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3 1ntent1on and to recogn1ze 1ncongruent Tanguage use in 1mag1nat1ve _,'

‘7;1ntent1on the recogn1t1on of Jncongru1ty, and the eT1m1nat1on of

. conversat1ona1 contr1but1on, 1mpoT1te conversat1ona1 exchange and .

'ggqualttltat1ve analngs to exam1ne the ways 1n wh1ch the students used

o e ABSTRACT B N

The purpose of th1s study was to 1nvest1gate the,performance of

.»,‘grade f1ve students in us1ng the1r knowTedge of how Tanguage is empToyed

' efor spec1f1c purposes in part1cuTar contexts, in order to 1nfer author s

4

4
8

T1terature ’V."- Sl . pﬁ, L ff‘?““

Forty students from f1ve Edmonton Separate Elementary SchooTs\ ‘"';a;ig":

a were d1v1ded on the basws of the1r vocabuTary and comprehens?on scores

on the Canad1an Test of Ba51c SkwT]s, 1nto groups of exceT]ent and good

EXEN

;h_readers w1th twenty students 1n each group ' Students were 1nterv1ewed

r1nd1v1dua1]y by the 1nvest1gator

Each student read three prev1ousTy unseen seTect1ons chosen from

'1Ttwo texts recommended for f1fth grade by ATberta ETementary Language Arts

rh>Curr1cuTum Gu1de After read1ng each seTect1on, students were asked a

1;jscomb1nat1on of open ended and probe quest1ons concern1ng the author s

L

ivlncongruent Tanguage use The four spec1f1c types of Tanguage 1ncon—

:'}gru1ty probed 1nvoTved 1nappropr1ate cond1t1ons for quest1on1ng, 1rreTevant

'~~a?'1nappropr1ate reg1ster .
Interv1ews were tape recomded and transcr1bed by the 1nvest1gator,._ ,;b”:“i'
7,‘who a]so dev15ed “a poster1or1" categor1es from the responses to each

i questlon These categor1es were then used 1n ch1 square anaTyses to

-::- 'and membershtp in the group of exce]]ent or good readers and aTso 1n

the1r pragmatlc know]edge when constructing meanxng from 1ma91native

N

Siv

"'J_Qdeterm1ne 1f there were reTat1onsh1ps between spec1f1c types of | responses S
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11terary text ’
; | The ch1 square ana]yses revea]ed no stattst1ca11y s1gn1f1cant )
.reﬂat1onsh1ps between spec1f1c types of responses and gnoup membersh1p\‘ﬁ‘
It was found that somep but not a]l of the students made 1nferences 5 e
;re]ated to the 1ntent1on of the author, and that the number and kind of
31nferences were re]ated to the form and content of. the selectton and to
i‘the exper:eREE‘of the reader, both 1nd1v1dua] exper1ence and the ,' |
x,fgenera1 experlences of be1ng a ch11d Genera]1z1ng on the bas1s of
"ﬂ';1nsuff1c1ent data was the most.common caUse of 1nadequate response

- When 1dent1fy1ng 1ncon§ru1ty used to ach1eve an effect of humor .
S or. strangeness, students proved]sen51t1ve to the techn1ques of the
”’t'author, recogn121ng the predom1nant 1ncongru1ty hsed 1n the se]ect1ons
f«':éThe readers were ab]e to use the pragmat1cs of a, 11terary context w1th 'i.’f
'ttwh1ch they/were fam111ar, 1n thts case the Peanuts com1c as a framework

".f‘,w1th1n wh1ch mean1ng was created Studﬁnts seemed to be us1ng ‘a- who]1st1c,

. 1ntegrated know1edge of the tota1 context, rather than spec1f1c cues,_to 7*

" '-1dent1fy e]ements that d1d not “f1t” ' The type of 1ncongru1ty recogn1zed ey

—

'-i,u??varled W1th1n groups, but both good and exce]]ent readers 1dent1f1ed ;fah'.f»"’”

”7‘ff1nstances of 1ncongruent s1tuat1ona1 1anguage use 1n the texts' Some

' -ftypes of 1anguage 1ncongru1ty be1ng eas1er than others to 1dent1fy and‘

| ircorrect Irre]evant conversattona] contr1but1ons were,both eas11y
g'recogn1£ed and corrected whereas 1nappropr1at9,cond1t1ons for quest1on1ng‘
' were most d1ff1cu]t for the students to: comprehend Errors 1h reg1ster j'

s and in pol1teness were’ moderate]y d1ff1cu1t for students to. detect and

",‘correct There was ev1dence that some students 1n both groups fa1]ed to

'7,ttransfer pragmattc know]edge that they used in face to face encounters

[
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to the read1ng s1tuat1on, 1nd1cat1ng that some; 1nstruct¢en is. necessa

to. the deve]opment of maximum use of pragmat1c knowledge 1n read1ng
éomprehens1on A |

r§
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CHAPTER 1

" OVERVIEW

.

The 1nf0rmat1on that the reader br1ngs to the pr1nted page has
1ong been accepted as - a maJor factor in read1ng comprehens1on The g
def1n1t1on of comprehens1on as the re]at1ng of new exper1ence to the.
a]ready known (Smith, 1975, p. 10) aff1rms the'central ro]e of prior

‘ 1nformat1on in all construction'of meaning. 'Smith‘uSes the metaphor "a
theory of the WOrId in the head"'(Smith 1975, p.-11) to ]abe] the store
. of know1edge that an 1nd1v1dua1 br1ngs to every task, 1nc1ud1ng read1ng,

: of wplch he must make sense This “theory of the wor]d" has many |

aspects. | f\. | |

Recent stud1es have shown that know]edge of spec1f1c facts
N

(Marsha]l and G]ock 1978) know]edge of task expectat1on (Freder1ksen, L |

1975), and: know]edge of the. probab]e goa]s and p]ans of characters\
| (Schank & Abe]son, 1977) a]] affect the meanlng that the reader con- |
'cﬁ;structs from wr1tten text Th1s pr1or 1nformat1on of whatever k1nd
~along w1th new“ 1nformat1on in the text, is used by the reader to make
o 1nferences and thus to construct mean1ng unava11ab]e w1thout the ex1s--
tence of the pr1or know1edge ‘ ‘ o |
One aspect of the 1nformat1on ‘that the. reader br1ngs to the page | =
) wh1ch has recelved 11tt1e attent1on 1is the reader s knowledge of how y
1anguage is used in spec1f1c s1tuat1ons Every 1anguage user acqu1red ’
h1s 1anguage w1th1n 51tuat10na1 contexts where it was used for a’ purd

pose thus he 1earned the funct1ons that 1anguage serves as well as

Iy o
the appropr1ate use of 1anguage in a range of contexts whether or



from: the wr1tten text

| _1n 1mag1nat1ve 11terature In order to keep the task as c]ose as ”1 - N

Y o
not a]] ch11dren make use. oﬁ}thls know]edge when process1ng text in

| 'wh1ch the reader must create a speech context us1ng h1s know]edge of the

rules of 1anguage use has not been extens1ve1y studied., The cues that

‘must be used in reading text are more abstract and subt]e than those '

used in ora] Tanguage, and very 1nd1rect forms must be 1nterpreted S

<

‘ somet1mes in terms of more than one 1ntent1on

-

Emphas1s in recent curr1cu1ums on the 1ntegrat1on of the 1anguage f-

3arts and on the funct1ons of ]anguage in the spoken mode has created an

1ncreased need for ev1dence to 1nd1cate 1f and how chlldren make use of

r

 this k1nd of language 1nformat1on when they read This study attempted

to provide add1t1ona1 emp1r1ca] ev1dence of ch11dren s use of the1r

‘“‘ know]edge of the rules of s1tuat1ona1 1anguage as they construct mean1ng :

~ R

| PURROSETOF THE'STUDY o
B : .‘ | 'fg;r,’_ -
The purpose of th1s study was to 1nvest1gate the performance of \\ : f'

grade f1ve readers 1n us1ng thelr know1edge of how ]anguage is used for
4spec1f1c purposes, 1n part1cu]ar s1tuat1ons in order to 1nfer the

author s 1ntent1on and to recognlze 1ncongruent 1anguage use that occurs

(

poss1b1e to a regu]ar c]assroom read]ng task three comp]ete se]ect1ons ’/ ;

‘ were chosen from texts recommended by the A1berta E]ementary Language

| iread each se]ectlon s11ent1y and fol]ow1ng the reading, to respond :dTT_w[é-

"'orally toa structured 1nterv1ew which used probe questions to e11c1t ........ e

_Arts Curr1cu1um Gulde for use at the grade flve leve] A group of

*;texce11ent readers and a group of good readers were asked 1nd1v1dua11y*to -

'_'responses to spec1f1c language -use s1tuat10ns.



VA

,'tak1ng meanlng from the page 1s not new. The part p1ayed by cogn1t1ve .

'"j:1979)

BACKEROUND 7O THE STUDY

“ The concept of br1ng1ng mean1ng to the prlnted page rather than “

/

"schemas in the ass1m11at10n of new 1nformat1on has 1ong been recognlzed

V‘1n both psycho]ogy and educat1on Nor is the v1ew that the genera] |

1anguage ab111ty of the reader great]y infTuences- h1s read1ng perfor—

mance part1cu1ar1y start]1ng Somewhat ]ess well- accepted however, is

'ffy]anguage s used 1n the rea] wor]d p]ays 1n read1ng comprehens1on

f‘background know]edge brought to the read1ng task is understandab]e

5
=

' :because the f1e1d has not yet been we11 def1ned by 11ngu1sts and those~”~'

A

;.hwho study 1anguage acqu1s1t1on have on]y recent]y begun to exam1ne how o

ot pragmat1c know]edge 1s acqu1red and emp]oyed by young ch11dren Never-jp-

t

'theless, 1t 1s now obv1ous that nat1ve speakers do 1earn 1mp11c1t ru]es"

.for d1fferent types of ]anguage events .‘5€‘*f‘xb'

‘k o Demands on’ th1s type of know1edge have been a]most comp]ete]y

'”_“1evels, and espec1a]1y at the beg1nn1ng 1eve]s,_1nvo]ves many conver- -

i;'sat1ona1 exchanges 11tt1e 1Stknown about the d1fferences, 1f any,

| - between understand1ng a s1tust10n 1n wh1ch one part1c1pates and under- f-'

i{stand1ng a s1tuatlon that on observes or about whlch one reads (Sm1th L

- @)

"-the role that pragmat1cs, or that part of ]1ngu1st1cs concerned w1th how 't‘ |

' "-Such 1ndec151on ~about the place of" pragmat1c know1edge 1n the genera] Ah»»-*

‘:1gnored 1n read1ng 1nstruct1on A]though basa] reader mater1a1 at al] ‘ }:&gf’"

In an attempt to add a 11tt1e more emp1r1ca] 1nformat1on to. that' }t_h”»ab"

'vthCh ex1sts on chlldren s,use of pragmat1c 1nformat10n 1n readlng

E comprehens1on, this exp]o atory study exam1ned on1y three areas of




'»the very broad f1e1d 1abe1ed pragmat1cs author“sqintentton, cOnver—
sat10na1 convent1ons, and the appropr1ateness cond1t1ons for the’speech
.art of quest1on1ng.' Prohe quest1ons, rather,than free recalls, were .
"used because prev1ous research reViewed.by Beach»(1979""p 1), 'has o
-1nd1cated that young. readers often have more know]edge of 1nterna1 =

o

.'states mot1ves and feellngs of characters than 1s f1rst revea]ed 1n -
free: reca11 In add1t1on ‘the Tatter two types of pragmattc know]edge y ”
“were assessed on]y on the bas1s of recogn1t1on and correct1on of a - ’
'v1o]at102 of the, conversatwona] ru]es or of the appropr1ateness condl—
}'t1ons for questnon1ng From regu]ar grade five readers, three se1ect1ons :‘
'conta1n1ng 1nstances of\v101at1on of conversat1ona1 convent1ons or

_appropr1ateness cond1t1ons for quest1on1ng were chosen as st1mu11

»:'fA1though a]] three were examples of 1mag1nat1ve 11terature, they d1ffered

| *d{1n form to a]]ow for poss1b]e 1nf]uences of type of text In an’ ex— :

. ;p]oratory study of th1s nature the 1nvest1gator cons1dered that ;lnynﬁ f;hl:

- assess1ng awareness of 1ncongruency in regu]ar read1ng mater1a1 and
: 'z

Vexam1n1ng the ab1]1ty to remove th1s 1ncongruency wou]d prov1de ev1dence o H/* P

“'fconcern1ng the. reader s exp11c1t use of h1s 1mp]1c1t pragmatlc know-‘ji-‘

"~_'1edge No d1rect attempt was made to assess the k1nds of 1nferences

..f:hmade from the 1ncongruenc1es, except in the case of author s 1ntent1on,‘tff)f‘jh,"
";jWhlch requ1red cons1derat1on of many cues " | | [ .
e Grade f1ve readers shou]d have reached the concrete operat1ona1
}tf‘\stage of cogn1t1ve deve]opment wh1ch appears to be necessary for notlng
o .-]og1ca1 1ncongru1t1es (McGhee, 1974a) The cognwtlve deve]opment of ’
| fastudents at th1s 1eve1 may not yet be adequate accord1ng to some :
”.f}sourses (see Beach 1979) for 1nferr1ng thematic 1ntent1on of the

‘ L ;
fauthor ‘Only excel]ent and good readers were chosen for the study i



o

reading comprehension a comp]ex of | processes 1nvo1ved in br1ng- .

-

‘ because the regu]ar classroom mater1a1 wh1ch they had not prev1ous]y-

*read presented them with few word 1dent1f1cat1on or vocabulary prob-

lTems. . R B
G1ven the facts that the use of pragmattc know]edge 1n read1ng;
comprehens1on 1s betng recogn1zed by - those who study read1ng compre-

hens1on as an. 1mportant part of background 1nformat1on and that the ,

top1c is 1gnored 1n teacher source books accompany1ng basal readers, it

seemed usefu] at th1s tlme to exam1ne what actuaT chw]dren real]y do-

fwhen read1ng regu]ar c1assroom mater1als

DEFiNITIONVOFjTERMS'

,In‘thislﬁtudyrthéﬁfo]]owing‘terms~are used_asAdefined.f3

2

1ng mean1ng to the pr1nted pagé (McLeod 1978
e 5) _ ;. L

: 1nference f gg vag__-cogn1t1ve1y generated 1nformat10n prev1ous]y

: lfflunstated that is based on exp]1c1t ]1ngu1st1c .
’f{_?fand non- 11ngu1st1c 1nformat1on 1n the context
‘ﬁf.fof cont1nuous wr1tten d1scourse (McLeod ]978

"’a_ip 6) in: 1nteract1on w1th know]edge wh1ch the

”"fareader brtngs to the readtng task

"".f s1tuat10na11y 1ncongruent ]anguage language that is 1nappropr1ate ‘:’:'

£ : ;”ln a. part1cu]ar context but not necessar11y 1n SR

o Vf;7some other 1nferred context Such 1nappropr1ate-,;:”'
'ness may not artse pr1mar1]y fhom semant1c or ‘

‘nffsyntacttc con51derat10ns



pragmatics rules and conventions governing the use of
language by'rea] language users in specifiC'

sttuations‘(Bates,°197§ p. ?277)'

1anguage'oonteXt ~oset of var1ab1es surround1ng any - 1anguage

event, 1nc1ud1ng the t1me and space in wh1ch 1"H
' thetevent occurs, the re]atlonsh}p of the .
;partioipants, theek{nd-of'event;’and;the .Jlilnv
“events that preceded 1t - t_ s

L exce]lent-reader~-"_ -subJect who scored above the f1ft1eth per- -

acent11e 1n vocabu]ary and at or above tﬁe |
'e1ghty f1fth percent11e in read1ng compre—
" hension on the Edmonton Separate Schoo] Dlstr1ct

A.norms for the Canad1an Tests of Bas1c Sk1]1$

e : _,wr1tten in Spr1ng, 1978. LY
| l»: qood_reader _t.p {"_; 'subJect who, scored at or above the f1ft19th
' . "v'?a:percent11e 1n vocabu]ary and between the
'if1ft1eth and the seventy 51xth PerCGnt]]e.‘”:atE

-;~read1ng comprehens1on on the Edmonton SepaY‘ate :v;};

| 'fifchhoo1 D1str1ct norms for the Canad1an Test ,-j).@‘

_«of Bas1c Sk1lls wr1tten 1n Sprlng, 1978

B RﬁEARcH"'.que’STIoN's)’ﬂ'_f7'-,- o

Th1s study was de51gned to answer the fol]ow1ng quest1ons; wh1ch e';;f~kf;f~

'f';;are stated here in genera1 terms In Chapter III a more deta11ed

‘,:" ,descrlptlon of the questldhs is. g1ven



“ 1) What, 1f any, 1nferences do grade five readers make about the- .
1ntent1ons of the authir7 ”
2)_Do grade f1ve readers recogntze s1tuat10na1]y 1ncongruent
”-1anguage when 1t occurs in wrltten d1scourse7
.3)‘Do grade f1ve readers recognize the bas1s for the ]anguage ;f4,
cc i ’1ncongruency as demonstrated by the1r ab111ty to change the :
language to e11m1nate the 1ncongru1ty? | , h
4)'Is there any re]at1onshfp,between performance on the three

“precedlng tasks and membersh'p in the group of e1ther ex-_; -

-ﬁce]]ent or good readers7 ‘

PLAN OF THE STUDY R ‘_L;~= e

Twenty exce]]ent and twenty good grade flve readers were chosen | )

;:ﬂ from’f1ve Edmonton Separate Schoo]s 1n w1de1y separated geograph1c
.1ocat1ons 1n the c1ty The data were co]]ected by the 1nvest1gator

.u‘_dur1ng regu]ar schoo] hours from May 7 to May 23 ]979 | |

RN Students were met 1nd1v1dua11y and read three comp]ete se]ec-. -
S

~,f;tlons each se]ectlon belng fo]]owed by ora],responses to probe questlons BES

,'_asked by the 1nvest1gator A]] p0551b1e orders of presentat1on of

5 {ff,select1ons were used w1th students random]y ass1gned to each of the 51x

‘un'1nvestlgator

B;VOrders A]l 1nterv1ews were tape recorded and transcr1bed by the

»’;"m

LA
. ‘ir"

Because the k1nds of responses cou]d not be pred1cted categor1es ;”

' “Vof response were determ1ned "a poster10r1".> In add1t1on to qualltatlve f‘

"f'analyses of responses a Chl square ana1y51s was Performed on each k1nd R

'3"~,Vof response glven for each questlon on each se]ect1on to exam1ne poss1b]ef“

’.vrelat1onsh1ps between group membersh1p and type of response »;'



LiMITATIONSh;» .
The study had a number of 11m1tat10ns |
‘1) Because on1y good and exce11ent readers took part in the

| study, genera11zat1ons cannot be made to the performance of
‘n;ypoorer readers | | o | |
';TdZ):Because a11 three st1mu]us se]ect1ons were examp1es of lrf

_/1mag1nat1ve 11terature genera11zat1ons to performance on.

"'»]other types of wrltten d1scourse c nno,'be made c ‘-*vrvf

'J3)y8ecause the tasks in the study 1nvo]ved rec‘gn1t10n of
| f1ncongruent s1tuat1ona1 1anguage and of t e bas1s for such in-
| 5“congru1ty, statements cannot be made about other k1nds of R
3f1nferences made on the bas1s of the recogn1t1on of th1s
v1ncongru1ty : -,jré '. | . | | . | o
":f‘4)_Ask1ng the subgect 1f he found anyth1ng strange or funny in
7'_i'the se]ect1on may have encouraged h1m to recogn1ze 1ncongru1ty ‘_
vwh1ch he wou]d not have noted w1thout the prompt .fv-~ | “
P f.7[SiGNiF1cANcE;oFfTHErsTUDY ,Aft ;

Very 11tt1e emp1r1ca1 ev1dence ex1sts about ch11dren S use of f':

’1;’pragmatlc know]edge 1n construct1ng mean1ng from wr1tten text Byi;.-fn

g s’hprov1d1ng some data on young readers recogn1t1on of swtuat1ona11y '

| ‘:ftwncongruent 1anguage and on the1r 1nferences about author s 1ntent1on
| 'i.]:th1s study contr1butes to the know]edge of the read1ng process and, to ifnf :
:-itnstructlonal methodo]ogy as 1t suggests the k1nds of he]p studen{L may :

e "3need 1n mak1ng use of th1s particu]ar k1nd of background know]edge



 CHAPTER 11
R REVIEW OFthLATEo'LIIEQATURE
Recent stud1es have conf1rmed that var1ous kinds . of pr1or know—
1edge have an effect on. the comprehens1on of wr1tten text (Freder1k—
sen, 1975 Sp1ro 1975 Marsha]] and G]ock 1978 Gordon Hansen and
Pearson, 1978) This pr1br know]edge or “theory of the wor]d 1n the }}, E
'head" (Sm1th, 1975), can take many forms, from know]edge of the syn- '

‘tact1c system to expectat1ons about the purpose of the read1ng task

}:THE_ROLEVOF BACKGROUNDfKNOWLEDGE_INMCOMPREHENSION )

"/"

,”;] Us1ng ]41 undergraduates, random]y a531gned to three cond1t10ns,v,
f'Freder1ksen tested his hypothes1s that d1fferences 1n task expectat1on
-2ywou1d 1nf1uence the compréﬁen51on of mater1a1 and hence the. k1nd of

1nformat1on reca]]ed SubJects 1n a]] three cond1t1ons were read the P

same’ 503 word essay a tota] of four separate t1mes, but each group wered S :

‘ ”=g1ven d1fferent 1nstruct1ons Group A were to]d the essay was about

4”1150c]0 po]1t1ca1 problems 1nvo]v1ng a canal, a threatened c1v1] war and,

'°‘.g-econom1c co]]apse on a hypothet1ca] 151and The1r task was to recount '

the essay in wr1t1ng 1mmed1ate1y each t1me they heard 1t Group B wereh.,. SR AR

to]d, 1n add1t1on, to generate as many so]ut1ons as p0551b1e to the ;f'”t

| 'jﬂ,problems of the 1s]and Group C were to1d to focus on1y on so]ut1on,-zEe:/h’

'f~ but after the fourth tr1a1 that 1s, after they had heard the essay four i

"Jf;t1meS» they were unexpected]y asked to wr1te an account of 1t

H]S resu]ts showed that cond1t1ons A and B were near]y equ1va1ent

f'on reca]] of exp11c1t1y coded semant1c re]at1ons, but that the prob]em-

"‘)

,_so]v1ng context produced more over genera11zed and 1nferred re]at1ons



"c‘p'a 11ngu1st1c cogn1t1ve competency becomes avallable 1n 11sten1ng, 1t

10

"%he re]atfve differences betWeenvthe‘two groups‘persisted OVer one week , |

i even though Group A had access to the prob]em in the 1nterven1ng t1me
The over- genera11zat1ons and inferences 1ncreased for Group B over “

4exposures, 1nd1cat1ng,‘accord1ng to Frederlksen, that the context 1n _:

which verba] 1nformat1on is rece1ved does 1nf1uence how it is processedf“’

: 2 .
through affect1ng the k1nd of 1nformat1on that is se]ected for storage,“-

There are severa] d1ff1cu1t1es w1th acceptwng h1s conc]us1on

=

: obtr1ght as- emp1r1ca1 ev1dence that pragmat1c know1edge 1nf1uences '1é£ .

‘ ,comprehen51on F1rst Freder1ksen def1nes context as task demand 1n

th1s study Task demand f1ts w1th1n context of utterance def1ned as

.2 structure in re]at1on to wh1ch sentences are a551gned semant1c R

values" (Thomason 1977, P. 164) but 1t is on1y one facet,of context A

~or of background know]edge and may. not have the same effect on pro—
*icess1ng as do other aspects of context Second]y, one must ask 1f
'f,exact1y the same processes are 1nvo1ved 1n 11sten1ng and 1n read1ng'

'”‘comprehens1on Wanat (1977) for 1nstance, supports the v1ew that when‘

" ,automat1ca11y becomes access1b1e in the 1earner s read1ng (wanat 1977
N

P.'lO); Gr1ff1n (1977) however, d1sputes th1s v1ew, argutng that the e i

: “m1dd1e range reader“, who is the reader who knows a- few thlngs about ;'f

'f":;fre1ated (Gr1ff1n, 1977 p 123)_ needs exp11c1t 1nstruct10n to app]y
e f'some of his 11ngu1st1c know]edge to the read1ng task .., |
SP1ro (1975) dea]t w1th the effect of background 1nformat10n on e
_s_a read1ng task He predwcted that 1nformat1on read wou]d be constructed
B a¥d1fferent1y depend1ng ﬁm the structures that the reader had ava11—*f~' |

o »rtable for a551m11at1on of the 1nformat1on and that furthermore, n;¥=.'“

"f”c,readlng and many facts about the wor]d but acts as 1f the two were not ;f'f\"w :



any mod1f1cat1on of the ass1m1]at1ve structures by new 1nformat10n such‘-‘”

‘t : that the1r current states,at reca]] conf11cted w1th the1r states at

u,ortg1naT processxng woqu 1nf1uence the recaT] of the reader (Sp1ro,

1975 p 20) Sp1ro worked w1th 360 undergraduates under th1rty s1x

’”Jtreatment cond1t10ns The between subJect var1ab1es were _J) 1nstruc- :

‘n E

.t1onaT set, e1ther memory or. cogn1t1ve 1nteract1on 1nv01v1ng cons1der1ngf'

"soTut1ons to a true d1Temma 2) story, elther baTanced or unbaTanced

t1 €.y the characters agreed or- d1sagreed about the pr1nc1p1e 1n the

- story,,3) anc1]Tary 1nformat1on that was: cons1stent or 1ncons1stent w1th:,7

the story that had been . read and 4) deTay pr1or to recaTT of two,_"
‘thresx or- s1x weeks At the recaTT se551ons, students were asked not
onTy to wrlte what they recaTTed but aTso to rate the1r degree of
conf1dence that the statement was exp11c1t1y stated 1n the text Sp1ro

”’d1d f1nd errors 1n the pred1cted d1rect10n Those 1n the cogn1t1ve

*1nteract1on cond1t10n who were glven contrad1ctory anc1T]ary 1nformat1on

'*,.Imade more reconstructtve errors 1n the1r recaTT than d1d the stralght ,“,'

;':memory group The cogn1t1ve 1nteractlon group were conf1dent they were

T:correct when they were wrong more often that were the memory on]y group
‘ig’Sp1ro 1nterpreted th1s as an 1nd1cat1on that the storage schema had
’actuaTTy been aTtered by the anc1TTary 1nformat1on whereas the memory-

fTbonTy group, hav1ng used no such cogn1t1ve schema to understand the text

':71'were not 1nf1uenced by the conf11ct1ng data Th1s 1nterpretat1on wou]d

J ’,fiaTso account for the fact that Frederlksen s Group A were not 1nf1uenced

;tfby the presentat1on of the probTem after aTT trtaTs had been comp]eted

l":'b"

| o The prob]em soTv1ng d1rect1ve d1d not mod1fy any schema 1nto wh1ch the

o_-:v} 1nformat10n had been ass1m11ated



L]

| These two studies 1nd1cate that the task demand and the rela-
t1onsh1p between what 1s read and what a1ready ex1sts in the mind of the
reader are two klnds of pr1or‘knowedge that 1nf]uence=the construction
of meaning. Two other studies, those of Marshall and Glock (1978) and n
| of Gordon; Hansen, and'Pearson‘(1978),~provide empirical evidence for
the often assumed claim that having prior informatfon about a specific
subject fac111tates ga1n1ng new 1nformat1on from read1ng about that
subgect \ o

The'purpose of Marsha11.and G]ock's'study (1978) was to inyesti—

',gate the effect on wr1tten recall of the amount and type of 1nformat1on
from the semantic structure of "discourse that is encoded into the
surface structure of.an.utterance;“ Subjects in the study, 160.freshmaﬁ‘~
or sophomore studentszfrom Corne11 University and Auburn Community
-'C011ege read vers1ons of d1scourses about ‘bar graphs and sonnets that
contatned exp]1c1t or 1mp11ed logical and re]at1ve re]at1onsh1ps The
findings that re]ate to the - p]ace of pr1or 1nformat1on 1n comprehens1on
where unant1c1pated resu]ts of the study Marsha1] and G]ock reported
© that the SubJects from Cornell Un1vers1ty produced more integrated

5reca1ls and were less 1nf1uenced by the presence or absence of exp]1c1t

o cues, such as if- then, in the surface structure of the texts 'The

1nvest1gators attrlbuted these d1fferences to the ab111ty of the Cornell
students to 1nfer what was. not exp]1c1t in the text’ because of the1r

' greater prior know]edge»of the SubJect Another flndlng‘of the study
reconf1rmed that the effect of what ex1sts in, the memory of ‘the reader

has. a stronger effect on comprehen51on than do d1fferences in the text

ATl students in the study performed bette'al .the se]ect1on on bar

graphs than on the se]ect1ons on: sonnets, 1nd1cat1ng that these subJects :

%
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‘ nere able to bring‘more re]evant'prior information to the tormeritype of
'discourse.

S1m11ar effects of pr1or know]edge were found for second grade
students by Gordon Hansa\k:\nd Pearson (1978). They chose two groups
" of ten students who d1ffered in amount of background 1nformat1on on
sp1ders but not in read1ng ab111ty or 1.Q.. As pred1cted those
students with more pr1or know]edge performed better on comprehens1on‘
| tasks after read1ng the se1ect1on about sp1ders, the effect be1ng more
':pronounced for -tasks requ1r1ng 1ntegrat1on of textua] and scr1pta1
“know1edge | | :

. Scriptal know]edge is prior knowLedge thatqg reader has bu11t up |
through -many encounters with a part1cu1ar s1tuat1on  This term used by
“Pearson and Johnson-(1978), is borrowed from Schank (1975) who def1ned a |
' script.as "o predeterm1ned sequences of act1ons that define a
situation" (p. 264). One who has a script for hockey has know]edge of
predeterm1ned sequences of act1ons 1nvo]ved 1n p]ay1ng hockey or in
watch1ng a hockey game, therefore he makes 1nferences from his scr1pt
A when he reads about hockey He uses the scr1pta] know]edge cued by the
'textual 1nformat1on to generate 1nformat1on wh1ch is not exp]1c1t1y in
:'the text B " o |
Schank work1ng in art1f1c1a] 1nte111gence noted that computers

_.were ab]e to answer on]y quest1ons based on exp11c1t textua] references

1‘ because . they lacked pr1or 1nformat1on needed to make even the s1mp]est |

. 1nferences To remedy this. def1c1ency, scr1pts were dev1sed to serve as :

\memory units for the computer. | | ta‘ R | ) ;', |
Scrlpts alone however, cannot account for a]] the 1nformat1on .

| readers brlng to the task of read1ng 1mag1nat1ve 11terature Schank and .

[ .
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Abelson (1977) have enlarged the concept of background knowledge to
include plans, goals, and themes.. Themes contain background 1nformat1on
wh1ch makes possible thedpred1ct1on of: goa]s and of the p]ans to reach
those goa]s The nterpersona1 theme of love, for 1nstance cou]d evoke
~the goa] of be1ng/ﬁear the one lToved, wh1ch in turn cou]d ca]] up
various p]ans for ach1ev1ng that goal. The reader, be}ng aware of:‘ v
themes,»goals, and p]ans, will. read' John sat up 511 night in a cronded
bus to.reach Mary s- 51de and 1nfer that this was John 5 p]an to reach
his goal deﬁerm1ned by the theme of love.

The s1gn1f1cance of scr1pts, goa]s, p]ans themes and other
e]ements in. the reader s "theory of the wor]d in the head" is that they
"prov1de a basls for. maklng and conf1rm1ng 1nferences cued by the text.

" With part1cu]ar reference to 1mag1nat1ve 11terature, the task of the
reader is to recreate the themes, goa]s, p]ans, and scripts of both the
‘vauthor and the characters in order to adequately construct meaning. ‘\w
McLeod (1978), in h1s study of the 1nferenc1ng behavior of grade four \\\gg ;
students found that a]] of h1s subJectsymade'1nferences He'used forty
subJects, twenty very prof1c1ent and twenty less pr0f1c1ent but still
Lgood;readers. A]though both groups made 1nferences, “the better readers

made more use of textua] 1nformat1on to conf1rm thelr 1nferences and

~ were more 11ke1y to stay within the constraints of the text. Mcleod “

"f‘exam1ned the k1nds of textua1 1nformat1on used by the reader to- make .-~

1nferences, but his study was not des1gned to exam1ne the k1nd of

’ 1nformat1on brought to the text.

w,
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PRAGMATIC INFORMATION AS ONE KIND OF BACKGROUND. KNOWLEDGE

‘ Inc]uded in the prior knowledge conta1ned in scr1pts,mp1ans,‘
goa]s and themes, or in any "theory of the world in the head" must be
knowledge of how 1anguage is appropr1ate1y used,1n specific s1tuat1ons.
This knowledge, sometimes labeled pragmatfcs, and defined as‘the‘ru1es
governing the use of 1anguage_by real speakers and hEarers'in real |
~situations (Bates, 1975,.p. 277), 1s part of.the']anguage experience of
- every native speaker of 1anguage Ha]11day (1978), in an exp]anat1on of
- h1s Genera] Soc1011n9u1st1c Theory, po1nts out that

we do not experlence language in isolation.. but always

in relation to a scenario, some background of persons

and actions and events from which the things which are
sa1d derive meaning (Ha111day, 1978, p.: 28? |

: Th1s 1nterre1at1onsh1p between the system of social re]at1onsh1ps and
jthe 11ngu1st1c system seems obv1ous, although comp]ex {et_11ngu1sts |
.and those involved in teach1ng ]anguage have been s]ow to investigate
this aspect,of 1anguage;‘concentrating rather on the“phonologfcal,'syn_
| tactic, and the‘1ogﬁca1-semantic~Systens'oftlanguage~ Ha1]1day (1969)
himself, although he’ contends that the ch11d knows what 1anguage is.
because he knows what 1anguage does st11] does not want to speak of
‘"knowledge of funct1ons of 1anguage because th1s 1ntroduces an un- -
necessary level of d1scourse (Ha111day, 1978 p 51) If 1mp11c1t
e,knowledge of language funct1on is to be emp]oyed by the reader 1n

tconstructwng mean1ng from text, it may be necessary that such knowledge

.- be brought to the exp11c1t 1eve1

t Language funct1on, e1ther 1mp11c1t or exp11c1t, 1s a re]atave1y
| »recent concept ‘The ph11osopher, Aust1n (1962/1970) mainta1ned |

that us1ng language was an act1ve process and that it was therefore
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1nadequate to speak only of the reference of words and of the truth

value of sentences In add1t1on to these d1men51ons of meanlng, Aust1n

16

proposed 1ocut1onary, 1]1ocut10nary, and per]ocutIOnary speech acts A

1ocut1onary act is: the performance of an act of say1ng someth1ng, an

111ocut1onary act, is the performance of an act in saying somethtng, and}j

a per]ocut1onary act 1s the effect on the: hearer of that which is said..

An example from one of the se]ect1ons in th1s study 111ustrates how any ,

. or all of the three kinds of acts,can be performed w1th~one sentence.

© WRS. MAPLE: . ...would anyone Tike tea? (Kites and Cart-

_f wheels, p 203)

Locutionary Act: "~ Mrs Map]e stated "wou]d anyone 11ke tea" by

"anyone" referr1ng to those present, and by
.ﬁ“tea" referr1ng to a drink brewed by pour1ng
bo111ng Water over the leaves of the tea -

up]ant

’,I]iocutionary Act: - .Mrs MapTe 1nv1ted those present to have some .

:_ Per]ocutionary Act: - Mrs. Maple persuaded someone to have tea. In 5

. tea. Even though the utterance is 1n the form

of a questlon, 1t is understood that a p051t1ve

response.w111rbe fo11owed,by Mrs. Map]e S

RN

prov1d1ng tea

'_ this se]ect1on she did not persuade anyone and
was therefore unsuccessfu] in her per]ocu-“.

| f=tlonary act ’, : -';“?_ _ft}u, ' I""

"Austln gave most attentlon to 11locut1onary acts of which he proposed

Litf1ve c]asses verd1ct1ves, typ1f1ed by conv1ct and acqu1t, exerc1t1ves;_

| t¥P1f18d by appolnt and name; comm1ss1v1es such as prom1se,‘behab1t1ves.»:"'
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such as we]come and‘apo1ogize;'and expositives, including affirm and

deny. These 1110cut10nary c]asses amounted to categor1es of verbs and

j,_as Sadock (1974 p 152) po1nts out "the range of - 1110cut1onary force

[

in 1anguage is not matched by a s1m11ar range of . performat1ve
Vpredlcates Sadock's obJect1on app]1es to the examp]e above from

_K1tes and Cartwhee]s A]though there is an 11locut1onary act of 1n—

. v1tat1on, there are many 1ocutlonary acts with the same 111ocut1onary

force: Have some»tea; Do you want.tea? How.wou]d you,1]ke.a cup of

- tea? or simply Tea?

‘, Th1s confus1on of’ 1110cut1onary acts wnth a f1n1te set of verbs

_1s one, of the cr1t1c1sms that Sear]e (1977) 1eve1s aga1nst Aust1n s

111ocut1onary c]asses wh11e acknow]edg1ng that Aust1n himself- put these

classes’ forward not as def1n1t1ve, but ‘as st1mu]1 for: d1scuss1on

’ﬁ.j-Searle also criticized the Jack of homogenelty w1th1n the groups of

iverbs, but his most te111ng cr1tlc1sm 1s that there is no clear pr1n- '

ciple, or. set of pr1nc1p]es, on the bas1s of wh1ch the c1ass1f1cat1on 1s

r‘constructed (Sear]e ]977 p. 33) ‘In an attempt to remedy th1s weakness, 3

Sear]e proposed twelve d1mens1ons a1ong wh1ch 111ocut1onary acts can

vary These twe]ve d1mens1ons are worth repeat1ng because they sum--

: mar1ze much of the know]edge that the reader must br1ng to read1ng

conversat1on in 1mag1nat1ve 11terature 1f he 1s to construct 1ts mean-

‘ing.; Sear]e exp1a1ned his twe]ve d1men51ons as fo]]ows

1) I11ocut1onary po1nt 1S the obJect of the act Request and
}» demand have the same p01nt SR KT p |
| ) F1t w1th the wor]d refers to the fact that some 1anguage f1ts :
| the wor]d e. g R Tu11ps b]oom in the spr1ng, and some 1anguage '

1s an attempt to have the wor]d f1t the 1anguage e. g , P]ease 33.77
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" others.

close’ the w1ndow
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"The d1fference in psycho]oglca1 state refers to the s1ncer1ty

: cond1t1on of the speaker, that 15, to - the current state of the

' speaker 5 m1nd-whether that be belief, desnre, or 1ntent1on to

act 1n some way

Sear]e s three maJor categor1es, but he goes on to 11st

.Difference in force or strengthfrefers’tolthe;differéhCESf

l

between 1nv1t1ng and;prder1ng

The' status of part1ctpants can affect the force of the ut-

“terance e. g D YCome here“ when spoken by a mother to her

ch11d has a d1fferent force than when it is. spoken by a ch11d

'j“I prom1se that he! 11 come” 5

- to h1s mother
_The re]at1on of the utterance to the 1nterests of the speaker '

and hearer is meant to account for the d1fferences between L

'hcongratu]at1ng and conso]1ng

5-a110ws for rep11es that are mean1ng1ess~out of context
| The d1fference 1n propos1t1ona] content determlned by the

lllocutlonary force of the utterance refers to the dlfference o

r.‘hx |

':'_land those that are optlonal is shown by the fact that “y

18

'The re]at1on§h1p of ‘the utterance to the rest of the d1scourse

;tln the status of h1s comlng in. "I be11eve that he' 1] come"‘and -
vtThe d1fference between forms that must be spec1f1c speech actsw_i E

R romlse" 15 a]wa 3 a rom1se whereas "Nhose socks are those?"5ﬁ'
y P

' n*fmay or may not be an order to p1ck them up, depend1ng on the e

' ,_;relat1onsh1p between speaker and hearer 7:'
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lb) The d1fference between those acts’ wh1ch do and do not requ1re
- extra]1ngu1st1c 1nst1tut1ons to be valid refers to the fact
that "You re out'" does not ach1eve qu1te the same effect
out51de the context of a baseba]] game.
-‘11) The d1fference between speech acts w1th correspondlng verbs
and those w1thout returns to Searle's and Sadock 's concern to
. separate verbs from speech acts A promise can be made by
'saylng‘"I prom1se", but a threat 1s not made by say1ng "1
threaten | | | |
‘12),The d1fference in sty]e of performance accounts for the |
| “d1fference between stat1ng and conf1d1ng (Sear]e,'1977, p.
'~ 28- 30) | | o |
A]though Sear]e s»11st g1ves an account of var1ab1es that may affect the

‘pragmat1cfmean1ng of .an utterance»-there 1s no agreement on how to o

. \ represent the re]at1onsh1p between sentence mean1ng and utterance force ‘,'"°

(Fraser ]977 .p 113), much less on how know]edge of these re]at1on-
= shlps funct1ons 1n readlng comprehens1on o

Fraser h1mse]f is concerned w1th the quest1on of what pr1nc1p1es ‘f:v’
"-; re]ate a sentence w1th a part1cu1ar mean1ng uttered by a partlcular
person on a partlcular occas1on to utterance mean1ng, and. subsequent]y
to the utterance E effect on the hearer He th1nks the answer to the '
quest1on rests on the assumpt1on that utterance force 1s a funct1on of
sentence meanlng (prop051t10na] content) the 1dent1t1es of the speaker '
and the hearer, and the shared wor]d know]edge that they possess These:;

three factors are related by pr1nc1p1es of conversat1on
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Rules of Conversation =~ e

Only a few-of'the attempts to draw up.ru]es and'regularities for
| aspects of conversat1on exchanges w111 be 1nc1uded here 1n an attempt to -
\1nd1cate the comp]ex 1arge1y 1mp]1c1t nature of the- know]edge neces-
jtsary to-understand-conversat1ona] exchanges The. ro1e of this know]edge;
dn wr1tten conversat1on w111 be referred: to 1ater

Gr1ce (1975) descr1bes conversat1on as cooperat1ve efforts

p Anyone who is 1nterested 1n ach1ev1ng commun1cat1on will attempt to make

";_’the exchange prof1tab1e by fo110w1ng what Gr1ce ca11s the Cooperat1ve

';Pr1nc1p1e Make your conversattonal contr1but1on such as. is requ1red at
ffthe stage at wh1ch 1t occurs, by the accepted purpose or d1rect1on of S
" the ta]k exchange in wh1ch you are engaged (Gr1ce ,1975, P. 67), There
are four max1ms under the Cooperat1ve Pr1nc1p]e . | o
‘\The Max1m of Quant1ty : 'The contr1but1on shou]d be as 1nformat1ve,.

o IR but not more 1nformat1ve than is requ1red
The Maximsof:QuaTityl .nThe contr1but1on-shou]d be true De11berate1y '
N S | » fhfa]se statements shou]d not be made
‘.The/haxim of Ré]ation:;' The contr1but1on shou]d be re]evant to the R
| J R | '_‘ongo1ng conversat1on ‘_ ) |
. The Max1m}of'Manner'ﬁ,=johe contr1but1on shou]d be: c]ear, 1t shou]d
i B fb tavold amb1gu1ty and obscur1ty, 1t shou]d be i
| o "e.br1ef and. order1y % {‘1 L
Because the Max1m of Manner concerns how what is. sa1d 1s actual]y

| .'satd quest1ons of reg1ster mtght fa]] under th1s headlng Reg1ster 1s

au'hdes1gnated by Ure and E]11S (J977 P 7) ) f*‘ a certa1n k‘"d of -

: s;,‘language pattern1ng regu]ar]y used 1n a certain k1nd of situation. _It's‘:'

,ﬁ

- R

R
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HERN

,15 a soc1a1 conVentton By mak1ng use. of d1fferent k1nds of reglster o

rpatterns peop]e show that they are aware of the soc1a] s1tuat1ons in-

“.iwh1ch ‘they f1nd themseTves” . Reglster thCh 1nc]udes the assoc1at1on

‘ and comb1nat1on of Tex1caT and grammat1ca] feature 1n texts can be seen
to have a cTose assoc1at1on w1th 1TTocut1onary acts or w1th how Tanguage
is used to get th1ngs done 1n the woer The act of request1ng, for »
.,1nstance mlght be accomp11shed 1n d1fferent reg1sters governed by .

variation in t1me and space personaT and soc1a] re]at1ons between the

v,"speaker and hearer subJect matter, and the spec1f1c funct1on of the

request1ng event, e. g , to actuaTTy get someth1ng done or 51mpTy to

‘ f‘make soc1a1 contact

Register, as we]] as other aspects of Tanguage are 1nvo]ved in .
“poT1teness wh1ch for th1s study will be con51dered as be1ng subsumed
'under the Max1m of-Manner Bates (1976 p 315), however, fo]low1ng

' Lakoff cons1ders poT1teness to be one of the two maJor pragmat1c
“5ruTes The other maJor ruTe is cTar1ty, under wh1ch aTT Gr1ce s max1ms
"are subsumed o | | o

ATthough it 1s obv1ous that there are reguTar1t1es 1n conver- o

e 3sat10na] transact1ons,,the way in, wh1ch these reguTar1t1es are cod1f1ed f:-‘

,»i‘vartes from wr1ter to wr1ter Such is. the case w1th turn tak1ng 1n
o conversat1on Turn tak1ng is certa1nTy connected with. poT1teness and 1tj -

'1s reTated to Gr1ce s maxlms of quantlty and qua11ty, yet 1t 1s so '

T"_compTex w1th1n ltseTf that Sacks Scheg]off and Jefferson (1974) were

fnable to establlsh what they term "A Slmp11st Systemat1cs for the Organ:- N
| 7"zat1on of Turn tak1ng for Conversat1on” They Tlst as many as flfteen -
"f”“195 f°r turn tak‘"Q, the flrst three of wh1ch are part1cu1ar]y reTe—

| °xVant to thlS study These three are
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O

1) Speaker change (re)/OCCurs.'
2) Onetparty talks at a time. :
3) Occurrences of more than one speaker~at a time are common but -

brief.ﬂ.(SaCksf’gcheg]off and Jefferson, 1974, p. 700).

The Role of Conversatfona]:Ru]es

The s1gn1f1cance of these de11neated ru]es of conversat1on is

_ that part1c1pants make 1nferences or. 1mp11catures (Gr1ce ]975, p,~70),,f

based on the expectat1on that the rules are operat1ng | For instance;‘Tf
_fman A says to man B, '"I Saw your w1fe hav1ng ]unch ‘with a ta]] gent]emanv E
'today",.and man B knows that man A 1s acqua1nted w1th his w1fe S father,
;'then man B w111 1nfer that the "ta]]-gentleman“lwas not h]S w1fe S s

' father The max1m of quant1ty requ1res that man A spec1fy who the man

"kwas if he knows h1s 1dent1ty If both part1c1pants are to fu]]y underYLZ;'

.stand the above exchange then they must have over]appfng realms of wor]d}

_.know1edge and th1s world knowledge w1]1 1nc]ude shared experlences

R about how language is approprfate used 1n part1cu1ar contexts for

'part1cu1ar purposes Keenan (1976) po1nts out that th1s aspect of

Ashared know1edge 1s not un1form across cu]tura] and soc1a] groups and
rh'that Gr1ce s pr1nc1p1es therefore are not un1versa]]y app11cab1e |
'iAmong those who do share the same expectat1ons of ]anguage use, de-‘
pv1at1on from the ru]es should produce.d1ssonance and recogn1t1on that .rh .
| fthe ru]es are belng v1o]ated e]ther through 1gnorance or, as 1n the |
,_examp]es of the present study, 1n order to produce an effect of some S
”aakind , - . E e S,

Leav1ng as1de for the moment the add1t10na1 d1ff1cu1t1es of

"];re1at1ng th1s know]edge to. the processes of read1ng comprehens1on, 3
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‘there is still the prob]em“of how and when this pragmatic knowledge
develops. }" | ' v o T e
| v A dull, but no doubt at a certain level adequate, answer
is that it is JUSt a well-recognized empirical fact that
‘ peop]e do behave in these ways; ‘they have learned to do so . -
in childhood and have not lost the habit of do1ng so; and
indeed it would 1nvo]ve a good deal of effort to make
a rad1ca1 departure from .the habit. (Grice, 1975, p 68).
-‘A]though Grice is genera]ly correct, 1nvest1gators of language acqu1-
Vs1t1on can prov1de at 1east some more def1n1t1ve emp1r1ca1 ev1dence of

‘the child's acqu1s1t1on of pragmat]cs.: o
' ACQUISITION OF PRAGMATICS

~For many years researchérs in ]angdade‘acqoisitioh‘were concerned

| w1th mapp1ng the phono]og1ca1 morpho]og1ca1 and Syntactic deveidpment
i of ch11d ]anguage (Menyuk 1963 Brown Cazden and Be]]ug1, 1969 B
‘Berko, 1958;. Chomsky, 1969) ' Even those who were concerned pr1mar11y-'

Aw1th the semant1c deve]opment of the ch11d s 1anguage (Vygotsky, 1962

aitjawph they emphas1zed the ro]e of ]1ngu1st1c 1nter—

¥act1on 1n ﬁ th, paid ]1tt1e exp11c1t attent1on to the ch11d s

grow1ng real _ the purposes of language and to h1s grow1ng :

LY

e ab111ty to udy brvarious. funct1ons

Bates G "5 stud1es the deve]opment of pragmat1cs in ch11dren»
.{fbecause-she s t occupy1ng "the: 1nterface between ]1ngu1st1c, _¢t ;'
},-cogn1t1ve and zc1a1 deve]opment“ (p 3) She and her co]]eagues have
'stud1ed Itall'n ch11dren, us1ng the cogn1t1ye deve]opment mode] taken |

”"from P1aget (Inhe]der and Plaget 1958) The1r study (Bates, ”;;,Tl*

"h!f,Camaronl, and Vo]terra 1975) examlned the onset of 1ntentlona1 com- o

mun1cat1on before speech beg1ns and traced 1t to the first uses of

1'_speechv They used a. quas1 1ong1tud1na1 des1gn, se1ect1ng three f1rst—

NE

PR PP
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" born femaTes, two months, six months and twe]ve months of age These
,subJects were observed 1n their homes every two weeks for two ‘subjects
and once a. month for the other at wh]ch times th1rty mlnutes of v1deo

record1ng was done over a two hour per]od Two of the mothers also kept

B d1ar1es The study cont1nued until all age. groups over]apped The .

resuTts of this study 1nd1cate that the ch1Tdren deveTop the capac1ty

for intentional 1mperat1ves and decTarat1ves at ten months of age. 'An_

',, 1ntent1ona1 1mperat1ve is def1ned -as a Ch11d s use of an adu]t as a

- means. to an end and an 1ntent1onaT dec]arat1ye 1s a command (not
'necessarlly verbaT) for the T1stener to attend to or assume some piece
of 1nformat1on (Bates, Camaron1, and VoTterra,\1975 p 208) Pr1or to
‘ ten months, the s1gnaTs 0 wh1ch aduTts respond are s1gnals for the f.
*WaduTt on]y The observat10n Ted Bates et aT to conc]ude that the ch1]d
,Jwas not.- aware of 1ntent1ona]1y commun1cat1ng with h1s ear]y smTTes and
& cries and’ therefore was not perform1ng an 1TTocut1onary att}. Later,_;;»
.w-words as symbol1c veh1cTes w1th referents graduaTTy emerged out of the

actlon schema wh1ch had served a pragmatlc purpose The emergence of

. .Tanguage foTTowed the sequence of* voca11zat1on vocaT1zat1on as s1gna1

sfword as s1gnaT and f1naTTy word as prop051t1on w1th referent1a1 va]ue
"ThTS study prov1des emp1r1ca1 ev1dence a]though the ev1dence was
V~gathered from ItaT1an speak1ng chlldren that 1mp11c1t knowTedge of
'pragmat1c Tanguage use 1s present at. a very earTy age and deveTops out
of . pre Tlngulst1c schemas . , | ' o i ' N
Three stud1es of Amer1can four year ons were carr1ed out hy

:Shatz and Ge]man (1973) These stud1es showed that the ch1Tdren changed -"

‘-i tha&r language reglster to, su1t the1r aud1ence., ATthough the s1xteeen

' v\subaects 1n the f1rst two stud1es d1d poorly ona: test of egocentr1sm,}i'
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'they adequateﬁy adjusted their speech prodUCtion to an/adu]t'and to‘a:
..two year old 1n both-an ass1gned task and a free conversatxon sett1ng
'These children emp]oyed conversat1ona1 pr1nc1p1es even though other .
’aspects of their cogn1t1ve deve]opment were not unusua]]y advanced |
I Dore (1977) stud1ed the speech acts that are performed by pre- ». ' ;‘_
schoo] ch11dren H1s study 1nv01ved four boys and three gvr1s rang1ng
" in age from thirty- four to th1rty -nine months These students attended
two hours of nursery schoo] four. days each week for seven months Each

ch11d was v1deotaped one hour each month for the ]ast four months of

A nursery schoo] dur1ng a var1ety of act1v1t1es such as snackt1me,_arts

and crafts and free p]ay Accordlng to Dore S c]ass1f1cat1on of the
three thousand ch11d utterances that he co]lected the subJects per--.

formed th1rty two types . of 11]ocut1onary acts, over one quarter of whach

‘were some- k1nd of requesttng Important to’ the present study were S

- Dore's observat1ons that for these preschoo] ch11dren, context overrode f

the 11tera] mean1ng Of a propos1t10n 1n estab11sh1ng an: 1]]ocut1onany ,.f
- act (Dore, 1977 p. 232), and that the: successfu] performance of 11-», o
‘flocut1onary acts’depended on shared be11efs of speaker and hearer (pani;f
a:J 239): Another 1nterest1ng observat1on was that when a speaker used the "‘
:”‘most d1rect sentence form of an 11]ocut10nary act e g.s Open the w1ndow B
S the expected 1110cut10nary effect and the expected per]ocu-‘ o

. t1onary éffect are unequ1voca]]y recogn1zed by the hearer as a conven- f'~7

; "f. : :

'it1ona1 pawr, w1thout 1nferences on the part of the hearer about the f"f
L be11efs expectat1ons or mot1ve of the speaker, but when the speaker A
. g

uses a noncanonlcal I1ndTrect] sentence form of the same 1110cut1onary

77ﬂact the hearer w111 make 1nferences of vary1ng degrees concern1ng the

;;fspeaker s expected perlocut1onary effect" (Dore 1977 p 230) ' He-seesva pi,»
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. ability to handle noncanonical sentence forms of,i]]ocutionary acts
deve]oping withvage and uses Clark and Lucy's (1975) model, nhich is
referred to later in this chapter, to,ekp]ain how meaning is derived
from these 1ess'obvious'forms.
It seems to be accepted‘that:

Meaning ar1ses and 11es‘w1th1n the f1e]d of‘the re1at1on

between gesture of a given human organism and the subsequent

behaviour of this organisms as indicated to another human

organism by that gesture (Tough 1977, p. 33).
- but there is yet no f1rm body of ev1dence on which to base a deve]op—
mental sca]e of pragmatic function (Ne]]s,,1976, pi 8). Wells' study of‘
preschod] children in the United Kingdoniled hin to the same conclus1on
that Bates et al. reached with"Itatian children: - the ch11d has the
'ablllty to commun1cate a w1de range of pragmat1c 1ntent1on in more. or
less comp]ex ways (p 9) A]though Dore may classify the speech acts of
preschoo] children and Tough may Tist the funct1ons of language -used by
the child, there is no de11neat10n of wh1ch pragmatic funct1ons deve]op

prior to others. " The extens1ve work of;Bates‘et al. may be leading to ‘ o e;

such a delineation if, indeed, one is possib]e Because the essence of

pragmat1c know]edge is fltt1ng 1anguage to the context deve]opment of
such know]edge Wwill be dependent on the contextua] s1tuat1ons exper1enced
Proper forma11zat1on of theor1es of comprehens1on must 1nc1ude

pragmat1c factors (C]ark and Lucy, 1975 LE 71) but obv1ous1y not a

s

great dea] is known and even Tess has been forma]1zed about varlous
: pragmatlc features. Clark and Lucy, in an exper1ment w1th twenty three
' undergraduates; demonstrated how conveyed meaning may .be arrlved at

| They shdwed‘the subjects disp]ays such as: Make the f]owerép1nk or do

not make the f]ower b]ue, one at a time and had the subJect choose one
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ofAtwo.options -”a pink flower and a b]ue_rower; The response time was'
measured'and provided'support for the three step mode] they propose‘for
constructing mean1ngs that are not explicit. |
1) F1rst the listener der1ves and represents the literal in-
terpretation. : ' |
2) He tests this‘against the context"for p]ausibi]ity;. ,} '
3) If the first interpretationlis»rejected, the literal
’interpretation is combined uith an appropriate rule of con- .
; yersation and the appropriate intended.meaning is deduced
(CIark and Lucy, 1975, p 58). | | ‘
Th1s is the procedure that Dore proposes his preschoo] subgects used in
interpreting 1nd1rect speech acts |
The preceding studies confirm that chi]dren from a rery~earIy age,
are capab]e of us1ng pragmat1c know]edge in the1r Ianguage exchanges

_It remains to be shown 1f and how such know]edge transfers to construc-

t1ng meanlng from wr1tten text.

APPLICATION OF - PRAGMATIC KNONLEDGE IN READING COMPREHENSION

Yy ‘.v

] Two’generaIlkinds'or inferencespbased on the reader's khow]edge;
' of-pragmatics are the focUs of this study: These~two~kindsvof»inference
are referred to by Bruce (1977)
-A

The reader must infer intentions of the wr1ter as he .

infers intentions of .the’ characters in a story. Failure

to understand the author s intentions can cause prob]ems

for al] levels of %omprehens1on (p 34). , |
Bruce goes on to wrtte that recogn1z1ng the. purpose of a story plays an |
ftmportant role in recogn121ng what h1gher ]eve] schema. to apply. . As he f
says, "Skl]led readers don't Iook for deta1ls w1thout reason" (Bruce,

1977, p. 39) But Bruce goes‘on to acknowledge that




how children differ in thejr know]edge of social actions -
or plans is not known, but cultural differences in terms of
function may be more important than-phonetic, syntactic,
or semantic differences (Bruce, 1977, p. 38)‘
This view is consistent with the view of Tough (1977) and Halliday
(1978). Although Bruce does not offer an explanation of how children
use oragmatit know]edge to construct meaning, nor-any empricia] data on
the subject, he.does speculate on the skills. and knowledge needed to
: interpret actions at the intentional level. The reader who successfully
performS this task must.have |
1) the ability to plan.
,2) knowledge ofihowfcertain sooial actionsvare typically carried
out. o .
3) the ab111ty to distinguish one's beliefs from one's . bellefs
,about another s -beliefs. _.
| ‘4)"know1edge of soc1a1'action patterns. (Bruce, 1977, p. 11-12).
Numbers two,ythree; and four above are c]early aSpects of'pragmatie |
'know]edge o
Because emp1r1ca1 data are sovscarce, 1t is not known how suc-

cessfu] chl]dren are at th1s 1ntent10na1 processing. Griffin (1977)

’a1so w1thout reference to spec1f1c emp1r1ca1 ev1dence, states that some
readers do not make use of their 1mp11c1t pragmat1c know]edge when theyh
read text -and she 11sts four types of prob]ems that students m1ght
encounter through 1neff1c1ent use of pragmatic cues.

i One study that did 1nvo]ve actua] readers 1n 1nteract1ons with

| written text was comp]eted by- Beach- (1979) Beach 1nvestlgated d]f—
. ferences between h1gh schoo1 and co11ege students 1nferences about

' 11terary dialogue in-an attempt to support his mode1 of how.readers,make\ |

\




‘use of their tacit knowledge of speech acts, social conventions, and
]iterary conventions . He suggestsdthat" o
1) In respond1ng to 11terature readers go beyond 1nferr1ng only

S 'characters utterances to 7nferr1ng characters 1ntent1on, |

goals, beliefs, needs, tra1ts, etc., that-are 1mp11ed by,the |
| utterances. ‘Understanding a text has much to do w1th in-
ferring these 1mp11ed meanlngs )

2) Readers emp]oy'certain SChema.in the form of‘tacit_knOWJedge
of dtscourse conventions to.make these inferences. Because
readersbalready know the conVentions“constituting successful
performance of certain acts or'the-conventions determjning
approoriate,or typical behavtor in-a certain context, they can
infer‘various_imp]ted meanings. | N : | |

3)jDifferences in studentS"respOnses~to‘Iiterature may haue:mUCh
to do with their_deve1ooment»in tacit ‘knowledge of these |

_ discourse conventions hdifferences dueAto'the extent or
nature of the1r background experiences. (Beacht 1979, p. 11).

In the Beach study, thirty tenth grade students and thirty

college freshmen: read a p1ay, gave a free reca]], and answered Q@Obe

'questions about the reasons‘for Characters specific acts Tenth grade

sgudents were se]ected because of prev1ous 1nd1cat1ons that students
must reach the age of fourteen or f1fteen before they are ab]e to
1nterpret the author S themat1c 1ntent1ons

| On the free reca]] task Beach found that most students in both
_ groups s1mp1y\gave restatements of d1alogue w1th few inferences about

\

the characters goa]s or 1ntent1ons This, he acknow]edged may be a

29

resu]t‘of the.students 1nterpretat1on of task demand On the spec1f1c L
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probe quest1ons the college students d1d 1nfer more reasons wh1ch
‘1nvo1ved lTong- -range goa]s and beliefs, conf1rm1ng Beach S content1on
that use of tac1t pragmat1c know]edge is age related. Grlff1n 3 (1977)
c]a1m that readers may not emp]oy in read1ng a]l the tacit. know]edge at
'the1r d1sposa] was a]so conf1rmed by the fact that even co]]ege s&ydents
did not make 1nferences based on the characters 1ong -range goals and -

_ be11efs in “one- quarter of the spec1f1c probes A

Beach' s concept1on of the ]1terary text as.a number of 1nd1v1dua1

‘ﬂspeech acts w1th1n an overa]] speech act is g1ven a- fuller theoret1ca1 :

;treatment by Pratt in Toward a Speech Act Theory of L1terary D1scourse

Th1s book does not contain actua] studies, but the theoret1ca] framework L

that Pratt has deve]oped for understandlng literature, She writes
A Titerary work may be described as a display text that
is composed and addressed to us by an author and in which
. one or more fictional speakers in a fictional speech
situation form a discourse whose intended addressee may or
may not-include...the reader. . (Pratt, 1977, p. 1974);'
Her approach to understand1ng 11terary d1scourse places a prem1um on
'br1ng1ng tac1t know]egge to bear exp]1c1t]y on the. tth 0f - partwcu]ar,
'ﬁrs1gn1f1cance to the present study is Pratt's statement that "In 11terary
works . fa1]1ng to observe a max1m a]ways ‘counts as flouting and 15‘
therefore reso]ved by 1mp11cature” (Pratt 1977, p 160). Th1s means o
~that 1f some speech or d1scourse convent1on 1s not met, the reader must
assume the author 1ntended 1t to be 1gnored and make 1nferences based
on this om1551on 0f course, in order to note that a. convent]on has
_been f]outed the reader must be maklng use’ of h1s 1mp11c1t know]edge of“
these conventlons and there is 11tt]e ev1dence to 1nd1cate 1f th1s

-1s ‘done by students.-,
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The abiltty to spot vio1attons\of speech.art~or cdnversational
convent1ons, wh1ch 1s exam1ned in the present study, s c]ose]y asso-
‘ciated with another line of research that wh1ch 1nvest1gates ch11dren S
ab111ty to recogn1ze humor which is based on a v1o]at10n of cogn1t1ve
_ expectanc1es McGhee ’ (1971a and b) carr1ed out a ser1es Qf experlments
w1th f1ve, seven, and nine year o]d boys to determ1ne whether the
; "ab111ty ‘to understand cogn1t1ve1y incongruent humor, based on v1o1at1on '
of 1oglca1 norms, as opposed to nove]ty humor wh1ch is based on vio- . |
-~1at1on of phys1ca1 perceptual norms, is re]ated to cogn1t1ve deve1op—

menta1 stage Us1ng a var1ety of tasks 1nc1ud1ng exp1a1n1ng the ba51s'

. ‘}fof humor chang1ng the humorous e]ement ch0051ng the funn1est capt1on-

.and choos1ng the funn1est p1cture comp]et1on McGhee demonstrated that‘
understand1ng of cogn1t1ve1y 1ncongruent humor requ1red funct1on1ng at’
P1aget S concrete operat1ona1 level. He found no sign1f1cant corre]a-
tions between humor apprec1at1on and age, wh1ch might be explained by
vlz1gler and, Lev1ne S (1967) f1nd1ng that greatest m1rth resu]ts when the
v:st1mu1us presents some, but not too much cogn1t1ve cha]lenge ‘

Suls (1972) has proposed a two- -stage mode] for the understand1ng
':'of 1ncongru1ty humor wh1ch 1s very s1m11ar to C]ark and Lucy s (1975)

: mode] for understand1ng 1nd1rect1y conveyed requests quls suggests

_.that f1rst the reader encounters an 1ncongru1ty, whlch means that he / /;//;°"

g
e

-

‘ must have constructed the 11tera1 mean1ng and found 1t to be 1ncon- T ,.,»_;r

| .s1stent with the context Th1s is 51m11ar to the f1rst two/steps of |
. ‘Clark and Lucy In Su1s‘ second step the rec1p1ent/engages in- prob]em lf;i.“
?solv1ng to f1nd a ru]e which makes the punch/11ne approprlate._‘jheﬂ.v 2

: "ru]es" w1th whlch C1ark and Lucy, and the present 1nvestigator, are |

'concerned are the ru]es govern1ng speech acts and conversatton imp11cature
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There_jg‘evjaence then, that the tacit knowTedge-ot Tanguage use-
wh1ch as an earlier sect1on of this chapter recorded deve]ops very-.
'ear]y in ch1]dren is a cr1t1ca] factor 1n the reader s comprehenSTOn of
- humor and other featuresvof written text.‘ There 1s,aTso some ev1dence, ,:
.asbweTT.as‘opindon,jthat the,usefof this tacit’anWTedge is nOt auto-
.'matic.thherefore, an examination of the current{direction ot instruction :

“in this area would be usefu]tt
CUARRICUL,U'M} CONCERN WITH 'PRA'GMAT-IC ASPECTS oF READING"_COMPREHEN}SION‘I

' Exp]1c1t 1nstruct1on in the content of pragmat1cs 1s not what one
woqu hope: to f1nd recommended in curr1cu]um guides. ;Rather, there
shouTd be opportun1ty for deveTopment of these sk1115'and for their

transfer to readlng comprehens1on as weTT as d1rect1on to the teacher

‘about the\ng;ess1ty of do1ng this. EEEE R -

L

The E{ementary Language Arts Curr1cu1um Gu1de (ATberta Educat1on,. y

: 1978 pTaces/emphas1s on the 1nterdependence of Tanguage and exper1ence; _.:

' 'The ph1Tosophy of the gu1de states that there should. be act1ve 1nvoTve-*i.
‘ment in a var1ety of Tanguage s1tuat1ons wh1ch refTect the range of

.”Tanguage funct1on 1n the reaT woer (ATberta Educat1on 1@78 p 2 3)

N ETsewhere 1n the Curr1cuTum Gu1de both Ha111day S funct1ons of Tanguage-k‘;

“»'_ (p. 16) and Tough s cTass1f1cat1on of Tanguage uses (p 23) are T1sted

'“i\1nd1cat1ng that th1s gu1de shou]d make teachers aware- that the varlous

_funct1ons of Tanguage are 1mportant and opportun1t1es shoqu be prov1ded

""fffor thelr deveTopment 1n schooT programs ATthough the Language Arts if_’

Curr1culum advocates an 1ntegrated program 1nvoTv1ng speak1ng, 11sten-
‘»tTng, read1n9, wr1t1ng, and v1ew1ng, the stress on Tanguage funct1on 1s _2}3"=

-jdassociated most heav11y w1th oraT Tanguage The section on read1ng
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(Alberta Education, 1978,’p 44), p01nts out that 11m1tat10ns 1n the .‘ '
ch11d s oral Tanguage deve]opment, in language patterns, and vocabu]ary
w1]T restr1ct read1ng process Read1ng comprehens1on is said to re1y on

a number of sk11]s among wh1ch are the ab111ty to recogn1ze and state o

'the author 3 purpose in wr1t1ng, to see the mot1ves of the author, and

- to determ1ne the author S att1tude towards the reader These are a]]

?

" central pragmat1c skllls Nowhere, however, 1s there reference to the

.abl]lty of the reader to 1nfer goa]s and beT1efs of the characters and }

ta mentally prov1de ‘the soc1a1 context and reTat1onsh1p in wh1ch the

‘-\characters 1nteract

It may be observed then, that the ATberta ETementary Language |

“Arts. Curr1cu1um Gu1de adopts a ph1]osophy that is conducive to trans-a N

E ferr1ng the use of pragmatlc know]edge to read1ng comprehens1on but

-\,

o | that there is no actua] ment1on made of such. 1nstruct10n “There may be

some d1sgu1sed advice to fac111tate such transfer 1n the gu1de s re-

_-ference to a Tanguage growth pattern act1ve to ora] to wr1tten

.'(A]berta Educat1on, 1978 p. 14) ATthough the Gu1de makes on]y very _

generaT statements on th1s pattern, it is part of‘the structure that

Moffett (1968 1973) adv1sed for language arts curr1cu1ums The se- |

- Aquence that he recommends is based on 1ncreas1ng d1stance in t1me and

space between speaker and hearer Th1s he sees as paraTTeTT1ng deve- R

B Top1ng abstract1ng ab111ty The sequence, in s1mp11f1ed form, wou]d be

what 1s happenlng o drama o
‘Faf what,haPP?ned- _s;' ,narrat1Ve ii»i‘

twhatfmaythappenn;a_‘lf iogicaj}afgﬁmén;atiohzi o

A
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'Followlng ﬁoffett S sequence, 1nstruct1on would begin w1th drama which
he def1nes as . ; any raw phenomena as they are. f1rst be1ng .
converted to 1nformat1on by some observer" (Moffett, 1968, p 61)
- - Drama is an act1ve procedure wh1ch is central, as "act1ng out" 1n a]]
Moffett s program (]973) | | g |
The va]ue of such "act1ng out" in a551§t1ng the ch11d to 1nfer ;
1mp11ed mean1ng is supported by a study by. Par1s and L1ndauer (1976)
In an attempt to see 1f young ch11dren cou]d be induced to make 1nferences
about implied 1nstruments 1n such sentences as The man dug a hole
:j(shove]) Par1s and Lindauer d1rected the ten grade one students 1n
the1r study to “act out" each sentence after they heard 1t ~The .acting -
out procedure 1ed to much greater ab111ty to use the 1nferred 1nstrument
L as-an aid to reca]] than did s1mp1y 11sten1ng to the sentences w1thout ‘
‘,actlng o ~
It appears, then that s1mu1at1on espec1a11y 1f these s1mu1at1ons T

:are spec1f1ca]1y d1rected at certa1n types of pragmat1c 1earn1ng, may be
»he]pfu] in. a551st1ng students to transfer 1mp11c1t oral 1anguage know]edge
~to exp11c1t use in read1ng comprehens1on | | |
Even 1f the necessary 1nstruct1on is. glven, ai] students may not‘”
‘:apply their pragmatlc knowledge at the same 1eve1 in every c1rcumstance.t
B1ggs (1978), attempt1ng to deve]op a rat1ng sca]e for the qua11ty of _y_1
= schoo] 1earn1ng whlch is assoc1ated w1th P1aget s (Inhe]der and P1agettyf
‘ 1958) developmenta] stages but 1s app11ed to the product rather than to :
‘ fthe producer po1nts out that response qua11ty 1s t1ed to not1ng and |

irelat1ng re]evant data A m1dd1e concrete response, for 1nstance,

K _requlres notlng severa] re]evant p01nts and a concrete genera11zat1on S

i 'requ1res the notlng and relat]ng of these polnts Use of pragmat1c
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khOwTedge, as the Clark and Lucy and the Suls models illustrate, requires .

the relating Bf'relative dimensions, which accounts for McGhee's finding -

that young ch]Tdren were unsuccessfuT in not1ng cogn1t1ve 1ncongru1t1es
and resoTv1ng them |

Much of the 1nformat1on presented in th1s chapter has been |
theoret1ca1 and specuTat1ve The present study was des1gned to gather
}some ev1dence for how actuaT students do make use of pragmatlc knowTedge »

when read1ng cTassroom mater1a1
~ RELATIONSHIP OF THIS STUDY TO THE LITERATURE

‘The present study accepts that students will have developed '
\‘ " N . . ' .

~w111 vary from ch1Td to ch1]d and that th1s know]edge shoqu therefore :

be ava1TabTe as part of the cogn1t1ve schema wh1ch the reader uses 10

| .5construct mean1ng from wr1tten text Also accepted-by this study are

'ithe 1deas of Clark and Lucy (1975) SuTs (1972);dand'Pratt7(1977)lon

- ‘ . * . . N .

'what 15 requ1red of the reader aS“he'constrUCts meaning from 1iterary o
text espec1a11y when confronted w1th 1ncongruent 1nformat1on Re7

cogn1z1ng the emphas1s the ETementary Language Arts Curr1cu]um Gu1de

d'pTaces on deve10p1ng awareness of Tanguage funct1on, the 1nves§1gator L

:sought 11terary se]ect1ons from two of the texts recommended in the

currlcuTum gu1de wh1ch sh0wed cTear 1nstances of 1ncongruent s1tuat1onaT o

~Tanguage des1gned to: ach1eve an effect usuaTTy humorous The Teacher Sf-

| ‘"Resource Book for two of the: se]ettlons (McInnes WheatTey, and Q“‘1d°"’.‘d

41977) wasgexamwned to see 1f the teacher was d1rected to help students

,transfer the1r pragmat1c knowTedge to comprehendtng T1terature text

;ATthough teachers are adv1sed in the resource book to heTp students p1ckf .

certain aspects of pragmatic know]edge aTthough*the amount of knowledge L
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out phys1éh] 1ncongru1t1es in the fantasy, there is no ment1on of
.encourag1ng the reader to con51der the purpose for wh1ch author and
characters are using 1anguage The authors e1ther assume ch11dren
'automat1ca11y use the1r 1mp11c1t know]edge or they are not aware that
its use is essent1a1 |

| Th1s study, then mak1ng use of methodo]ogy from both McGhee
(1971a and b) and Beach (1979), exp]ored the students' performance 1n.
1nferr1ng the author S 1ntent10n, in n0t1ng 1ncongru1t1es, both phys1ca1
d,and 11ngu1st1c and in us1ng pragmat1c know]edge to remove 1ncongru1t1es
; 1nv01v1ng approprlate cond1t1ons for speech acts, re]evant conversa-
t1ona1 contr1but1on po]1te manner of conversat1on and appropr1ate .
.reg1ster The study S re]at1onsh1p to the forego1ng 11terature 1nvo]ves.
prov1d1ng a sma]] amount of emp1r1ca1 ev1dence of students use of

pragmat1c know]edge in construct1on mean1ng from 1mag1nat1ve ]1terary -

text



CHAPTER 11I
EXPERIMENTAL DESIGN

"ffinvest1gated in this study requ1red an exper1menta1

? ] k.
1des1gn that a11f ‘ints to react to regu]ar c]assroom read1ng

- materials.: Theg rfe pilot study, the data collection, and the

categor'" n, f 5 and}ana1y51s of the data will be described in

SAMPLE

JStudy it‘was.necessary‘to obtainla}samplevof'subjects,
nu]i'to which the subjects responded, and‘a'samp]e of
tbéhavidr;in.re; lnse’to these stimuli. A]]-three'samples wiT]‘be
described. . o
" Subjects
The popu]a fﬁ_'from which the sample Was chosen consisted of the
grade f1ve studen o f1ve Edmonton Separate Schoo]s who had scored

at or above the 1ft1eth percent11e on both vocabu]ary and read1ng

‘~T;comprehens1on on, the: Edmonton Separate Schoo1 D1str1ct norms for the

" ,Canad1an Test of Basic Skl]]s wr1tten by these students at the end ofo» RN

N grade four Th1s popu]at1on was chosen because 1) the subJects can .
be assumed to have reached the stage of concrete operattons which. has;‘“

been shown to be necessary for the recogn1t1on of the’ k1nd of 1ncon-;5’

~”1:7gru1ty used in this study, and 2) the ;subjects can be assumed to have

";,few word 1dent1f1cat1on prob]ems when read1ng grade f1ve mater1a1

"37'
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Officia]s of.the Edmonton Separate School system-designated five
schooTs, ln w1de1y separated geograph1c areas of the c1ty; which were

not us1ng the Nelson Language DeveTopment Reading Program or the Sounds

/

of Language Readers 1n the1r ba51c deveTopmentaT read1ng program The"
percent1]e ranks- for gnade four in Spr1ng, 1978 on the Canad1an

Test of Bas1c Sk1TTsawere used to make a T1st of students who scored ati'

‘;or above the f1ft1eth percent1Te on’ both vocabuTary and read1ng com-~

' prehens1on subtests From th1s T1st two groups were chosen “the
;'7exce11ent (Group T), who scored at or above the eighty- f1fth percentile

"on the . read1ng comprehens1on subtest ‘and the good readers (Group 2),

who scored at or beTow the seventy -sixth percent11e on the same subtestr'-
| From each of these two groups, twenty subJects were chosen for

the study samp]e In order to obtaln max1mum potent1a1 d1fference :'
between the exceTTent and the good readers, the 1nvest1gator chose the -
top twenty students in Group 1 and the bottom twenty students 1n Group

2. These cho1ces were mod1f1ed sT1ghtTy 1n an attempt to. achleve ‘
,rgugh]y equa] numbers of boys and g1r1$ 1n each group | ATthough Group 2.

@(
had equaT numbers of boys and g1rls Group 1 cons1sted of th1rteen boys

"'and seven g1rTs The 1nvest1gator dec1ded that max1mum separat1on of

' 'comprehens1on scores between the two groups was more 1mportant than

\

f_equaT numbers of boys and g1rTs 1n each group ‘Because there were 3

o more boys w1th h1gh scores 1n Group TT there were more boys in the study

gsampTe ‘The characterlst1cs of the samp]e subJects are shown 1n Tab]e

"f‘T “The 1nformat1on on wh1ch thTS tabTe 1s based 1s ava11ab1e 1n

i
i

.;?Append1x 3 |
| The samp]e cannot’ be cons1dered unb1ased because the ch01ce from

i the popuTat1on was not random The sampTe is thought to be representa- jr

I,v.
-



.~ CHARACTERISTICS OF SAMPLE SUBJECTS

TABLE

- CHARACTERISTIC.

~ GROU

GROUP 2

Boys
Girls 0

Mean'Age  / SR

~ Age Rahgé//_ AT
ST T

i "Vocabulary Percent11e '7“]

Range L

"‘fComprehens1on Percent11e |

Range

13

', '10_yéérs:

10 yEars'

80 to

9 months

.]oofr.V

85099

1 month
. to . :

11 years 2 months

0

10

‘10 years 7nmonthsw‘

R ]O years 3 months_

“11 years 4 mbnths ‘

—_—

S0t 76

g .
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39 .
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f tive of prof1c1ent and good readers 1n the system, however, because the '..
schools from which the sample was chosen are situated:in wdde]y separated

. geographic areas of the city and there i3 no reason to suspect that
‘these students differ from other readers in- the system. The investi-
gator acknow]edges that proportional var1at10n in percentile rank is not
uniform»from the fiftleth’to the n;netyfninth percenti]e; a greater

“increase in raw score is necessary at the upper end of the scale to

achieve an increase .in percentile rank,
Stimuli

It was part of the purpose of this study to investigate the
student's use of his knowledge of situational language use in construct- -
ing meaning from imaginative 1iterature that is read in the redu]ar_~ |
vgrade-five classroom. If use of such knowledge is’not required‘by the
student in his dafly reading, then it matters 1¥ttle whether or not he
can, or does, use such knouledge Therefore the 1nvest1gator S f1rst
task was to determ1ne whether there were se]ect1ons 1n the readers ‘
regular]y used by the students that requ1red use of pragmat1c know]edge

of . ]anguage The mater1als prescr1bed in the E1ementary Language Arts

_Curricu]um Guide (Alberta Education, 1978) were examined and se]ect1ons

were found- that requ1red the reader S use’ of know]edge of s1tuat1ona11y

| appropr1ate language as ‘he constructed mean1ng from the text.

r‘

Because the 1nvest1gator wanted to work w1th SUbJECtS who had not

o

had previous_instruction on the stlmulus materla]s used in the study, it

was ‘decided to select samp]es only from the Ne]son Langugge Development

Reading Program and from the Sounds of Language Readers (Mart1n,

: 1972) because the 1nvest1gator had observed that these books were

|
J
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. used less frequent]y in the schools than were the othegfgre$cribed
series. | “

Initia]]y,:selection of ten short'seghents was planned, each
segment including an instance of humor producea by some form of language
| incongruity. This design is similar to'the one Qsed by McGhee (1971) to
study the abi]tt§ of nine yearaold}b@ys to understand humor based on |
concéptua] incongruity. HoWever,‘as'the selection prdceeded‘ the .
investigator realized that reading 1so]ated short segments from a longer
passéae did not represent a realistic classroom -reading task, and also
that the recognition of 1ncongruent 1anguage use at a Specific point in
a selection depended on the‘context of the entire selection. 'In addition,
. recognition of incongruent situational use df 1anguage'was,seen to be
jnterre]ated with recognition of*other forms of language and non-
language incongruity.‘ fte task woufd be more typical of c]asskoom o
reading activities and the subJects wou]d have more opportun1ty to use
their knowledge of s1tuat1ona11y 1ncongruent language if comp]ete
passages were used as_stimu]i;,therefore; three selections that con;'
tained instances of‘incongruent situation ]aﬁguage'uée Wete Chbsen:b
Selection 1 | "The O]d Man Who Sa1d 'Why'" by e.e. Cummins

(Kltes and Cartwhee]s, p. 97).

Selection 2 ~ "From Out of the B]ue",by_Wayne Car]ey (Kites‘andv
Cartwheels, p. 199). \

\

Selection 3 . "Suppert1me" by C]ark Gesner (Sounds of a Young n

~ Hunter, p. 278) | |
These three se]ect1ons a story, a p]ay, and a song respect1ve1y, were
l.taken from grade five reading texts and represent dlfferent types and

Tengths of material that students meet in their classroom reading. Al



three, however, were fanciful, fictional selections, and are‘ca11ed
imaginative Titerature in this studyﬂ Subjects had not previously read
~any of the selections. |

The readability of the se]ect1ons was not measured because good

42

students in grade f1ve classes are expected to read material from grade o

five texts and this study attempted to maintain a situation close to
that in the.regular classroom. The se]ect1ons were tested for suit-

| ability in the pilot study, which is described later in this chaptek.

Responses

]

In order to allow the SUbjects freedom'to comment on whatever

“incongruencies they noted, while at the same time 1nsuring that all

subjects would be directed'to‘conSider common examples of incongruent

situational. language use, a combination of directed and open—ehded
questions were used. During the semi-struttured interuiew, the in-l
vestigator asked tue_subject: | |

1).t0 explain what the author intended the reeder to understand.

4

. 2) to indicate what seemed funny or strange in the selection.

3) to change designated:]anguage‘eXEhanges so. that they were no

.1onger funny. or strange. Included in these lqnguage exchanges
were instances of: _ | ‘h
a)_ language that violated thevappropriateness-COnditions fgr

the speechhof questioning {The 01d Man Who Said'?Whyﬁ, P

105)..

b) 1anguage‘that violated Grice's (1975) maxim of relevance

(From Out of the Blue, p. 208). .



c) 1anguage that violated canons of politeness in conyer-
sation (Fron Out of the Blue, p. 210).
d) - 1anguage that\vio]ated Grice's.Maxim of Manner by dis-
playing inappnopriate negister,(Suppertime; p. 278).
4) to exp]ain what cues indicated to him that the selection was
not about rea11st1c everyday events. | |

The 1nterv1ew guides are available in Append1x ]
DATA COLLECTION

Each student si]ent]y read each selection. A]] possibTe orders
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of present1ng the three se1ect1ons were determ1ned and the orders were

randomly assigned to the subjects. F0110w1ng the s11ent reading of each

selection, the semi- structured 1nterv1ew was conducted

’ Administration

- Each subject was seen 1nd1v1dua11y by the 1nvest1gator for a ;
per1od of from th1rty five to. seventy-five minutes in a prlvate room in
the subJect S schoo]. The rooms were relatively qu1et and free from
interruptions. The investigator began by introducing herself and the
purpose of the study, stressing‘that there’were no . necessar11§ "right"
answers to‘most7of the‘questionsh’ In order to put. the subJect at ease
and also to gather 1nformat1on about the free- read1ng hab1ts of the
student the 1nvest1gator asked several questlons about what the student
liked to read and what he was current]y reading, This gave the 1nvest1-

o ( .
gator some: 1nd1cat1on of the amount and k1nds of read1ng done by the

o4

subJect The 1ntroductory comments and read1ng 1nterest quest1ons are ;

n Append1x 1.



Each selection was presented with a very bgiefpintroduction, and
the'student's uninterrupted silent reading was timed Students were
“assured in advance that the investigator was not concerned with the
reader's speed Although the investigator did not re]ate 'speed to other
'aspects of the study, she d1d want to see if- there was a difference 1n
‘ read1ng speed between the- ‘groups. ' '}‘
. When the subject comp]eted readwng a se1ect1on, the semi- structured
interv1ew for that se1ect1on was conducted The 1nvest1gator made no -
°comments on the responses other than requests for further exp]anat1on
and genera] approval for cooperat1on ~In some cases, amp1}f1cat1on by
the 1nvest1gator was needed before the SubJect could nespond to spec1f1c
: quest1ons The 1nterv1ew was audio recorded and the tapes were transcrtbed

by ‘the 1nvest1gator

‘The hi]ot Study .
" A pt]ot study was conducted prior to the main Studj‘to~assess the
.su1tab1]1ty of the three se]ect1ons chosen, to eva1uate the semi-structured- -
1nterv1ew gu1de and to prov1de a pre]1m1nary genera1 p]an for ana]ys1s |
of the data generated |
i ' Four students, three from Group 1 and one from Group 2, from one
dof the schoo]s in the sample were chosen for the p11ot study These"}
ustudents were not 1nc1uded in the main study | o
The resu]ts of the pllot study 1nd1cated that the chosen se]ect1ons
'stlmulated good, ;esponse, that they were enJoyed by the students and
‘that the entlre 1nterv1ew w1th one student cou]d be conducted 1n from |

th1rty to sixty m1nutes depend1ng on how‘qu1ck1y he read. rThe three 4

selections were - therefore reta1ned
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In the p]]ot study: the same interview format was used w1th a]l
selections and the quest1ons}were open-ended. The 1nvest1gator used

whatever response the student gave as a basis for more:problng quest1ons. o

L F1gure 1 shows the f]ow d1agram of the questioning used in the p110t

study to e11c1t responses to the two quest1ons dea11ng w1th 1dent1fy1ng :
and chang1ng 1ncongru1ty Two problems with th1s approach emerged
flrst, the se]ect1ons allow. such a var1ety of responses\that there was

- little common spec1f1c content‘on wh1ch to base a compar1son of res—

.. ponses; and second]y, the probes of the examiner were seen to have anv
: }1nf1uence on the responses of the subJects and because they d1ffered
from subJect to subJect the probes were d1fflcu]t to contro] As a
result of the p1]ot study, separate 1nterv1ew gu1des, 1nc1ud1ng re-
ferences to some spec1f1c Tanguage exchanges were des1gned for each
se]ect1on ‘These are the gu1des that are in Append1x 1

. ~ The data generated 1n the p110t study 1nd1cated that a. system of

7ana1ys1s/ar1s1ng from the data would be most usefu1s
DATA ANALYSIS -

Complete transcr1pts ‘of the 1nterv1ew were. made from the tape
‘record1ngs Responses to quest1ons A, B and D were d1v1ded 1nto 1dea

| un1ts.} It‘was not necessary'to segment the responses‘togquest1on C ‘_;f
because~theft0ta1 response WastJUdged appropriate’or.inappropriate,

’depend1ng on the k1nd of change made A modificatiOnvofVSqutre's’" :
(1964, P. 17) method was. used to- segment the responses to questlons A

.t B, and'D Squ1re def1ned a response as " the sma]]est comb1nat10n
::ﬂ:of words Wthh conveyed the sense of a. s1ng]e thought" In thlS study,‘?'

‘-h1nfonmat1on that supported a spec1f1c 1dea was grouped w1th that 1dea\to

e LN



" Did you think any parts.of this se]ectibnjwere fdnny‘or strange?

. N i { ’ N - B
If ye$, What? - = - ‘ If no, go to B

——
S~
e

If Tanguage use given, Why? “T——If language use not given
" Then.go to D . - L ~go to B : ~

Did you think any of the things that anyone said in this selection

. were funny or strange in some way?

“If yes, What and Why? - If no, go to C
If language use given T If language use not given
.go-to D, . go to C. .

The'aUthor thought (désignated exchahge) might’be-tohsidered funny

or strange. Tell me why some people might think it funny?

- If ‘language qse.gjyén; L : CIf .anguage‘use not givén

‘Can you change this section so that it is no Tonger funny or
strange. Just change the part thqt;makes itwfunny«pr strange. .

. (Same exchange as C) might be tought to be funny or strange

because it‘does’not:”fit“‘With what is going‘onfin thefStory'at L

| ~ the time it is said. e

- FLON DIAGRAM OF QUESTIONING INTHE PILOT STUDY

46
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form'one unit. fFor examp]e there are four idea units in the'following
response as 1nd1cated by the vert1ca1 s]ashes

4

 Well these guys had wings - we don't know 1f that's 'i"
true, but to our knowledge it's not true/and man can't,
live on a moon without air/and he couldn't have gone |
through space --like flew through. space/and. can@t grow
'q apple trees in space./
Th1s method of- d1vws1on requ1res the scorer to be aware of the quest1on
-and to assess the response in re]at1on to the quest1on asked dec1d1ng
- whether each stat%ment 1ntroduces a new 1dea as an answer to the questlon
or mere]y g1ves 1nformat1on about or ev1dence for, an 1dea a]ready
1stated For examp]e, in response to the quest1on "What do you/th1nk the
author 1ntended us to understand from th1s se]ect1on7" the fo]]ow1ng
‘banswer for se]ect1on one consists of. one idea unﬁt
~ He: to]d you- the deta1ls ltke about the ‘people
. 1ike where they took their troubles to and about
R that 11tt1e old man. :
The 1nvest1gator conc1uded that thas type of un1t wh1ch m1ght cons1st
of a»word a sentence fragment or severa] sentences, a]]owed the best

ana]ys1s of the d1fferences in the subJects ideas about' var1ous

'f,‘quest1ons A more str1ct1y def1ned un1t based on syntact1c cr1ter1a

would be eas1er to app]y, but wou]d resu]t in d1stort1on of the data for :

‘ i the purposes of th1s study, wh1ch focused on the subJect s use. of h1s
'.pragmat1c 1anguage knowledge ; | B A |

: Because -the . 1ntentlon was to exam1ne the use the subJect made of

ﬂf~h1s pr1or know]edge of approprlate sxtuat1ona1 1anguage and it was "Ot

"'_known in. advance whether subJects wou]d use th1s know]edge as a bas1s

' -for construct1ng mean1ng from wrltten text the response categor1es for

each quest1on were determined "a poster10r1“ and are. discussed 1n TR )

»tichapter M.

‘vt?.
" A
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After the data had been categorwzed tabu]ated and recorded two ‘
';k1nds of analysis were app11ed A qua11tat1ve analysis exam1ned |
fcompared and- attempted to exp1a1n the responses that were glven for

‘ each quest1on on. each of the three se]ect1ons by good. and exce11ent
*readers Th1s analysis w1]1 be reported descr1pt1ve1y w?th bar graphs
dbe1ng used where needed to 111ustr;te the proport1ons of various
vk1nds-of responses In addition, chn square ana]yses were used to
fascerta1n whether or not there was a re]at1onsh1p between the kind of
response g1ven and the group, good or exce]]ent readers/‘ No quant1-
tative values were g1ven to the categor1es of response therefore on]y

’ frequency data were ava11ab1e for use in stat1st1ca1 ana]ysef] A ch1—
'square ana]ys1s was done on each response category for every quest1on in
‘each se]ect1on, e.g., the re]at1onsh1p between mak1ng a. category 4
response to quest1on A 1n Se]ect1on 1 and be1ng 1n e1ther Group 1 or
Group 2 was exam1ned “The re]at1onsh1p between sex - and selected re-

sponses was a]so exam1ned

The categories on wh1ch a]] ana]yses were based are descrlbed

. w1th examp]es in Chapter Iv.
\
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CHAPTER IV

"~ CATEGORIES OF -RESPONSE
N

After the tapes had been transcribed ]1sts were made. of a]] the
responses to each of the four maJor quest1ons Responses to Quest1ons
A, B and D were divided into idea un1ts as descr1bed in Chapter I1I,
and then categorles were deve]oped for the responses to each quest1on
Although- these categor1es were 1n some cases based on those used. in
"other studles (Beath 1979 McGhee, 1971) they were der1ved "a pos—
',ter1or1" in order to ref]ect the var1at1ons in the subJects 1deas
The categor1es der1ved for each of the Ffour maJor questions are

| descr1bed be]ow

| Identifying Author‘s Intention

Questlon A wh?ch was ”whaa\do you th1nk the author 1ntended us

- to understand from th1s se]ectlon?", was, des1gned to examine whether: or

g not the subJect understood that the author might have a message he |

" wanted to convey to the reader apart from ‘the’ actua] events of . the

- se]ect1on The categor1es estab]lshed “then, represent both the k1nd of

h1nformat1on g1ven by ‘the subJect 1n response to the quest1on, and the '

-

p0551b1e th1nk1ng processes that the subJect used to arr1ve at his

. answer The categor1es used by Beach (1979) - in his ana1y51s of in-

’dt ferences from 11terary d1alogue made by high schoo] and co]]ege students

‘were cons1dered by the 1nvest1gator in estab]1sh1ng the response Cate_g},“
- gor1es for Quest1on A SR e . : s
| Qgﬁgggﬁx_l_ A Category ] resPonse is a restatement or a summary -

of events 1n the se]ect1on.- There are six Jdea un1t5»1n thejfo1]ow1ng o

AN



response, a]] of which are classified as Category 1 responses. \ \
% \
.they f1nd Tike th1s\rock and the spacesh1p/and then they
' f]y to Ottawa/and then they get to meet the press/...and they
~ found out that the minister sent it back off into space./But
~ they were still gonna te]l some of their frlends,/but they
didn't think they d believe them./ _ &

A]though the preced1ng response is qu1te long and is obv1ous]y a recount-

1ng of. events, some Category 1 responses are- short

<

The faer1e was trying to stop the old man who said why, :

It was suppert1me for Snoopy.
The feature that determ1nes a Category 1 response is 1ts ‘reproduction, |
‘through enumeration’ or summary; of the 11tera]-events of the se]ect10n
Category 2 A Category 2 response represents a restatement or an’
: 1nference concern1ng settwng or characters in the se]ect1on Statements
about how the characters fe]t such as,}"Snoopy Tiked to enjoy his
‘supper“, usua]]y 1nvo]ve an 1nference and are c]ass1f1ed as Category 2
: _responses These responses do not conta1n an 1nference about the
lauthor s overa]] 1ntended message The}fo]low1ng‘are Category 2 re-
sponses. . | | o | |

That th1s is a dlfferent p]anet n way out in space I think. ,
| '(Se]ect1on 1, Group 1) , , S

ooooooooooooooooooooooooooo

lwell he [the m1n1ster] doesn t want everybody to know the
~truth how somethlng m1ght be too bad to know (Se]ect1on 2
Group 1).

L I I R A A S R I NN I I AT A )

Charlie Brown S k1nda 1mpat1ent because he's saying he had to f .
hold it for a who]e minute.. (Se]ect1on 3, Group 1), ’

Category 3 A Category 3: response is one that represents an

1nference about the technlques the author used or the plans he had but
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~‘5does not 1nc1ude the intended message 1g§e1f For. 1nstance the three
responses be]ow state the author S p]an that 1s,he p]ans to exp]a1n a
press conference to prOV1de deta11s or to descr1be Snoopy S character,
”‘but the content of the message 1s not given.

He told you the deta1]s, like about the peop]e 1ike where
they took their troubles. (Selection 1, Group 1).

O . . . q » : . k."-‘.'..\ ........ ..... ERE
| 5 We]1 trylng to explain what happens at a press.conference.
» o (Se]ect1on 2, Group 2). :

$.% 68 2 0 ¢ s 0o e s se e

food He wanted you to understand Snoopy and how good he felt about
: _his supper. (Se1ect10n 3 Group 2).

Th1s type of - response may represent an 1nappropr1ate k1nd of abstract1on |
as opposed to a more concrete part1cu1ar response ~ For the purpose of
th1s study, 1t is cons1dered a step towards the understand1ng that there
pmay be an 1ntended message ina wr1tten d1scourse » » |
‘ | Category 4 A Category 4 response represents an 1ntended message
dfpf of the author The subJect genera]1z1ng from the content of the
| se]ect1on, 1nfers what the author wants to say to the reader One

: ﬂt subJect 1nferred that the author S message 1n Se]ect1on 2 was "that you

v

| ﬁih f should tell the truth most of the t1me no
e
i

lqy author S 1ntended message was. c]assed as a- Category 4 response 0bv1ously5.

;? there may be d1fferent geneﬁf}1zat1ons from a. s1ngle se]ect1on and there ,
was no attempt 1n the categor1zat1on to assess the qua11ty of these.

Al of the fo]]ow1ng answers were c1asswf1ed as Category 4 responses to

t
Ck

Quest1on A Sect1on 1.

Peop]e can bug you by say1ng one word. | -

Well that old peop]e 11ke if they don't have anybody to
communicate w1th they don t know rea]]y how to commun1cate.

Any response that was a genera11zat1on conta1n1ng a poss1b]e e,



That people are very curious.
Try to understand peop]e
We11 if you have troub]es you can go to other peop]e

How the first ch1]d was born, A very old man doesn't talk
that much and a baby is new. S :

You shou]d Tisten to what peop]e say.

r

In the qua11tat1ve ana]ys1s of responses, .an attempt w1]] be made to

~account for these d1fferences and to suggest wh1ch of ‘these responses to

Quest1on A, Se]ect1on 3 m1ght be con51dered the more thoughtful response
Don't p]ay w1th your food - | | |
That we shou]d try to enJoy supper and not gobb1e it down

: ﬂ;Although a Category 4 response 1s cons1dered by the investigator to be

a more§appropr1ate representat1on of the author S 1ntended message than
is a Category 1 response no numer1ca1 va]ue 1s g1ven to the responses

The sca]e 1s merely nom1na1

‘ Identifying~1ncongruity .

: ’ . | by 52
\ 3 o \‘\‘
. Ay ‘ o

Quest1on B for each selection asked ‘the. subJect to 1dent1fy parts :

.'vof the se]ect1on that seemed funny or strange to h1m The purpose of

J‘the questlon was to examlne the extent to wh1ch the subJects 1dent1f1ed
‘phys1ca1 1ncongru1t1es ak1n to those McGhee (1971) labelled novelty
‘stwmu]1, and 1ncongru1t1es based on a, mlsmatch between the 1anguage use
or behav1our 1n the se]ect1on and that use wh1ch the subJect knows to be
hacceptable Accord1ng to McGhee 's f1nd1ngs, the more cha]]englng |
pCOgn1t1ve task and the task that requ1res the equ1va1ent of P1aget s
stage of concrete operations, 1s the 1dent1f1cat10n of 1nstances of

"121091ca1 1ncongru1ty
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McGhee's (T971a p. 125) descriptions were cons1dered when the '
’follow1ng categor1es were der1ved |
Category 1w A CategOry 1 reSponse 1s one not1ng a phys1ca1 incon-

? -5 . x @

‘gru1ty, that s, a- s1tuat1on or event that is contrary to what ex1sts in

the phys1ca1 wor]d
' TN L L
We11 I found many parts strange. People flying around with
wings all over the place/and the wise ‘man drank and ate some
"~ 1light and 511ence/(Se1ect1on 1, Group 1) .

The above response conta1ns two 1dea un1ts, both of wh1ch ‘were classed
as Category T responses Examp]es of. other Category ] responses are
,11sted be]ow | | | | |

Well its sort of strange that dogs - 11ke dogs don t s1ng
really. (Se]ect1on 3, Group 2) ,

I thought some of 1t was strange, when they held the rock then
.they told the truth. (Se]ect1on 2, Group 2) » :

w§11 a space sh1p 1and1ng on a farm (Select1on 2, Group
{ 2 :

R Category 2 Responses in. th1s category 1nd1cate recogn1t1on of a

language re]at1ona] 1ncongru1ty - There’ are three Sub- categor1es

2a Soc1a1 Contextual Incongru1ty, ThlS type of . response recog-

;G n1zes that the act1ons of characters is 1ncorrect or unusual, a]though

‘_not phy51ca11y 1mposs1b1e, in the g1ven context ‘ Language need not be
_;_tnyolved' The responses below are examp]es of Category 2a. |
. We11 it's. kinda strange the way Char11e Brown mentloned that
Snoopy was jumping all over the place. He said "why can t you
eat like any, other dog." (Se]ect1on 3 Group 2) :
" When all the people. came up to h1m and kept te111ng h1m to do
a1l this stuff and then they all left him a]one and he- had to
.do it by h1mse1f (Se1ect10n ] Group 1). =~ . Lo

“They weregs1ng1ng about eat1ng (Se]ect1on 3 Group 1)

2b ConVersation#Principle Incongrutty Th1s_type oforesponse‘d

53 -
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recognizes that one of the Gricean maxims, one of the appropriateness
conditions for a speech act, or another convérsétfona] rule has been
violated. For instance, the respbnse; " ..they wére‘in the conference
part and ...shé puts up her hand and - 'What do yoqkput in yohr-stew?'f,
illustrates recognition of a violatibn of thé‘Grﬁcean maxim of relevance.
Recognition of failure to comply Q}th the abpropriateness'conditions for
the speech act of queétioning.is shown in the response "The faerie‘w;s
talking to the man Who said;why and hé.kept on:asking why". The subjgct
who replied, "...Noreen, Brad and}F1ash altogether said, 'Hofyvcow what
a story! i've got to get the camera man.' They said“it all together
and it was funny.". recognized that the rules of turn-taking in conver-
satidn had been violated. Thevresponée,"well Snoopy acted like_a'poet
or sémething...Beho]d the brimming...." indicates thatfthe subject had

noted a°violation of Grice's maxim concerning the manner of speaking.

2C Syntactﬁc—Phohetic-Phonemic Jncongruity Résponses fn Category

2c comment on a variatiqn from the accepted. syntactic, phonetic, ‘or
phonemic usage in order to achiéveuan effect. Some of these incongrui-
ties might be called "word-p]ay” as was noted by some subjects. The
following responses were placed in Category 2c.
| Ya! It goes Tike very, very, very, and millions, and millions
and millions. They said so many words again and again and -
they could just say it once. (Selection 1, Group 1).
Well the parts here when he says supper-sooper, dooper. It
was kinda like @ tongue twister, you know: (Selection 3,
Group 1). . . o

...And they said Mooseface Saskatchewan; it's Moose Jaw.
($e1ection 2, Group 1). ' :
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Removing Incongruity

Question C asked the subject to change a particular speech
exampTe so»that il would no longer be funny or strange. McGhee (1971a)
used a simf]ar‘procedure to measure the subject's comprehension'of thé
humor stimuli 16 his sthy. If the subject can mentally transform the
language used so that it conforms with the situatidnal‘confext; and is
therefore no longer funny or strange, he is assumed to have a knowledge
of correct situationa]'Tanguage use‘andﬂto be ab]e to make infekences
from thét knowledge. A two category system similar to McGhee S, Was"

Jed to classify responses to Question C

Category I-Adequate Response An«adequate response changes either ;

what is said or the non-language situational context such that the two
are congruent. The type of pragmat1c know]edge that must B%;Hsed to
-make an adequate change is different for each examp]e. Adequate removal
of incongruity is demonstrated in the respohses be1ow.ﬁ

The minister could say, "No thank you. 1 want to finish this
right now.": (Selection 2, Group 1).

Instead of Behold the ‘brimming bowl, say "Here comes Charlie
Brown_with my bones. (Se]ect1on 3, Group 2)

. I have a-question I-d 11ke to ask you. "How did you feel when
the spaceship landed on your backyard?" (Selection 2, Group
2). B - . .

. He could make the old man say, instead of why, he could
answer the question. (Se]ectjon 1, Group 1).

Categqu 2 Inédequaté Responsél A response classified as‘Category

2 makes no change or makes' a part1a1 change at the word or phrase 1eve1
that does not make the language fit the total context. The f011ow1ng

changes are considered inadequate.



You could say How? (Selection 1, Group 1).

The old man could say why ‘is everyone making a fuss, instead
of just why. (Selection 1, Group 1).

-¥ .
Well that would only make it worse Mrs. Maple. Your coffee
tastes like it's burnt. (Selection 2, Group 1).
I'd just put which has been to quench our thxrst (Selection
3, Group 2)

Recognizing Clues to Incongruity : L

L

Quest1on D asked the subject what made him think that the se]ect1on
was not about everyday realistic events The purpose of this question,
was to examine the clues to incongruity used by the subject. The
resulting responses were in fact simi]ar to those-in Question B, but
there were some differences. Some sUbjects.referred to their prior
knowledge of’]iterary conventions, for instance.

A two-category c]assifica;ion was used for these responses.

Category 1 Recognition that some feature in the selection fs at
odds w‘th the subject‘s know1edge of the physical world. Examples of
} such responses'fnclude: |

The dog started talking. (Selection 3, Group‘é).
- You usually don't find truth rocks.- (Selection 2, Group 2).
The guy had gold wings. (Se]ectionql, Group .2).

Category 2 Recognition that some feature of the selection is at
odds with the normal socia]-]inguistic re]ationships between characters
in spec1f1c s1tuat1ons, or that some aspect of the selection conforms
to a known convent1on indicating non-reality. . Although responses in
this category clearly dlffer from those in Category 1 as to the ‘type
of prlor information used by the subject, many different kinds of
responses fjt w1th1n>th1s category, This\gua]itative analys1s,w111

*
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attempt to describe the differences among Category 2 responses such
as:

Well it's Charlie Brown and Snoopy because they're usua]]y all
funny. (Selection 3, Group 1). . .

Cause thex had this big press conference with reporters.
(Se]ect1on 2, Group 2).

Well it said right here it was in the future, so in the
future usua]]y the future is usually funny. (Selection 2,
Group 1). '

w§11 Tike it said everybody was happy. (Selection 1, Group -
1). 0T :

The categories described in this chapter were used to classify
the answers to the %our major questions asked of the subjects; These
data were also used in the chi-square analyses of the relationships
between good‘and_excellent readers and the kinds of responses made.
Further qualitative analysis is described in later chapters.

RELIABILITY OF RESPONSE CATEGORIES
After the investigator had categorized all the responses, the
~reliability of the category descriptions»was determined by an inde;
pendent Judge who was a university graduate in an unre]ated f1e]d .It

was the op1n1on of the investigator that the categorizations of ‘@ judge

who had no 1nformat1on about ‘the categor1es other than the exp]anatlons

given in this chapter would prov1de'an unb1ased measure of the clarity

. and reliability of the categories. |

Separate interrater comparisons'nere done on the categdries used
for each of the four questidns | After the 1nvest1gator presented the
category descr1pt10ns for each set of responses to the 1ndependent

judge, he was permltted to ask quest1ons about the examp]es and about

several pract1ce responses wh1ch he categorlzed Twenty responses were,f

&
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then random]y chosen from 51] respdn;és to that question andithése}‘
responses were assigned categories indepéqdéntly by the judge and by the
invéstigator. .The judge had access. to the writﬁpn category descriptions
while ciassifyingrthe»responses. Agreement between the investigator énd
the judge was.ca1cu1ated accokdihg to the formula uséé by Feifel and
Lorge .(1950): -

2 X _agreements
- 2 X agreements + disagreements

All percentagesfdf agreement were above-90 percent, but varied
from question to question. On the gategories used for author's inten-
tion, fhe agreement was .95, a]],diSégreehents being betWégn categoriéél
3 and 4. The investigator rated such résponses as: ‘9He_wanted you to
understand Snoopy‘;nd how Qood he felt ébout his supper“, as an in-
ference about the author‘s technique, whereas the judge rated it an

intentional response. Agreement in categorizing the typefof incongruity

. noted was .92. Some difficu]ty‘was experienced by the jUdge'in discriminaF

ting among the subcategories of the 1angUage-re]atﬁona1°incongruiﬁfés,

but not between the physical and 1anguage-re1atidna1 incohgruities."lt

' is true that a syntactic-phonemic incongruity such as: “"super, dupe};

‘, supper,'duppgr", might also be considered a social-contextual %nconf'

_gruity¥ théreby creating’ some category overlap. The inyestigator placed

questidnablé;responses'in the conversational principle or- syntactic-.
phonemic incongruity categories rather than in the social-contextual

category. Agreement on the categorization of the final questions was

“high: ..97 for removal of congruity and pekfect‘agreement’(l,o) for cues

- to lack of realism.
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CHAPTER V
 ANALYSI'S OF FINDINGS

There are three sectTons in thTs chapter First, the resuTts of
the stathtlcaT anaTySTs of the responses are presented and decussed

9]
The second section Tncludes the quaTTtatTve analysis of the responses to

the questions concernTng author S TntentTon, TdentTchatTon of Tncongru1ty,
and cues used for making Judgements about the se]ectTOns FTnaTTyg)
-general- information that was coTTected about the reading habits of the -

subjects is presented and reTated to the responses previously anaTyzed.
STATISTICAL ANALYSIS

A ChT square anaTySTS was carried.out on each type of response
for each questTon to determine Tf there were reTat‘onsthS~between group
“membership and particular responses None of the chi- square vaTues was
STgan1cant at the 85 TeveT, TnchatTng that there was no STganTcant
relationship between being a member of Group. 1 (exceTTent readers) or of
. Group 2 (good readers) and maang a part1cu]ar response The fact thatﬁ ,),

there may be some overTap among categorTes and that the frequency of
‘some types of response was very Tow: may have affected the chi- square =
values. Because the resu]ts were STmTTar for every questTOn however,
St appears that these exceTTent ‘and good readers performed in very |
~similar ways when ZSTng pragmatTC Tanguage know]edge to construct
meanTng from Tmangat1ve TTterary text.. The chT—square tables,are in

The only two reTatTonsths that approached STgnichance Were 1;;.,

those between group membersth and readTng time for SeTectTOns 1 and 2.



(significance = (. 0550) The mean read1ng times and standard dev1at1ons
for both groups on all three se]ect1ons are shown 1n TabTe 2
In this study the ass1gnment to groups of good and exce]]ent

readers was based- on scores on the Canad1an Test of Bas1c Sk1TTs wh1ch

is a ttmed test. It may be that speed is an 1mportant factor in perfor-

mance on- that test. The re]at1onsh1p between speed and other aspects of

readlng performance is not exam1ned in this study, but is an 1nterest1ng :

one in T1ght of the lack of s1gnf1c1ant re]at1onsh1p between group -
membersh1p and type of response It should also be noted that on'

: SeTect1on 3, wh1ch is a very short seTect1on the re]at1onsh1p between
group and read1ng tlme -did not approach s1gn1f1cance (s1gn1f1cance =
0.3329). | |
,On these selected responses there was no s1gn1f1cant chi-square reTat1on-
sh1p between the, type of response and sex of the subJect in e1ther

~ group; therefore responses of g1r]s and boys w111 not be des1gnated in |

' the fo]Tow1ng anaTys1s and d1scuss1on

QUALITATIVE ANALYSIS

Inferr%ng_Author55~1ntention1,

The responses to the quest1on concern1ng the author S 1ntended
mean1ng feTT 1nto four categor1es, 1nferred 1ntent10n, lnferred tech-

| - n1que, 1nferred tra1ts of character or sett1ng, and restatement of

One other type aof. reTat1onsh1p was examined for se]ected responses.

60

events These categor1es have been def1ned 1n Chapter IV The percentages o

"“‘d1sp]ayed in F1gure 2 represent the percent of. each group s totaT

'responses to Quest1on A wh1ch fell w1th1n each category Itgcannbe seen” '

\
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TABLE 2

MEAN READING TIMES FOR GROUPS 1 AND 2 ON SELECTIONS 1, 2, AND 3

L oo n - Group
- Reading Time for Selections™. ‘ T2 Total

Selection 1 N ‘ Ll y
Mean - R 140 0 742 616 - ] .
S Standard Deviation - 169 o 234 o . 240
‘ Se]écfidn 2 | .
‘Mean o 1221 1624 1417
Standard Deviation o 332 - 652 554
Selection 3 | '

Mean 1% 2 41
Standard Deviation’ - .32 . . 47 L 42

b

‘

*_ s
~Time recorded.in seconds.
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that the greatest number of responses to all three se]ectlons were
restatements of events This is cons1stent with the finding of Beach
| (1979) in h1s study involying the free recall of a playdread‘by grade
" ten and co]]ege students Séme students may have interpreted Question A .
.as a request for a reconstruction of the written’ d1scourse The empha51s
v:wh1ch the resource books accompanying the readers p]ace on gett1ng the .
main jdea and on man1pu1at1ng the events through var1ous types of ”
Ac]assification cou1d ]ead_to similar task expectations about this
question in thelstudy, | vv | | '
AEveﬁ though the greatest number of responses were restatement
responses, the number of subJects ‘who made some 1nference about the
.1ntentlon e1ther of the author or of the characters in the selection,
‘r»was 1mpress1ve, espec1a11y considering the conc]us1on made by Beach

'A(1979), after h1sssurvey of re]ated,stud1es, that only students of

fourteen or f1fteen were capab]e of mak1ng 1nferences about author S

themat1c 1ntent1ons - g B |
| -‘-Two 1mportant points must be made’regarding thE/;n;erring of»;

’ ;1ntent1ons by the subgects in th1s study First the responses 1n the
1nferred techn1que and 1n the 1nferred sett1ng or character categor1es :;s
; often 1nd1cate some degree of use of pragmat1c 1nformat1on Second]y, ‘
the’ responses 1n the 1nferred 1ntent1on category show much var1at1on 1n

squallty

Use of Partla] Informat1on Responses such as "_'lthathnoopy-is o

rexc1ted about supper and can t eat because he's- so exc1ted"; and ' “' that
:E:the m1n1ster of commun1cat1ons, tlke at first he dldn t rea11y want ;
anybody to know 11ke about th1s thlng because he d1dn t rea]]y know what

vat was... K 1nd1cate that the student hasrlnferred an 1nterna1 state of -

‘.\,



N
TR : .
. )
_motivation of the character from what the character has said and how he
has satd it.  Because the two discourses cons1st ent1re]y of conversat1ona]
exchanges, students must have made their 1nferences from the 1anguage
events. ‘It is conce1vab1e that an author's total 1ntent1on for a
discourseﬂmight:be;to convey information about a character's internal
states'and"motives. . The 1nvestigator believes that such was}not the
case in these se]ections,,but that'students failed to consider enough
A ]{information from the’selection'and so inferred somethinglwhich was only.
'-u'pért of the author‘s oyerall ﬁntention. ‘A
Another kind of problem with genera1izing led to‘responSes in the
inferred technique category.* Students’who made these types of responses
; obvious1y made some inferenceS'about the author's plans. 'This type of
response, in?fact might be seen as a "reproduction" rather than an
‘.“1nferr1ng" error. A response of th1s kind would be similar‘to a top1c
as opposed to a: ma1n idea, e.qg. ; "Where the gopher makes his home",
"1nstead of “A gopher makes h1s home in burrows in f1e]ds or. banks”V
Examples of this type of response 1nc1ude,b"He wanted you to understand
-Snoopy and how he fe]t about hls supper", and "He wanted to te]] you why
the man in the ‘moon kept saying why". The student perhaps had more }
"‘_part1cu1ar 1nformat1on which he prov1ded upon further problng, but he
had not yet reached the stage where he conce1ved of the author's 1nten—
t1on.1n specific terms or concejved of answer1ng the‘questTon in spec1f1cf
.terms‘ it is‘tmpossible'to be’certain~which ewp]anatdon is'correCt

| | Var1at1ons in. Qua]14y of Intent1ona] Response “The var1at1ons in”

' qua11ty of . the 1ntent1ona] responses ;re 1nterest1ng for severa] reasons.

: Some are c]ear]y factua]ly 1ncorr ct but because they did represent a '

'genera11zat1on about what the author ntended such responses were g
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p]aced tn’Category 4. Almost all of these 1ncorrect 1nferred 1ntent1ons
occurred in Selection 2 and 1nc1uded the fo]]ow1ng

Things from outer space can t rea]]y harm peop]e or anything
Tike that (Group 2). .

There 1is Tiving things on other planets (Group 2)..
Thatha]iens‘were friendly (Group 2).

Anyth1ng that comes from space shou]d go back (Group ])

Th1s type of error can be exp1a1ned within. B1ggs (1978) Structures of

Observed Learning Outcomes as a genera]1zat1on on one dimension only.
The student based a genera11zatTon on one event w1thout considering how
other events were related to 1t Th1s is s1m11ar to the process that

led to 1nferred character tra1t responses B1ggs calls this an\“early ﬁfﬁ

concrete" cogn1t1ve 1eve] response but he is careful to point out that

th1s 1abe] is character1st1c of the response, not of the respondent

Fa11ure to take all the re]evant 1nformat1on into con51derat1on '

also explains other var1at1ons in qua11ty of 1ntent1ona] response

Those students who gave answers such as:
Peop]e can bug you by say1ng one word (Se]ect1on 1, Group 1)

Well if you have troub]es you can go other toher peop]e (Se]ect1on
1, Group ] 4

~ You shquld not a]ways go around ask1ng quest1ons (Se]ect1on 1
Group 2) -
' ' ‘;’Tf .
when it's suppertlme, come and eat (Se]ectlon 3 ’Group 2)

You should tell the truth and noth1ng but the truth (Se]ect1on_
2, Group 2). ‘
r . . . “

were. genera11z1ngs{rom the1r own exper1ences and. from severa] 1nc1dents

.V1n the story, but. c]ear]y not from all re]evant data. ThlS type. of
p response is what Biggs (1978) ca]]s a mu]t1structura1 response wh1ch he -

' p]aces 1n the mwddle concrete stage and be11eves to be typ1ca1 of '.7

—_
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students from nine to twelve years of age. The maJor1ty of the 1nten-
‘t1ona] responses did fall w1th1n the mu1t1structura] range, but there
were a few, such as the following examp]es, that 1nd1cated a tendency to
consider a]] events and therefore to produce a more tentative, wh1le at
the same time more accurate, responset |

That you should tell the truth most of the time (Se]ect1on
o 2, Group ]) ‘

Tel]lng the truth is pretty good (Selection 2, Group 1).

If ‘everyone knew.the truth there might be another war or
something (Se]ectlon 2, Group 1). .

How ch11dren are born (Se]ect1on 1 Group ]).

How the first ch1]d was born...a very, very old man doesn't - ~

talk mich and a baby is new (Se]ection 1, Group 1).

Although as prev1ous]y stated, chi- -square ana]ys1s revea]ed that there

e was no s1gn1f1cant re]at1onsh1p between group and any part1cu1ar response

-category, these hlgher level 1ntent1ona1 responses were genera]]y made

by Group 1 students

Effeets of Experience Another factor thatpmust be‘considered in:,>‘
analyzing these intentional reponses'is the effectfot enperience both‘v
: 1nd1v1dua1 exper1ence and the general social exper1ences of ch]]dhood
‘Many of the author's 1ntent1ons were 1nferred by the students to be L'
d1dact1c even 1f as 1n Se]ect1ons 2 and 3 the 1ntent1ons were not )
‘c]ear]y d1dact1c v '7 " B | . | | -
You should not a]ways:go%aroundnask{ng'dUestiOns{(Selection 1,
Group 2). ‘ R S
HTry to understand people (Se]ectlon ] Group 1)

~ Not to say why so much (Se]ectlon 1 Group 2)..

‘Don t p]ay w1th your food (Se]ect1on 3 Group ])
’ A]ways te]] the truth (Selection 2 Group 2)



‘.These _responses occurred 1n both groups and whale they may be a functlon o
. Aof the part1cu]ar se]ect1ons, they may also be a product of the child's
;soc1a11zat1on in this cu]ture Chl]dren ]earn that if anyone hasa -
message for them 1t 1s 11ke]y des1gned to "teach them a ]esson" It is
a]so poss1b1e that the way in wh1ch Quest1on A was® asked encouraged the :
| students to make a d1dact1c response | |
- More persona1 exper1ences also had an 1nf]uence on responses
_ The boy from Group 1 who gave. the fo]1ow1ng response to Se]ect1on 1:

we11 that o]d peop]e ]1ke 1f they don't have anyone to com-
munlcate with they don' t know rea]]y How to commun1cate . o

_exp1a1ned that th1s prob]em 1s not restr1cted to ‘older peop]e because a

foster child of his acqua1ntance who had not "been around“ peop]e

1

who talked with him had the same’ prob]em
The facts that students in both groups presented SO many d1fferent'
1nferences about author 5 1ntent10n, based on the1r own exper1ence of

1anguage use, and that many of the 1nferencek d1d represent part of the~'

(r .

. tota] author s 1ntent1on prov1de support for the va]ue of group’d1s-r' S
cussion, often in sma]] ‘groups as advocated by Moffett (1973), to-. . . -
o prov1de the opportun1ty for students to com%are thexr th1nk1ng w1th the;,%;

: th1nk1ng of the1r peers and to 1ncorporate not thought of e]ements 1nto T _i'

3

Sa more sat1sfy1ng ver51on ‘of the1r or1g1na1 1dea§

Effect of Se]ect1on The f1na] observat1on that 1s ev1dent from
. == - |
'j'the~compar1son of responses (F]gure 2) 1s that response type does vary RO

©

y w1th text se]ect1on Se]ect1on 3 wh1ch 1s a d1alogue between two ’
. fcharacters seemed the most]y ]1ke]y to- evoke character related 1nferences,l,,_;_“

~espec1a11y 1n v1ew of the fact that the characters Char]ie Brown andr

" Snoopy, were known to al] subJects.v Th1s response pattern did occur

-~ 0n the other hand Selectlon 3 had no “obvious "message" as dfd the other ?f‘f~ ;

-
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two selections. - One boy in Group 2 said of Selection 1:

Like he was trying to get some kind of moral tous... I thinf
there would be a moral, but I can:t get the idea of it.

Selection lljs a fantasy written in a'fable-like form and this boy!s."
vsensitivity to.the,purpose of such form shows a certajn‘kind of prag-
mattc awareness, even if he‘was not able to "pin down“‘the exact intention.
Perhaps sensitivity to this\subt1e signa]]ing\in Sefectionvl and to the
| obvious concern with truth tn.SeHection 2 accounted for :he higher
‘ pr0pqrtion ot ihtentional‘responses,for_Se]ectibns 1;and 2 than for .
‘ Se]ect1on 3. | o

___Jagx The responses to Questton A suggest that a]though few
grade f1ve students are ab1e to 1nfer author's 1ntent1on at an extended
~abstract leve] (B1ggs, 1978) they can, and should be encouraged to, )
make 1nferenCes in this d1rect1on cond1t1oned by the dlscourse se]ect1on
and thetr own’ soc1a1 and individual experiences. Inferr1ng author S
1ntent10n may - not be an all-or- noth1np process, but rather one that

~ students approach s]ow]y, 1nferr1ng to the 1eve] of their present

exper1enceyand capac1ty.

. Identifying’lntongruity

Quest1on B asked the student to 1dent1fy anyth1ng that he found
'\.funny or strange about each se]ect1on ~ The purpose .of this quest1on was N
to investigate whether the students would 1dent1fy phys1ca171ncongru1t1es'

or. language soc1a1 1ncongru1t1es both of wh1ch occurred in a]l se]ect1ons.
| The responses were of f0ur general types phy51ca1, soc1a1-contextua1 |
rconversat1ona1 and phonemic- syntactic as descrlbed in Chapter v and

shown in Figure 3, but categor1es 2a, 2b and 2c may be considered.
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18
\ |
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subcategories of’a ]arge.]anguage—social category of incongruity which,
depends fbr its recognition on the use of logicé1 and social, rather
‘than physica1-perceptua1 norms. ’The 1atter'kind of incongruity has been
found to be the easier to 1dent1fy, espec1a11y for young children
(McGhee, 1971a). Cons1derat1on of these po1nts emphasises two observa-.
-tiohs_that can be made about the results shown in Figure 3: first,
thése students seemed to be.ag 1ikely, overall, to note language-social
1n¢ongruities.as_to,nhte,the supposedly more salient physical-perceptual
ihcongruitiés; and secondly, the type of ihcongruity noted varied with
the se]ection.' This'fact fndicatéd that‘the students were receptive,to/
the variBus techniques used by‘the author to achieve his effects, N
aTthoUgh,tn each selection some effects were missed by‘almostla]1 students.,
- Selection 1 "The 01d Man Who Said Why" by e.e. cummins was the

most difficu]t sefectidn for the students to undehstéhd.v This diffi-
< culty is reflected in the small nUmbéh'of students who gave an author's
intended meantng;that éVén approached the author's fu{ﬁ meaniné, and by
the interpretation of.the repetitiods guestioning, not as inéppropriate
because of the 1anguage context, but mere]y as annoy1ng because it was
repet1t1ous Because the 1anguage -social 1ncongru1t1es were more
d1ff1cu]t to recogn1ze in th1s se]ect1on and because the phys1ca1
1ncongru1t1es were so obv1ous, it is understandab]e that 71 percent of
the 1ncongru1t1es 1dent1f1ed by the tota] group for this se]ect1on
should be within the physical category. Elements such as peop]e with
go]den Qihgs who .Tive on stars; and men who never grow o]d_were men—
‘ t1oned ‘often as "funny or strange". A response such as:

The part where they said the1r troubles were wrapped up in
~ boxes with pink wrapping and green ribbons

\
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was classified as'a physical incongruity, yet the treatment of troubles
in this se]ection has e1ements‘of 1ogica1 incongruity which were not
exp]ored .

There was on]y one major conversat1ona1 1ncongru1ty in th1s
selection and 17 percent of the total responses did note the 1nappropr1ate
use of "why". Unaccountab]y there were more of these from Group 2 than
from Group 1. |

The syntactic incongruity of repetition of words, which was used
throughout the.se]ection by the author, was noted, or at least commented
upon, by few students. No‘Group 2 student included this category in his
responses, but several Group ] students made .comments such as: L

Ya cause.they always said m11]1ons and millions and m1]11ons,

and they said very, very, very; darker and darker and darke,

and they kept saying the words over and over again. .
It:may be that, a]though:many'students gaVe more.than.one exampie of
'incongruity; some'stddents 1nterpreted'the question to‘require‘a single
'response, and having.given'the most obvious physica].incongruity, thgse
students did»not méntion other incongruities'of which.they were aware,
: The spec1f1c probe questions in the sect1on on e11m1nat1ng 1ncongru1ty
provide more 1nformat1on on th1s poss1b111ty o | Lo - -

Se]ect1on 2 v"From Out of the B]ue" was the 1ongest se]ect1on and>
the one preferred by th1rty f1ve of the forty subJects In exp1a1n1ng
N why they preferred th1s p]ay, subJects ment1oned that it had e]ements of
,sc1ence fiction, mystery, and humor. A]] three of these are “high in the )

list of interests‘fnclobed.inthe final section of th]s chapter._‘huch ..uf
: of the humor in- the play derives from vio]ation of various conversaa
, tiona] conventions The many vio]ations of a var1ety of ruies accounts

for the 1arge percentage of conversational 1ncongru1ty resp nses for

[
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o~

this selection.  Recognition of a violation of the Maxim of Relevanceojs;;-“
illustrated by the following responses: 'f”ﬁ_ ; 7 —-.'_ ~w§

..when they were describing what, happened when the space. ship
landed, Mrs. Peterson said, "We are having stew.". .Then one of
the reporters said, "Can you please give me ‘the rec1pe for
that-stew?" When they're meeting Tike thab it's sort of funny
to ask for rec1pes (Group 2) o

One'.of the reporters wanted to get . it over w1th because he
wanted to go see a hockey game (Group 1):.

" Violation of turn taking as well as relevance is recognizedlin this
response.

There was this one page that the Petersons: l1ke were te111ng
- what happened like first of all Mr. Peterson would say some-
~ thing and then Mrs.-Peterson would say something. It w s
« sort of repet1t1ous 1n a funny sort of way (Group 1), °

Failure to observe _the canons of pol1teness is referred to by the

response |

Well when the man was telling the secretary the coffee tasted
11ke tar. , -

Although there were many physicai incongruities, such'as space
ships and truth rocks, in this se]ection few of the incongruities
identified were of this type | The most 11ke1y reason for th1s 1ssthat '

s1tuat1ona1 ‘language 1n€gngru1ty,,not phys1ca] 1ncongru1ty, was . the
A

\ch1ef means the author used to produce humor and the readers, respondfng
to the author S techn1que were affected most by the non phys1ca] |
 - 1ncongru1t1es ‘ |

A few students of whom the response be]ow is typ1ca1, noted

soc1a1 contextua] 1ncongru1ty

. Ne]] that reporter Flash - he's qk;, fancy su1t and his hands

"\ are all c]ean and shirt all neat and he's eating at the Greasy
Spoon Diner. - You kinda think of a man as a cook with a tank -
~top and an apron and f11pp1ng hamburgers in the air (Group 2).

g e i
- - o
v .
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In recogniztnprthe'mismatch between F1ash's dress'and;his dining.place,.
this student uSed information from the text and theviTlustrations
The 1nvest1gator was surprised that few students noted the.
phonem1c v1o]at1ons that occurred in this selection. There were a»few'n
responses such as: | | | .
And they said Mobse Face Saskatchewan, it's Moose Jaw

Well the Greasy Spoon was k1nd of funny Just the t1t]e of S
the thing. _ , , R

L)

But on]y one boy in Group ] commented on the 51gn1f1cance of Noreen "

Newlib and the names of the other reporters Once aga1n, students may / .__

. have ment1oned on]y the most obv10us 1ncongru1t1es they may 1ack the

exper1ence to notice the s]1ght variations in- 1anguage they may not be
sensitive to Janguage: var1at1ons a]though th1s 1s un11ke1y in-view of
the resu]ts in Select1on 3 or, 1n th]S case, they may not have read -

' carefu]]y, as many students were observed sk1pp1ng the open1ng 11st of

| characters and stage d1rect1ons N ) §§- \' . ‘_ «

Se]ect1on 3 The most notable feature of. this song from XQ!_EE

A Good Man,/Char11e Brown 1s the p]ayfu] use of 1anguage Th1s unusua]

: use of language was p1cked up by the readers, ‘the maJor1ty of whose
‘1ncongru1ty responses were s1m11ar to | o X

a.We11 probab]y the part when he goes supper, upper, dupper 11ke
tand ‘super, duper, supper. :

: ,Well the parts here where he says supper, suger-duper supper-,
i.t1me It was k1nd 11ke a tongue tw1ster, you know

An 1nterest1ng aspect gf\the d1str1butlon of the responses to E

ffth1s se]ect1on is the 1ack of phys1ca1 1ncongru1ty responses No one. in |

Grdup 1 gave thls type of response, even though a ta1k1ng, s1ng1ng dog -
'm1ght be cons1dered funny or strange It appeared that the,students T L
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»accepted Snoopy and Charlie Brown as fttt1ng w1th1n their own 11terary
sphere and as being perfect]y congruent there in a way that the elements
Cof the fantasy by e.e. cummins were not accepted The students‘ fam111a- ‘
rity w1th the Eggﬂgts_characters cou1d account for this d1fference,

~which 1s further demonstrated by some responses in the soc1a1 contextua1

| 1ncongru1ty category . ‘

' In most mov1es Snoopy a1ways falls asleep on his dog house

.Snoopy keeps on dancing around. He doesn t eat...and
usual]y he 11kes to eat., : . '

These responses 1nd1cate that the reader 1s Judgtng Snoopy s behav1or, E
not aga1nst the behav1or of. other dogs, but against Snoopy s unusua]
'behav1or gs it is known from other exposures to h1m Th1s recogn1t10n
r1nd1cates an eff1c1ent use of a part1cu1ar kind of 11terary pragmat1c :

’fknowledge

- Th1s use of know]edge did not appear to transfer, in th1s quest1on, ) -

” to the recognltton of 1nappropr1ate reglster, which was the on]y conver-
a.{sat1ona1 pr1nc1p1e v101ated Very few responses 1n Group Rt and none in
Group 2 noted th1s part1cu1ar 1ncongru1ty More 1nformat10n on the
student S use of knowledge)about reg1ster w111 be g1ven by the responses
| 'fto the probe questlons dea11ng w1th remov1ng the 1ncongruent reg1ster
k‘ i mmary Th1s quest1on requ1red the student on]y to note an,

. 1ncongru1ty, not to relate the 1ncongru1ty to other 1nformat10n or to

) draw conclusions from it. A]though all the se]ect1ons conta1ned obv1ous e'Vf°”J |

. :'phy51ca1 1ncongru1t1es on]y 1n Se]ect1on 1 were these 1ncongru1t1es

o ,noted more often than were 1anguage soc1a1 ones, Rather, the students ':
; appeared to be, for the most part, 1n tune: w1th the author, not1ng |
'pr1mar11y those 1ncongru1t1es that were used for effect Therefore,. S

k these students seemed to be ab1e to use the1r pragmatic know1edge to

'A
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construct meaning, but there were indications that some conventions,
such as those concerned with,register'and_with.appropriate conditions
for questions, were less ‘available for use. The following section will

provide more information on this.

Removing Incongruity;

b

Quest1on C wh1ch had four parts, asked the student to change

,,a spec1f1c conversat1ona] exchange S0 that it wou1d no 1onger be funny

'“or strange Adequate]y complet1ng this task requ1red that the reader o
\recogn1ze the bas1s for the 1ncongru1ty and then change e1ther the words
~of the speaker or the context of the- ]anguage exchange SO that the two

were congruent Many students, even those ‘who made adequate responses,
commented that this was hard' They seemed to f1nd generat1ng chaﬁged 4
'.d1alogue more d1ff1cu1t than s1mp]y answer1ng quest1ons CIf the correct1on
was 1nadequate, students were asked why the 1n1t1a1 response was funny .

" or strange, o} that the 1nvest1gator cou]d assess the bas1s upon wh1ch

, the students were mak]ng changes

. The. four examp]es used qnpresented four types of conversat1ona]

| ,v1olat1on appropr1ate cond1twon for quest1ons, re]evance of conversa- -

";;t1ona1 contr1but10ns, po]1teness of conversat1ona1 exchanges, and appropr1ate .

h,reg1ster The resu]ts of the students attempts to remove these v1olat1ons ,
‘are shown 1n Flgure 4. g*’°’ i l.‘; : l,fla ’ tj‘r(tiff | }_'
| One observat1on that can be made from comparlng the resu]ts shown fi’h"
'ff1n F1gure 4 w1th those shown 1n F1gure 3 1s that the students had more #QH'
know]edge of pragmat1c convent1gns than was 1nd1cated by the1r free ﬁy

5 f:response to 1dent1fy1ng 1ncongru1ty A]though on]y 7 percent of the i

L_student responses 1dent1f1ed the "why" quest1on as. 1nappropr1ate 1n | h
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Selection 1, 39 percent of the students coqu adequate]y remove th1s

incongruity In SeTect1on 3, onTy 5 percent of the total group responses '

identified: 1ncorrect reg1ster as an example of 1ncongru1ty, yet 62

percent of the students coqu correct the use of register. For_Group

2 the change was part1cuTarTy striking: from no 1dent1f1cations of

1nappropr1ate reg1ster to 58 percent adequate correct1on of the v1oTat1on
- Once again the performance var1ed ‘with the text presented to the -

" students,vsome klndS-of conversational v1oTat1ons,prov1ng,much easier

‘ than.others'to'correct;a | | :

.‘,Txpe‘T The first exampTe was chosen from. "The OTd Man Who Said

o 'Why'" and involved the 1nappropr1ate use of the "Why” quest1on In

order for a quest1on to be appropr1ate1y asked the foTTow1ng cond1t1ons

@

must be met .
<

1) The asker does not know the answer-.

2) The asker beT1eves it 1s p0551b1e that the hearer knows the -
answer. ;( . | ( S,

3) It is not obv10us ‘that the hearer will prov1de the answer at
the time without belng asked. ‘

&) The asker wants to know the. anSwer t'g‘ (Pratt 1977 p 81 82)
- In the exampTe presented to the student the flrst cond1t1on and possany

the th1rd and fourth cond1t1ons had been v1oTated The student then,}

L}

o had - to change the o]d man's responses to f1t the context or change thee

| 3,context Th1s was: a d1ff1cu1t task and the one wh1ch gave the students

2%
Fwhat was_tnapproprlate-'

IR

"1’more troubTe than any of the other exampTes Some of - the d1ff1cu1ty

T e

*‘was due to the students

-J

;;_about the exchange R : cah
. There were some students, such as the gTrT ih Group 1 Whose :_.s. -

{xtresponse foTTows who understood why the quest1on was 1nappropr1ate
) v Y B f?’., ‘ fg‘l : .

ST U »
S o

l’"



you usually don' t ask things Tike that you a]ready sort of
know .after what are you doing up here anyway, he'd say
someth1ng like, "There's nowhere e]se I'm needed "

4 Students such as this one madeyadequate changes, e1ther asking another

-type of questlon

78

v | What will happen to me 1f I say th1s certain word? (Group 1)'_

.or changing the o1d man's response from a quest1on to another type of

" response:

-imerely extended the “why“ questlon or subst1tuted another 1nappropr1ate :

The old man could explain why;he'a1waysdsays why (Group 1)
-.Sodwhat!f‘
* " Well, I'11stop doing it then.

‘Many students, however, as indicated by the responses to author's

intention, thought the incongruity was'based- not on inappropriate'

Qcond1t1ons for qué§51ons, but on the repet1t1on of a-single word wh1ch

would become very annoylng to the hearer. There is some truth 1n~th1s
y

were made on th1s bas1s did not comp]ete]y remove the 1ncongru1ty, they S

i

. questlon wh1ch on]y avo1ded the word “why"

Why are they comp1a1n1ng? (Group 1) B

and it 1s supported by the 1nformat1on 1n Select1on 1 But changes that -

He’ cou]d st111 say why but he cou]d say "Why did: you: come from

_the farthest star?" -and th1ngs 11ke that but not Just say why
(Group ]) ‘

~How come7 (Group 2) ',".- s
L1ke what’ (Group 2) |

Students who d1d not correct1y remove the 1ncongru1ty were

‘rxxi;unexpectedly asked by the 1nvestigator,'"How o]d are you7" when the
‘e-i,subaect told h1s age, the 1nvest1gator asked "Nhy’”. Every studen

frecogn1zed that thlS was an inappropr1ate quest1on Students,]o_
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4

k]

o

~Asurprised, chuckled, and, when asked why they were puizled, gave replies

such as:

E I thought it was a dumb question. Well most people on earth
: ~that are smart 11ke know what age is (Group 1).

Because everyone»knows why you ‘re-ten years o]d' (Group 1).

o % Well because there 1s no answer, ydu re just ten years o1d
(Group 2). S |

Well it doesn t make sense (Group 2)

»

Y*It seemed that these students were 1mp11c1t1y aware of the 1nappropr1ate

gl ,J

cond1t1ons for ask1ng ”why" quest1on, and recogn1zed violation of these

g cond1t10ns in a familiar face-to- face encounter -They had d1ff1cu1ty,

‘however, transferrlng th1s 1mp11c1t knbw]edge to a part1cu1ar 11terary

Th1s d1ff1cu1ty mlght be pecu11ar to the spec1f1c e.e. cumm1ns-

text or it m1ght be a more genera] problem of apprec1at1ng the way 1n

'wh1ch text represents actual exper1ence

yp 2 Th1s examp]e wh1ch was the eas1est for both groups of

5 students was taken from the play "From Out of the Blue" ‘and 1nvo1ved

o

N

‘i;vNoreen Newllb S 1rre1evant comments on stew dur1ng an exchange about the

f]and1ng of a space craft in a f1e1d in Saskatchewan ThlS exchange was

o 1dent1f1ed by: many students in response to Questlon B as one of the 4

';.thlngs that was funny or strange about. th1s se]ect1on, 10} 1t was not

,surpr1s1ng ‘that on]y two students made 1nadequate changes and four d]d

- not offer a change Th1s 1atter resu]t is cons1stent wrth the prev1ous]y

'ment1oned re]uctance of students to generate new 1nformat1on Examp]es

j';of the changes to a re]evant contr1but1on were

‘.;D1d anythlng happen to" you when the thlng crashed7 (Group 2)
I 1 were her I'd be ask1ng her what she thought of the rock -
2k

79.

and what she thought of- the space sh1p when it landed (Group |



~~conditions in their responses to thts question.

80

Maybe instead of asking about thevrec1pe she used for stew,
just ask what it was like having.a space sh1p 1and in your
field (Group 1) ,

Students had no trouble ask1ng questions which fit a]]’appropriateness

: pr__g_ The second examp]e chosen from the p]ay "From -Out of the
Biue" was more d1ff1cu1t for the students to correct In th1s exchange,
' Mr M1n1ster refuses Mrs Map]e s offer of coffee‘1n an 1mpo11te manner,
" telling her,that coffee,wou]d on1y make things worse because her coffee -
:tastes‘1ike'threeeweekeofd tar ' In order;to remove‘the impo]iteness,

the student must etther have the m1n1ster accept the coifee or refuse

| Citina poltte manner The 1atter change reqU1res more carefu] use of

'1anguage than does the former and there were some exceTle\t°responses of

‘Not- r1ght NOW. Th1s is too ser1ous for hav1ng a cup of o “;_';.: o
coffee (Group 1) ' \ , ' T
- ¥

Mo thank you, I want to finish this r1ght now (Group'i).‘

That would make th1ngs worse. I canutvth1nk when I drink
: coffee (Group 1) o : T R R

That wou1d make th1ngs worse, Mrs. Map]e I'hage:my:false‘
o teeth 1n and- coffee stains them (Group 2). SRR

(No thanks, 1 don t want any (Group 2)
| Those who made 1nadequate changes seemed t0f1dent1fy saylng "You re
i coffee tastes ]1ke three week o]d tar" w1th strangeness, funn1ness or
rudeness but, a]though that parttcu]gL descr1pt1on was remowed the
resu]t was no more po]tte, as. can be seen 1n the fo]]ow1ng responses

: I d put your coffee rea11y tgstes awfu] 1nstead of three week—_x
S .,o]d tar (Group 2) S R . .

SR ¢ don v rea]]y 11ke your coffee Mrs Map]e, 1t tastes~rea11y
e awfu] (Group ) o . SR
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f exp1a1ned 5 g BT L S

f_the 1anguage context A good number of students cou]d do th1s ade-v

!

we]1 that would on]y make’1t worse, Mrs. Map]e your coffee
tastes Tike it's burnt (Group 1).

125 T

"I don t see why- you keep ask1ng me to have your coffee cause
*. I'never liked it (Group 1). :

Type 4* The fourth examp]e which was chosén from the'song, ,‘

"Suppertime ) 1s an example of 1nappropr1ate reg1ster when'Snoopy

. says, as Char11e Brown br1ngs h1s food:

" Behold the br1mm1ng bowl 'of "mea#: and meal
~which is brought forth to ease. out hunger .

v a

Behold the flowing flag on moist and sweet’ °. "~ = 1;§y:5“vf

‘ ‘which has been sent to slack our thirst _“-4——7'_‘

his.speech soundSFoutfof p1ace.tn'that context. As-one boy in Group 2

KR

%

Sounds ]1ke someone in the time of King Arthur §ort'offta]ks~

11ke “My cup runneth over".

o S1nce “as Ure and E111s (1977) po1nt out reglster 1nc1udes the o

;comblnat1on of 1ex1ca1 and. grammattca] features adequate remova] of

"

’ (reg1ster 1ncongru1ty must make both ]ex1caT and grammat1ca1 features f1t *”

‘4 a;ﬁ

“h:‘;;nvquately, even though they hadtnot free]y 1dent1f1ed Snoopy S SPEECh as’

e

*5f€f1funny or strange Many of the responses were succ1nct, as we]] as

N TR '>A~ .

*

oy Oh boy, it's suppeqtlme (Group 2) |
| I 11 be r1ght there Just keep 1t warm (Group 2)

where comes Char11e,Brown w1th my bones (Group 1)

: Here comes the dog food wh1ch makes us fee] no'
(Groupl) co o

. Lopk at that bow] of meat that 1s brought for me_ﬂ(Group 1)
) Some students suggested that Snoopy drop the speech a1together

This was cons1dered a change 1n the context and was Judged appropr1ate

%’.appropmate L e ,‘ sl ,

I Al . .



e I d JUSt make him qu1et nJJust start eatTng 1f I d1dn t want
to make it funny (Group 1. ,

o el

:f \\g\;- We11 Snoopy Just Jumps on Char11e Brown and then ]1cks his
o «hand or someth1ng and then Just walks up- and eats (Group 2).

Those students iwho fa11ed to hake an adequate change e1ther made
Ly
no attempt at: a]] (s1x students), or fa11ed to 1ntegrate 1ex1ca1

grammat1ca1 and contextua] e]ements “As B1ggs (1978) has po1nted out

\

~.and as was ev1dent 1n some respon‘es to the quest1on on author s 1nten-

t1on, a student may f1x upon one e]ement, in thlS case a word and not
“ see 1ts connect1ons w1th the rest of the text ‘"Slack our th1rst" o

struck some students as odd and 50 they removed on]y that part

'. I)d JUSt put wh1ch has been sent to quench our th1rst (Grou 3
2 _ s

Ao, o EEAN

Quench our th1rst Slack our th1rst sounds a 11tt1e strange
I've never heard s]ack used ‘in that manner (Group 1) '

- | Others thought that. "f10w1ng f]ag" dld not f1t but then proposed changes .
) ~which were not adequate S ";f'h‘ S ‘
| " Behold the f]ow1ng d1sh of mo1st and meat (Group ]) ‘; _ <g§-f'
Four year o]d ch1]dren, in the Shatz and Ge]man (1973) study,.

cou]d adaust their oral. reg1ster to su1t the1r aud1ence S1xty two

percent of these grade flve students made adequate changes 1n the

speech behav1our of a flctlonal character 1n a: f1ct1ona] context Eyen
| ~.some ;who were not successfu] seemed to reallze what they should do One‘
\sGroup 2 boy conc]uded that he should ' | -

Put 1t in easxer words to understand but I can t th1nk of
" _ any S | S L o @év?

Su y Correct1ng a conversat1ona1 1ncongru1ty requ1res ‘the
relating of e]ements w1th1n a text as well as a generatton of new

‘material. Many, but not al] of these exce]lent and good grade~f1ve - ;s‘
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- readerS‘werejcapable:Offboth§typesfof perfOrmance Th\ students showed o

:much greater awareness of pragmat1cs in this d1rect pr be questlon than

”they did 1n the free )dent1f1caton of 1ncongru1ty, but t. was obv1ous

' 'that they may have been b/tter understood v Of he four examp]es grven
}<‘the eas1est to correct was the 1ncongruency deatlng w1th 1rre1evant con-__.
- versat1ona1 contr1but1ons, fo]]owed by thoge‘!2a1g XVW1th 1nappropr1ate - ~i"".
'Ereg1ster, 1mpo11te exchange and f1na11y WTth Appropr1ate cond1t1ons for }
-quest1on1ng, wh1ch was the most dhffwcu]t As F1gure 4 1nd1cates Group \
}1 was cons1stent1y more succesﬁfu] than Group 2 1n correct1ng 1ncongru1ty, f
11:i;iea1though the d1fference was not stat1st1ca1]y s1gn1f1cant\on\ch1 square\ 11]}';‘
:';ytests (Append1x 5) - °t"“e ,.“ b ”,f*».'f‘: ST 7?’;f*§$\”f;- |

e o \ '1\‘~ SRR
\ w;,‘Recognizing»Clues<to Incongruity )

. ey : . }ft : o
Quest1on D asked the studen‘ what to]d h1m that the se]ect1on he ’

_had Just read was not about everyday rea11st1c events Th1S quest1on .

was 1ntended to e11c1t 1nformat1on about the cues that students used to ib .
- 1dent1fy 1ncongru1ty, but 1t was not successfu] for th1s purpose :Thef
»-responses that were elicited were 51m11ar ‘to those gfven to Quest1on B
\where1n students were asked to 1dent1fy parts of the se]ectlon that |
: seemed funny or strange To a greater degree than 1n Quest1on B however; o

*students tended to 1dent1fy phys1ca1 cues. Th1s d1fference can be seen R ‘f

- by compar1ng F1gure 3 and Figure 5. For Se]ect1on 2, on]y 16 pertent of '{ - f.

Quest1on B responses referred to a phys1ca] 1ncongru1ty, yet 59 percent e l__,/y
~gave a phys1ca1 cue to the play s not.be1ngyabout everyday events :The f ,,/'
d1fferences in Se1ect1on 3 were a]so obv1ous with on]y 7 percent of 3’ . ,/ |

'responses to«Quest1on B g1ving phys1ca1 1ncongru1ties and 44 percent

1_11st1ng~a physicaI cue in response to Question D. Se]ect1on 3 did have
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,'the greatest number of soc1o 11ngu1st1c cues llsted because of the _—

freaders awareness of prevrous 11terary texts Th1s factor w11],be-p' -

- ‘con51dered Tater - in the sect1on

“The 1nvest1gator recogn1zed that there were severa] prob]ems W1th ,

'-f th1s ouest1on ‘and that these problems resu1ted in responses that were of |
;11tt1e use 1n 1nvestlgat1ng the cues used by students to 1dent1fy
‘~",1ncongru1’ty T R

;k . F1rst a]though ask1ng the reader to 1dent1fy parts of a se]ect1on f

‘fthat are funny or strange may be expected to e]1c1t examp]es of 1ncongru1ty,‘
f.ask1ng the reader to 1dentfty what to]d h1m the se]ect1on was not about

t i'everyday events may not e11c1t comments on‘*ﬂ\ongru1ty Many 1ncongruous ff fﬁ‘

'thanguage events, for 1nstances, are typ1ca] of everyday events There-~'fj%?'

; fore Quest1on D d1d not actua]]y probe cues to 1ncongru1ty genera]]y, _.f, L

"'and 1n fact ’“t1pped the sca]es”'ln favor of phys1ca] 1ncongru1t1es

B %
- because these are more 11ke1y to accompany unrea11st1c events

Second]y, th1s quest1on, com1ng at the end of the 1nterv1ew on
N ;yeach se]ectlon, tended to ]ead to a- genera1 response ora response to

"the\most sa]1ent feature of the se]ect1on rather than to a response

' 7»*:concern1ng the spec1f1c 1nstances as was des1red In other words, the

t”‘lvquest1on wou]d have been better p]aced fo]]ow1ng the reader s 1dent1f1-g‘ |

| i;cat1on of 1ncongru1ty, ask1ng h1m to exp1a1n how he had spotted th1s

‘-mlsmatch

F1na11y, 1t is p0551b1e that a questlon about spec1f1c cues to
pragmat1c 1ncongru1ty shou]d not be asked at a1] because the essence of -
 pragmatic know]edge is re]at1onsh1p Not1ng a s1tuat1ona1 ]anguage :1 f‘
;1ncongru1ty does not depend on 1dent1fy1ng one e]ement The responses .

to Quest1ons A and C indlcate that f1x1ng on only one e]ement 1eads to

-~ . R
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‘1nadequate conc]us1ons Therefore 1ndent1fy1ng and u51ng pragmatlc

: ..;knowledge in order to. 1dent1fy 1ncongru1ty, and poss1b1y to construct

a11 manner of mean1ng from text may depend on the reader apprehend1ng

a "gesta]t" or overa11 v1ew, of 1anguage in- context where a cue is noted

"-_on1y as’ a part of a who]e "»- . ':} -_3\1

K3

- Neverthe]ess, 1though the quest1on was: 1nadequa§5§for 1ts

R des1gnated purpose responses to.1t d1d prov1de at 1east one p1ece of

"’;_1nterest1ng re]ated 1nformat1on The one: type of response to th1s ;1”

"was a response wh1ch referred to some prev1ous]y known 11terary dev1ce

'Gf»_-or character as a cue that the se]ect1on was not go1ng to be rea11st1c

"Thesenresponses occurred 1n Se1ect1ons 2 and 3 and 1nc1uded

"-'well it sa1d rtght here 1t was An the future, 50 in the B
- future usua]]y the future 1s usua]]y funny (Se]ect1on 2 Group
B EUDANE R TS R , _

i ﬂ;F1rst it sa1d 1t was 1n the future (Se]ect1on 2 GFOUP 1)

“Somet1me in the future and Moose Face It was sort of change ‘.G~

S “jt- because you. know it's supposed to be real]y MOOSe Jaw' -

; (Se]ect1on 2, Group 2). o e ~-__,:\ j~__§.';55

Char11e Brown 1sn 't usua]]y SO happy He s a. born 1oser S0 _; {;ﬁ

:ff_f7he S usua]]y down in“the dumps (Se]ect1on 3 Group 1)

b

o chuestlon wh1ch was not gtven for Quest1on B, 1dent1fy1ng 1ncongru1ty, R

A,

" Well, #t's Charlie Brown and Snoopy because they re. usua11y .

fﬂjja:all funny (Se]ect1on 3 Group 1).

'"TBecause Char11e Brown end Snoopy are fun characters (Se]ectionff‘; o

"',3 Group 1)

e

- (Se]ect1on 3, Group 2) o
Students were sens1t1ve to the ]1terary features of Se]ect1ons 2 and

3 whereas they were not sens1t1ve to the dev1ces of fantasy in Selec-~'

],‘f- t1on 1 - This commeg§ must be qua11f1ed w1th ‘the observat1ons that

Tt's a cartoon 1 know that because I ve seen that before ﬂ.
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"‘phys1ca1 1ncongru1ty can be a maJor dev1ce in fantasy and that the _"

i *'f'Teachers Resource Book does suggest that the features of a fantasy be SR

’ “";

deve]oped w1th the students

Other kands of non phys1ca1 cues that were 1dent1f1ed 1nc]uded S ,Eg’
o . e B .

f events s1gna111ng some 1mportant happen1ng, such as a press conference

\!‘

1'{or br1ng1_ }farmers to Ottawa from Saskatthewan and ways of behav1ng

A that are uncommon b't not 1mposs1b1e such as, s1ng¥ng about suppert1me, s:;

"_s1ng1ng a- song to a dog, or gett1ng 1mportant 1nformat10n from the Greasy n'"d

)

“f;7Spoon Restaurant
‘) |

______Ax The weaknesses 1n the quest1on prevented the responSes I

‘5-“from prov1d1ng 1nformat1on about the cues students use to 1dent1fy

. }ca]]ed a part1cu1ar k1nd of pragmat1c know]edge as cues to gu1de the1r
'fiff_expectat1ons about the se]ect1on Responses'were s1m11ar for both N ;f;a‘it-f*
feigt groups There was some 1nd1cat1ons from these and other data that thei :f*f7w

";': 1effect1ve use of pragmat1cs requ1res the apprehen31on of the tota]

"*ff1ncongru1ty The responses d1d 1nd1cate however, that students use ;_'1“J7§Z

“»juprev1ous know]edge about 11terary format and characters, wh1ch can be : ff;'ufk)

')’

~,

| 772,51tuat1on and of the re]at1onsh1ps of e]ements w1th1n the swtuat1on }f'-‘~'V*,~'*

"},:rather than the not1ng of spec1f1c cues.

B ‘R_EAD'I N_G‘THAB I_Tfs';{oF}s‘UBJ'EcTs o
At the beg1nn1ng Of the interv1ew, each subgéct was asked a 4”:Hn-~v.

;number of quest1ons about hr’ readlng hab1ts and preferences (Append1xi.f5 L
: 1),' These questwons were 1nc1uded in the 1nterv1ew part]y to put the
fﬁsubJect~at ease and partly to obta1n 1nformat1on'about'the amount and_"”,' -

.'k1nds of read1ng these students did. The 1nformat10n obta1ned was

j ,interest1ng and very s1m11ar for the two groups ;*



- ‘_}Read1ng Interests B

3 o .‘ . ih. _‘ ‘
~ Amount of Readtng
Th]rty three of the forty subJects, seventeen 1n Group 1 and

__’#
,7‘s1xteen in Group 2 sa1d that they read for p1easure 1n the1r spare

: t1me Two mdre 1n each group rep11ed that they read "a 11tt1e“ or |

“somettmes", whereas the three other students 1nd1cated that they ﬂ~_];f

_h"d1dn t reach much" Several of the av1d readers stressed that they

\~,,read not on]y for p1easure, but a]so “to f1nd thlngs out"

s
&7

S

88 . .

R S

when asked what k1nds of books they 11ked to read 38 percent of.pff}t“d‘"

't" Group 1 and 24 percent of Group 2 answered mystery stor1es Fantasy andffhf}aﬁ“vVE
'ﬁfﬁf;_scwence f1ct1on were the second most frequen& cho1ces of Group f\(ZSA

'fgwhereas the same number of Group 2 students chose hUmorous stortgs as ffh;*.ﬂffifAQ

‘v,,chose mystery stor1es ’ The percentage of each group preferr1ng part1-;5gb; ;[f-f'-

"{cutar types of stor1es 1s shown 1n Tab]e 3

S1xteen students in Group 1 and fourteen students 1n Group 2 wereff;yf‘”V'-

"currently read1ng a book and a11 but one student cou]d reca11 the t1t1e‘$57fn :

IR ] -

'.ferences for types of storles w1th one notab]e exceptton A boy 1n

2 Group 2 who sa1d he preferred com1ca1 books was read1ng Jaws II'
""7 Many students were readtng the Hardy Boys and Nancy Drew myster1es,
f'as we]] as the Encyc]oped1a Brown, Danny Dunn, and Great Bra1n books, ;-v-

ah'~-but there were several examples that 1]1ustrated that thts group *of

‘ f} resent]y read1ng or of the one he had most recently::;55'

students had w1de and r1ch read1ng expertence\\\{n\froup 1, the bOy Who o

-7”preferred wOr1d War II stortes was read1ng Dr No, MtdWay and The Ev11

d’{'jf1n1shd\u The t1t1es genera]ly matched the prev10usly expressed pre-hfx_ T



. of. Judy Blume)

| eeaOther (b1ography, war AT e e e
~ stories, animal stor1es ~f“effJf7:?-sz7.;f g g

ThBLE 3 ;“':f;__ 'ff

“; ;1 READING PREFERENCES oF SUBJECTS

Percentage Preferr1ng

-9

o

,_A;Rea11st1c Stor]esv(efgﬂ:thbéefi:7

"{~isc1ence)

T

'8§i .

.‘i-i‘:iTypé1°f£$tOFYff?uuﬁ';:f 7fe7e Gfoup 1. - Group 2. - Tofa]gi o
L ,,;fMyStery - ,:}.f:f_.jple-:;”‘;;Q_;{38J;T-ea;b{?e?524{}e;;::;%”e?ﬁsiy ; ”:::._.
;;:,f;Fantasy/SC1ence F1ct1on "~7ﬁff*f'25fi fﬁ,ffx;f7'14( 7;\”* ‘97;.201“'~~

S e ,Acmn/sports S T TR



B ?“mannered g1r1 W

: ~9%;«,

That Mén;Do Another boy from th1s group was read1ng Lord of the R1ngs B

i and’ The Screwtape Letters Severa] students ment1oned that they lee to
'{';fhave more than one book "on the go“ at a t1me St1TT another Group T

;:“‘boy was read1ng he Odyssey (an ed1t1on for young peop]e) and a m11d—*c B

read1ng The Br1nks Job In add1t1on to the Jawis. II

reader 1n{Group 2 a boy was read1ng Future Shock and a g1rT had Just 1l‘-f
r,hlf1n1shed a book on ava]anches i;y“,> E V:‘ o 'f‘f'
1'“56uroé_0f Booké'fi." I .'Tts E e

The sources of books be]ng read or JUSt f1n1shed were' 1nterest1ng

‘ E~a5 weTT, and are shown 1n Table 4 f;5;?,f, ’T} ;f; ftrf r..'it };~jfllq_vh_;ftﬂ

The fact that such a h1gh percentage of books were owned per-‘ o

i }lsonally by the studeﬁts may 1nd1cate that the fam1T1es of these students
}?;'encourage them to read and can afford to buy books It may a]so ref]ect B
':f;jfthe success of schoo] book cTubs wh1ch many students ment1oned ’Theﬂ"

| 7T51:responses 1nd1cate good use of the schooT T1brar1es thCh were cheerfu]

'"f*;;and weTT stocked rooms 1n aTT f1ve schoo]s Low pub]lc T1brary usage

"fnl may refTect the fact that aT] f1ve schooTs were far from the ma1n

l o

tf:}11brary and not w1th1n easy wa1k1ng d1stance of a branch T1brary tff_f?,f;*jgf"f

'"f*iHowever, the maJor1ty of the students (GFOUP 7 - 19 Group 2" ]4) had

= J*«”comlcs These students who as. can be seen from their prev1ous responses, SR

kéaamg 6f'-jconi¢'sf', i

¥ o

The f1na1 quest1on asked about read1ng Tnterests concerned

*:'have we1] deve]oped read1ng interests were aTso av1d comtc book readers
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- SOURCES OF BOOKS BEING READ OR RECENTLY FINISHED
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© TABLE 4 .

»-

-

e

\

.__Sd&rté‘df#Book%uﬂ

Percentage of Cho1ces
Group 2

Sc oo] L1brary
S

7.;f-Persgna11y Owned

-;,e”rOther (bgrrowed from fr1ends, ,v7<””°'
. teacher or -from. parents
je;fr1ends ;]_,_,. B

o /> 'q Group 1

3Q<]Q}fr';

:fr_;.53f _:’

B

’ 'Iotélj;,kf
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E1ghteen students in each group c1a1med to read com1c/books qu1te often

cIn the genre Archie was the runaway favonate with 50 percent of both
5‘ -

'-_groups preferr1ng th1s comic, Other favor1tes ment1oned by 12 or 14 g?,

-

percent of the students were R]ch1e R]ch Peanuts, the wa1t Dlsney group :

'(Bona]d Duck _gggs Bunny) and the super hero group (Spjder Man Superman)

| The same number of students (36) sa1d that they read the comfcs o
;<1n the da1]y or week]y paper There are two da11y papers 1n Edmonton $0-
Pthe 11st of favor1tes 1s 1ong and var1ed The most preferred ment1oned

by 33 percent of the\total group: was Peanuts The only other com1c

7jstr1ps rece1v1ng more than tw0/ment10ns were Hi and Lo1s and Marmaduke

fThe d1screpancy between the/preference for Arch1e in com1c book form and

' Peanuts in- the newspaper com1cs was somewhat surpr1s1ng, as Archwe is
& /

\("

-falso a newspaper com1c 1n one da1]y paper Perhaps the. students asso- B
ec1ated Archle w1th the/]onger format or poss1b1y the SItuat1ons 1n th1s
1icom1c are su1ted to longer presentatfon whereas Peanuts 1s better ,’f'.‘f -

jsu1ted to presentat1on 1n four or f1ve frames

v.,,,/ R
/ [T

| | Overalt the 1nformat10n on the subJects 1nd1cated that these

ftstudents were}alert aware readers who exper1ence a w1de range of wr1tten o

";dfscourse, made 1ndependent ch01ces about the1r owin readlng, and were . '
;thereby/develop1ng 1nd1v1dua1 ta tes 1n thefr persona] read1ng :'

- | ‘ The1r preference for the Egaguts_com1c str1p he]ps to exp]a1n why

;‘°‘,nmany students were sens1t1ve to the se]ection "Suppert1me“ as a 11terary

P':}wahole and why they were ab1e to make use of the1r 11terary pragmatfc

~J

}',f;g,f:/ know]edge when read1ng th1s se]ect1on.‘ Know]edge of appropr1ate s1tua- S

| t1ona1 ]anguage use 1s close]y bound up with know]edge of character };.*




: tra1ts, know]edge of modes of 1nteract10n and know]edge of 11terary
form. It 1s d1ff1cu1t to separate these klnds of know]edge all of _;h
ﬁ/i'wh1ch the reader absorbs as he becomes fam111ar w1th a 11terary context |
g The fondness for mystery and humor, both of whlch were seen by |
. students 1nv“From 0ut of the B]ue“,~he1ps to exp1a1n why th1s se]ect1on 0
xiwwas preferred by most students and why they, once aga1n were qu1te |

'.Vrecept1ve to the 11terary devwces of the author ' These students have
\W1de 11terary tastes ‘and exper1ence and there 1s room to specu1ate,
fg1ven the resu]ts of this study, whether or not a]l of the1r know]edge ;

s be1ng brought to bear on the read1ng task

o .
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. JL; The reader s ”theory of the wor]d in h1s head” (Smithd'1975)
-aff

P
.." e . o » Co
R . CHAPTER-VI - :
. o o . o - YRR
SUMAM_ARY-,-'vCO'NCL'USIONS’,' AND ‘IMP-UCATTI@NS, RN

*

This. chapter presents a sunmary Of the study, the conc]us1ons of - L

UERR { T

' the study, and the 1mp]1catlons of the- resu]ts for understahdtng the |

read1ng process for teach1ng, and for further research ﬂ;.jézd:.hidf

'”: stand 1maglnat1ve 11terature 1s h1s know]edge.of pragmat1cs Pragmat1c fﬂ

s the mean1ng he constructs from wr1tten texts An 1mportant part L

of this- pr1or 1nformat1on wh1ch the reader must use 1f he 1s to under— ’ij_;i

know]edge,‘the 1arge1y 1mp11c1t grasp of the ru1es and convent1ons

‘ govern1ng ]anguage use 1n spec1f1c s1tuat1ons, 1s acqu1red by nat1ve

, speakers at an ear]y age yet there is 11tt1e emp1r1ca1 ev1dence of ‘g;;,’,ff

students use of pragmattc knowledge 1n construct1ng mean1ng from

1mag1nat1ve 11terary text The PUPPose of th1s study, therefore was/toff;ffzﬂ

1nvest1gate whether or not grade f1ve students made use of the1r know-:v”ffair?

- 1edge of how language is used for spec1f1c purposes in actua] s1tuat1ons?lff”§f

”‘-ﬁ:}lf* 1n order to construct meaning when they read Th1s study was ]1m1ted tag";jgf,

an 1nvest1gat1on of the use of pragmat1c know]edge 1n se]ected read1ng
tasks 1nferences about the author S 1ntent1on, recogn1t1on of 1ncongru1ty,'fﬁf
and recogn1t1on of the bas1s of 1anguage 1ncongru1ty as demonstrated by

the ab111ty to remove a g1ven 1ncongru1ty The four spec1f1c examp]es

‘ f: of 1ncongru1ty 1nvo]ved 1) 1nappropr1ate condltlons for quest1on1ng,

e’ A

' ) 1rre1evant conversat1ona1 contr1but1ons 3) 1mp011te conversatlon,_?i;?gh'

. .



‘-f_.‘Language Arts Curriculum Gu1de

‘-@_h

and 4).inappropriate'register 4
| The student samp1e cons1sted of twenty good and twenty exce]]ent

f‘grade f1ve readers chosen from five Edmonton Separate E]ementary Schoo]s

SubJects read three prev1ous1y unseen st1mu1us se1ectlons chosen from

"~ two grade f1ve read1ng texts recommended by the A]berta 1ementagx

"
n

Students were 1nterv1ewed 1nd1v1dual]y by the Jnvest1gator and
s11ent1y read the se]ect1ons 1n a. predeterm1ned order wh1ch had been
\uass1gned to. ensure equa] use of all 51% posS1b1e orders bf presentat1on |

xFo]]ow1ng the read1ng of each se]ect1on the student responded ora]]y to t}".‘
| @ number of open -ended and probe quest1ons posed by the 1nvest1gator -
A1l 1nterv1ews were tape recorded and later transcr1bed by the 1nvest1- v~
. gator , o | . o }l’ 4

" The students responses were ass1gned categor1es ar1s1ng from the

data and these categor1es were used in two k1nds of ana1y51s Ch1— |
square ana]yses were used to 1nvest1gate poss1b]e re]at1onsh1ps between ”;
-‘membersh1p 1n the group of exce]]ent or good geaders and g1v1ng a part1- ‘~-‘
cular response to any quest1on about each of the three se]ect1ons | |
Qualitative ana1y51s of the responses were a]so performed to determ1ne

what use of pragmat1c know]edge was ref]ected in the responses.

CONCLUSIONS
|

© " Question 1
E—— |

’ What, if any, inferences do grade_five_repders make about'the_ -
intentions of the author? -
These students did not make extended abstract Tevel (nggs, 1978)

1nferenoes about author s 1ntent10n, that 1s, they did not consider a11 '

s g



the elements of a se]ect1on as we]] as externa] pr1nc1p1es of 1anguage ‘
use in order to produce a coherent, comprehens1ve statement of the
jauthor s 1ntent1on Th1s type of performance has possibly 1ed 1n the
past to the conc1us1on that students of th1s age cannot infer authon;s ’

-themat1c 1ntent1on Yet 1t wou1d be qu1te wrong to conc]ude that these

96

‘students are 1ncapab]e of 1nferr1ng author s 1ntent1on and for th1s Vo

reason, to refra1n from d1scuss1ng the top1c with them A]though
~cons1stent w1th Beach S (1979) f1nd1ngs, the maJor1ty of the responses
1't'to the quest1on about author s 1ntent1on(were restatéments of events,
there were a. good many responses that approached a true express1on of
| »aauthor S 1ntent1on These near- 1ntent1ona1 responses were of: the type i‘f;
'rlB1ggs (1978) 1abels un1structura1 and mu1t1structura1 Students took ,1t
f1nto account on]y one e]ement or perhaps several e]ements of the se]ec—:;

,t1on and generallzed on the bas1s of these w1thout cons1der1ng the1r ;_

: :vre]at1onsh1p to the rest of the se1ect1on Th1s type of response shou]d T

aE be con51dered as a ”step in the r1ght d1rect1on and;a base from. which'

. }.students can progress S | }‘ | 7 s

| The type of response var1ed across se]ect1ons Thishfact"con4'

s1dered with the responses to the other quest1ons, 1nd1cates that these
"students are sens1t1ve to the techn1ques and dev1ces used by authors to
fach1eve the1r»purpose Use of ‘this spec1a1 k1nd of pragmat1c 1nformat1on

) led students to “expect" some k1nd of message or. "lesson" in the fab]e—.

Tike form of- Seleft1on 1. S h» |

Because responses were 1nf1uenced not on]y by ‘the selection and
- by the focus on a limited number of elements, but also by the 1nd1v1dua1
:‘student's exper1ence of life and 11terature responses varied greatly

w1th1n the groups, one student 1nferr1ng one aspect of the author' s
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| intention, and‘others inferring different aspects. \

Question 2 |
Vo .
Do grade f1ve readers\recogn1ze s1tuat1onall 1ncongruent
1anguage when 1t occuns in wr1tten d1scourse7 : :
These students d1d recognize incongruent 1anguage use as: strange o

‘ﬁ'or funny w1th1n the context created by the 11terary select1on 'Inﬂ'.f
- &:‘.‘»'
";McGhee S- (1971a & b) study of humor younger ch11dren were more success-

« fu] -in recogntz1ng humor that arose from v101at1on of phys1ca1 norms, u‘

. ) but in th1s study students d1d not un1form1y 1dent1fy th1s presumab]y

| “more eas11y recogn1zed type of 1ncongru1ty, a]though there were 1nstances

“of phys1ca1 1ncongru1ty in each se]ect1on Rather, students once aga1n B

L3

’°e appeared to be sen51t1ve to the author S dev1ces, 1dent1fy1n9 the maJor

: 'type of 1ncongru1ty used by the author |

. "A° There were-. some 1anguage 1ncongru1t1es, such as the examp]e of

‘ 1nappropr1ate reg1ster 1n Se]ect1on 3, the syntact1c repet1t1on of words ,
1n Se]ect1on 1, and the phonemlc v1o]atzons 1n Se]ect1on 2, wh1ch were |
w.almost tota]]y over]ooked Th1s neg]ect-m1ght~be'due to the open-ended'

B nature of the que%t1on Fa1]ure to ment1on the 1ncongru1ty need not

ihf 1nd1cate fa11ure to recogn1ze 1t as many students were ab1e to correct h‘f
1ncongru1t1es when asked d1rect1y to do 0 even though they had not -
'y:.prev1ously 1dent1f1ed them. |

| The attempt to 1nvest1gate the cues that students used to 1dent1fy
t 1ncongru1ty was not entire]y successfu] part]y because the quest1on
‘used for the purpose was 1nadequate It may. be, however, thatrbroad

_ genera1 contexts, rather than spec1f1c cues,. are. used by students as

they app]y.the1r pragmat1c know}edge. »Th1svwas‘suggested by'their»':.'
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:.acceptance of Se]ect1on 3, which 1nv01ved Snoopy and Char11e Brown; as a

o context suff1c1ent in 1tse]f w1th its own set of convent1ons of norma]acy

}w1th1n th1s part1cu1ar ]1terary context 1t is not. unusua] for a’ dog to -

.:have human: thoughts and very few students 1dent1f1ed 1ncongru1t1es that

1nvo]ved Snoopy actwng 1n an "undog]1ke" way There'were students, on

v

. the other hand who noted that Snoopy S behav1or was 1ncons1stent w1th

the behav1or they had come to expect of Snoopy from their prev1ous

. 11terary encounters w1th him.. Because Peanuts was the favor1te comic

" strip of over 30 percent of the tota] group, many students had deve]oped _'.' =

: pragmat1c know]edge of th1s part1cu1ar 11terary context and thus were

: 1f 1t was a dev1ce the author used for effect 1n the se]ect1on

|
| \
‘broad, 1ntegrated v1ew of the context seemed to be requ1red to ajequate]x _
a'1ndent1fy language 1ncongru1t1es Some types of 1ncongru1ty wer/ ,

ab]e to use a]] aspects of “the know]edge 1n construct1ng mean1ng

DT 2N

General]y, the responses 1nd1cated that some but certa1n1y not

. aT], students were sens1t1ve to congruent 1anguage use espec1a11y o

PRI

more

| 75‘d1ff1cu]t than others to recogn1ze,'a conc]us?bn wh1ch was borne out by

e

-'p_lthe resu]ts in the next quest1on "',-f - a’f” :ff“ e Q [-'],v'v»f*" o

o _Q_Mj S \ L

} Do grade f1ve readers recognlze the bas1s for the language
" incongruity as demonstrated by their ability to change the :
1anguage 1o e]1m1nate the 1ncongru1ty? S '

Not al] of these students recogn1zed the bas1s for 1anguage y

; ‘i1ncongru1ty and recognltlon var1ed w1th the type of 1ncongru1ty

Recogn1t1on and e11m1nat1on of 1rre1evant conversationa] contr1but1ons,

R wh1ch are v1o]at1ons of Gr1ce s Max1m of Qua]ity;\was the easiest task

being successful]y completed by 85 percent of the total group Even~

LT
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'though few students free]y 1dent1f1ed 1nappropr1ate reg1ster as funny or

Astrange 62 percent of the total group adequate1y c9rrected th1s v1o]at1on,

of Grlce s Max1m of Manner when asked a probe quest1on Only 55 percent .

'>Acorrect1y remed1ed a second v101at1on of the Max1m of Manner wh1ch

.

1nvo]ved po11teness C The most d1ff1cu1t 1ncongru1ty for these students

to. correct was the one 1nvo1v1ng 1nappropr1ate cond1t10ns for the speéch

act of quest1on1ng, adequate]y corrected by on]y 39 percent of the group '

’_The reason for th1s poor performance may be that students do not auto-

fmat1ca1]y transfer the1r pragmat1c know]edge to s1tuat1ons they meet 1n

pr1nt Th1s tentat1ve conc1u51on 1s supported by the fact that a]]

‘;students who d1d not adequate]y correct the approprlateness cond1ttons »

“4 for the "why" quest1on, recogn1zed that a “why" quest1on put to them

"‘]; ‘_d1rect1y by the 1nvest;gator was 1nappropr1ate One other character1st1c: fv.i'\

"ffof the performance of many students wh1ch had an 1nf]uence on the ;1

L correct1on of 1ncongru1ty was a hes1tancy to put forward A who1e new

*iresponse as opposed to s1mp1y answer1ng a question

'u_*

Incorrect changes cou]d be 11nked 1n a]most a]] cases to focu51ng'j

‘mfon one aspect of the 1anguage event rather than on the who]e event 1n

”"V‘-1ts context Se]ecttng one or- two e]ements and fa1]1ng to re]ate them '_}11f.

-~

r;to others 1s typ1ca1 of un1structura1 or mu]t1structra1 responses

'7‘adequate 1nferences about author s 1ntent1on The fact that se]ect1ng a 1,¢“§3 R

:‘(Blggs, 1978) Th1s same type of response was observed 1n the part1a11y4k5

ISIngle cue can ]ead to 1nappropr1ate changes supports the suggest1on

~that search1ng for: spec1f1c cues to 1ncongru1ty 1s fut11e What ]S._:'} Q}m L

1mportant are the 1nterre1at1onsh1ps
SN _ ,
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o ;,;fsummary'of'Cohc]Usions5 RN

1'7::good readers (F1gure 4)

_of appropr1ate s1tuat1ona1 use of 1anguk

100

vguestion_4 o

Is there any - re]atlonsh1p between performance on the three
~preceding tasks and membership in the group of e1ther :
- excellent or good readers? ,

. There was no’ s1gnf1c1ant re]at1onsh1ps between any type of

;response and membersh1p 1n the group of exce]]ent or good readers
o a:There was great vartat1on w1th1n both groups as each student answered
’out of h]s own exper1ence of - 1anguage and- 11terature A]though the ftl
t ~re1at10nsh1p was not s1gn1f1cant as assessed by ‘the. Chl square test
jexce]lent readers cons1stent1y gave more h1gh 1eve] 1ntent1ona4 responsesg.f
j‘to the quest1on concern1ng author s 1ntent1on (F1gure 2), and they

- -adequate1y removed a]] types of Janguage 1ncongru1ty more often than d1d '

| ) S
Two re]at1onsh1ps that approached s1gn1f1cance at the 05 1eve1,

‘fbut were not d1rect1y re]ated to the quest1ons asked by th1s study, were ;f.?‘~'
AT‘fthose between group membersh1p and read1ng t1me for Se]ect1on 1 and 2
;In 11ght of the ﬂack of s1gn1f1cant re]attonsh1p between group member-.ﬁf

g sh1p and other types of response the effect of read1ng speéd on test
N

scores and the re]at1onsh1p between read1ng speed and other read1ng ‘57

"behav1ors must be cons1dered

The answers to the research questto_s prov1ded 1nformat1on on how ,
o .

‘hf'these grade f1ve students used the1r pra ;at1c know]edge to construct
*fh-fmean1ng at two ]eve]s f1rst at the broad 1eve] of author s 1ntended |

’f: mean1ng for the who1e se]ectlon and seco d]y at the more 1mmed1ate 1eve1 e |

ge by characters withln 1magfna—‘

"

- 't]ve ]1terature The f1nd'inas SUGGPQ"' A f'h:ld" fhnwn LIV St s o L
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'swmllar1ty between the uses of pragmat1c knowledge at these two 1evels A
‘and Ted to the conc]us1on that these students are capab]e of us1ng th1s
| "k1nd of knowledge, but that th1s use is by no means- automat1c, nor is 1t

N guaranteeed by high scores on trad1t1ona] readlng measures - The most

f commén\shortcom1ng contr1but1ng to less than adequate performance was

) -'se1ect1on of a 11m1ted number of e]ements 1n a s1tuatwon and subsequent

fa11ure to relate these to other re]evant e]ements Students need
_:ass1stance in shar1ng the1r d1vergent approaches to a quest1on and '
o ’thereby construct1ng more compreuens1ve mean1ngs They a]so requtre’fu R

V;’he]p in see1ng the connect1on between actua] exper1ence wh1ch they

= ﬁ};understand and ref]ected exber1ences in 11terary texts, wh1ch they must

”‘li'recreate | Many students demonsmrated behav1ors that 1nd1cated they can’

| f;fbenef1t from and be recept1ve to th1s k1nd of teachtng, perhaps in the i

"{form of s1mu1atlon and drama They accepted 11terary context as V1ab]eT',iiv\

"context w1th1n wh1ch spec1f1c events are glven mean1ng, wh11e at the (f

”hefsame t1me they demonstrated a re]uctance to generate tOta]]ﬁ new S‘t“a;‘ed

”‘1ft1ona1 responses ' Perhaps the most 1mportant conc]us1on was that the

'{f"fPerformance of these students 1nd1cated that they are "on the1r way” toff:a“

(

‘x'?_pfully emp]oy1ng thewr pragmat1c know]edge 1n a read1ng s1tuat1on Some f

8 gﬁflhe]p in app]ylng th1s know]edge 1s essentla] however, 1n order that the\

"";students get the max1mum mean1ng from 1mag1nat1ve 11terary texts

: ,“-;IMPLICATIQNS]FOR THEVUNDERSTAND;NG;QF;IHE READINGIPROCESS”jf:7

4 .

o It is. probab]e that the sk111s and processes re]ated to ETRCIE
~pragmatics could be accounted for in an extensioh or refine- -
- ment-of any mode] of reading that is Justifiable on other
- grounds. (Gr1ff1n, 1977 p 127) o
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The resu]ts of th1s study do not suggest rad1caT changes 1n the
- ,way in wh1ch the read1ng process 1s v1ewed They do suggest however, 2

'*that some account must be. taken of the rale of pragmat1c knbw]edge 1n

| -.the construct1on of. meantng from wr1tten text because the subJects in

s LN
' th1s study were consc1ous of certa1n pragmat1c convent1ons as they

s appT1ed in the context of 1mag1nat1ve 11terature Moreover fa11ure to
*vappTy these pragmat1c convent1ons resuTted 1n 1nc0mpTete comprehens1on
There was ev1dence 1n the resu]ts of this study, for: what Gr1ff1n
'.%(1977) caTTs a symb1ot1c reTat1onsh1p between pragmatlcs and read1ng .
app11cat1on of pragmat1c knowTedge 1s essent1a1 for read1ng comprehen-e' -
,~s1on wh1Te on the other hand famthar1ty w1th and much read1ng of |

'f”hﬁartous forms of T1terature are essent1a1 to development of the con- L

Ny textuaT knowTedge needed to use the pragmat1c convent1ons Th1s StUdy S

: ‘;resuTts further 1nd1cated that there 1s a mu]t1faceted 1nterre1at1onsh1p

ffbetween pragmat1c knowTedge type of d1scourse, text structure, and

L j7other eTements of the read1ng process unspec1fled in. th1S StUdy

7

Se Y
, "<*author S 1ntent1on, shoqu not be con51dered to be acqu1red or not

: -;acqulred at any part1cu1ar po1nt 1n a student s read1ng career Rather :;.
'v‘these understand1ngs shou]d be cons1dered to ex1st 1h a deveTop1ng state
""capable of - expans1on at any t1me after the 1nd1v1dua1 has become con- i f«,i*5':

’ifgsc1ous of wr1tten text
IM'P'L'I‘CATIONS,‘»V Fo‘R’ _TE_A'CHIN,G_: .
The resuTts of thts study hon certa1n 1mp]1cat1ons {or the

r_teach1ng of Tanguage arts. o ;'

FlnaTTy the resuTts 1mp]1ed that compTex understand1ngs, Such as :_;5_ RN
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In Tight of the fact that students do need to appTy pragmat1c :
v'knowTedge in order to construct mean1ng from 1mag1nat1ve T1terature the

';‘teacher source books that accompany the basa] readers shoqu 1ncTude

- _aff:'“suggest1ons for fac111tat1ng the transfer of this 1mp11c1t know]edge to -

Tan exp11c1t apthcat1on in read1ng 1maglnat1ve Tlterature As part of .
.,dthe acknowTedgement of the. need to aPP1y knowTedge of swtuat1ona1
'h?]anguage use, the teacher source books and teachers themseTves, shoqu{ g
ibeg1n to cons1der the conversat1ons recorded in the basaT readérs as ,'
'Tmore than s1mpTy coTTect1ons of words ‘to be read They shoqu be seen, -
._f:and must be understood by the students, as attemPtS by speakers to ,535 -
‘”fthaccomp11sh spec1f1c th1n95 at some glven t1me and pTace |
| Th1s study 1dent1f1ed a d1ff1cu1ty in app1y1n9 k”°W19dge Wh‘Ch
) ex1sts 1n a face to face encounter to s1tuat1ons 1n 1mag1nat1ve T1tera-,“.‘;
‘H:A’ture One way for teachers to fac1T1tate th1s k1nd of transfer m1ght ‘
.iw»be to use drama 1nvoTv1ng s1mu1at1on of - swm1Tar s1tuat1ons pr1or to g
' _ifread1ng about them Par1s and L1ndauer (1976) found that "act1ng out"
s bef51mproved young ch1]dren snunderstandTng of 1nferred mean1ng of s1ngTe
.Dxffiisentences and Moffett (1969) has cTa1med for some t1me that drama,”;fyjin_uTAT;
ﬁﬁssbelng at a Tower TeveT of abstract1on than much prlnted text, is. the‘-j)

;1‘}most reasonab]e TeveT of d1scourse w1th wh1ch to beg1n The resuTts of

o f,thls study, then, support the Elementary Language Arts Curr1cu1um Gu1de ~tthnf,'s£3s

"[,_ 1n 1ts emphas1s on 1ntegrat1on of the Tanguage arts and on beglnn1ng
'-e;fnew knowTedge acqu1s1t1on w1th act1ve Tearntng, mov1ng Tater to’ the
nitjwr1tten mode S T S e .

Teachers shoqu make use of smaTT group d15cusstons to aTTow

, ﬁypstudents to present the1r own ideas on the purpose and other aspects of

| ‘i_f”seTect1ons that they read Because students seem to grasp d1fferent



o .-d]d 1ead to 1ncreased use of pragmatlc know]edge 1n me;

04

| 'v,aspects of comp]ete mean1ng as exp1a1ned in- the conc]us1ons of th1s o
,study, they shou]d be g1ven the oppogtun1ty to share 1deas, 1ncorporate :
A“ the ideas of others w1th thelr own, and ‘then deve]op the mod1f1ed 1dea

. Th1s wou]d he1p students a]ong the path to fu]] comprehens1on Th1slz">r
{I act1v1ty m1ght also enhance students ab111ty and w1]11ngness to compose
'andvexpress the1r~1deas Such sma]] group exchanges are another feature

'of'Moffett' gram (]973)

' Many types of read1ng mater1a], in add1t1on to those found 1n

‘school texts, shou]d be used 1n the c]assroom D1fferent types of texts v.d‘g.:'

'l:are used for d1fferent purposes and, 1f students are. to become fam111ar

with these textual contexts they must exper1ence them Students responses ¥
»

i‘to the Peanutsémater1a1 1nd1cated that fam1]1ar1ty w1th part1cu1ar textsvl'f“'

'1ng C0n5truct1onf~5,b
lThe wr1t1ng that the student h1mse1f does for d1fferent p“rposes and foryif\,

;;d]fferent aud1ences a]so he]ps to deve]op the rea11zat1on that users of‘: o

-‘rfwr1tten 1anguage have spec1f1c 1ntent1ons 1n the1r use of ]anguage

f;lf_Th1s is a task advocated by the Elementary Language Arts Curr1cu1um

RS

'“lf:qu1de. Such act1v1ty, 1f adequate]y exp1a1ned to the students, 1s of

‘fbenef1t not on]y to students wr1t1ng,‘but a]so to the1r read1ng compre-"pf77f =

"*[f;hen51on, a]though th1s fact 1s not c]ear]y stated 1n the Gu1de

The preced1ng 1mp11cat1ons fpr teach1ng are d1rected towards

':]“br1ng1ng the students 1mp11c1t know]edge of s1tuat1ona1 ]anguage use to?ah“

: f*ithe exp11c1t 1eve1 so that 1t can be app11ed 1n wr1tten text, or to f} 5f;”7"*"

"'~¢'f”*’expos1ng students to wr1tten contexts 50 that they have the opportun1ty

Rt to deve]op awareness of how 1anguage 1s used 1n these part1cu1ar situa- ez»_;;ﬁ

L ﬁ{t1ons



'IM,PLICAT.IONS' FOR FURTHER. RESEARCH

o - The resuTt of th1s expToratory study suggested severaT areas for

Y

"add1t1onaT research

. Because thTS study con51dered onTy the recogn1t1on of and ab111ty )1'”1‘7

"to correct v1oTat1ons of certaln Tanguage convent1ons 1n.1mag1nat1ve '
_T1terary texts, there 1s a need to 1nvest1gate the actuaT 1nferences

- “that students make on the basws of these recogn1t1ons Th1s type of

o 1nvest1gat1on woqu requ1re spec1f1c probe que»
3

”T'events in seTect1ons because th1s study conf1rmed that S udents have o

-funderstand1ng that is. not tapped by open ended quest10ns
The above type of study, as weTT as stud1es s1m1Tar to the :

| fpresent expToratory one; need to be carr1ed out w1th both younger and

-

.'7'oner students to. see whether deve]opmenta] trends ex1st Because th1s

;-

| @study deaTt onTy w1th abOVe average readers, there 1s aTso a need to | .

'1on about Tanguage~«-,;¢
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5'1nvestlgate the nature of the 1nteract1on between text and the pragmattc‘ i

'ﬂ,fknow]edge ofvstudents scorlng Tower on standard1zed tests

The f1er of pragmat1cs 1s so vast that there are many more - ,

. 5__rspec1f1c aspects of 1t thCh need to be expTored as they re]ate to }5f;"

,.

:'ffl*espec1a11y at beg1nn1ng TeveTs, shoqu be exam1ned to determ1ne Just

P

'a_‘_mean1ng from them

In th1s study, the effect of seTectlon, even though aTT were

'°'J[of d1scourse, or even smaT] var1at10ns 1n techn1que such as the use of

'*T“},j‘read1ng comprehens1on As a f1rst step, perhaps the recommended texts,;r"y-7“‘ ;

s d1fefwhat type of pragmatlc knowTedge 1s requtred to adequate]y construct SR

| 7l;examp1es of 1mag1nat1ve T1terature was very powerfuT There 1s a need‘j :

'V:"ftherefore to further 1nvest1gate how var1at1ons 1n texts, such as type'fffff'f”n



d1rect or 1nd1rect conversat1on, 1nteract w1th the students use of tt}/
their pragmat1c know]edge | 'h | | .
'_ In ]1ght of the f1nd1ng that students mayArecogn1ze a 1anguage
dv1o1at1on in face to face conversat1on but not in pr1nt there is a need
for exper1menta1 stud1es 1nvestlgat1ng whether or not preparatory |
teach1ng through drama or other creat1ve med1a enhances comprehens1on
“of text. 7 sjf:; ' ,tld ,‘,' o R '
y' F1na11y, although th1s study was 1nc1u51ve on the quest1on of
: Zcues to 1anguage 1ncongru1ty, study shou]d cont1nue 1nto where in the :f.
N

‘tota] read1ng process use of pragmat1c knowledge f1ts, 1nto how 1t 1s o

| | ca]]ed 1nto p]ay, and 1nto the nature of that know]edge

S CONcL‘upIQNG ‘STAVTEMENT,'

The f1nd1ngs of th1s stgdy 1nd1cate that grade f1ve students can

’I;fuse the1r know]edge of s1tuat1ona1 1anguage in order to 1nfer author s

. ,:,e1ntent1on and to recogn1ze 1ncongruent 1anguage use 1n 1mag1nat1ve B

-lV11terature Even good and exce11ent readers, however are on]y part1a]1y

'iisuccessfu] at these tasks Performance var1es w1th the type of se]ect1on |

"jg;;”be1ng read and w1th the type of 1anguage convent1on 1nvo1ved Because

?vn}fthere 1s such var1at1on among students 1n the degree to wh1ch and the

Esfleve1 at wh1ch‘pragmat1c know]edge 1s used students need he]p from

”"-3:;teachers and from each other 1n order to deve]op the max1mum use of »‘fihig-

":t;gifpragmat1c know]edge “in comprehend1ng wr1tten text }ff*
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INTERVIEW GUIDE -
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* INTERVIEW GUIDE !

GENERAL STATEMENT

I am Mrs. McGregor a teacher from Hanna Alberta Do you know
where Hanna is? (If not explain that it Ts near Drumhe]]er etc )
~ have’ been gOTng to unTgerSTty this year and I am dOTng a study of grade

5 readers I'm trying to and out how peop]e understand what they read

,I wou]d lTke to know what Tdeas you use to make sense out of the stories,

‘lpoems and p]ays that you read I m QOTng to give you .some. se]ectTons

. to,read They are from grade five books, but not from the books that

you read in your c]ass After you read each se]ectTon to yourse]f we

WTllvtalk about them There are no good or bad no right or wrong
anSwers I m on]y Tnterested Tn how you tthk about what you read, S0

. p]ease tell me as much as you can Do you have any questTons-to_ask me?

113

'READING INTERESTS

FTrst 1 wou]d 1Tke to know a 1Ttt]e about what -you ]Tke to read

(AmenTster ‘the questTons on student sheet) : .,:" o
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| | STUDENT RECORD SHEET . ‘
seHOOL . GROPI.D. SEX __
CsugEcT P S
B VOCABULARY -SCORE B . "COMPREHENSION SCORE ____
TIME SELECTION 1 ;_____;,SELECTION'Z . SELECTION 3 _
ORDER: | AR | |
READING INTERESTS
“ 1. Do you‘read fok’pleesure in.your“spahevtime?.'
}2:\ What k1nds of books do. you 11ke to read?
[3 “Are you read1ng a book now? L “‘ e '-]lh

42 what is the t1t1e7

Is 1t from the school or pub11c 11brary? L

e
6. Do you have your own pubTic 11brary card?

7;h'Do you own - books?

S 8.1 What k1nd of books do you own’ ;

9;.-Do you read com1c books7 e what 1s your favor1te7 i

10.'JDo you read the com1cs/1n the newspaper?
: Nhat 1s your favor1te? o . 5

| .3OBSERQAT10NS‘OF,siLENT:READING”::f‘. R

. SELECTION PREFERRED -
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 SELECTION 1

* THE OLD MAN WHO SAID “WHY" p, 97,

A

*INTROOUOTION

ThYs is a story about a. group of beYngs who have a prob]em that

is very d1ff1cu1t to so]ve

NHAT DO YOU THINK NERE THE MAIN THINGS THE AUTHOR INTENDED YOU

TO UNDERSTAND FROM THIS STORY’ :

,-

.”-'OIO You THINK ANY PARTS OF THIS SELECTION NERE STRANGE OR FUNNY
,IN ANY. NAY? WHY? | | ' : S

e Bf] (lf non- ]anguage 1ncongru1ty g1ven)

DID vou THINK ANY OF THE THINGS THAT ANYONE SAID N THIS STORY
wERE STRANGE OR FUNNY IN ANY WAY7 HHY? | |

'B. 2 (1f adequate answer 15 not g1ven) '

HON OLD ARE YOU7 WHY? 'NNY IS MY ANSNER STRANGE? ARE THE OLD ff*
‘ NAN s ANSNERS STRANGE IN THIS WAY?. I,;*

.I-‘FINO THE PART OF THE STORY ON PAGE 105 THE OLD. MAN Is ANSNERING
CWITH HHY ANy TIMES CHANGE THIS PART 0F THE STORY SO IT Is NO ?jf-17“"' .
'3"{LONGER FUNNY OR STRANGE EIRRR SONS

SN THIS STORY WHAT TOLD YOU THE STORY NAS NOT ABOUT REALISTIC ;;;*-,s’
| ',’ EYERYOAY HAPPENINGS? ~*f’N;7};~v» e -



N6
SELECTION 2 - -
FROMOUT OF THE BLUE p. 199.

INTRODUCTION

This one-act pTay'begins-WIth a press cohference | Do:Nou knoN'
what a press conference 157 Press conferences are usua]]y gIven by
; ‘Important persons Reporters are ca]]ed In to ask questIons ‘ They are‘“
'often her when some Important event- has taken pTace and is to'be reported

"tosthevpubTIc The p]ay begIns w1th a TISt of the characters

AL WHAT DO YOU THINK NERE THE MAIN THINGS THE AUTHOR INTENDED YOU TO

: IUNDERSTAND FROM THIS PLAY? |
. :)v .

Lo R SR _ | x
' ABITI.DID YOU THINK ANY PARTS OF THIS SELECTION NERE FUNNY OR STRANGE IN

TIANY wAY7 NHY7
| (If non- Tanguage IncongruIty gINen) '
o DID You THINK ANYTHING THAT ANYONE SAID IN THIS PLAY wAs :

STRANGE R FUNNY i ANY NAY7 wHY7 %

&

fac.,:-FIND THE PART oF THE PLAY ON PAGE 208 NOREEN s SPEAKING CAN'T:f"'
- o CHANGE THIS PART so THAT mis N0 LONGER FUNNY. OR STRANGE.

"'f}_fc;:}'FIND THE PART or THE. PLAY ON PAGE 210 THE MINISTER 15 SPEAKING

e CHANGE THIS PART S0 THAT IT IS NO LONGER FUNNY OR STRANGE
‘7J‘}DL"’ IN THIS PLAY NHAT TOLD YOU THAT THE STORY wAs NOT ABOUT REALISTIC
JIIjTEVERYDAY HAPPENINGS7 :;‘I.I». Sty L



~ SELECTION 3

 SUPPERTIME p. 278.

VINTRODUCTION

ThTs is a song from the muSTcaT pTay "You re A Good Man, CharTTe
Brown“' Have you seen that pTay’ The song Ts sung by the comTc ster

L /characters CharTTe Brown (CB) and the dog Snoopy,,.

Y ;NHAT 00 YOU THINK WERE THE MAIN THINGS THE AUTHOR INTENDED YOU 0 :

.UNDERSTAND FROM THIS SONG? :

B DID YOU THINK ANY PARTS OF THIS SONG WERE FUNNY OR STRANGE IN ANY-
AYZ WyT a5

‘ fB;] (Tf non- Tanguage TncongrUTty gTven)' :
: DID YOU THINK ANYTHING THAT ANYONE SAID IN THIS SONG WAS FUNNY
Ej» OR STRANGE IN ANY WAY? wHY7 | | |

C., <FIND THE FIRST TIME SNOOPY TALKS CNANGETTHTS;pARTASbATNAT IS

- ;;No LONGER FUNNY OR STRANGE

‘_fxo;-“fTN THIS SONG, NHAT TOLD YOU THAT THE STORY wAS NOT ABOUT REALISTIC
o ?EVERYDAY HAPPENINGS7

" 117



~ SELECTIONS USED IN'THE STUDY .



T~ T0 WHOM IT MAY CONCERN

Seleetione 1, 2 and 3 have been omltted for copyrlght

reasons from Myrna McGregor s theS1s "An Exploratory Study of

f,grade V. Students Use. of Pragmatlc Informatlon in- the Constructlon of
Meanlng from Imaglnatlve therary Text" ' The sourcesvof these,selections

' :may be found on page 41 of the the31s
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GROUP T

Studeht . -_='\’ - o | Vocabu]éry' N | Compreﬁension
Number - Sex - - Age- ' . Score . - Score o

I 1
-8 - 98 . 9
08 .%o 95
10-10 95 | _ 95
05 o % 95
-6 e 9%
-6 .99 .98
e e T g
0.9 9% .97
10411 -8 86
10-10.. 978
06 . 9 9
FRTIE I 90
-0 8 s
B - T - R j,\ B
04100 - 00 %5
0100 .. % . 90
05 % 90
11-2 BRI [ .' 85",‘
10590 Lo %

W O~ OB W N

i e
O

W W ~N e W N
ZT WM T M =E XXX XM ME=E=E MmO XM

o



Studeht |

" Number

- Sex

1 V‘Age'

~ GROUP 2

- Vocabulary
- Score

- Comprehension -
Score

00~ ow_m’-p.@r\)-—" .

T M= m MMM =X ¥ M XM MX TN XX X

10-3

10-10

10-6 - .
10-3.

10-8
10-6

10f3f  |

-10-7,
-4

10-4
10-7

10-%

10-3
- ]1%0 

10-9

" 30-9- .

TO;5-~:'> .

10-8
o1

80
B
60
65 )
75

64 -

75

94
50
64
RER 7 A
o9
50
91
50

80

60

65
50
o

60
65
55

65

73
56
.61
73
76
83
e
69
e 67
o0
65 .
B [
700
60
eocs
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TABLE 5

* GROUP BY READING TIME SELECTION 1:
FREQUENCY FOR A-CHI-SQUARE TEST

- » ]%616'séc,  .617 sec.+ ) Total

CEXCELLENT READERS .~ n . 15 5 20
ST 4 - 750 . 25.0 500

GOOD READERS  n- . & 12 . 20
ST % 400 - 600 . 50.0

CTOTAL om0 23w a0
e % ss a2 1000

"Cdrrécted“Chi§squaré = 3. 682?6, d.f. 1 o o Sig. = 0.0550

'i'\'h )
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TABLE 6

GROUP BY READING TIME SELECTION 2: -
FREQUENCY FOR A CHI-SQUARE TEST

141417 sec. 1418 sec.t - Total
© EXCELLENT READERS - 'n° - 15 5 20
% 150 250 500
" GOOD READERS - R P 20
o | %400 - 600 500

CTOTAL a2 a
ﬂ % oss o m25 1000

: C§rrected Chf—squére ?»3.68286;}d.f, = ] ‘.  ) :f‘~»,Sig.'¥ 0.0S50 '
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TABLE 7
GROUP BY READING TIME SELECTION 3:
FREQUENCY FOR A CHI-SQUARE TEST

N\

7 1-141 sec. 142 sec.+  Total

EXCELLENT READERS o 14 6 20
| S @ 7.0 - 300 - 50.0

7

600D READERS a0 10 20
R % 50,0 50,0 50.0
CTOTALC . on .4 B T T B
S % 600 400 100.0

;&

~ Corrected Chi-square = 0.93750, d.f. =1 . Sig.=0.3329



TABLE 8  1

‘GROUP BY INTENTIONAL TYPE RESPONSE TO AUTHOR S INTENTION
SELECTION .1: FREQUENCY FOR A CHI- SQUARE TEST

om0 12
‘response  response responses . Total

% 55,0 45,0 00 : _ 50.0"

>

EXCELLENT READERS

© GOOD READERS s 13 6 .1
- B 4 . 6.0  30.0 50 500

TOTAL a5 10 a0
| % 600 3.5 25 1000

© Raw Chi-sguare = 1.76667, d.f. =2 S sige=0.4138



*TABLE’QE-

GROUP BY. TECHNIQUE TYPE RESPONSE TO AUTHOR'S INTENTION |
FREQUENCY FOR A CHI SQUARE TEST o

SELECTION 1:

" response

no

T

2 -
. response responses -

of -
fo

© EXCELLENT READERS - n

©GOOD READERS n

'.;'TOTAL-f T e

9

7.

© 85, o
15
75,00
32 s
80,0

_”'_: UN;Z;STQ-;

20

160

TO;a].iv'.

20

o 50,0

40

'”‘.100.0‘_51,'._

./,k._
\

’1Raw Ch1 Square % 32500 d f 2vN”"
s 1

S1g

0 1897
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et

..GROUP BY SETTING/CHARACTER TYPE RESPONSE T0 AUTHOR S INTENTION .E
: SELECTION T FREQUENCY FOR A CHI SQUARE TEST '

o Vo2
- response  -response - responses ~ Total

AN

EXCELLENTREANENS w2 v W
T s 850 10,00 5.0 50.0

" GOOD READERS -~ n 17 3. 0. 20
ST % es0’ o100 0.0 500

| 'S,TOTAL' o ’.'riE;‘?. n 3 R’_f"5 T R ,'-40

L% 085,000 125 2.5 ;,: 100. o

" Raw Chi-square = 1.20000, d.f. =2 . vljf‘gf“[”51g . 5488



O

 EXCELLENT READERS

”-,':l‘

"f-:J   Raw:Chi?square_#71,13091, d.f;7

TABLE‘i1 5

X

GROUP "3y RESTATEMENT TYPE RESPONSE TO-AUTHOR'S INTENTION
| SELECTION1: FREQUENCY FOR A CHI- SQUARE TEST

162

;- GOOD READERS Con

' f response

no

2 - SRR
. reSponse,,resPQnses?: Total: ..~

sess .- )7

F)l

; GOQDrREADERS;' . ff”:.,nww‘f

RS IR
":fGO'O‘V:K

IR R
. 65.0

5?;25"f
es

S
s

BT R
5.0 - 500

S B 26‘; AR
©15.0 ., 500

0.0 100, 0

% fsig.l:foisssi ;,,;';‘7_ o
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o TMBLE 12
* GROUP BY INTENTION TYPE RESPONSE TO AUTHOR'S INTENTION
~ SELECTION 2: FREQUENCY FOR A CHI-SQUARE TEST

B R

response ~response  * Total =~

L T

_ EXCELLENT READERS - . 1 | -
SR TR 55.0° 450 50.0

s 5 I

GOOD READERS a1 s g
s 76000 40.0 . 5000

o w0

CoUTOTAL - a3 e

% .. . 515

 Corrected Chi-square = 0.0, d.f =1~ Sig. ='1.0000



TABLE 137

Cl6a

 GROUP BY TECHNIQUE TYPE RESPONSE T0 AUTHOR'S STATEMENT
CTION 2:  FREQUENCY FOR A CHI-SQUARE TEST -

~ SELE

no

‘response

o .
-~ response responses

2 ;

t}{ fota]‘A';

- EXCELLENT READERS

- 600D READERS

oL

%_viﬂx

O e
70.0

a5

75, 0

| 29’

: 72 5

1500
150 0

12

20
50.0 .

20

50, 0

40~
100 O

L2

:.”Raw Ch1 square

ko

O 23448 d f

2 N

)  1’[sig.,{4Q;88§h‘



=  .quw?¢hT—§qure'¥ 4{03030;fd{f:i?"2i/A' -*fl?  f!"':v Sig;}#3011333 1 /‘ - 3
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, TABLE %

GROUP BY SETTING/CHARACTER TYPE RESPONSE 70 AUTHOR S INTENTION
- SELECTION 2 FREQUENCY FOR A CHI- SQUARE TEST

r

o 2
- response - response  responses  Total

EXCELLENT READERS ~ n 16 - - 1 3 - 20
C “ Lo ) ‘ v%, - 80.0 B 5.0 v ]5'0 , . o 50 0
S B St |
GOOD READERS -~ " “n 17 . 3 g o
| S g0 0 00 0.0

33 a3 a0

o B
i 85 00 75 100 0

Caes

: &
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* TABLE 15

“GROUP BY FEMENT TYPE RESPONSE TO AUTHOR'S INTENTION
o PN 2:  FREQUENCY FOR A CHI-SQUARE TEST .

SEL _,

m T 2 . more than o
Esponse: " response _responses- .. 2 responses - Total -

: ‘2 O' ’ '. _'2 , 20"

©EXCELLENT - n o B B 3
10,0 - . 0.0 0.0 500 @

READERS .~ = % .

1 3 2 Ty

GOOD R o g B v ,
5.0 150 100 50.0

READERS, . %

TOTAL om0 33 g 20
Cor 700 75 75 100 0 1000

©Raw Chi-square = 0.46667, d.f. =3 . sig =038
T e e T TR B
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i;/, e T ,"-'[TABLE 6 |
j . s L . | \

GROUP BY INTENTION TYPE RESPONSE TO AUTHOR S INTENTION
‘SELECTION 3: FREQUENCY FOR A CHI SQUARE TEST

e . ‘ ». o,

- response - response’ .. ~ Total" .

_ EXCELLENT READERS:  ~n- ‘16 - 4° .20
, R B L8000 0.0 80 0

’GOOD§READERS o8 T 0
IR SR 90 1000 500

oMo 34* :*~:_f6"*%‘f”§-,‘ 0
R R R

5

'Corrected Ch1 Square 0 19608 d f 1 The ¥g§513,15ﬁ0.6579f G



TABLE 17, -
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'GROUP- BY TECHNIQUE TYPE RESPONSE TO AUTHOR'S INTENTION -
~ SELECTION 3: FREQUENCY FOR A CHI-SQUARE TEST ~  *

s

| .n0  g‘-. | o : ?n~ FoL
. response  ‘response Total . .~

e

1

EXCELLENT READERS
© GOOD READERS

oToTAL

4

%

g

SR

PR TR
- B85.0

©95.0

70

o »:. : 0
5.0 5000

5 I R
- 15.0.. " - 100.0 . -

- ... ‘Corrected Chi-square

= 176471, d.f. =1

“";-‘:4‘“*Sig}g550,1840}f30;1;;.‘,;ft‘ﬂi

.o

v"B_
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.TABEE'ls

. .GROUP BY SETTING/CHARACTER TYPE RESPONSE TO AUTHOR S INTENTION
: SELECTION 3: FREQUENCY FOR A CHI- SQUARE TEST ¢

.- no ] -
response  response . Total
. s .
EXCELLENT READERS i 0 10 g
o % 500 500 50.0
" GOOD READERS n 3 7 . 0
SN % 65.0 -~ 3.0 50.0
STOTAL . n 23 w4
. ! % 5.5 42.5 100.0

© Corrected Chi-Square = 0.40921, d.f. = 1 o Sfg. =0.5224



&t TABLE 19

L . . ‘ B ,

- t

-SELECTION 3: FREQUENCY. FOR A CHI-SQUARE TEST. |

GROUP BY RESTATEMENT TYPE RESPONSE.TO AUTHOR'S INTENTION

170

no 1 7 "2 more than
response response’ responses 2 responses

Total * . o

EXCELLENT  n 9 6. 3
READERS - . & 860 .0 - 150 . 10.0

GooD no 13 ¢ 3 3 B
'READERS -~ % . 65.0 15.0 . 15.0 .. 5.0

2 .9 . & - 3

- TOTAL : , A ~
L 55,0 2.5 150 - 1.5

3

- 100.0

20 -

50.0

20 .

50.0

40

* Raw Chi-square = 2.06060, d.f. =3 .~ - Sig. = 0.5599



TABLE 20

GROUP BY IDENTIFICATION OF Pﬂ§SICAL INCONGRUITY

SELECTION 1: FREQUENCY FOR A CHI-SQUARE.-TEST

no

1

”

responsé - response responses  Total

" EXCELLENT READERS
e : L%

~ GOOD READERS *
1

TOTAL

%

3RS

0
50.0

12
60.0

2
55.0

5 .20
5.0 . 50.0

52 -
25.0 . - 50.

w0 40

25.0 . 100.0

Raw Chi-square = 0.68182, d.f. = 2

N

Sig. = 0.7111

171
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: TABLE 2

~ GROUP BY IDENTIFICATION OF SOCIAL CONTEXTUAL INCONGRUITY
SELECTION I FREQUENCY FOR A CHI SQUARE TEST -

PN

;\\\\\ g : : response  response Total

EXCELLENT READERS o R TR R
o ' % .90 - 5.0 - " 50.0

© GOODREADERS . n. 19 1 a0
E T S I - )

2 4

TOTAL" | |
o 9%5.0 5.0 100.0

=S

~ Corrected Chi-squaré;=IO,52632,-d.f.'¥»15} f,ﬂ-,I - Sjg_ = 0.4682 e
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TABLE 22

- Wt

GROUP BY IDENTIFICATION 0F CONVERSATIONAL PRINCIPLE INCONGRUITY
’ SELECTION 1: FREQUENCY FOR A- CHI SQUARE TEST '

‘ T g
_ - - response . response responses . Total

EXCELLENT READERS~ ~ n 18 B T
| - % %00 50 5.0 50.0° |

GOOD READERS - n.., 15 - . 3. . 2 - 0.
ST S % 70 50 100 500

CTOTAL- . n 33 a3 g
B ST 82 5 - ]OO 7.5 ]00 0

 Raw Chi-square = 1.60606, d,f;~=‘2,7. o sig.=o0.4480



174 :

O

TABLE 23

GROUP BY IDENTIFICATION OF SYNTACTIC PHONEMIC INCONGRUITY
' SELECTION 1: FREQUENCY FOR" A CHI- SQUARE TEST . .

‘no - 2 “more than
. response - responses 2 responses- Total

EXCELLENTREADERS ¢~ 18~ 1 -~ 1. 0
% %0 50 - 50 50.0 "

SN ™

- GOOD READERS * n ”'20 0
o , % 1000 0.0 0.0 50.0

TOTAL- . a3 B N BT
S om0 28 25 1000

Réwhchi*sq“af97é\2?10525#Jd?f?U?*2f' o sigo=0.3490
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TABLE 24

~ GROUP BY IDENTIFICATION OF PHYSICAL INCONGRUITY
 'SELECTION 2:  FREQUENCY FOR A CHI-SQUARE TEST

“ootmo 0 T 1 0 missing e
~response = response - data - Total

. EXCELLENT READERS - n 1§ 1 . e o
S & w63 . a7

 GOOD READERS © -~ n 13 .6 - 19
B R T AR | LA ER R A

286 7 sm .3

SooToTAL R SR ER b

° €

—

~ Corrected Chi-square = 2.07956, d.f. <1 ~ = :Sig. =0.1493 °
_ Number of Missing Observations =5 . . S e
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L o

'TABLE 25',

o GROUP BY IDENTIFICATION OF SOCIAL CONTEXTUAL INCONGRUITY
' SELECTION 2: FREQUENCY FOR A CHI- SQUARE TEST

N
o S : no - Ti‘, - .missing . :
.. S .. response response.’ data -~ - Total

| EXCELLENT READERS» o 13 3 R T
B . LT SR -1 RS S R L

GOOD READERS  n 17 - 2 ,'géi'i,' 19
@5 oa0s a3

TR n o3 E*'f75 s gy

B T S R - B

lbafoorrected Chi- -square = 0. 043]7 d f =] T*?.ffitii"g[STQ, = 0.8354 ‘fjivf.'
.ENumbér of M1ss1ng 0bservat1ons 5 B T P A T PR

N
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P .:.
5

TABEE 26”

s GROUP BY IDENTIFICATION OF CONVERSATIONAL PRINCIPLE INCONGQHITY
: SELECTION 2 FREQUENCY FOR A CHI SQUARE TEST =~ =

no -1 2 '77; - missing .
\ response response responses data . Total

CEMCELLENT - n 5 g, 16
READERS % 313 563 125 . g5

PR

oo - a7 g 5 g
READERS g/ . 3.8 . g S sA3

o
>
<
-
a—d
o
o

~TOTAL ?5"\3 T T PR P s 5w 35
R ,34,3,’_:;51 4 W3 0.0 100.0

 Raw Chi-square = 0.27823, d.f. ooosig o801

: .;Number of M1ss1ng 0bservat1ons

5,¢Tn5u‘”§
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. GROUP-BY IDENTIFICATION OF SYNTACTIC-PHONEMIC INCONGRUITY
0. SELECTION 2: FREQUENCY FOR A CHI-SQUARE TEST

o 1T _;‘miSSingif' o
response  response.- - data Total.

B T S ~
© EXCELLENT READERS ~ ~ n - 13 3 =~ 16
o % 83 188a 287

oD READRS <. 8 119
R 9. . 94.7 v- 5.3 R - 52.3

Y | ARRRTET: - R
CoBgs M4 000 1000

e

L

© Corrected Chi-square = 051275, d.f. =1 Sig. = 0473
~ Number of Missing Observations.=5 . .. -~ . .~ = .0
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CTABLE 28
GROUP BY IDENTIFICATION OF PHYSICAL INCONGRUITY -
"SELECTION 3: FREQUENCY FOR A CHI-SQUARE TEST

- no ]]' | 'fﬁiSsihg-_ -
response response  ~ data.  Total

" EXCELLENT READERS noo18 0,8
T g 0000 000 o 4s6

 GOOD READERS ~ ©  m 6. 3 .19
S % w2 158 - Y

COTOTAL . nomo3 w3
| . 4.9l 81 0.0 1000

* Corrected Chi-square ='1233669;.d.f;"='] R ‘v_,Sig{,='0;2476 |
-~ Number of Missing Observations =3 -~~~ - = .o e

\i .

Loz
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P

S TBLE 29
;' GROUP BY IDENTIFICATION OF SOCIAL-CONTEXTUAL INCONGRUITY
. SELECTION 3: FREQUENCY FOR A CHI-SQUARE TEST

v o o no v ‘1,ﬁ © .missing’ » o
“e.y .. - . response response . ~ data . Total

;'EXCEiLEQf READERS n 13-, 5 ‘f 18
S b % T2 27.8 o - 48.6

 GOOD'READERS - n 9 - 10 E R TR
SEIE o ke 8148260 51.4

COTOTAL G . omo2z 05 3

ol T g 895 4050 0.0 1000 0

FON

?'anhécged-Chi#square_ﬁ_1;44979, d.f.=1 - .- §ig. = 0.2286
L NumbgrgofAMisSing.ObservationsLf‘3 4f\ R L o

Sk



‘-/ B : ffv' ',r o l@f«TABLEy3QR7

GROUP BY IDENTIFICATION OF- CONVERSATIONAL PRINCIPLE INCONGRUITY

- SELECTION 3 FREQUENCY FOR A CHI- SQUARE TEST-

T S . 5

T

" no - . co missingP
‘response _response ~data

o Totél

EXCELLENT READERS ~ n 16 2
; 3 889 I

19 0

* GOOD ‘READERS no S
AR ) L1000 0.0

3R II

.~35f‘ 2 M

TOTAL 4 2 |
L 9.6 54 0.0

e

18

37

' Corrected Chi-square = 0.58769, d. fo=T . Sig. = 0.443
Number of M1ss1ng 0bservat1ons =3 B L

3

48.6 -
o190
51.4

100.0

o
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TABLE 31 ,'

GROUP BY IDENTIFICATION OF SYNTACTIC PHONEMIC INCONGRUITY

SELECTION 3 FREQUENCY FOR A CRI- SQUARE TEST. .

no

1 . missing
response data -

PESPOHSEI

 EXCELLENT' READERS no 6

% 33.3

‘GO0 READERS . n 7

¢ -

% . 36.8

CTOTAL . n 13

Co% 38

12
- 66.7

12

63.2

/YRR "?3Mj
689 0.0

.18
186

,182f

Total e

9
5.4

'37

4?00 o

—- : :
“ Corrected Ch1 square 0 01465 d.f.-
Number of M1ss1ng Observat1ons -3

=1

 Siga s

 9;9037i

: N
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o < TABLE 32 .
! " GROUP_BY REMOVAL OF INCONGRUITY (QUESTIONING)
. SELECTION 1:  FREQUENCY FOR A CHI-SQUARE TEST
Adequate | Inadequate  Missing -
v Change Change - Data ~ Total
EXCELLENT READERS - n 10 IRt 20
| @0 0 g 50.0 50.0  52.6
GOOD READERS n 5 13 18
R g 27.8 72.2 47.4
" TOTAL n 15 3 .M 3
L % 39.5 60.5 0.0 100.0

Corrected Chi-Square = 1.13847, d.f. = 1

Number of Missing Osij;xgtions =2

~ Sig. = 0.2860

183
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TABLE 33 .
[ : at

5 ' o | 1 R |
GROUP BY REMOVAL JF INCONGRUITY (IRRELEVANT CONVERSATIONAL CONTRIBUTION)
- SELECTION 2: FREQUENCY FOR A CHI-SQUARE TEST ‘

N

Adequate . Inadequate &
- Change ) “Change - _Total
EXCELLENT READERS . o . 19~ 1 9
o 5 95.0 ° 5.0 50.0
| GOOD READERS ~ * 15 5 20
. S % 750 .20 50,0
TOTAL - n 3 6 a0
g 1 85.0 . 15.00 - 100.0

Corrected Chi-square = 1.76471, d.f. = | Sig. = 0.1840
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o) - : _, ’
TABLE 34
GROUP BY REMOVAL OF INCONGRUITY (POLITENESS)
CSELECTION 3: ‘FREQUENCY FOR A CHI-SQUARE TEST
. . . ' )
" Adequate ~ Inadequate
Change.‘ S Change | Total
* EXCELLENT READERS T 12 g 20
T \\ g 60.0 40,0 500
~ GOOD READERS N 0 100 20
o L s . 500 50.0  50.0
TOTAL. a2 8 50
S A 55,0 45.0 °  100.0
1 : , —— e '
~ Corrected Chi-square = 0,10107, d.f. = 1 © - sigs = 0.7506
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N
TABLE 35
GROUP BY REMOVAL OF INCONGRUITY (REGISTER)
~FREQUENCY FOR A CHI-SQUARE TEST
Adequate  Inadequate ' Missing »
. 'Change . Change - Data  Total
~ EXCELLENT READERS  n 3. 7 g
S % 8.0 350 B 51,3
GOOD READERS -~ n a1 - 8 19
T g 57.9 42.1 o 48.7
CTOTAL a4 B M 39
| o % 6ls 385 00  100.0
Corrected Chi-square = 0.01604, d.f. =1 Sig. = 0.8992

| Number.of Missing Observations = 1



e

CTOTAL om0 120

- TABLE" 36

D

187

-

GROUP BY IDENTIFICATION OF PHYSICAL CUE TO LACK OF REALISM = -
- SELECTION T: FREQUENCY FOR A CHI-SQUARE TEST -

x

no . 1

2 more than

' response response responses 2 responses Total

EXCELLENT no 8
READERS = % 5.0 40.0

G0 a0 12
READERS % 0.0, 60.0

‘% 25 500

an

7 g, 20,

3.0 200 50.0

7 - 1. 20

35.0 5.0 50.0

14 o 5 . 40

350 125 0100.0

‘Raw ChiASduafé = 3;60000, d;f6’='3,:‘,‘

. 4

© Sig. = 0.3080
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 TABLE 37

GROUP. BY IDENTIFICATION OF SOCIO-LINGUISTIC CUE TO LACK OF REALISM
SELECTION 1: FREQUENCY FOR A CHI-SQUARE TEST

no. T :
response response Total
. \ . )

g

EXCELLENT READERS -~ n . 18 220
. % 9.0 10,0 - 50.0

~ GOOD READERS S T RN I
SRR RRALRRS 5 %0 50 . 50.0

. TOTAL. 1 - . - ‘n ‘ _‘37; o 3: R 40  ; 1
B . . o % ~.92.5 . . 1.5 : .100-0.‘ o

Corrected Chi-square ='0.0, d.f. =1 sig. = 1.0000
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‘ .

TABLE 38 - P

GROUP BY IDENTIFICATION OF PHYSICAL CUE TO LACK OF REALISM
+ SELECTION 2: FREQUENCY FOR'A CHI-SQUARE TEST -

<

| no 1 2 - |
- response response responses  Total .

CEXCELLENT READERS ~ n 7 13 . g 20
SRR % %0 6.0 0.0 50.0

o :GQQD'READERS. S 7 S 3 a0

. 3.0 500 150 5000

. TOTAL A - S e g ",f A Yy ol

~ Raw Chi-square = 3.39130, d.f. =2 . sjg-=0.183%5
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fTABLE 39

190

GROUP BY IDENTIFICATION OF S0CI0- LINGUISTIC CUE TO LACK OF REALISM
- CTION .2: FREQUENCY FOR A CHI- SQUARE TEST

.SELE

no-

" response

1

i 2 .
response - responses .

Total

- EXCELLENT READERS

600D READERS

CToTAL

. % .

.'f*f%f

nm

23

515

G

5.0 _i

IR

w0

500

'.20*’ |
500

"40
100 0

Lngaw Ch1 square

3 329]9 d f

o '_S1g

0 1893

’U'lf«gﬁ?ifU_7] -
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"’VJ-Corrected
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| TABLE 40

GROUP BY IDENTIFICATION OF PHYSICAL CUES T0 LACK OF REALISM
- LECTION 3: FREQUENCY FOR A CHI-SQUARE TEST

o me 1 ‘missing o
. response response - - data Total

EXCELLENT READERS *~ n 7 -~ 12 . 9
% ®B o ®2 500

noo o8 9
5.9 42 T 0

L fé?I[_ S 1 0t M g

% - ;47 4 5.6 - 0.0 :ygo,oxt'zﬁ

GOOD READERS -

e S

i- S}xére = 0. 95000, d f =1 _ZI{EI' :./ - Sig. =f0%32975IIIII".‘.

" Number- of 1ss1n‘,0bservat1ons 2
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TABLE'41

GROUP BY IDENTIFICATION OF SOCIO-LINGUISTIC CUE 70 LACK OF REALISM
' SELECTION 3: FREQUENCY FOR A CHI- SQUARE TEST

Q

no - 1 . 2 - missing .
response response responses ~ data Total

EXCELLENT -~ n . 8 m 19
- 50,0 -

» READERS . b -o42.1 7.9

OO .
(]

-

o0 . on 6 12 ' 19
CREADRRS. % 3106 632 53 o 500

g - :E”;23;\"‘7‘ j:rc o = B
%8 6526 0.0 1000 -

S A

]:jTOTAL‘:\;f"'

ﬁiRaw Ch1 square 1 329]9 d. f

| - Sig. =:0.5145
}Wumber of M1ss1ng Observatlons Eo

;_horqiﬂ'.
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TABLE 42 IR

GROUP BY SEX FOR INTENTIONAL RESPONSE T0 AUTHOR S INTENTION
, ‘ SELECTION 1

 EXCELLENT READERS no 35 g
 GOODREADERS  p 3 36

TOTAL N
R ‘100 0

3R.33
o~
(=Y
O
o

| _1:-F1sher s Exact Test 0. 62238 “sig, = 0.45455



-

TABLE_43-'

GROUP BY SEX FOR INTENTIONAL RESPONSE T0 AUTHOR S INTENTION

SELECTION 2

Girls Boys

* EXCELLENT READERS n o 3 6 9
e % ~33.0 66.7 60.0

GOOD READERS n 5 3 8
- : % ' 62.5 37.5 47.1

TOTAL | N 8 R T
e - % 47.1 52,9 100 0
Flsher s Exact Test 0 34694 > Sig. 0 23797

194



TABLE 44

GROUP BY SEX FOR ADEQUATE REMOVAL OF INCONGRUITY (POLITENESS) .

kg
@

Boys  Total

EXCELLENT READERS

~.GOOD READERS

~TOTAL

%

%

g

10
45.5

812
66.7 - 54.5

4 10

12 2
545 1000

Corrected Chi-square =.0.67375, d.f. =1

o Sig.=0.4117

195

40,00 45.5 . -
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APPENDIX 5
. y ‘
SAMPLE STUDENT PROTOCOLS

THE PROTOCOLS OF ONE BOY AND ONE GIRL FROM EACH
L ' GROUP ARE INCLUDED. .3

.u

1T



ORDER: 2, 1,3 - ,

197

STUDENT RECORD SHEET

e

GROUP I.D. = 1-7 COSEX . M ‘ AGE 10-6

u N L . S 106
VOCABULARY SCORE. 99 . COMPREHENSION SCORE 98
TIME:  SELECTION 1 _ 254 SELECTION 2 __720 ~ SELECTION 3 __67-

READING INTERESTS:

1.
2.
3.

[ S 2 B
“ L

(=)}

10.

Is. it from the school or public library? Pub11cw

. ‘What k1nd of books do you own7

: .
Do you read for pleasure in your spare time? Yes

f What k1nds of books do you 11ke_to read? . mystery, f1ct1on/h1stonx

W.WL T

: Are you read1ng a book now? . Yes :

What is the t1t1e? Dr WhO/Mld Way/Ev11 That Mén Do

Do you have your oWn%publfe 1ibrary card? Yes

. Do you«own‘books? Alfred H1tchcocg/Hardy Boys

Do you)read;com;c books ? Yes" What is your fayorite? D.C.

Green Hornet
Superman

T

- Do you. read the comics in the newspaper? Yes
What is<your favorite? ~_ Hagar Horr1b1e, Andy qup, Zeus

| OBSERVAT£ONS:bF SILENT READING

2

L/

2 -taps. flngers on cha1r arm - seem a bit 1mpat1ent
taps hands on.chair -arm - seem a bit impatient
I th1nk he found these attempts at, hu or a bit Juven11e ,
1 showed 51gns of humor - s1lght chuck e
SELECTION PREFERRED L . an
o _.E

it was most 1nterest1ng



SELECTION |

INVESTIGATOR

- What do you: th1nk were the main th1ngs the author intended you to under-

.stand from th1s story?

STUDENT:
People can bug you by saying one word.

INVESTIGATOR: ' ' - , 0 |
What happened to the old man? o

STUDENT ; ' '
He fell to the earth and he got younger and younger and when he h1t the
ground he wasn't even born yet.

INVESTIGATOR:

198

Do you think the author was try1ng to get some kind of message across to -

-us there7

" STUDENT:

Yes - You can take a d1fferent start. Say you have done someth1ng for a

couple of years and you find out for some reason you can't do it anymore

you can go back and start again.

INVESTIGATOR: '
Did you think any parts ofrth1s se]ect1on were strange or funny in any ’
way? Why° o

STUDENT : ' '
- Al the peop]e ]a1d down their troubles.

INVESTIGATOR: : : -
Are the old man's answers strange in this way’

.
.STUDENT ’ R
He d1dn t say anything e]se on]y, why, why?

© INVESTIGATOR:

)

Find the part of'the story on page 105, The o]d man is answering with why

many ‘times. Change this part of the story S0 1t is no-longer funny or
strange" L

STUDENT: - ‘ | | E
Well because I've got ears, because I ve been ‘hearing things - that
“wauldn't be ) strange ) o _

“INVESTIGATOR: : o
- In this story, what told you Qﬁft the story was not about realistic,
everyday - happenings? . .

| - /
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'y STUDENT: _ | ‘ .
The man who said why. Everyone says why but why should one man be

singled out.

SELECTION 2

 INVESTIGATOR: | '
- What do you think were the main th1ngs the author intended you to under-

stand from th1s play?

STUDENT ' | }
Well he doesn't want everybody to know/the truth how someth1ng m1ght be

too bad to know. If everybody knew the truth there m1ght be another war -
,Or something.

INVESTIGATOR:
Do you think any parts of th1s se1ect1on were: funny or strange in any
way? Why? .

‘-STUDENT
~ No not very :

INVESTIGATOR:
- Did you-think anyth1ng that anyone sa1d in thlS p1ay was strange or fUnny

in any way? why7 - _ : R

 STUDENT:
Probably about ‘the coffee

: INVESTIGATOR.
Why was that strange.

(]

STUDENT: -
Well - I've never heard it said before about 3 week-01d tar

INVESTIGATOR: - : L
Find the part of the play on page 208 Noreen is speaking.‘ Can you chdnge
this part so that it is no Tonger funny or strange. ,

STUDENT:: '
Supposed to be a space conference about a strange space sh1p and she s

trylng to get some recipes.

, INVESTIGATOR :
.Can you change 1t then’

'STUDENT: '
~ Uh. "At what t1me was 1t about7

INVESTIGATOR o o 3 '
- Find the part of the page on page 210. The m1n1ster is speak1ng Change
- this part so that 1t is no longer funny or strange, .

o E .

5
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STUDENT }
Um - 3 week o]d wine.

INVESTIGATOR: ’
In this play, what told you that the story was not about rea11st1c every—

day happen1ngs E L —

STUDENT:
The names:. something TTke 1ib wh1ch showed that she was “independent -

and Flash w1th the camera.

* SELECTION 3 D
INVESTIGATOR: | o

- What do-you think were the main things the author 1ntended you to under- B
stand from th1s song? , : :

STUDENT. ,
Like peopTe like to have supper.

© INVESTIGATOR: - S L%
- Did you: think any parts of this song were funny or strange in any way7 ’
- Why? - . ‘

o osToewt: R
They were s1ng1ng about eat1ng

INVESTIGATOR: . B 2
Find the first time that Snoopy taTks Change this part so that it is
no Tonger funny or strange VR P S
. STUDENT: 7 AR o .,\
~ Slack our th1rst sounds a T1ttTe strange B R R

',‘INVESTIGATOR | SRR S
Why? - - ' R SR
STUDENT: . - - '

I ve never heard slack used in that manner

INVESTIGATOR: .
Can you change it? . ‘

STUDENT: o L
Quench our thirst. . ° . R

INVESTIGATOR: . ’
In this song, what ton you that the story was not about realistic

- everyday happen1n957

STUDENT ' _
. Cause CB is standlng there for a whole minute and dogs usuaTTy Just N
stant to eat suppen

\



GROUP 1.D. 1-17 SEX __ F .o AGE. 10 10

STUDENT RECORD SHEET
. . AN

o ot

W
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- ORDER: 2, 3, 1

0.

é%é.

READING INTERESTS

(S N

7 a—
.

w

OBSERVATIONS OF SILENT READING -

Are yol read1ng a book now? no .

.What k1nds of books do you own?

Do yOU»read for pleasure. in your spare time? some

- VOCABULARY SCORE 90 COMPREHENSIVE SCORE 90
TIME: - SELECTION. T 54] SELECTION 2 - 1331 SELECTION 3136

What k1nds of books do you 11ke to read? - " science fiction

Ay

. What is ‘the t1tle7 last-Danny Dunn Boys and Sma]] Space Sh1p

. Is it from the school or. pub41c 11brary? school
Do you have your own public 11brary card? yés,"
. _Do you own books? ,"' | yes ;

‘no spec1a] k]nd

Do you read the com1cs 1n the newspaper? o yes

. "Do you read comlc books’ ’z What is your favor1te7 __Archie

_.what is your favorite? __ Family CIFCUSV - :, R

Read s1]ent1y w1th no overt signs of ﬁumgt_'

4

SELECTION PREFERRED

2

L1ke it was unusua] R |

s :
\,
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SELECTION 1

INVESTIGATOR , -
. What do you think were the main th1ngs the author 1ntended you to under-

stand from thlS story?

- A

STUDENT : ’ ‘
Well -that there was a faer1e and everybody a]ways came to him w1th

troub]es

 INVESTIGATOR: o | =
Look at the end of. the story what happened to the old man at the end~ ©
- of the story7 E LT

4

STUDENT: | R v
“He kept on saying why SO he fell down to the earth He became a middle .
aged man, a young man and then a “child. oy

>INVESTIGATOR ‘ ‘ L o
Do you th1nk the author was try1ng to te]] you somethtng by th1s° .

STUDENT:
No. -

o .'INVESTIGATOR

Did you think any parts of th1s se]ect1on were strange or funny 1n any 0

- way? Why?

. INVESTIGATOR:

' STUDENT: - AR, **:M,[~ " %gf
when the faerle was dr1nk1ng 11ght R ! n

Did you think any of the th1ngs that anyone sa1d 1n the story were strange -

o or funny in. any way? . Why?

.STUDENT R
~ No. L

INVESTIGATOR:
How ‘old are you? |
“‘STUDENT T f, o ; o av;'y tF R “i*‘
- 10. R EIR 5 et o N

"INVESTIGATOR
Why?

STUDENT: -
laughs. - o w |
INVESTIGATOR: o oo
dy did you laugh.
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* STUDENT: .
Well you ‘never hear peop]e say why when. you say how old you are.

" INVESTIGATOR:. . . . t
Find the part of the story on page 105 The old man is answering with

why many times."’ Change this part of the story so it is no 1onger funny
or strange :

_ _STUDENT ' - ,
‘He says ‘why because I' ve come al] the farthest star to see you. He
doesn't really have to say why because it te]]s you up here, That quy
~doesn't have to say why . o R

INVESTIGATOR: e |
In this story, what to]d you that the story was not about rea11st1c,

everyday happen1ngs7'

_ STUDENT: %
AWell there s not faer1es

. ,<INVESTIGATOR . o ' ' o
= What do you think were the ma1n th1ngs the author 1ntended you to under--~ -
stand from th1s p1ay7 S . S : Lo

4§§TUDENT SRR
Vj About the press conference

- INVESTIGATOR: o T L e T
~ Can you te11 me a 11tt1e b1t more what about}the,press conference?'_ffj‘

- STUDENT: BT : SR ' '
3 They were ta1k1ng about that stone and how they found 1t

JINVESTIGATOR:~ e R '/, , |
~Did you think any parts of th1s se]ect1on were funny or st ange 1n any

, _way’ why7 ST e I SRR v-’_\":f

CSTUDENT:. - "-",?- g
Like. that Norman and that hockey game S

o INVESTIGATOR B

Can you te]l me why7 ‘,:
COSTUDENT: | | T

Everytime they sa1d someth1ng 11ke they hope thts gets through he sa1d

"ya cause I want to get to the hockey game

.~ INVESTIGATOR: o R T
Find the part of the p1ay on page 208 Noreen is speaking. .Can you .
B change thls(part S0 that it 1s no longer funnysor strange’ .

<f~'



. STUDENT:
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STUDENT: ' Y :
Ya the stew - you don' t talk about stew in the mldd]e of a press con-

" ference.’

INVESTIGATOR:
_Can you change it?

" STUDENT: . s |
~ Like she could say after the press conference is over to te]] her about
the stew. k

5

"INVESTIGATOR

.~ Find the part of the p]ay on page 210 The m1n1ster is speaklng Change :
- this part so that 1t is no 1onger funny or strange - g -
 STUDENT: e |

 Um - ... Well if the minister wou]d JUSt say the coffee -1 don t rea]]y
' 11ke the coffee but other peop]e mlght ' , o

INVESTIGATOR: ’ ‘ - ‘
In this play, what to]d you that the story was not about rea]tstlc every—’
day happen1ngs? S PR _ . :
CSTUDENT: ' | AR

- Well. when' they sa1d we' haven t had th1s press conference 1n years or
' somethlng : . L .

”INVESTI' TQR
Can. you eXpda

-3

!_.Nell because maybe someth1ng strange happened a 1ong t1me ago
S SELEqubN 3
.INVESTIGATOR

S What do you thtnk were the ma1n th1ngs the author 1ntended you to under- -
stand from th1s song’ o : R :

 STUDENT: ﬂ o - , T :
- Well that Snoopy d1dn t want to eat h]S supper and 1t was a1ways suppert1me _~‘j

" INVESTIGATOR AT e = T
Did you th1nk any parts of th1s song were funny or strange in any way7

v_»Why7 o Lo e S o

CUSTDENT: ?fsc_x’

~ When he'sang- he ‘was, sp1111ng it a11 over G e e

+ INVESTIGATOR: - (R T T

. Find the flrst t1me that Snoopy talks7 Change this part so.that it is no

. longer funny or strange RS S o
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. STUDENT
Snoopy never talks and he s kinda singing it.

" INVESTIGATOR: B L
Can you change 1t? )

STUDENT: | | T DR
Maybe he: cou]d JUSt say I don t want any . . B ""v

- INVESTIGATOR ‘
In this song, what told you 'that the story was not about rea]1st1c every- -

o day- happen1ngs7 )

- STUDENT:

-Oh ‘when he says why can 't he eat qu1et1y and caTm]y ltke other dogs
, | :



e  STUDENT RECORD SHEET
GROUP I.D. _ 2-2 . Sex F |
VOCABULARY SCORE 80 'COMPREHENSIVE SCORE
TIME: |

SELECTION 1 _ 598  SELECTION 2 . 1434 SELECTIONE3

- ORDER: 1, 3, 2

* READING INTERESTS ‘

~N —
M

N

~Jo.
'v"'-‘what 15 your favour]te7'-~ H1 and Lo1s, B]ond1e

.. Do you read-for p]easure in your spare t1me?

. EAre You reading a book now? ='xes f '
. What 1s the title? _

Do you read comic: books? yes, a ]1%t1e
hwhat 1s your; favoumte7 Arch1e

AGE __10-10

65

189

{yes;

What k1nds of books do you 11ke to read’ mysterieS/funny'

The Borrowers Afloat

. Is 1t from the schoo1 or publﬂc ]1brary? o 0wn”

. Do you have youh own pub11c 11brary card7 »:'5yes ‘

. :Do you own. books7" xes‘ vf-;‘ o
- -"\48" :

.:,what k1nd of books db you own7 T NApcy Drew

\_

“‘

Do you read the comics in the newspaper? yes .

‘.:.! R

e’e~fOBSERVATIONS OF SILENT READING
fw

Fo]lows w1th fﬁnger " 34
101 -a 11tt1e snort of laughter

f,mumb]e reads

p. 214 - shows some s1gns of wearlnessl?'ff’h;.;f L
g‘w1th task - w1ggles, adJusts halr i

| 4fﬁe,

| fffSELECTION PREFERRED .Q fhi. e R T
K ‘ 2 - T =l . e .

Because 1t was funny

s P .
TR Ch 1)

A 3
’ . l

206
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SELECTION 1

. INVESTIGATOR B A _ '
- _What do you think were the main th1ngs the author ‘intended you to under-
stand from this story? ’ , : B L

STUDENT .
About the man aTways saying why and the peop]e aTT coming- to a]] teTT

'INVESTIGATOR ’
. what happened to the man7

- STUDENT ‘ R S - .
- He fell from the sky~and when he touched the earth he was just going to -
~be born. R A U : o .

westieToR: . E
'Do you think the author was try1ng to teTT you anyth1ng by that?

,1’.\ )

STUDENT: * :
M Hm. ' That they were in heaven when they did this and the wise old man

- was (They are try1ng to tell you something but I don't really know.) Um
- that he oh, he wasn't I don't know - well it's hard. to explain but any-

way they're from. heavenQapd the wise old man was probably God or:-something °
. and he goes to visit the man but it was an .angel and he wasn't a very -
- good angel, and always said why so he Just wanted to get r1d of h1m sot

. he set h)m down to earth

INVESTIGATOR D T o .
" Did you th1nk any parts‘of‘this selection were strange or funny in any
way? why7 o o Ll T L

- STUDENT:

 INVESTIGATOR:

" Ya kind of Strange Because he coqun t even hear when the w1se man was ';, o
";down from the steep]e _ : w

Didyou think any of the th1ngs that anydne sa1d ln th1s story were
'_strange or fuhny in any way7 why? S T R

’ ;1Ya He kept on say1ng why, Why. Nhy, why He;never;said anything;e]se. :

t;:i’rINVESTIGATOR Lo
. Why was that pecu]1ar7 D

STUDENT:

1%1INVESTIGAT0R

"wLSTUDENT

Because usuaTTyvpeopTe don t a]ways say why they usuaTTy say other words,&_jy“

e

Tlffﬂow old are you? i'-“”':”

o

e



Vs

- StooenTse o | |
»vBecause of the faer1e there there s no such th1ng as a faer1e

L INVESTIGATOR R ' ' )
.~ What do.you think were the ma1n th1ngs the author 1ntended you to under-

208
G
INVESTIGATOR: . : ; ; o :
Why? o . . ' L
STUDENT: ™ o |
What? g E
?INVESTIGATOR‘ |
" Why are- you so puzz]ed about ‘my ask1ng why .
. STUDENT: - . R v \ , o
o | don 't kpow Nobody‘s every asked me that before. . : e
INVESTIGATOR: | o - | |
Find the part of the story on page 105. The old man is answerlng w1th
why many times. Change th1s part of. the story SO 1t is no 1onger funny
or- strange, , _ .
~ STUDENT: :
‘.fHe wgu]dn t say why,anymore "
IS
INVEST G TOR .
Nhat he say?
‘_STUDENT e d
Um - Okay - you ve heard a great many comp1a1nts about me
‘INVESTIGATOR , Lo , : S
-+ In this story,. what told you that,the story“was not about ‘realistic,
,everyday happen1ngs7 DR b e AR

l

: '5r/ o }‘;.‘-'-T;SELECTION.Z -

Ta;,f;;_astand from th1s pTay7

STUDENT _ : ’ B ‘ Lo : :
" The space sh1p 1and1ng and the reporters 11ke gather1ng around and
e ta]klng about it. RN SR : o

e INVESTIGATOR

»

i'fflSTUDENT 1.~"v 5 "’ pA '“'a;'“;ﬁﬁf”f .{,s'f___,,;, SRR :
.~A meteor I don t know what k1nd S e

INVESTIGATOR "‘ff_'.".aau;.,.v ERSELE I s bu?»iotjil,l,

S Nas there anyth1n9 spec1a1 about th1s kind of rock’ S

PR
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STUDENT | | N
Ya it was a truth rock they thought it was. )

_INVESTIGATOR
"What happened to- the rock7

STUDENT:
They blasted it back off

INVESTIGATOR '

What do you think the author was trylng to tel] you here?
 STUDENT: | o - -

Like.;.. ' L A ¢ o

INVESTIGATOR:

why was it necessary to b]ast that truth rock back off 1nto space?

‘STUDENT ) '
Cause the news peop]e wanted to commun1cate w1th them

© INVESTIGATOR:. SRR L -

- STUDENT:

lufff‘Can you change it?

Tt STUDENT

‘Do you think any parts of thls se]ect1on were. funny or strange in any ‘

-~ way? Nhy? T . L '\\\\\.
STUDENT: . | R
Ya.I‘think some of 1t was funny because of the truth rock (1ooked ig. o
book). When Noreen, Norman, Brad and Flash altdgether said Holy Cow
what a story. I've got to. get the camera men. They sa1d it all
'together and it was funny e , , AR TR
TNVESTIGATOR: T Pl )
- Find 'the part of the p]ay on page 208 Noreen is speak1ng Can you
o‘change th1s part 'S0 that 1t is no 1onger funny or strange R

’iYuh she cuts in - 1ts a comp]ete]y d1fferent th1ng,

. INVESTIGATOR: - Lf',. T T Rt

hffSTUDENT K . L

Qngometh1ng about ask1ng about the meteor , ‘
o wEsTIeATOR: “-:3 e T o

Find the part of the p]ay on page 210 The m1nlster is speak1ng Change;‘j’ R
; ;th1s part so that it 1s no- 1onger funny or strange ‘ o

¢. : e

- Um He can say we]] I don t rea11y T1ke your coffee Mrs Map]e, it~
. ,tastes rea11y awfu] Cou]d say that 1nstead of , o
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INVESTIGATOR: R ‘ ‘ o
In this play, what told you that the story was not about reaT1st1c,v
: everyday happen1ngs7 . .
STUDENT: |
Um - the space sh1p faTT1ng and the meteor 1ns1de 1t
SELECTION 3 :
INVESTIGATOR : : : .
‘What do. you think were the main th1pgs the authar 1ntended you to under—‘ :
stand from this song? : e
STUDENT: =
‘ That 1t was suppert1me and Snoopy was mak1ng a b1g to do about it.
INVESTIGATOR: ” B |
Did you think any parts of th1s song were funny or. strange in any way? ).
QWhy? R o . \ T ,“’
ﬁggpSTUDENT R T | S
'*Cause dogs can't. taTk and they woqun t Just taTk 1n the song _
. . ; L&

INVESTIGATOR

F1nd the first time that: Snoopy talks.: Changeithjs part so that it is no

Tonger funny or strange

STUDENT

" Behold the brimm1ng bowT of meat and meaT, cause 1t S funny Cause T. don t ;12’

}t RHOW¢- it doesn t really make sense § L
CINESTIGATOR: - e e f,:grf[’7;°}_ g.*Q»th'ifft"ffff’
Change 1t so 1t 1s no Tonger funny or strange et L e

CosToRNT: - ~»lf,;, Do O

- {r_* Br1ng me my bowT of meat T s o T‘,,,r S A
INVESTIGATOR o | A x o i
In this song, what ton you that.the story was not about reaT1st1c every--»_
day happen1ngs7 ) j Sy : v A X . .
 STUDENT: N e T

9 The dog started taTk1ng and the dog dtdn t not1ce 1t was suppertlme
INVESTIGATOR I Lol Hr
Nhy Was that strange7 K SRS , "

STUDENT ‘ ' B
Because dogs usuaTTy Jump up and down and try to get 1t

2R



. .7 _ .. STUDENT RECORD SHEET | L
~ GROUP I.D. 2-19\\\ S SEX M f-f CUWAGE . 10-8

".'V\EAByLARY SCORE | 65\“*1~ COMPREHENSIVE SCORE._ ;*70
- TIMED SELECTION 1360 _ SELECTION 2692 SELECTION 3.

/a

ORDER: 1,2, 3. o e
- | T .
READING INTERESTS -"3‘f5\%,," N

'fu:'].a Do you read for pleasure\in your spare t1me7 | Ayesf )

100 .

What k1nds of - books do you 11ke to- read’ ' adventure '

o\ el e S
\‘ .

2
3. Are you read1ng a book now’ ‘ ,éZ"‘ ‘A;;_
4. what is the t1t1e? : Up Per1séope e e o TS

‘ 55?. Is 1t from the schoo1 or pub11c 11brary? 5 'punli;

6. Do you have your own pub]lc llbrary card?»

. 7. Do you own' books? | JYES

gl what k1nd of books do you own? cover/name/adventure/reads back =

N . . »'I'E‘ o " ”

N

N

9. Do you read comic, books? x what is your favour1te7 Dona]d Duck é‘ﬁ”.

-

10. Do you vead the comics in the newspaper? yes _<g\“;,pj< o

el

- What 1s your, favour1te? 5 Zeus

OBSERVA$IONS OF SILENT READING B
o Laughter/chuck]esr . .
.2 Chuckles T i ‘. L e
| “ L “,y\ - . i" ' ) -

T~
\\\SELECIION PREFERRED

-2 It-sort of had a story sort of po]1t1c1ans d1dn t twll,the truth
-« and it had a funny tone ' "

\



T

~.

1 stand from thTs story?

" why many times. Change this part of the story so Tt is no Tonger funny

S L ISELECTIN T T
INVESTIGATOR: N s '
What do you tthk were the maTn tthgs the author Tntended you to- under-

. \'“‘
’ Y

STUDENT }‘“ - ' '
Well I can it reaTTy say But 1'd sorta say Tt woqu be -a humorous story.”
LTke he was’ tryTng to’ get some: and of a mo 1 to us.

/ "h\ . , . . N .'v
INVESTIGATOR o 'T“- ‘ ‘o .
AT rTght what would you say that moraT was? Af-: e

¢ -

' STUDENT . ERE

I tthk that there woqu be a moraT but I qgn.! get an Tdea of Tt ,'“”

CINVESTIGATOR: - oy
' Did you think any parts of thTs seTectTon were strange or funny in any
way? ‘why7 N . Tt - FRR

STUDENT .':- e T )
“When they started TTVTng on the star I tthk Tt woqu get overpopu\ated

. because once you got born you coqu TTve for a mT]TTon years and not- get '

Find the part of the. story on page 105 The on man is answerTng w1th '

or-strange

STUDENT: LR L e L ‘Q*f\ -
Instead of why say how come. L R ‘ R

" INVESIGATOR: | | ' o A

Py this story, what. ton you that the story was not about reaTTstTc, -
- everyday happen1ngs7 , ' -

. oA

STUDENT ,
There S no such. thing as faerles

L4

212 -

N

o any older. Ug e : S ;.\\\:\\<; o
CINVESTIGATOR: % . ey
Did you think any. of the tthgs that any ne saTd Tn thTs story were. _

. strange or funny in any way7 Why?- ,);' LN m e
CSTWORNT: AT e ’%a' o
Ya when the old. man was sitting on the- steepTe he was__;ang him aT? ]
these questTons and he' d Just say why o , .
CINVESTIGATOR: . .
Why.is that strange\\ S .
STUDENT : s | |
1 think why shoqu be used for deferent sentences TTke why are you R
dOTng thTs or why are you dOTng that ‘ : S
INVESTIGATOR: Tl A,
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‘sELEcTION 2

o
.

INVESTIGATOR v : R
“What do you think were the maln thfngs the author 1ntended you to under-.
stand from thTS pTay7 g . _ .

e TE : . e el
STUDENT T S L
“Well that p011t1c1ans and T, V reporters don’ t te]1 e truth because Mrs.. -
" Peterson.said,we could make the po]gt1c1ans hon 1tW 1Te makihg'a speech‘
and the minister said. that wopld-be terrible. o
They had a whole bunch of pre 1dents and they were negot1at1ng about what
- to do with the rock -"and I don! t remember what they decided because I read
the Tast part a T1ttTe qu1ckty - . e .

6‘-’5

INVESTIGATOR R rkﬁeo- ,
You don t remember what they dec1ded to do. w1th the. rock?

CSTupENT: . | "-rgff:y*"_ L
T th1nk the - Petersons dec1ded to keep 1t LU e T

INVESTIGATOR - T SRR ¥ e
- Did you th1nk any parts of th1s seTect1on were funny or. strange in. any way? ve T
why7 R o o - : , _

S e
-

STUDENT - L : o B

- Well that Report FTash he s aTT fancy su1t and h1s hands are. aTT cTean
_ and sh1rt aTT neat and he s eat1ng at the Greasy Spoon diner. ©

INVESTIGATOR ;. f'i S ;,_;y;t,g:pe ,»,j:f'd; {’f,ﬂa*.,..'

' i Why is. that funny7 e e e T e

_}‘ STUDENY ' '.' . -,‘»_-;.' %“-‘rh T T . ';“':"
‘Well the Greasy’ Spoon d1ner you k1nda th1nk of a man ‘as @ cook’ w1th tatpos
- _on his arm, w1th a tank top and an apron and f11pp1ng the hamburgers 1n

~ the a1r i R , \ o . VRTINS N S

INVESTIGATOR e N S
Find the part of the pTay on’ page 208 Noreen is. speak1ng Can you change
this part SO that 1t 1s no Tonger funny or strange , :

&TUDENT < ' ‘ B B
That doesn 't have anyth1ng to do w1th the press conference at aTT

INVESTIGATOR: . _""y» SRR .?:7;" i ,.Tr =
- Can’ you change it? T e

* -~

STUDENT | ' '
-1 have a quest1on I d TQKe to ask you; “How d1d you feeT when the space

Shlp Tanded on your back yard’" '

INVESTIGATOR . B Co ; S
Find the part of the pTay on page 210 The m1ntster is speaklng Can -
you change thTS part SO that 1t 1s no 10nger funny or strange -

. ! f ’ ~ . b . .

o



! }hf'INVESTIGATOR

*&‘waklng him up- and telling

" STUDENT: .

[+ INVESTIGATOR:

STUDENT ‘ .
That would make th1ngs WOrse Mrs Map]e I have my fa]se teeth 1n7and 1

. coffee stalns them

INVESTIGATOR: - | S
~In this play, what ton you that the;story was not about rea11st1c, eveny~

1o“'day happen1ngs?. o

CUSTUDENT: T e '."'..' "
You usua]]y don t f1nd truth rocks, B R :
o N

'”": .fe% '_"lSELECTION 3

oo ,
» ft?what do you—thlnk were}the ma1n thlngs the author 1ntended you to under-
- stand frmnq§h1s song? o T R . , : . .

L STubER T:

\”?Q;Ne1k t- sorta sounded 11k Snoopy was s]eep1ng and Char11e Brown was L
fﬁ1m its syppert1me nd -Snoopy. wasn't rea]]y ,
noticing it. But then a1l of a sudden ‘he mus have heard suppert1me and

‘th.he wentape. o0 fﬁﬁ\g\:. SRR

.";‘INVESTIGATOR

- Did you think a“Y‘PartS of this song were funry or strange inany way? L
Why? . o A N e . - TR
G e Ty Nor e

?'Super dooper upped dupper f<~‘ L '5? _

D

‘Find. the first t1me that Snoopy ta]ks .Change.thislpaktfsohthatfitaisfnoﬁ”_f‘f

y 1onger funny or strange L :

. STUDENT:

t -Ya. sounds 11ke'someone in the time: of K1ng Arthur sort of talks 11ke my
sfcup runneth over.. .. o0 o0 .

CINGESTIGATOR:
fTCan you change it? L

" STUDENT:

_Behold the 1ange bow1 fu]] of meat’ andl\rlnk whlch is brough for me so ,a»b-'

. I won t be hungry any longer
/- ,

INVESTIGATOR

" In this song; what told you that the story was not about rea1lst1c every- N

o day- happen1ngs7

©STUDENT: © ’ ' S
~ Well, because I saw th1s show before and I knew what 1t was



