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ABSTRAET R o s

ThlS shudy, designed as descrlptuve survey, explored the

vy i

demographnc charactersstlcs and motnvatlon orxentatxon of -two groups
& .
. of Rengtered Nurses enrolled as part tnme students in two Alberta
: '

unnversntles, one of whlch (Athabasca UnlverSIty) is organiZzed on the

open learnlng concept

1

The literature revuewed was related to baccalaurea@e prepara-
. -
tion For the Reglstered Nurse, practlces in adult.educatlon and the

'_concept of motnvatlon orientation.

Data were collected from the sample group (n ="133) by‘means
of a two-part mailed questlonnalre, which consisted of - a Demographuc
LData Proflle and the. Edncatlon ParthlpatIOn Scale Following the
'descrlptlve statistics the two groups formlng the sample were deemed
to be:sumrlar. Thiough factor analysns and orthogonal rotatlon
six mot(@atlonal orlentatlons were ldenttfxed Escape/Stlmulation,
Factor 1, emerged as the strongest‘motnvatuon orventatlon with
" Social Concern the second strongest factor Some patterns emerged
anong the six factor |ntercorrelat|ons lndlcatlng possnble unldentl-

' "“\,
fied, underlylng psychologlcal orlentatlons on a lijfe- chance/llfe-
Spa;e_contlnuum, The’ factors emerging were similar to those ndentlfled
in tﬁree recent motnvatlon‘studles of adult learners

Demographlc data were examlned in relation to motlvatlonal
tactors in an effort to |dent|fy assocnailons 'A‘strong negative
1assoc§:tlon emerged betwben success on RN‘examlnatnons and all the

motiv ional factors except Factor 3 Cognltlve lnterest where the

1
.association was posutlve but weak

]

s AR L



a7
)

lmpllcatlons for program plannlng resulting f?bm*thls study

are lncorporated in recommendatlons under four headnngs Accessnblllty,

. % [
. il d -

lnformatuon Giving,- Crcterla for Admlss:on and Teqchlng bearnlng

v

ProceSses. . B ¢

Use of the Educatlon Part|cupat|on Scale IS recommended at

‘the time of admnss:on 'to assist .in the plannlng of individualized
h 1
-
programs for adult Iearners.
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Chapter 1
STATEMENT OF THE PROBLEM AND ITS SiGNIFICANCE
INTRODUCT ION

A‘problem exists regarding the provision of sufficient numbers
of:bacca]aureate prepared nurses in Alberta to meet the current and
‘expanding health care needs in this province.

Recommendatibns of The Report of the Alberta Task Force on

Nursing Education (1975) have activated and accelerated among nurses
the controversy over the need for baccalaureate preparation as the
basis for professional practice. Practising nurses are not the only
group debating this issue, since nurse educators and employers of

nurses are also concerned. The Summary of Responses to the Alberta

Task Force on Nursing Education (1978) reflects this controversy.

Included in the summary are acknoﬁledgéd responses from the pro-
fessional nursing associations, from institutions providing
baccalaureate leyel courses ofvétudy, from employers and consumers
of nursing services and“froﬁ individual nurses in al]=éreas of

ya
practice. . l,//fJ ‘

The Government of Alberta has shown a reluctance to sSuppart’

-

the task-force recommendations requiring baccalaureate preparation
for professional nursing practice in Alberta but has indicated support
for increasing the number of nurses having a baccalaureate degree in

relation to the number of diploma-prepared nurses (Position Paper on

Nursing Education: Principles and Issués, 1977);- : ?




Despite the lack of strong government support for baccalaureate
level nursing education as a requirement for prgctice, many diploma
program graduates with academic and employment aspirations beyond
their present level of preparation are seeking admission to post-RQ
baccalaureate programs. ’

A quota has existed in the post-RN baccalaureate progfam at
the University of Alberta for five years. ‘As a result, 72 post-

‘RN students can bevaccommodated annﬁally in the p}egent program.
Qualified students who have not been accepted into the post-RN
bgcca]aureate program, or those who are unable to undertake full-time
study, may choose to énroll as Special Students in the Faculty of
Nursfng at the University of Alberta, although such Specfal Students
may not enrol]‘in-nufohg‘courses.

With only two prbgrams existing iﬁ’Alberta to prepare nurses
at the baccalaureate level, and considering the number of'nurées
seeking baccalaureate preparatién, Athabaséa University, in co-operation
with the Faculty of Nursing; University of Alberta has attempted to
aécommodate the learning aspirations of some Registered Nurse
students through its indjvidualized study programs. The flexible
brogramming made possible by Athabasca University assi§t§‘Registered,.
.N;rses to study on a part-time basis. |In this way they can mee t
prerequisite requireménts of the Universfty of Alberta Faculty of
Nursing baccalau?gate program, and, additionally, can take some
options which will be accepted for credit upoh admjssion to a post-
RN baccalaureate prograﬁ. .1t- can be anticipated that, as the

co-operative ventures progress, Athabasca courses will make possible



the complétion of some non-nursing support courses, estabilshed as
part of the post-RN currlculum at University of Alberta.

Athabasca University makes courses available to al] age groups
of learners from varying educational backgrounds. . Registered Nurses,
enrolied as part-time university students éither at Athabasca
Unjversity’or University of Alberta, span the age- range from 21 years
to 50 plus years. Thesernurses const!tute a substantna] grouo of
adult Iearners about whom little is presently known. The literatuke
of—Androgogy stresses the fmportance of identifying Iearner character-
istics and needs, and the -importance of developing programs compatible
with the needs and motineslof participants (Knowles, I970)ﬂ

Motivation for partfcipation in general adult education
programs has been researched ac. ively since 196], with early studles
examining the relationship of socio- econom|c and demograph:c factors

N
to participation (Johns;one and Rivera, 1965) while more recent work
examines the psychological motivation underlying partucnpatlon in
continuing learning endeavors (Boshier, 1977) . . -

The University of Alberta Faculty of NurSIng recognlzes the need
to respond to an increasing number of app]icants and furtherﬁ:ecogniges
that a pool of potential baccalaureate program candidates exists among -
the Special Student group registered with the Faculty of’ Nursing. This
pool may also include individuals from within the group of Registered
Nurses enrolled \at Athabasca University as partitime students.

From an administrative point of view, and invfhe light of

the Faculty's recognitidn of need, courses can be made more accessible

and relevani when the needs of the ]earners are known and considered.



&

Program planning is more successful when potential learners are
identified and when the.characterfsticg of these learners are knqwn
(Cross and Jones, 1972). o o .

It is the purpdse of this st&dy to_detefmine some of the
Characteristicé’of the inaiVidua]s in'thfﬁ'ﬁotgntiéilstudent pool
and their bé]iefs regaréing the value of baccalaureate;educatibﬁ to
themselves and to’the nursing profession. An attempt has been made
to determine tHeir motivation for pursuing baccalaureate:work and to
identify cerre]étions that exist between the demographfc character-
i;tics and the motivationa‘ifacto}s discovered. Relationships dis-
covered may then aésfst'in o&going course planning and the estab]iéhment~
of‘future po1ic}es guiding program development by both Unfvérsity of

A

Alberta Faculty of Nunfing and Athabasca Univers}ty.
STATEMENT OF THE PROBLEM

'NuTbers 6f'Registeréd Nﬁrées are included among sfudents
enrolled in Alberta,un}versfties on a parf-time basfg. Two known
groups 9£ these Registered Nurses aré:‘

(a) Registered Nurses enrolled as Special Studepté,

University of Alberta, Faculty of Nufsing

(b)'Regfsteréd Nurses enrolled at.Athabasca Univeréity.iﬁ

oﬁé or'more courses. 4/’

- Through analygis of data obtained b§ survey duestionna?re,-ﬁ

this sfudy proposes to answer the following_quegtiohs:§oncerning

a

"each.of the two groups of learners:

- -

-~ v



1. What are some. selected characteristics of the Reglstered
Nurses enrolled in part-time study?

demographic characterlstlcs
professional characteristics

academic characteristics TN

-1
1.
1

w N —

2. What are the academic aspirations of tﬁese students?

2.1 immediate aspirations -
2.2 mid-range aspirations (1 year to 3 years)
2.3 long range aspirations (beyond 3 years)
3. What motlvated these Registered Nurses to enroll in'part-time
university course work? &?
3.1 what do they see as the major outcome for them of .
- bhaving a baccalaureate degree Y

3.2 what do they believe about the need to -have a
baccalaureate degree - : '

3.3 how do these Registered Nurses compare with other adult
learners in terms of factors demonstratlng motivation
orientation as |dent|f|ed by the Education Partncnpatlon
Scale? -

[ 4 : i . .

L. What relatlonshlps exist between the responses on selected
variables of the Demographic Data Profile and selected
variables on the Education Participation Scale for these

. Registered. Nurses?

SIGNIFICANCE OF THE STUDY
.

Two recommendatlons of the Alberta Task Force on Nursing

) Education (l975:llh)‘state:

That by l985 there be two'routes to profe55lonal nursing
preparation: (1) a university-based baccalaufeate program, and
(2) an artuculated baccalaureate program between a non- unlverS|ty
setting and a unlversnty settlng : :

That by 1990 the minimum educatlonal preparation for
~professional nursung be the baccalaureate, whatever route

to the degree is chosen.

- The Government of Alberta, in its Position Paper on Nursing

Education: Prnncvples and Issues (l977 6) indicated reluctance to

make the. baccalaureate degree mandatory, but recognlzed the



' desfrability.of baccalaureate preparation for an increased number of

PR SRR S s

practising nurses. Registration figures show 1,375 nurses (9 percent)
actively registered in Alberta hold a-ba;caiaureafg or higher degree'

AARN, April, 1979).

\

\

Employers in Zelmer's study (1979) indicated that in 27
Alberta health carefagencies, a total of 1,456 positions exist whé}e //
a baccalaureate degree is eithet,necessary or preferred. v Y

! o

A~_Re§istéted Nurses are enrolled in substantialinumbérs in
Alberté univers{;ies oh*a.part-time basis. Thpse who are‘enrolied at
University of Alberta and Athabasca Universiéy form’a potehtial pool‘
of appl[cant; fbf fuil—tfme study towards é post-RN degree ja Nursing
in eithér of the two programs which presently exfét in Alberta_to - ‘
méet this heéa\{ggizsgskf§/g% Alberta and Univer;ity of Calgary). Data
,relaﬁedftézthejcharacfgr%sfics‘of these ‘studerits Have not been‘categor-
ized nor éha]yzed,' Tﬁeib_motivafion and their aspirations are not.kUOWn.' ’

Specific‘criterié existtfor'admiséfén.to the BScN program
at the University of A]betta. With a quota in effect for the post-RN
program and moré SppliCants annua]]y thah'can presently be accom-
modated, pfgssure is being exéried for'inéreaséd admissions to the
program,from fhis.pbfential ﬁédl of students, about whom litt}e is
bresentiy known. 'Morstain and Smart (l977)'emphé§ize the need for
g&rther résearch related to thé oriéntation of adult learners: ''most
g iinstitutfbnS'have very litf1e empfficai.information-ohfreasons under-
lying adult Iéarﬁéréé decisions‘ﬁd,enroll inveducatfpna]‘attiyitfgé”qP S
'_1(p,.666). _fHéHIfter$the on' the motiVagioﬁ ofiéntétiohléf édujt.7  .

Nearners. indicates that»no‘definitivgytypoibgy_hg§;bggﬁ;establisﬁéq, I



The presence of underlying psychological factors,-evldenced by.the
clusters of reasons for enrollment, is postulated Replicative
efforts have been recommended by Morstain and Smart (1974597;

1977: 676) and Boshier, 1977: ll3) |

| The Reglstered Nurses .in this s tudy have provided data which,
when analyzed, should enhance our knowledge of adult learners and
‘faculutate course plannlng and program development ‘in post~RN
baccalaureate programs as well as admlnlstratlve decisions regardlng
enrol Iment. ‘ }

DEFINITION OF TERMS

b .

Post-Basic Program for Registered-Nurses;f The aim of the program

:is to'prepare students .for positions in community health agencies
such as 'hospitals, voluntary and official health agencies and schools
‘of nursing.‘ The students wlll be granted five years from the time of
admission to the Nursung courses to complete requnrements for the
degree. One year as a full-tlme lntramural student at the University
of Alberta Pacplty of Nursing is required. (Faculty of &ursing

Calendar, 1978/79, sec. 131.2.3(2)) R

-

Post-RN -Program: The_name of the baccalaureate program for
Reglstered Nurses was offncnally changed from Post ‘Basic Program
to. Post =RN Program in March, 1979, (Mnnutes Executive Committee,

Faculty of Nursing, March 19, 1979) S

.

Quota or leltatlon -on Enrollment Enrollment is llmlted by quota

preference being glven to appllcants with at least one year of



graduate nbrsing experience, ~and who have submltted applications and
all required documentatlon before May 15th, (General Calendar,

University of Alberta Sectlon 13.1 .3 and.Section 13.14.2)

Registered Nurse: |In Alberta, a Regrstered Nurse is a graduate from

an approved schoo] of nursing who holds Active Membership in the
Alberta Assocuatlon of Registered Nurses (Royal Statutes of Alberta,

1955, c. 283 5.5; 1960, .89, s.3; 1966, c.87,.s.3)

Special Students at the University of A]berta: are those who have

been perm’tted to reglster in one or more courses, but not officially
for Credlt towards a degree or diploma at this or any other

institution. (General Calendar, University of Alberta, Section 1212.3)

DEL IMITATIONS

o

Time Parameter

The time period chosen within which students' enrollments
occurring would bevincJuded in this study was July 1, 1977 to

June 30, 1978, in accordance with the University of Alberta academic

year.

Subjects

s

Only those Reglstered Nurses enrol]ed in‘university courses
on a part-time basvs who do not presently have a baccalaureate degree
in nursung were vncluded |n this study because data related to thev
characterlstlcs of this group of adult ]earners have not been cate--

gorczed nor analyzed. There is both an admlnastratxve and a

professuonal need to know more about the nature of these learners.



Exc]usion of Male Respondents

Only four male respondents returned questlonnalres 6f'
Athvs number twd already held a baccalaureate degree knon-nursfng)
‘and one indicated no interestvln obtalnlng a baccalaureate degree
Since the number of male respondents was very small, with only two’
usable questionnaires, these were eliminated from the sample since
differing male-female motivation could contribute to a non-

homogenous sample.
LIMITATIONS

Time Parameter

The period for including enrollments'in the s tudy was
established as July 1, 1977 to June 30, 1978, corregpondLng to the
Uniuersity of Alberta academic year. Data from Athabasca Uanersuty
did not conveniently fit thlS structure Students at Athabasca
Unzversnty may'enro]] and comp]ete courses op personalized rather
than institutional schedules. Numbers of Registered Nurses‘might"
have been enrolled at Athabasca University prior‘tovJuly 1", 1977
and continued as students throughout the period of the’ s tudy but not

have been included in the sample population.

N\
Demographic Data Profi]e

This lnstrument was developed for this study, and a]though it

was patterned after s:mu]ar instruments and a pilot study done,

rel:ablllty and valrdlty can not be assured.

9\



Chapter 2

ot

. \ |

" REVIEW OF RELATED LITERATURE AND RESEARCH
SOME ASPECTS OF. ADULT EDUCATION

Participants in Adult Education

A discagsion of adult,education mast address the question—
when is an individqa] considered tolbe an adult? .ln Westera society,
' ”comfhg of age' is nof claafly defined but more loosely associated
with acceptancq;of legal FeSpOnSlbI]Ity for actions and certain
rights, e.g., the rlght to vote. Funk and Wagnalls ductnonary B
(1978 26) speaks. of I"thgtime‘”‘of’ life marked by maturity<and‘djs-

~

' cretlon, adulthood; especnally, that age when ful] civil rughts or

certain persona] rights can be legally exercvsed, usua]ly 18 or 21

years:_»thiafly in the phrases of age, underage: also cal]éd'TégaJ

-age."

In fheir landmarkastudy.df adult education, Johnstone. and

: f . ] . .
Rivera (1965:31) defined an adult as '"'anyone either twenty-one or
over, or married, or.the head o?\a household." qu]e_(l9701127‘]52)
reviewing the thlnklng about stages .in.the span of llfe, has derived

(from theories espoused by Buhler Erukson, Jung, Peck and Havcnghursd

\

an adult life-cyclé model related to educatIOnal interests. He

N

believes that the span of time from age 18 tb 22 years constltutes a
bridging peruod between schoollng and entry |n€o the world of work
‘jdurlng thCh time the - |nd|V|dua1 learns to accept\bnmself as-a

™,

responsnb]e adult. In Nestern soc:ety, this brudglng perlod has also

10
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been characterlstlcally the time for the |nd|V|dual's exploratlon of

tradltlonal forms of post secondary educatlon i.e ,,technical

sch%ol college and unsversnty (Morstain and Smart l977 666) : e e

Sheehy s dlscusslon of the “Trylng Twentres“ (l976) extends the
period Somewhat, based on her statement that

Given the permussuveness to experlment the prolbnged_

schooling available, and the moratoria allowed, it is

not unusual for an adventurer to be nearly 30 before firmly

setting a course. (p. 121) : . '

In Houle's vneu; young adulthood begins.aboutdage 22 and’

continues for about 15 years. Educatlonal |nterests during this
time are related to one or more of the three domlnant soclal concerns -
of young adults courtship, establlshlng a home an occupation or
a cateer, and a place in a communlty | Sheehy refers to this perlod
in “the thlrties as one of ”rootnng and extendlng“ (p 2]3)

- Early mlddle age spans the years 35 to hO plus and in Houle s
. View constltutes a perlod of unrest—"'"the adolescence of adulthood”
‘during which the |ndividual'may=feel the need for a new pattern. of
'life,\and educatlonal pursui-ts to achleve the goa] The unrest
resolyes into greater tlarity oF Purpose in later middle age as the
individual tomes to terms ‘with the realltles of hlS llfe and learning“'ﬂ
is pursued more for its personal and socual interests than,for Jobf
'_related‘goals. | |

“In' the period beyond middle age, educational pursuits tend

.to span.a wide variety of |nterest areas.and to prqyide needed
opportunlty for continuing social contacts, as occupational demands

lessen and retirement occurs.,

* A general 'overview' statement made by Johnstone and'Rivera_



~ sidered in this stUdy. ‘ ;?“ 

in 1965~provide§'thenfbllowing social profile: S

. The adult education participant is just as qﬁtéﬁ.a‘woman as a
man, is typically under forty, has completed high-school or
more, enjoys an above-average income,.works full-time and most

.often in a white-collar occupatiorf, is married and has children

(o T

#e-----and. Lives.in .an.urban-area”” . . (p. 8)

‘Based on discussion and definitions .in the foregoing Titera-

ture, Regiéte}ed NurSes.enrolled as part-time university students

“can bélcohsidered'to be adult learners.

,_Current researchiin the field of;édu]t'education‘tends to
place less emphasis on the use of‘demogréphic vafﬁabies as deter-

minants: of adult educational interests and more emphasis jon détgrr

v

_mining why adults RArticipate in continuing learning activities

(Morstain and Smart, 1977:667-668). Both selected .demographic and

mot ivational aspects of Registered Nurses as leéfners wil] be con-

Adult Education *efined.

A'definitioﬁ.offéked by a foremost Canadiap adult educator,

Coolie Verner'(197?%6%§§tates{
: ¢ » v?{y.

Adult educatiop .is a relationship between an educational .
agent and a learner in which the agent selects, arranges and -
. contintiously directs a sequence of progressive tasks that "
‘provide systematic experiences to.achieve learning for those
whose participation .in such ‘activities is subsidiary and
supplemental to a primary productive role in sogiety.

An early ‘user in Nofth Amerﬁca’of‘the term éndrogogx, Knowles .

(1970:22) has déscribed adult education as a missfon;4coﬁmittéd‘to

action towards three‘spgcific targets in society: "(1) the needs and

‘goals.of individuals, (2) the needs and;gbals-gf.institutions; and .

(3) the nqéds and goals of~socfety;ﬁ R _3"' . ' N



Discusslons involving deflnltlons of adult educatlonlare
characterlzed by d:vergence of op:nlon (Kurland 1976). Concepts
range from the belief that adult educatlon is essentnally a catch up
' actsvuty deslgned for the dlsadvantaged who for one reason or another
were unable to progress in thelf youth through the 'normal' system of
schoollng, to the belief that adult educatlon encompasses al]} forms

of educatlon for«learners beyond - legal school-leavung age. In the

'latter context, adult. educatlon becomes but one facet of a system of

ltfelong learnlng or l'educatlon permanente espoused by UNESCO and

dISCUSSed in Learnlng to Be (1972). (\v

\ o

"~
S

Nlemlv(l974) has said '"Perhaps the greatest barrief to an
appreciation of the‘concept-of lifelong learnind is the. tendency among
adults to confuse learnlng wnth schooling- and reJect both!" (p. 249).
.Niemi further emphasizes the need for a concept of contan|ty
'learnlng that precludes the notlon of educatlon beung somethlng that
the adult has had——our socnety is to some extent still |mbued with
the ldea of the |nd|vndual flnlshlng"SchOOl ot 'finishing univer-
sity! »accordrng to-a tradltional chronologlcal scheme (p. 250).

| Clark .and chklnson (1975:3- 15) belleve that cont:nunng or

hadult educatlon |nvolves learnlng that is conducted in the presence

of someone external to the learner who plans and manages the learning

“process Adult educatlon lspredomlnantly a group actIV|ty in contrast

: to self educatlon which is an |nd|v1dual and prlvate pursuxt

Rockhxll (l976 199) pursues thlS thlnktgg in an hlstorlcal

overv1ew -and holds that forms oF adult educat10n have been part of all

pl

,organlzed socnetles Tradltlonal emphasls on schoollng, to_whnch we



are still much beholiden .in North American society, designated formal
educational processes aﬁd institﬁtions for the provision of education
to specific groups, and equated education with narrowly sequenced
content in credentialling-oriented, elitist institutions. Her
definition of adult education is symbolized by the acronym SALE—

Systematic Adult Learning Experience.

"Part-Time Students

Kurland (1976:279) notes that while students in the post-
secondary éducational stream are beyond the age of compulsory
.schooTing, and therefore adults, persons in the traditionally
sequenced stream of education (K to 12 fo]lowéd by post-secondary
education) are usually excluded from the definition of adult learners.
They come to be categorized instead either as 'regular' students, or,
in the words of an OISE study (1975:3) as part-time . . . a giant
éategory of all the miscellaneous irregulars." |

Tﬁe group of Registered Nurseé under study falls into this
part-time category. The Ontario study refers to part-timers as ''the
tenacious but long-neglected night fighters”i(p.'l) and suggests that
institutioné] attitudéé towards part-timers as second-rate learners L S

influences institution§I policies towards inadequgtg'proVTgion“af
teachers, services ahq sound educational schemes. ft caé-beléohl
jectured that economics énd declining post-secondary énro1lments could
dictate change where per-capita funding exists as an incentive for

: encouragipg part-time enrollment.

| | A frend:tpﬁardsuiﬁcréaéjhgApartatjme*enrpllment was noted by

;_Mpnrbe (1973:72-77) and more recentlylby.Humphreytand Porter (1978:6).
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Significant in each study was the rapidly increasing percentage of
female students. In the United States, approximately half of the

learners in post-secondary institutions are studying on a part-time

- basis (Kurland, 1976:279). This is referred to by Harrington (1977:

3

242) as the adult education revelution. That governments recognize

the implications for change in education is reflected in the studies
completed in at least two Canadian provinces. In Ontario, the

Report of the Commission on Postsecondary Education (1972) evidenced

concern; while in Alberta the Report of the Commission on Educational

Planning in the Province of Alberta (Worth Report, 1972) supported and

encouraged the principlebof lifelong learning. . On an international

level, the initial thrust of the Faure Report (Learning to Be) was

carried further in 1976 by UNESCO's Recommendation on the Deve]dpment

of Adult Education which defined adult education in the broadest

‘possible sense and formed the basis for discussions held under the

auspices of the Canadian Association for Adult Education. With the
passage of the U.S. Bill on Lifelong Learning—'The Mondale Bill"
(1976) —impetus was provided for %urthering the cause of all adult

learning modes in the United States. While the concept of 1ifelong

: léaﬁn{bg;fsvEecbmingmbetter_thefstood and more accepted in North

\

American socjety, the re(;'ty of economic.retren;hment in the faté
sevenfies and ifs implicatiqns.for education are evidenti Paid
leave for workers to participaté in continuing education, though
espoused by the Intefnational Labor Organization (OECD, 1975:34),'
is not yet a recoén?zea part of most collective agreements and

financial assistance to the part-time student.remains difficult to
7

access. ) ' o .



Needs of Part-Time Adult Students ’

An OISE study, Part-Time Study " The Student and the Me thod

(1975),_reviewed Ontario post-secondary institutions and noted a trend
towards administrative integration of day and evening part-time and full-
time registrants, allowing all students to take classes when convenient:

'Unlver5|t|es that are integrated—to the extent fhat full-time

cand part-time students take Courses together as they wish—feel

that the university atmosphere'' thus extends to the part-time

students. . . . just how much "'atmosphere'' one can soak up

depends upon the time a student is able to spend on campus and

his attitude while he is there. (p. 28)

The residency requirement (full-time for final year) still
exists in some universities. It is noted that careful scrutiny of
calendars is necessary in order to discern exact requirements and
“even then some |nformatnon is obscure (pp. 25 and 27).

Ske]horne (1975 31-37) makes a poignant p]ea Based on personal
"experlences as a mature student, for change in instltutlonal attitudes
towards the mature adult learner. A place for socialization on

campus, androgogy versus pedagogy, greater consnderatIOn for the "'con-,

sumer'' of educatlona].serv1ces through |mproved counse]llng and rnforma—-

'tlon systems humanlstsc approaches and funanctal cons:derat:on in the

\ -

levying of certain fees" (e.g.;,soc1al,»aghletic)wa][.emergegasVareasu
for administrative consideration. 3Thaf'tnere”ma9 be“gaps'betWeen
government“policy,'institufional pollcy and reality related to access
and program flexnblllty IS documented in the OISE study (1975 32).
| Kurland (1976:254-262) notes neéd for change in ideas about credential-
1ing, anancing;'release time from employment and educational counselling
as major'areas in WhICh lnnovatnve prOJeCtS could be useful o
Hlemstra (1976 39) follownng the ldeas of Skelhorne and -
Kurland refers to needed ‘changes in the teaching-learning process

.a



involving mature adults. He Believes that there is a need for experi-
enced teachers of adults who will make their career in this field. It
is necessary, he feels, that the teacher of adults be familiar with
the uniqueness of the mature learner, and further, that the teacher
see himself as g3 facilitator,‘counsellof and colleague. In order to
be successfyl :n the role of teachef of adults, the teacher hust
rethink his educational role and find satisfaction in ways other than
the traditional feedback from a large class of students.

At the University of Alberta, Registered Nurses in Hayes'
study (1976) who did not accept full-time places in the baccalaureate-
pfograﬁ t§ which theyvhad been admitted, cited financial difficulties
and potential job insgcurity as reasons for not attending university.
In 1978, Andrews.' study'on'educational needs of Reg{stered Nurses in
Alberta reiterated the same concerns: 15.6 percent indicated that
funding was a problem and for 9.4 percenf the loss of their present
position was a deterrent factor.>.

Humphréyswand'Porter in their 1978 study of part-time Carleton
"re§?sf?éht§ sum Qp»thé probiems of the part-time learner thﬁsly} |
| ~ Once individuats enroli'in a‘prbgram of part-time university

rstudjes,itheadata ind?cate»that access to programs, courses and -
-~ facilities within the university is limited. These limitations

. arise primarily because of institutional‘deci5ions; made by.
" default rather than- by design,.about residency requirements, time
‘scheduling, course rotation and hours of operation of facilities

and services. The consequence is that part-time students .are able
to participate to a much lesser extent than full-time students in -
directing their educational experience. Although the part-time
Students expressed considerable'diSsatisfaction with the range

of programs and courses available to them, their political
marginality within the University or student organizations is

such that the expression of their dissatisfaction is rarely
articulated and, if it is, it is not easily heard. (p. 129) .

\ ';ZkWitHih=the”ex75ting structure of the post-RN program,
]ihitatfons'éfmilar to those identified by Humphrey and Porter exist

k for Registered Nurses enrolled as part-time students at the University
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of Alberta. The.problems are accentuated for those who live outside
Edmonton é}ty or for those Whé work and seek to study in 'off-duty"
hours, particularly those who work rotating shifts.
Efforts have been initiated tobélleviate édme of these problems.

‘Athabasca Uh}versity offers flexibility of brogramming to Registered
Nurseé.who wish to enroll in coursgs.Which can be accepfed as credit
electives in the baccalaureate program by the Faculty of Nursing,
“University of Alberta. Co—oberative planning between Athabasca
Uhiversjty and University of Alberta‘Facu]ty of Nurging is being
directéd towards making available through Athabasca University support
courses required for credit in the baccalaureate program. Core nursing

courses, however, are not available through Athabasca University.

BACCALAUREATE EDUCATION FOR THE
PRACTICE OF NURSING

Historic Background

‘University preparation for.the‘practice of nursing is not a
new concept. In Canada, in 1919, the University of British Columbia
. pioneered a course of instruction for nurses leading to a degree, the
first university in the British Empire to offer such a program.
Thfoughout the nineteen-twenties at .least five other Canadian univer-
sities mounted similar programs, including the Uniyersity of Alberta,
where a baccalaureate program was inaugurated iﬁ 1923 (Gibbon, 19h7€
380). These programs typfcally,included‘two or more years of
traditional hospital training often ''sandwiched'" in between the
uﬁiversity years, with the final year offering special emphasis on
teaching, supervision or public health.

fodaQ, there ére 22 baccalaureate programs oﬁerating‘in C;nada

with an enrollment of 5,797 students.  Included among this number are . ~  °°



1,402 Registered Nurses, representing 24 pereent Of'the total. Full-
time RN 5tudents?total 15 percent while the other'9 pereent;are oart—
tlme students (CAUSN, 1977).

- In the United'StateS, university edueatlon for nuréee‘oegah

somewhat earlier than Canada,'ln 1899, with a program in Hospltal

Eeonomlcs for graduate hurses at Teachers College, Columbia University.

By 1916, five-year "sandwich" programs were,underway in several
universities, rewarding‘successful students with a baccalaureate
" degree (watson, l977:35l. Some SOlyears later, in 1965, the American
Nurses Association position statement declaredlthat education for
nursing should take place in institutions of higher learning‘and that
twovlevels in nursing—a technical practltloner and’ a profeSS|onal
practltloner—-should be prepared. Baccalaureate education was
stipulated as the preparation for professional practice and assooiate
degree level preparation for technical~n0rsing praetice. No mention
was made‘in the statement about hoSpital oiploma programs.since"theée

do not exist within the framework of higher education (ANA, 1965).

" Change in Nurse Education Programs in?Canada

Though not soggesting preparation for nurses at baccalaureate
level, the Weir report of l932 in Canada did recommend the'lneorpora—
tion_of nursing‘education within an‘educational stream’ (Weir, 1932).
Both the Canadian Norses Assoeiation and the Alberta Association of
Reglstered Nurses have encouraged lnnovatlon and spoken forcefully

against apprentlceshlp type programs throughout the paSt flfteen

19

~ years - (Mussallem, 19614 “AARN,  1962; 1970 1972 1976 1978) 'The-»»'?*”‘f“‘

statement . of l962 ‘made clear the posxtuon of the Alberta professnonal"

'l‘;assoc1atnon, 30 years after the We:r Report
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There should be two well defined categories of nurses
. prepared -to function as first-level" practitioners.of nursing
‘0n€é’ category- of practitioner is prepared in a program leading
to diploma in _pursing, conducted in educational ‘Tnstitutions
such as colleges and -community colleges; and the other is
A*prepared in a unlversnty program leadang to a baccalaureate
- degree. (AARN 1962:14). :

.'Teh'years-later,‘when'the'concept«ofblifelong'Jearnlng,was/appearlng
in‘educational literature, the association reiterated its view

e e ew Al

‘(AARN,'l972:lZ)m

The development of the Junnor -and communlty college system

"the provnnces of Canada has paralleled the growth of thrs g@vement in. .

the Unlted States. Dsploma nursung programs in these colleges have
replaced hospltal schools in some provinces (e.g.,’Ontario)”and
merely added to the complexity of nurse education in others (e.g.,
Alberta) where hospital diploma schools continue to function, bringing
to three the program levels for preparation of Registered Nurses.
Confusion reighs'in the minda of the public, ‘our Ieglslatlve:bodles,
and in the minds of rahk‘ahd file hurses prepared at diploma levels
- who are working hard, most often in |nstltuttonal settings, at the
everyday business of nursing. For the majority of these nurses,
trained in hospital diploma programs, their education has produced a
mind-set towards.compliance and passivity. Discussr0n of.issues and
statements made on their behalf by the-profe55|onal association are

|gnored or poorly understood despnte assocuatlon efforts to motlvate

the membershlp towards part|c1pat|onf‘ No less a problem eXIsts

Y

&
e

el . ®

the. Unlted States (Hll]smlth 1978 99) 7?}5'}%y‘ff}{l;?;%fjiﬁ**‘ﬁ

20
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The Degree Ditemma of the Seventies and Beyond

Follownng the publlcatlon of the Report of the Alberta Task
Force on Nursnng Education, in 1975, the level of awareness has
|ncreased somewhat among. practISIng nurses ‘in Alberta, concerning
currentrdllemmas in nursnng educatlon From the United States, Lewis
(1977: 3@9) notes that over the past’decade the degree has come to be
somethlng that almost every nurse wants to have '"'either as a mark of
profeSSLonal'status the route to advancement or a better salary; or
”because It JUSt m|ghtwbecome a. requvrement for reglstered nurse .
: llcensure one of these days i lndeed, such leglslatlon has been lntro;
duced ln_the State of New York and was recommended for Alberta for
1990 (Task“Force Report, l97Sf76); _ o j R
‘Squaires and Hinsvark in a Special Project at the University
of Wlsconsun -Mi Iwaukee School of Nursing, 1912 73, studled ﬂhe plight
of the. Registered Nurse seekung to continue her educatnon towards_
the baccalaureatevdegree. Three groupsvof Registered Nurses were
» included in the study: RN's who were enrolled in or had comFleted a
baccalaureate program; RN's who had registered for further education
and interrupted or .discontinued -thejr studies;‘and RN's in the
communijty who were considering the possibility of baccalaureate educa-
Atlon A condensed report of thelr flndlngs (Squalres and Hlnsvark
1975: 43 h7) indicated:
The RN student is a relatimely young recent graduate of a
"~ diploma program who is  anxious to complete her baccalaureate’
“work to ensure’her . professional future and opportunities for
T ‘fadvancement -She brsngs 'to -the, school cllnlcal expertise which
T o <exceeds the levels of competence expected ‘of the basic under~ )
' graduate student..- She s’ motivated. ta learn and-enters with .

s v clear: obJectlves, both of which are rare in the basic under-
: 5:2_graduate~ In some cases. she may be an. older person with a
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history of successful supervisory, admlnlstratlve or teachlng
experjence as well. These characteristics and background
suggest that she should be treated as an adult learner and
given maximum opportunity for independent study. (p. 46)
Obstacles experienced by such students wishing to complete a
baccalaureate degree included: length of the course, cost (tuition
plus lost wages), lnconvenlent (rlgld) schedullng of classes,

_ unlversutywcompleX|ty,.lack of adequate counsel]xng, Faml]y obl|ga—’
tlons, prev:ous tralnlng‘and e*aerlence not crednted feeJings of
deprecnatlon | ﬂ

R Recommendattchs emerging from the study (mmich incjuded
responses to questionnaires, discussion groups and student suggestions)
fnc]udedpu | |

1. establishjn§ a ceuese]liaé brcgram directed towards a
complete assessmentvof the individual's capabilfties, as well as
assisting the RN to define her gaalsbas a step towards designing an
individual curr(culum and independent learning modules.

A'fz.?}imp]emectatiaﬁ of'meésurement'teefs.(e L . College'Level

Examination'brogramj to assess ]eve]s of professnonal achlevemeat

and academic readtness to avoid needless rebetition of content.

3. implementation of a]ternative’examinacion and assessment,
tools to'measure clinical knowledge and competency for credlt

Joint appOIntments with clinical faculty would facilitate this
recommendatlon. ‘ ' o

L, alternative“curriculum requirements and degree paths.

Andrews ' study of Alberta Reglstered Nurses (1978:61)

.‘ldentrfled a list of obstacles to obtannlng a baccalaureate degree

s;m:lar to ‘those . descrlbed by Squaires and Hlnsvark

P R
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Alternative programming 'to ' allow more nurses to qualify

for the'baEcéléureate dedree does not, however, ameliorate the
growing -rift between levels of practitioners. Sheahan (1973:
th-hhh),Adiscussfng the professional—technicalndichotomy, states
that without c]earlyndefined differences in practice, different
levels of education are not justified. McClure (1976) on the other
hand, resists a dichotémoﬁs ﬁodéﬂ;'énd,preferé‘td'conceptualiie
technf¢é1 nursing as an integral part of nursing’per se. Because '~
of the individual nature of .patient needs, technical tasks might
" be bést carried out by the professional, or in circumstances judged
appropriate by the professional, delegatedvtoAthe second  level
Apractftionér. »Lewis speaks unhappily of professional ambivalence, ‘
evidenced by our failure to act in a concerted way to demonstrate
why the degree is -important and then implement our beliefs.
Hillsmith (1978:100) defines the ambivalence in a different way— °
the insistence that one liba_pfofessjonal, while at the same time
rApupsujng;the.degheé'WH}tH-iébélslone_a,prqfessibnall Such joccurred -
in responses to'a_QUéétionqaire.uSed'ih her study ofrﬁégistered,
Nurses returning to school:

These nurses have considered nursing 'per.se to be a
profession; they felt that when they became RNs by whatever
route, they had indeed become ‘'professional''; .and it is obvious

“from their answers that the majority continue to think of them-
selves-as ''professional” now. At the same time, they accepted
thezreajity of the BSN as the basic nursing credentialf—enoughv
to apply to college, take challenge .exams, and acquiesce in the
discipline of -a program which states plainly enough that only -
at the end of the course is one a "professional." Intellectually,

these nurses have accepted the BSN; emotionally, they have not.

i

Hassenplug (1977:&38)1but§“fo}th an ihpassioned plea for



change through unified action. Speaking at a National League. for.
Nursing'convention she emDhaeized thefgreat“need”For'nurSiné adminiSf

“trators and nursing educators ta-work together to discern the needs

b

for nursing within a changing health care deiivery system,'and to
recognize the potentlai politicai clout of a. unified body of nurses
;speaklng For nursing. 7 o a
Sovie (1978:373), projectingvideas ter the future of nursing,

identifies trends illustrative of an,emerding profession: convergence

in knowledge base and standardsng practice, differentiation and
speciaiization, bureaucrati?ation and increasing rigidity in regard

to career alternatives. -According to Schein (i972:43) these trends‘-

are evidence of a matdrind professidn."WOo]ey (i978:]b341085 spggests
that faculty in post.RN programs have a responsnbliity to faC|l|tate
ﬂresocuai)zatlon of the learner, since she sees sueh reSOC|ai|zat|on
- as the necessary key to heiping the RN to internalize the professxona]
,iroleq_ Epstein (1977 73) emphaSizes the criticai nature of the

facuity or change agent s role in influencing behavuor I internai-f
ization of values is the goal,. then the leader must possess credibiiity ;
in the‘eyes of the etudent.'vCertalniy one way to accomplish this is

to involve more nursing practice and administrative.personnel in the
educational sociaiization process,-as éUgdested by both Haesenpiug andb_
Wooley. It is regrettabie that in thé'ﬁaidrity bf‘our.institutionai

settings in Alberta, including large city hospitals, the majority of
v o } y\ - . X ‘ PP . ) i ) T v N
nurses in nursing administrative positions lack adequate preparation

pe

for: their jobs. There IS a great need for nurses prepared at the

bacca]aureate Ievei in Alberta.to:Fili these positiona, in.addition‘

S SRR P SR



‘to positions in the more' tradltxonal' flelds thought approprlate'
for baccalaureate prepared nurses;LI e., publlc‘health.and nurslng
educatlon “In a recent reVlew of the “employabllity” situatiOn Tor.
baccalaureate nurses in Alberta Zelmer (1979) determlned from’

~§responses of employers that in ten actlve treatment hospltals res-

¥ pondlng there were’ 225 posntlons requlrzng at least baccalaureate

a

preparatlon and 605 positions for which such preparatlon was preferred.

Other lnstltutlons and health agenCIes respondlng (17 in number)
indicated another 202 positions requurlng a baccalaureate degree or .

hlgher and 424 p05|t|ons for Wthh such preparat:on was desnred

25

While- employers are beginning to recognlze the advantages of - :

ix]

"_the baccalaureate nurse for 'leadershlp posntlons |t wsll be up to

nurSIng servuce admlnlstrators to document the improvements in patient

care that can. and do accrue when staff nurses are prepared at e

'libaccalaureate level ThIS can be a dufflcult task for the- admlnls—’

“trator’ who may herself be prepared only at the dlploma level of

- Lo
N

.-nurSIng o wr'"} S e i . R ':u _afir'*
| ‘.The:lnternaffonal Labor‘Organlzatlon has spoken to ‘the need
for paid educational leave for workers (oECD, l975 34) and both nurses
and their employers must negotlate strategles which will. fac1l|tate
the upgradang necessary to meet the lncreaSIng demands of professional
practlce

To the unlversztses Falls the crucial task of Preparing the.
1ncreaSlng number of baccalaureate graduates needed to provijde -
'fservnces to our Alberta health care cllentele ~As long as diploma

programs for the beglnnlng level of nursnng practice are encouraged by
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'governmentlpolicy'there will be a continuing need for post-RN.programs

to meet the adult'learners' needs forprofesslonal education. Sub-

stantial |ncreases in resources together with ‘innovative plannlng

o

»wnll be requnred to facnlltate the development and administration of

expanded.post—RN programs,

MOTIVATION ORIENTATION OF ADULT LEARNERS

Introduction

Knowles (1970:79) has said that adult education programs should

be planned with the needs of the learners in mind and efforts should

‘be dlrected towards meetlng those needs

Tough (l978) tells us that adults motivated to learnpare B

astute in discerning their own learning needs. .lt is ot unusual For-

an indlvidual'to‘devote'Séd-h0urs‘to self-deflned‘learnlng needs in

a year,.completing-Up~t0'fi9e‘distinct learnlng projeots A learn:ng ,

prOJect is. a ”hlghly delrberate eFfort ‘ta galn and retann certaln

,-oefln:te_knowledge and skill or to‘change in some other,way” (Tough,

1978:2). That the edult'ls capable of dlrettlng his own'learning is

clear (Tough, 1971, 1977' Knowles; l973) The path whlch that

learnlng takee has psychologlcal underplnnlngs which may be related

F%3

" to such widely varying needs as. job requirements, peer group activity

or professional beliefs and commitments Knowles“(1970 86) defines

.an educatlonal need as "the dlscrepancy between what an |nd|v:dual

(or organlzatlon or society) wants hlmself to be and what he ls;‘the

distance between an aspiration and a reality."

Toffler (1970) has discussed the knowledge explosion and:



its implications for society. In the health care field,»professionals
: egperienée pressure to keep up-to-date Registered Nurses experience
this need in“the course of their everyday practice at. the bedsude as
new drugs, new treatments and new - technologies appear. - New nursing
knowledge is developed and.app]ied.siow1yZ(O'Connel and Duffey, 1978:
162, 170; Ketefian, 1975:89-92). This may be:due, in part, to the
paucity of practiceeoriented research as well as to the ilmlted
dlssemlnation of research findings where iarge numbers of nurses .in

] »7'1 .
both the education and practice field tend to be technicai]y rather

<

than professno orlented (Chaska, i978:4]9). Developments in

%\'.

other discip]inesiperiphehai to, but appiicab‘._ﬁithin the fieid'of’
nursing, ile:,Athe sociai, behavioral and physucai sciences, represent
concomltants.of change poorly understood by many practicung nurses
(Reeder 1978: 237). Leinlnger (1978:380) states that to be viable,

to be relevant and to survnve, any profession must be Futuristic in

its orlentatlons and goals

Zeimer's 1979 survey identifies the need in Alberta for sub-

‘stantial numbers of graduates prepared at baccaiaureate level.

- v

Further conSIderation must, therefore, be directed by professional
nurse educators indAiberta, to'future needs in the face of an
expanding popuiation and increasing.demand for heaith care servicesT
Considerable |nterest on the part of Registered Nurses in
updradlng to baccalayreate level preparatlon exnsts in Aiberta at
the present ttme,'as eV|denced by the number of applicants to.post -RN

bacca]aureate programs lt will be de5|rable to foster and ‘maintain

this motlvatlon among other Registered Nurses in order to increase our

2y



numbers of baccalaureate gradugtes to needed levels. If their needs
are known and their motivatioJforientatTon identified we will be
betfér able to supply compatible programs and ''to create legrning
environments® congruent with the needs, expectatfons and learning
styles of adults' (Boshier, 1976:24).

The third part of this chapter examines the literature of

motivation orientation.

\Developmént of Motivation Orientation Research

#or over 20 years interest has been evidenéed in the motiva-
tional orientation of adult education participants. A variety of
different techniques, useful iﬁ determining the individﬁal's reasonsv
for participation in»edu&étibnal projects, include interviews, question-
naires, open-ended sentences and checklists (Knowles, 1970:91-102).
Problems are inherent in any method of data collect}on and though
respondents may be‘very certain about what they wish to learn, they
may be less able fo‘clearly establish ygx_they wish to learn.
Replication of studies is difficult where inferences are drawn from
open-ended sentence comp1etions o!\$qterview statements and problems
exist in the categorizafion of responses to open-ended questions, making

reliability difficult to achieve.

lln an early exploration of motivatioﬁi’Hoble‘(1961), reportlng
on |nterV|ews conducted with 21 continuing learners, determined that
g]j\of'q?em héd’ﬁ?%’f for learnnng, thoughfgﬁsynqnffered |nd|V|quaIIy

in their ngasons'for participation. On théébasis of their stated

i

'reasons he categorlzed these learners |nto three groups,.namely, the-
M M .
goal orvented’(who had a definite dnrectbOn and purpose in their

.
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learning), the activity-oriented (who enjoyed the learning experience
apart from its content or purpose), and the Iearning—oriented (who
were seekers of Rnowledge for its own sake).

:A'natibnalJgempleigdﬁvey of adult learners coﬁdUctea in the
Uni ted Statee by the National Opinion Research. Centre (Johnson and
Rivera, 1965), constitufes a comprehensive examination of the field
of adult education in the early sixties including attitudes and |
opinions held by adu{t; concerning education. Participants in the
etudy responded at interview to a queseionnaire. vJohnson and Rivera
dtate: |

The main things people remembered about how they first came to
enrQll in courses, then, were preparation for new jobs,
advancement in present jobs; relationships with-other people
and changes in the status or composition of their families.
(Johnson and Rivera, 1965:10)
Age played a factor in respondents' motivation since job-centere.d'@
reasons influenced younger adults towards participation in courses
while older adults enrolled for general knowledge. Years of formal
schooling related strongly to whether persons evidenced interest in
further education. Those with more formal schooling were more likely
to enroll in adult education courses. . _ _ o ‘.
Morstain and Smart (1977:667,668) discuss the limitations of
this research format where the dependent variable—reason for
participation in-adult education—is related to demographically con- _ @
structed groups, €.g., age ranges. It is suggested that this approach 1 i ;

limits the possible emergence of motivational patterns from a diverse

Qroup of adult learners.
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Development of Instruments to Identify
Motivation Orientation

. . .
Houle's three categories of learners, the goal oriented, the

activity oriented and the learning oriented, constituted a typology

3

‘bf”leérning.oriéntatfon‘;ubjéct tdifurther invesffgation. At least
three instruments have been devised by researchers towards this end:
The Cégtinuing Learning Orientation IndexV(Shefffeld, 1964) ; the
Eddcatioﬁ Parficipation Séale (Boshier, 1971) and the Reasons for_
Educational'Participation (Burgess, 1971). Factor analysis tech-
niques have been applied to data from studies using these instruments
to isolate factors represent;tive of métivatibn orientation in
different populations.

Factor Analytic Studies of
Motivation Orientation w

Sheffield (1964) prepared his 58 item questionnaire—the
Continuing Learning Orientation lndex;-based on Houle's Qork<and used
itxin a study of 453 adult education participants‘in 20 continuing
education conferences in the United States. Respondents answered the
questionnaire on a five-point scale (“'very frequently important for
me . . . never important for me'') indicating how each of the reasons
influenced their participation. From the analysis Sheffield produced
five factors which He termed orientations:

1. learning orientation—seeking knowledge for its own sake;

2. désiféféctivity orientation—taking part because in thé

circumstances of the learning an igfer—personél or social

meaning is found which have no necessary connection, and

often no connection at all, with the content or announced
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purpcse of the activity;

3. personal-goal orientation—participation in education to
accemplish fairly clear-cut ﬁersonal‘objectives;

‘L. societdl-goal orientation—participating-in education to .
accomplish clear-cut éocial or community objectives; and

5. need-activity orientation—taking part because in the
circumstances of learning an introspective or intro-
personal meaning is found which may have no necessary
connection, and often no connection at all, with the con-
text or announced qupose of the activity (Sheffield,
196&:1-22). )

Boshier (1971), working in New Zealand, re-examinéd and
fefined the work of Houle and.Sheffie]d and developed the Education
Participation Scale (EPS) consisting of 48 items used to elicit from
individuals their reasons for participating in adult education
activities. Item relijability estimates (test re-test co-efficients)
were based on responses of 20 individuals not in the primary sample.
His study included 233 Wellington adults involved in non-credit
courses offered by the High School, Universfty Extension and Workers'
Educational Assoéiation. Courses included foreign languages, Art,
History, Cookery,»Car Maintenance, Child Development, Astronomy, etc.

Responses were checked on a nine-point scale (very much
influence . . . very littlé influence). The ''very much influence”
category was varied systematically from left hand to right hand
ppsition on the page, and high-loading factor i tems ;ere randomi zed

thrdughout_the instrument. "This format attempted to eliminate
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; Acquiescence, response and Positional bias which Boshier felt were

operat|Ve |n Sheff:eld s study

FTARY

Factor ana]ysls YIelded fourteen flrst order mOthétIOna] .

urfentatlons. To further assist interpretation of relationships
be tween first order factors, an analysis of-frrst-order inter-
correlations was-carried out. SéVén sécdnd-orderwfaé}orshwéré
labelled as follows:
1. Ihrerpersonal improvement/escape
2. Inner versus other-directed advancement
3. . Sqcial sharing !
L. Artifact
5. Self-centredness versus altruism
6. rrofessjonél future orientedness
7. Cognitive interest.
A further third-order factorlng yxelded four independent facfors with
similarity to Hou:e's three-factor typology (Boshier, ]97];15).
.Burgess (1971) developed the‘Reasons for Education Pérticipa-
tion Scale for use in his study of thé'mutivation of 1,0&6 adults in
the Stﬁ Louis metrOpolitaurarea 'learang On a part-time basis. Half

of his sample were male and ha]f female and on the basus of the demo-

graphlc data col]ected he consndered them .to be similar to the ""typical

{
-

adult student“-describedjby Johnson and‘RiVera in the Natiohal Obihion

Research Center study of 1965. Burgess hypothesuzed that reasons
2
given by men and women for partlcnpatlng in educationalAactivities

would factor into a ll lted number of groups (eight). Factor analysis

;9
and obllque rotatlon Weére used to produce - clusters conta«nlng at
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least three items'with'a,factor loading: . .400 or gréater. Seven
"_chtors were‘identified;'

1. Desire to know . ' 4

N N o - o foel e - PO s

<2, Desire to"readh*alperSOnaﬂ*goaT
3. Desire to reach a Zocial gqal
4. Desire to reach a religious goal -’
S.' DeSi?e“to‘Eakérp;rt‘in_séciél;éctjvity
fQ, ‘Desire to éscape | |

7. .Desire to meet formal requirements

His hypothesus-—that reasons glven by men_and- women: for partlcnpatlng
in educatlonal act|V|t|es will factor into a limited number of QFOUPS’f
was suppqrted.
| “Sovie (1952) Qséd the CbﬁtinﬁédvﬁéarningvOfiehtatfon'Index (cLor) -
'in her study of thé learning orientafion of 237 female practicing staff
ﬂqgrses in the Cegtral New. York aréa. One hundred and twenty-three were
d N
participants in continuing nursing education programs whlle 114 were,
not. Patterns‘were‘identjfied using a program’for Principal Components”
Analysis with varimax rotation. Eight Iearning>orientation patterns
were ldentlfled and labelled: Learn}ng; Personal-=goal; Occupational-

goal Profess:onal-goa]' Societal-goal; Need- fulfiliment; Personal -

SOCIabI]lty and Professnonal-socnabllnty Slgnsflcant correlatlons

< B
\

(ﬁ‘< .01) were found between total educational actnvnty and socvetaI—
goal (r = .22), occupatlonal -goal. (r = .18) and person;l so;iability
(r = .15) orientations.

Examining tﬁe relationship betweén learnfng ofientations and

participation in continuing nursing education programs, Dickinson and

ke R A e ey o -
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and Clark (1975) used the CLOI wWith a stratified random sample of
250 female registered aurses . employed at five general hospitals in
the Greater Vancouveriarea of Britlsh Columbia Responses were‘
sought on a 58 item questlonnaire wi-th a. five- point scale ranging

«from ”very frequently important for me"'- to ”never lmpdrtant For me .’
Factor analyS|s using the pPrincipal conponents me thod with varimax
rotation was applied to the CLOI data and items with‘factor loadings

4o or greater were included. Eight factors were extracted
accountingbror 51.8 percent of the varlatiOn and ''did not differ
markedly from the factors identified by Sheffield and Sovie using -
the same” instrument” (Dickinson and Clark, 19755ll). Subjects also
'completed an index»of'learning activities comprising items classified
as independent (Self-edﬁcation) and dependent’ (organized continuing
education). Whlle support was evndenced for the premise that |
different learning orientations would influence participation in
learning activities, no clear relationship between orientations and
independent - vs dependent learnlng activities was established
Boshier (1976) in his review of factor- analytic studies of -

motivation points out the error in comparing results of tactor
studies where different instruments are used to elicit motlvatlonal
responses, since Factors emerging from data are strictly a function
of the input. Nevertheless some researchers have. commented on
snmilarltles between thelr findings and those of studies using

different instruments for data collectlon



2

Motivation Orlentatlon Studies US|ng the .
Education Part|C|pat|on Scale

Wishing to explore Houle's typology further, Boshfer (1971)
while working in New Zealand, developed the h8 item Educatlon Partici-

patlon Scale based on further exam:natcon of The lnqulrang Mnnd and

the highest loading items from Sheffleld's'study. A six weék test/

re-test>ré}iébi1ipf ahd.factoripg“gtudy\for ;11 items was cdnddcted'

with 20 students not part of the sample. Test/re test correlation

co- efflCtents for the 48 items all had a critical value sngniflcant

at the .001 level.and were therefore deemed reliable. The study‘

produced four third-order factors (orientations) namely:
other-directed advancement (possibly related to vocational

or environmentél influence)

learning development orientation (related to preparing one-

self for future educational activity)

self vs. other-centerdness

social contact (Boshier, 1971:19).

In developiné a fheory of motlygtion for pafticipatiqn in
adult education, Boshier revfewed that field of psychblbgy related to
needs‘and the human tendency to seek and maintain homeostasis, both
within fhe organism and bethen the organism‘aﬁd its environment,
in;luding the social system, i.e., family, community.

Based on theories of adaptation and homeostasis, Boshier‘

suggested an early model ‘as follows:

Deprivation (tension increase) —> action (participation) —>

satisfaction (tension decrease). (1971:21)

Excluded by this model, however, are individuals attempting to break

o
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away from homeostasis—to escape boredofl—thus moving their state of
equjlibf{um fo‘a different 'steady' levef.
| The thihking of "third force" (Humanistic) psychologists
(Goble, 1971) such aé.Méslow{.et al. suggests a mode] for adult
education particip@tion based on deficiency or"heeds' orientation
versus se]f-actua]ization or 'growth' motlvatlon for partlcnpatlon
It wés Boshier's belief that refvnement of ‘the EPS scale would al]ow
clearer differentiation of factors and would facilitate consideration
of qgmographic inﬁormatihn in reiatjon to the motivational factors
identified. . |

Morstain and Smart (1974) rep]icéted Boshigr's New Zealand
study with two goals in mind: to determine the degree of similarity
of the EPS factor patterns or dimensions of motivation when viewed
in a croSs-cultura] céntext and ;hé degree to which reliable scale
scores could be identified from the factor dlmen5|ons.generated, and
secondly to determine whether the factor dimensioné were related to
agé-sex groupings. Their sample‘consisted of 648 adults enrolled for
part-ffme couhse work in a state&col]ége. Forty-eight EPS itehs’were
used with a nine-point response scale. Eleven factors were initially
obtained and these reduced to six by use of the Cattell Scree Test
(Cattell, 1965:245-276). Only variables loading *.40 or greater
were inc)qded in factors. The six retained factors were:
1. Social Relationships |
2. External Expectations
3. éocia] Welfare

L, Professional Advancement
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5. Escape/Stimulation
6. Cognitive Interest,
0f these six, therSocial‘Réiationship and.Cognitive Interest factors
were identical co the two factors reported by Boshier and there was
close comparability on the one iabeiied‘External Expectations. There

was substantial simiiarity‘in factor patterns/lcgo?s the two samples
of adult education participants. -This eyidonce impiieovthat the_EP$
is capabie of yielding similar factor:patterns in a croés-coitoral
study. Variations were noted in the reasons for participation in
different age-sex groupings. Age groups were: under 21, 21 - 40
and 41 and over. Younger adults scored higher on the Social Relation-
ships Scale, and for all three female groups Social Relationships
(88 percent of the variance) and Escape Stimulation (12 percent of
variance) were the significant factors in motivation for parﬁicipation:
Morstain and Smart emphasized that since the sample used in this stuo;
represented learners at one institution, further studies are necessary
to determine vaiidity ano utility of the EPS as a research inventory
distinguishing between groups of adults and their reason for partici-
pation. Other chafacteriétics to be considered might include !'income
level, degree aspiration and vocational objective' (Morstain and‘
Smart, ' 1974:97).
’ Pursuing the idea of a psychological continuum for motivation,
" Boshier (1977:92) introduced the terms 1ife-chance as a synonym for
deficiency motivation ond iife-space as a synonym for growth motivation.
Growth or life-space oriented people participate‘in adult educa-

tion for expression rather than in an:attempt to cope with some
aspect of their life. Life-chance ori%ntedvpeopie participate

-~
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because of the need to survivé‘anq acquire utilitarian knowledge,
- attitudes or skills. (Boshier, 1977:92)

Commenting on Haag's study (1976),. involving 240 participants
in Vancouver night classes whose EPS factor scores were correlated
with Eysenck (1968) neuroticism and Shostrom (1963) self-actualization
scores, Boshier sfated: ¢

The correlations appear to proQide compglliné evidénce to
support the notion that motivational orientations are related
to psychological states which strongly resemble Maslow's
description of deficiency and growth motivation. (Boshier,
1977295)
The éontinuum‘pbstulated by Boshier is a psychological dimension
which he believes is altered Ey a. person's age and accomplishment
of his develobmental tasks; thus the amount of motivaqion attributable
to. life-chance  and Iife-space-orientations changes over a lifetime.

In Boéhier's 1977 study, fhe EPS was administered to 242
participants in general non-credit adult education night classes in
Richmond, British Columbia. A sub-sample of 76 ;ubjects from the
bopu]ation of 242 provided demographié data to test hypotheses con-
cerning relétionships between mediatfng variap]es dnd motives for
participation.

The EPS data wére sub]ect to Principal Components AnaIysis and
then orthdganalvrotation (Vgrimax) to préduce uncorrelated factors.
Items loading .40 or more after rotation were included in each factor.
The five factors extracted consisted of: Escape/Stimulation,
Professiona] Advancemeng, Social Welfare, External Expectations and
Cognitive Interest.  Contained in the five féctors'were'hl out of 48

EPS items and these accounted for 42.1 percest of total variance.

Taking into account the neuroticism and self-actualization scores in



Haag's }§76 study, the five factors of the Boshier‘t977 s tudy Were"lh
-assigned to life-chance er life-space positions on the,postulated‘
psychological'continuum as follows:

" Escape/Stimulation A Life Change

Profe;sional Advancement 'LTFe Chance

Social Welfare . ‘ Life Space
External Expectations Life Chance
Cognitive Interest : Life Space

Five Factor.scores were developed for each of the 76 reapon-
dents in the sub-sample by the use ot re;resaion equations and a
normalizing procedure; The factor scores were then correlated with
six socual and demographic variables |nc]ud|ng age, occupational
status, edncational attainment, social participation and previaus
particination in adult education (Boshier, 1977:100).

Exact results of this study aré difficult to identify in the
report of the study (Boshier, 1977:83-115) sincetdetai]s of age

\

rangea, income ranges, etc. are omitted, possibiy due to editorial
constraints. Some trends are renorted. Boshier belleves that Tife-
space motivation is not a linear functlon of age and as the tndnvndual
passes through various developmental stages of adulthood he may move
from 1ife-chance orientation to 1ife- space oraentatlon (when income
is high and occypatIOnal status is high) and back to life~chance
orientation depending on the individual's social and psychological
status. The social variables showed powerful relatlonshlp to the two

4

- job- related factors—-Professnonal Advancement and External Expecta-

tions.

e o e -



The results suggest that:

Motivational orientations are more than just superficial clusters
~ of reasons for enrollment. They seem to be surface manifestations

of psychological states which are in turn probably related to

psycho-social conditions.in various age and socio-economic’
‘groups. (Boshier, 1977:112) ‘ ‘

In an effort to further the -application of motivation

orientation research,'Mqrstain'and Smart (1977) -asked the following

questiohs:
\4 .
Clo s it possible to identify a group‘of adult learners who
have a genéraily simiiar motivational profile?
2. If so, th many distiﬁct groups»of types are there?

3. -What is the salient motivational pattefn of eé;h group?

L. Are there distingﬁishfng background or démographic
characteristics for the adult learners comprising each
group? |

5. What-areﬂthe Iearhing environment implications for each

- A of the derived typology ngst?
Using the EPS data scale scores of 648 respondents, the data
were initially subject to a multidimensional cluster analysis

program, NORMIX, to construct groups. Secondly, discriminant analysis

procedures were used to assess the statistical_atcuracy of the assign- - « .

ment of each adult learner to these groups. - In the third”phase, EPS

scale score means were calculated ‘and plotted for each group-created
by théjcluster analysis:

After empirically verifying the membership of each typological
group through discriminant analysis, an examination of EPS and
mean score profiles and selected demographic variables was

undertaken to help characterize the®distinguishing features of

each adult learner group. (Morstain and Smart, "1977:670)

4o
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ij groups were. statistically supported by the results of the

CJUSte; analys}s prdtedure. Since the sixth group #ontained less

" than one percent of the respondents, a five;group'solution wés chosgn
for furthér analysis. Of the five, one group showed no particu]ar
motivation acréssffhe six EPS scales and was therefore labelled ''non-
directed learner.'

:Croup Il showed high scores on Socialeelationshfps and higher
scores on Social Welfare and Cognitive Interest, suggesting a ”soéiai‘v
learner" gréuﬁ.charéctgrization.

Gfouh'rll had the hfghest score of all groﬁps on Escape/ ;
Stimulaffon and'might be called ”sfimulation-seekiﬁg iearners.”‘ b
| G?odpvld had the highest scofe of all groups on External
Expectations and;Qere_élso high on. Professional Advancement. These

could_Se.considered ”ca:eer-oriented learners."

&

Group V showed relative]yzﬁigh scores on Social Re]ationsﬁﬁps

and Escape/Stihu]ation, indicating a strong desire to break the ’
_jnohdtony'diiﬁéqgine of life, and might be termed ''life-chance

A e i . -~

3 T

“learne

& ékt research step examined selected demographic character-

istics'fof hzﬁ%érénéf each Qrﬁup: - age, éex, eduéafional attainment -~ _ . .
“and family income. | : :
Although somevdifferences in distribution of these characterf:
istics across groups'wereAdiSCOQered,.none of the demographic

2

variables were uniquely descriptive for any given adult learner type.

Each group of learners who were similar in motivation varied widely

ST TNEAPRCIPN

in the demographic characteristics of its members, hence%g;neralizations

.
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about mo;ivation or intetést basedvon age or income could be misleading
in attempts at aéblicétion'of findings in program plaqning,

The féméééiﬁg studies have investjgatea éhe motivation
orientation of var;ing groups of adult learners. Through factor
Qn;lytic approaches to data collected via the EPS scalé;~motivational
orientationwgroups havé Eeen identified. Mdre'recently, selected
demographic variables Have been correlated with EPS.,data in an effort

to discern Iearniqg motivation patterns related to age, sex, income

-

and other variables:

SUMMARY OF CHAPTER 2

In this chapter, three areas of literature have been reviewed. .

In the first part, aspects of adult education were discussed in the
light of adult developmental models. 'The process of adult education
was }eviewed with consideration given to tHe needs of the adulf
learner and Registered Nurses as adult part-time studenté.

The second part of this literature review examines the issue
of baccalaureate preparatioh for the practice of nursing, the:
complexity of nursing education in.Alberta and the dilemma of
upgrading sgfficient numbers of R%gistered Nurses »repared in other
than baccalaureate programs; in ogéér " meet the existipg and
future health care needs of Albertans

In the tHfrd section of th.. chapter, an overview of motivation
orientation research is provided, first in a historical context and

then throughwdeve lopmént. of instruments for measurement of motivation

orientation. Current efforts are discussed where attempts have been

N
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made to cbrrelate demographic variables with motivational orientation
findings in order tb apply research‘té adu]; education program
devefopment.

It is the purpose of this study to analyze EPS déta collected
from Registered Nurses enrolled as part:time univers[t? students, in
an effort to identify motivation orientation groups ex}Sting in the
sample. This should support the belief that discrete motlvatlonal
typologies exist. Se]ected demographic variables will be correlated
with.fhe identified groups to determine what, if any, relationships

are significant, in the light of previous studies completed.

e

&



Chapter 3
DESIGN, INSTRUMENTATION AND METHODOLOGY
DESIGN OF THE STUDY

The purpose of this study, as stated in Chapter 1, was to
obtain and analyzevinformation in order to answer research questions
about two Qroups of Registered Nurses involved as part-time students
enrolled hwuniversity courses in two Alberta universities.

Travers (1969:9) indicates thét data have meéning only in
relation to particular.problems. The questions in this study are
related both to adult education theory, i.e., the basic research
aspects of motivational orientation, and to applied research aspects
_of program planning to meet the need of a spgcifié group of adult
learners.

’ Boshier's studies of Motivation Orientation (1971, 1976, 1977)

e
have followed the original work of Houle and emphasized developing

—

theory from data collected, verifying the data as the theory emerges..
This process :is identified by Glaser and‘Stréuss (1967) as the |
development of Grounded Theory. The épproach compares similar groups
in order to establish sound categories and compare differences.between
similar groups. The comparison of maximally different groups stimu-
lates the generation 6f theoretical properties once a basic framework
has emerged. The comparative éﬁalysis ceases withh”theoretical
saturation,' i.e.,.no new data are being found which can further

develop properties. It is, however, the-responsibiJity of the

LY




reséarcher,vto extend the diversity of the data as widely'as possible
in order to be able to generalize about the area from which the data
were gathered (Glaser and Strauss, 1967:71).
| Morstain and Smart»(l977:676,677) are moving in the direction
of applied research whereyuse of the Education Particfpation Scale
together with collection of‘demographic data extends the possibility
of developing models of adult Iearning_behaviour towards potential
usefullness in program planning.
The design of this study follows'a patte}n of descriptive

survey research ''to establish the nature of existing con&itions”
(frévers, 1969:185) in the\belief that ''one man's descfiption is

grist for the next man's theory' (Warwick and Lininger, 1975:48).
THE SAMPLE

in thié study, questionnaires were mailed to 229 Regi;tered
Nurses enrolled part-time in university courses. At Athabasca
University 117 student names were selected and 112 Special Students
at the University of Alberta were selected. All the students were
enrolled for a course between July 1, 1977 and June 30, 1978.
Warwick defines the sample as ''some part of a larger body specially
selected to represent tge whole'' " (Warwick and Lininger, 1975:69) .
The sample in this study constitqtes a single crossisection of the
population of Registered Nurses enrolled as part-time universityv
students in two Alberta universities during the time period indicated.
The group is a non-random sample described by Treece and Trgece (1977:

104) as a quota or purposive sampling, based on the belijef that it is

i

hs
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Fepresentative of the tota] population to be studied. Individuals
were selected for inclusion in the sample on the basis of three
criteria; (1) Registered Nurses not present]y holding a baccalaureate
~-degree in nur5|ng, (2) enrolled in part-time university study at
either Athabasca Univers{ty Oor as Special Students in the Faculty of
Nursing at the University o},Alberta, (3) enrolled between July 1,
1977 and June 30, 1978. The mai]ing lists of names and addresses were
prepared by secretarial staff at UnlverSIty of Alberta and Athabasca

University and questionnaires were mailed from those offices to

ensure the confnden;rallty of respondents.
INSTRUMENTAT I ON

At the outset of the study specific questions were ra«sed
regarding the character|st|cs of Registered Nurses enrolled as part-
time university s;udents.-‘These!guestions, presented in Chapter 1,
pertain to demographic, professional and academic characteristics
as well as to the motivation and aspirations of this group of adult
learners.

Since a sample of more than one hundred was anticipated, and
respondents were widely dispersed geographically, a majled question-
naire was deemed to be an_appropriate tool for data collection
(Warwick agd Lininger, 1975:126; McCallon and McCray, 1975:7; Treece
and Treece, 1977r182). '

Discussing mailed questionnaires ‘for data co]lectlon,

McCallon and McCray (1975: 7) unclude, among the advantages,

relatively low cost (compared to interviews), the possibility of
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wide geographic coverage, provision. . for anonymify, unjfoﬁmity in
responses {na intérviewer bias) aNd the obportunityufor the respon-
dent to contemplate hi§ answers.
This questionnaire consisted of two parts: tﬂe Demographic

Data Profile cgnsisting of 21 items on three pages and the Education
Participation Scale consisting of 40 iteﬁs on four pages (Appendix ).
Thg seven pages were stapled and sent togethe} with a covering

letter (Aﬁﬁendix 1) explaining the purpose of the study (McCallon

and McCray, 1975:21). In addition to a numbered code for computer
recognition, a color code was used for the questionnaires for quick
identification of returns. White’questionnaires were mailed to
:Athébasca University students and yellow questionnaires were maf!ed»
to University of Alberta students.. All questicnnaires were sent by
first-class mail and included stamped self-addressed envelopes
(Warwick and Lininge}, 1975:131). A reminder letter was mailed to all
the sample members two weeks following the mailing of the question-
naire (Appendix I11). |

THE DEMOGRAPHIC DATA PROFILE
%

. While this instrument was constructed for the present study,
'similar items have been used in other surveys of Registered Nurses
(Clark, 197h4; Hayes and Ford, 1975; Andrews, 1978). Personal informa-
tion requestedlincluded age,/sex and marital status. Though the
majority of practising nurses in Alberta are women (AARN, 1978), one
percenf_are ma\es and'réspohdents were asked to identify themselves

by sex, .since some variation between men and women in motivation and



aspirations could be expected (Morstain and Smart, 1974:91; Garvin,
1976:355,356; Boshier, 1977:111).

Respondents were asked their place of residence related to
givéﬁ geogfaphica] locations in A]berta,_since problems of accessi-
”’bility exigt in relation to univérsity programs és identified in
Andrews' study (1978:71).

Three questions involved socio-econom}c status because
nurses haQé expressed conce?n abou;'the cost asso;iated with study
at university and the néed to leave their jobs-fn order to meét
university requirements (Hayes, 1976:3,4; Andrews, 1978:61,71).

Four questions were asked which related to previous nursing
education and completion of other unlverssty courses .. Reglstered
Nurse examination scores.and Grade Pornt Average on university courses
taken (if any) are éonsidered among the criteria for applicants
seeking admission to. the post RN baccalaureate nursnng program at
the Un:versnty of Alberta - Sinte at least one year's. experlence is
required of appllcants to. this program, féur qu;;t|ons were asked
relating to experience in the practice of nurstng

Four questtons dealt wnth academic aspirations since this
group of part-tlme ]earqus constituteés a substantial pool of
potential appiicanp; fo the post-RN pfog?ams and it would be helpful
to the universi;ié; in Alberta sponsoring baccalaureate nursing
progra?E/to //éw the iﬁtentions of these students wfth regard to-

Lo

full;f}mq,stu Y.

/" The final two—qu tions were directed to the values and the

beliefs of the respondents, in view\a?“the\gmbivalence on the part

48
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of Registered Nurses, identified in the litéFéture, regarding the

«

bacca]aureate degree as the basic preparition for the practice of
nursing (Wooley, 1978; HilTsmith, 1978; Lewis, 1977, 1979).
Following its construction, the questionnaire was examined

by two additional researchers to ascertain content and face validity.

s

A pilot test was conducted using 15 post-RN students enrolled at the

4
University of Alberta as Special Students after July !, 1978. No

- major changes were required in the format following the pilot test.
THE EDUCATION PARTICIPATION SCALE

‘ Boshier's Education Participation Scale was developed for his
e '

gl

¥rom the work of Houle (The
o™

Inquiring Mind, 1961), Sheffield (1964), Burgess (1971) and an earlier

3
dd

New Zealand study (1971) and was derive

study of his own (Boshier, 1969).
lnter?iews ﬁith 22 learners formed the basis for Houle's
study resultgng iﬁ his three-category typology of adult learners:
the goal oriented, the activity oriented épd the learning oriented.
Repliqa;ion of studies is difficult where inferences must-be drawn
from interview data énd since iﬁterviéws are costly to use fOn‘a
large sample, Sheffield devised a 58 item questionnaire using Likert-
" type responses fdr his‘ét;dy'in 3964. His items were based on
careful examination of Houle's interview results.
Boshﬁer-(l§7l), working in New Zealand, re-examined and
refined the work of Houle and Sheffield de developed the 48 jtem

Education Participation Scale. Responses were checked on a nine-

point Likert-}jpe scale (very much influence . . . very little

kg
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influence). The ''very much influence' category was varied systematic-

ally ‘from left hand to right hand position on the page and high-

st
i S R

loadﬁn@sﬁgg@pr’jtems-(idehtified in Sheffield's study) were randomized
B _ R
throughout the instrument. This format~atteqpteﬁAtiag!ﬁmjnate

W, . PR S s

acquiescence, responsée and Qp%itfonal bi@s;Wﬁiéh BOshi

* .

operative in Sheffield's study (Boshier, 1971:7). Prior ’to the use

of the EPS in his 1971 study, Boshier subjected the 48 item scale to
a six week test/re-tést reliabilityiggs ?actoring study with: 20
students in his university extension class. Test/re-test correlafion
coefficients for each of the 48 items showed a critical value sig-
hiffcanj at the .001 level (Boshier; 1971:11-15). All items were
fherefore deemed reliable. |
Morstain and Smart (1974) used the 48 item EPS,scaie in- .
their study of 648 aduits in Delaware. Responses were made on ‘the
same nine-point scale (1 = very litthe influence; 9 = very much -
_influence). Followingffactor analysis, éca]es were developedlby N
“assigning an item to the dimension on which it had a factor loading
7 eqqgl to or greater than *.40. |
Scale scores were then calculated by summing an individual's
responses .to each of the items comprising a given dimension.

Dividing these scale scores by the number of items in each,
score produced mean scale scores with a poessible range of 1

to 9 . . . estimates of scale reliability were derived by - 2
calculating the coefficient alpha statistic . . . (Morstain
and Smart, 1974:85) ¢

~

Results showed estimates of internal consistency varying from

r= .72 to .86.

>

Haag (1976) studied 240 night class participants in Vancouver,

using a modified form of the EPS. The-''new' form of the EPS

5
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consisted éf 4O items with eight 'passenger' items deleted which had
failed to load clearly on any factor in previous studies. A four-
point response scale was introduced. A comparison of the new and the

old scqlé follows: ‘ ‘ . ) {

New Scale

To seek knowledge Much Moderate - Little " No~
for its own sake influence influence influence influence

LN

01d Scale

To keep up Very much Much Moderate Little Very little

with others influence influence influence influence influence

9 .7': 7 B3 5 % ‘—2 [\ * 1

"Numerical response scales‘(@@ich require respondents to circlg or
otherwise indicatg a-number) introduce an unnécesgary aﬁd possibly
confounding variable'" (Boshier, 1976:34). A further reason Boshie}
mentions fér changing the réspénse scale was the lack of a ''no

influence' category in the old scale, which was potentially frqs-

“

‘trating for some respondents.

" While strong claims can be made for the cross-cultural
reliability of the EPS (Boshier,_197], 1976; Morstain and Smart,
1974; Haag, 1976), we are reﬁinded of the need for continued effort
to establish the validity of the derived motivational>groupings

(Boshier, 1977:113, Morstain and Smart, 1977:677). ' j
THE PRESENT STUDY

The "mew' 40 item EPS scale was used to collect data from

Registered Nurses enrolled part-time in university courses

s ittt i S
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(Appendix 1). Respondents were asked to ''think back to when you
enrolled for your university course in }977 78 and ‘indicate the
extent to whnch each of the reasons below influenced you to partici-
pate." The words,unlversitx and in 1977-78 were added to the existing
EPS scale directions. ‘Whi]e Boshier (1976:35) believes that "respon~-
dents will give more reliable and valid response; if they only have

to consider their‘present activity,'" for the purpose of this study

the additional words were necessary. ¢
SUMMARY OF THIS CHAPTER

This chapter éiscusses the design of fhe study, the nature
of the-sample and the instrumentation used. Rationale is provided
‘for'the developmen® of the Demographic Data Profile. The ofigin and
develépment of the Education Participation Scale is discugse&i showing
both the old and new form of item presentation. Observations con-

cerning reliability and validity are provided. Alterations in format

of the EPS required for the present study are identified.



Chapter 4
RESULTS OF THE STUDY
THE SAMPLE RETURN

Questionnaires were mailed to Registered Nurses identified
(with the assistance of Athabasca UniVérsity and University of
Alberta Faculﬁy of Nursing) as part—t%me enrollees during the academic
year July 1, 1977 to June 30: 1978. A total of 229 questionnaires
were mailed, 117 to Athabasca Univefsity enroﬂees and 112‘to University
of Alberta enrol]eés.AThere were 67 returns from the Athabasca
.mailing (57.percent) and there were 80 returns frdm‘the UnTversi&x of
Alberta mailing (71 percent) for a total of 147 replies as §h0wn in

Table 1. This constitutes a 64 percent return on the total mailed.

Table 1

The Sample Return

i 2

Questionnaires Returned

Questionnaires

Inséitution Mailed Males Females 'Total.
Athabasca University 17 3 = 64 67
: Uhivergity of Alberta 112 : 1 79 80

Total o 229 b 143 147

0f the 147 replies received, 133 qﬁestionnaires were usable

for further analysis. Cases excluded from the sample included four

f‘
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females already holding baccalaureate degrees; bne enrolled at ﬁ a
University of Alberta and three at Athabasca Uhl?ersnty, and four
males, three of whom were among the Athabasca enrol lees and one
enrolled at University of Alberta. One of these men already held a
baccalaufeasg degree other than nursing, and one indicated no
interest in pursuing a degree. Since registration figures (AARN,
1978) indicate that males constitute approximately one percent of
‘the total number ofkRegistered Nurses in Alberta, and‘singe males
formed onl? two percent of the reapondeats, the male respandents were
eliminated from the sahp]e. Six other respondentsvwere exc luded dug

to incomplete qUestionnaires or the respondent indicating the- s

intention of éhangihg field, e.g., one was studying Theology. One

‘respondent stated the ‘wish to complete a University degree in Red Deer

and did.fhot complete the questionnaire.
N y
Leo

- Quest'ionnaires were mailed on January 25th, 1979 and a'prompt
letter was §eﬁt to all individuals in the sample on February 12th (see

Appendj x If1),¢;Table 2 shows the responses by institution.
e L ’ .

s,
)»b,a >
=y

O

B

5-',\)

Table 2

Initial Response and Response after Prompt by. Institution

Imsstitution - | ilnitial-Response After Prompt Total
Athabasca University 35 . ‘ 20 55

- _University of‘Alberta . 50 28 . 78
Tota) | : 85 8133

In the first response 35 usable Athabasca University replies
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were received and 50 usable University.o% Alberta replies for a total

of 85 usable replies. In the second response, i.e., those question-
naires returned after February 19th, there were 20 Athabasca University

repliesband 28 University, of.A]berta replies for a total of 48

s

responses. The total n = 133,
5 .

Descriptive statistics using Statistical Package for the

e
-

Social Sciences (Nie, Hull et al., 1975 190,197) were obtained for . the

|n|t|al response group and for the response group returnlng question-
naires after the prompt letter had been mailed,one week. To determine

the homogeneity of the sample, descriptive statistics from the
. . ’ ' C . 4.{\

initial response group were compared with results from the second

response group. No differences were noted between the two groups
and therefore the two response groups were considered to form a
T 2

sing]e homogenous group.

Again using SPSS (Nie, Hull et al-, ‘197‘5:,..1'90,197), descriptive
statistics were obtained for the Athabasca University respondents
and for the University of Alberta respondents and a comparison drawn
between the two groups across the entire samp]e n = 133. Tables were
prepared showing variation by institutional registration where the

kY

data indicated differences existing'between Athabasca University and

Universi'ty of Alberta enrollees. | ’
While slight variations in mean and standard deviation for

the Athabasca and Unlver5|ty of Alberta group occurred on some

variables in the Education Participation Scale, no significant differ~

ences were noted and the similarity of the two groups were.judged i

sufficient to consjderfthe sample a homogenous group tor further °

analysis.

-



The second part of this chapter compares the Athabasca
student subsample and the University of Alberta student subsample
on the Demographic Data Profile.

THE ATHABASCA STUDENT AND THE UNIVERSITY OF ALBERTA

STUDENT SUBSAMPLES COMPARED ON THE
DEMOGRAPHIC DATA PROFILE

This section deals with the demographic data of the entire

sample. Enrollees are compared by institutio
on scrutiny of the data, differences between the&ltwb subsamples

appeared significant.

Biographical Data

In Table 3, marital status of enrollees in each of the two

subsamples is comparéd by institution of enrollment. While in the

overall sample, two-thirds of the enrollees are marfied (66.9 percent),

-

there are more single nurses and nurses in the '"'other' category,
i.e.,’'single, wid;wed,.separatéd, or divorced in ;he University of
Alberta subgroup. The existance of more married enrollees in the
Athabasca student group may be related to residency outside of
Edmonton. Single women and women whose marriages have ended tend
to be found in greater numbers in urban settings.

Table L4 compares place of residence by institutional enroll-
ment. There was one missing case. While slightly more than ha]f the
total enrollees (56.8 percent) indicate residence in the Clty of
Edmonton, about three-quarters'of the Edmonton dwe]]ers are studyi&é
at thé University of Alberta (73.3 percent) and about one-quarter'ar;

studying through Athabasca University (26.7 percent). An interesting
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Table 3

Marital Status by Institution of Enrollment

Athabasca University of
Marital Status "~ University Alberta Total
Single Frequency 9 19 - 28
Column % - 16.4 24 .4 ’
Total % 6.8 14.3 21.1
Married Frequency 4o Lq . 89
Column % 72.7 -62.8
Total % - 30.1 * 36-8 66.9
Other 'Frequency 6 10 ‘ 16
Column % 10.9 12.8
Total % .5 ' 7.5 12.0
Total Frequency " 55 ‘ 78 133

Total % 41.4 : _58.6 100.0




Table 4

e

. &
Place of Residence by Institution of Enrollment

Place of - Athabasca ) University of
Residence University g‘a‘“- Alberta Total
City of Frequency 20 55 75
Edmonton' Row % 26.7 73.3
Column % 37.0 70.5
Total % 15.2 4.7 56.8
50 miles Frequency 8 17 7 25
radius of Row % 32.0 68.0 )
Edmonton Column % 14.8 21.8
Total % 6.1 : 12.9 18.9
"Other Alberta, Frequency S 6 20
N of Red Deer -~ Row % 70.0 30.0
s Column % 25.9 7.7
Total % 10.6 4.5 156.2
Other Alberta, E{pqdenty 5 0 5
Sdof Red Deer Row % 100.0 0.0
" Column % 9.3 0.0
Total % 3.8 0.0 3.8
Outside Frequency 7 0 7
Alberta Row % 100.0 0.0
Column % 13.0 0.0
Total % 5.3 0.0 5.3
Total .F;equency ‘ 54” 78 132
Total % 4o.9 59.1 100.0
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9.1 percent of the total enrollees (all studying through Athabasca

University) %ive either in Alberta South of Red Deer or outside of

Alberta. Another 16.7 percent of the total enrollees live within a
50 mile radius of Edmonton or live in other\Alberta points North of
‘Red Deer and are enrelled at Athabasca University. .In the overéll

sample, 40.9 peréent of enrcllees were }egistered at Athabasca
University andA59.] percent weré registered‘at ghe Univgrsig; of

Alberta. - g

Table 5 shows number of dependent children by marital status
and Table 6 shows number of dependent a?ults by marital stafus.
No significant differences were noted between the Athabasca
University and the University of Alberta respondents on these
variables. |

Three-quarters of the total regpondents (75.9 percent) indi-
cated no dependent children. Since two-thirds (66.9 percent) of the
total enrollees are harr%ed and 12 percent are in the “other" category,
these findings would seem to reflect two possible conditions: the
declining birthrate in the age group 21 to 45 years; and the possi-
bility that some of the over 40 year old nurses have adult children
who are no longer dependent.

In Table 6, marital status is shown by number of dependent
adults. There were five missing cases.  Only 826 percent of respondents
indicated adult dependents and these respondents were all married.
A]though respondents made comments later in the questionnaire about
attending univefsity full-time “wheﬁ they could afford it" and ''when

it was financially possible," it would seem that numbers of dependents

\



3

Table §

Marital Status by Number of Dependent Children

L4

Number of Children

- v
3 or é@ré

Marital Status‘q None 1 2 Total

Single Frequency 28 0 0 0 28
Total % 21.1 0.0 0.0 0.0 21.1
Married Frequency 67 8 9 5 89
Total % ¥ 50.4 6.0 6.8 3.8 66.9

Other Frequency 6 2 4 4 16
Total - 4.5 1.5 3.0 3.0 12.0

Total Frequency 101 0 13 9 133
Total % 75.9 9.8 6.8 100.0

7.5
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Table 6

Marital Status by Number of Dependent Adults

Number of Adult Dependents

. ) Self ' One Two or

Marital Status Only . Other More- Total
Single . Frequency 28 » 0 0 - 28
Total % 21.9 0.0 - 0.0 21.9

Married . Freduency 76 10 1 | 87
Total %, 59.4 7.8 0.8 68.0

5

Other Frequency 13 0. 0 13
Total % 10.2 0.0 0.0 10.2

Total Frequency 117 10 ] 128

Total % 91.4 7.8 0.8 100.0




are not the cause of financial problems for these part-time learners.
Table 7 displays means of financial support while’;tudying
by institutional enr;llment. There was one missing case. It can be
seén that slightly more than half of the enrol lees (52.3 percent) were
employed full-time while studying. The Athabasca and University of
A]berté enrollees were a]jke in this regard, while twice as many
University of Alberta enrollees (6.1 percent) as Athabasca enrollees
(3.0 percent) indicated part-tiTe work while studying. It is possible
that Athabasca enrollees who tend to live away from large urban
settings may find part-time employment less readily available to themt
'thaqh;o the city-dwelling enrollees. Significantly more University of
Alberta students (10.6 percent) indicated family support while studying
than Athabas;a students (1.5 percent). Athabasca énrol]ees were also
more likely to use loans, grarts, etc. as a means of }inanciai
support (1.5 percent) than University of Alberta enroflée; (0.8 per-
cent), perhaps out of necessity if part-time work is less readily
avai]abie to them.
In Table 8, age rangés are presented for enrollees by'institu-
tion of enrollment. Four respondents did not state age feducing the
‘sample to n = 129. As égen in Table 8, the age range of enrollees
was 21 years to 56 years. The oldest enrollee was 56 years and the
mean age was 33 years:for both institutions. The majority of the
enrol lees (82.2 percent) are in the age range 21 to 40 year;. of
the nurses in this 21-40 age range; 50.4 bercent are enrolled at the
University of Alberta while 31.8 percent are enrolled at Athabasca
University. Three nurses in the 50 ﬁius age range wefe enroL]ed at

Athabasca University.
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'Tablel7
ﬂﬁ Means of Fihancia] Suppgé% by Institutional Enrollment
Means of Athabasca University of

Financial Support

University

Part-time
emp loyment

Full-time i
employment

Loans, etc.
Family support
Combination of

above

Total

Frequehcy
Total %

‘Frequency
Total %

Frequency
Total %

Frequencyr

Total %

o

Frequency

Total %

. Frequency

Total &

4
3.0

31
"23.5
1.5

1.5

15
1.4

54
4o.9

Alberta

38
28.8
0.8

14
10.6

17
12.9

78
59.1

63

Total

12
9.1

69
52.3

16
12.1

32
24.2

132-
100.0




Table 8

Age Ranges of Enrollees by Institution of Enrolliment

64

Athabasca University of
Age in Years University Alberta Total
21-30 Frequency 24 34 58
Total % 18.6 26.4 45,0
o .

31~-40 Frequency 17 31 48
Total % 13.2 24.0 37.2

“41-50 Frequency 9 11 20
Total % 7.0 8.5 15.5

51+ . Frequency 3 0 3
‘ Total % 2.3 0.0 2.3
Total Frequency 53 76 129
‘ Total % 41 58.9 100.0




Professional Data

Table 9 shows in{tial RN education program and year of gradua-

tion with institutional enrollment. There was one missing case. Of

*

the total number of enrollees, 88.6 percent are hospital diploma

graduates and 11.4 percent indicate "college or other' as initial

Preparation in nursing. Since the first Registered Nurses prepared

in college programs in Alberta graduated in 1969, it is not surprising

that the number of enroliees indicating ''‘college or other' as initial

education would be low prior to 1969 (2.3 percent). These would be

individuals prepared in RN programs outside of Alberta. Despite this

lower number of ""college and other" graduates available as enrollees,

they do represent 11.4 percent of the total

and slightly more than half

of them (53.3 percent) have chosen Athabasca for courses of study.

Among the hospital graduates, 39.3 percent chose Athabasca

Al

courses while 60.7 percent chose University of Alberta courses. The

possibilits exists that the college graduates ﬁore readily choose the

independen

learning opportunity provided through Athabasca courses,

hqwedgr more recent hospital program graduates (1969-78) showed

greater preference for Athabasca courses (17.9 percent) than those

Al

'hospital diploma graduates of an earlier period (1959-68: 13.7

percent).

The year of graduation ranges from 1944 to 1977 with the mean -

year, 1966. The median (1968) indicates that 51.5 percent of the

_—
enrollees graduated in or before 1968.

Respondents were asked to indicate the numberlof years they

had engaged in the actijve practice of nursing. The range of responses

[d

.
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was one to thirty years with 49.6 percent indicating that they had
practised seven ye;rs 6r-less. ‘Ten nurses had engaged in active
practice for over twenty years.

In Table 10 information is displayed indicating employment
status and position title while studying by in;titutiona] enroliment
-for those respondents who indicated that they were employed full or
part-time in nursing while studying. There were 112 working enrollees
with one miss}ng case. Two;thirds of theé respondents (66.1 percegt)
indicated that they were employed as staff nurses while 17 percent
indica;ed that they had some leadership-management responsibility
(head nurse, supervisor). The remaining 17 percent, numbering 19
respondents, checked-the “"other' category and 18 explained fhe
nature of their employﬁent. These replies are categgrized by
institutional enrollment in Table 11.

Of interest regarding this "'other'' category is the fact that élf

but one of the Athabasca enrollees lived outside of Edmontcn cfty (énd
two were oQé of Alberta) while all the University of AchEta enrol lees
Pweré City of Edmonton residents save oné* whowindicated‘liQing within
an 80 mile fad}uskéf the city. It would seem possible that enrollees.
in both institutions are seeking courses to meet a felt need occasioned
by ;mployment demands going beyond the education provided in their
initial nursing préparation.
Table 12 presents beliefs of respondents about the nc-d for a

bacca1aureéte de;ree with year of-graduatiQn and RN program. The '‘year
of graduatidn“ cafegory inc]gdes two periods before graduates .emerged

from college programs in Alberta and one period afterward (1969-78)T



Employment Status and Position Title of Working Enrollees

Table 10

by Institution of Enrollment

12.5

Athabasca Universi€§
f University of Alberta
. : e Full Part Full Part
Position Title Time Time Time Time Total
Staff nurse Frequency 23 14 20 17 74
Total % 20.5 12.5 17.9 15.2 66.1
Head nurse Frequency 4 0 13 0 17
' Total % 3.6 0.0 11.6 0.0 15.2
Supervisor Frequency ] 0o 1 -0 2"
: Total % 0.9 0.0. 0.9 0.0 1.8
Other Frequency 8 0 8 3 19
Total & - 7.1 0.0 7.1 2.7 17.0
Total Frequency - 36 . 14 L2 20 112
Total % 32.1 37.5 17.9 100.0
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Table 11

Position Title by Institutional Enroliment for
Respondents Choosing: the '"Other' category

: Athabasca . . University of
Position Title ' University - , “Alberta Total
Nursing Administration 7 3 Se o 5.
& : g

Nursing Education o 1 4 5

Community Health Nursing ‘ L - 4

Physician's Office : - 2/‘ 2

Nurse Consultant 1 ' 1 2
0

Total ' 8 10

Missing
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The sample for this table shows n = 124 with nine missing cases.
One-third of all respondents (33.9 percent), as shown ina
Table 12, believe that professional nurses do need a baccalaureate
degree. Slightly over one-third (36.3 percent) believe a degree is
neéded only for nurses enQaged in teaching, pupervision or public
health activity. These areas have been the traditional prac%ice
fields for nurses having a baccalaureate degree. One sixth oF,thé
nurses (16.9 percent) believe ''nurses do not need a baccalaureate
degree'' while the remaining one-sixth are about evenly divided
(5.6 percent and 7.3 percent) between two other beliefs: that
"the government-will soon require nurses to have a bacca]agreafe
degree' (5.6 percent) and. that ''the AARN will sooh require all nurses
to have a baccalaureate degree'' (7.3 percent). Hospital diploma
graduates from pre 1950-1958 are stroﬁgervbelievers in the need for
professional nurses to have a baccalaureate degree (68.4 percent)
than hospital diploma graduatés of the next era, 1959-1968, where
on!y.27.9 percent indicgte sych a belief. Even fewer of the ‘more
recent hospital diploma graduates_(25;5 percent) indicate belief in
the need for a baccalaureate degree and are far fewér when compared
with 41.7 percent of college graduates for the recent period 1969-1978.
Instead of a belief in the general need for a bacdalaureate degree for
professibnal nurses, increasing numbers of hospital diploma gréduatés
(]959-i968, 37.2 péfcéﬁt; 1969-1978, b2.6 percént) believe that the
degree is needed on}y‘f6E>nufses préétising in teaching, supefvision
and public heafth.‘ Despite these beliefs, 113 resboh&ents indicated

intention of full-time enrollment in a baccalaureate degree program in

-

‘ . -
Y .



)

the future! (See Table 19:)

0f the total percentége (5.6 percent) believing “governmenf
will soon require them to have a baccalaureate degree,”ri.h percent .,
of the most recent graduates among hospital dfp]oma nurses held this
belief compared with 0.8 percent of.college graduates for the same
graduation period (1969-1978).

0f the total percentage believing that fthe AARN will soon
require them to have a.baccalaureate degree'' (7.3 percent), more of the
recent college graduates (1969-1978) evidenced this with 1.6 percent
indicating this belief in contrast with 0.8 percent of their hospital
diploma colleagues of the same graduation period. The 17'do not need a
degree'' category (16.9 percent of the total responses) shoWs 8.9‘per-
cent of recent hospital diploma'graduates (1969-1978) Hola this
belief compared to 0.8 percent of college graduates for the same
period.

Another way of looking at the respondents and their beliefs
is presented in Table 13. Beliefs about the need for a baccaiaureate
degree are shown by institutional enrollment with an n = 125 and
eight missing cases._

|
0f the 17.6 percent indicating '"do not need a degree,' 10.4 .
percenf_are University of Alberta enrgllees{ Among/Athabasca’Univefsity
enré]leeé, L.0 percent believe: ''government wi]l soop require a degree''
compared with 1;6 bercent of enro[lees at University of Alberta.

. N v , | ‘
While a total of 33.6 percent of enrollees (where n = 125) believe a

baccalaureate degree is needed, 24.0 percent of these believers are

enrolled at University of Alberta and 9.6 percent at Athabasca



i Table 13

"Beliefs about Need for Baccalaureate Degree by
Institutional Enrollment

Beliefs about Athabasca University of

Need for. Degree University Alberta Total
Do not need Freauency 9 13 .22
Total % 7.2 10.4 17.6
Government Frequency 5 2 7
wilt reggwre Total % 4.o 1.6 5.6
) \\;‘ 2 %3‘ . ‘ .
Do ne@f“ Frequency 12 30 42
Total % 9.6 24.0 33.6
AARN will Frequency 4 5 9
require Total % 3.2 4.o 7.2
Only for Frequency 20 25 45
teaching and Total % 16.0 20.0 36.0
supervision and
public health —
Tofal Frequency . 50 - 75 125
4o.0 60.0

Total %

100.0 ~




University. Of the small group (7.2 percent) be]leving that '"'the AARN.

will soon require professional nurses to have a degree,' fewer of the
Athabasca enrollees are misinformed (3.2 percent) than the University

of Alberta enrollees (4.0 percent). The substantial number of respon-

N

dents (36.0 pereent) believing that the baccglaureate degree is needed
. \

only for -teaching, supervision and public hdalth include a greater

¢ .

number of University of Alberta enrollees (20.0 percent) than
Athabasca enrollees (16.0 percent). In three of the five belief cate-

gories, the Athabasca enrollees seem somewhat better informed than

their counterparts enrolled at the University of Alberta.

Academic Characteristics of the
Individuals in the Sample

Academic data re]ated.to enrdliees seekieg a baccalaureate
degree are consolidated in Table ihh VThe subjeet mean on Registered
Nurse examfnetions is presented for BScN seekers, with year of RN w
graduation as a range. The rangeé chosen fof year of RN graduation
correspond to changes in the provincial examination system for nurses.
Those.respondents writing Registered Nurse examihations prior to 1954

- are exeluded from this table. Commegeing in April, 1954, bahdfdates

.-wrote the five subject papers currently in use, i.e., Medical Nurs}ng,
Surgical Nursing, Obstetric Nursing,‘Nursing of‘ChildFen and Psycqiatric
Nursing. Between 1954 and 1958, National League for Nursing examina-
tfone were in use followed in 1959-]969 by the Conjofnt Nurse Gradqe-

tion and Registration Examinations. In 1970, the Canadian NUrses

AN . , »
Association Testing Service examinations commenced and are currently

" being used through 1979 (AARN, 1978). -

74



75

~ . .
P . _*sases mc_mm_wﬂ.«_ E
r o -
665-055 7 6nS-005 655-005 645-00S @035 uesy gy
fl e = U B65-0SS7  Zl = U 6HS-005 %57 = U 6rG-05S - = u 645-009 BuysanN srazeryshsy
8L S¢€ = U 665-055 ¢l =Y 6%9-005  %8Z = U 645-005 - € = U 6ES-0SS USSP 1Y) siny
8L € = U 665-09G ¢l =Y 6#5-009 62 = U 665-05S € =u “6bh-05y buisany u_bo“mﬁm‘
LL hE€ = U 665-059 ¢t =4 645-009 %87 ="U  645-005 A. £ =u 665-055 * BugsanN |eoybung
8L WE = 665055 7l = U 665-0S5 62 = U 615-005 £ =u 6nG-00S Ursany (estpan
lerol LL6L-TL6L - 1/61-0(61 6961-8561 LS61-4561 | _\u\uo.:_:m«zm.
zumm<m buixsag saa|josuy J04 | w
abuey uojjenpeuy 30 1B34 Y3 im abuey au0dg 153[qng Ny . ) A .

» . .

- - 91 °lgey A .



o

On the DDP questionnaire, page 2 (see Appendix |), respondents

"were asked to check the range for their RN scores on the table pro-

vided. Subject means for respondents in each graduation range seeking

a BScN were then calculated and are shown

in Table 14 as an RN score

range. Only an n = 78 was available since DDP items 9, 10 and 16 had
;

to be comp]etédfor inclusion in the calculations.

"

&

The mean score for all RN exams across respondents included

in the table remained constant, with the exception of the more recent

graduates (1972 to present), where mean scores now range between

550-599 compared with mean scores ranging between 500-549 in the earlier

graduating groups. The passing score for the Eanadian Test Service

Examinations has been set at 350 since 1972 (AARN, 1978).

Usjng the descriptive etatidtics available for the Athabasca

and University o

f Alberta subsample related to RN scores, Table 15

was prepared sho%ing'frequency and percentage of high scorers (500+)

¢

on each RN examijpation subject by institution of enrollment:
: ! )

Table

15

Frequency aﬁd Percentage of High Scorers (500+) on RN Subject
» Examinations by Institution of Enrolliments

{

@ Jaf‘.

45. 4

/

Athabasca University of
University Alberta

- Total
RN Subject | (f) percent, n (f) percent n number
Medical”Nursiné 29 52.7 38 38 '48.8 55 .93
‘Surgical Nursing 31 . 56.h 38 Ll 52.6 sk 92
Nursing Children 28‘ 50.9 38 36 k6.2 55 93
~ . Obstetric Nursing 31 56.4 38 39  50.0 54 92
Psychiatric Nunsing 25 37 35 4&_9 .. 6] 88

76

.



N

¢

This table suggests that a slightly greater percentage of
Athabasca enrollees achleved higher scores on RN exams than Unlver5|ty

of Alberta enrollees. N

Academic Aspirations of BScN Seeker§
Wishing to Enroll at University |
of Alberta

a7

In Table 16 are presentea tHe number of éScN seekers who
wish to enroll at the University of Alberta on a full-time basjs
and who have completed universify courses since 1974, by desired
year of enral]ment. Across‘all time of enroliment categories,
less than half of tha respondents (45.1 percent) have taken
courses since 1974. The categor§ with the greatest number of
course takers (13.2 percent) represented those respondents wishing
to enroll full-time within the next three years. Asked to specify
courses taken, some responcants jndicated three or more courses
completed. Some respondehts indicated course numbera and names while
others only listed the subject. In Table 17 the raSponsas are

w

categorized together with the number of individuals who |ndicated

¢

a completed course in that area.

?

The large number of Lpdividua]s who. have completed Psychofogy
courses would seem to indicate that the requirément for introductory’
level Psychology®as a prerequisite to admission to the Post-RN BScN

program- is now well recognized.
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Table 16

BScN Seekers Who Have/Have Not Completed University Courses
Since 1974 by Desired Year of Enrol iment

Completed
~University
Courses

No courses

Additional
Murses

Total

Frequency
Total % .

Frequency
Total %

Frequency
Total %

BScN' Seekers

Presently 1979- Within  Within
enrol led 1980 years 5 years Other Total
10 7 17 10 6 50
11.0 7.7 18.7 11.0 6.6 54.9 -
8 5 12 9 7 L1
8.8 5.5  13.2; 9.9 7.7 451
18 12 29 19 13 91
19.8 13.2 31.9 4.3 100.0

.20.9
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Table 17

University Courses Completed by Enrollees Since> 1974
Showing Number of Respondents

£
Psychology 37 - Religious Studies 2
Sociology 25 Chemistry ~ 3
English 15 ‘ World Ecology 1
Biology 5 Criminology - 1
Political Sc. 2 - _ Pathology . 1
History . ] Nursing Courses 5

Philosophy' 2

Additional respondents stated:

' five Fu]l university courses
university nursing credit courses
most of the non-nursing courses for the BScN

e © non-nursing but options for nursing
two credits towards a BA -
first year BEd
Athabasca General Degree Program 42 credj;s
one year of BScN nursing at U of A

nursing of High Risk Mother

iy
e

L .;"



TaSle 18 shows commitment of BScN seekers wishing to enroll
at the University of Albefta by RN meén. The small n in this
table (p’= 60), occur§ because only cases‘with complete RN scores
were included and only those indicating a wish to.complete a
bacca]aureéte degree through full-time study at the University of
Alberta.

As shown in this table, 21 individuals are very sure of
seeking enrollment within the next five vears and another 17
individuals ére fairly sure of their intentions. The RN mean
sco?es for is small subsample are in the 500+ range across all
commi tment categories and énrol]ment periods eﬁcept for those res-
pondents wishing to enroll in 1979-1980 (whose scores are in the
lower range 450-499). In addition to the information in;]uded in
Table 18, the gquestionnaire item number 17 (see Appendix |) elicited
a variety of written responses, especially wherebrespondents checked
the ''other'' category. Tﬁese responses are listed below:

. when | can afford it

+ when finapcia]ly feasible

+ whenever | can afford to—would like to complete on a
part-time basis and evening classes

» whenever | can afford it on home time

- no definite plans dué to famlly commitments and f|nanCIal
sntuatlon oy

not ful] time

- not able to attend full-time uwlverS|ty please advnse——
would llke to complete :

‘F depends on transfer tb‘the city—Calgary or Edmonton

" 3 1 .' - L3 . - 4‘ !
+ current regulations make this virtually impossible to guess

80
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*unsure, depends on how soon courses are available
+ would prefer part-time
- when my.family is grown‘up
- probably ffve or six years
- approximately ten years needed
* no definite*planf now
+ no definite date
« not known at preseht.
7 Five of these respondents indicate financial concerés, two
‘mention family commithents and five specify a need/fef’ﬁé?zj;}me
study. Full-time enrb]lmeht seems to pose a problem for a number
of respondents.
The DDP quesﬁionnaire item 19 (see Appendix 1) asked respon-
dents wishing to obgain a baccalaureate Jégree to fndicate their
choice of institution F;r full-time study. The results are shown in
Table i9 with institution of choice for enrollment. |
Out of the total number of BScN seekers (n = 113), 52.3 percent _
‘or 93 ind"ividuals wish to ?nroll at University of Alberta. One-third &
o%_these respondehts (32Si6dividuals)'are part;timé students ak'l- o
Athabasca Uniyersityl‘ of ﬁhé‘total nqmber (n = 113); 5.3‘percent :
“would choose td ;tudy at University.of Cé]gary. Once.more the’.
other' category, with lz.ﬁ—percent of respondents, elicited a
“Wdriety of written responses as listed below:
. mb\?ing, .CQ.,T.Q_;Oth;o

« UBC

+ where | live

N
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Table 19

BScN Seekers by lInstitution of Choice for Enrolliment

-

-~ : Institution of Choice for Enrol Iment

University University ' b
BScN Seekers of Calgary of Alberta . Other Total
. - ° ! = ‘
Part-time at UFrequency 3 32 9 Ly -
Athabasca Total % 2.7 28.3~ 8.0 38.9
. " ’ » - : -
Part-time at’ frequency 3 61 ' 5 69
University '  Total % 2.7 5.0 L. 4 61.1
of Al?frta ’” L , oy
: Total\ 6 93 14 13
5.3 - 82.3 12.4 100.0




in the Maritimes
* depends on husband's education and careerlaspirations‘
* U of Saskatchewan, Saskatoon- .
. University of Lethbridge

* U of A unless available other than' full—tlme——e g. summer
courses.

These responses reflect a hlgh degree of moblllty among\
nurses who are part- tlme learners and some elements ‘of frustratlon
were expressed in additional comments related to thelr attempts to
¢ .
negotiate admnssuon and continuation in the academic system:
Enrollees seeking a baccalaureate degregfwere’asked to

»

identify the major outcome they perceived for themselves as a result
LY

of completing a baccalaureate degree. In Table 20 the BScN seekers
are shown according to year-range of graduation and pregram of
preparat;on by major perceived outcome.

Of the total enrollees shown in this group (n'= 114), 36.8
percent pelieved more satisfying or challenging Work to‘be the outcome,
'whi]e,36 percent saw the opportunity to change field of practice as
the major_outcome. Pereonaltsatisfaction in obtaining a degree was -

_ the expected'outcome for 14 percent; improved working conditions were
expected by 11.4 percent while -oniy 1.8 percent saw improved salary as
a maJor outcome. This is not surprising in view of the fact that only
sixty dol]ars per month dlfferentlal above RN salary,is paid to the
nurse holding a'bacca]aureate degree and employed>in an institution
'(e.g., hospital) covered by a collective agreement (Provnncnal

Collectlve ‘Agreement AHA-UNA, 1978: 24)

Table 21 shows that of the total percentage of nurses seeking
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Table 21

Major Outcome of Obtalnlng a Degree as Percelved by BScN Seekers

by Instltutlon of Enrollment

- - Athabesca . University of _
Major Qutcome o ‘Unjversity’ © -Alberta’ . = Total
Improved working ‘Frequency 5 8 13
conditions Row % , o 38.5 61.5
: Total % L.y -7.0 - 11.4
Improved sa]ar§ o Freguengy 1. S 1 "2
o - Row % 50.0 ©50.0
Total % 0.9 0.9 1.8
More challenging Frequency '1] -3l . L2
work ' Row % S0 2602 S 73.8
Total % 906 } 27.2 . 36.8
. . | , - : o . . . . .
Change field . Frequency -7 24 4
B Row % - chus . 58.5
Total & - 14.9 : S 217 36.0
Personal 'Freqeency' 9 i‘. 7 16
satisfaction Row % _ 56.3 T 43.8
Total %~ 7.9 o 6.1 14.0
Total Frequency T 43 , 71‘ 1L

Total & 37.7 . ¢ 62.3 100.0
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improved 'working conditions (11.4 percent), more University of Alberta

. . %~ . . N N .
«enrol lees (61.5 percent) see this as a'major-outcome than Athabasca

: University enrollees (38 5 percent &{ the total enrollees seeklng more.

»challenging-work (36 8 percent), nearly three -quarters (73.§ perCent)
/are Unnversuty of Alberta enrollees and only one-quarter (26.2 percent)
©are’ Athabasca University enrollees A slightly’ larger number of |
Athabasca Unlverslty enrollees (56 3 percent) are seeklng personal
satlsfactlon compared to the 43, 8 percent of that category enrdﬁled
at Unlver5|ty of Alberta The two subsample groups are very~5|m|lar’

~in the categorses “|mproved salary” and ’changlng fleld “ i 4‘ ‘
SUMMARY  OF DATA FROM THE DDP £
A summary of data from the DDP allows a profxle to be drawn
£,

of the Reglstered Nurse who is a part tlme enrollee in unlversity
courses at elther of two Alberta unuversntles, the University of

Alberta or Athabasca Unlversuty

'$he is married; with no_chlldren nor adult dependents,.llves

n
\

in Edmonton, ls 33~years of age, graduated from a hosputal dlmloma
.,‘ ' ’5 e
school of nursung since 1968 and has ‘been engaged in the, actlve

'practuce of nursing for seven years since graduatlon Her RN scores T

{ -
! .

ranged between 500 ‘549 and she has not completed any university courses

/ since 1974, She works full -time in a staff nurse eosntlon and she .

{»belleVes that a degree is. necessary only for a nurse working in‘
’ o
l teachnng, supervision or publlc health. She wants to obtaln a BScN

\1n order to obtaln more'challenging work or to change fleld of

\practlce She wishes to enroll full tlme at the Unnversnty of Alberta'

\ . .
\ : . P .
4 ; . .

A

\
§
V.



within t‘ht‘e’e‘,:y‘ea:rs'; b \ )
. . $
Whlle this prof:lé represents the flndlngs descrnpt:ve of- -

the total sample,'some modnfucatlons are necessary as lndlcated :
by the data presepted in Tables 1-21, where ‘the learners |n the

Athabasca and Unnversnty of Alberta subsamples are, consndened

separately 1

More Athabasca enrollees are marrled than thelr counterparts

at Unnversuty of Alberta. Athabasca enrollees include’ learners dieT
than those at the University of Alberta Fewer Athabasca enrol lees

‘live in Edmonton city and more of them are wndely scattered geograph—t

lcally than the Unlversnty of Alberta enrollees More,Athabasca

enrollees sought loans to flnance their study than UnrverS|ty of Alberta-

:enrollees,.however tHbre were few respondents in this category (n =3).
Fewer Athabasca Jearners worked full or part tlme at ﬁu15|ng whlle |
studying If the enrdllee is a college graduate, she |s somewhat more
l|kely to have chfgen Athabasca than UaneFSlty of Alberta for part time
‘ study More enrol lees studylng at Athabasca Unuvers;ty showed high
scores on RN examlnatlons (500+) than enrollees studylng at the Unlver—
sity of Alberta, and more Athabasca enrollees were seektng personal !
”satlsfactlon as- a maJor outcome bf havnng a baccalaLreate degree

than UntverSIty of Alberta enrollees who percelved more challenglng

o .
work or chang|ng fleld of practlce as maJor outcomes >

N

Johnstdne and Rlvera s l965 overvnew statement proVIdang

a. socnal proflle of the adult educatlon partucapant |s stlll

> R . T

appltcable to tﬁg: learnlng group $h 1978. Their description:

tl .

88
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/ . . .
N : 4

The adu]t education partub:pant is JUSt as often a woman " e
as a man,:is typlcally under forty, has completed hlgh schoo] - a
or more, enJoys an above -averagg income, works full- ~time anﬁ@
most often in a white-collar occupation, is married andi has
children and lives in an. urban area . . (Johnstone and

‘Rivera, J965.8). , : i /
a At the end of the DDP questlonnalre, respondents were -

asked “Are there any comments you would llke to make?”.and a small

space was provnded for rep]ues . A tota] of 60 wrltten comments :
(lncludlng two ]etters) were provided by the respondents These

comments (reprlnted verbat;m in Appendix IV) represented the respon-v_f )
dents' _op»nlons on a variety of concerns ‘related to nursnngl L *
educatlon The need for greater access:btllty to university

'programs to allow nurses to complete a BScN was mentloned f?equently
'wath reFerence to Ilmltatlons in en:o]]ment due to quotas ins the. ie'
post RN program seen as an obstacle The dESl[abI]ItY of more

off campus nurs:ng courses was mentloned and- the" possnbnllty of
alternatnves ‘to fu]] ~time study questioned. Numerous comments

re}ated to" lnleldua] bellefs about the need for profess;onal nurses

to have a baccalaureate degree and some statements sZQgestlng |
.dlssatlsfactlon with current programs and “the need for change in

the system. of nutsung educatlon The large number of responses to
.the open ended questlon wou]d seem to lndlcate a substant:al B ‘ -

|nterest on the part of the respondents ln the wh Te question'of

-current nursnng educatron

P
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ANALYSIS OF THE EDUCATION 'PARTIC1PAT [ON “SCALE:
SN o . . . % - A

Method of An$11§js . S

1

[
i

" Educat10n Partucupatnon Scale data from 127 respondents

was subJect to factor analysns by the principal components method

descrlbed in the Statnstrcal Analys:s for the- Soclal Scnences

. [
(N»e, Hull et alf, 1975: h70) ' The selectlon of the number of
factors to be* consndered was guided by Cattell' ''Scree Test“

(Kim ‘and Mueller, 1978:45)£ 'This test assesses the linearity.of

the curvature oflthe'eigenValues as they are‘plotted.and'provldes
‘an analytical‘hethod‘for'deter@lhlng'the approprjate nuﬁber of
factors to retain forjtirther rotation and analysis lcattell' 1965) .

is forced the solutlon in terms of the ;
' number of factors ldent'fred by the “Scree Test!! metHod .The

- subsequent Facfor»an ysis was then‘orthogonal on rotation ueingl
the Varimax‘crite;fon.(mue, Hull et al., 1975 485) Producing

v,,max1mally uncorrelated factors, each wuth an elgenValue greater

0"‘

Jthan unlty (Klm and Mueller, 1978: h3) Factor scales were developed

.by utl]linng items with a loadlng value equal to or greater than
hO on the factor where the hlghest loadung occurred (Klm and

Mueller' l978:70) .Scale scores were produced by summnng the

|nd|vudual ] resp nses to each of the. selected items. on a gnven

factor. A standa d score u5|ng a mean of zero and a standard devia-

taon of one was then pro uced for each individual on each factor

The co-affucuent alpha statlstlc (Kim and Mueller, 1978: 63) was

o

;calculated to.proy\de an estimate of scale reliability.

90
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Respondents were classnfled into two groups: Uhiversity of
-
- Alberta students and Athabasca UnlverSIty students and EPS mean scale
scores were calculated for each group. and compared. The selected

variables from the DDP were correlated with the EPS scores across

the entire sample.

',Resu]ts of Analeis

Eleven factors were obtained from the‘ptfncipa] components
analysns with elgenvalues ot 1.0 or greater. ‘Cattell'/ ''Scree Test"
indicated that six factors should be retalned for rotatlon These
six orthoganally rotated factors accounted for 35.6, 23.7, 10.8,

7.6 and 7.0 percent of the tota]vvatiance tespectively. Each factor -
was‘]abel]ed in relation to the cehtent of its assigned items Qh?ch
loaded £.40. These ite;s\are presented together with.the factor oﬁ
which the hfghest loading occukred}A One item, ”to_ga?n [nsightfinto
ﬁy personal problems," loaded‘on'both Factor ] and Factor 5. The
following six items were not ?ncfuded,on any factor scaTe since the

factor loadings did not meet the criterion equal to or greater than

*.4o. Decimals are omitted from loadings.

Loading  Factor:

t9.share a common interest with a _ - ' . o
spouse or friend . 355 '5
to supplemeht a narrow previous education . 335 B

‘to have a few hours away from responsubllltles 382 1

to keep up with others S . : . 379 b
to escape an unhéppy relatlonshnp _ _ .. 253

.- to provide contrast. to my previous \ ' 388 [Il
“education - ' ~ : 383

4 . AN



. Description of Factors

\

Factor 1 was labelled Escape/Stimulation since it closely
resembled a siﬁilaFly,Jabelled factor in the earlier studies (Morstafn

aﬁd Smart, 1974; Boshier, 1977). It contained five of the six items

-

on Boshier's Factor k, lntel]ectqal Recreation,. in his 1971 study;
six . of nine itéms includea in Morstain and Smart's 1974 study Factor V3

and six of twelve items in Boshier's 1977 study Faétor-lg Items'énd
their factor loadings (with decimal points omitted) appgéf be low.

e

to get relief from boredom]’? 3 4 665
to satisfy an enquiring mlnd] 2,3 | * ,‘ © 685

to stop myself becomlng a vege;able]’z’3 ‘ 650

"~ *to gain insight into my personal problems ' . 509
;o'escape television 2,3 Lo3

to provide a contrast.to the rest of my l:fe 22,3 520

to get a break in the routine of home. or work 2,3 630

*Also loaded on Factor 5, Social Relationships, where it
was found in two of the earlier studies. '"To have a few
hours away from responsibtlities' loaded more heavily on
this than any other factor but was not lnc]uded The
factor loading was 382. ‘ c

Thé individuals sco}ing,high on this dimension seem to be enrolled»
in education courses to fulfill a felt need forlétimulation, des~-
cribed in Boshier's 1971 study as”lﬁtellectual-Recreatioh..:Haag
(1977) inferred that this factor measured aspects of'life-éhance_

(deficiency oriented) motivation versus life-space (growth oriented)

motivation.

]Boshier, 1971:13, Factor L. Intellectual Recreation.

2Morstaln and Smart, 1974:88. Factor V, Escape/Stlmu]atlon

_3Bosh|er 1977:102. Factor. |, Escape/Stlmu]atlon.
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Factor 2 w;\\labelled Socnal Concern and closely resembles

Is

" Boshier!'s 1971 study Factor 1, Socnal Welfare, |nclud1ng all its- items.
Morstaln and Smart s 1974 s tudy Factor 111, Socral Welfare; was

similar but lncluded ""to supplement a narrow previous educatlonﬂl"
4

whlch did not g on any factor in the present study. The items.

lncfuded ln:_'l”'fctor in this study appear below.

+

to become more effectIVe as a c1t|zen]’2’3 - Loé
to acquire knowledge to help with other | h S
educatlonal courses . Co 404.
lto prepare for communlty serv1ce' 2,3 '7§l~
to gain . |nSIght into human relatlons?-2 3 S 62]

to improve my ability to serYe] 2,3 o 633 -

- to improve my . ability to-participate in '
' communTty work]’2 3. . N N 819

*This item is not |ncluded in any faetor in. Boshler s l97l

,study and appeared in the. Professional Advancement factor
in Morstaln and Smart's 1974, work and Boshler s 1977 study

'ltems on thls factor reflect a;social concern and lhlelduals
scorlng hlgh on thlS dlmenSIon would seem to view thelr educatuon as.
preparatuon for servnce to humanlty Although 1n Haag s study (1976)

\'enrolllng-for reasons-ldentlfied in these ltems was assocnated wnth
the presence of neurotlcusm and absence of self- actuallzatlon, the

‘ltems 'to gain |nsnght into my per;onal problems” and ''to improve },

. my soc:al relatlonshlps” falled to load on the factor ln thlS study,h
thus supportlng Boshler s bellef that the factor is more clearly

life- space rather than llfe chance orlented »” A o C

B 3 . - s
A y . s .

]Boshier,'197l:ll. Factor 1, Social Welfare, ,
2Morstain and Smart, 1974:87. Factor 111, Socnal Welfare.
Boshier, 1977:103. Factor 111, Social Welfare '
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‘ Factor 3'emerged.as the CognfttVe 1nterest factor ident}fied
in earlier studies. Threebitems were included.which'had formed
‘.quhier's 197] Factor é,.Morstain and Smart‘s"1§7h-Factor Vi and .
Boshier's 1977, F_actor' Voo In'addition', the item "t.o escape the
‘intellectual narrownessvdf.mytoccupatjon” Qas:included fn'FactorT3

in thns study, and a new. item, not present in- the earller version

of the scale,(“to learn JUSt “for the joy of 1earn|ng” loaded

heavuly.onlﬁactor 3 in this studyt The_Factor_3 ntems appear below.

. to seek kno Iedde‘for its own sake]”2’3- . 659
to sattsfy an € |ng mrnd] 2,3 v ~;' 662

‘to escape the lntellectual narrowness of

my occupétion - - - . ' Rk
*to‘iearn just for the joy of learning o 817
to learn just fqr,the sake of learnlng ’2’3 . 810

¢
‘*New item fn-the>h0_item>>5{ficn of the EPS.
The item “to escape the lntellectual narrowness of my occupatlon”.c
"contrlbuted to Boshler S 197] Factor 9, Educatlonal Compensatlon
The same |tem contrnbuted to thé Escape/Stlmulatlon Factor V. |nh.
- Morstann and Smart s ]974 study, and appeared in the same dlmenS|en,
Escape/itlmulatxon,-ln Boshier's 1977 Factor I. The item loaded " 382n>h‘
,on the Escape Factor l in thlS study._' |

. S / . .
Boshler (1977 l h) suggests that thxs factor 1s'a reappearance

. s
~

.of Houle S Learnnng Orlentatlon and the srmllar flndlngs ‘in thlS study

e;support such belief. Haag s fsndlngs (}976) showed hlgh scorers on

]Bcshier, 1971-73 FactUr 8 Cognltive lnterest
2Morstam ~and Smart, 197h 88. Factor Vl Cogn)tlve lnterest

B 3.Boshler, 1977.105 . Factor V Cognltlve Interest



Y e ‘ B . .
the Cognltlve Interest Factor to be sagnlflcantly more self actualuzed

wcau51ng Boshier (1977 IOS) to’ deem thls factor a manlfestatlon of
l:fe-space motuyat|0n, |

- Factor 4 in:thfs;study.cdhtains'six itemsnand‘{s iabeiled

Professiona]vAoyancement.;_The‘}tems are consistent”with those'

included in_this'tactor in the’earlier'studies;‘ The items are listed

. S
below.

'to secure professnonal advancement ’2 3 716
to'grve meyhlgher status in my JOb] 12,3 653
to.keep'up wfth‘competitlon 32 3 ' 519
toblncrease my job competence]"_z"3 v Liys
to help ‘me earn. a degree, dlp]oma or : .
certlflcate2’3 ST o ) .Y
to. meet forma] requnrementsl’3 | ' ’

L5k

An item which ]oaded hlgher on thlS scale than any other though not
high enough to meet the crlterlon, 1ncluded ”to keep up- wnth others”'
(factor loadvng 379) “To have a few hours away from responsnblll-
ties'" loaded 336 on thIS factor and also 382 on the Escape/St:mulatnon

»

Factor l in thls study ‘ Morstaln and Smart (197h 87) descrlbe the
‘hlgh scorers on thss scale as |nd|V|duals who ”tend to perce|ve'the|r
'educatlon as hnghly.Job.or vocatlonally oriented leadnng to greater
'competence and hlgher status i-n their chosen. occupatlon " Such

'|nd|vnduals are also considered to be ”hfghly motlvated in relatuon

to their: occupatlon and to possess a strong competnt:ve desnre“

'Bosher, 1971:12. Factor 5. N
szorstaln and Smart, 1974 87. Factor IV.
BBoshler 1977:103.  Factor M.

P
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v(Morstaln and Smart ‘197h4: 87) In his. 1971 study, Boshier |dentsf|ed
nnd|V|duals who,. were ”other dlrected” and fhdnvuduals “who were ”vnner
directed" wnthregard to Professuonal Advancement “ Items on the Yother
.dlrected” factor in. the 1971 study have loaded h:gh on the fnfth
‘factor |n thkS present study labelled External Expectatlons,'whlchf
'corresponds w;th a sumllar factor'ln the l974 Morstann and Smart
study and Boshler s’ 1977 st&%y - Boshier (1977 l02) decQares the
Professnonal Advancemeht factor to be one thCh reflects a lnfe~v'

A chance or def:cnency motlvatlon but recognlzes that for’ some lnleld'

uals the underlylng motlvatlon represented by thns factor could be

jmore properly conSIdered to evndence movement towards self actuallzatloni

and would therefore be'b 't desCrlbed for some partlcxpants as

llfe space mo#nviflon (Bos ler,>1977 94) If partncupatlon patterns
in educatnonal actnvnty ‘are more contlnuous for the lnfe space

motlvated Pnd|v1duals, as suggested by Haag (l976) then the hlgh

. /- .
scorers on this factor would be ltkely ‘to continue thelr partlc1patlon v

in educatlon courses |n the future
) Factor 5 contanns e:ght :tems and |s labelled Socual Relatlon-

shlsz It lncludes all the ltems in Boshler s. 1971 Factor 2 Socnal

:Contact, and’ all ‘the |tems in Mafstaln and Smart s 197h Factor I

except “to share a common |nterest wnth a spouse or frlend” whsch

in thls study, loaded hlghest on thls scale (355) but.waS‘below the

factor crlterlon of .40 for |nclu51on. Boshler s l977 study |ncluded

o . -

\l many of these ntems in hls Factor | Escape/St:mulatlon and he

' |dent|f|ed no factor sumllar to Factor 5 in the present study Items
L -
hlncluded in Factor 5, Social Relatlonsheps, |n the present study are

? _» 6 -
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1isted below.

" to be accepted by others2 ’ ,:“ 589
to fulfull a need for personal associations T
and friendships!:2 ‘ , 649
to participate in group activity]’2 632 f’
to gain insight into my personal problems2 418
to become acquainted with congenial peolple]’2 600
to improve my social re]ationshipsz ‘ . - 758
to maintafn or improve my social position2 ' 527

to make new f"'riends]~’2

606

Boshier (1977:162) notes that Haag (1976) fand individuals
-scoring high_pn the Social Contact faéfor in that study to Be"less
self‘actué]izea individuals. Across the sfq@ies, this factor is
similar in me?ning to Houle's "activity oriented" and Shefffe]d's
“Sociability Orientation." The individuals scoring high on this
factor have idéntified a need for improved interpersonal relation-
Ships; ﬁeed‘for accepféncé and are déficiency br life-chance
'motivatéd. | ‘
The ijtﬁ factor in this study is labelled External Expecta-
tions. It'containé three itgmé and closely resembles Boshier's 1971
Factor 3, Other-diﬁected Profeésionaf Advanceéent, and Morstain and
Smart's 1574 Factor Il, External Expectations, and.Boshfer's 1977
Faetof IV External Expectatio;s. "The items included are Iisfed

below.

]Boshier, 1971:11. Factor 2.

2Morstain and Smért, 1974:88. Factor |.
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: . 1,2,3 v
to carry out the recommendations of some authority 678
to comply with the.suggestions of someone else]’z’3 740
to comply with instructions from someone else]’z’3 ‘ 866

v

Boshier (1977:104) believes_this group of ]garnérs to be deficiency

or life-chance motivated, bésed on Haag's 1976 findings where high
scorers on this factor were more‘neurotic than low scorers as
indicated by responses on the Eysenck Personality Inventory. Morstain
and Smart (1974:86) refer to the high scorers on this factor as
individuals who are ''seeking to fulfill the expectations of-others

as opposed to their own intrinsic needs or desires.'

Scale Reliability and Factor Intercorrelation

As an estfmate of scale reliability, the coefficient alpha
statistic (Kim and Mueller, 1978:6L4) was calculated for each factor
scale. Result§ closely approximated the reliability index derived
by Morstain and Smart in their 1974 study (p. 89). Factor inter-
correlations were computed and thé resulting Pearson Product—Momeqt
correlations together with the a]pﬁa coefficients are presented in
Table 22. |

The scale reliaBility estimates range from.a = (74 (Pfo-
fessional Advancement) to a = .85 (Social Relationshiﬁs).‘ These same

- factors represented the low and high values in the Morstain and Smart

study (1974:89). Magnitude of intercorrelation also showed a wide

]Boshier, 1971:12. Factor 3.
- 2Morstain and Smart, 1974:86. Factor I1}.
3Boshier, 1977:10k. Factor IV,
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range among the six scales. Escape/Stimulafion and External Expecta-
tions showed a very weak negatiVe,cOrfe]é;ién (r =,-0.0l7) while
Soéia! Rélationéhips and Escape/Stimulétion correlated r = 0.434

(p <.01). Other correlations significant at the p < .01l includéd .
>those betwgen Escape/Stimulation and Cognitive Intefest, Escape/
Stimulation and Social Relationships, Social Concern and Professional
Advancement, Social Concernvand Social Relationéhips,;PfofessionaJ
Advancement éhd Social ﬁelationships, Professional Advancement and
External Expeéfations; Social Relationships andwExtefhaI Expectations.

Correlations significént at the p < .05 included Escape/
Stimulation and Social Concegg, Escape Stfmulatioh.and.ProfessionaT
Advancement - (negative reiatibnship), SociéT Concern éndicdgnitive
Interest, Cognitive Interest and Social Relationships.

Correlations signiffcant at p < .1 dincluded Cognitive
Interést and Professional Advancementvénd this was a weak negative-
relationship.

The motivation towards Escape/Stimulation seemed most Llosely
associated with tgé Cognitive Interestuand_$oc1al Relationships factors
an& was correlated negatively at p <>.1 level of Significance‘with
the Professional Advancement factor. On tge other hand, the Social
Concern factor was correlated positively wfth the Professional
Advancement (p < .01) and Sociaf Relation%hibs factor_(p < .01).
Cognitive Interest showed a.positive correlation to Social Relation-

.ships (p < .05) and negative correlation’fo’both External Expectatfons
(p < .05) and Professional Advénéemént (p < .1), th1e Profeésioﬁal

Advancement was strongly correlated with Social Relationships (p < .01)
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and‘Extefnai Expectations (p < .01). The latter two facters also
showed a strong intercorreletfon (p'f .01). ' ¢
The emerging'jntercerre]ations can_be justified on the Bésis

of a poesib]e commen underjying psycholoéfca]'motivation expressed by
"the items en factor scajes: Escape/Stimuletion, Cegnitfve Iﬁferestl
and Social Relationships. A similar_type of cohmon'thread could be
aréued for the intercorrelations that exist Bethen Professional
Advancement and External Expectations. The negative COrrelation
"between Cognltlve Interest. and both External Expectatuons and Pro-
'fe53|onal Advancement might - suggest that enrollees studylng because
-of external pressures.o} needs to compete in the work world are not

motivated primariTy»by the "'love of learning."
SUMMARY “OF THE EDUCATION PARTICIPATION SCALE DATA

. The s:ngle mos t umportant mot:vatlonal factor for this
sample of Reglstered Nurses who are part time students was Escape/
Stimulation accounting as it did for 35 6 percent of the varlance
Haag (1976) belleved the hlgh scorers on this factor to be. less'
self- actuallzed .and Boqhnef\L\977 belleved that the factor measured
aspects of 1}ife-chance - (defIC|ency orlented) motivation. |

Socnal Concern was tee second mostAlmportant motivating factor
‘accountingffor;23.7 percent of varience. While Hagé (1976),saw this-
faetpr associated with the presence of neurotoeism and absence.Of'
self‘a;tualization, the items ''to gain insight into mf perSogal
-~ , . ,

problems' and '"to improve my social relationships' failed to load on

~the factor in this study, thusisupporting Boshier's belief that the



pchance (deficiency) or life-space (self- actuallzatlon) motlvatlon

" more - operatlve for the group of Reglstered Nurse students

"t-Tests for Nomina]‘Variaples

factor is more clearly 1ife—space than ]ife—chance oriented

- Cognitive lnterest accounted for’ 15 4 percent of the variance

and both Haag (1976) and Boshier (]977) believe high sﬁgrers on. thls

’}factor to be more self actualized and therefore life- space ‘oriented.

Profe55|onal Advancement accounted for 10.8 percent of:

variance, and as seen by Boshier (1977) could represent eu@her Ilfe-

B

It is not clear in thlS study which psycho!oglcal underplnnnng is R

Both the Socnal Relat:onshlps and External Expectatuons»
factors are ]lfe-chance (defvcnency) oriented and represent the

motlvatuon orientation 6% Fewer Iearners in this samp]e.(7.6‘and 7.0

percent respectlvely)
Across the sample, it appears that life-chance (deficiency)
motivation rather than Ilfe space (se]f -actualization) motivation

operates to |nf1uence part tlme learners who are Reglstered Nurses.

¢~

RELATIONSHIPS ‘BETWEEN DDP AND EPS DATA

. . e v | |
In this study, no hypothesis testing wag. undertaken, however

results are reported as appropriate at the Pp<.l, pc«< .05; or p ngOI

level where such,results occur.

£

The. t-test is used as a basis of lnterpretatlon for the dlffer-

‘ence between two means (Popham 1973:125), t values were computed for

six nomlnal DDP variables to assist in |nterpret|ng the d|fferences in

means ln relatlon to the factors one to six derlved from the Educatlon

102
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‘Participétion Scale data. leferences were obtalned on only four out

) of six factors and the results are shown in Tables 23 through 27

\

\ -

follo ing. Such findings must be considered itentative on the basis

\\’
of occurrance by chance alone. ' . \_

The group of employed nurses presented a lower mean on the-
Escape/St:mu]atlon factor than nurses not emp]oyed while studynng '

as shown in Table 23. ThlS difference, .hhv(0.0Qh on the 2-tail

N

‘ . probability estimate with p‘< .01) might suggest ‘that nurses who are

employed while studying have'ample\”stimu]ation“ in their lives and

their participation in university Courses is motivated by a different

psychological orientation.

Table 23
ot- Test Resu]ts for Factor 1 (Escape/Stxmu]atlon) and
Emp]oyment as an RN while Studylng B

Pooled Variance Estimate

‘Stand. T

“n Mean S.D. Error value .df = 2-tajl prob.ﬂ.
“Employed 109 1.64 0.60 .0.06 o
x | | R o -2.93 126 0.004
* Not employed 19 2.08 0.57 0.13 '

0

: would seem to be mptlvated by reasons other than ”learn:ng Just_for :

B

“ g Tab]e 2k nurses wanting a BScN degree showed a lower mean

“on ‘the Cognltlve lnterest factor than those not wantlng a- BScN degree.

:;x

The difference in means of 39, assocnated w:th a probabnllty of 0. 041

sn the 2 tall estlmate (p < 05) suggests that’ ‘nurses wantlng a BScN

the JOY of learnlng” and some other psychologlcal underpinnung

supports thelr mot:vatlon
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Table 24

t-Test Results for Factor 3 (Cognitive Interest) and
Desire to Obtain a Baccalaureate Degree

g e

104

Pooled Variance Estimate_;
Stand. T . .
‘n Mean S.D. Error value - df 2-tail prob.
Wants BScN 11 2.84 0.68 - 0.07
- '» 1.19 124 ° 0.041
Does not : - S
want BScN 15 3.23 0f63 0'16 ’

Two variables ac@ounted for differences in means on Factor 4,
vProfeSsionél Advancemeht.. In Table 25, nurses stu&ying af'Athabasca
show a lower mean on this féctor than nurses s;udyihg at thé Uhiversi;y_

‘;of A]befta.. The "di fference in means was 0.26 (and thié-diffefeéZe was
assétféteHIWith thé,Z-tai]éd probability-of 0.025). Since many nurses
‘in the Athab;sca sample live awaj‘froﬁ large urban areas, the
coflégiél‘compétitivéness (which may Be a.cdmponent of Professionél
Advancémenf motivation):exiSting in urban settings could. be iess

imperative for them.

Table 25
t-Test Results “for Factor 4 (Professional Advancement) and
' ' Institution of Enrollment '

Pooled Variance Estimate

‘ - Stand. T o
n Mean - S.D. Error vatue df 2-tail, prob.

. Athabasca 54 2.65 0.72 0.09 - I
o . - , . - -2.28 126 ~  0.025
University of - 74 2.91 0.55. -0.06 ~ .

Y
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A second variablé-asso;iated with Factor 4, Professional
aAdvancemenf,_is the nurse's desired place of enrolliment. Those Qishiﬁg
tb’énro]i at UniVérsity of Alberta showed the higher mean on this
factor as preseﬁted in Table 26. The difference in means was .31
(sHSWn as OTOMZ on thelé-taii prébébility estimate with p < .05).

- These nufées are Ligely to live in the City of Edmonton and may be
influenced. by combetitive Behaviours of colieagues and éthér.pféc-'

titioners in the urban health -care system.
Table 26

t-Test Reéultg for Factor 4 (Professional Advancement) and
.Desired Place of Enrollment

Pooled Variance Estimate

Sﬁand." T c
n Mean S.D. Error value df 2-tail prob. -

Wishes to ehroll | e - - o
at University of 92 2.88 0.59 0.06. : B g
Alberta - ' ‘ ’ ' g ' o
N ' 2.06 ’ 110 0.042
Wishes to enroll '

elsewhere 20..2.57 0.72 .0.16

In Table 27 the differehces,are shown in mean for nﬁrsés.
wishing to enroll at:Uﬁjversity:of Alberta‘and'thosé'wfshing fol
enroll elSéwheHé,‘witH Factor 6, External Expecé;ionsi Nurse§ wishingv”
fo enroll ;elsewhefe“ showed a lower meén with a difference of 0.31
(O.QSQ on tHe-Z;ﬁajl’estihate, P < .05). It is possible that enrolling
at University éf Alberta might reflect'pfessﬁre from employer expecta-

tions‘for the 'urban group which could form a 1arge‘meas0re-6?'tﬁe

ol



t-Test Results for Factor 6
Desired Place of

able 27

(External Expectatlons) and

Enro]lment

Pooled:Variance Estimate

T

, : Stand. ‘
N Mean S.D. - Error - value df 2-tai] prob.
Wishes fo enroll
at University of 92 1.46  0.70 0.07 . v
Alberta k95 00 o.054
Wishes to enroll 0.33 0.07

elsewhere ?0 ]7'5

106
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. . b
"external" expectations motivation of the nurses. rn this -group. Those
wnshlng to enrol] ”e]sewhere“ could be respondlng to motlvatlon more .

adequate]y reflected by the other scales. _
< ' ' . .

Pearson Correlation between Continuous ' “‘d *g'
Demographic Variables and . oy
Factofs One through Six - Y S

.Ten: continuous demographic variabTes were corre]ated'with

Factors 1 through 6 derived from the " Educatlonal Partnc1pat|on SCale R

-

data. Flve of these contnnuous DDP variables represented mean scores

on ﬁN examlnatlons. The other flve~|ncluded age,. number of dependents
(adults and chlldren) supported by- the enro]lee while studylng, year of
graduatlon from the |n|t|al RN program and number of years rn actlve |
practice.” Only RN scores and’ number of years of practice showed sig-
nifrcént correlations with EPS factore; Such findtngs must be con;
“sidered tentatfve,on\the basis of occurrance by chance alone. The
‘corre]ation coefficientshere shown in:Table‘ZBi |

Age correlatedn getiye)y with External EkpectatEOné
(r = e0.130; p < .l).’_As'the‘enroTlees become order-they are less
motivated'by external expectations..

Havtng dependent‘children correlated negetively.with Escape/ .
Stimulation (r = -0.116, p < .1). Enrollees with dependent adult ’
'-responsnbllltles correlated negatlvely wnth Externa] Expectetlons
.A (r ; -0 123, p < .1). r | »

o v Mean scores of enrollees on the RN examlnatlon mn Medlcal
, Nursung correlated negatively with four EPS factors with Social
Concern (r =, '0 125, p < .l),‘wnth Professnona] Advancement (r = -Qch,

p < Ol), w:th Soc:al Relatlonshnps (rA? -0. 138 p < 05);,and with

External Expectatlonsl(r»='-0.]68,'p < .. Mean scores of ‘enrol lees

- : : ‘ - <




Peanononrreiations.for“SiwaPS~FaCtdfs

Table 28

Ten DOP Continuous Variables

with

108"

* % p 0]

Factor 1 Escépe/Stimuiatfbn'
. Factor.2 Social Concern L
‘Factor 3 Cognitive Interest

r .

| Factor

U‘_ProfeSSIOnal Adva
Factor 5 Social Relationsh
\\Factor 6 - External Expectations .

(n = 128) B
Fgcibrfl*iFactorJZ Factor 3 Factor h.'Faétoﬁ 5 ;Factor 6
 Age " -0.064  “0.084 -0.021  -0.015  -0.067  -0.130%

“bependent R .
children - _ ~0.116% -~ 0.005 -0.0AZ . 0.039 f 0.092 - -0.041"
Dependent N V N ‘ :
adults -0.018  :0.064  0.09 0.05 =0.067 . -0.123%

. Year of | _ : N
graduation -0.036  -0.014 - -0.008 - -0.016 0.07 .0.012
Years of - | : o ' . o " ‘ o
practice -0.11* - " -0.002 -Q;O7Q' - 0.087 ~0.112%* 0;172**_'
RN'Exam ' T

\Scores o
‘Medicay o | | SRR T
nurST‘ : 0.022 - =0.125% 0.043 _jO.Zh***,‘~O.]38** -0.]68**

. ¥ : e - . : . . . o .
SurgicaT—=— . - ' SR R L
nursifig  © -0.02. - -0.18kk%x  0.079: 0,307k -0.20kxx% -0, 9lperk
Nursing of = =~ L . SR

~ children  -0.028  -0.17+#%  0.054  -0.19%%% -0.]156%+ -0. 146%%

' _ : e | \, S
Obstetric L. : _ I % o
nursing 0.01 -0.101 0-065 ~ -0.2h2%k% -0.15%%  -0.176%%
Psychiatfic‘ . =.‘:f - : . S -

nursing . -0.05.. =0.116%  0.066  -0.206k#x =0.125% - ~Q.0k*

DL UV

L k% p _05 .

%cement S
bps



on the RN examlhatlon in Surg:cal Nursnng correlated with the same

four EPS factors wath Socnal Concern (r = -0.l84,-p-< .Ol)' gith

Professuonal Advancement (r = -0 307, p < Ol),‘w1th Socual Relatlon-:

ships (r = -0. 204, p < Ol), and with Externdl Expectatlons e

[4

(=-0l9,'p< Ol)

¢

The mean scores resultlng from RN examunatlons |n Nursnng of
Children correlated negatlvely wnth four EPS factors as Follows
- Social Concern (r = -0. l7, p < 05) Professuonal Advancement'

(r'é.40.l9, p < .01); Socual Relatlonshlps (r = -p}l56,;p < .05);
' and External Expectatlons (r'a -0.146, p < .05). -:f

K

']

_1 Wlth three of the EPS factors as follows Professnonal Advancement

(r = -0. 2h2, p < Ol)' Social Relatlonshlps (r =‘;0.lS,.p <‘05); and

External Expectatnons (r = -0. l76’ p < 05) ' _/'

/
/

The RN mean scores in Psychlatrlg Nursxng correlated

negatuvely with four EPS factor scale scores as follows: Social Con-.

L _cern ( =V--.O._'ll6, p,< .l);»ProfeSS|onal Advancement lr ; -O.ROQ,
p“<..Ol); Social Relationshlos (f = —b.lzsl p < .1); and External
| EXpeCtations (r = -O Oh p.< .l){" | |

The only posntlve correlatlons that emerged between RN

examlnatlon scores and EPS factors were on the Cognﬂtlve Interest

o factor and between Med:cal and Obstetrlc Nursnng examlnatlon scores

and the Escape/Stlmulatlon factor ' All of these correlatlons were' x
' weak and lacked a_ supporting probabnllty

," From‘these flndtngs it would seem that sdccess-on RN

eXaminationsuis negatively correlated to four motivation orientaticns:

s
]
: !

*  The RN mean scores ln Obstetrlc Nurs:ng correlated negatlvely

109



"SOCIal Concer:? Profe55|onal Advancement Socnal Relatlonshtpg and
External Expectatlons. The Cognltlve lnterest Factor shows only

- weak, - pOSlthe correlations wnth RN examunatnOn scores and the Escape/
‘ Stlmulat;on factor shows.two posrtlve and three negatlve correlatuons,

.

a]l weak

Years of actlve practlce in nursnng'correlated pOSItIVely with
;%‘External Expectatlons (r = 0.172,‘p <‘.05); and negatively with
55cape{5timulation'(r ;?—Olll p < fll'and Socual Relatlonshlps

(r ;h-o.ll,.p < gll. These f:ndnngsrsuggest that enrollees wnth

more years of practnce in nursung ‘are |nd|cat|ng a motuvational
'response to External Expectatlons (possnbly employer pressure or
professnonal pressure to- 'keep up ) ‘ These same enrollees _do not‘
however, have an Escape motlvatuon For thelr studylng, nor -do they"
recognlze untverSJty.courses as a way to lncrease thelr Socsal 7“

Relattonshlps.

One-Way Analysis of Variancé for Nine
Demographlc Varlables Comprlsnng Groups

Popham and Slrotntk (1973 152) descrlbe,analyS|s of variance
in ltS snmplest form as a statlstlcal me thod: for testlng dlfferences

between the means of two or more groups R 'ﬂii R R

Nlne varlables from the DDP data were subJecttto one-way

_"analysns of varlance (Nle Hull et al. 1975 422) wuth each of theb
A EPS factor scores The DDP varuables |ncluded means of support whlle,‘
-enrolled in unaverstty courses, marital- status, place of resndence,

__employment status whlle studylng, posvtnon whlle employed plans-for '

full tlme enrollment,‘commntment to- full tlme enrollment majori:
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outcome expected. from obpaining a BScN, beliefsvabout having a BScN
and beliefs about the need for a BScN. Of these variables, the latter -
fiye showed difference between group means‘with a p?obability either
p ;'.l, p< .050rpc< ;OI. Such findings must be considered tentativé
on the basis of occurrance by chance a]one.'vThese nesu]ts aré.reported
in Tables 29—41 following. |

In fable 29, position while employed is presented with Facto}
2, Social Concerh. There is a difference‘in means between staff
nurses and the other two groups. The differendd in méan between
stéff nurses and head nurse-supervisbrs is .5 (p < .01). These
findings suggest that ”improving.their ability to serve' is/a

motivating force for the staff nurse group.

Table 29

Position While Employed with Factor Two, Social Concern

Analysis of Variance

So;rce 4 df Sum of Saquares Mean Squares. F Ratio F Prob.
Betweén groups 2 6.22 | 3.11 5.96 0.0035
Within groups 108 56.43 0.52 )
Total 110 62.65 | . o
Group } ¥ o . Count ) Mean S.D. ’I»\;

L £
Groupvl: staff nurse 71 2.70 © 0.78 %
Group 2: head or supervisor '\\T9¥—f\ 2.19 0.58 '%
Gr§up ‘43': o.i:hler a2 \7 2.21 0.64

2:.52 . 0.75°

XS

1
A



v
Table 30 shows position when employed with Factor 4, Professional

Advancement. There js a difference between staff nurse and head nurse
groups and the ‘''other!" groups. The difference in mean was .47

(p < .Of)f Those enro]leés,comprising the "other'" group would -
seem to be motivated by psychological orientations different from

those tapped by the Professional Advancement scale.

Tabte 30

Position While Employed with Factor Four, 2
Professional Advancement '

Agalysis of Variance

&

Source df Sum of Squares  Mean Squares.. -F Ratio F Prob.
Between groups 2 3.60 ‘ 1.80 4. 4 "0.0144
Within groups 108 L o4 0.41

Total 110 L7.64

Group : Count. fﬁéah - A,i.‘éjD;-,”-
brow 1 seaffarse g g o
‘Groube:f'He;d orAsubeEQiEorl 19 - 2.83 0.73
Group 3: other = . o 2 2:hQ'— ' 0.72

Total | o 2.78  0.66




Table 31 shows position while employed with Factor 6,

External Expectations. There is a difference Tn mean (.49, p < .01)

between the head nurse-supervisor group and the staff nurse and

'other' groups. As might be expected, nurses .in admlnlstrat:ve-

‘ ]eadershlp posxtlons who are not prepared academically may be
.experiencing the pressure of external expectations as a motivation
for their learning.

Table 31
Position While Employed with Factor §ix.
External Expectations

Ané]ysisybf‘Variance
Source ' df  Sum of Squares Mean Squares F Ratio F Prob.
Betwgen groups 2 - 3.58 1.79 .47 0.0136
Wlthtn groups 108 | 43.19 ©0.40
Total ' CHo- o b6 77 Cos '

‘CﬁoupA s e o 'Count"' Mean $.D
Group 1: staff nurée 71 1.32 0.47
Group 2: head or supervisor 19 T 1.81 0.91
Group 3: other - 21 1.40 0.79
Total - BEREY 0.65
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I'n Table 22, plans for fu]l-flme enroliment are shown with
Factor 2, Social Concern. The group with plans for 1979- 80 enroll-
ment showed the highest mean on this factor (3. 33 p < O]) The
groups desiring full-time enrollment within five years and within
three years‘showedvthe next highest means. Those enrollees planning
full-time'study in the 1979-80 term seem strongly motivated by the

Social Concern factor "improving their ability to serve.

Table 32

Plans for Full-Time Enroliment W|th Factor Two,
Social Concern

Analysis of Variance - .
‘Source df " sum of'SqQares Mean Squares F Ratio F Prob.
Between groups. .4 . S0k o 2076 5.64 0.0004

- Mithin'gtoups 106 51.86 ° 0.49
Total 110 . 62.89
Crpqp, T L, ~ Count’ | Mean 's.D.

"~ Group 1: presently : 23 2.24 0.64
Group 2: 1979-80 - o 3.33 0.61
Group 3: within 3 years 36 2.52 0.82
Group 4: within 5 years 19 2.58 ©0.64

‘Group 5: other -.- -~ - g o245 0.65

. Total - - 2.56 0.76
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In Table 33, plans for full-time enrollment are shown with

©

Factor 3, Cégnitive Interest. The group indicating "other" (some

indefinite time) showed the lowest mean, different ffom the group

plahning enrollment within five years, the difference being

.64

{p < .05). TheAreaSOns for enrollment would seem to be related to

psychological orientations other than Cognitive Interest for

planning enrollment -at some indefinite future time.

5

.Table 33

Plans for Fuf1FTime Enroliment with Factor Three,
- Cognitive Interest

enrollees

‘Ana]ysis of Variance

Source df ; Sum of Squares “ Mean Squares F Ratio F Prob.
Between groups 4 . 4.53 . 1.3 2.58 0.0414
Within groups 106 46.51 0.44

Total = 110~ 51.04

Group » v Colint g Mean S.D.
Group 1: presently " 23 2.91 0.56
Group 2: 1979-80 N 2.81 0.53
Group 3: within 3'years' 36 ’ 2.93 0.68
Group 4: within 5 years 19 3.08 0.69
Group 5: other 19 2.4k - 0.79
Total g o 2.85 0.68




Table 34 shows plapned time of enro]lment with Factor L,
Professxonal Advancement. The other“ group (those who are :ndeflnlte
about p]ans for enrollment) show the lowest mean and dnffer from the
group destrlng enrol Iment in 1979-80v(difference in mean is .68, |
p < .05).. The group . des:rnng enrolIlment in 1979 80 are more’ motivated
by professuonal advancement consaderatlons than the |nd1VIduals

planning enroliment at some other tlme his
Table 34

P]ans for Full-Time Enrollment with Factor: Four
Profe55|onal Advancement

" Analysis of Variance

o
Source df Sum of Squares Mean Squares F Ratio F Prob.
Between groups 4 4,77 . 1.07 3.00 ©  0.0216
Within groups 106 - 37.70 . 0.36.
Total 1o 41.97 )
Group : Count T | Meen_ _ . S;D.
Group 1: presently 23 - 2.94 .0.52
Group 2: 1979-80 . . - gy 3.7 0.43
Group 3: within 3 years 36 . . 2.8] - 0.62
Group &: within 5 years 19 -'2.75 ‘ '_0.66_
Group 5: other = S e Jguee




"Table 35 shows commitment to full<time enrolliment with

~.Féotor 1, EScape/Stimulation,thheigroup:who were'”féirlylsuré”47

.. ?bd“t théfr.ébmhftmeht“to:fuilrtime*ehroflment.showed:a differenééuff

from thoeevwho"wére unsure~( 36) ‘and those who were very sure'( 42

‘:b'<.;00j) “The hlgh%st mean found for the three groups was that for

the ”fairly sure” category. lt may be conJectured that as students

go through ‘the process of developlng commutment to full-tlme study,

n‘uQ

the |mpact of motlvatlng Factors may. vary throughout the cycle ,'ﬁ_ﬁ'rv‘ -
Table 35
Commltment to Full -Time Enrollment with Factor One,J
Escape/Stumulatnon
Analysis of Variance
Source df Sum’of Squares . Mean Squares ~F Ratio F Prob.
Between groups 2 L.06 - . 2,03 -~ " 6.73 .0.0018
Within groups 109 32.90 0.30 | /
* Total ' 11 36.96 . |
Group - - Count 7 Mean. S.D.
R ) X . v 7,/ . .
Group 1: very sure. ) - b9 1352 0.53.
'Group 2: fair]y sufe ' .ﬂiitclf&Jiﬁfi€¥:5: T 94{f;u"ff*?f9357@;ig%fﬁ-9
Group 3 unsure‘ ‘” -V‘:‘irfﬁq 2h T l 60.jﬁw"§};fg”" g o

n7



- Table 36 shows éommitmeht to £u1l;fime_gnro]lment'with
Factor 3, Cqénitive [htéLesf; There is a‘differenceiof .43 (p < .05)
Jbétweén thbse enrollees who.are unsure and thosevwho éré fairly sure
Mabouf their planned én}ollﬁéht;'in }elation té ho%?vétfon arisingv
ffom‘Cogniti;e lﬁterest'orfentatfohs,- Tho;e wﬁo are unsuré about

their commitment to full-time study may be responding to a variety

) OF-mbtivating factors, none of which are_clearly'outstanding for them.

L

o * Table 36
Commi tmerit to Full-Tlme énro]lmeht Witthactor Three,
- Cognitive Interest

" " Analysis of Variance

Source df ‘Sum Qf'SquaréS - Mean Squares F Ratic F Prob.
Between groups 2 . 2.81- . 1.hb0 " 3.13 0.0475
‘Within groups 109.' 48.81 ) 0.45

Total 1 51.62

Group - : 7 Count Mean S.D.

Group 1:  very sure ‘ 49 o 2.82 ©0.63

. Group 2: :fafrly sure 39 3.02 '0.67

'-':‘G‘rdub“.B:‘: ,ultfs‘.ul’é"'fiHj"'f:'_- f: 21, - L 2.58 ~ . O,‘ﬂ"

Ciotal ioc L. L TTnze T o8k - 0.6
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Table 37 shows commi tment to full-time enrollment with
Factor 4, Professional,Advancement. There is a difference in mean

between those who are VEry sure about their plans and the other two

- . groups. _fhe difference in mean between those who are very sure and .

those who are unsure is b3 (p < Ol) _ InlelduaIs who are very -

-

"sure about thei.r, plans for enrollment w0uld seem to be motlvated by
s - SR

the psychological orlentatlons addressed on. the'ProfeSS|onal Advance—

:

~ment scale

-.Tabte 37

Commltment to Full= Tlme Enrollment with Factor Four
Professuona] Advancement

Analysis of Variance

»

n . - - - : '*

Source ' df Sum of. Squares Mean Squares  F Ratio F Prob.
Between groups "2 ‘. k.03 . . .04 . S 5.84 7 70,0039
Within groups 109 38.16 . 0.35

Total m 42.24 ..

Group : ' Count Mean S.D.

Group 1: very sure ) L9 1 3.04 0.48

Group 2: fairly sure 39 . 2.68 0.02
_Group 3: unsure o ‘ 2L 2.62 0.74

Total . T g g 0.62
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Table 38 shows commltment te full tlme enrollment with

Factor 5 Socnal Relatlonshsps. There is a. dlfference between those

o

enrollees who are’ fa:rly sure about their comm:tment and the other
two groups - leference betwoen the falrly sure‘and fhe very sure is
f29 (p < .Ol) Those who-are fairly sure about :hEIF commloment to
enrol] would seem to have some elements of the psychologlcal orienta-
tion related to socnal relatlonshlps assocnated wuth thelr motlvatlow

Table 38 .

Commltment to Full Tlme Enrollment with Factor Five,
Social Relationships

Analysis of Variance

Source df  Sum of Squares‘ Mean Squares F Ratio F Prob.

. Between groups 2 2.00_’- 1.00 . 4,95 0.0088
Within groups 109 - - - 22.04° . 0.20 -
e ' K
Total -~ - 111 S 2h.ob -

V'GFOUP” :‘ ' L : ~ Count ‘ . Mean ~S.D.
Group 1: very sure ' 49 - 1.23 0.4
Group 2: fairly.sure ' 39 - 1.52 o 0.51

‘“Gfoup 3: unsure S 24 B 26 ok o

\Total B oMz 33 . oy
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Table 39 ShOWvae]lefS about maJor‘outcome of obtalnlng a
"BScN with Factor 3 Cognitlve Interest There is a dnfference .n,f'
"rmean between those enrol]ees who see |mprored‘hork|ng condltlons or
' salary a; a maJor 0utcome and those who see opportunlty ‘to - change.
field of practlce as ‘a maJor outcome. The dlfference is .57 (p < .05).
,:Motlvatcon -arjsing from Cogn|t|ve Intereft orrentatlon would Seem to
be stronger for those ‘wishing to change f»eld of practnce “than for
enrollees stating other bel|efs about outcome of obta:nlng the
‘;BSCN degree e T ‘ ‘b .
| Table 39
T

- Beliefs about Major Outcome of Obtalnlng a BScN
with Factor Three, Cogn;tlve lnterest o

|
} ‘Analyeis of_VarianCe

Source _ . - df J.Sum of Squares  Mean quares' F Ratio F Prob.#:ﬂ

Between groups ;;1_:7 S 90 - e 1;38' i  3.25 v910257_.51
“iw:thnn groups' 109 _‘ ” 46.45 o 0.43

'Totalk? N2 L 806

, S s v , o .

Group : ‘ Count . Mean - S.D.

Group 1: improved conditions 16 ' 2.4 - 0.55

éroup 2: satisfaction R hi P 2:79 R “JOLBGJ

Group:3: . change field W 2.99 | 0.70
-_CroUp b ﬁpersonaf'eatiéfaotion 16 S  2?98 o 1O.Si

Total . = h . o N3 ) 2.83 ©0.67




BScN are shown with Factor L, PrOFESS|onal Advancement

ln Table 40 bellefs ab0ut maJor outcome of obtalnvng a

"Enrollees

~ seeklng more chal]englng or satlsfylng work showed the hlghest mean

. with those enrollees seeklng personal sat15fact|on havung the lowest -

s mean

chal]englng work as a maJor outcome of obtalnlng a BScN wou]d seem to ‘

The dlfference was' /47 tp <?f”) Enro]]ees seeklng more

be responding tovthe1mot1vat|onal orlentation_identified by-the

Professional Advancement scale.

Table 40

Bellefs about MaJor Outcome of Obtalnlng a BScN .

wnth Factor Four, Professnonal Advancement

e

0P

S

Analysie ofiverfance

Source.

df

Sum of Squares Mean Squares - F Ratio

t'F:mﬁb;i‘

*Between groups .‘3f.’*_”

W:than groups 109

i Total:

C2.657 T 088 g
h0.05 . ou37

122

0.0718

‘hv;2f7d éhye T f R »i: 

Total

s e

"Groop hount _. "'Meenv $.D.
 Group 1: improved conditions 16 - 2i79v 0.64
" Group 2: more challenging work by 2.93. 0.63
‘Groop,3:' change fie]d,';"}k.f;'f hO v...-,',‘42;86 _ 0}55.
ZGroup'Q}“.persohal;satisfacffon 16 : %ih6"i- 065

0.62
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Table &l shows bellefs about need for the BScN degrée with

Factor 2, Socnal Concern Enrol]ees indicating. “profess:onal~nurses

do need a Baccalaureate degree“ showed the hlghest mean whlle
enrollees. lndica;ing '"do not need” showed‘fhe lowest mean. The
difference was .78 (p <. OOl) " This Woqu indicate’that enrollees

seeing a’ BScN as necessary for professuonal nurses also are motuvated

' by those psycho]oglcal orlentatlons ndentlf;ed through the Socna]

Concern scale.

Table 4]

Bellefs about Need for BScN with Factor Two, .
Social- Concern

Analysis of Vériance:.‘ ‘ B _..‘.e

Source Lo .df ;,Somﬂof’SquareéJi?Mean,Sduares_‘ F RatFo"-F Prob}

:;Betwcen‘groups b ‘".ZV'SJQO';i ‘v‘ . V2,35.1 v";;§!53" ;’O.QQIS'ﬁ
"wi:’;_hi.n g'r‘:oups“ 'HS‘ , 59.'62; I '0‘.52' R 7

_To‘,t:,.é‘]': . .'n~9~ ,"59.072 . . )

'hrédpg'v ' o ' ‘,',§Counte - Mean o S,b. =~
Group 1:  do not need 20 -2._04 . o‘.6_8.‘
'Group‘é;"government" . 7 d. - 217$\ ; 10.77
gGroub.3:‘ do need . ‘ '40 R >.2.§é \\ o Q.68'
Groujp”h: AARN L 9 2.0 0.93
Group S: only teachfng I by o 24&9 _ . 0.72
:.Total o | . o 120 | Av2,52;' | n 0.76
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JISUMMARY OF/RELATIONSHIRS BETWEEN DDP. AND EPS'DATA

<

t-Tests, Pearson Correlations .and one- way analys&s of varlance-‘
procedures wgre used to |dent|fy possnble relatlonshlps exustlng
between DDP and EPS data Th;se relatlonshlps are dlscussed below

. Four DDP. varlables were found to be meanlngfully assocnated
' wnth Factor 1, Escape/Stlmulatlon These varlables were: employment
while studying, dependent chlldren, years of nursung practnce and
commi tmerit ‘to enroll Nurses who were employed whlle learnlng,
who had dependent chiadren, who had lncreaSIng years of nursxng
practlce and who were Falrly sure of thelr enrollment plans weke less
llkely to be motlvated by Escape/Stlmulatlon related’ reas‘.s as
'measured by this factor -Their’ motvvatlon would be assocjated with
other psychologlcal orlentat|0ns _ .f ‘ v;f‘ - “ .'~

Factor,z, Soclal Concern, was assoclated wnth three varlables
- enrollee posnt10n while worklng and studying, plans for'enrollment,
“and belief: about the need for a BScN degree. RN examlnatlon scores.
were negatlvely assocnated These flndlngs suggest that nurses who
were employed as staff nurses whlle studylng, who wnshed enrollment
»lln 1979180 and who belleved‘that profeSSIonal nurses do- need a
baccalaureate degree were respondlng to the motlvatlonal force of
‘SOCIa] Concern as ldentlfled by this factor These varlables would
seem to support the belnef that Social Concern represents motxvatlon
which is essentlally llfe—space (sqlf actualpzatlon) motlvatlon
‘Ssnce.RN examlnatron scores shOWed a strong negatlve correlatlon wrth

thlS and three other factors, it is possnble that some Escape/.

Stlmulatlon and Cognltlve lnterest motlvatlon mlght be operatlng
L' ) .



for these nurses..

Factor 3; Coghitive Interest, was associated with four
variab]es; desire to obtain a bécca]aureate degree, plans for enrol]-
ment,_commitmgnt to plans:for enré]lment and belief about méjor
outcome of obtaining a BScN degree. Nurses who did not want av
baccalaureate degree showed higher motivation associated with this
scale. Those fairly sure about enrollmen£ within five years showed
'greatér motivation associated with this scale and nurses who
believed that changing field of practice would be a major outcome
of obtaining a BScN showed increased motivation. Again, these
variables would seem to support the belief that Cognitive Interest
represents motivation which is essentially life-épace oriented.

This was the only factor where all RN scores showed a positive
correlation although the association wa; a véry weak one.

F cfor 4, Professional Advancement, was associated with six
variables}n additiorj to RN examination scores. The six variables
included institution of enroliment for- part-time study, desired place
of full-time enro]]ment, employment position while studying, plans
for full-time study, commitment and belief about major outcome
resulting f rom obtaining a BScN. RN examination scores were . ...
negatively correlated with fhig and three other factors,liggﬁaéting
that these nurses might be fesponding to some Escape/Stimulation

”

and/or Cognitive'lntegesf,motiviéion. Nurses who were ﬁart-pime

@ ~ I

students at Athabasca Unive?sity were less motivated by/pgycho-
. 1 K ) .

logical orientations measured on the Professional Advan¢%mentfscale

» ‘ Crg , S o _
than nurses enrolled in part-time study at the University of Alberta.

‘.

- -

125



Those.nurses‘who desired full-time enrollment at the University of
Alberta ShéQed'higHer means assqciated with this scale. Nurses
employ;d\{h staff or headfnursé positions showed higher meané than
_”othé}s.” fNursesVWisHing eﬁfolIﬁgHt in 1979-80 and very sure of
Vfﬁéir p]éns sthed a higher meaéﬂgssaciated with this scale and
‘nurses who sought more satisﬁying\orzchallenging.work as the major
outcome of obtaining the BScN degree showed a higher mean. The
motivétiona] underpinning of the Professional‘hdvancement scale

is neither clearly life-chanéé nor ]ife-épace oriented as reflected
by the asséciated‘DDP variables in this study.

Factor 5 was associated with two variables,vyears of practice

in nursing and commitment to enroll, in addition to RN examiﬁation ‘
scores. Nurses witH increasing years of practice and who are fairly
éQre of their commitment to enroll are studying for reasonsbnot
related to“the motivation orientation meagured by the Social Relation-
ships scale. As can be seen in the discussions of Factor 6 following,
these nurses may be responding more to the motivation identified in

‘the External Expectations scale. Success on RN examinations showed

a negative association with Social Relationships. Other motivation

"

- .
underlies the psychological orientation of these nurses.

Factor 6, External Expectations, was meaningfu]ly\associated
with RN scores and with six other variables. These variables include:
desire to enroil at the Univeréjty of Alberté for full-time study, age,
number of dépeﬁdenﬁ adults,. years of active practice and employment
“pbsj;ion’whi]e studyiﬁg. Succes;;bn RN examihat?ons was correlated

negatively with Factor 6 as'with three other factors. Nyrses who
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wish to enroll full-time at the University of Alberta and who have been
employed as a head- nurse or supervisor show a higher mean score on
thls factor. While years of actlve practlce in nursing is positively

dssociated WIth External Expectatlons increasihg age is negativeiy

associated with the same factor. It is possible that the nurses who

have been practising for a number of years (the mean for the sample

was seven years) who are in thelr early middle age (the mean age for

_the sahple was 33 years) and who are working in a head nurse or

supervisor position are responding particularly to the external
. . _
expectations identified by this factor, or an alternative undiscovered,

underlying, unseen Variable.

vi@plications of These Results

The Registered Nurse who is employed while studying, who
has dependent children, who is committed to enroll and has increasing
years of nursing practice will more likely be motivated by psycho-
logical orientations other than Escape/Stimulation, although this
emerged as the strongest motivating factor overall. Program planners
might do well to appeal to thg Social Concern and Cognitive Interest
motivation orientations for these learners. Course content should be
academically chal]enging to meet the Cognitive Interest orientation
while essentially practical invapplicétion so that the nurse per-

ceives the possibility of improving her helping skills, thus fulfilling
B ' —— . .

. the expectations of the Social Concern motivation orientation. Since

4
both of these motivational factors are life-space oriented, courses

should be so designed as to allow learners the maximum possibility
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for self-growth. The DDP vartables'associated with Factor 2, Socfal
Concern and Factor 2, Cognitive Interest support these suggestions.
Nurses emp]oyed un staff or head- nurse. pOSItaons, seeklng e e
lmmednate enrol]ment and expecting more cha]]englng or satisfying
work as an outcome of obtalnlng a degree showed higher means on the
Profe55|ona] Advancement factor, whlch_represents clear]y neither
life-chance nor life-space motivation. Considered with the group of
nunses scoring high on Fector 6, External Expectations, programming
for these students should stimulate learning activity related to
their. present and future employment expectatlons allowing the
max i mum |nle|dualtty in learning through such strategies as
contract learning and independent modules. | |
The strong negative ‘association of RN scores with all motiva-
tvonal factors (excebt Cognitive Interest where the association was
very weak) suggests that ueing the scores as 3 selection device
may predict academic success but provides no gutdance to course

planners in identifying learner motnva@non.



Chapter 5

p | SUMMA;RY' AND ol SCUSSION e BN
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At the outset of this study a problem was ideﬁtified related

to post-RN baccalaureate education for'Regiétered Nurses in Alberta.

It was determined that more nurses apply For‘places‘infthe-UniversiFy

of Alberta Faculty of Nursing post-RN program than can bé'accommOdated
each year. At the same time, inCreaéjng numbers of Registered Nurses
seek opportunity for part-time university study, either as Special

Students at the UniVerthy,ﬁJ Alberta Faculty of Nufsing, or with

Athabasca University. - It was believed that within this pool of part-

time ]earner;, substantial numbers of potential ﬁost-RN candidates
- exist, putting furthervp}eésyre on phe limited post-RN baccalaureate
program édmission quta;

Registered Nufses studying on a part-time basis or seeking

. v
admission to the baccalaureate program are adult learners. The
literature of addit educétion, reviewed in Chépter 2, reiterates the
need for édUcators tol“know'théir Tearners.” Very little ié knan
about the-characteristﬁcgiof individuals who form the large group gf
Registered Nurses studying on a part-time basi¢ at Athabasca Univer-
sity and University of Alberta. The purpose of thigistﬁdy was,
therefore, to identify .some specific.demoéraphicrcharacteris;icsvof
thedR;gistered Nurses stuayfng part-time at two Alberta Uniyersities;
: 2

to determine some motivational factors influencing these Registered

Nurses to study énd.finélly tofdetefm ne whether any relationships:
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Nurses

130
existvamongvthe |dent|f|ed characterlstics that would assust program

planners and administrators in meeting the learning needs of this

.

group and other similar groups oﬁ adult learners whg are Reglstered

P s - w e e R A . U oy e

A two-part questionnaire was distributed to 229 Registered
Nurses»enrblled in part time study at two Alberta univer5|t|es_‘
betweenJuly ll 1977 and June 30, l978. Questionnaires (with. stamped
self—addresSed envelope enclosed) were mailed to ll7 Athabasca -

UanerSIty énrollees and 112- Unlver5|ty of Alberta Faculty of

Nursrng enrollees. A prompt letter was sent ‘to the entire sample

three weeks after the |n|t|al mailing The first part of the quest:on-

' naire, the.Demographic Data Profile, consisted of questions Wthh

v

“yielded 28 var:ables provuding personal data academic data, pro-
fess:onal data and data related to plans for Full -time study and
bellefs about* baccalaureate educatlon for profe55|onal nurses -,Anrv {&
opportunity was provuded at the end of .the Demographic Data Profile
for respondents to wrlte comments if s0 inclined.

The second part of the questionnaire utilized the Education
Participation Scale developed by Boshler (1971 1976, l977) as a
measure of motivatlon orientation to contlnu1ng education Forty
items, arranged on a four chonce Ltkert type scale, allowed the.
respondent to ;hdicate that the item content contributed to their
learning motivation with much, moderate, little or no influence‘

A total of 147 questionnaires were returned (64 percent). Of
this number, 67 were received from Athabasca enrollees and 80 from

UnlverSIty of Alberta enrollees. ‘Four male respondents’ were
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,e]iminated‘froo‘the.eamp)e. Twoehad already:completed'a baccajaureate
degree and the two-remaihihg male.respondents_constituted Tess than
two percent of‘the.samp1e.‘lln Ajberta. male Reglstered Nurses
'constltute apprQX|mately one percent of all Reglstered dureee _It
kwas further belleVed that due to malesfemale mottvatlon differences
towards contlnuxng learnlng, the lnclu51on of a amall-nu;ber otA‘
malel would result in a non-homogenous samp]e. 0f the total question-
naires returned. (yu?), 133”u$ab1e questiOnnairee were retafned for
- further analysis. -
Deecrlpttve statlstxcs were obtained and compared for the
|nltial response group and for the response group returnlng questlon-
‘naires in the period one week fol]ow:ng the ma|lrng_of the prompt
letter. No differences were noted betweeh the'tWO‘groupsuand
therefore the sample was deemed ‘a homogenous oner .Descrfptive
statistics were then compiled for the group_of Athabasca respondents
and for the University ovalberta‘respohdents. A comparrson was
drawn between the two groupa and tablesvshowing‘the comparative
group results’are provuded with discussion in Chapter L. While sllght\
variations in mean and standard devuat»on occurred on some var|ables,
“no significant differences were noted.and the sumllarlty of thehtwo
- groups was judged sufficient to.consider the samp!e a homogenous one }
for‘further analysis. )
| A protfle of‘the part-time learner based on data from the
.
DDP potrays the enrollee |n the follownng way

She is marrled with no chlldren nor adult dependents,

lives in Edmonton, i$ 33 years of age, gradUated from a hospital



.dlploma school of nurs:ng S|nce 1968 .- and has been engaged in the

active practlce of nursing for seven years since graduatuon Her RN
T,

.scores ranged between 500-549 and she has not completed any university ..

courses since 197h.“$he works full-time in a staff nurse poéitionv
and she believes that a degrée - is necessary only for a nurse working
']n teachlng, supervnsron or public- health. She wants to pbtain-a.
BScN in order to.obtaln mere-challenglng~work‘6riteecnange fierd of
practice. She wishes. to enroll full-tfme_at the Universjty of
"Alberta wahin fhree years.

While this profile'rebresents the rindings deschptive of

the total'samp]e, some mod?fitationseere”necessary as indicated by

the data presented in Tables 1-21, where thevlearners in the Athabasca:

and University of Alberta subsamples arevconsfdered separately;
bffferences between the twd-groups; as described in Chapter &,
“involved marital starus, plece of residence, employment while studying
and financing of studying, RN mean s;ores and beliefs about major
outcome of obtaining.avbaccalaureate degree. The respondenrs provided
~over 60 written comments to-the quest?On “Are there any comments you
would Tike to make?'" The responses are reported verbatim_(excluding
the letters) in Appendix IV of this study.' Concerns expressed related
to accessublllty of post-RN courses, requests for off campus courses,
alternatuves to full- tlme study and discontent with the limited
enrollment possible due to a quota,on admissions in the pos t-RN
prograﬁ: Other comments referred to the question about need for:
prqfessional”nurses.to.have a_bacca]aureete degree and general

concerns about the whole system of nursing education.

Ll
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The ana]ysis.of the Education Participation Scale Qas
preseﬁtéd-in Chapter 4. Data from 127 respondents were»sub;ect to
factor analyS|s and orthogonal rotation. .Eleven'factors were obtained
with elgenvalues of 1.0 or greater‘and'six factqrs resulted from the
forced %o]ution. Each factor was labelled fn relation to ‘the cOntent
ofvits'assjgned items as follows; éscape/Stimulatioh, Social Conéern,

.Cognitive;lnterés;,'Profeésional Advancement, Social Rg]étionshfﬁé
~and External Expectgtions. The féctors accountea for 35.6, 23.7, -
;fs,h, IQ.8; 7.6 and ‘7.0 pefcentipf the variance respectively. The
faéf;rs-whichfemefged‘were similar*to thOSe'emérgiBg in previoﬁs.
studies with adult Iearners‘utilizfng the EPS scale. These factors
are bé]iéQed to measure motivation which may”be life-chance
&

(Heficiency) oriented'or ]ife-space (self-actualization) oriented.
A scale rellab|l|ty index was derived by calculatlng the co-efficient 2
alpha statistic for each factor scale and the estimates ;;nged from
a = .74 to a = .85. Factor intercorrelations were computed and
Pearson'Product—Moment correlations calculated, resulting }n some
patterns emerging.among the correlations. The correla;ions shown
in Tab]e 22 and the patterﬁs descriied in the text suggést the
possibility of common underlying métivation'expreésed in the cho}cé
of items on the correlated scales.

) The_summary of the Education Participation Scale data pro-
vided in Chapter 4 fdentifies Escape/Stimulation as the sihgle most
imporiant’ﬁotivational féctor for this sample of Registered Nurses,

accounting as it did for 35.6 percent of the variance. Earlier

studies suggested that high scorers on this factor experjenced



motivation thet was deficiency br life-chanca oriented.

‘Social Concern and Cognitlve lnterest the second and third
factors of |mportance, accounted For 23.7 and 15.4 percent of the
variance respectively, Both factors are believed to be iife-epace
rather than life-chance oriented. Boshier (1977:96) suggests that
the life-space oriented learners are those whdse participation in
learning activities over time nill be more continudus: "Life space

.motivated participénts are continuing learners and never satiated.'
This motivational group might well-form a pocl of pdtential graduate
students and‘ciinical researchers. so necessary to future grcwth in

‘the proFession of nursing.

Professional Advancement accounted for 10.8 percent of variance

. and could represent either iife chance of life-space motlvation

\ Slnce there was a strong relationshlp between this factor and one
otherilife—space but two other life-chance factors, it would seem
more likely life-chance oriented in this population-sampie.

‘Both the Social Relationships and Externa] Expectations
factors are iife-chance (deficiency) driented and represent the
motivational orientatidn’oftfeWer.]earners in this sample.

Across the sample, it appears that life-chance (deficiency)
motivation rather than 1ife-space (self-actualization) motivation
operates to influencenpart-time learners who are Registered Nurses.

In.this study, an attempt has been made to ascertain whether

) relationships existed between DDP and EPS data although no hypothesis

testing was undertaken Results were reported at the p < .1, p < .05,

and p < .0] ievei where appropriate. t-Tests were'emp]oyed for six
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nominal variables in.association with'factors one through six, and the
reSultsxare sﬁown.in'Tables 23-27. Pearson Correlations were computed
for ten‘contlnuous variables with factors one through six and the
results presented in Table 28. One- way analy5|s of variance was
calculated for nine demographlc variables comprising groups associated .
with factors one through six add the results presented ingTables 29-47.
“ Factor one, Eseape/Stlmulation-was meaningfully associated
~with four variables and these were al| negative associations. Stated
in the-p05itlve.context, the nurse more likely to be motivated by
'psychologucal orlentatlons related to Escape/Stlmulatlon is the
unemployéd, chlldless ‘nurse with fewer years of practice and only
falrly sure of her intentions to pursue full-time study.” The motiva-
tion here’is thought to be deficiency or life-chance oriented.
Conjectﬁre about these findings would suggest t;at thié is likely to
be the younger nurse, possibly married but childless, not yet
settled in a career pattern .and with fewer years of practlce; and
possibly at a decus:on-making crossroads.inlher life, pondering
‘Future bersonal, academic and profe55|onal dlrectlons She may be
seeking escape from boredom and the stimulation afforded by learnnng
vand career po§51b|l|t|es, hence ”trying out“ the role of university
student. Both Sheehy.(l976) and Houle (1969) described such
actuvntles characterlstlc of early adulthood through thlrty Sodndf
accessnble academic counselling with information related to pro-
fessional trends and develOpments midht be most useful to'this
enrollee. “Such lnformatlon is presently avaulable to interejted

individuals in Edmonton by appountment, at'the Faculty of NUrsing,



+ University of Alberta: A well advertised extension of this service to

outlying gedg?aphic areas of Cénprél and quthermgAlbérta on aé annual
or semi-annual Basis mighf be useful to*enrollees outside the 1érge
urban~c¢nter since need for info;métibnfabout "'the system'' fs sggn‘as
necessﬁry for adult learners (OISE, 1975:25,27; Kurland, 1976:254-262;
‘Skelhorne, 1975:31-37). ' | '

Factor two, identified as Social Concern and accounting for

23.7 percent.of va?iance was meaningfully associated negatively with

RN é*éminatfcn scores and éositively associated withvenrollees_in
staff nurSévpositionvaisﬁing to ehroli‘in 1979-]980 who believe
professlbnaT nurses do heed a baccalaureate degreé. .These findings
_woula suggest that highlscorers on'RN examfnations.ére less motjvated
Ey psychological orientatioﬁg Telated to So;fal'Cohcgrn than'1dwer-“
scérers. The psychological oriehtaﬁ%on underlying Socia1)Con;efn is
befféved t0~5e life-space or self-actua]ization oriented. If Social
Concerﬁbis seenvas desirable in full-time -enrollees, then argumént"‘
can be madevfor.thg,selection-for»adm?ssionabf staff nurses seeking
imhediafe:enrollmenf in ﬁhé post-RN prograﬁ who bé{ieve profgssidhal
nurses do need a baccajaurgété dégree. ngh‘RN'scores Wouid'not'ﬁe
. a useful criferfa for admission where Social Concérn is a‘desired
- underlying mofivational orientation. ,

Faﬁtor thréé, ngnftive'lnterest, accounted for 15.4 percent
of:variance and is believed to be Iifefspaée-or-§eif-a§tua1fzatidn
, orieﬁfed. Findings sugges£'that nurses desiring to obtain a BScN are
m&ti#étéd bytorientations other yhan those measured on thié factor

scale. Those not having a degree as their goal are more likely

P : ~
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. enrolled "for the joy of Iearnlng " Those fairly sure of seeklng

adm155|on within flve years and seeklng to change field of practlce

showed hlgher means assoc1ated w:th thlS factor." Although this was

,. the only factor with which high RN examination scores. were posutlvely

‘ associated, the relatlonshlps were al’l extremely weak and -could not .-

be consudered meanlngful Other positive factor lntercorregatlons
with Cognitive Interest included Escape/Stimulation,(p <‘.Oll,_§ocial'
Concern (p < 05) and Social Relat10nsh|ps (p < QOS);_ E*ternal
Expectatlons was negatlvely correlated (p < .05); .The nurse motivated
to learn ”Just for the JOY of learnlng” responds negatively it seems

to the idea of compllance “to comply W|th the instructions of somepne

.else'! (External Expectatlons factor scale ltem), or competitlveness

”to'heep.up wnth competition' (ProfesSional.AdVancement Scale item) .
lt IS regretable that Cognltlve lnterest motivation -is prlmarxly
operatlve for non-degree seeklng enrollees rather than- those whose
goal is the BScN. Consnderable effort will have to be dlrected
towards facnlltatlng the growth, in degree seeklng nurses, of motlva—'
tlon related to Cognltlve lnterest |f they are to achieve the |

scholarly behavior expected as ‘a program outcome of the BScN program

at the UnlverSIty of Alberta Faculty of Nur5|ng, and if in the future,

they are to engage in the kind of selF dlrected learnlng necessary to

a

‘maintain their knowledge base in the fast- changlng health care fleld
Teaching learnlng processes which facilitate sel]f- durected learnlng
wnll need to be explored and-* lmplementedﬁtowards ‘that end. ,

| E@ctor four, Professuonal Advancement (accountlng for 10.8°

percent of varlance) and seen ds elther life- chance or life-space

-
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_oriented, was meanfngfuliy asaociated with six DDP variables as'wel]
- as RN.examiﬁatFOn acores From the flndlngs, an enrollee motlvated
by psycho]oglcal ornentatuons related to Professional Advancement

- could be deSCFIbed as follows: a staff or head nurse-supervisor
studylng part- tlme at UnlverSIty of Alberta and very sure about

_ wushlng to enro]l in that same university fu]]-tlme in 1979 1980 and

seeknng more satasfactory or - challenging work as the major outcome

of obtaining a BScN. ngh RN examlhatlon scores were meanlngfully

'aSSOCIated negatively wuth Professnonal Advancement motlvatlon there-

fore hlgh scorers on- RN examanatlons are not. motlvated by psycho-

’loglcal ornentatlons underlylng the Professuonal Advancement factor

:

1t seems Ilkely that staff nurses mot«vated by psychologlcal orienta-
tions underlylng the Professlonal Advancement Factor may also be
‘ motlvated by the orcentatlons Underlylng the Social Concern factor

o

'since a positive corre]atdon (p < .01) exlsted between the two

factors (Tab]e 22) Those study|ng for reasons such as ''to increase

my job competence“ (Professnona] Advancement factor |tem) may also ,

- CL v
be responding to “to‘temp]y with the suggestlons of someone else'"
: . . é«?’ * ’ .
‘¥actor item), sunce a corre]atlon'(p < Ol)'

exists between the§6Q§$¢tors Slmnlar]y, “to |mprove my social’
relatlonshlps“ (Socsal Reiatlonshlps ﬁnctor |tem) showed a correla-i
tion (p < 0]) wnth Professnonal Advancement and lndeed soc:al
climate could lmprove for the . staff nurse or ‘head nurse who.complres
with suggestlons to stqdy in order to Aucrease her job competence,
or for promotvon. A negatlve corre]atlon wnth Escape/Stlmulatlon

[

(p < .05) mtght suggest that ln respondlng to external pressdres,ggg’

. 4

=
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the individual sees the ]earnipg as 'required' rather than'pleasurable

or stimulating. This conjectpreAisgsﬂpportedvby the negative

correlation between External Expectations and the Cognitive Interest

.
~ ’

factor (p < ..
Féctor five, SocLéi Re]ationshipé, accounted Fo; 7.6 éercent of

the variance. Increasing years 6f practice was correlated negatively

with this factor (p < .1), Nurses who have practised for‘avnumbér of

‘ years‘have doubtless establishe&%friéndships and social patterns and

do not approach uniQe}siiy course; '""to make new friends' (Social Rg]a-

tionships factor scale item). High RN.examﬁnation scores were negafively

correlated with Factof‘five indicating that high RN examination scorers

do not respond to the motivation réflected by thjs scale. THese_eproI-

¢

lees would be less likely to participate in social or s‘tudent activities.
Il:J'Factéf six,’Externa] Expectations, was associated meaning-
fully with six DDP variables as well as RN examination Seoves. Based
on these associations, the Fo]lowiné picture emerges: the enrollee
~motivated by a psycholoéical orientation relatgd to External Expecta-
tions is lfkély to be .a head nurse or superv{sor, desiring enrollment
at the Uhiversity of Alberta, with increasing years of prac{}ce,
However, the older she gets, the less likely the 2xternal e*peguations
'will influence her‘deéision to study. Thé higher he: scoré on RN
examinations the less likely she ;s to réspoﬁd to s motivation.
_ j?\The enrollee does respond to external expe;iationé‘éhe is not
motivated by Cognitive interest (negatjvé correlation p < .05), but

- . ,

.may respond to motivation related to Professional Advancement

> '
-

(p < .01), and Social-Relationships (p < .01)."
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The evidence that high»RN examination scores show a negative
correlation with all factors th the Cognitive_lnterest scale is of
special interest. This finding would seem to suggest that high
scorers deny the psychological orientations reflected by these
factors, particularly the Professional Advancement factor (negative
correlation p < .0l for each exam). It is possible‘thqt these
4 enro]lée; are highly confident of their own abi]itieé (particularly
the high scorers on surgical nursfng) and are seeking greater self-
actualization (life-space motivation) through learning. |f high RN

scores continue to be among the criteria for admission to the post-

s

iy

RN bacCaIa;feate program, then teaching-learn?hn strategies to
challenge the cognitive interest and to facilitafe maximum self-
actualization are necesséry. Such strategies might include
flexibility in options, courses allowing maximum Qse and extension
of the student's clinical knowledge, courses developed with optional
modules for individual interest and the use of contract learning.
Consideration might also Ee given to abandoning the high RN examina-
tion score as a criterion for admiss}on in order to attempt .to tap ;
pool of individuals with different motivational orientation.
Motivation positively related to Social Concern or Professional

s
Advancement might be more desirable in a group of aspiring health
care professionals. While across the sample, life-chance motivation
seemed the major underlying psychological orientation, the peculiar
emergence‘of high RN examination scofes negatively correlated with all.

but the Cognitive Interest factor suggests that some considerable

conflict between life-chance and life-space motivation may exist for
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wthis group 6f adult legrners. For the age group 35 to 4O years
thisjconflict might reflect the ''adolescence of adulthood" discussed
by Houle (1969). .

Both the Demographic Data Profile and the Education Participa-
tion Scale elicited data as p]anned about the learners in this study
and their motiQation. While no definitive relatioﬁships emerged
between the demographic variables and the morivational variables,
further etudies of asplrieg post-RN baccalaureate learners might help
to clerify patterns suggested here.

Boshier (1977:90) has spoken to the need to”achieve congruence
between the program and the 1eerner, while Morstain and Smart (1977:

" 677) have recommended the EPS as a tool to use with individuals to
determine underlying motivation in order to ''fit the program to the
learner.” | f.we accept Tough's suggestion (1978:2) that adu]tsyare
astute in identifying their ]earhing needs, and if we can design
strategies to meet these.needs, then lffe-chance or ''deficiency"
oriented learners shou]d‘E;Berience‘the kind of rewards that will
move them closer to self-actualization, whi}e the life-sbace or
”growfh“ oriented learners will find increasing satisfaction in their
educational experiences. Internalization of the professional role of

nursing, discussed by Wooley (1978:103-108), will be facilitated by

this learning environment.

14



Chapter 6
CONCLUSIONS AND RECOMMENDATIONS

In this study, an effort was made to ldentnfy demograph»c and
motnvatlonal characterlstlcs of two groups ofRegostered Nurses who
were part-time ]earners at two Aiberta universities between July 1,
1977 and June 30, 1978. The conclusions presented below answer the
questions posed in Chapter 1 of this study.

SELECTED CHARACTERISTICS OF REGISTERED NURSES
ENROLLED IN PART-TIME STUDY

Demographic Characteristics

;o {
* Two-thirds of the enrollees are married.

* Three-quarters of the enroliees llve in Edmonton or within
a fifty mile radius thereof

* One-quarter live elsewhere in Alberta or beyond.

* Three-quarters have no dependents.

* Half are employed full-time while studying.

* Eighty-two percent are between 21 and 40 years of age

with the meanbage 33 years..

Professional Characteristics

* Two-thirds of the enrollees are staff nurses.
~ * Years of practice in nursing average seven.
+ One-third believe professional nurses do need a baccalaureate

degree.
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* Seventeen percent believe nutses do not need a baccalaureate
degree.

* Half of the enrollees checked responses- related to need forv
the degree (government will soon require, AARN will soon require,
degree only necessary for teaching and supervision and pubiic heelth)
which suggests that clarification of these issues might be helpful to
potential students.

| * Many written comments were made by respondents related to
beliefs about ‘the need for the professional nurse to have a BScN degree

and-about the whole system of nursing education.

Academic Characteristics .

* Eighty-eight percent of enrollees graduated from hospital
dlploma schools.

* Half the enrollees gtaduated in or since 1968.

. Forty five percent of the enrollees have completed some
university courses since 1974. ;o

* Course-takers report '""Psychology'' the most often completed

course, with "Sociology" second in frequency of completion.

Aspirations . . 1; ‘
* Eighty-two percent (n = 93) of part-time students seeking
a BScN wish to enroll at Unnvers:ty of Alberta.
e Thlrty seven percent of enrollees perceive more challenglng
or satisfying work to be thermajor outcome for them of obtaining a
BScN. _ -
2 . Thlrty six percent of enrollees perceive changing thelr

f:eld of practice to be the major outcome for them of obtaining a



BScN degree. Y
(These latter two aspirations are congruent with the two
major motivating factors which emerged as seen below: Escape/

Stimulation and Social Concarn.)

Motivatjqn

. Escapé/Stimulgtion (1ife-chance motivation) is the most
important'motivationalvfactor for £hese part-time étudents.

* Social Concern (1ife-space motivation) is the second most
important motivational factor,

* Cognitive Interest, Professional Advancement, Social
Relé;ionshfps and External Expectations emerged as lesser motivating
factors for this sample.

Comparison of Motivation with
Other Adult Learners

+ The EPS scale reliability is high. The pattern of motivation
emerging from Registered Nurse respondents to the scale was similar
to response patterns emerging when the scale was used with other

%
groups of adult learners.

Relationship Between DDP and EPS Findihgs

- RN examination scores and commitment to enroll were
variables meaningfully associated with four factors.

+ Position while employed, plans %or enrollment andbygars of
practice were meaningfully associated with three factors.

« Other DDP variables were meaﬁjngfully associated witH only

one or two factors.
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RECOMMENDAT I ONS

The recommendations thch follow are based on the results of
the stydy, outlined above and described in detajl in Chapter 4; and
the review of literétUre presented in Chapter 2. While some of the -
recommendations would require budgetary resources and institutional
policy change, other récommendations are within the realm of

possibility in the present post-RN program.

Accessibility

1. Expand enrolliment in thé post-RN program. The part-time
learners aré potential candidafes for the post-RN program. Eightx-two
percent wish.to enroll at .the University of Alberta in the futurey
as determined;by this study.

2. Develop off-campus courses to meet the needs of learners
in geographiciakeas beyond urban Eamonton.

! * 3. Develop fléxibile scheduliﬁé-—e;éﬁing gdurses, Sprinéiand
'Sﬁmmer sessions. Consider integration of day and gvening, part-time
and full-time learners to meet the needs of the wérking part-time
learners and decrease their’isolation.

' Individual respondents indicated a need for off-campué courses
and fiexible schedpling and the literatu?e‘of adult education supports
the negd for such flexibility and decentra]ization_(Kurland, 1977;
Monroe, 1975; Féure, 1972). o

L. Continue‘cd-operation with Athabasca University in course

planning, particularly for distance learning. The substantial number

of respondents enrolled at Athabasca University and intending to
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pursue a BScN support§>this recommendaxion.ll B

5. 'Develop varied de]ivery modes,.e.g:,-self-directed
Iéarning with visiting tutor, confrac;¥learhing, éhd joint ap;ointf
ments to utilize clinical expertise. The literature on pos t-RN
baécalaureatg programs supports this recommendation (Squaires and.
Hinsvark, 1975). | .

6. Reconsider the present requirement for an intramural
yéar.v Comments of respondents indicate that the intramural year is
seen by many part-time learners as an obstacle to completion of the

BScN. The literature on adult education and nursing suggests removal

of such institutional barriers to compTetion of a degree (Kurland,

1977; Squaires and Hinsvark, 1975; OISE, 1975).

Information Giving

7. Continue thevbresent informafépn ;éssions presented for
potential students by the_Faculty of NUrsing, University of Alberta.
Include both academic program information and professional.trends to
counteract misunderstanaings evidenced by the questibnnaire responses
and the written comments‘bf the enrollees.

| 8.» Organize similar off-campus information séssions in
seleﬁted geographic areas to accommodate rural and isolated learners;
Where distance is formfdab]e (e.q., Northwest Territories) use tele-
phone conference or vjdeocassétte. Involve Athabasca University in
inqumatiop sess}ons. .
9. Use professional journals a§/éppr0priate, e.g., Newsletter

of AARN, for regular information prpsenfations related to thé& post-RN

programs avaiiable. The literature suggests that the adult learner



is assisted by information related to the unfamiliar and sometimes

threatening system of post- secondary educatxon (Kurland; 1977;

VoL L e

'Skelhorne, 4975) Wﬁ%:r

~ e co % .
‘ 10. Promote actlon among both emp]oyers and émplayees ﬁ} Ed.

paid educational leave. The Canadlan @urses Assocuatlon has retﬁ

iad
made specific recommendations to the Commlssaon of Enquiry on Educa—
-

tional Leave and Productnvuty (Canadian Nurse.w1979 ]4) with regard

id“

to the need for labor- -management polncnes on paid educational leave
for nurses.

Criteria for Admission

o

11. Reconsider th

se of RN examination scores as a critofion
for admission in order to chieve a different motivational orientation
in the learning group. fhi recommendatioo emerges from the negative
associat}on of all RN scores in this study with five of six motiva- -

tional factors.

2

12, 0On admission, identifyrstudent's motivation through use
of EPS. (Dat4 cduld become paft of an ongoing research project into
learner ﬁot{vation over time.) Tho E;S shows reliability in identi-
fying learner motivation, and results could assist the learner and
teacher to tailor a program to individual needs (Knowles, 1973;
Morstain and Smart, 1977).

| 13. Recognize the implications for learning inherent in the
EPS results as suggested in this study, e.g., the staff nurse, who
believes that'a BScN is necessary for professional practice, who is

seeking immediate admission and is comitted to her decision may be

. .

more motivated by Social Concern than other individuals. Relationships
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between motivational priorities and‘demqgraphic variables are identi-
fied in this study.

8 .
Teaching-Learnfng Process

14 brincipleé of Androgogy (adult'education) should be the
’foundatlon for curriculum development and course plannlng in the
post-RN program - (Knowles 1973; Rosendah] 1974) .

15. Facilitate maXIMUm self-actualization for hiigh RN
scorers (clqsest motivating factor was Cognitive Interest):

- self-directed learning

T contract learning

- optional modules witﬁ&n required courses,
as identified in this Study.

16.‘ Assist students to identify their own learning Heeds in-
relation to their motivation (Knowlés, 1973; Morstain and Smart, 1977;
Tough, 1971).

17. Develop strategies to facilitate the growth of Cognitive
Interest motlvatlon 50 that BScN seekers wull achieve the scholarly
Outcomes expected of the bacca]aureate graduate BScN seekers were
motivated by orlentatlons other than Cognitive Interest in»this study.
A love of learning and an inquiring mind could be considered
necessary for continued professional growth and futﬁre‘self-directed
learning.

The above recommendations al) require some consnderatlons of
change in delivery of programs and educatlonal services, Flevallity
is desirable and innovation is necessary to meet the changing educa>'

tional demands, nevertheless, in discussing program development,
[ " .
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"

avajjabi]i%y'and distribution, a pubiication of the Centre for
Eddcationa] Rgsearch[and‘lnnovation reminds us that "', . . proliferg-v
tion is often a.forerUnner of instability'énd it is essential that'
existing facilitijes sHou]d.be drawn upon as far as possible as a.base

for .«coherent innovation' (OECD, 1975:32) .

s
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DEMOGRAPHIC DATA PROFILE

These questions ask for personal information from you, related to the year 1977-78.
Your replies will be held in strictest confidence. Your name is not required. Please
answer by placing an X in the box beside your choice, or by providing a written response
as indicated. Please think back to the period 1977-78 when you were taklng university

course work. ) Do not WRITE
, _ ‘ IN THIS SPACE
INST. 1
1. Sex 1[:] female : 'Ezzs. é.-l 5
2 [ male ' | ,
2. Marital status 1 { | single , ‘ i ’
when you togk 2 D married
your course -
3 [Jother (e.g., separated, divorced, widowed) -
5. Please write your age in 1977-78 ‘ 8,9
4. Plgce of residence 1 D Cit.y of Edmonton I
in 1977-78 2.[ ] Within 50 mile radius of Edmonton :
3 [[] Other Alberta North of Red Deer t
4 [T] other Alberta South of Red Deer '
5 [[] Gutside of Alberta 10’
5. How were you supported financially while taking university eourses?
1 D through part-time employment :
2 [:] through full-time employment '
3 D through loans, savings, etc. '
17 family support < - ‘\ 11
SD combination of the above . - . '
6. How many children were financially depéndent on-you (e.g. as you f
indicated on your tax return)? ' . :
1 D none . ) | ‘ ‘
2 [:] one child : . .
3] two chlldren e
. 4[] three or more childrer - . 12

7. How many adults were fmanc:.ally dependent on you (e.g., as you
indicated on your tax return)?

1 [:] self only

2 [[] one other adult N
3 [ two other adults

4 [} three or more other adults ‘ 13

.




10.

13.

14,

DEMOGRAPHIC DATA PROFILE

- What was your initial educational preparation in nursing?

1[:] hospital diploma program
2 [] diploma program in a college or technical institure

3 [] other (please specify)

Page 2

What year did you graduate? (please write the year)

What were your scores on R.N. exams? (R.N. scores are available
from the A.A.R.N. on your written request). Check the range closest
to your scores. )

) s ;
| 350-399" 400499 45099 500-549 550”599 6000-649f 650~

1. Medical Nuf'gi i i

2. Surgical Nursing

|

|

3. Nsg. of Children

4. Obstetric Nursing

wr

Psychiatric Nsg.

6. Was a different scoring system used? Please specify

:

- Have you completed any additional university education in either

nursing or non-nursing subjects since 19747

1 [] no ) \

2 ] yes (please specify)

. How many years have you been in active practice as a Registered Nurse?

please write B . years.

Were you employed as a Registered Nurse while taking a course in 1977-787

1 yes

2 E% no (if no, skip to question LEYS)}
What was your employment status in nursing while you were taking a course
in 1977-787"

1 [7] full time in nursing

2] part time in nursing

3 [] not employed in nursing
What was the title of your position while you were taking your course .
in 1977-78? i -
: ’ 1 [[] staff nurseé
2 [:]head nurse or assistant head nurse

3 [} supervisor

4 E] other please zpecify J

14

15;16

(%]
w

(]
~1

28
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DEMOGRAPHIC DATA PROFILE Page 3

16. Is it your wish to complete requirements for a baccalaureate degree

in nursing?
1 [ ves
2 D no (if your answer is no, skip to Question 1) 29

17. If your answer to 16 is yes, then when do you wish to enroll full-time
in order to complete your studies towards a baccalaureate degree?

.1 [ presently enrolled i
'2[]1979-80 . |
3 D within 3 years time . ) l
4] within § years time |
i
}
i

S [7] other (please specify) 30
. ;
15. How sure can you be about your comnitment to enrcll full-time in
study towards a baccalaureate degree:
1 [] very sure . ’ : i
2 [:] fairly sure . ) !
5[] unsure - o 51

19. In Albérta-, Post-R.N. baccalaureate programs are ‘available at University
of Alberta and University of Calgary. Where do you wish to enroll full-
time in order to complete your studies towards a baccalaureate degree?

1 D University of Calgary
2 [] university of Alberta
5] other (please specify)

(%)
~

<. What do you believe will be the major outcome for you, of completing
a baccalaureate degree? (choose ane reply) ’

1 D improved working conditions (better hours, days off etc.)

N

3 [—__] more challenging or satisfying work

4 [T opportunity to change 1d of practice

S D personal/::tisfaction in having a degree; 33
21. Nurses hold different beliefs about having a baccalauréate degree.

What do You believe? (Choose one reply)” ~

1 D professional nurses do not need a baccalaureate degree

2 D the government will soon require all nurses to have ‘a deéree

3 D professional nurses do need a baccalaureate degree

4 D the A.A.R.N. will soon Tequire all nurses to have a degree

5 D only nurses working in teaching or supervision or public health
require a baccalaureate degree. 34

‘Are there any comments you would like to make?

Thank you for completing this questionnajre. K

2 [] improved salary —



CONFIDENTIAL

There are 40 reasons listed.

Sometimes the 'Much influence"
Sometimes it is on the left.

No reason for enrollin
be frank. There are no right or wron

START HERE:

w

To seek knowledge
for its own sake

To share a comman
interest with my
Spouse or friend

To secure
professiona]
advancement

To become more
effective as
a citizen

To get felief
from bgredom

To carry out
the recommendation
of some authority

To satisfy an
enquiring mind

To overcome

the frustration
of day to day
living

Education»Participatioancale

g€ is any more or less

Much

influence

. Moderate
influence influence
No Little
influence influeqce

~
Much Moderate
influence influence
No ' &y Little
influe;gl influence
Much Moderate
influence influence
: Little
inNuence influence
,\\V
N
Much Moderate
influence influence
No Little

influence

desirable than
8§ answers.

Little
influence

Modefatc
influence

Little

influence

Moderate
"influence

Little
influence

Moderate

influence

Litetle |
influence

" Moderate

influence

Circle one category for each reason.

category is On.the.right-hand side of the page,

any other reason.

No
influence

Much
influence

No
influence

‘Much

influence

No
influence

Much

influence

No
influence

Much
influence

1977-78 and indicate
d you to participate.

Please
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10.

11.

13.

14.

15.

16.

17.

18,

19.

TO WHAT EXTENT DID THESE REASONS

To be acc;pted
by others

To give me
higher status
in my job

To supplement
a narrow previous
education

To stdp myself
becoming a
"vegetable”

To acquire
knowledge to help
with other
educational courses

To fulfil a need
for personal
associations and -
friendships

To keep up with
competition

To escape the

~intellectual

narrowness of -
my occupation

To participate in
group activity

To increase my job
competence

To gain insight
into my personal
problems

Much
influence

No .
influence

Much

influence

- .No

influence

Much
influence

No

influence

Much
influence

No

-influence

-

“ Much

inflyence

No .
influence

" Much

influence

~

-2

T

pant

o

165

INFLUENCE YOU TO ENROL IN YOUR UNIVERSITY COURSE?

Moderate
influence

Little
influence

Moderate
influence

Little
influence

‘Moderate

influence

Little

influence

Moderate
influence
Little

influence

Moderate,

-influence

Little
influence

Moderate
influence

Little
influence

Moderate
influence

Little,
influence

Moderate

“influence

Little
influence

Moderate

influence

Little

influence -

Moderate
influence

Little

influence

Moderate.
influence

Little
influence

No
influence

Much
influence

No
influence

Much
influence

No
influence

Much
influence

No

influence

Much
influence .

“No
influence

Much

.influence

No
influence



22.

30.

TO WHAT EXTENT DID THESE REASONS

To help me earn
a degree, diploma
or certificate

To eséape
television

.

To prepare for
community service

To gain insight
into human
relations

To have a few hours
away from responsi-
bilities

To learn just for

-the joy of learning

To become acquainted
with. congenial
people

"To pfovide a

contrast to the
rest of my life

To get a break
in the routine

of home or work

=
To improve my -

" ability to serve

To keep up
with others

To improve my social
relationships

.No
influence

Much
influence

No
influence

‘Much
_ influence

No .
influence

Much
influence

No
influence

Much’
influence

No

influence.

'Mﬁch‘
.influence

No .
influence

Much
influence

-5 -

INFLUENCE ‘YOU TO ENROL IN YOUR

Little

influence -

Moderate

influence

Little
influence

Moderate
influence

Little

.influence

Moderate

~influence

Little

influence

Moderate

influence

-3

Little
influence

“Mojerate

indluence

Little
influence

Moderate

influence

Moderate
. influence

Little

~influence

Moderate

influence

-

“Little )
influence

—s

Moderate

- influence

- influence .

S

Little

Moderate:
influence

Little
influence

Moderate

“influence.

- Little

influence

Moderate
influence

Little
influence

,

Much
influence

No
influence

'Much NN

irnfluence

‘No ..

influ:ehqe .

Much
influence

No .
influence

Much
influence

No

-influence

]

Much -
influence:

No .
influence

Much
influence

No
influence

-
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40.

TO WHAT EXTENT DID THESE REASONS

To meet formal
requirements

To maintain or

- improve my social

position

To escape an
unhappy
relationship

To prévide a
contrast to my
previous educa-
tion

To comply with the
suggestions of
someone else

To learn just for
the sake of
learning

To make new
friends

To improve my
ability to
participate in

community work

To comply with

_instructions from

someone else

THANK YOU

No .
influence

Much
influence

r

No
influence

B

Much
influence

No
influence

Much
influence

No
influence

Much
influence

|

No

influence

- 4 -
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INFLUENCE YOU TO ENROL IN YOUR UNIVERSITY COURSE?

Little
influence

Moderate
influence

Little
influence

Moderate
influence

£

]

L g

Little
influence

Moderate
influence

" Litrle

influence

Moderate
influence

Little
influence

Moderate
influence

Little
influence

Moderate
influence

Little
influence

Moderate
influence

Little
influence

Moderate
influence

.

* Little

influence

Moderate
influence

[

¥

for §;;;leting this questionnaire!

]

Much
influence

Ao
influence

Much
influence

No
}nfluence

Much
influence

-

No,
influence

Much
influence

No
influence

Much
influence

<
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THE UNIVERSITY OF ALBERTA

FACULTY OF NURSING CLINICAL $CIENCES pUILDING
EDMONTON. CTANADA Tea 2G3

January 22, 1979

0

Dear Fellow Nurse:

We are asking you to help us with a study about Registered Nurses.
The purpose of this questionnaire is to help the Faculty of
Nursing, University of Alberta, to learn more about Registered
Nurses who have been taking university courses on a part-time
basis. ‘

Courses can be made more accessible and relevant when the needs of
the learners are known and considered.

Program planning is mére successful when the characteristics of the
learners are known.

Will ycu help? ¢

A questionnaire in two parts is enclosed. -Cne part is a Demographic
Data Profile which .asks for personal information. The second part
is an Education Participation Scale which' asks you to think about
your reasons for taking university courses

Ke ask you to complete both parts and return in the envelope
provided. All information will be handled in confidence. Your
name is not required. ' : S

Thank you for assisting us with this study.
(/:i'<’z ;_7/4;.<._ C e i

Winnifred C. Mills R.N., B3.Sc.\N.
(investigator for Special Student project)

A
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PROMPT LETTER SENT TO RESPONDENTS TWO WEEKS FOLLOWING
THE MAILED QUESTIONNAIRE
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THE UNIVERSITY OF ALBERTA N
/

FACULTY OF NURSING CLINICAL SCIENCEY BUILDING
EDMONTYON. CANADA T63 2G3

: February 12, 1979

Dear Fellow MNurse:

In January we sent you a questionnaire asking you to tell us
why you took university courses during 1977-78, and your
future educational plans. ’
We believe that this information will contribute to successful
program planning. You may have already completed and Teturned
- the questionnaire - if so we thank you and we ask you to-
. disregard the request in this Ietter. ' o ”

.If you have not returned it, please help us. Just compleié the
questionnaire. (two parts) and mail in the stamped envelope
provided. ‘ .

All information will be héndled in confidence. Your name is
' not required. ) : :

Thank you for assisting us with this.study,

Yours sincerely,

} /:’; - ‘/-7-—/;» C//(;} /,_;,{(A
" Winnifred C. Mills R.N.f B.Sc.N.

i

(investigator for Special Student project) -
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GENERAL COMMENTS WRITTEN IN SPACE PROVIDED
ON THE DEMOGRAPHIC DATA PROFILE

oL

General Comments

I would. like to be able to take at least some of the nursing
#courses on a part-time basis.

A1l aspects of nursing must be elevated to meet the needs of
todays population.

When one is required to work full time, participate in a planning
project and have a degree at the end of the planning period when

the new plan is installed—how? when?

There should be more openings for nurses to take Post-R.N.
Baccalaureate programs.

I hope to become a full .time student within the faculty from my
Present status as Special Student. It would be nicewif Nursing
courses could be made available in the Spring and Summer sessions
for special students.

I do not believe a degree should be compulsory for | feel there
is a place for beth degree and non-degree people in our profession.

I believe univérsity preparation is necessary if nuses wish to.

be categorized as 'professional but the paradox is that provisions
for nurses to attain that end are sadly lacking, i.e., quotas for
Post-Basic enrollment, ,few or no evening nursing courses being
offered. » E

Have not found nurses with degree are any better WQen it comes
to general duty nursing.

Nursing as a profession should have a NATIONAL standard of <
education including two years of university and two years of
hoﬁtal a'nd.c-ommun;hty training.
I feel all nurses should take courses to enlarge their knowledge,
therefore become a person who takes pride’in their profession—
learning always enhances. a person's s§tisfaction of work.
I would like to see the enrollment for the Post-Basic R.N. program
increased so that the people whao want to go back and get their

- degree are able to. With only 72 applicants accepted |'m sure
that leaves MANY R.N.'s waiting to get accepted and often many
thifhgs and people depend on whether you're accepted or not.



. L4
| found it extremely difficult to choose a course to take in the
evening—the list of approved options is helpful—except, not
‘one of these courses was offered in evening. That makes one very

discouraged and could be enough to cﬁange a person's mind about
further education. N

I feel that there should Be moré oppoﬁiunigy and incentive to
complete B.Sc. e.g., financial, but | feel for bedside nursing
it is not necessary: ;

| feel more of the behavioral/managerial sciences could be
included in the Basic R.N. brogram, thus.supervisors and teachers
especially would be prepared for their speciality, and any
further learning they require would be in their own direction.

Many graduates of the Baccalaureate degree | have found to be
quite poor in clinical work—i.e., good in theory but not in
actual practice.

| feel my gain in knowledge by obtaining my degree will not
improve my performance on the job.

The requirement for full time study limits number of nurses able
to complete the requirement. More rapid upgrading is needed for
those already in the work force before insisting on B.Scr for
all nurses. Also more loans and bursaries or grants are needed
for those required to leave the work force.

| would like to see more courses avzailable for nurses in outlying
areas; especially the nursing courses. Or have degree programs
available at smaller universities and colleges for easier access
for ''small towns." ' '

Nurses in a hospital setting require more knowledge in which the?&
work. (Speaking from only having a diploma.) Three years of
nursing was just an orientation but |'m not sure a degree truly
pPrepares an individual to cope in ar acute working situation.
Nurses like doctors must (be) specialized in a particular field

to cope, provide'good nursing care and instruct their patients
properly. : :

Due to the inflexibility in the Nursing Faculty (U of A) with
regard to scheduling evening credit etc., | am enrolled in
another faculty and will have completed degree requirements
Spring '79. i

| believe nurses employed as DON or administration, teaching,
should have a baccalaureate degree. Courses here are offered
for teachers even if there are only 6 enrolled. In nurses' v
“courses (Philosophy .of Religion) we had 8 nurses and couldn't
get the course. It is difficult to get your B.Sc. in Nursing

if courses for ‘nurse® 70 miles away from Edmonton are not

174



offered in our community or close‘t;%§§r community. |'m .unable
to travel 70 miles to take a course,

Degree program should follow completion of threg year hospital

based program to eénsure enough experiences in practical nursing.
Theoretical knowlédge alone is not enough. '

| believe that a B.Sc.N. degreé would be helpful to most nurses
working either in hospital or in the community in order to advance
in their field of chojce. ’

I don't believe all nurses require a B.Sc.N. to be a professional
nurse; although in order to expand or change field of practice

I can understand the advantage of such a degree; or more specifi-
cally the courses required to obtain the degree.

I am no longer employed in the nursing field. | a; a full time
student at NAIT in the Business Administration program. |
definitely feel it is not necessary to havg a B.Sc. in order

to work as-a staff nurse in a general hospjgal in most areas.
Hiring a B.Sc. for general duty (in the present confines of a
hospital today) is not really fulfilling for the R.N. .and she
often lachs the competence and organization of a diplomaggraduate
as far as bedside care is concerned.

In doing generat duty | do not see the need for a baccalaureate
degree.

. !
You ask re financial dependents and in my case as in many others:
there is only myself, but there are 4 who are emotionally
dependent on my person and to "leave home'' for a couple of years
is pbviou§]y out of the question—=—thousands of us a in the
same position if you live out of a city. '

-Nursingvggn_only be improved by'requiring more educati of its
~members—be this a degree or a . required number of hours of
inservice education per year, S "
Baccalaureate degree is important but should offer more practical
application subjects, also, course credit could be given for
experience before university.

| have now gained the impression that the B.Sc.‘progrém is a status .

symbol. It contains too much irrelevant material and many would
derive most benefit from obtaining courses more suited to their
positions. '

I'm not motiVated to get my degree because | am_préSently
occupying a position with the hours, wages and challenges that a
degree nurse would hope to get. : ~ °
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It probably would be beneficial if the universities would
commence some evening courses in Nursing. 1'm sure this would
enable .more people to work and study at the same time.

A 1ot of nurses are unable due to financial or family commitments
to attend University for a set period of time. | feel nurses
should upgrade themselves through courses and inservice.

I amfinterested in a B.S.N. only as a way of taking a Master's
degree in Care of the Dying.

There are too few evening courses offered toward this end.
Hospitals don't encourage one to get a degree.. Salary compensa-
tion is too little incentive.

-

| believe a baccalaureate wil} be beneficial in many areas but
it is not absolutely necessary therefore should not be made
mandatory. It should be made more accessible to také for those

nurses. working full or part-time (less rigid -rules) and thus '
would look more attractive to more nurses. The faculty does not
make it particularly qésy to acquire a degree—no nursing

that have family commitments they have to be concerned. about. I f
they cannot consider the ""nurse-mother" too, are they not contra-
dicting much they are trying to teach the nurse?

No, nurse should be allowed to take a B.Sc. unless she has at least
2-3 years general duty experience. )

I'f one works full time there is no.way you can>adequately_partici-‘~

pate in a university course or courses. It is too time consuming
and difficult to cope with. | wish there was some other way ;o

do it.

The_baccalaureage course I'm presently enrolled in is not
making me a more expert nurse, nor adding to my*nursing skills.
On graduation, | won't be any more qualified to teach, administer
Or nurse in the public health situation than | was when |
started my program—only my nursing skills will be rustijer.
I'm very disappointed. "However, if the powers that be insist
on that degree certificate, then ['1] get it, to improve my ]
~chances for a decent job. : :
I' think nurses should always be striving for higher education but
| ‘don't think‘baccalaqreate'degree is the answer for everyone.

I feel a baccalaureate~degree gives broader concepts of nursing,
helping one develop skeptical but progressive attitudes. Along
Wwith these attitudes it offers the knowledge and guidelines to make

beneficial'gmendments;_preVentingistégnation of ‘nurses and nursing.

~
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~‘remain effective in their work.
) -

A B.Sc.N. does not a good nurse make!

Degree nurses do not have near the hospital experience they
should have.

There's no substitute for training. All the theory in the world
doesn't give you that.

NurseS'Holding their degree are poorly pfeparéd for general
active nursing. Three years practical are required at least
before they are relatively competent. '

If baccalaureate degree was made combulsory_l think most nurses
would make an effort to obtain this rather than quit nursing.

A broad progressive attitude is necessary. |'m for communication
and understanding—some have it’without the degree. | would want
it mostly only to open more doors.

it is not feasible at this time to expect all nurses to have
baccalaureates. As vet, 1'm not convinced that havi® a
baccalaureate makes a better bedside nurse. The most qualified
is the Clinical Specialist and she's prepared at the Master's
level.

I find it frustrating that | can't take'a*university course with
an instructor. Athabasca courses are time consuming and |
experience delays because of poor mail service.

I Teft the B.Sc. program because I felt it was too general. | was -
very interested in teaching and felt the program as now offered .

was not adequate to prepare me for the position.

1 feel experience takes priority rather than a degree behind your

name.  In my experience B.Sc. nurses have found much difficulty
relating to patients at the bedside ‘and are very textbook
orientated. | find it an honor to ‘be able to attend the
University as a whole, but strongly feel that experience is a e
much higher priority than a degree. | am very concerned about

~where our nursing is going to. And where are we going to find

the very understanding nurse at the bedside who really cares
about her patients and delivers a high quality of nursing care?
Nuyrses who receive theis degrees will certainly not®¥§e interested

“in the bedside nursing and shift work that nursing requires. .Who

will be at the bedside? -

Nurses>don't need a degree to be effective nUrses——they do need
the challenge of learning. and thinking through new ideas to
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I feel R.N.'s are the one profession who are penalized for having
a family. Since I cannot get enough part-time daytime work as
an R.N. in my home community, | have been forced to take non-
nursing jobs. My family comes first and | will not forfeit family
.life for the sake of a career, however | do hate to lose my
license because of inflexible working hours for married women.

‘

Very difficult for nurses living in areas outside to take courses.
Only course offered in Whitehorse presently is English (Shakespeare).
I took Sociology of Poverty fall of 1976. Tried Ecology from
Athabasca in 1977 but withdrew due to distance and expense involved
whqp contacting tutor in Edmonton. N

I feel there is far too much emphasis on baccalaureate degrees
at the moment and not enough eﬁbhasis on the art of nursing.

A1l of marks, high school, school of ﬁursing g e forwarded to
U'of A Faculty of Nursing Spring 1978. Due to omission of RN
results with other marks, admission denied.

| feel nursing is becbming a very specialized field and with
my baccalaureate degree would specialize in a certain area. \\

I think a B.Sc.N. in Nursing is important‘becaqge we are expected
to do a lot of ‘teaching and it is important we know how to teach
effectively. & ' :

. Two year p?ogram—-some’RNs are'excellént knowledgeable nurses—
“have confidence and experience in assessing situations and |
setting priorities—BUT | did not feel that way . |

Possiblybinstead of B.Sc. in nursing, a nurse should have a

diploma-course in her specialty, e.g., orthopedics, 0.R.

To hold a baccaladreate degree would mean a wide field of practice.

This to me means a challenge. | am presently employed”by the
Health Unit (P.H.N.) and enjoying the experience, -but. .

would like to teach in the future. ' o :

These areas [supervision, public health] are almost completely
closed to nurses without a degree. : ‘

7o encourage nurses to finish their B.Sc. and for (easy)

accessibility, nursing subjects or courses. should be 6F‘f*gredh
within the hospital or school of nursing compounds. Also

courses should be offered part time or full time, morning or -
‘evening so nurses can study and get their degree wi thout quitting
their jobs, e o ‘ ’
~ “Any type of learning'eXperience'could.improve ‘the nursing pro-
fession. ' ' o

. .
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Basically, to see if | had the discipline to study after many
years without a formal dducation.. "
Basically the only reason is that | want to change my occupation
from Nursing to Theology. v

.omments Relating to Specific Questions

»

Question 17
Re duestion 17: when family is grown—18-20 years!
Unsure. Depends how soon courses are available.

. 1
Would prefer part-tite.

//
Question 18
Re question 18: Very sure (about commitment to enrol] full-time) .~
proViding | ‘am able to take a refresher course to obtain active
registration. At present it is difficult to be:accepted into a
 refresher program, e.qg., U of AH accepted only 14 out of 50
applications to their refresher program (1979—Winte ). Also
question emphasis of existing RefrqSher‘program. Wokld like
to see more emphasis on recent medical advances—procedures,
drugs rather than basic bedside care, e.g., bedbaths!

Re question 18: Neither of the above are practical for me.

Questioh'l9 )

Ré<question 19: Lakeland\Coylege—-only,thing close in .our area.

‘

Question 20
e

Re question 20: Numbers 3 and 5 were also very important in
influending>my decision to go to U of A.

% Re questioésﬁﬁz I feel this tb be véry importént in béing_gblg
to work in different fields. ’ o
, .

Question 21

(3 L - :
Re question 21: | believe that in the future all nurses will be
required to have a B.Sc.N. according to the Alberta Task Force
‘Report. ' ;



‘Further to answer #5 (re question 2]),Aproviding»they haVeva
‘good diploma course to prepare R.N.'s, B

Re question 2]:"I‘a1$o‘believe“#h in the above question. -
However, | feel that-experience is more pertinent than a
degree. -

N

RelquespionVZI: They'd be crazy to suggqst’it_(referring to
choice #4 by arrow). As my last year of active nursing was 1970,
my competence to answer question 21 in a knowledgeable fashion

is quite questionable. | believe 2, 4, 5,

4
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