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,assertlveness ahd self}eiteem. The subjects‘weremrr

' . ' ABSTRACT '

-
~

T
A formatlve evaluatlon of an assertlveness tralnlng
A

workshop for women found‘that the program offered ag .

Athabasca Ut lver51ty kEd to an lncrease Ain subjects‘

»self selected from a un1vers1ty cont1nu1ng educatlon,_,f‘

Ao ,"’

: populatlon. ' The workshop apprbaches 1ncludedﬂ lectures, o

(,\ -

cognltlve restructurlng, behavioraierehearsal behaVIOral.

t ' ’“

:coachlng, and group dlSCUSSlons. The workshop toprCS

'
1ncluded definitions of assertlveness, aggresslon and

a

non- assertiveness; SOCl&llZ&tkOh' 1nterpersonal rlghts'
initiating social contacts’; maklnﬁ“”hd refu31ng requests,

and glv1ng ‘and rece1v1ng cr1t1c1sm.gvAn analy51s of the

scores from the Gambrlll R;chey Assertlon Inventory

indicated that subjects assegtlvenees lncreased after
° ' : Lo
taking part in the workshop The sé%reé%bn the . -

o

Coopersmlth Self- hsteem Inventorx 1nd1cated that

subjects' self-esteem decreased at the end.of the '
workshop but that it had increased over the pretest level
at the two month follow-up. The gualltatlve data,

responses to questionnaires, prov1ded 1nformatlon on

U

which topics and approaches used 1n,the workshop were the

'

most effectlve in brlnglng about.fhat change. The.lowest

ranked topic was that of the effects ofa80c1allzatlon.‘

' ’
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. N . !
That topic was of little value to the sybjects, who seemed

. : e
aware of the effects of their upbringing. Of grekter

—interest to the subjects were.practiéa; techniques for

N .

¢

. ' v
expressing oneself while exhibiting concern for others.

. The subjects' comments and the literature indicate that °

-

the 'topic of socialization should be deleted and an

exercise on the expression of anger be added. 1In

"addition to the finding about'program content, the

N

deécriﬁtion of,the’proéram offered will provide base line

1

information for further research into the effects of
program modifications.

/

N : .
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O I. INTRODUCTION : ‘.
(* ) M - . h . e
\ Sl : : "

Assertlveness tralnlng workshops 51m11ar to that
TN

o) fered by Athabasca Unlvers1ty,_the subject of thlS

study, have been offered for several years by ‘the anon S

rf'

am, Faculty of Extension, University of Alberta

tpurpose £ the workshop 1s to teach assertiveness

cepts to men, to he;p them ac@uire/assertive‘ \
behaviqr skillg,fand to reduce their'anxigtx_about'using

K\ those ski;ls\):hn evaluationlblannea‘in Ehe manner
sugéested by Stake (1967) was undegtaken to\ determine
whether or not the workshop was succéssful in heiping

participants to achieve those go

#nd to assist
-“l -

traindrs in determining what- rev151ons, 1f any, would¥
]

Q‘enhance the workshop progr In kéeping with Stake's

outline, the evaluation -waf concerned with the rationale

for the workshop, what was\intended to happen, what was
i A
[

siobserved‘to have happened, andwhat was judged:to be the

s, value.of the outcomes. C N

- Rationale for Assertiveness Traiﬁgng“Tor Women

-

‘The rationale for assertiveness training for women. has
evolved, in' part from the’ thoughts of sevé?éi/femlnlst /“
writers of the last half of the twentlgth century dde
Beauvoir, 1952; Mlller, 1976; Gllllgan, 1982). -These v

' A - s y
- writers have conclqud that women™are socialized to be

1/ SN
’ (

L4
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passive and to put their fate in the hands of the
dominant, male o;iented society.. WOmeﬁ aré'expected to
be dependent and to derive-meahing for their‘livesffrom
service to othefs, consequently, they have become
sensitive to the needs of others. Thé concomitant

. , o
expectations of service'to others and dependence upon
others for theirjl;velihood have Feducedeomen's
motivation and ability td meet their own needs. . They
have.been especially reluctant to risk expressing
themselvés in a.manner that might lead to éonflict and
fejection.' That ‘women expefience depression more than
menvhas been’ thought to be related to their inability to
express negative.emotions; the litefature reyiewed in

Chapter II is conclusive on that point. Assertiveness

trainiﬁg has been shown to be effective in helping women

- to use their own p&?er'on their own behalf to reduce

depression and to increase self-esteem.

{

Rationale for thg Study . Research undert@aken witb ,

s

respect to assertiveness training mentions the type of
i 3 l O . - M ) - ) v ‘ ‘ . .
intervention used but rarely describes it with more than

a single word or a short phrase, e.g. cognitive

. behavioral. Accordingly, this evaluafion‘was desjigned to

include aydetailed description of the workshop program

and to evaluate its effectiveness using both quantitative

and quélitative means.



Research Hypotheses . There were a nyifber
hypofheses generafed for this study.

Hypothesis 1: That‘the starters and the completeré cannot
be differentiated on the basis of their scores on
the Gambrill-Richey Assertion Inventory and the
Coopersmith Self-esteem Inventory.

Hypotheéis 2: That subjects' assertiveness and
self-esteem ingrease after participation in the
workshop prog%am and that the ihcreaseg become
greater oyer ‘me. ' W

Hypothesis 3{ Tha- rubjegts would find some. topics or’

S approaches in the workshop program more helpful thar
others in bringing about those changes.

The informgtion gathered through this evayuation
served four purposes!i First, thésnominal data provides

" information about the subjects in comparison to the

population of the female work force of Alberta and with

9

respect to the differences betYfe those who start and
those who complete the workshop\ﬁz

ogram. Second,
gquantitative measures provided data-about‘the
effectiveness of the workshop program with respect té
self-repo—ted changeé in assertiveness and self-esteem.
Third, the qualitative data indicates how the'wofkéhop“
progra:: hrings about change and/ﬁow it could be hade moré
effective from the participants perspective. Finally,

the data attesting to program effectivene:«., and the

3
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.

detailed pfogram description provides base line data for

furtht.er research into prog~ - i«:difications.



II. REVIEW OF. RELATED LITERATURE

g

i .
The literature concerning assertiveness train§ﬁ§”for
S
women and program evaluation is Cbn31dered in this

chaptfr. Flrst femlgzgt theory which had the greatest
influence on the workshop program and has prdvided the
rationale for assertiveness tra!ﬁing for women is
-‘examined: Second, research fiﬁdiﬁgs are considered whiéh
_examine the merits of various approaches to and coﬁtent.
bof aé§ertivene§s training for women programs. Finélly,
literature whichjhad the greatest influence on’the design

of this evaluation study is considered.

Feminist Theories . Simone de Beauvoir (1952) was

the first of the'recent wave of feminist writers to
observe that womén's development is not well fostered by
society. She‘tra;ed‘the development of western society
in which men have been the central agents of change aﬁd
thought andrwomen have been dependent'upon them. Men's
thoughts about how society operated and'hoﬁ it ought to
operaﬁe haveABecome the ideals of society. Women's
thoughts. and ideals have not been coﬁsidered except to
note how they were different and inferior. The
exceptional and lesser position of-women and of women's
thoughts has become so accepted that it has become gaft

of the language. The norm and the universal are

5 i I
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‘expressed in the masculine gender. The female is the

"Other", the exception to the norm. That obseryatioﬁ

cpplies even to English which, unlike the French of de

Beauvoir, has a neuter gender. . - L

‘Jean Baker Mill/er (1976) explored the theme of the

"Other" in relation to the development of psychoanalytic’

‘theory.’ She stated that what Freud interpreted as the

incomplete development of women's personalities was

rather an enti;ely different pattern of development that
he had failed to percSive. Sﬁe reiterateqwfreud's ideas
embhasizing that men's whole struggle, in psychoanalytic
terms, i; to beéome autonomous. O% the other hand,
womenﬂé struggle is to érow'and develdp thle remaining
intimatelyvconnected with others. 1In a recen£
unpublished manuscript, Miller (l984)_develdped thaf idea

.

further by stating that an effective goal in counselling
¢ 2 - :
women would be for them to grow from

"be;ng-in—relationship" (someone whose existence is
it ) .
defined by a relationship)l to the more active

"being-within-relationships".

Miller (1976) attributed low self—esfeem among women

“to two things: They have not been recognized and rewarded

for the effort they have expended in nurturing

relationghips, and they have feft unable to acknowledge

or express their own needs. Women have nurtured

¢ . . .
relationships because their own physical and

[¢]



psycholégi@%%ﬁ?ell-beingwhas rééped upon the health of
\a R . C . ~ ' sl .

those ielatﬁonhlps. They have feared taking*action to
“p%omote their own needs, once acknowledéed, because to do
so might tear the fabric of the relationships on which '

their well-being has rested.

In a similar vein, Carol Gilligan (1982) examined -

)

Kohiberg's theory of moral development and concluded that °

t

_ he failed to acknowledge women's moral development
adequately.. Likg.Miller and de Béau&oﬁr, she obsérvéq_
that psychglbgical theories did not fit women. Gilligan

wrote that: It is not so much that psychological theories °

have been inrerror'about_women's development, but that
they ‘have failed to consider it at all. The erxor has
" been a'basicvone: Universal patterns of human devélopment'

have been defined from’the~study'of only one part of the

population, men and boys;' That error in logic has led to
. N ' -
-2 bias of the sort which those familiar with

-
\

psychological testing will perceibé and recognize as
limiting the applfcability of the pattern 'so derived
\‘(Sattler, 1982). Women and girls' development were

— -

considered, if at all, after the pattern was drawn. When
observations revealed that the pattern fit them poorly,
women's inadeduate develop@ent, rather than an

inadequately designed pattern, was blamed.

In Kohlberg's theory, which Gilligan (1982)



"

"'\were made by drawing upon‘hniversal ethical principles.

\
L
»

., study women who werg in the throes of a moral dile

: N o
examined, moral development occurred through six

_invariant stages. At the sixth level, moral decisions

’

While men -in late adolescents often achieved that_stage,
) i

b - : -
women rarely_achiéved more than the third stage. "At

(the third) stage morality is.conceived in interpérsohal,

terms‘and goodness .is equated with\helping and pleasing

others" (Giiligan,-l982, p.18). Gilligan decided ta

such that any decision they made would be harmful to
someoné.l'They>were‘deciding Whether to maintain or abo
their pregnancies (Gilligan, l9f7;. GilliQ;n‘fouhdh ;
gohtrary to Kohlbérg;.that'women did‘deQelop to a
ﬁrinciple& stage of morél reasoning. The principle that

women used, one that thlberg had failed to perceive, was

—

one that Giiligan‘calied the prirciple of nonviolence.

It was not an apstﬁgct princAple,~like the ones
A - )

. considered by Kohlberg for his sixth stage, rather, it

was firmly tied to interpersonal relationships by
‘ _ - a - o
feelings of caring for others.
S T . ,
When assertion no lofiger seems dangerous...the

notion of care expands from the paralyzing
injunction not to hurt others to an .injunction to

act responsively towara self and others and thus to

sustain connection. A consciousness of the dynamics



of human relationéhips then becomes central'to moral
understanding, ]oining the heart and the eYeé#D an

ethic»that ties the act1v1ty of thought to the

activity of care. (Gilligan, 1982,‘p.l49)
A - . o

Ll

The pr1nc1ple of nonviolence defined Ry Gilligan is -one

-

" of the -major themes that emerges from the research
. literature on assertiveness,training for women. It will
be shdwn in Chapter 1V of this study that it is also a

; .
major theme that emerges .from the questionnaire responses - :
. i

of the subjects.

il

{

Assertiveness Training .’ ' Research about specific
approaches and components’ of assertiveness training has
been examined to understand the relationship of these-

elements to the workshop design. The theoretical'
’ 3

s

approaches to training were considered to determine which
one,‘or which ones, ledbto thergreatest acquisition of
skills“that subjects could then generalize to the
greatest number of situations. Research nhich examined

\

"the content of programs was also considered. The
s : e

literature which egamined the perception of assertiveness
. - " Q. ) < i .
by others was examined because' of its relationship to the
~ interpersonal implications of assertiveness. Finally,

special conSideration was given to the literature about

a—w—the approaches and components of assertiveness tralning

N :

for wamen.

R
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PRI | A .
Thﬁ definition of assertiveness training used-s for

this study and the workshop is the one expressed by ﬁangé

~and Jakubowski (1976). It is a useful definition because

itiacknowledges the interpersonal concerns thagﬁare SO
. b
~?ﬁimportant to women (Miller, 1976; Gilligan, 1982). " Lange

\fr&' .
and Jakubowski's definition is: That clients "learn to

exﬁress thoughts, feelings, and beliefs .in direct,

honest, and‘appropriape ways which do not ?iolate'anOther

person's rights" (p.7). To expfess feelings difectly,
'éspecially gegétive feelings, is éontrary to the way most

women have oeen socialized. In fact, they have been

. socialized to consider the féelings of others, and to -

: . : . .
ignore their own (Miller, 1976; Butler, 1981; Gilligan,
1982). The failure to express feelings, especially wheQ

) »

asking othefs to change their behavior, of to expréss

anger, can iéad to feelingé of futility, depressibn, and

poor seli-esteem (Miller, 1976)5 ’ .
Assertiveness training has been found tb'aegrease

depression an&‘anxiety as well as ta increase f !

assertiveness (LaPointe & Rimm, 1980;‘Shaf£er, Shapiro &

Sank, 1981), and to increase self-esteem (Lange, Rin &

Loxley, 1978; Stake & Pearlman, 1980; Tait, L977); Both

~individual and group érocesges h;ve béen shown to bring A\\

-

about those effects (Linehan, Walker, Bronheim\& Haynes,"

1979), regardless of the sex of the therapist

3
~

s .

P



‘(Robbins, 1877). A twuygay werkshop was shown to be as

“effectlve as the same number of hours of treatment spread

over several weeks (El Shamy, 1977y.

Greater increases in assertiveness were found with
A\ | _ ,
ap@roaches which used a combination of behavioral

‘ ) &

rehearsal "and cognitive restructuring. Rational emotive

and self 1nstructlonal cognitive, restructurlng approaches
were found equally effectlve (Carmody, 1978) Behavioral
rehearsal with cognltlve restructuring was found to be~
more effeéllve than: behavioryr%hearsal'or eognitive;

restructﬁring used alone;(Goldfried’& Goldfried, 1979),
desensitizslion alone (Deiange, 1977),; ndvbehavioral
techniqges alone (Aiden, Safran, & Weidemang 1978;‘Baer,
1977; .Jacobs & Choehran, 1982). -Behavioral rehearsal
with cognitive restrgcturing was also more effective for -
soCially.enxious qlisnts (Elder, Edelstein; & Fremouw,
1981), asd was sﬁperior'ip facilitatingithe
-generalization of assertive pehaviorﬁto other situations
(Jacobs & Gechraﬁ, 1982; Sreel:.}977; Wolfe & Fodor,
1977). The‘iatter finding is” important because
assertiveness is known to be a situation specific raiher :
rhan a'unitSfy trait (Galassi & Galassi, 1978; Rich &

~

Schroeder, 1976). The'greater generalization with

cognitive restructuring may be due to an increased sense

of personal competence that seems to develop with that

[ ]
L 4
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appro%ch (Safran, Alden & Davidson, 1980).
" :

3, .

Thereﬁﬁggevidenqe that the content of aSSertivéngss
training pfograms neé&slfo‘emphasiie the impértancé of
‘both verbal and non-verbal behavi%r. Unde;staniing both
aépepts,of the behévior istéspecially important because
many people ddinofvdiscriminaté befween assertion and
aggregéion (Huil &»Schroeaér,51979{ Rékos,,l979). | In
paft, that is a lapguagesprbblem, e.g.., th% Cogcise,'
Qxford Dictionary (1976)'gi9és self-assertive as a
synonym for aggressive, but ndnjVerbal aspects of '
assertivenésé, such as‘épeech loudhéss ( Rbse & Tr,on,
1979), eye contact and laténcy of'rbsponse (Mc?all;

v;WinneFf, Bordewick & Bornstefp,IIQBZE'Ro;e & Tryon,
1979), can make the‘distinction betweer them clearer.

\ A positive reaction tO»aséertivenes;_canndt be
éssured evén with ca:éful attentidn to verbél'aﬁd, ,
‘nbn—verbal behavior. Assertion was found to bégmorelg

likable and.polite‘than aggression but'leés likable than

t

non-assertion (Hull & Schroeder, l979;’%oolfolk & Dever,,

¢

1979). Those most involved with an individual~stated, in
the abstract, that they preferred aséertiyehess although
in practice they preferred non-assertive behavior

(Gormally,'l982).; Reactions to assertiveness varied in
i\

direct correlation to the assertiveness level of the

recipient of the behavior, and negatively'if‘a

et



traditional attitude to women was held (Kern, Cavell &

Beck, 1985): . The negative'perception of éssertiveness

was - reduced when'empé?hic stéteméhts were added to
- 5o .

negative assertive statements (Hoffman, Kirwim & Rouzer,

1979; Hrop & Rakos, 1985;,Rakqs,197§?:ﬂbut even then

assertion was found to be less, -L¥ka%®%# than non-assertion
. L et ,

{Kern, 1982)s 1In éxtreme, but‘nrfwﬁhusual, s;tuationg

women who were abused weré found to sufgernfrom an
. . ) ’ N ’ E
increase in the incidence of violence when they used

assertive'responses\(Meyer—Abell & Jensen, 1980)..
For women to express negatiye~feelings or to'express
themselves ‘inp a manner thatvis asser@ive and may be,

v

thought to be aggressive can be seen as a violﬁgion of ~

the principle of nonvfolence that Gilligan (1982)

revealed as”being so ;ﬁporfant to women.'_On the cher
haﬂd,.tng express}on of posi;i?e asserti&ﬁs is* "entirely
consistent with tﬁé(feminine stereotype“.(Muehlenhard,
1983,p.158). Womeﬁ are inown to_experieﬁce more aﬂxiety
than men when expreésing negatiVe feelings; in contrast,
men experience mofe-anxiety,in the expressid% of positive
feelings (Butler, 1976). "Tﬁe‘most anxiety ngvoking
assertive situations described by women seemed to be
those which *nvoived.disagreeing or.expressiﬁg\anger"

(p.57).

Thé& findings that men and women react with anxiety
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‘to the expression of different emotions,'has led to the
. Ed . : '
v . . ' C. __Ap N .
suggestion that training Zcr the *wo sexes should differ.

Men's ﬁrdgrams should focus'on\Q$§qrtive rather than

~

. e -
aggressfxf expressions of anger; women's programs should

focus on the reduction of internal conflicts that éo

inhibit assertiveriess (Butler, 197f: Fprnham & Hendegson,
. -'{"";‘.& - : ,

1981). Butler (19761 stressed the%j@portance of building

women's skills and confidence: to be assertive by

beginning with the easiest topics like givihg and
receiving compliments, and working to- the more @ifficult

like saying no, giving and receiving criticism, and

dealing with conflict.l The necessit§ of building skjlls

Al - . »
- and confidence may accounzk;;;*;hat Lafevre and West

, . )
(1984) found: Trainers spend relatively too much time on
i’

saying no when subjects really wdnt to deal with

' inté;personal conflict. Although it may not be subf%cfs'

[

““main concern, they topic of saying no, being less

threatening than that of interpersonal conflict could be

an important step in incréasfﬁg éubjects' skills and

*'confidence.

Evaluation Methods . The desiyn for this

evaluation study has drawn principally upon Stake (1967).
)

Stake's model focused particularly on the transactions.
that take place in the course of program delivery. He

stated that it is important to gather as much information

.

“¢

—
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as.possible abou#” tugzintents of the trainers, \\

participants, in itutions. He also stressqd the

<
Abi

importance of observ1ng the transactioﬁs_that oc?g} in
the educational process under study and of usiBg multiple

outcome measures. Stake (1983) reiterated recently that

the decisions about how to evaluate and what elements to

study rest with the evaluator, and that his .framework is
. ". v ) )
meant to be descriptive rather than prescriptive.

Scriven's (1966) thoughts about evaluation have also
influenced the course of this study. He stated that

%;gre are two major, categories of evaluation: forﬂggive,

—_ -

which ‘is an intermediate evaluation of a program that can
] ‘ R :
still be revised, and summative evaluation, which is an

overall judgment of the worth ot the prcgram Scriven's

primary interest was stated as determlnlng +how well a

' program succeeded in its own coin, but_he also state

"~ that t'7 institutional goals must be able to withstahd

external scrutiny. ""How well does the course.achieve its
e

.goals? It is of course obvious that If the goals aren't

*

worth achleving then 1t is uninteresting how well- they

are achleved" (p.21).

Popham‘(l975) examined & number of research designé

AN o . !
3

and deférm;ned that the one group, pretest-posftest
design is weak, but that it can be strengﬁhenedrif the

time between the pretest and treatment is’short so that



\?Hh.
2 16

threats to. validity, maturation and differential history,

are llmlted. He acknowledges that the "design' is
. particularly useful for formative evaluators who wish to
gather data regarding the etfectivehess of subcomponents

8

of an #nstructional program” (p.207). Both Stake (1983)
and House (19775 support Popham's opinion oh the
'usetulness of_the case study design. Stake thinks that
it mayriead'to‘a different kind of knowledge; a
suhjective epistehology that can be lost in more

objective.randomized studies. House (1977) suggests that

some of that know1ng may ‘come " about by ' pattern matching”

“i.e..  the kind of learnlng thag most of us &B‘all the time }5;

AN Aele
when we dec1de whether ot not: new 1nformatlon fits with

~,

what is a;ieady known

~

3 Summary and Impllcatlons of the Literature o. - The

//
J’
¥ volume of research considered, has shown assertlveness

3

_tralnlng to be effective for 1ncrea81ng assertlvquss and
_ Self-esteem. It has also been shown effective in helping

women to recover from reactive depression. Those effects

s

are in accqrd with the predictions of feminist theory and

the theory of assertiveness: tralnlng
/ T e\ . .
Partlcular approaches to assertlveness tralnlng have

been”shown to be effectlve in promoting the acquisition
of the behavior and in faC1lltat1ng its generallzatlon

Cqénltlve behav1oral approaches were found to be

N,

N o g
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effective in increasing assertiveness and in fébilinatinc
the generalization of thq behavior from ;ne sit;ation tc
another. A two day workshop has been found £o be as
effective as the same number of hours of training over
several weeks. | | -y

For women, the finding that non-assertive behavior
was better liked by others thah*assertiveneSS'may
militate against its use. In order to begln to change
their behavior, women must be supported for the concern
forr ?thers that‘inhibitS'tﬁeir assertiveness and begin to
understand the violence that‘they do to themsélyes
through thei% unassertiveness (Gilligan, 1977). Women
are in a double bind. They will feel bowerless if they
are unassertive,'but,fhey-may risk an important aspect of
'their self-image and social isolation by beingAassertive.
There is no totally safisfactbry escape froh that bind.
The best approach in training programs would seem to be
one that ensures‘fhat skills are acquired and confidence
‘built»through behavioral rehearsal and cognitive
reétructuring and . courages the use of empathic
statements to enhance the social acceptance of an
assertive statement. In those ways,.assertivehess
training can teach women how to shdw equal respect for

themselves and others.

The literature considered lent support to the
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prefest—posttest, né%random design of the evaluation
undéftaken in this study.’ Although vulnerable to threats
to validity, especiayly maturation and history, it can be
a useful approach io formative evaluation. increases in
assertiveness and self-esteem ﬁust be demonstrated in
order to éstablish that the program was effective to some
degree. 1In addigion, the consideration of various
components of the workshop program, from the subjects'
comments will give some idea of which of the various

elements were effective in contributing to the workshop

experience and outcomes.

i



III. METHOD AND' PROCEDURES
o .

The method and procedu}gg for the study are examined
in this chapter. 'The aim of’the‘chapter is to describe.
who was involved in the study,\how,they were involved in
thé study, and how the effects of the study were
determined.f ”

'_Trainérs'. Both of‘the traiheré for the ;orkshop
were couqséilgrs at Athabasca University with several
years éxpgiiégge. The senior counsellqr‘holds a Masfer
of Educafion in Counselliﬁg Psychology dégree and was a
candidate for the Doctor of Philosophy degreg, aiso in
Counselling Psychology. She had‘experience workihg with
individual clients and groups in'edu¢ational and clinical
settings. The other counsei;or had worked with both
individual cliea;s and groups Qrimarily within an
educaEignal set%ing.» She was .also .the evaluator.

Procedures . The workshop was held on two

successive Saturdays. The workshop plan drew principally

upon two manuals: Responsible Ass °rtive Behgvior by Lange

and Jakubowski (1976), and Self-Assertion for Women by

Butler (1981). The workshop used lectures to impart
information and to introduge the central'ideas bf
éognitive restructuring, role playing by the traiqers to
provide examples of behavior, extengive behavior

-

19
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————

rehearsal and coaching in small groups, and discussions

with the whole group.  Trainers consulted with each
other freduenti; during the workshop to determine whether
or not to amend the plan aﬁd, if so, to notevthose -
changes on the plan. The oiiginal'plan is in Appendix 1.
The amendments to i§ are listed in Appendix %.

Sample . The subjects‘of this study were the
parficipants in a workshop offered by Athabasca
University. Publicity for the wprkshop,:making reference
to the research project, was sent to all female AthabaSc;
University students in Edmbnton and surroundihg area.
l,Participants were self~sélect§d either from that
population or through association with a me%beruof that
populatibn. Of the initiaf 24 pa}ticipants,'L7.attenQGd
bath days éf the workshop and completed all of the\ |

inventories and’ questionnaires.

. Data Collection . .Subjects completed two

self-report inventqries: the Gambrill-Richey Assertioh

(gd,/' )

Inven ory agd the Coopersmith éelf—esteemwlnvghtory.'lIn
aédy{{on, questionngires designed by theAresearcher were
given prior to the wofkshop, upon completion of the
workshop, and two months following the workshop. The
preworkéhop inventories and questionnaires were ﬁailed to
participants the week priqr to the workshop, the

postworkshop inventories and questionnaires were

completed by subjects at the end of the second day of .the
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workshop,~and;§ﬁe.follbw—upvinventories and
questionnaires were sent out two months after the
workshop. The inten-ion was to keep threats to iniernal
validity to a minimum, until the postworkshop dafa was‘
gafhered (Campbell, 1565;‘Campbéll & Stanley,. 1963;
Pophém, 1975).\ With tﬁe follow-up data, there can be no
certainty that an; changes have‘occu:red as a function of
the workshop.. If'there are improvemenés iq self-esteem
and ésseftiveness scdres; and if the assertiveness scores
improve over time, it can be stated that the results are
consistent ~itn othér studies (Delehanty,.1982; @
Gambrill-Richey, 1975). The influence of differential
histories cannot be eliminated in 'the time between the
posttest and the” follow-up. A plausible speculatisg is
that it is the interaction between learé@? concepts and *,
~bski“lls, the individual, and the gnvir;ndent/that'leads to
gains in assertiven¢55‘bvér time.v‘Those gains will
inevitab&yfdiffer in content and degree deépending upon .
whidh_iﬁaividual and environment isrexamiﬁed )

Lon (
(Bronfenbrenner, 1976; Rich & Schroeder, 1976).

Insggﬁments . - The Gahbrill—Richey Assertibn
5 - . ’

Invenfory-JGambr'll-Richey) was chosen because it
éssessgs two agpects of assertivehess: subjects' feelings

el
;A

of discomfort or anxiety whgn they conSideqﬂ@hking;%n

assertive reéponse, and thefprobébi;ity or ‘likelihood

U

P RS i,

-

“«3
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that_they will’ make an assertive response. Fofr the

-

—— .

Gambrill—Ri@pey; it is ‘assumed that the degree -of

}

assertiveness is situation specific, i.e. that onhe .
individﬁal may respond at diffe{ent assertiveness levels
from one sitqéfion to anofher. It.hgs support as a .
reliable.éelf—report measufe with;a test-rétest
reliability of r'=.87 on the discomfort.scale, and a
test-retest feliabiligy of r =.81 for the probability‘bf

173

response scale (Gambrill & Rjchey, 1975). Delehanfy

(1982) reports that the effect of taking'the test ‘is no*

‘
~

sufficient to affect assertiveness as measured by the
test. .The data on validity is incomplete, but what has

\

been repdrted tends to support the use of ‘the ™Mnventory

(Alexander, 1979; Cammaert, 1980; Delehanty, 1982;
Gambrill & Richey, 1975). .. - | %

The Coopersﬁlth,Inventory\(SETT'was chosen because
it is ekpected that self—eéteeh‘will improve as the
indi%idua; becomes- more aésert%yé and thﬁs, better abfe
fofehsure“thaf.hef needs are met. Tpere has been less

‘research on the SEI than on the Gambrill-Richey and, what
- there has been done indicates that selfaesteém, as

measured by the inventory, was not a unitary construct

€ ‘

but that it may be clcgely relatédzto.anxiety (Bedeian &

zmud, 1977; Myhill & Lorr, 1978). One study reported a
\ .
test-retest reliability of r =.80 for males, and r =.82
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for females,‘with KR20 measures of internal consistency
between r =.67 and r,=.75 (Bedeian, Teague & Zmud, 1977).

+ The inventorieé were given to obtain a quantitative
estimate of learning; the éLestioAhaires, on the other
Hand, were giwen to’gather qualitativé infoﬁcation about
{he procesé by which thét leafﬁing occurred. The
preworksﬁap quéstfbnnaire gathered personal data, e.g.
age, occubatiop) marital status, etc., and ascertained
why subjects planned.to atténd the workshop. Tﬁe
_postwbrkshbp qdestionﬁa;re gathered inférmatioﬂ from
subjécts as to thevstrengths'and weaknesses of the topics \f
and approaches‘anq Js to wh’ther or not they met their
ﬁeedé (Appendix ?); The f ilow—up-questionmaire
determined the elements o§ the workshop that th; subjects‘
thought had the greiisg& effect, and also determined .
whether or ot they thought thatvpafticipation in the
;eseafph projecf had any effect on gsp outcome
(Appendix 4).

I

Data Analysi@ . The quantitative and\@ualiiative

data was analyzed in several ways. First, the personal

c

data was analyzed to deteérmine whether or not it could

discriminate betweén the starters and the completers.

The starters were defined as those who attended at least

.one day of the workshop but did not attend the second day

or -did not q@mpléte all of the inventories and



questionnaires. The completers were defined as those who
attended both days;of the workshop and completed all of
the inventories and questionnaires. Chi- square analyses
were used to determine if one group dlffered
signlflcantly from the other.with'respect to a few
characteristics: age, marital status, and student status;
Furthermore, the proportion.of subjects of various ages
and occupations were compared hy‘chrfsquare analysis to
those of the female work force of Albertaﬂ;' Second, . the
inventory scores of thehstarters and the completers were
examired to determine if the scores of one'group cculd‘be
disti&gpished:from the scores of the other. Third,ﬁthe
quantftative data was analyzed, u51ng t tests, dependent
samples, to determine whether or not .the scores on the
invgqtories showed a significant change in~the direction
expected. Finally, the qualitative dataxen exﬁectaticns;
workshop approaches; and workséoé topics was put'intc )
categories a posteriori. Categories were-not defined a-.

4
1

priori so that subjects would be restricted as little as

*

possible by the researcher's ideas. The resulting

.congxfation of data gave a good idea of how the workghop

-

tﬂéreased—subjects' assertiveness, gave some idea of
/ . '
which parts of the workshop were the most effective in

helping them to meet their eXpectations, and
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consequently, illuminated  the strengths and weaknesses of
the workshop, from the subjects' perspective. Decisions

aboutﬁany.subsequent changes to -<the workshop progrém will

be based upon that data and upon&fhe research cited in
R \
Chapter II. o

-

Summary . The quantitative and qualitative methods
. »
usedJin this study provide informat%on by which to

evaluate the assertivedg;s training for women workshop.,
. kY b

. - .
Tﬁé.qpantitative data, ig§entory scores, help to
determinasboth the direction of any changes ig
assertiveness and self-esteem, and the magnitude of those

t @

changés. The qua}itative data, the questionnaire/

responsés, ﬁe;p t$ determine the strengths and weaknesses '
df’the r rkshop program from the subjects' perspective.
--The data generated provideé objective and subjective

%.evidéﬂce about. the effectiveness of the program.

] :
] v

&

N
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Iv. FINDINGS AND CONCLUSIONS
)

Analyses of the quantitative and the qualitative
‘data were undertaken To determine Ef the ﬁfogram'was
‘successful in inéreasiﬁg subjects' aséertiveness and
self-égteem, if increases were noticeable more with some
sﬁbjects than with others, and how the increases might
have been brdﬁght about. The quantitative data wef§? 
" analyzed using Stats Plus Eompute; software (Madigan &
Lawrence,'l982).“Tﬁe format of %his chapterQis to
examine the charécteristics of the sample, to restate the
hypotheses, then discuss the-agglysis procedure employed
ahd the resultané tables and findings. A second. portion
of the dhapter describes‘the anaiysis of the qualitative
findings in detail. A summary concludes the overview of
findings and conclusions.

, .’éamgle . An examination of the sample indicated
that the subjects and the paid female work force of
Alberta,cannpt be discriminated on the basis of the
proportions of'various ages and occupations. Furthery
tha£ those who completed the wfrkshoé ﬁroéram, the
inventories, and the questionnaires cannot be
discriminated from tﬁose who fgjled to do so on the SaSis
of the proportions of vqriou§ ages, marital status, and.
studént status. “

26



The proportion of women of various ages and.. -
occupations estimated .in the ‘paid work force of Alberta;
by Statistics Canada for January of 1986, and:the

‘proportidq'of w;men'of various ages (Table 1) and
occupations (Table 2) in the workshop did notrdiffef
siénificantiy_é.os level)‘wr\ the préportiéns were
submitted to’a chi-square ane .ysis (Yates correctioq

v

applied). Furthermore; comparisons of the propOLtidns of .
cdmpleteréband sﬁirters with respect to age (Table 3),

. , . : N :
marital-status (Table 4), and student status (Table 5),

showed that there were not significant differences (.05

level), in the prdportions of subjec*s in those

)

cate oriew?g
’ g 5%'h

Table 1

Comparison of Ages: Subjects & Alberta Work Force

R : N = 24 df = 3
& A
- Ages
15-24 25-44 45-55 55+
Subjects 5 15 3 d
Woman in 129 290 72 40

Alherta
Wor- - Force*

* work force numbers in hundreds

X*=.22p ='.19



Table 2 _ >

Comparison of OccupationsfaSubjects & Alberta Work Force

N

N = 24 daf = 4

it
1‘? wo W
; Occupations .y
Managers** Clerical”%Salds™ Sgrvices Other*
- IQ‘P Lot ;"' - A -‘ ) .
Subjects : 7 6 g 5
§ Women in 160 172 54 99 42
N Alberta B ‘
“Work Force***
.

*** work force numbers in hundreds
** includes professionals
* includes students

X= 3.64 | = .46

Table 3 | ) | L

lComparison of Ages: Completers & Starters
| | N = 24 df = 7
Ages

20 25 30 3? 40 45 50 60

Completers . 3 3 3 Y2 3 1 1 1

Starters 2 3 0s'1 0 0 1 -0

Y= 1.57 p = 13,
Note: The ages are categorized so that a womén between
the ages of 20ﬁand 24, is plaged in the 20 year category,
between 25 andA2%§%n the 25 year ca%ééory, and so forth.
< . : ' .

14

q.
N
o
'
)
i

[
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Table 4 | o

Y

Comparison of Marital Status: Completers & Starters

-~

N =24 df = 3

Marital §%atus

Single MarriegA' Divorced " Widowed
Completers 4 10 ) 1
Starters _ 4 3 Q : d

X% 1.08 p = .69
Table 5 .

Comparisen of Student Status: Comp eters & Starters

' N = 24 df = 1

Student .
Yes No
Completers 15 2 o ) i: / N
Starters - 4 3€

X% '1.32 p = .25
Hypothesis 1: That the starters and the completers cannot

. be differentiated on the basis of their §corés on
. o 4
the .Gambrill-Richey Assertion Inventory
. Q R

and the

Coopersmith Self-esteem Inventoryg
The meamrr scores on the pretest of both the

- . , 24 v
Gambrill-Richey and the SEI indicate that the starters
. . o

\

report less discomfort with assertiveness, a greater
probability of being assertive, and higher self-esteem

than the completers. Means and standard deviations are .
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te

feportedfin Tables 6 and Table 7. In vie& of the small

number of subjects in both groups, the data were not

’
i 1

submitt?d to further statistical analysis.

Table 6

Gambrill-Richey Pretest Means: Starters & Completers

Starters ~ Completers
| W -7 W
MEAN ~ S.D. - MEAN  S.D.
Discomfoft | 89.29 18;22h 101.24 29.18 ¢
Probability 102.00 17.40 ¢ - 1'09,8;‘; 19.41
Table 7 ‘ - h |
SEI Pretest Means: Starters & Com;ieters
Starferg ) . Completers
N =T - §“= 17 _ ’
MEAN 5.D. ‘ MEAN S.D.
'69.14  15.44 66.12  15.95 C
The data SUQgest that initial‘Leveléﬁof | @,'

assertiveness and self-esteem may be a factor in the
8ecision to complete the aséertiveness training workshop

3

program. The starters mean scores suggest less

- [

discomfort with assertiveness, more probability of being
assertive3 and higher self-esteem than the completers,
vbut it is evident from the large standard deviations that
among subject§ with gimilar scores some decided to

cdmplete the progyam, whereas others decided the
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oppdsite. Hypothesis 1 is therefore given support.
Hypothesis 2: That subjects' assertiveness and

self-esteem increase after participation in the
workshop program and that the increases become
greater ovér.time.

JThe scores for completers show that there was a
f<differznce in the levels of assertion reported\at‘the
three times of measurement when those scores are compared
Aby t tésts,;related groups. The decrease in scores
réflected a deCrease.in'the self-report of discomfort
with assertiveness and an.increase in the: probability of
making an asserﬁivé response from pretest fo posttest to
) follow-up test (Tableiﬁ). The results indicated that
the mean scores have decreased and that in three of the
- instances, between the pretest and posttest on the
discomfort scale, and between the pretest and posttest,

o

and the posttest and follow-up test on the probability of

- :
response scale, the change in the scores reached

statistical significance (.05 level).
- ’ o~



Table 8

L4

Changes in Gambrill-Richey Over Time

B

Discomfort

Probability

3

Discomfort

~Probability

.

Pretést
101.24

109.82

MEANS

Posttest

89.82

- 100.94

MEANS
Posttest Follow-up
89.82 87.59

100.94 89.18

*significant at an .05 level

-Table 9

Changes in SEI Over Time

Prétes%

66.12

66.12

MEANS
Posttest
65.18

65.18

Follow-1u .

t
.32
70.35 .. -2.77
70.35 -1.62

*significant at an .05 level

17 d4f

Iz
0

er

2.,40*

2.23%

|t

.69

J.77%

N = 17 df

.O1*

.12

The scores for completers on the SEI indicated an

o -

increase in self-esteem between the pretest and the

1

follow-up, with a decrease in scores at the po¢ ttest

{"atle 9).

An analysis of the changes in the scores

.01

32
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. - ! "t
-using t tests, dependent groups found .a statistically

significant difference between the posttest and -

follow-up, but not between the pretest and posttest,
. p o - cy

where a decrease in mean scoFes occurred, or the pretest

and follow-up (Table 9). The lack of sigmificance in the

posttest decrease in scores should not’ obscure its
existence. It is likely thatpparticipants experienced

; | A ’
some.degree of threat to theirvsense of self-este. ~%

p0551bly due to the dliflculty of Ancorporatlng ey L

behav1or, or samp&y due toufatlgue at the end of the ‘h_/<

workshop program. i’ fﬁs”*“ i

) - . F , ’ \ D
~ The changes in the Gambrijll-Richey andi SEI scores
‘ a \ . o) [ ’ H’f

are in accord with the predictrcns of Miller (1976),

Gilligan¥ (1982), and research on, the expected outcomes of

assertiveness tralnlng (LaPointe & lem, 1980 Shaffer,

Shaﬁiro & Sank, 1981 Lange, Rimm & Loxleyf 1958: Stake &

Pearlmah, 1585 ; Tait ~1977). _The'resulrs provide'support v
for Hypothesis 2aw1th.respect to the decrease in
discomfort withféesertiveness and the increase in the

probability of an asgertive response. There was an

increase in seif?éeteem between the pretest and the

8"

foilow-up test but a ‘statistically insignificant decrease
at’the'posttest;; That decrease may be due to subjects

difficulty in acquiring new behavior or to fatigue at the

end of the program. . - }

'
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Table 10 ® h

Ga+briil—Richey Scoresl.from Other Studies
e : f

Gambrill- " Delehanty This

P Richey (1975) (1982) Study
- !/ ‘
PRETEST (¢ - | o
--Discomfort 107.70 112.50 101.20
Probability  104.80 98.00 ~109.80
POSTTEST » . | .
Discomfort 82.00 103.00 o 89.80
Probability 87.90 - 92,00 ©100..90
FOLLOW-UP . .
Discomfért 102.00 87.60

Probability | 89.18

o A cursory examination of the Gambrill-Richey scores,

/ ,
in\zgl?tion to ‘the scores reported by other researcMers,

indicated that tﬁggones in this study show cﬁanges'ﬁn’the‘

same direction as ;£her studies (Table 10).

Hypothegis 3: Thét‘Subjécts would find some topics or
approaches in the workshop program_more helpful than
others in bringing abdu§ those changes.

The questionnaire data was analyzed vertically, that
is(fo éay,‘for the whoie group onlthgavarioug questions,
and horizontally, that is to say, fd%tﬁgch individual for
the whole process, _The purpose was to discover the:

common themes and to see if, for inaividuéls with -

- particular characteristics or with particular concer&sj

v

1
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one approach or topic had been. especially importaht;

The analysis of the questionnairesgrevealed that
subjects' accounts of what tOplCS or approaches 1n the
workshop were 1mportant to them were-so 1dlosyncrat1c
that while no topic or approach wasApa;ticulariy ’ )
instrumental for all subjects, the multidim%hsional
':gesign-of the workshop was supported. Subjects with the
same or similarly stated objectives were affected by

!

different topics and approaches within the workshop.

Those findings provide qualified support for

Hypothesis 3.

S

Qualitative Data . The detaileduexamihation of the
qualitative datavwill expand upon the findihgs'for

Hypothesis 3 about the effects of various approaches and o

-

topics in the workshop In addltlon, the tralners were
partlcularly 1nterested in subjects' comments about the
flrst day of’ the workshop program. Both tralners thought

that perlodlcally, espe01ally durlng the first half day

5

of the workshop program, subjects’ had hittle energy and
had difflculty in concentratlng on the toplcs belng

\
discussed. Questlonnalre respogies from both ‘the

starters and completers were con51dered to determine .if
\

the trainers' hunches about the flrst day were supported

byrinfo;mation from the subjects. The sub ects'

S

responses to the questionnaires supported the trainers'f

v v
'
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<
- suspicions that the first day of the workshop Wagjgess

successful than-the second.

Table 11
Reasons for Taking Assertiveness Training | ' \\\\\
' o ¢ |
s hY
ACCORDING :TO TOPIC NUMBER
Skills Acquisition . 15
Self Awareness ‘ e 9
" Information : ’ 11
Confidence Building 13
Anxiety Reduction . 8 ' \
ACCORDING TO SETTING :
Work - T 10
Family ' .', : 3
Social/Community . 4

In the preworkshop questionnaire subjects were asked
two questions, Whyldid'yOU register for assertiveness

training and is there anything in particular that you
. _

hope to get out of the workshop? Subjects' responses to
those questions were put into categories a posteriori by

two raters. The first rater used all categories more
> . \ -

frequéntly than the second rater. In every instance but

‘one; the first rater'é choices of category included the
- second rater's choices. The merged ratihg presented in
l a
' . : . i
Table 11 combines the data from both raters so that if

A v

one rater checked off a,category, the choice is included
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in the count.

The postworkshop questionnaires‘indicated that
AN

subjects had acquired skills, increased self-awareness,

and acquired knowledge about assertiveness to some

extent. Subjects' pefceptions of what they had got out
of the workshop are listed, with frequenciegﬁreported, in
Appendix 3. fhe variability in the_respb;ses was so
great‘that anx,attempf to quantify the iﬁforhation proved
fruitless, however, it is important to examine the ggéat
variety in the responses. The number of Eimes that the
themes of caring‘fo: others and'acknéwledging their own
rights were expressed is particularly notable.
. When asked to’whaf extent skills were acquired, e
™
gevé}al medtioned how to be assertive, .in general, but
others mentioned éssertiveneés with respect to specific
issues like saying no or acceptiné compliments. - Some
subjects mentioned that they had learned to acknleedge
their own and others' rigﬂts;,dtherf that they had
acquired ;éecific skills (the way to word responses and
statements, or, the need to attend to nonverbal behavior).
As to which part of the wozgshop helped them most to
acqu1re skllls, some responded w1th.pract1ce in small
groups, others with group dlSCUSSlOﬂSq and others with

role plays by the instructorss—

In response to the questions, did you increase your .
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self-awareness and will that help you to be assertive,
ch

there were also a varietysof answers. Some subjects v
A .

indicated that they had become aware of their own

_response style; others indicated that they had learned to

’

acknowledge that some of the responsibility fof
relationghips'did not rest wi;% them. Some expressed
that theme differently by stéting that they had the right
to make mistakes andnto'judge how important those errors
were., ' A
When asked to whé& extent they acquired new
information or prihciples about assertiveness, the
:ariety of responses WaS‘eQen more noticeable. Two
subjects indicated that saying no was important, anopher
two that‘it was acceptable to have rights, two more that
it was alright to ekpress oneself, and so on. In'effect,
ﬁalthough most subjeéts indicated that;the acquisition of
information had beeﬁ important,swh‘ch iﬁformation had
been important varied tfemendously from one person to
another. When asked‘to indicate which part of the
workshop had been the most effective in helbing'them to
acquire information, every aspect of the workshop was
mentioned b§ someone. |

5

With respect to the stiengths and weaknesses of‘}fti//J

various elements in the workshop i.e. experiential

exercises, ‘instructors, lectures, dichssions, and

1
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homework there was, once again, great.variability in
response, The element that annoyed one person, was seen
by another as a strength Several found the experrentlal
exercises contrived'or embarrassingj otners found the’

practice and interaction with others useful. The e

i

instructors were eomplimented as knowledgeable, helpful,

enthusiastic, and"with phrgses like goodvat drawing

people out, and on' topic; they were Criticized for

¢

speaking tod softly and for being disorganized on the

first‘day. ‘The lectures were @0mpllmen¢ed as

.. 1informative, enllghtening, ‘and well organlzed they-mere

criticized as being dlsorganlzed, failing to emp1a51zo

major. p01nts, and covering too much materlal on ‘he f.rst ©

day. ajThe group discussions were complimented as
informative, fun, enc0uraging‘participation, and Peing on
topic; they were criticized for wandering off toplc\and
extendlng beyond time limits. The homework was seen as
good practlce.theE fit with the objectives of the
workshop, and could be fit into the activities of* the -’
week; it was criticized forvbeing difficult to evaluate
because it was so personal and because it was hard to
work into fhe activities of the yeek.

The anecdotal material provided qualified support

for Hypothesis 3 in that the workshop suited some more

than others. There were no specific topics or approaches -
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that were more benefi&gﬁl go all. Attémpts to determine
who benefitted more from one approach or topic more than

-another proved fruitleds. There did not seem to be ;ny
relationship between the reasons stated for attending the
wprkshop and tﬂé’topics or approaches that were -
appreciated the most,aﬁﬁ least. 1In spite of the variety
of react%ohs to the topics and éppfoaches, subjeéts

2
t their initial objectives had been met

15), or partially met ( N = 2).

@lthough all of fhéﬂsubjects'present at the end of

ys indicated that they had bénefitfed to some™
L . ] ;
“egge'“" rom the workshop, five of the‘origihal %rouptdidof
not attend the second day. Ofvthat five, two did ﬁot
‘reply to the lettcr,{tw6\indicated that thqizjabsence was
for personal reasons, “and one that the workshop was not
| meeting her-deeds. The latter Stated that the program
emphasizedvpast events too much énd did not offer enodgh
* practical assistance e.g. how tg/word sentences and .
responsés. Her comments are echo#d in comments from
those whd* completed the program.
Although the questionnaire responses did.not reveal
who liked what‘topic'or'approach, tﬁey did suggest how
the first d&y could have been improved. When ~

participants were asked to rank the various topics in the

- workshop, socialization was ranked the lowest. That



resuitAwas the same whetﬁer the subjects had rank ordered
the topics, as requested, or had used th; range of |
numbers as a Likert Scale. The socialization topic,
handled as a lecture and group discussion, relied
extensively on recall of past experiences, and may have
taken too loné:for the value it gave to the program. The
trainers thought that the  subjects were well éware of the

effects of their socialization and may have found the

exercise repetitive and boring.
N .

As written in Chapter I1I, Lafewre (1984) stated that
i

3

. time on expressing anger than on

women want to speng moj

5

learning to say no. nglowing Butler's (1976) injunction
to build skills and confidence by beginning with the easy
skills, the inclusion of ﬁhe exercise on learning to say
no tan be justified because 1t is a skill 6f moderate
difficylty to be placed between giving and receiving
compliments and giving and receiving critici-w The same
cannot be said for the exercise on socjalizat;)n, it may
simply waste subjects' time wiih<reminiscence rathe; than
skill huilding. Eﬁpressing’anger is difficult and
aﬁxiety provoking for women because to express if is

contrary to women's upbringing and violates the principle

of nonviolence (Gilligan,1982; Butler, 1976, 1981;

‘Muehlenhard, 1983). Nonetheless, expressing anger 1is an

important aspect of assertiveness. An exercise on
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expressing anger and responding to anger included at the
end of the program, once subjects' confidence has been
increased, would be a powerful-addition to the prégram
content. i

For a university continuing\edpcaiion course, the
le?“ureiand di;dussion on the effects of socialization
caiﬁ%é eliminated or al@hﬁed to in a sentence or two.
The time saved by deléting the exercise on socialization
:can be used tqzbegin praétical ekercises sooner.
Séecifiéallyéfdeleting the sociali?aﬁion topit would
aliow the addition of an exercise on expressing anger
during the second day of the program.

Summary . The analysis of the data indicated that
the Assertivenes% Training for Women Workshop was
valuéble for the subjects. A chi-square analysis found
that %he propogtions of women of Qarious ages apd
occupations were not significantly different” in ﬁﬁé
sample than they were for the female work force of
Alberta. Chi-sguare analysis failed to find a
significaht difference between the starters.énd the
completers with respect to aéé, marital status, and
student status.

! After attendance at the workshop, subjects increased

in assertiveness and self-e@teép as measured by the

Gambrill-Richey and the SEI,OreSpectively. The starters

tw’- - | . ,.%42

"
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and completers could not be discriminated on the basis of ,

inventory scores. The changes in the Gambrill-Richey

scores for the completers showed a éignificant/(.OSi o
,leve%) decrease in discomfort and a signif}cant incr?ase
in_thé_probability of b@ing assertive befweéﬁ the pretest
and the posttest, and betweéq the posttgét and the
follow;up. The.CoopersmiEh Ihventofy (SEI)‘results'wefe
morelcomplex. B;’fhe'follow-up tests, the fesults
indicated that as assertiveness increased so did
self-esteem. The slight decrease in”SEI scores at the
posttest iﬂdicate that the sujects may have questioned
their own competence to some extent at the end of the
wo}kshop. Any effect of thatjkind had disappeared by thre
’%bllow—up wﬁen the SEI scores thowed an_increase ove;‘the
pretest SEI scores. The changeé in the Gambrill;Richey
scores We%e in fhe same direction as the changes in
gcores thét‘have Seen reported in other~stddie5‘(Tabie

10). Considered together, the analysis of the inventory

'%data provided support for the validity for the workshop
G , .

program.

il . 2
-

‘The qualitative data (responses to questioqnaires
anauintefviews) suggests that the Assert;veness Training
for Women Workshop met the need; of mést pa;ficipants as
it was, but that a few reQisions coulduhavé iﬁproved it.

A , o
" » variety of topics and approaches used in the workshop

N
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waS‘30ccessfui in_that each seemed ﬁo have been
ébpropria?e fbr‘somg‘bf the subjects, while none had
universal ébpéal gr impact. _The lowest rated topic, the
effecfsééf soéialization,‘seems to have been'unnecessary
for the pqpulagﬁon'studied. Subjgéts were well aware of
the effects of their upbrinéing,'and bored bngoing over
old material. The lecture anq discussibﬁ on‘
‘socialization can be deletcd in workshobs with a simiiar

population. . The time saved by deleting thaf,topic can-

o

be used to add an exercise on expressing and responding

to anger. ‘ |



V. CONCLUSION

The formative evaluation of the Assertiveness
Training for Women Workshop indicated ;hat-the workshop
had the intgnded effect{ and thereby met thé expectations
of both the trainers and the participants;,Th;s chapter
wwill consider the research findings leading to that
conclusion. Following the presentation of the research
findings will be a consideration of the impliéatioﬁs for
the design of assertiveness training for women workshops
aﬁd for further research.

. A .
7 .
. Research Findings . The nominal data gathered

failed to elucidaté the relationship between the subjects
‘and the female work fdérce of Alberta and between -those
who started the workshop program”aqd £Hbse who completed
it. ‘The proportions of éges;éhd occupationé of thé
subjects did not di“fer from those df the féﬁéié7W6fk
.forde’bf.Albéfta; It 'is likely, however, thét'subjects
whé are‘self-seI%cted for paftiﬁipation in a university
.continuing education program do véry'from,th female work
force aiohé dimensions others than fhe ones examined in
pﬁis study; Thé starters aﬁd thé.complefers did not vary
from each 6ther‘with féépecﬁ to the proportions of

-

various ages, marital status, and student status. Those
, Ic S

similarities while important should not be allowed to

., o 45 | -



] 46

J

obscure the possibility that there may be dissimilarities

1

g

-

with respect to valhes, attitudes, aspirations,'etc.

a

which were not explored in,this study.-

(

' The quantitative data, scores on the Gambrill-Richey

%

Assertion Inventory and the Coopersmith Self-esteem
_Inventory, found thét self—repofts of changés in behavior
' and feelin; were'és would be expected. In other words,
the‘fihdtngs were that subject§Afelt less anxiety.about
beiné ésgtrtivé, were more likely to be assertive, add
had increased in self-esteem. A.slight decréase in the
self-eqfeem mean score at the posttest was Qrbbably due
géysubje;ts' dffficulty in acquiging new behavior or to
their fatique at the endgof fhe.progfaé. By the <
follow-up test, th; mean self-esteem score was
significantly higher'than the pretest.  The variability
in the Gambrill—Richey‘and SEI scores of tbg‘starters and‘
the completers was suéh that'aﬁo;g those with similar
scores some complefed fhgf%q#kéh%?}prqbram;and some did

. J - ) - }
not. Thus, the starte:s agpd completers Foyld\not be
: : - A SN ? L
L . p R

P

_ " E s T '
differentiated from each ¢6ther on the basis of scores on

the pretest inventories.

. The qdalitative data gave considerable information
about the processes by which the program had been ' - "

effective in bringing about the changes in behéVibr‘éhdfﬁ

affect wi;fin the sdbjeéts. As predicted}*subﬁgcts found
some topids and approaches more useful thahfbfﬁefsfbut

+
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the ones épecifit subjecﬁs ment ioned as bartiCUlérlQ
useful varied greatiy between individualsf_ What Q$s '
particuia:ly helpful or pléa§§ng'to one woman, could ée'
annoying to another. Th? inclusion of‘léctures, rgle'
playing deﬁonstrations, beﬁayior rehearsai, behavior‘
éoaching in small groups, and large'éroup discuésions,
allowed.tﬁe‘workshop program fo meet -the néeds;of the .
subjects, at‘léast to.sdme extent. Eachfof'the
approaches seems to have plaYed‘a part ir *he,acduiSi*Aon_
of knowledge, the learning of a new or ze. ned pehévior
swﬁglt and the reduction of énxiety éo "uat:the behévior;
co;ld ultimatgly be reprcduced in real _1f4‘situations§

i .

The topic of socialization was found tc *ave beéen the
P s 2 .
least instrumental in bringing about et “=cts on,behavior
and affect. Those findings support the multidiménsidnal

desigﬁ‘Of the workshop program.

" Implications of the  Research Find;ggs . The

wbrkshop;segment on the effects of socializatidn,was thé
: ”- o, 4
‘lowest rated top . in the program. If it were to be
, . - ) ﬁ
eliminated, a behavior rehearsal segment on the

-

expreésion,of anger could be included. Sich a -
) ) .

Shbstitution would be consistenmt «ith the needs 6f wbmen
» N
as feflected in the literature and would increase the

overall behavioral content of the workshog for this§

3
Y

population. The appropriateness of the workshop proéramt_‘

»
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for a specific population needs to be emphasized: In the
'experience of the’eyaluator,‘morkshops with subjects
‘drawn from different'populations have benefitted from the
1nclu51on of full day modules on the topic of

- Wl
'sociallzatlon. - For a unlver51ty cont1nu1ng education

s

populatlon,vthe topic of socialization can be eliminated.

The theme of nonv1olence should be empha51zed

L4

throughout women S assertlveness tﬁslnlng workshop

grograms. Women have built a-good deal of thelr‘

self c ncept around’ the 1deq of takﬁng care of other
[ .

people.. Thelr self esteem W1ll take another batterlng if
.they are 'told that their concern for others has bcen

misbiaCéd. Rather, women need suppprt- for their concern
: - !

. o : &,
for others, and encouragement'$owput‘thelr dwn -needs on
. 4 4w

an equaLgfooting with those of others. In this way,

women can imake he *incorporation of assertive behavior
- 4 S ‘
'skllls cons;ﬁ%@nt i th their emphasis on caring. In

J, order +to help them bp do that1 it is important to include
L.‘ {1.

.spec1fac tOplCS in the workshﬁf program, such as using

empathlc statements when expressrng anger. In this way,

: : o
B & '.-

women can“iearn techniques to care for themselves while

‘continuing to show concern for othérs. -/

' ————*he findin@d of this formati@e evaluation study

suggest that the program outjlned in Appendix 1 and

W i{
amended'ln Appendlx 2 is effectlve. However, research

R

a',
L



examining adaptations of the‘progrém for differing

RS
A

populations may be further pursued. Such research- would- - -

provide valuable informatibn'fo: trainers who deéign and

lead assertiveness training programs for women. ,

4
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"APPENDIX 1
WORKSHOP ' PLAN
DAY I 9:00AM-4:00PM

1.Introduction , o T . )
, Research to collect pre-workshop inventories,obtain
-signed consent forms, and distribute DlSCerlnathH
pre-test.

'"housekeeplng"—-the day S schedule, here to find
washrooms etc.

Handouts distributed w1th the comment that it should
- reduce or ellmlnate the sneed for taklng notes
Exercige (dyads)—-speak W1th someone you haven t met

, before ‘and discuss:

Why you have gome to the workshop? o C;

What do you hope to change? ' ’

One trainer leads participants in a dlSCUSSlOn,
‘summarizes. the issues that have been presented and
describes the principles of change.

Objectives of workshop and responsibilities and - rlghts
of participants and leaders explained.

2.befinitions - N
Lecture--define non-assertive, aggressive, and
assertive behavior, using a simple request as an example.
Discuss the verbal and nen-verbal components'of
-assertive behavior.
Role-play by trainers--Asking family to walt until
9:00 to discuss matters.
Exercise--In groups: of three, each person becomes, in
turn, the initiator, the responder, and the observer.
The initiator makes a simple request upon three occasions
which the responder answers non-assertively,
aggressively, and assertively. The observer notes verbal
- and non-verbal behavior of each style of behavior. .
Trainers are avallable to. offer 1deas and assistance as '
required.
2(a). effects of the threé behavior styles——One trainer
asks .participants (within the whole group) to draw upon
. their .experience ig the ekxercise in order to discuss the
. effects of the three behavior styles on self and others
in both theyshort and long°term. The second tralner
summarlzes the discussion on the board.

v

3. Soc1allzatlon '

Lecture--that the messages we receive as chlldren have
implitations for the way we thlnk that we can act as
adults. Yy

4
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Cne traginer asks participants to give examples of
messages that they got as children and to think about che
‘effect that has had on behavior eg. think of others

first, don't be selfish--might lead to the feeling that ——

you don't have the right to put your needs on a equal
footing with those of others ‘The second trainer records
the maln 1deas on the board

“4.,Bill of nghts-— -

One trainer relates the idea of a "Bill of nghts“ to
the messages of socialization. Participants are asked to
look over the Bill of Rights and to de01de which one is '
of particular interest to them. :

Exercise--One trainer helps participants to relax
using a visualization technique. Once participants are
relaxed, they are asked to imggine wha- thelf“ltfe would
be like if they had ‘that right, then inagine that the
right was taken away, then get it bac again.

One of the trainers asks each part.i:ipant, in turn,
how she felt during the exercise-- generally concluding
‘with the idea that we usually can have the rigptQ we want

if we «re prepared to give ourselves perm1551on to have -
them. .

5. Initiating Other student/Tutor Contact--One trainer
. will ask the participants to think of ways that they have
used to make sbcial contact--the trainers aLso make

" suggestions.

Role-play by tralners—-contactlng another student
using student directory.
. Exercise(triads)--in turns, each person practlces
contacting a tutor or student, acts the part of the
student or tutor receiving the contact, or observes the
interaction (commenting on voice toné, body language,
noting what's well done and suggesting improvement.

One of ‘the trainers will elicit comments about the
exercise. v _ ¢

6.Wrap-up :
Process the day's experlence

7.Homework for the week . )
~ discrimination i.e. make note of others' behavior. Is
it assertive? non-assertive? aggreéssive?

’ Initiate a student/tutor coptact similar to the one
that you rehearsed if that is appropriate to you.

) %
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P One trainer leads the discussion about the e
."homework"--what happened° how dld it feel? o

60

DAY II

l.Introduction to the seconﬁ7day,, ‘ ' ;

m
Z;Lecture—-Maklng and refu51ng requests .
Role Play by tralnersn-Refu51ng a family member&o'
request to: dlscuss somethlng before. your break at @‘oo
Exercise, (trlads)——l)eacb partltlpant in turm,;
responds to a request made byJanother participant with
just "No"." One of .the- trainers ‘leads a discussion of the
exercise. 2) each pa%t1c1pant in turn, responds to a

request with NG and the addltlon of an excuse. One of

the tralners ‘Yeads a" dlSCUSSlon of the exercise, focusing
on the leverage rhat the excuse gives. 3).each
participant, in-turh, responds to a request’ with "No" and
the addltlon;gf .enly as much more 1nformatlon -as they
want to: add The observer in each of these -exercises is
‘to note, sﬁpport -and,, -if appropr1ateyd§hggest ‘
1mprovements i both verbal and nonvﬁerbal behavior.
Trainers are’ avalldee to offer 1d3as;and ass1stance
throughout the wole- playlng

One of the: tralﬂefs then leads a discussion on the
three parts of the exercise with the whole group. Dealing

rwith persons-making persistent requests will be ralsed at
M p

thlS point. .

~2(a). ﬁécurette——relatlng the 1mportance of saying "no" to
feellﬁg that’you have tke right to.make requests.

g Role Play——Asklng a family member to assume the

responsibility for putting out the garbage.

. Exercise, (triads) -Each person in turn makes a
request. The requester will instruct .the responder how to
respond The observer notes voice tone etc supports. and

may SUQgest 1mprovememts
s

3. Lecture-- 1n§ and fespondlng to criticism. The
sentenCe fo§ﬁula ﬁroposed by Gordon’ (1%3}) is taught
a&bng w1th fhe dlfference between obser¥ed behavior,

.meerged 1ntent .and the idea of checking out the meaning
cof béhavdor. “fn giving and receiving criticism, the
crltaelsm can be either justified or unjustified. The one

_pr1t1c1zed can ask for specific information and the
. criticizer .can make the criticism better by giving

specific information.

Role Play by trainers--responding to a justified and
unjustified criticism--You're. so tied up in your studies
now that you never give me any time. ‘

___ _Exercisle--In the same groups, practice giving and

Iy



ol

receiving a justified and uhjustified criticism. Group

members asked to discuss their feelings about rece1v1ng ,
both kinds of criticism. “

One of the trainers will lead a disctussion, asking
each ofl the participants what they experienced during the
last two exercises. Specifically, how dlé they feel about
giving-and receiving criticism in this manner.

. Dealing with that behavior’ per51stently>exh1b1ted by
some persons. S
4

4.Giving an& Receiving Compliments L\@ !
Lecture-—the importance, of positive asSertive

statements, relating difficulties in making them and

receiving them to socialization messages that were

‘discussed on the last day. ] '
Role-play by trainers. ' :
Exercise--In groups of two, participants practice

giving and refeiving a compliment.

5.Line Exercise A
One, of the tralners explaing that several groups will
be formed (5 or 6 imr each group depending upon the number
of workshop participants). Each person is to choose a
situation that she wants to rehearse, she will rehearse
"~ it, in turn, with each person<in the group, while all
?other group members observe, comment on positive aspects
%& the behavior and suggest imMprovements. Group members.
should be reminded to focus on both verbal and non-verbal
components of behavior.

,6 Conclu51on
v The trainers encourage a discussion of what has
~occurred over the two days asking participants to
consider their experience and to encourage them to set
goals for changes in behavior. . »
Exercise--an imagined rehearsal of an assertive act.
Evaluation forms, Discrimination Test, Gambrill Richey
Inventory, and Coopersmith Inventory are distributed for
participants to complete and hand in before leaving. The
purposes and importance of the research are discussed ‘and
the follow-up procedures explained. >

-y
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o . APPENDIX 2
N3 .

AMMENDMENTS TO WORKSHOP PLAN

- DAY I 9: OOAM 4: OOPM

2(a) effects of-the.three behavior styles
Summarized by highlighting points arising from a
dlscu551on in the whole group. .

4. Blll of nghts-—changed to Interpersonal Rights

. One trainer asked the group to brainstorm rights that
they would like to have. Participants are asked to look
over the Bill of Rights and to decide whigh one is of
particular interest to them. (The rest of the segment
continued as in Appendix 1.) -

{

5. Energizer--back rubs

- 6. Giving and Receiving Compliments
Lecture--the importance, of positive assertive
oStatements, relating difficulties in making them and
receiving them t@ socialization messages that were
discussed on the last day. '
Role-play by trainers. i
Exercise--1In groups of two, part1c1pants practice
giving and receiving a compllment

7.Wrap-up
Process the day S experience.

8.Homew0rk for the week

-discrimination i.e. make note of others' behavior.. Is
it assertive? non-assertive? aggressjive?

-make note of what situations give you the most
trouble with respect to being assertive

-rights--note when yours or others are violated.

-

DAY II , e

,'2 Lecture-JMaking and refusing/réquests (Role play
. content changed in view of the number of non- students )\

A
~.

N

Role Play by - tra1ners~-Refu51ng a friends requesfﬂ
go to a meetlng - ;

3. Energizer--Paper, Tiger, Gun

62
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4 .Lecture--giving and responding to criticism., "
Exercise--In the same groups, practice (amended to
leave out givingy recé1v1ng a -justified and unjustified
cr1t1C1sm Group members asked to discuss their feellngs

about receiving both kinds of criticism. . o2

¢
6.Conclusion : ' B

Due to time constraintg, the v1suallzat10n and stréss
reduction exerc1se was left out.

3



APPENDIX 3

-

POSTWORKSHOP QUESTIONNAIRE .

1. To what extent did you acquire specific-skills,
approaches or techniques from this‘'workshop that you can

apply’ . g

g* 2 1 .7 . 1 ,
to a large moderate not at all
extent extent 1
' *the rating given by that number of subjects
what are. they° ; .

-how to be assertlve (X5 i.e.' stated by 5 subjects)
-saying "no" (X5) -

-accepting comp;lments (X4)

-recognizing aggressiveness (X3)
-acknowledging rights of self and others (X3)
-criticizing assertively (X3)

-ways of wording responses or sgtatements (X3)
-increasing comfort with being assertive (X3}
-accepting responsibility appropriately (X3)
-paying attention to non-verbal behavior (X2)
-making requests assertively (X2)
~communications (X2)

—other (X6)

accepting the rlght to: say "no"-
expressing, feelings directly

learning to speak in a grQup

accepting that everyone makes mistakes
using "I". language

expressing empathy

Which part of the workshop was the most helpful in this
regard? }

-practice in small groups (X4)
-group discussions (XZ2)
-second day (X2)f
-role playing by instructors (X2) }
-feedback from participants (X2) , P )
~other (X7) . -
-dealing with someone who is persistent '
saying "No" first when refusing a request,
group discussions after a concept had been taught
responding assertively to a.request
speaking to the group :
interaction of the trainers
theory behind the questions and answers

64
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2. rease your self-awareness?
7 £ 1 10 1

to a lar&e.. " moderate not at all

extent extent

Will that assist youlgin being more assertive?

-yes (x127 N
-learned my own behaVior style i.e.” aggressive,
non-assertive, or assertive (X3)

~other (X5)

some respon31blllty in 1nteractlons can be given
to other person

the right to make mistakes and té judge their
importance myself '

I want more time to make decisions

tc be assertive without being guilty

to speak up

- 3.To what.extent did you acquire new information or ¢

principles about assertivenéss?

10 3 3 1

to a large " moderate not at all
extent . extent ’
What are they? ‘ ' ' ' v,

-saying "no" (X2)
-giving myself rights is O. K (X2)
-it's my choice
-expressing oneself is O.K. (X2)
-assertiveness is not rude (X2)
-assertiveness shcws respect for self and others (X2)
—recogn1z1ng the three behavior styles, assertive,
aggressive, non-aggressive (X3)
-other (X11) . ' ' N
behavior is my choice ‘ )
what I observe and what I infer
non-assertiveness violates my own and others

rights ) '
assertlvenéss is honest .open, appropriate and
- direct
,I want to 1ncrease assertlveness skills
Lo the myth“of obligation
4 4 assertiveness is a skill to be practiced
' chahge' is possible and slow -
equalizing the balance of power 2
“‘g mde%llng with people who are behaving

N non- assertlvely E o

!
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Which_part of the workshop was the most helpful?

-general discussions on everyday problems (X5)
-the whole workshop (X2)
-other (X13) ‘
rights & respon51b111t1es
.guide to recognizing three styles of behav1or
theory : .
effects of the three behavior styles on self and
others
saying "No" approprlately and having the rlght to
do so
second day
handout
interaction of trainers
-lane exercise ' '
experiential exercises
role playing
lectures T
D
4. Major strengthé and weaknesses 0f:

a) the experiential exercises

Strengths
. practice (X3)
listening to others (X3}
interesting '
immediate feedback
identified weak areas
well spaced over the two days
Weaknesses
qgtrlved hard to believe (X4)
arrassing (X2) ' . _ .
time allotted not right (too -much, too little) or
limits not followed (X2) '
emphasis on family at expense of work’" place
partlclpants took them off topic _ @ gra A
limited by. time--couldn't explore everything

b) the instructors

Strengths
.-A list of compllmentary adjectlves llke,
knowledgeable, helpful, enthusiastic, -funny,
concerned, etc.(X1l) '
-good at drawing people out
-kept on topic
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~allowed -each to seek her own level

Weaknesses _
-spoke 'too. softly - f
~-the flrst day was too long, dlsorganlzed

-
L

<) the mini-lectures D oo “\\\

.Strengths
-various. complimentary ad]ectlves like
informative, enlightening (X9)
. -wgll organized
-cPpncise : _
-neither too long nor too short -
-focal points of the subjects covered

Weaknesses
--need more organization--emphasis on major points
-too much on first day
-dragged at times -
-not enough role playing
-too much noise from heating system made hearlng
difficult '

d)fthé discussions
. e

Sfrengths
-various complimentary adjectives llké useful,
informative, fun, etc. (X10) -
i - -there are various ways to interpret and handle
' ‘situations (X2) o ;
-reassuring
_-neéarly everyone contrlbuted
' -wandering tOplCS gently put on track
Weaknesses . _ '
-tended to get off topic ‘
- -too long--time limits should be adhered to

e) the homework assignments

Streﬁgths . ' .
-various complimentary comments like good
practice, good, etc.(X5) - "
-would have done it:anyway ‘ ) v
-glad really none was required oo
-something definite to consider and practlc?
-kept mind focussed on assertive behavior

%
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—awars of ~ituations but diar t practice per se
~80M.. ‘hing that couvld bs done at all times

Weaknesses : :

-ho 1 to Xaow how effective i+ was--e ryone's
““tuatior _s so different

-n. chance to nractic. in wezk

-d. “ficult. did not'suit a - ifficult week

5. Overall, how u.2ful did you fi . various topics in the
workshop? (please rarx or'er the _.opics below from 1, the
most useful, to 7, the leas. zful. (The data from 6
subjects.who answerec =»< ': e rank was a Likeart Scale
are not included.)

Topics , " Ranks Overall
Rank
Definitions 4 1462241'222114 2
Effects-3 behavior styles 1 2 1 4 3132 31251° 1
Effects of socialization "3 757 4 6 6 4 6 7 6 6 7 7
Righté 26 65177316725 5
Requests 5322552553343 3.
- Critdcism 6 5316317445236 4
Tompliments - 7473745675472 6

8.0verall, the workshop has been |

5 8 | 1 2

excellent very good fair a poor .
good

in meeting my current goéls., : )

9. Would you recommend this workshop to another student
or friend? ‘ :

-yes (x16) -
~depends a lot on who asked

10;-Commeqts:

Listed below are only the comments made that were not
covered in other parts of the questionnair
- dislike questionnaires .

-would like to see assertiveness workshopg in junior high
: and_high schools ‘
-1 feel so good.
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";would liked: to have reflected a few days before'
respondlng to thxs questionnaire

-realized, that my aggre351veness madegweople back off
from

me j’ N
-] '



APPENDIX 4 . ,7 1».?‘1' arandryn s

FOLLOW-UP ‘QUESTIONNAIRE. '
: o e

1. What was the most important thing you Yearned through

the Assertlveness Tralnlng erkshop°~=F ‘

-that I have rlghts eg. to say,’“No ' to,decidevwhat to
give to another person, to be honest with self and
others, that assertiveness concerns rlghts of both
persons in an encounter (X 6 i.e. stated by 6 subjects)

-to day, "No" (X 35)

-difference between assertiveness and aggre551veness
(X 4)

-that others also have trouble expre351ng themselves
effectlvely (X 3)

-how to be assertive and "try .it on" (X 2)

-to choose assertive and approprlate language so that
what I say is taken as ‘I mel it (X 2)

-that I am more assertive tha ﬁ realized (X 2)

-to be honest with self and others

-that it .is possible to change behavior

-to be more outgoing B

-to be more’confldent e

-that. I am O.K.

-my defense mechanlsm 1is to act like I'm on top of things
when I'm not

2. Which subject,‘app:oach, etc. of the Workshop was the
most’ crucial to ‘the outcome mentioned above?
ae ) o
-trainers' role plays (X 8) \ o
-small group exercises (X 7) °
-not sure (X2)°
" -small group discussions (X 3)
~-lectures e.g. on feelings like anger (X 2)
-sharing with a diversified group of women (X 2)
-dislike role playing :
-don't have to be there for everyone in need
-that my phra51ng of requests was 1nterpreted as whining
and unassertive

3. Has participation in a research project, ‘e.g. knowing
there would be a follow-up, affected you?

-no (X 11)
-yes (X 3)

-added interest--in results of whole group, in change 1n'!

my 1deas

70
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-1 want to know if my 1deas have changed from the
first (X 3)

~-made the workshop seem more important

-reminded 'me to practice : ‘

s -
1y

4, Comments

-1 am more sure of myself, more agﬁ;rtlve (X 2)

-some of the questions on the invenfories were difficult,”

e.g. because the questions$ were geared to younger
people, responses would vary according to mood,
etc., (X 2)

-Assertiveness Training is great (X 2) .

-not sure of whether self-awareness came from course -

content or the experience as a whole but it's 0.K. to

feel differently than others (X' 2)

-feel comfortable in taking risks on issues of 1mportance

-others' experience and ideas were very helpful

-it's hard to remember to use what was learned——old
‘habits are ea51er

-haven't used vyet
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