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ABSTRACT | ,

*The research reported here sought to achieve two objectives.

. -~
The first objective. was: to discover publig opinion on certain

educational issucs, and the second was to identify the group of

'

\
persons, among school trustees arfd professional glucators, who could
best predict public opinion as measured by a public opinion poll of

education. o

!
\

In order to achieve these two objectives, two studies were .
. . i .

undertaken. Study one consisted of a public opinion poll conducted
in the City of Edmonton. The results of this poll were analysed and
si&nificant responses determined. Study two was cfiiefly concerned

with an examination of the ability of school trustees and professional
t

educators to predict public opinion. The chief criterion bsed'to'test
this ability was‘£heJaccuracy with which they were able to predict the
results of the poll undertaken in Study one. Their predictions were.
anélysed on the basis' of their job affiliation, life orientation, and
biographlcal ch;racterlstxcs |

A major £1nd1ng of Study one was that the study provided a

measure of public opinton on certain educational issues. Results of

th1s study also. gave addxtlonal support for the use of the pub11c

opinion poll as a gauge of public opinion on educational issues.

o
gy T

Study two demonstrated that school trusteeS‘are not better

'." o

- predlctors of public opinion than professxonal educators. In

£
addition, cOun§ellors were. found to be 51gn1f1cant1y better pred1ctors

than either teachers or pr1nc1pals. ;Research findings also’ indicate

v l - ’ ; v . - ) :

li“‘ . [



. .
. i .
i

that neither life orientation nor biographical,data are pdsiti&gly .

; I |
corgelé;ed with ability to predict phblic Opiniﬁn. ,Howevé%% it %} -
appears that job affiliation has merit as a mé}ﬁog of idéniifyinépf' »J”‘ g?
thosq persons in th'e field (;f‘cducation who can* most 'nccut;ately o *
predict public opinion. ) ‘j

f‘ g'% 3 :‘:»
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- what é%e public wants prior to maklng dec151ons. In order to do

CHAPTER I ‘ _ .

INTRODUCTION -~ . i

The present age in. the western world is characterlzed by
» 1
. rapid change in almOSt eVe;y fleld of human endeavoux"'lhe effects

-

which this accelerated pace of change has on 1nd1v1duals is well

- documented‘(Toffler, 1970) . Education has in no Way‘%een immune to

this phenomenon. "In fact, publlc education has probably experlenoed
:
as much change and social unrest as ‘any institution 1n soc1ety |

|
k4

Student unrest teacher m111tancyﬂ drug abuse, and school systems in’

f1nanc1al d1fficu1ty are all examples of the problems being faced in

e ’ '

L]
publlc school education ac;oss North‘Amerxca. Knezev1¢h (1969) has

‘ -
\

: noted that "throughoot hlstory the soc1a1 institutions reSponslble

.
.

- for education of children and” youth have been prime targets for“"

criticism‘during periodsXothOcial.upheaval (p. 464)." In addition

to the soc1a1 foment 1napub11c school edUcatlon there is much : q¥

controvﬂisy surroundlng spec1f1c educatlonal practlces * Whdt was sg‘é‘
\" 4' ‘ \\' ‘

fbrmerly accepted as sound Rédagogy may no longer be accebted as

vsuch .Profess1ona1 educators are debatlng the goals of educatlon

l “‘

V not only among themselves but also w1th the public at" large. Thus

i e . v ~|

' 1t is clear that changes have been takln% place in’ opinions heId

4 S . .‘. -

towards education. SlﬂCf@dGClSlon makers 1nveducat10n arefultlmately

0

th1s dedggaon n&kers must have the methods avallable w1th which to

|2
[
-

-

. J-‘

responsible toﬁthe pub11c it 1s 1mportant for them.to be aware of e




. N ! {
effoctively gauge public opinion,
The rapid changé im the character of public school education -

o
has dn unsettling effect on both the professional eduggtor and the

public. This is clearly reflected in the strains which have been
placed on the declision making process in education. Pharis (1Y

summarized tqo sftuation tn this mhnnor:‘
‘ ’
The structure of oducational docislon making In tho lnited
States is being stralned to the breaking point as it comes
under attack from several different dire¢tions--from
teachers, minority groups, students, and political acti-
vists of the right and left (p. 52). ) -

Many profcssionnl educators belicve that, due t; their
training and expertise, thoy are in the best positi&n to make
decisions on educational matters, However, Gallup (1970) found that
both students and E‘ults are boginning to question the judgment of
the prbfessionll e&;cntof.. It appgars, Tthen, thatﬁthe public
believes that it is entitledlﬁp its views on cducation and to ; part
v of the decision dakz?g prozosszsince it 1s paying for educatibnal.
expaniturei andrits children are the consumers or the service. A

..

report on th;fnims and objectives of educ;;ion (Government of Ontario,
“1972)Aclear1y 6utllned a similar orientation when it stated that
‘";ducatlon has come to be seen more ;s a consumer good designed to
serve indiQidual needs, preferences, and choices (p. 1)."
ﬁ From a legal point of Qiew, it is clear that the decision
making power in public school education lies in the hands of the
elected school trustees who receive th;ir ibthority from acts of

L 4

provincial legislatures .(Martin, 1968). Thus, neither prpfgssional

educators nor the public haveé & direct method of making binding




\
-

educatlional decisions. However,.Enns (1963) maintains that school
boards have great froedom to act since school acts gencrally give
them discretionary pawers, Consequently, boards are pormitted to

share their decision making powers with other groups or individuals

\ AT

if they so desire, A rewrt on cducational planning (The Government
of Alberta, 1972) states:that "a Board may delegate any of its powers

- to the Superintendent of Schools or committeo appointed hy it

- -

(p. 126)." Thus,. although the decision making power:lies. firmly in
[} N ’ ' .

the hands of a school Jboard, §t may choosc to involve central office

administrators, prinaipil§, counsellors, teachers, and the public in

sharing this responsibility.

School bnards.aro clected as the trustees of the public's
interest in matters of education. Duddridge (1908) states: "As
school trustees we are responsible to the pepple. We act as agents
of the public in determining the quﬂiity and quantity of cducation
for their children (p. 8)." Similarly, Solomon (1971) also notes:
"In any public School system in America, érofcssionul personncl are
responsiﬁlc to people in their local districts as they develop and

implement school board policies (p. 1)." There should bg little

doubt that public school education is a trust which the public has

LY

assigned to trustees who, in turn, have shared it with professional

a
.

educators on staff in their school system. It is assumed that a

condition.of this trust and the sharing of it with professional

educators is- that both trustees and professional educators will

respond to the wishes of the public in educational matters.

“»
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The public has asked, and still ls askingl'whothor or not

this trust ﬁﬁs been broﬁﬁn. Many school boards are aware of the

public's concern. In some cases these boards have adopted various

practicestsuch as setting up advisgry committees comprised of parents

or professional educator; in order to make themselves more aware of

public opi;ion. Although they are to be compllmentcd“for their good

faith, the effc;tivenOSS of thesc practices has not been clearly

demonstrated. Furthermorc, the credibility of the in%ormation which'

these advisory committees supply to school boards is questioned.

Since school boards have no way of ascertaining whether the informa-
tion received~from thei

frequently choose

C
committees is accurate or not, they

mmendations and make their own

decisions.

The purpode of this study is twofol t, to obtain

empirical data on public opinion O educational issues in the City of

Edmonton using a public opinion poll\ Second, to dg;eqﬁine if job

estimators of public opinion. The results of the study will be of

great practical value to decision makers in education because they
will be provided with information concerning who the accurate
predictors of public opinion are in a school system.

-

School trustees are elected by the people and exist to

o~

represent their wishes. Until such time as data cen be presented

to show that alternative perceptions of public opinion are superior

. . .‘.
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to those of school trustees, they have a moral responsibility to the
pcople who elect them to respond op the®basis of their own perceptions

of the wishes of the public. 1In fact, board membors are elected
» . o
\

presumably becausc they represent popular positions on issues to the

public. One study (Milgram, 1972), -howcver, found ovidence to suggest
»
that school trustees are not\% atuned to public opinion on educa-
tional issues as they arc gencrally given credit for. " Thus, Milgram
. N |
(1972) suggested that further testing should be made of the hypothesis
\ .

that school trustees are better predictors of public opinion than

v

teachers, principals, and central office administrators.

Why is it so important for educational deci%ion makers to

know the opinion of the public on educational issues? Basically,

-

because school financing is under the direct control of the taxpayers.

‘ .
Prior to 1970, school financing in the provifce of Alberta was not

)
-

under the direct control of ratepayfrs. Thus, school(béards'had the
latitude to make decisioés which were.rather unpopular with the
public. There wésiaittle the public could do to retaliate other, than,
complain to their local school board. ‘1ﬁis situation changed abrueﬂly

and~radic§lly in 1970 when the provincial government introduced g/6

4

percent limit off’ school board spending. Under this limitation, a
' y

school board could not exceed its previous year's expenditure by more’
than 6 percent without going to the ratepayers by way of a plebiscite
to obtain the public's approval. The 6 percent limitation has been

rescinded in Alberta and many persons now believe that a limitation

on school board spending is no longer in effeétu~/Thi§ belief is °

™
,‘4‘

v ) . o N
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erroneous, however, because a recent School Amendment Act (Government
. A

of Alberta, 1973) replnced the 6 percent limitn\ion with a 7.5 percent
limitation. Thus, school systems arc still réspon%iblo to their rate-
payers for expenditures beyoddhthv 7.5 percent limitation,

School boards und educators can no longer be complncnnt‘dhout
the wishes of the‘pubiic regarding educational matters. The rvcvﬁt
histqry of school fiscal plebiscites in Canada and the United States
has given them little to cheer about.. Gul{up (1969) reported that:

budgets a&d bond issues are being voted down in increasing
numbers, The U.S. Office of Education reports that in
I 1969 school bond'lﬂsueq were voted down at a record rate.

By dollar value, voters approved less than 44% of thé 83,9
billion in bond issues put to the electorate (p. 100} \j"

[} '\'«._

. Similarly, Keyes (1970) reportcd that in 1970 seven ﬁlebiscitcs were

placed before the-clcctorate of seven Brxtxsh Columbia school boards

'\A

and all were dcfeated Locally in Alberta, two plebiscites have

s ‘

been held: ahd bbth were defeated . ;o

Various interpretations can be given to explain;thc,high
"rate of defeats for school plebiscites. However, the critical ‘issue
appears to be that school systems must have.tﬁe support of their
public if they are to have thehhecessary funding to function properly.
In order to gain this support, school systems must make decisions
»
that are congruent with the®ishes of the public. A prerequisite to
‘making such decisioﬁs is ensuring that accurate data on public
opinibn.relative to-eaucationékagssué; are available to decision
. ’ [ - - :

makers. . ‘f\\‘

A febort on educational pianning (Government4of Alberta,

N . -



N

of public op1n1on using an opinion poll. In this way, an accurate

LR
'

1972] agreces with the position that the public is not sufficiently
listened to by school boards with regard to od&cationul ﬁat}crs. [t
maintains that the establishment of schéol”advisory committecs is an
approach which would assist the publlc'lﬁ %nk;nk its wishes knownlto
their school boards. Furthermore, the repoq% states that "the acti-
vities proposed fior the councils . . . arc now handled ﬁx central
office administraors, principalys, and tedchers who rarely consult

¥
with those affected (p. 127)." The suggestion made by the Government

of Alberta is aimed at getting the public more involved in making
~ )

'

value judgments and policy development. However, this does not imply

that professional educators should not he permitted tofmake decisioﬁs;

Rather, professional educators wuld be free to make all thoiﬁ

1 Bec1s1ons which lie within the realm of their professional competency
: ’

and which are within the frame of reference laid down by public

i

policy. ‘ ‘

Facione and Swartz (1970), like the report on ‘educational

" » planning (Government of Albperta, 1972))Abelieve that educators must

make decisions based oﬁxinformation which is provided to them by the
public; Traditionall}, tﬁis kind of iqurmation.is obtained at the
latest cocktail pérty or from some uni&éntified spokesman for the

pﬁblic (Facione and Swartz, 1970). This procedhre tends to produce
decisions based bn.information.sﬁpplied by aggressive, vocal ‘indivi-

duals who might in no wayrﬁé representative of “the public. Facione

and Swartz believe that the problem can best be solved by a survey

a
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: .

reading of public opinion can be made availidble, and when a spokesman

claims he is speaking for the people, those haking the decision will
know whether o; not that claim is valid (Fentd@, 1960) . ‘

The report on the aims and objectives of education (Govern-
ment of Ontario, 1968) along with the rcport 04 eéucatlonal plannlng

(Government of Albcrta 1972}, dnd Facione and Swartz (1970) realizd

that decision makers in school systems must become more sensitive to

“the wishes of theApublic‘particularly in large units of educational

-administration. The Government of Ontario proposed in'recommendations

198, 210, and 216 of its report that not only the public, but teach- "»

ers and principals also, be given a greater opportunity to partici-

pate in the decision.making process of education.
The two government reports éuggest structural changes in

their public school system, as a solution to the gap that exlsts

S

between what schools are doing and what the publlc wishes. Wh;ch

approach will be most effective is a moot poi t. However, it is

suggested that public opinion polls may be ahle to make a valuable
‘ ~

contribution in terms of narrowing the gap by providing educators

with up-to-date information on the wishes of the public. To date,

the only empirical basis for'measuring:pubric opinion has been a
public.opinion~poil. HoweQer , public ;piniOh pofls‘have éeldom beeg‘
conduct@d on educ&txonal mattéi;\because they. are very time consumlné .
and expensive. Perhaps by comparlng ;he results of a public opinion |

poll of education with estimages of public opinion made by dﬁbse

*

responsible for education ne; measures of public op1n10n may be a

. ‘ .
: . .

£
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discovered which are neitheﬁ as expensive nor as time cqpsuming as
the publié opinion poll.

One aim of this study is, therefore, to formdlﬁfe a new
, B S
measure of public opinion. Basic to this study is a belief in the .
. Ny ]
merit of the view of common man. Thfg belief was influenced signifi-

cantly by Wilson (1962) and Ranney (1962) . Wilson, with regard to

- the trust of public opinion, stated:

\

Two gréat streams of ideas in the theory of public opinion
may be observed. There are those who would trust public
opinion because they trust the moral judgments of the
common man . . . . Against this position are found mainly
those who mistrust the techne, or the art and skill, of
the ordlnary citizen (p. ?7)

The first idea expressed by ijson is the one accepted for the pur-
pose of this study. It is ¢ ngfuent with a view on the re‘ationship
‘between democ;ati; theo;y and pdlitiéal decisions made by Ranhey
(1962) that;étatedt' "No principle, in democrati; thepry, has been
more fundamental‘thgﬁ thgygelief that politiéq} dég%sions ought to be
made by the people és a whole in accbrdanqe withvthéif:desires
‘(p. 572)." . |
How-do these statements apply to school systems? Events of
, the last few yqars should leave no doubt in the minds of either t%
" school boards or .the professiggpl educatlonal staff thgt they re a
'Ittentlﬁ ff '
they are to survive. Merrill (1955) recognized this fact and has}
% v

recommended that qchool boards and.pro£e551qna1 educators dqyefop:a

part of a socio- p?41t1ca1 system to which they must be

. . # W ' . . N
- wide range of personal contact in their community in order'to be

-
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aware of the political climate.

A

e« School systems must develop moré“effective methods of linking
themselves with their public. No longer can they rely solely on
informal measyrements of the wishes of their public as advocated by
Merriil. Rather, they must turn to method; which have been tested

and found effective and efficient as measures of public opinion.

Gallup (1970) concurs with the position that educators must be keenly

aware of what the public's attitude is towards schools. He helieve?.

that the public opinion poll is the best instrument to measure the

public's view on issues and practices in schools.
‘Elected school trustees and professional educators alike
must make decisions in which they reflect the wishes of the public.
\

. : 2 -
" Otherwise, they will probably alienate the public which in turn
T U | .

R
e

might re;ult in the pubfic failing to give both moral and financial
support to théL;chooi system. Gallgé's view that pubiic opinion
polls are the best way to measure public opinion is aécepted.
However, these polls are time coﬁsuming dna,gxéensive. Thus, there
is merit in seeking alternate methodé of measurarg public Opinionf
' effectively and with greater effxcxency than public op1n10n polls.
School trustees and some groups of educators may be able to‘
assess pub11c opinlon more accurately than others. This study W11$
measure Job affil1at1on 11fe orlentatlon, and certain £;ograph1ca1
2 .characteristics of educators and school trustees. . These measures'

will then be analysed to a1scover whether or not they are useful

predictors of public opinion as\measured by u pub11c op1n10n poll..

@
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For example, we may find that school trustees are more accurate

predictors of public opinion than professional educators or that

persons who score high on a life orientation measure may also be

accurate predictors of public Opiniqn; Hopefully, the resul@s'%f

this study will point out which groups are the'best‘predictors of

-

public opinion.
This knowledge should be of considerable va&ﬂﬂ;to educators
who are contieually being called upon to make decisions on short

notice. These decisions must reflect the wishes of the public. In

&

many situations it is dimpossible or at least impractical to conduct
a public opinion poll. Therefore, it would be invaluable to be able

to consult with those persons in an organization who most accurafély;
A . ” i . .
. . K Lo . - . . 2 ! . Aoy "
perceive the public's offinion. It is within this context that the
' N . ' ) 1 .

»
- b

theoreticarAbasis of this paper will be examined .’

@ &
- - '

- )
: S
D i



CHAPTER* I1

A PHENOMENOLOGICAL THEORY OF PERCEPTION

.

Public opinion is, concerned with tﬁe opinions which people

,,,,,,
\

express relative to certain issues. These oplnlons—do not develop
in a vacuum nor do they operate in a vacuum. «I//other words, an

opinion is to a large degree based oh how a person perceives a given

i

phenomenon.

The perception which a person has of an issue is the result

of the total interaction\of hifiself and his environment on the_
‘phenomenonvperceived.. Thus, any observed phenomenon is nqs-simply a ". 2
) N . . . ‘

conorete object. Rather, it is added to or subtracted from-bﬂ\fﬁe
individual in the courée of'his perceiving the objectf Consequently,
publio opinion comes under the direct influence of the oerEeptions.
In geining an understanding of why a person makee a ceftain deqisioh

- or acts in a certain manner, it is far more important to know what : .
-‘ N | |

his perception is than to know what the objective reality (if there

is such a'thing) is of the phenomenon. ; ;,J3§'

»

Since public op1n1on is based on the percept;ons which -
persops have of certain issues, .it 1s 1mp0rtant to understand how
- persons percelve. A pﬁenomenological theory -of perceptlon, whlch is.
‘accepted for the purpose of this- study, w111 now be dlscussed in
.}order to clar1fy this issue. In addltxon, a‘relet1oneh1p w11}-be,

.estq@11shed between perception.andfdec§Sioﬁ @hkiﬁggl That is,

.l . .

[ . : Pt N .

A PN - . . ,
N . . U S
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Consequently, decisions are contingent upon perceptions.

us, the perception which a person has of an issue affects his

,12;‘ \ .
//oplnlon towards the issue: In turn, the opinion which he holds
1 . P

affects the decision made and, consequently, his behaviou%f Simi~

o b
)

4 S, . o . .
larly, -persons in decision making positions have a perception of

3
‘/."’ Q » ' ]
_r] ' public opinion which no doubt influences their decisions.
s | o o
f\ Philosophers have argued at great length about the nature of
[ . . I
" reality. One issué’wi;h which they have been particularly concerned

b ' .
' “ is the matter of the essence of ah object -as opposed to its existence.

Essence refers to what an object 15 intr{nsiCally.made of; whereas

" . . existence refers to the act by which it comes about and is. To the
] ,

! .
and Sartre, the issue is

| existentialists Kierkegaard, Nietzsche,

L rather'élear cut as they believe that essence only follows existence

L . . _ ’
"Land1d§ a process of constant becoming. Jean Paul Sartre's dictum .

that "ex1§tence precedes essence" is probably as trLte an e*press1on

,7 \of the foundat1on of ex15tent1a11sm as there is. Tq\the exjistential-

ﬁ . " T ! ‘ . ) N - : o

\\;st reality is the world of existing.' An object éan be carefully oo
8

-

A

P
; tand st1ent1f1cally deScribed but 1n order to know 1t genulnely 1t R

.
\!"
n }must be met personally, experlenced and become 1nvolved w1th Thus, . s

the external world and the internal world of the mlnd exist in unity BN

EXQ :
Y :
\ in the world o, the mind Truth can be d1scovered only in our

Ji
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Man 1s ‘the only meanlng in a mean1ng1ess world, for it 1s he who
creates order in the un1verse EfStnce, therefore, is only what man Léﬁn“
has made for h1mself ' : o o ( J : _;-'-"ﬂ"“"

The ex1stent1a1 position is a relatlvely new one in philo- \

he
|

sophical- and psychologlcal thought. It is only in the last half

4entury thﬁm 1t has beCOme w1de1y accepted |y (1969) maintains o
that the delay was due to the fact that "traditionally in Western
Culture existence has been set over aga1n§t essence the latter being - | '

,n-

‘to emphas;«ze upon 1mmutab1e pr;mc1ples truth logical laws, and so

forth that are a55umed to stand above and beyond any given exlstence

o o .
(p 12)." .On the other hand, Van Kaam (1966) belleved that the S

3 ; ..

delay 1n adoptmg an ex1stent1a1 position was caused by a r1g1d ad-
herence to scientific procedures "For human ‘Sciences will néver
“ J

. Ppresent us with a full ’derstanding of man selong as they' ﬁzure
. : r

iy

speculative knPwledge or mere laboratory knowledge without re nce

to the real 11ved world of man ' (p‘ 11) "". The rigid p051t10n of

v ‘sc1ence wh1ch Van Kaam Spoke ef was to a marked degree’ due to: the

Oy

recogmtlon by physlcal sc1entlsts of “the’ nature of perceptmgl
- ?\’

They ,Pe’éllzed that there Were many factors 1nf1u ncmg percept1on.and '

‘that the perc’eptiom of an object was much more than a photographlc
\reproduc’on of the obJect.v o ST R . e
o L ‘ ’ Lt “:.‘;e

\ : . .
J In order to control variatmns due tb he influence wr:w
- ception sclentlsts sought to develop ObJeCtl\’ methods of observa— N

- :‘fv» t1on, Allport (1955) v1ewedr this seart:t&or\o Ject1v1ty 1n this way




- K‘f\

: ﬁh method

¢
. 5 “ . . -

|

minimum influenceé of the obsewxver's own activity upon the description

of"what is observed (p. 18)." This attempt to achieve maximum oﬂjec—
o

tivity undoubtedly has merit jin the phy51ca1 sciences. However
1

psychologists face a somewhat dlfferent problem due to the fact that

..they;mugt take into account human'perceptions as they are. Allport
(1955) has stated that: ‘ S v
though physicalistic experience and the crﬁterxa of obJectl-
v1ty ive the best answer to the questions about objects ‘as s«
parts of the physical world, they are not good ways of
’ answering the question of hod'obJects appear as dependent o
upon the perceiving organism (p. 37). oo ’

Van Kaam (1966) agrees. He said thatt

the methods of phy51cs undoubtedly disclose certain measur-
able propért1es of human behavior but beyond this they con-
-ceal more than they reveal, Unfortunately, .the imperialism
of the physical method may even cut human: sc1enbe off from,

\ relevant human behavior as ‘it is revealed in the(spontaneous,
exper1ent1a1 mode of existence' (p 14) . LA

L]
r

" e

Thus, we see a dlchotomy,éeveloplng between those' who w1sh to measure‘
({"rlt-mfm,‘ t\« 5
4}'

things from an emp1r1cal b351s and those who W1Sh to measure them
ot

pAE e .
' from an appearance basxs. Th1s d1chotomy, however is not necessarily‘;,T

the outcome of aéceptlng a phenomenologlcal approach in psychology,

e . .

that 1is, .an approach that emph351zes perceptlon from._

¥ ‘}“,.,
‘ frame of reference. Perhaps a better way of expre551ng this 51tuat10n

':15 that.welmust begln wlth the phenomena and then apply emplrlcal

. measures. Van Kaam and Allport are cr1t1cal of those empir1c15ts who

dec1de a pr1ori the nature of the phenomena S0 as to make them fit the ™

. e
"

‘ i . i ,.‘,, “ NI ' ¢ A
.[ Phy81ca1 sc1¢nt1sts frequently denounce the 1nterference =

. s ;0 ! - -
v‘. e T e e 8 T . _9,’

'1nd1v1du31R5p \n'
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which our senses have upon objective reality.. They spend a greaty

Al

deal of timet and encrgy nttqympting to Ohtnyn objective measures,

. Straus (1966) summarizes fho antithesis to their posltion when he

(R \

states:
N, ,h
Senses and sensory, oxpexxcﬁoQ belong to the greatest gifts
nature has bestowed on mAj @fd animals. Through the senses
the gates to the world are bﬁgnvd to us. Sensory experience
has been disparaged, condemped ns deceptive, belittlod as.a -
hodgepodgo of confused idess, discredited as a mirage, listed '\
as a liab1lity rather thanjh asset (Prefade X).

ot N Sinqé we cernod hero with the p\thOlOLY of man rather

than with ﬁhysiqb, 1t 15 apprqpriato to take an ﬂpproach which is

’ ' -
closely related to mah‘s ff;fﬁption of tho world the world as he sees
o

it. Kuenzl! (1959) descrlbés thls as perception "from_ the point of
\ - N B

' ' AW . ¢
view of the behaving organism jtself (p. 5)." Therc is a story which
is frequently told that excmplifies this concept of perception: 'Two,

blind men who know nothing about elephants areDlgh to an elcphant.
One is given the opportunity to touch the elephant's leg while the
) b e =

other its trunk. They are then asked to describe what an elephant is

A

%ike. One responds that it is ;iﬁ.,' snake, while the other responds
that it is like a tree.' The pcr#@btions which these men have of the
elephant are very different froﬁ thdat which is generally accepted as

the objective reality qg the elcphant Bartley (1958) expresses this

T .
”,f“/e A

'dlfferencefln peréepttpnmin his statement that "'any experiences

«.‘,.»

reported upon as to hoﬂ they appear' as in contrast to how they 'age'

are called phenomenological (p. f3)e" The behaviour which these tw
. Y'-'t
men exhibited towards the,elephaﬁc is based on their perception of




N

¢10phant and not on its objective reality.

In general, it is phenomenological perception which
determinés behavﬁour to;atds a perceived object or thing. Thus,
behaviour is determined more by qur phenomenological pcrcopt(ons
than by thqctive reality or cssence,  Lyons (1963) outlined this
cpnécyﬁ clearly when he stated that '"the phenomenologist assumes

from the start that the person's world is his own and that' it is all

»

the world he can ever know; that he is inseparable in it, , . . cven

if ho is an empiricist in psychology, that lives in it (p. S7T)."

.

Phenomenology means many things to many people. It is not a

1
single entity which is described in its entirety by any one authority
. . \ - \
byt rather its definition and conceptualizatibn vary. Husserl 1is

generq‘ly accepted as the fathcr»of the phen;mcnological movement .
prever, Kockélmans (1967) expressed the View that there are few
psyghologistslwho gccept Husserl's positibn witneut major modifica-
tion. . In fact, many psychologists spegk about phenoﬁenology without

ever clearly outlining their definition-of ii, which greatly adds to

the confusion. Kockelmans deféribyd Husserl's view of phenomenology

. \
in thé following manper: - !

g\&w\w N :

Husse?l's own $nterpretation is rooted in the convictibn
that a consistent phenomenology must turn its back on every
established theéory, on all traditional, prejudiced, and
metaphysical .views in order to gain access to pure and pri-
mordial experience in which things themsalves appear to us

ina genuinely original way (p. 317)
Q:,Heidigger. one of the founders of existential philosophy of this

century (Barrett 1958) and a phe‘?menOIngst along with most

] ! . . *

L}
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;?éinologiqts reject Husserl's posxtion as they

: w_circuitdugland ncver permits one to come to grips

SN :élﬁckelmnns (1967) outlined this by stating: "In the
develbpmpnt of’an empirical psychology bascd on phenopenological
insfghts.our first task is to study the cmpirical basis of %?iﬁ
scgégce and to free it of all pSCUdOvphilOﬁopthﬂl‘perudiCOS
{(p. 333)." Kockelmans also summarized the contemporary dcfinifion
which is acceptahk? to many psychologists such as lLewin, Maslow, and
Rogers: |

Phenomenology then is the study of phHenomena, not of facts.
Phenomena is that which announces itself to us; its reality

is precisely its spontancous appearancc. This spontaneous
appearance itself must be questiomed and described as it
appears. It does not hide or represent any deeper reality .
(p. 339). v

This definition is the foundation of a phenomcnological approach to

expiaining perception. This, in turn, provides a basis for an_inté}—
pretation of the decision making process.

Mgn is continually in a state of adapting his behaviour to
meet the requirements of his énvironment. Consequently, the process
by which he extracts certain cues from ﬁis total cnvironment to react

to it is the process of perception. In other words, the process of

perceptibn is the process of information extraction. According to
Fogus (1966), perception is the critical process which précedes the
acquisition of knowledge, that is, learning and thinking.

Like Fogus, Fieandt (1966) does not believe that perception

is simply a matter of ;gifrding stimuli. Perception, to him, also

N
W
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has an autonomous generative portion which iios within.thé organism.
Thus, evéryoﬁg creates hls own perceptual wggld. Afipért (1955)
aptly summarized the views of Fogus and Fieanat.in his definition of
percepfion:

-
“. A phenomenological experience of an object, that is to say,

~

“the way some object or situation appears to the subject, 1s
dependent upon his own organism, as observer-ihvolved, non-
denotative, and 'private', is called a percept (p. 23).

Perception, therefore, is how things appear to the person perceiving
them,

Rogers (1951) maintains that perception is the control factor
determining behaviogr. "The organism,'" he says, ''reacts to the field
as it is experienced and perceived. This percepfual field is, for the
individual; reality (p. 484)." It is mosf'iﬁportant, therefore, to
try and see the world from the internal frame of reference of the
individual if we are to really understand his béﬁaviour. Maslow
(1969) concurred with Rogers when he stated that the "best way of
understanQing another human being, at least a way necessary for some
purpo§%§;‘is to get into his welfanschauung and to be able to Eee
‘the world through his eyes (p. 54)." _ .

Ittelson and Cantrii (1954).proposed g transactional approach
to. perception. This approach has a phenomenological base and provides
a link.betw;en perception and decision making. According to these
authors, the three major characteristics of perception are:

v

1. Perception’can be studied only in terms of transactions,
that ig, concrete individuals dealing with concrete
situations. ' '

) ’

- [ ’ ' C
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]
2. Percepgion comes into transaction from the unique
personal behaviour dentre of the perceiver.

3. Perception occurs as the perceiver creates his own
psychological environment by identifying certain

‘ aspects of his own existence to an enyironment which
he believes exists indecperndent of his own external-
ization (p. 3). ' ‘ :

Gr{ffiths (1959) summarized the theoretical basis for thi$
s;udfcwhen he maintained‘fhat Ittelson and Cantril's approach
e*piained why indivﬂdgals can perceive the same situation differently
and why in turn they can believe that what they perceive is real. On

the basis of his perception the individual makes his decision and

acts accordingly.



CHAPTER TY1.

REVIEW OF RELATED L1TERATURE

Introduction N

This chapter concerns itself with a review of three major
topies, namely, opinion polls, Frommian psychology, and decision
making. The purpose is three~f01d:'first, to provide the reader
%ith.aTgenéral understanding of public opinion polls and to csgéb{iéh
their reliability and validit; as measures of public opinion; second,
to provide a review of Frommian psychology in as much as it advocates

i

a generative theory of perception which is phenomenological in nature
. ’ ’

and congruent with the theoretical™basis of this study. Specifically,
. / : '
Fromm believes that one's life orientation has a marked effect .on:

one's perceptions; third,lté point out how.decision making is the 1ink
between perception and behaviour. That is to say, decisions are made
on the basis of the perceptions which one has of a sifuation. Situa-
tions are ﬁ;t'pérceived consta;tly by all per;ons but rather percep-
tions.vary depénding upon the orientation of the perceiver. Thus,
factors such as job affiliation, life orientation and biographical
data may have a relatibnéhip with one's percéptions and, consequently,

-~

on the decision one makes.

,

Public Opinion Polls -

. . . : .@
It was not until the 1930s thatQE)e use and value ‘of public -
N M . . 3 : :} i : ) o .

— \ .ot A
K . o
. . . .
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“ opinion polls were perceived and polls wexe put 'to use by both

. rJ
business and government. Men such as George Gallup and Elmo Roper
' |
were the pioneers of this procedure. The Roper Poll was a regular

1 :
feature in Fortune Magazine after 1935 (Wallace, 1959). Today, the
) - \ [y . !

Gallup Poll is probably thé,best known. Its first release was made

in 1935: and it has been a éreat success ever since.

Although Gallup popularized the public opinion poll coqceptR
he was‘certainly not the first person to grasp the concept (Pa&lmerL
1953). Paulmerqmaintained'that as far bagk as Atistotle the value

of the political competence of the masses was given .recognition.

Rousseau, however, was the scholar who most clearly formalized the

o

. concept and coined the phrase 'public opinion"(l‘opinion publique).

<

During the eighteenth century, public opiﬂion became -an
important social and political issue to the hoider; of p;wer.
Hennes;ey (1‘:)65) maintained that this change %tcurred because of
the equalitarian views expressed by Locke, Rousseau, and Jefferson
and the widened base of political power. Pridr to this time, public
opinion, althoegh recognized in both early Rome and Grpece, was not
.very importgnt §iﬁce the public had no effectivé way of making its
opinions known br influencing ptlicy} Heﬂnessey expléined the rise
in importance of publlc oplnlon in this. way: |

The emphasis on political ‘equality and 1nd1v1duallsm, cOupled
", with the; perhaps more important and economic changes of\ihe

.exghteenth .Century, meant’ that a growing part of the h1therto

voiceless public would be able to influence government policy;’

and when the public.begins to influence policy, 1t becomes
klmportant to, know what the public th1nks (p. 96)

N B
\ it . *
Y
"
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'81m11ar1y, Ch11ds (1965) be11eves that the spread of educat1on un1-‘
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versal suffrage, and mass media were all major influences which
increased the importance of public opinion.

Tbe importance of pdblic opinion ii clearly illustratéé(by
the electoral process present in North American society. Elections

are a reflection of the wishes of the people and the machinery by

which government representatives are elected (Childs, 1965). An

s \o
electoral system has one maJor drawback, however. It is tob expen-

sive and cumbersome to use very frequently. Thus, instead‘of paving

a geqﬂ%al election or plebiscite on every issue, a poll may be used.

Polls obtain ; measure of public opinion from a sample of the public,
be it on an iésue of government policy or consumer demand:.

A great deal of controversy surrounded public opinion polls

in 1936‘and their value was'being seriously questioned. The Literary

.Digest had'conducted polls for a number of years prior to 1936 and,

on the basis of i{s past performance, had achieved substant1a1 credi-
bility in the eyes of the public. Prior to the 1936 presidential

elecfion in the Uﬁited States, the Literary Digest Poll predicted

“that Roosevelt would be defeated by Landon. Gallup,vdn the other

. hanq, conducted his own poll and ﬂ:?é the opposite prediction. As it

L

turned ‘out, the election was a landslide victory for Roosevelt. Some

persons no déubt conclﬁdqd~§hat, on the basis of the Litgrary Digest
Poll fiasco, public opinion polls were not good measures of pgbiic

opinion. Albig (1956), on the other hamd, pointed out: that the -

”Literary Digest Poll was a cléar example of the necessity to draw

.Vggmp;es %Pr pub;ic qpinion{polls,on a randqm,basis. The sample which-

\'.

!
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the Literary Digest used was drawn from a list of automobile owners

and telephone owners. In 1936, this represented a highly-biﬁsedﬁé'
sample .and certainly affected the results of the poll. E
The popularity of'public opinion polls (Christensen, 1962)

appears to-be highly related to their ability to predict American

gt

presidential élections Although there is much controversy;over the

issue, it appears that public opinion polls first came into widespread

acceptance after George Gallup predlcted Roosevelt's v1ctory in 1936.
However, polls fell 1n€0 gqme disrepute when a Gallup Poll pTEdICted
incorrectly that Dewe; wouid win the 1948-e1eétion.;AEver since this
last error, the Gallup Poll has been most accurate in predicting
presidgntial elections. Hennessey (1965) noted that in the presiden-
tial and coﬁgressiona] eiections held between 1950 and 196O,Sthe .
Gallup Poll has averaged an error of less than one percent. Despite
the atﬁfntion which the Gallup Poll has received from its election
forecasts; Gailub believes that this is one of the least prod;ctiVe
appli;ations of the technique. Gallup believes that the real value
of polls lies in the area of social, economic, and political issues
(Christensen, 1962). -

" 'Decision makers and the éeneral puSllc qppear to accept the
hwidor applications of public opin1on polls suggested by Gallup. This
has probably been due to a large part to the refinement of the proce-
dures used in public opinion polfs. These‘imprdvements in polling

techniques make it posslble to use polls 1n a wide var1ety of app11-

cations W1th a h1gh degree of certa1nty as to the validty of results
s - A
N

- ) . . X ' . : v .
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There appgafs to be increased faith in public opinion polls
on the part of the public as well és decision makers. This has
occurred probaSiy because éf refinement in procedures which are used
in conducting polls. A1£ bublic opinion pblls which are properly

conducied generally follow the fpliowing‘p edure ‘(Hennessey, 1965):

et

1. A statement of the information desircd.
2. ldentification of the population from whicﬁ the sample will
be drawn.‘ | |
3. Selecting the sample size and how it will be drawn;
4. Constructing a questionnaire.
5. Obtaining and training intervie&ers.

6. Conducting the a%tual poll.’
7. Processing the data and analysis of the data.

Of particular importance in conducting public gpinion polls

e

is the sampIZ\ng procedure followed. All public opinion surveys must

strive to see Mat their samples are properly drawn. Newcomb . (1965)

(N
-

maintained that:

the sample drawn must be such that every person in the popu-
lation has the same chance of being.selected in the sample.
Any hidden defect in-the sample that.in actuality raises the
probability that certain people or certain types of people
get into the sample relative to others leads to.sample bias
and means that the expectations based on sampling' theory are
. 'no longer valid for this sample (p. 543). R

Basically, there ‘are three-téchniques which are used to
' : . e o ‘
gather a random sample for the purpose of a public opinion poll , 0
_ (Newcomb, 1965).. These techniques are: 1) Systematic sampling, used
o " ' S . v
B . \
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when‘all namee in a known population are available; 2) Quota Sanpling,
used when all names are not known so as to estimate the number‘of
people in each subgroup, 3) Area sampllng, as used by Gallup to meas-
ure populations which are dlfflcult to define other than by geogra-

phical area.

Apart from sampling procedure'frefinements have been made in

\

T
the interview techniques used. Be;ically, what is sought in an inter-
view is a s1tuat10n in which the respondent freely expresses his
sentiments on the questlon in point (Newcomb 1965). Greenspoon '
(1965) and Brown (1956) were able to demonstrate how anuinterviewer
could‘bias the responses of a Tespondent in a public opinion survey.

. Thus, it is important to uee interviewers who are as impartiel as
possible to the poll being conducted, and that they be"aware of Subtle
ways in which they can‘influence the respondent.: |
Another important verlahle which must be dea;; with in a

public opinion poll is the actual questions to be asked_LMpccoby and
Holt, 1962). These must be carefully checked and valldated to make
sure that they are el1c1t1ng the types of responses that xre being
~sought. Generally, it is better to use a forced- choice questlon
father than an openeended question as .the latter ‘tends to increase
the requnee rate (Erdos 1570) This is also advocated by Shaplro
(1970) who be11eves that open-ended euest1ons tend to. inerease the

amount of soc1a1 interaction between ‘the interV1ewer and the respon-

dent thus 1ncreas1ng the possibillty of interviewer bias 1nfluenc1ng

3 the response given. ) e T .

L)
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Brdos (1970) states that there aré*f ee major categories of

polls. He established these categories on the ba51s of the data-

’ \ }

gathering procedure used.  The three types of polls are’ person inter- -

w

view polls, /telephone surveys, and mail order surveys.
The preceding description of the techniques used in public

opinion polls demonstrates that certain methods are comimon to all

\ -

public opinion polls However, depending upon the nature of the studyJ

‘xgrious methods may be selected to draw the sample and gather the

data. Of prime importance in these latter c0n51derat10ns is the

“

.amount of funds ava11ab1e~and the degree of precision de51red All

)

public opinion polls must operate w1th1n the 11m1tat10ns 1mposed by

money, time, and accuracy.‘ Therefore,,when de51gn1ng a public opinion

. poll a decision must be made as to how coﬂprehensive it will be.
Some confu51on and much misundErstanding exist concerning

the mean1ng of the term public opinion'. In order to clarify the

Y wd“ .

concept, it is necessary first to define 'opinion' and then to dis-

tinguish 1t from 'attitude’. Hovland and Rosenberg (1960) refer to.

‘ i',v

-attitude as an intervening varlable _occurring between a measurable
)

stimulus and a response that may take the measurable form of affect

3

,cognition, or behav1our (see Figure 1) An | op1n10n, according to '
\

sRosenberg (1960), is a measurable cognition It is d1st1nct from an_

attltude which is an intervenlng variable that 1s dlfflcult to -
v Lo Y &_;

measugei Similarly, Hovland, Janls, and Kelley (1953) deflned

as "verbal 'answers“ that an individual gives in response fi‘
o vn‘ ‘ .
to stimulus situatiqns 1n which some general question 1s~raised
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(p 6) " Thus,.it is clear that 0p1n10ns,are verbalizatlons' whereas

. Lo

attltudes refer to an 1nterveniNg varlable~wh1ch may be unconsc1ous

\

(Hovland, Janis, and Kelley, 1953).
How then, does publlc opinion d1ffer from oplnlon? The_
e

critygal dxfference is ‘that public oplnan refers to the aggregate \

a

opinion of a grodp of individuals who compriSe‘a public. Allport

(1937) declared that: _ v .
the term publlc op1n10n is g1ven its meanlng with reference
to a multi-individual situation in which individuals are .

. expressing themselves, or can be called on to express them-
selves, as favoring or supporting (or else disfavoring or
opposing) some definite-cpndition, person or proposal of
widespread 1mportance (p. 23).

/ Allport's deflnltlon is an accurate descriptlon of that wh1ch most

current public op1n10n polls are seeking to measure However

Allport's def1n1t1on fails to deal with the temporary nature of -

-

pub11c op1n10n. Chrlstlansen (1959), in speaklng of publlc 0p1n10n,

.

emphas1zed its temporary character and noted that publlc opinion was
generally concerned w1th concrete and current issues.
I K

The fore301ng d1scu551on has provided an outl1ne of the

NG 4
it

| h15tor1cal development of publxc op1n1on pdlls the methods used by -
them, and a precls def1n1t10n of pub11c op1n1on How,‘;hen do these

factors*relate to educat10n7 More spec1f1ca11y, how do they relate

2 th1s study? ‘,- i ‘.f:“ R ’."E
Unt11 recently, publlc op1n10n polls were rather foreign to»

L]

A jg educatlon. Granted the Harrls and Gallup polls frequently 1nc1uded

1tems on education (McMahon, 1967) However, these polls were not

v
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A

polls-which have been conducted in cducation have been very limited
in scope héﬁn restricted to Issues such as counselling services
‘ 4 g .S

. .
(Hinko, 1971), sex education (Juhasz, 1971), and merit pay (NEA

.8 :
Rcﬁeﬂich Division, 1971). There has been a great interest in public

. £ ’
opinion polAs in education since the late 1960s. This interest was

probably'foste}cd in part by tlte crises which many ﬁchonl.systcms
faced--crises arlsing from a lack of funds and a public which had

* »
become alienated from the schools. However, the three Gallup polls
reported in the Phi Delta Kappan journal (Gallup leb, 1971, 1972)
probably had more influence in creating an interest in applying pub-
‘lic opinion ﬁ91ls to education than any other single factor. Two
polls have afso reggntly been conducteq in Canada, and this is indi-
cative of the increased attention and value given to gathering infor;
mation using tﬁis technique. These two polls were condugipd by the
Covefnment of Ontario Department of Education (l???j_and\the'ﬁtobi-
coke School District of Ontario (Londerville, 1972).

Ever since the fiasco of the Literary Digest Poll of 1936,
public opinion polls have demonstrated tlﬁ{f"tx)hcan obtainh an empi-
rical measure of public opinion. Mucﬁ research hds been done on
public opinion lels. Consequently, specific techniques have been

(-

.developed which have improved their reliability and validity.

\

Furthermore, the Gallup Poll appcars to be more able to predict

eléction results year by year. The increased use of the public

op{nion poll in education demonstraté@‘that it not only has a role

\ .
"in predicting election results but also'inrmeasuring public opinion

| J
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on social and cducntional issuég, which wgs tho main value which
Gallup saw for them.

The foregoing section has provided cvidence to support the
view that public opinion polls can be accurate monsurgs of puhlic
opinion. Consequently, it was decided that an nccﬁrnte measure of |

public¢ opinion on certain educational issuts in the City of Edmonton

could be obtained by using a public opinion, poll. , A
. . .
Frommian Psychology ) ‘

Fromm (1967) rccognized that there are two main ways which
man may use to perceive his world. He stated that:

the world outside oneself can.be experienced in two ways:
reproductively by perceiving actuality in the same fashion
as film makes a literal record of things photographed (al-
though evéq mere reproduct;ve pergeptlon requires the
active partidipation of the miiid): aid generatively by
conceiving it, by enlivening and re-creating this new ma-
terial phrough the spontaneous activity of oné's own men-
tal ‘and emoti®nal powers (p. 95).

It is clear thit generative perception is superior in developing an
3 ;
‘interactive perception of one's environment, a perception which

b v s . i
‘ emphasizes the interaction between the self and the environment in

T an ongoing developmental fashion. Furthcrmoie, it is of great
assistance in helping to explain decision making and behaviour.

) Fromm, like Ittelson (1954) and Griffliths (1959), believes

that we can best explain man's behaviour by an interactional process.

“ o

l N
Readers interested in a more detailed dislussion of
Frommian psychology are referred to E. Fox. "A Life Orientation
Scale.’" Unpub, Doct. Diss., The Univer31ty of Alberta 1969.

< ‘&.4 R I . . '
ALY '

LR O



32

In other words, by looking at man as he affects society and how he,
in turn, is affected by society, we can come to understand man.
Fromm rejected the unitary explahation of Marx who beliecved that the
individual could be completely understood on the basis of the social
influence he experiences. Equally, Fromm rejocted Freud's position
|

that it‘ig man's individual personality which acts upon and cauﬁes
sociolaﬁical phenomenon. Not only does Fromm see maé iﬂvol&od in an
interaction of the influence of his personality and the society in
which he lives, but he also secs that this interaction is an ongoing
one. It is a‘stgte.gf continual interaction, change, and development.
It.is a brbéegs as much as‘an‘object. Primitive man was in close
contact with his environment and felt that he was an integral part of
it. In his daily existence he saw difect evidence of how he affected
his environment and how he, in turn, was affected by it. As
societies developed and became more complex, man became more removed
from these direct e;geriences.und lost this direct communication
with his environment. Consequently, he felt more alienated“from his
environment and saw himself increasingly as an entity untg himself,
not as part of his environmeﬁt.' This development is explaine?
diagramatically p Fox (see Figure 2).

Fromm also be}ieves that man has two basic Qays of relating
to sociéty.'-He referred to these two ways as necrophilous orientation |
and biophiloushori;ntati . Both orientations are found in normal

man and are not viewed Fromm as labels for psychopathalogy. He

‘regards the necrophilous orientation as being non-productive,.but

-

. -
[+ W e y “
- . .t

o
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\5 . ' | Figure 2
THE FROMMIAN PROCESS

OF HISTORY

A
Man The Beginning
In Cosmic Unity

\ Man - The Medieval Ero'
Separate from Nature ‘
n

\\ ' Man he Present
h ‘ Isolated

Sownx\ﬁoa, 1969
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’

views the biophilous orienta{ion as being productive. This concept

of character is shown in Figure 3.

’ The neécrophilous, death orieptation, refers to. a non- .

LN

0
v

productive interaction with one's cpvironmont. Here, the cmphasis
is on the socialization process of nuthoritarianisﬁ, destructiveness,
and automaton conformity. The socialization processes in turn mani- -
fest themselves in exploitative, receptive, hoarding, and marketing
%agracter types. Sadism and masochisﬁ are merely two sides of
Ndéhofitarianism—-the active and the passive. B

The biophilous life orientation rcférs to a productive

4 ¢
interactive relationship with one's environment. It emphasizes love
and understanding and, coﬁsequently,(the person becomes moTre sensi-
ti&e and observing. Thus, the suggestion is that the biophilpus
.

person is more sensitive to others than the necrophilous person.

Therefore, the biophilous person should be a good predictor of public

.
~

opinion.
The biophilous orientation is in some ways similar to the

concept. of empathy. Empathy; according to Rogers (1951) refers to
the gﬁility to perceive another person's frame of reference. That

.

is, the ability of one person to perceive another's phenomenological

- world. The 1iteratur§ in the area of counsellor cducation is contin-

’ ually exhorting the imﬁgrtance of instilling in counsellors the

-

ability to be empatheticﬁ‘ Rogers (1951) beliév%é;ihat empathy is one -

A

of the core conditions whiéhgzﬁst be present in an effective counsel-

lor. Similarly, Carkhuff (19b7) and Bergin (1963) have found that



I

THE FROMMIAN GENESIS
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“this information will be of great ‘practical 1mportange to the deci-

T a7

36

. . ) /
empathy on the part of the counsellor is an important factor which
assists clients 1in gaining benefit from‘ormsélling. It fallows
that counsellors, as a group, shouldjbe very sensitive to the wishes

and aspirations of others. Therefore, they should be more aware of

what public opinion is than other groups of professional educators
Some studies have examined personality variables associated
with groups of professional educators. Merrill (1960), for example,
'found that teachers were not motivatea by a'strong interest in
social services. Newsome and Gentry (1?63) found thag¢§§hool super\
intendents were far more authoritarian than college teachers. Thus,
there appears to be personality differences present among groups of
professionq%?éducators. One of the questi?n; with which this study
is conce:néé is whether or not ﬁhese:groupg of educators differ iﬁ‘-
life orientation; If so, fs liée o?ientagion correlated with ‘
,theirlabilily to predict public opigion? ‘ |
Lo ,

O A ' N ‘i . ~
If it can be’shown that one group involved with educational

L) NE

L'matters either school trustees .or a group of profes»lonal educators

is better able to predlct pub11c op1n10n than another group, then

[

sion mak1ng process in axschool ggstem The group that is the best

,:

‘ predlctor of publlc op1n10n ShOuld be’involved in mak1ng those deci-

451ons whxch need to be as congruent as possxble w1th publlc op1n10n

Matthews (1967) belxeves that the importance~of the decis1on making

procésses in school systems cannot £e over—aMpha51z as it affects

every,aspect of‘a school system's operatxon. In vitw of the impor-

3

I ' a . l ‘ Co - ;
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-

‘tance of decision”making, an investigation of its relationship to

perception is warranted.

Decision Making

-

There have been differences of opinion as to what constitutes
the main compohentsiof decision making. Barnard (1938) held-a rather
51mp1elv1ew of dec1sxon mak;ng in that he viewed a decision as a
choice made between alternatives after calefulvthought and calcuia~
tion. MacGregor (1960), on the other hand, believed that all deci-
sions in management were based on certain assumptions about human ‘
nature and human behaviour. Both of these views are rathe} restric-
ted and fail to account for the majéf influence that perccétion has
on d;ci§ion makiﬁg. Alternate views of deéisioﬁ making advanced by
Griffiths (1959), March and Slmon (1958), and Simon (1957) are more
inclusive and stress the 1mportpqée of perception in decision making.

Grlfflths developed a complex and rather extensive approach
to decision making. His model gonsisted of six‘steps which were ;fl
part of the decision making procéss. These six steps are: |

1._»uRecognize, ?efiné,land‘limit the problem.

2 Analyse and evaluate the problem.

3. Establish triteria of Judgment.

4. Collect data.

S. Select preferred alternatxves

6.'A¢Program, control, and evaluate the solution (p., 94)
Thegé steps may give some persons the impression that Griffiths used
a h1gh1y rational approach to decision ‘makipg. On tﬁe contrary, his.

‘main emphasis was on the effect that variations in perceptlon among

persons have upon,decision making;“Similarly, March,(1958) believed
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that:
the propensity of individuals to see those things that are
consistent with their established frame of reference is well
established in individual psychology. Perceptions that are
discordant with the frame of reference are filtered out
before they reach consciousness, or are reinterpreted or
. 'rationalized' so as to remove the discrepancy (p. 152).
Simon (1957) also accepted a position that allowed for the influence
of factors other than deliberate rational thought in decision making.
: ' ) N
As a phenomenologist, he emphasized the effect of one's total psycho- 'ﬁ.

logical environment upon one's decisions. He regarded decision

A

making as more similar te a stimulus-responsc pattern than to a o
‘rational choice between various alternatives Thus, the choice which
a person makes is based upon his model of the real sxtuatlon (March
1958). The model which a person has is the product of the psycho—
logigal and"sociologicél activity on the part of the chooser and
others in his environment. - Consequently, decision making and, in
particular, human fationality operate within thellfmits of the ps;ho~
logical environment in which pe*cep&ions occur, | | .
The fore301ng descrlptlon of perceptlon and its influence on
dec151on mak1ng is similar to Fromm's.. (1967) in which perceptlon is
viewed as a generat1ve function rather than simply a reproductive
“fuqétion. 'DecisiOﬂ making is not a process that is limited tb indi-
yiduais.1 It also takeS'piace in groups. Howcver, it is difficult to
distihgﬁiéhvbetween individualland group"decision making, as both aré
closely related and 1nterwoven proceSSes ?eldmén and Kanter (1965)

belleved that all group dec151ons were heavily 1nf1uenced by the

action of individual;. Similarly,'groups have a;recipro;al effect
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upon the deci§idhs‘which individuals make. ‘Simon (1957) also recog-
nized ehé similaritieS‘bétween group and individual décision making.

He proposed that what was true of individual decision making was also
true of groups. In other words, groups make deciiions pot only on .

the basis of their cognitive knowledge, but also on‘i?e basis of their

' A ' B

needs even though the intent of decision making is to maximjze the
v e

input of intellect. This;explanation of decision making is cqngruent'
with the writings of Dill (1962), Etzioni (1964), Feldman and Kantei
(1965), and Hemphill (1958). | |

A frequent debate in the are; of decision making revolves
about the question: "Who can make the best decision--a group or an
individual?" Costello and Zalkind (1963) believed. that a group deci-

sion making procedure was superior to an individual decision making

,
»
4

procedure as it had a broader base of knowledge. Furthermore, they

believed that by using group decisions there would be less chance of

r

error. = | ' .
Similarly, Janis (1971) and Hallv(197l) found that the group
_ was more‘capable of good decision making than any individual working

- A
alone. Hall claimed that*ﬁyhe group's effort is almost always an
g )

'1mprovement over its avef%ge 1nd1v1&ual resource, and 1t is better
Zos s b b st e 4

_ than even the best individual contribution (p. 51)." » .
At the locai school systém 1eve1 in Albérta: tﬁe authority“f
to make dec1sions 11es firmly in the hands of the school board - This

authority is clearly spelled out in the Alberta School Act (Govern-

&

"ment_of Albetta, 1970) . The degree ‘to which school boards: have shared

. ‘.V‘ . i
W i .

N



» 40
v

.

the decision making process with their professlonal educators and the A
general pub11c is 'unknown. However, if one were\fo believe the

reports of the media, it is clear that the public is less than happy

LN

with current practices in education.
Ramsay (1971) be;ieves that the current financial crisis in

education will be resolved only when the public is convinced of the

merit of the. educational syiggm. Until such time, other spending

programmes will receive financial priority. The objective of those
responsible for education yho are concerned about the current state -

of alienation with the public, would appear to be to restore the

-

. . - ]
. faith %f ratepayers in the educational system. In order to achieve
this,% rofessional educators and school trustees must become more

involved, and improve communication with their communities, as well

: - . \
as develop programmes and services according to the wishes of their .

’ 1

ratepayers (Robinsonm, 1971). Thus, it would appear that SChOOl"’»\\““
. ( }l !

‘boards should con51der changlng thelr dec1510n maklng procedures, if

A}

they have not already done so, in order to permit more persons to
participate in 'the decision making process. By striving téjdbtain
maximum partmc1pat10n 1n dec151on mak1ng by all concerned, better
dec1s1ons will be made and those mak1ng dec151ons w111 feel more .
.closely 1dent‘!;ed with the organization. Schmuck and Blumberg
(1969) ma1nta1n that "partic1paf1ve decision making prOCesses-inl
,organlzatlons seem to make for much product1ve problem-solv1ng and"
enhanced sense of sat1sfact10n and organ1zat1on ident1ty on the g7rt

\ , )
of members (p 104) "

T e

-
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Specéal.consi&eration should be given by school boards to

sl

wayS‘ik‘which the general'public could participate more actively in

" decision makingl Such ways include public opinion poiié (Lahoda,

1971) and school councils (Government of'Alberta, 1972). Furthermore,
consideration should be given to involving the professional edqtatofs
of a school system to a greater degree. Professional educators may

»

be able to assist-school boards in gauging public opinion with regard

'to certain contemplated decisions.



* ' . ' .. N

CHAPTER IV

\ .
\ (Y

R PROCEDURES AND .DESIGN

A N THb SAMPLbS

)

The Sample for‘Study One » ,‘ B . .

.

‘\ ;o SubJects for this sample were selected at random from the
populatlo} age elﬁhteen and over, 11v1ng in private households‘

(that is, excluding those dn hosp1tals hotels,‘and 1nst1tut10ns)
/‘\ !

w1th1n the 1973 cofporate 11m1ts of, the City of Edmonton Alberta.

i ..,f?‘evf*"“ ,u’s“‘

The sample was drawn §rom thq Q}ty of Edmonton'TelephUne Drreetorx.

“Although there has been\nuch controversy in the past concernlng the

-

\ :
su1tab111ty of this’ procedure most of the ob3e§¢1ons to it are no .

longer valid as the vast ma}erit) of\the populatlon in urban éentres

o
.

- -

have telephones. As further proof of ﬁhls statement the project
\ T
director contacted the manager o{ Edmonton Telephones and received
- v ,

'wr1tten confrrmatlo% that fewer tﬁ%§\f1ve pércent-of'the residences

closer to two percent 1nths est1mate \

* A more qemplete 11sting of re51dences %ould perhaps have

been obta1ned from the Cfty of EdmontOn Ut111t1es Dlrectory However
Ihis presented several p*o.lems since thlS 115t is computerized and..

,..}...w ' f,

1n§ccessib1e 1n terms of" both security checks ‘aid cost In order to,
"',

)

”1n the city did not have telephones;\end thét ‘the flgure was probably
: xl‘-

»

*
‘\ P



' Telephones to see if a'dlrectory of unlisted telephones ¢ould be made'

-, gt

‘;ent lack of d1fference 1n’pharacter1st1c3 between sons who~have

.43

be'bbteined‘from’e,City of Edm&hton Commissioner and the Maneger of
the.htllities Department. -:Moreover, the cost af gettlng a random
sample of 400 addresses was estimated at $300 007 " Sinee no funds.
were available-for this study, the cost was'excessdwe \ Eurthermore
persons seeklng to repl1cate this study would have’ great d1ff1cu1ty

in ga1n1ng access to the Ut1l1t1es Dlrectory

i Since the City of Edmonton Telephones Dlrectory dobs not

1nCIude unllsted telephones a second contact was made~w1th Edmonton

®

avalldble. The prOJect dlrector was informed that unlisted telephone

LN

numbers are under tlght securlty and are not released Thefefore

Loy e ' b

gthe absence of those persons who res1de in a household where there is

LT

an unlrsted telephone is a poss1b1e source of bias in. Sample One. '

v " - ’ "y

Howevér only five percent of the telephones i Edmonton;are unllsted;

Moreoyer Lenthold and Sdheele (1971), in a s dy cbmparlng the demo-

Qraphlc character1st1cs of persons w1th unllsted telephones to those .

'wrth lasted telephones, found no sxgnlflcant d1fference between the

F} - RO

two groups on, varzables-sgth as income andagccupatlon. “In‘v1ew of the’
WS -

g csmall'percentage bf persons hav1hg un11sted T4 hones and the appar-“‘7l~

W ERR I Coa

unlisted telephones and tﬁose whose telephones are llsted, it would
PEREA

4

‘ 3 .
seenm just1f1ab1e,to assume that the exc1u51on of the f er group T

N

'from the Edmonten Poll of Educat1on (EPE) would not s1gn1f1cantly

.alter the results of the Pollﬁm A summary oé b1ograph1ca1 data on the
K
. 'respondents suggests thatfthe sample is 1ndeed representatlve of

el el
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residentd of Edmonton’(soo Appondix D).

The following procedure was used to draw the random sample
of 400 nédreﬁsoﬂ from the City of Edmonton. Telephone Dircctory,  The
number of pages containing residential addreases was caleulated and

the actual page numbers which could be used were jdentitied,  Then,
. .

a maximum number of possible addresses per page wasodetermined,  This
information was used to obtain a ?ﬂnputvr printout ot 400 random pape

_humbers out of 452 pages.  In addition, each page number was accom.

panied by a random number from 1 to 396 which represented the total
number of possible listing positions per pu;;(‘_ The page numbers and
their listing positions were then used to select the sample, A
listir:g position was determinced by sequentially counting all posiihle

address p?sitions until the given position was identified. In the

event that a selected Yisting posit}bn nddress was a business address
or an adar¢ss outside of the corporate ltimits of the City of Edmonton,
the next residential address following the -clected lisiing position

address was selccted.. In the event that a position address could not

be found on a givern page, counting was continucd on to the next page
.t h i

until the predetermined listifg position was located. '

»

Following the selection 8f addresses, actual locations were

plottpd.on a map of. the city and 20 addrcsses in each zone were Me-
) Co .
limited. This was done in order to minimize tgavel time of the 1ptai-
* .. . ‘.
viewers. A second plotting was then made of all‘ﬁddrcsses In each

-

{ ’ . . i
zone on a separate map for ecach zone. This map was then given td the
interviewer responsible for that zone in order to help him find the

A ‘ . L4

" = .
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' '

location of the residence at which the interview was to tahe place,
/

L]
Sample for Study Tho
Subjects for this sample were selected from the profcwsionﬂf
vducnto;s and school trusteces responsible for education in Edmonton
Public School System and the Edmonton Catholie School System.  All
‘school trustecs, central offico pvfwonnvl at the level of dirortor or

above, principals, and counsellors were selrcted, as well as a random

sample of teachers. A ratio of 3:7 was used in selecting the random

sample of tes the Edmonton Catholic School System and the

Edmonton Publi sl System.  Thix procedure is refegred/to as pro-

portional allo (Shephan and McCarthy, 1958), and was usced

because it takes into account the relative differences between the
number of teachers in the Edmonton Public School System and the Edmon-
ton Catholic School System. ‘lhus, 120 :nd 280 tcagchers were selected

from the Edmontan Catholic School System and the Fdmonton Public

School §ystem, respectively. The sample of teachers from the Catholic

School System was selected randomly by the Systeni's computer from its
. ) !

list of teachers on staff. The sample from the Public School System

was selected on the'basis of random numbers generated by the compu-
. \ . . Y R

ter. Table 1 outlines the numbers and the identity of each group of

educators and school trustees who were selected for the sufvey.

-

According to Table 1, the ioEnI number of educators and school  (gus-

. .

tees selected from both school systems was 811. In terms of total

numbers, then, the proportion remained close to a 3:7 -ratio, the same

.
. ) B
. . *

~



TABLE 1

COMPOSITION OF THE SAMPLE FOR STUDY TWO

2

Edmonton CﬂtholﬁfﬁhTﬂmnnton Puhl?c Total NB:NN
. Wroups ____School System  School Nystem  In Sample =
School Trustees 7 G 7 14
Principals STy 149 224
i |
Cqunsellors 29 a4 123
Central Offic 14 30 50

Persomiel <,
Teachers 120 280 400

TOTAL ’ 245 e« 5066 Bl

proportional allocation assigned to the two samples of teachers.

\‘HST INSTRUMENTS
BN

The Edmonton Poll of Education (EPL) was used to obtain,g,
measure of public opinion on cértain educational issufs (sec Appeﬁdix
A). The EPE is a modification‘uf the Annﬂal Sgrveys of tﬁg Public's
Attitude Towards the Public Schooi Questions réported in Pﬁi Delta
Kappan (G&llup 1970, 1971, 1972). According to Gallup, all'questioﬁs
selected fer use in these polls were carefully prctegted for thei;
appropriateness by Gallup International in a pilot study. Al;hough

no further evidence is provided by Gallup to confirm the validity of

his instrument, it is ?robably safe to accept it at face value since



R
the Galltlp Poll has repeatedly demonstrated that it can mdasure
public opinion. Secondly, the Gallup Poll is widely accepted as
used gy governmenf and industry,
The Annual Surveys of the Public's Attitude Towards the Public

School reported in the Phi Delta Kappan provide no composite score for

ir
}

the overall results of the poll. They simply provide a question-by-

question response rate in terms of percentages. Questions included «?
\ :

in the EPE were those from the most recent Annual Survey available at

-

the time that this research undertaking was being planned. The

\‘

questio

£ m‘the 1971 Annual Survey were thug used. The word
'state’ wa placed by the word 'proéinge', and the word 'parochial'
was replaced by the word 'separate' in the EPE. Secondly, questions
which were not applicable to the édﬁonton situation--such as questioﬁs
on race relatioﬁs, compulsory kindergarterns, and four-year high
schools--were deleted. All questions were statéd in a forced-choice
manner, as recommended by Erdos (1970) and‘Shapifo (1970). The
rationale'behind the forced-choice procedure is that it helps to
quantify answers, questions.recex&e higher response rates, and answers
are more easily coded, facilitating the analysis of the d;ta.

The Life Orientation Scale (LOT) was developed by Fox (1969)
in drder to obtain a mggfure of a person's life orientation in line
with Fromm's constructs ;f necrophilia and biophilia (see Append%x

7 _
B). The LOT scale is composed of forty items measuring eithér necro-

~

philia or biophilia. 'Fox found that persons who obtained high LOT

scores, that is, high scores on the construct of biophilia, were more

F AR Yy

v
f

L

Ve ’ ~ €



gonceptually complex, more open minded, less uuthppifﬁrian, less
socially acquiescent, more critical of social institutibns, and had
fewer irrational and illogical ideas than persons with low LOT
scores, |

Extensive work was done Hhy Fox to ascertain both the validity
and reliability of the LOT scale., Content validity was éscuhlished
by; 1) adherence to content, as outlined by Lromm (1905); 2) accept-
ance of only those items which were in accordance with Fromm's life
orientation theory, to the degree that‘all three judges were in
agreehcnt on the suitability of each item; 3) obtaining tromm's

. .

endorsement of the suitability of the items; and 4) doing an item-
total correlation analysis. Construct validity was discussed at
length by Fox (1969). However, ﬂt was cstablished mainly by: 1) the
use'of validated scales meésuring psychological constructs such as

thé Dogmatism Scale and the California F-stale; 2) comparing the

scores obtained by criterion groups of nursos and teachers. Rella-

0

bility was determined by a test-retest procedure which yielded an
@ _ , . :

estimate of reliability of .83. A second estimate of relia‘hty w3s

obtained from odd-even item correlations and applying the,épearman-

Brown formula. The reliability estimate obtained using the latter

" Pprocedure was 71,

4
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THE PROCEDURE

Sample One

Sample One was administered the EPE by personal interview.

[ 4
This procedure was followed because previous experience in Edmonton

on polls conducted by mail received a response rate of less than

2 v : ‘
30%. Research findings in other areas have also shown that the
3

percentage re}urn on mail surveys is low, avergging from 20% to 50%
(Trﬁvers, 1969). Such a response rate would not have béen suffi-
ciengly high for the purpose of this study. Thus, the personal
‘i;;erview technique was used. .In order to kecp the interviewing' of
all groups as consistent as possible, professional educators, school

trustees, and the general public were all asked to read and complete
the questionnaire by themselves.

In order to conduct the EPE with Sample One, the general
public, it was necessary to obtain a number of persons to conduct the
interviews. A rtelatively large number of interviewers was ;electéa.

Kish (1965) maintains that as the number. of interviewers increased,

the effect of interviewer bias decreased.. In order to furthér reduce
the bias, the interviewers were sélected .on the basis of their bging
.highly dependable. Secondly, they were selected from a variety of

-occupational backgrounds. The 23 interviewers comprised 6 housewives,

n

5 teachers, 2 counsellors, 3 university graduate students, 5 secre-

taries, and 2 businessmen. Sixteen of these interviewers were volun-

-

teers, and the other seven were hired at a rate 8f $2.50 per inter-

* . + . r *
. . . ) .
s - a

Pers. commn. H. W. Zingle, Edmonton. oy
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view. Twenty of the interviewers were assigned to the activé pool of
iqterviewers, while three werc kept in reserve as possible replace-
ments for those who might have beLn unable to complete their assigned
quota of interviews for some reafbn or other.

Prior to going out in the field, all interviewers received
a training session by the project director (thé author). FEach inter-
vieﬂer was given a list of twenty addresses from which he was to
obtain ten interviews. He was id;tructud that the first fen inter-
views could be conducted in any ofdcr, hut thercuffer the interviews
were to be carried out in tﬁc order that the addresses appeared on
his list. If the interviewer went through his list of twenty
addresses and failed to obtain his quota of-ten interviews, he was
instructed to start at the beginning of his 1list and make return
calls. The Interviewer's Manual “(Appendix () was carefully reviewed

’

with all interviewers. In addition, intervicewcrs were Tequired to
N L]

complete the EPE themselves in order to familiarize themselves with

its contents. They were given an opportunity to ask questions with
reg?rd to any uncertainties they had. Finally, they were instructed

to contact the project director in the event that any unusual situa-

tions arose that could not be handled by themselves. '

\ On February 14, 1973 a lefter of iptroductioh wés maiied ts
all households in Edmanton. The purpose of this lefter was to intro-
duce the householdex to the reason for the poll and to alert him to
_expect the inﬁerViewer. The ie;ter was mailed with the iniént that

it would be received by fhe'Hb&#eholHer shortly prior to his being

[
!

v
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contacted by théyinterviewer.

Interviewers commenced the EPE on February 19, 1973. On

i

February 26, the deadline date given to interviewers to complete their

\

assignments, the EPE was 97% completed.” The remaiping 3% of the \

interviews were completed by March 2, 1973.

Sample Two

Sample Two was ddministered fho EPL and th7TOT. However,
A \ ‘ e .
the directions for completing the EPE and the method of contacting

hd
gt

the subjects varied from the procedure used with Sample One. All

o
!

professional-eduéators and school trustces were instructed to com-
plete the EPE in the manner which they believed the general public

would complete it. They were not to give their own opinions. In

N

this study, the poll completéd by Sample Two, the group of school
trustees and professional educators, will be referred to as the Poll

of Education’(POE) (see Appendix B).

Contact was made with professional educators by mail in

order to have them complete the POL and the 10T questionnaires.'

-

School trustees, on the other hand, were contacted personally and

requested to complete the POE 'and the LOT in the interviewer's pres-

14

ence.
¢

The POE was pretested in a pilot project conducted in Ehg»

N L)

Sherwood Park Separate School System. It was administered to two

school trustees, one central office administrator, .four principafs,
: . : ! T

_and five teachers. 'Once a person had completed the POE he ‘met with
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[

the pfoject director tofiscuss the suitability of the POE. Although

several persons mentioned that they found it difficult to respond in

the way they believed the public would have, there was general agreé—-

ment that the directions given were clear and that the answers which
. . b . .

they gdve corresponded to what they believed the -public opinion was.
An analysis of the results indicated that opinions varied

a great deal. Therefore, it was assumed that many of the questions

on the POE would receive a response which would be significantly

different from the others. This finding was critical in thaf unless

there were significant differences found between responses it would

" é

be impossible to discriminate between good and poor predictors of

public opinion. The results of the pilot project had indicated that

the POE was a suitable instrument to use for the purpose of this

. .
study.

Permission to do the research in the Edmonton Public‘School

System and the Edmonton Catholic School System was obtained through

the Division'of Field Services of the Faculty of Education, Univer- =~

L i
sity of Alberta. Following this, personal contact was made by the
. )

project director,wiéh'the reseskgh officer in cach of the two schobl

\

systems witﬁ a view to planning in detail the best method of gathering

the data. . Permission was granted by the school systems to use their
courier services to distribute and return the questionnaires. The

courier service consists of a private delivery system between the

Centréi office and the variocu$ schools in each system. The use of .

courier services was of great practical value, since.it eliminated the
. - . ,

= . . &

(i

o

»
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poses.
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need to send the questionnaires ‘by regular mail at a-cost of over

$200.00. - .
<\lv‘

o

\ - b " .iw
‘ A notice was also placed'in the Superintendent's Bulletin of
o

both school systems during the period; February 2 to February 9, thus

. making all professional educators in the two systems aware that some

of them would be contacted and requested to complete the questioh%
naire, and that the project had been approved by the senior adminis-
tration. The Superihtendent's Bulletin is the official vehicle for
informing professional educators inva school system of new develop-
ments and directives from the superintendent's office.

On February 14, .1973, the en;elopes were left with the
courier services for delivery. Each envelope was addressed to a par- -
ticular professfonal educator selected to participate in this study.
Each envelé#e contained a letter of intréduction, the POE and LOT
questionnaires, And a Teturn envelope addressed to Fhe Tesearch
qfficer in the centrallofficevof the schoolysystem. The question-
naires were to be returned to the research officers rather .than to the
project director in order to fully utilize the courier.system. Each
en;elopé and each qug§tionnéire was precoded Qith;a five digit num- |
ber which served two purposeé: 1) to identify those persons. who-

~

failed to return their questionnaires, so that a reminder could be -

sent out; and 2) - as an identification Qumbér for data-pr0cessing~ﬁur—

i

Most questionnaires were returned within one week. However,

since several were still outstanding, a written reminder had to be
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mailed on February 26 to all those who failed tp return the qupstion— /
naire. The bulk of ‘the questionnaires were returned between February 1
20 and March 5, and the ‘rest were received on March 9.

School trustees were, approached to complete the questionnaire

using a different procedure from that used with professlonal e/hca-

!

tors. The rationale for varylng the procedure is &hat school ‘trustees

4

are constantly requested to complete various surveys and quest10n~

: : , ’
naires, and the task of doing so consequently becomes rather burden-

some. Because of this, their enthusiasm about completing question-

naires leaves much to be desired. Thus, the project director con-

L

tacted each school trustee‘gy telephone and arranged for an appoint-

>

ment dur1ng which time the school trustee completed the questxonnalre

In view of the reluctance to complete questlonnalres and the rather

>

small number of schoobl trustees in the sample, 1t was 1mperat1ve that

ve

this approach'be used in order to produce a response rate approaching

100%.

i

z o

All questionnaires for both samples were completed and

returne within three weeks. That is, they were completed and Te-

¢
turned between February 19 and March 9. The data obtaxned from them’

o A}

\
were then keypunched and transformed for handling by a data processing’

procedure.
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4

OPERATIONAL DEFINITIONS

The following definitions have been adopted for use in this,

~
- W

study:
1) Central Office Administrator:- A person empidoyed in the
- \ ’

central office of the school systems where the research was being

conducted, and who held the position of director or higlier in the

L
admihistrativé structure. In other words, those pérsons in the top
administraiive positions who have line authority over a group o%'
subordinafes. . coo o \

£2) Professional Educators:- Persons employed by either séhool

-

System as a central office administrator, prineipal, teacher, or
counsellor. | . . |

3)  School Trustees:- The elected representatives who comprise
the schoollboard'of the school systems where tﬁe research was being'
condhcted. : | L f -

4) Opinioﬁ:- "Verbalv'aﬁswefs?mthat an individual gives in
reséonse to ;timulusrsi;uatidﬁs"in which some genef;i 'question{ is
raised.” ‘(Hovlgnd,‘J;nis,'énd,Kelley, 1953, p, 6), - |

.5) - Public:- Persons,. age eighteen and over, living iq@grivate

housqhofds within the 1973‘c0rporaté limits of the‘City of,Edmontoﬂ,

Alberta. Excluded are thdée'persons living in hospitéls,-hotels, and .

iﬁstitutions.

L

LSRR

6) - Pubfic-Opinioh:f The expressed opinion of the public, as’ .
| e e S

« . &
~ measuzed by the EPE. . '
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\)  LIMITATIONS OF THE STUDY

Certain aspects of the procedure followed, in this study are

open to criticism because of factors which are innate to the type of

study conducted. The following areelimitations which should be con-,
sidered when interpreting the results of this study:
1)- Public opihion polls give us a measure of what a certain

group of people hold as an'opinion at a certain time on a certain
o "

.

?ssue. - This -measure, by itself, is not public opinion per se

(Sghettler, 1960).
""»‘.‘11"
Ty

‘211 Public opinion on edueational issues gathered by way of the

EPE is restricted to those persons with whom contact was made and

who chose to cooperate by‘filling out the EPE questionnaire.
3) The snmpling procedure was restricted to residences listed

in the City of Edmonton Telephone Directory. '
. ) . . O ‘ .
{ r X . ' -.‘— .

"~ HYPOTHESES

-~

Two studies were actually undertaken in cHis research. -The
e

first study cons1sted of a publlc op1n10n poll whlch measured pub11c'

opinion on certa1n educat1ona1 1ssues. ‘No hypotheses were made with

,regard to th1s first study since all that was sought was a measure~of

, publié opinlon. The second\study, on the other hand, was concerned

- .

'?w1th test;ng the.ablllty of school trustees and 2rofess1onal educators

.;  to predict qultc opin1on. Four pr1mary hypothe es'and a secondary -

. . ; it
PR . R ’ B |
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Secqndggy Hypothe51s

hypothesis were made concerning suggested relationships. These
hypotheses are:

Primary Hypotheses:

ot

Hypothesis ﬁaj:
Hypothesis (b):
Hypothesis (c):

Hypothesis (d):

a!

N

N

N ‘

\ .
\ v

School trustegs are better predictors of public,
<90 v ' .

' gpinion than either central,office administrators,

principals, counsellors, or teachers. oL

Counsellors are better predictors of public |

opinion.thén either centraf office adminigtrators,
,principalsg or teachers. ]
Counsellors will score digher on fhe LOT than
either central office administrators/, prineipals,
or peacheré.ri S o .
Professipnél educators wieh a high score on LOT.

, . S R AN

are better bredictors of‘publié opinion‘than

‘professional educators w1fh low LOT scores. "

'

[

—

‘Data were gathered from’ each educator on sex, age, educat1on

income, and tbe number of school age children. It was fel;‘that an

, initial expldration‘ofhpossiblelrelatibns betweefi pérsbnalVCharacter4v

’415t1cs of professional educators and the1r ab111ty to. predlct pub11c'“ ’

‘t

I

R

opin1on on certain issues in "education yas warranted even though no,

’ k)
pec1fic mentlon of expected relationsh1ps in thls area ‘was madé 1n

S

.0

athe review‘of the I;teratuxe. RV H ‘:;‘:”“ o .;l



CHAPTER V

ANALYSIS AND RESULTS OF STUDY

The results of the EPE completed by Snmpl:>0nv, the sample
of the general pubNe, wene tabulated and percentages calculated,
The number in thls ample was 200, !

. il ¢ .

L3
Informatighi provided in Talde 2 was used to determine
A

whether or not the thoxggﬁbelextc@-ﬁg the largest percentage of the
SR 2 A -

v"‘

“ék
qampl% was signjf caqr Bt lbe ﬂﬁ‘leﬁbl Since the sample <ize in

this study was 20@57 ,é“ﬁHTLentngox under column headed 200 were used

L

in all cases except for Question 14 which drow Qvﬁponaox trom only

100 persons. This low rate of responsc to Question 14 was duc to the
N

fact that only those who chose alternative two in Question 13 were

required to aaswer Question 14. Using ubnnmplo of 200g then, the

largest possible percentage difference due to orror at the .05 level

of significa age points below or above the percentage

obtained. For example, if 70% the sample chose a glven alterna-

tive, then 95 times out of 100 the percontage obtained would be

betwéeq 62 and 78, Consequently, as

——

rance is prosent of not obtain-
ing findings due to chance. Thus, in deciding whether or not the

- majority respof¥e was significant, a sixtcen percentage difference

- ~

had to be present between the highest choice in percentages and the

next highest choice in percentagéé._ In cases where the alternative

of nec opinion was present, the percentage found in this category was

58



TABLE 2

RECOMMENDED ALLOWANCE FOR SAMPLING #RROR OF A PERCENTAGE

[ .

Sampling Error Allowance
In Percentage Points

Percentage o (at }ﬁ; U\ 100 ggy[ldqupwlfyol)’ .‘< B
. ‘ . SAMPLE SIZE
S a,se0 1,000 750 o Av0. 2000 100
Percentages near 10 2 > 3 3 4 5 7
Percentages near 20 2 3 4 1 b 7 9
\
Percentages ncar 30 3 ] 4 4 G 8 10
Percentages ncar 40 3 4 L4 it o R 11
Perccntage% near 50 3 4 4 R) 6 11
| N )
Percentages near 60 3 4 4 5 o 8 11
Percentages near 70 3 4 A 4 6 8 10
Percentages near 80 ° 2 ) N 4 4 S 7- 9
Percentages near 90 2 2 3 3 a 5 7

Source: G. Gallup. .How the Nation Vlcws Public Schools.

Denver, Cal.: CFK Ltd., 1969.

added to the percentage of the second highest choice before a éompar-
ison for significance.waﬁ made. Simi!atTy, in cases where subjects
chose not to respond to a ques‘;bn their perceptage was calculated
and added to the second hlghest choice before a comparlson for signi-
ficanc8 was made. Thus, for the purpose of dctermxnxng whether or not

L J
the percentage of the highest choice was sxgnifxcant, that is, not due,
. . '

1! ' E
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to chance, an absence of response and responses of no opinion were

combined and added to the total percentage of the socond most popular

cholce. These criterin are very stringent. However, the decision

was made that, in this instance, if there wan an errvor it would be on
. I " . .

the side of caution. Using this criterion, 52 out of the 70 gquestions

asked met the significance criteria at the .05 level, .

The results of the EPE, administered to Sample One, arc

reported in the remainder of this chapter. Percentage responses with

an asterisk to their left indicate the percentage of the responses

\ e

was different gkom the percentape of the other responses at the 06
) \

by

level of significance. i

N

Major Problems

The results indicate that, in the puhjic'ﬁ vi;w; the major
problem faced by schools is discipline, with drug abusce being of
second greatest concern(sce Table 3), On the other hand, prablems
related to school bodrd policies and school udministfation are viewed \
as less pressing.

: .

The public believes that local school facilities are
especially good, and so too are the teachers (see Table 4). The,
latter finding is somewhat surprising in view of the criticisms which
are frequentl% levelled at teachers by various grodps. In view of
thgse finding£, one must seriously question the extent to which

vaTious vocal pressure groups really represent public opinion. It

; - -
' would appear that these groups represent onlysthe opinion of their

’

. |

/ - o



PROBLEMS WHICH

TABLE 3

SCHOOLS MUST DEAL WITH

\

Problems

Finances

Discipline

Facilitics

Dope/drugs

Teachers' lack of ability/in
Parent s’ laék‘of interest
Schoo} Administration
Curriculum

Pupils' lack of interest
Vandalism |
Disréspect fér teachers
School Board policies

Using new/up-to-date methods

We have no problchs

4

Yo

*ol
*749
A0
*72
/
terest*o8
07
00
*64
*69
*62
66
59
*G6

15

%

Opinion .
No_j No Response

355

18

o
1

v

4%

b}
-

9

6

O

15

»




TABLE 4

"WAYS IN WHICH THE LOCAL SCHOOLS ARE GOOD

t

& = =¥
e bpinion
— ey My Yes No No Response
a) Teachers . *71&  24% 5%
b) Curriculum . ‘ | *00 34 O
¢ Facilities *73 23 4 \
d) Up-to-date teﬂéhing methods *O0 30 g
. . \.4‘«\'
e) Extra-curricular activities 03 32 5
f) Small school/classes - 36 %57 7
g) Good administration - 58 35 7
. -
h) Good student/teacher *5Y 36 5
relationships
L/
i) Parerits are jnterested/ 38 *50 6
participate : ) e
j) Discipline 50 44 6
. !
k) Transportation system *63 28 9
1) Equal opportunity for all | *04 30 - 6
m) Nothing good 9 *73 18
Y T *

‘membership which, compared to the total population, is likely to be

a

very ‘small and, as suggested, highly unrepresentative of the gencral

public. . e .

The public was decidedly not impressed with two dspects of

rd



the local schools (Table 4). They believed that the local schools
were not particularly good in getting parents interested and partici-

pating in school affairs. They also believed that a strength of

-local schools was not their small classes.

[ .

Cutting Sghool Costs

In view of the restrictions being presently placed on school .
systems in terms of their ability to raisc moncy, many alternatives

have been suggested to reduce educational expenses (see Table 5).

Howeyer, when these alternatives werc presented to the pubfic for

I »

their views, they were found to be generally not acteptable. The
results of the survey showed that the publit was particularly unfa-
vourably disposed to reduéing the‘number of teachers and- increasing
class sizé--91% oppbsed the idea. They wefe also almost equally
opposed to the idea of réducing the special services to children in
difficulty--86% opposed. The/first of these two findings is particu-
larly interesting in view of/;he fact that increasing class size is
one of the most effectivel ways of making a‘signiffcant reduction in

a school system's expend{tures. It would appe:; that the public
realizes that increasing class size would also affect their children
most directly and perhaps opposes it fér this reason. The same kind
of reasoniﬁg may also apply to £he reluctance on the public's part to
reduce services to children with special probleﬁs. .
| On the other hand, a sugyested reduction wﬁich would not

affect their children directly was much more acceptable. They were



’ . !
) i

{

I

TABLE S

ITEMS WHICH SCHOQL BOARDS SHOULD CUT

[

I

IN ORDER TO REDUCE EXPENDITURE ¢

” For )

b)

c)

d)

1)

g)

h)

3)

k)

ltem f Against. No Oplnion
{ . B e
Reduce the number of teachers 5% *91% 4%
by increasing class 8ize
!
Cut all teachers' salaries b} .9 *77 14
a set percentage | .
: | ‘ o
Cut out after-school activitges like 13 *85 2
bands, clubs, athletics,}etc.
Have the schools run on a 12 month 34 51 15
basis with' 3-month vacations for
students, l-month for teachers
Make parents responsible for| getting 41 51 8
children to and from schpol .
Cancel any subjects that do hot have 47 A6 7
the minimum number of students -
gsgistered .
Reddte ‘the number of subject|s 24 *68 8
offered
Redute janitorial and mainténance 7 *84 9
services /
Keep present textbooks and library 19 *76 b
books although it may Tean .
using outdated materiﬁ S
Reduce the amount of supplies and + 20 *71 9
materials teachers use in the .
classroom$
Reduce the number of counsellors 34 55 11

on the s?!ff /

—
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TABLE 5 (Continued) .f:) '
item For  Against No Opinion
1) Reduce special services 9% *86% 9%

such as speech,‘reading,
and hearing therapy

m) Reduce the number of adminis- *60 28 12
trative personnel

definitely in favour of reducing the number of school administrators--

" 60% were in favour. . ;

‘Educational Accountabiii@y

There was a fair degrec gf uncertainty in the responses to '
questions dealing with educational accountabilit&. No clear trend
was present which favoured either more accountapility or léss accoun-
tability. For example, Table 6%shows the responé% to the following
‘statemgnt aﬁd qdestion: ﬁln some schools, educational companies ére
' given contracts éo put in new methods to teach chil&ren in elementarty
schools certain basic skills such as how to read. These are called
'pérformance contracts'. vathg children do not reach a certain
level of achievement, the compunyfgées not get paid for those:children
who fail to réach }he'stan&9rd‘ 'Woﬁid.xpu like to have such centracts

made here in this éé%muniiy, if the overall costs remain the same?" s

-

| 4
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P  TABLE 6
/ o o PERFORMANCE CONTRACTS
.\ \ ' '
L ‘ - -
Opinion J ‘ bercent
; | o - -
Yes ' . B
e No ( ‘ ' 49
< No opinion’ - 18
X v
) " :
N ‘ £ " .

’
-

Table 7 shows the }eSponse to the question: ”Would ybu
favour or opposérthe }dea of having yourc;ocal school board hire
manAgemeﬂf exp;rts to look into the cos%s of local schools to see if
the educational_goals'could(bc achicved at less cpst?! \Table 8 gives

" the resbonSe to the question:  '"Would you liké to*sec thé students iﬁ
. - ~

the local schools given natiofral tests so that their educational

achievement could be compared with students in other communitie’s?"

TABLE 7

SCHOOL BOARDS SHOULD HIRE MANAGEMENT EXPERTS

- .

PO ) = ) 'y = »
- ,; Opinion o ~ Percent

: 1 RS

. In favour ‘ - ' 53
L " ' } . > o
Y . . Oppose o | 34
. v s "

Don't: know o .. s 13




'

TAB%E 8

NATIONAL TESTS

Opinion Percent
Yeg 48‘
No . 40‘

12

No opinion

Schooi Funding

’

67

Tables 9; 10, 11, and 12 show the responses to the following

. A 2 ‘ .
questions: 1)-"In some nations, the government allots a certain
N .

ampunt of money for each child for his education. The parents can

i

then send the child to any publi¢, scparate, or private school they

choose. This 'is called the 'voucher system'. Would you like to see
such an idea adopted in this countfy?"‘ 2) "Suppose the local‘pubiic

_(separate) schools said they nceded much more money. As you feél at

- f

this'time, would you vote to raise taxés for this purpose, or would

‘you 'vote against the raising of taxes for this_progrqmme?" 3) "It

f U Ca : .
has been suggested that provincial taxes be increased for everyone in

3 .

order to let' the provincial government pay a greater share of school

éipenses and to reduce‘cai 'propérfy taxes. Would you favour an
. .

¢

increase in provincial taxes so thaf.real\estate taxes could be

lowered on "local property?" 4’. In soute sc 6015? teachers and
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.

students have fund raising events to finance special projects for

' " Vi . ’ “
school equipment, after~<hool activities, and the like. Do you

think it is a good idéa or a poor idea for the schools to permit

these events?7"

'~

{

TABLE 9

VOUCHER SYSTEM

Qpinion

Percent
In favour S0
Oppose ) éZ
. No op;nion '18
: ,
" TABLE'10
. L 4
INCREASE IN TAXES|
|
‘Qpinionv, Peréenf
For 28
R’ - Against C ’ ;%63
« -  ¥ No‘opinion‘ 9 C( K

N




69

| TABLE 11 -,

INCREASE IN PROVINCIAL TAX
14

DECREASE IN PROPERTY TAXES

Opinion ‘ ‘ : Percent

. - . ) 0 ‘ /
For i - ‘53 ‘

: W
Against 28
No opinion BRI 19

i
Table 12

FUND RAISING EVENTS

Opinion _ Percent

B»
Good Idea , ‘8’
.- ' 4 ‘
Poor idea L : 15
No opinion L ’ L2
, l ‘ \
1"". < T . _

LY

The respondents were most clear on two.issues regarding the .

' issue of school funding. Using increased taxation in order to.raise °

funds was_oppoéed'by 63% of the respondénts (Sgé'TabIe 10): Con-~ )
P

) vensely, 83% of the respondents were in favour of fund ralslng for. an

!“‘ .
educatlonal prOJect by teachers and s;udents 1n spec1f1c schools (see



[

S

Ao

A
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Table 12). This view suggests thdt sthoolq w1shxng to embark on new

programmes Or new, educatlonal ventures may rely on private funding

!

in their community without elieneting it. ft appears that the public

is far mor'e willing to contribute money to a praject in the€ir local

school than to vote more tax money to a school system as a corporate

.
‘ n'.

entity. Thus it is also evident that the public‘15 not reluctant to

_make educational expendxture? ‘i f they see a direct benotit accruing

to their c¢hildren. ~ .~ , ) J

y o g

Parent Accountabilrgz

‘A clear trend appeared in this arca, in that respondents

wanted parents to have a greater involvement with their children's

i
.

schools ' This was most ev1dent in their overwhelmxng endorSement of

-
¢

a monthly school meeting for parente——829 vicTe 1n favour. -Thls

’ 1nformat10n would appear to lend support to those profe551ona1 educa~

\

(‘tors who advocate a community school concept that 15, a SChool'yhxﬁh

/‘s
. is far more 1nv01ved with the local commonlty in which itgis locatéﬂ.

a

. , . Lo SRE . R ’
Such-a school would have elected parents directly 1nvolved in settlng

ER

school policy in that commun1ty, much like a m1n1atu1e school board
Thls approach may well make the parcnt school relatlonshlp more

mean1ngfu1 and relevant In turn, there could be greater/and more

%
* 1o

meanlngful part1c1pat10n by parents in school: af&axrs.
Although the results were not foqnd to be 51gn1f1cant
K

¥ -

’

follow1ng the: scorlng procedure and statlsttcal analys1s used in th1s &

study, the r?sults reported in Table 13, are most 1nterest1n§

‘ _ . s g ﬂ’

(A}

~



4 ,

)

\ response. to the question: "When some' children do poorly in school,

some people place the blame on the chif&reﬁ, some on the children's

home life, some on the school, and some on the teachers. - Of course,

all of these things share the blame, but-where would you place the
chief blame?" 48% of the public placeci the blame on the home life of
a child. It-.would appear that the -public places the responsib‘ilivt.y

for poor school work on the ~shoulders of the child's parents rather

Il

than ‘on the school, Thls flndlng is partxc!axly 1ntcrestin;, xf 1t

»
Av

. is considered in” the llght of the blame so- frﬁqugntly placed on
e . g

;.

1

schools for fa111ng to meet student needs. 1}

S - 3 ; o
CoR ! r \&‘ ! , n
' "TABLE 13 5
WHO IS TO BLAME FOR POOR SCHOOL WORK _
[ . \ ‘n-\ C .

X

"Causes L .83 Lercent
5 xa .. oy v . " ] . .
Children , - & 9
A “ I N L
Home Life - ' oo . 48 T .

. . . - . B h -
éﬁlool ' S R -3 S e
Teachers. , . - 9 . T

. L PR -4
No opinion - '~ . ' 28 ’
7 )
/

o

/.Table 14 ‘shows the response to the question: "A suggestion

Va B - . ’ ’ . i .' o

‘has.been made that parents of school -children attend one evening class
1 : \-

A . -
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MONTHLY PARENTS' MEFTING

‘}l?if\jj"[A

Good iden

foor idea
A

No opinion

\

a month to find out what they can Jdo to improve

behavjour-and increase their interest

tdea or a poor idca?"

S JE : . '
pxscxglxqg .

TABLE

~

\

14

1 n

s¢chool

L4

N

\

[
N .
‘R
[}
N\
N}
(3}
T — P
»

thetr chibdrent's
‘ A
a good

worh. I+ it

v

§

Tables 15, 16, 17, and 18 give the résalts for responses to

‘the following four questions: 1) "How dd’you fecl about the discip-

-

' ' .
line in the public/separate sclools--is

N

it“fbu strict, not strict:

4

2nough, or just about right?" 2) ”lf,'not.\irict enough', can you

tell me what you mean?

Mark your choice with an X." 1) "Some students arc not, interesteddin

school. Often they keep other spudents from working in school.

.

In what way is discipline not sfrict cnough?

.

’

: 4
What

should be done in these cases? ~Mark your choice with’an X."

) i

4),"Sqne»§eo le say that if ahe schaols. and thc.teachvrs interest the
' \ eop Yy . : :

nhrpe?" .

-

*

»~

, childreﬁ-in‘learning, most disciplinary problems disappear. Uo you’

L3



TABLE 15

~ ~
— DISCIPLINE
__ Opipion Percent i
Too strict A
Not strict enough ' 44
Just #hout right 34
Kon't know 19

TABLL 16

WAYS IN WHICH DISCIPLINE NOT STRICT l:N()U(iAH

- L]
R Ways : N Yes ' No
) ) ;o
a) Teachers lach authority 't;}% 33%
b) Students have too much frcedom *80 ‘ 20
c) Disrespect for teachers 277 23
.
d) | Rules arc not enforced *70 w30
STV '
e) Dress coge ﬁs ‘.t_og‘\&;\per:%l a 59
o LRTER F e
- ) RN P [ I * .
‘f) dea_lism 00 ““T‘&\t!‘ ‘é}‘\ 67 | 33
. . \a 4 “‘f [ 1 . , - }
R) Parents not interdsted in school . »75 25
affairs ) <
\ Y
4 .
A}
Ea '.,A < ’
® N



- - TABLE 17

‘ METHODS OF HANDLING PROBLEM CHILDREN

Mothods ... Yes .« No_ No Response
Special classes for all who - A0% 409 14%
arc not interested
Expell them 10 *7h I
Of fer hcttof}morc intoer 73 16 ) 11
esting curriculum/ *
toaching methods
Special counselling’ 79 10 . i
HarsHer discipline , 31 .53 {0
Vocational tralning ‘ 638 17 s
Make their parents responsible 41‘ a5 14
Put in school for probicm 26 *59 15
students ) .
“Teacher shépld take more 59 27 14
interest in such students e
| TABLE lé ,
" PROBLEMS DISAPPEAR WIIENJ1'liA(:rl[?I{S '
INTEREST CHILDREN IN LEARNING =
A o
Opinion R | A N Peérceént -
Agree . ‘ | \ _ .'60 - )
Disagree ' . | . 15
No opir;ion : S




<A study of tho preceding tables reveals no clear agreement

Vo M
on whether or not discipline was too strict or too lax. There was
a trend which indicated that most respondents telt that discipline

was nét strict cnough. Within this group of respondents, thero was

general agceptance of all sugpested arcas where discipline might not

be strict enough, ecxcept tor the dresgcode--59% stated that the

dress code was not too liberal. In Leorms of how students who are not

interested in school should be handled, therve was a clear rejection
\ .

of the alternatives of cxpelling them 75% opposed the idea or

putting them in a school for problem students - 59% opposced. There

was also strong support for the vicw that most discipline problems

would disappear if schools and teachers were more interested in

children and learning--80% werc in agreément.

Al -

Edueational Innovation .

The following questions dealt with the topld of d¢ducational

] . ' .
.innovation, and the results are tabulated in Tables 19, 20, and 21:

A

A : .
1) "In the schools in your c0mmu‘nity, do you think too many ecduca-
tional changes are being tried, or not enough?' 2) "In some schools,
time spent by students in classrooms is bclng reduced to give more

time for independent study, that is; carrying out ledrning projects
’ . ) . : - . 6 »
on their own. ‘Should the local schools give more time to independent
¢ ' ’ ‘ ‘

[y -

study than they preﬁently do, pr should they give less time?" .

3) "Some people feel ‘that too much emph sis is placed in h1gh schools

CES

on preplring ‘students for college and not enqugh emphﬁsxs\bp prepaggng

. ‘_: \ hh
. A [
e AN §




students for occupations that do not require a collepe dogree. Do

\

you agrce or disagree?"

TABLE 19

A’A
,—- |
EDUCATITONAL CHANGES
_____Opinion # Y Percent o
Too: many being tried 17
Not cnough ‘ ' 2]
30
»
20 -
— —oﬁ—t—-« e e e ot o 2 — — = % ;
e e
K3 n
_TABLE 20
k * [ - " \
) TIME NEEDED FOR lNl)liPl?NDl‘ﬂNT“S'l'Ul)Y
~ . R Y
o ’
’; = = =TT S == e
‘ Opinion o . Percent
More tife needed . ) 25 . .
Less time needed , 23
About right now ' - 31 s :
No opinion S T2l o
' . .
, ] 5 '
|
. R
‘ i . .
. , | . :
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TABLL 21

TOO MUCH EMPHASIS PLACED ON

PREPARATION FOR COLLEGH

. Ovimien L. Clemeeme
. Agree - - TRY
Disagrec 20
Nd opinion 11,

i e SRt e e s o M v i e e e s e e e e e

l.{

\ . O

‘Respondents were diyvided on whether or not there were too
. . .

»

»
' i/

many -educational changes and whether or not there was too much. time

. -

spent on independent study. However, there was clear agreement that

high schools spent too much timea.Yreparing students for college and
{
. 2 ‘ .
not cnough time in preparing then“for the work world-.69% agreed,

.
-



ANALYSIS AND RESULTS OF STUDY 'TWO

CHAPTER VI

'y

Rate of Return of Questionnaires.

were sent out to professional cducators for a rate of raturn of 71%,

A total of 508 quéStionnuires were roturned of the 797 that

On the other hand, 12 of the 14 school trustees in Edmonton completed
A

the questionnaires for a return rate of 86%.

Table 22 outlines the

percentage of questionnaires réturned by the five groups under study.

RATE OF RETURN OF QUESTIONNATRES

TABLE 22

Group ¢ "~y

Number Sent

Number Returned

Rate of Return

L K N ]
1) Teachers - 400 252 63%
2) , Principdls . 224 185 . ° 82%
3)  Central Office 50 36 72%
. Administrators
4)  Counsellors.. r--123 a5 77%
5) + School Trustees 14 . 12 86%
B 3 .
pd - ' -
‘ “
/

made

made by;thc general public to each question on the EPE{weréﬁénal}Sed' ~w"'

.

The responses. that school ‘trustees and professional educator

. “ Y ) C VRS §
on the POE were scored as follows. ¢£irst of all, :he_rgsponses

o r
R

-

A

-

-
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3

and those questions on the EPE that had one alternative selected by
/ .

a signifieant majority of the general public were identified. Thé,

\
-

algernative in each question of the HPE that was selected by a signi-
{{iant majority of the gfncrul piblic was keyed as representing the
wishcs of the public. Persvns completing the POE who chose the same
alfernative were'given a score of onc: any other response being given

a score of zero. \1hese scores obtained by school trustees and pro-
' -
fessional educators,on the POE were then totalled. High scores

‘indicated a good predictor of public opinion, while a low score

. indicated a poor predictor ot public opinion,

.

Testing the Hypotheses

Each hy&thesxs will be restated and followed by an analysis

~

of the results of the tests performed. A .lﬁgsiguificunce level will

-

-

be used.

Hypothesis (a): School trustees are better predictbrs‘of public
g

opinion than’ either ccntral offlce admlnlstra—
-tors, principals, counsellors, or teachers

A one way analysis of varxance was conducted to ‘determine if
. i : .

a 51gn1f1cant dlfference existed between the means of groups on the

variable 'public opinion'. Also, a test. fdr hosgencny of variance

was conducted to determine if a'significant stat étical difference -
?

-

_existed between the variances of the groups on the variable publlc \
Cag i )
opmion' (sée Table 23 for mfans "and standard dev1at10ns) The tebt-

,"

' .

o
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TABLE 23

MEAN-AND STANDARD DEVIATION OF EAGH GROPP

ON THE VARIABLE PUBLIC OPINION

e

Ggoup' Number Mean .. Stanard'RFviarigéj;mw_”
1) Teachers 252 30.94 T \‘_'7.39
2) Pfincipals 185 - 30.82 ;Q.49
3) ' Central Office ' |
Administrators 36 33.75 5.63
*“4) Counsellors C 95 33.37 0.74,
5) School Trusteces 12 33.41, ’0.95
MEANS " . 31.52 6,95
' . ) ‘ '
: "

’ " ' ' A XY | | ‘
diffemence betweeﬂigtgupg.

The anélyéiS‘of variance hetween groups on the vpriable
'public opinion' ylelded an F statistic of 3.8l which was significant

at the .10 level. In view of these significant results, a Scheffé

LS

simple pair-wise'mean comparison was done. The results of the v
. . ) . 'S ' . .

Scheffé yielded significant.differences in the compgrison'between

-
.

variable 1 (teachers) and variable 4 (céunsellors), as well as.

I .

" between variable 2 (prihcipa1§l and variable 4 (counsellors) at/th

.10 level of significance (see Table 2@).
| AN

oL LN e ' e, e K
Thus, hypothesis (a) is rejected. “hpol trustees’ are not -
) ' . . . - . B ‘ r

N : ' . ' - 3 toal *



TABLE 24

. '
PROBABILITY MATRIX FOR SCHEFFE-MULTIPLE

COMPARISON OF MEANS : "
1
Group 1 2 3 4 5
1) Teachers 1,000 0,999 0,200 0.073  0.831
‘ ' : - .
2\ Principals 1.000 0.24p . 0.072 0.809
3) (entral OfflLe ‘ .
' ,Administrators . 1.000 0.999 0.999
' A) *Counsellors’ / ’ 1.000 _ 1.000
5) School Trustees ' ‘ quod
\ . . - . / -
- R . ) /{'r_’
A .
better predlctors of public opinion than cither central:office
-~ # 'E;’ ~
admlnlstrators pr1nc1pals counseljors, or, gachers ‘Lu’ .
L /M“ Lo ‘

Hypothesis (b): Counsellors are better predxctors oﬁ qulic'9~ “'A“ﬁ

_ , Ak
opinion than either ccntral offlceyadmxnistraz o
. . . . ,.“\' . -
to?f pgpncipals or téachers. , -

h ' ’

és 9K&§1"ed at the same.time as hyﬁothesab

, A '. . q e :

sy o
(a) and the samp'procedufes Wéwq’used The results indicated that
/

t " » - vo

' counsellors were s:gn1ficantly betuer predICtOTS than either teachers

.,

L .

P
or pr1nc1pals at the uo level of sxgn1f1c9nce Thus, although

hypothes1s (b) was not completely supﬁbrtdd ‘there Was ‘support for
4 ’ [

a part of it.. That 15‘ counsellors proved to be better predlctors
AR - .

of PUbllC op1nion than e1ther tegchers or Pr1nc1pals, but. not s1gn1—

8 "i . , . - . ‘ &
. . . . k.. ’ B . ' N

&
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ficantly better than central office administrators.

Hypothesis (c): Counsellors will score higher on the LOT than

either central affice administrators, principals,

/

or teachers,
A one-wWay analysis of variance was conducted to determine

if a significant statistical difference existed between the means of
- | .
i - 4
groups on the life ordentation variable. Also, a-test for homogeneity
a
r- '

" A
of variancg was conducted to determinc if  a %}gqificunt‘diffcrence -0

-

existed between the variances of the. groups on the LOT variable (see

. ! R “.
Table 25 for means and standard deviatians). :

. . . —
| i . . ‘
: . TABLE 25 , - '
3.0 : . '
MEAN AND STANDARD DEVIATION OF LACH GROUP

ON'THE LIFE ORIENTATION VARIABLE

* Group " Number * Mean ;, Standard Deviation
: - , .- :
. ‘ - Vv
1) Teachers . {252 131,82 15.38
2) Principals’ _ <0189 . . 132.54 14.84
B ., - b . |
b ‘ o . . .
3). Central Office S | .
‘ Administrators - 36 134.22  -°. 15:34 '
4) Gounéejiors ' .95 137.65° - T 15, .
) ‘ ‘: ) ‘\ . “ly 3 . “a
5) School,Trustee§; 012 - 128.25 'ikg‘ 21.03
MEANS . 133,08  © 15.48 %

e . ® . 1
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-

§ The test for homogeneity of variance found no statistically
r significant difference between groups.
The analysis ,of variance between groups on the LOT variable

: . ' [N .
yielded an F statistic of 2.91 which was significant at the .10 level.
« :

In view of the significant results discovered by doing an

, analysis of variance, a Scheffd simple pair-wise méan comparison was
. o ! N ' . ) ~

ﬁ done. .'The results yie‘l‘dcd one significant comparison at the .10 level

between variable 1 and variable 4, This means thaf counsellors scored
- significantly highen on the LOT than teachers (see Table 26).

- . . \

"~

g TABLE 26

‘ .o .
' PROBABILITY MAYRIX FOR SCHEFFé—MULTIPLE

.

COMPARISON OF MEANS - \ .

A

, Group - 177 .2 3 4

1), Teachers 1.000 0.993  0.943  0.044 ojgsi' \
‘1,000 0.985 ' 0,142 0.927 |

L [ TEN

2)-‘Piincipals

*a,

3) Central Office R ,
' 1.000 . 0.862° - .0.852 S

* Administrators

4) 'Couniplfors . B

. . . ] [ ' 4
v & . : ,ot
5) .School Trustees . N

Ve T ' , , )

-

~1.000 +.0:410 -
. 1.000"

~

/ B . Co b A Loy e “
C. Iy o W A
s.(c) was rejected. Tt :

However, suppo

AR
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was' found fderne portion of the hy ;hesié in as much‘as‘coﬁnsellors

scored higher than teacheré on the LO

at the .10 level Qf signifi-
s A

cance. No ev1den¢e was found to support the other part of the hypo—

thesis which suggested that counsellors would have higher LOT scores

- ) ‘\'

’ i [ n v
than either school trustees, central pffice administrators, or

-principals.

‘Hypothesis (d)

S

1
' A

Profeﬁsxonal cduca;q;s with a hlgh score on 1.OT

are better predlctors of puhllL OplﬂlOQ/Lhdﬂ

profe551ona1 educators with low LOT scores.
. N
s-

PearSOn—prbduct fidment correlations were calculatéd‘ﬁerfLOT

A\l

score and public opinion score Isee Appendix.E). On the basis of
X .

the Pearsoﬁ—product moment correlations, there appears to be no sig-

nificant relatlonsh1p between LOT score and ab111ty to predlct”

pub11c oplnroq Thus hypothesxs (d) was rejected

Secandery Hyppthesls: Blograph}cal,data were gathered on profes-

f

N
"

L]
N

. . ‘ .
'sigpal educators and school trua&ees. An-,

\ . r 4 . .
iﬁ%pial exploration of possibfe~re1ation§ ‘ Y

“between. biographical characteristics of

1pr6fe$sionél educators and their ability’
' ‘ L ' .
to predict public opinidn was warranted

a2 even” though no spec1f1c mentlon -of ‘expect

relatlonshlps in this area was mentloned
» o

<o 'the rev1ew of the literature;'; R

Q - S . . .

Nl
+

o

. . .
. Do . .

; EEREAY 4 L
o - .

'y -

-

1
L

ed

1n'

' B%ggfaﬁhicgl-data were dichotomized, that is, given a score Lo

‘ .
13

-Pegrspn-pfodUCt moment correlations were then calculated .
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: . , . v

»

Appendix E).

No relétionship‘wa§kﬁound betw ical data and

\
4 " N o

\ : .
prediction of public opinion score. Consequently, the secomtary

hypothesis was rejected. If a statist?cally sighifigant relationship

had been found, a-muifiple regression analysis would have been per-

. ]

. formed to discover whi ch combiﬁations ofeLOTlscofeE and biographical

)
3

" data,were associated with those persons who best predicted puﬁligﬂ

- 2
opinion. = ‘ | o |

In view of the fact that the analisiﬁ,of variance found \ £

counsellors’to be better predlctor> of publng mplﬂ\on than'glther

§

teachers or pr}ncxpals and that eounsellors obtalned a s1gn1ficantly
. L .

higher LOT scorg‘than did teachers, an andly%\‘ of c0Nar1ance was
‘ 1 ’ ’

undertaken in Qrder to determxne if thele was jany 1tteractlon between

the variable "job affiliation' and the life oTlentatlon that |affected

" v, 0

‘ [y ‘
‘

ablllty to predlct publlc oplnxon co T, o A

[ !
,l* . o ! .
oy analy51s of covarlanCe,'uslng LOT scores as the covarlate

S~

was performed on the data’ to dLeLover if there was a relat}onshlp .

‘e

JEr—

between JOb afflllatlon and ablllty to predlct fbl;c‘opi‘ibn wheh‘/

#:;(éounSeiLors), as we11'd§ABetweenlvar1ap;e.7 (prlncipéls) and.- varlable_

(i

v
1
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.

4 (couﬁsellors) at the .10 level of significance. These findings are
’ \ 4
consistent with those reported in Table 24.\ Thus, one can conclude

that LOT score does not significantly affect abilit} to predict
. ' A

public opinion.



A

\

" the EPE demonsttntfd that a public opinibn poll can be administ

e -

. CHAPTER V11

DISCUSSION AND IMPLICATIONS
The rescarch reported here dealt with two studies.  Study
one surveyed public OpinFon of residents of Ldmonton on certain
educational issues. Study two dealt with school trustees and profes-,

sional educators, and focused on their abdlity to predict public
? ‘ . . o
opinion on the same educational issues.

-

A}

Studz One

Several interesting Lindings resulted frop the first study.

d

Not only were these findings intrinsically interesting, but they also

provided valuable insight, for decision m&keﬁe, an publ%é opinion on
“educational issues. This information can per&it decision makers:to'
adequateiy_upderthke‘tﬁe~t sk of making decisions on the basis of
what the éublic opinion ip precisely, rathér_&han on the basis of
heatsay comﬁents. Anot valuable result is the‘fnct that this
sf;dy outlines avmgxhqdology—fdf use by school‘systems interested in
cdnducting their own public opinion phlls.

The procédure which was used in conducting the EPE has

several fedtures which mgy be of value to échool systems plannﬂng"tb

;fdé a public opinion poll. Perhaps of greatest valuye is the fact that

Pf;

N

‘&etﬁih a two-week period. thSequentiy, information derived from it

\

AN ' ’ : .
| . . .
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is ‘readily nvniiuble for those who may wish, to use it. . Another major
value of the EPE is the manual which accompanies it. This manual
provides a brief, but comprehensive, guide‘w%}ch enables interviewers

to cdnduct a poll with the minimym amount of difficulty. Desbite the’
E e ! . .

\ ' /

fact that much is wiitten about how intorviewers should conduct a
. poll,'few manuals are readily available o} use in the actual conduc-
ting of a poll. Finally, the EPE prévides infoipaxion on sampling
techniques and the selection of interviewers, which is probably of
value to those who wish to conduct 'a public opinion poll of education.
Somé of the results of tne EPE are most interesting because
of the light which they shed on educati?nal implication§ which go far

beyond the actual response to the question. The EPE discovered that

the public believes that one of the ways in which local schools are

particularly good is that the schools have good teachers. This view -
I b ) - .
)
is in direct contra#t to that which is frequently reported by the

- |

!

: news media or e;poundedvby one org%nization or anotjer. This f;nding
suggests shat both the media and‘the organizat;ons who purport to
speak for the public may very well not be doiné 56.( Decision makers
should, thergfdre, be Eareful in intérpreting‘ﬁhat these groups say

- about ﬁhe wishes:of the phblic, for they may be in error.

o~ Ihe;EfE fourid, as fhé-media freqhently'sugge%t, that the ‘.
public.is 6pp05ed to increasiﬁé taxation for educational purposes. )
Howevgr,‘th; reluéthnée to increase fuhds.sﬁould qét be interprgted o

+

'.as peapfng that the public favours educational cutbacks. ‘SpeC1fislm

cally, the public appeared opposediio educational cuts which would
o T - : : Ty
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\
. . . '3 . . ,
directlyvaffect the instruction that students r2ceive, such as
increased class size or reduction in Spécial'servlces, after-school .

activities, and.janitorial services. Similarly, the public was ih

favour of fund raising by local sLhoolq for educational programmes.

SN
w

Therefore, it appears‘that the public is not opposed to increased
educational taxation if the funds so raised“go to the prghects

. directly affecting the educational programme which students %eceive.
Support for the suggestion that the number of administrators bel

. £ '
reduced also corroborates the %aew that the public is only opposed to

P
those expenditures which do not reaglt in direct benefits to students.
On the other hand, howe;er, since the reduction of administragors was
the only cuy which the public was clearly in favour of, perflaps an
'léltérnate~interpﬁftation is posgible. The éndorsement of a erposea
cutback in administration may well be a reflection of the image which
administrators have been presenting to the‘public{ éonsequently; it.
miéht-ﬁg imperative that those’responsible for‘educatioﬁ, particularly
. those in adminigtrative positions, reexamine the image which tﬁey have
been projecting to the public.

In terms,of‘issues which the schools must ﬂégl with; the:
majority of the public chose difcipline above aﬂy othe; issue. How-
éver, }here was no clear-public opinion as to whether or not |
dis@ipline was too. strict. One point was clear névertheless, and
;thisﬂwas that the- public is opposed to using punitive approaches to
'hundling problem children and. preferred approachas thph~emphas1ze a
positive, ramedinl treatment. a ; | o

[

’ |
[ AT
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Finally, the EPE found that the public belieVes that a s

greater involvement by parents in their chlldren s eddcat)on was & ‘:ﬁ
t o

good idea. Furthermore, (espondents to the EPE placdh the pr1me '
- pl >

responsibility for a child's failure in school on his home life. It

seems that the publlC believes that parents have an 1mportant role to
%) f

play in the education of their children. Consequently, if parents «

N » &

e

\ . :
are to be able to fulfil ‘this role, methods must be developed which:

will permit thgmeto become more directly involved din the gprmal M

» o ;{f ;
S g

The EPE also pr'oved'to be a valuable tool -to‘-ebtain a =
>

megjure of public opinion. Use of the EPE enabled’ the ident1f1cat10n

%“-

education of their children.

.

of generel themes in public opinion such as the public's general

Y

e e wa P
reaction towards teachers, school finanaps, discipline, ang parental‘

involvement with schools. Thus, school systems appear to be able to
Q : . - L »
gain valuable information about the wishes of the public by Xonducting
- : »~ + ’,

a public opinion poll on ‘education.

S;uhz Tﬁo o

The seeend sfud;;'which dealt<wl;h school trustees and pfo-
, 'fessionel educators, rejected hypoihesie (a)\bfiﬁemonstratihg thet,
school trustees were not. better predictors of public opxnion than
either central office edminlstrators principals, counsellors or
teachers. Bvldence was found to support part of hypethesis (b), for~

counsellore were found to be better, predictors of public opinion then‘ﬁé

elther teechere or principals. Slmllerly. suppert wes found feflpeﬁt

Ei




- of hybothesis (c) because counsello:s'scored5Sighifjcant1x hiéhef
v . r - S c
than_ teachers on the LOT No evidence was £ound to support hypothesis

v

(d) which suggested that persons who ‘scored h1gh on the LOT would be

a
. .

bettédr predictors of pub11c opinion than those ‘who obtained Iow LOT

N scoxgs. Likewise, no support, was found for the secondary hypothesis
: In other words,-b1ographgca1 faotops @fre not found to be correlated

. . with accuracy of prediction of public opinion.” T . é}

- Although the reSeerch finding rejected hypothesis (a),'this
,should not be 1nterpreted as meanlng that the results are un1mportant
/

' On the c0ntrary, much valuable informatlon has been prov1ded,by the

re)ect1on 0 the.hypothesxs FLISt of all 1t prov1dés Support for :

\ \
.

_ the view that school trustees are n0\€ore aware\of pub11c oplnlon on
v . ' kN
v educational issues than any . group of profe551onal educators.. These .

‘

fxndlngs ‘have possxble far reach*ng 1mp11catxons for the dec1s1on

making process of school boards. fSchool trustees should ser1ously
. . . o
question‘their ab111ty“;o Judge pub!;c op1n1on on‘educatlonal 1ssues.

i ¢t‘
The. {act that they are elected by the public does not meay that they

A are in tune with the wxshes of the pub11c on educational issues.'

' = *ﬂ v . o

i j Therefpre, flamaking declsions which noed to refledt the wishes of"

o

o -~y

| i the public schoolitrustees §hou1d not regard¥themselves as the~‘:- Y

. ‘«\r g '\
fwducators were fbund to. be 3ust as capable as
‘ ‘

impligatioh‘for‘
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- .céhpot dismiss “the advice of prof0551onal edueqtors.on public opinion

§

o in an offhnnd manner. Furthermore ‘they should be more cautious in ‘_

\\‘~. \
presenting the v1ew of the public to Rrofe951ona1 educators who are,

able to perceive publdc opinion as accq\etely as themselveS;

-
.
»

. co Since no- ev1dence wa$ found to suggest that school trustees o,

! . are better predictors ‘af -public opinion than any of the fOur é?bups

"of professional- educators school boards w1sh1ng to obtain an
) S
accurate bstlmate of publlc opinion should not rely solely on the N

abxlity of school trustees to accurately perceive publlc opinion u' .

v

" ‘'while at the same time reJectlng the perceptlons of professional

' educators It appears that school boards w1sh1ng to have an accurate

. i . ‘ . -
t N _ 4

gauge of pub11c 0p1nion should use methods like the public opinion v

v . ‘_poll rather than rely'on the percept10ns of their trustees and pro—
. . \ ST . ’
fe551ona1 educators. ‘ o : e

e

leitations of time and money/do not always make it feasible
- ' to conduct accurate readings on publlc Oplnlon suchr as can be ob- -
\ tained with a public opinion poll In such 51tuations,; it 1s usuai
_,b‘for docision makers wh%gyish to reflect the w1shes of the public to’
contad% a fe: persons to obtain a sample of Oplnions ) This study

has found that counsellors ‘are’ 51gn1£acant1y better predictors of .

o ‘public opinion oﬁ educational 1ssues thaﬂ either teach‘rs or prmci—

«

e

i'pais. “In view of this finding, therefore, decxs1on mak"’ are welt

. ¢ ef .
i Yy +F . »

advised to solicit the counsel.lors' ‘views of public Opinion rather /m

]

, N than the views of pr.incipals or teachers. B o .

| There was ,no signif;cant correlatlon found between abilit

A -,{4 e




'

j‘ ey Y
to predict public op1n1on and life or&ontat10n4 I"~3dditan Y .

s1gn1fﬁtant correlations were found between either life orxenfht1on

- ' v

or,blographical factors and-ability to predict pupllc opinion.
Therefore, one should neﬁ look to either 1ife orientation or itehs oq
blographlcal data as used in this study in order to identify good |

'predlctbrs of publie opinion. Although nelther life orlentat1on nov/

~

b}ographical factors assisted in the ident catlon of accurate pre-
dicters of‘public Opihion,_this study foun that(counsellors were
‘better predicters of public opinian than either principals.or

‘ ) N
teachers. Therefore, occupat{gnal group affiliation appearé to have

_merit 4s a method of discriminating between accurate and inaccurate
. A . ‘ \\ . Coa .
predictors of public opinion.,

°
* \\(

'\; IMPLICATIONS FOR FURTHER RESEARCH

] Li
‘ . .

\

4

. ! : .
Currently, the Alberta Department of Education possesses

1 . -
. "

‘~extensi&e data onfthe state of education in the province. The de-
pertméht gethers information systematicétiy on sc¢hool huildihg‘costs,
teechef ealaries transportation‘ and a host‘ef othéf topics. ‘How-
eyer, 1nformation on public opinxon f% not systemat1ca11y gathered.

It would seem logical to assume that thOSe persons Tresponsible for

v}edncation at the proﬁincial level would want to bd aware of pub ic le

‘, opinion towards education A research project ceuld eas11y be set R

gi 7up to’ test the feasibillty of a public opxnlon poll on & prov1nc1a1 iy

Foo s A B , o

ﬂ-scale'on certain key educatanal'1ssués; if it is-found-feqs1b1e,

Ta




,‘ﬁ '

,
. wishes o; the pub11c. Moreoyer ‘the questlons ‘which. are developed

.lnpmfp!:f’fbr prov1noial ‘use could be used)by_SChool systems wishing to measure

v : ) N

75iotal publlc opinlon The resdlts of the prov1ncial poll could then -

-

i . r.-‘

aet as the ,criteria aga1nst whlchsthe 1nd1p1dual school' systems could

:J ‘.,< ! ‘ N /
B el Study Two should be repeated mak1ng two alteratlons in the

sample. The numbersmln the groups of school trustees and central

office administrdtors should be increased to the point- vhere each
}

group would have approxlmately 100 SubJectS ] This suggestion is made
., ‘

vbecause “in ‘this study, the mean score on predicting publlc opin1on

was almost identical for school ‘trustees, - central offlce admxnlstra-

| tors, and counsellors, but only the group of coungsellors turned out

to be'stetisticaliy significently better predictors:of puBIic opinion.

fﬁ?, | {than teachers or'principals.. Further Tesearch may reveal that by

TN . B

A i?‘~‘~ inore/?ing sample size of the groups of school trustees and central

YR T
W
! »

2 ”')._ offic% admlnistrators these two groups are also signx%icantly

SN \ LA

N better predlctors of public op1nion than elther teachers or pr1nc1-

h . . . bt
: . ° . .

F pals.‘ »V! Vo, |
| ® . | Another 1nterest1ng varlatlon wh1ch could be made to the
l model used for Stud; Two iyouid be to compare school trustees with.
." other groups in the communlty, rather than with professional educa—-

tors. It would Jbe most interesting to discover if school trustees ;

Do o . , e : : < N\
o . N . . . . B . - - N . . A - t o ‘- [ B s N
: - . - T (e . T [ “ [P v . : o AR S s
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are better predictors of‘public'OPinioﬁ than, say, the local Chamber
« of Commerce, the Prgss Club, the local PTA, or parent co;ncils that

a?e elecFed by;the‘pafenfs of children attending certain schools:

Sincé these groups all claim to be spékesmen for the public, it"ﬁqula

. . ,
be “interesting to discover how well they know public opinion.
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. N
: DIRECTIONS
| -
1. .: Attached you will find a copy of the Edmonton Poll of
Education. : :
2. You -are reqUested_td complete this poll by selecting the

answer which best expresses your opinion on the subject.

3.  Beside each question you will find an appropriate space
for your answer. ,Place an-X in the spage by the answer
that best expresses your opinion. ‘

4. It is'importhnt that you answer all questions in order for
" the results of this study to be valid. '

5. . The purpose of this poll is to determine public opinion on
certain issues in education. Once this is done the
information will ‘be tabulated, analysed, and forwarded to
the Edmonton School Boards. . Hopefully, this will provide
thein with.information which will assist them to make

| decisions which are in line with the wishes of the public.

6. Your cooperation is greatly appreciated. If you have any

' s ‘concerns about this project, call me at 434 9325. :

]

)

John Brosgeau
Project®Director
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' : THE £DMONTON POLL OF EDUCATION, 1973 ‘ -

»

\

1. Do you think that the follbwing issues are problemS with which
" the public (separate) schools in this community must deal, Mark
your choice with an X. :

,/ ' YES NO

a) Finances (1)

b)  Discipline - (2)
c) Facilities L (3)
d) Dope--drugs o (4)

‘ne) - Teachers' lack of interest/
ability , @ \ (5)

f) Parents' lack of interest (6)

T m) .Nothing good .

P

g) . School administration o (7)

h) Curriculum I (8)

i) Pupil's lack of interest - (9)

1) Vandalism —— o (10)

" k) Disrespect for teachers _ (11)

1) School. Board policies —" (12)

.m) Using new/up-to-date methods . (13)
n) We have no problems R o (14) .

. A

2.  In your op1n1on .in what ways are your loeal public (separate)
schools particularly good? Mark your choice w1th an X. ;
g2 : : YES NO_ .: - ;

. ) q“, ) Co . " R ~ S o ’

. Teachss | o ____ﬁ‘ % o (15)
Curriculud ) , ) _____: a * (16)
Facifities D N ‘I ~(17)
Up-to-date teaching methods o n‘ \ (18)
Extra-curricular activities o ‘ . " (19) .

£)  Small school/classes S e RO
‘g) Good administration T AN 2 ) B
- h) Good student-teacher. relation- . T e L
o . ' ships , —_4 _ ? CET (22) .
i) Parents gre interested/parti-- | e
-+ cipate , o (23)
) .Discipline W (24)
. k) :Transportation’ System e (25)
1) Equal opportunity for all o o (26)
P e 27)



'”i;~ f) Cancel any subjects that do not have the minimum number of :
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Suppose your public (separate) school board were '"forced" to cut
some things from school costs because there is not enough money.
. I am going' to give you a list ‘of many ways that have been .
suggested for reducing school costs. Will you tell me, in the "
case of each one, -whether your. opin1on is favourable or un-
favourable? . '
N . . s

a) Reduce the numher of teachers by increasing class sizes.

Favourable - o (285 S
Unfavourable
No opinion

b) Cut all teéchers"saléries by a éet‘percentage
Favourable N ; o (29)
Unfavourable : ' ‘
No opinion .

——

——

c) Cut out after school act1v1t1es like bands:, clubs,
athletlcs, etc. '
Favdurable - - L ¢
Unfavourable v
No opinion . , ,

d) Have the schools. run on a 12 month basis with three month
vacations for students, one month for teachers.
Favourable' g D ) o (31) s
Unfavourable ‘ . o
No oplnion

—

rsd

:é)“'Make parents respoﬂs1ble for gettlng children to and f&ﬁm;")
N school. - :

Favourable '_v,_ o . - B (32)
Unfavourable : . g . s
No opinion

w

—
e
re———

S

'students registered L
e Coe L S
L fFaVourable R L Do (33)
.~ ‘Unfavourable ' ' - ‘ co T

. Noopinion .7 . 2.
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—_ Gy
/Reduce Janitorial and maintenance serv1ces ‘ R
- {;: Favourable : ' i | ‘ ‘ o (35)'
“‘” Unfavourable , : D ;o
v** No opinion S L
./ ‘1 O
1) Keep present textbooks and 11brary books although it may mean
% usmg outdated materials. : ' : »
' ‘ y Favourable o ’ ” ‘ : (36)'
»'  Unfavourable | ___"‘ |
. No opinion
A . , .
W '
A1) Rfeduce the amount of supphes ‘and materials teachers use: in
. /,':j ' classrooms . .
3 . , ‘
M ! 3 ‘ ‘ : . .
i . 'Favourable ) , o - @37y
"yl . ' Unfavourable A ‘ ‘ _ p
.,jt-.',l\)‘\ ‘. ! No opinion ° S S/
\\ K) ) Reduce the number of counsellors'on the staff. - . o
l\_ -”‘N%’* "1 . ' ) , o L LT
L Fav&!) able ‘ R : ... (38)
- \(\ U Unfavourable ' . -
v A\ No opm\lon, - “
1) \Reduce special serv1ces, such as speech Teadx)ag, and hearmg‘
:ﬁfiu \ therapy & ; -
! " N ' o o AT o , . o )
S p Savourable e Lo, I‘g;(3g)
BRI nfavourable. = '.. .- B G ,
g@iﬂ LNo opin1dn ’,A-‘{ . *; ’ o e
e : m) Reduce the number of admmistratlve personnel
& ,Unfavourable 0 Dol T T R R
TP No opznzon ‘ o a
- InC ome schools, educational companzes ‘are g1ven contrncts to put.»‘ :

i ﬂ W methods“to teach the children in’ elementary schools .
c. skills, | :h_ow ‘to read, - These. are- caIled
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level of achievement the company doesn't get paid ,for those
children who fail to reach the standard. Would you like to
have such contracts made here; in this community, if the overall

costs remain the same? ‘ ' \\ .,
Yes . AT - e
No ¢ v ] » .__. o ' . ' v
'No opinion . . )
0 ' \
§§ Would you favour or oppose the 1dea of having your school board =

hire management experts to look into the costs of local schools
to see if the educational, goals could be ‘achieved less cost?
Favour, DI 42)h
Oppose . , T .

Don't know R , ' N ,

6. Would you like to see the studentsin the local schools' be. given
- national tests! so that their educat10na1 achlevement could be.
compared w1th studehts in other commun1t1e57

) Yes . . v ST (e3)
No L - L -
~No op1nion o o . ;:\

7. In some nations, the government allots a certaln amount of money
: for each child for hi dtion. The parents.can then send: ithe
“ , child to any public, sep fMte, or private school” _they choose{
" This is called the "voucher System". Would you like'to see
such an-adea adopted in this country? ' L -

ot

' F8vour B : _;'n. LA - (a4)
Oppose = e A

* }No opinlon ““ 'U.',.I . .o

R i , \
8. Supﬁose the local public (separate) schools said they need much -

'~ ' more money.. As you -feel at.this ‘time, would you vot to.raise -

Lo taxes fov/fhxs purpose or would you vote against Ta sing taxesi
RE Lgfor this prOgramme? : . A :

i :_{”'“ (451,

CFor \
B Against «"’i~‘ RS f

3‘:"nf-w,No‘op1n1on ?a,g‘:x Y fv , yu
: B . R

‘n"vlt‘has been su gested‘“l o
ﬁ ' pay a greater

ty taxes.. .

that real:vﬁ .

,}'_Would you, faVOur an. increnge"{iré ’:."vacial taxes 80

4at provinclal taxes ﬁe in Zeased fo.;f:i;;f
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O SR R PR . ¢ )
For .- \ - U o N
. Against ‘ N SR
‘ No opinion * _ T L o

PR , | —_— .
10. In some schools, teachers and students have fund-raising events ‘
to finance special projects for school equipment, after-school
activities and the like. Do you think it is a good idea or a

poor idea for the schéols to permit these events?

» " Good-idea Ve ' | A (47) -

A Poor idea . 3 - : ”
4 No opinion e Y.

11. ‘When some children do poorly in School, some people place the T ~7 N
blame on the children, some on the children's home.life, some S
on the school, and some on the teachers. Of course, all of - ‘

. these things share the blame, but where would you place the : Ve
chi'ef blame? S ‘ //‘*~‘ : " . -,

1
"

'Children . . | g ol : (48)
Home Life ' o
School -
Teachers
No. opinion

| L]

i .
2

.~ _one‘evening class a month to find out what they can do”ib{imp:qvég
« . their children's behaviour and increase their interest in SChOOi,\ '
work,  ‘Is it-a good idea or a poor idea? o o

NP . N NN \'A ,

ad

7;12. A suggéstﬁon.has‘been‘ﬁade’thdt %arents.hf schooiﬂbﬁilérppggtteﬁaﬁg '

‘ r»u.\,&“"' ‘ : ‘. o , . ' . ' .”.. b .
' Good™idea . . . . " x o , )

~ Poor idea . ) L y o
- No opinion Vo

T

\

. '13. How ao.ypu"feel‘aﬁbutﬁthé discipline in the ppblic‘(ﬁepéfate}.fjf
- schools? 'Is it too 'strict,-not strict.enough, or just-about
.o right?l e g REESUR T coy '

\‘.ﬁ T

o

oo strict X
Mot strict enough
Just aboyt- right ¢

oo Dom't kmow -

. -
. N
N .

14,18 "ot strict enough”: Can you tell ie what you méan? Inwhat .
" way is ‘discipline not strict enough?’: Mark your choice-with an X. "

YES. NO .

[T
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¢) Disrespect for teachers . (53)

d) Rules are not enforced - (54)
e) Dress codegs too liberal : (55)
f) Vandalism 1 T (56)
g) Parents are not interested in

school uffairs /:_$_ (57)

|

15, Some students are not 1nterested ip, school. Often they keep

16.

17.

18,

. thcy give less time?

other students from working in ach&él What should be done in

~these cases? Mark. your choice ﬁ;tﬁ an X.

——

SRS e
Don'f know Yo

L)

0

n. YES N

a) Speclal classes for all who are -

not.interested S i (58)
b) Expell them ~ - ‘ .o T T (59)
c) Offer“better/more in ng T : _

.turriculum/teaghi ) (60)
d)' Spetial counsefl'if’ T " (61)
e) Harsher diSciplirfe T (62)
f) Vocational training . e T T (63)
g) Make their.parents responslble - T _ (64)
h) .Put-in school for problem . s

students \.. _ L (65)
i) Teacher should take more inter-

est in such students (66)

|

Some people say that if the schools and the teachers interest the

- children in learning, most disciplinary problems disappear. Do

you agree?

Agree ’ | . . t67)

Disagree -
"—'_"

No epinion f
In the schools in your community, ef%u think too many educa-
tional changes are being tried, or not enough? -

Too many ‘ o ' : ‘ (68)

Not enough
About right

In soge schools, time spent by student in classroom is being
reduced to give morg time for indepondent study, that is, carrying

out learning projects on their own._. Should the local schools give

more time to independent study thaa they pkesently do, or should

\
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More ’ . . (69) ,
Less ' .

About, right now ‘ - .

No opinion _

Some people feel that.too much emphasis is placed in the high
schools on preparing students for college and not enough emphasis
on preparing students for occupations that do not require a
college degree. Do you agree or disagree?

Agree A - (70)
pPisagree
Nd opinion

|

Please place an X beside the appropriate statemént which applies to

you.

Where do your children go to schopl:

Ry

a) No children in school L (71)
b) Public school - . A .
c) Separaﬁe school , j::
Sex Py
a) Man : T - (72)
b) Woman o
Religion L
‘ P - b -~
a) Catholic (73)
b) Other .
- /f"\
Age g N
& \‘
a) 18 to 29 A Y ; (74)
b) 30 to 49 < N
c) 50 years and over . 9 -
'Educution (last grade completed)
l;‘ Elementary grades = ° . : . (79)
b) High School incomplete ) _ .
c) High School complete R
d) Technicsl, Trade, or Business School __
@) University incomplete .

University graduate

s
] ) . M ;‘.

[y
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FNVOLE T (76)

Skilled 1la %m ‘
e) Unskilled )abbur
f) Nonlabour force

g) Undesigjrted . »

NRRRRN
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John ﬁt sseau ..
Projq(prirpctor

DIREC

OPINIONNAIRE BOOKLET
1 .

TIONS

1.

Attached you%ll find a copy of the Edmonton Poll of
Education. ‘ ) .
You are requested to complete this poll by selecting the
answer which is most frequently selected by the genegal
Bublic in this community. DO NOT answer these questions
with your own opinions.s But rather answer them as you
believe the general public would.

Bes1de each question you will find an appropriate space
for your answer. Place an X in the space by the answer
that outlines what you believe is the public's response.

The purpose of this study is to obtain estimates by -
educators on public opinion. These data will enable us to
identify educators.who are the best estimators of public
opinion. .

Please return th@ completed questionnaire in the self-
addressed envelope by February 21, 1973,

¢

1f you have apy concerps please contact the project
director at 434 9325. e .4 ,

It is important to answer each question as failure to
answer any one item 1mpa1rs the meaningfulness of the
survey. :

. Remember - answer these questions as you believe the
gggpral‘public would.

117



Please complete each of the following questions.

THE POLL OF EDUCATION,

1973

|

S

o
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Select fhe answer
which you believe is most frequently selected by the general public
in this community.

1. Do you think that the following issues are problems with which the
public (separate) schools in this community must deal? Mark your

choice with an X.

Finances

Discipline
Facilities
Dope-drugs

Teachers' lack of 1nterst/ab111ty

Parents' lack of interest
School administration
Curriculum

- Pupil's lack of 1nterest

Vandalism

Disrespect fér teachers .
School Board policies ,
Using new/up-to-date methpds

‘We have no problems

YES

RERRRENY H-—-l“.l |

1]

ERRRRRERRERES

z

0

Q1)

(2)
(3)
&)
(s)
(6)
(7)
8)
o)
(10)-
(11)
(12).
(13)
(14)

2. In your opinion, in what wajs are your local public (separate)

schools particularly good?

l .

a)
b)
c)
d)

Teachers
Curriculum
Facilities

“Up-to-date teaching methads

Extra-curricular activities
Small scbool/classes K

~Good administration -
"Good student-teacher relation%.

ships

Parents are interested/ part1-

., cipate
Discipline

Transportation System -

Equal opportunity for all
Nothing ‘good ',

4

Mark your

]

<

choice with an X.

ES

SRRRARRR

3y

i

&

1134

=

0

ARRRRRRE

(15)

(16)
(17}
(18)
(19) -

(20) .

(21)
(22) -

(23)

(24)

(25)
26)
(27)\.. "



SUppose your public‘(separate) school board were "forced" cyt
some things from school ‘costs becduse theére is not enough money. ,
I am going to give you a list of many ways that have been

‘suggested for reducing school costs. Will you tell me, in the

case of each one, whether your opinion is favourable or un-
favourable?

"
v AY r

a) Reduce the number of teachere by increasing class sizes. r,

Favourable | (28) .
Unfavourable
No opinion .

-

PRy

b) Cut all teachers' salaries by a set percentage

Favourable | L | (29)
Unfavourable :
No opinion

Q — ‘e

-

¢) Cut out after-school activities like bands, clubs,
athletics, etc.

Favoureble | . ' (30)'/.|_
Unfavourable ’ e ' '
No opinion . - \
d)  Have the schools run on a 12 month basis with three month _
vacations for students, one month for teachexs B 1
: Y : ' E
Favourable I ; 1y - .
Unfavourable L ‘ .
No opinion
e)’ Make parents responsible for getting children to and from B
' school. : :
Favourable
- Unfavourable-
No opinion ,

— ‘(32)
£) Cancel aiy subjects that do not have the minimum‘ngmber of
- students registered. L R T

~ Favourable o
‘Unfavourable | o

m opilnion‘ . . : . | A. . j . ! ok _:

b(33) -y

.
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8 ‘Reduce the number of subjects offered
Favourable ‘ “___;‘ o - (34)

‘- Unfavourable : L
No opinion o

h)  Reduce janitorial and maintenance services |

Favourable . . : | (35)
Unfavourable .
. 'No_dpinion
v S\ 13 \ k . .
i) Keep'present textbooks and lﬁbrary books although it may mean
using outdated materials.

N 7.
FavodéLble ’ o (36)
Unfavourable Vo " - '
No op1n10n | :::
i) Reduce the amount of supp11es and materxals teachers use in
) - classrooms. .

Eavourable o x (37)
" Unfavourable ' . : : .

No opinion ,

\~"‘ ' ) ) o

- K)o Reduce the number of counsellors on the staff. R

Favourable - 2 ' (38)
Unfavourable. -’ | :

» . No opinion

e,
———
—

a 1) Reduce .special services, such as speech, readlng, and hearing

o therapy . .
Favourable, | L - ©(39)
Unfavdurable = : 0 .
No. opinion iy -
‘ m)’;Reduce the number of admlnistrat1ve personnel
° 5 'Fevourable ST R 1)
RO Unfavourable . : . e T o
No opinion " '

j,4.~,In some schools educational companieg are given contracts. to put
. in new methods to teach the childreif in elementary schools

- certain’ basic skills. 'such as how to read. - These: are called L
%-;7i“perfbrmance contracts" If ‘the. ohildren don't reach 8 certain

-\\ " : . ';,j_f w0 s \\»
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level of achlevement the company doesn't get: paid for those
children who fail to reach the standard. Would you like to .
have such contracts made here, in this community, if the overall

costs remain the same? . . Q?
Yes R o (41) |
No o L ' ‘

No opinion

Would you favour or oppose the idea of hav1ng 'your school board
hire management experts to look into the costs of local schools
to see if the educational goals could be achieved at less cost?

‘Favour o - (42)

Oppose -

Don't know : : .

"Would you like to see the students in the local schools be given
national tests so that their educational achlevement could be A
compared with students in othe %ommun1t1es?

Yes A ' . . -(43)
No - ' :
No opinion

In some nations, the government allots a certain amount of money,

for each child for his education. The parents can .then send the -

child to any public, separate, or private school they choose.

This is called the "'voucher system". Would you like to see

such an idea-adopted in this country? N -
. @ :

-

Oppose ' . __
No opinion ' '

Favour | | | ' " (44)

Suppose the local public (separate) schoolg said they need much
more money. As you feel at this. time, would you vote to raise
taxes for this purpose, or would you ‘vote against raising taxes
‘for this programme? : , :

For T gy
Against cLN I o ‘

_ No opin}on S ' - =

It has been suggested that prov1nc1a1 taxes be increased for ‘
everyone in order to let the’ provincial government pay a greater
share of" schpol ‘'expenses, and to reduce local property taxes.

" Would you favour an increase in provincial taxes so that real.

estete taxes could be lowered on local property?

o . ) e . . . . .
g . S . ; . .

DR
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For | ‘ o - ' (46)
Against :
No opinion ,

. ) «

In some schools, teachers and students have fund-raising events

- to finance special projects for school equipment, after-school

11.

" Poor idea

activities and the like. Do you think it is a good idea or a
poor idea for the schools to permit these eve%égs?

Good idea 47y

1]

No opinion

When some children do poorly in school, some people place the

" blame on the children, some on the children's home life, some

12.

13.

14,

. No opinion L : -

‘Not strict enough
- Just about right '
Don't know -

on the school, and some on the teachers. Of cvourse, all of
these things share the blame, but where would you place the
chief blame? ' i

Children . _ o . (48)
Home Life ‘ ‘ ‘
School

Teachers

No opjnion o

T

A suggestion has been made that parents of school children attend
one evening class a month to find out what they can do.to improve
their children's behaviour and increase their interest in school.
work. . Is it a good idea or a poor idea? ) .
Good idea’ 5 , T (49).

Poor idea - . . :

1

How do you feel about the discipline in the bublic-(sepérate)
schools? Is it too strict, not strict enough, or just about

‘right? -

Too strict: e - ' S (50);.‘

)
\

1411

If "not strict gnough“:(Can you téfl e what' you mean? ' In what

~ way is discipline not strict e€nough?, Mark your choice with an X.
" a) Teachers lack authority . . ' .~ . - (51)

b) Students have too'much freedom T . (52)

e .

s



15.

16.

17.

123

c) Disrespect for teachers . ' o (53)
d) Rules are not enforced - 54)
e) Dress code is too liberal - é55)
f) Vandalism - (56)
g) - Parents not interested in T Lo

. school affairs (57)

Some students are not interested in school. Often they keep
other students from working in school. What should be do
these cases? Mark your choice with an X.

o

0

=z

ES

=

a) 'Special classes for all who are

not interested - L . ‘ (58)
b) Expell them ‘ o - (59)
c) Offer better/more interesting -
© curriculum/teaching methods (60)

N

1N

d) Special counselling . (61)
e) Harsher discipline . . (62)
£) Vocational training o T T (63)
g) Make their parents responsible = . (64)
h) . Put in school for problem T o
students ' ' o (65) - .
i) Teacher should take more inter- ‘ C .
~est in: 'such students : . (68

|

Some people say thgt 1f the schools and the teachers interest the
children in 1earn1 , most disciplinary problems d1sappear. Do
you agree? o .
Agree ¢ ' DR . : : (67)
Disagree ) <o - ‘ . .
No opinlon

?H-‘I

In the schools in your community, do you think too many educa- *

- tional changes are belng tr1ed or not enoughm

" Too many - - , " (68)

_-.Not enough . v . - - :
".About right . - - RS )
'Don't know T f}~ ‘

18.

SR '(_‘-

- T

In some schools t1me spent by student&}a~classroom is bezng

- reduced to give more time for ihdependent study, that 'is, carrying
-, out “learning projects on ‘their own. .Should the local schools give
. mqre time to.independent study than they presently dq, or should B
- )they g1ve 1ess time? L e 7 o~

L
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’ . "> ‘

More T e (69)

. Less o L B

d .+ About right now o S

oy No opinion

‘; - ' . . .- . ' - ) . ‘.
Lo 19. So$e'péop1e feel that too much emphasis is placed in the high

schools on preparing students for college and not enough emphasis
on ;preparing students for occupations that do not requirg 8

| Co}lege degree. Do you agree or disagree?
' ) ) ,
- Agree , o . S . (70)
Disagree . \ . o
. No opinion ‘ L

'
. 1
\

|7 | : | o
" Please pLaéé an X beside the appropriate statement which applies to
-~you. .. - ‘ .

Where do your children go to school:
,' » ~ ‘
“  a) No.children in school s ' (71) .

'+, b)* Public school
' ¢) Separate school

]

Sex
a) Man N
. b) JWOman

|l

'-; Ri:igion ' B ;T : - L -i ‘ | N

a) Chf olic o . . . e 1 a .(73)
/ b) Othe | : ~ " | '

B

"Age ' o

e, a), 18to 29 . o . (78
’ " b) 30todd T o , Lo ‘
c)~,$9 years and over

18R

_ Bduéptibnv(lastfg:age completed) S R

&) 7 Elementdry. grades '

-3 .b)  High Schqol ;incomplete
" .-¢) High School complete - . o

L d) - echnical!, Trade, or 'Business School

"'®) . University incomplete .

' University graduate: * . ‘

b¥j~1¥j:l;‘4{‘




Occupation of Chief Wage Earner

a)
b)
c)
d)
)

f)

g)

Business and Professional -
Clerical and Sales

Farm ' ‘ d
Skilled labour

Unskilled labour
Nonlabour force
Undesignated

]

,'
'

RN

(76)
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- OPINIONNAIRE BOOKLET

PART II
B

'DIRECTIONS

. ‘/ ‘

Answer the fol;ow1ng quest1ons w1th your own oplnrpns NOT as you
believe the general publlc would - respond

'Read each of the follow1ng statements -and dec1de how much you agree
or disagree. ‘Show your choice by placlng an X before the appropiate

- "number. Use the code below. | - R (
| | tl)“" _ I‘agree VI ) . - .
@ 'I.agree a little . o o :
;(3)" = Undec1ded
[(C)) “fl ‘\I dlsagree a 11tt1e .
VVL ; | (5) . :.I disagree f RS i ) ‘ TR "\‘ R
- - o 'f“ ;o - | ‘;5;;\~ NOTE: e
| o There are no rlght or wrong answers .
| - ' -.There is no tlme 11m1t o . L | %ﬁ

”Answer all.rtems o

o

. Ea L3N o s " A
o _ ..Mark only one. choice for each 1tem e
| '1) Th,u "1L;Most interesting, axciting past1mes xﬁvolve much cost for. :ﬁ
; R ‘ “the right kind -of equlpmenr.. —_ (1) (2) ‘(3) ‘;
v | (4) (5) ",fm N - o (77)
o ﬁigjfﬁ,fbf:.?‘aeing part of 8 hew struggling enterprlse is more ; L

ith a well establxshed
(2) (3) (4)

:llflThere is<mora pleasure 1n,be1ng freed from tasks ~foy;j
by ~machines thanﬂin*o”eratlng them (1)




4)
3)

6)

1)
8)
9)
10)
11)

-~

12)

13)

14)

15)

fa

|

\

Untrimmed trees in the wild state never approach
the beauty or symmetry of those properly culti:
vated. (1)  (2) (3) (4), (5)

,The old values of thrift, order, sacrifice and
being on time are still the way to success.

(1) (2) 3) - __ 4 (8)

Postponement of marriage or tie raising of @
childreén until onc can enjoy ‘material posses-
sions such as cars or hodses is desirable.

M @ ) @) ()

Being alone in a large, unfamiliar city causes
one to feel small or insignificant. (1)

(2) (3) 4) (5) Py

Although modern art doecs not show things as
they exist, it has a hidden, attractive

quality. ;T_jl) @ 3 ™ __ )
Y

One of thc.delighfs of life is the excitement gained
from not knowing about tomorrow. 1) (2)

3 @ ) \

Persons carless in personal appearance should be .

required to model after those who dress with

style and care. . (1) (2) (3 __ (),
(5) '

A well-run orgahization is under the direction of
a man who defines work-roles exactly. m

@ (3 @) __(5) v P

The world problems of over-population, qﬁarra among
countries and threats of war should make one hesitate
to bring childgen into the world.: (1) __ (2)

(3) 4 ) - ’
_— “"‘)‘5,—

It is right to cﬁnnge}lqys vhen most people dis- .
‘Tegard them. (1) (2) Qil\ ) (5

A
’

2

The care and concern of those professfonals who
help in time of bereavement or loss is praisé-
worthy.. __ (1) __ (@) __(3) i’“‘k“) )

’P;bqenting a Shakespearian play with actors dréss
as Eskimos instead of in regular costumes would b
in poor taste. (1) (2) 3 )y -
e = K

. ' ,

@
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(81)

(82)
(83)
(84)
(83),,
(86)
(87)
(88)
(89)

(90)

1)

[
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16) Hiking or talking with friends are to be pre-
! ferred to driving cars and beirg in competitive
sports. ___ (1) (2) (3) (4) (5) ' (92)

17) Persons who always want to change rules, or add .

disruptive and different ideas to a meeting

should be brought into line. (1) )

(3) (4), (5) o (93)
. L
- 18) Newspaper and news reports 35 multiplonurdersn
are useful, because pcoplé Will then take precau-

tlons. (1) _ () -___(3) 1)  (5) (94)

19) Being free to travel and see different things is
.« more important than using one's money to buy '
. houses, cars, land or furpiture. (1)

(2) (3) (4) - NO) (95)

~

20) Fortuhaiely, group pressures can be brought to
bear on young people with extreme ideas. (1)

@ _(3) (&) __©® (96

21) Pleasant memories of past accomplishments are
better, than looking to the indefinite future.

n - (2) (3) O ¢ I (97)

PRSI

22) . Living in a comfortable manner must include
some disorder, and some irregular arrangements.

M, @ _ () @y ) - (98)

23) The trend towgrﬁ big-game "hunting' with cameras
only may attratt more péople to safari expeditionms. TN

M@ 3. @ () . (99)-

24) Years of experience in dealing with life or work '

problems provide ready methods for handling most
present problems. (1) _ (2) ___(3) __(4) .
) ‘ (100)

25) Some guilt and self-disgust over past mistaken .
* actions helps oné deal with the present. _ (1)
@) (3) @) (5) ‘ (101) -

26) Being involved with the birth of new life, such
as in a hospital nursery, must be an enjoyable
experience. (1) (2) (3) 4)
__( : .- (102)

Making an unfailing habit of keeping one's home :
. and clothes in.order is very desirable. N ¢))
_(2) 3 4) 5) - .

27)
*.(103)




| 129

28) All too often parents don't know about or are
unaware of their children's failures or short-
comings. (1) < (2) (3) (4) (5) (104)

. 29) A manager must avoid any personal feelings or
" involyement in dealing with his workers. 1)

@ 3 _ @ __6) ' - (Q05)
30) Being always’ opeﬂ to a change of plans or time <™
schedules increases one's enjoyment of life.

@ G __® __6) T, _(106)

31) Pigtures of bleeding, dead or injured soldiers
certainly make one fearful and wonderous about
modern weapons. L (1) (2) 3 .4
) ‘ (107)

32) Free interpretive dancing is generally more
pleasing to watch than exact, traditional dance
forms. 1y _ Q@) 3 @) __ (5) (108)

33) - A successful person does not act without much
h concern and caution about what others will :
think. (1) __ () ___(3) __ @4 __ () (109)

34) The saying that, 'there is nothing new under
the sun,” is mostly true, because little is
really new. (1) (2) (3) 4)
(5 (110)

35) There is a peacg or inner serenity to be gained
“ . from attending the last rites of a departed one.

M _@ _& _& __6) , (111).

36) Self-discipline and refusal of immediate pleasures
. will result in gains, but hardly in a meaningful
life. _ (1) __ (2) GGy ., @ (5) (112) -

37) A translation of a Shakespearian play into modern
slang wording could prove interesting and give C
new understanding. . (1) __ (2) __(3) :
—@® (3)
'

38) There is something overly immodest, almost in-
. decent, about the bodily movements in modern .
: dancing. a) - (@) (3) 4) .. () - (114)

39)  The q(::;tainty;of the future gives sound v
' Teason for some fear. (1) 2y __(3) -
@ __(5) | A ”

.13

4’(115}

N Y
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I4 is sad, but necessary, that children be

{

i’a to face the realities of death gmd
the cru@lties of life. __ (1) ___(&L‘ '

LGB @ __(®) . ‘ (116)

~—y

—/
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APPENDIX C



\

INTERVIEWEI 'S MANUAL ' \ '
!‘lv ' .

1) Necessary Forms

Check your packet to see that you have the necessary items

which are:
. ‘ : Ayt
A) A list of add@resses at which interviews are to be

o

conducted.

B) A supply of questionnaires. One for each address plus.

one for you to read and familiarize yourself with.

\

N

IC) A map of the city.

"D) A letter of introduction.

2) ' Procedure
Upon completion of an interview:
\ A) Check off the address on your sheet of addresses.

@ , .
B) Write the address on the answer sheet.

3) Returningﬁof Assignment

When returning your materials always 1nc1ude three items

* A Al questionnaires

B) The list of addresses.

C) Maps.

[

4) ' Starting Point

‘ (“glﬂake oniy,one interview at ench,ddﬁreSs.



5)

.6)

B)}"Drunkenaig - " Avoid interviewing a p,

133

Who is. Eligible to be Interviewed?

A)  Age - All persons eighteen years of age or older.

(y I
B) Residence and Citizenship - Any resident is eligible,

whether or not he is a citizen of this countfy.

'C) Sex - In some households youﬁuill find more than one
veligib{e person aged eighfegu or over.: dnder this
circumstance, use the follouing procedure to selgét the

N person to be interviewea:

If there are both a man and a woman at home,

attempt to have the interview with the man.

If there is more than one man at home, ask to
~_interview the youngest man aged elghteen or
-.older.

If there is more than two eliglble women at
home, interv1ew the oldest .-woman 'aged eight-

een or over.' . ; e ’

Naturally, if there is only one woman at home
you will interview her.,' ,

!

Disabilities and Handicaps .
You will encounter some peoule who,'because of a handicap;'willf

be difficult to 1nterview.- As a’general rule, interview only

those w1th whom an ingérv1ew caﬁ be conducted with .reasonable

facility Avoid 1nterv1ewing'the fbllowing persons

A) Poor qul1sh Comp;ehonsion and Speech - Db not 1nterview
. : ~
‘,anyone 'who cannot understand or speak English

on who is drunk

=Remember, aperson who hns had a couple of drinks\is i

usually not drunk and is suieable for an interview
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) Mental Disorder and Senilitx_- Avoid interviewing those

""who exhibit symptoms of severe mental incapacity.

D) Deafnessl,Dumbnessl Blindhess‘— Interview only those w1th

e ‘ whom communicatidn is possible.

- f \

7) Hours of .Interviewing N

'Interview only after 4:00 p.m. and stop by 9:30 p.m. on' week:
days—-Monday through Frlday——and anytime on Saturday and
, .

: “Sunday. . This rule is absolute and should not be deviated from.

Failure to follow it will result in your going to many homes

when no one is home to be interviewed.

8) . Break-Off

When a person refuses to complete an intervlew this ls called °
a "break-off". In thls case, destroy the partially completed
questloﬁnairq aS‘1t has no value to the study. Make a note of
this. on your eddress'llSt, b | | |
-9) ARequel |
>The interviﬁyer who approaches an interv1ew expect1ng to get
an 1ntervlew, usually does. If 8 person refuses to be 1nter-‘;

i viewed note this on your address list and seek another

‘,interview.. e L

"3;'10):“1Te1ephone Interviews R ’f ‘ : ?;ff‘ S ; —

';All interviews should be conducted in households 1n e face—to-

1‘

v



oW 135

+

face fashion. No telephone interviews should be conducted.

11) IPreparing for the Interview
A) ‘Check to make sure you have all the necessary materials
Iincluding‘something to write with.
B) Run a trial interview with a member of your family.
C) Select an'eppropriate time for'interviewing.
D) Do not carry too many nateriels so that you iook like
) '

" a salesman.

E) Do not hesitate, move with confidence and decisiveness.

.

12) Infroduction;

Following these suggestions will facxlitate a person to carry

out an interview in a smooth fashion
- ¢
A) Introduce yourselff . o

B) Introduce the reason.for your visit. Mention the letter

which was mailed to the household at an earlier date.-

) Remember - most people enjoy being interviewed" end are

interested in educetional issues.:

o

D) Every answer the respondent gives is rightb Dd'not give

- him the impression that you are testing his intelliisnce .

" or his knowledge

t
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13)  Rules for Using'a Questionnaire
Do not change the questionnaire in any way.
A) Do not permit the respondent to skip any questioms.

Advise him that it is important to this study that no.
‘ )

questions be omitted. : .
f_écros s

B) If a person refuses to answer a question, writ

the answer space 'refusal.

)

14) Impartiality

As an interviewer your job is to obtain a measure of public
opinion. Therefore, you must maintain an attitude of

impartiality before and during the interview.

John Brosseau

" Project Director _
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© 7 . 'BIQGRAPHICAL CHARACTERISTICS OF RESPONDENTS
' S IN SAMPLE ONE
' Characteristic o 4 o Percent ‘
. ' Al . ._\f
Where do your ch11dron go to school?
Y ‘
a) Public School ) 36
b) Catholic School ' _ 16
‘ c) No children in school o 48
. ' ’ :
Sex
o o . a) Male : 50
" b) Female . 48
c) No response - . ) : .2
Religion o
"« a) Catholic . |
e b) Other . L C A
t Age | N 3
‘ . a)'18 - 29 years. . — 24 .
» + . b) 30 - 49 years - S R 45 -
) N c) 50 years and over . - 29
" : d) No response . . 2
( Education (last grade completed) o ‘
a) Blementory grades , f%? - ) S R
b)- High School incomplete o . N 25
ST ¢) High School complete R 29
"1 . d) Technical, Trade, or Business School . 1 -
SN e University tncomfoto 1w ‘
n KRR f) Univefsity g:adnlto e e 13
B . ' ) Ng Tesponse’ ?’Q' ' R R | :
o ; \ ' "‘. : L ‘. N
AN Occupation of Chiof Wage Bar?er . ,
RR AT ..a) Busiuoss and Profbssxonol f .‘,x §:: 43
o .b). Clerical and’ Sales\~f x..=.g T e ¢ 1
“Q‘&_ c) Fnrm ,:”n__‘ o A S 20
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Appendix D '(Cag jnued) ‘
Cha'raéter'is.\tic , | ' Percent
~d) Skilled ‘labour 24
~ @) Unskilled labour 1
f) Non-labour force -3
- g) Undesignated 16
h) No response 1 )
/



",

APPENDIX

.
-

» A}
Y




141

000°1 azxo00g wotutdpy dtrIqnd (8
790°0- " 000°1 * aa03s 101 (1
0£0°0 090°0 000" 1 19A31 [vuoyiedmag (9
00T°0- €S0°0- 66S°0- 000°1 : | woysdnpy (s
g . ‘n - - . )
LZ0°0 2zo°0 600°0- 0S0°0- 000°T ° . L. ¥y (¢
, . A
g :
$L0°0-  L00°0- 6L0°0 $90°0-  £60°0  000'Y : < ", sorByroy- (g
610°0 £60°0 ¥6Z°0 162°0- LZZ°0- T10°0- 0001 ) o x5 (z
. W/A < . - N
620°0  650°0- (IT°0  160°0- 80R°0 9%0°0  I¥Z°0- 000°T  (6OWS uy waptvD (1
g c 9 s v £ z 1 _ atqeiasp

e R R

B_oom NOINIdO 3..32 anv

‘Y00 LO1

‘V1VA TYIIHdVY9019 40 g:.jm.mg

®




