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ABSTRACT

‘The purpose of;this study, - the basic data for which was provided
by - 733 junlor and senior hlgh scheol students w1th1n the Edmonton
.'»Public School System, was to explore the delatlonshlp between youth

~culture' and the secondary school Recent research has indicated

. 'that those high school‘students who have a low commltment to school

L4

?{w1ll tend to iny/}ve themselves in. one of two central patterns of
out*of schoo youth contra culture, namelym street culture' 'and pop

media culture l and that differential 1nvolvement in- these two out—- -
‘of-school peer cultures‘is.determlned by both sex and social class

'background. The thesis that we were replicating,thelrtore, centred ﬁ
'bupon the following hypotheses '.<1‘i f‘_'»f 7 |
(l)l Thacmlnvolvement in‘;youth cultures' is inversely related‘to :-:

' commitment tofschool. |
2) Thatvdiffenent categorles of school rejectors ‘will, gravitate
| ‘towards -street culture' (approx1mated in our study by a scale
yof delinquency‘involvement) and pop media culture ‘y'l ‘ ..f} : l
(3) ,We also expected tﬂat the 1nverse relatI onsp1p between school commi t-.

ment and involvement in these central patterns of yguth culture

o would be stronger grven a poar academic performance in school
Our flndings supported the basic contentipn that ‘a low commitment

‘to school ‘is inversely associated with both delinquency and pop media

culture In terms of the aSSOCQation between commitment to school

-pvﬁt
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and delinquency, the inverse relationship was found to. be stronger for

boys than girls This inverse relationship was. also found to be stronger

among unskllled and skilled working—class respondents than among middle~
‘”Class respondents. Furthermore, the joint effects of sex and social
hf"class.are such‘that'the;inverse relationship‘between commitment-to‘"

school. and, delinquency is strongest for‘boys‘frOm unskilled working-
. class backgrounds and weakest for middle—class girls.

'In.terms of the inverse relationship between a general commitment
to school -and involvement in the pop media we found thatv more . or’ less
independently offsocial class background this. association was stronger
for boys ‘than for girls In fact, on "the basis of\the indicators em— |
ployed in this study, school reJection does‘not appear to.be signifi—
cantly associated with involvemenjyin the pop. media among girls.-

~A.", Furthermore we found onlyvmarginal support for the thesis that
'street culture‘hand pop culture represent alternative and mutually

'ekclusive'forms'ofbouteoffSChoolf youth culture_ for_different cate-

- gories of school rejectors.‘

*

‘In terms of our third hypothesis, we found the 1nverse relationship

“_-between commitment to school and delinquency to be stronger given a

poor academic performarice. However we were not able to draw similar
’ R N Sy

’conclusions with regard to. the inverse association between school '

. ¥ .
commitment and pop media involvement because the effects of academic
'performance on this relationship were far from clear..

In the final part ‘of the thesis we. attempt to account for the

differences between our results and those .of the earlier British study. :

Y
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REVIEW OF THE LITERATURE

Introduction

This study will investigate the phenomena known as 'youth.culture'l'
Asjwill soon he made’ apparent, it will‘necessarlly_entail‘a'definitiOn ,
sharplytin contrast‘wfth assumptions.and meanings freduently accorded
the term. | | A
| The varietyuof"youth culture"dlscussed in the following pages .
isllinked to,a'thorough reiectlon of.school;.and a concomitant orientaj>
tion'Foward_outeof‘school lelsure'pattprns; Recent research has i?dif?
,cated that wlthin'the,secondary school»systemﬁa.youth contra-culture ma§
'haue energed,;created and sustained‘by young-peonle's neéstive feelingsb.
-towards school; Further, it appears that dlfferent categorles of school
.rejectors will gravitate towards d1fferent patterns of out—of—school :

youth culture The thesis is therefore concerned .with the relationship

_between youth culture ~&nd " the school.

:_Theoretical Issues
'The notion that a 'y0uth culture ex1sted embracing values in con-
flict w1th the adult world was flrst suggested by Talcott Parsons in 1942
: Generated on the one hand by an inabillty to takeOn adu]t roles, and on the u

other by the reluctance of adolescents to conform to adult expectations



“

and discipline, a 'youth culture' emerged,‘characterized by 'irrespon-
sibility : - N
"Perhaps the best.single point of reference for char-
acterizing the Youth Culture lies in .its contrast'with
the dominant pattern of the adult male role., By con-
trast with the emphasis on 'responsibility in this role,

b the orientation of the Youth Culture is more or less spe~
Ciflcally 1rrespon81ble (Parsons: .1949: . 92).

Involvement in . youth culture in Parson's’terms ’provides:adoles—

cents with the 1dentity and status denied them by -the adult world 'irres—
-ponsibility and 'having a good time becomes appropriate_behav1our ford
"young pedple finding empha51s in such expre351ve group act1v1ties as
ﬂ sports, nOp music’ , dancing Indeed both Matza (1961) and Berger (1963b)
fhave argued that the distinctlve thrust of youth culture is provided
' -] 1ess by ageistatus than by'the lelsure—orientedn,style .of teenage culture.
In 2 similar vein, lBernard has 1dentif1ed 'teenage culture as being essen-

. Ve
tially the culture of a leisure class" (1961). In fact the dlstinctive

role’ that leisure plays in the. lives of certainigroups of adolescents is o
’fundamental to the notion of an Out of—school youth culture This theme'
vwill be returned to a little 1ater on. o
Probably the best known study arguing for the existence of a distinc-
ti\e adolescent culture, sometimes at .odds’ W1th the adult world has been .
' furnished by Coleman (1961) Focusing his attention upon the relationship
ybetween youth cultnre and the school he attempts to show how involve;

© ment in the adolescent society subverts the academic ideals of the school':

'-‘?The/adolescent 8 primary allegiance s to a student sOcial system that -

“.values athleticism more than scholastieisml and rewards‘popularity and.good“



looks'ﬁore.generously than it does good grades.

Howerer; e_numberv;?‘important.poiqte.need tolbe made with resgeet
to Colemen;s findings. ~First, the leieure—oriented _values, activrtiee,
W;nd sports which Codeman regarde aé beidg the essential comPOnents of the
adole8cent'culture were'lérgeiy sohool eponsored and>took place within |
the.geographical\conflnes of .the school Secondb the édolescent:sooiety
~ is led and supported by 1nd1v1duals who dlsplay a relatﬁvely high degree
of academlo‘echlevement. For whlle it is true that the 'leadlng crowd' -
those wbo derived most status‘andvreward from'involoement in the adolee-
.ceht.culture - were not,outstanding xcholare, they were far‘fromfbeing ' 3
ecademio‘failure;, When the academic performance of thed'ieading_crowd'd
is oompared withdthedperforﬁance of_others within the‘eéme school, the'a
'1eading crowd' do better then:their contemporaries in all the teﬁ'high
schools of the sample (see>Coledad‘ pege.82);' This fiﬁdidg is reiﬁforced
.Qy Schafer and Stehl (1968), who in a secondary analysrs of Coleman s data,.
found that_in,elx ofqthe ten-schools 1nvest1gated, students cla531fied as‘
athietesiscoredbconsiderebiy higher grade point aQerageekthan'did the ngﬁ- -‘v
r‘:ethletes. Without denying that the status of thev'leading croﬁdf-wasv -
largely derived from 1nvolvement in non—academic actlvities (e £. athe; -
' rletics), there is no evidence to suggest that 1nvolvement in these extra-
f curricular aetivities was either a cause or~e consequence.of1ow‘eCademic
performancer‘ f; o R 'if" | R {:= ’ | | |

Ihe.importaﬁtwooint tﬁat needs to bevdade'here ie.thgtithe,oonceptlofo

school commitment embraces‘iﬂbms:otheggthen'the-pureiy academic. Coleman



i‘overlooks the possihility that rather‘than reflecting.involvement in an
"adolescent uorld", participation inuaxpressive‘extra—curricular activi—:
- ties might in fact ‘be better understood as other aspects of the_ good |
student" role Partic1pation.1n non~academ1c pursuits tend to reinforce :
_and"lock-in' a student s involvement in the formal school‘gystem. Without‘
necessarily being aware of what he has initially commited hlmself to, an _>
-‘adolescent f1nds himself bound to the formal school system v1a a network
i‘of p0331ble diverse activities and relationships A stake in conformity
is thus created _making 1t increasingly difficult for an adolescent to
”.extricate himself from the formal culture'of the schoolr (Becker-1960°
Polk and Halfer_tv 1966). | | |
'LQColemanls adolescent‘societv is in no sense'an‘adolescent controlled,p
o vorld even less is it in conflict with the domlnant aSSumptions of the K
Iadult world Far!from lacking commitment to school the members of-Cole-
man's leading crowdrhaVe in fact the greatest 1nvestment in school In;
volvement in. the adolescent society is inextricably linked with a positive
commitment to school. | | N
ln>3hort Colemanbs.school-based adolescentAculture complements the -
_more specifically academic role of the school Moreover as. other inves—-
':tlgators (e g Hollingshead 1949 Gordon 1957 Smith 1962) have found the
‘in-school peer—cultdre{was dominated by middle-class adolescents, primarily
“college-bound o f,‘,' “‘ o | |
| :However, the‘species‘of lyouth.culturef‘identified}in more;recent_re-"p

o Search'is linked'toba:mOre'thoroughjrejection of'schOQl;;and a concomitant'

P



-
orientation’toward out—of-school'leisure activitiesv Ahatherlthan com-
:,plementlng the academic culture of the school, this variety of youth

‘ cul ture' provides an alternative set of standards and meanings and is

- held. in varying degrees by those adolescenks who/have little'commit-
’ ment or 1nvestment in what the school ‘has to offer (Sugarman 1967 Polk

" and Pink 1971 M&dock and Phelps‘l972 1973).

7“\& ce
TheSe two, approaches to the study of youth culture may not nec-.

. essarlly be alternatives The dlfferences between Coleman s|find1n and

the later research might in fact be reconciled by Suggesting that differ—;,'-“‘

[ .
-ent phenomena are being investigated : Coleman attempts to obtain 1ndices.
. . \ N "

of partic1pation in the adolescent sub—culture from questions relating to o

the school situation ‘Therefore, as both Sugarman and Lacey (1970) have o

suggested Coleman s flndings may have' been determined by the nature of -
. v -

the questions»he asked. Lacey s conclusion is‘that "many of Coi?man s .
.findices confuse social status 1n the sch001 (pupll role).vlth social sta—
‘tus in the adolescent spb-culture (adolescent role) (LaCey 1970° 205),5
' | ln an. attempt to remove further ambiguities, I am suggesting that '
"ﬁoleman is measuring involvement in an 1n-school' youth suh—culture while B
the more recent ‘research has been concerned with involvement in. an out—
1'of—school youth contra~cu1ture.y.: |

The term sub-culture refers to ‘the body gﬁ‘norms and values that o

_ set. a group apart from ‘a total society, while at the same time recogniz-

. ‘

~ing- that other norms and values are shared with the;total society A
youthmghb—culture, therefore refers to the cluster of values, norms and-

RS
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symbols etc., largely age-specific -which tend toaset adolescents apartp

from the the adult. world The term sub—culture also implies that there

are other norms and values etc. which adolescents share with the adult
world, R
: s R o o : o
The term contra—cultureﬁrefers tO'the”more substantive differences

between a group, and the total society of which it is a part In Yinger s .

e
terms it refers to ”the creation of a series of inverse or counter-values
o , . . N

opposed to’ those of the surrounding society in the face of serious frus—

a«tration or conflict” (Yinger 1960 699). WLthin the context of my argument,a

youth contra—culture is generated by & reaction or opposition to the
middle—class world of the school | |
The sub-cultural explanation 1s.more approprlately concerned with
, those age-specific factors that work to distinguish adolescents from adult

society ‘ The contra—cultural perspective, on the othar hand is more o N

k spec1fihally concerned with the emergence of.. a set of norms and values

. 7'
opposed to the formal school system and the adult world it representS'

in this perSpective the c0nflictual element is held to be fundamental -

C DY 3 S

Although 'delinquesceni values and activities are an important B

"w..cgmponent of this anti—school youth culture 5 1t 18 important ‘to - notef,u

\2




.~'}

at school or wegrk and a re-focusing of attention upon expressive leisure

‘e

activities.

The Substance of 'Youth Culture': Background .and Context

Cor

Those adolescents with a low commitment or investment in the formal
school culture have developed a cqpnter—system of leisure ‘values. As_

‘ such involvement in youth culture provides a solution to the problems :
"'of a low" commitment to school 'Youth~culture may thus be defined as -

! the culture of the non—mobile working—class, the downwardly moblle, and "

of those who cherlsh hopes of mobility along channels where criteria of

the school do not apply (Sugarman 1967 150) ‘ "“\\l> I o o
. Substantively, thlS form of youth culture has frequ ntly been ;b ; N

,treated as a combination of delinquent type activ1ties and the . range of

vactivities associated with pop mu51c, Such as buying and listening to re-

o

cords, dancing, buying clothes, and reading pop magazines e&c, However,
3.

,fthroughout Britain and Western Europe, youth-culture has long ‘beeén re—:

1]

garded as . the preserve of worklng—class youth (Rosenmayr 1968), providing
:as it does a temporary escape from an economic system that provides little
"opportunity for the school failure.'

The>emergence*0f+fﬁe notion of a youth‘contraéculture in the early .
11960's coincided with two important demographic and economic factors. On ‘the
‘ ' // ’

R ot '
one hand the babies of the post—war 'boom had reached adolescence and
: on the other, this new generation of adolescents - particularly those who

‘had left school at the earliest possible opportunity and entered the labour
Y3 : :

i
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. market - were important beneficiaries of post—war economic prosperity,;
f ‘which allowed an unprecedented degree of teenage spending on consumer

products and services o :
However, the emergence of a burgeoning adolescent market, and the
concomitant commercial possibilities that it opens up for the leisure

and entertainment industries, does not mean, as Downes and Allen (1974)

suggest it does, that - youth culture has been produced for rather.than

"by, adolescents There is no doubt that a Vast teenage industry , geared

»

. to producing the’ material artifacts of youth culture ~ the" pop records,f

the. cheap mass—produced fashions etc. is economically sustained by the
ii adolescent market. However, an approach which sees youth'culture as a -
product of business interests. overlooks‘the degree to. which young people
are capable of shaping the content of a. commercially—based leisure~cul—
»ture (for evfdence in support of this contention see Gillet 91970). |
'This point I believe, to be particularly true with regard to adolescents
1iand pop—music where generalizations concerning the impact of the pop—
l,'media need to carefully qualified
Very briefly, this is the background and context into which this
study of youth culture should be placed " We need now to look more o

-specifically at the empirical research which has centred upon the rela—”,'

ftionship betweeh youth culture and the school

- The Recent Literature

The central argument of recent research is that adolescents within'
'lthe secondary school system are" caught between the conflicting demands

.'~vof two mutually exclusive roles an official' pupil role and a teenage‘

+
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role. Sugarman for example, argues that.the selection of a particular
role and the demands of its life+style is related to, and'is a‘function
of adolescent adjﬂstment to school. Adoption of the pupil fole 1nvolves

- the acceptance of formal school values and norms,}adoption of the teen—

age/role involves roughly an inversion of the pupil role If the pupil

- role can be. typified by delayed gratification, cognitive skill indivi-‘

',gi dual achieveme t deference to” authority, then the teenage role may be g

seen as asserting the values.of instant gratification, physical and emo-
tional enpre531on and group solidarity.- As such 1nvolvement in youth
* culture’ is inversely related to involvement in.thev official' school cul—il‘
'iture; Hence: |
'”ne'may_picture the teenager as_being‘placed betweenv;“
the-rival'appe;is'of two cultures or setSﬁof‘assumpf'” R
‘tions and standards; the youth culture, and the 'offi- R
cial™ middle-class, adult culture represented by the o
gschools and for some ; by their parents too" (Sugarman 1967 '133)
1Briefly, Sugarman and more recently Polk and Plnk suggest a‘dicho—
tomous relationship - involvement in youth culture' is.inversely asso—l‘
' ciated with involvement in the official' ‘school culture. Murdock and :
.: Phelps, although agreeing with the central thrust of this argument sug—.
_'gest that this conception over-simplifies the possible relationship be- -
utween conmitment to school (the pupil role) and involvement in out-of~
->schoolv youth cuIture activities. Other'literature -although nbt spe—g 1
1:. cifically dealing with youth culture_, will be introduced and discussed
uinsofar as- it has a bearing on the topic in hand | | o
a

Sugarman surveyed 540 fourth—year boys (approx. Canadian equivalent. g

lfgrade'IO)'inlfour LOndon’(England) secondary schools,_one grammar, two -



~ secondary modern' and ‘one comprehensiVe. He found that high teena%e

’ commitment as measured by suchﬂcriteria as. smoking, going out with
. 1

WLt ’ . .
N girls, listenting to pop\ music wearing teenage fashions, danciqg, etc.

" was associated with unfavourable Sttitudes to. school to poor conduct
Voo S ,
. ,ubaccording to teachers ratings, and to under —achievement reIatzye to I Q.,as
- measured at the age of eleven L S } =

In an a;tempt to‘come.to terms with the problem of causay priority - d
that is are boys commited to the teenage role because they”are.poora' 7

<r'., :
/. ' A

\‘;_ ,
. I

achievers, or are they poor achievers because of their commitment to the

teenage role - Sugarman purports to SOlve the problem by claiming that'
"in’ this study, teenage commitemnt, achievement and
conduct were all found to be related to a common ‘and
prior- factor »namely the intellectual quality of the
" home background :
the dominant pattern is for differences in: the in-
tellectual quality of the home background to lead
‘to difference in the degree of commitment.to teen-
- age roles. Both of these factors then operate to
s affect the level of achievemmnt (relative to I.Q.).
’ and conformity to "school norms. Thus a high quality
home tends to go with" low teenage commitment ‘being
.an over-achiever, and having a good conduct rating"
‘;(Sugarman 1967: 158) D

'fUnfortunately, this is a conclusion that his data cannot suppdrt be—

3
2 )

‘cause of his iuadequate analysis of the relationship among these ;ariables.{_“
E For example,~'teenage commitment has not been controlled for. Conseqdent—

];ly, we do not know the nature of the influence that teenage commit:ment:'v‘a
v has, on the relationship between home background and’achievement and con-u "

'~11duct etc. Therefore Sugarman is in no real position to contend that the

"‘intellectual quality of the home background together with teenage commit-

N . M . L - . - N A
. : L o _ -
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ment operate to provide the domlnant pattern of‘relationships
Fjithermore, from the design ofethe study we have no way of knowing.
‘whether teenage commitment precedes or follows such other in—school
variables as level of achievement and adherence tp school rules.- The-?
onature of the study - a survey of fourth year boys which makes neithér
lcomparisons over time nor with‘younger boys of the.same schools —.pre—”'
'cludes us from‘ever really knowing the correct temporallsequence,
: _Much the same criticrsms can be made of Polk and Pink s American
replicatiOn Data fortheir stud; were drawn from 284 male sophomores
' enrolled in the public schools of a medium—51zed county in the Pacificl.
North-West of the United States heir conclusions are comparable to 3
| Sugarman‘s ) involvement in youth culture (again measured by a com— :
posite 1nd1cator of teenage commitment which 1ncluded smoking, dating,and
1 cruiSing ) is inversely correlated with involvement in the official
o school culture though they did find that 'home background' was 1ess
'fundamental than school failure in the generation of differential in- |
‘.hvolvement in youth culture | =
| As with Sugarman they fail to come to terms with the problems of
vtemporal ordering. Again we do not know whether teenage commitnent
precedes or follows under-achievement, poor conduct in school etc. Al-
:though they refer to the genesis of this species of youth culture as a
'rhreaction to failure within ‘the school setting" there is nothing in their
;data thatvallows them to make this conclusion.‘

Murdock and Phelps surveyed 1071 pupils (boys and girls) in the first

and third years ‘in ten different types of secondary schools in England
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- (danadianiequivalent:.‘grades 7 and 9). 'Commitment to'sohoolﬂ'was
measured.largely in‘terms of an. attitude’scalei- pupil s -attitudes
»to school were marked by a 7 1tem 5 point Likert scale from which
numerical scores of pupil s general commitment were‘obtained ; There;
was also an item-inviting pupils~to answer a question'concerning’the
) age at which they wanted to leave school as’ well a; items designed
to measure the extent to which they participated i< school clubs soc—‘
ieties, and sports teams ‘

They found that in both the first and third years middle-C1aSS ‘
pupils had a higher mean commitment score than working class pupils

However, though the point-score separating the first year social class-

.groupings was not large enough to be significant among third year

o puplls the gap had widened sufficiently to achieve, statistical signi-

- _ficance. Thus the gap between the social class groupings 1ncreased as
puplls moved through their school careers." | |
The same basic pattern of class differences is repeated when ther
1ipercentage of first and third year pupils wanting to ‘stay at school af—
ter'sixteen is examinedA Again there are class differences which become.

\

‘more’ important over the first three years ‘in school

A second finding is that the level of commitment of third year pu- N
pils correlates with their position in the academic hierarchy _'Streaming
is an almost universal practice in English schools. Pupils are allocated
to. teaching groupings on. the basis of a combination of ability and behav— 1

-fiour ratings. In those schools which operated a streaming system, the f

'level of commitment in the top stream was in all cases significantly higher



13

than that of the ndddle and bottom stream. However, in-those schools
which did not operafe a system of streaming, - that’ is, they worked with .
mixed ability groupings - there were no significant differences between

the levels of commitment»of the‘various streams. L

\. N
.r:r'

From the findings of this study,'we know that commitment to-school'7

-

‘varies by social class We. also know that school commitment is’ likely toém
‘be influenced by the - nature of the 1nternal organlzatlon of the school
" Given that working—class»children with their 1n1t1ally weaker attach—

" mént to - nool than their middle—claSS'counterparts, are more likely to

be over-represented among the lower streams, we can expect the'lowest

meaSUres of school commitment'to emanate from,workingfclass'pupils'placed |

in the lowest streams of secondary modern~schools
Murdock and Phelps conclude that there are two cultures operating
within secondary schools,‘an officialfvpro—school culture, and an anti-

school culture This'conclusion'isvconsistent‘with'the'findings of other

studies which all suggest that organizational factors existant within the:

rschool themselves serve to: sharpen thehfleavage lines between anti—school o

,and pro—school students The practice of. streaming or tracking -stu-
L & :

'dents conditions sub—cultural,identification:

"The organization of the school and its influence on
sub-~cultural development unintentionally fosters de-.
, 1inquent values . .. . For. low-stream boys . . . school
- simultaneously exposes them to these (middle—class)
. values. and deprives them of status in these terms. It, .
"is at:this point they may. begin to reject the values ‘
" because they cannot: succeed in them. More than this
~ the: school provides a mechanism through the streaming -
. system whereby their fyilure is effegted and institu- .
tionalized, and also provides a situation in which they
gcongregate together in low streams . (Hargreaves 1967:' 173-174)

4
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Hargreaves distinguishes an 'academic' from a 'delinquescent' sub-
"’\.‘

_culture in an English secondary modern SChool Low’stream; Ath-year

'boys reJected an academic pupil role, accepted by their higher stream col—

o o

fleagues -and created a 'delinquescent peer—culture of-their own.. Further,

3

he noted a differential 1nvolvement in out of—school leisure activities.

Boys in the lower streams were more likely than upper—stream~colleagues

3

to spend more time out  of the home during the evenings, more likely to
belong to unorganized clubs (e g the billiard hall), and- less likely to_ :
\attend clubs specifically designed and org%nized by the adults for young

*people. Moreover, cinema attendance was higher for boys in the lower

b

stream_who were alsofmore likely to prefer thOSe 'pop' artists disapproved
. . £ . .

of by teachers and parents.u Schafer, Olexa and Polk (1972) in an Amer-
ican study reached similar conclusions when comparing college prep stu— :
: dents w1th nbn-college prep‘ students they found that the latter achieve -
}'\ less, participate “less in extra—curricular activities have a greater pro—

P ensity to dr0p—out .misbehave- more, and are more 1nc1ined toward delin— '
b B _ o o / : _
quency o B - ' DR .
Unfortunately, the Hargreaves study does not allow us, to suggest
whether involvement in a near. delinquent youth culture precedes or fol- i

:lows allocation'to a low stream : Schafer OleXa and Polk do’ 3uggest that

the differences between the ' tracked' and *non tracked' students are at— .

tributable to the tracking system They found that when father s occupa—

1-tion 1. Q and grade p01nt average for the last semester of junior high

A rschool were controlled for, there was still “a very sizeable difﬁerence in .
»G P A " between college prep and non—college prep students They conclude~
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"that assignment to the non-college prep track has a
rather strong negatlve influence on grades. While
family background, ability and. past performance_clearly
affect achievement, these data indicate it is tob
f51mp113t1c to attrlbute track differences in G. P. A.lt
entirely to these factors. 1In fact, we found the
independent effect of track positidn on G,P.A. to

" be greatér than the independent effect of father's
occupation, 1.Q, or previous G.P.A. And, while
there was a moderate difference in ninth-grade G.P.A.
between those assigned to the college prep and non-
college prep tracks, this difference had greatly
, . increased by the senior year. This widening .gap * -
"*i” resulted from the fact that ‘a hlgher percentage of
" college prep- ~students improved in G.P.A. between
"sophomore and senior years, while a higher percentage »
of ‘the non-college bound declined”' (1972 40) . o

Thus -in their study, track' position becomes an important 1ndepen—

.nent variable, affecting extra—curricuiar activitiee; misbehaviour,
and.delinquency.t | o |

Fromithe stuoiesiof Murdockengﬁfheipe, HergreaVes.and,Schefer,
Qiexa'envaolk,,it.is'pOSeibie:to-soeculate that 'schoollcommitment'
is conditioned toﬂeome degree by stream eilocetion, anﬂ»that:eliocetion.'
3t5 a'lon stream uill leadnto a'éreeter involvementlin out—of—sch0o1;
R youth culthre ‘activities..‘ |

v

One study has been undertaken which expllcitly Frov1des an account
'of the sequence relatlng home background, school commitment, and involve-

ment in youth culture Colin Lacey s longitudin&a&’xdy of boys in :

y an English grammar school traces the process wherby boys are recruited

“to either a pro—school or anti—school sub-culture. /He explainS'sub-‘

/ - F
\

L@

cdltural polarization in-terms of academic disapp

njﬁent in the grammar :

:school of boys who have long been ‘the top pupils in heir primary school )

On entry ‘to the grammar school these boys have a high investment in the ’

. " -



good pupil‘role . However the highly cqmpetitive arena of grammar
t

school (where all the boys have been high achievers in their primary

s

’ :schools) leads to a decline in relative performance for some pupils.
Thesevboys are no longer regarded as"good.pnpils and the flow of short—
term‘rewards'(e.g. praise'from teachers)-begins to dry,dp.‘ At the end

g

ince is officially ac-”-

-of the first year their relatively poor perfo
: knowledged by placement in the lower streams of the academic hierarchy
fDuring~the second year,:academic differentiation'is’transformed into
:sub;cultural!polarizationi; an 'offiCiall pno—ichool‘cultUre isnopposedn-
;by a peeri—oriented’culture oftanti—school pupils;m Lacey concludes'that‘
.involvement in an anti—school sub-culture is a response to.refﬁtive aca;
‘ deudc failure ,‘Furthermore, he found that the 'fallures camevfrom 'un-
,4satisfactory home backgrounds. The transfer,to.grammar school.resultsc
for‘many‘of them inba‘"violation of theirAeXpectations‘as "best pupils".
IE‘is when this violation of expectations coincides with "unsatisfactory
home bachgroundsbthat.the worst cases of‘emotional disturbances occur
(Lacey, 1970 ol). This lends-to further‘academic.failure which in tUrn
leads to allocation to a low stream at the beginning of the second year '
:..in the school The true anti-school group starts to emerge in the 2nd year
\developing further in the third and fourth years. N |

Though not specifically cgncerned with the’phenOmena of youth cul— :
: ture ' Lacey does note that involvement in adolescent dominated coffee i
4bars, Snooker clubs; dance halls etc. is more markedly associated with

’

V,anti-school~pupils than with pro—school pupils.' He suggests that addﬁé

s .- B
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,escent Culture-.‘. represents a sphere of ’ activ1ty outside the school

and is free of school domination Those that are least successful within'

'the school are most attracted to it"' (Lacey 1970 72: emphasis added),

Murdock and Phelps, althOugh accepting the ba81c dlchotomy of pro p
.

‘and antl—school:peer cultures, argue that,there are, in fact, two central
: patterns of‘out;offschool,leisure use;hy'which anti-school students‘may
articulate'their disengagement from7school‘ HThese two cultnral constel—
-lations they label street culture and pop media culture , and although
v there are over—laps between the ‘two, they represent separate patterns qf ~{
"roles, activ1ties and symbols and tend to . attract different categories of -
school disaffiliates | o o

Strongly reminiscent of the 1ower¢class culture 1dentijied by Walter
B Miller (1958), ~street_culture emphasises'male peer—group~activities,,‘
‘:such aS'Street'Spccer;~_undertaken Within the‘confines of thelurban,

BN

M]

: working—class.c0mmunity.i Many of the core concerns of this corner-boy
\v‘culture"é ftoughness,f excitemént and trouble :—'are‘youthful adaptions
| of a traditional pattern of working—class values. :’; | |
b':'Pop -music, particular pop-recordsg\is the- basis of pop—media cul—
turel which: Murdock and Phelps define as the activities, values, and roles.f
.',»5 sponsored by those sectors of the mass media which are produced pri-

marily for adolescent consumption (1972F 479) Although music is the

.'main pop-medium, the style and themes are recurring, and spill over' into

: other facets of pop~culture s ‘Such ‘as fashions magazines, television and -
4. ’

: Amovies.‘ Even though working—class boys had more money to spend than their ,.f
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.middle class. counternarts they tended not to spend it on poo-media re-
Vlated activities andvitems.‘ In the words of the researchersl these:Eng;‘
»lish 'Cofééffboys"are3stili very much ‘localsfzrooted in the.culture
of the neighhourhood.streets rather-than‘ coswopolltans Iooking towards
a nationall? disseminated 'pop media culture'" (p. 481) o

Murdock and Phelps hypothesis is as follows working:class students,
partlcularly males, with a low commltment to- school will orientate them-?
.selves>towards’} street culture ; middle—class students,fpaiticulariy‘girls,_»
notlhaVingpaccess‘to.a>s1tuationally based"Street.culture- will tend I
. gravitate towards 'pop media_culture for.activities and symhols counteri>
Jposed to the-world»or_school; Thus for school—rejecting wor?ing—class

’ P“*v»\,

;students street culture is the important sgurqe of opp031tional activ—

ities etc whereas Pop media culture fulfills that same‘function forf,"
'middle-class school rejectors.

" Conclusion
.

The review of the literature suggests an inverse relationship be-.
‘AtWeenf'commitment to school' snd~inVOlvement‘i »lyouth culture' - ir-

respective of which items or categories are' ed to constitute that term;

: The recent research of Murdock and Phel‘s suggests that therevare
in fact two central sets of leisure values hich constitute the generic‘
‘}term youth.culture‘ hence their deliniati - of a street culture from
“a 'pop media'culture B 'Their argument'is that the older research (eig.
:. Sugarman Polk and Pink) has tended tO/draw on extractions from both

street culture and pop media culture to provide definitions of youth- |

‘culture . By subsuming categories from\both main vsriants “an artifif

'f Jcially homogeneous youth culture is produ_ed. ,;.:“



19
.In concludingvthis section,lthe ewidence indicates that adolescents |
with a low commitemnt to school culture will gravitate toward one‘of '
’two.sets of counter leisure values,ba street culture “or a' pop media
i,culture'. Furthermore pop music seems to have particular salience for t
L . N .
antifschool‘adolescents denied access (because of class background,or'.
b'fsex){to the'values;.symbols, roles, etc. bf a masculine—dominated;

class-based“'street“culture'.

u‘Statement of Hypothéses

Our'basic hypotheses is that-involvement in 'youth culture'! is

‘ inversely related to commitment to school However, given the Murdock
: e _

and Phelps argument ‘that there are in fact two discrete cultural mil—
v 'ieux which provide the context for out—of-school youth culture s our
second major hypotheses is that different categories of school rejec—

tors will gravitate towards street culture and 'pop media culture .

Firstly, ve are expeiging that boys will be more 1ikely than girls to-

. o
& ¢

ibe inVOlved in the mdle - peer group activities associated with street .
"; culture while girls will be more likely than boys to orientate them- )
selves towards various aspects of the pop media.; Secondly, we are

"‘.\

| expecting that working—elass adolescents will tend to be more: invol-

hved in street culture than middle—class adolescents who will tend to "f;_'

be more involved than workingwclaSS adolescents*with the pop media.' '
'Thirdly, and crﬁcially, we are expecting that sex and social class will
N

"interact with each other to produce a situation whereby working—class E:



- : o , , ‘ :5" . : o
males will tend to be heavily involved in a largely sex.Specifiq

- 'street culture' centred.upon the working-class community, and re-

»

létiVely'uﬁinvblvéd’in~a "pop media CQlture‘;‘ On the other‘hand,:'_,

":We a:e'expectihg;that‘ﬁiddlegklgéé'girlsé largely debarred,frbm in; '

'I;,volvement in isﬁréét tﬁlturef bgcépée 6£ sex’and;CIaSS backgrodnd;‘
A,willnbe the1most“ihv61ﬁedvof all thé groups of‘séhool'rejéctofé_with

" the 'ﬁbp,media'.b"

20

Ourvthifd hypdthesis>is that-;hé_ésébciati¢n,betwéén'low cbmmit4

neﬁ%;énquur ;wofééhtral ﬁattErﬁé of 'youth,cultu:é'*Wiil bé.stronger,'

“given poor'acadgmic achievement. - " : -

8 .



CHAPTER II

B }fETHODOLogY -
‘ The purpose of. this chapter is firstly, to describe the
.various instruments used to operationalize the central concepts enployed |
‘»jin this study, and to explain the underlying rationale for their inclu-‘
'_ision. Secondly, it will describe the source and composition of the
"sample on . which this study is based Thirdly, it will describe how the

-data were collected,

‘Operational Measures

R

General’Comnitment'to School

| The'-'bas'ic mde.pendent*variéble,'employéd' in the »S(t“dg" - ge“éf?l "

| coumitment to school = 1is based on a Likertvtype attitude scaﬁp made.
',n up of six items. . o L ,"‘. 4 | |
| The function‘of thisA commitnent‘to:SChooll scale iS‘to'measure7':-
a student s general orientation towards school. .In reviewing nrevious
‘c; research Murdock and Phelps note that adolescents overall orientation ;
"‘{toward school encompasses a number of different dimensions (e g. atti—~'
'tude to- discipline education and life-goals, interest in curriculum,‘n"
:kiidentification with school etc ) which are not necessarily inter-"
7'f:related,: They, tbe;efore, attempted to find a general factor which
'EJWould reflect the central motifs of school commitment"' Their ar—vv"

‘dgument is th&t 'liking or 'interest' (of school) are at the corner-j’nvl

2



~ stone ‘of anbadolescent's overall ofientation towards echool.

.“

upon

'llklng and 'interest

Simllarly, we attempted to design a scale ‘that would focus

22 -

Six items were finally chosen to make '

-up the general commitment to- school 5cale and were selected on the.

Y

‘ basis of their inter—correlations

/"‘.

(Table l)

Inter—Correlation Matrix of
General Commitment t6 School Items o

<‘. B

Item .

A;On the whole I quite enjoy._

school

:Most of the lessons you .do
.at school are a complete R

" waste of time

3,

i'Mbst of the: teachers in

this school adre really

interested in the students’

';.School'is‘the same,‘day"
“after day, week after
'week

:f{Most of the. time in school
g they treat you like a kid

h"I feel that the things % do
" - at school waste my. time more
than the things I do outside '

;'of school

1F,.4~:-_
|t

1.0 -.38

- 1.0

1.0.-:29 2,29

: _[Vu ) ‘
[&

.29 .37

1.0

31 .39 .26

T

.28

.31

1.0

o

-.39

51

34

26

ﬁ;  1;0»};*
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‘ On the bases of their responses to these six statements - pre-‘

: 'z : :
'sented as a S-point scale - respondents were. categorized aé being

:’high medium or low on school commitment. A fuller discussion of the

frequency distribution'of'the composite commitment' scores, and the

basis for the designation of cut—points is provided in appendix 1

'Street Culture'

._ The-original-intention:vas~to.OPerationalize;'street culture‘:ee
.the-firstloflour out-of—school 'vouth cultures ;’by way of-an attitude
'scale designed to measure‘the core values of such a culture i.e. 'tOugh—: )
- ness ;. group solidarity,.masculinity, etc. |

Two recent attempts - Hirschi (1969) in the United States and Dembo
‘(1973) in Gteat Britain:— have been made to construct such a scale. ‘How~-

ever, problems arose during the pre—teSting of a’ number of similar items ?

(for example, the meaning of questions or statements was not\always ob-f

¥

'”'vious to respondents and sometimes failed to adequately discriminate be—‘

o

_'tween the sexes) which ‘led: us- to . conclude that such a measure would prove
- 'to be invalid for the purposes.of this study |
| It was therefore decided to abandon the attempt at constructing
t.;.an attitude scale and instead approximate street culture with a’ bat- .7‘
tery of self*nfport items pertaining to illegal delinquent behaviour.'

We concede that such an arrangement is not entirely satisfactory -_(»v"'

";iﬂaften all, although some of the values and activities of a. working~
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classi'street culture' hear a fairly‘close‘approximation-to delinquency;,
'streetﬂculture is not synonymous with a delinquent sub—culture.: Our f
.indicator therefore over—represents'the extent to which delinquency .
~is a central componentvofu'street culture" LNévertheless, the. five
items selected to umke up our delinquency scale wéfé chosen gztause-

._ they best reflected the .spirit R if not the letter, of street culturef.‘ 'J
The 1nter correlation matrix table presented below indicates that

the selected items do tend to group together to’ produce a pattern sugv o

- gestive of a masculine peer—culture involving phy51cal prowess, group

e -«

' solidarity etc., centering upon collective 'dellnquencies .

: _

. -Table 2 ‘ )
: Inter~Correlation Matrix :
of Delinquency Items -
In the last year how often have
you “o
1. “Got into a serious fight with . 1.0 .22 .21..38. .16
"-~~La student at school ' . : e - e
2. Taken something from a store ~ - . 1,0 .26 .28 .52
. .without paying £or it - ek ‘ W N
R 'Damaged school property on. R f:' f:lf[;.': fl:Olfw3in_,28‘fh’
C b, Taken part in a fight where 2,- TR T 100,25
-~ ', a bunch of your friends are - - .- TR :
: ,*against another bunch S
5.&,iTaken something not belonging"_'""'fi;‘fr'J.“;%g;'.i':‘ - 1.0
. to yOU’worth under $50 00 S ST
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‘For.each behaviour respondents:were‘asked”tofindicate their de- .
gree‘of involvement'on'a S—point scale.. Ihe responses:were_scored, and_
bu_respondents dividedtinto three equal'groups - high medium and lowlb |

'Again, a discussion of both the frequency distribution of the delin—
'bquency scores and the. basis for ‘the designation of cut-points is pro-
vided in the appendix.: |
B Previous research (see for example Wallerstein and Wyle 1947‘
‘vGold 1966 Gibson 1967) has uncovered a number o problems associated
with- self—report measures of delinqueht behaviour. Firstly, whereas o -
’middle—class respondents are prone to enaggerate the seriousness of their
offences working—class respondents tend to. conceal or underplay their ?
delinquencieS' Secondly, it 1is very difficult to’ control for response e
'bias generated by, for example, different social class perceptions of |
the nature of.the questions asked. For eaample, one question on the
delinquency scale (above) asks "in the last year how often have - youp

, damaged«school-prOperty on purpose?"_ Damaging school property on purpose

'embraces aawide range of behaviours which ‘would include writing your
',_name on a school desk at onelend of the continium and setting fire to ,Q

'_the principal s office at the other The weaknesses of Self_report HSV.f
hr\methodology, therefore, centre upon the problem of concealment and o
_exaggefation (and how this might vary by Bex’ and/or social class), and

~the differential perception of the quality of the behaviour being in— *i
.i vestigated , Nevertheless, a review of the literature (Hood and Sparks
,:Ll970 chapters one and two) would suggest that as a methodological toolH
, self—report is no more intrinsically flawed than any other method -

(e g official court statistics) of collecting data.""

:-’_
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Pop Media Involvementn-‘
) \
" With regard to our measure of 'pop' media involvement, a number‘ '
of items were pre—tested and included in the'original questionnaire.;
, They comprised self report items designed to explore adolescents ex— .

posure to pop , as well as an attitude dimension designed to tap a-

doleséents feelings about 'pop’

Three separate indicators of involvement in ‘pop' media culture
‘-were:finally chosen. They were selected because they appeared‘to .best
ansver a'fundamental.question: how do adolescents ‘who participate

.heavilyrin the'culture asSociated with'pop music_activate such an inf '

) (l) Two Self-reported behaviour items

mﬂcord collection (About how .
brecords (singles and.albums)
invyour'collection?)

tr of. recently bOught records
W rock records (singles and. albums)
K bought_in.the last three months?)

3 ' s ‘
j-e question self*concept as ' a rock fan [
3 terested are :you in rock music7)

These threefl ;icators were found to inter—correlate fairly well e

(Table 3), and wﬁzhan‘therefore be reasonably centain that they ‘are

. measuring the same phenomena. Two further items - attendance at rock
‘concerts and the number of songs remembered from‘the current "Top 40"
‘piay list were rejected as indicators precisely because there‘was a very

1ow degree of inter-correlation between them and the other indicators. |
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<1, §ize of record collectiOn S | _ 1.0 .56 .36 //
: g
L

Table 3

Inter-Correlation Matrix of S :
" 'Pop Media' Involvement Items = = L //

bout hOW'many rock records’
'(singles and albums) do you : ,
- bave in your collection?) : : ST ‘ o

2. Number'oflrecently bought records PR . - 1.0 .36 -

(How' many rock records (singles o o . ;//‘
and albums) have you bought in. =~ -~ .~ "~
“the last three months?) T - -/

- o , ) s . . . ) -
3, - 'Self-concept as a rock fan . Ao 1.0
(How interested are you in - . S
rock music”) » ‘ ' ‘ /// ‘

@

On the bases of their responses to the'two Self—reported be-

‘haviour items, respondents were assigned a high,medium or low cat-

o egorization. On the.third'item‘ which Willebe réferred'to as self_'}-

concept as a rock fan, resﬁbndents were categorlzed as having strong -

medium or weak'.self-concepts as 'a rock fan Once again a fuller

fidiscussion of frequency distributions and cut—points will be found in the,

7 appendix

- Academic Performancei;

Three separate indicators of academic performance were- employed

The first 1ndicator - self—perceived school abllity (in comparison B

'with others) was derived from an 1tem on fhe questionnalre which asked-"

”"0

‘"How do. you compare in school ability wiJh other students fn your
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school?" The second indicator was self-reported grades - respoqdents'

\

being‘askéd: - "What were YOUr'grédes in school lasfrygar?"' Thirdly,
»infofmation:onAfespondents'actual gfa&gs Qaé drawn frpﬁ'tﬁelrec§rds'
véf the Edmonton PQ@lic gchooi ﬁbard. Resbondeﬁts were Classifiéd as
faliiﬁg inféépé'gf ;wé fa;rly qual cgtego;iés of:académic‘be%ﬁeffsncévf

 'high' and;'low"— for each of the three indicators. A'déscriptién'bf' 

(SN
—

the rangeﬁof.écademic perfo Aance:ratings,‘and.ho& respondents are dis-
tributed bétween-the éategofg’s of "high' and 'low' écédemic‘peffofﬁance
ié pfovided in appendix one.

o

‘ So¢1312C1ass 7.‘ o o

' Finally,,'social;clas$' was-opefétionalizéd‘by ‘taking father's
: » . : B PN -
- occupation as the primary indicator. While this is not entirely sat—

g’

isfactory (for example, it prbvides no real measure of the fquality.

S of the homefBaCkground"4 éppé;ently“the imborﬁant‘éxplanaﬁoff_vafyd":
1ab1éfin Sﬁggrman‘s’écﬁdy); 'b@cupgtibnf‘is a relafivelytuse§u1 sh§rt;
‘hand‘categorfzéﬁion for the ciéste: Offféétorg - ihcoée'igvels;'life— :
 styles; %ofiq:viewélétg. - ideai—fypicall? ?éSOéiéﬁedlﬁith_differeﬁtA

. social classes. .

‘fE;;h :éspondent-§a$fasked to7s;;Fé‘whatfhié or her fa;her'slipb
ﬁ#s, andlérdvide‘a brief;dgscripﬁioﬂ ofﬁ;he‘natﬁfeudfrbis'ﬁqfk; On
~the,5§ses:o; ﬁheée:régliés,vfépﬁef's Qccﬁpéfion WAS-initi;liy catégdi-

K 1ié¢dﬁaé ﬁéiliné;ﬁndér'onefof th;ifdllowiﬁg;héédinéé:.A o

v Lo . . »

.
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Ve

‘ .

Professional

Managerial. - B : - 3

3
N

Clerical

‘Skilled craftsman

Labopjr_ - -

Service

)

These categorles were further, and flnally, sub—d%vided to cor-

respond to ‘the three basic social class grouplngg on wéich Canadian

t .

' society is based: _ ) 4
Professional . . . e
_ Managerial I fMlddle—class
. y Clerical - :
. Skilled craftsman Skilled working-class

'Labouf‘ : ' i'Unskilled working-class
Service  ° : .

_ Had our sample been 1arger we would have made a further dls—

(_“tinction hetween upper middle—class_and 1ower middle-class.v This, o

e S , » , S .
Thowever was not»possible, because.of’the siZe of our sample;gthough

I

we dq not consider ‘the absence of -this- further sub-division to ser-'

'v

1ously detract from the Adequacy of our Operationalization of 3§ocial

"J 2
N
i

'Source,and-Composition_of the-Sample
The Sample orifhe study5was*composedkof,733 studeots, drawn from

five schools (thre junior and two senior high schools) within;the Ed- -

3

'Junnten Public School system. 56% (411) of . the studencé*were ln junior B

e
5

e
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high'school and 44%-(322).in senior high.schOOI. The distributidw_

of our sample by school grade was as follows

Percentage (in gracﬁets) - ': ': Eﬁéﬂé
;25’4.' sy | R |
T o :~ S .- - o o
6 'i ©y S 1o
17 ‘A;'(IZZ) . -:vwi RSt
Total ~f1002 | _..L_§733) I B

of the total sample, SAA (391) were male and 46/ (3;2}'female. o

Because social class background appears to be one of the’ fundament-‘-~
o alfvariables in deterimining'the_relationship between commitment to:SChOOI»
dand'patterns ofjinvolnementiinvlyouth culturE', the‘schools themseluesi.{i;‘b
' were purposely selected for investigatlon on. the basis of the probable rl

'social class background of the’ students attending those school Accord—

ingly, two junior high school (McCagley and McDougal) ‘and one senior high

".school (Victoria Composite) wererelected as being representative of what

b‘might be termed inner city -schools.: It»seemed reasonable to assume that
these schools would recruit the majority of their students from working-
;iclass~areas.' Similarly, Mackenzie Junior High School and Harry Ainlay
:-Senior High School were Sllected to represent what might be termed sub—f

| urban Schools which would be more likely to draw students from predom—
Ahbinately middle—class areas. | | A

"From the information provided by respondents to the questionnaire,'

e were able to calculate the social class distribution of our sample.,f

Y



* {nternal ‘academic organisation of the'school. Therefore it was decided

- reflect the nature of the grouping %ystem employed; uHowever,'in the Ed-

monton Public School System it is formal policy not to ‘trackl_org'stream:

(plus 63 students in Grade 10), representativ( of sex and social %lass
o . o L — ]
e
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of. the 618 respondents who submitted the appropriate information 56%
' (346) were middle—class, 26A (160) were skilled working~class, and 18% :

- v(llZ) were unskilled working class.

On the basis of previous research we, expected that the: relationship :

E between school commitment and youth culture would be influenced by the 1'

students in-junidr‘high school: studentsbare taught?inu'mixed ability'.

' classes, where theoretically the entire ability range’ is represented

.AThe nature of the grouping system was’ not therefore, a relevant factor

)

' 'in selecting classes forvinvestigation in the three junior high schools.

In senior high‘school howeVer,’students are allocated to a number.

- of different academic programmes e, g matriculation business general

J

3 vocational technical etc.A Therefore within both the senior high schools
.in our. sample we attempted to select classes representative of the range
: of academid programmes offered 667 (201) of the students in our- senior

' "high school sample were in the matriculation programme while the remains o

r

‘ing 44/ (121) were in one of the various non—matriculation progremmes. -

A
By and large we are. reasonably confident that our sampling pro-

cedures enabledous to produte a- cross—section of Grade 8 and 9 stddentsv

¢ l

-',;in junior high school and Grade 11 and 12 students in senior high(schqol

‘i‘;tlj,l‘. o : l “ f,,} | ~::$\N L \
B S |

______

wNv
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| 'backgroundSVand academic.abilities‘and_programmes; All students.with— B

in each‘class'—ichosen:hecausa.they,fell ithinhthe parameters outlined

- above —vwere sampled o ) |
F1na11y, we should perhaps point out that schools within the Ed-‘

.monton Separate School System were not us d in the study- because religious

,background was not one of Fhe factors und rninvestigation in.the study

';with regard to the basic tenets of the thpsis.

|
Method of Data Collbction

,|A

The basic data for the study was probided from questionnaires

: completed by Studentsjin the f1ve chosen %chools in October 1974 The
[,questlonnaire was - designed so as each student, 1rrespective of academic

fability, w0uld be able to complete it witdin one class period (approx—"

|
l

‘-'_imately 35 minutes) The questidnnaire was administered personally,

. \ -
~either by the investigator or his assistant (Ms Rhonda Cockerill) ’ How-

':1ever, in oone or two instances, this proved\impossible or unfeasable. LFor
‘ example, one principal insisted that his sthff administer the questionn- s

“aire._ Even in this case, the principal reséarcher was able to oversee'
fthe'entireloperation“by'moving from-classroohjto‘classroom duringjthe :
. o \

»completion of the questionnaire. In short we do not consider that any

. \
gserious bias was introduced in those few insqances where the research
R

; "team was not immediately on . hand to supervis the administrating of the

) 'questionnaires. -f : :c;p-.;v
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etained from official school records held by the Edmonton Public School
.Board To extract the relevant information from the school board re—"
.cords ‘we needed to have the names of the students in our sample. How-
- ever, because of the sensitive nature of some of the questionnaire items,
the decision to submit names was akvoluntary one. Furthermore we: were
.not able to collect information on the'academic performance of students
vfrom one school (McCauley) because records of students ‘performances for

. the previous year had not been submitted to the school board Finally,

if a student was - new to a school - particularly if he or she had recently

i,
e

moved from another province to Alberta .~ the required information on. aca~‘>'
~ demic performance would not be available.on the sbhool board records.i,
ﬁ_ Vevertheless, despite these problems, we were able to elicit information
on’ the official school performance of 574 (419) of the students in our

{

'sample.,

ot ¢



' ‘~7ship is examined in Table 4,

CHAPTER I1I -
THE RESULTS
The next -two chapters will present and discuss the . findings of

’.this study as. they pertain to our hypotheses outlined in chapter one.'

~In this chapter we well present our results .as follows._ The

~fir5t section will be COHCEIHEd with the relationship between a gen-

- eral commitment to - school and delinquency, _and how it varies by

sex, social class and academic performance. The second section will

-

examine the relationship between commitment to school anid involvement

Fin pop,media‘culture'-(as measured by our‘three separate indicators); o Ti,‘

4: ”and how it varies by sex,_social class and academic performance. o

'Finally, we(will look at the effect that income has on the relation*

'ship between school cowmitment and involvement in the pop media -

as well as provide a short discussion of some of the implications of

,our findings.

'., .

L Commitment to School and Ihvolvement in Delinquen;y

.-,., -
RV AR ,‘
.y .
/ .

J

Our hypothesis is that there will be an inverse relationship be~"'"

4:.~tween a general commitment to sahool and delinquency This relation~'

7

' df . As expected we find a modest though clear inverse relationship;

o between a general commitment to school and involvement in delinquency. o

'y'rThose students who have the-weakest general commitment to sohool have o

[

- -the greatest propensity for engaging in delinquenﬁ activities.f'36271.
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Vof the students low on commitment have high delinquency scores, com- X
pared to only 17% of those with a high commitment.
Delinquency by a General Commitment to School

GENERAL COMMITMENT TO SCHOOL

oW l. MEDIUM  HIGH
| 'Low,‘-t‘7*4i (3i)i' 57 (30) ,f,§7.(157)-
I RN N, "-_"2'63 (&)
.'lDEL;thENCY ‘t.HIGH‘ | 36-(70)'_,“:20 (46) . _17*(4651<_
_'lg N e,IorAL 'l'vA(1765'.jl Sy (izéiftli
fhf( ',’4”i::cinni = - 0.21, ‘_~ P?§:<E§*' |

Of course, a hypothesis central to our argument is that sex and

.'SOCial class affect the degree of involvement in the two tentral patterns' .’M

‘ f youth-cnltural' activities. Consequently, in terms of the. delinquentif
'Ladaption e would expect the inverse relationship between commitment

.. and delinquency to be stronger for boys than girls,'and for both groups ;'f

l'?_of working—class adolescents than for middle—class adolescents. Mbre

;precisely, our expectation is that ‘the. strongest relationship between ;

. commitment and delinquency will be among unskilled working—class boys,iiu
'and the weakest among middle—class girlsb Therefore ‘sex and social

fjt class were introduced asrcontrol variables to explore the possible ef—=

"”ffect that they might have on the basic inverse relationship between

ff.‘commitment and delinquency.;1_kin
) ' B /.',‘ =



’kThe introduction of sex ae a control variable radically altered

~ this relationship, as Table 5 indicates, 5. | |

B . Table s

Delinquency by a General Commitment to School By Sex |

MALE ‘ |
GENERAL commmr 10 SCHOOL
"_tow MEDIUM HIGH o
w3 o) Xl <59)". 55 a9

o ,imnimi Cofen. 29 @5 - 12,7» G38).. .

| DELIQUENCY  HIGE 45 (50) 22 27) 18 @)

S ome oaw @y am
CGamA == 031 p s @ C
e MEDIUM HIGH

: _'LQw | | '55"_'(2.6)";.1*‘65'_(71) . /:5.9. ,"(,.7.8)'

Cew mas oy woen

chu o @ wen ey
TOTAL Con a0 am .
| _;cmm - -;os paWE

For the girls, there is’ only a slight and statistically 1n-f o

?3significant relatiOnship between commitment and delinquency. That is -
"f’fto say, a girl's commitment to school has very little relationship to

".f{ her level of involvement in delinquency.. Howeyer;«amomg,the”boys,vthefj;bj

L N

%
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original relationship between commitment and. delinquency is strengthened
the percentage difference between those with a low and high commitment

'to school in the low delinquency row is 242, compared with 162 in the

rA'original table Likewise, the percentage difference between those with

o high and low school commitments in the high delinquency row is 272, com— .

'-j,_ifas among middle«class students it is weakened slightly.."‘

'pared with 192 in. the originai table, and the gamma score increases from.
’T-ozxco-oal

We can . thus conclude that an inverse relationship between a gen~.

':eral commitment to- school and delinquency exists quite strongly for boys,.go '

whereas no such relationship exists for the girls. This pattern may be'b
- ;attributable to the fact that although -sex is ‘not related tO commitment o
it is related to delinquency (boys being more delinquent than girls)
‘nand ‘thus’ affects the relationship between commitment and delinquency.
| In light of the substantial body of empirical evidence which
‘;links official delinquency inversely with social class ( see, for -
'_example._ Cooper 1960' Mack 1964 Morris, 1957 Schmid 1960
‘Wolf 1962 WQlfgang et al 1972) we expected that the relationship L
a'=between school commitment and delinquency wouId vary by social classr}
iThis, in fact, turned out to be the case (Table 6) : f ' Ai
The inverse relationship between commitment and‘delinquency is.”'v
ustronger for both strata of working-class respondents than for the

h’middle-class respondents- for skilled and unskilled working-class resni*

”f,pondents class backgrOund strengthens the original relationship, where-'

A

t .
e e L
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- Table 6 .
= Delinquency by a General Commitment to School by Social Class‘.;\
. MIDDLE—CLASS | ‘
GENE% CO}MTMENT TO SCHOOL
| LoW - MEDIUM ‘uxcn |
IR T @9 s (59) ,15;5§’<82>77_.--7
| ,Mgpxﬁﬁ fzs (21) " 20-(22),7 233D

- DELINQUENCY ,.';'__ui'én 29 (25) | 25 @7 18(25)

§§

’m-m . (85) (98) B "j;(iaé);z =
Egmm -0.17 ' ' P =N/ R
| | SKILLED ‘WORKING—CLASS4, o -
‘ Low MEDIUM HIGH
Low 32(16) »54 (31)"’ 53(26)
: 'ﬁﬁpfunf‘7‘20=(i°1it---?3?(16?“f' zé}(13;v |
s e e wao
“i'j_‘E ;- :;jf.vTOTAL:Z (50) ,.; (57) . }i (49):e.:.
E - ffm'-;--o 30 . P <1 R
R UNSKILLED womcmc—cmss?é |
| ; LOW | mnmn " mien -
o aw '-'_ 538 (12) @ (14) e
HIGH o ‘f—l -(13) ». '23. (,7) 7(3)
: A ,.T0TAL 41325' 5r "(30) “;'lfn?(4$)f’:7
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[
¥

“In the- skilled working—class partial tahde, the percentage differ-

'ence between those with a low and Bigh commitment in the low delinquency A

- _1row is 217, compared with 16% in the. original table. Likewise, the per— _.-'

o

centage difference between those with high and low commitment in the highi
vjdelinquency TOow is’ 184, compared with 19% in the original table. |
For the unskilled working-class‘respondents, the percentage differ-':
;encc between tncce with a low and high school commitment score in the |
’ ldw delinquency Tow is 23/ (16Z in the original table) In the high de-:;
'linquency row the percentage differential is,34z (194 1n the original
table).. T | | '
However for middle—classlrespondents, the original relationship
'is slightly weakened ' The percentage difference between those with ."l
low and high school coﬂﬁitment scores in the low delinquency row is 132‘“'
and 11% in the high delinquency row. . o B | | A
Bearing in mind that neither commitment nor delinquency varies.
i”substantially by social class, it is diffiCult to account for the effecty'
‘;_that social class has on the relationship between the two variables"‘

there is, therefore a strong possibility that the apparent effects of

?,‘social class are due to statistical instabilities generated by small

| . }cell frequencies- these findings must therefore by very cautiously in-‘-"i

Dyterpreted.. Nevertheless, it does appear that students from working— .

| {dclass backgrounds are more like!§ than their middle-class counterparts', R

@‘Ito be embroilled in an. inverse relationship linking commitment with de—

~linquency.
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1
-

| To egzble us: to_;

,differential involveu:

-°ﬂy expldre.our_hypothesesiconcerning a e
::uency, we need‘to test for the pos—

sible Second err ;fects of sex and social class with

.'éom%itment and § Ifcause the relationship between commit-,

. ment to school %w youth cultural' items varied between »ﬁ

the skilled and " ;Vorking—class, we decided to present a tri-

lchotomised social 1 fategorization. This, however,vresults in very
Hn some instances.’ Nevertheless, it was felt’

,small cell frequeneh

7that the procedure‘ﬁv '{esenting three categories of -social class

‘was'more desirablef ; égmploying a dichotomised categorization which
ffwould necessarily co:! 11 differences within the working—class con-
stituency with respect to - the relationship between commitment and youth

‘culture ’ particularly "fﬂpop media. However because of the small

,:numbers involved any ’« ons drawn from the results presented in

l;}Table 7 must remainlt'
o Nevertheless, despite the small cell frequencies the indication |
s that the inverse relationship between a. general commitment to school
and delinquency is: very strong among unskilled working-class boys and
i.strong also among both skilled working—class and middle—class boys.v There
i'is also a fairly strong inVerse relationship among girls from unskilled

“working-class backgrounds, and even among skilled working-class girls

" there is ‘a modest, though clear inverse relationship.v However, the or-f

i

“7a'iginal inverse relationship between commitment to school and involvement B

‘!1in delinquency disappears for girls from middle-class backgrounds.‘ﬁn

‘_‘%



Ll 2508 wan

DELINQUENGY -

1¢]

HIGH 39 (17) 29 (17)

Table 7

Delir_lquency by a Cehe:al gomm_itment
' to School by Sex by Social Class

' MALE MIDDLE-CLASS

LOW . . MEDIUM

LW 32 (14) . k4 (26)

(MEDIUM 30 (13) 27 (16)

jOTAL' '.__(44) _ "’v($5)"

GAMMA = -0.31 . P = N/S

'FEMALE MIDDLE-CLASS

LOW  MEDIDM

LW 61 @25) 67 (33)

MEDIUM 20 (8) . 12 (6).

 ;"‘u1ca; 20 (8) - 20 (io)f“

LOTOTAL eG4l (109)

" GAMMA = 0,01

MALE. SKILLED WORKING—CLASS s o

LOW . MEDIUM -

MEDIUM . 19 (6) - . 33 (12)

. 7Hicéz§§'l1565(1853J;' 19L§7).';
Comom G G
O ocMeA = -0.33 e p.;'<;§sa';

23 (16)

. 19'(13)

o  (50)‘ o

60 (&)

22 (15)
' 18%(125Af"
| _;(31);f7.

P=N/S

. HIGH

8 an
26
wm
"fczs)"

41



Taﬁ_le 7 ‘(cbnt.)o
FEMALE SKILLED WORKiNC-CLAssf--
7"GENEk;L‘06Mg;TmﬁNT TO SCHOOL
- Low  MEDIUM e
W .’4_4_'.(8.)' 67 a4y 58‘(11{)' :
 .MEﬁ1UM  22‘(4) “ilgf(é).f ;j.29 (?)
©ommgueNer | HIGE 3 (). W@ 13 @
| N _ TOTA'L4 o (20) | (Zi) , -'(2!'+) 
cama = - 020 +  Pews
" MALE QuékiLLED WQRKINGQCLASS ‘ 
_: | LW " MEDIUM. : Hicn'
oW 3 (6) - f_36:(4)-v‘ ' 60 (12) .
CMIM . 21 () 46 () 0.6

HIG 479 18@) 102

o o‘ i

R W W

* - FEMALE UNSKILLED:WORKING-CLASS

& LOW. . MEDIUM ~  HIGH -
LW e (e 53:(10) el (14) , WM

| MEDIM . 23 @ éi'(a‘")_ 35 @) ',

]

HIGH - KR Q'zs (5)'-7(  4'(i)d’ff ' 4 -
B A M ¢ ) BN ¢ ) R X
'GAMMA - 0;27 -;:}.ifg - stli : ?{ vA.7 A j T e

L
A
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We can tentatively conclude, then that boys are morelikely than
'.girls to be involved in delinquent leisure time activities, and that

among boys and girls, respondents from unskilled working class back~-
[

, grounds are more: likely than reSpondents from both skilled and miﬁdle—
class backgrounds to, embroil. themselves in delinquency In terms of
.our hypotheses,,therefore ‘this pattern is very much as expected

| Our'knowledge of the previous literature - (see for example:
Stinchcombe 1964 ; Hargreaves 1967° McDonald 1969 Polk and Hal-
ferty, 1972) had 1ed us to expect that a number of factors relating to

'both a students academic performanCe, and how he . or she perceived that
oy "

. performance would influence the relationship between commitment and de— ‘

_ linquency. ._ - o ) .

—; The inq{—hsic competitiveness of the secondary school, pivoting

~

on largely middle~class assumptions of success- and prestlge , centres

upon the rewarding of the .winners and. the sanctioning of the 'losers

_ in the student~population, This,‘coupled with the fact that most high-

- ( E
school students understand the ramifications that a poor school perfor- o

-0

' mance mighthold for their future life chances, produces a situation

whereby the 'losers either react against or dissassociate themselves

o

.'from, ‘the formal culture of the school

Therefore, to test the hypothesis that the 1nverse relationship :
between commitment and delinquency w0uld be stronger glven a poor aca-’
demic performance, three variables pertaining to academic performance B

§

) were introduced as° test factors self-percelved school abilitya{in “com-

fparison with othets), self-reported average grade for the last academic
. ) . . ’ \ o



yeari and the actual or iofficial average grade for thé’past academic
;year as found on the school board files. \
When we* controlled for the first of these in—school' academic
variables - self—perception of school ability - the basic pattern re—L i’
mained unaltered That is to say, independently of perceived school
'performance commitment to school' has a modest 1nverse relationship
to the degree of involvement in delinquent activities.

| However, the introduction of self- reported grade as a test var—
'fiable produced a slight change in the original relationship. (Table 8)
| A low. commitment to school is more strongly associated with a’,
_ highvlevel of delinquent activity among students with low self—re—‘
_ported grades than it is among students with high self—reported grades.

For those students with low grades there isla\percentage differ—

ence of 17/ between those with low and high comnitment dcores and low ‘
delinquency scores, whereas among students with.high self—reported
grades the equivalent categories produce a differential of 13A in the-
orlginal table (Table 4), the equivalent percentage differential was, 162
'Likewise, for students with low grades there is an ISA differencehhetween
ihigh and low commitment scores and high delinquency scores. The equiv-
'alent categories for students with high grades produceQa difference of |
15% in the original table, :he equivalent percentage difference was-
4'1?2;A Finally, the gamma score among students with Iow grades -was —0 28;
this compares with -O 15 among those with high grades -and -0 21 in the

Y

. original table. |
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Tahle'Bb s
‘Delinquency by a General Commitment 1N
S tO‘SCh091.bY SelffReported Crades S X
PO o nron S.ELF-REI.’OR’i;ED GRADES SRR :
L © GENERAL co»mIImNi'To'scnoot’_ "".'_'\\
LOW o HhﬁDIUul ' niem _ = | Y
LW Ls (38) 61 (72) _“e_Ss cloe)i;_»"' tx
MEDIUM 25 e 20 @e 27 G 'f.?f\’
~fDEL1NdUENCY - diHIGHm - 30 (25) | ,19d(2;) ~.'f15 @7
o TOTAL - (84) . a1 (02) 5
cAMMA = :; 0.15. ”_-P =-<;§5 R
: Low SELF—REgORTED CRADES o .
LW MEDIUM ~ HIGH . "\\_

oW 36 @3 55 (48 53 (1)

MEDIUM 23‘(21) 226 (23) '; 24 .(19) : Vlﬁr |
| vnxcu';~ﬂ"41 an 18 .an 23 a8) | }3i‘7 i

ot NCHE ", & '3178)“‘ R :L}

GAMMA =-+,o.28f »[.;,P_é.<:§s EERE }

The effect that self—reported grades has on the relationship be-

: e te s W\ v lnuv R
tween commitment and delinquency may be attributable to. the fact that

\those students with low grades are more 1ikely to have a low commitment, and

to have a high delinquency score, than those students with high g(ades.
B

There are more Substantial changes when the 6Tficial' grade is’

intfoduced as a control vexiable (Table 9),
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Delinquency by a General Commi tment

- to School by Official Grade

HIGH GRADES

GENEKAL COMMITMENT TO SCHOOL

| GAMMA = - 0.27

| Low ‘;- _]MED;UM
7 tow_ o (22) 62 (40%
MEDIUM 26 (12) . 19 (1?) '"
HIGH 28:(13)'-"'20 s .
| TOTAL (47)_d.-' i‘(ss) |
AGAMMA'%'-iO.OQ" P NS
o 'ILOWFGRADES ;.
LOW | MEDIUM &
W 319 53, (32)1
',MnﬁruM‘» 29 (18) 27 asy
N nxcg"' 40 @25 20 12y
?3fTo¢ALi' N (60)

tp = <:§5

N .

(

155 (63)

: HIGH

130 (34)
16 (18)

sy

HIGH

52 (28)

C26 )

22 (12) .
(54) .lq. ﬂ:‘

o

Among students with high grades general cOmmitment to school has t

-only a slight relationship to involvement in delinquent leisure-time

'activities

There is a percentage difference of only 82 between those

'liwith a low and high school commitment and a low delinquency score, com- o

dpared with 162 produced by the equivalent categqries in the original re-;

' 'lationship in, Table 4,

)

Likewise there is a percentage difference of*
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.only 12/v(compared with 19% - in the original relationship in Table 4)
‘between those with low and- high commitment scores and a high delinquency '
. On the other hand among students with low official grades the.

‘original inverse relationship is strengthed slightly. Fhe percentage
'difference hetween those with low and high c0mmitment scores and 1ow ‘
_'delinquency levels is increased to 214 (162 in. the original table)
“However ‘the’ percentage difference between those with low and high
_commitment scores- and high delinquency 1evels ‘remains very similar to‘
dthat produced in the original relationship (184 to 19%) DeSpite the l
small c;ll frequenciesv-‘which once again necessitate great caution in.f
Il interpreting these results ~vthe indication is that high official'

: grades affect the original relationship by substantially weakening it.

.Low official' grades, on the other hand have the effect of strengthening

fthe or1gina1 relationship slightly The effect that official' grades

'has on the relationship betwéen commitment and delinquency is probably ; :

"attributable to- the fact that students with 1ow grades are more likely

" to have a- low commitment to. school and to have a high delinquency score ;,:

tgthan those with h!%h grades. - | | | |

| In an attempt to control for the effects of age. we.next explore :
ithe relationship between a: general.commitment to school and delinquencv

l . for junior and senior high schools separately Tahle_lQ depicts this. .h'“

CRTNE

-relationship. '~dj'__,fgf'e' : Vv-f e ' f:"\
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Table 10 ti} ' RN
Delinquency by a General Commi tment ,.>_ o )
- to School by Grade of . Schooling o T

JUNIOR HIGH SCHOOL

'DELINQUENCY

GENERAL COMMITMENT"TO.SCHOQL.;;L.

SENIOR HIGH

oW 47 (50)"'

SCHOOL

gor
67.(88);:3

LOW - MEDIUM * HIGH
LW 35°(31) . 46 (50) 52 (101)
| MEDIDM 23 20)- 30 (33) . 30 (59)

'HIGH - '43’(38)" 25 (27) {18,(36)
: ’-TOTAL (89) B ) oy __" (1965
't'GAMMA - - 0.25 e <<c1 S

HIGH

':70'(566"7 a3

N : hiMEDIUM : ~24.(25)f 'f:i7<(?1il" 18 (14
?haica"] ‘} 30 (32)'_A{§;6:(19).' 13 (1b);(
TOTAL. (107)~“' L (128)' (80)
| o = - 031 ,;j]]P - <(§s

The indication is that the inverse‘relationship between a. general
commitment to school ané delinquency is slightly stronger for senior - i"
}ﬂ;high School students than it is for junior high school students if we -

j.compare gamma scores (-0 25 to -0 31)

".fmdifferences, there is very little differeuce between those with low and

However if we compare percentagev_"



e delinquency.

P |

. €

j high commitment'scores and low delinquency scores in the two constit-
4uencies (172 for the junior high school students and 23% for senior high
school students) Likewise, the percentage difference between those ,1:'
with high and low school commitment in the high delinquency row is ZSZ
for the junior high shcool constituehcy and’ 17Z for the Senior high
-school constituency. We can conclude therefore, that age does not

substantiall' af ect the relationship between school commitment and

deIinquency._ |

‘ ':Summary'of Findingss

The reSults presented so far support our hypothesis - that a -
bg“general commitment to school is inversely associated with delinquency. -

‘ Furthermore we have found that this relationship varies by both sex g

| and social class such that this inverse relationship is strongest for - “/8h\%%af
.”.unskilled working-class boys and. weakest for middle—class girls.' 7“w— S
In: addition we have found that two;of our three in—school aca—n
"f:demic factors, self-reported grade and official' grade affect the basic rﬂ“
‘,'iinverse relationship'f that among students with low grades, a low com- e,
l'fmitment to school is’ more strongly associated with delinquency than it
,i :is among students nwith high grades.f However the third academic vari~ S
.h.able - self-perceived ability - failed to materialiZe as’ a‘factoi ino '
A:'fluencing the basic pattern. Finally, we found that age did not sig— -

‘.”nificantly affect the basic inverse relationship between commitment and f_é_

: i
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Commitment to School and Involvement.in Pop Media Culture '
This next section loaks at the relationship between a general .

-commitment to schopl and involvement in the pop media. Three seperate

B .indicators of* such involvement were used namely the size of respondents

,record collections, the number of records bought within the last three
months, and respondents self-conception of themsleves as a rock fan.'

‘.V

-30n each of these indicators, respondents were assigned a high medium

.ot low categorization.v

Our hypothesis is, that there will be an - inverse relacionship be— '

T’tween a: general commitment to school and pop media involvement.g‘Table 11

-fdpresents this cross-tabulated relationship, using the first indicator }x ’

.'~of-pop<medie involvement, .

Table 11
_ =L
R A '
R Size of Record Collection by a -

' General Conmitment to. School

B = V:_' GENERAL COMMITMENT 0 scuoor

’ e T .
- | f'LOW ,,‘,:,“EDIUM o HIG334 |
SMALL 26 (47) 33 (6D 39 (100)
0 veoruM. 36 (65) ~-‘3é<(65), 35 (sa)
SizZEOE . S
'RECORD ' LARGE.  38(68) - 35 (70) 28 (70)
COLLECTION. - .~ .~ . .
S TOTAL ;g1301-_;,-, (zoz) ; (zsa)
'fﬁ/: 2

g



o school commitment and size of record collection will be stronger for

SThe indication'is'that.there”is afslight inverse relagionship'bé4 .
tween size of record collection and a general commitment to school'
f 26% of - those with a 1ow commitment claiﬂ to, have small record collections,‘
iwhereas this percentage increases to 394 for those‘with a high commitment
7-to school Conversely, 38% of those students with a low commitment to
_ pschool have 1arge record collections while this percentage size decreases
' .to 28% for those with a high commitment. -There is, therefore: :Zme slight_.
:support for our hypothesis._ those students with a lower commitment to ‘
-school have larger record commections than those with a higher commitment.-:a'
| In terms of our argument concerning a’ differential involvement in_ :
the.pop media we are predicting that the inverse relatiouship between
igirls than boys, and stronger for middlelclass students than for both}f
‘ifstrata of working—class students. More preciser, we are predicting o alsh

vthat the strongest relationship will be among midgle—class girls, and ?

' hulthe weakest among boys from unskilled working—class backgrounds .~"

hu:irfboys with low commitment to school have large collections.:;w

l.

Table 12 depicts what happened to the relationship between size :

'of record collection and general commitment when sex is controlled IR

Among the girls, the.relationship between commitment and size

_ of record collection is reduced almost to the point of non-existencer7*
However \anongvthe boys commitment hears aiconsiderablyvgreater.
iil relationship to the size of record collection.5 492 of those with a high
‘commitment to school have smallncollections as opposed to 241 of those

g'with a. low commitment to. school., Conversely, only 232 of thoae with a ST

:'high commitment to school have large collections whereas 361 of the
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Siie of Record‘Collection oy-a'Geﬁeral
Commitment to School by Sex.

MALE

GENERAL COMMITMENT 0 SCHOOL -

» LOW. MEDIUM

b SMALL - 24 (26) 40 (44)

swgop - MEVIM 40 () 28 @0
. RECORD . .

. COLLECTION -~ ,

. Tomn qen T (109)

GAMMA'= - 0.25 . . P = <<§5

FEMALE\

LARGE . 36 (38) 32 (35) |

,V>HIGH.
49(64)
29 38)

23 (30)

(132)

| GENERAL COMMITMENT TO SCHOOL |

LOW - - V’YMEDIUM o

" MEDIUM . 30 (22) . 38 (35)
. LARGE . 41 (30) ”T;;38-(35):
:~.::fTbT' | (73) O -

S chmm =007 '_lrrf,-',"_ﬁ/’s«f -

SMALL 29 (21) ﬁ 25 ¢23)

HI@&‘;- o

30 (36)
38 6

5 33 (40)

(122)

e

Again it is difficult to account for the effect that sex. has f"

o

A”on the relationship between conmdtment and size of record collection

g,because sex is related to neithen commitment nor size of collection.

f

M't‘fNevertheless, it appears to affect this relationship, but in a way-op- 4

posite to what was expected.,~'-
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Table 13 depicts ‘what hazf?ns to the relationship between school
1

commitment and size of record lection when controls for;social_class.‘

‘f are-introduced._a

Teole 13 |
., ,
"Size of Record Collection by a General
" Commitment to School by Social Class
, ) .

‘ MIDDLE—CLASS
GENERAL COMMITMENT TO SCHOOL .  f
Lod DI RIGH

"sMALLj | .éd:(16)l" 1-27.(26), 31 (47)

SIZE OF f | MEDIDM. 36 (29) 38 (31). | el (42);'
. ;COLLECTION . LARGE 44 (35) 36 (35) 31 (39)_

oot @) @8 <128> -
«éAMMAF;\_VO"éo"" ».:p.; N/S 
o SKILLED WORKING—CLASS. e |

S s . 3216 537(28) Cwen

S oo 3 9t s w29
'vfjfroTAL 2 (44)'.77; ‘ *(485 | '{‘o(AS)fi i A

P = <:os o

UNSKILLED WORKING—CLASS

AR GAMMA -*3 0.23

‘_ uﬁ;,f—ﬁ mmnm fiﬁ@{f],

Cswn an oy aan

s LARGE : ﬁ37 ay
Com G0

'-75=MEDIUM

-fg@mm-—om~‘

27 @) Lf

REROR
B0
ey,

o ’;P,f-,-;u__/s |

‘j<301(119"‘”
.,;ifao (11)

(37)
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Among the middle and- skilled working—class respondents,'thel‘
original relationship between commitment and size of record collection
;;(j.“‘is strengthened slightly (see Table 11) For the middle;class respond- ]
o ‘-ents, the percentage differential between those with' high and low commit— |
""Penc Arati;gs in the.small record. collection row is 172 in the original
.:tabl; the equivalent categories produce'a 13%° dlfferential ‘ Conversely,;‘
v;the percentage differential between those with high and low commitments.;

iin the large’ record collection row increases to 132 from 10% in the B

ﬂfequivalent categories in the original table.-
‘ when we look at the skilled working—class partial table we find
thae 49A of those who have a high commitment to school have Small record
:5collections,>00mpared to 32% of those with a low commitment to‘school,.
this produces a differential of 172, compared with the differential of
13A produced by the equivalent categories in the original table. Stu—

o

dents with a low. commitment to school are- more likely than students

i

yith a high commitment to have large record collections (ZSA to 9%), :

‘this produces a differential of 162 compared with the differential of

, IOZ produced by the equivalent categories in the original table. Again,

o !, )

- v.‘{ . .
'*vf-weffind the gamma score (—0 23) to be larger than in the original table .

!
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1
|

;Social class islnot related to either commitment_or the sizeiofn
:.record collection,.'Ituisitherefore difficult toiaccount for the'effect
that-social classiapparentlp\has.on the relatiéééhip hetween‘the two -
lvariablesl 7In'fact, it is'quite possible ,hat'theodifferential effects
‘lg apparently-producedIbyjsocialiclass arefattributahle tovthe'small cell
ﬁx~frequencies‘found‘ianahle‘lj,v.Therefore,‘verv.great‘caution'must beyl

: employed‘nhen‘interpreting‘theseit9su1ts,rdNevertheless,lit we:take;theseb
results as valid, they'dqigeem tojsuggest.that.the‘relationship hetneen_,
. ‘lcommitment to school:andfsize‘of recordbcollection'does varybby‘social"

~class. More particularly, we found that for those'respondent8~frOm un- -

o ‘skilled working-class homes, the relationship between commitment and

'.'-~provided for our: argument concerning differential involvement of adoles— ‘

: 4record collection is not maintained
| So far, thé\\\ye have found that.the relationship between a general
bi commitment to school and pop media involvement varies by both sex and
| social class.’ In terms of sex, ve - found that the original relationship
’is strengthened among boys, but disappears among the girls. With respectm"ij
‘:‘to our predictions therefore, controlling for sex has produned effects ',
-vhopposite to what we had expected. In. terms of social class, we have -
tfound that there is ‘a clear inverse relationship for middle-class and
'_skilled working-claSS students but that this relationship is nonﬁgxistent :
,'among unskilled WOrking—class respondents. Partial support is therefore
“,icents by social class in the pop media, as measured by self—reported

Y 3



;'4/// . with school commitment to affect the size of record collection.' More_

=N |

'.. associated with small rkcord collections.] That is to eay, there is a.

'sizelof‘record collection.'./

,precisely, we' are predicting that the strbngest inverse‘relationship“

_ seems to be that our hypotheses are not supported Contrary to what we
/. ,

commitment. e R el

f of record collection among unskilled working—class girls. 2

Again we .are expecting that sex and social class will interact

will be found among middle—class girls and the weakest among unskilled

h working—class boys. The joint effects of sex and social class on- the '
'relationship between commitment and size of ‘record colle%tion are pre- .

vsented in Table 14

.Although the cell frequencies are: again ‘too small to allow us to-

( .

reach anything more than the most tentative of conclusions, the indication

Kﬁt‘l - . : 5 o . T

had expected, the strongest inverse relationship between size of record

-

: collection and commitment to school exists among unskilled working-class

) boys, followed by middle-class boys and skilled working—class boys Among

&rlg,from skilled working—class backgrounds, thege is still some indi—

cation of an . inverse relationship between school commitment and the size ‘43

of record collection. However, among middle—class girls the expected e

involved in the buying of rock-records than their peers with

More dramatic, however is the indication that among girls from

: unskilled working—class backgrqynds a low commitment to school is-

slight positive correlation between commitm@nt to school and the size L o

L



' Téble 14

Size of Record Collection by a General Commitment

to School by Sex and Soc1al Class .
EMALE MIDDLE—CLASS,_.

‘GENERAL COMMITMENT TO SCHOOL

o, Lo MEDIUM - HIGH
| 'SMALL 16 (1) 36.(20) ¢ 46 (30)
szpop,  MEDIWM 36 6 3308 24 (16)

O o ME S GD A 300G
o G 6D 68
. = GAMMA = ; 0.29 :f P = <:§5" |
|  FEMALE MIDDLEQCLASS
| Low  MEDIWM - HIGH
SMALL 26 (9) 14 (6) 27 (17)«7
CMEDTIM 37 (13) 46 (19) 4@
LARGE '»;~Sj (13) a2 (1?) 31 (19)
Dol G Gy 6D
| GRMA = - 0. io' ;, P = N/S
MALE SKILLED WORKING-CLASS(-‘
CLOW MEDIUM ~ HIGH

CSMALL 267y 57.(17) - 46 (10).

] L MEDIM 56-(15) 23 (1) 41(9)
o 17  LARGE'V 21 (6)". zoj(é) _ "14 Q) .
roraL @8 G0 . (22)

GAMMA = - 0.23 P =N/S
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Table 14 (c.qn"t');.

| FEMALE.SKILLED WORKING-CLASS

MEDIUM

'LARGE

TOTAL -

GAMMA = —

2

‘MALE

SMALL

TOTAL -

‘GAM‘MAQB -

* GENERAL COMMITMENT TO SCHOOL®

LOW

RNGY

310) -
(16)

0.19

-+ MEDIUM

.;25'(4) ,»‘

- 18)

HIGH

61 (11). . 52 (12)

28 (5) | 4h (10)

v @

ey

11.Q2)

P=N/s

UNSKILLED WORKING-CLASS

LOW

39 M
28 (5)

33.(6)

et

0.41

30 (3)

'MEDIUM

jH;GH .
65 (11)
03 356
40 &) 0 (0)
(10) an -

P = N/S

. FEMALE UNSKILLED WORKING-CLASS

MEDIUM

" LARGE
. TOTAL

GAMMA = +

LW

. 33:(4)

42 (5)

any

0.20

LRGN
- 367(5)

Q)

[.

' MEDIUM:

wew
0w 06
36 (5)_1T,:} 25 (5)
5y ss A

3 (ég)' ,

P = N/S



. We can tentatively conclude ‘that the’ inverse rebatlonship linking
bcowmrtment to’ school with the size of record collection is . stronger for
'boys than it is for girls, and that among the boys, a 1ow school commit—

ment is most strongly associated with large record collections for those

‘bfrom unskilled working class backgrOunds, followed by boys from middle~

"-;class and’ skilled working- ~class homes Among the girls, the inverse.

relationship'exists among students from skilled working-class back- .
grounds. In due course, we will provide a tentative explanation for this
largely unexpected pattern of results
We next explore the effect that the in-school academic performance

factors- might have on the basic relationship. Once again we  are expecting
'that the relationship between size of record collection and commitment to
bb,school will be stronger for those doing poorly in school than for those.

‘doing well. | | |
| Table 15 depicts what happens to this relationship when self—
perception of school ability is controlled for.f. .
| Despite the small numbers involved the relationship between 3
'pfgeneral commitment to school and size of record collection does ‘appear

'to be affectd by how a student perceives his academic ability, but not

in the way we had expected - '?
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Table 15 A

° ——————— i R 3

Size of Record Collection by a General Commitment
: to School by Academic Self Concept ‘

' HIGH SELF—CONCEPT ,‘

GENERAL COMMITMENT TO SCHOOL

« &

. Low '__‘MEDIUMA _HLGH
CSWLL 20 () B @8 S0 Gn
SIZE‘OF“r -.ﬁmnxun 34 (;éi.' ':25'(18),' ;37 (42).'
cotteorroy | LARGE 46 (11) - 36 (25) 23 (26)
T mm o en 6 e
GAMMA = - 0.25 P - <zb§ |

 LOW SELF-CONCEPT |
S wo wmar
vSMALLu:fi'ég_(35)_d 30.67) ‘.39-(47)d
:_MEDIUM 38_(46)" 1.36-644)"". 30-(36)5”
LARGE 341(415 34 (42) Lffaé'cégi-
F’TCTALz' (122) '_4 ‘(123)" oz -
-GAMMA S-0.07 . PeNs -
For those students with a hiéh self—conception of their academic

, abilities, the original inverse reletionship is stréngthened" 50% of C

those with -a high commitment to school, compared to 207 of those with a. -

| ’low commitment, are found to have small record collections. Conversely,”

: only 23A of those with a high commitment to school have large record

t.

: collections, compared ‘to 464 of those with low COmmitment._ It should

®

also be. noted that students with a. medium commitment to school are. less_'
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K
likely than students with a high commitment to have medium—sized record
l.collections (167 to 374)

_When we look at those students with a low self—conception of their

\

,academic abilities, we find the original relationship to- be weakened

0‘)
. L]

'The percentage difference between thosﬁ with low and high school commit- -

ments and small record collections is 104, compared to 13A produced by

‘ '-i‘ the equivalent categories in the original table.a Again,‘there-is a

\ .
".ldifferential of only ZA between those with low and high commitment scores\

‘and_large,collections; in the»original table.there was a differential’of_
1.102. The weakened'relationshiplbetween'COmmitment-and'record'size is
'also reflected in the diminished gamma scare (- 0 07, as against - 0 l@

~in the original table)

-

We can tentatively conclude that the relationship of general school .

pcommitment to- size of record collection does vary somewhat by how a stu -
' dent regards his academic ability. The interesting question is why the
..relationship between commitment ~and record collection is strong‘among
l“students with a high regard for their own: abilities but weak among those‘
frwith a low regard for their abilities. This question is made the more’ Ly
.interesting because we’ know that those students with a low regard of ».
étheir academic abilities are more likely than those with a high regard'ft
'.;to be low .on school commitment.l A possible explanation for this unex—;,‘
'pected turn of events will be outlined in. due coursé..‘ |
| The effect that self-reported average grades“appears to have‘on '

the relationship between commitment to school and the size of record

‘_ collection is presented in Table 16. ,:? 5'.id
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Size of Record Colleotion by a General Commitment
to School by Self—Reported Grades _ :

HIGH SELF-REPORTED GRADES
GENERAL COMMITMENT TO SCHOOL

> HIGH

y : LOW".,l'.MEDIUM ‘
COSMALL - 24°(18). 39 (1) - 40 (67)
stz op o MEDIBM 34 (26) - 31.(3%) ‘37gg61)_
- RECORD

Cowmer e Wen  omoey
_ -1_*T0TAL_ g (76) . .;(156)'.‘l_”;(167)1'_': : .
. CAMMA - 0.21 _.; P oa <i§5 : : o .fhj el
‘ Low SELF—REPORTED GRADES SR
. Low s Mmprun _f' HIGH |
sl 29 @ 5G9 e2en
"'f_ B ? :ffﬂ‘ vtMEinM" f35~(295h 7_129i(2z§ . "27_(19)7,
C e 37.(31) s @y o3 (22) B
"rQTAL.f-T w . (?5)' S lam
‘l~GA¥§3;5° f'°;11v o rews c
R . . N .
For those students who report a high average grade for the past

o academic year the relationship of commitment to. the size of record '

o collection is strengthened in the original table the percentage

difference between those with high and low commitments and small re-
N cord collections is 132 : in Table 16 looking at the same categoriea, o

the difference has increased to 162 Likewise, the percentage differ~ -

+



ence between those with high and low commitment scores and large col-
| lections is IOZ in the original table: in Table 16 looking at the same
:categories, the difference is increased to 19%. In terms of percentage -
differences therefore, the original.relationship is modestly strengthened.
l.:Among those students with low self—reported grades, the effect that | -
general commitment has on the size of record collection is more dompli—‘
't‘cated When looking at the percentage difference between those with
high and- low commitment scores and small cbllection we' find it to be“w

.identicad to the difference found in the original table (134) owever,

- when we look at the percentage difference between thOSe with high low -

. lp,and medium commitments and large record collections, we find that it is.

-'those students with a medium commitment to school who' are most likely
lto have the large record collections (45%, as against 3VA of. those with
i'a low commitment and 31/ for students with a’ high commitment) There~g
h'fore among those students with low selfwieported grades, the original‘:n
relationship between commitment to school and size of record collection7g -
"pis weakened Once again, of course we. find that the inverse relation-;f'
dvship is strOnger for students who report high grades than it is for those
‘who report low grades, even’though there is a strong inverse*relationship

'*'between commitment to school and self—reported grades.’_;f

The last of ‘the’ in-school academic factors to be. examined in terms

"ff‘of possible effects on the relationship between a general commitment to

'school and the size of record collection ig\the actual or 'dfficial' .

'_;average grade received by respondents during the past academic year.
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The fact that cell frequencies dre small once again necessitates ‘that

»;we place no great confidence in the findings presantiﬁain Table 17.

"Table'17

Size of Record Collection by a General Commitment
to School by Official Grade

HIGH OFFICIAL GRADE o
- GENERAL COMMITMENT TO SCHOOL
-»LOW.‘ .~MEPIUM 5 icH
Csmr Ba0 e 4 ).
sor MM AN @0 300
WO LR 6AH  nAn 7@
.fTOTAL . {(425‘6;," ik§9)~ i l';i’6109)5i';
'i_chMnA %”-4o;i1‘t o Pf='N/S5if-"' o
~ VLow,orrlciAL éﬁADEs; Eff_' |
. v_f:}lLOW “Jf{’ﬁEDIUﬁ.f'f; 'HIéH'>
Csan o B BAD 0@
fncnlun T 43 26) éé'gis)'_g‘-so'(isjgd
'»_'Linqﬁf ;1_33.(20) . i39_(20) T30 (16i,f: |
Crorar . (6O) . | (52 (539
- TOT SR ! 4@!.

GAMMA = -.0.13° = N/S i:,a

When we 1ook at . the relationship between commitment and

'size o£ record collection among those who achieve high grades we find a
] B

'i'.vweakened relationship when compared with the relationship found in the |

' original tahle. Highly commited students are only slightly more likely
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. materialize may be a product of the fact that, comparing across the R

"ﬁendent variable. For those who achieve high academic grades, the origin-'

o B ' 3 1t g . '?' .A; ST : l. j-’ 65

N

to have small record collections than the lowly commited (40% to

h 334 ), in the. original table the percentage difference is 134 Similarly,-'
h lowly commited students are only slightly more 1ike1y than students '_:
‘ with a high level of commitment to. have large collections (364 to 272);.

'in the original table there was a 107 differencea Furthermore the f

Va
strength of the relationship, as indicated by a gamma score of - 0 11

. is weaker than in the original table where the gamma score was - 0 16.

Among students who achieve low average grades, those with a- high o7

'commitment to schobl ‘are quite considerably more likely to have small
-record oollections than their lowly commited cOunterparts (404 to 232) -
'-jthis is a stronger relationship than found in the original (where ‘the

‘percentage difference was 13%) However, there is almost no difference"f

-

between highly and lowly commited students in terms of large record

"'collections (BZA to 302) The failure of the inverse relationship to

[ .
b

'fmiddle-row (medium-sized record colledtions) o e find that there are -

' percentage differences of IBZ'and 144 between those with a. low commitment

¢

-vto school and those with medium and high commitments, respectively. In ‘

‘»short the medium-sized record collection proves to be. particularly char— A

a

. acteristic of those with a low school commitment.v; N

Because of the small cell frequencies involved it is rather dif—

; ficult to cohe to any definitive conclusion as to the role that official

\

' school grade might play in the relationship between independent and dep~
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_.al relationship appears slightly depressed for those with low grades,
there is no. clear-cut pattern h'f.ﬁ o | : ._ |
Finally, we look at the relationship between a general commitment .
‘;to school and the size of record collection for unior’ ‘and senior high _'
‘i'school stndents separately Table 18 indicates that this relationship,
varies by grade of schooling
: Table 18

Size of Record Collection by a General Commitment ‘
- to School by Grade of Schooling : .

JUNIOR HIGH 'SCHOOL | _
GENERAL COMMITMENT TO SCHOOL ;1
- | '-“Low -;; MEDIUM . ,_chu |
0T " 38 (32) ‘:_»41.(37); '-:44,(79)'
Csmor MW BGD 3 G) 06y
?‘ﬁﬁﬁgﬁngoN ti!?iLARGE,. j,29:(35) - .26'(235 | "26,g§6j_ )
| Comm s (90)« Cwm
' v‘CAMMA = - 0 07 'f P = N/S i
RO SENIOR HIGH scuOOL" |
R ,lthQW‘j.‘f anlun o _Hiqa
;>SMALL;s | 16 asy . 27 (30)£.f:&28 (21)
 MEDIUM | 39 (37)‘ 3135 41 (31
'JfLARGE | 45 (43)*' 42 (ézfnff ;32;(24)
..-'.‘mm | (95) ';(122)']_ )
.GAMMA = -(.o A7 Q-N/S B

&
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For the junior high school students there is no significant re-

lationship between a general commitment to school and size of record

-‘collection : However, among senior high school students we find the
originally modest relationship marginally strengthened (the percentage o
}difference between those students with low -and high commitment scores

and large record collections is 13% for senior high school students and

+

10% for the total sample, again, the gamma score: ig - 0 17 for the senior
high school sample, compared to - 0 16 in the original table)

The second of our indicators of involvement in ‘pop media was

"derived from the number of records.a student reported having bought

‘.within the last three months,v On the basis of their replies, respond-.
'g-ents were assigned a. high medium,or low categorization Table 19 .
‘_bpresents the relationship between a general commitment to school and ’

;‘the number of . records bought within the last three months.’

-Table.19»'

The Number of Records Bought within the Last ."
Three Months by a General Commitment to School

GENERAL COMMITMENT TO" scuom. :

Low -~ - 'MEDIUM a 'HIGH‘
S T LOW . 36:(68) 42 (91) - 43 (115)
- NUMBER OF L L T S N SO
- RECORDS BOUGHT MEDIUM 31 (58) . 36 (78) - 33 (89)::
LAST . THREE " .‘-",,.H-IG.H C33(61) 22 (47) . 24 .(65) -

CTOML . A8y - @16) . @sy

CGAMMA R -0.09 g
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Although 1{1- the predicted“fdirection the relationship between

‘commitment and the number of records bought in the last three months 18

- weak.. Highly commited students are only slightly more likely to have

| R [¢]

‘;bought a small number of records within the last three months than those g
.with a. low commitment. anversely, those studants with a low commitment
ﬁto school are only slightly more likely to have bought a large number |

;of records than their more. highly commited peers (337 to 24/) There

does not therefore, appear to be any significant relationship betWeen

P . PR
general commitment and the number Qf records recently bought. . [

x

: However, the absence of a relationship between the two variables

_ may be due . to the suppressor effects of sex and/or social class."

o Therefore, to test our argument concerning a differential involvement

e,

'in the pop media by sex and sghial class, such controls were introduced o
- Once’ again we are expecting the inverse relationship between co tmentv
:Ll;and involvement in the pop media as- indicated by the number of recently
,-bought records, to be stronger for girls than for boys and for middle-

'_'class students than both strata of working—class students. Y%grej&re- -

.

'_Acisely, we are expecting the strongest relationship to be. among middle--'

(.

'»_tclass girls and the weakest among unskilled working-class boys., Table .

-20 displays what happens when we controlled for sex. o
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Table 20
The Number of RecordsIBought within the Last Three‘>‘
Months by a General Commitment to School by Sex
. S ‘ g MALE .
' ' GENERAL COMMITMENT TO SCHOOL_'

LOW . . MEDIUM o nicn' |
o LOW ~ 36 (39) - 46 (51) . .50 (70)
* NUMBER OF L oL
_RECORDS BOUGHT MEDIUM . 32 (34) .30 (33) =~ 27 (38)"
'WITHIN -THE S S :
LAST THREE -~ HIGH  '32°(35) .25 (28) 22 (3)
MONTHS -~ o -
- TOTAL - (108) - (112) . (14D)
GAMMA = - 0.16 ' P =N/S
FEMALE -
LOW . MEDIUM HIGH
LOW - 37 (29) 39 (40) 35 (45)
- MEDIWM 30 (24) 43°(45) . 39 (51)
urcutj 33'(26) 18 .(19) 26 (34)
TOTAL - (79) Coresy o (130)

GAMMA = - 0 003 s P=N/S

Among the girli:h:he already weak relationship found in the -

B original table was fur er reduceq‘ However, among the boys a modest

fthough clear inverse relationship emerges boys with a high commitment-

‘tg school are more likely than boys with a low commitment to have A

Bot it a small number of records recently (50% to 367) Conversely,

th ve’boys with a low commitment to school are more likely than the

1



.-

v\highly commited to have bought a large numbér of records within the

Al

last three months (3ZA against 22A)

The effect that sex: has on the relatlonship between commitment

‘and the number of records bought within\the last three months is dif-

I
ficult to account for because sex is not related to number of records
R 5 . . ‘(\
bought However, the indication is-that.fdr boys.there is.a»modest
‘inverse relatiOnship between commitment and record buying, whereas

for girls the relationship is virtually non—existent."

70 |

When social class was controlled it did not modify q@e original

’results of Table 19 Howevef~ although it did not quite achieve stat-: |

:istical significance the association between commitment and recently

bought records was stronger for middle—class reSpondents than it was‘i'

"~for the two categories of: working —class respondents.
: BecauSe we are again expecting that sex and social class will
interact with commitment to affect adolescent record buying, sex and

A}

_ social dlass are. controlled simultaneously. (ﬁable 21)



" The Number of ‘Records Bought within t:he Last Three Months
by a General Commitment_ ‘to School by Sex and Social Class

CLOW - MEDIUM HIGH
U CLoWw - 26 (12) 39 (21). 47 (33)
NUMBER OF . R , i ‘
RECORDS BOUGHT MEDIUM - 30 (14) 35 (19) 29 (20)
WITHIN- THE L o |
LAST THREE LARGE . 44 (20)- .- 26 (14) 24 (17).
MONTHS . S - :
| CTOTAL - ¢ (46) (54) - (20)
GAMMA = - 0.25< P =N/S )
" FEMALE®MIDDLE-CLASS -
"-»qu - MEDIUM HIGH
- LOW | 36 (14) 36 (17) 30 (20)
MEDIUM .33 (13) © 47 (22) 42 (28)
LARGE 3131 1 (® 27 (18)
TOTAL (39) | @ (66)
GAMMA -.0. 05  p= N/S |
| MALE SKILLED WORKING-CLASS |
LOW | MEDIUM ' HIGH
oW 432y 558 39 (9
S MEDIUM 7“'32 (9 - 21¢)  39.(9
" LARGE 25 (1) - 18 (6)  \z22 (5)
roTal . (38) - (33) ~°  (23)
)  GAMMA = - 0,00 P =0N/S
. 2, V :

Table 21

.MALE MIDDLE-CLASS

s . CENERAL COMMITMENT TO SCHOOL

71



" NUMBER OF
RECORDS BOUGHT
WITHIN THE

LAST THREE
MONTHS

. CAMMA =

~ MEDIUM

" LARGE

LOW

- MEDIUM

TOTAL

 FEMALE UNSKILLED WORKING-CLASS v

72

Table 21 (cont) -
. ‘ Lo . v
FEMALE - SKILLED WORKING-CLASS o

GENERAL COMMITMENT TO SCHOOL _

LOW MEDIUM HIGH

LOW 47 (1) 52 (1) 54 (13)

MEDIM 27 (4) 43 (9) 38 (9)

LARGE 27 (4) 5 8 (2)

asy
- 0.15

(21) (24)

3}

P = N/s.
MALE UNSKILLED WORKING-CLASS .. -

LOW  MEDIUM  HIGH

LOW 56.(10) 46 (5) 77 (13)

28 (5) . 36 (&) - 12.(2)

17 (3) | lé (2)  1 2'_(‘2)' _
oTAL (18 an o an
' P "_N/S j |

GAMMA = - 0,24 ‘

LOW EMDIUM = HIGH

DN TN TR N

W3O W@ 43

LARGE 36 () 17 (3) . 38 (8)

TOTAL  (14) (18 Cen

GAMMA =.0.09 P = N/S



The first point that needs'to be made'is.thatgcell freguencies in"Table.'
42l_are;very small.. Therefore,‘any conclusions'drawntare'exceedingly |
tentative;‘ However, insofar as any trend can be detected it is not in
‘support of our hypotheses ’The only firm indication of a strong. . in- -
:.fverseurelationship'between school commitment and record buying exists]
among_middle—class boys,~bAlthough not_asistrong'an-association,'therei
isvalso some-evidencebof anhinverSe relationship among unskilled.working—" ,;‘
class.boys, and to.s lesser extent, among-skilled‘working-class girls:
However, among the.three other categories of students (middle—class girls,
skilled working-class boys and unskilled working class girls), the re-
»"cent buying of rock records was not associated with commitment to school
. The three in—school academic variables are next examined to see B
"how they affect the relationship between commitment and record buying
Ve first of all find ‘that self—perception of academic ability

~ialee

'affects this basic relationship, as. Table 22 indicates. A‘_Hr

For those students with a low perception of their academic ability,
‘the already weak original relationship depicted in Table 19 almost com—v,‘
5plete1y disappears.; However for students with a high estimation of ‘
-their ability,vcommitment has a pronounced effect upon the number of
.»records bought by adolescents" those with a high school commitment are‘
4 quite considerably more likely to have bought a small number of records:”
“recently than students with a low commitment (45% to 242) | Conversely, “
students with a low commitment to school are more likely than their _-Z_

more highly commited counterparts to have bought a large number of ‘re- ’

' cords within the last three months. Despite the small cell frequencies

L ¢



fperceived academic ability, Once again an explanation will be provided

in due course.

i

in some instances, a pattern has emerged again whereby a positive self-
perception of school ability strengthens the original relationship and -:

,a negative perception weakens it. This is, of course,»contrary to what=

LN

-we. had expected and is particularly surprising since we know that there

'is an inverse relationship between commitment to school’ and self-per— :

~

ceived academic ability, and between recently bought records and self-

o .

Table 22 o

,“'The Number of Records Bought within the Last Three Months by
- a General Commitment to School by Academic Self Concept

HIGH SELF PERCEPTION '

\ S
i GENERAL comImEN_'r TO SCHOOL

| LOW -~ MEDIUM' - HIGH

O Low 24 (9) - 47 (35) 45 (55)
- NUMBER OF LT e
'RECORDS BOUGHT "MEDIUM . 34 (13) 36 (27) 35 (43)

. WITHIN THE - ' T
LAST THREE = . . LARGE _ 42 (16) .- 17 (13) 20 (25)
MONTES N

ToTAL C (38 (%) . (123),
‘GAMMA--ow-.V_"P‘- <os':
' LOW SELF-PERCEPTION
oW ‘MEDIUM - HIGH .
LCLOW - 40 (S1) . 38 (49) 43 (55)
MEDIDM 31 (39) - 39°G0) . .32.G40) . -

o uRE 9 GD: % GD 250
Croral  qen (130) ;;"i’(izz)

[y
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When a control on self reported grade was introduced'-it was not "
found to.influence the original relationship
 The last of the in—school variables to be examined in terms of the
v'relationship between sChool commitment'and records bought is the ac-.
:tual grade received by respondents during the last academic year. Table

: 23 shows what happens whan officlal' grade is controlled

b Table 23
"The Number of Records Bought within the Last Three*Months . -
by a General Commitment to School by Officlal Gradea
HIGH GRADE |
GENERAL COMMITMENT TO SCHOOL
. LW MEDIUM - HIGH,
3 D 7 B @en . 41°(26) 39 45).
. NUMBER OF SR L T
-~ RECORDS BOUGHT MEDIUM . 24 (11) 40 (25) 37 (43) .-
WITHIN THE- ~ e
~ LAST THREE - LARGE . 29 (13) ‘.19 (12) 25 (29)
- MONTHS S e T e
| TOTAL ;';, “s). (63 . (17
GAMMA = - 0.06 P= N/S
. LOW GRADE.
: LOW - MEDIUWM - HIGH
. oW 33(20) 43 (23 48 (26)
| CMEDIUM . 40 (24)  30.(16) . 28 (15) . .
v LARGE: 27 \(16) ,.;26"(14)e'.r4264(13)1
M '”'tliﬁiﬂifff' (60) (53) . (54) o
o GAMMA = 0,13 ..P - N/S o
~37‘::?”_ :



76

: Both partial tables produce fairly complex patterns whichtarei’
: difficult to interpret. Among those with high grades there is no sig— :

nificant difference between low and high commitment scores and either

P

.

'small or large regord purchases.u However, those students with a. medium
or high commitment to - School are more likely td‘have,bought a .medium
‘number of records than ‘those with a low commitment to school :

It is less easy to interpret the effect that commitment ‘has on"
B record buying for those with low grades.v Students with a high commitment
to school are more likely than those with a low commitment to have bought
a small number of records within the lasq§three months (ASA to- 331 which .;H‘
. produces a differential of 15%, compared with a percentage difference '
of 7% in the original table) However, the converse is not true those p.
,with a low commitment to school are not more 1ikely than their more ’
| highly commited peers to have bOught a large number of records recently. '

The failure of the expected inverse relationship to materialize is '

robably attributable to the unexpected linkage between a low commitment 1‘;

N o

to school and the medium records bought'; ategory. 40% of those with

o low school commitment compared with 304 of the mediumly commited

d 28A of the highly commited B fall within this record buying cate— ;

'.’_

ifi'S°rY-

. 1: is therefore very difficult to see how students official“ 3:1H..'

- U

E school performance is affecting the relationship between school commit- S

d

-:ment and recent record buying. However,_the indication/is that there '

‘is. a slight inverse relatioﬂship among students with 1ow grades._f'
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'-students with high grades, there appears to be no significant relation-
| ship. Finally, the introduction of grade of schooling‘did not alter t‘.
'}”the basic pattern.‘ irrespective of 8chool grade, there is no relation; :
ship between the two variables. | |
The last of our indicators of involvement An the pop media is
o 2provided by an item on the questionnaire which asked "how interested
.\\“p j-are you in rock music?" We. will refer to this indicator as 'self—
concept as a rock fan ; and our hypothesis is that students with a low
\commitment to school are more likely than highly commited students to
see themselves as keen rock fans. Table 24 presents the relationship .
~;§3»;,between <se1f-concept asa- rock fan and a general commitment to school., -
| . | Table 24 | | |

Self-Concept as a Rock Fah by a.':f
General Commitment to- School N

GENERAL COMMITMENT O SCHOOL
,Low o "MEDIUM . nicn,ilﬂ

L SELF-'-(_JONCEP'T.- ..".EDIUM_"_, 43.(86) - _7":0 (1_15_-_)5. , “9(137)
AS A ROCK FAN - yppg 22 (44)]” 26 (60 33 (92)
. ToTaL (199)‘ @i ey

i GAMMA = 0.20 P -,".Qs

S



Clearly, those who haveka low commitment to school are more
‘likely to have astrongself concept as a rock fan than those who have
a high commitment (357 to: 194) Conversely, those with a high commit—
\lment to- school are more likely than those with a low commitment to have
- a weak self—c0ncept (337 to 2274) . | |
| Again we are expecting that this relationship will be affected
-by both sex and social class that the association between a low commit—a
ment and a strong self—image.as a rock fan will be strongor for girls"
'than for boys, and stronger for middle—class students than for both
groups oﬁ working-class students. More precisely, we,are expecting
,that the interaction of sex -and - social class will produce'aAsituation

',whereby the strongest relation between commitment and self-concept as’

. a rock fan will be found among middle—class girls and the weakest among

"hlunskilled working~class boys.~

Rowever, sex did not appear to affect the basic relationship. That o

©

f_is to-say, girls were no more 1ikely to be involved in this inverse re--."

s

.“_lationship-than boys. g

Table 25‘dEpicts the effect that social class has on the relation--"

”:'ship between commitment and rock fan. '_

°
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SELF CONCEPT

| °T‘ab1e‘25 j o

Self Concept as a Rock Fan by a General
Commitment to School by Social Class '

_' MIDDLE-CLASS, '
| GENERAL COMMITMENT O SCHOOL -

LOW - - “'MEDIUM-ﬁ IFA HICH.;

S sTRONG . 32 (28).  27°QK) - URIET) AN

i
A5 A ROGK FAN fFW_E’AK'_ Y (19) _'24’(-25)"“‘; 37 (52) »
- .,TOTAL (87) qosy (141)
GAMMA o 28 R '4,5 R
S \ SKILLED wommc—cmss

. sTRONG . v‘ 36 (18) 3 14, ,(_3) 10 ».(5) -
. jTOTAL f"‘ (50) B (57) (50)

. GAOM = 0.29° P-<)1

UNSKILLED WORKING—CLASS

e L 'fLow, MEDIUM Qfm»cw :

_. STRONG - a3, (11) 33 (10) § 26(11) ‘_ o

"\ - . v ) \

MEDIM 46 (60) 50 (s4) * 50 (0¥

’.,"Low MEDIUM ‘_ oHIGH

wmbTuM 44 (22)  ¢49 @8y . 589

. WEAK ;5320,-(1,0)1";- 37 '('2'1) 3 ,(16)'..‘ 
VEAK 0 20.(10)

;r_i;éb:_un_j 36 a2 43 (13)‘-74,"“ 49 (2i)j' |
'a,m:m 30 (10) 23 ™ 26 (11) '

.79'
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The indication is 'c'h-at the original relationship-between commit—
' . S 1

'>',ment and self-concept as a rock fan is slightly strengthened among the

'middle class and skilled working—class respondents., However among the
unskilled working—class the effect of commitment on self—concept as a

. rock fan is so weak that the original relationship almost completely _

disappears. Once more, small cell sizes prevent "us from drawing any

- confident conclusion from these results Nevertheless, it does appear ‘

that the relationship between general commitment and self-concept as”

{..a rock fan is differentially affected by social class - that for those,

‘ fstudents from middle—claSs and skilled working—class backgrounds, the u,'-* R

original relationship is strengthened whereas for students from un—
fjskilled working—class backgrounds there appears to be no relationship
"at. all oo

ST S A _
We next explore the simultaneous effects of sex and social classi

,on the relationship between school commitment and self—concept as a. j

,nmkfmh¢i,.ﬂ d _h.fbduiﬂ,h'*“vv%~f‘th h;f u'ﬂh



Iable 26 -

"‘

Self- Concept as a Rock Fén by a General Commitment’ . -

to School by Sex. and Social Class
MALE MIDDLE—CLASS -
| GENERAL COMMITMENT TO SCHOOL
N - vij.LOWE ;,,Q3MEDIUM", 1!HIGH<'
CSTRONG - 35.(16) 27 (16) 13 (%)
'Mgnium._'"41 (19),’11 44'(é6)k¢‘ 40'(29{

" SELF CONCEPT
~ AS A ROCK FAN

WEAK o - 21; (11)'_. 29 an. - 47 (3_4)'_
TO%RL7“i (46) . (59)7“ " (72)
caiA = 0. 34 :f B <:§5 |

o FEMALE MIDDLE-CLASS

| .Low  - MEDIUM ' ”‘juicuz

smove T 9 an 26 G315 (0
| MﬁDiUM f‘ Sf @D o ‘se‘gzg)i 1  5g;¢4i5,‘
k0@ 18O 26 (8)

oL @y RECOR BN

\

"

”3A;€;*>"-'w'GAMMA - 0. 21 p = N/S
| MALE SKILLED WORKING—CLASS
SPRRE srkoﬁg:7fiza ® W gt (3)‘
I w47 (15) 42 ("is_)' ) (15>; 
Lk B® "'47}"@_7_57_' o
o - e e e

R ;GAMMA - 0.16 VLfrj:P NS



e _ _' 4 R . | . Table: 26 (cont)
| ol - FEMALE SKILLED WORKING- CLASS ‘ |
.;ﬂs;' . o - GENERAL COMMITMENT TO SCHOOL
| | LW . MEDIOM . HIGH
. STRONG. '30’(9): .19 (4)' .8 (2)
F* éELF CONEEMT »"MEDiUM ; 9. ,. 62-§13) _M; 56g(14)
AS A ROCK PAN. yppe l;i~(2)M* 19w 6 ()
ST mme oy an en
e
e T e MALE UNSKILLEb‘WORKINQ—CﬁASS
e e MEDIUM .tuuﬁti
.STRONG 16 (3)/”///27 (3) ff:is (i);”
S ‘:3;1‘Af o MEDIUM | 53 (10) ;_, 46,(5) 4 ‘58‘(11)..l>
¥ ';w,,E_Ax 2@ 2'7 (3) RO
oI (19). ‘,".‘cu,)\ Coan
| GAMMA = 0,14 _"_ P N/S ; R
. FEMALE UNSKILLED WORKING-CLASS ‘i
i;ff”’j  -'Low'1~ | MEDIUM ,_  ~Migﬁ,_
Q'srnoﬁﬁ 87 (O M"3z~(7)\ T a (10)
MEDIUpl W @  "' 42 (8) 42 (10)
' "MEAM7M;M‘ 29 (4)_;ff;_2;(4):.;'M,17 (4)

_5GAMMA -.0.02 L}:A}'fl:?M;#N/s'_;
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Once again, thevextremely small'numbers found in some cells neces-—

' ‘fsitates that ‘we place no great confidence in these results Neverthee.-

S less, the indication is~ that the strongest relationship exists ‘among

by
girls from skilled working class backgrounds A fairly strong inverse_.

relationship was found among middle—class boys, and a modest relation—-
ship among middle class girls. Among both straga of working-class boys
and. unskilled working-class girls no inverse relationship was. found

:The interaction of sex and social class; although affecting the rela— f

v

‘ tiOnship between commitment and self-concept as a rock fan, does not
produce a clear-cut pattern Tentatively, we mjght suggest.that withf
: ‘.the exception of girls from skilled working class backgrounds, the in— A

~{verse relationship between commitment and selfrconcept as a rock fan

lstron T for middle-class students than it is for either strata of

£

[ worl ng—c‘ass Students.' However, there is a possibility that Such re~

Ps ‘are the product of small cell frequencies and attendent statisti-‘

-

. cal instabilities. Suspicions of this sort are reinforced by the fact T
that social class is not related to self—concept as a: rock fan.v it 15

difficult therefore to- account for the effect that social class appar~ o

[

Vently has on rock fan .: .

S ~

The possible effect of the three in—school variables (self-perceived

Xy

”'ability, self-reported grade and official grades) were then tested. The

“introduction of the first two varia%%es - self—perceived ability, and-
‘ self—reported grade did not yield any change in the modest relationship

©

'L-,between the independent and . dependent variables.f,jg~"
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Wheh wellook at the effect of,official grades onfthe relationshio

between a general commitment to school and self-concept as a rock fan /

, we find evidence ‘of a modest inter—active effect (Table 7)

. ?’;'j Table 27 '; |
Self Concept as a Rock' Fan by\a Ceneral Lo
Commitment to School by Ofﬂ@cial Grade * ' e
| HIGH GRADBS L | | 3
GENERAL COMMITMENT TO SCHOOL .
| fLow . wEpmm HIGH R
S . O osmone 3% (1) 11 (D) o) )
. _co;:m e oo Lo s e
ASATOCK EAN w23 D 32 @) - 33 (38) _ |
ToTAL (47 _"(65)' | 5 Cawy - e o
Coams - 0.14 P'%'<ds{‘ o
: . c SR . b
ko wowemss . .-
e S SV AN T o o o :
.- LW MEDILM f\nroﬁ S
’f'f 'STRONG 36, (22) 2§ (A7) . 21 (12)
- ‘ ~ : S . L}
L MEDIIM 48 (30) 42 (25) 46 (28)
3 | B 4{wsAK.”“”l 16?110) . »29.(11) 32 (18)aj
Q, | ‘-,FDTAks vf’f¢§2>h, “\v (59) -7 (59) B
U',‘ VGAMMK = 0;25’ o po= N/s':- t
}n terms. of the respectine gamma scores, the relationship be-v
'tmeen‘commitment and rock fan is - slightly stronger for those with lowv_‘»'h
grades than it is for those with high grades. Howeyer"indterms‘of‘,ﬂ.;
, : \ ; _
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. percentage differences betweén high and low commitment scores and-strength

PR R "

of self-concept,'both partiial tables are very similar to the original

_'table We must, therefore, conc¢lude that any 1nteraction that takes place .
|
1

is very slight indeeﬁ ahd is probably attributable to the fact that . |
¢
\
. students with strong self- concepts as rock fans are more likely to have
low grades than high grades Finally,»when we looked‘at the junior and

senior,high school constituencies separately, the modest inverse rela-

tionship ‘remains intact. We can conclud?-that age does not affect the

relationship between'commitmfnt and self-concept as a rock fan.

’ Sumnagy of Lindin&g ;,»v‘ - \\\
» . ) ] . L s ‘

v . ‘
The results presented here provide support for our basic hypo—

-

thesis - that abgeneral comnitment to school is 1nversely associated

' with 1nvolvement in.the.pop'media,gusing'size of record(collection'and,‘
'_jself—concept as a rock.fan.as indicatorspof such invoivement. However,

it is'inportant.to point our that thebinverse'reiationship linking.
.commitment'and Siae:of record coilection eiiets only among:senior high
schooi.students. Therefore aithough our baSicihvpothesis is shpportEd |

there are significant differences between the junior and senior high

school constituengies which tend ‘to be concealed if the effects of age -

P

g are nht considered.

- Our third indlcator of involvement in’ the\hpp media - the number

of records bought within the 1ast ‘three months - d1d not, in.its bhéit\ .

A7 - . . . B : . . . .

R
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form, provide suppprt'for.our hypothesis. However‘ we found that the

relationshipvbetw n pop media involvement, -as measured by all three

indicators is affected by sex and social class Because the main thrust-

: \
of this thesis. is concerned with the argument that these two variables

¥
-

»differentially affect involvement in youth culture', we will discuss

these findings more fully a lit&le further on.

“We also found that our three indicators of in-school academic

performance affected the relationship between pOp media‘involvement ES

and[schoollcommitment. ‘The.relationship.between size'oflrecord collecf.

tion and‘commitment varied by»all three?indicatons; the-relationship

between selffconcept as a rock fan andfcommitment varied by“official
o , o B

’grade, but not the two self-reported performance 1tems ’ Finally; the

-
relationship betWeen ‘records bought within the last three months and

{
commitment to school varied by self—penEE1ved academic ability, and

‘9"

iofficiab grades, but not by self—reported grades

¢

However, -with reference‘to two of our pop media indicators - .

'size of record collection and the number of records bought within the

last three months - the inverse relationship with school commitment was
’ \

stronger for‘students with a positive perception of their_school-ability

than it was for students with a negative perception Similarly, stu-

1
dents who reported high graﬁeS'were more likely than.students who re-

'ported 1ow grades to be involved in the inverse relationship oetween the

"h.number of records bought within the 1ast three months and school commi t—-

o .
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. Therefore, although the\relationship_between these‘two pop indi-

cators and commitment did vary by self-reported school performance ic .

. was in the direction opposite to that which had been expected The -
N .

qUestion.is, of course,’how'do,we account for this unekpected'pattern.

" Discussion

ki

By comparing both reSpondents self reported perceived ability

ratings and their self reported grades w1th their actual grades, we -
L2

were able to conclude\{hat although overall students who meported high
&

';i grades and high abllity did in fact achieve high grades among studentslﬂ
with a_low commitment to school there was a greater discrepancy between p
ireported performance‘and actual_performancef_ In other.words, Students -
with a lowicommitment to school had a'greater propensity for-'misrepf‘
resenting'?their schopl.performance, | |
) We can therefore;.tentativelv‘eXplain theustrongervinverserrela—.

45utionship between these pop - indicators and commitment among students who h

' report doing well in school by 8uggesting that students with low school

*. .

' commitnent are more likely than students with-a high commitment to ex-

aggerate the quality of-thelr school performanee

-

Commitment to School and Involvement in the Pop Media' - .

~ The L_paet of Incomg)ﬂ‘ |
: . _ LA
We now wish to return to our argument concerning the relationship

between commitment to school and the buying of rock records, a behaviour .

\



g money and

i_atpthe core of our idea of pop media,culture'involvement., There is’

a poss biliey that simple'economics (i.e.'some studentS'have'more

¥

4

money than others to spend on rock records) might be governing this

[

b;relatlonship. Fortunately,-the original questionnaire contained two

items directedvtowards ascertaining bow. much money each-respondent had
K . - N Epre . o = . : :
available to him.or“her;

W

Basicall adolescents have two ‘sources -of income ‘namely pocket-

'arnings from part time employment ' Consequently, two items
!

'on our questihnnaire asked respondents how much pocket—money they re-

ceived ‘and if they had a part time job how much money they earned
from it. :These two,items were used to constsuctin composite:indicator .
of’adolescent income; :Respondents were clasgified as falling‘into oned”
of tvo‘categories:i.those'who‘had'an averagelweekly.income‘of.$5.00 or,

less were categorized as having small incomes, those who had incomes. of -

$6.00 or more‘werefcategorized as having large'weekly-incomes.' Because:

it is' easier for boys than girls to'secureiwell'paid part-timevemploy;'f

ment,IWe might haVe ekpected'the Size;of'average'weekly income:to varyﬁ

by'sex. Howevér this did not turn out to be ﬁhe case. Nevertheless

,it is important to point out that pocket money and earnings from part—. )

. time’ employment as different sources of adolescent income do not repre—

sent equal amounts of adolescent Spending power.- On average; the weeklyt

amoun t of pocket money received was $2 90 for junior high school students .

and $3 60 for senior high school students . However,’67;7zv(27l)~ofj

; ’ . o, co- . . : IS



junior high school students held part—time JObS which on average

¢
_’brought them a weekly income of $7 90. Of the senior high school

students, 64 9% had part- —time employment which brought them an

”average weekly income of $20 30. ‘As can be seen.students who largely

- . .
7accrue their weekly income- frogppart time 30bs are in a considerably

stronger economic position ‘than their peers; who have to rely upon :

-

pocket money, this is particularly true for senior high school stu—

dents. Given the fairiy prohibitive price of rock records (at the

time of writing, an: album may cost anywhere between Just under $4 and o

up to $7), the holding of a well paid part—tlme job becomes a crucial

pre- requisite for adolescent pop media consumeriSm Not suprisingly,

»

’ perhaps we found that those students who have la ge weekly incomes s N

'.are ‘more 1ikely than those who have small incomes to have both large

o record collections and to have bgught a large number of records within

)

:the last ‘three months Howev:r we did pot find that income had a,
Iecorrespondingly significant impact upon the relationship hetween eommit-
_'ment to school and pop media consumption. Table 28 illustrates what
‘happens to the relatlonship between school commitment and size of record:'

"collectiOn when srze of income'is controlledo
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Size of Record Collection by a General Commitment '

to School by Size of Income

v .
A e . [

| SMALL INCOME o
et - GENERAL COMMITMENT T0 SCHOOL - :
| 'Low‘f @ MEDIUM : HIGH i
SMALIo 36 -.'(>28)< 3‘8l(36) '46 (66)
sxie-OF "MEAD'IUM;_, 33 (2'6)"“'_.'-_ .36 (34)_' '31 (45)
'RECORD

- COLLECTION LARGE - 31 (24) 26 (24 23 (34) ",

CToTAL . (78) (9% . (u5)
GAMMA - 0 12 | ‘P’=.*'N‘/S 4 L

v

e " LARGE INCOME
CLow . MEDIUM | HIGH |

SMALL - 19 (19) .- EERED 313

jm;nx'im i .'3'8” “(59“) ff ’ 29 (31), 36 (39)

| ~I;A‘1{GE’; ,)43_.](44); 43k(46) o33 36
T rema o) (108 (109)

A Y

©oGMeA = - 015 .. P=N/S

- N R . L . R ’-.\
: The indication is- that the modest inverse relationship between

x .

size of record colléetion and commifj nt to school is only slightly
. :stronger for studentsgvith large incomes than it is for studen}s with

'small incomes, suggesting perhaps that size of income is not a very
: S )

u’_‘ . . \"v

crucial factor affecting this relationahip.,\.‘"



hl Such suspicions are reinforced when we examined the effect that
’income size has on the relatiOnship between school commitment and the
’number of records respondents qbd bought in the last three months yir-g
respective of whether respondents had large or small weekly incomes,
no relationship exists between school commitmint and recently bought )
records. Since we originally failed to find a relationship between
these two variables (Table 19) we : can tentatively conclude thht income |
size has no significant effect upon the relationship. |
Furthermore we have already seen (TabLe lé and 20) that the in;
'verse relationship between school commitment and record buying is
l_stronger for boys than it 18 for girls. IWhen we examined the. relation—}‘
vship between commitment to schpol and involvement 1n the pop media.hb

P

hsimultaneously controlling for sex and income size we again found thatffh
is it sex;xrather than income, that is influencing th{iﬂzfingSHShip'h.
'Table 29 indicates that whereas a ‘clear inverse relationship exists |
,'between commitment to school and gize of record collection among the
boys, more ‘or less independently of income‘size no such inverse re—'
.lationship exists among the girls = evenr among those who' receive large
fi'weekly incomes« That is’ to sa‘l despite having the necessary financial

i A,resources, girls with a low commitment to school are ,N0 moTe likely to AA

' f}have large record collections than gifls with a high commitment. 1
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" COLLECTION

e -TALlé 29

Size of Record Collection by a General Coumitment
“to School uy Sex and Size of Income

i

PR
SMALL .37 (18)

STZE-OF - .,

'LARGE 29 (14)

: GAﬁMA] - o 21

Ty : N
. MEDIUM 31 (9)

GAMMA== -—»0'5

o MALE 'SMALL INCOME ‘

,

GENERAL COMMITMENT TO SCHOOL

L Low

CMEDIUM 35 (17)-

. TOTAL ‘.(49y’

S FEMALE SMALL

LW

CSMALL 35 (10)

| LARGE  35°(10)

*TOTAL:" 29y

mwnm.ﬁ'
'545 (23)‘
35 (18) B

‘,zov(lo)”

G

INCOM; |

ey
30 (13)
:37,(16) ‘

33 (14)

(83)

P = N/S

MALE LARGE INCOME

: Low'.

SMALL 14 (18)°

MEDIUM . 45 (26)

LARGE_["'al (24)

a;@TAL'ff‘ (68)

GAMMA = -0, 24

]fMEDIUM'
.36 (2;);.[
L an
' ';43 25)
s

P =N/S-

PRV

55 (42)

(7731j*

. P'=N/S
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oy 7 Table 297 (cont)

SMALL

 MEDIUM
" LARGE
TOTAL

cmmA»'é

N

'FEMALE LARGERENCOME.

k)

c 5 I
. GENERAL COMMITMENT TO SCHOOL .

i} Lou ;,
ian

30 3)
46 20y

'i(ad)‘

" MEDIUM

20 (10

3819,

,"42 (21)

(50)

_HIGH

.I.
T

22 (12)

4r (zz)lﬂ

37, (20)

g (5{&) . o . :.‘)l
jM : N

=..N‘*/SA s

Although ‘the pattern depicted in Table 30 is far from clear, the

)

indication once again, is that the relationship between commitment to -

school and the number of records bought within the 1ast three unnths
‘ N\
"" is not affected by how much ‘money hdoleéh@nts have at their disposal

Table 30

The Number of Records Bought within the Last Three Months

' by a General Commitment- to School by Sex and Size

. THE NUMBER
' OF RECORDS

- THE LAST

* THREE MONTHS =

' 'MEDIUM_
BOUGHT WITHIN | pep

TOTAL

,of Income REE

MALE SMALL INCOME :

GENERAL COMMITMENT TO SCHOOL ‘

.‘i26’(i3}:i.

‘{22 <11> -

(50)

. ommA = - 0,12 R

'.Low :

/»»t535‘_

-

MEDIUM

55 (29)

30 (16)

415'(8).“

P = N/S

29 (24)

[

o

59 (49)

*”12,(10)“

(83)



Table 30  (cont) ,
FEMALE SMALL INCOME
“ . GENERAL COMMITMENT TO SCHOOL

I “ .
~LOW  ° MEPIUM ~  HIGH

S AR LOW 42 (13) - 41 (20)~ - 43 (32)°
OF RECORDS  MEDIUM 39 (12)  41.(20) 34 (25)
BOUGHT WITHIN S ‘ I S

. THE LAST . - LARGE:. ~ 19.(6) 18 (9) 23 (17)

¢,  THREE MONTHS = = . o L .

R S TOTAL: - (3D @ok (74

GAMMA = 0.01 . P=N/S

.+ MALE LARGE, INCOME -
CLOW - MEDIUM  HIGH
wn o Y2 a3 3@y o3 -
MEDIOM 36 (21) 29 (17) . 25 (14)
LARGE) 41 (24) . 34 (20) 38 (21)
TOTAL . (58) (59 (56)
GAMMA x - 0,12 . P =N/S

4. VEMALE LARGE INCOME |

| CLOW ., =~ . MEDIUM . HIGH

@} S LW 33:.316) 36 (20) 23 (13)

MEDIDM 25 (12) 46 (25) 46 (26) .-

© LARGE 42 (20) - 18 (10) 30 (17)

TOTAL - (48) . (55) (56). ¢ -

GaMA = .01 . P é.<<§5,
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~ Our tentative conclusion is,. therefore, gbat income is less in-
¢ W

',strumental in\shaping thg.relationship betWeen commitment to school and

‘ ‘*‘\ .
involvement in the pop media than we might have expECted Furthermore;‘

the relative lack of involvement in Kpop éalture by female school re- .

jectors cannot .be attributed to economic restrictions we shall suggest

4

-and support, an’ alternative explanation in the next chapter.

Commitment to School and 'Premature Adulthood'

We.have just outlined how, Ve hadvinFtially expected;income size_

to be an - important faftor affecting the relationship between school

' commitment and involvement in ‘the pop media. Accordingly, we had as—-i.-

o

4

isumed the significance of pant-time employment for adolescents to rest
upon its role as an important source of income. However, thetholding
of a well—paid part—time Job’ may have another and more significant .
meaning for s@me high school'students; We will now suggest it is as 2

ca source of adult status, rather than spending power, that part- time

- of a so-calle‘

»bo‘m‘esaf beer - ¢

: true meaning is concealed./ As Polk and Halferty point out

lumloyment is important for some adofescents.
Turner'(1964) Stinchcombe (1964) and Hirschi (1969), among others,

have pointed out that many of the behavioural and )mbolic attributee

youth culture - thelautomobile, the cigarette,_and thef‘y

premature adulthood"'. Because these activities and symbols are. adopted

by school—age adolescents, frequently in the context of the school their~‘

d,more correctly be interpreted as-the insignia-of< S
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it is only £oo easy_to assume that because®
adolescents engage .in a particular pattern. ,
of behavior, the behavior is distinctively
adolescent (1972 ‘81) :
. . ) o . .

- Table'3l-indicates that the liklihood of ddolgscents holding»g
.g\. :
*'lucrative part ~time job is a function of a 1ow comm tment to school

[}

Table 31

" . Incomd ffom Part-Time Job by a
General Commitment to School

GENERAL COMMITMENT TO SCHOOL

LoW - MEDIWM HIGH
SIZE OF ) SHALL 58 (101) 68 (143) 79 (201)
INCOME FROM P iy . » .
Pobediuncliy LARGE 42 (74 %2 (671/ }21._(53)_ .
JOBS . TOTAL - (175) &0) C sey
GAMMA = - 0.33 - <<01

We would argue that the taking on of a well paid part-time job A.
. %
is central to this notion of | premature adulthood' Although mahy :

v .
high school students take part-time jobs, the type of job held by the.

school rejector is qualitatively different from typical 'teenage
(4. e. age—specific) jobs, such as’ baby—sitting, mowing the lawn etet |
‘School rejectors are far more likely to engage in the type of work
. associated with unskilled manual labour which carries a different set -

of ramifications for a school career than the occasional baby—sitting

“for pocket money. Being a. high school snudent involves economic de—i»"
'4 ) 7 ‘ A

4pendency upon parents, and subservience to- school authority Part—'fv‘ﬁxﬁffj
utime employment partially overcomes the’ handicap of lack of spending

f'power, and makes school appear 1ess —relevant' to 8- students future

: -
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:joblpréspects} thereby loosening the hold that: school has on the
K ' ' ' A

student. ‘

Commitment to School Involvement
fh Youth Cultures, and Future Life~Chances

~

\ ; ) s " ‘ {

..

In the previous section we;guggested thaé\the 31gnijicance of

‘a well paid job lies in its affirmation of adult status father thaﬂ as

a factor affecting the relatlonship between school commitment and adol--A

,escent pop media consumptions; We will now explore the connection that.

1exists’between schoolfcommitment’ involvement in youth culture,vand‘.
adolescent orientations towards -the. future.‘: : fi - “. . liij_
An’ item on the questionnaire asked respondents "what job do you
‘expect to have after you finish vour education -On the basis of their
replies, respondents JOb expectations were/categorized as - middle—».
1ass occupations, skilled WOrking—class occupations,‘or unskilled
w0rk1ng-class occupations. J: . | |
We know,_from Table 32 that‘students with a lowbcommitment to.
qa’school are less likely than students with a high commitment to expect

K

a middle—class occupation when they complete their schooling. (58% to..

em. . 'gi.v o EE "‘ f , Al"..‘ff”/,
. - c - . ‘_ N . - . . N ) K . N . Q X

R
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Table 32
Expected Job by a General Commitment to School

GENERAL COMMITMENT TO SCHOOL

LOW ~ . MEDIUM. ' HIGH
MIDDLE-CLASS 58 (80) 73 (116) 84 (184)
SKILLED | A - |
WORKING-CLASS \ 24 (33) 15 24 8 an:
. UNSKILLED. » }‘ _
WORKTNG-cLAss 18 (24 11.a8)  8.(18)
TOTAL 3 (158 . (219)
cmpa = -0.38" P =<0l |

This pattern did not vaxry by sociai class backgfouud;  That is
, : S Cod

to say, school rejecting middle-class students were no less- likely to

vanficiﬁage a workipg:classufufure thaﬁbtﬁgir'c;unterparté from wprking—
tlassvbagkgrbdqu.‘ | . o
Eurthermofé?_inAcontrést‘fd those sﬁudéqtéiwhé aﬁticipéﬁ?d workiﬁgff
Elésg;oc;upatLOns, theré\was no relé}ionsﬁip'bé§ween éqmmitment toﬁ
échdoi and>inV9lvement fn‘delinQuenéy of'record‘buying‘amopg students’
\‘who‘ekpectéd ﬁiddle-élésétoccupégions whén'theylfinisheg_theif éﬂucaQ
o T o . - _ )
tions.
An inferpretattbn‘wé'ﬁighfvplace.bn'this~fiﬁdiﬁg ié_that students
who é#peé#‘ﬁiddlé-class fhfgtgs arevnOt>prepared td jeapofdizé ébeir’
'futureglife'chanceslﬁy.iQVQIVing themSeives in déliﬁquenéy ;nd.'pop'g a
" §éch.aﬁ iﬁterprétaﬁion, hoWeQef;hag to be teﬁpergd by tﬁé‘;act’that 

S . o

A - .
B P
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future job expectations did not affect the inverse relationship between
| ”-w

* commitment and one indication of pop media 1nvolvement, namely self-" "
concept as a.rock fan Nevertheless,qupless it‘translates into other,
more central facets of 'pop' culture - such as record: buying - merely

holding a strong 1dent1ty as a rock fan is not going to place future
llfe—chances at risk. We can conclude this . eectlon by speculating that,
by'and large both dellnquent and pop—based youth cultures appear tov
be partlcularly attractive to ‘those low commltment hlgh school students
who anticipate working class futuree ’

Flnally, the indlcation that a nunber of the middle class students
involved in these two central patterns og 'youth culture are likely to .
be downwardly mobile is reinforced by Hnother finding which inidicates

‘ that middle—class adolescents with a low schooi c0mm1tment achieVed no
 better ’offic1al' érades than their working -class. counterparts Involve—
ment in youth culture s therefore seems to contain a s1milar set of

ramiflcations for the future for both. middle—class and working—class-

" school rejectors.” SR o ‘;



' CHAPTER IV .

'"YOUTH CULTURE'AND THE HIGH SCHOOL: A RE-EXAMINATION
o " . .

"(1) - The Thesis .of Differential Involvement in Youth Culture »

N

W1th regard.to the basxc theme.of this thesis, 1t is the conten-
tion of Murdock and Phelps that the crucial deﬁiency of previous re-
-search centres: upon the fact that elements from both streeticultute'
‘and 'pop media" culture have been combined to form an attificiallyt
homogenous.set_of oopositional'activities,froles‘andmsvmbols which ate
‘ collectively refetredvtoAas"ﬁou?h culture' | Furthermore, the basic
"argument surrounding.the relationshiplbetween youth culture and»the'-

- school 1is that among different categorles of school rejectors 'street

o culture-'and ‘pop-media-CUlture' representvmutually exclusive"youth

cultu:al'?adaptions. .ﬁgreoprecisely;‘working—class adolescents, parti-
’lcularly'boys,,who have a low commitment to‘schOOI.will'tend to'be‘higlef

involved in 'street culture but unlnvolved w1th pop media culture

P

\

.‘On the othet hand middle-class adolescents, particularly girls, who
| have a, low commitment ta school will be highly involved in pop media
v culture and uninvolved in street culture -
However although the‘follow1ng COnclusions“are based'on'smallicell
sizes, the indication is that our Canadlan flndings only very marginally

support this argument. In terms of delinquency - our approximation of

street culture y = working-class boys, particularly those from unskilled -

-
.

o working—class backgrounds 6ith a loq commitment to school .are most

l"qo
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likely to be involved in delinquent leisureFtime activities' However,

' middle class male school rejectors are. only slightly less likely to be:

‘similarly 1nvolved These findings are quite s1milar‘to those of a

: study undertaken among hoys w1thin two senior high schools in the city

| of Edmonton ten years ago. George Kupfer (1966) fOund that self- |

reported delinquency was positively related to a number ai factors

Such.as dislike .of schools and teachers ‘which.correSpOnd quite closely-
“to . our~notion of commitment to school hMoreover he found that this
'brelationship between de&inquency and school related attitudes -and be—x

L hav1ours existed more or less independently of soc1al class background‘

With regard to . the girls, we . found that althOugh their propensity

: for delinquent leisure act1v1ties is not as strong as it is for the -
Athree groups of boys female‘working—class school rejectors, particularly

‘f those from unskilled working-class backgrounds, are: still fairly likely

to-be delinquent.4 It is only among middle~class girls that delinquency ff

"~is‘not associated with low school commitment .

iy Although we are aware of the dangers of making causal statements

: from:survey data which makes neither comparisons over time nor adequately

compares different groups of students at different stages in their-ig

school careers it 1is our contention that negative commitmgbx precedes |

: involvement in youth chlture in the temporal sequence linking these

~two~variables Atcordingly, we would argue that, although delinquency

.remains the classic response for those students most fundamentally ex-

posed to. adjustment problems within ‘school, namely unskilled working— .
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class boys the existence of a 'street corner' culture rooted'in the
working—class community does not neutralize these*boys from. the impact

. of the pop media’. B ,” L S L

‘. .

The pop media is in fact particularly likelg/to attract\both un—'
y skilled worklng—class boys ‘and middlevclass boys with a low commitment

to school Amonthhe middle~class.boys with a low commitment to school

“ay

' the ownership of a. large collectlon of rock records and the frequent L
»;buying of rock records also translates in to a strong\self image as
' rock fan However, although more likely to have large record collec—

tions_than‘their middlerclassycounterparts, boys from unskilled working-
. . v - I. v. .‘ '_ c‘ ) . . : \ ., o « . . B . . .
vclassfhomes~do not. see: themselves as rock fans, suggesting_perhaps that‘

.deSpite their consumpt on of rock music, the pop média is not as impor-
o oo o
‘tant- a source of oppositional images as the more. traditional roles and
.. : : -
activities found in the working—class community. Among boys fram skilled
' \

jworking class backgrounds, a low commitment to school doeSVnot appear

to be associated with any significant involvement in: the pop media ,and l
vof~the'three.categories-of male school rejectors, they are the least»u&;
‘likely to be thus involved - | | | | -

L

Although not as heavily involved with the pop media as either

<

A

. middle—class or unskllled working—class boys, girls from skilled
working-class backgrounds with low comgitment to school do tend to be o
significantly involved in the pop media. Girls from unskilled working-“'

'wclass backgrounds, on the other thd are the category of school dis—
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ifaffiliates least likely to be involved im the pop media : In fact
.with respect to each of “the indicators of .pop media involvement, un-.
skilled working—class grrls with a low commitment to school display
"no concomitant orientation towards the " pop media.‘j

The categd%y of school rejectors we had expected to- be most

C heav1ly involved in the pop media were middle—class girls However,-

¢

we found that although they had relatively strong self- images ds a

’rock fan they tended not to buy records, a behaviour central to our

hunderstanding of involve ent’ in pop culture A oss1ble explanation‘v
/m P

'ifor thlS 1s discussed below. !

Our results Suggest that, on the whole,»sex rather than social
5.'class is the _most important determinant of involvement in both varie—
I o

t e

ties of youth culture

School reJecting boys are more - inVOlved in delinquency than girl , and are.

more likely to buy rock records\than girls With the partial exception of

e their strong self—indentification as rock fans, girls with a low commit~

.ment to school do not tend to involve themselves with the pop media.~

vaen skilled working class girls who tend to hold strong 1dentities as

" rock- fans, do nog translate this identity into record buying. Girls from

unskilled working-crass backgrounds are the category of school dis—-

: affiliates least likely to be involved in the pop media, followed by

‘.middle-class girls. With respect to each of . our indicators of pop

: media involvement unskilled working—class\girls with a low cpmmitment

e -
w -

R



e _ . , _
to school display no concomitant orientation towards the pOp media CFi-.

'f“nally, middle—class and unskilled working—class boys' are the categories

of school reJector most likely to be involved with both pop and delin-
l”quent based youth contra culture while middle—class girls have relative-
Aly little involvement in either of ghese out-of—school activities. |
| Although our findings do not éppear to provide very much’ support
-for the thesis of differential inVOlvement 1n out—of—school youth cultures
’1we need to‘return to that discu531on take it one step further, and try
to come'to terms uith the question ofithe extent to which involvement in
}‘one pattern of out—of-school leisure activity precludes nvolvement in |
l.the other,‘ | | | |
Given our original hypothesis that male school reJectors are more-_
likely to. be: involved in delinquency than pop,\we would expect boys with
f a low commitment to school to be ‘more heavily involved in delinguency and
'i,low on pop than to be high on pop and low on delinquency% Conversely, we
"’would expect female school rejectors to be more highly involved in pop
':and low on delinquency than to be high on delinquency and low on pop.

!

'Although the exceedingly small-numbers preclude us froux?irawing anyth}ng
H"but the most tentative‘_ggyconclusions, Table 33 does provide some evi-
. dence in- support of this propostion."*y

( .
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Table 33

Cow

Involvment in Dellnquency and the Pop Media Among

T Students with a Low Commitment to School by Sex *‘”'

" RECORD QV__~<‘n\~
. COLLECTION . o UL
' s SMALL/HIGH DELINQUENCY
“ [ ) o
NUMBER OF LARGE/LOW DELINQUENCY
RECORDS : A :

- BOUGHT WITHIN® o |
~ THE LAST THREE SMALL/HIGH DELINQUENCY - -
" MONTHS . ' E o .

L - HIGH/LOW DELINQUENCY
SELF CONCEPT. ~~ - = . . .. -
AS A ROCK FAN

b'fi\,vr'

.+ LARGE/LOW DELINQUENCY

" ,LOW/HIGH DELINQUENCY - .

= 32%
= 68%

= 697

31%

- 467
= 54%

= 767
= 247

= 38%
- 62

= 814
=»19/

(8)

)
(11 -

(5)

(11 -
13)

(19).

(6) -

(9)

(15)'

a3y

Q)

~ MALE
~ FEMALE

MALE

- FEMALE

MALE
© FEMALE
. MALE
" FEMALE

MALE

‘e

' FEMALE -

- MALE
* FEMALE

, In a similar vein, we would also expect that’ among ndddle—class j

‘students with a 1ow commitment to school there would be a greater ten~

'ni_dency for a high involvement ‘in pop and a low involvemenu in delinquenCy

v than for a high involvement in delinquency and a low involvement in pop.

hé

'Conversely, among working-class school rejectors we would expect a f;ﬂnf

.r'g

:l.Table 34 provides evidence of support for this proposition, though
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v

- greater liklihood*\of high involvement in delinquency and low involvement

‘4”'in pop than high involvement in pop and low invoLvement in delinquency. ,:

i;

[ =]
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. . orce again the numbers are very small

N

) Finally, although the numbers

106

- _are too small to justify presenting in table form, the 1ndication is- )

that this pattern of class differences exists for both boys and girls.

.

E Table 34

' Involvement in Delinquency and the Pop Media ‘Among. :
* Students with a Low Commitment to School by Social Class e

S"iz'_ ffl\\\/..'

SIZE OF. -  +LARGE/LOW DELINQUENCY - .

 RECORD - -
© COLLECTION . .. e
R dae - SMALL/HIGH DELINQUENCY

¥

NUMBER OF ~  LARGE/LOW DELINQUNECY '
~ 'RECORDS 4 S
. BOUGHT WITHIN ~ = . - |

THE LAST.THREE SMALL/HIGH DELINQUENCY
. MONTHS* .~ . . : C L

SELF CONCEPT
AS A ROCK FAN

N ‘ Sk g K » .‘"

' JARGE/LOW DELINQUENCY .

'SMALL/HIGH DELINQUENCY:

n -

o

= 66% (2)-
= 34% (8)

T

587 (11)
42% 8 .

39% (sf\‘
617 (8)

|

'24%. (6),
76% (15)

S0z )
50% (9). -

387 (5)
= 62% (8) -

~ MIDDLE-CLASS
.~ WORKING-CLASS '
" . MIDDLE-CLASS
. WORKING-CLASS *

'MIDDLE-CLASS.

WORKING-CLASS . -

/MIDDLE-CLASS ™,

- WORKING-CLASS

“MIDDLE-CLASS
* WORKING-CLASS

MIDDLE—CLASS .

. WORKING-CLASS
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‘B? ' o e e ' Discussion -
o CLog , :

; Although we have done little more than scratch the surface of the
\\\problem of the relationship between 'delinquency .and pop among stu--
;\‘ dents with a low commitment to school there does seem some indication.

» that both sex and social class’ generate differential orientations tpwards

'delinquent cuLture and' pop media culture However, such_a conclusion‘ l

: - L P _ . o

must ‘temain hig ly'speculative,'bearing'in ndnd:the:small:numbers’invol;;

o ved._-f

‘ Tentatively, we might suggest ‘that a ‘pop based youth culture is:‘:,3y
‘more attractive than delinquency‘for girls and middle-class students o
who‘have 11ttle commitment to‘school because it represents a more' |
‘//f\i‘ *acceptable form of revolt' 't's: . . 1:;_ e . - 5 o i
| | It might be that involvement in the pop media represents a com- |
promise solution to a fundamental bind that -some middle—class school
rejectors find themselves caught in on one hand, they do not like ff
| .ibschool and are not willing to go along with the good studenﬂ role
that school and parents demand on the other hand, their middle-class } .

IO

B Status, no doubt reinforced by parEntal surveillance precludes de—w

linquescent behaviour .as a means of expressing their dislike of schoolm
The pop media, however, provides ‘an escape from schodl culture but . “;&

does not place a students middle-class status at risk‘ “
";iiffhf'j‘ We ‘are arguing, therefore that some middle—class school dis—v_

o affiliates use the pop media not only because they lack access to a.
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?»cularly supriaing that we found that social class played such an in—_

.

T—

\\\) o - M.'108 _

~.L/\‘ .

@

'street. culture but because it provides a vehicle for ‘token revolt

.Y

lnvolvement in’ the PopP. media in terms of buylng records’ and the iden-. o

tity as a rock fan prov1des a form of mild protest against school but

does not carry the same set of ramifications - cpurt appearances parental

' disapprovai, stigmatisation ete. - that delinquency does Thus the '_

¢

pop- media affords some middle class adolescents the opportunity to go

-vthrough the motions of playing an anti—school role without exPosure to.

the possible consequences~of a delinquent solution ..

o : : :
It is very important however not to take this argument too far.

[N

“As we have already seen middle—class boys and unskilled working—class

'girls with a low commitment to school are in fact quite likely to be

. l R . ¢

.delinquent and are thus clearly not 1mmune from delinquent leisure ac-
'tiv1ties Nevertheless, pop culture appears to be preferred to" de— n
linquency among middle-class students ‘and girls, and the argument out-

: 1ined above would provide a speculative explanation for why this might .

9

Even 80,.0ur conclusion must be that 'delinquency and pop do

S

-not represent mutually exclusive leisure patterns, and we must now } *,*';

attempt to’ provide an explanation ior this.

Given the class structure of dmonton, it is perhaps not parti—q
. Ty

‘f'significant role in patterning involvement in the pop media among stu—.

dents with a low school commitment. The British working-class communities



- 109

o A‘from“which‘Murdock,and Phelps selected}some of the schoolsnin their

/

bsample, are old and well-established and have evolved out of specific

- social and_economic circumstances. Shaped by such experiences as

'vunemployment industrial struggle and” the associated economic and social> '

uncertainties, ‘a distinctive working—class culture has emerged This

- 1is the context in- which a youthful working-class /ﬁtreet culture exists;

;owing far more to traditional working-class patte&ns and practices than
to a contemporary pop_ culture.v | |
.However working—class communities are new (predominantlylpost- E
war) and compared to their British counterparts relatively affluent.
o In addition, the belief in upward mobility for all is an important
.ideological buttress of North American society, and functions to blur

fsubjective definitions of social class Therefore, given the fact that

;sharply drawn class lines do not exist in Edmonton traditiOnal-working—' ‘

1 class values and patterns are largely ab ent, Our argument is that

P Y

A given the absence of a traditional working—class culture, transmitted

from generation to generation working—class boys in Edmonton are not

e

'as insulated as their British counterparts from a commercially-based

-

pop Culture.y.i e y.w_-*- '»f /‘p o S ' .
The crux ‘of our argument,is.that the Murdock and Phelps thesis -
hat the working—class community provides the important source of anti-'
school roles and values for working—class boys whereas the pop media
ifurnishes an anthschool cultural milieux for’ middle—class students -

._i ° ,iy 1A3 - _.s,»',Q BT .

RS

R

iy



' middle class homes are. far. from being immune to delinquency; and, are

”'heavy consumers of rock music. Our conclu51on is that both delinquency

110

is inappropriate for Edmonton Theydelinquent‘1eisure—time'activ1ties

of unskilled woréing—class boys do not preclude them from involvement

in the pop medla Conversely, although not as’ heavily involved in

- delinquency as unskilled and skilled working—class boys, boys from

-

'and rock music provide the core of 0ut—of~school youth culture for

'boys, and that involvement in one certainly does not preclude in-:

- lvgirls._~-?’

and magazines.."-

volvement in the’other.' Such a conclusiOn is consistent with: the

findings of Kupfer s study.- He fOund a. positive relationship between

:self—reported delinquency and involVement in' teenage culture ,_as

1

’measured by such activities as telev1sion viewing habits, movie ‘at- .

tendance, ‘the pattern of radio listening, and the buying of records
[ . .

(II) Commitment to School and Female Involvement in Pop Media Culture. -

R Speculative Analysis

We now’ have to account for the non—emergence of the expected in-

_ verse relationship between school commitment and record-buying among

i
!
We . know that boys ‘and girls buy a roughly equal number of records.

fThe indication is, therefore, that independently of their commitment to -

v school girls are as equally involved in a. pop-based youth culture as 'f

o

i‘boys.r We will now argue that girls, in fact are more inVOlved in
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pop culture than boys, as the prev1ous studies of Coleman,!%rown and

1114

o' Leary (1971) and Murdock and,Phelps have 1nd1cated and that the fail-

‘ure in the present research to’ find the expected inverse: relationship
' . between school commitment,and 'pop" among the girls may be attributable'
‘ to the nature of ouf:indicators of involvement in the pop media.

Our indicators of?pop mediaﬂinvolvement’are sonewhat;uni—dimen—d

‘sional,'in‘the sense that'they;co centrate upon the conéumptionWOf rock

-music.‘ However,.although’music s at the core of the concept of pop

"media culture, it is by no means 4t5 only eomponent 1‘Trendy» clothes,

glossy magazines, movies,,some_TV programmes{ all contain eleuents~of a

~ pop 'style'. Furthermdre;vin terms of the marketing of .a pop-based

'youth culture', it_is‘g rls |tather than boys Vhopare thelprinicipalftar—
With the spending power of:adolescents;.

n‘wherebyha girliis confronted with an'array

-

of options in terms of pop media activities, it -might be that a decision :

to buy fashionable clothing or go daneing must invariably be at the ex-
pense of other activities, such as record buying._J

Sucﬁ a’ possibility is made the more likely given the differené
»patterns of soeialization that boys and-girls receive.a Girls initially

'in the hpme and later at school are taught that a central part of
o ¢

'femininitxi involves being sexually attractive. Reinforceﬁ by the mass _

t media girls are encouraged to enhance their prospects iu the sexual
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marketfplaCe by devotj

g their spending power to such items as clothes,
. cosmetics, beauty prep rations*etc. Therefore we may arrive at a

eby despite a greater oveiall 1nvolvement in“
a ‘number - of different aspectsaof 'pop culture s girls do not buy a
: signiflcantlyvgreater number of ‘rock. records than the boys. It is
quite possible therefore that given the uni-dimenSional nature of
xféur pop media indicators, we are not fully‘explorlng the nature and
‘,extent of female involvement in 'pop ‘media culture', = . L e
Some support for this propositlon is prov1ded when we look at
" one pOSSlble 1nd1cator of- pop media 1nvolvement that we did not use.-.
-~ An item on-our questinnnaire asked respondents to name as many of the
songs currently belng played on their favourite radio station as _they"
'Vicould remember This item which ﬁiov1ded Murdock ‘and. Phelps with
‘thEII basic 1ndicator of pop media involvement wa: originally designed
‘to fulfill a similar function in- our study, and was based on the as-
-sumption that a- knowledge of the currént top 40'.playlist pre-3upposed
Aa degree of- inyolvement in pop media culture. However, as. was pointed
'out in Chapter 2, this potentlal indicator was not utilized in the
' study becauSe it did not correlate very highly with:our three other
yindicators'of.pop megia 1nvolvement. Neverthelesi,\at does provide a
broad indication of ‘how diligently respondents listened to "rock radio
(in the context of this study, primarily the radio station CHED) Based |

1
on the number of songs correctly remembered reSpondents were placed in /
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one of three categories; high, medium,orilow. ‘From this item'ye were
I » S ‘ - - Lo T
able-to ascertain that girls-were more likely than boys to correctly

- identify songs on the current playlist (Table 35)
Table 35

Knowledge of Songs on The Current”
"Top 40' Playlist by Sex '

TMALE . FEMALE

. KNOWLEDGE OF 'HIGH. 13 (36) - = 28 (78)
~ SONGS R S S
MEDIUM 37 (105) 39 -(108)
LoW 51 (144) F 32 (89)
TOTAL - (285) . (2715)

N
In terms of listening to rock radio, therefore, girls are
?:clearly more involved‘in‘the pop media than boyt. S ".“ ’
8 i . '
that our indicat7ri ‘of"

\\pop media involvement fail to adequately tap the nature and extent- ofy

© Our admittedly speculative conclusion is

female involvement~1n the pop media V Consequently, it is quite pos—
.:ibleathat our measures'are,failing'to'probe an.important aspect-of o
,pop culture, the involvement in whlch is likely to attract school—
B rejecting girls We can.speculate that 1nsofar as girls are. concerned

| o
v.the buying of fashﬂonable clothes apd the frequenting of local boutiques
!represents another dimension of 1nvolVement ;n the pop media: It is

these activities, along with listening to rock music rather than buying ;

rock records which may provide the context in which girls primarily

SR RS



'_'youth culture. takes on a slightly different form than it does for é

Ai-‘buy rock récords.

of the songs - which makes it a potential vehicle by which school—rejec-'

114

I

activate their interest in a pop culture. Certainly any visit to the .

< -

'numerousishopping»malls inIEdmonton on a Friday evening or'Saturday

will prov1de ev1dence of the popularity that such boutiques .as "Dalmy s

"Sweet Sixteen etc seem to. hold for high school age girlx) Further—

more, the style of these boutiques is very firmly based on pop music

: recorded pop is constantly used as a background to the stores 'commer— o

cial function. In short, pop music is fused w1th ‘the world of fashion&

and for girls such a fusion means that involvement~in a‘pop—based’

e

‘boysr speculatively, for we have no evidence for such a conclusion,

rschool;rejecting.girls.are mdre-likely to buy‘clothes_thanﬂﬁhey‘arevto

. . T
L

Our argument so far has been that the design of our measures -of

pop media involvement do notrtake adequate account-of the nature of
v : : o

_female involvement in a pop based y0uth culture However,bthere,may -

be a second problem assoc1ated with our indicators.

The crucial ptemise on which our hypothesized 1nverse relationship

betwaen schaol commitment and involvement in the pop media is based is
.that various values, symbols and modes of expression associated with the

'pop media represent a leisure milieux counter—poised to the formal or-

gansation of the school In other words we are arguing that there is

'Asomething about the content of pop music - either the sound or the lyrics

v
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tihg sdoléSCents can express.their disenéagement from formal'school
culture; o |
Since the initiel'emergenoe oflrock'n'roll.in'the.midel9505,
'lroek Fusic;tend'its 3udienee,'has-hecome'inereasingly differentiated&.
meny.diverse styles‘of'roek music:sre nowlavaileble to sdoleseents, |
not-all of which édn‘he Said.to eontain ecrebellious style or.eontent,f -
iAecordingly,'it'is.ooSSible‘thst our indieators:of pop media involve—'
. ment are insufficiently-sensitive to thevfect that pop music does not
representlavsinglei oultural.universe:[‘different groups of_sdoleseents
hhsve'different tsstes in roch music:vhieh'might'ﬁell he refleetive-
ofhdifferentAkinds¢otfinvdlvement in,or orientations‘tenards, popiculture.
.Consequently;‘the"employment of single general 1ndicators w111 tend
tito treat adolescent orientations tOWards the pop media in a rather sim-.n
plistic manner. |
| : With regard to the question of the adequaey of our mea5ures of
pop media involvement it therefore, may well be that ournindicators of
'.such involvement overlook or. conceal the fact that boys and girls have |
:different kinds of. involvement in pop culture ~Fortunately,‘an item o
'h;jpn the,questionnaire~enable5/us to test this possihilityl‘ Respondents a
A.were asked to write down’ the name . of their favourite singer or band o
5The resPonses were then eoded (by the author), according to‘e‘categor-

,’ization similar to that previously employed by Robinson and Hirsch
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lies between the 'formulaftr0ckgof the"top 40" and the}varieti%s_of
rock music which might\be termed*‘Undergr0undf; Thisflatter'category“d
' was further subdlvided into progressive' andvheavy me tal' categories;
'Top 40' in the context of this study, refers primarily to the

3

’ basic fare provided by the radio station "CHED" Artists currently
)representative of this genre include Elton John Donny Osmond and’ v
.Paper Lace. Also included in this category were performers suchas
- Perry Como;.iom‘Jones,.and'Paul Anka,-artists,who cater less~ex—.
‘clusivelyrto a’teenage.sudience.f Beeausetof;the'conceptual similaré B
yity~betWeen these'"middle ofdthedroad":artists‘and their itop AO'k‘
counterparts, it was decided to include them in the same category
. lhe. progre851ve ‘category is Very eclectiu and’ refers ‘to a wide
' -range of musical styles The progressives are seen by both.the artists
A’themselves and their audiences.as being marked by (a) a rejection of .
: top AO'Aformat rock and (b) their concern with musical innovation
5 Consequently; the progressive _category embraces a wide range of di-

verse musical styles and forms - from the fusions of rock and classical

il(e g Procul Harumo, the electronic innovators (e g Pink Floyd) and, a

‘ asimply, the very strange (David Bowie Lou Reed) ‘ Also included in

‘this category are the singer—songwriters (Bob Dylan, Joni’ Mitchell)

whose Aimpact: is 1argely based on the 1yrical content of their songs,

v;and the various forms of - ‘black"music (e. g. the 'blues of B B ‘King,

. (. g
~”the soul' of I&e and Tina Turner) But for the small numbers in-

' -
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“volved (in terms of selection-as favourites by the.respondents),fboth-
dsingerfsongwriters'and thehblack-pertormers would havedbeen assignedhto
a separate category.' . | | T
.%‘Anothervimportant'catego vgis prov1ded by -the. 'heavy metal' bands.
.'{The \heavy‘metal'ior 'heavy rock' bands are those bands whose musical
- style is loosely based on at_ rhythm.»and‘blues format. ,As a musical
g form,‘rhythmz and ‘blues originated in urban black communities in the n
"Unlted States. It later becamevan'importanticomponent of rock n' roll
itself the means of . cultural expression of whlte urban, working-class
'_adolescents. .However, as played by predominantly whlte musicians, most
J'heavy rockl has now lost ‘any links it mlght once: have had with black
rhythmn and blues ‘ Murdock and PhelpS‘include the'fheavy-_rock_mua o
i-sicians and progressives in the same:category ;~'underground‘. ~ﬁown ’

ever, -while it'is-true that:~for the most part, the heavy metal bands

-~

'»,are not’ found on ‘the 'top 40' charts, there are. significant differences

between heavy and progressive rock 'Heavy rock is built around a-

f ;formula of simple, repetitive guitar riffs and loud amplification.ﬁ As S

"such it provides a sufficiently discernable genre which does not jUStifY.f-'

:_:being placed in the more eclectic and innovative progressive cate~'.

igory. Good examples of the 'heavy mekal' style are- provided by Led

':Zeppelin, Deep Purple and Grand Fun Railroad.: Finally, we included

o a, miscellaneous category for the fans of the Alberta All Girl Drum and

L Bugle Band Her Majesty s Royal Marine Cuards Band and Beethoven.: AlBO‘

- included in this category were movie soundtracks, country and western,
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- a-place in the 'top 40' category or in either of the two underground' .

and jazz performers. -

S S U R

T2

It was not~alWaysieaSy to decide whether'a certain artisf merited'

v ‘ :
categ ries. For example, only a couple of years ago, Carole King would :

have been regarded as a singer—songwriter worthy of a- progressive

. categorization However, a recurring phenomena in the world of pop is

'waork whereby it becomes possible to: distinguish betweenAGhose students

.Kare therefore createg - as in the case of Eric Clapton - because we - o

I

'the example of yesterday s innovator being co—opted into the formula

rock.of,the top‘40" mainstream Carole King provides a good example
of this point :

A related problem is the progressive i r%ormer_ ho’gets afifreaktf/.u"

- * v
. hit single (e.g; Eric'Clapton with-"I Shot the Sheriff}). The prime

raison d' etre of a- classification of this:sort is to provide a frame—. B

»

who are primarily inuolved with mainstream rock' and thoseSwho are.

attracted to musical forms which lie outside this mainstream JProblems R

’

*:‘have no real way of knowing whether a respondent who claims Eric Clapton

(

“as his favourite performer is doing so solely on- the basis of his hit

’,

{_single..-,'-'

However despite these problems we feel that such a classificatory

Lol

‘1framework provides a reasonably accurate reflection of the various forms Cee

l‘of rock music currently available tOxadolescents



“In terms of thejargument_presented-ah0ve; We'feel'thatltahle‘Bé
.nrovides_some supoort for our contention*thatwthefnature of involvenent :“.~
l in the noplmediéjvaries“by sex}' | ‘ |
R ‘Tableljé'

..,Favolﬂ&te Type of Record.by Sex -

L4 B ; T e

MALE  FEMALE -
" op 40 - - 557°(148) © 73 (212)
B A PR T e 4
: EQX8HBITE" ~ PROGRESSIVE = 13 (36) - 8 (23)
o mEAW - 23 (6d) 13 @31)
S0 MISCELLANEOUS 9'(23) Sean
TOTAL. “ i:, (270) ', (289)

*

. .3;%.
The first point that needs to be made.is that theAmajority‘of
‘”i_both boys and' girls favour itop 40' rock However we. also find the
'igirls are more likely than b0ys (737 to 554) to favour top 40' rock
;while boys are more likely to favour the music of the 'heavy metal'
= lbands than the girls (234 to- 134) Thus despite (we would argue) girls' .
greater all round involVement in pop culture their preferences in
h.:'rock music indiCates that they are more. likely than bes to deOur the
',r'format pop of the 'top 40"' Our interpretation would be that for "'fv'
.girls the pop media repkesents a legitimate sphere of leisure activity,v
_.consistent with adult (and school) values and standards. Nearlytfiff e
-y . .

.jteen years ago, James Coleman made a similar observation.f_Commentingh
SN - L - R SR
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on‘the fact that the girls‘in his sample were 51gnificantlv more

likely than the boys,to favour Pat Boone over Elvis Presley, then a
,genuinetsymbol‘of Qteenage revqltvi, Coleman concluded that .. .
tinhese choices reflect.a»sdmewhatfigreateri'tendency ofvgirls to‘coﬁ;l"

. forn to adult 'valuesl': (1961: 22-23). Our findings would suggest "
;lthat; fifteen:years'1ater,'the.samelpattern»still}enists; | ”

N
Our explanation for the failure of the expected verse:relationb j

. N
ship between school commitment and involvement in pop media culture to

- m

Summary and Conclusions

‘emerge among the girls rests upon the inadequacies of our indicators of.
'f poppmedia:culture, More precisely, our argument 1s that our 1ndidator3a O
; of‘suchlinVOlvement_'tend to concealzimpprtant differences, by'sex, in
horientation towards.the pop media | In'the'nekt'section'we willcelahorf:“'

/-
ate on the following crucial theme implic1t in the findings discussed -

'-above namely that it is not, the pop media per se which furnishes an. B

o oppositional milieux to the school but more accurately, it is parti—\I,n»‘

sular types of rock music which fulfill this function.i‘”

High School Students and Pop Music

The previous research of Robinson and Hirsch Murdock and Phelps,' |

fand Murdock and McCron (1973) indicates that the adolescent audience .f .
' for rock music, far from being indiscriminatory and homogenous (as is

Syl
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sometimes suggested)'is in. fact highly differentiated along social.

class;anddethnic lines Furthermore Murdockcand Phelps research
’

R suggests ‘that the type of rock music an adolescent prefers is associated

T .
-,with his orientation tOWard school : o

/

:\ We have already seen that there appears to be a. relat%?hship be—i
"tween preferences in rock’ music and sex that boys are more likely
',than girls ta nominatev'heavy rotk as their favourite while girls..h

- are more 1ikely than boys to- nominate a 'tOp 40" record -On the basis
'.of previous research ~we had expected that social class might also
_'gshape the rock music preferences of the adolescents in our sample how—
‘ever, this did not turn out to be the case."i D b |
When we explored the relationship between commitment to school and
',preferences in rock mus1c we found a slight though not. significant
'gassoc1ation (Table 37) students with a high commitment to school Were .
| more likely than those withra low commitment to’ nominate a -top 40' »

:cord (67/ to 60/), while students with a. low commitment were. slightly .

more likely to. nomlnate a 'heavy rock record-than~those with a“high

'Vh_school commitment (23/ to 144) Sex did not 31gnificantly alter this .

3 relationship, suggesting, perhaps that school rejecting females share

“'a sim%lar/kind of orientation towards the pop media aT school rejecting

boys. 1
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4 ' Table 37

- Favourite Type of Record by a
General Commitment to School
. ’ o et ’ )

GfNERAL COMMITMENT TO SCHOOL

LOW . MEDIUM -  HIGH
- op 4 60 (88) . 65-(116) 67 (W4T)
FAVOURITE! - ‘PROGRESSIVE - ‘10_(15) 'io.(lg) o 11 §g4)
-RECORD HEAVY 23 (34) -18.(3£§\ 1 o)
MISCELLANEOUS 7 (11) . 6°(10) 9 a9 - .

. IOTALi' o (148):“ e @)

GAMMA = - 0.09 P = N/S

Because social class might be affecting the relationship between

school c0mmitment and type of favoured rock music we. next looked at
. 1 _ ,

’.the triangular relationshlp between commltment to school preferences»

. in .rock music and social class, treating the 1atter as a control var—
A b P -
“iable. We should point that for the purposes of the following analysis"

i
e

»the two WQrking-class categories have been collapsed into one, thus
‘presenting a dichotomised social class categorization - middle~class/ f.
;working—class | A subsumation of the. two. strata of working-class res;’ )
Ve pondents under one category does not, on’ this occasion .conceal najor t\l
taste differences for rock music within the working~class constituenc}.i
',labl:;38-presents the relationship between preferences for types of

cfrock music and commitment to school controlling fbr social class.
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. Table 38
: F‘avourlte Type OfVFRecord By a Gen'ereil‘ .
' COmmitment to School by Social Class
MIDDLE CLASS - e
GENERAL comﬁITMENT,To‘scHOOL
L Lo¥  MEDIUM | HIGH
| ibp.z,o - '»:-"'6»1’ (44) 62 (56) 66 (76)

FAVOURfTE.Q ’ PROGRESSIVE 14 (10 12 (11) }.‘12 (14) N '

. RECORD HEAVY . v f1'1§ (14)» 2 (ﬁ95 | :ﬁil'(ij) _‘}_

}MISCELLANEQﬁS\'_"“ 64 4 10. (12) -

| TOTAL N P }: ‘(22) B f-'f(90) ; "‘ ;l(i1S5‘
Gt = - 0,05 rews T

e |

- HM.1 fm@Um;5fv ﬂUﬁ;f"“iy,

Gfgen s may e
55}(3) -9,,’(5); e

| . J 3 f32 (18) o 121(7)  ‘?1? 15 (10);5'

o @ oous . 9 (s) 7 (4)  ' 6. (4)

P (57> en, o (65)

b 022 p-ws .

?;gnumbers the indication is Ehat among middle-.j-fl_”:

- : -

clas;‘ad ;escents there is no relacionship beiween favoured rdtk musici _j‘

,and a general commitment to échool.\ Among working—clgps adolescents, i

',
-l
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on the other hand we find that those students with low. c0mmitment to
fschool are less likely than highly commited §tudents to. favour top

‘40' rock (54/ to 71/) Conversely, students with a low commitment are-
T A

more likely than their highly “commited peers to favour the music of the :\

0}
.

' _'heavy metal' bands (327 to 157) - ‘( .4_ T
Finally, we explore the sinmltaneous effect that sex .and - social

class might have on the relationship between types of rock music

nominated as a favourite and school commitment. oThii:relationshiof

A ;
3 . 2 A

Ais.presen;ed in Table 39. o v. N
L Small cell freduencies renderlthese‘findings very'speculative.3
thevertheless, the indication is that there is no relationship between .

| types of rock music nominated as a favourite and school commitment
-hamong either~middle—class4boysrox gir13a~ However,.among both working—i
v_'class boys ‘and girls, we find that low commitment is more likely than _1'
high commitment to be associated with 'heavy rock', and that, - converselv,

-*students with a high commitment to school are: more likely than thosek\:zk

'with a high commitment to ‘'school to favour 'top AO?Arock.,



, Table 39

Favourite Type of Record by a General Commitment
to School by Sex and Social Class . .

 MALE MIDDLE—CI@SS |
GENERAL - COMMI TI‘IE‘;N;‘I T0 -séuo_OL
Low -  MEDIUM  . H’IQH
'”iOPJAO_ - 508 e (28) f  48 (25)

 FAVOURLTE PROGRESSIVE : 14 (5) - (6) = 19 (10)
RECORD

e

:ﬁEAVY' L 80 26 (1) 19 (10)

MISCELLANEOUS - 8 (3) - 2 (1) R VA ¢ )

TOTAL C@e G (52)

oA = 0.04 B ='N/s L
FEMALE MIDDLE CcLass a |
, i MEDIUMA~ff: ,vﬁrcﬁ |
"d:o_pu,o»v-. . 72 »('z‘/é),Av g 65 (28) o8 (51)
_PRocziEs'si.v'g" W) 12 6 ()
:mvy L nw . s@ s e
,4 ‘MIECELLANEOUS 3 '(15’ 7 (‘0),-‘ a5
“.TOTAL @8 -,:(40)" o (63)

GAMMA=015 o oRaN/S
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-RECORDH

. ToTAL. ¢

Table 39 (econt)

MALE WORKING-CLASS

TOP 40
. PROGRESSIVE =

° HEAWY

MISCELLANEOUS

TOTAL

GAMMA = - 0.21

! .
S

GENERAL COMMITMENT TO SCHOOL

- LoW

fSO.(16)'

6 (2)
34 (11)

93 ¢

(a2 y

P = N/S

MEDIUM

66 (19) 
10‘135' |
17 )

7 @)

 (29)

[

Ce

" FEMALE WORKING-CLASS

TOP 40

PROGRESSIVE .

HEAVY |

MISCELLANEOUS

¢

GAMMA = - 0.19

28 (7)

" LOW
60 (15)°

4 (1)

8@)

(25)

P = N/S

R RO
1@

MEDIUM

@)

K

. 15.(6)‘9*;

6!7'(2);, 5

(28) .

Qa9

HIGH"
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74 (29) ;"' o

s @)

s (2);

i

i
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We would contend ‘that these findings provide&i::e %upport for our

‘ token revolt' the51s, outlined in a previous sectl ., It seems reason-

able to have expected had the pop media been an important source of

p-us_

o »

.,opPositional values for middle-class male school reJectors that t{eyh
ur the

w0uld have been more likely'than~working—class reJectors to favo

"morezgontroversia& and threatening of tbearock performers. However,

as we have seen, this does not. appear- to be the case: working—classv
v'school reJectors are ‘more 1ikely than their,middle class peers to be :

involved with musical styles which embody those elements most likely

 to be’ disapproved of.by,teachers and parents. In”fact 'heavy rock '

‘ appears to be a culturalfeXpression of'working;class,school.rejectors.‘”

' The_popinediéudoes'not) therefore; appear to have‘thefsame'set of_h
vmeanings-and values for middle;class'school,rejectors.as it»doesvfor
working-class rélectors}‘male.and female.i‘We'will-returntto;this’
_»theme:a 1ittle~later‘on.‘ A ,; .

In a~sinilarivein* we exploredAthe.relationship,between;sex,,

social class, delinquency and typ@s of favoured rock mu81c. We.were .

-

again trying to find out wheth%r certain sorts of rock music prove -
.'more attractive than others to delinquent adole5cents. Consequently,‘
'Table 40 depicts the relatlonship between type of favourite record

' and delinquency. g
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- Table 40

» Favourite Type of Record by Delinquency

L .J

DELINQUENCY
B 7 S ﬁbeuﬁ.vf -"inicH -
Top 40 68 (185) 69 (96), ‘:55 (75)
. FAVOURLTE fRoCREsslvt N 11_(30)3 °”i11 (15)-'l 419 (12)
O may - Ben wen w (4‘1): o
| MiscELLANEous };-“8'(23)_ | A_ég(s)%.'- \i‘6 (8) N
TOIAl‘. o .*"(273)-q "(las) . '(136)¢ o
ommi’= 016 2= o5 R

. ‘,F

Table 40 indicates that adolescents who show a hlgh delinquency

1

score are more likely than those w1th a. low delinquency score to favour

~

' the music of the 'heavy metal' nu31cians (30/ to 134) ‘ Concomitantly,vﬁc“
jstudents who score highly on delinquency are less likely to be the :
' top 40' nominators than the students low ‘on delinquency 54 tc. 682)
‘.fNeither sex nor social class appeared to substantially eff t this
';pattern.‘l" .

.. Discussion -

“We may tentatively conclude that for WOrking-class school rejectors

—

_and delinquents, 'heavy rock' music serves as an important negative ref—
o erence point, counter-posed to school culture. Whether it is the con-viw',

'1'[t§nt of the . music (Loud brash and fast), gr ~ the style of the musi—gf o

: ciaqs, or ‘a comhination of both which is pivotal in furnishing this

‘-symbol of opposition to school we cannot really know. However, there ®

| "fjis little doubt (although we have ‘no. empirical evidence to support "*fin“cd'i"‘

£

-~
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~this contention) that the performers best representative of this ;
: genre of rock music-—Alice Cooper Led Zeppelin Black Oak Arkansas
:New York Dolls - are- the rock musicians most heartily disapproved of
Lby the adult ‘world, and their school'representatives R teachers.. df
' course, the very disapproval of these artists by custodians of school
.culture merely reinforces their’ attractiveness to anti;school students.
ffnln essence, therefore the music of the 'heavy metal' bends takes on the o
meaning that it does’ for school rejectors precisely beca se it is. un- |
acceptable to ‘the. upholders of the school order. Our ar ument is that _ -
— 7 ,
the promotion of an anti—school stance’ is aided by the selective ex—:f
traction of one partloular form of rock music (ile. heavy metal).from
.the increasingly diverse styles available to all adolescents, and is

-used alon331de the more traditional cues. of rebellion - the leather

’~jacket and long hair ete. - to define a negative relationship with the‘

a

.school order.'"

Furthermore, it is important to point out that for most adoles—
:v‘cents, top 40"rock contains little Or no rebellion style or content. ,
. As Stanley Cohen has pointed Out . .'} since its,creation in the t_'.'

fifties, a mainstream of teenage entertainment culture has been con* “'

1'formist in character, and conspicious for its passivity and coutinuity

- ;with adult values (Cohen, 1973 180) It is only when we look

fbeyond the format rock music of the 'top 40' that we find formsgrf rock
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.'nusic capable of providing signs ‘and symbols congruent mith a‘re— :
) jection of school Values and authority |
More specifically, the particular attraction that 'heavy rock'

holds for working-class school rejectors and delinquents underlies the
Ariargument (Murdock and McCron) that rock music does not-have ‘a’ uniform

- set. of age-specific meanings for‘its consumets.: The consumers oflpop
are, in. fact fairly discrlminating and as we have seen, tastes in
irock music are clearly reflective of the nature of ‘an adolescents
-telationship w1th School and hls“degree of involvement in delinquency.i
In short, a number of "taste cultures" (Gans 1966) ex1st within the
;high school constituency, the boundaries of which are 1arge1y defined .
by sex. and social class, commitment to school and a propensity for |

delinquent.leisure activities.A“ ) ".': ) '_" e ;V §
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<y )

”In this final chapter we. will firstly, present a brief Summary

L of the major results of the study. We will also attempt to show how |
,Aour findings, and our 1nterpretation of them, might aid our under— .
'standing of the phenomenOn of youth culture . Secondly, we will
s‘briefly outline what we. consider to be tWO 51gnificant areas in whichp-
further research should be concentrated This section will also in-’--

lude a short discussion of how one of .the. weaknessess of this study

might have implications for future research

Summary of Findings

jfirstly; ourbfindings ‘rovide basic support for the hypothesis :
that a. general commitment to school 1s inversely associated with both
' elinquency (our approximation of street culture‘) and pOp media cul—
ture v In terms of the association between commitment to school and
'delinquency we. found that vthe inverse relationship is stronger for-boys:‘
i ”than for girls. We also fOund this inverse relationship to be stronger.:
iﬁfor unskilled and skilled working—class respondents than for middle— .
.._}class respondents. Furthermore the joint effects of sex and social }‘:p
.;claas are such that the inverse relationship between sthool commit—

»ment and delinquency is strongest for unskilled working—class boys e

v

. and weakest for middle—class girls

~a, B
-



' ‘ment in the pop media among girls.

Ce
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.

o With regard to the inverse relationship between a general commit- p

school and pop media involvement ‘we found _more or less in—'
. o | .
depend ntly of social class background thatjthis‘association was st(onger' .

for boys than it was’ for girls. _-, -

In fact on the basis of the measures employed in this study, school _

T rejection does not appear to be significantly associated with involve-

~l Furthermo;% we'. found only marginal support for the argument of

Murdock and Phelps that delianency and pop culture represent alterna—.

: tiVe and mutually exclusiVe forms of - out—of—school youth contra—cul-

'”rture for different categories of school rejectors.* In other words we R
"_found little evidence to suggest that different antibschool peer groups ’

':fexist within the Canadian secondary high school

Our third hypothesis was that the inverse relationship between

school commitment and our two central patterns of youth culture would

q,v:be stronger given a poor academic performance, -as measured by three : /

fseparateuindicatorsr With regard to the relationship between school |

*

Q

'c0mmitment and delinquency, the pattern was reasonably clear.‘fas
'f:expected a low commitment to school is more strongly associated with a\;
- ;lﬁhigh level of delinquent activity among students with a poor academic

- '»fperformance than it is,among those performing well in school._ =

f

However the effect that school performance has on the relation— _b

ship between school commitment.and our three indicators of pop media l“f:bu‘

o



B £

ﬁ-inuolvement wasvsomewhatfless.than clear. Although official' school
‘l_ grades had a. slight effect - in the empected direction - upon the in--
o verse‘relationship school commitment and pop ia involyement, the -

self—reported school.performance items eithe;E;jd'no'effect'uponuthe

relationship or had an opposite'effect to. that which we had expected.
‘ That is to say, the - inverse relationship between school commitment and

pop ‘media involvement.tended to- be,stronger‘among‘respondentsxwhorre-f

o ported-doing well in‘schoolfthan among.those.who,reported doingipoorly.f:_-
~i.>We tentatively explained this unexpected pattern in terms of the pro— ;'_
| pensity for students with a low school commitment to misrepresent the‘.
quality of their school performance. among students with a low commit—
ment to school there was a significant discrepancy between reported yer*
formance and actual performance.' |

| .Discussion}.f-ﬁ

B (A) Some cross—cultural comparisons .

AlthOugh we found basic support for our first hypothesis - that
»

‘a general commitment to school is inversely related to both involvement
in delinquency and the pop media - the degree of association was not as

strong as we might have expected' this is particularly true ’l-

media adaption. Perhaps it might be worth speculating 48 t why this

might be. ' //

A crucial premise on which thisrstudy is based is that high school i
. a {

students are: forced to choose between two fundamentally opposed roles,

S
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re
/

namely a’ ood student‘ role and a 'teena e' role. These two roles
8 g

- are associated with entry into either a. pro—8chool peer culture or one

" of two anti-school peer Cultures Invariably this process cof recruit-

ment to contrasting peer cultures is. assisted by such in-school' or-

. ganisation factors as the streaming ‘system. '

However, students in Edmonton high schools may not be forced to
make this crucial choice between fundamentally Opposed roles and cultures."
1In contrast to most British secondary schools Edmonton high schools are

' [

.'1iberal in their basic ethos,' school uniforms (always a contentious

1ssue with British school children) are not required, therefore students g

"vfare not forced to conform to schools s definitions of good taste'; re- ‘

s}

lationships between teachers and students are’ more informal and schools

-make fewer attempts to intrude into students leisure time (in Britain, ;

*adolescents, particularly thOSe in prestigious grammar schools, are o
' given quite considerable annunts of homework most evenings of.the week
..and are frequently expected to play for school sports teams at the ’
3 Z.weekend). Finally, none of the three junior high schools in our sample .
fwere streamed given that the practice of streaming students appears -
l to be an important factor in shaping sub-cultural identifithion, we |
“'7:“would expect its absence to reduce the probability of a polarization of

"peer cultures._ L

Briefly, then our argument is that differences between the under-\
’lying value ciimates of secondary schools in Britain and Canada may op-'

»erate to retard the development of contrasting peer—cultures in Cane—_\*“

,..‘

T



135

_dian high schools Accordingly, this may explain why Our inverse rela-.:fr B
ytionships between school commitment and involvement in both delinqnency, ?
-and particularly the pop media are not as\stroné»as we expected them to lv:"
Secondly,ia d in a similar vein although we have typified the
»pop media as a source of anti-school values and symbols we might have.
overlooked the extent to which the Canadian secondary school may have
.formally embraced some of the values and activities associated with
ht‘ pop culture . For example .we would contend that Edmonton high schools
place greater emphasis upon the hon—intellectual aSpects of adolescent Q- -
' ydevelopment than does the average British secondary school Conse? ‘
v»quently,.a greater tolerance in Canadian schools is shown towards the ;
?expressive ‘non-examinable areas of adoleScent life such as dating and
dancing.etc.: Our argument briefly, is that there is less intrinsic_b
‘hostility shown towards pop culture by teachers in the Canadian high j'l
ﬂtschool than there is in British schools. This might have the effect of

'llimiting the oppositional role that pop culture is capable of fulfilling

\for school rejectors in Canada.v The 1iklihood of this being the case ‘i

oA

ris increased if aspects of the pop media are incorporated into the formal B

S school curriculumr(for example, if pog music is used as source material

lﬂf:,in English lessons, or treated as a legitimate musical form in music

"A'llessons) To conclude we are suggesting that some of the expressive

‘fvalues associated with.the p0p media may have been incorporated into the v.u }

i
. a
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* formal SChool culture, thus minimising the attractiveness of a pop-

‘{7 based youth culture' to students with a 1ow commitment to school.

3

i
‘ This might then have ‘the effect of weakening the inverse relationship
,‘( .
between school commitment and involvement in the pop uedia.

4 .

oy

To account for the extensive involvement—of unskilled working--‘
lass boys with a low commitment to school in pop media culture we
hi..invoked an argument which rests upon the nature ‘of the working—class

”wxycommunities found in" Edmonton given the . absence of a traditional

"rjlworking class community, a. commercially based, nationally disseminated

”?Y:pop.culture will take on an increased significance for working—class
' fﬂ adolescents.n,*’ | | | | g
)Interestingly enough, a similar argument has recently been made
”I .
.t with'regard to British workingvclass communities undergoing social
‘Itchange brought about bgéafor example, slum clearance and the contraction

vof local employment opportunities (Cohen,, 1972) In accounting for the

o »energen e of a-"Glamrock cult", focused upon such Pop performers as

‘ } Slade and Gary Glitter among working-clgés adolescents, -

"*:hIan Taylor and Dave Wall argue that the leisure industries have merely
I; filled a void left by the :"”:i i;;h- | |

accelerated collapse of the traditional institutions of
workingoclass leigure - ‘the arenas in which the- class -
derived some compensation for its weekly subordination
" to labour-and regimentation. ‘The centrality of -the .
local professional football. club in’ proletarian weekend
culture ‘has.‘been erodedé!{he gradual incorporation of
. the 'the club' into’a n#flonal middle—class cultifre
translating the svpporter into’ a spectator -and- widening
the distance between player and fan.. ‘The. local pub
has heen increasingly transﬁormed from a neighbourhood
- ‘bar. into -an - impersonal retail outlet for consumer capi—» L
: talism. And, firnally, ‘the local working-men's. clubs have
. been’ very extensively updated: (ot else’ outmoded) by the' mass o
", night club’ chains' ('.owned by Balley 's,Fiesta, Mecca’ and B
“Top" Rank) The: collapse of! the: working—class weekend,
signalling thevdemise of- collective class leisure has" left
a void in workingbclass ulture .:." (Taylor and Walls
- : Coel forthcoming o




! Taylor and Wall see the demise of a traditienal working—class

cultuné)-particu? ’fie leiSure arena as being a significant

factor innaccouni izemergence of what has become an important.’j,
Leaving aside their argument that the

9

emergencef_ primarily attributable to. the marketing
techniQuesﬂ' Qindustry, Taylor and Walls speculative analysis‘A:

‘ffrom our own. Whereas they account for the im—

\

'is'not'veryii
"pact of "Gali’ ﬁflture among working—class adolescents in terms of i:'v,
1ﬂk1ng-class culture we account for the significancef ’

athe decline of
ii.p media culture amOng unskilled working-class boys:,?

of'a more gene@.
:'in-terms‘ofla,l}_ v?f traditional working—class culture. e

' if(ﬁ)uv The7C0nteui f YOuth Contra Culturel'vf

We have already rejected the thesis that delinquency and the pop
it / )

‘Jte and distinct forms of out—of—school youth contra;d

- media represent sep,

'culture.--Our ar-"j1 d be that, rather than providing ‘the’ basis j»":

of a distinct ; ‘olﬂpeer culture elements from the pop. media

. 5 71._. .
- jare enmeshed with.the more traditional delinquent values and activities

"most frequently associated with anti-school students and fogether they '

‘ “

'vform the basis of the,counter-set o; leisure values which constitute a- ‘

s,

'??.youth contra culture

Secondly, on the basis of the results from this and other atudies, 5o

'.we would conclude that what we understand to be youth contra culture

Ziiis msde up of two basic"comp%n””ts., First the searCh for an slter-
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V inative\ to the school’sponsored 'good'studenﬂ role results in a pre;i ‘
mature affirmation of (largely wquing—class) adult roles and behaviours -

- roles which by defifition are found outside the school setting We

would argue therefore that the first eleme t of youth contra culture
is derived from anv exaggerated display of 8 lected aspects of behaviour
' associatedlwith adult status (Hargreaves p 173) The second and_j
.equally important component of youth contra culture lies in rts em- _"
“:fphasis upon a conspicuous involvement in 1eisure pursuits, an involve-'
*ment which contrasts with a. rejection of the values traditionally placed

upon the importance of school and work -

{c) . The Impact of "Youth Culture

To conclude we think it misleading to use the term youth culture'_*
',as though there is a common culture shared by all adolescents.r Our ;M‘
yf ndings, in fact, suggest that adolescents reSponse to‘the conflicting"‘
:“demands of school and youth culture is very much determined by. students '

.'f 'perception of the relationship between high school and‘future life—' '
./ | .| .
.chances. Although its/attractions are potentially available to all

RS

“;r.ad01escents, youth culture' has its greatest imﬁact upon those young '

peOple most disenchanted with school, Secondly, even those expressive
T
?activities which tend to be associated with all:gdolescents~r and which

are therefore frequently regarded as being age-—specific - do .not. have

w

*the same meaning or hold an’ equal salience for all adolescents. “To this -

end we can concur with the authors of %ﬁe following statement'-i.

- .
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while for most adolescents intefest in 'pop muzé%f'may'
: be expressive of a temporary adolescent .status and of a
ir‘temporary (and at most partial) rejection of adult norms,
- for delinquents it ‘may become expressive of a more per-
manent status where ordifiary avenues to. success are seen .
as blocked and where the attendent middle—class norms -
are over-rejected" (Halloran Brown and Chaney, 1970: 108-9) .

, However, it is very important to point out that not all forms of pop .

music are associated with school rejection. As we saw in- Chapter 4

'different categories of adolescents have different kinds of orientations

towards the pop media'iunless this”fact‘is recognised‘ further-research

oA

- on the impact of the pop media upon its adolescent audience will be -

seriously flawed.

- .Directions for Further Research

;Briefly; we’wouldhlike.tofmake three'major recommendati_ons‘.fori

B further research. - = . o 'p\»-» :v.-_v.;f A

Th( T&rst suggestion springs from one of the limitations of the

:ﬂpresent research Any further research undertaken in this area must be,

: particularly sensitive to the problems associated with the adequacy '

o

'bof measures and indicators. We have already suggested that in this study

f.Accordingly, the possibilit¥ must exist that other dimensionsuor compo—

'We would suggest thaé‘the nature of street culture needs ‘to be more o

‘”nents of the phenomenon wefe notradequately explored '-' . fidgif =

~

: pop media culture was measured by a vefy 1imited range o indicators. ‘

-

B

The concept of street culture confronts us with a similar problem.

[T
e 2
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L4

'”adequately explored before further research is undertaken employing
the concept.; Briefly, we need to find out what are the core activi-
ties of Canadian street corner' culture, and accordingly, what shape
and form it takes. | . : ‘ - | .‘ -

. . [
Secondly, we would suggest a more thorough examination of the

_ middle-class tokenﬂrevolt thesis, outlined in Chapter 4. »Although
we have made 'delinquency -and vp0p the focus of attention in this
study of youth culture', a more adequate exgloration of the token
: revolt thesis‘might beimade if, for example, illicit drug use or pre—
”Amarital sexual behaviour were looked at. These two aspects of adol— ‘
Aescent deviancy might prove to be particularly attractive to the |
‘mlddle—class rebel',.estranged from school but nevertheless still en-
vdorsing middle—class assumptions—:} a career. Pre -marital sex and the
usage of - (certain) drugs might permit a degree of/deviant experience
-without necessarriy jeapordizing futute career prospects., |
l\ lhirdly, although we earlier dismissed the thesis\that I
'-_ youth® cuIture 1s’ Iittle more than the product of the major branches of
»the entertainment industry, the fact remains that the present economicﬂ
;system is dependent upon the continual and consPiiuous conSumption of..e'
goods and services, and that adolescents tonstitute a large and viabled
E'market for such industries Therefore as a. second recommendation forv
| further research we suggest a thorough analy;is of the relationshipb
between the poyular music industry and its adolescent audienci, In
'terms of trends’ in‘pop“music, for example, can taste cultures :be



a

created by record companiei’ Br as Gillet argues, can a mass aud-
o ience influence the content of a fbrm of popular entertainment dis—

.seminated through the mass.media? These are_empirical questions,

and'the answers to them would place us in a better position to judge:

the relative influenCe of recording industry'and'adolescent_audience

\

in the forging,of a 'teenage culture', and would allow us to draw

' conclusion'regarding'the extent tovwhiCh ’youth culture s purely a

n'marketable phenomena subject to the same kinds of market forces as

L 98

“any other produbt.

. 141 Y
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- ~—Elaboration of Measures Employed in the Study

' A‘PPEND_IXA ONE

!

(1) The General Commi'tment"'toi Scnool Scale

-
¢ 1

Each respondent c0uld achieve an. average score that ranged between

: a-low od 1 and a high of 5. Respondents were categorized as being low
‘on school commitnent if they scored between 1 0 and 3 0 medium on: schoolbv
.dvf,commitment if they scored between 3 01 and 3 50 and high on school
’commitment if- they scored between 3 .51 and 5 Accordingly, 28% of our

‘respondents were categorized as being low on school commitment 332 as - -

1

i".,ybeing medium on' school commitment and 40/ as being high on’ school 1%

P commitment.

Y

o

f(QJ_TThe Involvement'in'DelinquencynScale .

N T

Each respondent could attain an average score that ranged between /hﬁ

v‘:_O and ¢’ Those who scored 0 were classified as being low on involvement
Aniiin delinquency, those who scored between 0. 1 and 59 were categorized
}uas being nedium on involvement in delinquency, and those who scored |
;between .60 and 4 0 were categorized as being high on: involvement in
-y.delinquency Accordingly, SZZ of our sample were classified as: being )
'fidlaw on delinquency involvement 31% as being medium on delinquency |

involvement, and 162 as being high on delinquency involvement. Be-"l

T I
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.cause of'the skewed frequency d;Ltribution of our delinquency scores,

it was - unavoidable that our three categories of delinquency involve—

e

nent were of unequal size.

\

(3) The Involvement‘in Pop Media‘Culture Indicators

IS

«4). Size of RecOrd_Collection,4 - ;_'h T ?“ R ’

Respondents'_record COllections varied in Size»between O'and‘98.~~

1.

‘records (singles and albums) Those respondents who claimed to. have _

J

6 or less records were classified as having small collections, those ﬂ'f

B who had between 7 and 20 records were classified as having medium—
'sized collections, and those who,had 21 or more- records were. classified
tfas having large collections Thirtylffour‘per cent-of ourireSpondents.
o were - categorized as having Small collections, 342 were classified as
,having medium collections, and 334 ‘as’ havingllarge collections.k_j'

R

, -‘:(B)‘ The Number_ of Records Bought Within the Last Three Months'

Our respondents clgﬁned to have bought between 0 and 33 records

O

'_within the last three months.‘ Those who had not bought any records ;~\$\{;:“" .

g were categorized as being low on this indicator of pop media involve-

f:lnent those who had bought between l and 3 records were categorized.as '
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having a. medium involvement and those who had bought between 4 and

33 were classified an having a high involvement.- Accordingly, 412

'(J A: of our respondents were in the fow category, 332 were in the medium
category,'and 26A were in the high category on this indicator of pop
I media involvement. .'fi L 'fg's_d’fi |
i. " | | | ‘
f '(C)\‘Selt-Concept as a»Roeh‘Fan. a
v'1(Howzinterested:aréiyourin,rock:nusic2)
“f' é !hespondentsghad‘;iresponse:optione‘for this,uthe;third:indieator:
ﬁiqffbep)media%involvenentt . a -
. :}_jfitft.f wery'interestedk'

quite intereSted;

-allittle interested

4,‘

= not interested at all _i."

, ‘3 zThose who reported being very interested' in rock music were
: ‘-f!"" N ,( . '
A'; categorized as’ having a strong se1f~concept as a rock fan and made
”Q@ up 25% of our~sample. Those ‘who' reported being quite interested’

y o

"i:ﬁ in rock music were categorized as having a medium :self—concept ag a’

rock fan,'and comprised 47% of our Sample.. Finally, those who reported'

[
iheing a little interested' or not interested at all‘ in rock music
'4 T : o

;hwere categorized as having weak self—concepts as a rock fan and made,‘

up 282 of our sample.fj_.‘ﬂﬂ v-'»"

L
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The Measures of Academic Performance

| For our first indicator of acagemic performance - self—perceived _
‘ academic ability - the response Options were as follows.--'v>

b— among the best B | |
'_—above average

- about; average? S ;' ,' 1 ) - ;. oo ; f,;}d

among the worst - —

1

'don‘t know :

»

‘Respondents who claimed to- be either :among the best or above ‘3’

‘average were categorized as being 'high' on. academic performance.:‘3ZZ'g
’:;lof our sample were . in this category. Those students who claimed to be

| about average " 'below average or. among the WOrat'wne e categorized
;'as being low on academic performance, and made'up 634 of our sample.l o
- For both self-reported grades and official' grades, the response ’

:options were as follows‘ :

"14 mainly A's/

metnlyg's L
ety s

'mainly'D'S'and:F'e j;.'

-]

Respondents who reported or scored ‘A' ' and 'B s' were categor1Zed.

as being 'high' on academic performance those who scored 'C '8! and be-"'
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>rglow were categorized as being 'low Jon academic performance On the
5‘self reported grades measure 604‘of our sample were classified as‘,.'-
‘having a 'high' academic performance, and 40% a 'low aaademic per-

"formAnce.» On the official' grades measure 56A of our sample were _—

?1categorized as having a high academic performance and 442 a"low

e ) o ."'~‘..
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Introduction

This is a short questlonnaire concerned malnly w1th your feellngs about
school and ways in which you spend your leisure time. It is part of some -

~ research that I am doing at the Univérsity. Nobody at #chool or at home
. or anywhere else will see your answers. The information gathered from

- this questionnaire will be taken to the University, where it will' be
,_used by me for research purposes only Do not write your. ndme anywhere- .
“~.on the questlonnalre - T : -

¥

i

- Instructions ‘ o ‘ |

You will notice that some of the questions'ask you for information -
about yourself (e.g..for your age, what school grade you are in etc.).
: Check ‘the one blank opp051te the response Wthh is approprlate for you

_ You will also notlce that some quest10n5 are followed by a "yes"
or a 'no'". Agaln ‘1. want you to check the answer you think is most
appropr1ate in your case. Check one number only for each quest1on

F1na11y, there are some questlons wh1ch requ1re you to write in’
your response.

3

This is not a test, therefore there are no 'rlght' or wrong
answers: Nor is it going to be graded in any way . Just try and be
‘as truthful and honest as_you can. L

"’Please read each questlonuvery carefully and answer all questlons

Thank you SR /_.‘-ﬂ_,,fﬁ .

SO .
‘ (Please_turn over)
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“Answer all'queStiens'

[

1. Are you male
: female

N

2. What school grade are you in?

7th *’ | 10th
8th 11th o
- (‘__9th_ © .. 12th o

3. How old'are you?:. - o ~ Date of birth?: .
e i T - (Day) (Month) (Year)
10 s R A
- 117 ‘ 16
12 17
13 1 IR
T ‘

§

Hﬂ |
I

4.  P1ease wrlte down the name of your favorlte radlo statlon B

| 5. Write down the names of as many of the songs (or the 51ngers of the songs)
being played by your favorite radio station at the moment.. Don't rush_ '
thlS questlon - try and write down all- the names’ you can remember

j‘21
22
- 23
24
25
26. .

270 .
28
L o - 29 |

w0 30
o m
iz - ST 32
BV . S
15 - T
6 e - 36
19 e s

io<wv\lCVUfh-Q{h>h‘.
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) ¥
°© .

Write down the names of your 2 most favorite bands or‘sﬂngers'fegardless .

of whether their songs are befhg'played by .your favorite radio-station_

or not. .

-1 (If you do ﬁdtlhavé'a:fAQOfité band or singer, just leave the spdce blank), -

.

Have you been to any Rock Concerts in Edmonton this year?

“No . 1 ’_f‘) o

Yes 20 ,

“Ileeg;yplease write down the names of the singers or bands’you have
:been-to7seef . o o ' e o

_AboUt'howkmahy‘rpck records (singles and albﬁmS)(gd you have in
- your coIlection? s : T e S

he .
.. L]
s .

iHonmanyﬂRockﬂRécordsi(éihglés or’aibums) have you'bought'in fﬁé.
last 3 months? . S T - :



.

- Very interested
12

13,

14.

. ‘Do you have a favorite record right now? o

oYes 2

e -,

No' ‘1 .
- If Yes, what is‘it?_'

o

How interested are you'in Rock music?-

Quite interested
A little interested .
Not interested at all

A N

. Do ‘you own your own radio? .

Yes | 1
No 2

- Do you get pockét money ‘Or_an allowance from your parénts?'~f' )

No - R S N

1 oniy gétfmoney'@héh_I need sbﬁev“ i v

Yes, on a rééulap;basis (each-weék.or‘eachfmonth) ”“

o

A

: Ahgpt,how:much-db ypu'gét.éaCh'wegk?  .

B

sitting and other odd jobs done around’yOur house for money):

No, . 1

————

o Yes 2

'”.If_Yes, about how much dq’you earnﬁqéﬁhiﬁeek?f}'?
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»During the school yehi;dbﬁyou5haVe a part time,job.(iﬁclude'baby S



15.

16.

ST

.| Mainly A's (80% or above)

18.

1.

- 20.

‘What program are YOu currently in at'schooiz

.~ Vocational
“Matriculation
" General :
_'Bu51ness

* Mainly D's (405 - 49%) . .
- Mainly D's and F's (400 orlunder)l

Amon'g the’ best
. Above -average
. - About average

. Below average ./
~ Among the worst
'Don't know-'

::7WHaf is_your'thHe;‘e jOB?-,@.'

159

Technical .
Other

o' alvd o' =

Have you eyer been kept back a grade in school? .

- Yes 2"
\iIf Yes,'whieh gradewor"gxadES

What were your gradés in high school last feaf?‘

Mainly B's (65% - 79%). -
Mainly C's (50% - 64%) '

Jotalatod sl

Don" t know : ) :

_How do you compare 1n school ab111ty w1th other students 1n your school’ i

1

What JOb do ybu expect to have after you flnlsh your educatlon?

.Brieffyndeoetibeuthe tfoefof work‘yoofwfli do;io this,job?~

s DeScriBeiiﬁ youf]ownfﬁords'ﬁhét-your father'does:when.he'isoathOrk{‘* C



21.

[..

Briefly-de;cribe_in yourfown'words-how‘YOu;generally‘feel'ahout school.

For the next set of questlons tick the approprlate box.

22,
23.

24,

25,

2.

27,

(1)

. ‘Strongly.

Dlsagree

On the whole I qulte enJoy ~'.“

school

at school are-a complete .

'waste of" t1me R

Most of the teachers in
this school are really .
1nterested in the students

"'School is the same;, day :
after day, week after week .

Most of the teachers at
- school- really ‘try hard to
;- make the lessons 1nterest1ngﬁv

Most of*thewtlme.ln”school :

* they treat you like a kid’

1 feel that thehthingsvl'

- do at-school waste my time

. ‘more. than the things I do
“jout51de of school ' '

2

The people who qu1t school
are: some .day going’ to. be

i-_very sorry they d1d ﬁ

30,

- Most of the- lessehS'yeu do -

I am not goxng to. work hard o
“in school 'since I know."
‘plenty of people who have“”“'

- good jobs without much R
educatlon SN

31

"School is 1mportant to me o
mainly because it will help f'
f me . get a good Job

@ 3

Dlsagree Agree

(4)
Strongly

Agree

&)
Qndegided”



32,

33,
34,

L. 35,

L 36
3700

I'm pretty .sure what's
going to happen to me in.
_~ the next 10 years and'I
~.don't think schooling has
'_'_m'uch’to' do with it

" I just take each“$chool'da&
as it comes and don' t th1nk

about what 5 ahead

Plannlng for ‘the future is

a waste of tlme

I'm g01ng to quit school
just as soon as [ can and o
. get a Job '

A"‘;what I do

‘For the sort. of JOb I'm
‘likely to get you don' t
“really need much education

ﬂ_Glrls' don't need a lot of

, “education because ‘they will
b probably Just get marrled

' and raise a fam11y -

.What is’ g01ng to happen to _
el will happen, .no matter :v*’

N

(1)

~Strongly
- - Disagree

o

@

Disagree-

- (3)

v'g  (4) -
~ . - Strongly
Agree

Agree

161 -

)

Undecided



S aa.

g,
Lo ing to yOu worth undera;'
©$50.007

‘1_40,_

o4l

42,

43,

.a real excuse :

-How often, even when you . W B
. .comg ‘to’ School dosyou Tt T T
-z,~sk1p classes : f’rf T T R e B T

4th1ngs on purpose that : R EEIPRTIS S ST L e e T
.. you know will make the. T BT ST P A SN
A'teacher angry B »f,'<v»h”; »“»1.;[ Ve‘_.ﬁ"ivkﬂu}iiifﬁ‘t TR ST

S

T e
M@ @ )

AR CAlmost . n Tl en T

B Alwarst . Often- :Sometlmes SeldqmlfNeveri‘*

How often- do you goof off »',*1§+ “3 fif'ilf‘}L“Ittﬂ
in class to the extent - EERCA T AN o

that others can't work

How often do ‘you sklp .‘Q‘fﬁ.':-'_:ff:‘\ .ﬁﬂ,?3 Q.“f;;_'fﬂfftj R
aday of school w1thout e e

A

ot sy e
» back to y0ur teachers . . o

o ow e e

“In the last year how often' S or more 3 or 4

'e113455
“¥.~;'on purpose
47

s

7Got into a serlous flght
L W1th a student in- school

:Taken somethlng from a
s store. w1thout payxng ”;5;; '
o jfor 1t s R

:Drank beeT or. llquor-with- 3
L out parent's perm1551on o

“'Taken part 1n a flght where
" "a bunch of your friends'
_'are agamst‘ a.ncther bunch

g Takenfsomethang not belong- ;

;Smoked cxgarettes 1n
... school:when it was e s R T
”t{;agalnst the;rules _;;ﬂilnjifﬁ,fy BT

- ‘have_you ‘done. thls ;;j;_rg tlmes tlmes tWLCe“fgkaongenffnéV§r

Damaged school property
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«Hefe aré.dgdescriptiohs of boys‘and girfs of yéur own agé;':Read through .

them and at ‘the end of the section pick the one that 15 most ‘like you.

1. Paul and Carol are good” students. Although they are not "bookworms'
" or "grinds" they get good -marks. . They find the lessons interesting
‘and the teachers like them because.they.alwayiépay attention in class.
" Both intend to go-to University when they leake High School. - e

2. Mick and Jean don't like school at all. They feel that most of the -

“things you do.in school are a waste of time. They are alwdys causing
‘trouble in the class room, and often 'bad mouth the teacher'. They
skip a lot of classes, and can't wait to leave High School,‘ﬂNeither-

_intend to.continue their education. .

- 3. Aithoughiggg{and Marilyn don;tuparticularlyllike school, they realize

~ that ‘good grades are important for the. sort. of jobs.they want. Their
~ parents want them to go .to either the -University or N.A.I.T. and'to
do this they have.to put up with boring lessons.. They are fairly
well behaved in class, but are not '"goody-goodies." L '
4;1‘George'ana-Linda don't like the pressure that is placed on them to -
' Jdo well in school: _Although capable of getting good .gradeés, they"
frequently don't do their assignments and are'generally"apatheticxabout

" _their school work. " They don't like High School and don't intend to

© 7 further their education when theyhleave‘High'Séhobl.' They don't )
: feel‘theyvhave mugh‘inccommon*With cither the trouble makers or those .-
. who are still trying,to-mak¢ it.in}schoo1,_. R T

”'-=P1egS¢.cir¢1éfthe numbérfof'tﬁe deScriﬁtioﬁ ihatii$ mo$t:iike;ybﬁ;

1. °Paul and Carol o

o 2. Mick and Jean o

3. Bob and Marilyn e S | o

4. George and Linda . - R T R R
e thase, & s o S



164 -

Flnally, here are two more de5cr1pt10ns of boys. and glrls : Readnthrough
' ,them, and agaln select the descrlptlon most 11ke you ’ B

Ao Jim and Maggle are keen Rock Fans They spend a lot of thelr tlme '
R llstenlng to 'Ched' or playing their own records. They know most
of the songs on the 'Ched Chart' and spend a lot of their money on’
. records or. in g01ng to Rock Concerts. g -

2. Steve and Carol don't 11ke to assoc1ate themselves w1th school*
.clubs” and activities. They much’ prefer to spend their leisure
time with their frlends just hanging around; quite often doing
_ nothing in particular. Their out-of-school activities are far more
~ important to them than what goes on-'in school. They sometimes do
- things that are illegal (like. shoplifting or damaging someone else's’
- property on purpose) when they are hanglng around w1th thelr frlends

"Please c1rc1e the number opp051te the descrlptlon that is’ most
~like you S

1. Jim,and Maggie
- 2. Steve and Carol
3. Neither of them



