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‘Tconsultlng ln the context of contlnulng teacher educatlon..

71n teacher educatlon.‘Vi.”i,r‘-/

Qy51s brlngs to the surface fundamental 1nadequa01es of these

hf;underl oc1al theorles for a deeper understandlng of pre—>-

.ﬂ..;

iisultants and teachers,vthe 1nvestlgator 1eaps 1nto an explora—rl,'

-

ThlS study re searches the meanlng ana 31gn1f1cance of

Calllng into questlon the domlnant paradlgm whlch has gulded '
i / :
thought and actlon 1n consultlng,,the study probes more '/"““

engaglngly at a deeper level of meanlng It calls upon sev—.

7 -

‘eral new and 51gn1f1cant developments 1n modern socmologlcal

n

‘theory for alternatlve orlentatlons to educatlonal research

, fand through them expiores multiple perspectlves on consultlng o

csne

Adoptlng a crltlcal framework of analy515, the study

1n1t1ally uncovers and makes exp11c1t root act1v1t1es and

K
I

ﬁhldden lnterests in tradltlonal 5001al theorles w1th1n Wthh

:-promlnent V1ews of consultlng have been embedded : The anal—f ‘4““_l

/

/‘

ffemlnently meanlngful, 1nt,rsub3ect1ve relatlonshlps.‘dThe : 4'_-f

ways of V1ew1ng consultant teacher relatlons.; The wrltlngs EREE

a

“of selected phllosophers and soc1olog1sts of phenomenologlcal -

and crltlcal orlentatlons are 1ntroduced as a basms for recon—""

N

ltceptuallz1ng consultatlve relatlonshlps and reorlentlng educa—"'

. . Lo
’tlonal research practlce.,n,'

&

Conv1nced of the need to capture the experlences of con—i!

!

tlon of concrete 51tuat10ns whereln flve teacher educators

S

“,‘ K



”

- and educational administrators‘have engaged‘ln consulting.
?fgﬂ S ' '_yThls return to the llved Worlds of consultants and consultees
'ﬁ7kﬂe;:' "t _‘reveals new 1n51ghts\1nto the fundamentally human and SOClal
_dlmen51ons of consultlng whlch educatlonal research studles
o tradltronally have glossed over. Complementary phenomeno—
'loglcal and crltlcal 1nqu1ry orlentatlons allow the researcher
';and 1nterv1ew part1c1pants to engage jOlntly 1n crltlcal § ;,;3
Ve :reflectlon in an attempt to 1llum1nate the-essence that‘
hgrounds thought and actlon in consultlng in educatlon .and,

-

' 1n the process, to unpack theiaﬁeper meanlng of authentlc;

'ldlalogue.. The lnvestlgator s re collectlon of crltlcal \{u

P o ‘moments in. the study represents an- 1n1t1al attempt to capturerTi
R IR L

,the sense of hls co—partlclpatlon ln ‘and transformatlon

"lthrough the research progect. "..”l'o"’
The study concludes Wlth the outllne of a collaboratlve
ddplan for recastlng a profe551pnal’development program for‘a
-spec1flc communlty of teachers and educatlonal admlnlstrators..
%f-d_I"f: ’jf 'Suggestlons for praxrs are proposed at the level ‘of 1nst1tu?

’ . g
tlonal and. departmental structures and, more fundamentally,i

'at the level of the 1ntentlonallt1es of program planners,
“iadmlnlstrators and 1nstructors. ThlS plan for renewed actlon
:.1and reflectlon serves to concretlze the study and to aSSlSt
 the research part1c1pants ln thelr mutual search for new

'aways to elevate thelr c0nsultat1ve relatlonshlps w1th teachers,

. b ot
|

In a summary chapter, the lnvestlgator descrlbes the

mutual 1nterconnectedness of both theoretlcal and practloal

: thrusts. Through a-. research procedure ‘which: attempts to -




€

: A ,
dlsplay dynamlcally a dlalectlcal relatlonshlp between theory

and practrce, the study supports a hew conceptlon of - "the

pragt;caf' educatlonal research. It encourages future

, )

\ ~0 »

E gn f&searchers to undersﬁbnd more .. fully and £ act
f "{3 B m &e %

g

upon research perspectlves and procedures suggested by phen— L
omenologlcal and crltlcal soS;al theorles, Wthh together

recognlze the essentlally 5001al nature pf educatxbnal
;research and focus 1nherently on the meanlng ;hd quallty of

humanfrelatlonshrpsuln educatlon. o _'*\\¥bf;

vi
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v1sed hlghly regulated and centrallzed educatlonal/system.m

CHAPTER I ‘.i?,‘V'”V_h'ffgi

i

IN”RODUCTION

o l? THE CONTEXT OF THE STUDY ““f;guf

The 1974 Royal Comm1551on Report on Educatlon, Publlc

) N .‘\' ) /

Servmces and Prov1nc1al Munlc pal elatlons, known commonly
&

‘”f.as the Graham Report,;expressed cogently the feellng of power—iili

lessness among teachers across Nova Scotla in . a closely super-*‘j

The Report descrlbed teachers as v1ct1ms of an 1nadequate

”isystem managed by regular and contlnulng remote control whlch ;'f:

S

has been a major 1mped1ment to the achlevement of genulne

educatlonal progrtss.hlfszf,éz"“'

Characterlstlc of school systems 1n Nova Scotla and elseﬂff

L i 3

*i-where are a great number and varlety of restrlctlons placed

A )

judgements, teachers generally do what they are told and lmyﬁh

’upon teachers freedom of dec1s1on and actlon, as well as

eXten51ve efforts to prov1de by regulatlon, SupeerSlOD and

other bureaucratlc procedures, a mlnlmum standard of school

performance., Excluded from p051tlons to exerc1se thelr own

Plement educatlonal plans and p011c1es of others rather ;hanf;'?J

"f”d” 1n1t1ate them.‘ As a result they become “srmply cogs 1n

/

great mach1ne“’(1974, Chapter 58 14) and the1r ?espon51blllty fig

‘ends w1th performlng 1n lsolatlon the llmlted tasks as51gned

to them.‘ Remarkably lacklng ln\the teachlng process 1s any

mutual support whlch encourages sharlng of 1deas and exper— f'

‘1ences._ The full capac1t1es and talents of teachlng staffs

| 5x‘are seldom brought to bear 1nradvanc1ng the fundamental

e



:1nterests of chlldren.; Furthermore, these condltlons are
‘f‘perpetuated by the false assumptlon that the\human 1nter—"'

‘actlons Wthh are at, the essence of- the educatlonal process'

| W'can be decreed by the dlrect actlon and 1nterventlon of those e

L

'ffrom out51de the school.gll ;n:v
There is w1despread agreement among teachers that edu—'i‘

o;]catlonal admlnlstrators have not prov1ded adequatefy the f

Y

consultatlve serv1ces necessary for teachers to assume and

Y

yhgto dlscharge successfully thelr respon51b111t1es to chlldren;”

. \.,

ijowever,_thelr fallure to do so has not been 51mply from a

fmlsunderstandlng of admlnis'ratlve respons1b111t1es. In com—

ulﬁpllance w1th the expectatlons o, those 1n control of the *:"

‘;W;:schopl system, local and dlStrlCt ad 1nlstrators have v1ewed

o ~ffthe1r roles prlmarlly 1n terms of deflnlny'the responsabllltles

"‘“fdiof teachers,vdec1d1ng how they should be carrle ;out,_seelng

[.fjthat they are carrled out, and regulatlng, dlrectlng:

“_df'
\”%;restrlctlng teachers., As a result teachers have percelved_f\i\
idthat the 1mportant dec151on maklng;authorlty rests w1th others,:h
'rtfrand have concluded that the best course of actlon 1s*tov1mple—-;.f
’éhment programs, to carry out dlrectrves and to accept thlngs |
“h?as they are.;f‘ | | | o
bfhe exerc1se of prlmary‘authorlty and dec151on~mak1ng
‘Efby admrhlstrators at local dlstrlct and prov1n01al levels
‘has had serlous consequences\ not the least of Wthh has been{fk
'a llmltatlon of teachers’ freedom to the pornt where thelrvflulu
’;y;confldence in the\system and 1n themselves has eroded.h5Reff'
szeatedly, the Royal Comm1551on heard teacher presentatlons ,t““
bi’;descrlblng thelr condltlons of allenatlon marked by frequent

Lo
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‘denlals of thelr capac1t1es, feellngs, eﬁperlences, 1ntentlons;n”
':and lnner selves.i As a. result, the flnal Report stated force—ﬂ‘

§ o

gfully

‘The educatlonal bureaucracy has not only taken
. from the teachers an important part of their : o
VTprofe551onal right," but it has also relieved them ' -
" of an important part of: their profess1onal respon—~ '
sibility - hamely, the: respon51b111ty to state ‘
. their ob]ectlves, to - explain what. ‘they are d01ng
" ‘to".achieve them, and’ to account for. any fallure"
to’ achleve them (Ibld, Chapter 58 22)

”gIn acknowledgement of the 1mportance of respon51blllty 1n peréan
jsonal and profe531onal growth to maturlty,'a major thrust of
'Q»che Comm1551on s recommendatlons was to restore teachers to__'"

7a fully profe551onal status by freelng them of oppre551ve';5f§.fj

"?:fexqernal regulatlons and controls-;'bld

Ik

Mga Recognlzlng the central 1mportance of consultlng in: thlS :

E*restoratlon process,sthe Graham Report called for the develop—p

RRE ment of colleglal consultatlve relatlonshlps w1th1n school

‘ﬁstaffs and between teachers and admlnlstrators at all levelsr C

"fliAs the flrst and Vltal step toward endlng the destructlve

4'*fjsystem of management by remote control and freelng teachers

“"3to make the cruc1al educatlonal dec1s1ons affectlng thelr

s

afdally 1nteract;ons w1th chlldren, admlnlstrators were urged

‘Vf'to relate 1n new ways w1th teachers.; Furthermore, the Report fnf

"ﬂﬂga551stance.s fv.“”

‘{durged that teachers be prov1ded w1th lncreased and ea51ly

'Y,acceSSLble-opportunltles for contlnulng educatlon w1th com~—
““,munlty co*operatlon and support aﬁd w1th ong01ng consultat1ve~'
,!i Respon51b111ty for the renewal of consultatlve relatlon—7

‘,7shlps w1th teachers rests 1n part w1th school admlnlstrators.} -




-who have the power to lnltlate w1th1n thvlr schools and
'yschool dlstrlcts the mutual relatlonshlps necessary for teach—
”"ers to become more fully respon51ble., Ant§c1pat1ng a nec— ;'
j}r‘ ;; - -hiessary reorlentatlon 1n thelr relatlonshlps w1th teachers,

the Graham Report declared '_5a~‘f P ‘f:"-vh T
;~7Ident1fy1ng, developlng, llberatlng and applylng
-~ thé full potentlal of “professional staff, acting -
Co " in .concert, will be the central task of principal
.4 .. .. teachers. Upon their success ‘in this task the
R overall performance of~ thelr ‘schools’ w1ll depend

o o :zumore than upon’ any other 51ngle factor (Ibid. - .
, Ifohapter 58 20) 4 ——-‘ T

"J‘In the broader context of profe551onal development,’lt was
f'lmplled that respon51b111ty for the rev1tallzatlon of con—
'].vsultatlve relatlonshlps w1th teachers must be shared collec—'“

dbtlvely w1th those who plan, admlnlster and 1nstruct 1n con-

.:dtlnulng educat;on PrOgrams for teachers.,’,»tr

i ,‘46-“‘“

f;/'A-L:'Continhing'TeaCher Education .

There is v1rtual unanlmlty as -to: the v1tal and central
p051t10n of contlnulng teacher educatlon 1n any plan for 1m—;_,
A €. LA

:,prov1ng the quallty of educatlon. ThlS 1s stated clearly

’dln the Brltlsh study Teacher Educatlon and Tralnlng - A

fL Report by a Commlttee of Enqulry Appornted by the Secretary'“'“

'Qof State for Educatlon and Sc1ence,‘under the chalrmanshlp of
'1:Lord James of Rusholme,-more commonly known ‘as the James
'_y‘Report. The Report declared~

It 1s self—ev1dent that pre servlce educatlon and
tralnlng, together with the probationary year, can
“be no more than a foundatron.; In that initial L
W period it is 1m§6§s1ble to foresee, ‘let-.alone to. . .
" '*prOV1de for, all the demands that may fall on’ the'”‘ \



’p,-teacher;educatlon;‘ The: Report observed

/ . .. ) - _’ ' 5
| ;- S «@ o ’
teachlng profess1on in future, or on 1nd1v1dual

members of lt durlng thelr careers (1972 6)

e

And agaln.,f o - ._‘f' E )

e No teacher can in a relatlvely short, or, even

- in an- unreallstlcally long period at the beglnnlng

- . of his career be equipped for all the responsibil-
. dties he is -going to face. This familiar truth
" has been glven a- dlsturblngly sharper edge in a-

-+ world of rapldly developlng soc1al and cultural -

vgichange (Ibid. 6) . . ‘ , , b

7lfThe James Report 1ncluded all 1n serv1ce tralnlng and

educatlon in what it referred to as. the thlrd cycle ofv

N

e e In any case, 1t is well to concentrate flrst
‘on the needs and aspirations of the teachers now
" working;'in the schools and colleges, who: for
too long. have suffered from.inadeqiate opportuni--
‘ties to improve their knowledge and professional

» oskill. .Most 1mportant of all, it is  in the third
- icycle ‘that the education and- tralnlng ‘of teachers -
- can be, and should be, at its best. It is here
‘that Poth the quality of our: educatlon and the.
standards of the professron can ‘be most,speedlly,
'powerfully\and economlcally 1mproved (Ibid. 6)

' -

,The Graham Report concurred wholeheartedly wrth the overrldlng

1mportance of meanlngful and sustalned efforts in the contlnu-
'lng educatlon of teachers and admlnlstrators, declarlng

‘o no other effort in the field of educatlon
~should be considered of greater 1mportance or.

glven a higher- orlorlty (1974, Chapter 58:71).

All those 1nvolved in’ the development and 1mplementatlon"

-y

3of programs 1n contlnulng teacher educatlon have the power to

'»;transform thelr own consultatlve relatlonshlps W1th teachers

'and to prov1de concrete contexts whereln teachers can par-
't1c1pate w1th sch ol admlnlstrators in-a mutual search forf
meanlng , And yet, now ten years 51nce the James Report and

n.",«k

elght years since the)Graham Report, the challenge for



'educatlonal admlnlstrators and teacher educators to renew .
‘relatlonshlps w1th teachers has Stlll to be met. . There is
icon51derable ev1dence to 1ndlcate that the general response .
‘V,of teachers toward past and current efforts in contlnulng
*teacher educatlon is one of dlsdaln or outrlght hOStlllty.
WrFew if ‘any research studles place current efforts in con-
tlnulng teacher educatlon in a favourable llght (Joyce,.l980)
| A WOrklng hypothesls of thlS study 1s that the general
‘f’dlssatlsfactlon among partlclpants in teacher educatlon pro-
j'grams and the prevalent lack of teachers confldence ‘in- the
“abllltles of in- servrce personnel to enter into meanlngful
relatlonshlps w1th them can- be traced to the domlnance of
1an object1v1st paradlgm in contlnulng.teacher educatlon;
"Ev1dence of 1nstrumentallst orlentatlons 1n relatlonshlps
.w1th teachers abounds whenever conferences are held on con—v,;:
"”tlnulng educatlon and partlcularly ‘in-service educatlon. |
' A conference on ; contlnulng teacher educatlon and Certlfl;
‘catlon sponsored by the Nova Scotla Teachers 'Unlon and_the
,Mlnlstersof Educatron in February, 1982; dlsplaved clearlv
the level of thlnklng about contlnulng teacher educatlon in ‘
Nova Scotla;‘ The purpose of the conference was to provrde a
vforum in whlch three groups could share precrse Statements ofl'
‘1nterests and asplratlons in the fleld of teacher educatlon -
'a:namely;‘the unlver51t1es and colleges, the Department of
Educatlon and the profe551onal organlzatlon. The conference

was 1ntended to gulde the pollcy—maklng process in the forth—'

g comlng years on’ the dellvery of serv1ce to teachers in the

-,



e

~conference began w1th deflnltlons of contlnulng teacher edu—

'catlon, in- serv1ce versus pre- serv1ce educatlon, lntegrated

-lishment“of a prov'

‘conference dellberatlons appeared to be a predomlnantly 1nstru—'

fleld of contlnulng educatlon.

From my vantage p01nt as a partlclpant observer, the

programs and graduate programs in prec1se, objectlve terms.,_ »

_Presentatlons centred on several»relatedvlssues 1nclud1ng

steps necessary to ensure. that teachers have a minimum cer- = .

tlflcataqp level ‘and eventually a degree, a balance 1n the

"‘dlstrlbutlon of graduate and undergraduate courses across

\

the prov1nce, the prov151on of a doctorate of educatlo —de-

‘gree as a serv1ce more approprlate to publlc schoéol teachers,fv

T \

“and the need for academlc senates ‘to approve courses at the‘

To w1de support for the ‘estab-

graduate-level. There was a
‘1al in-service centre to brlng together’

various ag ncies; to prov1de materlals and other resources,

‘to clearly deflne teachers' needs through research 1nvest1—

gatlve studles, dlSCUSSlon and dlalogue, to conduct sophlstl-'

;cated needs- assessments and to suggest agencres/to/;ulflll - 1
‘ unmet needs.. There was aifg/i/gél%/f///reglonal teacher in-

‘volvement through consultatlve mechanlsms developed w1th1n

the newly reorganlzed and enlarged school dlstrlcts to de—

vtermlne clearly deflned program needs.

o

The v1ew of contlnulng teacher educatlon embedded Ln the

mentallst'one. The v01ces of 511ence ‘were 51gn1f1cant as

'there was only pa551ng reference to personal growth soc1al

- competence, dlalogue and communlcatlve 1nteract10n and not"



in teachers.and mutual consciousness—raising.,'Definitions

llngs problematlc - Not unllke other conferences, the most

recent Nova Scotla confeq@nce prov1ded con51derable evmdence

-tlonshlps w1th them. The response to’the CrlSlS thusfar

even indirect reference to .developing critical capacities

[}

were accepted as\glvens w1th no effort ‘to make deeper mean-

of a marked poverty in approaches to contlnulng teacher edu—

,catlon. The obv1ous prevalence of attempts to ‘deal exter— o

\

nally, forcefullv*and 1nvasmvely w1th the personal and

‘Vprofe551onal development of teachers p01nted sharply to- a. .

dominant object1v1st orlentatlon Wthh serves fundamentally
to perpetuate 1nst1tutlonal domlnatlon and control over com-

munities of teachers.. . Sy

o . . . . B
e . . S ¢

. The Need.for‘thejstugx_ .f;t - L ':_ TR \

\ oo T T T e

i

There are. 1nd1catlons of a developlng CrlSlS 1n teachers

confldence 1n the abllltles of educatlonal admlnlstrators at

local dlstrlct, prov1nc1al and un1vers1ty levels and of pro—
gram developers, 1nstructors and coord nators. 1n contlnulng o

teacher ‘education to establlsh meanlng ul consultatlve rela—

i

A

appears to be an 1ncrea51ng objectlflcatlon of the ends of

o
{ \
i .

g in both admlnlstratlon and »ontlnulng teacher.v-

to tech 1cal, ratlonal control The:crlsln whether potenﬂ\

’tlal or actual, is not an lsolated problem ;utqmay e viewed——.
as an expression of a. much broader 1nst1tut1'nai ldgltlmatlon
\ B

vcrisiS»whiCh is rooted in the.inadequacy»o the do 1nant



vtheories of social aCtion‘(Habermas, 1975) .

This: study is based on a recognltlon of the need to \
|

u [ |

.reassess crltlcally consultatlve relatlonshlps 1n educatlon/

v

1n terms of the adequacy of the domlnant soc1al theorles

underlylng consultlng theory and practlce., The study calls
'~1nto questlon the ba51c paradlgm whlch has/gulded thought

S St and action in’ consultlng 1n an attempt to probe more pene-.'
| tratlngly 1nto the meanlng of consultlng 1n the context of

tradltlonal contlnulng teacher educatlon programs ‘in Nova

Scotla. Gulded by a

belief that crisis 51tuatlons prov1de
the seed for paradlg ‘change, an - underlylng ourpose of thls‘h
study 1s to contrlbu e to a. transformatlon ln consultatlve‘é:'

.Q relatlonshlps w1th teachers and an . 1mprovement 'in. the qual—'

L lty of. educatlon fon teachers and ultlmately for chlldren.
S . . . v S » . . -

AR 2. P RPOSES- AND RESEARCH QUESTIONS

The major purpose of thls study 1s to come to a deeper

AN ﬁ,g‘a_ understandlng/éf the essentlal meanlng of consultlng., The‘
specrflc-alms/are fourfold:

1. To uncove” the perspectlves within. whlch tradltlonal

,\\‘ o , v1ews of consultlng in educatlon have been embedded

2.;vTo,seek

L relationshlp» en consultant and consultee.,”"
3. To explore me 1‘ "of consultlng w1th1n concrete

D2 - \

ut alternatTve conceptuallzatlons of . the

T o 51tuat10ns whereln admlnlstrators and teacher edu—

A

]cators attempt‘to serve teachers ln a consultatlve

b“.' 4‘_,vcapac._1ty.. "', ) i . :



o i 10
4. To suggest a plan for elevating consultative rela~ o
\:<' tlonshlps 1n\the context of a spe01f1c program in

h' continulng teacher educatlon.

In this study the term "consultgnt"‘is‘notvrestricted

to.those'traditionally desiynated asf"educational consultantsh, \

atYpically curriculum specialists at-department of education”
leyels and experts from‘out51de the school system. Rather,

‘"consultant" will refer to anyone who ng t a551st and/or be

called upon to a551st in the personal growth and profe351onal p ,~f

,v?evelopment of the teacher// Hence, educatlonal admlnlstrators '.v

at local,gdlstrrct‘and prov1nc1al levels, as well as program

vplanners,'ﬂnStructors'andicoordinators»in‘continuing‘and'in—.
vserulce teacher educatlon w1ll be lncluded generally under

E-the de51gnat10n of "consultant" ‘"Consultee" w1ll refer 1n

,most‘cases to classroom teachers, although the use- of the

termwnlll not exclude admlnlstrators. |

Contlnulng teacher educatlon W1ll refer broadly to all
’those programs, courses' and act1v1t1es de51gned to supplement

S

fand to extend the pre serv1ce educatlon of

‘eachers. . One

‘ aspect/of contlnulng teacher educatlon lS -n-service educa-

£y

‘U'tlon whlch lnvolves those act1v1t1es whlch have for thelr

"n-lntended purpose, preparatlon for,programs and demands gen=-

%
|

ol
i

- erated w1th1n a given school system(

Research Questions

The follow1ng questlons prov1de a framework for the
‘ e - :

1nvest1gatlon. , ,v,'fl, e e



11

’

1. Where are we-in oyr thinking about consulting in (
education? (Chapter IT, CONSULTING IN EDUCATION:
THE DOMINANT PARADIGM. Part i, An Historical Per-
spectlve)

2. What are the oredomlnant orlentatlons 1n current
consultingApractice? (Chapter II, Part II, A Com-
'parlson of Three Current Orieptations)

a

3. What are the prevalllng orientations of educational
~research in consulting? (Chapter 11, Part»III,
Educational Research in Cohsulting)

4.‘ What are the perspectives w1th1n which tradltlonal

; ‘v1ewslof consultlng have been embedded? (Chapter
III, A CRITICAL ANALYSIS OF THE DOMINANT PARAPIGM.
Part I, Uncovering Deeper Meagangs,(Root Activitres
‘andeHidden Interests) B .

5.;.What are. t;e perspedtlves w1th1n whlch dominant
research orlentatlons have been embedded’ (Chapter

111, Part I1, Re-Viewing'Eduéational Research‘in
'Consalting) |
6~ What alternative social‘theories might serve as a
eba51s for reconceptualrzrng consultatlve relation-
e shlps and reorlentlng educatlonal research in con-
sult1ng° (Chapter III' PartvIII, Explorlng ‘Alter- .

g
natlve Soc1al Theorles) IR A

X

~What 1s revealed through descrlptlons of concrete,
Yived experlences of consultants and consultees about

‘the deeper meanlng of consult1ng° (Chapter IV,



. . . T o, . ‘\ . R

‘a"

- A PHENOMENOLOGICALLY ORIENTED INVESTIGATI(PN OF

'Lf;CONSULTING) .

,“{’TIONAL PRAXIS' A CRITICAL PERSPECTIVE) .}”

‘flthat programs 1n contlnulng teacher educatlon becomef

1f more mean:.ngful'> '(Chapter V CONSULTING AS EDUCA—.

i e

on~ the ba51s of a- 301nt exploratlon of alternatlve‘

\ A

‘y5001a1 theorles and llved experlences 1n consultlng,'

X2

'_how can consultatlve relatlonshlps be recast such

'I,fEach of these questlons is answered w1th1n a separate

o
Peae ooy

”,chapter rather than concurrently throughout the study,.,,

[ I

g e

.

ThlS exploratlon of consultlng 1n educatlon from mul-

Rt i

“ i <

'*htlple perspectlves has a twofol theoretlcal and practlcal

j'7“'-5-.]-thrust.

In the flrst part of the study, the domlnant paradlgm ‘fi;

'f*of consultlng 1s descrlbedaln terms of underlylng s&ructural

.b functlonallst and behav1our1st soc1a1 thébrles as uncovered

&

fghln a- crltlcal anaEy51s of 11terature and research Alterna— ff‘*

s

Jtlve soc1al theorles represented by phenomenologlcal and

3 ”.crltlcal soc1ologles are then examlned as a ba31s‘for re—

"*7conceptuallzlng consultatlve relatlonshlps in terms of pur~ SRR

.{poses'~underly1ng 1nterests,.methodologlcal approadhesllprw

'Q[approprlate dataﬁ root act1v1t1es, crlterla for evaluatlon“

'hand outcomes.J The constructlon of 1deal types serves to

:”ﬂ'fcharacterlze the VleWS of soc1al relatlons embedded in the

'v“?domlnant and alternatlve paradlgms of consultlng.,

R

PUN



'V

"In a pﬁactlcal thrust,,1nterv1ews and group SeSSlonS

W

Aw1th educatlonal admlnlstrators and[%eacher educators are_\
» °

desdrlbed 1n an attempt to engage 1n a deeper and fuller Y
b7understand1ng of thelr llved experlences Wthh reveal what
'11t 1s llke to consult and to be consulted., ThlS dlmen81on

4

1_of the study 1s gurded not so much by an’ 1nterest 1n calllng

aforth new paradlgms or 1n developlng alternatlve approaches,fg o

’

‘fbut rather by an 1ntentlon to. reflect on what makes 1t

"J,p0551ble to say that between two people a consultatlve rela—’

thlonshlp ex1sts.‘ In recognltlon of a prevalent dlstantlatlonyﬂ~

o A

ivffrom the essentlal meanlng of human relatlonshlps 1n educatg?n'y

xthe practlcal dlmenSLOn of the study 1s undertaken so that
~ J;the researcher and 1nterv1ew part1c1pants can engage ]01ntly

in crltlcal reflectlon._ The second thrust of the the51s

“f‘vmore engaglngly the essence that grounds-thelr thoughts and

f;actlons 1n consultlng in educatlon and to plan for recastlng

: fCOnsultatlve relatlonshlps w1th teachers 1n the context of

S

.an evolv1ng program 1n contlnulng teacher educatlon.
A multl dlalectlcal approach to the the51s wrltrng has

hibeen adopted 1n recognltlon that theoretlcal and practlcal

'udlmen51ons of the étudy have changed over tlme and w111 con— o

'ftznue to change. As the thesms developed from the 1n1t1al

'fproposal stage, the author s perspectlve changed, resultlng

4

: E'descrlbes the attempts of s1x research copart1c1pants to probe -

‘1n further the51s changes whlch in turn lnfluenced the author st

2

\'rv1ewp01nt and created more changes. For those taught to-‘

“;v1ew a dlssertatlon as unlllneal, the 1nner dlaleotlcal vlv'\\



(‘]rhythm of. thlnklng and wrltlng is dlfflcult to accept.'
”However, the dlalectlcal process lS nevertheless real
?creatlng a 51tuatlon for the contlnual development of the
dtheoretlcal and practlcal dlmen51ons of the study,\the |

fdlssertatlon\as a whole, the author and the reader.

! Educatlonal researchers have tradltlonally detached

4vthemselves from the substantlve 1ssue of thelr studles. |

X;!‘ThlS study, however, 1s grounded 1n a s1tuatlonal/1nter—fsfv
Aﬁpretlve orlentatlon 1n whrch the researcher 1s an actlve}
lfpartlclpant whose actlons change the nature of the researchbl

dhpexperlence i Therefore, the descrlptlons of the practlcal

Af dlmen51on ln Chapters IV and V requlre “a personal style of

“:thrltlng tp be falthful\to the author s actlve part101patlon.ng;-"
,fdutlinefof§Chaptershiu o
The the51s has 51x chapters.- The flrst chapter has

g ' . APIER
f‘;lntroduced the study through a brlef descrlptlon of the R S S

'central place of consultlng 1n educatlon and the recent

hrecognltlon of the 1mportance of consultlng 1n continu1ng

‘,fteacher educatlon 1n Nova Scotla. ThlS was followed by

'statements of purpose and research questlons, and an over—‘g;

fll4v1ew of the the51s.,/

Chapter II places recent thlnklng about consultlng 1n :

”ftan hlstorlcal perspectlve w1th empha51s on wrlters who have

anotably 1nfluenced the formulatlon of current theory and pracf.ff

“f-tlce.: The domlnant models of consultlng represented promln—f:

8"

ently 1n the llterature are presented along w1th a. comparlson'



o of current perspectlves.; The chapter concludes Wlth a summary

'”ﬁ;'of promlnent educatlonal research studles 1n consultlng Wthh

S

".'pOlnt to a domlnant research orlentatlon. »'f-L t;;?"

In Chapter III, -a crltlcal analy51s of the domlnant

7p paradlgm of consultlng is undertaken 1n three parts. Flrstly,

lhldden perspectlves embedded 1n soc1al theorles underlylng j7
”'tradltlonal consultatlve relatlonshlps are made exp11c1t, and

:Esecondly, the domlnant orlentatlon of educatlonal research 1n

valconsultlng 1s re-v1ewed._ The thlrd part of the analy51s

: l

‘Vlnvolves an exploratlon of alternatlve soc1al theorles as?“

“ﬂ:la ba51s for reconceptualIZIng consultatlve relatlonshlps and ;‘d

vfreorlentlng educatlonal research.- The chapter concludesi.fjf-

: =w1th the presentatlon of a paradlgmatlc framework oﬁ con— jQV

‘Tb_hsultlng based on an exploratlon of alternatlve theoretlc

dforlentatlons.m"hi

» ’In Chapter IV, an lnvestlgatlon lnto the meanlng of
:consultlng based on: a qhenomenologlcal orlentatlonvls 'y
'jdescrlbed.. The llved e&perlences of 51x admlnlstrators and
't:teacher educators whlle consultlng w1th teachers becomes the 8
iiprlmary data for thlS lnqulry 1‘Included 1n the chapter are |

”fiunlque and shared reflectlons of prOJect part1c1pants durlng

e

"‘the 1nterV1ews and group SeSSlonS ln consc1ousness ralslng, '.

g followed by a re collectlon of moments ln the personal trans—‘"
“-formatlon of the author,f}dmf

:Chapter V serves to fulflll the crltlcal dlmen51on of

‘“ffthe pro;ect by groundlng the study in educatlonal prax1s. M;

A spec1f1c soc1ocultural and hlstorlcal context is descrlbed -



_followed by recommendatlons for structgral,ghanges’affr-

jrenewed 1ntentlons to lmprove the quallty of consultatlve

on

.L“relatlonshlps 1n a spqufiz program in- contlnulng teacher

‘h-educatlon 1n Nova Scotla.-;- ”1} \ff
Chapter VI concludes the th651s Wlth the presentatlon
:of summary, conclu51ons and 1mp11catlons for advanc1ng

"feducatlonal research and for elevatlng consultatlve rela—

‘ytlonshlps ln other educatlonal contexts in Nova SCOtla and7



CHAPTER II
' CONSULTING 1IN EDUCATION: THE DOMINANT PARADIGM

ThlS chapter addresses three relimlnary‘questionsm%_f_r

(a) Where are ‘we in our thlnklng abo t chsultlng 1n educa—

tlon9 (b) What are the predomlnant orlentatlons in current
\ B
':consultlng pract;ce. '(c) What ‘are the prevalllng orlentatlons
'of educational resea"-'rch.J.n‘consultlng‘> ‘In recognltlon of \

!

: the need to place current thlnklng about consultlng in an

v \

~ghlstor1cal perspectlve, the chapter beglns w1th a brlef hls—”

‘lfﬂers who have most 1nfluenced the formulatlon of\current

.

".tory of consultlng 1n educatlon Wlth emphasrs on those wrlt—

ar

fj'theory and practlce.\:Several recent orlentatlons nd,spec—

':{1f1c models represented most promlnently 1n the llterature

'lare then presented folldWed by a summary of malnstream edu—

»

.fcatlonal research ‘in- consultlng ThlS chapter serves as a’
';}baS1s for a crltlcal analy51s of the domlnant paradlgm of

.

“consultlng presented 1n Chapter III. p

AN HISTORICAL:PERSPECTIVE'
The hlstory of consultlng 1n,educatlon in North Amerlca

“pihas 1ts rudlmentary beglnglngs at the turn of the century when

o there were varlous 5001al forces whlch had a profound 1mpact

t5ifon schools and Wthh prov1ded a context for the emergence of

”consultatlon practlce.r Flrstly, the 1ndustr1al revolution

e

;;brought a ma551ve rural to urban mlgratlon whlch resulted in-

’i{major changes\in school populatlons, as dld a 51multaneous

’”jmlgratlon of black famllles to the c1t1es and an unprecedented

'17j"



18 .
“-immigration from"EuropeLJ”TheSe'significant'population shifts

'ubrought together chlldren'from dlverse cultural backgrounds'
)

~who had been uprooted from a rural agrarlan soc1al system and

iplaced in a more complex and rapldly evolv1ng urban 1ndustr1al
.system : S’pondly, in the late 1800's there was grow1ng sentl—”/
;}ment for unlversal educatron, espeC1ally w1th the 1ncreased
_recognltlon that" all chlldren could beneflt from publlc .
”schoollng.y‘These two magor socxal pressures 1ncreased 1nde—”
Jﬁldual dlfferences in school populatlons and. aggraVated enor—‘“'
‘ymously the stresses and stralns on the schools, partlcularly

1n the major c1t1es along the eastern Amerlcan seaboard ‘ Slm-

7,'>ultaneously, they created a cllmate for school reform whlchl"

i
I .

lsaw 1ntellectuals,2Journallsts and government off1c1als be-
f‘come dlrectly 1nvolved 1n the educatlonal communlty.r_

Several 1mportant flgures 1n Amerlcan psychology beganl'

1 - -

fto address teacherS' rough thelr wrltlngs and lectures onll
fthe relevance of academlcnpsychology to an understandlng of
',ythe teachlng—learnlng process.‘ By so d01ng they establlshed
fa tradltlon of lnvolvement whlch lald the groundwork for much
' fiof the current theory and practlce of consultlng 1n educatlon._f

Promlnent among these psychologlsts were G Stanley Hall,‘who

gave Saturday mornlng lectures to teachers 1n Boston 1n the N

h'1fl880 s,,and Wllllam James, who dellvered ‘at serles of talks

’ion psychology to teachers, beglnnlng ‘in Cambrldge 1n 1892

nd whlch were publlshed in 1899.v James was espec1ally senS1—h,f

AL -
v;tlve to the problems of\communlcatlng psychologlcal pr1nc1ples_

St

‘to, educators, conv1nced that the 501ence of psychology had

N

[

S
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‘fMartln,\l979)

197~
thtle to contrlbute “to. the dally face to—face problems of
teachers ';In one: of  his noteworthy Talks, James declared

you make a’ great, a very great mlstake, 1f .
you think: that psychology, being the science -
of the mind’ s laws, is something" from which you
. .can deduce definite programs and schemes and - _
methods of 1nstructlon for immediate classroom -
use. . Psychology is a science,. and teaching is
coanartx and sc1ences never generate arts direct-
~'ly. out of "themselves. : An 1ntermed1ary inventive . . -
‘mind ‘must make the appllcatlon, by u51ng its
Orlglnallty ([1&99’ lgsz :3)

7Referr1ng apparently to the lnventlve mlnd of the teacher,.v,
,a,James opened the door . for the type of consultlng where two -
‘ 1nvent1ve ‘minds in psychology and ‘in educatlon could come

together to translate 501ence 1nto art (Meyers, Parsons and

.‘.‘4, o

Wlth grOW1ng recognltlon of the 1mportance of 50c1al

"and psychologlcal factors ln the school adjustmEnt of theA
lruchlld, academlc psychologlsts began to work dlrectly w1th

fteachers and w1th students hav1ng problems.; Noted among

these was nghtner Wltmer who establlshed ln 1893 at. the:;

-Unlver51ty of Pennsylvanla a. psychologlcal CllnlC that

'7:focused on educatlonal problems,lln partlcular the cllnlcal

‘dlagn051s and remedlal 1nstructlon of exceptlonal chlldren

‘3Through summer 1nst1tutes in Chlld studles for teachers,
f_Wltmer made a- major contrlbutlon\toward promotlng preventlve,l

;fmeasures through consultatlon. Partlcularly noteworthy

<

'about hls 1nstructlonal program was the ant1CLpatlon of the

”1deals ‘of” collaboratlve communlcatlon Wlth classroom teach—,

\

\iers., Wltmer s 1nst1tutes were: not merely offered con—

descendlngly for teachers.' Rather, classes for observatlon
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and experlmentatlon were conducted as: part of his cllnlcal
teachlng and therapy program, prov1d1ng a 51tuatlon in whlch
cllnlcal psychologlsts and teachers part1c1pated completely
“in each other S tralnlng. | .

Along w1th the development of Amerlcan psychology, the
‘1early hlstory of profe551onal social work enllghtens the'
“tradltlonal context for current consultlng(practlce in educa-
‘tlon The flrst soc1a1 workers were medlcal communlty work—

- ers who medlated between phy5101an and poor, 1mm1grant famll—

1es.,vThey served both llalson and preventlve functlons as they

‘“ilnterpreted the phy5101an s recommendatlons and helped to.

'educate the poor regardlng the causes of thelr health prob—‘
'clems. : By 1900 5001al workers had begun to serve the same»y
functlons in schools'} As volunteer "v151t1ng teachers" they
brought 1nformatlon regardlng the soc1al c1rcumstances of
‘chlldren Who were haV1ng dlfflcultles 1n an attempt to help
'teachers to better plan educatlonal experlences for them.
’eThere was an- early recognltlon of the 1mportance of the
"teacher S attltude ln the school adjustment of the Chlld and
alts altfratlon through teacher consultatlon as the most 1mme— }
diately effectlve in brlnglng about 1mprovement (Taft, l923,
_c:.ted in Lubove, 1965:98- 99) | | |

2

Socral workers began to serve scb - ~sultation func-.
/ O L

tions for psychologlsts psychlat L oonner physicians.

Although v1ewed as of secondary 1mp ~the dlagnostlc

‘_and remedlal functlons, consultatlon was nevertheless belng

lmplemented. Thls early form of consultlng was concelved ¥

o~
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primarily asva'process of transferfof7knowlédge from an ex-

pert consultant to a-less knowledgeable consultee. However,
‘,there was some sen51t1v1ty to the dynamlcs of a consultatlve
relatlonshlp, as Lee and Kenworthy p01nt out: o
v"The ablllty to affect attitudes dep nded upon
‘the social worker's skill 'in establishing a

satisfactory relationship with others\ through
utlllzatlon of the 'facts and concepts of psy- -

minoxr dev1ces, emphases, and suggestions.
Lubove, 1965:98-99). o

TheAClinical Period. The years 1930 1960 hav been -

?referred to as the cllnlcal perlod of consultlng, du fng which_
time the medlcal model began to 1nfluence Chlld guldance clin—
"lCS‘and to turn them in a new dlrection‘ Throughout the early
1900 s a maln(emphas1s of these cllnlcs was to serve schools\‘
?lndlrectly through tralnlng se551ons for teachers, open case
conferences 1ntegrat1ng the expertlse of school personnel and
*consultatlon w1th teachers and admlnlstrators about 1nd1V1dual
cases. By the late 1920 s Chlld guldance CllnlCS changed dra—f
‘matlcally as’ they became overshadowed by analytlcally -based i
bremedlal strategles.g Mental health profess1onals who prac-
tlced in the schools began to focus on the 1nd1v1dual Chlld s
' abllltles,‘achlevements, and 1ntrapsych1c confllcts.. |
: There were several factors behlnd the adoptlon by mental
'health profe551onals of more analytlc, cllnlcal approaches., j\t
‘“ii"Flrstly, a new. technology had developed whlch produced an ex-zb'\
ten51ve yarlety of 1ntellectual academ;c achrevement‘andvfer—"'
‘ “Lsonallty measures.l In 1911, Goddard had introduced to Aherlca

. / ’
RYe
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an 1nd1v1dual 1ntelllgence test developed eleven years ear—'
lier in France by Blnet. Further rev1sed by Terman in 1916,
thls 1nstrument requlred specrallzed tralnlng to admlnlster,:w

and to 1nterpret 1ts flndlngs.x These scales gave prlmary

,: 1mpetus to a testlng movement Wthh establlshed for mental

"

' health profe351onals a permane place in the schools._ Psys
2>ChOlOngtS and guldance person:Sl began to use this technol—'
.ogy for purposes of class placement,~understand1ng dev1ant

.1behaV1our and career plannlng. A second factor was the projn

~found 1nfluence of Freudlan thought on Amerlcan educatlon ln

publlc1z1ng the effects of the emotlonal, 1ntrapsych1c llfe

iof the Chlld : Therapeutlc technlques used by psychoanalysts

o were’ adopted by mental health profeSS1onals whose work w1th

‘ school chlldren became much more dlagnostlc.‘_: .
| The 1mpact of the develcpment of a standardlzed -techss
"n1c12ed language was. con51derable.v It was llterally a case
'of mental health profe551onals 1n cllnlcs and schools speak—'
1ng a dlfferent language from classroom teachers.. Moreover,
‘as educators began to understand the new language they found
tthe dlagnostlc labels 1mpract1cal and lnterpretlve concepts ofhr.
psychoanalysrs repugnant. These new developments severed past!
i S

consultatlve relatlon hlpS and rendered almost lmp0551ble the

',establlshment of communi atlve 1nteractlon between mental :

health consultants and tea 'ers. Consultatlon w1th teachers SR

'deol;ned rapldly as; the conte of the communlcatlon between.'W
“the CllnlCS and the schools beca less and 1ess relevant to o

the teachlng experlence,
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The cllnlcal model of consultlng flourlshed throughout
the 1940's. Durlng World War II, cllnlcal psychology had

'played-an important role 1n the dlagn051s and treatment of

swar casualtles, resultlng in the reflnement and formallzatlon

‘of clmn&cal technlques and’ the emergence of cllnlcal psychol—'

ogy as the leader in: applled psychology Subsequently, for

"the next decade, there was an almost total commltment to the

medlcal model of mental health consultatlon in the schools.

' School psychologlsts, counsellors and social- workers emulated

cllnlcal psychologlsts rn thelr empha51s on abnormallty, one—

. Y
to- one therapeutlc 1nterventlons and a dlsease model for

';psychologlcal problems

'The clinical approach domlnated\school consultatlon prac— fl

N

tice untll the late l950's and early-1960 s when serlous
N

J'questlons began to- be ralsed by psychotheraplsts u51ng con-

ceptual models based on learnlng theory (Ullman and*Krasner,-

RN
N

(‘1969)-' Thls resulted 1n the gradual decllne of the: c11n¥

2N
/// . L

""blcal model of school consultatlon ln the mental health pro-

.fe551on _ The cllnlcal model had been problematlc for mental

..Nventlon was not educatlon and d1d not 1nvolve the school.
dlrectly. The cllnlcal view of child abn rmalltles was-ln
'jterms of parental orlgln requlrlng treatme t ln spe01allzed
psychotherapy c11n1CS.n However, when learnlng theorlsts and
"other non medlcal theraplsts began to view chlldren ¥:] abnor—
mal behaV1our ds a result of faulty learnlng, there\was a

ca

‘refocus of’ attentlon on the school ’ The cllnlcal model of
P

*health practltloners 1n the schools because the basmc 1nter—"

.

N
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mental health consultation was_replaced gradually with a com-

; munity model which emphaSized prevention rather than therapy‘
and 1nd1rect rather than dlrect serv1ce."HOWever, the influel
ence of the cllnlcal orientation contlnued well lnto the 1960 $
_espec1ally ln supervrsory consultatlve-relatlonshlps inwedu- |

‘

_cation.‘
THREE_CURRENT QRrENTATioNSn

The 1ate l950's and early 1960 s W1tnessed a strong trend
toward teacher consultatlon, not only in the mental health
:yfleld.but-alSO‘ln;gurdance»and cdunsell;ng. Faced w1th 1n—
fcfeaslng crfticism fromﬂschool.administrators that pSYChOlo--V
\ngtS had falled to communlcate with school personnel because
: of poor human relatlons SklllS and llttle or no understandlng
h of practlcal classroom problems (Feln, 1974) the mental health.
profe551on recommended that school psychologrsts be tralned at
- the doctoral level to help teachers plan currlcula and to help‘_
change attltudes of teachers, parents and the communlky Also,

fr by the mld 1960 s consultatlon bBecame 1dent1f1ed as 'one of the

i

major areas of serv1ce for school guldance counsellors. Through—.
f‘out thls perlod‘spe01allzed wrlt;ng on consultlng began to appear'
with the major 1nfluences on consultatlon practlce coming from
dlsc1pllne3‘out51de of educatlon .partlcularly commun;ty,psyf
ch&atry and organlzatlonal development. Three orlentatlons
emerged as most promlnent in the llterature,‘each representlng
dlfferent development backgrounds and theoretlcal v1ewp01nts.

These ‘were the mental health, organlzatlonal development and

“behaVLOurlst‘orlentatlons.
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~dynamic formulations of personality.
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A Mental Health Orientation. In the early L960's a men-

tal health orientation emerged from an increasing emphasis in
clinical psychology upon prevention rather than treatment of
mental illness. With the recognition that prevention through

early identification and improvement of the social and emo-

"tional milieu was potentially more effective than t%eatment,

the school became an. important focus of community mental

health,efforts; This led'to the:increasing popularity of the
mental health orientation to consulting in education (Neéwman,
l967-mcaplan, l970 Belsser and Green, l972), which is today
tﬂﬁ most domlnant of the three orlentatlons. 'The underlylng

psychologlcal‘theory,of the communlty mental health orlentatlon'

/ N .;/T .’_.» X . , . . . .
is Freudian personality theory and, more particularly,~psycho—

\

Among the most lnfluentlal writers on CUnsultlng is Caplan

¢

(1964 )1970), who is still- promlnent as ‘a communlty psychlatrlst
and mental health consultant. In l954 Caplan began an 1nten-f’§
sive’ study of the consultlng process W1th nurses 1n conjunc- ’

tlon w1th hls work'at"the Harvard School of Publrc Health.

HlS major work ‘on the subject ‘The Theory and Practice of

Mental Héalth Consultatlon (1970) represented a slonlflcant

departure‘from?tradltlonal approaches to consulting'in’his

description of consulting as a non—hierarchical,-coordlnate

. X . ) PR

.relatlonshlp between two professxonals. Rejecting the con-

sultant as- expert model which had characterlzed most consul-.

tative relatlonshlps of- psychlatrlsts and psychologlsts w1th’

\

‘school personnel, Caplan's approach'recognized for the,flrst a
N ’ : ) .
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o

i

R tlme consultatlon as communlcatlon between two experts “Fur- .-

1.
thermore,_he categorlzed consultlngglnto four types- !

/

)

VAN SR o P

l.' Cllent-centred case consultatlon, 1n whlch the
{iprlmary goal of the consultant 1s to dlagnose the
E”Lcllent accurately and'glve the consultee a: remedlal

;Wprescrlptlon. ' e ‘> | S |
2. pProgram—centred admlnlstratlve consultatlon,.ln
' lwhlch the consultant assesses a glven program and
vlrecommends a plan to resolve the dlfflcultles. ;n?l

"Itls the educatlon of the consultee to prepare hlm to

'5ideal beﬂter Wlth 51m11ar problems 1n the future. c?-l~f7

'li'-,b’3}f Consultee centred case consultatlon,_ln Wthh the

-

":consultant s prlmary alm is: to 1mprove the con—"‘h

'lffsultee s functlonlng by 1dent1fy1ng hlS problem 5

Ad . ; EVREAE By

o

.'filn handllng a spec1f1c cllent. vr}"’
M'f4L°AConsultee centred admlnlstratlue consultatlon,vln
QWthh the consultant helps the conSultee to ma;ter‘
ldproblems 1n the plannlng and malntenance of pro—‘i‘
grams and the management of operatlons :
Caplanvs schema 1a1d the foundatlons for much ofvthewcurrent

thlnklng about the;consultlng process 1n educatlon,g'

g

An Organlzatlonal Development Orlentatlon.g‘A moVeméntf-fcp“

”fpfknown as organlzatlonal development (5chelﬂ 1969~ Schmuck

‘u}dand Mlles, l97l Llppltt and Llppltt, l978)\has exerted a

’:strong anfluence on currently popular consultlng methodolo—n\

7T3g1es._ Emerglng from the experlmental work in group dynamlcs*

TSR s B L A o

3* secondary goal ln both these types of consultatlon“*waubf
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lttlon scheme applylng data feedback problem—solVLng technlques“

ERE
e 7

" of Kurt Lew1n at the Massachusetts Instltute bf Technology ln"

the late 1940 s and 1950 S,‘Qrganlzatlonal development came

to be 1dent1f1ed 1n the 1960 s as a dlStlnCt set of tech—

nlques based upon the appllcatlon of behav1oural sc1ence

knowledge to the problems pf organlzatlon. Closely related

to lndustrlal psychology 1n terms of goals and strategles,

~

’the organlzatlonal development orlentatlon began to 1nfluencethgf

consultlng 1n educatlonal COntexts Wlth the suggestlons that
school admlnlstrators and spec1allsts should contrlbute more
to educatlonal 1nnovatlon and reform (mrow, 1969 Lambert,'a*

l973) and w1th the llterature on 1mprov1ng organlzatlonal

~

f‘cllmates so that change could evolve (Schmuck and Mlles,“pfw

-

The flrst long—term organlzatlonal development prOJect 1n

educatlon was conducted by Mlles ln two eastern school dls—W
S

T tr1cts 1n the early 1960 s.‘ ThlS was a three year 1nterven—l"'

T S : 5.

and process SklllS to consultlng w1th work teams._ In 1965,

a mass1ve 1nter—un1ver51ty prOJect known as COPED (Cooperatlve

wi

Progect for Educatlonal DeVelopment) based at the Natlonal

' Tralnlng Laboratorles of the Massachusetts Instltute of Tech—*f

h~nology contrlbuted greatly to the appllcatlon of organlzatlonal;'d'

development theory to school settlngs._ Among the prOjeCt s

key strategles used 1n twenty three New England school dlS-w'

trlcts were ln—serV1ce educatlon in- problem—solv1ng and actlon'

research, process consultatlon w1th groups of teachers and

admlnlstrators,fand tralnlng of change agents w1th1n schools.
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e o 5 : :
The organlzatlonal development movement expanded ex1st1ng

[

"‘theory and practlce to 1nclude group consultatlon 1nterven—“

’dftlons,,ln the bellef that the only way to produce meanlngful

”change was to 1ntervene w1th the organlzatlon as a whole and
’ :to focus on the lnteractlons of subgroups maklng up ‘the . sys—7

_*ﬁém;< Wlth the appllcatlon of organlzatlonal development theory.'

tto educatlon came the reallzatlon of ’ need for group pro—du<

P

"Qpcess consultatlon w1th the support sygﬁems of an organlzatlon

“{to ensure that 1nd1v1dual consultatlon would not be thwarted
- . '. e / " ,,, . t. 3
""by organlzatlonal pressures.. Whlle the organlzatlonal devel—
fﬁopment movement prov1ded technlques that could be used 1n f-ph'”

'VSchool settlngs and also placed 1nd1v1dual consultatlon lnvl"

a7_5a broader perspectlve,?lt was not 1ntended spec1f1cally for

‘*ilst soc1al theory are descrlbed 1n the next sectlon.,,#‘

& “schools,'nor has 1t developed technlques approprlate for,f*
h"gworklng w1th lndlv1dual teachers.'“ T

PR

A BehaVLOurlst Orlentation- A'hehaviouristforientatiOﬁ7torf

”vconsultlng arose from the theorles of Watson and Sklnner and
-hlmore recently, the soc1al learnlng theory of Bandura,‘Wal ters o
“_and others.» ThlS orlentatlon assumed lncreaSlng lmPOrtancevlﬁh"'
, ‘ i
7‘consult1ng 1n educatlon as an alternatlve means of 1nterven1ngf"

Q'w1th’1nle1dual cases.. In the formal models of consultlno of

“Bergan and Calowell (1967) and Bersoff and Grelger (1971). theV

',pempha51s on tradﬁtlonal behav1ourlst theory is apparent. «Sev-‘uh"v.

@l

‘-eral v1ews and Dractlces of consultlng stemmlng from behav1our—ff"

P
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A COMPARISON OF THREE ORIENTATIONS = - . ' .

; .
i - &
RN B

' The three predom1nant~or1entatlons to consultlng agree

‘,“on essentlal p01nts of deflnltlon but dlffer 51gn1f1cantly o

"'fv1ew of the three orlentatlons.\_~

‘3not only 1n underlylng theory but also in: preferred cases,.

'ityplcal problems, goals, 1nterventlon methods, 1deal consulf

-
'

- tant-consultee relatlons, and crlterla for evaluatlng out-~r7

|

ﬂcomes.‘ Moreover, each orlentatlon has 1nherent weaknessesf,.f

:jand vulnerabllltles.v The follow1ng lS a comparatlve over—h

‘f Deflnltlons and Vlews of Consultant Consultee Relatlons.fff

'?fThe three orlentatlons accept the v1ew of conSultlng as an

:iglndlrect serv1ce to a cllent,yalthough some mental health

&

‘imodels (Caplan, 1970 Meyers, 1973) spec1fy cllent—centred

'fconsultlng as one level or type and make the 1nd1rect servrce;f”5u7

"fpdlstlnctlon at tlmes amblguous._ Furthermore, the term "change

;agent" appears ln the llterature on the three orlentatlons._'

“yFrom an- organlzatlonal development v1ewp01nt, the consultant'”h

Cisv a change agent who applles 5001al PSYChologlcal prlnclples R

dof group dynamlcs to an organlzatlon so that 1t becomes more

jdadapt%%%, flex1ble and self renew;ng.‘ More spec1f1cally, an'

/

’-tzorganlzatlonal development c/nsultant brlngs together people‘iﬁ

gand honest feedback regardlng thelr behavrour 1n groups so as5
to 1mprove on. the job§commun1catlon.‘ However, only from the 1f7f
'flbehav1ourlst v1ewp01nt is the consultee descrlbed as the'°

bbuchange agent rather than the consultant.r’In:allvthree‘the S
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o

1deal consultatlve‘relatlonshlp 1s presented in Lerms of a.“
voluntary, colleglal and egalltarlan relatlonshlp. There
lslan 1mpllclt assumptlon that the consultant is an expert o
‘but also recognltlon that the consultee should ‘be able to
4“g1ve dlrectlon by way of acceptlng, modlfylng‘or even re—
'ﬁjectlng any suggestlons., Moreover, the three orlentatlons”
lacknowledge the lmportance of understandlng and respectlng'_
.ipthe educatlonﬁ& process and the school system. The mental
‘1-health and organlzatlonal development v1ews are concerned(:

~espec1ally w1th the problem of entry and suggest that the-'

”;pconsultant be external to the system and enter on 1nv1tatlon

Pl
S5

'v;from those w1th1n the system.' The behav1ourlst v1ew assumes,fr,

.on the other hand that the consultant is w1th1n the system 0
‘iand applles the consultatlon process 1n response to teacher

ﬂ‘referrals;‘wfﬁff

TR

Goa s’of Consultlng and Preferred Cases.5 Frqm a mental

lﬁhealth v1ewp01nt the major goal of consultlng 1s to help vv'

"_the consultee to galn more 1nsrght 1nto emotlonal develop-sed
:jfment and personallty dynamlcs.; An underlylng assumptlon 1s.

hrpfthat 1ncreased affectlve understandlng of the consultee w1ll
. lead to -a better emotlonal adjustment and 1n turn to a heal"
flthler cllmate for cllents.* The preferred cases of the mental

;health orLentatlon to’ consultlng educatlon are those deallng

w1th teacher dlfflcultles or shortcomlngs ln affectlve rela—'ﬂl

'g The maln goal from the organlzatlonal development v1ew?

“'pOlnt 1s to 1mprove the functlonlng of the school systenl-"v-"

L e

-
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-

Cso that‘the organizatlon'can‘mobilize resources in order to
make necessaly changes to solve ‘the system 'S problems. 'Theﬁ
ultlmate goal of organlzatlonal development consultlng 1s.
_to establlsh a mechanlsm for self- perpetuatlnr change through
,partlclpatory de01s10n—mak1ng,‘open communlcatlon and concen-
_:usus of goals\ roles and prlorltlesnf These are necessary pre—

' requlsltes for the organlzatlon to functlon more effectlvely

vand respons1vely Preferred cases in: educatlon for thls

o ;_orlentatlon to consultlng are confllct s1tuatlons such as’

f',teachers revoltlng agalnst the admlnlstratlon.ff
A behav1ourlst orlentatlon to consultlng 1n educatlon
has a more spec1f1c focus._ The prlmary goal 1s to help the-

teacher to 1ntroduce spec1f1c changes ln the classroom env1r-
. : - // :
~\‘onment as a means of 1mprov1ng a chlld s’ 1earn1ng problems

PR

.ewhlch are deflned 1n behaV1oural terms.‘ Typlcal cases 1n—lﬁ

”ivolve adjustment problems such as shyness and aggre551on and

:learnlng problems such as “the: 1nabllIty to recognlze letters

'”and dlfflculthS ln computatlon.ﬂ;:ft'l

Interventlon Methods.; The methods of consultatlve

1nterventlon among the three orlentatlons vary conSLderably.,-’

¥

'3In the mental health orlentatlon, the major 1nterventlon

By strategy is to help teachers personally to become more

.sen31t1ve to, and to better understand thelr feellngs and f~

»fthose of others.g APPlYlng the cllnlcal 1n51ght of theff

"f"psychotheraplst, the mental health consultant attemptshtog-'pu“’“‘

‘ establlsh a; nonthreatenlng atmosphere conduc1ve to: thevexF

'preSSLOn, analy315 and evaluatlon of personal feellngs,andﬁ
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concerns about chlldren and the appllcatlon of psychothera—
peutlc pr1nc1ples and mental health concepts to these con—

cerns and feellngs.& The consultant may 1ntervene through e

“one to one dlScu551on, ‘a group meetlng in whlch ‘common prob—‘,

/

'lems are dlscussed w1th teachers, or in a lecture/workshop

format (Caplan,,l970; Belssergand Green,‘1972; Splelberger,__'

1974)

In an organlbatlonal development approach to consult1ng,_>-1

-1ntervent10n technlques 1nvolve a varlety ‘of. group exercrses

to develop SklllS ln 1mprov1ng communlcatlon, negotlatlng

-

goals, 1dent1fy1ng and resolv1ng confllcts and conductlng

" i

_productlve meetlngs. The consultant serves:as a catalyst or

‘fa0111tator 1n translatlng\these SklllS 1nto actlon plans

for solv1ng problems and maklng dec151ons From .an organlza—..

- o

[tlonal development v1ewp01nt the consultant avords partlsan

{ 3

‘partlclpatlon or belng drawn 1nto the role of the expert w1th

' :.}a ready-made solutlon.';f o N

. Interventlon 1n behav1ourlst consultatlon proceeds ln a-

serles of steps*1nvolv1ng a deflnltlon of the problem 1n’b*

behav1oural terms, the collectlon of basellne data, spec1flc

5;consultant 1nterventlon, further data collectlon and evalua— e

N

‘tlon of outcomes._ The consultant typlcally 1nterv1ews the

~'teacher and together they deflne a target behavrour.,‘The[ﬂ'"

1nterventlon strategy 1nvolves some change 1n ‘the env1ron— AT

S

"; fment whlch is usually suggested by the consultaﬁt and agreed ‘hl“

| pon by the teacher.v"
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Evaluatlon of Outcomes. The three Orientations’agree

that the long-term crlterlon for successful consultlng 1s

:\1ncreased teacher competency in. deallng w1th srmllar prob—

.

’lems in the future. Longer range outcomes 1nclude the

1
1ncreased ablllty to apply mental health concepts in future

caSes, greater competence in functlonlng w1th1n the organlza—

tlon and greater ablllty to apply soc1al learnlng pr1nc1ples

i

»to 1nd1v1dual cases. There is greater dlver51ty of evalua—n'

‘ftion crlterla for dlrect, short term outcomes., In mental

',health consultlng, the crlterla 1nvolve sub]ectlve self—‘

' report” or unstructured consultant observatlons whlle 1n organ—

'1zatlonal development approaches, observatlonal technlques

are more structured. In behaV1ourlst approaches,,evaluatlons

[N

lare presumably objectlve measures of pre and post 1nterven—

-

'tlon behav1ours.‘p
In rev1eW1ng varlous orlentatlons to consultlng, Reschly

(1976) ldentlfled lnherent yeaknesses from the p01nt of v1ew

":of school psychology 'In a mental health orlentatlon, there<p'
..1s an’ unllkellhood of generallzatlon from 1ncreased teacher
?understandlng of mental health concepts and of personallty

4;ldynam1cs to behav1our change 1n other SLtuatlons., leew1se,

< invan organlzatlonal development orlentatlon there is also

nthe uncertalnty of generallzlng from enhanced 1nterpersonal

o relatlonshlps and organlzatlonal processes to lmproved school

-

‘experlences for chlldren.r Reschly con51dered the greatest

’weakness of the behav1ourlst approach to be the questlon of 5;
g

worthlness and approprlateness of the change 1n behavrour

‘Aproduced., Whlle each of these cr1t1c1sms has some valldlty,/

e

; .
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1

.what is more remarkable is the fact'that they. gloss over

fundamental 1nadequac1es of the soc1al theorles underlylng'

the three domlnant orlentatlons hese are addressed ex-

'pllCltly in the next chapter..

| THE DOMINANT PARADIGM

A

The concept of paradlgm can be useful in thlnklng about‘,"

PO

,vtradltlonal conceptuallzatlons of consultant teacher relatlon—.

: shlps. A paradlgm 1s a framework of thought (from the Greek

"paradlgma or “pattern“), a matrlx of bellefs, patterns of
conduct, and bodles of knowledge Wthh 1nteract to glve shape

and deflnltlon to human relatlonshlps "In the context of thlS

c»study, paradlgm is''a scheme for understandlng and explalnlng

‘dlgm also suggests an act of%afflllatlon w1th a communlty of

'“scholars,'lnvolv1ng both af#ectlve and. cognltlve dlmen51ons.

/o
As ind1v1duals part1c1pate/1n a research communlty, thelr VleW

i,pof the world becomes part of how they see, feel, thlnk and

-talk about events Studled (Kuhn, l970 'Popkew1tz et al 1979)

“Thls p01nt w1ll be explored further in Chapter III where the

_domlnant paradlgm of educatlonal research 1n consultlng w1ll

, be crltlcally examlned

It can be argued that a partlcular paradlgm has domlnated

T~

consultlng theory and practlce,,thereby llmltlng an, under—"
-

standlng .of. the essentlal meanlng of consultlng Accordlng

\

\"to Kuhn (1962), consultlng theory was 1n a pre—paradlgmatlc

stage because there was no 81ngle domlnant theoretlcal

‘\. .
y

vcertaln aspects of reallty (Kuhn, 1970) ‘The' concept of.para4b S

'efq:\
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rpositionAWhiCh COnceptualized'the consulting process. Stlll -
~today there are a varlety of conceptual v1ewp01nts, each
focu51ng on dlfferent aspects of consultlng. However, there

'vhas emerged a domlnant stance, the nature of which would

R
1nd1cate ‘that . consultlng has advanced: to but. not bevond

-

an 1n1t1al paradlgm stage.'

Current Models of Consulting

There ‘are four popular models of consultlng in educatlon-
a dlffu51on model “an attltudlnal change model, a transactlonal_
analy51s model, and‘a humanistic psycholOgy model.,}No one\of
these is con51dered more encompas51ng than the othegs.‘yThe“

1follow1ng is a brlef descrlptlon of each model and a summary of

-their common elements.

A Diffusion‘Model.,_ ThlS model emerged from research

1nto the communlcatlon of 1nnovatlons to, and adoptlon by,
R

‘members of. soc1al systems (Rogers and Shoemaker, 1971) - The

ks

',focus of thlS model is on the consultant as a change agent

whose role is to hasten the d1ffusron of knowledge to school

. personnel. The consultant is a brldge between two systems,

‘one that produces knowledge and seeks to create change by

1

"dlssemlnatlng 1t and the other whose functlon can’ be enhanced

by using thls knowledge. Each system represents a. unlque

v

'ﬂculture W1th.d1fferent languages, values and goals. The

S

“‘.consultant, w1th hlS superlor understandlng of both cul~f,
atural systems, presents new 1nformatlon,\aAnew perspectlve
and an 1nnovat1ve appllcatlon of avallable 1nformatlon.

)
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The diffusion model conceptuallzes the consultant as .
an expert who has superlor knowledge and advanced understand-

and the consultee as one who recelves thls knowledge or

becomes conv1nced of 1ts utlllty and adopts the 1nnovatlon
into  the system

~Good consultlng 1s v1ewed in terms of apply-

L

(1).

ing three essentlal prlncrples and”generallzatlons whlch have
emerged from‘research

Interventions that are compatible
with the teacher's or school's,cultural bellefs are the most
w1dely adopted. (
-

.(2)

The successful conSultant thinks. in
terms of the teacher s or school's frame of reference rather
than hlS own psychologlcal framework

(3)' The consultant
should focus his energles on the oplnlon leaders in the school,
that is,

those 1dent1f1ed,as the key change agents

An AttltudinalJChange Model.

ThlS model emerged. from
soc1al psychologlcal research lnto the 1mpact of forms of

power on SOClal change (French and Raven, 1959)

- The focus'
“on’ thlS model is on the consultant s use of expert power to

affect the attltudes, perceptlons and behav1our of the con-
sultee.'

Consultlng is v1ewed as persua51on, based upon the
' :

consultant s understandlng of the-types of persua51on that

‘are most likely to brlng p051t1ve results and the condltlons
under Wthh these types are most effectlve.
. - .

The attltudlnal change model conceptuallzes\the consul—

tant as an expert who, unllke the consultee, has knowledge
1n SpelelC content areas.

As well, he has referent power
whlch accrues to hlm when the consultee 1dent1f1es that he
manlfests feelings,.

~.

attltudes and behav1ours 51mllar to hlS

B
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' own;» Good consulting is-viewed in terms of the‘consultant's
expertise and the consultee's perception of.him,_and is‘depen—
dent therefore upon”the'COnsu1tant's”balance of expert and

_referent power.‘ This model encouragesxthe consultant‘to

o downplay hls role as a profe551onal expert and to increase
_his identlflcation w1th the consultee through informal inter-

changes and techniques.' !

-A-Transactional Analysis Model. This model of consulting

_is“ derived from psychotherapy_and the'personality theory of

f

Berne (1954) 1964l.'?Berne Qiewed human interaction as,the‘hw

transaction of twovegofstates - that of one speaker who pro--

v1des a stlmulus and another who prov1des a response.‘ Further-

catlon of the ego states of the. speaker, of whlch there are

three - Parent Chlld and Adult.

Y

The transactlonal analy51s model Vlews the consultlng &

vprocess as a problem—solv1ng relatlonshlpflnvolv1ng the use
of data and predlctlons about reallty. Consultlng is more
effectlve when the verbal 1nteractlons between consultant and
consultee are adult adult transactlons since the adult ego
state is essentlally a computer whlch processes data and com-

\ B N
,putes the probab;lrtles that are essentlal for the proper_.

N L .

'observatlon and predlctlon of reallty. “Good. consultlng is
»dependent upon the. consultant S, ablllty to galn contfol of
',‘hlslbehav1our.and_to use the_ego,state that,ls;mQSt fac111taei

[ ’

tive to the process: of the'social exchangef

aly31s of these transactlons requlres the 1dent1f1—'

s a.

t

e
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A Humanistic Psychology Model.' An integration of several

s

models derived from the counselling psychology of Rogers (1951,

v

.1957, l961, 1967, 1969) comprlses a fourth dominant framework
"-for describing current\consultlng practlce. Rogers suggested

several necessary conditions for successful COunselling._ Oper-"

\

Carkhuff and his a55001ates (1964, 1967, 1969)'along with

assessment scales and a developmental/theory for the counselllng

n

process whlcq/was in turn elaborated by ‘Egan (1975)
The derlvatlveamodels of Rogerlan counselllng view consul—

ting ag‘a helplnglprocess characterlzed by three necessary con--

‘e
,

~ditions: . o oo

1. genulneness, whlch°1s characterlstlc of a dlrect per-

©

N o 'sonal encountcr ‘in whlch the consultant is- free to

J

jbe hlmself that 1s,,to ‘act w1thout defen51veness and
without retreatlng 1nto the facade of his profess1onal
. ' role,_ . )

2. nonposse551ve warmth,‘in Which the consultantihasdun—
condltlonal acceptance of the experlences of the con-
’sultee,ocares for hlm as another profe551onal w1th

1ﬁ‘hhuman potentlal, and Values him as a: person,

;"3. ‘accurate empathy, Wthh 1nvolves the consultant s -

ablllty to. know what the consultee means, to be seénsi-

:tlve to his feellngs, and.to communlcate this underv

.

standlng to. hlm.w

Accordlng'to this developmental'model,pthese;three(process

. S

-0
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SklllS must be used by the consultant durlng the first help-
1ng stage which is dlrected toward facilitating self -explora-
.tion on the part of the consultee. In the second stage, the

consultant challenges dlscrepanc1es and dlstortlons in what
v

 the consultee says or does, thereby uncoverlng contradlctlons

and inconsistencies in the consultee's attitudes. The third
. '. S - N \ N N T
'stage, which is directed toward faCilitating action, calls

for the consultant to gollaborate w1th the consultee in the

4de31gn of a detalled actlon plan'suca as a behavxour manage—

ment program or the 1mplementatlon of varlous group process

technlques. ThlS process model v1ews ‘a good consultant as

one who has learned spec1flc SklllS and can communlcate p051—

\

tive‘attltudeS'to the.consultee. o R

'Commonalities Among the Dominant Models

. o

N

While there ‘have been no systematlc attempts bj theorlsts
or :researchers to 1ntegrate these domlnant models, several
‘common elements are emerglng from current conceptuallzatlons
.of the consultlng process. The four models dlstlngulsh be-
tween two types of consultlng - expert serv1ce relatlonshlps :
and collaboratlve relatlonshlps. The expert serv1ce approach
is prlmarlly dlagnostlc and prescrlptlve and empha51zes roles..

he role of the consultant 1s to help ‘the consultee deal with

problems more effectlvely and the role of the consultee is

to receive knowlédge and skllls and to generallze them to

o 3

,s1m11ar s1tuatlons in the ﬁuture. The collaboratlve approach,

. on the other hand, allows the consultant and consultee to. work

J
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o

o ftogether as’ equals to 1mprove SklllS 1n deallng w1th cllentsi
"i'and in’ deéeloplng programs. - |

-8

The collaboratlve approach 1s applled more frequently

S to educatlon because presumably it: does not preclude the‘.,p-
development of creatlve and productlve mutual relatlonshlps

'v'fas the eXpert serv1ce approach does,_ Advocates of the coll-}V

L

‘@aboratlve approach make frequent references to such phrases

PR AN

X

jOlnt approaches to problem 1dent1f1catlon" "shared res-'

ldpon51b111t1es"5‘and mutual enhancement of knowledge and

'.f}skllls" ” Collaboratlve models whlch are currently popular

fﬁfpln consultlng 1n educatlbn dlsplay a strxklng emphaSLS on"

T

fThe effectlveness of these strategles is. measured 1n terms of
aoutcomes and favourable 1mpact on stddents.ij{f'é ‘

o stages of Consultlng._ The 11terature on consultlng hasdgp"

'aconcerned 1tself tradltlonally w1th rolefdeflnltlons and

Ltechnlques, 1dent1£y1ng what was done 1n consultatlon but

RN

equal partnersh1p"}~"mutual trust and open communlcatlon""if’e'

JStrategles and approaches de51gned to 1nfluenceatarget groups.}ai

'ugﬁfalllng short of explalnlng how to do 1t Successfully.-LMore'v‘h;ﬁ‘

lfrecently there lS 1ncreased focus on.the "how to“ process,_lt

gﬁiding the practltloner through the varlous dec151on p01nts”h~s -

‘”of the consultatlon process., The recent empha51s on stages‘;

7'JlS 1ntended practlcally to fac111tate relatlonshlps bulldlngt' -

P

'hi(Carkhuff ‘¢973ﬁ and toflncrease the probablllty that 1nter—'”

4

#:ventlon strategles w111 be 1mplemented (Havelock 1973)
fConceptually,'the ldentlflcatlon of varlous dec131on p01nts

Lo .~;r S s
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L clu51on of the relatlonshlp .

o merely by llstenlng to expressed concerns.‘ Thls orlentatlon”ff

v,gstage 1s followed by the stage of problem 1dent1f1catlon..ot

tlhof functlonlng and thelr prlmary goals sequentlally are-' .

lfthrough extrapersonal factors' dlrect serv1c

“by recent collaboratlve models 1s 1ntended to characterlze-"

B ‘the dynamlc nature/of the consultatlon process (Parsons, 1976)

Py The stages of consultlng are deflned dlscretely although

”.1t is recognlzed that 1n practlce they may occur 51multane—’-9'
t‘ously and not necessarlly in lnvarlant order. rF'hey typlcally

glnclude entry 1nto the system, problem 1dent1f1catlon and

\

[deflnltlon, 1nterventlon planning, assessment, and the con—

°

N At the entry stage,3tne consultant typ cally negotlates.f5

f§w1th school admlnlstrators to determlne the percelved needs ;
5Vof the system or school, and/or w1th 1nd1v dual teachers to
;4i\termlne thelr classroom needs. At the classroom level the‘vgf3

'consultant galns entry by 1nterven1ng dlrectly 1n a cr131s or~ x

-:Through 1nterv1ews and dlrect observatlon of classroom '[hyfit““

SV
S Vi

»ff'behav1our and env1ronment the consultant gathers'lnformatlon:f‘“*“

)

’tfh.and determlnes whlch level of consultat;on 1s most approprlate‘”d'

R )‘

'-ito the conceptuallzatlon of the problem.f The varlous levels fs}fi

g

‘dlrect serv1ce to/the Chlld focw51ng on the Chlld 1nd1re"

ST

'aServ1ce to the chlld focu51ng on changlng classroom behav1our

to’ he teacher,'

4‘focu51ng on ”teacher lm ro‘ ent, and 1nd1rect serv1ce to the e

2 . . B :

' f'school system, focu51g on behav1our change whlle 1mprov1ng £

patterns. gt”

d.:

,serllce to the teacher, the consultant then trles to determlne

lven that the approprlate focus of consultlng is dlrect Coa



"jilnvolvement and/or partlcular attltudes whlch 1nterfere w1th

jan objectlve approach to a problem.p;'h

“Classroom. The consultant achleves thlS goal th

”the teacher. If the teache

L competence and worthlessness

' nw1lllngness to llsten, supports the-_

‘4‘2}"
o _

the teacher s problem. 'There are foUr problemhcategories:

most frequently recognlzed as nequlrlng dlrect consultatlve

ass1stance to the teacher.v These are- ‘(a) lack oﬁ knowledge‘

o band understandlng of chrldren s behaV1our or the varlables

/.

' affectlng teacher—student 1nteractlon, (b) lack of SklllS in
.the systematlc observatlon of and 1nterventlon 1n the class—."

froom env1ronment, (c) lack of self confldence and low self-

5

”i~esteem, and (d)/lack of object1v1ty because of personal

-

The prlmary goal of the next consultant 1nterventlon

j,stage is to promote change ln behaVLour 1n order to lmprove k

Q

”~the teacher s ablllty to functlon more: effectlvegz 1n the

ug?gr‘3 he use';f‘

fof technlques and strategles dependlng on the problem deflnl—f

=tlon untrl some resolutlon ﬂf behav10ur change 1s achleved by Ln_u’“°

s problem 1s a 1ack of knowledge,

'gpthe consultant shares hlS knowledge and expertlse regardlng
“5chlld development, 1nterpersonal dynamlcs and the teachlng
'?learnlng process. In the case of lack of sklll,, he consul-h

”,tant presents avallable methods and technlques for an analy5159”

—

liof the classroom env1ronment.v Technlques most often reported o

are - those usxng behav1our modlflcatlon for classroom manage-*“ v

_i
a

| ent (Bergan and caldwell, 1967 Hyman 1967, Bergan ‘and - oy

i v

-’fTombarl, 1975 1976) ©In obder to! deal w1”h feellngswof 1n¥ |

2!
= .1.72,\ . i
”facher’s ldeas, an

- L P o

. ﬁw-; q ',., . b
'.-\%onsultu t demonstna Zs a }

T

helps;}f



'consultant uses cllnlcal technlques to- 1ncrease the teacher s
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the teacher to res1st apparent attacks on- self esteem. va

“‘the teacher is too 1nvolved personally w1th a Chlld the

ob3ect1v1ty and to restore an’ approprlate profe551onal dls—

ftance (Caplan,'l970- Meyers, l975) B The 1mportance of flrst

deflnlng the problem of lack of object1v1ty ‘in preclse,«

behaV1oural terms w1th a llnk to 1nterventlon strategles‘

,_based on dlrect confrontatron and related to env1ronmental

‘-factors 1s currently belng emphas1zed (Meyers Parsons and

‘jMartln,'l979) v There is- general recognltlon 1n the current

o

'",llterature that respon51blllty for outcome is shared jOlntly

”<;p'by consultant and teacher, w1th the lnterventlon plan belng o

7'a collaboratlon of the consultant S theoretlcal knowledge

jand the teacher s awareness of the realltaes of the classrc

_"consultant conducts ‘an’ objeotlve evaluatlon to assess the ﬁ@

:ﬁin the future w1thout further consultatlve a551stance.

'l"stra:egles, sta-f,;

)

'*f:‘ In the flnal stages of the consultatlon process, th

J'

i pact of hlS serv1ces¢ to 1mprove hlS SklllS and to;develop a

"data base from whlch to demonstrate the utlllty of spec1f1c

\

,~techn1ques.; Then the relatlonshlp 1s concluded by a:mutual,

‘-agreement._ The consultant leaves an open 1nv1tatlon for thef

S

'3teacher to renew the relatlonshlp at any tlme,lwhlle hoplng

]1‘. X{’ SR

‘fthat the teacher lS now able to handle 51mllar 51tuatlons

Common Elements of Deflnltlon.f In rev1ew1ng an over— -

f-whelmlng volume of llterature deallng w1th methodologles,

3

,and technlques for establlshlng and ‘

PR
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maintaining consultative~relationships) the"basic eléments:of,

»

‘_ the consultlng process as presently conceptuallzed can be

h'ldentlfled‘ The deflnltlon advanced by Blndman (1964) 1llus—

-

{trates these w1dely accepted components-.;“

T ~Consultatlon is an lnteractlon process of 1nter—
»  personal relatlonshlp that takes place between
L two profe351onal workers,. the" consultant and the
... consultee; in which ‘one worker,: the consultant,
~assists the other worker, the consultee, to solve
4+a mental health problem of. a_client within the
« ‘framework of the. consultee sausual profe551onal‘,
functioning. . The’ process of ‘consulting depends
upon the: communlcatlon of knowledge, skills ‘and
'attltudes through. this relatlonshlp, ‘and there—
‘fore is dependent upon the degree of emotional.
~.and.intellectual involvement with the two workers.
A secondary goal of the process is one of educa-
. tion so. that the consultee can learn to. handle
. - similar cases in-the future in a“more effective
Ea fashlon,_and thus enhance his: Dr” “-51onal skllls,
(In” Brown et al, 1979 5) . VTR L

\\.‘,‘ B

pIn thlS Stlll popular deflnltlon, consultlng 1s v1ewed a

V'worklng relatlonshlp characterlzed by mutual emotlonal an"’

e

: 1ntellectual 1nvolvement.r In educatlonal contexts, lt is a'
'”nrrelétlonshlp entered 1nto by a. consultant (any profeSSLOna "r;
v_*whom the teacher can call upon for help) and a consultee,*'
‘_fdpht(the teacher) for the beneflt of a. cllent (the student)
. .:the profe351onal settlng of the classroom.g,;
A rev1ew of three predomlnant orlentatlons ;‘theinental‘)ﬂ_f
,health approach as represented promlnently by Caplan (l976f
"}'whose theory 1s rooted 1n ego psycholooy, and by Dlnkmeyer and
VQCarlson (1973) whose theorles are founded upon Adlerlan psy—
fﬁchology,.the organlzatlonal development orlentatlon represented
“f?by Llpplt (1959) ,and the behav1ourlst approach represented by
kaergan (1977) reV als commonalltles of meanlng Vlewed from '

,‘fthese domlnant theoretlcal orlentatlons whlch flnd expre551on ffrh

~
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consultlng is ba51cally a

in the various models presented,
technlque t\at has the follow1ng minimum- characterlstlcs-

1lr‘ It is a helplng or problem—solv1ng process.

é. Itvls ‘a voluntary relatlonshlp between a pro—

/ fess10nal help glver (consultant) and a help—',
seeker (consultee) who has respon51blllty for.

{

|

: the welfare of another person (cllent)
o l3,d The goal is: to help to solve a current work problem
o ) v‘ ‘of the consultee.,,‘»/h”_uv, RN "f L

f}* ' 2.4" The consultant and‘consultee?sharepln solving the.
L problem ot o | s N *5it1 , yc::.}, e

The consultee profltsvfrom the relatlonshlp 1n such i

;hh.5;
a. way that 81m11ar future problems may be handled

‘;7‘ ‘more. sen51tlvely and sklllfully
The emergence of a work focused problem—solv1ng stance

\

to consultlng lmﬁeducatlon over the last decade 1nd1cates some
advancement from a pre paradlgmatlc stage of consultlng prac—
The last»part of thlS :

S tlce toward an object1v15t paradlgm.
i chapter presents a summary of recent educatlonal research 1n
v consultlng whlch serves to conflrm that current theory and o
practlce as well as research in consultlng have not yet advanced

beyond the flrst paradlgm

VY S
EDUCATIONAL RESEARCH IN CONSULTING

The follow1ng is a summary of educatlonal research ln

consultlng presented as . a ba31s for a re—examlnatlon of the
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domlnadt research orlentatlons as part of a crltlcal analy51s‘
descrlbed in Chapter III. mhe summary 1ncludes both an over—

Av1ew of earller fesearch studles from a mental health orlenta—
tion and a focus on an educatlonal admlnlstratlon orlentatlon

whlch has been expressed in three recent doctoral research

'

studles conducted at the Unlver31ty of Alberta.‘

Coa

- Because the flrst models of consultlng were‘not de51gned
spec1flcally for educatlon, 1t was not. untll the late l950 s
and early 1960 s that research 1nto the relevance of consultlng

1for schools be&an to be carrled out. Noteworthy for thelr |
early contrlbutlon to the development of conceptual models ofv
school based consultlng were two Amerlcan researchers 1n the -

fleld of mental health -»Berlln and Sarason.' Berlln;(l956

1962), a communlty psychlatrlst, v1ewed consultlng as the com—."

S

A

to work more effectlvely.v He descrlbed the role of the con-f'
3 /
sultant in- terms of helplng the teacher to understand hlmself

J .

and to clarlfy feellngs toward Fhe chlld Sarason developed

'La psychoeducatlonal CllnlC :at Yale Unlver51ty in l966 Wthh

was unlque for 1ts communlty focus. Establlshed.forupreven* :

tlve mental health ln the schools, the;cllnlc sent ltS staff

o to the schools to explore student teacher interactlon.i Sarason

. ‘was the flrst to recognlze the 1mpact of the unlque soc1o—¥.

'cultural env1ronment of the school whlch accounted for con—'

d_51derable drfferences between educatlonal consultlng and

munlcatlon of menﬁal health pr1nc1ples to enable the consulteeh ‘

Qo



cbnsulting infsettings other than schools. In 1971 he analyzed
school ‘culture from a soc1al psychologlcal perspectlve .and
'.demonstrated how a varlety of factors, lncludlng 1nst1tutlonal

norms,. roles .and’ communlcatlon patterns, affected_the,deflnltlon

of mental health consultants in schools.“Sarason‘further con-

.0

vtrlbuted to a changlng focus 1n1tlated by Caplan and extended
to the school settlng by Berlln._ Implled in hlS recognltlon of
school culture was a vlew of consultlng as a-coordlnate, |
expertlse sharlng process as preferable to. one of expert advlce—bi.

giving. ,

The mental health orlentatlon to research in’ consultlng has

LI
been severely cr1t1c1zed for hav1ng mlnlmal relevance to prac—

’

,ft1c1ng consultants and llttle 1mpact on the develonment of - “ ',5.

h teacher consultatlon technlques., Recognlzlng.a w1den1ng gap
*between research and practlce in teacher consultatlon over the
hpast twenty years, Meyers, Parsons and Martln (1979) call for'

a. new research orlentatlon whlch is relevant to both practl-

";tloner and researcher.. They propose a systems model whlch con-*

'3¥lm51ders three components of consultlng in terms of 1nput pro—:'

{cess and output varlables.‘ Whlle each component can . serve as

y:a focalJpOAnt for developlng approprlate questlons and related

»

"research strategles, there are-vehement arguments 1n favour of -

a new research focus on consultatlon outc0mes.v Meyers, Parsons.ﬁzﬂ

-~

~.and Mar: . (1979) 1dent1fy flve research questlons as approprlate

'”ffor thlS new approach to research ln consultlng

”1,* How do process varlables such as the number of worde,'

.

spoken and relatlonshlp varlables such as. genulneness,



Warmth and enpathy affect»the outcomesdof con-

o sultation?'.v' o ' "_ S
2;, How can‘these variables_be.used to‘maﬁimise chEa

'sultatlon outcomes° “

3.-'What,are the eE{ects of. varlous‘consultatlon tech—
o n1ques° . "
‘:4. ‘What tralt and demographlc varlables characterlze
lﬂeffectlve;and 1neffect1ve’consultants?
5.“What'characteristics'suggesE\whether abteachen is
| llkElY to proflt from consultatlon° | |
Current llterature in mental health ldentlfles several

essentlal crlterla for meanlngful research These 1nclude a

systematlc conSLderatlon of lnput and process varlables in

“"fdetermlnlng the outcomes of consultatlon, control of consul- -

'#tatlon technlques, a clear deflnltlon of consultatlon to have

xipragmatlc value for ‘the practltloner, and an evaluatlon of the

effects of consultatlon technlques based on dlrectly observ—
able behav1our of teachers and students .as- a supplement to |

self reportlng measures. Meyersv Parsons and Martin- (1979)

summarlze the new dlrectlons reqdlred for research 1nto con-

-?sultlng as follows. | i

. '7Research needs to move from.observatlon and. des-

. cription of- consultatlon to the search ‘for order,
consistencies, and uniformities - for functional,
lawful relationships- among events. To achieve -

~these ends, technlques ‘that will allow experimen- .
tal control d manipulation of the: events under '
1nvest1gat10n are ‘needed (1979:180) . :

These pro;osed research dlrectlons Wlll be crltlcally analyzed‘,

1n Chapter III ’f _ v“b P | - ‘h'ﬁ."f~ : ;. '5f !

; . y . : : S
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An Educational Administrdtion Orientation

Consulting has also been researched from an edycational

administration orientation in which the provision of consul-

:tative assistanée has"been'dne of the five generally recog—‘
"nlzed functlons of superv151on, along W1th stafflng, motlva—
tlon, program development ‘and evaluatlon However, the
consultatlve functlon has recelved con51derably less atten—i'
'tlon in- the research llterature. Textbooks and perlodlcals
concerned w1th admlnlstratlve consultlng ‘have 1ntended to
reflect the-hlstor;calhdevelopment~of supervrsron w;th‘a
‘changing'emphasis fron'inspection:to leadership andtChange

gent to a. humanlstlc approach where a ma]or thrust of the
!

superv1sor 's work is to’ 1mprove 1nstruct10n by promotlng and

supportlng the contlnued personal growth and profe551onal

-

: development of»teachers.p However, the v1ew of.the superv1sor

‘as’ an expert prov1d1ng consultatlve a551stance to teachers

. - )
-based on expert assessment Stlll predomlnates.

+. Within. the last “two decades,‘consultlng has been v1ewed
-as the 1nteractlon of teachers not only w1th superv1sors but

fw1th all other school personnel on. 1nstructlon related mat—f'

\

ters. ‘Spec1flc educatlonal research thrusts in consultlng
<
- in Canada reflect the empha51s throughout the 1960 s on the

roles of varlous resource persons in prov1d1ng consultatrve;:

‘asslstance. These 1nclude three major groups.

'

1. Studles of the roles of reglonal and local'-'

superv1sory personnel - Snelgrove (1965) on

v

the role of dlstrlct superv1sory Inspectors : s



/ .
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.in Nveoundlandﬁ McLaughlin (1965) on the
‘role o; elementary educatlon superv1sors in
/f» Brltlsh Columbla, and Duboyce (1970) on the
o role of the superV1sors in Alberta. .
2. Studles of the role of the pr1nc1pal - Mor{
(1964) in Albérta and Harrlson (1965) in Nova

\
Scotla on role perceptlons of pr1nc1pals,

I 'Wetter (1965) in Alberta, Zlotkowskl (1965)

~in Saskatchewan, Uhlman (1966)1in Nova'Scotia,;
YOUng (1967) in Quebec and Anderson (1971)

.in- Alberta on the role of thevprlnc1palc1n

ar® N

,prov1d1ng consultatlve assistance to teachers,

3. Studles of. the role of . colleagues - McGllllvary

(1966) in Ontarlo, Formoner (l965) and Mllne

v(l968) in Alberta, and Shorey (l9€8) in Ontario.

This last study is noteworthy in its conclusion

ithat consultative relatlonships with colleagues

were an 1mportant 1nfluence on teachers - decisi

‘-to partlclpaﬁe 1n contlnulng educatlon programs

- Recent Research Thrusts

The practlce of peer consultatlon has been advocate

' w1dely ln recent studles 1n consultlng. Parsons (1971)

ons

d more °

called -

for a restructurlng of teacher roles SO thatfthey would have

more free tlme to consult W1th colleagues. Blumberg (19

lencouraged the development -of - peer-orlented superv1sory

"structures in the formal school system.‘ Increased recog

\

74)

nltlon

A
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and use of peer conSultation by Sergiovanni (1975) and Lippitt

‘and Lippitt (1978) have encouraged additional research into

the consultative roles and functions of all those who inter-
act with teachers. .
The goal of recent educational research in consuiting

has been to gain information about the consultative needs and

practlces of\teachers. ' Research studies in educational admin:
~istration at the Unlver51ty of Alberta exempllfy this current ’

"rfocus, espec1ally four studles conducted ih: the “1970's :

Plamondon (1973), Haughey (1976), Harrlson (1978), and

%-_Mlillkan (1979) These are cons1dered in’ detall not only

because they address consultlng in the/tontext of contlnulng

,vteacher educatlon ‘but also because they exemplify current

vresearch thrusts in consuLtlng in education. . ‘

o

The Plamondon Study. An initial‘master's study into ..

»cpnsultative_needs and practiceslwas conducted by Plamondon
~(1973),"With data obtained from.a‘questionnaire‘to'135 |
‘;teachers»YK—i2${in five'Albertaischools“in one'district and‘
;from 1nterv1ews W1th four teachers in. each school, Plamondon

1dent1f1ed four major consultatlve concerns. These 1ncluded.

obtalnlng student background 1nformatlon, asse551ng need for;

- remedial: programs,-lmplementlng remed1al programs and devel-

y_oplng course outllnes. Department heads, colleagues'and

guldance counsellors were found to be favoured consultants

for teachers.. More 1mportant than the actual flndlngs was

the confirmatlon that this area of research requlred further

\



i

stud Thus, Plamondon S research was an 1mportant stimulus
Y

[

for three doctoral studies 1n educatlonal admlnlstratlon

The HaugheyﬁStndy." Haughéy (1976) so&%ht to deScribe'.'

'consultatlve practlces in: three elementary schools in a

small Alberta school system through 1ntroductory' questlon—'

naires and‘follow-up 1nterv1ews. She asked elghty teachers '

to provide 1nformatlon concernlng thelr consultatlve needs,

the peISOnnel'whom they consulted; thelr perceptlonswof

. themselves as consultants, thelr satisfaction Qith consulta%

tiye assistance and their reasons.for not seehiné assistance.
Y‘Haughey found that teachers sought consultation to dis-

“cuss and share ideas uhout‘stUdents, materials and teaching' .

technlques, to obtain lnformatlon on teachlng strategles, to s

’

o

trer and concepts,

supplement thelr knowledge of subjectih

and to obtaln ass1stance'1n d1agnosxng stadent learning, - "o

I
S . N

dlfflcultles and in developlng remedlal strategles. These
general’ concerns were summarlzed accordlng to SpelelC task
areas and responses were cla551f1ed accordlng to selected
Jteacher characterlstlcs 1nclud1ng years of post secondary
'educatlon, total yearsuof teachlng‘experlence,.and years of

employment. - -

Among the major spec1f1c flndlngs were that more than

flfty percent of teachers desmred as51stance and that teachers

L 4
con51dered colleagues to be ‘a major source of conSultatlve
l .
assistance. The,perce1ved~frequeqcy of consultatlon was -,

N
e

‘quite extensive, with sixtyétwo perCent_indicating that they

provided consultative assistance at least twice a week.



Teachers rated forty-five

n
o

percent of all 1nteractlons as

very satlsfactory and forty eight percent as satisfactory.

Satisfactlon decreased with increasing years of teacher educa-

tion andxwith-total yegrs

of teaching experience., One third

>

'of the teachers did not seek a851stance ‘because they did not

conSLder thelr concerns to be cruc1al, they did not know.

)
whom tO‘aSk they dld not
they obtalned 1nformatlon

chers preferred in-school

~tance, including guidance
of assistance in the area

in the»area of curriculum

1nstructlonal methodology

o

have tlme or materials, -or because
without seeking assistancer Tea-
personnel for consultative assisf -
counsellors as their best source

of student needs, department heads

development and other_teachers in

)

‘The Haughey st\dy lent support to the professlonal growth

approach to consultlng ‘where teachers dellneate thelr problems

Alberta systems,

and choose the means of solv1ng them. ‘Furthermore, ‘the study

One questlonnalre

.
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7distributed'to.358»teachers-and‘a-seCOnd‘to 66dsupervisory

flly t
fvstudent 1rrespon51b111ty,rmalntalnlng hlgh levels of 1nter—-‘

f"ests and suff1c1ent oreparatlon tlme.v Secondly,vteachers

’7select1ng 1nstructlonal materlals and dlagn051ng learnl

,)dlfflcultleslled»f'

kS

[y

“”personnel served ‘as a ba31s for several major flndlngs. s

ﬁsFlrstiig teachers requested consultatlve a551stance prlmar—"d“

assess student needs and to develop currlcula." Spec—’

v

;1f1c concerns for consultapaOn weregwlth dlSClpllhe problems,,
{

N K

; / .‘5:-

fisought consultatlon rn four spec1f1c areas- obtalnlngwstu—//: o

Lfdent background 1nformatlon,'develop1ng course outllnes, /<ﬂ“”

g

A

In the Harrlson study, elghty flve percent o;?the'tea-;"

N

'.fcher part1c1pants sodght help prlmarlly from col_eagues as

compared w1th twenty~seven percent who approa

‘;iand eleven percent who contacted reglonal ar

‘d'central offlcel‘

fastaff.v Teachers were satlsfled w1th aSS}s/ance recelved

‘...

1f1w1th the exceptlon of three areas'" 1nd1v1duallzlng lnstruc-

"&’l t/,“

thtlon, developlng remedlal materlals and solv1ng peer group con~;uv

. ¥ : B ,,9._
) :
-fllCtS. Supervlsory personnel percelved the maln concernS/of

Y

’f'teachers to be developlng course ou{llnes,‘selectlng ;nstruc—»“\ﬁ

‘ ~

~tional materlals, g&annlng lessons and motlvatlng students.

,lv

A 74Pr1nc1pals percelved the maln concerns to be solv1ng teacher—:‘“

:tslred consultatlve a551stance but~d1d not seek 1t beca

el

’epupll problems, motlvatlng students and establlshlng classroom

4

"v_control.‘ Approx1mately one-thlrd of teachers stated t[ey de—ii.

se of

‘ffflnsuff1C1ent tlme, lack of 1nformatlon and a shortage of avall—w-"

e . 3

'iable personnel.- SuperVLSory personnel sald teachers falled to

o

\.v/,_,' IR

'ed pr1nc1palsg~-,;f;:



'-tftudlnal studles 1nto

;,lenced teachers.;ﬁﬂf

.55

seek a551stance because of the 1mpllcatlon of 1ncompetence,

lack of dlrectlon from admlnlstrators, and because they were

.} T P

‘capable of solv1ng the1r own problems.‘ Over nlnety percent

- g

‘of the teachers v1ewed themselves ‘as - consultantsr,,ﬂ

The Harrlson study substantlated clalms made by Plamondon'

e

yfand Haughey and concluded w1th several recommendatlons for 1n~“

“ S

Mserv1ce educatlon.j These 1ncluded the establlshment of a . more
fdlverse network of consulthlve p051tlons 1nclud1ng school—
fbased partLtlme consultants to dlSCHSS teacher needs and
full tlme,vcentral offlce.currlculum consultants to encourage ;
i%ffexperlmentatlon w1th new.teachlng methods and to llalse Wlth :

schools. Also 1t was -su gestedlthat pr1n01pals‘§hould 1n1t1ate '

\

' staff orlentatron semln rs to prov1de an. overv1ew of consulta-

‘l'tlve serv1ces avallable to teachers.a Among the maln suggestlonsx'f

S

"”for further research we re repllcatlons of these studles to
. determlne reglonal dls arltles of teacher concerns, cross

,sectlonal studles of elementary and secondary schools, longl—VV‘:

ng01ng teacher concerns throughout the ¥

“academlc year, and c mparatlve studles of beglnnlng and exper—=i

The Mllllkan Study M:Llllkan (1979) 1nvest1gated the /

utlllzatlon of 1nternal and external consultants by teachers H*“
’ . h

.'ln selected senlor hlgh schools ln Edmonton. Data were sought
”f;fvfrom both teachers and superv1sory personnel by a questlonnalretf25¢w
i_and structured lnterv1ews. Mllllkan sought to examlne consul—ga*'h
ftjtatlve 1nteract10n by 1dent1fy1ng the extent to Wthh teachers\'

3"request, seek vand prov1de consultatlve ass1stance and also‘ s
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o il' : a
‘-v1sorsvand Q *.ants.; Several major flndlngs were reported
from thlS s';f(_ Flrstly, the most frequently mentloned con—f

“fCerns were those deallng w1th tardlness and absenteelsm, deter4j“
m1n1ng establlshed program standards, plannlng and eValua—

tlon procedures.. Secondly, most consultatlve a551stance was.

N

prov1ded by colleagues whlch was rated as generally satlsfac—

A

tory. Twenty—one percedt of teachers did not seek needed

”;‘consultatlve aSSLStance malnly because\of lack of time or

"1nadequate access to external consultlng persqnnel. Only three
”ypercent of requested consultatlveha581stance was orov1ded by

external school dlStrlCt personnel., Thlrdly, superv1sory con—
& ' R
"vsultants repog%ed prov1d1ng a551st nce most frequently

”rdetermlnlng school programs and standards, selectlng 1nstruc-m

'tlonal materlals and obtalnlng 1nformatlon on profe551onal o

S

?idevelopment programs.‘-In a summary chapter, Mllllkan declared
that hlS study dlffered 51gn1f1cantly 1n conceptual framework

and 1nstrumentatlon such that only restrlcted comparlsons w1th

“ﬁtpreV1ous studles were pOSSLble.f He reported that the major

R ,‘Ava - 'e

'consultatlve concerns of senlor hlgh school teachers_dlffered
‘,from those at other levels.- Most partlclpants rated the a551s~‘

-'f

centages of ”pec1f1c dlssatlsfactlon.ﬂ As 1n earller studles,

: ""'71. | |
7
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xof external agenc1es, a rearrangement of school hours and

.:fwf - .

fteachlng respon51b111t1es.to prov1de teachers w1th more tlme _Qﬁf

for consultatlon, and a redeflnltlon of consultants' roles to..

: relleve them of admlnlstratlve reSpOHSlbllltleS and to allow

’ more tlme for consultatlon w1th teachers., Among the spec1f1c

'q'

co mally des1gnated consultants be half tlme classroom teachers,

land that thelr consultatlve respon51b111t1es corelate dlrectly

w1th grade levels taught -and be llmlted to a max1mum

‘fof flve nelghbourlng schools to ensure 1ncreased 1nteractlon.ej :

JfThe maln recommendatlon for further research was for repllca—"
o a
-"tlon of the study W1th a random sample of senlor hlgh school

'*tea hers across the prov1nce to ascertaln the extent to whlch

e

"flndlngs were . representatlve. Also recommended were a case

,study 1nto consultatlve Lnteractlon patterns,:an experlmental :T”

.l. N : .'.

/,'

hstudy“

nto the effects of consultatlon on teacher morale and
_%a ‘

S . q\.

"'ﬁ'student grades,'and a, study of the extent to whlch ex1st1ng

o Sy TR
"“pre servlce and 1n—serv1ce teacher tralnlng programs affected

'"fneeds for consultlng‘_‘f?’_7~ f. f'

Summarlzlng thesecrecent research efforts, Holdaway and

'fflMllllkan (1980) descrlbed the flndlngs as major contrlbutlons

. to an understandlng of the consultatlon process. Thelr chlef

,f:'recommendatlons were flrstly, for repllcatlon of these studles‘ﬁ"

) . o

l"-:and 1n more varled settlngs,'and secondly, for Inrdepth 51te

; studles of the lnteractlon between teachers and consultants'gﬁ,h:l

'[:fto obtaln*more-data.COncernlnggconsultlng practlces.;

‘ﬂr*luslng 1dent1cal 1nstruments on larger school populatlon samplesvv_ff'f-'»j



In the next chapter questlons are,ralsed about ‘some. of
-

“the basrh assumptlons underlylng these recent educatlonal re—

/
search studles as part of a crltlcal analy515 of - research

practlce 1n consultlng Also ralsed w111 be the questlon of

ywhether a contlnuatlon of these research orlentatlons holds‘_

v A

.any hope for advanc1ng consultatlve relatlonshlps w1th tea—_
._cherspln,aislgnlflcant way.« : o Voo oy
| ':5\S-U'MMARY o | o E

The focus of thls chapter has\been a descrlptlon of pre—

P

-domlnant erlentatlons 1n consultlng theoryland practlce. et

L Current thlnklng aboutjconsultlng was placed 1n an hlstorlcali

’:_perspectlve through an examlnatlon of varlous soc1al forces

T
e

'*»whlch lnteracted at the turn of the century to prov1de a con-

4

'?ﬁtext for the emergence of consultatlon practlce in. educatlon.fV
*'A brlef rev1ew of the hlstory of consultlng showed that aca-fﬁ!ﬂf}

’“Qudemlc psychologlsts,A3001al workerSA.Cllnlcal PSYChOlOngtS

Lo

'Tfand psychotheraplsts establlshed a xradltlon of 1nvolvement

sln educatlon durlng the early 1900“5 whlch lald the ground—‘

A

:ifwork for much of the current‘thought and actlon ln consultlngt
'”Jand whlchyaccount for the contlnued use of cllnlcal, analytlc;f

“7n'approacheg,partlcularly 1n educatlon,_‘The prevalent concep—

';dtlonfbf consultlng at that tlme was that of a’ process of

g

7ir knowledge transfer from an expert consultant to a 1ess .*{qF

ST “

:1nformed consultee.
| r,L-

The domlnane stance toward consultlng was uncovered

',fthrough an examanatlon of three promlnentvorlentatlons



”whlch emerged in the 1ate 1950 s “and 1960 s,,each represent—ﬂ‘
'1ng dlfferent developmental backgrounds and theoretlcal V1ew¥
-p01nts. These were. a mental health 'an organlzatlonal devel-

' opment and a. behav1ourlst orlentatlon., A comparatlve over—f

,‘v1ew of the three orlentatlons showed substantlal agreement

on the v1ew of consultlng as an andlrect serv1ce to a: cllent

B lfand the deflnltlon of consultlng 1n terms of a. relatlonshlp e

PRERN

”ucases, 1ntervent10n methods, and evaluatlon of outcomes but_

'llPetrnéy ln deallng W1th 51mllar problems 1n future. From allﬁl””

5of mutual colleglallty

”f>agreement among the three orlentatlons that the long term

cri erlon for successful consultlng is 1ncreased teacher com~@¢ﬂ”"

o -
~three v1ewpolnts the 1deal consultatlve relatlonshlp 1s one-

A

e
R

Four popular models of consultlng were descrlbed -a L

'3

‘fdlffu51on model ‘an attltudlnal change model, a transactlonalwf-

'fﬁanaly51s model,‘and a humanlstlc psychologlcal model : Empha-

“»SlS was placed on common elements emerglng from t@elr con—n:

"ceptlons of the consultlng process, namely, the preference

i

"ffor collaboratlve consultatlve relatlonshlps over expert

f"tserv1ce relatlonshlps and the emphasrs on stages to gulde»

‘the practltloner through varlous dec1510n p01nts ln the con—5
ijgsultlng process. A common concern of the varlous models of
xﬂconsultlng 1n educatlon was that 1nterventlon strategles

7;should be 1mplemented by the teacher-consultee w1th a v1ew

Vfto change 1n teachernbehav1our and more effectlve functlon—

“flng 1n the classroom. R ‘

“3”of change agents.l There were dlfferences in goals 'prefetred e



P

,paradlgm.

hsearch 1n consultlng over the Iast twenty years Sane research

‘, I T 1

A rev1ew of three predomlnant orlentatlons and four cur—

B

irent models of consultlng olsplayed clearly the emergence of

"a workffocused, problem—solvmng stance to consultlng n édu—'

B ~}Y

catlon. ThlS ‘was 1nterpreted as slgnlflcant ev1dence for the ‘
: 3 ‘ %._

ﬂadvancement from a pre—paradlgmatlc stage of consultlng des~*'

o

crlbed by Kuhn (1962) toward;but notfbeyond_anwobjectlv;st_‘

s

' The chapter concluded Wlth ‘a summary of educatronal re-

M

"flnto the relevance of consulblng for schools has been conducted

-

-;_‘An overv1ew of the domlnant mental health research orlentatlon

» -

’ifconcluded WLth the recent call for new research dlrectlons ln

i

"lmental control and manlpulatlon so that functlonal, lawful

atlon of varlable analyses based on a systems model W1th spec—

hlflc focus on consultatlon outcomes.v The need for research to
vdevelop new consultatlon technlques 1n teacher educatlon whlch

_have greater relevance for practltloners 1s belng currently

fresearch are dlscussed 1n the next chapter.,r'

Because of the contlnulng educatlon fOCus in. thlS ,yfir‘“

fstudy, the educatlonal admlnlstratlon orlentatlon to .con-

< P

-jthr_r

' the form of alternatlve technlques that would allow for exper-‘;jﬁ'

| ”ﬂrelatlonshlps ln consultlng practlde mlght be 1dentlf1ed Cur-f}

,rent w1th these suggested dlrectlons sis, the serlous consider- - '

"yacknowledged in the laterature on mental health orlentatlons.':'"

'hThe 1mpllcat10ns of pursu1ng such dlrectlons 1n educatlonal o X;;,'



. -
'~at the Unlver51ty of Alberta were’ summarlzed because of'

61

L

- thelr focus on. teacher ln-servrce educatlon and also because"

they exempllfy the most recent thrusts ln educatlonal re-

g search in consultlng.’ The orlentatlon and underlylng assump—v

‘tlons of these research studles w111 be lncluded in a

"crltlcal analy51s of consultlng research 1n the next chapter.



® o | CHAPTER 11T

(‘ A CRITICAL ANALYSIS OF THE DOMINANT PARADIGM

© The aims of thlS chapter are threefold
1. .To uncover soc1al theoretlc perSpectlves W1th1n
»pwhlch tradltlonal views’ of consultlng have beeh

. S T

.embedded.

= 2. To re- view the domlnant orlentatlons of educatlonal

research in consultlng.

a
2

g3t' To explore alternatlve social theorles as a ba51s

for reconceptuallzlng consultatlve‘relatlonshlos.v

and reorlentlng educatloval research in consultlng

:To ralse the questlon of perspectlves is- to address a-
fcentral though often taken for granted feature of our. soc1al :

world (Werner, 1977) The attempt in the first part of the

.
Sy \

'flchapter to make expllolt hldden perspectlves in tradltlonal
jconsultlng theory and practlce takes serlously the urgent call
';for a~reexam1natlon'offthe foundatlonSﬂofgsoCLal theory. It

'recognizessthe‘need for a~reorientationvtoward a'sociai scie_‘
rence Wthh focuses prlmarlly on a crlthue of domlnatlon

: (Schroyer, 1975) ' The se%ond part of the analYS1s focuses

:on a crlthue of educatlonal research in consultlng, based

on a recognltlon of the need to questlon the assumptlons
;underlylng domlnant orlentatlons to consultlng research as
‘Vwell as to clarlfy perspectlves underlylng current research

”hfmethodo&ogres.a~f | - -

Central to a crltlcal analy51s is a prOJectlon of alter—

natives andiaiplanfforaactlon. In the third part of thlS

62



chapter, alternative phenomenological and critical social
\ o

theorles are explored as a basis for reconceptuallzlng

‘consultatlve relatlonshlps and redlrectlng research 1n con-

"sulting. The chapter concludes with the presentatlon of an

1

alternative paradlgmatlc-framework‘of consulting emerglng

from.the,exploration of multiple theoretic'perspectives,

-

A Critical Framework of Analysis

1For an aﬁaleis,of traditional consultative relation-

"shlps to 1ncorporate a prOJectlon of alternatlves, a. con—l'

ceptual framework is requlred whlch serves to generate newr

'p0531b111t1es for seelng human action in an enllghtened way. .

For thls prOJect such a framework is prov1ded by crlt&cal

Asoc1al theory; whlch by deflnltlon is an hlstorlcally gener—:ﬁ'

I

at d and ong01ng attempt to understand and to transtrm

human relatlonshlps in. accordance w1th a ba51c 1nterest 1n

X coN

emanc1patlon from modes of. allenatlon, repre531on and domlna—

'tlon (Schroyer, '1976) . Yleldlng partlcular 1n51ghts for thlS

analysls are the wrltlngs of one of the most promlnent Crltlcal
L/:"}(’\.‘l 3

soc1al theorlsts - Jurgen Habermas (1970, 1971 1973, l975 1979)

A common feature of. predomlnant orlentatlons to con-

‘_sultlng in educatlon has been the productlon and use of

'technlcal knowledge. Comsultlng has been concelved tradl-

tlonally as a'transfer‘ galnformatlon and technlcal skllls

"from consultant to coh ultee through a serles of technlcal
‘.1nterventlon straSegles A pr03ect in analy21ng and recastlng

. consultatlve relatlonshlps is advanced consﬁderably when based on




- access to. that knowledge."‘ . ,/’ ,./f ,'>/_

|
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© a theoretic, framework whlch attends dlrectly to the context

of knowledge productlon and utlllzatlon.‘ Such a framework

is prov1ded by Habermas' crltlcal theory of cognitive 1nter—

ests._ Accordlng to thlS theory, dlfferent kinds of knowledge'

serve dlfferent lnterests. The questlon of whose 1nterests

-are. served 1n a relatlonshlp calls for an examlnatlon of the

klnds of knowledge embedded therein and the dlfferentlal

Habermas (1971) 1dent1f1ed three categorles of 1nqu1ry

and ln each- category pOSlted a connectlon W}th a spec1f1c R

cognltlve 1nterest These are: the emplrlcal/analytlc sc1—

‘s

: Y
ences, whlch aim at produ01ng nomologlcal knowledge and whose

approach 1ncorporates a technical cognitiVe interest in con—"
trol the hlstorlcal/hermeneutlc sc1ences, whlch aim at 1nter-.

<
f

subjectlve understandlng of meanlng structures ‘and whose

approach 1ncorporates a oractlcal 1nterest 1n communlcatlon,

and the crltlcally orlented sc1ences, whlch alm at critical

reflectlon and whose approach 1ncorporates an. 1nterest ‘in

emanc1patlon.

For each of these. categorles, Habermas 1dent1f1ed a ba51ch
act1v1ty. The root act1v1ty of those engaged in the emplrlcal/
analytlc sc1ences is. 1nstrumental actlon,.or man's . productlve

and technlcal capac1ty to work.\ Such purposrve, rational ac- -

f tion refers to all human act1v1ty gulded by the follow1ng of

technlcal rules and 1nvolves modes of adaptatlon to cope w1th

4'.and to control: the env1ronment. The act1v1ty:of concern er;

”_those.ln the.hlstorlcal/hermeneutic sciences is ‘practical or
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cOmmunlcatlve actlon which is orlented toward an understandlng
~of the meaning of uman experlence as expressed in and through

language and which presupposes the 1nternallzatlon of norms.

¢

The root act1v1ty of those engaged in thé&crltlcally orlented‘
sciences is critical reflection through whlch tacit assump-q
tlons and hldden 1ntentlons are uncovered and made. expllc1t
and formatlve processes of development are. 1llum1nated
Underlylng the. theory of cognltlve 1nterests is a view
of modern western soc1ety as belng domlnated 1ncreasrngly by
lnstrumental actlon. Habermas descrlbed a crisis in’ human
'relatlonshlps prec1sely in - terms of purp051ve ratlonal ‘action
'.becomlng more prescrlptlve for spheres of symbollc communica- *
tion‘inveveryday life,ﬁnd technical rules determlnlng prac-‘n,
tical»action to the ektent'that they are3replacingvsocial‘:-
norms,and values.. The growth'of a "technocratic strategy“
.whlch masks the duallsm between 1nstrumental actlon and com-
, munlcatlve 1nteractlon has led to an- absorptlon of the in-
',d1v1dual, a grOW1ng dlsregard for lntersubjectlve communlca—
tlon, and a crlsls lF subject1V1ty 1tself (1971)
. The potentlal of Habermas' theory of cognltlve 1nterests

for an analy51s ‘of domlnant orlentatlons in educatlonal prac—

tlce has begun to be recognlzed. . The trl—paradlgmatlc frame—

i g’work of Hahermas has’ recently been con51dered very relevant o

“to: soc1al studles research (van Manen, 1974) and also to :

'falternatlve orlentatlons to currlculum development and

-evaluatlon (Aokl,unerner, Rothe and Wllson, 1978). Slmllarly,'

the'three'orientations;provide a promising framework for a



' ”uage 1tself

vunderlylng social theorles._'
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critical analysis of consulting in education by calling for a
recentreing of dominant orientations.and a consideration of
1

alternative perspectives.

A critical theoretic framework serves as a basis for an

.analysis‘of'txaditional Qrientations to cpnsulting theory and

practice which is undertaken in this chapter;) The initial

7

hfocus of the analy31s is the uncoverlng of deépér meanlngs in

|
the language of consultlng as Well as root act1v1t1es and hidden"

'interests in current consulting‘practlce. ‘ThlS»Wlll lead

!

dlrectly to calllng into questlon the adequacy of domlnant

.\.

Uncoverlng#Deeper Meanlngs, Root Act1v1t1es, Hidden Interests .

The analy51s of consultatlve relatlonshlps from a, crltlcal

perspectlve requlres a dlsclosure of what ls usually taken for

”granted in such a way that what is hldden becemes 51gn1flcant._.

A crltlcal 1nvestlgatlon brlngs from concealment that whlch is

1mp11c1t by prcblng underlylng 1ntents and- approaches, embedded ﬂv
,'v1ews, 1nterests:represented and perspect1Ves portrayed;"Such

a prOJect 1n uncoverlng and clarlfylng perspectlves must attend

3‘

to the/ﬁhenomena of language and the cultural hlstory that 1s-

embedded thereln.- Integral to a crltlcal ana1y31s 1s a ques~'

v

“tlonlng of the preconceptlons and prejudlces 1nh%;ent ‘in lang—

’

s

ThevLanguége of Consulting. A review of the literature
on consultinglin education indicates an objectification in

hd
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Al

. ‘ . ™ ,
the prevaillng language Wthh serves ﬂo.perpetuate a dlSpar'

agement between consultahts and teachers and@to block effp 'S

L N évgf,g&!“‘ 5 crreE

- Rl

a-’“

&§’~ In the llter~

to lmprove the quallty of their relatlonsh

ature there is overwhelmlng preferenqe forN%he noun "consul-~

oy y

‘tatlon" over the verb "consultlng".. Desp;te current 1nter-—i ' .
est“in "process", referentes are made repeatedly to "the con-

‘sultation process" rather than "the consulting process". The
\ : : L ,
culturadl history of objectification rooted generally through-

out our language is revealed’specifically in thé'language.des—

cribing the consulting processzwhich'reduces consulting to a

] ! [

’:factua11relationship of beingLasFthings.
An hiStoricaivperSpectiyeAof-consulting presented‘in the
previousfchapter indicated that the traditional-stance has
been'consultant—centred and unidirectional In attemptlng
to glve new focus, consultlng theorists have trled to centre | ‘#.*y7

‘their thoughts on_ programs,.as 1n "program—centred consulta-

tlon"; on cllents,las in "cllent centred consultatlon"- and S,

on the consultee, as in “consulteercentred consulﬁation"

(Caplan, 1970 RogerS} 1973' et al) Consurtee centred

P

approaches are currently embraced as the most promlslng alter—‘al5”'j

;‘natlves to tradltlonal consultant—centred orlentatlons.> How—'

P

ever, the' crltlcal questlon 1s whether these Centretng:aiiﬁmgﬂﬁL_—\,

advance our thlnklng about consultlng in educatlon; Slmllar
attempts in the related fleld of currlculum have ‘been crlt—
: 1c1zed for not prov1d1ng suff1c1ent scope and bontextuallty

to. allow for consideration of relationships in education as .  ‘ °

v
J
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T human and 5001al acts (AOkl, 1978) Slmllarly Wlth Consult—m E

. : ;
‘wa_w; 1ng, the conflnlng nature of these centrelng efforts must

ey

kﬁ? admltted along\w1th the need for a broader framework Wthh

permlts problng the deeoer meanlng of what 1t is: for consult—ff

A EIE

- ant and cqhsultee to be human, to become more human, and

|

“*j 'to act more humanly 1n relatlonshlps w1th others. ?{ﬁhffw:
.fh',”j,f’ f The w1despread acceptance of consultee centred orlen—"

tatlons whlch are thenantlthe51s of tradltlonal authorltar—”d :j.
1an expert-serv1cebapproaches"serves as. an obstacle to the 7{
establlshment of genulne, dialogrcal relatlonshlps between ’

;f‘consultants and teachers.‘ Furthermore, centéelng attempts '3?9;4

', o

n

merely perpetuate the dlChO omous thnnklng that pervades 1n A

o » N SO
S educatlon.; Contrary to a’ v”ew of consultlngﬁas belng centred R
Qf,#; ln elther consultant or consultee, or out51de both 1n/a pro—fnvf“

Tl G

gram*or cllent, 1s the conc'ptuallzatlon of Consultlng as 3 f@fW

fundamentally a human relat;onshlp between two or\mOre per_j_y]r 8

o Q‘,”M sons.v Each partlclpant 1n such a relatlonshlp has VOlltlonS,‘?kﬂ.
. f-, o o : ; T}b SR

E”pf feellngs, goals and 1ntentlons w1th1n hlS own sphere,«and 51mult-

aneously together they are 5001al actors lh face to-d

acC

v 5;Q're1at;ons engaged jOlntly 1n maklng sense of thelﬁ’sharedgf" K

’7T51ntersubject1ve worlds (Wagner,.1973) ThlS v1ew of cons’ lt-f’d7

‘,"1at1ve relatronshlps W1ll\be expanded 1n an eXPloﬁﬁflon Of

'tf’alternatlve orlentatlons later ln thls chaPter'f;a“‘*d*;\‘h.
L .,; .) .v . ; ,.

e .

'Root ACtlYltleS. In the context of teacher educatlon,uf;"

M Ty o o e

. .\-r/,.
"wjuthe maln purpose of consultlng has been to solve a current

\‘ - :




f¥yy‘sultant and teacher w{llf;"vf } ti_]fv o :;fh;}b 2

L ."x
o

ﬂ.f(Habermas, l97l),lan underlylng lnterest in tradltlonal con—f

’hceptlons of consultlng has been domlnatlon é% the worlds of

chi

.69

i
o

!fwork problem of the teacher. A prlmary goal of consultant

f_lnterventlon has been to promote change 1n the teacher s

A,‘\‘ O
e

*behav10ur so as to enable more effectlve\functlonlng 1n the B

& L ‘/

’f'classroom. A major underly;ng assumptlon has been- that the S

:*"

consultant has more knowledge and technlcal skllls whlch he o

'"must pass on to the teacher 1n the lnterests of efflclent

slgand 1ndependent classroom functlonlng.

‘.The root aCthltleS of consultlng, whether v1ewed from”

ﬁ-mental health,\organlzatlonal development or behav1ourlst AR

e / X

l'orlentatlons, have been 1nterpretatlon and judgement._ Con-““

=

""fsultants have been 1nvolved prlmarlly 1n 1nterpret1ng, accor—*

”W,dlng to- thelr own conceptual frameworks, the Objectlfléd

r‘{ -] \

‘fgworlds of teacher—consultees.' A dlscrepancy model has pre— T-y{

.}domlnated whereln the underlylng 1ntent has been to 1dent1fy'

i . B
. N
3 avq,

'”fdlscrepanc1es 1n teacher behav1ou s; to dlagnose def1c1enc1esf§f

yand to prescrlbe compensatory act1v1t1es. A prlmary focus j"

. e ..'\‘ L \o I

,ehas been problem—solv1ng, w1th deflnltlons of problems in.te

T

fobjectlve, behav1oural terms.y Whlle 1n earller models prob--fphiﬂ

B v ‘\:F
”deflned exclu51vely,by the consultant, 1n more

vgrecent collaboratlve models they are deflned jOlntly by con—ly":

o |
A\

"“*«.'

. T e
VV ”he cobnltlve emphas S ln consultlng has been technlcal-'v"

-

mknowledge, as ev1denced by the strong presence of object1Vast

A»,\» S R = N

A

73;5techn1ques and strategles.b Recognlzlng the fundamental 1nter-}§;;

] s : < \ -

'7Wf;est 1n contrbl embedded in technlcal cognltlve knowledge .,\1‘.ji5

hS
TR e : A

e




e

mf,pj?-of competence. Espe01ally in. themllteratureﬂaddressed to :‘”

70

:.gteache s.: Consultatlve relatlonshlps have frequently rep—}

resented the controlllng 1nterests of consultant over consul- )

‘,,

Vtee, thus preserv1ng the ex1st1ng power structure 1n favour.’-

*@OE consultants._ The empha51s on skllls and technlcal ruleS‘

,has served to malntaln control, to reduce freedom, and to

)

N STRE '.-' Vol . . TR
Bl L ARSI L

;perpetuate the 1mp051tlon of tre consultant s world VLews

“on teachers.-v_-;.,ﬂ)qﬁ' f}§5
. i . S ’ NS

& Ty

PR T R PR
A Crltlcal Vlew of Competence. ’Considerable attentionﬂ"'

. .A? N

”fr jfhas been glven to competenc1es requlred for consultlng ;No~q;.‘:e?'

pfewer than thlrty-elght compefenc1es are currently 1dent1f1ed

bas prerequls;te for the establlshment of -a consultatlve .

" \. - : - ]
jlrelatlonshlp (Brown, 1979) These lnclude the abllltles of Lo
' R N . f‘ b L |
f,the consultant to structure the relatlonshlp in a manner that;_v;:;

~fclar1f1es the roles of both partners, to communlcate the na—'.*"

S 3

a

‘ﬁt_re of the Pr0$lem clearly, t@ collect ob]ectlve data 1n :;f fe

yfsupport of the need for actlon,‘and to\\bcognlze when the-<_;:[7ht%§
'rconsultee has acqulred sufflclent knowledge and sklﬂls for a. .
‘fchange 1n behav1our. From a crltlcallperspectlve, lt 1s
hflmportant to questlon what lles beneath thlS emphas1s on-.
'ftvrequlslte consultatlve competen01es. ra' j’hl'ﬁthﬁ"gfﬂm riijd

‘ '5, The current llterature on consultlng 1s strlklng, not'psiff:fv

o .

.'_1n the attentlon glven to cogsultatlve competen01es but

O £ I
L g ;
‘,rather ln the presentdtlon of narrow, pOSlthlSth concep-1

-

uijgﬁi~titlons whlch prevents serlous lnqu‘ry into@the deeper meanlng

T . wx.‘h

.fdjteacher educators and educatlonal'admiblstrators there 1s ‘a 7“1f?;w

.~./

Cw
predomlnant 1nterést 1n technlcal competence, SklllS and o
% LT : : f;@ﬁ_ S g B
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strategles.;’One'of-the most recent books on'consulting';

‘yConsultatlon, strategy for 1mprov1ng,educatlon (Brown,

1979) dlsplays a promlnent mllltary metaphor 1n 1ts pre—

v.’)'

' ,occupatlon w1th new strategles for the 1mprovement of w'V

'consultlng.3 Thereln lles an 1mp11c1t recognltlon that to\\g'

- consult requlres essentlally that one know how to do some—\‘
.‘thlng to a consultee.f Llsts of. consultlng skllls and comp

B 'ftenc1es are always consultant centred.¢ Consultlng strategles,

~are onlented toward system malntenanCe and adjustment and are o

'lfélncrea31ngly beyond the grasp of the consultee. The typlcalfin

\.notlon of: competence lS an lnstrumental one whereby specrflce;‘”"

)5; I

:technlques and: skllls become relﬁled as prerequ151te for the'iff'

'rfestabllshment of a’ relatlonshlp The w1despread acceptance

»

:of an 1nstrumental v1ew of competence prevents a rec0gn1tlon S

-of" the soc1ocultural SLgnlflcance of the’ 11v1ng acts of con—.ﬁ*f

.1wsult1ng and belng consulted.:)/;g__iﬁff(

In a root sense'"competen “} from the Latln "com—petere

o venture forth together

”e etymolo y e} the word "consultlng" 1dent1f1es\:'

,J81mllarly,,d
Ttwo Latlnefzu?s "consultare and "consulere" —'"con“,meanlng
“together" and "sule%e meanlng "to seek adv1ce 31*"Consulere

k3

":lls further rooted 1n "consallre" meanlng‘“to leap or - jump

7.»In a deeper sense consultlng means "leaplng and seeklng to—

gether"f In the multlple llsts of competencles and strategles?y

& : . .rv

Vfu for establlshlng consultat1Ve relatlonshlps, there lS a strlk— e

fx, . @

R

;vlng unliaterallty and an absence of the mutuallty that is f&*ff;ﬂ'

essentl 1 to therﬁot.meaningﬁof cpnsultatlve competence.,

C-\u .
- ',_‘ J“ T
RRE

PR, A SRR



T T 72
' There 1s llttle, 1f any,‘recognltlon of consultant and con—”
- 5sultee leaplng forth and searchlng together as revealed in S

the root sense of consultatlve competence."

N The empha51s on technlcal competen01es, strategles and o
‘ready made deflnltlons of soc1al sltuatlons as dlsplayedvln o
the 11terature and 1n the talk about consultlng exehpllfles
'»what Habermas (1971) has called afserlous cultural regres51on_'r

where technlcal rules have replaced s001al norms and Values

"land where there is: grow1ng dlsregard for fundamental concerns

'f'and‘lnterests in 1ntersub3ect1ve communlcatlon. As tradltlon-

*“”»al competency—based approaches to consultlng are promoted,L-

: o ‘
_the 1nteractlon between consultant and consultee 1s determlned

'Tiflncreasingly by technlcal rules and less and less by the spon—f‘:“

.j-tanelty of human subject1v1ty , Power relatlonshlps become

further mystlfled and any extension of open dlscu851on about o
A %\ , _

¢‘5001al needs and emanc1patlon 1s further blocked hence,

.‘the fallure of consultants to establish mutual relatlonshlps 'i

7w1th teachers@and the subsequent dlsmal fallure of 1n—serv1ce_ff

iprograms to be meanlngful for teachers.

'Af_Underlying,Social‘Theo?f:;wfﬁ;ff”_; g T

A rev1ew of the llteraturd*reveals that tradltlonal

?theory and practlce of consultlng have been‘rooted solldly 1nffd”

‘”ﬂﬂf'two predom;nant soc1a1 theorles- structural functlonallsm and’;f

dbehav1ourlsm.f Both th#érles are formsdof emplrlcal/analytlc

“;wfflnqulry whlc§w91m~at Produc1ng technlcal Cognlthel ‘ﬁW1eaqeiV

4

| J T
(McCarthy,_l979 149 152, 213 232) A fundamentallya ritlcal_

"1analy51s mﬁst 1nclude a reexamlnatlon of the foundatlons ;?f;p

_3 B S . ad . i 1 T

&



v‘relatlonships.n'

-”mParsons (»

of these sooial theorles»underlying traditional‘conSUltative

'eFunctionalism."The functionalisttapproaoh whioh stemS*
(8] / : )

.from blology,ywas adopted exp11c1tly by 1:‘ngllsh cultural

5anthropologlsts MalanWSkl and Radcrlffe Brown ‘in the late
,‘1920 s and early 1930 s. It was then expanded and reflned

,lntO a general framework for soc1al 1nqu1ry and analy51s by

. 1951, 1951) and by Merton (1957) The central

‘orientation'of'fﬁnctlonallsm was expressed“by Merton-as“the:

,.i practice of lnterpretlng data by establlshlng thelr conse—‘ :

<t

”lqnences:for the larger structm%es in Wthh they are 1ncorporated

&,

‘jM41957 46) &The«most elaborate formulatlon of the functlon—‘~‘-f

- ‘ld‘ -
L
R

allst framework has been presented by Parsons, whose model

v." u

" has had a major dlrectﬁpg 1nf$uence&pn soc1al;theory over

P Q‘i‘

,the last four decadesf Parsons deflned the 5001al system't

‘1n terms of order.. He 1dent1f1ed the most general and fun—'.

,damental property of a system as. the 1nte§dep ndence of

e ‘ e ,
_varlables whlch produces order 1n the relaﬁ?onshlp among

“"the COmponent parts (Parsons and ShllS, l951)u‘ From a. func437'.

'-'tlonallst perspectlve, soc1al order 1s the taken—for—granted

.background to soc1al actlon 1n terms of 1nst1tut10nallzed

h.fnorms and values and thelr 1nternallzat10n by actors.,n',

S /,In focu51nq on the rec1procal relatronsh*&s between :f:

"structural and organlzatlonal varlables, functlonallst soc1al 3f“'

theory oonceptuallzes human actlon 1n terms of a system or—?f

'ganlzed 1nto an ordered and self-malntalnlng entlty by a.
e Sy

V?fcommon pattern of blndlng cultural norms and vaiues.; As an

‘g. N
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T

organlstlc conceptlon of social relatlonshlps, functlonallsm
‘empha51zes the demands placed byx@%e environmental context

von the soc1al System, the organlzatlonal structure of the f
. L W
*“soc1al system.ls an adaptlve response to the env1ronmental

W

demands. Change is ‘a process of evolutlon whereby the sys-

P
o

tem becomes better adapted to the ex1st1ng env1ronment or .

fadapts to"a chané&ng"“

%}_ronment . :
i grong 1nfluence of functlonall&ﬁm is

¢

=ﬁ¥ure {% consultlng Wthh ‘has been pre—“"

05 .

fne,of the major weaknesses of functlonallsm as a’ foundatlon-
P al theory for consultatlve relatlonshlps ‘is the relflcatlon

of the stystem to the exclu51on of concrete human 1ndLV1duals.

#tlonallst perspectlve,'soc1al meanlngs are lncor-‘
porateddﬁn the form of standardlzed norms and val‘Fs,vand .
'agwlon in the form of structured roles.;‘Roles»are,structured'
l act1v1t1es determlned by the functlonal requlrements of the
system as a whole,:they are recelved and 1nternallzed from
'7the soc1al system."Functlonallst soc1al theory mlsrepresents
1soc1al actlon and 1nteract10n as the product of role playlng
.ﬁdffliw- and the outcome of lnternallzed ‘role expectatlons and falls'
I _OA: to ralse the duestlon of how actors come to recognlze roles and ]

perform “tiem adequately (Walsh 1973 57—/6) hﬁ_fﬁ~¥fé'”

PR

j?{; }:dd The functlonallst perspectlve falls to recognlze that v

r/ the soc1al world is. constructed by 1ts members 1n terms of
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_commonsense lnterpretatlons of that' world. Thus,hthe'fruit—

5fulness of thlS perspectlve 1n the soc1al sciences is dublous

*

and 1ts adequacy as a foundatlon for consultatlve relatlon—
',.shrps is hlghly questlonable; Accordlng to Habermas (%ﬂ,

McCarthy,‘1979 221 224) . functlonallsm must be . transformed into
an hlstorlcally orlented theory with a practlcal 1ntent, that N

i, d :
fls 1nto a crltlcal 5001al theory, 1f it 1s “to servejas -5 frame—

work for soc1a1 analy31s,

: 3 “ ) " : : co . a . ’ - 'v‘; et e :%,A e o
"Struéturalism. The'dominant'models of consulting'display-
,,C
an almost total preoccupatlon w1th stages and steps to estab-

| llshlng co%sulfatlve relatlonshlps. These stages character—

1ze a structurallst view whlch presents the soc1al relatlon—
et t . . .
é‘shlp between the conshltant and consultee as a ba51cally

TR o

wr%

,stablegstructure to ﬁﬁgﬁh the consultee adapts more or less
-effectlvely.' In llstlng steps and stages, and more ba51Cally

'-1n a351gn1ng words to fundamental essentlals, consultlng o >&>

. . A

'theorlsts hdbe converted 1nto dlscrete entltles el t ion-..

| L e
'shlps whlch are much more~dynam1c.is E ST

s . . / " ) : ! .0
The structurallst perspectlve glosses over the meanlng ' :

b

of & mutual relatlonshlp by falllng to recognlze'tg;@deeper '(Jf

s‘level of 1ntentlona11ty whlch is essentlal to comm_

.”1nteractlon., Structurallst soc1al theory radlcally excludes -
, L .
! the essentlal elements of the actlon frame of reference

»
o

(Habermas in McCarthy, 1979 233) In structurallst accounts
,of establlshlng consultatlve relatlonshlps there 1s an

gabsence of concern for the socrocultural context in whlch manp,
(-*. RS B 2 v
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4

‘passes through the stages of development. 'While‘structur—

’allst models present a plcture of consultant-teacher rela-

‘,’y

tlons at dlﬁierent stages{'they are never able to. reglster

the 1nteractlon;of human beings. Despite the languagerof

"process"»presented in these models,'thejpicture of con-

L

-@:sultlng presented thereln is statlc.! It is‘as if merely by

Bl

vsteps belng taken, stages belng reached and. competencres

“belng mastered that hore positive’ consultatlve relatlonshlps

’.can be establlshed and malntalned.

‘an ﬂualy515 of thgse behav1ours. AdVancements in consultlng

it

LW : .. o

M'Behavionrisﬁ. That the primary goal of consultlng has _ .
T i -

rbeen to - promote change 1n the behav1our of the consultee

o

1nd1cates the equally predomlnant 1nfluence of behaV1ourlst
soc1al theory ‘on current thought and actlon 1n\consult1ng.,

Stlll prevalent are the bellefs that consultlng is the sum, . M‘”\

'.‘of dlscrete behaV1ours Wthh can- best be 1mproved through

-

rela tlonshlps are concelved and expressed in terms of changes

.in, consultant‘and consultee behav1ours.-.Desplte,repeated

cr1t1c1sms of behav1ourlst 5001al theory over the past dec—
» o

ivade for belng a poorly constructed ldeology (Newsome, 1974),

" for hav1ng ba51c, hlstorlcally rooted def1c1enc1es (Broudy,vh X

"

21972) and for prov1d1ng an 1nadequate account of social re—

©

f;latlonshlps in educatlon (Magoon, 1976), the 1nfluence of

)
Behav1ourlsm in COnsultlng theory and pFactlce remalns strong.

From a crltlcal v1ewpornt, 1t lS 1mportant to questlon the

¢

' ba51c assumptlons underlylng a behav1ourlst theory of soc1al

’relatlonshlps._‘,'" ‘ e T e T . L
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,;questlonlng of thelr adequacy—arehexpre851ons,ofja~strong

77

Behaviourism is a positivist theory of social relations

based onvthe most literal'interpretatron_of the two injunc-

‘tlons advanced by Durkhelm (1938 27) - namely, to treat social.

facts as thlngs and to examine thelr relatloéghlp in terms of‘
observable propertles. -Behav1ourlst theory reduces all social

phenomena.to the'facts of overt behaV1our, understobd as-the

product of stlmulus -response 51tuatlons, and thereby over—

s1mpllf1es ‘the inner dynamlcs ﬁf human 1nteractlon:;fFrom a

o

'behav1ourlst perspectlve the- soc1al world is deplcted as an”

external ob]eot—world whlch con51sts of responseu*of organisms

in the enV1ronment (Lundberg, 1964) By trying to encapsulate
Vthe ‘social world in terms of overt behaV1our, behaviourism .
mlsses the intrinsic meanlngfulness Wthh is the prec15e char-i’

’acter of that soc1al world (Walsh 1973: :38- -41) .

s

At the heart of consultlng is the s001al relatlonshlp

'between consultant and consultee and the perceptual judge-
" :
ments of both part1c1pants whlch 1n tu}n are the product of

the;organlzlng act1v1ty of consc1ousness,(Garflnkel, 1952;

‘éicourel 1970) _ Behaviouriwm, like funCtionalism, denies‘

'thls essentlal meanlngful character of social phenomena and

A
reduces the rlch meanlngfulness of - soc1al\relatlonshlgs/~

gx. The domlnance of pOSlthlSth 50c1al theoﬁ&es

' has served to promote coerced control and to prevent the -

s

';achlevement of authentlc dialogue ln soc1al relatlonshlps.“

Wldespread accegtance of object1v1st orlentatlons such as ;

structuralfunctlonallsm and behavxourlsm w1th0ut serlous o

3
a

'~')§“' T : ~
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commitment to technolog{cal progress atfa costvof'producing
social isolation and opposition, particularly ih educational
;;contexts. fThefprominence of objectivist social theories
serveS'to support‘without challenge the attennts to deal
externally and forcefully w1th soc1al relatlonshlps whose-
jdellcate balance can only be corrected from within" the se¥f-
~concept of part1c1pant actors. | ‘

In our preoccupatlon w1thtthe technlcal mode the funda-
vmentally human dlmenSLOn of consultlng has been overlooked.
The domlnant struct ral functlonallst and behav1ourlst
‘theorles have treated meanlng as a mere eplphenomenon of
external 5001al forces or system needs and have served to con-fw
ceal the fact that reallty is 5001ally constructed (Phllllp—
'.son,;l973"89-93) This serlous 1nadequacy of the domlnant
‘soc1al theorles underlylng consultatlve reLatlonshaps, and -
the subsequent markedrPOVerty in approaches to consultlng,
makes urgent the need to seek out new conceotuallzatlons of
-consultlng relatlonshlps through an exploraflon of! alternatlve

-soc1al theorles. TWO such theorles are 1ntroduced 1n the

thlrd paft of thls chapter follow1ng an analysls of curreﬁt
‘ ¥

ooy

,4research orlentatlons.

. RE-VIEWING EDUCATIONAL RESEARCH IN CONSULTING

It 1s ‘not merely theoretical perspectlves, such as .
;functlonallsm or behaviourism, that rest on assump—
. tions about man and. the social world but also, and
- equally 1mportant, research- methods and procedures.
Embedded in the recommended canons of good research
~~ 'practic¢e are unexpllcated notions of man, sgcral
,,‘order and ratlonallty (Phllllpson, 1973 '96) .
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Critical research ‘theorists have begun to recognize
that the domlnant orlentatlons of educatlonal research have
had serious limitations for educatlonal inquiry. The prev-
alent emplrlcal/analgtlc research approaches in education
have heen'characterrzed byfdomplex, sc1ent1f1c research

L

'designs and sophisticated mathematics—based statlst;cal

“analyses. Seriously being challenged are some basic assum-

ptions underlying these orientat®ns about the social world

and how the réseafther'Can'understand that world (Pbpkewitz,

Tabachnick, Zeichner, 1979) Among these assumptlons are:

that the ourpose of 1nqu1ry is to dlscover laws in order to

predlct and explaln human behav10ur, that human behaV1our

has characterlsﬁlch exist 1ndependent of and exte\rnal _
.to the intention motives df actors, and that the re- .

£ N : '
searcher s task 1s to be apart from the phenomena under\

1 su

study in order to guarantee neutrallty and to control sub~

percelved needs and concernS\of teachers, teacher perc

i

ject1v1ty. e , . é . '. o ,.\.

PR
S
R

The domlnant paradlgm of educatlonal research has ex—”

s

pressed 1tself 1n several major categoE}es of research in

consultlng. These include- studles in the role of the con-
sultant in changlng teacher attltudes and behav1ours, the

@—

consultatlve ass1stance, the e

1

thDS of varlous forms o)

effects of spec1f1c pattegns of consultant characterlstlcs‘;

v

\
amd behav1ours on. learnlng outcomes of the consultee, and

k4

Athe effects of consultatlve relatlonshlps 1n pre—serV1ce

and 1n-serv1ce educatlon contexts on’ classroom performance.

- .

e
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The prominence of these research topics indicates that

e
s .

researchers have concentrated on those phenomena held amen-
able to the application of the social scientiSts'xstereotype
of the scientific method.with resulting limited @ocus-on the

. . . s ’

instrumental COntent'of consulting;/ [

1
Serlous questions are currently belng ralsed about the

w

'adequacy of the findings of tradltlonal research studles as ;

well as thelr basic assumptions. There has heen/fggent recog_

nltlon that the dominant research orlentation has served
to_reduce‘mén to an object. Objectivist research techniques

and interpretive schemesiare'currently being challenged for

-

relnforcing the theoretlcal denlal of’ man S 1ntentiona11ty - a f/'

iand 1gnor1ng the question of meaning (Filmer, Phllllpson,

i

"Sllverman, Walsh, 1972).‘-New‘d1rectlons in soc1ological.
‘theory are belng urged because soc1ologlca1 perspectlves and

.methodologies underlying current research orientatlons have

‘presupposed the concept(of meanlng and have elther denled or'

v severely remedled ‘the concepts of 1ntentlonality, freedom and
W

cholce.” The domlnant, posit1v1st explanatlons and research
methodologles have supported an underlylng v1ew of man’ as - |
'predetermlned by structures,_forces and external social. S .
“pressures. - f“~+~‘ | |

-

Research techniques in education frequently treat

facto S Survey methods often s

e wa -.\ i
EAN
subjectlve nature of 1n€erpretatlon\‘
together create and share meaningsua 'In tvplcal research e
i N\, 3, :5]. S :
N . . - &t
questlonnalres and structured 1nterv1ews, an. assumptlon S

\> .,
V.o
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o

o a strong correlatlon between answerb presented by respondents°

’,tradltlonal sc1ent1fnc methodologles, resear hers have

‘tlons being 1nvest1gated _: ;;}

. o sl
is that all respondents attach identical meanfngs to,questions

and that these corncude w1th the researcher s 1ntentlons in

'S N ™~

framing questions. Meanings are tra#ted as 1ﬁ they were ob~

jects of the natural world to be d byfpreCLSef objectlve

instruments. The serious conseque; ing “as
) ‘
unproblematlc have been descrlbe folloﬁg.
The crucial methodologlcal Weakness is, the fallure
(of the researcher), to’ reoo,Jize his own taken-for-
granted reliance on' meanlnﬁ”fand practical reason
as tacit resources. When meanings’ are taken-for- -
granted the social world is an: unequivocal given,
thereby passing over the fundamental problem of how
members. construct and ‘accomplish meanlngful social
1nteractlon (Phllllpson, 197r.104)

e

N .
..' ‘ ¢

»The frequent use gf the prede51gned guestlonnalres and struc—’

'
(33 ¢

tured lnterV1ews in educatxonal research 1n consultlng has

1mpeded a problng of meanlngs meant QWeber, 1949)§£y 1nfor_'j4

'pmants and‘ﬁas decelved researchers into thlnklng that there 1sf

) \ .
T~ “
-

and meanlngs meant by them. Data collected in many research

'studles 1n consultlng have been second-order d scrlptlons of

soc1al phenomena. lelted by narrowly-deflne problems and

y [

con= ‘,‘:;

Y w s )
verted theSe data 1nto déscrlptlonsxwhlch are once remived

o ”oa LAy ; - )
from flrst order descrlptlons of those who/llve 1n the SLtua—

: /'

'ﬂﬁtlcular, researchers w1th a wental health orlentatlon pro—' ‘“i

'A .
T

"pose a’ new focus on the components of consultlng 1n terms

t

';of 1nput process and output varlables thh emphasrs on the
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[y

'i]outcomes and effects of consultlgéu(Meyers Palsons and Martln,v

.‘\

1”7ﬂl979) In dlght of these developments, the llmltatlons and

;?},verted‘to 1nterven1ng varlables such as role expectatlons, R

”'fvwhlch employs varlable analy51s, soc1al actlon 1s analyzedﬁ? ;i3:h\5{

5f,iftlonsh1ps, varlable analysls must be serlously questloned as,,]
5 \\ .

lnherent weaknesses of varlable analyses must be made expllc1t;

-~

Varlable analy51s attempts to reduce soc1al llfe to rela—7"7

'tlonshlps of varlab}es.. Whlle soc1al meanlngs are not denled
'Qfas 1n the case of behaV1ourlst s001al theory, they are con-.q
' Z

“~

'fnorms'and values Wthh can\be 1dent1f1ed ln terms of\objectlve-

,\\

”gjlndlces (Clcourel, ln Douglas, 1970 l36 168) In research_ﬁdi'

/

as the product of the mechanlcal assoc1atlon of varlables,fify"'"d\

":'soc1al meanlngs become taken for granted In treatlng mean—‘f7”'ﬂkf;
'V}lngs as\separate and dlstlnct varlable analys1s 1gnores;;;g”g

.;;completely the processes by whlch soc1al reallty 1s constructed S

(Berger and Luckmann, 196§f Walsh 1973 53 55) Because of ﬁffy;fﬁf

:1ts fundamental mrsconceptlon of the character of. soc1al rela—*t’

,,,

e

“a frultful, alternatlve dlrectlon*for research mn consultlng

A crltlcal lnqulry 1nto malnstream research in consultlngu,
,,\ | o

et

j#reveals an underlylng assumptlon that soc1al problems can be

‘f?;managed and solved by more knowledge,‘that the productlon of

d-f more adequ te, explanatory and technlcal knowledge 1s the sub—ijd’

“:stance of all ratlonal de01s10n—mak1ng A prlmary a1m of\thefz“ffn~

'four graduate research studles s:mmarlzed 1n the prev1ous chap~;’
L . o T
“‘Ater was to acqulre lnformat on about teachers' needs and thelr e

T

;jattltudes toward consultlng admlnlstrators.f An underlylng lﬂf~
o | T R
b LN



< ”i ‘assumptlon was that the fallure of consultant; to establlsh

genuune mutualfrelatlonshl w1th teaéhers stemmed from their’

1gnorance of teacher concernse*\Emerglng fronrthese studHeS‘
e : RV . ) e -
'\n?V'” were recommendatlons fer further\research to obtaln more data( IR

about needs of teachers and pract1cea~of consultants.h Chal-5

" lenglng the contlnued search for technlcal cognltlve knowl—i~:

edge 1n educatlon, Huebner declared at the 197%,Conference

of the Western”ganadlan Educatlonal Admlnlstrators Assocca—ﬂ’,f

tlon that educators'have more knowledge than they can put tof":’

\ . N
\

'“ use and that the problems ln educatlon orlglnate not ln lack] B
of 1nformatlon but in the fabrlc of soc1al relatlonshlpsr.y“tg;

Fact—flndlng research studles have been perpetuated by /g/%”
a prevalent nalvete ln current attltudes t//ard/m/tual con—fl,ﬂ1':i=”
i X LA /\ s - N 3 { : . o

tsultatlve relatlonshlps 1n/c8?tlnu1ng teacher educatlonrp/;'*”

i ,,,,/

T B

Joyce (1980),’addre551ng the Elementary Educatron Conference

at the Unlver51ty of Alberta, 1dent1f1ed the central problem “f?j*?'

of 1n—serv1ce programs to be thelr fallure to change teachlng\;f‘“'u

N g]” repert01res.. Summarlzlng research 1n teacher 1n servrce

%'nlng 1nclud%ng theory p esentatlons, demonstratlons,‘oractlce'l:
- 4w1th chlldren and feedback to teachers, falled to make an |
‘1mpact on ekrstlng repertOLres of teachlng strategles. Whllejr'“
.most teachers could demonstrate mastery of new strategles at
"=f1n-serv1ce sessronsp fewer than ten percent 1ntegrated these
comfortably 1nto thelr repertOLres.. Joyce concluded that 1n—Lfv R
‘ ) RIS

serv1ce program p anners underestlmate the dlfflculty of:’
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~in’ the proCess, namely, coachlng to appllcatlon._ Hence,'he

recommended better utlllzatlon of resources s0O that every

¢ VoA
teacher could become a~good coach thus supportlng the notlon* N

, of formallzatlon of peer orlented structures ln consultlng
' to 1mprove 1n—serv1ce educatlon.; The four Unlver51ty of

[ :
E Alberta research studles in consultlng encouraged the devel—"

opment of peer consultatlon models 51nce 1n all studles teach—‘

er respondentspldentlfled colleagues as: the prlmary source of

consultatlve asS1stance.. The frequent suggestlons that the

, //..

T

i
; ~Jconsultat1ve process would be 1moroved merely by replac1ng
P - ‘

j;{l, superv1sors w1th peer consultants reflect a narge under—‘

I : L e

e ; ‘

standl g of the complex1ty of consultatlve relatlonshlps and

Vs

L‘ “‘ P
'~fa superf1c1al v1ew of the“essentlal meanlng of authentmc dla-

3 .
K\retrospectlve glance at educatlonal research

J L

thrusts ln consultlng durlng the 1970 s p01nts to the fact
\ &

that roserach studles have contrlbuted new 1nformatlon ahout the t‘”

o . L :
SR A o
IR ff_ln trumental content of consultlng However, a close exam—vj“'
Lo R v AT
R 1natlon of the major flndlngs prompts one to ralse fundamen—,J‘*

tal questlons of thelr meanlngfulness and to conclude that a.

”’; contlnuatlon of tradltlonal research rlentatlons holds llttle' .

“h\\promlse for 1mprov1ng consultatlve re atlonshlps. :In llmltlng

| the\r ocus on’ the objectlve content of consultlng, researchers”:
d;f;gf_fihave ne;\\cted to address the essentlally SOClal nature of con—*?fﬁz
) h%-sultatlve relatlonshlps and in so d01ng have mlssed lmportant ;
“:WLit_fopportunltles for‘;\fuller understandlng of the deeper meanlng ff”"
ﬁ Of COHSUltlng-'ﬂ“e]urj;vfﬁiraigﬁ‘"flzf;;?'fﬁjh;flf; “f%EV"%‘
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: S A
. Conventlonal nesearch has had not only a - llm}tlng but
:'5also afdlstortlng effect on new pDSSlbllltles for.researchy
d‘ln consultlng A re v1ew of recent educatlonal researohw
.‘studles clarlfles .a need to seek out alternatlve orlentatlons/

'whlch allow “for a llberatlon from the narrow, one-~ dlmen51onal

’fdrlnqulry that has characterlzed educatlonal research and an

L o

*:exploratlon of multlple perspectlves.¢ The predomlnance of

‘hobject1v15t research models and approaches whlch gloss over '\7\

f{the deeper meanlng of consultlng and the general fallure of

‘Tfeducatlonal consu tahts to establlsh genulne dlalogue w1th

N e

hfteachers make apparent the need for research Wthh 1s orlented .

4

"dtoward human transformatlon and soc1al change.d Two such or—

“1entatlons are -an. lnterpretlve or phenomenologlcal orlentatlon»

5,fjwh1ch concelves of research as a search for meanlng glven to

PO 3

t”"‘a«51tuatlon,'and a crltlcal 1nqu1ry orlentatlon whereln re—“*"

‘[}searchers are concerned w1th an understandlng of fundamental

a SR
. B L

"ﬂ,ﬂlnterests, values, assumptlons and 1mpllcatlons for 5001al &"f_rlﬁ].V

actlon.l Both of these orlentatlons call lnto questlon the
S O T
"relevanée of the natural-sc1ent1f1c model of 1nvestlgatlon and

. ‘/

/

.i;partlcularly the use of neutral, emplrlcal/analytlc technlquesierV

31/'fj,l,f.t'-‘

nfor researchlng the socral world

"o

fftreated consultlng as’ an object—world and the problem of

Ffmeanlng as non—ex1stent, alternatlva,phenomenologlcal and

3_ crltlcal orlentatlons to research 1nto COnsultlng have the

o] N

ﬁ'potentlal to prov1de new and 1mportant 1n51ghts because of

1f§the1r fundamental recognltlon of consultlng as a meanlngful,f

Recognlzlng that conventlonal educatlonal research has;rf

e

&
T e e B ST
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-"fsoc1al pélatlonshlp These alternatlve orlentatlons hold

;promlse for transc ndlng the trpdltlonal dlchotomy betw»en
theory and resear?h and for addre351ng,'for the fdrst t me,
;the issues. of meanlng and 1ntentlonallty ln ways whlch reF'_'
'maln true to the phenomena studled These orlentatlons are
’v'pursued 1n subsequent chapters follOW1ng a presentatlon of f

fthelr theoretlcal bases 1n the last part of thls chapter. ‘

 EXPLORING ALTERNATIVE,K SOCIAL THEORIES

Can ¥ . ' »

An exploratlongof the deeoer meanlng of consultlng calls '

'fn‘ ‘«ﬂ

'wh-for a reorlentatlon of soc1al theory and a flrm groundlng at

'the humanf%evel of meanlng 1n the soc1al world., The 11m1t~ drlh

-ysatlons~of ‘radltlonal soc1al theorles speak to a need for_.

‘?ﬁalternatlv conceptual frameworks Wthh probe the ba51c struc—'

e

hyture of h n

i N E N i ’ .

‘ffstralnts on freedom w1th a view to actuallzlng new DOSSlbll—‘

AN

-1 les for human development.u In thlS last sectlon, two such;nj

”mValternatlve theorles are’ 1ntroduced as-a ba51s for re—'

1'conceptuallzlng consultatlve relatlonshlps- phenomenologlcal.‘

(

: and crltlcal soc1al theory. Each of these theorles w1ll be—h'

'h‘come a bas1s for alternatlve research orlentatlons descrlbed'

: :;n Chapters IV and V."

':Phenomenolog;cal Soc1al Theory

The founEatlons of modern phenomenology can be traced

e

' to the wrltlngs of the Gérman—ph_losopher, Edmund Husserl

an relatlonshnos and penetrate unnecessary con-. p,=~7"”
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(1359_19383.p During his.last yezrs/ﬁusSerl hadeorked;at'

”an 1ncred1ble pace, 1mpelled by ALhe évents of - a strldent

B

;age toraccommodate"hls th9n§ht to SLgnlflcantly human 1ssues.

t

4In August 1934, the ﬁnmernatlonal Congress of Phllosophy at

Prague ha@ asked Husseg” to comment on the mlSSlon of phllo—,

)

sophy. Hls response was an essay on deep problems 1n the

W AR

‘history of.phllosophy based_on.four years.of‘rehatlng hlsﬁ“

_ownlphilosophy tO'an understanding‘of the”hiStory‘dfvthe

European splrlt In May, 1935, he dellvered a lecture 1n

'Vlenna entltled "Phllosophy and the CrlSlS of European Human—u»“

i

hlty" whlch he elaborated upon 1n a serles of lectures to the
;Prague PhllOSOpth C1rcle for Research lnto Human Understandlng.

f;‘These lectures became part of Thé/CrlSlS of European

SC1ences and Transcendental Phenomenology, the flrst two :

”iparts of whlch were publ;shed 1n 1936 by the Belgrade journal

'Phllosophla.ﬁ A larger thlrd part was: belng held back for‘h'

'f-rev1510n when Husserl dled va planned fourth part was never

3

L wrltten._ Together these lectures and manuscrlpts, along

AR =

W1th varlous texts not orlglnally destlned for publlcatlon
v!,-./ '

4 -but whlch followed the same llne o thlnklng, are referred

i &

?_to~aSvThe CrlSlS. They represent Husserb s last attempt to‘

“Yfexplaln and to ground phenomenologlcal phllosophy and they

. ‘
L glve unmlstakeable and pass1onate expre551on to Husserl'

.-,'p051tlon on the turbulent events of the tlme (Favaro, 1981)

. Q .

The themes expressed 1n The" Cr151s have deep hlstorlcal

‘leroots. Throughout the 1920's there had been cons1derable

"Qdebate 1n Germany about sc1ence, sparked by Max Weber s: o 3

el

)




" cal data for- dec1sxons, it could not settle questlons of Loy

i.value and meanlng In 1926, the BrltlSh sc1entlst_phllo—‘

~an’ unphllosophlcal S

“erthe 1nablllty and unw1llrngne$s of sc1e

' of man.

s I

88

N

; leCture'on "501ence as a Vocatlon" (1920)S in Wthh he stated

v
joutrlght that, whlle sc1ence could supply factual and technl-,

|
e

N

..‘1 .
sopher Alfred Whltehead had dlagnosed a sc1ent1f1c CrlSlS

-‘and urged that 501ence enter a perlod of thorough crltlclsm

of 1ts own foundatlons.

During thls tlme Husserl began to recognlze two major

i

S e

g problems of sc1ence.;/%1rstly, sc1ence has degenerated 1nto
t

of mere - facts and secondly, xt .was

SR

'*fno longer capable of deallng w1th problems of ultlmate truth

and valldlty. -For Husserl, scaence had lost any,51gn1flcance

7’”»for hls own llfe and for. man s llfe as a whole because of 1ts '

o . Y
1

fobject1V1st perspectlve for Wthh facts become the essentlal

- reallty and procedures cannot be questloned : He recognlzed o

e

nce: to face problems_

- of value and meanlng because of 1ts conflnement to nere posl—

“tlve facts.‘ Husserl descrlbed the effects of a world v1ew of

N ./

”-&an determlned by the pOS1t1ve 501ences as

- Y turnlng away from the questlons whlch are
decisive for genuine humanlty . mere factual .
-knowledge makes man factual ; in, our: desparate
need this science has: nothlng to say to ‘us | (Thev,
*,Crlsls. [1936] 1970: 3) ' . .

Struck by the powerlessness of sc1ence to satlsfy a Splrltual
vneed Husserl felt that science was crylng out for a phllOSO-

phy whlch would restore lts contact w1th the deeper concern

R

?".yéVf Strongly opposed to a naturallstlc VleW that the world



&

I f&hrough the natu al SClences,

¥

“J »* x”ﬂéhe}natural sc1ences themsel es but agalnst the narrow cona
h 2.x,

»w-,ﬂéqgtzon of the range of - sc1' ces.; He 1dent1f1ed»serlous ﬂ
2 ""a)"‘“"“w,,- ;J«
, e flaws in the foundatlon, me‘hodology and in the 1nterpreta—

'tion.of,the flndlngs of th vnatural sc1ences. He was espec—
_ PR /
1ally opposed to the narro object1v1st v1ews of psybhology

>

such as’ behav1ourlsm whlc mistakenly 1m1tated the hysical
sc1ences and in so d01ng ellmlnated the essentlal £ atures
of psychological‘phenom a. (Kockelmans, 196;\\ Fof Husserlf

_,however, the CrlSlS wen' beyond 501ence to the whoﬂe of” man—

LR

- kind 1tself and the ve y pro;ect of know1ng. The CrlSlS 1n

IR ‘s01ence was an expreSSLOn of a radlcal CrlSlS 1n/the llfe/of )

2.

European~human1ty ‘ Much broader than a problem w1th the 9f\1

; sc1ent1f1c method Wthh could be resolved by progress in

o sc1ence,'1t was a CrlSlS whlch affected European man in
, .

overall capac1ty to make sense of hlS cultural life - (Lau‘r,s

'\.Qf 1965) ' The roots of the cr131s were. in the self -understand-
_;1ngs,of man,.ln the way man views and 1nterprets hlmseliyin
. 9 N T

relatlon to hlS belng ln the world
- To Husserl, the study of the hlstory of" Western c lture
_mﬁt-31nce Gallleo revealed a gradual replac1ng of the worl of
| .:lmmedlate, llved experlence w1th an ob]ectlvely true a d
Valld world of the sc1ences which passed for the real world

(Splegelberg, 1965, Rlcoeur, 1967) "In The Crlsls,»Husserl

attempted to solve the problems 1nvolved 1n man s theoretlcal

skknowledge and in, sc1ence by means of an . analy51s of hlS pre—h

@

R



.4 90
’ e v

,scfphtific life and daily exp riche which he termed
"Lebenswelt" This is the ‘world as. ;mmedlately expressed

7ﬂ in| everyday life, 1mmed1ately given 1n 1nd1v1dual dnd

(3 T . ’

‘SO‘lal experlence For Husser . science trled to trans-

-Te nd and conquer the Lebenswert and in so d01ng concealed/ :

th' %ife—world Because it ha ‘never become aware explic—

o 1 ly?of thﬁ;mmﬁmealment, scienlce had™ lapsed into objectiv1sm

O e %» -

h w'thflts cew*i tion that the, m&pm%f the world and ‘the to-—
' ‘ ﬁ&“ﬂmﬂ ‘

i

t lity of Being conSist 1n what 1s}expre551ble in statements

f an objective, sc1ent1fic ontext.a Sc1ence was no. longer

ware of 1ts origin in fund ental motives of the life- -world

S : o
itself. - - _ Y

"Husserl insisted that an objectivist' scientific exPIan— -
ation is only one mode . of contact with the world and saw the

fnece551ty to go back from a sc1entif1c world v1ew to pre—“

-501ent1fic experience.4 The world of 501ence must rest and
e

bulld on the firm Lebenswelt foundatlon In The Crisis,,

-__Husserl~urged for a phenomenological reduction which would -
‘»'take one back/from the world as explalned and 1nterpreted
vsc1ent1fically.to:the,worldﬂlmmediately-given inuexperience_
vbefire.science. This return'tovthe,LeBens&elt entailed:nore B :
vthan'naive'description; it invoiyed_a reflectiOn.on ekper¥
ience itselfm_on theoSquectiyé achievements of.experience
and on ‘the conditions of the-. p0551bllity of that experiencetl
rinsofar as they are found in every experien01ng subject,A‘

" that is, the universal structure of the life—world (Farber,'

1943).' Husserl went on to eluc1date the role of the llfe—
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- world in the constitutﬂén and development of science by
declaring that scienCe‘arised from and develops in an open,
;gtersubjective community of scientists} it is a collectlye,_
;cultural achievement. |
ﬁecognizing_the bankruptcykof scientific Objectivism

long_heforemit was midelyraccepted, Husserl offered.a solu4
atioﬁwin‘the,phenomenological method wh}ch;mas for him”thej;v

only way to bring'aboqt‘a change in attitude.and understand—'

: t Do o e D R I
ing necessary to overcome the philosophical ‘and human crisis

(Spiegel erqg, 1965)’ ‘While acknowledging”that:objective:
- science pl yed an 1mportant role 1n cultural llfe,‘he cau—h
tloned of the dangers of belng %educed and determlned by
'sc1ent1f1c i terpretatlons of the world._ Husserl called

.for a temporary but: necessary suspen51on or bracketlng of )

Aculture and sc1ence in order to uncover e, llfe—world and
j1ts essentlal structures.v As an 1ntegral
he stated that an appllcatlon of phenomenolo 1cal reddctlon‘
'vreveals that consc1ou%ness is of nece551ty rel\ted to the c
consc10usrllfe of others. 'Theiexperlence of self~as a hu—;'

N 7 .
man belng is an experlence of llVlng in an hlstorlcal pres—”

Vent whlch 1mp11es a connectlon Wlth a past and future, »Eva'

s,perlence also contalns references to other people.-,Thls

. \ .
communlty of subjects forms one of the essentlal con-

rt of hlS'thESlSr

-stltutlng components of the Lebenswelt (Carte51an Medltatlons,

p.$£1932] 1970: 89-150) - | -,,"ﬁ' o



92

The Development of:a Phenomenologically Oriented Sociology

Using as a'starting point Husserl's concept of pebén—»
swelt, sociologists of\phenonenological orientations began to
Llooh'at‘the deep'structure<of human relationShips. iIn par-
ticular; Alfred Schutz (189941959) Synthezised Husserl's ~
concept w1th Weber s subjectlve theory of action and from the
outset empha51zed the 1ntr1n51cally social aspects of the.
natural stance and developed-51ncerely in detail the concep—>
tion of the llfe—world as -an essentlally social realm (Wagner,

11981)

dFor~sociologiststwith»a'phenomenological orientation,

o the llved world is an 1nterpreted world throughout, these

1nterpretat10ns are socrally derlved and handed down malnly
through language Man acqulres language, multlple typlfl—rl'
cations embodled through 1anguage, rules, rec1pes, modes.of

,conduct and behav1our whlch are all soc1ally approvad and’

l

' whlch together{make;up h;S'stockloqunowledge~at hand, ;Thls.

‘.is his frame of referehée_and1orientationffor dealing with -

.fellow human'beings;j‘Schutzyreferred tohthis’sediment of
Onefs:nersonalsbast.as.hisdhiographlcally deternined situa—

tion.j'While-each has;his'own unique vantage'point'and oer-v i
:spectlve,ka rec1proc1ty of perspectlves can be ‘achieved because

'_of the 1nterchangeab11mty of standp01nts.: Schutz theory of

"the soc1al orlgln of knowledge and general thes1s on the rec1p— ,
-roc1ty of perspectlves 1s recognlzed as a major contrlbutlon to.
ﬂa deeper understandlng of rntersub3ect1v1ty.

Schutz recognlzed the hlghest ﬁorm of 1ntersubjectlv1ty

: _%b be dlalogue whlch he deScrlbed 1n terms of partlclpatlon'f
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in the development of the stream of thought of another and

‘h\maklng the other participate in hls own stream of thought

"{1940). For Schuty; dialogue is an interlacing of streama of
\cohsciousness simultaneously experlenced now in listening to
anotheflana\simulataneouely liQed in addressih§ others.
Schutz extended this notion of dialogue to_descfibe a pere
‘we—reiationship, that ie, a face—to—face relationshig in
which the partners are aware of each other and sympahhet-
1cally participate in each other s lives. Calling attention«
to the inner dynamlc of the%we relatlonshlp in-action with:
such descriptive phrases as "sharing,ln the eame vivid |
present"‘ "growing dld‘together” ana “mutually tuning in",
whlch are characterlstlc of every sxtuatlonal 1nvolvement

in our ong01ng llfe, Schutz theory of 1ntersubject1v1ty

1s of major 51gn1f1cance in, 11Lum1nat1ng the soc1al dlmen—
Slon\Qf coheultant—teacher.relatlonshlps.‘

Contrary ﬁo‘behaviouriet and shruCtural funeﬁiOnalist

perspectlves whlch are most dlstanced from the Devel of
| human meanlng, soc1a1 theorlsts of phenomenologlcal orien-’
tatlons glve prlmacy to the modes of attention man gives
to,hls world, They take the problem of meanlng as thelr

( etartihg'poiht and understand.actlon in terms of meaning-
- ful progects From a phenomenologlcal perspectlve, a rela—
a .

vtlonshlp such as. consultlng 1s fundamentally a SOClal rela—

'_tlonshlp whlch is pre—emlnently meaningful.
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Critical Social Theory

. The "critical theory" of society‘Spans several gener-.
ations and disciplines. Also a(phenomenon of German intel-
fectual history, the'origins of critical theory lie; on “
the one hand, in the phllosophlcal tradltlons of idealism,

Marxism and hermeneuticgs, and on the other, in Freudlan

psycboanalysis'(Connerton, 1978) . The most.well—known

scholars associated with this tradition, centred in the

Institute for Social Research in Frankfurt,'are Adorno,

Benjamin, Habermas, Horkheimer, Marcuse and Neumann.
£y
The crltlcal model of social science views theory as

~

an analysis of soc1a1 situations in terms of those features

which,can_be altered in order to eliminate frustrations

)experienced by participants.v The purpose of Critical theory

is. to give an account of a social SLtuatlon in such a way

dthat it becomes p0551ble for part1c1pants to alter their

self- understandlnqs and - thelr situation. Critical social"

theory has three essential‘featqres (Fay, 1975). ‘Firstiy,

it accepts the necessity of interpretive categories. In

crltlc%$ soc1al theory, understanding is in terms of lnten—

tlons and - de51res of social actors belng observed and thelr

rules and constltutlve meanlngs, crltlcal theory 1s rooted
in, felt needs and must begln therefore w1th an. understand—

ing. of the actors from thelr own vantage p01nt Secondly,

it’ recognlzes that many actlons are caused by soc1al condi-’

ftlons over whlch there is no control. Crltlcal theory tries

0

/ to uncover systems of soc1al relatlonshlps whlch determlne

{
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iactlons and thelr unantrcrpated consequences. Thirdly,:xw.
;r1t~recognlzes eXPllCltly that theory 1s 1ntegrated with e
hpractlce. The test of a crltlcal theory lles partlallydln
-'determlnlngnlts oractlcal relevance in’ leadlng to a satls—'
factlon of human needs, crltlcal theory tles 1ts knowledge yﬁ

1cla1ms to the satlafactlon of human purposes and des1res.

v‘”!lThe truth of theory is’ partlally Ln”ﬁetermlnlng whether 1t ;‘”

‘o

‘can be llnked w1th actlon. :h\Lf
'.fa;;f{r Of the three characterlstlcs of crltlcal theory,dits;,hn“

qud_;‘“fcommltment to soc1al practlce is recognlzed as the most ufizz

ylmporbant._ There are three 1dent1f1ed ways 1n whlch crlt—'n*”

flcal theory can 1mprove 5001al practLCe.,a) by accountlng

,h}for structural confllct and soc1al dlscontent b) by show1ng
g /
”f.,hlstorlcally how actors came to be where they are'W1th parfi

T nutlcular purposes and unsatlsfled needﬁr and C) bY show1ng féﬂu’,

o

x*ﬂpiphow the underlylng structural condltlons can be removed and
athe dlscontent ellmlnated. Crltlcal theory must flrst ex—VH
:dfplaln the contradlctlons 1n 5001al llfe Whlch underly thevhf
yten51ons and confllcts experlenced by actors 1n terms of
'7ffelt needs and experlenced prlvatlons;_ Furthermore, lt/must
rilnform and then call for spec1flc actlon.ﬁ;’i°' B

e lee phenomenologlcal theory, crltlcal soolaL theory

”;~All explanatlons of actlons must refer to the phenomeno—}y37

grloglcal experlence of the actors. However, crltlcal theory

@ 'ﬂ e

? goes a, step further by promotlng understandlng not merely

i 3 ) RN B N B . e o . l

"~
-

“starts w1th the assumptlon that human dctlon 1s rooted 1n hﬁhﬂd“~‘ﬁ

the self understandlng, perceptrons and 1ntentlons of actors.:»"f’



icontradlctlons between the needs and purposes whlch the
';whlch 1t prov1des.

‘ pllshed 1n several ways._ Flrstly,‘theory can attempt to'f

b;vartlculate the felt needs df a specrflc/group, to concepw

1n terms of llved experlences but also in terms of soc1o/

fhlstorlcal condltlons - that 1s, the conflrct and latent

g

v/soc1al order glves rlse to and the 1nadeguate satlsfactlon

ot

2»;4»

. "'G

', The practlcal 1ntent of crltlcal theory can be accom—?*:

'riftuallze thelr srtuatlon and to explaln the condltlons of

',they are 1nternally contradlctory.ﬁ It can- show actors fﬂ"‘

' how they have been decelved by false conceptlons whlch ~~“

f:p051t1vely,'1t can suggest new self conceptlons and

Athe processg p01nt ratlonally to ways of helplng them develop

’?thelr frustratlon 1n the ordlnary language in whlch thelr.t

"1exper1ences are expressed, and to offer a program<of actlon g

| -'-/

b[lntended to satlsfy thelr d851res./ Secondly, through 1i§o—~"-
,_loglcal crlthue, theorchan demonstrate how certaln bellefs,

""%;attltudes ahd self understandlngs are 1ncoherent because

’WN«.J B ; : : \,

el

' fmalntaln a soc1al order whlch lS thwarted and more

ﬁpersonally and: profe551onally.i Thlr er Crltlcal theory

RN

pﬂhpeople lnvolve;\in order to be ready for those who reject

v hms 1nterpretatlon of the 51tuatlon.ﬂ{[

*;ican show speC1flcally how the soc1al structure w1ll change-'
TSO as tO undermlne the approprlateness of the false 1deolo—57'

‘”j gles whlch actors possess.f A crltlcal theorlst must

e - e e

'/make se@se of changes 1n terms of the real needs of the e

a,’

it‘e%fd Crltlcal theory 1s llnked essentlally w1th a program ffh“h

A - Vs



"d?of action; From a crltlcal perspectlve, the translatlon of

e

h;theory lnto practlce necessarlly requlres the part1c1patlon

t‘and 1nvolvement of the soclal actors themselves.ﬁ Theremls);

'}fan educatlve role of crltlcal theory Wthh Frelre (1962) e

o X \

f'descrlbed asu consc1entlzatlon"' By thls he meant 1nvolv1ng
gactors in an analy51s of thelr ex1st1ng 51tuat10n to help

s

'tthem to see themselves and thelr reallty 1n a new way and

E "

f;;to dec1de how to alter condltlons whlch they flnd oppre551ve.z',l“f

'fThe cru01al elements 1n the process of consc1ousness ralslng
.. u - / \ N '
,;are flrstly, to prov1de the means whereby actors come to see

‘ffthemselves in radlcally dlfferent ways by offerlng ‘a theory

‘,jfwhlch explalns why they are frustrated and doomed to contlnue

”,1n thlS condltlon glven thelr conceptlon of themselves 1n4@fgeu"-
/, N 4

"']ﬂthelr soc1al order, and secondly, to offer a reconceptual—'v
. / . i

’filzatlon whereby actors’develop alternatlve V1ews of themselves_\f3

/

’jtfin relatlonshlp w1th others and pursue alternatlve courses of

: . / : e 'y R
: actlon.{ The results of consc1entlzat10n are a change 1n'

s self concept,_a red‘flnltlon of needs and de51res, 1ncreased

/
7

.;fknowledce about the repress1ve/

and actlon to transform the s1tuatlon. ThlS heads to an }J'

-

H~emanc1patlon based on the transformatlon of consc1ousness.--
Crltlcal soc1al theOry extends the theoretlcal assump—'

gtlons of phenomenology and makes the self consc1ous 1ntegra—ﬁf
i

vftlon of theory and practlce 1ts central core. As to 1ts ffn

",forlgln and development, Fay has sald?

._f.;.. a . crltlcal theory’;s tlearly rooted in concrete
‘jgsoc1al experlence, for it.-is oné.which is’ expllcltly

».7.conceived with. the practlcél intention of" ‘overcoming: .
'V.felt dlssatlsfactlon A crltlcal theory arlses out

features of the soc1al order,,v_'55



of the problems of everyday llfe, and is con—:
structed with:an eye towards" 'solving them ... It

“ o is itself-a catalytlc agent of change w1th1n the
”complex of soclal llfe whlch 1t analyzeS-(l975 109)

{v~>_,

‘yfAlternative'ParadigmsJOffConsultingz'f*“L“Z">M e

A crltlcal analy51s of elatlonshlps 1n educatlon must
\

'»prOJect beyond tradltlonal conceptuallzatlons to alternat1Ve

V1ews of human 1nteractlon.t To recast consultatlve rela—ye;7
btlonshlps requlres modlfylng both overt and ?over‘

-'.and reworklng the consc1ous and subconsc1ous elements of

:;communlcatlve relatlonshlps._ The outllne on the followrng

f~ pages represents an- attempt to move beyond predomlnant

A'fob]ect1v1st conceptuallzatlons of consultlng by suggestlng

ulalternatlve purposes,’1nterests,pmethodologlcal approaches,, S

s

sjyapproprlate data,_root act1v1t1es, v1ews of soc1al relatlons,ﬁ“ '

v'crlterla for evaluatlon and outcomes._ The presentatlon of
7alternat1ve paradlgms 1s baSed on a.recognltlon of the

i'flnadequac1es of tradltlonal soc1al theorles and the need forﬂhf

€

”fnew orlentatlons as found in- phenomenologlcal and crlt'ﬁ
“_}isoc1al theory. Follow1ng the outllne 1s\an 1n1t1al d's?fgf
icrlptlon of alternatlve orlentatlons to consultlng
'~case for complementarlty among varlous orlentatlo sh
ff;Outllne of alternatlve paradlgms 1s 1ntended prlmarlly to
.f:serve as a frame of reference for evaluatlng consultatlve f

frelatlonshlps in concrete programs 1n contlnulng teacher

'dreducatlon.‘“
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' .CONSULTING IN TEACHER EDUCATION:  THREE PARADIGMS .

tOrientation :‘f j = Purgose of Consultlng

S

‘-l;]'ObjectiviSt . ,.f.o'For the consultant to 1nterpret,f
N S T, v»i - H

accordlng to his own conceptual .
framework, the. objectlfled worldf

s

of the teacher. . ¥z. 4¢Nn” _ .;'.;_7,1

et o Do flnd dlscrepancles betWeen what
. ..o . =7 the teacher is deing and.should be’H“
e e s dodng, to dlagnose deflclenc1es ‘and
: L f”-""’ggto prescrlbe compensatory act1v1t1es._

'2;;llnterpretiﬁeff\gnfg'For ‘the consultant to communlcate"

~ with ‘the teacher, to understangd. the e
vfteacher s world view by grasplng
R he meaning structure whlch he glves

. to hli"classroom world. -~ - e

"mTogethe‘ ‘with the- teacher to uncover
. the. conte .of the. relatlonshlp and ,
... itsrelevance<and meanlng for par—r] ‘:”
PLLE L t1c1pants.o SR : : S

¥3Ql{Criticélf¢si,;ifr»f'}For the consultant to proVLde op)

_tunity for action and teflection
. -engaging in- on901ng dlalogue w1th
'teacher.gf _ g :

T allow a: mutual encounter of worl
";:v1ews so that an crltlcal consc1ous—}



' consultant's Interest’

~

ji;”rExp11c1tly,.to 1mprove ln—‘,i

<fstruct10n._'

;fiImpllc1tly, tc”doﬁinate: "

T.and control by subjecting
‘his: 1ntellect and will on
.~ the teacher s world and

'-ﬂyby 1mp051ng his world v1ew

to .ensure ‘that the teacher

flmplements glven programs.v,'

QMethcdoiogical'Approachesf

Efficient problem solving ‘in
specified steps and»stages.
chtatlon of 1nstrumental '
fcompetenCLes and strategles;,

n Cllnlcalebbservatlon ‘and
’superv1sory conferences.‘

,

[

'"*fo~To understand the practlcalf

[antersubjectlve WOrld of
-the teacher.“3‘ -

"fTo further a deeper under—
. ‘standing of ‘the lived
,eworlds of chlldren._j

To encourage “the” teacher to .

h,express hlmself. .

;_Problematltlng the ex1stent1al
551tuatlons of part1c1pants.'“f

.ffsltuatlonal descrlptlons by
..qpart1c1pants. .

3.0 To further a. deeper under-i
'4stand1ng of lived worlds |
and also the soc1o-cultural

historical roots. of - part1c1-~

»pants vworlds.4~‘

A'1To dlsclose underlylng con-

“ditions: which cause domina-

~tion by false conceptlons._-"¢

~.To fac111tate a grOW1ng

awareness of ‘and’ emanc1patlon

f?from imposed constralnts on-
’,;the relatlonshlp

“Problematlzlng and consc1en—-'f
-ﬁtlzatlon.‘» - ’

Mutual. questlonlng and ;‘ffffl

;.dlalogue.;

LF



”Apbrdpriaté‘Dataﬁ‘

,/'

T 1

" Means-ends data; -

teaching methods,
activities and _
materlals to achieve
1ntended outcomes

" specified in the
acurrlculum ‘

j.Spec1flc teacher'
'behav1ours,
‘petencies and
. skills.

com-

" Root Activity

‘Interpret tlon .
“and judgeme nt of

the teacher by

‘the consul ant.’

1101

'Undetlyiggv

. Social Theory.

. Structural/ _
;_'Functlonallsm

Behavlourlsm.

- Systems Theory

L

Multiple vantage
~points and per-
_spectives  (of .

. teacher,-

consultant,_

students) .

" Communication

C

Pheﬁoménolcgy'

"Phenomenologlcal o
eSocmology.

L
; g Vs
R
i, N
[ .
i : h
S
L "

:UnderlYing‘aes
“-tions about cor-~
”sultlng and tea hlng.

o Impllc1t 1deologles
~ of consultant and’

~teacher;. _
_man and world.

views of

" The. soc1o-cultural
“and’. hlstorlcal '
'-realltles of

consultant and

s

‘teacher.,_ - RS

R

Mutual crlt;cal

:.reflectlon

‘un. ! - .
Critical 8001al;

"Theory



o,

Vlew of

' Social Relatlons:

1. Ideal type
Consultlng as—,

expert dlrectlon,_‘

[ L
' Crlterla R

'for Evaluatlon-

’How well do the

means ‘chosen by .
the consultant:
relateAto his
ends° ‘

102

o h
Qutcomes -

The teacher is

‘more effective -

in ‘achieving the

~ . goals of given.,

programs. -
‘Acceptance. of

. - thing$é basically
- as the

are.

' Contlnued domina-

tion of consultant

' over teacher and
‘increased allena--
ftlon

Ideal type- o
Consulting-as- .
conversation

' How ~relevant and

meaningful is.

“-rmthe relationship
.for part1c1p@nts
”personal and pro-
. fessional develop—?
: ment'> e

‘Teacher realization .

that his interpre- .-

tations of. the world .

are valld

Recognltlon of the .va

'lmportance of llved

‘experlences.

‘Ideal?tyﬁef
Consulting-as-

_allow partlcrpants
_ to become "conscious’
.0of their own per-
ceptions of reality:
- and underlying: con-
" ditions and to deai-r . .
;Crltlcal consc1ous— ,
.ness ralslng. '

- co-participation

-“Td'what‘eXtent dbes.

the relationship -

critically. w1th

~ them?

‘1Doesﬁthefrelation—7
ship advance the. '
© -cause of 'liberation?.

f:ﬁ' _ 4'A{L‘{:

An understandlng of

._the deeper meaning.
“,of consultlng.

1@Clar1f1catlon of S
~participants’ '
fspectlves and
‘assumptlons.

per-
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Embedded Vlews of Soc1 Relatlons o In descrlblng alter-
‘natlve paradlgms of consultlng, the constructlon of "1deal |
types"‘ls helpful Orlglnatlng with Weber. (1947) and modl—.
‘fled and clarlfled by Schutz ﬁQSé]ln Wagner, l970 275-= 293)

" an ldeal type is. a pure construct created by an lnvestlgator

) for exclus1vely methodologlcal purposes to galn access to mean-
'ylng. Whlle an 1deal type ls a dellberate exaggeratlon of
‘certaln features of a glven phenomenon to the neglect of othersf
Ilt is not an arbltrary creation. An 1deal type lS based on the
_1nvest1gator s secondary sources‘of 1nformatlon and most 1mpor—'
'3tantly, ‘on prlmary experlences and llfe hlstory. The creatlon
1of ldeal types prov1des the researcher w1th a framework for 't

/

/ana1y21ng the soc1al structure whlch underlles human relatlon—‘
! . . . .

'./

shlps. E ) oL : . . ,.':: o

. The 1deal type of consultlng—as.expert-dlrectlon charac;-h
';“terlzes consultatlve relatlonshlps 1n teacher educatlon.' Typ-
'lcally, the consultant has technlcal knowledge and expertlse
'to offer hlS solutlon to the teacher s problems. The con—”f'
sultant deflnes whaL 1s meanlngful and relevant for the teacher,'
7desp1te the fact that hls system of relevance and structure
y-of meanlng may be very dlfferent from the teacher s The 1deal
.'atype of consultant as- stranger, suggested 1n1t1ally by Rothe
‘(1979) to characterlze cllnlcal superv1sory teacher relatlon—

shlps,. also approprlate for tradltlonal consultatlve rela—

R tionships 1n Wthh the teacher remalns a spectator and pa551ve

¢ﬁecipient and does not share the consultant S: relevanCe system.f'

-~

v The v1ew of man in. an’ lnterpretlve orlentatlon to con—
i

;. sultlng lS one of man ln hls-world of fellow man The 1deal



sultant and teacher have knowledge and experlencé to share.
'through the relatlonshlp In.an.lnterpretlve paradrgm,'con; .
sultlno 1s“a soc1alv51tuatlon‘in Which both consultant'and’
consultee glve personal meanlngs by 1nterpret1ng contlnuously
the events they experlence. There ls ‘an acceotance of dlf—‘
'ferent 1nterpretatlons w1th no one necessarlly hav1ng to
;domlnate. The relatlonshlp 1s fundamentally one of conver—
vsatlon among frlehds. ) S

To advance consultatlve relatlonshlps to a crltlcal

k o
:level requlres that the consultant becomes lnvolved w1th the

'teacher—consultee beyond acceptance of the teacher ] lnter-.’
: pretatlons.' He enters the world of the teacher and engagesk:
:‘hlm in- mutually reflectlve act1v1ty. The 1deal type.of~-

‘consultlngwas copart1c1patlon characterlzes a soc1al 81tuatlon S
_whereln the consultant questlons the teacher and hlmself and B

"encourages the emergence of new questlons .mhere is: an

—engagement in mutual crltlcal reflectlon as both consultant €Q~

-vvand teacher part1c1pate in open dlalogue and mutual questlon-

:1ng of the bases of currlcula and 1nstructlon whether at the f
, level of Chlld or adult.

JAn Interpretive Orientation to Consultingr 'To elevateiﬂ'

consultlng from an ob]ect1v1st to an lnterpretlve paradlgm /

ht requlres a change in empha31s from technlcal cognltlve to
'fpractlcal knowledge of man S meanlngful experlences. An

' underlylng 1nterest of the consultant is. to galn in51ght lnto



N
the.teacher s experlences as they are, llved\\ Contrary to,
rcontrolllng 1nterests of the consultant, in- theilnterpretlve
' paradlgm the lnterests of the teacher consultees are served
: through the consultant s alm to help them to become more Open
to the experlenced world and to thelr own emotlons and feel—
'hlngs, as well as to act Wlth new 1ntentlons 1n thelr rela- .
tlonshlps w1th others.h The fundamental'actlon of.the con-‘-
sultant is communlcatlon w1th teachers 1n order to understand
thelr v1ews and to explore the’meanlng structures Wthh they
v'glve to thelr classroom worlds. Thebclassroom is v1ewed‘as
h%.a fleld of hollstlc, sub]ectlve elements Wthh cannot be -
: fragmented o " 4 — ‘

~In an 1nteroret1ve orlentatlon to- consult;nd\ he 1ntent
1s to problematlze the exlstentlal 51iuatlons of teacher par—‘
uﬂtlclpants by brlnglng to the surface, t.rough 51tuatlonal
'jdescrlptlons, what they are already 1nvolved in at a pre— ;\h
theoretlc level The relatlonshlp 1s adyanced to a hermeneu—-h
f.tlc.level (Gadamer ﬁ96§] l975) as the 1nteractlon between con-
,sultant and teacher moves from pre reflectlon to a reflectlon |
on the meanlngfulness of the relatlonshlp. Teacher 1nvolve—f/"
: ment 1s based on 1ntr1n51c rather than extr1n51c motlvatlon -
as the consultant llstens to what the teacher has llved and
experlenced and deals exp11c1tly wwth 1t . Both consultant
'and‘teaqher emerge from the relatlonshlp w1th a deeper un—‘
derstandlng of llved experlences and recognltlon of multlple

?andvequally valld structures of meanlnq. -

4



' tlonshlp to an emanc1patory level requlres a jOlnt co

~-

106
.o - “.\\ ' . 4 . ! :
a Critical Orientation. To elevate a consultative

s

rela-

{ A
'tment__

\ ’ e
to the goal of consc1ousness raLSLng., Together consultant

"and teacher analyze thelr ex1st1ng relatlonshlp, become aware‘
of the constralnts on the relatlonshlp and take actlon to

'7transform the 51tuatlon.{ Integral to thlS process of con—"

sc1entlzatlon is the crltlcal notlon of dlalogue (Frelre,

i

l973).‘ Frbm a crltlcal perspectlve, any attempt to 1mprove
'a consultatlve relatlonshlp must focus on the quallty of the

_dlalogue between the consultant and the consultee.f Dlalogue

1S"a necessary precondltlon for.humanlzatlon and llberation

'»w1thout whlch man can nelther be fully human nor free. Clnh
Frelrlan terms, dlalogue 1s the very encounter of man in .

”and W1th the world in order to name and to transform lt. ,In'r.ff

a dlaloglcal consultatlve relatlonshlp, the teacher—consultee

.“names hls own reallty 1nstead of rece1v1ng labels of reallty

from-the'consultant.,

';1f at some p01nt the natural, cultural and soc1al realltles
Lof part1c1pants are made problematlc as a basis: for llbera—
‘ntlon fromyd;gtortlons?;constralnts,’and rllusrons.L-Durlngl
]this.proceSS.all.actlyitiesJWhichvcromote}manipulationfand

:'domlnatlon are brought to the surface for open dlscu551on.;‘~
..Thls is contrary to an object1v15t level 1n whlch the con-

"ssultant domestlcates the consultee,to accept thlngs as they
vare and to resolve externally deflned problems.: In a crlt—f

uftlcal paradlgm of consultlng,,the consultant guards constantly

A consultatlve relatlonshlp approaches a crltlcal level

. l

7

\

N
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' - against defining the problems of teachers for in so doing
. he distortsvthe,totality of teachers' experiences and per-

petuates their lack of self-confidence. =~ = ‘

‘From a critical perspective, the consultant must re-- |

evaluate and alter hlS lnterpretatlons as th# teacher- \
'consultee expresses hlS thoughts and aspirations, and reacts

- to and‘reflects Oon. new self—underst ndlngs. 'Furthermore,

. &\ .
there must be a flow of natural and uncoerce expre551ons

' from consultant to consultee and vice - versa, and thlS klnd
' of dlscourse can occur only when the relati nshlp is. free

. from domlnatlon and threat. Contrary to the consultant con—

_v1nc1ng ‘the teacher to change or seduc1ng him to accept an

M

o external solutlon, there 1s the mutual recognltlon that

;meanlngful}change can’ be 1mp1emented only at the level of
'the person.f of major 31gn1f1cance ln crltlcal consultlng
,1s the recognltlon that only the person hlmself consultant or

/

consultee, can shed fears, denlals and self-repre351ons.,

' ’ ’ |, :
Complementarlty,of Paradlgms. T¢ suggest alternatlve

/paradlgms of consultlng and to call -or an elevatlon of

- consul?atlve relatlonshlps to 1nterpret1ve and emanc1patory
& .

- ‘levelslls not to abandon object1v1st orlentatlons whlch have'

\‘ )
Q_domlnated consultlng practlceW: On the contrary, lt must be

"»'ﬂrecognlzed that in any human- relat onshlp there are parallel'u

.developments Wthh part1c1pants sh uld undertake to Fulfll

o

,(Garflnkle, 1981) It is essentlal to recognlze llmltatlons7"

(,._, oA

.»w1th1n each orlentatlon to consultlng and as well to ack—
“nowledge that varled approaches mrght properly be employed

R R )

ANY
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in different situations and for specific ends. A tri-
paradigmatic framework of consulting has been presented in
the hope of initiating the construction of a unified frame-

v _
work that is adequate for general social theory and that

-~

™~

\preserVes the positive elements of each orientation. It is
a recognition of alternative orientations which makes pos-

’ sihle a paradigmatic‘shift invconsulting, at the very essence
of which is a ;econciliation ©of traditional with alternative
eoncentualizations.

The suggestion of complementarlty of paradlgms is an
eleyathn of Habermas' ﬂtheory of cognltlve 1nterests, a

major limitation of ‘which has been the perpetuatlon of a

dlchotomy among the. emplrlcal/analytlc,hlstorlcal/hermeneutlc‘

and critical sciences. Whlle Habermas such %ed in advanc1ng
. © \
an understand;pg of communlcatlon beyond a narrow 1nstru—

e

mentalist viewpoint, he has not illuminated the relation-

- ship between the hermeneutic and emancipatory levels or

N

allowed for the possibility of their»beingyintegrated”with

objecti&e‘leyels astwould seem necessary for improving~socid&
‘relatibnships in teacher education‘(Fa&aro, 1981) .

Ricoeur (1973) has taken exception to the sharp dis-
tlnctlon drawn by Habermas between hermeneutlc and crltlcal

soc1al sciences. - For Rlcoeur, hermeneutlcs can fulflll its

.

program only lf it 1ntroduces a crltlcal dlstance whlch is

concelved and.practlced'as an 1ntegral part of the hermen-

\!eutlc process.' Likewise;‘crltlcal theory can only fulflll

Ty
N

ltS prOJect lf lt 1ncorporates a regeneratlon and a reln—‘:gi

terpretatlon of the past.. Acknowledglng‘the advancement of



hj‘tlonshlp.to an emanc1patory level requlres that object1v1st

-;Rlcoeur s crltical hermeneutlc perspectlce,-itgmust“be:rec~7
"ognlzed that 1nterpret1ve and crltlcal orlentatlons to human,hj
3n:relatlonsh1ps are v1tally complementary : An lnterest 1n\
;establlshlng an emanc1patory consultatlve relatlonshlp must
‘fbe grounded in a practlcal 1nterest 1n communlcataon w1thout
*trejectlng completely the place of technlcal competence 1nb

g

‘ﬂ‘communlcatlve 1nteractlon.; To - elevate a consultatlve rela—_

. .,_\,

':'?yiand 1nterpret1ve levels not be abandoned but rather that they

’,ibe recognlzed and 1ntegrateo by part1c1pants through commu— ;:’“hh

'“Tfnlcatlve lnteractlon.d?'{f;~_i~cﬁ e . o
e R G L i :
: % KX ) e »
.‘\ . : i
oy r . ,"

The purpose of thrs\ohapter has been to analyze the
'fidomlnant paradlgm of consultlng 1n educatlon from a crltlcal;;-f.
ngperspectlve.‘ The analy51s was conducted 1n three 1nter—hl

'Ilconnected parts., Flrstly, domlnant soc1al theoretlc per_h fV‘

";spectlves were uncovered and assessed 1n terms of thelr ade—~

“;;,quacy as foundatlonal sOc1al theorles for consultlng theory

'Cf""‘

yainand practlce. Secondly, the domlnant orlentatlons of educa—;\”

N - A b - '4 - . .
*~wtlonal research 1n consultlng were re—v1ewed 1n terms of thep

7mean1ngfulness of thelr flndlngs.‘ Th;rdly; alternatlve phen—"‘

3[omenologlcal and crltlcal soc1al theorles were explored as a-“f

”-j.bas15 for an 1n1t1a1 reconceptuallzatlon of consultatlve rela—stn

P e
'Q_tlonshlps and a p0531ble redlrectlon of educatlonal research

>
. Kgatl
gt
» .
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‘A crltlcal theoretlc framework was adopted for the
ianaly51s because of 1ts 1nherent potentlal for .an enllghtened

1;v1ew of human actlon and 1ts fbotedness ln a fundamental 1nter—

%est 1n emanc;patlon from modes of allenatlon repre351on and

5

hcontrol A crltlcal frame of reference allowed for an uncov—_~”
CIER

~}er1ng of deeper meanlngs 1n the everyday language of consultlng
iand a problng of root act1v1t1es and hldden 1nterests 1n cur—.?
'*rent consultlng practlce. Because a common feature of promlnent

.{orlentatlons to consultlng has been the productlon and use of
";technlcal knowledge;“the crltlcal theory of cognltlve 1nterestsn
'iof Habermas (l97l) was found to yleld partlcularlyfﬁllumlnatlngf!
"flns1ghts f@%\the analy51s of consultlng relatlonshlps.

Focu51ng 1n1t1ally on the language of consultlng, a rev1ew]

f”yof the llterature revealed an objectlflcatlon 1n the prevalllng_f'

‘flanguage whlch has served to reduce consultlng to d factual

furelatlonshlp of be1ng as thlngs.. Furthermore,.the promlnent ‘

v(empha51s on centrelng attempts and the recent embrace of consultee

n°hhcentred aPProaches as promlslng alternatlves to tradltlonal con€:

;sultant centred orlentatlons were found to gloss over the essen~d
ytlally human dlmen51on of consultatlve relatlonshlps and toll”

fblock efforts to establlsh authentlc dlalogue. Q?;”]Qynff/";?qv;f
A crltlcal analy51s showed con51derable ev1dence 1n the‘ »rlf

;hllterature for two predomlnant underlylng actlons of consultants.j

'IRoot act1v1t1es of 1nteroretatlon and judgement were uncovered’f

¥
-.«-‘ - A i

'fbeneath such typlcal actlons as 1dent1fy1ng dlscrepan01es 1n’

'~teacher behav1our, dlagn051ng deflclencies and orescrlblng com—”

'h-;pensatory'strategles., Further 1nvest1gatlon of the llterature'l



‘”lll ﬂh

_revealed an empha51s on consultatlve competen01es in: a narrow

v

p051t1v1st1c sense., The w1despréed acceptance of an| 1nstru-7i:r
?‘\\mental v1ew of- competence was seen to prevent a”recognltlonv

| of the soc1ocultural s;gnlflcance of the llVlng acts of con—hrh
sultlng and’ belng consulted and to dlstort the root meanlng

of consultatlve competence as'"a leaplng forth and seeklng
together" l The preoccupatlon w1th technlcal strategles and

N l

o 1nstrumental competenc1es was 1nterpreted as further ev1dence

of a cultural regressron where technlcal rdles have replaced Y stg.

ST : \ .
. soc1al norms and values and where concern for lntersubjectlveﬂ3

communlcatlon has frequently been dlsregarded and where lnter—;gtl

actlon has been determlned 1ncrea51ngly by technlcal rules at

the expense of spontaneous human concerns.w-

Mov1ng from embedded V1ews 1n language to underlylng ﬁ;f.

s

theoretlc perspectlves,»tradltlonal theory and practlce of

':consultlng were found to be rooted solldly 1n two predomlnant

}l .

soc1al theorles- structural/functlonallsm and behav1our1 m.,’"

\ B

A subsequent reexamlnatlon of the foundatlons of these theorlespg:

: . 1
< . .

revealed that functlonallsm relfled the soc1al system to the
iexclu51on of concrete human 1nd1v1duals and mlsrepresented f
soc1al actlon as an appendage oflthe system, as. ‘a product of

o L e ‘
*ﬁd'role playlng and the outcome of 1nternalr2ed role expectatlons.
‘Furthermore, the 1nfluence of structurallsm,.as ev1denced in
the obse551on w1th stages and steps 1n establlshlng consulta—*.'
'.ltlve relatlonshlps, haS°served to convert the dynamlc nature

of consultat'v"f}elatlonshrps 1nto dlscrete and statlc entltlesz*

f~hband to 1gnore the deeper level oﬁ lntentlonallty whlch 1s at

R LR - L ,4” L ‘ R : . F’ ‘ ".ﬁ.-'-‘
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~the essence.of'human interaCtion. Behaviourism was"found to:

"ffbe 1nadequate because of 1ts deplctlon of the soclal world

)gas an external object—world thereby m1551ng the 1ntr1nsrc
,meanlngfulness Wthh 1s the essentlal character of the soclal

S ‘ s o
.world and reduc1ng the rlch meanlngfulness of a soc1al rela—‘

’ptlonshap such as consultlng

"a_fsultant and teachers. The 1nfluence of these underlylng soc1al

[T

- 5Cn' The domlnance of the pOSlthlSth soclal theorles of

structural/functlonallsm and behaVLOurlsm as uncovered through ﬁ.
i a; crltlcal ana1y51s of the current paradlgm of consultlng .
;rwould account for the promotlon of coerced control in consul—ﬁ

'ftatlve relatlonshlps in: educatlon;_Thls presents a major

'h_obstacle to the achlevement of authentlc dlalogue between con-f-.'

l

”‘ftheorles has served to hlde the fundamentally human dlmen51on‘”"’

’ R

"ﬁof consultlng and to conceal the fact that reallty 1s soc1ally

5:?constructed.‘~

RS

lDIn recognltlon that rese¥rch methods and procedures also |

'Trest on assumptlons about man and the 5001al world a re- v1ew

v

‘of the domlnant orlentatlons of educatlonal research in’ con~. .

":sultlng was carrled out in’ the second part of the chapter in’
—r.order to uncover unexpllcated notlons of man—world relatlon— _afV:

ishlpstl Several assumptlons underlylng these domlnant orlenta—""
xfftlons were made expllc1t and challenged from the p01nt of v1ew?f”
’{of objectlfylng human relatlonshlps, denylng man 'S, 1ntentlon—fff
':fallty and mlstreatlng or completely 1gnor1ng the questlon of f"

1

,meanlng.



'»jconducted prlmarlly to obtaln newilnformatlon on needs and con—'*-"

L

An examlnatlon of several graduate,research’sthdles con—ff""

‘ducted from an educatlonal admlnlstratlon orlentatlon revealed

oA

a llmlted focus on the 1nstrumental content of consultatlve

iy

”"frelatlonshlps.v These studles reflected the prevalence of
: ObjeCthlSt research technlques and 1nterpret1ve methodologles. i

":fMoreover, the research llterature in general p01nted to fre— |
;quent cases where researchers llmlted themselves by narrowlyef
;deflned problems and tradltlonal 501ent1f1c methodologles and
jlfalled to treat meanlng as’ problematlc, thereby pass1ng over‘if;,:i

‘the problem of how consultants accompllsh meanlngful soc1al

.1nteract10n w1th teachers.qu'f

A crltlcal 1nqu1ry lnto malnstream research 1n consultlng

;=uncovered the assumptlon that the productlon of more adequate‘"

B ‘.

f;ftechnlcal, cognltlve knowledge 1s the substance of all ratlonal -

.1fdec1510n—mak1ng The most‘recent'studles 1n educatlon were o

.1lcerns of teachers and typlcal practlces of consultants.d?hfd'h;“

'lcloser examlnatlon of thelr major flndlngs prompted the funda-hv
"_4mental questlon of thelr meanlngfulness and the value of ‘a con—jf
f@‘tlnuatlon of tradltlonal research orlentatlonsl; Avsummary of

p"educatlon research 1n consultlng polnted clearly to the need

\’.

" for new research dlrectlons and alternatlve orlentatlons Wthh

A

o ~d,allow for searchlng 1nto the essentlal meanlng of consultlng ln

'dthe fundamental 1nterest of transformlng tradltlonal éonsultant—7 o

“'iteacher rélatlonshlps. d

To conclude the crltlcal analy51s, alternatlve phenomene-f-"

floglcal and crltlcal soc1al theorles were 1ntrodu0ed w1th

\i
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Vlnltlal empha51s on thelr development backgrounds.-fRecoq—h

)

.;nlz1ng that any attempt to summarlze phenomenologlcal and

~cr1t1cal phllosophles would remaln an over51mp11f1catlon of i

.

'~,Paradlgms.- ThlS was an

?.froot act1v1t1es, underlylng soc1al theorles, v1ews of soc1al

rmthelr complex1t1es and dlver51t1es, some of the foundatlonal :
‘ elements of these alternatlve soc1al theorles were presented

YfThese became the basrs for a reconceptuallzatlon of consul-

X

ftlve relatlonshlps whlch was‘presented flrst 1n the form of '~_”

_an outllne entltled Cohsultlgg in Teacher Educatlon- ~Three

ﬂ . A

1n1taal attempt to move beyond tradl-

\\M/‘

"jtlonal,_object1v1st co'ceptuéxlzallons to alternatlve 1nter—/,ﬂ
<“pretlve and crltlcal ) 1entatlons. A trl—paradlgmatlc framework,
fbrought 1nto focus multlple purposes of consultlng, 1nterests

Wﬂof consultants, methodologlcal approaches,'approprlate data,-"

Y

C

: relatlons,'crlterla for evaluatlon, and outcomes. The outllne,”' '

o

*of three paradlgms of consultlng was desxgned to serve ‘as. a -
'wframe of‘reference fornan'analy31s oftconsultatlve~relatlon—’

,4sh1ps 1n concrete programs 1n contlndlng teacher educatlon.;f

-;Thé chapter concluded w1th a case for complementarlty of

'»:fobject1v1st, phenomenologlcal and cr1t1ca1 orlentatlons. ‘Iﬁfa~

e

.
: m

‘_Jrecognltlon of alternatlve orlentatlons lles the potentlal for

e

”f'a paradlgmatlc Shlft, at the essence of whlch 1s ‘a reconc111a—"

';vtlon of trad1t10nal w1th alternatlve conceptlons.;ffj:erf



. CHAPTER IV

A PHENOMENOLOGICALLY ORIENTED INVESTIGATION OF CONSULTfNG

o
S LT \j-. , .
Thls chapter explores the meanlng of consultlng w1th1n

concrete 31tuatlons whereln teacher educators and educatlonalr‘
ngadmlnistrators have\attempted to serve teachers in. a consul—fh
. L : S
:htatlve capac1ty 4 Asla phenomen loglcally orlented 1nvest1— '
dgatlon, it 1s a search for a dee er and fuller understand— )
.ﬁlng of consultlng 1n the context of contlnulng teacher‘edu— ;
»catlon through a dlsplay.of llved experlences whlch reveal -
‘Twhat 1t 1s llke to consult and to be consulted E By problng

f'hmore deeply 1nto what 1t means to be a consultant, 1t lS ‘

“vant1c1pated that somethlng of the grounds of the fundamen—gyf

‘,;:,tally humah relatlonsh;ps beﬁween@consultants and teachers

' n}w1ll be uncovered.'..“ g s ?nfg34

o
FARE

For thls 1nvestlgatlon we suspended temporarlly con—_
E /'—” - e ‘
ceptlons of consukfgng 1n terms of steps to be lmplemented, g

,stages to be reached and competenc1es to be mastered 1n

fﬁ;the bellef that such v1ews gloss over the essentlal meanlng

f"”rof consultlng. By bracketlng such promlnent conceptlons,;

‘fwe were ready to begln to uncover the essence of consulta-fff

'f,tlve relatlonshlps.“ ThlS was not to deny the lmportance:_f"

8

ﬂiof consultatlve competence, but rather to ddress lt in a
Zt p0531ble to_'

';more fundamental way - namely,'what makes

'jsay that a root sense of competence ex1sts 1n consultatlve

E ] R |
»relatlonshlps w1th teachers 1nvolved ln cont1nu1ng educatlon7r
‘ \

~§< The questlon of the fundamental meanlng of consultlng

\\takes on v1tal 1mportance at a tlme when educators have
: o : v /- 7 ; e :

s
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j/ : o , : S
:dlstanced themselves from the fundamental meanlng of k
v”human relatlonshlos.‘ It is jof spec1al 1nterest to those

*‘WhO belleve that teacher edhcatlon means- more than tralnlng “
A teachers to teach and’ enSurlng that they ‘have a place toi
fpractlce what they have been taught._ Incre551ngly, those -
7.comm1tteed to advanc1ng the quallty of contlnulng educatlon
‘iprograms for teachers are recognlzlng how the pOSlthlSth
fnotlon of practrce as the testlng'ground of theory ‘has led
_to an obsessron w1th the 1nterpretatlon and use of 1nstru— .’f
“f*mental strategles and technlcal skllls.' At a time when
;}teacher 1n servrce educatlon has been descrlbed as- the'
A‘most neglected area of the entlre educatlonalvprocess (Wood
fand Thompson, 1980), new attentlon is’ belng dlrected to ways
hyto help teachers 1n thelr personal growth and profeSS1onal

';fdevelopment.' Hence, the meanlng of consultlng should be of\

';prlmary 1nterest to all those who have an opportunlty to

- help teachers.l For teacher educators and educatlonal admln-

elstrators who take serlously thelr call to serv1ce, the ba51c‘f'

?rquestlon becomes what to do’ Wlth a teacher or group of teach—"
l-ers 1n a meetlng, 1n servlce ses31on, workshop, conference,w.
;accredlted course or long—term program | An answer to thlS

hiquestlon calls for a penetrétlon through stages,;steps,‘7
'l*methodologres,flnstrumental competen01es -and models of con- :

'isultlng to seek out the 51gn1f1cant essentlals of good con—‘

”'h'sultatlve relatlonshlps w1th teachers.

\ .

KR vl . R IR DO S o S . co N

‘ To The Lebenswelt f Where do we. begln to look to flnd :

:the deeper meanlng of consultatlve competence’. Avrev;ewzof
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the llterature in Chapter iT 1nd1cated that the essentlals of .

good consultlng are not found in the dominant orlentatlons

and current models of consultlng as presented in more than

ERN I
[l |

lfa thousand llbrary sources. on’ consultlng 1n educatlon. Rather,
'one frultful dlrectlon for seeking the essentlal meanlng of
Aconsu;trngpls that set by Husserl, whose lifelong search for
thehgrounds\of science”ended wlth a clearland profound state—A
mentfwhereintlay‘a newvdirectlon‘forteducational research

nlnto human relatlonshlps.- As p01nted out ln Chapter 11T,

‘.Husserl called for a return to the Lebenswelt a‘turn back‘

71to the llved world, "to the thlngs themselves" Heedlng

'*Husserl s call, ‘one. can flnd the essentlals of good consultlng

+

‘in a few 1solated consultatlve relatlonshlps. As van Manen,'.
] - '

»Ua phllosopher who has galned recognltlon as a leadlng North

Amerlcan vorce ‘in phenomenology for educatlon has declared

1

The 51gn1f1cant essentlals are the fundamental
. -existentials. in the-lives of people, actuallzed
‘«1n llfe—world 51tuatlons (d980 2) ‘ a
'In thlS chapter, therefore, we attempt to 1nvest1gate
.»concrete relatlonshlps of educatlonal admlnlstrators and
teacher educators consultlng w1th teachers and school prln—
‘c1pals and engaglng SLmul nueously in action and reflection.

It is in thefdlalectlcal ir v hetween_action and re-

flection, grounded~in g . nltative~situations,,‘

;

- wherein the meaning of 1 and good consultatlve com-

petence manifests itself anc is,artlculated, What follows

is an attempt'by'a‘researcher copartiCipating Wlth flve

'

“ educators to make expllclt and to: lllumlnate thelr llved

'fexperlences in consultlng as . expressed 1n1t1ally through

-y
[ . ':.

o
s
’ i

v
5



- reflection sessions.
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one-to¥one'interviews, followed by a series ofggroup.

. TO THE LIVED WORLDS OF CONSULTANTS AND TEACHERS.
AN INTERPRETATION OF SIX INTER—VIEWS s

ol

Wlthln our present educatlonal structure, the attaln—

‘ment of an admlnlstratlve posrtlon 1nvolves for the most

part a dlstantlatlon from teacherhood. Whether one becomes

‘a pr1nc1pal, a superv1sor, a program co- ordlnator, a curric-

ulum consultant or a senlor admlnlstrator, he‘ls'no longer
a teacher - hlS vantage p01nt and frame of reference have
changed, Many admlnlstrators can recall thelr flrst encoun—r‘

ter w1th teachers after hav1ng been promoted above them in.

:the hlerarchlcal structure - towerlng over all those faces
‘;Iat a staff meetlng, d01ng most of the talklng at -an 1n servrce‘

%sess&on.: Some may even - recall 1n51sting on belng called by _Iu

:thelr surnames and new tltles acqulred through advanced study

Tor promotlon.‘ From the outset of becomlng an admlnlstr%tor,;

‘.

- there prevarl the feellngs of control f belng able to tell

_teachers how it really 1s and how it w1ll be, of hav1ng charge

'over, dlrectlng and managlng. There lS a sense of hav1ng been
;elevated from the mundane and tr1v1al routlnes of the class—

room td a pQSltlon of w1der VlSlon, or "super v151on where

one can now- oversee,:"ln-spect"' and look ln from up above.

©

For many. admlnlstrators, thlS dlstance from teachers becomes

extended with the passage of tlme.
To become a school admlnlstrator,|a teacher educator orv.»
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va formal consultant to.teachers is in‘a real sense'to become
allenated from what 1t means to be a teacher. TIn Our daily
.talk about schools,.the pr1n01pa1 is not’ the leadlng teach—"

er but the one over the teachers. So too w1th teacher edu—;,

cators and consultants who are often far removed from the
R ‘

vantage p01nt of teachers.v And yet, paradox1cally, if they

_are not prepared to serve and. w1111ng to meet the needs of

teachers, as both Latin roots "ad—mlnrstrare" and "conepf
’sultare"I 1mply,,then‘there”iS'avseriOus guestion'of‘how'they.

can admlnlster, teach or consult in the fundamentalisenseTOf_

bienhanCLng human potentlal. The dllemma ‘is a real one- but how

\

'a_can 1t'be resolved° Clearly one’. answer is for admlnlstratorS'

}and teacher educators to- enter the llved-worlds of teachers,‘
;n everyday_language, to put themselves in .the . shoes of -
teachers{"Throughout the ;nterv1ew with Marge, an educatronal'
‘consultantvin;human'development,_there‘was.afpleaffor ' |

.consultants to-reconnect with.the‘worlds of classroom téach-

. ers. In Marge S own 1ns1ghtful words-
: 3If I don t walk down-the corrldors sometlmes and
" 'see the bundles of - energy and the types of- dlSClp—
- Iine that teachers have to work through, then.: ] C .
~“how can."I (as consultarnt) get_1n51de +the head of
i & teacher? - How can there ‘be common ground for us
to dialogue if I can't say, 'My Lord, how do you '
get through your day", : = '

Marge 1mplores consultants consc1ously and dellberately to
- step back, step up and step in to the worlds of teachers,-

thereby "hooklng 1nto the reallty—blndlng 51tuatlon that

:

gives common ground"i_ Part of this reconnectlng is comlng

to know in.a,fuiler.Sense,the‘stresses,ofgbelng,a teacher.
AN

<
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Restorlng Common Ground.. What is it llke for an admln—

,“istrator to‘lose "common ground" w1th teachers?r Karen, whose

elementary school is conv1nc1ngly a model of D051tlve relatlon4

, o
,shlps, recollected a most devastatlng experlence w1th her

| staff, whlch at the tlme left her shaken. and deeply hurt
but whlch in retrospect was an 1nvaluable growth experlence.
Karen s experlence 1s of 1nterest not only in ltS portrayal

|

Aof the lmpact of a pr1n01pal 1031ng and then restorlng at
least partlally the "shared space" in- her consultatlve
relatlonshlps wlth\her staff,. but also because lt reveals

,somethlng fundamental about belng consulted, in, thlS case

" by a non—authorltarlan superlntendent

Karen had - secured release trme one afternoon a month

A T
~for her staff to engage 1n currlculum plannlng Ant1c1pa—
e N
g tlng a harmonlous and . happy collaboratlon, Karen met lnstead

. ,:, "¢ \ o
w1th a reluctance and a cool reserve from her staff ‘She

e ._A\‘

[-felt unwelcomed as she v1slted groups of/teachers on\thelr
currlculum plannlng days., Slmultaneously, ompllcatlng\\he iw ,f

problem, there was a resentment w1th1m the staff that a group “

-of out31de teachers mlght lnvade thelr classrooms w1thou¢
their know1ng, when ln fact Karen ad 1nv1ted them as casual
v151tors,.as-she had often done before to v1ew the organ?

flzatlonal pattern of the school and to meet staff members-h'

~

_durlng thelr free perlods. 'The atmosphere.ln»the currlculumf“

Q

a'”meetlngs became tense, and Karen sbnsed undercurrents and

heard accusatlons that she was furtherlng her own ends as a

'college lnstructor through these currlculum plannx/g days and

)



~school visitations.
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k)

" She knew neither the nature nor the

reasons for.thé undermining that was going on and was

reprimanded by her curriculum superviso; for putting her

 staff under‘needlessgstress and strain.

\

'For a"week Karen "mulled 1t over"v appalled to think

that somethlng strange and unexplalnable was happenlng in

her mrdst, and de01ded tO'cancel the next scheduled currlc—

ulum meetlng Unable to'contlnue to work in such tens1on

she dec1ded to dlscuss the»problem w1th her superlntendent

A and was surprlsed to dlscover hlS awareness of the whole

somethlng:fundamentally posltlve-ln ‘an effectlve-consultlng .

‘Sltuatlon.

l'j 51tuatlon. What happened in the meetlng Wlth h1m revealed

|

The superlntendent flrst asked Karen to state the . prob-

talem from her Vantage p01nt and then dlsclosed what he had

I

heard. He proceeded to 1nform her of his hlgh regard for

f

‘ her admlnlstratlve'abllltles, reassurlng her tbat she““

Ould not be faulted for requestlng currlculum development

tlme for the staff

Y

He commented on her'excellent record

T

;o

and the pb51t1ve rapportlwhlch he knew to ex1st between her—h

fself and her staff.

" words:

Karen recalled v1v1dly his next memorable

1 know that you are grleved by thls and that you

are upset by it, ‘but I want you to think about
that ‘and to be assured that you have the respect
. of your teachers ... They respect.you as an admin-
istrator. I feel that you are able to handle this
_‘situation. I don't know why this happened to
develop but perhaps you ‘can ponder 1t and arrlve
- at a- workable solutlon. ‘ :

A‘What-was,remarkable from Karen's‘vantage point was that the



o

1ssues of the monthly meetlngs and the school v1s1tatlons,'

122

‘suéerintendent'did not offer his solution to her problem.

In retrospect, she sald

I think that if he had offered me a.solution I _ ‘
would have immediately thought that I had failed

and that if I needed support then I was going to

have to come back next month and the month after

to have someone else handle my problem. All this

was going through my mind: 'Was I no longer cap- .

able of handling this job? Am I failiflg in the

area of human relationships?'. ¢

Karen returned to school, feeling better merely for having
talked about her problem‘to someone who listened genuinely

to her. -She eventually arrived at her own solutlon. ‘She
S b

called a staff meetlng, know1ng it would either make or
: break her personally and profe351onally, and she ex—.

»pressed the great dlfflqulty but absolute necessity to dis-.

N

jcuss""the undercurrent phenomenon" in the school; Karen

eXpressed.the hurt, upset and the anger that some teachers

$

&ould'publicly~or/privately belittle, demean or criticize;

iher when she had; always supported them. Addre551ng the’

she wondered aloud_lf she had any frlends left on staff. She

then adjournéd the meeting,‘left the SGhool andeent home.

,'L
Y

Whlle she could have named the teachers dlrectly res-

pon51ble, Karen~chose not to-do so at the meetlng - In fact she

never. said’ ‘another word about the problem, leav1ng thlngs'
to fall back lnto place know1ng that some teachers felt-
sad and ashamed; ,In”time, the once p051t}ve consul-

tative relationship withhherustaff was restored and the

hand of friendship was everywhere. For Karen, it was an-

experience of her own vulnerability and of not being "on



‘uthat she learned the lmportance of gettlng "1n51de the worlds

‘of teachers It was a’ lesson in. the 1mportance of readlng

C

'the same wavelength" as- her teachers.' Her recollectlon of

;1 .

"the whole experlence was n@t that she emerged v1ctorlous but

e .‘A,—-“ *\‘..v

‘,the 51gns of teachers receptlvlty and_of belng:rn.tune,w;th"

‘?them.

S . . . . ot . . ’ : S

'ugdg Other admlnlstrators mlght have 1gnored or even denled

e PR

.-the problem,_thereby blocklng any p0551b111ty for renewal of
fa common bond w1th a staff ' So as not to further the process yfff]:

"fof destructlon of staff relatlons, of the school and 1ndeed\

'Lof herself Karen chose to deal w1th the problem openly 1n a
ﬁstaff meetlng ‘in such a way that the door was left open for'
?;restored communlcatlon and a new beglnnlng.- Whlle we heard

. from Karen s vantage p01nt as pr1nc1pal we don t know what w@@-,

.x

;1really transplred among other staff members. From Karen & per—”»
7sPect1ve, w1th1n several weeks there was a restoratlon of

pfrlendshlps to the p01nt where once agaln she and her teach-

)

ers- could "cry together as well as laugh and celebrate together"v

W

V'Karen s actlon of conscrously and 1ntentlonally reconnectlng

L 0 .t

'Tf§w1th the worlds of teachers must have been recrprocated by

"'e thelr reentry 1nto her world as prlnc1pal :y* S

It 1s 1mportant also for our purposes to note in thls e
" P Cl . : g B [

'personal experlence the dlsplay of nondlrectlve, and genulnely

~fsupport1ve consultlng by a superlntendent.‘ Karen would have

;wlnterpreted an lmposed solutlon as alpersonal fallure in’ handllng{

L N,
‘jher own problems, and would have emerged from the experlence
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i;vw1th a feellng of defectlveness. Antexpert problem—solv1ng

7i'stance to consultlng by the superlntendent would have served -

;fto exp101t and repress any p@ssmbllltles for her personal

f. growth and soc1a1 development w1th her staff. Whlle events 1n

fKaren s school were cau51ng her falth in. herself to be shaken, § f

‘7_1t was a sen51t1ve and secure superlntendent who dlscarded

w';_the mantle of the expert and thereby reconnected w1th her

“alworld and restored her falth in herself._:,ﬁhf'fta ff'xf“"

. \

The Antlthe51€ of Dlalogue.” Whenvasked‘what 1t‘was llke~f:fth
:'to be consulted, Lllllan, a’ teacher spec1allst and consultanta"bu
‘,1nrthe creatlve arts,,recalled two experlences whlch dep1cted§:~f

htav1v1dly a superv1sor who had not only lost s1ght of the real—ﬂ_'*
'rltles of the classroom but who had developed an authorltarlan

;lfconsultatlve style Wthh reduced teachers to objects to be

‘.1 L

’used and dehumanlzed

e

A ‘,)

Frustrated by restrlcted tlme schedules and 1nadequate;d¥z"

‘f:fa01llt1es to Implement a program of overwhelmlng 1nterest

fto students,vand concerned about the lack of tlme to.work PH'

"Wlth teachers, Lllllan and two colleagues developed a plan

W

”Wifor program restructurlng whereby more students would be reached

‘”for longer perlods of tlme. She approached her superv1sor forl

dfadv1ce on how best to proceed and, on hls request, sent hlm a

'wrltten reorganlzatlonal scheme. Several weeks passed w1th qukf'
/no response to the brlef when one mornlng the superv1sor s

*:fsecretary telephoned to tell Lllllani(empha51s hers) to c0me

J;

to ‘a meetlng.. On arrlval she was surprlsed to flnd heads of fﬁ

‘ other SPEClallSt departments and was shocked to be told that

LI

e L e /F;..:m



“'1ng'“'

A

7(Lllllan recalled that 1t was more llke a lecture than any—

the present system, whlch'%estrlcted the school year d1v151on«'

-

;7anto thlrds wrth equal tlme for spec1allst subjects, was to o
du'remaln unchanged. Desplte her counterlng each argument put
v?forth agalnst the new proposal the superv1sori"wouldn t

'move an’ 1nch"'f Lllllan descrlbed hlS domlnatlon of the meet—{

He told us,.almost 1nyf threatenlng way that we'
- were refusing’ to- coop"”te and making- it very
~difficult and that we#Ad better learn to’ co- . °
,,]operate~... He further(roldfus ‘that it was going
~oto stay as it was. ' There was no dlscu551on-~we_'
.- weren't. asked anythlng.;'It was ‘the .absolute R
;*antlthe51s,of dlalogue.‘ We were 31mply sat down 't
~-and ‘told. And w\Eh we questloned to any extentf
“he became angry.;v SR B e

&

”-if;gthlng resembllng dlalogue.‘ The superv1sor s unllateral de—:&'
'ufc151on was accepted begrudglngly fearlng that he would 1nter-fl'
'Q”ipret any retallatory actlon as an attempt to uvdermlne hlS Q;f”
hvyauthorlty.; From Lllllan s perspectlve 1t was a.purely 21':
h{organlzatlonal dec1s1on deslgned to keep chlldreniln thelr

';places w1th no sen51t1v1ty to thelr fundamental ne'ds Qr .

o There may well have been overrldlng concerns whlch

ilnfluenced the superv1sor s deC1510n and whlch would prevent

“lfrenderlng any flnal Judgment about hls consultatlve compe~ hfﬂf,

c

.
'y]tence W1thout further 1nvest1gatlon : However, Lllllan s’

second experﬂence w1th the same superv1sor, Wthh she des—“

«fﬁCrlbes as' an outstandlng occa51on of belng consulted"‘»';

T

wfurther exempllfled the expert stance 1n consultlng and 1ts

serlous consequences.-Jf'”.;“yig_Aﬂ_\

f:ﬁLlll;anfwas facedpwithsthe'recurringfprohlemdoflvulgar;jt-“'



v[language”during classd One day, when adpartlcular word was

.Sald loud enough so that she could hear, she dec1ded to con4
o

'%front the problem head—on. Unable to repeat the words her—v

self Lllllan wrote the most offen51ve ones on the black-.l

dboard, told the students the correct words for them and :Jﬁaﬁt”
1nd1cated that the 1ncorrect language was not to be used 1n
J»,class agaln. To her great surprlse,‘she never heard another
‘ %obscene remark.‘ More than a week later, however,.she answered
gwe second call from the’superVLSor s secre@ary and went to j =
: hlS offlce.:lelllan recalled the dlscuss1on verbatlm

iﬂfHe-sald 'sit down and was very nlce.. Then he,lgVV*'
“'said, *'Now it seems that you had ' some: trouble -
. with bad language in. your: classroom .. I said, j_.
"~ 'Yes'.. He asked where: the chrldren were from o
‘and . I told him. He said, 'And. you put these:
»]words on the board.' ' So’ I- described for him
. what I had done ‘and I said-that. since ‘then: I .
haven't heard another word' llke that, so that -
, to thispoint it was worklng “He - sald, 'Well
L ‘had calls from families- about that because jﬂ,' o
- ‘they were shocked; absolutely shocked that you =" =
.'should have done that ‘I'sdid, \Well, what
]_would you. suggest-that T should have’ done" ‘He -
~said, 'I don't know, but’ I certainly wouldn o
"~ have’ done that. And s don t. want you to do that
7agaln. ;" : : : _ L

*'if;Lllllan expressed total dlsagreenent w1th the superv1sor,h
[commentlng that the parent 1nformers "had thelr heads 1n
;%§§i the sand"" In the end however, she complled W1th hlS
‘ -:WlShes that l%mthe problem recurred to send tha sources
wflrst to her prlnc1pal and then 1f necessary, dlrectly to‘
V{hlm,hkfd _ o . . ,
What lS reveallng from the outset 1n thls account ls

7yﬁthe approach used by the superv1sor to summon a teacher tob

1hlS offlce, never glVlng a reason or an 1nd1catlon of the i
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agenda -”seemlngly‘a dev1ce to malntaln control | Thé‘éh;f,v
counter whlch Lllllan descrlbed as 1llustrat1ve of an 1n—T
'v‘secure‘superv1sor whose rullng prlnClple 1s power and.control :
‘and who uses- hlS consultatlve relatlonshlp w1th teachers for
domlnance by presentlng hlS solutlons to thelr problems.y,Inp
the presence of such a need fon control and domlnatlon dlaloguev
\vand mutual gtiith do not flourlsh As we llsten to Lllllan s
‘acdﬁﬁnt we can onl ,conclude that the expert problem—solv1ngt“
stance and the dlcigtorlal way that lt was conveyed w;th theyy
| words, "I don tjwant you to do that agaln", were essentfall‘:

destructlve of/her self confldence. The real motlve under—;fj"

":lylngﬁsuch'an-’pproach w1th teachers 1s not to enhance but
“»_an potentlal. From an experlence 1n whlch

'h’ficiaiﬁt' Aerself and her students, Lllllan emerged w1th feel—f;;

o

1lngs of allenatlon and dejectlon. For a long tlme after't

”r/’she suffered the consequences of a supervxsor s dlstantlatlon,jf‘-

= from the real world of classroom teachlng and,'more serlously,l_ﬁ

R

‘:hls 1nsens1t1v1ty to- human needs.»};.«.*

s

Rellnqulshlng Exclu51ve Expertlse.;JThe‘ekperiences;of'

'Karen and Lllllan p01nt to a dlstlnct contrast between one L

"chonsultatlve relatlonshlp based on ‘a. reconnectlon w1th the
llved—world of the consultee and another rooted in- domlnatlon’v _
and control.3 To become open agaln to the perspectlve of others

B l

n easy task by any means, for thls 1nvolves necessarlly’
‘_vua relln ulshlng of any clalm to exclu31ve expertlse 1n or cer—'

taln k_owledge of classroom realltles.,
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For Dave,»the flrst reallzatlon that he dldn t have

;;:“the answers“‘wasy"traumatlc and a llttle terrlfylng“
r'Called upon to glve a workshop to superVLSors on the lden—
'tlflcatlon of needs and 1ssues, Dave ‘was: completely taken

| w1th ‘the notlon of- consultlng as ‘giving. - He.recalled one 55

”‘moment v1v1dly-n

T shall never. forget the profound sense of
.1nadequacy, sitting in thls room‘w1th about .
fthlrty—flye people =-. all senior admlnlstrators =

' and feeling that .I- had to pronounce w1sely, ‘to

‘wax eloquent on: the. topic. " I felt that T must

-tell them-. somethlng.. After all, I. was -a member =

- of a ‘'school of education and therefore should
.u”have somethlng to say that they had never heard
‘ﬂ'rbefore."“' , , i L

-

TIn retrospect Dave says he felt 1nt1m1dated by a conceptlon':
.'iiof the 1nst1tutlonal settlng, seelng the school as a dls—ﬁ |
.y:penser of knowledge and 1nformatlon.‘ Itlwas an eXDefienCéf7ys

hwhlch thrust some longstandlng lnsecurltles 1nto the open
;.fxi;and whlch led to a complete turnabout 1n hlS thlnklng about "ijf

il;consultlng | HlS v1ew of consultzng changed dramatlcally, |
“h;f?from that of haVlng to. enun01ate new and Profound dlscoverleer,f

‘f'to seelng the consultlng process as, nothlng more than sharlnglf

s

;:ln the broadest sense of the word.j Dave s response to sub—;-
i“sequent requests from teachers and superv1sors for consulta—;iﬁ't
'fhftlon became:._"I have nothlng to prov1de you at all but 1. |
hvrw1ll talk w1th you. . He had 1n fact moved from ar compul—

.'?51on to pronounce to a stance of absolutely av01d1ng a. p051—1t‘

“f.

btlon, merely llstenlng to hear people out and saylng, “flne,gv'
y’go ahead" ‘ ThlS was completely opposrte to the VLew of con-s;

v7t‘:sult1ng as 1nterpret1ng and pronounc1ng ? However, 1t Wasn t

e
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'long afterlthat Dave became absorbed Wlth the lssue of the
'fundamental purpose of consultlng, and his thlnklng evolved
' w1th new experle;ces in. contlnulng teacher educatlon.
”.Y‘Durlng the 1nterV1ews: other descrlptlons emergedvh
h'whlch prov1de examples ofaconsultants rellnqulshlng thelr
expertlse and recapturlng thelr potentlal for encounterlng
Vthe world of the consultee The descrlptlons that follow

\ R
'dlsplay a. stance of openness to new 1deas and experlences,y
“»and a w1lllngness to help others at the rlsk of maklng mis-
h_takes. ‘They portray consultlng admlnlstrators and teacher f
”educators who are nelther 1nh1b1ted by flxed attltudes about-
4;;themselves agd others lnor/caught up wmth s001al status
’.When asked about the lssue of the dlrectlon of the
;,consultlng process,‘Marge s response was that good consult-;h

ajlng takes place when there lS a change of dlrectlon from .

-consultant to consultee. The consultatlve relatlonshlp is:

‘*instrengthened 1f the consultee feels he can express hlS v1ewsh1

of the world.» Marge e11c1ts such a response by statlng heri
'bellef that the relatlonshlp doesn t have to take the shape
fgkglven by the consultant. She w1ll often say to a teacher.-, oy
.h"You have a rlght to be rlght, and by God I have a rlght f §
f{gto be wrong", thereby conveylng that the relatlonshlp can‘xh‘

i.become codlrected as two or more people establlsh a commun—rh

'_f&ity; From her v1ewp01nt as, consultant, Marge rec gnlzes thef_'

‘~,fr1mportance of gettlng to know- from where the tea her 1s

hfcomlng As she sald '"If you see yourself as the’ expert

then.you are constantly flghtlng the llfe hlstory of the "Q o

[
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'teacher;‘puttlng’something on the teacher which:she‘doesn't.
need, non.do you. " .The process then as mov1ng from con—
sultant dlrectlon to codlrectlon and eventually to con-
sultee drrectlon. Marge said p01ntedly, "I want them to |

take over by the end and 1f they don t, I really see myself .

as a fallure.,: Let us explore more 1nc151vely what happens

_ when Marge consults w1th a teacher or a group of teachers

tlln an attempt to clarlfy thls movement of dlrectlon.”

Marge w1ll begln usually by descrlblng where she 1s,

B where she 1s comlng from, what her 1nterests are; the poss1—~4

,.:_;another person openly if she is nnot on top Of thlngs to—'f;

'bllltles she has to offer, her expectatlons and her weak~
'nesses._ She acknowledges that to do thls -a consultant must-

. be "at home w1th herself" to the p01nt where she can tell

iday"‘/ A slgnlflcant aspect of 1n1t1al dlrectlon 1s the way
the COnsultant handles hlS or- her name Marge s response

“to the questlon,."What do you want to be called’" 1s always L

ﬁ’the ‘same:

sWelli:I m'listed aS'Dr. -, why don t. we start
“there. But my name is Marguerlte and my frlends
call me Marge._ Now I wonder where 1t ls{g01ng to

“go._:‘.
fwlth the last statement there 1s an open acknowledgement'
”that the relatlonshlp will not be dlrected completely by thej'

.consultant If the relatlonshlp becomes one of copart1c1pa¢

! tlon, then there 1s a bulldmng of somethlng beyond-1ndrv1dual""“

apartlclpants and 1nvar1ably 1t becomes a. flrst name relatlon—
?shlp.v From our own experlences as students and teachers, ‘we
f know of admlnlstrators and teacher educators who 1n51st ’

T
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on belng called by thelr full tltles, even rn one-to-one
51tuatlons and dally conversatlons. For'such people, there
is llttle hope of- establlshlng mutual relatlonshlps w1th
‘others. - For some, the achlevement of a hlgher degree or
a promotlon.leads-to a deeper concern for thelr‘own'psyche'
and self 1mportance at the expense of soc1al respons1b— B
'fulllty : \

In our attempts’to search for the deeper‘meanlng of"
{consultlng, we. found ourselves trylng to uncover what is
4at the essence of‘ llstenlng , Marge descrrbed lt»;n

¢

,”terms of-"holdlng up a mlrror to- people" ‘whichishe 'f

‘{tlelaborated as a process of approx1mat1ng what the other 1s_

1

trylng to Verballze, rewordlngi:"holdlng 1t up and»send}ng‘
1t back" Conv1nced that when a teacher seeks consultatlon{
uhe/she doesn t want answers but merely someone to reflect
rdiback frOm the head andwﬁhe heart Marge sald clearly and
'7emphat1cally that the donsultant cannot move in on the
5teacher s space, but she. can llsten to- where the teacheﬁ‘ls
"vand in the process help her to reflect back on herself T
thhls v1ew of consultlng as mlrrirlng or reflectlng back
1
Contrary to always hav1ng all the answers,‘there are
‘s1tuatlons where a consultant cannot 1nterfere in the space -
‘of another person and must step a51de. Marge~exper1enced

Vo

'pthls herself w1th Rosalle,vwho was struggllng through an’

”emotlonal‘depression from;the,IOSS'of her_husband./ In thlS

tCaSe ”Marge'decideddto»Step*aside,;not.really sure how to

) . . . . . i - . 3 - . . -

| obv1ates any need for the consultant to. have flnal solutlons.
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-‘handle;hosalieis loss of contact{with reality‘which came
-through:in ayfinal class'presentation;”‘ This decision
henabled other‘teaChers in the class,Who all.witneSSed
~Rosaliels "breakdown", to support her ltogetherhas a:famlly.
Marge saw herself-as merely.a part of the group‘support

But surely the spontaneous rallylng of a group of teachers
jfor thelr colleague dldn t" juSt happen. The whole context
'for team support had been establlshed;by Marge herself, as
MShe expressed 1t w1th humlllty in the fOllOWlng way

I worked very hard to- help that ‘to come to

be in the group. I think I was able to lay ,
'a common ground so that the teachers could

.accept their own humanhness -~ 'where they
are.with thelr strengths and what they are

-able to do ‘

.For Marge, this isjoftenfthegmost_difficult aspectvof the
entire consultfng‘procegﬁ,'when'alprevalent attitude of
’teachers seeklng consultatlon is- one: of "Don't ask me to
v,dé that. ‘I can' t do 1t"‘f Consultlng then, from Marge s'h
vantage. p01nt, 1s helplng teachers to see themselves .as
;belng 1mportant as hav1ng somethlng to glve and belng
tcomfortable enough to offer thelr'way_of seelng and 1ndeed
'vthemselves as a glft. It.means worklng to flnd the
'ucomfort level of each teacher in an effort to establlsh a -
groundlng.whereln two people, consultantvand consultee,
;are freed from thelr false self conceptlons. h | -

?
InvMarge s-relatlonshlp w1th-Rosalle,pthere emerged

 the: notron of stepplng a51de and rellnqulshxng a. clalm to.'”

_flnal expertlse by 1ntentlonally "gettlng out of the way"

"For Marge, a main pr1nc1p1e of - consultlng is to make the
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other. person ree from you. There comes afmoment of engagef‘
'ment in a relatlonshlp when‘"you just get out of the way“;
Underiylng.thls view of consultlng ls’the assumptlon that ,j'
feach_persOn_has;his or'her own answers'todproblems but
'first needs to verbalize them and then to test'out ideas.
'; Marge ] experlences of consultlng with- parents and teachers

:have led her  to see the act of consultlng in terms of

. helplng people to express what is. 1n31de them as the first

“step to thelr flndlng thelr own answers.r'Here,‘théﬁ, is a

ptotal rejectlon of the consultant as- expert model.

. . i W ) : - .,
s The Act of Consultlng - The Mystery of GlVlng, The

hauntlng questlon as we hear educators artlculate ‘their
consultative experienCes in terms“of llstenlng, relln—bl
: qulshlng expertlse and gettlng out of the way,lls the '
'questlon of what the. consultant contrlbutes actlvely to,r“;
‘the consultlng process.’ Or 1s consultlng nothlng more than
llstenlng for some suggéstlon of a plan fbr actlon from the
‘consultee saylng, as Dave had once sald "Just flne.f’Go
- ahead \In rejectlng the consultant—as expert model, |
"pafé weArejectlng completely all notlons of the coﬁSultant—
ras-— actor, glVlng and actlvely part1c1pat1ng in the consult—’p
lng process° Surely the answer must be "no‘, but let’ us
‘examlne descrlptlons of establlshlng consultatlve relatlonﬁ

.shlps in an effort to clarlfy further the actlon dlmen31on":

of consultlng. .l. o ‘",-b»“+3 R B o J
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'same "In tume, Jean felt she was becomlng part of a llnk.

134

When asked to recall some positive rElatiOnships with

/prlnc1pals, Jean began to elaborate on her meetlngs w1th

the “gang of four"“secondary school prlnClpals whom she

3

”had known as a teacher and who were now calllng on her exper-‘

tlse as currlculum supervlsor. Concerned about the 1nsul—‘

I

arlty of schools in her dlStrlCt, Jean saw the potentlal
/

through these admlnlstrators for four schools to work to-

L |
gether and SO convened them. Over a’ serles of 1n1t1al meet—u

7’1ngs, she llstened to problems v01ced by the- pr1nc1pals
llnstead of telllng them how the meetlngs would run and what

fthe'agenda would'be;‘ She dellberately asked each prlnC1pal :

in turn to~cha1r ‘the meetlngs and she. hesself "began to sllp -
{

back 1nto the background and let them take aleadershlp role

!

Jean E descrlptlon of "sllpplng into. the background" strlkes

'"a .resonant cord w1th Marge S phraseq." ettlng out of the way
: g

But agaln we are left wonderlng the extent of Jean s 1nvolve-‘

|

r )

- ment, so let us pursue our 1nvest1gatlon of her experlences.

\ .
. Jean descrlbed those flrst meetlngs as: "a mutual feellng

LY

. out process . Her lnltlal a1m was to estab 1sh a bond of

trust whlch she sensed was absent at the outset ' Each of

<7 % 4

‘the pr1nc1pals "began to. feel me out and I was d01ng the

s

e

'She descrlbed what she dld to establlsh trust in terms of

»belng a woman ‘in a profes51onal relatlonshlp w1th four men.

I would carry on with them. I. became one of the
'boys at the meetings. The language wasn't too
. ‘colorful sometimes and they would all turn and
" sdy 'Excuse me, Jean'. That was in-'the beglnnlng
{And in the end, I probably developed a language

7

¢
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as colorful as theirs. I was one of the boys.

‘T was never'considered a woman ... I went in

and I smoked/like a trouper with them. I never
drank, but 1f they threw a curse, I'd throw one
back. : ‘\ s

The type of rapport whlch Jean was able tao. establlsh w1th

(
four men and they with her was v1tal\toAthe»relatlonshlp, a
o rapport which surpassed gender barriers. | |
- Developlng trust was an ongoing process. Eyen‘though'
'she had known and worked with Ted before, therevwas that'

bond oé trust to be establlshed, as, Jean recalled spendlng

hours in hlS offlce dlSCUSSlng currlculum, people, bables,

"junlonQ weather, any toplc at all So too with Stan w1th

whom Jean felt she could talk for hours He was "a great
‘pontlflcator“ ‘who would use volumlnous language ‘but Jean
would 1nterrupt him and say, "Llsten, Stan, that S. a lot of
-garbage- I don' t understand what you are- saylng so)why don't‘
“you réword so- that I can understand. Here agaln[ the |
-1mportance of " helplng the consultee to verballze and to
ekpress hls thoughts waS'artlculated.‘ Oover time a comrad—,‘
erle develoLed between Jean and the pr1nc1pals, but not
;before a testlng perlod In Jean s words* L |
They tested me. Each one of- them was' in contact f
‘with‘the other and’'each one knew that I was going
from one to.the other ... and they began to make
. _ their little comments’ about other superv1sors to
: “see lf I would carry them back.
- It took a year for Jean and the pr1nc1pals to begln to, relate
.vtOgether_rn‘mutualﬂtrust; She remembers well when she felt
she;had.finally establiShed;trust w1th.one prrnc1pal.y Jack

‘had-once-told hersthat he didn'tflike generalized statementsl

-

‘ﬂ“\;wrm' o l'
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from senior administrators labelling principals. Jean ack-
. » ‘ )

gnowledged'his message but for the timé'being tucked it away.

Two months later,'on the dlscovery that n1ne "of Jack's teachers
0

were worklng only eighteen of thlrty perlods a week Jean had
to deal with him directly as the-currlculumisuperv1sor.'~She
,recalled the meeting vividly; especially'her opening remarks:

Do you recall the statement you made ‘in August

about not liking generalized statements, that

if you have done anything wrong you would .like .

it said to you? ... Well, you are f----ing well

going to get it. You want an eyeball to eyeball

conversatlon and you are damned well going to .

get it. - ,

: . . 0

Jean put the timetable in front of him and said, "In the
-name.of all that is'gOOd and holy, are you crazy? Do you
know what you have to do?" Realizing that he had to have a

completely newbschedule so that his staff'had full teaching .
ass1gnments, Pack said, "I've got—to hand it to you, g1r1
‘when you glve 1t, you really glve 1t And that S . the way

I-like,ft.“ Jean knew for certaln, with Jack's last state—

I

) ment -that a mutual relatlonshlp had been conflrmedt_r

From then on thlngs really began to flourlsh between the

two and they "developed" together

As Jack sald, when Jean gives 1t she really'giveS'it.
‘But what lS 1t that she glves as she relates w1th admlnls—
ﬂtrators and teachers’ ’And what is 1t about what Jean glves
'that makes her so 1nfluent1al°_ Let us llsten further as
she recounted partlcular experlences durrng Wthh her unlque,
"_consultatlve stylevand somethlng fundamental rabout her _pro-
fe551onal relatibnshrps shone through. o g* ‘

cLLe



h:who had serlous dlsc1pllne problems, Jean agreed to lnter—‘>

‘fvene., Over several days, she observed Shlrley s class in

Ee

e

_ Called in- agaln by Jack to help Shlrley, a mu51c teacher

,,«

'-absolute chaos,@"totally out of control wlth books slammlng,fza‘

o VChalrs poundlng, students surglng 1n llke an army, runnlng

o

o

»"'fllke gazelles, hlttlng thawplano, yelllng, 'Hello,.teach

_,A .

'ﬂ‘how are ya today‘",{ After one day of excruc1at1ngly paln»gv?'“

S

'f‘ful classroom observatlons, Jean met w1th Shlrley HShe'”'

\

',”recollected her openlng stétement.p.- '

Look, you are” hav1ng problems w1th your dlSClpllne“,~
hIn fact, so much $o mow" that they are interfering: ljf¥
w1th your whole: teachlng,style, your technlque,_' ’ '
your lesson plan. Everythlng is g01ng down. the . '
draln. .We .are going to: have to work on that because
you ‘are- pald to. teach and }f I can't “help:- ‘you to
get back on: track a little blt, you are g01ng to .
lose your jOb So that 1s how - serlous 1t 1s.m .‘;,'

Seelng her two eyes flll Wlth tears, Jean contlnued "NOr

(

ﬂ,. . ',; .

poxnt 1n*cry1ng about 1t We! ve. all had bur ups and downs.,hfl”

-”,‘

w_;;;I vg had bad tlmes and I m 901ng to help you": Shlrley

'\,expressed “a feellng of lonellness and thanked Jeah for belng

:t"the flrst person to offer to help.

Jean pondered 1f Shlrley had 1earnedfanythan& 1n her
. _b_.‘)' " . :

'1¥f teacher tralnlng because she dldn t haveﬁs1mple commands llke

'”"No, Johnny It was, "Shut up, Johnny ;'Stay 1n your seat.fﬁh:

*TI»And those towerlng junlor hlgh kldS llkerJohnny sat and

B

ylaughed at’ her. Jean felt sorry for her and dec1deghto demon-'fn

T

. j'é muslcal ablllty, you re loaded w1th 1t But'lt makes

c, 0

\%

; ‘strate how to calm a %lass in readlness fpr a lesson. As she .

sald to Shlrley,ﬂriia'f f}~;ff'ﬂrj~~}f;j'-.;“f,f,-fly;;;ﬁﬁf'
”Thgt seems to me’to be the cruc1al penlod/w1th you.,
You- Iibw your mu51c. I'm not questlonlng ‘your. '

S g - N . Wt oo N i o E
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‘ . i B B Y N : ('“r ‘u,
*,1t so much ea51er 1f you have a: few llttle\trlcks.:"
f;wlth Shlrley/é perm1551on, Jean conducted several class dlSe

"cu551ons to demonstrate 51mple management technlques whlch

';;,wrong and demonstratlng one way to 1mprove her teachlng,

Jean recognlzed ‘that the nt/t step was. up to Shlrley.,” ute”"

. 4. e
wshe dldn t want to be there when that step was t@ken dellb— .

£

'"ijerately av01d1ng oecomlng "like the CIA"El;Her,part;ng.wordsd"‘

o acknowledge that Shlrley was "worth sav1ng"” The 1n1tia f

f;1 I have done thls much You - have the rlght to call
Cme at: any point in time _if you want help. But if
.oyou don't.call me, I'm not comlng.» You have. got :
. ooto really feel that you need me before I'm: comlng
””'w I ll come anytlme but you have to call; . S

Q']%Shlrley acknowledged that she understood and so- Jean left
To reflect brlefly on the relatlonshlp thusfaq

."Jean had 1ntent10nally glven a pos;tlve Openlng remark to @’gh”

e - v,

”-latlonshlp progressed from observ1ng to llstenlng, re;lectlng

'LFOPenly on the observatlons, demonstratlng, coplannlng fOr f.l;

. ~

: new actlon, and flnally to Jean s departure'w1th Shlrley s

I_abruptlykflve months later when she recelved a call of

)

'ffdesper t10n§§§gainnfrom Jack who "had reached hls llmlt

,\3 " ‘,

VJand/Was ready to klll her" She descrlbed how she medlated .
_o7 his- request.A At 3 30 that same afternoon Jean entered

3 i PR P

,.115 offlce, whére Shlrley was also seated, and 1a1d thefgg._,_,

S .- o ! " | N P o - ._V’ ‘.' B C
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ground rules for the meetlng-- \‘ B
» You have got somethlng to say (p01nt1 g to S
. shirley), ryou've. got somethlng to say S
- (addressing Jack) and I've. got somethlﬁ L 3?/
.to say. I gust want ‘to, make one thing clear I
'When we are finighed. hav1ng our say, we. do . v‘\;‘_ by
hot 1nterrupt the other person. Is that falr R

ball° .f

~Wlth thelr agreement, Jack was flrst to state hlS case.-'Hefd

-ifdescrlbed at 1ength how Shlrley was 1nsubord1nate, totally i

\Tunable to. handle her class and unworthy to have a teachlng

‘tﬁ'llcenL% Shlrley, 1n turn ‘was belllgerent. ,For a«solld

“fuhour she ]umped, cursed crled and hollered as if in-a tan—”f'

Cog

T"frecommended for a permanent llcense. Shlrley s look was - one

x'trum Jack sat "w1th hls face llke chalk"vand took 1nsult

v

_fafter 1nsult from her As medlator, Jean let her go on,-'5

- ug'}

’flnally started to hlccup, Jean turned to her and asked 1f

'f“,proceded as follows

T lald her out ans leathered her because of"
-1 her lack of teaching ‘preparation,’ -lack of
*'dlsc1p11ne with the students, inconsidera-:
" tion when. she came to’ dealing with<the other

teachers.. (She wouldn t. part1c1pate ‘with any’ J.ivn,-_w

of them, wouldn tigo to the teachers room, or JW
.- supply them with marks that ‘were needed to
I make up ‘report cards) “Hexr whole teaching
“*fell around her ears. B I R

x’»‘ F

,lJean then lnformed Shlrley that she was not golng to belfﬁl"

9 \

a

B

.
C TN

'7fof shock but before leav1ng, she thanked Jean agajn for

. 3';1 2
VELaT

~‘.4 T
L .

"iknow1ng she had to run out of steam sqme tlme., When Shlrley

lshe was flnlshed She recalled the ground rules and thenldh



opportunlty for mutual reflectlon She recalled

. He was. srttlng there w1th hlS face in shock - ;
" He walked around and he grabbed ‘me by.the - .~ .., = !
~hand and he said to-me, 'That was magnificent. Rt
"I ve never 'seen anything done ‘like that before.
"I didn't know how you were g01ng to.deal with
“her. She ‘does - that to me in’ front of the: N
chlldren. :

The conyersatlon{continued;
;ddean}f-Well ‘Jack:dyéu are a‘male, shehs a‘ =
R 'female,.and you can't deal with tears.e¢”*
hJ§¢k=:dN9f { can't. v:’;fv;" 5.- Vﬁhhlkf.
’iJeanE?hNo,‘I could tell that L ;‘f;i:k;.h‘

R S jack:ﬁ,Those tears were falllnq from her . eyes as
ST big as nlckels and vou were calm and
gcool _{*-" - :

‘Jeanz Those were only tears of anger and fruS'm
' _tration. They weren't tears of SOrrov

- for having done somethlng that she s
*“have done. . She ‘is. belllgerent anq,
. and upset.- Cool it. ‘Let ‘her go h

... not eat_her supper.. ‘Really she is™®

'~,trated by her size. .And there ‘are .a. e
~lot of, psychologlcal thlngs that are wrong.».-’
*BThat 1s why the tears.v : ‘

Jack was amazed that Jean had remalned S0 calm.»,in;gf
l'hls eyes, her ablllty to handle such a sen51t1ve 51tuat10n
.t,was remarkable, dlsplaylng a competence whleh went much

ﬁ“ydeeper than techn aluskllls and manlpulatlve dev1ces o

v,;:fFurthermore, as a. result of her reflectlons wrth Jack Jean s

75'yconsultat1ve relatlonshlps w1th others would be enhanced

Jean concluded her story about Shlrley by saylng '“So

‘thwherever she rs 1n Alberta, God Iove her, I hope she 1s d01ng

3

-

‘hﬁwell L or me as llstener at that moment of engagement there.f

”shone 1n and through those few words a genulne concern for

'"ffthe well belng of another and a 51ncere deSLre to help,_ Thesec{

) :‘E\_’f ; 3-: R
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:rlef and 1ncomplete accounts of an’ educatlonal superv1sor
establlshlng a consultatlve relatlonshlp flrst w1th a prln-~ f

fc1pa1 and then w1th ‘a- member of hlS staff, and 1n the process
7grefconnectlnguw1th‘the prlnc1pal;‘reveal the complex1t1esgsf
":}ofLSOcialirelationships'in:éducation. Moreover,-they :
challenge the’ 51mpllst1c, instrumentalist views ofaconsul;

’tatlve competence and p01nt to stlll hldden mysterles at

the deeper level of lntentlonallty. |

'v The Touchlng Dlmen51on of Consultlng j Jean spoke from

i

f}the unlque vantage p01nt of havrng been a’ classroom teacher_f‘

for many years and more recently a senlor admlnlstrator at

>

perspectlves have made her o

I

f:several levels.. These mul‘

\

keenly aware of the dlfflcultles for any superv1so } who 1s

3h1v1ewed 1mmed1ately by a teacher w1th a' jaundlced ‘e e, in f"'k
ﬁestabl shlng a trust relatlonshlp.a To become a goohhconsul—h
'ﬁfitant ’a supervrsor must suspend hls or her superlor'p051Q1on ;“
T:dwhlch 1s assumed to be one. of power in a: dellberatev‘fforthtf
'hyto break the we—they syndrome. i?ri ;Jf. : | | y
2 Espec1ally sens1t1ve to and frustrated by the dlfflf—v
ulty teachers have 1n talklng w1th superv1sors; Jean attrl—?
”fvbutes thls 1n part to a. gap\ln senlor admlnlstrators}"‘ |
:'knowledge.‘ Whlle teachers have contlnuously updated and e
i'upgraded themselves,‘superlntendents, superv1sors and many
V;prlnc1pals have part1c1pated much less ‘in’ profes51onal devel—‘
nltopment actlv1t1es.. That teachers are more quallfled to
b,teach than many superv1sors renders almost 1mp0851ble the
n;achlevemént of dlalogue between the two.:-Toyreturn toj;fffv

e
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Marge s expreSSLOn, there 1s just no "common ground"i' Whlle

supervrsors are usually'well 1ntentloned and have academlc

).

admlnlstratlve,quallflcatlons, they often have'nothlng}to’ “'

o

give tO‘teacherS»apart from'orders‘from'senior\management;~v/l
{ Descrlblng supervlsor~teacher relatlonshlps as "the ‘./

Sahara Desert" Jean belleves that the only way to cross s
‘the desert and reach a rlchness and frultfulness in human g
'7.relatlonsh1ps is for\superv1sory admlnlstrators to change’»ivv

';}theLr rntentlons and to«?get 1n touch" w1th teachers. Her'
, : ./‘

- own. superv1sdry experlences have shown that when she really
- 5 . 9 o

f'touches teachers, by llstenlng rather than proclalmlng,

N~

'fthen 1n tlme they come to v1ew her as another human belng

jand the>commun1catlon flow has begun. .*'ﬁ

\ ‘
Let us explore more engaglngly 1nto the meanlng of

touchlng..'In her talk about consultlng, Marge frequently
: R 7 .
"and c@nsc1ously used “the term ﬁtouchlng"'as dlstlnct from'f'

S >4r‘
5;"teach1ng" to convey that consultatlve relatlonshlps have
1:much more than a cognltlve element ‘ She sald ?"When you ;,

”ftouch you get rlght 1nto the heart of people -'where they

"ﬂ,fare, not where you want them to be. Touchlng 1s deeper

w'fthan teachlng, mov1ng "beyond the masks and outer shell"

’hFW1th teachlng he concern is 1mpart1ng knowledge whereas

':w1th touchlng, hav1ng captured the essence of knowledge:fﬁ
’meand past experlence 1n a few words, the consultant 1s thenfibf
y:sfree to move onward and 1nward to more personal thhngsr'l
- For both Jean and Marge,_to touch base w1th another

"person 1s more than merely communlcatlng at an objectlve, :
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cognltlve level Marge recalled a part;cular relatlonshlp

whlch began W1th her presentatlon of the growth stag%s of
|- s _
‘adult 11fe in order to establlsh common ground w1th a ' ,1/ N

4y ’ » f

4group of teachers, but\whlch evolved to" the pornt where she _
“touched" one of the teachers.‘ Up to that p01nt Correne
‘,had "faded 1nto the woodwork" ‘an unknown to her colleagues

‘ddesplte hav1ng taken several courses W1th them.' Then sud-

: /
/

-gdenly thlS v1vac1ous and attractlve glrl who prev1opsly

‘”had felt she had nothlng to offer,‘"began to awaken a?d to’

'ﬁreallze that she had much to glve . Sen51ng a unlqua oppor~

ertunlty for mutual growth,/Marge 1nV1ted Correne to address

*;the class about educatlon ln her natlve land in terhs of thei

o

= ¢ A /

*VfCanadlan scene. She descrlbed what happened ‘-/-

‘It was ama21ng to see thls glrl just blossom
-and the rest of" the ‘class watching her. She.

. had slides (dying to-show them for: several years)
‘and as: she was showing them, it -was just 11ke o
..~watching. a flower open up We just couldn B
"stop her.-"' , , ‘J;,

’When asked ln class by a colleague why she hadn t told her _b
”story before, Correne replled,‘"I was never askedf I guess.

'I felt nobody cared "o Wlth Marge s asklng (her 51nple requeStv;

el [

-"fkon expre351on of care) there was ‘no. holdlng Correne p

./.7,v .
hback She walked ln every day w1th volumes of materlals.

{She llterally opened up and revealed a very w1tty and per—’
"j,;sonal slde of herself even to the poln4 of sharlng cartoons"
'iand jokes.v ‘No~ longer was she a pas51ve object at the mercy :
lof her professor and colleagues but N actlve subject, able"

‘to determlne her own sxtuatlon and o express 1t

‘s Marge had been the flrst professor to touch base w1th
o ’ : . :/ ! Lo . s 3
_/:fl.fti'.. ﬁ f’ .

/ L ; . . : /“ " :



T44

Correne.' Interestlngly enough as Correne came forward, f'\\
Marge began to "melt 1nto the background" She-became part'

of ‘the group, as revealed in her statement "We just couldn t
N : .

stop her" (empha51s m1ne).7 The class began to carry 1tself

“turnlng to Marge when they wanted resources and opmnlons

3

, Margevdescrlbed‘rt,as a complete‘lnver31on of the triangle,
 where she had started‘outfat the-tOp vertex‘and now was: -

usomewhere in the middle' There'was,vln her words, "a beau—

‘tlful awakenlng w1th1n the whole group"r merely as a result;

»5of her "tuﬁlng 1n" to where Correne was, g1v1ng her they

opportunlty to express herself and supportlng her when she

.had the courage flnally to open herself to others.sp

There is in all of us. a ﬁundamental de51re to- be cared o

'for., The genulne carlng for another person is surely what
thls act of touchlng the llfe of - another is all- about '~Inv

,carlng for another human belng, one is sen51t1ve to feellngs

of helplessness and to the experlence of paln that often

'Tfollows as a. person opens up and beglns to accept hlmself.‘

"[Integral to the act of carlng 1s the g1v1ng of time to'

!

'“sharlng of ‘inner’ t1me consc1ousness

C o

: another person. As Marge sald,i"The glft of . tlme “e 1Sgone
iof the fundamental glfts a consultant can glve to. bulld f

) communlty w1th teachers. ‘One of the greatest frustratlonsy

expressed by carlng teacher educators and admlnlstrators 1s_'

‘he tlme restrlctlon lmposed by a- rlgld schedule whlch de—

prlves well 1ntent10ned consultants the luxury of clock

tlme to touch teachers as fellow human belngs through a
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Tc touch someone else one must have been touched by

“another, both physically andhemotionally; ' For Marge, the .

i

orientation to touchingipeople came'early in life. She re-

members well her prlmary teacher whose personallzed way of

-relatlng w1th chlldren exempllfled the difference between

touchlng and teachlng. She recalled: - ﬁ?

Every day she took every 51ngle one of us up

- to her desk and would let us stand in the hook '

of her arm. And we stood there and read with

her ‘arm around us ... And then she gave each
one of us a box of" colored toothpicks to do
math ... I have nothing but. happy memories of

beglnnlng to learn and I can Stlll feel her
there.

Agaln at the end of her formal student days, Marge was -

- touched by her graduate program adv1sor who. was "a;genlus.

//at/consultlng and oﬁ,whom she- recalled.

.8

"_He was llke a child when I told him that I had

!

arranged to llve with some native groups. ....

He’ always had’ that kind of wonder that some—
Abody could be 1nterested in this ... he was so,

.f<exc1ted about it.

Marge descrlbed the freedom that her adv1sor gave her to

k have llved ekperlences whlch no one could ever. take away

from her " He- encouraged her not to be afrald to try new

thlngs. His.acceptance of her,was uncondltlonal:

He' sort of just flowed with where you were. It
was almost like walking with you in your mind
and never . any kind of put-downs, no matter how

immature. the thought level was or how unclear
" thirs g5 were. There was always support and an

at de of you try lt...go and make mlstakes
‘..and then come back'. - . , :

The adv1sor whom Marge descrlbed 1s ‘so unllke those teacher

'_educators and - admlnlstrators who know what is best for teach—

.ers- w1thout ever. glVlng them a chance to verballze ‘their own
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'problems
“In each of our lives there have been educators who
'arrlved at the answers to our. problems and in glVlng thelr

final solutlons aborted any opportunlty for authentlc dlalogue.n

;Hav1ng had the_experlence;of belng cut: of f and stifled by'people”

.~ whose insecurity was reflected in their need to maintain a ver-

A

tical line of'aﬁthOrity,'our previous COncepts of "advisor" and

"administrator" are thrown”intovquestion'and:filledﬁwith new
meaning by those tare consultants and teachers who canltouch us -

and remaintopen;genUinely'to being touched by. us: -

.~

ooy

o

The Freeinngimension - ‘Releasing the Creative Self.

Several of those 1nterv1ewed descrlbed thelr consultlng exper—
vlences in terms of. freelng teachers, promptlng me to ask the
meanlng of "freelng"'and what happens when a person 1s_"freed"7
For Marge,‘to become free means "to come home. to yourself" e»f
to know yonr.strengths and to feel good about them and to know
how’you relate with others.l There is a dlrect relatlonshlp
'between how a teacher feels about hlmself and how he expresses‘
phimself'and 1nfluences other people., The phrase "tovcome home

i
,”to oneself" reappeared over several 1nterV1ews w1th\Marge

iashef“escrlbed consultlng in terms of mov1ng "from ‘the. out51de

to thef1n51de" ‘beglnnlng w1th objectlve reallty as a means to

:reflect on one s personal world in all 1ts dlmensrons - 1ntel—.
lectual, emot;onal, soc1al, physmcal splrltual._ Gradually the;
'”consnltee'?comes’home to hlmself ... meets his comfort zone ;.,f'l
and~has‘it'all together".r ltiis‘a proceSS'ofbdlstanclng oneself

§
3
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'to‘look at'the-self, to’ “accept’ where one is but then to
.,"look beyondiwhat seems to be". 1 Indeed we could’ add that
1t is 1mportant for both consultant and consultee to
' ome to a deeper understandlng of the’ balance/yhat exlsts
'uor doesn t ex1st in thelr llves'and a deeper knowledge of
what thelr llmltatlons are, the dlrectlon their llves are
'ltaklng, and the ways and means of checklng and rev1tallzlng
| ethem | |

".To illustrate the freelng dlmen31on of consultlng and
to elaborate-on the mean;ng of‘"comrng home to oneself“i
Marge recalled a’recent ekperience/with Janice; a teacher
who had problems 1n one aspect of her llfe which were 1m-.
pactlng on her other'"worlds" and therefore dlrectly affect-

ing her te : Janlce s problem wrth her relatlonshlp 'i'

'w1th her husband was cau51ng her to use all her energles‘

’>try1ng to flght thls one area leaV1ng her w1th none for

teachlng.‘ From.Marge ] vantage p01nt Janlce was not free,
there were many personal thlngs ‘in the way of her belng a
good‘teacher» Thus, for the flrst whlle,'she recalled

...we ]ust sat and talked and all I did was llsten

,(empha51s mlne) Marge llstened to Janlce as she expressed :
Mserlous concern and negatlve feellngs about her husband s

" being away whlle she felt compelled to be at home Sens—_q
1ng that Janice was "stuck in neutral" by thlnklng that |
she couldn't go ‘out: ‘like her husband“~and paralyzed.by a':'
feellng of 1mpr1sonment Marge posed two key questlons |

' "Is there anythlng'wrong w1th_g01ng out? - Why don you



‘beliefs.' Recalling the new Janice who came to class,,

148

free yourself to do it?" ' These questions, which reflect a’
problematizing rather'than a problem-solving stance,

launched Janice into a search for her own answers through. -

'deeper conversations w1th her husband and thénr parents.

For her part as consultant Marge prov1ded a stimulus for dis-
cuSSion in the form of'an objective, nont&reatening ques-—
. 3

,tionnaire on cultural background and ltS influence on per-

sonal expectations. In concreta terms, she was able to‘

,bring Janice and her husband together to talk,  to Shére,
‘to'reflect on’ their upbringing and the influence of their

_soc10cultural heritage on their expectations‘as-husband

-

" and wife. They began to talk about the way and shape they -
wanted their lives to take. Through the guestionnaire;’

: carefullynchosen becausefit'was something-outside their

immediate troubles, Janice and her husband became more con-

scious of the historic1ty of\their feelings and fundamental:

by
Marge said:

he did exceptionally well in the course but it
had nothing to do with the course or what I was
doing in it. It had something to do with her
~freeing herself with getting 'one of her worlds
freed up' ,so that she could give her energies to
other areas. o : :

1
s

,'Implied~1n_Marge s philosophy‘of freeinglis her rejection '

of an instrumentalist View,of:conSulting as presenting

'methodsyand strategieS'for implementation and her COmmit—

ment through consultative relationships to enlighten people

about their distorted conceptions and to work through their

_xg e

own problems.: N . “‘, ‘ oF
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- An lmportant conceptjunderlylng‘alternative abproaches
‘to consulting is that of congruence and the'implicit"recog—
4n1tlon that technlques and strategles presented by consultants
are often lﬁbongruent w1th the 1ntent10nallty of those seeklng
consultatlon.‘ Repeatedly throughout the interviews came the
message that teacher educators are not def1c1ent in teachlng
‘methodologles but in ways to help teachers to: evolve their d@n
.methodolog;es. At ‘the essence of‘consultlng is freeing the
uteacher so that his. or hervmethodology is naturally congruent.

To address the fundamental notlon of congruence 1s ‘not to dis-

count the 1mportance of skllls and strateglﬁs, but on the con-

|
]

. trary to recngnize " d necessary ba51c in order that new- skllls_y

be 1earned and new strateglesfxncorporated lnto a teachlng

repert01re.~,

.w“

Helplng teachers to freedthemselves requlres that the
consultant ldentlfy-and acknowledge the;r,strengths and'allow

them to'be-expressed Basic to this view of consulting is the_

'bellef that school admlnlstrators and teacher educators have a

unlque opportunlty to make up def1c1ts that ex1st in the llves
“of .teachers. ‘There~are teachers.who have never.had anyone by

their 51de, who have neyver experlenced another really standlng

€

.. by them and maklng them feel 1mportant. There are consultants

and teachers who are 1mprlsoned by a conceptlon of self asow
"separate rather than part of the whole.“ Those who have oppor— o
htunlty “to consult: w1th teachens are, to. use Marge S phrase, |
“second chance people / In them are new pos51b111t1es for

helplng teachers to w1den thelr c1rcles by embrac1ng othersi

]



.and~ihhso’doing'freeiﬁg themselves.

'

By‘waygg%'grounding'talk about liberation, let us tune

in to Lillian's recollections of some unique experiences in

helplng teachers'to free themselves. Acutely aware ofdmaﬁy

teachers who lack confidence in themseives and who are un-

able to reach beyond themselves or' evén' to recognize that

they are lacking ih vision, insight or imaginatibn, Lillian
found ih developmental drama the'potential‘for releasing
c*eat1v1ty and for freelng people to be themselves. \Her

v

first course for elementary school teachers was lntended to

begln "this road to freedom". As she'interacted.with teachers'

in groups'and.COnSulted‘with them'ingividually, Llllian reg-

o . 3 (-

‘istered'their progress,frOm their initial stages of shyne8s

»_and uncertalnty through to relatlve confldence. In the last.

B £ s
one of thehwa. shop actxy

months of the cburse te ;'er§ began to afi&culate confldently

and referreg to their ew ablllty to~_w butterflles (recalllng .



llves.‘ Through part1c1patlon 1n a varlety oﬁ verbal and o

-.'nonverbal, 1mprov1sat0@y act1v1t1es, they began to- come-'

to terms w1th thelr prlvate worlds, to deepen an understand-~

A T . P :
- 1ng of themselves, and to dlscover and appreclate thelr o ‘*>y,f;>£'
: "v L A
unlqueness as persons., As they expressed thelr creatlve S A

potentlals, they became freed from layers of 1nh1b1tlons.; »f;//ét',hd“

A few came to reallze the need to compete only wlth oneself J__j;

and for Lllllan thlS was "glant step 1n thelr llberatlonf/ SRR
Lllllan s recountlng of her experlences as consultant took A o

-{ denled.r It\is only lm tne past few years tha Lllllan her~f:

l 'Selq had begun tb be free, h v1ng trled toyflease other ’v‘“a~7~?f, -
PeOPle 51nce she could remember,f”y‘ S ‘

s ] B o

T

1~ﬂ»§jh Strlklng at the very core of Lll_lan s v1ew of con—"ﬁf

Wﬁthln an empty formallsmtbut'W1th1n re‘atlonshrps,-as human sﬁt'“i\"'
° SRR S ": W

belnq% encounter each other 1n the world and w1th the worldy

3

The enhancement of creatlwe potentlal‘

depends on the person s

"'\fy exper1en@> hls opportunltleslfor self expre551on and most o

'1mportantly on the afflrmatlon he recelves as he expresses j S

. : Cod

'"p{ hrmself A consultatlve relatlonshlp prov1des a context for

’ genulne creatlve expre551on
Ff@;\kE;“’ Llstenlng to Lllllan and Marge recall thelr Fttempts to

help teachers overcome negat/ye self 1mages and to come

through the’

"burled labyrlﬁths w1th1n themselves"
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Z.sultant to respect the sacred personhood of the consultee.’

"”ﬁf sometames ask "Wal

';rterlous and prlv_te part of a person

el 152

one" 1s struck by the seemlngly 51mple and yet profoundly

complex process of facllltatlng self expre531on ) What

is so essentlal to thelr conLultatlve relatlonshlps 1s help—

lng people to 1dent1fy and to acknowledge thelr fears, cares,ﬁ:

and concerns.: And yet there are llmltS to personal expres—

0 .

‘ 51on and danger 1n the consultant draw1ngfout prematurely
deeply personal feellngs from“others espec1ally when they areﬂ'

in an 1ntensely emotlonal state. It 1s cruc1al for the con—fi

b

‘A necessary part of consultlng is 51tt1ng and rldlng thlngs',

out untll the consuléee 1s réady to dlvulge what he wants ton”

talk about., In her\own consultlng relatlonshlps,‘Marge w1llt

o

ja mlnute Are you g01ng to be sorry

thatvyou told me tLlS tomorrow7 Can you ]ust glve your—j -

o

self a- llttle blt C

lng empty, Marge mphasxzed the danger of violatlng the mys~f

| “,. If you r b somebody of somethlng that is deeply
personal -'/the inner parts of people —>they cannot

- 'put;that back and then it is with you. : And what - pr.j:r

..-.are you . (t e ‘consultant) . ‘going to do with it?  There -
.. 1is so mucn that is.part of the mysteéry of ‘the person -
. that you don' t ' need to bulld -a ‘good: relatlonshlp. L

- .And if a c¢onsuitee dlvulges all his" mystery, then he
]_*feels empty and w1ll resent you for xt.,,u,

i .

Embedded 1n thls statement 1s the acknowledgement that 1%

ShlpS'Wlth others and 1f he doesn £ feel whole enough w1th1n

\ .

hlmself to admlt h;s weaknesses, then 1t 1s not the place \_.

St e

SR

«

f tlme9"c con301ous of not robblng peoplefpt’“'

-i, of part of themse ves to the extent that they are left feel—f,"

'{« COnsultee 1s not ready to talk about problems 1ﬁ hlS relatlon—.,y"

,° of the consultant to coerce hlm to do so. There is: also the?=fvi;
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vﬁ.the 1mpact of consultlng on the consultant.,m

f»aup there w1th all the answers", but was on the same level as
'gJanlcev who slowly began to take more responsxblllty for re—‘i

":fv1tallzlng her own lles There was never the feellng of g

- 153

'1mportant recognltlon of the essentlally sacred mysterles

abou‘4'~4;n relatlonshlps whlch can never be unravelled.

-:/3- " T R

plorr_g the Rec;procal Nature of Consultlng n{':‘

fsearchlng f?r underlylng meanlngs of consultlng, one of the
‘essentlal features is: the genulne mutuallty whlch 1s funda—
'-mental to the root meanlng of "con—sultare" as revealed 1n
'vthe prevrous chapter.f Thls 1mportant dlmenSLOn of an authen—vf.“

th consultatlve relatlonshlp is acknowledged by cons1der1ng d;vF

When asked what happened to them rn the process of con— R

sultlng teachers,[several 1nterv1ew part1c1pants responded

_Qw1th personal comments about how thelr own : pO%?ntlal as con—';fL'

& \

‘7:sultants was enhanced. In her consultatlve relataonshlps ;f’"irqﬁg

:hw1th Janlce, Marge was very much up front 1n the beglnnlng

3o ,,vu e e

'71.but ‘was runnlng behlnd 1n the end for her an 1nd1bat10n of

o ffsuccessful consultlng. She dld not emerge as:’ the ﬁblg guy :gh fi“ﬂ.

~

A_»,

1plast, flnally gettlng through to Janlce.y On the contrary,:
'"*1t was a _atter of Marge gettlng through to Janlce as Janlce
v'got throu h to herself f Marge gradually faded out of thebg'

‘-:plcture.- She had helped Janlce to stand on her own ground

o KON ” / .
"ﬂ{;her own '1fe.‘ In backlng off and allow1ng somethlng to happen
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the same With Jean,‘Whose consultative

"“relat'on i ,\over several years assumed an essentlally

'rec1procal nature.‘ Together, Jean and the four school prln—

"Kclpals developed plans for sharlng resources among sche ols

and organlzed a serles of weekend ln serv1ce retreats'-orj o

all school admlnlstrators in thelr system Jean descrlbed

N

'1;as dramatlc the changes 1n herself, flrst as the pr1nc1pals

' accepted her and then later as. fellow superv1sors acknow—fy'*

cyfledged her expertlse and experlence.i Peflectlng on. the

43

“"73”1mpact of these relatlonshlps, Jean sald,."They dldn Tt

Sl

.:freallze what that dld for me as. a person. They helped me-

J}new communltles..

j,to develop. f Jean s express1on struck a 51mllar chord Wlth -

q arge s statement that,L"In my glVlng to them and 1n thelr

2

fg1v1ng to me, we helped one another.:f Both recalled how
”often the mere expre551on of appreClatlon by teachers dld
'_somethlng for them by maklng them more reflectlve of thelr
.;gelaflonshlps w1th others., They also aéééiibed occa51ons¥:j

“twhenﬁthey used personal experlences of teachers w1th thelr

igffperm1551on 1n subsequent meetlngs w1th other teachers,-there—5fdﬁ

'Hby extendlng Ehe communlty between consultant and teacher to

:,,?‘

In Jean and Marge s deSCrlptlons there werewv1v1d ex—-F"'

: fpre351ons of the essentlally mutual nature of genulne con—Lf

“"sultlng.: For them, consultlng lS ‘an exper1enc1ng together '

8 v,

v.and a “mutual glVlng of self"’ In and through thelr des—’

‘}crlptlons there lles a root meanlng 0f consultlng, artlcu—»“"

A;ylated as a'"mutual g1v1ng of glfts“'(Marge) and a "mutual

s v{?”‘
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';':tralt for Jean.” Reflectlng on elghteen years as a classroom'

’,Later in- her career asvsuperV1sor, she turned even negatlve‘a;ff
,l?fexperlences’fln on herself" and learned from them._ She ‘re- ht
zcalled ong experlence w1th Frank, prlnC1pal "who had devel—if'd
'doped an ego the 51ze‘of the Queen Mary"‘and who felt he knew
kfyall there was to know about currlculum.; Jean felt very much |
d'-:llke an outSLder ln hlS school and rellved many tlmes after
Q?the experlence of waltlng three hours one day for Frank s fd 'tli

iifv permlss1on to see the guldance counsellor.t A few days before

‘thonsult w1th the guldance éounsellor w1thout lnformlng hlm
:ﬂﬁffof her v151t._ As a. COnséquence, she recelved a lecture whlch
‘hi_was a total denlal of herself, but one Wthh she accepted
“because she felt sHe had done somethlng wrong Frank s

o 'subsequent and dellberate refusal to grant hls royal per—K"

J,m1SSlon to enter the school almost shattered Jean, whoﬂ.};‘u

Jo co ' L g SR e

/ . c a g .S

g of personal experlences (Jean) All?the'while

’:.they/consult, they dlsplay an’ openness to the poss1blllty

for a new understandlng of what 1t means - to be a consultant*

An openness to learnlng from others has been a- llfehong

Cy

“\].A
.

t?teacher, she ‘'said: “The klds gave me my llfe. They made my
Vllfe 1nterest1ng Referrlng to a partlcular class of grade

‘;fseven boys, she sald, "They taught me more than any course.rgff»7

‘/..

'ﬂt-she had broken Frank s unwrltten law and had dropped ln to

¥ ™
5, B

e "’-‘ . 8 :
5.0 TR

& Al

; u‘

o

e

”ﬂ"llterally went out to the car and crled” ! Whlle most of

- us would have been left}devastated Jean used the humlllatlng

Ly

il -4

l_éexpérlence as.a basxs,for self—examlnatlon-gwﬂ h’~'3'?.?['1-.:‘f';




That made me reflect more deeply on how I dealt
“with peoplev.j. 1 became" superconscrous of how

I dealt with teachers, and it. made me focus much
"ﬂmore on. my deallngs with pr1nc1pals. -

"'“n

' Emerglng from a potentlally destructlve experlenCe, Jean
f:“began to analyze relatlonshlps to reflect on - th? meanlng of
:leadershlp and the 1mpact of styles of leadershlp on staff

_ A 51m11ar attltude of venturlng forth together came |

’through as Karen descrlbed an 1ntegrated ethnlc studles

flprOJect carrled odt 1n her school at her mere suggestlon‘,
”.3 of reV1tallzlng the Currlculum 8 The progect.prov1ded aacon~ dpf
ytext for the development of many consultatlve relatlonshlpsa:
?rthereln there was mutual actlon and reflectlon.: Havrng
-iasked her staff to submlt 1deas for an 1ntegrated prO]eCt .
ﬁflf they were 1nterested Karen was completely overwhelmed
.hwrth the scope and magnltude of teacher outllnes Wthh |
’began to pour in to her offlce Wlthln weeks she herself
.‘jbecame enthused not only by the sharlng of 1deas among |
e fthe staff but also by what was happenlng to students as
av 51mple 1dea mushroomed 1nto a 51x week 1ntegrated program

’“f;She recalled

- ,The chlldren could hardly slt in thelr seats w1th
.. the excitement. Every day they were waiting for:
ffsomethlng and 1t was just like a hollday at school
. because there was somethlng new going on ... It = ..
3‘JWas just .like dorng a broadway hit. suddenly . the'_y
~whole thing was in: front of us and we_sat back
amazed that we were all 1n thlS together ~fQ?;a-

e
e

‘; There was a warmth frlendllness and a togetherness that

v;‘emerged 1n Karen s school as she herself her teachers,y
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,students and the communlty shared thelr talents and exper—.
',tlse through celebratlon Foundatlonal to the pro;ect S
Wsuccess was the ablllty to be frlends as wé%l aseworkers.
And in all of thls Karen was. just another part1c1pant
Reflectlng on the- overall success of the pro;ect,‘J"
Karen sald~“ev_,}’53;v R -'\r'
VIt comes when you (the prlnClpal) have falth ln
‘people and in their abllltles, and when you are
involved because you yourself love to ‘work with A
" children and you want ‘them to: have ‘& good exper—--v
- ience ... There has to be ‘a creatlve force ln
‘fthe school to’ keep 1t allve and v1tal.
."wﬁTo say that the prlnc1pal was the key person 1n thls prOJect
is to contradlct an authentlc SenSe of genulne copart1c1pa—
‘1tlon that emerged On the other pand, underlylng the
creatlve force" Was Karen s engagement as the pr1nc1pal =

s

”rgrequestlng, rather than demandlng, contrlbutlng 1deas, stlm—dl
'just as strenuously and w1lllngly as many of her teachers,
"1]never expectlng them to put more 1nto the prOJect than she_i[*
"?hywas w1lllng to put 1n herself Throughout the progect Karen
‘v*made every effort to be avallable, not to let the admlnls-'fr
f{tratmve work tle her down., It was 1mportant'that teachers

| had the assurance that she wasn t too busy to llsten or to

Q‘talk to them and so she made tlme for them and recognlzed

'thelr remarkable effort R ,
When asked what happened to herself throughout the pro—”

f']ect, Karen replled that she became a humbler person w1th the
\ i

'»iulatlng thought, always there behlnd the scenes part1c1pat1ng ,: -



158

S g to
!

;collaboratlve effort. Moreover, with the completion of the ;
vprOJect there was the feellng that they hadn't’ "really

,arrlved" at the school that there would be new approaches :“f

”

and new ways of helplng chlldren. Karen s summary of- her
consultlng durlng the progect in terms of "dropp1ng an'

.ldea and then mov1ng behlnd the scenes" was: remarkably

51m11ar to Marge s descrlptlon of "1n1t1ally drrectlng but

,,them gettlng out of the way" and w1th Jean s account of

o

"sllpplng 1nto the background“' Each of these phrases
portray the consultant not as. the key person but as a

‘copart1c1pant

0.‘
A

,.v:Initially:Unpackingathe,Meaningvof:Dialogue o B - fQL:’;Y

As we searched for hldden meanlngs of consultlng

through the lnterv1ews, we left further behlnd the technlbal, f:
"jmechanlcal encounters portrayed in the lists’ of methodologles
'7and competenc1es in the llterature on consultlng. 'We found '

L ourselygs asklng ba51c questlons about human relatlons for “,“f;q

whlch llStS or steps or stages are 1nsuff1c1ent answers.

'We faced the fundamental questlon of what is the meanlng of
s dlalogue and the 1n1t1al responses served as lnvrtatlons to
,ask more questlons. '

.

"For dlalogue to take plaCe, there has to- be a g1v1ng

G up of oneself e a commltment to llstenlng to what someone

¢

,has to say'f Reflectlng;pf %@_1ng of dlalogue, Dave‘ L

“._s B

S .'
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‘shed llght on somethlng One of Dave's-fEW erperiences of
genulne dlalogue was the lnltlal meetlng w1th hlS tutor in
ga graduate studles program. He had’ been very concerned about

how he would come across and whether he- would measure up to

the Engllsh unlver51ty standards. In descrlblng the exper—@-
1enCe, he rellved the pleasure and deep satlsfactlon ‘of.

'sitting w1th.hls tutor, not reallzrng in fact that they were

~even engaged 1n a profound educatlonal dlscuSSLOn.'

The only thlng ‘I recall is that there was a dls—
cussion about my children and hoy they en]oyed
the new, country and how they were getting on in
school, and whether there was any trouble in.
getting them ‘to school and getting them home. # L
~_thought these were just 'nice questions' because
tsomeone7ls really ‘concerned. I didn't. realize
until about an hotur and a half later that I was
in ‘the mldst of an. 1ncred1bly intense educational-
discussion. - I remember the feellng of ‘amazement
,and shock that I.was here with this man engaged.
in this discussion -and I didn't know what had
happened although I had every reason to think
,that he knew what had happened :

. When asked what was at the essence of thls strlklngly mem;,
7orable meetlng, Dave s reply was . most reveallng._ He sald
there was. neyer any questlon of hlS ablllty belng put ‘on
;rthe 11ne, he never had to defend whether he should be there
'or was capable of belng there. Reflectlng on the advance—
-ment of dialogue over the next year,kDave recalled that he ‘:b‘
.-:never once was. asked a questlon to Whlch he had to glve a |
Vidlrect response, never dld he have to defend hlmself And
a}the 1mportant word here is hlmself for he was often comﬁ-
-~ pelled to defend rlgldly hlS 1deas but never hlmself aHef

'Qrecalled that the dlscu551on always seemed to centre on his

hcomfortableness w1th the srtuatlon, whether'ln terms of hlS
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'»_work family or the community; and so the benefits he de-

Y

. More often t

s

rlved from thls "dlalogue" were rmmense.

When asked if that same klnd of dlalogue takes place -

[N

when teachers consult with hlm in plannlng their . 1ntegrated

a

‘-programs in contlnulng educatlon, Dave replled emphatlcally

"No'" and elaborated as . follows.

_ What often happens is no dlfferent than a patlent
.. 'going to see a doctor w1th a sore toe and he wants
to know.what kind of: medicine he &an get to have.
it cured ~ and in the simplest fashion.. At all
costs he wants to avoid surgery or any kind of pro-. .
longed‘assoc1atlon with medical institutions. . The -
- hope is that some kind of medicine can be applied
with quick and efficient results and thus av01d
returning. That is the analogy I use. because’ ‘most
teachers coming in want to upgrade their llcense
"and they want to know. prec1sely what. courses; they
can take to go through that process - to get to

that end as quickly as’ they p0551bly can. N »;vne,ﬂ

In these meetlngs with teachers, Dave questioned whether -any

genulne consultlng in even a remote sense takes place. With

the certlflcatlon ground rules .set externally, he is happy

ﬂlf he can establlsh a relatlonshlp such that the teacher is .

. not afrald to come back, 1n the hope that dlalogue might

w““

[

Veventually be achleved ConsC1ous of the danger of 1mp051ng>

programs, Dave has often trled to raise Wlth teachers ques—f

.I,

"tlons of the congruence between thelr planned programs and '

_what they are“dOLng and want to do Wlth and for chlldren.

T, not, the dlscuss1on never: reaches a level

“'Wlth thls dlmens1on m15s1ng from the process, Dave has con—V

La

cluded that he serves nothlng ‘more. than a reglstrar S func-

tion. He descrlbed 1ttas "a

v

ery technlcal encounter w1th,'

T v

- of reflectlop on the purpose of routlne classroom act1v1t1es.
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o another whrch may or may not have the potential for_dialogue?.

pkarely_iS-there an emergence of mutual trust and understanding.
"AWaresof.the historicity of the problem'and the long—v
Fystandlng tradltlon that teachlng is a nonreflectlve pro—>‘
f=551on4 Dave sees his relatlonshlp wrth teachers in terms of
~trying to overcome centurles of acceptance of thlngs as they
are and'moving toward a level*of ralslng“W1th/teachers the

fundamental educatlonal questlon of what do” we really want

for our chlldren.‘ However, over the %ASt two years thlS has

: happened in very few cases. As the number of technlcal

mechanlcal enCounters lncreased Dave became more and ‘more - -

FY

concerned.' He said, "I felt llke I was in a dark tunnel and

Y

:rcouldn‘t'see theiend Certlflcatlon regulatlons had changed

:“such that he had to provrde teachers w1th packages of flve

1

.courses before they could take 1nd1v1dual courses for cer—‘7

,;tlflcatlon credlt. Out of a sense’ of panlc as well as con—'
vcern for malntalnlng a prOgram and prov1alng somethlng for
teachers so they wouldn t ‘lose thelr attachment to the lnStl—_
‘tutlons, he found: hlmself maklng course commltments w1thout

x.;

‘ever really belng certaln 1f they would be: met Some coursesvu

couldn t even be prov1ded 1n name. Dave expressed the frus—'
tratlon of not seelng an end 1n srght or a v1s1ble Ilght at
‘the end of the tunnel.. For the past year he has groped rh
;the dark throwrng courses together for teachers and calllng
,them packages w1thout any long range v1ew._ He sees an urgentju

need to "stop it all"'ln order tOQreexamlne the meanlng of

1ntegratlon in contlnulng teacher educatlon gulded by a

©
P



SLtuatlons to uncover the meanlng of dlalogue.
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concernultifately for the deuelopment of‘childrene

In desc 1b1ng hlS consultat1Ve relatlonshlps with

‘ teachers Dave referred occa51oqglly to "reach;ng others":

We ended up in a long dlscuss1on on exceptlon—

- ality and gifted children ... so I was able to
.reach him:-by probing and talking in a very gen-
eral way about what he, was doing. _

/
... One of the thlngs we came to -realize was -
that most people cannot be reached 1nd1v1dually,
simply because of the time it would take. So we

. moved toward the notion of working with the
'bright lights' ... You want to identify the
movers in the system and to work through them
‘to reach more people. '

What lles beneath the word 'reach"° To-reach is in a real

sense to extend yourself outward to be other directed; to

'forget momentarlly dbout yoursekf, your position and status-

iin'life." As the lyrics’say, "Reach out and touch\somebody's

hand" ' The fulflllment of reachlng out is'being reaChed- as

.one reaches and touches another,,so ls he reached and touched

by the othgr.l There is a rec1proca1 nature to the reachlng

\

‘-:act, a dlalectlcal 1nterplay as’' a consultant trles to reach‘

a consultee and is in turn’ reached by hlm.f%When asked .about -

whether thelr "reachlng others" was ever rec1procated by

-"belng.reached by others" several 1nterV1ew part1c1pants

replled unhes1tat1ngly in the afflrmatlve but then confessed

" to hav1ng dlfflculty in artlculatlng "thlS central feature

._.;, this sense of mutuallty" -With that adm1551on we sus-

u)

Ipended but only temporarlly, further problng consultatlve a

.

|
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mmediately following the interviews even before'the
opportunlty to reflect on the 1nterv1ew process 1tself,‘a
brlef but memorable experlence served to conflrm for me how '
'eas11y the potentlal for dlalogue 1s aborted.' Eager to talk
'w1th a re51dent SOClOlongt about the research prOJect,eI |
presented him a- cdpy of the proposal and a p051t10n paper,
both of which represented a consmderable 1nvestment of tlme
and thought durlng my’ graduate studles program ‘I’had ex— .
preSSed to him the hope of" engaglng in a‘meanlngful dlscusslon
and a deeper sharlng of 1deas and 1nsxghts.

Three weeks passed before we met again. '.When‘asked'

N

about the p0551b111ty of gettlng together, hlS cryptlc reply

- was "Yes,_but I'm gonna come down hard on you'“, HlS response
plerCed through me,!at flrst leav1ng me feellng hurt and '
4

‘“afrald to ~open myself to him. But as I reflected on the res-

‘jponse ‘I felt sorry for a man. so mature cognltlvely and yet

7 80 puerlle 1n hls relatlonshlps with hthers.f I felt»sorryv

too for the teachers whOm he was encounterlng every week, and

‘probably puttlng down unknow1ngly as he had done w1th me. I.

I

1dreturned to my ertlng, more aware of the fraglllty of human _

'relatlonshlps and conv1nced of .the need to unpack the essentlal
/

' nature of dlalogue Wthh surpasses a- purely cognltlve ex—

change. I renewed my - lntentlon to plck up ‘on the brlef ref-
. <& .

erences to dlalogue made by the 1nterv1ew part1c1pants as I
,had Eegun to do w1th Dave.A Together with the other part1c1—

‘1pants, we looked ahead to the total group SeSSlonS as an

‘“opportunlty to reflect further together on the meanlng of
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Through the interviews we set out together to recover

>

i

~ the lived'sense of some experiences in consulting, to bring

to ‘the surface what educators have known, belleved and exper-

1enced ln consultlng w1th others and in seeklng consultatlon

'Furthermore, e attempted to uncover what lies

beneath the wrltten and spoken word in order to reveal some

fundamental~d1men51ons ofvhuman interaction in the context

of the continuing educatlon of teachers and admlnlstrators.,

In a concerted effort to search for the essentlal meanlng

v

of COnsultlng, we found‘ourselves examlning 51multaneouslyhthe' "?

s ,‘ “/_»

process of consultlng others -and belng consulted by them and ;"ﬁ:

acknowledglng a. fundamental dlalectlc at the deeper leVel of

intervieWs in terms of todching
helplng another to free hlmself
reachlng out to others

helping others to awaken and by

'_a,dialectical 1nterplay whlch clarified the'essential mutu- PRV
ﬂality'of authentic consultative

durlng the 1nterv1ews we grounded ourselves in a root sense

Thls was expressed*

Throughout the 1nterv1ews there shone through #f

-relationshlps.

repeatedly throughout the :25?’ 7

'and belng touched by another,:f'gf

and in the process freelng
and belng reached by others,

so d01ng hav1ng one ] own

Several tlmes

e .

'-of consultatlve competence, venturlng forth together and . S

fllllng with new meénlng tradltlonally unchallenged concepts.




‘]vconsultee to flnd hlS own answers _/To consult ‘, ln a

wzﬁand to partlclpate actlvely 1n "tunlng 1n" "llstenlng"ﬂqhd755ﬁ

“Ytant re connects w1th thr llved worlds of teachers and' : _‘rj;'
’Tvﬁrestores common ground w;
”ﬁ-;bond of partnersh1p<wh14h crosses both ways ln authentlc con- g

ZPDfﬁﬁundamentally rec1procal nondlrected énd nohcentred nature'¥7'

7ffof genuanefconsultlng Wthh has beeﬁboverlooked 1n past 1nves—_

"'Wfan&ahls relatlonshlpnw’\h others._

Contrary to the tradltlonal v1ew of consultant as an

‘4 o-

i”'gerpert who termlnates a relatlonshlp bY 1mp031ng a‘s°1Utl°n
’”j’to the problem of consultee, there emerged through the 1nter-4\\
g qV1ews repeated\gescrlptlons of consultant as copart1c1pant e
ltwho gradually “sllps 1nto the background"u "gets out of the ?:

'h_way"'and "moves-behlnd the scenes" as a- way of helplng the

,ﬁfundamental senSe,_to rellnqulsh a clalm to flnal eXPErtlse T

-~

\v. : "\-

n

-;f"mxrrorlng" : It 1s through such\engagements that a”consul-f"f'f;

[ > [rv . '-'r‘

th them S

o @
v

‘filgSultatlve relatlonshlps?and the need to exp&ore further the

\.
“c

]

‘%Etlgatlons of consultant—teacher relatlons.lehelr descrlptlons T

l‘ -

1 . .- .‘.v

e;fsenlor p051vions as admrnlstrators ana te cher educatorsiaﬁt'
. Voo b S N
,"’jggand hlgp academlc.quahlflcatlons z Implic1t 1n the lnter—'

The 1nberv1ew WLth Marge

‘ g A } .

Exwhﬁch strudk at the very*core of




. thls concept of a communlty of learners-'

:'7Qideeper,leVel of human relatlonshlps 1n teacher educatlon.j\

‘1\L,

":‘of self as separate from the who;e but who are motlvated by;l¢ff

"and for the recovery of wholenesst_

‘?;ther 1n mlndful concern of what orlents us td consult w1th

166"

s

I

Nobody is totally whole, but 1t is. that ong01ng
worklng on. the self,; learnlng to accept oneself
.and one 'S own weakness, and ‘learning ‘from others-
{through dlalogue, that dne movei to. become more"‘
'whole. . :

Each of the 1nterv1ew partlclpants conveyed a fundamentalh‘;ﬂ
bellef 1n thlS concept through Varled descrlptlons of wa _f-%
thelr own potentlal for reflectlpn and renewed actlon was,iif

enhanced through thelr consultatlve relatlonshlps w1th otherSgiﬁ

Repeatedly throughout the 1nterv1ews the sens1t1v1ty of the<

‘1nterv1ew part1c1pants to human needs revealed 1t§elf.~ The:_; e

emergent descrlptlons reflected consultgnts who are nelther'f

lnhlblted by flxed attltudes nor lmprlsoned by a conceptlon”

a s1ncere deSLre to help others and who recognlze the need

to establlsh communlty w1th others for thelr own development

Co

To draw a conclu51on from the 1nterv1ews about the real

i it \

hmeanlng of consultlng is to mlss the p01nt , Our consultatlve_

vy S £

\"'latlonshlps as pr1nc1pals,,superv1sors,,1nspectors and

'fteacher educators need to be talked about and explored fur—‘

!
it

f;teanhers The 1nterv1ews served merely as an 1nv1tatlon tof-”j

;Tflnqulre more 1nc1sxvely 1nto the llved worlds of consultants_*

.‘-\‘

;ffand teachers in the group sessrons so that we could ‘move® O"vf ;

1 ‘\ !

n{fward a further dlsclosure of the hldden mysterles at the \
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: . . , “%’W :
. SlX weeks follow1ng the wrltJng and dlstrlbutlon of the\

flnltlal draft of an lnterpretlve cummary of the lnterv1ews,.

ithe flrst of three group sessxons 1nvolv1ng 1nterV1ew part1c1—
h.pants took place._ The alms of these meetlngs were fourfoLd
. ! £’ .

'72: ;1Q"To ra;%sypersopaﬁ exPerlence to a hlghef 1nter—z“

: : '&ﬁ .“ ' [ :
T personal level Personal experlences 1n consultlng
- 2 R T o
"“waere brought to an 1n1t1al 1ntersubjkct1ve level

fﬁfwhen part1c1pants were 1nterv1ewed 1hd1v1dually, and

[ SO ‘.then to a second level wh=n these experlences were"f,J

\

e 1ntegrated 1nto a publlc_lntenpretlve summary.; In the‘:;

tftotal group se551ons, p'r,lclpants would be able tO\ ;f

’”;reflect tegether on thelr experlences and those of

~j‘w*others at a tﬁ%rd 1ev_-;;f 1ntersubject1ve relat:.cz%g;;3

- :shlps. v;_,‘( . ' .‘
a.25¥;To respond orally tO*the fﬁrst draft of/an 1nter—’jnf“"

.QpretiVe;summaryfoffthe_ﬁjv” 1nterv1ews.j From my
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ﬁr‘.l,“'ii“;f This was especially“important to further unpack the
true meanlng of dlalogue. n

“4;',To develop a plan of actlon for recastlng consulta—_

k3

;-‘\..- r‘Ph_'tlve relathDShlPS 1n contlnulng ‘teacher educatlon‘”

‘Thls goal was 1mportant 1n further recognltlon of

the lntersub]ectlve nature of the study and 1n par—;f,*

fdtlal fulflllment of the crltlcal dlmen51on of the g:;‘

' process of consc1entlzatlon.f It was hOped that each

;l.h'>hdssubsequent group se551on would advance the cause of

o iifmutual consc1ousness ralslng in a crltlcal sense.ﬁp

.-/ : L
To- that end the flrst two sess10ns were taoe recorded'“

w'?flé)'-':w1th a v1ew to analy21ng, edltlng and presentlng at,:
'hthe flnal group‘se551on as a ba81s for further dla—h?-f'
57Wilogue.‘ Allhthree sesshons‘were v1deotaped to catchff;
"Hmore fully the 1ntersub3ect1ve dynamlcs @f the ”
hzyresearch pro;/ct and to complement the wrltten deséjt”-

- w e ch.th.ons. ,l'-l: ” f. S v» ; N i‘ _‘-; R w{‘} N

For the saﬁe of rev1ty and readablllty, hlghllghts of

the group sessrgnso_lll be presented from my vantage p01nt

-“;fas researcher an' copartlclpant . As w1th the«lnterpretlve:b-"'

¥

‘~; summary, my feflectlve offerlngs cannot capture fully the
:group experlences as. llved However, any mlsrepresentatlons
'fof the perspectlves and experlences of other part1c1pants

“g‘would be clarlfled and corrected 1n the flnal group sess1on.;c_'

"'ghewFirSt'GroupySession1§ i Qj;gf7:1~*.kg . .u.‘;‘V"G, ot
"“fof Four Gf the 51x 1ntep31ew part1c1pants assembled for"‘

wf:gfthe three hours 1n the‘%%rst group SeSSlon, to be jolned by

%

4'%‘
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a, flfth part1c1pant for the last hour. The session beganirf'

Q

Lformally w1th my statement placmng the 1nterv1ews in the
'jh:w1der context of the total study, empha51z1ng the’rmportance
'hwof further explorlng together meanlngs of consultlng w1th1n3
tconcrete 51tuat10ns. I reempha51zed what had been stated
v?ln a letter accompanylng the lnterpretlve summary, namely
that thls was nelther a group 1nterv1ew in- the tradltlonal

"sense nor an 1nterrogatlon, but rather that the 1ntent was.*

{f*f]'f_;to,engage ln authentlc conversatlon.' I ;nV1ted part;c1pantsf

to clarlfgﬁthelr experlences artlculated ln the interyiews,: X
*@Yto let other personal experlences speak, and to,comment‘ontv"

1-or questlon Ehe experlences and responses of other part1c1—-'l~a

Sl R

pants at any tlme. Part1c1pants were assured from the outset
’ V:’that any request for'confidentlallty WOuld Be respected 1n

; ‘;n}both the edlted v1d%otape and the flnal draft of the dlsser— L

£

”f-tatlon.._ " S I e e e

_ The se531on contlnued w1th a brlef presentatlonswhere I
-3 :

']relterated several themes that emerged from each 1nterv1ew-»"~rﬁ

.as I reread the two hundred flfty pages of transcrlpts durlng

A

‘"7the week prlor to the sess1on. My 1ntents were to present oh;"f

1
i C

7fora11y the essence of each 1nterv1ew from my vantage;pornt,-
. P

” to prov1de somethlng of the context Wthh had been partlally ":
_ . .

"gfdeleted 1n the process of 1nt'rpretat10n, and to acknowledge‘ﬂ*

‘ff,publlcly the aJor contrlbutio ,of each partlclpant to the N

- study.' Wlth my lnltlal re v1ew f two themespln the 1nter-’
v140~w1th Karen, namely the “crea"ve fordgi whlch keeps her
. _ e

“;school allve and the structure of famlly" n
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_whlch underlles her consultatlve relatlonshlps with her
‘teachers, a, group dynamlc b gan to emerge. Karen, w1thout.
"heSLtatlon, elaborated on. jiese themes and her comments ln
_turn prompted Jean,,Marge and myself to questlon the mean~:
‘1ng of her reSponse Already there was an early 1nd1catlon _C

of a spontaneous leW1ng and exchange of thoughts rather than

domlnatlon by one part1c1pant B :l-"e' B

Fﬁg%her UnpaCking the‘Meaning of Dialogue .
Lo . : R \:-A'” .‘ ” . . ) : .

My partlcular 1nterest was. that the group se551ons -

would help to 1llum1n?te further the meanlng of dlalogue 1ni

”,ﬁ~'the context of consultr%g.' Early 1n the flrst se551on before ;

th@» i

p11c1tly, se&eral 1nteractlons took pLace Wthh exempll
S V) '.5' CoE .

the conversatmonal mgture of the grdﬁpﬁméetlngs-, So 1nstead

s of theor121ng aboutr let the examples speak i

o S.;,

‘l} Excerpt from e Flrst Se551on,-A%E§pd1x D)

L ..o
¢

'ffBasil:'; I really did want to start by Just rev1ew1ng the‘

_,,thlngs that I found“espec1ally pertlnent in each )
,‘qlnterv1ew .80 ‘I will begin with Karen flrst e ;'gﬁwnf
. Karen descrlbed somethlng ‘that. I thought was really
ST lmportant ... that there Hhas to be.a. creative force .-
. in" the school to‘keep it alive and vital. And- then
- -she went on’ ‘to,talk about the,nnderlylng structure
“of frlendshlp and of family in. her ‘school ... I
f;thought it-was a very lmportant statement because
‘invariably the ‘definitions @fF consulting and all"
v the latest theorles of consultlng still talk about
g relationship of workers*.._ ‘No’ one really has o
: ~Qdescr1bed consultlng,‘at least from: my- review of
_.,{gthe 11térature, 'in terms of the relatlonshlp of -
.~ .friends. ' ‘And that really came through your 1nter—
_‘ﬂVlew, ‘that in-your. school ;;.,lt is: much deeper than-
g -a relatlonshlp of workersx, Ypu said: 'We can laugh

i
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o SR together, we can cry together, we can celebrate
- "7 together. . Therg is openness, -there is honesty.
' These are: thln . that you wouldn't assoc1ate w1th
.typlcal worklng relatlonshlps. That is one thing
© “that really struck me.. Oh. yes, you sald. 'Funda-
"mental to the success. of relationships with my
teachers is~ the ablllty to be friends as well as
workers ' : : o

Karen;- "I had grown dp-in thlS school ‘ I'had attended this.
.. same school al d this sense of family was there I
T w*thln ‘because ‘there was always a. small staff and

5

be much easier to malntaln that ‘type of

" \nshlp with a small sbaﬁf of fifteen ...

Qnyyou are smaller ‘and .you are» drklng in closer
). yo@ﬁcan t-escape . from.the everyday ‘relation—"

v"and from all-of the happenlngs that occur over. .

- iperlod of tlme - IR ‘_‘
Jean: | But now, for that to be valid, —‘here goes the. crltrc
., again - I would have to khow w at you mean by~va oM
+ . definition of 'famlly .Family to me is closer

than that. That is'my deflnltlon of family. A
consultant.who consults with a larger number could
" never phy51cally pos51bly reach that" depth of famlly.
‘You. only achieve that in rare occasions. T don't
know about you, Marge, but I know I couldn t develop
.'that type of relatlonshlp. ‘ ,

s

R

'NWell, that is why I say 1t is unlque to the small
%school.v' ‘ , S

el . e o
”But does that necessarlly make a& successful7 ,

No, not necessarlly R There has been that openness X
and a sharlng . that is why it~ has to me  the con-.

. ~cept of a famlly situation becauseé of the sharing
“‘that goes on - the: sharing. of responSLblllty -and.
the fact that they are willing to work tOgether P

- and I have been at schools where there isn't any

f-communlcatlon, where. you wouldn't "’ ‘’knock .at the. other

" person's door and go in: and start to talk about what
. that person is doing ‘... But that isn"t the problem:
R R ~ .-in’ the school where I- am. . ‘And what I noticed ... is
S RS . that- every new person that comes. in after awhile fltS
~ . i s.ipn and becomes a part:of the. whole :,;'there isn't
. -somebody" 1éft out here ... they are plcked up- by ,
.. the group and : they are accepted by the .group.. Every-
S body ‘Looks on. them  as worthwhlle aﬁ ; ffer awhile * « .
“they are flttlng rlght 1n as if. they had been there-
_all along.;ﬁ : _ BT

9

“Marge{“‘Karen, I thlnk I'm hearlng where you are comlng from
S Lbut: I thlnk I agree also w1th Jean., I thlnk that my
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- S
o L

1dea of a famlly conjures UR, a. lot more energy in-
vested in a small unit. I think probably, as I- hear
you speaklng, I would say you would have a lot of
characterlstlcs ‘that would belong to a famlly, like
. SR ~a family, but definitely not a family. I'woulédn't
s o ;. think it a famlly situation. . I don't amow-any work-
: ' l - ing situation that I had that would take as much
' energy as the investment of’ energy 1n the: single
family. From that point of view, I*wéuld say that
you have a lot: of characterlstlcs of family, as I
‘think are in any kind -of group -situation. I would say
" a lot of the classes that: I have:. haﬁ ‘would - have ‘haa .
a Tot of things that you are talking about ... I ~ . - |
would say that it was llke a famlly too, but dEfln"ﬁyﬂfﬁ
'itely_not a famlly.

You know the part that bothers me, Karen, and belng
the open person that I am I thlnk that I'll tell
you this. I wouldn't fit in there because being
the very individualistic person that I am, I wouldn't
. fit into the moulds. I would cause big problems. And
o 5 how uncomfortable could they make it for a stranger .l
LNl I buy the idea that if you want to have growth, you
S thave. got to have;’ not dissatisfaction, but you must
have “a dissenting voice of some sort that acts like
L. . . a cop#®iehce with the others and if they are in the
6. .comfo fable pew, then I question. the growth. . I'd
questlon the validity of what somebody. would call
'growth" ).; Basil, we are not dlgre551ng too much

©. -are we° s f"' T » P : \& e
~« v Basil: - _No, - because I wrote'down the word.'complexity',and.° '
: " that 1swreally what is comlngag& Qng e three

-~ of! you‘-.&eally the complex isste €§hti#uman rela-
‘_tlonshlpils :and yet- the research and - the literature/
on consultlng would’lead one to thlnk that it is just,
- , a -very simple matter of ‘carrying out these - steps or
e jj hav1ng these skills and you can do it ..« ' The message
R T .. that is also coming through to me &h@ugh in yqﬂr s
L and 1n Marge's questlonlng of Jean is’ ‘the nece551ty
;shlps . We tend 3
«lmlnatlng 1t

I to thlnk of overcomlng'stress an;

- Jeans: -Yes, you can use 1t._ It is the challenge that leaps -
R ‘up - and” grabs you by 'the nose when somebody. dlsagrees
, with you: Immedlately -you say, 'Oh my God, ‘I'm not
.o as correct. as I ‘thought I was.' ‘And I am.sure in
h your classes, Marge, it was the person that sort of,
notddlsagreed with you totally, but put’you on your
.. mettle when they offered ‘you- suggestlons or madq
suggestlons that . pOSSlbly ‘didn't quite fit in with:
- what you were saying ... And I think- it makes’ the
person who is trylng to help another examlne all
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possible avenues. You can never exhaust them all.

But that is subconscious most of the time. You' are
. not even .aware that you are dolng it, but it is a
My factor.”' : :

These segments capture in some way the lnner dynamlc that'

oreValled in the flrst grouo se551on, whlch was characterlzed
' ‘:) - Y )

‘by openness, sharlng, ana mutual respect w1thout any fear of
belng put down. What ls 1mportant~1s not so much the words
themselves but what is sald 1n and through the conversatlon.

Almost from the outset there was a glve and take, such that an

e et
'out51de observer’would not have known.who had 1n1t1ated the-

&

'sess1on, who was 1nterv1eW1ng whom, or who, if anyone, was -
leadlng the dlscu551on.' The descrlptlon of a rec1proc1ty of
‘perspectlves prov1ded by Schutz very aptly descrlbes the
nature of the 1ntersubject1ve relatlonshlp thusfar.v - N

v the ‘alteration of speaklng and llstenlng in whlch
. the development of an ‘argument is not fixed in the -

.~ -mind\$f one speaker but rather iswtaken up by various
-speakkrs, each’ glvlng it some dlrectlon, plcklng up .
1deas and carrylng them along (1970 148) - o

: : p
-.By way. of mov1ng toward deeper reflectlon, I p01nted out

13

one of the gaps’in the 1ntervrews, namely, the fallure to
: [

:pursue 1n depth the meanlng of dlalogue. vI'recalled the‘brief;

v references made durlng the 1nterv1ews.ﬂ

""If the talk has any depth ‘there must be a sharlng
- of feellngs ... the mutual expression of the

unlque feellngs ln each of us." (Lllllan)
'ﬂ; PR "A mutual feellng out and’ testlng e eyeball to.
o eyeball . (Jean) R o

"A g1v1ng ap of oneself' a commltment to hear, to .
llstenlng to what SOmeone else has to say " (Dave);

*“Based on a mutualropenness to learnlng - a’ process
through which one's faith ln self 1s restored "o
(Karen) o .
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"A mutual sharlng and flow1ng of insights so that
new 1n51ghts emerge for each from the flow." (Marge)

Jean declared almost 1mmed1ately that 1t was my respon51blllty

ﬁlews and that out of

to push them'further during the lntei
'kindness,I had failed to do so. In turn, I called upon the ﬁ'"
”group to push beyond thelr initial descrlptlons and. prov1ded

a context for reflectlon by asklng deliberately about the inter-
—\\

B N e
ta
- i

- ia

view process 1tself

" The 1nv1tatlon to reflect on the 1ntenV1ews in terms of
g

‘authentlc dlalogue ylelded several 1nter%st1ng insights.
Flrstly, there was general agreement that the 1nterv1ews’were
- not dlaloglcal because I was, for the gost part a passive d
listener. As Jean descrlbed lt | | | |

~You asked for recall and recapture and that's what
it was ... you gave me a few guidelines and then

let mé go. . And I went ... I didn't dialogue with- '
you durlng the 1nterv1ews, I dlalogued with myself.

ﬂ;For Jean, as for the dther part1c1pants,\the 1nterv1ews
IR :
encouraged self—reflectlon, they prov1ded an occasion for

turnlng 1nward moreso than outward to others.
From Marge s vantage p01nt there wasn t, a ‘sense of

: mutual gav1ng of,ldeas but.rather”my p051ng»questions and'

,acceptlng her answers. She felt at tlmes durlng the 1nterv1ews
_ '\ _ (
‘that she was belng watched and looked through ~ M&;ge s com—

" ments’ brought 1mmed1ately to mlnd Splegelberg s (1973) con-
‘trlbutlon to our understandlng of the basrc structure of a- R
"we—relatlonshlp"- partlcularly hls recognltlon of the- need ‘

<

ffor a relatlonshlp to be relnforced by the trust and the bellef

K

'that one' s contrlbutlon 1s belng rec1procated -'Marge s
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reflection served to clarifyrfor us the importance of sharing
and cbparticipating in the experiences of the other in gen-

uine'dialOgue. . ‘At that point I recollected being more of a

participant obserweriof experiences during the interviews.
,rather than a copartlclpant.y While.I listened to others'
.experlences I did not share mine .as frequently, conscrous of
the dangers of 1mp051ng my framework on thelr llved exper-

‘1ences and determlnlng the structure of the 1nterv1ews.- In

*

retrospect .my part1c1patlon in the 1nterv1ews was: 1n the form ybg

of llstenlng lnte\tly\to what was belng sald for’cues to push

4further and deeper 1nto lived experlences. B

\ ’ ’ RN

. Our initial reflectlons onv the 1nterv1ew process enabled

us to explore further the meanlng of dlalogue by examlnlng

fsome 1nteractlons Wthh fell short of dlalogue. Through these ﬁ

- - N R %
- reflections. emerged a dlalectlcal 1nterp1ay which. became even

©

more ev1dent in subsequent group se551ons._'

vVerification’
' I P : o .

\\‘ Psathas (1973) posed a questlon which must bearaised‘in,

H

any phenomenologlcally orlented 1nvest1gatlon- Woulddothers-~

not dlrectly knowledgeable about the spec1flc llfe~world belng

M

,observed be able to understand what the researcher was seeing

-]

':vwhen confronted w1th the reallty of the events belmg descr1bed°

Beyond any doubt, the part1¢1pants 1n thelr own unmque ways

'”answered thls questlon afflrmatlvely,_thus prov1d1ng verlflca-

tlon of the lnterpretlve descrlptlons.' Marge ‘%or example,

'recalled her flrst readlng of the ‘initial summary of the 1nter—'
v;ews:,‘iy T Ty L
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(s . . , ‘
.1 really felt!very close to everyone, and I thought
that I have had an experience like Jean, I have had
an experience like Karen ... like Lillian ... like
Dave. And I wanted‘tojtell more stories because I
~have very yivid:ons? . like theirs. That was my
first reaction wheng I perused very quickly the first
run through. And I thought, 'Well, gosh, I've heard
of this before. I have been through that before in
different ways. ' '_ - } :

So too with the other part101pants who felt very conscrous”

\\of a klnshlp ,and,an ldenﬁﬁty with the experlences of others

as they read the first draft. For them, the interpretive
' & — /o ’

' descriptions of others' lived experiences were consistent

rand made sense. ' Lo

sat1$n 1nto ‘the: meanlng of dlalogue by reflectlw

"three hour, evenlng se‘SIOn.

The Second Group Session |

' -Th‘e‘

i
session- was held three weeks later b} whlch

4

ytime I had" completed the fnrst draft of Chapters II and III

- of the dlssertatlon.« I. therefere seLzed the opportunrty for

part1C1pants to respond to and elaborate on some. oﬁ the major
( v

themes whlch emerged frqm my theoretlcal exploratlons taklng
- place sxmultaneously with the phenomenologlcally orlented y

flnvestlgatlon.-;In addltlon, we pushed further our ]Olnt explor—

g on the group

sess;ons themselves.\ Four partlclpants took pa/t ln thls

.

I began py asklng a prellmlnary questlon -~ Where are we

fln our thanklng about cdnsultlng in educatlon7 - and by '. -,\

restatlng the common elements whlch Had emerged from my . 1‘-,
o 4

7b1nvestlgatlon,of domlnant theoretlcal perspectlves.» These{had

been presented to the group in p01nted wrltten %orm at the f.guv

‘end of the flrst se551on fpr thelr comments. I descrlbed the '

Y - * .
s R o /.
- o ) — . - i
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dominant view of consulting as a relationship of workers in

which the consultant transfers knowledge and skills to solve

Fcurrent‘problems within the consultee's professional.function—

ing. I also emphaSLZed that thls v1ew of consulting contrasted

remarkably wrth the views expressed durlng the 1nterv1ews -

B namely that consult;ng 1s‘a_human relatronshlp whereln partici-

-,of questlonlng the system. As Marge expressed 1t.

A we questloned together the narrow traqg

L)

pants reflect together,yeXpressAthemselves and free themselves.

I attempted to convey .to participants thatﬂtheir/;ieWS of confh

’sulting as revealed~through the intervieWS‘represented~a sig—

nlflcant advancement from tne 1nstrumentalist views which have

prevalled in tradltlonal consultlngﬂrelatlonshlps in edncatlon. -
In the’ dlscu551on that followed, partlclpants acknowledgedl

that the view of consultlng as. a worklng relatlonshlp ‘had. some

valldlty but was ‘a restrlcted view- whlch falled to account for .

the,freelng element whlch lS fundamental in a human relatlon~ )

\\,\\

Shlp. They rejected What they saw as the emergent purpose of_

N

consultlng, namely, to adapt to the system expandlng further

‘on their own consultatlve relatlonshlps w1th teachers 1n terms'

4'/ )

. //'
If your purpose as consultant is to get the consul- L
tee to adapt to the-systém, then you take away the. o

‘underpinning for creative. thought ... If we are just
helping. teachers to: adapt then we are taklng away..
an opportunity for them to .do something more for
themselves and for thelr chlldren.»

o

3

LT ‘,;.,’,;" - “‘3{‘
su tlng, we clarlfled our : :

» ,‘%, @f‘

vtlon for teacher eduéatlon. ‘Lil&ia»'andfMaf%e elaborated on

Lot

"ﬂ,the ﬁreelng element 'as paramount for teachers to try new Waysy"

to meet ever changlng needs. For them, consultang ls not
. ¥ | .
» i

. . T P . . v . N .
[ ) | - b 4
DN S . S ooy .
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§ contlnual asklng and searchlng w1th1n the self that never ends.

g‘w1th the group about Habermas"theory of th/ duallsm between ;' “r

“?worklng relatlonshlps. My thoughts 1n‘turn called

~others or‘helping\themmﬁj

schools, pre schools and w1th parents,'where ln all cases

51mllar needs emerged whlch revealed a “hunger for the human *l’

““,’0“' . ' ‘. . " " "v ' ' ' ) 178
presenting methodologies,'as has beeh{a7pfiﬁary1goal*of pre-
\n N b [ .

g education programs; rather at

serv1ce -and 1n—serv1ce teachg
& .

the heart of consultlng is W‘~{ing the teacher to free herself

so that she w1ll find her{q' thodologles Karen admltted

@ T
3

to questlonlng even the m g of teachyhg and comlng to

A i

solve theirFOWn problems.' It is a-

o

I

Embedded in the dlscu351on at thls p01nt which flowed from an

1

examlnatlon of the currently accepted deflnltlon of oonsultlng

was an advanced\concept of consultlng as a llVlng relatlonshlp L
between two developlngepeople, each ataa unlque level but sharlng

=y

“a v1ew of the relatlonshlp as a p tehtlallty for new learnlng.

ey b
=

w The thoughts expressed by Kaﬁen,bLlllian and Marge calle\\\‘

lmmedlately to mlnd Haber?as v1eh of a crlsls 1n human ‘rela—:

s
ot

tlonshlps ev1denc by a growrng‘dlsregard foz the ba51c

ER

'elements of lntersubjectlve communlcatlon- ‘ talked openly

N
Ny

thoughts from others. Marge reflected openly aboutrherére-ffﬂﬂ
, Vg
cent consultlng experlencesgln ﬁechnlcal SChoqls, hospltals,

LT




‘1aspects The concerna whlch Marge has 11c1ted 1n her con—ff
\ :

,‘sultat1Ve relatlonshlps are fundamentably human concernsvff?ji5
EB : A,

‘1centre1ng.pn‘tﬁe<guestlons,"Where am I and whereLam I g01ng N

’A e

ln my relatlonshlps w1th other people’"» In these drverse 51tu-51 R

',;atlons, Marge heard a common cry for help 1n communlcatlng f' et
. SR e Y / o : : ‘v,g,_ﬂfl»f'; : |
*jw1th others and 1n deallng with stress, crles whlch were ex—*v],;~j,h s

RO ol ¢ SRR AL
”jpre551ons of deep feellngs of powerlessness., ThlS belng the :'ﬂfljf'fi‘
hig_,case, the,frequent requests of consultants for*technlques and |

IR
T iy o

e

methodologlesrcan be 1nter reted as a cover ‘or’ dfiurtaln,_,‘,

under and behlnd whlch are deeper level and fundamentally

]’x . . i'

human concerns.~ Part1c1pants 1n the second’se551on felt there

}O

was nelther foundatlon for tralnlng consultants merely to

’:;solve work problems nor justlflcatlon for 1nstrumental actlon

.: . #

becomlng more and more prescrlptlve for communlcatlve 1nter—'

iw‘actlon to the p01nt of 1gnor1ngtba51c human needs.L;Ibe‘fl""'

..

As the second se531on progressed there was a merglng of

N j y 8 » ; N » Cd

perspectlves and ‘an exten51bn\of common ground.ﬁ As I recol—;hf';g/\‘ff

lect thls sessron, I am remlnded of thé wrltlngs of Merleau-;:

T

'fff; Ponty, an ex15tent1al phenomenologlst whose 1nterest ln com—

.;. K .
By ‘(“..

munlcatlon was grounded 1n the llved worlds of 1ntersubjectlve SR

experlence.-'In hl gphenomenologlcal 1nvest1gatlon of percep—f

'tlon, Merleau—Ponty attempted to explore the ba51c stratum in» our

o I
N,

experlence of the world as 1t 1s glven and descrlbed the moment\v;

<

of dlalogue as follows A - S
= o ‘ L BT IR S : SR
3 .,]}In the experlence of dlalogue there 1s constltuted SRR
< . between ‘the other person ‘and myself a common groundj < .o
S amy thoughts and his are’ 1nterwoven into a 51ng1e,,?v, ‘o -
2. fabric; my words and’ those of my interlocutor .are

,V’Mcalled forth by the state of dlSCUSSlOD, and they
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are Lnserted 1&%0 a’ shared operatlon of whrch

'f\&:f ‘nleither of us is: the creator.v We-haye here o

s .duall being, where the othet\is for me' no longert
ﬁf'f\a\merg‘blt of behavrour in- transcendental S T s
- ofield, nor T 1n “Hisjy: we<are celIaborators for - _f 733;'V.“:l;"ﬂ73
i x‘each other Ain: consummate re01pr001ty.a\0ur per—li T e
T spectlves merge ‘into each other: and‘we-co -exist 4
' through a. common world (1964 354) SO e ‘
: '&~ B LR e
For Merleau—Ponty 1t is through dlalogue that we are freed yf-j-;jj

. i\ q i 7 . S L L T

from ourselves. Wheh another person ralses ob]ectlons to ; ;
what I say, he _bfws from me thoughts whlch I had no 1dea I o .
possessed As I lend;‘“' thoughts, he makes me thlnk too.;,: e

But lt 1s only later after hav;ng w1thdrawn from dlalogue 5qs?'ﬂ

TR

that I can relntegrate 1t 1nto my llfe-‘f”;‘“”"‘

Durlng the second se551on, thoughts expressed by other

part1c1pant5jremlnded me agaln of the 1nterv1ews themselvesq

"whereln there were repeated chali%f,e': g'~e tradltlonal ~fg»f
T : ) Y a i A vl /

concept of competency/”nd where wh t was not sald\was as

g ‘:iv/~ . e : S e

I recalled for them that there were.w,

'_1“ e \). .

few lf any references to prerequlslte consultlng SklllS, spec—

lflC techniques, or: problem—solv1ng strategles ln the lnter—l

g

v1ews.: Thelr recollectlons offconsultatlve relatlonshlps wrthiki

' technlcal mechanlcal encoun— S .

N . ""v. Y

teachers went much deeoer thi

-ters. More clearly than before, I saw the 1nterv1ews ln a
' gnew llght :reveallng a shared perspectlve on/consultlng as a

\

llVlng act, al relatlonshlp between people W1th unlque culturalg;h
Ty

hlstorles but wrth shared meanlngs. The emergence of a commonkv

e "

perspectlve conflrmed for me that together we are transcendrng ‘Yii
. 'i A . S
a technlcal compeﬁency based?orlentatlon:to consuitlng w1th '1I;J*ka
» BN teachers and 1ndeed w1th one another._fftf A e ";T7[w

"To be there totally w1th the person and then to llsten"g

ST R R T T e IR R e TR A T TR




“ﬁﬁyand to feel somethlng yourself u.In Marge s brlef but thought—-j:
”fful reéponse to my questlon of what are the fundamental com—s

uﬁqf.petencles, there emerges the human element in: the conshltlng jf[/u

'“&process/i»The foundatlonal requlrements of authentlc consulta—

hnftrve relatlonshlps are“to convey to the consultee that you'

‘uy‘respect hln as a human belng who can answer hls own problems

)n;Eand then to establlsh a contextual framework w1th1n whlch he‘mf

,/

'Jncanlflnd hlS own answers.; These were conflrmed by Lllllan andv‘

A e ‘
Karen who sald respectlvely that "Teachers need someone»to bef S
/lleve they can,do lt and evoke 1t" and ”All we can do 1s to‘"

\ R A . L “’

help teachers to flnd thelr own answers.u;*f“’~~‘”{;ﬁ;f[/[ipfn,.

LOOkl%g in retrdspect there&was at thlS p01nt 1n the;}frf;_55e5b
':”~second seSSLOn/an establlshment of common ground The°foun SR
o N - ’/ :

‘;{*Fﬂﬁof us stood if agreement that the empha31s on competenc1es 1n_'
'“Q_a techplcal s,Pse stands 1n the»

:,y of’true consultlng by
"7fjserv14g to m‘Jtlfy power relatlonshlps, perpetuate control,‘,=7

\

fand block dlscu551on about personal and 5001al needs.o‘i__f"v

Lot

A

L “\ o -
.,sensed very clearly an emerglng re01proc1ty of perspect1ves,,~

i G*ﬂVfas each part1c1pant led another 1n new dlrectlons._ However,

B

‘tlfrthls level of 1ntersubject1v1ty was not malntalned.g-Conscrousa‘&

if!f‘the fact that thlS would be the last opportunlty for group fjggflif

e"refle tion for several months,,I became concerned that some-v‘Vv

i}

questlons would not be dlscussed. Thereforeﬂﬁffy

ﬁiaddltlonal ky

tflwhat had develope_\thusfar as a recrprocal relatlonshlp changed

ffsomewhat as I began t\\dlrect spe01f1c questlons on areas Wthh
'k

;fI had earller thought through but“had not yet addressed w1th

the group I wanted very much to know what 1t was . llke for bhffnf




R

”.The-Third Group3Ses3ibn__

"1Idur1ng the pro;ect, I ralsed the 1ssue of the cultural hls—:'.

vl{attempted to make problemat1qgspec1f1c descrlptlons whlch

hfjthe pos51b111ty of one person freelng another.f Karen had

f"My alm 1s to freé the teachers" and posed the questlon of

] &
L r\
R
{

others to part1c1pate np the progect and whether part1c1pants

n

tlons became the'extended agenda for a. thlrd se551on.m. Y

s
AN

i

i\

s

S . ; \
By way of anulry lnto what happened to partlclpants

«zg‘qarry whlch are often absorbed w1thout questlon ng., To ralse

TN
\

_the 1ssue of prejudlces perpetuated by language uSage,T"

e

f;part1c1pants had used.’ I recalled for Llllnan her statement"f

T a

'<;Esa1d "Teachers have to be the centre cog" andJMarge,, IQ:*"

_-have moved from consultant dlrectlon toward a consultee—w

%llClt meanlngs, I wondered aloud 1f the concepts of centrelng
Loy :

SRR

e

;consc1oush%ss had”chahged ln any way thusfar., These cues—5‘{ ,"”

& dlrected model v In order to brlng to the surface thelr rm—“

fl[fsultatlve relatlonshlps. I also asked part1c1pants 1f they ”“h

ffound themselves challenglng thelr taken—for granted assump—"'

““ﬁtlons durlng the progect., Thelr responses were espec1ally Tf

"7”f}and dlrectedness helped advance the cause of dlalogue 1n con—t o

A :
e

Marge recalled a feellng of Stlll dEVeloplng when she{;?eif:'

")'
i

~,_f1rst read the transcrlpt of her 1nterv1ews.l But also she?yji

i

”~lfhad a VlVld mental plcture on flrst readlng my 1nterpret1vel7

' gsummary whlch she felt should be sharedf

v_~ﬂ e ”ﬁqﬁtff:' o
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V,..l AT felt llke a llttl@ dalsy bel g torn apart
g.;‘_‘.__;and I dldn t-like it- wes it was llke aking. every.
Sl T aspy :ct of ‘Wwhat I con51der Very. person l/and taklng’ ,
T S S 1t o apart.. It was almost.as if- somethlng was gone»‘”

.. . - ‘from me. I had a feelihg of emptiness when.I" read
R R S 1, I that. my total approach = which. to''me is: very
RIS :i»fsacred when you are dealing thh pecple, ‘was be1ng°
"jrepresented this way. I Ffelt a- strange reactlon -
_ ~almost hurtful - to see it, all down on paper.» I
"-}:wasn t happy w1th 1t. e _«ﬁs , ‘
;Marge s account of what lt was llke to~readnqr lnter—-,

'agpretatloﬁ of her llved experlences 1s lmportant for several.
*g?reasons.; Flrstly, 1n a deeply personal way she made expllc1t
igthe limltatlons of language 1n the act of 1nterpretatlon, such’
ibpfthat any 1nterpretatlon of experlencehls necessarlly a frag— -
\f;dmentatlon of that experlence. Bergson (1910) flrst broughtfd“
{.attentlon to the phenomenon of the paradox 1n trylng to
"ﬁ,capture 1nner duree;‘or 1nner tlme consc1ousness, w1th the
Rionly means we have to do so, namely external language.-'
vaecause of the 1ntr1n51c nature of 11ved experlence and the¢.

TR v,9~~ - _ .
”{fact that language neatly separazes experlence 1nto blocks'j‘j

1nner duree completely as_)i

: rexperlenced always fall As Marge herself said. "You never.fv

‘;of reallty, attempts to descrlbe

‘.

’:iexperlence it the way 1t 1s wrltten"“'expre551ng p01gnantly,‘}‘

. SR e
w

‘-fthe 1nherent potentlal 1n language for dlstortlng llveo'axper—'>; ‘{7’

'-fhblences.i And yet Whlle becomlng more consc1ous of thls fact

flwe come to a new awareness of the need to contlnue our attempts i
R : :

-ffto descrlbe the feellng;_the depth and the wholeness of con-

“sc1ous experlence.,;vdﬁ.f,m-fg4ﬂljyugff_*ﬁ_ffﬂg=ff‘;ﬂ7fw5”f7_1\f

Indeed, ovej a perlod of several months as we probed ‘-ff

’“7f;our experlences ogether to uncover the essentlal meanlng

v”f“of consultlng, we were haunted by th1' recurrlng problem
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whlch we were now openly add&gssxng By a551gn1ng words tp

9

:;the essentlals of consultatlve relatlohshlps we were convert~

‘”“1ng 1nto dlscrete entltles what we experlenced much moreT

1

- dynamlcagdy and hollstlcally.ﬁ Thus we' came to admlt that

T

v-what 1s essentlal about human relatlonshlps such as consultlng

e N
‘ may be beyond words.m To acknowledge thls was not-to~re51gn
vourselves to*absolute sllence, but on the contrary to recog—.

‘“,niaetthathhat;maybbe_unspeakable demands a hearlng and must
,d‘béaspokentﬁvAs‘Denton has sard, "We dwell'ln a world that can
t;never fully be worded though 1t awalts our’ worklng for 1ts_
V’J:dlsclosure“ (1974 113= 114) |
| The thlrd se551on endede1th the’jOlnt recognltlon of:
hthe need for a pian of actlon as a follow—up to the 1nvestr—~:
‘fgatlon. ’lhere were several suggestlons for transformlng con— o
:.‘isultatlve relatlonshlps ln contlnulng teacher educatlon whlch
”'werenlncorporated in the ‘next chapter. It was recognlzed
ﬂ.that a deeper 1nvest1gatlon 1nto the essentlal grounds of

./‘ e

'*;relatlonéhlps 1n teacher educatlon 1s a necessary precondltlon
S IR s o
fyfor establlshlng genulne 1ntersubject1ve and emanc1patory dla—e- .
."logue w1th teachers and is a foundatlo& for Lransformlng teacher

>feducatlon programs. A detalled plan of actlon womld requlre

;Qtycon51derable thoughtfulness. Thls would be the goal of on-’“'

B

1nrg01ng group meetlngs.ffvit» lgj,-}7@?j””.

- 4 : : EERE, . "

8



”%,engaged 1n consultative relatlonshlp!W’ A 51tuatlonal 1n—'

A FRAMEWORK FOR THE SITUATIONAL IN UIRY l S ]”
v- ‘N‘ T R N . .

i S . @

Thdsfar thls chapter has descrlbed an lnltlal 1nqu1ry N

"4lnto the meanlng of consultlng in concrete 51tuatlons in v"
- oy
iwhlch educatlonal admlnlstrators and teacher educators have on

Y

v'qulry has been carrled out to complement the theoretlcal"

;flnvestlgatlon Wthh was descrlbed 1n the two prev1ous chap—'

+

-rters. However,‘thls practlcal dlmen51on of the study also

X

'requlred a. theoretlcal framework,' ThlS chapter concludes

'jw1th an examlnatlon of a conceptual framework for the\SLt-

? ]

'Ld‘uatlonal 1nqu1ry as prov1ded by phenomenology 5_5J'

L 7

‘A”Phenomenologicaldorientation -

- Because of 1ts 1nherent potentlal for maklng expllcltv
‘:1the essentlal nature of conSultatlve relatlonshlps in educa— ;

"ftlon whlch has remalned hldden 1n tradltlonaf research

'StUdleS, a phenomenologlcal orlentatlon was adopted for the oo

"n:SLtuatlonal lnqulry.. The domlnance of emplrlcal/analztlc

‘research orlentatlons has served to confuse the essentlal

ipo sl

_Imeanlng of consultlng w1th°what consdltants do, w1th the roles

1'-,they play,,and w1th the express ; eeds of consultees. Mor_—'
wlover, 1t has prevented 1nqu1ry lnto the deeper meanlng of
'authentlc dlalogue ln consultlng 51tuat10ns. The 1nablllty

of tradltlonal research orlentatlons to examlne consultatlve S

f,'relatlonshlps pre theoretlcally has perpetuated the problem‘l:

'ilof the concq@lment of ‘the meanlng and 51gn1f1cance of con—a-

lfsultlng.
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' Using a phenomenological‘orientationr we were challenged

. ake a consc1ous and contlnuous effort to push a51de

o
’f},," L N

'jV}stlc SChemes, categorles and models, to move from a:

‘..n«;“,‘ii*’:’ié“"?,r. ¢ 4 i
AU 8

w to a pre—theoretlc level to push beyond a stract

;ntheo 121ng to the reallty of lived experlences We suspended'

“a,

1nterest in generatlng}deflnltlons, in descrlblng character—

1

f~1st1c attltudes and behav1ours ofuconsultants and 1n 1den—

[

'vtlfylng prerequlslte competen01es and stages of consultlng

ngrom a phenomenologlcal perspectlve, these woul have servedf“

to further obfuscate the essentlal meanlng of consultlng

vrather than to" 1llum1nate what happens between people as - &

«

”tthey engage in the consultlng act : Only would a return to.

. .
‘ | . / .
N

llved experlences prov1de new 1n51ghts 1nto the compelllng

questlon of what makes it p0551ble to say that between two;
L ; K N

‘people a consultatlve relatlonshlp ex1sts.

An exploratlon 1nto the essentlal meanlng of consultlng

from a phenomenologlcal perspectlve requlred that we: ralse

°

jfconstantly the questlon- What 1s 1t about belng a consul- -

tant whlch makes consultlng dlfferent from other pursu1ts7,

nghls questlon wascnecessarlly addressed in an attempt to come

s

'to a deeper understandlng of what makes 1t p0551ble to say

d_that between a: consultant and a consultee a root sense of

con Sultare"lls taklng place, namely leaplng forth together

Aln authentlc dlalogue.t These fundamental questlons could

| --never be answered adequately w1th a set of prop051tlons

about consultlng or: Wlth llStS of competenc1es, methodologles

'or‘strategles»requlred to establrsh_andvmalntalnﬂaxconsultatlve

PN
|
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”’relationship{ On. the contrary,“they called for answers which

Wresponded to ‘the dlaloglcal nature of consultatlve relatlonshlps

i

»

-~ in educatlon.

oo

A search for the deeper meanlng of consultlng based on a

',phenomenologlcal orlentatlon compelled ‘us to let emergent des—

criptions of llved experlences shlne through'the interviews and
. . - - . e
group se551ons and to attend not merely to words but to what

T ‘ Py )
“vwas\belng sald iﬁ"

Iy
[

fi&hrough them. M%Q? lnqulry also called

Ll Hahotirizin: R
for a recognltlon of the fundamenta\g' ”}ence between descrlp—'

dtlons and what the descrlptlons recollected and revealed ,The:.
'.1nterv1ews and the group se551ons presented a constant challengefﬁ
-to let the llVlng sense of consultlng and belng consulted speak r;.
,through the language, to 1llum1nate and to make expllc1t exper—b
1ences of consultlng as they were 11ved 1mmed1ately and
hollstlcally before theoretlcal reflectlons about them."

: The ba51c questlon underlylng a phenomenologlcally orlented

‘inqulry 1s: What was it llke to have a certaln exper1ence°,

4ThlS seemlngly smmple questlon assumes great complexrty in’ the

ol o
%,

f very p051ng of 1t.~ To answer thlS perplex1ng questlon 1s ex—'
‘tremely dlfflcult for 1t requlres an ablllty not only to recall‘
v1v1dly but also to- thlnk metaphorlcally, to go beyond how one
_,feels to/§>descrlptlon of the content of the feellngs themselves.f
.Espec1ally in- our western culture w1th pronounced empha51s on;’
"content to the exclusron of context, treatment of experlences
ntln 1solatlon rather than hollstlcally and stress on’ the frag—

lvmentatlon over 1ntegrat10n of knowledge, the challenge to"'

: answer the "What was it llke°" questlon and to 1nterpret -

iz
ke
fag

iy



/ . R ‘ 3 , 188
.Vanswers is awesome.

\The descrlptlons and 1nterpretatlons whlch eme ged from

ﬁ?e questlons "What was it llke to consult’"‘ and "What

was it llke‘to be consulted7" are not flnal answers nor are'

?

> they prsscrlptlons for consultants who need to learn . to relate
. © :
w"“to consultees in more human ways. Rather,»they are part of an

Ongoing search for what we-are to each other._

They represent
‘an 1n1t1al attempt to show the essentlal from the 1neSsentlal

, R /]
in concrete'consultlng 51tuatlons and towbecome more-sen81—ﬂf

ive to what re “ly matters in consultlng in educatlon at ‘a-

) t'me of "decaylng sen51t1v1ty ‘to the oegaaoglc ground of
ed catronal theory and practlce {(van’ Manen, 1980 6)

Selection-ofuProjact PartiCipants'

o
.

RN \ . .
As the: the51s proposal evolved and the need to explore

, llved experlences became apparent, a loglcal context for the

-
pro;ect was. the College of Cape Breton, where I had co—? '

l7establlshed and chalred ac mmlttee for contlnulng teacher edu—'
. S \ .
'catlon whose mandate wa\ to serve the teachlng communlty of

Cape Breton Island in a onsultatlve capac1ty.; Thus,.prOJect:j
part101pants ‘were chosen because of thelr dlrect lnvolvement

1n consultlng teachers 1n Cape Breton.. Two part1c1pants havev
' 1

served prev10usly on the Commlttee, two others are current

f members 1nclud1ng the Chalrman, and another lS currently a-

program consultant to the Commlttee.°.p'v

The dec151on to have five" partlclpants was made early
" _
. 1n recognltlon of the advantages of a- small group for an"

\
I
©
L

N ‘ o : L o

\ .
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"_efploration of personal meaning® and for présenting new
o ' o - ) . . R . . " . . .
opportunities. for conscmousneSSeralslng and crltlcal’actlon

durlng ‘and follow1ng the research prOJect. ThoSe'who &ere

selected brought a varlety of rich experlences as Commlttee-

o members, educatlonal admlnlstrators and teacher educators,‘

‘thus. reflectlng multlple perspectlves in consulting. L They‘
vlncluded the follow1ng ) |
j‘— Jean had served for the three years on the Committee

during whlchitlme she was'codeveloper of the Engllsh‘ ‘
‘.Communlcatlon Program. As well, she could speak of -
‘consultlng from the vantage p01nt of a secondary school
jteacher for many years and senlor educatlonal admln—‘ |
'1strator at local dlStrlCt and prov1nc1al levels.
';;},;Lllllan had served og'the Commlttee for three
‘ years and was a v1tal part1c1pant 1n the development»
:fof the Engllsh Communlcatlon Program. She ‘has also ]
taught several courses for teachers and is currently_
71nvolved ln codeveloplng an 1ntegrated Elementary

‘fEducatlon'Program. .As well, she has hadvunlque con4> ‘

- *

_V't oi.-sultatlve experlences as teacher spe01allst and con-v
'"sultant in the creatlve arts.r’gln - ,,,‘..‘ .h_/;
f-{Karen has served on the Commlttee 51nce ltS 1nceptlon
'hln 1976, haV1ng codeveloped the Engllsh\Communlcatlon
l‘Program and currently the Elementary Educatlon Program;rgf
fIn'addlt;on; she has had varled consultatlve experlencesli
as'teacherueducator, classroom teacher, and elementary :

‘school principal. " R _‘ L e
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- Dave has chaired the Commlttee for three years and

is presently coordlnatlng the development of the\\
-
Curriculum Program. He served for several years as

research assoc1ate and consultant to teachers and

A v

admlnlstrators and also taught at the secondary school |

&}

‘level.

- Marge has taught in the Program in Contlnulng Teacher

Educatlon and 1s currently an adv1sor to the ~develop-

ment of -’ therElementary Educatlon,Program. She has .

g
had a wide array of experlences across Canada as a

‘human‘development and education consultant to teachers
and parents. e \

In addltlon to thelr Varled consultatlve backgrounds,

)

part1c1pants were selected on the basxs ‘of our prev1ously estab—,
llshed soc1al relatlonshlps, Whlch were Vlewed ‘as advantageous ﬁ

.for the achlevement of a deeper level of 1ntersub]ect1v1ty.

o Three had partlclpated a. year earller in my pllot progect ‘

fln phenomenologlcal research, namely,-an exploratlon of the '

f}llved—worlds of teachers returnlnc to study.' Thelr earlxer

fﬁdescrlptlons were exceotlonally frultful demonstratlng an

ablllty to push asxde theoretlcal frameworks and to recall

o

’7‘v1v1dly thelr experlences as: llved.' As well several part1c1—

‘.Zpants were noted as successfulzteacher educators. They were

" . chosen for thelr ablllty and W1lllngness to artlculate what

»'-they do to help teachers reflect on the meanlng of thelr

'?classroom relatlonshlps.‘ Some are notably 1nfluent1al

‘ admlnlstrators, with prev1ously demonstrated ootentla1

[
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to transform continuing teacher education. ‘Most'importaﬁdiy,
the five participants were identified as bejing eﬂéecially
sensitive "to that which Qrounds their/consultative relation-

ships with fellow administrators and teachers. Among them was.

a mutual caring for that which draws us as consultants to

"

teachers.

Y3

‘Situational Procedures and Process

+
[
-

The<situational inquiry spanned a period of ten months

from the first individual interviews éhrough to the final

i

| grdup reflection session. Letters were dispatched three
_ ‘ : v _ .

imorx.ths,prior'to the interviews,\describing the résearch pro-
posal‘ahd‘asking participants to segin to‘fecol}eét promiﬁent
éonsultatiVe<experiencés (See Appendix A). ‘Dﬁriné the ihter_
\véhing periody selegted‘participants cohfirmed willingness to
£ake part in the prbject. wa responded with wriktén des-
‘¢riptions of;memofébléféxberiences from the vantage poiﬁts}
ofﬁcoﬁéultaﬁt and cénsuitee,; These,}eﬁtérs wefe important
_in ggnefat}hq théqés‘fof the subsequent intérviéws. ‘Also

5

during‘this‘timg, pildtvintarviéws Were_COnductéd in Edmonton

"q;th sevéral'COlleégues\who~had_recent adminiétrativeiéxéerQ

-1ieﬁc¢5‘ih\ELnéultinngith feachers. These were important

;noﬁ only_fér‘ﬁngo%ering‘common themes tovbe.pursued,iﬁ‘the

| ﬁain'inte;vieWS; but also foripfovidihg initiélvopportunities"

‘for ﬁuniné in td‘the lived expendences of'othersvand fpr praé—"

.tibe.with feéordipg and.traﬁscription:procqufes;
’i,'fhe‘interviews &ere~condu¢téa between. August and-October. -

TS ’ 5, o . . .
. . , B 3 N ,
T

v
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Meetlngs were held Wlth 1nduv1dual part1c1pants just prlor to ?*j
dthe 1nterv1ews to recall for them the 1ntentlons of the study

§f¢and to allay any fears about the recordlng procedures.*vThls

%liywas“an lmportant opportunlty for part1c1pants to seek clarlfl-'_v;f;d

»L'vgcatlon of the purpdses of the study ‘-The 1nterv1ews were tape—i‘ |
frecorded to fac1lltate concentratlon.on what was belngbsald

'“f{W1thout the dlstractlons of notetaklng and also to capture ;l'“”7;‘

!descrlptlons 1nclud1ng the

_e e Bt

S | , mjﬂaw
*x.gSllence between words and the emotlve overtones 1n words, B

b'vzfthe affectlve dlmen51ons of thé

‘ZThe 1nterv1ews varled from three to six hours duratlon. Threet'795'“'

v»/'

_‘1”terv1ews COntlnued 1nto a second se5510n. As secre—'*

'_tarlal help was avallable,.all tapes were transcrlbed verbat1mj;7ﬁﬂl

i\" B g S ‘. S ‘.7 . ' L B .1 p .v_, ; . v e ) .

’?prlor to ana1y51s.ﬂg‘*..‘..";1',_'g,j5_ .ajgw ytﬁuu;*tga‘ "jur'?,‘
The 1nterv1ew process mlght be descrlbed as "lnter v1ews *‘CJlj

Vo

ngftheeseparatlon w1th a hyphen 31gn1fy1ng a recognltlon that\\he \K,c_?“

. \‘
| -

'.1nteractlon between an 1nterv1ewer and an 1nterv1ewee 1s essen~v“ S
7“7_t1ally an lnterlapplng of soc1al worlds.; AR 1nter—V1ew is

“{':fundamentally a soc1al process,-a face to face 1nteractlon.5

“rFrom an’ ex1stent1al perspectlve, there 1s a dlaloglcal rela- f;gﬂ.joi
.fjtlonshlp between the 1nterv1ewer and the 1nterv1ewee,.such
'tcthat at tlmes 1t may be 1mposs1ble to say who 1s 1nterv1ew1ng

’Q;;g:bwhom.: The results of an 1nterv1ew depend to a great extent

Tu o,

inn the stance the 1nterv1eWer takes and hlS v1ew of the soc1al

'#relatlonsh;p Wlth Partlclpants.d As my 1ntentlon was to uncovertifx"
'ﬂthe %eep Structure of llved experlences, I almed for-a co'dxt'fdff"F,‘
‘“yPartlc1patory stance.;‘I Sawgﬁysclf as becomlng dlrectly 1l?rdﬁfy‘f?;
Ar:;%5lnvolved and 1mmerseé in an lnterSUbjectLVe relatlonshlp WLthigzd :

.9 : L : 4



':) t1c1pants. Approprlate and relevant questlons as weli\aéa'

"{}fg:a w1de range of meanlngful descrlptlons emerged from the;\

each one belng 1nterv1ewed, rather than as an'"objectlve"_}'

b R -\-

researcher or a part1c1pant observer.g Such ‘an lmmer51on Wlth_:J* e

‘frlends enabled questlons to. be asked and comments to be madeh

1n an atmosphere of openness and mutual trust._;-

The phenomenologlcal grlentatlon to the 1nterv1ews

N

Sﬂ_called for two fundamental questlons to be asked-'v“What 1s'ff7f

e

"Tdilt llke to consult’" and "What 1s 1t llke to be consulted’"ev

Apart from these,-however, spec1f1c questlons were not for—

mulated in’ advance._ An unstructured and 1nformal approach

to the 1nterv1ews alloWed for questlons and comments to emerge

from the soc1al context 1n Whlch the 1nterv1ews occurred based

on the rapport establlshed between myself and the other par-?-r~7’h

1nteractlons as the belnqness of each/part1c1pant was dls—*"i\

closed. At any one p01nt 1n an 1nterv1ew, the treatment of"‘

2

a partlcular theme was an’ 1nv1tatlon to con51der other lnter—g*iﬁxg

\ N

connected themes.‘ As well, the questlons and the descrlptlvef:t‘;7”

ﬁ""'

responses affected the soc1al relatlonshlp.‘ The 1nterv1ewsf‘j;;

€

“",were not mer%;y a matter of 1nformatlon belng glven by res-5ff“”

pondents and recelved by an 1nterv1ewer.‘ Rather, questlons"ky,'7°

L.

were created w1th the 1ntentlon to prOV1de a’ space 1n whlchfh;f?d

o
\

a dlsclosure of lmved experlences could take place.» Wlth o

RN

'*fb each statement, thererwas an 1nvatat10n to brlng other exper—lﬁ

lences from concealment.g,,-h.V

9

Vlewed from & phenomenologlcal perspectlve, the level

‘ of 1nteract10n!that emerges from an 1nterv1eW‘ls contlngent

‘ﬂ,.
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f*jupon several factors.- These 1nclude the 1nterv1ewer s sklll

??}and sen51t1v1ty as a llstener and hls oreeXLStlng SOClal

‘ﬂﬂ7those belng 1nterv1ewed also play a majo

hifreflectlve 1f not unreflectlve.ﬂlgﬁ:t-:"

'each other.rtfﬁa,~*~

1ffconcealment As Palmer says'fﬁ} S

W e T i /194 ,

0 :

;competence._ However, 1f the 1nterv1ew lS a dlaloglcal rela-~f

"ftlonshlp,'the 1nterpersonal skllls and s001al competence of

! . .\
\.H.

d”(of the communlcatlve 1nteractlon.ﬂ Even more 1nfluent1al 1s

\ . <.w . Py
P - e

7;fthe character of the 5001al fleld Wthh emerges from the f“fi"

RS

'}?*lntentlonalltles of copart1c1pants, A soc1al fleld character—'f-‘”'

S 1zed by warmth,,openness and frlendllness results 1n a more, ”

Cea e

~;jreflect1ve 1nteractlon than one marked by a forceful, author— BT

“l;‘ltarlan 1ntentlon where the conscrous 1nteract10n 1s less

N . )

Whlle there was no way to ensure ln advance that the

/ NN f vr/’

'G”lnterv1ews would be successfﬁl phenomenologlcally, the results ffmfd

'hdepended ultlmately on the/stance of both the 1nterv1ewer and

L S Lt

S /
'51nterv1ewees and thelr ylews of the soc1al relatlonshlp w1th

S ,“- /“. NN - S ) "

“f/

The 1nterv1ews and,the group se551ons were lnterpreted

-

faccordlng to a hermeneutlc framework The meanlng of’"lnter_;;1’il»

'*ffjpretatlon" used in, thlS study lS that of Palmer (1969),v

L e ‘

’Rﬂwhom 1nterpretatlon is maklng sense of what happens. Inter—ffnfl

i

:".pretatlon lays open what lS hldden and brlngs experlence from

.?LJWhat appears from the object is what one allows
' to _.appear and what the thematization of 'the. PRI X
“ﬂworld at work 1n hls understandlng w1ll brlng tO’z‘yﬁf"”'"

SN

art 1n the quallty '_Qfﬁf
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:llght., Jt is nalve to assume that what 1s really
”*there is ‘'self<evident’. = The very. deflnltlon of -
what is presumed to be" self -evident: rests on “a body

- of unnotlced presuppos;tlons,,whlch are present ln
fevery lnterpretlve constructlon (1969 136)

'Interpretlve data are relevant W1th-respect to my purpose
?ﬁ]fat hand , In thlS research prOJect theflnterv1ews and the fwt

';;Jgroup conversatlons are essentlaﬁ data.] They are, as-Gadamer'yﬂf

fixsays,ythe products ‘of:” symbollc languagefwhlch dlSClOSGS our

'

’s‘worId as a llfe—world.n Interpretatlons[are based on m'?

f‘ations of everyday llfe and my understandlng throuéh language'f:‘
*;( 9693 '1975 272+ 280).,,_'f*' I R

When I began to analyze the data I was faced w1th the

*ichallenge of organrzrng the volumlnous transcrlpts 1nto themesf

l

‘ih;the outset I dec1ded flrst to treat each 1nterv1ew separately»“”

Vfwhlch could be readlly 1dent1f1ed by the part1c1pants., From PR

iffso as to attend to the partlcular meanlngs ass1gned to varlous;ﬂf‘"

@

"“fexperlences of consultlng I was conscious of not dlstortlng AN
”for fragmentlng the experlences of part1c1pants and hence wrote""

sl “J‘”*
: ,an 1n1t1al 1nteroretatlon of each 1nterv1ew focu51ng on,,

'Vﬂﬁrecurrlng themes., Then, w1th 1n1t1al valldatlon obtalned
wagfthrough 1nd1v1dual responses to each 1nterv1ew summary, ”f

'“urfaced w1th the task of weaV1ng flve 1nterpretatlons 1n'o one

"'Qilentlal descrlptlons from the vantage p01nts of consultants

'»story Flrstly, I de01ded on a major lelSlon betWeen”exper—fffﬁf,:

'f’dand those of consultees.; hen, as I reread my 1nterpret1ve"ﬂ;ffff.

"*7fsummary of each 1nterv1ew,)seven major generatlve themes shone

f:through the 1nterv1ew data., These were-fconsultants nOt hav1ng

’ﬁ~farr1ved, rellnqulshlng clalms to flnal expertlse,.reachlng,l, E
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'"l touchlng, expre551ng genulne care, establlshlng trust and

'Q:ohanges to the consultant durlng the process of consultlng'”'

|

'lfWhlle these thematlc lelSlonS fa01lltated/group1ng of 81m— ,pﬂ

1lar experlences they dld not preclude the p0531b111ty of

-<:‘M .

':cons1der1ng 1nd1v1dual experlences by themselves or of re—f;

«organlzlng content 1nto new themes. As I reread the tran—h:i”»'

‘iiscrlpts I found new and unlque dlsplays of the meanlng of

N
&

AN
CiN

5h&consult1ng and attempted to 1ncorporate them 1n the flnal
B ’:, . T .- 5 . : 8
"*flnterpretrve summary

© vValidation - B

Valldlty is" a key 1ssue‘-dr any researcher worklng ln ogf

~'{,;‘fthe 1nterpret1ve paradlgm.w Partlcu arly in a study w1th

:i;;;z'?! r;"i;;;;ftafdtuifhi{'d

"fﬂa phenomenologlcal orlentatlon, there lsj lways the possl—ijfilfr“”

'f:ifﬁ:blllty of a dlscrepancy between what partlclpaf;sfsayaandffﬂﬂ];

{?what they mean.lﬁ

'Hence, the concern for valldatlonflih
Ziulne.w Slnce the essentlal nature of soc1al phenomena 1sx\\x{1;w;¢f
“tf;qualltatlve, the researcher employlng a 51tuat10nal 1nter—jff?e

zég_pretlve orlentatlon 1s concerned w1th valldlty not 1n the

ﬁaﬂ:sc1ent1f1c sense of quantltatlve procedures and flndlngs,;-h

<

fg[VbUt rather ln terms of Verlfylng the descrlptlons accordlngf;;y
‘;1to whether the results of the lnqulry flt make sense or 7?:

“ﬁfj;are true to the understandlng of ordlnary actors in the .:hiiff;f{?;
irfeveryday world g In the\\hterpretlve research orlentathns,;helf;;;

“*:jj;verlflcatlon is' achleved 1n terms of the meanlngs shared byaQV

:Y:S?flnd1v1duals-,-$\”51‘”;;

From a phenomenologlcal theoretlc perspectlve, valldlty




.1lS understood ln much W1der terms than 1nternal crlterla.;?

‘".jSubjectlng to radlcal doubt the relevance of the naturali'

AR

’fsc1ent1f1c model of 1nvestlgatlon and the 1dea of neutral{fgr7

.1£technlques of 1nvest1gatlon of the problems of soc1ology,-e‘

\

helcrltlcs of p051t1v1st soc1olog1cal theorles 1nclud1ng Fllmer,

:“aPhllllpSOD, Sllverman and Walsh have declared that the context

'vnof valldatlon,.as exempllfled 1n the recommended procedures |
L'of convEntlonal soc1al research should be suspended and s

'l_replaced by "a reV1tallzed and reformulated context of dls—lt*’
'gfrcovery" (Phllllpson, 1973 9B)v[ Acceptlng the nece551 y for alter—.

"'-natlve orlentatlons to valldatlon of research flndlnqs,fexplana—_tp~

S tlons must be taken back to the soc1al world from whlch they

2"*f_were derlved 1n order to establlsh congruency w1th the mean~?

:[nlngs through whlch actors construct thelr realltles and accom— G

4

'fpllsh thelr everyday practlcal act1v1t1es.7a,?

TR

Psathas (1973) proposes three rlgorous tests for data

‘“;verlflcatlon in soc1olog1cal studleslbased on a phenomeno—fﬁu,fz.
l;lOQlCal orlentatlon.; These are':rxkyyxlnl. S ‘
\ Hlf‘ The extent to whlch the flndlngs (i e. thewsecondv
| .'order constructs of the 1nvest1gator) are falthful ’
@ to and con51stent w1th the experlences of thOSe Who'ﬁﬁv;:

llve ln the spec1f1c llfe—worlds belng lnvest;gatedg?f

’T Two key questlons are posed for thlS ‘;L'fﬂ‘

(a) Are the lnvestlgator s flndlngs falthful repre—7;;f'” '
"{senEEtlons, descrlptlons, accounts or: 1nter—=u:f

"ffpretatlons of‘what those who ordlnarlly llve 59;

'3"ﬁthose act1v1t1es would themselves recognlze to

o be vtru,e.?»r S
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g

:A{b)fIs the 1nvest1gator s rep rt recognlzed by the

ulnformants as a valld and §althful account of

A N

.ﬁﬁ‘w;‘_what the act1v1ty 1s really llke°

‘The extent to whlch others who do not know dlrectly

the'spec1f1c llfe—worlds belng i vestlgated are able'to

. »

_Aunderstand from the 1nvest1gator s account of what
f,he 1s seelng when confronted w1th the reallty ofvff
,the events belng descrlbed

”Qy‘3}p=The ektent tQ‘wthh the 1nvest1gator S report can bev
\ s ! . e
¥f}yyused as a set of 1nstructlons, rules or procedures (v
for performlng the act1v1t1es descrlbed. :

Sacks (1979) recommends that a researcher us1ng a quall—

“";ltatlve methodology to study everyday llfe 1s conSLdered 1nno—

. cent untll proven gullty by addltlonal research Wagner (l980)h}_

A\'-

"a promlnent soc1ologlst of a phenomenologlcal or1entatlon, rec-;"

ﬁ[ognlzes that the results of a llfe—world study do not hold up

»‘71n order to perform hlS crlthue.

‘“1n a court of 501ence because they are always valld untll fur—“.
':fther notlce.; Flndlngs are valld untll an analyst who questlonsf
'vthe valldlty of a’ research prOJect engages in a 51m11ar study

Mlndful of the nature and scope of the soc1al relatlon-e‘h
'iofshlps belng rnvestlgated and the essentlally unflnlshed char-';:t
E'lacter of any phenomenologlcally orlented 1nvest1gatlon Aongolng‘h
tf*procedures for tentatlve valldatron were undertaken at three

levels.ﬂ;f iz'ffif 'l+;f:xf

Levels of Vaifdatlon 1n Retrospect Within.twoLWeeKs‘f-d

'after the 1nterv1ews I sent a verbatlm transcrlpt to each
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part101pant prefaced w1th a personal letter lndlcatlng some

i

"of the descrlptlons whlch T found partlcularly 1llum1nat1ng

and - rn81ghtful and several others whlch caught my attentlon'

I

: fsuch that I wanted to explore them further (Appendlces B F).
Each partlclpant was asked to proofread the transcrlpt for'

ypographlcal, spelllng and punctuatlon errors and more
P

| 1mportantly to make any changes by way of elaboratlon,,qhallfl-rf}'T
"catlon, and deletlon.f Each part1c1pant responded in: person" |
..ox by telephone,‘maklng alteratlons by way of clarlflcatlon..
'f;, In early December, 1 dellvered or malled to each part1c1— -
pant ‘an 1n1t1al 1nterpret1ve summary of hls/her 1nterv1ew 1n
”Wthh I attempted to 1dent1fy major themes that emerged from P

.ffrom each se551on., Tach 1nterv1ew part1c1pant was asked

. to reapond orally or 1n wrltlng wrthln two weeks lndlcatlng
”whether or not I was beglnnlng to recapture the essence of the

{
'!

7:exper1ences reéollected.; Spec1f1cally, they were asked to respond

h,to my general questlon,:"Is thlS what 1t ‘was llke’" notlng

'especlally any potentlal overstatements, unlntended 51mpllf1—z
flcatlons and p0551ble transcrlptlon errors. Agarn,_I encour—vhﬁf,ﬂ
L aged each’one to make changes by way of addltlons and deletrons.ﬂl-
"{Part1c1pants responded pos1t1vely to the fLrst lnterpretatlon,?'.
vw1th some expressed concerns forlconfldentlallty - Three - res—:
%_vponded w1th statements of surprlse about what the transcrlpt‘f'
fand the 1nterpretatlon revealed about themselves. I decrded
"hfto pursue thls &n the group sessrons. Part1c1pants also )
\'iagreed to allow me to make publlc selected content of each’

Ly

H-lnterv1ew to the other part1c1oants.“i'



.

. N .
~In mld January, I sent to each part1c1pant the flrst

draft of a paper representlng my attempt to 1ntegrate the

experlences whlch revealed themselves durlng the 1nterv1ews.

A 5Thls 1nterpret1ve summary ‘'was the product of three weeks of g

mlnten51ve analy51s of the transcrlptsf Essentlally, this

bwas a: process of 1dent1fy1ng thematlc kernels, brlnglng to !

e-the surface unlque and shared reflectlons -and weav1ng them

ﬁfinto an expre551ve fabrlc.

Accompanylng the 1nterpret1ve summary was a letter ex-

vfe‘pres51ng my 1ntent to ralse personal experlences to further

1nterpersonal levels through several group SeSSlonS (Appen—

'i le‘G) Each part1c1pant ‘was asked to read the summary and

:to valldate the 1nterpretatlon based on a. further reflectlon'

'_:of personal experlences and also on readlng for the flrst »»f

Sl

tlme an lnterpretatlon of the descrlptlons of others.‘jThe'*

l letter also asked each parthlpant to reflect on the 1nter—

Cview process ltself in. terms of personal transformatlon and

tentlal elements of dlalogue._‘These tOplCS became the maln

focus of thiee group ses51ons held ln February and March.,—”
«w :
These were 1mportant opportunltles to valldate my 1nterpreta—'7

“n

tlons and to begln to develop a- plan for mutual actlon and

<

‘:'reflectlon 1n fulfllment of the crltlcal dlmen51on of the

“,study. Group se551ons were“v1de0'taped and edlted'fOr

'reference durlng the group se551ons and for p0831ble reV151ons

~y‘of Chapter IV F'ly“5"
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A PERSONAL TRANSFORMATION: RE-COLLECTED MOMENTS

-

This research study emerged from my experlences\as co-

“.ordlnator of a program in contlnulng teacher educatlon from

1974—79. 'Durlng that tlme "I was challenged repeat?dly as -

‘an admlnlstrator and teacher educator to establlsh meaning-
ful consultatlve relatlonshlps w1th teachers and school prln—
'”c1pals in the service of thelr personal and profe551onal
"needs., Struck by the predomlnance of technlcal, mechanlcal
_encounters 1n contlnulng teacher educatlon, T reallzed the
tlme had come to stand back and reflect on my own llved world‘
,and to. acqu1re a theoretlcal perspectlve.b It Was w1th that
lilntentlon that I entered a doctoral studles program.y

o The flrst year brought many frultful engagements 1n gen;°

»ulne dlalogue w1th my adv1sor, Wthh resulted 1n an early ex—

T ploratlon of phenomenology from soc1olog1cal and phllosophlcal

1

v‘v1ewp01nts and crltlcal socral theory.‘ It was 1n these fron—r*
e

tier orlentatlons where I found not merely new theoretlc

f‘perspectlves but,alsova crltlcal framework llnklng theory and

| practlce whlch held great promlse for transformlng human re-

’-:latlonshlps 1n teacher educatlo

-March,,1980, marked the flrst entryfin a dissertation
.'logbOOKJWhenlmy advisorVand I explored together'poSSibilitieS,‘

'for a research focus I noted his Vlslon of educatlonal re—,u

4

,search 1n the 1980 s,‘founded upon a. deep concern for advan-
'Clng the quallty of human relatlonshlps 1n teacher educatlon,

' andvhls encouragement to explore further,both,phenomenologlcal_

~

)



’andJCritical‘researCh orlentations.. Byvthe.end_oflthe‘second‘~
‘term,*still'in'an‘early‘stage of~deyelopmentfofxabreSearchw*
proposal, I had narrowed my general lnterests in’ relatlonshlpsv
w1th teachers to a spec1flc focus on cllnlcal superv151on. |
| Four addltlonal logbook entrles in the summer of l980
trecorded meetlngs in my natlve communlty where I planned to
carry out the'study Already I was v1ew1ng the once famlllar
’fsoc1ocultural context\w1th dlfferent eyes, more deeply aware
'of underlylng structural confllcts and teacher dlscontent. |
My dlrector and several colleagues at home were a source of .
'further encouragement ‘as they expressed srncerely both a . 75
‘support for and a w1lllngness to part1c1pate 1n the prOJect‘
whlch they saw related dlrectly to thelr own worlds as educa—’:
~‘t10nal admlnlstrators and teacher educatorsr
. \ e

A summer school 1mmers1on in a phenomenology of soc1al

_ ”relatlons followed by . studleslln the phenomenology of lan— Lo

'

" guage frOm both psychologlcal'and phllosophlcal perspectlvesg
altered profoundly my earller,research proposal.g I abandoned_
‘vpursuit of afnarroW»focus and'llstened to. the call from later:

courses 1n my doctoral program fqg a deeper focus ‘on meanlng

My response was a plan'to re—search the‘essentlal meanlng of

‘<\§?Con5ultat1ve rElatlonShlpS w1th teachers w1thout belng 11m— :

'p,lted to a. cllnlcal supervrsory context._

Y From September through to Aprll of the second year my

\\

fdlssertatlon proposal matured not in 1solatlon but in and ‘:rf”

\

g.through authentlc conversatlon w1th my adv1sor, w1th ‘a phen— o

'eomenology study group of 51x graduate students\ and w1th the

£
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doctoral research semlnar ln Secondary Educatron. " The seminar
'provrded opportunlty to 1nteract partlcularly wlth three par
t1c1pants whose thoughtful reflectlve offerlngs allowed me in
‘turn to express the evolv1ng meanlng of the research proposal
-,at ‘that moment. Subsequent opportunltles for contlnued per—
',scnal expre351on through a paper for department publicatlon entltled

'Recastlng a Program ln Teacher Educatlon From a Crltlcal Per-.

pectlve and pllot 1nterv1ews wrth several colleagues provrded

-,for a further maturlng of both myself and the proposal in the

¢ 1

‘cru01al perlod of transrtlon from research plan to proyect 1m—
‘Aplementatlon., L L 'w'f |

d The perlod followrng my departure from campus was not

‘vw1thout 1ts moments of depre551on and despalr. erstly,

! ) o

~began to reallze the awesome magnltude of the prOJect, haunted

e

.byudreadful thoughts that I mlght never flnlsh. A rev1ew o
of research and llterature conflrmed for me the 1mmature state :
of consultlng 1n education w1th llttle oromlse of advance—'f,'

"'ment. I was left w1th a sense of hopelessness and felt

very much alone and abandoned.' However, when i'ieturned home

v

. ,and began the 1nterv1ews, I became lmmersed in a new. lnter-' )

hsubjectlve reallty which - upllfted me from my depressrng 1sola—7;
‘ tlon.u Early negatlve feellngs of potentlal fallure whlch had
hovered over me- for those 1nterven1ng months gave way to a

renewed confldence 1n myself and in others as I began to call
\
“forth thoughts and experlences from 1nterv1ew part1c1pants and .

. \
they 1n turn ellc1ted thoughts from me.__ SR \

S

0ver a perlod of ten months we- ventured forth\together,
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first in one to-one 1nteract10ns and then in group reflection

sess1ons.; As the research progressed, I came to a new and
'powerful awareness of the complex1t1es of consultatlve relatlon—
‘ shlps and the dlfflcultles in establlshlng genulne dlalogue., 1“3
’ had nalvely assumed that quengagement.w1th 1nterv1ew partici- o
- pants- would be dlaloglcal by the mere facq of hav1ng prev1ously

establlshed p051t1ve working relatlonshap% w1th them. 'What I
.hr

'-dld not- ant1c1pate was that the researph pro;ect 1tself would ]/
1mpose a structure on these taken for granted relatlonshlps
nswhlch would\rn turn presenf obstacles to authentlc dlalogue.
Inltlally 1t was a’ case of my. requlrlng personal descrlptlons
from. those belng 1nterv1ewed\1n order to- contlnue my wrltlng
dzand they in turn belng concerned that they were’ not glVlng me
.-what I wanted My 1mmed1ate concern for meetlng my own chapter |
'deadllnes at- tlmes preempted a deeper concern for dlalogue with

teducators.n'It was not until I had wrltten the first draft of the

AVVF dxssertatlon that I began to experlence Pew freedom to d1alogue.~

In the seCond group session,” one. part c1pant commented
~ that s/e/hadn t heard anythlng fromee and eallyvdldn t‘know

e ‘how I felt ab ut thelr recollectlons of experlences. «It was =
W e o
an 1mportant moment for seelng myself whlch ylelded a new

dlrectlon. The comment caused me - ln turn to reflect on my own -
[ \
part1c1patlon durlng the 1nterv1ews and ifoup se551ons thusfar,.

~l

' and to reallze that I had been more of a llstener than a speaker,
" but not in the sense of assumlng a- oa551ve, waltlng stance. S
Qulte the contrary, I was attendlng to the/experlences~them—'

:selves whlch were speaklng, not merely waltlng for 1n51ghts but

. ‘.\

~ .
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actively seeking %hem out by making connections and forging

links with their dﬁperiences and with my own. In retrospect,

i
it was such open and honest comments from participants which
[] | ! ]

\ «
sparked introspective reflection and dialogue with myself,

important moments i%rthe establishment of trust and openness
_withﬂmyself and with\otHers. At thlslmoment I look back on
thesé interactions a% prerequisite social contexts for a more
authentic‘sharing of wiews and a reciprocity of perspectiwes
whlch I antLC1pate w'll extend beyond the completlon of the
dissertation itself. The thesrs represents an attempt to 1nte-
"grate my, personal exploratlons w1th the unldue and shared
1n51ghts of other part1c1pants and as such will become a common
textvfor advanc1ng dlalogue‘and_renewed\actlon and reflectlon.
-This research-project'has been for me a recovery of
wholeness because of ltS 1ntr;n51cally social nature. As I
began to 1nterv1ew five colleagues, ‘it was as if I was re—
dlscoverlng an 1nner self whlch had been lost While I was
very much a llstener durlng the 1nterv1ew process 1tself it~
Twas in reflectlon upon the 1nterv1ews ‘and in the attempt to
,capture_thelr essencevln wrltlng that’I experlenced a release
,'oflcreative potentialulocked w1th1n me waltlng for 1ts moment
of expression..:There emerged’from w1th1n a new energy to
- pursue both’short and‘long term goals;withvvigor.
The phenomenologlcal orientation of the project alloweq

o

‘me alsovto reunlte-WLth*a larger self.- I was\re connectlng’

Ln a dynamlc and. v1tal way with those whom I was 1nterv1ew1ng

: and from whom I had been separated physrcally for several
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m’fiibandlng and fatherlng) and work (both admlnlsterlng and con-,'

‘”5accepted the reallty of hav1ng to postpOne famlly (bOth husé':

ﬁvfffln the liﬁes of other people Ahhftf*c“‘ghf’d:'h’{;f

- lence but not m@rely 1n the sense of galnlng new knowledge.,

' RO A S R : ; e LT . . P
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f§ears;_ The 1mpact of thlS experlence was profound Words andjdj'

R

concepts Such as colleglallty,»mutuallty, and communlcatlve

_lnteractlon Wthh had been 1mportant 1n my dlssertatlon pro—'}ff'
-posal took on new meanlng s Moreover, Iﬁno longer felt alone»gl
"-fln the progectvof elevatlng consultatlve relatlonshlps w1th

f*f_h‘teachers 1n Nova Scotla.' At the outset of the prOJect I had-.7“”"”

N
=

‘..4 ‘}, . -

1jﬂsultlng) —_whlch to me were the essence of llVlng ltself i
»\'order to complete the dlssertatlon.; In actuallty,”as I

*'“lemmersed myself ln the llved exper1ences~of consultants and

S

'“,;teachers[ I re connected w1th llfe ltself and became grounded

\','

o Thexlnterv1ews and group sessrons were a: learnlng exper

\ ; ERRNES: PRt

) A =

m“lfIt was in’ and through them that I began to experlence a freelng
‘;*flof myself Wlth each new 1nteraction w1th part1c1pants and

valso w1th my prevlous wrltlng,,a transformgtlon took place

e

ﬂrfwhlch revealed an 1nner authorlty;_ I accepted more and morev
:Ikthe uncertalntles.and tentatlve valldlty of the research flnd—"f;“
ﬁilngs.. I observed myself glVlng up the need for certalnty lnk7§
°‘ﬂterms of flxed and flnal answers to the lnltlal questlons |
:i}ralsed.i In the process; I became freer 1n the Knowledge that
lpr would not and couldinot arrlve at the real meanlng of con—mﬁégf";

;:sultlng, that thls the51s would not be my flnal word nor the,,pa i

v

”flnal word on the deeper meanlng of consultatlve relatlonshlps.iff*




As I re collect my thOughts and actlons over the past
- El =

three years,JI am becomlng consc1ous of consc1ousness 1tself moref

J

lkeenly aware of my new awareness. CThe personal transformatlon f

'that has begun w1th1n leads me to ant1c1pate w1th confldence

e =

ﬁ;_that I w1ll soon end the dlssertatlon. However, the end w1ll

s

fﬁ'be a new beglnnlng, 1nd1cated not w1th a perlod but w1th

;ft,three dots (.;.)land a postscrlpt s1gn1fy1ng "to be contlnued"
’7twhat w1ll be contlnued w111 be a llfelong prOJect not only 1n

b”fa re searchlng the meanlng of consultlng but also 1n seeklng

fundamentally a deeper understandlng of myself.,fff

B The purpose of thlS chapter has been to descrlbe 1n”h”

7xfdetall the practlcal thrust of an 1nqu1ry 1nto the meanlng ;”VH

xVof consultlng | In the flrst part of the chapter, desCrlptlons

N

b*_,emerglng from 1nterv1ews w1th selected educatlonal admlnlstra—‘f]

icrlptlons of human experlences

.”;n;’tors and teacher educators who recalled thelr unlque exper—whk
{llences in consultlng were woven lnto an 1nterpret1ve summary
ﬁIn sharp contrast were the eonsultatlve experlenCes based
1on a re-cOnnectlon w1th the 11ved worlds of consultees andlxyaﬁli

Ti?those rooted 1n domlnatlon and control.j Repeatedly challenged

il

”{were the domlnant 1nstrumentalLst and structurallst v1ews of

xconsultlng by descrlptlons of 11ved experlences Whlch revealed

”ill‘the complex1t1es and hldden mysterles at the deeper level of Ehs

P SRR

;_-'\

'y.consultatlve relatlonshlps.‘ Ih was 1n and through these des—d .

'xhat there lay a root mean—v_

Y

'bulng of consultlng, artlculated f equently as a mutual glVlng
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,A:and Sharing" All the whlle 1nterv1ew part1c1pants talked

about thelr consultatlve experlences they dlsplayed an open—
ness to the pOSSlblllty for new understandlngs of what 1t
means to consult and to be consultedr

‘In the second part of thls chapter,‘an 1nterpretatlon

v

'fof three group refiectlon sess1ons follow1ng the 1nterv1ews:,:

was presented These were sessrons 1n whlch we probed to—fﬁfh"

l : A

';'gether ﬁhe deeper meanlng of consultlng and 1n the process

fiflfound ourselves leav1ng further and further behlnd the tech—'

hqnlcal, mechanical encounters portrayed 1n the llterature and i

‘\\- :

Al

thfllsts of competen01es, methodologles and strategles were
vh;lnadequate responses..‘The 1nterpret1ve summary of these.j
;jses51ons was an attempt to capture both 1nd1v1dual and shared’
:reflectlons On the 1nterv1ews themselves and partlcular mo—':
:?ments of mutual consc1ousness ralslng There were moments.

“.iwhen perspectlves merged and when common ground was extended

';through new orlentatlons to becomlng The summarles of the"'ﬂff'?
‘iggroup se551ons were 1ntended to further unpack the deeper
‘7pmean1ng of dlalogue 1n consultatlve 51tuatlons.

In the thlrd part of the chapter,;a conceptual framework

:ffor the srtuatlonal 1nqu1ry was presented The presentatlon:-_fpf@b

,Lflncluded reasons for choos1ng a phenomenologlcal orlentatlon,;‘;f

f?crlterla used for the selectlon of pro;ect partlclpants, and

.

“a rev1ew of the procedures and framework for 1nterpretatlon

'Efof the 1nterv1ews and group sessrons.g Descrlbed ln greater

:detall was the suspens1on of conventlonal valldatlon proceduresy' .
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i

: ﬁ‘and replacement w1th an alternatlve orlentatlon to valldatlon

ifwhereby descrlptlons are taken back to the socral world from

!

'tfwhlch they are descrlbed ‘in order to establlsh congruency

'Qtw1th the meanlng structures of prOJect partrcrpants.‘ Spec—“

";Hlflcally, on901ng procedures for valldatlon at three leve;s

g;were descrlbed The chapter concluded Wlth a re collectlon
’“aof crltlcal moments leadlng to the personal transformatlon of

Wfthe researcher : ThlS was a personal expre551on of the 1ntenselyjf

s \ 3
ﬂ,_lntersub]ectlve 1nvolvement of the researcher ln the prOJect




| CHAPTER v | o
i" CQNS"C‘JLTING.;_A EDUCATIONAL PRAXIS A CRITICAL ERS?ECTIVE “
B The practlcal dlmen51on of thlS study has been 1nformed

ffthusfar by a phenomenologlcal orlentatlon The prev1ous

LA

'vg“chapter descrlbed an 1nvestlgatlon 1nto llved experlences :d

'jof consultants and consultees Wthh was 1n1t1ated to uncover

_n.the essentlal meanlng of consultlng.~ The underlylng 1nterest if

:\ﬁfin thlS progect thusfar has been to probe the consc10us—t-ﬁfl'

7Qyness of educators durlng thelr consultatlve relatlonshlpsmffv]

”}Vand the dlmenslons of lnteractlon as experlenced by them.,w"”

A phenomenologlcally orlented 1nqu1ry ylelds deeper S

v

'”pplns1ghts 1nto the meanlng of human relatlonshlps whlch comple-'b'

IVfﬁment the flndlngs of tradltlonal 1nqu1ry orlentatlons And':““’

LIt

‘lyet 1n themselves, thev"flndlngs""of a phenomenologlcal

";study are llmlted In a real sense, phenomenology lS ldeal—"

‘:,lstlc,‘lt does not yleld concrete recommendatlons for actlon

:](Van dl Pltte,yl981) Phenomenology 1s fundamentally eplstem—”‘n

{’fologlcal 1t 1s part of the hlstory of 1deas rather than of

"~:‘5soc1al change (Garflnkle, 1981) In everyday language,fyﬁ‘

'1ﬁdeeper understandlng of human relatlonshlps does not neces g=

&

Jf,arlly lead to attempts to 1mprove them. Hence, the need for]fi'

i

'Vf-a phenomenologlcal lnvestlgatlon of consult*ng relatlonshlpsf”’“dﬁ

7._1to be complemented by a crltlcal orlentatlon ffv_ﬁt‘f*ﬁ':

A Meanlng of Prax1s In thlS chapter the meanlng of
B v e T
diconsultlng 1s examlned from a crltlcal perspectlve 1n whlch

j}soc1al theory 1s 1ntegrated and connected dlalectlcally w1th"ﬁfV'

;,J.,

f}QlOJﬁ“
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'3*"social practice)‘ The word 4prax1s""from the Greek "praktlka"

fls a’ phllosophlcal, soc1olog1cal and polltlcal keyword whlch

_,captures the 1nterconnectedness Prax1s denotes a totai

'5soc1al process of transformlng objectlve reallty by humanlty

aIt 1ncludes all the d01ngs of soc1etally unlted human belngs'hj'“

"~f1n thelr effort to change thelr natural and soc1al world

. v\\‘,
).

Q(Tennessen,‘l981) : Prax1s 1s concelved generally as the tran—{’“'

'r,f51tlon from crltlcal thought to reflectlve actlon in the world;ﬁ
‘"LAs Frelre noted ‘ |

l',Men w111 be truly crltlcal 1f they llve 1n the
- “?;plenltude of praxis, that is, 1if" thelr ‘action:
© . encompasses a critical reflection’‘which in-
.- creasingly. organlzes their. thlnklng -and’ thus
'”w;leads them to' move from a purely naive knawl- -
- €&dge of reality to.a hlgher level, one which -
" enables them -to- percelve the causes of reallty
-(1970 125) - p_tv o B

lrv.w_-

'“eMov1ng beyond a Frelrlan notlon, prax1s suggests not onlyfl'g

ah[ﬂa struggle agalnst oppre351ve soc1al forces and structures Y

-but also one that afflrms the power of man—as actor to act
”“;1n a. self determlnlng fashlon out of a context that ls deeply

1Erhlstor1cal as well as: crltlcal (Glroux, 1980)a Prax1s suggests =

l‘ufa struggle that deflnes freedom 1n 5001al as well as personal

:f‘hterms.} It is llnked dlrectly w1th hlstorlcal consc1ousness

thn the 1nterest of llberatlng man from tradltlons that 1eg1—‘7

‘.\

- tlmate oopre551ve 1nst1tutlonal arrangements and also from

"°u;hls own 1nd1v1dua1 hlstory.1 Man develops a crltlcal capa01ty

-

-n.to the degree that he attends to hlstory He must turn to

'hlstory 1n order to understand the tradltlons that Aave shaoedjﬂ"

/.‘,

"hls own blographles and hlS 1ntersubject1ve relatlonshlps w1thf;z}

‘_..
i

;other human belngs (Ricoeur, 1973) fif[ijgvai“*°[,g¢a.' f"t
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A crltlcal orlentatlon based upon thls central notlon of

-

prax1s is necessarlly an on901ng attempt to understand and to -

' |
“transform the human world in accordance w1th the ba51c 1nter—~

,est in emanc1pat10n.u Rooted in the essentlal pr1n01ples of

i

crltlcal soc1al theory, thls‘ chapter has atwofold prax1o~

"'loglcal orlentatlon. Flrstly, 1t focuses on a, Spelelc context,

[

“hnamely the teachlng communlty of Cape Breton Island from a‘
"fsoclocultural and hlstorlcal perspectlve.- The flrst part of

]the chaoter addresses ways 1n whlch ex1st1ng 1nst1tutlonal ‘b ike
<

structures may have served to exp101t, allenate and repress /"

J

A’rhuman Poss1b111t1es{ ’Séveral 1nterv1ews w1th admlnlstrators:

“~hrat the College of Cape BretOn were conducted in thls regard.

| /
P!

'ef.Secondly, it offers S1 ggestlons fof advanc1ng consultatlve-, S
Trelatlonsh:;s\@p contlnulngiteacher educatlon toward an i

"h;emanc1patory level.' The second part of the chanter w1ll

\

v{present recommendatlonsvat varlous organlzatlonal and g'” e

L'

i lntersubjectlve levels to 1mprove the quallty of human rela— :

tlonshlps ln the Program ln Contlnulng Teacher Educatlon at-.'

A

‘the College of Cape Breton : The chapter Wlll conclude w1th

rhlmpllcatlons for consultatlve relatlonshlps in other educa—
: L. : . . ‘ .
: tlonal contexts 1n Nova Scotla and beyond

ST AN - . 'THE INSTITUTIONAL CONTEXT - / LT
The COllege of Cape Breton was offlclally establlshed 1n
N

June, 1974 when a former junlor college campus of a unlver—:"‘

: 1
’-srty and an 1nst1tute of technology were comblned ;nto one
[ AN

S . . d



213

in: tltutlon 1n the bellef that two educatlonal organlzatlons
Wlth totally dlfferent structures, management styles and tra—
'dltlons could be malntalned and 1ntegrated; -Slnce that tlme‘”“’

the College has had a speCLal mandate to be innovative in o

‘vimeetlng needs of the communlty However, there has been a\v

greater commltment to offer tradltlonal unlver51ty and 1nno—f
. ’ \ - .
f vatlve technology programs\to hlgh school‘graduates than to‘

, develop new.. orlentatlons 1n adult educatlon.v:V

Y

The Continuing Education. Structure =
}

' Wlth the formatlon of the College, there was%adgreat-hOPe L

wakened 1n the people of 1ndustr1al Cape Breton that they

would have access to a rlch and varle' program of adult edu—

catlonal opportunltles However, as the ‘“rector of Contlnu-‘

s

':g'lng Educatlon the Department Whlch is th College s off1c1al

”llalson w1th the communlty, has recently/admltted,.thls hope

f”{has not been reallzed . Now elght ‘years: since the foundlng of

'7the College, the role of Contlnulng Educatlon has yet to be~
IV7def1ned. Deprlved of a olear mandate to deal serlously w1th
y7n\the educatlonal needs of the communlty, Contlnulng Educatlon
.“has been restralned from pr0v1d1ng the leadershlp 1n adult |

'educatlon Whlch is requlred by the\hlder communlty.

By

, The fact that the Contlnulng Educatlon Department has not,;p

; ' ERE T ‘
3hbeen glven a mandaterto serve the educatlonal needs of the

communlty has conflrmed the popular 1mpre551on that 1t is-notf’

B}

a legltlmate act1v1ty of the College It 1s, 'to quotejthe

- - r o " g k
.. ,/ o ' R .o . i
UL ‘ . PN . ”
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M

Director: R - S e

... like 'a boat with no rudder or power drifting L
into the open sea ... at the mercy of the whims T
and moods of_any;professgr‘or_departmentjthat R
wants to use it as a whipping boy (McManus, 1981).

~:This analogy illustrateévdfématicélly'the weak and precarious

,*fpositioh ovaontindin§'EddCationubéCaUSé'it does not have a
‘mandate. ‘

': 52”gTo'iﬁitiété the forﬁél‘proééSé'of:bﬁilding g,mahdate,  .
.'7£ﬁe;biré¢£6fléta£éd ﬁhe é£imafy goal bfithenDepartment'in a
“‘_rep¢r£ fo,thefcdﬁﬁiﬁuiﬁg;Edu¢§fipn»Cgmﬁittee establiéhed by
~‘fthe ﬁoérdiéf,GoVérhdfs‘léét~fall:  

" Continuing Eduqatibn-Serves‘the'édﬁcationalt cul-.
tural and t:aining~needs~of,people-in_the'commun—
ity who do not, or cannot, avail themselves of S .
the traditional degree and diploma. programs as . ot
‘regular full—time]Stddehts*by~aCtively_promotingr
. .adult learning through formal and informal pro-
Cograms. - L. S D

kY

"Specifical}y,‘cbntinUinngducatibﬁ”identifies and
~ helps .to identify the needs and wants of individ-
- ualsfandﬂgrOpPS'in.theuccmmunity‘forvcourSes,"

. programs and other learning experiences for the -

. 'purposes of personal ‘and career development.. These
;:heeds'apd_wants»dre‘to be'served_throughvl) regular
full-time courses and .program offered by the - R
. College, 2)  courses, programs and other: learning

‘i experiences developed specifically for this pur—
- pose . (McManus, 1981).;v'f : R ,
However, the Co;legefSNOréanizatéa*vl structure_Still preéenfs"’

- numerous difficulties in the attai: Lok this<goal‘for~Con—~

’tinuiﬁg Educétions,;Thésefdiffi L .ch impinge directly“i“

10n-th¢ consﬁlﬁati?é'télétippshi;e én‘membefé”of thé.Detf 

lpartmentYdha‘tﬁe,Commuﬁity,uﬁe:e:articulated"iﬁ aﬁfintérVieW fj, 

with the'bi£éé£orl- Firéﬁ;y, Contihuiﬁ§’Educé£ibnfhasﬁ:ﬁotvénjdyed; 

- faéu;ty Status‘within the'CQilége'aétiﬁ'has 7iﬁ;d£hérAcommunity,4g 
R Sl ST DT T TR

|



colleges and major unlver31t1es across Canada.y It has been
.referred to as a department and V1eWed by many as an appendage

hof the Faculty of Arts. Wlthout faculty status, Contlnulng o

”Educatlon has not been taken serlously by many;u1 the admln—

”“1stratlon and the faculty who have v1ewed lt prlmarlly as a

”»ppubllc relatlons functlon.i Moreover,»Contlnulng Educatlon has

7

been mlsplaced 1n the organlzatlonal structure by hav1ng to'

f’report to the Senlor Vlce PfEs1dent who represents a techno—

-h»-loglcal organlzatlonal struc*ure whlch has an autocratlc manage—‘

( ~ o

~ment style 31mllar to government and 1ndustry, and one whlch

'lbls 1ncompat1ble w1th the open, consultatlve and colleglal

'~jmanagement style characterlstlc of the unlver51ty structure

Rwhereln Contlnulng Educatlon is rooted The‘placement of

'

Contlnulng Educatlon under the Senlor Vlce PreSLdent 1nstead

f*'of the Academlc Vlce Pre51dent has precluded any mutual 1nter-

( ”,actlon w1th othen facultles as they have not been on an equal

ffootlng and thus has prevented the Department from. puttlng
foorth a’ strong case for stafflng, new programs and fundlng..

5' Another serlous problem has been the domlnatlon and con—-

"H

'q'ytrol of Contlnulng Educatlon by the Faculty of Arts through

orlglnal commlttee structures whlch remalned 1ntact after -

‘Q_the establlshment of the College.. The present commlttee

‘o“structure stlll favours the 1nterests of the Faculty of Arts;

"many of whom have v1ewed Contlnulng Educatlon prlmarlly as a,
“n"feeder program" for the purpose of brlnglng adult students
into the regular academlc program.v Extended domlnatlon by J“

the Faculty of Arts has presented a major obstacle to the

al,
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o

developmentyof‘nem approachesvand_programslin'community edﬁ_
.cation;and the estahllshment of.meaningfulvconsultatlve rela—‘
‘tiOnships with-tﬂe‘wider community., | “_ y-,vt'f

A fourth‘problemlhas been“presented by existing revenue
and fundlng arrangements. There are essentlally three aven—‘p

ues of flnanc1ng, namely;_the Marltlme Prov1nces ngher Edu— |

‘catlon Comm1551on, prlvate fundlng and dlrect government
tsupport,‘each of whlch is problematlc.’ The Commission recome
"mends fundlng for tradltlonal educatlonal programs but 1ts
'formula has been.problematlc in that 1t has not recognlzed
Contlnulng Educatlon except as.a part of tradltlonal unlver— i
l51ty programs. ThlS formula excludes the vast majorlty of
iContlnulng Educatlon programs, many of whlch must depend
therefore upon user pay flnanc1ng Wthh severely restrlcts‘
:1nnovat1ve program development..-Moreover, present economlc » ;t
:;condltlons have led governments to fund ]Ob tralnlng and
.evocatlonal tralnlng programs ln contlnulng educatlon, .most
'often outslde the tradltlonal unlver51ty structure.; Under'
1the present structure, no portlon of the prov1nc1al grant 1s
'deSLgnated for Contlnulng Educatlon'whlch must depend there—
'fore on the gener051ty of admlnlstrators for fundlng for
:stafflng and programs. Ld',fl,f.,v #d .
"Q It has been argued frequently that because the College

recelves no grant for the work of Contlnulng Educatlon,

\ .
v

»itherefore the Department has no clalm on’ the College for

i

",flnanc1al support.f Wlth nelther an 1nternal pOSltlon to

hfargue 1ts case nor flnanc1al support from the Board _the

‘,'9.'
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_:been jeopardlzed by belng removed from the main' arena in

'Perspectlve S

's1gn1f1cance of thls renewed 1ntent ch be better understoodr ;f

’1n the hlstorlcal context of eontlnulna educatlonal

}vlnfluenced by several v1s1onary educators who ‘were 1nterested\\\\

‘genulnely in: 1mprov1ng the quallty of publlc/school educatlon.

These courses were not based on.extensmve_
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'Department has Frequently been shouted down by the Faculty

of Arts and the admlnlstratlon.- Contlnulng Educatlon has

L A
the competltlon for fundlng ' :

) ‘_\4
1

Contlnuing Teacher Educatlon in Cape Breton. An Historical

o

\

"When‘the‘College'waS’officially establiShed 'there‘was_

a renewed commltment to serVLCe by the Department of Contlnu—

1ng Educatlon and a’ refocused 1ntentlon to take more serlously

”respons1b111ty for helplng profe551onal groups in. the commu—‘lf”

y

‘nlty, partlcularly teachers and school admlnlstrators._ Thez

\

‘nrelatlonshlps betweem the College and the teadhlng communlty.

In 1ts formatlve days from 1951 the College, then a

\

;Junlor College Campus of St.. Franc1s Xav1er Uaner51ty,\was

7

e

.

‘ /

fthn the early 1960 s the College began to offer academlc courses

/

ﬂfrom the tradltlonal Arts and Sc1ence Pro rams on Frlday evenlngsf

and Saturday mornlngs for the beneflt of the- teachlng communlty.

.

eeds aSSessments but

depended on the availabllity of instructors. While somé‘teache

‘T~ers took advantage of the opportunlty to take part—tlme studles

*» Qﬁ«

~ toward a degree, most’ teachers who were . 1nterested 1n contlnu—

-

1ng educatlon attended the Nova Scotla Department of Educatlon

A

'_Summer Schools in Hallfax.. Throughout the 1960 s there were
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b

1

‘numerous block prOgramS offered by the prov1nc1al Department
of Education, each runnlng for four summers -and accredlted
toward hlgher profe551onal llcenses.

By the early 1970's there was~1ncrea31ng recognltlon of
the weaknesses of centrallzed profes51onal development pro=-
T‘grams, not the least of Wthh were the removal of teachersv'
’for’extended perlods from thelr communltles and the'lnadequate
-vprov151ons for follow—up consultatlon.‘ This was a time when
'contlnulng teacher educatlon was becomlng acknowledged as
che most 1mportant 51ngle component 1n the rev1tallzatlon
“of educatldn and the need for educatlon departments at‘-
.prov1nc1al, unlver51ty and college levels,to provrde
direCtion to-teachers‘was givendneW'urgency;‘iWhile there was"
_ no clear mandate as to how the College would.serve local |

‘school boards, the Department of Contlnulng Educatlon began

ks “to develop a plan for the renewal of the teachlng profe551on'?

L

} Of\Cape Breton Island Akhr *t;t‘_‘v C :~', “ 4|h"

[«]
In an. effort to decentrallze and to locallze teacher

,‘profe551ona1 development, the Dlrector of Conthulng Educatlon
: 'S _
was successful 1n establlshlng the p051tlon of Coord1nat9r/{

for Contlnulng Teacher Educatlon. Shortly after I accepted the

prSltlon in September, 1974, a program of twelve educatlon

cqurses;for‘teacher.certlflcatloq credlt-was launched; v5pecial
‘*“emphasisFWas-given-tO'the practical methodology'courses‘as
a*counterbalanCe'to an emphasis'on'the theoretical which

'fhad been the hallmark of initial teacher preparatlon programs

N and prev1ous college courses. These courses, planned in

. o
\

T ’ ) -
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J

consultation with noted eduoators from across North America
and England, centred on the Creative dimension in{teaching
andqthe related emotional and social growth of teachers,and
chlldren. Personal growth and development of teachers became
the fundamental educatlonal principle in recognltlon that
teachers are primarily responsrblevfor determlnlng(lhe gqual- .
ity of education. fAlso,'a‘Teachersl Resource Centre. was es-
tablished to provide learning materials andvrelated'support
services for the teachlng communlty. |

db.‘ Enrollment 1n Contlnulng Educatlon 1ncreased con51derably

over-the next twoyears as teachers applauded-lnnovatlve orien-
tatlons in practlcal courses and workshops Wthh related

vspeCLflcally to currlculum and lnstructlon. By the 1976

. Fall Ses31on, thlrty percent of the teachlng communlty of
‘Industrlal Cape Breton was 1nvolved dlrectly in Contlnulng -
»Educatlon. Wlth thlS overwhelmlng response came the reallza—lw'
tlon that respon51b111ty for program plannlng, 1mplementatlon“

and,evaluatlon had to be shared with the communlty There

were: several factors whlch prec1p1tated the need for’ consul-

tatlon w1thlteachers. Firstly, there was an‘unprecedentedr
‘increase in the number and variety or.courses-as.the'Departf
mentvexpanded its program and also as the five unlver51t1es,
the Nova - Scotla Teachers College and the Atlantlc Instltute

" of Educatlon began to offer extens1on courses in Caoe Breton.
There was an incredible absnrdity,ln a_sItuatlon where teach—
ers were taking'as'many as fodr fnll codrses‘per sessiqn on

ra part—time basis,withoutiany program consultation,v Moreoverf

= . o y



there was a strlklng lacﬁ of monltorlng of contlnulng educa—

qlon programs by the prov1ncrq; Department of Educatlon, lack

|

.-(

In December,

y

o

L f”was establlshed

fﬂgneeds.,

(J

1976

<

1and 1mplementatlon of programs.

ﬁ*demlc pre—serv1ce models.

after four months of 1nten51ve plan—i

~fvocal 1n expressrng thelr needs.v

-

<

.

VVibe coordlnatlon and cooperatlon among the 1nst1tutlons them—ff
"Zselves and seemlngly llttle ev1dence of any genulne concern '

f~7for the expressed and 1mp11c1t personal needs of teachers.f7gb'

'qof the lack of profesSLOnal developmentopportunltles and more

It became obvlous that any

Yet up to that tlme across

'f"'

e

\

&\

i 3

t'-,;-the quallty of publlc school educatlon when teachers and

IVV‘North Amerlca only llp serv1ce had been pald to the concept

Its purposeowas to assess the educatlonal

3

.3

q

The Commlttee consnsted of 51x educators,

lfln 1ndustr1al Cape Breton and to de51gn meanlngful courses

-ﬁTand programs whlch would be more’ consonant w1th expressed

one from

"ers “in educatlon and whose apporntments were approved by

. ; \ ’5._
°ieach of the local school boards who were 1dent1f1ed as lead—‘f

r:s,_

';f_fadmlnlstrators were accepted as copart1c1pants 1n the plannlng

7ﬂof co—respon51ble part1c1patlon as teachers were for the most

-_.x

‘?gpart pass1ve re01p1ents of prescrlbed programs based on aca—v

e nlng and consultatlon wrth the prov1nc;al Dlrector of Teacher
‘_fEducatlon,zthe two local school 1nspectors and the SlX local

;h"fschool boards, the Commlttee for Contlnulng Teacher Educatlon

(S

‘.All the whlle, classroom teachers were becomlng more cons01ous

.j«efforts ln contlnulng educatlon would more llkely 1mprove ;Tjdjf

o

j:eneeds Qf the two thousand teachers and school admlnlstrators o
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n?respectlve superlntendents.' The Commlttee 1ncluded two super?,v

4fv1sors of elementary educatlon, a superv1sor of secondary
: . \

Fyfeducatlon, an elementary school pr1nc1pal, a drama spec1allst—7~»‘

ifteacher, a mathematlcs teacher and myself as’ Chalrman.: Over ,

::vrthe next tWO years the Commltteeﬁ,met monthly to Plan credlt -'f

‘fh"ars,_ By 1878, @ structure for cooperatlve program deve10p—v_a;‘

"7;»ment 1n contlnulng teacher educatlon was flrmly 1n place.Lw

F

'courses and to a551st teachers and school boards by prov1d1ng ;_,

’_a w1de varlety of profess1onal dn-= serv1ce workshoos and semln—;'

'5'Wh11e the igrmatlon of the Commlttee was welcomed by the

2\

‘f'teachlng communlty and 1ts efforts in. program development were

”’V'prellmlnary step toward the establlshment of mutual consul—uf_h

'fygradually recognlzed 1t became ev1dent that the addltlon of

. . ~ e

";a commlttee to the ex1st1ng department structure was only ajﬁﬂfff

L

| .tatlve relatlonshlps w1th a teachlng communlty

The new commlttee structure was far from belng unproblem-j‘y“

“*atlc as 1t was re51sted both externally and 1nternally.5 Asf?»'

o
A 4 Lo o

- 1t planned new courses for teachers, the Commlttee experlenced
'»vmany dlfflcultles 1n establlshlng credlblllty w1th the

- Department of Educatlon whlch had to approve all new course f”;ﬁh

*bjsubm1SSLons. Concerned Wlth the 1ncrea51ng numbers oF th@fﬁ%’

'ﬁffteachers ralslng thelr certlflcatesh partlcularlv 1n Cape

qdiﬂjUthe Department of Educatlon delayed acceptance and regularly

”"Breton, and the added flnanc1al burden on the government,

'u'rejected Commlttee proposals for new courses. It looked w1th
‘frownlng susp1c1on on some of the Commlttee s program thrusts,*

v

"part;cularlywlnvareas of;theacreatrvevarts-and‘communlcatlon,>,,
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The Department s unllateral dec151on to llmlt apnrovals of

‘ teacher educatlon courses at the College of Cape Breton to

lower llcence levels frustrated the Commlttee whose efforts L

»were wholeheartedly toward the develOpment of meanlngful

v

1ntegrated programs rooted in fundamental human needsr. Up

to that tlme‘courses and programs had often been tanen

k"equlred by teachers nor

because of thelr potentlal 1mpact 1n 1mprov1ng classroom

'13:1nstruct10n, but rather because they were accepted

v

”*.f as credlts 1ead1ng toward hlgher certlflcatlon and more gen—'f_
erous remuneratlon for teachers.» Wlth approvals for

ll, College courses restrlcted to lower llcense levels, teachersﬁ

found themselves forced to choose between college courses

-»\ ¢ S ‘._).

S

de51gned specmflcally to help 1n thelr classroom respon—ff“”
.\._ :

6 51b111t1es and extensxon programs from out51de rnstltutlons i

Wthh would lmprove thelr economlc oos1tlons but were only

perlpherally related 1f not comnletely unrelated to the Cape¢=fv

Breton cultural ano hlstorlcal context. Wlth certlflcatlon

level cutoffs,_more than half of the teachlng communlty whomlj

the»Commlttee was trylng to reach were 1n effect excluded

from the Prograﬁ..a o

R
>

'/From several unlversity facultles of: educatlon and fromau

"ri

"w1th1n the College s Faculty of Arts came accusatlons that

the Commlttee slprogram falled to meet academlc standards._ef

Contlnued pressure from the un1vers1t1es on the Depart—»f‘f'

ol

_ment of Educatlon to 11m1t College courses to lower._7

7 3

llcense levels was 1nteroreted as a means to guarantee an p-f“

S
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- oo . e

1mportant market for unlver51ty exten51on programs at a.tlme;fi

d‘:of rapldly decllnlng enrollments ln pre serv1ce educatlon:fgvp
‘vprograms. leeW1se, 1ncreased opp051tlon from the Collegevs _[*
i -Faculty of Arts was Vlewed as belng rooted 1H“a concern for

‘;:numbers of students in academlc classes requlred to justlfy

'faculty p051tlons., ThlS seemed to overrlde genulne lnterest f

‘;hhln the educatlonal needs of the communlty Faculty’oppo—'

"f-courses 1ncreased at the expense of tradltlonal arts courses .

”51tlon to the program 1ntens1f1ed as\enrollments in- educatlon L

'fln the part tlme program., Demorallzed by contlnual attacks‘

;'fhon several fronts, Contlnulng Educatlon began to c1rcumvent

!

f:ex1st1ng commlttees on academlc studles for 1n1t1al course‘

?fapprovals.: The Department began 1nstead‘to 1nvolve local and N
1t ut51de professors of educatlon 1n a consultat1Ve capacltybln-hfﬁnl
,5'develqp1ng new courses,g Furthermore, the COmmlttee began to ?ﬁ
5;subm1t courses dlrectly to the Department of Educatlon for,;rT‘

X : \
certlflcatlon credlt ThlS served to 1ncrease tenerns

‘ghhtbetween Contlnu1ng Educatlon and the Faculty of Arts and otherf*tl

i CLE Sl
~fjun1vers1ty facultles of educatlon.‘-‘

Desplte 1ncrea51ngly w1despread opp051tlon, the Cdmmlt—

'-'f'eeicontlnued in the pursult of 1mprov1ng the quallty of e

';fteacher educatlon in’ Cape Breton.d The most 31gn1f1cant 3':f,¥'5
'ftadvancement toward that goal was the development of an rnte—ﬁh
'L?grated program 1n Engllsh Communlcatlon for teachers of gradeshhpgf
uf:flve through twelve., Modelled after an 1nternatlonally recog—
:ianEd graduate program ln language studles ln England b |

‘:,and employlng flve leadlng educators 1n language studles



[ -_r,credlt., The Commlttee found 1tself w1th few supporters 1n
i ‘~‘lts flght for recognltlon of the program except for the Nova PR

:rsures on thelx

Co224

jasbconsultants-and-instruCtors, thlS program of elght
71ntegrated courses offered the opportunlty for personal andg
fjprofe5510nal development through 1ntens1ve courses in the’ :f} :

bfoundatlons of oracy and llteracy over a.mlnlmum two year‘
f‘perlod Desplte the hlgh academlc level of thlS program and‘
H”;the 51gn1f1cant advancement from 1nd1v1dual course offerlngs,'

'Vrecognltlon of the program for certlflcatlon credlt was slow kf

‘and pledﬁheal. Bow1ng to 1ntense pressures from malnland |

‘fjunlver51t1es, the Department of Educatlon refused to recognlze

i
L QJ.

”Tthe program beyond an undergraduate level for certlflcatlon

)

””eipScotla Teachers College.‘ Many teachers supported the

'

Frustrated by the lack of lnternal support for the work

_jof the Commlttee and 1ts determlnatlon to 1mprove teacher edu—f
_ catlon, and the unw1lllngness of the Department of Educatlon

'”$and unlver31t1es to recognlze the quallty programs emerglng

9.

'h:;to con81der serlously the formatlon of another commlttee of
,_rj mlttee could brlng school board pressure to bear 1n securlng
‘hffor the College s teacher educatlon programs thelr due recog—~'ﬂ

"fpnltlonrf As there were few at the College who understood the

'Vnew Commlttee of senlor educatlonal admlnlstrators could {j[ﬂv

_ Committeefs‘ei' rts but not to the extent of exertlng preS*'[_,fff‘

_wn organlzatlon or the Denartment of Educatlon;»(“'

‘gfrom the Commlttee, the dlrector of Contlnulng Educatlon began 'p,h

*,senlor school admlnlstrators., It was’ hoped that thls new com—;fV

fhfts1gn1f1cance of the orlglnal Commlttee,ﬂlt was hoped that the o
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. prov1de leadershlp to the College in contlnulng teacher
‘feducatlon. Wlth my departure on: study leave, the dlrector B
and the actlng coordlnator dec1ded on a restructurlng

N of the ex1st1ng Commlttee rather than the addltlon of a

vvnew one;‘ In January, 1980, the Commlttee was changed SO that

'ilt now comprlsed 51x senlor representatlves of the larger

!

'1school systems, 1nclud1ng a551stant superlntendents and

f»;h,College, 1nclud1ng for the flrst tlme:the Dean of Arts and

'superv1sors of educatlon, and three representatlves from thﬁz
.
L
!

‘”~Soienoe;
Whlle the Commlttee was belng reorganlzed,»the Depart—}f‘
Wment of Educatlon began to develop a new pollcy of :l.ntegra—'t

/,.

'ftlon Wthh would 1nfluence 51gn1f1cantly the dlrectlons of//

'%‘jcontlnulng teacher educatlon and have 1mportant 1mp11catlons_

rF,for consultatlve relatlonshlps. A rev1ew of«programs for

1jydteachers 1n Nova Scotla from 1969 1979 an? a- subsequent exam—f

f—

ﬁlnatwon of regulatlons and oractlces related to ralslng teacher-'

hijcertlflcates found that a con51derable and steadlly 1n-1

vuocreasihg‘majorlty of teachers.lmproved thelr certlflcates by
f?completlng”a program equlvalent to one academlc year s duratlonxif
?1papproved by the Mlnlster.a The Department of Educatlon and
4-teacher educatlon 1nst1tutlons had adapted programs and requlre-,il

5;ments to make thlS trend p0551ble 1n response to conslderable

‘.'fdemand for 1mproved quallflcations, educatlon and tralnlng. h;*

vas -a result, many teachers had ralsed thelr certlflcates above
'level flve, Wthh was the equlvalent of a Bachelor of Educatlon _Q'

‘}fdegree, and even to level elght the equ1valent to a. doctoral
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'degree w1thout ever enrolllng in approved StUdleS at . the

graduate level - Some certlflcates at’ levels seven and elght

¥

were lssued to teachers who had never earned a unlverSLty

2 degree.’ Thls was contrary to the orlglnal 1ntent that level

fflve should be granted to teachers holdlng an undergraduate

5fdegree and the levels 51x to elght should be reserved for
gthose who had completed graduate study leadlng to degrees at
:the graduate level Follow1ng upon this study, in September,ul'
1980, the Department adopted a new pollcy approv1ng to level
_s1x only 1ntegrated programs equlvalent to one year s aca—:
ydemlc work 1n approved flelds of study and beyond level 51x,
"courses recognlzed as graduate level study,u

. The change in Department of Educatlon pollcy prov1ded
';the new Commlttee a leverage of support to contlnue serlously-
lQlts work in developlng newhlntegrated programs s1mllar to the
;'Engllsh Communlcatlon Program and to plan phas1ng out all g
llnd1v1dual course offerlngs.iﬁHowever, 1nfthe months that fol-‘

lowed there was no spec1f1c or detarled deflnltlon of what

:jthe Department regarded as. 1ntegrated teacher educatlon programs

’Hv.or programs equlvalent to graduate study Moreover, the De-.f7

iiipartment delayed actlon on the Commlttee S request for re=
2 | . .

,g;con31deratlon of the Engllsh Communlcatlon Program for a |
ifwhlgher level. slnce September, l980,.the Commlttee has«been
‘ialmost totally preoccupled w1th structural mattérs in search :
?“of new mechanlsms forvprogram approvals by the CLllege and |
',the Department of Educatlon.t:fn | | | '

Althdhgh Contlnulng nducat:on has strongly upported'the'



‘the authentlc 1ntegrat1on of theory and practlce 1n teacher'

populatl n- of Cape Breton have already completed or 1s 1n

fCollege of Cape Breton as. an equal partner Wlth the malnland
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Department s pollcy on 1ntegratlon in Splrlt and through

x:actlon and has recognlzed publlcly the potentlal thereln for -

, educatlon, ‘still the Department of Educatlon took a
:stand to llmlt College programs to a Teachers Certlflcate,
'Class Six. ThlS p051tlon "had’ serlous 1mpllcatlons, espec1ally

1n llght of the fact that three quarters of the teachlng

the process,of completlng‘a Class-Slx llcense 3 FlrStlyl It

~

llmlted severely the ablllty of the Contlnulng Educatlon

‘Department to. plan for the future and restrlcts the opportun—

"1ty to develop 1ntegrated programs at hlgher levels.{ Secondly,

:dlt forced Cape Breton teachers to travel great dlstances apart
“‘ﬁ from thelr famllles Fo.pursue graduate studles _ Thlrdly, it

u;encouraged outsrde unlver51t1es whlch have graduate programs to

second professors to teach extenclon courses Wthh aaded to. th91r
\ .

’enrollments w1th 11ttle or no concernvfor the consequences of

‘such an’ approach to contlnulng teacher educatlon.y Fourthly,_:_iﬁ

Dand perhaps most serlously of all was the fact that flnal

; approval of the College s courses and programs had Stlll to. be
t:quglven by the Department of Educatlon. ThlS serves fundamentally

lto undermlne the authent1c1ty of the consultatlve relatlonshlps

~

}of Contlnulng Educatlon personnel w1th part1c1pat1ng teachers.
e,gﬁA fuller understandlng of the serlous consequences of

'V'the Department of Educatlon s unw1111ngness to recognlze the L

L

lnstltutlons 1n the de51gn and delivery of programs in -
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contlnulng teacher educatlon requ1res some 1n51ghts 1nto

the soc1ocultural hlstory of the Cape Breton communlty

~" THE COMMUNITY CONTEXT

y

ra

Suggestlons)for advanc1ng consultatlve relatlonshlps w1th

teachers beyond object1v1st to eman01patory levels are mean—v

i7\1ngful only to the extent that they: recognlze the soc1ocultural

N P
ahd hlstorlcal context in whlch/they have been tradltlonally

»embeddedf‘ Rlcoeur stated thlS clearly in hlS argument of the

{

caée for complementarlty between the hermeneutlc and crltlcal

‘sc1ences H

';.. the 1nterest in emanc1patlon would be empty
and anemlc unless it received a cohcrete content
e from our ‘practical .interest in communication and,.
- e . therefore, if it were not confirmed by our capac-
ity to creatively relnterpret our: cultural herl— R
- tage (1973: 164) oo G , . B el T

,In recognltlon of the need‘tt tie a pro;ectlon of 1nterest in .

”femanCLpatlon closely to ar 1nterpretatlon of cultural tra-"'

dltlons, the follow1ng 1s a brlef re- Vlew of the cultural
e.’iv

hlstory of the people of Cape Breton, wrltten follow1ng an

ivlnterv1ew w1th Dr. Robert J Morgan -®1rector of the Beaton ER

'ﬂInstltute of Cape Breton Studles, the College s’ centre of

'research 1nto the cultural and hlstorlcal development of the

_Island.z L

* Cape .Breton's Cultural History - A Retrospectivé Glancei

'The‘Yearhl785£witnessed-the real_fodndationiof7cOntem4 :

:q\pofary Cape Bretoh-a It*wéé'from that_year thatrthe'Colony'

N

- .

g
'



S - 229

.of Cape Breton was. founded and establlshed by charter from
Klng George III of Great Brltaln and settlements 1nclud1ng
Sydney, Sydney Mines, Port Hood Baddeck ‘and St Peter's
were contlnuously establlshed . Cape Bretoh s colonlal perlod
A(l785 1820) was 1ntensely actlve and colorful w1tne551ng the,
settlemtnt of the Acadlans, the arrival of Engllsh and Loya—_i
list colonlsts along w1th the Scots who would become the

yIsland S chlef cultural component. |

In-l820 Cape Breton Island was annexed to the colOny ®

hxof Nova Scotla, an event whlch marked the beglnnlng/pf a

management by remote control" whlch Stlll preva117 ‘in varlous,

‘forms. Wlth annexatlon polltlcal power in Sydney was lost
~to“thewma1nland. Not only polltlcal but also 1ntellectual .re- :
“llglous and economlc control all left the lsland w1th1n the

-half century thereafter.v The lntellectualadevelopment of. the

'j*lsland had begun at'a normal pace ‘in the late l700 s, both

the Scots and the French were keenly lnterested 1n educatlon.
\Centres of hlgher learnlng and rellglon had been establlshed
“in the communltles of East Bay and Arlchat However, by”a

':mere fluke of hlstory, the app01ntment of . a.blShOp from the

il malnland resulted 1n the removal of 1nterrelated centres of .

’!

' ’hlgher educatlon and rellglon from the rsland Wlth the estab—" |

2

1lshment of St Franc1s Xav1er Unlverslty on the malnland in
’;1866 Thls development had a serlous effect on - the soc1al.
’and cultural llfe of Cape Breton. "For . almost the next cen-.
_tury hlgher educatlon and rellgion were controlled by Scots
von the malnland, many of whom orlglnated in Western Inverness;
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County, Cape Breton . Henceforth;~Cape Bretoners*hadfto leave
the island to.pursueAhigher learningfand the effects of the
"brain drain" were'farnreaching."Cape‘Bnetoners hecane‘
knownvless as'intellectuals;andAmore_as "hewers.of wood and
drawers of Watergrf For morezthan a century afterwards,_resi—
dents had'to’leave thelr'homelandito become'educated.
. ’Economic control slipped from‘tne island in 1827 with

the establlshment of the General Mlnlng Assoc1ation centred

in England. With the openlng of the coal mines on the eastern'
coast followed later by the foundlng of the Domlnlon Steel
-and Coal Company, the populatlon moved to the lndustrlal area
andjthe,reputat10n4became onevof»hard.llv1ng, hard worklng,
tough people rather than 1ntellectuals.lyBy the ‘late 1800 s,f
fCape Breton was a colony of Hallfax polltlcally, a colony of
London‘economlcally,.and a colony of Antlgonlsh 1ntellectually
and religiously;"The unlque culture whlch.developed was prl—'u
"marlly a folk’ culture retalnlng the Scottlsh tradltlons and
_custons and comblnlng both lndustrlal énd rural elements.
LIt was a culture w1th nelther polltlcal power, economlc;power,
anor 1ntellectual 1nfluence. .Even';n religion, thevestablish—"
L’ment of the rellglous centre.in‘AntlgoniSh rather than Cape
‘Breton Island where seventy percent of the predomlnantly
yRoman Cathollc populatlon in Eastern Nova Scotla re51ded,,:

[}

"Qserved to perpetuate external'control'oyer the’ most,fundamentaly

-‘aspects of Cape Breton llfe.

The cultural hxstory of Cape Breton was - swept lnto a‘

TE

1
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corner to the extent that even the folk culture was lgnored
Whlle some Nova Scotlan hlstory was taught 1n grade six 1n
‘the publlc schools, Cape Breton hlstory was comoletely by—‘
passed, tMoreover, un1versrty hlstory professors were largely
ignorant‘of'Cape Breton_hlstory,vas few attempts had been |
"made‘to preserve documents or written music., ‘For them, Cape

. / .
‘Breton hlstory began and ended w1th a few brlef statements .on

[

' Fortress Loulsbourg Over tlme thls had a- deleterlous effect

as Cape Bretoners came to conclude that they had no hlstory.
‘The- unlque culture and way of life were 1gnored by the'
»upper class 1mm1grant famllles who ruled the steel plant and

3coal»m1nes.‘ These out51ders had llttle knowledge of Cape Breton

Aand made no attempt to understand or 1ntegrate the 1sland cul—‘:

ture 1n thelr personal llves.L Communlty leaders llved'apart

[N i

:from‘the»people, they lookedfdown upon thelr qualnt.ways and

were never to be seen at popular gatherlngs.
Wluh the 1gnorance ‘and actual put—down of thelr hlstory,1

culture, 1ntellectual achlevements ahd way of llfe, Cape

Bretoners developed an 1nferlor1ty1complex.unparalleled in ,
.Canadian history which‘was paSSed through generations. Not

\‘hav1ng been taught Cape Breton hlstory, teachers espec1ally'
were’ 1gnorant of thelr cultural and polltlcal herrtage and

transmltted thls en\masse to chlldren who in turn saw them—

selves as lnferlor.‘ Wlth the denlal of thelr herltage, the
j'lslanders were in effect denylng thelr souls. To this day,.r,

‘VCape Bretoners have a sense of 1nferlor1ty and many have had

V

to reject or even deny thelr culture to galn acceptance in

-

v
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entral and western Canada. Those'who stayed came to uiew
’7the1r culture as somethlng to hide 1f new industry was to- be
attracted. Many lntellectuals brought up ‘in the system became
ashamed to face their cultural herltage because it had been

. pushed aside.

Because of these varled SOC1ocultural and hlstorlcal
condltmons,‘lt lS not surprlslng thaE/Cape Bretoners as a
'people lack confldence in themselves and a feellng of self-
_worth Many/of them .are unableé not only to reach beyond
.themselves but also to reallze that they lack V131on, lnsight
‘and 1mag1natlon.; Many teachers have great dlfflcultles in
2 artlculatlng thoughts and express1ng feelings, 1mprlsoned by
thelr‘personalwand collectlve h;storles. /Theyptyplﬁy the
_Cape Bretonndependenconn outside poWers for they too Sit
and walt for dec1slons to be made from afar.

. : c

&

o There are early 1nd1catlons’of an attltudlnal change
_taklng place wlthln the people of Cape Breton."Dr; Morgan,
‘who became a convrrted Cape Bretoner durlng the process of
completlng a doctoral dlssertatlon on . the early hlstory of the
'-rsland, has notlced a 51gn1f1cant 1mprovement in the level of ;
self confldence of teachers who are currently taklng courses

-

Sin Cape Breton hlstory Wthh have recently been recognlzed

, for academlc credlt ; The. Fortress Loulsbourg progect, the -
largest reconstructlon progect 1n Canadlan hlstory in which
_ﬁr- Morgan became dlrectly lnvolved has contrlbuted 1mmensely

to w1der recognltlon of Cape Breton s herltage. Furthermore,

-:the forthcomlng grant of degree status to the College of Cape
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Breton will be of singular major significance“in the i

return of intellectual power to the island. This wil? have a

profound impact on the image Cape Bretoners have of themselves

'for‘the Cod lege represents to the Yocal communlfy the struggle

for intellectual independence. Also, the Cape Breton Development

'~ Corporation has taken control ofvlocal»industrQ"and‘there'are
~earlylindicatioﬁs’of.political decentralizationr_ More and more

.in education,leconomics‘and in politics, Cape Bretoners are’

taklng respon51b111ty for their own- llves for the flrst’tlme
31nce the Fall of Loulsbourg'ln 1758 It 1s only through the:‘
resumptlon of respon51b111ty and the consc1ous effort to regain
control of thelr own lives which was systematlcally removed that

Cape;Bretoners w1ll grow to maturlty,and self—confldenceu

 For its part;;ContinulngMEducation'has brought local cul-

= ture and ethnic ﬁistory'into the College through a Variety of

v \
non- credlt programs. More than anythlng,jthese programs have

&

','served to enhance the self 1mage of the Cape’ Breton people as -

they partlclpate in- an 1nst1tutlonal settlng 1n preserv1ng and

extendlng thelr cultural herltage.- By prov1d1ng*opportun1t1es
, Pt

for all _Cape Bretoners, w1th and thhout formal univerSity‘edu—

‘catlon, to express together thelr common herltage, Contlnulng

‘codevelop w1th them a

Educatlon has’ begun “to advance the notlon of communlty in a

genulne sense. Underlylng the recommendatlons suggested in thev

'next sectlon is the: twofold recognltlon of the major respon51—

o,

fblllty of the College staff to relate w1th teachers in new ways,

"consc1ous of thelr collectbve soc1ocultural hlstory, and to

contlnulng educatlon leadershlp program

¥

that 1s culture based
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ey

:”rf,'conSLdered flrst 1n the broader context of the relatlonshlp
’ . ‘ .

gsecond part of thlS chapter focuses on structural changes
: -y

gNnecessary to elevate ponsultatlve relatlohshrps. These w1ll

]

: ftlnulng Educatlon Department w1th1n the w1der framework of

o

"ilhfthe underlylng phllosophy of the College w1th respect to=5‘y

P

,lif¥commun1ty educatlon._ Thls w1ll be followed by conSLderatlonifﬁ=ﬁi"

[

) A X 0 -

1gtrators, program planners and 1nstruct&rs 1n contlnulng

Bl

steacher educatlon., Concrete plans for renewed actlon and ERES

' *gfreflectlon w1ll be suggested 1n terms of the deeper 50010L-f“
g cultural context 1n an attempt to fulflll the crltrcal/
.Jf?hlstorlcal dlmen51on of the research pIOJeCt. _fgfaf?fpff?f'
ip‘rop‘o‘sed,Chaxlgés"fa,t- the":Ins:t«i"tutional ‘.Level',-‘}- S

l@f” Wlthln the w1der 1nst1tutlonal context, several funda— i

“ mental structural changes are necessary 1n order to develop
A e .

a qualrty response to the educatlonal needs of the communlty.;u'

&0 -

These 1nclude the fo lowJ.ng”<>

&e There must be a renewed empha51s on Contlnulng h

’Pﬁz-'Educatlon based on a re—v1ew of the meanlng of

/
. 2 communlty—based 1nst1tutlon and culture—based

/

V!Uﬁ*?.*-Anf-feducatlonal ppggzams.w:: e b”vf{g-_f.f f[‘,;f,:

o

bfyfbetween the College of Cape Breton and the communlty..-The.-ﬁrf»

"¢1nclude spec1f1c recommendatlons for restructurlng the ton— :"'

'};ﬁ;fwaj Any suggestlons for recastlng consultatlve relatlonshlps,,r”

'iw1th teachers and school admlnlstrators in Cape Breton must be;f,-i

Yo

"*:of more ba81c changes at the level of 1ntent10na11ty of admln—p:ﬁv



The College must/establlsh a- clear pollcy w1th respedﬁ
Cto the communlty by/redeflnlng the goals and objectlves of i
LS _

uContlnulng Educatlon.‘ Thls w1ll requlre flrst a clarlflcatlon- .

'Vof the phllosophy of the College with respect to adult educa—7
'f-tlon A clear mandate for Contlnulng Educatlon would serve

Jfas a declaratlon that the Colleqe is: truly a communlty college.

~

*?Q‘wlth a strong w1ll to Serve “the communlty and not just the full—

,ltlme academlc student body. In declarlng to the communlty that'

‘o v

‘ﬂvlt 1s aware of thelr needs and that 1t lntends to respond p051- )
_thely to them, the College would . thereby acknowledge that a

v75publlc relatlons role for Contlnulng T-‘ducatzl.on 1s no longervg“

‘effan adequate Qgsponse.; Wlth revoqnltlon of the communlty as a f”’

‘fyprLorlty, the College admlnlstratlon would then accept greater'f

”:larespon51blllty for meetlng the needs of the communlty

’vf’meanlngfult_ ff‘f]'3ag g"f*f][;;f”:g;j“ftf,ujh_“‘°

diOnly

,_twlth a clear mandate w1ll programs 1n contlnulng educatlon beﬂgﬂ’

fflegltlmated and consultatlve relatlonshlps theqeln becom"'

\‘"‘

. Contlnulng Educatlon muse be glven\faCulty statusﬂ~fl»

l so that 1t can relate effectlvely andfrespon51bly

“o!

w1th the communlty.,

L

Thls would be the hlghést expre551on of the Coll :

the College“has been-f

commltment to the/communlty., In the past,

if meetlng the needs of thé.ex19t1ng Facultles-

~ . '»':.v, .

' preoccupled Wi

e

Trades and Technologles, and w1th

E Only llp serv1ce has been pald to t e‘cause

\ .

.tlmevstudents-

Tk

RO

Qnugf aut"entlc communlty educatlon. Content w1th‘trad1tlonalﬁf
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: programs;'the College'has.not taken:COntinuing,Education'f

'serlously.y The promotlon of Contlnulng Educatlon to faculty

status wpuld 51gnal a new beglnnlng There 1s an’ urgent

need for an 1nternal motlv tlon by ar new v151on of what the

College can and should be, bhat 1s, not merely a phy51cal
amalgamatlon of unlver51ty and technologlcal organlzatlons
but a true communlty college worklng 1n and for the communlty

by offerlng»programs to the*oubllc and also allow1ng them to

serve them elves through transformed structure.ag*'

Placed on: an equal footlng w1th the facultles, Contlnu—@llw

1ng Educatlon would report to the Academlc Vlce Pre51dent and

R EREE

thereby would have the opportunlty to present 1ts case to

@

ex1st1ng facultles and to compete for fundl g for stafflng

. "}%
and program development._ Eurthermore,_faculty status would

e enable Contlnulng Educatlon\ to deslgn new’ comm1ttee Structures

. .‘;5 ."‘

o

free from domlnatlon by the Laculty of Arts.< Contlnulng Edu—'ft,

catlon must have 1ts own aca emic commlttees to protect the

1nterests of ltS constrtuency and to- ensure the quallty of

Do

1ts.programs,~»aapjffdfffij,fj1ht;f‘d“wf;:l%tf;,i;tfu:d3th‘:
"H:fd. A new and more satlsfactory fundlng pollcy must. i_f
be establlshed.i {ff7gisff7]r“jfvﬁ_'"‘fdftf;*“;fgﬁ¢:i

It 1s necessary to examlne andurev1ew fundlng pollcydand

to develop a: new pollcy for stafflng and programs that reflects;;

- sl } R . -
the specmal cooperatlve nature of Cont'nulng Educatlon. ! ‘Moére; -

:: j;- (AR ‘.v
B ~ . 1‘A




"1ghprlse that 1s 1ts foundatlon.JCV“

'ffContlnulng Educatlon Commlttee recommended that the Boar“

'f-all 1n’1ts power to obtaln the w1dest p0551ble base o'

“.sources of fundlng In so d01ng the Commlttee recognlzed

'~ﬂ?course and

. B .
Yoo . [T

.community’has its.own'special*character._ Spe01flcally, the
f: 'Board of Governors must de51gnate a portlon of . the prov1nc1al

.Ygrant for the work of Contlnulng Educatlon. The only way to,vh

"'legltlmate the exlstence of Contlnulng Educatlon Js to ass1gﬁ?

a de51gnated portlon of the college grant to the PUbllc sec—“’“

A e

ietor.- Only by changlng fundlng pollc1es w1ll there be a’ 'ﬂy.& e

’change ln the prevalent attltude that Contlnulng Educatlon lS

nothlng more than a bus1ness w1th a: proflt motlve controlllng

"1ts destlny.' The v1ew that Contlnulng Educatlon must recover

711ts costs lS potentlally destructlve bf the educatlonal enter—

LR o S

v

N
By -

In 1ts report to the Board dated February 26, l982 the

P

Clal support for Contlnulng Educatlon by utlllzlng vé

R PR "_,.

‘VK -

7"clearly the need for Contlnulng Educatlon to enter ghe maln*fn7h

gt

"fstream of fundlng 1f the College ls to serve the total commu—'f;

.

‘“fnlty 1n the demandlng tlmes ahead

gt

“.Jf4 The College of Cape Breton must have full control
over ltS programs 1n contlnulng teacher educatlon.‘“m'

The prov1n01al Department of Educatlon must recognlze L

rlg;that the tlme has come for decentrallzatlon of teacher pro—'
dflgfe551onal development. Spe01flcally, a College based commlt—-'

v*itee must be establlshed for the approval of all credlt

"bf;QThls would serve as a: V151ble 51gn that the College 1s'

;f”j‘.[~=',,f



Z'j s1tuatlons are not destructlveﬁbut rather constructlve.

'Tfstlonal development and for the renewal of relatlonshlps
\drfmembers of 1ts communlty It 1s lmportant the College not‘be

'ffldlssuaded from 1ts spec1al mandate to be 1nnovat1ve 1n

o
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S .
‘ﬁ, R

don equal footlng ‘with other unlver51t1es and colleges 1nv

-

Nova Scotla 1n the de51gn and 1mplementatlon of programs for ‘g'

- the profe551onal teachlng communlty Furthermore,,lt would

®

'fenhance the credlblllty of College admlnlstrators and program

e planners in thelr consultatlve relatlonshlps w1th teachers.

.
a .

:-_:Reflection...The problems of 1ntegrat1ng a necessarlly‘
ﬁloosely structured cont1nu1ng education department w1th aca—’%;d
'.demlc faculty structures has generated con51derable ten51ons
'and w1I1 contlnte to do so.f These ten51ons are unaVOLdable
l‘because of the 1nnate dlfferences between the tradltlonal

:1natures of facultles of arts and sc1ences and trades and

‘ftechnology and the 1nnovat1ve na:

of cont{nulng educatlon._jl

'.However, from a crltlcal perspectlve, such tens1ons and crlsls',

They

vt v

f,Qmust be attended to and transformed for the sake of 1nst'tu—“

with '

1‘relat1ng ItS programs to the needs of the communlty 51mply
7because the means of reachlng thlS fundamental objectlve are5 I
ﬂgfglnherently dlfflcult There are hopeful 1nd1catlons that major

E changes 1n the 1nst1tutlonal structure w&ll take place._ Thé

4 .

‘hnReport of the Contlnulng Educatlon Commlttee urged that all

levels of the executlve and admlnlstratlve structure dedlcate"'
Tthelr thlnklng to the purpose of maklng Contlnulng Educatlon;H
“ian equal partner w1th the two major facultles.: It also;ffo‘ﬁi

‘fchallenged the»College to redeflne the goals and objectlves of .

o '?‘V: S



Contlnulng Educatlon as-a necessary prerequlslte to the devel—'
opment oi 1nnovat1ve responses to meet the expressed and 1mT

',pllc1t needs of the communlty

l'prroposedwChangesvWfthinhthe.bepartment B T
- T — — — . S o
Wlthln the ex1st1ng Department of Contlnulng Educatlon,

‘several structural changes would serve to fac111tate a renewal

' of consultatlve relatlonshlps w1th the teachlng communlty. o

L

j\ .7M pj"ﬁfl;-VThe ex1st1ng Commlttee}for Contlnulng Teacher -"
'v‘Educatlon should be reconstltuted as a Board Of
?leectors.\ffgw-

o For several reasons,presented earller 1n thlS chapter,

‘

»

layjthe comp051tlon of the Commlttee was modlfled in January, 1980,

"5w1th the replacement of orlglnal members by senlor school ad—v

However,.as experlences 51nce then have shown,v

'rf“_Lfmlnlstrators

"4jsenlor admlnlstrators are not necassarlly 1nterested 1n or

'capable of developlng quallty programs for teachers,tthelr’” '
"ffilnterests lle prlmarlly 1n the occupatlonal admlnlstratlon of

'SpelelC school dlstrlcts rather than ‘in the personal and pro—51

°=fe551onal development of the w1der teachlng communlty. 'Hence,

. f?fthey can better serve that communlty in- a capac1ty other than'
L program development. It is recommended therefore that the‘f “NW
: e _ el

‘h'sffpresent Comml eegheﬂchanged to a. Board of Dlrectors for Con-‘;f
jﬁtlnulng Teacher Educatlon to serve in a managerlal adv1sory
?’[_;capacltY' ThlS Boaré would con51st of twelve members 1nclud1ng'
waseven senlor admlnlstrators from the four amalgamated school
{fboards on the‘rsland four admlnlstrators‘from the College,‘

."/‘
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lncludlng the Co- ordlnators of Teacher Educatlon, the:Director'
of Contlnulng Educatlon,‘and the Dean ovarts and Sciencegflg_
and the Inspector of Schools for‘lndustrlal Cape Breton, rep4.&
'f resentlng the Department of Educatlon. B | o
| . The dutles of the Board would ‘be to: make dec151ons re—:‘ o
;gardlng the general dlrectlon of the College in contlnulng
teacher educatlon,_to promote 1nnovat1ve programs whlch further
‘e_the profe551onal growth and development of teachers, to analyze
.}submlss1ons from program development commlttees in 11ght ‘of the

n needs.of local school systems, and to explore avenues of fund~.-
f,glng for the Program , Moreover, two underlylng purposes of the.
:deoard would be to promote cooperatlon among the amalgamated .
{gboards and also w1th the Department of Educatlon in teacher 1n—;
»_1n serv1ce program development.‘ More spec1f1cally, the Board
would become the vehlcle for communlcatlon w1th the Department
‘?iof Educatlon to ensure 1ntegratlon between’Department pollcy j“:7;

vifand College programs.j Also the Board would adv1se Contlnulng

"[Educatlon on matters concernlng publlc relatlons and pub11c1ty.».

-

v'ffgIt would meet tw1ce annually 1n the Fall and Sprlng Se551ons

hxd

frfv2 Commlttees for the development and 1mplementatlon

d o
<kof 1ntegrated programS~should be establlshed.wt »

Contlnulng Educatlon at the College of Cape Breton 1s'

Ry

C:?fﬂ‘galnlng w1der recognltlon by other educatlonal 1nst1tutlonsf::‘

'1l1n Nova Scotla as a model of dlalogue w1th a teachlng commu-n;"
o L

‘rtnlty ‘ It 1s 1mperat1ve for rnstltutlonal and more lmportantly

'dﬂ{for part1c1pants growth that cooperatlve program development

'“ibe promoted 1n splrlt and also in actlon., As for local
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‘educators, 1nnovat1ve responses to thelr deeper dlssatlsfactlons

y‘

) i
and 1nart1culate needs cannot be developed 1n the conflnes of\

admlnlstratlve offlces;
B ‘ The Commlttee for the bevelopment of an Elementary
A”Educatlon Program was formallzed in February, 1982 and met
hpweekly for three months to des1gn an lnnovatlve 1ntegrated
prhgram whlch addressed the deeper needs of teachers and
"fadmlnlstrators from pre- school through grade elght. ‘The‘-‘
\Commlttee comprlses‘seven members who have con51derable exper—'ij
”tlse 1n teachlng, admlnlstratlon and program development and |
.'glnstructlon -in teacher educatlon,. ThlS group calls upon )
'other admlnlstrators,_teachers and teacher educators to act
*;ih an‘adv1sory capacrty._ Slmllar commlttees must be estab-‘
';llshed to de51gn and coordlnate the lntegrated programs 1n o

,-Currlculum and Engllsh Communlcatlon whlch are at varlous -

”dastages of development.' These commlttees must assume responf._
*f 51b111ty for monltorlng progress of program part1c1pants and;:kl:
.f_for coordlnatlng non- credlt follow—up act1v1t1es.; A By pf \
0 v hrough authentlc consultatlon wrth local.teachers andnlh
Viadménlstrators, these commlttees would develop and 1mplement
eprograms whlch“serve to. enhance human potentlal in- classrooms,:f
-';schools and school dlstricts.' Commlttee members would be | |
engaaged actlvely 1n developlng ways to fac111tate the '
'b_prGggr - of all program part1c1pants 1nclud1ng themselves ‘p“'
They would meet on a regular monthly bas:.s.f.‘j-j‘t o |

’%,3:0 It 1s recommended that a second p051tlon 1n cont1n~”7’

ulng teacher educatlon be approved by the College,yi
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‘several members at- large. The dutles

) 242
and also that a Profe551onal Development Commlttee
SR 1nclud1ng both coordlnators be establlshed W1th1n
the Contlnulng Educatlon Department. ’
‘The recent Department of Educatlon ‘policy requlrlng

educatlonal 1nst1tutlons to prov1de 1ntegrated programs for

- teachers who- w1sh to raise thelr llcenses placesﬁnew ‘respon-
‘ Slbllltles 1n program development, consultatlon and evaluatlon :

on. Contlnulng Educatlon. “To meet these lncreased respons1b111—

tles, anotherrstaff member 1n Contlnulng Teacher Educatlon is
3 ,

'urgentlyvrequlred; along w1th a Professronal Development Com—'

\

: , o
mittee which would consrst of the Coordanatoaﬁ of Contlnulng

’Teacher Educatlon, the Coordlnator of the Teachers Centre,

*

a: representatlve from each program deYiﬁopment commlttee and

this commlttee would

vbe to ensure 1ntegratlon w1th1n each program and among the
.three prOgrams, to deal w1th the lOngthS of program 1mple—
-mentatlon, to plan and coordlnate non- credlt act1v1t1es

v-emerglng from the rograms, to plan soc1al act1v1tles and to

deal Wlth 1tems of publlc relatlons and pub11c1ty such as news-
‘letters and calendars._ The commlttee would meet at least four :

; tlmes a year, onﬁe 1n each se551on.

4. A Commlttee of the Teachers Centre should be.
'v'establlshed -1, T L "_p,7-
Intende%i?rlglnally as a materlal support system for the

'credlt ‘program 1n educatlonp.the Teachers' Centre 1s the log— .”

' ﬂlcal focal p01ntvfor ‘teacher 1n—serv1ce educatlon in the new

j@ape Breton Dlstrlct Amalgamated School‘Board It 1s 1mportant'

4
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that the Department ofTEduCationbacknowledge.publicly the
important rolehaf the Teachers' Centre in providing a base

y
'

for consultation through the'cooperative.development:and_
‘u‘implementation of credit and,non—credit programs for teachers

'in Cape Breton. A new pollcy for decentrallzatlon of materlal
‘ \
resources now based in Hallfax would be an expressron of a

, \ ‘
'renewed commltment to 1n—serv1ce educatlon.n Recognltlon by

s

the Department of Educatlon -would enllghten reglonal dlstrlct
boards as to the potentlal of the Teachers Centre for peer
Aconsultat;on.by prov1d1ng a space.for teachers to‘meet With
onetanotherivand to- 1dent1fy commor strengths and concerns.
| As a step toward becomlng an authentlc teachers centre
"and not merely an. adjunct of the- College lerary and Contlnu—'
1'1ng Educatlon Department 1t is recommended that a commlttee
.of teachers represehtlng each of. the new school dlstrlcts‘ln

'Cape Breton be formed to be chalred by the coordlnator of

-the Centre. The purpose of thlS Commlttee would be to pro—"}

. »v1de teacher 1nput in the development of the centre and spec—‘«"

”‘flflcally to 1nvolve teachers 1n dec151on—mak1ng regardlng l. - .
'learnlng materlals and 1n-serv1ce programs. -The formatlonjof
bthls commlttee would be a further step in extendlng dlalogue :
iew1th the teachlng communlty and in recognlzlng the Centre as:l‘

| a;base‘for‘anvauthentlcally lntegrated 1n-serv1ce educatlon‘A

Programg | . { |

‘ - -

. ‘arz Respectlng the phllosophy of mutuallstlc program ,
3_development Wthh underlles Contlnulng Educatlon, these propos—'v

| als for restructurlng are key to the development of rnnovative

’



ST of program planners, admlnlstrators and 1nstructors.‘,1

[ 244
~and qualitative responses.to'the educational needs,of
teachers‘in‘the:lQBO's andrl990's.:jThe diagram on‘theh
follow1ng page presents a summary plan for restructurlng
! whlch would help to advance the level of consultatlve‘rela-
tlonshlps of program planners wrth oart101pat1ng teachers
‘and - admlnistrators. The essentlal commltment to coopera—
ctive program development rather than tradltlonal, hlerar—
.,chlcal arrangements is represented graphlcally by\the recip-
rocal directlon of the‘arrows in the diagram. Implementa—”
tlon of such a plan is seen as-a necessary step toward estab—

-llshlng authentlc dlalogue with' teachers and educatlonal

:admlnlstrators in the local,communlty.

' Requisite Changes ‘at the Level of Intentionality
- : - ‘ ST s &
Structural*changes may be necessary but are notJSuf- \r'

’

f1c1ent condltlons for the eleyatlon of consultatlve relatlon—f

Y

' shlps in contlnulng teacher educatlon. Meanlngful change-can
’be 1mplemented only at the level of the person or small group,
bnot at the leVel of the 1nst1tutlon.A Structural changes are. \?
1n51gn1f1cant to the transformatlon of educatlon programs if
the people 1nvolved'cont1nue to carry thelr fears, denlals,v
‘self- repre551ons and dlstorted conceptlons of themselves.
The crltrcal varlables in the advancement of cohtlnulng teach—

er educatlon are not structural factors but rather the personal

bellefs of teachers as students and the conscious 1ntentlons‘

The success of any long term plan for 1ntroduc1ng

R
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-

o alternative consultative‘orientations to education programs

w1ll depend ‘on the 1ntentlonallty of program developers.
uﬁﬁ

: The follOW1ng recommendatlons are made spe01flcally for par-

"It1c1pants in the Program in Contlnulng Teacher Educatlon at
the.College of Cape Breton, 1n partlcularnmembers of the pro—
biposed Board of Dlrectors, the Profe551onal Development Program
Development and Teachers Centre Commlttees, and program 1n—.
ystructors; ,However, they should also have 1mmed1ate .and -
1ntr1ns1c relevance for educatlonal admlnlstrators and teacher'l
_educators in other 51tuatlons. The thread which t1es them
together is the need for renewed lntentlons and rev1tallzed
v,commltments by all JhO partlclpate 1n the de51gn,'1mplementatlgn

and evaluatlon of programs w1th and for teachers.

v

———

| J 1. AA mutual commltment to p,‘"" v1qorously and

collectlvely the goal of consclousness ra151ng.
The elevatlon of consultatlve relatlonshlps in teacher
*educatlon programs is llnked dlrectly w1th the expan51on of

'part1c1pants thresholds of consc1ousness. Two reaulrements

=, (

tcan be 1dent1f1ed in the process of cons010usness ralslng
flrstly, to prov1de the- means whereby program part1c1pants see.

themselves in radlcally dlfferent ways, and secondly, to en-

)

nllghten them as to how partlcular relatlonshlps can cause

-thelr 51tuatlon to be- repres51ve and also how they can trans— a
'form the s1tuatlon so that it becomes emanc1patory These
are the 1nterrelated aspects of maklpg people s llves trans—

.parent to themselves.

A key.recommendation for the promotion and implementation
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of consultlng as educatlonal prax18 is for the establlshment ’ W

“

of a network for communlcative reflectlon and group action.

It is through a network that a small group of program admin-
. .
1strators, planners and 1nstructors can be connected in new .

ways, held together by the goal of creatlng new orlentatlons
in teacher education based on a greatly eXpanded concept of
i1 .

t

human potentialr The concept of - "consplracy" which in a root

9

T sense is a "breathlng together" and an: 1nt1mate jOlnlng of a

benevolent nature, is most approprlate for the goal of con-
‘.sc1entlzatlon (Fefgusonh l980) All part1c1pants in the new

<

.

commlttee’structure in contlnulng teacher educatlon must

consplre ¢0‘;n1t1ate a reoricntatlon prqcessﬁwhereby"teachers,

school admlnlstrators, teacher éducators and’ program admlnls—‘ )
o ‘ :

trators together analyze ex1st1ng realities, gain new insights

. o )

,‘1nto the constralnts on thelr llves, and adopt a. plan of- actlon

enCOunter of man; wgthafel ow man 1n‘

1

»relatlonshlps.

(=Y

Siie B e Do e



Ceean network that educators can mutually afflrm dlscov‘

xiiﬂthemselves and one anoéher.““

Wf{g' .A crltlcal actlon 1n the renewal of//e

teacher educators and admlnlstrators un that

'"hfadmlnlstrators must be,challenged and helped to move beyFnd

:fan object1v15t paradlgm of leadersh/p/whlch 1s synonymous

yLo

wafdlalogue in thelr oWn profess1ona1 relatlonshlps w1th teachers

.:'another., Through the commltment of entlre teacher educatlon

'?,'staffs to further the cause of dlalogue, an attltude df ques—;

‘o

":L_tlonlng and an openness to~learn1ng can begln to permeate
?“;bﬂgader educatlonal structures., Through a renewed commltmenti'f"

7ito venture forth together in’ mutual respect and w1th shared

o“

jtlnterest in’ the transformatlon process, educators w1ll galn

RV

\

'-ﬁto a crltlcal eman01patory 1evel., Furthermore\\lt 1s ﬁhroughﬁﬁ-

'“fﬁﬂifl A collaboratlve search for a new par digm OF 7
educatlpnal leadershlp.pr

RS
el

.“’.

./.?"'

“}tileadershlp*~ The mutuallty of cons01ousness-ra151ng w1th

'r__ls R e

'fgﬂteachers 1s com@grmed as admlnlstratprs become aware ef the

L

':vessentlal nature of authentlc leadershlp'— namely, that 1t

‘requlres an openness to learnlng from “followers“ and a.

"f]tw1111ngness to allow them thelr own realltles.: Educatlonal

("

,,/

‘"y_w1th command and control to a deepér level where they encourage'

'admlnlstratlon of programs for teachers must seek to: establlsh _

LE . .. .
R T

:‘and to create opportunltles for teachers to dlalogue w1th one ;;d'u-”

'ddeeper 1nsmghts 1nto thé complex1t1es of establlshlng cons,f{bhffffu

latlonshlps between z’#3f

”!ﬂftogether they’re thlnk thé concepts of/power and authentlc ?jff,ai*;*‘



Lt

teachers to become co—leaders and to recover authorlty and ‘ﬂfyff y

/

‘. leadershlp over thelr own llves Reallstlcally, an 1nter1m d4l.'

paradlgm of leadershlp may be requlred whlch allows admlnls—;v“
b trators to respond to artlculated needs of teachers but Stlll
to remaln ln control., Eventually,qhowever, they must be chal—lf.{
E:'lenged to move beyond and to plan opportunltles for teachers
vto have shaklng 1n51ghts 1nto thelr deeper needs and those
of others.: By so d01ng, admlnlstrators w1ll become aware of
thelr own 1nart1culate needs.- In flndlng mays to.relate to :
f: /hteachers at the most human and 1mmed1ate levels, admlnlstraevy

('/tors w1ll 1n the process‘fransform the consultlng process

1n educatlon,_

Th ursult of a tfansformatlon 1n relatlons w1th teach—f
‘?/\?

@

z

'.ers requlres several pr cautlons._ FlrstlYK program developers

and admlnlstrators shou d guard agalnst promotlng one group

'r}.t-such as a commlttee as_playlng the leadershlp roLe 1n recon—i”""

u\‘

structlng a program an; recastlng the consultatlve relatlon—"f"°

shlps,embedded therelylj To ensure that communlty lS promoted

consc1ousness ralslni must be copart1c1patory.w Vlewed fromi-
a crltlcal perspectlwe, the ldentlflcatlon of one group as

the key group 1mplles that others are followers,‘an 1mpllca—'ﬁ:v

tlon whlch jeopardlzes the p0551b111ty of ach1ev1ng authentlc

AT
,»\\

asalogwe. *35]1‘*‘f"‘1-fh?!7

- The danger of subtle manlpulatlon, domlnatlon and sub—-lfrfﬂ'

]ugatlon can be av01ded by encouraglng and prov1d1ng for

program planners and admlnlstrators to part1c1pate together
\ 1’7 : T . . R K
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i

'w1th teachers 1n courses rather than to remaln 1solated and

.1ttees should be encouraged to part1c1pate as l /“__
i}@f students 1n”programs so as- to be anilntegral part of the,"h"; hdf@f
| program“communlty.l Typlcallylln contlnulng teacher educatlon;%g ‘_f
program developers have remalned d7stanced frfmvpartlclpants dn.fi’
throughout~the de51gn and 1mplemen'atlon of programs and have’}jigf
mlssed 1mportant opportunltles for growth th‘ough dlalogue _';ﬁdﬁfht
“'"w1th teachers.; A renewed commltm nt to the evelopment of di‘iﬁh{
authentlc communlty w1th teachers wlll serve‘ln the longrterm g};:"'
toylncrease\the communlcatlve com‘etence of’program planners :_fhxid

R W R
'and part1c1pants and to promote dlaloglcal consultatlve rela—drrﬁfff
tlonshlps.piffwt S : w S f5®f;fﬁ*7"*?””f7ﬂl
';2?3{ A 301nt“commltment to._heﬂdevelopment?and:fmple;ffa:;i;iti
g | mentatlon of 1ntegrate programs.jﬁ. el o ”d'tf:r;?
‘Any lnterest 1n emanc1pat1hn must be groundedlln avprac- ﬁi;&j
vtlcal lnterest 1n communlcatlon;; An 1mportant 1mpllcatlon of‘fjﬁtd
Rlpoeur s theSlS of the necessar:‘complementarlty of the.f/*i'd%;;il
hermeneutlc and crltlcal schalvsc1ences 1s that talk about‘ 'fihvh;
. w . ey R :
’f emanc1patory dlalogue 1s empty,fabstract and 1deallst1c unless}ﬂfk7f
PUt in, a conte{t of | restorlng cOmpetence to communlcate h**iw}lf
(1973 164- 166)’ It 1s only in concrete contexts such as pro-'p{fiﬁﬁ
gramsdln teacler educatlon that, the movement toward emancxpa—‘;fddf
tlon in- educajlon is advanced.uj( | | e -=5°{ffg;“
J'} “ Three;nfw programs in Elementary Educatlon, Currlculum ib;/,f
;1and énglrsh}ﬁommunlcatlon belngudeveloped through the Contlnuefﬁﬁﬂf;

"ﬁ Department of the College of Cape Breton prov1de5“




'7;tortlons,.constra1nts and 1llu510ns so that they can express

:fithem lves authentlcally ' Unllke tradltlonal coursesha'

3~*an Wthh they partlclpate.,{hﬂfh;('t"h"

Jﬁﬂlems of a teachlng c0mmun1ty K Tradltlonally the de51gn of

‘spec1f1c ébntexts for the advancement of tradltkonal consul—wl
e ’ L wg/ [
“1Q:tat1ve relatloLshlps w1th teachersuto 1ncrea51ngly reflectlve\?:

”fand emanc1patory levels.“ Underlylng these 1ntegrated programs'ﬁ

.,\;

Vlls t?e Arlstotellan notlon of man as a soc1al belng who rea—v7

vﬂhllzes hlmself through relatlonshlps w1th fellow man., Because

P

vman 15 a relatlonal anlmal to the degree that he expresses
e_*hlmself to that degree he grows to maturlty.. The new programs
‘fdare 1ntegrated 1n the sense that they prov1de an on901ng con—: |
ditext for the llberatlon of teachers through the developme@t of
.x-evcommunlcatlve competence.k The ultlmate goal of these programs

'”"1s to free teachers and admlnlstrators from culture—based dls—'ff-f

- Lot

'VQin c ntlnulng teacher educatlon, these new programs w1ll pro—,ﬂ e

lzb.ba51c Interest ln these programs is to prov1de opportunlty

‘~for strengthenlng the fabrlc of soclal relatlonshlps among

:ffprogram partlclpanﬁs gulded by the underlylng assumptlon that

’ fj;adults, llke chlldren, should be educated to allow for max1-:ﬁ;'"a

'ﬁgmum personal growth w1th1n and through the human relaﬁlonshlps Yo

As a precautlon 1n future program develOpment, program j's]f

.:planners should guard agalnst deflnlng unllaterally the prob—:

'ljfhprograms ln 1solatlon has served to dlstort the totallty of

A
- R

g

s
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T emey

‘ R T

' the experrfnces of teachers and to perpetuate thelr lack'of*fﬁ’
self—confldence., Unless teachers have opportunlty to 1dent1fy

. i

: thelr concerns 1n such a way as to 1nfluence the development

of programs,‘plans for strengthenlng the consultatlve rela—f_f' i
tlonshlps of program planners, admlnlstrators and 1nstructors
SN W1th teacher partlclpants w1ll be manlpulatlve. The prevalentlptﬁ

remote control of teacher educatlon w1ll be replaced merely

i

,w1th a: decentrallzed but equally oppre551ve/dom1natlon under

/ the gulse of mutual part1c1patlon. ThlS 51tuatlon can be'fk;p“V

‘_ av01ded speC1f1c1ally by engaglng prospectlve teacher part1c1—
pants rn the 1dent1flcatlon of strengths and concerns in QXlSt—iﬂ‘

e

1ng courses 1n contlnulng teacher educatlon and 1n the de—unv
velopment and formatlve evaluatlon of pew programs. Also.?:r,

there can be 1nherent flex1b111ty 1n the program de51gn to

/ . , "0

allow part1c1pants to take genulne respon51b111ty for thelr‘

"*Q-{own profes51onal development through the selectlon of core
programs and a varlety of electlve course offerlngs.dhwf_ﬂii
E \{ .~., ‘_,,

R

";i3gf,”? .4 A crltlcal examlnatlon_of the meanlng of 1ntegrated "ig‘d

o

programs 1n contlnulng teacher educatlon.,

The success of a long—term plan for con501ousness—7'

: f ralslng w1ll depend greatly on the underlylng Vlew of "1nte—f‘1

grated program" held by program developers._ In the past,'

v»u, .

'*lﬁggog;ams 1n contlnulng teacher educatlon have been v1ewed

prlmarlly as flxed products to be accepted by teachers. ;Thé;7

domlnant stance in program development has been a problem— e

'?f]f:f solv1ng Bhe, programs typlcally have been de51gned by out51devf~ﬂ“

experts to resolve externally deflned problems rn the classroom."
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P

An alternatlve orlentatlon worthy of exploratlon 1s that of

problematlzlng, whereby the very meanlng of 1ntegratlon 1n

' atlc.;

~the context of contlnulng teacher educatlon lS made problem—

A
v

\To'adopt a problematlzlng stance is- often 1nterpreted

as a srgn of dlsorganl atlon, lack of'control and weakness,

: ;.:H_eknce- K

."3

R

at conferences on contlnulng teacher educatlon, pres—

‘entations usually are prefaced w1th deflnltlons of 1n—serv1ce

i'education, contlnulng teacher educatlon,'lntegrated programs:7}5~

e e

and graduate studles. Moreover, these deflnltlons are fre—

quently accepted as glven and 1n thelr taken—for grantedness h\fgpr

there

s - i

lS an 1mmed1ate blockage of p0551b111t1es for the

elevatlon of 1nserv1ce programs through open dlscuSSLOn of actlonsﬁff

whlch promote manlpulatlon, domlnatlon and control over teachers."“'

Partlcularly dlsturblng 1s the 1ncrea51ngly accepted

"E?ﬂ'v1ew of an 1ntegrated Program as a package or’ group Of rela— fd"

'°-;l ted courses selected by the teacher w1th1n broad guldellnes

set by 1nst1tutlons and departments of educatlon.; Thls 1s;fk

the extreme counterp051tlon of the tradltlonag v1ew of pro-vj”'

grams

worlds of classroom teachers.~ The current sw1ng ln contlnulngff
teacher educatlon from totally prescrlbed programs to aggre—~h’

gatlons of 1nd1v1dual courses based on perceptlons of teach—ﬁ“d

1ntegrated programmlng 1n the context of profe551onal develop-.ff'"‘

o ment.,g

planned by experts who are far removed from the llved

] VR

,fers! need? makes urgent the need to re search the meanlng of

W 1=;J‘f g?,‘.' S IR

The current state of the art of contlnulng teacher

;.ﬁ educatlon,,whlch has been descrlbed as the dlsaster area of ;

'”rﬂ%;;j'°'f" G

,:'{/ ’

LT :
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'gthe entlre educatlonal process (Wood and Thompson, 1980)
'_!requlres a. rev1tallzed concept of 1ntegratlon whlch addresses
."the fundamental need for the advancement of commhnlcatlve

I
o

relatlonshlps. Th0se 1nvolved 1n contlnulng educatlon mus;f
L’dedlcate themselves to a problematlzlng stance whereby the\-ﬂ
Ldeeper meahlngs of 1ntegratlon, 1mplementatlon‘ and teacher*~’
j'educatlon are explored.; Crltlcal reflectlon must be the |
;goal not only of program development commlttees but also‘:*

of senlor admlnlstratlve commlttees where programs w1th prom-}’
1€h1s1ng alternatlve orlentatlons are often re]ected due to v
';:lack of understandlng of thelr underlylng phllosophles.'_ihe:.

N '-',,'.

'lencouragement to make problematlc what has been tradltlonally

f) . o -

57l;taken for granted w1ll lead to a questlonlng of problem-':'

isolv1ng models Wlth thelr 1nherent object1v1t v1ews of teacherfn

‘cheducatlon and a new v1ew of teacher eduoatlon programs as
constellatlons of dynamlc soc1al events whlch are 1n thevgf’

ﬂd?process of contlnually becomlng"'(Tabachnlckr 1978) i Those~
. \ A
:who belleve 1n é crltlcal orlentatlon must express publlcl§

'*”thelr renewed commltment to re- searchlng what 1t means,
‘yg'fundamentally for humah belngs to relate w1th one another 1n

fthe 1nterest of mutuag growth and development.‘-'

_:

‘h The Contlnulng E_ catlon Department at the College of_fvf;

'“Cape Breton must take ailea%gmshlp role 1n ralslng the con—:i

”sc1ousness of admlnlstrators of other 1nst1tutlonal levels.-‘

-;A serles of semlnars to engage senlor admlnlstrators at

't@ent of educatlon and teachers ,unlon f

:reflectlon of the deeper meanlng of



/

_ if/current programs to genulne conversatlon about the

//ylng 3001al assumptlons, 1mp11catlons and consequen es of

v e : : »
/// profess1onal development programs for teachers““ A/crltlcal

analySLS of the 1ntegr1ty of ex1st1ng programs would be a

eacher commu—

)

)// 'v ' major step tow _d the co—creatlon w1th 1ocal

'nltles of new‘
Lol

growth w1th1n and through the matrlx of

rograms Wthh allow for maxl um personal»‘

01al relatlonshlps

, thereln. An underlylng 1ntent of such semlnars would be to‘
B make problematlc the appllcatlon of re- serv1ce tralnlng
models to the contlnulng educat10'.of the teachlng profes—”x

51on. By v1rtue of hav1ng the 7ongest experlence 1n contlnTﬂ

ulng teacher educatlon, the C-llege lS a loglcal place for
such semlnars Wthh could e the 1mpetus for contlnued dla—t A
logue among 1nst1tutlons and the eventual advancement of

e contlnulng teacher ed -atlon across the prov1nce beyond ‘an -

» Y e

;ob]ect1v1st£parad1gm

:5 A crltlcal analy51s of conventlonal technlques and
methodologles for needs assessments.r*fx

In the fleld of contlnulng educatlon there 1s currently

w1despread recognltlon of the need to supplement, extend and ,f

»‘respond to contlnulng needs ofjthefcommunlty.' In partlcuIar,

Triss

'“ehts are calllng for



et

‘_' O 26

- more detalled ‘and extenslve needs'assessments ls the assump;‘
rf.<tlon that, w1th the gatherlng of new 1nformatlon about teach—"~"

’Tersh needs and concerns, programs in contlnulng teacher edu—'
'-catlon w1ll 1nev1tably be 1mproved | ‘A ‘ ;
In the pursult of 1mprov1ng the quallty of programs for

teachers, the Contlnulng Educatlon Department must adopt a
'critiCalistance to- needs assessments. Havrng conducted three
Vmajor surveys of needs“of'teachersraCross Cape Breton since
‘1976 - we’ must begln to make problematlc ‘the® taken—for—H
:grantedness of expressed needs and to quest;on‘the assumptions:

underlylng 1dent1fLed ne s,uthe otivation behind‘survey

'_responses and the lnte sts represented by needs surveys.,ﬂg,'.

ffMlndful of the lmpﬁannceuof ra151ng awareness of deeper needs? N
%

" wahlch often are in equately artlculated, we', must challenge

.thOSe who mlsguldedly seek merely new 1nformatlon through
‘:technlcally advanced surveys and questlonnalres and encour~'
. age other lnstltutlons to do llkewise.«

. Contlnulng educatlon programs for teachers should be"
developed and lmplemented 1n part 1n responSe to needs and
|

'-requlrements 1dent1f1ed and expressed by teachers. There is
'llttle doubt that the majorlty of programs to date ‘have been

/6/;ce1ved by admlnlstrators and teacher educators and merely

/

e

J.

recelved, often W1th Varylng degrees of dlsappclntment, 1m— rJf'v .

¥pa91ence and lrrltatlon, by teachers to. whose actual problems

',and requlrements they often bear 11ttle relatlon. ThlS, however,i

‘ells not to suggest that developers, admlnlstrators and program‘,

“t

.1nstructors of programs should adopt a pa551ve role of merely

Y
L
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A

respondlng to artlculated needs. By nature of thelr knowledge
and experlence, they may be aware of programs Wthh are unknoWn
to teachers but whlch nevertheless serve to transform needs byr

awakenlng part1crpants to deeper dlssatlsfactrons and 1nartlcu—
late needs and confllcts. - i R
6; A formatlve evaluatlon of new programs for teachers
from. multlple perspectlves. | |

‘TO elevate consultatlve relatlonshlps\ln teacher edu—
'catlon requlres a crltlcal evaluation of programs w1th a focus
on the 5001al relatlonshlps embedded therein. A plan for both i@At
formatlve and summatlve evaluatlon should be developed and - |
- 1mplemented by program commlttees, admlnlstrators and teachers
engaged together as corespon51ble part1c1pants in the |
evaluatlve proqess~— A frame of reference for evaluatlon could nf
be’prov1dedkby alternatlve.paradlgmatlc frameworks of evaluawg
tion‘(Abki,gwerner,?Wilson,'l9lé;VRothe,,l979)'based_on'existen—
tlal’phenomenology’andscritical sbcial theory.;'Usingathese |
frameworks, evaluatlons ‘may begln to explore 1mpllcatlons of
h‘ emplrlcal/analytlc,'1nterpretf#é and»crltlcal stances in terms :

| oq the purposes of evaluatlon, apprOprlate data, methodologlcal
approaches,_crlterla for judgement, v1ews of soc1al relatlons,:

: and evaluatlon outcomes, ‘as well as the advantages and dlsad—‘

yaluatlon stances for dlsc1051ng dlfferent

Ultlmately, to advanc= consultatlve relatlonshlps tovard
an emancmpatory 1evel requlres brlnglng to the surface the

soc1ocultural and hlstorlcal factors Wthh underlle tradltlonal
' q,f' Vw - . .

WY
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relationshlps. ThlSllS a’. necessary precondltlon for trans—
formatlon such, that part1c1pants want to act with new 1nten-
tions to deepen the meanlngfulness of thelr relatlonshlps. |
A crltlcal evaluatlon of the quallty of human relations in

A

teacher educatlon programs would be congruent totally w1th‘

',the phllosophy of personal development and 50c1al competence

-which underlles the program at the College of- Cape preton.u

" A major crlterlon for formatlve evaluatlon would B/ the

extent to whlch each . program allows part1c1pants to- become

consc1ous of thelr own perceptlons of reallty,oto analyze .

/

the‘contradlctlons underlylng thelr experlehced ten51ons and
confllcts in terms of thelr felt needs, and to deal crltlc—

ally W1th them. In the evaluatlon process,program 1nstructors»
and students are equally 1mportant part1c1pants as- they

2 L

reflect openly and honestly on the deeper content, namely the

oo

| extent to whlch the. program addresses expllcltly part1c1pants

false conceptlons about themselves and the educatlon system, V

“'and the degree to whlch they engage them 1n crltlcal reflec—

T

tlon on. the soc1al, cultural ‘and hlstorlcal condltlons whlch
hgve glven rise to these false conceptlons,

In the end each program must ‘be Judged, not only by

’ statements of personal transformatlon of" part1c1pants but

by 1ts broader 1mpact in changlng the soc1al realltles of
classroom ‘and school The long—term success of a program _'
must be v1ewed 1n terms of the 1mpact on the currlculum, |
teachlng repertolres, and most fundamentally, on the 1nter-dz"'

J

subjectlve relat;onshlps of part1c1pants w1th chlldren,.'””



259

o Il
i
1

colleagues‘and sen'or administratdrs._ Comprehensive'program

evaluatlon Wthh addresses these factors must be rooted 1n

new orlentatlons whlch complement trigltlonal approaches to -

‘:evaluatlon.

7,' An expanded agenda for commlttee meetings to raise

the level of dlalogue. o 4

The meetlngs of ‘the commlttees proposed for: Contlnulng

Teacher Educatlon prov1de 1mportant opportunltles for reflec—

 t1on on the meanlng of consultlng ‘in educatlon. With anoner—

#

all 1ntegrated program plan in place and detalled plannlng

,of core and electlve cdurse components lnltlated, commlttees

b'w111 soon have tlme to- ralse fundamental questlons about

thelr respon51b111t1es to the teachrng communlty.' The currentA

- 21Y

rlnvolvement of superv1sory currlculum and teachlng personnel
o as adv1sors in program development can be further extended

'.by encouraglng even w1der part1c1patlon Ain forthcomlng meet—

1ngs. Two related goals should be" pursued as a ba51s for

‘1n1t1ating mutual crltlcal reflectlon- to make problematlc

the domlnant conceptlons of currlculum and evaluatlon which

'underly both tradltlonal teacher educatlon programs and

i

classroom 1nstructlon 1n schools.‘ As contlnulng teacher

J

educatlon deals substantlally w1th matters of currlculum, the

'funderlylng v1ews of currlculum held by program planners have»'

”serlous 1mpllcatlons for the klnds of programs developed

vAn analySLS‘of teacher educatxdn programs by Wllson (1978)

from the perspectlve of underlylng tradltlonallst, conceptual

emp1r1c1st and reconceptuallst Vlews of currlculum 1dent1f1ed by

o .
€

b
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wPinar (l975) provides a basis for an;ongoing critical anal—
'~ysis with the'various committees proposedifor the new struc-
ture and with-local educational administrators The focal
p01nts for ;eflectlon could be the 1mpllcatlons of various
currlculum conceptlons in terms of the purpose of contlnulng S
teacher educatlon, the relatlonshlp between theory and prac— i
tice in programsqfor teachers, embedded views of teachlng |
and consultlng, program requlrements and spec1flc program
act1v1t1es._ A fundamental lntent would be to deepen the
'level of - dlalogue among educators in the 1nterest of recastlng
5001al relatlonshlps in the educatlon of teachers and children.
At the school level, an. lnstrumentallst.v1ew of. currlc--v

B

ulum as an object to be 1mplemented or applled Stlll prevalls

1’ln educatlonal practlce. The contlnued emphaS1s on Strategles and

1nstrumental skllls threatens to obscure rather than enhance

the deeper meanlng of currlculum, that is, the Subjectlve

- meanlngs Wthh teacher and learners brlngs to a SLtuatlon.

- The tradltlonal conceptlon of currlculum as an ends/means'

>

jrelatlonshlp is slowly belng challenged by a fundamental view

f

' of currlculum as a SOClally constructed reallty.

P

, It is 1mportant for program developers, currlculum super—,

V1sors and: teachers to examlne collaboratlvely the consequences

.y

of’ object1v1st views of currlculum, partlcularly in terms of

: —
,the dlstortlng 1mpact on ‘the. collectlve hlstorles of teachers

. and chlldﬁEn., Such an analy51s should not be limited to -

fquestlons regardlng the nature of knowledge but should also

f

'address soc1al, personal and-human qualltles. The challenge -
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.ishtoque traditionéi”views of;curricul as a sprlngbmard i

N . & “ Ioak AERATTT g ‘

for an 1nvestlgatlon ofs@xPerlences (o}
- nh i‘

mg%oral life, heeding
the call of currlculum reconceptuallsts"(MacDonald 1973;

, Plnar, 1975 Apple, 1975) to focus on personal,\cultural,.
v j
soc1al and polltlcal contexts and to explore the nature and:

meanlng of educatlonal experlence for those conscxously in- p
“ ; ‘ ]

“volved 1n the learnlng process. A problematlzlng stance to-

»
" ~—

the meaning of currlculum can serve as.a startlng p01nt for
a jolnt exploratlon w1th teachers of the overt and. covert

,aspects of currlculum and the relatlonshlps between Culture‘

and currlculum
8.“ A renewal of consultatlve relatlonshlps Wlth

teachers based on a re—searchlng of_the deeper

g

meanlng Tf consultlng.

In- every ‘era the" attempt must be made to wrest : » ff »wfﬁ? o
_tradition away from a ‘conformism that is about S e T
"~ to overpower 1t (Benjamln, 1969:255) . '

',Recognlzxng the lmpllcatlons of thlS statement for educatlonal Efjuai

lnqulry, Glroux has said: . ’.'_ v ' f 5 T

ef-,-‘} o No fleld of in ulry is immune from the self- R o
complacency that threatens it once the fleld T 8

gains status as. an acceptable mode of d scourse

and 1an1ry (1980 27)

Beyond any doubt, the fleld of contlnulng teacher educatlon
"has galned conSLderable status in the last five years, so
_ 0

much so that mhe 1980's have ' been heralded as the decade of

v .
hed A
v

staff development (Wood and Thompson, 1980)< If the contln-;

aulng educatlon of teachers lS g01ng to re51st the conformlty '

that threatens to overtake lt, there must.be a reassessment

Com
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‘wlts p0551b111t1es for crlthue and growth.: TOgether,vxwp-: ‘,.%L“N(

Vo

teacher educators and educatlonal admlnlstrators must call '

,j’p,-lnto questlon the meanlng and consequences of thelr relatlon—”

.<1.-~y

ShlPS and thelr lmP%ft ln Perpet?atlng domlnatlon and controlf’
il 5; over teachers at the eXpense of mutual crltlcal reflectlon.,ﬂﬁf‘

ReflECtlve thought and actlon must become central to RN ;;f"'
,\--. v.‘._‘k .

the teachlng act To that end programs ln contlnulng

teacher educat;on must lntegrate forms of 1nteract10n whlch

At - ¥ "‘

lﬁvlpromote dlalogue and communlcatlve patterns strlpped of un—7ll“5;“

-““.necessary lnstltutlonal control. Thls w111 requlre a serlous,ﬁ;tr_n“‘_
" s : a .t
questlonlng Of ContIHUIng ed catlon pracxlces adapted from : P

.\,,

currlculum, the\patterns of bc1al controlmunderlylng consul—”?df"‘

VT

wt

tant—teacher and teacher—student relathgshlps,,and the forms ;:::\Ljii

£

ZIJ of 1deology embedded ln the use of SpElelc types of knowledgehﬁf

vy

- -

and methods of evaluatron.

"cultural and hlstorlcal contexts, and to rec—f"

o

Hrognlze the theoretlcal:assumpt

i

iOns Whlch undggly thelr peda—u-’*

'*practlces. Among the ba51chuestlons\
Lo 7 ’

\ v
teachers Ln thls pursult are 1hose—j‘,~

*What counts:"

nameL<

“1s\organ1zed, produced and




i ! 5 . )v" ., R K
transmltted, who has access to such knowledge and whose

lnterests such knowledge serves.,t
'*3;5[] A necessary precondltlon for such an exploratlon to
be meanlngful 1s that teachers recognlze thelr own modes of

know1ng and understandlng and the cultural express1on and

meanlngs Wthh they brlng to thelr relatlonshlps w1th Chlld- ,’5

f;‘ren._ As teacher educators, we must take the experlences of

ln :

teachers as a startlng p01nt for dlalogue and analysrs,,vﬁl‘“

thereby g1v1ng them an opgortunlty to be actlve partlclpants. ;fw"'

» - L
V

Greene (1975) has stated that once students become aware of
: . R
the dlgnlty of thelr own hlstorles and perceptlonsy they can

make a leap to the theoretlcal and begln to examlne crltlc—’

/ally the truth value of thelr meanrn&s and perceptlons, par—39"

tlcularly as they relate to the domlnant culture., ThlS state—

%

mént 1s equally valld for contlnulng teacher educatlon pro- Sy

.[ ./_

fgrams wh1ch tradltlonally have lmpOSed upon the llved exper— L
TS SR

\\ences of teachers.f Slmllarly, Plnar (1975) has emphaslzedf*lﬁv

that students should be able to formulate questlons whlch

w1ll:e'courage crltlcal reflectlon on thelr personal exlff:

perlences, as a ba51s for transformlng the nature and

0

meanlng of thelr own\llved—worlds. So too must teachers bev

glven opportunlty to?“se and 1nterpret~the1r experlences in-

a manner that reveals how they have been’shaped and lnfluenéed

.‘\

1nteractlon are fuudamental prerequ1s1tes. U,’(:ﬂv
A e A ,Jn'.g-,,'.- . - R S

&

\- . .I

P ~ : C
/ j by the domlnant culture.; To that end, dlalogue and support%§p

/ At the profess'onal development level developers,,}inf
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teacher educatlon must demonstrate in: consrstent fashlon th
,?_uprocess’of self crltlclsm and self-renewal ThlS task 1s‘_‘
dfmore ea31ly expressed than accompllshed glven the fact that‘.
o
’f;the dominant soc1al sc1ence paradlgm shuns crltlcal cate—ﬁ

‘r'gorles of socxal thought (Fre1berg,.l976).; However,‘because:f
raof the atrophy of self reflectlon ln both educatlonal adm1n~b

d~fhlstrat10n and teacher edbcaﬁlon, the challenge must be pur—:

sued w1th v1gor.‘ Aﬁ%ew‘

ﬂ;

f.o(x . B Lo
ﬁQgste@for contxnulng teac_er edu—s

fcatlon must be con51dered,‘namely to help teacher

i : A -./‘..

;tlstrators and teacher educators to regaln the crl,lcal cap-':_{ﬂr.f_

L T T e e T DT
s aCltY- :-, N L _“‘:l" : """/ : S | _ : , L AR

At the school dlstrlct level ln Cape Breton,\the recent :;ﬂ

amalgamatlon of s1x systems lnto one dlstrlct board has

llllll

'Yfredundant
: Rk

'Vof the strengths and related resp6\s§b111

Thus, the tlm lS op ortune f r a con51deﬁetlon__f
' %$ P z
les of admlnlstra-npgﬂ~

'ftors and spe¢1allst teachers. A refocu51ng such that the' ’
: ,I,

fprlmary responsrblllty for school admlnlstrators becbmeS"

vfserv1ce to teachers through consultatlve relatlonshlps wouldff'3'

:beba bleSSLng not only for teachers but ;lso for admlnlstraﬁfg

"tlve and superV1sory personnel.t Educat'onal admlnlstrators'ff

gmust develop 51gn1f1cantly dlfferent pr;fe551onal relatlon-,
.fh;‘;shlps w1th teache?s whereby the latter\becgme copartlclpantS'%
”hflbln the development, lmplementatlon and evaluatlon of school

"*~fffprograms. The v1ew of conSultﬁng}as a communlty to Whlch

Q%e hear fq§lest and best con—;

f??both consultant and teacheraﬁ

;Kﬁtrlbutlon 1n EO way redyces, but 1ndeéd w1ﬂl enhance,‘the



;‘uffto do 1t.: The suggestlons for praxls put forth 1n thls chap—dh; ’
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’$:'individualSreSponsibility ofveach_participant.'

f_'Reflection;onitheTCulturalfContext”.
Whereln lleS the hope of transformlng contlnulng‘f\v

7teacher educatlon'> Hlstorlcally, movements for soc1al change”
1have all operated in much the same way A paternal leader—
'shlp has conv1nced people of the need for change, recrulted Ce

-

lfthem for spec1f1c tasks and told them what to do and when"“'

'Jvter are based on the assumptlon that educatlon can be trans-?:f
. . ; :

vdfformed only 1nsofar as teachers and those who consult Wlth

‘ ﬁlbellef that once 1nd1v1duals &onv1nce themselves of the need :ﬂ

{{mltment and creat1v1ty

-7:fconta1n thelr efforts.

be 1»--.

’?fteachers are transformed A plan to elevate programs 1n2_5“ﬁ’

teacher educatlon through transformlng human relatlonshlps

'7Hrests on a ba51c assumptlon about human potentlal,_namely the*_

'ﬁ;for change, they can geneilve soiutlons from thelr own com—.“ |

1 L_rger structures cannot dlrect and ,%-3i7
RES L roblng what lles beneath "deep~ @‘J‘T"
“;conVLCtlon"‘ 1t wo ld;

'eem futlle to try to conv1nce admln-’b‘
fﬂlstrators and teacher educators to adont alternatlve or1en—5;w
~rtatlons to consultlng or 51m11arly ‘to tell them to dlsregard old

14

ﬁ'ﬂcyn1c15ms and 11m1t1ng bellefs. Admlnlstrators and teacher

iffﬁeducators w1ll come to a new and deeper understandlng of

«

“Tthe essentlal meagung of consultlng,each on hls own tlme and
in hls own way._ The Pr0posed network of educators must plan~]f)-’u-
‘ . s A'}‘ - . 3 o /.‘_‘_‘ o

together opportunltles whereln theyfand other educators ylf

problematlze thelr relathpSngs w1th teachers and have llVed fh“ﬁ

T
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- experlences 1n mutual consultatlve engagements’thh teachers
SO that meanlng can then become central to thelr 1nd1v1dual ey

"i'“Q gllves.‘ The challenge for educatlonal leaders has been des—f

e

ﬂhk'ii,crlbed by Ferguson (l980),1reca111ng an announcement of an
' earller sympos1um on the future of humanlty

'»Our greatest challenge lS to create a consensus
that fundamental :change 1is. p0551ble - to create
a cllmate,'a framework which ‘can organlze, inte-.
‘.grate and co- ordlnate the forces. striving for
© .. growth ... and’ ultlmately a. new paradigm for . %
fvconstructlve,,humanlstlc actlon (1980 40) . I

’gv"Clearly,_a change ln cultural expectatlons 1s neededJu7

S

_rf‘but how can the cultural cllmate be changed° Several con-f“"
@ ‘!”’ L v‘ {'\ gl

';crete suggestlons can be offered for the spec1f1c context [

»‘under 1nvest1gatlon., A foundatlonal pro;ect 1s to descrlbe:f_3
'dgclearly the levels that are p0551ble above what most adults
*;attaln 1n the1r relatlonshlps w1th others As an example,f:
“ithe schematlzatlon of al%ernatlve paradlgms of c0nsult1ng
57l{presented lh éhapter IIT serves as an 1nstrument for 1nrt1ashl
1;t1ng cultural change.-’Related to thlS are descrlptlons by
'ﬁdgsuccessful admlnlstrators and teacher educators artlculatlng~
;‘;;what they do to he%ﬁ‘tgachers to 1dent1fy and llberate them-}“.ﬁ*
::Tselves from thelr own hlstorles and to expand the1r con-.dil'
‘”{WSCLOFSHeSS These must bé sought out and made publlc. s |
d The 1mportance of the cultural Cbntext of human relac;f“'
?tlonshlps cangbe acknowledged through an lntens;ve collabor-7».'”
'ﬂh5at1ve effort by cghtinulng teaché% educators to engage
zﬂf?f;teachers,ln an ana1y51s of the soc1ocultura1k

T S
ol -f‘fj'and hlstorlcal condltlons that have glven rlS

' 'self 1mages and dlstorted conceptlons._ The Currlculum Program




fprovldes a loglcal context for an 1n1t1al 1mmer51on in local

2 tcultural hlstory ‘As teachers r§c0gn1ze the 1mportance of

B

culture they w111 begln to prOJect communlty tradltlons as i
o LTy
‘somethlng to be encouraged and treasured rather than denled

f.Thls 1n turn w1ll be a, major breakthrough 1n the development

' f;of self—confldence ln chlldren and thelr growth to maturlty

: ,Qand respon51b111ty. , , s sl
o ‘ ‘ ' ' R~ o
SRS Ati§§deeper level of culture, the Engllsh Communlcatron

and Elementary Educatron Programs a mﬁto help teachers to

4*?"?*flunderstand the dlalectlcal character of the soc1allzatlon\ofrmrr”=f3
L e ‘ {; L
'ychrldren and to act upon 1@% These programs are de51gned to

@ :
’;?yralse the consc1ousness of teachers concernlng the culture-

gh-_'u:7of éhlldggn as a startlng p01nt for lncreased sen51t1v1ty to.fi'
. PR : {( LT . Lo
'5_the1r socxal needs“@mTogether, theY Wlll P;dblde a con- 5:'
, W . ﬂ;& & . . Tl i B
*;-3text for renewed consultatlve relatlonshlps w&th teachers,-"'

' ‘anlmated by contlnued 1nterests 1n emanc1patlon from false

- \

S chonceptlons, relnteggretatlon of past ﬁerltage and communl—ﬁ[:
‘ ”"catlon.'~:flf_-,;.‘ R T A a;}wffl';igg;f
: e In thlS chapter a crltlcal dlmenSLOn of the study has.rf T

"been descrlbed 1n terms of a praxrological orlentatlon 1n

[;iwﬁ ch theory and practlce are llnked dlalegh}cally Grounded 1n

. fya spec1f1c 1nst1tutlonal context whereln ‘a contlnulng educatlon
“idepartment attempts to serve'teachers,and schooladmlnlstratorsf’”'

h’fln a conSultatlve capacxty, the chapter focused 1n1t1ally on R

"“fffanstltutlonal and departmental structures and“the constralnts:w”
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'vland llmltatlons of these structures in the enhancement of

Afollowed by a rev1ew of the communlty context from a soc1o—'

-cultural and hlstorlcal perspectlve.

s

-ghuman potentlal 1n communlty educatlon programs ’ Thls was

.

. Underlylng thls rev1ew

o ..

1was the recognltlon that any recommendatlons for elevatlng

"H};structures are changed as people/who are 1n them gc anard%to

[
werekfollowed by recommended changes at. the fundamental level

=the expan51on and transformatlon of consc1ousness of all par—f

}tlclpants. As Wllllam James sald

. b

consultatlveqrelatlonshlps in teacher educatlon to emanc1—"

\

'r’renewed actlon and reflectlon.‘ Suggestlons were made for
T -

o .
e & )

structural changes whlch were Vlewed as necessary but not sufflc*“

.1ent condltlons for the renewal of human relatlonshlps.nghese~7

-

Y entlonalltles of program planners, admlnlstrators ang
w‘ . . a_'

‘ _'1nstructors 1n recognltlon that the necessary d sufflclent
o

e o

condltlons for transformlng contlnulng teacher educatlon are e

A

«o
-

The greatest revolutlon 1n our generatlon is" that human
beings, by changing 1nner attitudes of. their mlnds ‘can

. change outer aspects of their llves.. The power to : S
change rests w1th1n (1902 16) T v1._ R

or

WUnderlylng thlS chapter has been the assumptlon that external

TN

eek self-awareness and to'free themselves. w;v““‘f*b{f’
. . Te ‘.— - N ..‘

s

The proposed plan for elevatlng consultatlve relatlonshlps

'hfln teacher educatlon.to a level of educatlonal prax1s has beeni'




T

N o

presented w1th a v1ew to further collaboratlve development and

A

gradual cooperatlve rmplementatlon. The dlssertatlon has been

wrltten so as to . become an: 1ntegral part of the plan 1tse1f in

0

the form of a text to a1d 1n the process of mutual consc1ousness—-,4

' ralslng. The author has 1ntentlona11y av01ded the ggrm "master

PR

gplan",whlch by its essentlal nature 1s anﬁlmp051tlon, expressxng,

power for or agalnst others rather than w1th others.n The pro—‘

posed recommendatlons should be v1ewed as part of an on901ng

<\

'{ plan whrch w111 act upon. the author and hls fellow admlnlstra—.

5

Ww\ ‘ < .
tors and»teacher educators and be acted upon by them as they :’

copartrdrpats in an exten51on of- thlS research project w1th a.
commltment to transformlng contlnulng teacher educatlon ln‘<;
&

Cape Breton and beyond The plan.Whlch has emerged from thls

51tuat10nal ana1y51:

.phould become more meanlngful in the 3,”‘vﬂr“

w1der context of a. cr1t1cal ana1y51s of contlnulng educatlon

/,.

Y

whlch must now become the maln pro;ect of teacher educators .\ﬁ

' 'across North Amerlca.;
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fe e

.purpose, spe01f1c alms and varlous thrusts of the study are

: llned.f. o ‘ B N

.
q ’ .
. ’ o

a
CHAPTER VI
SUMMARY, CONCLUSIONS AND IMPLICATIONS

B,

n\‘ .

ThlS final chapter has three parts. Firstly,~the'main'

'summarlzedy The basmc questrons wh1ch prov1ded a,framework» .

'yfor the 1nvest1gatlon are rev1eWed as well as the manner in

-Wthh each questlon was addressed 1n the unfoldlng of the

research pro;ect. Secondly, some conclus1ons based on the

research methodology and the flndlngs of the study are pre— wrwt
cagl

sented.n mhlrdly, some 1mp11cat10ns concernlng the develop—

ment and major flndlngs of the study and thelr relatlonshlp

to further research 1n contlnulng teacher educatlon are out—.

The maln purpose of thls study was to galn new 1n51ghtst’

;_1nto the\deeper meanlng of consultlng 1n the context of the

contlnulng educatlon of teachers and educatlonal admlnlstra-v
tors; In recognltlon of the need to call 1nto questlon the

domlnant paradlgm which has gulded thought and actlon in con-
sultlng in educatlon, the study attempted to probe more pene-‘
tratlngly 1nto the meanlng of consultlng through altérnatlve
soc1al theoretlc orlentatlons and research approaches.

The\speC1f1c alms of the study were ﬁourfold flrstly,‘
to uncover perspectlves w1th1n whlch tradltlonal V1ews of

Sl

consultlng have been embedded‘ secondly; to seek out

. coed

Gy
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: !
alternatlve Ways of v1ew1ng the relatlonshlp between consul-

tant and - consultee, thlrdly, to explore meanings of consultlng“

w1th1n ‘concrete 31tuat10ns whereln teachegﬁeducators and
educatlonal admlnlstrators have attempted to serve teachers

in aﬂconsultatlve capac1ty; and,fourthly, to suggest a plan. -

of action and reflection for recastingfconsultative‘relation—’

shlps in the context of a spec1f1c program 1nAcont1nu1ng

. J*‘T
o

teacher education. ’
PN Jr,\:u

&

" As an exploratory study of consultlng lnmeducatlon from
o multiple perspectives, an 1ntegrated theoretlcal and practlcal

,thrust was Undertakeﬁ At a theoretlcal level, promlnent soc1a1

. theoretlc orientations and current models of consultlng were
examlned as a ba51s for a crltlcal analys1s of the domlnant
parad;gm’of consult;ng, Central to this analysrs were three
Vfundamental objectiVes:’firstly, to analyze hidden'berspec—b'
“tlves embedded in' the domrhant socral theorles underlylng o
itradltlonal consultatlve relatlonshlps, secondly, to re-v1ew'
"the domlnant orlentatlons of educatlonal research 1n consultrng~

and thlrdly, to explore alternatlve soc1al theorles as ‘a ba81s

for reconceptuallzlng consultatlve relatlonshlps and re-
. . Q &
vorlentlng educatlonal research 1n consultln Culmlnatlng

\
the theoretlcal dlmenS1on of the study was the presenﬁatlon

~of a new paradlgmatlc framework of consultlng based on alter—"
LR

7native socxal theoretlc exploratlons.
At a prLctlcal level, 1nterv1ews w1th selected educatlonal_

“admlnlstrators and teacher educators were conducted as a means
"to uncover llved experlences Wthh revealed new 1n31ghts 1nto

5»3

5
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“, the deeper meaning of consulting. -The phenomenologically
orientedginquiry in the study was guided not so much by an

interest in calling forth new‘paradigms or in developing

E

alternatlve approaches but rather by an 1nterest in reflec—‘
‘tlon on how 1t is p0551ble to thlnk the way we do ‘about ‘con-
.sultlng in educatlon, our thoughts dlstanced from the essen-
tial meanlng of human relatlonshlps. The underlylng intent
- of the 1nvest1gatlon was to engage jOlntly w1th 1nterv1ew

) part1c1pants 1n crltlcal reflectlon sb  as to lllumlnate the ,

T o

essence that grounds’ t\\ug\t and actlon in consultlng in

educatLon. '\' : ‘ f\*> .f 7 ;

In a second part of the practlcal 1nau1ry, a plan was -

developed for recastlng consultatlve relatlonshlps 1n the

context of a spec1f1c program in teachergeducatlon This =z
1 .

plan for renewed actlon»and reflectlon in fulfllment of the

crltlcal dlmen51on of the study emerged from an introductory

LS

.analy51s of a soc1ocultural and hlstorlcal context -

| Ea
. '

-vThe plan 1ncluded proposed structural/changes at 1nst1tu— g.‘

tlonal\and departmental levels and also proposed changes at
"the 1evel of 1ntentlona11t1es of program planners, admlnls—‘o
\'trators and teacher educators.f Underlying the critical

1nqu1ry was a~prax1ologlcal-orientation”Which’ekpressed'the

mutual 1nterconnectedness of the theoretlcal and practlcal

1d1mensxons of the study. :

PR

Several fundamental questlons prov1ded a framework for
this 1nvestlgat10n, namely o .‘;/ ‘
l.' Where are- we 1n our thlnklng about consultlng 1n

L
s

educatlon9



t;the study, the purpose, gu dln

”consultlngz: Three predomlnant mental health organlzatlonal’ Sy
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(a' ' ' . B ' »,
2, mWhat are the*predomlnant orlentatlons in consultlngv

practice .and in educational research in consultlng?

3. 'What are the underlying social theoretical perspec-
tives within which traditional theory'and practice
and domlnant research orlenratlons in consultlng have

. beén embedded°

4. What alternatlve sooﬁ%l theorles mlght serve as a

_ba51S\for reconceptuallzlng consultatlve re;atlon—

£
ShlpS and redlrectlng educatlonal research in con-_
\ .
“sulting? Co e |
L ‘ ' ¥
; 5. What are the concrete experlences of educators 1n,

\

- cons - that.;s, in seeklng consultatlon adf
., dnc 'ing others? o . - 'Q'V_'

l.“’ o . Semat
v ~’

Y 6. How can a 301nt exploration ef alternatlve theor th

perspectlves and llved experlences ln consultlng help

;\;A to eleVate consultatlve relatlonshlps and to. lmprovegxy

e \ 0
‘the: quallty of contanulng educatlon programs for T A

teachers and educatlonal admlnlstrators7 B : ‘ 5

. These questlons/were addressed expllc1tly ln the separate, -'\‘f -

chapterg rather than concurrently throughout the dl sertatlon.

o Follow&ng an 1ntroductory chapter statlng the

: o~
g questlons, and an outllne of .

. ’ \ ‘ . X «—\(/ ~ /,,

- [,
‘the thesxs, the domlnant pa ~adigm of consultlng was descrlbed .

> 1n Chapter II. ThlS chapter\began wrth an hlstorlcal per— o T}

spectlve w1th emphasis on wrlters who hav? 51gn1flcant1y 1n—fwj'

'fluenced the development of current theory and practlce in _,,l

I

L. L [




: analyzed u51ng a. crltlcal theoretlc framework- There were

”goudly, the domlnant orxentatlonS»underlylng current methods.

’Jthe soc1
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)
N

development and behaviourist orientations were compared in

terms of definitions and views of consultant-consultee rela-
-on ke v

'tions, goals, preferred'Cases,:and methods of intervention
~and evaluation. . Four.popular models of consulting repre-

'sented most promlnently in the llterature were descrlbed

v

and thelr common elements were 1dent1f1ed a dlfqulon model,
an attltudlnal_change model, a transactlonal analy51s model
and‘a humanistic psychological model. Chapter,II concluded'

ith an 0verview;of'the'dominant mental healthiand educa4

v

tlonal admlnlstratlon orlentatlons to research in consultlng

~. -

w1th a focus on four recent graduate research studles con— d

ducted at the Unlver51ty of Alberta.

@

In Chapter III, the domlnant paradlgm of consultlng was

/

three parts to thls analysls. Flrstly, deeper meanlngs in

T

‘the language of consultldg along w1th root act1v1t1es and
\hldden 1nterest§ in- tradltlonal consultlng practlce wereft
made exp11c1t.f Related to thesk ‘dominant structural/
;functlonallst and behav10urlst perspectlves were descrlbed
and assessed 1n terms of thelr adequacy as foundatlonal

Asoc1al theorles for thought and actlon in consultlng,' Sec=

WOrld, were qncovered.} Flnally, akternatlve

%i
.phenomen oglcal and crltlcal SOClal theorles Were 1ntroduced

a
1




e

basis for the presentatlon of a

part101pants reflected togéther on the’deeper meanlng of

\pconsultlng and’ attempted to unpack the essence’ of authentlc‘f s~

’copart1c1patlon in. the prOJEct ﬁx"V“,mw o

‘ partment of contlnulng educatlod attempts to servefteachersi

et . S a

1275

and thelr essentlal elements 1dent1f1ed These served as a

1

ggshdlgmatlcﬂframeWOrk for

/

analy21ng consultatlve relatlo‘ D& 1n teacher educatlon

which concluded the chapter..‘

Chapter IV launched the -ical- dlmension of the

smtpatlons.ln whlch teacher educatorshand edgcationai‘admin;
iStratorsLengaged in:consultative relationships;/‘An.inter;‘
Prefive“summarf‘of intervie&s with*fiVe‘educators-overea § _ o

, A B . i
three month perlod was presented, folfowed by a summary of |

Lo i

~several group SESSlcnS 1n whlch the ' re earcher and other

P ——

e
?

) ¥

R
o _
o

dlalogue. Thls chapter 1ncluded a descrlptlon of he frame—'ﬁ

- ""»

.work for the SLtuatlonal lnqulry w1th empha51s on the 1nter—]

/pretlve procedures and alternatlve approaches to- valldatlon :

- o

used 1nrthe 1nqu1ry. Chapter £¥‘concluded W1ﬂh a re-cohlectlon 11_d

\

“of - crltlcal moments in the #esearcher s prepar ion‘For'aFd/;f}>rf

ik s C yﬁ_ {,, ‘/\ ‘xfﬂ_esel
In Chapter V‘a crltlcal stance, rn comp;ementarlty w1th

¢ ™

7' the LnQulry 1nto llfe—world experlences 1n onsultlng, ”isj;!

. descrlbed ln terms of a twofold praxlolo 1cal orlentatlo?

. _,; S

Grounded 1n a Spec1f1c educatlonal context whereln a de~

'
[F

and school admlnlstrators ln a COnsultatlve capac1ty, thlsl

chapter focused 1n1t1ally on a’crltlcal examanatlon of




-

“;ex1st1ng 1nst1tutlonal and departmental structures. Sugges— :

a

;Qtlons were offered 1Q,terms of . structural changes as well as -

. " s : ‘7‘ v . _.“ ) L )
e '_changes at the 1é32§/;} ;ntentlonallt;%§/of planners,'admln—’ :
,lstrators and 1nstructors who relate W1th teachers through ;.-u

A
PR : 1 SR
L

' a: concrete program 1n contlnulng teacher educatlon*,'The

{ i e ’ N

'-chapter concluded w1th the proposal oﬁ a olan for crltlcal &*
"‘*actlon and reflectlon 1n order to elevate consultatlve rela—

‘"}*f“ thnShlpS and thereby to 1mprov ‘fpejguallty of awproﬁeSSLOnal\

i
N

: ¢3: development prbgram for a spec1flc communlty of teachers.-‘ff.

A rev1ew of the\lmterature on consultlng revealed an »h,"“?n

St

L 1ncrea51ng objectlflcatlon ‘of the ends of consulting so that

these could be made—more sus&eptlble to technlcal, ratlonal

'"7control Contemporary llterature was found to place strong N

,\
+

“empha51s on requlslte technlcal skrlls and 1nstrumental com—‘<pd

‘v“ - » \
-*,petenc1es for the establlshment and malntenance of mutual

relatlonshlps by educatlonal consultants w1th teachers.,i‘;fnfyp

L JRr

vFurthermore, there were frequent suggestlons that objectlve,

=

[emplrlcally valldated theorles of consultlng could and should NN
v’;fbe developed The most recent fodus in’ the llterature on'i
gfdeducatlonal consultlng 1s on new strategles for teachers to

"‘»1mprove lnstructlon, strlklng ev1dence of an embedded 1nstru—~‘

'f‘vmentallst v1ew of consultlng : ,fcﬂ:i5fﬂf_,*v5f}f.f - ug‘frwf

Current deflnltlons were found to view consultlng prl—

\f75Vmar11y as a worklng re%etlonshlo characterlzed by mutual emo—" R

'wqtlonal and Lntellectual 1nvolvement of consultant and teacher..

NS 4,‘v«_ﬁ,.; g T el S
S o T e B S ST ST
; - AR . T P : | S : s
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\

Central to thlS prevalent v1ew of consultatlve*relatlonshlps"g[

f'ln educatlon~were 1nterventlon strategies and methodologles.-"

‘ was 1nterpreted as evi

.'1st paradlgm from a pre parn

‘. - . T

1;deSLgned to effect changes in teacher behav1our 1n order to
A PR
’fac111tate more effectlve functlonlng 1n the classroom.r{A"

"\lrev1ew of promlnent orlentatlons and current models of con—“:

A

sultlng 1nd1cated a work focused, problem-solv1ng stance Wthh -

’d" -

3
1gmatlc stage of consultlng

,\

.»rartlculated by Kuhn (1962) The\Curreht emphas1s on technlcal

'frlnence of\object1v1st orlentatlons. There was llttle ev1dence B
S LTy .
jto 1nd1cate a Shlft toward alternatlve paradlgms whlch mlght/f :

/ \

Qto contlnulng teacher educatlon.' Prevalent among recent

*'studles was the v1ew of co

"~1'r

"TA re- v1ew of educatlonal research ln consultlng showed
-/" »
llttle:promlse for the emergence of alternatlve orxentat;ons

El

lbtlve role of school admlnlstrators to help teachers vaulre

“;new pedagoglcal skllls.% Hence, the guldlng research qUes—i'

LIS

_, . PR €

”{ers in terms of perceptlons of colleglal and formal consul-d

e 5

t tlve aSSLStance.- @he def%nltlon of consultlng as a teacher-

ence for the emergence of an objectlv—pf~1

;strategles and competenc1es p01nted to the contlnued prom_c?:;,

ultlng as a superv1sory functlon."‘

.tlons have been related to the 1nstrumental content of con-f ”

yvfj_ultlng, prlmarlly the expressed needs and concerns of teach— S

RO

*tto 1mprove the quallty of teachlng and an evolv1ng fac111ta-'ﬁﬁi"



ES

i underlylng/consultlng in" educatlon.- The DrOject was motlvated

”/by a deep cohcern about a developlng CrlSlS in teachers

’f educatlonalosystem and ‘in themselves. A cr

vpose to call 1nto\§uestlon the ba51c paradlgm whlch has‘-i

ol
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as glven by researchers who have shown llttle or no 1nterest;
AY

,‘1n ralslng more fundamental questlons about the deeper mean—f,~

1ng of consultlng., The domlnant emplrlcal/analytlc researchf“'h

L
&

h

paradlgm was. found ‘to. have serlous llmltatlons for educatlon—

al 1nqu1ry and partlcularly for an understandlng Of pre—”
: i _
‘ emlnently meanlngful relatlonshlp 1n teacher educatlon.‘

t

Strlklng at the very core of the re- search progect was s

e

the attempt to reassess the adequacy of the soc1al theorles

T e

T

‘/ g

\ ; : .

- fconflde ce ln the abllltles of educatlonal admlnlstrators and

) S e

4

e ; o O : PRI
grow1ng dlstantla 1on between teachers and consulvants Wthh

has contrﬁbuted o an er051on of teachers’ C nfldence 1n the

L 3 t

,";undertaken 1n recognltlon that the potentlal or real,crlsls in

consultatlve relatlonshlps 1n educatlon is’ not an’ 1solated,» .

dastlnct problem but one whlch lS part of a much broader '
f‘: o> . J

'lSlS rooted in the 1nadequacy of domlnant theorles of

dsoclall ctlony_ A crltlcal theoretlc framework served as- a

v

'7ba51s for thdas\udy precrsely because of 1ts essentlal pur—'

a I,

gulded thought and act 1n such areas as consultlng 1n.

\t
N

L

'“:educatlon.u"n,7 " f;w”j§¢}f.g{55Qﬂh”t”

The use of a crltlcally orlented framework of analy51s

"was found to enhance greatly both theoretlcal and practlcal o

tlonshlps w1th them.j It: was earrled out 1n the awar ness - of a

"1cal ana1y51s was‘f

: teacher eduCators to enter anto meanlngful consultatlve rela—~""'



dlmen51ons”and to caﬁ;ure thelr dlalectlal relatlonshlps._
-'Flrstly,‘at a theoretlcal level,’lt fac111tated problng

:beneath taken—for-granted language to uncover ‘a root meanrngg'
hvof consultatlve competence as - a leaplng -and venturlng formh o
‘together._ Secondly,ia crltlcal perspectlve enabled the re-'l “LFQd
.sealcher to - call 1nto questlon two predomlnant soc1al theor—?f' H
1es = structural functlonallsm and behav1ourlsm - whlch |

nunderly current theory and practlce ln consultlng and Wthh '\"<”

._have served to promote coerced control of consultant -over:

\

= -consultee. The contrnued lnfluence of p051t1v1st soc1al

o

; : o . o
theory as. ev1denced 1n prevalllng object1v1st orlentatlons;gf'f*

Vto consultlng was 1nterpreted as a- further expre551on of a“.f”

“__produc1ng soc1al 1solatlon and opposxtlon 1n communlcatlveﬂ,

K"sthlps.~ From an 1nvest1gatlon of phenomenolog1cal and crltlcal

N

ﬂv_relatlonshlps. Thlrdly, the crltlcal framework called 1m—“’“

}pllc1tly for a rec0nceptuallzat10n of consultatlve relatlon—:h

'nlsoc1al theorles emerged an alternatlve paradlgmathiframework

‘ hfor analy21ng consultatlve relatlonshlps 1n teacher educatlon"

‘ and for elevatlng them from ob]ect1v1st\to 1nterpret1ve and

S K B y
P emanc1patory levels.v The praxiologlcal value of a cr1t1ca1

'fanaly51saff consu}tlng rests on the 90551b111ty of restorlng

“to the c nsultatlve process*a sense of a communlty of persons :

. engaged mutually 1n authentlc dlalogue and crltlcal actlon

3 -’--l

‘“and reflectlon, thereby allow1ng for the actuallzatlon of new

N

-p0881b111t1es for mutual tranformatlon.JV'J”'

In the: practlcal dlmen51on of the study, a crltlcal .

PR



v

' together facllltated a new search for meanlng A “pHenom-

280
. . ‘ K “- o “‘ﬂ‘ :
perspebtive was found to complement a phenomenologlcally

3
Q

' orlented anqulry These alterhatlve 1nqu1ry orlentatlons

/‘.
/

\
enologlcal orlentatlon enabled a focus on the soc1al and

lntersubjectlve nature of. consultlng A crltlcal orlen-’

tatlon encouraged centrelng on a crlthue of domlnatlon and
{ :

began to enllghten part1c1pants as to ways ex1st1ng edu-

catlonal structures serve. to exp101t, allenate and repress
human p0551b111t1es. From thls twofold practlcal 1nqu1ry
emerged suggestlons for recastlng consultlng relatlonshlps"
patory.- -

Wlth both conceptual and’ practlcal dlmen51ons of the

‘

study 1nformed by alternatlve phenomenologlcal and crltlcal :

research orlentatlons, thls study supports a new conceptlon

L

of'“the practlcal" ; In concludlng w1th a plan for mutual

S

h actlon and reflectlon, the study should be of 1mmed1ate and

dlrect use to those whose fundamental 1nterests are ln estab—’
- f: llshlng communlty w1th teachers, 1n fac1lltat1ng decentrall—
zatlon and in contrlbutlng to the actpallzatlon of human

needs whlch have been for the most part lgnored 4in teacher

r

educatlon programs.' In the veﬁy carrylng out of thé prOJect

emerged new opportunltles for ehe researcher along w1th

—

e

”A“so that they mlght become 1ess repre551ve and ‘more’ emanc1—vﬂ”‘

cot e

BT



Emergent D1alect1cal Relatlonshrps. The concept of o
T o

dlalectlc, whlch is essentlal to both phenomenologlcal and

2
R _cr1t1Cal'5001a1.theory, is rooted 1n,the4very;ba515:and

I\
\

4sr1g1n of belng 1tself It-is, to quote?Marcuse- T

...~the de51gnatlon for aspects of belng within
belng itself.... human existence in its reality,
‘it events, w1th1n the world as it is con-
celved and formeqd (1976 12- 39) N .

“There is a concreteness in the concept of dlalectlc whlch .

. beglns w;th theufact ofdhuman exrstence and the contradlc—’
,h ng-n‘ tlons that help to shape 1t and to problematlzeuthe meanlng
| h‘of belng in- the-world. D1a1ect1ca1 thought starts w1th the hi
Afexperlence that the world 1s not free, that man and nature,:p

‘«llncludlng fellow man, ex1st 1n condltlons of allenatlon' I

"(Marcuse, 1976)

\

‘ The usefulness of the concept of dlalectlc for educatlon

}:tj;h has lnltlally been recognlzed.. Glroux (1980 2832)'v1ews the‘d

!

";dlalectlc as a crltlcal mode of reasonlng and actlon, each Of
'thlch acts on and penebrates the : other. The dlalectlc functlonsn
fpso as . to help us to analyze the world in whlch we 11ve; to
nbecome aware of the constralnts that prevenL us from changlng
~dour world and flnally to help us’ collectlvely to struggle
\to transform that world ' As a form of radlcal crlthue the
d;alectlc serves flrstly to brlng to awareness underlylng condl—d
;tlons that support ex1st1ng forms of allenatlon and domlnatlon,p?f
band secondly as .a gulde to actlon rooted in a questlonlng of -
's;the meanlng and consequences of our mork as educators.ﬂ

In the course of thls research pro;ect, an inner dla—

Erectlc, v1ewed as the way phenomena are 1nterdependent and



,changlng in thelr relatlonshlps w1th pne another emerged at
at
three levels.ﬁ In the theoretlcal dlmen51on of the study B

where domlnant soc1al theorles were crltlcally analyzed and

'1alternat1ve theorles explored,.there was a mutual 1nter—

v P ¥
P

ﬁidependence and contlnuous 1nterplay of . concepts. ‘Such concepts

\

‘as "domlnant" and alternatlve" depended for thelr 1ntelllg—

iblllty on a necessary connectlon[w1th one another._ Thls

i

- 1nterconnec 1on 1nd1cated the presence of a dlalectlcal
: 1

R relatlonshl at a conceptual level . ~v- N S

In th practlcal dlmen51on of the study, the relatlonshlp
o between re earcher and other pro;ect part1c1pants ‘was dlalec—

:tlcal 1n at each part1c1pated actlvely in. constructlng what

¢

1nothers experlenced and thereby 1nfluenced the outcomes of the .-

experlence.l The 1nterv1ew and group reflectlon se551ons were

'nelther unlllneal nor unldlrectlonal rather, they 1nvolved R

L v

pthe ongoxng 1nterdependence and mutéal 1nterplay of soc1al

'belngs,‘one actlng upon another and belng 1nfluenced by the
other.','sjﬂ;-u e ) .fm‘ o

: The research procedure reflected a dynamlc dlalectlcal

”relatlonshlp between the theoretlcal and practlcal dlmen51onsfh’

K

of the study.' ThlS was descrlbed in terms of the concept
rof praxls whlch was 1ntroduced to capture the essentlal 1nte-‘,
- ".gratlon and lnterconnect on of s001al theory and practlce.;

{
'The attempt to come to a deeper understandlng of the meanlng

._fof consult;ng was characterlzed by a contlnuous 1nterplay

,between theorles of . the 5001al world and llved experlences of

71

'“fthose engaged ln communlcatlve 1nteractlon.' Thls dlalectLCalc



283

\
"ointérpyay clarified forlproject participants that theory is
derlved from social practice’ and that the 1ntersubje¢t1ve

36 of people is, the orlgln of all knowledge. It was: the

"‘M‘ # 1

u%k of a dlalectlcal methodology whlch made pos51ble a re-

£, !

= @t TW&“W’bf consultlng from multlple theoretlc and practlcal
perspectlves and a- break through the llmltatlons of a uni-

dlmen51onal 1nvestlgatlon.
IMPLICATIONS - . - \

: ThlS study may be V1ewed as.an attempt to extend funda-.
'mental 1ntersub]ect1ve relatlonshlps to educatlonal researchb
ﬁ-practlce in % manner that~can potentlally‘transform-human
irelatlonshlps‘1nvteacher educatlon. It has been carrled out f'
. in the hellef that the more educatlonal research lS recognlzed
'.and-conductéd on a fundamentally s001al enterprlse, the more'
;rllkelihOOd of an advancement in the quallty of human relatlon—»f*é

df'shlps in: educatlon.. Wlth thlS broader 1mpllcatlon, there are

several spec1flc suggestlons for future research.' h
é‘, B . .

. Research Orlentatlons and Methodologles.‘ The study has

;employed a research methodology whlch is- rooted 1n ‘a concep-'
tual framework outs1de the boundarles ‘of tradltlonal soc1al
theory. The lmpllcatlon of a crltlcal research methodology,

ﬁ'Wthh is essentlally dlalectlcal 1s that a’ deeper and fuller

.understandlng of soc1al reallty requlres meshlng subjectlve‘

'and objectlve 1nterpretatlons through a structure whlch allows.

. the researcher to be‘a'copart1c1pant.va researcher_who
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. studia?mpeople as objects without participating in an inter-

[N

"in social change..

subjective relationship with: them merely distorts their:

BEXH
B

reality and-alienates himself from subjective'participation

o This~study lends encouragement to'future'edncational

o

“researchers to understand more fully and to act upon the

dlalectlcal perspectlve whlch renders both theory and prac—

perspectlve w111 enable researchers to clarlfy the depth and
thebcomplex1ty of soc1al relatlonshlps, to focus more crltlc—.
ally on questlons concernlng the patterns of control under-“
lylng-relatlonsh1p5msuch as. consultxng in educatlon and, mn so.
d01ng, to advance the cause of emanc1pat10n in the everyday
llved—world. In employlng a methodology whlch is- essentlally
dlalectlc, educatlonal research studles have the potentlal

for contrlbutlng to a.recovery of the notlon-of the unlty of )
o o
theory and practlce in contemporary soc1ety.c l

”

A case has been made in this chapter for complementarlty C

‘ of‘objectlvlst, 1nterpret1ve and emanc1patory orlentatlons to

. '\
consulting~in CODtthlng teacher educatlon.- The recognltlon

,of compiementarlty among paradlgms can also be extended to

research orlentatlons and methodologles. leen that the em~

plrical/analytlc paradlgm has been the domlnant perspectlve

'of research in teacher eéducation, the need for alternatlve'

orientations for educational reSearch in. this area is self-
evident. .

e
[
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This study supports wholeheartedly the calltfor a new
researéh focus on the quality of life embedded in teacher
educatlon programs (Popkew1tz, Tabachnlck Zeichner, 1980: 52)
, Theggfore it- recommends a crltlcal stance to research to con-
‘tinuing teacher educatlon.v It 1s through the adoptlon of
alternatlve research orlentatlons such as those suggested
;byhphenomeno;ogy and crltlcar social theory, which recognlze
. the intrinSically socialvﬁature of research activity, ‘that
:new questlons and methodologles will be developed. Critical
' orlentatlons w11l lead researchers to questlon rather than
hlegltlmate unthlnklngly ex15t1ng practlce 1n teacher educa—t
tion and 1llum1nate rather than obfuscate the 5001a1 rela-

tlonshlps that are the essence of teacher educatlon programs.

Ed

Areas for Further Research. The'phenomenologica14

<

- \ ’ ! e
'lnqulry orlentatlon ln thls study was 1n response to Husserl'

call to go energetlcally "back to- the thlngs themselves“ ff
that is, to 1ntentlonal and 1ntersubject1ve llved experlences.
:The spec1f1c focus of the study was the concrete llved world
.of educatlonal admlnlstrators and teacher educators as- they
consulted w1th and sought consultatlve help from teachers and

(

,other admlnlstrators. In llght of the very recent and llmlted
dflnfluence of alternatlve orlentatlons in educatlonal research,
‘partlcularly 1n ‘the ‘area of consultlng, there are numerousﬂ-
_POSSibl;ltles for'eXtended'phenomenologlcal,research_in'-
;Qconsulting invteacher education. These include life—world
investigations‘of<classroom'teachers Who are COnsulted and -

who consult with' colleagues, teachérs who return to" the -
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1

classroom as students, and other educational administrators
and teacher educators who consult with teathers at both pre-
service and in-service levels. Other worthwhile topics for
investigation are the meaning of consulting in the context

of the continuing education of other helping professionais.and,

in school settings where consultative relationships are estab-

lished with students by school psychologists, counsellors and

teachers. - ‘ ) o | N\

It would be presumptuous to think that this study or any

‘other study COuld arrive at the deeper meaning of consulting in

contlnulng teacher education. In recognition of the essential

i ?
incompleteness of any phenomenologlcally oriented inquiry, a
genu1ne case can be made for other situational investigations

into the meanlng of consultlng from the perspectlves of educa—

tlonal admlnlstrators and teacher educators whose experlences

ihave only. begun to be probed in thls study The. essence that

grounds human relatlonshlps in educatlon such as consultlng
|

‘l.can be further dlsclosed through a more 1nten51ve analy51s of

s the phllosophles of. those phenomenologlsts of SOC1olog1cal and

ex1stent1al orlentatlons and crltlcal soc1al theorlsts who

‘J‘1nformed thls study, as part of new llfe—world 1nvestlgat10ns.
In future “practlcal":studles 1ncorporat1ng
'phenomenologlcal and crltlcal orlentatlons, 1t is recommended

jthat methodologlcal approaches be used whlch 1nclude 1nter—ﬁ

°
t

. views w1th the researcher to’ record the crltlcal moments of
part1c1patlon and transformatlon.‘ Also researchers should‘

vallow opportunltles for 1nput lnto the procedures and pro—'

cesses fnom other prOJect part1c1pants.
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\
'AE&Extended Engagement with the Project. As I write

the closing sentences of this digsertation I am conscious of
the ongoihg, mutual interaction between mysclf and the thesis

over the past twelve months. My present writing has an

) B

intrinsic reference to my immediate past.where I have trav-
elled on a road to personal transformation which 1 attempted
to’re*collect in the conclusion of Chapter IV: There is
also an anticipatory dimension as I continue to participate’
with fellow administrators and teacher.educators in the
further development and implementatioﬁ'of a joint plan for -
action and reflection to transform'consultative relationships
in a program in contlnulng teacher educatlon.

| While there are many uncertarntles’whlch lle ahead,’
there is the certalnty that the project will be essentlally
ongoing for me. This lS but ope moment in my personal search
;for,the:deeper meaning of consulting with‘teachers. It is
intended that_the‘dissertation will be a text‘to belshared
more widely in the hopefof encouraging other teacher educ;v
ftors,‘indiwidnally‘and'coilaboratively,’to reflect critically
on their'own nelatiOnships with teachers end administrifore;

v x : : ' A
It is in viewing alternative paradigms that there is the 'poten=

Lo

tiality for new opportnnities to develop compassion, openness .

and humanness in relatlonshlps w1th others.
The dlalectlcal tension between subjectlve 1ntentlons

t

’and,objectlve condltlonS'means that we plan secondary goals

first as we strive toward emancipatory relationships with

.
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fellow man. This project has been one such intwwmediarég
goal. With that admission, I come not to a conclusion

but to a tempokmry guspension of my re-search . . .

v
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610 D Michener Park
Edmonton, Alberta
T6H 5Al '

April 24, 1981

I ‘am wrltlng to ask your aSSLStance in my doctoral research study
~which I begin this month in Edmonton and will continue in Cape

~ Breton this summer and fall. What follows is a copy of 'my -proposal
_entitled Re-Searching the Meaning of Consulting in Continuing

"~Teacher ‘Education which I presented to my Supervisory Committee and

-the 'Graduate Research Seminar last month, and. on the basis of which
T passed my candidacy exam on April 7th. After a relax1ng‘fam11y"
" vacation in Vancouver last week, I am back to the ‘desk with the pro—
ject ahead of me and the simultaneous feelings of . 'hlghs and
depressions’' wh1ch I am told every grad student experlences éfter
candidacy. : : -

‘The pro;ect I am about to undertake asks six general questlons o
(l)‘ Where are we in our thlnklng about educatlonal consultxng’

(2)"What are- thezperspectlves w1th1n which tradltlonal views, of
: - educational consultung have been embedded? : ‘ :

. 1 ' :
“(3) What are the’ alternatlve soc1al the/rles for reconceptuallzlng
consultant~ teacher relatlonshlps° : o

(4) What is the domlnant orlentatlon in consultatlve pract1ce°

(5) What are the concrete experlences of consultants and teachers’

(6)' On the basis of explorlng alternatlve soc1al theories and llved
~ experlences in consulting, how can we recast consultant- ~

teacher relatlonshlps so that programs in Contlnulng Teacher\
Educatlon can’ be elevated? : . 3 .
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From these you can sgsee that the study has both theoretical and-
practical thrusts as described more fully in the proposal. I
invite ypu to read the proposal at your leisure and to make jot-
‘tings in the marglns by way of comments, queries and reactions
which we might discuss at a later time. I would like to draw

your more immediate attention to the following excerpts describing
the practical.dimension of the proposed study with whlch I would
like your help:

While one focus of this study is the meaning of consulting
from multiple theoretical perspectives, an equally impor-
tant focus is the empirical dimension of the lived world.
The theories and models of consulting which are currently
accepted impress upon the researcher the need to search for
consulting theory in consultative practice, i.e. in the
intentional worlds of people actually communicating (p. 32).

In recognition of. an urgent need to go back to the inter-:
subjctive lived experiences of consultants and teachers,’
my intention is to engage in conversation with several
former and current ‘members of the Committee for Continuing
Teacher Education at the College of Cape Breton ... The
purpose of these inter-views will be to lnqulre into what

it .is like to consult and to be consulted in séarch of a
fuller understanding of the meaning of educational consul-
ting. It is from personal descriptions of lived experiences
that somethlng of the grounds of consultant teacher rela-
tlonshlps can be uncovered  (p. 32).

It is. ant1c1pated that those belng interviewed will describe
their experiences both as consultants and as consultees from
‘multiple perspectives as members of the Committee, as school
‘administrators and also as teachers of children and adults.
It is hoped that the empirical thrust will serve to advance
the process' of consciousness raising as researcher and those
being interviewed together reflect critically on the meaning
of consultlng in various educatlonal contexts (pp. 32-33).

. The ‘study will generate knowledge which should be of imme-
‘diate and direct use to members of the committee who are.
trying to build a social community, to facilitate decentral-
ization and to contribute to the actualization of human needs
which have been ignored in Continuing Teacher Education. 1In
the very carrying out of the project, opportunities will
emerge wherein committee members, including the researcher
himself,; may reflect crltlcally upon  themselves and their

* .worlds and transform a program in teacher 1nserv1ce education

o (pe T



:“fﬂ(alﬁfBetween July 27 - August 31'—'T0 allow me . to engage you in .

ST v 2
\_'

I would llke very much for you to be one of the prlmary 1nformants
in this study. "I know that: yo@ are’ very commltted to  improving:

. teacher ynservlce ~education and. that _you are . 1ntr1n51cally inter=
““ested in advanclng consultant teacher relatlonshlps.; (Note from

the proposal.that I am not restrlctlng consultlng to Department

“of Educatlon currlculum consultants but see ‘'consultant' as: anyone .

“outside the’ classroom who! may be able to help the teacher -iJe.
- fellow? teacher, prlnCLpal, supervisor, specrallst, SUperlntendent,
rulnspector,'all Commlttee members ) ~>' A SR B

-'To move on to spec1flcs, the tlme commltment would be as follows-"v

N

"lf(ll”' arly y‘—'To wrlte me a brlef letter of acknowledgement ”if?

"%1ndlcatlng WLlllngness to. part1c1pate ln the prOJect. R

’:(2)13Between May 3 = June g - 'To write me: a letter in whlch you-.[:f

‘begin to descrlbe in detall some ‘conérete experiences as 'a-

"f_consultant to a teacher and ‘as. a teacher and/or admlnlstratorfi

'2‘f‘who was. consulted (See Suggestlons for Letter attached )

fNote- I w111 respond to thlS lebter by - ‘the end of June
,V-suggestlng particular themes emerging’ from: the letter whlqh
'fiwe mlght probe together in- personal 1nterv1ews.-*' L -

i

*5,conversatlon re your personalcexperlences.‘ This could: entallf
C'two, full work days or three-four ‘half dayvs, preferably w1th1nf
_the ‘same week. ' These sess1ons would be. tape recorded w1th

]

”jyour permlss1on._a,f~pf., 1‘¢',2 R D

ff(é); Twor evenlngs in mid- September - These would be group sessrons"

‘with. the other four lnformants and myself w1th the follow1ng
1ntents-"‘~‘v P T o ‘ an T o
"4-lpro raise personal experlences to. ‘the level bf 1nter—f‘”"
.personal experiences through an’ examlnatlon and _
.discussion of how I ‘have lnterpreted or - 'woven your
*personal experlences 1nto an express1ve fabrlc ’
E ‘:. LI _‘ ,, .
L ‘%f4,2w‘To reflect on the 1nter—v1ews themselves 1n terms of
dlalogue. o L tos S S

&

- f4.3j¢To artlculate your personal transformatlons durlng the
. project- (a: log book might ;be very helpful in this" ‘
iaregard beglnnlng w1th a copy of your letters) ’
o 4,4_:To share w1th the group or pr1Vately w1th me:’ other ,
. *f:-experlences whlch you ‘can‘recall more v1V1d1y hav1ng
'fllstened to the v01ces of othérs exper;ences..ja el

‘:17 "

These sessions would be v1deotaped w1th perm1551on of parthl—“f*

pants.;f“_-, N . S R =

o
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. From my brief five years at the College I know that you have had
“rsome :ichjexperiences7as~adminiStrators‘and;teaChers;havevbeenj'

suCCeszul especially.in involving teachers in guestionning and .-

improving their relationships with children'and with one another..

' 'I.think it is time these were made known to educational’ theorists

andgpractitionerS[in'Cape;Bretbn>and_5eYOnd, No doubt too you"
- have had experiences, both positive and negative, of being con-' '~
“'sulted as teachers and/or administrators which I would like also . ...

for you to recall and describe. -+ .. oo S P

P

‘iiﬁope thé¥ ?oU’étegﬁillihgféndhable tb'ﬁafticipate in'Ehiéupféjé¢t5 '

-and I look forward to your affirmative reply and-to exchanges by
letter and interviews over the coming months.: . Please suggest. .
‘meeting dates inglate’July‘pr‘AUgustVandgpall_me~if»ydufhave ény'
“immediate ‘concerns. UL T R e e

~

v Slncerely yours,

.-,leésil?Ea?afd o L
2 Tel. 403-437-1522 (home) -
.. - 432-5347 (office)

. 'f3;*&7  .



. “SUGGESTIONS FOR. LETTER -

[E .'

An. 1nvest1gatlon of thls klnd calls for descrlptlons of
~lived experlences,ﬁ the more . personal and detailed the better.,
The, main questlon posed in the 51mple and yet:- so profound

questlon which is rarely asked in educatlonal research - 'What ,
‘is it like?' .= in. thlS progect,,what is’ 1t llke to consult and,ff'
to pe consulted° a .] el :

- The purpose of the letter wrltlng and our conversatlons :
' this summer will be to addresﬁe uestion 5 on page I = ‘What arel
_the concrete experlences ofrc sultants and teachers°' In your;

'ubiletter I would llke you to at@gmpt two thlngs.

_(l)<=To recall and. descrlbe ‘one - (or several i you w1sh)
o .-A‘relatlonshlps with a’ ‘teacher in the. interest of: that
... . person's growth and- development = 1l.e. you as consul*<“
‘;H;_ctant and teacher as consultee.:f e
-(2).'To recall and descrlbe oné . (or several) experlence in’
'é'-ewhlch you were the: consultee rece1v1ng adv1ce,-exper— v
ﬂftlse, etc. from someone elsef:‘uf. N LAk
: ‘In a phenomenologlcal 1nVest1gatlon of this klnd, all the»
fquestlons cannot ‘be’ formulated ‘in ‘advance. “The" lnvestlgatlon
Liss multldlmen51onal in that any p01nt in the treatment of a

- gpecific theme is an ;nv1tatlon to consider “other lnterconnected

" themes. I am therefore reluctant' at thlS point: in trme to ask.

. specific questlons for: fear of imposing my Structure on your

x*experlence.; However, if you wish a framework for. wrltlng the
letter you may want to. con51den one of the follow1ng-‘ﬂ

'Descrlblng a- partlcular relatlonshlp in’ terms of ST
initiating the relationship, assessing the sltuatlon,;[j'"
‘motivating- ‘the: consultee, problem solv1ng, 1mple—

7ment1ng and dlsengagement._ : : :

e Descrlblng the relatlonshlp in terms of the cllnlcal
. supervisory model - i.e-. .preobservation ‘conference,’

- -observation period,, observatlon analy513,'consultant-
'kteacher conference, post conference analy51s.

o fDescrlblng the settlng (l e your p051tlon, the p051tlon;
. of the teacher-consultee, where ‘and when ydu estab- - -
lished the relat;onshlp, why the teacher, neéded consul-: = |
~tative help), how you: became 1nVOlved, how you ‘attempted -

to hélp-the: ‘teacher (i.e. what you did and how ‘you felt

_ about it), what- happened to the  teacher during the ' .
'-.relatlonshlp/ how the relatlonshlp termlnated (1f lt dld)



' ’ ’and‘use your”
‘own framework or ‘write freely on: partlcularly emorable moments
w;th no framework at all ‘ v R S

hSome general suggestlons.‘.

‘Yl)t"Don t labor over correct grammar, punctuatlon,:etc'F'
: 'rwrlte as. 1f you were descrlblng your experlences orally
yo
'(2)_1Don t re—wrlte anythlng - keeplng in mind’ that thls 1s an
L flnltlal recollection which might. provide. clues for deeper_
*problng through personal conversatlon. v_;‘ : ,

7(3)“jChange the names of persons lnvolved 1n your descrlptlons
o iffyou w1sh. “The speC1f1c facts ‘are 'not as important: as:

"’the meanlng of the experlence for you and others 1nvolved L

g ’VLIncluded in thls booklet with the proposal is. a copy of
“a paper: called Uncoverlng the’ Llfe—World of Teacher: as Student.
‘This ‘was' a, prOJect I did last year whereby I- attempted to-

Wf.present falthfully and. meanlngfully ‘the experiences of- several

“wteachers in Cape Breton and Edmonton. when they returned to the-
-classroom to 'study. ‘The richness ‘of teachers’ descrlptlons )
’]1mpressed ‘several ' professors here so: much s0O. that ‘the prOJect

* . may. be 'soon publlshed. ‘You. might want. to take a sneak preview -

o of part’ of the: pro;ect to get -some. further 1deas of the klnds

'"ﬂ of personal descrlptlons whlch are SO - frultful- -
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- , i ‘ . : © 7+ .p 0. BOX 5300
€ college of cape breton o
SRR R T E R NOVA SCOTIA
: : ’ ' ' ' ' ,CANADA
e S L . mwp ez
o ' (902) 539-5300

" August: 25, 1981

.- I . B . . ) (. R S A . L

R Dear”Karén-

I. have just read the transcr pt of our conversatlon a few weeks
bback to: find many illuminating and 1n51ghtful descriptions of
-, your relatlonshlp as- pr1nc1pal w1th your teachers and superlnten—"
i dent. ¥ [ : _

Several polntsyin partlcular have captured my attentlon :

V,;(l). The 1mportance of requestlng, not demandﬂng (p. 15)

7;(2)_ The need for genulne lnterest and humanness on the part L f s
“of the pr1nc1pal—as llstener (p 16) : . , o

3\\ The 1mp11catlons of a contlnual openness to learnlng (p)ilsyi

‘_Also, your account of an- encounter w1th the superlntendent—as—-y';"mj
.consultant ks’ a. beautlful illustration of’ consultant =consultee =
-’relatlonshlp without a solutlon being passed-on from the. former to.
the latter. I would like to 'use several of your descrlptlons in o
L. my pro;ect but before that, ahfew requests which I hope are. not -
*unreasonable at thls tlme e i S T R,

(l)‘ Please proofread the transcrlpt for typographlcal, spellimg
7 fand ‘punctuation errors making necessary changes" “directly on
_.ﬂyour copy.  Feel free to make any changes:also to ‘the content
. by way: of elaboratlon, quallflcatlon, deletlon, etc.';

-fX2) ITwo expre551ons have partlcularly captured my attentlon whlch
v I would llke to hear more. about : : R .

‘_P. ‘14, T"a creatlve force in the school" N yl'”

--p; 27‘—ﬂ"somet1mes we have to cry together as well as laugh
and celebrate together"h e : : S

-

Could you please elaborate however brlefly on: these - i.e.

the essence of this ‘creative force in a school and a- pr1nc1pal*-"v

staff relatlonshlp as a mutual weaplng and celebratlon.
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(3)~ Can you recall your flrst reflectlons after your meetlng w1thﬂ“
' the - supermntendent’, What was. it like when he didn' t glve you .
a solutlon to your . problem'° How dld you feel? . . L

Karem, you may prefer to reply to 2 and 3 orally or ln\wrltlng - 5
- whichever .is more convenient. And then the big questlon - what are

the 1mp11catlons for the relatlonshlp between the Committee for. ‘
Contlnulng Teacher Educatlon and the Cape Breton teachlng commun1ty°

e“Looklng forward to contlnulng the dlalogue with you soon’ at your .
- earliest. convenlence, now assured that .you are g1v1ng my some.
gextremely useful descrlptlons.=1, S

o

Sincerely, .
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AN INITIAL INTERPRETATION OF AN INTERVIEW
‘ WITH KAREN - AUGUST, 1982

L |

Principal-Teacher Consultative Relationships

'Whenwasked what.lt.waS“that'madefher7rapport?as principal ,
wlth her staff SO ylbrantly successful Karen descrlbed an ﬂi,ﬁf
underlylng famlly and frlendshlp structure whlch keeps the. |
school together.“ Whlle admlttlng that sometlmes her teachers
B would like to wrlng her neck' because she is always proposrng

. new 1deas for conSLderatlon, underlylng thls there is a funda- o

mental message Wthh Karen makes a. dellberate effort to convey

‘

T‘Xn to each member of her staff - namely, that they are"hlgh

quallty teachers who are- d01ng excrtlng and rewardlng thlngs
. i

: w1th'ch11dren | As pr1nc1pal, 1t 1s a matter of maklng tlmeyp

" to. glve them support, to show them your pleasure and dellght,
‘.°w1th the good thlngs they are d01ng w1th and for the chlldren.y
N.In these comments Karen ls strlkfng at one of the ba51c human -
needs of all of us - the need to be recognlzed.i And yet so
many admlnlstrators are caught up w1th the busy work they glve'
only pa551ng recognltlon or none ‘at all In her suggest;ng to
J7 the teachers that new ldeas be trled out, Karen conveys a

-

message to her teachersvthat she knows they can do lt.' Therevf;

w".'_:Ls a respect, over the years, for the natural abllltles of G
O teachers and thelr work w1th thelr chlldren.
"f» Another 1mportant dlmens1on of a successful relatlonshlp '

w1th teachers is- thelr belng able to v1ew you as.a. person. o

ThlS ls why, 1n Karen s flrm bellef,‘a pr1nc1pal s relatlonshlpf"



\:

c pletely overwhelmed her. e / L ,v‘”_."fldd
' 7that isAit like to’ be consulted?

‘ d@sb

Lo as.a pr1nc1pal in terms of her relatlonshlp w1th the staff, an N

325

with the children is so important to the consultative relation-

shipfwith teachers,‘"If’there'is a sharing of human qualities -

Y
f

between%thelprincipal and child, there willrbe:a'sharing;of
5:human‘qualities between'principal and teacher 4'There must;be
:opportunltles for teachers to see you as a person, to knoJJ
that you are glVlng your best. Fundamental to all of thlS,
accordlng to Karen, is the "ablllty to be frlends as well as

:workers ..:" (p. lO)

Sen51ng that every year the school llfe and the currlculum

‘need rev1tallzatlon, Karen has a staff who share ‘with her a
»;de51re to look for fresher, more creatlve ways ofadolng thlngs
'pShe recalled a recent Chrlstmas meetlng when she presented tot

.her staff for con51deratlon over the holldays an 1dea for an’ :

lntegrated program on ethnlc studles. She asked them to submit

ideas 1n the new year 1f they were 1nterested. Some six weeks

'later, outllnes began to pour 1n %rom her staff .whlch com-‘

?/.41

B Bta
Ry

1

experlence whlch at the tlme 1eft her really shaken and deeply

: more lessons. It 1s espec1ally 1mportant for our PurpOses PR

':because of what it reveals about the experlence of belng con-"

‘subted, 1n thls_case by a,superlntendent,,“

' .

Karen recollected the most dewgstatlng experlence she had'

"_ hurt but Wthh, 1n retrospect, was an opportunlty to learn t_*’
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&

' Karen had,receined approval for release time one after-
° noon a month for her staff to engage in currlculum plannlng.v
_Expectlng the staff to be pleased and the outcome’ to be a.
__harmonlous worklng together; Karen~met41nstead\W1th a reluc-
tance and a cool reserve from her staff. She, felt‘veryh
funwelcomed as she v151ted groups of teachers on these currlc-
"ulumvplannlng days. Slmultaneously there was a resentment

among'some of the'teachers that avgroup of'teachers from

B \

another school mlght be comlng to. 1nvade thelr classrooms n
lethout thelr know1ng, when in fact Karen had 1nv1ted thls

' .group as casual v151tors as she had often done before to see
. e .1

N

_the organlzatlonal pattern of the school and to discuss thelr
1free perlods. There wasn't a good atmosphere at all ln the

currlculum meetlngs, and Karen sensed undercurrents and talk

] “oa

’.behlnd‘her back that she was furtherlng her own: ends through

these currlculum plannlng days and school v151tatlons.' She"

1 “

-knew nelther the nature nor the reasons for the undermlnlng

that was g01ng on, and recelved a message from the currlculum

'\%‘ -

'superVLSor that her staff was under con51derable stress and;;ﬁfﬁf

istraln.-'
| | For a week Karen “mulled 1t over" appalled'to.think‘
’fthat somethlng strange and unexplalnable was happenlng ln
her mldst, meanwhlle cancelllng her next scheduled currlculum .
cmeetlng. Unable to work in such a tense atmosphere, Karen

declded to dlscuss the whole problem w1th the superlntendent.

She was surprlsed to dlscover hlS awareness,of the whole
\

‘-*fﬂ51tuatlon; What happened in the meetlng w1th hlm revealed
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something fundamental about the consultative_proceSS.atAits

: ‘ | . . . .
'best. The superintendent (as consultant) first asked Karen

to expose the problem3from.her vantage pointfand then he dis-

¢closed what he had heard.l He then proceeded to tell her how
highly'he'regarded her administrative abilities, reassuring‘

her that she could not be faulted for requesting curriculum

t
development time_for the.staff. He commented on her’ excellent
re¢ord, the?pOsitive principal—staff:rapport'and good working

relationships which he knew .to exist in her school. -Karen
recalled ViVidly his next cruc1al words..

I know that you are grieved by this and that you
are upset by it, but I:want you to think about
‘that and to be assured’ that you do-have respect
. of your teachers and they respect your .role and
they respect you as an administrator. I feel
_that you are able to handle this situation. I
~don't know why this happened to develop but
perhaps you can think about it '‘and ponder and
perhaps arrive at a workable solution (p. 23)

What was remarkable—for Karen was‘thatjthe;superintendent-as—

"“consultant did not offer his solution'to her-problem'

~'I think that if he had offered me - a solution 1
.~ would have immediately thought that I had failed
— - and: that—if I needed support ‘then I was going to
have to come back next month and the month after -
to. have someone else handle my problem. All this -
was going through my mind - Was I no longer capable
" of handling this job role? Am I failing in the
'area of human relations7 - (p- 23)

‘Karen returned to the school feeling better merely for haVing
'exposed her problem to someone who was genuinely 1istening.

,'She eventually did arrive at her own solution'» She called a

staff meeting knOWing that it would either make or break her- -

(very much aware of her own vulnerability)/~ She expressed

.jvto the staff the great difficulty but the absolute neceSSity‘
' S LT :

e L o



' -frlendshlplwas everywhere.A Karen found that everyone was.
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‘to- dlscuss the undercurrent phenomenon in the school , She

expressed the hurt the upset and the anger that some teachers

swould publlcally or prlvately bellttle, demean or cr1t1012e '

~her, when she always supported‘them.“ Addre551ng-the 1ssue”of

the monthly meetings, the teacher visitations, she wondered

:daloud if she had any frlends left on the- staff She‘then

closed the meetlng, left ‘the school and went home.

Whlle she could have named the people dlrectly respon? -

‘Slble, she chose not to publlcally at the meetlng. In fact

she never said a word- to anyone at all about the meetlng,
Y

leav1ng things to fall back 1nto place, know1ng that ,many

"teachers-felt saddened and ashamed. Wrthln a week,. Karen

was back to her former assocxatlon w1th her staff

For Karen it was an experlence of her own vulnerablllty

_and not belng "on the same wavelength" as all her teachers.
Her reflectlon on the whole\experlence was ngt that she emerged

'v1ctorlous but that she learned that 1f teachers aren t "the

centre.cog l.lf they aren t. 1nvolved in the plannlng and. sold

. 6n the idea, then forget it. She also learned the lmportance'

of readingithe signs'offteachers recept1v1ty and the 1mpor—
|

5_tance of t&mlng., White she could have 1gnored the whole
,dproblem, pretendlng that it dldn t happen, she chose to deal

»w1tH'1t head—on. At the same time she conveyed to the staff

that the door was Stlll open for renewed communlcatlon, for
\

,;startlng afresh.' The results were heartenlng. When Karen

7went through the school the very next week the hand of.

i
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}anxious to get back to the same relationship before the whole .

’

‘problem'arose.; | ’ ' - 4 .

Wlth the restoration of a relatlonshlp of frlends, Karen
and her teachers could cry together as well as laugh together
and celebrate together" Had she» shut herself in her office
g‘ usingtavo{qénce techniques, this[would have destroyed staff
relations, would have also destroyed‘herself and her school.

g Instead therenwas a return-of‘friendshipiﬁ ) e

Also very 1nportant for our purposes was Karen s exper-
ience of a non—dlrectlve supportlve sen51t1ve consultant
‘Had the superlntendent presented a solutlon;'she'would,cer—’
talnly have 1nterpreted thls as a personal failure in handllng
.her own problems ' When a solutlon is presented to another,‘ ;”
one wonders if the’ other can feel anythlng else but defectlve.
»It would seem, from Karen s experlenCe; that problemésolvlng‘
serves merely to exp101t and repress human p0551b111t1es.
Whlle events in’ Karen 'S school were cauSLng her faith in her—
self to be shakeni it.was a sen51t1ve superlntendent, through

"an authentlc.consultrng process"'.who_restored\her falth/ln

rherself.d ~ .»l‘p o
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'Dear Jean-»~ g;‘npb '1“1 :
. - N . «)," "’_ L " : B vl {\

I have just flnlshed readlng the exten51ve transcrlpt of our k

cifﬂconversatlons of a few weeks back and I find many fas01nat1ng
and . 1llum1nat1ngtdescrlptlons of your. consultatlve relatlonshlps

.oas. teacher, supervlsog and lnspector.

L

'ivq.Several p01ntsxlh partlcular have captured my attentlon.w;'”

e

ff(l) Your 1nnate common sense_— to be able uo suggest solutlons
'.); for problems posed by pr1nc1pals, teachers, etc.  As you*

; say "there is ' a- cOmmon sensé about what is rlght and wrong.
“and we know. it but. we fall to give . it credence and when': you
give it credence then you_héave to let- go of all your blases,

) ‘f‘
’ 1

they have no substance then" (p ) _ m AT » _»a;ﬂjf‘",V

"i(Z) Your account7of when you reallzed that a mutual relatlonshlp

RS

ceow

- 'between’ yourself as superv1sor and pr1n01pal have been

’ 'establlshed (p, 16) S D T ‘~a,r'\”*/‘;, e ﬂf:j, .
.”-](3)} The descrlptlon of superVLSor as. helper - as w1th'the case‘f«
| o, of Miss Piggy (p. 220 0 o e /_ ,.~_,:g¢:a?»n

\(4ff Your- reflectloq,on the 1mportance of belng able to demon—

strate a good lesson to a teacher.»‘~ _
e

‘T(SX; The i pact of gender,{dress, prev1ous ekarlences, etc. upon
U;‘the establlshment of a trust relatlonshlp Wlth fellow 1nspec—'y'

tors[(p. 30)f'

*(6)"Your perceptlve observatlon (almost ‘an: out51de) that adults i

: are like. kldS (PP..35 36)

s

'“5 I woul llke to use these descrlptlons in my pro;ect but. before-3'

that a“few requests whlch' ’hope are not unreasonable at thlS tlme,l

/

o .(l)f Please proofread the transcrlpt for typos, spelllng and>punctu— -

,/;,atlon errors, making- -necessary changes dlrectly on. your copy.

'“'You 11 get a kick .out of sonie of  the “errors as my s1ster trled
: o STt ;

- to wrlte down what you. were 'saying. As you are readlng for

“fthese, please feeﬁﬁfree to make .any changes you wish to the -

';';content by way of elaboratlon, quallflcatlon, deletlonv,etc.;fff

8
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. - ’ ) ° g ) ’ Oy

(2) Several expre551ons and statements have partlcularly aptured ‘
&\';' my’ attention and leave. me wanting to hear more. I° would like

“you to elaborate, however briefly (in wrltlng or. orally,
whlchever you prefer) on the follow1ng. B
*i

1;(1) p 37 - cracklng the we-— they syndrome" and in conjuctlon:"

N AU . R o

Wlth this - "touchlng base w1th a person“' What do these (
mean for y0u9 g : el T
(2) pp. 44- 45 = Teachers are 1nt1m1dated ..{they don t speak
S, oup" i~ Why'is this? Can we in our. consultatlve relatlonshlps_

with teachers do anythlng about this? ~What attention hould
, - an 1nspector, supervisor or 1nserv1¢e program coordlna or, N

S pay, to thlS problem? o
"!fo(3§fp 45 - T don t feel the callbre of teachers we are A
‘~’L1:gett1ng today has any self- confldence"rﬂ s P ..-a-' o

]fp 38.hnge underestlmate the ablllty of our teachers

L e ' «

I agree Wlth these statements one huncred percent but am really
;puzzled ‘What' is at the root of ‘these phenomena° Are. ‘they unlque
_'to Cape Breton?. The Maritimes? ‘North America? Or are they 1nev1t-'
N able facets of our modern westcrn soc1ety7 : R SR

(4) 41"1 worked at. that level (pr1n01pal) and then went

down to the - teachers level, which in my’ estlmatlon is- the ,iff
most 1mportant level" Please say more. ,"f* S s

<'And last but not least, what .are the 1mp11catlons for the relatlonshlp,

. ‘between the. Commlttee for Contlnulng Teacher Education and- the Cape-" .
- Breton teachlng commun1ty° ‘This is a- really l'Vortant one, Jean,,anwg?
'“f'maybe you would rather talk more than erte-wz_ E S

';;{“,Looklng forward to contlnulng thlS dlalogue w1th yop soon, at your _
© v edrliest: convenience, now assured that you have glven me some o R
f‘ extremely useful descrlptlons.;ﬁuﬂ., Ch L el

S Ee i 5 : L P N
-.vow?l‘; S Slncerely,._j P

L S
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AN INITIAL INTERPRETATION OF. AN INTERVIEW
»WITH JEAN - AUGUST 1982

There are several 1mportant thlngs Wthh shlne through ‘fvﬁ‘t
‘f the 1nterv1ew w1th Jean,|not the least of whlch 1s her llfe—‘
blong openness to learnlng from all her 1nteractlons w1th
people For elghteen years -as- a classroom teacher, she says o
v"lhe klds gave me my llfe.j They made my llfe 1nterest1ng and
Jth:.s 1s}why I took courses -And agarn,Areferrlng to a par—"f7.
tlcular class of 31 Grade Seven boys,,she\says; "They taught

' me more than any courSe

Later when she became currlculum superv1sor, Jean turned
. '8 e
even negatlve experlencesv"ln on herself“ and learned from

thém. She recalls one experlence ln paﬁtlcdlar, Wlth a prln--l“

"% c1pal "who had developed an ego the srze of the Queen Mary

J.Nobody was g01ng to 1nterfere 1n hlS sohool he who felt that
he was a.currlculum speCLallst personlfled who knew every—
thlng that had to be known and acted that way._ Even a currlc—fﬁ
.ulum superv1sor could have nothlng to say to hrm or hls staff
of 85 hlgh school teachers Jean felt very much llke an out—.g
>51der in that school partly because of hlS personallty and
partly because of the offlce v1ew that department heads could

“e

take respon51b111ty for currlculum |

Jean w1ll never forget the experlence of hav1ng}to walt

0 g

o

out51de the pr1nc1pal s door forj'bree hours Qne day for h1s ,75 :

before she had broken hlS uf'*lttenzlaw and dro ped in to

N (}‘ '-s"

see the counsellor very brlefly w1thout 1nform1ng the pr1n01pal

s



A"fbegan to analyze people and to reflect more and morv‘

“,meanlng of leadershlp and of the 1mpact of styl@u

“?beyond her becomlng 1nspector Of SChOOlS- ,l'

'qg”EstabliShing‘relationShipsl:ff:ft
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of her v151t As a. consequence, he gave her a lecture whlch
»Jean‘says, "y took and Wthh I can say 1n all honesty was a

total denlal of me,.but I took 1t because I felt I had done

x'usomethlng wrong. The subsequent and very dellberate refusal
gof ‘the pr1n01pal to glve her hlS royal perm1ssron to enter,.
ﬁshattered Jean (but only temporarlly) . She-says:t."I llterally.
‘went out to: the car and I crled" g Whlle most of us would have

':fbeen devastated by such a. repeated negatlve experlence, Jean

',turned the whole thlng around as the ba51s for a new focus.

- That made me reflect more deeply on how I dealt."

: 'Wlth everybody <.. I became. . very superconsc1ous

» .of how I'dealt with teachers ... and 1t made me’
;focus so- much on the pr1nc1pal.;,-, T o

:As a dlrect result of thlS partlcular experlence,e%

’sthlp on currlcul m. The openness to learnlng whl‘f Qﬂaiied.

over her years as a: teacher contlnued in her new capa01ty as p‘
Lo 'kaj S ’

'“currlculum superv1sor and later as’ lnspector of schools and

a’

When asked to recall some p051t1ve relatlonshlps w1th

%pr1n01pals as thelr currlculum superv1sor, Jean began to"
:elaborate on her meetlngs w1th the "gang of fOur"'f'ony”

hi}becomlng currlculum superv1sor, Jean became very concerned

3

'“:about ea%&éschool belng a separate entlty and saw an oppor—'

Tf”tunlty Wlth four pr1nc1pals 1n partlcular for worklng together; S

k]



‘voyer'a serles of lnltlal meetlngs, Jean llstened to problems_
.1nstead of telllng these men how the meetlngs would run and
pwhat they should do f In fact, she dellberately asked each
fppr1n01pal to 1ead one of the meetlngs and she herself "began
’;ﬁto sllp back 1nto the background and let them take a leader—- Lf&

-.'-

shlp role

PRI Jean descrlbes those flrst few meetlngs ‘in terms of

"mutuaI feellng out"‘“ Her prlorlty was, to develop trust
o -wh1ch she sensed wasanot there at the beglnnlng. Each one'f'”‘
: of the pr1n01pals Lbegan to feel ‘me out and I was: d01ng the‘lnb
1same " In tlme,yshe felt she was “becomlng part of the llnk"ulﬂ

,a llnk Wthh produced plans f”;-sharlng‘ﬁesources and even DA

'fmore lmportantly,bplans for 1nserv1c1ng all 57 admlnlstratorsiF
. yln the school system v1a llve 1n weekend programs ‘ Reflect ng*"ﬁ‘
"f;fpon her success in establlshlng a consultatlve relatlonshlp fl

Vleth the four pr1nc1pals,vKay sald a. lot had to do w1th her

B jbelng a woman-

,,3I would carry on- w1th them I became one of the boys ﬂ:‘
" rat the meetlngs. The - language wasn't too colorful =
\‘sometlmes ‘and - they would all turn ‘and say 'Excuse me
~“Jean'. - That was in’ the beglnnlng.. And in-the end, .
I probably developed a language as colorful as theirs.
Ry I was. one “of the boys.a -I was never- considered a -
Q»-ﬁwoman'.. I 'went in and I smoked like a . tfouper ‘with
. them.: I never drank, but 1f they threw a curse I«d
_throw one back (pp. lO, 15) ‘ A 7 : =

“J;For Jean the type of rapport Wthh she was able to establlsh
'_;1n maybe some unorthodox ways, was really 1mportant. There
f:was a- strong rec1procal nature to thlS relatlonshlp Whlch
'QShe expressed powerfully in’ these few words. |

They dldn ‘t reallze what that dld for me as a
.5'1person (their not treating her like a woman)
‘ Theywhelped me to develop (p 10)

T

L S RN : R R SN 5
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Worklng on: the trust factor was an ong01ng process.

Even though she had known Ted, for example, before,vthere h

i

was that bond of trust to be establlshed ‘Jéan recalls

' spend1ng~hours in hlsvofflce dlscu551ng.curriculum, people['_

M
/

bables, unlon, weather, any toplc at all. tSo t00‘with~Stan,

w1th whom Jean felt she could talk for hours ‘He was a great

pontlflcator who would use these yard long words but Jean

"h would 1nterrupt hlm and . say "Llsten, Stan that is a lot of

garbage.. I don t understand what you are saylng so why don t )
YOu re—word that to" see 1f I can understand | f%' |

o

So over tlme the comraderle developed Part of the~

development of -the bond of trust was a testlng process As

-1Jean Sald'7ff“"\~{f'

They tested me Each one of them was in contact
with the: other and each one knew that'I was .going
~from one to the other ... and they. began to make

L ‘their little comments about other supervisors to

. 'ség if I would carry them back v All.these:
_~vpr1nc1pals began toswork together and’ we began
'_to develop together (p. 12) j;‘;‘ ,,.*',?,»5;5

fIn Jean s experlence, thlS proceSSuwent on for ‘A year for

- i

: the relatlonshlp of trust to be establlshed and then another ;

L two years for thlngs really to begln to flourlsh. By the

fourth year there was . "constant communlcatlon"' ‘_‘“" 4

i .
Voo

A mutual relationship;éétablished”

L

Jean remembers well;when she felt she had flnally

establlshed a trustlng relatlonshlp w1th one of the pr1nc1-ﬁ-j1 =

pals. Some two months before John had told her that he

dldn t llke the superlntendent s generallzed statements such

B
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<

as "You pr1nc1pals are. deflnltely g01ng to have to pull me lf’hd
’ ,

up-and start dorng. Jean accepted the p01nt as well taken

“and, vas she says, "tucked it away“ Now, two months later,
on the dlscovery that thls same prlnC1pal had nlne -of, hlS
fteachers teachlng only elghteen of thlrty perlods a- week,‘l

';she had to deal with hlm dlrectly as part of her responsl-

lh blllty;as»currlculum superv1sor.” She descrlbes the encounter

- ] X ,"—': 1 ‘ .
‘as follows.-

Do you recall the statement you made 1n August

- about not liking generallzed statements - ‘that:

if you have done anything wrong you would - like -

it said to you. Yes, he said. Well, I sald,'
- 'you are f-=----ing well: g01ng to get it. You

‘want an. eyeball to eyeball confrontation’ and

~you‘are damned well g01ng to get 1t. RN :
‘rJean put the tlmetable 1n front of hlm and sald,,“In the
,name of all that 1s good and holy are you crazy° Do you
'know what you have to do’"' Reallzlng that he had to have a;
j'new schedule 80, that hls teachers had full teachlng aSS1gn—v;

‘ffments, Jack sald,'"I ve. got to hand 1t to you glrl, when you

hf.glve 1t, you really glve 1t And that s the way I llke 1t._1 |

Jean knew for certaln, w1th Jack s 1ast seven words, thatt'”

there was a mutual relatlonshlp establlshed

'hh‘SpecificfencOunters
Jean recounted an experlence Wthh prov1des 1n51ght .
vilnto her unlque consultatlve style and also reveals some
fundamentals 1n her relatlonshlp w1th teachers and admlnls—

“‘ftrators. She was called 1n by a pr1n01pal “to help a teacher f



-who had serious dlSClpllne problems in junlor hlgh in whose

class there was absolute chaos" Seelng was. bellev1ng for

-over the next several days, after expressrng her 1nterest to

.vthe teacher and her de51re to help if she could Jean observed
Y

her in class, totally out of control w1th books slammlng, "_;
chalrs poundlng, students who ‘come into  the classroom_"llke

an army surglng and they would run in. llke gazelles and hlt
the top of the plano and say 'hello, teach how are ya' today'°"

After the flrst day’ of classroom observatlon ~'a day o

whlch Jean found excruc1at1ngly palnful ‘and. left her "achlng

T all over";f she met w1th the teacher and descrlbed what she

sald A careful analy31s of the 1nterchange would show Jean S

dellberately p031t1ve 1ntroductory remarks to bUlld her con-‘

.\4“

: fldence and to acknowledge that she was worth sav1ng, the

{‘1mportance of her consultatlve role belng more than just‘

talklng but also 1nclud1ng a demonstratlon teachlng w1th the ha

v_same class of chlldren,,her talklng about her observatlons 1n

| ca non-threatenlng way and the fact that she left it. to the

A

s?i teacher 'S 1n1t1at1ve to do any klnd of follow—up support work,

S The consultatlve relatlonshlp between Jean and the muslct,~,

"Jteacher ended unfortunately ln fallure in. the consultant s

eyes. Flve months later Jean descrlbed how she medlated
between the teacher and the pr1nc1pal when he. called Kay in

tress. .

U kkkkkk kK Rk Kk
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Whlle she consrdered herself a fallure in-: the relatlon—

Shlp Wlth the teacher, Jean turned the experlence into an

i

opportunlty for mutual reflectlon w1th ‘the prlnc1pa1

, Jack was 51tt1ng ‘there with his face Stlll ‘in L
' shock. He walked around and he grabbed me by. -
the hand and he said to me, 'That was magnificent,

. I've never seen anything done like that before. I
didn't know how you were going -to deal with her.

- She«does that to me in front of the: chf&dren.
Quote contlnued on page 21.

Jean s profes51onal competence in handllng such a sen51t1ve
51tuatlon was remarkable 1n the eyes of the pr1nc1pal,
competence,whlch;was much more than technlcal_skllls and -

manipulative'devices.,'FromlhaVing engaged openly.with the

't pr1nc1pal 1n reflectlon on what happened Jean s relatlon-

shlp as consultant w1th the pr1nc1pal (consultee) was enhanced.r
;In her. concludlng remarks that So whereever she 1s ‘in Alberta,
God . love her, I hope she 1s doxng well' there shlnes in and
'_through the words ‘& genulne concern for the teacher s well
htherng and a/deep des1re to help rather than to 'scalp

An 1mportant parﬁ of thls process for Jean was talklng.

v2w1th the pr1nc1pal flrst before superv151ng teachers and then

V‘the follow-up meetlng Wlth the pr1nc1pal Also, no=trust,

Q

C | v
'5':_could be establlshed 1f she had to take notes. She’felt'a

o .

«J'cultural hate for anyone comlng ‘in and taklng notes so the

j superv1sory process was entlrely verbal, beglnnlngtw1th a talk

' w1th the tﬁacher prlor to the observatlon and a fo#us on some—

,/'»thlng Spe01 ic. f\:':' ' : ';“ _ rv'~
o The lmportance of the teacher mov1ng beyond acceptance

toltrai‘cendence and of the consultant_sett;ng a concrete-k:,
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eXample isvlllnstratedAithean'svhandliné‘offtwo'special‘
\'edncation teaChers and their class of nineteen children
Called in at the request of the principal who mas convinced
that the needs of the chlldren 1n this class were not belng

met, Jean observed 'a complete farce of teachlng, where j \

teachers were supplylng materlals and maklng checkmarks while

:_ chlldren were neglected' Wltness1ng chlldren 51tt1ng w1th

‘ﬂivlylng thelr teachlng styles, and flnally""knocklng these

'»thelr hands ralsed for ten mlnutes before being recognlzed
Jean saw the need to spend tlme helplng these teachers with
vba51c classroom management skllls While she had no training
,ln spec1al educatlon, she dld have exten51ve tralnlng and
.experlencegln gooddteachlng‘practlce; Consultlng,ln thls»;
psitnation*was first liStening, (Jean:said, "1 spent_two."‘
hours havinglthem»explainito‘me‘what‘thevaere'doing"):théﬁ%

frelatlng from some llttle bag of trlcks of the trade of

classroom management,‘and then addres51ng the theorles under— -

ftheorles full of holes"

' The consultative process - from talk to action

o .
Jean recalled another consultlng\relatlonshlp where she_'
took 1mmed1ate exemplary actlon rathen than talk. Appalled

\ .

lwhen she found, agaln at the request of the pr1nc1pa1 o an .

«t

'Engllsh teacher 51tt1ng readlng a- novel whlle an entlre class

was bored, she merely approached hlm and asked for his. per—"-

?~vm1551on to teach the class "Wlthln flve mlnutes,‘u51ng a



1esson on values educatlon and bulldlng on thelr common

ishe says that her ablllty to’ teach a lesson was cruc1al to the

=about not teachlng and d01ng thls and that, excused herself

'for 1nterrupt1ng the teacher s prlvate readlng and began to

o 341

L

\
experlences (Jean had- grown up in the same nelghborhood as

}these kldS), she had the . entlre class in the palm of her

hands. The junlor hlgh students were astounded that sonéone

f_could come 1n off the street and arouse them. Reflectlng on

" the purp05e of her actlons w1th the class, Jean'said; S v

" I wanted ‘him (the teacher) to see that these
students had talent - they were able to speak
and they could discuss. And I wanted to ask
‘him in a suitable way 'Why the hell aren't they
,d01ng it?2' " (p. 26).

ThlS was followed by a two perlod d1scussxon, but 1n retrospect,

'.Jeah felt that the tlme and the demonstratlon were never fully

<

'apprec1ated by the - teache# Together they went through the
’;whole thlng, whlch Jean saw as’ grounds for belng flred because

j"hls own thlng dld not lnclude teachlng.l Also\ln retrospect,_

whole consultatlve‘process ‘Her, standlng up and worklng w1th
the students rlght before the teacher s eyes made it p0551ble

_for her to dlSpute hlm.' She had. blpassed the typlcal talk

~

,'teach.

After thls partlcular experlence, Jean became ‘SO consc1ous

of - the dlfflculty 1f not 1mp0551b111ty of prov1d1ng the speC1al

‘personal consultlng whlch so many teachers need.l She reflected

(
a lot afterwards and came to ‘the conclus1on that the prlnc1pals

hmust do that type of work w1th thelr teachers.v They must be

'/\

/the.prlnc;paliteachers.. They\must take leadershlp

\
R
‘

SN
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Establishing a relationship (as'inspector)

The comraderle whlch developed very qulckly between Jean
and her colleague 1nspectors was attrlbutable to a great
' extent to the fact that she was, the‘only woman.~ Jean dellb—

erately succeeded in breaklng the cultural mind set of

.1nspector by not only belng a woman 1nspector ‘but also by

"'dre351ng in a non—conservatlve fashlon. Also her four and

a half years’ as currlculum superv;sor prov1ded an in- depth

v

experlence w1th currlculum whlch her colleagues never. had

In Jean s oplnlon the fleld of currlculum is one fleld in
'whlch most 1nspectors feel is 1mportant but also in which
ithey feel uncomfortable Establlshlng a relatlonshlp with
the 1nspector was "becomlng part and parcel of a chaln" and'
Cit happened as 'soon as they saw her in action and knew that
she was speaklng from experlence T;e-bond of" trust was

qulckly establlshed thh the 1nspector An 1mportant part

.of the consultlng process w1th adults is g1v1ng them a llttle

'blt of attentlon. Questlonnlng herself the meanlng of mature o

ﬁadulthood, Jean feels ' that adults have a rmght to experlence
‘changes in moods and anyone who works w1th~them must be aware
_,of these.; Jean has frequently been told by several teachers
.ithat she 1s the only person who takes the trouble ‘to 51t downm

and talk. - . R f - S By
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Establishing a relationship

Recognlzlng the need for the conSultant to llsten, Jean

“\

sees this as espec1ally dlfflcult when you are a superv1sor

and are viewed 1mmed1ately by teachers w1th~a jaundiced eye.

'Establishing a relationshib is breaking the we—theynSYndrome

‘and the only way to do thlS is "to get 1n touch with them ‘e

you have to touch bases w1th them" (p 37). Once you do thls,

'then they reallze that you are a person and maybe ‘someone whom

they can talk to. Thas begins the necessary communlcatlon
flow. " - | |

| Jean is espedially senSitive'to and frhstrated by"the
dlfflculty’twacners have in talklng to superv1sory people and

she attributes ‘this to argap.l he}knowledge-of school,admln— '

istrators. Teachers have kepbﬂApdating and"upgrading'them—

_selves whlle superlntendents, superV1sors and’ pr1nc1pals have

done llttle by way of. professronal development.’ That teaqhers
are more quallfled to teach than many superv1sors makes it
almost 1mp0551b1e for them to talk to thelr own superv1sors.d

‘That supervisory people are - not as advanced or as knowledgeabley

’;‘profe551onally makes genulne dlalogue 1m90551ble Whlle super—

visors are often "nice people" and have qualifications, because

they are up to date they cannot glve anythlng to teachers apart‘

A\

:h-from glVlng orders and telllng them what they are supposed to

be doing. _ Jean refers to superv1sory—teacher relatlonshlps

|

‘as "the Sahara Desert"'
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While supervisors have to have something to give to
teachers there can be the exceptlonal glver who is too over-

powerlng and glves S0 much of oneself that no teachers around

14)

.have the‘opportunlty to give of themselves. .Jean descrlbed_
one totally dedicated.Supervisor as leaving no stone unturned

to get new knowledge 'to teachers, one who has done so, much

o -

that she has "robbed the teachers of their oWn sense of
‘\reasonablllty for the development of currlculum In any
relatlonshlp then there comes a time when one must back off,

step back and?refleétw lett;né the process begin toework f:om

) \ - .

~within' the other. " , ' : ‘ .

. o t L W, N ,
- o Cokkkkkdkokk kK okk co, T

o

Otherfpoints for discussion”

o o
$

As Jean says, “It

you cannot dg‘

-4"?

get 1nvolved"

‘fbellevlngytha thers can learn on thelr own.
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Jean feels that one of the best pleces of adv1ce she_y

Arever got was to let people who are enraged to talk themselves

'*fout and then to agree w1th them as the absolute truth ‘By,ff”

Ce o

'dlsagreelng you further enrage. By lrstenlng and taklng 1t

- and agreelng w1th it (puttlng yourself 1n thelr shoes) yon

ﬂ-are helplng to transform the crlsls.;ff5'

e
N1

e 'i*iuliﬁdli"'ilﬁﬂﬂ'y‘hf;fu?;r}jJr’E?.af<u»Ifff'”
- Consultant as learner ’ ' T Al

. f“& R : ‘ ,
L . : .

Jean recalled a pr1nc1pal who one day, after a brlef
‘fobservatlon sald '"You know, I would glve anythlng 1f I ¢

be sure that each one of my teachers had your enthu51as:”

v'fbut you are g01ng to dle qf consumptlon 4 andqifdo f

ltftyou to klll yourself I want you around "ﬂ And th Se last

<

,5com1ng from someone who was a to%er of strength and the
. o . . R ‘ Q

'h'”epltome of a master teacher. Whlle other v1ewed her aSj5“

3‘

sneaklng around forwevaluatlon" Jean sanSr.‘V1ncent as heri-i

.‘.‘ L ‘.

-}protector and "the mantle of protectlon Was always so gFod
: 7

;'f{'ﬁFor Jean, %&.YV1ncent was the best teacher and pranc1pal and_n

ofone o£~the best people she ever knew.f7?f‘;l_‘J.f”,;' liys;;

ot
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,’Dear Lllllan vffs\; fl'f;ﬂ¥‘7fﬁ:~,1;_. _y’h'“f(Zny~“
thI have Just flnlshed readlng the transcrlpt of ‘our conversatlon
of a few weeks ago, to find several 1nterest1ng and 1n51ghtfu1

okle
el

.il._vReflectlon

‘yZ.;fFreedom ;3?53 B

“’;f"not to be compelled by what others thlnk" (: 13) -

o o s

bl'@tOn ‘ - ‘,:'.‘p;o.soyx 5300
. o B RSN e, chne anerok

L BIP 6L
(902)"5639:5300

Septembervj,’l981‘.7b | jf, '

descrlptlons of your "consultatlve" experlences

: Several recurrlng themes have captured my attentlon whlch I have B
'grouped in the follow1ng way' . SR

o

-'"The unreflected 11fe isn't worth 11v1ng fI'find'thathuehif'
n a powerful plece.f, (p.'36) ot e A

”"?"You must tell me how you feel about thlngs You have to

| ”*reflect on these feellngs to really know who you are."_ (p,,34):;'

’?:"everybody needs tlme to be alone (p )J.

‘1-'

'f maturlty w1th reyard to your own' relatlonshlps ..; those have
"to be stralght in; your llfe, otherWLse you are: not free" (p 4)
: ‘ _b

'IﬁﬁI have trled to please other people 51nce I can remember" (p’ 4)

H*; you try to free yourself of you“f(p};g)iy-v

SYDNEY,"CAPE BRETON "'

©_CANADA
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4. Allenatlon-'d.3 ?f

hfSE“'Enllghtenment

Ca

; EERTH : L
o

}"they don' t know how to get back to that one= ness, the
Splrlt that unlfles body and soul"‘(p 8) .

L you can' t do anythlng if you are upset 1n51de of you How.

ean you’" (p. 8) \ A SR
= v ' »o

"We can t handle that expreSSLOn ‘of feellngs., But we have:

- been taught not to.y Wewereexpllc1tly told- as novices that

" we had to«aust repress our feellngs, these feellngs had

'nothlng to do w1th anythlng" (p 34) R :

»\\..»‘ ‘ KRR . . X '

Your Perspect1Ve on llfe is dlfferent"f'i R A
fyou have to arrlve at that"fp
a tremendously gradual process"ii“

fr"fully human, fully allve"'d‘

: g’Also, your d scrlptlons of two encounters(w1th a. superV1sor'- the'”

" first re restructuring .the drama curriculum and the second, -your
%handllng of: offensive classroom ‘language - .are VlVld lllustratlons]-
- of a hierarchical consultative relatlonshlp which is, as you say, . .
~"the absolute antlthe51s of a- dlaloglcal relatlonshlp. ‘The follow— e

1%§ speak to me very forcefully e ;”gv.

J'V"They told us, almost 1n a threatenlng way (p Y‘

*"He%ﬁ%ld us we' had “to cooperate and lectured us in that way,v. 1(5"

x/that nothlng would change - (p 24)
K'"There was no dlscuss1on. We weren t asked(anythlng.. (p. )"

';"We were 51mply sat down and told and when ‘he was questloned
Ato any extent’ he became angry " (p. 26) R L e e

R

'1"And I don t want you -to. do that agaln.(‘(p ‘)_m

,VKJ"Well I don t want you to do- the samé If you hear that type
o of: 1anguage, send them to me (p 29) : o ,

I would l ke - to use these descrlptlons ln my progect but before that,,;
cal few requests Wthh I hope are not unreasonable at thls tlme

lvfll;:zPlease proofread the transcrlpt for typographlcal, spelllng and L

f-qunctuatlon errors, -making necessary- changes .directly.on your
"~ copy.. As you are: readlng for these, please feel free to make-

“....any changes by way of. elaboratlon, quallflcatlon, deletlon, etc.'ln
-'nlWthh you may w15h to make to the content.;a 9 v

LS
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There are several statements whlch I flnd espec1ally 1nv1t1ng
. I would welcome the opportunlty to hear you say more about evenl

;a)

some of the follOW1ng

. . e - : (,, :
But you can t do anythlng if you are upset 1ns1de of y u.y
How can you really look at-a- problem ‘of another ‘person- and-

S try to see it in ‘its full perspective if you yourself don oo
~'have perspectlve on your own problems.,(p;,B)' ' ~ .

ﬂThat is‘an area that we:" have to have stralghtened in our—ﬂ
; selves lf we. are. gOLng to teach a - Chlld hollstlcally ’
‘*:(p lO) : R TR L

et

"(

,We use only lO 20% of our human potentlal /(p. 13)

g¢One needs to\reflect regularly 1f one 1s g01ng to keep w1th
' that ‘and change ‘those 1rrat10nal\be11efs ... 1if they were

;°]subject to: 1rratlonal beliefs {and we ‘all. .are, partlcularly
.. those:of us whose self concept is poor) Then we need ‘to be

‘aware. of it and try to change it because you communlcate

':,that to the ‘children. (pp.;l6 17)

S

’ﬁ,llfe istall about (p 18) ., "'-, R e s 'f,<

,Any problems that the teacher has ;;Q'she flnds ways of

hUltlmately, the only thlng we can really teach lS ourselves._ﬁV
- That-is what remains ... and- the finest teacher you had PRI
r,that ds what you remember, what they did.in: terms of .
,themselves ... that is the real currlculumﬁ That lS what

- +bringing those up with the teacher without in. any way, d01ng B

";anythlng to: that teacher' s:self c¢confidence because ‘she"is

© aware in many 1nstances of teachers who . lack confldence and -

p.-30)

teacher. w1ll grow from it and not feel put down by 1t SO

TlI flrmly belleve that 1f the teacher knows hlmself and is.
. able to.accept that self. and be happy w1th 1t, then he w1ll
b}grow from there,r(p.v36) ,,-1 S TR Hié‘wkv,

jFAhd 1f you are loved uncondltlonally, no matter what then
" why- shouldn t you be- happy to be alive ... 'you almost e
;Q;unconSCLOusly communicate that to the persons with whom you
. .are working whether they are young chlldren or they are -
‘Holder.‘ (p 36) S e . AR .

;FIf you don t go Out on a llmb for people, you ll never : do S
J;ganythlng for them (oo 46) _ _ - B

9

',And lastijut certalnly not least what are the 1mp11catlons of what
" .you-are ‘saying for the relatlonshlp between the ex1st1ng Commlttee
. for Contlnulng Teacher Education ( and our new Program Plannlng :
’VGroup) and the teachers of Cape Breton? L : '

LRy
Y.

R

-~ who'do not perhaps see many of the things: they ought to see._ e
“She thinks up and . finds“ways of approachlng 'so that the s ‘
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o

Looklng forward to. contlnulng the dlalogue w1th you soon . at
your earllest convenlence, confldent that your . experlences and
reflectlons are - v1tally 1nform1ng for my research prOJect."

Sinceréiy/’
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AN INITIAL INTERPRETATION OF - o
AN INTERVIEW WITH LILLIAN - SEPTEMBEBJ 1981

R One of the prevalent themes Wthh weavhs through the; E

1nterv1ew w1th Lllllan is consultlng 1n terms of helpjng the s

Cu

consultee to be free. Throughout her entlre)llfe, until a
year ago when she decrded after twenty years to leave the
rellglous order, Lllllan has not made one:"absolutely free

‘v,dec15lon“ Her major dec1srons - espec1ally enterlng and

remalnlng 1n the convent were hlghly 1nfluenced by others to

'Rthe extent that her own free chorce was denled._.In Lllllan s_'

lown words, "Once you make that de0151on then you dpn t make
any more dec151ons (p. V), Lllllan speaks from the vantage
'@;pOlnt of one who trled to please other people 51nce she

could remember and 1n a very real sense was' 1mprlsoned"

lshe brlngs therefore a- most unusual and 1mportant perspectlve ;f

o d el

-fto a. dlscu551on about consultlng as the follow1ng reflectlons ,

’on her llved experlences 1ndlcate. o *Jﬁfh

Two‘negatiVe?experienCes=with a-supervisor;-

)

The context for the flrst experlence 1s the drama programQ;

"_1n a c1ty school system and the frustratlons of three teachersff

¥

‘thrth 11m1ted tlme sched les and restrlcted space to carry out

,a drama program, desplte an overwhelmlng 1nterest and enthus—‘

‘ 1asm on the part of junlor hlgh school chlldren.. Frustrated

' also b( 'h ‘lack of t1me to work w1th teachers,.the drama



B stay as 1t was.f There wa

Tﬁanythlng.. (p,,

i
v

WOuld be reached for longeroand.more reasonable periods of

htlme. Lllllan, as head of the drama department went .to .

the superv1sorxfor adv1ce on how best to proceed and, on the

.

request of»the'superv1sor, put,ln wrltlng the reorganlza—

tional scheme. -
Several weeks passed w1th no response to the brlef

when one mornlng the superv1sor s secretary telephoned to

tell Lllllan to come to. a meetlng (she accents the>word

. "io

'"tell" as opposed to 1nV1te") On her arrlval she was
:surprlsed to f1nd heads of other junlor hlgh spec1allst
f.departments, but even more shocked to be told that the present o

Structure was to remaln as 1t was, a structure Wthh provrded

: \\_'.

'*for the school year belng dlvided 1nto thlrds for drama, home

economlcs and industrlal arts.

Desplte a counterlng by the drama teachers of each

'argument put forward by the superv1sor agalnst the newvﬁw
ryproposal he (the superv1for) "wouldn t move an 1nch"

p_:Lllllaq,descrlbes the one- dlrectlonal flow at the meetlng :

SR

- follows- o ', E

’ They told us, almost in a threatenlng way, that

- we - had: better learn to co-operate (w1th the other
. ‘departments in: question) ‘and that we were refusing - -
T to cc—operate and maklng lt Very dlfflcult C%p 23) -

Lllllan recalls that 1t was more llke a lecture than anythlngv"l

"resembllng dlalogue.’ "He just told us that it was 901ng to RO

Adrscu551on.‘ We weren t asked

e P o




, .any extent he became angry." (p.726)
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|
I

‘?empted to go pUblic'to the principalSWof the schools

1nvolved, Lllllan de01ded not to, fearlng that the superv1sor

' would take 1t as a personal thlng and would 1nterpret her action.

as an attempt to undermlne his authorlty. And so the decisionb/

-of the expert superV1sor was accepted begrudglngly, a dec151on-

'that ‘was purely an' organlzatlonal oné de51gned to keep chlldren

in thelr place.‘ ' S -h’ \“

_Reflectlngvon the whole serles of meetlngs with the super-

% )

-visor on the issue'of an 1mproved schedule for the drama pro—”'

-gram, Lillian says 1t was the absolute antithesls of_dialogue.l'

' We Were'simply sat down and told. 'And\when.we,questionnedtto

A A

\

Lllllan recalled another experlence whlch gave her further :
‘-1ns1ghts 1nto superv1sor—teacher relatlonshlps.” As classroom -

“drama teacher, one: of the recurrlng problems she faced was the

‘”use of obscene words ln the junlor hlgh classes.' One partlcular-J

) day when a word was said loud enough so- that she could hear 1t,

'Lllllan dec1ded ‘to- confront the problem head on. Know1ng that

l‘she couldn't repeat the words herself she took the students

respon51ble a51de in- a small room and wrote the words on the

‘"m blackboard - the two most frequently used offen51ve words —,and.

'i be51de them she wrote and sald the soc1ally accepted words,;

commentlng on the meanlng of them. She requested that the

;)students never agaln use "street language" in class, and\

her great surprlse, she never heard another word agaln.

However, more than a week later, she answered a call from'j’

the superv1sor s secretary ‘that the superv1sor wanted to "talk

£




fthe very approach used by the supervrsor to summon a teacher

', 'PrOblems. - Sudh

L 354

to her". Lllllan recalled the meetlng verbatlm

. He sald, sit down "and was very nice.  'Then he -
' said, 'Now it seems that you have had some
trouble with bad language in your classroom. '

"I.said, 'Yes'. He asked where the children were
~from and I told him. He said, 'And you put
these words on the board'. . So I described

for him what I had done and I said that period

of time I haven't heard another word like that,

and I said that I have found to this point that

it is working. He said, 'Well I had calls from
families about.that because they were shocked,
absolutely shocked that you should have done that.'

I said,” 'Well, what ‘would you suggest that

should have done?'  He said, I -don't kno \but A
I certainly wouldn't have done that. And I don't |
want you to do that again.' (p. 29) v S

4.”' s ) . . .
Lillian'expressed total'disagreement w1th,thensupervisor,

'commentlng that ‘the parent informers "had theirsheads in‘the<4

sand" . In the end however,'she complled’With his. wishes ﬁhat.

| 1f she ever heard that type of language agaln to send the

ysources to him personally..

What is 1nterest1ng from the outset of this account 1s

°

o

to has offlce, always “to talk to" w1thout ever g1v1ng a

_reason or an lndlcatlon of the tOplCS to be . dlscussed -

A

“andamalntaln control over

ﬂ

clearly a deV1ce to greser

» |
'teachers. The encounter wthh Lllllan descrlbes is lllustra—

‘vtlve of a superv1sor whose rullng pr1nc1ple Ficy power and

control a superV1sor who sees, hlS consultatlve relatlonshlp

?erms of preSentlng solutlons to thelr

»
a problem—solVLng stance and the way that it

w1th'teachers‘f

f/)

is conveyedsto teachers 1s 1nev1tably destructlve of the '

‘teacher sgself confldence. The entlre approach to the

.

'teacher s problem mllltates agalnst any . klnd of growth fFromd7

RSN : . -
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a 51tuatlon where a teacher faced a problem and resolved 1t
ln a way that was benef1c1al to herself and her students,
Lllllam emerged with a feellng of belng put down, a feellng
of belng defect1Ve in handllng her own classroom.

-

Dialogue - The mutual expression of feelings ,
° . . A - : ’ ‘ . P /.

: - L , ‘ - S /
At the very essence of a consultative or any/human

‘relatlonship, according‘to Lillian, is the mutual/expression
. - of feelinés; our feellngs are the unlque part dé us and so
to know a’ person one must know how he feels.. If the,talk -
: between two people has any depth then there must be a sharlng
‘of feellngs.. Lllllan s. sen51t1V1ty to thlsvfeellng dlmen51on
| _of dialogue is attrlbutable at least 1nppart t0‘those'years
rwhen she was told to‘repress‘her feglings, when any kind of
- human emotlonal express1on was con51dered unhealthy,‘and "not

really hav1ng anythlng to do w1th anythlng" '

“Consulting - A*preSentation of:the‘self‘

v

"“You can t do anythlng 1f you are upset 1n51de of you.

-mf-w—--wroblem of another ‘person and
: try to see it 1n full perspectlve 1f you yourself don t have
a perspectlve on your own problems. .

- "Ultlmately the only thlng we really teach is ourselvesv

that lS what remalns;ﬁ (p 18)_"
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(4) ‘Mov1ng from a front to. a back seat p081t10n.‘ (p 9)
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NOVA SCOTIA
CANADA
B1P 6L2

(902) 539-5300

October 23, 1981

-

Dear Marge: e SR |
Having just completed my flrst readlng of the transcrlpt of our .
extensive conversation of five weeks back, I f£ind many 1nterest1ng
descrlptlons emerging from your reflectlons on personal expenlences

" as’ consultant and teacher.

&

:Several descriptlons which speak to the deeper. meanlng of consultlng

have captured my. 1mmed1ate attentlon.

(1) Helplng the consultee galn a dlstance ~and space in which he
.~ can find his own answers. (p. 2)

(2). Holding up a mlrror-andhgetting out of the way.!  (p. 6)

(3) Helpingia person to get off the:world and take’ablookbat"
'what-is'happening and then get. back'in there.. (p. 8) -

5

(5) "Not telling people what to do, but helplng ; person ‘to
, .stand on his own ground, to look:rinto his own creativity, to
- find his own answers and to find methods of personal growth
a hlmself.“ (p. 10)

o(e) 'Brlnglng 'a person to a point where he is willing to look at

himself and-actually accept whatever the problem might be,
‘and- taking him beyond to the point where he,can start self-
correctlng and taking respon51b111ty for hlS ‘'own 11fe. (p ll)'

cB

>‘(7) Inver51ng the trlangle to where I gradually move from belng

. the blg—buy up there: to ‘being the listener and the learner.
(p- 13) "I was just one of them. I was part of_ the group."
(pL.lS) e : v - .

I have also noted carefully some recurrlng themes

. \ : N . ’ N
(1) staﬁllshlng a commonpground SR '” L

A

~',1.l lConsultlng - glv1ng people somethlng common first’
- (helping them see the commonality in all of us) and .
- then brlnging them to the unigueness (which is OK) and
then going back to undo .some of the thlngs that are in

N



their 11§é9" P l6)'£lt 8 “in' reali?lmg the  common
. ground that oner 1s%no lﬁgger aff&@d 8o talk " (p. 18)
1.2 l“That type of thing is w at l try to: do,ﬁto glve them #
© common ground and then" br4 g-tRem to apprecl‘t
uniqueness that flows* from\ lla he types ‘of “things that
human beings go throuqh nofﬂqﬁ%er where in the world,
v *l
.that is commong (p 16)

:1
‘ih

1.3 The extreme lmportance Of two partners engaged in a
' ' relationship ‘to be developlng together in their five
worlds. Otherwise, one is growing rapidly in )
~even one area (1ntellectual, physical, emotional, social,
i . “Splrltual) and the other is 'treading water'. This
i ; ’ distancing plays havoc with ##melationship. There 1s
P ' " " a loss of common ground for sharing and ultimately-a-
complete” loss of ‘a shared space, a loss of commonality
- which lends eventually to one of the partners retreatlng.
(pp. 49-50) .

Note: I flnd your account of a living communlty of persons which
- was.established in your Spring 1981 course so powerful.
. The group support fors the teacher in late pregnancy and the teacher .

who was still gr1ev1ng ‘the loss of her husband are beautiful examples-
~of, as you call it, communlty reachlng beyond" ’

v

2) A mutual glVlng of q‘fts :“

2.k In my ‘giving to them and in them g1v1ng to me, 1t is a -
" " reciprocal type of thing and so we help oné another (p 21) |
predicated upon the consultant. gettlng the consultee to . v

' see that he has something to give (to get over ‘the "I o
can't do that" syndrome), that he is important, '‘and-to : . "o
.help to be comfortable enough within himself to let it - wlfhn”
flow and to give, to offer his‘insightgs) as a gift:’(p.;zzyt

(3) Peace and onement with the self SR . ’ :“‘ if?fa %

v N - :

3.1 By first trylng td get a lot of the “perSOnal Stuff" out -
Co - of the way for them, to be free and just seeing them blossom

"You Just have to help them through the labgrlnth w1th1n
themselves, to help them express themselves, say whére -
‘they are, learn how to deal with their fears, talk about
~‘their cares and concerns and get that out of the way and
get right into. the joy: of learning ... There is no joy . to™
learning with children or adults unless there 1s peace and
‘'onement w1th1n the self. : ,

,_322 vComlng home to oneself —‘#Ehat onement between what a teacher
. feels about herself and how she exprefses herself ~and how R
,she reaches' other people" (p. 62) T h g

Pl




"l}égl Touchlng (not merely teachlngl °”‘7]W‘d‘f e 'kﬂ;ﬂ

’ﬁﬂ‘l “The 1mpact of ‘a- genulne dlaloglcal consultatlve relatlon—<~“
B T TR shlp —'"If you can touch people insuch a way to help. |

Tl . - them bé more free; then they may help others to be free, R
PR S they really,do \\fp, S Ry : SRR

: . B ‘iﬁw
SIS

ﬁ”{f”‘F:‘flj» ”,L:4 2 Not merely cognltlve, but "gettlng rlght 1nto the heart
R DR X  and the head of’ people,‘where they are, not.:what they’ seem
v/g._h;‘s to ‘be, because they can -come on strOngxw1th the masks."j '

i Ape 29 T e e
: f4£3Q "I ‘can’ walk w1th them.g T can 301n arms around them ’nl'g

fi ?lr* :j*j cah.: share ways of ;doing 1t wI-can’ Share my way of " d01ng ’jf.'
T itdfilie ‘helps. themf fine. (P . 30) :

BRE '[;;V?:9p4f¢4@4f Unless the whole learnlng scene is founded ‘on touchlng and-”
SRR T ~- . ‘notjust teachlng, then it is not holistic but skewed. -
The. whole ‘cognitive thing: 1s valld but there is’ sométhlng o
T e A more ~fundamental - Mcatching a sgark of personhood from . , &
»“jgv;ﬂ‘v;j.g”:’ - -another". If you can pull‘together the"essence of a wholexig
B T R B EE T body of. knowledge ‘and pass it along’ then: you'have a lot of
TR ,‘fff tlme to go ahead touchlng the personal thlngs. (p 32) ‘

e B

s taughb me. the dlfference
‘if I don't do both then I
36) J;.v I T ~cf&fu'

“,*lff/*[jgly ‘,.teacher-4-"Those experienc
“itoo.o . -7 . betwéen teach and touch an
SRS have falled somewhere.f,yti

PR “;‘“\‘?4‘6 The mutual freelng that co es fro';meetlng heart to heart
T L (p 63) SRR SRR o S

(5) Dlalogue

R 5 l Establlshlng dialogue ig gettlng on ‘a plane or belng at-'g_.

- T fl_ -one with another*;—'becomlng ‘aware of where the' other is

Sk ol };f'f?»;(lntellectually, emotionally, phy51cal TN

S e spiritually) rand trying® to. interact’ Just al

SN Lkl kaking a few steps further.—'and t eh a mutflal- sharing - :

L - of 1m51ghts SO . that new 1n51ghts el erge fro, ;each. from . ST
f;fﬁthe flow.‘ , ~ R L TP

tc Yo

. g . (AR N P AR ! L
. Lo - BN / S L

‘¢ \.,\ o L 5 . 2 ::,'Founded On acceptance p e\quallty an‘%i—bas J_c honesty.‘ o e

Srge ol T 75;3 iDlalogue r% establlshed when suddeﬁly two people are , SR
o s T on thye “same: wavelength and. then: move. forward witha Tyt
Tl "‘ﬁh' lf¢feellng ‘of hlgh expectatlon.. \,v haggeu_ufhcﬁgv _;53_-_s§ﬁgia‘

'Q,Aj_ﬁ,l mConsultlng as 51tt1nq and rldang thlngS'out\untll theffh‘
it bther perSon 1s readx to dlvulge/what helwants to talk W
Y Yabout'. | It is walqug with and 'reflecting. baék, never/u
.wﬁrobblng someone -of- someﬁhlng that ds deeply/personal, , f?
: the ‘inner’part: that can never, be put back; never: geﬁtlng
a person to_divulge alL of the mystery.f (pp 58 60»




, i P ﬁ,As must be obv1ous to you at thlS p01nt Marge, I f1nd your transcrlpt
0 L so very seductlve., I would 'like to use many of your descrlptlons,
o buts first; a few requests whlch I hope are not unreasonable at thls
(l)“VPlease proofread the transcrlpt for typographlcal spelllng and
A *'”punctuatlon errors, maklng necessary changes dlrectly on. your o
,copy.' S . R '

z(2)v_For 1n1t1al valldatlon purposes, feel free to make any content
- changes mnecessary by way. of elaboratlon, quallflcatlon, 5o
i Ldeletlon, etc. : , . " \ ‘ e
7ﬁ(3) I would llke you to do a llttle wrltlng in’ two parts (before
’ (our November meetlng 1f at all possrble)

f”Ka)¢fWhat was lt llke to observe the teacher from Guyana (whqsevlg

SR PEPEI L.fmt . rich experiences. has, been- submerged for so long). -suddenly .
Yooiow ot L "blossom” (p. 17) to:the point where she couldn t be held;g{“

: é',_”t,,;"1;_05‘”7'-»back. How dld you feel’- How ‘Were you affedted’ L

ey - (b) " You descrlbe negatlve consultlng ln terms of being cut S
kb v"fyw;off ‘and stifled because there is: no 1nteractlon, .no.. lnter—;?f,
& N © play. - I .need you'to write about such an experience as you.
E ST s Tived ity ‘where'. someone knew what:was" best without ever .
e .o il ieigivingyou ‘a chance 'to ‘come home to your own: problem or . .
s el enohalf verbalize it,. where ari answer.was given and the case. -
L B ~was closed AT ﬁ your descrlptlon, try. to be mlndful of the;¢ﬂg
d%' i 'What was 1t llke' questlon.;”*gsamv__

. ; , R S
I look forward to our next meetlng early in NOVember,_confldent thatq'
your reflectlons w1ll enhance my research pro;ect \ :

b co . L

‘;*?f“ fl‘ b”rj*ﬁs" SlnCPreer'f VR

AT i : R
oy .
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[ AN INITIAL INTERPRETATION OF AN .
INTERVIEW WITH MARGE - OCTOBER, 1981

\, _*Je"l}\“

W;egfr From her early experlences worklng w1th teachers, Marge
erlt that her jOb was to help people to verballze what was

: 1n51de them so that they eventually found thelr own. ansWersr

‘ S

'From the outset she r%ge@ted the expert model of - consultlng,
e ‘ e \ o E
'-fully conv1nced“§hat‘ﬁhe“answers are W1th1n the person s‘eklng

g Wy ~2‘.

;
2]

A themn"'a‘“

ZE:NFreeingjthejperSOnﬁy_3f:11”*

R R

. From Marge one of the maln pr1nc1ples of consultlng, and
“7;}1n fact any human relat10nsh1p,~1s "to get out of the way -.5'

‘j*yto make the other person, the consultee,_free from you"‘Aa('ﬁ‘

EIn what Qhe descrmbes dﬁ "that moment of engagement“ (p

'*fyou Just get out Of the way An 'nderlylng assumptlon of
A

/

"problems but flrst needs to vocallze the problem End concern

”lfand to test out 1deas., Marge s experlences, both as A551stant ’

‘"ff:Dean of a College for women and as consultant to parents and

fteachers, have convxnced her that the role of the consultant

-fls to sllp mats under people so that they can verballze thelr
B :
B

ffproblems and th@n move on to flnd thelr own. answers.”»N‘

6i i ;lifﬁ7The100ntentfoffconsultingg‘

e

s‘\"

.«consuktlng is: aﬂprocess of mov1ng from the outset to the o
i\ {}f;ﬁrj jfﬂn 1n31de‘- beglnnlng w1th objectlve types 3f thlngs that lead

E ,'.

"'hthls apprpach 1s that each person has hls/her own answers to_lp"”'
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3*: d a person to reflect on.hlsllnner worldsy(lntellectual,

: ?" ‘Vd ,_ "hy" emotlonal, soc1a1, phy51cal, splrltual) 50 that he gradually

| | d"comes home to hlmself"‘s For Marge thls comlng home to the'
_self, Wthh ls so. crucial. to the consultatlve process, means "'J

_coming to a deeper understandlng of the balance that ex15ts

e i

v

'vor doesn t ex1st in one s llfe,‘what ‘one’ S. llmltatlons are,
. SRR .a knowledge of the dlrectlon one s llfe 1s taklng and the
L | ways and means of checklng and rev1tallzlng that llfe.,fTo?
ylfpcome home to yourself is "to meet your comfort zone" and tojﬁgd__”
.‘i"have 1t all together" (p 3).Q It- 1s a whole process of

“a:vdlstanc1ng oneself to look at the self, to accept where one

&
'vlS and move beyond —~as Marge descrlbes 1t 1 “looklng beyond

b
i
1y
5
K

';what seems to be"'(p )

Marge recalled a: recent experlence w1th ‘a, teacher who

': Wasr"stuck 1n'neutral"5?‘she had trouble 1n one area of her'

'.fllfe (her relatlonshlp* i

th her husband) wh1ch was 1mpact1ng g {gp//
hdlrectly on her other W) rlds and affectlng dlrectly therefo%e ‘
lherfwork as. a céfssro m - teacher.v As Marge says,z"the problem s;5g

A:was cauSLng he‘ .:;se all her energles trylng to flght thlS

nf.oneharea of llfe and she had nothlng left" (p{YS)'a Janlce 7

oy

. =i L et

._was_not free to deal w1th the other areas.-j‘v‘

‘~And so, for the flrst whlle Marge recalls‘"we just sat

'and talked and all I dld was llsten (empha51s mlne) Marge

_‘llstened to Janlce as’ she verballzed her deep concerns and
}v’feellngs about her husband s evenlngs away from home whlle N
'fgishe (Japlce) felt compelled to be at home to look after hlm, -

ﬂfMSeelng thaE.Janlce waSYreally”stuck on thlS feellng that she.‘
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‘couldn t go out llke her husband -a feellng of real lmprlson—

Q

"ment'— Marge then poSéd a - few key questlons_— "Is there anythlng
‘~wrong w1th g01ng out? Why‘don t- you free yourself and do 1t°“

--_As a result of these/gues‘lons (whlch reflect Marge s
/

,stance of\problematlzlng rather- an problem—solv1ng), Janlce

'_began thetqucess of flndlng{f/;/own answers. Cruc1al to. thls

1alogue with: h?& husband and thelr parents..nFor~

\«'

‘_her part as consultant,,ﬁarge prov1ded a context for the dlalogue~

, process wa

‘u,

‘-‘an ob]ectlve, non—thre tenlng questlonnalre on cultural

”,background and 1ts 1§flue\be on one s expectatlons. In, con—r

N :
gcrete terms, the quesylonnalrebrought.Janlce and her husband .

A\,*

together to talk ~td/share, to reflect on. the1r upbrlnglng and lﬁfsf

'\

h'g why they came to thlnk the way they do about the role expecta—fﬁ'
»&thons of husband and w1fe., To Marge‘s dellght,,they began to
| h*talk about the way agd shape they wanted thelr llves to take.f"
.TThrough the quest10nna1re,1 hlch Marge had carefully chosen

_hbecause 1t was somethlng out51de thelr 1mmed1ate troubles, 3_¥"ig;-“

rJanlcs and her husband became more consc1ous of the hlstor1c1ty””
‘vof thelr feellngs and bellefs and upbrlnglngs. A

: L%
, Reflectlng/::’ithe new Janlce", who was comlng to L ;'f’,'

. Q]

class, Marge sald,; \;'

o She d1d exceptlonally well in the course but 1t

" -.had nothing to do with the. cou;se.; It had .

© o .. something to do with her freeing herself w;th o
Vo .. getting one of her. worlds 'freed up! so that

PRI .c,',"fshe could; glve her energles to: other areas (p. 6)
,”_In relatzig her experlences w1th Janlce, Marge shared

ysomgﬁbf her personal 1n51ghts on the cruCLafim'lmportant

process of llstenlng, descrlblng 1t 1n term of‘“holdlng up

‘ir

)
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:”a'mirrorﬁtovpeople"‘(pﬂ\Gf | It is a process of approx1mat1ng
‘what the other is trylng to;yerballze, ewordlng, "holdlng 1t"‘
3. up and sendlng lt back" : Invarlably ‘when a person seeks
. consultatlon, he/she doesn t want answers but merely someone
to reflect back. ‘That " eflectlng or. mlrrorlng back" by the
consultant must not Only be from the head but also from thelg
heart.,:In clear and emphatlc terms, Marge says that the’ conf
-vsuﬁ%&nt cannot move 1n on. the consultee s space but he/she@

can reflect where the consultee &s and 1n the process help

; t*hj | hlm/her to reflect back on hlmself/herself

Impack gf consultlng on %he consultant 1_Vg{,: o f'ff‘ o

‘,‘" .

e If :

'ié,f ‘When askgd p01ntedly what happened tq herselﬁ 1n th»

e "‘J“« :
process of consﬁltlnguw1th J%nlce, Maxg% sald "I am very

;much up front 1n the beglnnlng but lf I m not runnlng behlnd

in the end then I count myself a faalure (p. h){ Marge\
@ , :
recalls that sﬂe dld not emerge as.ﬁﬂﬁ "b1g guy up there W1th

R
all the answers, but was the same level as - Janlce, who'

-

gradually, through the process, took more responsxblllty for tg@f~%¢
i revatallzlng her own lzfe.-'“ ' : | ' T
. From the descrlptlon of the consultatlve relatlonshlp
between Marge and Janlce emerges a v1ew of consultlng as at”
.3j[f}f process whereby the(consultant gnadua&&@ fades out of the o
- Plcture (p..lO) Flrst the consultant helps the consultee»f’”

to stand on hls own ground to look at hlmself where he lsf

‘_Q'and then to take responSLblllty for hls own llfe - to flnd >

ey ‘4)--_’
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hlS own answers., Thls is- of course much ea51er sald than

L

done, espec1ally when adults, rlght from the beglnnlng, look

: for answers and dlrectlon. "They want you to. tell them

exactly what to do (p. lOL;] Marge has found many teachers

‘and parents who are not always w1lllng to take respon51blllty

for thelr own dlrectlon. Her own work as a consultant 1s to

-

Building a&relationshigstpf:

e . . o S TSy : RRANES A S %
. 2. . . . , . : Hr,

T - . : e AR

A great part of any relatlonshlp is to. bulld a communlty,

Lovbe

a soclal communlty whereby two people can flnd out the strengths'r"

. Sh

of each other SO that each becomes a mlnl-expert. When two

’people have found a comfort level w1th each other that exper—“

: (mutual) can be expressed and a "klnd of transformatlon
&eglns to happen. R 1y ‘U;T'i'f. o _;_f’_ﬁﬁt 'fl’
Whlle the focus of thlS research is on consultlng as a -

one— 9-one relatlonshlp,vthls is not to deny the need for

group consultatron. One of the necessary experlences, espec—

';-1ally for teachers,'ls the experlence of growth and self-worth

Wlthln a group so’ that teachers can qulckly 1dent1fy each

other s strengths and weaknesses and.have a sense of belonglng

>' to and contrlbutlng to a group.~ One of the negatlve outcomes

of the lndlvrdualmzed Lnstructlon movement in. eﬁucatlon,has

" been a stlffllng of opportunltles for group work uo_take place.

S

As a reSult, tne experlence of teamwork 1s sadly m1951ng from

the educatlon of chlldren and the workplace of adults.‘EA
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Establishing~amrelationship;

}

| For Marge the process ?f establlshlng a relatlonshlp
a involves g01ng through the stages of llfe Wlth qﬂperson or
e grouphof people and helplng them to see the posﬁtlve and the
’ negative things Wthh everyone expeilences at any one p01nt f
| n“time. She sees’ 1t very 1mportant to begrm>w1th the com—'
‘monallty, the common ground, and then move to brlng peoplevﬂf?
to see the1r unlqueness and to reallze that unlqueness 1s

oyﬁu%;Rather than gue531ng and telllng the consultee where';

- \\‘y i B

» hej ﬁs, Marge w1ll ‘ask, "Now I wonder where you are°" ,a
P _

»Vf questloh Wthh 111ustrates her communlty—centred approach to
consultlng The 1mportance of helplng people to reallze that

they are on Cg

.n ground early on 1n the relatlonshlp, 1s*
Qothat they are ngt as afrald to talk | ,
‘*““' Marge recalls the 1mpact of presentlng the growth st&ges "
e of i;fe to a teacher from . Guyana who up to. that po;nt had \ |
A ?colleagues"
although they had taken several courses together.,'“s ddenlYJ

T

"faded 1nto the weédwork" and was an uﬂ%’w

thls v;vac1ous and attractlve glrl, who prev1ously had felt

»
wi

‘she had much to glve (p.>16).v Sen51ng a uﬂmfge>opportun1ty

for growth, Marge 1nv1ted Correne to speak to the class aboutv

educatlon 1n her own country 1n terms of the Canadlan scene.

Marge descrlbes what happened ’--f“ SRR A R
‘ : J § Cn T R R

7 g i e e

she had nothlng to offer, began to awaken and to reallze that EON
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‘expresslrt, L .fv T _ \
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' It was amazing to see this girl just blossom
and the rest of the class watching her. . She had
'slides (dying to show them for several years)
.and as she was’ showing them, it was. Jjust like
watcﬁlng a flower open up. We just couldn't

i stop her (p. 17). - ‘

’ 1) "

’When asked by a colleague why she hadn't told such an 1nter—

estlng story before, Correne sald, “I'was never asked.'"I

‘guess I felt nobody cared"‘ Wlth Marge s asklng (her simple
‘:request an expre531on of care), there was no holdlng Correne

, back. She walked in every day w1th volumes of materlals..

She llterally opened up, reveallng a very w1tty and personal‘

gy =, s

‘&51de of herself ‘even sharlng cartoons and jokeé No~ longer

‘\}'

"ﬁwas she an object at the mercy "of her professor and colleagues

but a subject, able to determlne her own 51tuat10n and to
N

| | N "‘f o N
: ' ¥ et . R Voo - ’ ! )
Interestingly enough as Correne caﬁeiforward, Marge

*began_to Qgelt'into the background"”- She'became part of the-‘
\ o .
Th

group. group of teachers began to carry 1tself turnrng

i to Marge when they wanted resources and oplnlons. Marge

descrlbed 1t as'a complete 1nver51on of the trlangle, where

‘ ¢ : e
‘_'she had started out as the,top vertex and now was somewhere‘

| '1n the mlddle.; There was, as she:says,‘“a beautlful

N

"fawakenlng w1th1n the whole group (p. 20) as a result of
'-'her d01ng somethlng very srmple -‘namely keeplng 1n tune w1th N
vﬂwhere they were, Sllpplng mats under them and lettlng them

'begln to’ express and share. R 'dgk{

All the whlle thls group consultlng takes place when- o

ever Marge works W1th teachers, there is also srmultaneously

. e . . . AT ‘. u__;' . o
T e , . . . @

AT
BRs

Ex]
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private time set aside for teachers to'meet with her indiv-
idually This time is so important for people who'experience

the paln that often follows as they o§en up and begin to -
l“‘ '
_;accept themselves, paln Wthh, for sdme, can be overwhelmlng.

. 5@)&
*The glft of time (even the time for a telephone call) is one W

<

'of the fundamental glfts Wthh a consultant can give to help

to build a communlty.‘

e :
Another fundamental glft {and it is so strlklng to

\
v

'hear of a consultant descrlblng consultlng as a mutual g1V1ng
i Zl}fi A
of glfts) 1s the glft of self Marge desdrlbes this. re01procal

) . L
- giving of selves in the follow1ng way..
‘So we}experlence vee together ...‘When they
.exPreSS»appreciation that does something for

me. They realize that I have needs to. We

‘are all in this kind of thlng'together eo. In:

ny giving to. them and in their glVlng to me

...'we help one another (p. 21) :

,Very often through worklng w1th a group of teachers Marge
'w1ll galn more and more experi?nces to share w1th others.
_But she 1s very conscxous that each experlence 1s personal,
each experlence is a glft of others, and so it 1s always a
case of the consultant asklng the teacher’ publlcly if she

. can use the experlence in her future relatlonshaps and
vmeetlngs with teacheﬁs.v The teacher will elther feel com—
»fortable enough to say “sure" or will be ‘too afré@d or 1ack
the trust to say "yes" p From Marge 'S experlences, the
response is most often, "Oh yes'" and the communlty estab- .

{[llshed etween consultant and teacher is one whlch often B

4"reaches beyond to new communltles. s S e e
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Contrary to the consultant having all the answers, -

-there are situations where, as Marge:says, "a consultant

‘cannot interfere in the space of another person and must
step aside".’ Marge exper1endéd thlS with Rosalie who was
struggllng through an emotlonal depre531on from the loss of
her husband In this case 1t was Marge s dec151on to step
as1de, not really sure how to handle the 51tuatlon as.v
Rosalle 1ost contact with reallty 1n her flnal class pres-
entatlon. Marge's dec1510n to step back enabled Rosalle s

colleagues, who all w1tness3d\her "breakdOWn"; to support

\
her together as ‘a famlly. Marge saw: herself as merely a..

‘part of the,group support.

- But indeedlthe family support;of.a group of-teachers

for thelr colleague didn't just happen. The whole context

for the team. support had been 1n1t1 a“d by Marge herself.
'?»I worked very hard “to help that to come to,.*
be in the group. I think I was able to lay
a common. ground so that the teachers could Y L
accept their own humanness - where they, are .
with. thelr strengths and what they are able
. to do (pp.x24 26). E j

For Marge, thls 1s often the most dlfflcult aspect’of the

+ i

hole consultlng process, when from the beglnnlng the’

attltude of those seeklng consultatlon is "Don t ask me to’”

do that.' ‘I can't do it". Consulting then, from Marge s

vantage p01nt, is helplng teachers to see themselves as

B belng 1mportant, as havxng somethlng to glve and belng com-

fortable\enough w1th themselves to offer themselves as a'pf

-

glft ~ to offer thelr way of seelng.v She, Sald fhs a@_'

-3 : . o

ke \’



370.'
consultant you woik at the comfort level of each person.
You come to some kind of groundlng w1th another, a ground
whereln two people are freed ‘from thelr poor ego feellngs.

Marge often expressed her view of consulting in terms
of "getting the personal things out Of'the way first"'by
whlcheshe meant overcomlng the- negatlve self- 1mages so that

B \ \ »

people are "free to bloss%g" This holds for adults as

a2

much as 1t does for children, all of whom have "burled c;tles N

E}

w1th1n themselves“ and have to be "helped through the
1abyr1nth" It is a process whlch sounds so 51mple and yet ‘f

is so complex and profoundly essent1a1 to human growth and

\
i

development - helplng people to 1dent1fy thqlr.fears, cares ‘

and‘con a express them.» Once that is out of the way —',r

@

nra,;once peOple have rid themselves of thelr fears then they can '_
vexperlence the joy of learnlng from a relatlonshlp W1th ”‘i

) \' \
another person.‘ Marge expresses 1t cryptlcally and forcefully \\
{ \

as follows. "There 1s no joy to rearnlng Wlth chlldren - no‘W

goy to learnlng w1th adults - unless there 1s peace and
)

onejent Wlth_EhﬁeSelf% (p, '30) Genulne learnlng takes place o \Y

onlg when . the child in everv"one_of usgls free\ to have.fun.

\ 3 N . A
@ L ) . . . r ]
. . . . .
. - \ : '
\ - .

Who directs the consulting proc'ssﬁf_ : 'fo\

- o S e y o . ‘ ! P A . T —
; . s ) . o - ) L A‘ . :
o Good consultlng takes place\when there 1s a movement ) e

from consultant to. consultee dlrectlon. The consultatlve

& SARTEERE
_ relatlonshlp is strengthened as the consultee feels he can Lo
| come 1n and sit- and talk aboutthe way he sees thlngs. .ini

4

S
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.

Marge's case, she conveys thlS by stating her bellef "You

- have a right‘to be right, and, by God, I have a rlght to be

/

wrong (p..26). In'bther words,wthe consultative relatlon—
ship doesn't have to take the'Shape.given by the consultant.

The,relationship becomes co—direéted as two‘(or‘more) peOple

‘establlsh a communlty.

L

From her p01nt of view as consultant Marge says you

must recognlze where the other is comlng from. lf/you/see

yourself as the ‘expert then you are constantly flghtlng thls,?

,puttlng somethlng on thé other (consultee) which he doesn't
need nor do you. The process, then, lS moving from consultant

dlrectlon, to co-dlrectlon and eventually to ‘consultee ﬂlrec—

’_tlon.' "I want them to: take over by the ‘end and if- they don t

AN

I really see myself as a fallure. (p. 27)'

When asked to elaborate on the nature of her lnltlal
. .,‘ B o

'fdlrectlon as consultant, Marge descrrbed 1t 1n terms of telllng‘,,'

them where you are, where yoé are comlng from, what your

1nterests %§e, the pos51b111t1es you have to offer, -your

.‘expectatlons and your weaknesses. To. do thls a consultant

SN
N

: \

‘must be at home w1th hlmself/herself to the polnt where he

\can tell another person openly'that he is not on- top of

\

»‘thlngs today

\

fe3

1

way the ‘e nsultant handles hls/her name. Margegs*

he same (f £ an 1nd1vrdual*

Well I'm listed ‘as Dr. : , why' dqp 't we start

z\ _ there. Buy~my name is Margaret ‘and: my frlendS‘ E 2
' \call me Marge. - ‘Now I wonder where it is 901ng >;f

‘. to go (p 29)

X- A 51gn1f1cant element of thlS 1n1t1a1 dlrectlon 1s thef_‘;A
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With the very last statement there is%é'verbql expression

i

that the relatlonshlp will not be dmrected by the consultant

becomes one of co workers and

herself. If the relationshi

there is a building of som beyond themselves, then

lnvarlably it becomes a fl e relatlonship. From our'
achers‘we all know~of educa-'
tional consultants and sehbml admlnlstrators who insist on

'in Sne-to-one 51tuatlons.~ Forf{ e

experlences as students a

belng called Doctor, ewai

-such people there is little hope of establlshlng a mutual

e

»relatlonshlp at a professxonal level. For them the acqu151~

L e,

“tion of new knowledge has led to a deeper\concern for thelr
N .

o e e ,

- own psycheoand’selfflmportance at the expense of social = . s

¢ [

. responsibility. S : o
N . ) '

i

>
©
)

- “thsulting;*aTeuching_hot teaching

. "1'

consc1ously uses the term “touchlng lnstead of teac lng,vto'“b..'f

o ~Jbe"tv Merge descrmbes touchlng 15 terms of mov1ng deeper than

'?.’ teachlng, beyondwthe masks‘ané outer: sheﬂ1‘1 W th teachlng 1?_;;,,
o your concern 1s 1mpart1ng knowledge‘w;ereas with touchlng ‘ \
| you have captured the essence of a boéy ;E knowledge in a Tj- 3ﬁ L
I | Tele Yy

few words and are then;free to~move on ahd 1n to more persona; w;%.@

I3

-

thlngs.' o {*
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What.is it llke to ‘be consulted°“\‘ﬁfl_ft-;>;.'.;. "
‘; . To" be touched by someone else° ERP SR :

‘\" :
> -

To touch someone else one must have been touched by

another.¢ For Marge the orlentatlon to touchlng people came
’ . ! ;

early 1ﬁ llfe.3 She remembers well her prlmary school teacherf5”

-

from whom she flrst learned the dlfference between touchlng

and teachlng.‘ She recalls the teacher S personallzed way of

deallng w1th each one oflthe ch\ldren

'"ﬁvaery 31ngle day she took every 51ngle one: of
.+ . ‘<us up tad her desk and would let us.:stand in -
' the hook of her arm with.her arm around us.
o 'lend we:- stood there- ‘and’ read w1th her holdlng ,
-~ us.. -And she’ gave ‘every: 51ngle one: of us. a. box
.,fiof colored toothpicks. to'do math ... I have"'
g,nothlng but happy memorles of: beglnnlng to'

.1@19‘-3 learn and I can: Stlll fael her theref( 33)

Sa . I /:‘
: L vy :

By
Another later and most frultful 1nteractlon w1th a’ consultant.
'/was w1th her graduate program adv1sor who was‘"a genuls at

consultlng“ (p 34) 1~"HeV@as llke a chlld when I told hlm

N
‘/\,

that I arranged to go to. B. Cw to llve w1th some nat1Ve groupsf
\' ’ :

'"ﬂygt;. He always had that klnd of wonder that somebody\could be

“;'1nterested an thlS ;. He was so exc1ted about 1t."' Marge*ﬁv‘f

B |

descrlbed the freedom that thls professor gave her, to have;“,ﬁvf

llved experlences whlch no one. could ever take away from e
8

her.' He encouraged her not to be afrald to try new thlngs,'v

Marge descrlbed the almost uncondltlonal acceptance her

'Q professor had of her.'
?_;He sort of just: flowed w1th where you were.. It e
was. almost ‘like walking with you in your. mind. @ - SR
-~ and never -any kind of put- downs,’no matter how
".1mmature the thought level was or how unclear thlngs
were. There .was always ‘some reflectlon and always
- support.. And always 'you try it v and go\and
make mlstakes and,lnvent and then come  back"
(p. 39). L LT

“ 7 ; : —= ,rl_,_vi:,l,‘,,, e
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\To Marge, her professor was secure = he dldth need to

i _ kee;\a\llne of authorlty on a verhlcal plane.r He was thev
‘ | complete ant1thes1s of Ehe consultant as‘expert who knows L
what 1s best for you w1thout ever glvlng you a chance to'f .

come home to your own problem.yety‘\ﬁ | }
= ih Marge 'S encounters w1th consultants there were

answers before yqy even had alchance to

those who had‘thi"
Verballze your prdblem.a\ghere were those who had arrlved

"_at all the answers for everyone s problems, and 1n glV1ng

answers were abortlng any opportunlty for authentlc dlalogue._lj,‘n

She could anprec1ate the 1mpact of her adv1sor, hav1ng also S

‘from others

because there was, w1th others,noeinteractlon, no 1nterplay“'/

> e : Ry

(p.t fi_ These latter experlenceé she dldn t really need

for in- the process of growth and development the consultee :”

o

\gfﬁ‘rfl needs help 1n clarlfylng the problem for hlmSelf/herself

rather than 1n belng glven an answer." msﬂ{{*f'V SR '_4llj, .

”»Into the second day f 1nterv1ews w1th Marge there were o

proceSSés of superv151on and educatlonal leadershlp, acknowl—

fedglng that she herself had not thought theSe through com—

pletely but senslng somethlng amlss 1n consultant teacher.‘

-relatlonshlps.‘ Reflectlng on her experlences across Canada; | f;f
Margeubelleves that there are very few places where peoplel‘”v' ;;f
| are really "self—afflrmed"“ She descrlbes the lack of con—-:fu' ?ﬁl
; fldence whlch 1s so prevalent among teachers as the human,;i' ‘;;

condltlon, hav1ng w1tnesses cons1derable anger and pa1n~at R




yf .'a very personal level ln people worklng w1th other people.
Ihe overrldlng concerns of adults generally are the feellng {

4

of powerlessness, the feellng of not belng apprec1ated the

R4
P

AR feellng of not feellng worthy in a group and Qf not con—'
| trlbutlng Very much Teachers in partlcular have experlenced

-more often than not belng put down. Thelr experlences w1th

: consultants have been those of "belng talked down to" rather

T S //, .

than of "walklng thh" The preValent attltude of "comlng

/

hard on. teachers by consultants" has been verxwdestructlve'_

7"// on teachers, maklng them afrald to open and to reveal what

@j~‘ they really want to learn. As a result the attltude df

cy teach%rs far and w1de has been "tell ‘me’ what‘to»do,ldownjto_i

o -
g

the smallest detall" acceptlng the role ~of the péséivegf;/;'

e

rec1p1ent.'i'

’ Marge s experlences have 1mpressed upon her the need

for t@achers to have the experlence of very close teamwork.fﬂ-v
| But such opportunltles for group part1c1patlon are prov1dedh.
A

e .
\¥n~only by professors and consultants whovare secure,‘who see,.

,

thelr relatlonshlp ln terms of helplng others to get more}7“

lnslght 1nto themselves so that they can act on that 1n51ght

S

. v"tx,

’0 better the 51tuat10ns 1n Wthh they°f1nd themselves.

J

6
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ThlS is a’ sharlng of 1n51ghts so that new 1n51ghts can f y

‘*/;*j flow for each ti"’In dlalogue one person serves as a ba51s for

v
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7‘the creatlve thlnklng of the other.,
hwhenmﬁne is looklng to another for the answers/

: parent—chlld relatlonshlp.-

.

-

8 I B
‘uy_other personfsees hlmself and what he 1s d01ng now. .

"‘All of a sudden you are ‘on the same wav length .
“on’ the. same: plane, -and you can just wor \the whole

'thlng through ... and you aré left: up.

. that is. dlalogue. Dlalogue cannot be establlshed
'1f there is a- hlerarchlcal llne (p. 41) ;\\

s .
P
|

" Emancipation-

the alr
with a kind of feeling of expectatlbn...;nto me.

2

In Marge s v1ew there lS no freedom w1thout order and

'hsecurlty
byitanother.r
;of structure ln whlch they feel secure.r

';says._rmp?'

N

-

S L

T try ‘to structure the envmronment 1n a way that

as ln a-

’lworklng w1th the other person where that person rs, not

DA
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e

j-where you would llke hlm to be, acceptance\of the way the

NN

,'they (the teachers) can be completely. 1ndependentq;”
of ‘me: ..: The background structure - that is the
‘freeing element, . to me that-is order for them L
i++ These are the 1little nltty gritty thlngs that"

. shouldn’t hold anybody back when theére- lS a free-:utm5
vflow1ng of thought 1n the mlnd (p 43) - o

W

R
=
.,

There can be no dlalogue

There must be acceptance of and

The whole process of establlshlng a common ground
lills so that consultant and consultee can feel secure w1th one
If the two are g01ng to bUlld a soc1al group Sa

'n*communlty searchlng together - then there has“to be some klnd
/o

./

Descrlblng that»frﬂ‘

':structure in terms of her relatlonshlp as 1nstructor, Marge
it : SR NIV

o~

- e
o
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i

Common/Ground - A community of person§

. ) : . S
- - 3 Sw

Throughout the 1nterv1ew, Marge speaks of the,importance» ' ,~‘
yof common ground and what happens when’that common ground 1s ' */[.'

Qlost.»‘Recognlzlng the esseptlal need in any klnd of engage—‘
g

’__ment for both people to. grow 1n thelr flve worlds (physrcallyf'vjl.

‘emotlonaily, splrltually, mentally and soc1ally), she says e

X

Fthat a. relatlonshlp w1ll be in havoc when one person is

'~“grow1ng rapldly 1n one area whlle the other 1s not. If there”

7sls a loss of common ground then the amount and the quallty

:]fof the sharlng w1ll be dlmlnlshed. The loss of a shared space‘f

)

vls always destructlve. It is at that p01nt that two people 1n o

o o
-ja relatlonshlp must have tlme to stand back and look agaln at

“the areas ln thelr llves that are skewed Often 1n a relatlon—
. ) e : ;

lshlp, espec1ally when one has grown mentally whlle the other

P

SRR has not there 1s a loss of commonallty 1n terms of verball—ﬁ'_‘—in'

zatlon. Two people can no longer even talkathe same 1anguage
\

”-'iior understand one word of the other. Unless thlS 1s dealt

%

~ﬂw1th the relatlonshlp 1s destroyed '3‘“'p@‘
If one reads between words spoken by Marge durlng the'

'glnterV1ew, one can hear a\plea for consultants to return to -

}the classroom and to re—connect w1th the llved worlds of ofd
“dteachers. She speaks of stepplng back,‘stepplng up and

hsteppaﬁg 1n, and thereby 1n the process "hooklng 1nto the

eallty blndlng 51tuatlon that glves common ground" (p ! ijﬁ

v \,’!"

l:CoHsultants must come to know 1n a fuller sense the stresses

“‘,of belng a teacher.'bMarge puts 1t succ1nctly and forcefully,




CIf I don't walk’ down the - corrldors sometimes . |
and see the bundles of 'energy and the types L
- of dlSClpllne that teachers have to.work
. through, then how can I (as consultant) get
‘inside "the head of’ another’_ How can there be
' ‘common ground for us to- dlalogue,'lf I can't .
_ say,. "My Lord, how do you get through your FE
day",(p. 52) ’ :

'Dangers of consulting

" Lo

One of the deep concerns Marge expressed about con-
-.sultlng is” the danger of. the conSultant draw1ng out pre— "}w

“maturely or allow1ng people to unload all thelr feellngs

: Q.when they are 1n a hlghly emotlonal state.' It is. cr%c1al

Aﬂ'for the consultant to respect the sacred personhood of

“fpthe consultee.“ A necessary part of the consultlng process
_ =
[ -

.f’JlS 51tt1ng and rldlng thlngs out untll the consultee 1s

' 'ready to dlvulge what he ‘wants - to talk about.‘ In her own

';consultlng relatlonshlps,ofrom the very outset Mar e w111

"7{ask '“Walt a mlnute.: Are you g01ng to be sorry th t you

'told me thls/tomorrow° Can you just glve yourself a; llttle»
'blt of’tlme9" (p 58) ‘wVery-consclou of the danger of

lrobblng people of part of themselves to the p01nt where they :{
zare left feellng empty, she lS emphatlc about the danger of

'v101at1ng the mysterlous and prlvate part of a person.7ﬂ

f.{. 1f you. rob somebody of somethlng that is
deeply personal, the inner parts of people,
.-+ they -cannot put. that back and then it is with
L youy And what. are- you going to: do with it?(
- There is so much’ of that that you don' t need
:to bUlld a good relatlonshlp.. That is part:

. of the mystery of the person, and if’ ‘they
/dIvulge all their mystery, they feel empty |

and they w1ll§resent you for it (p. 59)l,.

. A
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Marge belleves very strongly that if teachefrls not ready
to talk about the llmltatlons she’ feels 1n terms of of her'

_‘chlldren, other teachers, her admlnlstrators, 1f she doesﬁ t
i . !
1ﬁ‘ SR g feel whole enough w1th1n herself to say‘"I m weak' in thlS
b . . §
L area" then she as: the consultant just cannot,push her lnto

v - i

Consulting methodologies

Marge shared her 1n51ghts about methodologles for con—

“'sultlng w1th teachers and 1n so d01ng challenges the lnstru—‘

;mentallst notlon of methods .as cookbook rec1pes to present
{é(l - S to teachers for thelr grabblng and 1mplement1ng.~ On several
= occa51ons she has sald that we are ‘not def1c1ent in method—

.ologles as much as in ways to help teachers evolve thelr:
o - _ o , ,
‘;own methods L BRI 'i< ’ =,"' — w

"Part éf the process 1s/def1n1tely the freelng of
the teacher, freeing the personality of the-
teécher to.'come home to being" comfortable with -
‘her way of doing it «.+ 1f there is that onement
between what a teacher feels about herself and-
how she expresses herself and how 'she: reaches
other ‘people; the methodology is- natural (p.’ l).

'Embedded ln these statements is a v1ew of consultlng as belng

e

La soundlng board and mirror,'allow1ng people to work through ,

T

‘"thelr own methodologles,»rather than presentlng technlques

and strategles whlch may not be congruent w1th the person—
. [ A

allty of those seeklng consultatlon._
To address the: fundamental 1ssue of the congruence -
between personalltles and actlons as Marge does is not to

N

dlscount teachlng skllls ‘and strategles but to ‘recognize S

LT
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. . ‘

that of far greater lmpqrtance than ‘the mastery of technlcal

;J; Waﬁllls or strategles is for the teacher to come home to

‘ 3 *hﬁl?
,mwkiﬁzﬁﬁhegself or_ hlmself - to know her: strangths and to feel good

- 3 i L

t

\V'“év“imga;hout them, and to know how "they 1mpact on other peo#le.'

ThIS must be the base from whlch new skills are developed and

‘new strategles afe 1ncorporated into one's teachlng repert01re.
i

Marge frequently uses the same phrase to descrlbe what

o s

.lt is she does when she "consults" with teachers -‘namely,
“"to sllp a mat under.them",’ ThlS lS an 1ntegral\§art of her
: phllosophy of human belngs as, "second chance people". ,There/
_'are, she belleves, people.(lncludlng teachers) for whom'no
one . is ever there by thelr 51de for them, never really | j
o standjng by them or~mak1ng them‘feel 1mportant. 'For chlldrengg_
_thelr teachers can betsecond chance people. For teachers,
consultants cannot be.’ School admlnlstrators have an oppor-:
"tunlty to make up deflCltS - to sllp a mat under a teacher -
to meet a teacher heart to heart - to. free ‘and to be freed |
- to glve the teacher a chance to expressﬁherself..
" The 1nterv1ew w1th Marge concluded w1th ‘a statement "71\\\
whlch speaks to the very core of the concept of a communlty -
_of learners that should ex1st between COnsultant and con-

sultee;. !
Nobody is totally whole, but it is that ongoing,
working ‘on the self and. learnlng to accept one-
self and one's own weakness, and learning from
otheﬁs through ‘dialggue,. that one moves to
becomlng more whole’ (p. 65). .

‘So many teachers and schoOl admlnlstrators have lost track
of thelr wholeness. Thelr llves are skewed - 1mbalanced -

ln need of establlshlng genulne communlty w1th ‘their colleagues.

@ .

».1

\
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& college of cape breton _owem

‘NOVA SCOTIA
CAnNAl?A
B1P 6L2

a g . X
;;zfcj o o \ ' ‘ L ~ (902) 539-5300 .

... october 27, 1981

«

Dear Dave:

)

4vI have just read the transcrlpt of our 1nterv1ew last month

to find some 1nterest1ng descrlptlons emerglng from your refleC*
tlons on consultlng , o
\

It is espec1ally insightful to. hear of your early traumatlc con-=
sultative. experlence where you felt 'a profound sense of

flnadequacy in not having something new to. say I find myself
.~ wanting to hear more about-consulting as (1) carrylng around
~a bag of answers', (p. 19) and_(2) 'llstenlng w1th total

1. ,Reflectlon’

passiVity‘ (p-'22)
Several recurrlng themes have captured my attentlon whlch I havev
grouped as follows- .

W u"

f Your account of how graduate studles prov1ded a .unique oppbr—
«tunlty for reflection (p. 4) strikes a resonance with my '
experlences .of the past two years. It is .such a rare oppor-
tunlty for those teachers \with whom we consult. - As you say:
“So it is hlstorlcally, the. tradition is not that teachlng
-is"a reflective 1ntellectua1 profession. It is just the

opp051te." (p. 7 -

:"Deep down teachers don 3 feel comfortable w1th the questlon-
gof why am I d01ng what ‘T am d01ng " (p. 17) :

,23"Consult1ng

“x— Prescrlblng remedles and cures in the lnterest of eff1c1ency.
Ap. 5) (Rarely) any discussion of fundamental educational’ 1
questlons of why am I doing what I am d01ng° ‘and what do
‘we. want for our chlldren°) PR 0

- Ensurlng adherence to external regulatlons..‘(p;aB)

- Reachlng another. (p )

--,Communlcatlng 1n-a.fundamental sense. , (p. lQ)
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3. Dialogue
- a giving up of oneself (p- 20)

- a commitment to hearing, listening to what someone has to
-say o : ' '

- a mutual feeling of sharlng “'mutual shedding light on
somethlng (p 120) R .

a bond, a partnershipior some thing that is established there
that.crosses both ways (p. 25)

On thlS theme, I find the personal example of your relationship
w1th your tutor so lllumlnatlng

- 'never having to defend whether I should be there, and whether
I am capable of belng there' (p. 2) S : '

"never once asked a questlon to whlch I had to give a dlrect
response’ (p 21) :

never feellng that I had to defend. myself' (p. 21)"

-

o 'never feellng that I have to. measure up (p. 22)

'really mov1ng the masks (p.’ 24)"

‘:Once agaln I find these descrlptlons strlklng such a common cord
with my own ‘recent experlences. A dialectic emerges very clearly

in your describing 'dialogue' with reference to its antithesis - | .
-"a ‘very technlcal, mechanical encounter with another human belng"‘

- (p. 25),‘ 'someone presentlng an 1dea and someone else rece1v1ng it.

In addltlon to- these ‘themes I am. st111°'seduced" by your statements
"I felt like I was in a dark tunnel and couldn't see the end of

this" (p. 26) ... "I'm just groping in the dark and hope that it

all works out" (p 28). Hopefully we ..can- discuss these further in
the near future. - In the meantlme a few requests Wthh I hope aré not’
unreasonable at thlS tlme : :

l.'"Please proofread the transcrlpt for typographlcal, spelllng’
and punctuation errors, making necessary changes ‘directly on
your. copy. Also, for initial validation purposes, feel free
to make any changes you wish to the content by way of elabor-
\atlon, quallflcatlon, deletlon, .etc. .

‘I 1ook forward to contlnulng .dialogue. with. you, Dave, partlcularly
on the 1mp11cat10ns of what you are saying for our relationship and
that of other Commlttee members with the Cape Breton teachlng commu—
‘nity. . K Y , . o : S

Sincerely}-'
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December 2, 1981

¢

Dear Dave:

;Attached is a seven page statement which repre-.
sents my attempt to consolidate.your descriptions and
reflections on/consuitinguas”you~p;e§§nted'them in the

interview. : , T

My plan is to incorporate this statement into an
interpretive chapter along with my interpretations of
the other five interviews. But first, I wouldike you
to proofread, making any changes by way of additions,
deletions and elaboration which you feel are necessary
to bring out the essence of the lived experiences you
have had in consulting. : “ ,

.1 appreciate the time and effort you took to
validate the first transcript.and bhope that you can .
attend .to this request before departing for Germany.

& . Lo
' Sincerely,



+ -t + ® L) »
Dave recalls one of ‘his first experiences in consulting

as "traumatic and a little terrifying". Called upon to give

a workshop to supervisors and superintendents on the iden-

tification of needs and issues, he was completely taken with

[

this notion of "giving". . He remembers well the feeling:

I shall never forget the profound sense of
inadequacy, sitting in this room with about
thirty~five people - all senior administrators -
and feeling that I had to pronounce wise, ‘to’
" wax eloquent on the topic. I felt that I must
tell them something. After all I was a member
of an institute of education and therefore
should have something to say that they had
never heard before (p. 1).
In retrospect, Dave says he felt intimidated by a conception

~

of-the institutional setting,\seeing the institute as a

<

vdlspenser of knowledge and information. It was an experience
o

)

T

‘whlch "thrust some - longstanding 1nsecur1t1es into the open"

(p. 2) and which led to a complete turnabout in.his thinking

N ¢

about eddcationalﬁconsulting. From feeling tHat he”must

tell people his new and profound discoveries, his thinking
changed dramaticaily and he.came to see.consulting as nothing
"‘more than "sharlng - in the broadest sense "of the word" {p.

His new response to requests from teachers and superlntendents
'for consultatlon becomes, "I have nothlng to provide you at

all but I will talk w1th you He had in fact moved from a

vconpu151on to pronounce to a. stance of’"absolutely aVo1d1ng

B

a p051tlon . ThlS new v1ew of consultlng was in terms of
? v CaQ

llstenlng to hear people out and saying "Flne. Go'ahead"

-

But 1t wasn't long after that Dave became domlnated by the

issue of the purpose of consultlng and, even more fundamentally

.J'
.
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-hhthe purpose of educatlon for chlldren and adults
. | . ’
For the past two years Dave has served as,a co ordrnator_ -

s

j.;of contlnulng teacher educatLOn.: When asked to descrlbe‘

partlcular consultatlve relatlonshlps w1th teachers in thls'

h";y{pﬁﬁtilwg'lcapac1ty, he lndlcated that numerouS\teachers have come to_
plaéﬁg§ograms in~ llght of new certlflcatlon regulatfons;h.ffef
fThese experlences have led Dave to questlon 1f any genulne'
consultlng takes place at all durlng these encounterstf

z(/ folw f*e:‘VwVYWhat often happens is no . dlfferent than a patlent{ N
L, 0 going . td see: a doctor with a sore toe and they . .~ -
BONERS .+ want'to know what kind of - ‘medicine they can get .~ .0
‘~{to have it cured - ‘and in'the 51mplest fashion.
© The- teacher at, all ‘costs wants ‘to. avoid- surgery'
- or any kind of prolonged associatlon with medical-

L g o institutions. ‘The “hope.is that some kind of - - ”7-xn'[
oo a0 L medieine can be applled with quick and. eff1c1ent :
aoa .7 results ‘and- thus avoid returning. That is the'

- BRS ""janalogy 1, use because most teachers" coming’in want o
‘to ‘upgrade ‘their llcense and’ they want to know f«'-’“ ({'

”“;\pre01sely what: courses they can take to- .go through \3\3'
LS.l s 0w that process - -to. get to that end as qulckly as - i
: *;_g]l>h'i”’;.they pos51bly can (p..v).,ﬁ[ __,_._‘_ ,‘ _ ,,;y”_

S

'”kiW1th the certlflcatlon groundrules get (by the

“»jﬁ ,..-;nDepartment of Educatlon),‘Dave lS happy lf he can establlsh

enough of ‘a relatlonshlp so that the teacher 1s not afrald ﬂ:{_ffn

to come back 1n the hope that eventually an “educatlonalxv_“"”

dlscu551on"‘can develop.v In the 1n1t1al sessmon he’ oftens

f;trles to ralse w1th teachers questlons of the congruence

_\\ w

T”!,hbetween thelr planned program and what they are. d01ng and

Gt "ﬂ'that to. do w;th thelr chrldren. More often than not, thefuf

r,dmscuss1on neyer reaches the level of reflectlon on why we:

-“are d01ng the thlngs we are d01ng and what do we want for'ﬂf
-ﬁ»7~fchlldren., Wlth this dlmen51on m1551ng ﬁxom the process,

'.*.}&[_vﬂ; yDave really questlons 1f any consult;ng 1s taklng place‘
a,"? , ., : <> . » ‘ . ’n,‘ .o . . . i , )

Aol o T o
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" and if he isA serv1ng nothlng more than a. reglstrar s"

;funCtion-‘ He descrlbes lt as "a. very technlcal encounter-ij,

e with. another Wthh may or may not. have the potentlal for\f-

dlalogue" (p.»y).. Rarely lS there an emergence of mutual‘

1'trust and understandlng.

G Very aware of the hlstor1c1ty of the problem and thex
'\ : s
longstandlng tradltlon that teachlng is not a reflectlve

'-_f:lntellectual professron, Dave sees hlS personal relatlon ip

w1th teachers 1n terms of trylng to overcome centurles ¥o) p/)

'<g acceptance of thlngs as they are and mov1ng toward a leveI

[

l where we ralse the questlon of what do we really want for
i

" our: chlldren.s He feels strongly that any dlscu551on Wthh
doesn‘t lead lnto that questlon is not educatlonal but dj?
perlpheral (p : jf{ E | X | o ’

As the number of these "technlcal mechanlcal‘encounters"

”‘1ncreased Dave became more and ‘more concerned.g’"I felt llke

I was ln a darb tunnel and couldn’Q see the end of thlS. ;F

,( 26) ’ The Department of Educatlon certlflcatlon regula—w.fa'°'

tlons had changed such that he had to prov1de teachers w1th

packages of flve courses before they could take any 51ngle
‘ ks g .
course for certlflcatlon credlt.‘ out of a sense of panlc"'

as well as concern for keeplng the program g01ng, and

prov1d1ng somethlng for teachers so they wouldn t lose the1r’}y7,‘

attachment to the lnstltutlon, Dave foundOhlmself maklng
“Lcourse commltments w1thout ever really belng certaln 1f

'they would be met. Some courses couldn t even be prov1ded

«
H .

1n name.‘ -

S



i?educators play 1n all of thls.d 117if”f e

e _wff_38,_8‘

= Dave expressed frustratlon ln not seelng the end of

it all, of no v131ble llght at the end of the tunnel, of

"groplng 1n the - dark“ throw;ng courses together for

» teachers, calllng them packages w1thqut any long range
Av1ew He would llke to see,,as part of a re thlnklng of

fthe meanlng of lntegratlon, the opportunlty to "stop it

. <

h“:all"xso that we can examlne whether we should make*these‘

AN

'{"commltments to teachers and even more fundamentally, what o

/

-:ido we want for our chlldren and what role do we as teacher S

B :
R _In descrlblng hlS work w1th teachers, Dave used =

lfrequently the word'"reach"";frf :{_Af

?We ended up 1n a long dlscuss1on on exceptlonallty ,
. -“and gifted 'children ... -so I. was able to reach ;;,-«f
' him by probing and talklng in a- Very general way
about what he was d01ng (pr 12) ,

,'.;; One of the/thlngs we, came. to reallze was L
“that most people cannot be reached 1nd1v1dually,_'
- simply because ‘of the time it would. take. 'So . -
. 'we moved toward‘the notion of worklng with the
“'bright- lights' ... .You want to identify. the
- 'movers in /the system and to work through them
i‘to reach more people (p. 9). / :

Any exploratlon of the deeper meanlng of consultlng must
‘fﬁtherefore probe beneath to flnd out what lles behlnd thlS

'“7_"reach1hg" process.,_‘”

N

When asked later about whether thlS'"reachlng others"_’dh

. '/I'.

owasbever rec1procated by "thelr reachlng h1m", Dave\sald

‘

"Yes" but then expressed dlfflculty in: artlculatlng what
dtbhe calls "thlS central feature ;f’thlS sense of mutuallty"" ”

"nghroughout the 1nterv1ew w1th Dave there 1s an acknowledgement
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o/
\_x-

of a bond or partnershlp Whlch crosses both ways 1n a
genulne consultatlve relatlonshlp and 6f the need to explore“

fy'further the meanlng of thls.;‘;”_ch3"

e
&

- consulting as providing answers T

N . K|

y . ,
That people v1ew consultlng as an answerlng serv1ce

'f> both teacher consultees who come waltlng for'"the answer"'f:_

or consultlng admlnlstrators who feel they have/
:7ilglve to others = 1s a reflectlon in- each case of thelr}ownvﬁ
=1nsecur1ty..'It'may also be a reflectlon of the 1nsecur1ty l_ﬁ.
of the western world.f We talk in terms of problem expllca-3l=
ﬁvtlon and resolutlon when in’ fact, as’ Dave says,f"we would
probably progress llght years lf we could ever shed llght
4“'on somethlng,'lllumlnate somethlng, come to a closer under-h”'

f:standlng, rather than trylng to resolve lt or answer lt"-,a

What is" it like to be consulted? -

o X

-»‘*':For dlalogue to take place ... there ‘has to be Sl
v a'giving up of oneself. There has to . be. ac*;,'“’f_‘“i '
'"”'j,commltment to llstenlng to what someone has ‘}//»
"Qto say (p 20) vl ' SN

<
) e
S

"-In reflectlng on the meanlng of dlalogue, Dave uses the, L
jterm "authent1c1ty“ whlch he sees as cruc1al to the whole
process., Dlalogue occurs when "two people who are authentlc

a,can shed llght on- somethlng" o One of the very few engage—';df

e ments on educatlonal matters when genulne dlalogue took

place for Dave was hlS meetlng w1th hlS tutor of hlS overseas_;ff

e

PG



- measure up to the standards o

th' from hlS vantage p01nt 1n the follow1ng way \“

"What was at the essence of thrs flrst meetlng w1th hlS t

c S . g . R
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i

: graduate‘studies program. 7Davé'had been'very’concerned

)

'3_babout how hé would look and aipeﬁr and whether he would

hlS presalglous unlverslty

;1n.Englandfo He recalls w1th great joy the feellng when he
J;sat ‘down w1th hls tutor for an hour and a half, not.
‘vreallzlng that 1n fact they were ewer engaged in any klnd

ffof an educatlonal dlscu551on.~ He descrlbes the meetlng

‘\

'.The only thlng I regall is that there was a, e o
gdlscu551on about my children and- ‘how they were R
, enjoying. the - newvcountry and how they were .. '
,'"Tgettlng on-in school, and. whether there ‘was:
© - any trouble in getting them" to school - and. ;
f;:getting ‘them home. I thought these were just o e
' nice: questlons becausesomeone is really con--ﬁ«ﬁn"
f"cerned. ‘I didn' t reallze until- about ' an hour .
",. and a half later that I was 'n the mldst of an..

:.;engaged 1n thlS dlscu551on and’ I dldn
- what had happened, although I had every r -
Uto thlnk that ‘he knew what had happened (p.;.""

':,whlch was so strlklng and memorable’;(Flrstly and very o

N

gdeflnltely,vDave remarked there never was any questlon of

w.‘a

"'j‘hls abllltles belng put on the llne. He never had tq
"'defend whether he should be there or was capable of belng
‘i‘there. Reflectlng on the entlre year s study he says there

:leas never once that he was agﬁed a questlon to whrch he

<,
~
e

"nghad to gmve a dlrect re ponse Never once dld he have tofd"
hdefend hlmself And the 1mportant word here 1s hlmself

\ o

' for Dave waSIoften/compelled to defend very rldlgLy hlS S

1deas but never hlmself.g He recalled that the dlscu551onlhﬂfv"

T S
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' ‘always seemed to centre on hps comfortableness w1th the

351tuat10n, whether in terms of hlS work famlly orothe":

f_pommunlty, and so the beneflts he derlved from thlS

'f"dlalogue" were 1mmense. f
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€ colege of cope breon ez

CANADA

, P ' B1P 6L2
January .20, 1982 . (902) 539.5300°

. "

'Dear”; ¢ e p . '; %

I dam happy to be sendlng you the flrst draft of Chapter 4 of myﬁ
;dlssertatlon which represents our attempts over the past five '
‘'months to uncover together the lived meaning of consulting.  Ih
. preparatlon for thé total group session which you have been , e
hearing about’ for some time now and which has been scheduled . :
for Wednesday, January 27, 2: 00 p.m. in the" Pre51dent's Board
~Room, T would llke you to do.. the follOW1ng-

. (l)/:Read the enclosed document through attendlng partlcularly
o to my: 1nterpretatlons ‘of your personal experiences as des-
‘cribed durlng the interviews. Please note any transcrlp— .
- «Ttlon errors, gverstatements and. 51mp11f1cataons. :Make any o
T changes by way\of addltlons, deletions and_correctlons in -
i ,_jﬂwrltlng dlrectly on your-:copy and. bring them to. the ‘meeting. .
This will serve as- a thlrd level of valldatlon as descrlbed
gon pages 51—55 e : , :

\(2) For dlscu551on at- our group meetlng, con51der the follow1ng

'(a) HaVLng read : d reflected on my 1nterpretatlons of the
experiences. of the other 1nformants, is there anything
.'you wish to. add by way of. comment on your own personal. -
““experiences or those of others which might help to:
S 1llum1nate the essentlal meahlng of consultlng°
‘(b)‘Are there strlklng 31m11ar1tles and/or dlfferences between
S your experlences and others Wthh I may have overlooked7‘v£

N ﬁ(C),What was it 11ke to- be a partlclpant in thlS study. What
'.’_>,- happened to you as a result of your partlclpatlon in‘this’
“ . -'project? Recall my first approaching. you,. 'the interviews
. themselves, reading the transcripts, my ‘first interpreta-
ﬂvtlon of your. 1nterv1ew, readlng Chapter 4, the total group
.se551on.-t : : _ o ;
v , S : L ‘
©(d) Reflectlng more deeply on the 1nterv1ews themselves, ‘was.
"+ there. anything durlng the lnterv1ew process Whlch came
"close to dlalogue9 Sk . A :
L : N



El

_ BF/mb .

394

Page 2 : B , C S
January 20, 1982 “ o ‘ S

(e) What are the implications of our 'findings' for our
consultatlve relationships with teachers as members of
the Committee, educatlonal administrators and teacher

‘*educators9

By all means brlng notes to the meetlng 1f you wish. - The group

‘ffse551on w1ll be audlotaped and, as well,'segments will be- VldEO’f
\ntaped , ¢ ,

look forward to your contlnued v1tal part1c1patlon in thls last
part of my research project. I hope that- our comlng together w1ll
be a mutually rewardlng cons01ousness ralslng session.

"We 111 see you on Wednesday, January 27, at 2:00 p.m. in the Pres-
_ident's Board Room via the hew main-entrance. Please plan on-
meetlng 1nto the evenlng w1th a break for supper.

Sr

N I . R . . . . . R . . N N - -
[ ' Cordially yours, .

?
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JEAN:

MARGE :
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P

SEGMENTS OF GROUP REFLECTION SESSIONS

The thlng that I want on the table rlght off. the
bat, I'm as straight as a die. I never play a
role. This fellow here and you know that I am
always the same, and that is hard for people to

~accept. I interrupt my boss, the minister. Very

few inspectors will do that. ' But probably be-.
cause I am a woman. - I don't know, but he lets
me get away with it. But I am usually valid and

. the reason why I would interrupt him is I feel he

is on the wrong track and I -am supposed to help

_hlm, so being the good mother that I am, because’
~he is younger than I am, I will say, 'Pardon me,
. sir, but you are wrong.a o ‘ c

-

oo o I TTER

I thlnk 1t s the authentlcity, I thlnk there is a

consistency te Jean and it came thrdough in:every-
thing that she. said, a real consistency. .Like here
I am, bear bones. And people ‘know where they stand

-and ‘I think  that awareness and knowledge always . puts

people ‘at ease. 'They may flght you, they may fight'
you' stralght on; but at least they know where they
stand. I think one of the hhrshest. things to accept

in. any: kind of consultifg or 1nterpersonal relatlon—'u;

" ship- is not to know where you stand. Because then

JEAN:

 KAREN:

_you‘feel really ineffectual, you really feel as if -

you don't have a handle on things, and rightly so.
I mean lf I don’t know where I° stand with you,gy

‘then well I'm not going to trust you and-I'm not -

going to talk to you. But even if you are g01ng

to be harsh with me, I'll know. Jean' 1s going to.
give it to me between the eyes, but I know where she
stands and that 'is not taking my freedom away.. -So.
it is an openlng kind of interplay, a different

kind of 1nterpbay than maybe Jean or I would do

but Stlll it is valld. s

********

You're.highly yisible teday;“very highly visible to - -

- your—teachers.-iEvery blink of your .eye is important

to them

Well, I think it'has to be. I think you.have to .

. be-visible in the school. I don't think that you

«/
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\
- KAREN: can hide in the sanctity of  the office and get
“ (Con'd.) involved w1th/all of the administrative trivia
- that you ‘have and use it as an excuse for not \
o " ‘being involved in\the schools. And I find that %
you have to be visible every day and you have to:
be available every\day ,And what I find is some-"
times it is'something that may appear to 'be a very
small item in your conceptlon, but is a very big’
~ item with that partlcular teacher becausa it
bothers her. \ /
-JEAN: - Could I pick that up for a m1nute7 Basil, in your
R "~ research, and I know “you have done. lots, what are
-the characterlstlcs, phy51cal characterlstlcs of
a good consultant? Things that sort of. stand out
about their personallty. Has that ever been looked
at or,considered? N ' - ' ,
"BASIL:  Not really. The research/ﬁn consulting has been
very recent. It is only in the last 20 years that
anything has been done, and to my knowledge not_ on
what ‘you are asklng. S R ' S

;~w\JEANE 3 of course, I have been accused of belng biased by
S saylng things llke that, but I still feel that 1t
;1s 1mportant. o

BASIL: . Well I thlnk one of the thlngs that really came.

' L through in your interview was the whole impact of
o 'thlng like gender and dress and all ‘these physical
» -~ . . thingg in-a relationship, espe01ally with those’

. four pr1nc1pals*' You said: 'I wasn't a woman any
more. They recognlzed me as one of the boys. "'

@y

JEAN: . %hat is an. 1nsult to any other woman. _It doesn't_.
bother me- in the least* : PR

. BASIL: But in answer to your questlon, that really hasn t
been ‘explored.” Through the '60x many studies were
on the roles, such as role playlng, the role of- the 7.
pr1nc1pal, the role of the supervisor. And then in
the '70s they focused prlmarlly on needs of con-
sultess., ‘ RTE . : o
JEAN: I just flnlshed a conversatlon w1th somebody where
AR I suggested to them that I .cause a\ lot - of upset.
‘because I don t fit the role. Because \‘asked ‘
somebody in Hallfax, ‘'somebody " sald to me, 'You don t -
look like an 1nspector‘ - ‘And I sald, '"Well, what
does an inspector look like?'’ Because up to that
point they had always been males and\here was. the:
“lone female. And they sald, 'Dark suit, white shlrt,
'~ snappy .tie and a black bag. ~And. I sald, 'Well,
‘what ‘do you do. Pant -suit, etc..’Ifm‘not going any
further than that. SR S \ o

\
- . C AN
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KAREN : But I find that what you are saying is very true
’ because I have had people come into.the school and
- have said to me, 'Could I see the prlnc1pal' or
'Could you direct me to the principal'. And there W
is an immediate reaction when I say, 'Well, I am
the principal' in some instances because they are
not prepared for thath ’ =

JEAN: I had a call my secretary is gone on a week's

¢ vacation, so I had a call and I answered it and
I said, 'Department of Educatlhn' and they said,

'/ 'I would like to speak to Mrs. ...' and I said,
'Speaking' and the person on the other end knew
that, oh my™God, Lf thdt is not a humbling exp&r-
ience, to answer your own hone. I said, 'Not in ,,’ 
my instance it isn't. As Basil knows it is part

of the job. We are not digressing too much, are:

EWE? . o //i;

o BASIL: 'No, hecause I wrote™down the word complex1ty ‘and
: ' - fthat is really what is comlng out among the three .
_ of - you, really- the complex' issue that a human’
. . relationship is and yet the research thag has been
' done would leave.one to think that it is! just a
- very. 51mple matter of carrying out these steps or
‘'« - having these skllls and you- can do 1t.

******** »

- BASIL: - I really dld want to start by just klnd of rev1ew1ng
o ‘ " the thlngs that I found especially pertinent in each
PR interview. So. I will deal with Karen first. And =

s as you probably know, have always been impressed with
- Karen's school and there are a whole lot of reasons
. i -why I'chose, Karen for the study, but Karen described - -
o e something that I thought was really important and
E maybe today we could hear more about that. That there
has to be a creatlve force 1ini-the school to keep it
alive and vital. And . then she went along to talk
about underlying the school is the structure of"
_ : vfrlendshlp and of family.:. And the thing that really
o *  struck me, I thought that wasa very important state-
‘ : . _ment to make because invariabl .y the definitions of
, " consulting and all the latest [theories of consulting
'still talk:about consulting as a relationship of .
~workers and very rarely, although there are indica-
tions OF a direction toward friendship and there are
E phrases. like collaboration and open. dialogue and
- "so. on;, but. no one really has described consultlng,
o -~ . at least from my review of the literature in terms "
/ B of the relatlonshlp of frlends And that really
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BASIL: - came through throughout your interview. That in

(Con'd) your school, your relationship with your teachers
very much depends upon, it is much deeper than a
relationship of workers. You said we can laugh
together, ‘we can cry together, we can celebrate
together There is openness, there is honesty,
there is things that you wouldn't associate with
typical working relationship. That is one thing
that really struck me. Karen said, 'Fundamental
to the success of relationship with my teachers
is the ability to be friends as well as workers.'

* k& ok kkk Kk

KAREN: I had grown up in this school. I had attended this
same school and this sense of family was there I
think because there was always a small staff and it
may be much easier to maintain that type of relatlon~
ship w1th‘a small staff when you have 15= 20 members,
~than it 'i§ to maintain when you have 35-40. Because
I think it gives a lot of people an. opportunlty in
a larger‘staff to be on the fringe of the things,
whereas when you are smaller_and you are working in

“'closer unity, you can't escape from the everyday
relationships and from all of the goings on that
ocour .over and over during a period of time. ,

JEAN: But now, for that to be valid, here goes the critic

: again, I would have to know what you mean by a
definition of family. Family to me is closer than
‘that. . /That is my definition of family. - A corsultant
that consults with a larger numbey could never physi-
cally possibly reach that depth family., You only

» achieve that in rare occa551ons. I don't know about
you’ Marge, but I know I couldn't develop that type
_ of relationship because when you deal w1th 1500
- square miles. -

KARENQ’ Well, that is why I say it is- unlque to the small
school. ‘
I

JEAN: = But does ‘that necessarlly make 1t successful’

*kkhkkkxk

,!?



‘There'has been that openness and a sharlng that I

have: found that certalnly ‘helps- w1th the/school g

that sharlng exists or whether .there is good open
¢communication: or not., ‘And I have been at schools

c‘fwhere there isn't any communlcatlon that you S
- .wouldn't knock ““at the other person's. ‘door. and go. in’ s
.and start to: talk about what that person is d01ng-

Sometlmes that person . wouldn t wanm to share. what

___jthey are d01ng :and "so: on, but that isn't-.the" problem
/.7 in the school* ﬁhere I ‘am.  .And. what I: notlced ‘about
~-when you stand: back from it and observe ‘it-as-an ;-
wj]onlooker I have notlced that every new - person that’
~comes in after: ‘awhile s¢fits into that ‘cog- and; becomes '+
.+’ a part of. the ‘whole: That there isn't somebody left o
. out here. That they are, plcked up by the group and’
:.3they are. accepted by the- group.Y*Everybody looks at:
- them as worthwhlle and-after-awhile they. are flttlng
v TYight ' in as if they: had been there as long as some
rf;of ‘the older people : , S

I would say’ a lot of the classes that I’ have had

““would have had a ‘lot of the, thlngs that you are.
’;,talklng about, ‘late. comers and people fitting: in-
- and everythlng.,‘I would say it was- llke a. famlly
‘»w;too, but deflnltely not a ﬁamllyr,‘ :

******** R

;leou know the part that bothers me, Karen and belng
.. —-the open pbrson that I am I think that I’ 11, tell

S . you this. I wouldn't fit in there because being .
the: very lnd1v1duallstlc person. that T am- the fact
J,"ﬂthat I wouldn't fit ‘into‘ the molds would cause brg B
‘._Tcproblems. And how unCOmfortable could they make 1trj~-’
' ';for a: stranger'> i SRR L :

'-'***k****fj:_f 2

&

7

_ “51tuatlon and that is why . it has- to me, thé concept:
" that I see there is of a family 51tuatlon because
- .of the. sharlng that: goes on, the, sharlng of respon-
. sibility and - the fact" that they are willing to work
ftogether, because I- have . -gone-, 1nto the schools ‘and
. I can ‘always tell-when I go into the school whether

BERAY

‘ haren, I thlnk I m hearlng where you are comlng from‘,f"

_ngbut ‘I thlnk I agree also with Jean. I think that
U my-dideaof a- famlly conjures up ‘a lot more. energy
»f_lnvested in d small unit. -I thlnk probably, as:-I’

. hear :you speaklng, I would ‘say you would have a- lot
./ of characteristics that would belong to a- famlly, o
,p*llke a: famlly, but. deflnltely not a - family, I wouldn t
_f.thlnk itTa- famlly situation. I don't know any work—
~ing 51tuatlon ‘where I would ~say that I. had: that - -
““that: would take as ‘much energy ‘as ‘the 1nvestment of

»'energy in the single - famlly.n From ‘that point of
- view T would say that you have got a lot of- charac— w“
'terlstlcs and I think in any- klnd ‘of group . 51tuatlon
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',I buy the 1dea that 1f 'you want to have growth, you

have: got to'have not dlssatlsfactlon,gbut you must -

" ‘have a dlssentlng voice oOf some sort of acts like a

'd"consc1ence w1th the* others and if they are-in the.

‘comfortable pew, then I questlon the . growth. "I'd-

questlon the valldlty of what somebody would call

o growth.

T ek e ok ok ko

“The message that 1s comlng through to me though 1sy’
- the nece551ty of ténsion and of stress. = We tend to'

v

'?g'_thlnk of OVercomlng stress ‘and ellmlnatlng it.

o gEaN:

v: r‘:ﬂ_.

:But you can use 1t

fIt is the challenge that leaps up and grabs you by o
. the nosé when; somebody dlsagrees with .you 1Pmed1ately
‘o it .acts’as, “"Oh. my:. ‘God, I'm. not as correct: ,
chought I was.¥5 2And I am sure 1n your, classes, it
‘was the person that. sort of, not. ‘disagreed with you '’
*totally, but put.you on your metal when: they offered

L you suggestlons or. made: suggestlons that p0551b1y

'anA3EN;,f

| MARGE:

~-didn't quite fit’ in' with what you were: saying. o
@,[Made her sharper as a’ teacher, I'm sure it has- to.
,qund I thlnk it makes the person: that is trylng to PR

. help another examlne all pOSSlble avenues.. You can S
,',never exhaust them all.; But that is” subconSC1ous
. most of the time. - You- are not -even aware that you

;.are d01ng that but 1t is a factor.g-,' : .

:" ********

R

So 1t was one of the most rewardlng experlences T! ve
Jhad. L

Your experlence of the teacher taklng over was very

,51m11ar to an experlence ‘I had several: times with
:‘groups &6f ‘teachers ‘in class where you set out and .
ﬂ&everydoby sets’ out- thelr ‘agenda;, etc., ‘and .you make f

© them.take on' the respon51b111ty of" ferrettlng out =

.- what - ‘they need to find out in a course and then ' .
f_before you know: it they take over little by-little, = :

- becduse they are fllllng in“the ‘gaps ‘that - ‘they them—”rj‘,
f]selves need in. regard to the tOplCS of the course.:



a0z

“BASIL: I'm reminded"agaln, as I read your 1nterv1ew last
R nlght I was struck again by ‘the} powerful illustra-
tion of the very thing you are talking about, of
> dteachers taking over, the teacher from Guyana last
. year. I- underlined a word last 1ght that I'd llke
to . ask’ Marge more about today Marge'. used the '
Phrase 'coming alive .+, : she: blo somed" “This was
~ - the teacher, you will recall ‘who' ad been with this -
re.l - - group- of teachers for three years| 1 gather, but was
. 'gj~v1rtually ‘an- unknown entlty, wasn t she L

" MARGE: . Well not w1th thlS same group of eachers, but she.;
R ..~ had taken courses- with them off. and on because most .
7 of- these were out in. ‘the. fleld teachers who had
come ‘in for. the 'spring session, and so' she had taken
Y. up to three’ courses with some. of ‘the people in the
" .class and- they ]ust dldn t know her She dldn t open
'f.her mouth ‘ T _ _' : ,

; “BASIL: ilBut then suddenly somethlng happened.ijnd my questlon L
o is what ‘really is-‘this ‘blossoming. ‘thipg because it U

. seems to be: so cruc1al to a lot of the experlences

'fthat you have had ‘ 2 : :

. MARGE? ]yWell I feel that lt goes rlght back to g1v1ng people-‘
cl T J}f~enough support to feel ‘that they. are confldent,.they
. can be’confident in themselves to.do” ‘something. and R
‘0. . " then to- sort of quletly ‘stand. by them until they IR
¢ really come out of. themselves., It is -as:simple-as"
“‘that, Ba81l./ It 1sn t a.very complex klnd of thlng
- .l You. have to get rlght to’.the heart of .the person.
“s and they have to feel that: they have got somethlng 2
‘~rto give. ' And whatever way you do that ‘you might- do e
- that with- your teachers, you: could do- 1t with your
Q-Vprlnc1pal itiis just a matter of selllng them on the ,
_ jdea that they. have. got somethlng and then they sur—” ;g“v
.- ‘Prise themselves ~I have-never seen- it fall, when > o
- you: touch them and Just give ‘them that support once'.
Aq'they start’ openlng up you can't quiet them - down._ They_;
fvbjust really go' in ‘high gear and really enjoying ‘it and . -
f_you can tell that.' It shows in- everythlng about them,V”
co-ine thelr smlllng face. . She was. just so full of }okes,g._f
“and a’ very dlfferent personallty ‘than the" little- per-ﬁ”
- son that” I saw, and she always stays in the same - .
. -place and everythlng. From then on,.boy, she bunny—*
T e 1vhopped around and- 1nteracted w1th people, and well
S I'm 0. k too.:g:.' : : S :
: A

"A.;>BA$ILdefYou used that word touchlng very often gZﬁne of the

. things that really surprlsed me. about the nterv1ews ﬂ
- was /how frequently thatvery“word came up:. When you .o
“talk about ‘touching base,,you used the phrase- touchlng, 2{}
~‘and Jean and Lllllan.) It dldn t ‘come up: w1th Dave. :
IQTWhen you were- asklng me about what is" the impact: of four
'Zwomen, and 1f I-had- four men would it be dlfferent and_
“I m sure lt would be.,i B P R LI CREN



‘"JﬁAﬁ:f',:I would be put 6ut of. the room, i could start telllng

cle you what it would be sl o
BAglLt ‘ But good male consultants are hard to flnd-

TJEAﬁ; 1} You’ want to belleve 1t 3 - |

,:AEBASILifv'In fact I would say they are 1mposs1ble to flnd.,
Cwno: Pee

T

'eff,BASIL;Qf Whyﬁ' Do you really want my honest oplnlon° And I

have " got a very. colorful statement to ‘make. ' But ‘I
e really flnd that, women have contributed much more _
*,**eg;x~,than men to the pursult of ba51c human qualltles e

" JEAN: . It isn' t thelr fault Here I go defendlng the men:‘ﬂV"

) ’1.aga1n. "It is almost llke a’ motherlng instinct that -
women" have and that men: don t.  That we can- almost _
by, they’ ‘talk about 1ntu1tlon and it is’ true, we.can .
1ntu1t1vely spot” danger: It almost has to hit the R
‘man in' the  head, before he reallzes, oh' oh' ‘I've TR o
gone over the brlnk. But a woman can’ almost, I don t.
“know if we act as sen51bly or whatever, but.a man: g
~sort of: runs “head: on- when it is’ relatlonshlps And

'_‘they can be . fooled, but. you“plt it on the: head., And
I'don't wish to. go 1nto 1t any further because I w1sh B
to have a jOb. S SR : . S

‘~,BAS;L§; And yet the majorlty of the senlor consultatlve peoplefhi

., are men. ‘
"7;JEAN:t Yes,'and the man . who was- respon51ble for me comlng

out of the. classroom in 1974, who -said. to me,,'Jean,'”’
the female p01nt of v1ew is- absent in educatlon in [
the prov1nce of Nova Scotia.' ' He could: see that At
' 'was. not there. And L mean, I feel that they - have
' really llstened to me over: the Jdast three' o ;
L years. . I'really do. You can really get them to.y”
llsten I don't know why, but I can.;yy,

"MARGE: I flnd that when I'm in a room w1th them, the nen -
e git "down land really listened. and it was a very
dlfferent orientation for a. program: than probably
- “what some of. the men mlght do, ‘just a - different . .
"vorlentatlon. "I flnd a lat of men- that I consult w1th '
'ﬁ and this is the: absolute truth, I bet I. can count.on -
-one  hand the: number of ‘men who have: been CO= part1c1pant,

‘~1n any kind- of . consultlng.‘ Well, look at my~ egperlence,.;

in the last year I went with 51mple 1deas, 31mple ,
- ‘gleaning about somethlng that was happenlng that I saw‘“'
o here and 1t 1nvolved Contlnulng Educatlon ; srmply

.t"
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‘went to: talk about 1t and I got/gne,oifthe’ﬁéanest

lectures you "1l ever, ever hear, ‘always tracklng
down. "I -blossom totally if somebody will give me .

Loa respon51b111ty ‘and say, 'You make -your own mlstakes,

Marge.,f And boy 1f you have one iocta of an ‘idea

. .@

féﬁthat they haven t had then they want to show you
_That s rlght, they feel threatened |

T feel sorry for them.v I came away from that offlce
,'feellng really” plttlfully sorry for that person. :
-~ He missed the whole p01nt.>v- : . . !

: jHe just felt 1mmed1ately threatened, and here was
:;somebody trylng to undermlne : :

2 . .
i T ********

S

~

ﬂeBut since- we ‘are talklng about that, I want to ask = v
2 ‘you, and thlS isreally the questlon there on-your - .o
: unpart1c1patlon in/ this prOJect, what were your,‘;sa o
" thoughts when you ‘first read this and you started
- to . read for the" flrst time about other people's ‘
- experlences.v ‘Was ‘there a resonance’ there with your';
own or- did you say,  'My God, where .is . thls person. ;Q_,
g'comlng from°' . Can you’ recall what was going. through
h”your mlndhas you flrst read thlS llttle booklet

Gein

1jI really felt very close to everyone, and I felt that
©. I have an experience llke Karen. I have an experlence
' like Jean. I have an experlence ‘like- Lllllan,,, have :
“-an experience . ‘like Dave. And I. wanted to tell- ‘more
¢vstor1es because I havé" very VlVld ones. like Jean s,_v
“like confrontatlons like holding up the mirror and

saylng this is what it 1s.5 That.was my first reactlon
when I perused very qulckly the first run through '

B And I thought, well, gosh, I've heard of this: before.rhf

I have . been through that -before in- different ways.

'i@I probably would have" handled some. of ‘the things~ ln 5F?5]

a different way, but at least we have'some -sort.of .

‘_vsemblance ' There ‘are a lot of 1lkenesses, I felt

. JEAN:

r

" The. mere fact though that when you went through them »
-+ 1liKe that. and ‘you: say. to yourself “ How ‘come', we “:"*
.;dre-unique - -and’ you have had. them: yourself “"How come ..
' you handled them so dlfferently?' ‘But ‘it is. because

bV“we are. dlfferent and we only work:: w1th what works .

. best for us:. . And. ‘then' agaln, I began looklng at mlnein
. and--I was: thlnklng ‘the. difference in the language. - '

. and T. began to' recall -how pe&axed I was with you the
. day-you were recordlng all of this and I /never even ‘
"vgave 1t a thought.: So he has 1t just as I sald 1t. c“'"
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" BASIL: .- Well, I m not supposed to dlstort 1t you know,‘so
‘“V":”,_when you say . 'F' I put 1t 1n \
fJEANf”Vf‘And I was looklng .at. 1t and I was thlnklng, you can't
: . .+ put that in, you just can't. But then I thought ‘you
fcan_quote ‘me, you can. name me, you ¢an do whatever '
:you’'want. It doesn't bother me :in the least - I'm
only joklng when' I. say call me this ‘or call me_that;
. Because if you can't stand by what you have here then
»tlt has Sale] valldlty That 1s the way I feeluanyway.¢

'MARGE: ',There is klnd~of a nice con51stency in'each sectlon,
: - .isn't thereé? I bet if you didn't have the names'
there, I would have been able to plck out the
'dlfferent sectlons :

Se

.. KAREN: I was conséious of the klnshlp that you felt with
S . the people and I was so 1nterested to read of every—»
body else's ‘experiences' and I could identify with a :
2o lot of those. thlngs,'and I was amazed- at ‘how everybody
‘afapproached these 51tuatlons.v ‘And I don t know if I
"“could have done that I was really amused: by your,
,‘forthrlghtness and- so on., Because as I. say, TIwam:
© one. that ponders . and wonders and, then w1ll ‘think -
fyabout it for two or three days and then ‘say,; 'Well,
I think" this is the. best way to. do thlS sort of thlng,
~;And I thlnk that our unlqueness - . -
St @,‘ . . co
S JEAN;‘w_pAnd that is reflected in my jOb You'see, I have to
R -_']make snap’ dec151ons, just like that Sometlmes now:
IR o can avoid them, but -many - tlmes T can't’ and I have
fﬁalways found that unless I tell the" truth it comes
_puback up an albatross around my neck. ' .80 when I am:
S ~doing, even din this. ]Ob CAf TV know that it is; agalnst
L e government pollcy to let classes out for. parent
. teacher meetings, there is no way I am g01ng to say
"fto .a superlntendent,f'Look, you.go ahead. No way..
- I have seven superlntendents and I deal w1th each one
~of them 1dent1cal.' What I allow for one, I allow for‘
fanother.' : s . : . ) ; .

ey

Cokkkkkkkk

”7;BASlL{7f Lllllan, could you. descrlbe your 1n1t1al response ‘
.7 in readlng thlS.~-_:_ ,:,-_l ; -_, '{A; u‘ ‘.‘.;yj;

‘;:LILLIAN; I- thlnk 1n1t1ally I Was just amazed at the wonderful

" 'way these’ ‘other three handled their proble s.. “Isn't-

- that grand I wouldn 't do thlngs 11ke that ~and-- here
. I.was looklng at my. two miseyable experlences with

- “that gentleman An questlon. At first I was, " but I ,
: ”f;wasn t furprlsed because I thought the way you handled

Lo
B A
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'BASIL:

~BASIL: .
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those thlngs fitted your personalltles ~ I could.
see you doing that klnd of thing. And I was .
1mpressed by it, and 1 thought how human - they' are.

. How aware of the humanlty of ‘the: persons with whom
you were deallng . Even in .that situation where -
that teacher was really’ upset for an. hour or so.

" That kind: of thing.  And I 'am hoping that we w1ll

-have ‘a lot more a mlnlstrators like you." That really
was what I though , and w1sh1ng that we had more

-,That was my flrst geactlon

,********"

P s ' ‘ . 3 v e h Lo .

On readlng 1t a llttle earller agaln this mornlng,
+I find gaps: - And one of them is the whole, very
'abbreV1ated section there on authentlc dialogue.

gnd I really think that I have got to: hear you say

ore. ; . ,

ji****k**ﬂlr

s s SRRRERD A
[ P et

/.

As' I look through the 1nterv1ews T ‘see, that each onejff
‘of you has really made guite ‘an 1mportant comment,
but éach has been abbreviated. For- example, Dave

V'talked about, and I-think it 'is he that I quoted there
#in that: sectlon, where he talked about his. experience

with the tutor. in England and he: says it. is. just.the-

'1ant1the51s of a. technlcal,-mechanlcal encounter, ‘where |

‘somecne’ presents an idea and somebody else reCelves
‘it. 5o he talked about dlalogue in that context. .
"Lillian: talked about the, what I think is the effectlve;
idlmen51on of dlalogue, the: expre551on of feelings as
Jbelng absolutely essential in" ‘dialogue, that part of
“us then is unigue.- Jean,. you “talked about mutual -

trust. And at one point you talked about eyeball~ -to-

eyeball confrontétlon. ‘And Karen talked ‘about  the’
mutual - openness to learnlng, in“dialogue your faith in’
uyourself is restored. - Marge, ‘'you said- several\thlngs

. in your .interview there, mutual. sharlng and flowing
- of 1n51ghts., Being on the same waveleng , -and then"
'mov1ng forward with a feeling of high ex%ect

atlon.,;<
So.all of you, have. given me little. snippets of this |

~and I- guess ‘it is because it ‘is maybe so- elu51ve, it T

‘is my:fault" that I haven t pushed you further on'»

i;ythese thlngs

: "fNo, it .is hlS fault and I ll tell you why. In hls"

kindness he's let us verballze and we verballze to -
‘whateveér we. felt very ébod w1th and you- should have
plnp01nted us’ an that if ‘you wanted us . to be a llttle
Vblt more artlculate."‘\, ; , SR e

Ckkkkkkkk
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;KA?EN: Real dlalogue, I find, doesn t begln untll you take-
L .that issue out in the open  and’ you\both feel free to
“really talk about it, whether it 1s going to have-
implications for either or ‘both of you .that ‘may be
hurtlng , S . \‘ :
~JEAN: - But with yourself you want a crlthue of the inter-
-+ " views in terms of didlogue. I didn't have a. dialogue
# with you. when you were d01ng ‘this. / :

L

VBASiL:':'Why?:'

- JEAN: . 'Because it was my dlssertatlon. ‘You ‘sort of let me-
o go and I went. . It~ was only towards the end that you
~sort.of started g1v1ng me a little framework and you _
- told me what you wanted and you let me go and then you
~ gave a few little guidelines and’ that was 1t. ‘So that
- is why I say it's your fault.> - S .

© BASIL: Tt is- 1nterest1ng that you would make that comment.."-
Lo ‘ _"What is the essence of dialogue?' is.a really funda-:
"mental questlon of thls whole study. , : :

JEAN:- }Because I dldn t dlalogue w1th you, I dlalogued w1th
B myself because you wanted recall and recapture. Rrght?
KAREN: | 'And a personal v1ewp01nt.-
HJEAN:3 ,;And there was no- way I could dlalogue w1th you on '

that.: I had a dlalogue in there.,
' MARGE:” It was mostly reflectlon

JEAN. ' But it ‘was great though because when 1'd make statements

’ after writing things to you and I th;nk I floored you .
~with all: the things T wrote ‘and then when you verbal-».”
"]1zed it 1t sounds dlfferent ' : : ,

Tk kkkk ok

°

i JEAN:_v.“That s the way I feel about looklng 1n51ght and what
FR RS ;,makes you.‘f o . » -
P MARGE:‘W~That is a little bit how I feel about true dlalogue.‘ A
S : ,hYou reflectlng back on that, you have:all the: feellngs,“
. you can- almost relive. every bit of 1t.. And I think -
~when there is’ true ‘dialogue that meets a problem, ' -
1dent1f1es 1t, works it through and there; 1s a freelng,
every ‘time you- think of that moment: you are free that
..much more. Every time you: ‘think of Lillian teachlng
you .and ‘the: ‘way . .she taught there is: somethlng of. a-
meta—content‘ -about that ‘kind of dlalogue or. that
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: MARGE: ’vor that kind of 1nterpersonal relatlonshlp that can
(Con'd) be relived over and over. agaln. And I think that
.~ is the ‘heart' and the essence of true dialogue. That

it can be relived over and. over again.. It can v
enter our llves and feed us over and over again. '

JEAN: So then you could ‘ekxamine from that point of view when
' ’ you do have succe%s with your consulting work, that
that same process 1s worklng w1th the people that you
- work w1th : , :
- MARGE: And 1t makes you 51t7back
' . the wrong thlngs. ‘

nd thiﬂk‘tob;_when~yourdo.

N
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