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The purbose of thlS Study was to 1nvest1gate the '

'Zfﬁ/effects BF the Maglc Clrcle program on the self—concepts

- of chlldren in- the ibuith and flfth grade of a Canadlan;ﬁ

K .;“ .
7o

X st -\

‘elementary~school E.Thls deveJopmental program purports dfl

s

'.y!

“d]/to a551st'1n the bulldlng of more pos1t1veAse1f—concepts

_

1gff.1n chlldren. Palomares (1974) stated that the Maglc Clrcle

PRy S I
"is a structured method of developlng self awareness, ' B A

pOSltlve self—concept, and supportlve 1nteractlon 1n

-

chlldren u51ng cues and follow—up acthltles suggegted by

L the currlculum (p 20)

The llterature rev1ewed suggested that the self—f

concept 1s the organlzed perceptual entlty resultlng from.

‘present and past observation., It ls essentlally a soc1al

product arlslng from experlence thh other people (Ralmy,

1943) People W1th whom the chlld 1nteracts - famlly, : ‘vu':i

o

: 'L-teachers‘*and pee's—iexert a perva51ve 1nfluence on the

ﬂ'self concept 1nd1cates that mental health and personal

e

adjustment are lnfluencedkby the 1nd1v1dualrs fgellngs of

personal adequacy.
The sample con51sted of 51 students from two classrooms ;

w1th1n the s‘me school In each of these classrooms, the o
_ SoA
‘students were rahdomly a551gned to the follow1ng three
I t

groups- the Maglc Clrcle (treatment) group, the Expressiue

-'_Arts (placeho) group and the Independent Readlng (control)
L _ :




group

‘the flve 1nstruments.

Flve 1nstruments, measurlng varlous dlmenSLOns of
: NInE

ivself—concept were admlnlstered by pre— and post testlng.»‘

"Over a l§hyeek perlod the Maglc Clrcle (treatment) group,

St

'_Expre531ve Arts (placebo) group\and Independent Readlng

(control) group met tw1ce weekly.”'Each of these SESSlOnS

~

'”‘were 30—m1nutes 1n length

-:IEY The results of thls study 1nd1cated that there was RO -
'v51gn1f1cant dlfference among the treatment placebo and

m‘control groups 1n terms of pre—‘and post test scores on

7

=

A

'f;Vi’.. o .
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CHAPTER T
A
Introductlbn to the Study

¥ 5 . . -

[
The process of educatlon has passed through several

[

stages, each w1th LtS own»spec1al empha51s. Prlor to the

' popularlty of John Dewey s phllosophy of educatlon, the

Sl

chlld ‘was viewed as a passlve reomplent absorblng knowledge

"as it was present@d by the teacher, As a\result of changlng'

Dol

,attltudes, later the child Was‘considered to be an actlve

part1c1pant in the learnlng process (Myrlck & Monl, 1973).
7

Durlng the Sputnik era of the 1950 sy 1ncreased,attentlon

ERE

was glven to subject matter sometlmes at the expense of

I

1nterest and rglevancy b& materlal to the Chlld At thls
. ek
time there was an- empha51s on the Sciences and Mathemaglcs

@

.
N

eagcabion‘to meet. the needs of the whole child. This L

. 4"\ A‘.’ , PN - - “‘g )
educatiohal tthSt iS“translated'as.the need for a.

3 -

'currlculum whlch meets the humanlstlc goals of educatlon,

one that has. affectlve as well as c%gnltlve dimensions

(Brown "1971).

oy,

Coﬁbs 51962$ ekgre%%edethe'éoais of education .as

developing fully-functioning individuals when he:' said:
' ®

The fullest p0551ble flowering of human
potentlallty is the business of education.
It- is our reason for being. Whatever -
we decide is the nature-pf the fully . -
functlonlng, self-actualizing individual
must become at once the goal of educatlon
(p. 2). - .

4

.



Valett'(19720 emphasized humanistic education when

he stated the follow1ng°
" Education is perceived here as a
lifelong process of developmental
experiences. Effective education
changes people in accord with the _
goals or objectlves of the system. T
The educator is charged by society
to bring about certain desirable
behavioral changes in his pupils.
- Presumably these changes 'are the
"result of clearly desirable goals
and relevant experiences designed
to accomplish these ends. ‘Humanistic-
affective education recognizes the
primary. importance of the ‘development
of those social and personal skills

\' essential to llVlng in human society
(p. 17). :

L.
¥

o Valett (1972) suggésted that "this is not' to dispargev'

the lmportance of tradltlonal cognltlve development

excellence, and achlevement" (p. 17). Humanistic educatlonf

is concerned with the development of the whole ‘child A‘ ;'

1ncludang hlS cognltlve ‘as well as hlS affectlve abllltles

(Valett, 1972) R

Levine (1973) supported this view of educatlon when
(i
she stated that if educatlon is lndegéxgxpxeparatlon for

life and is also llfe 1tself -then 1t is' the . respons1b111ty

of educators to teach the whole Chlld not just the
"cognltlve components, so’ that the Chlld is in contact W1th

his full repert01re of human learning potentlal. Faust

(1968) deflned cognltlon and affect and empha51zed the

tion between these components when he stated:

Another dimension of this changed concept

‘oft intelligence€ is the interrelatedness:

. of cognition (1ntellect reasonlng) and,
afféct (feeling, attitudes). A major



objectivé of the elementary school

is: the" cognitlve development of the

child's feeling and meanings (affect) ' Iy
and. desires and purposes. (conation)

to this development (p.ﬁlS)

Confluent education is the term for the interaction '
of cognitive and affective: components of learning, also
referred to as humanistic education (Brown, 1971).

Many developments have occurred in the field of
1

| guidance in the last ten'years which reflect changes in
the education process (BedrOSian, ‘Sara, & Pearlman, l970)
Zingle (1972) sudgested.

The three phases of guldancerare,
the developmental, the preventive,
and the remedial. The ‘developmental

. phase tries to determine potentials
of children and establish a physical
and emotional climate conductive of
optimum development of these
potentials (p. 3)

Zingle (1972) stated
I am conv1nced that it is only to
the extent that our elementary
guidance program of the future
turns away from crisis and
prevention approaches, and
~ becomes, instead, developmental,
. that we will be able to make a
significant contribution to
creating a society of fully-
functloning human,beings (p. 3).
Y
Zingle (1972) empha51zed the potentlal of the develop—

-mental approach when he- stated "if the developmental
approach is prOperly utilized it will automatically serve

a preventive function as well as lessen the need for remedial

guidance™ (p: 5).



Bedrosian, Sara, and Pearlman (1970) statedfthe -

following-

In the past decade many developments
have occurred in the field of guidance..
Perhaps the.most significant is the
acceptance that guidance in the. elementary.
school is basically deévelopmental and,
unlike remedial services that are limited
to a few individuals, should be made
available for th'e entire 'student populatlon.b
This assertion has caused schools.to .
reexamine their.guidance services .and: "
to develop new programs that are more
‘group oriented and developmental in approach
(p 124) S

Con51stent with this trend are programs that use
structured learning act1v1t1es and materlals to prov1de
students w1th experlences related to the acqu151tlon of
,approprlate behavlors “for personal and social development N
(Halpin, Haplin, & Hartley, 1972) ‘ Affectlvefdevelopment .
:programs such as the Human Development Program Magic.

.Clrcle (Bessell & Palomares, 1970), Developlng Understandlng

of Self and Others (Dlnkmeyer, 1970) , Focus on Self

Development (Anderson & Henner, 1972)-.and Toward Af%ectlve =
fDevelopment (Dipont, Gardner, & Brody, 1974) have been
v»developed to meet the needs of affectlve educatlon througﬁ\\
the process of grouplpartlclpat;on.vg- | S -/1r/ v

Childrenrneed theﬁchance to,communicate at the'
affective level as a member'of a group, in order to hecome’
reffectlve in social 1nteractlon (o Keefe, 1971) .. Affective‘ 5
programs empha51ze “the s1gn1f1cance of the self concept o

nd through varled activities attempt to p051t1vely enrlch

the child's self—concept;

' : , : - ,
N . *



-

\" . o “u

structured programs of thls nature, Affectlve development

hav1ng been adequately researched They are often poorly

developed from a psychologlcal perspectlve

Educators have percelved the need ﬁor preventlve
mental health programs concentratlng on affectlve
~development. The 1ncrea51ng 1nterest “in group guldance

and counsellng techhlques have led to the deVelopment of

programs are frequently 1mplemented in schools wlthout

‘ \

and-unsub-‘

stantlated claims are frequently made about thelr p051t1ve;

Zingle (1973) effectlvely expressed the relatlonshlp

AN

' effects o1l students who part1c1pate 1n the affectlve

‘programs (McMurry, 1977)

’ between the developmental model and the goals of educatlon

~when he stated

r

' -Some people call me an 1deallst when I

talk about creating happy, healtHy, fully--
functlonlng, -self~ actuallzlng people.

But I am convinced that if we turn away
from crisis and prevention approaches to

a developmental approach, we have ‘an- . -
excellent-chance of achieving that godl..

I believe that man can become far more than
we thought he could, and'w an. have a
share 'in helplng him achievé-his potential.

- And that means that education,is not simply

. a-holding operatlon, but rather this business

. PsychologistS'and educators: such as Erich Eromm, Carl T
Rogers, Gordon Allport, George Kelly"

have described the fullyefunctiOning'personality through,

that you and. I are in is’ perhaps the most
1mportant business in the world. . Only if
we hold on to this developmental’ model
can~we contribute on revolutionary
dimensions to a better world. (p. 60).

- their writings. These authors, as well as several others,

il

e

'and‘Arthur“Combs3f



U A

1'a551gn the self concept a; central

role ln 1nfluen01ng

"behaVlor._ The self COncept of the ch11d has been selected

as ‘an affectlve area of prlme 1mportance (Loverldge, 1976)

_lmportant 51ngle factor affectlng

‘ (p., 39)

C00persm1th (1959),

-academlc and affectlve components

plnkﬂ11962), and Combs and

"Combs, Av1la and Purkey (1971) stated that “the most

behav1or lS self concept

An the learnlng process.aﬂ“

. |~

per (1963) have demonstrated thehlnteractlon between-"'”

Coopersmlth (1959) and Flnk (1962) found that the Chlld who

? »'academlcally effecﬁlve.i Combs and Soper (1963) found that\

a 51gn1flcant relationshlp ex1sted between feellngs of

adequacy and educatlonal achlevement._ Dlnkmeyer (l97lb)

summarlzed the flndlngs of ‘these. educators when he stated

that "affectlve development can no longer be left to: chance

(p.ﬁss), d:t&w.

Purpose of the Study

2

' The purpose of thlS study was to experlmentally

1nvestlgate the effects that a partlcular affectlve program

(the Human' Development Program- Maglc Clrcle) would have

Bessell and Palomares (1973)

‘on the self- concepts of grade four and flve students.

stated that the Maglc

Clrcle 1% a preventlve mental health program cggcentratlng

, Vo
. on affectlve development., pPalomares ﬂl9ﬂ4) emphas1zed that

the Maglc Clrcle is a structured method«of developlng

self awareness, p051t1ve self- concept and supportive

interactlon w1th chlldren. This program is based on the

' S

has an adequate self concept was more soc1ally and a,"j54“<

N

R, > =
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AR e ;kjn;i#dx-‘i.‘dt"w-: s 3
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that the MagiciCircle’

i

Palomares and Barone (1973) state

“ppdeals w1th the follow1ng three areas
: '4

Lo ;l;'?Awareness" The" development an 4understand1ng
"o of feelings, thoughts and behaviors, as well
o 7. as values of self and- others.;amh
N o 2. - Mastery: The development of self- confldence
. 7. - 73, Social Interaction: The devélopment of "
. e B L fveffectlve 1nterpersonal relatlonzhlps, as
weo A .. .well as the realization that people s “
A . ' 'feelings and behaviors’ are affected by
iﬁothers. (p. 4) :

'1 Bessell and Palomares (1973) stated the follow1ng as
Lbelng objectlves of the Maglc C1rcle-i7““.

coo o v (. ;
'»4_1. To 1mprove each Chlld'S self concept ' "'; -

;~.aﬁare;of hlS own emotlons, ‘ | S
-ét:hTo 1ncrease the chlld's respect fbr others, L?“ g\\ :”‘?ﬁ
4l_rTo 1mprove the chlldlsrskllls in lnterpersonal.t
rre}atlonshlps,'. | | n
5,:~To a1d the chlld in- reallzlng that he and othér people
are okay 1n belng themselves,'
: 6.‘;To foster the chlld's responSLblllty for hlS own
:dbehav1or. .fffpf: ‘gm
- Bessell and Palomares (1973) stated the follow1ng as
’ belng the spGCLflc objectlves of the program: '

l.' To 1ncrease “the. chlld's ablllty to artlculate hls

> .
Z"q

thoughts verbally,-;-'
_‘2;. To 1ncrease the Chlld'S ablilty tO‘ilsten attentlvely

o L ek other people, S 4'-_ o
T g ’ R v ; ,

A,
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. 3. " To. 1ncrease the Chlld' ahilityvto reflect to people

Ty i o
.

-

Viwhatwhe heard the others say,
4. To 1ncrease the Chlld s ablllty to understand:h
‘ 'how'thOughts, feellngs and behav1ors Operate -
iln people. o | | _ '.
Palomares and Bessell (1973) emphasized‘that active3

d reflectlve llstenlng skllls are learned by the chlldren '

in the Maglc Clrcle. Repeatlng and paraphraslng
‘l,SLmllarltles ‘and dlfferences and rev1ew1ng néw awarenesses,

‘all help chlldren.to feel llstened to, accepted and

valldated. o R _'_ SR
Although the Maglc Clrcle ‘program materials are

reasonably prlced (at $8 50 per booklet, 1979), it‘is a

costly program 1n terms of 1n-serv1ce tralning of school . -

staff and the-tlme 1nvolvement in the actual 1mplementat10n

Un e

“of the program School tlme is. valuable and therefore an

“affectlve development program must generate research

@
'results Wthh show 51gn1f1cant p051t1ve change 1n self-

concept, 1nterpersonal relatlonshlps ‘and behav1or.
This study arlses from the need for further research

1nto the Valldlty of the ‘Magic Clrcle. If the school

/

:systems are wﬂlllng to invest their valuable staff and

student tlme 1nto the ‘Magic. Clrcle, the effectlveness must .

be ev1dent 1n the llterature.v The llmlted and somewhat

T e At AL S

CoaTa’

contradlctory research results 1nd1cate the need for furtheriﬁnfj?,jfh

B

m"“»n—

research 1nto the'effedfiveness of the program rélatlve e

to the stated&objectlves._ugéj
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Problem Statement B S : S N\
The problem of the research under lnvestlgation was to .

study the effects of the Maglc Clrcle (treatment) group,,
.
Expre551ve Arts (placebo) group and Independent Readlng

(control) group in order to demonstrate a 51gn1f1cant

'dlfference, if any, between pre— and post -test scores on

P

measures of self- concept. "

‘l : * o ’f-:
Limjtations and Assumptlons‘ A ' B

ura

~ The follow1ng were llmltatlons of the present study | @\j
1. The majorlty of subjects were not naive. One and a half

'years prior to this study several subjects experlenced

TR

vmlnlmal exposure to the Maglc Clrcle through themschool

—x

counselor. However,'lt was assumed from the amount of
'L‘wﬂl | exposure and from the amount of time which has lapsed
" that the effects of this 1n1t1al exposure were m1n1mali
o 2. Three classes of students were separately d1v1ded w1th
T students a551gned to the Maglc Clrcle (treatment) group,
Expresslve=Arts (placebo) group Or Independent Readlng
'(COntrol)‘group. One of the three classes of students'
:receivedpa additional three halthour se551ons of C;
Magic Circl each week. ' These additional. three half- hour
sessions oflthe‘Magic Circle were led by the classroom

teacher.

o "7," The following were assumptions made in the present study: ,

5 A It was assumed that the random selectlon of subjects
. ould have the ‘most unblased results.i,: .rl,m L.

e g - . . .- U -
i b N P EEPE s
R I o
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It was assumed that-thesedsubjects from Grace
R P

’

1. , . .
‘Martin Elementary School were typical fourth- and

fifth grade‘students representative of students from ’

e 'mlddle soc1o economlc famllles in sub—urban areas and

therefore, the results of this study can be generallzed A

'

{to“similar—populatlons.

: %Q vSince student absenteeism'was relatively infrequent,'it
FRR i
‘was assumed that the overall effects of absenteelsm would

" be minimal. A’ con51stent effort was made to admlnlster
pre—- or post—test measurements to absentae subjects upon

“their return to class. ?
It was assumed that“the'treatment (Magic Circle) was in

effect for an adequate period of time.

PRV AR

. Deflnltlon of Terms

¥

For the purpose of this study the terms llsted below

wWitl be operatlonally deflned e

. .

&

Self—cdncept: "Those perceptlons, beliefs; feelings, attitudes

e il L s s e 3

and values which . the 1nd1v1dual views as

descrlblng hlmself“'(Perkins, 1958a,~p. 221) . o 'i

Expressive Arts: Communlcatlon by representatlon through

creatlve act1v1t1es (Frlend and Guraln;K//

1957) . IR - I

1l

" Placebo: Although the Expressive Arts group could be 7 ARy

o
designated as an experimental treatment group,

for purposes of this study it is operatlonally

~def1ned as a false treatment (placebo) group

i



i

'Overv1ew of/the Study

The effects of the Maglc Clrcle (treatment) groups were .
compared to the Expre551ve Arts (placebo) groups and

Independent Readlng onntrol) groups. ' The Maglc Clrcle

Vo o

‘(treatment) groups part1c1pated 1n structured c1rcle
sessLons outlined 1n‘the"Mag1c Clrcle Human Development

Program'Level v manual ThegExpre551ve Arts groups were
\

1nvolved in various creatlve ac¢1v1t1es such as puppetry,
{

‘drama, writing,'draw1ng, de51gn;ng and,decoratlng. The

Independent Reading (control) groups sessions con51sted of

independent SLlent readlng and llstenlng to recordlngs of
L

popular falry tales. Reports were'wrltten,.by ‘the group

‘members, on their readlng and llstenlng selections.

Follow1ng§the 1ntroduct10n as to the background and

purposes of th@s study in Chapter I, a rev1ew of the

llterature, w1th emphasis on, deyelopmental approaches for\

®

.

improving self -concept, is dlscussed 1n Chapter IT. Chapter

: L
III contains descrlptlon of the de51gn and methods -
I 4

dutlllzed in collectlng data. Chapter IV contalns analy51s

of the statlstlcal data and a summary of the" results which

.are derlved in the process of thlS study. A summary of the

results and thelr 1mp11catlons are presented in Chapter v,

along W1th recommendatlons for further research.
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Rev1ew of the therature 5?', .'a*'?:

The Self Concept

. -'A person s self is the "sum total of all-

S o ) '"he..can call hlS"(Z) . The selﬁ 1ncludes, .

© . ".... .. among other things, ‘a system of" 1deas,_"

) attltudes, values;: and commltments (3) ..

' The self is a. person sitotal subjectlve : S SR
.“'env1ronment.‘ It disa: dlstlnctlve” center - - S Loy
~.of.experience and 51gn1f1cance"(4) T R
The self congtitutes. a person's inner world - - L

st e st s i

. as dlstlngulshed from the "outer world". R | “~;;é
N _consisting of all other people and thlngs L

(Jer51ld 1952 | 9) o o Sl
The 1nd1v1dual s self—concept con51sts of the per51st1ng
.way the 1nd1v1dual percelves hlmself in varlous llfe
.51tuatlons.‘ It 1nc1udes not only the 1nd1v1dual S Vlews of.“’,
his: physxcal characterlstlcs, but also hlS 1dent1f1catlon

—with SLgnlflcant others7 Hls perceptlon of hlmself lni;p

PRI N Yo s SReut ot

uarled—s%tuatlons together w1th the people, 1deas and

:. | values whlch he v1ews as characterlstlc ofdhlmsglg,ceastltute’”Jg
. h;s selt concept. The self—concept emerges through\the-j;yufu,.

-,

1nternallzatlon of{percelyed ;esponses of 51gn1f1cant

-

others toward hlm. People w1th

g - o - o o

famlly, teachers and peers exert a perva51ve lnfluence on

| the formatlonaandﬂghange,o£~the self-concept (Perklns, 1958afs-

- N C e <

. The “self develops 1n chlldhood when that thch 1s 1m-;::

herent 1n the chlld's mage-' fﬁ"the dnfoldlng

of llfe s experlences.h The self whlch evolves is~ the

_ totallty of_a person 8- experlences 1n hls uhlque-exlstence.:

J1t ls~a*66ﬁp051te of‘fhe pe~ﬁ”’m‘ 'Es and\feellngs, hls'“'

'v: fd;;;:;; what he,is, what he has

e

’?at he_mxght
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become and as James (1902) stated the "sum‘totaltafiélifﬁﬁaé;aj5-”@

. PR
! s B
S L

he can call hlS (JerSle 1960)
A vast amount of llterature related tq,the 1deasfofjfiﬁ{-fiq

the self :nd self—concept lndlcates that mental health »f;ghujf;iﬂ:?“

w

and personal ad]ustment are 1nfluenced by the 1nd1v1dual s

feellngs of personal adequacy;; The 1nd1v1dual'must »1

orlentatlon and thlnk of hlmself 1n o ;wu)j"qgﬁf

ma ntaln a healt"“

pOSltlzgﬂggy&;QL4mrls to- form a 9051t1ve self-concept.l_
_._—’/ i

self—concept is a crltlcal step S i

thhe growth of a p051t1ve

S

toward developlng a healthy self—lmage (Hamaohek 1972) Co ‘;;s/;;;
The concept of the self is the key. to uﬂderstandlng I ’

'?mental health.; The 1nd1v1dual is developlng/tho/é potentlal

/

PR
resources of hls "real self"’and utlllZIDg them in a manner

e

<idfwiir' Wthh is harmonlous Wlth hlS total.way of 11fe." o |
_ _ o |

Calhoun andeorsei(1977) reported a theoretlcal

o et e

3
1
i
1
dlfference between selfrconcept an& self esteem.' They L "i
o !
i
4
3
i
E
i

\
- e

et deflne self—concept as’ the descrlptlon an 1nd1v1dual uses to

. v PR . B C e

concluded

The self—concept can be altered only I e
o L gradually,'employlng intensive . stimulation o R
X SRR from: people' with whom the child ha ’
T : "l already established ‘strong relation-
A ‘ ships (significant others). On the »
, C —other ‘hand, self- -esteem can and does T
S .change frdm day,to d ” 321) i

S e T : S A o
. . : : o . N o, . 5 e T . .



7 _ subject was not con51dered as an

. (Hamachek al97l P GL/

: I RN 14

Soc1al Psychologlcal Vlews of the Self Concep_

,Interest 1n the self what 1t is’; and

" how- it develops, is not a recent’

: phenomenon. As-a theoretlcal concept,,.
~&he self. has ebbed and flowed’ ‘with the’

. ‘currents of ph11050ph1cal and psycholo-

- ~gical pondering since the seventeenth

. century when the French mathemat1c1an
‘and- phllosopher Rene Decartes flrst

. discussed the: "cognlte, Jor self

“.a thinking: substance.- With Decartes '

" p01nt1ng ‘the way, the self was. subjected
to vigorous phllosophlcal ‘examinations
-of such thinkers as- Lelbnltz, Locke,

.- Hume, and Berkeley.... N
Study of .the- self was. not sOmethlnq DA
“which ¢ould be. easily 1nvest1gate§§
under rlgldly controlled laborator
conditions. As a consequence, the

rvapproprlate one for sci
fietheless, the concept
‘_was kept allve during- the early part
of -the ‘twentieth century by suchlmen6
[.as Cooley, Mead,» Dewey,g and James

-Seze;al, —eat///ychologlsts have been elther dlrectly

5'or 1nd1rectly}related to a humanlstlc soc1al—psychologlcal

~or1entatlon ‘to  the study of the self. Contrlbutors such as4f

1fred Adler, GordOn Allport Arthur Combs, Charles Cooley,

' Erlk Erlkson, Erlch Fromm, Karen Horney, Wllllam James,

Abraham Maslow, George Mead Donald Snygg and Harry Stack

Sulllvan,’among ofhers, have each accorded an 1mportant or

: central role to: self—concept. Flvé’theorlsts who descrlbe"

'fthe socxal 1nteractlon processes 1nvolved in the developmentp"

‘of the self were dealt w1th here in some’ detall;;ft_miv” ;f
(a) Theorists S A =
Mead

Among ‘those who have emphaSLZedwthe'socialloriginsfofgﬁ

o

"7..3
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»the self is George H. Mead. Mead‘considere the self as

.essentially a social “structure arising through.social

experlences Thus, whe the.individual assumes the attitudes

of another or 1m1tates a other 1nd1v1dual as 1f it were his

Ko

own response, the self“arlses. Gradually, the chlld becomes

a so%lal being .in hlS own experlence and he acts toward
/ o
’hlmself in a 51mllar manner to that.-in whlch ‘he acts toward

°©

others . Thus, the self is rooted in the soc1al ¢Gonditions

relevant- to’the 1nd1v1dual and is developed from the
LY

1nteractlon between the 1nd1v1dual and the soc1al milieu

(Hamachek, 1971).

Cooley o - . .
; - - ’
C.H. Cooley, like G.H. Mead, was one of the earliest

hsocial psychobogists’to explore the concept of selﬁl Cooley

- emphasized the contribution of the social milieu for the

individual's self-image. He developed a theory conSLStent
.w1th the view that the self develops as a‘consequence of
1nterpersonal interactions. Thus, he postulated the concept
of "the looklng glass self” (HamaChek 1971).

Cooley (1902) described what he meant by the "looklng—
glass eelf“- ‘ , o

In a very large and interesting class

of cases the soclal reference takes

the form of a somewhat definite imag-
ination of how one's self... appears

in a particular mind, and the kind of
self-feeling one-has is determined by
the attitude toward this attributed to
that other mind. A social self might

be cdlled the reflected or looklng glaSs
self »

r . . P
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~ world and aaapﬁiﬁégtouiﬁa ﬁﬁérﬂé}ieved:thg# the infant

16

Each to each’a looking glass

Reflects the other that doth pass.
The self that is most important <is a S

s reflection, largely, from- the minds of

others.... We ‘live on, cheerful,
self-confident...until in some rude
hour we learn that we do- not stand-
as well as we thought we did, that the

". image of us is tarnished (p. 20).

Sullivan
Closely related to the‘spgial interaction ideas of

Mead and Cooley are the theoretical ideas of Sullivan who

’

i created what has been rgferréd to as an interpersonal

theory of personalitywdevelopment., A central theme of
Sullivan's'theory of pérsohaiity i's‘the concept of "inter-

personal relationship". Through the assimilation of

- reflected appraisals, the child comes to develop expeétatioﬁs

and attitudes towafds himself. The self'is composed of
reflect?d appraisals and tﬁe éhild‘s)earliestwappraisals‘
originate from significant others. Tﬁeréforg.if the
appraisals/from significant others have been negative

the selffiMage is likely to be negative. Whereas, if the

reflected,appraisals have been primarily positive,‘tﬁe

self-image is likely to be positive (Jersild, 1952) ... o .

Sullivan delinéated six stages of'development which arelM
. & : . oo.

typical of the Western European cultures (Hall & Lindzey,

1970). These developmental stages, from infancy to maturity,

' are.characterized by the appearance of different interpersonal

-,

féléti%ﬁéhip$ (5&nkﬁeyer,:196§jgfJ'

oo lgullivéq‘emphasizéd-ﬁhe“cﬁilﬁ‘s*way 6f'perceiVih§ the ©

oo,

\\\\\



- 17 .

|
learns to make dlfferentlatlons based on anxiety and that

these dlfferentlatlons eventually become the self-concept
, %(Dinkmeyer, 1965).. Hall and Lindzey (1970) stated: |

. ” less severe forms of‘anX1ety can' be
informative. In fact, Sullivan
believes that anxiety is the first ' E
greatly educative influence in living., )
Anxiety is transmitted to.the infant
by the "mothering one" who is herself
express1ng anxiety 'in her -looks, tone of
VOlce, and general demeanor . (p. 145)

- BX approving or disapproving, SLgnificant.others are
the source of the substance that is built into the self-
) dynamicsu These experiences along'with the attitudes of

"significahtaothefs are the ones incorporated; nto the-

self (Jersild;;l952). . - o

e
PARANIRAPN IS
s .
-

g

Adler b. » . _;

3

Of the three neo-Freudian theorists, Sul 1van, Horney

~

zstress on the
3

1mportance of a tual weakness and lnflrmltles 1% produc1ng

and Adler, the latter theorist "places. greater

( low self-esteem than the other'theorrsts do (Cdppersmlth, ‘ .
1967 P .33), .In contrast to Freud s major assumptlons%m%;'iflqJﬁ‘:ij
‘ that man s behav1or '

- o

cated that'man is

o

.,:y
]

is motrVated by 1nst1ncts, Adler 1nd1—
1nherently a social belng who acqulres a

llfe style whlch is predomlnantly soc1al 1n orlentatlon.

Adler suggested that ‘'social interest is 1nborn, thus belng

biological in origin (Hall & Llndzey, 1970),

Thé basic ingredient,which determines behavior, according

|
. to Adlerlan theory of soc1al psychology, lS . the 1nd1v1dual s L

conceptlon of hls "llfe plan" or. the goal Accordlng éb

kY

\v
i
vy
EUA
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. personality. Adler v1ewed man as a consc1ous belng " aware

18

Adler the self is hlghly personallzed in that an 1nd1v1dual'
1nterprets and glves meanlng to hlS experlences. He further
stressed consciousness as the Center,ofipersonallty whlch

. ? .

is unlike5Freud who'made the”unédnscious the center of.

e

- 0_‘, Y

ef his reasons for hls-behavlor. In fact, the 1nd1v1dual is
viewed as being fully aware of and capable of striving toward

goals in fulfllment of a "life plan (Hamachek, ‘1971).

‘Hall and Llndzey £1970) stated e

str1v1ng for superlorlty becomes soc1allzed,
the ideal of a perfect society takes the
place of purely personal ambition and selfish
‘'gain. By working on the common good, man
compensates for his’ 1nd1v1dual weakness.

(p. 125). . *

-

Adler suggested that behavior isAa-result_ofjnereditary

and environmental fbrces, but also of®the manner in which the

vt

individual experiences them (Adler;.1935). The self is the

: V

':1nd1v1dual s creatlve pOWer to evaIuate hlS experlences and

- N

is crucial in understandlng the ways of behav1ors St o

o

*-A,; . . - . P ""»'...L,,Q v e aw

*‘Hornex o S SR

e . - The. 1mpact of soc1al relationshlp on 2

T 7 Uthe develoPment of the.self -has been

S H..empha51zed by Karen Horney. Karen

# Horney's ideas evolve from her primary
concept of ba81c anxiety, which "she
defined as - the feeling a child has
of being isolated and helpless in a
potentially hostile world. A wide
range of adverse .factors in the . |

~~£nvironment can Jroduce this = “

insecurity in' d.child’ (Haméchek R T T

1971, p. 51). R .

\

Horney developed a llst of ten_"neurotlc needs which
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result in irrational solutions to the basic probkems of

disturbed human relationships. She stresses that the

source of inner conflict stems from these basic needs.
" ) N
Horney thus describes the neurotlc as one who is attemptlng

"to, make the psuedo real and is. consequently flghtlng the

vdemands of the real self at the same time. In further

clarification, Horney'differentiates'amOng three different
neurotic or maladaptiVe stylesﬁ (1) moving toward people
. 4

by Surrendering independence, (2) moving away from people

by .defeat or re81gnatlon, ‘and - (3) mov1ng agalnst people in

“a sp1r1t of bitter 1nd1v1dualness (Bessell 1972).

Horney”descrlbed‘the idealized self ‘as ahpseudo?identity;

The "1deallzed self" contains'unconscious components~fhﬁreas

_‘the . "1deal self" represents the 1nd1v1dual s asplratlons of "

which he_ls conscrous (Jersild, 1960)

RPN R ST RS

A;AbeL Slgnlflcant Others : f': ;: R

R ) )
The self—concept is the organlzed perceptual entlty

'i_resultlng from present and past observatlons.‘ It 1s :

> :»u

m essentlally a soc1a1 product ar151ng from experlence w1th

other people (Ralmy, 1943) ' The*ynd1v1dual percelves hlmself

-on the ba51s of the” way he is treated by those who are

"l51gn1f1cant in the early years. He learns about himself from

\

.his-own experiences and through the mirrored image of himself

whlch he recelves £rom others (Combs & Snygg, 1959) ‘While )

o3 Lo ™

”at flrst such 1dent1f1catlons occur through the 1nd1v1dual 's

v

1nt1mate experlences w1th hlS famlly, as: his experlences

Y I

‘broaden hlS capacity for 1dent1f1catlon w1th others broadens
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to includes51gn1f1cant others such as peers and teachers

(Combs & Snygg, 1959)

‘e ~
" e . R

Feellngs about . the self are established
' early in life and are modified by ‘

- subsequent experiences. . ANMONg . the SR v

_31gn1f1cant people’ believed to affect the ,
child's feeings apout himself are .
first, his parents, and, later his "

, teachers (Dav1dson & Lang, l960,\p. 107) .

Family

&

. the child'

No experience ih the development of

s concept of self is-Gquite

so important or - far-reaching as his
earliest experiences in his family,.

it -is the-

family which 1ntroduces a

w

child to life, which prov1des him . SR
with. his earliest and most permanent
- self deflnltlons (Combs & Snygg, 1959,

" p- 134).

It. 1s with his

famlly that the Chlld first'discovers
{

- those ba51c concepts of self Wthh will gulde hlS behavior. -

soc1allzlng gency

The soc1al
generally
mother to

.neighborhood peers These persons form

the social

vThe-family'i the flrst and probably the most important

Dinkmeyer, 1965) o "_ S /
relatlonshlps of the chlld

extend outside from the nurturing
the father, s1bllngs, and

context for the vast majority

of experiences encountered during

childhood

(Coopersmlth, 1967, p- 159);

The famlly is the major defining 1nfluence on the child.

As the Chlld is ‘succ

in his family, he ex

or 1nadequacy. Spit

hlldren when they w

long time perlod. It is through their 1nteractlon w1ths

essful or unsuccessful in maklng his way .

perlencés the first perception of adequacy

z, who- studied hdspitalizedpbhildren,‘

greported several examples of feelings of inadequacy in

ere left alone by thelr parents for a

Sea e

e e



'famlly members ‘that young chlldren begln to dlfferentlate
1%the self. The more p051tlve the sel% deflnltlon acqulred,“.d
" the greater the feellng of adequacy, whereas the more
negative the-self—deflnltlon acqulred the greater the
feellng of 1nadequacy | Experlence in later llfe through .
1dent1f1catlon w1th 51gn1f1cant others may change the

-.concept of ‘self developed by the young Chlld w1th1n the‘”

-famlly context. However, these changes are apt to bElSlOW

' _to come about. The ba51c self concept may be so deeply

'1ngra1ned that even the most dramatlc experlences may not

ea81ly change the 1nd1v1dual (Combs & Syngg, 1959)
' A

Peers
The child eventually moves from the famlly c1rcle to
peer relatlonshlps.‘ Peer relatlonshlps seem to assume ‘an
,1ncreas1ngly 1mportant role in the formatlon of soc1a1
behav1or The child moves ‘away from dependency upon parents
and'51b11ngs anddevelopsa grow1ng 1nterest in peers.‘ Peers "
set‘certaln models for behavior and prov1de a. contrast to
the valueS'and_standards in the home. Thus, ‘the chlld - v
(has another avenue for identification and expression
(Dlnkmeyer, 1965). | |
- As a Chlld grows, soc1al interadtions
) become increasingly important, not only -
because of the part it plays in affectlve

development but also. feor. its value in
cognitive development.; Chlldren need

‘many’ épporturii¥ies-to interact: with other_g;;udgp__‘_nb-
.+ ....children, to become aware of -other: personts... . . . U
; ”“'v1eWp0nnts and’ perceptlons (Brunk, 19231;*“Vigjijﬁ};;{ﬁi':t

S I
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Durlng the early school years the Chlld sees'hinseit-h..'b_“
through the: eyes of hlS peers and hlS self—concept is
”eﬁaiil,-affected Sy thelr attltudes It 1s from thlS group that ;T.H} ?}‘{7f'ﬁ'
o the Chlld achleves hls ldentlty The self concept also N

Jchanges as’ the chlld engages 1n competltlon w1th hlsspeers

s e

when‘new standards of self evaluatlon are set

, There are three potent1al bases for the
. ~. 0 -social isolation of the child with low ,
S se f—esteem‘ ‘they: are, ot Cyalhed” amd « v e e e
10080 ght by ‘others, they‘prefer lSOlatlon,A::VfﬂngJ~,;,
: and their. envmronments prov1de 11m1ted S o
. opportunities for social’ 1nteract10n From. L. .
the data we and other investigators have.ﬁ.fi“g'“i-: -
obtained it appears that all three. possi= |
pilities hold for those jow in self-esteem,.
with the end result apparently a form of . : :
_social’ improverishment. Thus we find ' P
subjects with low self-esteem report that
they feel awkward and uncomfortable when
in the presence of others?d, they are less
llkel¥ to be selecteq as frlends by other
peers=", and...they are less likely to
-receive attention and concern from their
‘parents. (Coopersmlth, 1967, p. 160)-.

"Thus, above and apart for their relatlonships:with
thelr parents J., wWe flnd that persons with- low self—esteem
have suffered estrangement from thelr sibs and peers
(Coopersmith, 1967, pP- 163). -

Teachers
The teacher's role in the development of the
pupil's self-concept ¢cannot be overstated
~Too often teachers are unaware of the child's
. self-corncept: (of, hlmself) ‘and . its - 1mp11cat10ns _
;.. for mean1ngfu1 ‘and- effecxave<educatlon.t,1n o

" the case:of a .child. who, “already suffers: from a "_ L
:?iseverely 1mpa1red self—concept-ar~51ng from '
< home 31tuatlons, the . teacher stands as the = T,
e ‘.?:Aw_jj‘f' nexXtyiy.. hope;of 1mproV1ng the: child-s self-concept. -
‘~siw?1;qip;'f;. (Mattocks & Jew, 1974, p._ZOl) '.- h’”“‘

_~~:. P

Lo S - . : I :
:Jfij;;G;hi;“ The teacher WLth<hlS day—to—day contact w1th the Chlld

- has-a speclal relatlonshrp w1th the Chlld whlch may affect »ﬁ.5§ﬂ7‘“
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the .self- concept of the student. accordlng to Brookover,_v‘

Paterson, and Thomas (1962)

'tionships‘hasiinVéStigated“the;fOIIOWing:“%a) how children -~

Further ev1dence that others can influence

a - self- concept is provided by Staines who
demonstrated that teachers, through thelr _

roles as significant others, can alter the
,self-concept of their students by ‘making
- positive comments to them as well as creatlng ‘
an atmosphere of- greater psychologlcal . _-_V

 s.security. These flndlngs 3fe related to

those of Davidson and Lang“™ who found that
children’'s perceptions of teachers' feellngs
“toward: them:correlated positively. and s1gn1—

'"”9if;?.ff:fflcantly with " self*perdeétlon. .They.also, e
v o discovered: that ‘the -more’ positrve the: chlldren s[ P

;4 perceptions of: their teachers. feellngs, the
-f-hlgher thelr achlevement (p. 11).

" "A series of studles deallng w1thlteacherfstudent'rela—j:

‘see and feel about their teacher; (h)'hoﬁ teachers see and -

‘feel about their Studepts; and (c) how teachers think their

'students see themselves (Davidson & Lang, 1960). It has

o T

‘been widely recognized-that teachers “influence theiaffectiqev

v

-as well as the cognitive development of their students.

- .

il

Davidsog'and‘Lang (1960) stated:

7. Perkins, for example, found that teachers
who had completed several years of child
study were able to promote healthier person-
ality growth in children, defined in terms
of congruency between the self and the
ideal self (p. 107).

Symonds (1955) has further investigated the personallty
development Qﬁ the teacher and the resultlng effect on‘the

affectxve growth of the students (Dav1dson & Lang, 1960)

. The purpose of Dav1dson and Lang s (1960) study was tQ

S iiu,lpvesp;qate the effect oﬁ students perceptlons of thelr-

,
TI‘r‘ el -
e

academlc achlevement “and ciassroom behav1or. The

on

: teachers feellngs toward them by way of self—perceptlon,;ﬁfﬁtﬁﬁf?%”f



'_ﬁsubjects consisted of a group of 89 boys and ll4 glrls in

was likely to percelve his- teacher p feellngs toward hlm

‘.24

ades four,’ flve and six. Flndlngs suggested that the -

'students perceptlons of their teachers' feellngs toward

_them correlated p051t1vely and 51gn1f1cantly with self- -~ =~ '

perceptlon.' The child with the more favourable self lmage ' B

’.

more favourably.} urthermore the more: p051t1ve the students

R " L

'vaerceptions of the teachers feellngs the better thelr :

PR

-ubykROSenthal and’Jacobsoh (196&) havexshown that the teacher s

..»h,(

academic achlevement and the more deSLrable thelr classroom

behav1or as related by the teacher. Clarke (1960) reported

51m11ar flndlngs of a posxtlve relatlonshlp between a student S
ademlc performance and hlS perceptLon of the academlc

expectatlons of hlS 51gn1f1cant others (Purkey, 1970)

7

The development of p051t1ve ‘and realrstlc self-images:
in the students depends upon what the teacher belleves about’ v Ty

hlmself and hls students.; hese bellefs are not only reflected

in the‘teacher s behav10r but are also transmltted to the

PRI R

students and influence the students performances,‘

N ' - .
Thus the teacher's behavior in the classroom has a strong

P -
impact on students (Purkey, 1970).
pauldlng (1963) reported a significant relationship

between, a student s self-concept and the teacher s attltudes.

‘Teachers who are calm, acceptlng and fac111tat1ve have a’

positive effect on students'.self—concepts. While teachers
who are threatenlng, pe551mlst1c and sarcastlc have a

negatlve effect on students self—chcepts. Similar studies

P



-_expectatlons h
_;performance.w

-fulfulllng pro

Related s

that self—rell

‘well structure
"mreported that
;”results-ln enh

“performance of

feffect on the

behav10r 1nvol

Carlton and Mo

self—dlrected

elementary sch

The teach

' ~w51gn1f1cant ad

'the teacher mu

3development of

L
icse et

ave, a smqnlflcant 1nf1uence on the

Thls phenomenon has become known as

7
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the self-ib’m

phecy or the "Pygmallon effect"‘(Purkey, 1970).

s

tudles such as Coopersmlth s’ (1967)

ancevls fostered by an env1ronment

¥

1llustrated

student‘s~_ s T

r"‘_?

Wthh 1s

a

4. Brookover, Thomas, and Paterson (1964)

teacher parent collaboratlon yields."
anc1ng the self concept and . 1mprov1
students. Spauldlng (l963) found

students Self concepts when the te

51gn1f1cant
ng academlc-v‘
a p051t1ve

acher S'--"“

s

ved personal and prlvate talks w1th students.

ore (1966 l968) reported that the

freedom of

dramatlzatlon enhanced»the‘self—concept off

ool students (Purkey, 1970).

g

er has the opportunlty to become the,most;

ult other than the Chlld s parents.

Therefore,

St reallze how lmportant he ‘is to the healthy

the Chlld (Connor, l965) It ‘is through lnter—a*‘

vaction wath others that the chlld comes to view. hlmself as llked,

cepted, suce
cruc1al key to
p051t1ve self
experlences th
1nd1v1duals (H
Assumptlo

teacher s perc

‘characterlstlc

essful and’ capable of being. llked.
1ncreasxng the proportion of stude

concepts 1s to help them toward suc

.

at w1ll teach them that they are wo

amachek, 19733-:”;,

ns assoc1ated with, the relatlonship‘

eptlon of a- Chlld 5" aBility’ to lear

nts with
cessful

rthwhlle

between a

n and

s of the Chlld were examlned by Brown. and

A3

R

PRI

e
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S by Rlst (1970), 1t was found that teachers dld ]udge a

- LR ) . ~

T S

. o

MacDougall (}973{

percepthns of a chlld 'S. academlc and soc1al abllltles and

T
- - oo e

thelr relatlonshlp to the chlld's soc1o—econom1c level““race,*

S

Four of these flve hypotheses were supported. Asg

R

” -

'class member ip. With respect to. the student s peer group

acceptance,-the agreement found between the teacher s ratlng

of the child and hlS classmates rat;ngs of him indicated

e

that a teacher conveys his im re5510"

‘vclass members. Sex as a varlable was related to a teacher s

p051t1ve perceptlon of a chlld‘s classroom performance and

generally favoured glrls (Kagan,;1969) The hypothes1s

P

1nvolv1n; race was not Supported. Thelr flndlngs supported ,

thls prop051t10n.“,;;;;n;};; o ,7.A.“”1'\ , o

Sy s et '“'-"\,‘_

%,.-. e -

.....

oo

The extent to Wthh spec1f1c changes 1n teacher behav1or e

and attltudes 1nfluence students ‘acceptance by peers wasv 3sw}»

o 1nvest1gated by Retlsh (1973) The ba31c flndlngs of thus

: study suggested that concentrated publlc p051t1Ve relnforcement

by teachefs can alte& the soc1a1 status of students w1th

. negatlve self concepts. Thlsﬁ'; dy_indicated—tha soc1al—

R -

structural p051tlon .can be" affected pigu.rhgu

'"v,m~51gn1f1cance of the . expectatlons and attlt des of teachers

toward students. Rosenthal and Jacobson (1968) and Beez

\

(1967) 1nd1cated that a teacher s predlsp031tlons can 1nfluence f,

thlS student s performance»/’TH’/soc1ometr1c posxtlon that




/
w0 . ":(m\'nu
«-r.i,,, E SO s
‘,gywa - student‘_
L ~:.‘.u.- B TR

hls 1earn1ng abllltles.f

.' / —
classrobm group processeswandwpersonal relatlonshlps can

have consequences for the student S and academlc

.....

3 PR

have been provxded by Atklnson (1949), Cha1res*1l966)

) 5{4"4

Gronlund (1959) e All of’these\studles 1nvolved’Ehe technlque

Vof'speCial’attentioniin_modiinng-the-socia‘,s a us-of -

/};;;/rcafarejected chlldren'(Retish 1973).

.‘/,v -

School'AeheremenE and Self Concep_

One of the most comprehen51ve studles of the self—

o -, e @mo=n .

' P
- ..

lfzﬁf"concept and school achlevement waswthat "foookover'and

- ;
- ,-,-,-v

Aq_._”

Vo his assoc1ates (1965 1967) .Brookover et al conducted

T ;w;ﬁ% 6 year study on’ the relataonshlp between self'concept and

school achlevement for a partlcular class of studentsuby
, follow1ng thelr performance from grade 7 through 12, fTheh'

: major purpose of thls study was to determlne whether 1mproved

W e e -

‘ by slgnlflcant others. Brookover, Erlckson and Joaner M1967)

PR __concluded that "the hypothe51s that students_ perceptlons of

‘~the evaluatlons of thelr academlc ablllty by others (teachers,

' parents,.and frlends) are assoc1ated w1th self—concepts of

't'academlc ablllty was confered“ el
P T A k'!n / e \,/I—"‘! AR br‘ - R

Aable conclusmon 1s that the teacher s attltudes regardlng

'VL,the student have a SLgnlflcant 1nfluence.on the student 'S

e

"suCCess in school.. When the teacher belleves that the

ﬁmstudent is a-low achlever performance is 1nfluenced negat1Vely.

<0 - . - -
3 . . . . LT e

15,UStud1es 1ndlodt1ng alteratlon of soc1a1 status y:f

L owee N
e P 3

e most unav01d— o

et b
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The self fulfllllng pr0phecy has been 1llustrated by-the'

': research of Rosenthal and JacobSOn (1968), (Purkey, l970¥;'fdf' P
'The basxc hypothes1s of Rosenthal and Jacobson 'S (19é8) o
//,,,,//~/research was that a. teacher S . predlspos1tlon to- success or
failure of his or her students 1nfluences the student S
<performance.1 To test thls hypothesxs, the researchers

conducted an experlment 1n ‘an elementary school of 650 T

students. The teachers lnvolved Ln the study were told that

,:‘i;‘.-'_;y,.;:.»‘:,asi:.-;x,-'m-;«:a:v'-'-'—
" - .

AN

on the baS1s of ablllty tests approxxmately one- flfth of the
tudents could be expected to ‘increase in ablllty durlng the -

year. The teachers were glven the names of the students w1th

P N T T P S .\\J, e e e et e f‘-‘v\an..‘ .
. N - ,1,

hlgh potentlal ability when in fact. the names had been chosen
at random by the experlmenters. When 1ntelllgenCe tests
e P ‘ “"." - A
.‘“.1and other measures were admlnlstered later, those B ;_3;»k-v:\g-

e ﬂJ*'identxfled as potentlal achlevers tended ‘to be sxgn1f1dantly SRS &

_G-hlgher than students who were not 1dent1f1ed.p Rosenthal and jj:f'

:Jacobson fOund that the students who were later descrlbed by

{Tthelr teachers as hav1ng the greater potentlal for future.‘k

et £ 3 A

'success were those who had been randomly selected by the

‘V experlmenter as "bldomers The conclu51on drawn by

ot e et

' Rosenthal and Jacobson was that thg teacher, through nonverbal
,gestures and verbal expresslon helped students to learn. )
[These lnvestlgators suggested that’ thelr results were due to .
.modlflcatlon 1n the student's self—concept, motlvatlon and
cognltlve development. Thése results suggested that students
‘who are expected by thelr teachers to galn in achleVement in

fact do achleve more after one year than students who are not.

”_expected to make such galns (Purkey; 1970’

)

& T e
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K] ‘ . . »
'Rosenthal and Jacobson (1968) summarized findings
reported in . their investigation when they stated the

5,

following:
To summarize our speculations,. we may
say that by what she said, by how and
when Ehe said it, her" fa01al expressions,
postures, and perhaps by her touch, the

- teacher may have communicated to the

. children of the experimental group that

f . she expected improved intellectual
performance. Such communlcatlons together
with possible changes in teaching
techhiques may have helped the child
learn by chanq}ng his self-concept, his’
expectations of his own behavior, and
his motivation, as well as his cognitive
style and skilldg (p. 180). ‘

The relationship-between measures of se€lf-report
self-concept, i..ferred self—concept-akd academic achievement
for a group of grade five students was investigated by N
Nidholé‘(l977). A study of content areas consisted of

A .
language arts, reading and mathematics. The sample consisted
of 50 grade five students. The instruments utilized to
measure self-concept included the Florida Key which was
administered twice'dnring the year and the Piers-Harris
. Children's Self-Concept Scale. The California Achievement
Test Form A was utilized as a measure for comparison of
academic achievement. The findings of this study indicated
that a significant correlation existed between academic
achievement as- measured by the Cali%orniq,Achievement Test
and the inferred self-concept of the individual by the

content areas.

14 o “
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| The relationship“between measure'of‘self—concept a?d
school achievement was studied by Clark (1977). The sample
p0pulation>consisted of 20.migrantvfifth grade students’from_
four sohool dlStrlCtS. The suojects were administered'the
Piers-Harris Chlldren s Self—Concept Scale as a measure of
self-report self-concept and the’ Callfornla Achlevement Test.
Reeults indicated'that there was no slgnificant relatlonshlp
between self-concept and schooi achievementlin gifth grade
migrants.

The'purpose of Jackson's (1977) study was to investigate
the influence of remedial reading instruction in vocabulary
and comprehension on self-concept and reading achievement °
of,selected‘elementary school studenrs,. The sample cons‘rst.ed-~
of 117 students. The experimental'éroaogreceived lZd-ﬁiautes
of remedial reading ig addition to regular classroom reading‘
instr&ction. Students were pre- and post-tested with the
Nelson Reading Test and the Piers-Harris Children's Self-
Concepc Scale. Results indicated that there was a significant
difference (p €.05) in self-concept between experimental
and control groups by sex. Female srudents in the control’
group had higher self-concept scores than the females in the\
experimental group. vThe male control-group had higher s=lf-

" : L

concept scores than the female experimental group. There.

; : -
was also .reported a differenece in reading achijievement betwgéﬁ~h"
the experlmental -group and control .group with regards. to

vocabulary. The control groﬁp aﬁb}eﬁgo higher scores than:

L N
the experlmental group >
o

7



The . relatlonshlp between self concept through self—“\

T e

report and school achlevement was studied, by Morse (1964)

ik -

The Self Esteen Ingentory was used to measure self-concept,

A
ot <RIty

For the sample of 600 studehts, it was reported that there_ e
was a 51gn1f1cant decrease imn the self concept of students

from grades three through flve. There was: some recovery for

students by the eleventh grade, i

'L

Coopersmith (1959) studied the relatlonshlp between

the Iowa Achievement Test and the Coopersmlth Self-Esteem

" Inventory with grade five and six students. He found that

correlations were positiQe and significaht (r=;3é) (p<.01l) o
between self—esteeﬁ and school achievement.

The relationship betweeh school achievement as measured
hy grade—point ayerage_and self-concept was studied by

Brookover, Thomas, and Paterson (1964). The‘sample consisted

of 1,050 seventh grade students. The california Test of

.

“Mental Ability was used as a measure for IQ and an eight item

questiohnaire measured self-concept. The investigators

‘reported a significant correlation (r=.42 males; r=.39

females) between self-concept and grade-point average.

Seay (1960) investigated thevrelationship between

hself—concept and reading achievement. The sample consisted

of a group of 72 boys who were in an experimental remedial

readlng program and a matched c0ntrol group without reading
problems. ‘The populatlon of b0ys was of normal intelligence.
It was found by the investigator that change in self—concept
was positively related to experience in the remedial reading -

program.
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Fink (1962). studied a gxoup of grade nine students which

1ncluded 20 palrs of boys and 24 pairs of girls. The combined

\

'ratlng of . 1ndependent researchers 1nd1cated s1gn1fléant

) {Qéén achlevers and underachlevers, w1th
adhdemic achievers being rated as having a more positive
self concept Fink concluded that there was a significant
relatlonshlp between self-concept and academlc underachreve—
ment. ,He reported a“stronger relationship for boys than for

- girls. He stated that "an adequate

elf-concept is related
to high achieveﬁent andfan inadequate elf-concept is
.wtw{qnelated to. low achlevement“ (Fink, \1962 :p.l575. ’

The relatlonshlp between school achieyement and self-

concept was investigated by Fredman (1976). .Subjects

consisted of 190 fifth and sixth grade femaleS\snrclled in
an upper-middle class school and males from a re}q&ar public
school. Teachers grouped males according to appron;iate be-
havior, withdrawél behavior and:aggressive'behavior. The
Piers-Harris Children's Self-Concept Scale, the Fredman- |
Scale and the Willowdale School Self—Concept Scale were
admlnlstered as measures of self- concept. . The Stanfcrd
~Ach1evement Test and Otis-Lennon Mental Ability Test were
.admlnLStered as measures oﬁ ablllty Results indicated
that there was a s1gn1f1cant dlfference in 1ntelllgence test .
jscores among the three research groups The appropriate
JubehaVLOral group obtained the hlghest mean score IQ, the
withdrawn group obtained the next-hlghest IQ0 and -the

aggressive group obtained the lowest. There was a significant

-
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positive relatlonshlp between 1Q and school selfeconcept,

and between 10 and acade

The purpose of Zeitz's (19

relatlonshlp between academlc performance and self concept\\

Subjects consisted of 85

l
from low socio- economlc

'Three tests to measure d
vadmlnlsterea How I See'

See Myself in Readlng ‘an

SRA Assessment Survey.
that the following relat

demic achlevement in sel

mic achlevement.

75) study was to examine the

lntermedlate students who were

backgrounds.' The

lfferentlated sel

d How I See Mysel

The results of th

students were

-~

'admlnlstered ‘the Plers—Harrls Chlldren S Self—Concept-Scale.

f-concept were

Myself in Language Arts, How I

£ in Math and the

is study 1nd1cated

lonshlps were SLgnificant:“(l) aca-

ected areas of reading, language

arts, and math and the measure of dlfferentlated self- concept

in that area: (2): the gr

of reading, language art

dlfferentlated self-conc

academlc achlevement in

nd the measure of total

grade equlvalency in readlng,
measures of total self concept, and

_differentiated self-concept

self- concept.

As we have seen there‘wascon51de

ade equlvalent in

selected areas

- -

s, and math and the measure of’

ept in that’ area-

readlng, language

self concept- (4

suggest relatlonshlp between self- concept

peers and teachers- had

(3) the comeslte
arts, and math

) the composite

1anquage'ants, and math and
(5) measures of the

and measures of the total

rable evidence to

and academlc

‘achievement. The effects that sxgnlflcant others fparents;

on a student s self—c0ncept and

i

SO )
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fmotlvatlon for achlevement in schoolvun5con51derable Thesev
1nfluences1nc1udeﬂemotlonal relatlonshlps between 51gn1f1—¢”,1u7f
cant othens -and. tbe chlld, the attliﬁaes oi Sbgnlflcant,.;;'

'others toward school and‘school ach}evement,and concern or .
the,interest in the ohild's oerformanoe; 'In'addition; |
there wasthe con51deratlon of the 1mportance‘whiehaStudénts - Mi»u
a551gn to 51gn1flcant others' evaluatlons of their (the
students') ahility to do schdoiwork.(Hamaohek 1973).

} BrookoVer, Thomas,and’Paterson'(1964) also suggested

_that positive.evaluation of the child by 51gn1f1cant others,

“was sufflClent‘tolead to enhancement of self and thus to

¢

increased achlevement. They stated the ﬁollOW1ng

Brlefly, the general theory ‘states that
self-concept is developed through inter-
action with. significant others which in
- turn influences his behavior. When
applied to the specific school learning
51tuatlon, a relevant aspect of self-
.concept is the person's conception of
; _his own ability to learn the accepted
- types of academic behavior; performance
in terms of school achievement is the S e
relevant behdvior infliienced (p. 271). . o -

"~ /.

-

Investigation of Dedekypmental Prog_ams

Higgins (1972) investigated the effects of parent .
contact, and teacher in—seDVice training and groUp counsel-
)1ng versus only group counsellng on ‘the self -esteem of

selected seventh grade students. The Coopersmlth Self- Esteem ’
: L .
Inventbry.was itilized asfa’measure of self—esteem._ Results

¢

.. indicated no 51gn1f1cant 1ncrease,‘>f self- esteem for students

LTy

e - ,
wreoe1v1ng the two'd;fferent treatments., T

R UL N S



The effects of a semlstJuctured group counsellng program“:7'3'4
I - RS
on self concept of soc1o economlcally deprlved students ' oo

R T STt
E IR 5

"_:"“ﬁ"~was studled by ThorntOn (1976).-,The Sub]eCtS con51sted of

@ [ =

68 students who were then randomly a551gned'to one of three m,ﬂ"“ o

’ . ¥

major groups. The experlmental group met for 45 mlnutes

SRR NRURE WEN S

twice-weekly’ over £ four week perlod.J The attentlon group

aom .

(Cl) met tW1ce weekly and llstened to a storyteller.wg?he?;'“\;'“ *wa

thlrd group recelved no treatment (C2) Wlth these students

L
an -

‘remaining in . thelr regular clasSrooms. '

Prée and. post- test measures lnvolved'the admlnistratlon e

P

.. of the Plers—Harrls Chlldren s Self- Concept Scale, the'

o Florlda Key and the Wlde Range Achlevement Test.‘ A 51gnifi-

1 ke

(i : -
cant. difference was d1scovered on the , Florida Key. Slgnlfl—'

: cant deferences were found between group E and c2 and .
s

, between group Cl and C2 w1th E and Cl belng s1gn1flcantly

PRETRTRIOTY Ll

I

. FR
S

- : greater than C2.

R

Comparlson of two ‘group counsellng treatments, Transac— e i

tional Analy51s and elementary . self defeatlng behavior, was .d 3

studled by Barke stein (1976) £o determlne their effect on
measures of self concept. Subjects con51sted of 96 flfth )
ﬂ ' and 51;th grade students chosen by the teachers as being
most llkely to beneflt from counsellng. : hese‘subjects,were~w”
‘.randomly assigned to lZ'groups. Four groups were as51gned
each of the program treatments and 4 groups“actedvas the'

control;" Results 1nd1cated that there was no significant

change in self-concept between treatment and control groups.;



The purpose of Emmel = (1976) study was to anestlgate' o

' Transactlonal Analysxs (TA) 1nstru¢t10n in order to determlne'

1f lt has ‘a srgnlflcant effect on the self concepts of

v:s;xth grade students. - Subjects con51sted of - 38 students,

3

23 of " whom were 1n theﬂexperlmental group and 15 of whom - o
. "‘{'"- to v v> o o . . (

ere in the control group- Results 1ndlcated that there'v‘e ce e !

.was a srgnlflcant (p ¢.05) difference between the experimen— | "E“

tal and the control program.w The control group obtalned

1 hlgher scores on social~ confldence.' T T !
Gumaer and Voorneveld (1975) jnvestigated the effect

of a developmental program on the self- concept of selected

fourth and flfth grade students who were categorized as

ugifted chlldren. The group of subjects con51sted of 10

children? 5 of which compoﬁii the experlmental group o , ;

E)

receiving_group_counseling r relaxatlon and training in

Transactlonal Analysis. The five members of the control group

dld not recelve the treatment The ekperlmental program _

consisted of ten 45—m1nute se551ons. .Selfeconcept and

social status 1ncreased in a p031t1ve ‘direction for the - '?
experlmental group whereas the students' scores 1n the

COntrol group decreased._

The purpose of Murphy s (1976) study was -to determine

if decentrallzed recreatlonal camps have an effect on the

lf -concept of 1ow soc1o-econom1c ch? dren. Subjects

'con51sted of 237 chlldren from . low soc1o—economlc backgrounds.

A control group consxsted of 24 chlldren from 1ow socro—

economic backgrounds who were unable to attend camp -

Pre~
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and post testing 1nvolved the admlnlstratlon of the Plers—

Harrls thldren s Self Concept Scale and the Draw—A Person
Test. The 1nvest1gator:reported significant'positive
-“(p,<,001) self—concept»change-in.¢he experimental‘group.

I ' .
A. study was conducted by Streeter (1977) to determlne o

-

S /
the effects of a self— nhlancing program ‘on the- self concept

!
soc1o—econom1c second grade students.

of upper—mlddle clas
{fferent schools were selected for 14
experlmental and ll control- classes and -involved. in a 27 ‘week
project. ‘The results indicated that there were no signifi-
' cant differences between the groups.

Forstot (£§76) studied‘the_effect of a Primary Preven-
tion Program on the self—concepts.of elementary students.
The group of subjects consisted of 360 stUdents, 90 treat—
ment subjects and 90 control subjects from klndergarten
'through thlrd grade, and the same design for fourth through
lflfth grade. The treatment group con51sted of sub]ects who
had part1c1pated in the memtal health program for one-half -
to two and one-half years. ’ The control group was.: selected
from a school not receiving the mental health program but
51m11ar in academic achievement and soc1o economlc level.
Students in klndergarten through third grade were adminis-
tered the primary level of the Self—Appraisal.Inventory
‘developed by the Instructlonal Object1Ves Exchange while:
 the students in the fourth and fifth grade were admlnlstered
the hntermedlate level of this 1nstrument. Forstot concluded

,thatathe inventory yielded four specific measures of self-

|



concept and a total measure: (1) self-concept yielded from

famlly lnteractlons, (2) gelf- concept assoc1ated with peer

~relations, (3) self -concept derlved from success or fallure

ot

at scholastic endeavors,'(4) a comprehen31ve selﬁ -concept
“estimate, and (5) a total self- concept 1mpre551on; ‘There’
&as no. SLgnlflcant change in the subjects self—concepts
as a result of part1c1patlon in this program
The purpose of Goldberg s (1976) study was to 1nvest1gate

the effects of classroom mental health SeSSlonS on the
uariables of soc1al acceptance, defensiveness and.attltudes”
of fifth grade students. The subjects.consisted of 243 J
studentstfrom two schools. Four classes de51gnated as the
experlmental group were exposed to a 40-minute weekly -
mental health se551on, whil®e the four control sesgion classes
were exposed to ecurrent event sessions over the same tlme’
period. pre- and post—testlng 1nvolved the Ohlo Soc1al
Acceptance'Scale, the Defen51veness Scale for Cchildren and
the'School Attitude Test. Results indicated that the social

acceptance SCOIeS of the treatment group improved signifi-
cantly. The experlmental group was less defensive and'had
a more positive attitude.

Kltay (1975) lnvestlgated the effect of -classroom

openness on student behav1or and self- concept of the
learner. The group of subjects consisted of 1,346 fifth N
grade students. Subjects were admlnlstered the Self ~Congept

as a Learner Scale (SCAL) and the teachers assessed studentsk

using the Devereux Elementary School Behavior Rating Scale

o ~
i
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(bESB},f‘The«investigator“s findings indicated that the

corrélation between classroom operinéss and both self-concépt

- as a learner and "Positive Behavior" was inverse and

statlstlcally 81gn1f1cant (p<. 01) The investigator
concluded that . uthe results strongly suggested that teachers
u61ng ‘the practlce of open educatlon to a greater extent
are. less llkely to percelve behav10rs among thelr students
con51dered to interfere w1th learning" (p. 886).

The effect of the length of the educatlonal environ-
mental exposure and self concept was studled by Westr(1976)
Subjects con51sted of 248'students in first, thlrd~and sixth
grade fron six‘elementary schools. Pre- and post-testing +
involved the admlnlstratlon of the Plers Harrls Chlldren S
Self’Concept Scale and the Organlzatlonal Climate Descrlptlon

-

Questlonnalre- Flndlngs of this 1nvest1gator indicated

that chlldren .S self concepts decreased s1gn1f1cantly from

v

grades one through three after the admlnlstratlon of the

‘treatment program.

The purpose of Cheney's (1977) study was to 1nvest1gate

the effects of a developmental program on the self-concept
)

of low self concept students in the tenth grade. Subjects
consisted of 112 students who scored low on the Piers-Harris
Children's Self—Concept Scale aSncompared to the rest of

their clasSmates. The Piers-Harris Children's Self- Concept

Scale and the Florlda Key were administered as pre— and. post—

- tests. The experlmental group received the treatment program

while the control group received no treatment. The results



"lndlcated that the experlmental group was slgnlflcantly

,dlfferent (p'< 05) and ‘higher than the control group in’

1nferred self- concept as measured by the Florlda Key.‘ .
Halmaker s (1976) study was de51gned to determlneathe o \ff\ﬁgf

effects of con51stent p051t1ve feedback from the teacher

'on the self~ concept of students 1dent1f1ed as hav1ng a low

self—concept. The group of subjects consxsted of 61 students

ifromlsix ,participating_schOols'who were identified as - @

having a low'seff—concept._ Three classrooms were randomly,,

'de51gnated for the. treatment The pre- and post testlng

involved the admlnlstratlon of the Coopersmlth Self-Esteem

'Inventory (SEI) “and the COOperSmlth Behavior Rating Form.

(BRF) Results 1nd1cated that there were no 51gn1f1cant|

Q>< 05) gains in self concept as measured by the SEI or BRF.

tieiiian e T

The relatlonshlp between part1c1pat10n by students
in a selected elementary art program and self concept was
studled by McGaughey (1976) . The group~of subjects consisted

R

of 60 students from flrst grade to sixth grade. ' The Piers- .
Harris Chlldren s Self- Concept Scale was adm;nlstered to
the subjects. Results 1nd1cated that the selected elementary
art program was not found to slgnlflcantly affect the self-
concept of enrolled elementary students. No SLgnlflcant
differences were found betweenistudents with and without
elementary ‘art. |

The purpose of Cootman's. (1976) study was to determlne

the relatlonshlp between the self—concept and dramatlc play.

'The Self-Social Constructs Tasks by Long, HendersOn,and Zeller



was administered as a measure'of self;concept while Activityv

B

2 of Thlnklng Creatlvely in Actlon and”Movﬂ

Torrance _ fU'lllzed as a measure of dramatlc play

vdance program whrle.vthree of the_.experlmental groups

'abf{itylf Flndlnés 1nd1cated that ‘dramatic play and self—

concept wereﬁpositively related for the young ch11d_(3 -7

o

rﬁyears)

o The effect of modern educatlonal drama on the self—-

conceptdof‘dlsadvantaged fourth, flfth'and:51xth grade

students was iﬂvestigated'bY'Venson-(1977) : Subjects

glncluded 144 students enrolled in two part1c1pat1ng schools

lThese sub]ects were equally d1v1ded accordlng to grade and

school. There were six exper1menta1 groups and srx

control groups wh1ch were 1nvoL¥ed in their. school actlv1t1es.

Three of the experlmental groups were ass1gned to an 8—week

»

~ were a551gned to a lG—week dance program. - Each group had a

control. 'Pre- and post- testlng lnvolved the admlnlstratlon

of the Plers—Harrls‘Chlldren's Self—Concept Scale; The

" dance classes were held for 15/minutes each day. Results

of the sﬂhdy 1nd1cate a significant dlfference in self— v
concept for‘suhjects 'in this study. Tlme did not contrlbute
significantly to difference in self-concept.

Terry (1977) studied the effect of'the General Semantics-

iLanguage Arts (GSLA) program on the self- concept of a group

of thlrd grade students, the Piers-Harris. Chlldren s Self—

Concept'Scale,(PHCSCS) was admin@Stered through pre- and

- post-testing. The group of subjects con51sted of 165 ‘'students.

el
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The experlmental groups were 1nvolved 1nothe GSLA program

whlch was led by their classroom teachers three times a week .

for a perlod of lO weeks, whlle the control groups contlnued
‘Wlth thelr regular school act;v1t1esd A 51gn1f1cant pOSLtzve
drfference was found between the treatment and.oontrol group
on the self concept measure.

The purpose of Koval‘s (1972) study was to 1nvest1gate

the effect %f the DUSO program on the self concepts of first,

_,second and thlrd grade students. : Two schools were 1nvolved
in thlsastudy and w1th1n each school one class from each ofv
these grades was randomly’ a551gned to the DUSO program,'the
other was used as a. control with the students 1n thls class
}contlnulng w1th thelr regular‘school schedule.- The lO—week
Aexperlmental perlod 1nvolved one 30—m1nute DUSO sessron per
week. The- follow1ng four subtests of. the. Callfornla Test
of Personallty were admlnlstered as pre—'and post -test -
lmeasures of self concept@* Self- Rellance, Sense of,Persdnal
Worth, S ense of Personal Freedom and Feellng of Belonglng.}
The;investigator reported~that part1c1pants in the DUSO

program were 51gn1f1cantly more self—rellant and had a greater

feellng of belonglng that did_ the non-— treatment control group.

AY

Qualn (l977) studled the utlllzatlon of the . DUSO program ‘

by teachers who were tralned in the use of this program
and teachers who wexe. not., From a group of eight volunteer

teachers who taught klndergarten, four were Selected,to be-
trained to admrnr@ter the DUSO program and four were not

]

trained but were stllltpart of the experlmental program.

K
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Thé eight teachers were asked to us¢,4b structured activities
from the DUSO program. Childrén‘fréﬁleach of the groups of
kindefgarten students wéf;iﬁandomly selected tovbe.tested;
The invéstigétor reported no éignificant (p €-05) difference
between .the DUSO érogrém and no program.as—tested by the
Wilcox dijétchéd Pairs fest, nor between the effécts of
teachers trained to administer this program and ‘those who

were not. -

M

-

Tangeman (l974)ﬁiﬁvgstiga§ed the effect of the DUSO program
(treatment) and classrooﬁ meetingn(placebo) upon the self-
;oncéﬂfJ;nd achievement léVéL 6f students. The subjects in
thié study wé£e‘193 third—grade students from ﬁoqr classrooms.
’FOur teachers and one researcher ﬁarticipated in’ this étudy.
One cléss participated‘as the.ﬁréatment group, another as the
placebo gréup anq two classés,acted as the control group. Pre-
aﬁd‘post—testing involved the administration'of the Piers-Harris
_ Childreﬁ;s Sélf—Concept Scale and»ﬁhe'Metropolitan Achievement Test
measuring sélf-concept and achievemegﬁ, respectively. Findings
indicated no significant differences in the scores .of studen;s
iﬁ the DUSO program_combined with classroom meeting partici-
pants and traditional program control group participantr.

- The &¥Fact of'the.DUéO program on the self-concept of
a selectedléroup.of third-grade students was investigated
by'ferrx (1956).U The experimental group received
'aétivities from the DUSO program twice a week for_40‘minutes
over a period of two months. The control qroué received no

treatment. Pre- and post-testing involved the administration
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of the Coopersmith S€lf-Esteem Inventory as -a measure of self-
concept and achievement testing. Results 1nd1cated ;hat v
there were no.significant: dlff;rences in the self concept 4
and Achievement scores of the students in the two groups’

1

The effect of two”gu1danoenprograms, Developing
Understanding of Self and Othe;s.(DUSO)'ano Focus on Self
DeveloPment (FOCU55, on‘the selfeconcept of selected kindere
garten students wss investigsted'by Warner (1978). An .
orlglnal sample of 104 children was admlnfstered the Claré s
U- Scale .as a pre-test. Treatment Group A received bl—weekly '
DUSO sessions for '25 minptes each ™ime. Treatment Groﬁ% B
received bi-weekly FOCUSasessions for the same time-period
‘and the control group partfcipated in playground activities.
A population of 94 childrén was post—tested; Findings
indicated significant results for these'groups. e

The effect of the DUSO program on acqulsltlon of
social- emotlonal concepts and the development of a locus of
control orientation was investigated by Stahl (1977). Seven
schools in the public school system participated in this
study which involved fourth and fifth grade students. The'

- treatment oroup consisted of 394 students, while.373 students
were in the control group. In this post-test only study,
-the DUSO Affectivity Device and the Children's Nowicki-
.gtructured Internal-External Control Scale (CNS-IE) vere
administered. - Results indicate that there was a ¢ .gnificant
di fference in favour of the control group on the CNS- IE
and(that there was 'no 51gn1f1cant dlfference between groups
- :

on the DUSO Affectivity Device measure€s.

By '

LY
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The Human . Development Program Magic circle

The Human Development Program originated from the
Human Development Institute in California. The Human
Development Program, otherwise known as the Magic Circle,

i

essentially deals with three major themes' (a) awareneS§s o
(knowing our feelings, thoughts, and actions), (b[ mastery
(self- confidence), and (c) social 1nteraction (knoming
other people) (Palomares & Rubini, 1973). Through the
sequential nature of this program, these major themes are
dealt with by way of structured activities outlined by the
curriculum for kindergarten children through to sixth grade
students. Bessell and Palomares (1973) outline the program
through a scope.and sequence chart which plots the strategies
and objectives for each successive level. The Magic Circle
does not rely on the use of prompts. Rathen.it is a
communication system in which.members share thoughts and_v
feelings and share their hehavior -through verhal interaction.
An atmosphere of acceptance prevails in the circle sessions
during which positive and'negative topics relating to

: ) -
emotional and_social development are discussed. The authors

) .

of the Magic Circle (Palomares, Ball, & Bessell) hold it
critical to-include negative as well as positive cues so that
children will be m@gé : prepared to deal with tension and
conflict in their daily lives. Members. of the circle session

are encouraged to share their feelings and to learn to.

actively listen to one another.
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Magic Circle curriculum materials implemented through
. ag X 4,

the process mode/of circle sessions are designed to promote:
\ : ‘ .

ithve folidwir;g . L
1. positive éelf—cbnéept!

2. .awareness of and respect for selfjand others,
' 3. communication and language skills,

4. relationship skills,

5. decision making‘and prdbleﬁ;solving‘skills,
é, responsible behavior. ‘

The Magic Circle "is a structured method of.developing

self-awareness, poéitive'self—concept, and suPﬁortive
interaction in child:en using cues 'and follow-up activities
suggested by the curriculum" (Palomares,'1974, p. 20). |
‘The cirélq session consistsiof the counselor.or teacher as a
group facilitator and 8 to 10 stﬁdehts who gather for a
period of 20-30 minutes per session. The sessions are
conducted in a strucﬁﬁfed environment and _there aré-spécific
guidelines which must be followed if iﬁ is to be a Magic

Y

Circle:

N

1. Everyone gets a turn to respond to the topic, /{/

2. A person can skip his turn if he wants.to,
‘3. Put-downs are not allowed,

4. Time is shared equally,

5. »The speaker is listened to,

6. Everyone stays in their own space,

7. No gossip is allowed.
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The funcgion_of the group facilitator, who is the oo
counselor or teaCher, is to begin the circle session‘by
1ntroduc1ng the toplc for dlSCUSSlon and to ‘ask members of
the group to take turns responding to the tOplC. After all

_members ‘have had a turn to share thelr thoughts and feellngs,

the leader rev1ews and summarlzes what was learned in the

af )

‘session. The leadershlp reSpon51b111ty is gradually shared
by the circle,ﬁembers in that each is eventuelly given the
responSibility.of leader. |

Communication skills are modelled by the~leader.; Such

_technlques as active llstenlng, focu51ng on feelings, g1v1ng

recognltlon, paraphra81ng, rev1ew1ng, focu51ng on similari-
ties and differences, involving everyone and transferrlng
'leadership are essential to the effectiveness of the program.
'Palomares (1974) stated the following:

The (Magic Ccircle)...with small groups
in the classroom, is a preventive
model to help individuals to get in
" touch with their own feelings and to :
communicate-effectively with others. , :
Active and reflective listening ’ o
skills are learned by the student in IR
the Circle. Repeating and paraphrasing
another's feelings, comparing similar-
ities and differences, and reviewing
new awarenesses, all help children
© to feel listened to, accepted, and
validated. Unfortunately these
feelings do not evolve naturally in
everyday life. They emerge when
people practlce communlcatlon skills,
and the ‘(Magic circle)...is a model
which meets thls urgent need (ppm 21)

In 1977, a research paper was prepared by the Human
Development Tra;ning Institute for the purpose of reviewing

research articles describing studies ‘which involved the



a?gimplementatlon of the Human Development Program: Magic ,!

a8 -

.Clrcle at the. elementary school level. Of the thlrty -five

‘\'.

1ndependent research studles rev1ewed//twelve 1nVest1gatlons
measured the effects of the Maglc Clﬂéle on . student self—;
concept. The results of ‘these studies were mixed. Six
1nvest1gators reported 51gn1f1can£?p051t1ve effects (Bozym,
l976;«Doll,~l975; Klnghorn, 1976 Mestler, 1974; MOSSer &
Evans, 1973, zubowicz & Slmpéon, 1977);2 éix’investigators
reported no 51gn1f1cant effects (pay, 1977; Hawklnson,

e A

e g R
1970; Isaacson, 1976; Jacﬁsbn, 1973; Lancaster,‘l976; Nogid,

l972)l No tlear direction or trend was indicated from the

rather limited number of research studies pertaining to the

effects of the Magic Circle on self concept of elementary
school“chlldren. The validation research was very limited

on the,Magic Circle.

Investlgatlon of  the, uman Development Program Maglc Clrcle

An 1nvest1gatlon 1nto the effects of the Human DeVelOp—

" ment Program- Magic Clrcle (MC) was conducted by Mosser and

Evans (1973)' ‘The subjects cons1sted of 142 fifth-grade

students who scored below the 30 th percentile on the

Metropolitan Achlevement Test for  reading and mathematlcs.

The sample'was,randomly divided into three.groups:'Group=l
(experimental)'was involved.in 20 minutes of Magic Cirxcle,
4 days per week for a period of 13 weeks; Group 2 (experi-

mental) was involved in 20 minutes of Maglc Clrcle two days

per week for 25 weeks; and Group 3 experienced no Magic Circle
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 sessions. The Coopersmith‘Self—Esteem Inventory was -
vadmlnlstered as a pre- and pOSt—test“ The results 1ndlcated
t hgt Group 2 51gn1f1cantly (p¢-05) exceeded Group 1 ane

(p( 0l) Group 3. In conClu51on, it may be generalized that
_the effect of the Magic Circle on self esteem is dependent
upon the circle sessxon duratlon overwa perlod of time
rather/é@%n a COnCentrathn of the circle. se551ons conducéed,'
over a shorter period of time.

The effects of the Maglc Circle On a selected group of
students was Studled by Doll (1975). There were 707 second
through seventh grade¢students_and 30 teachers involved in
this study. The teachers partlclpated in a § day Magic
Circle workshop prlor'toséhe treatment program. The frequency
of eXposure_of the students in the experlmental group to the
Magic Circle program varied from tw1ce~weekly, to daily, to'
twice daily for appr0x1mately one school year. The control
groups did. not participate in the Maglc Clrcle program. Self-
égncept ‘was measured by ‘the administration of the Plers-Harrls
Children's Self- Concept Scale and the HDP Development Profiles.
No significant dlfference was found between the experlmental
and'control groups. - However, frequency of the Magic: Clrcle
sessions was a significant'factor'affectlng piers-Harris
Children's Self—ConCept Scale scores. The more frequent the
sessions, the hlgher the scores. The combined Plers Harrls
children's self- Concept scale and HDP Developmental Profile
scores were highly slgnlflcant. The school personnel that

were involved in this study were reported to have shown
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, o |
positive attitudes toward the Magic Circle in terms of the
effeet ﬁﬁis program had on the stuéentsi

Relationship between self—concept and the\Magic Circle
p?dgram Qas studied by Lahcaster (1976). This investigator

”soﬁght to study the reletionship between‘third grade students'
‘self-concépt scores on the Piers—Harris Children's Selfé
Coneept‘Scale; ratings of thei: teacher on the My Teacher :
Scale, scores on the HDP Developmental Profile and socio-
economic bgckground. Allithe third gfaée students ih.one

.school partlclpated 1n the study with two classrooms of-
students randomly selected as the control group and the
other two classes a551gned to the experimental group. The
experimental group participated”ih the Magic. Circle for 7
months wifh a teacher minimally trained in the administration
of the Magic Circle program; The results indioated‘general_
ized gains intexperimental students on ratings py teaéhemf
on the HDP Debelfpment Profiie‘JTNo_signifiQant{relationships
betWeeq;studieohvariables were revealed'othep than’interi

:actions relatiné«to academio ;bility, olassroom behavior
aﬁd parents' employment

The relationship between self—concept and’ part1c1patlon

"in the Magic Circle program wasvstud;ed by Isaacson (1976).

The group of'subjecfs éensisﬁed,of’kindergarten, first,

. , , :

second, third and fifth grade'stUdents.attending a school

_in a low socio-economic district. Teachers trained in the
administration of the Ma%ic Circle program carried out daily

Magic Circle sessions with the experimehtal group while thei

!
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control group did not experience the Magic Circle program.
The Prlmary sel f=concept Inventory was: utlllzed to measure:t;
self-concept. HoweVer, no 51gn1f1cant relationship between
self-concept and the Magic Clrcle was found. Despite these
results, Isaacson concluded, “based on observatlons and
.addltlonal feedback however, it is recommended that the‘
Human DeVelOpment Program contlnue to be used"™ (p. 808).

The effect of the Maglc Clrcle on the self concept of
Mexican-Amerlcan students was investigated by Kinghorn 11976).
Subjects consisted of 339 kindergarten through third gradeuJ”
students from three schools. The Minnesota Teacher Attitude:

Inventory (MTA) lndlcated that all the teachers involved Tn

the study had . s1mllar .attitudes about the Maglc Clrcle

to being trained to administer th program. The experlme tal
group experlenCed the Magic Circle program for a period of
6 months, while the control group did not experience‘the pro-
gram. On a pre- and poSt—test ba51s the subjects were admin-
istered the Pictorial Self—Concept 5cale (PSC) - Slgnlflcant
positive self—conCept development was found in the klndergarten
and ffrst'grade students as compared toothe control group.
No significant pos?tive self-concept development was found
in the second and third grade experlmental group as compared
with the control grouP;

The effects of the Maglc Circle program on the self-
concepts and claserQm behaV1or of a selected group of
emotlonally dlsturbed Chlldren was studied by ZubQWlCZ and

Simpson (1977) From. the total sample of seven 11 to 13- .
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~.year’01d students, foozﬁstudents were seLected as the
. F@é i T \\'\" ) )
experlmental group to par€1c1pate 1n the Magic. Clrcle bl—

weekly sessions for~period of GTWeERs, while the three

g

‘(\ “& 5
administered in addltlon to the Quay Peterson Modified

Behav1or Problem Checklist and a formal observatlon technlque

used to record teachers' perceptions of students' d‘g}y

2

behaviors. SignificantvpositiVe.increases in selfrconcept
and attending beh;vior’of“the e;perimental group were
L : '

reported. The coptrol group experienced significant positive
changes in self—concept, reéorted distractibility,'péer
interaction, anxiety in the classroom,'and'residentialeunit
behavior. There’was significant'decrEase in classroom
attending behavior and assignment eompletion_behavior in
control subjects. |

| Ih another study investrgating the effects of the
Magic Circle on self*concept; McMurry (1977) studied 155
rural>students in the third, fourth and fifth grade. The
Awareness Scele.add the Piers~Harris Children's Self—Concebt

1

Scale were administered to measure self-concept at the time

of pre-testing, after 6 weeks and again after 12 weeks
of the experiment. No significant (p<.05) effects were
found on the self-concept measures. McMurry noted a relation-

ship between the content of a behavioral episode and the

acooﬁbanying effect. He concluded that "affective education

L]
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"control subjects.
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would therefore need to focus on content understanding as

much as }ahd prior‘fo)'focuS‘on inderstanding of affect”
(p.'26%§).‘. J‘ ; v <

iﬁ’an,investigation conducted by Slauson (1976), the =
effects of the Magic Circle on positive self—éoncept in
first and:second gnédé“children} as related to the teachers'
gharacteristics, was of primafy-doncern. A group of/75"
Subjécﬁs eXperiéﬁced Ehe.Magic'Circle, while £hé 35 subjects
invthe control group experienced the regﬁlar school curric-
ulum. All subjects were pre- énd post-tested by the ”
administration of the Thomas Self-Concept Valués Test
(TSCVT). Results indicated that experimental subjects were
ndﬁﬁsigqificantly'(pl.OS) different in self@gohcept frbm

] . ‘ Moo P

Thompson (1924) compared tﬁe effect of‘two Qifferent

programs on the self-concepts of sixth gradelsttdents.

. Subjetts consisted of 32 students randomiy divided into four

groups of 8. Students were assigned to -12 weeklyasessions.f

of: Magic Circle, developmental group qounéeliﬁg; career
awareness (placebo) group, or a control group. Three_ 
measuresAof self—conceét were utilized at ‘the end of the

12 week period; students completed the Tennessee .Self-Concept-
Scale and teachers rated the students on the Personality

Rating Scale and the Rating Scale for Pupil Adjustment.
Thoﬁpson found that‘the developmental group counseling and

the Magic Circle had no significantly (p<«.05) different effégzs

on self-concept. The two experimental groups resulted in a

-
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p051t1ve 51gnlf1cant effect on self—concept and the placebo

'group howed a p051tlve effect in relatlon t3 the control
%

fgroup Thompson concluded that the p051t1ve dlrectlon of

the two experlmental treatment groups . "suggested that a .

longer'treatment period might produce'sign1f1Cant results"

(p. 3894). <:”\
« .
The purpose of Day s (1977) stu y was to'investigate
the effects of the Maglc Clrcle on selected affectlve,-

cognltlve and confluent varlables. The sub]ects don51sted

~of the 1ntact second, fourth and 51xth,grade populatlon of

two schools. The teachers of the experimental subjects

. ) . ° .
‘participated in a three-day in-service prdgram on the

- v

administration. of Magic Circle. The experimental school was
involved in Magic Circle daily througHbut the school year.
The control school was 1nvolved in thelr regular school

curriculum and activities. All subjects were pre- and post—

tested with appropriate levels . of the Self-Observatlon,Scales,:

Intellectual Achievement Respon51b111ty Scale ‘and the
rllfornla Achlevement Test. From the non 51gn1f1cant results
of thlS investigation, Day concluded that "in general the

"MC" was not demonstrated to have produced a p051t1ve impact

pon program participants for the partlcular criteria”

ﬁ§?,;125).

’vHSummarz

Self- c0nccut is multldlmen51onal, therefore complex
and difficult to measure. Self concept seems to be related

to seWeral dimensions of the ind1v1dua} s experlence.

s
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The Chlld percelves hlmself as "good“ or'?bad" depending

upon ‘the reflection of hlmself through the reactions of

A,«r

’sxgnlflcant ‘others. From H}s experlences, he learns about

himself through the mirrdr represented by the actions of

others toward him. Hls earllest experlences and 1dent1f1—

”catlon oceur . through relatlonshlps w1th his parents and
‘51b11ngs. As he grows older his capacities for 1dent1f1—

fcaéaon normally become much broader so that they include

peers and teachers (Combs &~Snygg,'l959)., In his e%rllest

years, the Chlld S self concept is usually the result of his

_home experlence .However, the older he gets, the: broader

become the sphere of relatlonshlps in which. he moves as " he’

lnteracts w1th varlous 51gn1f1cant others “His self—concept

becomes* deflned w1th respect to hlS experlence in these

“groups. - Since the self-concept is the” funptlon of experience,

what happens to students during the1r tlmg spent in the

educatlonal system must be of vital 1mportance to the devel—

opment of the child. Probably no other agency in our

society outside the famlly has a more profound effect on

the development of the self—concept (Combs & Snygg, 1959).
The Chlld s self concept arises and develops in 1nter;'

personal settlngs. Feellngs the child has abodt himself are

establlshed early in life and are’ modlfled by subsequent
: }

experiences. Among the 51gn1flcant people belleved to affect

feelings thz%chlld has about himself are-flrst, his parents,

#*his peers and teaChers (DaVidson & Lang, 1&60);
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Several researchers ‘have lnvestlgated the significance“'

1

of'the"expectatlons and attltudes of. the teacher toward

[ SWRpRSURQER

T

students : Rosenthal and Jacobson (1968) and Beez (1967)_
suggested that a- teacher's’ predlsp051t10n to the success of
fallure of his oxr -her students influences the student s o | ' é
performance (Retlsh, 1973) Thls phenomenon has become

'known as ‘the self fulfllllng prophecy or the Pygmallon effect.:'
Several researchers have placed ‘an empha51s on understandlng

 the relatlonshlp\between soc1alvach1evement and self- concept.

Studles by Brookover et al. (1964), Combs (1962) and Wylle
(l961),represent1such attempts to expialn thlS relatlonshlp
(Brookover, Thomas, & Paterson, 1964)a Trowbrldge (1972)

stated that "the teacher w1th a high self- concept somehow 1 o
transfers thls self-concept to his students’ and thereby

generates in them a feellng of greater self—worth"'(p. 65) . S
This is conveyed simply" througﬁ&the teacher ] pehavior. .A
child's academic success 1s certalnly not determlned by

-ﬁ any one variable,_ Intellectual ability lS one determlnant

and self—concept seems %%%h§2§nother major determlnant

% &
(Wllllams & Cole, 1968)

the child's self 1mage is dependent -
on...a sense of securlty, the . degree'

to which the ghald feels loved by

his or her parents, the extent to n .
~which he or she feels: valued by E

‘teachers and other 51gn1f1cant o
adults, and “his or her position

with a peer group (Eldridge, 3
Witmer, ' Barc1kowsk1, & Bauer, 1977, o
pP- 185) '

~—

ALl
p

The teacher must reallze that the student's 1ife at

school and his relatlonshlps with his teachers andvhis-peersv
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have a profound psychological impact-aon this self-concept.

. The school is second only to the home as a place where the

$ocial fofces»which influence a child's attitudes toward
himself and others are developed (Jersild, 1952).
Each person's self is something individual,
yet ‘it has a social origim. This fact has’
important meaning for education because
"many of the strongest social influences
are brought to bear upon the child by way
of his experiences at school.- (Jersild,
1652, p. 11). )

The' Human Development Progr;?ﬁ—Magic Circle is a

* curriculum for preventive mental health which stresses the

development of sélffawafenéss and posifive«self—concept in
,éﬁildfen. This affeétivg deveiopment program is one of |
several such programs which have been implemented at the
-;elementary school level; The Magic:Circlevis a structured

method of deyeléﬁing self~awarenesé and positive self—éoncépt

in children and supportive interéction among children us}ng
.activitiés suggested Qy élgurriéulum whiéﬁ is divided into

6 week units. The sequential nature of this.program allows

the major themes of awareness, mastery and social interaction

to develop in scope through the grade levels, from kinder-
garten to the sixth giade. Bessell and Palomares (1373)

stated the following of.the Magic Circle:

) . ,
It is & carefully articulated commpniégtiohs
process which encourages spontaneous individ-
ual expression. In the classroom circle
session, the students...share their feelings
ahd thoughts, ‘and discuss their behavior...
through verbal group interaction in ,
activities (or sessions) related to
emotional and social development throughout
v o the twernty to thirty minute sessions, an

]

el
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atmosphere of acceptance prevails. ‘Students

are encouraged to share" ‘their feelings

genuinely and to listen ‘and give attention’

to each other (p. .5).
The Magic Circle involves the total child in affective
"and intellectual development. The Madic Circle is experien-—

tialp with the child exploring his total self. )

Many developments have occurred in the field of guidance.

Perhaps the most significant occurrence 1is the acceptance that

affective.development in the elemenfary school is basic
to fulfilling the goal of educatlon Wthh is the development
of the whole person, affective and cognltlve. Unllke the
remedial guidance program that services only a llmlted
number of individuals, the entire student populatlon can be
involved in the developmental approach. ‘This assertion has
.caused schools to reexamine their guidance servrce and
develop a new developmental approach with a group orlentatlon
(Bedrosian,- Sara, & Pearlman, 1970). A growing body of ;s
literature indicates that developmental growth makes it
desirablé\for guidance to be introduced at each grade level ~
beginning at the kindergarten level (Wilson, 1950).

Current trends in the evolving role of elementary
school counseling involve the provision of developmental
guidagce service and includes a %ajor emphasis on counsul-
tation with teachers and students.

Consistent with this trend are affectlve development
programs which structure activities and material toﬁprov1de

students with experiences related to the acquisition of~

appropriate behavior for personal and social growth (Haplin, . .
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Haplin, & Harﬁley;'l972). Guidance programs'have been
proposed.in response tovthé inqreased awafeﬁess of the need
for human déVelopment programs (Apdérsou & Heﬁne, 1972; )
Bessell & Palomares, 1970; Dinkmeyer,’1978;,Randolph & ‘}I
u Howe, 1966). i

The Magic Circle is commonly utilized as a guidancg
program in elgméntary schools. ;This is a.prevenFive mental

health program utilizing structured activities. The three

thematic areaé of self-awareness, mastery and social’
interaction evolve over the different grade,leVelé from
kindergarten through grade six. A major objective of the
program is to improve the self—concépt of children and'thié“
objective is behaviorally ouélinéd thfough the‘uéé'gf
structpred activities énd curriculum;

There is a.téﬁdéncy for ééucators'td‘enthusiaétically
implement new cufriculum befdye they_have been thoroughly
tested or validated. No cle;E direction or trend has been
indicated by the limited reseérch which haé investigated the
effect of the Magic Circle on the self-concept. ThHe Magic
_C%rclp ha%/almost no vaiidation research and until the
validity of this program is established, its beneficial
effect should be seriously questioned. 4

School time «is valuable to stgff and students alike:;
The expenditure oﬁ time.on staff in-service training and
the actual implementation of the Magic Circlg‘is of serious
concern. A secdhd;ry consideration is mdnetary expenditure,

¢

with bookiets for each grade level‘priced at $8.50 plus

=

e ded Sl R
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‘the additional expense of the theory manual. ° The evaluation
of the Magic Circle and its effect on the self~-concept

it vappéars to lack sufficient investigation and validation. .

2

&

&
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CHAPTER IIT.

B ‘ » . Design andgMethoddlogy

il

The Sample ‘ R

The sample in thlS study consisted of 51 fourth and
fifth grade students th‘attended a public school in
Edmonton, Alberta. There Was a total,bf 26 girls and 25
boys in tne.sample population&v The study sample waslcomprised..
of ehildren from.similar socio-economic backgrounds; {Two
c1asses of students within the same school'narticiﬁated in’
thlS study. .Class 1 consisted of a spiit grade four/fivew
of h1gh achlevers “ Class 2 c%n51sted of fifth grade students.
For purposes of this study, each class was treated as a
separate entity. Each class'of students was randomly
subdivided into three groups: Magic Circle (treatment)
group, Expressive Arts (placebo) group and Independent Read-
ing (control) group. These groups met bl—weekly over a
10-week period. Each group session was 301m1nutes 1n length.

v

The Eroeedure;

a

u . & L .
The three leaders involved in this study had been

trained througn the Graduate level Cbunseling Practicium.
offered in the Department of Educational Psychology,
University of Alberta, E@édnéon. All three group leaders
had been trained to lead Magic Cir¢le sessions. ' |

One leader met with the two Maglc Circle (treatment)
groups for the 10-week Eerlod. Since the Magic Circle is
conprised of three thematic areas, each of these three
thematic areas was tne topic of the circle.sessiqn for 6

o

consecutive sessions.
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A second leader met with the Expressive Arts (placebo)
groups during the 10-week period. The'Expressive Arts
sessions focused on a variety of creative actiVitles<snch as
puppetty,»drama, story?writing.and art Qork. | |

The reseaf;her led the two»Independg;t Reading (control)
groups during the lO;week period. The Independent Reading

sessions involved silent reading and listening to recordings

of popular fairy tales. ‘Reports were written, by the group -

ta

members, based on their readlng and llstenlng selections.

(a) The Plens -Harris Self—Concept Scale

The.Plers—Harrls children's Self- -Concept Scale
(Appendlx A) was utlllzed as a measure of self -concept.
This self-report general self- concept scale was developed
by Piers and Harris’(l969). The'Plers-Harris Children's
Self-Concept Scale is an 80 item 1nstrument con51sting of,
fonced—choice "YES*NO" responses. The items .are worded in
such a way that approximately half 1nd1cate a p051t1ve self-
concept and the remainder 1nd1cate a . negatlve self—concept.
This format was implemented to. reduce éesponse set bias.
Although the Piets4Harris Chlldren's Self;Concept Scale was
designed;to measure generalvself—concept, there are 6 item
clusters or factors prgsented by piers and Harris (1969) :
statements of behavior, intellectual and school status,
phy51cal.appearance and attrlbutes, anx1ety, popularlty,

and happiness and satisfaction. At the elementary school

level two factors of self-deprecation‘ (abasement) and

" anxiety were evident.

SR
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The Piers- Harrls Chlldren s Self—Concept Scale ‘was
standardlzed'On a san\@tN of l 183 children in grades four
through twelve. The internal con51stency of the scale
ranged from 78 to .93 and retest rellabll;ty ranged from
.71 to .77. Correlatlon with 51m11ar general self ~-concept
instruments indicated teachersand peer val;dlty coefficients
of .40. Thisuscale nas sufficient reliability and validity
to be used exten51vely in research (Bentler, l970) The
Plers Harrls Children's Self—Concept Scale has been utlllzed
aswavmeasure of-self—concept in several studies (Cenname, ‘
1977; clark, 1976; be1l, 1975; Eldridge, Barcikowski, &
Witmer, 1973; Eldrldge, Witmer, Barcikowski, & Bauer, 1977;
Fredman, 1976; Isaacson, 1976;.-Johnson, 1977; Lancaster,
1976; Shreve, 1973; Tangeman, l9l£}JZeitz)vl9755. |

Shreve (1973) conducted a critical analysis of the

1 -

Lo
&

following four‘self—concept instruments: The Piers-Harris

Children's Self-Concept Scale, the Tennessee Self-Concept

Scale, The.Thomas Self-Concept Values Test and the Cooper-

smith Self-Esteem Inventory. He assessed these instruments

‘thatlthe Piers-Harris Children's Self—Concept Scale was the

in terms of the Standards for Educational and Psychological

Tests and Manuals (1966), published by the American Psycho-

logical Association. Shreve noted that the four instruments
examined were deficient in the area of criterion-related
validity. None of the instruments had alternate forms for

pre- and post-test assessments. However, Shreve concluded

superior instrument of those he assessed.

RS

o/
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Mibhael, Smith, and Michael (1975) factor analyzed
responses of 299 elementary, 302 junior high and 300 senior
high students. The faotors in thevemotional domain werevnotr
the_same claimed by Piers and Harris‘(l969). ' These researchers
suggested that certain items were open to subjecthe inter-
pretation to sucn an extent that the intent of the questions

were vague. Michael, Smith, and Michael suggested that the

Piers—Har;TE\QEildren's SelfFConcept Scale be revised to

k2

correct this lack of clarity.

(b) Student's Perceptlon Of Ability Scale n;

Boersma and Chapman's (1977) Student's Perceptlon of

Ability Scale»(Append1X'B)$gas utilized as a measure of self-

. . T ) .
report academic self-concept in the following manner :

The term self—perceptlon of ability was used

to reflect "academic self-concept” and refers

to the individual's manner.of descrlblng and

dlstlngulshlng himself as unique;among others

in terms of interaction and performance on

academic school tasks. This self-concept of

ability results from the perceptlons of the \

evaluations that significant others hold of

the individual's ability (Brookover et al., (1965),

in conjunction 'with amount of success experienced on

academic tasks (Boersma, Chapman, & Magulre,

1978a, p. 4). ‘

Boersma, Chapman, and Maguire (1978a) indicated the need
for such an instrument’as the Stﬂdent's Perception of Ability
Scale to measure aehieyement self-concept. They sStated that
"the SPAS was developed in response to a need for a reliable
and valid instrument to measure academic, rather than general,
self-concept in elementary school ehildren in Grades 3 to 6"
(p. 16). |

The Student's Perception of Ability Scale consists of 70
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subscales Wthh 1nclude Perception of Ceneral Ability
(General. ablllty), Perceptlon of Arithmetic Ability
(Arlthmetlc), General School Satlsfactlon (School
Satisfaction), Perception of Readlng and Spelllng Ability
(Reading/Spelling), Perception of Penmanshlp and Neatness .
(Penmanship/ﬁeatness) and Cénfidence in Acadehic Abiliéy

&
{Confidence). :

Boersma, Chapman,and Maguire Ki978a) stated the
follow1ng about the Student's' Perceptlon of Ability Scale:

This scale has six meaningful factors whlch
relate to perceptions of ability in specific
school subjects, and to more general school
attitudes. In terms of reliability, the SPAS
has good internal consistency and stablllty,
thus suggesting that the scale is a dependable
instrument with strong internal validity.
Normative data were obtained on a sample of
642 children in Grades 3 to 6. While there
were no grade level #£ffects, girls tend to
score higher on the SPAS than boys (p. 16).

The Student's Perception of:Ability Scale was developed

v

fhrOUgh a series o‘.fpurlstudiés. .A.sample of 319 third
grade children from five schools Qere ;séd for data
collection to determine the facﬁor structure of the Student\s
‘Perception of Ability Scale;' A second study involvedq 642
studénts in'third, fourth and fifth grade at two schools
whose response scores were utilized for full and subscale
intercorrélatipns, normative statistics, and estimates of
discriminant'validity between the Student's Perception of
Ability Scale and the Piers-Harris Children's Self-Concept
Scale (Piefs & Harris, 1969), a measure of general self-
concept. A third study involved the identification of \

81 control children from the second study sample. The

purpose of this study was to investigate individual

1
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differences betweeﬁ these 'groups in terms of self-

. perceptions and mother's perceptions of the child's
abilities. The fourth stuaylinvestigated-the relatioﬁship
between rebort—éard gradesdgnd,the Student's Perception of
Ability Scale scores, full and subécale, for a sample of
642 Stuﬁents in the original'éﬁﬁay. The Studen£'s Per-
ceptioh éf Ability Scale was found to moderately (r=.49)
predict gfade—point average (Boersma, Chapman, & Maguire,
1978a). | N ’

‘Boersma, Chapman, and Maggiré (1978a) comparea the
Student's Perception of Ability Scale wiﬁh the Piers-Harris
Children's Self-Concept Scale and concluded tha£ the

N

Student's Perception of Ability Scale measures achievement

sé;f—concept which ‘is different from general self—conéept
aS‘méasufed by the Piers-Harris Children's Self-Concept
Scale:

. ¥
Discriminant validity was estimated from correlations
. between the SPAS and the Piers>Harris test of
general self-concept. Negligible correlation
-between the two scales and: subscales suggest that
© the SPAS is tapping something quite different
from general self-concept. - Furthermore, these -
findings are supportive.of the other researchers'
- calls for instruments which "measure more molecular"
facets of self-concept (eg., Brookover et al.,
1965, 1967; Shavelson, Huber? & Stanton, 1976;
Wylie, 1961, 1974) (p. 16).

(c) Behavior Rating Form

Codpersmith's Behavior Bating.Form (Appendix C) waé
utilized as an exterﬂal behavioral evaluatidn.of changes
in self-concept. Coopersmith (1975) designed the Behavior
“Rating Form to provide an objective measure of the behavioral

expression of self-concept.
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The 13 items of the Behavior Rating Form are divided

into two parts. The first 10 items of thlS form prov1de

"an appraisal of behaviors that are assoc1ated Wlth poise,
assurance and self-trust. Reactions,to new Situations and
failure reactions to critiCism, and'self—deprecation andv
heSitation to express opi\lonsfpublicly are measured by
these lO_ items. The second part %Pn51sting of 3 items
provides an index of behav1ors that are- frequently defenSive
in nature such as bragging, domination or bullying and

. attention seeking.

A»five point scale is utilized to measure each behavior;
~To minimize superficial response bias, the rating nniCh is
indicative of high self- concept behaVior has be nbgaried
in p051tion from right to left. With a m foum score of
five on each item, the maximum total is 50 for the first
pazg. In order'to provide a convenient base, the total

score is multiplied by two. On. the second part the

maximum score 1is 15, and scores of 10 or more are indicativéﬁ»‘

'

of greater defen51veness.

- )

e '~'v-u'x‘_-‘."..'{vk.'r.:..}-.:‘.;;';ut—‘)-f- - e .

Although-self-concept~is generally assumed'to be a
major factor, in determining behavior, there has been
relatively little research directed towards clarifying its
Significance and dynamics. The purpose of Coopersmith s
(1959) study was to develop measures capable of distinguish-
ing between ‘subjects high and low in self~concept and-

. between subjects exhibiting reality—based and defensive

.responses. The subjects consisted of 102 fifth- and sixth-
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grade children in publicrschocls.‘ Thedteacher‘and principal

- of the children inyolved in this Study were asked to rate
each child on behavior believed to be related to self-
concept ‘The behawicr to be rated‘was selected after:
_observ1ng the behavior of. chlldren 1n and out of the class—
~room, 1nterv1ews with cllnlcal psychologlsts, teachers

ang principals-and evaluatldns and dlscu551on'w1th a

research commlttee.. o o

8 \ .
The correlatlon between ‘the: evaluatlon by the teacher
a53 the principal's, independent rating was .73. The
teachers" ratings'ranged from 23-100 with a mean of 48.4
and(iAstandard deviation of 15.4. The mean rating for“bcjs
was 68.4 and the standardd dev1atlon was 16.2 The mean |
. for the glrls was 51gn1f1cantly hlgher than the bdys
(t=4.2; p<.001). ,
(d) Kinetid Family Drawings _ "\

} .Burns and Kaufman's (1970) Kinetic Family Drawings

(Appendlx D) was utlllzed as an evaluation of famlly self-
concept. The child is handed an 11" by 8 1/2" plece of
plaln white paper and a pencil is placed in” the center of
the paper, then the follow1ng 1nstrqctlons are given:

Draw .a plcture of everyone in your family,
including  you, doing something. Try to draw

° whole-people, not cartoons or stick people.
Remember, make everyone doing something - some
kind of actlon. (Burns & Kaufman, 1970). »

The examiner leaves the room where the child is draw1ng

and perlodlcally checks back The«chlld indicates

X

e
<

RIS et



69

_verbally or by gesture that he’ 1s flnlshed 51nce there is

no tlme limit.  If the Chlld ‘is’ hav1ng difficulty and
indicates thatlhe cannot draw, the examiner encourages

the Chlld perlodlcally.i

The klnetlc approach or asklng the Chlld to oroduce.

a draw1ng'1nvolv1ng mov1ng or actlon figures- has been

found to produce valhabie'and-dyhamic‘material in attempting
_to understand childrenf}n”the family setting. Young child-

1

ren usually express"theﬁeelves'more naturally and spontaneous#
ly through"act1v1ty rathe; than through words. Thu;”éraﬁ—

lng figures provxdes an approprlate method of explorlng the
world of the Chlld. Draw1ng tests are. eas1ly admlnlstered
nenthreatening and can be employed' where other technlques

are llmlted by such. factors as language barriers, cultural
deprlvatlon and 1nab111ty to ‘communicate (Burns & Kaufman,.

.1970)

The Kinetic Family Drawings lnterpretatlon is ar alytical

.in nature and relles heav11y on Freudlan 1nterpreta on.
- The follow1ng are some characteristics of {he Kinetic Family
Drawings and their interpreted meaning as indicated by Burns and

Kaufman (1970).: L
A, Stylee: ‘
A L. Coﬁpartmentalization);
ChilQreh attempt to isoiate family_members'
throagh'c0mpartmehtalizin§;
2. Underligihg: |
Underlininé at the hottom of the page is

. - characteristic of children from unstable families.

b



B. hetibns:.v o . Mv ,
"1,V‘Mother: | _'_ ' l--, . ~U'.°3'
ﬁa.v_Cooking: This is the*mbst.common action
of mothers in the Kinetic'Family Drawings
and reflects a,mother'figure who meets

the_child's nurturant needs.

. b. Cleanlng. This action‘is found in compulsivehx

mothers ‘who are preoccupled w1th Ege house
rather than the members of the famlly ,
Cleanlng becomes equated w1th acceptablei“
or good behaV1or._
~o:"Iron1ng: Commonly found in overly 1nvolued
|  mothers_tryrng too Hard to give her child
| "warmthh. | |
2{ 'Fathers.
Ta. Household act1v1t1es- Reading the papef;
keeplng the household budget playlng with
he children are common ‘activities of
nurturlng fathers. fﬁ' : ”, i
b. .Driving'to or‘at work: Commonly-found'in
| fathers:mho'are thought of in terms of
being absent or being more»involved in
activities outside the home.
3. Rlvalry .
Usually depicted as forceful action among
members of ‘the famlly,and commonly portrayed
by hlghly competltlve or "jealous" chilaren.

Hulse (1951) dlscussed common signs of confllct

within the family when interpreting family'drawings.~,ﬁe
- M :

§
-
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(1952) has utiliied Ehe Family Drawing Tes't for expression
by emotionally disturbed children®

(e) How I Feel About Other In My Class

The How I Feel About Others In My Class‘sociogram
(Appendix E) was utilized as a measure of self-concept

‘through peer evaluation. BEach student was. asked to list

0

the three students in his class whom he liked the most.
Next the student was asked to list “he three students in

his cgass whom he liked the least. Thus students' choices

'

- ' V . . ’ ,
of classmates were, made on a choice-rejection basis.

Thé directions were as follows for the How I Feel
About Others In My €lass sociogram: ’
: : , 2 £
Everyone has different feelings about everyone
else. We like some people a lot, some a little
bit, and some not at all. Sometimes we think
it is not proper or polite to dislike other
people, but when we are really honest about it
we know that everyone has same negative feeling$
about some of the people he knows. There are
‘some people you.like a lot and some you don't
like. There are some people who like you a lot
. and some who don't like you at all. If (I know),..
the way you feel about other members of your
class, .(I have better idea of groups within
your classroom).... ‘There are no.right or wrong'
answers (p. 1). ‘

Foﬁcerhing the validity of sociometric testing,’ Jennings
(1950) stated that in most psychologital tests an attempt

is made to correlate the test with some criteria, but with

sociometric tests theé behavidr being,studied is aCtually‘

sampled. In this case\the predictor is the same as the

_priteribn. Criswell (1949) sug§%§ted that :the sociogram
test has "immediate validity"'in‘that'it can serve as a

basis of immediate actidﬁ.

- ~ o S .
Ny, ' — I
- . 3

>
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.

b /

Critical to the valldlty of sociometric tests is the

manner in whlch students' responses are obtalned. Bonney and .

°

:Fessenden (1955) p01nted out that when a student gives-honest'

and sincere responses to SOC1ome®y1c questlonsJ it may bé sald
that»these'responses'have "face validity". The problem.ln face

validity lies in the assumption that respondents are truthful

(Pepinsky, 1949). ’ T S

r

With Yhe use qf this type of sociogram as a pre- and post-

test measure, changes in both the choice status and rejection

€

status o§ subject may be dtermlged (Haplln, Hapliny & Hartley,
. 3

1972) .

&Moreno (1953) attempted to secure valid responses to

‘soclometrlc measures by developlng ‘the following six critd®Ria:

1. Limit choices and rejectlons to membdrs of the

groupr ) :
w
2. Allow subjects to make as many Jchoices and
‘o / - .
rejections as?they wish, T«
3. provide definite criteria upon which to base

choices and'rejections,
4. Restrncture the group on the basis of the
. . sociometric data, \ i
5. ailow all subjécts to make their choices in
privdcy,
6. Present guestions in an understandable manner

to the subjects.

The How I Feel About Others In My Class sociogram meets

t

~ : )
four of the six criteria 'suggested by Moreno as increasing the

Cd
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validity of the sociometric measure.  The second and fourth

. o - -
criteria were not met. ' -

"The use of a sociometric instrument similar to the

How I Feel About Others In My Class sociogram was implemented

by Coopersmith (1959) as a measure of self—concept:'

)

The children in the four classes-under study
were asked to indicate which three children in .
, their class they would most like to have as a
friend. This information was compiled as the
total number of times each child was chosen by
his classmates. The measure. was included on
the assumption that the friendships and status

of the child among his peers were ,related to his '
self-esteem (p. 89) ‘ .

_Hypotheses

Due to limited research, no significant directionality

has been indicated in the effects of the’MagiQ»Circle'%n_the

self-concepts of child}en. Therefore, the null hypotheses are

being stated with regard to the effects of the treatment on each

of the measurements being used:

1.. There will be no sigﬂificant difference among the

'Student's Perception of Ability Scale.

Magic Circle (treatﬁent) group, Expressiée Arts
(placebo) group and the Independent Reading (control)’
group in term: of pre- and post-test achiévement~self;

concept scores by self-report as measured by the

X

There will be no signifidant difference among the Magicf

Circle  (treatment) group, Expressive Arts (placebo)
group and the Indeﬁendent Reading (control) grdup in

termg of pre- and post-test external behavioral

evaluation of students'’ self-concepté'rated by teachers

- on-the Behavior Rating-Form.

&

e e i e A
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3. There will bé no significant di fference among
the Magicccirele (treatm;nt) group,_Expressive
Arts (plac&bo) group and the Independent Readlng
(control) group in terms of pre— and post test
self—concept ratlng of chlldrenfgy an ;ndependent
researcher on the Kinetic‘Family brawingsﬂ

4.. There will be iy siénificant difference among
the Magic bircle {(treatment) grohp,vExpressive

Arts (placebo)’érouprand the Independent Reading

, . o

(control) group in terms 'of pre- and post—test_

rating of children by peers on a sociogram entitlea

How I Feel About-chers In My glass.

5. There will be}no signifioantmdiégerence amongutne
Magic Circle (treatment) group, Expressiveinrts>
(placebo) group and the Independenf Readimg |
(control) group in terms of pre— and post test
generaryse%f -concept scores by self report as
measured by the Piers-Harris Children's Self-.

: »
Concept Scale. )

:

Administration of the Instruments

All five instruments were administeredoto the’partioipants
at the beginning of the schopl year, The same instruments _ “/
were readministereq.l; wegks later"aftéf.th% treatment had
vbeen discontinued. -All the inSf;uments_ekéept“for the N
Behavior'Rating'FOIm were orally, administeredvto each-df

/
3the three classes of students. The Behav1or Rating Form

o

’was completed by the subject s homeroom teacher,' -7

0.

s e
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Analysis. of the Data N

To test the hypotheses, the data were analyzed,‘a two;
way analysis (Wlner, 1971) was used to test for Groups and
Time factor effects w1th1n and between the Magic Clrcle
(treatment) group, Expre551ve Arts (placebo) group and
Independent Readlng (control) group. .on each of the flve
1nstruments., , ) : o . . -

Prellmlnary data analy51s lnvolved a one—way/analysis
1of varlance to compare di fferences’ among the treatment,
'pladebo and control grOups on the pre-test. A one—wayi
analysis of variance was also utilized to dlscover 1f:there

— >

was a classroom effect as lndrcated 5? the pre-tests. ‘A

three-way analysis,of'variang.-Aasgused to compare the pre-

and post-test scores'for mait PR LA 188 in the treatment,
placebo and control groups. In the event that sex is not

a signifiCant factor the sex fﬁctor will be collapsed.and a
two-factor analy51s W1ll be utlllzed in order to compare pre-
and post-test scores among groups on the factors of Groups

and Time.

«



CHAPTER v
Results

Introductlon , ' o ¥

The statlstlcal results of the data.collected from the
group mean scores werecomplled in thls Chapter. These
resultsvere representatlve of a sample populatlon .of 51
fourth and flfthlgrade students from a publlc school in ,
‘Edmonton, Alberta. Originally,a sample;populatlon of- 77
subjects were selected to part1c1pate in this study. fHow-
ever, the data collected for one classroom of 26 students
wasbeliminated from the data pool since the entire classroom )
of students'was!erposed to the Magic Circle (treatment) by

the classroom teacher.’
A

Prellmlnary Findings . ' )/T\\\___J/ \
' ¢

In order to compare the gfe test mean. ScCoOres of the

Magic Clrcle (treatment) group, the Expressive Arts (placebo)
group and the Independent Readlng (control) group, a one-

way analy51s of varlance was performed for each of the five

J

measurements. The results were reported in Table 1.

S
-~
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Table 1
Analysrs of Varlance on Pre-test Scores

for Each of the Flve Instruments

Y
Test . Ssource’ df M.s. F
1 "Betweenugroups 2 11.09 0.07
. Within groups =~ 48 ' 168.79 |
2  Bokge ' 2 129.59 1.56° |
e within gpoups - 48 ©83.03 _ -
3 ‘ Between groups - 2 11.84 0.03
‘Within groups 48 370.42 : /
4 . ' Between groups,u 2 976.29N' 0.62 .
Within groups = - 48 ./ 1569.29
5 Between groupsf -2 '380.63‘ | (4.30*
"Within groups 48 88.62
1 Student's Perceptlon ‘of Ablllty Scalev‘ » D
2 Behavior Rating.Form . ’
3 Kinetic Family Drawings
’é How I Feel About Oothers Irf My Class. soc1ogram

The Piers- “Harris CMildren' s Self- Concept.écale

*p<-05 " - e

’ Table 1 1llustrated that. on. four %5 the. flve instrument (
measurements there were\ﬁo 51qplf1cant dlfference«ue amongr
the treatment placebo and control(groups' mean scores. jv
The non 51gn1§1cant F- values on the- Student S Berceptlon

B

of Ablllty Scale, Behav1or Rating FormﬂlKlnetlé Famlly
'Draw1ngs and the How I Feel About Others In My Class
soc1ogram 1nd1cated that the three groups pre test mean ,_v-i

S Fd

scores were comparable with regards to varlance.5 N




A three—way ana@y51s of varlance on the factors of

-~

Sex, Time’ andﬁGroups was performed on the mean ‘scores of

. the treatment, :placebo and control groups for each of the

>

£

five lnstruments (Appendix F). _The flndlngs of the three-

way analy51s of varlance lndlcated that the seX factor had

no significantAeffect on the mean scores of the follow1ng
four instruments: Student s Perceptlon of Ablllty Scale,

Behavior Rating Eorm, Kinetic Family Drawings “and How I

/ .
Feel About Others In My Class sociogram. The findings

A

of the,three-way analy81s of variance-on the Piirs—ﬂarris
Chlldren s Self=Concept Scale scores 1nd1cated a 51gn1flcant

(F=5.85, p< Ol)hGroups X Sex X Time interaction effect,

which'wangue to a sdmmatlon of treatment placebo and

‘s\ntrol gyoup mean scores w1th unequal yvariance.
Th?‘ ta analy51s‘ collapsed by sex, focused on Time
X Group fa tors utilizing a twoéyay analysis of  variance

w1th repeated measures. -

Flndlngs Qf the, Study

In the null hypotheses it was stated that there would

b« no 51gn1f1cant dlfference among the Maglc Clrcle (treat—

ment) group, Expre551ve Arts (placebo) group and Independent

‘ReadinQ'(control) group in terms of‘pre- *and post- test

scores on. the followrng self- concept‘measurements: ’

1. Felf report scores as measured by the o

| ‘Student’ s Perceptlon of Abll}ty Scale,_ |

2. Evaluatlon of»students, by teachers, on ~
the Behav1or Ratlng Form,

3. Evaluatlon of students, by a psychologist,

on the Kinetic-Family Drawlngs,

»
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4. Rating of students, by peers, on a ciogram .
'enriﬁled How I Feel About Others In My Class
soc}ogram, |

5. Self-report scores as measured by the Piers-
Harris Children's Self—Conceot'Soale.

To test ‘the null hypotheses, a two-way analysis of
veriance was performed on the data cqllected for four_ of
the five insrruments. A comparison of ,the treatment,
placebo and control groups mean scores on pre- ano’post—

testswere reported in. Table 2 through 5. An analysis - of

)

covarlance of the Plers4Harrls Cchildren's Self- Co;j?pt
ab

Scale on post—test}adjusted means was reported 1nS¥T le 6.

# 'Table. 2
Analysis of Variance - Groudps x Time -

‘on the Student's Perception 'of Ability Scale
. co T .

Source | S ag . Y Mis. . F
ey

'BetWeen3 , 50 :
Groups S 2 208.60 0.60
Error , 48 348.11.

within = 51 o

| Time S S § 14.91 0.48
- Groups x Time 2 87.22 2.78
Error o i48.- : 31.34

o

Table 3 showedthat there was no signifiCant'difference

amOhg the treatment, placebo and control groups mean
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- . . N
scores as measured by the Student's Perception of Ability
Scale. 'Neither, the Time effect nor the Groups x Time
interaction was statistically significant. Therefore,

Hypothesis 1 was acoepted.;

Table 3 o S0
AnaLysis of Variance - Groups X Time -
’ on the Behavior Rating Form , e
" < . : a
Source _ daf M.S. F
Between o 50 - .
Groups ‘ 2 '  244.97. -1.38
Error ' 48 177.32
Within 51 . 3
Time, 1 678.23 : 26.04%%*
. / . N ‘.
Groups x Time 2 . 3.51 _ 0.14
Error 48 , ' \
* p<.05 - k - IR
*% p <0l : :

Table 3 haglcated that there was no 51gn1f1cant dlffer—

ence among the treatment, placebo and control groups' mean
- SCores as measured by the. Behavior Ratltg Form. Neither
.'was the Groups x Time interaction effec \statistioally
51gn1flc%%t. JHowever, there was a statlémlcally significant
(F=26 .04, p< .01) Tlme effect. This TlHE \Yfect was a
summatlon effect due -to increases 1n-post—test over pre test
Scores across. groups.' Consequeéf;y, there was‘no 51gn1f1cant

A . -~

dlfference found among treatment, placebo and control groups

{
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¢

in terms of pre- nd post test mean scores on. the Group§ X

[

Time interaction effect. Therefore, Hypothe51s 2 WuS accepted.

"Table 4
Analysis of Variance ~ Groups x Time -
N ‘ _
on the Kinetic Family Drawings -
Source | . af <M,S.‘HQQ F
Between : 50
Groups . 2 84.54 - 0.14
Error. . 48 . 596.68
Within' - - 51 | . .
. Time : 1 - 0.73 ' 4 0.00
Groups X - Tlme -~ 2. 148.84 _ 0.08
< . {

Error . 48~ o 218.71 -

. : . ‘ . S . | ,
Table'4.ihdicated that~there was no.significant differ-

ence among the treatment, placebo and contrOl groups‘ mgan
J ~ '

scores in terms of the Klnetlc Famlly Drawings. Neither;

the Time effect nor the Groups x Time 1nteraction effect

a
.

was statistically significant, Therefore, Hypothesis 3
Waslaccepted. .

s
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‘ Tmnes

-

Analy51s of Variance - Groups X Time -

on the How I Feel About Others In My Class soc1ogram

f

Source v df . M.s. ~F
Between ' ' 50 P ’

Groups o2 17.29 0.27
“Error < 48 Lo 27.05 . ' ,
‘Wwithin - 51 .

Time 5 : 1 4.31 0.96

Groups x Time 2 - 8.12 _ 1.81

Error : 48 7 4 49 '

-~

Table 5 1llustrated that there was no sigthicantd
‘dlfference among the treatment, placebo and control groups
mean-scores in terms of the How I Feel About Others Iw My
Class‘sociogram. Nelther, the Tlme effect nor the Grohps
©x Time lnteractlon'effect was statlstlcally 51gn1f1cant.

'fTherefore, Hypothe51s 4 was accepted.

TdﬂeG ‘ o “,34

e
4"_,._"’

Analysrs of Covarlance of the Plers;EA(gis Chlldren s Self—

*GOncept‘Scale on Post-tést Scores Employlng Adjusted Means

P
Les]

Cagn M.

2 19.05 - 0.39
47 v g4 5




o
83

'

Table 6 showed/that there was no 51gn1f1cant differ-—
ence among the treatment, placebo and control groups
scores in terms of adjusted post-test méeans on the Plerse

~ 'Harris Chlldren s Self Concept Scale(\\/herefdre\-Hypothe51s

5 ‘was accepted

Means,of both the'pre- and post-test’ administration

of the following four instruments were preSented inoTable 7:

Student's Percéption of Ability Scale,‘Behavior Rating Form;

- Kinetic Family Drawings: and the How I Feel_AboutCB%hers In

< . oF

My Class sociogram. Also,the means and adjust eans for

the treatment, placebo and control groups on the Pierse

8

Harrls Chlldren s Self -Concept Scale were presented in the

followmng Table.



- | L I

. \f\\\>\ o ‘ T : - 84

S . Table 7 .

¢ Rt
- \

Means and Adjusted Meaﬁs of the Flve Instrument Pre- and

kPost test Scores for the Three Gromps Employed in the Study

. t“‘

Pre-test, - Post-test Adjusted.

Test . Groups . Means - 3z’ Means ‘Means -
1 Treatment 48.28  46.00
Placebo’ 49.65 © 53.76
control ~ . ~50.88 - . 51.31
2 Treatment  75.44 80.67
Placébo 70.24 ~ 76.00
o Control 71.50 76.00
3 . ¢ Treatment 47.78 52.22
placebo - 49.41. .~ 48.24 \
Control .48.75 -~ 45.00 ’
4 ‘Treatment . 49.72" - . 50.89 ;" i .
" placebo - 50.65 f';/) 49 .94 o
control . 49.13 " -49.88
5 . Treatment . 121.90 -1 1230100 132.00
' placebo = - 124.60 {0 127.20 135.65
Control: 127.30, 127.90 | 135 65

Student s . Perceptlon of Ablllty Scale
Behavior Rating Form

Kinetic Family Drawings, . ' :

How I Feel About Others In My Class. soc1og am -

The Piers- Harrxs Chlldren s Self—ooncept dale

s W

' Table 7 rgxustrated that theftreatment, placebo aL

control groups' mean pre- and postdtest scores remalned

._relatlvely stable over tlme 7} b ;A
' Summarz : (. £y

Thls study 1nvolved the lnvestlgatlon of the efﬂect

-

tof the Maglc Clrcle on the - self-c?ncept of fourth .and flfth_wg

grade students. Varxous dlmensxons of self-concept were
? o ) , .

R




‘Groups 1nd1cated that the sex factor had no 51gn1f1cant

. - B

ot : - RPN T '
 measured through the admlnlstratlon‘of flve.lnstrumentsw

| Kl ©

The results of a one-way analys1s of varlance on pre—

+

test mean scores for the Student .S . Perceptlon of Ablllty

_”Scale, Behav1or Ratlng Form, Klnetlc Family Draw1ngs and
‘ How I Feel AboutiOthers In My Class‘soc1ogram each indicated

'that the treatment, placebo and control groups ‘were compar-

’
[y

able w1th regards to varlance., The one—way‘analysis of

-varlance Aindicated a. 51gn1f1cant dlfference 1h mean scores

. among the treatmenqn placebo and control groups‘on the pre—

test of the Piers- Harris Chlldren s Self -Concept Scale.

A three-way analy81s on ‘the factors of" Sex, Time and

LN

effect on, the mean scores for the Student s Percertion of

-

Ablllty Scale, Behav1or Ratlng Form, Klnetlc Fami ly Draw—
1ngs and the ‘How I Feel About Others In My Class soc1ogram.

The finding of the three-way analy51s of variance -on the

Piers-Harris Chlldren's‘Self—Concept Scale scores indicated

a significant Time x Groups x Sex interaction effect which

was due to a summation of the treatment, placebo and
e o ‘
control groups' mean scores with unequal variance.

“ M ' ' Py

The data analysis, collapsed by Sex, focused on Time

X Groups factors utilizing a two-way analysis of variance

with repeated measures. To test the null hypotheses, a two-

n

" way. analy51s of variance was performed on the data collected

for the Student's Perception of Ablllty Scale, Behavior

Rating Form, Kinetic Famlly Draw1ngs and the How I Feel

.

About My Class sociogram. Analysls of the data 1nd1catedA‘

4

<4
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ifthat there was‘no‘s1gn1f1cant dlfference among the treatment,iv‘
placebo and control groups on any of these four 1nstfhments.
'The Tlme effect was' only 31gnlf1cant for ‘the: Behav1or Ratlng.
Form scores. This Time effect was: a.summatlon effect due
to increase in post test scores across the three groups'
No 51gn1f1cant Groups X Tlme 1nteractlon effects was found.
| Since the one—way analysxs of varlance lndlcated

‘that the groups' pre—test means were unequal,Aanalysis.Ofgg

\\ - - » 'u o " . 13 3 B I
covariance employing adjusted_means was utilized to control

for‘unequal varianCe ~among the treatment‘ placebo and
- control post test means an the- Piers-Harris Children's Self—u
rConcept Scale. There was no. s1gn1f1caht‘drfference among
the groups‘ ad]usted post—test mean.scores, |

Results of!ﬁhis study indicated that‘there,was no
significant difference among”the'Magfc Cf%cie“(treatmeﬁtfj
G%oup;-the-ExpressiuevArts (placebo) group and the'Independent
Readlng (control) group in terms of pre- and post test scores
on. any of the five 1nstruments admlnlstered to measure self-

concept. Therefore the null hypotheses were accepted.
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- 'effects of the Maglc Clrcle progranﬁon the self concepts v ,“q'
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ce T T CHAPTER Voo s e
”*ifsﬁmhary, Dlscu551on and Impllcatlons v
P . -,L K _ , : & v

The Purpose of the Study

t'_ .

‘The purpose of thls study was to 1nvest1gate the

of fourth and flfth grade students.gg

‘The Sample-:, %nhdh“ S s

“‘:,r Lo

The sample consiSted of-51 students from two class—’
rooms w;thln the same ‘school. . In each of these classrooms,
s s
the students were randomly a851gned to the follow1ng three

groups-f the Maglc Clrclé (treatment) group, the Express—.

ive Arts (placebo) group and the Independent Readlng (control)

group.

" The Instruments : ' R s

'

Flve lnstruments were admlnlstered in order to measure’

/
/
]

varlous dmmen51ons of, self concept such as the follow1ng

1. ?General self concept scores by self report as‘
e

meas¥red by the. Piers-Harris Chlldren s Self— o oL
.Conceépt Scale, SR

2. Achlevement self concept scores by“self report as'
measured by the Student S Perceptlon of Ablllty
IScale, ‘

3. External behavior ev luation of chlldren s self—

-

4, Self concept rating-of chlldren by an 1ndependent

[
ot

researcher on the Klnetlc Family Drawings,.
5. Self—concept ratlng of chlldren by peers on a

socrogram entltled How I Feel About Others In‘My Class.

R DR 4

concept rated by teachers on the Behav1or Ratlng Form, .

aw,

i adekgatmakavT T S



»‘;~The Method

o

These flve 1nstruments were‘admlnlstered durlng the
:msecond week of the schoolyyear.v Over a lo—week perlod,»zb,hf"
'wthe Maglc Clrcle (treatment) group, the Expres51ve Arts: -
’n(placebo) group and the Independent Readlng (control)

group met tw1ce weekly Each of these se531ons were 30? ‘

»
o

mlnutes ln length
, . o e
Upon,termlnatlon of the treatment the same five '

1nstruments were readmlnlstered ' The post—testlng_took;‘ _ f .
. - “af

~ place the week prior to Chrlstmas vacatlon.gv<

' The Flndlngs'i' I . ' o el

T e results of a one—wa anal 51s of Varlance on pre-
y Y

,test mean scores 1nd1cated that the treatment, placebo
G
>
_ and cont\bl groups were comparable w1th regards to varlance

3
on all 1nstrument measurements except for the Piers- Ha?rls'

Chlldren s Self ~Concept Scalef I S ‘
A oy
A three—way analy51s of varlance ‘on the factor of: Sex,-'
A

“Time and Groups 1ndlcated that ‘the sex factor had no

5 51gn1f1Gant effect on the mean scores for the Student s

: Perceptlonaof Ablllty Scale,\Behav1or Ratlng Form, Klnetlc "
: \

HFamlly Draw1ngs and the How I Feel About Others In My Class
sociogram. The flndlngs of the three—way analysxs of

Jﬂvarlance -on the Plers ~Harris Chlldren s Self- Concept Scale-
N T \
scores 1nd1cated a 51gn1f1cant Tlme x Groups X Sex 1nter-

: action effect Whlch was' due to a summatlon of the,treat-

-

’ ment, placebo and control groups mean.scores with unequal

£
varlanc/f -
X

a
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“ffGroups factors ut111z1ng a- twow

R

W v N

repeated measures.‘ To test the null hypqpheses, a two—'*

RN

'fway analysrs of varlance was performed on the data collected

<

‘f r. the Student s Perceptlon of Ahlllty Scale,~Behav1or .

"_Ratlng ﬁfrm, Klnetlc Famlly Draw1ngs and the How I Feel

: About Others In My Class\50c1ogram.r Analy51s of the data' ’

lndbcated that~there were no 51gn1f1cant dlfferences éﬂ%ng

wthe treatment, placebo and control groups on any of these

_four 1nstrumehts.‘ The Tlme effect was a summatlon effect

.due to 1ncrease 1n post test scores across the three groups.,_ e

.

'.No 51gn1f1Cant Groups X Tlme 1nteract10n effects was found.

Slnce the one—way analy31s of Varlance 1nd1cated that

/"

-the groups' pre- test means were unequal analy51s of covarlance_

employlng adjusted means utlllzed to control for unequal

variance among the treatment, placebo and _ trol post test

)

3:means on the Plers ~Harris Chlldren 'S Self Goncept Scale._'

- post test mean scores. } R

'There was no- 51gn1f1cant dlfference between groups' adjusted

'group, the Expre551ve Ar

o

Results of thlS study 1nd}cated that there das no-

51gn1f1cant dlfference amongvthe Maglc Clrcle (treatmen

(placebo) group and the\Indepen—f
) b

’dent Readlng (control) group 1n terms of pre— and pbst test

vmeasure self—concept. .Therefore, the“null hypotheses‘were‘

scores on any of the flve 1nstruments admlnlstered to L e

accepted.
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;Ej‘ Th? self concept is: one of the most dlfflcult aspects

of human\behav1or to measure because of 1ts mult1d1ménsmonal J:'

.

- , » .
nature. Flrstly, 1t 1s dlfflcult to 1dent1fy ltems that

&
»

/, are sen51t1ve 1n reflectlng change 1n'self perceptlon as.

,"._ . "\

K

'Ajlt"lS reported by respondents,upartlcularly 1f‘the chlld-:b

L i N -

I8 \,4".

has llmlted cognltlve development because of age._ Secondly,
Il * -

- 1t 1s not certaln at what age or stage of cognltlve develop—

»ment an Lndlvldual 1s able to report 1nformatlon Qrout self.

.‘-.

- yf i w1th some degree of accuracy and con51stency } Thlrdly,

I

defen51veness cregtes'problems ln research 1n that thew
.sy'-‘ 1mpressuon some 1nd1v1duals hold of themSelves may be‘

unreallstlc. Ind1V1duals w1th hlghly defenslve behav1ors

e .

‘who in a pre*test may report a healthy self concept may

after a developmental program allow more: reallstlcklmpre551ons

[ A |' ‘

?'.1nto,the1r awareness and thus in’. the post test may report a

’ﬂf respondlng on the\scale accordlng to what they thlnk ‘the

researcher w1shes to hear rather than how they really feel

g

o
about themselves (Eldrldge, Wllmer, Barc1kowsk1,& Bauer,:l977)
_ ’ "

o p‘are frequently 1mplemented 1n schools w1thout hav;ng been

| adequately researched., Unsubstantlated clalms are some-
, N . .
tlmes made about-the posltlve effects on the self- concepts '
of chlldren who part1c1pate 1n'such a program (McMurry,

f~’l977). "Loglcally the program would appear to have valldlty

[

Affectlve development programs such as the Maglc Clrcle .




but experlmentalyy 1t has not been establlshed"- (Terfyf‘1976b,3
: i d ! o “
p 2008) The valldlty and rellabllity of self concept . J"ﬂi‘
”]_~lnstruments 1s always a’ Conslderatlon kn research studles B

S 4)..

_1nvolv1ng them (Terry, l976b) "Terry stated that hls

»
"

""recommendatlon for further research would be to use several _
\ - . .
,,1nstruments of self concept and...extend the treatment..\to

a_longer tlme. (p. 2008). »
Terry (1976b) concluded o _4> "

Until. the valldlty of such a pﬁogram is establlshed,

its use is seriously questioned. The only
justlflcatlon for the continued use at this time .
appears to be the flndlng that it at least does "ﬂ'r“
not. do any harm since_ significant dlfferences b

were not found between’ the experlmental and . .. : a
control group (P 2088) o e Co om0

: There 1s a real need for a. val&d affectlve develop—ﬁ
, ment program 51nce several studles have 1nd1cated that
| chlldren s self concepts‘seem to decllne as the ‘thildren | .
pass through the elementary grades (Kagan & Moss, 1962-

West, 1976) West (1976) stated tha f

here-was "a s1gn1f1cant -

dlfference among chlldren s - -mean sel concept scores in -

HRN grade one, three and 31x. Flrst grade chlldren 'S means were

hlgher than thlrd and 51xth grade chllern . 2116).

Sw1ndlehurst (1977) empha51zed that an affectlve

development program does not exast in 1solatlon from the

chlld S, env1ronment. S

'Program developers and 1mplementers tend to view

developmental ‘guidance programs as a remedy for

all that is wrong wWith our é;r;ent educational )

a system. " It is, however, only one aspect of the -
total system. Any changes in the fundamental
process involves other areas as well. It is . &
1mperat1ve that parent 1nvolvement teacher

- .education and administrative influences also * =
be considered (p. 83). S

3
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P Research 1nvest1gatlon of. the effects of the Maglc Clrcle

‘ &8
on the self concept of chlldren has been 11m1ted. The studles

that have been reported have produced 1nconclu51ve or’confllct~"

. : -t
1ng results. It would therefore be presumptuous to attempt to

Idraw any deflnlte conclu51on or.: generallzatlon an the.bas1s of

these few flndlngs. ' The follow1ng potentlal areas of related

research are seen as meanlngful

1. In thls study,the effectlveness of the Maglc Clrcle.

S

H .
program ‘was llmlted to evaluatlon ‘across “two grade

s
-levels. The effectlveness of the Maglc Clrcle program

should be evaluated across all the elementary grade"’

-

///levels; ‘ThlS would determlne whether the program is.

c

/ more. effectlve w1th a partlcular age group

Tw 'v ,"

fn;d> 2= « In this studx the populatlon con51sted of students in
. ,oneAschoolt It‘would‘be of value to utlllze a larde

sample size with students from various sociofeconOmics
backgrounds. . = - . v
s ) . ) o “,_b-‘ ‘
3. The effects of thé Magic Circle program on the self-
1 N ‘ ) . . -

concepts of children should be compared with‘the‘

H

effects of other‘deyelopmental and expressiyevprograms;
These programs include DUSO - (Dinkmeyer, 1970), TAD
(Dupont Gardner & Brody, 1974) and #OCUS (Anderson &

Henner, 1972).

K]

In this study, the Magic Circle program was implemented

twice]weekly.ovér a l0-week period. The Magic Circle
is a sequential program designed to be utilized ‘daily
from grade to grade.;vIt would be of-value to invest-

£y

1gate the dally use of thls program over a perlod of .

| at least one school ‘year, preferrably more.

AN

San

.

5.

21U L R Friea e it



\

¢

6.

\

1

7.

' alternate test forms so that sub]ects are not

. e g
- % L.

Post testlng, 1n thlS study, 1nvolyed the re—h.

admlnlstratlon of the flve 1nstruments utlllzed ‘

v"'
1n pre testlng. Prov1310ns should be made for

a' .

exposed to post-test Ltems durlng pre- testlng AR

Most of the self~contept 1nstruments posse551ng

v

hng“valldlty do not have alternate test forms.

‘Tt 1s recommended that alternate test forms be

3 1 p
developed"' P

In thlS studx subjécts wers pre tested durlng the I

segond week“bf the school year. Post testlng

~

. took place the week prlor to Chrlstmas Holldays.

Y

At the tlme of the ore testlng,lsubjects mayrhaye
been ant1c1pat1ng the new school year after the.”
prolonged summer - holiday of 21/2 months. At the
tlme &f post testlng subjects had already recelved
thelr flrs} report cards and were well 1nto thelr
.school work. Thus, the subjects may have had a more
realistic concept-of their'school performance.y"

Subjects may have been looklng forward to leav1ng

school and startlng thelr Chrlstmas Holldays. It,},

is suggested that in further research studles,
the tlme of year be taken 1nto account.

One of the weaknesses of this study was that

‘ subgects were aware that they were belng assessed

-

at the time of pre testing and susp1c1on was
expressed by subjects as to the confldentlallty

of tést results.“Several subjects -1nd;cated to

"the\group'leaders that -at the'time'of»pre—test—



”hlng they made,soc1ally de51rable responses

L —

‘‘'on the self report scales.~<It would be worth—{ﬁ%'

v

"jwhlle in’ further research for the researcher to S

'Thls study 1nvolved a heterogeneous grouplng of

,subjects.' It would be of value to: study contrast-

. In thlS study,the Maglc Clrcle (treatment) was

festabllsh creditablllty with the\subjects before‘“

" pre- testlng

‘.
- . ‘.
.

1ng personallty types such as 1ntrovertedﬁextraverted

~

. _
and nonaggre551ve aggre551ve 1n order to 1nvest-

1gate the effects 9f the Maglc Clrcle on. spec1f1c

"personallty types.

compared to a placebo as well as ‘a control group.

“hIt is- suggested that ‘a 51m11ar de51gn be 1mplemented

10..

S 11.

-,and those due to 1ncrea$ﬁ self-concept (treatment)

: external behav1oral evaluatlon, peer ratlng and

P} v

»

-'1n further researchﬁstudles in order to dlstlngulsh

:between changes due to 1ncreased attentlon Qplacebo)

oy

"The present study made dse of - several self concept

1nstruments such as the follow1ng. self-report,--

\prOJectlve testlng. It 1s suggested that ftrther
[research studles ise! several 1nstruments of;self-

concept 51nce self—concept is multldlmen51onal.

The presentﬂstudy was llmlted to the 1nvestlgatlon -

of .the effects of the Maglc Circle on the self-

-
.

concepts of ‘children . from two grade levels.‘ It
wbuld be valuable to 1nvest1gate the effects of
the Maglc Circle on such varlables as: awareness

I
I

Lot




EL

fland respect for Self and others,communlcatlon andﬁ5f7f

planguage sk;lls relatlonshlp skllls,;and

dpperformance and 1ntellectua1 functlonlng,.;‘ﬁ L

'flzt; The present study was llmlted to the utlllzatlon‘-t' &

of test basedievaluatlon of the Maglc Clrcle

»'Program 1 Ty ldfbe of value to contlnue the. :“;‘th

1nvestlgaf.' ffthls program ut11121ng dlfferent i:A'

' evaluatlve technlques. A case study approach

"Zutlllzlng case notes of parents'

,erceptlons of ‘
'.'fthelr chlldren pre- and post treatment and v1deor3 =

taplng or audlo taplng the se551ons w1th 1ndependent“ff7

_observers ratlng the subjects' behaV1ors would also

be Of values
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Here are a set of stéﬁements. Some of them are tFue
of you and so-you will circle the yes. Some are not true
of youaand so you will éircle £h&129-' AnsQer every question
even 1f some are hard to decide, but no noﬁﬁcircle both
yes and né. . Remember, cirgle the yes if the statement is
generaliy iike yod,'br circle the no if the statement is
generally not like you. There are no right or wrong

answers. Only yf’ can tell us how you feel about yourself,

so we hope you will mark the way you really feel inside.

"

1. My classmates make fun of me....?..i..}.A ...... yes  no’

2. I am a'happyupersoﬂ.l..uli.; .......... ;.;:....yes no

3. It is hard for me to make friends............. yes  no

4. I am often sad..... P, }..7...i.; ......... yes“ no

5. I am smart.......... .°"7""'°"f"': ......... yes no

é.' I'am shy...... ... et ,...f..:....;- ..... ’.fyes ' no

# , \ o :

7. I get nervous when the teacher calls on me....yes no

g. My looks bother Me..oovernnnens :':" ......... ;yés no

9. ‘When I grow up,-i will be an important person.yes no
10. I get worried when we have ﬁests in school....yes no
1. I am'unﬁopular..;.;..; ................. "";"YESﬁ:_nGiNT,;'  -
12. I am wéil be;aved in school...«.... i.. ......... yes J“hé  -
13. It is usuyally my fault wheh something goes

q§\y;ongu...\ ................................... yes no

14. D cause trouble to my family.................. yes no
15, 1 am sErbng:.:.%ﬂ,u:.u.m.\..,,.,.i.f.:. ........ yes no
‘iGJYKI:hSVé Qdod'ideas;.“,:L:fﬂ:}f::.ftjif.liudﬁg,.yeS«l nb,A; -
17. "I am ahvigpé%téht;ﬁéhbei;¢ffgy'familym.;\;;.!;yes\' no ‘

L . : A G e e ey -
18. \I uéually want my -own way..x...,..:..;.?..fflL}és“”‘no T we m s

19. I am good*itﬁmaking things with my hand§[.t,.;yes'" no

+



' 20.
21.
22,
23.
24.

25.

26

27.
28.

29.

33.

"3,
35.
36 .
37.

- 38.

39 .‘, .

“40.
4i.
42.
43.

44.

45

p‘As;
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I give up easily..................,.;{...;....yes no

I am good in my school work....}......;..L....yes no

I do-many bad thlngs.?f...;..:..;.......7..};.yee no

I can draw well.......;f:.......:.{;{;...:;i..yes 'no

I am good in music...j ............. *;.......%..yéé no

’ J

"I behave badly at home..l...............;.....yes no

I am slow in flnlshlng my school work....:l...yes’ no

I am an important member of my class,h.;}..,..yes no

I AIM NEYXVOUS « e c s o s e s sssssessssasesscss- R yes no

I.have-pretty eyes.f ..... ;..;' ................. fes no

I can give'a good report in front of»the‘classyeS' no

I pick on my b:other(s) and sieter(s) ......... yes no

In school I am a dreamer....... ............. ...yes no

‘My‘friends like my ideas.ceeennonens '.:..5 ..... _yee no

'I often get i&toQtroubleai ............ ;..,t.}.yes no

I am obedLent At \NOME .« v e v e e s o vsosasccaessscn- .yes no

I am lucky ...... R SRR ERERE Cers e yes no

I worry a 1lot...geeeeeen. ‘..?Tﬁ;f;f.iffaf.;;:;.yes-,fnoﬁ',f

My parents ekpect too much of meg..... ..:,f.l,,feei“no fﬁ’

P, - - - L L % - . . . " ’ i

I like belng the way 1 am..;.ﬁf..l.;i..i.iﬁ..:yes" no
_”I‘feel'left out o thlngs ....... e e yes‘ no

P haﬁeihfcehhai i“...:;;h.t:.;;;ff.;{{:;{;;gﬁfyes ‘no

I often volundv in school. ..t nacceasene yes ;no'

I wish I were different.......cocccenen veesesayYES ho

I sleep well at night......ccc0ee-- e et yes no

I hate school ...,{...:L;..,....,.,”,,,.w..f,.yes no -
. I am. among the last to be chosen for games..};yes

- no. ...



47. Iﬂam_sickiat lot..&{mﬁ...;...;....f., ......... yes
.48. I am often meanﬂteﬂothér-peeple....; ......... ..yes
49.. My classmates in school thlnk "I have good J
ideas...... B «....YeS
| SQ.i'I am. unhappy.:.;.;.}.;; ......... f[.{....; ..... yes
51. I have many friends...;..;l ................... yes
52. I am cheerful ....... e et et et e ..yes
.53. I am dumb about most things.............. L....yes
54. I am good looklng......;t,.;;;;...;...,..;....yes
55. I have lots of pep......L ........ e . yes
56. I get into a lot of flghts..:.., ..... oo .;Tyes
57. I am popular w1th boys.f}..,...;.l...?;.......yes
58. People plck on me....... f..j ..... PR W:P;;;:‘;yeei
59 . My family is disappointed in ME.eennnnnns '.;...yes
60. I have a. pleasant face.. ..7.....,.1, ..... l ...... yes
;Qi:“ When I try to, make somethlng, everything
seems to go wrong":JZJJf’f“'ﬁfffff’ff'Fff"yesﬂff
62. I am picked on at home..1}§.:;?u:.1;:;:é.}€,;Eyge:~l?
{?63j-;i am,ableaderhln games " 55& spdrts: .............. Lhae ;es —b
.,1@4; 'Ijam clumey ......... L PN ves
p:%é;f in'gamee1and Sperte,il waten.ineteaﬁ of\piay..yeél
65.» I forget what I learn...,' ....... cerise e teean yes
67, I'am\easy to get along‘with..,...j ............ yes
68. I lose my temper ea51ly.{.ﬂ,.=,t. ............. _yewéaH
69" I'amrpopular with: g;gisg.li.;,ﬁ...iqﬂ.:x..%;?gfes;;
70. I am a .good reader..;.;.:;{;.!;;;...... ce ,.yes-'
Tl 1 WOuld:rather-work“aléne;than,Qith’a group...yes
'V72;_‘i,like.my brotnep‘geiste{):.;,;,.........,;,..yeg
"73.7 I have a good figure,.;..J........,.,.,.@f..;}yes
' 74.5 I ‘am often AFraide. o cum o ana. ch e e ST YRS O
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no-

no

no
no
no
no
no
no

no

no

no

"no

no

no

no. .

no

no

no.t s -



75.
76.
2
78,
79.

80.

think bad thoughts........

i

am always dropping or breaking things
‘can be trusted........ioivinn.

lgmfdifferent‘from,¢ther people.

.

cry easily...;.............;...

am a good PerSON....eveseseesas
. -

.
s
N
.
- .. = . - -
- A F - Rl - ' K - .-
- T -
» . -
~
@ .o @ T -
~ 3 - - = T,
N e e . e 78 Q.
. A\ - -
. \ - .
v
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by

..yes

..yes
..yes
..yes
..yes

..yes

£

no

no

no

no’

no

no
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S "’2.5;_; o

1. I always" understand everythlng I read...;.......yes
2. My school work is usually untldy ...;.Q.I-..}.}yes
3, All new words are easy for me to spell.‘........yes

4. I flnd it hard to understand what 1 have to do..yes

5. I think my school work is really good....; ..... .yes
é', 1 usually have problems understandlng what I 1v
read........ R N Ceeeeen ;.yes
7. I am one of,thefsmartest kids.in;the class....‘TYes
"8. I have neat printrng.r...,,....,...f..v.;;;..,.,yes
9. I.usually finish my schoolwork..;;:..; .......... yes‘
10. I am unhappy.with how_Ilread{.;;..,..,.nﬁ,....fryesv
11. i’like readrng....tﬂ ...... EEERRE .,...:;.,...}..Q.yes
12. My printing isvperfect.,..:......;., ...... e yes
13.”.1 am good at SPeiling.f};.?..l.;:i,;..{.@.,Q;lr;yes‘
14. I make many, mistakes in school..;.;..;..F: ..... :ffesA
‘LS. I haVe problems in spelling..,u.{..,...,.i...{..yes'
16. I like to read to my parents...r..;.a;,:.t}.;;;;yesh
17. I am_happy with the way 1 speli....,fng,.;;.,l..Yes
18. .I like»making np endings to stories...;...af...;yes
i9. My teacher thinks'I write poor stories..........yes
20. I am poor at subtractionQ.......,...{.;........fyes
21. -I like to answer questions.;..,ﬁ..........{ ..... yes'
22. Working with my hands'is»hardi.:;;:.f.:f.L;.];;.yéééii
23. T llke doxng prlntlng......1J¢?f:f;Li?f}?{igr.wk _

24.. I have trouble draw1ng plctures{..,L,r.,.x,;gu.yesj:"

‘e . S

. ,,....‘.t.-.‘,.' el W e waa --,(..;...4,

I am poor at SLIent readlng....»....

< C B .

vnO .
no‘

.no -

no

no

no .

no
no
no

no

no .

‘no -

no
no

no

‘no .~

no

no




\ 4 - Lot ) .
C 28 T am good at drawrng;..ff}:;;;is,.;..;Q;.,;;;,yes;¢,ng_gg.;wf
“?9 "When school gets tough I glve uow.ii:i.:g;g:;byesvf{npfaz:-f
:fgd‘ I llke to do story problems .,;,;{;;ftgqj;jilyéé‘:fﬁ& l~;;f‘
31, My frlends read‘better than I do.:f;:al,tgt},iyés :;ﬁdf;!
32. I am good at prlntlng.,;tg}.ilt;};I;::t:;i;i.tyés“'“ﬁo“;”“‘”
33. I always do neat work....oaiia. ;;,:...3..;.yes no
':34;13thave dlfflculty gettlng my arlthmetlc Tty o es T
T "fihlshed on’ tlme..5}.,.,..,.f,{fs?xfrfgt;,;ryes;frhoq;‘l;4
’SSZ'EI;haveudlfflculty worklng with' numbers..r.;&;;yss;janpy;y'~
36. I likesspell;ng ..... '..,.;.3,..;.;.}..;.Q;;,...yesg. no
;37, II like aritametic.........;...........;IL ..... yesv'~aof;
38. I am a messyawriter,..: ..... '...r...;..;r ..... wyes no \
39. Tests areAeasy“for-me to'take....;' ............ yes no
©40. I like to sound out words ......... 3...; ....... yes no
41. 'My tsacher often makes me write oy work again.yes = no
42. I have difficulty looklng up words in the
dlctlonary ...... t e e e e s e e e s et e e yes no
43. I like to use big words when I talk.T.Q ..... }.yes. no
‘44, .I“like telling my friends about school work,.;yes no
45. My teacher thinks'I am-dumb.ia arithmetic..... yes no
»46. h like going 0 SChOOL.e've e ™ eecanns i, ;.;yes no
47. I like playing spelling games no
48. I have dlfflculty thlnklng up good storlesf” '}sy;'jno';
'il;QEEQ. My spelling:is: always rlght | | ges - ﬁ&j; ;
ff?ff‘ .SG;q;éayrqgvﬁsw wbrds -is. hard for met}.i};él;..gjflyesiii;or
e wél.iéI am unha;py‘Wkth how I do arlthmetl:.iffltﬁ;:iéé? “no
"HfSéin T am- a smart kld...:;?}L et ;...:;.;:.y;s; no ...
;:?;53ﬁ I have difflculty o01ng what my . teaoher says .yes ﬁo :
.54. I flnd spellrng«hard ....... :2..j; ..... il .y8s  Tio .

e e 55. 'I usually get my arlthmetlc rxght..r,....fi.xsyes,‘_np, _1lg
mtos ._‘ r ,o ; :N v o E ‘___.1.' - . . N .

SRR
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I always get everything in arithmetic right..yes

g 120

'-és.lxl,flnd readlng hard...;;r.;{;l.;;;},;;;..L;{,yes no

°57. I ‘am unhappy with my prlntlng.......f{.‘;;.;.yes ' no

58. ifem a good.reader..f,:;..r...,y.r;..,...;..,yes " né’
'59;{"I?em‘éiow at;Speiling ..... a;..;;.;...}‘ ...... .yes  no
60. g_am a elew‘reader.; ..... }....;.;ﬂ;},.;{{..;.Qesh no,
'dl:g In school I find new thlngs dlfflcult to | “

s dearne.ee v ys _Jhx:;,fr.?.,, ...... P ».Yes  no
“spzz ”usnally spell words rlg;‘zt LA s e
wiw§§3i;}My teacher thlnks I am good atAprlntlng(.};:.?eé no .

~”64}' All new words are hard fbr me to - understand yesp\-no:

’%Si"il havé?tronble:tel;ing othersfwhaﬂ I mean....yes - -no

66. I am good at arithmetic;.;.;.;Q;l..l...lﬁ.L.;yes"“no o
67. T like to tell sterieS in ClasS......... f.;..Yesl no
68. I feel I often ‘say - the wrong things...... I....Yes no
69.°vI f£ind multlpllcar;en fun;:..,.,.i.ww.;...;.,yes‘ ‘no
70, ‘ no
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“How often lS thls Chlld chosen for act1v1t1es by hlS

. — o “ o
o N .o T122
\f\';:xv; yx'FﬁJ?E-fi;g*Jéﬁ'C;~w*;““-“\"‘ S ;i ' U
Does thls Chlld adopt eaSLly Eo new 51tuatlons,‘feel?‘ Lo e
A : ’
comfortable 1n new settlngs, enter ea51ly~1nto new
- R SRR L ) s e, K o
actiVities?‘;l'€'~- R T : *'“~t_,y7{,ﬂﬁ'-“l ;4.«
. aldys ... usually ...... sometimes
cemee seldom Ceames never.’i‘ _
Does thlS chle hesxtate.to express his: Qplnlons,‘asa
N -.-iﬁ-"e"ﬂ—"" - - .
ev1denced by .extreme cautlon, fallure “to contrlbute,fl : 2
’ .

or a subdued manner 1n speaklng 51tuatlons°

rd

.}..., always '{..;.. usually ..f;fl'sometlmes*fv,.;;.f'”px

~

i;.... seldom ...l.. never. ’

Does thls Chlld become upset by fallures or other . -wkﬂﬁxm\
strong»Stresses as ev1denced by such behav1ors as‘ a ;' *
pouting, whining, or withdrawing? : ‘%

cee... always ;..... usually‘:;....‘sometimes o .
.....; seldom . . never. f ' - A.;‘ . L L

Com

classmates7 Is hlS companlonshlp sought for and Valued° DR

~ ,

e always b..;...}usually..};-}. sometlmes

A seldom v...;.. never- ' S

Does this Chlld become alarmed or frlghtened ea51ly°‘

Does he become very restless or jfttery when procedures
‘are‘changed, exams are scheduled or strange 1nd1v1duals:?
"agéfinﬁﬁﬂewxopmgt,ir;typfj_?-,;':;”, ,' :l,_;y L S

cioie. Always  o..eee usually 1;,;.3-sometimesg. f";i R

m;;... seldomyy.;:o:; nevergw w-°;iﬁ’ - - ”

- ) M -



7.0 When this Chlld is scolded or cr1t1c12ed does he

8.

10,

11.

356.; Does thlS Chlld seek much

.
- e
L'} ™ e . .
N - hd L . h
a ta )
B - :
gt

hlS peers or the teacher,

oy 123,
- ) .
o . T P
“ - PR ] P .
R R . i

support and reassurance from

yas ev1denced by seeklng thelr“l;j;d

o n» et

¥

"doing well° 3 ' .

‘,;.;.. always S usually e ... sometimes e

:(JIfll seldom--.;.t;.‘never. R Y AR PRI
: R -

become elther very aggre551ve or very sullen and

B R

" submissive?

'_.ZL... seldom ;1;,... never: T AEREEERE
Does thls chlld show confldence and assurance in his
actlons toward hlS teachers and” classmates° R -

J N I P R

'.worthlness?'l

© . .... seldom “.,}.,. never. - U .

..,,.,._always‘_.,,.;;.usually . isys. SOmetimes

ee.... always .

e seldom

. Does thls Chlld déprecate

PN

... wusually +..... sometimes

Y A never.~

Te

'hiszSChool work, grades,. L

act1v1t1es, “and- work products”~Does”he_indicate'he:

o e
R

is not d01ng well as expected9 T T e e T

1

- : N

~

‘..;..; always ..ﬂl,. usually ....1. sometlmes

- ... seldom f..... never;

N

v ‘0

S

fTo what extent does thlS Chlld show a sense of self—

esteem, self- respect;land appreclatlon of hlS own

M

o T BT
S e eea.rvery stowong ...

. mild ...... weadk

Does*this Chlld publlcly brag or boast about hlS exploits?iiv

I

eeenee always e usually ;..;,. sometlmes

\

! .
\
' L

¢

Strong .- -‘:. - n\edlum ...... R

K R L e



‘j1ev1denced by such behav1ors ‘as

l..... always'

seldom

e eiea always

e« a4 8w
N

'seldOm

.....; usually

and maklng unnecessary no:Lses'>

'fDoes thls ch;ld attempt to domlnate or bully

never .

.,Does thlS Ghlld contlnually seekaattentlon,

R

‘never. ' .

Two .Scores:

....;.,sometlmes?‘

?5>Max1mum "°“‘50/15

Al

aS‘”

k\%eaklng out of turn .

_ usually .;}LZ. somet¥mes . 7

Esteem Behav1or (l lO)
Defen51ve Behav1or (llrlB}

Lo s

v e
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Procedure: * ‘ , - .
The'd}awinés’are obtaineé'from children individuailyy

not in grou;‘sessions. The .child. is asked to seat himself

on a small cg?ir‘a§ a tablg of qpprbpriate Qéight: A o

sheet of plain "white, 11" by 8 1/2" baper ié plaéed

on the table directly in front of him. A pencil (No. 2)
is place in the center of the paper and he is asked to:
"Draw 'a picture of everyone in your family,
including you, doing something. Try to draw
whole people, not cartoons or stick people.
Remembeyr, make everyone doing something - some _.-
kind of.action." . .
. . 7 »
The examiher then leaves the room and’checks‘periodically.
The situation is terminated when the child indicates
verbally or by gesture that he has finished. No time limit
"is made. .Noncompliance is ektremely rare. If the child
§ .

says, "I can't," he 1s encouraged periodically and left in

the room until completion of the K-F-D.
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HOW I FEELI ABOUT THE OTHERS IN MY CLASS
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'%‘Everﬁbody-haS"different feelings about_eVerybody'eise.
We llke someapeople a lot, some a llttle blt, and some no£

' 1< FIS ity :a. .
3

T A §E e
‘atwa115~ﬁ50met1mes

ur

we, thlnk it is not proper Or pollte to

‘dislike other people, but when we are really honest about
1

it we know that everyone has ‘some negat

mE ey

iy e _,)\

)

some-of thempeople‘he knows. There are some people you

like a lot and some you don‘t*like. There are some

people who like you a- lot and some who don't like you at

all. If the teacher knows the way yo

u really feel about

other members of your class, he can often plan things

better. There are no right ox wrong answers.

. "l
.o Which three persons in this class do you personally

1ike the most? Using your class list with' names and

numbers; write the three numbers in the blanks.

The three I like most are:

5. Which three persons do you

Write the numbers in the blanks.

The three I like least are:

lve':jellngs about

personally like the least?

PUNERSEESSSEE
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TABLE I
Analy51s of Varlance - Groups X Sex S Tlme -
on the Student s Perceptlon of Abll?;y Scaleh° e TerrerrTm e s
.:~§\ Source .. aE - M.s. . 08F
"Between : . 47 v .
Groups 2 ' 401.94 . 1.23
Sex : 1 468.19 1.43
Groups x Sex 2. ' 121.31 - 0.37
_ Error .. 42 . 326.67 -
‘Within a8 o L “ SR
. Time | o " 15.06 0.28
- Time x Groups ' 20 64.31 1.21 )
Time x Sex 1 1.50 0.03
Time X Groups.x<Sex -2 o 9.41 0.18
Error o 42 53.36
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TABLE II

e T
ot

\\Analy51s of Varlance - Groups x Sex X Tlme =

3 Pa 4 wtw @, & > e 2 w4 e P N T SR A IR R TR R
B - "

- . oy wws B ; v m 8 g g
B e Tad T ey % TNV T

on’ the Behav1or Ratlng Form"

*Source Sdf FRPT M.S;‘ o F.¢

. v ' = -
Between : ‘ 47 _ A o
. Groups o 2 . v -171.09° ..0.98
Sex - - .- 1 . 92.00 0.53
Groups x Sex s 2 4.38 0.03
Error - - - .42 L 173.80 IR
.~ .. Within 48 | -
. Time - o 1 ¢ C 693.31, - 25.62%%
Time ;\Groups - 2 0 6.22 0 0.23 .
Time x Sex 1 e 45.50 - 1.68
Time x Groups X Sex 2 : ..9.06 . : 0.93
Error 42 -0 T27.07 o
§ :
* p<.05 ‘ ' . : R ‘
~ **p.<,ol _ ' _ . ; . ' - gff“
AN -
RN
‘ @®
l .
j
¢ :

e kb ey 9t e @R b tugtr N @ Vit ia oty e WL
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L UTABLE. 1IT.

* Analysisrof Variance - Groups x Sex x Time.~
ai:,',“.mmopw? = R e - @ e g ~ - > .= ';lh o

on ‘the Kinéfig¢ 'Family Drawings: .. --: . 0.0 "]

Source . . . Df  M.s. -.F

' Between .. 47 . Je
CGroups - - 720 o ¢ 540190 s 0.11
Sext ¢ s L L . _lSOZ;lQ ) “H”f“””zfglwﬂ"-

[ . - ™

Groups-x Sex + - s+ 2 - ..  _704.16 = 1.36
‘Error 42 o siee07 T T o
Within 48 T
Cmeme wowo . . ooowl . |0 419 . 0.02
Time x Groups 27 ”VM 5i4§lé  “ - 666
Timeé x Sex R 7 4.13 0 0.02
' _E;pe-thfouPS'x'Sex 2 B . 204.19  0;87V
> 'Eriu'o‘r' s | 42 ST S 295 i




Analys1s of Varlance‘— Groups x- Sex x Tlme

TABLE‘IV

on the How 1 Feel About Others In My Class soc10gram

TN

S >

Source T g e e e el - F
 Between 47 '
C.Groups 2 . 488.00 0.84
Sex B 1344.00- - 0 .7-0.49°
Groups x Sex 12456 .00 0.89
.Error ) 42
‘Within 48
Time. hE © 704°.00 ~1.31
}Time x Groups 472.00 0.88
‘Time x Sex 256 .00 0.48
Time:xﬂéréﬁps x Sex 2 40.00 0:07
Error , - 42 535.6% '

sy



TABLE V

Analysis of Varianc

e - Groups X Sex x Time -

K

. N . v
~_on the Pieré—Harris Children's Self-Concept Scale :
: L ) o o
Source (4f " M.S. " F
I
Between 47 . .
Groups - 2 477.50 0,05
sex PR bl 13.00 0.09
Groups X sex 2- 103.00.- 0.72 .
Error 42 143.86
Within 48 |
Time 107.00 3.87
Time x Groups .8.50 ' 0.74
Time x Sex 11.00 0.40
Time i.GrQups x Sex 161.50 5.85%,
Error 42 27.62
* p< .05
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-OBSEBVATI_ONS BY THE MAGIC CIRCLE LEADER



"whatsothers'hadvsaid.f zainell did not contribute.”

‘Theme: Social Interaction

136
LESSON. 1. -

Theme: Awareness

Toplc- A person 1'd like to be like

Glenys Perry (1979) stated "Cheryl and Jackie from

room 9 dld not talk except when asged.to summarlze

*

' . . L
LESSON 2 . ' o . i

Theme: Awareness A ' s

Topic: A good friend

'~ Glenys Perry (1979) commented that "Zaineli said that‘

Darren was a good friend. This seemed to embarrass both .
boys. " o ' - - . %‘

o N __J LESSON 3 .
Themer Awareness S “ - ‘*1 o
Tooiei An ad?enture“l Had;_
Glenys Perry (1979) stated wJackie and Zainell did not
contribute but may have if there had been more tlme.'

\

LESSON 8

Topic - A person I feel safe with
Glenys Pérry (1979) commented that'"with,Traviﬁ gone the
session with room 8.went very well."

A\'..



'LgssonWQ‘
Theme: Social Interaction
Topic: Someone.I.dondt trust very much”
‘Glenys,Perryt(1979) statedvthat-“all Sessions .went
‘extremely Well ' Travislled'room 8. All students' participatedw

except Cheryl who repeated what another said. o

S ‘;LESSoN'S | e
- Théme : SOCial InteraCtion
‘Topic- A time when I trusted m&self
Glenys Perry (1979) commented that "the se551on went very

well as far as discipline was concerned

N -  LESSON 20
 Exercise: Writing‘ something positive on each others backs -
Glenys Perry (1979) stated that "each group enjoyed

thlS exerclse very much Everyone\was-posztlve today and .

everything went well " = -

t S o ﬂj L 137



