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ABSTRACT

r

* This study of classroom writing episodes investicated the writing
| . task. the written product, tne response toyéhe written product and the
congruence of.understanding of tnese elements Qefween teacnersiand
studentsy The writingjepisodes'were observed and recorded from their
initiation to their conclusion in suburban schools in each of three
ciassrooms at the grade six 1eve1 Two students who were perceived by
their teachers to be able'writers were focused upon in each writing
episode. Interviews were held with the teachers relating to their
intentions for the writing episode and their understanding for the
‘writing task ‘Following the writing episodes,.retrospective comments
relating .to the writing task, tne written prodqct ana”the response 1o
the written pxoducts were eTicjted from the:studentsfwith reference to
the videotapes of that perticuiar writing episode and the students’
written prodncts. Similar interviews were held with the teachers in
order te gain insight intn.their perEeptions of the Qritten prodbet ’
and the response to.the written preduct. o \\}

o The auqiotapes and videotapes of the interviews and the writing
episodes were transcribed and analyzed accordiné to their relevance to
the writing task, the written product, response to the written product
and understanding between teacher and students. The videotapes were
transcribed by utilizing a-meihod of transcription that parallelled
spoken ianguage and observed behavior over time, providing a writteﬁ

Y

record of the writing episodes. !

The:teacher-sponsored writing tasks were pedagogical requirement

“intended to extend the students’ techniques and competencies in writing.

!‘



No audience beyond that of the developed c]assroom writing communjty of
teacher and peers was intended for the wr1tten products: The profound
influence of the teacher upon the students was evident in the directions
taken by the students 1n wr1t1nq deve]opment‘and‘in'the presentation of
‘the final form of. the written product ' . /

“Observed response to the wr1t1nd in process and td.the comp]eted
written. Droducts, given by teachers and peers, was intended to improve
«and extend competencies inwriting.

In addition to determﬁning'the cdngruenCy of understanding between
teacher and student 1in re]at1on to the wr1t1ng tasks and subseqdent
wr1tten Droducts, the latter were abpraised to determine ‘whether the
characteristics and qua]ity of the writing were in keeping with the writ-
ing of students at this age level as determined by recent research
f1nd1nqs For that purpose,vthe written products of the six chosen
writers were appraised on the basis of ;ty]istic, affective, cognitive
-and moral measures developed by Wilkinson et al. (1980). .

There were essential congruencies of understanding‘between teachers
and students in elements of instruction in writing. An implicit under-
standtng shared between teacher and students had been.buiit up over time
in the classroom. Through an awareness of this tmp]icit understanding,
teachers might become more effective instructors. Researchers might also

consider these implicit understandings before undertaking classroom

_research.

i
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Chapter I

INTRODUCTION AND STATEMENT OF THE PROBLEM

'

Life in classrooms is Tike no other phase of existence. Vygotsky -

" (1962) suggested that if children at certain ages were not school-children,
the way they think would be changed (p.82-87). A most interesting ele-
ment of classroom 1ife js_the relationship between teacher and students,
and the understandings they develop in working together over the course

of a school year. C]assroom Tife is immediate and ephemeral. Few studies
have used the recent availability of media methodo1ogy to substant1ate
episodes of c1assroom life. Reported research of in-classroom episodes

of any kind has been minimal. . ..

‘ Classroom writing epispdes are a fascinatinglinteraction of children
and teachers learning and writing and teaching. Children db not gener-
ally ente} school wfth well-developed .competencies in writing. It is ex-
pected that the school will develop the child's writing. Each classroom
setting, each episode, s unique. Although there has been rising 1nterest
in ch1]dren s writing, involving both educators and the general public,
there has been Tlittle basis for a common knowledge of c]aésroom writing.
The c]assfoom settings created by teachers and students in 1982 are véry
different from those remembered by people one generation or older than
present-day students. A va]fd description of classroom writing episodes
is needed, especially at a time when children's writing abjlities and
‘educator's teaching methods are being questioned.

The sma]].number of stud?es of classroom writing has isolated the
classroom research that did exist ejther until a larger amount of re-

search has been amassed, or until the research has reached those teachers



L}

able to meas&rg it a@@jnst their cwn éxne;ieake to-test it for the 'ring
of truth'. How can what ié}going on in E]éssrooms in the.area of writing
de described with va]i ity? From the observat1Qn and study of even
]1m1ted c]assroom wr1f1ng ep1sodes, valuable 1nformat1on may.be obtained.
Med1a technology has provided a viable methodo]ogy for recording
classroom ep1sodes. They are now durable beyond tpe1r day, presenting
the opportun1ty of a visual and aural récord of the ]anguage and behav1or
of c]assrooms The transcribed form of writing episodes, taken from the
record1ngs, provides another useful medium, Even though this study has
been focused upon-the understanding of the teachers and students of the

task, the written product.and the résponse, further knowledge of writing

episodes featured in this study could be deve]oped.
Problem

Theré are certain expectations of the written products of students
at the grade six level in Alberta schools. (Alberta Education, 1982).
These expectations are intended to ensure‘zzzt students completing this
final elementary grade have been moVing fbrward along their developmen-

tal continuum i- language, and have achieved the capacities necessary for

carrying on at z n “ho00l level. Perjodically, concerns have arisen
that éducatbrs Fave “zomplished a suitab]é level of writing ability
in their preparation - ‘ants. In order to answer these concerns a
more' specific exzminaz"s  ~ - ildrzn and tieir writing in classrooms is
necessary, as well as of .. “=r¢ iion between the teacher and students

in the school situation.
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Purpose of the Study

This study is intended to extend both the knowledge of children and
their writing, and the understandiné of the teacher and the student of a
writing episode, by describing what actually happened in‘the classrooms
in.the area of written express1on The research was\an endeavour to
observe and describe writing ep1sodes of grade six students in a school
situation. The intent was to examine teaéher sponsored writing in the
context of actual classroom settinos with the regular classroom teachers
and their students. Information was gathered from the teachers and the
students in each class, on the purpose}for writing, the pre-wrdting activ-
ities, the writing episode, the written product; and the response to the
. writing episode and the written productl Data collected were used to as-

certain what these.students and teachers cid during a writing ep1sode,

and the congruency of their understand1ng

Definition of Terms

o )
In this study certain terms used are defined as follois:

Grade six able writer: A grade six student Jjudged by the current language

arts teacher to be capab]e of producing written‘compositions of a
high quality in re]at1on to other grade six ch11dren s wr1tten com-

*positions (Nolan, 1978)

Stimulated recall: The Stimulating of the writer's recall of covert

~mental activity involved in the composition of a written piece by the o
viewing of a videotape recarding of the writing act (Nolan, 1978).
Discourse: This term is used in a general way to 1nd1cate the exchange

of ideas through 1anguage



Writing episode: What has occurred from the teacher sponsored initiation

of the student's wrifing to its conclusion.

Written product: What theMriter creates during the writing episode.

Response to the written product: Reactions to the written product: made

by the writer, the teacher and/or other audience.

School situation: The instructional setting where the writing took place.

Research Questions

The research questions are focused upon the writing episode.in'the
school -- the task, the written product, the response'of the teacher and

student to ‘the written product, and the relationship among these elements.

Ouestions concerning the writing task:

1. What was the nature of the writing task as.observed?
. 2.3/ What was the teachers' understanding of thevpu;pose of the task?
b/ What was the teachers' understanding of the- task in terms of the
projected audience? o
3.a/ What was the stydents' Uhderstanding of the purpose of the task?
b/ What was thé students ' understanding'of the task ini;éfms of the

projected audience?

Questions concerning the written.product:

1. What was produced?

2. How‘did the written broduct re]afe‘to,the students' understanding of
the purpose and audience of the task? .

3. :How did the writtén product re]até to the teachers' understanding of

the purpose and audience of the task?

/ . J



Questions concerning the response to the written product:

1. What was the response to the written product?
a/ What types of response were there? | .
b/ Who responded?
2. What did the teachers‘sfﬁte was intended by theAresponse?

3. What did the students state was understood of the respoﬁée?

Design of the Study

Two grade six students and their classroom teacher in each of thfee
classrooms were the subjects of the stud;. Three'teachef—sponsored wri-
ting episodes were observed and recorded from their initiation to their
conclusion. Each Writing'episode took place within the regularly sche-
duled language arts timetable of the c]a§sroom. The episodes were
observed ana recqrded over four to ten schoo] day§ in each classroom.

The study arid methodology were piloted in similar c]assroomé.. A1l teachers

were volunteers. Selection of the students was made by each classroom

teacher on the basis of her perception of those students as ab]e_writers;

Significance of tha Study

Limited research has investigatedbteacherg and students engaged in
a writing episode in the school situation. This study examined the con-
gruence of the uhderstanding between the teacher and the students of the
-writing tésk; the written product and the response to- the written product.
In examining these areas; the context of writihg in thé classroom setting
was maintained. The main intent of the study was to exfend knowledge .of

children's writing as follows:

1. Previous research in children's writing has examined the writing

%



pose

C |

- ,

processes and the written product of grade six students in a schosl

situatien but out of the regular classroom. (No]an,']978;'Golub;

1967). This study placed in the regular classroom js intended to en-

large the describtivevknow]edge'of writing at the same .Tevel

taining the classroom context.
Knowledge is also extended of ‘the congruency of the understanding -
between teacher and students during a writing episode.

A rationale for the method of classroom observation using yideo

and audiotaping is obtained.

Limitations of the Study -

The following limitations to this study are noted:

There was small number of subiects.

A single, unique writing episode was described from each classkoom.
There was the addition of hesearcher and.recording equibment to the

classroom.

. ' : ' , } N '
“The study was Timited to three main aspects of the writing episodes,

‘namely: the task, the product, and the response.

Overview

Chapter II centains a2 review of the literature related to the pur-

of the present study.

’

Chapter III details the research design .of the study. The schools,

teachers and student;_are described. The pi1ot study methodology, pro-

cedure and data analysis are exp]ained

Chapter IV presents the T’rA1ngs from the ana]ys1s of the data

Chapter V contains a brief summary of the Study, the main conclusions,



recommendations for further research and implications for writing

episodes in classrooms. : x -

e



Chapter 11
BACKGROUND TO THE STUDY
This chapter provides a revi: ofwthe literature and reported
research findings concerned,with children's. written language, the

instruction and outcome of writing in the c]assroom, and the methodology

|
possible for res@arch in children's wr1t1ng. \ \

The Written Lariguage of CKildren

A In order to study the wr1ttén ]anguage of ch1]dren, the development
that ch1]dren man1fest in wr1tten language is examined, as well as the

processes that ch11dnen emp]oy in order to write.

" Development of Written Language
_ ) :

Compar1sons have often been made - between writing and speaking, the

expressive facets of Tanguage A]] facetsxof chiidren's 1anguage are
considered to show growth along a continuum' 1he deve]opmenta] nature
of children's ]anguage has been affirmed by theor1sts and researchers
“such as Piaget (1926 1959, 1977) Vygotsky (1962), %nd Bruner (1960,

e
e
. 1962, 1966), whose 1nterest in children and the1r deve]opment in
, N
. language has gréat1y 1nf1uenced subsequent 11terature and stud1es of

ch11dren The deve]opmenta] nature of oral 1anguage has been deta1]ed |
by study1ng chlldren in their earllest months and years (Be]]ug1 & Brown,
1964 ; Brown, 19733 Cazden, 1972; Chomsky, 1969; Hﬁ]]wday, 1975; Loban,
1963; PfTaum,v]9Z4; Weir, ]962)7 Accordtng'to Wilkinson, Barnsley,

Hanna and Swan (1979), o C ,



There are clearly differences between the

Tanguage of (say) a one year old, a five year

old and a ten year old. Development obviously = _

takes place, but does not take -place obviously‘(D- 59).

~ Although what is known about writingwas a developmental processlis
1im1tedfwrecent1y some insight has been gaihed info the emerging writing
behaviors of chi]dfen during the pre-school years. A study by Clay (1975)
showed that very early overt behaviorslin'children, such as marking on
paper, are‘conhected with early attempts at ]ettering, word copying and
then writing to make meaning. While the developmental nqture of this
early behavior has been emphasized, a common factor in the‘ baékground
¢ ~hildren who were early writens was the environment in which the child-
ren interacted mith printed words (Bissex, 1980; Clarke, 1975;ﬂChomsky,
1969; Doake, 1981). Lee and Rubin (1979)'suggested that by ﬁhe time
children begin writing, their b}a1 capabilities have reached a Stagé
approximating that of adults, and fhat environment was also important.
The child needs a background of persona] experiences, invo]vement with
oral 1angu§ge and access to Writing materials. When voung children see
adults or older ;hi]dfeh“engaged in writing, they often start to write
(p. 177). “ | |
.’Temple, Nathan and Borris (1982) Qathered examples of children's

written products and organized them from earliect scribb]ings‘to the
writing of children of school age. A theme connecting each example was
the intent-of the writer to make meaning. Several studies have examined
the writing of school éged children who are also seen to be proceeding
along a developmental continuum Megpiebee, 1978; Britton et a]:, 1975;
‘Golub, 1971; Olson, 1982; Wilkinson et al., 1979). befett (1973)
emphasized that children do not wait péssive]y to have language laid

‘upon them: the deve]opmen} of language is anhactive:process in which the
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chlld needs to interact with language to produce growth.

Vygotsky (1962);was one of the first.td recognize that, although
written language is devé]dpmental "the development of writing does not
repeat the developmental history of speak1ng" (p. 58) Ability in
. written language is dependent upon language and cognitive deve]opment

Writing was perceived by Vygotsky to be more d1ff1cu]t than oral language
in the same way that algebra is harder than arithmetic: writing is not
s%mp]y speech written down. Unlike ora1'1anguage, written language is
neither spontaneous nor immediately functional. The contextual, implied
nature of ofa] language is 1ack1ng in written language unless it is
provided by the writer for an audience, which would presuppose the writer's
awareness of a context. "In written speech we are obliged to create the
situation, to represent it to ourselves" (Vygotsky, 1962, p.. 99).

The creation of the situation allows the maturing writer to go
beyond the prosa1c functions of Tanguage to more 1mag1nat1ve funct1ons
Britton (1970) categor1zed three functions of language: transactional,
expressive and poetic. He considered that the expressive function is
“the first to develop in both spoken and written language. It is typified
by i{s informality and the assumption of a shared context. Trensactional
tanguage is the 'business' mode, language that accomplishes objective

. goals. Poetic language develops as #ne:chi1d becomes aware of the

artistic possibilities of language. If also %oves dnadually toward the
affective realm. Britton contended that the beginning nndting of‘cnildren
s expressive and resembles 'talk written down'. He also maintained

that té]king Before writind would clarify the jdeas for writing in any
mode, and that it was helpful to initially discuss experiences and thoughts

and to ask questions.
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The deve]opment of writing fs linked inextricably to the development
of the other facets of lanouage. Loban (1976,‘£§80) studied the language
devefopment’of children over many years. He found that children who
achieved highly in'oné language areé tended to achieve highly in the other

language areas, which suggests the possible 1nterre]étion of cpgnitive

processes in the deve]opmént of Tanguage. . S~

 The Writing Process

Writing involves and evokes a complex range of variables: what a v

writer thinkg and does in order to write is called the writing process.
Donaldson (1978) suggested that one of the benefits of thé printed word
may be its contribution to the development of the person‘contemplating
thatbwritten word. She wrbte: | |

Those very features of the writfén word that

encourage awareness of language may also encourage

awareness of .one's own thinking and be relevant

to the development of intellectual self-control -

i(p. 97). : |

Britton;;Bﬁrgess, Mértin, McLeod and Roseh (1975) identified

several stages }n the writing process. The %irst stage, "conception'
répresents a cognitive selection of topic during which tﬁe writer r_cog-
nizes the task; decides upon level of involvement, searches in memory
“for relevancies, and comes.to terms‘with what is expected. During the |
next stage, "incubation", thoughts are organiéed and tHE ﬁrfting is thought
‘about} This stagé could run parallel with the act of writing. The next
' stage,'”productibn”, is considgred to.be the most diffjcu}t to study
becauée, as Brifton et al. (1975) point out, "the wkipgf/ﬁay be nearer,

psychologically, to his eventual reader than he is to someone sitting

beside him" (pp. 22-32).

11
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Other studies have tried to estéb1ish the nature of writing processes
(Applebee, 1981; Brozick, 1977; Cooper, 1975; Emig;‘1978). vAn early
study by Emig (1971) described théfwriting processes observed in twelfth
grade students. In?an attempt to éain insight into the writing process,
Emig encouraged the students to verbaTize‘thejr cognitive processing
while composing. This st one of the first studies to focus upon the
process of writiﬁg rather than the product of writing. Young writers
engaged in the process ﬁf writing were observed and studied by Graves
(1973, 1975) and Nolan (1978). Graves concluded that indivjdua]s differ
in the approaches to writing. He wrote:

Children write for unique reasons, emb]oy highly
individual coping stategies and view writing in

ways peculiar to their own person...the writing
process is as variable .and unique as the individual's
personality (Graves, 1975).

tInﬂa study that attempted to examine writing procegses dis-
played by able grade six writers while they were writing, Nolan (1978)
identified forty three facets of composing referred to by his students
as they reflected and verba]iied abbut thelr wrjting. Students were
"thinking ahead", "thinking back", and hthinking spontaneously” while
they decided what to write, how to write it -and"what it is like" (p. 55).
Composing, it appéars,fs a highly complex cognitive process and this. 1n‘
turn,‘is but one facet of the writing process itself, which appears to .
be an e]aborate cognitive endeavor. Awareness of the development of
written 1angdage and the writing processes employed in writing merits

thoughtful study by educators engaged in writing instruction in the

c]assroom,'

t
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Writing in the Classroom

The Alberta Education Elementary Language Arts Curriculum Guide

(1982) proposes a commitment by teachers to principles ré]ating to the
nature of language, language learning and chi]dreh's language development.
It acknowledges the ”interre]étedness of the processes»df listening,
speaking, reading, writing and viewing" (p. 2). It suggests also thét
the student can learn through writing to c1ar1fy thought, emotion and
experience; writing may also be used to share ideas and experiences with
others. gndeed, wrfting in the)classroom is considered integral to the’
language arts.‘ For most children, their writing, their reasons for
writing and their Tearning abbut‘writing are connected with the classroom.
Rosen and Rosen (1973) stated that:

.Whatever doubts may be expressed aboﬁt the

curriculum, no one questions that writing should

be taught in school (p. 85.). '

Before examining what has been reported concerning writing instruction,
however, conéideration will be given to the setting for children's writing, -
the ways in which children learn to wfite, and how'chi]dren develop

a sensitivity for an intended audience.

The Classroom Setting

The classroom setting for language is created through the ihteractioh
of teacher and students in the environment of their classroom. Rosen
and Rosen (1973) have p?EEB%éd that.the whole school setting should be
recognized asia context for language: |
For it is the particular kind of shared
environment created by all those who work

together in a school...It is difficult to pin
down and analyze this all-pervasive meaning



of a school... But schools declare themselves
as surely as people do (p. 27)

Similarly, Barnes (1976) discussed the "hidden curriculum" that was
implicitly understood by the students and learned from the words, lessons
and attitudes of teachers as well as from the atmosphere and expectations
of the school. While in many cases a classroom setting -can Se descr%bed
in terms of its physical properties--so many desks, the physical classroom
plan, what is valued and“displayed--the most 1mportént factor is the
kind of value set upon bhi]dren, their thoughts and the opportunity given
them to continue to make sense of the world. Barnes used transcriptions
L.of writing segments in orde( to illustrate how a teacher can engender a
classroom setting where th{s valuing could take place.- Transcriptiohs
such as‘these deserve attention in any study of children's writing in a
classroom setting. The phrase 'life in\c1assroom§ would place the
emphasis on fhe 1iv rz interaction of peonle rather than upon an imposed
éurticulum. According to Silberman (1973): |

Schools can be hﬁmane and still educate well.

They can be genuinely concerned with gaiety -and
Joy-and individual growth and fulfilment without
sacrificing concern for intellectual discipline
and development. They can be simultaneously
child-centered and subject- or knowledge-centered.
They can stress esthetic and moral values without
weakening the three R's (p. 208). '

In a study of children and classroom settings intended to be used

as a model for schools, Mallet and Newsome (1975) described the context

of writing, emphasizing the learning process and the functions of writing.

They reported that: .

The gap between living and learning is narrow
here and whatever new learning occurs, sanctions
the ordinary way of approaching events and en-
courages faithfulness to one's own experience .
and knowledge (pp. 21-22).



Classrooms, classroom procedures and classrooms language have also
been described by writers such as Cazden (19}2), Dillon and Searle (1981),
Graves (1978), Platt (1979) and Vinge (1978). ‘Lundsteen (1976) expressed
‘ideas concern1ng the 1nf1uence of the child's c]assroom setting by N
suggesting that there are two environments for wn1t1ng, the physical one
with opoortun1t1es and stimulation for wr1t1ng, and the human environment
with 1nteract1on taking place in the c]assroom For the human environment
to be fully utilized, the human resources present jn the classroom need
to be drawn out. As Moffett and Wagner (1976) emphasizedlinAtheir

student-centred landuage arts curriculum, it is important to consider

writing activities that promote integration, interaction and individualism.

Learning How to Write

The idea of learnthg about how children write has led researchers
into the classroom in order to observe young children at(@ork. After
Graves (1973), for examp1e; went into classrooms to observe children
writing,'he reached the following four conc¢lusions concerning factors

that influence writing:

1. The 1earning environment: 'Graves'found that informal environ-

hents gave the child more freedom to choose. Children wrote well w1thout

assigned tasks and w1thout supervision and external motivation.
»
2. Sex differences At the time of Gfaves'»study sex differences

in writing assumed more importance than .at the present time. The girls
. produced more wr1t1n0 and emphas1zed cognitive aspects of being a good
writer. The boys' wr1t1ng featured more extended territory and for
them -'good writing' 1nc1uded an emphas1s,on the mechanical skills of

3

writing.

15
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3. Deve]opmenta1‘factors Writers were described as "reactive" or
"reflexive". Reactive writers were children who showed, through their
actions while writing and through .an aralysis of their;product, that
they were less able to use controlled cognitive processes to regulate
their behav%or; Ref]exi?e writers were observed to be involved in the
'process of writing at a different level. Thesé were the thinkers, able
to.reréad and revisé their writing appropriate]y. They showed a h%gher
level of developmerit in their characterfzqtion and in the ways they
valued wkiting. |

4. The writing process  Graves affirmed that children wére'highlyi

individual in the ways they coped with writing and in the reasons for
writing.
1N . _ ~ .
Throughout the literature on children's writing it is emphasized
that children need opportunity to write. Graves (1978), Moffett (1981),
Rosen and Rosen (1973), Searle (1978) and Smith (1982) have all em-

bhésized that children learn to write by writing.

w

'>Deve]oping Sensitivity to Audience

Britton (1975) considered that the development of a sensitivity to

audience was an important.dimension of writing ability, characterized

by:

the growth of 'a_sepse of audience, the growth

of the ability to make adjustments and choices

in writing which take account of the audience

for whom the writing is intended (p. 58) »
Moffett (1968) suggested that writing distanced and decontextualized
the possible immediacy of communication between the message sender

and the message receiver. Increasing distance increased demands
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placed upon the wr1ter in the areas of vocabulary, sty]e allusion and

rhetoric, which Shi had to be geared to the intended audience.

A two yeér study of classroom writing, led by Graves (1978, 1981),
created a body oWwledge about children's writing and the development
of sensitivity to amjaudience for their writing. Calkins (1980),.'a major
research assistant t e study, described how chi]dreh“'come to know'
about an audience for their writing. She suggested that the emérgence
of writjng cbnventiéns is an ind%cation that chi]dren are learning that
' thelr writing is "an entity which exists after the writing process is
finished" (p. 210). Caikins also proposed that the developing sense
Jof audience is obsehvab1e in the written pfoduct and in the congruence
of the styles and topics chosen by thé children. In addition, Calkins

listed behavib}s that indicate a deve]%Pjhg sénéelof audience; that is, °
wahting the paper to be legible; choosing topics based on audience; being
concerned with corrections and‘conventions; anticipating audiénce responses ;

using popular téchniques; anticipating audience needs and looking back

on the writing.

Types of Audience
—t

Britton (1970) pointed out that written language 1is .decohtextual-
ized. Writers are communicating with distant listeners who have none of
the.clues-offered in a conversational setting‘ Further to this, Br1tton
postulated that peop]e centre upon themselves in d1scourse, and that this
{s especially true for the young child. Only over time does a child
develop the ability to see the perspective of an audience. As Moffett

(1968) stated, the child becomes increasingly able to decentre by



~would fit into this type of writing.
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distinguishing between the role of narrator and the se]f; allowing Him
to write from and for that perspective.

The concept of audience was advanced further by Rosen (1973) who
identified four types of audience, namely: self as audience; teacher
as audience; another known audience; and an unknown audience.

/1. Self as audience  The category of self as audience is considered.

to be personal writing, written for oneself. Diaries and réminder notes
\?( L el

2: TeabheerS-audience 'Teacher as audienceis the type of
writing in-which stuaents'write for their teacher. In accordance with
this idea, Smith (1982) suggested that the teaéher might more‘effectively
encouragepwriting by placing herée]f in the background as the addieﬁce
for writing and by allowing the student to perceive himself as a writer

(p. 199). Applebee (1981) pointed out that writing for the teacher can

place the teacher in the dual role of audience and expert because of the

school situation. Britton (1975) also spoke of the teacher-as an audience

for students' writing. He outlined three categories in which a teacher

could provide an audience: the teacher as an "internalized other' whose
reqdirements were impressed upon the students' awarengss; the teacher
with whom the student held a ‘particular understanding relationship'; and

thirdly, the teacher whose judgement of the written product placed him in

the position of an.'examiner'. Martin and Mulford (1981) suggested that "-\§\\\v—(

a teacher should remove herself from this examining position which would
tend to arrest a developing sense of audience, attending instead to the
>

child and the communication rather than to the lack of skills and

'surface competencies'. Furthérmore, they concluded that the stronger



a’‘child's sense\of audience becomes, the more ready the child is to
receive instruction in the conventions of presentation (p. 163).
\ ) i .

3. Another known audience Into Rosen's third category of writing

for another known audience, would be placed personal letters or; in the
school context,'writingAthat is to be.read by peers or others in the
school. Britton (1975), too, maintained that a kdqyn audience could
provide a context that would hange the written product due to the
writer's knowledge of ;be/gddience. ‘He pointed out that:

the act of writing inserts itself 1nto a

network of social relationships which will

make the writer say this or that in this way or
that or perhaps suppress this and add that (p. 59).

KnoT1 (]978) stated that children develop a sense of audience by be1d;
taught writing within an interactive classroom in which students write
for each other and respond to each other's coppositions (p. 831).
Walshe (1982) concurred withvthis idea and named this interactive on-

going classroom audience a "wrfting community" (p. 12).

4. Unknown audience Rosen's final cétegory of. an 'unknown

aud1ence is character1zed by writing produced for an aud1ence most
distant from the writer; that is, by being removed in time and space.
In school context th1s would be typified by a written product that was
placed in the schoo] Tibrary or a product that was 1ntended for pubTish-
ing beyond the schoo]

In conclusion, as pointed out by Cazden (1972) more than e'decade
ago, the teacher needs to provide d1ffer1ng types of audwence 50 that
the child if forced to consider alternative po1nts of view in order to

.~ communicate. (p 204).
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Writing Instruction in the Classroom

Q

' Accbrding to Moffetf (1968, 1979), wfiting instruction in the elass-
room needs to focus upon inner speech, baged on thought, that>intégrates
va]] discursive learning. Instructionai"emphasis hgs been placed Updn
definitions of writing that are concrete, skill or%ented and analytic
rather than cognitive. Moffett (1979) proposed a view of writing that -
would focus upon meaning, function ang authorship‘from the beginning of
writiﬁg'instruction, as fo]]ows:r
When people write, they are simultaneously drawing
letter, transcribing their inner voice, plagiarizing
concepts and .frameworks from their culture, craftin
their thoughts into language forms, and revising the
inchoate thought of their inner speech...failing to
include all is wrong (p. 278). ,
Britton (1970) turned the emphasi§ from the quantification of linguistic
structures of written products thap had typified the éaF]iesf studies of
written products towards purposeful Writing.based upon functﬁon, beeq and
meaning. Furthermore, helde—emphasized 'dummy.funs' that focused upon
'mechanical ski]]s{. Programs have since been &eve]oped that enhance a
. meaning-centered approach to writing (Graves, 1982; Lfndfors, 1980; |
: Lunasteen, 1976; Moffett, 1976). Yatvip (1979) studied programs of this
type and concluded that students 1earned‘the"mechanitél skills' of writing
equally well without an emphasis upon formal inétrdction in those areas.
The discussion that follows of writing instruction in the classroom
will focuslgp four vital areas; namely, fhe role of fHe teacher; the nature

of the writing\taggf the written product; including asseésment; and

response to the written prodduct.

20



The Role of the Teacher t A,

The teacher, as a leader in a unique social situation, pTays a very

important rd]e. In ]anguage and writing development, the teacher creates

a 1earn1ngc11mate, 1dea11y d1rect1ng attention to the ch11d S exper1ence

and moderat1ng and encounaging forms of express1on (Rosen & Rosen, 1973).

The ro]e of the teacher is that of a gu1de, extend1ng the child's in-

trinsic ab111t1es in Tanquage by prov1d1ng experwence, introducing 1de€;

and by creating 1anguage situations thax‘are purposeful, desjgned to use

Tanguage expressions to convey meaning (Alberta Education, 1982).
"~
Graves (1983) has led educators into the area of instruction in

children's writing, asserting that:

the teach1ng of writing demands" the control of
two crafts, teaching and wr1t1ng .The writer who
knows the craft of writing can't wa]k\1nto a
room and work with students unless there is some
~ understanding-of the craft of teaching. Neither
* can teachers who have not wrestled with writing
effectively teach the writer's craft (pp. 5-6).

<

Graves further recommends that teachers should come to know their ch1]d-'

‘ ren, wrwte a]ong with the ch11dren, publish wr1t1nq in the classroom,
surround the child with literature, appreciate the deve1opment of the
ch1]d in writing, and help children to 1earn the sk11ls they need, as
f they need them

- In order to create a literary environméent in.the classroom educators
have emphasized the extensive use of 1iterature (Cramer, 1978; Moffett,
1976; Stewig, 1980"Torrance,'1§¥%) Fine Titerature written for .
ch11dren and read by children or by the teacher tra1ns the children' s
minds.and ears to appreciate Titeracy language and to search for s1m1]ar

fluency, precision and cadence in, their own wr1t1ng (Stewig, 1980). .,
- : : . s )
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Graves (1983) proposed that children's writing and’ commerc1a]]y pub—

. lished works be considered together as the literature of the classroom.

Moreover, some teachers tend to introduce language labels that

are used to ta]k about writing as a part of writing instruction. ;Perhaps

this has grown out of the common instructional pract1ce of teach1ng\\\_-’//e
about subJects in that meta]anguage was perceived as a means of learn1ng

to use 1anquage. Lindfors (1980) stated that using language in this

way follows the m1sgu1ded not1on that the ability to talk about ]anguage

in specified ways influences one's ability to yse language more effect-

ively (p. 153).- Tough (1973, 1976 1977) also d1sputed the efficacy of-

-metaknowledge as a way of ‘coming- to know' 1anguage On the bas1s of

her research, Tough conc1uded that functional language in many categor1es
existed far ear11er than the ab111ty to talk about language.

The role of the teacher in written expression is wide]y acknow]edged
as one of encouraging chiidren-(Fillion;'1979- Jeffrey, 1981; Martin,
1976;'P1att 1979), especially in the area of authentic discourse (Arno]d

1982). Sm1th (1982) stated that doing the wr1t1ng oneself was ah even

: more potent experience than be1ng in an environment in wh1ch writing is

encouraged by examp]e Jeffrey (1981) considered that educators are
concerned w1th creat1ng vital writing exper1ence in effective c]assroom
pract1ces by offer1ng t1me space, choice, recognition of 1nd1v1dua]1ty .

and an accepting audience.

Writing is.usually a means of communication between people, while
\ ) . ) . )

Writing instruction also takes place 1n a social situation. The social-
izing role of the teacher ‘has beenCEERce1ved as a factor 1n writing

1nstruct1on (Barnes, 1976 Bonds, 1980; Graves, 1983 L1ndfors, 1980).
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A unique study by Clark, Florio, Elmore, Martin and Maxwell (1981) S~

dé3cr1bed classroom writing episodes and the ihteraction of teacher

ang studehts. fhe episodes were reported ethnographically with the
focus upon the teacher as the crucial instrument of“socia]ization.

ATHeir findings were related to the views of Vygotsky,(1962), in that the
1nstitut{oh of schéo] itself was ph 'ng to change the roles of the
,participantsg Further to this, Clark et al. (1987) conc]udeg that
teacher's roles were shaped by“their Eerceptions of instruction in

at.a teacher who valued children's

writing. Torrance (1974) suggested
writing would also make time for the many individual éognitive and
affective processes underlying writing. Accéptance of the child's
writing and its méaning afford valuable encourégemént té the writer.
Torrance contended: "Love them and Tet them knowlit”[(pp.»250-257).
Children tend to be willing to take the direction of the teacher as
sufficient reason for Tearning to write or ]earning‘abdut writing:

| however, a‘c{assrqom gn?iroﬁment in which respect is fostered, extends
be&ond this (Brophy & Good, 1970; Henty, 1955). Smith (1976)&Jalso
wrote of the socializing role of the teacher in writing instruction
recommending that a'teacher utilize the methods of experience, démon-
stréfion‘and 1anguage._.He further accenfuated that teachers need fo

recognize their pivotal roie in ensdring that children become writers

(Smith, 1982, p. 201).

The Nature of the Writing Task

The four featu‘es of a Writing task are? e topic of the assign-

ment, the aucience”for whom the writing task is produced, the kind of

-4
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w}iting 1nvo]ved, such as storv, exposition or letter; and the purposé
for writing (Moffett, 1982). 1In discussing the nature of the writing
task, the topic of the assignmeﬁt will be consjderedi prics for
children's writing may be placed into two general categories, those that
are teacher directed and.those that are self-directed. Frequently the
writing task has been chosen to demonstréte to the téacher how much the

child has learned of writing'jechniques and conventions. rather than as

a vehicle for meaning and Tearning within itself (Martin et al. 1974).

Although set tasks and ‘story starters' have Tong been utilized, Emig
(1971) reported students' preference for se]f initiated tasks, |
Laing (1980) conc]uded that students who chose their own topics for
writing stories wrote more effect1ve]y and more fully than when topics
were set for them by teachers. -

Langer (1984} found that there was a strong and consistent

re]at1onsh1p between background knowledge and the quality of a student's /

wr1t1ng when the topic was based upon this know]edge Moffett (1981)

dadvocated that in preference to set topics, students could write

. _ e
'spirals’' of progressive assignments expanded from areas of' the child's

chopsfhb. Graves (1983) reported that the child who wrote regularly
would write we]] and authEntica]]y in se]f—chosen areas in which the

child was perce1ved as the 'expert', and that one aﬁéﬁ/gf interest

wou]d expand to other topics for wr1t1ng

Characteristics of the Writtén Product

-

The third area of wr1t1ng instruction to be cons1dered is that of

“the wr1tten product and methods of assessing wr1tten products ~ The

»appearance and content of the written product depend gpon the

~
>

N\



expectations of the teacner, the child aé writer and author, and the
proposed audience (Moffett, 1976). Golub (%971) studied the written
produéts of school chi]dren across the grades’to seek evidence of
deye]opment taking place across the school years. Subsequently, this
led to guidelines based bn his findings and suggesting thé competencies
of students at each grade_level. According to Golub, most students at
the sixth grade level wer | ble to produce written broducts of good
quality, combining variouj\i;;;;?b 1 férms with increasingly precise
vocabulary and effective language. Gnaves (1983) contended thét the
child's written product reflects the stage of thinking when it is written,
.the task as the chf]d perceives it, and the audience for whom it is writ-
ten. In addition, he proposed that children 'publish' written products
of their caoice in the form of covered booklets.\ He believed that:

Publishing contributes strongiy foha writer's

development...serves as a specific anchor for

the future during composing...is a hardcover

record of past accomplishments...(and) con-
tributes to a sense of audience (p. 54).

Assesément of Children's Writing

Different methods of assessment have been proposed in order to /
provide descripthe measures that might be understood, applied easily,
and provide céns{Stency and vaiidity in measurement. As pointed 5ut
previously, Golub (1971) suggested that a beginning point of assessment
is knowledge of-children's deveiopment in writing and of the kinds and
amounts of writing that are representative of each age and grade.]eve}.
Other writers have suggested holistic scoring measures in order to

efficiently asséss a volume of written products. (Cooper, 1981; Cooper &

Odell, 19795 Greenhalgh & Townsend, 1981).
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Concerned with fhe lack of specific criteria available for evaluat-
ing different kinds of children's writing, Wi]kinson (1979) headed a
project intended to develop a measurement and assessment scale for
ch1]dren S written products that could a]so be usgd as a research instru-
ment. He set out to determine the major charagteristics of four types

H
of writing; namely, an autobiographical nar ative;éiﬁ account of a

; and a discussion or

process written from authority; a fictional sto
persuasion. These common writing tasks that attempted to vahy audience
and function were set fof the students by the researchers. From ;he
written products, specific categories were devised in the areas of style,
affect, cognition and morals. Since the study involved children acroes
threefage grouping;\nf\ages seven, tee and thirteen years, the role
e1éyed by growth and devefopment wés examined. ‘

‘The categories deve]oped in this study'merft consideration in any

assessment of children's writing because of their comprehensive nature,

- and because they focus not only upon cognition and 1anguage,:but also

seek to gain insight into affective and moral development in writing.

The categories are also valuable due to their extraction from an exam-
ination of features of the written products rather than being imposed

by the researchers as cStegories anticipated in the written products.

1

Response to the Written Product

This final area of writing instruction focuses upon response to the
written product. In any study of children writing in the classroom, it
may be important to observe the response given to the writing and to the

writer in order to appreciate the means by which they are encouraged,
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extended and valued (Bonds, 1980; Carter, 1983; Hall, 1981). Response
to writihg and to written products may emcompass a wide range of meaning.
extending from teacher-response through marking and grading of written
products or through comments, to‘diéplaying of 'published' materials,
to children sharing theijr written proddcts with each other (Gtaves, 1975,
1983). |

Inve%tﬁgatipn of response to students' writteh products has been
1imited»(Cooper, 1975; O}Hare, ]973;_Sear1e & Dillon, 1980). However,
Searle & Dillon (1980) categorized teachers' comment upon written
products and concluded that most comment featured the 'mechanical éki]]s'
of the writing rather than the cdntent, despite the emphasis cutrent]y
placed upon meaning-centred writing expefiences.' They suggested that a
variety of responses focusing on the meaning of the writing offered by
the teacher, peers and others would be more va]uab]e to the writer. They
further contended that not all written products need a response (p. 780).

Responses given in the form of teacher comment were investigated by
Bereiter &chardamalia (1982). They discotered that the “content]ess
prompt" such as "I see,“ or "Tell me more,about that," increased the
written output beyond the level achieved by 1nstructione to "write more."
Bonds (1980) studied the effects of teachefs' comments upon children's
written products in creative writing. Comments were found to affect
the students' self-esteem, and their fee]idgs‘ebout writing, correspond-
ing to negative or positive comments.

Gere (1982) studied student responses to the written p}oducts of
their peers and concluded that these responses were d1rected toward the

'wr1t1ng and were largely 1nformat1ve, providing d]rect1ons to the writer
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concerning the improvement of a\composition, Similarly, Hittleman (1983),
discovered that studeﬁts uti]iéed responses in order to significantly
improve and revise thé prodﬁct. These findings corroborate the views of
Moffett (1968, 1979, 1981), who has long maintained that student inter-
action be promoted as one means of improving student competencies in
language.

Lastly, different purposes for writing and different audiences for
the written product require different styles of response (Hall, 1981).
Graves (1983) proposed a System of child and teacher éonféfencing in

|
order that response be given to items of the child's own choosing.

The deve]oped wr1t1ng commun1ty of the classroom cou]d also provide a

structured setting for response to written products, a feature of F)ast

room setting that may warrant attention in ahy study of classroom hritfng.

" Methods of Research in Children's Writing

‘Since know]edge of the effectiveness of actua1—1nstructéon in»Writing &
is limited, research studies in thfs area are needed. However, before ~
attempting such a étudy, guidelines from known studies should be $6ught.
Reference to theAwrittén groduct and reliance upon fieldnotes has been
utilized by kesearchers and by teachers studying situations in their 5wn
ciassroqms for reasons of economy (Armstrong, 1980; Almy & Genishe, 1979;
Davies, 1982) In 1973, a coded system of observation and description

- of writing behav1or was devised by Graves enabling him to make accurate
f]e]dnotes of a writing ep1sode at a time when v1deo recording systems

were cumbersome. In order to view the writing behaviors, however, a

C]ose'proximity to the writer was required. .
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In a study of writing processes, Nolan (1978) ‘videotaped children
while they were writing. Fo]iowing the writing episodeﬁ,‘retroactive
comments by the writer were encouraged. One major limitation of Nolan's
study was that while fhe children were observed and v?deotaped at school,
they were removed from the classroom to a quief area rather than being,‘
videotaped in aynatura1 setting. Graves (1978, 1980) . uti]ized exténSivé
vidéotaping in ciassrooms while children We;e wrifing in order to study
many aspects of the writing processes of children and of writing 1nstﬁyct-
ion. In this long-term study, videotaping became an ongoing component
of the classroom environment. In order to receive insight into c]assl
" room procedures,_videotaping of c1assroom wrfting episodes with an |
unobtrusive operator/observer was also recommended by bavies,.(1982),
Mallett and Newsome, (1975), and Torbe, (1976). Such a procedure has
considerable merft in any study of classroom writing episodes. It
should be possible to design a study within tre normal classroom situat-

. B “ s - B Y
' ion, minimizing video-taping as a inhibiting factor.

Summary

A review of the literature was undertaken.in'brder to gain insight
into relevant theory and reported research findings re]ated to ch1]dren 3
wr1t1ng in the classroom. Spec1f1c atteqt1on was given to the develop-
mental characteristics of chi]dren’s’written language. Résearch into |
writing in the classroom setting was overviewed with reference to
]éarning how to write and'the importance of the audience for writing. -
Writing instruction in the classroom was focﬁsed upon, inc]Uding the
role 5f the teacher, the nature of the writing task, characteristics aﬁd

assessment of the written product, and response to the written product
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Lastly, possible guidelines toward methods of research to be used in
- @ study of classroom wr1t1ng episodes were overviewed.

This backoround to the study makes way for the next chapter
concerned with the design of the study, a method of analysis and an

interpretation of data.



Chapter 111
THE DESIGN OF THE STUDY

This chapter provides a déscription of the design of the study, the
selection of teacher and student participants, the procedure used for

data collection and the analysis of data.
Design

A Profile of School Setting

3

The three schools were located in different éuburban school divis-
johs in central A]berfa. Each school had either two or three classrooms
of Grade Six students with up to 26 studen;; in the classes. Each school
was located in a re]at1ve]y new]y developed area akd each had some stu- -

dents being bussed in to the school from neighbouring rura] areas.

Teacher Vo]unteers

The three feachers voluntarily participating in this study were ex-
'periencéd classroom teachers éurrent]y teaching Grade Six students. Al}
the teachers had taught for at least the previous three yeafs and had

completed some graduate courses in Education.

1

Pilot Studx

The research techniques of v1deotape recording, audiotape recording
and teacher and student interviews, were p1]oted in the c]assroom of a
Grade Six teacher, also a vo]unteer to the study, who was v1s1ted dur1ng
a writing episode over a one week per1od. The school was one of ‘the
sdburban schools used in the main study. The purposes of the pilot

study were:

31 ;
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1.  To examine the suitability of the video and audio- taping method— .
ology.

2. To give an indication of the time required forea.writing episode.

3. To determine a feasible échedu]e of iﬁterviews

~ 4. To obtain a sample of written products and to determ1ne a su1tab]e
descr1pt1ve measure for the purpose of this research.
The results of the pilot study indicated that:

1.  The methodo1dgy appeared to be suitable.

f/w\
2. A writing episode could extend ovey one week,

3. A feasible schedu]e\of interviews could be arranged with the teach-
er and students that fitted into the writing episode and also the
.school timetable. | |

4. A system of analysis of the'written product using a descriptive
agenda was suitable for the purpose of this research.

In addition, it was found that all the students in the classroom
were familiar with the operation of videotape equipment ;n a school ‘ \
setting. Furthermore, the students kocused upon in the pilot study had
not been aware that they, in particular, had been in the eye of the

camera. Finally, neither the addition of the videotaping equipment nor

of the researcher were a cause of disruption in the classroom.

Teacher Choice of Writing Episode

The teachers participating in the study were asked to jdentify a
writing episode within the framework of the regU]ar]y.schedu1ed language
arts timetable. The choice of the writing episbde, the timetabling, the
task, including the purpose and audience for the task, the content and

form of the written product, and the response to, the writing episode
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‘\‘\\
were entirely at the discretion of the teacher and the students in
>

the class.

Selection of Students:

Each teacher was asked to identify students whom she considered to
be able writers. When the teacher indicated more than two students in
the class, two were chosen on the basis of the seating arrangement that

was most convenient for videotaping.
Procedure

After permission was’ q1ven by the school divisions, a ser1es-of
te]ephone ca]]s was initiated to teachers and their principals.” Some
1nterv1ews were held in order to request teachers to volunteer for the
study. Subsequently, interviews wefe held with the teachers who were
prepared to volunteer and with their priﬁcipa]s in 6rder to receive
permission for the gtudy, to explain and coordinate the use of the

videotape recording equipment, and to arrange a schedule of visits,

Collection of Data

Data were collected in the following manner:
1. Teachers were selected on a voluntary basis and informed of the
general nature of the study.
2. AA]] interviews with the teachers and students were audiotaped ;hd
transcribed.
3. Thejteacherlwas interviewed concerning:
a/ the choice of student,
b/ ‘the general timetabling of language arts in thz ¢ 1\>room.

c/ the time of this part1cu1ar wr1t1ng episode,



d) the purpose of the writing episode, and
e/ the teaeher's understandifg of the wfitina episode.

4, Pertinent language arts lessons des1gnated by the teacher were
videotaped in order to follow each writing ep1sode from its 1n1t1—‘
ation to its conclusion, Two able writers were focused upon in
-each writing episode. &

5. Field notes were made on each writing episode.

6. The written products were collected and duplicated.

7. Responses to the written product were observed and recorded.

8. The teachers and their students were 1nterv1ewed concern1ng the
writing episode and responses while viewing the v1deotape and the
written product for reference. |

9. The written product was assessed descriptively.

Videotaping of'the Writing Episode

The writing episodesvwere videotaped using a Panasonic Video Cas-
sette Recorder (VCR) with 1/2" videocassettes of 60 minute and 120 min-
ute duration. A1l equipment, the VCR, videocassettes, an 8" television
mpitor, the microphone and extensions as well as two portable audio
tape cassette recorders and tape cassettes were organised on a four foot
high guerney. The video camera on a wheeled tripod usually remained
adjacent to the other equipment: With a small stool for the operator
of the equipment, the amount of classroom space taken was approximafe]y
. One square metre. AI] monitors and.equipment controls wer = consistently

urned away from the students and teacher. The equipment remained in
the cTassroom for the duration of the writing episode. Each episode

was filmed with a separate set of videocassettes.

~

34
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Audiotaping the Writing Episode and Interviews

Wheh a clear sound (as indicated on the audio Tevel monitdr of the
~ VCR) was not ohtainabTe with.the VCR dug to clessroom sound or student
and teacher hobiiit}, audiotape'equipment was p]aced strategically
around the classroom and unobtrusively operated continuously from the \-sf(
beginning of the reqularly scheduled language arts lesson unt11 after -
t its conclusion. Add1t1ona1 audiotaping was necessar; only tw1ce
Audiotaping of the 1nterv1ews took p]ace in the cTassroom the
library, or a common work area in each school. The 1nterv1ews for each

episode were recorded with separate sets’ of aud1ocassettes for each

1nd1v1dua]

Analysis of Data

The data were ana]yied with reference to the guestions posed in
Chapter I which focused upon the wr1t1nq ep1sode in the school, the task,
the wr1tten product, the response to the written product, and the re]a-
tionship among those elements.

~ Throughout this study, first initials were used fo.designate the
teachers end etudents; in some instances initials were changed for pur-

poses of confidentiality.

Transcription of Videotapes

The videotapes were co]or-coded according to episode.
« A1l v1deotapes were viewed at least four times by the researcher.
Uned1ted segments of ]anguage and behavior that were indicative of the
studies were also v1ewed by the advisors to the study. - Each v1deotape

was transcribed, prov1d1ng a written record of each writing ep1sode from



its initiation to its conclusion. The language from the.videotapes was
transcrwbed and the behavior was noted according to the count of time
e]apsed on the v1deotape as we]] as by the peop]e viewed on the video- .
tape. The students and teachers on the v1deotape were 1dent1f1ed by
their initials unly. The total amount of time taken to record the

episodes on videotape cassette Lape was'900 minutes.

Transcription of Audiotapes

A1l audiotapes were simi]ar]y listeRed to at 1east-four't1mes by
the researcher./ Advisors'to the study also listened to unedited selec-
tions trom each episode. The audiotapes From each episode were color-
coded. Transcriptions were made of the recordings which were co]1ated

~according to the tape number, teacher, and audio counter number as well

as by the initials of people identified on the tape. . A
. o . - ' \fr

Analysis. of Tapes

- The -language 7 - the audiotapes and videotapes was transcribed
'according to the day of the writing episode, the epfsode, time counter
and individual. A parallel record was made of the observable behavior
on the videotapes such as movement, use of chalkboards, and use of
materials that corresponded tq, the 1anquage\and the time counter.

In order to ma1nta1n the accuracy of the study, the audio-
transcriptions from each individual, pertaining to the questions posed,
were used in their entirety in the re]euant sections of the body' of
this study. RepetitiOns were'removed from the transcriptions in order
to provide clarity in understanding. The single planned omission was
the name of a school when it occurred. S1m11ar]y, for the purpose of

substant1at1on, the transcriptions of the videotapes are presented in

36



=

their entirety in the appendices ¢

The transcribed data from the videotapes:were collated according

| to the questions posed in this study that pertained to the writing

task, including the purpose and the audience for the task, the written

37

product, and the response to the written product. There was'a'separate, N

selection of 1aK§uage and behavior transcriptions from each writing

'episode as well as field notes and diagrams.

The transcripttons of the'audiotapes of the interviews with each
teacher and student were arranged according to the individual and the
writing episode. The indfﬁidual transcriptions were considered and
c1assif1ed according'to their pertinence to the areas of the auestions
concerning the wrtting task, the written product, and the response to

the written product.

A description of-the classroom setting was contructed from the

field notes, diagrams, and the pertinent v1sua] sections of the video-

~tapes. The description of the writing task was simd]ar]y constructed

by utilizing ‘relevant transcriptions from the audio and videotapes.

The sections pertaining to the teachers' and students' understandings

were conStructed around the’ verba] statements of the teachers ‘and

students. Interpretat1on by the researcher in these sect1ons was

lTimited to the stated understandings.

Analysis of the Written Product - S

Each. wr1tten product from the wr1t1ng ep1sodes was 1dent1f1ed by

the initials of the teacher and the student who had been focused upon.

Any evaluation wr1tten by the teacher was -also 1dent1f1ed by the initi-.

als of the teacher and the student

-

-~
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- The written products were analyzed according to a‘descriptive
scale. Having considered the categories of assessment of writing
abilities devised by Wilkinson et al. (1979, 1980). those categories-
were utilized in this study. Use.of the categorizeﬂ scale af neasure-
ment, devised for.Fesearchers, enables one to make an anaTysis of de-
taf]s of:written work from four different standpeints (p. 62). The
comprehensive nature of the scale also makes it a.suitable instrumenﬁ
for the analysis of written products resulting from~differing tasks.
Within each cate§ory of stylistic, affectivé§~4xggjj#ve and moral

measures, items to be measured are 1isted as follows:

Stylistic Measures. The catégory of stylistic measures evaluates

the employment of certain varieties of language for a particular pur-

pose in a particular situation. The items to be considered are struc-.

ture and organization; syntax; verbal competence; reader awareness;

cohesion; appropriateness; and effectiveness.

Affective Measures. This category concearns growth in the area of

emotions. The items deve]oped in the affective categony are awareness
of self; awareness of others; awareness of environment; empathy for the

addressee; and the distinction of reality.

Cognitive Measures. The category of cognitive measures was in-

tended to evaluate the development of cognitive process as evidenced in
the written products. Deve]opment of these measures was exemplified
by the students choices of writing styles that ranged from the con-

crete Tevel -of record1ng 'what is' to the more abstract level of -

theorising. The items in the category of cognitive measures .are

_describing; interpreting; generalizing; and $peculating.

\
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Moral Measureé. The final category, moral measures, is proposed

as a cumulative stage model in which more mature fdrms-of Jjudgement
: build upon earlier forms. The items in this category concern the
Judging of sé]f and others by physical characteristics; in terms_of
punishments and reygrds; according to status and power; in terms of
conventional norms and rules; in terms of intention or motive; in
terms of abstract universal concepts; and 1ast1y Jjudgement in terms

of a persona11y developed value system.

Summarx

N Chapter III has presented a description: of the setting of schools,

of the teachgrs and of the students participating in this Study. A

-

brief description . was given of the pilot study. A detailed descrip-
tion of'procedural methodology and of the media used to collect data

was p(gsented.' As well, the basis for the analysis of the data was

2

out]ined? A detailed analysis of the-writing episodes is presented

in Chapter IV.

S
N



Chapter iV

OESCRIPTION AND ANALYSIS OF DATA

This chéﬁter provides a deécfiption and analysis of the classroom
writing episodes. The writing task, the written.product and the res-
' ponse to the written product are examined in the writing episodes in
the contéxt of each classroom seéting._ Three sections of the chapter
pertain to the three writing episodes, while a fourth section contains
a describtion and analysis of fhe data pertinent to all three writing
episodes. In order to broteﬁt the confidehtia]ity of the teachers/and
students, only first initials havg been used for identification of
each 1qd1vidua].'

WRITING EPISODE 1

The Classroom Setting

In the first writing episode, the teacher was Mrs. N who taught a
_c{ass-of 26 students. A diagram of the classroom is givén‘in ofder to
facilitate undegstanding of the wrfting episode. (Figure 1). N

The classroom arrangement had the desks placed into a three-sided
| shape. The position of the désks, and particularly of the two students
focused upon and the teacher's desk, is shown in Figure 1. Many
pieces of the students' writing from within the Tanguage arts program"
were displayed in fhe c1assrobm,-whi1e an exhibit of poetry and illus-
tratibn was in the hé]] adjacent to fhe classroom. Displays relating
to scienceland art in the classroom were accompaniéd by explanations,
comparisons and diagrams written and produced by the students, e.g. the

human eye was compared with a photographic lens and the students had
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produced mounted- photographic portraits.

In an interview Mrs. N. epoke of the writing component of the lan-
guage arts program. She discussed the amount of writing done by her stu-
dents and of the use of language across the curriculum:

"My students do a lot of writing, they write with
just about every assignment ... I have a concern

to be responsive to natural history and science

and my students write and use writing across the
curriculum, not only within the language arts time-
table."

Mrs. N also outlined the language program in her classroom within the

context of the ]ahguage policy of the school:
' "The school policy is to emphas1ze‘11terature and
the fine arts. It's built upon in every grade, so
that by grade six my students have been exposed to
a lot and have learned a Tot."

The Writing Task

The writing task that was observed and recorded in this classroom
i%s a further extension of this teacher s writing program in 1anguace
arts w1th reference across the curricu]um.to ecology. The transcrithon
of this~writing episode may be found in Appendix 1. The students had
read, planned and presented a play, based onbecologica1 responsibility,
to the younger students in the school. The play had been adapted from
the book, The lorax, byADr. Seuss. The film of The Lorax was also
shown to the grade six c1ass, and there was a discussion of ecology and
" personal responsibility.
| Fo11ow1n§ these activities the writing task, "a letter to Mother
Nature’, was introduced to the students With the use of the chalkboard,

the teacher gu1ded the students in a discussion of ecological concerns,

- making reference to The Lorax. Then, in reference to the caption written

42
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upon a picture cartoon calendar, Mrs. N asked the class:

"Mother Nature, what does that mean? ... is, there
anyone in the play who might be similar to Mother
Nature?" -

(Student)

"The Lorax."

Mrs. N then guided a pre-writing discussion with statements and questions

directed to the class, receiving respdnses from the students whom she

called upon. N
(Mrs. N) g
"Maybe the Lorax. Do we ever know if the Lorax is
a man or a lady? You can't really tell, can you?
.. S0 Mother Nature might be the conscience that
looks after ecology."

The teacher spoke to the students about the writing task throughout the
first of the two language arts periods:

“Now what I want you to do for a wgiting assignment.

I want you to write a note ... on/this paper ... to
Mother Nature ... These Tetters, 'they're due in on
Monday ... Do it as well as you can."

Mrs. N displayed and demonstrated the use of the,papefs.she had»prepared
for the final copy of the note. The students were expected to.work:from

a roUgh draft and to write the final copy'onvlined paber'thét had been

cut to size. The final copy was to be inserted into a small folder illus- .
~ trated with a line drawing of a nature theme that the teacher Had p%epared
so that the compTeted project would resemble a commercially produced nqte |
- card. The written product was to be handed in to the teacher for evalua-
tion. \The form of the final product was'emphASized to ;hé students. The
.raudience fof the written product was not explicitly discussed with the
class. .However, the students were familiar with.the prbéédﬁre'of dis-
playing their’i]]ustrated written products in the hallway. "This famiT;

iarity was cohfirmed bxw;he students during subsequent interviews. )
. » , ‘ , . .



A brainstorming session was held during which Mrs. N asked for res-
ponses concerning the content of the note:

"What kinds of things would you Tike to write
about?" ’

Responsés were elicited from the students, such as:
| "You could wr#te to éay thqzﬁs for the seasons."
(Mrs. N) - : ,
"It could be a thank you card. What's a different
approach you could take?"
Various replies were 1isted‘on the chalkboard, such as <.g. "a thénk you",
"apology", “comp1iment“, "a promise". |
Following a discussion of ecological concerns, the chalkboard was
used agéin by the teacher in listing éuggestions.for vocabulary that
| might be used-in the notes. Some suggestions listed were "eco]ogy”,
”environment", "balance of nature”, "energy" and “po]]ution".

The form of the letter was also diécussed:

"If you're writing a letter you put (the school)
at the top right and start 'Dear Mother Nature'."

and in hesbonse to a student's question.concérning illustration, Mrs. N
answered: |
"Well, you can do the title page. That helps you

to get a better mark."

The Teacher's Understanding of Purpose

In an interview the teacher, Mrs. N, spoke of her understanding of
/ the purpose of this writfng'task. . Her purposes seemed to be four-fold.

Firstly, she planned that this assignment would be a culmination of the
recent activities undertaken by the class:

"It will be a 'wind-up' of the work on "The Lorax'.
I. want to get the students thinking about the role
of nature and show them that it's“paraliel to the

role of the 'Oncler'.”
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Secondly, Mrs. N planned that this writing task would be a part of the
writing program in the language arts, in which the students would prac-
tice a form of letter-writing.

"This is a writing task in itself ... the students can
learn to use a letter-writing mode."

\
Thirdly, Mrs. N planned to display the written products:

"I 1ike to keep ideas about ecology in front of the
students." '

Finally, the task had alsp been planned by the teacher to be within the .

capabilities of the less able students in her class:

"I want to encourage those students with lower abil-

ity ... With this the writing is limited, I'm there
to proofread their work, and the illustration is
thére ... these students.can be participants."

The Teacher's Understanding of Audience

-The teacher's‘uhderstanding of the audience for the task was a]so'
discussed in an interview. Mrs. N intended that the audience for this
task would be the students'in,the class and people who read the display
of the written products in the ha]]wayl‘ She gpoke of.ﬁgr intentions:

“to make a display using one of the‘(cartoon)posters

with the notes around it i: he hallway. ... these

stydents produce beautiful work ... the notes will ‘

be read by the people at the school, and the students.”
This expectation of a‘schoo1;wide audience was spokén of to the students
wHen their gvau]atéd'hork was returned to them, and not at the beginning
of the episode; however, these students had regularly made hallway dis-
plays of their written products. This teacher did not state that she
herself would be a paft of the audience; but this was impTicit in her
requirement, spoken of during the writing episode, that the notés be
haﬁded in to her when completed. |

D
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The Students' Understanding of Purpose

The students chosen by Mrs. N to be focused upon in this writing
ep1sode were two g1r]s with the 1n1t1als L and T In an interview both
~students understood the:stated purpose of the task L said:

"It 's 2 note you have to write to Mother Nature."
T agreed, saying:

"Well it was a note and you had to do all the th1ngs’

right, the address, the ending, like a little letter

to Mothér Nature."
L continued with a reference to a ha]]way'display of Haiku poetry writ-
ten and illustrated by this class of students:

"But the middle part was up to you. Sometimes it's

easier to write a lot than to write a little. It's

a bit like that poem we did." -
Therefore these students both emphas1zed the correctness of the form of
the note. They understood that the wr1t1ng task was to be a note to

Mother Nature, wr1tten in the format of a letter, and the student L re-

cognized that this task required-a mode of writing that was poetic.

The Students' Understanding of Audience

The two students in the first wr1t1ng ep1sode were' interviewed fur-

. ther concerning the1r/understand1ng of the audience for the task. Firstly

they were asked to tell the interviewer what an audience was in this con-
. text. The students both responded, L said:

"It's everybody who reads it."

”>and T agreed, saying:

E:C?"It's all the people who read youh work."

For this writing task, student T understood that:

"Everybody will read it, L, and M and then Mrs. N
and at home."

s



Student L continued:

"The teacher, and the people in this class ... They
.all always read ours, you know, in the hallway."

Thus these students ‘understood that the audiedce‘for this writing task
would be the teacher, people at home, the students in the class, and any
people who read the written product when it was on display in the hall-

way, which was a familiar procedure. "

Congruency of Understandfng between Teacher and Students

The areas of understanding between the teacher, Mrs. N and'thevstu-

dents L and T in this first writing episode were as follows. .

1.  Mrs. N and the two students.therstood the stated nature of the
task which was a note to Mother Nature. |

2. Mrs. N and the students recognifed that the task reqﬁirgd a letter-
writing mode.

3. The teacher and the students understood that the ahdiencé for the -
written product was to be the students in the class and any pedp]e
who read the notes while they were on aisb1ay in the hailway. The
students stated that their teacher wouid be an audience for their

"-work, while Mré. N. made tﬁis 1mp]itit in her'fequirements for the
written produét. |
There were further areas of individual understanding of this writing
task.

1. Mrs. N uhderstood that this-task was a culmination to related work,
while the students did not state this.

. 2. Mrs. N had ConSideWed the whole class and the 1eve]s of.ability of

-all the students while L and T were céntred on their own task;

3. L spoke bf a relationship between-this task and a poetic task that:

-
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“ was not stated by ‘Mrs. N.

The Written Products

~In the first writing episode,‘the two students each produced a

rough draft and 2, & \%of notes to Mother Nature. The f{hal pro-

ducts were - wrwtten
- Wi

~illustrated fo] Y e note Fesembled a greeting card. Thus

they met the teache 1rements§ior the format. These written pro-

o
™y

ducts-were analyzed fo]ldS%ng W11k1nson s scheme of assessment The

written products from this ep1sode are found in Appendix I.

"The Written Product of Student L ,

The note written by student L was tit]ed "A Word of Thanks". This
student had used the illustration provtded by the teacher, but had added 1
a furtherui11ustration to the folder as. well as‘e]aborate 1ettering for
the title. The written product showed consideraole emphasis on the form.
The content seemed to be 1nf1uenced;by the key words noted in the prei
wrﬁtfhg brainstorming session. The draft for the note and the final

written product are found in Appendix 1.

Stylistic Measures

The form of. a note was appropriate to the task. The/organization
was ot fiye-ideas linked syhtqctica}]y as a totality. The title corres-
ponded to the last idea. L used abstraction throughout the note. Theref
was appropriate phrasing and vocabulary. Reader awareness was shown h
through the 0pen1ng sentence wh1ch gaye the reader an understanding of
the purpose. of the task. Cohes1ve.dev1ces were used to Tead a reader from

_/(

one 1dea to another; however because of the sequenc1ng of ideas these

devices were not appropr1ate to.the meaning expressed in the note.
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Affective Measures

L wrote this note in the first person as narrator and expressed a
variety of emotions: the difficulty of writing, doing her best, and an
admission of personal guilt followed by excuses. She wrote in an .empath-
. etic manner. Wilkinson stated "that the wr1t1ng to an unknown or unen-
'v1sag:d addressee w1TT be poor in qua11ty because it lacks feocus".™

(1979, p.64). L had overcome this d1ff1cu1ty well, as she had tr1ed
to make the wr1t1na readabTe with the 1nc1us1on of some apt.and memor-

o

-able phrases which persona]wzed Mother Nature: "If 1f wasn't ‘for you,
o » . AN

nature, 1 wouldn't be here right now", and "Thanks, you've .gone all the

way ,for us and the environment".

Cognitive Measures

L's note did not show a logical ‘sequence. She had one interpret-
ive sequence in sentences 2, 3 and 4. There was a summuation of the
whole note in the two phrases of "You've gone all the way for us and the
environment” and in "If it wasn't for you, nature, I wouldn't be here:
r1ght now" . Th1s latter phrase also showed that L was eapabTe of spec-
ulating about her own existence.

Moral Measures

~This note, in the apology and the excuses g1ven, showed awareness
and Judgment of motives. "You spend your time to organ1se it all" im-

plies a persona] va]ue for the work of others.

The Wr1tten Product of Student T

The wr1tten product of student T was titled "A Thanks" It was
wr1tten in the form of a note to Mot%er Nature. This student had copied
a part of the illustrated paoe prov1ded by the teacher as a folder

for the note, but had transferred it to her own fo]der Th1s final

~
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folder was also illustrated with a flower, and the title of the note was
elaborately drawn with large decorated 1ettering taking prominence upon
the page. The form of the note was therefore a major pari of the assign-
ment for this student. The content of the note was analyzed accord1ng to

Wilkinson's scheme of assessment as follows:

Stylistic Measures

T used a format appropriate to the task. The organization was of

seven ideas 1inked syntactically into six sentences and an exclamation.
. o

The ideas were in two groups, the first five sentences dealt with the
poor role mankind had played in nature. The last sentence and exclamation

fo]]owed a different train of thought, making a positive remark and then

saying ”thanks“ T showed verba] competence in h?r effect1ve use of a

|l

variety of sentence structures.

AffectiVe Measures

T wrote ‘the note in the first person and signed her own name.
The "we" that she used in the note 1mp]1c1t1y referred to "manking"
and the "you" referred to Mother Nature. While the note was written in

& very persona] style, it revea]ed few of T's own emotions.

Cogn1t1ve Measures

This note‘did not show a logical sequence of ijdeas. However, the
note -gave evidence of a high Tevel of cognitive processes, in that T
started her note with a-generalization "I am really sorry that we had to
step in and cause you el]qth1s troub]e" Thernext sentences maintained

SlE,
this focus of Mother Natdre s str1v1ng in spite of mank1nd S power-hungry,

destruct1ve nature. T used speculat1on in two sentences when she
~wrote ”1f we didn't have to overpower other Creatures then the ba]-

ance of nature m1ght be a b1t more even";'and "just imagine nothing
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upsetting, no garbage, euerything éleahtéﬁa beautiful". Specu]at1on was
used again in the non-sequitur “That S the way 1 think. a Tot of people .
would want nature to be". In this last sentence of her note T changed
: emphasis by introducing a viewpoint of 'I'; which revealed her personal
fee11ngs, turn1ng the 'we' or mank1nd into 'people’; and turn1ng the

you' of Mother Nature into 'nature' in general.

Moral Measures

T used a Judgment of the fault of mankind throughout the note until
d—the f1na] sentence She also judged Mother Nature to be capab]e of . do1ng
a.great job, WQs1ng the batt1e in some arees although exonerated from the
’ loss. T set down a s1tuat1on that appeared ideal to her, "no garbage,
everyth1ng c]ean and beautiful".

-The Written Product
The Students' Understanding of Purpose and- Aud1ence

Both sthdents L and T produced a piece of writing appropr1ate to
the1r understand1ng of the purpose of the task They had each written a - “;:“
“note to Mother Nature", using the conventions of letter- wr1t1ng Stu~

dent L had attempted to write using. a poetic mode.
Their understanding of audience wa9~shown in the finished product ;
,by the carefully handwr1tten final copy and by the e]aboratwon of the
illustrated covers. . The product was in an appropriate form for both Mrs.
‘ N's and other students’ eyes. L e
Both T and L had chosen a "thank you" #s the title of their assign-
ment. However, neither of them»maintained that\iocus throughout the notef
The notes both had maﬂé content devoted to apology than to tganks, al-
though both notes s1gned off with thanks to-'Mother Nature87 3 The two

»»

students sat adjacent to each other throughout the wr1t1ng ed1sode and
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'U\h,"swh1ch focused upon the two chosen ab]e writers.

o

they had spoken to each other more®than to any other students. It is pos-

sible that both students wanted to use the ideas deve]oped‘in class,

which tended to be more in the area of apology and blame. It is also pos—

K}

sible that they tried to work these Tater-ideas into their writing even ™

though they had both initially chosen to write notes of thapks.

 The Wr1tten Product ) :
The Teacher's Understandqhg of Purpose and Audienc2

In this first writing episode Mrs. N's foun purposes for the writing

task were attained by the two written products in that, firstly, *he

<o

students wrote a note in which they had to consid\r the role of nature,
"and secondly, the students used a 1etter -v. iting : ode for the1r assign-
_ment. Th1rd1y, Mrs, N S students producec notes %hat could indeed be .
used as a display of wr1t1ng Comb1ned with the cartoon toster;gthese
not-s made an attractive d1sp]ay

The wr1tten products were therefore appropr1ate for the aud1en¢e

-
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projected for them in that they held ideas related to ecology in a formft'

appropr1ate to be read by the students in the class, and the people in

~,

| the school. The funa] purpose of th1s wr1t1ng task, to encourage theA

students w1th 1ower ability, wasabeyond the scope of this research

S\:ﬁ}cﬁg ) .' L : ‘V P ! -
i S C e ReSponse to the Writing e .

bﬁesponses to the wr1t1ng observed in Mrs N‘ “c]ass were:

. Students read and d1scussed each other slwork in progress

;g2agf Mrs N responded through proofread1ng and comments to wr1t1ng A‘

T brought to her by students.

! , .

3. A classroom eva]uat1on of errors ‘was led by Mrs N with- the aid of &

Ao mmtee o L Ll e m s e

L
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sheet of a composite of errors displayed on an overhead projector.

4. A written evaluation of comments and a grade value were given to

the students by Mrs. N. o U
Ly 5. Students discugsed~§he written evaluation.
6.' The\writtenfb@oduct§LWErﬁ‘disp]ayed. Las,
o e TR IV ST
The student;zinf}ﬁﬁs“writing episode also anticipated a response
,, :%:‘ ) . . B . .
from‘thenr:p¢teq§s,v‘;‘ Q - . _ , -
The Teacher"s Intentions for the Response
A Ry S , : ‘ .o
¥ v vvln;ah?interVﬁéw Mrs. N-spoke of her intentions for the response to

of

thesé'w%jffeh products .- First1yfﬁ$§;:N,éhtidipatéd that the notes pro-
1‘!': . “ . N .

duced by the students L .and T would be of a high quality. 1In her choice

t

of students Mrs. N had said: - v - .

“They do beautffu] work ... always ... they are really e
good writers." S , , . o

Mrs._N4a1so“épok_ 0T her written response to students’ wrfting

Afor»this assignment in the"cqntextvoféger language arts program in
writing: Y ‘
“When I mark:their work, I mark it for meghanicsy .~ =«
their grammar, 'their -punctuation, their sentence struc-
ture, that kind of:thing, abdut 50% for that and spell-
< ing, all the mechanics, and the‘other 50% is for I
-+~ .guess you could call it content or appeal, so-if it's
.poetry, how appealing it-is to Tisten to or say. If it
was a story.it would be the plot and the ¢limax. of the
story. If-%f's a Tog book, it would be how accurate
an aceount, how entertaining. I mark it i% 2 parts. I
always encourage them to give a lot of art work, pic-
tures with their work." s '

For this assignment the teacher planned to usé a printed insert

dempnstrating the criteria for evaluation used for this written product.

. 4?§psé‘crit%gfa for evajuation were demonstrated to the students during a ...
" whole class,eva]uatiopéof a proje;téd composite of errors just before thé

N

v

" . ;
R S
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assignments were returned to the students. When Mrs. N returned the
"Notes to Mother Nature“, ea . stvdent received a personal evaluation ;ggn&
civing comments updn'fHELWC"“, ¢ .. aded mark, and showing how that mark$ﬁ4/
had been reached. ' . ‘ﬂﬂ*;x‘f
In summary, the 1ntent10ns for the response stated by Mrs. N and :

observed in this writing eD1sode were as follows:
1. Mrs, N responded to every wr1t1hg ass1gnment
2.  Response was perceived as information given as “feedback” to the

| students in order to give the students anaunderstandtng of standards.
3. Mrs. N provided a vocabulary and aﬁmethod‘for.the-students ;n\order

to aid in thejﬁtse]f—eva1uation.
4. Mrs. N 1ntended to show her value for the written product and to, -

keep eco]ogy in front of: the students by the display of the fin- '
ished products. R o
5. The teacher intended that there would be response to the writing
e -

-om the students in the class and from déba1e in the schoe].

[
<

Cu '
a

The Students"Understanding of the Response C:

=i

In interviews, the students L .and T spoke of their understanding of

the résponse. These students agreed that student-to-student discussions .

and response dur1ng the writing prodess were benef1c1a] to them T said:

"It's easier to write whén you can talk to someone 11ke
that.: I think you can - well, tell them what your
thoughts are and they can tell you theirs. It helps
to get an opinion when you start out, you need 1t you
know you c¢an ask -your partner "

These students seemed to pe concerned that their wr1tten products would
be correct for the teacher - ’
The studehts apprec1ated the demonstration of thé'evaluation-formT

I
o |
5P b
/
/

<~
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L said:
"When you see that you know why you get the mark, and
if you don't get someth1ng r1ght, it helps you to do
it right afterwards."
The comments Mrs. N had made concerning the content of writing dur-

ring the demonstration also helped the students. T said:

"I didn't know before why someth1ng that had spelling
mistakes and stuff could still get a really good mark."

In reference to the1r own written eva]uat1ons, L said:
"I guess it was a pretty good paper " . .,
T added: - . | S

"and 1 know now to be carefu] with 'of', I won't do
that aga1n ‘ '

Summary of Findings of Writing Episode 1 , waw

* (.
i

The first writing episode was described and anaTyzed“from its initiZ?/

B ation, when the teacher presented her students with the requ1rements and

form of writing a "Note to Mother Nature", to its conclusion, when the

teacher returned the eva1uated written products to the students. Two

_students who were able wr1ters wrote and illustrated written products that

were appropriate for their and the1r teacher S understand1ng of the task
and the audience for the task. Response was .given w1th1n the c]assroom

to the work in progress and to the completed wr1tten product by the -

teacher and students 1n the class.



WRITING EPISODE 2

The Classroom Setting

There were 25 students in Mrs. T's class, which was the setting of

the second writing episode. The transcription of this nriting épisode

may beAfound in Appendix II.

‘. ‘;.“ 3 F-‘“i’ b"‘i‘
. )'
For the duration of this wr1t1ng ep1sode, the desks in the c]assroom

were arranged facing inwards from the four sides of the room. Mrs. T S

desk was in one corner of the room, with her stoo] bes1de it. (Figure

2 ). ~Along the window wall were shelves filled with papers and books

~ that were .in conscant dse. Reference was made several times by both
teacher and studenté to previous pieces of writing Displays in the room
had to do with ]1terature and illustrations of students stories, often

~with a humd:ous theme. However, this was only one of the classroom
arrangements>that had evolved in this setting. Mrs.' T Spoke of thé u§§'

of the classroom space.

"We move the desks around as we need to for space or.
- so that some kids can work with each other."

In a later 1nterv1ew with J and K, the two students who were focused upon

in th1s setting, these classroom .arrangements were ment1oned K said:
o '~%" “You can go where you want and talk to who you want
‘ '/" .50 long as.you're working. I.like being able to sit

' “<next to people I-can work with and being able to

change aﬁoundj” -

!

Over the duhpt1on of th1§ wr1t1ng ep1sode, students formed sma]] groups
“to d1scuss ‘their wr1t1ng and wa]ked over to other students’ desks in
order to use wr1t1ng mater1aﬁs or” to exchange and read what each had

-

: wr1tten. ‘ - Lt

During an interview, Mrs. T spoke of her language arts program in

]
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i
writing:
"I am concerned about the1r level of 1nvo1vement
with language, with writing ... in some language
arts books they write only "dummy runs" ... Here

they write daily and we try to use the writing
functionally."

YTy

The Writing Task

Thebwriting task‘obserued’andtrecorded in Mrs. T's classroom concen-
trated upon the writing techn1que of. character development 1n a story
wr1t1ng assignment. A character was to be 1ntroduced into a story ;
us1ng 1mp11c1t details of character rather than exp]1c1t phys1ca1
descr1pt10n Mrs. T 1ntroduced¢the wr1t1ng task to her7 Students at
the beg1nn1ng of the episode say1ng that ' g% \

. this piece of wr1t1ng is to take about a week." -
Further 1nf0rmat1on and 1nstruct1on .was g1ven by the teacher to her stu-
dents as’ the ass1gnment progressed ¢

In the initial language arts ]esson, Mrs. T 1ntroduced the task in
-2 pre- wr1t1ng d1scuss1on with references to lvterature and the reading
of pert1nent passages 1ntroduc1ng characters, from books that she had/
previous1yfread in thetr entirety to the class. |

"Do you remember when we read The Hobbit? How th& =~
Hobbit was introduced to you -and described? Listen
again to this N ; :

»

Mrs. T read a'passage'by To]kein“introducing the Hobbit and then asked:

" "What deta11s did you learn about the Hobbit that
» . makes him“a character?"

- In receiving responsize\she asked for examp]es and elaborations and fin-
ally stated a generaltzation about the use of detai]sr

"Did the author ever say that Hobbits are Joly neople
who are lazy? But that's the 1mpress1on you get. So
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he.uses small deta11s to make you think about the
character."

Mrs. T suggested that this was a device that her students cou]d use to
makeaﬁheir character'cone alive. A further passage from literature was
reintroduced by Mrs. T:
. "Let's talk about the faun from The Lion, the Witch
.and the Wardrobe. When they first introduce the faun

they aive a very c]ear descr1pt1on I'm going to read
it." _ '

While Mrs T read the story, the students sat and listeneds >Then Mrs. T
asked the students to give examp]es from that passage where the author

’ had used details to deve]op a character With the students, Mrs. T dis-
- cussed examples of deta1]s of character1zat1on and concluded:

"It's the details in your 'story that make the character
come alive." _

"She referred to a story written by'a student who had used expiicit des-
© .criptive words to introduce a character and suggested that changctertz—
ation by details would have made the character Seem much more a]1ve

. T then modelled the writing craftlof listing details about a char-
: acter by eliciting descr1pt1ve ‘details from her class as fo]]ows

"If I. want»to have an old lady, how could I make sure :
you know she is old without ever using the word 'old'?"

The studentS»put forward many ideas- that were then 1listed on'the chalk-
board, i.e. wrinkles on her face, slouch, using a cane, poor hear1ng
The next modelled example was of a "handsome young man". Mrs. T aga1n

asked for responses, which were enthustast1ca11y given. Some of the de--

tails for this examp]e were: "wears suits", muscu]ar" "goes to college".

The class was then d1rected to go to their creative wr1t1ng note— a
book, to decide upon a character, and to 11st ten descriptive character-

istics. After some time was given for this, Mrs. T asked the students to

- 59
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apply the writing technique in practice: - S , 2
“What I want you to do is to start your story and I
want a beginning of your story and a description of
your character. If you want to take it from there
and go on and finish your story, you may, but you
don't have to, I want the beginning of your story the
introduction to your story and a good description."
As the writing progressed over several days, the stories were dis-
cussed and xeéd within small groups and with the whole class. Mrs. T
guided the students throughout this time by reading and discussing the /
work in progress and by turning back any digressions to the tésk. An
examp]é of fhe teacher's gutdance was seen on a day when several story
beginnings were read to the class. Mrs. T reéd aloud one student’ work
and asked for comments:

“Well, what do you think?"

(Student)"Well if they're continuing the story maybe he should
go out and get in trouble again."

(Mrs. T) "Well, we were supposed to be working on our character
and what our character -1ooks Tike, and not what happens
and what they do so much." .

. gy
. After student and teacher responses to the stories, and further
classroom work, Mrs. T said:
"I want your good copy done by tomorrow ... the intro-
duction and your character introduced, well introduced
... your punctuation and capitalization ... should be
automatic." : ' . 7
A final possibility foy/the writing task was that this piece of

writing could be chosen to be "published" in aﬁ illustrated booklet

- which. would be available to any.interested readers in the room. This

possibility was spoken of to the studehts briefly and;further e]ébdfation

_'did'not seem necessary due to the implicit understandings between the -

teacher and the students from»pﬁe?ioqs writing episodes.



Thus it could be seen that the writing task in Mrs. T's classroom
was focused ubon a particular technique re]ated to story writing. The
students were asked to introduce a story character by the use of impli-
cit d;tai]s about the character. TQe choice of the character and the

~descriptive detaflsywas left to each student. Further to this, the
students could optidna11y comp]ete.the story and coﬁ]d decide to pub- -
1i§h it in an 11Tustrated'story'bdok]et. In this writing episode,
Mrs. T. fod@sed gn the development of.technique in thg students'
writing, while decisions upon the content of the writiﬁg weée‘maﬁe‘by

the individual students. ,The mechanical form of the writing, i.e. the.

spelling or the punctuation, was mentioned only briefly in this episode.

3 L
X '

THe Teacher's Understanding.of Purposé

The teacher, Mrs. T, was interviewed concerning her understénding
of the purpose of the task. She explained:

“"What I was going to focus on was building the character,
using details. They start and then when they get bogged
down, it gets too.i%g... We've been doing introduttions
to stories, the beginnings, so'I thozght T would have
them  introduce their story with a ch‘racter ... and if

. they want to go on fr. “here, it's up to them."

From this it could be proposed that.Mrs.'T wanted the students to Tearn
some of the writer's craft of character introduction and that story com-
p]etion‘Was to be optional for the ?Eudents; She also wanted to assess
the students' application of previohs]y learned techniques. She con-
tinued: L . {

"We've done two types of,beginning, starting with an
action! starting with a study. I'm not going to
specify®ne 6% those, but I'm interested in seeing if
they realize that there are better ways'of sgarting
-their”story, than "Once upon a time' or ‘Once there

was', to see if they can get into the patte¥ of using
the types of beginnings we've done." ‘ >

-
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Thus.Mrs. T seemed to perceive the task as one part of her ongding plan
for the language arts in her cJassroom. The writing techniques and
crafts that had preceded this- episode in the classroom would be further
deveToped in this wr1t1ng task. M

Further to these purposes stated for the writing task, Mrs. T wished
to evaluate the'students capacity to build upon the prev1ous instruction
inwriting. The evaluation of this task was further pTanned by Mrs. T:

<« "I'm looking to see what ways they develop theijr char-
% acter. What details they use to support their .
{ agunt®

characters." %
Mrs. T intended to snecify her method of evaluc i~ in this writi
isode to the stJ%%nts The evaTuation was to be based upon their Ehar-

acter deve]opment and the use of the techn1que of 1mp11c1t deta11 in

character deveTopment
Mrs., T pTanned to present the students with an enJoyabTe literary
v %

example of this technique of 1ntroduc1no a character

“I m using ‘excerpts from things 1 ve aTready read to

- theém this year, .The Hobbit and perhaps from another A
book, The Lion, The Witch and the Wardrobe. They S Ty
v enjoyed those ... the characters were done so well, .

introduced so weTT with the deta115 "

FoTTow1nq this Mrs. T. planned:-

”I 11 use a teaching example, one they all would know,
‘an old lady' and how they could show that without ever
saying 'old’' ... for a phys1ca1 descr1pt1on "

Mrs. T had planned the use of a- further exampTe as it was needed

Mrs T 3 oercept1ons of the wr1t1ng task showed that this task was

to be a part of the onco1ng program in written express1on ' The task

'prov1ded for further wr1t1ng on a da11y bas1s while further1ng the™

students knowledge and awareness of the craft‘of wr1t1ng and their abil-

ity to apply and extend their knowledge of previous]y Tearned techniques.

* “5




e

The Teacher's Understanding of Audience

The teacher;s undergtanding of the task in terms of the prdjected
audienégswas also discuséed in an interview. First]y, Mrs. T spoke of
the projected audience in these term;:

"What the children are writing changes according to (
their audience, it changes drastically, but it's
really hard to always do that in'a class, having them Y
using their writing for something all the time." .
This.shoWéd this teacher's concern that.writinglwas te >e a funectiona’
activity for her students and not the "dummy runs" tr:  she had ientioned
previous]y. As well, Mrs. T. stated that the nature of the audience .
changéd the nature of the sfudents' writing, that these students were
aware that their words wou]d‘be read- and qbpreciéted differently by dif-
ferent people. Second]y, Mrs. 7 specified the audience for this writing
* task: ' | "

"This writing will be read by the people in the class
and myself of course."

Thirdly, Mrs. T also planned the p(esentation of the stories to the

audience:

“I've had them read the stories themselves to the whole
class ... and to small groups and I read the stories-
to the whole class sometimes ... I'11 do that ‘this
.time.ll . . ‘ -

N W . )

Tﬁfs p)an*showed a further éwareness of audience in that Mr;; T had plan-
’ned for the au&ience in advance as sHe had-p]anned for tﬁe rest of the
'writinévtaSk, whichfga?e it a place of importance in the writing episodé.
An audience for-fhe sfudentsf written prody@ts; of the feacher and other

students in the class, was built .into the éﬂaésroom routine.

-The Students' Understanding ofEPunpose ’ | R

In this second writing episode, the students who were focused upon

P

)
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were a girl and a boy with the initials J and K respectively. In an in<

terview, these students talked about tneir understandi ., 7 the purpose
of the task. J said the purpose of the task was:

“to write a story about a character, wi* all the action,
around this one character ... like you don't say he was
tall and nice, you make it show by the other. things you
say about him. Anyway you're supposed to use longer
sentences, npt JUSt shorter sentences with one detail.
in them."

v

"It's to write a story, but at the beg1nn1ng, when the
character comes into the story, we are using details
instead of using words, like ... us1ng adjectives." .

B These students therefore agreed that th1s task was one in which
“they were to app]y a new techn1que, using details to deve]op a character.

, Both students a]so used the word "story” in the1w ta]k about the task.

The student K could compare the use of details to the use of adJect1ves'

and the student J gave an example of the explicit use of adjectives.

The Student's Understanding of -Audience

Both K and-J understood what was meant by the term "audience" for: a
. : 1 :
piece of writing. K said:

"It's the people who read: your story, or listen to it."

J concurred:

"Anybody who reads it."-
For this,written product, K anticipated the audience to be: .

“the peop]e in our class ... and my parents m1ght read
it ... What about you? you 11 get to read it."

A similar e]aborat1on was made by J:

"the peop]e in our c]ass read it, and my mother w111
_read mine." : .

. Y o ?@’ i
_Therefore, with an understanding of the meaning‘ogiﬁudience,'these__

- i . w0t
. N A
- I3

T e



-~

0f their daily experience with written expression in this class. ,The

\students expected readers and an audiénce for their work perhaps because
] . . B

teacher w§§ not spoken of as an audience exp]icit]y, but was implicitly

included in the repeated phrases "the peop1e in the c]ass“ ~ These stu-
dents also expected’ that their wr1t1ng wou]d go beyond the c]assroom to
their homes, and K anticipated that 1t would go beyond that, to the

audience provided by this researcher

o,

Congruency .of Understand}ng between Teacher and Students

The areas of understanding between the teacher Mrs. T and the stu-

- dents J and K were as follows:

11 The teacher and the'students understood that the writﬁng task was

to develop a character by thé~use of 1mp11c1t details, and to intro-

- hs‘?

duce this character in‘a”stor . ,4 -

2. The teacher and the students understood that the ‘audience for this

wiiting was the teacher and the students—in this ¢ °s. ;

3

There were no areas of d1screpancy in the understandlng between

-\, \\ s

teachar. and students, However certa1n e]aborat1ons were made 1nd1v1d-;

ualy as fo]]ows ' o ' 'f -“';fgi .
. . :\ LT e

all p]an wh11e the students centredfupon this, part1cu]ar task
2. - . T had a further purpose for th1s.task left unstated to}the
students, to see if prev1ous areas of writing 1nstruct1on had

carr1ed over<to this task. ' ‘ » -

1. Mrs. T understood that the wrfting episode had~aﬁp1ace in her over-

3. Mrs T intended that the 11terature used wou]d shew the students how.

famous authors had hand1ed the deve]opment of character.

4, K used his know1edge of meta-]anguage to combare the use of char-

L)

. acteristic details to.the use of adjectives.

—
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4found in Append1x II

ments of teacher concern1ng‘.

»'that each sentence was spaced as. 1f 1% were another paragraph. . The mode’

-

5. K and J spoke of thc1r parents as part of the prOJected aud1ence
6. K understood that the researcher wou]d be-read1ng h1s written

product

- The“written‘ProdUCts

[N
’ " w . . U'u"“\ LoD
X . . "

The studenﬁs in Mrs T's cTass, J and K, each produééd a T1st of |

deta1Ts descr1b1ng a character, a rough draft, and a final copy of a

story. The ]1sts of details showed the 1nf1uence of the bra1nstorm1ng

{sess1on and the deta1Ts proposed by class members at that t1me These/

' wr1tten products were anaTyzed accord1ng to W1Tk1nso "cheme of assess-

-,

ment The wr1tten products, the Qrafts and the wri £ )onsés may be

. . . P
L . Yoo - BN

The ertt n Product of Student J R .

66

Th1s o1ece was’ ent1t1ed "The“AthTete“" In 1t J had met the reou1re- o

N

'*“ﬁ? of deta1Ts, but she had not met the

segondary requ1rement ‘of comoTetﬁTGFa storx - _ o T

"

StyTJst1c,Measures L o N

¥ o -\

T

The story*was about an athlete who was not very good. In:the'story‘
J used choppy structures that.did not fTow J seemed to have d1ff1cu1ty

in app1y1ng the techn1que of using 1mp11c1t deta1]s to wr1t1ng a cohes1ve

stogy She tried to use each detail she had ]1sted to make one sentence

The mean1ng and the f]ow of the story were broken w1th ‘the insertion of

extraneous deta11 The story"H1d not reach a good ]eve] of awareness of

an audwence The f1rst paragraph was wr1tten cohes1ve1y, but after T

B

used of separate sect1ons of focus_after the first paragraph, gave a

: s ) . ) . o e

. '_ L ' ' |' i
oy L SR - [N - IR .
L L ‘. f " - v, . _ , .
: . — ) " ‘,‘ . . . - ) B -

4

e
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. ~visual impression Tikéfthat of .a screen play or a television commercial

N

ra?ﬁer than a stoky .‘ o “

e story was estab11shed by the list of deta1Ts used

S o to deveTop the character J had chosen vaTue Taden detafTs such as

-

'fbragsﬁ,ik s off” and "a great f]ub :n the h1gh Jump The details

gave the 1mpress1on that the athTete was far from an hero1c person The -
ew

r1t1ca1 observer of the
%, @

“story was wr1tten ay 1f the story-te]]er w&?a““

,.j A \ .
3ok the“sgory Was powerfu]

*

athTete and t?e act1on The affect1ve emphas

u

Cogn1t1ve Measures - 144‘. LU

.- G ey

'ﬁ.",i .
. J ma1nta1ned a sequence of descr1pt1on w1th1n her f1rst aaﬁagraph

¥ EF' Even though the rest of her wr1t1nggwas separated spat1a]Ty,'1t sustalned

SEEEE the same focus and b1as J's rough draﬁ}iy%s used essent1a]]y unchanged
“ RIS ,»:;“ :

L 3 v#Moral Measures A _ ‘ ;€E’L 'y
-T J s-intent seemed to be to g1ve deta1Ts of such a ngxﬁre th o

obv1ous 1nference woqu be made by the reﬁder . The piece of wr1t1ng was

SN ema

sat1r1ca1 Her deta1Ts had to do w1th phys1caT character1s¢1cs and phys1-

-

ca] consequences of act1ons The athTete she descr1ged was ihe opposite
~of a stereotyp1ca] norm of an athiete, and: was not a f1gure of adm1rat1on,
° ' r = ‘

fwhlch made th1s descr1pt1ve writing unusua] ’%f

-

g : : - %
.

The Written Product of Student K

4‘5’:)‘

(]

based on a T1st of defa115 that he had deve]oped K S f1nal product, h1s ,

?fi; rough drafts and the initic” st qggcharacter1st1c detawls may be- found

>

" in Append1x I1. N:o' E o7 3 ‘ S

The wr1tten product of sghdent K was a story about ' neetfighter";

67
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‘“g Styfistic Measures4 , o o

K wrote a story that foT]owed a recogn1zab1e structure, in the form

of one lTong and three short paragraphs K s story had deve]oped‘%pd

changed in successive stages The f1rst Tong paragraph used the deta1Ts

that he had 11sted howeven; K had added“more deta1Ts as he wrote, “show-
n Yy

ing his ab111ty to use the techn1oue to %vs own purpose The f1rst read— '

~ing and the response K had receuved hadpchanced hﬁe first paraqraph The

- word “k1ss1ng“ had been changed to fbﬁ%%

gl RO ‘
s wh1€h was a major differ-
WY, «ux

Y

ence It seemedwas 1¥ even though K and 3 had started the1r )1sts}and %ﬁ

SEre
<

2

:the1r stor1e§§1n a sat1P1ca] mode, the response he reCé1ved dur1ng h1s‘

Y W
° ;a“ (\ - . e _u‘;.v_

wr1t1ng had caused him to change focus‘" s » ‘
N .?,14 W &
K‘s story was wr1tten 1n the th1rd pérson, as an observer of the .

act1on ' The story was cohes1ve w1th a descrtpt1ve ‘act1on f111ed intro-
Wég‘q E - % -k

;at1on of consequences, wh?ch changed the stoqélbecause of ' the add1tnona1“*

_1nformat1on g1ven The story was effec

&E»

'n’ma1nta1n1ng 1nterest and

q

54
susp:nse.

A

o

«?

. r
AN o

- Affective™Measures’ .. | S S »
, : . : o

L K used emot1on effect1ve]y to tell his story. He created in thé*m

reader a p1cture of the scene. Espec1a]]y 1nterest1ng was the 'crowd of
peop]e gathered around' who. made no 1nterference to- the act1on of the

streetf1ghter and refused h1s cha]]enge K S character started out

- w1th a violent«act1on NevertheTess, K descr1bed him sympathet1ca]]y

£
)

and pos1t1ve1y and f1na1}y v1nd1cated h1m - ! o o T

;

The story had more of a te]evws1on drama fee] to it than any prox-

1m1ty to reality, perhaps started when Mrs. T exp1a1ned the technique of

change of focus in a story in these terms, or even when the second mode]led
: v

N N

"68
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' duct1on‘ a: paragraph oé}act1on and cu]m1nat1on,,and f1na11y%a cons1der-'f;¥
i
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. ‘% ) mﬁ
a -

3 - 2

example of det ils for the "handsome young man" was discussed in the
‘ » oy VU B
classroom. L AN . & ”

“Cogr (i : Measures

e ed in‘a cemetery, which was an,

!

The tion“in K‘s story began a

1nterest1ng dev1ce para]]e]ed in the f”?n of the story. K ma1nta1ned

&

dan appropr1ate sequence, end1ng with a new 1nterpretat1on of the action -

1n the 11ght of new 1nformat1on given. The story ended w1th a general -

jzation of the: future actions of the po]ﬁce N

Mora] Measures - o e ey

K's story was_ filled w1th action and undegsyrrents In the 11st of »
,b
character1st1cs on]y one deta11 "dead]y ,\he1d any 1nd1cat1on of the Vf
story ]1ne and K dec:ded to change the deta11’ "wanted 1nv50 state?", so

'that h1s character ended as a hero a]be1t a dead one, K descr1bed h1s

r‘,

”nf:character w1th the physwca] character1st1cs and act1on of an. adm1red

Y

o, ,‘ o
ant?hero The character had a mot1ve wh1ch rEmaaned’concea]ed unt11 the

hero/k111er was himself k1]1ed The qu1ce in the stor} were portrayed N

as’ hasty, violent and uanformed, unfortunate]y a common television

¥

. stereotype ..

v
+ 1

. ~The Wr1tten Product: - : : '
. The Studeﬁts Understand1ng of Purpose and Audience

Jhe students had each used the techn1que mode]]ed in the c]assroom ‘

: and had 1ntroduced a character us1ng detaijls. While both J. and K pro-

+ .

duced a p1ece of wr1tten work, on]y K had comp]eted a wr1tten product
that was in a form acceptab]e as a story J s written product had
“bogged down" in her trans]at1on of the 11st of deta1ls into a wr1tten

story form K had gonevon to comp]ete a story us1ng‘the technique of-

- implicit detatls‘for'character introduction and this writtenvp% “t was’

69
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"{u wh1te gut to erase woggs, soﬁﬁg&ords were crossed out *and some’ had ﬂg"“

;;M‘ig Yo ) .
W\‘Eh

5 in accordance with his understand1ng of the purpose of the task.

In an examination of the written product in relation. to the stu--
dents' unde standing of the projected audience, J's product again was not
in an acceptable form. It remained as a description rather than a story,
and thgffxna] copy appeared t¥ be unfinished. J had 1eft severa] areas
where %ﬂrds had been crossed out, and her writing was uneven. '

K's f1na1 written product waswon two sheets of paper. It was in a

"form more to be Tistened to than to be read, which was acceptable for
the "audience within the classroom in relation to this pedagogical task.
K had or1nted his work rather thapnys1no curs1ve writing. His printingf

Howqyerd areas were 1eft where K had - used

-

been 1nserted There was a sma]] numbé% of spe111ng errors.’ R

>

The Wr1tten Product ~ ‘ : :
The Teacher's Understand1ng of Purpose and Aud1enceV-

—— N

In. th1s second wr1t1ng ep1sod@g>Mrs T focused on two purposes of

the writing task the techn1que of bu11d1ng of a character us1ng 1mp]1c1t
u‘i& e v
‘details, and the 1ntngduct1on of the story by devices ]earned prev1ous1y

Both J and. K did conform 0. these purposes Jn the1r wr1tten product.
p D
_Even though Mrs. T asked the students to cont1nue the character deve]op—,
\ ,
ment and the 1ntro/uct1on 1nto a story, th1s did not seem to be the "

teacher's ma1n purpose. Stadent J had ut111zed the wr1t1ng techanue

"asstgngdwand had’thus :met the pedagog1caﬂ requ1rement of. the writing ep1—

‘~;_sode ~d and- K therefore could both be cons1dered to have produced an

acceptab]e product

R o)

Mrs. T's prOJected aud1ence for the written products was the students

in her c]ass She had p]anned to read the stor1es to her students /Kfs




written product was acceptable for this purpose,and conformed to Mrs. T's
purpose J's written product did not achieve this purpose in that it
’ l
._d\
rema1ned unfinished as a story, w1th cohesion on1y evident in the f1rsu

paragraph

o @
Response to the Writing. - ;}EQ
~ Responses to the writing“observed in Mrs T S c1ass wexge: ,sv'jn o #féﬂ
1; .Students read1ng and d1scuss1ng eﬂth othersu work in progress 'zi ;l'" . ‘
_g=?ii? Mrs iﬁaread1ng aloud from studentst)work%1n progress ”
':§; v'Student response from the who]e class to work in progress
5;. Mrs; T respond1ng th o;gh proofread1ng and comment to wr1t1ng .
) brought to her: byas' ;5‘ks}- R ;;; L b
1'5. f Wr1tten comments by,Mrs T upon the k,1n progress °
6. Written comments’ by Mrs T upon the f1na] products~”5 ' }f g
7. Mrs. T read1ng a]oud the final wr1tten products N A
8. Student response from the whole class to the f1na]'written products.
é. Mrs. T's spoken comments upon the f1na] wr1tten products .
10. Evaluation of the writen productéﬂby the student authors in order -~
Po decide whether or not to produce a book]et fo;m of this part1cu—
lar wr1tten product - S , :
e . . i 3

>

"The Teagher S Intent1ons for the Response g

‘ In an 1nterv1ew Mrs. T spoke at length of her 1ntent1ons for the |
,response%ta thts wr1t1n§/;p1sode furtﬁ§¢ exp1a1n1ng her attitude in the

context of the ongo1ng language. arts progf/m in wr1t1ng as we]] as 1n the
r <
context of certa1n schoo] requ1rements for marks and grades Mrs. T spoke
- c .
of her 1ntended response to this writing. ep1sode e



- 72 .
, } '

\: . : v
' T “I don t give: the_k1ds marks on the1r stor1es, I usuaTTy
.o S e wr1te a comment . they know that that's what they're
S s , 90ing totget . I don t mark punctuat1on, capitaliz-
& P ‘ ' at1on a-lot."” ,.;n S » .
Mrs. T d1sCUSsed the. response she gave to 1nd1v1dua1 students
”We talk about what Was good about the1r sitory and what
N they could, do nex#t. They do know that if they get off
y Wi task, that's always commented on." ‘ »
3 Therefore Mrs T pTanned to respond in Wr1tten comments to’the. wr1tten
l e A
product and aTso she pTanned a- d1scuss1on With" the students -about; thelr L
, wr1t1ng R o H.:;; ﬁ;u'; . n*}\‘.i, k - fa,d,a% - - éy.
o TR VAL D NS “ .
e Mngg T aTso spoke of the pbanned opportun1t;>fgr other students to-

or, to read @ﬁe stor}é% andsto responduto the’wr1t1ng, both in the o
context of the wr1t1ng program and that of this wr1t1ng ep1sode .

L

o "My students are used to read1ng They don t read all- ,
: the stori®s, we've done that; have them ‘a1l read “them . ° . .
) in groups to each-other ahd we've read them _to the class’ L
but it's so. t1me~consum1ng tsually you'll. spend hours, .
3 at 1 usually do riow;, I pick out some of the- ones: as .,
" I' m reading .them: ‘and-we read -them and talk abbdut-them ...“}f*
“H ] make comments on them when I read tgem, and they go .
s+ . back and change, then end up with the f1n1shed copy that °

anyone can ask to read."

s
s
w

In pTann1ng'the wr1t1ng task'and%%resenting.the writing episodebto
the students Mrs. T had suggested that thds story coqu be one of those
chosen to be pubTished Essent1aTTy this showed that Mrs. T 1ntended the -
students to self- evaTuate their written product and to dec1de 1f the1r

product warranted this effort. There was further ev1dence of this

teacher S sintended interactive response among the students to writing in
progress and to comp]eted wr1tten products. Th1s 1ntent10n was observed

in Mrs T's arrangement and pTan for the cTassroom setting. There was a

S varlabTe seating p]an for the students. As well, Mrs. T. encouraged
égn toplc movement and ta]k among the students % ' .

o
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When Mrs. T was required to give a mark or to grade the wr1tten
‘fproducts, she would tell the students of her 1ntentwons at the beg1nn1ng
el
of that writing ep1sode
MIf T have to do it (eva]uat1on) for a mark, which I'm
told I have to, once.in a wh11e, then I give them a v
.sheet and tell them what I'm.marking them on, in which o
casé I have to mark on thaf part1cu1ar thing." N
Therefore, the 1ntent1ons for the response by Mrs. T were as

follows: 4

]; The teacher made verbal comments upon the students writing in pro-
cess in order to assist and extend the wr1t1ng "'v .

2.  The teacher made wrltg!njromments upon the wr1t1ng in process W1th x; J
the same intent. : . ! :

3. The teacher encouraged student 1nteract1on and response tothe L ;

fwrt%1ng in process, aga1n with the ttent of ass1st1ng and extend1n94 S

0 the writing. ‘ | |

4. The teacher 1ntended that she would respond to the comp]eted wr1t—
ten product. . o o ‘/

5. The teacher 1ntended that the'studeﬁ%s 1n the class would respond to - -,
Lo - H 4 | / | - =
6. The teag&;rAgntended the students to respond to their own work to A-r
' dec1de whether to Produce a f1naT pub11shed book]it of the story.

7.  The teacher marked and géaded wr1tten products only after previously
informing students of the nature of evaluation apd having given the
students an evaluation form for reference. .’ . « ¢

The Students' Understanding of RespOnse : o _ o - “_\\;

.In interviews the students J and K spoke of the1r,understand1ng of .

the response The student K was abTe to verb§11ze his understand1ng of



LA

what, response was. He saidy
- "Response is something that makes your writing better
because of talking about 1t/§§p thinking about it."

Both ‘the students understood that thei\ cldssroom setting encouraged

interaction and response to writing. - J said: L Sk
v : : : S
' "Here you can go and talk to the others.while you're “%g5,
~ writing. You get more ideas that way, sometimes

they're pretty good. In this class, it may look 1ike’

we're talking a lot, but it's not just talk. Every-

body hélps you, they .give you their, best ideas."

The other sthdent, K, agreed wi

3

response to test and form his/@riting, saying:

“"You rea]Ty do get good ideas from talking about your
writing. I prefer to do.my writing at homé and leave
more time to talk about it and. get ideas at school."

_ 2 : ’
The students read and discussed their understanding of the comments:

::, . ) . . / ~ N . . ‘ . .
written by Mrs. T upon their work in progress. K had received a‘written

' response from Mrs. T on his fifst draft: concerning the content ‘of his

story. She had writteh the comment "po}ice,don't get a ]iceﬁse to kill

. PR

someone". K responded:

"Well, some do, I read.that some special spies do have

licenses to kill, what .about 007?"
T

N The student J received Commenps written'ﬂy Mrs. T upon the rough'-  ..

3

dl"aftl '7 ;. ) ‘ . . ) ! : . ‘ \ o ‘ " -

"J - This is a good beginning, but there are still many
other suggestions on your 1ist that you haven't used.
Try to start your sentences wjth something other than
"He". If you join some of your short senteénces they
would flow. - Good, J, but you have too many paragraphs.
sometimes you don't explain where he is going." .

" She also received a writteh.reSponSe to the final written prod@ct. VJ

. w /]

referred specifically to the mistakes ?he had made? R

"Look at this, this was wrpng;\l said 'the face he had’ 9.
and here, oh, oh." : : . : o

-

h this explaining his utilization of peer
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After some s1]ent ref]ect1on J cont1nued

"You know, I won't do it 1ike this aga1n ..L If it goes

© 1ike that, so hard to write and I don't like it, next
Ctime I'11 write sometRing different, go on to something
else (13 s

. Finally the students discussed the response given to the stories

\

%hat were read to the class by Mrs. T. Both stadents apprecuated hearing
the stories, the opportun1t1es for response and the responses: rece1ved
“from Mrs. T and the students K said: —

"y like it best when the stories are read when they've

been written. Sometimes if it's a story that's been
talked about or one that someone has shown you, you S
can hear the d1fferences " :

. . . \ ) 'rw ’ '
J added: : ~ - ka‘ &m
‘ » .t‘\}ﬂ \(‘;rrn‘
RO "And also another th1 gé ggen $he redds the.story to the v .=,
o : class she says ‘'dny ¢ dnd everybody puts up their -

hand and they say what“dbout ‘this word, what about that E
-~ word, you could say it this way and that really helps you "

Ne1ther of the students chose to 'pubTish' the wr1tten product from

this writing ep1sode

In summary, the understand1ngs of the response expressed by the

students were as fo]]ows . RS ‘*4 O

. 1. One student cQu]d‘define what respd&se,meant to him in the context
of this writing episode. : 0
2
2. The students uhderstood that v§rba1 response was 1ntended to ass1st

~and ‘extend™t the1r'gwwt1ng : S

3. The students understood that written responsexnas for the same‘

d

fntent.- - - “

P

- 4.  The students- apprec1ated the oppogtun1ty for 1nteract1on and response :

from Mrs. T and the other students both to* wr1t1ng in process and to

the final written product. |,

5. These students chose not to 'puolfsh"their written products.- .

Q
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ment by the use of deta11s

'Wr1tten responses were. g1ven by\the

Summary of Findings of ¥riting Episode 2
i

In the second writing episode, th able writers nracticed‘a writing”

teignique that was presented to them by their teacher. Both students

pracciced the primary requirement of.the technique of character develop-

However on]y one student met the secondary

requ1rement of the use of the technique in a story.

¥

-~ The wr}tten pro-
KaJ

ducts were appropriate to the teacher s and students understand1ng of

the task and*the audience for the.task ~.Responses wera 'ﬁven by teacher

and students on an ongoing, interactive basis to the'woff in progress.
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WRITING EPISODE 3

The C]assroom Setting
\ _ S s y
In th1s third wr1t1ng ep1sode there were 24 students who, according

<

-to their teacher Mrs. E, had a "wide range” of abi]ity.

The -classroom was arranged with areas of Jriterest for social studies,

science, art, audiovisual media, reading-and,writing. Each area held

. pert1nent d1sp1ays of the students' writing and art. “From cuphooks along v

one wall hung stor1es, book]ets and books that had‘been wr1tten, 111us-

(\‘

trated and pub]1shed by the students Fn the ha]]way adJacent to the \

c]assroom were d1sp]ays of .the students wr1t1ng and 1]1ustrat1ons
n; .

The p]an of the?c]assroom 1s shown in F1gure 3 ﬂIhe deshs were

arranged a]ong three sides of the c]assroom with the teacher S desk and\
|

stoo1 at the front on the fourth s1de Mater1als for use in wr1t1ng were
:;-' \

varranged tqgether on shelves. ' These 1nc]uded var1ous kfnds of paper, \

pens, penc11s, examp]es of ca]]1graph1c wr1t1ng scr1pts, and mater1ais

'for 111ustrat1ng and comp111ng -booklets & For each student there was a

B 3

wr1t1ng folder wh1ch conta1ned samp]es of thefstudent S work wr1tten dur—. ‘

o

, ‘1ng the schoo] year Dur1ng an 1nterv1ew,?Mrs E spoke of the da11y

wr1t1ng program she had 1nst1tuted w1th1n the ]anguage arts t1metab1e

"It started as an exper1ment I'd never taken such a o

thorough approach to writing on-a daily basis: to
actua]]y sét as1de time datly and say "Th1s is wr1t1ng" "

Mrs, E talked pos1t1ve1y aboué the opportun1ty for wr1tten express--

'\

1on and person express1on \
g, :

“What I 1ike about th1s wr1ﬁ1ng program 1s not only
have they learned to write, but they' ve 1earned av
1ot about themselves.” -

She a]so spo}e of the’wr1t1ng folders kept fOrleach_studentHs wrftten'

L ‘; \
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work and of the students growth in wr1tten -expression:

"I've: co]]ected their ass1gnments in folders .. Lo ' -
put them in a book and give back 'to them at the end o :
of the year ... to show what they did as grade s1xes

- You sure can see ‘the growth "o G

" The Writingl Task

"t

9 ' » '. . o » o“.
The wr1t1ng taﬁﬁ,observed and recorded in Mrs. E' s c]assroom was a " 2

\

‘ )
story writing asswqghéﬁ% in wh1ch the teacher reouested tﬁat an an1ma]

repreSent one cha".ter in the story.. Transcr1pt1ons of the wr1t1ng

VG‘ "\ .
per1ods 1n 1anguage arts thaeﬁpompr1se th1s wr1t1ng ep1sode mdy be found . o
- i Append1x I1I The wr1t1ng task was 1ntroduced to. the students by o | ?f
‘ Mrs. E w1th a comprehens1ve explanat1on of its durat1on, the’ techn1que L
P ¢ S
. to be used arid the expectations’ of‘the final wr1f¢en product b
s S ‘h; "Th1s assignment w111 1ast over severa] days, perhaps ‘t‘9'*‘ !
. a whole- school week. We ve done storqes and we've . T —
L ‘deve]oped characters /... this. t1me a ‘character in your . BT
., ~'story~is to be an an1ma1 you'll make it into a o '
- story book]et and 111ustrate it." - /

After this 1ntroduct1on to the wryt1 ask the students moved .

ma az1nes and ma 4 and ather—‘
5 g \\\_P g

. 1ng'wr1t1ng SUpp]1es There .as 1nd1v1dua1 d1scuss1on and i teract1on ' }“

T
|

around the c]assroom referr1ng

between students, and between tudents and the teacher Af.er 1nforma-/ R

.tion: had been’ gathered the teacher spoke to the students/aboutebeg1nn1ng el

t

o’?‘

the wr1t1ng, rem1nd1ng them of the techn1ques of wr1t1;7/and of beg1nn1ng

a story, -as fo]]ows C ds‘jA ’;f : .A»‘;f b
. "You!ve had lots of time to gather yo@r 1deas, I'd Tike KN

- you to start wr1t1nq“now please .7. and plan to make it fA o

an effect1ve beg1nn1ng T : ' ‘

Ihroughout the Wr1t1ng ep1sode Mrs E was #va11ab1e at: her hesk or w o

mov1ng arouhd the, c]assroom Severa] students came(to her for qu1et d1s-x
o g

cuss1ons concern1ng the1r work’ Nhéh\some wr1t1ng had been comp]eted



: co
there was an opportunity for students to read the beginnings of their

story to the class. Mrs. E_asRed:

"Is there anybody who'd like to share their beginning
with everybody else?"

fen students read their work and each received comments from Mrs. E and
other students. . The ‘comments given by Mrs. E were typically encouraging,
such as: | |
"Wonderful! Now what Lre you going to do next?" ...
"Good beginning, I like it." ... "That really sets
the scene. You know exactly where you are and you <::
feel 1ike you're there."
She guided the students to continﬁe and extend the story by reminding
them of the stage the} had reached in the writing and by asking the stu-
) dents to think about and taTk about, the next steps in the writing. Each
day of this writing episode there was an‘opportunity similar to this one
for reading and response. At the end of this writing period Mrs. E §poke
to the students about the plot structure of their stories, specifying -
what had been accomplished, the‘sequénce of writing to follow, and what
was expected for the next day With these words:~
"You've all stafted with sometﬁing. You've introc¢ -ed
your character, you'vc set your scene ... now you start
in to the rising action, now you've got a pretty good
idea of where you're going ... you should do that next."
Each writing peric: in the writing episode Yas introduced by Mrs. E
with an expectation of “/.. work to be accomplished, and concluded with a
summation of the writing period and an expectation for the next day's
work. As the writing episode progressed the students completed their
stories and went on to Fewrite the rough draft to a final'copy and to pro-
duce an illustrated booklet that would join the array of booklets pre-

viouS]& produced by the class and made available to readers in the room

and in the school. On the final day of the writing zpisode, students
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read their completed works. In several cases tﬁey had been previously
read to the class in a partially completed formﬁ\ After each stoéy was
pfesented by its student-author,.there was a .i1scussicn led by Mrs. E
during which students responded by vé]untee in ner s and asking ques-
tions of the author. Finally, the illustrate:! story %ooklkts were hung

ar the” classroom and thus Made avai]ablelfor reading. This expecta-

tionyand plrpose for the written products was referred to at the begin-
ning of the writing episode. The students were familiar with this pro-
cedure and with providing an appropriate product for the audience it

'limp11ed.

The Teacher's Undéfstanding of Purpose .

In an interview, the teacher discussed her understanding of the pur-
pose of the writing taék. For this Qriting episode, Mrs; E had planned
that the students would work on one piece,of writing over several days.

She talked of‘devé]opingfthis ability qven several months of daily
v : o ’ ’

writing:

"In September I had to'say to them, there must be five

. sentences ... a paragraph ... we had\to start out with
bottom-of-the-Tine expressive writing\-- Here's a pen,
describe that ... something concrete. \Now they work

over 2 or 3 days or a week, and ‘they love it."
Mrs. E‘a1so—spoke of her pfeference of giving writing assignments
that permitted the students an individual interpretation:
"Even when I give the students a topic, it's like this
one, very. open. [ encourage them to write with their
own insight, to satisfy themselves."
The writing task in this writing episode was to be a story in which
a character'would be an animal. MFs. E explained her reasons for this

choice:
| "This idea of an animal story. 1 was going through the



curriculum guide and I saw that we hadn't ever done
an animal story. We've done autobiography and biog-
" raphy, fantasy and tall tales, and myth and Tegend, so
that's why this is our focus now. It fits in nigely. ;
too, with what we are doing in science." .

Mrs. E focused the students' attention by asking them to consider
what position they themselves played in the story, and from whose view-
point the story was written by saying:

"I want to centre in on one task. Many of you are
writing from inside the animal ... from the animal's
viewpoint ... ‘those of you that are, think of being
“that animal ... think about where you're going to be
moving in your story." :

Mrs. E spoke of her expectations for the completed written product
in this writing episode in relation to other writing episodes:

"I expéct them to hand in a product that is of read-.

able quality. I encourage them to.jllustrate their . o
work. On long assignments like this I expect them to
produce an attractive title page and a finished book-
let. Again, this is something that has been developed
over time." . '

Thus, Mr$. E revealed an understanding of several purposes for
this‘writihgftask. This task, a continuation of a daily time of written
expression, was to extend over several days. The only stipulation for
the. content of the story was that there was to be a character that was
an animal. The completed task was to be an illustrated booklet of
readable quality. Mrs. E expected-indebendence and individual respon-

sibility in this assignment.

The Teacher's Understanding of Audience

In aninterview, Mrs. E discussed her understanding of the audience

for this writing task. . She spoke of the change in the-students' writing:

i

when -there was a change of audience:

"They're writing for other readers you know, for an
audience." ‘



Mrs. E had been concerned that at the beginning of the school year
both of the students focused upon in this writing ep1sode had been too
aware of the teacher as the ma1n audience for their written products
‘She said: ‘

"When we first started to write on a daily basis, L

was too aware of the teacher ... she used to write

for the teacher, for that audience, what she thought

the teacher wanted to hear ... And then C, so clever

that he could figure out what I wanted and do it in

half the time anybody else could."
This teacher gpoke of encouraging her students to go béyond this in their
wrifing, using themselves as an audience in order to evaluate their work

more critica]]y:

"I encouraged them to do their own insightful writing
that would satisfy themselves." :

The students in this writing episode were-used to having their class-

mates and their teacher provide an audience af‘Hil stages of their work.

~

Mré.,E spoke of this as follows:

"From the beginning they would write, then I'd ask ...
YWho would read?’', we'd listen, comment and they'd
write again. It helped everybody to see that they cou]d

use the response ... change their writing ... let
their writing grow ... make it better for the .
-audience.": ‘ N

In this class it was established that some writing would go into a’
personal creative writfng folder every week and that Tonger pieces of
work were to be 'published', remaining accessib]é to an audience of other
students in the class and to other readers in the school. . Mrs. E spoke
oflthis expectation as follows: |

"At the end of each week they put their best of the

week's work into their folders ... longer pieces are
put into booklets like ... short stories ... and il-
lustrated. ... they read them ... others in the school

come to read them ... we put them on those hooks . "
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At the end of the school year, Mrs. E p]anned that each student's writing
folder would be collated into a book form, which would provide a final
audience:
"Their folders ... we're going td put them into a book
and give it back to them at the end of the year and
~ that will be something to keep to show what they did
as grade sixes."
Thus Mrs. E's 9Aderstanding of the audience for: this writing task
was that‘tﬁe teacher was one audience, the classmates were<énother,
- others in the school would provide a further audience, and lastly that

the students themselves cou}d provide an audience for the written pro-

ducts, in terms of present and future satisfaction with their work. .

The Students' Undérstandihg of Purpose
The two stpdents.who were focused upon in this third writing gpisode
were a boy and a girl with the initials C and L respectively. 1In an inter-
view with the students, C spoke of this writing task and of his 1mprove;
ment in writing over the school year as follows:
"This writing has to have an animal in it as a_char-

acter. We've done lots of other writing .too, it makes
you a better writer when you write every day."

L continued:

5

"We've learned about lots of other ways to write, but

’ we hadn't done an animal before. This has been lots
of fun, because I'm writing I think about writing and
I get a ot of ideas now."

The students discussed that the writing in this assignment was to
extend over several days and that a finished product was required. L
said: .

JTHis writing is better because it takes more than one

: of two days ... then I like to do the drawings to make
4 " the booklet." '
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C said: ‘

"I Tike doing & Tonger story, I can plan it and think
about it ... the bobklets are 0K I guess."”

The Students' Understanding of Audience

b S

In an interview the students spoke of their understanding of the
audience. These students seemed to have a good understanding of what an

audience was. L said:

4

"In music it's the people sitting in the theafre. In
writing it's the people, any peop]e who read some-
‘thing that's written."

C extended this by saying:

"The aud1ence for writing is anyone who reads or
11stens to a piece of writing."

Both were aware that their writing would usually be seen by the teacher

and also the students in the class, and on this they had: d1ffer1ng view-

points. L said:

"We all read each other' s, even before it's finished,
it helps you to be a better writer."

C disagreed, say1ng. - .

-

"We hear lots of the writing as it's being wr1tten I
don't like it that much, it gets bor1ng ..o Mrs,E
usually gets us to read a]oud to the class. e

L spoke of times when she wanted on]y the teacher as her audience:

"If I want just Mrs. E to see 1t, she wou]d ta]k Just
to me about it." - .

C spoke of a further audience for his written products in these terms: -

;

“I write at school, I Tisten to the others but don t

talk much when I'm, writing ... My Dad reads mine if

I do it at home and he makes me do it again, better: 3
However, C did like to have his work on d1sp1ay for an audience and he |

ant1c1pated a use for h1s wr1t1ng fo]der
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"I.1ike to have my work up, to have them all read it
.. my folder, ... I'11 keep, it and show it to my
. grandchildren."

i

Both students recognizeduthat the researcher was a potential audience and

N

they proffered their writing folders. ¢ said:

"Do you want to read mine? VYou can, you can read all
)of it ... some of it is pretty good."

L also offered her folder:

"You can read it if you like. I~ get better ... this
story, now; will be good to read."

‘Student C was aware of and asked about the audience for his writing
through this study. He asked:

"Will you wr1te about it and put mine in ... will people
see it?". ‘

Finally C discussed the imp]ioations of ‘an audience:

e - . ’
"It meaps that your work has to be all OK. If you
make a mistake, boy, they let you know it, all the N
kids tease ~you about it, all the rest of the year."

These students understood that their writing would be read by

others and they were able to discuss an audierce in relation to possible
B / \ . H} .
readers. The audiences anticipated for their Written product were the

' teacher, their classmates, others in the schoo], Darents, this research-

\

N
Vo

. er, and future generations. : - /

Congruency of Understanding between Teacher and Students

The points of congruency of understanding between Mrs. E and the stu-
dents were as follows:
1. Mrs. E and the students understood that the writing assignmen?/;as

\\\ to extend over several days, was to have an animal for a charatter,

—_—

-and was to be proofread and re—copiéd into a 'published' format. -

2. The teacher and students recognized that a further purpose of the
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writing task was to write daily and through this to improve and de-

velop in writihg. =

3. The understanding of the projected audience was that the product
would be read to and by Mrs. E and the students in the class.

4. The teacher and stﬁdents understood that the written produéts would
have an extended audience at the end of the school year,
As well as these points, a_ further understanding was discussed indi-

vidually when C was aware of anothér'agpect of audience, that of having

mistakes published.

The Written Products

The students-in Mrs. E's class, C and L, each produced a story folder
with an illustrated cover, each containing several pages of cbmp]eted
story. These written products were ana]yzed'according to Wilkinson's

scheme. of assesshent. The written products may be found in Appendix III.

The Written Product of Student C

C's animal story, about raccoons, was entitied "Trouble for Rikki".

Stylistic Measures

The story showed mastery of appropriate syntactic structures. C
used speech and statements effectively. A noticeable characteristic of
his work was the use of partiﬁip]es to begin sentences, such as "Coming
out of a hole ... Running down the hill ....C1imbing on his back ...
Crossing the stream ...". The use of tﬁese actfon-fi]]ed verbs made the =
whole story hurried and fast-paced. Another interesting and éffective
use of words was that even with the amount of speech used by C, the word
“said" was not used at a]f. Each time a character spoke, it was in the

context of other sbeech; accompanied by an action, or followed by a
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description. The story is told in the voice of a third person until the
very last sentences, when C changed to a "we" voice. -

Affective Measures ' .

€ used an animal fantasy as his story mode and so had ta1k1ng, feel-
ing animals and exciting, 1mprobab]e situations. The atimals’ emot1ons
that were stated were of worry, sheepishness, and Jjoy. One animé] ever
woke up "not in a great mood". The setting of his story Qas beautifully
formed within the first sentence; ]ater.tﬁe setting changed to the aloomy
place where "QOwl" 11ved.’ The story came through concern and crisis to a
pleasant ending:‘ '

Cognitive Measures

This story was well thought out. The sequence flowed from iﬁtro-
duction to ending. C used effective description in the setting, t%e
characters and the aétion. The problem posed in the story was resolved
satisfactorily.

Moral Measures

C chose a title "Trouble for Rikki" whiéh was effective, however in
reading the story perhaps "Sheila" had had more trouble. There were sev-
eral interesting judgmen?s in the story. The raccoons were deséribed by
their age, as was the owl. The animals were friends and therefore wanted
to help each other, but they called upon their predator with the'hope of
receiQing help against a common enemy. The ow]'svmotive fo heip the rac-
coons was becausé “Sheila" had fallen into a trapper's hole and "I have
been at war with man since they killed my fami}y;. Having been séved,
Athe-raccoons thanked the owl, a repreéentation of C's values. The repre-

sentation of the raccoons as act1ve, the owl as wise and the trapper as the

enemy of the animals was conventional but appropr1ate to the story.

[l



The Written Product of Student L - , e

// o )
The animal story written by L- was aboutvaw o c ‘The, story was
ted booklet cover.

This story, abeut a beaut1fu§<horse thafwﬁas Sto]en and killed, was -
written effectively and cohé§nve1y.ﬁ‘L ; sf;ry was written from the view-
~ point of an omniscient narrafbr. wln order to give this viewpoint, L
used a mode of'speerh: "It's hard to explain ... word of Savage was
going around fast. ‘It was all around the country ... That wés ten years
ago ...". L used grecise, e]aborateVVOcabu]ary such as, "radiant stall- .
ion ...", "I guess envy and Jjealousy were the erds ...ty "The heat was
exhauétinq ... "5 in writing a story that kept bbth the reader and the

listener in mind as audience.

Affective Meésures

L'formed this story with a mature understanding and awareness of
how emotions can shape actions. She used emotion in the person of "the
narrator, telling the story plainly, explaining the events to an un-
known person, then ending the story with .pity for the horse's owner.
The owners are introduced wiﬁp an expianation of their behavior that
was both sad and insightful, ﬁThey were"nich, had no kids, so they
raced horses". The emotions of the townsoeople were given: envy, Jeals
ousy and gossiping was implied. A

The writef was both empathetic and sypathetic towérd her charac-
‘ters. The horse was also shown to have feelings and emotions, "he was
Eb\ii;ed he fell asleep ... he woke with a start",-which was the only
evidence in th1s story of ]eav1ng the person of the narrator Later in

the st ry L spoke of the horse and remained in the persor of the
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narrator to good effect

Cognitive Measures

L used a newsy, sequential narrative form, effect1ve1y descr1b1hg\\~J~\_v\

d1fferent characters and factions, and defining the1r emotions and mot—

A N

ives. These_were,1nterw1ned and 1nterpreted into an e1aborate plot with
an unusual reso]ution There was ample evidence of a high level of prc-

cess1nq ab111ty on L's part

Moral Measures

This story carried we]d-consideréd moral reasoning. L's characters
not on]y had reasons for what they did, they also acted upon these reas-
ons and the character of "Mr Tomas" also underwent a'tran51t1on within
his emotions and value systems as the story progressed; The character
started as "Mr. Tomas", he hecame "Tomas" when he changed enough to try

to risk his_life to save the horse, and finally, burned and in the insti-

tution, helbecame "01d Tomas". The characters in-the story, apart from .
the horse "Savage“ were introduced and judged only by theirrmora1 va]ues
When L wrote of "Mr Tomas” being rich, it was not only in order to 1mp1y
that wealth gave status and power, but also to show that 1n1t1a]]y "Mr.
Tomas" had appreciated the horse's ab111ty,1n terms of what he could get
out of it -- "After a]]} his horse could_win him a Tot of cold cash".
The motives of "two men ... the rustlers" who stoie Sayage and burned
him would have been uninterpretable without the reference L gave at the
beginning of the story:,"'Ehvy and jea]dusyf was exactly- the way to des-
cribe what happened to Savage" The implication in the paragraph about
the rangers who aquestioned Mr. Tomas and drove him to despair was that
they -did not believe Mr. Tomas's story, and L re1ng£:duced this p]aus-

1b1y in the final paragraph as an- insinuation of the townspeop]e
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Throughout the story the towpépeop]e were sinister, brutat characters
who were set against the characternof "Tomas" and even against the
narrator, who by L's inference was also an out- of-towner. The title of

the story, ”Savaqe » therefore held a double mean1ng

’The Writteanroduct: ' ,
The Studénts] Understanding of Purpose and Audience

The students had met the requirements presented to them and had :
produced stories in which an an1ma] was a character. The written prod-
ucts were ina final ‘published' form of student-made booklets with i11-
ustrated covers. Bothfbdohlets were chrefu]]y hand-writteh,Aand_the
iTlustrated covers were carefully designed to presenf an attractive
appearance. .

The’students' understanding of\the purpose df this task was met‘in
that they had written daily within this writing episode, and had pro-
duced -acceptable written products in which a character was an anima].
Their understanding of the audience for the task was met in the physical
' bresehtafidn of the written product and in"the-suitibi]jty of the pro-
ducts for an audience of listeners or readers_in the c]éss.

The Written Product:
The Ieacher s _Understandina of Purpose and Aud]ence ,x/‘

In this third wr1t1ng ep1sode, Mrs. E had planned that the written
products would be stories with an animal as a character. The\written
.phoducts were to be in a ‘published' form and SuiFab]e-to be read by the
teacher, students and others. The written hhoducts completed by the two -
students met these requirements and ﬁndersténdinés of the teacher, of

the purpose of the task and the audience for the task.



~ Response to the Writing

Responses to the writiné observed inMrs. E's class wére: _ -
| 1. - Students reading and discussing eac;fgxher's work in progress..
2..- Students reading‘a1ogd from their wofk in brogress. : Ly

3. Student}respdnse from fhe whole class to-work,in progress.

4. Mrs;.E's’spbken commenté upon work in progressf

5. Studentsfréading‘a]oUd their final written product. . .

‘6. Student response from the whole class to the final written ﬁroduct.

7. Mrs. E's spoken comments upon the final written bfoduct.

8.  Students and others reading the written product 1in fbub]ished! book-

let form.

.The Teacherﬂg Intentions for Response

The.response observed in Mrs. E'sbc1assroom wds a continuation of
her prograﬁ qf writing in the language arts. Mrs, E époke of her inten-
tions for thé response to the students' ‘writing. She considered this‘ 
writing épisode in the context of the program in wri{ten expressién, and
discussed her understanding of response and eva1uatﬁon. Herlcomments
are given here in thefr entirety: | -

"A1l year long, we've been writing every day and they've
had to hand in one piece to be evaluated every week.
But I don't put any numbers on them or anything 1ike y
that. They feel good dbout their writing, they've-been”
writing every day and every day we share and I try to
find something good about it, even those who aren't .
as capable, who aren't great readers, they're really
proud of their work. ~

"I usually try to comment, and | try to comment on how
they've written it or how they might extend it. I °
guess they're fairly evaluative comments. The kids say
they really enjoy getting their stories back (I take

; them in on Friday and get them back by Monday) to read
the comments because lots of times I put suggestions on

3
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C !

how they could improve or questions on them. I might
say to someon: 'you'ye a really interesting writer, you
should keep this and\put it in your folder and someday
go on on your own'. Knd a lot of them started their

*' own books at home. .Like they keep a writing book for -
when they feel 1ike writing at home. L is one of those.
There's about 4 in here who have started a 1ittle writ-
ing project at home. :

"So that's how we evaluate. Yes I can evaluate using
those other conventions and things. I have to do that
for report cards, which is unfortunate but you have to
do that. But the way I evaluate this creative writing
is in terms of what I feel they can do and what I feel
they're doing. The kids end up knowing it's two worlds,
report-cards are this: things they do on a day-to-day
basis and homework are report markable, but what they
.enjoy doing, this writing, is something else ... What I
enjoy about this writing program is not only have they
learned to write, but they've Tearned a 1ot about them-
selves."

Mrs. E also utilized a response of verbal commentary with remarks

upon students’ work at all stages of the writing process. These were

typified by "contentless"” encouragement and request for elaboration, for

instance,

"Nov .2t do you think the resolution might be, how
we d y 1 end the story? ... I'm not sure, I'm not ,
there in sour story, you can write it and L.ink about
hcv it would work out yourself ... you'rz in charge

- *hat'  going to be a really good story."

This methor ~i response has been found to be the most effective type

| of resbonse in furthering children's writing. (Bereiter & Scardamalia,

1982). =~

The main content of the feponses as stated by Mrs. E and observed

du}inq the writing episode Qeﬁe as follows:

1.

Response was perceived as a méthod of encouragement for students'

writing.

-Not every writing ass{gnment was read and evaluated by theuteacher.

From the volume of written products, the students chose one a week




for teacher evaluation. S

3. Each student compiled a folder of the year's wrifing which gave
evideﬁce of development and 1mprovement to the student, teacher and
others. |

4.  Students 'published' their written product into a final booklet
form, available to be read.

5. Mrs. E guided the students in learning a process of constructive

criticism of their own and other students' writing.

The Students' Understanding of Response

During interviews the students in Mrs. E's cTass;sboke of their
understanding of the response to their written products. Student C pre-
ferred privaté discussions of his writing with Mrs. E to any other re-

sponse. He spoke of this as follows:

"I Tike the conferences, private ones with Mrs. E e AN

you choose one from your folder and talk about that/’\
. sometimes I read my folder by myself ..." '[/ﬂ N

' . . { f\/ .
He. also understood that the stories being read aloud wouldvhave an enter-
tainment value, and he spoke of this in the following manner:

“They,1ike to hear mine. When I read mine I really try
to make it interesting because some kids write well but
they can't read it ... everybody likes to hear the good
stories.' ’

The second student, L, 1iked reading her stories atoud, but prefer-

'

red to get response from her friends:

.

"When they are listening and then talking about what you
wrote it gets hard sometimes.. Sometimes people don't.
understand what you say or why and theéy comment on the
wrong thing. 1 Tike to talk to Mrs. E about my story
and it helps to talk to (partners)." ‘

L's response 1ﬁdicated that she also liked to receive an individual

private response from Mrs. E. L spoke of the way in which interaction

n

(1
-
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with her partners could chanae -her stgrv:

"Well the name here, I liked it but it sounded ...
wrong to (partner) so I thought about 'Savage'
and it fit better."

‘The students in tﬁ?g class were familiar with Mrs. E's verbal re-
sponse to their stories and their classmates' responses. They compared

4

this to other experiences they had had in writing. C said:

"Well, we didn't write so much ... before and usuaily
only the teacher saw it ... Mrs. E will talk about
what you show her ... now everyone .in the class hears

your writing."
L agreed with this, saying:
"I 1ike the writing here and the other kids' stories
... Yyou know where you are ... now I write at home
. sometimes I bring that to Mrs. E."
Each of these students seemed to'understand that a written product

can develop throush discussion with others who read or hear it read

Symmary of Findinas of Writing Episode'3

In the third wrifing episode, the teacher presehted fo-her students
the requirement of a wrifing technique in which a character was an animal.
There was also a further requiremént that the written products were to
be in a final 'published' form. The two able writers met these require-
ments in their written products, which were appropriate to the teacher's
analstudents' understanding of the task and the audience for the task.
Responses were offered interactively in the classroom by the teacher and
t. .stﬁdents to the workAin progress. The completed written products

were read aloud by the students and response was given by the teacher and

~
~
~

students..




THE WRITING EPISODES

This section provides a description and analysis of the three writ-

ing episodes, with relation to task, product and response.

\ .
\

The Tasf Acrogs the Writing Episodes \

X
Each writing task described in this section was unique. The writ—\\
\

N

ing tasks were: firstly, in Mrs. N's classroom, a note written to an

96
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imaginary reader, Mother Nature, secondly, in Mrs. T's class, a practice
of a technique related to character development which could lead to a
story; and thirdly, in Mrs. E's class, a story built around the device
of using an animaT as a character. In each writing episode the teachers
hag given the students a pédagogica]ﬁassignment that required the stud-
ents to develop their expertise in a writing technique. Moreover, each
teaching éssignment was functional in the environment of the classroom
as a device .to extend writing cra%t,.to pfovide experience in writfhg,
and to aevelop skill in writing. Theré was to be no application of the
written products beyond the classroom learning situation. Each writing
episode allowed the students dfffering amounts of freedom in their
choices of style and technijues. Freedom of choice was offered in/ some
areas, particularly in the area of content. There was, however,*ﬁore
- prescription in the areas dealing with the form and the requiréd craft
of the written product. The individual teachers emphasized different
areas. ‘

In the first Writing episode, the task was proscribed. The ;ask,
the }ength of the assignment, the 1magin§ry recipﬁent of thé note, and

the form of a pre-illustrated folder were presented to the students by



the teacher. The students were aiven choices in the message. stvle

0T -the notes, and in the vocabulary which had both been listed during
the brainstorming sessione. In the second writing episode, while char-
acter development was presented within familiar literature and the tech-
nigue of implicit detailing was”demonstrated and discussed, the student
made open choices concerning the theme, the content beyond the tech-
nique, the choice of Character, the length of the wr1tten product and
- the final form. 1In the third writing episode only the general choice
of character and the final form was assigned by the teacher, so that
the theme, the content the choice of technigues, the length and the
choice of character within a broad class were decided by the student.

One major d1fference among the writing episodes was that the sec-
ond and third writing episodes were much longer in durat1on than the
f1rst, a]]dw1ng observations of the teachers encouraging the students in
the use of previously 1earned writing craft and~techniques Each teach-
er's reauirements for the students' classroom wr1t1ng had probab]y been
estab]1shed throughout the school year, Thus the students had deve]oped
an awareness of and compliance with the teacher's requirements that
carried over to these writing ep1sodes S1nce these writing episodes
appeared to nepresent\g\ffnt1nuat1on of the ongo1ng program much of the
understand1ng\between teachey and student was implicit, hav1ng been em-
bedded into the‘]earning sifuation. The teachers reported_an awareness
of themselves as an aud¥ence for the wr1tten products. |

The teachers $tated the1r understand1ngs of the purpose of the task
(Table 1). A1l the teachersttated that the task was purposeful in
terms of the single task in that the students would write during thie

assignment as a part of the daily writing program. A1l the teachers
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also put the tagk into the éoptext'of a%signments recently completed so
that there was continuity w}th the Writj%g tasks preceding and follow-
ing this assignment. The teachers aiso could place this writing task’
into the context of the work to be done ana\techniques to be learned in
the writing prégram over a whole school year. While the teachers held
contextual, curricular views of purpose, noﬁé of tﬁe teachers spoke of .
~

an‘immediate communicati?e purpose for these written products. These
. writiﬁg assignmén£ were therefore school and classroom oriented and
their functional purpose was to provide a writing activity in which the
teachers could foster, encourage and extend the writing craft and abili-
ties of their Students. |

One teacher, Mrs. N in the first writing episode, recognized that
this assignment was appropriately placed within Ebe dual contexts of the
writing program and the Natural Historylprogram she had planned for her
class. . In addit{on, this tésk had been planned in order to provide a
sucessful experience for slower learners. Hoﬁever, the main purpose of
th= task seemed to be to bromote practié;-;} the form of letter writing.

The task was .seén in a context beyond the school year in the third

writing episode. Mrs. E had planned that the writing techniques taught

during % previous writing episodes would be utilized by the stu—v
dents in riting assignments at higher grade levels. She also in-
tended - 2~ students, including the two focuéed upon in this study,
would be er © to se these lechniques in writing outside of her
clazsroom 1e- . .. s wrote Secause they wanted to. Finally, Mrs.
E planned that = - iting folder . th the writing assignments produced
over-this schozl yeaz~ " "d be kept by the students and referred to in

later years,



| The students' spoken understandings of the purpose of tne task are
shown in Table 2. A1l the students stated that they understood the pur-
pose of this writing task in itself: that.they recognized the overt pur-
pose and techniques required. While the students in the first and sec-
ond writing episodes may have implicitly recognized further contexts,
an explicit description was given by the students in the th1rd wr1t1ng
'ep1sode These students recognized that&the immediate wr1t1ng task was
in the context of previous and subsequent pedagogical writing assign-
ments, and'that this writing assignment had a place in the pedagogical
requirements of the school year. Finai]y, the students .in the th ~d
writing episode also recognized ‘that this assignment would be referred
to beyond the school year.

A1l the students had developed a concept of an audience for their
wr1tten products, although no discussion of audience was he1d during the
observation of the writing ep1sodes In each episode aud1ence had been
built in to the c]assroom practices and routine so that the students
anticipated an audience for the written prdducts in these writing epi-
sodes. The students' awareness of audience resulted in completed wr1t-
ten products that were appropriate to the anticipated audience.

A11 the students stated that the projected audience would be the
teacher and their classmates. The students in the second writing. epi-

} sode did not consider that others in the school would prov1de an aud-
ience, while the students in the first and th1rd writing episodes did
acknow]edge others in the school to be an audience. Perhaps this was'
due to the nature of the second writing episode, mainly practice of a
wr1t1ng techn1que, and the option given to these students of comp]et1ng

the work into a 'published booklet form. A finished form was required
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of students in the first and third episodes.

iThe teachers' requirements for the task were met by the students
in-a manner that went beyond the teacher as audience. The students un-
quest1on1nq1y accepted the teacher S reou1rements for the task These
able writers worked to meet those requirements and to complete them with
a polish of illustration or turn of phase that would enhance® the orig-
inal requirements.

The students in the second and third writing episode stated that
family members would provide an audiente for their written products.

The two male students from the second and third writihg episodes ack-
nowledged the researcher as an audience. The family members in.the
first writing episode may have been an implicit audience. Due to the
task being assigned as homework, it is probable that family members had
read the written products prior to their being handed in to the teache
for eva]uat1on (Table 3).

One'student from the third Writing episode had an understanding of
himself reading the written product in authorship as well as projecting
an audience for his written product into the future. |

While the audience for these products may not always have been ex-
plicitly stated in these writing episodes; it was implicit in these
classroom settings. The classroom settings seemed planned to provide
opportunity for e sharing of writing in progress The students seemed .
to be expected to provide an audience function by critiquing the writing
and prov1d1ng feedback for the student authors. Each‘c1assr00m>setting
_ut111zed the students' previously written products in some form of a
display. The use of the written products indicated that there was a

high value placed upon them in these created environments, in which the
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students would strive for a well presented piece of wrdting, and which
could be considered as a part of the classroom legend created by the
teacher and the students over the school year.

‘The audiences for the written products of these writing,episodes
were stated by the three teachers to be the teachers themse]vesf the
students in the class and others in the school. /The researcher in this
study was spoken.of by the teacher-in“the third writing epdsode and was
an audience implicitly understood by the other teachers, or spoken of
outside the times when 1t was acknowledged that the teachers spoken’
words could be used as a part of the transcriptions for this study. The
teacher in the third writing episode stated that the students wou1d be
an audwence for their own written product in the se]f exam1nat1on and |
self-evaluation of authorship. She extended this 1dea by considering
that the completed writing folders might be read’by others beyond this
school year. None of the teachers explicitly stated that members of the
students' fami]ies would be an audience for these.written products.
Perhaps this was because other ass1gnments had been written spec1f1ca11y
~for that aud1ence Or even because tHe techn1ques being requ1red for
these wr1tten products were pedagogical and therefore were considered
more suited to an audience within the school.

The.students"understanding of the projected audience followed a
pattern very similar to that shown by their teachers (Tab]e 4).~'This
demonstrated the congrdency of the understandings of the teachers and
students, and the implicit nature of the dndérstanding that might_ex-

1

tend beyond merely one writing episode.
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The Written Products Across the Writing Episode

The written products have been descfibed in relation to the stud-
ents' understanding of the task and of the audience~of each writingyep-
isode. Across the writing episodes, the students completed products
that were approoriate to their understanding of the task and the aud-
ience. Simi]ar1y,.the written produbts across the wr%ting episodés were
abpropriate to the teachers' understanding of the purpose for and the

audience of the task.

The final products reflected the importance of the teacher-set

'task and the teachers' guidance in these writing episodes. The written

products all showed a sensitivity to the teacher's expectations and re-
quirements. Prior to the conclusion of the writing episodes every stu-
dent, with perhaps one exception, had worked at home on the writing task.

The expectations of family members for the written oroducts were not em-

| phasized by either teachers or students. Nevertheless, this family in-

fluence upon these studeﬂ%s cannot be discounted.

Various devices were‘ufi]ized by the student authors to stimulate
the attention of the projected and anticipatéd audiences. The two stu-
dents who wrote notes to Mother Nature had carefully -rewrittén them and
had added elaborate lettering,énd ii]rstratibn'to the folders, thus mak-
ing them suitable for display. Three students who had completed stories
gave é&idence of their undefstanding of the audience in their use of
writiﬁg devices and techniques that were designed to catch. the attention
of an audience, especially w:;* the written prdduct was reaq aloud to
Tisteners. Two students produceé illustrated story booklets that were

carefully handwritten and organized so that a potential reader would see

~ .




an eye-catching book cover with the title and the author's name .

The written ptoducts in each writtng episode varied according to
the task and its 1nterpretation by the individual students (Table 5).

" One student did not produce a compieted story, nerhaps due to her lack
of mastery of the assigned tecnnique; her difficulty in translating the
technique into'stor§ form, and alsq her choice 6f character. ‘ﬂowever,

" she had utilized the writing technique and thus had attained the peda-
gogical requirement.

The number of words and sentences in the written products seemed
to increase due to two factors. In the first writing episode the
amount of time spent writing was dess and the words and sentences pro--
duced were fewer. The numner of choices concerning the assignment that
were Teft open to interpretation by the students was greater in the
. third Writing episdde, with a corresponding increase in the-amount of
wrjting. While the students produced varying numbers of words, there

.
was consistency in each wr1t1ng episode in ‘the number of sentences pro-
duced. -The number of words in each sentence was a]so consistent across
~the writing episodes, being s]ight]y fewer in the cases of C who had
used shorter sentence patterns in the speech of his animal characters,
and also in the case of J who had had d1ff1cu1ty translating the use of
the assigned technique into a story structure |

The written prqducts were ana]ysed-us%ng Wilkinson's scheme of

S

assessment in the areas of the stylistic, affective, cognitive‘and

moral measures of writing. Only one student, J, did not show control. of

a majority of sty]istic measures (Table 6). The two students in the

first writing episode showed control in-the areas of syntax, verbal com-

petence, reader awareness and appropriateness of discourse: they did not
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Table 5
Number of Words, Sentences and Sentence Léngth

in the Written Products

%tudent " Number of Number of. Mean Sqntence
< Words S Sentences Length

e

(Mrs. N's Class)

L 123 total ‘
112 in sentences 7 16
el
T - 95 total :
84 1in sentences 6 14
(firs. T's Class)
J : 180 in sentences 15 12
K : . 313 in sentences 21 | : 15
(Mrs. E's Class)
c 430 in sentences s 1
L 634 in sentences a1 15+
.-\—’— ’,'
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show contrel in this task either of cohesion and continuity or of effec-
tive communication, which was perhaps due to several factors. One fac-
tor'may have been the set length of the task, as was indicated by one
student in this writing episode. Perhaps it was more difficult to write
less and be succirt than to extend the writing. A second factor may

have beer the styles of the notes in that neither étudént had made a

clear and consistent choice of affective style. A third factor was

perhaps due to the imaginary nature of the reéipient. Having made the

audience‘for these notes removed from the usual primary recipient of a
letter, the task fell into a poétic categor‘y.*7 The three students who

" used a story mode for their writtgn products showed competency and cen-

trol across all theAstylisfic measures. | |

The cognitive measures used in these written products varied accord-

ing to the task and individual interpretation (Table 7). Thé studénts,
using a technique involving story, all used description, which was ab-
i?nt in the first writing episode. However, speculation as a cognitive
device was‘pfesent, ﬁn the notes in the first writing episode, and ab-
sent in all but ohe story. In the area of affective measures, all but
one student gave evidence in their final written products of writing
with:an awareness of audience. There was a difference in the measure-

- ment area of émotions, image and motive, which was personally ascribed
in one note, and ascribed to others in the stories. This showed that
the notewriters w;re able to insert their persona]it& appropriate]y in-
to the notes which were Qr§EEEh largely in the first.person, whi]e'the

:storywriters were able to detentre themse]ves from their writing. The;

three storywriters were able to use the technioue of setting a scene’

and creating an environment for their characters that would shape their



111

; . , ) : X : X 3
(sse1d s,3 *sap)’
X . X : X A

X e
. _ . (sse1d s,1 *say)

X : X ; - | ‘ | 1

>
(3
>

1

(SSBLD S,N *SJn)

buiyenoadg butzy(easuay burjauduaajug butqruasag | - Juapnys

, -

saunseay aAL3Luboy

L @1ge] u



o actions. The two students who wrote notes based them in reality and
referred to their knoW]edge of the real envirdhmenf (Table 8).

The.moral measures deécribed in Wilksonson's scheme of assessment
range in a hierarchy from the Towest capacity of judging by physical
characteristics to the highest capacity of judging by~s personally dev-
eloped value system (Table 9). The students in the third writing epi-
sode used these measures acrecss the full rangé, while students in the
second writing episode used only judgment by physical characteristics
and stereotyping by both status and conventioné, perhaps due tc‘the nat-
ure of the writing teéhnique assigned. Two studenis reached the level

of using a personally developed value system in their written products,

one who wrote a note and the other who wrote the longest story.

The Response Across the Writing Episode

3
4

The responses to the written producté variéd with each writing épi-
sode. They ranged fromja numerical value, to written comment, to spoken
comment, to the students' introspective ccmménts upon their owh written
proaﬁcts. There were commenalities in the types of respernse between
writing episodes; yet, in each episode certain responses were empha-
sized. The teachers' responses seemed to be based on their choices of
methods to extend and improve the students' writing. While all the

teachers responded to the content of the students' written products, in

‘the first writing episode there was also an emphasis on the form of the

written products. The responses of grading and numerical evaluation
were utilized by one teacher who explained to the students that this
system reflected the evaluation used throughout her writing program.

In contrast, the other two teachers preferred to give these types of

11
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responses on]y when grades were required at report card time or at the
end of a school year.

A1l the teachers were available to offer spoken responses to the
writing in progress when they were approached by the student writers.
Two teachers also moved around their classrooms, interactingiwith indi-
viduals and groups while the students were in the process of writing.
Two teachers wrote comments to the students in response to their work,
one making written comments upon the writing fn‘progr@%s and both writ-
ing comments in response to the completed written products. None of
the teachers wrote comments upon the paper of written products that were
cons idered by the student authors to be in a final pub]1shed form.
Instead, the teachers wrote upon comment sheets that.were p]aced inside
the written product when it was returned to the student

-

The students 1nteract1ve1y sought responses from the1r classmates 3
to the writing in progress in all three writing ep1sodes C]assmates
were also formally invited to respond to the completed wr1tten products
in two wr1t1ng ep1sodes, after the stories weére read a]oud to the class
Inbeach wr1t1ng episode the students focused upon 1n th1s study shared‘
and discussed the teachers' responses to the written products with their
partners and friends. The students understood that the response to the
writing in progress and to the wr1tten products was intended to benefit-
the student authors and to improve and extend their abilities in writ-
ing. In particular, the students seemed to apprec1ate receiving res-
ponse from their teacher.

In a]]'the writing episodes, fthe teachers and the students agreed
that responses Were given in order to improve and ref1ne the written

-

product, Therefore, response to the written‘product'was an,important



. factor in the writing episodes and was usually sought and expected by

“‘the students.

- Summary

In this fourth chapter, data from the three writing episodes per-
taining to the task, the product and the response were described and
analyzed. The three writzgg episodes were considered individually in

the first three sections—of the chapter. A final section considered

—

areas of congruencyf/and similarities and differences across the writ-
ing episodes. In Chapter V will be found the conclusions drawn from

this description and analysis of the data.
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Chapter Vv
SUMMARY, MAJOR FINDINGS, CONCLUSIONS AND IMPLICATIONS ™

This chapter contains a summéﬁy of the study, the major findings,
conclusions and implications of the study.

7

Summary of the Study — -

The purpose of this stﬁdy was to investigate the teachers' and
students' understandings of the“wrifing task, the written product, the
Fesponse to the written produét and the relationship between these el-
ements by ana}ysizing'teacher;spbnsored writing epiéodes in classrooms.
TQo students who were able writers and their teachers in each of three
grade six classrooms Were the subjects of the Study. " In each c]assroom
setting, a writing epi;ode wgs’obﬁerved and fecorded from its initiation
to its conclusion. Indivﬁduaﬁ classroom settings were described .in order
to mafntain the context of each writing episode. Separate interviews
were conducted with the teacher and the students in order to rééorq
their undefstandings of each writing episode. ”

Analysis of' the data made possible a descfiption of the writing

task, the'written product and both teacher and Student response to

each writing episode.

Major Findings and Conclusions .

.

The major findings and conclusions are presented in relation to the

questions posed in Chapter 1 of this study.

117



118

---Questions Concerning the Writing Task "

r
Rt

. #
Question 1: What was the nature of the writing task as observed?

“In each c]assroom sett1ng there was an. ongo1ng wr1t1ng program -,
within the language arts. The students wrote da11y within the 1anguage
arts in two c]assrooms, while in the other classroom, the students.wrote
daily in some curricular area. In each setting,'the Students' prev-
‘1ous]y’written products were disp]ayed and accessible for reading in the
classroom. |

The writing task in each episode was p]anned and deve]oped by the
teacher. The teacher presented the task and its requ1rements to the
students. Each ep1sode differed from the others in the amount of re-
qu1rements set by the teacher and in the number of choices for the tash
left open to students. The writing tasks were all concerned with the
development and practice of a writing techn1que. There was no specific
audience planned or reou1red beyond the classroom to*be a rec1p1ent for
the final written product, neither was response indicated exp]1c1t1y
with the introduction of the initial task. The practice of d1sp1aying
the written products and making them avai]abte‘to readers‘and ]isteners\\‘
was implicit in the writing ep1sodes, due to understood classroom prac- -
-t1ce The writing tasks were pedagog1ca1 requ1rements in that they were

\ ‘

set by the teachers in order to extend the students ab1]1t1es in
l

writing. o - \
Question 2a: What was the. teachers' understanding of the purpose
of the writing task?
The teachers understood that there were several purposes for the

X A . /
task. In the1rvunderstandtngs there were congruencies across the/
™ . » \ » ‘.:’_/’
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ing episodes as follows: ° |

1. | The task was 1ntended'to he a continuation of the writing program
in language arts p]ahned bver-the whole school year.

2. The task was designed to fit into the writing curriculum so that
'there was continuity with thqbwr1t1ng tasks precedwng and fo]]owﬁhg this

\\_//f

| v _ _ | ‘ .
3.  The task was designed to be a part of and a continuation of an

L d

ass1gnment

ongoing writing program.
4.  There Was oppohtuhity to utilize previously learned writing tech-
niques. | o
5. This task was intended to extend the students' abilities by intro-
ducing a writing.technique.
6. The task provided an jppportunity to pract1ce the newly-introduced
techn1que ' |

In add1t1on to these understand1ngs, further stated purposes for
the writing tasks were twofo]d they provided an opportunity for the
Students to use writing across the curriculum, and they cou]? be per-
ceived in contexts beyond the immediate school year. No teacher stated
that there was an 1mmed1ate]y communicative purpose for the task. When
1t was . requ1red the final form of the written product was anticipated

' more as an exerc1se in completion than as an appropriate form for a-

specific audience. .

Question 2b: What was the teachers' understanding of the task in
terms of the prOJected aud. nce? | , ‘ :
In each wr1t1ng ep1sode, the teachers had developed an audience for

written products built in to the classroom practice and routine. Thus



there was Sh implicit audience for 511 written products, made up of the
teacher, student peers and others in the school. This understood aud-
ience ‘was also 1mp11ed in the environment created in: “the c]assrooms in
which the written products were valued, displayed, and avai]ab]e to in-

a

terested readers.
‘ Within the writing episodes, the audience for these written pro-

ducts remained implicit in the understandings between the teachers and-

Students. However, in all episodes, teachers made reference to the pre-

' sentat1on of the written product.’ S1m11ar]y, some requ1rements were

‘given concerning the anticipated qualityNqf a 'publishable' form of a

written product.

The teachers in the three episodes concurred in that their Stated
understand1ngs of the aud1ence for the wr1tten products were the teach-
ers themselves, the students in the c1ass,~and others in the school. A
- further individﬁa]'understanding.of audience was of the student-writer
»as a se]f'cr%tica1 audience. The teachers also stated awareness‘of the
~researcher in th1s study as an audience. The parents and family-members
of the students were either implicit in the understanding of audience or
exc]qded because the task,-be1ng pedagogical, required an audience with-
in thelinstructionaT setting. / .

Question 3a: What was the students ” understandtng of the purpose
of the task:b o
) The students understood that the purpose of the task was the prac-

“tice of writing techn1ques, the production of a wr1tten product appro-

priate to the task, and the application of the teacher's requirements to

the i-al written products. No reference was made to the communi cative-

-4

P
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purpose of the writing.

Question 3b: What was the Students' undef§tanding of the task in
terms of the projected audience? '
The students understood that the main audience for their written

products was to be their teachers and the students in their classes.

. This audience was embedded within the classroom routines. The students

also understood that family membgrs would provide an audience. Individ-
uals held further u;derstandings_of audience which included the audience
resulting from this study, and the student—write}s thems~"ves.

The students anticipated that their written products would be seen,
listened to and read”b} the audience, which suggested that the studenf
authors would have attended to the,Visua], the auditory and the written

form of their written products.

Question 4:  Were the understandings of the teacher and the stud-

:;:8nts congruent?

The teachers and the students concurred upon the purpose of the

W

tasks iﬁ’terms,of the pedagogical requirements. They,undersgopq\ghat

“"the purpose of the task was the practice of requirements related to

"developing writin§ techniqyes within a writing episode. The teachers'

understanding encompassed their awareness of the writingvip,the language

- arts curriculum and also their awareness of the extension of the students'

abilities 'in writing. The teachers and students ‘understood audience in
congruént térms. Undérstanding was evident in single writing episodes
in which the teachers' undérstanding of audiencé beyond the class was
congruent with the same understanding offaﬁdiénce in the students. The

single understanding of audience that was helq by the students' and not

~

e
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stated by the teachers was of family members as audiefice. A congruence
of understanding between teacher and student had been built upon over

_ s ‘ _
the course of the school year and therefore, further urderstanding was

tacit and implicit between them.

S

Questions Concernfing the Written Product

\

Question.]: what was produced?///—\‘

The written products/pon51 éh of two notes and four stories. In
each writing episode the s: ents had created a written product that was
appropriate to their own and their teacher's stated understanding of the
task. A comparision of the written products was made using Wilkinson's

: (19%9, 1980) scheme of assessment. The analysis showed that the stud-
enté were developing competencies\in areas of writing related to cogni-
tive, éffective, stylistic and morzyidevelopment. “The students had used

their competencies to emphaasize their viewpoints. and the created

viewpoints of their characters.

Question 2: How did the written phoduct reiate to the stddents'
understanding of the purpose and audience of the fhsk?

The‘students,had been profoundly influenced by the heachers'
presentation of the requirement foh\ghe\task. A1l the students had
worked in order to'megt the teachers' reauirements for the written pro-
ducts. The Students had each practiced the writing techn1que assigned
during the episodes. The maJor1ty of the students were developing
skills in the technique presented and had utilized the1r ability to com-
/plete an appropr1ate wr1tten product.

The students awareness of the audience for the wr1tten products

was shown i a variety of ways The students had considered that their
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audience in the classroom might view, read, or Tisten to their written
product. They had used writing craft techniques in order to create a
product that wasrappropriate for these audiences. This classroom aud-
ience was embedded in the classroom writing program on an ongoing basis,
and the students were concerned with the sophisticated awareness of
their teacher\and their.peers. These studgg;ﬁwriters also referred to
an ience of famiTy members, although no specifically discernible in-
fluence on the written products on their behalf was evident. Similarly,
there was no discernible influence on the written products either due toh

the prescence of the researcher in the classroom or resulting from the

students as self-critical authors.

Question 3: How did the written product relate to the teachers'
understanding of the purpose and audience of the task?

The written products were shaped by the teachers' undersfanding
of the purpose of the task in that the students\ﬁad practiced a writing
technique, thereby extending their writing skill and‘comp]efing the ped-
agogical requirements. The students had written during these episodes,
following the daily writ{ng program. The teachers' understanding of the

audience of the task was fulfilled in that the written products were

. : - .
appropriate for their classroom audiences.

i

Questions Concerning the Response to the Written Product

ﬁhestion 1a: What types of response were there?

The responses were of both oral and written comment and of display-
ing the written product and making it accessible to others in the
§ch§6]{ The responses did nét ekteﬁd beyond their framework of the

pedagogical setting. There were'no observed responses beyond those

&



taking place in the classroom during the writing episodes.

Question 1b: Who respondEd?

Responses were nade by the teacher, the other.studehts in the class
and others in the school. There was qlso\an element of se]t-evaluation
that was a response~\ The respondents were prov1ded by the embedded and
1mp11c1t audience of the classroom setting, and again followed the

pédagogical requirements.

Question 2: What did the teachersistate was intended by the res-
ponse?

The teachers stated that'the response was intended to extend the
student s abilities in writing, to evaluate the apo11cat1on of the re- .
qu1red writing techniques and application of previously presented tech-
niques, and in one case to prov1de a framework for the students to
understand response. Thus the teachers intended by the response to

extend pedagog1ca1 competenc1es

_ »Question 3: What did the\students‘state was understood of the
response? ' |

| The students understood that the response was to evaluate theijr
application of the writing techniques. The students understood also

that the response would extend their abilities in writing.
Conclusions

The'purpose of this,study was to examine ¢lassyoom writing episodes
with particular reference to the writing task, the wr1tten product, and

the response to the written product. In adet1on the congruency of



understanding between teachers and students in these areas was investig-

ated. Within these areas there were‘cdnmonalities and conclusions to be
- drawn among the writing episodes. )

There were essential congruencies of understanding between teachers

and students in all areas examined. Furthermore, there was an imp}itit

-shared understanding between teacher and students that had been buijlt up

over time in the classroom. The influence of the teacher was ev1dent in

a11 areas of writing instruction and the requirements set by the teacher’

for the task were of profound»1mportance in shaping the written products.

The writing tasks.set by the teachers in these writing episodes
were pedagogical requirements. The intention of the requirements was*to
practice a techntque for-writing. There was no audience planned th
receive the written products beyond the 1mp11c1t aud1ence of the wr1t1ng
. community developed 1n_the classroom made up of teacher and peers. Tne
purpose of the written products was therefore not primarily for communi-
cation with an exn]icit eddressee. | e

Students in these writing.epjsodes wrote daity which gave time and
opportunity for development in writing competencies. Stddents seemed to
respond to the opportun1ty for un1nterrupted daily writing which was
conducive to the deve1opment of lengthy wr1tten products at this grade
level. The daily writing program also was combined with the classroom

_— ' : .
setting to produce a writing community of peers that was developed in
the classrooms and implicitly understoed by teacher and students.
The'deve1opment of a sense of audience is Wide]y acknowledged to
be an important factor in the development of writers. Although all

students in this study held some understanding of audience, a specific

audience.was lacking in the writing episodes in this study. A limited
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audience for the writing was built in the the classroom setting.- Since
there was no'sbecifica]]y named ‘real' audience for the written products
beyond the classroom in these writing episodés, writfen products were
directed to the teacher and to peers in developed c]assfoom writing
communities that were suitable to receive products written aé bedagog—
jca] requirements.

| Due to the imp]ic%t audience of~€1assroom peers and teacher, the
publishing of the written products aésumed an importance that was re-

‘ aated only to that particular audience. The publishing of the W}itten
products completed during the writing episodes was optional in one ep-
isode and required in the others. The published products seemed to be

designed for the audience of the classroom writing community.

Implications of the Study

Instructidna] implications in writing arising from this study are
in the areas of congruence of underétanding, the task, the product, the
responﬁe to the written product and the classroom setting.
The shared'understandings between teacher énd students constitued
an important factor of fhe writing episodes. * The understandings app-
eared to be built up mutually over time in the classroom and d1though o p
they were shared by teaéher;*and students>\gﬁey remafned implicit. The \\\\\\~////
shared understandings strongly influenced the ﬁanner of setting the writ-
ing task and the reaction of the students to the task. A major implic-
ation of this study concerns the eéncouragement of teachers to become
more explicitly aware of the influence of shared understandings upon the
writing program. Teachers might then use the shared understandings in

order to foster writing development and to improve instructional
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techniques.

A second implication of the shared congruency of understanding
concerns the influence of the teacher. Due to the awareness that they
might strongly influence the directions taken by their students in
writing deve]opment, teachers might use their influence to vary the
requirements for writing and for written products}_ While some require-
ments might be left more open to the choices of the students, others
might be established by reference to audiences beyond the school setting.

A further implication refers to the writing task and to the written
product. Students appear to-need opportun1ty to write in situations in
which the main function qf the wr1ting is to communicate. In a pedagog-
ical situation evaluation of the mastery of fechhiques and mechénica1
skills may'be required or even shaped by curricular materials. However,
writing is purpqse?u] and communicative when it éxténds beyond this”to—
ward a specific audience and for a communicative purpose for the written
product. In setting writing tasks that have pedagogical  requirements
rather than guiding students to-write functionally, teachers hay Timit
the development of a sense of audience in the Studént whfters The dev—
elopment of a writing community of teacher and peers in the classroom
may, as was pointed out by Walshe (1982), compensate somewhat in that
the students are writing fo} an implicit audience.

Students seem to develop and extend their writing abilities when
there is daily opportun1ty for writing in the c]assroom Time for writ-
ing processes and development in writing imply a structured ]anguage
arts timetable in wh1ch wr1t1ng is a daily expectat1on -

Peer and teacher response during the writing and to the completed
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written product a]]bws an opportunity.for changes in writing, both for
the current written product and for subsequent work. With this method
of response. there may q]so be opportunity for students to learn how

to critique written products. Studenfs may need to be givén an exp]an-.
ation of the role of response in improving written products. Students
might have the evaluation procedures of the classroom and the school
explained to them. The‘tonsideration of notice of intention to evaluate
pérticu1ar written products might also be given.

This study also appeared to*have implications for research. The
congruency of understandings between teacher and students may work to
the advah%age or to.the disadvantage of the researcher. A researcher
may not attend to the implicit c]assr%Em understandings due to time
considerations or due to the particulaf focus of a study. Researchers
migﬁt conéider the 1mp1icétions of implicit understandings before under-
taking a classroom study. |

A second implication for researcH is that the examihation of
‘classroom episodes seems to provide a method of gaining insight into
classroom settings, pedagogica] structure and writing instrqcfion.

#ina]]y, a contribution to research arising from this study may
be the method of transcription of the videotapes; in which speech and
observed behavior.wefe transcribed in a parallel manner according to
time elapsed. This prbvided a continuous written record of a videotaped

episode. A copy of the figure used for the videotape transcriptions

is given in Appendix IV.



Suggestions for Further Research

v

This study described and ana]yzed three grade six writing episodes
in relation te the writing task, the written product and response to
the written product, congruence of understanding between teachers and -
students were also examined. Since prior studies “into c]assroom writing’
episodes of ény'kind are Timited, thene_are possibilities to be explored

in this tvpe of research. (-

| The effect of congruence of—underﬁganding between teacher and '
students might be examined. A researchér might consider the positive or

negative effects of congruent understand1ng upon development in writing
abilities, upon wr1t1ng 1nstruct1on, and” upon the soc1a11z1nc . s of
written language.
| The effect of instructional processes upon 1earn1ng might be
examined in‘ordef that teachers might become more effective by@en
understanding of the instructionaT processes taking place in a classfoom.
Classroom writing episodes\yith a focus'simi1ar tovthat of this‘
study could be undertaken at diffenent grade levels. Consecutive
writing episodes could be followed with the same students in the same
c]assnoom over a longer period of time. Additiona]1y, writing episodes
might be studied w%th the focus upon other areas of interest such as
the 1nf]uence of pre-writing, writing, and post writing discussion upon
the student and upon fhe written product.
The development of writing processes 1in chderen_cou]d be followed

by studying the same writers over a period of time or by studying asifgts

of the Writing process across grade ]eve]s. The development of partilcular

areas of understand%ng could be studied with reference to the cognitive,
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stylistic, affective and moral measures suggested by Wilkinson (1980).
Obversely, the written products of students at particular grade levels
could be exémined to crifte a further instrument of measurement drawn
from areas of simi]aritf discovered within thF written products.

Studies of writing in classrooms cou]d'focus entirely upon one of
the areas of task, product, or response. For instance, attitudes of
teachers and students to a variety of assignments could be considefed by
the examination of verbal undérstandings and the examinatfon of the

different written products. The influence of different audiences upon

- “the same students could be studied by similar means.

Finally, studies could be undertaken by teachers themselves within
their own classrooms. This self-examination of classroom writing episodes
could provide a method of documentation of development, awareness of

teacher and student ro]eé and teacher-to-teacher.assistance and encourage-

ment.

Concluding Statement

This study of c]gssroom writing episodes focused upon the writing
%ask, the written product anq the response to the written product and
the congruency of undérstanding of these elements between the feacher
and students in thege writing episodes. The subjects of the study were
the teacher and two able writers in each of three c]aésrooms at the
grade six level. Information was examined which, while acknowledging the
unique nature of each writing episode. also proyided aréas of congruence

and comparison between them.
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WRITING EPISODE I
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AND WRITTEN PRODUCTS OF TWO STUDENTS OBSERVED.
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Videotape # 3 Mrs.
Transcription of Classroom Wri

143.

N.
ting Episode.

Observation Transcription

Video . Speech Transcription
Count ’
000 A1l students are in their
- desks. Mrs. N is at the
chalkboard. Discussion
Ted by Mrs. N. of "The
Lorax." by Dr. Seuss.
Both the book and the
film, a story based on Sy
conservation and ecology
Ecology - a definition
Ziggy calendar. I like
Spring because that's
when the ecology gets up
and strikes back:
Mrs. N. questions and
> guides brainstorming for
biology, zoology,
psychology, ornithology,
ecology - the study of
nature.
055 Mrs. N.--Mother Nature, what does that
mean? Who is Mother Nature and what
is it?
--She's supposed to be the person who
made nature, and she helps it develop
Mrs. N.--0.K. Is there anyone in the
play who might be sort of similar to
Mother Nature?
--The Lorax--
060 Mrs. N.--Maybe The Lorax. Do we ever

know if The Lorax is a man or a lady?
You can't really tell, can you?

--It has a moustache--

Mrs. N.--It's just a Tittle funny
thing you can't tell, So Mother
Nature might be the conscience that
looks after ecology. What does it
mean about Spring being the time when
ecology gets up and strikes back? C?
--responses-- '
Mrs. N.--It's just survived a long
winter and it's its turn, and how
does it show it's fighting back.
--Flowers bloom--

--Leaves come out--

.-T. shakes head.
Class responds .,

é%'

T turns to look at
student .
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P

Videotape # 3 continued

4
i

Video
Count

Speech Transcription Observation Transcription

070

075

080

085

= 3

Mrs. N.--Flowers bloom, leaves come

out, what else?

-Green grass--

Mrs. N.--Green grass, what about the

animals?

--they mate--

--they come out--

Mrs. N.--They all come out and mate and

have their young, they make sure

they're going to go on for another year,

¢they fight back. : ‘

Now what I want you to do for a writing

assignment..... I'm going to. cheat a Mrs. N. holds . up the paper.
little bit because I'm.going to give T takes up pencil and a
you a shape that I thought had a nice small piece of paper and
picture about birds. I want you to takes notes.

write in on this paper. You can do it

twice, if you want to do a rough copy

and then we can re-copy it on this

paper and give it in. We're going to

write a note to Mother Nature. Now

what does this mean? What kinds : '
of Mrs. N. writes on chalkboard,

.....

We're going to drop a line to Mother
Nature, "Dear Mother Nature." Now Mrs. N. reads from the board.
what kinds of things might you, from b
what we've been doing this week, with : (AN
"The Lomax", getting trees to plant i
for forestry week. What kinds of

things would you 1ike to write to

her about? You can--T?

--You ¢ould write to say thanks for

the Seasons-- ‘ :

Mrs. N.--Yes, you could, it could be Mrs. N. writes on chalkboard.
a thank you card, that's one way of
doing it, thanking her for the Seasons.

N

‘What is a different approach you

could take? -C?
--1t could be an apology--

‘Mrs. N.--0.K. It could be an apology, Mrs. N. writes on chalkboard .

not for what you've done, for what
everyone has been doing. It could be
an apology, it could be a thank you
note, What else could it be? M?
--How. about a compliment?--

<
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Videotape # 3 continued

Observation Transcription

Video Speech Transcription
Count
085 Mrs. N.--It could be a ' compliment, to Mrs. N. writ%;’on the chalk-
per, on how well she board.
B fhough there's been all
. thi g tell her, "Hey, look ’

090 . &t a 186" you've overcome"

) Eathere 1% one thing

she got here that has

will surQive, even a

. _Wgrs, they say¥insects.

That's one;i’ing.she hasn't had any
trouble with, she didn't do too good
a job with whooping cranes, did she?
what happened to them?
--They became extinct--
- Mrs. N.--They became extinct, they

095 couldn't handle man and all the
upsets with nature, they just didn't
make it, and became extinct, not-
slike insects. What else, what other
line do you want to tgﬁe?, It could
be a promise, some promises. You
might write to her and tell her

100 what the Grade Sixes'at ..... are
trying to do for the school, to try
to get the rest of the kids in the
school to think about Mother Nature ,
and ecology if you want to use some
of these words Somebody said
environment, that's a good word.
Do you know any more words that go

: together with ecology and _

105 . environment? There's more words
in that group.
--when the water goes and tales the
soil away-- '
Mrs. N.--Oh, erdsion?
--Yeah-- '
Mrs. N.--Yeah, that has something to
do with all this C.
--Nature--
Mrs. N.--Nature - we've got that word
--Energy--
Mrs. N.--Energy is a part of it all
and we Tike what we:get from o0il and
gas. S
--Pollution-- -

Mrs. N. writes on thé‘chalk—

;board.- .

. Some students respond.

Mrs. N. writes on the chalk
board



Videotape # 3 continued

Video
Count

Speech Transcription Observation Transcription

110

115

120

125

130

leaves and branches, they take all

Mrs. N.--Pollution's another word that Mrs. N. writes on the chalk-
goes with this. board..

Ecologist-- ' ’

Mrs.«N.--Good, the people who s tudy )

ecology, are called ecologists, you Mrs. N. wFites on the chalk-
might sign it, Yours truly, (the city's) board.

# 1 ecologist, whatever, you might '

consider yourself as that.

That 1ittle pin, that we're giving out
tomorrow, those Bertie Beaver pins?
Well, why do you suppose Alberta
Forestry chose the beaver for the
symbol on their badge?

--Because it uses wood, like it was
trees and that-- :
Mrs. N.--They do chop down trees too
and not spruce trees, they seldom

use those. o

--And they need the trees, they don't "
use it just for paper--

Mrs. N. Good for you, D, The don't
chop the trees down unless they need
them. Although except actually
beavers do waste a lot of the trees.
You saw them at Dr.. V's all the trees
they chopped them down and you see
the great big part, but what did

they only take?

--The leaves and the branches--

--The softer parts--

Mrs. N.--They take all the small

Class responds .

Mrs. N. write§ on the chalk-

those off,then they can't move them.  board.

--They can't move the big part--

--They sit and rot--

Mrs. N.--Well, what do they do then?
~--They sit there and rot--

Mrs. N.-- No they eat some, - the A
beaver eat the bark, they chew off
the bark first and then they rot.

Class responds.

at least it goes back into what?
--the ground-- B
Mrs. N.--There is another thing yo
might think about, <here's the '
balance of nature:

y
Several students respond-
Mrs. N. writes on the chalk-
board. -



Videotape # 3 continued

VIdeo
Count

Speech Transcriptin

Observation Transcription

*

135

140

145

Mrs. N.--What does that mean -~ K?
--0Oh- yeah, 1ike if there's two

animals 1ike the fox and the rabbit--
Mrs. N.--Yes!

--First one year there might be lots
of rabbits and there's not enough food
to go around. So the fox eats lots of
rabbits and there's more foxes and
they don't have enough food so then it
balances out--

Mrs. N.--What keeps that from happen-

~ing nicely, what causes that ba]ance

to be upset?’

——maybe Just like, maybe if the foxes
can't eat the rabb1ts because there S
not enough-for--

Mrs. N.--0.K. Could be. J
Mrs. N-- What's probab]y the foxes'
number one enemy?

--Man!--

Mrs. N.--Man. That's right. Man
decides to trap the foxes to make the
fur coats that many ladies 1ike, fur

‘coats- and then we've got no foxes to
-eat the rabbits so the rabbits, they

become too plentiful and then what
happens to the rabbits?

--They eat the trees--

--They get shot--

Mrs. N. They eat the trees then
what? -

--They starve--

--0r they get a sick, there are so
many rabbits around that a s1ckness
Starts--

--The seals..... '

Mrs. N. There's is two sides to that

story, that's the only thing -
there! ;ﬂpeop]e who say that if man
didn't’ ﬁ1iﬁ some seals, there would
be too many seals and therefore
they would die kind ofgstarve,
painfully by starving :
--starve--

Some students respond.

147
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. Videotapé1§?3 continued

Video Speech Tnanscription" | _ Observation Transcription
Count ‘

Mrs. N.--So there's always two sides
to it. I think as long as we keep our- ' : .
--What with them killing the young -
offspring?
Mrs. N.-:But if they killed the Mothers
then what would happen? Some students respond.
--What about killing those little babies?
--The Babies would die--
. ==There would be no offspring--
;" Mrs. N.--0.K. Now, this is another thing
~ you might want to do, just list your
gripes, you might want to say "Dear
150 Mgther Nature, I have some gripes to
tel].'you about what's happening in
y ;;Qﬁgblqu today. Here are my gripes".
;#1 Tist your # 1 gripe - you might say
“The thing that bugs me the most is that
they ki1l seals". 0.K. if you do this, - .
suit yourself, if you don't want to do o
it on the lined paper first then you ‘
" can start on scrap paper and then I'11 T and L talk together
~.proof it with you and we can pick up- ‘about the assignment.
: 'your ‘mistakes - you can decide to T. points at the chalk-
«ow.rgover it with a'slogan if you want board with her pen.
« - or if you don't want to use the S
Canada geese you can get plain paper. . ‘
160 Mrs..N.--If you're writing a letter Mrs. N. hands out some
you put (the school) and the date paper. T and L get some
at the top right, and start ""Dear paper from their desks
Mother Nature," if you are just gping and start to write.
to write...... \ They talk softly to each
' [N other as they write.

165 L : ‘ Mrs. N. talks to some
' students in the class
who .have raised their
hands or come to her
o for assistance.
170 _ = Mrs. N. goes around the
’ room with the prepared
: ‘ folder to be used for the
B final ¢opy. T folds the
: paper - #nd then puts it in
- the patles of a binder..

-

TRk
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JVideotape'# #

149

continued.

© Video
Count:

Speech Transcription3

Observation. Transcription

N_
i

175

180

185

190

195

u//,/.
Mrs. N. -—We can just glue them 1ns1de
the card. .There's no lines on it,

that'sgwhy 1 gave you the lined oapér.

~

,

ﬁMrs N. —-Lets look athe the Z1ggy

Calendar, - "Nature is almost perfect
except for one thing. If it had beén
for me, I don't think I would have put
it a]] out51de ..... " L

Mrs. N.--If you ]ook at the say1ngs
2idgy has, a lot of them are about
Nature. "I knew this would be a good
place for a picnic, 10,000 ants can't

~all be wrong.": And that's what he
says for us to do tomo§£ow Ziggy says
- "Send Mother Nature a

d“. and
here at the end of September, next

« September,- Ziggy is saying "Good-

night, Mother Nature."This is n1ce

- "You should enjoy here while you're ﬁi
_'here because there is no -here when
“ryou're there.,...

T lge

or

Mrs. N.--Look what he's grow1ng in
his- garden, "Food for ihought,
budding ideas" - a]l ‘kinds of th1ngs
to think about,- ¥ :

L continues to write.

Mrs.N. hands out the
paper to be used as an

dnsert.

T. takes the folder.

again and inserts “he

lined naper. ﬁ! :
T puts away.the fo]derl

and takes out a small
_piece of paper. She.

Jjots down some notes

" L Teans over to read “_k%,l;,wf

them,cthen does back
to heww own work .,
T and L erase.

Mrs. N. calls attent1on
to the back of ‘e ¢Tass-
room. T and L* turn in
their desks to.listen.
then turn back to write.

Lytalks to T.

L and T turn to T1sten
L and T write, occasionally
paus1nq br1ef]y and -talking.

P
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Videotape # 3 continued

Video Speech Transcription
Count _

ubs.rvation Transchiption

230

235

Q

25

250 -, ,
= R {E}

w

255  Mrs. N.--Here's some' good questions

that might get you thinking about
The Lorax film. '

"How was the Onceler irreéponsib]e?“

4o s\
- i

265 -

'270‘

L and T turn to listen
then return to writing,
with brief pause.
T reads the board
and turns to writing. <

.L Tooks at the chalk-

board. T picks up

the paper and reads her
work .

L reads her paper. T
writes, then erases

L ard T write.

- Mrs. N. moves across

the room commeming

“on "some students"

work. She re-winds _
"The Lorax" film behind
T and L who turn briefly
to watch, then return to

to their work. L checks -

a spelling by writing it
quickly on scrap paper
and asking T if it is
correct. Both T and L

_then“pause, re-reading

..-their work. T writes,

They both pause and
Stretch.

T writes, L looks around
the classroom. T reads
along her written lines

? pointing with-a pencel.

‘Mrs. N. asks questions

from "The Lorax" film

- some students respond.

T and L pause. L listens
without participating
T continues to write. *

L and T write,with brief .-
pauses, In the pauses, ® ...
L and T, rest their <heads

on their hands, touch

- their hair, bring their

pencils to their mouths.




Video tape # 3 continued

151

S

Video
Count

Speech Trans.

Observat1on IY;hécr1pt1on
1-5,‘&!’” ‘ﬁ

275
280

285

290

295
300

305

310
315

325
330

A_/‘-*__.

The class discussion with .
Mrs. N. ends.. , e
Mrs. N. sits at the work- L
table on hér stool, and '
students bring their work

to her.

L talks to student across

the room.

L writes, T refds her worR.
. \ ° h

T talks to.L. vy 9

T and L write,. b

L and T exchange paﬁers and
read each others work.

They return the papers

and maKg brief comments.

T and_Litalk and laugh.

T and L go back to their
work,erasing and revising
s1ng]e words.

T listens to Mrs.. N at

her desk with students,
then goes back to her work.

L again checks spelling
with a pencil on scrap

paper.

T rev1ses it and ]aughs
L and T write and pause
talking occas1ona]1y

Student going across the
room ta T and L.
They Tau back

Jto writin
37 reads ﬁgr work.

Q\

LR



Videotape # 3 continued

152

Video
Count

Speech Transcription

Observation Transcription

355

360

365

370

380

385
390

395

400

Mrs.N. ——These letters, leave them on

your desk, they're due on Monday,
Grade Sixes do yoy all hear that?

As long as it is finished and ready

to be marked. Do it as well as
you can.

--What "about the title page—a
‘Mrs. N.--Well,
page, that on]y helps you to get a

better mark. "

]

you can do the title

,,,,,

S SU S

. L takes her paper to
Mrs. N.
- for her turn e

's desk and waits

Student fa]ks to T.

T writes.

L-talks to the other
students’ wa1t?ng at

at Mrs. Ni's desk:

T talks to Her neighbour.
T listens as Mrs. N, talks
to L abou® her work o
T writes out a word 0n1\1.
a scrap of paper and

then checks it with

a pocket dictionary.

“writes. L talks to
anather student on the
wa ck to.her desk.

T Tooks. up and listens.
She Tlooks at the spelling
her neighbour 1is checking

- by writing on scrap paper ‘
T nods and goes back to G

writing.

-~
e

T moves over to L's desk
exchanges papers with the

neighbour M, the read the s
work and discuss it. e

4



Videotape # 3 continued

153

“Video Speech Transcription

Count

Observation Transcription

405 -

410

"Mrs. N.--Yes, you may go.

. 415

220

425

. End of Period.

R

¥
T e

7

o

*\.‘ T

L returns to the group
beside Mrs. N.'s desk

T talks to M. T returns
to her own desk.

Buzzer. . : ,
T writes, uses L's eraser.

T. stands and puts her

paper into the folder
folding it in two.

T goes to Mrs. N's
desk. L brings her
paper to M and as M

reads it L reads

M's work over her

-shoulder.

T, L and M.T8ave the
classroom tog ether

'stopping to read the

Ziggy calendar on the
way out,

[

©



Video Tape # 4 Mrs,

. Transcription of Classroom Writing Episode

Video
Count

Speech Transcr1pt1on

Observation Transcription .

000

005

010

015

Mrs. N. -—Today, I'm going to give back

~your Mother Nature. notes the twenty-

six of you who managed to get their,
work finished, but be?ore I do, I'm
going to see what kind of Language ,
teachers you would be if you were -

‘mark1ng .....

Mrs. N.--I marked.your:-work orEiw
different parts, I marked it on;t e
content and the mechanics. I ‘marked
both out of seven because I wanted
to-give equal marks. The content

is how good js your story or your
Tetter. When I read it did I 1like
it? Did it impress me? Did you _
have something to say? Would
someone else enjoy read1ng it?

Would Mother Nature enjoy reading it?
Even if it was full of mistakes, I
didn't even look at mistakes the
first time I read it, I just looked

. at what was in there, did it have a

good message to say? If you had a
servant who could correct all your
mistakes and re-type it, would it

.be worth 100%

So! ‘Well, yes, for some people it
would have, SO they got a good mark
in content. - This_ is just for how
good are your idéas, and then be-
cause we teach ‘grammar, you were
learning it since fall, and you
learned it in Grade 5. I'm sure

1 had to read it the second time
and look at these things, spelling,
how -your punctuation was, what kind

The classroom is darkened.
The students are at their
desks. :

Mrs. N. gives an outline
of the mornings plans.
Large sheets of paper

are taped to the board

as a projection screen.

Interruption..

Mrs.

T and-L 100k at Mrs N. and

the board.

Some students respond.

T and L turn to éach
other shrug and 1augh
qu1et1y :

N. writes“oh bha]kpoard.

154
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Videotape # 4 continued

Video
Count

_a

Speeéh Transcription Observation Transcription

020

- 025

‘teacher and I did my work and I went,

7 of sentences db you have? "I saw a dog."

is not as good a sentence as "I noticed

a huge ferocious mean dog." Do you

hear the difference .in the kind of

sentence that is? or "Went to school."

What's wrong w1th that sentence?

--There's. no noun-- '

Mrs. N.--What, there's no noun, no subject _
right, so I'd put "incomplete sentence" L mouths the words.
or "I went to school and I saw the ,

for recess and I ate my ]unch and .1

. went home from scﬁoo] " What 's wrong

with that? : 1
--running on-- oS

Mrs. N.--They're all running on°

Capitals you know - indenting d1d you

push two Tines over that needed to ’

be pushed over. Most of you just

write one paragraph to Mother Nature,

but if your -letter was rea]]y long

like this, probably thére's more than

one-idea in there you may have needed

two paragraphs. I Tooked at your

handwriting, was 'it neat? Or was it

messy? Was ‘it writing or was it .

printing? I made a ‘comment on that

and then overall neatness, and that's o

where your .artistic work can come in, -/

some ¢f you made quite a nice cover

on your ‘letters, you know, added a Y :

Tittle comment. “"Mother Nature rules Mrs. N. goes through the
The World." - nice 1etter1ng here, work on her desk, holding
Happy Mother Nature's Day, you know, up selected papers as she
here's one that has bothered to comments upon them.

colour, that's overall neatness.

Now that S seven, so if you had , o ' \
something wrong in every one of

these categories,-- .
--You'd get zero-- ‘

Mrs. N.--You'd get zero out of seven
- for me no chances, you might have got

seven out ofiseven for content, for
your story, but mechan1ca]]y 1t had
a lot of mistakes so that's what

'you need to. concentrate on and I've




Videotape # 4 continued.

Video
Count..

Speech Transcription

Observation Transcription

030

1035

and I've always marked your stories
this way but I've never pinned it
down. I never gave you a sheet that
Says where your mistakes are and
sometimes I ‘think from now 'til]
the end of June when we do language
writing, I might get you to mark
somebody else's with the sheet
and another good challenge is for
me to write all your mistakes to
see if you can find them, and
that's actually what nroof reading
is. Proofing it is for you to look
at it and find your mistakes or get
someone else to find them and get
rid of them. So I made up a story
- by"John Doe" and you were the
teacher and vou were marking this,
at first well, just read it over
for content.
"Dear Mother Nature, .
Hows all the trees.I hope
theyre really doing good and all the

. Oother plant and animals are doing

040

good. -Thank you .for Tetting us live.

Nice? is it a nice? sure it's a pretty
nice:message to Mother Nature. It's

a thank you note, sometime we talked
about what you could do, vou could do
or you could do an apology you know,
and that's lovely especially the last
line, jt's a beautiful line to say
"Thank you for letting us Tive."

So content wise, excellent, you know
it's not long, but tots of people
didn't write long ones, content
doesn't have to be ten pages Tong

to have a good content, as long as
it's got a nice message and: letters
aren't.usually as long as stories
anyway, so content wise, it feels
nice, says nice things so that's good,
now,..... '

Mrs. N. turns on the over-
head and the compc “te
letter is projected on to

‘the taped sheet$ of paper.

L and;:] put their heads
on thelr hands.
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Videotape # 4 continued

\

Video
Count

Speech Transcrintion

Observation Transcription

040  0.K. now for the mistakes here.
--Don't put capitals in the middle
Mrs. N.--0.K. That's a capitalization
045 error, lots of people did that.
--You need a sentence there--
Mrs. N.--Why do you need a ,sentence
there?
.--Bgcause. you don't start a sentence

qj h and--
/»rs. N.--Right, you don't start a
sentence with and, it needs a
canital, good! This is a capital-
. 1zation error, and that would be
050  a sgntence error, three. VYou see
how aood you are at this, this is
W you should do vour own stories
before yvou hand them in, good.
--It should be indented.
Mrs. N.--It should be indented.
What I did was draw an arrow,
push it over, excellent,
first word in a letter always
starts indented. 0.K.
« ==This 1is-proofreading wowee that's
exactly where they put a comma--
- _No-- .
Mrs. N.--Where does it go?
--After Mother Nature--
Mrs. N.--Good! Look over here, I
Just drew a littie circle if you
forgot it, Dear Mother Nature,
everytime you greet a letter,
you.put a comma, 0.K. any more..... ?
--a spellina error, another one- '
060  --Shouldn't it be in the first
sentence "How are"? _
- Mrs. N.--How are all the trees, that's
a grammar error, J.s-doing good,
doing well--
065 Mrs. N.--Good and so "I hope they're
really doing well and all the other .
plants and animals are doing well too
--and that's also a capital on good
we don't use that--
Mrs. N.--Good! yes? -

" 055°

“Interruption,

Interruption.

Mrs. M. gets felt markers.
T and L raise their hands.
Students comes to the front
and mark on the paper.

.

Mrs. N. draWs an arrow
in toward the part to
be indented.

J goes to the&board,
N7
takes a marking pen
and crosses out a comma.

Mrs. N. writes on the paper,

Student marks a spelling .
error. L comes to the front
and marks a ‘spelling
correcting it.

T. keeps her hand raised,
holding it with her other
arms :

Students read with Mrs. N.



Videotane # 4 continued

Video Speech Transcription Observation Transcription
Count :
--another one?-- “ : : Students raise their
--There shouldn't be a capital on hands .
plants-- :
Mrs. N.--Good, right, there shouldn't ‘ .
be a capital on plants L? | '
L--The wrong there-- L answers.

Mrs. N.--The wrong there, 1 put Tots
. of mistakes in here. There weren't
070 this many in most, 1 picked sentences

from different peoples letters and I

just made them up, of course I wanted

to get you thinking. "I hope you are
really doing well," How this could
really be a 1ittle too long if you
wanted to sound better you might say

"I hope you're really doing well !t

period, "I also hooe the plants and

“animals are doing well." It makes
* completely two sentences now, one
- more thing wrong, this is a letter,
remember. Something is missing. A? - T raises her hand, and

A--The signing off-- ~also responds .

Mrs. N.--Right, the Signing off. '

Your friend, some people put you:

friend The Lof&x, or whatever,

Your friend, John Doe. The clpsing
075 - the comma is where? Right, so that's

what mechanics ©  mechanics are a

good thing to do, oefore you ever

ever hand in vour work. Lots of
people do their first copy just on

-scrap paper. They proof it, or get

somebody else to proof it or get

the teacher to help you proof it,
or your Mum to helpsyou proof it,
and -then re-copy it in your best

“handwriting. I was good with

content but lousy for neatness,

not nowadays of course, but also

*Jf you look at it before I tear
\ ‘up, I haven't aot nice neat
Tk, I don't have writing, 1

--Have printing.

'

"--Could you look at the paper ) . Student calls out. Mrs. N.
~and count up how much this would havefe touches each mistake as

she counts.
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Videotane # 4 continued

Video Speech Transcription Observation Transcription
Count - :
J8C  Mrs. N.--0.K. 1,2,3,4,5,6.7,8,9,10,
11,12,13,14,15.. ... 0.K. so that's
what mechanics means, and that's
somethinc yout can aet better at
.because you can practise more at
mechanics. ‘hat's really excellent
in this class is that vou have got S
it here. You can't teach somebody Mrs. N. taps the word
. this, no teacher can teach how to "Content" on the board .
write good content, it comes from in L and T smile.
here, from your heart, and-th":'< o )
excellent. - _ Lo ’
xﬁéverybody had great content in thejr K o
ittle notes and in anything vou c
write, the ones out in the hall,
the poems,the content is nice and
I think somebody's done a great job
. teaching vou, at least gettina you
o interested in how to write, that's
E great. The mechanics will come, the
’ more you write, the more you work on
it. 1'l1 give these back and you can '
085 have a look at my commepts, see-if. you Mrs. N. starts to hand back
.can find my mistakes that I said you the folders of the students
_have..... you can put the lights on. nearest to her,
The next story you write, I'm-going - _
to get all of vou to write your story v .
on this, (overhead) and then we can nr:d g;aindgﬁatgs the over-
Took at them before you do your good - Te andenzii]:n Y-
copy, how good you could do if twenty : h :
'seven people helped you proof read, Mrs. N. hands out' the papers.
you"d be bound to get it right, would- ' E
090 n't you? 9D.K. Some of these are, - Tand L receive their papers
after you have had a chance, the blue . and they look at the front
‘sheets are for you and the notes are and then quickly turn to
going to be put up on the ecology the inside evaluation, a
poster for a week or two. : blue paper in%erted in the
Isn't nice how S got her Mum to coil folder. They read it
bind hers? . carefully. L puts it on
--dhere does she work anyway?-- the desk auickly and covers
--Response masked by classroom sounds-- it with her arms. T asks
Mrs. N.--You didn't have te, some ~~ "What did you cet?" They
people just used a plain cowver, but I exchange numbers, then go

€an make another one -of those if that's "back to reading evaluation.

~what you want.

r

S




Videotare # 4 continued.

|
i

¢ \ideo
¥5 Count

Soeech Transcription

Observation Transcription

025

100

105

110

115

S

120

“rs. N.--T, yours is very brief but sure
had a nice messace.....

“rs M.--.....Mechanics is very hard to
get 100%, especially on a short article,
B was the highest anyone got on
mechanics. J got the highest i¥ vou
would like to read J.s. ,_lots of them
all very good.
Mo one really should get 100% on wri-
comoosition, really, unless I totally
proot read it and you conied it down.
B., T.y .....
Mow if you've got questions ahout fours
maybe we could, um, I loved C's. -C
made it all up.

Somebody asked me what ‘does 1ndent
mean? Remember it means..... you push

it over, you push over. Does any-
one else have a cuestion, if you have
a question and’ perhaps- you don t under- -
stand, mavbe I can show vou-an examp]e
up here

--Yhat does punc. mean-—

Mrs. N.--Yes T. tatch greetinas
ounctuation, needs a comma and
capitalization.

--Is 11 out of 14 good?-- A
“rs. N.--Yes! The highest was 13 out
of 14, so 11 out of 14 is very good,
12 is better. Uhatido vou think the
difference should be on vour writina
between spelling doa wrong , and

spelling apnreciate wrona?
" --A,- Everybody should have Tearned

how to spell dog--

Mrs. N.--Right, if you try big works

on your writing, that helps the content,
it's really neat to read a story with

‘aood, exc1t1ng words in it, I apprec-

1ate, instead of I like ity if you

say I anpreciate it that sounds neat

so if you get appreciate wrong,

that's 0.XK. try- it anyway, that

makes your story sound good. ' .

End of Episode.

L's neighbour, ™ dsks
about - mechanics .
"I bet you g¢ot 100%
on eVeryth1n7” L.
shakes her head "Ho".

Many students discuss
the1r evaluation.

M shows her work to L
and T.

L and T we d1d f1ne

L and T 1ift ‘their work

‘again and read their

work and the evaluation
insert. They read Mrs.
comments to each other

Interrupt1on

N.fs
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Mrs. N's folder prepared for the note.
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Mrs. N's written evaluation of T's written product.
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Videotape # 5 Mrs. T. ‘
Transcription of Classroom Writing Episode. Day 1.
Video Speech Transcription Observation Transcription
Count : -
005 Mrs. T.--Do you remember when we read |
- the Hohbit, how the. Hobbit was intro- LEZerT s?:;ngi glgg?ffgﬁ¢
duced to you and described, listen adain ; ’ d \
to this. « ‘ ront of her desk.
= ‘ Reads from the Hobb1t
(Tolkein, 1966:p.2.:...
"What is a hobbit..... '
o, Now you know enough .to v
‘ ‘ go on w1th "y T
What deta11s did you learn about the ; : ) ~
hobbit that makes him a character? ' R S )
Yes? &.%’ : K-and J:1jsten.".
: L %ﬁh; e
010 --The'éb s he wears-- ‘

015

‘Mrs .

- Mrs, 3
.- =-They didn't have to have shoes, it
was as though they had leather soles

~ Mrs.

" --Yeah!

Mrs. T.2-6 Ve me an example.
--Bright green and vellow--

T.--0.K. he likes ~to wear green
and yellow. K?:- v
~-They're small -and fat--

Mrs., T.--0.K, L? .
~--He' . has 1ono clever fingers--
Mrs. T.-20.K. How did he tell you they

could hear well? He did'nt say they

.coudd hear well.--

--Well, he said that ‘théy .can hear
people Tike you:and mé”4s thouah they
were elephants:-and can hear them a
mile.off-- B s '
T.--Good!

on their feet--

--They didn't have any magic

Mrs. T.--Except L - what kind of mag1c
did they have?
--(Response)

-

Mrs. T.-- 0.K. They cou]d d1sappear
well?
--K? -Forgot? B--

--They were shy--

Mrs. T.--How did he tell you that7
.Did he say that?

At the-start: =

‘
[

T.--04K. K2 ~- o

\]

K raises-hand.

K raises hand.

K rajses hand. - .
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Videotape # 5 continued

‘e

171

Video
- Count

Speech Transcriptioqga

020

n

- 025

030

035
045

&

Mrs. T.--0.K. I forgot that, K? o
--Well he said they would eat lots and
Tots and would eat two meals when they
could get away with it.

Mrs. T.--Yes! S? ‘

--they've qot curly hair--

© Mrs. T.--0.K. What about their 1augh

and what kind of laugh was “t? -
A deep fruity one - what kind of
person wouldvgive a fruity laugh? R? o
--People whd are fat and kind of lazy : T
and happy-- : :
Mrs. T.--0.K. T? v
--He had a jolly laugh-- o
Mrs. T.--Did the author ever say that
hobbits are jolly people who are #azy?
But that's the impression you got™
So he uses small details to make. you
think about the character.
Now when I see your story,if it was
about the hobbit I'd see "A hobbit’ L Ve
is a small creature who is lazy and
laughs a lot", did you see how his
use of small detail makes it come
alive? - _ o B
0.K. In The Lion, The Witch and
The Wardrobe....... ' . ydoo.
when they first introduce the fawn, Peads, still on stool,
they give a description of what it*s (C.S. Leéwis)..... when
like ! .
Lets-talk about the fawn from The
Lion, The Witch and The Wardrobe, : v
when théy first introduce the fawn :
- they give a very clear description,
I'm.going to read it...

Interruption.

\
\

Continues reading.,

Mrs. T.--It's the details in your
story that makes. the character come .
alive, if you want to have an.import-
tant character .in your story you have
~to tell some details about them fo
make them come alive. The other day

" we-were reading whose story was it? e

‘ ¢ A

Int: -uption at classroom

they first saw..... and he
dropped all his parcels.
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‘V1deotape # 5 continued

“Speech Transcription

Observation Transcription
L] .

o
~ ,—‘:‘.’c:-:i:v—';»»: -
" Video
Coynt
045
..
050
»
055
¥
Q

Hrs. T.--0.K. Grey hair,‘cpmq-qg Y8U -
<

- selves--

about the detective that was Scott? , _

Tooking! Now you described your, detective : o
and used all sorts of words to describe '
exactly what he was like, that he was a

‘bit of a stumblebum type person, he
- would have seemed much more aliye to
"your readers. e have to talk about our

Characters in such a way that our read- - -
ers know what that person is 1ike, ‘let's
do ,an example on the board, now I am . .

not going to write a story if I want to J -
have an old lady, how could I make sure '

you krow she is oM without cﬁ,using

the word old! T%% .. s .

~--Wrinkles on he ~f$&g?—

Mrs. T.--Wrinkles¥ig K5

--are young ladies ReVér wrinkled?-- .

--not very much-- ‘ : _ K

Mrs. T.--Young ladies may have wrinkles

but they are not as deep are they?

~-not very much-- : :

--um..... maybe she would slouch or use a g

cane? . ‘

Mrs. T.--0.K. Slouch or use a cane. B? -
--She'd have grey hair-- . . . ’ R

y N4

guys, use your imagination K raises hand,
--(Many respgnses at once%?—,

Mrs., T.--K? N . :

--She wouldn't be able to hear very well--

Mrs. T.--0.K. Poor hearing.o - now

would you say. that she had poor hearing?

- or would you give us an example to make : S
us. realise she had poor hearing? A
~ideaf gs.a bat--_ R

Mrs., T.isﬁo, no,zgpn't say that, some-

" thing td- sa . T 3 -

--People would have to repeat them-

£

Mrs. T.--0.K. Something like that where

she was asking somebody tp repeat - . o
themselves, you could do lots of ways

to show poor hearing. 0.K. B? o

--0h! yeah! um! - they are always ‘
interrupting-- : ‘ : .

172



Videotape # 5 continued

Speech Transcription Observation Transcription

N ‘h} .
i
Video
Count
)
060
B A J
070

“chair,. 0.%., 0.K., whoa! - those are - J raises hand.

Mrs. T.--Interrupt a lot? I don't think :

all old ladies do ‘that, that might be Coe
a particular detail. .

--My Grandma does--

Mrs. T.--0.K. Your Grandma does. A? = -
e voice-- 2. G
Mrs. T.--What kind of voice? P
--creaking-- ‘ ‘ L

--crackly-- . : S
Mrs. T.--A'crackly voice? Is that how. &
you spell crackly. I don't know how. .

to spell crackly, whatever! K20 v o _——

--um, no teeth-- i
Mrs. T.«-No teeth?

- BT T S »
e ) LT IRt oo
7K. 0r false teeth . s’y - T

.

‘right, Jet us see who hasn't given: . uyigii S

anything yet? M?° SRS ‘ S
--.....lLong dress and a cape--

Mrs. T.--0.K. She might have had a

long dress and a cape, describing = S »

ytHe way .she dresses. , SR
--01d dresses--knitted things--glasses--
‘Mrs. T.--Pnd ‘alasses somebody saids 0.K."
what kind of glasses would an old lady, # '«
have? -y
-*bifocals--blue..ones with plastic bits-
~--on the sidegﬁg;a*chain on--they have

--a big purse®<and an umbrella-- ) ) : ~
--its like a rock.in®case she gets . ° :

~--mugged-- o o -

Mrs. T.-¥K? 3 S

“-she might be#rocking,in a.rocking ~ N

<

chair all day-- : : _
Mrs. T.--This might be in a rocking More responses.

things you might say about -an old Tlady .
to make people think she was old with- - T
out ever saying she was an old Tady. v

Right! How about if we want -- , Responses. . .
--a man, a handsome young map-- )

Mrs. T.--A man¢ 0.K. :

Sh! 0.K. J. , - Responses.

--Dresses in suits, and they're sexy--

Mrs..T.--0.K. Dresses in suits, wears

suits, sexy, well I'm sure that a boy

173
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—Videotape # 5 continued

Video
Count

Speech Transcrintion

Observation Transcription ..

- 080

“me. that because you're a boy, you can't

N

;-busy every night--

knows what a handsome young-man looks

‘Tike. Whod! Thank you! R?

--1 forgot--

~Mrs. T.-<C? Do you have something to

say about Jt?

_'_no__ ' ’ . 1

Mrs. T.--Why not? Have you never seen a
handsome young man? T

* --1 don't 'go around trying tO'thIi

handsome young men--

Mrs. T.--You can't tell ifla young'manfs

handsome.

--Well 1 don't go around tellifgs-. -~ -**

Mrs. T.--No one. said you’should, 1 Just

'sdid that if you were going -to describe

15

Many. responses .

a h&hdsome 'young man as one of your e

characters, what wodld he look like?
- nobody ever asked you.to go out with
him, don't be silly; are you telling

see that somebody's Hood looking? -
--Well how would you describe a gir1? ™
Mrs. T.--How would I describe a beau-
tiful young lady? 1 certainly wolld

be able to do that. K? .
~--muscular-- i

Mrs. I.ﬁ—O.K. T?

Mrs. T.--Pardon me? "

" --Goes to college--

Indecipheratle fnter%

AP

Mrs. T.--0.K.: Goes to college, maybe - " Many responses .

that would tell us that he's young. S? .

--He's a jack-- . :
Mrs. T.--No, I don't think we will use
that term, that's slang you've got 1o
use good language.  “P?

--Girls whistle at him--

- Mrs. T.--0.K.. Good, oh yes, you

remember now. K?

MPAS T.--0.K.Busy friday night.

--no I said every, night =~ - . L
Mrs. T.--If he did that he wouldn™t
have time for study.

! . _" _ }JS\

-
w

i

P

174

i»



Videotape # 5 continued -

Video Speech Transcriotion ~ Observation Transcription .
Count ~ : . '

080, --0.K. Uears tight jeans-- o F
Mrs. T.--1f he's wearing a suit. he
‘can't wear t1ght‘j’ns. : )
. : ---Well, he might atT e1ther one,
Lo e o [, 1Ght7-- : .
W,ooogee - ®Hair greased back—— ' R
Co AR Mrs. T.--Hair greased back;- is. that ’ .
handsome? -.Sonebodv m1ght think it Chorus. :
w ? .- .q _(") oo __,“ /_/
=085 ——He«wears a sexy moustache too-— g S Y
PR L Mrs. T.--A sexy moustache, ‘what k1nd B ~
. .. .. 1s a sexy moustache? . : & :
. . ~ --one that trusts, (1augHs)-- : I
A --a thick ohe 1ike Tom Selleck-- . ST ey
Mrs. T.-- K? . R g
--He fancies himself to be cool, he‘4 . .
wears aftershave-- « o o
MTS&oT --Uses - aftersg ve, 0.K. 0. K. - o~ :
e more.and. that's &%) T7 o - e
i —vhe s rich-- x4, _ : N ‘ L
. =-he drives a fanéy car-- _ _
.--& ‘Ferraris, a Porsche-- S ,
- --a big one-- _ : - e ’ NL ~ . Cay
*eetamboﬁbhinﬁ - P - s -
* Mrs. T.--I've got a Pors%he 0.K. we
~‘aJready ‘have rich.
--and leather” jackets-- N oo
Mrs. T.--G2K. L? o o ‘ e
--s1deburns—- o S o
Mrs. T.:20.K., B? v
--Clean teeth, nice vhite sh1n1ng
, teeth-- P R .
“Mrs T ~-N1ce wh1te shining. teeth 0. K - - I . w.;
- Sh!.guiet ‘please. In your creative - - - Ce g
wr1t1ng notebook what I want you fo do.- : B :
is "to decide what your character is
go1ng to be, whether it's gowng “to be’a
man; an old man, maybe it” s go1ng t0 be - 9
an an1ma4~whatever , , :
E ,-—-A boy?--". .. . -
L 095 M 5. T.--Whatever ‘your main character, JS ; o
. -going to be in your ;story 5rade Six! i \
- Thank you! Decide what your. character " :
is gowng to be and make.a list, just a .
1ist like this, of all the characteris- , ‘
tics you can think of that you can use - - . S

Y

Lo

(o



- Videotape # 5 continued

W

Video

Speech/Transcript{on
Count

- Qbservation Transcription

BN

-y

to descr1be h1m make sure you have at -
0.K. Do that right now.

least ten.
. -=how many characters--
‘Mrs T -—One character.

A

Mrs T ~=0, K

L

:2;)

The main
et of your story, we're going
i ¥ a story “about th1s ‘character

"3

Jrade Sixes, settle »"
down to ‘work o]ease, all wou ~should

be do1ng is making a list of . ten

‘characteristics that vou can use to

describe your wa1n character - as

‘many :as you‘want - “you can make more
that ten if you want. 0K.
all you're doing, write the name of .
the tvpe of character,you' re do1ng
on~top S0 you can use 1t

N

That' s,

W : )
Interruption - Teacher
called out of class.
Students get:out paper
"and creative writing’
 'books; students move ‘

v around room and break ¥
“into small- discussion -
~groups. K and J work on '~

- own prOJects, Jjoined by
T to make a group of ;thrée .
J discusses “her writing
with K bes1@p her. T

goes off. o

K and J difcuss together--ﬁ“_

What are you writing about?

-<An athTete--Jo1ned by Mrs. TH

~--What are you\do1ng7 --am

athTete;¥a~maTe or a female -

f-\*h]et ? --a male athlete:
i --What have you got K?--
--a i ighting man--Good.

d organizes her desk, jpapers,
__pencil,

K looks aYound and
-watthes otHer students ’

next to: ‘them.
| to him as Mrs.-T. moves on

; -—1t s hdrd: descr1b1ng 1t

t

.K to boy next

176

!



Videotape # 5 continued

h
i

177

Observation Transcriotion

Video Speech Transcription
Count :

120 ‘ J to'K --well, let's get
Mrs.T.--Don't forcet to use the way on--.Both start to write
he does thinos as well, the way he in their books. J stops to
laughs, the way he cries. ‘ reorganise. K talks to T

, and M across room--Hey T,

: ‘ mines a fighter, no woman
Mrs. T.--0.K. When you've finished in the story--Looks over
that, what I want you to do is to and reads J's writing.
start your story and I want a begin-
nin¢ of your story and a description
ct your character, if you want to take
it from there and co on and finish
your story you may, but you don't K and J alternately
have to, I want the beginning pause and write.

125  of your story, the introduction to
your story and a good description * Intercom Interruntion.
of vour main character. 0.K, Of
course you need a titie too, put K nlayinc with pen.
who your character is to be down J writing, listening
first. to conversation of

students across the
room. Mrs. T. comes
behind them and reaches
: . , for J's work and laughs.
130 Mrs. T.--0.K. You haven't said »
. whét(er itsva boy:or-a qirl Yyet. " Mgs. T. reads K's work - )
- ' over his shoulder and moves
along the row of stuc nts.
K and J watch and Tisten
and then return auickly
- to their ownh work, write
briefly, then as voices
are raised in discussion .
. :they look up and listen.
Mrs. T--We are not only her¢ te talk
L: T Mrs. T. spells somgwords
aloud for students. J. asks
135 for'collapse' Mrs. T.

140

nd of tape.

~and listens.

responds and J writes it
down. K puts pem in mouth

K and J write
in short sprints and pause

as Mrs. T. discusses the work
with other students. The
students write in up to

three second s~ -ts.
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Videotane ¢ 6 “rs, T. :
Transcription of Classroom Writinc Episode. Day 1.
<
Video Speech Transcription Observat on Tran.~ription
Count ’ :
000 Class ¢’scussior during
writing. | and J writing
3 and pausing to listen,
$ reading over their own
, ' - written work. K answers
} a query from a student
. across the room "C.C.M,P."
005 ' : J writing X reading the
‘ written work of the stud-
‘ ; ent next to him listening
Mrs.T.--0.K. Here's one, she can't get to Mrs. T. i
any more ideas she said she's describ-
ing 'a sexy man', 'smooth talking,
straight walking' that sounds like an . ;
ad. for shaving there. 0.K. 'hair
greased back, baby blue eyes, high
Taugh' what's a high laugh? : .
010 --You know, he. he. he! Several student's demonst- -
Mrs. T.--Shh! ‘'Weird actina', that's  Tate. |
“doubtful weird acting doesn't tell mg K3A11?ten3ng.rgﬁes Ehe
what he is--he's noisv, drives a ' cireuiar “wel motion.
Ferrari, is a fan of Bo. Derek..... \ '
he has a dimple on side of his face, \
Tikes Players cigarettes \\
J--Leather jacket' \ ‘\ K talks with student next
Mrs. T.--What? wears a leather jacket. \to him J raises and waves.
: . er arm and talks to Mrs. T.
215  General-classroom talk . . J ds the written work
i of the student next to her
¢ E o and gives spelling for a word.
020 K talks with students across
’ ' ' : the room. '
\ J returns to her own writing
. and reads her 1ist of
' 4 characteristics aloud stud-
L ent walks over to talk to
~ K moves on, ‘
C25 General classroom talk. : k talking and laughing as

. another student reads a list
-~ of characteristics .
J. talking to students beside
L : ' her. K 'picks' scabs....:
J returns to writing .



Videotare # 6 continued

179

Video

Count

Speech Transcription

Obs ervétj(Tra nscription

030

035

040

045

050

Mrs. T.-=T. and R return to your desks,
you know I allow class talk, but you
are doing far too much, 0.K. you should
be starting on your story now, remember
I want an introduction and a ..... about
your main character.

Mrs. T.--How can vou have him flub if
he's a areat athlete? What haopens

to him? ’

J--He trips and has an accident--

Mrs. T.--Good, these. things say what

he is doing you mean that this is part
of your story, what makes him show off?
J--He tries to beét everybody.

Mrs. T.--What's a 'daggér handler'?
K--That's a kind of karate where they
twirl weanons.

o
LI

Mrs. T.--0.K. Yhat does he wear? and

. how about his tattoos?

Mrs. T.--%rade Six could you have an
evil lady that looks beautiful?
--{Chorus) Yeah! Class talk.

K and J talk.

K'writinc and J writing.
K'and J listening to
class talk.

Kwritina, J raises hand

and then writes with other
hand. . Student walks over

to K with written work and

K and two students exchange~
their written work with
each other and read and
comment.

Mrs. T. comes around class
to J and reads- her work.

J adds this to her writing

crosses out some lines.
Mrs. T. moves to students
beside K and reads their
work.

Kand J writing.

K raises hand, Mrs. T. points

as K is writing, K demonst-
rates, students beside them
Join in discussion. :

J leaves her desk goes across
room with her writter work
and-exchanges and reads with
cther -students.

K writes, student comes he-
hind K, waits to talk to
Mrs. T. and reads over K's
shoulder. :

K writing.

-
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. : Videotape # 6 continued

Video

. Count

Speech Transcription

Observation Transcription

055

Mrs. T.--J. B. sit down 0.K. Don't
forget how to start a story, I see
stories started one day, or once upon
a time - ugh! -- you can start with an
action.

- Mrs. T.--Can start with an action?'how

060

065

else might you want to start it?
--With what he's doing, or saying--
Mrs. T.-<-0.K. I have here, hold it
I can't hear. v

--with an action--

Mrs. T.--Yes! We said that, what else?
D.?--With what they are eating-- ~
Mrs. T.--With what they are eating,
that's an action. Yes R?

--sits in & rocky chair--

Mrs. T.--What's a rocky chair?

--a chair made out of stone--

Mrs. T.--0.K. A rocky chair.

--(Comments upon student's work)
Mrs. T.--you bet you use description
telling about your character is
description.-

" Mrs. T.--Maybe if I just mention that

070

it says "in the office of Sherlock
Bones" a person's office can tell you
something about him too, what he was
doing in the office, how you might
describe the office to tell you some-
thing about your character. L?

--It could be messy--

Mrs. T.--Tt was messy, 0.K. what was
on the desk?

--how he treats his secretary--

Mrs. T.--0.K. Those kind of things.

’

d returns to her desk for
pencil and walks tc a N
group of .tudents and 1is-
teng. K talks across.room

and to students beside him
and contindes to write.

|

Student comes over to K and
J and talks. J talks with
student next to her. ‘

o

‘Mrs. T. reading students
work, comments on spelling
and story beginning.

K and J writing and pausing
J "read this K, what do you:
think?" K reads J's work.:
Listens to Mrs. T. :

J takes back her work.

-

Ktod it's 0.K.

They Tisten to Mrs. T.. and
class talk.

0



- ' - Videotape # 6 continued

Video

Count .

N

Speech Transcription® o f,ObservationVTranscription‘ \

075

080.

085

" Mrs. T.--Good! What' s -a musc]e sh1rt7

Mrs. -T. --O]d coffee 1eft s1tt1nq 1n
cups7

t1que furniture-- =
ST.--Yes! Antique furn1tUre your-
office could .tell you something about..
your character, so why . don t. you start
by describing that. : ,
"A11 of a sudden". 1 don't like all’ “» e
of a sudden. hy don' t you start '
his big dead]y U.F.0., a big deadly °
U.F.0., it's a better start to the
story. e :
--A big deadly U.F.0. - K reads h1s work..
Mrs. T.--Thats not bad. ‘ .~ J writing and Daus1ng makes
Mrs. T. Reads--One night........ taces, bangs.on' her head.
--how much do you have to have? ~K writes on his’ page and
S to Mrs. T. --Look, I' ve started - makes the appropr1ate noises

K to Mrs. T. -=I'm starting. . : - “Smack! Bam! Smash! Mrs. T.

reading over K's shoulder

--One with. no sleeves-- .
Mrs. T.--You'd better describe some of.

- these things for other people who are

as dumb as I am, - they're not going to K Lauqhs

know what those are, you could put it in’ J ra1ses hand

with your descr1pt10n of the man,

right'J yes? . ) :

J--1s this alright? ' 'He walked out-on. -

the field : , ‘ S

Mrs. T.--How would he wa]k7 , ) '

J--he strutted out-- ’ o . N

Mrs. T.--A tough athlete?. . . Mrs. T. demonstrates
K--No, he's a flub-- d1scusses J's story .
Mrs. T.--Is he a flub? But he th1nks = w1th K and J.

he's b1g and tough, I thouqht--

K--He 'shows off-- ‘ ReadS"J S story.
Mrs. T.--"shows off"? if he" S show1ng
off or he could strut out and trip. Mrs. T. demonstrates to K
and J, and goes on to next
student.

181

(Chopus) ught T SN
Mrs Xf—- Yes? - . o o TR . T

K writes, J leaves her p]ace;

to get Thesaurus, K acts
out 'dagger handler.
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Videotape # 6 continued
¥ o N - ,
Video Speech Transcription . " Observation Transcription
“Count ' ~ /// : ‘ ‘
‘ N\ f
« Student to K-<who are yo g 2/~ :
K--A street fichter-- “rs. T. moves on to next
O?O Mrs. T.--0.K. looks good. . student, reads. °
K writing, head on hand
stretches.

e . . ‘ J returns to desk with the

T v / . - Thesaurus, looks up a word

‘ K talks with student next
to him and.again demonstrates
- handling weapon.

095 = J--What about paraded?-- J goes to Mrs. T.-shows her
Mrs. T.--Paraded, yeah, it' s ‘a good the Thesaurus. ‘ .
word. } K Tistens.

) : J returns Thesaurus tg_jt's
place. . /Phl‘
Student, checks use of para- -
graphs and speech with Mrs.T.

100  --Read.mine Mrs. T. K listens as student next

0 Mrs. T.--0.K..... That's good. to him reads from his work.
Mrs. T., Mrs. T., Read mine please. K laughs,

Mrs. T.--0.K. under protest. 3 distracted by camera.
: Student talks with K.
105  Mrs, T.—-Here s a bec1nn1ng, hev guys
how do you like this one, "The buro]ar
fingered the lock carefully while
beady eyes watched from the pleats"
How do you like that one? good, bad, : o
yeah! . Students-nod "Yeah"."
Mrs. T.--"The lock clicked, the door _ . _ -
.swung open the flashy b]ack cases" ‘ ; o
You will have to work on that sentence
that one sentence doesn't make sense. . Sy
Mrs., T--
--Guys, how about this one, I need a
better word, Reads - "The big deadly : )
110 came down." v . ‘

/ -3

an

--landed--

--beamed down-- e K-talks with student next .~
--how could he beam down-- ’ to him. '

--crashed down-- . J swings arms*

.~=hummed down-f . . -Kand J talk, discuss camera.




. Videotape

6 continued

183

Video
Count

Speech Transcription

Observation Transcription

115
120

125

130

135

140
145

150

155

160

Mrs. T.--0.K. I want quiet so we can
each do our own story.
~

ahead and write it.

"Mrs.T.--You've got a good story, go

AN

Mrs. T.-- 0.K. What have you got?

--Could you read my story then?

" reads that student's \

J leaves place and goes
across room to talk with

another student. /

K talks to student next
to him, reads that
student's story.

J checks microphone
waves arms.
K-to J "You don't know

- if she's turned it on

J laughs Toudly, hits
K's pencit.

Kwrites J pulls her work
towards her and writes,
talks to her neighbour as
she writes.

K uses"white out". »
J uses neighbours eraser .
to K I'm erasing mine.

J writes, K writes s
Pause and listensto Mrs. T.
pausing and writing, K
chews pencil, writes.

Mrs; T. helps to edit work
of student next to J.
Student comes to Mrs. T.

Mrs. T. reads and is
approached by other

students, gives help
with spelling, uses K's

desk. Mrs. T. goes over
to desk along same ro
as K and J, sits dow

K Tistens.
J raises hand, Mrs. T.
approached by another
student, .



Videotape # 6 continued

Video Speech Transcription
Count

Observation Transcription

A

165

1700 Mrs. T.--You're coming along 0.K.
175 Mrs. T.--Very well, you're us1ng the
charaéter1st1cs but not really -
describing him and perhaps you could

use them where they fit the story
~without making a sentence for each
one of them

Mrs. T.--L - why are you at the table?
because it is easier to talk there?

180

185

190

195

200
205

K watches his ne1qhbour _
J writing. e

K writing, .

Mrs. T. ta]ks to student
next to K and then reads
K's work.

K nods and continues to
write. _

Mrs. T. goes to J's desk
and reads her story

"comments.

\\

K and J working, pausing.

'3
~

J holds head on hand and
taps desk with pencil, puts
head into both hands and
reads her story, wr1tes

K uses "whiteout"

neighbour talks to him
neighbour taltks to J, hits
her elbow. J laughs.

J to K "What are you doing?"

J and K 1ift books and re-
lace them on their desks

J and K write and pause.

K reads his neighbours
story. J uses K's "white-
out". K chews nails, gets
out another bottle of
"whiteout" and uses it.
Looks around room.

J takes her writing book

and goes and stands beside .

Mrs. T.-.

K Tooks over and reads
neighbours story.

K stretches. U returns to
desk and leaves writing
book there, goes to talk

to student across the room.

184



Yideotape # €& continued

Video Speech Transcription

Count

Observation Transcription

- 210

215

220

Mrs. T.--0.K. Grade Sixes, let's have
a little cuiet, too much conversation
is a problem.

. T.--Could I have your attention
0.K., Ye're going to continue
working on voyr story tomorrow after-
noon, if you want to work on it to-
night that's fine. 0.K. so don"™t put
it awax.

K Writing.
J gets her writing bpok

and goes to the,
Thesaurus.

K Writing,

M brings his story to K

to read, K continues
writing, student waits
then K reads the story
and the neighbouring
student reads with him
as they read M edits the

- Story.

Mrs. T.--0.K. Close your books put
them away.

Buzzer.

K and J pack up their
writing books and
take them home.

185



186
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Video Spneech Transcription , tion ﬁ:EE;bintion
Count . R e N
S LN
! . \\“‘< . \\\‘2 :
000  Mrs. T.--0.K. Let's get right in to it~"Mrs. T. finishes readina a
0.K. Tistenina? "It was a dark rainy $tudent's story, reaches
night and in the middle of the town . for K's story, K and J
cemetery was a tal) man in a sleeve- lean forward.
less shirt Teaninn over and kissina
another man". ‘“hat can you do with
kissing another 1?n?
(Many responses)
-~ beating,
-- hitting,
005  -- manslaughtering him.
Mrs. T.--0.K, I think it needs a little M™rg. T. rereads to herself
vork yet K, : ' auietly, hands book back to
K. .
J. hands her book to Mrs. T.
Mrs. T. sits on her stool
' ) and reads silently.
Mrs. T.--0.K. do you want to listen to ) -
this one and maybe you can give a.few
sucaestions to help J out. "He par—.
aded on the field but tripped and fell | :
on his face. When got up he had a very J. slided down in her desk
red face-- , with her feet out and looks
010  He started walkine to the high jump down.
it was funny he was just in line, ’
he started running and Jjumped but
his heavy legs rebounded of the bar. \
‘He strutted back again for a second
try." Yes A, K? . h
-- well the word face is not very--
Mrs.. T.--which one, yes she's got face -
twice in a row almost there and he's
got a verv red face do~sn't say that
much, R--
-- she could say what he looked 1ike--
Mrs. T.--describe what he looked 1ike
when he fell you mean? that's a good N
jdea~
: -- was he embarrassed?-- -
015  Mrs. T.-- yes, well, she says here he

had a very red face.



Videotape # 7 continued

Video
Count

Speech Transcription - Observation Transéfiution

015

025

-- well, "very red face" could mean
other thinas.

Mrs. T.--yes, F,

-- could she say he was red with
embarrassment?

Mrs. T.--0.K. B,

-- well when she says he got up with a
red face you don't know if it's bleed-
ing or if it's of embarrassment it's
hard to tell.

Mrs. T.--1 assumed it was because of
embarrassment, that might be a good
point, 0.K. J, those were some sugg-
estions for you. 0.K. vou think about

~what they said, 1 think they're right

you should try to think what he looked

Tike when he fell, fell on his face,

what does he look like all crumpled up

there on the ground. 0.K. anybody else

wants- to share" 0.K. "Today is your

Tucky day, Mrs. Black." "Well" said the

pretty woman that was, who was .escorted

by three prison guards, "You're getting

out on good behavior" said one of the

guards, "do you understand", -= Mo,

there's more but I'm not aaing to read

the whole thing, you want more? "Then (lass asks Mrs. T. to read
a sound reached the man, the sound the more, '

man was waiting for, the sound of the ' . ,
great cage opening. Five men walked

down the corridor in silence, they Kand J sit low in their
entered a small room more--as the desks and listen atten-
warden said "here's your personal stuff tively to all the readings
which we took 25 years ago today. and comments.

Here's your leaving prison pass which

read sent to prison, 1950, 1950 what?

expert explosive handler, present date,

1979. Signed Mr. Patton, Warden, out

on good behavior." --Well, what do you

think? _ .

-~ Well if they're-continuing the story

maybe he should go out and get in

trouble again :

Mrs. T.--Well we're supposed to be

working on our character and or - what

187 .



Videotape # 7 c¢ontinued

V1deo
Count

Speech Transcr1pt1on ' Obse}vation Transcription

330°

4035‘

049

our character looks and talks like, and
not what happens and what they do so
much, yes?

-- 1T was going to describe what he

Tooked. 1ike--
Mrs. T.--Did you intend what he looked

like next? Actyally. you could go on
to say what he looked 1ike, any other
comments? '

Mrs. T.--Any others? Any you want

me to read? ) )
--read mine-- : ' Student passes book to

Mrs.T.--Listenina? "..... when he walked Mrs. T.

in first you would think it would be a
garbage dump, it had a bad odor, paper
was all over the floor, mirrors were

- ‘cracked and glass was on the floor.

[ walked in the next room, but still

no sign of Noah" -- did you have -

something to say you had your hand up--

"The next room was worse than the first

one holes in the wall, mice all over

the place, furniture was tipped over.

I opened.the next door, this door was

was very different from the others, it .
fad -a knob in the middle of the door -

with numbers around it. I looked in _

my wallet, there was a number I never

knew was there. I turned the knob,

4 right, 19 left, 17 right, the door

was -open."*-- is there any more?--
Mrs. T=-That's all he's got, yes L.

Mrs. T.--Well, he did do a good job of
describing the room althouah there was
one spot where.....

-< the character wasn't there--

Mrs. T.--You were getting to the
character weren't you?

-- was he supposed to be a wizard?
Mrs. T.--That's what kind of bothered
me B. when you were writing, it came
paper was all over the floor and glass

Spelling auery for Mrs.

188 ™



Videotape # 7 continued

0

Video
Count

Speech- Transcrintion

Observation Transcription

040

045

050

‘-~ can you read mine--

was all over the floor' maybe instead
of repeating vourself.....

B--tlell, in the first rgom paper was on
the floor, wasn't it?

Mrs. T.--No, you had'paper was on the
floor, the mirror was. cracked and alass
was on the floor'. If you put 'paper
and alass scattered all over the floor.
Mrs. T--Just a minute lets finish with
this one, yeah, I think that with all
those short sentences, all those short
sentences kind of break it up you need
once in a while a longer sentence.
(Class talking)

-- what. does it stand for, Merlin back-
wardy Nilrem. ’

~-read mine--

Mrs. T.--I've got to read this one
first and I don't know if I can read
it. :

Mrs. T.--This: one is called "Robbers--
The huge hairy man fingered the lock
quickly while his beady eyes watched
for the police. The Tock clicked, the
door swung. He looked for the great..

....which lay in the case. The case

lay in pieces, the alarm rana. He
grabbgd the jewel and ran into the
alley. He found a he found a cop, he

' towered over him," What? -- he tow-

ered over the cop.

Mrs.T.--What does that mean how can he
tower over him

--he towered over him, he was tall--
Mrs. T.--1 see, you'll have to make it
a little clearer. "The cop went flying
into a garbage can screaming. His legs
pumped as he tried to evade the police
SWAT team. The next day a police dog

Student brings his book to’
Mrs. T. and paces behind
the teacher then comes to

-her as she reads.

4

J opens her writipg book.
and starts to write, K
talks to his neighbour.

K and J Took up and listen.
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Videotape #!7 continued

Video Speech Transcription : Observation Transcription
Count N ‘ -

came up and through and tracked the man
down to a nearby lake." A little un-
055 clear in here and awfully short sent- Studemt takes his work/ﬁ\
ences aqgain. from Mrs.T. and returns to —-
' his place. J takes her
--would that be better, I've chanqed work to Mrs. T. other
it there-- . . Students are in line with
' their book. Mrs. T. reads
Mrs. T.-- Well, you needed to make and discusses how the
changes so that you can read-'it and athlete would appear:
see the action especially as he falls,
does he hurt his nose? I don't know
how you want to do that--he fell on his
face, his nose was scratched in the

dirt you go and write it. .
060 . ' J returns to her desk and

writes. - :

K also'writing and talking
. to neighbour. J Tistens
065 . , and talks to her neighbour.

Students in 1ine talk with
K and J.

0790 . J writes, K talking
‘ to other studert.

075 K uses white oui ¢ his

. book and checks to see if
it works with another
student.

080 ‘ Mrs. T. comments to some

° students around her about .
' the appearance of their
written work.

085 : | .. J talks to neichbour and
again goes with her written
work ‘to Mrs. T.
J waits in line K talks to
students beside him.

030 ‘ K receives ‘and reads the

' T written work of another

student.

Y0




Videotape # 7 continued

Video
. Count

Speech Transcriotion ™

Observation Transcription

030

195

100

105

110

Mrs. T.--Yeah, That's better!

M--Read that, 0.K. now you see if you
read it if it sounds like 0Q.K. -
K--See "Thorn crabbed his arm" whose
arm?

M--and the food?

K--"Duck soup, strina beans. .

Mrs. T.--llere you next?

M--Yeah.

K--Readit out Toud, read it out loud.
Mrs. T.--Why is it nood? 0.K. 0.K. I
want everyone here to listen. "The
phore rang."” 1It's called 006. "The
phone rang, 006 rolled over and turned
on the liaght, 'Hello, Hello James come
down to my office right away. ' He
hung up the phone, bent over the girl?
..... girl in his bed? 'right I'11 be
back don't go we were having such a
good time-(laughing)-I don't think I'm
going to read this (laughs)-'I know
my-sweet but it's my duty.' He got
dressed and went outside to his sporty
four, grabbed his coat and left. When

. he got there he parked his Bentley, he

ngver Tocked it's doors because qf the
..... light beams sensor inside"--be-
cause it had a 1ight'beam sensor /inside

--"When someone gets in the ejection seat
goes off. Then he got to the commission-

ers office and..... sent him in. 'Hello

e e A———— i —— e e e

J stands beside Mrs. T and
reads the written work of

another student.

J cives her work to Mrs.T.
J returns to her desk and

writes.

Another student comes to
K with written work for K
to read and leans over K's

desk as it is read. K

sketches as he talks. M ,
writes on K's desk. K puts
his papers on a different
part of the desk and starts
to write as M uses the

whiteout.

J looks up and watches M
goes to Mrs. T. J also goes

to stand by Mrs. T.

Mrs. T. reads the story to
_herself. K.

CTass laughs. .

Tooks up.

o

191



Videotape # 7 continued

Video
Count

Speech Transcriptijon

Observation Transcription

115

125
130

135

140

“tripped and fell on his face.

James, sit down James, have a smoke
'‘Sure.' 'l have the most deadliest
mission for you, as usual James, it
takes your great sophistication you
have to get in and stop the private
‘enterprises of givina to prisoners

the Federal Defence". --1 think you
need some more work here--

--that sounds gqood--

Mrs. T.--1 know because of the girl
in his bed--

__No__
--Not that at all--
Mrs. T.--0.K.

Mrs. T.--0.K. you guys, do you think
this is any better? "The Athlete"
"He paraded on to the field and then
His legs
stuck straight up in the air and then
toppled to the ground. When he got up
his face was.red with embarrassment”
--Is ° 3t better?--

--Yeah. -~

--Mrs. T.--That's better.

J--How else coqu I do that?
Mrs. T.--You could join this and it
would flow together.

R T——— et A+

Mrs. T. discussed the story
with M as J waits in Tine
and K writes at his desk.

K uses whiteout.

K aoes with his written
work to another student
and asks student to read
it. ,

J stands beside Mrs. T.
and reads the student's
work silently.

J gets an editing pencil
for Mrs. T.

K returns to his desk and
writes.

Mrs. T. takes J's work
and reads it.

J returpns to her desk puts

—.her head on her hands and

writes. -
J returns to Mrs. T. with
her 'work. Mrs. T. points
to the work. J returns to
her desk and writes.
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v%deotape # 7 continued

Video
Count

Speech Transcription

Observation Transcription °

145

150

155

160

165

170

175

Mrs.T.--Boys and cirls, a 1ittle less
fooling around and a little more work.

Mrs. T. looks at the
written work of. other
students.

K Tooks around and talks
with neighbours and other
students who ar® nearby.
K. writes.

K and J pause and listen
to other students.

Y.

J. writes, student comes
to talk to her J continues

to write student talks to K.

J and K and student talk

" J. writes.

K--You should have got it the hair on
his legs got tangled around his arm

Mrs. T.--It looks like there's a very
interesting discussion going on over

- there I doubt it has anythina to do

with creative writing.
--Yes, Mrs. T. we were talkinag about

the characters and titles and things--
--How do you spell usual?.

Student comes to J's desk
puts down her written work
and writes on J's desk.

K watches.other student
goes tp stand in lin® and
K and J write.

J offers her work to K to
read, and he reads it aloud
K demonstrates and laughs
with J.

K writes. J goes to stand
in 1ine beside Mrs. T.

Mrs. T. spells the word and
returns to the students
around her stool.

K pauses and talks to his
neighbour, then reads his
work and writes.

J gives her book to Mrs. T.
Mrs. T. reads then answers
a question from a student.
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Videotape # 7 continued

194

Video
Count

Speech Transcription

Observation Transcription

180

185

190

195 .

200

205

210
215

220

Mrs.

(classroom talk masks the conversation).

T.-~Good, but now-you forgot to--

A

-

Mrs.T.--1'm sure you all listened
carefully apd uﬁgerstood that, what

did he say? v
‘exactly what he said.

Mrs.

good, that's

T.--0.K. B. are you listenina

You have Math p.286/ You have a spell-
ing test tomorrow and I want you to
finish your story. 0.Xx. .

Mrs.

T.--That's a good story, K.

End of Tape.

K. writes.

across the room.

Mrs. T. reads J's written
work and points to specific
words and phrases, discuss-
ing them with J. J returns
to her desk and reads her
work. :

K reads his neiahbours

work.

K writes.

J talks to her neighbour.

J writes then exchanges

books with her neighbour

and they read each other's
story. :

K and his neighbour talk to

a student who brought her-
work to them, K and neigh-.
bour read the work and
comment. ‘

J edits her neighbours work
with a pencil.

The student takes hér-book
and goes back to her desk-_

K writes. INTERCOM. R
INTERRUPTION. _ ‘ ’
Student in line beside Mrs. T.
talks to J and her neighbour.

‘M says what he understood

of the intercom message.
BUZZER.

K talks to students beside
him_and then takes his book
book “to Mrs. T. and stands.
in.the group around her.

J packs up and leaves.

Mrs. T. and students around
her discuss written work.
Mrs. T. reads K's story

K . returns to his desk
packs up.




Videotape # 8 Mrs. T.

Transcription of Classroom Writing Episode. Day 3.

Video
Count

Sneech Transcription

Observation Transcription

000

005

010

015

Mrs. T.--Has anyone finished their
writing?

--ilo, homework to do last night--
Mrs. T.--Alright, I would like it
handed in on Friday morning.

Day 4.

Mrs. T.--These are you stories so far,
some I'm very nleased with, some I'm a
little disappointed. The craft in your
writing is imnroving. One thing you
need to watch is starting your sentences
it's better when you change the way they
start and don't use the same words all.

the time.

Mrs. T.--You see, not bad there, good
ideas there but let's get rid of some
of the sentences that start with "he"
There's one way you can do that, and

that is to change. When you are

watching T.V. and they shgw a room let's

say, the don't always focus on the

whole room, thev maybe focus on the

apartment building.
J! .I don't think you're paying

‘much attention if you're worried
about. having your feet on top of your

desk. When they start they focus
first time on the whole apartment
building, the next thing vou might
see is a focus on the hallway _
the apartment's in and the next
thing might focus on the room
itself. The next thing maybe they
focus on one corner of the room so
they close the focus in. You can.
do the same thing by changing the
way the sentence starts. 0.K. I'l1
Just read you one example of one

<person who did this in one para-

graph, and look at the first word,

Day 4.

Mré. T. sits on stoo]l
with ‘student's books.

Mrs. T. reads a student's
story.

J nuts her foot on her
desk and ties her shoe.

K and J s1ide down in
their desks and listen.

195
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'ViHeotape # 8 continued Lo -

Video
Count -

Speech Transcription

N
Observ%t1on Transcription

[N

020

1025

the one he starts the sentence with,
the first one is "The soldier raced
through the crumbling building as if
he were looking for something."~ In
that sentence the focus is on the
soldier,- the next sentence says "Hj
agun" - so now we are focusing on his
gun. "“His gun was ready to shoot
anything that moved. Mines were
going off everywhere and the soldier
was ‘'dodging them." Now we focus on
mines. "Then someone Jjumped out and
fell." You see how his focus is
moving, he's changing what his sent-
ences are starting with. You can
do that when you're describing a
person. Your can start with a
general - the man was tall - and
then focus on something particular
- like his face was - instead of
saying he had a narrow face, you
could say his face was.....
--You mean that when he's running
down the hall he sees this and then—ee,
he sees this-- ‘
Mrs. T.--No! You are starting with
he again.
--4lell, he's running along and then--
Mrs. T. «.11 say he's running along
down the ha'” z:nd then the bell rang
instead of -~d the bell, so
you're focus. the bell, the next
sentence -“ar . 1 the bell, 0.K. "
so the bei. ra ‘nor slammed,
instead of re bell he heard
a door, the sour: ° the noises, ti:
bell rang the ¢ ~- ~=7ed. U.K.
I'm just going t: :nis  aragraph
without interr ot n- "7 Tt moves,
because ycu're 10. ai . savi - he
heard or he saw, th- pz-agraph «ind
of moves, It goes "T.- so “ier raced
through the crumbi‘ng buiic o as °¢
he were looking for sometr<--. His
gun was ready to shoot anyt .ng tha

T e !

K puts his hands to his
face and soueeses them to
'narrow' his face.

K and J listen .
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Videdtape ¢ 8 contihued

Video
Count

Specch Transcription

Observation Transcription

t

030

035

040

-doing with 'he'.

> face".

moved. Mines were coing off everv-

“where and the soldier was dodgina them

Then someone jumped out and fell. He

bent down and the otHer man handed him -

a file." 0.K Then it goes on from

there now, he could change that and &

make it poorer the way you auys are
You could say "The
soldier raced through the crumbling
building, he was ready to shoot at
anything, he heard noises going off
everywhere....." That's the way you
guys are doing it. Try to shift your
focus 'so you start with different

things. 0.K. Do you see what I mean
there? Everybody see what I mean?
You're running into a lot of problems
that way. 0.K. This one.....

has a real neat beginning...

--No.--

Mrs. T.--Yes, it does! It starts out

- "Richard turned through against the

long and narrow doorway that would
lead him down the treacherous stairs
of the so called haunted house. He
was on the third from last step, he
lifted his foot, and bang, the last
two stairs fell, scaring Richard 6ut
of his shoes. He fell on the hard
basement floor, Tanding flat on his
: Again you're starting with
"he! he! he! 0.K. Try to switch
them around. "He started to scream
He Jooked up to see if he was bleed-
ing. "His red freckled face". 0.K.
You'ré changing your focus in this
sentence. "His red freckled face
was even redder than ever but not
with embarrassment, it was covered
with blood. His eyes were full of
water." 0.K. and it goes on from
there. That's a good story, but
work on your "he's". You all had
basically the same problem. I made
comments on every story if you want

Buzzer.

The author protests.

J smiles and then settles
down in her desk.

Mrs. T. hands back stories. -

2
. //;



Videotape #

8 contﬁnped

Yideo Speech Transcriotion Observation Transcription
Count :
to come and see me feel free to do so.
K-, and they all read work. By the
way, some of them weren't finished, J? J holds her hand over her
--1 know-- rnouth.
940  Mrs. T.--What do vou mean "know?"
A, - E -, FE- it would be real -
nice if I could read this, B ~-..... Mrs. T. calls names and
students come forward
) to receive their work.
K --Mrs, T.-- ' '
Mrs. T.--Yes. -
--You didn't see the night one--
Mrs. T.--Well, where'sathe other one?
K--Itis in the back..... you saw the
story that I was writina Jast week. .
Mrs. T. hands back more
' ‘ books.
945  Mrs. T.--K where is it? Mrs. T. looks through K's
--There!-- book.
Mrs. T.--1'"11 look at it now. Students move around and
‘ ‘ talk, going back to their
050 * --What are we doing now?-- desks. )
Mrs. T.--You're fixing the story, Student returns to desk.
p]ease ..... Mrs. T. reads K's story
pen in hand.
355 Mrs. T.--You're changing the way vou
Took at it. Here vou are writing as
though, as though you were a third
person looking on, and then here ; Eogﬁé ;:S r$agssg;5;der
you're talking as though you were
the man, try chancing that A group of students gather
i S ’ around brs. T. on her stool.
050  Mrs. T.--0.K., K, these are the

comments I've made on here, vou
might Tike to go over them

and see if you want to change
anything.

S e ———— bt e o e
o P

his desk.

K takes his book and reads
comments on the way back to
K sits and reads
Mrs. T. reads over a story
with a student.

A student stands beside K
and tatks to him.

K does not Took up.

K's neighbour tries to

read the comments on K's

198



Videotare # & continued

Video Speech Transcription .

Observation Transcription
Count ‘
work over his shoulder
K elbows him firmly
\ out of the way, “
0€5 J hands her work to Mrs. T.

s

“irs. T.--1f vou could change some of
these I think it would sound better.
I have made a few suggestions.

070
075" .

080

085

Mrs. T. points to certain
sentences.

Mrs. T. goes over the
story with J (masked by
classroom sounds. )

J. returns to her desk

~ and passes her book to
her neighbour, who reads it.

The neighbour hands the
book back. ~

J leaves her desk to read
comments on another
student's work.

K writes, pauses, talks
to neighbour.

K reads the, comments
on his nejghbours work.

J returns to her desk,
reads her story.
K uses"white out".

J and her neighbouf leave
their desks to sit to-

‘gether -on the floor.

o er———— ettt ot

Students come to Mrs. T.
with their work and wait
beside her for their turn.

K sorts his papers and
writes. :

J and M start to edit their
work together, discussing
their changes with each
other.(masked by class-
room sounds.)

199
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Videotape # ‘8 continued

ry

[+

Video
Count

Speech Transcrintdon

Observation Transcription

165

110

115

135

140

Mrs.T--There's no noint in re-writing -
if vou are not going to make changys.
K --Yean, there’s some changes.

Hrs. T, 0.K.

Mrs. T.--3irls, what are you up to?
--Wle are changing and writing.
Mrs. T.--1 want you to get your niece--

Mrs. T--What are you doing J?

J-<Mrs. T. How should I change

this to make it sound right? ,
Mrs. T--um, I thought it was fine the
way it was except for the.introduction
and you did that already. Don't white
-out my comments! That's there for a
reason, Come om, get to work on that.
--Can you describe other characters
Tike that, not just the main one?

Mrs. T.--0f course you can.

e L e At oy e on

K copies his written work
in his book to loose sheets
of paper.

Mrs. T. coes over to K.

K talks to neighbour
as he cories the work,
then talks to student
across the roon.

K writes anJ talks to
neighbour .
.“ ,

‘K writes and talks toc | \

neiahbours and students
across the room.

J and M are joined bv
another student,

"rs. T. goes over to J's

"group on the floor.

K writes,

Student from grous goes
to get her work.

Mrs. T. turns to another
student to help with
writing.

Mrs. T. looks at M's work.

Other students_gather

around Mrs. T.

Students ask about'the
comments on their written

—
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Videotape # 8 continued

Video Speech Trans¢ription ' Observation Transcription
Count ' ‘ :
145 ' work. Mrs. T. reads and

explains, K listens
and then returns to writing:
Student talks to J's group.
, Student comes to K to
150 ' “borrow "whiteout".
e ‘ - Mrs. T. checks J's aroup
and the talking student
rises and takes her book
- to Mrs. T.
155 ‘K. writes.
‘ - Jd and M write.
Student returns K's ’ -
"whiteout" K's ne1ghbour
takes .it and uses it. A
- 4 K watches and talks.
160 L. : Student comes over and talks
- “ " Mrs. T. checks J's group.
Mrs. T--Are you girls aetting any- . '
where?
--Yes, we're .1nvshed the beginning--
o Mrs . T --0.K. what have you got then?
165  M--reads story.
Mrs. T.--How about you, J?
~ J--How's this? “He started wa1k1ng up -
to the high jump and he was first in
the 1ine-- .
Mrs, T.-- Nhy don't you put "where he
was Tirst in the 1ing?"
J--at the highjump? "I said ‘that.
Mrs. T.--read it again.
J--"He ‘started walking to the high Jump
and he was first in 1ine"
Mrs. T.--"He started walking to the
high jump where he was first in line.
J--0h yeah'
Mrs. T.--And then do you want to put
what you have already about how he
looked? 0.K. Use the other ideas to
cet moving. "> Mrs. T. asks how other
170 e students are doing. |
o Some students come to
Mrs. T. with their work.
She reads it and makes
comments.
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Videotape # 8 continued -

Video Speech Transcriptioﬁ

dbservation Transcription

Count
K writes and reads his
~story acain. Then he
175 rauses and chews pencil.

185

1990

195

200

205

210

. J--Is that better or’is this?

-=It's better now.

Mrs. T--53irls' There's a lot of talking

~ going on there and not much work, I

think you'd better get back in your

. ‘own desks. Now please.

-

-

Mrs, T--I'm Tookdng at her work now J,
I'T1 come to you next, Use the time to
get to work!

Mrs. T.--1 want you to get to work now,
you're not getting anywhere.

Mrs. T.--You get to work (to K and J) -

J and her group read and -
write and‘ta]k rapidly.
Student cbmes to talk to
K. Student leaves andk
writes. ~U uses her hands
to démonstrate her story.
Student returns to talk
to K, who answers briefly
and continues to write.
K's neighbour talks to the
student and K joins in
the talk.

Student 1éaves and K writes.
K talks to his neighbour.

J reads story to her group.
J writes and then talks

to group. ' &
. writes, then listens to

~ Mrs. T. talking to a

student.

|

J's group gets up, one takes
her work to/Mrs. T. J goes

‘to stand beside her.

J sits at her desk, listens

" to Mrs. T.

Student returns to talk to K.
Student goes to his desk.

K and J write.

Mrs. T. whites comments on

a students book. '

K and J talk.

K and J write.

K listens tp Mrs. T. talking,



203

Videotane # 8 continued.

EN

Video Speech Transcription ' Observation Transcription
Count *
to a student then looks
around the classroom.
215 Interruption - teacher comes
- to talk to Mrs. T.
J listens, K writes,
The teacher gives the class
some timetable information.
L asks a guestion about
o "sports practice., Teacher
responds and Teaves.
220 K stretches, J plays with
: her hair. K and J talk.
irs. T--0.K. I want everybody's
attention, please, I'm not pleased
with the amount of work that's been K writes.
done this period, T -
T--1've been working--
Mrs. T.--And with some of the others
of you. . Mrs. T. looks at J and K
. and -the people they had
talked to, then looks
B around the class.
“Mrs. T.--1 want your good copy done
for tomorrow, Friday.
--all done-- .
Mrs. T.--Well the bas1c oart of what
you've got there, the introduction
and vour character introduced, well
230 introduced. Some of you consider a

character 1ntroduced as two sentences

about it. )
--does that mean I have to do more? . Strdent from across the room

Mrs. T.--Absolutely! There should be cuestions Mrs. T.
a Tot more there that what you have. ‘

(Classroom sounds.) . _ Another student auestions

oo ' Mrs. T. and she responds
--When I fix mine up will that be Student waves paper.
enough?

Mrs. T.--Well it's certainly not .,a \_‘

‘good copy on a piece of paper like

that, 1 don't accept good copies

on pieces of paper that are torn

out of your book. " Mps. T. answers further
' ’ : questions. :

!
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Videotapé # 8 coﬁtinued

“ Video
Count

Hoid t

Speech Transcfﬁption

Observation Transcription-

230

235

240
245

250

255

Mrs. T.--Oh, and by the wvay, I want
ounctuat1on and capitalization
correct. 0.K?

~=0h! Oh!--

Mrs. T.--Not Oh Oh:, it shou]d be
automatic, vou're in Grade Six,

not in Grade Two.

Mrs. T.--The room is a disaster..... .

if you want your practice you had
better get your stuff cleaned off
your floor and vour desk and be
dismissed.

End of Tape.

K and J write.

Mrs. T. talks to student
who care to her with her
work.

K whispers to h1s neiaghbour
then writes.

Mrs.T. leaves the desk and
aoes to her stool. J's
neighbour returns to the
desk.

J reads her story and.
continues to write.

K takes his written work
to Mrs. T.

PA .
BUZZER.
J talks to her neighbour.
Intercom interruption.

J writes.

K returns to desk, gets

under it to pick up

papers and running shoes.
&

J and K pack up and leave.



Videotape # 8 (11)
Transcription of Classroom Writing Episode.

Mrs.

T!

Day 5.

Video

Count

Speech Transcrintion

Observation Transcription

270
280

285

Mrs. T.--1 marked the ones that were

handed in early.

I used a new sys-

tem of markinc by the way, because.

we haven't been working with good
There's dots

copies too often.

beside each 1ine that has a mistake

the Tine again?--

on it, 0.K., so if there is a dot on
there - please find vour mistake.
~--Then what do you do,do you write

Mrs. T.--You find the mistake on the

line.
--Then what do you do?--
--i/hat do you-do then?--

Mrs. T.--You correct it, you use your

"whiteout" or.an eraser.

On this one

it's almost all punctuation, but some

of them are spelling.

that were really good.

There were a
couple 0f ones that were handed in
This one R,

you didn't read over again after you
wrote it, d1d you, because you missed
a couple of words, but I'm going to

read it to:vou.

"The Case"

"The long green fingers of the evil

creature slithered over the trows
neck. There was a scréam and the
Those fingers were the

trow was dead.

f1n0ers of Mullock, the animal from™

the lake under the mountain.

Mullock

was a little evil creature with big

teeth, beady eyes and a greenbody

He had no ears except one 1ittle hole

in the side of his head.

chair.

of the cave.

His favor-
ite sleeping spot was his rocky

Now -this rocky chair was only
three feet long and one foot wide.
The chair sat in a desolate corner
Mullock ran to the

corner of his cave to hide from the

trows.

Staring at the corner of the

It's called "The Case."
--1 only Jjust handed it in--
Mrs. T.--1 marked it at noon.

|
Mrs. T. sits on her §too1
with writing books on—fier
knee,

Mrs. T. holds up a sheet
and po1nts

Kand J sit in the1r desks
and tisten.

J qets her "whiteout" and
puts some .on her arm.

K and J put their b c:
on their hands.

205
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Videotape # 8 (II) continued

Video
Count

"Speech Transcription

Observation Transcription

290

295

cave, and in his chair dark. and dreary
it looked as he sat there. Back on
the other side of the lake the trows
(who were ugly creatures and carried
swords and other weapons around with
them) were regrouping to go out to
Took for Mullock. Hours later, the
trows decided to look for Mullock
when they got to his side of the

lake Mullock heard them and ran to a
little ledge on the top of his cave,
He crept behind them and killed them
one by one, until there was not.one
of them left. For manv years after-
wards though Mullock lived there, the
trows newver sent out another search’
party again." '

--That is a really good description

~there. Are you doing this for vour

book?

--No, I'm-using another one.

Mrs. T.--Hhen you're writing your
story for your book, what you do, this
is fine; do your corrections,

What you do for your book, vou want
just the first paragraph on the first
side, you draw a Tine with your pencil
and ruler between the paragraphs right
there, and you put page one at the top
corner here, page two and page three,
0.K. and you can start working on your
illustrations for that. That was a
very good story.

D - here's yours, there's still a lot
of punctuations that you are really
going to have to work on, and J, I
gave yours back, please look it over,
There's another one. Have I read S's
to you about the street fighter?
--No.--

Mrs. T.--Well, do you want to hear it?
"The Street-Fighter". ‘
"It was a dark and rainy night and in
the middle of the town cemetery was a
Muscular man in a sleeveless shirt,

Mrs.,T. hands back the paper.

Mrs. T. returns another
paper, then returns J's
J looks at her -paper.

Class responds.



Videotape # 8 (II) continued

Video
Count

Speech Transcription - Observation Transcription

295

300

leaning over, beating another man.
There as a crowd of people gath- .
ered around. The man pulled out a
knife and killed." VYou whited that
out and you didn't fix it --"killed
the man?"

K--"Killed the man, the guy".

Mrs. T.--0.K., Whatever. "He stood J and K listen with their
up with fire in his eyes and looked heads in their hands.
around at the crowd. Then he cleaned

his knife and put it away. He cleaned

Mrs. T. turns to K.

the blood off his face and he held }

the deep gash on the side of his arm. » :

His name was Rocky and he was the J uses whiteout on her
toughest fighter in New York, also paper. '

he had three heavyweight belts.

His shirt was now covered with blood,
you could see a bit of the tattoo

on his chest, you could also see the
scars on his face and arms. He was
more handsome than most of the other
fighters. He was “n a bit of pain

but he held it back".--"You can may-
be explain that a bit later."--
"Then the man said "Who's next?" and
nobody answered, so he cleaned the
blood from his face and walked-down
the road out of sight. The next
morning the police were at the scene
asking questions, but all the answers
were "Haven't seen him since last
night." So the police figured that he
was at the warehouse, sure enough he
was. They surrounded the building but
he wouldn't come out, so the police
finally opened fire and killed him.
About the next week the police finally
found out that he was a._cop working
undercover from Canada and they

were charged with manslaughter. The -
funeral had a surprising amount of Mrs. T. stops and smiles
people that attended it. The police at K.

‘found out that the man he was fighting

was a crimiral and he had a licence to Mrs. T. 1aughs.
kill him." --You don't get a licence to .
kill people, K.

207



208

Videotape # 8 (I1) continued

Video
Coqnt

Speech Transcription

Observation Transcription

300

300

305

310

I4

K--1 thought you did.--

--James Bond had one.--

Mrs. T.--No, you don't!

--Then it's against the law .

Mrs. T.<-They do it against the law,
that's right, S. 0.K., so mavbe you
should do 'something about that too.
After that incident the potice didn't
ki1l anyone unless they knew who he or
she was." --Good Idea, 0.K. That was
a good start.

--Well, why would they kill him?--

--He's a cop, why didn't he come out?--

Mrs. T.--Well, ask K, go on K.

K--He was undercover--

-=Well, if he's a cop he's got nothing
to hid-- )

--Where's mine? will you read mine?
Mrs. T.--Did you get yours in early?
--Yes, I did--

" Mrs. T.--Wé11 I haven't mark that one

yet,” most of these people handed
theirs in on Wednesday, so I had a
couple of days to mark it, - If you
handed it in today, this morning, I

-didn't mark them all yet.
" If you need your notebooks for your

story, the one that you're doing your

» book on, you can come and get it. If

you don't, go dhead and work on your
story, for your book, you can still
Go ahead and mark off your para-
graphs.

--Classroom talk.--

‘Mrs. T. You can do whatever story you

want to. '
--Classroom talk.--

Mrs. T.--0.K. N., you should be working
on your illustrations, you know how you
do your illustrations, on a white piece
of paper, you do your copy, and then
you shade in all the back like N, turn
that over so everybody can see it.
Shade it in like that so when you copy

Mrs. T. hands the paper back
to K, who opens it and puts

it on his desk. :
{

Mrs.T. gbes to her desk to
get writing books and papers.

K talks to neighbour
J chews pencil.



Videotape # 8

(IT) continued

Video Speech Transcription Observation Transcription
Count '
310 in on to your good piece of paper .
you just copy over it and it - N
goes through.
315 J writes on her paper.
'K reads his paper.
J uses "whiteout"
. K talks to his ne1ghbour
. K uses "whiteout" =
J goes to speak to group
beside Mrs. T. and waits.
320 Mrs. T.--"The Athlete....." :
That's very good, this sentence
and this "he jumped up", don't go
we11 but your story is good and
you're doing well. . J goes back to her desk.
Mrs. T.--What are 11]ustrat1ons7 Student questions Mrs. T.
--Pictures--
-=drawings-- . t
K--you don't know that? K shakes his head.
325 Mrs. T.--A, what are illustrations? :

are 111ustrat1ons the drawing ‘or are

are illustrations the book?
A--The drawings--

End of Tape.

K takes his paper to Mrs. T.
and waits.

Mrs. T. talks to students
beside her with their work.
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APPENDIX 111

WRITING EPISODE 3-

© TRANSCRIPTION OF THE WRITING EPISODE

AND WRITTEN PRODUCTS OF TWO STUDENTS OBSERVED.
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Videotape # 9 Mrs, [,

Transcrietion of Classroom Yritinc Episode

Video
Count

Speech Transcription -

Observation Transcription

000

010

015

- 018

020

Mrs. E.--0.K. Grade Sixes, you've had
lots of time to gather your ideas, I'd
Tike to start writing now nlease, .
so L, no more talking, if anvone has
a question can you please come up?,”
and plan to make it an effective
beginning.

Mrs. E.--This side of the room no more

.talking, now get down to writing please.

Students are seated in

their desks. Mrs. E. is
seated at her stool.

This description tc 018
is taken from notes and
audiotape transcriptions.

Mrs. E. discussgg starting
a story, this asSignment

is to be different because
of its lenghth; - the
students will write over

a whole week, and because
of the character. The
character is to be an
animal. Mrs. E. reminds
the class of a previous
assignment, a three day
effort that was completelv
finalized into individual
short story booklets,
illustrated by the students
and hung around the class-
room and in the hallway for
others to read. '
Students takeout pencils
and naper. Some go to the
map, others to books, to
research their story.

C talks to his neighbour

L about his choice of
animals and his names for
them. Student comes to C's
desk to talk. L turns to
talk to student behind her.

Mrs. E. gets up from her
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Videotape # 9 continued

: ©
Video Soeech Transcription
Count '

Observation Transcription

025

30 Mrs. E.--This is too much noise, L,
turn around please.

dgesk and walks toward C
and L's side of the room.
C cets out another pencil
and paper and starts to
write.

L turns, straightens her

. paper and picks up her

J35

040
Mrs. E.--ilell, where do vou want him to
30, L? ‘'hen the storv is finished,
what will have hanpened?

045

052

055 --Partner, What's a cood name for a
Texan?
L--Mayhe something to do with Nallas.
Mrs. E.--thy don't vou oo over to the
map to check it out?
L--I'm doing a horse called Savane or
something, what are vou doing?
--Like a mouse--
Mrs. E.--You should be well into your
beginning, vou're being very restless
todav,

060

065

170

pencil. . Student behind
her tries~to catch L's
attention, but L ignores
her.

Mrs. E. walks around the
room, stopping to talk to
students.

Mrs. E. spells out a word

for student.

Mrs. E. talks to L.

L and C start writing.

C talks to his neighbour,

L's partner asks L cuestions

in order to plan her
characters.

Partner goes to the map.

L talks to neighbour.

Mrs. E. walks around the
room.

L and her partner write.
C. writes.
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Videotape ¢ 9 continued

222

Video: Sneech Transcrintion

Observation Transcription

Count
375 L and C write, pausing
' occasionally.
080
085
03¢  Mrs. E.--What are you doina? Mrs. E. walks over to C.
C--About some raccoons that €all into
a hole--
Mrs. E.-- To C. You'll need to do some
descrintions of them as well as name
them. ‘ihat do you know about these -
animals, what de they look like? C nods and writes. Mrs. E.
moves awav to another
095 : student and talks. .
100 ////f/‘\f\\—___—‘N—‘\\\
C--"fs. E. “irs. E., do racépons have
sharo teeth?-- ) -
‘Irs. E.--1 don't know, vou could lcok
105 it ur. “rs. E. walks around the

Mrs. E.--Sshh! stav calm.

L--1 think vou're doing areat, but you
haven't cct your animal in vet.

L--"About 10 years ago in Texas, there
was a couple .down the road from us.
They were rich and they had no kids,
They had the most beautiful horses
you'd ever seen. But the most beau-
tiful of all was Thunderbird.
Thunderbird was a tall - black horse

that could..... win any race

room, stoening to read over
shoulders and talking
briefly.

N
Intercom Interruption.

~Classroom noise.

~

The class cuietens dovr.

L and Partner exchance
paners and read.
L reads to C and Partner.

“rs. E. comes over to listen.

L looks at Mrs. E.



223

Videotape # 9 ContinuedA

Video
Count

Speech Transcription

Observation Transcription

120

125

Mrs. E.--Wonderful! MNow what are you
aoina to do next?

L--Well he's going to win, and these
horse thieves are going to come in
and you know how they tie them up and
take him away.

Mrs. E.--That sounds excellent..... J3.K.

now some of vou have started your
beginnings. Just sit down for a
moment please. Lets..... is there’
anybody who'd like to share their
beginning with everybody else,. just to

give people an idea of where- they're at.

0.K., Let's start with D.let's hear
vours .

D--"No don't go in there, remember what
Mummy said,"I don't care what Mum said,
"He's a killer

I want to get this dog."
he'll eat you up" - "I'm not afraid of
him, he's tied up." "Help, help!"
"Garry, what happened Garrv?".
A1f Tallbanger coming to vou from
Portland, Oregon, where the Martini
children were attacked and mauled by

a Doberman Pinscher named Scrap.

Right now, Chief Montgomery has
announced that there's an all out
search for this doq, and if one of the
peopie involved in the search finds
the killer, They are allowed to

shoot to kill."--that's all I had--
Mrs. E.--Good beginning, I like it.
«How about you people, any ideas for
improvement, or anything to add to it?
D--1 just want to go on with it--

Mrs. E.--Alright, let's hear J, how
about yours J.

J--"It was the night of August sixth
1974 on the coast of San Antones.

A happening was said on the radio
"Please stay inside your house, lock
doors, windows and turn off power."
said the announcer in fright.

Mrs. E.--Well, it will be interesting
-to see how that 7its into an animal ’

story. These all sound like radio
plays and they are all good format.

"This is

Student comes to Mrs.E
vith paper.

Several hands are raised.
D reads his beginning,

~ sitting at his desk.

Mrs. E.
desk.

goes to sit at her

D puts his péper down:,

\

N

J picks up his paper
auickly and reads rapidly.



Videotape # 9 continued

Video Speech Transcription.

Count

Observation Transcription

130

135

Mrs. E.--Let's hear M's.
M--"It all started on day when a

fleet.. ... (indistinct)
Mrs. E.--Umm, A?
Al (indistinct)

Mrs. E.--Umm, that could go into an
interesting scene, I would say, "In
Africa", it might be something to
think about, if you reallv want to
catch your reader's attention. you

might not want to start with "In Africa"

0.K. so you might want to think that

one through again. 0.K. J, let's hear

yours .

J--Somalia, Africa, 1922, "As I strQ]]ed

by the rest of my pride, I.....

Mrs. E.--That is a..... short beginning
I'd Tike to hear the rest soon. L? _
L--"About 10 years ago in Kanoas there
was a couple who lived down the

street from us, they were rich, had no
kids so all thev did was raise horses
They had the most beautiful horses
you'd ever see, but the enyy of all
was Thunderbird. He was strong, brave
and of course a beauty. Thunderbird
was a tall and radiant black horse
that could whip the pack any day."
Mrs. E.--That really kind o opens up
the story, doesn't it? Nice, really,
I Tike it. Alright! C?

C--"Hey Ricky." The two words broke .
the morning silence of the Canadian
woods, coming out of a hole in a fir
tree, a young raccoon scurried out.
"Come on, Ricky, wake up, lets have
breakfast" "0.K. wait, Sheila" an
older raccoon but still young came

out of another fir. "I'm coning"

Mrs. E.--(Laughing) Oh} sorry,

I'm just thinking of Shiela, the name
of the raccoon.

C--Hell, I couldn't think of another

name L
Mrs. E.--That's a very good beginning

M reads softly.

AR reads softly.

J reads with expression.

L sits up and holds up

. her paper.

Mrs. E. Laughs,

C. puts his paper down

and slides down in his desk.

~

C mutters "Well, what's the
matter with Sheila?"

224
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Videotape # 9 continued

Video

Count

Speech Transcription ' Observation Transcription

140

could you read your opening sentence
once more?

C--"Hey, Ricky" The two words broke

the morning s11ence of the Canadian

woods .

Mrs. E.--Nice opening sentence isn't it?

That really sets the scene. You know

exactly where you are - riaht in the

woods and.you feel like you're there...

C--I'd 1ike you to read vours, mainly Mrs. E. asks L's partner
because it's such a different style, ° to read.
and if you were to read the whole

book, you'd really feel like you were

there.

“Partner--My Hame is Joelean DoT]y, and (Transcript was checked

I Tive with my Pa in a far away yonder with the final copy).
farm in Texas. My Ma died three years . Partner reads softley.
ago, I recond she's in fine hands with Fbrtner puts work down and
the Lord. giggles.

Mrs. E. --Good, now what kind of

impression are you getting from that

story?

--She's a "Wastener"-- . Class laughs,

--A long tall Texan-- Many responses,

Mrs. E.--If she keeps writing like

that,that's the kind of book you read

before you go to sleep at night, and

all night long your dreaming with Partner shakes her head

a western drawl. smiles, and hides her head.
C--1 know, that's what happened once' in her arms on her desk,
Mrs. E.--You get into the whole of and then looks up.

them of the book.

0.K.-One more story opening.

B--"Hello Doug", said Brent, a very

energetic and smart boy who lived in

Australia. Brent was calling Doug Several students laugh.
one of his best friends. Before he

could say anything, Doug said, panting,

because he ran all the way from h1s

home, "My German Shepherd's gone!

Yours may be too, take a look."

Mrs. E--It's funnyv, you know, these Mrs. E. sits up.
story beginnings are so good that . :

T'm sitting here waiting for them

to keep going. When you stop, at



Videotape # 9 continued

o\

Video Speech Transcription ‘ ' ' Observation Transcription
Tape

145 first -1 think, what are you stopping
for? . A very good beginning. Would
somebody else” 1ike to offer theirs?
A1l right, you've all started with
something. Some of you may not have
started as much as others. How you
know you have to get into the next
part of your story. You're into your

writing, you've got some on.
You've introduced you chQ?SEZ;:?\
you've set your scene, hopefully,

now you start in to the rising action.
Now you've got a pretty good idea

of where you're going. ATl right,

so if you haven't go that worked out . '
yet, you should do that next..... Intercom Interruption

. ; ' Mrs. 'E. organizes the res.
of the school day with the
150 So if you'd 1ike to auietly put away students .

your work, I'11 let vou go.

End of Period.
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E

Transcriction of Classroom triting Episode

Video
Count

Speech Transcription

Observation Transcription

]

055

060

065

Ars. E.--Tuick, we want to get to

creative writing.

[ want to centre on one task.

Many of you are writing from inside
the animals' viewpoint. Some of you
aren't, but those of you that are,
think about beina that animal, and
those of you who aren't being the.
animal, think about where vou're
going to be moving to in your story.
The introductions that we heard
yesterday were really very excellent
and cuite exciting. MNow vour next
step today is to move, all the way
up, I would say, to the climax.
Tomorrow you'll finish off things.

So you now have to take your story

to the top of the action, so

imagine you climbing the mountain,
you're going to the top today.
Tomorrow you will resolve it if you
don't today. A1l right? So is

there anybody who's ready or who's
gone that far already? There are
some people doing that. Is everyone
pretty well ready right now to take it,
because vou don't have as much time
today so I'dyfeahlv like you to get
right down /£q. the task and qo.

Any problems for anybody?

--Can we work with a partner today?
Mrs. E.--As long as its not detri-
mental -to your writing. Vho are

you planning to write with?
--with..... --

Mrs. E.--As long as you're both stili
writing, I don't mind you working as a
partnership. 0.K. cuietly, get to work.

]

Mrs. E. sits on stool, be-
side her desk. Students
are in their desks.

L and C sit without -moving
and listen.

L raises her hand.

L writes.

L takes her work over to

C's desk.

C writes.

Several students go across
the r_»m 2o sit with their
partners. "wo students .
cuietly carry a desk across
the room. " :



Videotape 4 10 A continued

Video
Count

Speech Transcription

Observation Transcription

080

085

090

095

Mrs. E.--0.K. let's read it and ao over
it again to see if you're ready.

If you're working with a partner,

you can discuss your story and work on
it, talk about it, but I don't want to
see it be detrimental to your writina,
C and L do you hear me?

-~-Yes-~

rs. E.--As long as you're discussing
your story, as long as you're doing
that. Interview one another, but make

sure that the story progresses, not just

the conversation.

--Can two people work on one story?--
Mrs. E.--1 don't really recommend it,
butsome peonle are asking if they can.
--Are they making just one story?--
Mrs. E.--No, no, they're making two
stories, but they're just working side
by side looking for help.

Mrs. E.--Your introduction, and then
what happens as your climax, "He lets
all the animals out of the cage and
starts fooling around with them."

-Is that right? Now the story seems to

enq in rather a funny way. He gets
them all back in their cages, right?
"#im was so sad that he stayed with
arry until they got to the airport"
Why did they go to the airport?
--1 did that so it would be like here--
Mrs. N.--You see, right here, all the
animals you 'say™"Jim caught all the
animals and put them in their cages,

Mrs. E. has students
waiting by her desk.

Lz

C Tooks up and Tistens
then writgs.

Students come to Mrs. N.
with their papers.

L and partner write side
by side silentlv,

Mrs. E. talks softly

to students who come to
her. The classroom is
auiet: *

C pauses and writes, some-
times listening to Mrs. E.'s
corments to students beside

. her.

C. writes.

L and partner talk.
occasionallv and write
mostly siiently.

228



Videotape # 10 A continued

“Video

“Count

Speech Transcription

- Observation Transcription

_ 110

115

except for Harry Jim was steaming mad
and felt like carrying Harry, but
Harry gave Jim a sad smile, and just
stayed with Harry until they got to
the airport?" Why are they going to
the airport? That doesn't make any
sense to have that in there. I think
your climax you've decided is going

to be this big party where he sets all
the animals free. Now what's he going
to do then, is he going to send them
back to Africa?

--1 don't know'.--

Mrs. E.--You have to make a dec: .on,
you have a decision here, "When they
got to the apartment" you had-them
going to the airport and now they're
going to the apartment. I would say
here, from this point on, you'd better
read this, because it doesn't make any
sense. "Harry..... a plant, that's how
he died at a young age" -now I'd say
down here, what is going to happen

now that he did die? Did Jim get
really mad at him? Is Jim going to
send him to Africa? Is Jim going to
decide it was just a harmless prank
and let him go and do something else.
Is Jim going to punish him?. You see,
your story doesn't make any sense at

~that point. Start from down here and

you can think of another way to go on
from the end there, once you reach
your climax you have,to make a
decision, don't forget that.

How are you going to resolve it?

--Is this 0.K. for a start, Mrs.E?
Mrs.-E.--It's a great start, but if
you don't get going you're never

- going to be finished. Bears don't

wish to be in cities. These bears
live in the Arctic, they don't wish
to Tive elsewhere that doesn't make

" sense, unless this one's.a crazy

120

bear. You've got a lot to do, you
should have way more that that down
on paper, you get going!

Student sits down.
Mrs. E.--Talks to the
whole class .

Student comes to Mrs. E.
with paper.

q

Mrs. E. reads.

229

Student leaves and sits down.



Videotabe # 10 A continued

Video Speech Transcription ' Observation Transcription
Count ' \ '
120 ’ _ - Mrs. E.gets up and

walks over to L's group
and watches them.working.

125 _ “ Mrs. E. reads over L's

and her nartners shoulders

smiles and goes to
anotHer group.

130

/ ‘
135 ' C. talks to his neighbour
’ watches the room, writes

and pauses.

140

145

150 , _ ‘ - C writes. 0

155 ‘ ' C aets up with his paper

' ' and goes to talk to

another student.

160 . : ’ L exchanges.papers and .
books with her group.

- They read and laugh
' aujetly.
C reads another students'
, 4 work, then waits for
165 Mrs. E.--Where are you now C? Mrs. E.
' C--I'd Tike you to read it. .
Mrs. E.--0.K.
170 --You're doing well, C, that's . '
fine, you can go on from there. : C returns to his desk and
- ' writes. ~
175 - ' B L coaés over to Mrs. E
’ and waits.

‘L and Mrs. E have short
discussion (masked by
classroom sound).

L returns to her group.

230
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Videotape # 10 A continued

Video Speech Transcription ~(Observation Transcription

Count o

185 L writes silently,

190 Mrs, E,--Some of you are not doing

productive work, let's keep calm
and keep it down.

195 Mrs. E. goes over to |'s
group and talks tog
other students.

200

205 Mrs. E., L and other
student discuss the
entrance of the anima)l
character into the
other girl's work,
C asks L for an opinion,

A .Other students gather

210 around to listen.
Other students talk quietly
to Mrs. E. then return to
their desks and write.

215 Mrs. E.--How are you doing over there .

- in your groups? I think your group Mrs. E. looks around the
stops being successful when you're classroom. :
both just sitting there not getting
things down on paper.

220 Mrs. E. talks to L's group .
other students write.
225 _
230 Mrs. E. talks to other
' students and answers
’ questions. ’
235 Mrs. E.--8it down, please, we'l] just L writes.
. spend another couple of 'minutes and
: then we will stop for today. ;
240 ‘ Mrs. E. goes to her desk.
Students return to their desks.
245 : ‘ >
250 Mrs. E.--We'll work on these tomorrow.. - Buzzer.
255 . o
260 End of Tape. )
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Videotape # 10 B Mrs. E.

Transcription of Classroom Writi

ng Episode

Video
Count

T

Speech Traﬁgcription

Observation Transcription

~.

280

285

360

305

Mrs. E.--1'd 1ike you to finish your
stories today. You can share them
with partners, with me, and you can
proof read. You have your stories
built up to a climax, now go on from

. there. You can volunteer to read
your story to the class.

C--"Hey Ricky", the two words broke
the morning silence of the Canadian

‘woods. Coming out ¢f a hole in a

fir tree, a young raccoon scurried
out. "Come on Ricky, wake up, lets

have breakfast."” "0.K. wait, Sheila,"
an older raccoon, but still young came
out of another fir. "I'm coming."

Running down the tree, Ricky went to
Sheila. "Let's go, slow poke." and

he started whizzing down a hill, dodging
trees and other obstacles at surprising
speed. Reaching a clear, crisp stream,
he jumped in. "Catching a crayfish in
one hand and a minnow in thewother,

he yelled for Sheila. "Hey, Sheila,
where are’ you?" "Come out from hiding."
After waiting for a while, Ricky was
getting worried.

firs. E.--0.K. ¥hat ‘could you say so
far, where has the story gone to?

What is the climax of the story:
--Guiet response--

C--What happened is that the racoons
went out for breakfast and one of

therm fell in a hole, the othersraccoons
are trying to get her out.

Mrs. E.--Now what do you think the

. resolution might be, how would you
_end the story? There are a number ef

routes, what do you think might be
one route. :
--Well, they might find her and she

- would be dead.

Mrs. E.--Well, they wouldn't save her

. is that what you mean? Alright N?

>

N N\

Mrs. E. sits on stool ;

beside her desk, students ™
are in their desks. Y
| ?
/)
./‘\/

C -finishes and looks around
then goes to his desk.

Mrs., E. sits at her desk
and opens the discussion.

C Tistens.

L is waiting.
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Video Speech Transcription S Observation Transcription
-Count ‘ : ,

N--Well they could save her and all be

happy again.

Mrs. E.--That sounds like a nice ending

--Well instead of saving her, they could

all fall in the hole and die.

Mrs. E--They all could fall in the hole

and join her, a very sad ending. . ' g \
--No, a hunter could come along and grab :

©310  them out and get them.

Mrs. E.--0.K..They might all fall in the

hole and be grabbed by the hunter.

Who knows? Maybe it's the hunter's hole?

Now you've got an idea, that's one

example of ‘a story that comes to a climax . ,
C, now he just has to end his story and <
bring ‘everything back to the hole if he

wants to,cor leave it to the reader to

decide. You don't have to finish a

story.. .

~--You don't?-~

Mrs. E.--You can leave it up to the reader
2¢o_make the final decision.

--And then you leave the suspense, and

they might want to go to the next book

or something. '

315 Mrs. E.--That's right, that's often what

writers do. They'll stop a book and you'll

have to read on to the next book to find

out what happens. Or the story will

continue, a bit Tike "The Hobbit" that

we're reading, they get the ring, and they

get the ‘treasure, but they go on to other

treasures and other adventures.in the next

‘hree books, so-it's kind of interesting. "

C--It's that one "The Lord of the Rings?--

* ‘r . E.--This one is "The Hobbit" that's

‘ “.¢ first bonk. Well actually it's not
wart of t- ‘Togy, but it's part of it.
s st at leads into it. 0.K.
You ca. " 9rite.. Now some of you, C and L listen.
if you wisi ork with a partner, if ' v
you're at th_ _cage where you've pretty
well got your story written, you can R

work with someone to talk about how
320 you're godng to finish, and, or complete
it. 0.K. away you go. ] \
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Observation Transcription

h

320

330

335

340
345

350

355
360

365 . L--She doesn't want you to be here,‘

A

370

you'd better go.--
--1 want to talk--

Mrs. E.--Are you going to be doing
productive work there?

--Yes, Mrs. E. but those guys Keep
bugging me

--No we aren't

--Mrs. E.--Then move to a place where
they don't bug you, but don't bug

those girls because they 're~working

--I want, I'm not going to say anything
L--Well, let's get on-- ‘

Students get up and move
around. classroom to find
partners. '
C and L write in their

. own desksi -

Student comes over to
talk to L, bringing

her work.

They turn through the
pages. ' Another student
comes to talk.

Mrs. E. proof reads and
gives suggestions to’
students who bring their
work to her desk.

C. writes, then talks to

- L's group.

Cther students in the room
exchange papers, read and
talk quietly.

C. writes, occasionally
pausing to listen to E's
group, :

Several students seated
behind L lean over to see v
her work. ' )

Student brings her desk
to face L's desk.

Newly arrived student
responds.

L reads partners work and
they discuss the writing
down of speech spoken with
an accent. -
C. writes.

L and partner write.

Newly arrived student asks
about her work.
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Speech Transcription

Observation Transcription

375

380
385

390
395

415

Mrs. E.--Does anyone know what a car
is called that has a roof that moves?
C--A convertible--

L--A sun roof--

-~A bubble top--

Mrs. E.--Like window at the top
--Sun-roof--

Mrs. E.--0.K. Does that help you?

’L—-Hey! 0.K. I have a great idea

well, let's say the horse.....
masked by classroom sounds--

C--Mrs. E., There was this joke,
There was this guy, um, His father
was from Scotland, the son comes over
to Canada and he goes to see a wild-
Tife park, and he goes in and they
were watching., A1l of a sudden this

L and partner respond
briefly. ‘
L chews her pencil then
writes. She turns back
the rage to re-read her
work, then continues.

Mrs. E. has students
coming to her desk
for discussion about
their work.

L's partner grabs C's
eraser C grabs it back.
The partner finds another

hér,

Mrs. E. talks to student
and then to class.

C and't's partner P

continue their mock fight..

C mutter< L.t girls.
L's grcup sett es down
and wr-tes.

L talks to her group
about her story.

The group picks up the
story and continues the
telling, adding noises
and animal sounds.

C. talks to the group .
and then goes to Mrs. E¢
and tells her a joke.

eraser from a desk behind

235

‘\
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Video
Count

Speech Transc%iption

Observation Transcription

420

425
430

435

)

440

445

450

" master"

this big moose. and the Father
says what's that and the son
says it's a Canadian moose, and
the Father says I wouldn't like
to see a Canadianh rat.

Mrs. E.--You go back and work now, C.

I'd

Mrs. E.--What you have to remember
in you writing, is that another
reader is reading it, and it has to
sound right to them. Co

Mrs. E.--1'm not sure, I'm not
there in your story, you can write
it and think about how it would
act out yourself, I don't know R,
you're in charge, and how do you
feel about it.. "Mike is my -

how does that feel? And
you can't use a pronoun unless
there's a sentence ahead of it
that tells who that is. You can't
start out with he because he isn't
anybody yet.

Mrs. E.--Grade Six, some of these
calligraphy sets are missing a lot
of ink cartridges, 1ike we should
only be missing one cartridge,

I don't think that any of you have
used a whole ink cartridge.

--Mrs. E. One was because nf me, I
put one in-and it exploded.

Mrs. E.~-0.K. Just be careful with
them. Grade Six, a lot of you are
discussing a lot of things let's
now see if you can't get some
quiet work and some productive
words on paper. I'm going to
circulate now. I think some of
you--have had quite a bit of

C returns to his group.
and listens to L's group.

Mrs. E. discusses writing
with a student at her desk.

Mrs. E. talks with
another student.

Students move around
room to select materials d
to produce their good

copy.
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Video
Count

Speech Transcription

4

ks
Observation Transcription

455

460

465

470

475

discussion. If at some time this
morning you don't stop and write
you'll have nothing on paper for
this half hour, and I think it's
pretty important to get something
down on paper. I'd Tike you to be
finished writing, to be handed in
tomorrow. Also if you've finished
you could share some of your ideas.

Mrs. E.--That's going to be a really
good story &, Just that you have to

get rid of the repetition here, its

a redundancy. '

Mrs. E.--How are you doing?

L--I'm just about finished this and
I'm going to start on my good copy.
Mrs. E.--Good! And how about you?
--I'm at the end--
Mrs. E.=-Yours has

taken longer,
it's so long. ' ‘

Mrs. E.--J, you're finished, so
maybe you should take something
or maybe you could work to read
other peoples stories and see if
they're all right. M, If you're
finished maybe you could read
each others stories and make
comments on it, - would you like
to to that?

v

L--I'm not finished mine yet, I
will later.

Mrs. E.--That group is getting noisy.
--Mrs. E. we're talking about the
story.

L's group, L and C
write.

Mrs. T. returns to
students around her desk.

Mrs. E. spells a word
for another student
Mrs. E. goes to L's
group.

Mrs. E. moves on to
another group.

L's group talks. C listens.
They all return to writing.

Student in L's group

and C talk about whether
"dingoes can come from
Mexico and Australia too.
Student brings her story
to L to read, L goes on
writing. C. writes.

237
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Observation Transcription

Mrs. E.--1 don't want to stop you
discussing but if it's not productive
I'm afraid-

--She was asking C for an eraser--
Mrs. E.--Well, whatever it was, Let's
Jkeep it down.

490

495

500 --Mrs. E. Do people die of T.B.?
Mrs. E.--Well they did in the old
days, but not now, but they still
can't recover without help--

505

510 Mrs. E.--0.K. Grade Six, this story,
now 1'd 1ike it finished for tomorrow,
that means you've had a couple Pf days
work on the middle, and you've got the
end to really pull tocether.
introduced something - excuse me - if
you've introduced some incident to
your story, such as a dog getting
wounded, or whatever, try to fit that
all in toghether, don't just introduce
it extraneously. Some of you are
really just putting in ideas and not
tying them 1in. _
for a reason. I mean, it's nice to use
local colour, but when your writing
a short story like this, everything
should count. 0.K. So tomorrow you're
going to be finished. You really
could have your good copy together,

but T will give you sometime to finish.
Don't come here tomorrow planning to do

If you've

They should be in there

L's group talks :
Mrs. E. talks to L's
group.

L writes, group talks.

C teases L's partner

by mimicking her.

Mrs. E. joins the group
looks at their work
then turns to C.

L's group taks quietly.

L's partner speaks to Mrs.

Student in L's group goes
to Mrs. E.

L and C write.

L's partner talks to

"L while L writes, the

partner reads her story
and asks for a comment
L responds.
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Videotape # 10 B continued

Video
~ Count

Speech Transcrip;ion dbservation Transcription

——

520

(¢}

Ut

a lot of composing. I want your story

to be ready to be put together and he
handed in. Oh. Tomorrow's going to &
be a bad day.

--#hat about on Monday?--

--Monday, please--

Mrs. E.--Just let me think for a minute

‘here, alright, so we won't_plan on

working tomorrow, but I don't think

you should Tet your story sit in Timbo

untii Monday. You aget finished while

the ideas are fresh in your mind.

That means you finish it tonight. I'm

not giving you any other homework, so

get your stories done. A1l right! Students move back.
go back to your desks, please. Student comes to Mrs. E.
--Mrs. E. Thanks! Everything's

marvellous. Much better now, all I

had to do was to get rid of that stuff.

Mrs. E.--Actually your story was pretty

good and I think it's going to be a lot

better now, but you made a little

switch. You have to be careful that vou.

~don't get too involved in things that

don't have anything to do with the story.

Mrs. E.--As long as you don't have too

much infdérmation there that's ‘ng

to detract from the rest of the story.

Partner--Well, at the part.I'mat, I'm Mrs. E. reads P's work.
not sure if I should put this in.

Mrs. E.--1 think so, it fits in, Buzzer.

"You're at the point where you realize

you don't have a lot.of days left, so L and C pack up their books.

you've got to live your life to the
fullest right now." You don't need
even need to go into details of the riove.

Students leave class.
End of Period

L's partner comes to Mrs. E.
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Videotape # 10 C Mrs. E.
Transcription of Classroom erting Episode

Video Speech Transcription g Observation Transcription
Count ‘
1560 . : Students go to their desks.

: Some students are using
Mrs. E.--Does anyone want to share their the calligraphy sets to
story today. Perhaps we-- . make their final copy
. or their title page.
Some students are going
to natural history books
to find animals in order
to illustrate their
book cover. Students
. were handing in finished
assignments with folders
and beautiful covers.
L and C were illustrating
565 --I'm just finised my story Mrs. E. their title pages.
~1'11 do some proof reading. --
Mrs. E.--0.K. is there anyone else
who has finished their story who
would like M?- to read theirs?
0.K, why don't you go with B and

that would be good. - 0 L is given the finished
copy of another student
to read.

C teases girl passing him
with his pencil.

570
575 ‘ - Mrs. E. moves around the
j room, stopping to talk
" with students and to
- discuss their written work,
and their illustrations.
580 : ' . C works on his illustration.

Student brings his work to
Mrs. E., who goes with him
Mrs. E.--Now, do you want to share it to her desk.
~With somebody? Who was it that was
7-801ng to share their story, M.?
~-How about J. J you and M switch stories.
S0 you can find a little corner in the
room and I'd 1ike you to read, look for Four students find a corner

ideas and interview one another. v and sit with their stories.
: Mrs. E. moves around the room.
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Videotape # 10 £ continued

Video Speech Transcription Observation Transcription

Count

'

585 Student comes to talk

to L and C.
L hands back the story
and makes comments upon it.

590 'L ~then gives the student
her story and there is
a three way exchange
of stories with

595 neighbouring students.

L and C talk, L talks
to student behind her.
C tells them a joke.
600 Mrs. E.--Look that's good you don't Mrs. £. reads the work of
have many periods in there. Every- a student who spends
time you take a breath, that's time daily in the
nrobably where: you need a new sen- resource room.
tence. 0.K. use that little rule of
thumb, it works.

605 C returns to illustration.
Another student br1nos '
her story to L.

L and student talk.

610

615
C joins the tall..

620 Student returns to her
desk. L and C return
to their illustrations.

625 ’

630 L turns to read story
of girl behind her.

635 Mrs. E. continues to move
around the room,
discussing the work with
students.

640

645 Mrs. E. walks by L and C.

€50 : L reading girl's story..

C illustrating.

&



Videotape # 10 C continue&

Observation Transcription

Video Speech Transcription
Count
655 L goes over to her. pav/ners
desk. They look at the
partners work and discuss
the conclusion. - >
660 C organizes his papers.
' L takes her story to Mrs E.
L's partner also takes her
- work to Mrs, E. .
The girls stand on each
side of Mrs. E. as she
Mrs. E.--Ymm, yours too. looks at their work,
Partner--Are you sure you want to read i v
« this, it's real]y long.
L--It's very good, too--
Mrs. E.--Maybe I should wait until the
next stage, and when is the next stage
®ing to occur?
Partner--1'11 do it now-- AN
665 ' Mrs. E. reads L's work,
L returns to her desk.

. L and partner discuss
whether the partner's
work needs to be re-

S copiged.
670  Mrs. E.--That's really good' . ‘
I really enjoved that, it's a
real adult story. [ think you should
) share thjs. Do you have time? iould
675 you like to share it today? Most

L--"Savage"

people are almost finished amd I think
we should share one or two, and L has
offered to share her story with you
today. So, the rest of you who are
writing yours in good, would that be
all right with you? 0.K. Why don't
you come up and read yours today?

~ You can sit on the stool there. 0.K.

Are we ready to listen?

About ten years ago in Kanaas there was
a couple down the road from us.....

(reads story).....

L sits at her desk.

L comes to the stool beside
Mrs. E.'s desk,

L Reads her story with
expression.
C. completes his work.
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Videotape # 10 C continued

Video
Count

LY

Speech Transcription

Observation Transcription

695

700

Mrs. E.--Thank you L. - What did you

.....You know, 1:still think Savage,
the champ, rests on the poor old
man's mind.

Mrs. E.--What was the final sentence
again?

L--You know I still think Savage the
champ, rests on the poor old man's mind.

think.

--It's gdod.--

--It was strange.-- ,

Mrs. E.--Why? :

--Because I thought that Savage would be
saved, that the men would be caught and
put in jail and Savage would win a Tot

- of money and the guys would be real mad.

Mrs. E.--(Laughing) Well, I think that's
probably a more typical ending. This one
is sort of an unusual ending.

--It's sad.-- ,

Mrs. E.--It's a sad ending, yes, Great
Story. It made a great story. The

~only thing I was having trouble with,

I was thinking when I was reading that
story was why did those rustlers, why
did they hate that man so much to

do that to him? _

L- Because, this guy was rich and he,
Savage was a really good racehorse,
and he usually always would win.

and so he got all this money and they
hated him because he got all this money .
Mrs. E.--Oh. Jealousy and envy, that
was it. Oh yes, 0.K. Good! I really
enjoyed that story. It looks as .
though there will be a bunch %er that

will be worth reading. Do ydu want

to read yours now?

LN

L continues to read.

L gets up then turns back.

'

-L goes to her deskjand

sits down.
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Videotape # 10 C continued
Video Speech Transcription A Observation Transcription
Count
) ¢ *
B--Well I don't want to read it, well
I want somebody to read it, but I
don't want to.-- _
Mrs. E.--Who could read it?
B--Well, anyone--
Mrs. E.-~1 don't mean who could read
705 it. I mean who would read it. C raises his hand then
: goes back to work.
B--"The Land Down Under.'-- B decides to read his own
"Hallo, Doug," called Bret, a very story.

710

715

energetic and smart boy. Bret lived '
in Australia, Brett was calling Doug, B reads with expression,
‘one of his best friends. Before he L Tistens, her head on
could say anything Doug ran out to him her hand.

and said, "My German Shepherd"s gone -

yours may be gone too, take a Took." 9

"My dog's gone as well." "Hey, look

at that van, what does it say?" "It '

says ACE's moving company - we'll get :

it there or we'll be square." "“What's

that sound?" "It sounds 1ike dogs, let's

go." "Hold it, those could be our dogs

let's get them, on my motor-cycle."”
"Brett, Brett, Brett." "What." "You

cannot drive." .

"We"1] get them on our bikes." (Two

minutes later) "Where did they go?"

"Over there by the fire hydrant."

Bang:' "D-Doug, they shot at us!"

"Here they come,--the dogs escaped. "

"Doug don't worry about the dogs,

gust run." "“There's a cop."’ Hey, cop"

"He didn't hear us, I'm sure he's

deaf.” Bamm! "Get these two goons."

The policeman got the two robbers Buzzer.

and saved us. Two days later we

read the front of the newspaper

and the dogs: were saved."

A ea
Bt %‘-:u‘fe‘}".

\

Mrs. E.--0.K. Very“interesting

~ very different . , Intercom Inﬁerrupfiom

% Class leaves the room.



Videotape 10 D Mré" E.
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Transcription of Classroom Writing Episode

A

Video- Speech Transcription " Observation Transc+intion
Count :

725 Mrs. E. returns story
folders to the students
calling their names. ‘

730 Mrs. E.--Would you people clear your

740

"}qu

750

desks and put your books or a neat

. pile underneath them, please,

including fun patkages, love packages,
well, whatever, because I know that
your“going to enjoy listening to these
stories today. Who would like to be

a volunteer? ‘

P--1 woilld like to--

Mrs. E.220K. Léts all clear away and
get; ready.: a

P--Shall I start? "The Fifth
Generation of NIMH" - the story

was inspired by the book and the
ovie', ithe secret of Nimh. It takes

. place @n a home - in a great forest
. tn a homé for a mouse - a rat -

mouse breed - comfortable place

et cetera. Also a comfortable place
to tell the history of a family --

get the popcorn ready. Alex,the

great owl, was an old and wise one.

He tells old new, factual and fantasy
and many kinds of stories. Giving
information was his job, where he gets

- it, I don't know. I guess you might
- as well know what his looks are -

brown feathers, grey based breast.

yellow eyes and claws. Alex is one o

of my friends, even though he's an
owl. The way we became friends, 1 #
don't know. How I got him - I
inherited from my great-grandfather.

I should get to the story that Alex

told me about n# great -great -
grandfather and great - great -

‘grandmother which was a friend
" of his great grandfather, Antonius.

Students clear away.

Students brings stool to
Mrs. E's desk and organizes -
the situation. :

P comes to stool and reads
her story. (ESL student)

C takes coffee to Mrs. E.

Cand L sit and listen. ;

R ) T 2

Koo
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Videotape # 10 D continued

Video Speech Tkanscription ' S Observation Transcription
Count N s

It began long, Tong ago that great . . .
great grandpa came here to this .
forest. He, Justin built my home
~ hope for his future. Meeting a
755 young girl fiel4 mouse named Emma
that was at that instant, it was
mouse love.: In this forest mice
were very rare, but existed, so -
mouse love was rare. It so happened .
that her parents were killed by a fox }
- and the owl had saved her. To make a
long story short, they got marri: -
and_had my great grandpa Tim and s . ,
sister Laura, brother Jade and . - ' - R
younger sister Blair. Justin was'nt : . . R
the real name of my great great ' N i : s
- ' o grandpa, it was Joseph, he changed i ' B H
(\ ) . because his Fathér was from Nimh"s rats.
' ‘He was a rat, that's why we're so diff- o o
erent from the others. Nimh was a - , : o o7
place where rats and mice were aiven ' ' ' BRI
experimental treatment. L PR
760 Justin was ‘his Fathér, still honor- - R
able but above his rank was Nicodemus. .  ° e
Nicodemus was the leader of the rats. ST
he died on the trip to Thorn Valley °*- S .
~Thorn Valley is a sanctuary for rats, s ’ :
where they can live independently,
without.stealing. " Joseph has done
e .something. that no one else, really
SR horrible - that even his Father vanished.
‘ into“Thorn YValley.w Since. that he didn't
want any more trduble; so'he changed
his name. Now Emma my great, great Lt
s 'grandmother, has some more history too, s
- 'you know.’ She was a great granddaughter
" of Mrs.-Jonathon Frisbee. = Jonathon, :
_,her husband, was from Nimh. He was g
.~ killed by a cat while doing a favoyr for
» - sthe rats. So Justin was a. friend of his.
L v e o.oMrs - Frisbee, needing help, went to the .
765 . "frats, not knowing that the companionship - - T =
between her. husband and the.rats. Since o - e
. which, but that is. another:story. Anyway . . - .
e . ~an owl of this forest Kné@.aTmost anything S i

I3 v

(iGeg,
éz:;

o -
P,
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Videotape # 10 D continued

Video

Speech Transcription
Count : .

Observatic Transcription®

‘.“,’ » . ‘,ﬂ .

—_—

. e . way, hoowas aQ owl ‘aide, or friend
N R of owls. From th1s story, that owl
I ﬁ _TWas Anﬁan1us, S0 you see I'm a friend
- \" of awlh -Have to ar¥wer another
S Y - . .auestibn that most of you want to N
LRI o Tknow, ="who ‘I'am. 1 am a breed of a
: s1 "L combiration of mouse and rat --
. g rouké. My eyes are blue, my fur is
tan, [ have a long tail. My name -
“, is“Gloria. Jenifer Leech -rThé only
greneration branch from Nwmh in th1s
forest. . :
E.~-Thank you P.

DR 770"
‘); » ’ : \4)”5

t

— - Mrs. E.--Any comments7
' --Well, I got a little bit 1ost--
'--So d1d I, great great grandfather
' ‘great great grandwother and all the
.‘ ( E5 ==

Mrs. E.--P, how would you rep]xpto that?
about the names7 You know you talk
about historical romance, and that's a
way of mak1ng history live for us, and
so that's a book and you extended it's:
history, it's not like, ‘you don)t. think
of romance of being 11ke lTove, jDU think
“of it as being history and’ using a -

_ fam1]y to develop it. . What might be

~ interesting for you would ibe to go on
-from there and‘develop the story, the
history of wha%swas happening, now

that we'ér into the f1fth generation

-0f Nimh, -as the world changed what

778" "

780

N

Because Nimh was pretty well about the
. 1970's, 80's? So therefore what would
" the fifth generation of Nimh be?:
I don't know wh&t ‘the life expectancy
. T~ “would be of a Fouse or rat. It might
o, vt T T be 1in the year.&,000. That would be
T B -something to think about -"any other

comments?  »¥

- L. )
v

N LY TN

about the rats of N)mh and in that S

Several hands.raised.
N

The class claps

‘spontaneously.

P returns to her desk%»

they saw of the civilization of" the world®

S

[N ..
Y~ "

W

{7
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Vide~tane # 1 D continued | ' .
‘deo  Speech Transcriptic Observation Transcr1ptiﬁ%§
Junt ‘mﬁ?‘* ’ﬁ.
C--When they got the serum, that made
them live Tonger and it also made them
smarter too, so they cou]d be 1nto the
2,500's, .
Mrs. E.--And that would be a rea]]y ,
interesting route to take, too.
785. End of Episode.
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Page one of C's written product.
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Page three of C's written products.
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Page one of L's written product
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Page two of L's written product
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