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ABSTRACT

The purpose of the study was to investigate the causes
of the dropout phgnam;’ " at the Air and CDFFFSP@ﬁdEﬁCQ High
Schaﬁi (ACHS) in Kored and to suggest possible strategies
for its prevention, from the institutional standpoint. Due
to the complexity of the causes of thg dropout situation, a
combination of research methodologies - questionnaire and
interview - corresponding to gquantitative and gualitative
approaches, respectively, was used.

f ' -

Using the quantitative éﬁpréacﬁ} a qqgsticnéaire

) crntaining 24 items was developed and administered to a

tal of 648 participants comprising dropouts (168} and

non-dropouts (ABD);seTecteé randomly from the 1980/1981

registration records of the ACHSEVThe qQuestionnaire was
.

structured in a mulitiple-choice format designed to elicit

factual responses.

A non-structured interview schedule was used to elicit
more detailed responses on aspirations, expectations,
attitudes, opinions and experiences of students who had
enrolled and dropped out of the ACHS. }Eﬁ partieigaﬁts were
interviewed - five dropouts and five non-dropouts. The ‘
question which governed the whole purpose of the interview
attempted to find out what the perceptions of the students

5 were regarding the ACHS system and any difficulties they o
\ f’ ' l

iv
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might have encountered in the course of pursuing their

studies in the system.

From the analysis of questionnaire and interview data,
the following were the major findings: (1) The majority of
ihe students of the ACHS come from low socio-economic
backgrounds; their academic performances are often very
poor. (2) The sfudéhts of the ACHS exhibit an interiority
qo;;lex vis-a-vis those of the regular high schools. (3)
Most of the ACHS students find it difficult to understand .
courses; the present curriculum of the ACHS does not seem to
be appealing to the st&dents. (4) The students do not seem
to be familiar with the present instructional methods used
at the ACHS, especially instructions by radio. (5} Students
associate th; dropout situation at the ACHS with lack of
guidance and counselling services.| (6) Students express the
need for more.flexibifity in school policies and

administrative support to eliminate social and academic

discrimination often suffered by the ACHS graduates.

From the findings of the study, the researcher made a
number of recommendations designed 70 prevent the dropout
situation. The ma jor stratedies suggested are in the areas
of social and academic discrimination, curriculum, revision,
improvement of instructional method, and counselling

-

services in the ACHS. -
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CHAPT I

INTRODUCTION

Background and Justification for the Study .

”~ L

#

The "Air and Correspondence High School (ACHS)" of

Korea was established in 1974 to cater to the needs

education for yautﬁ and adults who did not camp]ete senior
high school in the regular system. However, during its short
period of operation, the ACHS has experienced some problems,

one of which is the high dropout rate of students.

Korean educators are concerned with this problem of
wastage in education (Brimer and Pauli, 1971), which occurs
in two major ways. First, there is a failure to hold
students within the systems. Second, there is a failure to
set appropriate objectives; this results in inefficiency as

plans set out by the government cannot be achieved.

Data based on the “"Education in Korea (MOE, 1980)" show
quite a difference in the drop-out rate between students who
attended the ACHS and those who attended the regular senior
high school. Statistics compiled in 1979 reveal a 54.5 per

cent student grop-out rate prior to graduation from ACHS,



compared with a rate of only 9.6 per cent for students in
regular senior high schools. Obviously, such a drop-out rate

is a serious problem for the ACHS program.

As Table 1 shows, 5,861 students were admitted to the
ACHS in 1974, 12,269 students in 1975, 7,833 students in
1976, 10,095 students in 1977, and 10,299 students in 1878,
but not all of the students who were admitted continued

their studies.

Table 1
Number of Students by Year and Grade
4§eéé fét grade47 72nd4§rade BPdAé?;déii Gfaduates
1974 5,861
(100)
1975 12,269 3,692
(100) (66.9)
& 1976 7,833 8,081 2,894
(100) (65.9) (49.4)
1977 10,095 5,343 6,848 2,680
(100) (68.2) (55.8) (§5i7)
1978 10,299 6,382 4,335 5,827
(100) (63.2) (55.3) (47.5)

Source: Ki Hyung Hong et. al. A survey of the actual
conditions of the ACHS, 117. .



For example, 38.1 percent of the students admittdd in
1974 dropped out in the Firstsygari 12.5 percent dropped out
in the second year, and 4.7 percent in the third year. Only
45.7 percent of the students admitt8d in 1974 graduated. Of
the students admitted in 1975, 52.5 percent dropped out
during the three years (34.1 percent in the first year, 10.1

percent in the second, and 8.3 percent in the third).

From this viewpoint, research related to the prevention
of students from dropping out is very important bbth to té!
studenty aJigfhg institute.

However dgsp{te the very extensive literature on the
drop-out rate from regular public schools and higher
education not much is known about the reasons for the high
dropout rate in correspondence schools. Studies made so far
in the field of education have not paid much attention to
the problems and difficulties of the ACHS students as a
special category Furthermore, many of the dropout studies
have looked for certain basic personality characteristics
that would help one arrive at a generalized concept of the
"dropout personality" rather than for those types of
individual orientations that might be differentially related

to attrition in various types of institutional settings.

A paper, "Dropout Prevention: A Model for Educational

Change”, by Change and Sarthary (1972) points out that much



of the responsibility for the "dropout problem” lies with
schoél systems and educational practitioners within them.
This means that any attempt to reduce tﬁg dropout rate must
be concerned with the institutional characteristics of the
schools. That is, the institutional programs and services
may be important factors in Keeping individual students from
dropping out of school. A study by Tinto(19751.‘foé
instance, assumed that the quality of institutional factors
(resources, facilities, structural. arrangements, and
composition of its members) is related to differential rates

of dropout. Tinto suggested that at aIB levels of
-achiévement, ability, and educational aspirations, students
at higher quality institutions are more I{Kely to improve
than are similar students at lower quality institutions. A
good school system can give students hope to transcend their
environment by developing faith An themselves and justified
confidence in their own abilitiés. In this sense, dropping
out from the school SQPUId not be a ierm of opprobrium but
must merely be descriptive. The Air ana Correspondence High
School in Korea would do well to build into its philosophy
greater acceptance of change, dropping out, and even of
failure, not in a judgmental sense, but in a descriptive
sense. To fulfill these obligations the ACHS should be

reaching out to include, not manipulating to exclude, -its

responsibility as a factor in dropout.



.

Therefore, the researcher intends to approach the
primary sources - the schools and the dropouts themselves -
to find out more about what is happening in the systgﬁ of
ACHS and why many students leave before graduation. The main
attempt of this study was to approach the dropout problem
among the ACHS students from an institutional perspective of
management action and involvement. The present study was an

exploratory venture in that direction.

The main purposes of the study were following:

1. To outline some students characteristics that could be
considered as factors for dropping out of the ACHS;

2. To outline institutional deficiences that could lead to
a high dropout rate:

3. To discuss various findings and views on dropout
minimization or preQ;Htion. and to suggest an
operational strategy to prevent the dropout incidents .
among the ACHS students.

As no studies have been und;rtaken which investigate
factors leading to the high rate of dropping out in the

Korean ACHS, this study will be a contribution to the

educational field.

It will not only be of :%levaﬁ;e to the Korean
situation insofar as it involves air and correspondence

students, but will also be of benefit to other countries



operating similar institutions and to those contemplating

opening up such institutions.
The Korean Educational System and Qperation of the ACHS

The structure of the educational system of Korea is
presented in Fig;re 1. It follows the 6-3-3-4 pattern
representing years of primary, middle, and high school
followed by college/university, respectively. The high
schools are divided into general and vocational schools, the
latter providing education in such fields as agriculture,
fisheries, merchant marine, business, and industry. In the
Korean edcational system, Air and Correspondence High School
falls under the category of special schools, but it offers
regular high school subjects only. The gigher educational
institutions consist of two-year junior colleges and
four -year caiiegés and universities. There are also the Air
and Correspondence Colleges which provide those unable to
continue higher education with the oppor tunity to sénpigtg a
two year course equivalent to the one offered by junior
co)leges. The statistics in Table 2 show enroiments in all

educational levels in 1978.

Responsibility for educational administration in the
public 'sector is shared between the Ministry of Education
(MOE) and Regional Boards of Education which operate in nine

provinces and the two largest cities. These governmental
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Figure 1. The Current Schoo! System.



Table 2

Numbers of Schools, Students and Teachers (1978)

) Numbar

Namber Number

Instirtutional of of of T/P Ratio Transition

Leve) Schools  Students - Teachers Private Ratio .
Primary, 6,426 5,604,365 115,245 48.63 89.7
School (1.24) (1.25) (1.22) (49.79)
Middle 2,002 2,298,124 51,045 45.02 79.3
School (36.28) (39.35) (38.70) (47.77)
General n7 839,603 25,163 33.36 30.8
High School (52.58) (61.09) (59.96) (33.99)
Vocational 536 614,773 19,288 31.87 9.4
High School (45.89) (53.27) (49.11) (34.57)
High School /1,253 1,454,376 Ll 4S5} 32.71 22.0
Subtotal /(49.72) (57.78) (s5.25)  (34.21)

_/ N N _ I

Junior 4 112 107,199 4,290 24.98 6.4
College \\ (67.85) (80.64) (74.33) (27.10)
College & R 1) 2,277,783 1,475 24.20° 7.8
University (78.37) (25.46)

(71.48)

(67.94)

The figures in parenthases denote the proportion of private to total

Source:

-

MOE, Statistical Year Book of Education, 1978



bodies bear a considerable portion of public education costs
and provision at the lower levels of schooling, while
private funding shares an increasing amount at the higher
levels. The result is three types of educational
institution: National (financed exclusively by the central
government ); public (financed jointly by central and local
éQvEFﬁment): and private (financed by private organizations

or individuals).

education, the MOE’'s main work is undertaken through the
Depar tment aFlEdgcatiaﬁa1 Broadcasting which assumes
respcns%bi]ity for the Air and Correspondence High School.
Additionally, an autonomous and independent research -
institution, the Korean Educational Development Institute
(KEDI), provides information to the Ministry. KEDI also was
on the organization and administration of the ACHS. KEDI is
also responsible for the development of curriculum, the
production gf textbooks, broadcasting of programs and the

evaluation of student achievement.

In 1980, forty-four existing regular high schools
(eight in Seoul and thirty-two in other cities) were chosen
to start the radio and correspondence education program,
functioning not only as rgg%;gr high schools but also as air

and correspondence high schools.



10

2tudents

—4
i

Any person who has completed a middle school program
can apply for admission to the ACHS. Such an admission
policy has brought a wide range of individual differences in

occupation, and year of middle school graduation. Age

age,
distribution of the 32,683 students enrolled in 1980 is

given in Table 3. About B3 per cent of students are of ages
between 17 and 25, and only 7.8 per cent between ages 15 and
16, while the majority of regular high school students fall
in this latter range. Therefore, most ACHS students have not

undertaken any formal eduation for three or four years
since they completed middle schools.

Table 3
The Number of Students by Age

) ) 7 B Above
26 - 30 |3 50 51 Total

Age
15 - 1617 - 202
13 11,850

Male 60 | 4,924 | 3.952| 1,685 | 636 ,
Female 11,915 | 11,763 6,431 538 | 186 20,833
o 10,383 | 2,223 | . 822 13 32,683

2,555
(7.8%)
Dept. of Educational Broadcasting in MOE (1980)

Sex

16,687
(2.5%)

Total
(6.8%)

Eé{iai)

(51_12)

Source:

/
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One important characteristic of the collective
students’ profile is that approximately 77 per cent of ACHS
students are currently in employment, mostly as skilled and
semi-skilled workers or service workers in industrial and

commercial enterprises.

The distribution of the ACHS students’ occupations is

shown in Table 4.

Administration and Organization of ACHS

-

The schools of the air and correspondence programs are
operated under close co-operation with the MOE, the KEDI,
regional boards of education, and individual high schools.
The MOE is responsible for basic policy-making pertaining to
thé estab]ishmgnt of schools, approval of textbooKs,
supervision 3;6 financial support. The regional boards of
education, which are responsible for direct supervision of
schools, initiate the establishment of the Air and

S

Correspondence High Schools.

They are also responsible for the admission and
distribution of the students to each Air and Correspondence
High School, and support KEDI in organizing teacher training

and other matters.concerning the operation of the prcgraml

-~

N~
\
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KEDI's role is to provide textbooks, radio instruction,
administration of joint examinations, teacher training, and
staff also provide basic matgr’ﬁzr the MOE's policy

guide in the field of Air and CarreSQ@nden:e instruction.

Each high school of the Air and Correspondence is
responsible for classroom teaching, evaluation, maintenance
of students records, correction, student counselling, and

management of other matters necessary for the program.
Curriculum and Instruction

The program offers a three year academic high school
curriculum which is basically the same as that of regular
high schools. The length of schooling can be extended to
seven years from the date of admission. To obtain the ACHS
diploma, the student must complete 204 units of each
subject. These units cover 14 subjects including Korean,
Social Studies, Mathematics, Science, Physical Education,
Military Training, English, German, National History,
National Ethics, Music, Fine Arts, and Vocational courses.
unit represents 50 minutes of instruction a week per
semester, and the student is exgécted to put in some 1224
hours of study a year divided between self-study (862),
schooling (182), and instruction by radio (180). &
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The methods of instruction which are used in the ACHS
are the following four types:
1. Self-study:
2 Radio instruction;
3. Attendance at Sunday classes; .
4

Submitting assignments by mail.

(a} Self-Study

The program of ACHS is basically dgsigned to enable
students to do self-study at home. The various instructional
aids and materials are only suppliements to this basic
requirement. Referring to the study plan of the textbook and
handbook of radio instruction., students are expected to do
the self-study for four hours a day. They also,are expected
to keep and use a self-study notebook with the textbook.

(b) Radio Instruction

Instruction by radio has been planned as an essential
and integral part of ACHS teacfing since students are
available for listening in the whole country. Regular radio
programs are broadcast 282 days per year, each instruction
broadcast lasting 30 minutes a day and covering two
subjects. The frequency of instruction by radio is decided
on the basis of time allocation projected in the ACHS

curriculum. Broadcasts are usually aired from 5:30-6:00 in
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the morning and 10:00-10:30 at night, and students have only
one opportunity to listen to the lecture. In order to offer
special guidance and motivation to students 10 per cent of
total programs are broadcast at the beginning and the end of

each semester.

The KED] is responsible for producing radio programs.
It has its own broadcasting facilities and studio, producer,
announcer, and engineers. As for radio lecturers, KEDI has
selected all of them from the ACHS located in Seoul. Radio
instructors cooperate with the staff of KEDI to produce
radio instruction. The programs which are recorded on tape

in the studio are duplicated and handed over to the national

,,,,,

(c) Attendance at Sunday Clagses

Students are expected to attend classes at each of
their schools every other Sunday (26 times each year). These
schools are existing regular high schools selected by the

KED! and the Regional Education Boards.

Sunday class i$ a method of giving face-to-face
instruction in the attached high school. The purpose of
Sundayisshgg1iﬁg is to teach the content that may be
difficult to understand by self-study or radio lessons and

to supplement the deficient parts of the above instruction.

A

P



Experiments and practical activities are given to students
and are conducted during these cla¥ses. Students are also
given an.opportunity to participate in extra-curricular
activities and at the same time have direct interaction with

their peers and teachers. Much imé@rtaﬁcg is attached to the

because they do not attend regular ‘school every day. This is
a key facet of ACHS as students have widely varying

educational backgrounds and intellectual capabilities.

(d) Submitting Assignments

Besides self-study, radio instruction, and attendance
at Sunday classes, students are expected to submit records
of self:assessment of their study plans and the programmed
assignments in the textbook. Written assignments are to be

submitted for all subjects in Sunday classes or by mail.

The teacher of each subject examines the written
assigrnment, corrects it and makes comments on it. After

marking, he returng it to the students.

Ld

Methods of Evaluation

Several methods are applied in the evaluation of

students’ progress at the Air and Correspondence High
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School, including examinations given in the middie and at
the end of a semester, evaluation of self-study notes made

by the students and evaluation of home assignment papers.

Table 5 shows the criteria of evaluation that are

presently being used in the ACHS program.

Statement of the Problem

The problem of school dropout among Korean Air and
Correspondence High School students can be studied through
different angles and orientation. The overall purpose of the
research was to provide a renewal strategy for the.
prevention of dropouts from the ACHS in Korea. The
researcher’'s attempt was mainly to approach this problem
from an institutional renewal perspective with the hope of
facilitating better interaction between students and
institutional structures devised to promote this facet of

eBntinuing education.

Data gathered by means of unstructured interviews (by
this we mean an interview which is not based on a detailed
pre-structured questionnaire or other research instrument
réflecting the prejudices or predilections of the
researcher) helped identify the problem from the point(s) of

view of the students.
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Table §

Type and Contents of Evaluation

Kinds of

Examinations Type Examiner Proportion
intermediate Subjective and Subject
examination objective test teachers 30%
in ACHS
Terminal. Objective test MOE 50%
examination : (KED!) -
Evaluation # Home Subject
of assignment teachers 10%
assignment and reports in ACHS
Evaluation Radio Class
of radio lecturing teacher 10%
lecturing notes in ACHS
notes
Attendance Roll call Class Disapprove
record on teachers terminal
checking schooling in ACHS records absent
for more than
1/3 of
schooling time
without due
notice
Graduation Objegtive test MOE Screening
examination (KEDI) potential

graduates
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Generally stated, the problems experienced by students
interact E%th one another and have multiple origins. In this
sense, problems could not be regarded as mutually exclusive
of one another. However, for the purpose of the author's
analysis, this study categorized them as follows:

1. Differences in individual characteristics between
dropouts and non-dropouts .
Academic difficulties in the ACHS program.

[ %]

Complaints about the educational system and programs.

Emotional problems originating from the type of social

PR

environment in which the students live.

5. Problems that relate to students’ home-lives.

The identification of the major problems of this study
lead to the following groups of questions:

1. What are the ACHS students’ characteristics such as sex,
number of siblings, ethniciit); socio-economic status,
self-concept, ‘school attendance, and involvement with
the activities of community development?

2. Wwhat are the ACHS students’ plans for the iuture? Do the

dropouts expect to return to school and get more

academic ;duca?iaﬁ? Do the dropouts plan to get into
educational programs in other areas such asiycgitienai
education and recreation programs? What Kinds®s¢ work do
the ACHS students expect to be doing in the future? For

a definition of this term, as used in this study, see

below.

/
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3. What do these students like and dislike about the
present school programs and courses? Are they
satisfactory or unsatisfactory? What changes would make
school more interesting and helpful? In what ways are
present school programs and courses interesting and
helpful?‘lhy do students leive school? What do other
peop]e say about their decision to leave school?

4. Wwhat have these students been doing since they were
admitted to ACHS? What kinds of work would they be
willing to do? Have they been unemployed? What do they
like and dislike about work? Has working made them fee!

. more independent or mature? What changes has work
brought about in their lives? What do they-like and

dislike about the other peoplie at work?

Definition of Terms

In order to avoid any possible confusion about .the
meaning of the terms used in this study, they are defined as
follows: .

- Dropout: School dropout is as much a process as it is an
event. The term 'dropout’ in the educational system is
flexible enough to include all cases of people who break
off their contacts with the institution before they

reach the expected or desirable goals. In this sense,



dropout cases will be defined as those who, after
enrolment in the first year, leave school before
completing education up to the third year of high
school. ;7

Air and Correspondence Student: A student who is
enrolled in courses for radio instruction and
correspondence materials, and who does his/her study at
home or on his/her own without direct supervision by a
teacher. ;

Registration Period: The time between February !st and
March 10th of the next year.

Instructor: A person who is employed in the ACHS from a
regular senior high school for the purpose of providing
instruction and help during Sunday classes.
Administrator: A person employed primarily for the
purpose of co-ordinating or supervising in an area of
the Air and Correspondence education. ;
Self—Copcept: An individual’'s feelings about himself.
Especially in this study, a positive or negative
self-concept may lead to adequate or inadequate behavior
_on the dropout decision-making process on the part of
the student.

Soc{B-Economic Status: A classification of the social
and economic status of the individual student in the
context of the Korean general social and economic,

structure.

Perceived Family Encouragement: A measure of the



stbdent's perception of the degree to which his family
is concerned with his attending the ACHS.

- Renewal Strategy: A design or plan which specifies the
focus and the term of the desired outcomes. [t may mean
a certain specificaction or tactic which will contribute

to the success of the ACHS.

Delimitations and Limitations

First of all, this study tried to avoid the theoretical
sociological and behavioristic approaches underlying the
dropout phenomenon. The researcher™s main interest was
focuseﬂ»on institutional variables which, from the student’'s
point of view, could lead to dropping out. It also did not
deal with it from the perspective of national policy which
emphasizes the production of trained manpower or the
forecasting of enroiments. The study can be viewed as an
initial investigation of the phenomenon of dropping out in
so far as it concerns the ACHS; such an investigation will
have implications for the future educational administration

s

of the ACHS.

Minor delimitations and limitations included:
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(a) Delimitations
1. This study was delimited to one type of institution,

namely, the Korean Air and Correspondence High School.

2. This study was delimited to perceptions of dropout and
non-dropout students only.

3. This study was not an attempt to take in the wide range
of operational conditions normally covered in the ACHS.
It concerned itself only with those suggested by
individual and institutional characteristics.

4. This study represents only one approach to the design of

-a prevention activity in the Korean context.

-

(b) Limitations

1. This study was limited methodologically by the
longitudinal research and multi-institutional processes.

2. Although various factors may have an effect on the
dropout phenomenon, this study considered only the
factors of student characteristics and institutional
processes.

3. The author’s assumptions about and perceptions of this
problem placed certain Timitations on this study.

4. The study is furthermore limited by the sample of :
participants who were used in the questionnaire agpraa:dih
since of the 648 participants, 480 were non-dropouts and
only 168 were dropouts. é

"
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Assumptions
1. It was assumed that the dimensions identified in the
literature and the factors associated with dropout from

ACHS will be appropriate to build prevention strategies.

2. It was assumed that the student responses on survey
forms will provide accurate demographic data.

3. It was assumed that the student reflections on interview
approach will help to provide some suggestions for
institutional renewal.

4. It was assumed that sample size is representative of the

population from which it was drawn.

i




CHAPTER 11

REVIEW OF RELATED LITERATURE

)
L

Introduction

)

Since very little research has been conducted in the
area of Air and Correspondence school systems, especially as
far as it concerns the dropout phenomenon, there is a dearth

of related literature in this area.

The purpose of this chapter will be to present a review
of the literature which relates to the design of the study.
The first section provides a general discussion on the
concept of dropout; the second section deals with individual
‘determinants and their influences in the institutional
structures; and the third section presents an overview of

the sharécteristics of correspondence education.

The problem of dropouts from the schools has long been
a concern of educators. The causes of, and probafle
solutions to this problem, have been discussed in many

different contexts (Rosier, 1978; Kowalski, 1977; Astin,




1975: Saenger-Ceha, 1972; Rhodes, 1971; Tannenbaum, 1966;
Pervin, 1966; Cervantes, 1965:. Andrews, 1963; Byrne, 1958;
Dresher, 1954). There also have been many articles, research
monographs, and guidance books on the dropout problem in the
western world. In the United States, concern for the dropout
problem came to the fore in the middle sixties largely \
because of political priorities set by President John F,
Kennedy (1963) and President LyﬁZaﬁ B, Johnson (1965) . Both
of them, in their Educational Message to Congress, pointedly
referred to it as a "serious national problem" (Kennedy),

" ... a darker side to education... " (Johnson) and felt that
"the cost of this neglect runs high -- Eeth for the youth
and the nation," (Johnson). It was a belief in some western

countries that a high school education is a bare minimum for

contemporary survival,

#
1 3

However, in some Third World countries such as Korea,
the dropout phenomenon is quite different. The Third World
countries, unlike many developed western countries, are
faced with a variety of obstructions in considering the
problem of dropouts in the process of educational
development. It is linked to the social context in which the
schools find themselves. For example, a high degree of
discrimination toward girls is commonly found in
underdeveloped countries. Adams & Bjork (1969:132) comment
on social conditions which are i;f1u3ﬁtial in affecting the

kind and extent of schooling.
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---Even the problem of quality of instruction is not
solely a professional question, for parents who have
received little formal education (as have the bulk
of populations in the developing nations) usually
give only slight attention to quality, no matter how
vociferous they may be in demanding more educational
oppor tunities. .

According to Young & Perraton (1980:2), many developing
countries have a different concept of education from the
developed countries.

Education is to do with power. People without
education are at the mercy of those with jt, who can
use what they know to their advantage and to the
disadvantage of the ignorant around them. Education
is a means of gaining power, and hence freedom,
something that should be everyone's right and not
simply the right of the better educated minmority. On
this showing the case for expanding education is a
simple egalitarian one.

In some developing countries, therefore, the dropout
problem.éannot be dissociated from the way traditicnalr
cultures function. In other words, it is deeply-rooted in
the cultures. Different types of education are devised i1n
the Third World as appropriate for children according to
their future status in life (Young, 1980).

(

The .dropout problem is a very complex one. It is,
therefore, not the same everywhere in the world. There are
many reasons, some salient, some not so evident, for these

variations.

o~




To'determine the need for corrective action or to
provide guidelines for the type or extent of action to be
taken, intensive studies of the drgﬁéut problem should be
conducted by school systems, community agencies, and other
organizations such as provincial education agencies

(Kalplan, 1965).

A Review of Reseach on the Dropout

The status of research on the dropout was reviewed and
assessed by the educational evaluators (Knoell, 1960;
Kalplan, 1965; Spady, 1970; Tinto, 1971; Astin, 1975:. Cope
and Hannah, 1975; white, 1980). However, most of these
studies are statistically oriented as if dropouts are like
highway accident statistics (Cope and Hannah, 1975). Cope

pointed out that many variables have been isolated to

©

describe dropouts: Their academic performance, learnjng
problems, attitudes toward authority, family background,
emp loyment record, and their perceptions of themselves.
Leaving school before graduating is often considered a
single act wheﬁ in reality it includes a number of distinct
phenomena. For example, some students may enter the
correspondence school with no intention of completing their
diplomas, perhaps merely to satisfy parental or wives’
wishes, and to marry. For some, dropping out is an

expression of an original plan.
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Among the students who oriéinally plan to complete
their academic program, the reasons for dropping out are
complex and overlapping. Several factors may be involved
simhltaneously in withdrawal from the educational system,
therefore making neat definitions difficult, perhaps

impossible.

Spady (1870:38) indicated that the literature on
dropout studies lacks both theoretical and empirical

coherence:

Although each of these reviews laments the lack of
conceptual clarity, methodological rigor, complexity
of design, breadth, and analytic sophistication that
characterizes most existing work, their
recommendations regarding new and more thorough
research approaches also lack a definite theoretical
basis.

With regard to these problems, he suggests in his
research paper as follows:

Before we attempt to deal explicitly with the vast
literature on college dropouts, however, it is 4
necessary to acknowledge its inseparable '
relationship with the equally prodigious and
troublesome body of empirical work on academic

per formance. ... Even though this relationship is
statistically imperfect, many of the factors that
distinguish low from high performers will also
differentiate between dropouts and those who remain.

Cope and Hannah (1975) explain that the problem with
such rese;rch is that studies should peretrate beyond the
collection of easily collected demographic data. Their
approach to the dropout study is a little different from

&

P ]
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that of Spady (1970:42):

Another limitation in most research is that studies
attempt to ascertain the characteristics of dropouts
versus non-dropouts without considering the ,
characteristics of the institution they are leaving.
This approach is inadequate. Dropping out is an
interaction between an individual and an
institution. The students likely to drop out of an
unstructured and "progressive” liberal arts college
may be very different from the dropout from a
traditionalistic religious college. Data that ignore
the institutional context will rarely be
generalizable from institution to institution.

e

The nature of the relationship between any
factors or set of factors and schoo! leaving is
dependent on logical argument; it cannot be inferred
from the sheer existence of the relationship.

The earlier review by Kalplan and Storm (1965) focused

on the methodology of research on school dropouts while

pointing out what appeared to be promising leads from what

were then current explorations of non-intellectual variables

as they related to performance in school. Four major types

of studies were analyzed.- those that deal with:

1.

The careful accounting of the numbers of dropouts and

" the computation of dropout rates for particular

institutions or countries;

Analysis of Fact3?3 associated with school leaving and
attempts to identify the reasons for attrition:

The case study approach, often used by administrative

officers and others whose concerns are decisions about
students, rather than appropriate research:

The evaluation of projects designed to reduce dropout



cn m o ————————

3
rates.

The lack of experimentation with action research
programs to reduce the incidence of attrition has been noted
(Change and Sarthory, 1972),together with the need for
analysis of institutional or organizational characteristics
which might affect attrition rates (Cope and Hannah, 1875,
Saenger-Ceha, 1972; Pervin, 1966). Cope and Hannah's study‘
yielded rich data which was not only normative, but also
provided extensive materials relating to student
characteristics, reasons for dropping Qut.'ratiﬁgs of school
facilities and services, and curricular activities and
student’'s iﬁterésts which could be used to solve the
“dropout problem”.

In some studies the dropout figures represent gross
losses (Dresher, 1954; Change, 1972; watson, 1975; Anznd.
1979). Statistical studies such as these are but the
beginning of research on the problems created by large
numbers of students leaving school prematurely. Their prime

purpose is to provide the basis for further work.

Since the numerous research studies differ in methods,
design, and often in results, it is difficult to compare
them and perhaps imprudent to consider them as a whole. Some
of them appear to be aimless and condemnatory. However, they

usu;iiy cover such topics as characteristics of the dropout,
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retention programs, and educational alternatives designed to

alleviate the problem.

The dropout problem has also been investigated in some
studies concerning both adult education and correspondence
education, and all the researchers concluded that the
dropout rate is high. They also tried to find causal
connections but the general findings are that the ;égses are

multiple and camplexg\

Rekkedal (1972:13) has shed some light on the problem
in a study in Norway planned on a large scale and concerned
with correspondence education. His results show that the
frequency of dropout varies between thirty and eighty per
cent depending on how the term dropout is defined. The same
percentages were found with regard to adult education in
general. He also found that the tendency to grgp out is
greater at the beginning of the studies. In an attempt to
sum up the reasons for a student dropping out, he says:

ﬁ:ﬁy of the reasons given for discontinuance in
different survey studies indicate that even if the
educational institution were perfect, a considerable
‘problems to which the school can give no solutions.
Some students reach their goals before the course or
sequence is completed and see no need to continue.
Some have too low basic academic aptitudes, while

others encounter problems in their private lives
which prevent continued attendance (1972:13).
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A thesis on completion rates by Donehower (1967; was
based on a study of 905 students to determine if certain

variables had a significant relationship with the degree of

courses. Results were summarized under factors related to
length of time to complete, those related to completion
rate, and those related to achievement. Distance of the
“student from the correspondence study centre was not
significantly related to the length of time to complete, but
the reason for enroiment was. Those seeking occupational
advancement took the longest time to complete, those seeking
teacher certification took the least. -
In adult education, in general, as well as in

correspondence education, the dropout frequency varies but
is usually high, probably owing to the voluntary nature of
both the application procedure and participation. However,
neither type of dropout seems to be systematic relative to
background data. Peter and“Boshier(1976), in their article
"Adult Needs, Interests and Motives”, argued that researches
usually stem from a focus either on the participant, or on
adult education used as a means to a goal, as an end in
itself, or from some well-articulated "basic purpose” of a

sponsoring institution.

Many dropout studies found that one of the primary

reasons for students withdrawing from school is that they

[



are not interested in school. Dropouts feel that the

experiences they are getting in school are not of much use

to them. This would indicate that if the school is going to
increase its holding power, one of the things it must do is
make its curriculum more attractive to the student. The

Toronto (1961:16) study recommended:

1. That the school program be geared to meet the individual
needs of the children, with particlular emphasis placed
on achievement rather than on set grades.

2. That there be greater flexibility reflected in the
formulation of policy regarding curriculum so that

[ 4
provision can be made for differences of background,

"

ability and interest of pupils.

-

That there be greater flexibility in the curriculum to

[ "]

allow for closer liaison between the school and parents
to interpret the school program and Keep the sar;nts
informed of the child's progress. This could take the
form of regular scheduled interviews Betueenﬂparent and

teacher at least twice a year. .

A number of studies, on the other hand, suggested that .
parental influence on students, either directly or
indirectly, was probably as great a factor on dropout
students as any other single source. Turner (1970:4) statad
that parent’'s social status exerted an important influence
on the educational plans of their children. Parent's

occupational status also exerted an influence upon



college-going behaviér.IHe also found that dropping-out is

due to a number of reasons related to the personal
characteristics of the student, as well as a mismatch
between the student and the institution’'s environmental

factors.

On the other hand, Astin (1975:45) reported that:

f

By far the greatest predictive factor is the

student’'s past academic record and academic ability.
Next in importance are the student's degree plans at

the time of college entrance, religious background,

and religious preference, followed by concern about

college finances, study habits. Where there were

some unexpected findings. this pattern of predictors

is generally consistent with patterns in earlier
dropout studies.

Bradt (1957:116-121) questionnaired 5,356 students of

correspondence courses in the Netherlands, 79% of whom

responded. He cites their reasons for withdrawal before

finishing their courses as:

1. Lack of time (about 50%);

2. Changed intentions, interests and plans (23%);

3. Problems with mechanics of studying and completing
lessons (19%);

4. Problems with the course itself (17%);

Generally speaking, the factors associated with
dropping out which have Begﬁ’?EEﬁtified by researchers,

compiled, would make an exceedingly laﬁg list. Some of

if

the

-3
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ma jor and more frequently researched factors discussed in
the literature are as follows: -

1. Lack of interest in schooling:

2. Low scholastic ability; -

3. Participation in school activities;
4. Absenteeism;

=y

5. Frequeqt transfers;

6. Economic status of family;

7. Occupation of parents;

8. Retardation in school; .

9. Parems’' attitude toward school;
10. Parents’ educational level;
- 11. Sex.

Indivigual Determinants and their

In their comprehensive review of the literature on
school dropout, Cope and Hannah (1975:31) argue that much of
the current lack of understanding of the school dropout
process is due to the fact that research emphasis has been
descriptive rather than situationally interpretive; in other
words, it seldom céﬂéerns ttself with the lived-in world of

individuals and their institutions. They say:
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Complex dynamics of person-institution-life style
are but feebly captured by numbers that report on
schoo! leavers in frequencies, percentages, means,
standard deviations and levels of statistical
significance. Quantification obscures the human
dimensions., the nonqualifiables such as uncertainty
and ambivalence, questing for independence,
reassessments, and experiential learning.

In their study “Revolving College Doors”, Cope and
Hannah tried to delve into the qualitative factors (the .
reaim of feeling and the multifaceted interaction between
person and setting! to illuminate the problems confronting
students that have not been brought out in previous
research. As their thinking about the dr@agut prcbigm has
differed from the systemic approach of 5@35;371971) and
Tinto (1975), there has been a growing iﬁterést in an
interactive approach to the issue which views dropping out
as an individual or an institutional problem. In contrast to
Cope and Hannah's (13975) approach, Astin (1975) offered a
systemic approach using a model to incorporate institutional
characteristics and individual variables. He attempted to
find what institutional characteristics, when added to the
individual input variables, helped explain attrition. Tinto

(1975) has also built on Spady’s study by developing an

has as its core the concepts of academic aﬁd>¥aciai
integration in the institution. It regards persistence or
dropout behavior as a function of students’ interactions and
per formance within an academic institutional setting. In his

model, the students’ characteristics are sex, race, academic
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ability, earlier school performance, family social status,

goal commitments, and highest level of attainment expected.

According to Tinto’'s theoretical model (1975: 111) on
dropout from college, of those characteristics of
individuals shown to be related to dropout, the more
important pertain to the chara:teristiss of their family,
the characteristics of individuals themselves, their
educational experiences prior to college entry, and their
expectations concerning future educational attainments. He
also suggested the effect of certain large-scale
characteristics of thé institution upéﬁ persistence in
college - specifically institutional type, quality, student

composition, and size. He concluded:

Since dropout is the outcome of a multi-dimensional
process involving the interaction between the
individual and institution, it is not surprising
that the characteristics of the institution, even at
the aggregate level, have also been shown to relate
to differential rates of dropout. It is the
characteristics of the institution - its resources,
facilities, structural arrangements, and composition
of its members - that place limits upon the
development and integration of individuals within
the institution and that lead to the development of
academic and social climates, or "presses” with
which the individual must come to grips.

wWhen considering interaction in the school as a social
system, Ractgéh (1972) explained that it is the individual’'s
perceptions of "social fit" which are important in'decisions
of dropping out. Pascarella and Terenzini (1980) examined

the predictive validity of measures constructed specifically

-

7‘\



to assess the two dimensions which Spady and Tinto have
developed. Their study, controlled for pre-colilege
characteristics, suggested potentially important correlates
of non-dropout/dropout behavior and identified various
reviews of attrition studies (Cope & Hannah, 1975; Astin,
18975; Spady, 1970; Tinto, 1975). They suggest these
pre-college characteristics: Sex, racial/ethnic origin,
academic aptitude, high school achievement, number of high
school extracurricular activities, expected number of
informal contacts with faculty, parent’'s combined annual
income, mother’'s formal education, father's formal
education, student’'s highest expected academic degree,
importance of graduating from college, choice in attending
this university, and confidence that choosing to ;ﬁtEﬁd this
university was the right dééisi@n.

v

M. Nishimoto (1969) reported a high relationship

between average correspondence school ‘marks and the
education. As an indiviéuai’s average mark increased there
was a marked tendency for that individual to carry through
with his plans for further education. Referring to
intellectual characteristics, he pointed out that students
intending to pursue higher education were mainly graduates
who were, either in terms of academic aptitude or

.achievement, in the top level of their schools.

- ¥
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Astin (1975:177), referring to an intriguing set of
findings from the predictive analysis of dropout study
habits stdted:

While many predictive items were consistent with
popular notions of good and poor study habits,
several produced somewhat unexpected findings, such
as negative relationships of persistence with work
for extra credit or keeping a neat study place, and
’ the positive relationship with making careless
mistakes on tests.‘\Further research into these and

related items measuring student study might provide
clues to possible remedial efforts.

On thé_gther hand, Kowalski (1977) found college
dropouts were more complex, more impulsive, more anxious,
less altruistic, less personally integrated and less willing
to exert an effort to make a good impression on either peers
or instructors than non-dropouts. In addition, he observed
that anxiety, hostility, maladjustment, nonconformity, low
interest in literature, dislike for abstract)thought, and
diverse values were significantly related to leaving

college. } -

Other dropouts have explicitly cited a personal problem
as their reason for leaving: frequent periods of illness,
less self-confidence, lack of friends, dislike of discipline
and rules, and inability to get along w{th,aecr te;chers
(Bledsoe, 1959; Cervantes, 1955€ Wright, 1973; Zamanzader &
Prince, 1978). Very often, unplanned pregfancy and marriage
is given by girls as a reason for drapgiﬁé out; and in
particular, those girls with high ability are more likel¢~to

4
—
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leave for this reason than because of the other factors
mentioned above. However, it is not clear how these reasons
relate to one another or what might underlie them (tope and

Hannah, 1975; Anand, 1978: White, 1980).

A number of studies suggested that the phenomenon of
failure in school was mulitidimensional. There afe many
factors associated Qith the decision to withdraw. Dropping
out of school invoived a number of intellectual, >
educational, motivational, social and psychological
characteristics interacting with characteristics of

institutions.

tegies for Dropout Prevention

Much has been said about the issue of improving the
quality of education by preventing the problem of dropping
out (Cerv§ntesj1965: Boshier, 1973; Astin, 1975; Change &
Shgrthcry; 1972, Block,1978). The concern extends from the
highest governmental levels to the parents and students
themselves. ngever. little research has addressed itself to
the 5ituatignrfram the point of view of those most directly

involved. Astin (1975:1) in his research "Preventing

Students from Dropping Out" points out:
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Dropping out of college is a little like the
weather: Something everyone talks about but no one
does anything about. This predilection for talk over
action is reflected in much of the research on
dropouts, which has focused more on counting,
describing and classifying them than on seeKing
solutions to the problem.

According to Astins’ (1875) study, an adequately
designed study of student-institutional fit requires that
variations in student characteristics be studied ih
conjunction with variatiéks in institutional \
characteristics. The question of StudEﬁt‘iﬁstituti;ﬂa1 fit
is considered from six perspectives. These combinations of
student and institutional characteristics have been selected
to measure several principal ways in which a given student’s
characteristics might deviate from the norm of the
institution. They are: Parental income, education of father,

ability, size of home town, family religion, and race.

Change and Sarthory (1972:208) developed and applied a
pilot dropout model in junior and senior high schools. Their
ma jor components of the project were a "getting away” phase,
a work expiéEatign phase, a remedial education and
counselling phase, and a follow-up and devaluation phase.
Their research reported Epat much of the responsibility for
keeping students from dropping out resides with the school
systems and the educational practitioners with them.

L
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Block's (1?78) report has documented the failure of
secondary schools to serve and to hold large percentages of
their students. The dropouts interviewed by his research
team asked for caring teachers and for schools which would
prepare them for jobs. It is also reported that large
institutions foster im@er55n31ity making it difficult for
faculty and students to be caring and creative in their
teaching and learning tasks. Block (1978:149) concluded as
follows:

The combination of decreasing school populations and
large existing facilities is likely to exacerbate
the problem of providing appropriate and varied
alternatives. Even now the alternatives are
frequently too few and too late. Schools, like other
ma jor institutions, are exceedingly slow to respond
to the needs of a changing society. Change will come
only if pressure is exerted from within the
institution by teachers and administrators, and from
the coomunity by parents and by advocates.

In a similar way, Cope and Hannah (1975) have proposed

some recommendations to improve the ability of school to
provide a humanistic environment within which students can
learn and achieve. They say:

Thus the role of the institution must change to
become less an instrument of administration and more
an academic planning and training institute for
faculty by training its own members to carry on a
more efficient and effective academic community
committed to student self-learning. Included in this
change of roles is a change in role of the student
to that of a self-starting, self-directed learner.
This can be developed in students only if a
reorientation to learning is begun in the student’'s
first year through encouragement of individual
program development, individual research, and
independent study. e



44

They conclude that attitudes, roles, and rules in the
schools need modification if the symptom of dropping out is
to be lessened. But they especially indicate that the
probiem is partly solvable through early identification of
the potential of dropping out. Such identification is a

"complex phenomenon” which is not easily attained.

Troost (1973) offers a radical solution to the dropout
problem. According to him, this problem can only be solved
if an overall reformation of the conventional school systems
takes @iace as he accusses suzh‘systems as having a built-in

weakness which alienates students.

The concern for preventing dropping out extends from
the highest governmental levels to the parents and students
themselves. The issues are varied and broad: Much discussion
has taken place about ways of improving the educational
system, and many plans, such as suitable curricula,
accelerated courses, and more efficient methods of teaching,
have been instituted. In the view of radical reformers, as
Naisbitt(1974:231) points out, traditional schooling has a
narrow focus on intellectual skills and subject matter:

Some radical theorists rejecting the concept of the
school as an agency for molding children to meet
societies needs, would make schooling an instrument
through which children achieve their individual
human potential. Freedom, independence. and personal
growth are their major objectives. Still pthers
would totally abolish schools as we Know them. They

would trust motivated young people to learn skills
they need and want on their own, as many of their



great-grandfathers did - on the street, in the
libraries, and from adults with whom they worked at
an early age.

In this sense, previous reports have strongly implied
that the decision to drop out is an escape mechanism rather
fhan a positive, if misguided, attempt at constructive
action. (Cope and Hannah, 1975: white, 1980)T\It is said
that, frequently, the student expresses a wish to transfer
to work, but very often this is a rationalization - an
attempt to conceal from others, and perhaps from himself,
his need to avoid school. White (1980:172) suggested dropout
solutions by remedial measures suitable to the school
setting:

The educational system allocates human resources
within the occupational structure of society through
the exam system, and anyone can use it to improve
their life-chances and class position.... It is a
fundamental approach in a money-dominated society

where jobs provide cash and status. We must help
them find jobs.

Accordingly, White also suggested that at the same time
school must operate at the level of trying to the develop
students’ self-awareness, so that they are critical enough
to choose jobs appropriate to their recognized skills. This
can be done through such means as curriculum flexibility,
career guidance, work experience programs, éﬁﬂ some forms of
in-school counselling, which can assist many youngsters to

remain in and to graduate from school.




s — =

e - et - ——— e e -

46

!

/
To sum up, because of the multitude of reasons why

students drop out of school, the individual needs'of the
student, and the unique factors influencing the school
environment and setting, no one simplified prevention model
would be appropriate for every school and student.

Therefore, a comprehensive multi-dimensiortal dropout

prevention strategy which offers a variety of services might

be designed. Any dropout prevention strategy developed
should be based on a total effort of educators and parents

working together to make a significant impact on potential

. dropouts (Sentelle, 1980)

Correspondence Education: Its Structyres and Characteristic
Function
The Place of Correspondence Education

The term "correspondence education".covers var ious
forms of study at all levels. It relies mainly on
instructional methods which lend themselves amenable to the
printed word and mechanical or electroni; devices because of
the physical separateness of learners and teacHers (Erdos,
1975; Moore, 1975). Holmberg (1977:9), in his survey and
bibliography on “Distance Education”, explained:

The term distance education is not universally
recognized and can, in fact, be regarded as
something of a misnomer (like home study) when its

methods are used by campus-based learners. In the
USA independent study is now the term preferred. It
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has the advantage that it emphalizes learning rather
than either medium or distance, but does not seem
very clear as it does not clarify what or whom the
study is independent of. Correspondence education is
nowadays often a synonym of distance education, used
of multi-media progranmes as well as courses based
on the printed and written word only.

However , teaching by correspondence has become an
accepted thing. It has obtained for itself a position of
power and prestige in the edm:atiiwal systems of the world
(Anand, 1979). Various types of correspondence instruction
have been made possible by the swift developments that have
taken place in the fields of teghﬁg1gqy and communication.
According to several surveys of correspondence education
(Erods, 1967; Flinck, 1976; Hoimberg, 1977. Mackenzie, 1976;
Anand, 1979), the experiment of correspondence education
already transcended the initial experimental stage and
became a fundamental part of the educational systém in the
USA, USSR, Sweden, Japan, Australia, Great Britain, Germany
and France. This is especially true of the Open University
ih Emgland which has caught the imagination of many a
planner in developing countries as an institution worthy of

emulation.

Consequent ly, correspondence téa:hing is taken to mean
kTEEEQjﬁg through radio or printed material sent by the
teacher to the student. It is a natural means of instruction
if the instructor and the student are at a distance from

each other. (Holmberg, 1977:14) prefers to use the term
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“distance education” as it is more explanatory of this
system of education:
This approach is chosen for practical reasons )
although learning is stressed throughout rather than
teaching. Teaching is seen as an activity

encouraging and facilitating learning and distance
education as a whole as a learning-centered system.

The growing awareness that learning is the decisive
factor in education has brought support to correspondence
education and other methods of instructional study, such as
the individualized learning system and the
school-without-walls movement (Gagne, 1975; Troost, 1973;
Anand, 1979). Correspondence education was also widely
adopted in the countries which have adult populations with
the background for further education. In emergent
industrializing countries, more and more hours. are becoming
available for leisure, as working hours are decreasing, and
some of these leisure hours could be devoted to continuing
education. In connection with an increasing demand for
continuing education, Erdos stated (1947:3): y

In the effort to extend educational opportunities

and services to al} children and adults, wherever

they may be compelied by circumstances to live,

educational programs and services are expanding at

all levels. Teaching by correspondence is the method

which has carried and is continuing to carry

education to those who would be otherwise out of
reach.

Furthermore, correspondence education has been
L

attractive as a way of expanding education because it looks
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simple and straightforward (Young, Perraton, Jenkins and
Dodds, 1980). First, it is economical as school buildings
are not required. Its second advantage is its flexibility:
People who have got jobs can study in their own time, in
their own home. Its third advantage is that it is
geographically far-reaching for it can operate over Jong
distances and cater to widely scattered student bodies.
Despite these apparent advantages, some educators point out
two objections to correspondence education (Flinck, 1975;
Curzon, 1877; Young and others, 198Q): First, that it is
essentially impersonal, missing the human caﬁﬁuﬁicaticﬁ
whiéh is the essence of good learning; and second, that it

is inefficient, with appallingly high dropout rates.

In the article "The Socio-Culture of Correspondence
Education”, Sloos and Wolferen (1968:68) suggest that social
ambition is a very important stimulus in correspondence.
They ascertain some important facts in this field:

when considering the opinions of relevant
authorities, particularly those with a university
education, it is notable that they are prejudiced
against correspondence education. However , they form
their ideas of carrespaﬁdeﬁce education mainly "in
their own image” (their own social and psychological
context). Their autonomous position and their creed
that one should teach and examine students only in
person, that their methods are irreplaceable (there
are even college professors who believe that a
written preliminary examination of students is
undesirable), make them consider correspondence
education - with its emphasis upon written
communication to be second-rate. Consonance then
requires them to adjust the other features of their
image until the whole becomes neéegative. '
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According to Wolferen (1967:92), in Holland there were
other objections which were raised against correspondence

education:

Criticism of correspondence schools before World war
Il concerned their recruiting methods, the contents
of courses, and the competence of authors and
correctors/ whereas after the war the objections o~
were almost entirely concentrated on the methdds of
recruitment. Objections of the type: “This is not in
harmony with the truth® have, moreover, inceasingly
been replaced $y the argument that certain
recruiting methods are "not in harmony with the
dignity of education”.

Uo&{iipractice in correspondence education has been a
result of trying to meet specifié educational an& social
problems, in a particular local or national setting (Ha‘ﬁ}\

1976). The result has been a2 wide variety of organizationa1\

4

and administrative patterns for institutions of 4

¥ w

correspondence education. Young and others (1980:42) pointed
out some aspects of this phenomenon: )

Acceptance by ministries of education was eased by
the first-hand experience that many civil servants
had of its effectiveness: In most developing
countries the passport for many of them had been
correspondence education, especially during the
colonial period when orthodox opportunities along
orthodox routes were even fewer.



51

The Characterigtic

Educational Programs

One of the major tasks facing the educator of
correspondence students is identifying their characteristics
(MacKenzie et. al., 1968). [t is important to know something
about the students; their family background, socic-economic
status, educational background, motivation, and
expectations. The approach of teaching the students must
take into consideration their varying characteristics and

—
situational differences. Holmberg (1977:32) explains:

. This is Known in personal or industrial
training, but rarely otherwise. It is much more
common for planners to decide what target groups
they want by consciously defining them and by
creating a course that is attractive and useful to
special target groups. This occurs when, for

instance, detailed entrance requirements are

defined, which is the rule when university education
is provided at a distance.

The organizational and administrative aspects of
correspondence education rgauirg a study of the students’
environment. The meaning and function of education by
correspondence are, of course, the same as those of
education in general, but with some slightly different
shades of meaning. However, in the case of correspondence
education, the general background and*pregﬁﬁgwiedge cF:the
various groups of students must be considered as

pre-eminently important factors (Erdos, 1967).



Although many research profiles say littlie about the
characteristics of individual students and descriptions of /
typical studenfs, they might give a working outline of the/
correspondence student body. Some of the special
charﬁcteristics that differentiate the correspondence
student from other regular school students are the

following.

First: the majority of.correspOﬁdEHEe students are in a
"second chance"” stage of continuing education in their
lives. Students might regret that they did not finish their
regular academic education because at that time they "lost
"interest in their studies” or “hated their teachers or
parents who urged them to improve their academic lives”.
They would now like to Mmake up for lost time and to get the
certificates they need. The expansion of continuing/adult
e@ucation-type programs by correspondence has accelerated in
developing countries as a result of the recommendations of
the Report of the Committee on Continuing Education

(Townsend-Coles, 1877).

In connection with their characteristics, it is
commonly accepted that the correspondence students are
high{y motivated and that when they enroll for a course it
is to appease that craving for knowledge which life seems to
have denied them so far (Wentworth, 1978): Mackenzie

(1968:93-94) also indicates in his survey that students
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motivated by specific godls of advancement may be more

likely to endure the difficulties of a study program.
There are basically two Kinds of motivating stimuli:
One motivates the student to satisfy a personal
desire for Knowledge; the other responds to a demand
for some Kind of instruction leading to career
advancement. ... Students motivated by specific
goals of advancement may be likely to endure the
difficulties of a study program. The student seeking

LN acaﬂ3m1c :red1t will aften be mntvvateé by the idea

tha1n1ng a good job. AﬁvaﬁcemEht in business or
1ndustFZ may depend directly on success in
company: sp@nsared :orrespondence programs. Bcth jcb

in su:h programs.
On the other hand, as a result of the nature of

- Consequently, they lack the stimulus af dis;ussigﬁ with
their teachers or with other students in their classes, and
lacking that stimulus and those points of comparison, they
find it diffi;u?t to Know how they are getting on and are
eas11yfd15céuraged The loneliness of the correspondence
student is a recurrent theme of discussion in the literature
on correspondence education (Purvis, 1979; Young et. al.,
1980). Isolation from the teacher means that, even when a
student’'s study is marked promptly and returned to him,
there is a considerable delay between leérning o®practising ¥
something and getting informed feedback on it. Glatter and
Wedell (1971) found that correspondence students had a high
failure rate in their studies because of these problems.

Students also lack guidance and counselling. Guidance and
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counselling activities are crucial for prevention of

excessive dropping out (Mackenzie, 1968) .

The age characteristic may be deceiving. Although this
aspect depends upon the profile of each country, the
ma jority of students in correspondence education are adult
learners. Some of the literature on the general problems of-
the correspondence learning fcﬁﬁs on the field of adult
education (Townsend-Coles, 1977).

Purvis (1979) suggests that domestic problems of
married Open University students are an important cause afij
student dropout and academic difficulties. Thus, the adult
learner who has a job may be too tired after a full or a
part-time working day to study in the evenings, and the
demands of family life may compete with the study program.
It meang) that adult students enrolled in correspondence
school experience inter-role confli®t: This occurs where the
students hold two or more roles and conflicting demands
occur for each role (e.g. the obligations attached to the
role of mother may conflict with the obligations attached to
the role of student). However, Purvis (1979:165) has
slightly different opinions about the situation of the Open
University learner as a full-time or part*timé worker . He

suggests that:
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This situation has both advantages and
disadvantages. Perhaps the main advantage is the
stability the student might enjoy in being
home-based rather than college-based. The OU student
is located within his place of residence, in
contact with familiar g:gple and familiar
surroundings.

In his paper “Correspondence Education in India", Singh

?

W% (1976:12) says:
we are now heading towards an era of autonomous
learners who will no longer accept the conventional

spoon-feeding methods of study, or imposition of
stereotyped traditional courses. They woyld W®ike to
make their own choice of what they want to learn and
how they would like to learn. The correspondence
students on account of a higher age-group and
maturity would particularly prefer to study methods
which would give them initiative, independence and
flexibility.

His philosophy of correspondence expresses its faith in
the dignity of the individual and its capacity to improve

academic qualifications.

Instructional Process in Correspondence Education

Houle (1965:544), in his definition of correspondence
instruction in the Encyclopaedia Britannica, suggests five
components of correspondence instruction:

1. Speciany prepared materials, written in L
self-explanatbry fashion and arranged in a
series of lessons; '

2. "supplementary printed and other materials:

3. a series of exercises to be worked out by the
student;

4. the evaluation of these exercises by a competent
instructor with the student being informed of
the evaluation...and ’
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5. a final examination over the whole course.
\ -

Flinck (1975:72) also specifies the following
definition of distance teaching:

...an educaticgg] system where the teaching
behaviors are $parate from the learning behaviors.
The learner works alone or in a group - gQuided by
study material arranged by the instructor who,
together with the tutors, is in a location apart
from the students, who, however, have the
opportunity to communicate with a tutor/tutors with
the aid of one or more media such as correspondence,
telephone, television, radio. Distance teaching may
be combined with various forms of face-to-face
meetings.

As mentioned earlier, in popular terminology,

correspondence instruction, distance learning)

self-study
program, and home-study are considered synonymols. To avoid
confysion, the term "correspondence instruction” is used
exclusively. Somehow, it is assumed that correspondence
instruction can be organized in different ways and with

different aids.

In céﬁsidgring the concept of correspondence
instruction, MacKenzie, Christensen & Rigby (1968:5)
explained the follow-up interaction between student and
teacher.

Thus student-teacher interaction is identified as
necessary to the instructional process. It is worth
dwelling on this point for a moment for many of the
problems, advantages, and failings of correspondence
instruction can be directly related to it. Feedback
is its technical name, and it takes place in two
directions. The instructional institution first
supplies the specially prepared materials to the



student .. The student, in turn., provides (1) feedbackK
for the instructor by turning in worksheets,
problems, quizzes, or other kinds of written
assignments. These responses allow the teacher to
evaluate the student’'s progress and also to evaluate
the effectiveness of the instructional materials
used in the first stage of instruction. The
instructor reads and evaluates the effectiveness of
the instructional materials used in the first stage
of instruction. The instructor reads and evaluates
the student responses and provides (2! feedback to
the student in the form of written commentary, quiz
scores. further study suggestions, encouragement,
and the like. Sometimes machines or computers are
used instead of instructors, most frequently in
cases in which large numbers of lessons must be
examined.

In correspondence learning, the student studies by
himself, without direct contact with a teacher, and with the
help of specially designed study material and multi-media
courses. To facilitate communication between teacher and
StHGEﬁt{ the study material is supplemented with written
assignments which the student is to send to the teacher for
evaluation. The written assignments are usually called
“assignments for submission.” The teacher returns the
examined and corrected assignments to the students. The
study material used in correspondence education is not
structured in the same way as material used in conventional

classroom education.

The content of correspondence courses must be well
sequenced and self-instructional in terms of the two-way
communication between teacher and student. Being .primarily

based on the written word, the study material in



correspondence education differs characteristically from the
instructional media that contains oral, face-to-face
procedures (Holmberg, 1977). In teaching by correspondence,
these responsibilities are carried out through a two-phase
process clearly defined by Childes (1967:17):

The first part of the process is carried forward by
the syllabus or study guide. The syllabus bears the
ma jor responsibility for establishing objectives,
determining learning experiences, and indicating
instructional materials to be used. A good syl labus
gives direction, explains, supplements, illustrates,
provides for review, stimulates interest, and
encourages self- evaluat1aﬁ Finally, it provides
some means for the student to submit to a
correspondence study instructor evidence of the
extent to which effective learning takes place. This
evidence may be in the form of written answers to
specific questions, an original essay, a completed
dress in a hgmemaking course, a report of an
experiment ih chemistry, or a transcribed letter in
shorthand. It is at this point that the second part

’%.x_gfgsgk of the correspondence study teaching process begins.

The teacher who receives the lesson from the student
must evaluate it and convey the result of this
evaluation to the student. Re-teaching and
re-learning may or not be necessary. [f necessary,
it must be provided for.

Many advocates of correspondence education have tried
to demonstrate the effectiveness of this instructional form

(H@1ﬁber'g. 1969; Moore. 1975; Flinck, 1975; Erdos, 1975).

programmed instruction, with correspondence methods.

Instruction by correspondence was widely adopted in the

Third World as a way of offering an alternative route to



educational development. It was assumed that a
correspondence instructional method was an economical way of
teaching people, as well as an effective one (Anand, 1979).
Although correspondence education was enthusiastically
re§e¥ygd. there was Jlittle hard evidence on its

effe§(1v2ﬁess.

Correspondence courses tend to have certain features in
common, e.g. standardized, pre-selected, and pre-paced
Knowledge; written work which must be completed by the
student and sent to a teacher by a due date; little or no
student/teacher face-to-face interaction (Purvis, 1979).
With regard to these negative components, Gratter and Wedel]
(1971) found that students had a high failure rate in their

academic performance. As earlier argued, since most

of self-discipline and a high level of motivation are

necessary in order to complete a program,
"Peters (1971:117) discusses comparisons between

In the United States many comparative experimental
studies were conducted in order to test the
efficiency of correspondence instruction. Usually
one group of students was taught by correspondence
and the control group of the same size by a teacher,
result being that both methods were about equally 2
efficient. Now, if these reseaglihers had reflected
about the structural differend§l between oral and
written instruction, between classroom and
aorrespondence instruction, they would never have
started on such experiments. They judged and
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assessed correspondence instruction in terms of oral
imstruction and missed the point, although they had
been very accurate, especially in the statistical
treatment of data. [f these experiments had been
guided by a sound theory, the researchers would have
seen that the real potential of correspondence
instruction can never be shown in experiments of
this Kind.

On the other hand, Childes (1953) mentions that the
instructional form of correspondence teaching may have
disadvantages compared with face-to-face EiasSFgGm
instruction. Some conditions may be regarded as
disadvantageous in terms of a teaching-learning process.
First, a classroom situation provides for better individual
and personal guidance, relying on the teacher’'s personal
Knowledge of the individual .student. Not only ;bettgr-
Knowledge of the personal characteristics of the student -
physical and mental - but also the student’'s situational
behavior at the moment will make it possible for a classroom
teacher to choose the right time for his help and advice.
Secondly, a QIESSFDQﬁ situation provides an opportunity for
group activities which can be‘gnri;hingi It also permits the
use of supplementary instructicﬁai atids such as film,
laboratories, and so on. Finally, there is a time factor

favoring the classroom situation. If a student encounters

get immediate assistance in the classroom. In correspondence

education time management may pose problems for the student.
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However , a basic question is how can correspondence

education be connected with a general educational thg@Ey or -
philosophy of education, and how can it relate to different
theories of learning? It is be?@ﬁd the scope of this thesis

to analyze theoretical schools, but something will be said
about the practical applications of such theories with
relevance to correspondence education.

Many of the pioneers of correspondence instruction were
idealists, bent on creating new educational opportunities
for the masses. Even in the context of special adult
education, teaching by correspondence is very seldom
discussed from the point of view of 'its own me t hodo 1ogy,
characteristics and possibilities. Moreover, each
correspondence education organization has developed along
its own lines, perhaps as a consequence of the lack pf
common theoretical concepts, but more likely mostly because
the educational systems and needs in each case were not
exactly alike. For these reasons, in discussions, their

arguments in favor of correspondence education predominated.

Estrom, Erdos and Prosser (1970:119) suggest that some
basic features are essential to all correspondence
instruction:

1. Correspondence education {s a system compr ising
many components: Specially and methodically
pre-produced courses (not necessarily written
material) for self-instruction, a two-way
communication between teacher and student,
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individual help and guidance for the student,
assessment of the student's results and an
administrative organization for preparing
courses and/or handling communications (not
necessarily by mail) with the student.

2. Correspondence education is used to bridge
distances between student and tutor/adviser.

3. Correspondence instruction is, for reasons of
economy, a means of mass education, although
there is nothing, from a theoretical point’of
view, to prevent the establishment of

‘correspondence instruction for only a handful of
students.

4. Correspondence education is very flexible. It
can be combined or integrated with most other
forms of education in order to form an
instructional system, and it can be adapted to
suit local conditions and needs. Although in
itself a system, it can very easily be. absorbed
into systems mainly based on other forms of

teaching.

N,

Teaching and learning by correspondence is not
primarily a face-to-face situation. How the communication
takes place - whether by printed material, broadcasting
media, or other means - is very irrelevant to the concept

itself. The'existence of organized two-way communication

~over a distance is an important characteristic of

teaching/learniéb by correspondenée. In the early days of
correspona;nce education, two-way communication was induced
by means of response sheet assignments. Today, however,
developﬁent of educational techhology has opened several
additional channels through which the communication can be

transmitted; for example, radio, television, the tape
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recorder, film and slides (Erdos. 1975). The :Qﬁ%espaﬁdence ‘
school in New Zealand combines channels of communication.

For example, language and music courses are presented not
only through printed study material requiring written
exercises, but also on tape for materials that require audio
and oral exercises. Through the tape recorder, teacher and
student can conduct regular spoken communication (Hong,

1976). Flanders (1960) has defined teachers’ and students’

communication behaviors in the classrooms. Two behaviors are
basic: The teacher talks or the student talks. The teacher's
talk implies a direct or an indirect influence on the
interaction. In this sense, both in regular classroom
education and in correspondence education, two-way
communication between teacher“and student is one of the
essential principles for instruction. Two-way communication
has several functions in an educational context. It makes it

possible to give feedback to the student (Flinck, 1978).

It is possible to discern some facts about two-way
communication in correspondence instruction. Edstrom, Erdos
and Prosser (13970:193) concluded that on the basis of these
facts, a few main principles may be formulated regarding the
type of coomunication required:

Two-way cammuﬂ1caticn has two pr1nc1pal
functions--an ins and a |
are in practice 1nterwcven But it is usua
possible in teaching by correspondence to say that,
from a formal point of view, some communication
between student and teacher or organization are
imarily instructional and others primarily -
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motivational. An example of the first kind is when
the student submits his answers to a series of
mathematical problems for correction, comment and
marking. An example of the primary motivational Kind
of communication is student counselling, which
chiefly deals with the individual student’'s private
problems and difficulties of study, apart from
details of subject matter.

Two-way communication between student and
tutor/organization and vice versa consists of at
least two stages, preferably three: (1) student to
tutor, (2) tutor back to student, and (3)
(confirming communication' student to tutor again.
The two-way communiction shquld furthermore in
principle not be automatic, like ‘a self-checking
exercise, but should allow the studEﬁt and teacher -
within obvious limits - to structure their own
programme .

The exchange of communication takes place in a
time-flow, which may affect the nature of the
comunication. The time factor is especially
pronounced when, as in “traditional” correspondence
education, the communications are sent by mail,
leading to a delay between dispatch and answer of
from 3-5 days to perhaps 2-3 weeks. During this
period both teacher and student undergo changes. New
information and delay in receiving information alter
their relationship and their instructional and -
motivational needs. The shorter the lapse of time
between the exchange of communication the better.
(Emphasis in the original.)

-
In his Feseaﬁch report, Flinck (1975) discusses this
interaction mentioned in a previous study by Graff(1965) who
distinguishes between two communication circles- the inner
circle and the outer circle. He céqsidErs this interaction
to be the care‘af EQFFESQGﬁdEﬁce education. The inner circle
represents communication where the student communicates with
tﬁe study material. It occurs with the help of exercises,

text, and seif-checked tests. He coAsiders this to be the
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The outer circle represents the two-way communication
where the student responds to the assignments fér submission
and sends them to the schaﬁl. which returns them corrected
and commented upon. This two-way communication - 4he outer
circle - gives rise to a condition where the student become
less autonomous and more dependent on a teacher’s guidance
and control than when communication occurs aﬁiyj;fthiﬁ “the
inner circle.” ‘

‘The study “Correspondence Edﬁzzfién Combinea with
Systematic Telephone Tutoring." (Flinck, 1979) adduced that
telephone tutoring has been of greater aﬂiéﬁtage to students
studying’a foreign language ih;n to students studying a

subject belonging to the social sciences.

Quite often correspondence education is combined with
face-to-face meetings. Gariaus arrangements are being
practised from boarding schools to Sunday classes in Korean
ACHS (Hong, 1976). Many of the large multimedia projects,
such as the British Open University and the Japan
Correspondence High School, have systematized these meetings
and made them a component in the educational system. In
these cases, education is based on correspondence material
but is supplemented by meetings and conferences for teachers

and students. In the Federal Republic of Germany, certain
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correspondence schools arrange correspondence education,

-

combined with face-to-face meetings (Wangdahl, 1977).

Other efforts to improve and reinforce two-way
communication education are made by means of electronic

devices; e.g. by radio, television, and other media.
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Even though in the not too distant past communication
equipment was not as highly sophisticated as it is to-day,

broadcasting was widely used for correspondence education.

L]

te;hni:a'ssibil‘ities for instruction (Klapper, 1960;

R 1

Gagne, 1968; Dodds, 1972). This seems to be a good place to
reflect on the following questions: "In which respect are |

they effective?” and "How are they being utilized?"

It is often argued that application of the broadcasting
media to the instructional process caréies the advantage of
reducing educational cost and improving the quality of
teaching. It seems that the results of utilizing
breadcasting media in correspondence education are manifold.

Firstly, ééEﬁ the strength of the broadcasting media is

,,,,,,,,
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effectiveness of instruction. Research results have produced
empirical evidence that when the media are applied in
achieving educational objectives in the cognitive domain,

_ student achievement is usually either higher or at least the
same as that level achieved without its use (Dodds, 1972).
This holds particularly true when there is a need to
instruct a large number of people in simple procedures in a
short period of time. Of course, this process requires
teachers to preview the program at the time of planning for

instruction.

It is important to note that any application of
broadcasting media must be considered in the larger context
of instructional procedures. The point is that ihe
usefulness of the media is \argeiy determined by how
carefully instructional procedures are planned. Gagne (1968)
stresses the importance of carefully designing and operating
instructional procedures as a means of ensuring the
uéeFuiﬁess of the media in education. He reflects the view

that the effectiveness of iﬁstruction consists not so much

in the characteristics inherent in the media as in the \
L
me thods DF designing and operating instruction which deserve

the name of educational technology.

In the well:structured Japanele program the broadcasts
are prepared with great care to fit into correspondence A

curriculum (Hong, 1976). For instance, preparation begins
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about one year before the programs are to be heard on the
air. At that time, decisions are taken as to what subjecis
are to be treated in programs for the school year. As soon
as basic decisions are made, the division of correspondence

(
education plans the contents of the desired programs. In

this process, the planners confer repeatedly with the
Japanese Broadcasting Corporation (NHK-Nippon Hoso Kyokai)
Correspondence School, and take into account nation-wide
surveys of opinion by the NHK Radio and Television Culture
Research Institute, reports from :é=@p§ﬁatiﬁg schools, and
all appropriate feed-back from previous programs. When the
Director of Education has approved the course plans, they
are sent to the a coomittee of the National High School
Correspondence Education Research Association. Then, the
lecturer in each course takes part in the drafting of plans
and the making of schedules. Théy regard the combination of
broadcasts with correspondence studies a very powerful one.
Since 1951, radio broadcasts have been a regular part of
correspondence study, and since 1961, television as well. In
1963, an NHK correspondence school was founded to provide a
place where the combination of broadcast and correspondence

schooling could be operated.

There are many examples of broadcast correspondence
projects and courses from which it can be seen how the use
. of broadcast in this connection has varied. Dodds (1972)

notes that radio has a special power to stimulate
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imagination and interests, in addition to its aé@antages of
cheapness and its non-literate appeal. However, its

limitations and problems have to be considered.

In his study of "Radio-Correspondence in Multi- Media
Systems”, Harris (1977:43) notes that:

The greatest limitation to radio in education is
that only if the listener is willing to listen and
able to listen with constant and close attention and
understanding is it able to communicate. A further
limitation is that communication, even with full
understanding, is only part of the process of
learning and of education. Without practical use and
application of that communication there will have
been only a little learning achieved. Radio is
severely limited in its capacity to rouse the
learner to such an active role or to guide the
activity itself. ... The correspondence element can
provide the durability, the visual element and a
much larger capacity for stimulating to active
learner participation.

The foremost limitation concerns the possible uniform
instruction which might result, at the expense of the
attention devoted to individual interests and needs of

learners.

The educational objectives and content usually dictate
the type of instruction: Some require a single, uniform
process, whereas others call for a combination of different
instructional patterns, depending on the individual needs of
the learners. It is in this respect that the broadcasting
ﬁedia cannot become a total substitute for a teacher.

Applications of media require careful identification of the
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areas where they offer greatest eFFectivenek%;

Another limitation of the broadcasting media is that
instruction via the media is devoid of personal interaction
between teacher and learners, ;1th the consequent result of
dehumanizing the educational process. The problem is
especially centered around the question of how to motivate

students.

Ihe Consideration of ¢

The meaning and function of education byécérrespandence
are the same as those of education in general. The main
differences lie in that, generally speaking, correspondence
education offers a "second chance” to people who have missed
out on some prescribed requirements of formal schooling. For
such people, the correspondence school, in terms of
continuing education, gives them a good chance to get their
certificates. The correspondence school curriculum is, in
most respects, designed to meet the special needs of this
type of student. In connection with these needs, Anand
(1979:75) indicated:

Adverse criticism of correspondence education stems
from the absence of a statement indicating why this
type of education is necessary, for whom it is meant
and what interest does it serve. While the student
body receiving correspondence education seems never
quite definable, as perhaps it should be, the why
and wherefore of the innovative programme can be

answered to the entire satisfaction of the tenets of
the philosophy of correspondence education. It is
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very legitimate to find out as to what extent such a
programme of instruction can become an integral part
of the total educational system.

The direction of the curriculum is brought about by
reviewing the various concerns and issues in the
sociological, philosophical, psychological and cultural

domains of education.

A rationale for the curriculum is not only a reason but
actually a conviction or substantiation for propos ing
certain things in the field of education. Skager and Dave
(1977) suggest that all curriculum can be divided into six
interactive components. These c§m$¥neﬁts are: Objectives,
Curriculum Plan, Teaching Methods and Learning Activities,
Learning Materials, Evaluitieﬂ Procedures, and Curriculum
Implementation. -

In above sense, tge\apprgach is to design not only
cognitive domain of each subject but also a special i
curriculum related to their needs which include information
and knowledge of the 1living environment and introductory
occupational skills. (Townsend-Coles, 1977)
ey x

Qgestiéﬁs such as "Why educate students who have
already dropouted out?", "Education of adults for what
purpose?”, "What should be taught to correspondence

students?”, “What is the teacher’'s role in the educative
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process?”, “"What impact does society have upon the
correspondence school and vice versa?", and many others
constantly confgont the curriculum worker. These questions
must be carefully reviewed in order to provide students with
more successful schooling. Decisions about these important
concerns set some guidelines for curriculum development in
correspondence education because of how an indfvidual feels,
believes, and interprets his environment and the people in
it; this will have an effect on his behavior. For instance,
it might be useful to consider some of the reasons why
students are not motivated to learn and to achieve in the
correspondence school system.

As the varying nature of the content of correspondence
courses demands \ariation in presentation, there is no one ,
correct method writing a correspondence codrse (Erdos,
1967). Hence, thods of writing vary as widely as the needs
of the student and the nature of the subject matter. Erdos

F 4
advises (1967:15):
In approaching the task of writing a correspondence
course, the writer must understand fully the purpose
of the course of instruction, the level of the
students who will be receiving the instruction,

their aim in studying the subject, and the precise

syllabus content required to fulfill the purpose of

the course and enable the students to achieve their

aim. In some cases, the syllabus content will be
already defineg. for example, when certain subject
matter has been prescribed for study in preparation

for a particular examination. In such cases. whether

or not the instruction is by individual tutoring,
class instruction or by correspondence, all students

will be preparing to sit for the same examination.
In cases where the content of the syllabus has not

el



URIversiy oF Al

73
been determined, the writer has to decide upon the
subject matter which must be covered to fulfill the
purpose of the course. Whether the writer is writing
a course with a sylliabus already prescribed, or is
himself prescribing the area of study in his course,
he must survey his field before he begins to write
in order to be absolutely clear about the coverage
required aqg to plan the programme accordingly.

The designers of correspondence courses have been
concerned with finding ways of helping students attain their
objectives. Their concerns center around such topics as: The
compatibility of a combination of subjects, individual
subject courses, individual study units, programmed
components in a particular course, suppjementary oral

elements, individual media courses and so on.

In connection with this aspect, correspondence

instruction is a delivery system for the curriculum,

program, and learning unit of study. Therefore, there are a

variety of factors involved which are important for
curriculum design for the correspondence system itself. The
importance of correspondence programs has been emphasized by
Holmberg who points out (1877:23):

The relevance and propriety of objectives for the

main edusaticnal goals, their redevance as seen from

a wider rspective than that of the course that is
being pJnned, their influence on the
self-aftualization of individual students whose
integrYity must be safeguarded, and their

compatibility with pluralistic approaches impartaﬁt

to be considered over and over again in the course

of the planning process. 5
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According to him, it is also important to know
something about students, their goals, social and
éﬂu:atignal backgrounds, incentives and motivation, why they

study "through correspondence school” and how they learn.

Administrative Aspects

Commentators on correspondence education repeatedly
stress the lack of satisfactory administrative machinery for
its efficient functions (Erdos,1975; Singh,1978;

Filinck,1978; Anand, 1979). They suggest that a policy

be made with confidence only after a detailed feasibility .
study has been carried out. It is essential that all
educators should have knowledge and understanding of the
conditions and educational problems of a particular area,
and a practical knowledge of the operation of correspondence
teaching. A study prepared for the International Educational
Reporting Service by Erdos (1975,6) proposed the explicit
identification of the educational problem for which it is
thought that correspondence tegchiﬁg might be a solution:

Is it a passing need which wi'll require a temporary

operation for a limited period until this need is

met? Or is it a continuing need so that, once

established, the institution will be a péFmaﬁEﬁt

organ of the national system of education? What is

the extent of the demand? What will be nature of the

student body? What will be their status when they

complete the studies it will offer? What are the

estimated capital and running costs? ls the planned

institution’s programme to be limited to meeting the

particular need for which it is to bejfstaslishgd‘



or will its operation be later expanded to meet
wider demands? If so, at what rate can increasing
running costs be met.

wWhat are the possible methods of two-way
comunication with students? Are the postal services
adequate? Are there other possible means of
distribution of teaching material: Bus routes,
waterways, through village authorities or thraggh
other educational establishments? Is radio
transmission and reception available, and to what
percentage of the potential student body? Will .
instruction by a combination of print material and
radio or television reach all those who wish to
study, or will it 1imit the numbers who can receive

1nstruct1cﬁ beéause some do nct have access to radia

with radio or te]ev1s1cﬁ prav1d1ng sugpart1ng
programmes for those who can receive them? ; .

It is essential that before any country under takes to

embark on correspondence education as part of the national

education system, feasibility studies on proper

(Townsend-Coles, 1877). Townsend-Coles made the following
recommendations in his book "Adult Education in Developing
Countries” (1977:65-71):

.governments should take a long-term view and
estab11sh the necessary institutions and structures.
--= In its simplest form what is required is that at
ﬁatianal level there should be an authoritative body
which can advise government on the framing of policy
and subsequently ensure that the tasks to be
undertaken are remitted to the respective providers.
Such a body will need to maintain a continuing
over-view of the total development of adult
education.

areas of adult education and ;uggested that an effective

-
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ﬂegartdént of adult education in-g ministry responsible . for
continuing education is the single most important FBSDUFQEl
and the one to which the highest priority should be given
for its formation. Within the department there should be
divisions dealing with the various aspects of the work. His
ten divisions are (1977:77):
*
1. Administration and Finance

Personnel; Scholarships; Grants-in-aid;
Registration of activities: buildings.

2. Inspectorate
For all adult educational activities aided
by public funds and for the inspection of
private institutions.

3. Training 7
The training of personpel; management of
training centres.

4. Material Resources , ,
Equipment; printing facility; educational
aids.

R

Evaluation
An evaluation unit, possibly in the

6. Examinations and Curriculum ) ,
For courses leading to qualifications.

¥

7. Library Service
8. Correspondence Education Unit

9. Mass Media
8 and 9 could be combined.

10. Reference Committees j '
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Committees on various aspects of adult
education which have priority or deserve
specialist consideration. Examples might be
Literacy and Vocational Training. Reference
Committees may be formed for special tasks
and then disbanded.

On the other hand, Anand (1979, 131) argues that by its
nature correspondence education is a component of two

activity patterns: One administrative and the other

academic: \_)

However, these patterns do not run in successive
phases with the result that the academic pattern is
present in the background when the administrative
pattern is at work and the administrative pattern
takes a back seat when the academic pattern is in
full play. Very often they impinge on each other,
come into a headlong clash resulting in avoidable
delays and embarrassments. ’

Thgrg are a variety of difficulties in the pathgef
progress of any institute of correspondence courses,
especially in the initial phase. Furthermore, the real:
administrative difficulties in a correspondence fourse
institute are intimately linked with those in the general
administration of the regular schoo! system as a whole and
cannot be thought of in isolation (Rath, 1976). This means
that such institutes usually do not command an independent

status being only part of the entire regular school set up.

In connection with the organizational system of a
correspondence institute, a pilot study conducted on the

M.ED. students of correspondence courses of Himacha! Pradesh



University in India by Bhushan and Sharma advocated the

systemfs approach to correspondence education. They

identified two functional phases for the operation of a

correspondence institute, one administrative and the other

academic

(1976:97):

Elements at the administrative phase

1.
2.

oOons w

DDEBWN O -

E
1
2
3
4.
5.
6
7
8
9
1
1

0.
1.

In view of the ‘important role that correspondence ;/ffﬂig

Deciding about venues of contact programmes .
Inviting students’ preferences for a venue of
programme .

Selecting and deputing co-ordinators and teacher
from Directorates.

Inviting experts.

Sending reference books and other material to a
venue of a cgntact programme.

Preparing 1n3?ructional objectives.

Preparing a battery of tests to be administered
to the studenhts during contact programmes.
Arranging students’ lodging.

Developing time schedule.

Setting up a temporary library.

Appointing subordinate staff.

Issuing relieving chits.

Making payments to the staff.

Submitting accounts.

Submitting report to the university about the
conduct of contact programme.

lements at the academic phase.

Informal meeting.

Distribution of written statements of the
objectives. =

Administering a battery of pre-tests on all the
courses the students are going to take up.
Distribution of time schedule.

Lectures preceded by point-synopsis.
Discussion.

Seminars.

Library work. )
Individual guidance. T)
Evaluation of students’ performances.
Evaluation of the contact programme.

institutes will be required to play in reshaping and



strengthening the administrative system, serious practical
thinking is called for in this regard.
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CHAPTER III °

THE DESIGN OF THE STUDY

The aim of thig research was to establish an
operational strategy to prevent the dropout incidents among

the ACHS students in Korea.

To achieve this aim, the res;;rch contained both
‘quaqtitative and qualitative data as the author believes it
is ,important to define the characteristics of individual
student and institutional s{}uctures, and to describe the
components of é strategy'fon‘the prevention of students’

dropping out. ,

Quantitative data was collected by the‘use of a
questionnaire administered to find out what differences
between dropouts and non-dropouts 1ie in: . .
1. their personal factors, family backgrounds and

occupations, and
2. th_eir perceptions concerm'ng instructional methods of

Ehe ACHS.

-
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"Qualitative data involved the use of private interviews
designed to elicit personal details, human conditions
regarding the dropout problem, the students’ éxpectaéiéns
for the Fut&re and desired environments for achieving goals
in the structures of ACHS. Much valuable interview data )
provided a means of cross-validation of variables unearthed

through the questionnaire approach.

Rationale For the Design of This Study
As mentioned SEFQFE, a combination of approaches has

been used in this study: One, guantitative, which is based

on the questionnaire administered, and the other,

qualitative, based on the interviews conducted. As the

variables analyzed in other research studies on the dropout

problem are highly complex, quantitative analysis by itself

is inadequate if meaningful information is to be obtained.
Generally, quantitative résearch tries to find strategies
that minimize the role of participants. Researchers try\té
stanﬂardize'the interpretations that they attribute to data
gathered by their pre-structured format. Following
behavioral techniques, a coding scheme and a certain
framework for interpreting observed behaviors can be:
éevelqﬁed and communicated. N
By quantitative methods, researchers have come to mean

the approaches of randomized experiments, quasi-experiments,




multi-variate statistical analyses, sample surveys, and the
likg, Theré areimaﬂy staunch proponents of quaﬁtitatfge C%
methods among educational researchers (Campbell & Stanley, |
1966; Carlsmith et. al., 1976; Cook and Campbell, 1879).

Campbell and Cook (1979:8). describe the advantages of: their

method types as follows:

The major advantage of an experimental enquiry is
that it provides researchers with uneguivocal 7
evidence about causation; secondly, it gives / ‘

researchers better control over extraneous ,
variables. Finally, it allows researchers to explore
the dimensions and parameters of a complex variable.

1 ]

In contrast, qualitative methods incldbe ethnography,
in-depth interviews, case study and participant observation.
Below are some af the opinions supporting the \qualitative
side of methodological debate. Wilson (1977:250) indicates
that the phenomenologist points out that the adoption of a
particular framework for interpreting ard coding behavior is
arbitrary.

.. the most important frameworks to understand

.might be those of the subjects rather than the
researchers. The objective social scientist, in
standardizing the interpretation, may have destroyed
some of the most valuable data he or she had. ... To
know merely the fact that feelings, thoughts, or

actions exist is not enough without also knowing the
framework within which these behaviors fit.

A number of researchers (Eisner, 1979; Becker, 1969;
Cook and Campbell, 1979; Wilson, 1977) claim that the
researcher must develop a dynamic tension between the

subjective role of participant and the role of observer so
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that he is Heither one entirely. They also havé promoted the
notion that the researcher is the "main instrument” and,
therefore, an inte§Fa1 Cémﬁ@?Eﬁt of the research, a p@s{ticﬁ
which charges him with the gbligat/i@ﬁ of deciding in which
direction the research should be pursued.

a \

Wilson’'s (1977) concept of “"synthesis”® and Eisner's
(18979) notion‘of "caﬁﬁéi;seurshig' also consider the
researcher as being a dominant and identifiable gért of
ethnographic research. Wilson explains that the under lying
principle guiding this ;1ﬁd of research is the assumption
that individuals have meaning structures that determine much
of their behavior (1977:254). He asserts:

The research seeks to discover what tHese meaning

structures are, how they develop, and how they

influence beflavior, in as comprehensive and
objective a fashion as possible.

The problem is that an inconcClusive debate about the
appropriate methodology to be followed in educational
research still rages on. This stuﬁy feels that it is not
necessary to use one method, to thé exclusion of the other,
in order to arrive at valid :sﬁciusiaﬁs.

T

Cook and Reichardt (1979) expressed that redefining the

~debate as two separate and legitimate arguments .reveals the

rivals, the methods can be used together as the research

o

b
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question demands. They suggested that qualitative and
quantitative methods can be profitably used together, both

Y

in the context of evaluation research.
. ¢

In this study, the researcher had to consider cerEain
external constrainfs that were imposed on the research
design. For example, the time for the reséarch, and the
problems of rapport and interaction between the researcher
and participants. Furthermore the first procedure of . this
study was fo assess the effects}of various student vari;b]es
upon academic achieQement and dropout phenomeﬁbn among
students eqro]led in the Korean ACHS. HoweQer. for the
practical operat1on of the study there were some
d1ff1cult1es<fh identifying and organizing maueraal into
certa1n‘Eategor1es because effective work in a dropout study
inftially requires some consideration of the total situation
itself. Cope and Hannah (1875) incficated that even with
research designed specifically to identify factors
associatea wiph dropouts from school, findings are often
contradictoFyiaAd seldom illuminate the sources of
difficulty fof other students or their schools On the other
hand, too many of the investigations are iing]e variable
studies that assume a particular variable (such as academic
per formance, financial support, and family background) and
can be used directly to assess successful school life or the
likelihood of dropout. These single variable investigations

take an over-simplified approach to the problem. Cope and



usdal attempt has been to look for certain basic
ersonality characteristics that would help one
rrive at a generalized concept of the "dropout
egsonality” rather thar.for those types of

Mividual orientations that might be differentially
lated to attrition in various types of
institutional settings. .

Yot T) T —

N / :
_Furthermore, it'is assumed that quite distinct =

phenomena may be processed in the case of those stucw . who
leave to return to school, as compared to those whc 'wa.=
temporarily - so called "stop-outs” or those who trwwmter -~
another ac§q2mic‘inétiiute. In dddition to these £ 7 am
‘study on the dropout problem might use widely diffe =-
standards of measurement, various approaches of

interpreting, and diverge follow-up techniques to obtain
1dﬁgéterm historical data (Astin, 1975).

k)

In the case of this study, the researcher decided to
have a combination éF the questibnnaire and interview
techﬁiqueég The interviews conducted were, more or less,
unstructured, as the interviewer did not want to berihé
dominant personality in the interview situation, if he was
to be able to obtain information on the lived-in world of

the students.
Such a research design and approach was seen as most
appropriate for the present study because of the. very nature
j

of the problem investigated.
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There were two Kinds of data that were used in this

study : . ~_ N
- '\_)
1. Information from general respondents to whom the
Vd

questionnaire was'detributed.
2. Information from specific respondents chosen by the ' R
researcher with the help of the teacher to select

-

students who would,volunteé} more information’

The Use of the Instrument . .

+

1. JThe Questionnaire Approach

Good (1872) states that the questionnaire is a popular

method of obtai&ing information in research. In discussing

‘tHRe appropriatenéss of the questionnaire, however, he raises

two main issues. The first is the cooperative gature of the
questionnaire and what is often a lack of perspective by
researchers concerning what may reasonably be asked of busy
respondents. The second issue involves how good the "best
evidence" is whereby the same, and often more accurate,

information can be gainec f\om alternative sources.

For this research these two issues were pertinent.
‘,
Firstly, most ACHS's students, especially dropouts, may not
have the time to devote sufficient attention to completing a

lengthy survey sheet and secondly, a considerable amount of

-

i
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the required information was optaiégble from the records of
ACHS and the other documents and gu‘%dnne‘s which KEDI's
research team has done.

It was decided, therefore, to attempt a type of
multiple-choice checking questionnaire. The check 1i'st or
closed questionnaire is comprised of a set of categories for
the respondent to check (Good, 1872) and it provides
categorized data that gréatly'facilitate tabulating and i

summar izing processes.

Sample Selection ' . '

!

-
~r

For this resears?, it was possible to sample areas or
clusters of elements first, and then to sample- 1ndiv1dua1s
or elements within the c1usters This procedure is called

"area or clester samp11ng (Sax, 1929?. The major advantage
'of using an area or cluster sémpl{ng method‘ﬁas to reduce
costs per elements sampled and to reduce error in such a way
that differences among clusters afe small in é&mparison to
the variability within clusters.

Using these criteria. two survey areas purposely were

selected One in Seéul which 1s a high density, yrban area,:

and the other is a rural area standing in contrast to Seoul

-

. ) ¢
in many respects. The criteria used to select ‘these

representative schools were: Demographic—1ocation: schoo |

-

St
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determined by sex; and type of school.

Of the sample of 970 students selected who were .3
registered during the 1980-1981 school year in the four
ACHS, 648 returned the completed questionnaire by the

required date. These 648 students (the analyzed sample) are

- compared with regard to sex and their status as students in

Table 6, v

¢
Table 6 _ -
Number of Students Designated and Number Participating . [

(Classified by Sex and Status of Student)

Sex
Status Male Female Total

Dropouts:

75
(142)

93
(200)

168
(342)

Non-Dropouts

221
(298)

259

(330)

480
(628)

Total

296
(440)

352
(530)

648
(970)

t
() indicates students targeted




Both dropouts and non-dropouts were ghéséﬂ from the
same school in the same area, during the same period, in
order to compare the Qerfgr%ance of the dropout studentg
with the non-dropout students. For purposes of administering
the questionnaire to the-dropout students, it was necessary
to get help from the KEDI apd correspondence teachers of

each chosen school.

Develogment ¢

The questionnaire administered was caﬁaéseﬂ of 50
items, 24 of which were used by the iﬁvestigatér‘Fér
analysis as they were judged by the investigator to be the
ones which §cu1d yield data appropriate Far'the overall -~
purpose of fhis study. The remaining 26 items gathered
information for KEDI! and were not directly part of this
study. For the most part the instrument, its structure and
items, deriveg by the researcher from a variety of recent
research instruments, especially those developed by Kalplan
(1965), Spady (1970), Cope and Hanmah (1975), Tinto (1975),
and Astin (3975)§ Modifications and additions to the
questionnaire were made as a result of advice solicited from
and offered by various research members in KEDI. See
Appendix A for an example of the questiénnaire! The enquiry
skt out to obtain information from students in two main
categories: One, the students’ characteristics related to

personal factors, family backgrounds and occupations, and



the other, information on students’ ﬁgrcebtigns concerning
schooling, radio instruction and Tearning materials.

According to Good (1972:230) the closed questionnaire
is most appropriate when the researcher’'s objective is to
count the frequency and percentage of responses, when the
respondent’'s opinions can be well structured, when the items
can be presented clearly and concisely, and when the
researcher is well informed about' the respondent. Iﬁ this
séudy 1t was cgns1der=d that all‘these criter1a were .
sat1sf1ed and that the chegk list questionnaire was a
suitable instrument for part of the study.

. _
. ' [}
The procedure for validation of the gque'stionnaire

concerned itself with several questiong:’

1. Does each question relate to th'”

. 2. Will the questionnaire yield the data necessary to
answer the questions pcsed in this investigation?

3. Sh&uld any items be added to or deleted from any part of
the questionnaire?

4. Are the guestions and dirgcéians clear and unambiguous?

5. Has:any concept of "what is important in a student’'s

1ife" been omitted?

There were several stages to this validation procedure:
1. As mentioned earlier, many of the items were selected

from previously developed tools prepared to define the
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characteristics of dropout students and their institutes
by earlier Fesearéhersii\

2. Upon preparation of the ihitial draft of the Oy
quegtionnaire, it was subﬁiit;d to two principals (of
the ACHS in Youngdoeng Po High School and of Chung Ju
Girls' High School) who were askeg to review it in terms

of the questions outlined above. A

3. The modified edition was given to a pilot group of 62
students, attending the §QUhgd@eﬁg Po ACHS, who were
asked to cdmplete the questionnaire whichsconsisted of |
50 items and indicate any difficulties encountered. It
was a sté% towards the selection of final survey
content. ’

4. The final revised edition was then submitted to the
researchers in KEDItwhé ari also interested in this
study, resulting in some further modification. Some
modifications, mainly instruction and wording changes

resulted from this stage.

The same questionnaire was given to both the dropouts
and non-dropouts to compare and contrast possible
differences in attitudes and conmitment towards schooling

between the groups.
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Data Collection 7 .

A1l of the data was collected in the selected four
ACHS' s by the researcher and his assistants. Data collection
« was begun in the first week of June and completed by‘tﬁ; end
of July in 13981, Every atiewpt was made to ensure anonymi ty
- and confidentiality of the schools and both dropouts and’

non-dropouts participating in the study.

t
’

Before a researcher visited a schac] during Sunday
classes, permission to iﬁcluae*thg schodl in the study had
been granted by the sch@aibcardaaﬁd fhg principal of the 3
school. Although these schools are zansqaﬁtlg asked to

; co-operate in providing data for research projects, the
research assistaﬁtg in KEQI weré pleased ;E rfote that they
were willingly giveﬁzthe fullest assistance during their
visits. )

[

Dn:egd;apauts and ﬁgﬁ—drgpcuﬁs had been identified by
using the currerrt school rggisteré. the questionnaire sheets
were distributed to ééﬁ%drcagut students by the hémgrcem
teachers. For the dropouts, the questionnaire was mailed out
by the rgsearc%eri For non-dropouts, the returns exceeded 85
per cent, but only 52 per cent for arapéuts. An obvious
problem in a study of this nature was the administration of

. the questionnaire to those who had dropped out. To partially

offset this difficulty, questionnaires were sent twice to

-
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non-respondents whenever possible. -

Analysis of the Data

As was stated previously, the purpose of this
questionnaire approach is to provide a description of the

characteristics of both the dropouts and non-dropouts and j)

whether the picture of dropout phenomenon does differ among
the various factors of ACHS's setting and students. In light °
of these conditions, the analysis of data was deliberately
limited! The questionpaire data were analyzed with

statistical procedures in terms of freguency distributions

and percentages.

After each variable was divided into categories, a
sepa}ate table was created for each of the variables
estimating the effects of dropping out. The values of
chi-square indicated the probability of differences in the
characteristics between dropouts and non-dropouts. When the
value of chi-square indicated significant differences in the

Histributions, they could be examined to determine the

in distributions were accepted to be significant only if

those results reached a level of significance less than .05.
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The information from this analysis was used in
establishing a strategy for the prevention of dropout’ from
the ACHS.

The Interview

The purpose of the interview was to obtain
"qualitative” data on a%pirations, expectations, attitudes,
opinions and experiences of students who have enrolled and
drﬁaged out from the ACHS. The rationale underlying this
methodology is, based upon the assumption that what they say
anﬁ do is consciously and unconsciously shaped by the
liveﬁéin sitwation. It was to provide "real world" examples
to enliven the statistical questionnaire report from the :
earlier discussion. The analysis of these interviews proved
so valuable in identifying key variables that the earlier
questionnaire survey data were analytically reexamined,
based upon the findings of the in-depth interviews. As Knapp
points out, following the above method ensures that research
findings are "grounded"; this endows the results of a s tudy
with a "high site-specific validity” (Knapp, 1979:24),
According to Cook (1979), the greatest benefit of this
combination of methods is that it facilitates the

generalizability of insights derived from qualitative data.

Knapp also states (13979:96), there is an-exégétatiaﬁ

that qualitative approaches will provide a research paradigm
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which attends to the socio-cultural context of education and

gives a real-worlid quality to quantitative data.

Having the above considerations in mind, the interviews

for both the dropouts and non-dropouts were open-ended;
discussions were encouraged te elicit information on the
interviewees' lives and of their opinions of the ACHS. This
technique also afforded the int;rviewer more latitgée in
that he did not have to follow strictly a systematic
observatioﬁal instrement as commonly used in structured
interviews.

The Choice of Interviewee

1. )
Taking Korean geographical characteristics into

consideration, the researcher tried to find out the

examplary dropout and non-dropout groups for the interview

approach. Tﬁe-criter}a for choosing interviewees were as

follows: | ‘

1. the same number from both the largest city in Korea and
from a country area, respectively:

2. a small number of samples as possible for coﬁvenience in
gathering information:

3. the chosen interviewees might be thought of as examplary
dropouts and non-dropouts in both the city and country

area.

‘\
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According to these criteria, the target districts to be
chosen were Seoul and Cheongju. Seoul has a population of
# 366,756 (a temporary report of the 1980 census) and is the
largest city in Korea. Seoul has about one- fourth of the
Korean pa§u1%ticn and is the centre of politics, economy,
culture and éﬂusati@ﬁ; Seoul could be said to be a typical

city with the various characteristics of city 11fe.

Cheongju has a population of 252,985 and is the centre
of the Chungbuk province, where the provincial government is
situated. Cheongju is a small city, but m@ge than half of
the correspondence school students come from Cheongwon-Gun,
Jincheun-Gun, Boeun-Gun, Keusan-Gun, and Yeungi-Gun, which
are located in the hinterland of Cheongju city. There are
eleven small cities - p@@uiatiaﬁ;under 300,000 - which have
Air and Correspondence High Schools. The following tables
are the statistics for the dropouts in midcourse, accgédiﬁg
to the school register. Table 7 is the vital statistics on
dropouts from Youngdeungpo High School and Table 8 from tﬁe
Cheongju High School and the Cheongju Girl's High School.

Finaly, ten interviewees, made up of five dropouts,
five non-dropouts, were selected from the ACHS, Youngdeungpo
ACHS in Seoul and Cheonju ACHS in Cheonju City. At the
beginning of July, 1981, these schools were simﬁ1y asked, by
the researcher, for the names of 20 students and 20 dropouts

‘who left during the period 1980/81. They were also asked for



Table 7

Enrolment and Attrition Statistics

in Youngdeungpo Air and Correspondence High School

Year 1979 1980 Total Rate (%)
Section Male | Female | Male | Female Male | Female | Male | Female
Number of students 4 - 437 339 848 339 )
registered at the :
beginning of the
school year
Number of dropouts o ) -
during .
Ist grade | 153 - 51 97 204 97 | 34.6 ) 28.6
(h11) (179)] (339) | (590) { (339
2nd grade - - 52 - 52 = i3.6 -
(258) (258)
3rd grade = = = - - - = -
Total iopouts 153 - 103 97 256 97
Rate of dropouts 17.2 - 21.6 23.6 30.2 28.6
///—_\\\\ 1. This correspondence high school was founded in 1979 with the st grade
only.

2. The numbers in the parentheses are those of the students in the
register at the beginning of the school year.

w"ﬂ
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each interviewee's age, sex, grade. academic performance,

and address.

The researcher screened the preliminary list
recommended by the ACHS's and selected the fifal ten
interviewees. There were two main considerations to be borne
(a) participants were not special cases and (b) the
participants chosen were ones judged likely to be as .
cooperative as possible in carrying out this study. To
select the ten interviewees, most of the factual information
asked for could be obtained directly from the school roll
book and register, but ‘some of the information was a result
of a subjective assessment, made retrospectively by the

teacher.

The researcher reviewed the interviewees selected and
recommended by the ACHS teachers. The following are the
participants’ personal profiles or thumb-sketches:

Chinseyn Kim: Second year. Rural-farm family background.
Presently, running a branch shop of a cosmetic
franchise. No ab)enteeism and having good marks during

the second year. jJtudent’'s Records indicate active,

studious

ion and fine leadership potential.
Koohee Lee: Second year. Small-town background. Married
and quite old (36 years). Full support from husband and
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children. Of ggod academic standing all the time.
Student’' s Records indicate well-behaved student with
leadership qua'l-it@s. Chairperson of Girls’ Council. A
fine example of housewife-student.

Sookeum Kim: Second year. Financially poor miner family
background. Presently, working at the textile factory
and staying at the factory dormitory. Good marks and no
absenteeism. Recorded as studious and well-behaved

student. A model of factoryworker-student.

Suckchul Kim: Senior Dropout. Rural-farm family
bﬁgrcuﬁd Currently working ‘as boiler repair man.
Quite active, cooperative in all the school activities.
First in the class after tH; 1st semester in ACHS. Lateri
dropped to middle standing. His teacher attributes the
drop in his marks to lack of effort and commitment en‘
the part of the student.

Yunsoon Park: First Dropout. Rural-farm family

background. Married to a factory labourer. In sharp
EDﬁtFigt to Kookhee Lee, dropped out at the very
beginning of ACHS. Not much data are available in her
Stgdé;t’s Records. No information can be obtained
through other sources such as her teacher.

Yong Youn: Senior. Rural-farm family background. Older
student. Married and has 2 children. Currently, running
a small shop of his own (watch repair and retail).

Student’'s Record indicate his'diliQEﬂce and fine
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leadership qual{t%es.iHe hopes to fcntinue-ta Air
Correspondence College.

Hyukyul Kwon: Second year. No absenteeism during the
freshman year. Fine marks. Pargﬁ;s are retired from low
civil service jobs. Supports his younger siblings at
school. Independently working in a factory in the cing
Hopes to continue to a regular college.

Sungsik Choi: First year Dropout. High absenteeism
caused him to fail. Financially poor farm family
ba:kgrcuﬁd.juidcwed mother and many siblings. Very p%ar
marks. Student’'s Records suggest that more effort in
studies is needed if marks are to be improved.

Byungyun Lim: First year Dréﬁggti Born on a Rural farm
but the family moved to a city when she was young.
Working as a nurse-aid in a private clinic. Poor marks.

An example of dropout with a job.

20 Lee: Second year dropout. Born on a rural farm
but moved tg:a city when young. Parents are both alive
and own a small shop. Student’s Records indicate her
docile manner bgt suggest lack of initiative. Her marks
the first year; show her standing in the middie of class:
but she drops later to the near bottom, before she drops

out.

N\
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Interview Procedure and Data Collection

This interview approach was set up in June, 1981, with
the intention of covering the first sessional dropouts for
1980/81. As the national school year in Korea starts on
March 1st and ends on July 30th, the school year was not
then finished so it wasn't feasible to contact the schools
immediately. The first part of the interviews was carried
out between July 12-24 and the rest was accomplished before
August 10. The schedule of interviews were set to be
flexible in order to elicit enough information of various

Kinds.

letters were sent to dropouts whom the researcher
selected to interyiew. The letters explained the nature of
the study and asked for cooperation in granting an interview

to discuss issues related to the study.

. A1l interviews were taped, with the interviewee's
permission, and generally ran fron one to two hours. Most of
the interviews were conducted in a place chosen by the
respondent, for example, home, tea-room, restaurant etc.
This had the advantage of privacy and gave the time

necessary for a relaxed and non-threatening interview. °*

Complete transcripts of these interviews run to

approximately 1,200 pages, double-spaced in Korean;
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information not directly related to the Dissertation was

edited out, leaving data translated into English, of

Interview Questions

Interviews were conducted according to a number of
open-ended and choice-oriented questions which were not
always used in sequence. Most interviews were to take their
own ﬂirecfiaﬂi depending on the situation of the
participant. The intent of the gquestions was to seek reasons
under lying choices. Some questions did not deal directly’
with the problem of dropping out, but were absolutely
necessary to put the interviewees at ease. The crucial
questions dealt with the nature of student 1ife and the _

relationships between the students and their interaction and
~

the ACHS's structures. Some of the issues raised in the v

interviews were as follows:

1. The present levels and patterns of studeﬁés‘
characteristics in the ACHS;

2. The relationship between students and selected variables
such as: school organization, attitudes towards school,

3. The general) characteristics of dropouts and

"non-dropouts.

and procedures with respect to students.
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5. The levels and patterns of students’ aspirations and

expectations in the future.'
The following types of question were used in the

interviews:

1. Examples of questions asked drop-outs:
what was your purpose of attendance in the ACHS? What
did you like/dislike about school? Could anything have
been done to make you want or pe-sble to stay 'in school?
what social difficulties did.you héve when you were a
student in the ACHS? When.did you first consider
leaving? How did you feel at that time? Did anything
particular happen at the time? Did you consider
enrolling in any of ‘the alternative schools which offer
vocational and special courses? How do ydur parents (or
relatives) feel about your decisiéﬁ? Are you working !
now? Do you have any plans for the future? Immediate?
Long range?

2. Examples of questions posed to pon-dropouts:

What is the purpose of your attendance in the ACHS? What
do you like/dislike about school? What difficulties do
you have in your school life? Have you ever considered
leaving school? Are there any things in school that you
would like to see changed? How do your parents (or
relatives) feel about your being in séhéci? Are you

working now? What are your plans for the future?
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The interviews produced responses to most of these
questions. Some interviews of dropouts were retrospective
cases, i.e. they relied upon the accuracy of participants’
memor ies and interpretation of past events. Very often, to
ensure a measure of internal "validity to participants’
replies, a series of cross-checkg on critical questions was
given throughout the interview procedure. Such questions

followed closely those developed by Sax (1979).

On the other hand, to help overcome the possibility of
forcing the biases of the interviewer on the participants
and to ensyre cééperétigﬁi the interviewer hady« on a number
of occasions, spent time in the participants’ homes/schools
in order that his face was familiar and the purpose for his

isits generally understood. The interviewer was mindful of

i"s (1972) observationsy that background characteristics
f the participants.: the perceptions, attitudes,
expectations, and motives of the participants; and various
behavioural factors of interviewer and interviewee, are
sources of error and bias. Confidentiality of material was
assured and every attempt was made to dissociate the

r

interview from actual school activities.

Interview A?alggig .

The interview data were analyzed, and the content of

each interiew was interpreted indfvidually. The rationale
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for this is that reasons for dropping out, or conditions
Teading’to the decision to dropout, are so complex that they
do not lend themselves to categorizalion according to a
simplified taxonomy or scheme.

u .

: Wwhen the researcher began to analyze the interview
data, he was confronted with the task of organizing the
descriptions‘;ﬁt@ a simplified framework which could L
facilitate maximum clarity in presentation. After
experimenting with numerous alternatives., the researcher

opted for thick descriptive sketches which lend themselves

to situational interpretation.

Some of the students responses yielded some unexpected
ideas and suggestions, which the researcherbhaﬂ not thought
of before, but which could have come only from the real life
experiences of the students. These ideas and suggestions
will be incorporated in the final recommendations the
resgarcher will present for preventing or ameliorating the

dropout problem in Korean ACHS. , b §



CHAPTER 1V
ANALYSIS OF THE QUESTIONNAIRE DATA

Introduction

One of the purposes of this questionnaire approach was
to examine the difference between dropouts and non-dropouts.
Presented in this chapter are the findings of a survey

undertaken in the 648 samples included in the representative

This is the first of two chapters that deal with the
analysis of the data. This chapter is éivideﬂ into two
sections. The first section examines the respondents’

answers for the factors influencing the tendency of dropping

resﬁandeﬁtQL perceptions concerning teaching methods of the

ACHS at the time students were enrolled in courses.

The basic provided dropouts’ characterigtics based on
personal factors, family background and accupatiénsi;They
also include information on dropouts’ perceptions of
instrucﬁienai metﬁcds of the ACHS such as Sunday classes,

radio instruction and self-study using prepared learning
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materials.

non-dropouts is also examined. The findings from the

parts:
1. family setting of individual students:
some characteristics of individual students;

occupational status in the life of ACHS:

B T R 6 ]

efficiency of the Sunday classes;

LSy

efficiency of the radio instruction;
6. efficiency of the instructional materials for

self-study.

- Personal Characteristics

—_— S

1. Some Characteristics of Individual Students

The characteristics of individual students treated in
this part were divided into four sub-factors:
a. age, | !
b. %éritai status,
c. type of previous school from which student
graduated,
d. reasons for choosing the ACHST
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a) Age

As can be seen from Table 9, the majority of students,
62.5 per cent, are in the 14 to 19 age bracket while 37.5:
per cent of students are 20 years and over. However, there
is no significant difference between the dropouts and the

non-dropouts with regard to age groups.

Table 9

Differences Between Dropouts and Non-Dropouts

Distribution of Age

Distribution Dropouts Non-Dropouts Subtotal

of Age (%) (%) (%)

14 years' and 2 9 1
under (1.2) (1.8) (1.7)

15 - 19 years 12 282 394
(66.7) (58.8) (60.8)

20 years and 54 189 243
over (32.1) (39.4) (37.5)

Subtotal 168 480 648
(%) (100%) (100%) (100%)

w
¥
F.

X2 = 3.5 Not Significant at 5%
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‘b)) Marital Status

By;

4

Table 10 ? slightly greater number of dropouts
among non-marr students. The distributions exhibit the

difference between dropouts and non-dropouts (3.6% vs 9.2
%). Contrary to general opinion, it indicates that the
married student appears to be more desirous of égﬂtiﬁuiﬁg
his/her studies. The difference is statistically significant

at the 5% level,

Table 10
Differences Between Drcﬁauts and Non-Dropouts

Marital Status

Marital ° b%cpauts Non-Dropouts Subtotal
Status (%) (%) (%)
Married 6 44 50
(3.6) (9.2) (7.7)
Non-Married 162 436 598
(96.4) (30.8) (92.3)
Subtotal 168 480 648

X~ =55 Significant at 5%



c) Prior Educational Background
As shown in Table 11, the majority of both dropouts and
non-dropouts graduate from the regular junior high school
(92.7 X). The difference between the two groups in the
patterns of prior educational background is not
statistically significant. Therefore, it does not appear
that the type of prior educational experiences affect the

student’'s decision to drop out of school.

Table 11

Differences Between Dropouts and Non-Dropouts

b ]

Type of Previous School From Which Students Graduated

Type of Dropouts Non-Dropouts Subtotal
Previous School (%) (%) (%)
Regular Junior 156 445 601
High School (92.9) (92.7) (92.7)
Special 7 24 3
School (4.2) (5.9) (4.8)
Official ’ ™\

. 4 10 1 ,
Diploma by - ’
Examination (2.4) (2.1) (2.2)
Miscellaneous ] 1 2
School (0.5) (0.2) (0.3)
Subtotal 168 480 648

(%) (100%) (100%)

(100%)

Not Significant at 5%
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N

d¥ Justification for Attendance in ACHS.

t

Table 12 indicates that the major reasons chosen for
attending the ACHS are to gain admission to university
(40.6%) and to attain a h1gher standard of living (49.7%).
It appears that job elevat1on and 1nca&e increment are not
significant motives for the students. As a result, most

students’ desires are academic or connected with improvement

1,

of life style. There is no significant difference between
the two groups.
Table 12

Differences Between Dropouts and Non-Dropouts

Main Reason for Enroliling in the ACHS

“
Main Reason Dropouts Non-Dropouts Subtotal
for Enrolling (%) (%) (%)
In order to go 70 193 263
to university (41.7) (40.2) (40.6)
To increase .
income and
chance of 15 48 63
promotion (8.9) (10.0) (9.7)
To have
improved ) 83 " 239 322
1ife style (49.4) (49.8) (49.7)
Subtotal 168 480 648
(%) (100%) (100%) (100%)
e e e e —— SR
2

X" = 0.2 Not Significant at 5%
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2. Family Setting of

a) Financial Re

Table 13 indicates that the majority of ACHS students
are responsible for their own tuition and other expenses.
The non-dropouts are more likely to have most of their own
financia! responsibility for education than are the dropouts
(23% versus 14.0%). The difference between the two groups
are statistically significant at the .05 level. It is
possible that one might consider that with additional
financial support the percentage of student dropout would
decrease. However, in this study, this perception is

contradicted.



‘0.1‘

Table 13
Differences Between Dropouts and Non-Dropouts

Financial Responsibility for Students' Education

Financial = - L - . N
Support for Dra?ggts Han-nggouts Su?i?tal
Education _ ' . -
Mysel f 101 346 447
(60.1) (72.1) (68.9)
Myself and
other family 26 - 66 , - 92
members (15.5) (13.8) (14.2)
Other famiTy 39 67 106
members (23.2) (14.0) (16.4)
Others 2 n 3
(1.2) (0.7) ).5)
Subtotal 168 480 648

114



bi Financial Support of the Family

Table 14 indicates that the majority of students have
/1;::ﬁ:?:;3€7ﬁ1 responsibility for mot only themselves, but
also for supporting other family members. However, there is

no significant difference between the two groups.

Table 14

Differences Between Dropouts and Non-Dropouts

Financial Responsibility for Support of Family

Financial Dropouts Non-Dropouts Subtotal
Support of (%) (%) (%)
Samily —
Myself 22 79 101
(13.1) (16.5) (15.6)
Myself and
other family 74 213 287
members (44.0) (44.4) (44.3)
Other family 72 188 260
members (42.9) +(39.1) (40.1)
TN —
Subtotal 168\\, 480 648
(%) (100%) (100%) (100%)
X% 2 1.3 Not Significant at 5%

“
s
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c) Degree of Concern Shown by Parents of Students in

ALUHS Education

" Table 15 provides data on the degree of égﬁcern shown
by parents of students in the ACHS. It shows that 62.2 per
cent of the parents of both dropouts and non-dropouts show
much concern for the education of their children attending
ACHS. A comparison of the percentage of parents of great
concern (dropouts, 57.1% and non-dropouts, 64.0%) shows that
there is a slight difference between the former and the
latter. Overall, however, the relationship between degree of
parental concern and student status (dropout or not) is not
of statisticial significance. Consequehtly, it can be stated
that the degree of parental concern does not appear to
influence the decision to drop out or not to drop out of a

Korean ACHS.

.
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Table 15

Df fferences Between Dropouts and Non-Dropouts

Degree of Dropouts Non-Dropouts Subtotal
Concern (%) (%) (%) .
Very much 96 307 403 A
(57.1) (64.0) . (62.2)
Much 52 127 179
(31.0) (26.5) (27.6)
Not much, but 11 : 29 40
not little ' (6.5) (6.0) (6.2)
Little 7 10 17
(4.2) (2.0) - (2.6)
They do 2 7 9
not care (1.2) (1.5) (1.4)
Subtotal 168 480 648

X~ = 5.0 Not Significant at 5%
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d) Ivpe of Living Accomodation

As shown in Table 16, 59.9 per ,cent of dropouts and
51.9 per ced? of non-dropouts live with their parents.
However , statistically, there is no significant difference
between the two groups. These data, therefore, indicate that
living with parents is not é factor influencing the dropping

out or non-dropping out of students.

Table 16
Differences Between Dropouts and Non-Dropouts

Type of Living Accommodation

Type of Dropouts Non-Dropouts Subtotal

Living Style (%) (%) (%)

_ — —
Own home 101 249 350
with family (59.9) (51.9) (54.0)
With the 13 55 68
relatives (8.0) (11.5) (10.6)
Dormitory 14 37 51
by self (8.6) (7.7) (7.9)
Rented room 40 139 179
by self (23.5) (28.9) (27.5)
Subtotal 168 480 648

(%) © (100%) - (100%) (100%)

X" = 4.46 Not Significant at 5% \
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* 3. Qccupational

There are 473 students in the sample who are working.
Thus, the analysis of occupational dimensions include 473
cases. The length of time ACHS students spend at their work
pilaces may be a factor influencing students to continue or
discontinue their studies. Table 17 shows that only 37.2 per
cent of ACHS students work for eight hours or less a day,
while 62.8 per cent work for more than eight hours, which is
the average official number of working hours for the labor
force in Korea. It can be concluded from Table 17 that the
majority of the ACHS students have less time to devote to

Q%théif studies. However, in comparing dropouts and
ﬁGﬁ*dFépQutS. there is little significant difference in the
amount of hours worked per day. Théféféﬁei the result of the
comparison shows that the length of working hours does not
appear to influence the student’'s decision to dropout of

school.
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Table 17
Differences Between Dropouts and Non-Dropouts
Average Workday of Employed ACHS Students

AAQE;;ge Dropouts  _ Non-Dropouts Subtotal
Work Hours (%) (%) (%)
Seven hours 3 B 8
or less (2.5) (1.4) (1.7)
Eight hours 47 121 168
or so (39.5) (34.2) (35.5)
Nine hours 69 228 297
or more (58.0) (64.4) (62.8)

Subtotal 119 354 473
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b) Monthly Income of Employed ACHS Students

Students were asked to state the income they earn from
their economic activities. The-purpose was to determine the
extent to which incomes earned by students affect the
dropping-out situation. Table 1§ shows that 61.2 per cent of
both dropouts and non-dropouts earn less than an average
income under the Korean official salary structure which is
approximately $300.00 (using the currency exchange rate of
June 1981, $1.00 = 620 Won). Only 12.7 per cent earn more .
than the official average income ($310.00 to $410.00). From
the data, it can be concluded that the majority of students
experience financial difficulties in their student lives.

There is also no significant difference between the two

groups.

“1
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Table 18
Differences Between Dropouts and Non-Dropouts

Monthly Income of Employed Students

i —— e —:i‘!, e ————— —
Non-Dropouts AikxsgbtataI

Monthly Income (%) (%) ’ ‘Til\f

Less than 17 69 86

$100. 00 (14.3) (19.5) (18.2)

Between 60 191 251

$101.00-$200.00 (50.4) (54.0) (53.0)

Between 27 49 76

$201.00-$300.00 (22.7) (13.8) (16.1)

Between 6 10 16
$30%.00-$400.00 (5!5)‘ (2.8) (3.4)
A=

More than -9 17 35 44
$400.00 (7.6) (9.9) (9.3)

 Subtotal | 119 7 354 473

X~ = 8.0 Not Significant at 5%
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Students on Completion of the

c! Benefits Expected by

>
Y

H

Ly}

Program

A question on the earning potential of students on
completion of the ACHS program was used to discover their
motivation in completing or ﬁ@t completing the program.
Table 19 shows that only 18.4 per cent of both groups
answered that they expect improved FinanciaT\and academic

benefits. About 44.0 per cent responded that they had no

particular expectations.

When the two groups are compared it can be seen that
65.4 per cent of dropouts and 36.7 per cent of the
h@ﬁ:deﬁDutS reported that they had no specific expecta-
tions. Statistically there is a significant differenceé
between the two groups.’ It could be concluded from Table 19
that no recognition is accorded by society to éraéuates of
ACHS because many students d@iﬁct expect to get promotions
at their places of work even if they have successfully

completed their correspondence studies.



Table 19
Differences Between Dropouts and Non-Dropouts

Benefits Expected by Students on Completion of the ACHS Program
Type of Dropouts Non-Dropouts Subtotal
Expectations (%) (%) (%)
Financial and
academic 14 73 87
improvement (11.9) (20.6) (18.4)
Not sure, but
possibly some 27 151 178
kind of benefit (22.7) (42.7) . (37.6)
will be brought
about
No change 78 130 208

(65.4) (36.7) (44.0)

Subtotal 119 - 354 43

(%) (100%) = (100%) (100%)

X% = 30.8 Significant at 1%
{ /S
v
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-

Co-workers here are defined as non-ACHS students with
whom ACHS students are engaged in gainful activity. The
purpose of seeking to Know their opinion is to discover the

xtent td which they may be a source of encouragement or
Zis:auragement to ACHS students’ continuance of their
studies. Table 20 shows that 70.0 per cent of the co-workers
of ACHS students reported that the ACHS in not of the same
Vstatus as the regular high school. Furthermore, 5.7 per cent
of both dropouts and non-dropouts stated that the ACHS is of
a lower status than the regular high school. Statistically,
no differences exist betQEEﬁ the two groups. The low gﬁinisﬁ
held generally of correspondence education could be an

influential factor in causing students to drop out.



Table 20

Differences Between Dropouts and Ngon-Dropouts

Co-Workers' Opinions of Students' Attendance at the ACHS

Level of Dropouts Non-Dropouts Subtotal

Opinions (%) (%) (%)

Much helpful ;’

for future 30 85 115

(ACHS is the (25.2) (24.0) (24.3)

same as RHS)

Helpful for s :

future (ACHS 84 247 331

is not the (70.6) (69.8) (70.0)

same as RHS)

Not helpful '

for future 5 22 . 27

(ACHS 1is (4.2) (6.2) (5.7)

inferior to

RHS)

Subtotal 119 354 473
(%) (100%) (100%) (100%)

e .

2

X~ =0.8

Not Significant at 5%

126
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on the ACHS's Teaching Methods.

1. Perceptions on Sunday Classes
a) of Sunday Classes

Both dropouts and non-dropouts were asked to give their
perceptions regarding the effectiveness of Sunday classes.
As Table 21 indicates 79.1 per cent of both dropouts and
non-dropouts are ‘convinced Sunday classes are of great
benefit for their studies. Only 12.2 per cent find Sunday
classes are ineffective. However, in comparing the data on
the two groups, there is clear indication that the
ngnédraﬁautsé(EO.D%) are more positive on the effectiveness
of Sunday classes than the dropouts (64.0%). Statistically,
there is also a significant difference between dropouts and
non-dropouts (with regard to students’ perception on Sunday

classes) at 0.01 level of probability.

*



Table 21

Effectiveness of Sunday Classes in the ACHS

Level of - Oropouts Non-Dropouts Subtotal
Effectiveness (%) (%) (%)
Very effective 40 214 254
(23.8) (44.6) (43.5)
Effective 67 - 170 237~
(39.9) (35.4) (35.6)
Not effective, .
but not 34 69 103
ineffective " (20.2) (14.4) (14.7)
Ineffective . 27 .23 - 50
(16.1) (4.8) (5.4)
Very ineffective 0 4 . 4
(0.0) (0.8) (0.8)

Subtotal 168 480 ' 648

128
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bl Adequacy of Bi-Monthly Sunday Classes

In Table 22, only 13.0 per cent of both dropouts and
non-dropouts }éécrted that the Sunday classes were frequent
or too frequent, and 42.9 per cent stated that the number of
Sunday classes is just adequate. About 44 .1 per cent
reported that more Sunday classes are required. Statistical
compar ison shows that there is a significant difference
between the two groups. It could be concluded from the data
on Table 22 that more face-to-face instruction is required

by the ACHS students.



130

Table 22

Differences Between Dropouts and Non-Dropouts

Adequacy of Fortnightly Sunday Classes

Level of Dropouts Non-Dropouts Subtotal
Frequency (%) (%) . (%)

Too frequent 2 4 6
(1.4) (0.9) (0.9)

Frequent 22 56 78

(13.2) (11.6) (12.1)
Just adequate i 86 192 278
(50.9) . (40.0) (42.9)

Infrequent 44 168 212
: (26.3) (35.0) (32.7)

Very infrequent 14 60 74
(8.2) (12.5) {(11.4)

“Subtotal ~ 168 480 648
“{100%) (100%) (100%)
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c)

tisfaction with Sunday Classes Teaching

As reveéled by the data on Table 23, 65.2 per cent of
both the dropouts and non-dropouts responded that they were
satisfied with Sunday classes. 1t12@;1d be concluded that no
problem exists with Sunday classes, since only 11.2 per cent
of both dropouts and non-dropouts report non-satisfaction.
Peréentage comparison shows a difference between the
perception of dropouts and that of non-dropouts. No
significant statistical difference exists between the two

groups.



Table 23
Differences Between Dropouts and Non-Dropouts

Satisfaction With Level of Instruction in Sunday Classes

Level of Dropouts Non-Dropouts Subtotal
Satisfaction (%) (%) (%)

Much 54 142 196
satisfaction (32.1) (29.6) (30.2)
- Satisfaction 67 _ 160 227
(39.9) (33.3) (35.0)

No satisfaction, 34 ; 119 153

no unsatisfaction (20.2) (24.7) (23.6)

Unsatisfaction 13 49 : 62
(7.8) (10.3) (9.6)

Disappointment 0 10 10

Subtotal 168 480 ’ 648

X7 = 8.1 Not Significant at 5%
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Table 24 reports the degree to which students

understand instruction offered in Sunday classes. It shows

that 56.0 per cent of the dropouts and 40.7 per cent of the

of the lectures. The majority of students (78.1%) answered
that the content of Sunday classes is difficult to
understand. Only 4 per cent of dropouts and 9.4 per cent of
non-dropouts answered that instruction during Sunday classes
is easy to follow. Statistically, it was also found that

there is a significant difference between the two groups. It

understanding of the material presented in Sunday classes
constitutes one of the factors accounting for the dropping

out of students.
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Table 24
Differences Between Dropouts and Non-Dropouts
Degree of Student Understanding of Instruction in Sunday Classes
Abééféé of AVDrepauts Non-Dropouts Subtotal
Understanding (%) (%) (%)
To hard to 94 : 195 289
understand (56.0) (40.7)- (41.5)
Some trouble 47 180 227
in understanding (28.0) (37.4) (36.8)
Not hard, 20 . - 60 80
not easy (12.0) (12.5) (12.5) /
Relatively 7 29 - 36
easy (4.0) (6.1) (6.0)
Very easy 0 16 16
(0.0) (3.3) (3.2)
Subtotal - 168 o 4éé47 - 6587
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2. Students’ Perceptions on Radio Instruction
of Radio Instruction

As shown in Table 25, 9071 per cent of both the
dropouts and non-dropouts found instruction by radio
helpful. From Table. 25 it could be conclude that the
majority of ACHS students consider radio instruction the
most important form of instruction in their studies. In
comparing the responses of dropouts and non-dropouts on this

groups.

s | y
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Table 25

Differences Between Dropouts and Non-Dropouts

Efficienty of Radio Instruction

Degree of Dropouts Non-Dropouts Subtotal

Helpfulness (%) (%) (%) e
Very helpful 80 - 252 332
; (47.6) (52.4) (51.2)
Helpful 74 178 252
(44.1) (37.2) (38.9)
Not sure 14 - 47 - N 61
(8.3) (9.8) } (9.4)
Relatively 0 2 2
Tess helpful (0.0) ¢ ( (0.4) (0.3N
Not helpful 0 1 1
(0.0) (0.2) (0.2)
Subtotal 168 480 648

(%) (100%) (100%) (100%)

/



b) Effectiveness of Radio Instruction Timetable in

Terms of Listening Time

that the time when instruction by radio is given is
appropriate. However, it was found that there was a
signficant difference between dropouts and non-dropouts at
the 1.0% level. It is interesting to note that non-dropouts
say that radio instruction time is too early, because it is
common ly expeéted that complaints about radio instruction

time would come from dropouts rather than from non-dropouts.
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Table 26

Differences Between Dropouts and Non-Dropouts

Effectiveness of Radio Instruction Time-Table
in Terms of Listening Time Zone

Level of Dropouts Non-Dropouts Subtotal

Adequacy (%) (%) (%3
Very 67 242 309
appropriate (39.9) (50.5) (47.7)
Appropriate 58 137 192
, (32:7) (28.6) (29.6)
Relatively 7 20 33 53
appropriate %5 2.0) (6.9) (8.2)
Inappropriate N3 55 ‘ 68
(too early) #.7) (11.5) (10.5)
Inappropriate ;13 ' 13 26
(too late) (7.7) (2.5) (4.0)
Subtotal 168 480 648
(%) (100%) (100%) (100%)

R ————————— e
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c) ength of Time of Radio Instruction

As length of time of radio instruction was considered
as one of the causes of dropping out, students of both
groups were asked to answer a question concerning time on a
five point scale. The majority of both groups stated that
radio instruction time (30 minutes) is too short to aid them
in their studies (71.7%), while only 3.41 per cent of both

groups say it is too long.

In comparing the two groups, it was found that 10.4 per
cent of dropouts and 2.3 per cent of non-dropouts say that

the length of radio instruction is long. Statistically,



Table 27

engt Dropouts outs Subtotal
of Time (%) (%) (%)

Long 16 6

Too long 2 - 7
(0.9) giigg (1.1)

(9.5) (1.3) (3.4)
Not long,
not short.

Short 64 196 260

Too short 48 157 205

Subtotal 168 480 648

X" = 26.18 Significant at 1%

140
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d! Level of Understanding of Radio Instruction

Part of the‘ﬁgrpcse of the present study was to find
the level of understanding of radio instruction by dropouts
and non-dropouts from the perceptions of the students
themselves. In Table 28, 78.0 per cent of both groups
responded that the contents of radio instruction are
difficult to understand while 6.0 per cent stated that they
have no difficulty in understanding the lessons. These data
rEQEEI that a majority of ACHS students find difficulty in

following the instruction by radio.

Comparing dropouts and non-dropouts, it could be
concluded that dropouts (82.0%) find it more difficult to

follow radio instruction than non-dropouts (75.8%). There is

. also a statistical difference between the two gQroups (at the

1.0% significance level).

As a result of this variable, it could be concluded
that understanding of radio instruction is one of the
impor tant factors influencing the decision by students to

continue or discontinue their studies,



Table 28
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Level of Aﬁkcpouts Non-Dropouts Subtotal
Understanding (%) (%) (%)
Very difficult 104 254 358
(61.9) (52.8) (55.7)
Difficult . 34 10, 144
(20.2) (23.0% (22.3)
Not difficult, 17 90 107
not easy (10.1) (18.8) (16.0)
Easy 13 21 4
(7.8) (4.4) (5.2)
Very easy 0 5 5
(0.0) (1.0) (0.8)
Subtotal 168 480 648
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1f-Instructional

Materials

3. Students Perceptions on Se
a) Satisfaction with Self-Instructional Materials

Satisfaction with self-instructional materials
prescribed by KED]! was used as a variable. The mgj@rity of
respondents (73.4%) answered that they found them helpful,
while 3.3 per cent reported that they did mot find them
helpful. An interesting finding from Table 29 is that more
dropouts (83.3%), ﬁhan non-dropouts (70.0%), find the
self-instructional materials helpful. It was also found that
there is a statistical difference between the perception of

the two groups at the 1.0% significance level.

4
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\<
T Table 29
‘ Differences Between Dropouts and Non-Dropouts
Satisfaction With Self-Instructional Material )
G/ )
S
Degree of Dropouts Non-Dropouts Subtotal
Satisfaction (%) (%) (%)
Very helpful 66 170 236
(39.5) (35.4) (36.4)
Helpful 74 166 240
(43.8) (34.6) (37.0)
Not helpful, 22 90 12
not unhelpful (13.0) (18_%) (17.3)
Relatively 4 39 43
unhelpful (2.4) (8.2) (6.6)
Unhelpful 2 15 17
(1.3) (3.0) (2.7)
’ Subtotal 168 480 648
(100%) (100%)

(%)




b) Adeguacy of Number of Subjects in ACHS Program

Table 30 shows the degree of adequacy of subjects.in

145

ACHS Program, according to the perceptions of respondents.

About 31.8 per cent of both the dropouts and non-dropouts
stated that there were too many required subjects, while

64.8 per cent reported that the number of subjects was just

adequate. However, by comparing the data for dropouts
(36.2%) and non-dropouts (30.4%), it was found that no

statistical difference exists between the two groups.
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Table 30
Differences Between Dropouts and Non—Drﬂpat;gEP
Adequacy of Number of Subjects in the ACHS Program

Adeqﬁacy - Aiarapcuts 7 Non-Dropouts Subtotal (ﬁf'
of Number (%) (%) * (%) ~
Too great 15 27 42
(9.4) (5.6) (6.5)
Great 45 119 164
-(26.8) ‘ (24.8) (25.3)
Adequate 102 318 ' 420
(60.9) (66.2) (64.8)
Small 4 15 19
(2.5) (3.1) (3.0)
Too small 2 1 3
(0.4) (0.3) (0.4)
Subtotal 168 480 68
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¢} Yolume of Content .ir Each Subject

Table 31 shows the data on students’ responses
regarding their perception on the volume of content in each
subject offered. About 46.9 per cgnt of both dropouts and
non-dropouts repor ted that the content was voluminous while
29.5 per cent stated that the content of each subject is
Just average. Stat%stical comparison shows no significant
differences between the Ep@ groups. It would appear bcth
dropouts and non- drapcutsil;ck enough time to cover the.
content of the subjects since most students are occupied in
gainful employment activities during the day.

™

\



Table 31

Differences Between Dropouts and Non-Bropouts

Volume of Content in Each Subject

Yolume Dropouts Non-Dropouts Subtat3547
of Content (%) (%) (%)
Too voluminous - 27 74 101
(16.0) (15.4) (15.6)
Voluminous 58 145 203
(34.6) (30.2) (31.3)
Not voluminous, 48 143 191
not scanty (28.4) (29.5) (29.5)
Scanty 22 73 95
(13.0) (15.2) (14.7)
Very scanty 13 45 58
(8.0) (9.4) (8.9)
Subtotal 168 480 648
(%) (100%) (100%) (100%)
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d) of Self-Instructional

Materials

Respondents were asked to indicate the degree to which
they understood the self-instructional materials prescribed
by the KEDI. Table 32 shows that 66.6 per cent of both the
dropouts and non-dropouts report that self-instructional
pateria]s are difficult to understand, 30.2 per cent stated

that their understanding of self-instructional material is

self-instructional material easy to understand. It could be
concluded from the data presented that the majority Qf ACHS
students face considerable difficulties in understanding
self-instructional materials. There is no statistically

significant difference between the two groups.



—
Table 32
Differences Between Dropouts and Non-Dropouts
Level of Understanding on Self-Instructional Materials

/

/

\ - 4747”7 B _ _
Level of Dropouts Hon-Dropouts Subtota
Understanding (%) (%) (%)

Too hard to 55 141 196
understand (32.7) (29.4) (30.2)
Some trouble in - 59 177 236
understanding (35.1) (37.0) (36.4)
Not hard, - 50 146 196
not easy (29.8) (30.3) (30.2)
Easy 2 13 15
p (1.2) (2.7) (2.5)
Very easy 2 3 5
(1.2) (0.6) (0.7)
Subtotaf - 168 480 - 648
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Symmary

L

It was noted at the beg}ning of this chapter that six
ma jor elements are deemed to be relevant to the
understanding of ACHS students and instructional structure:
Personal factors, family background, occupational situation,
Sunday classes, radio instruction, and self-learning,

materials.

As a result of the analysis of these contingent

factors, general characteristics of the’students in the ACHS

are as follows: e

1. Generally, younger students are more likely to drop out
than older ones, and unmarried students are more likely
to drop out than married ones.

2. Nearly all of the students of the ACHS are in the low
socio-economic status, but they take great pains to
cover their own educatienal expenditure. However, their
parents are deeply concerned with the student’s
education. |

3.; About 70 per!cent of students are working, but they do
not expect to find better jobs after graduation from the
ACHS. It is possiible that they feel they will be
discriminaﬁeﬂ against when they compete for jobs with

regular high school graduates.
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Analysis of data on students’ perceptions concerning
instructional methods in the ACHS in Korea yielded the
following conclusions:

1. Though Sunday classes are very helpful, students have
many difficulties in understanding lectures.

2. Though radio instruction is very effective, it is also
difficult for the students to master the materials with
the 30 minutes of instruction provided a day for each

| subject. Q

3. ACHS students are likely to think of self-instructional
materials as their main source of study information.
However, thy find that the content is presented in a
turgid and unclear manner. In other words, learning

materials are difficult for them to understand.

Through analysis of data gathered by means of the
questionnaire, the researcher found the following to be the
most pressing issues facing ACHS students:

. 1. Some form of social discriminatfon against the gradyates
from tHe ACHS as compared to graduates of regular high

schools.
2. Students’ inability to understand the lectures given

both during Sunday classes and through radio

instruction.
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There are too many required subje;ts for the program and

the content of the courses offered were found to be
difficult. : fsss
Radfo instruction time was found to be insufficient.

p- .



CHAPTER V

ANALYSIS QF THE INTERVIEW

In keeping,with the major focus of the §tuéyi the data
analysis and interpretation are centéred around the concerns
of the individuals described in the setting of the ACHS.
Each profi]é of the ten interviewees was extracted from the
final interview reports. The researcher would hope here that
it reinforces. the issues about what is really significant in
the student’s academic lives. These interpretations were
intended as a contribution to the main discussion about the

strategy of preventing dropout.

The results of the interpretations were also compared
with the institutional program and other factors which
influenced the dropping out from school. It is hoped that
the analysis of the interview data would enable the |
researcher to identify some of the reasons for causes of

dropping out and to suggest strategies for its prevention.
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YUN $. PARK (Dropout) -~

Yun, who is 28 years old, is a housewife. She has a son
and a daughter, aged 5 and 3 years, respectively. Her
husband is a semi-skilled worker in a painting company.
Consequently, her husband is of a low socio-econdmic status.

The family lives in a rented one-room house.

Yun was born of a wealthy family. Her father was
president of a private company . Her fatﬁer was an alcoholic,
Kept many concubines and was very extravagant. When she
graduated from junio; high school, Yun’'s father died of a
cardiac disease, rendering the family bankrupt. Yun’'s family
abandoned the community due to the insolvency of the father.
Consequently, she tould not continue her education to senior

high school

After moving to a city, the whole family joined the
labour force to earn an income for the family. It became
impossible for Yun to go to school. The whole family took
fervently to religious activities. They became devoted
Christians. During their period of Christian work, Yun met
her present husband, who was also a devoted Christian.

Later, Yun and her husband made desperate attempts to
secure a more prestigious and lucrative job, but this was

impossible since they did not possess a senior high schoo!

|



diploma which is the basic qualification to secure such
jobs. Both husband and wife decided to enroll in the ACHS,
but with their poor financial background, they could not
engage a babysitter to look after the children while theQ
went to school. Not only did this factor act as an
impediment to their studies, they also found it difficult to
follow up courses at the ACHS.
Excerpt 1 ) o 7
Both my husband and | could not help each other
because both of us could not understand the
lectures by radio. | remember in an examination
in Mathematics, both of us could not understand
the questions. It was real fun. We talked and

laughed bver the whole matter. We started
thinking of dropping out of the ACHS.

Yun stated that they found their academic and religious
activities conflicted. According to Yun, they received a
message from God asking them to give up their studies at
ACHS. They decided to pursue a spiritual rather than an
academic life as a sure means to a happier life. Yun also
stated that they have never regretted dropping out of the
ACHS.

Asked what suggestions they had for the authorities of
ACHS, they stated that Sunday classes should be scheduled
during the weekdays._

Excerpt 2
I think it is a deplorable policy to have school
on a Sunday. It is against religious practices.
Sunday is for serving God and not for schooling.
Many other students are of the opinion that

Sunday classes account for the dropout
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situation, since they could not find any good
reason for attending classes on Sundays.

Among the other complaints of Yun is that the standards
at ACHS are too high. Most subjects are too difficult to
understand.

Excerpt 3 o
Because the courses were difficult to
understand, ! found it difficult to do my
readings before classes, "and after classes it
was equally difficult to revise what | had got
from the lecturers. It sometimes seemed to me
that the instructions by radio were delivered in
a foreign language when, in fact, they were
delivered in Korean. These difficulties were
sufficient and bewildering as to lead to my

dropping out.
&

Yun felt that the teaching methods at ACHS are too
formal. Teachers do not seem to do the job with enthusiasm.
Everything is done in such a mad hurry. She suggested that
to avoid the dropout situation at ACHS. teachers must adopt
a more positive attitude, exercise patience and show

enthusiasm for their job.

With regards to social activities, Yun found that
students do not maintain relationships with one another. She
had no Friéndsi She deplores the attitudes of the students
who do not take their studies seriously, however.

Excerpt 4
It appears most ACHS students are more concerned
with the certificate than knowledge. Education
is concerned with life. | do not think education
is a matter of obtaining a diploma. Do you
understand my point? Education should be made to
fulfill one's life.



Yun pointed out that education should emphasize
spiritual development rather than the provision of secular
Knowledge. She regretted attending ACHS where the education
delivered is completely in constrast to her expectations and

contrary to the requirements of spiritual deve lopment .

YOQUNG S. LEE (Dropoyt)

Young is 20 years old, unmarried but engaged to a young
man presently serving in the military force. She has two
younger brothers and an elder sister who is already married.
Young' s father recei;eﬂ elementary schooling while her
mother, on the other hand. is i11}terate, Her father
Operates a small grocery store. To Young's father, further
education is of absolute necessity to a boy rather than to a
girl. It is for this reason that Young was.only given a
Junior high school education. Her academic per formance at
both elementary and junior high school was not impressive.
But she demonstrated an extraordinary talent in painting, a
talent which earned her many school prizes. She therefore
decided to take up painting as a vocation, which her father

regarded as”valueless.

After Young had graduated from junior high school, she
remained at home attending to domestic chores. Domestic work
was boring to her. She was in a state of virtual domestic

confinement while her friends attended senior high schools.
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One day, as a matter of coincidence, Young got
information through the radio of the exiétence of the Air
and Correspondence‘High School. She came to the conclusion
that ACHS was a suitable institution for her, given that she
had only to attend classes twice a month during the
qutnight]y Sunday classes and that she could study at her
cﬁﬁvenience at home. Although her father had originally not
agreed to her attending senior high school, he could not
turn down the opportunity of Young attending the ACHS.

Young had not given thought to her academic
capabilities and her ability to cope with studies under the
ACHS system. No .sooner had Young enrolled in ACHS than she

"began to experi;nce some academic difficulties, and also
started experiencing inconveniences with regard to class

attendance on Sundays. ,

" Excerpt 1 )
Because of my poor standings. | eventually lost
my interest in going to high school. ... The

Sunday classes were worse. | was at a loss as to
what to do. Maybe | am not destined to graduate
from high school, [ thought.

Young blamed her poor academic performance on the
teaching methods at the ACHS. She stated that the teaching
methods were too formal and that Sunday lectures were
particularly delivereﬂ in a haphazard manner. Teachers do
not consider individual characteristics of students. She -

suggested that since the ACHS is different from the regular
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high school, different methods of teaching must also be
applied. She depliored the application of regular high school
methods and standards to ACHS.

Excerpt 2
Nevertheless, | became disappointed after a
month's time. There was a lot of material that I
could not understand in the radio lectures. Even
after consulting the texts, there was still a
lot | missed. ... The ACHS has a unique way of
teaching, but it doesn’'t have any policy of
student guidance. [ don’'t believe the ACHS
should continue it's delivery of formal
schooling -without devising some guidance policy.
How to study for a special school such as the
ACHS, as well as how to prepare for in-class
lectures, need to be taught.

Young remarked on the lack of counselling at ACHS. She
suggested a :@uﬁéei1iﬁg sysdem in ACHS.

Excerpt 3
Another problem in the ACHS was the
psychological distance between the students and
the teachers. Sunday classes should demand that
the teacher know something about the individual
students, | guess. There seems to be a lot of
guidance problems in the ACHS.

Other important observations made by Young included the

lack of extra-curricular activities, such as educational
excursions and sporting activities. It is her opinion that
such activities provide opportunities for forging a high
degree of student/teacher relationships.

Excerpt 4
We had a one-day excursion at the begimning of
Autumn .... Very interesting. I think we need
more of these occasions since the relationship
between students and teachers and among students
became quite close. We all really enjoyed that
outing. ,
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Young seems to be resigned to her fate. She entertains
a negative attitude about herself. She feels that destiny is
responsible for her inability to continue to senior high
school and to perform well academically. She has apparently

lost confidence in herself and only looks forward to a

successful marriage.
|
SUK C. KIM (Dropout)
SuK is 29 years old and is a maintenance worker in a

hospital. His father was a fisherman gha commanded much
respect in the fishing community. By the time Suk enrolled
in junior high school, his father was already trying another
line of business - fishing boat repairs. But this business
folded due to bankruptcy.

The folding up of the fishing boat repair business
brought financial distress to Suk's father, which had a
negative effect on Suk’'s performance at school. Suk became
disinterested in schooling and joined gangs of mis;higv@us
children. Consequently, he graduated from junior high school
with low grades. Two factors served to rob Suk of the
opportunity of continuing into senior high school: his
father’'s unhealthy financial situation and his low academic

per formance at junior high school.
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Having lost the opportunity of continuing into SEﬁiéFSf
high school, his father advised him to learn a trade in the
heating of buildings. After six months in training, Suk left
home and moved to Seoul. He became a vagabcpd, moving from
relative to relative. -After a year of vagrancy. Suk found a
job as a messenger in one of his relative’'s businesses. Suk
soon began to reflect on his et:ucat_lqr\al I:s‘ac:bi‘gﬂ:uﬁd and
tried to enroll in evening classes. But due to his low

per formance at junior high schoc'! admission was Fefused. He

for the entrance examination into a regular high school,
admission into which was highly competitive. Having failed
. 5 .

to enter the regular high school, Suk decided to go iﬁt@‘

e . ™~

military service. .
= ,
/- ! ;;f te
After serving for three years in the military forces, ’
Suk enrolled in ACHS, which had just been established. The
ACHS greatly suited Suk, but he could not perform well o
academically. , )
v

Excerpt 1
It was very difficult to follow courses at ACHS
due to my low academic performance. |
particu1ar1y Fcuﬁd it d1fF1cult té Fallgu
Ehthus1asm flagged. I came te the céﬂclusi@n
that I needed a compensatory pragram but this
ACHS did not offer.

During attendance at the ACHS, Suk met a girlfriend who

was a devoted Christian. His girlfriend discouraged him from
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attending Sunday classes at the ACHS. Influenced by his
girifriend, and facing academic difficulties at the ACHS,
Suk finally dropped out of school. K

Excerpt 2
| very much needed my girlfriend. We decided to
get married, look for work and later to study
independently with a view to writing the
government entrance examination into the
university.

Suk was asked if he had any impressions about the ACHS
and whether he had any suggestions for the ACHS authorities.
Among his complaints, Suk had this to say:

Excerpt 3
ACHS emphasizes high academic standards without

taking into account individual cases of students
with inadequate or low academic ability. I am
pretty sure that the majority of ACHS students
do not follow instructions by radio. Many
students cannot pass final examinations.

SuK’s suggestions were: The ACHS curriculum should be
modified and adapted to the needs of individual students:
academic standards should be lowered and course content be

sufficiently simplified to provide better understanding.

Excerpt 4
I think some self-instructional materials are

well adapted to the requirements of ACHS. But
others are not; rather, they are more suitable
for regular high schools.

o

1

Furthermore, Suk stated that guidance was a neglected

part of the ACHS's system. He found that whenever he had an
/

academic problem, there was no assistance'forthcoming from

L}
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the teachers since most of them were part-time teachdrs from

regular high schools and thus too busy for consultations

with stddeﬁts who needed help. .

Excerpt 5 ) | o 7 B

One day | went to school to discuss my academic
difficulties with teachers. I found none, since
they were all busy in their schools where they
teach as permanent staff members. ]! therefore
gave up hunting the teachers and decided to quit
school. I think the Ministry of Education ought
to prepare full-time teachers for the ACHS.

It is the opinion of Suk that the govermnment should
consider the differences in the characteristics of ACHS
students and regular high school students and to
de-emphasize the too high standards in the ACHS. Suk also
suggests that the government iﬁté%VéﬁE in the demand for
Sunday work by amalayaré by requesting that employers exempt
the ACHS students from Sunday workK to enable them to attend

Sunday classes.

young man. She is the third child of a carpenter. She has
two brothers and a sister, all QFAwhcm'have graduated from
university. Byung is an assistant nurse in a private
hospital located in ®city. Generally, she has a good

socio-economic background.
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Byung attended elementary and junior high school. In
school, she participated in sporting and athletic
activities, which probably accounts for her low grade point
average. In Korea, it is impossible to grant admission for a
student with low grades to a regular high school. Byung was,
however, admitted on the basis of her performance in
swimming, a sport particularly important in the school in

which she sought admission.

Byung was unfortunate in the regular high school. After
about six months, she was turned out of the school for
engaging in an immoral activity with a boyfriend in a camp.

Excerpt 1 7
While | was in school, | was greatly harassed by
the male students. This led to my present
plight. I could not concentrate on my studies
and consequently scored low grades.

Having been dismissed from school, she remained at home
where her father exercised great discipline over her. After
a year, she trained as a nurse, obtained a licence and
practised as an assistant nurse in a private hospital.
Apparently, Byung recognized the importance of high schoo!
graduation. While at the hospital, Byung represented herself
as a graduate of a high school! to avoid embarrassment by
those who had graduated from high school. For fear of her
lying being discovered, she decided after all to register at
the Air and Correspondence High School so that she could
- obtain a high school diploma. This she did clandestinely.
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Excerpt 2
I found that it was not easy to do the high
school courses at the ACHS, because many of the
people to whom | had pFESEﬁted myself as a high
school graduate also attended the ACHS,
especially during Sunday classes. | sametimes
had to skip Sunday classes to avoid them.

A
;

After a year in the ACHS, Byung was compelled to quit
the school, not only because of embarrassment, but also
because her academic performance was low. While Byung was
studying at ACHS, she had hopes of teaching elementary
school. Having quit the school, these hopes did not
materialize.

During Byung’'s one year in ACHS, she could not cope.

LY
with the courses and, as she was trying to maintain secrecy
. of her attendance at ACHS, she could not solicit assistance
from colleagues in order to improve her performance. Her low
academic performance, coupled with her absences from Sunday
classes, led to her being turned out of the ACHS. When later
she reapplied to return, she was refused readmission.
Excerpt 3

I really regret having been turned out of

school. | am really disappointed. A1l my sisters

and brothers have sound education. | now seem to

hate everything and everybody, even life itself.
The ACHS was the last educational institution I

attended.

Byung condemned the ACHS for refusing to readmit
students who want to return. According to this interviewee,

the duration of instruction by radio is too short and, as a



result, difficult to understand within the time allocated.
Furthermore, the material for instruction by radio is too

scanty.

She criticized ACHS for not providing guidance to
students. She felt that lack of counselling in the ACHS was
responsible for her being turned out of the ACHS. She was

automatically turned out without the sthool authorities

~examining her problems.

Excerpt 4 _
[ think that studies in ACHS are too formal.
Teachers did not remember students’ names and
seemed unapproachable. Consequently, I was
dismissed without formality,

Byung suggested that the ACHS introduce remedial
programs for students of low ability.

Excerpt 5 ; -
I wonder why the ACHS programs are the same as
those of the regular high schools. The approach
in the ACHS ought to differ from that of regular
high schools. It does not make sense to insist
on the same standards as are obtainable in
regular high schools.

Byung feels that the organization of the ACHS requires

some restructuring.

Sung is a 26 year old son of a farmer. He is not

married. He has five brothers and three sisters. Sung is
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trained in dispensing traditional Chinese herbal rgmedigsg‘
while attending elementary school, his father died of a
heart disease. He was taken care of by his brothers and
sisters, in turns. But problems arising each time with his
brcthérs and sisters virtually turned him into a vagabond.
However , he managed to graduate from jﬁﬁiar high school and
was subsequently ggmitted into a regular senfor high school
where he did only two years. Sung was actually dismissed
from senior high school for bad behaviour. On leaving high
school, he became a troublemaker in the saﬂﬁlwﬁty_ At the
age of 20, he entered military service where he continued to
be a headache until he referm’d because of strict military
discipline. |

!
v v

While in military service, he cultivated a reading
habit; he regretted his inability to complete high school.
Su;% became a 'changed man while serving in the military
force. His ambition to read.led him to seek admission in the
ACHS in the second year, given his two years in high school.
Although he was accepted in the ACHS, he was placed in the

first year.
- Excerpt 1

Schools appear to be too concerned with school
policy; they do not consider students on
individual merit. I think ] was qualified to be
placed in the second year in the ACHS, having
completed junior high school and having done two
years in senior high school. This factor was
among the factors which accounted foe my
dropping out of the school.
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Sung did not seem to have been satisfied with the
system at the ACHS. Having already done some high school,
the grade in which he was placed was too low for him, ‘
probably because much of the content of the courses had
already been covered by Sung during his two years in senior
high school. \ |

Excerpt 2 , 7
The content of Sunday courses was too easy. |
think Sunday classes were a sure waste of time,
yet the school insisted on my attendance at
Sunday classes which, in fact, were boring.
Sometimes | attended Sunday classes after having

consumed much alcohol. | even witnessed students
drinking alcohol during lunch period.

Y

With regard to instruction by radio, he felt there was
so much formality that the lectures were not interesting.
Consequently, he often misgza listening to lectures.

Sung finally decided to drop out of the ACHS. He felt
e could study independently and take the public
examinations for the aw;rd of the same high school diploma.
He decided to attend a private school which gave intensive
teaching to prepare prospective candidates for the public
examination for a high school diploma. Sung appreciated the
intensive courses in the private school.

Excerpt 3
Teaching in ACHS is indirect. [ prefer the
face-to-face teaching in the private school and
in the regular high schools. In private schools
students are more motivated to learn than in the
ACHS. The only disadvantage with private schools
is their high tuition. | do not even see why
government should allow the establishment of

=
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schools like the ACHS.

After six months in the private school, Sung entered
for ths examination for a high school diploma. In the first
attempt, he obtained four subjects and in the second, two
subjects, finally obtaining a high school diploma. He is now
preparing to go to university and is happy for having been
smart enough to quit the ACHS in good time.

In Sung’s responses to the interview, he made some
suggestions which he thinks arg essential for the better
administration of ACHS's. He made three suggestions. First,
classes should be held during the day rather than during the
night. Second, face-to-face teaching should be more
emphasized than indirect teaching and third, that the ACHS
should introduce an accelerated grade system.

Excerpt 4 e ) 7
At first [ thought the accelerated grade system
was available at ACHS. In regular high schools
the accelerated grade system exists for students
of exceptional ability. [f this system existed

at the ACHS, I would not have dropped out of the
ACHS.

(//' Sung deplored the ACHS for lack of full-time staff.
ACHS has part-time staff from among the full-time staff in
regular high schools. Consequently, the partiéime teachers
are so overloaded that they deliver mediocre courses. He
expressed the view that the teaching in ACHS is very

inefficient and ineffective.



Excerpt 5
Those teachers recruited from the regular high
school do not take into account the differences
between the ACHS studemts and those in the
.regular high schools. They forget that most
students in the ACHS are adults requiring
different methods and approaches to teaching.
Probably, if ACHS teachers were full-time staff,
their teaching would be much better,

Sung, however, doei not regret having attended the
ACHS. He made friends in the school whom he regretably had

to miss.

~ YONG YOON (Non-Oropout)

P

Yong is 28 years old and married with a dauqﬁtgf and a
son. He is the son of a farmer, whose total land holding is
about 15 acres. Yong's father commanded the respect of the
community. Yong supports two of his brothers in junior high
school from his meager income derived from his ascupatiﬁﬁgas

a watch repairer. p

When Yong was three'years old, he became physically
handicapped, a situation which made Him an object of
ridicule among his peers and friends. Yong's father decided
to send him to stay with his elder sister who resided and
worked in Seoul. Yong’'s father had become convinced that? if
Yong remained in the countryside among his peers and

friends, he would continue to feel inferior and consequently

y

s
/
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would not perform well ac;demically. Even though Yong was
sent to the city for the purpose of improving his school

per formance, this did not materialize. Yong, however,
graduated from Han Sung Junior High School in Seoul. Sigce
Yong' s performance at the junior high school was not a
brilliant one, his father decided that he should return home

and take up a trade in watch-repaf?ing.

Yong did not find watch-repairing an interesting trade.
Notwithstanding this, he continued to do his best, because
of pressure from his father. When Yong becaﬁe 21 years old,
he showed great expertijse in watch-repairing. His father
became impressed and financially supported Yong to open his
own watch-repair shop. Yong became successful in his trade
and progressed very well. He became wealthy and married a
girl who had graduated from the regular high school.

Having become married to a graduate from a regular high
L]
school, he soon began to suffer from an inferiority complex.
He decided to obtain'a high school dipioma through the ACHS.

Excerpt 1

Everyone else 1ooks at me with scorn. They think
I am wealthy but not sufficiently educated. This
makes me upset. This situation served as a

‘ source of embarrassment. I therefore decided to
exert all' my effort to obtain a high school
diploma snd possibly go to university. My
ambition was endorsed by my wife, who supported
my attenddmg the ACHS. | had come to the
conclusion that not only money is the source of
happiness:. the acquisition of knowledge, through

. formal education, is an important source of
happiness. | mq.sure. ... very much.
\Y)

N N\



Although Yong had great ambition to obtain a high
et
school diploma, he stil]l doubted his ability to perform
satisfactorily, given his academic record in junior high
school. He had difficulty sleeping, doing so only about
three or four hours a day in the first year of ACHS; yet he
found it hard to finish the ACHS program. He found himse!lf
in a dilemma: To drop out or not to drop out.
Excerpt 2

Whenever | attended Sunday classes, [ could not

understand the lectures; instruction by radio

threw me into even greater confusion. I could

not understand the contents of the lectures and,

therefore, could not determine whether the
teacher’'s lectures were right or wrong.

These difficulties notwithstanding, Yong continued to
attend the ACHS. Because all Yong wanted was a high school
diploma, he plagiarized his assignments by copying verbatim
the work of other students.

Excerpt 3 ,
.. It's really my confession. Whenever | had
examinations to write, | often had to cheat in

order to obtain a pass. Of course, [ Knew it was
bad behavior, but I did ....

Yong'was finally promoted to the second year. Although
he was not there by virtue of his own performance, he was
satisfied and proud to Be a second year student in the ACHS.
He made so many friends in the ACHS and his inferiority
complex diminished; his relationship with the teachers was
also good. Whenever he had an academic problem, he would

contact teachers even in their houses. He was able to
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maintain an average position in his acadé%ic per formance.

Excerpt 4
At first | found it difficult to visit teachers
in their houses. | therefore decided to take
along some gifts to my teachers. Because I had
made many friends among teachers and friends, I
felt at ease in their presence. Sometimes, | ate
and drank with some of them and they gave me
good advice, not only about academic life, but
3159 about my future social plans. [ think it is

a good idea that the ACHS introduces a

ccunsglling system; it helps students a lot.
Previously, ! never came in contact with
teachers and so [ could not benefit from any
form of counselling. Cansequent]y I could not
continue to regular senior high school. In the
ACHS, during Sunday classes, it appeared the
teachers took extra effort to make me understand
my lessons since | had cultivated a good
relationship with them.

Presently, Yong is in the third year and he entertains
strong confidence that his graduation at the ACHS is
inevitable. Originally, Yong's ambition was to obtain a high
schoo! diploma, but now he seems to be in the ACHS for fun.
Yong now feels that, his physical handicap notwithstanding,
he has demonstrated a positive ,attitude and is proud of his

prospects for finishing high school.

Yong believes that the ACHS is helpful to anyone
look ing Fér fun. No matter the quality of teaching and
- courses, mere attendance at the ACHS is enough in itself,
for it offers one the opportunity of enjoying himself and

meeting friends.
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Yong's experiences at the ACHS have had him make a few
suggestions. He feels that the timetable for radio
instruction is inappropriate. He suggests that the time be
changed from 11:00 p.m. to 9:00 p.m. He also emphasizes that
a formal counselling system should be introduced in the A
ACHS, through the radio program. Radio insfructjaﬁ should

not only consist of courses, but also of counselling.
!chg hopes that after graduation from the ACHS, he

would be able to attend the Air and Correspondence College

(ACC).

JIM 5. KIM

w Jim is 28 years old and a member of a well-to-do
pel}snt family. Jim's hometown is a small town about 30 km
from the city of Kwangju, where his family owns farmland
measur ing between 7 and 8 acres. His father worked for the
government in Kwangju City and came home occassionally.
Jim's father was educateé up to the primary school level. At
one time, he even held the position of mayor of his
hometown. At the time, the holder of ; primary sc¢hool
certificate was regarded as a well-educated person.

Jim received an elementary and a juﬁf%r high school
.§§U§§t1§ﬁ. This was possible because his father was rich at

the time. However, continuing in senior high school became
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impossible for Jim because his father’'s investments in land

~
-

could not yield'any returns. Jim was compelled to quit
schoo!l when he g&t to grade 3. During attendance at senior
high school, Jim made many friends with whom he is still in
touch. He possessed characteristics of leadership: He
organized a social group c;mvo'd of his friends ﬁﬁd was

co- leader.

Since Jim had to quit school due to the poor financial
circumstances of the family, he decided to make some money
in order to return to senior high school. For a brief period
.héwarKed as an assistant in a dresémaking company. He quit
theldénéiimaking company and became a sales agent for a
cosmetics company. Aftgr four years as ;_sa1es agent with
the cosmetics company, Jim joined the military service.
After three years in the military service, Jim returned to
the cosmetics business, ‘and finally became branch manager of
the cosmétics company. During his teﬁuréias a sales agent,’
Jim came to understand social reality and regretted his
inaSility to continue in the senior high schaol.

As a sales agent, Jim always came in contact with
well-educated peop[e and bqus to feel some acééemié
inferiority. Also, as a manager Jim had to exercise control
over people who had graduated from senior bigh school This

situation made Jim very uncomfortable. s



Excerpt 1
I had difficulties controlling my subordinates
who had higher academic qualifications than me.
One day [ overheard my subordinates saying that
their boss had no senior high school diploma. I
became upset. [ decided to study for a high
schoo!l d1p1ama

=

Jim secretly enrolled in the ACQS. and was very
enthusiastic in his studies.

Excerpt 2
In order to study hard, [ had to quit smoking
and drinkKing. { even took upop myself to advise
other ACHS students to do the same. My -
subordinates came to know that [ was studying
with ACHS. They realized my change in drinking
and smoking habits and encouraged me greatly.

t4
Jim became very active in all ACHS activities and
par&icipated fully in social activities. He was a source of
encouragement to potential dropouts, and a leader, advising
other students. Jim's timetable became loadeqd, considering
his academic and prafess1cnal commitments. He did this.,
relentlessly because he loved h15 job and was proud to be a
student at ACHS. He has hopes of continuing into the Air and
Correspondence College (ACC). :
Excerpt 3 7
I think education is a source, of happiness and
improvement in one’'s live-style. My interest is
in business. | hope, in the future, to establish
a free private school of business for people who
have academic and business ambitions.
¢ ’ -~
Jim's plans about a free private business school
includes ideas concerning the organization of courses in a

way different from the present system of the ACHS. His own
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idea is to change iﬁstructiéﬂ'by radio to instruction using
records and cassettes so that students can replay them as
many times as t?ey would like to have a better unégrstandiﬁg
of the content éf the courses. Jim's plans indirectly refes
to the changes he would like to suggest to the ACHS !
authorities. .

Excerpt 4 _
I think instruction by radio is rot suitable for °
ACHS students since the majority of them are
workers. With records and cassettes, students
can listen at convenient times. Cassettes can be
made to suit individual cases, by developing
units of courses according to the level of
understanding #f each student. My point here is
to provide compensatory courses to students of
low ability. The cassette system can solve
problems resulting from Sunday class. With
cassettes, students who cannot attend Sunday
classes can still benefit. This would also solve
dropout problems, for which attendance at Sunday
classes is partially responsible.

Jim feels that the ACHS regulations are too strict and
some“benefit could be obtained if they were a bit relaxed.
The structure of courses fIs also a source of difficulty to
students. He suggests that courses gggﬁt to be
ﬁgiiistruetﬁred to improve the academic performance of the
students. |

Exggrp% 5
The ACHS has poor teaching methods: instruction
by radio is equally poor. The school does not
have full-time teachers; no academic or persona!
guidance for students. | witnessed a very good
student who failed to attend Sunday classes four
times and was dismissed without formality. I
think this student ought to have been given the
opportunity of discussing his problem with the
school authorities or the teachers ought to have
offered some advice to the student rather than

.
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resorting to automatic dismissal.
With regard to curriculum, Jim suggested that there
should be a balance between academic and vocational courses.

According to him, academic courses should be reduced and

vocational courses included.

Excerpt 6 -
I find that in the ACHS there is no choice of
courses. | feel a choice should be allowed so /

that students can choose courses relevant to
their occupational interests.

. t ]

Jim complained about the lack of 21!55!"‘3?‘“5 at the
ACHS. He stated that one classroom could be created in the
ACHS so that students could have a room for acadsTic group
discussions and d1scu551aﬂs on var1aus student issues.
Presently, the ACHS has no c1assr§gms for sugh purposes.
Sunday classes take place in classrooms belggaxng to the
regular high schools. '

Excerpt 7 7 7
I have always made my office at the cosmetics
company available to my classmates at ACHS for
group discussions. They seem to have benefitted
a lot from this. The enthusiasm demonstrated in
group discussions leads me to suggest that the )
ACHS authorities should create a special

classroom in the ACHS premises for such group
activities.

]

Jim deplores the discrimination that exists between
graduates of the ACHS and those of the regular high schools.
This, he suggested, can be changed by instilling

self-confidence in the students and graduates of the ACHS.

¢



It is also necessary that students of the ACHS themselves
demonstrate a positive attitude about attendance at the
ACHS. ! -
Excerpt 8 .
Many students of ACHS feel too inferior to those
in regular high school. Public opinion seems to
view education at ACHS as of 2 low gquality and
thus valueless. No strategy exists for
attracting potential students to ACHS, such as
advertising and explaining the role, value and
programs of the.ACHS through the dailies. For
example, a graduate of ACHS was recently
admitted to the university on the basis of his
brilliant performance at ACHS. This would have
been a good opportunity to publicize the work of
the school., but nothing appeared in the dailies
in this regard.

The qualitiative improvement of education in the ACHS
is of great concern to Jim. He suggested that.this could be

achieved with student participation in school policy-making.
o4 i

KQOK H. LEE (Non-Dropout)

Kook is a housewife, aged 35. Her husband is employed
in a private enterprise. She has a son and two daughters,
aged 10, 7 and 5 respectively. Her finmancial situation is
good.

Y
Kook was born of a wealthy family. At the age of 5, her ~
~ father married a second wife. Her father neglected the
children of the first wife - her mother. Consequently, Kook

could only receive financial support from her father up to
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elementary school. After elementary school, Kook could not
continue her education. She became cénfined-t? the family
home, attending to domestic éﬁares. Through her own
initiative, she took to independent studiés ét home, relying
on books borrowed from friends attending junior high schopl.
The father, seein§ her academic eﬁthd?ﬁasm. opted to support
her in junior high school. But Kook turned down the offer,
having been upset with her fathe®” s previous negligence. She
took the goverrment examination for junior high schqol as anr

external candidate and performed brilliantly.

After obtaining the junior high school certificate, as
an exte}ﬁal candidate, Kook secured a job as an assistant
nurse with a dggtisti While working as a nurse, £he met her
present halsband. Before being legally married to her
husband, who is a graduate of a university, his parents had
earlier Qppésed the marriage for the reason that KooK was
hot well educated and came from a low socio-economic
background.

Excerpt 1t .
when my prospective marriage met with opposition
from my future parents-in-law, | came to the
conclusion that education formed an important
factor in securing a husband. My mother also

advised me to marry only someone with a junior
high school qualification. -

Kook decided to seek admission in a regular high
school, but due to her poor financial background, she
abandoned the idea. She had to temporarily shelve the the
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femarriage. At the time, the ACHS had not been

establis Kook continued to work to make some money

before '¥,tiﬂuiﬁg her educetion. She was determined not to .
marry Without a senior high school qualification.
Unfortunately for Kook, she became sick, due to emotiaona

] k4

instability, and was admitted to hospital. While in *

hospital, her suitor once more proposed marriage. Thic

the suitor’'s parents agreed to the marriage. However
idea of obtaining a senior high school certificate cc

to haunt Kook. She Feitfthat only by having Fhis
qua]ifi;atian';cufd she enjoy a happy marriage. Koo
found ACHS as an answer to her dreams. Presently, Koc-
student at the ACHS and is ardently supported morall.

F’naﬁ:ia11y by her husbamd.
&

Excerpt 2
[ sometimes wonder whether [ am the ACHS student
or my hugband is. He babysits while | attend -
classes at the ACHS, especially on Sundays. My
children sometimes tell me they would also in
future attend ACHS so that they can also enjoy
the support of their father and mother. During
instruction by radio, my husband also listens
and helps to explain material which went beyond
my understanding.

Kook is very enthusiastic in her studies; she is never
;bsent from Sunday classes. She even helps to keep the
classroom clean before classes begin. Due to her popularity
with other members of her class, she was made class monitor.
She sometimes invites her classmates to her house. Her

school performance was impressive. © (
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Excerpt 3
I try to be top in class. But last term | came
eighth in a clasg of sixty studen [. however,
expect that my marks will gradualTy iﬁprcve to
put me ahead of the class. After ACHS I hope to
get into university and | am confident that I
will be able to perform satisfactorily there.

¥

It is Kook’'s plan to make a contribution in social work
in order to help students who are tnable to continue their
studies. Kook's impressicés about ACHS are positive. But she
also has some suggestions for the ACHS authorities. First,
Kook thinks that ACHS aythorities should find ways of coming
to grips with the dropout phenomenon. Authorities at the
ACHS could occassionally pay visits to the homes of
dropouts.
’.ExQECpt 4 7

The authorities at ACHS do not show concern over

the éFQpDUéFPHEﬁGmEHGﬂ One day | got to Know a

potential opout. | voluntarily paid a visit to

, the student’'s home and encouraged him to

continue, which he did. Why can’'t the ACHS

authorities do the same? | have discovered'that

the authorities have no means of knowing

potential dropouts. 1 think that the solution to

this problem can be: found by using the student's
association which can create a medium for mutual

encouragement .

Other suggestions put forward by Kook were the

following: ) \

1. There should be a wide p&blisity of the role of ACHS and’
its programs.

2. The school should have a newsletter which could serve as
a medium for "publicizing the activities of the students.

This will encourage present‘and potential students.
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The speed of delivering 1ectpresjsy radio should be a

bit slower and the duration of instruction by radio be
extended from the present thirty minutes to one hour.
The government should think of changing from instruction
by radio to instPuction through televisian.
Excerpt 5 ,
It seems to me that students find. ,
instruction by radio boring: for one thing,

- instruction by radio is difficult to follow.
About half the student population never
listens to instruction by radio. I hear that
Japan has, in the past ten years, changed
from instruction by radio to instruction by
television. 1 think it is high time Korea
follows suit.

¢
The content of courses in the ACHS should be different

from that in the régu1ar high school. For “instance, in
the area of second ‘Vanguages, ACHS students find it
difficult to follow instructions through radio. This is
also the case in séieﬁces such as physics. Students of
the ACHS find it difficult to tackle examinations in

second languages and physics.

. -
=

Kook’'s interest in aﬁd concerns with ACHS isﬂ

remarkable. She has written and published a few articles

suggesting ways of improving the role and programs of ACHS, ~
including one entitjied “Prgéjems Regarding Students’
o

Enrolments in the ACHS".

- *;;i;’

L L g

L
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SQON K. KWAK (Non-Dropout)

Soon, who is 19 years old, s the second eldest
daughter in a family with two brothers and two sisters. Her
father is an unskilled worker in a coal mine, located in a
coal mining city which only attracts transient workers. The
- condition of the city is not congenial to permanent
settlement by workers. Soon attend junior high school in the
coal mining city, just like her two brothers who attended
senfor hjgh schqbl and elementary school’, respectively.
After junior high school, Soon left the coal mining city to»
live in Seoul, the capital city of Kore;. where she found J

Job in a textile factory. o

Soon’s decision to move to Seoul was governed by her
desiré to earn an income in order to supplement the family’s
income. Originally, Soon was not enthusiastic about
proceediﬁg to senior high school. But while she worked in
the textile .industry she came across co-wofkers who were
also,attendiég some ‘special schools. Soon became motivated
and a1sq enrolled in the ACHS. Although she was bent on
graqyating from the ACHS, Soon showed greater coﬁcern for
the education of her two brothers. Consequently, she
continued to send money back home to the parents for the
education of her two brothers. Soon believed that furthei.’

» education for males is necessary and that a Junior high

school diploma was enough for the female.
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Excerpt 1
I might be required to pay for my brothers’
educations. I'm a girl and theyjare boys. It's
okay for a girl not to be well educated, but I
think a man should be as well educated as
possible. '

Soon was a hard-working and devoted studéent. Her
academic per formance was impressive. In semes ter
examinations, she started byiplaciﬁg twentieth in a class éf
sixty students. Recently she has been placed among the first
ten in a class of sixty. She listens regularly to
inst#uctiaﬁs by radio.

Excerpt 2 7
' There are big changes. First of all, | was freed
of the inferiority feeling that [ couldn/t

attend senior high school. When | realize that I
am now a senior high school student, | feel very

happy.

According to Soon, Sunday classes are very helpful
because they provide an opportunity for face-to-face
teaching. She advocates an extension of the number of Sunday
classes in g month. She prefers that classes be held every
Sunday. ]

Asked if she had any complaints about ACHS, she pointed
out that the lack of guidance to students and the emphasis
on similar standards with regular high schools constitute

her major .areas of complaint.
L]
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Excerpt _
Ore th1ng I really want to point out is that
ACHS doesn’t have any system or policy to guide
and help students when they have individual
problems. Although "ACHS is different from
regular schools, it/is managed in the same way.
There are many teachers who don’'t even Know the
) students’ names. Those who attend ACHS %%g,
& already under difficult conditions. In .
. present system, it is very difficult for us to
adjust.

Soon exhibits signs of an inferiority complex when she
" meets her friends wha have graduated from senior high
school. She Keeps hgr enrolment in ACHS secret. She plans to
marry at the age of 25 after gradua!ing from the ACHS. The
views and plans of Soon represent the typical attitudes of

the traditional Korean woman.

Hyuk is a 20 year old semi-skille 7Em§layge in an
aiuminﬁuﬁ factory. He is single and lives within the
premises of the company in which he works. His monthly
income is $250 (U.S.). He sends about $100 (U.S5.) every
month to his parents who live in the city. Hyuk likes

enjoying himself and 1ikes his job.

Hyuk was born of a family of very low socio- economic
status. However, Hyuk's father showed great concern over
Hyuk’'s education despite his desperate financial situation.

Hyuk's father emphasized family togetherness. This emphasis
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influenced Hyuk’'s own personality. Later on, Hyuk's
education was interrupted by the sudden illness of his
mother. Since the resources of Hyuk’'s father became

seriously depleted, it was impossible for him to take care

[

of his wife, who had been hospitalized, and to finance >
Hyuk's education at the same time. |
’

Hyuk and his father had very high ambitions. Hyuk had
dreams -of entering diplomaticfservice._lt was possible to
realize these dream# since Hyuk's academic performance was
very impressive. These dreams were dashed as a result of the.
sudden health problems which befell his mother. Hyuk,
therefore, xdecided to quit school in order to enter the ‘
labour force to earn an income with which he could support
his barents. His first job was that of an office messenger
in a small company. But Hyuk's ‘nterest was not to work but
to go to school. As soon as his mother began to recover,

Hyuk decided to go back to s¢hoo{. He got admission in a
special vocational institute in order to train as a skilled
worker . On graduation, Hyuk got his present Job in an

aluminium manufacturing company.

Hyuk enjoys his present job. In Hyuk's company,
everyone else had graduated from a regular high school.
Promotion in the aluminium company was contingent upon a
high school graduation. This he did not have. Hyuk,

therefore, thought that his future in the company was not
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promising without a high schoo! diploma and, university
. 7/ ’

I

education.

One day Hyuk got thg.infarmatiéﬁ by radio that a high
school (Air and Correspondence High School) had beeh 2
established in the 1a§aiityg This was a golden oppor tunity
for Hyuk since it suited hié circumstances very weiji Hyuk
could not work for a regular high school diploma while

‘ earning an income ip the aluminium company.

Hyuk bought sophisticated electronic equipment - tape
recorders, records, etc. - so that he séuid-taae
instructions by radio to study in the night after work. His
boss in the aluminium company gave him much support by ‘
exempting him from Sunday work so that Hyuk could attend

Excerpt 1 .
I really appreciate the co- operation cf my boss
,for in other companies exemptions could not be
agsarded to workers attending the ACHS ... | was
greatly envied by my co-workers. Alt h [ did
not work on Sundays, this did not affect my
salary.

His academic performance, measured by Korean standards,
is so inpressfvg that Hyuk ;an'sacure admission in any of
the uﬁiéefsitias in Korea. Hyuk works so hard that he pays
attention to no one, not even his girifriend. His ambitions
are so high that, whenever he has an academic problem he

does not hesitate to seek help from his co-workers. He hopes
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to go to university after finishing his high school
education and military service. Although he originally
planned to get into the diplomatic service, Hyuk's present
ambition is to become an expert in aluminium production.
Although Hyuk loves being in the ACHS, he feels that
more needs to be done by the school other than emphasis on
academic work. His view is that counselling should form an
important component in studies at the ACHS. Hyuk finds that
the teacher/student relationship in the ACHS leaves much to
be desired.
Excerpt 2 ) o

What is a human being? What is knowledge? I

think that a human being requires more than

Knowledge. There should also be extra-curricular

activities. In ACHS [ have never participated in

any sort of recreational activities because

these are non-existent. Teachers in ACHS are

only interested in the delivery of knowledge.

The teacher and student relationship is very

poor . teachers are unapproachable, How can one

benefit from the teachers when many teachers do
not even Know the names of studeqxs?

Hyuk also has positive views about ACHS. He is very
satisfied with the self-instructional materials of the
school. However, he is of the view that each lesson
delivered over the radio should be delivered more than once.
'Qyuk suggests thatiinstruetiaﬂ by radio should be simple,
straightforward and siow. He feels that teachers do not .

prepare the lessons very well.
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Excerpt 3

[ think that lessons”by radio are poorly
. prepared by the teachers: the presentation is

equally poor. Many radio instructors only feed
out the text without making explanations in
everyday language. Consequently, | think
instead of listening to the radio,
self-instructional materials are preferable. I
can conclude that many ACHS students do not

are boring.

|-

Hyuk expresses sympathy for ACHS dropouts. The present
system at the ACHS seems to be responsible for student
dropout. Hyuk believes that, in order to avoid dropout

situations at the ACHS, government support is required.

Excerpt 4 .
It is necessary that the government should}!

establish labour rules to assist ACHS students
who work and to provide some financial support.
For me, ! have been lucky to have financial
support from my company, but other students do
not enjoy these facilities.

The ages of interviewees range from 19 to 35 years. The
age range of the males is generally higher than that of the
females. Most of the interviewees are employed, but while
most dropouts have unstable jobs, the non-dropouts have

stable jobs. Most interviewees are not married. There are



more married students among the non-dropouts than among the
dropouts. [t would appear that marital status could be a
factor accounting for students’ decisions to continue with

their studies or to drop out of the ACHS.

Most of the students interviewed come from a iow
socio-economic bacKground. ThisIFactcr would seem to explain
the inability of most students to continue to senior high
school after junior high school. Consequently, they seem to
exhibit some inferiority complex which motivates them to
acquire senior high school qualifications through the ACHS.
Most of them are also responsible for suéibrtiﬁg their poor

families financially, especially the non-dropout students.

The non-dropouts enjoy a more stable social and
economic life than the dropouts. Consequently, they are more
motivated to continue their education at the ACHS than the

dropouts. 1

Reasons for Attending ACHS

From the analysis of interview responses, there are a
variety of individual reasons for attending ACHS. However,
the common ambition of ai% the interviewees is the desire to
obtain a senior high school diploma. Most of them do not
desire the diploma for economic purposes, but rather for

prestige and personal satisfaction. Some of the non-dropouts
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view attendance at ACHS as a means for self-actualization.
Although many of them are wealthy, they do not seem _

bsatisfied with their lot if they are without at least a high
school diploma. Many of the dropouts do not seem to have any
specific reason for attending ACHS. Many of them come to R
ACHS only to obtain a diploma. But they do not have any

clear ideas concerning their future.

The female dropout students perceive a high school
diploma as important for the purpose of marriage. Many
female students feel that with a good high school education

they can get married to well-educated people in order to

enjoy a happy marriage.

expressed by the students interviewed. But these perceptions
vary with dropouts and non-dropouts. The major areas about
which the students expressed concern included teaching
methods, Sunday classes, instruction by radio,
self-instructional materials, counselling system and

extra-curricular and social activities at the ACHS.

The majarity of the students are unfamiliar with the
teaching methods used at the ACHS. This unfamiliarity can be
explained by the fact that many of the students come from
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the traditional schools where face-to-face methods of
instruction are used. The only face-to-face teaching done in
the ACHS is on Sundays. Most of the students - both dropouts
and non-dropouts - stated that the§ found the Sunday classes
very useful and would like to see the number of Sunday
classes increased from the present fortnightly or bi-weekly

sessions to four times a month. e

Some of both dropout and non-dropout students, however,
feel that the content of courses given on Sundays is
difficult to understand and that the methods used by the
teachers are too formal. They also expressed the view that
the speed with which the lectures are delivered during
Sunday classes is very high. Comparatively, the dropouts

expressed greater concern with the teaching methods than the

non-dropouts.
/ ﬂ%

With regards to instruction by radio, the majority of
the students reported that the lectures were too difficult
to understand due to the poor methods, the formality and the
speed with which instruction is given. There is no attempt
to explain difficult areas of the courses offered by radio.
Above all, students complained about the schedules of
instruction by radio. Some students stated that the
distening time is too early while others consider it too
late. The morning broadcast takes place from 6:00 - 6:30

a.m. and at night from 11:30 p.m. to midnight. Besides the
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difficulties students face with the content of radio
lectures, the hours of broadcasting., it was found,
constitute a further problem. It can be assumed that many
students do not listen to instruction by radio. Some
students miss the hours of broadcasting.

P -

Self-instructional materials ate viewed by the majority
of the students as adequate and well structured. However,
many among the dropouts stil]l expressed difficulties in
using selféihstru:ticnai materials. Most of the dropout
students Vput the blame on themselves. They stated that their
difficulties in the use of self-instructional materials stem

from their low academic ability.

One of the crucial and problematic areas mentioned by
all the students interviewed is the lack of a counselling
system at ACHS, as a result of a lack of full-time teachers.

Consequently, students have no opportunities of ceceiving

problems with the authorities. All the students interviewed
expressed the need for introducing counselling at ACHS. Many
of the dropouts pointed to this factor as one of the causes
for their dropping out of the school. They further pointed
to the fact that teachers do not even remember the names of

=

their students.
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Extrs-aurricu1aE and social activities were pointed out
by the students as neglected areas in ACHS. They viewed
these activities as important for the improvement of
relationships among students. They suggested the
introduction of sporting activities and educetional
excursions. The formation of a students’ organization was
viewed as essential so that students can get to know each
other and develop a sense of togetherness and mutual helip.
Many students expressed the view that through a students’
organization, they can help to encourage other students who

would otherwise drop out.

- 19
Reasons for Dropping Qut or Not Dropping Out

The reasons for dropping out or not dropping out are
varied and complex, when the students are considered
individually. But some general tEﬁdEﬁG§;; can be identified
regarding dropout and non-dropout students. For the

dropouts, one can conclude from the interview analysis that

per formance. Furthermore, with the absence of counselling at
ACHS, many dropouts do not have a way of discussing their
lack of student/teacher interaction in the learning process
at ACHS. Consequently, many students have no other:

alternative than to drop out.



Other reasons pointed out by the dropout students
included the diFFiéult‘qgﬁteﬁt of courses and the mediocre
methods of instruction® There seems to be a lack of will
among the dropout students as compared with the non-dropout
students. Many non-dropout students persist in pursuing
their studies in spite of the difficulties encountered in
course content and methods of teaching. On the other hand,
once the dropouts encountered the same difficulties, their

enthusiasm waned.

g;?ﬁam tﬁe interview ahaiysiéi some environmental
inFIQEﬁces capable of causing the dropout phenomenon at ACHS
can be identified. They include factors such as social and
academic discrimination, occupational, and family background
factions. Graduates of ACHS are socially unaccepted. The
general opinion is that the education received from ACHS is
of a poor quality. There is also a general tendency to make
distinctions between ACHS students and students of the
regular pAgh school. ACHS is thought of as occupying a lower
status vis-a-vis the regular high schools. These factors
produce a flagging interest among students who ultimately

become potential dropouts.

Many students come from poor socio-economic
backgrounds. There is no encouragement, Fiﬁangially or
morally, from the family. Some families seem to feel that a“

Junior high school diploma is enough, especially with regard
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to female students. Due to the poverty level of some
] _
families, many students are forced into the labour force
after junior high school graduation in order f%at they may

A

provide economic support to their parents.

Employers, however, are also wont to discriminate
between graduates of ACHS and those of the regular high
schools. Graduation from ACHS does not guarantee advancement
in the job. Employed students complained that their
employers do notsallow theé to attend Sunday classes when
they are supposed to work on tﬁ}t day. &

The environmental factors influencing the dropout

phenomenon at ACHS is represented in Figure 2.

. Socisl and
Acsdamic Discrimination

Occupational
Factory

Figure 2. Environmental Factors Affecting the
Dropout Phenomenon



Non-dropout students seem to have great enthusiasm to
pursue their education at ACHS, difficulties in content of
courses and methods of teaching notwithstanding. They make a
great effort to adjust themselves to the ACHS system. Many
of the non-dropouts enjoy some support from their families.
In some cases where the student is married, both. husband and

wife attend ACHS.

The occupational situation of most non-dropout students
is relatively stable. They enjoy the support of their
employers. Compared to the dropouts, the academic
per formance of the non-dropout students is fe1étiveiy
satisfactory. Their high motivation to learn helps them find
means of creating good student/teacher relationships in
spite of the absence of a counselling system at ACHS. They
also participate in school activities iﬁd*vidua11yi the
absence of extra-curricular activities at ACHS

notwithstanding. ’ .

The asai}atiaﬁs of students are varied and complex
Comparatively, the non-dropout students have higher goals
for the future than the dropout students. Generally,
ﬁéﬁ*drapeutslare more optimistic of their future after
graduating from ACHS while the dropout students are rather
pessimistic. Some female dropout students reported their
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aspirations to be that of marriage. The male dropout
students do not mention any specific plans for the future.
They seem to enjoy being students in ACHS, purely and
simply. They have vague aspirations as to what they hope to
accomplish by attepding ACHS. There are, however, some
excgétigng1 casés QhEFe some dropout students have very high
aspirations. In one,case, although the student had dropped
out of ACHS, he studied independently and passed the high
school diploma examination as an external candidate with the
hope of entering university to study for a profession. Most
of the non-dropout students are not satisfied with their
present accépatigﬁs. They want to obtain diplomas which
would qualify them Fér entry into universities where they
can study for entry into pgafessigns which would enable them
to enjoy a higher socio-economic status.

some Students’ Suggestions for Preventing the Dropout
Phenomenon

Although there are differences in the identified
characteristics' of ihe dropout and non-dropout students of
ACHS, their suggestions for ways of preventing the dropout

phenomenon are basically similar. The students offer five
”

[ 3

ma jor suggestions.

First, both the dropouts and non-dropouts want

improvements in teaching methods; teachers have to take



account of individual differences in academic ;b11ityi‘This
suggestion amounts to a call for the iﬂtrgduétiéﬂ of
compensatory pﬁograms for students of low academic ability.
Because of students’ familiarity with the teaching methods
in the traditional schools, the students find the teaching
methods at ACHS very unfamiliar and formal to the extent
that they cannot follow up the courses. Consequently, they
suggest, for example, that radio lectures should be divided
into simpler units that can be easily assimilated by
students, and that essential or Key points in each lecture

should be repeated.

Secondly, the students express the need for guidance.
As a corollary, they suggest the appointment of full-time
teachiﬁg staff. Other suggestions include the tntroduction
of extra-curricular activities and educational excursions to
promote good relationships between teachers and students and

among the students themselves.

Thirdly, both dropout and non-dropout students demazd a
change in the content of the courses. They indicate that the
standards demanded by ACHS are too high and tend to
replicate those of the regular high schools. They state that
ACHS courses are too difficult to understand. The majority
of the students suggest that courses offered should inc lude

those required to meet their occupational needs.
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Fourthly, students complained about the formality of
instruction by radio, the radio time schedules, and the
duration of lectures by radio. They suggest that the time
for each lecture be increased and that lectures be repeated.
A seemingly important suggestion made by both the dropout
and non-dropout students fs a change from instruction by
radio to instruction by televisioﬁ. It is the view of
students that teachers do not possess any identifiable and
competent teaching strategies, they do not seem to plan
their lessons, and they rush too much wh11$ presenting their

lectures.

Lastly, students suggest that ACHS authorities
establish strategies to co;fer social .status on the
graduates of the ACHS. The suggestions specifically included
thé advertisement of the school to the public and
improvement of the public }mage of the school. Some students

1so suggest that the government issue official letters to |
e;ﬁfoyers requesting them to exempt ACHS students from

Sunday work to enable them to attend Sunday classes.
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CHAPTER VI
DISCUSSION AND INTERPRETATION OF FINDINGS

The major purpose of the study was to investigate some
of fhe causes of dropout incidents in the ACHS and the
pérceptions. agpitations and characteristics of dropout and
non-dropout stugdents, with the uitimate purpose of -
developing a strategy for the prevention of the dropout
phenomenon. Chapter Four contained the analysis of the
questionnaire data and Chapter Five discussed the analysis
of the interviews. This chapter discusses the findings of
the study. The findings are organized under the following
headings and sub-heaéings:

1. Socio-Economic Background of Students
a. Demographic Characteristics of Students ¥
b. Parents’ Education and Their Attitudes Towards Their
! Children’'s Education
- ¢. Financial Background of Students
2. Students’ Aspirations |
a. Job Expectations
b. Further Education
c. Personah, Social and Academic Satisfaction
3. Socio-Academic Discrimination

a. Social Discrimination



b. Academic Discrimination
4. Students’ Academic Performance
5. The ACHS System as Perceived by Participants
a. Curriculum
b. Instructional Methods
c. Lack of Guidance

Self-Instructional Materials

Q

e, Administrative Structures

.
1. socioskmgpomic Background of Students

The socio-economic background of students has often
been considered as a factor affecting children’s education
generally, This factor was examined in terms of the dropout
and non-dropout situation at the ACHS, . with the aim of
finding out its impact on the decisions of students to

continue or not to continue their education at the ACHS.

The majority of the ACHS students are older compared
with students in the regular high schools. Their ages range
from 15 to 35 years. The reason for this is that students
who enroll in the ACHS are junior high school graduates who,
on graduation, become engaged in gainful activities and

later decide to work for a high school diploma. About 70 per
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cent (7) of the ACHS students interviewed are married.
marriage is very helpful to studies. The ages of female
students - dropouts and non-dropouts - are lower than those
of the male students - dropouts and non-dropouts.

It was found in this study that many of the ACHS
students live independently, in residences outside those of
their parents. By Korean customs.and tradition, children
stay with their parents while attending school. They enjoy
family togetherness and encouragement and are usually more

emotionally stable.

bl Parents’ Education and Their Attitudes Jowards Their
Childrens’ Education

The parents of the majority of the ACHS students -
dropouts and non-dropouts - are lowly educated. Most of the
parents only have elementary education.yébmpariﬁg the two
parents - mother and father - the educational level reached
by the former is often lower than that of the latter.. With
this low level of education, the parents of the ACHS
students usually regret their loss and try to encourage
their children to pursue education up to, at least, the

senior high school level.
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The encouragement of parents notwithstanding, Korean
parents are, however, wont to emphasize the usefulness of
education to male rather than to female children. This point
helps to explain the higher dropout rate of females than of
males. The decision to drop out of school is not of great
concern to parents when this involves female children. For
instance, one of the female interviewees was allowed to drop
out of the ACHS by her éarents without any fanfare. Some
female students voluntarily drop out of school in order to
provide better chances of educational success F@F their

brothers. In cases where parents could not support two

victims of the dropcuf phenomenon. This was the case with

one of the female students interviewed.

:A]tgéugh most of the parents of the ACHS students are
of a low socio-economic status, they encourage their male
children to further their education. Consequently, the
influence of parents counts as a significant factor
determining whether or not students should continue their

education at the ACHS.

c) Einancial Bagkground of Students

Generally, the majority of students face financial
difficulties. The dropping out of school is also a result of

the financial responsibilities placed on many of the

H
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students. Having come from poor backgrounds., they had to
fend for themselves. As already stated, most ACHS students
are married. The 'sibilities to their nuclear families,
coupled with thésé to their parents and siblings, create
situations where students choose to drop out of schoo! in
order to concentrate on some gainful activities which could
provide them with the means of supporting their families and

parents financially.

Most students attending the ACHS are self-supporting.
About 70 per cent of the students pay their own fees. Both
the dropout and non-dropout students are always in a better
position to pay their tuition fees because the tuition fees
at the ACHS are considerably lower than those paid at the
regular high schools. The ACHS students pay about one-fifth
of the fees paid at the regular high schools. It can,

‘therefore, be concluded that the tuition fees at the ACHS

the tuition fees at the ACHS are considerably lower than

those of the regular high schools.

2. Students’ Aspirationsg

In this study it was found that students who enroll at
the ACHS come to the school to satisfy a variety of
3
aspirations. Generally, the aspirations of the ACHS students

vary with individual students. However, the common
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‘graduation, as revealed in the questionnaire and the

aspirations expressed by the students interviewed can be
summar ized under the following three sub-headings: Job

Expectations, Futher Education, and Personal Satisfaction

¢

and Social Status.

Students who enroll at the ACHS do not seem to have any
specific aspirations with regard to their job expectations
upon graduation. About 18.4 per cent of the students who
responded to the questionnaire items indicated that they had
job expectations while 44.0 per cent stated that they had no
jéb expectations Sn graduating from the ACHS. However, from
the interview responses, it appears that the students have

expectations on graduating from the ACHS.

There exists an apparent conflict in the views of

students with regard to their job expectations on
4

interviews. The researcher believes that this contradiction
arises from the segregation of the ACHS students from the
rest of the population of regular high school students
rather than from the fact that they have no specific job
expectations. On the other hand, although the respondents
and interviewees did not clearly state any definite job
expectations on graduation, the researcher believes that

students’ job expectations can be judged from their
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suggestions that the ACHS offer courses of a vocational

nature.

It may, therefore, be concluded that the job
expectations of the students of the ACHS - both dropouts and
non-dropouts - is a significant factor in determining the

dropout and non-dropout incidence at the ACHS.

b) Further Education
tyrther Education iéi‘

Initially, many students enrolling at the ACHS build
hopes of entering university after graduating with a high
school diploma. But in the course of pursuing their
education at the AQYS. they begin to encounter academic
problems which lead some of them to abandon these hopes .
Some s}udeﬂts plan to enter the Air and Correspondence
College after successfully passing through the Air and
Correspondence Higg School. It seems to this researcher
that, although|these students build hopes of entering the
regular univergity @r?lﬁe ACC, they are never confident of
these higher 1nst1tutfcﬁs of learning,

their admissibilt
for two reasons. First, it is almost impossible for the ACHS
graduates té secure admission in the regular universities in
Korea and second, there is no relationship between the ACHS
and the ACC since both of these are separate and autonomous
institutions. Many of the students attending the ACHS feel

that they ought to enjoy privileged admission to the ACC.
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The factors mentioned above appear to be responsible
for the lack of as;iratiﬁﬂgi?ar further education among the
ma jority of the ACHS students. The lack of opportunities for
further education at the regular univérsities or at the ACC
would seem to be important factors accounting for the

dropout phenomenon at the ACHS.

c) Personal,

The philosophical concept of education for 1ife seems
to permeate the minds of many of the students enrolling at
the ACHS. In this study, it was found that some students
enrolling at the ACHS do not do so with the hope of getting
jobs on graduation or furthering their education at the
Eegular universities or at the ACC. They come to the ACHS
only to receive education for personal, social and academic

satisfaction.

The analysis of the interview responses revealed that
there are significant differences between the dropouts and
ﬁGﬁidF@é;utS with regard to their desires of personal,
social and academic satisfaction which they hope to der ive
from attendance at the ACHS. Generally, the non-dropouts
demonstrate a stronger desire for seif-fulfiliment,
difficulties in studies at the ACHS notwithstanding, while

the dropouts exhibit a more fatalistic attitude.

F
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The non-dropout students seem to foresee a better
future for themselves, in terms of social mobility and in
terms of réspe:t from their peers and from society at large,
than do the dropouts. It appears to the researcher that
dropout students view their dropping out as an unfortunate
incident which will have direct consequences on their future

chances for bettering their lives in society.

Social and academic discrimination adqinst the ACHS
students seem to constitute another impor tant factor
accounting for the dropout incidence in that institution.

a) Soctal Discrimination (

Generally, the students of ACHS seem to form a group of
their own in the Korean educational system. Society does not
seem to accord any recognition to the graduates of this
institution. For instance, employers do not offer incentives
to encourage those of their workers who attend the ACHS.
They view the ACHS as a second-rate institution which serves
no useful purpose to the social and economic life of Korea.
The attitude of the emp loyers can be judged from their
refusal to exempt their workers enrolled at the ACHS from
work on Sundays so that_thgy can attend classes scheduled on

Sundays by the ACHS.
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The absence of social recognition of graduates of the
ACHS has led to these students developing an inferiority
complex. For instance, one of the students interviewed
stated that he enrolled at the ACHS without letting anyone
Know about it. It appears to the researcher that the ACHS
has not been able to provide enough publicity of its role
and function in Korean society. Many of the students
interviewed indicated that Korean society does not
understand the importance of the ACHS due to a lack of
knowledge of the institution and due to a lack of publicity.

b) Academic Discrimination

Even among the educational institutions in Korea, the A
ACHS students and graduates seem to enjoy a very low
academic status. One of the questionnaire items required
respondents to state the perceptions of their co-workers
about the ACHS. About 24.3 per cent responded that their
Co-workers regard the ACHS as being of the same status with
the regular high school in terms of programs and diplomas.
About 70 pé; cent responded that their co-workers are
indifferent with regard to the status of the ACHS. However,
many co-workers were said to prefer attendance at Zhe ACHS
only as a last resort. Many among the dropout and
non-dropout students themselves believe that the regular
high schools enjoy a higher academic status than the ACHS.
They seem to recognize the superiority of the programs and



teaching methods offered in regular high schools.

Students at the ACHS feel that they are inferior to the
regular high school students. Usually the ACHS students
never hope to perform well academically. Nevertheless, they
continue to attend the ACHS at least as a means of enjoying
academic life, albeit inferior academic life in their

perceptions.

Academic discrimination against the ACHS students and
graduates is more marked in the job market. Although the
government regards the ACHS diplomas as equivalent to those
of the regular high schools, employers do not recognize this
equivalence. The graduates of the ACHS have little chance of
securing jobs in business and industry or to gain promotion
on the basis of the ACHS diploma.

It would, thereféSQ. appear that academic
discrimination constitutes a crgcii1ifactar in the dropout

incidence at the ACHS. .

When students come to the ACHS, they always hope to
perform well academically. But since most of them are junior
high school graduates and had ceased attending school for

considerable periods, sooner or later they u;ufﬁly begin to
"



experience academic difficulties. As well, having been out
of schoo! for a long time, many of them lose their reading
abilities and stuéy habits with the result that a majority
never cope with the requirements for the courses offered at
the ACHS.
* Proof of the low academic performance of the ACHS
students is borne by the fact that sSome plagiarize
assignments and cheat at examinations. Their own recognition
of their low academic performances eventually lead them to
decide on dropping out. Many of the students are not- able to
follow course lectures delivered through the radio 3nd even
lectures given during Sunday classes. The dropouts,
paftigglarly. confess that they are not able to follow
lessons. Consequently, they suggest that the ACHS introduce
compensatory programs for students of low academic ability
as well as reducing the number of courses offered for the
high school diploma at the ACHS. Some students, however,
possess exceptional academic abilities. For these students,
their views are that the ACHS introduce accelerated programs
for gifted students. This point reveals that there are
significant différen:gs between the dropout and non-dropout
students in terms of academic performance. This researcher
would like to believe that low academic performance
constitutes a crucial factor accounting for the dropout

incidence at the ACHS.



q

215

It is difficult to say with certainty what causes the
low academic performance of the ACHS students. [t would,
however , appear that the students of the ACHS are unfamiliar
with the tegghing methods used since all of the students
come from traditional educational institutions with
completely different methods of teaching. Some students
condemn the emphasis on cognitive skills at the ACHS. These
students seem to prefer courses providing practical skills

rather than those involving academic Knowledge.

rticipant

In the previous sections, external factors affecting
dropout phenomenon in ACHS were discussed. In this section,
the findings related to institutional variables affecting
the dropout situation at the ACHS are discussed. More
specifically, this section deals with findings related to
the curriculum, instructional methods. guidance,

self-instructional materials and administrative structures

a) Curricyly

From the questionnaire and interview responses, it

would appear that students attending the ACHS experience

many problems with the curriculum offered in that

institution. The probliem seems to originatg‘Fram the fact

that the curriculum of the ACHS is the same as that of the
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, regular high schools. In the opinion of some of the
students, there should be a different curriculum from that
offered in the regular high schools, in terms of the number
of course requirements and the scope of the courses. These
opinions seem sound, given the fact that many of the

students are workers.
Although the students’ opinion may be sound, it almost

satisfy these demands beé:use. so far, the ACHS has not
developed its own curriczlum. Much of the curriculum
followed is that in use at the regular high schools. The
policy of the Ministry of Education in Korea is to create an
equivalence of the high school diploma earned in both the

" ACHS and the regular high schools. The inferiority complex
exhibited by the students of the ACHS does not seem to rest
on a SGﬁ%d foundation. Th; inferiority is a matter of
perception on the part of the ACHS students. Furthermore,
even the discrimination shown by employers in Korea ‘is
unjustified.

It would, however, apﬁeéf,that the differences between
the ACHS and the regular high schools are based on the
methods of teaching rather than on the curriculum offered,
The Hinisgry of Education develops and prescribes the high

school curriculum but does not specify teaching methods.
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This.study found that some of the students of the ACHS
s
are more interested in vocational than in academic courses.
This interest is legitimate given that most of the students

are employed and hope for advancement in their careers.

Another finding in this study concerns the number of
courses required. In the ACHS, students have no choice of
courses. All students are expected to enroll in the number
of courses prescribed for theihigh school diploma.
Consequently, the number of courses is a source of
discouragement to students. Suggestions put forward by
students include the reduction of the number of ccuf%és
required for the high school diploma. In the opinion of the
students, the ACHS should be considered as an institution

for continuing education for adult students.

This researcher finds a paradox in the perceptions of
students regarding the curriculum offered at the ACHS and
the regular high schools. The students of the ACHS seek
equal status with the high schools, yet they demand a
reduction in the number of courses required for a high
schoo! dibloms as prescribed by the Ministry of Education.
It would appear that all the students of the ACHS want is an
easy-way of obtaining an equivalent high school dipioma to
that of the regular high school.
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The students participating i; this study expressed
concern over the absence of extra-curricular activities at
the ACHS. They feel that extra-curricular activities form an
important part of school life, a source of encouragement and
aﬁmeans of creating personal relationships with friends.

It may be concluded that the curriculum constitutes one
of the important factors responsible for the dropout

situation at the ACHS.

bl Instructional Methods
p

There are three main methods of instruction used at the
ACHS: Instruction by radio, face-to-face lectures in Sunday
classes, and self-instruction. Among the three methods of
instruction, instruction by radio appears to be the most
difficult for the students. As the researcher found out,
only about one-third of the students fully understand

lectures delivered over the radio. Many of the students,

consequently, bggome frustrated and compietely give up
following radio lectures and never even listen to the radio.

Two ma jor problems identified by the researcher to
account for the difficulties encountered by students with
regard tq instruction by radio were the time schedule and
the content of the courses delivered. Furthermore, students

are unfamiliar with the method of instruction by radio since
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most of them come from junior high schools where the

face-to-face sytem of lecturing is the practice. Even the

teachers do not seem to be either familiar with this me t hod

or trained to deliver lectures through the radio. Below is a

summary of the respondents’ perceptions of the instructional

methods used at the ACHS.

1.

From the analysis of the questionnaire data, it was
found that there exists significant di;?egfnces of the
perceptions of dropout and non-dropout stué;ﬁts
regarding the degree of understanding of iﬁEtFuStiQﬁS-by
radio. About 82 per cent of the dropouts were found to
experience difficulties in understanding radio lectures.
This percentage is large enough to confirm the findings
that the majority of students do not understand radio
lectures.

Many students indicated. that the presentation of radio
lectures by teachers is extremely poor and that it
seemed to them that teachers do not prepare their
lessons properly. The researcher thinks that this
problem arises from the fact that the teachers employed
at the ACHS are part-time teachers teaching in the
regular high schools. Consequently, they lack training
in the prgsentatian of lectures by radio. Lectures are
presented in a hurry. The methods of presenting lectures
by radio follow those of radio broadcasters rather than
those of teachers. No techniques of teaching are

emplo by teachers who use the radio: no attempts are
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made to stop and explain difficult points. An
interesting finding regarding this problem is that
non-dropout students complain more about the methods of
instruction by radio than the dropouts. It can be
hypcthgsizeé that since both groups of students -
dropouts and non-dropouts are exposed to the same
problem, and yet theclatter complain more tha:ﬁ::e
former, that the dropouts do not IistEﬁﬁ?é radio
lectures. Conseguently, théy do not have any points of
comment against the metﬁgds of instruction by radio at
the ACHS.

B,L It was found in this study that the students of ACHS -

dropouts and non-dropouts prefer instruction by

that with television everything is visual and t:lmslgl
television lends itself more to clear uﬁderstgﬁdiné of
lectures. The ACHS authorities have long used the radio
due to the prohibitive Fi%aﬂcia1 costs of providing
instruction by television.

4, Students complained that the time schedule for

This complaint seems legitimate given that most of the
students are employed in various organizations. They
suggested that there should be a repetition of
instruction by radio-so that students who miss one
period of instruction can 1i5t2ﬁvté lectures at another

period of broadcast.
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5. Sunday classes seem to be preferred by the students than
listening to radio lectures. However, they make some
comments about the frequency of classroom teaching.
Since they prefer classroom teaching, most of the
students suggest that more classroom teaching be
introduced on weekdays, preferably during the evenings.
Two problems arise from Sunday classes. First, employers
do not exempt their workers enrolled at the ACHS to
attend classes scheduled on Sundays; second, due to
religious services on Sundays, many students do not
attend classes. Consequently, even with Sunday classes,
students suggest that these be scheduled to take place
at times after Sunday services.

6. The teaching style on Sundays is also a great source of
concern to the students. Teachers deliver lectures in a
hurry and never cover the whole content of a lesson. No
consideration is given to the individual differences of
students. As already stated, the style of teaching seems
to be related to the status of the teachers. Many of the
teachers are appointed on a part-fime basis; they ;ﬁ@w
no enthusiasm in their job. Teachers are too :
pre-occupied; they have no time to attend to students’

academic problems, even when consulted.

In Conclusion, it would appear that the students of the
ACHS are finding it difficult to adjust to the instructional

methods at the ACHS. The researcher is of the epinion that
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the ACHS needs to improve its instructional methods to suit

air and correspondence education.
c) Lack of Guidance

Students - both dropouts and non-dropouts - were asked

to state their perceptions of the ACHS system. Many of the
irespondents of the questionnaire and interview items

identified the lack of guidance as one of the factors
accounting for the dropout situation at the ACHS. Guidance
was defined as friendliness of teachers with students, help
with students’ problems, advice on matters concerning
studies, information dissemination to students and

interpersonal interaction between students and teachers.

The research found in the interviews with the
participants of the study that many dropouts often associate
their dropping out of school with the lack of guidance. [t
would, therefore, appear that an important area of
improvement at the ACHS is guidance. One example of this
lack of guidance can be judged from the statements made by
students that teachers do not remember the names of the
students. Below is summarized the suggestions of students
regarding the introduction of guidance at the ACHS.

1. In considering the introduction of guidance at the ACHS,
only full-time teachers should be appointed as

counsellors. But the researcher thinks that the lack of
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guidance stems from.the lack of funds to engage
counsellors in each school by the Ministry of Education.
The students seem to think that students can be of help
to each other {f they could meet in a common place in
the ACHS premises. Consequently, they suggested that a
common room be created at the ACHS which could also
serve as a guidance centre in which teachers can hold
guidance sessions with students. Presently, there is
only one occassion during which teachers meet with
students. This occassion happens during Sunday classes
which, unfortunately, l;ht for only a few hours. The

* speed with which evecy{;ing goes during Sunday classes
does not leave time for students to discuss their
academic problems with teachers.

The emphasis of students on a system of guidance springs
from the experiences of students in the regular schools
where there are full-time teachers as counsellors. In
the opinion of the researcher, air and correspondence
education students need more guidance than ghe students
in the traditional schools. The reasons are that
students of distance education experience more *
difficulties than those in the traditional schools.

The radio is used only as a medium of delivering
lectures. But in the opinion of the students it can also
be used for guidance. They suggested that time could
also be provided for guidance through the radio lecture.
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Since correspondence education is a process involving
individual learning, it is the view of the researcher that
individual and probably greu@fguidance is imperative. Such a
guidance system could, in the opinion of the researcher,
serve as a viable strategy for the prevention of the dropout

incidence at the ACHS.

Self-instructional materials at the ACHS include
textbooks, guidelines for lectures by radio, and study
monographs prepared by KEDI. This study found that these
self-instructional materials are useful. About 73.4 per cent
of the participants in this study had the same opinion. Even
students of the regular high schools appreciate and prefer
the study materials intended for use by ACHS students. [t is

students on study materials is very high. One may conclude

. from this assumption that the sole dependence on

self-instructional materials accounts for the lack of
interest in radio lectures. Many students no longer care to
listen to the radio since they have the study materials with
them and since the contents of the self-instructional

materials are the same ones broadcast over the radio.

From the questionnaire data, a significant difference

between the dropout and non-dropout students in the use of
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study materials was found. Non-drgpout students make more
use of self-instructional materials than the dropouts.
Although both groups of students admit to the usefulness of
the self-instructional materials, they point out that they
are, however, difficult in content. This apparent paradox
would seem to reveal the low academic ability of the ACHS
students.

Another complaint put forward by the students had to do
with the volume and scope of course content.
Self-instructional materials would, therefore, seem to be an
area in which much attention should be given by the KEDI
which is responsible for preparing the self-instructional

materials.

e)] Administrative

In order to specify some strategies for the éreventiaﬁ
of the dropout phenomenon at the ACHS, the researcher sought
to know the students’' perceptions about the administrative
structures which can be said to affect the dropout
as different units in the argani;ati&nal setup of the ACHS
dealing with such issues as admissions, examinations and
guidance decisions. One of the views of the students - both
dropouts and non-dropouts - was that there are many missing

1inks in the adminfistrative structures of the ACHS. A
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glaring ;missiﬁg link in the administrative structure is a
guidance department, which is an important unit in the

regular high schools.

Another comment on the administrative structures of the
ACHS is the lack of a structure to 1ink the ACHS with the
administrative structures of the Ministry of Education to
facilitate the recognition of the ACHS graduates by the
pub]ic; particularly employers. Public relations seems to be
an impor tant fact@r at the back of the minds of students:
they feel this is possible if there exists an administrative

unit which should concern itself with this issue.

The' concern of students about the curriculum at the
ACHS has already been mentioned elsewhere in this study.
Students made cetain suggestions regarding the curriculum.
Unfortunately, the ACHS does not have a policy regarding

curriculum development.

An analysis of the interview data reveals that students
complained about the lack of accelerated programs for gifted
students. Students have the perception that the
administration at tﬁe ACHS shows no concern over this matter
due to the lack of a defined policy aimed at helping
students. Some students who have dropped out sought
readmission after a while but their readmission was refused.

The perceptions of students are that the administration of
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the ACHS is too rigid. They suggested that the
administration of the ACHS maintain a more fdexible policy

regarding readmission of dropouts who want to return.

It would, therefore, stand to reason that the
administrative structures at the ACHS are not geared to take
care of various concerns of students. This would also seem
to suggest that the ACHS requires a reorganization of its
administrative structures and the introduction of new ones
to adequately cater to the various issues raised by the
students as distance learners.

In this chapter, the findings of the study were
discussed and interpreted under five main headings, namely,
the socio-economic background of students, students’
aspirations, socio-academic discrimination, students’
academic performances and the ACHS system as perceived by
the participants ;F the study. The discussion and
interpretation of the findings were intended to highlight
issues on the basis of which recommendations can be made
regarding strategies of preventing the dropout situation at

the ACHS.

The socio-economic backgrounds of students of the ACHS

were found to be a significant factor affecting the dropout
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incidence. The students are generally older than the
students in the regular high schools; they are employed in
order to support their poor parents and families and the

education of their parents is generally low.

Initially students come to the ACHS with very high
aspirations. but in the course of their studies these
aspirations decline due to academic difficulties and lack of
time for studies stemming from their jobs, particularly

among the dropout students.

The students suffer from social and academic
discrimination whigh discourages them in their academic
pursuits, a situation which was found to be an important
factor causing the dropout incidence at the ACHS. However,
the academic performances of the students were found to be
generally poor. M appears that the low academic
per formances have to do with the system of education at the

ACHS, with which they are very unfamiliar.

With regard to the ACHS system, it was discussed that
students are generally unfamiliar with it. Discussed under
the ACHS system were the curriculum, instructional methods,
.lack of guidance, self-instructional materials and
administrative structures. Among these factors, it was found
that three of these feature prominently in the list of

students’ concerns: Curriculum, instructional methods and
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lack of guidance for students.
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CHAPTER VII

SUMMARY, CONCLUSION AND RECOMMENDATIONS

This chapter presents a summary of the entire study. It
is éivideﬂ into five parts. The first part summarizes the
ackground and purpose of the study. In the second part, the
design and methodology of the study are presented. The third
part summarizes the major findings. On the basis of the

findings, part four of the chapter presents suggestions on

the possible strategies for the prevention of the dropout

incidence at the ACHS. The chapter ends with recommendations
for further research on some identified issues relative to
the draa@ut phenomenon and a concluding statement on the

study.

rouynd and Purpose of the Study

The ACHS was established in 1974 by the Ministry of
and adults who could not complete high school in the
traditional high schools. The ACHS is virtually an
innovation in the Korean educational system. [ts relatively

young age means that much experience is yet to be gained in
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institution. The first problem that has emerged in recent
years and which has become a matter of great concern to the

Korean educators is that of dropouts.

fa the best of the researcher’'s knowledge, no studies
have yet been undertaked to determine some of the causes of
the dropout phenomenon at the ACHS. The present study
represents a pioneer attempt, in the context of Korea, to
examine the causes of the dropout problem at theiACHSg Even
though many studies of a similar nature have been undertaken
in the Western world - the United States of America and
Canada especially - such studies do not adequately explain
the causes of dropout situations in Korea due to a variety og
of factors including social, cultural and economic

differances.

There are obvious differences between Korea and the
United States of America and Canada in terms of the factors
accounting for the dropout of students from the edtcational
system. [n the United States of America and Canada, the
dropout situation is more or less associated with truancy on
the part of the students. But in Korea, the situation is
different. Youths and adults in Kgr§§ appear to the

researcher to be more anxious to study.

The Ministry of Education and the educators in Korea

have expressed the need for studies designed to find ways of
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making youths and adults®adapt to the ACHS system aﬁdz?é
find strategies for preventing the dropout situation.

The purpose of the study, therefore, is to investigate
the dropout phenomenon at the ACHS and to suggest possible
strategies for its prevention. The researcher was also
interested in Knowing the differences in the characteristics
of thé dropout and non-dropout students at the ACHS, as a
means of determining some of the causes of the dropout
situation. It is hoped that, by this study, the researcher
will be able to make his contribution to the formulation of
policies regarding the operation of the Air and
Correspondence SChQD15!iﬁ Korea.

2. Research Design and Methodology

To carry out the study, quantitative and qualitative

approaches were used in collecting and analyzing the data.
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appropriate for this investigation. For the quantitative
approach, a questionnaire was used to collect data from a
IEFQE; sample comprising 648 participants (168 dropouts and
480 non-dropouts). Although the study is concerned with some
of the causes of the dropout situation at the ACHS, it was
not possible to find a larger number of dropouts for the
sample. The researcher admits this limitation of the study
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which may affect the findings. However, to eliminate this
limitation and render the findings more valid, an in-depth,
unstructured 1n§erv1ew was conducted, using a more
restricted sahble of 4en participants (5 dropouts and 5

non-dropouts ) .

The data for the study were collected between April and
July, 1981, in co-;peration with the KED] researchers. Using
24 of the questionnaire’'s items and the #Hiterviews, the1
following categories of data were collecteg: '

1. Characteristics of students - Age, socio-economic
background and vocation. ,

- 2. Students’ perceptions‘of the ACHS sysfém - Sunday
classes, instruction by radio, instructional materials,
student/teacher relations, curriculum and \
extra-curricular activities.

3. Reasons for dropping out or staying.

4. Students’ aspirations.

5. Students’ perceived academic performances.
/

The quantitative data were analyzed using both
percentages and the chi-square. Percentages were used to
measure the characteristics of both groups of students
dropouts and non;dropouts - whi1e:chi-square was uéid to

'measure the significant differences in the characteristics

of students and their perceptions about the ACHS system. The

data generated by the interviews were summarized and
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directly reported in the form of excerpts, which enabled the

researcher to make interpretations.

3. Major Findings
¢ From analysis of the questionnaire and interview data,

the following were the major findings:

al The Charagteristjcs of the ACHS Students

1. Comparatively, the ages of the ACHS students are
relatively o]éer than those of the regular high
school students. -The ages of the regular high school
_stud;nts range between 14 and 18 while thése of the
ACHS students are between 15 and 35.

2. Most of the ACHS students come from Tow

&’;ocio-economic backgrounds.

3. About 70 per cent of the ACHS students are employed .-
and are responsible for the é&cﬁamic support of
members of their families and parents.

4. Their parents have very little education and are

| economically poor. Siﬁcg;maéf students come from

such backgrounds, they are often.more susceptible to

dropping out. ¢



lack of time devoted to their studies since most of
the students are full-time workers.

3. Compared with the non-dropouts, the dropouts
exper ience more academic diFFicuitigs.

c) Students' Aspirations
1. The majority of the students are satisfied with the

possession of a high school diploma, simply and
purely. A few among the non-dropout students,
however , have aspirations of continuing to
univeristy.

2. Compared to the non-dropout students, the dropout
students do not seem to have any specific
aspirations.

3. ‘fhe asp{ratieﬁs of the majority of the ACHS students
decline with time. Initially, all the students come
into the ACHS with high aspirations in terms of job

expectations.

d) Social and Academic
‘1. Generally, the students of the ACHS exhibit an
inferiority complex vis-a-vis the students of the

regular high schools.



Society views the ACHS as a second-rate educational
institution and its students as second-rate

s tudents.

Comparatively, the dropout students succumb to the
discriminatory attitude of society more than the

non-dropout students.

e) The ACHS Cyrriculum 7

1.

Both the dropout and non-dropout students of the
ACHS complain about the rigid academic nature of the
curriculum, which is similar to that of the regular
high schools, even though they seek equality of
status with the regular high schools and condemn the
discrimination against graduates of ACHS.

The students perceive the content of the courses to
be too difficult to understand.

Students pFefer a curriculum of a vocational nature

rather than one which emphasizes academic courses.

-

N
f) Instryctional Methods Used at the ACHS
¥ 4

1.

The researcher found that students are unfamiliar
with the instructional methods used in the ACHS.
From the responses of students, it would also appear
that even the teachers have not modified their
teaching methods to suit the special needs of the
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ACHS students since most of them are teachers in the
conventional high schools.

2. Students perceive Sunday classes where face-to-face
teaching methods are used as more useful than
1nstrd2tion by radio. The majority of the students
do not listen to radio lectures, particularly the
dropout students.

3. The researcher found that Sunday classes and
instruction by radio constitute significant factors

influencing the dropout phenomenon at the ACHS.

g) Self-Instructional Materials

1. The students of the ACHS rely heavily on
self-instructional materials. This fact explains the
low attendance at Sunday classes and low interest in
listening to lectures over the radio. The researcher
concludes that the self-instructional materials are
extremely useful to students of the ACHS.

2. The students find,the content of self- instructional
material to be too rigid to be easily understood.

3. Comparatively, the non-dropout students make more
use of the self-instructienal materials than the

dropout students.

%



h) Guidance and Counselling

Students express the need for a guidance and
counselling service at the ACHS. They perceive the lack of
this service as one of the causes of their dropping out of

school.

i) Administrative Stryuctures
1. There is a lack of flexibility in the ACHS policies

regarding admissions, examinations, grading systems,
and the curriculum. !

2. Students express the need for the administrative
system to play a significant role in the portrayal
of a good public image of the ACHS and the
elimination of social and academic discrimination

against its graduates.

Conclysion

The results of this study reveal that much immovative
work is required in order to transform the ACHS into an
institution that meets the needs of the educationally
deprived citizens., The ACHS, at present, is treated as a
second-rate educational 1nstitut1eﬁain Korea. Consequently,

its students and graduates do not feel the pride of educated

citizens accorded other educational institutions of similar
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status in the country.

Although the ACHS can be described as a school of “last
chance" for the educationally deprived students., the
curriculum, instructional methods, and guidance and
counselling leave much to be desired. The dropping out of-
students., therefore, constitutes no matter of great
surprise. However,K resources are required to put the ACHS on
a sound foundation. It is here that the financial and
administrative suﬁpart'af the Ministry of Education is badly

required.

The ¢o-operation of society at large is of utmost
impor tance to thé success of the ACHS, especially in the
recognition of its status. In this regard, the participation
of members of society in the formulation of policies for Ehe
ACHS could go a long way in making the institution a
veritable instrument of social adjustment and more
educational opportunity. The ACHS already seems to Ee .
fulfilling this role, but it needs to modify its structures

and system in order to preserve its students.

This section is divided into two parts. The first part
presents possible strategies for regarding the prevention of

incidence of dropout at the ACHS, while the second part

1]



suggests areas identified by the researcher as important for

further investigation.

From the findings of the study, the researcher
idenfified some key issues which warrant some attention by
those concerned with the problem of dropouts at the ACHS.
The key issues identified by the researcher include matters
of policy formulation regarding curriculum, instructional
method, guidance and counselling, and the administration of
student activities. One of the Erucié] problems identified
by the researcher as causing the dropout situatién at the
ACHS is social and academic discrimination. Some suggest ions
for coming to grips with this aspect of the causes of the

dropout situation are outlined below:

a) Soctal and Academic Dis
1. A crucial problem haunting the ACHS is its public
image. One of the ways that this can be imprgvgd is
through government action. The government can
eliminate the tarnished image of the ACHS by
publicizing the role of the ACHS in fhe Korean
society, and by sending official communications to

employers and other public institutions.
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The ACHS should regularly publicize its programs and
provide opportunities for students to publicly
demonstrate their talents. For instance, programs
can be introduced on television where the students
can be seen engaging in some activities of public
and vocational interest. This should encourage
potential dropouts as well as those intending to
enroll to pursue their studies.

There should be a close 1ink between the ACHS and
the ACC since the twofinstitutions are identical in
terms of methods. Such a 1ink should enable the ACHS
students to enjoy direct admissions into the ACC
which has university status. The ACHS students
should enjoy privileged conditions in terms of

admissions to the ACC.

ACHS Curriculum

The objectives of the ACHS should be clearly
defined; they should be defined in conformity with
the aims of continuing education.

The curriculum should be developed to meet the
individual and vocational needs of the students
since most of them have jobs in which they wish to
develop adequate skills as a means of gaining

advancement and higher salaries. It is the opinion
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the ACHS are employed, a curriculum that meets the
job requirements in the students’ places of work
will be more appropriate. Such a curriculum would
lead employers to exempt working students from work
on Sundays to enable them to attend Sunday classes.
The curriculum should be more flexible to offer
students oéportunities to make their own choices of
courses, taking into consideration the time and
accupational constraints of distance learners.

It is also important that the curriculum that is
offered should include courses which emphasize t
only the cognitive but also the affective domain
Presently, the ACHS curriculum places more asis

on the cognitive domain.

c) Instryctional Methods
Sunday Classes

1.

A distinction should first be made between courses
which can be presented by rad1o and those
appropriate for Sunday classes. By their very
nature, some courses, such as mathematics and
drawing, do not adequately lend themselves to
instructional methods using the radio. Consequently,
it would be more appropriate if difficult subjects
could be presented during Sunday classes while the
less difficult might be presented by radio. Most
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stﬁﬂeﬁis complain about the difficulties they
encounter with many subjects; they prefer
face-to-face teaching on Sundays to provide them

with opportunities of clarifying these difficuities.

demands for an increase in the number of
face-to-face sessions not only on Sundays but also
on weekdays.

The majority of the students at the ACHS express
great dissatisfaction with the teaching style of the
teachers, all of whom are regular high school
teachers emplioyed part-time by the ACHS.
Consequently, the teachers chosen to teach the
students of the ACHS should be trained in methods
appropriate for delivering lectures under an air and

correspondence educational system.

Radio Lectures

1.

Presently, the duration of instruction by radio is
15 minutes. Evidently, this is too short a time. It
of instruction by radio be extended to about 30 °
minutes to enable the teacher to cover more

thoroughly the unit of the course scheduled for that

period.
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2. Radio lectures should be repeated. Presently, the
broadcast is too late, as indicated by the
participants of the study.

3. The presentation of courses by radio should be
interesting and motivative to capture the interest

x\ of the students. About 30 per cent of the students
do|l not listen to or follow radio lectures because of
the dull method of presentation.

4. It appears that the introduction of the television
for instructional pgéﬁgses is long overdue in the
ACHS. Such an introduction should be gradual, given
the present budget constraints. UK\\

X,

-
i,
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Materials

celf-Instructional
1. Instructional materials were identified by the
participants of this study as very unsatisfactory.
Instructional materials should possess certain
characteristics. They should be EGﬁ@PEhEﬁSiJé.
up-to-date, legible, well organized and in
conformity with the psychological foundations of

learning.

N

One of the ways by which instructional materials can
be made more effective and inspirational is through

the use of illustrations, charts{»diagrams and
/
photographs. If instructional/materials could make

\
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use of bigger prints, it would make easier reading
and understanding. Layout, format, and portability
are important characteristics of effective
instructional materials.

Effective instructional materials depend on the
availability of expertise for their preparation.
Consequently, it would appear that the ACHS needs
persons qualified in the preparat?gﬂ of
instructional materials suitable for air and

correspondence teaching.

I1f regular high school students have social and
academic prbbiems, students of the ACHS have even
more. The methods used in air and correspondence
teaching seem to leave the students without the
means of solving some of their academic problems. It
could, therefore, appear that the ACHS needs at
Jeast one full-time counsellor in each of the ACHS
schools. -1t can be hypothesized that if students

could benefit from gufdaﬁce and counselling

services, these services could contribute to curbiﬁg'

the dropout problem at the ACHS. -
Although at present the guidance and counselling
services 6f the regular high schools are made

available to the students of the ACHS, it would be
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more necessary that the ACHS appoints a full-time
guidance and caunse11i$g personnel in each of the
ACHS centres.

The ACHS could contact people residing in areas
where students are far off from an ACHS centre and
who are knowledgable in guidance and counselling to

make their services available to the students of the

be of help in advising prospective students of the
ACHS.

e) MXdministrative Support

1.

One of the problems facing the ACHS today is that of

- a lack of administrative support. Since the

establishment of the ACHS in 1974, the Ministry of
Education seems to have forgotten its existence.
Consequently, the ACHS (and ACC) does not feature in
the organizational chart of the Korean educational
system. One way by which the Ministry of Education
can offer administrative support to the ACHS would
be a more flexible transfer policy regarding
teachers of the regular high schools, from where the
ACHS teachers are recruited. For instance, a teacher
who is experjenced in teaching the ACHS students and

who refuses transfer to another school should be

allowed to stay so that the ACHS students can
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continue. to benefit from his/her services.

2. Presently the administration of the ACHS is too
rigid in its policies on examinations, admissions
and graduation. Students who fail to attend classes
on Sundays for a month are immediately refused
readmission. It is suggested that these policies be
more flexible and that opportunities be given to
students willing to return to do so irrespective of
the duration of their absence. |

3. The ACHS shold be given its own mandate to develop
its own curriculum suitable to the needs of its
students. This will create a need for financial
support from the Ministry of Education, a support
which is essential to the effective development of a
suitable curriculum.

4. To improve the quality of teaching at the ACHS, it
would be useful if administrative support is
prévfded by the Ministry of Education for thé

training of teachers suitable for air and

correspondence teaching.

A study purporting to investigate some of the causes of
N ¥

the dropout situation in any educational institution cannot

in any realistic way cover all its aspects, given the



variety of possible causes that can account for the

phenomenon . Cgﬂsequ2nt1yi'many more in-depth studies are

appropriate for a better understanding of the causes of the

dropout incidence at the ACHS. The limitations stated

elsewhere in this study provide a rationale for further

studies in this area. The following are some areas in which

further research is urgently required:

1.

A longitudinal study of the ACHS students is in order,
from the time students are admitted to when they drop
out or graduate. This should grgv%de a better
understanding of the causes of the dropout sftuation
which should lead to bet?ér ways of prevention. Such
studies should use much larger samples than have been
used in this study.

Given the sac1;T‘anq‘academ1c discrimination aga1nst the
ACHS studen& /and graduates. it will be necessary to
conduct further enquigies on the perceptions of
employers and parents about the ACHS as an institution
foP continuing education.

Since the Korean ACHS has only had a short experience in
the use of the broadcast media for instruction in
distance education, research is required in their

ffective use. - :
effective us . y



249

BIBLIOGRAPHY
Adams, D. and Bjork, R.M., Education in Developing Areas.

David McKay Co., Inc. New York, 1369

Ahmadi, A., "Design of Open Learning System in ;_gggggiggg
%i the Latin American Meeding on New Forr § of
Post-Secondary Eggggglgg Caracas, Venezuala, 1976.

Anand, S., University W ut Walls. Vikas Publishing House,
PVT, New Dehli, 19

Andrews, M., "The Dropout - A School Problem”, in Minesota
Journal of Education. p. 44,(1963.

Aoki, T. (ED. "Curriculum Evaluation in a New Key", in The
raph Ser1es University of British Columbia: Centre
for the Study of Curriculum and Instruction, 1978.

Arimitsu, J., University Correspondence Education in Japan.
A1l Japan Association of Private Universities
Correspondence Education, Shinjuku, Tokyo, 1978.

Astin, A. W., Preventing Students from Dropping OQut. Jossey
Bass Publishers, 1875.

Athabasca University, Course Evaluation Handbook. The Office
of Institutional Studies, Athabasca University,
Edmonton, Alberta, 1980.

Balay, E. E., "Factors Assbciated With the Completion and
Non-Completion of Correspondence Courses”. Unpublished
Master thesis, University of Alberta, 1978.

Becker, H. and Geer, B., "Participant Observation and
Interviewing”, in McCall, G. and Simmons, J. (ED.s),
Issues in Participant Observation, . Addison-Wesley,

Massachusetts, 19¢€

Bhusham, A. and Sharma, K., "Systems Approach to Contact
Program in a Ccrrespanden:e Education Situat1gﬂ in
National Seminmar Report, Correspondence gggtign Kapur
Printing Press, OIE, New Dehli, 1976.

Bledsoe, J. C., "An Investigation of Six Correlates for
Student Withdrawal From High School”, in Journal of
Educational Research, September, 1959,

Block, E. E., Failing Students Failing Schools. The
Statewide Youth Advgcacy Preject New Ygrk 1978.



250

Block, J. H. (ED.), Mastery Learning! Theory and Practice.

Holt, R1nehart and Winston, 1

Bradt, K. H., "Servicemen Who Take Correspondence Courses, A
Research Report of Their Problems", in Journal of

. Educational Research, Vol. L, 1957.
Brimer, of. and Pauli, C., Wastage in Education: A World
Probilem. Unesco, PgE1s 1§;1§ -

Brookover, W. B. and Erickson, E. L., Scc1et and Schools
and Learning. Allyn and Bacon, Boston §6§;‘

Bulletin of the Unesco Regtonal Office, Open E sg;jgﬂ;
Experiments and Experiences in Asia and Oceania. Unesco,
Bangkok, 1978.

Burton, T. L. and Cherry, G. E., Social Rgsearch Technigues
for Planners. GEQFge Allen and Unwin, Ltd., London,
1870

Byrne, R. H., "Beware the Stay-in-School Bandwagan in
Personnel Guidance Journal, Vol. XXXI, 1858.

Campbell, D. D., Adult Education as a Field
Practice, Vancouver, 1 .

f Study and

[ L0]

Carlsmith, J. M., Ellsworth, P. C. and Aronson, E., Methods
of Resgarch in Social Psychology. Addison- Ues]ey
Pub11sh1ﬂg Co.. Massachusetts, 1976. -

t: Cagses and Cares. Ann Arbor,

ress 19§5i§i i

Change, B. J. and Sarthory, J. A., "Dropout Prevention: A
Model for Educational Change", in The High School

Joyrnal, Vol. IV, No. 5, February 197

Cervantes, L. F., The Dropg
University of Michigan

f Newer Cammun1cat1 on Me i iﬂ

Childes,

G. B. A 11catran

Childes, G. B., "Problems of Teaching by Correspondence

Study in Mackenzie, 0. and Chr1stensen E. L., The
Changi Wor 1d of Correspondence Study, Penﬁsyivania
State Uhiversity Press,.

1€

Collins, R., "Functional and Conflict Theories of

Educational Stratification", in American Sociological
Review, Vol. 36, December, 1971,

Cook. T. D. and Campbe 1, Quasi-Exper im
Analysis !§§gg§ for Fi ield Setting.
Chicago, 1

entation: Design an
land McNally,



251

Cook. T. D. and Reichardt, C. S. (ED.s), Qualitative and
8uantitgtive Mgthods in Educational Research. Sage
ublications, Beverly Hills, London, 1 .

Cope, R. and Hannah, W., Revolving College Doéri. A
Wiley-Interscience Publication, John Wiley Sons, New

York, 1975.

Curzon, A. J., "Correspondence Education in England and in
the Netherlands”, in The Journal of C arative
Education, Vol. 13, No. 3, October, 18;5.

D'Cruz, J. V. and Sheeham, P. J., The Renewal of Australian

Schools: A Chaggi?g Planning. Brown. Prior, Anderson Pty
Led, Victoria, ! . _

Dick, W. and Carey, L., The Systematic Design of
Instruction. Scott, Foresman and Co., Glenview,
Iiiinois, 1978.

Dodds, T., Multimedia Approaches to Rural Education.
Cambridge 1.E.E., 1835.

Dresher, R. H., "Factors in Voluntary Dropouts”, in
Personnel and Guidance Journal, 1954.

Eisner, E. and Vallance, E. (EDs), Conflicting Conception
of Curriculum. McCutchan Publishing Corp., Berkeley,
California, 1974.

Eisner, E., The Educational Imagination. Macmillan
Publishing Co., New York, 1979.

Erdos, F., Establishing an Institution Teaching gx
Correspondence. The Unesco Press, Paris, 1975.

Estrom, L. 0., Erdos, R. and Prosser, R., Mass Education.
The Dag Hammarskjold Foundation, Uppsala, 1§78 ‘

Fladers, N. A., Teacher Influence, Pupil Attitudes and
he University of Minnesota, Minneapolis,

A%higvgmgai.

1 . ?

Flinck, R., Distance Education Sg;tg@g in a Number of
Countries. U, Stockholm, 1 .

Friesen, D., "Profile of a Potential Dropout”, in Alberta
Journal of Educational Research. December, 1967.

Gagne, R. M., Essentials of Learning for Instruction. Holt,
Rinehart and Winston, Inc., Hinsdale, T1linois, 1975.

Gallup, A., "The Quintamensional Plan of Question Design”,
in Public Opinion Quarterly. New York, 1947.



252

Glatter, R. and Wedell, E. G., Study by forr lence .
University of Manchester, Longman Group Ltd., London,
1971.

Good, C. V., Essentials of Educational Research.
Appleton-Century-Croffs, New York, 1972.

Graff, K., "Research in the Correspondence Instruction
Field", in International Review of Education. No. 9,
1965. o B - -

Gushaty, M., "An Analysis of the Causes of High School
Dropouts in Southern Alberta From 1947 - 1951°,
Unpublished Master’'s Thesis, The University of Alberta,
Edmonton, 1952.

7 Pre for Educational Mass Media. Longman
Press, London, 1976.

Hancock, A., Producin

Harris, W. J. A. and Williams, J. D. S., A Haﬁdgg%g on
Distance Education. Manchester Monographs 7/, Manchester,
-~ . ) .
Harvie, J., "Factors Associated With Student Withdrawal at
the Post-Secondary Level”, Unpublished Master’'s thesis,

The University of Alberta, 1969.

Hersov, L. and Berg. I. (EDs), Qut of School: Modern
Perspectives in Truancy and School Refusal. John Wiley &
Sons, Ltd., Toronto, 1880.

Hilgard., E. R. and Bower, G. H., Theories of Learning. 4th
ed. Prentice-Hall, Englewood Cliffs, New Jersey, 1975.

Holmberg, B., Distance Education. Kogan Page, London/Nichols
Publishing Co., New York, 1977.

High School. Korean Educationa
Seoul, Korea, 1977.

Hong, K. et. al., A Survey on the Actual Con

Hong, K. et. al., The Prereguisite Capabilitieg
Grade Students of the Air d Correspondence High

School. Korean Educational Development Institute, Seoul,
Korea, 1976.

Houle, C. 0., "Correspondence Instruction”, in E@g”r,'f

Britannica. 14th ed., Vol. VI, 1965.

Howes, V. M., Individualizati
Macmillan Co., New YorkK, 1t

Kalplan, B. A. and Storm, R. D., Dropout %tggigg. National
Education Association, Washington, D.C., 1965.



253

Keascher, R. E., "Why Individualize Instruction?", in Howes,
V. M., Individualization of Instruction. , The Macmillan
Co.. New York, 1970.

Growth:

Kim, K. D., Man and Society in Korea's Economic 1
ress, Seoul,

Sociological Stgdig National University
Korea, .

1

Klapper, J. T., The Effects of Mggg Communication. The Free
Press, Toronto, Ontario, 1960.

Knapp, M. S., "Ethnographic Contributions to Evaluation
Research: The Exper1m3ﬂta1 Schools Program Evaluation
and Some Altgrﬁativgs in Cook, T. D. and Reich

% , Qualitative and n L | v
Research. Sage Pub1 ations, Beverly Hills, London,

Knoell, D. M., 'Instituticna? Research on Retention and
Withdrawal”, in Research on Colle Students. wWetem
Interstate Commission for Higher du:at1an Eau1der
Colorado, 1960.

Koelsche, C. L., "A Study of the Student ODropout Problem at
Indiana University", in Journal of Educational Research.
Vol. 49, 1956. ' - N

Korean Educational Development Institute, A Study on

Educational Innovations in the Rggub11§ of Korea. Seou),

Korean Educational Development Institute , Theory and
Practice of Saemaul Education. Seoul, Korea, 1373.
Korean Educational Development Institute, The Principle of

Curriculum Design. Seoul, Korea, 1974.

Korean Educational Develpment Institute, “"What To Do About
the Dropouts”, in Research Note. Department of
Educational Research on Air and Correspondence
Education, Seoul, Korea, 1979.

gal1ggg on Persisting aﬁ%
hilosophica ibrary, New

A G., The "Leaving School Early”

: , ristics and Opinions. The Board of
ducat1en for the City of Toronto. Research Department,
Toronto, 1978.

Lee, K. W. and Futagami, S., Equit and Alternative

1&&&%%&@15&; The Wor ld
N.W., 1978 ;




254

W
0]

Lee, Y. D., The Process of Curriculum Evalyation. Korean

Educational Development Institute, Seoul, Korea, 1979.
Lord, C. B. and Long, H. B. (EDs), The Continuing Education
Unit: Concept, Issues an ,gg The National University

xtension Association, The University of Georgia Center
for Continuing Education, Athens, 1978.

Mackenzie, C. and Rigby, P. H., Correspondence Instruction
in the United States. McGraw-Hill Book Co.., New York,
1963

MacKkenzie, N., ﬁastgate R. and Scupham. J., Open Learning:
Systems and Prgblems ;g Post - Seconda Education.
Unesco, ar15

Mayo, J. K., Hornik, R. C. and McAnany, E. Gi. Educational

Reform with T’11v1f1 n: The E1 Salvador erience,
Stanford University Press, Stanfard Ca11FDrn1a 1976 .

Meredith, K. E. et. al., The §chg% the Dropout. Social
Pal1cy and Research Depart Vancouver, British
Columbia, 1970.

Ministry of Education, A Statistic Handbook of Education.
Seoul, Korea, 1979. )

Miﬁ1stry of Education and KED! (ED), Elaboration and
acifications of Educational Db§7Ct1VES “Seoul, Korea,

Ministry of Education,
Development. Seoul,

Moore, M. G., "Cognitive Style and Telemathic (Distance)
Teaching", in 1CCE Newsletter. Vol 5, No. 4, 1875.
Musgrave, P. W, , tudies in the Curricylum.

Angus and Rcbertsen ub11sh1ng Co. Ltd 1

Myers, D. A. and Myers, L. (EDs), Open Education
-Examined. Lexington Books, Lexington, Massachusetts,

Naisbitt, N., "What School Reformers Want", in Menacker, J.
and Palla:k E. Eme ional ,§§ggs, CDﬂf11Ct
and Contrasts . Boston, 19]

National Association of Educational » Open
Learning. Washington, D.C., 1974.
National Education Assaciatian Drc Design and

Conduct. Washington, D.C., 1



255

Nerbovig, M. H., Unit Planning: A Model ~ gyrricy
Devel nt. Wadsworth Publishing Co., Belmont,
California, 1970.

Nishimoto, M., "Correspondence Education in Japan: Status,
Trends and Innovations”, in MacKenzie, O. anﬂ
Christensen, E. L., The Changing World of
Study. The Pennsylvania University, 1971.

Oh, C. Y., "Achievement and Cost-Effectiveness Study on
Teaching an Instructional Materials Prgparat1aﬁ Course
Through Self-Directed Programmed Instruction®, a
research paper, The University of Alberta, Edmantan

1981.

Perkin, F., Class ggg ality and Political Granad
Publishing Ltd New York, 1971,

Pervin, L. and Refk, L. . The College Dropout | the

Utilization of Tglgn "Princeton University ress,
Princeton, 1366.

Peters, J. M. and Boshier, R., "Adult Needs, Interests and
Motives“. in Chester, L., Materials Method in Continuing
Education. Klevens Publications, .New York, 137

Peters, 0., "Theoretical Aspects of Correspondence
Instruction”, in MacKenzie, 0. and Christensen, E. L.

(EDs), Proceedings, 1971.

Purvis, J.. "Some Problems of Teaching and Learﬁinq Within
the Open University”, in Journal of ggcgt1gn§
Research. Vol. 21, No. 3,719783.

Rath, R. S., "Some Basic fFacts About Corresp@ndence Courses
Instltutes in India", in Correspondence E ati
National Seminar Report Kapur Printing Press, Okhla
Industrial Estate, New Dehli, 1976.

Report of Asian Programme of Educational Innovation for

Deve lopment , Lg;gr Country Cg-gggrgt1on in Educational
Technology in Asia. Unesco, Bangkok, 1377.

Rhodes, E. et. al., Keeping. St nts in School. Educational
Service Bureau, Washington, 187/1.

Rootman, I., "Voluntary Withdrawal From a Total Adult
Socialization Organization: A Model", in Sociology of

Education. No. 45, 1972.

Rose, H. A., "Prediction and Prevention of Freshman

Attrition", in Journal of Counselling Ps
12, 1965.




256

Rosier, M. J., Early §ggggl Leavers in Aystralia. IEA
Hanggraﬁhy Studies No. 7, Australian Counci! for

Educational Research, 1978.

Saeger Ceha, M. M., Psychol
Student Dropou t Swets &

Scragg S.. "A Survey of Droputs From Alberta Schasfé
63 to 1968 . Unpublished Master’'s thesis, The
University of Alberta, Edmonton, 1968.

ical and Social Factors in
Se1t11nger Ams terdam, 1§?€.

Seidl, P., "The Socially Disadvantaged School Leaver: How
Shall He be Helpedj'. in Educational Research Symposium,

School and After. Council Europe and National Foundation
for Education Research in England and Wales, London,
1978.

Sentelle, S.

P., A He1ping for the Chronic Truant®, in Th
Joyrnal of E 1§Eg

| Leadership. Vol. 37, Harch
in Inﬂi'g National

“ducation atiala, India,

Council for Cérrespcndence
1978.

Skager, R. and Dave, R. H., Curricuy
Lifelong Ediggation. Unesco.

Sloos, . J., Kuiper, G., Van Hulst, J. W. and Wolferen, M.
D., Correspondence Education in the Netherlands. Leiden,
1968. ) S -

lum Evalyation for
ergamon Press, 1977.

Smith, R. M.. Aker, G. F. and Kidd, J. R. (EDs), Handbook of
, .Adult Education. The Macmillan Co., New York, :
Social Planning Council of Metropolitan Toronto, A Report on
School Dropouts. Toronto, 1961.
Spady, W. G., "Dropout From Higher Education: An
Interdisciplinary Review and Synthesis”, in Interchange.
Vol. 1, No. 1, OISE, Ontario, April, 1970.

Spradly, J. P., The 2Qr ic Interview. Holt, Rinehart
and Hinstén New York, .
Stewart, R. A., Powell, G. E. and Chetwynd, S. J., Person
C O ) reotypin Saxon House, Hants,

Tannenbaum, A. J., Dropout or Diploma. Teacher’'s College
rsit

Press, Columbia Unive y. New York, 1966.

Tinto, V., "Dropout From Higher Education: A Theoretical
Synthesis of Recent Research”, in-Review of Educational
Research. Vol. 45, 1975.



257

Tough, The Adylt's Learning Projects. Research in
Educat1cn Series, No. 1, The Ontario Institute for
Studies in Education, Toronto, 1979.

Townsend-Coles, E. 1t _gggggggg in Developing

Countries. Pergamnﬂ ress Ltd., A. Wheaton & Co.,
Oxford, 1977.

Troost, C. J. (ED), Rgdigg Eg%l Reform: Critigue agg
Alternatives. L1tt1e Canada) Ltd. ston,

Turner, R., "Sponsored and Contest Mobility and the School
System”, in American Sociological Review. Vol. XXV, No.
5, 1960. -

Tyler, R., Easig‘Ezincingg of Curriculum and Instruction.
University of Chicago Press, Chicago, 1949

U.S. Department of Hea?th Edu:at1aﬂ and Welfare, Office of
Education, The 1953 Campaign. Bulletin, No. 26,
washington, D.C.

Van Hesterin, F., "Factors Related to Educational
Non-Continudnce”, Unpublished Master’'s thesis, The
University of Alberta,” 1968.

Valdivia, M., "Linked Radio and Correspondence of Adult
Education”, Unpublished Master's thesis, The University
of Manchestgﬁ, 1974.

Verduin, J. R., Curriculum Builidi
SDuthgrn I11inois University

for Adult Learning.
ress, 1§§3.

watson, C. and McElroy, S.., Focus on Dropouts. QISE and MOE,
Ontario, 1975. '

Hentwarth R_ B. (ED), Int,rnati’ﬁsl Council for
correspondence Education [Vol. 1 & 5! Eleventh World
Conterence, New Dehli, 1978.

Wilson, S. "The Use of Ethnggraph1ébTechh1ques in Education
Research", in Review of Educational Research. No. 47,
Winter, 1977 S

wright, E, et. al. %grvgi 71 = 1972 Dr
ondary Sc hgg he Board of Education for the Eercuqh
of North York, epartment of Educational Research
Services, Tgrcntc‘ 1973.

L New Directions for the
lacmillan, London, 19




258

Yoo, H. J., “"Tradition and Change in Korean Education”,
uggublished material, Hanyang University, Seoul, Korea,
1964. :

Zamansadeh, D. and Prince, R., "Dropout Syndromes, McGill®,
in Joyrnal of Education. Vol. XIII, Fall, 1978.



~

" APPENDIX &

(Questionnaire Sample)

-~

=F

S

5

L]

259



d 260

QUESTIONNAIRE
ON
KOREAN AIR AND CORRESPONDENCE HIGH SCHOOL STUDENTS

August 15, 1981

T Ki Hyung Hong

Faculty of Graduate Studies and Research
The University of Alberta ™~

N -




261

Appea |

- This questionnaire is not designed to evaluate your
academic achievement or to test your personal psychological
characteristics. It is, rather, to gather information which
1s useful to develop some ideas to improve educational
conditions in the Air and Correspondence High School where
you are studying. Please tp not hesitate to answer the
flollowing questions according to your own judgement .

You are expected to select a suitable answer and fill
in the blank with the number of the item you selected. Now,
read the General Instructions.

General Instructions

1. Do not start to answer before you are told to do so.

2. It will be appreciated if you could answer every
question to the best of your ability. Be sincere in your
answers as much as possible.

3. If in doubt, raise your hand and ask for guidance.

-

4. Select only one item for each question.
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Exercise

Please read the question in the box.

1. What is your name?

Kim
Park
Chung

Yang

Qoo

[f your name is Yangi you may select item "d". Then you
are expected to write "d" im-the blank which is 1acated at
the bottom right-hand corner of each question.

DO NDT TURN OVER THIS PAGE BEFORE v
YOU ARE TOLD TO DO SO
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~ Yellow Paper for Dropouts
White Paper for Non-Dropouts

when were you born?

a. On or after August 15, 1967. ) 7 -
b. On or after August 15, 1962, before August 15, 1967. (:::)
c. Before August 15, 1962.

Are you married? i
a. VYes. (:::)
b. No.

what kind of school did you last attend?

Regular junior high school.

Special school.
Home study faor official diploma by examination. (ii:)
Miscellaneous school.

QOo0w

wWhen you decided to enter this school, what was your
main objective?

a. In order to be admitted to an institution for higher
education. B
b. In order to get higher income or chance of
promotion.
c. In order to have your life-style improved.

who pays the tuition fees and other incidental expenses
for your education in the Air and Correspondence High
School1? ,

Other family members.

a. Myself. ’
b. Myself and other family members. (ii:)
c.

d. Others.
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wWho supports your family finamcially?

a. Myself.

b. Myself and other family members.

c. Other family members.

How much interest do your parents show csﬁcerﬁiﬁg your
study in the Air and Correspondence High School?

a. Very much.

b. Much.

c. Not much, but not little.
d.. Little.

e. They do not care.

Choose one of the following types of living
accommodations which is the same as yours.

a. Own home with family.
b. With relatives.

c. Dormatory by self.
d. Rented room by self.

If you are employed, how many hours do you work? You may
indicate average hours per day. .

a. Seven hours or less.
b. Eight hours or so.
c Nine hours or more.

If you are employed, what amount of money do you earn
during a month?

a. Less than $100.00. 7

b. Between $101.00 and $200.00.
c. Between $201.00 and $300.00.
d. Between $301.00 and $400.00.
e More tham $400.00.

O O

© O O
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When you have finished your work in and have graduated
from the Air and Correspondence High School, what do you
expect will be the main benefit from your studies?

a. Finmancial and academic improvement.
b. Not sure. But some kind of benefit will be brought

Fal O
c. | do not expect any change.

what is the opinion of your co-workers toward attendance
at the Air and Correspondence High School?

a. Much helpful for future - Air and Correspondence
High School is the same as regular high school.

b. Helpful for future - Air and Correspondence High
School is not the same as regular high school.

¢c. Not helpful for future - Air and Correspondence High
School! is inferior to regular high school.

3. How about the Sunday class? Of how much effect is it to

your learning?

Very effective.
Effective. )

Not sure.
Ineffective.
Very ineffective.

Now Sunday classes are held on every other Sunday, what
is your opinion on such frequency?

SO0 O

et

Too frequent.

Frequent . '
Just adequate. S A (i::)
Infrequent. 7

Very infrequent.

o0 e
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16.

17.

18.

19.

How about the instruction which is offered in Sunday
classes? Is it satisfactory?

Very satisfactory.

Satisfactory. {
Not sure.

Unsatisfactory.

Rather disappointed.

Q00w

How about the Sunday class lectures? Are they
understandable?

Too hard to understand.

Some trouble in understanding.

Not hard, but not easy to understand.
Relatively easy.

Very easy.

0OQOUTw

How about radio instruction? Is it effective in your
learning?

Very helpful.

Helpful.

Not sure. )
Relatively less helpful.
Not helpful. -

P00 0w

o
What is your opinion on the effectiveness of the radio
instruction timetable in terms of listening time zone?

Very appropriate.

. Appropriate.
Relatively appropriate.
Inappropriate - too early.
Inappropriate - too late.

a

OoQO0w

wWhat is your opinion on the length of radio instruction?

a. Too long.

b. Long.

c. Not long, but not short.
d. Short.

e. Too short.

A

O

O

O

O

O
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23.

24.
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How about the radio lectures? Are they understandable?

a. Very difficult to understand.

b. Difficult to understand.

c. Not sure. .
d. Easy.

e. Very easy.

How about the materials for self-instruction? Are they

helpful?

Very helpful.
Helpful.

Not sure.

Relatively unhelipful.
Unhelpful.

TO0O0TwN

How about the number of subjects which are offered in
the Air and Correspondence High School? | ask whether it
is great or small to manage.

a. Too great.
b. Great.
c. Adequate.
d. Small,
e. Too small.

How about the volume of contents in each subject? Is it
adequate?

Too voluminous.
Voluminous.

Not sure.
Scanty.

Very scanty.

oTan om

How about the materials for self-instruction? Are they
understandable?

a. Too hard to yhderstand.

b. I find some frouble in understanding.

c. Not sure, N

d. Easy.

e.

Very easy.

O

O

O
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(Interview Record - Non-Dropout
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This is a sample interview record of participants in
this study. For purposes of identifying the persons in the
conversations below, "E" will be used for the intenviewee
and "R" will be used for the interviewer. ’

First Interview
Interviewer: Ki Hyung Hong

Interviewee: Soon Keum Kwak (Non-Dropout)
Date and Time: July 28, 1881, 3:00 p.m.

Place: Lounge in textile factory in Seoul

I went to the Banglin textile factory to meet Soon Keum
Kwak. It is against regulations for an employee to leave
factory premises during office hours. However, when |
informed the management that this interview is part of the
research on the educational policy by the KEDI, the
interview was granted. The place for the interview was
limited to the lounge in the factory. Soon arrived in the
lounge after a short while.

R: How do you do? | am Mr. Hong from KEDI. I'm doing some
research on ACHS and interviewing severa)l of the ACHS
students for the study. | came to see you in order to
collect some data. Your cooperation would be of great
help for the current students, such as yourself: future
ACHS students will aiso benefit from the results of this
research. Because your employer here may not be aware of
your enrolment in the ACHS, I have taken the liberty of
informing them that this interview is connected with the
future formulation and articulation of the Air and
Correspondence High School’'s educational policies.

E: 1t doesn’'t matter whether the factory knows about my
enroiment or not. They are not of special help for my
enrolment, but are not against it either.

R: 1 was granted permission to interview you for an hour.
Would you care for something to drink? '

I'11 get something.
No. The treat is on me. What would you like to drink?

I"'d like a glasg_of Coca-Cola, please.

O mMm 0 mM

I’l] go and get some beverages.

v

)
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(The interviewer then went to purchase 2 cans of Coke from
the vending machine in the lounge.)

m ) m

m x

m x m x

m P Lia o]

m e |

Thank you. 1 should have treated you instead.
How is your work - difficult?

Not bad. My job is watching the machine. When the thread
is cut I just connect it.

Do you make repairs on the machine? ﬁ

There are others who handle repairs. Female workers in
the factory only watch the thread.

How many hours do you work per day?

Eight hours. There are 3 shifts per day.

Isn' t the work physically tiring?

It's not tiring, but it demands a lot of concentration.
Sometimes the cuts are quite consecutive and therefore
can put the factory in quite a flurry.

What is produced in this factory?

Cotton mainly. Calico and white cotton broadcloth. | am
in the weaving department. There is a spinning
department in my area as well.

How long have you worked here?

About 2 years.

What is your salary?

100,000 won ($200.00) per month.

How do you spend it?

I keep 40,000 for savings and spend 60,000 for living
expenses .

How much do you send to your parents?

No fixed amount. Whenever the need arises, I send money.
This year | sent” about 230,000 won ($410.00).

That's a lot of money.
Yes. My father was {11,
what was the problem?
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He likes to drink alcoholic beverages and has stomach
problems. In June and July he had to quit work and take
a rest. | sent money | had saved at that time.

Where is your hometown and where is your father

emp loyed?

I was born in Sangju in Kyungbuk, but when I was 5 or 6
years old, we moved to Hwang Jee. My father worked in
the coal mine for 20 years.

What Kind of work is he presently doing?

I understand he’'s doing some kind of supervising job for
the mimers although | know it's not office work.

Something like a foreman?

I guess so.

Is his salary sufficient for your family to live on?
Pt’s.not very good, but enough to live on.

How much does he make?

About 200,000 won.

What is your father’'s educational background?

I'm not sure. Possibly an elementary school graduate.
Hou~about your mother?

She had some grammar school

Your sister?

She graduated from junior high school.

Is your sister enrolled in an ACHS as well?

No.

Why not?

She said she didn’'t want to.

Did you complete junior high school?

Yes.

when did you graduate?
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In 1978 when | was 17.

Where did you attend elementary school?
Hwang Jee Elementary Schoé1,

when was that?

In 1975 - 1 was 14 years old when | completed grammar
school.

when did you enter the ACHS?

In 1980.

So you didn't go to any school after junior high school?
No.

Where are you studying now?

] reside in the dormitory of this factory.

How many people stay there?

The rooms are large in the dormitory, so around ten
people can be accommodated in each room.

where do you eat?

In the cafeteria of the factory.

Is the food palatable?

Unappetizing. You force yourself to eat it.

How much do you pay for your room and meals?

It's not expensive. About 60,000 won per month.

lIs your mother working at'preseﬁt. outside the home?
No. She takes care of the household.

What grades are your siblings in?

One younger brother is a freshman in the techrcal hi?h
school and another is in fourth year elemeryary schoo
(honorary certificate). My youngest sister/is in first’

year of the junior high school program.

It appears that they require a lot more education.

That's why my sister and I send some money at the
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beginning of the school year.

Then can yQu afford the ACHS fee?

The ACHS fee is not too expensive, so I can efford it,
Are there any problems for you in attending the ACHS?
There are some other people in the dormitory who attend
the ACHS, so it’s not a big problem. The difficulty is
having to change your shift at work every week. When I'm
working night shift, [ don' t gieel like studying. My head
just isn't clear enough to s@dy.

Do you always attend the class lectures?

Yes, usually.

How frequently do you miss class?

Last year, | missed 2 or 3 lectures. This year | have
only been absent once.

How do you find the radio lectures?

They' re okay.

How of ten do you listen to the radio lectures?

I rarely miss them.

How much time do you spend studying at home?

One hour and a half per day.

why did you miss the in-class lecture?

With working all week, except on Sunday. occasionalky
situations arise which must coomand my total ‘free ttme
on Sundays and, therefore, | must miss classes.
Do you intend to complete the ACHS?

Yes.

What are your plans after graduation?. '
I'd 1ike to go to AC College, but I don't know yet.
Is it because of the amount of studying?

Partially due to studies, but “

Is there any other reason? .
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Yes. I might be required to pay for my brothers’
education.

Do you feel it's okay to sacrifice your finances for
your own education so your brothers will have an
education?

Yes.

Why is that so?

. .
I“'m a girl and they are boys. It's okay for a girl not

- to be well educated, but 1 think a man should be as well -
educated as possible. .

Hove you missed any schoo! because of your job?

Yes,
On what occasions?

We have extra duties on some Sundays. I feel very
frustrated on these occasions.

¥
Does your company allow for any conveniences for the

ACHS students?

[ == 9 .
Yhere are other employees attending night school besides
ACHS students, which makes it difficult for the company
to concede to our requests for time off to attend
classes all of the time. Those students attending night
school, however, are not required to do night shift. The
company does not have any knowledge as to which
employees are enrolled in ACHS. Besides, the rules of
the company are that no outside interests or
involvements should interfere with the job.

Thank you for your time. Would it be possible for me to
interview you again? '

Certainly.

Ed

What is a convenient time for you? S ’

Any time is fine with me.
When are you off today?
At 6 p.m.

Could | speak with you then at 7 p.m.?
Okay . .
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R: Where shall we meet?

m

Any place is fine.

X

How about having dinner? The treat will be on me. We can
talk then. Shall we meet in front of the station at 7
p.m.?

m

Okay.

I’'1] meet you at 7 p.m. in the waiting room of the
station. .

x

Review of the First Interview

Soon was passive but provided clear answers whenever
asked. Even though she wag wearing work clothes, she was
well groomed and courteous. She seemed to have a very

-positive attitude towards herself. The statements she made
in the_ interview seem reliable. It appears that the
interviewer was able to establish a rapport with Soon
without much difficulty.

. The interviewer was able to gather general information
during the interview. The topics covered were home
environment ,. accommodation, job income and the ACHS.
However, due to the limited amount of time and the job
setting, it was difficult for the interviewee to generate
voluntary statements and prevented in-depth probing by the
interviewer. In-depth informatiagn will be sought in the
second, third and, if necessary, fourth interview. An
interview with the sister of Soon Kwak will be considered. .

The next interview needs to focus upon how she grew up,
her 1ife as an elementary school student, why she quit her
studies after junior high school, her reasons for enrolling
in the ACHS program, factors which presently assist her in
maintaining her ACHf studies. However, the interviewer
decided to be patient without pushing the interviewee so
that she could speak voluntarily. She appeared to be shy,
even though she saw her situation on a positive note. Thus,
the next interview will pay more attention to building a
rapport than to information collecting.

The Second Interview

Interviewee: Soon Keum Kwak



Interviewer: Ki Hyung Hong
Date and Time: July 80, 1981, 7:00 b.m.

Place: The Train Station

Before the second interview, the interviewer studied .
the result of the first interview. The interviewer showed up
exactly on time. The waiting ro®m in the station was crowded
as usual.

R: Miss Kwak, Miss Kwak.
E: You're here already. I thought you might not be here

yet.

R: Thanﬁ'you for coming. Have you had dinner? L

E: Not yet.’ )

R: Shall we go and have dinner? g

E: Yes. I'm sorry [ "idn't treat you well.‘

R: Not at all. | spoke with you on business matte;;,
Moreover, the location was the fac}ory.

E: Nevertheless, I felt badly after you left.

R: Is the food you get in the cafeteria enough?

E: Yes. Girls don't eat much. ’

R: What kind of food do you like? ‘

E: Anything is fine.

R: Do ybu like meat dishes?

E: They're okay, but I prefer lighter meals.

R: Shall we go to a Japanese restaurant then? .

E: That sounds good. )

(The interviewer took Miss Kwak to a Japanese restaurant.)

R: Do you get many opportunities to go away from thé
factory*

E: Not much. For the money I'm making, a few meals would
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cost me a fortune. Unless someone treats me on special
occasiions, | never eat in restaurants.

Do you go out with your friends?

Somet imes . \ : R
Where do you usually go?

Just looking around. Most of us are new here and come
origimally from rural areas. We go to visit the Chu
Xyung Palace, the Mount Nam or to the’park. Those w 1
have grown up in Seoul often go to the theatre, but |
rarely go out. \

Why not. o -

It costs money to go out.

Where do you but clothing or things like purses?

We go to the open market most of the time.

Have you been downtown to a department store?

Yes.

Have you ever purchased anything there?

There are many things I would like to buy there, but
those goods are beyond my financial reach. A pair of
shoes cost more than 30,000 won and some dresses cost
several hundred thousand won. On a salary of 100,000 won
per month, that’'s just out of the question. We just go

there to window shop on Thursdays. I try not to go there
though.

" How long has your sister been working at the textile
]

factory?
L]

We staried_together in March, 1979,

Do you stay in the same room?

Yes.

Don’t you want to return to your hometown?

At the beginning, I was homesick, but now I Eare]y feel

that way. Even if I did go back home, it's just too

boring there. You feel so uncomfortable around the house

when you see the difficulties my parents face every day.

What would you like to eat?
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Nothing in particular.

How about some broiled fish?
Okay. ’ -
Do you like fish?

Yes.

I'm sure you rarely get fresh fish in your hometown.

That's right. It is expensive, too. Much more expensive
than here.

[ think that is because yours is a mining town.
Correct.

Is your family getting along well?
& i

Yes. We don’'t have any Family problems. Only grandmother

is a bit of trouble. .

Is that your maternal grandmother?

Yes. That's why-she isn't on good terms with my father.
She's over 70.(She didn't have any sons so she came to
stay with her daughter. But she got into trouble saying
that fatidr is not her own son. Father is usually :
tolerant, but he is quick-tempered. So we sometimes have
loud quarrels.

Do you fee] that your family provides a good-
environment? .

They are good people, but we don't have a role model.
And my grandmother always complains about the fact that
my father is mot her own son. | don’'t think that ! have
a good home environment. '

Do you think that finances influence the envirorment?

I don’t think money is that important. The family should
be built on spiritual understanding rather than on a
material basis. As a student, | sometimes wish someone
would help me in my family when | don’'t understand the
text.

Do you ever wish you were born into another family?
Never. My wishes are to work hard so that | can take

care of my parents well and help my brothers so that
they can have all the education they want. Sometimes I
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tafhk [.would like to save .some money and go back home.
At-ol/wr times, I'd like to get married and settle down
here, ’/ﬁ§5A1y don’'t Know what | want.

When do you plan to mérry?
~When éi& over 25 years old. Ptior to that, I would like
to stddy as much as possible. After ACHS, I'd like to
- continue my studies at AC College.

Do you think the material 'that you have learned at the
ACHS will help you in the future? *

Yes. 1 don't consider the diploma as the most importa
thing. However, the knowledge I have obtained in ACH’
will be of help to me when | get married in the futtL

Do you have any plans prior' to marriage?

No. I'm going to work {n this factory until I get
married. . . - , . 1

Do you have a boyfriend?

No. There are many opportunities to meet eligible me

but I avoid these opportunities deliberately in orde:
concentrate my time on my studies. | feel my studies 4. «
myﬁpri@rity at this timel

why couldn’t you go to a regular senior high school?

My family was well established when | was born. When" I
was in junior high school, the family was prosperious
with no specific problems, but .in my senior year of
junior high school, my father reduired surgery due to
peritonitis. At that time, we spent all our savings on
medical care and, consequently, our finances were
totally depleted. Moreover, my father was 48 years old,
which is only 5 years away from compulsory retirement.
He is now 51 years old. But I really wanted to go on to
senior high school. 1 went to the commercial high schoo!
and tried their entrance exam and passed it. However, my
father asked me not to enroll for financial reasons. I

«~wanted to go, but decided to follow my father’'s advice.
Up until | came to Seoul, I stayed at home.

How did you decide to come to Seoul?

My sister, who is 3 years older than myself, and | were
both living at home after completing junior high school.
The fact that two grown girls were just idling around
the home made us very uncomfortable, especially as the
family’s financial situation was increasingly
deteriorating. By that time, my sistef had some friends
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who had obtained jobs in Seoul in the factory. we had

heard that some 6f these friends were attending night

school. So we saved our money and came to Seoul. When we
first came,” we rented a room in a boarding house where
the landlord suggested we try to find jobs at the
textile factory. After we got our jobs, we moved into
the dormitory at the factory.

Do you have any friends here from your hometown?

There are several here from my hometown. We work for

. various companies.

What kind of work do your friends do who work for the
company? .

I'm not exactly sure. Something like answer ing the phe”'ﬁ
and running errands, I guess.
i .

F

What would their educational background be?

Most of them are senior high schoo! graduates.
Did many of your friends in junior high school continue
their studies and complete senior high school?

My grades were always good in school. In elementary
school I was an honour student and even in Junior high
school, | was aIﬁays near the top of my class. All my
friends in .schoo!l' had similar academic standings and
went on to senior 'high school

) i

What type of courses did they take in senior high
school?

Most of them are in commercial studies in high school. A
few are in other programs, but most went into the ,
commerical. field so that they can go on. to university {f
they want to in the future.

Then they all were able to get jobs after graduation?
Some are employed while others stay at home.

Where do they Work now? \

Some stayed at home in Hwang Jee. Others went to the
larger, cities like Seoul, Pusan, Taegu.

Did any of your very close friendg not Qo to senior high
school? A

3

None . K
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Do you keep in touch with tbose'?riends who have

graduated and now are’employed?

Yes. We sfil]l maintain our friendship, but we don't see
each other very often. | try not to see them.

why not? ‘ _

Well, you could say because of an inferiority complex.
i n

Can you tell me how you entered the ACHS?

After | was employed here for a while, | felt like
continuing my education. As | previously mentioned, some
emp loyees here are attending night school and others are
enrolied in the ACHS. After thinking about my studies
for some time, | decided to apply for enrolment at the
ACHS. y

{
Which program has the highest ratio of students emp loyed
in this factory? Night school or the ACHS?

More girls are enrolled A night school. !

What made yoy choose ACHS? L \

Nothing in particular. I thought ACHS would be bétter—- -
for me as it is liberal arts oriented rather tharr the
commercially oriented night school program. ‘
Why did you choose liberal arts?
If possible, | would like to go to AC College.
Do you really have strong aspirations to attend celigge?-
If the situation permits, | would like to.

- ..
What situation are you referring to?

My family’'s financial situation. If my family can handle
my brothers’ education and have sufficient funds to live

on, then I can go to AC Col lege. ——i

Are you willing to give up your own wishes to attend
college if finances are ﬁgt available for your brothers,

to attend cél1eg§?

Yes.
Are you having any problems in your stufdies in the ACHS?

There are times when | have difficulties with the radio
lectures and times when | am required to skip class due
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to my job. Last December | had to miss class for a month
because my sister was 111 with tuberculosis. She was
hospitalized for fifteen days and, even though she had
medical insurance coverage, we still had to spend
300,000 won. Of course my sister had saved some money .

Did you spend your money as well?

Only 20,000 won. But the psychological burden as well as
physical exhaustion were unbearable. This was probably
the worst period of time we have had in Seoul. | felt so
sorry for her and cried a lot. | was quite frustrated
because | missed a month of classes. | was unable to
take the term exam.

How do you find studying in the ACHS?

With preparaticoh you can understand the lectures by
radi®. Without preparation, you are completely lost. I
don't Know what it is like for others, but for me | Fiqg
it difficult. I am_doing continucus preparation and =
review. The text #¥s clear and easy to understand, but
the ACHS materials are a little difficult, although
helpful

How are your marks-in ACHS?

At first | was about 20th, but later | was above the
10th in the class.

There are 60 students in the class, aren't there?

Yes.
AN

Have you noticed any changes in yourself after your
enroIlment in the ACHS?

Yes. There are big changes. First of all, 1 was freed of
the inferiority feeling that I couldn't attend senior
high school. When | realize that I am now a senior high
school student, | feel very happy.

Do you see any defic]gncies in the ACHS pragram!as
compared to the regular senior high school program?

There are some differences; regular high school-is
better, but the ACHS program is good and as long as !
maintain my studies and work hard, there are very few
difficulties.

24

Have you ever wanted to drop out of the program?

Never. Whatever happens, | have made up my mind to
graduate.

=
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Do you have any concerns or complaints regarding the
lectures by radio,- in-class lectures, lor distribution of
mail-in supplementaries?

There are many problems. For instance, the time of the \
day which the lectures are aired on the radio is
frequently too late. | feel there should be more
in-class lectures. | find the class lectures are the
most effective for us to learn and understand the
materipal. One thing | really want to point out is that
the ACHS doesn’t have any system or policy to guide and
help students when they have individual problems.
Although, the ACHS is different from regular school, it
1s managed in the same way. There are many teachers who
don’t even know the students’ names. Those who attend

,ACHS live already under difficult conditions. In the

present system, it is very difficult for us to adjust.

Do you feel the need to consult your teacher about
personal problems you may have?

Yes. {

Have you attempted to do this?

: ‘ND.

why not? . : v

I Eauiﬁﬂ’trbecausg the opportunity never arose at the
right time. :
What do you mean by the right moment?
when | get to class, my teacher is always busy. It never
looks to me like he has any free time.
-
Why don't you go and speak to him at another time?
I don’t have time because of my job. ‘ .

Have you ever discussed your ACHS studies with your
family?

Just with my sister.

Does she encourage your studying? ' \
She says to continue my studies if | really want to.
Why does your sister no éﬁrcll in the ACHS program?
Her health is not good and she doesn’'t want to.
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To whom are you closest in your family?

To my father. Although he is quick- tempered, he is very
good to his daughters. .

Who do your brothers 1ike better?

My brothers take me seriously. [ think they feel more
comfortable with me than with my sister.

th havgn t you.consulted ycur father with regard to
your ACHS studies?

I am studying thr@ugh my own financing, so | don't want
-to bother him. He felt very badly that he didn’'t allow

me to attend a regular high school pragram after | had
been so fnsistent. *

Is the ACHS tuition too expensive fof y@u?
I think I can manage the finances.

Thank you very much for your time and information. 55311
we 'go?

Okay . i | \

interviewer purchased a pair of sandals for Her en route
back to the factory.)

(In appreciation of Soon's time and verbalé}gﬂht, the
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First Interview - i ' T .

Interviewee: Young Soon Lee (Dropout )
Interviewer: Ki Hyung Hong

Date and Time: July 26, 1981, 10:00 a.m. :
Place: Young's Residence ' ’

L

a .
'~ . The interviewer checked the municipal directory for
. Young's address. This check showed that Young lived in an
area of the city for lower class citizens. The location of
the house was on the city fringe in a area where many of the
houses were run down and unkempt : Young' s house was no
excebtion. It contained three bedrooms, a corriddr and a
traditional kitchen. The yard was small and had a pump in
the middle of it. Indications showed that Young and her
family were poor, but not poverty-stricken. When the
interviewer visited the house, Young’'s parents and her
teenage brother were present. Young was found to be sewing
in one of the rooms with her mother, while the father was
lying down in the master bedroom. When the interviewer
addressed the occupants of the household, the mother greeted
him, but the father remained in the bedroom. '

R: How do you do? Is this the Lee residence? -

E: Yes it is. Can | help you?

R: 1 am from KEDI. We are presently doing some research on
the students in the ACHS. ! have come from Seoul to
interview some of the students who went to the ACHS and -
I would appreciate it if you'd let me talk to Young.

E: Yes, you may. Young. there's somebody here who wants to
see you. Please come out for a minute.

e

How do you do Young Saon Lee. As you may have heard, |
have come to talk with the students who went to ACHS in
order that we may improve the ACHS's present system.
After studyin? the Student Records in Cheangju Senior
High School, | bscame interested in ygur case. The aim
of this research is to create a better situation for
future students of ACHS: your cooperation as a senior
member (of the ACHS) will be of great help.

™

But I went to ACHS for only a year.

R: That does not matter. In fact, I'd like to hear about
- % thlt‘ - =
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Please come in. (She showed me to a room which appeared
to be her own.)

Would it be possible for me to have a glass of water?
I"'ve walked quite a way in this hot weather.

Sure. (She went to get the water from the pump in the
yard. )

This is very good water. But doesn’'t the city pipeline
come to this area?

Yes it does. But the water does not taste as good as the
water you can get from the pump. Nobody in this area
drinks the faucet water.

I see. This area looks like the per1phery of the city.
Are there farms rearby? o~

Yes, there are many.

Does you family run a farm?
No, my féther owns a shop.
Is the man in the other room your father?
Yes, he is.

What type of business does your father have?
He has a wholesale shop.

Your father is at home. Is this his day off?

He's a wholesaler in the fish market. He works Frc%)dawn
until 10 a.m. After That he usually stays home.

I see. And how is his business? \
I believe it's fine. '
Do you have any bPothers or sisters?

My elder sister is married and living in another city;
and my two younger brothers are living at home.

How old is your sister?

She is 26 years old.
And yourself?

[ am 20 years old.
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Your brothers?

They are 17 and 14,

How about your parents?

My fathef is 50 and my mother is 48.

Does your mother stay at home or does she help your
father? ‘

She usually helps my dad. In the morning it is very busy
and the work requ\res more than one set of hands.

r's educational standard?

r schcéi,

What is your fath

He went to gra

Did he finish?

1 don’t know exactly, but I assume he finished school. '

How about your mother?

I don't think she went to school .

Your sister?

She graduated from intermediate school .

How about your brothers?

The eldest one is a freshman in the Bukang Senior High

School and the youngest one is in the intermediate

school.

Is your family welil-to-do? A
Q

We are managing all right. Around here we earn enough to
live on.

Where did you go to intermediate school?
I went to the Cheongju Girl's High School
When did youwgraduate?

In February of 1975}

When did you eﬁter ACHS?

March, 1979,

What did you do in between thc§F dates?
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I just stayed at home.

Where did you go for your Elementary School?
Cheongju Girls Junior High School.

When did you graduate?

February, 1873.

So you attended Cheongju Girls High School and |,
Intermediate School at a regular pace?

Yes, 1 did. L

= 7 ) rii
Why didn’t you go to High School?
I didn't want to and my parents told me not to.:
Why then did you enter the ACHS? ¥
By the time I graduate from the intermediate school, I
didn’t want to go to high school. But after staying at
home for three years, | found myself haviik trouble
getting along with those who attended high school. So I
thought I might go to high schoo} .and graduate.
What are you doing these days?
Nothing in particular. Basically | stay home and sew.

In this hot weather? I noticed both you and your mother
sewing. Is this in preparation for your wedding?

(blushed)

So I guessed correctly. When is the weddihg?‘

Some time this fall.

What does the groom do?

He graduated from the Cheongju Technical High Schoo!
(Trades) and worked in a company before he was drafted
into the army.

Hiilxhe be discharged soon?

Yes, in October.

Is he a technician?

Yes, an electrical technician.
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Congratulations. You must be busy with all the
preparations. ’
Is there anything else you'd like to Know?
¥es, there are several other items.

I am expecting some guests soon. It wouldn’'t be proper
for me to have a male guest present.

I see, is it possible for me to talk with you another
time?

After lunch, I am able to go to town.

1'd appreciate that. Where can we meet?

Do you know the city well?

No, | don’'t. .

You went to Cheongju Senior High School, didn’'t you?
Yes, I did. |

Nearby Cheongju ACHS there’'s a bakery called Bush. On

the second floor of that bakery is a tea-room called
Mee ju. How about 2 p.m. at Meeju?

R:"~That will be fine.

"E:
R:

.
\R:

m

-

I'm sorry to put you to all this trouble.

Rather, I should thank you. If you can meet me at 2
p.m., 1'd appreciate it. By the way, I'd like to say
good-bye to your parents.

Mom, can you come here for a minute?

I will say goodbye for now, Young. Mrs. Lee, if it's
possible, could you tell me about your daughter when she

was younger .

Are you finished talking with Young yet? We have lots to
do these days.

I heard about it, congratulations.

Thank you. But I'm sorry we couldn’t help you'much.
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Report on the First Interview

The first interview with Young can be regarded as
successful. Even though she was passive in that she only
answered questions of the interviewer, it appears that
the good rapport established with her will later bring
out enough descriptive information.

Young was poised and relatively open during the
interview, but she appeared to be conscious of the
others in the house. This attitude cdn be easily
attributed to her situation as a future bride, as well _
as to her personality. She did not strike me as being a/

smart person and appeared at the interview in her  ——
regular housecoat.

The information from the first interview can be
summar ized as follows: -
1. How she decided to go to the ACHS:
2. Demographic and educational sketch of the fami]}:
3. Socio-economic status of the family;
4 Her present life and future plans (wedding) . .

~ Issues to be dealt with in the second interview are
as follows:
1. Improvement of the rapport:
Young’'s school days;

Motive for géing to the ACHS;

Bow M

The ACHS days;

wn

Reasons for dropping out;

Family's influence on Young's education.

N

second Interview
Interviewee: Young Soon Lee

Interviewer: Ki Hyung Hong
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Date and Time: July 26, 1981, 2:30 p.m.
Place: Tearoom Meeju & North Park in Cheong ju

(Young appeared thirty minutes late in the Tearoom. The
room was quite comfortable as it was air-conditioned.)

Nice to see you again. I've been!waitiﬁg for you.

[I'm terribly sorry for being late. -

Is sBmething wrong with your eyes, they look su@1fén?

I have a virus infection in my eyes. il believe | got it
from my younger brother.

I"'m sorry to hear that, it must be very irritating.
It’s terrible.

How' s your 'preparation for the wedding?

There are so many things to do even though we don’t
intend to prepare very much.

What do you need to prepare?

Things like new clothing, bedding and so forth. | asked
for a refrigerator, but | don't believe 1’11 get that.

Who's idea is the wedding?

Mother’'s. She contends that a girl needs to be married
at the right age in order to get a good husband.

How many of yDGFxfgieﬁgs are married?

I have five intimate friends dating back to my
elementary school days. We were in the same school up
until the intermediate level. ‘Then they all went to high
school, except me. There are four of my friends in
Cheongju ACHS and one friend in the Daesung Girl's
Senior High School. 1 don't believe any of them are
married. When | met some of my old schoolmates, they
told me that the girls who didn't go to high school were
already married, some already having two children. Where
I live, the girls my age are preparing for their
weddings.

How old was your sister when she married?
She was 20.

What does your brother-in-law work at?
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He's working at Dasjt:m Leather Industria)l Company.

You are one year later in getting married, even if you
have your wedding this fall.

That's correct.

Do you keep in touch with any of your five friends you
previously ment ioned? -

After graduating from intermediate school, we met on
several occasions. But since they stayed in high school
and I did not, I didn't enjoy their company as before;
SO now | avoid them. | haven’'t seen them for qQuite some
time. .

What are they doing now?

Four of them are working for some company and one is at
home .

Why didn’'t you go to high school?

My parents told me not to go and, since | didn't fancy
it very much, | decided not to. But I regret it now.
Why didn’'t your parents want you to go? Was it because
of the financial situation?

I don't believe so. 1 still believe that if | had been
determined to go, I could have persuaded them to let me .
They thought it was not necessary to send a girl to high
school. Our family is not doing financially well now,
but my brother is at high school.

He entered the Bukang Technical High Schoo! this year,
didn' t he?

It has been suggested that he should go to a technical
school and prepare for a future job, since high school
is the only education they can afford to give him.

Who's idea was that?
Mainly my father’s.

It seems as though he had no intention to pass on his
business to his son?

The wholesale business in fish retajl is quite
difficult. My parents didn't want their children to
continue that type of menial work. We have a large
electronics factory complex in Cheongju and so whenever
you learn certain skills and techniques, you can get a



294

job there very easily. ~

Why do you think it's enough for a girl to have
education only up to #htermediate school?

What's the use of having higher education when the gir]
gets married anyway? My parents believe boys need high
school, but for girls intermediate schoo! is enough.

What is your opinion?

I didn't do well in school. | tried, but | was always
below the average. Once | was near the bottom and I
almost went crazy. Some nights 1 stayed awake for a long
time, wondering how [ could make others think | was a
good student. Maybe | don’'t have brains. However, | did
do well in the art class (painting). Once in grammar
school my painting was selected in the school contest. I
found it to be somewhat of a-consolation because I was
envied py some of those students who did not do well,
For mﬂSﬁntermediate school, [ went to the Cheongju
Junior’ High School. At that time we didn’'t have exams. I
enjoyed Korean Literature and also the English teachers.
I tried very hard to improve my grades, but was not
successful and so when | was a senior, | didn’'t have any
confidence in myself or my academic ability. The only
subjects | did have confidence in were my art classes,
such a music, painting, and Home Economics. Those | was
doing okay in. Because of my poor class standing, |
eventually lost my interest in going to high school,
using the excuse that my parents didn’'t want me to
continue. | then gave up. However, those two, three
years at home made me miserable. | didn't have any
friends and 1 didn’'t want to work in a factory.
Meanwhile, I got the idea that I could go to the ACHS. I
liked the idea of not having to go to school every day
and that 1/didn't have to be embarrassed in class when I
failed to answer the teacher. My parents, especially my
father, wepe-against the idea, saying that they couldn’t
see the néded for me to learn any more. | neyer succumbed
to their way of thinking because | felt so fhiserable
without having any friends. A1l of my best friends would
be high school graduates, while | would only be a
graduate at the intermediate school level. It hurt me a
lot to avoid my friends. After arguing with my parents
for several days, | gave them an ultimatum: That if they
refused to allow me to go, I would run away. They
finally gave in with one condition, that they wouldn’t
give me much in preparation for my future wedding. I
went to the ACHS. There were lots of older people there,
with myself being one of the younger generation. |
didn’'t have to work at a job, but instead ! was allowed
to study all that | needed and to attend class lectures
every other week. With these advantages, | was high in
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spirits and expectancy whan | started the ACHS. That

-, feeling was very different from those | had when |

started in &lementary and high school. Nevertheless, I

became disappointed after a month’'s time. There was a
; lot of material that I could not understand in t%e radio
{ lectures. Even after consulting the texts, there was
~——gtill a lot I had missed. The Sunday classes were worse.
| wagat a loss and didn't know what to do. Maybe [I'm
not destined to graduate from high school, 1 thought.
The ACHS has a unigue way of teaching, but it doesn’'t
have any policy of student guidance. [ don’'t believe
ACHS should continue its delivery of formal schooling
without devising some guidance policy. How to study for
a special school such as the ACHS, as well as how to
prepare for in-class lectures. needs to be taught.
Another problem in the ACHS was the psychological
distance between the students and the teachers. Sunday
classes should demand that the teacher know something
bout the individual students, | guess. There seems te H
be a lot of guidance prc:b1?'ns in the ACHS.

®

R: Did you make any friends at the HCHS?

E: None. Even the names, [ only Knew a few.

Ry_ Did you ever mix on any occasion with other students?
E: Never. ] didn’'t have any opportunity.

R: Were there any extra-curricular activities such as
one-day excursions and schooldays?

E: We had a one-day excursion at the beginning of Autumn.
R: Did you particiqgte?
E: Yes, [ did.

How was it?

Very interesting. | think we need more of those
occasions since the relationship between students and

teachers, and among studentg, became quite close. We all
really enjoyed that outing. , ‘

R: Why did you quit the ACHS?

Near the end of the first year, | seriously beganglﬂ
consider quitting. I could Keep up with the text '
materials and | worked hard, but some of the material I
just could not figure out. | could have consulted the
teacher in the in-class lecture every other week, but I
was prevented from doing so because of the pcss1b111ty
that he might scold me for not understanding such an

m
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easy lesson, and also by the distaﬁcé between the
teacher and myself.

Wasn’'t there a student counselling centre?

Yes.

Are the ACHS students’ allowed to use the centre?
[ heard we were able to.

Have you visited it?

No.

Did it occur to you that your might want to discuss your

problems with the counsellor? 3]

Yes,

why didn’'t you. -

We had the counsellor from intermediate school. Nobody
liked to go there because they said they couldn’' t do
anything about your problem. Instead, they only tried to
find the secrets out from you, so | heard.

Have you ever been-to the counsellor's office at junior
high school?

No.

Did you know your teacher in the ACHS?

We didn’t Know each other very well. He knew my name and
what | looked like. During my second year, | was absent
for quite a while and he sent me a letter. By the way, I
met him on the street a few days ago.
Who was your teacher?

His name was Yung Jae Yoo.

Did you like his as a teacher?

He was alright. I thtnk he paid extra attention to us

ACHS students. He was very nice. But I would have ]iked
him better if he had been female.

When you met him last time, who said hello first?

He did.

Did he see you first?
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No. [ did, but | was going to avoid him?

Why did you want to avoid him?

[ felt embarrassed to see him.

How come? |

I was ashamed because, unlike the others, | dropped out.
Have you thought about going back to the ACHS?

Well, | don't Know.

Have you ever contacted the school or the teachers to
discuss going back to school? -
No. .

Thank you very much for your time. I think you'd like to
go back.

Yes.

I thank you again.

(I paid for the tea and left the Tearoom with Young. On
leaving, | suggested we have some ice cream at the nearby

park.

Young accepted the offer. The park was a type of

playground situated in the middle of the city Near the
entrance to the park was the Cheongju Girl’'s High School.
The following are the contents of the interview from the
time of entering the park to the time of departure.)

R:

m

m

Am =

Is the Cheongju Junior High School located next to the
Cheong ju Senior High School? :

That's correct.
Then you must have come to this park quite often?

Yes. After school myself and others came. We sometimes
played, read books and sometimes we sang along.

How long ago was this park built?
Quite some time ago, | believe. They had it redecorated

a few years ago. By the way, is this your first time in
the city of Cheongju?

I used to pass through Cheongju on my way to Songlee
mountain. Also, with matters relating to the ACHS, 1|
have had to come to Cheongju a couple of times. But I
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left as s s the business was over, -so | was rot able
to get to K Cheongju very well.

If I'm not to get married, | cchﬁd show you around.

I'm sorry to hear that. When are you going to see the
groom again? -

I think it will be sometime in October, after he's
discharged. He is presently stationed on the front. I
heard he wouldn't be able to have holidays before his

discharge. —
\
How come you are getti married to a man you have

rarely met? I thought that didn’'t happen very often
these days.

Mother strongly insisted. So far my 1ife has been
strictly controlled by my mother. '

Who is closer to your mother, you or-your sister?

My sister, I guess. After she got married, mother
started turning most of her attention on me, which I'm
not happy with. [ want her to give me less attention for
there’'s too much interference right now. After all, I'm
getting married to the man whom she insisted on.

Are you satisfied with your wedding?

I'm not satisfied, but I can’'t say I'm dissatfsfied

 either. For my background his conditions seem okay and

he appears to be decent. Furthermore, getting married
early would be better than doing nothing at home and
getting old. The only thing I'm not happy about is that

the marriage was decided on mainly to mother's

- insistence. | felt a little bad because she decided to
give away her daughter to a man she doesn’'t Know very

well.

Would you like to continue your schooling after the
marriage? '

That remains to be seen after the marriage. If possible,
[ wouldn’t mind. But studying has never been easy for °

me. Unless something special happens, | believe it will

be difficult to go back to school.

Are you usually confident in the things you do?
well, not really.

Does that include more than just your study?

——
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