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ABSTRACT

The purpose of the present study was to {\jestl—,

R

gate an hypothesized relationship between maternal childa-

/

rearing practices and levels of maternal adjustment as-

sociated with two patterns;of behavior:demonstrated hy
father-absent preschool'children. ,The sanple'was controlled
for cause and duration of father—absence,_socioreoonomic

- :
- status prior to father-absence, and absence of older sib-

lings.

Pattern ‘A chlldren were 'self- controlled ' self-

riliant'and~explorative,‘and.related well with their

peers. Pattern B children,'in.contrast ‘lacked self-‘
control and self-relianoe,vtended to avoid novel and chal-.
lenging experlences, and generally had poor peer relatlon-'
.ships.r ) |
| - It was hypothesized that:mothers'ofIPattern A
ohlldren would have 51gn1f1cantly higher scores than
mothers of Pattern ‘B chlldren on four dlmen51ons of child-
-rear1ng~pract1ces (maturity demands, nurturance, control
‘and communlcatlon) and on f1ve varlables defining adJust-

/
ment to SLng;e—parenthood (self esteem, social contact,

'

‘ " . ’ .-. k3 - . N ° c ;
practical adjustment [tlme,'energy, finances], perceptlon

of-ohild's adjustment, and attltude toward men) .

The research method utlllzed involved observa-

¢

iv



~ 7 y;

_tion. in natural settings, data being obtained on mothers
and children independently' Child behavior was assessed

along f1ve dimensions of beh§v1or (self- control approach—

av01dance tendency, self re11 nce, subjective’ mood, and

~

peer affiliation) observed in fhe nursery s#hool setting.
Maternal behavior was assessed long the four dimensions

‘of childrearing practices with an\objective measure used

~

in the home setting. Maternal adjystment was assessed

-

by using an interview schedule,b

The results supported the major hypothesis and

found mothers of Pattern A chlldren o have statiStically'

significant hlgher scores on the beh vior dlmen51ons oﬁ
maturlty demands,’ nUrturance, ahd con unicatiOn, and on
" the ad]ustment varlables of self-esteem, soc1al contact,.
perceptlon of Chlld S adjustment, and attltude toward ';
men. Hypotheses related to the 51gnlf1cance of the beha- . .
v‘vior‘dimeusion control and the adjustﬁent'variable practi—’
'cal ad]ustment were not supported

It was concluded that, while the flndlogs must R
'be'conSidered'tentat;ve,.they prov1de'a basis for recog—l
‘nizing certain maternal factors which maf'condition the
1mpact of father absence so strohgly as_to overshadow 1ts

[y

predlctxve value as a 51ngle varlable.
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- CHAPTER I
INTRODUCTION .

This investigationvas focusedton the'natnre of
the mother—child“reiaticnship in the father-absent family
and some of the salient factors which may - affect this re-
lationship It represents an attempt to study systematl—
cally the childrearing practices and 1evels of maternal
adjustment assoclated with instrumental competence in the
father—absent'pre;chool.chiid. -Iﬁ order to’'do this a-
group of father—absent preschocl childrenIWefe identified
who were self;reliant, self—controlled, explorative and
content (Pattern A). The‘childrearing practices and ad-
justment Of their mothers were contrasted with those of
,mothersoof father—absent children who Qere identified as‘
© withdrawn and discontent or lacking in self—reliance and
selffcontrol (Pattern B). v - - ' P_M

| The original aim of the study was to examine the
influence of paternal deprivation on'the psychosoc1al de-’
lgelopment of the child. This subject has received, in
~recent'years particulariy, a great‘deal_ofvattention in
the literature pertaining to child‘deveIOpment;jwith the -
emphasisnprimariiy_dn the,negatimepeffects that accrue,'

" from the absence.qf the father. The findings include a

~



lengthy array of characteristics associated yith_paternal
deprlvatlon, most of them related to the ch11d's psycho-
'SOCial functlonlng- aggression, anx1ety, dependency, lack
of 1mpulse control, low. self esteem, poor peer relation-

ShlpS, anti-social behav1or, and low achlevement—related

\

performance.

.

\\' It has been suggested that it is the father who

‘lS the prlmary agent in the chlld's development of such
1nstrumental bc“*v1ors as 1mpulse control, self reliance,
.task orlentat and the tendency to explore rather than
av01d challenglng and novel stlmull (e. g.,.Blller, 1968;
Bronfenbrenner, 1960 Hellbrun et al, 1967; Mussen and
»Distier; 1959; ﬁash} 1965; Parsons, 1955;’Radin; 1971;
-Rosen and D'Andrade, 1959 Tari, 1971). These arelthe be-

hav1ors generally reported as lacklng in father absent

’ QS

chlldren, w1th the reason usually assumed to be the absence

of the paternal model and encouragement for these behav1ors-

ft is the father Qho,<in his specific'posi—
tion as the nuclear family's primary provider
‘and its Parsonean "instrumental leader" po- o
sesses these qualltles, can translocate them . o
to his offsprlngs tvia ‘the processes of father-
"child interaction.

'(Tar'i,_197l, p. 3) \

.
\

: \
However, the llterature concernlng paternal deprlvatlon

"contains a suff1c1ent numger of 1ncon51stent flndlngs to

warrant the conclu51on that for none of the adverse charac—

terlstlcs reportedly found among father—absent chlldren has

o

fo 2N



the evidence firmlv‘established a relationship with father-
absence as the central and controiling variable. |

Recent research has included.conSideration of
such factors as the'typetof fathereabsence (whether because
of death, divorce, or desertion), the age of the child at
‘separation from the‘father; the length of the chfld's sep—
'aration.froh the father, and the sex of the'chffdj 'Taken
as a Whole,'thepfindings have provided‘a'firﬁ basis for
recognizing some of the interactingvfactors that condition
the impact of father abéence on the chiid. 'However, as
in precedlng studies, the results have been nelther con—'
151ste;t nor conclusive. Few of the reports, for example,
presented data clearly relatlng reported effects of father—
absence to age of the Chlld at separation. Those that did
so tended on the4whole to'repOrt that the younger the;child,.
vat the time of separatlon, the greater were the adverse |
effects. However, scattered flndlngs revealed a'greateri'
1nc1dence of adverse effects when the ch11d was over Six;
and several p01nted to the p0551b111ty that the length of
absence rather than age at separatlon was the 1mportant
factor. - Amona studles addressed to"the question .of whe—
ther bovs are more severely affected than girls, the evi-
dence has also been’ d1v1ded In sum, the literature con—
cernlng paternal deprlvatlon has w1th1n it suff1c1ent evi- -
dence not only to challenqe generallzatlons.about the.ef—_,

fects of father-absence but also to strongly. suggest that B

'Vlmportant condltlonlng factors have been neglected



Amonq the most 1mportant of these must be the

influence of“the mother. Any Chlld s llfe 1nvolves a re-

3 .
. . 1

lationship to the mother, or other adult, who structures
much of the env1ronment of the Chlld (Schmldt, 1973)
-Although the role of the mother 'has come to be accepted as
an ax1om in the_fleld of child 'development, maternal in=

’fluence has received‘little'attentiOn in the literature’

concerning paternal deprlvatlon.v
If one beglns with the assumptlon that the faml—
‘ly 1s the medium through whlch the meanlng of the external
~world is communlcated to the Chlld (Hess and Handel,
1967), the role of the mother becomes of paramount im-,
portant to the experlence of the father-absent child. ln
~addition, on the basis of small group theory, the mother—g
'child‘relationship in- the father—absentvfamily would be
expected to take on greater: sallence than it would where
both mother and father were part1c1pants in 1nteractxon
_Wlth the chlld and each other (Glasser and Navarre, 1965);h
The research related to these theoretlcal v1ewp01nts sug-
gests a need to v1ew father absence in the perspectlve of

/

the interaction of remalnlng famlly members,-rather than

‘;as a dlscrete varlable in itself..

There also exlsts a body of. 11terature inc . catlng

that not only the condltlon of - father absence, but the
.. mother's adaptat;on to thls condltlon, must have conse~
quencesvfor her relationshlp to the ch;ld., This is the

~ literature on the‘s;ngle—parent mother-fheﬁ&attitudes,



perceptlons, and problems in coping with ihe rearlng of

children 1n a fatherless famrly This llterature, though

small and relatlvely unsystematlc, contalns strong con51s-!
tency in its findings concernlng the complex psychologl-‘
‘cal, social, and economic factors impinéing-on the nother's
relationship to her child. ﬁerzog and Sudia (1971) de- .
.scribed her role thus: , _. o P |

By definition, it is a role that must be

enacted without the psychologlcal and physi-

cal support of a parent partner to help with

household responsibilities, family decision,

and that all child rearing involves. For

many, it Includes reduction in income, so- .
cial status and social act1v1t1es, posing a- ' :
struggle against resentment, isolation and

self-doubt.

(p" 66)
.)tudles ‘of 51ngle parent mothers also suggest that the ab-
sence of the father is not the—crltlcal varlable but that =
in-the absence of the-father, the;mother's 1nfluence would
vfarvoutweigh any detectible iﬁpact of-father—absence per se.

. ; _
Taken as a  whole, these several areas- of theory

fand research empha51ze that 1t 1s as: necessary as 1t 1s-
.dlfflcult to dlfferentlate the effects of father absence
from the. effects of the mother S presence in the father-'
absent famlly--lncludlng her behav1or, her-currentrc1rcum?.
stances, and her adaptatlon to those c1rcumstances. Whlle

a few rcsearchers have speculated about the. mother chlld

4rclatlonsth that results from father absence, none have‘

x4

rncluded observallon of 1h)s process.-'
':.. . On the ba51s of thlS ratlonale, theipresent study

: was focused on the relatlonshlp’between the level of adap—'



it
!

t1ve behav1or demonstrated by the father—absent child and

the child-rearing behavior and level of personal adjustment
of the mother. “Phe dimensions of child behavmor 1dent1f1ed p
were those which deflne 1nstrumental competence._ Instrumen-

tal competence 1ncludes,such behaviors as impulse control and

ablllty to delay gratlflcatlon,.task orlentatlon, self- -
rellance, nd the tendency toward exploratlon rather than

avoidance of novel stimuli. The chlldrearlng practlces

and personal adjustment of thg'mothers of a group of instru- .
mentally competent father—absent chlldren was compared w1th

that of a group of mothers who had chlldren demonstratlng the

dysfunctlonal behavior prev1ouslp reported to be\assoc1ated

with father absence.

-~

The purpose of the study was an attempt to f1n

some answers to the following questlons.,

L 4

1. Are there dlfferences in the chlldrearlng prac-.

t1ces of these two groups of mothers Wthh could account
,f r the obseryable dlfferences in the" behav1or of thelr
hildren?

2. Are there dlffeﬁences in. the ad]ustment these

o

mothers have made to thelr current c1rcumstances whlch

'could account for any dlfferences in thelr ch1ldrear1ng

practices? ’
_;' R v .
It was believed that answers to these’ questlons would ln—

:dlcate whether the problem of paternal deprlvatlon should

be reformulated to focus on the c1rcumstances -and coplng

"ablllty of the remalnlng parent..'

‘—\



The study was focused on the actualﬂbehaViors of
thé childfén‘and their mothers in the natural contexts in
which they livé. vSignificant differences between the -
.childreafing practices and 1eveis of adjusgment of thege
two groups of mothers was considered to be an indicétion:-

(1) that individual‘différences in maternal characteristics
may be sigﬁifﬁcantly related to thg»personality deveiopment
of father—abséﬁﬁ éhildren (a relationship that hasnlong
been assumed to exist in fapher-present families); and, ,
(2) that father-absent families are heterogeneous in their
functioning and should be studied“gs a family‘férm rather
Fhan a-deViant version of the twb;parénslfamily.
‘Inysum, positiveran$wér$ tovtpé questions posed above wou1d 4
indicate that studies of the functioning of.fatheréabsentf
famjliés wduld be .considerably more fruitful in determininé,
the'eff¢c£5'offather4a55ence‘6h the persohali£y déve1opmen£“;
of the chiid than Qould avcontinuatiqniof inveStigétidhs'
based Upén the assumption'ﬁhat-paterhal deprivat{6n is it-'f
sglf_the'ceﬁtrai and controlliqg variable. |



CHAPTER IT
REVIEW OF LITERATURE

- . Overview

Psychoiogistsuconcerned with the detrimental ef-
fects of paternal deprivation generally believe that, as
the fathervis one of the two hajor socializing agents for
thevohild, his absence must .create a sighificant gap in |
the child's experience. 'From a theoretical perspective, ’
qkit has been suggested that the father's'role‘is4significant
in two respects:-.The psychoanalytic view holds that\the
chirg:iggﬁleast‘thé male child--acquires from the father
his sex-role identification and, consequently, sufficient-
ly mascullne behavior necessary for appropriate. adjustment
(Freud; 1933; gronfenbrenner, 1960).' The father is viewed
- as offering the‘boy a’hodei'of'ﬁaie competence.. The re-
'latlonshlp of this process to various areas of development’
"is hypothe51zed as centerlng on the adequacy of ‘the model

The Parsonlan perspectlve lncorporates psycho-
‘anelytlc-theory 1nto a theory of soc1allzatlon whlch em-/
_pha51zes the child’ s partxczpatlon in the famlly as a
esoc1al system, and the soc1al system as part.of the soc1al- /

_1zat10n process. The Parsonian view holds that' the father 8-

i_role is prlmarlly 1nstrumental—adapt1ve (Parsons and Bales,



1955), According to this view, the father brings the larg-
| . §o .

er society's normative standards into the home and, through

interaction with the child, provides him-with instruqfn—

tal skills and the ability to adapt to the environment.
From this perspective, the father is'seenvas *"a bridge to

the vast world out81de (Meerlo, 1968, p. 102), the one who

endows the Chlld with realism and competence, as opposed

'd‘to.the mother-s nurturant, protectlve role (Van Mannen,

1968) .

The absence of the father is thereby concluded.
to mean for the childfabsence of both the model and the en-
couragement for the development of skills, which permit him -
tto adapt to and master the environment. This.assumption
appears to be 1mp11c1t in much of the. research on paternal
'deprlvatlon. In turn, the findings of the research tend
tolsupport the assumption: various aspects of a child‘s

behav1or, partlcularly those related to 1nstrumental com-

petence, have been reported to be adversely affected by the

absence .of the father. . , ,

There 1s a major weakness in the conclus1on, how-
ever, ‘because much of the research has negrected other 1n~
',fluential elements 1n‘the child's experlence. The typrcal
‘study of father-absence has 1nVOIVed two levels--the fa-'

ther s absence and a Chlld outcome measure. Very "Few of

'Ithe many variables: 1n between-—remalnlng family roles and .

1nteract1on, maternal attltudes and adjustment, soc1a1 andv

economlc condltlons--have been consxdered in the formula-
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tion of conclusions concerning the impact of father;absence
on the child. Evidence has emerggd, howe;er, to,indicatee
that certain familial and environmental»factors may become
espec;ally 1nfluent1a1 when the father is absent. Though
there have been no systematic 1nvestlgatlons of chlldrear-
ing practices in father-absent families, there is evidence
which suggests that the mother's.ianUEnce on the father-
absentlchild may be'responsible for many of the adverse °
effects related to father-absence. Studies of the problems
of husoandless mothers suggest that both:the objective"
circumstances of the father-absent gamily and the mothexg's

perception of these circumstances have serious consequences
Cer ) ’ . .
for the functioning of the mother in terms of her behavior
’fl

toward the child and her potency as a model of competence

for the child.

In thls chapter theSe factors are examlned as .
they relate to behav1or characterlstlcs of the- ch11d gener-
'511y reported to be'adversely affected by;father-absence.
The behavior characteristics in question are those essoci¥
ated with 1nstrumental competence, thet is, those instru-
mental dlmens1ons ‘of behavior whlch allow the child to be
competent in his world. The deflnltlon of 1nstrumenta1.
competence and the dlMERSIODS of behav1or through whlch 1t
is manlfest are presented 1n the flrst sectlon.‘
| The group of studLes revxewed in the follow1ng .

sections 1s 11m1ted for the nost part to those whxch~focus

on these dimeaslons of behav1or. The evxdence concernlng

“

-~



other aspects of development--in particular, gender iden-
tiéy-—offered no firm basis for conqludihg that detrimental
consequences were associated with fathér-absence. It Qas
found to be sé fragmentary and ambiguous that it would be
difficult even _to achieve a critical perspeétive on the
findings.

Section two cégtains a review of th%‘research
.feporting the adverse effects of father-absence on the

dimensions of behavior Aescriﬁed intsection one. The evi-.
dgnce primarily concerns.tﬁe effects of continuing fafhe;—
absence. Two_excepti%ns are the Norwegian father¥absent
studies by Lynn and Sawrey (1959)’and Tiilér (1957), which -
are actdaliy‘studies>of'temporary %ﬂther—absence.‘They .
are included in this review because they were careful
studies; theyﬁalso involved frequent, extended:absenée
,(tWOVYears or more, with the father preégnt 6nly three to
six months at a time),-and they have bées the foundation'
for numerous subsequenf investiqations. \

In the third sectioh, evidence cskcerning ma-
i ternal. influence on the father-absent child ﬂf'examinea.

This evidence ‘is drawn:from two bodies of réséarch. The

X ‘ o . . v -
first of these consists of the research relating parental

childrearing practiéeé to £he instrumenfal behavior of éhe
child. ,fﬁis research ihciudes'studies which have been fo—
cused difectly on'thé fatheffchild'relationship; poipting(f
to,pa;iiculhrrﬁgrentai inflhehées that may Sé miésing-inl

the.fa'ther-abSent"bome. The second body of "research con-

WX
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sists of studies focused on the c1rcumstances of the father-

absent family and the percepﬁlons and problems of the mother

in coping with her gsituation of husbandlessness. The find-

_ings of this body of research shed consrderable light on the’

v

context of the father—absent famlly, 1nd1cat1ng;ways in

which the mother's adjustment to circumstances of her family

“may influence her childrearingﬁbehavior;

The fourth and concludlng sectlon of this chap—

N

. ter contains the summary of research findings regardlng ma-=- -

ternal chlldrearlng practlces and adjustment and conclu-

s1ons concerning the relevance of these factors to the in--

’

strumental behav1or of the father—absent chlld. Hypotheses'
are then postulated for the relatlonshlp of specific dl—

mensions of maternal behav1or and problems “of ad]ustment

o

to 1nstrumental behav1or 1n .the father—absent Chlld

Definition and Behavioral Indicators
of -instrumental Competence ..
( - T v" : -

0bservabl~ dlfferences among children 1n res-

'ponSibility;'sociablllt,; achlevement anhd self-rellance,
the ab111ty to trust - others and enter 1nto relatlonshlps-

of cooperatlon or undestructlve competltlon,,and p051t1ve

elatlons to authorlty flgures presents a model of com-_

., petence deflned by the middle class in North American soci-

Vety as bblng the qualltles max1mally adaptlve in thls so-

'c1ety. §klll and competence develop, as Bruner«41970) has:

o

'observed by small dally accretlons of experlence from in-

4

.
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fancy thrnughout chlldhood/‘ Such .skills lead to new mas-

¢

tery, and thlS in turn encourages the development of other

[

skills that generate a gener@l sense of competence. Phil-
lips (1968) dlscusses competence as a broadened deflnltlon
of “adaptatlon" which includes both the ability to accept
and respond effectively to societal expectatlons and the
ability_to impose one's own direction on the course of
events. |

Baumrind (1970) has defined instrumental compe~
tence in young children as behauior which is both.eocial—
1y respon51ble and 1ndependent, reflectlng the dual nature
of competence as defined by Phllllps. In her studies of
chlldren in nursery school settings, Baumrind found five
dimensions of child behav1or to successfully dlscrlmlnate

\,,

1nstrumentally competent behav1or from dysfunctlonal beha-

v1or in young children: self control ,approach—av01dance'

.tendency; self- rellance,‘subjectlve mood and peer affili-
ation (Baumrind, 1967- Baumrind an. Black, 1967) From
‘these studies, she 1dent1f1ed the tollow1ng behav1ora1

referents to 1nstr§mental competence.

R Responsible vs. Irrespon51b1e

1. Achlevement—orlented vs. not achievement
oriented: willingness to perSevere ‘when . frus- -
© tration is encountered to set one's own goals
high, and to meet the demands of others in a
cognltlve 51tuat10n versus withdrawal when
faced with frustration and unwillingness to '
‘cooperate with adults in 'a teachlng 51tuat10n

. 2. Frlendly vs. - hostlle behavior towards
peers: nurturant, kind, altruistic’ behav1or
displayed- tqgard peers vs. bullylng, 1nsult1ng,
selflsh behavior.- '

RN - a2
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§. Cooperative vs. resistive behavior towards
attults:. trustworthy, responsible,_facilita—
t1ve behavior vs. devious, impetuous, obstruc-
tive actions. o

Independent versus Suggestlble .

1. Domineering vs. tractable behavior; bold,
assertive, demanding behavior vs. timid, non-

- intrusive, undemanding behavior. .

2. Dominant vs. submissive behavior: individu-

al initiative'and leadership in contrast to sug-
gestible, following behavior.

3. Purposive vs. aimless behavior: - confident,
self-propelled activity vs. dlsorlented norma- °©
tlve,‘goalless behavior.

(p. 13)

Competence is generall§ viewed as an essential

component of self- esteem. Coopersmith (1967)  in an ex-

tensive and detalled study of the nature and sources of

self- esteem in middle class boys 10. to 12 years of age,

" found that those hlgh in self esteem set hlgh goals for

themselves, partlclpated more v1gorously in dlscu551ons

;

and were more likely to disagree with others and express

'1ndependent OplnlOnS than were e1ther the compllant and

conformlst or the w1thdrawn and anxious boys._ Di Lorenzo

et al. (1969) ‘listed fifteen areas of preschool ‘classroom

S

behav1or that descrlbe a p051t1ve self COnSept, 1nclud1ng

cooperatlve behav1or with peers "and adults, cur1051ty

.

and welcomlng rather than w1thdraw1ng from new situa-

tlons and materlals.‘

A)nsworth and Bell (1973) empha—

sized soc1al competence-~"the ablllty of the person to

e11c1t the cooperatlon of others ——as the one\dlmen51on of

competence ‘that fosters a general "sense - of competence"™

0

[1n White s (1959) terms] that "1nfluences the development

14



~of increased competence: in other realms,\whether viewed
in age- relevant or in absolute terms" fp. 89).

"Inkeles (1966) dlscusses the relevance of motl-
vation to the development of competence and p01nts to the
Vlmportance of looking at competence in ‘the context of the

sociocultural system. In the context of our modern 1ndus—

trial soc1ety,»he says,

we mlght expect the need for achlevement'to

be more adaptive than the need for affiliation,
the need for autonomy more productlve than .the

need for dependence, at least for those compet-
ing for middle class p051tlons. ,

-(é- 276)
Studles of the adult populatlon of the'United»StateS~in—
“dlcate that there is some such pattern in the distribution
of motlves (Veroff et al. .1960); and studies of child-t
‘rearlng in the dlfferent class ‘and ethnlc groups suggest o
that these adult differences most llkely rest on differ-
‘ences in soCialization practices ﬁRosen, 1956; !ﬁxodtbeck,
1958 Mlller and Swanson, 1960) '“';f‘ -~ )
. ‘ Whlle the study of competence versus 1ncompetence
in young/chlldren has: not yet been able to predlct future
seffectlveness 1n adulthood Phllllps (1968) takes the view.
that know1ng how well the person meets the expectatlons set
vby soc1ety for 1nd1v1duals of hlS age‘and sex group lS the
best key we have to the predlctlon ‘of future effectlveneSS.
‘-Thls view appears to be 1mp11c1t in most research on compe-

tence: in chlldhood in provxdlng age—related'lndlces_of-

“competence.



" The " Impact of Father-Absence on the Develqpment
of Instrumental Competence , :

' Whether focused on the.social emotional,or .
cognltlve dlfferences between father- absent chlldren ‘and.
father present children, research on paternal deprlvatlon
‘has led to the concln51on.that,,generally, fatherfabsent

»~ children are not as well developed in these areas as are

‘their father-present counterparts. The- findings of some of:

the earlier studies by Bach (1946), Sears, Pintlerzand'
Sears (1946), Tiller (1957), and Lynn and Sawrey (1959) -
vlndlcated that the male chlld s development is partlcular—

ly 1nfluenced by ‘the absence of the father,'although Lynn

and Sawrey (1959) found that the father's absence appears

to’ have a detrlmental effect on the female chlld s develop-.

ment as well ' -
. . a

The pdrticular manifestation . of detrimental ef-

behav1or has ‘shown 'somewhat 1ncon51stent
'ngs in the llterature, however. ~There has been found

er—absent boys, as compared Wlth father—present

'd51v1ty (Blller and ‘Bahm, 1971 Carfsmlth ;1964; Hetherlng- o

'ton, 1966; Lelchty, 1969-‘Nelson and Maccoby, 1966 Sant-
rock 1970a)=or-greater aggre551on (Sears, et'al ; 1946,
Santrock and Wohlford, _ 1970, WOhlford et al. 1970). Mc-
'4Cord McCord and Thurber (1962) also found that the com-

blnatlon of these two varlables was more evxdent 1n thlS
o )

boys, a tendency to show either greater dependency and pas-d

16

group than among fatherfpresent boys;_however, they falled o
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'to flnd a. slqnlrlcantly hlqhen incidence of paSsjvity or
1q;|essluu amony rathtr—ahsunt boys'when olther varlable
‘was isolated. Other studles have failed to find a signi-
nflcant relatlonshlpibetween elther of these varlables and

father absence (Biller, 1968a; Greensteln, 1966)
| A similar phenomenon has been found .among studlesi
of father—absent glrls. While Lynn and Sawrey (1959) and-
~ Tiller (1957) found dependency to be a characterlstmc that
'manlfested 1tself early in father absent glrls; Thomas
‘”(1968) found father absent girls less able to control ag-
gre551on than thelr father present counterparts. Santrock

(l970a), in comparlson, found no 51gn1f1cant dlfferences

between father absent and father present glrls on measures

‘__of elther dependency or aggre551on.

-The 1ncon51stency of these—flndlngs may be due
..to the questlonable usefulness of some of the measures used
v(mascullnlty-femlnlnlty scales, mother s reports of Chlld

4behav1or, prOJectlve te ts) , Many of these measures

'have been challenged on points of content and 1nterpreta—”

tlon (Pollack 1967~ 1ncent 1966). There are also. serl-: .
jous questlons about the assumptlons underlylng the use of
Tuthese tests.' For example, doubt about thelr usefulness as.
a ba51s for generallzatlons concernlng fatherless chlldren
'.are supported by flndlngs Wthh show that typlcally the'h'
"mascullnlty-femlnlnlty scores of more hlghly educated male

and female subjebts are closef together than are those w1th

less educatlon (Maccoby, 1966), In addltlon, ‘a . con51der--f"

-
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able overlap has been found to ex1st in the scores of
rather absent and father)present chlldren (Herzog and
udla, 1971), 1nd1cat1ng that the fact of father-absenceA
per se may not be the cruc1a1 varlable, but that other
famillal factors may have con51derable 1nfluence on these
elements of the ch11d s behaVLor. In- support of thls vrew,'
Wohlford et al. (1970) found that the presence of olderg
'brothers in the home had a modlfylng effect on the scores

of father absent chlldren on measures of aggre551on, and,
Santrock and Wohlford (l970) found that both the type of.
father absence (1 e. : whether due to dlvorce, separatlon,

or death) and the-age of the Chlld at father—absence were
also related to chlldren s acores on measures of. aggres—
'si'or'x_.. e ‘
Father'absence has- been found to'relate more
con51stently to the Chlld'S abllrty to delay gratifica¥
"tlon and to control the 1mpulse to ast._ Mlschel (1961)
‘found that a larger,propoertlon of 8--and 9~ year -old
‘:chlldren from father absent homes preferred 1mmed1ate to
.delayed reward relatlve to chlldren thelr age from father—n
;present homes. ThlS relatlonshlp between father—absence
nd 1nab111ty to delay gratlflcatlon has been supported for .
_dmale chlldren in studles by Santrock and Wohlford (1970)
and Wohlford et aZ (1970),-and for female chlldren 1n a
"'study by Thomas (1968), Lav1son (1970) also reported that'

5father—absence was assoc1ated w1th 1ack of self—control (de-

”flned»ln theistudy_as'"re51stance to temptatlon ) among low—fvﬂfv

: - : L A
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er income, Negro preschool children; .Infthe Santrockaand
Wohlfdrd (l97b)ustudy, age at father separation'and type.
of'father—absence were found to affect.the impaet of father—
Habsence on the child. More of the boys separated from the
father by dfvorce chose the smaller, 1mmedlate reward over
.the greater, delayed reward than boys separated by death;
;and compared w1th the boys who were father separated '
'between the ages of three and flve, more boys who were
'father absent by age two or between the ages of six and
“nine preferred the 1mmed1ate reward

Paternal deprlvatlon has also been shown to 1n—

terfere w1th the development of suctessful peer relatlons.v

',Stolzhet'al 's (1954) observatlons, as well as mothers

and fathers reports, 1nd1cated that fOUr—to-elght—year—'v

'old chlldren who had been father—absent for the flrst few

,,

‘ years of llfe had poorer peer relatlonshlps than chlldreg
‘who had not been father absent Lynn and Sawrey (1959)
also found poor peer ad)ustment among the father-absent
chlldren in, thelr study. Hetherlngton (1966) found that f
bdys whose fathers were absent at age four or earller
aspent more tlme.ln noncompetltlve, nonphy51cal act1v1t1es,i
iand played fewer phy510a1 games,‘as compared w1th father—

present and later (after age 51x) father—absent boys.'

‘

,Other lnvestlgators have generally supported the hypo—

f'the51s that a p051t1ve father—son relatlonshlp glves the

N : =

boy a ba51s for successful peer interactlons (Rutherford

.

-”'and\Mussen, 1968- Lelderman, 1953, Cox, 1968)

N

y
s
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Researchers have also demonstrated that -the father—
aua:nt G LA performs pooxly in comparrson with the tather-
present Chlld on achlevement related measures (Blanchard
.and Biller, 1971; Deutsch, 1960; peutsch and Brown, 1964;
Landy, Rosenberg,Vand'Sutten-Smith, 1969;,Santroch, 1972;
'Sutherland -1930; Suttonfsmith, Rosenberg,,and Landy, -
1968)' “The Sutton-Smlth et aZ (1968) study,'designedrto
evaluate the effect of the age ‘at whlch father absence |
'occurred, found that the father s abseﬁce durlng the:‘;wv
.Chlld s early (0-4) and’ mlddle (5 9) perlod of develop-"
:ment produced the most negatlve results. The authors also
1ndicated that the preSence or- absence of 51b11ngs modr-.
-fled the effects of father absence. boys w1thout brothers
were. more affected than those w1th brothers, glrls w1th
. a younger brother were more affected than other glrls,~'
'and only glrls were more affected than only boys. Sant—
rock (1972) studled the effects of. type of father—absence,
%-as well as the chlld's age at onset, and hlS f1nd1ngs pro-'
:v1de some quallflcatlon for the Sutton—Smlth et al. flnd-"'
- ings. Santrock reported that father—absence due to di-
fvorce,_desertlon, or separatlon dld have the most negatlve
.1nfluence for both boys and glrls durlng~the early years of
the Chlld s llfe, however, father—absence due to death ap—‘”

‘peared to be the most detrlmental for boys——though not

for glrls--when 1t occurred in the s1x—n1ne year perlod

Summary
' | Research_on.the’relationShipfbetween father-

[N
oo
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absence and aspects of 1nstrumental competence in ch¥ld-
ren has generally round father abnence, compared ‘with
father-presence, to result in elther greater aggresslon'
'or greater dependency and pa551v1ty, lower self-control
land ablllty to delay gratlflcatlon, poor'peer relations;
and- lower achxevement motlvatlon. Generally, it has also:
been found that the younger the ch11d at father—absence)
the “more detrlmental are the effects on the ch11d that
father-absence due~to divorce or ‘'separation has more ad-
-Verse conseguences than father-absence because of death;
and, - thatthe presence of 51b11ngs in the home may mod1fy
‘the effects of- father-absence. B ‘

Most of these generallzatlons, h0wever, are
f_guallfled by the presence of some rnconslstent flndlngs:
in the llterature.' They are also 11m1ted by the varl-
.ables left unexplored Many of the research studies havea
been focused on the single varlable of father-absence, of
" the modlfylng varlables mentloned above, only two have
been 1nc1uded in any single study ‘

B The confoundlng effects of other famlllal, so—
4'c1a1 and economlc:factors on the chlld's development have'
“not been carefully sorted from father-absence per se.
Though 1t has beenjsuggested that the . mother 8 behav1or,'v
-1_her attltudes w1th'regard to the father as well as to *z'v

,her Chlld, and her adjustment to the famxly 8 current

'}v'c1rcumstances may be’ assoc1ated Wlth outcome measures on
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the child (Tiller, 1957; Biller, 1969), few investigations

of the impact of these variables on the father-abeent
child have been undertaken. Those which hawe are focused
‘only-on“one or another specific element of maternal influ-
ence, severely limiting any‘conciusion which might be
drawntl In the follow1ng sectlon these fragments of evi-
dence are examlned in relatlonshlp to two other bodles of

research which prov1de a context for the findings.

. <1
i

The Impact of the Mother on the Develqpment
of Instrumental Competence

" The. role of the'mother has come to be recognlzed
has a crltlcal factor 1n the study of child development
beost studies of father—absent chlldren, however, appear to
have - been based upon the assumptlon that the 1nfluence of
the mother remalns constant when the father leaves the
.famlly In thls section, a number of 1nvestlgat10ns are

rev;ewed whlch challenge that assumptlon.

ChildrearingﬁPractices

In studies'. by Baumrlnd (1967) and Baumrlnd and

Black (1967) it was found that parents gg the most realls—
. .,q,,ﬂ‘

e tlc, competent, and content chlldren scored s1gn1f1cant1y

 higher' on the parent behavlor d1mensrons of matur;ty de-

"mands} nurturance, control and communlcatlon “than did

'parents of chlldren who were elther dysphorlc and dls—

"trustful or 1mmature ‘and 1nsecure._ The parents of the'

22
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competent children were
markedly consistent, loving, conscientious,
and secure in handling their children. They
respected the child's independent decisions
but demonstrated a remarkable ability to hold

a positioﬁﬂonce they took a stand. They ‘
tended to accoupany a directive with a reason.

(p. 80)

The perents of dysphoric children were firm,but'non—
nurtorant. Eehentially, they relied on power punish-
‘ment and unilateral demsnde: The parents'of the third
group,rthe immature and dependent,-seemedeto be‘;nsure of‘
themselves, demanded little of. their children} were lax I
and'at times indulgent,eand were less intensjvely involved~
withetheir children. | | A o

TThese findings are nearf& identical’to those
reported by Coopersmith (1!67) in his extensive and de—
talled study of the nature of sources of- self-esteem 1n'
' preadolescent boys.‘ Parents of children with high self-
esteem were found to set firm 11m1ts in an atmosphere of
.'warmth, concern, and mutual respect.' The parents were open
to the childfs opinions{ ruled by reward rather'then'by’ |
';puniShment, provided clear guidance and Qeli-defined codes -
of conduct."Parents of children low_in self?eSteem ﬁere
'inconsistent,dgiternating.betﬁeen extreme'permissiveness
and harsh punlshment. x | |

Whether this relatlonshlp between.parent behav1or
'dlmen31o;s and child behav1or 1s generallzable to the
.“father-absent famlly, or: whether the soc1al context of
thewfether—ebsent famlly is such as to 1n£1uence the ef-

Fal



" fects of a given pattern of‘childrearing variables is a

guestion not addressed in prevxous studles in this area.

Research has lndlcated, however, that the detrimental ef-

.fectsxof.father absence on the Chlld may be assoc1ated with

0

patterns of maternal behav1or similar to those found by
o . e

Baumrlnd for dysphdrrc~and'immature child;en and by Cooper-
Smlth for chlldren low in self-esteqm,‘ The relationship
fbetween maternal chlldrearlng practices and child-behavior-
in the father-absent famlly is discussed 1n terms of ‘the
four parental behavior dxmensxons outllned by Baumrlnd
(1967);f maturlty demands, nurturance, control, and com-
.municAtion, ’ . _ B - __:_
Maturity demands. . Maturity demands'incorporate

‘the”élements'of'independence-training and-independence-'

'grantlng. tra1n1ng the Chlld to do thlngs "by- h1mse1f"

,(self rellance), and ”tralnlng and permlttlng the Chlld to :

exerc15e a certaln amount of freedom of .acticn in dec1sxon-
maklng (autonomy) (Rosen and D! Andrade, 1959). Matnrlty
demands, as one dlmen510n of parent behav1or related to
1nstrumenta1 behav1or in the Chlld, have generally not
been found in the fewn1nvest;gatlons of maternal;chlld—
rearlng practices in father-absent famllles.z Tiller'(l957)
found the mothers of father absent chlldren rn his atudy

to be‘more overprotectlve and ‘more concerned Wlth obedmence
(rather than self-realizatlon) than were the mothers of |

father-present chlldren. Other early 1nvest1gatlons had

balso lndlcated that maternal overprotectlon appeared to be
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a concomitant of paternal absence (Stendler, 1954; Stol:z

X

}etaz,19s4) T | | -

A more recent study by Biller (1969), however,
found an interesting phenomenon in the comparison of ma-
ternal behaVior “toward five- year-old father-absent and
father—present boys. Like those preceding him, Biller

Y

found that mothers of father-absent boys were, as a group,
L 4
less encouraging of independent and assertive behavior

than were mothers of father-present ‘boys; he interpreted

—this data as suggesting that

the actively involved father discourages the
mother's overprotecting ‘tendencies and encour- - -
ages independent activity, especially in boys. .

o ' o . (1971b,_p. 87)

However, ‘his: data also shows that the degree of maternal .

' encouragement of‘independence and assertiveness had a sig-‘

nificaﬁtly positive relationship to the scores of father-

absent boys on measures of these behaviors, while no such

'relationship was found between maternal behavior and the

.'scores of father-present boys. This finding indicates

.that, while independence-training may be specific to the

fathering role, those mothers who are able to assume this :

‘ksarily takes on greater salience for the father-absent ;:

A:qhild but her influence need not be detrimental._

aspect of the fathering role in the absence -of the father.

(" filling in ’ so to speak this gap in the father-absent,f

iChlld's experience) are able thereby to mitigate at least’
”;some of the adverse effects of father-absence on the child'

ldevelopment. Tn other words, the mother s behaVior neces-

o

S - E . . " . - )
. /



It has also been found that the‘impast of.par-
ental maturity demandsmis significantly influenced by the
interaction betmeen this and other‘dimensions of parental
behavior."In a study of the relationship between the

behavior of fathers and achievement motivation in pre- |

school'children; Tari (1971) @ound,that the interaction of

independenoehtraining andlnurturanCe (defined;as support,
approval, and fnvolvemeht) on the'part of the father was
associated with'the highest'leveis of achievement motiva-
tion among the children. inyeStigating'the effects of

‘both mothers" and fathers' maturityademands on the gener-

al level of instrumental.competence.in preschool ohildrenfy‘

Baumrind and Black (1967) found that oompetent child be-

o

havior was related to parental maturity demands when they

4 . . A . C '
‘were accompanied by .parental "communication of reasons

o for thelr ‘demands on the child. 'Conversely, itrwas found
&

son’ and Alpert (1967) that parenﬁ%ﬂ pressure and reward

for 1ndepeﬁﬁence unaqcompanlea by the use of reason

ac-a
PR

showed no relatlonshlp w1th preschool boys ‘achievement

-

standards aﬁd were negatlvely related to achlevement Stan-.

dards of:preschool girls.' It thus appears that maturlty
demands oni the part of the mother may have‘a 51gn1f1cant

‘relatlonshlp to the development of competence in father—'

absent chlldren, espec1ally if they are: comblned with ma-

ternal nurturance and communication.

in a study of achlevemgnt motavatlon byrHatfleld Fergu—‘hl

26



Nurturance. Although.there havevbeen.no studies
of the impact of maternal nurturance on the father-absent
child, there has arisen considerable evidence in'the child
development.literature.of the strong association between
maternal‘nnrturance (defined here as affection,'support,
_approval, and lnv01venent) and instrumental'behavior i
children in the areas of social.developnentv(Clarke—
‘Stewart, 1923;>Yarrow and:Goodwin,:l§65;,Stern et a}.,

“1969};Yarrow, 1963), exploratory behavior'lAntonovsky, —
19595’Yarrow,.l963-,Yarrow and Goodwin, 1963), andwcogni—

tive development (Bayley and Schaefer, 1964; Bing,,l963f
Busse, 1969; Caldwegl, l967~ Dave, 1963- Stern et al.
1969 Yarrow; 1963).' éonverSely, the absence of the ex-
pression of warmth or overt rejection,'was found to have

'detrlmental effects on the child's development (Baldw1n

et aZ., 1945' Clarke—Stewart, 1973; Helnsteln,ll963; Lewis,
1954; Mllner, lQSl-lspitz,'lQSl:- Wittenborn et aZ 1956) .
Warmth 1n the mother-chlld relatlonshlp has also been re-

‘lated to the development of self-esteem (gosenberg,91965)
and leadershlp qualltles (Bronfenbrenner, 1961) |

One aspect of -. the mother's affectlon that appears
to ‘be partlcularly 1nf1uent1al is her respon51veness, that

- is, that she responds 1mmed1ately and contlngently to the
signals of her Chlld ’It has been found to be posltlvely
assoc1ated with both attachment and exploratory behav1or
(Alnsworth and!Bell, 1973; Clarke- Stewart 1973),-genera1 f

| f%mbtional developnent (Robertson, 1962), and cognltiye:de?‘

PN

g
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velopment (Lewxs and Goldberg, 1968) .

- As the child becomes older, the type of respon51ve—
ness exhlblted by the mother appears to become espec1ally
1mportant to the Chlld'S ach1evement~related performance.
Mothers who encourage the child rather ‘than threaten him,
and who relnforce correct responses ‘with pralse rather
than glVlng punlshment for errors,‘tend to have children
who are more per51stent, are better problem*solvers,‘have
hlgher readlng achievement (Hess et aZ , 1969) and are
less dlstractlble (Bee, 1967).

The relatlonshlp between parental'nurturance~and
instrumental competence<in children also_has been found to
be dependent on other ‘parent factors."Baumrind and~Black
4(1967) found nurturance to be.a predlctor of dlmen51ons of
instrumental competence in mlddle—claSS preschool chlldren
only when 1t was comblned with parental control,»enforced
’demands and con51stency of dlSC1pllne. Heilbrun, Harrel
and Glllard (1967) found that maternal nurturance had a

51gn1f1cant lnfluence on achlevement standards in children

‘28

nly when assoc1ated w1th hlgh control. Hatfleld Fergusond o

and Alpert (1967) found no relatlonshlp between maternal
warmth as a 51ngle varlable and achlevement standards in -
children;’ Tarl (1971), as reported prev1ously, found that.
paternal nurturance was assoc1ated w1th the hlghestclevels

of chlldren s achlevement motlvatlon when 1t was comblned

w1th 1ndependence—tra1n1ng on the part of the father.:

"It thus appears that ‘the 1nf1uence of parental



o
~

nurturance‘on children‘s-inStrumental behaQiOr, partidu—;
larly achievement—reiated behavior,’dsdcontingent on its
interaction with elements of both matnrityﬂdemands'and |
‘control | Maturity demands by the mother have. been suggest—
ed preViously to be particularly important for the father—
absent child.~'In the follow1ng paragraphs, the relation—
.Shlp between various types of parental centrol and child—'

““ren's instrUmental behavior is explored.
Control. ' Parental control has had .various de-
finitions‘among studies of childrearing practices. - in

<

/
parent . intended to shape the. child's goal-oriented acti—

<

the present study, control‘refers to.those acts o

"vity, to modify the child s behaVior, and to promote in-
ternalization of parental standards. This definition is'
intended to distinguish the térm control irom restricti?e—
'kness, pUnitive attitudes, orrintrusiveness,on‘the part of
the parent. | o | H

'The tendency'to use different methods bf"control
in childrearing appears to be~related to. differences be-~
tween soc1al classes (Becker, 1964) . Duvall (1946) argued
thatvone could discern;two.different_value orientations
"among;parents that led“them to behave in'different ways'
toward'their chiidren. She called onev“traditiOnal" and
the other "devéﬂopmental" h Traditional’values, more com-
monly found among working—class and lower-class parents,

:vplace emphaSis on order and authority. The parent is con-

: cerned that the Chlld be clean, obedient, and respectful.'
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The emphasis is vn the child'S'behavjng'"properly", proper’

behavior being defined independently of any of the circum-

" stances that may have brouvht out that behavlor.<»1n
1 pave brousht aggut chat benavic

accordance with these valuesg'lbwer—class'parents are like-

1y to use direct "power—orientedf techniques and restric-

tiveness on.thevchild_(Olim; Hess and Shipman, 1967; Bron-

: fenbrenner; 1958; Hoffman, 1960; Bayley.and Schaefer, 1964;

'Sears_et.al., 1957).  Developmental values, in contrast,

place,emphasis on the'child's motiVes and the development

'of'self—control Thls pattern, more commonly found among

Radin, 1967-“-Maccoby and Gibbs, 1954); .and more. often

'mlddle class _parents, eméha51zes "1nternal" qualltles such

. as con51deratlon, cur1051ty, and 1n1t1at1ve, rather than

externallconformity ~Parents ‘in the mlddle class are

likely "to use more. 1nd1rect "love—orlented" technlques

’

(Bronfenbrenner,'l958)y p951t1ye reinforcement (Kamrlvand

‘utlllze reasonlng and explanatlon to control thEIr.Chlld-‘-

ren (Ollm et aZ 1967 “Kamii and Radln, 1967)

- The few studles 1nto methods of control 1n'

'father-absent famllles have been conducted solely w1th

low-lncome famllles. - It 1s<thus-not clear whether the

pflndlngs are related spec1f1cally to father—absence or lf

"they are not more approprlately attrlbuted to the lower--

'-”class status of the famllles 1nvolved The flndlngs are.

] .

51m11ar to those for” lower income famllles 1n general

. (Becker, 1964;>9 the mothers attempted to "overcontrol"

j(restﬁlct) the behav1or of thelr father absent chlldren

30 -
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and to use power-orlented techniques; thelr chlldren were

found to be dependent and subm1851ve and have 1ow achleve—

' ment motlvatlon (Tlller, 19575 Kriesberg,'l970)

The effects of a partlcular method of control

are much more . complex, however,than much of thls research

lndlcates, dependlng in part 1n variations accordlng to.

’the sex of the parent and the sex of the Chlld the spec1-v

_f1c technlque utlllzed " as &bll as_ the emotlonal context

of the dlsc1p11nary actlon. In much of the‘research«theSe”

varlables have been confounded leadlng to serlous ques-;A

tions regardlng the reported effects of dlfferent methods

S

.‘of control (Freeberg and Payne, 1967)

Baumrlnd (L966), however, 1n a comparlson of-

three types of parental control, eomblned degree, method

and context in her cla551f1catory scheme. "Authorltarlan"ﬂr

.parents set standards of conduct demand obedlence, and

are often punltlve, they "attempt to shape, control and .

:evaluate the behavior and~att1tudes of the- Chlld 1n ac—’

\ R

cordance w1th a set standard of conduct, us%ally an ‘abso- .

llute standard"-(p 890) These %arents use. punltlve,'."

forceful measures to control the Chlld restrlctlng hlS

7autonomy, and dlscouraglng verbal ‘give ‘and take. '"Permls—

o -

,s;ve- parents are non punltlve, acceptlng, afflrmatlve,

and reasonlng, and allow the“chlld to regulate hls own

'behav1or, they %ttempt to behave in a non—punltlve, ac-

. ceptant _and afflrmatlve manner towards the child's 1m-'

‘pulses, de31res.and act;onsi’(pr 889).‘.The§e'parents make



few“demands,:allow thehchildvto regulate his own'activi-

ties as much as bossible,,adoid\the ekerCise of control,
V:and do not encourage'thevchilddto'ohey‘ekternally:definedr;

.standards. ‘-. o "’ /K | |

Agalnst these- two patterns of parental behav1or,

Baunrlnd contrasts the "authorltatlve" parents who control

‘but do not restrlct thelr chlldren, they "attempt to dl—
“rect the Chlld S . act1v1t1es 1n a ratlonal . issue-= orlented.

‘manher™ (p 891)- These parents encourage verbal give -

and take, g1v1ng the Chlld reason for. dlrectlves and soll-‘

c1t1ng hlS objectlons when he refuses to conform,,but exert ‘d

» "

:flrm controlJat po1nts_of~parentfch1ld dlyergence.: These :

“

parents use

reason, power, and shaplng by reglme and
reinforcement to achieve thelr objectlves
- and do not -base their dec151ons on .group -
. consensus or the 1nd1,v1dual ch11d 5, de—
- sires. = e :

(p 891)

\ s -

The effects on the chlldwof these respectlvex
| typeslof dlsC1p11ne are: dlscussed in Baumrlnd's rev1ew.;:9"
- of: twelve studles selected for thelr relevance and me?.
_f thodologlcal soundness. Generally, these studles shoh ,:-h‘
;; that punlshment, when a95001ated w1th punltlve-
.ness and rejectlon, lS clearly assoc1ated w1th cogn1-
7t1ve and emotlonal dlsturbance 1n the Chlld (Glueck and
'Glueck, 1950 Sears et aZ.,_1953 Bandura and Walters,-
l"l959-'McCord et aZ., 1961 Becker et aZ., 1962; Kagan_:d

'and Moss, l962)f



— B . [

2. that hlgh demands (for orderllness, socially
’de51rable behav1or, and for assumlng household responsx-'
'bllltles) provoke antlsoc1a1 aggressxon only when assoc1f

ated Wlth repre551veq hostlle and restrlctlve parental

control (Glueck and Glueck 1950, Bandura and Walters,v S :'

1959- McCord et aZ 1961 Sears etfal.,_1953 Becker et

’.‘a§g, 1962; Schaefer and Bayley, 1963) .'; - s‘ t,

-. 3. that hlgh power assertlon may result in elther

‘nsubmlsslve or aggre551ve behav1or by the ch11d (Baldwan,-
31948 Hoffman, 1960 Schaefer and Bayley, 1963)

4.  that restrlctlveness, when accompanled by hos—
tlllty or - overprotectlveness, tends to. be assoc1ated in.
the Chlld wlth passrv1tv dependente, soc1a1 wlthdrawal,d'
tndahd pa551vely exp;essed hOStlllty (Becker et aZ 1962,
:‘.Kagan and. Moss, 1962 McCord et aZ 1961 Schaefer and

'tBayley,_1963)

5__ that permL531veness (lax control) lncreases the'

: 11ke11hood of soc1ally dlsapproved behav1or Ain chlldren
(Sears, Maccoby and Lev1n, 1957- Slegel and Kohn, 1959r~
Crandall et az., 1964). B S S

u6; that flrm control (enforc1ng rules, re31st1ng

33

ch11d s demands, dlrectlng child s behav;or) is negatlvely‘dff

»;correlated with reslstant and aggressrve behav1or 1n chlldj

_Jren (Bandura and Walters, 1959 Baldwln, 1948 Glueck and S

'Glueck,.1950 McCord et aZ 1961) and posxtlvely assocx—

-

ated w1th conscxence development (Flnney, 1961)

.7. that 51m11ar patterns of parental control affect :

boys and glrls dlfferently (Bronfenbrenner, 1951)
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fThe presence of high parental control thus ap;
-;pears to have‘detrimental effects“on the child'only when‘it
';con51sts of - punltlve and restrlctlve methods of ‘control.
dBalanced w1th nurturance and maturlty demands on ‘the part
of the parent, control has been found to be p051t1vely asso-
c1ated w1th the Chlld s development of 1nstrumentally com-.

tpetent behav1or. One aspect of parental control whlch also——'

has partlcular relevance to thlS dlscu551on is’

- .of communlcatlon establlshed by the . parent

Communlcatlon Studles by Baumrlnd and Black

v(1967) and Hatfleld et aZ. (1967) demonstrated that self-'
'rellant, selfjcontrolled, afflllatlve behav1or and hlgh
achlevement standards in preschool chlldren were related
.to parental communlcatlon ‘of reasons for thelr demands on
the Chlld ‘ Ollm,,Hess, and Shlpman (1967) reported that
mothers who tended to command rather than 1nstruct had

chlldren who tended t0/score lower on.cognltlve tasks.;,'

"Verbal 1nfluence strategles on the part of the. parent é

B have also ‘been found to play an 1mportant part 1n determln-‘“

1ng the Chlld s emotlonal development (Mlshler and Wax— ‘ v__j,‘ 3

"ler, 1968 quan and W1mberger, 1971), and Parke (1969) re—“
h*ported that accombanylng verbal’ ratlonale appears to. nul-'

jllfy the Eear and anxlety that otherwise accompanles im--

. '.08.&‘ -
'medlate .and "intense punlshment.

R S

Parental use of reasonlng, as one. aspect of con—
yltrol prov1des the ch11d w1th 1nformatlon about cause and
"effect relatlons whlch he can then transfer to srmllar 51tu—?i-’

“



ations (Baumrindf 1950). ‘According to Baumrind,,parents
Qho are arbitrary_in.their control of'the_chiid, that is;
.who do’nOt'provide the:child with reasons for their de-.
‘mands, are reiatively.unsucoessful in pfoducinghinstruménél
tally competent behaVior in'theit.children. These‘pa}ents
dofnot encontage’the'child t0’develop-contfol over his.own
‘-behaviof; ThlS v1ew is supported by Brophy (1970) -who, 1n_
’a study comparlng the 1nstructlona1 methods of mlddle and

' lowe: eoc1o—economlc class mothers, found thatathe maternal
.vefbal sequences which oreceded“the'chlld s actxon (as com-
‘pared with the correctlve post-response style) prov1ded
“the most meanlng and cognltlve stlmulatlon for the Chlld
Lurla (1960) and. Vygotsky (1962) have both p01nted out
that the Chlld 5 ablllty to "orde s hls own behav1or is
~based upon verbal 1nstructlon from the adult ‘which, when

h heeded and,obeyed,,permlts eventual_cognltlve cont;ol by
'the‘ohild of.hie own‘behavio;. .._ ,:"\ |

'Sex diffefences: ‘Baumrind (1970)'has‘pointed out

that obtalnlng data regardlng the dlfferentlal treatment—-

or behav1or-—of boys and glrls is dlfflcult because, when T

fthe observer'knows the sex-of the~ch11d,"an automatlc ad-
'justment 1s made whlch tendsoto standardlze Judgements_“
Tabout the two sexes"(p.‘7); Another problem in determlnlng
sex dlfferences among chlldren lxes ln the use of amblguous
.concepts, 51nce 1nvestlgators sometlmes use the same label

for dlfferent phenomena. Identlflcatlon and dependency--

35



two'concepts often'found in‘the sex—difference'literature;—
tend to have 1ncon51stent definitions between studles pur-
portedly 1nvestlgat1ng the same phenomenon (Bronfenbrenner,
1960; Maccoby and Masters,'1970). The etiology.of sex dif-
:ferenoes'in personallty'traits”has alsovnot been clearly
established in the literature. It is not certain, for.
example, whether glrls are more verbally respon51ve be-
_cause mothers spend more time in face—to—face verballza—
tlons w1th them as 1nfants (Moss, 1967 Goldberg and
Lewis,'1969)”or“because-glrls hearlng is superlor to that
hof boye (Garai andOSchelnfeld, 1968). ‘ |
| '»Reoently,'howeyer; euldenoe has emerged to sup-
',portvtheduiew that sex-relatedAdifferences ln_certain be-
bhaVlors'ofhchildren may be»due toioomple;,'subtle diﬁfer—'
_ences~1n parental behav1or toward sons and daughterg.ﬂe.ga

—Lewrs, 1972) Mlschel (1966) commented on the importance

"of parental relnforcement 1n shaplnq chlldren s behav1ors. -

The greater 1nc1dence of dependent behaviors
‘for glrrs than for boys, and the reverse situ-
" ation with respect to physically. aggres<1ve be-
~hav10r, seems directly explicable in social g
~ learning terms. Dependent behaviors are less
rewarded for males,. physically aggressive be-
hav1ors are less rewarded for females.in our -
culture, and conseauently there are mean dif—
ferences between the sexes in the frequency of
_such behlavior. after the - flrst few years of 1life.

. (p. 58

_ Bandura (1969), on the other hand, haSIStressed'that imi~

tation plays a’ 51gn1f1cant role in the chlld's personall—'h'

ty develOpment "through the chlld's active imitation, of

parental attltudes and behav1or (p 183) In support of

36



Bandura's view, Hoffman (1972) found ‘that the‘parent?'
! ®

role as a model of competence 1s an 1mportant factor in

‘e
3

the female chuld S - development of achlevement motlvatlon
and xnstrumental.behav1or.l

It is not clear,'however, how.the processes dff'
imitation and reinforcement lnteract\as mechanisms Of-maf

ternal influence on the father-absent- boy. While'Biller's

(1969) findings, reported.in therpreviouslsection, indicate :

that’maternal’encouragement andhreinforcement for instru-
mental behavior may sagnlflcantly modufy the adverse ef-
fects of paternal deprlvatlon on the boy, ‘the results of
,several other studies rev1ewed.1nlthls chapter have‘sdg-
gested‘that, in'the abSence‘of‘the'male model, the boy's d_
development of 1nstrumental competence may be fac111tated
vonly if the’ mother also allows hlm both suff1c1ent freedom

:and suff1c1ent respon51b111ty to effectlvely imitate com-

petent behav1or (Rosen and D Andrade, 1959- Tarl, 1971),‘

Summ ~¥.' The studles rev1ewed 1n thls Sectlon

focus on the smgnlflcant processes 1nvolved in the mother-”%

.chlldvrelatlonshlp.- The nature of the affectlve relatlon-
-ship'and‘the‘poweristrncture form the'core'of much the;
F-orlzlng and 1nvestlgat on regardlng the soc1allzatlon proe'
_cess within the fam1ly o R _ : ,f' |

- The patterns of 1nteractlon between mother and -

[y

Chlld are of’. cons;derable 1mportance to the understandxng o

pof how the 1nterna1 funct1on1ng of the father-absent fami-

ly 1nfluences the development_of the_ch;ld The mother" 8.
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The ihpact of this cOnteXt ‘and of the mother‘s own pefceprl

, 1ng sectlon.

pee

part in this ‘relationship is viewed here as critical.-‘Her-

38

ability to. grant freedom and respohsibility‘to_the qhiid,her\

-

methods of control and her ability to provide nurturance.

"~ to the ehild are important areas of her influence.

Understanding her'influence, however, requires.d'
4

looklng at more than the 1nteract10n itself. It requlres

1ook1ng at her perceptlons of her family and its stance

“vid-a-vis the larger world' Just as the effect of a 51ngle

parental charaqterlstlc is modlfléd by the total pattern

of parental varlabLes,‘the pattern of parental variables is

cohditipned'by the context in which the family functions.

‘ . i ] - .
. ) ~-". \ '

tlon of her status and her role is examlned in the follow-

a

<

PsyCh8QOgieal and Environmental Factors

Sy oo L - ‘ T T oo
‘Hess and Handel t19%7) ‘discuss twa aspects of-

»

..o . ) T . : .
.the psychosocial organization of a family which nave xele- - °

JUVance toithis"Etudy Oqe Qfathese'is'the_fhmii&j“theme"}

’whlch they deflne as

~ "a pattern of feelxngé motlves, fant&s;es,;

- .and conventionalized understanding which
comprise some fundamental view of reallty and -
'some way Or'ways for dealxng W1th it.

(p amy.

The family's implicit direction1JE&o'we arq and what we do
Tk , . KN AnE ans W

ebout'it"--is‘found in its tneme.*-Another_of-;he,ofbapiz4_:"

1ng processes of the family is the éétabiighmeht-efb

boundarles whlch hess and Handel descrlbe as "the p081-

v e o

e,
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LY
tion 1t has taken up vie-a- vzé the outer, non—famlly world“

(p. 17)._ Famllles limit their experlences in a varlety of

ways, 1nclud1ng the determlnatmon of how(self dlrectlng in-

d1v1duals Wlthln the famlly are expected to become, how much

©

of .the world it is important-to know about, and the transla-

tion of, experience according to family values. How these.
I . N

processes~of‘family life arermodified when the father leaves:

the family determlnes, in part at least, the adjustment the

rema1n1ng famlly members must make to deflnlng a -new famlly
L] R v .
structure

*

The inﬁluence of the.exterhal System with which

the mqther must cope 1s both dlrect as it relates to her
©
soc1al and economlc sztuatlon, and 1nd1rect as 1t 1s in-

terpreted through her perceptrons.‘ While there exist no

systematic investigations,of*the mother's aﬂ]ustment to the

‘_51tuatlon resultlng from her husband 'S absence, there are
'some studles whlch suggest that domlnant factors in the

‘mother s adjustmeht 1nclude the follow1ng.
: . ’ a
) °--pract1cal problems of living <(e.q., time,%.

.- " energy, finances) ‘ i X

o ‘--loss of self-esteem . s ’ ' .
% . --social .isolation - .. | o .
 ==C ncern for the father—absent chlld's adjustment

Deve10pment, 1971; Guyatt 1971;¢ Ilgenfrltz, 1961, Schlesmger,vl969)
'-These studles have shown that formerly married mothers,

icompared to those Stlll marrled are more 11kely to feel

1unhapgy and to suffer from fears.of belng alone and from'

loss of self-conflqence, they are more llkely to have

P .
L.

e -
'

&

-?hos lity toward ‘men (Canadlan Council on Soc1ali

39
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problens frnding time‘and'energy‘for“a job to augment
their limited income and still:maintain'discipline, educate

.'their’children,'and'furtheritheir positive emotional
grthhF they tend to feel likefﬁiSfits’beCauSe.social,life
is typlcally de51gned for couples. ‘The 1mpact of: these

factors is examlned below 1n relatlonshlp to consequences

~“on the mother s chlldrearlng behav1or.

Self-esteem Hill (1968)has found°that‘people's
B
elf concepts change accordlng to the roles they must as- -

—

rosume. "LdWerlng of the famlly s soc1al posrtion, -as a
result of redUCed 1ncome and 1ower occupatlonal status,i
;-may have serlous consequences for the srngle mother s, per—
,ceptlon of personal adequacy (Guyatt, 1971 Ilgenfrltz, ﬁ'

19615 SchleSLnger, 1969). While there appears ta be no:

=

ev1dence of a d;rect effect of lo:?red socral‘b051txon on
the chlldren in fathé!'absent famllles, Kopf (1Q70) found«‘

that the mother s perceptlon of the present situatlon as.
worse than it was prlor to separatlon was related to lOW'

<

Vadjustment ranking of tHé'son in school.' Deutsch (1960);
_infa:factorfanal}tic'study of school achievement“of Negro

- children frdﬁ low-incbme families, concluded . that it is -

- objective social conditions which are ‘associ- -
° : ‘ated with poor school achlevement, rather -
. - than the more specific individual and famili-
al factor although these last, in turn, are’
of course 1nfluenced by the ijectz.ve lJ.fe con-
- ' dltlons - ~ . 4
oo B S ,('p. 18)

a’. | —
. L - i

!A study by,Sears'et aZ.,KlQS?)fOf mothers of .

kindergarten-age children provides relevant information



regarding the effects of the mgt‘erfs self-esteem'on.hér
relationship with her childrénﬂl&t was_b found in this
study that the mother's self-esteem was an imbortant cor-
relate’ot-her abillty to feel and express warmth toward
her'child. 'Two other significant correlates of the moth-
er's nurturant.behavlor‘Which‘were,identified were the de-
gree to mhioh the‘mother held her hnsband.in hiéh'esteem
and the extentjto which she was.satlsfiéd\with her current
life sitﬁation; | .

‘9‘ Another dimension of'childrearing<which/appears.‘

to be affected by the mother's sense of self-esteem is

, her. ablllty to behave con51stently w1th her children.

—

'Psychologlsts now have substantlal knowledge of the need
for con51stent.res;ons1v1ty in the Chlld s env1ronment in
order:for the child to develop'a sense of mastery ln_hls _
interactionsfwith;that environmept_(e.g.,_Erikson,.l9503
Lewis and Gol.db»'_erg,, 19’69; Whlte, 195.§?‘watsbn, 19662) In
the‘SearsAét;dZ '(1955) study, consistent mothers (1 e.,
mothers who "followed through".on what they sald they

would do) had . hlgher self—esteem than 1nconsistent mothers‘
"~and were~a150.more nurturant-toward thelr‘chlldren and more
'orlented toward rearlng thelr chlldren, whlle inconsistent
mothers were’ found to be more orlented toward meetlng thelr
w'own needs than_those ofithelr ch:ldren. There does appear:'
'“.thereforeﬁ to he a-substantial}relationship between a |
'mother's berson}l adjnstmentzand her;interaction with

her cHildren... ‘f,' . o -_»f _jl L |

&
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‘_characterlstlcs of a mother who has a posxtlve self-
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o

Chlldren are also more llkely to emulate the'

concept (Helper, 1955). In theory, the degree to wh1ch the
child adopts a: parent's behav1or is a function of the par-.
ents” nurturance and affectlon, competence, and power (Bron—
fenbrenner, 1960; Mowrer, 1950; Murphy,. l937). Research

has demonstrated that chlldren model the behav1or of those
who are rewarded for their behavror (Bandura, Ross and
Ross, 1963; . Rosenkrans and Hartup, 1967), who are nur-

turant (% e. rewardlng and affectlonate) to the child '«
S ~7‘. b

" (Bapdura and Huston, 1961; Mowrer, 1960), and who possess'

rewardlng power (Bandura, Ross and Ross, 1963) It can be

- expected that 1n the father-absent famlly, where the chlld

_1s restrlcted in his exposure to adult models, the mother s

influence as a model of behav1or becomes partlcularly sa—

llent. Her affectlon toward. the Chlld and admlnlstratlon

. of rewards would appear to be 51gn1f1cantly 1nfluenced by

her own suocessful encounters with the env1ronment, that

B

is, with her ablllty to obtaln rewardlng consequences for.

.her behavxor.,

o

uch encounters may be expected to be llmlted

- for- the - husbandless mother. Early lnvestlgatlons by

Bowlby (1952% and Bartmeler (1953) strongly suggested that

4an 1mportant role of the father is as an emotlonal support

<

tO‘the mother for her self—regard and for her capac1ty to

nurture chlldren. In order to meet the emotlonal needs of

_chlldren,’adults must themselves experlence emotlonal sta-,

%
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bility and security. The indiwidual and emotional needs

of the mother, ideally met within the marital relation- .

. ship, may be deprlved of fulflllment for the sxngle mother.

Where a loss of self esteem is 1nvolved the need for sup-

port and reassurance may become even more 1ntense. In

' thlS 51tuatlon, the comblned needs of the chlldren may, be-

'intolerable to the emotlonally unsupported solltary parent.

" The danger also ex1sts that the mother may demand that- her
needs be met by her chlldren (Glasser and Navarre, 1965)
In elther case, there exists the potentlalhfor serlous,

N ‘
damage to the child's development.

'Social isolation. The single mother is “likely -

\\
to be llmlted in the socC. a tres that are normal channels -

-of communlcatlon for the .ao—parent famlly.- The type and

quallty of experlenégfavallable to. the female-headed

_household may -be dlfferent than that avallable to a two-
'p‘rent.famlly; lt may,not 1nclude those typlcal of the op-

bposrte sex, whlch can lead to a~structural dlstortlon 1n‘

t%e communlcatlon between the Chlld and the adult wérld r

(Glasser and Navarre, 1965) Most socral occa31ons are not.

geared for 51ngle parents, thus, they are often excluded or
6

-

',re5p0n51b1§iaes to home and chlldren leave nelther tlme nor._
energy (Ilgenfrltz, 1961 Lopata,_l969) It has been de— ;T

B monstrated (Proctor, 1963) that tuo-parent famllles are

reluctant to establlsh frlendshlp of any klnd Wﬂth sxngle—-

o

parent famrlles, whether they be the result of geparatlon,_f

FYANN

“‘J 3 -8 L
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»4refuse to attend because they feel uncomfortable or because L



'.most often of the soc1al isolatlon that comes from not

44

- desertion, or death. This’tendency'toward social,isola—

tion is compounded by lowered social status which re-

- moves the famlly from its preV1ous peer group.

- In a study by Marsden (1969), the majorlty of
';worklng;class women rearlng chlldren alone spoke of stlge'
matlzatlon by the communlty as 1solat1ng them from the.
hcommunlty, whlle those sedure in thelr self—esteem appar-

ently dld not feel such stlgma, -or were not concerned -

'about 1t. Important 1n this regard appears to be the at-.jp'
'tltudes of frlends and relatlves, espec1ally the mother 8

famlly and the amount of personal support they offer

(Goode, 1963). Bernard (1964) found that women who seemed *d_'
to handle thelr dally affalrs "cheerfully and w1th humor ;ff
had a network of frlends and relatxves to draw upon.v | |

The mlddle—class mothers 1n Marsden s study spoke

flttlng 1nto a "couples" soc1aﬂbworld. And the lowered
1ncome experlenced by these women only helghtened thls'
ylsolatlon 31nce they could no longer afford the act1v1t1es"‘
in whlch they had prev1ously engaged. Another major re—*d

"'strlctlon felt by these women was the 1acdt'f\§3$table

.....
'~
e

places -Ox soc1al contexts where they could "meet and get‘\
'{1to know men of thelr own age w1thout the survelllance and T
’gos51p of nelghbors (p. 134) When they d1d meet men

;they tended, however,_to dlstruSt the mot;ves of these

>

gmen and, 1n tlme, they tended to have a; negatlve attltude '

-
toward;menzln.general Marsden reports that of the 116
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ﬁmothers‘interviewed over 20% appeargd to have no soc1al

-contacts. whatsoever outsxde the famlly The exten51veness-

L9y

of the soc1al 1solat10n of the 51ngle mother has ‘been. sup~~ :'- ;;
o ported by Guyatt (1971), Ilgenfrltz (1961), and Schle51nger' |
(1969) | | -
| There 1s also ev1dence that, because of«the as~
_'sumptlon in Western soc1ety that the female-headed
v51ngle-parent famlly 1s dev1ant and pathologlcal (Glasser

’

leand Navarre, 1965) and the stlgmatlzatlon assocxated with

;i'} the mother s themselves lncorporate such attltudes,
-Q'feellng 1nsecure and gullt—rldden regardlng thelr Chlld-

"rearlng abllltles (Marsden, 1969-=Ilgenfr1tz, 1961)

’:Hetherlngton (1972) reported that dlvorced mothers 1n

”partlcular had a negatlve v1ew of themselves and llfe 1n.
"general. 'Burgess (1970), in a rev1ew of relevant research
':takeS“theip01nt of v1ew that o | |

}ts-lsolatlon of the one-parent famlly f
and by its attitude toward it as being de- =~
" leterious:to’ the«well-belng ‘of chlldren,-,

. society carries-within itself the conditions
--that are causing many of the -adverse effects -
. felt: by s1ngle parents and thelr children.

(p 13m

‘gPractlcal problems of llving.? Father-absence

bgenerally means downward economlc moblllty for the famlly.-e

‘:WlnstOn and Forsher (1971) nqxuieda.study of dlvorced

'ilmothers rece1v1ng welfare payments whlc that thelr

' x-husbands, occupatlons--and by 1nference, 1ncomes——were Te—

: not concentrated 1n low-lncome categorles, but paralleled

'athe occupational dlstrlbutlon of men as a whole. Krlesberg
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(1970),_1n hlS study of dlvorced and separated mothers 1n~

poverty, also showed that poverty was not related to the1r

soc1oeconom1c orlglns, and concluded that

The economic. fortunts of a husbandless mother‘
are largely determlned by contemporary cxrcum-
f stances L .

(p. 177)

: Lower 1ncome means not onlyla drop 1n consump— ‘

t;pn w1th1n the home, but often ‘a change in- hou81ng to,.

poorer accommodatlon in.a poorer nelghborhood (Carter and di

¢ .. —

Gllck 1970) - Studles of soc1a1 class dlfferences show
that ‘the- soc1al and economlc settlng of the famlly strongly

1nfluence the structure of behavxor that occurs w1th1§ the‘

famlly Although the category of soc1al class tends to be ~*f‘"

vague and overgenerallzed in’. studles of the relatronshlp

between maternal characterlstlcs and socloeconomlc status,g N

there can be no doubt that a mother s behaV1or 18 shaped

partly by the 1nfluence of the economlc and soclal com-""

munlty in whlch she llves, and by her p051tlon 1n 1t., Par—__‘tf

ents ln hlgher—status famllles generally-recelve more es- S

teem, more power, and more materlal comforts from socmety
“than do those 1n 1ower status famllles (McKlnley, 1964)

It has been suggested that the behav1ors of par-V

ents 1n 1nteractlon w1th thelr chlldren are often pragma—ff¢
th adjustments to 1nternal and external stress and deprl—f:fhf*
vatlon (Lew1s, 1961 Mlnturn and Lambert, 1964) Such :1fa;;l
stress 15 much greater among lower-lncome familles than ‘ gfhﬁi“

among mlddle- and upper—lncome famllles (zbzd ) As h;n-jr”

46
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turn and Lambert (1964)  concluded fromltheir crOSs¥cu1tural

'istudy~

'“It now appears that the pressures 1mplnglng
. upon the’ grow1ng child are.much more in the
nature of" by-products of the horde of appar- ‘
“ently irrelevant conSLderatlons ‘that impinge . ,L'.'
"upon the parents. - These con51deratlons of '
household. composxtzon, size of famlly, work )
load, etc., determine the time and. energy S
_that mgthers have available to care for thelr o
chlldren. "They determine the range and con- -
tent of - mother-chlld relatlonshlps and the-
vcontext 1n which these relatlons must take
' place. R N . '

i T T *‘(p."291-)_"

If-mothers of father—absent children tend‘to."bvercontrol“

Q N
;;and overprotect" thelr chlldren, as has been prev1ously

'“suggested, 1t appears that 1t may be 1n large part due to

':the adjustments these mothers must make to thelr env1ron- i

lfment. -

Concern_for the chlld's adlustment.. Marsden f’

'f(1969) found that 51ngle mothers were generally very con—;f

'fcerned about elther belng too authorltarlan and non—‘myff‘”‘

hnurt ant w1th thelr chlldren or of belng too affectlonate

: and ot prov1d1ng suff1c1ent dlsc1p11ne. Ma of these
~and o |

a7

:amothers found the two roles nearly 1mp0551b1e to lntegrate.ff:.

-,‘

;Goffman (1963) also*reported that dlvorced mothers believe'QV'ﬁ

‘themselves to be 1nadequate parents. ';f;jf;yjdy“*ﬁ"

It was found by Krlesberg (1967) that 51ngle'5ﬂj“°

,5mothers tended to be more concerned about the educatlonal

fachlevement of thEII chlldren than were marrled mothers,_ﬁf'

":however, frequently lacking supportlng envzronments, thelr

,Vconduét was often 1nappropr1ate and ;helr asplratlons fo



’

'thelr chlldren were depressed Addltlonal support for thzs e

flndlng comes from studles of asplratlon and Chlid tra1n1ng

practlces in low—lncome fam111es (Mchllan,-v ~Moles,[
1964). .o
o _ Attltude toward men. The etlol of . the hus-

bandless mother s hOStlllty toward men in’ general is not'

clear, it could stem from experlences predatlng her pre— .

sent 51tuat10n or . even her marrlage.ﬁ It appears, however,’L
to be closely related to resentment toward the absent
father (Guyatt, 1971 Ilgenfrltz, 1961 Hetherlngton,
1972) It has been found that the mother s evaluatlo% ofh.
the absent father can 1nfluence not only the boys feel— |
1ngs toward hlS father (Bach 1946),’but h1s own self-i.7“

;_concept and behaylor (Dlamond 1957- Neubauer, 1960).

48

Snmmary . Research flndlngs reported in thrs'sec%;

.tlon 1nd1cate that the effect of any partlcular parent'f

npractlce 1s 901ng to be quallfled 1n 1mportant ways byzthe‘-hf

”,total context of other practlces 1n the famlly and by out—.

slde envrronmental factors. The experlences of the father--.:fw

':absent Chlld dlffer from those of the father—present Chlld

r.not 31mp1y from the absence or presence ef a father S - 1n-“‘“

fluence but 1n many other soc1a1, psychologlcal and econo—f“.>

P

7 Parental authorlty 1n the famlly shapes how 1n-f’v*:*:'

p_chlld how they shape the Chlld in: ﬁnglng w1th thelr own

uL

e
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preferred experlence, whether they push, encourage, or~
restrlct the Chlld s growth and soc1allzatlon process
.lﬁess and Handel, 1967). The power structure of the
father—absent famlly is. one" in Wthh the dec151on-mak1ng
for the famlly devolves upon the solltary parent. Therer
may be a greater tendency to 1nconsrstency or . rlgldtiy 1nv
_rthe soc1allzatlon practlces of the mother since she lacks’
_ the supportlve relnforcement or balanc1ng 1nfluence whlch
~comes with the sharlng of authorlty w1th another adult
(Glasser andﬂﬁavarre, 1965, Krlesberg, 1970) 1s--yl__ l . -
The.larger soc1al context 1n whlch the famlly .

‘:operates also has a 51gn1f1cant 1nfluence on the pattern of
jchlldrearlng practlces.‘ For example, Baumrlnd (1972)
found that 1f black famllles were v1ewed by whlte norms,

| they appeared authorltarlan but that, unllke thelr whlte
'.counterparts, the most authorltarlan of these famrlles
't produCed the most assertlve and 1ndependent glrls. ‘lhes_'
iVSOCLal reallty of black females requlres ‘that they possess
‘ jthe skllls and abllltles to surv1ve competltlvely in- a:
litnon~5upport1ve envrronment.‘ Baumrlnd concluded that
‘ th Plack parents were not so:much reject- .

~'ing the child as % raining her to take care of
= ' herself from an early age. :

' (p- 266) },‘-'» o
'f:It is pOSSlble that 51mrlar dlfferences in: the structure
‘Zand soc1al context of father-absent famllles may - have thelr
"2own unlque 1nf1uence ‘on the development of chlldren in’ :

' these families.



- Conclusions

Theory has suggested and research has supported
: the view that father-absence generally has adverse ef-
fects: on the chlld s. ablllty to adapt to and master the

env1rcnment.‘ Ev1dence has been presented in this chap—

ter which demonstrateS‘that~the crltlcal 1nfluenc;4h

Whlle no studles of 1'ather—abséht o
"‘for the 1mportance of the mother s behav1or has been found"
“in all 1nvestlgat10ns whlch have con51dered thls relatlon—g

' sh1p ‘ Research on parental correlates of’ Chlld behanor
Vhas found partlcular dlmen51ons of parental behavior to be °

closely assoc1ated W1th the development of 1nstrqmental

~

hskllls in chlldren., Studles by Baumrlnd (1967) and Baum—.‘h
Arlnd and Black (1967) ‘have. found that parents of the most
ﬁ reallstlc, qpmpetent and contentvchlldren scored 51gn1f1-;
cantl;%%ibher than parents of markedly less competent |
Tchlldren on measures of the follow1ng behav1or dlmen51ons'j~f
| ifp--maturlty demands j»”— - - | Lt
‘h;--nurturance ‘_‘U
?e-control ffdrv:il
”jfe-communlcatlon.h =

"TtThese parents "balanced hlgh nurtur&hce with high controlfal_,

'fffand h1gh demands thh clear communlcatlon about what was

. - . ks M ‘v' ol foet” - . - " . . . -' .. L .'-» "



requlred of the chlld" (p. 80). rSupport for'the import-i

ance of thls partlcular combination of parental behavxor

',dlmenslons and 1nstrumental behav1or in children has come

from a number of studies: rev1ewed 1n this chapter. ,It

}has also been shown that maturlty demands (lndependence-

tralnlng and independence-grantlng) is a d1menslon of

chlldrearlng behav1or Whlch ‘may be unlque to the father-

‘Ch1l2’£elat10n8hlp in the two-parent ﬁ‘mlly, and thus may

have partlcular relevance to the srngle—parent mother s

ablllty to compensate fof the father s absence and offset

prlvatlon for the chlld

It has also been suggested that the 31ngle-'

. parent mother S chlldrearlng practlces,relatlve to the

'Jtent on her ablllty to cope with a number of psychologlcal

,;and env1ronmental factors found to be assoc1ated wrth

51gn1f1cance of the context of mother—chlld 1nteractlon

”»derlves from

‘the fact that the mother—chlld dyad is a
' part of a larger soc1a1 system: the nature
of the: Lnteractlon between mother and child
-reflects the position and mrcumstances of -
that famlly in. the larger comunity. o o

e 92)

'It has been’ shown that father-absence often means for

a

.the famlly reductlon in 1ncome, soc1al status and socral

T'gact1v1t1es, 1ncludrng for many mothers a struggle agalnst

A . L e

Rake

. at least some £ the adverse consequences of paternal de— IR

r'dlmen51ons of behav1or llsted above,may depend to some ex- .

‘ﬁfather—absence. Hess et aZ (1968) have stated that the,f.

51
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resentment, isolation and self-doubt (Herabgiand'Shdla,
1971) . .Particular problems include: |
—Qioss of seifFesteem_"

——soc1a1 lsolatlon

, *-pract1cal problems of 11v1ng (txme, energy,
finances) :

--concern for the'chrld'swadjustment:
_-hostlllty toward men.v' - 5 .
K Though none of. the studies of father—absent‘J
.chlidren has lncluded a systematlc 1nvestlgatlon of the
'1mpact of these factors, research ‘has 1nd1cated that the

'-mother S ablllty to - cope w1th these factors may 31gn1f1-

-’

o cantly 1nfluence her methods of controlllng child behavl—"“

"'or, her abrllty to nurture her Chlld, and her ablllty to

serve as a model of competence for the Chlld ‘,Socxal 1so—f

' ,latlon and loss of self—esteem fln partlcular have heen-b
J R - ,'-,v-‘

"rshown to lnterfere Wlth a mother s abrllty to provide

‘ nurturance to her chlldren.v Research on. the problems of

B 51ngle—parent mothers suggests that the parentrng Behavxor'

of these mothers 1s llkely to regemble that of the par— h\»g ‘:
* o

‘"ents of dyéfunctlonal chlldren ln Baumrlnd's (1967) and

w

VBaumrlnd and Black s (1967) studles, who teﬂﬂed elther

|
'v”to rely on power,.punlshment, and unlllateral demands ',:5J“.;H

' or to be relatlvely unlnvolved and 1ndulgent thh thelr N

{
.Unlflcance of these factors has héen sketchy, te "

'Chlldren,‘demandlng little of them._ Research on the 819—/.’“”

\ !
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'focus on indlvidUal varlables,'and relatlvely unsystema-’fﬁi;i_

~
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, 0 ‘ .
;wtlc.- Neve;theless,'the concluSLOn that maternal 1nf1uen¢e

is’ important to the development of the father—absent chlid ,
:1s con81stent,throughout this l;terature. “
' The objectlve of the present study is to deter-
mine whlch of the maternal varlables-—lncludlng the dlmen—'
51ons of éhlldrearlng ‘behavior and‘the psychologlcal and-
epv1ronmental factors 1lsted abOVe--has a 51gn1f1cant re-
; jlationshlp to the development of xnstrumental competencel
”7.1n father-absent ch11dren.» It is. hypothe51zed that moth-
ers of 1nstrumentally competent father—absent chlldren, o

as compared to mothers of 1nstrumentally dysfunctlonal

0’ 3

‘1ch11dren, w111 demonstrate hpgher lévels of parental ma-

B WP

turlty demands, nurturance,ucontrol, and communlcatlon in:

':1nte§a€tlon w1th'the1r ch;ldren, and also ev1dence hlgher dj

13

,'levels of adjustment on- the flve ma)or problem areas of
"loss of. self—esteem, socxal 1solat10n, practlcal adjust—

| ‘ment, concern for the chlld's ad]ustment,_and attltude to-x"
 ward men. . . e e LN

D . ' "_ o ,. L ] P '.;‘_ 4 e 9’ » . \<
The: dlmen51ons of Chlld behav1or used to assess

-

¢

lnstrumental competence in father—absent chlldren are"f‘ R
dself-control, explorat1Ve tendency, self-rellance, peer o

‘afflllatlon, and Subjectlve mood These dlmenslons of
vibehav1or were dlscussed 1n the fltst sectlon of thls chap—
?;ter as behav1oral 1ndldators of 1nstrumental competence. )
‘ The father-absent chlldren selected for the present study

K
'”‘were chosen on the basis of the1r demonstratlng dlstlnct'“‘

.~

'patterns of behav1or as measured for these flve behavxor
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..\j.,“- - . .
dimensqons: :chlldren demonstrating high 1evels of rnstru~'

‘mental competence Were desxgnated as Pattern A chlldren'

t

demonstzatlng 1nstrumentally dysfunctlonal behaV1or were .'mj .

de31gnated as’ Pattern B ' P R
gir: S i o ._ét_nypotheses . . fﬂ&b[
B T A 8 SRR i 8

The general hypothe51s of the present study

NG

-states that mothers of chlldren demonstratlng hlghu&evels

o of 1nstrumentally competent behav;or cPatte n A) wx&l have

reaf}ng practlces and ad]ustment than W1ll motherSIdfw~v

- chrldren demonstratlng 1nstrumentally dysfunct10nal be—

havidr . (Pattern B) ‘*‘ T A SRR PPN
o o R R
Chlldrearlng Practlces DT ' '\”v_‘~‘_ff“?ﬁ

~fﬁYpothesi$.ﬁ 5”'“Mothers of Pattern A chlldren will have
L R 'l‘\. . .,__t,,,m: . )
slgnlﬁlcantly hlghér scores than wm$1
hxmothers of Pattern B chlldren on the be-'

= ;. . K
};haVLor varlables deflnlng Maturlty De— L

[

PP

: e
T signi?icantly hxghei scorel than will A‘5Q_f}'
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‘ » - ~d c
Hypothesis III, cont'd. . : ‘ : S
S . ’ mothers of Pattern B ildren on the be- .

Control. o o

~w

havior Varlables deflnln

% "'Hypothesié.IV Mot&era of Pattern A chlldren w111 have

sfgnaficantly higher scores than w111

T .
~

C SR A _
ey . © U notHer } *éttern B children dn thé~ o

. \ﬁiables deflnlny(£ondun;§atloﬁ‘"";
J’{J i& ﬁ' _

_‘.'.

:Adjustment R
. : Mm -
Hypothesis V ﬁothers*of Pattern %:philﬁten w111 have ~
- ., . . - lr RS . \_‘_,
ST Slgniflﬁéntly !}iqher sqa&:és than will 1 -

"‘/

e

»5mothers of Pattern B children on the ad-”'
- @

d Coare e
_ (T_,.@“;;awf jus 9&% scale deflnlng Self—esteem.
L I

. R ; e : -
Hypothesis yf Mothers of: Pattern A chlldren w111 have ,J¢

31gn1ficgntly hlgher scores than w111

iiﬁfv R - mothers of Pattern B chlldren on. the

b

82 ‘
AT o

adjustment scale dgflnlng Sotial Isvla-

X E \l‘, .;:_‘f tlon. 7 ‘. . ‘. T ,.f ) \\’.

-

! ‘Hypothesis VII Mothers of Pattern A chlldren Wlll have
v L T .

[N I

31gn1f1cantly hlgher sgores than w1ll o »5;;£
'A S B} "3’ mothers ‘of Pattern B ch;.ldren bn the a&— L
Justment‘scale deflnlng Practlcaé Adgust-,

.ument. EPR AU o

(2
VL
&_.._‘

AN

8 [t SRR A

vifﬁﬂypotheSlS VIII Mothers of Pattern A chxldren w111 have _;f"fm[

e

e}gnafrbantly hlgher scores than w1ll

L ;ﬂ,e*;;*//féfi//;Others of Pattern B chlldren on'theh

.

adﬂuétllentgscal& defml% Pemepu‘on Of _ ".:.‘v :
Child's Adjustmeng,‘. I i

Wt S . hd .
RS - e e - R I PR . s
e » . . ) 3 7S e DT P K ; HE
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Hypoéhesis IX

Mothers of Pattern A children will have

”signifiCantlffhighéf scores than will

mothers 6f Pattern B children on the -
adjustment scaﬁﬁpdefining Attitude To-

ward Men.
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" "+ CHAPTER III

t | o < METHODOLOGY - '
P . ‘ - S

Overview -

fbjecilve of the study was- to test dlffér—

I -

ences 1n-ma nal chlldrearlng practlces and adjustment

wassoc1ated W1th two patterns of behav1or in. father-absent
K . AR

Chll ren.‘ 1nstrumentally competent behav1or (Pattern A)

i“and 1nstrumentally dysfunctlonal behav1or (Pattern'B)
'19'
Mot ers were selected for the study accordlng to the

: pattern ‘of behav1or demonstrated by thelr 4= to 6- year-old_-5'
: father-absent chlldren. The chlldren were ‘all. between |

S

the ages of four and 8ix because prevxous research has

~

generalbrlndlcated that under 51x 1s a perlod in a. child'
development durlng whlch father-absence 1s most llkely‘tov
have adverse effects on the chlld's personallty develop— ;
ment (Blller, 1969; Blller and Bahm, 1971,:Hether1ngton,.:,
r1966' Santrock, i§70a)’ The chlldren were. 1dent1fied for
pattern membershlp by observatlon of thelr be;av1or in |
the nursery—school pettlng. Pattern A chlldren wére 1den—,'
tlfaed as self-rellant,’self-controlled ‘exploratlve and
,.content (1nstrumentally competent), Pattern B chlldren . _$J '
1 were 1dent1f1ed as elther dlscontent,_wlthdrawn, and dlS- -
trustfuI or lacklng in self-control and self-rellance and

« T ! . . 57 A
: : . I e, . . R
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‘tendlng to retreat from novel .or challenglng.experlences. d
i(lnstrumentally dysfunctlonal) o o bi, ;_

The mothers of Pattern A and Pattern B ch11dren
" were observed lnteractlng w1th thelr children in the na= .. o
‘tural home env1ronment and later 1nterv1ewed regardlng

problems they have experlenced,s1nce thelr husband'
;iabsence.f The Home VlSlt éequence AnalySLS; developed by
: Baumrlnd (1967), was employed in ratlng observatlons of 'I‘:Wﬁﬁyb
n'mother-chlld 1nteractlon 1n the home - settlng., Baumrlnd'. o

,‘»'.
. -

1967) Paren&ﬁinterv1ew Schedule and Parent Interv1ew

;fﬁﬁsed chlldgﬁgxlng practlces and attltudes.. The Ad- k

“W‘n&wha o5 %
Justment Int ew Schedule and Adjustment Interv1ew

‘fScales, developed for thlS study,'were used to assess,prob— o
llems of adjustment\AS pengelved by the mofhers.t In addl- ff*
,tlon, the CiassaI and Class II- scales of the Callfornla

Psychologlcal Inventory were admlnlstered to the mothers g

lto 1dent1fy personallty’characterlstlcs whlch mlght ac—flf
‘ count for any dlfferences in adjustment found for mothersv
= i T e

._of PatterngA vs, Pattern B Chlld‘_

R T

rfrom among chlldren attending seven nursery schools rp
v“:v" ¥

_vthe Clty of Edmonton. They weie deslgnatéa as Patterﬁ”k

P i
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‘ W R
éﬁgﬁt‘fA' ST
i'mothers-(N = 10) and Pattern B mbthers‘( 10), accordlng
. to the pattern of behaV1or demonstrated by their chrldren'

in the nursery—school settlng. e

Selectlon of Subjects

‘Twenty 4- to 6 year-old chlldren were chosen_
from among 340*ch11dren a tendlng seven nursery schools
.ln Edmonton‘ The nursery}schools were selected on the

ba51s of four crlterla- 7(1) they had a relat1Vely hlgh

: percentage of father—absent chlldren cg%pared w1th father—:

presant chlldren enrolled (an average of 34%),_(2) they ;
prov1ded the most homogeneous env1ronments relatlve tov:’
$other nursery school fac111t1es in the c1ty, (3) they

’

_were staffed w1th the most hlghly tralned chlld care.'-

personnel relatlve to other nursery schools in the c1ty,,qy;°

. and (4) they were located 1n varlous geographlcal sectlons

2 <

r'representlng dlfferent demographlc areas of the c1ty.

L All Shlldren enrolled 1n the selected nurqery

e

Pl

stchools were rated by thelr nursery school superv1sors on:

'~:lO9 behavxor items (see Appendlx A) related.to flve dl-ff'

;men51ons of 1nstrumental competence in preschool chlld—:;'u

[ren.: namely, self-control, approach-aVOLGance tendency,w~’

g_self-rellance, subJectlve mood and.peer a£f1liatlon.v‘fu

- Slxty of the father-absent chlldren, who recelved among

pra

the thlrty hlghest or thlrty lowest ranklngs,as detérmined ;Jf“if‘:

. by total scores on\the behav1or ratlngs,_composed the ‘ﬁ

Y

_flrst pool of potentlal subjects for observation.“ From ;;:;v”

.59
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thls pool of potentlal subjects, 28 .were selected who

-

‘met. the followrngacrlterla. :

-.‘.1

) (1) The éhlld must have been attending hls or her
“’currentenursery school for a perlod of at least four &
-'months, 1n order to avord sampl1ng behav1or that was pr1-
'amarlly a response to a new s1tuatlon."

(2) The Chlld must have been father-absent for a

perlod of at least one year. The ratlonale for thls con-lgi

“trol was. to exclude the p0551b111ty that the chlld's be—

hav1or and home sltuatlon would prlmarlly reflect the 1m—--‘

pact: of a recent traumatlc event ethe departure of the

father (McDermottﬁ 1968)

@

(3)> ‘A chlld whose famlly 1nc1uded m father-substl-“'

"was excluded 51nce a father-substltute would be expectedy

':to proV1de 1nfluences on both mother and Chlld whlch would-

.

._1nva11date the’ re@ults of thls study._ The 1dent1f1catlonrt;5:

'+ of father-substltutes came from the mother s report,;_“

g'51nce no other method was deemed fea31ble.‘lf.r_#'

A )

B j'(4) Only a flrst-born child was selected It has ;" -

o

,been found that older 51b11ngs can have a 51gn1f1cant in-f\

: fluence on the adjustment and behavnbr bf the father-ﬁfffx‘ffff

"Zabsiéf chlld (Sutton—Smlth et az., 1968 WOhlford et aZ

1971

:j_(S) Only a Chlld whose measured I Q was abOVe 90

»nwas selected 1n order to av01d sampllng behav1or that wasﬁ'v

dfthe result of retarded mental deveiopment. For thlS pur- fﬂl?gu1 f

‘:pose the Peabody Plcture Vocabulary Test was employed

: u"v ."‘. .



. Wl(6) The samp%% was’ llmlted to famllles for whom
. } 1) . —

Engllsh was the frfgt language, in ordef to reduce the -
7lp0551b111ty of cultural dlfferences among the chlldren

“and thelr famllles.;r' |
?*7) The sample was 11m1ted to famllles whose mothers

-'Jwere dlvorced or separated Mothe!! who were w1dowed\e£}

‘_who had never been married were excluded because évldence
in. the 11terature 1nd1cated that the experlences of these‘a

'groups dlffer 51gn1f1cantly from those of d1vorced and

,1._. s,
. -

: separated mothers (Sprey, 1967)

”'KB) The sample was llmlted to famllles who had been L

4

1n the mlddle soc1o—econom1c range prlor to fathe:iabsence,

t'“ln order to control for chlldrearzng dxfferences ong the

: mothers that would be related to soc1o—econom1c status7"

Qv . -

'vprlor to thelr husbands' absence.- As a’ rule, father— o

o

ﬂt.absence lowers the sociqreconomlc status of the famlly..,»'h
' /

L-Whlbé’the data regard;ggvthe effects of lowered soc1o—lsf7

‘gneconomlc status on’ the father—absent famlly 1s not deflnl-

a

f%itlve (e g.,_Kopf 1970), research 1ndicates that such an..

:‘~ﬁ

:fexperlence would 1nd1rectly affect the motheru§h11d re—_ o
"latlonShlp, dependinq upon the mother s ablllty to adapt -e"'"'

to the lowered status (e g., Glasser and Navarre, 4965)
umhe necessary data was, obtalned from mothers' reports

“fand measured by the Warner Scale, pfaf“f;f,ﬂj ,ff_ ;af};' RS

After this 1n1t1al selectlon, three famllles

"~.

”;Twere ellmlnatedrfrom the study for personal reasons (no &

t;rfamllles refused to partlclpate )' The remalnlng chriﬁrenﬂ'.
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/

3

_'who'met:these.criteria——lB from-the highest ranking.group o

~and 12 from the: lowest ranklng group——were assessed in-

’dependently by two tralned observers in the nursery school

f;settlng

| The flve dlmen51ons of Chlld behav1or (self-
;‘;control, approach-aVOLdance tendency, self—rellance, peer'
;';afflllation and sufjectlve mood) on whlch the chlldren 1n
;ithls study were assessed are thosg 1dent1f1ed by Baumrind'

.;i(1$67) as dlfferentlatlngwbetween chlldren who‘were the,
‘“5mo$t ﬂealistlc, competent and content and those who. were
":elther dysphorlc and - dlstrustful Or 1mmature and 1nsecurel
"The definitions of these flve dlmensaons of behaV1or and
the asg%cts of behav1or by whlch each of the dlmen51ons
was. assessed are foﬁnd below (see pp 63 69) |
Chlldren 'S behavxor in the nursery school set-'
',_tlng wasvassessed by two tralned observers durlng 51x

':one-hour observatlon perlods, !!ndomly dlstrlbuted over. a

62

"ftwo-week perlod'- All ratlngs were made w1thout consulta—»*f-'h

'-tlonybetween the observers.h In.addltlon, the ﬁeabody Plc-.‘.

'?;ture Vocabulary Test'wasvadmlnlstered to each Chlld prlor

-hito 1n1t1atlon of tﬂg§qbservatlon perlods.. In order for _f

the chlld to remaln in the study,‘the two obserVErs' “1 i-’

Aratlngs had to concur w1th those made by the nursery school
,,,staff and be 1n agreementJW1th each other.i All chlldren

jhwho were rellably rated by the two observers and had one of
. Q-
”’the patterns of hlgh and low scores de51gnated 1n the fol—

'[7loW1ng paragraph were selected for thlsﬁstudy.. A total of

-t



QO;childron met those.criteria.e

Children who were rated hlgh on self rellance,
u?mood ‘glghpproach or self-control were designated’ as'
ﬁPattern A (N=10). Chlldren who were rated low on the ap-

. proach dlmen51on and elther a) the" peer- afflllatlon and

- mood, or b) self—rellance and self- control or mood dlmen—;,J

~

sions were de51gnated'as.Pattern-B (N=10) .!
.Descriptive'CharaCteristiCS'of the Sample’
o ——t : :

™

'tern A and Pattern B chlldren and thelr mothers are con-

talned 1n Table l on p. 64 The sample con51sted largelys

of mothers in the lower mlddle and upper-lower classes.'

I

;The mothers of Pattern*ﬂ chlldren tended to have somewhatad{

d
IS

d‘hlgher soc1o—econom1c status,_although the between—group
‘dlfference was not s1gn1f1cant The educatlon level of

'the two groups of mothers was nearly 1dent1cal both
, » .

groups haV1ng an. average of twelve years 'ﬁormal educqg;-w'
: , . L TR

"'tlon. - L ')'

IR

AR }e'-rChild'Behavior_Dimensions*

,The f1ve dlmen51ons of Chlld behav1or (self—control

\approach-av01dance tendency,'self—rellance, sub3bct1ve

. " 1Designat:.on of pattern membershlp 13
: the crlterla establlshed by Baumrxnd (1967). :

_Descrlptlve data on the charé@terlstlcs of Pat-;

63
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BN

mood and peer afflllatlbn)r used 1n the present study
" for sub)ect selectlon, are summarlzed as tralt ratlngs.

‘They were: assessed through observatlons of chlld behav1or
A

in the nursery school settlng made 1ndependent1y by two .

'psychologists experlenced-ln the observatlon and dlagn051s

t

of preschool behav1or, and by two nursery school superV1— .

fsors.fam;llar w1th,thetchridv‘ erng.the_deflnrtlon of*i

%

trait as - L ; LT

Y

R a characterrstlc of an’ 1nd1v1dual Whlch

" allows other individuals to predict his
" behavior along a’ contlnuum of xndxvidual
dlfferences, 5 : -

o (Baumrlnd ‘1971b, P: 5)

c_the ratlng of tralts 1nvolves perceptlon of 1nd1V1dual~ ;’f"

,bghaVLOrS-whlch are con91stent:" 'ﬂ-a.‘ SRR
Whereas on. 1n1t1al contact the Chlld'
" behavior. appears to be 1nf1n1tely vari-
, t'ablé% with repeated obseérvations it be-' e
‘J>s~‘comes clear that certain patterns tend - R
'gj':to recur in similar c1rcumstances, that . o
s ,‘f'patterns%bear a temporai relatlonshlp S g
B fp.pto ‘each éther, anﬁ/that some- patterns DR :
7 oceur” frequently, others, 1nfrequently. B
.. "Most 1mportant of all, we' begin to rea}lze
. thit far  from being infxnltely varlable,
.--the: chlld's report01re of behav1ors is
"f1n1te._,.j_‘_-%" e ) - :
: ' (Hutt, 1970 p 29)

\'The patterns of behav1or dlstlngulshlng the two.

s

;dgroups Of father-absent cnlldréh ln the present study are y
| de51gnated as 1nstrumentally competent behav1or (Pattern ta
A) and 1nstrumenta11y dysfunctlonal behavror (Pattern B) m
The flve d1mens1ons ofchllﬂ behav1or used to determlne

pattern membershlp are’ those 1dent1f1ed by Baumrlnd (1967)

e

‘na=. Lo _ P



‘behav1or——two major components of 1nstrumental competence

as indlcatlng both socxallzed behav1or and 1ndependent

(see pp 12 - 15). They are def;ned_asrfollows; :

Self'Conérol“

SéTf~control refers to the tendency of the Chlld

- to’ control the impulse to act 1n those SLtuatlons where

self-restrannt is approprlate. In order for an 1nstance

“~

-”of self-restralnt to. be treated as an 1ndex,of sglf—control

the ch11d must be mbtlvated to engage in an act and there

must be adaptlve reasons for restraint in the form of ‘an-

2

adult prohlbltlon or a safety rule. -:,

: Aspects of self—cont assessed were (a) obedl—'

. A
'y

‘ence to nursery school rules that conflxct w1th an. actlon'

-

I

Qpat the child is motlvated to perform, under c1rcumstances.

@

wwhere such prohlbltlpns are known to ‘the: Chlld. (b)”ablll-

ty to sustaln a work effort‘ (c) capac1ty to walt hlS turn

4

“1n play w1th other chlldren or 1n use of washroom fac111-'

. -

'tles,»(d) ablllty to restraln those express1ons of exc1te—’

,'the peer group; and (e) low varlablllty of self—control ash:

"ment or anger that would be dlsruptlve or destructlve to -

’ shown by absence of exp1051ve emotlonal expres31on or

'sw1ngs baﬁw : hlgh and.low"control.

A roac Avt-ituée Tendenc

fjto whlch the Chlld re@ﬁts to st1mu1r‘that are novel stress— gi

4.

Approach—avoxdance tendency refers to the extent g”

4."

. ~
o .
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ful exc1t1ng, or unexpected by approachlng these stlmuli

1n an exploratlve and curlous fashion (contrasted to av01d-k"

,these stlmull or becomlng 1ncﬂea51ngly anxlouS'when chdal-

J

lenged t&approach them) N

Aspects of approach assessed were (a) v1gor and

,1nvolvement w1th Wthh the Chlld reacts to hlS normal en-.
'v1ronment (b). preference for: st1mulat1ng activltles, such
/\ . \)

‘as rough and tumble games or. c¢limbing and balanc1ng,»( )_

1nterest Ln explorlng the potentlalltles of a new env1ron-

‘ ment ; (d) tendency to: seek out experlences ‘with challenge ]'

(e g., tasks whlch are new. for him) ; and (e) tendency to

J'attack an obstacle to a goal rather than retreat from the

FOR

Self—Reliance :

f'*f

R ‘.-pﬂ ' R

Self-rellance refers to the ab111ty of the thld

to handle hls affalrs in an 1ndependent fashlon relatlve to o

'lSth helpﬁseeklng may be regarded asmag AQpect of selg—

rellance rather than dependency when the Chlld actlvely

searches for _help 1n order to perform a task too d1ff1cu1t

. for hlm te accompl;sh alone. The chlld rated hlgh 1n self- S

rellance, however, does not seek help as a way of relatlng

:to others or’ of av01d1ng effort, but as a means of achlev-‘

<
1ng!a goal or learnlng a new. technlque.

-

Aspects of selfhrellance assessed,were (a) ease

“'of separatlon from mother,v(b) matter-of-fact rather than

-
A

'.a ' » . /-b

other ChllC ap hlS age. As thls varlable is. deflned real- 3

]
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depéndent manner of elatlng to nuxsery school superv1§brs,3

»espec1a11y ﬁhen seeklng help, (c) wrdllnghess to be alope

_ & *a A_\A,“

at timesq (d) pleas&re ekp&fessed in learrmng how to master
- Yy - G . v. ‘ ! . .- ‘.
'g\ ngw tasks; (e) res,l,stance to encroachment of other chlld—; :
' . O P
7 -re' (f) ;l,eaderslﬁp J.nﬁ’e.rest and ablllty,_and (g) -1nterest
bexpres's‘e;i ‘1n mgklng dec1,sibns and cholces which affect hJ.m.
SubjectJ.v( ﬁOoé “(Lﬁuoyant—l?‘ysphorlc) e R -
v A Subje(@lve mbod referst, to the predomlnant affth S :
ju" & e ﬂ . l_._..% .‘,':,"4 "( \'.5““ _‘
expres by ch‘l;d w:.th regard to the degree of pleas- G
T y : 3 RN TR

‘ux‘er and zest shown. gf buoyant mdorl was demonsgr‘ated! 'be-r ) J D

¥ I S

hav orally by gabpy 1nvolvement‘1n nursery schéol actlv:i- * ‘,‘_ .

, If the child is o%gorng, he ‘.may appear. llyely‘andn | **
> perhaog ‘a" gxess;vely gbﬁd" humored..' : less outgq:.ng, .the '_0
h 7 " ~may appear contemplatlve aﬁd é;vately engrossed‘ in "'; - |
rﬁa;_ contented ‘sgcure’ ma’ ner.v A dysghorlc mood is. .‘exp-'_;'; e “.".: ‘
9 __.anx‘:Louﬁs‘,.hostll)e,‘ an;i_i“unhappy peer reiatz.ons and low ln u “

'_ voluement JJn nurge,ry,,school act1v1t1es., If the Chlld Ja
;..outgo,'ng" he may ‘appea'r; angry; punzshlng, and obstrqetp.ver ;:i 'l'

appear DRI

..




ST ‘,’:n"' oSy , , 0 A
ent w1th the partlcular peer relatlonshlp, (c) COoperative
v P g
. engagement in group g%t1vrt1es,‘:nd (d) absence o£ sadls—
j\ &% LA K
“"Eg*trc ‘hostLle, or. unprovoked aggrgsste bqﬁaégor t0ward?
ﬁﬁ\ playmates.‘v*)_ e ., :fy}‘J ;3“f:, ’ ' '
. 4; , , ! N - w ‘;‘ﬁ - :«‘)‘ .
&} ,f};l . . A 'E' iy “
- L e e .
. . Maternal. Behavior blmensions<
. . . 7’ ’ . 2 ' ’ .‘l " ’ .
o L "Four dlmen51ons of. parent behav10r (maturlty -
e . : - . s
¥ W N L
s demands, nurturance, control and COmmunlcaxagn) Were ._Uq”~”
e D) . LN E
used in the present study to fssess d;ffgrences 1n“.ch11d_

Q- . He Y
s of Pattern B chlldren. They were measured“through

'5 ,y“"‘; A.‘)' . -

_ Qn!of mother—chlld 1nteractlon 1n the home settlng

: o -

agng the H

V1§1t Sequen.e Analy51s (HVSA) i Each of »

’tiese dlmen31ons o?\parent beh£v1or have been deflned by

T

y Muu,

‘7:

.{d ables. The congeptual definltgbﬁsfor eaéh dfﬂenslon and xn;m

1;the operaﬁlonal deflnitlons ﬁgw the varlables hsed 1n thls
. 'L'q’ .

""Study are as fblloWs.::”ﬂr' e bfﬁ.t “";-‘-'.-.w v
“uMaturityLDemahdS[;ﬁ:u';T'"r“'%ffr - ‘;",f.glifu_ T
f}-l*’:_f ‘ Maternal maturlty demands refer to the pressures *

put upon the Chlld to perfbrm up to ablrlty ln lngellectu- :

- L

al, 5001al,,and emotlonal spheres (1ndependence-tra1n1ng)

o . ‘. s

-y‘and the leeway glvenfthe &hlld to make hlS own decrszonq.x;“

g practlces between motherﬁ’of Pattern_A chlléren and

Q - 2 'v—\ W
‘ QBaumrrnd (1967)uas contagninb -a number-of”lnd1v1dual varl—‘,

69




., | . . : . g

. s [ - -
\1;1 »¥ o ' g o Eewen s e
. . . . et . R ihd "'
; , o ' : A f{’fé‘ P 2
: -,._‘ % ’; g %
s A, Indeﬁendence trarn1nq$‘control' The perCentage Lo
. . ”
-

of mother—lnltlated cbntrol sequences where the'dessage'i

4

concerns cognltlve 1n51ght ﬁhto cause and effeﬁf.relatlons
‘Ign'u

\

or factual knpwm@dge about ‘the world The purpoSE of - thls.i“ ”

‘4 3

varlable 1& tQ*measure the extent to whlch the motﬁer s'ﬁ' fh
v ! F @ R
contLol efforts are 1ntegrated with 1nformat10n or ratqpn-lw'*

‘e
Ry ¢ h "
ale ther?eby J.ncréa51ng the chlld s ablllty t&"’d&rect hlm— ‘JW"’F

e

selfﬁﬁn accordancp w1th certaln pr1nc1ples set fbrth by

T"the*mother. o '~i S ”*& . o ”t(:",
: Yat o ‘ L T

- g :_' a R ’ ’ ’N' . s ’ 8 Nl
!ﬁq':‘fﬂéglf lnde ndence tralnln ' noncohtrol.\ Tha,percen— AT
N . ? : Ll B ""“h' g . . . 9

.
-

EX

tage of mother- 1n1t1ated nonpOwgr sequé%eeSwwhere‘the meu; N s~w
sage cﬂncerns an . exchange of ;nfowﬂ§tron,'and advancemgpt ‘f§':f‘éﬁ

N to the Chlld's cognltrv;2s2c1al skllls, or [ dgﬁlSlon %5&;1_ A |

’ by the chlld The purpbse of th‘x&warlah-le zhs d;o measure o

. .

. - : g
- in non—dlsc1plinary 51tu3tlons the same mother be&aV10r e
as 1nlyar1able A, (control) hif_'f ' g a“ ”‘f; e e

lC; Respects Chlld sﬁdeCLSgon. Th bercengbéeeof.-'
: 'y = wj ‘;‘ﬁ .
- mother—lnrtlated cdntrol sequences in 1hg ndﬂ—compllance

b} p e L
where the mothef*retracts‘a alrectlve on- the ba31s of the o

.t

) R z

;;Chlldifyarguments; PR LT , :
"-pt‘ ’ j s ."“" o . ‘ : . ’ .. . - ' "' . (W "'-‘ . ¢
- ran > M : - )
LMUERUEANCE T o T
A {g‘V Ma&ernal nurturance.refers to the caretaklng
SR ¥ .

functlohs of the mother Ancludlng those maternal abts anq

- I -

*

attltudes that express 1ove and are. dlrected at guarantee—

;ng the chlsd‘s phy51ca1 and emotlonal seéurlty Nurtur—” '3fgyg'

'f’ ance 1s~expxessed by warmth and 1nvolvement Warmth 1s
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R TS Ty ‘
S . et LY Y

_.deﬁined as'the‘motber s love and compa551on for the cthd Cew
;av, EN ‘.x},‘.‘ 4 .
expre;sed b& means of sghsory stlmulatlon (glances, mutual

glances),'verbal approval, adﬂ tenderness of expre551on and

touch Involvement 1s 'defined as prlde and pleasure 1n the>

child's: accomprlshments as- manlfested by wards of pralse

.g

and_ 1n ~the 1nterest shown. Theflnd1v1dual varlables-comT S

s . t' S o
s IS . . R

prlslng the dlmensaon of nurturance aré as follows._, - -
. ® Y PR o o - -

‘jf_KD.; Satlsfkes dhlld. the’ percentage of Chlld- P

1n1t1ated sequences-ln whlch the 1nteraction produces‘sgl— ' . { —‘f

1sfaction for the ch11d \The purpose of thls varlable 1s” '_ ,j; ﬁ;

toﬂmeasure thgwextent to'whlch the motﬁ%r succeeds in satr . ;:?r
, 1sfy1ng the Chlld ln chlld—lnltlated sequences. c
. i_ LB Suppbrts‘ch" 'l The percentage of chlld—lnltlatéa ‘F%h
-sequences”lnuolvln;‘th_,chydd's geque;t'for supporw to _r:ka;:

— AT S
C whAch “the- mother cemplles léss tho?; Sequences yhere the T, -i

e, .
m;thervdoes not comply W1thout glVr a reason or an’ alter— : ,%
W Ty 5 - A
natlveu_ The purposé of thls varlablgfls to measure the't e ;
. mouher s tendency.gp react affygmatlvely to the Chlld's;l;: p.:;ftv
blds}for support and attentlon.;Wﬁ};;‘ . .f';4f;;;i'j;;f?'si,?" -
: Contml,)' P Tt e S g
- D :*Maternal oontrol‘refers to‘thersocralizlng-func-"::ff,;;{:,
tlons of ‘the. mother.y It: i@n51sts,of those,acts of the, '
C. o ‘

mother 1ntended to shape



yw

L]

- of: restrlcglveness, punltlve attltudes, -or lntru51veness.

The individual varlables compr1s1ng maternal control are,'

- as follows-'

. F #%51t1ve outcome.

e

.,,

Jffcompllance or to SOllClt the Chlld'S oplnlons and feel— gt

1n1t1ated cohtrol sequences

The,percentage of mother-

in wh1ch ‘the chlld cqmpl;es

0 L3

The purpose .of this variable is: to mqasure the mother s‘ |

ablllty to enforce darectives. y §ﬁ? . g, S o

A
L *

riG.b Does not accept P
pergéntage of ‘chi ld— 1n1t&
d&&iﬁpot comply 1n response

*q&ng or crylng Th__pugpos%

.

*the extent to Whlch the moi

¥

! . ° 4 .
J _} N

.’%1‘ T '.'4,-',-’
. . 2

Communlcat;on

KD K .,‘:\_,‘

~r4

S

1ngs, that 1s, the extent to w§gbh she uses verbaL,(open) o

Wlth the expressed w1shes of thevchllg

Maternal communlcatlon refers to the extent'to

whlch the mothen uses verbal reasonlng elther to‘obtaln z..QD e

K : S S
- _ , S ¥

ower confllct with child The‘gwlx o

v '

ed sequences in wh1ch the mother‘
to the* chlld's whlnlng, plead—

Of thls varlable is to measure'nw -

il
- .
o2 . Q’ 1

coerced 1nto complgymg‘"

eyt L. . R
: s R, L I
"6 :

S

T . . i . .

Kt ‘w .
s

rather than other manlpulatlve technlques of control

: i w'f o

The 1nd1v1dua1 varlables comprlslng the dlmen51on of com-: -,

- . 9

mudlcatlon are'deflned as follows,

L . e -

. . . PR 1
e .. v ’ S . ‘-
' R <

I '.v‘(i'.

H,f; Uses reason to obtaln compllance., The pe; entage

L.,

’-Qp*whzdh'the mothet%}‘uejrﬁw“

. @—\_'1‘_

The purpose of thas varl-»ﬁ.f'

‘1

for



i N * - vll . ’ 1‘ ?’l o .. . o . o B
e T = .o y ‘ . ' g ','
I;': Encouragesﬁverbal give and take. The percentage o

of control sequences\ln whlch the;méther uses power or
E"reasonportresponds with power‘orlreason to the Chllg's

demands' in order tO“handle ainother-child divergencé'.' In--
_ o, ) In
cluded her& is the*percentage of control sequences in which

-

" the mother enggﬁes the Chlld in argument generally alterlng

'hls‘course of actlon as a result .The purpose of thls-varl-j:_ .
4¢, able is to measure the ertent to whlch the mother responds \Tl&f'%
. to dlvergence by the use of reason and argq%'ht rather thanﬁﬁf?v'é

La oY
o N e

pdler. T o nt e T

) 7: .»/\;" y o 3* ‘ . S . - .o -.4 o Lo
“aternal Adjus#ment Variables ; -

. ': .. .,_\‘ Ci

e L. e ~_ L. e

?ibe ﬁariablés (self esteem, soéialdeontaét},iﬂ "“Fﬂ!;g
' AL

ARERN . ke

-

LS e,

: f'
practlcal adjustmen?L perceptlon of chJ.ld>'s agjustment
- and attltude toward men) were . used in thlsqgtudy to as-.

*{ sess dlfferences between mOthers of Pattern A chlldren .

and mothers of Pattern B chlldren on thelr adjustment

L Adjustment is deflned as the satlsfactlon, freedom from B S
o constra}nt, and perceptlon of personal adeqqacy experlenced

L K ]

v'“by the mother 1n meetlng her own and her chlld's needs." : 7{ Sk
S Th"idjustment varlabfes were assessed through 1nterv1ew h‘ "‘¢~
procedures u51ng the Ad]ustment Interylew Schedule and.:

o Adjustment Interv1ew Scales. Eacg qf&these-viflables has

-
PR

' been found through prev;ous research to. be a major problemp* 4

, area Eor 51ng1e parent mothers (see pp 38 = 43) : T?G ‘ ’fsﬁéz‘f'

_ ""‘ ! \ :. o ]M ‘“,-7; .-‘”‘7;': :



& a .
R .
:'§é1f—Esteém- KL SR PR S
37' f ~es teem 1s deflnedvas the mother s percep— L
t:Lo f h%self as competent to meet the need%x of herself
‘ o2 .v > . k) . * ) » O
a,pd her Chlld ‘ T ,\ ST . f
‘.“§0€B~al---‘Contact"" . e h : @1 "’ ';
“g . -,%" ‘Social contact %i defin as the amount of so~ f

c:.ﬂ rnteractlon engaged hi by the rnﬁtger ,,and t’he_degree

RN -."J

LA of satls.factlon expressed by the mot:her w1th regard to her,,‘

-e . .

soc1al sﬁ:uatlon . @,

I ,"3%: ) ,; . L ) *f .
PraCtlcal Adj ustmeng:

-

74

- .. - : Practllcal a@J‘ué . I
fxeedom from economlc and phy51ca1 (tlme, e.gergy) ﬁogm-‘JJ '_‘35“ "
‘:stralnts ex'bressed by the mother regardl.ng he’r a;illty to~ o :

o '_meet her own . and her ch ld s needs. o | : Ly ‘;,.:!‘?-"-
_5Perce‘ptlon ‘of. Chrld's Adjustmg_ ',“' o e '
: %+ . :y" - "@ A Y ' N e
Perceptlon of Chlld s adjqustment 1s def:.ned as - VB
' the degree of concern‘ expressed by the mother over prob- :
'-T‘lems' of the Chlld related to: the father s absenq;e. -
'.Attltudé Toward Men &( ' ) - '. ‘ ;"’: vf"'v__;, - ‘ .. : |
y T '..-h.‘.. . R -
'."" 5.,_~ Attlt.ude toward men is’ deflned‘as the degree of R ;
l'.trust (vs. hOStlllty) expressed by’ the mother towavrd men,
' - . . -4
s " 1nclud1ng her f,ormer spouse.vé-,‘,,-‘:_?_“-..'_:-'. : I
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Instruments B

ce Analysisf(HVSA)

vHome VlSlt Seqﬁ

o f The HV;:\;as\lnitlally developed by Baumrlnd .

(1967) to measure four d1mens1ons of parental behav1or

1dent1f1ed as‘maturlty demands, nurturance, control and _:“gw

'communlcatlon and ‘has been - used with some modlflcatlong'
N = .’ »

«S by Tarl (1971) : HVSA was‘desugned to measure in det "‘:’L
"those parent—chlld 1nteract10ns in whlch one memberv(in3

r~fthls case, the mother) attempts overtly to Influence the

behav1or @f anothem;(the chlld) or vxce versa. Theh
3. 0 N N
. 1nteractlon unlt 1s called’a sequence. .Itsflengt ’:

r"- @ . [

ﬁ?and‘lts-outcome. ?_ .:-',u.;_., »3:§ ce ;"',f.' TEL
N .:?_v - . . _‘,;f." N

Accordlng to Baumrlnd (1967), a control sequeﬁee

-lconSlStS of two or more Causally relgted acts contaip*ng ) L

‘e
[ :
r

‘a. single messa§h and lnvolvlng the same, two famaly members

as part1c1pants 1n an 1nterchange 1n1t1ated by one of them.

" and endlng w1th the other s compliance or non—compllance.m;“

I . . B3

o

A noncontrol sequence hae no control 1n' fa;or or: compll~§%ww~

'ance outcome but otherw1se has the same def;nltlon..yﬂtnffl'
Y A
Coded elements of tﬁe sequence 1nc1ude the par- oo

substantlve message%‘degree of pOWer and klnd

Aof 1nqent1ve ﬁs d control-outcome ratlngs“ and Chl d sat—~ 3

o e

‘wlsfact}on. Type I sequences are control sequences lnlti—,s“*“

S . ‘ K - .
RN

ﬂated by the mother 1ntended to.control or a;ter the beha— B

-




‘d“tlatlng act the. mother dlrects the Chlld how to behave,,_‘.’
.1mpelllng the Chlld by power or 1ncent1ve._ The Chlld res—

\'ponds by complylng or ‘not complylng The Chlld makes a

4

' deCLSion 1mmedrately, or follow1ng a- number of 1nterperson- ’T’A"

‘halrmaneuvers with the’ mother, who 1n1t1ated the sequence.:
u,These maneuvers and the results are called the control— _
A’; S [ . S :

outdbme ratlng The nature of demand made upon the Chlld

.'determlnes the message code,“ Type II sequences are‘chlldb

R

f‘lnltlated cq&trol sequences.} Here the Chlld makes a. de-“
mand of the parent Wlth W ich the mother complles or fazﬁ ST
to %omply lmmedlat@ly or aféer further 1nteract10n wit

the Chlld Typ@ III sequﬁﬁ?fs are mother-lnltlated non— _;. e

control sequences engaqu rn wlthout the 1ntentlon‘of f;'ﬁ A e:f

R

'alterlng the behavxor d@ the chiId and usually for the

mﬁtual beneflt of both mother and chlld :dAppendlx C con—._' S
g, I ) P
’ talns the ba51c HVSA ca&egorles and a sample HVSA cod1ng o

‘\

form Deflnltlons for the parent behaV1or dlmen31ons of j’

'

maternal maturlty demands, nurturance, control, and com*:
u 3. i .
, munlahtlon\and for the varlables comprlslng each d1mens1on

_:have been presented pnauomﬂy (see pp 69 - 73% ‘i’f~fdff*f**”.

. Ry

The following is an. extract from an actual home -

A , s (S 4 v;".~ e e
v151t durlng thls study whlch has been coded 1n order to __1‘_;jv

'1llustrate the system”=:(/ 1nd1cates beglnnlhg of a Se- 'f' “Fﬂ,i*f

- —

'quence,‘/ 1nd1cates end of eequence. Roman numerals I
‘ ‘ )

II and III refer to type of Seqd.hce and arahlc numerals




. . never get ‘it. C: Sometlmes.A /M.

A ; babhllng
aby-talk (googoo gaga).» C

s bumps oh lego blocks. /C:
B.ve, six, seven, eléﬁt,»nlne.‘-
f-ow how many there is on thlS’

‘on the row nekt to it./ M:

'How aid you- flgure that out? Cs.

. one,; two, three, “four five. And -
this has five, And this®has one,

" two, three. The other one has. one,‘
two,” three. M: How comé you think.
‘they did it that way? C: Cause.

It's the way I planned.a M: You

"planned it d1d you’,;_: I piannedi‘ﬁﬁ

that./ o
"C ‘plays w1th alrplane.. Mother .
fills tub. C:. I. _want the: blg s
duckx,and the - llttle “ducky - (talk*'

" ing to. 5 f).  C.leaves room. “ /M:
Can- you 'find both : of - them? C' Yeah.

M: Okay./ /M: Oh, where's your:

rnlghtgown (in exaspegated tone)?

C: “Downstairs. - M-«Who s gonna. get
1t° -C: You (€ continues to play
w1th “airplane). Mz How come it's

-always my turn. to get 4it? ‘ C: Causé'“

f'all the time I don't have to get -

it. M: Yeah, but all the time: you'

‘Hey, you want some bubble bath in’
your water?. C Yeah./. /C. ‘1 want.
-to -pour it in, M: Alright (C pours

"1t ‘in./ /Cs- Does 1t ‘have’ bubb}e&
in,

“1n ittyet? M: No.. /M Pour it

rlght under the faucet, rlght under
the faucet ~keep going, little

“more,. wént lots of. bubhles._ That's . -
. enough. WA THAT'S ‘ENOUGH!! -.You're
. gonna have E IR

ubbles, ‘God, .you're

. ‘ganna -have bubbleilever shere.

R herself the whole t1me mother is’
8235 - LR

' Okay, ‘thatll do=t./ /M: I'1l'be”
;back in a moment with- your nlghtle, A

(M. 'leaves.y ' C plays, chattlng to

¢

gone ) R .‘»

Baumrlnd (1967) reported fernab111t1es ranglngaj:y;:u

S e

7°TypeviiI¢”fw

Begin Type

N
.-
T

. Type” II,

&

" Type IIT; -

.Type 112
Begln Type II;

Type 12

~

bl

e

s "

2

e
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End@peﬂIlg 'l .
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from .76 to .90 on four klnds o‘””

. Ky X

]

as foliows. Rellablllzytg-—one transcrlpt, two coders,

v . . ‘
scrlpt, two coders,‘neither v131ted home—-averaged <763

-

Rellablllty 3--two transcrlpts, ‘one' coder who v1sited

E home——averaged .80 Rellabllltyca—-two transcrlpts, two

:coders who v151ted h6me-~averaged 84;7u;1~f

‘ . i" . - ..
?2‘. The»four dlmen51ons offparental behav1or meas—

ﬁ chlldren as 1dent1f1ed 1n thls study (Baumrlnd 1967-

,1Baumflnd and Black 1967) - In the present 1nvestlga— avat

*_tlon, mother-chlld 1nteractions weﬁe observed in thei.'

'natural env1ronment of the home." As Lytton (1971) has

- il ﬁ
.p01nted out, arguments canrbe made to‘;ustlfy both observa—

v~obsg;vat10n ls the questlonable generallzablllty of data

xS&tton-Smlth, 1£5& Baumrlnd 1953 1970, 197lb) Becaué‘e“'"l

...
o'

tlon 1n the natural s‘ﬁtlng of the home andlln the strqu -
s y
Jtured 31tuat10n.a The greatest dlsadvantage of structured

4,,‘

51tuat10n 1n wh1ch the chlld 1s soc1allzed (Gump and
IS Y 1.

. L‘

I

) naturallstlc observatlon has the«major'problem Qf lack of

v

control oVer external stlmull, attempts were made tb en-'\
,sure that the 51tu§;1ons‘?ere as 51m11an as~p0831ble
T e .‘\

e

A

(see p.: 84) The HVSA- measured the. mother—chlld 1ntereﬂf£3;xﬁli

.v“" S OO , Y

actlon darectly and dlscretelg,‘as all_lnteract{pns weref1;'

¢

O [ T
;~ured by the HVSA haVe prev1ously been found to be 51gn1—~:e

: fxpantly related to 1nstrumental competence 1n preschool rf

3 ﬁathﬂred 1n the exper1menta1 31tuatlon to the natﬁral-ia_?;

_.both v1slted—home--av2raged 90 Rellablllty 2--0ne tran-.;?“

P

S ea ¢

St
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- e T g "

~7illustrated_above. The observers were non—part1c1pant.
R A , v 4 L

~ Parent Interview

.

M

The 1nterv1ew is a b1 dlmen51ona1 1ﬁstrument :

A : H]

whlch Baumrlnd (1967) de51gned as an adaptatf%n of the s ‘>}

”parentflntervlew, 'ed by Sears, Maccoby, and Lev1n (1957),

oL e

;1on about both parental attltudes and , .

to obtein informé

uﬂflng perﬁoruance. The.;nterv1ewtls_dr-; ' _ \/’é?
'fctions; the”firstfpart‘contéinihg QUes—';;»,e %f@
.;tlons on belleéfiand attltudes and the second partxcon~- :

‘ ta;;ing questf%ns on performance.. Thls lelSlon was made '44:;
‘1n order to digglhgulsh between parental chlldrearlng - ddﬂ R
. rdeology ?ndlactual iﬁ:ldrearlhd perfgrmancg Wlthln thetf RIS
anterV1ewhschedule tﬁ:‘qf'stlons were grouped 1n sectlohsv

el

.

fw1th each section focused on a dlfferent dlmen51on of }-“

\
Al | - : 1

”parent—chlld 1nteractlon. Flfty—four 5-polnt scales were #5¥_ L

vused to ratm.the 1nterv1ew transcrlpts, w1th "5" represeht- ;m",;ij
~1ng the h%ghest ratlng., The four dlmen51ons of»maternal

: qontrol maturlty demands, communlcatlon, and~nurturance ;.\“ﬁ e

2 : LR oo

a

jare assessed by scales l 31 32‘39 %P 45, a:d 46 54 vg{: ;ew““*

*‘the parent 1ntervibw-@re contalned 1n Appendlx D. ;f;f.._f't;*“;g"f

id Slnce hypgtheses were made at the behavﬂoral ,

'.; . - '4'
b\

< “ f— - \”




marlly to determlne whether dlfferences in maternal attl*

* "‘*.r -
-

tudes and reported performance ex1sted 51m11ar to the <

-

hypothe31zed dlfferences in behav1or for Pattern A and

Pattern B mptbers. _ e

gt ' o .
AT R .. n
nt Intenﬂlew , i T

The ad]ustment 1nterv1ew was de51gned for the"

present study, based upon quest&onnalreiwconstructed by -
I » ﬁ:%:," )
the Canadian Councrl on Soé&ab“DéVelopment (1971),:Guyatt

. (1971), and’ Marsden (1969) . g %bta’l“ r“f°rmatl°n ébodt TB

;' pFoblems of adjustment whlcdﬁbhe mothers have exper1enced
C el 'd .

'31ncé tge absence of thelr husbands, The 1nterv1ew is

‘ 3. 9 . %I . [
_sectlon contalnlng

d1v1ded 1nto flve sectlons,.W1th

questloﬁgfon dlffetent varlable of_,g \rnal adjustment-i.
b ‘

ot

\. -' self-esteem, soc1a1 contact practlcal a%ustmem-_ (tlme, ,Q

energy, flnances), attltude=toward men,éand perceptlonnof

Flve

. chl ld' s %d] ustment

o "'-

measure each varlab ’;ed to rate the 1nterv1ew.~

.

e “bré/nscnipt,s,, wlthA 4,
‘c"&‘l '

‘jrng the hlghest ratlng

"The interAPew" scheduLe*an -sca&es for the adjustment 1n—”

'.v.l LI _W.‘f'.x e dowe .. R Wy e

2]

terv1ew are COntalnbd 1n Appendax~E

‘~Re11ab111ty of the adjustment 1nterv1ew was

B E T s
< A . L

,“

-

determlned through a pre study sample of four husbandless '

l .

mothers, not lncluded 1n thls study, who met the criterla',_’o

£or subject seTEctlon (see p. 51)~, Percentage of agree—ti'

o L TR .“

‘ment between'test—retest scores ranged from 60% to 80%

i . .

fbr thls pre:study sample, w1th no’ ‘more than one p01nt
,',j,;s e fw,"' I ?:'ﬂ”ﬁ"f“-7v ’fl

T, e

—pornt scales, one scale to gf;_l"*



b

‘ y ) . , . ) U v . . . ‘._.‘ . / N "
] dlfference between. any of the test-retest scores. " The ' . D
3 5 p .- ‘ . A . »
valldlty of the 1nterv1ew was Judged prlmarlly by its :

N . “
J;"

correspondence W *three questlonnalres prev1ously used

”‘"to obtaln 1dEorﬁxtlon onYthe - same varlables of concern

3

in. thls study.t In addltlon, the questlons enabled both LT

dobjectlve responses (e g.;‘"How many tlmes have you been3
N ‘

'COut soc1ally 1n the past two weeks’") and subjectlve,]

. - B T e li}i,..',“»
’ responses (e g., "Has your soc1a1 llfe changed sxnce be-. s

R 2 .
ot comlng a 51ngle pafént?@) for the SOClal coﬂtacsignd prac-.-

3 . S

¥

~'t1cal adju ent varlables,'whlch were then
. »‘ Ql f 4 R .

: welght on the 1ntervrew scales, nﬁponses to q

.)

° cernlng attltudes and perceptlons wereoaccepted at face

'ven equal

stxons conf

T4

- J ._“\‘f ’ S . , o uj &) . ) .
: Callfornla Psycholog;caﬂ Inventory (CPI) ' _ o
;L_Class I and Class II Scales a*-' S _“7‘ B "‘V“jitﬂ |

; = - ’ 4 . )
f%e scales in Class 1 and Class I& of“the CPI ‘ -
: > e LT 3

L

reVaddressed pr1nc1pally to personallty characterlstlcs xg,;:.

r).

-

'J.

: 1mpoltant for 5001al 11v1ng and\5001al 1nteraétlon.' These
=N ' _ L
scales of the CPI were. used in the present study«as a rqeas--',-f S

RS : 1 - N > '.",‘
ure of. those personallty characﬁprlstlcs whlch could ac—i" "'f{
'f'count for anx,dlfferences found on the adjustment 1nter-§§ 'f{5:.f¢

- R e s

av¢ew between Pattern A- and Pattern B mothers. ‘Appendrx F

.fcontalns the Qalue of u on the Mann—Whltney test for Pat-’

T A
Uy

e e

tern A and,Pattern B scores on each.sqale, w1th the mean th >
sco;e and standard detratlon Pattern comparlsonsrand ai;:iﬁv!‘
;ﬁcomparlson of each Pattern s comp051ted proflles with the :A:ifif;7

L

v
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\.\\
For the twelve Class I and Class II scales of
. . .
the Inventory, cross-vdlidation studies show correlations

A
A

\
in the .38 to .60 range with other objective and Q-sort

measures. Test-retest correlations have been found in .
1N

the .60 to .84 range. .
: L ’
. : N ///
Peabody Picture Vocabulary Test {PPVT)

The instrument pfovides an estimate of the sub-
ject's verbal intelligence, and was used in the present
study for sample selegtion.‘ It is easily adminiséered
aﬂd”;cored; Alternaté form reliabilities reported range
from .67 to .97 (Buros, 1965) and vglidity studies have
found correlations in the .70 to .86 ranges when%Fompared
with Stanford—Einet‘(L—M) and WISC for predictive)validi—
ty (Buros, 1965). | |

Socio-Economic Status (SESj
7 1

(’// The scale used to assess the subjects' SES is
. \ . .
that devised by Warner, Meeker and Eells (1960) based on

i occupation, house type, dwelling area,:and source of in-
come. The Warner Scale correlates 1303 with the Blishen
scale for an Edmonton saﬁple (Orn and Das, 1972), withl h
each showing the following mean and sﬁandard deviation:‘

‘Mean © standard Deviation

Blishen 50.424 : " 8.73

Warner . 50.860 : 10.87 _,-

[N



Procedures
v \

Training of Observer-Interviewers
Y

4
A}
The observations in the nurs%ry school setting
. i ,\ ’

were conducted by two fémale psychologists, both of whom

were experienced in the observation and diaghosis-éf child
behavior and in the administration of the PPVT.

o The HVSA and interViewing was conducted by three
47 :

¢

female graduate‘students from the Department of Education-
al Psychology, University of Alberta. They were trained
in thé observation and coding of.mother—child’intgractigns
‘accérding to the HVSA and in the procedurés involved in
interviewing ﬁothers and in rgting respbnses fo questions:v
Training was conducted ovetr a fourteen-week pe;iod;~ Video-
_tapés of parent-child intéfaction QereAempLoyeﬁ;guring the
first twelve weeks df training and ACtual home observations
'of mother-child interaction and interviews with the mothers
were conducted duriné the last two weeks. The obgefvers
were also trained to ask édditional questions regarding any
tradmatic experiences in the life of the chiid, anyISpeqial
resources available to the mother, and the influence of
possible fagher—substitutes on t.e family. The use of’
female observers was intended to relax reservations that
- the mothers mightvhave and to facilitate their.coopefation.
The observers Wgre'instructed to discuss fully with.g;e
mothefs any apprehenéién they may have feit~aboutvthe

" "home visit. Y



Description of the Home Visit ‘ o

Observation of motherdcﬁild.interaction in the
home setting, using the HVSA; occurred during periods 1in
which maximum pagent—child verbal exchanges and d;veréeﬁ—

" cies were expected to occur--dinnertime, 'ua:h £ime, and
bea time (Bernstein, i96l; Baumr}nd, 1967). The specific

time of.the observation periods was determined by inter-

viewing the mother prior to the home visit regarding

- ~
o

.routine activities of the family; MOsﬁ of the observa-
'tion periods las£ed from just bgfore;dinner to the éhild's
"bedtime. Each home was visited’twigé,‘ét approximate in-
tefvals of one week, with observatitn periods lasting
th&ee'hours for each visit. |

;

Mothers were told tha the observer could not

socialize during the periéé of observation and that ‘the

observer would handle the children's overtures, should

‘they occur, hefself. Although the range of behavior sho@n
by the mothers toward their child;en'yas very broad and |
"included inétances of spanking, screaming, and intimate
affection, it was‘assumed that fewe%‘in§tances.6f such ex;
;treme behavior, particularly negative(behévior, occurred
'in the presence of an observer than would othefwise have
‘occurred. |

During the homé visits thefobservers‘recorded
in written narrativevand_qn audiotapes'all ﬁotherfchild

: RN . ’
interactions. . The narrative records were transcribed and

v
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‘used in conjunction with the a%diotapes for coding the
HVSA. {
The Parent Interview, aimed at obtaining addi?’
tional information about the mother's beliefs, aﬁtitudes
and‘actual childrearing practices, was conducted during
the first home visit pridrbto the observation period.
Originally, 1t was intended that the parent interviéw be
carried out after the observation periods had concluded
inAorder.to avoid deliberate attempts by the mother to
behave in a manner consistent with reported beliefs and
practices. ' A pilot study of four familiés, however, found
the péposite to be the case. When interviewed after the
cnncl sion of the obsefvation periods, mothers tended to
respond to interview questions with jusc@ficationé for
their actual behavior. Pre-observation interviews, on the
other hand, eliminated this contamination of intefview
détb, and it.was found“tnat the observation periods were
of sufficient length and involved sufficient in?énsity of
mother-child interaction that the motheré\tended to behave
in a manner whic ~indicated a:/é§tablishedfbehavior pat-—
téfn. ' - _ EA . ." |
"The Adjustment Interview was conducted in the
home following nhe obser&ation period during the_secdnd vi-
Sit. 'All responses were'recqrded on the interview sche-
'dule. All of the motners responded with‘apparent frankness

to the questions in the interview, even those regarding
<

N
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relatively intimate aépects of their lives. It is believed
that their frankness was due largely té the familiarity
and rapport established between the observertinterQiewérsh
and the mothérs by:the time of fbis interview.

. The .CPI qﬁestionnaire.was ieftpwith the mother
‘at“the time of the second visit, té be cémpleted by\he{
and returned within one week. Sévqnteen of the guestion-

naires were completed and returned: nine from Pattern A

mothers; eight from Pattern B mothers.

Technical Equipment

-~

For the home visits, the observers were equippgd
‘with cassette tape recorders. With the mothér's permis—
sion, all of the verbal interacfion ghiing‘the observation
periods and the mothér's responses-to the pérenf interview‘

were recorded.

o

Statistical Analxsis

Reliability Checks
Reliability estimates for the HVSA coding and for
ratings of the adjustment.interview were computed as fol-

lows: . ~ ’ ' : .

Inter-coder reliability for the HVSA. Thirty
percent of the transcripts were coded by a second person .
trained in HVSA coding. These transcripts represented )

equal sampling of the three observers' protocol réports

from the home visits. Reliabilities consisted of an aver- .



age of the individual reliabilities obtained on variables;
" A-J, using the Pearson product-moment correlation coeffi-

cient. 'The inter-coder reliabilities obtained in this man-.

ner were as follows: >
Between coders X and Y--r. = .83 : .
Between coders X and Z--r. = .92

Between ceders Y and Z--r. = .88

Inter-rater reliability for tHe Adjustment In-

EéEXiEE- Thirty percent of the interview'transcripts”yere
scored by three raters. Reliabilities consisted of an
average of the individual'reliabilities.pbtained on,the
five edjustment scales,\using percentage of agreement.
The inter—rater reliabilities obtained in this manner
were as follows: |

Between raters X and Y-—73%

Between raters X and Z——BO%

Between raters Y and Z--73%
In additidn, there was no more than one point:difference

on 87% of the individual reliabilities. ~ ‘
Analysis > ' ’ . *\

In the analy51s of the results, "childrearing
practlces" is represented by the sequence scores oktalned
on'the HVSA and adjustment" is represented by the scores
obtained on the Adjustment Scales.

: . / , |
The Mann-Whitney U test (Siegél, l956)_wasvem-
‘p{byed to test the hypotheses that mothers of Pattern A



children will have sighﬁficantly higher ovérall scores
than will mothers of Pattern B children on the four ai—
.mensions of mafernal childfearing practices‘and on the
five variables defining_matgrnal adjustment.

The Mann—wﬁitney U is used to test whether two .
independent groups have been dfawn from the same popula-
“tion. It is the most useful non-parametric alternative to
‘the parametric.&-test when the measurement is weaker than
interval scaling. U 1s obtained by combining the scoreé
f;om both groups and ranking these in order of increasing

size. -The value of U is givén by the number of times that

a 'score in the group with n; cases precedes a score in the

'

"group with n, cases in the'rahking; -
-y
. np(n;+1
~U = nn2 * ________1(21 ) —,Rlv .
where R; = sum of the ranks assigned to the group whose

sample size is n, (Siegel, 1956).
“ ~ An alphé level of .05 was used to determine the

significance of the valug of U for a one-tailed test.

*



CHAPTER IV’

RESULTS
¢

'

The results of this study are reported in two

seckions.\ The first section contains the results for -
”  HypdEheses I-1V concerning maternal childrearihg practices,
foJlowéd by related additional findings from the parent
interview. The second section cortains the results for .

_Hypotheses V-IX concerning maternal adjustment, followed

by additional findihgs regarding personality characteris-

, tics of the sybjects.
. - ’ i . . /
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Maternal Childrearing Practices

%
Hypothesis 1

' Mothers of Patterm A children will have signi-
4

ficantly higher scores than will mothers of Pattern B
children on the behavior variables defining Maturity

]
Demands.

Table 2

Pattern Comparisons and Mann-Whitney Test of Differences
for the Behavior Variables Defining Maturity Demands

i i Patt%rn, Mean, and Standard
‘ | ’ Deviation . Mann-Whitney
, : ‘; Pattern A Pattern B Test
‘ Variable : X S.D. R X 5.D. ya p
[ 44
A Independence- g! :
training: control ;=15.3O 11.03 7.60 5.87 26 <.05
. . !
!B, Independence- o - :
! training: ngncontrol,‘ﬁZ.SO 17.43 46.50 18.47 26 <.05
q -
P
C. Respects child's i
- decision’ : -Jf!zu.ao 39.85 . 6.28 10.03 27 .05
L i :
aCritical U value for a one-tailed test at .05 level = 27; n, = 10,

n;;lO.' ,

Hypothesis I has been supporteq in as much as

the differences are significant at the .05 level.

~
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Hypothesis 11

Mothers of Pattern A children will have signifi¥
cantly higher scores than will mothers of Pattern B child-

ren on the behavior variables defining Nurturance.

Table 3

Pattern Comparisons and Mann-Whitney Test of Differences
for the Behavior Variabiles Defining Nurturance

[ e T -
| Pattern, Mean, and Standard
| . . Deviation. 'Mann—whitngyl
- Pattern A Pattern B Test |
! Variable X S.D. X S.D. ua p
. |D. satisfies child 90.6 10.88 54.8 ' 16.7p 4 <.001
[5. Supports child 94.4 5.84 45.13 20.37 0O  .000.
dCritical U value for a one-tailed test at .001 level = 10; n, = 10,
n; = 10. A
-'4‘",
~/
2 Hypothesis II has been supported in as much as '
the differences are significant at the .001 level.

»
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Hypothesis 111

J

ren on the behavior

‘flothers of Pattern A children w111 have 519n1f1-

-

\\’ cantly Plgher Scores than will mothers Qf Pattern B child-

variables defining Control,

Table 4

‘Pattern Comparisons and Mann- Wh1tney Test/of Differences
forithe Behavior vairiables Defining Control

I

(2
. "
'Patrorn Mean, dnd "fdndard
!‘ - Deviation

_

Mann-whitney

” Pattern A Pattern B f Test
Variable ” X S.D. X S.D. 1 ua |
| T ,
|F. Positive outcome [ 83.40 12.66 75095 17.73 [ 7]
| |
G. Does not accept pow- -
er conflict with , {
child 81.80 13.49 78.55 6.87 ]
Aritical U value for a o tailed test at .05 level = 27; n, = 10,
pes |
n; = 10, J

Hypothesis I11 is not supported in that the dif-

ferences are not significant at the

.05 level.

)

e
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Hypothesis IV '

Mothers of Pattern A children will have signi-
ficantly higher scores than will mothers of Pattern B

children on the behavior variables defining Communication.

a
.

Table 5
Pattern Comparisons and Mann-Whitney Test of Differences
for the Behavior Variables Defining Communication

‘ T
' Hpattern, Mean, and Standard
' o Deviation Mann-whitney |
| Pattern A Pattern 8 Test ° ‘
I Variable : ) X S.D. X S«D. va p
. “ - . 1
'"H. Uses reason .to obtain
! fcompliance ) . 38.70  13.95 20.85 7.17 11 .01 -
' |
Encourages verbal o ) g
give and take , 49.10 28.12 25.70 9.70 22 - .025

°2>}+1ca1 U value for a one-tailed test at .01 level = 19; at .025
lewvs:] 23; n; = 10, n. - 107 b

Hypothesis IV has been supported in as much as °

the differences are significant at the .025 level.

s
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Summary of Results for Hypotheses I to IV

) To provide a visual picture of the results, the

mean scores for éach group of mothers on the four dimen-

" si1ons of maternal behavior aré‘presented in Figure 1. The
group profile§ rtllustrate qraphically the comparisons
shown 1in Tables‘2—5. Mean scores fgr mothers of Pa;tern_ﬂ
children are higher on all dimensions ekcept control by
comparison with mean scores for mothers of Pattern B child-
ren. Both groups of mothers have similarly high scores on
the control dimension. 'The most striking between-éroup
difference is on the nurturance dimension,_fog whicﬁ |
mothers of Paftern A children have their highest mean

’

score.
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60+

Mean Scores

20+

[ | |

Figure 1:

Maturity Nurturance Control Communi-
Demands ' . .. cation

‘Maternal Behavior Dimensions

Proflle of Comp051ted Behav1or Dlmen51on Scores
for Each Pattern
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Additional Findings: Parent Interview

~ Significant pattern differences as measured by

the Parent Interview Scales appear in Table 6. Interview
data generally. support the findings for Hypotheses I-1v.

In comparlson with mothers of Pattern B chlldren, mothers

of Pattern A‘children'eXpressed more nurturant attitudes

vtoward their children (w1th 51gn1f1cantly hlgher scores & o

[N

on 65% of the nurturance scales); they reported greater

: _ . : N i
communication with-their ‘children (with significantiy high--

er scores on 66% of the communication scalesl;'and they re- .

ported a higher degree of independeﬁce—grahtihg (with sig-
nificantly higher sonres on 66.7% of thexihdependencefr
granting scales), although no pattern dlfferences uere
found for reported 1ndependence tralnlng ' Slgnlflcant\i'
pattern differences were found mlomurgtoftheylnterv1ew
scales related to materhal control, with mothers of Pat-

tern B children reporting greater use of corporal punish="

ment with their children than mothers of Pattern A child~ o

ren. , ‘ N , S .

Table 6 .
Significant Pattern Differences for the Parent 1nterview..
. Scales ~ '
- ‘ ~ va

?Pattern,\\ean and Standard .
' . Mann-Whitney
Test

Pattern A
v o-p

Scale . ' I X S.D.

10. Negative Sanctions: || - . .
Corporal punishment 2.1 .88 4.0 1.25 14 <.02

- . (Continued —*)

e -
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23.

28.

40.
az2.

.| 44:

48.

49.

50.

£1.

33.

34.

38.

-AS};

| a6

Scale

Consistency:
Childrearing atti-
tudes

Reason for restric-
tions:
Child's welfare

Maturity Demands:
Consclence v

Maturity Demands:

Permissiveness for’
exploration and ex-
perimentation - '

‘Permission for In-

dependence :
‘Encourages
with other

contact -
adults

Communication:
Attentiveness

Tolerance of ver-
bal protest .

"Use of reasoning

Individual charac-
ter of child per-
ceived = :

Warmth: Presence
of a loving re-
lationship

Warmth: Approval.

Warmth: Absence

-0of hostility

Warmth: Empathy .

Warmtt: Sympathy

Pattern, Mean and ‘Standard

i

- Deviation

. Pattern A Pattern B
X  s.p. X . s.D.
4.7 67 2.5  1.43
4.5 53 3.1 .99
3.6 57 4.7 .48
4.4  1.65 3.0 .94

Jd

a.4 70 3.1 .88
4.9 .32 2.7, _1,06.
4.8. .42 3.6 .84
2.8 - .42 3.2 1.40
4.6 .52 3.5 .85
4.6 .52 2.5 .97
4.3 .48 2.9 .74
4.9 .32 2.9 1.29

V4.2 .79 2.5 1.08
4.3 .48 2.8

.63

"Mahh;Whitney
- Test
ua P
15 <.02
8 <.002
18. <.02
17 <.02
21 <.05
-2+ %.001
.22 <.05
22 <.05
22 <.05
8 <.002
14 <.02.°
20 <.05
.22 <;DS
7 <.002

8Critical U values for a two-tailed test are as follows: )
.05 -level=23, .02 level=19, .002 level=1l0, .00l level=6, n;=10, n,=10.
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Maternal Adjustment

Hypothesis Vv

2

Mothers .of Pattern A children will have signifi-

cantly higher scores than will mothers of Pattern Blchiid—

ren on the adjustment scale defining Self-Esteem.

Table 7

Pattern Comparison‘and Mann-Whitney Test of ‘Difference for

the Adjustment Scale Defining Self-Esteem

, Mean and_Standard Deviation Mann-whitney Test
Pattern o X s.D. i p
A : ‘ 4.0 .82 :
| i : S ) 15 <.01 °
"B 2.4 .97 . ;

dcritical U value for a one-tailed test at .0l ievel=19; n;=10, n,=10.

Hypothésis V has been supported in as much as the

difference is significant at the .01 level.
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Hypothesis VI

Mothers of Pattern A children will have signi-
ﬁicahtly‘higher scores than will mothers of Pattern B

children'on'the adjustment scale defining Social Contact.

N

Table 8

Pattern Comparisoﬁ and Mann-Whitney Test of Difference for
the Adjustment Scale Defining Social Contact

A " Mean and_Standard Deviation - Mann-Whitney Test
Pattern . X S.D. : gl p
A ’ - 4.4 - .52
' ' 16 <.01
B . 2.7 1.25 »

Acritical U value for a one-tailed test at .01 level=1l9, n;=10, n2=10,

-

3

-

Hypothesis VIhas been supported in as much as

the difference is significant at the .01 level. \
L HE !

A
i

\
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Hypothesis VII

Mothers of Pattern A children will havefsigni— <
ficantly higher scores than will mothers of Pattern B
children on the adjustment scale defining Practical Ad-

- justment.

Table 9

Pattern Comparison and Mann-Whitney Test of Difference for
the Adjustment Scale Defining Practical Adjustment

Mean ahd_Standard Deviation Mann-whitney Test
Pattern : X . . 's.D. \ ua P
A - o 2.7 le2
: ' . , 47 ' n.s. .
B : 2.1 .88 ' » .

aCriticé;_U‘value for a oneJthiléd test.éf .05 level=27; n;=10, ‘n;=10..

’

Hypothesis VII has not been supported in that the

difference is not significant at the .05 level.

a
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A

Hypothesis VIIL '

i - F

\ . o ; - ) '
Mothers of Pattern Alch¥ldren will have signifi-

"~ cantly higher scores than will.mothers of Pattern B child-
ren on the adjhstment scale defining Perception of Child's

Adjustment.

?qble 10

Pattern Comparison and Mann-Whitney Test of Difference for
the Adjustment Scale Defining Perception of Child's Adjust-

ment.
. , Mean apd_Standafd Deviation Mann-Whitney Test
Pattern X S.D. _ N '
. . . p
A ' 4.4 S os2 . ‘
: . : 16 <.01
B 2.6 1.26

aCritical U value .for a- one-tailed test at .01 level=19; n1=10} n,=10.

© © o

.Hypothesis VIII has been supported in as much as °

the difference is significant at the ZOl‘level.



Hypothesis IX

Mothers of Pattern A children will have, signifi—
cantly higher scores than will mothers of Pattern B child-

ren on the adjustment scale defining Attitude Toward Men.

Table 11 ’

Pattern Comparison and Mann-Whitney Test of Difference for
the Adjustment Scale Defining Attitude Toward Men

_ Mcan and Standard Deviation Mann-whitney Test
Pattern v X S.D. : . v p
A - 4.2 92
o | 24 <.05
‘B g 2.8 1.03

acritival U value. for a one-tailed test at .05 level=27; n;=10, .n»=10.

( | .
- - Hypothesis IX has been supported.in as much as
the difference is significént at the .05 level.

L&
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{

Summary of Results for Hypotheses'V-IX

i

Figure 2 contains the mean scores for each group

of mothers on the five variables of maternal adjustment,

illustrating graphically the Comparisons.shown in Tables

, -

6-11. Mean scorés for mothers of Pattern A children are
uniformly high oﬂ all,variablés,except practical adjust-
Ament iﬁ cbmparisoh with mean scores for mothers of Pat-
tern B children; Both groﬁps of mothers have similarly
low scores on ﬁhe practical adjuéthent variable,”which

are the lowest scores shown.

57
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Figure 2. Profile of Maternal Adjustmeht Variable Scpfes‘
' for Each Pattern ' '
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" .Additional Findings: California Psychological Inventory
(CPI), Class I and Class 11 Scales

Appendix F contains U values from the Mann-
Whitney test of differences between Pattern A and Pattern
B mothers an the CPI ?lass i and Ciass II scales. No sig—'
nificant pattern différences were tound for any of the
scales. It was theréfore concluded that personality |
characteristics were not a érobabie'causative factor in
the pattern differences found on the maﬁernal adjustmeht‘
variables (HypofheSis V-IX)..
| Appendix F also contains mean score éattern
| comparisons in both tahular and profile form, the laFter
éont;asted_with the profile of Eémalg mean standard scores.
All individual scores on the CPI scales were within the

normal range for females.



CHAPTER V

o

DISCUSSION

Two groups of father-absent children were identi-
fied for this study. Pattern A‘children were self-
,controlled, selfrreliant and explorative, and related well
: witﬂ their peers. They did not manifest detriﬁental con-
sequences to their personality development as a-;esult of
father-absencef"Peéeern B chiid;en, in c0nEfaet, lacked
selfécontroldand self—reliancei tended to avoid novel ex-
periences, and generally had poor peer relationships.

They demonstrated behavior which previous research hes
reported to result from father-absence. The objective
of =his study was the investigation of maternal veriables~
ghat Qere associated Qith'these dif?erent patterns of be—
havior in father-absent children. It was hypothesiéed
that mothers of ﬁhe competent (Pattern A) children would
have significantly higher scores on selected measures bf
chi}dreafing pfactices and adjustment‘than.would mothers of
the dysfunctional (Pattern B) children.

| »fn as much as the findings generally supported
the hypotheses;‘it is believed thatvthe major objective“
has been met. While the results cannot be yiewed as hav-

ing demonstrated a causal relationship between the maternal

4
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variables assessed in this study and the father-absent
‘child's personality development, the findings cléarly de-
monstrate significant differancés between mothers of Pat-
tern A and Pattern B children.

'

Childrearing Practiced Associated with Pattern A
and Pattern B Child Behavior

Pattern A chiidren were both socialized and in‘

dependent.“They were self-controlled and affiliative, self-.
2] .

reliant, exploratiQe and self-assertive. In sum, they were

.competent and content. )

Pattern B children were lackiyng in self-control

and self-reliance by comparison with other children of

v .

théirﬁége‘level; fhey were»less affiliative toward peers
and more likely to becoﬁe hostile or withdrawn.

The maénitude of gfoup differences for_their
mothers on all but one of the behavior dimeasions,assessed
ia this stUdy were similarly discrepant.l The mothers of
Pattern A children were more éupportive of and comﬁunicated
more clearly with their chlldren. They engaged in-signifi;’
hcantly more 1ndependence training and 1ndependence grantlng
than dld mothers of Pattern B children. Directives were
usually accOmpaniéd by a reason and the mqther'qenerally,
/responéedAto divergence<by the use of reason and argument
‘rather than power. Interview data supportéd these observa-

t10nal findings, generally demonstratlng ‘consistence be-

tween .the actual behavior, reported behav1or and attitudes

106
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of Pattern A mothers.

Mothers of Pattern B children; by comparison,
offered little subpogz or affection to their children,
epgaged in little independénce—tfaiﬁing and independence-
granting; and used power rather than reagon'to enforce
their directives. According to interview data, their
attitﬁdes were less éympathetic and approving than those of
Pattefn A mothers andvthey expressed a tendency to use
corporal punishment as a negative sanction. Their ex-9
pressed non-nurturant attitudes were reflected in their /.
observed behévior. | .

The one behavior dimension on which the‘tyo
groups‘of mothers did_not show a significant difference
Iwas the contrzi dimension. Thé results show that the
absence of significant differences between the groups on °
the variables defining control was due, not to lo; con-
trol by Pattern A mothers, but to the similarly high -
~le 1s of maternal control demonstrated by both groups.
For Pattern B mothers, the control dimehsion Qas that on
which they obtained théif highest scores,.mérkedly highér
”thgn'on any othef‘dimenSion. Pattern A mothers were also
controlling, but unlike'Péttern B mothers, they were
‘warm, rational and receptive to the child's communication. 7.
This combination of high control and positive encourage- |
ment/of the child's éutonbmous~and'indépendent strivings.

is similar to that found by Baumrind (1967) in her stué}

of parental correlates of instrumental competence in
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father-present children- -
The most significant difference between Pattern
A and Pattern B mothers.was on the dimension of n&iiypance.

According to McCandless (1968) nurturance is an important

socializing agent because it is the N
climate of nurturance or comfort giving,

love power, that makes many of the other
types of (socializing) power effective.

(p. 160)

A

g

éat;efn B mothers, while they demonstfated a relaéively
wide Qithin—group variation of nurturant behavior, were
.noeébly less nurturant as a group than even the 1eaet
nurturant of Pattern A mothers. ”Unlike Pattern A mothers,
they did not balance high contrel with high nurturance,
"and they neither encouraqed nor pr~ni&ted independence
strivings by the child. Their pattern of childrearing
appears to be one of overprotective, authoritarian “con-

trol. ’
| This. patte;n of overprotection and high COntrol-
did not appear for the motwijs of the hlghly competent
chl;dren. Pattern A mothers enforced directlves but they
'-d}dunot overprotec£ or overrestrlct the child. Compared
Y&ith the mothers of Pattern B children;nthey engaged 1in
51gn1f1cantly more 1ndependence tralnlng and - lndependence—
granting, the two elements of maturlty demands generally
assoc1ated w1th the fatherlng role.v Hof fman (1960)vhas.
described the difference between motherlng and "father-

ing" as the.difference between making ‘the child feel

""warm and cozy". and equipping the child to "face the



world" (p. 132). The mothers of_Pattern A ehildren, how-
ever, while they manlfestedﬂa high level of nurtnrance to-
ward‘the,child, also demonstrated an ability to eguip the
(\child to "face thebworldh through the combination of af-
.keetion with maturity demands. ‘Iheir children did not -
| demonstrate .the behavior generally aSsociated.with pa;~
ternal deprivation, but were both sociable. and independent.

~
// )

Maternal Adjustment Assoc1ated with- Pattern A
: and Pattern B Chlld ‘Behavior :

I d

It was hypothesized that the méthers of'highly
competent (Pattern A) chlldren would have a- 81gn1flcant—

ly higher level of adjustiient than mothers of dysfunctlon—

. O

al (Pattern B) children with regard t6 problems——both real
and percelved——whlch they experlencec as single parents.
Tooley (1976) reported that the dlvorced mother may,find o
her new socio—psychological world,frightening,and unmanage—
able, and concluded that a deep social allenatlpn may re—

sult, between the famll\ .nd the larger soc1ety. The flnd—

ings of the present wtudy “t“ongly suggest that the mothers

of Pattern B children e have experlenced such allenatlon

They were more 5001ally_1solated expressed greater feel—*

. S~

1ngs of hostility toward men and. held themselves in ‘lower

a

esteem than did the mothers ofyPattern A'chlldren.
N Socialpisolation-for the mdther provides the
setting for much greater intensity_in the mother-child

[y

. relationship (Glasser and Navarre, 1965;'Anthbny, 1974) .



Moreover, a model of self-assurance and competence is
 thereby absent from the child's closest relationship,
making it especiall§ difficult for the-child to develop
such qualities (Bandura andg Walters} 1963; Kantor and Lehr,
1975). |

The direct'effect‘of<such a situation'on the
father—absent ohildvis primarily eonjecture, however. It
is known that the loss of one parent removes a larde por-
tion of the emotional balance and intensifies the 1nflu—<
ence of the remaining parent upon the child. Whether the
primary problems of adjustment found in the present study
are causal factors in the 1nteractlon patterns between
'Pattern B mothers and their chlldren remains unknown."It
is belleved by the 1nvestlgator, however, that the objec-
tive aspects of soclety whlch are negative or p051t1ve
forces on the child enter the child's llfe at first in-
dlrectly, through their effect on the mother.

In a recent study, Cohler et al. (1975) empha;
"sized the view that percelved life= stress has a 51gn1f1—
cant impact on psychologlcal func lonlng The study was
‘concerned with women who had spent some tlme in a psychr
atrlc hospltal and ‘hence reported relatively severe ef-
fects of stress as compared with the present 1nvestlgatlon.
However; it d1d p01nt to several factors——such as’ 5001al

deviance and the woman's belng less settled in the com-

munlty——whlch are similar to the present study s measure

2

of social_isolation, Cohler et al. found that -

7"
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women reporting greater stress in their own
lives feel more withdrawn from others [and]
feel more futile about their own lives.

(p. 66')
These respondes were similar to those*given,by_mothers
of'Pattern B children in the present study. fhe chiid—
rearing practices of these mothers indicated that their
children were not relnforced for competent behav1or, nor
-y

did thelmxhersserve as models of competence for 1m1tatlon
by their children. | )

l Both gronps of mothers had their lowest scores

on the adjustment variable deflnlng practlcal adjustment.

Ihls variable describes problems percelved by the mother

relatlng to time, energy,and-f1nanc1al resources available,

to meet her own and her child's needs. It }s apparent
from.thevfindings that neither group of mothers were able
to adjust to these structural limitations‘placed onlthe-

féther—absent,family. However; it is of partlcular in-

terest that ‘the mothers of the more 5001able and competent

father-absent children were nevertheless more sociable
themselves, had higher self-esteem, and percelved few

'problems in the ad]ustgent of their children.

Precautions in Interpretation of Results

<

The results'of‘the present study tend to support
the major hybothesis; It does not, however, follow from

these results that either maternal chlldrearlng practlces

111



or ad]ustment bears a positive linear relationship to in- |
.strumental competence in preschool father-absent chlldren

. The total range of child behavior was not represented in

this study. Mothers of.children in the middle range on
the chil-- behavior dimensions which were assessed may have
guite diffetent scores on the maternal behavior dimensions
and adjustment variables measured. |

In addition; the»direction of cause-effect rela—v'
tionships can be inferred only from the succeSSful predic;'
tions of these relatronships. In‘interpreting the findings
of this stndy'it must be’assuhed that the child's indrnidu—
alncharacteristics affect both the mother”s‘treatment of
the child and the chlld's response, and -that the indiVidual

characterlstlcs of the mother are 51gn1flcant factors in

her response. It would, in fact, be difficult'to.argue
" that the behavior of either the child or the mother rs.
independent of interaction Qith the other.;

.While there has- been repeated evidence that paren—
tal childrearing practices'appear‘tohbe'instrumental in
"thechild’'s behavior development,'and;that both the mother.

-

and thc chlld are affected by thc SOClal and economlc

'c1rcumstances in wh1ch they live, it is also pos31ble that

the differences 1n Maternal behav;or fopnd'in'this_study
may be accountedQ%or'as responses to the'individualjcha—
racteristics'of the child. What ma;ihave been observed"
in this 1nvestlgatlon are mutuaZZy re1nforc1ng patterns of

1nteract10n developed between’ mother and child.

112



113
In other words, it 1s a plaUsiblg,hypothesis that
maternal behavior is not the central factor responsible for
cﬁild behavior, but tﬁat the éhild "touches oﬁf" reactioﬁs\
in the mother. The effects of early experiencg on the child
appear to be determined to so%e extent by genetic differen-’
ces which underlie the éhy;iological and behavioral difi
‘ferences between individuals although little as yet is known
of the manner in which these differences affect behav%or
(e.g.,xBerger and PaSsingﬁam, 1912;‘Sander, 1969; Thomas et
‘al, 1968). While the investigator wéuld argue stronéiy |
_that the child dOeS'not-érqate-résponses ip the mother, it
is equally likely that the mother does ng£‘create responses
in the child, but that’the'éhild;svfeébonses and behavior .
hay be a determining facto;-in maternal beha&ior‘tpwards

the child. -

Implications for Further Research on ‘ -
the Effects of Father-absence - -

The.presént stﬁdy was intendéd;primariiy to»pro—.
vide a'new'directiQn'for réééarcﬂ on-pafefnal depfiVation,
emphasizing the'imbortance oﬁ différeptiating_;he.effects
ofthé hother{s éfegence'frbm.theLeffeété of the father;s
absence. The absence of prévious;Adbservational sﬁudies
of fathei—abéent‘familiés neceSsitated that:the.study bé .-
_éxélorafory in’hatufé,-takinqiin‘a ranée of.variableSBWHiéh .

previous :géearch has sugges;ed to bq'related to fathef— _
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absence. Before the results of this small study can be
safely generalized, a parallel study is necessary, with

a larger sample and wider range of chlld ‘behaviors. While

this. study cannot, therefore, provide clear answers £o the

questlon of why fathér absent children- tend to be over-
represented among those characterlzed by the behav1ors
attributed to them, it does point to the likelihood that

differences between these children and' father-present

children cannot be attributed to paternal deprivation per ’

se.

An attempt was’ made to more - clearly understand
the phenomenon of grOW1ng up in a fatherless family and
"how this situation narrows or changes the pattern of 1n—
teractfon offered to the child. The Sbvious factor is-
tthe absence or presence of "fatherlng" ﬁvallable to the

Chlldx"”' . -,

Bowlb§vf1962)-and.Ainsworth (1969) give the term

"attachmentﬁ_beha5iorfto the primarily motherfspecific

nurturant bond which a child forms as an- 1nfant Kaufmaﬂ NN

'(1970) p01nts out that the dlfference between thls bond’

‘and what-he calls,f @ternal«nurturance" is the develop?

“mentally and socrally hlgher level of the father s nur—’
turant behavior. 'Tarl (1971) dlscussed the 1mportance of
this dlfference in his study of the relatlonshlp between
'ﬁpaternal behavior and- achlevement motlvatlon 1n preschool
_chlldren. He reported that the 1nteractlon of ‘the dimen-

'sions of nurturance and maturity demands were correlated *

-
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with the highest levels of achievement motivation among

the preschool chiidren in his study. ’
| o ~ In the present study, mothers of the highly com-
Ppetent. children engaged in- 51gn1f1cantly more- behavior
related to maturity demands than did the mothers of.the
'dysfunctional children. This finding suggests that the
mothers of hlghly competenz children may be able to com- "
yoensate'for the father S absence to the degree that the

- adverse effects which might otherw1se accrue to the child
‘ o

#

are, ingeffect, nullifled.
| Competencevin'the'children in this study uas“alSO
~associated with the mother's adaptation to the circumstanc-
es of_the father—abSent”family;. It isvnot known from this’
study, however whether the mother s perceptions and beha—
vior were a. reaction to the 51tuation of rearing children
in a fatherleSSvfamilyvor,a pattern of‘functioning’estab—
"lished before the father's absence. 'Though the measure,ofj
nersonality characteristicsyfound no'differences betdeenf'WSa

the two groups of mothers, it.waS»employed as an approxi—

mate measure only and the findings are not con51dered

St
eowL L L « ¢ e . —

‘conclus1ve. It would be an’ error, however, to attribute
solely to personality factors characteristics that may
_result from 5001al ~economic, and other stress»factors.
,ﬁoreover, 1t is likely that each facet of the 1mpact AEM
father—absence on the mother has repercu551ons on other

facets (Herzog and Sudia, 1971) The emotional 1mpact-

affects.her‘coping ability; the'sociaiuimpaCt affectsa the .
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. / .
emotional reaction; and all of these, as well as the

mother's perception of her status and her role, are like-
ly to have a serious impact on her childrearing behavior.

More detailed investigation .of family structure and adapta-
. -

tion in father-absent families may provide’substantial in-
sight into- the specific)impact of these factors'on the so-
cialization of the father—absent child{ Growing numbers

of young children are belng reared in 51ngle parent fa—

v

mllles, a situation which proved stressful for even the'

most well-adapted mothers in the present study as ev1denced

Rt e

by the very low scores on practlcal adjustment obtalned by
gmothers in both groups.q It 1s'p0551ble that many of the
detrimental effects attributed'to father—absence'may be,

v‘rather, the: result of the élrcumstances and- coplng ability
\

of the remalnlng parent. L\\

Essent1a1 to. a. propen understandlng of this com—'
piek problem. is contlnulng stud 1n-depth of fam;lles as
‘they functlon in thelr natural s ttlng, as a source of.
gresh clues to processes ‘not yet kercelved or 1naccurately
.percelved. Clearly,naturallstlc ohservatlons possess 11—
.mitations'inherept'in;the‘methods_:\?hey are neithEr_as
reliable:nor well-controlled as laboratory—experimenral
studies. Thelr use 1is ]ustlfled however, by the 1mport—‘

ance of ecologlcal valldlty 1n making generallzatlons re-
levant to the. llfe experlence of the populatlon under study.
" In summary, while it cannot be argued that

father-absence has no effect on the child, it can be



.argued that the impact and interaction of other variables

;may condition the impact so strongly as to overshadow the

“predictive value of the single variable of father-absence.

v ’ '

v
7

Many of the conclusions of previous research have classi-

fied fatherless child:en as a homogeneous group. This

study supports the‘need to move beyqnd this fallacy.a Al-
though its findings are considered_tentative,.it proviees
a'basis er recegnizing at_least‘eome‘of.the maternalvfac—
tofs'that.COndition'the impact of father-absence on the

child. It also prbvides a basis for rejecting many of

the previous generalizations‘about_the effects of father-.

absence. The study points to a need for reformulatinq

research questlons about father- absence, partlcularly

V,the need ‘to Shlft focus from a 51ngle variable to a clus—

ter of 1nteract1ng factors that medlate 1ts effects. It
is suggested'that the most important of.these'factors is

the most obvious--the mother.
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- APPENDIX A
B 'PRESCHOOL BEHAVIOR ITEMS . .o ’
" USED IN PRESELECTION OF CHILD -SAMPLE
" BY NURSERY SCHOOL SUPERVISORS ..
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Preschool Behavior Items . .

©

Instructions to -Nursery School Supervisors

N

Please provide the following information at the top of the answer sheet:

‘Where it says Name, place the child's initials.
Where it says Age, state the child's age in years$ and months.
where it says School, state the length of time the child has

" been at ~this nursgry school. ‘

For the fcllowing questions, please fill in the appropriate Space on
the answer sheet that correspdnds with your answer:

'l.  Child's sex: (a) m;le;-(b% female

2.  Ts child: (a) an only childj; (b) an eldest .child; .(c) a middle
child; (d) the youngest child-ip -the family?

3. Does child have: ‘(a) brother(s); (b) sister(s); (c)c-both; (d) nei- -
- .. ther? S -

’

- The follow1ng items refer to aspects of a'child's behavior. The child

" is to be rated accordipg to how characteristic. this behavior is of
him .or her.  Please fill in the space on the answer sheet correspondlng
with.the number of your answer. If the meaning of an item seems vague .
to you, place a check next to. that item and we canvdlscuss it. -

T o '-"‘o

These are the ratlngs to be ‘uSed for theL?eh(’aviqr items: 0 -
*(a) Not at all’ charabter;stlc, . . . ‘ : 'v ]

¥ (b) Somewhat chracterlst;c, '

" (c) Frequently characteristic; - =

(d) Very characteristic.

-

Theilist of items is fairly f%ng. To av01d fatlgue (and, hence, error)
it ‘might be adv1sab1e to do just one page each day, ratlng each child.
on thoseé items before going on to the next page of 1tems.

. : N . ;. ,

Behavior Items. o

P

'4.' High energy level

5. .Fatlgued at school N v
§?6.. Good. sense of humor L 1' _— h o .'*uk_fy
7.  Content, cheerful atti%ude . . R . C o
W . o : L , .o

o« . e - e

[



10.
11
12.
13,
14.
15.
-16.
17.
18.
19.°
20.
21.
22.
23.
24
- 25.
- 26.
27.
28.
- 29.
30.
31.
32.

.
e

34. -

35.
36.
37.
38.
39.
40.

42!
43.
44.

Confident

Omnipotent attitude

Self-abusive

ApprehensiJe

Accepts blame . e

Loses cemposure when 'rebuffed o{%vu‘ccessful
Regresses when hurt : AT

Becomes hostile when nnrt

Wants to be alone when hurt

Withstands mueh nursery school stress

Recovers quickly from expressions of annoyance

sIrrltable

Retreats from situatjors involving phy51ca1 rlsk
Gratifies needs consonant with reality .
Conflicted and irresolute

"Stretches" td meet situation'when much demanded
/ _
Seldom Spends tlme in fantasy / ’

° /

An lnterestlng, arrestlng Chlld

o

Does not seek overt assurances that he 1s liked

SN

- Does not enjoy himself at nursery school

Explores his env1ronment actlvely
Characterlstlcaliy unoccupied l

lees hls/her best to work and play

Does not become pleasurably 1nvolved in tasks

Careful,Work

Impetuous . S - &
Sets”himseif/herself difficult tasks a
Undiscriminating -

'Disoriented : o L o e

Likes to learn nevi. skllls o , S

. Does not persevere when encounters frustratlon'

Follows standard operatlng procedure

S

ples activities elmlessly ,; ~Q:'
lf—rellant ‘ R
Exploitive of' dependent state ‘
Self—startlng -

Expresses 1nterest-in'prépfimEryskills

138



i

45.

46

47.
‘48.

49.
50

51.-

52.

53.
54.

55.

139

Has dlfflculty establlshlng relatlonshlp with adult other than
mother

Helps other children to adapt

Acts in an ‘impulsive man;er

Tends to cry on slight provocation -
: Does not regret wrongd01ng '

Sets goals for hlmself/herself which are easy

Practices a skl;l or works per51stent1yiat objeotive

Not easily %ntimidated . o ’
‘Shy in an unfamiliar setting
Generally direct and at ease.

Personality is such as to.antagonize adults so(&hat they want

. to %ithhold support

L~ 56.

57.
58.
59.-
60.

61,

62.

"63.

e
64.

L 65»

w70, .
%'1.‘

»

’

6+

67,

68.
69.

72.

.73,
E7%
- 75.
76."
77.'
78.

79.

'eq;_

‘Other childrén seek his/her help
Depeé%able, trUStworthy,‘responsible
Posse531ve » ’
Incon§1derate
tles/or 1nforms on’ other chlldren
Gulleful -
Needlessly dlsrespectful to adults
Obstructive - _ '
Afflllatlve and supportlve ) .
Able to get what he/she wants from another chlld by pérsuasion
Boasts o
Gregarlous, enjoys company of other chlldren ;
‘Able to form close frlendshlps -tf&:~ '
Takes 1n1t1at1ve 1n maklng frlendly overtures " ' .” . .
-Nurturant i . ‘
Warm, relatlng, affectlonate attltude toward nursery school staff
Verbally aggre551ve with peers ' B ‘
Physxcally aggre551ve with peers
Emotlonally stable, approprlate emOtional responses
E3511y ‘dominated in play ' '
Per51stent 1n completlng a task ‘
Dexterous, smooth coordlnatzon of small muscles
Brlght in problem solv1ng, lntelllgent ‘ ot
Indeclsmve o o

Confldent 1n abllitles



- 8l.
- 82.

83.

84.
86.
- 86.
87.

8.
89:
90.
‘o1,
92.
- 93.
.94.
95.
97.

‘98,

. Pays attention ipn teacher-directed group activities

Initiates activities for himself/herself
Seeks undue amoint of reassurance; ‘dependent
Graceful

Pas51ve w1th peers in free play
Bullds wlth blocks

Obedient to school rules’ that conf 'ct with an actloh that ‘the
child’ is motivated to perform, under c1rcumstances where such
prohibitions are known to the chlld :

Ablllty to sustaln a work efﬁgrt

Capacity to walt hls/her turn in play with other chlldren or
in use of washroom facllltles

Ablllty to restraln those expressions of exc1tement or angeﬁ“that
would be dlsruptlve or destructlve to the peer group .

Low varlabrllty of self-control as shown by absense of explo-
sive emotlonal expressron or swings between hlgh and low con-
trol : .

Vlgor and 1nvolvement with wh1ch ch11d reacts to hlS normal en~
v1ronment ' o

Preference for stimulating act1V1t1es, such as: rough and tuﬁble
games or cllmblng and balanc1ng :

Interest 1n explorlng the xotentlalltles of a new. env1ronment

Tendency to seek out expl‘ﬁinces with challenge {(e.g., tasks
which are new for -the chiid, or cognlt;ve problems at the upper -~
limits of his/her'ability) e R

» Tendency to- attack an ebstacle to a goal rather than retreat
from the goal : . . . .

Happy 1nvolvement in nursery school activ1t1es (whether in a
lively or in a contented secure manner : : :

Anx1ous, hostlle, and unhappy pear relatlons and low 1nvol¥ement

. . in nursery 5chool activities (whether in an angry, obstruc ive
- lla manner or in a fearful, bored, or snbdued manner) '

©99.

100.

101.

Easy separatlon from parents , o l, S w

Matter-of—fact rather than dependent ‘manner of relatlng to
nursery school teachers, espeq1ally when seeklng help

W1fl1ng to be alone at times

"1Q2.- E esseg pleasure in- learnqu how to master new tasks

163-

_104.f
105.,

Re51sta£!%Eb encroachment of other chlldren

.

Leadershlp 1nterest and ablllty

Interest expressed in maklng dec1srggs and choaces whxch affect
hlm/her : : ) o ) . B J

. .
[

Y . . -

-
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106. -

'107.

1o8.
-109.

Exbresses trust in peers and ‘expects to be treated by them in

an affiliative manner :

Expresses affection congryent with the particular peer relation-
ship ‘ ' : . .

" Engages éooperafively on‘éroup activities .

Absence of sadiépic, hostile, ofvunprovoked aggressive behavior

toward playmates ~ . , _ -

v

&
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CHILD BEHAVIOR RATING SCALES -
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1. Not characteristic. Child very rarely or never behaves .
~in this manner. : s

2. Occasionally occurring. Thls behavior has been observed
.on occasion,. but is not a llkely occurrence.

3. Intermedlate.'

4. Frequently ocCurrinq.. ‘Child often behaves in thls manner,
'though not consxstently -

5. Very characteristic. Child con51stent1y and rellably be~- .
haves thls way. : . .

Self-Control:
1. Tendency to control 1mpulse to act in those 51tuatlons{
where superv1sor has prohlblted such behav1or.

2. Ah;llty to sustain a work effort. (e. g., not: ea511y dls—j
tracted from tasks) . -

3. Capac1ty to walt his/her tUrn in play w1th other chlldren'
or in. use of washroom fac111t1es. ‘

,4;,.Ab111ty to restrain those- expre551ons of exc1tement or %pger
~that would be disruptive to the rest of the group.

5. Has ‘'periods of ex91051ve emotlonal expre551on.

(e . - *

>

'Approaéh4Avoidance:

6. Reacts: to his/her: normal env1ronment w1th v1gor and 1nvolve-
"ment. ° .

7. Prefers stlmulatang act1v1t1es, such as rough—ahd—tumble
games orx climbing and balancxng. ) .

8. ShOWS 1nterest 1n explorlng new 51tuatlons (e g., strangers
-in room) :

o 9. Has tendency to seek -out challenging experiences (e.g.,.
T tasks which are new for the Chlld, difflcult cognltlve-;'

- problems). _ . . ,
’ 10. Tends to attack an ohstacle to a goal rather than retreat
' from the goal (frustratlon tolerance) . . ‘
e L . f . .‘

L 511; Shows happy 1nvolvement in' nursery school act1v1t1es..,
(If child is outgolng, he/shé may -appear lively and perhaps
aggress;vely good humored. If less- out901ng, child may .

‘secure manner )

- . . . Tl
. . . 7. . .

appear’ contemplatlve and prlvately engrossed in a contented,‘ ;’
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.

Shows anxious hostile, and. unhappy telatxons with the other

12.
‘children and low involvement in nursery school activities, -
(If child is outgoxng, he/she may appear angry, punishing,
and obstructive. If less outgoing, the child may appear
fearful, bored, or t1m1d )
4 L Q.
Self~Reliance:
13. Relates to nursery school staff and observer in a matter-

’ of-fact rather than dependent manner,’ especlally when seek-
ing help (i.e., does not seek help as a way of relating to
others or of avoiding-effort, but as a means of achieving
a goal or learning a new technique).

14. Child is w1111ng to be alone at”times. _
15. Expresses pleasure in learnlng how to. master new tasks.
le. Expresses 1nterest in making dec151ons and ch01ces whlch
- affect hlm/her. L

17. Shows leadership interest'and~abi11ty (i.e.," child at-

- tempts. to influence the activity of other children and others
willingly follow him/her) . : a :

Peer-Affiliation:

18.

19.
20

21.

Expresses the expectatlon of belng treated falrly by the
other chi ldren. _ ’ -

' -

_Expresses affectlon toward other chlldren, w1thout belng

1ndlscr1m1nately affectionate to everyone.

.hlExpresses sadlstlc, hostlle, or unprovoked behavior toward~

playmates

Child is cooperative in group activities. -

. Checklist. of Affective Responses to Presence of Observers

a)
.b)

¢)

a

e)
£)
q)
h)

‘shows 'interest

“smiles happily

looks wary-

neutral affect

freezes
frownS'..sAt ‘> ' .-
looks afrald' 4 T g - R e -

hostlle
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APPENDIX C

'HOME VISIT SEQUENCE ANALYSIS (HVSA)

1. Hvsa Categories of Behavior o
~2: Sample Sequence Analysis Coding Form

I

o s



1.

Type I

Partic

. . tategories of Bchavior

VHVSA Category

: Control sequences, parenﬁ-initiated

ipant code

MS Mother to subject
MG - Mother to sister

MB . Bo

Message Code‘ ' ' ‘ : ,

K Fa

ther to brother o .<=

ctual knowledge about the. world »

D Cognitive insight into cause and effect relatlons

I Al

Contro

_Degrée ofJBOWer L ' _
l

Di
1
11X

‘2 Pe

2
2y

teratlon of 1mmed1ate behavxor
1 ratlnq for 1n1t1at1ng act

rective : : e
Directive without reason '
Directive with reason

rsuasive - - } - L
Persua51on Wlth reallstlc reason added )
Ind;recf’manlpulatlon with -source of power disguised

22~ Appeal made to social or rellglous mores blndlng parent

and Chlld

3 Coercive - ' e

3

' Coercive without reason S , -

3X Coercive with reason S . : L

Kind of incentive :
a P051t1ve——parent promlses approval, etc., contlngent upon

a glven action

146

b Negative--parent threatens dlsapproval, etc., contlngent ‘upon

a given actlon

o Control-outcome rating
Interpersonal maneuvers preceding compllance
Child complies 1mmed1ately without a second parental de~-

1

V2

V3

Y4
/5

mand .-
Parent repeats directive w1thout 1ncrea51ng power

Parent meets some of child's objections
None of the above condltlons exlst, child complles

v,

'AInterpersonal maneuvers precedlng noncompliance

X1
X2
X3
X4
X5.
X6

‘Parent repeats directive without lncreaSLng power

Parent increases power and still chlld does not comply

'Child_does not comply immediately, parent 1ncreases power

/

Parent meets some. of child's ob)ectlons ////’

Parent -does not persxst——evades control conflict ~

- Parent does’ not per31st--respects child's decision

“"None of the above; ch11d does not comply



2.

3.

H"‘UU?!U’)

o2 Medium --child begs or pleads o

"R "Positive reinforcement offered for action completed

147

Type II: Control sequences, child initiated

Participant code

SM  Subject to mother
GM sisterrto mother
.BM . Brother to mother

Message Code

Seeks support, nurturance or (S) seeks attentxon

. Seeks - information

Demands right to make a choice or act autonomously
Seeks to involve parent in play

Other demand

Control rating for initiating act
1 Minimum--child asks

"3 Maximum—-chdild demands by screaming or wh1n1ng p@ists‘
Parent reaction
Interpersonal maneuvers precedlng compllance
Yl Parent complles willingly " :
V2 Parent complies reluctantly in respoﬂ%e to Chlld s nulsaggé -
value ' e
Y3 Parent promises to comply in future and.does .
/4 Parent complies after realistic argument withIChild

Interpersonal maneuvers preceding noncompliance
X1 Parent refuses, child does not continue demandihg
X2.‘Parent refuses and continues to refuse although child con- .
' tinues to demand .
“¥X3  Parent reﬁuses giving ch11d a reallty congruent reason or
offers an alternative
-X4 ' Parent refuses and employs threat or negatlve sanctlon to
' '~ quiet child S o
X5 uParent evades child's request ’

0y

.

Chlld satlsfactlon ‘ .

-7/ Child expres®ses satlsfactlonfwlth parent's response .

X Childy&gpresses dlssatlsfactlon by continued demands or irrit-
ability . . ) : S :

0 Child satisfaction not rated ’ '

Type ;111“"Noncontrol sequenCes, parent-initiated " e~
e : . o : ) . R

Partlcxpant code

‘MS " Mother to. subject

MG or MB Mother to sister or brother

Message code . . L S
S . Support or nurturance '

P Negat;ve reinforcemerit imposed for ‘action completed
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Message code, cont'd.
K Exchange of information
I Child's social skills are advanced.
D Child chooses form of action or makes ‘a dec1sxon after
_ parent-chlld discussion :
Pl Play
Cc Conversation
0 Other, including simple conversation
7 7
’ 1
Child satlsfactlon ' ‘ ®
Y/ Cchild expresses satisfaction with parent's response

X ild expresses dlssatlsfactlon by contlnued demands or irrit-
ability »
0 ild satisfaction not rated

4
/“_‘ .
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'APPENDIX D .

PARENT INTERVIEW

1. Parent Interview Schedule

2. Parent“InterviewAScales
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1. Parent Interview Schedule

Beliefs and Attitudes

Control ,. "

. o Iy

1. what do you th1nk are the best ways. of managing the behavior of

"~ children: X

+ . . : . . 4 . .

Do you_think children's béhavior bught to be managed? . : .
(Probes——ways of managlng behav1or) , S g¥,
(aLrspanklng,_(b) completely dlsregardlng, ( c) letting him know B
you are hurt;. (4d) behaving ‘celdly: (3). sendlng to room; (f) de- ~
pr1v1ng him of privileges (llke watchlng TV or playlng w1th a fa-
vorite toy) . (]

2. Do you belleve that parents know what is best for their chlldren o .
by and large? Do. you thlnk that chlldren should. obey their ‘par-
eﬂts? .o . , K . -

‘ . ,“‘, : . . . v ' » o s .",.”-'.. X

. (If parent replles afflrmatlvely the. follow1ng probes are approprl—

¢ "—'.ate) ‘ ;

(ib respect for parents, (b) hlgher morallty (rellgious sanctions) ;

(c) parent's rlghts and convenlencesz (d) child's immediate safe- _
ty and welfare; {e) conformlty to what is expected; ( f) epnsidera- R
tion for others, (g) ch;ld's best 1nterests in: the long ran. .

I

C(1If parent replles negatlvely the follow1ng probes are approprlate)

> (a)ﬂphlld s r}ght to- make oun dec1s1ons, (b) parent s uncq;tainty
as to what is rlght, (c) parent's reluctance to enforce ownustan—,°

'darGS. W ‘ R soa L] - .- e .

3. Somé parents expect thelr chlldren to obey 1mmed1at61y when they
"~ are dlrected to ‘do” somethlng. Otlérs do not think it's tertlbly
,1mportant forua Chlld to obey rlght away. - How do_you feel about .’

L o A L .

Dp>you thlnk that parenus: houi& superv1se'the actlvitles of thelr

’

(a) knowlng who the chl

7of frlends, (b)fknOWIBg thg



152

Would you say that you have a pos:.t1on about child-raising, a way
Is this posi-

5.
-of bringing up children ‘which helps to guide you?
tlon re}ated to a broadex philosophical or rellgious positxon?

-’

(Probe for): o ‘
(a) perm1551veness contrasted with directlveness as a general po-
*sition; (b) source of values "{religious, phllosophical, practlcal
day-tao-day, welfarepﬁ e communlty, soc1al conformlty) - .
- -y K e . A .‘

Maturity Demands . )
. .y .v*“, :
6. In what areas, 1}’ anf o,y M‘.hlnk children betwéen53-6 ghoulcf
- be able to mak‘,,fe %ﬁectlng the;Lr own behabiy.r? L ‘--*,-.( "o ,--'

b . 3 . .“\ B _".» L,'

.(Probe for) : t'- gt m ’ ' ‘
S ‘:(r ol \vgi)

(a) éhoice of clc%, {b) choice of bedspﬂl'é; (< h;w ch and A

. what kind of .food’ Koy . e R .. o .
I Y ‘y, B A A

Do you'think !ha’!i‘ - tgum should learh#«be se}ﬁ-suffuient in.
" an’ area as smm as he is aple? v .,/ -

A et ol L
, ;. '\F : e
(b) chi.ld is- expected to do v“ L
e e e

r

e (Probe for age- when) :

to dres*s self- '

D! Chlld is expected
S somewchor,es e .o
- .“h o - R
8. Dd you think that a cﬁllld should be asked to share ‘in the work of
RS the household? ‘ . ‘ . ' ) . )

. .
N e

s.‘

: (Probe) ’43'.5 R
(4 o (a) chores, expected at -age 3, 5, 7 years, (b) chores’ expected at =
age of parent s own chlldren. - : e :

. . B . A y T
9. How much would you expect in the way %f conscience develoyment
from a 4-*6 year old? R : . P
) ¥ " S ) - . Y
(Probe)\ ~ T . . )
(b)'«not telling the truth. g
. - _ \

(a) injury to another chlld 0,

Communlcatlon

owed to. d;.%agree openly

10 Do you f)%lleve that a child should be al.l
a., to be férthr:.ght about

w1th his parents? ~Should he be encourage
his llkes and dlsllkes about such thlngs as"‘ k
(Probe) S . e W ) s.

“(b) hls parent s appearaxée

(a). what has been prepared for: dlnnet,
(c) how his parents treat h1m. .

s

' e - .
% E . . . . X -
. ks 4
. T
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is L&%e’ '

Do you believe that parents should express their negative feel- .-

(Probes) ‘0 ' o -

(a) what parent likes agd would llke to preserve, dlsllkes and

~would like to change about Chlld, (b) what chlld's own. interests .

“and aver518hs are; “(c) Chlld s peer relatlons;_(d) ¢hild's be-
hav1or w1th adults..- e e S -

I s
- B -
-

153

11.
ings to the child just as he feels them or should he control
what and how he communicates to the child?z
Qrobei: .

(a) regarding the conduct of the child; (b) regarding how the
actions of the child make him feel; (c) regarding his feelings
about the Chlld 1n general : - C .

Nurturance DR S t,

12. How about thelr p051t1ve feellngs? How openly affectlonate
should parents be? . ’

(Probes) _ . ] ,’ .
(a) approprlateness of phy51cal expre551on-—hugs and klsses,
(b) verbal approval. : -

13. How much do you think parents ought to put themselves out to
provlde specxal comforts and pleasures for their chlldren?
(Probes——examples)- '

(a) to.please them w1th gifts or amusement; (b) to keep them
constructively occupied; (c) to bring them places-- .g., dance
_class; (d) to read to them, play with them. ‘ )

. . .2

14. Theré are always times when the needs of chlldren seem to conflict
‘with the parent's welfare. Are there tlmes when that happens ln
~your house? ¥ : . R

. (Probes); ; ‘ ' e , : .
(a) conflicts with mother’s wishes, such.as quiet; (b) parent's
own need to rest; -(¢) what should happen when the ch11d wants to
do somethlng that the. parent does .not enjoy. . S
O "
- v
" Performance T S . e A
- : B . - . s 24 .
Could you descrﬂbe _.c to me?"Give’me avpicture'of what'he3

O



‘

h
-
4

What sorts of things do you talk about w1th I

,(Probes) , e

(a) What kxnds of questions does he ask? . (b) Do you like to ans-.
wer his questlons? (c) How ‘much of what you say does he under—

stand? - -

P

ADo you aliow = to argue with you 1f ‘he dlsagrees with you

when you tell him to do sqmethlng?

(a) Do you let hlm speak angrlly to‘you? (b) DS you allow him

Y

' &0 use insulting language, call you "j;?pid” or such names? -

Control . R , -

4. Whatgedéd you deato get - to behave as you want him to behave?

"~ What, M5 wL? AP S -
LR e o ' I N 2

6%

 bit? . How often do you check? * . . ,;ﬁ_

(Probes) '

(a) send to }oom, (deprive him of privileges such as~watching TV;

‘. (c) scolding,/ (what kinds of things do you say?), {(d) making him

feel sxlly T ashamed-'(e) spanklng. A

..

rd

ikw{nmch do ‘you try to explain thlngs to him and reason w1th hlm?.

’/

.,Wapt do you do 1f he is unusally good? Do you let hlm know you

pleased? How?

(Probes) : V.R - . _ .o
(a) special pr1v11eges, (b) material rewards. .

We would 11ke to get some 1dea of the. sort of rules you have for

, ; the sort of thlngs he is allowed to do and the sort of
things he is not ailowed to do. What are some of the rules?

) \J S .. . s
(Probes): Tf'_' : : L , .
‘ - o , : , -

(a) bedtime--hour he is te be in bed, leniency" about deviating;

" (b) making noise in the ‘house; (c) comportment away from home; -

(d) time he may spend llstenlng to radig or watching TV; (e) .
marking on walls and jumping on’ furnlture, (f) quarrellng w1th
siblings; (g) flght;ng with other chllaren.

Do you keep track of" exactly where. . is andlshat he is doxng
most ‘of the time or 4o you: let him watch out for hlmself qulte a

How often do you tell ' -that you 're 901ng to have to punlsh‘
him and then for some. reagon you don't follow through? what kinds
of thlngs might keep you‘from followlng through?. If he doesn”t )
‘do somethlng you ask' him to do, perhaps not put his toys away,
what do you do then? o , o : ,

<
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-

-10.  Would you say that =~ has been a dlfflcult child to ralse°
Does he tend to be strong-w1lled or is he easy to manage? Does he Y e
ever downrlght refuse to obey? : - B

Maturity Demands S o o D

o

"12. Does .. ;have any regular chores to do? How is/he”ébout doiqg'

- them? : P
(If dlfflculty 1s mentloned) How do you go_aﬁoutfge;ting him to
do them? : T

<

&

13. 1s ___ - \a Chlld who llkes to do things’ for hlmself or does he.
'stlll like to be helped a good deal? Does he dress himself?

L \ i o
.53314. Does’ . like to v151t with hext-door nelghbors without. you? “TRX b
_ W1th whom does he play when he's not at nursery school? : :
? 15 7 ﬁre thpxe any adults is especially fond of beside- his .
“-A,‘,...‘lf' ST 7, ' - R ) .
S B mothet?’ ‘ o . oy
:;; ] ’ (Probe) : : .
' 2 (a) Wzth '* and what k1nd of relatlonshlp?
. - '
'.‘d.‘
.1le. What sorts of thlngs do you most enjoy d01ng with" . C?
17. wWas ‘ - fun to take care of when he was ﬂ baby?' Is he fun to’
“be with now? S oo s o B .
, _ 0 _ o . 5
18:; Do you enjo 'holding' ‘j at,.times? Does he Stlll 51t on your
lap at tlme or do you .think he is: becomlng too blg? :
p19. ‘How much time does ' , spend w1th you? - What do you do tOgether°'
s How much do you thlnk L knaws about what 'you do at work?
20.‘ Is there anythlng else you would llke to tell us about : : ?:
) L ¥ .',-.-’ P ‘!, S v"'; )
@e“*“‘ ' L VNS ,'. . R - L
R - ‘ ‘ . "f' » :." St -
- . .' . L N = ’}ﬁ‘ . . M Lo ‘_" o LI
# L *, N . ,




"L R 2. Parent 'Interview Scales

Control

1. Strictness: Care of famlly property ' .

5. Very strict. - Very: importarnt for-chlld to be careful about
marking or jumping-=-all furniture, -all parts of theg:-house are
to be treated carefully--chlld 1s nat. allowed to- touch many
thlngs. : ,

1. Permls$1ve. Child may jump'on furniture,vmark walls, put feet
2. Strictness: . Neatness

’

5. Very strict. Almost never permits mess.

’

1. Perm1551ve. Almost no restrlctlons. Almost no demands for
restrlctlng disorder.

3. Strlctness. Respon51b111t1es about ordeﬂflness

R4

f‘S; Yery strlct, Child expected to put ‘Gne toy away before taking,

* . out another. - | 4 T

[

talnxng order. o
4. ‘Strictness: Early bedtime (Subtract hours of naptlme from the

, hour of bedtome ) . L

5. Between 6 and 7 4 o )

1. After 9:00, or varies at Chlld s pleasure, but aftef 8: 00

—_— W

tS.’-Strictness:’ Bedtlme behavxor PR o T 'K'

RS

>:Very strlct No leeway.- Child must: be in bed'by a certaln
i tlme Lo gettlng up for company. ,

'l.f Permissive. No partlcular rules, Chlld goes to bed when'
. sleepy. . . el
X 7 ' . u e

6. Strlctness- Aggre551on towar& other chlldren

5. Very strlct. Parent always tries’ to stop or prevent flghts.

~lJ germ1551ve. Parent does not 1nterfere, “does not tell child
. ’that he: should not flght,_may con51det it a natural part of
) A grow1ng up. ' , G e " :

¢ : : : T

v

7. Strlctness-‘ Telev151on - - Lo
{Refers. to amount of time allowed and restrictions;on choice of

program -) ' I ) _ T 5., - :$Ju>

: . -t c 3

5. Very strlq;ng None watched, or programs allowed are- eutlrely
.determined’ by parents. . - . o S g

sl.. Perm1551ve,j ™v used at Chlld S own pleasure

1, Permissive. Child has, almost no'responsibilities for main—l‘f-

Gy
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10.

Bxy
A

11.

12.

13.

Demand for immediate or total obedience

Deviation from parent's moral . oode

5. 1Insists oqrrlgld absolutlstlc adherence to parent's moral
"~ code. gt : :

Ny

1. Totally teiat1v1st1c, unw1111ng to state, or devold of any
- stated moral values for ch11d '

5. Very strict.'DEmands_obedienée. Punishment for'deviationl

1. Does'not expect or desire strict obedience. 'May say he or
‘ e -thinks one should not expect of a ch11d this young, or |
’t lat parent can be wrong too and does not have the right to
ask child to snap to attention. J .

o

Negatlve sanctlons " Corporal punlshment o ’ v

"(Refers to use of physical pain, mlld or severe, as- 1ncent1ve
or relnforcement ) ,

5. Very frequent Controls deviant behavior of ohild by use of
: painful physical punlshment or reats thereof whlch are car- .
3_r1ed out often enough to’carry Ymport. : .

1. Seldom 1f*ﬁQEr slaps or spanks, may say he doesn t beb&eve ln
it.

: .. T ¥ ™y

Negative sanctions: Deprlvatlon of prrv1leqes (such as desseggsg"

TV, toys, having visitors) SR

5. Very frequently controls dev1ant behav10r by such deprlva~ .
tions. . ) L - . ‘- .

1. seldom f} ever uses deprlvatlon of prlvileges as a dlSCl—

,pllnary tecﬁnlque,'and/or sayspexp11c1tly she does not - belleve
in 1t._ . .

Negatlve sanctlons. wlthdrawal of love : - ’ L.
This scale measures the degree to which the parent trles to con-
trol the behavior:of the chila by use of sanctions which: threaten
.the nurtufant relatlonshlp between parent and child. - Statements
such as "You don't love me,” "You' re-hurtlng mother's feelings, "
"I'm g01ng to have .to get another little- boy," or “Nobody- can: love
.you when. you. act llke that " are relex?nt cues. \~ o

5. Frequeht use of wlthdrawal of love. U
*_ Avoids uszng thlS techm.que. . o l: B

Negatlve sanctlons. Isolatlon : ' : )
Isolation includes .sending child, to room, sendlng out of d1n1ng
room when the rest of the family are.at the table, ete., but
does not 1nclude maklng Chlld stand 1n corner or sit in chair -
if others are present , , e o e o
PR . e

5. FreQuent. Parent uses and approVé§~of this technlque. v ;h —

1. Avolds u51ng this technlque. »

- - . : ST

[
¥

157~
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14. ' Negative sanctions: Use of ridicule
Ridicule is defined as those symbolic acts whose. intent is to .
place the child ;H'aﬁ undesirable category Includes derogatlon,
ego deflatlon, na%e—calllng, most instances of teasing, and sar-

5.

1.

Y

casm. < , -

"Freguent use of ridlcule.' Evidence that technlque is consi-
dered effective or used frequently. y '

Av01ds u51ng thls technlque.

: 15.: Negatlve sanctlons-' Attempt to pro‘.ke a sense of. gullt
Guilt is deflned as a-feeling of lessened personal worth or a
« ' sense of anxlety ar1s1ng from a reallzatlon that one hﬂs #1olated
. ethical,’ moral, or religious p;lnc1ples. : : :

5.

-1,
N

4

Frequent use of’ gullt—provoklng technlques.

Avoxds u51ng thls technique.

a -

l6. Negatlve sanctlons-' Frlghtenlng the cﬁild by screamlng, rage, or
' threats in order to obtain obed;ence or in oré@er to punish. =

5.,

1.

Frequent use'of'frlghtenlng techniques.

Avords using ‘this technlque.' L ‘;

& P

17, . P051t1ve sanctlons as 1ncent1ve or relnforqerz ‘Praise

’ 5.

) -

s

1.

Parent regularly pralses,,admlres, shows affectlon ‘for good .
behavror. ' o o o o

Almost never pralses as a reward for good Behav1or.

Y

18, P051t1ve sanctlons as 1ncent1ve or relnforcer. Tanglble reward

5.

1.

19; Parent s feellng of control over chlld.r,‘t

a

Rellgs heav1ly on. tangable*Tewards 1ncluding desserts, money,
to relnforce good bebav10r. o o . .

Does not use reward for good behav1or, may state a value judg-

.. Mment such as, "I don t want to brlbe my Chlld "

"~

’ Does parent feel that she can control child's behawlor when a dl—.
vergence exists? Disregard 1ntensity of. confllct 85 amount of

dlvergence tolerated.

5.

& 1.

20.. Parent s appralsal ‘of his or her general 1nf1uence ‘on child

5?

Very great. Parent feels that he or she very readily'succeedS'
cin obtalnlng Obedlence from ch11d in. any spec1f1c mafter. '

Almost never feels ‘in control Parent feels unable to cope -

n~w1th the ?plld in the face of a divergence.

Very great. . Parent feels that he or: she has strong 1nfluenqe

and is a major factor in modlfylng chlld's behavior_and pex- - -

sonallty. g . o,»zad N

vtharent feels Ehat he or she" has almost no 1nf1uence orﬁef- jf.-l;.‘

fect on. the éhlld's development, goals, etc., or- that ﬂﬁ
not w1sh to modlfy chlld's behavror or influence him,a

‘3-

)



21.

*24.

- 25.

26.

22,*vCon51stency. Follow-through in discipli

‘.y, enforceme

Lacks internal confllct about dlsc1p11nary procedures.

s, ~Very little if any confllct, ‘sure of self, not ‘concerned about

possible harmful effects of disciplinary procedures or lack of
them, not- gullty about treatment of child. :

1. Very great Parent unsure -of. self or guilty about own tech-

’ 'nlques in dlsc1plin1ng, distrusts own motivation, : the éffec-
‘tiveness of procedures, or fears poss sible harmful effects on-
the Chlld.

W L. . a

‘5. Parent alﬂbst never threatens punlshme t or states a dlrec-
. tive ‘without follow—through.v Follow g through is cardinal
prlnc1ple. :

1. Parent very frequently threazéﬁs punlshment or states a direc-

tlve without . follow1ng through

.Consxstency-m Chlld—rearlng attitudes.

This scale indicates an overall estimate of the degree to whlch

, the parent's cliild-rearing attitudes are consistent.from time tgQ

time. Refers . to consistency with self, not with other parent.

" Consider such variables as attitudes toward aggression in a va-r

riety of 51tu:zjyns, treatment of dependency, disclplinary poli-
of regulatlons, ‘etc. . .

Almost always consistent.’ Attltudes toward Chlld seem always
expressed 1n the same way. -

’

1. Notably 1nconsistent Very often says one thlng and does

another.g e , : ) _ ) y
'ConsistencyE ‘A'formulated_' ology regarding:child training pro-.
‘cedures. T S T ‘ o — '

.

‘5. Has- clear 1deologlca1 or rellglous posatlon which glves unlty
to .child tralnlng theory and practlces.

- _l.' -Lacks :Ldeology “Operates on ‘intuitive o Y eIing level, can

give voice to’ almost no pr1nc1ples whlch affect her child’

training. practlces. ‘

‘M "&

Cdntrbl of. ve;

Lo

5..- Child is puhlshed for aggression toward parents; such aggresJ '

sion. is not allowed.

1. 'Parent allows ch11d to h1t or insult her almost at_will_with‘
taeit . approval of this fonm of self-expression; acts as if,
.- child has_ as much rlght to hit parent as parent does to hit
,’chlld, or belleves you can 't stop Chlld. . ;
. o - [ ——
Dlrectlveness' Restrlctlons on child's 1n1t1at1ve ,
(To-what extent does pareg; ‘seem to need to ‘exert moment-by—

moment control over Chlld S actlons?)

“.'

-

5. Very dlrectlve. Contrpls what ohlﬂi does and how he ‘does it '

7or phy51ca1 aggre551on toward parent ;b qﬁ

159



g 160

at every moment. .

1. Completely non—directiVe, laissez-faire, aunconcerned about
much of what child does, completely willing to let him do
things hlg own ﬁay : , . . -

- 27. Reasi iven for restrlctlons such as they are: - Parent's con- -
! veniéHi 0, ease 1n running household ‘ s ; |

5. of paramount 1mportance. Extremely,important.

1. Denijed-~as a reason:

28.. Reason given for restrlctxons such as they are: Chlld's welfare
s, "Of paramount lmportance.’ Extremely important.

1. Denied--as a reason.

29. Reasonvgiven for restrictions such as they are: Conformity with
what is socially acceptable : ‘
5. Of paramount importance. Extremely impBrtant.
1. Denied—*as'a reason. ' . )
— ) - . . . . P
e s - .‘ . i‘&' ' ) a
30. Reason given for restrictions. such a% they are: An absolutist-
moral imperative for religious or tradltlonal reasons ("It is
'never right to talk back to one's parents.”) :

9 5, :Of paramount lmportance. Extremely important.’

1. Denled-—as a reason.

' S

31. Reason-given for restrictions such as they are: An ethical stan-
dard which ls ‘a part of parent s personal morallty.

5. Of paramount 1mportance. Extremely 1mportant.

_el Denled—-as a reason LT

. o ~\\ . y . ) ) .

32. Méturlty demands: honsehold responsxbllltles e s
(Consmde\_aﬁbunt of chores or jobs such as picking up, empty g

waste backets or ashtrays, helping set table, etg.) s

5. Very much expected of child. Expects two or three regular
o .chores, "all part of the: family," deflnlte expectatlon of‘
.belng responsxble, worklng member of famlly. -

' ﬁl._ Almost nothlng expected of child. -

33. Maturlty demands Consclence'

._~ 5. very -much’ expected Chlld old enough to acknowledge wrong— _tb.
: ‘ d01ng and feel gullt when parental standards have been. vi- .
olated : :

- 1. No expectancy of gullt or contrltlon, Chlld too- young.

7

- 34. Maturlty demands.” Permlssxveness for explorS. . 4 experimenta-
" tion’ ' I

L (Extent to whlch chlld is allowed to do thlngs

's- interested in,

- T . o
) . . 5,



- 5. _Almost always permits child to try anything, even at.much.

35.

36.

Y

39.

r

roam freely. - Degree‘to which parent_trusts°hi- to take care O
himself.) v

inconvenience to parent, allows child to explore and experi-
ment freely.

1. .Very restrictive. Parent does not allow. anything likely to

" be time consuming or risky, attempts at experimentation usual-
- ly interfered with, parent suspicious of anything new thet
o child may try.

Maturity demands- Rewarding of self—sufficiency

(Extent to which parent feels it is important that child learns

to do things for himself, gives approval for such behavior and
teaches self-help.) v . -~

‘Par €ry pleased by signs of ability to help ‘self, re-
~"wards such behaVior by approval or other means, prods child
to. help self. .

'&'

1. Pparent doesn't. consider such behavior important, ie unaware .

of this sort of behavior; or discouages it.

' Maturity demands: Does not reward de; ndency

(Extent to which parent rewards child's dependent acts, complies )

r’with his demands, gives help when child solicits.)

5. Does not reward. Tells child to do it hinms bLf. Suggests
Y stb'alternative beﬁavior.:. ' I -

. 1. TGenerally rewards'dependency.- Tries always to compiy with

- (Take into account the level of behavior tﬁ% parent expects in
relation to child's ability regardless of whether the child sun-
‘ceeds in meeting this level.) .

1. Very low.’

i dependent demands. Will stop what she is doing.

ﬁaturity demands: Ingeliectual achievement,expected

i

v

5. Very high. - o - S N

PermisSLOn for independence- Encburages contact with other‘aduits.
(Extent to which parent is.willing to.allow c¢hild to form attach-

" ments to adults other than herself such as nursery school teacher,

-a-neighbor, a housekeeper )

5. Encourages such attachments. , "

1. Actively discourages attachments to adults other than herself

zPermission for independence:' As much as possible introduces child

‘to new ‘experiences S ) L e —

5. ‘Very often introduces child ‘to such experiences.

1. ',Almost never makes w effort to introduce child to novel ex-

4per1ences. . :
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41.

‘43,

a4,

a5,
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-

Communication: Attentlveness to Chlld s efforts to communlcate
when. it is child's turn to be heard.

5.

Very attentive. Once parent agrees to listen to child he
gives full and careful attentlon to child's efforts to com-
munfcate o

Very 1nattentlye , Parent seldom if ever focuses completely
on what child is saying; parent seldom if ‘ever. responds in
such a way that the child feels that he has been fully heard.

,

Communication: Parent s wllllngness,torexpress negative feelings
to child about his conduct ) '

5.

%

Parent believes that it is 1mp6rtant to show-anger'or'disap#

~proval openly to Chlld

Parent strongly dlsapproves’of expressing anger or disapproyalnr
openly to child. _ _ 7 - ‘

Tolerance of 'verbal protest: C
(When child gives reasons for dlsagreement without personal vin-
dlctlveness or deﬁlance ) - '

5.
1.

Chlld is encouraged to dlssent if he has reasons.

Protest not allowed Chlld 1s to do what parents say wlthout
protest

Fonsults with child about formation of regulations ' - o

5. Always tries to consult with child, even when much 1nconwen1-'
. ence .and some risk to the child's welfare~are 1nvolved '
1. fDoes not~consu1t w1th chlld or believe in d01ng So.
. . ] .
. Use of reasoning: . - . o ' ) ——

Include explaiﬁihg, descrlblng consequences of actions, llstenlng
to child's arguments, ‘and trylng to give an answer on the merits
of the case. "Evidence would be remarks such as. "He is old enough

5.
1.

" now so that he understands whep I explaln thlngs to,him.".
Very frequent use of reasonlng '

Almost never uses reasonlng. Exp11c1t ev1dence that it is
not used: "It does. not do any good to reason with him."

Ind1v1dual character of ch;ld percelved:

(Accuracy and clarity wltﬁ’whlyh é%lld‘ls percelved degree to
which parent can state’similarities and differences between child’
and siblings, child ‘and others. Thls questlon requires a Judgment
by the rater based on .the parent's remarks ) .

s,

1.

"

Parent very perceptlvé. Ch11d is seen very much as a person

~in his own rlght o T . Y -

Parent dlstorts, falls to percelve, steredtypes’child's,char-"‘

acterlstlcs. - , R : . . §
l . , , _ : 4 :
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-Warmth Presence of a loving relationship
(Measure presence of warmthi. rather than presence or absence of
hostile feelings.) .

5. Unusually warm and loving. Enjoys chlld's company, enter-
tained by him, _expresses pleasure-in child's person, appear*
ance, performance. ) o ‘ A

1. Relationship is cool, lacking in affection. ‘ ' ' B

Warmth: - Demonstrativeness

5. U_nusu.élly demonstrative. Hugs, kisses, calls endearing names
" very frequently. ' : . '

1. Entirely undemonstrative.

‘Warmth Approval.

5.. Unusually approving. ‘Thlnks child is. wonderful, unuspally
- pralseworthy, admires and- respects child immensegy.-

1. General;y dlsapprov1ng. Thlnks llttle of Chlld S - ablllty or
personal qualltles.-

Warmth: Absence of hOStlllty
(This varlable should be rated without regard to the presence of
warmth. Note Statements 1ndlcaﬁ1ng resentment, annoyance, or dlS-

- like of child.) - : o - .
[ ] - - .
' _'5. Very 11tt1e, if any, exp%' Almost no ev1dence of re-
(olo} ST :

. sentment, annoyance, or atlon.

1. Unusually hostiie: Obviously resents child, is- annoyed by .
many aspects of his behavior, 'is d15approV1ng. g
* e
Warmth: = Empathy ’

5. 'Very empathlc. Parent feels, .very close to child,’ has almost

‘ complete understanding of his feelings and view of the world,

, seems to be)ablc to see thlngs.through the.chlld(s eyes.

1. Very distant, almost complete laek‘of empathic.understanding,
_child seen as a very separate or different sort of creature.

Warmth: ' Sympathy

5. Very Sympathetic. Feels deeply for Chlld if he is ill. phy—'
51cally hurt, or rebuffed, ~and expresses -these feelmngs to

child.
1. v wnsympathetic; Irrltated at child. when he lS 111 or -
‘ (RS ’ of nurturance., i
Co ~ 1:° tsness- Keeplng track of the ch11d

5. i, ; Wware of child's whereabouts Hhereabouts of child con-
- . stantly ,on her mind. _Keeps track of child. - Child must be
in slght or earshot or. whereabouts known at all times. ”

A Lo



53.

’

1._.Upconcerned abbut child's whereabouts.‘

checks. Lets child take care of self,

Practically never
does not worry- when .

child‘is out of sight gr earshot or exact whereabouts of Chlld

are not known. o .
” .

Consc1ent10usness- wllllngngss to sacrlflce qwn needs to those

. of children' J

( Do not include  the chl;g s whlms or fanc1es. Do“nct incIude
conflicts of interest of sub]ect s heeds with those of othe? chil-

[N

dren ot spouse )

S. Almost always con51ders chlld's needs
.that he. or -she As always available if
outings, arranges matters so Jthat Chll

first. Parent states
needed by,.child. . Plans
d is’. p*pasantly occu-,:

pied, brings him- to spec1a1-classes, cooks food he llkes, even

.at- conslderable 1h¢onven1ence to self.’

fiture development -and present welfare-

5. Accepts full- reSpOﬁSlblllty. Feels th:

o

ét child* 's welfare .

and future ‘success if a major respons;b;llty of its: péfents

"and that 1t is their Joﬂ’to gu1de chil
- future success. | S .

l; Markedly ‘casual . apd nonchalant about ¢
- «child. Says that what will be: wlll be

: take care of hlmselfu o . o
- ' L
¢ Lo o SRR
- = - : O '
- © . g
. .
. 3
: o e
° ' : .‘\_r n
N . NN
. ) TV'
) . .
- ". - *
. ) T
. . d
i e * = -~
. .
S ’
. v . . .
.. o »
© [ ]

) e, e " [ R
e : A
: .- )

d at all tlmes, assure

h11d at tlmes neglects
., and that ch11d has tb

" 1. Parent's 1nterests and needs e flrst.'_ L : . .
Consc1entlousness. Acceptance ofc:j:;gagihilfty fcrLchild's : L

54.
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: Fower :, L
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. "'ff-.v . o :‘ . .' o - . -
"" R #: *Adju.stmen%tex;\lew Schedule &

';‘.‘ - _ﬂ'.'\‘ N . .' R S v,h. o
Identify:.ng*Informatlon A N ‘ - RO

1.¢ Age and educatlon of ’parm oy . e @

» 2¢0 Ma; l -status of parent 2 b LA 4 e

u

Age at marrlage. How many yea;s vla! she" mar,rxe
. o 2. . ,:, D p j .
b 5 *.' ‘.‘ ‘.«‘. ; v . ) . . o . .. .

4 How_‘idng has ehe becn Y lone vspar ‘#L - v

. (e N

v

““~Children = Ce oo , #; I
—_— & - o S, LAY S
R . - A I

-~ 5. Age, sex and schoql stdtus of -chlldren liv1 .W1th arent -
o on Bges sex 'h -ﬁi.t~g [ children living.with paren ——as
k.\ ’ '.- e ® ‘_ ‘ < -‘. .o o 4:‘, " =R ’!.', ' ; . “W "y‘ - ;‘\
E,',.'.v r PR toomeey —— 'Q“"’ S G J’ pen

6 Are there other ch:.ldren“ who are llvlﬁg ﬁvay f,rom ﬁ"ome M‘lth absent Ca Y '

’ parent, with relatlves,_etc..)? $ L i A ey . : c
N N N

e We ',ere perlods when chlld(ren) were Separated from parem:’ v

- i . . . m
're the c:chumstances? s A x) LR A
< IR R ) . v v i ‘ :
. e ‘. 5 }ﬁ ": P - N : . s - e
e - e
- PN A o o . K .
o y A X R . '
- S8 Hgw did: t.hg dren respehd -tc" ;he separatlon? '
LS I T . R . . - ATt .
o ! y' - “.‘ : ‘?; . ’ l
RN < v Lol - L
ﬁ?.\ u'-‘ . 4 ‘ MDY A . o
R ‘._5 4 } N -a : d n'r & K
. -. 1 ° Cw

‘:,. Current/kmng Arraﬂgmnts "&‘i‘ . ,‘&‘ Ce gt '.‘(:3{. " - ,\I . i '
" . /‘ s s 0 &\‘,@ S . e \ a- "{"Acv, " B ;
g 8 Type of. accommoda%qn é(hcmse, ppartmeﬁt, owned, rented publlc £y TR

hou31ng, eth Yo s ? . e T A
. i R -t

s

9 Has type or quallty of accommodatlon changed s:.nce becdmlng a srngle L
parentO Wt .9 . SN Lk "%; . e N S o . 'A* g o S ~/>

“' - . L . . . v M . v L S : ’ .
e . - ' PO T - . . -, ' LAt .
I.f so, w)at was prevmug type of act:omodatlon? T o e ot
R R . ; . -y M S s _ o e
d ' . ’ T "." R X .~ . ;" ~f" S B S o _,' ‘ f" 5 o .
[LFamily Incom'e T ORI
o — ’y . - ‘:A 5 Al _‘: ) . - . . _».r A & . 0_ .
...; . P ,1_ .:’ ,‘ . g ’
:10. Wtch of the followmg does parent obtaln mcome., Sl
i R4 y - oot " Ll o : . o o E .~ . .

-+’ Earnings- Fbm employment' L '
’ _.‘.Mother 5. allqvance or. welfa:g? a s.lstance D




*_:p’ v B ST S

v

¢ . ,,'. " <
. - . . -~ - - ..‘ L ‘. %_I;
11 is pm{ent‘&mployed full—tlme R I NS e [
. part—t:une ; ﬁ : 1.’5‘*\' o ° .
. Unemployed ™ .. . . SRR .
—a " Other (please specify) O- u ‘9 ’ . &‘a- S
e . AT oy N -
12. If employed what kind 6f work doesmshe do? : '; ‘g_ e
13 Experlence s:.nce becoming a si le parent ,.Were reasons “for ‘Work= "
mg, not’ workfﬂg‘, -or Job chang elated’ to’ slngle pargpt stat\ﬁ? .
‘n . L ‘: L s . . e . . AN T ' . hd
i X R S R A , T N . N
, o .~:.-_. ST .. . ‘ . RS b Y
- "‘- ~® o ﬂ".’ . . F— . "n : S N ; ' - fot - i ' : l.(
_Use: of Commu’ni‘ty Resbui‘ces - b R LA S

+ : e e ' (Ol : : ~»!‘ P
14, we ‘{,M)lch of the follow:.ng 5erv1ces has family h@d,,cgntact? ‘What" ﬁ"é;’y

theyfamily'e experlence .regarding. the acc&slblhp#, adequaey,

N -and elpfulness of service? Was the family sati,sfied?*, ‘@las parent
‘ 'warited to use 'a pqticular service but been reluctam‘.. to apply? ‘*
What changes are need’ed to’ make serv:.@s better? S e
;; a. F 1.Ly court @ - T w aéﬁ‘ AR i e
- b.-Bublic welfdde . B2 s R gl T
.e. c. Manpower——trafnmg, placement T L *é‘q _'°-*I SRV & O R
"~ d..Public_housing . B JC S . *f’
e.,l;!e 1th ser\n.ces, 'CllniCS, e,::c:, v&‘? Yoo ! IR R LR
9 hea E T

- .,-f£. Da¥ carey serv1oes -,

LS

hY

¥

‘i
N
_@’Dl:']

g. Homemak¥&r serv:.ces i *u. o T )
N Chlla ‘welfare ’ serv:.qes, :anludlng foster home dare qnd child—-'
. .ren's institutions - A

<

<€

o .
i. Counsglling servz.ces—-family servi‘cg"agencieé' l}, @Q N EL .
s T Psychiatric: sexvices L P T e AT ‘/.'U'.f° ¢
tk One-Parent groups ST "} j‘ Do "f .".,.% _— F

“1. Othér = ©<-'= - ¢ S ey
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Ld}nmunlty At_tltudes Towar§ Owgpérent Famllles LR
~" J L 1

B

L

15 What ;is. parent s mceptlon of communlty attltudes-? Can she c1te. B
‘% vexauui.‘:lﬁg.s? i 3; <. . . | _ 43; R

weoot - %\
{té". T . e 83

d F1l
B o

16. Has parent expe,rlenced dlscrlmlnat:Lon in obta:Lnln/q hous:.ng, credlt 3 ,;,’S:;
_or ln work situatiors?. .

>

.

[ o

17. Have chlldren experienced dlfflcultles? (At schoo.l or. w1th nelgh-

bors) . . . P > s
‘ ‘:? ' o » 7 . <
‘ ) -~ . :
_ L L N _ |
‘: . ) 4 :‘ " ,- p _b B ", i . g T )
18 How does parent handle community attltudes? It - o
I b
S e 8 } " BT :
_ . . r . - Pt e
. 1 K] ; B d w
3 ) ‘.q - . .. e N 6‘"’ b. ‘:\
. [ & ' ! ' ‘e . L . e " T N ".‘ L EES RN
Contactwn.th Former Spouse " : ‘,; B ,
._.( : ' : A TV(' : '\b o
5

19 What are the nﬁ‘ture of tﬂxe contacts”r Freque‘%qy? : n I
, ) \f RN . P ) o o e . '
3% 'fa Lo Co kY . S Q o . _ 3' L

. c N ~ ) L .. . . [ . e . : v s
ir 20 Parent"s pres*;nt feelln 't'siwa,rd' former spouse? . o >
0“&. . i ' T R .
) i .o ¥ R ‘n - , , L Tra
¥ " R - sy s . L A BN ., . ¥ . . A:y__ i
‘ L e 2 Y o

: 21 Whatg,ls tﬁe"nature of the relat‘}onsh:.p between the*:h:.ldren ahd
.the abse‘;nt parent? Is par nt satlsgg’\uth thls?

i

<
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v o . Con T e ¥ . . >

24 Did parent ‘have helpr in problenis of adjustment'> Wou»ld, she have
wante help” : ‘ '

: . . L . ) -
. V‘ . /.. %,' : N
‘ L -2 . ' .

Contaéts wit Relatives , ' I

» - .

Q .
25. Are relatlonships close? Contacts frequent" e .
3 Lo . v - -
[ . - . - . -
© T . - ' . .

V

s

. ; fT‘""» EE

s Bk o > R
228 what is the marital status of fr%en’ds? R ki ‘i ﬁ Wf'
L] I 4 .
AR R AP
. 29 How .dq’es parent meet frlends? T LT L S TR -
? b

o e . - DR T

30 Is ‘parﬁt satlsfled with this?- .~ ::':~ . P - K
v; e N x ‘ . - - "
31, How many tlmes has parent been ou): soc1ally 1n the lqst two‘ weeks? _ N
gfa‘z'.- (If answer to 31 1s Very seldom) Ar'e you kept in by lack of money Lo
. SN &~ . v
or by the lack of somewhereb"to é?w or. someone to. go w1th2 R
”y L K oo e e . o e
S : : . : : » . -,; : % ‘ .
33 Is the chlldren s 50c1al life affected by belng part of aone— ¢ o
parenE famlly" How” R LA . .
» L . . E N B . . " ., } o . »‘ ‘ -, . ._‘_‘ . " ‘ —
':' . . K —‘ L i . . . . " L ) “ J. N v“ L.

34, a%g‘ e to mar,;y) rWOuLd youq, hke to mar,ry agam? VWhY?:L_

48 Caal 3 “., - Ny ;\‘ o
LA SRR - . R .
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Practical Problems

" R

2 ' : o
35 Which of the followxng‘does parent caﬁéider, or has considered,
‘SLgnlflcant problems because you are single parent? .Explain
for each. - ' A - - .
. : ) “. . ' . ' o
~ -a. insufficienty income P
‘#~ b, child discipline . . . : -
c. obtaining employment o '_"_ .
d. care for the children when she xanté,to go out
e. medical problems (health) , L
f. dental prgblems : .
g. housing B
h. legal: problemsaye’
¢ 1. sexual problems

5. time Cnov - 0 0

-

k. energy ° _7
;ﬁﬁ{ 1. other

oooooooooooo

-y o ili‘

! T .
\ ! .
. - . LAl
N C i '—
Cd !
B - .- - . .. o o —
Which of |the ‘above would parent rate in importance as: -~ =~ . & . -
v S .;’,v o Sl At T N P
.o . V‘ . et -t !
- To. o .
v ! .
X . n S
. ; X ’\ - "
.v . . Ty, , ‘. . s o wm T R o
-, . Lo . : . N . N
Goals and Asplratlons '-~", o o Tad g S e
. PR - . > N M -

..' i " ) 3 O A

36 What are parent s 1mmed1ate and 1ong-tegm gohls and aspxratlons?

(Purther eaucatlon or- traxnlngy employmen qetc‘." o o

,
-
:'_
L4
s
14
-



37. Does parent have a-plan for achieving her. édals?, . &

" 38. In what way, if any, would parent change her present s:.tuatlon if
. §he” could” e - : : , '
S P . ‘ T A 2 o0k R LT
" 39. Does 'she_ see any possibility of making these changeys? R
> .”-é\'?, S “' o ) . ) o ‘ '»”; ,E ;“; ',’,Z"v .. \«‘ T - o .
o ) : ‘ LT o oo

& o™ ‘ ' ' I T T Y
o 40 Haveher f(eellngs abOut herself ch ed since she has‘.be‘e‘x{ riving-~ - | .
Ny wi‘thout a husband? How? ' g " ' S &

n

e 4

¢ i‘. . . i' P . : - Qv e,
P . - . L . . g . " . 4v~. . "‘.Q! . R -
. @ v . v I R N R E
I ) v .

41. Dpes parent sometlmes feel ‘that the ‘éiandtional (and othe‘r) Qemandé o

a, h .-
T of her chlldremare too. much for" her"fv;p ‘meet’ alone? o T ey
' : : : : B .:,'._":;-:;a_l e Y ki .
iy DA, e L
\ L i ; R - ,
et g e g O

S
or emtlonalﬁupﬁégt ~frpn¥,a SRR AR
Lo

o _'support?, o &S AL AR : ,“!} S0
- . i o TR & . 2' .)“ »".:o,:_ ) Y% e 6 v 4'0 A
) i L b e J
v . . < 4 N - g Q"-‘ b N DA
: . - N ," '«u =y T . °

43, Is i'.he,re anythlng else that the parent 'feels 1,@ an 1@portant part 4' e
of her: exper:.ence as' a 51ngle paremt that has na't been 1hc1uded,i;1 e
thJ.s questlonnan;e” T S T . R Lo
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| o
2. Adgustment Interv1ew Scales

1. Soc1al contact _ S . o
5. ‘Very sociable and satlsfled Has a number ¢f social friends

and sees them several times.per week. Gaes out two'or more
times ‘per week. -No desire for more soc1al contact. i

1. Isolated. Has few friends and sees friends less than once per.
.week. Often feels.lonely; desires greater social contapt. .

. 2. “Attitude toward men = S Co f ' N
. 5. Positive attitude.. Has male friends; enjoys these relation- s
@ ’ ships. Not resentful towarp former spouse; contacts w1th h1m

{f § (if ‘any) are comfortable. WOuld consider: remarrlage.

1. Hostile attltude. Does not trust men, few. male contacts.. Re-
'sentful toward former SPOUME i "blames him for ‘some aspect of
present - situation; contacte:with him extremely uncomfortable._*

' Would n¥t consider remarriage.
3. Practhcal adgustmegt g'..’n o C _:%

; thtle dlfflculty ‘ Flnancﬂal 51tuat10n comfortable, little

e *. trouble’ flnd1n§ émplpyment ‘ot desired houSLng.' Has time and
ST energy to attend to chy;dgen and hou5ehcld tasks. :

1 Great dlfflculty. ,leflcdit to meet family's needs with pre-
a4l t'sent income;. difficy Y, ﬁandxng employment and/or housing. Of-
' ten tlred, little t1 e for children - and household tasks. “Un- -
:able to get many tasks ddne that were prev10usly done by for—
- s, MEr spouse Aéf, . ‘ ‘

- i .
/ oy

4. Perceptlon of chlld's adjustment 'su.'. L AR s S
5. No~ dlfflculty.\ Perqglves that child is adjustlng well to '
father's absence. . : .

" 1. Great dlfflcult;.f Belleves ‘that . ch11d misses many experlences
because ‘father is absent. Anthlpates futuke problems of a so-
-cial or’ sexual nature. -~ o L o -
5. Self—esteem L o IS \ ca

5. Good Percelves self as hlghly competent 1n prESent 51tuat10n, .
‘able to meet needs of chlldren and self. . : :

l. Poor.- Lacks confldence in self to meet needs of self and Chlld'~ .
 fen. Great ‘need for support from others.. Lrttle satlsfac— '
tlon with present 51tuatlon. . o — - ,v,;:;

5 -
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Table F-2. Scores for-the Parent—Child Interaction Vari-
- i .ables from the Home Visit Sequence Analysis K
4 o ’ ' ‘ ” .
- J» [ L3
o . . Variables o
Subjects| a .| b c a | e £l g h | i
A 15| 46| ol100. |100| 77 ' |[1000 | 39 24 .
2 20 | 65100 | 100 : {1007 97 .| 100 55 | 100
3 97 100 | 97 94 65 | 67 | i
4. 8. 90 90 | 92 74 S27 .| 24 o
5 76 | 92| 78 68 | 22 30
6 | _ 96 | 93| 67 | 65 i{ 28 | 25 ,
" 7, ' y 90 .| 82| 91 67 30 20 |- .
.8 8 67 00| .68 | 80 al- 75 '
9 talgs | 97 92} 70 | 80 40 | '56
10 1 ¥, 93 |95} .97 90 50 |- 70
Byl ‘solf 5| 27 - | -] 42 | e8 | 19.5| 315 '
12, 763729 | 61 70.| 63 .| 80 - 16- 29
i 4 6 ;ﬁ,{:’ 0| 79.51 .59 94 [-87 |*30 28.5[
14 | 20| 3} ol 45 | 43| 95 80 | 17.5|.20 .
15 3] 324~ 18 40.5| 20| 61 L 70 | 8 44 , .
T 16 o] 7319 0] 60 | 70| 77.5| 74 | 25 | 29 '
Cul 11| 22| .1x| 44 | --| 70 80 - | 22:5|:20
R 11| 57,,.0 :\%% "l 35(796 .| M | 1a |18
N 19 "4 28f "0 M | 18 91 | 85 30.2| .8 ~
Y20 -5’1 53| 0| 47 46 | 68 87.5| 26 | 29 - ¢
h oF ‘ ‘ .
. ' . A ‘
v - " g
, . . ]
E . : s
” . . Y - ! b v - f‘._‘_ , o
hod X , : ; z , S R
ST o . § .
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Table F-3. Scores fbr‘the Adjustment Interview Scales

oy
, .| self- | .social| Practical. Perception of | Attitiude
Subjects |Esteem|Contact|Adjustment|Child's Adjustment|Toward Men|“ -
5. 5 S22 5 5
S5y 5 4" 5 5
4 5 2 e 4
$ .4.! 5 3. ) , 5 5
4 4 3 4 5 ¥
' , 1 : . 3
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Table F-4. Callfornla Psychologlcal Iriventory Class I 'and
Class 1T Scales- “
v Pattern Comparlaons and Mann—Whltpey U—Values St
* ’ .- . ‘ : - . . . i ' .Q
. ol : . . ?
o - k‘i ‘ Pattern, Mean and Standard Mann-Whitney|
S ¥, @ e Deviatiof' Test
S SR . *5(N=9) ’Bm—a)- pa
Scale . - a' o I - X s.D.- ~ X  s.D. L
. - ‘ ' i . “. .
Class T . ) - 1 ' .
Dominance (Do) 29.9% 5.46| 26, 5 4.84
- Capacity for - Status (Cs) ¢ 21.0 ,2.69 19 2] 3 24
Sociability - (Sy) 27.7 2.55 26.1. 4% 22 v
, Social Eresence (sp). - _|I' 36 4 2. 35 | 37.4,.4.9 i
‘Self-Acceptance ‘15a) 22,0 “2.60 | 20.4 4.5 ¢
‘sense, of Wwell-being. Wb) @o-9 400 9.3 4.71 J . 1
. ' Class I1 -, K . . o ‘ ' ‘4:v = 1. a
.| Responsibi _ (Re)‘r ol 289 3.10 | 28.4 . 3.62 3 ~
1" socializatid¥(so) . ol 34.893.99 | 32.6 5.34 g "
1. self-comtrol (SC) . 25.4,,8.17 | 27.4 9.30" " !
Toleraince (To) - 720.6 ..2.96 | 19.3 6.28 -
.Good Impression (Gi) . 16.9 5.80 | 17:4 5.70 g
"’c,%mmunahty (Cu): 24.4 . 1.51 | 24. 97 'Rg3 " 33 ‘
l * En
aNo . 51gn1f1cant differences were found for a two-talled Mann-ylhﬁ:ney .
' Test, crltlca,l U value at .05 level—ls, n1—8 nd%9. ‘ 5 -
e TR - R ¢ B T
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