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ABSTRACT

There is evidence that teecher participation in curriculum

a

develqpment is of value to the\deveIOpment process and ‘to teachera.

!
1 A

JHodever, althdugh the literature—a;atea that 1t 1is desirable for

teachers to participate in cutriCulum development, few studiea have

N "\

'explored teachers' mottvations for becom 8 involved. Therefore.‘

the purpose of this study was to apéwer the folldwing two/research

questions. . . P ' i\‘ )
R l‘, , ) . //f‘ a / . - \n
© 1. What factors influgence teachersi/Jillingness‘to )

— * i J L] i * '
participate in cugriculum evelopment? .

\ )
2. Why do these facnore makeé a difference to teachers?

.‘,‘

‘ o " .
In order to answer t7£§e\qué;tions, the’researcher drew from

i —

the literature six categories o factors which may {nfluence teachers'

\

willingness to participate in Curriculum development. The researcher

then wrote brief stateﬁfnts (called indicators) which reflected the

/"\ /a

meaning implieéeby €ach category There were four indicators fot {:

-

<

each of theAsix categortes.. These indicators'were'the measuring

-

- instrument for this study. | ' , T

The.studstample consisted of twenty-three~full—time classroom
[ ‘

teachers who have taught at the elementary level. Each teacher_waa'
1nterviewed and asked to do a card-sort, fndicating ‘the relative
importance'of each item. Each teacher was asked - specific questions

[

about his or her:ranking of the indicatﬁrs,



" most attracted to participation in curticelum devélopment by the

» : C W

o
Y

\

Thé conclusions drawn f#om the data suggest that teache#s‘are

a

prospect of Professional Development.and Participation in Decision- J‘d:
' N ' w L ' . -

e t

Making. ' Of seEéndary 1mpoftanbe were‘the categories of Self-Esteem

-

anﬁIOnggnizationa1 Climafk. ,Caree;-orientation‘and Extfiﬁsic'

rall 3 * . .
Rewards were leaqsvﬁgﬂued by the teachers. - T
Y L ~ - . h M LS . )

- i \ . . =
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CHAPTER I

. .
a : : I '

INTRODUCTION.

~ The classroom teacher as curriculum developer at both the

~ .
) . ’ ' oo

Qm**”f*distriét and’provincial levels is a tOpic'of,concern to‘specialists’

o

working in the field of Curriculum Studies. 'There&is evidence that
teachér participation in curriculum development is of value to the

N ' .
- B

development process and to teachers. - _ SRR

]
¢ N

Research for example, suggests that teachers are most know—f'

1 ) ,_};om
i O

ledgeable when it’comes to schools, student needs and the classroom 2

situation. Consequently, teachers are able to createyprac ica

. more effectively implemented curricula.‘ Positive effects on teacher

4 g L -

'behavior,‘i e., improved self image, a greater sense of security,'if

increased creativity and improved relationships with their:

3 : < : : ¥ N S
colleagues were cited in the literatuie as yet .another of the many

advantages—of teacher involvement in curriculum development.
- : ' T . )

‘Although the research indicates that it is desirable for

teachers to participate in curriculum development;hfew studies have

N K |

_investigated'teachers motivations for becoming involved

This led the researcher to. review 1iterature which pertained

to participation in decision-making in three contexts: organiza-

tions in‘general, schools infparticular; and _curriculum development

-




.

From this literature the researcher identified variables

which are related to teachers' zillingness to -participate in -
curriculum development. However, the variables which\arg_most

important'to teachers have not yet. been iﬁehtified." : . \\\
. ' ‘ o ;

\ . : . !
. ;

- [ — S

" Purpose of the Study

T R I

This study dealt mith teachers reasons'for wanting to become
involved in curriculum developmgnt at the district level - There
are a number of: 'able‘s which® affect teachers willingness to
become involved in curriculum development. The purpose of this -

study ‘then was to determine which variables are of importance to
i - v o
classroom teachersh Equally important were the reasons why teachers
. /

feel that these variables are more important than others. Therefore, :

v

this study addressed the following research questions.

‘L. What factors influence. teachers' willingness to

participate in curriculumrdeVelopment7

v

2. Why do these factors make a difference to teachers’

1

 Definition | :, -/ i

Curriculum Development: In”this study curriculum development:

refers very: broadly to "a process which encompasses the following

d (9

procedures:’ (1) organizacion of the curriculum committee(s),
) - Al
(2) selection of.ohjectives, aims, and goals of instruction;



— " .

R .
! . . ‘ . ¢ ! . o d
B : ' o - : . o .
. ' wno*
1 . N

b (3) the designation of appropriate content, learniné\eiperiences,-'
and teaching aids; (4) the choosing  of the best methods of

instruction; (5) ‘the selection of the evaluation procedires
: ' . ‘ B B . ’ .

S 'commensuratefvithtthemdesignated“oﬁjecfives,'aims, aﬁd goals;

(é) the trial and evaluation of these materials, learning exper—.‘

L A PR

‘iences, Jnd methods;f (7) the development of appropriate curric-
. o . ' A ' S ' ¢ ,‘\\\‘

ulum guides; and”'(S)‘the provision of procedures for continuous -
:study, evaluation, and improvement of the curriculum" ' (Neagley
'-and'Evans;‘1967: 5). : -

;Methodology of.The Study . '._; ‘ ar

~‘ This section briefly describes the development
measuring instrument, the study sample, and the methods emp

, to collect and analyze the data
The development of the measuring-iﬁsf"umentﬁproceeded in

°

three steps; The first step involved identifying and categorizing
- variables related to teachers willingness tg participate in
' curriculum development. e o . ._‘;v
Second -in order tolmake the categories applicable to a
curriculum development situation,lthe researcher developed indi— ?
cators, l.e., written statements which reflect the‘meaning implied

C \\"

7.f The third-step;coneisted of’vaiida§i98 the 1ist of indicators.

N

by each;category,.

‘ el : N : . L o 8
This was done to determine whether or not other people interpreted °
thelcategories the same way the_fesearcher did. sThe-indicators ’

-
° .



]
1

were printed'on'cards andrfive elementary school teachers Qere‘

*

asked to sort the cards into the categories. Reyisions werexﬁade o

. -on the cards which more than one teachér found difficult- to

)

categorize. . S

-

SO Theiresearcher_asked gradugte students~from various depart———"
o ‘ments 1in Education.at the University‘of Alberta to participate in

this study. fhistyasvthe most feasible way to obtain a sample of'
teachers who'have”taughtuin a variety‘of school districts. This °

was important because every school district develops its own

»i"w"

curriculum deveIOpment policies and procedures. By selecting

graduate studenta, the researcher was able to. obtain a sample of
‘twenty~three teachers who represent 21 number of school distritts.
Consequeﬂtly, the study findings can be generalized to several

school districts. The study sample 1s discussed in detalil in

Chapter‘III.

a

)
»

.The researcher explained #to each teacher-participant the

°

purpose of the study " The teachers were each asked to read the ,

cards and place them in four categories' most imeortant;iimportant, :
somewhat impdrtant and‘not important..‘ |
' Once,all the cards mere'placed;'each teacher.wasyinteryiewed
in order to determine his/herfreasons for’olacing the cardslin
~ o the Most Important'andhthq ﬁot lmportant«categories.AtThis.procedure

a

S was pilotxtested with five elementary,teachers'prior to the research.
N - B , it A S

. The resuls were charted and’tabulated in order to determine

. ' . the facters which are most important to teachers.~ The taped

interviewa were used to identify the teachérs reasons for wanting

»



‘'

N . . "-

S to payéicipate in curriculum develog:ent as wel as their reasons

° ?‘4

CL for placing the cards in the "Not Important" category.
. : R . ' .

Limitations of The Studxvl

» - 5 -
o! . . . ]

There é}e'limitatidns~to interview etudies,"for example:
i) theteachersvresponsee may“have been influenced By what
) w Ct Co .

L * ‘ , .
~ ‘they thought the rei archer wanted to hear, and 11) the

presence of the researcher may have affected the teachers'

-placement of cards. The researcher tried to prevent these

. X . v
vo By problems by conducting a pilot tést-in order to improve Qer
o [interviewing techniques. '& o f ; ' -
dHS"- 'j‘f.‘ The eubjects of - this study were allﬂteecners atjthe elemen-
- . : :taryblevei. 'Thie iinited,theextent to wnich the researcher
Y : ‘, ' conld\éeneralize tne‘findings to the secondary leveivor to .

/o § other types of school personnel.
. S . . .

- Si&nificance of The ‘Study

.0.

© - .
. .
v . . s -

Aehe\resurt of this stddy; knowledge of the factore whichi
notivate teachers to participate rﬁ curricnlum development.as
£ ’ weil‘asAthetreesonsivhy,these factors areeimporta;t to teachiers
'will be acqnired.< From both a theoretical and practical perspec-

- tive this information s valuable.



v . : .
The findings contribute to our: theoretical knowledge about
teacher participation in decision—making. Since teachers are
'members of an.organization, this information could be applied ) -
————— morerbroadly to organization theoty as well. ‘ |
In a more practical sense,‘the information gained from this
study will.be'of velue’to people working both directly and
tindirectly with classroom teachers. PeOpie'working at higher
levels of the educationa£ hierarchf, such as district and schcol
5¢.administrators, consultants,ahdthose in charge of curriculum
development committees,vcguld use the findings to create an .
environment which'wou;d attract teachers to perticipaté in
‘éurriculum develophent. -
Furthermore, few,studiesvhege“deelt directly with teachers'
. motivations fdr,participating in curriculum developgent. The

findings from thisfstudy,will hopefully .generate further research

in this area.

Organization of The Study =
,—‘/ " ) , . N \

, RIS o

Chapter 11 presents the review ‘of related literature. There

are two topics under consideration in the literature.review The
first section discusses the adVahtageSfcj teacher parmicipetion in
curriculuh developmeht. Part II deais withlrariables which are
related to teachers' willinéness.to;participate {n curriculum

development. o s \
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Chapter 111 describes ‘the design of the study. Ihclu?ed in

\, .
this chapter is.an'elaboratipn of the development of the measuring

instrument, the study,sa‘mple, and the methods employed to c‘ollect'

-

and analyze the data.

The results of the study are reported in detail in Chapter

Iv. Chapter V contains conc‘.lusions, recox&mendations and implica-

tions fon further study.

<
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REVIEW OF RELATED LITERATURE °

n
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- .

| a J!
* J

This 1i£eraturefxev1ew 1s divided into two sectioﬁs. Théﬂsf

. first section presents the advantages of teacher participation“gyl}" -

curriculum development, for ah‘assumptﬂbn underlying this study g

3

that it is desirable for teachers to participate in ogf

development. This assumption was examined in ordgr’tf

1f the study was worth pursuing.

The second‘sebtion,dealé with variableéiwhich arefrelated
to teachers' willingness tO*Qarticipate in curriculum development.
Knowledge of these vafiablés provided the resea;éher wi;h the‘
backgrouﬁd-needeg tq‘conducf this study.

wWr

Advantages of'%eaéher'Participation

in Curriculum Development

\There are numerous reasons why teacher participation ia

curriculum development- is of value to the developmenf process. One

f

of'the major reasons for teacher involvement is that, because teachers
spend'thé majority»of tyeit time in béth-schools and class;ooﬁs |
Qorking dir;ctly with students} they are the most knowledgeable when
it comes to schog&s,,gtudent needs and the classroom situdtion (Ben-

. Peretz, 1980; Broome,/1980; Connelly, 1972;'Conne11y‘and BeniPeretz,
1980; Doll, 1974; Oliver, 1980). |

Ed
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"Tne cbove point is supported by Verduin (1962). who feels that

4 .
) LY

teachere are. tamilier with that with which external experts are not'

i.e.. teachers urderstand individual differences, child development

!

‘Mand ecudent needs. Z{aennine (1981) pointed éq:-mpei teacher partic~ -
ipation in curriculum developuicn’ allons the teachet to structure -

the curriculun according‘to 1ocal needs and intereets. According to
Kemp (cited by Walton and Morgen, 1978:90) "the needs and interests

of children vary and the school- is the best: placed to perceive these
‘ fe ) L

" and cater to.them." . S |
. < . ) \

A second reason supporting teacher involvment in curriculum
developmentﬂend‘one which is directly related to the above discussion

ig teachers' ability to create practical materials for classroom use.
, L

According to Ben-Peretz and Tamir (1981), teachers are extremely

r
-
——

concerned with useability. This"ggggS/SEEerbecause teachers imple-"
. - . /// . f

ment curricula. Ihg:e%dféf/ceachers have to be concerned with’curris-

ularwmafériels which are practical and which can easily be adapted to

©

the classroom situetion. Consequently, when curricula are deveioped »
by teachers, consideration will be given to.the development of mater-
ials which other teachers can use without difficulty.

Another reason for teacher participation 9n curriculum devel-
N ‘ B

opment 1s that the gap between theory and practice is narrowed when
teachers are involved (Carlin, Purchall and Robinson, 1976). As

pointed out by Oiiver'(1970);,"only the teacher can really close the

gap between theory and practice" (pc5§)&"Tﬁis'narrowing occurs because

those implementing the curricula are those who have been invovled in

its pianning-and development. 5 , 1

Y
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' Teacher involVement is also advantasooua to the dcv.lopment
-procese because of the way in which it affectl how thone teachers
. implement the curricula.‘ There is greater commitment to the Curric:‘
ulum beceuee,teachere are more concerned with adhering closely tg
the document after having been 1nvolved 1n'ite development (Kemp:
cited by welton_dhd Morgan, 1978, Carlin.'trrchell and Robineon.'
1976).; Commitment 13.3150 Telet%d'to what:OIiver (1970) refers to
"peychological ownetship" of the curriculum. This "paycholokical
ounership" is generated when teachers ate involved.in the development

. process. “ : = G
. ? . . ' . 4

Doll (1974) pointed out that units which are'planned by teachers

b

for their own use ate planned more carefully, are used for a longer
[y 'y

period of time'and are planned thva specific purpose (i.e., students
needs)." B%auchamp (cited by Doll, 197&5pyas also thinking about
implementation when ‘he wrote "The beauty\of the situation is that
the individuals who develop the curriculum strategies are the same.
ones who develop and carry out the instructional strategies" (p.319).
Thé more teachers are involved in the development process, the |
more readily they accept new ideas (Oliver, 1970). Teachers do not
favor a top-down, prescribed'approach to curriculum development\'
because the cutricula are difficult to implement. This difficuley
arises from the curricula having been developed by people who are
too far removed from the classroom. Prescribed curricula are not

" implemented with interest or enthusiasm by teachers (Olivia, 1982;

Leavitt, cited by Poll, 1970).

10
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PN fhe‘fifth reason for teacher participation in curriculum devei-

_-opment is the positive outcomes it hss on teachers' behavior. After
having been involved in éurrieulom development.'¥or example,brmost
teachers experienced oersonal snd‘p;ofassionsl ;rowth, felt pride

" and satisfaction with their invo;venent, wera'prediSposed to bring
sbout change in education, were more .concerned about educational

and reborted 1mp;ovement in their‘teaching with

\

ine;eased benefits.for\students" (Carswell, 1977:40). The above is

researév and theory?‘

supported by Young (1985:25), who found that as a result of being

., 1involved in curriclilum development "... the teachers began to exper-

Ll

"iment more in their classrooms, trying out new ideas snd develpping

higher standards for their ownlteaehing.

v Positive changes in teachers' behavior as a result of involve-
' . / . ' '
ment in curriculum development were also found in h\study cited by

Keith, Blake and Tiedt (1968). These changes 1n‘td£chers' behaviors
7
included: inproved self-image, greater sense of security, increased

crestivity end improved relatiqnships with their colleagues. QOnse-

" quently, this positively affected student learning outcomes.

Variables Which Are. Related to Teachers' willingness

to Participate in Curriculum Development

/

+

® The literature dealt with participation in decision—msking in

three eontexts: 1) organizations in general; 2) schools in par- .
- . L) .

ticular; and 3) curriculum development committees.

11
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From this liteYrature rnviow. an oxctnlivc liat of variablca
related to teachers' willingnesl to pnrticipnto in curriculum devel-

]

| opment was develoﬁcd.' In order'goideal with these variables, they

A

v"

were grouped into the following categoriea: self-esteem, career
‘orientation.“organizational climate, profnssional developmcn;.ioxtrin-

sic rewards and participation in decision-making, This section

describes each of these categories.
Self-Esteen |

This category refers to haw a person feels about him/herself
.These feelings are derived from the reactions of other people (Hoy -
and.Miskel, 1978). One teacher, for enample, commented "The prin-
cipal came into my class.and afterwards he pnt a smile on my face
when he said it was a good lesson" (Leithwood, 1982:46) .

Many. researchers have written about self—esteem and the facters

- A .

which influence/whecher a person has high or low self-egteem (AluCto

" and Belasco, 1972; Forsyth and Hoy, 1978; Hoy and %iskel 1978;"
gWicksrrom, 1973). According to these researchers, self-esteem ;s
derived from competence, ;elf-respect,vrespect from orherb, associ-
ation with nepple in positipns}afauthgrity; confidence and dignity.

o . {
Carswell (1977), Keith, Blake and Tiadt (1968), Miller and

Dhand (1973); and Young (1985} have found that involvement in curric-

ulum development ‘enhances teachers' self-esteem.
. L. . ’
Young (1985:46) for example, pointed out that in her study
the teachers' self-esteem 'increased when "Alberta Education acknowl-

edged the teachers' expertise by asking them to join-the>Curricu1um

®



e

’“V/expressed "pride in‘being accepted as -an equal in curriculum devel- '

' ; or . teaching activity, pride in working well with others and pride infdﬂ' A

»'curriculum development_(Miller and Dhand 1973)

ﬁcommittees and paying all expenses plus a. daily honorarium.f.In ; f}

N . ,1\ ! .
'.further when they found they had a unique contribution to make to

‘fto the work of the committee" (43)

.Opment by other professionals pride in completing a particular task~ﬂ;
. N S

*x;being asked to consult or make a presentation ‘on their progect (p 40)

'
v

»the teachérs names.were included on the curricula which B
‘ . : L. . . " - . P

-ligteeﬁfproduced " This increase in self—esteem could be~

o
explained because teachers'were recognized by others for their

’a.competence and ability to do curriculum work. -

‘., According to Young (1985),.;teachers self esteem vas increased

aow,

q

-\-' ; [

”;‘the work of their committees"“T'—46) and "when other committee mem-

LA

'"f bers listened to what they were saying and accepted their contribution

"

Miller and Dhand (citedvby Carswell 1977540) reported thatulé‘”“

e

as a result of being involved in the curriculum committees, teachers» g

° v a

In addition to thé above, teachers acquired more self—confidence .
R ' co “LIERT

“and a”greater feeling of accomplishment after Having been 1nvov1ed in

e ‘ 4

o

.~

Career Orientation- "7~ . - . B R A | o

1
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- This category refers to a teacher s commitment ‘to his/her work

0'- ’

7for the puryose of advancing 96 another posdtion or for improving o AR

his/her teaching position., vf‘f.'_a'~p:~
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e e - - Career related factors. such as statua, recognition M
8 v : .‘ l'} N .
Sﬁ / superiors, possibility of becoming “é%e influential in curriculum k*

development, promotion, and job securioy, are of co,g%rn to. teachers

(Holdaway, 1978 " Hoy and Miskel, 1978 thansen,ol977 "Leithwood,

,13-‘ ?J,

1982; Miskel Glasnapp and Hartley, 1975 _Mortison, 1977 Walton and °

14

‘L : Morgan, 1978' Wickstrom, 1973). Therefore, teachers may become in-

~

@
olved in curriculum development for any of" the above reasons

- feithwood;§l982:56)3 howeVer, pointed out that "opportunitiee

S for promotion vithinmteachingvarelvirtnaIly"noneexistent_"- Young

T(1985:45)’wasireferringtothe.r_evard system'when she wrote "él e -
1~/not‘differentiate among‘indivfduals,who are operaling at the ..me

~

hiera;ﬁhical level."

Therefore, teachers may need incentives to become involved in

-y

curriculum development (Soliman, cited by Walton and Mprgan, 1978: 266)

;5Some of the 1ncentives Soliman mentioned include "the possibility of

‘ ;“: professional advancement, the availability of a career pattern in

o i s

curriculum development, an increase in salary ora change in status.

N

° )

B . .. t s
3, . -

n'Organizational‘Climate

[ T
. o

This category refersftojthe relationshipsramong,people‘working

at the'same levEI’aevwell as at different levels 8f the educational
hierarchy ""g\ v ' .

C) . . . . - ' N - v

The more open or healthy the climate of one's work place, the

4

l “greater the degree of job satisfaction. Hoy and Miskel (1978 338) : .
pointed out that "As the organizational ‘climate of sghools become .

,}{ R



more open...the level of teacher satisfaction increases.? The above

statement'referred to schools in‘particular. However, it could be
N ‘ _
applied to a school district as well.

e
An open climate is characterized by many factors. According to -

R
l

’ Hoy and Miskel\(1978:188), "the distinctive feature of the open '

" climate is its high degree of trust and spirit and low disengagemept."

. Hoy and Miskel are referring to interpersonal relations among people \iv////

.
' , o

working in an organizatibn._ Good interpersonalvrelat&ona'are‘con— '
'sidered to be a very.imoortant'conttibutor to a healthy climate yii)ﬂ
B (Holdaway, 1978 Hoy and Miskel, 1978; Leithwood, 1982;‘Miskel '

| Fevurly and Stuart, 1979; Miskel, Glasnapp and HartTley, 1975, Walton

/and Mo:gan, 1978; Wickstrom,;1973). )

Group cohesiveness and teamwork among'staff also contribute to

an open climate (Hoy and Miskel, 1978; Miskel, Fevurly and Stuart,

11975; Walton and Morgan, 1978).

. b .
Walton and Morgan.(1978) pointed out that an open climate is

characterized by a nonfthreatening atmosphere, and a high deéree ofv‘

cooneration,.interaction and sharing of,ideas‘and experiences'amongf

staff members. ' . . .

- Positive relationéhips'between snneriors and subordinates also
contribute to a healthy climate (Grassie and Carss, 1973) Snperiors
who are non—directive are much ‘preferred by subordinates working in
the same, organization (Forsxth and Hoy, 1978) ‘ |

; Walton'and Morgan (1978) pointed out that when supfriors provide

support and encouragement for subordinates, are sensitive to, their



morale, and provide'funds for relegse time, materials and resources,
the climate of the'organization is greatlyvenhanceda‘
AThe organizational climate of a school district mav‘have'impli— '

cations for'teae rs':willingness to become involved in curriculum

'development. e climate of the school district is open, teachers

o \ , . , , .
'will be more satisfied with theilr work because of the relationships.

they have with the school district employees’and‘because of the
® Ll . . R : - ‘
. support—they receive from their superiors. Teachers may, therefore,

be more willing to participate-in curriculum development activities,
. & - . ‘ s . .

' "N
Professional Development -@h

°

This,category refers to the professional grOWth’and achievement
‘which teachers acquire from their involvement in curriculum devel-

opment. This feeling of Professional growth has been indicated by.

v
teacherslwho have participated in curriculum development on curriculum'

committees (Miller and Dhand 1973; Young, 1985).
Young (1985 24), for example, asked teacher—participants what

'ithey liked about being on the curriculum committees. One teacher

; 1\»
00

ol replied "I ve learned s0 much. You know it s almost 1ike going to
, University without having to write an exam!" @ther teacher stated |

"I m going home with all these good ideas and I mn actually changing

. things in my program again and it serves as an inspiration which T
. < .

think I needed." "

Miller and Dhand (1973 29) asked teachers who had participated

S, in curriculum development ‘about’ the effects this involvement had on

.



their professional growth. "Fifty-three respondents (89.92) reported
that their involvement inicurriculum‘development activities had-a. |

beneficial effect on their professional growthlas teachers." Some

of the beneficial'effects.indicated by teachers include "an inVolve;
_ ment in wider reading of educational 1i erature; the acquisition of

neW‘understanding~of curriculum and instructional design; a‘deeper

commidment to education' the gaining of a greater sense of accom-

Aplishment' the acquisit%gn of new skille in communication, the

o

; acquisition of new skills in organizing, researching and implementing

new courses of instruction" a realization of the benefits of greater .

\

exposure to the ideas of curriculum consultants' the gathering of new.
.ideas from‘workshops; and a gaining of a greater_awareness‘of the
needs~of-students as individuals." o
Teacher-participants in this study ‘were asked about the effects
that their involvement on’ the curficulum committee had on their clas
. room teaching. One teacher claimed "I am more enthusiastic in
tteaching.' Another teacher reported "I think now in terms of intended
hlearning outcomes, of fresh approaches in the classroom and of greater :
_;teaching effectiveness" (p:44).” » '; : _.‘
ﬁ Teacher participants in Miller and Dhand s study (1973 44) were ‘
aISO asked to;describe their most oqtstanding experience on the .
curriculum committee." Some~ofrthe‘teachers' comments include:
"Total involvement in curriculum development was a stimulating enper-‘
ience in itself;" "The actual experience of - developing a curriculum -
_ l~am,a‘better teacher for.it;" and "My personal and professional
grthh constituted mv;most~outstanding experience.” ‘ - .

i



Althdhgh othe; studios have not dealt specifically with teachers
'who have been involved in curriculum development, tHEy have indicated
that as teachers' sense of achievement increases, job satisfaction
also increasee (Alutto and Belaseo, 1972 Forsyth and Hoy, 1978;
1

‘Holdaway,,1978; Hoy and Miskel; 1978; Miskel Fevurly and Stuart,

1979; Miskel, 1973; Walton and Morgan, 1978).

. Participation in Decision-Making - v

This,category refers to teaghers' desire to have input into
._ decisions which affect their work. Participation in ‘work-related

decisions is of primary concern to many teachers (Young, 1985)

Many researchers have studied teacher participation in decision;

making ‘and how it is related to job satisfaction (Alutto and Belasco,
1972 Holdaway, 1978 Hoy and Miskel, 1978, Johansen, 1967 Miskel,
19733 Fevurly and Stuart” 1978; Miskel g}esnapp and Hartley. 1975,

‘Walton and Morgan, 1978) The findings of these studies conclude

,
. that participation in decision-making increéses job satisfaction Hoy.

'and Miskel (1978:339), for example, pointed out that "Greater partic-

ipation in:decision—making,-especially concerning_instructional-
'methods, yields enhanced teacher job satisfaction- Moreover. the
. \

. @13

lack of opportunities to participate in decision—making is\the greatest'

source of teacher dissatisfaction.
}

The explanation for this increase in job satisfaction may be |

that when teachers participate in decisions which are directly related

"
%



operation of a school institution.

<3

it ‘ : ’

to their work "thqy gain a feeling thig they have a stake in the

proposed solutions" (Hoy and Misﬁel, 1978 344).

. 4;ncreased Job satisfaction could alsq be explained hecause ot
thevsense’of responsibility teachers acquire from their participation
in decision-making (Garsie and Carss, 1975; Miskel, 1973 Miskel,

W
Glasnapp and qutley, 1975 Walton and Morgan, 1978 Wickstrom, 1973, ®

) Young ’ %}g
‘

Other researchers believeJChat teachers have a right to bi

involved in decisions related to their work because they are affected
LY

by the outcomes of the decisions (Connelly and Ben—Peretz, .1980; Doll,
1974; Hoy and Miskel,,1978, Myers, cited by Young, 1985; Neagley and
Evans, 1967; Olivia, 1982; Poll, 1970, Saylor and Alexander, 1966;
Verduin, 1962).

r

~S8aylor and Alexander .(1966;29) stated that "all personsginvolved

El

invthe'consequences of decisions made by a group should be represented:

)

in the decision-making." Conne11y°and Ben—Peretf'(1980'103) pointed

- out that "people who live by decisions ought to make the choice #hat_'

lead to the decision."” Verduin (1962: 29) wrote "To live effedtively

in a democratic society, people should have the right to utilize demo-

cratic procedures when bringing about decisions in regard to | the

o

- From the above discussion, it is evident that many researchers .

§

recognize the importance of teacher participation in decision—making.
Involvement in curriéulum development‘is a means to provide teachers

with the opportunity-to have input into decisions which affect their

@ o

work.

19
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Extrinsic Rewards ' i

. '
.0 v
+ . ) ) { ],

’ of .

This category refers to the desire of teachers to recelve exter-

nal rewards for their involvement in curriculum devel@pment. The

B

\

purpose of extrinsic rewards is to acknowledge the contributions of
teachers who have participated in curriculum developmeﬁf activities.
. L4

Acéprding to Young (1985:45) "teachers ciearly,desifga recogoition

20

for their work." The above is based on comments made by teachers ) o EE

in her study‘who have participated in curriculum develépmentt Hoy

and Miskel (1978:167) pointed out that tegchers "wantAthe-salany

.

reward to be contingent upon performance."

RN T

“$oliman (cited by Walton aﬁd?hdrganfhl978:266) claimed that "A
lack, of éxtfinsic incentives may produce ? 'ﬁartyt syndrome', the
feeling that in taking on curriculum development, the‘tgaqhér has
made an inordinatg sacrifice for the'sake of the school.” I%'bn.;he

other hand, teachers do obtain extrinsic rewards for the work they

.

" do in curriculum development, they receive more satisféction from

their work (Solimanf,cited by Walton and Morgan, 1978; Yo@ng, 1985) .

N}

The teacher-participants in Young's study, for example, were
. . N N " *

- glven extrinsic rewards for their involvement in the curriculum

CQmmiﬂtees. These rewards inqluded the payment of all expenses and

"~ a daily honorarium, and the name\of the teachers wéfevincludea on

the curriuclum documents which they‘produced.~AThese rewards pleased
the teachgré in this study, perhaps because '"teachers rarely receive

, overt honors for. their achievements"'(Lortié,.1975:130). As Young -

.



(1985 45) pofhted out, "The reward system in most school districts

~ie based on an upwerd progreeéion from one level of the organiza-

tional hierarchy to another. o }
. ‘ - ,
These points are supported by Hoy and Miskel (1978 167) who

wrote '"Common school employees salary schedules do not make the level ‘

'
l

of pay contingent on performance differences. They reward all indi—e

. 'viduals within a categbry or on a salary step equally.

Relevance of the Literature Review for This Stuydy

B

2

hd .

» L The first section of this literature review provided support
"for the ;§sumption underlying the study that it is desirable for
teachers,to participate in curriculum development. Therefore, the_ +
researcher contluded that the stady was worth pursuing. | . |

The,eategorieS'of variables described in the second section

were used in-the development of the measuring instrument which is’
discuased in Chapter III. -

I N
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CHAPTER III

THE DESIGN OF THE STUDY

This chapter describes the development .of the measuring

instrument, the study'sadble; and the methods which were employed

'

to collect and énalyze the'data. \

a

- -

. ‘ ’ e
Development of. the Measuriggrlnstrumﬂﬁf’ ~
» : /
PR
i

The developﬁent of the measuring instrument proceeded in
three steps which are described below.

..

Step I

-

From-the ligérature review, ber:inent“variableétwére iden-
tified. fhesevafiables were categorized so that ‘the résearche;
could determine which categories are moét important to Eéachers.
For example, thé followiné variables were cbmbined undef,fhe\
category of "self-esteem": self-respect; dignity, pgfsonal worth,
competence, respect froﬁ others, cohfidence‘and ﬁsséciation with
people in posit1§ns of authérity. | . |

The reseérdher's categories were verified by an elementary

] . .
school teacher and by the thesis.supervisor.

) C

- 22



Step II B L .
p
The researcher wanted toﬁmake these‘categqries applicable to
.curriculum development situations in barticular. Therefore, she
ask;& hersel}: "What ad#pects of curriculum\deVelopmenﬁ work would
mo:i?e;e a teecher to becoqe mdre involved in the ways suégesggd
be each category?” This led to the development of ihdicgtors,

f.e., written statements which reflect the meaning iﬁblied by each
' kS 'y . '

category. For example, an indicatér under "Career Orientation"

is: Your work on the curriculum commdttee has enmabled you to move

3 * 3

into a more desireable teaching posi;ioﬁ.
<

Step IIT : .

L
»

? {
The list of .indicators wasdaa*elogﬁd on the basis'oﬁ/;he

researcher's reading. Therefore, she was concerned with whether

. v €

or not other people interpreted the categories the same way she’

-

did. The researcher printed the indicators on cards, went to

five elementary'teachgrs and asked them to sort the cards into

o

the six categories.

§

The indicator cards‘which‘morg than one teacﬁer found diffi-
" cult to categorize were revised.
There is a total of twenty-four cards with four indicators

©

in each category (see Appendix A).

23
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Pilot Test

Prior to the research,’a pilot study was conducted with five
elementaryjeachers who are currently teaching for the Edmonton
‘Public School Board. The pilot study was designed to achieve the

following purpaoses. “

P

1. Determine the amount of'timeuit_would‘take to- collect

‘
v

~

the data. I S :
v 1

2. Givethe researcher experience in conducting the

research pfocedures. h o ‘ - .

o 3. Determine the effectiveness of the researcher's s

interviewing techniques.

Ko -

The Study Sample
The researcher was aware that data could be,célleﬁtea in two
ways.

. One option was to draw a random sample of teachers from the

* . Edmonton Public School Board. ’However, every school district devel-

ops its own curriculum development policles and procedures. If the
researcher interviewed teachers from only .one school district, their

responses might be influenced by their ﬁnderstanding of how their

e

district handles currieulum development. The validity of this

.concern was supported when the-tesearcher conducted the pilot study
with five elementary school teachers currently employed by the

Edmonton Public School Board and, found .that éach/of these teachers:
. - T

) | v /
. - '
.
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‘obtain responses from teachers from a number‘oﬁ school districts.

\

25

gave similar responses. In Qddltion, this sampling procedure would

- not permit the researcher to generalize the findings to ochar'school

districts.
Therefore, it appeared to be more advantageous to interview
teachers from a number of school districts. The researqhe; realized,

however, that it -was not feasible to go to numerous school districts

-~ in the provnice to interview teachers. “The time allotted to the

conduct of this study did not allow for this travel or expense.
- The other optioﬁ. then, was to ask graduéte students from

departments in the Féculty of gducation at the University of Alberta

to participate in this study.‘ This would enable the researcher to

-

It is possible, hqwever; that graduate students are different
from other teachers because they have.chosen to go to universitz and
take éonrses at the‘graduate level. . fﬁg‘;esearcher,'howeQer, did ‘

o ‘ .
not find any‘évidende in the literature/ﬁhich indicated that graduate
students are 'different ‘from other classrpOm teachers. Therefore,
after tﬁoroughly‘cons;gering eaéh option; the researcher deci&ed»
to have che'gfaduate students participate in this scﬁdy..

The study sample consis;ed of twenty-three full-time class-
room teachers who tauéht at the elementary schoo} le;el in the school
year. 1984-1985., : < ! \y

Table #1 illustrétes the various teaéhing affiliations of the

‘study samplef Table #2 1llustrates the educational background of

the study sample. Six (ZGZ)ﬁbf the twenty-three teachers had partic-

ipated in curriculum develbpment.

g
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TABLE 1

¢

Teaching Affiliations of the Study Sample.

Number of —_—
Teachers Province - School District
1 10ntario Orangeville ‘
.1 Alberta ForthcMurray #2833
6 Alberta Edmonton Public
1 Alberta | Edmonton Independent
o1 " New Brunswick WOodstock;#29
1 Alberta St. Albert #6
1 Albertd County of Scrdthcdn;.
1 Alberta Red,Deer'SepArate
l A;berfa High Prairie
3 Alberta - Copnzy 6flPa;kland
3 Alberta Edmonton‘Sep;rate .
1 Alberta Westlock
1 Alberta §hervood Park Sepa;ate
L. Alberta

Northlands #61 s

3

-
26
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Data Collectiono

(.v"}

. . . : [l

" The. data for this stud were'collecteh duringy the, period from
y 1 ~duringy :

L
.

'September 30 to October 29,.1985 Each interview took approximately,
twenty minutes. A quiet, private room was used for the interviews

9

- in order*to;avoid,interuptions.

lf“‘lhe purpose~of this'study was explained to‘each of/the twentyj‘
| ‘three teacher-participants.: The»teachers were_each told thatj 3
.. the researcher was interested in:findingbout whatymotivaﬁes

' .teachers tovparticipate‘in curriculum develbpment.. The

~ .

“teachers were assured of anonymity
. < - .
2. The teachers were given the twenty-four cards of indicators.

- The’ teachers were - asked to place each card in one of the fol-

lowing categories Most Important; Important, Somewhat Important'
LA

o
'Fand Not Important. Thevpurpose of using a-four point‘scale was -
to. eliminate the possibility of having the majority of the cards
plaCed in’ the middle category. . - - : ) ' .
CPart II o |

PO

I."Each'teacheriwas.interviewed after having placed all oﬁ;the'cards:p .

A tape recorder was used for the interviews.» The'researcher ":iﬁ.

was most concerned with !

cards placed in the "Most Important

oategory because the purpose of this study was to determine

T

i
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2.

N\

\

‘vhich‘variables'motivate‘teachers'to participEte indcurriculum

development, and why those variables arﬁvimportant to taachers.

‘Each teacher was asked.to explain why those‘particular cards
were most important to him or her. If a teacher had a- large
ﬁﬁmber of cards placed in this category, he/she was- asked to’

‘select the five;mostvimportant cards and to give Hls/her

* reasons for selecting them.

3.+ The researcher then said to each teacher,‘"These are‘the ‘

A : o I
Ve Ca(ds?"' ST

sy Y

2

5.

things you would like_to achieve from working on a curriculum
. development committee. Do you think you would achieve them’"
The researcher probed further "Would- you ‘rather achieve these
things«through some other means°", and "Is there anything else

that is very important to you that is not included in these

S

The researcher was also"interested in the cards placed in the

-

"Not Importaﬁt"'category because the teachers responses would

K
shed light on why teachers do not want to partiﬁ}pate in

curriculum development. Therefore, each teacher was asked to
]

._explain‘why the dards placed under ''Not Importanﬂ'yerenot_f

“-important. to him or her.

eIf the researcher notiCedvan.inconsistency inothe teachers’
. ) Do ‘ . ' R 'ﬁ» o I

placement of cards, ‘the teachers“w@aske’d to explain the
lntonsistency An. example of this would %e a teacher who

c

placed three of the ‘four indicators of self-esteem in’ the

"Most Important" category and one indicator of self-esteem in

S &
- the "Somewhat Important category

v

. LR -
il c . Lo . »

29
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v

'6. - There was an envelope for each of the four categories; i.e., '

Most Important, Important{‘Somewhat Important and Not Important.

After‘meeting with each teacher, the cards placed in each cate- ‘ .

" .

gory were put ih the'envelope with the category in.whicﬁ they

were pléced (to ensure that the cards did not become mixed up).

v
'

Data Analysis = = \

y 5

»The following procedure was followed by the researcher in .

order to analyze the data. The numberg given in the varidqs';

examples are hypothetical and are not based on. the actual défa.-

*
’

~ Part I

8
-

1. The’researcher charted the frequency with which each ‘was
pldced in each of the categories: Mﬁ&{flmpottant,'Imp ;aht;

Somewhat Imgortant,'and Not Impoftantu ”ﬁ%ﬁ‘above procedure

e N "o

was used for,each'oﬁgthe*six categories‘qf vaﬁiables. For

example:

Oréénizational-Climate Most L ' Somewhat Not
: : Imp. = Imp. . Imp. Tmp.
‘Y0ukehjoy.going to -the 8 7 S 3 -2

‘committee meetings be-
cause you are among -
people who are pleasant
and easy to work with.



'
.

‘2. "'The numbers in each ¢olumn were totaled under each category.

For example:

" o b4 .
‘Most | o Somewhat Not
. Imp. .. Imp. _Imp. Imp.
, s o , .
Indicator card #1 = 9 8 R S |

‘qu eator card #2 6 5 3 : 6
Hal ‘ 15 13 s .7
N . . o ) :

3. The total number of cards-placéd in_each category was also,

" charted. For example:

_ o -Most ; ‘Somewhat ~ ~ Not/

Category © Imp. . . Tmp. Imp. Imp.
,Self-esteeu? 18- 2 '0 0
Career Orientation . 1 2 12, 5
Organizational {limate 16 4 >0 0
Professional Develppment = 13: 2 1 4
Participation in. ' - 18- 12 _ 0 0

.Decision-Making o - /

Extrinsic Rewards _ '3 5 5 : 5

t

, The purﬁose of charting and tabulating the results was to.

. ' y . )
enable the researcher to compare the categories based on the

commoﬁalitieéjsh8wn in the data. - The above procedure Enabled the

researcher to determine the factors which influence teachers'

willingness to.ﬁarticipate in curriculﬁm deveiopmenc;“ 3

- .
¢ . . . X
v . . .

Part II

)

The tépedbinterviews were used to-idéntify‘the reasons which

the teachers gave for placing the cards in the "Most Important”

1

31
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category. ~ These reasoris' were listed under each of the six cate=.

gories. The frequency of each response was totaled as shown in

‘the hypothetical 1llustration below..

b

Teachers' Reasqné‘fdi‘Valuiné'Extrinsic Rewards Frequency
' N o of Response

2" L,

I could use the extra money. ' 1 R

'Thg-aboﬁe-ihart'illﬁstrates.the‘fbacher's‘reason for valuing .

an iﬁdicatot'of;Extrinsic'Réwardsl ‘The frequéncy of response
indicates the importance of each reason. '
This procedure was also used Fb‘identify the reasons the
. . . : »

-

teachers gave for placing the cards in the "Not Important” cate-

\gonx, Again, Ehese reasons were 1isted under each of the’six

categories.

¢ ‘ =

&

e

-



CHAPTER IV

ANALYSIS OF THE DATA

]
This chapter is:ofganized around the following- two rgpéarch

questions which were identified in Chapter I:

1. What factors influence teachers' willingness to
participate in-Qp{riéulum’developmentz. -

i

‘ - . j \
2. ‘Why do these factors make a difference to teachers?

The fifétdsectipﬁ pr;sents Iéﬁlé 3, a summary'téble'which
illustrétes,the relaeive importaﬁce to teachers of the six cate-
gories "of factors de§¢fibed~;n ChapteflII. The-sécphd section
, examineé moré clqsely each of fhe-six_dategories. The attitudeé
: bf'thg teachers toward the catEgOry ;re discussed as wéll as th;
teachers' feéson;‘for considgring>some'1ndicators of tﬁét category
‘ moré important fh;n others. The third section contains ofher‘
_interégting findings of.fhe étudy.' i |

o

of the Six Categories

" Relative Importance

’

~.

The literature review deééribed-in Chapter 11 indicated,thét

" there are six categories of factors which are related to teachers'
willingness to participa;e in curriculum development. A major

» L

\



» incfeaées job satisfaction:

esteem. The indicatofs in this category implied that the teachers

, o T

[

purpbsg‘ofﬁﬁhis stidy was .to determine which of those categories .

3

was most important to téqchers. This information is‘displéyed in

'Table 3. -

7

" As shown in thé ;aﬁle, the teachers weré moét attracted to
the cagegories‘of Professiohq}.Deveiopment énd.Partigibation ip‘
Decision—Makiné. As:statéa'in the litérA:ure réﬁiew{ the categbry
of Professidnal_Development offe;ed the teachers rejuvenation aha‘
ﬁﬂé opﬁo}tunity to acquirg more knowledge aboqt?their work. ‘

~The category of Participation iﬁ Decision-Making offeked‘thé
teachers the ,opportunity to have 1h§ut‘iﬁt6 curriculum decision=-
m;king. As pginted’;ut in the related literature, participation .
in work related decisions is of‘prﬁmarf-concefn«to teachers. In
fact, there is evidence‘that pa%ticipatioq in decision-making
‘ 4

The teachers placed equal Value‘on the categbries of Self-

Esteem and Organizational Climate; The literature indicated that

involvement in curriculum development enhances teachers' self-

would gain self confidence, a greater sense of’combetencé and
‘ p )
dignity, self-respect and respect -from others'f:om participating

4

in curriculum development committees.- .

" The categofy of Organézational Climate offereﬁ the teachers

administrative support, co-operation from Bthers, ﬁositive inter-

action and sharing of ekperienées with colleagues. It was stated
in the literature review that a healthy,‘open climate in one's work

place increases jéb satisfaction.
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' Table 3 also shows that the teachers placed less valué on the

Q

catégory of Career Orientétion. This category offered the téachera

¢

more status, promotibn, Job security‘and the“opportunity to become
more influential 1n»gurricu1um devéiépment.' ‘
¢ . The Category of Ext;insic Rewards was least valued by the
"teachers. The purpose of extriﬂsic rewards.isvto acknowledée the '}
contributions of teachers who have participated.in curriculum
development activities. In fact; thevrelated literature stated
that when extrinsic rewards are p}ovided, teachers receive more
:ki sa;iéfaction fromﬁtheir work. The teachers in this study, however,
‘idid not appear to befyéry attracted to these types of rewards.

N

A Closer Lqok at ,the Six Categories. ‘ 0

-

L)

This section examines infdetail'each of the six categories.

There we%e four indicators in each category. Each indicator was '

P

developéd to show a different wa9 in whi¢h teachers could obtain

that indicator by serving on a curriculum development committee.
\HT\ '3‘ [N . . Lz
As pointed out in Chapters I and III, the teachers vere asked

to do a card-sort. 'This\enabléd the researcher to determine which

in’tors from each category were most important to the teachers.

( .
The frequeqyy with which each card was placed in each of the

' categories (most 1mportant,\important, somewhat important, and not

important) is presented in Tables 4-9. . Each category of indicators

is contained in a separate table. Quotaéions from the interviews

e
3
1

s

R
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have also been included either when they represent a uniqué point

of view or are'typ;cal of teachers' comments.

¢

v

The Category -of Professional Development

t
s

As pointed out inbthe description of Table 3, the teachers

»

were most attracted to the category of ??Bfespional Development.

‘The first part of this section deals with why this particular cate=~
gory was so important to the teachers in this study. The second

part examines-in detail how the teachers wanted to develop profes-

sionally from ‘participating in curriculum development committees.

Why Professional Development Was Important to the Teachers

The teachers vai;ed the category of proféssional development
80 highly'because they are intefested in learniqg more about all
areas of thHeir work: ~According to these téacﬁers, by acquiring
’;g;e knowledge ‘they will inevitably become better teachers. Com~-
ments made by tﬁeée teachers include, "By increasing my kﬁowledge
I have more to offer my kids" and "Anything that gives you more
insight ;nto what you're-tedching,ﬁelps you teach bet;er." These
comments are éimilér to those made by the other teachers who valued
this’category'so highly.
According to these teachers, profesSional deveiop;ent is an

l. - -
essentiél component of effective teaching. One teacher said, for

example, "As teachers we are always striQing for new ideas because

[
-
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that just makes your job so much easier because you becpmo better
. at it. You can't be a good t?acher'unlesa you work at growing

1

professionally." >
Many teachers felf‘that professiohalvAevel;pment was important
because it ‘keeps them abreast of new curricular ideas and as a result
they become more interested in teaching. One teacher who has partic-
ipated in curriculum developmént commictees‘a: the provincial level
commented, for example, "From my experience,’l knoﬁ that you do
1ncrease your knowledge and that you do stay more up-co-da;é and

that you do become more interestgs in teaching." N S

Relative Importance of the Indicators of Professiondl Development

As il)strated in Table 4, all four indicators of_l’l‘rof‘ess'ional

-

ere important to the teachers in this study. Therefore,

3

. Development

each indicator will be discussed individually. ”
) The teachers were most attracted.by the idea &hat "You‘are
‘increasing your knowledge about subject matter, teaching and educa-
tion from work;ngvon the curriculum committee."” According to Eﬂe;e
téachérs, "The more knowle&ge you have agout subiect matter and how‘
that 1s going to be taught can do nothiﬁg but improve our teaching
And enhance the outcomes of our students." Said two other. teachers,
"There is just no end to knowing everything there is to know about

~a subject area" and "Getting into curriculum work makes my under- .

standing of the curﬁiculuh and the resources available better."
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Many teachers were interested in participating in curriculum
- .developm;nt for the purpose of ‘ac'quiring an undersvanding of the
rationales undetlyinﬁ the curriculum. These teachers felt that
this knowledge wduldmhélp them.teécﬁ more effectively.‘ Comments
mhdg'by tﬁesevteaéhers include, "I would hope that by working on a
curriculym committee that somehow one wouid gather more of the big
picture. .You'd see more‘of the larger plan ;f the curriculum, {its

. /
justifications, the problems of making and putting it into practice"

and "It's important to know the subject very well and to have thought -

about- and to understand the pracesses just to become a better teacher
e and to become familiar with that aspect of education."

As shown in the Table, many of teachers valued the idea -~

that "Interaction at committee mee lows committee members to

discuss and challenge each others'i These teachers wanted to
acquire professional growth from intefﬁction with other pfofessionals.
Comments made by these teachers include, "From 1nteraéting with |
other interested knowledgeable,'brofessionais, you.lgatn a lot,"
"You will become Qore knowledgeaﬁle becduse.you>arebsharing ideas

‘ \w;tﬁ other pedple»and }otﬁipk.that knowledge(wiliihelp you become a
better teachérﬂ' and "It's helping you think ‘abdut what other pedple

have learned and what they are teaching. It's broéﬂening your;

. 1,

knowledge and it makéé you more receptive of what 6thet‘péop1e areb
. Vi . .
doiné." Still another teacher was referring to interaction with

I

. other professionals when she said, "This is important because your

ideaé_may not be the correct ones aﬁd until they ave‘challenged and

you have to justify‘them._thén it will help you verbalize them. It

i

4

40



'itis extremely valuable and an excellent means to grow professionally.

~action. o v e - '

“with your students

. . . 41
' ’ o .y N ‘ . : B .. i ,5. N .
will help you sort out" wmur;reasoning for why you belileve such and

\

v:such and then you may change your own ideas which is equally good

'Lfor your professional growth "‘ These'commehts ‘are consistent with

.those made by the other teaclfers who felt that professional growth

resulted fro%_interaction with other professionals in their field

One teacher felt that curricular problems can he resolved as

¥

a result of interaction with other professionals. This particular

’

Ateacher,said, "My-ideas get'other people”going and‘their“ideas_get

mé going and .a lot ofdheat things come out and ‘it leads to other

~ways of handling a curricular problem ornsubject,differently,thah

.‘C::‘g

in the -past." k SR M '.i 1(ji

' These teachers' comments.indicate that time spent interacting -
S ! . . . * EE .‘ . ' M )

S : ~ 4 . S .

.and discussing educational»issues and Curricula with other teachers

R t

'Perhaps teachers should be. allowed more time for this type of inter-

e;‘

. >
¢ . . e
- . . . >

Table 4 also shows that\a number.of teachers valued the possie

Lo : -~

' bility that "Working on the curriculum committee makes you feel reJu—"‘

8-

: venated about teaching and anxious to try out the ideas you gained

n Aecording to these,teachers,‘rejuvenation is

Y

ﬁrextremely important. - Two of the teachers, for example, sadd "You

R A

“allays need a shot inlthe:arm when you are teaching to keép your : -

‘motivation and%still'feeljexcited about,teaching.” It gives you that
and that s a pius'" and "After working on a curriculum committee it

makes you- anxious to go back and see if what you ve said rgagly does '
- . v .

l.‘work. One teacher who has participated in curriculum development

2,
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at the-provincial level was referring to this same indicator when'

..she said, "That is the greatest side effect that I had not antici-

s . '
pated from working on committees because you just constantly have
. : ' 1‘) o
2>, . new and exciting ideas and other people have things that you didn t

thin% about before. So it really enhances the work you do.in the

, classroom.” ' - _
. e . \
" Two teachers felt that this indicator was important because '

s

it gave them perSonal satisfaction. These teachers' comments include,

i for example, "That's part of ‘the personal satisfaction, personal -

~

value -is theiexcitement'you feel when you really feel sure about a °
» teaching method or-a curricular,idea that you want to try out in

~?our classroom and I believe that through curriculum work you “do
ﬁ
hecome quite sure about how you want to: teach something or why you

£

. want 'to teach it a certain way. So that gives‘you enthusiasm andz

-

¥

.

When you ve been involved in a curriCUlum committee and you feel

involved more than Eheir individual classrooms, These teachers

i were. attracted\by the idea that "Working on the curriculum committee ,
S . .

5 abling you to, make a contribution to the teaching profession

*outside of the classroom,’i Examples‘of comments made by these,teachers

! include, "ihe classroom isn’t:the only part of the teaching“profeSf

| sion. It s not the only reason a teacher 1s in the job TeaChing ¢
is everything you do within the context of teaching and "It is our

o

dUty.to help further the teaching profession. "These teachers 0

- . “ o
/ . .-

s
A

s
[ Z
~
k4

=)
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seemed to feel that curriculum development is part of their respon—

L~

‘sibility as teacherS\\ It is worth noting.that one teacher perceived
this indicator as~an opportunity tOwhake’chanéesiin education.
This teacher“said, “I“Iooklat”teaching in a’broader'sense‘than the

. average teacher.'*lf youvreally want,toichange anything you have to
go outside the classroom. You have.to get into other things."

It is evident from the discussion of these indicators that
;teachers are attracted to participating in‘curriculum development i_r

© .

primarily because they feel that. this involvement will enable them:

to more effectively educate the students they teach.

v
i )

The Categozflof Participation.in becision-Making

K
A

As shown‘in'Table 3, the teachers were,very'attracted to the
o © S .
"category of Participation in Decision—Making. Part I of‘this Section

deals with why this category was so imphrtant to the teachers Part
I examfnes more closely how they would participate in:dec%sion-'

; :
making‘from serving on.Curriculum development committees.

&

L“ o E K . ) FG, i :" : s “‘ :
Why Participatiopg in Decisioh-Making Was Important to the Teachers
/- T ' - . - H

Lo

-
o < IS
aon .

: The.teachers wgre attracted(to tgs category primarily because

R

it is important " ?hem to: have the opportunity to have more input
e,
,into decisions which affect tﬁeir work. One teacher commented, for

i . £

0 .
example, "I want to voice my opinions regarding curricula and per-
haps influence what goes on and what gets included!" Said another



ﬂw‘
g

. teacher, "I like to have my say, an opportunity to express myself
and think that some.of my ideas can be‘used in, the curriculum."
The‘teachers, attraction to this category may be- explained

by. the fact that teachers are at the bottom of the educational hier-
harchy, One teacher said,"for example,‘"Right,ndw, the way our‘system\
is set up,Jit’s too strongly influenced byvthe ministerialilevel,
then, to the board, from the b 5: ﬁ@ﬁgo the teachers. ‘ Consequently,
- teachers do not often have”anm pﬁhdhnﬁty to voice their opinions or

:influence the curriculum_decisions which are made. .It 1s quite

likely, then, that the teachers valued this'category so_highly because N
it implied that they would‘havehthe opportunity;tp express_their'
oopgnions and be more involved-in curriculum decision-making.

. 3 i

In addition, many teachers felt that participation in decision— , R

[V

¢

king leads to increased job satisfaction which results in more

tfective teaching COmments‘made by teachers include, for example, .

' o

"I can 't be a very effective teacher tf I'm not" happy with the mat—.'

etials I'm teaching with!" and "It! s always nice to have input into

. x——-a\
what s going to be used and if you're comfortable with those mater-

ials and you~re “excited about them, you»ll!probably dO‘@ better job e .‘
‘“teaching them."l;_ ' e

.r“

In summary, these findings indicate that the teachers want to

r/\v_/<

be more involved in curriculum decision-making. In addition, they

'

feel that thisrinyokvement increasesdjob satisfaction which leads

to_more effective teaching. S



¢

Relative Importance of The Indicators "

of Participation in Decision-Making R I

>
~ 3

Ed

Asfillustrated in Table 5, all four indicator:éffffartici—

pation in Decision—Making were important to- the teachers in this

study.‘ Therefore, . each indicator 1is discussed individually to -

" present the different viewpoints of teachers. C

The teachers werg™most attracted by their perception that .
, ‘
"Working on the curricul committee gives you the opportunity to

voice your opinions about' the curricula used iniclassrooms.“ The
_teachers’ seemed to feel that, because theyspendthe majority of their
. ).‘,.,*M . . § .w’ '
. . . 74 ;e '
time in classrooms working with students, they know, what works best

+

in classrooms‘ Therefore, they heve practical expertise to offer
the development process. One téacher said, for example, "It's
Gy o ) -

really important when'you writeécnrriculum to have teachers who are

in classrooms because I find thht often I'm given thifgs to teacW
(k}! )

“that people are writing here at, the University who haven't been in.

the 61assroomvfor twenty years and it isn't practical at all! l‘n ’ t
think if you're a teacher and.you're doing the.teaching,‘you know |
what gprhs for a variety of stndents;" Said another teacher, "I have
very strong feelings about some of the curricula we are currently'
using and’ some of 1t is trash that is‘being.mandated that we teach!
-;It s ‘mot_so much,the theory.behind the curriculum that)I object to,

it's the content that‘l object to, it's dull,,boring,~flat,“not'

»

interesting to me to teach! .So, how can I make it interestingvtob

.
.

N
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b
the kids!!" These two resﬁ%nses are consistent’ with those made by

¢

the other teachers who valned so highly heving'the oppeqﬁunLty to
' ' ' ' Q

- voice their opinions about curricula ueed in classrooms. e

As shown in Table 5, the teachers were also very attracted by

hS

the idea that "Working on the curriculum committee gives you the

!

. opportunity to decide on the curricular materials to be used in yonr ‘

school." It is evident from the teachere'responees that they want

to be more involved in:deCisiOns wnich directly affect their work.

« In addition, the teachers' comments suggeet that they experience ,l
frustration when they»have no conrrol over curriculum\decisions which
Aré mede. Comments made by these teachers include, "I am not satis~
fied with some of the curricula which ﬁe are mandated to teachi‘
because they 4re written by people who are too‘far removed from the
clasereom!' As a reacher; 1 want to have more input!" and "It's
.importent for teachers to have a choice'as to ﬁhar:to use. Too often
materials are_brought into schools which Eeaehers do not feqleom-

.fortable ¢ith or do not agree’with; If teachere don't have~the
opportun ty to give feedback, then we're wasting the dorlars we're
puttin%/into classrooms'" Still apother teacher was referring to

: thisrindicator when she;said. "Often we are given curricular mater-

h\feis ﬁithouc having‘had the opportunity tqavoice‘our opinions- or to
give;anyvkind of input as to whether that particular curriculum would
fit our particnler situation wi;hvour particular students." These

responses ate similar to those made by the ..ther teachers who con-

sidered this input so important.

o —



This table also shows that qspy t;achers were atttacted‘to
the.ﬁossibiligy-that‘"WQrking on the curriculum committee gives fou
the opportunity to'decide how a subject‘should be taugﬁt." Once‘
again, fhg,teacﬁers fel; that bec;usé they teach the épbjects of the
curfitulum,.they shodldvbe iﬁvolVbd.in determining‘the scrategiés
for‘teaching those subjects. Th‘ese}:eachersi Eespohsés ;ncludq,
"Thefe‘is somé contfoversy over, how subjecfs should be taught and
I'd like to have my say, an-oppopgunlty to express my%elf and say
wﬁat 1 ;hink!," "After having be;h in a cfhssréom'&or a number of
years, you hqve'ideag'ébout how things should be taught and this'
gives you the opportunity to make some of thése decisions" and "It's
important to be on a curriculum committee solyou can make some
choices about the subJects you are going to- be teaching in the
cLassroom. Teachers have to have some OpporCunity to give feedback
on what works because they do kno:"? StiLl another teacher was
. ;eferring to this same indicathJw;;ﬁ ;he said,»"we have curriculum :
;handed down from the higher echelon, sometimes we disagree with

0
what.these people have wrltten for us to use and sometimes we wonder

if those_peoéielare teachers ét alli“ These réquqses are consistent
vwifh/tﬁose made by the other teachers w;o wanted to Sefiqvolﬁed;in
degiding how subjecté should be ;aught.f -
As” shoWn in the table, fewer teachers were attracted to the
.idea that. "By working.on the curriculum committee ybu can satisfy
our curigsity about how curriculum decisions.are mqgg.' This - =~

Al

suggests'thét the teachers are more concerned with having “the



"_Oppoftunity to voiée their ébihions rather than learning how the
decisioanakingvprocess is'effecced. | ’

It is evident from the discussion of these four indicators
th#t teachers are intérgsteq-in serving'on curriculum committées'

becaﬁse they feel that it will give them an opportunity to have

more 1nput'into decisions which directly affect theif work. .

¢

o . B s .

The Category of Self-Esteem’
P,

As shown in Table 3, wﬁiie the teachers did not feel that the

. x
- B [

category of Self-Esteem was as-importaﬁt as ﬁhqse préviously‘discussed?

‘they'stihi.considered.i: reaéonably impoptént. Part I o6f this section

explains why the-category of Self-EsEeeﬁ was important and not imb&r;
s .

tant to the teachers. Part II examines how the feachers felt -they .

would derive'feélingSﬁof self-ésteem'froﬁ participating in cufriéulum

development committees. L

t

Why Self-Esteem.Was Important or Not Important to.therTeachers
. -

Some of the teachers were very attracted to the‘é%tegory of

Self-Esteem while others did not give it much importance. The
teachers»who were attracted to this category felt that receiving

. recognition from others was important. One teacher commented, "It
would make me feel good_to know that what I say‘is recognized as
valid." Said ghother teac%er,‘ﬁlt's the positive stroke’ aspect of

I

it, you Eggv, that other peopleaehink you 'have something worthwhile



to contribute.” ,

As pointed putkearlier,'there were other teachers who did not *°

value this category of Self-Esteem. Comments made by these teachers

include, "The way I'm perceived by others would not influence whether
or not I participated on che committee' I would only do it 1if I
chought I would learn something new" and "I don't think it's impor-

tant. I wouldn't do it to get recognition or anything from my co-
L)
‘workers."

These findibgsfsuggest that while some teachers have a greatér
. / o .

. " s

need to increase, their self-esteem, others feel that their self~
' B! I : t

esteem needs areicurrently being satisfied.

El g !

LA ; .

Reldtive Imporfance of the Inditators of Self-Esteem

As shown in Table 6, the teachers thought they would derive

. .

feelings of self-esteem pf@pafily if "&ou have been cﬁosen'for cur-
'Qiculum committee work because of your expértise in different areas."
‘When these teacﬁers were asked th they thought this Wa§ so lmportant,
their responsesnindicated thét being‘chosen for their expertise pro-
vvfded them with a sense.of pefsonal satisféctioﬁ and worth. Cpﬁments
‘made by these teachers include; "It would make me feel good to know
that others thought I had expertise to offer and "1t would make me

feel good to be recognized for being good at something." ’ T .

k]

_ It is worth noting that teachers are generally chosen for

-

curriculum wbrk by people in positions of authority such as their

Earr
\ ey

50
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o
principals and administrators from their. school district office.
‘In our educational system, tea;hers‘are at the bottom éf the hier-‘
archy. In fact, one tg;cher was referfing to this indicator when = .
she said, "I'd jusg\feel that if the principal or someone from
central office had c}me to me and said 'w; know that you're an
._expert.abouu\xhia{(/and 1 think it's quite an honor‘fhgt you'd h;§é
+ that kind of expertise.” This would suggest th#t it 1s the source
of recognition-that makes a difference to teachers.
This conclusion was supported by a teacher who was not ;;fraCCedv
by this indicator. AcFording to this teacﬁer, it would make a
‘difference to receive_recognition from people she termed‘as the
"higher—;ps" and not from classrbpm teachers. For this teacher,
‘it Qas ghe>sodrce of recognition that was important.
| It is evidéht—ftom the discussion of these indicators that
many of thevteache;sbthgﬁght théy would denive feelings of se1f~"
esteem from being recognized by peoﬁle higLer in the educational
hierarghy. For tﬁese teachers, it is the source qf ?bcognition,that

is important. At the same time, other teachers were not at all

interested in participating in curriculup(déveiopment'for the purpose

of receiving r;cognition from others. k /

\

pE—

The Cétegorz of'Orgagizational Climate

As shown in Table 3, the teachers considered the category of

Organizational Climate reasonably important. They gave it as much . <

importance as that of Self-Esteem.  Part 1 of this section explains

3

52 -
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3

why this category was 1mportaot'to the teachers. Part II examines .
more closely how organizational climate factors.influence teacher

participation in curriculum development. L %W‘ | Lk

Why Organizational Climate Was Important to the 'Teachers

. -
4 v

*

PR
oA -

The teachers were attracted to this category primarily because
! . . v . ’ ¢ '
it is important to them to work in 4 non-threatening atmosphere, -

i.e., one in which they can trust the people with whom they work

oy

The teachers also indicated that it is important to feel relaxed .

P

and at ease with their colleagues and to know that they have supoort

)
»

from their immediate ‘supervisors. .

" One teacher said, for example, "It makes my job leee stressful

Y

when I know I have support from others." This teacher wasnreferring

to both teachers and administrators.‘- _ oo g o
. A M \-‘:»;v ”’k...'

Therefore, it is important to teachers. to work in a school o

- da

colleagues 1s on-going and pervasive.

v Relative Importance of the Indicators of Organit

LS

N
1

'As illustrated on»Table;ﬂ, the teachers coosidered

aspects of Organizational Climate more 1mportant than ot%;r
.

section deals with .why the teachers valued some organizag}%?p
vy

TR

LR

mate factors more than others.

-




. - ) - . sieaol
€1 | 8¢ 6t £l - . : A T L
’ * — "92337WmWOD ok
S S, 6 G 3o Yiom uSu ‘Butiizoddps mﬁﬂ.ﬂm&ocaua inok umnu 1333 sow )
. - . . “a e JI\
. - ) *y3Im diom 03 Asead v:m eseald aae 053 oamoua Buoue v
B 4 1 9 1 axe :o.ﬁ asneoaq wwc._”um.ms mwuuuasou 03 w:.“om Ko(lua nox ‘g
) ] v A T . — ] *1ooyds,. Inofl uF S13Yydea3l 3yl YITA
. ‘Tz | v1 | € © .9933TUWOD onu Jo jaom a3yl Butieys 21qe3103WOD Auou :or *Z
S ) : .ummp qUTYI hw:u Aem 3yj ug #uos
z L o1 8 11843 m:\wuna 03 9333TWWOD 3Y3 sa8eanoous 33TII0 TBAIIUDD °1,
T iz | = - F T ] 23PWIT) [RUOTIEBZTURZIQ :D A10333®)
: : ‘g0 |8 o =] ER- . N
e |08 |o -] .
o om | 0. ot .
-~ o € ~ o Il . A
(ad [a =2 [ad T . R .
® po|p o .
3 5 e |°3 3 . : A -
tiad (a4 Lo S [ad -

.Mﬁwanomu>mo B:a:uwuu:u uT uatledroflaeg uwﬁumwy,mu:mnﬂwcH nwwLB S103de4d 923BUT[).[EBUOFIBZTUBRIIQ

) . . AT
: L J

v




" 1interact with Ehe teachers T am working with " It was stated in

oo
‘ Chaptet II that a healthy, open climate is characterized by good

¢

Y . t . . - [ R g
s ¢ . . ‘ , ' ' ' - .

,"a . . ) . . v ‘.' N RSN ,‘ X " e .
) R o o e /
<

The indicator "You feel comfortable squing the work of the
committee with the teachers in your school" was most important to}
¢ .

the éeachers.‘ One teachek said, for example, "I would like to feel_

Y

at ease when’spéaking about the curriculum worR I am doing." Said
+ 4

'another teacher,‘"I like to feel that T can, shafe my ideas and
oL ' S

. e © J
W

s
~
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-interpersonal'relationg among co-workers and.group cohesiveness andy, o

- bed

F
. that this 1eads to increased job satisfaction. This may explain

why it is sb 1mportant for these teachers to feel at ease around

“

o v.

the teachers in their schools. ; . - S w

‘#i . This table also shows that many teachers felt strongly a out

A : . v

‘J_’receiving support from central office and their school administrators/

2,
——

A

These teachers valued highly the rewards of "Central office encour—,
"' ! //‘
ag%s the cOmmittee to pursue their work in the way they think best
N /

._and "You feel that' %ur 'pr'incipal is supporting the work of /y/our

R . s K- ’ , R : . //’

committee

. i

‘Accérding to these teachers,: support is essential in order ;

%

. for a project to be successful. One teacher was referring to central

b

»
o office support when she said "If you don t have support from head

5 office you're done for‘hecause they wouldn t 1et you go out and.

N

—)

experiment with new ideas’gnd go to conferences and a11 sorts of

N

t ingg and they:M@uldn t support the §ctivities in your school that

~

are happenang as a result of the committee.' So, you wouldh t get

P’very,farglﬁv The other eachers who valued this t?ffrd so highly
}

. .felt generally the same asxthis‘teacher. ‘ e s

C 1 : A . )
' AT , o d v



" AnotRer teacher was referring to administrative support when

3

she said,' "If you don't have support from your princ‘a‘#_wnothing

gets done! ' This response is consistent with t f ) pwje by the
other teachiers who felt that this support-was so‘important.

It is interesting to point out that the majority of these : .
teachers have participated in curriculum development committees
Perhaps support fromjcentral office and‘school'administrators

becomes more important to teachers after they have been involved in

“a curriculum development project.

7“%Tab1e 7 also shows that a number of teachers did not feel that
.- the indicator "You enjoy going to commid&ee meetings because you are
' among people who are, pleasant and easy to work with" was important.

_It is worth noting that none of these teachers had participated in-

g

awcurriculum development committee. In fact, all of the teachers ¥
'~ who have participated in;a curriculumicommittee felt that«this‘reward
was important._ One teacher}was7refe ring to this reward when he

- said, "That's certainly a fantastic side effect., It's always nice
o N o ' ' . : . ‘ . /I . i i ] f
g&0 meet newpeoplé!"™ It is interesting to point out that the teachers

in‘Youngfs study (L985)$had all part icipated in curriculum‘development

committees and many of them felt somewhat the same as this teacher.

[

Perhaps, aftér working on a curriculum committee, teachers recognize\
?

i
!

that it does make - a difference if the people are pleasant and easy

to work with ’ : - s

'

o It appears‘from the discussion'of these‘indicators that the

¥
teachers who haVe participated in curriculumedevelopment place more
L : -/ USRI .

- P B - " . N LN g
/ e Lo L : . ‘ * s ¥
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"watit to be able to put

" profession, I'd do it!!" .' ' IR _ ' o -

e
. . \
. i ' w
2 ! ..
2 | . . of ‘
i
.

value on qrganizational climate factors than those wyho have not been
) : ' & . N
involved in curriculum committees. .,H?
... .
v s 4
The Category of Cateer Orientation
.-

As shown in Table 3, the teachers did not value highly the

. categof;lof Caretr Orign:étion.-‘Part I of ‘this sectionoexplaiﬁs why

this category was important and not'important to the teachers. - Part

IT examines in détail\hdﬁ Career Orientation factors influence

teacher participation in curriculum development.

Y

B

W527Career Orientation Was Importart

or NotImgortahtto the Teachers ",»

- B ‘ "‘--, )
" While some teachergxée;e Jery attracted to the"category of
. ) - R N ? .

T A ) ; ‘ : B , _ s
Career Orientation, the majority of the teachers did not value this
category highly. = -~ R )

A -

The -teachers who. were :attracted to_this‘c€$‘gory were inter-

~

: . - YT o . S
-“ested in Curticulum‘wg;kvfor the purpose'of moving up in Ehé”educa-

C e

ftigﬁél*hiefarchy. One teacher commented, for»eiémple, "If &ou’wahtjb

D

to get ahéad}‘thé better 6ff it is to do curriculum work beéauSe'you

. lot. of things down on your resdﬁe." . Said

. another teacher, "I am career oriented and-1f 1 thought‘thét pa}tié-'

ipagion'in curriculum work would help me édvénce'in the teaching ’

The teachers who did ‘not value this category,weré not interestea_

57



'others are satistied with thelir status as teachers.

equate career advancement with kﬁowing the right people. Comments

Ereward Mou. have increased your contacts with people at higher levelsﬂ

 some more work with the 'highereups';ﬁ?

i

| “ . S e ‘ :
in career advancement. Comments made by these teachers include,

"The classroom position is my most desirable" and fIt's using cur-

riculum work as a vehicle to get ahead~and:1'm not .interested in

- »

that!"

. . L N
¥ N . . P .

These findings suggest that while some teachers perceive

curriculum work as a means to. advance 1n thé teaching profession,

Relative‘lmportance of the Indicators of Career Orientation

.
b

As shgyn in Table 8; the teachers valued:mast highly the‘indi-,
cator "As your name becomes known for the committee work you have

‘done, you may ‘have the opportunity to do more curriculum work in an

area of your‘choice. ‘ When these teachers were asked why they thought

this’possihility-was sofimportant, their responses'indicatedlthat they

¥

‘made by thﬁse teachers include, "It's important ‘for people to know

who you are if you want to ad‘ancewithintheladder and "If you want

to get ahead it s important to know the rightqpeople and it also .

helps t0'know how the system works-—who supports who and who.doesn gL

)

one o . T
It is worth noting that another teacher was referring to the — .
v

<4

-of the educational hierarchy” when 9he_§4£@?§§°“ might_be able to do-

Sme %EBearch'and:what not,. .
That would be important for your own development and it could also

‘

‘be related to changing positions or jobs." ¥ - ;f I r”'jj3;5

-
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o - ‘ IV : o C ; Co L4
There were other teachers who were interested in the indicator

"Your mork on the curriculum committee has enabled you to move into
a,more desirable teaching position. When asked why this possibility
was 80 important, one teacher. responded, "You should always keep that
in the back ofﬂyour mind so that you don t end up in a rut' By
.meeting other people, you might end up changing jobs, finding some-
thing more challenging. Both of these teachers' comments again sug- f
' gest that.career adyancement is related to knowingfthe right people.‘l
i There'mere many othér teachers; however,‘who mere_not interested
in moving up in the educational hierarchy As shown in the‘table;
ht,the teachers were least attracted by the idea that "The curriculum
‘Jv.l}committee work you have done has increaSedAyour chances of being
offered a'principalship‘or?a consultant position.! Examples of com-
ments héaé'by teachers who did not‘feel.thatjthis indicator‘was’impor—,
tant include,‘"l'm not interested in alprincipalship;, The work I do
in the field as a teacher would be much more’important,ﬁ ”PérSonally
I'm ot interested in teaching.for what I can get out of it. So,‘i
_ wouldn'thcareiabout being offered,a principalship or for:getting' .
ahead" and "I anxhappy to bea classroom'teacher!" TR
Theségkeachera"comments‘indicate that they enjoy tegghipg'and
are, therefore, contené to remain classroom:teachers. ., H

. ¥ i . a

The Category of Extrinsic.Rewards ' ‘ -

-~

o
+
.

As pointed out in the;description of Table 3, the teachers

were least attracted to the category of Extrinsic Rewards. The first
o ) R o '




»

teachers felt eb@obtaining ext\rinsic rewards for'participating

)

K4

" part of this section deals with why this category was ‘not important

to\the teachers. The second pert"of this gsection examines how the
» i ,

Y

in curriculum dev@lopment committees.

. K
”~ s

!

Why Extrinsic Rewards Were Not Important to the Teachers

{
s

The teachers did not value the category of Extrinsic Rewards

primarily because they do not feel that it is necessary to be

fcompensated for serving on a curriculum develOpment committee.

M

According to these .teachers, curriculum work is part of their
responsibility as teachers. Comments made by these teachers include,
"Curriculum work is part ‘'of the greater whole' of the job" and "That's

the recognition agein.' That's not the'important part, it's what I

'cnn_give to the thing rather than what I can’'get from it." Another

teacher was referring to this tategory when he said, "The overall

: . , . » ‘
gist of these things is that they tend to be advantageous to the

teachers themselves. While I mhy enjoy some ofgthe benefits, I don't

personally think thar it’' s a ‘good reason to get involvgd in a curric—'

" . o3
ulum committee.

@
' kR

) It is evident from the%g teachers cbmments that they‘feel\
%’r

that participation in curriculum develop"ent is something which
teachers become *nvolved in because of a sense of professional

commitment to the te%ching profie;.oo ratheg:, than because of the an

rewards which might result frow

. U:'
ir involvement.
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’

-‘Relative tIﬁ)por!:a\'i;::e.'of the, Indic!.rs of Extrinsic Rewards

As illustrated in Table 9, none of the four indicators of

this category were important to the teachers. Therefore, each

-

reward will be discussed individually to show the different view-

. ,f~ ‘\” s ' B .
points of “gadhers. ' S
bﬁh‘&) o e

The teachers were least attfﬂgted to the reward of "A news-

' “

letter dejcribing the'project and listing the names of the teachers

invoIVéd'wiil be sent home to parents." It s evident from these

‘teachers' comments that they were not interested in participating

' LW .
in curriculum development to,ihpress parents. Comments made by .
: ’ ) ) ' ‘:<{‘"“ /‘ . ‘
these teachers inqludé, "I don't feel parents need that kind of

reinforcement," "I get enohgh'recognition from parents!" and "I don't

‘think I'm doing it to impress parents, I'm doing it to get ahead

~

.. and increase my knowledge." Still another teacher was referring to

‘this reward ﬁhen'she‘said,-”l think the progréss a child is doing
. . ) . -

should be sent home to parepts, not a newsletter to influence par-

g8 a teacher!"

. .ore
ents about what you're doing
One tgacher, however, iesﬁonded quite diffgrently than the
others. She was not interested in receiving recognition from par-

ents. However, she did feel that recognition from others was impor-

tant. Th?{comment made by ;his teacher was, "y Quppose ﬁhat because

the people whom I'd l1ike to have some recogqgﬁion from are the

teachers and other professionalé." For this teacher it was the source

" of recbgniqion thathmadg'the difference. It Qas alsO‘poin8qd

A
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, 4 \ *
out in‘the‘diecussion of Self-Esteem that the source of recognition '

‘ 4
s

WQ‘ i.mportant to teechers. o

This table aLso shows that the teachers did not value highly

:

the reward of "You ;ill ‘Tecelve extra pay for the curriculum
committee work you do. Some of theseuteachers felt that the entra
thoney was not necessary‘and‘thht it waﬁgnot a valid reason for
becoming involveq in curriculum developnent. According to these
teachers, peooie;gho&id only become involveo becauee they want to
do the work; csmﬁéﬁae made‘by these teachers include,v"That'sf
almost insulting because it! s a type of professional commitment.
‘)u do. work on committees to help and enhance Lprricula as a
’ professional responsibiligy ot a ‘commitment to the teaching field )
“ ﬁIt s personal to.me and the extra pay you'd get is minimal ' Iffind
" that insultingthat I-wouldn t do it unless someone paid me some
minimal amount beyond my salary!!,” "That s doing it for whgt you
can get out of it and I'm mot in‘1t for that" and "You can t pay
_ for the rewards you'd feel from doing the work."
| Other teachers thought the extra meney would be nice, but
’that‘it-was not a good enough_réason for becoming involved. ‘One
1teacher said, "Sure the extra pay wonld be great! We all love and
cou;d use extra money! But, it wouldn t be a good reason for getting
involved." 4 _ v . B .
ns shown in the table, the teachers were also not attracted .
to the réward of ﬁYonr nane_will appear. on the materials you<heiped )

develop." <These teachers did not feel that it made a difference

whether or not their names were on the document. When asked why
3 , - .



Q

" this reward was not important, the teachers said, "That's not an

important reason for becoming involved. It's the process that's
important to me," "Whethe} my name would be put up in lights or
not is not important to mel! It's what the curriculum devglopment /-
gets from all of the teachers that's important” andﬂ"I;”;:)IS'into
the area of using curriculgm,wotk as a vehiclé for promotingfyour—
gself itherms qf bureaucracy and that's not my goal. My goél is
to have input!!" o ‘. -

The table ;lso shows that the teachers were not attracted fo
the reward of "You will be ;eléased from your classroom duties for
committée meetings." These teachers se;med’to have a genuine

concern for their students. They felt fhatfbéing released from

their class on a regular basis Qas detrimental to their students.

Comments made by these teachers include, "I find that I have diffi-

culty lgaviné plans for a ;ugstituté'teacher and"1 worry about my
kids when I'm gone" and "We can't afford to be taken from our class-
rooms begause:of the effects it has on the children." | ’
/Other teachers did not value this same'reward‘becausg they
enjoy teaching and being with their students. One teacher said,
for example, "I'm the type of teacher ‘who fights to be with my kids
all the time!"™ Another teacher commented, "I think that's the pits
because m; classroom isriﬁﬁoftaﬁt to me! I don'z like to be released
from myvclass because 1 enjoy teaching!" |
It appears from tﬁé discusgsion of these‘four rewards that

despité what the related literature stated about providir& teachers:

.0

with these types of rewards for participating in curriculum work,

‘they are not:very important to teachers. , o

65



‘ - Otlier interestiq&f?indiqgg
This section presents otger'intefesting findings which arose -
froﬁ the study. Part one of this section presents the teachers'
reSponsés to the additional duestions which they were asked about
the indicatogs. The second part deals with the inconqiq:gncies in‘
"the teacheré"respbnses. Part tgree discusses tﬁq xeacﬁeés"
miqihterpretations of indicators.

= P

. Additional Questions About the Indicators-

As stated in Chapter III, once the teachers had explained why
they were attracted by the indicators they placed in:the "Most

Important” category, the researcher asked the teachers to respond
/',

! to three questions. The questions, qhe teachers' responses to these
\ ‘- '

1

, - ,
questions and the frequency of each response are included in Tables
10 and 1l1. Comments made by teachers are included either when they
feprésent a unique point of view or when they are typical of teachers'

responses.

Question #1 ' .

These‘are the éhings‘that you would like to achieve from

working on a curriculum committee. Do you think . you would achiéve

' them?

A

It is interesting to point out that only. two Of the twenty-

three teachers said that they would not achiéve‘them. The.reasons



el

that these two teachers gave when they were asked why they Qo;fd

i

_not achieve them include "I don't know who they pick to help write . \\#F
curricylum. It must be a select group of teachers because you donag‘ N '
‘ ' — YN -
hear about it too much or not too many‘peopie are asked to do 1it. o “%\

I think it's wholyou know. For example, a teacher on our staff was

. i '

asked to help do some Qriﬁing for Edmonton Public and her husband v

1s a principal. So;;nacurally she 1s going to get asked because it

. .

is hierarchy of who you know." ' ‘ ' n
: ' »

Said the other teacher "Right now the way our system is- set -~

0

up, it's too strongly {Afluenced by the ministerial leveif then to"
fhe board, from the bbard down to the teachers. .We do have a few
teacher representatives sittihg on th; committee, But, I don't know
how thét teacher gets there for ope thing ard 4f her idéas fefiect
éverybody else's idea;. So, when they get together to develop‘
curriculum 1if what she hés to‘pfesenF is é'represéptation of all

the other teachers, I think that would be fine.. But.;o.one‘even
asked me to sit doén and design questibqs and then presen{ it. 1
don't even know where they get th@se people from." Theéé two

teachers seemed to feel that they would not achieve what they.wantei

because they probably would not be asked to serve on the committee. -

v o

dilt;on #2 : ‘ .

-~

A 4

Would ypu’rather”achieve these things throuéh-éome means

-other ghan a curriculum committee?

'S
4



#

‘a Eurricuinm committee would be the best means: One teacher felt

e ' o A \
#  As illustrated on Table”&Q, twelve tgactifirs said "no", that
N M N r L e 5. A . ‘ N

that it would be the 3’piest means to achieve what she wanted‘and,

L ¥
- two teachera were\uncertain. : , -

O .
As illustrated on Table 10. there’were other teachers who )
-preferred to- achievé‘these things through some’ ‘other means. Ac~
corddng to these teathers, they could work as_a co-ordinator-

facilitator for a school district, serve on a professional devel-:

»

' opment committee, team teach, among others. ..

PRy

i

13

. . ~N :
It is worth noting that two teachers preferred to give their

A\ %

ideas about ﬁurricplg to curriculum specialists. Another teaeher

o
felt’ that teachera cod&d provide input by filling out some form of
ek

1

. ngueptionnaire:*;Ail three of these teacher§,seemedwto feel that

.
.

L o : e
'ourricp#Um,qnﬁmittees involve(a lot of time, which 18 wvery hard for

& t
teachers tq gLve up.

. v !

vy - s \ N R .

0 B - ¥ :

. ,:f Bt is interesting to point ou& however, that a11 three of

these eeacherd did ﬁot value being released from their classroom

f ,‘%

dufiee fﬁrﬁcommittee meetings.‘-It wgé .stated earlier in this chap~-

i L K ! s
er'tha% % number of teacherg felt that being released from their

classrqomshop a regular basis has*negative effects on their students.

LokoEy .
L . ; . ]
; .

SRR

e \““, PO "‘tu -2 | )
, Question-#3 v Lo e , »
' -

b
ows ) e 0

st L

~'1s’there an§ other reason that you would participate in curric-

2

o : 4 . o -
o . ’ !
P . .

"ulum development that’is not included on these cerds?

!
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- Twenty teachers said that therecwere no other reasons.” The R
€ . ot o
reasons given byrthe three teachers who responded "yes" to this o

ﬂestion are cpntained in Table "11.
YOIt is interesting to point out that one of these teachers

x

felt that the neydb of the students in her school district are not

being met because her students are a minority group. Therefore,"

r

rshe would participate in a curriculum committee in order to satisfy

the needs of the students she teaches. .

Another teacher felt very strongly about a particular subject

.
*.area. According to this teacher, most teachers neglect to teach

elementary science. ;herefore, she would become involved to improVe

" the science curriculum so that other’ teachers mgéht implement it on

!

a more regular basis. N

i .

It is worth nofing that the third teacher said that she wouldfﬁ

participate in curriculum development if she coqu be assured that
.‘ o '

there was some means to evaluate thq work the committee had done. , v
.m . 1 . B . o g
ordiﬁg t° th’Yhers c':urriculum 'commit‘tees are often"'a waste . I

of time. It is in eresting to point out" that one of the teachers

who preferred to give her ideas to a curriculum specialist arso felt
that time is not spent productively at committee meetings. -;,
. ) x Y e
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‘Rewards, for erSple, in the "Not Important" céteiory and the other

"“ndicator in the "Important category
4

ﬁstood the word "challenge because ‘both- teachers appeared to be.

j to the way they-placed t%§§other‘three indicatora from_tSPt_category.

‘ o g w . ‘ 73

lncon@iatencies in Teachers' Responses.

l

o

If the researcher noticed an inconsistency in the teachers'

placement of cards, the teachers'were asked to explain the incon- o

siStency.' S I . .
s As pointed out in chapter III, an inconsistency would occnr;

& o

when ‘a teacher plaCed three of'the four.indicators of Extrinsic

A
. -

"

‘,a‘. ' P
'"‘ pre w,s a tot51 of nine 1ndicators placed inconsistently by
the tWenty-threeuteaChers'ﬁgfefmiewed Six inconsistencies were

from the category of Profession‘% Development,,three Were from <ﬂﬁ? "
Extrinsic Rewards. o ‘,'.“ o ﬁ o . ' o )
Lo 3, - ( ‘

~

<«

: f Two teachers, for exag;ﬁe placed three;ff tho four indicators ;

* \ A

of Professional Develdpment in the "Most Importans"vcat gory«ghd .5 o
e e

the fourth ohe appeared in the "Not Important" category-

t
] T . L'

This fourth indicator was "Interaction at meetings allows D T

com%?ttee members to discuss and challenge each others’ ideas." & . .- %

. U—- S . N . .» . s ., )
, qpen the’teachers were asked why this inchatgr wasﬁnot important, )

their responses included YYou do. not go there to bdcker and chal- R e

N

lenge each other" Lnd "It would ndt Tnterest me to panticipate to

challenge other people s ideas. : Perpaps thes"teachers misunder~

very attracted to the category of Professional Development according :

-

.). i .

e o - , ' o R @

T T S
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‘1
Another indicator placed ‘inconsistently by two t*e&chers within

.;

the same category was '\WOrking .on the curriculum committee makes you

-feel rejuvenated abo%t teaching and anxious to try/ou/ the ideas .you '
gained with your students. v 5 ‘ y //
When one of these teachers wa as'ked' to e;tplain why ‘she was

\ =~

not attracted by this indicator (when she was attracted by other
#

& *

. _p‘ wrﬁ,ch'was p‘laced inconsistently by two teachers was "Working

\".."

on the Curriculum committee is. enabling ‘you to make a contribution

.8

to the teaching profession outside of the classt M Both of these
teachers placed th{other three indicato;s of ‘the 11"rofessional
.!.W‘;,.:t LR ¢

Development category in "Most Important" and‘this particular {ndi-

cator in "Somewhat Important ..
. . o

}t is i!%resqing to point out that when the teachers were

Y .’- L
' asked to. explain this inconsistency both the teaehers felt that
4

' teachers should@'e more concerned with changing things within their

¥

classroom to ephance the learning environment for their own students.
e

L ' . N S
As. mentioned elrlier two cards were placed.,inconsistently in

¢ 3

. the categorx of Extriﬁtc' Rewards by- threef teacheta. ‘ One of the

0\

}adicators was’ "Your name will appear on the material‘s you helpea

“ ¥
N N
w - -

]
N
. .



P

?

i

i book, and it s -a mice feeling to see your name in t, you. know, that

I had done something. So, it s the usitive stroke aspect of it.

‘ ‘ on
. .\

DR ' - ' o ‘“““AQ
develop." @lthough one teacher placed three of’ the four caﬁpa from ; '*i

Extrinsic Rewards ‘dn the "Not Important" category, he placed this

R " Ve R

N
indicator in ‘the "Important ‘category. . s
“’ 1 . * ' “"', nty

When asked to explain this inconsistency he replied "That s‘ R

,
. E . S M'
i A .

important from a personal standpoint. It lodks nice to open up -am.' Lo

¢ - . '

It is worth noting t,hat anc’!ther teacher 'placed this same

* vjwindicator ine the "Most Important" categbry and whm%_e was asked’ “

» whyﬁ he valued this card so highly he said "I f‘ ‘Mh

'-other three. indicators of Extrinsic Rewards in the "Not l’:mportaﬁ?t" :

< {f I put in

th‘g‘ ork and the initiative then I deserve S0 "ortoffcredi,t .for

. v X v
what I veé done'and that may have a renown:d ef ‘et:t ‘%ecause someone . '
may :call you and ask you to work on‘another ;ommittee. . ' ‘4,
| _ Alth0ugh in the latter case the- teacher had not placed R
indicator inconsistently, it is intet‘estirrg to- point ou& tha’*{h oo
of these" teachers ‘have participated in curriculum development
# £ - ,

committees. Perhaps after having beén involved in developing a
'curriculum it becomes more} important for those involved to have. ; ’ |
their names iqside the document. - | g L

Another inconsistency arose with .the dndicator "You will be b

K ¥ & 0 w

: released from )rgui’ classroom duties forscommitte‘e meetings. ' Two

[ -

’téachers placed this indicator dn the "Important" category and the -

When .asked to explain this inconsistency one teacher said np,

3t e x"

think. as you vell knov, that we' are all working a full day anyway, o

FR N v ! - P

p .
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sand- to have 30 home andfth'pn'rush somewhere to do som"ething extra,

o 1f YOu"re no ing to be rewarded in some way, to e it 1sn't wo&rth

V.

it. My time is important tool“ Said the other tead\g\ "It’ ‘does ;
WG,; i
" : become very important because if you re expected to work el.l dey and.
' then go to meetings at’ night*.\ and you .are-very tired and you may |
¥ ) . Lot ot e .
. - | i
. 1ikely have a fanﬁly L « " A

'te‘achers have not participated in a curriculum o
) @

However, they

qu' 37 "\ ﬂ‘étrict or “at the provincial level.

]

“- A 4 IR ot oy "y
$ R A S S S
- , . ) N
! . : ] : 3 P 2
- v ¢ . : PR . . .
. . : .
[ 0 } :
e L il . ' . o

er ha'd° pilot-tested the indicators on,

five elementiry t, flers before conducting the interviews, Jthe a o

possibility of teachers misinterpreting indicators still existed

.' ' , rAfter transcribing tw tﬂapes and analyzfng the ‘data, the |
e reseavrcher realized ‘that this problem did 1n fact arise. Howe_ve\r,:
. out og the twenty-three times that the cards wele placed there werev
}.','-v . . . only five occurrances of misinterpreted indic'a ors. s a
. ‘All of th ‘misinterpreted indicators were laced in the. "Not \

,v,s . ' . k ‘ v
o ) \

Important" cate ory. These ,indicatbrs came from two categories, .

. -
. ' Self-Estee?and Participation in Decision-—Making._




M.

- ‘ Rz

-~
' ass'i;s't‘ancle with curricula" and, "Other clas'&éi-oop.\teachers have High
regard for the curricula you helped develop." The misinterpretation
]
% . . 41'

~ occurred once for each of these indicators by the same teachekt.
¥ After listening to the entire interview a second time the researcher

con"clud.edthat the teacher interpreted the indicators.as something

"~ other than —gsteem. o ‘ “ . .

Al Ay

'@w"ﬁorlsing .om the curriculum committee gives -

bt

“ﬁ . you the oppo%lty to decide how a subject should be taught was :
’ ‘ e N 3 e
e misinterpret%;gm teachers. One teacher considered this indi- '

. P, “ . ) . . . :
‘ cator to. be\,{th important whereas tRe .other teacher felt that .
LIS 3 ‘\_-:,)4'_. g

‘1t was not k\,&«
L -/

When thé teathdrs we‘»"

ked to explain why these cards werg L

4 'r ’, !

valﬂ# d, maeh: less the other.three from this category, ‘their
& 0 hpr .

.« ‘ggg@anwg'ré "I really belidvk teacher

) ‘.-"uge‘yleq%g %‘n r"" ‘be’ effective ou tell ‘them t;o'changta.'w It's )

. not right! W¢mc§hebs have ‘thelr own styles tha‘t's what is best
: R : ;
for them!" and "1 doﬁ\t think the. subject is determit‘teq by% _
e

Have their own teaching

7 -

riculum.v Th& trax\snitter is the teacher.

\

After listeni,ng to the tbtality of the interviews it was -« '

1 evident that' these teachers did in fact desire to participate in’

. -.C ‘\r '_iculum decision-making.' At the same time these teachers,did \‘
net want to force their idéas and values on other teachers. Perhapsl ]
¢ o . N ‘

this_ 18 because these teachers do.not appreciate other teachars

2
.
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‘forci'hg‘ their i‘deas‘and values on them.‘ In eddition. out of :he T N

four indicators of Participation in Decision-Making both of thesc

teachere placed the other three indicators in more valued categoties: . .
| The cther mieinterpretéd indicator from thie cetegory was

"Workig on the?ctrricui;g,ccmmittee gives you the oppottunity to

decide on Tﬁh.curficularrmaterials to be used in your school." [t L

- c . - “ od
is interesting'to point out that the teacher ¥ho misinlefpreted this

‘indicator felt bjfically the same way as the last two teachers did
When asked why e was ‘not attracted by this indicator, for example.
his response was "I don t thiuk I have the right to be telling .other | \
teachers what they should be doing. During the interview this

teacher also expressed a deqire to ‘have input into curriculum
decision—making These teachers seemed to disapprove of. making

W e

decisions for other teachers. °

. o e . . _ ¢
N , o




CHAPTER V - o e
gt

0,

'CONCLUSHE®NS, RECOMMENDATIONS AND IMPLICATIONS
[} ' g T

This chapter is didﬁded into four sections. The first section
is a summary of the research problem and the method which was used
\

to explore the problem. The\conclusions which were drawn from the

Astudy findings are presented 1%_the second section. The" third

.fourth section presents implications for further study.

sectidh %ontains recommonda‘lons for . curriculum develqpment. The‘

o . SR . .

¢

Summary of the Research Problem and
% .
Y ) thé Research Methodolqu -
. i Ce . - . a.% ’? o

1

As stated in“Chapter I.‘there is evidence that. teacher parti-

Ve
-

cipation in curriculum development is of value to the development
4

proces!\and to teachers One section of the review of related 1iter—

Wiy /

" ature presented the advantagks of teacher participdtion ih curricul

" teachers' motivations for becoming involved. *

C . ‘ .
& : . R {
. , .
i .
.
.

3development. T

-

development, The other section dealt with the variab)Yes which ar
' . . )
™

© related to teachers’ ‘wiliingness to become,lnvolved,in curriculum

PO
nte

T

4.
, T et

Although the research states that_it‘is desirable for teachers

hed - N

© .to participate in curriculun development, few studies have'explored

> N i . i
: 3
I

- Qi
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It was the purpose of thia ‘study to dedermine which variablee
teachers value most highly ad well as thpir reasons for valuing them
so highly. Therefore, the study addresged the following.research

-

questions:

1. What factors influence teachers' wiliingnees to
participate in curriculum‘development? \\

2. Why do these factors make a difference to teachers?

3

In order to pursue this _problem, the researcher drew from the
1iterature six categories of factors which may influence teachers
willingness to participate in curriculum deve10pment The researcher

]
then wrote brief statements (called ind cators) which reflect the

'meaning implied by each category. re were four indicators for

9. -

each of the six categories. These indieators were the measuring

instrument for this study

“ v

The study sample consisted of twenty—three fulldtime classroom

o T
teachers who taught at the elementary level in the s hool year 1984-

1985. The study sample is described in detai in Chapter ﬂtr. " The
resear: her arranged to meet and interview each teacher individually.
A tape ecorder was used for the interviews.v Each teacher “read the
twenty-four indicators and sorted them into four categories most "

1
important, important, symewhat important and not important

-

.1' ;.

The researcher asked each teacher questions in order to deter-¢¢

mine his/her reasons for valuing,aad not valuing ﬁertain indicators.,
1\).__, .J

As setted in Chapfers III and IV, the researcher asked probing

B ]

80"3f
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qucltidnl 1n order to elicit other information from the teachere. R \

e - Ao .
&

Bach intervicw leated approximately twenty minutee.

The tesearcher recorded and’ later totaled the number of indi=" e

cators placed in each of the four categoriee. The taped interviews
were tranecribed and the teachers responses were uged to determite -

their reaaone for valuing and not valuing indicators. v

/

As pointed out in Chapter I, the information gained from this
1 _atudy ie important from both’ a theoretical and practical perspective.

‘gThe Sindinga further‘ouretheoretical knowledge about ‘teacher partic-

. . : ‘ 2 . -

- ipation in decieion-making. This information can be applied to

% organization theory becauec teachers are members of an organization
- N -~ ‘

The findinge *ﬁe also valuable because tﬂey contribute to a- practical
N understandinggﬁf teachere motivations for becoming involved in |
curriculum deveiopment This information is of value to people
working.directly wfth claaaroom teachers because 1t will enable them
-« . . .

tdﬂorgini:e‘curriCUIhm development activities which are attractive f O

»

‘to teachers.

' “v : . Conclusions to the Research Questions o,

E=8

. N

The conclueiona related to the two research questions pé\sented
- in ChaPter I are contained in thie section. g | ;\' P
chpre gilké;gg;aslgo Pat?g%? 4

N _" o & ?

™
w
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:_Quegfion 2: Why do these factors make 4 differenc

Ve

. “ ‘ = ,“~,' o ‘\“ {k{, .
Professional Devnlopment and Participntion 1n beciaion—Mnking

were the major factota which inf‘uonce teac&:gg!vzflxingnoao to

) participate in cux&iculum dev%lo ment

'“"tional Climate factors were of secondary 1mportance to\the teachers.'

Career Orientation and Extrinsic Rewards were leastfsh ued by the

:eachets. o st

v
b ‘ /
’

[P

/¢

to\tedcjerST

" Professional Development - : - ’ |

‘“6Zarticipatingyin curriculum development‘was important/ to the-

- teachers because'they believed that through cuiriculum work ;hey

would 3aiu,knowledge about_teaching)and educatiou and that.this

knowledge would lead to more effective teaching.

. The teachers in this study 1ndicated that, professional growth

‘resulted from interaction with other‘ptofessionals.= These teachers

felt that they gained‘ideas»from thie interacciog«and_Chat Ehis»mad

them feel rejuvenated about teaching )

he teaching professioh'Outside of their classrooms.,/ﬁccording to

¢ )

these teachers, curriculum development work 1s part of their respon-

sibility. In addition, ‘some of thene teachers acquired‘pers nal

v,

satisfaction when they feel that they ake deVeloping professionally
o : )

[ —

Participation in Decision—!skimg o

.

ating 1u currtculun deyeloyment vas ' lnportﬁﬁt to the

neachero becausc fhoy vunted to have s0TEe opportunittcl €0 exprool
i ) . ' s e

-~ - ¥ . 1

Self- Jioem and Organiza- ,

©




1

gheir‘opinions about issues that directly affect théir work. The

., a

teachers'were leasAinterested‘in.learning how:the‘decisionemuking
. .. 4:. . " I
process is);ffected. Perhaps these teachers do not realize that

they must know how the decision—making process 1s effected in order
. _ -
to provide the. . ipput effectively . g .

. .
, + In addition, all. of 'the teachers who misinterpreted indﬁfators

of Participation in Decision—Making did so’ because, although they

wanted to have input, they did not feel they had the right to .be,

telling other teachers what to do and how to teach “This is due to

the fact that these teachers do not appreciate other teachers telling

-

them how to implement curricula in tDeir classrooms.
These teachers further indicatedgthat they should be partic-
ipating in curriculum development because they know what works best

in classrooms. According to these teachers, involvement in curriculum

development leads to increased job satisfaction which results in more

»

effective teaching.

Self*Esteem . j ‘ - lff ' o . S
| Some of thé"teachers‘thought they would derive feelings of
Agelf-esteem from‘serving on\curriculumidevelopment‘committeee§pro-
S o o~ . : . . . ‘ i .
‘_vided‘they“yere chosen for: the committee by~peop1e higher in‘the ®
. Z

P .
'.educational hierarchy The teaohers ‘felt that their experfise is = _

~recognized vwhen they are selected for the committee by these people.

The: source of recognition may have been important because of the

LY

'teachers «low,positiqn in the educational hierarchy.

' 4
: 3
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tHéir self-esteem because thesze needs are curr

\ +

~ -
- i
a
*
.
-

1

Other’ teachers Yeported ‘that they do-not

®

o

\\
Organizational Climate

e

Teachers are most comfortable workingiin a school wityﬂa healthy,

going and pervasive.

open climate in which positive interaction among staff memiil¥s is on-

stressful when®

\
the teachers in their school

increases the success of a project.

‘(
The’teachers who had served on currioulum committees also felt.

4

In addition, many teachers believed that administrative support

in a curriculum developme

)

. B /4}
'Career Orientation

;
ey feel at ease among their co—workers.

also like to feel that\they can share ‘the work of’ the committee with

~.

For these teachers, feeling relaxed
0‘ . .
and at ease in~their work placefincreases job satﬂsfaction.

]

1

"The majority of - these teachers
had participated in curriculum development cgmmitt’es,

3

/

‘
7

aCOmmittee.

B}

@

Participating in curricufum development for the purpose of ad—

vancing in the teaching profession was not important to many of the

A:,

e
tly being satisfied.

¢

. ‘ o S
The ‘teachers indicated that their work is less

';-,ﬂ / 84\

e /
ave a need to increase ff‘)

v

i
. //
i
¢

|
<

i

/

5.
They would ‘

-

4 ’

//

.or . /
that it made a difference if the people on the committee are pleasant
and easy to work with '

This suggests_that organizational climate

e
. » '
factors become more important to teachers after they have been involved

K3

Y

«

teachers because they were/tontent to remain as classroom teachers. ‘

In fact, many of the teachers in ‘this study could not justify partic-
/

ipating in curriculum development in order to ‘move up within the
hierarchy '



commlttee for.the'purpose of-obtaining‘extrinsic rewards was a.valid .

_these'teacherﬁ would not participate .in curticulum development to
N . T N

‘teaching and being with their students, being released from their .

_claSSroom duties for committee meétings was not important.

: . L . , : \

S

A ‘ ’. ‘. ' ’
‘However, career.pridnted teachers equated\career advancement

wlth knowing the right people. These teachers believed that~1n'order ‘

noy } " ' —

to advance in the teactiing profession, they must know and belinvolued oy

.

. ) ‘\ . o - ’ f .
. in projects with people in;posltions of authority. They would, 3

Py o

-.therefore, par;icibate in curriculum work’lf,it might lead to advancel_m

B "1

‘ ment. This was supported further when the - teachers were asked addi-

3 \*

tional questions about the indicators and they claimed that ‘one must
. :, L : ,
know the.right people tp even be asked to serve on‘a curriculum s
‘. . - - " . ' ' . ' , . '
committee. - ' e o

e
-

‘Extrinsic Rewards. . . o
B . & . : o o .
The teachers did not believe that serving on a. curriculum

e . . . -

“\

P
¢

reason. for becoming involved. Many of the"teachers felt that curric-

ulum‘dork wasjbart-of‘their responsibllity as teachers. Consequently,

~—— : [ N

impréss‘br rlceive récognition frOm parents. Extra pay was not

i

considered by these teachers as a valid reason for becoming invplved

inncurriculum work either. In addition, because these teachers enjoyed

T

However, there;was orie extrinsic reward which was valued by

t o\teachers:v “Your name Qill .appear on the m@terials you helped '
8

\K

develon\ This reward was placed inconsistently by one of the

teachers (i e, he valued highly that indicator and not any of the. 1

1

‘,others from its’ category) Both of these teachers had participated

-
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- in curnicﬁium devélopment committ es. This suggests that certain

a

types of extrineic rewards become more important to teachers after

s,

<y T~

they have served on curriculum coymittees, For example, afty having

~ developed a curriculum document, th teachers may want to have their

3

to serve on curriuclum committees. -

' names identified with that particular document. ST

i
.

t%"‘ ‘
Recommendations for Curriculum Development--
A\ y ' .
: . | : AR
The-findings from this study have implieations\for curriculum
— ‘ oot
c0mmittees“in particular. Therefore, in this section the researcher

4 ¢

‘e
-

is presenting reoommendations for curriculum development committees.

H .
~ O '

'Recommendation #1: Curriculum development should operate at thel

S

school district level.

Two’findingslfrom this study support.this recommendation,

First, the teachers felt that theyrwouldlacquire'feelings of  setf-

esteem from being recognized b§ people in.positions of authority such

as administrators from their school district offices. People in . -

-—

positions of authority ﬁill-most 1ike1y be'involved in the,curriculumf

committee at the district level‘ Therefore, by operating at this .

a .

level, these teachers would receivew ecognitiop from such people.

. ok

Second, thesd teachers als “z“

RN

be heightened if they were chosen Tor pdrticipation in a curriculum .

committee by people hfgher in the educational hierarchy.\‘Therefore,‘
rather than having teachers volunteer %Pr curriuclum' development

work, administrators from school district offices could’ask teachers

N
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ARecommendation #2: The curriculum committee should consist of S

ay
87

4
i

administrators frOm school district offices as. well as teachers.
|

"'The teacﬁprs in this stpdy equated career advancement with L

_ knowing the right peoplei,wfherefore» at least one member of the

» A

‘ committee could be frdm their school district office., Another pos-

sibility would be to invite people in positions of authorit§'to- 'Ld

attend committee meetings on a reguYar basis. + These people might

. \ k ‘ *
"provide in-servigzs for the- committEe or be involved inoassisging .

small group work in which the committee is engaged. Consequently,

- PO

" teachers would meet people higher»in the educational hierarchy

'through curriculum development work and at the same.time not feel

. B , [ - ) “
uncomfortable or threatened by theit presence, S

Recommendation #3: Teachers should in{tially he involved in

2

devéloping instructional materials. | v . '

-
I3

The teachers in this study felt that because they spend the

majority’ of their time in classrooms working with students, they .

"

“

have practical expertise'to dﬁFer the~development proéess; ‘The

teachers also objected‘to curricula vhich are developed entirely by

-

. people who have»not'been in a classroom for several years. There-

fore, when serving on curriculum committees, teachers coulﬁ.be’ .

involved in creating practical materials for themselves and other _

°

-teachersfto implement in their classrooms. These materials might

i - ’
o .
—

include resource packages to complement existing units. The teachers

.

might design whoIe group activitiesmas well as individual and paired : 0

activities for_students to do in their spare time.



»

’ ‘\ |
4 . .
The teachers might also plan strategies and activities for

integrating units from one subject area ‘into all subject areas.

Activities for a Health uni on Nuttition, for exemple, could be

" planned for integration with cﬁxﬁte. Lahguage Arts, Social Studie

i ]

. Art, Music, Math and French. ) f L ;»“'

Y ' M "
Onte the teachers fave been involved in the development of 2

s/

3

',practicalbmaterials, the work of the committee could bécome more w,'

theoreticsk. This>wou1d be consistent with thelidea of a hierarchy

of teacher needs. Consequently, the teachers would scquire a sens
. . Fds
of. professional growth through participation in curriculum de“l-—
. .. - S
opment committees. . Y 0 :
- o FRI ‘

_Recommendation #4: Teadﬁers "should havpfﬁ‘merous opportunities to

' provide input at commij\be meetiggg. }f

‘ _decision-making.‘ These teachers were primarily concerned with hav

‘ience frustration ‘when they have no cont ol over: curriculum decisi

which are made.

v S

opportunities to voice their‘opinions;.nThis could be accomplished

(

thrqugh small group wonk at committee meetings. For example, the

e

\

ing

ons .

. Therefore, the curriculum ‘committee m}ghf‘beggisanized in a :
. ) Q : N : o
way which would ensure that all members of the commiltee have numerous

' .
committee could be divided into sub-groups -and each group be given

a task. Later, each group would. have the opportunitxltodpresentbt

88

"
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. group might make the pteqentation 05 the

-~ ) . ¢ o
‘without changing their status as teachers.

89
work they had done. Although only one or two téqchere from eaLh

oie group, ee;h teacher

has opportunities to, voice ﬁIs‘or het op

group. Lo C \
¢ \

' ‘There must also be Opportunities

fons while in the ehaller

N
- . -

t

~whole group interaction
because teachers thought they would acquire feelihgs of self- esteem
when they are recognized«for their exp rtise. This-interaction ;

would give them an opportunity to speak to the whole group abOut

-

areas about whi@h they feél they are knowledgeable S

‘
+

. - ‘ '
. Recommendation #5: Teachers should be able to participate in curric-

ulum committees without disruptingfthe continuity of their class or °

« " /

-

A number of teachers in this study did not want®to be released ‘

Y

N ) - ! " v
from their classrooms for curriculum work on a regular basis because

they feel that it has negative effects on' their students. Iﬁ addi-.
a ‘ o /

" tion, many of the teachers indigated that ‘they are content _to .remain

as classroom teachers. Therefore, to’inyoloe teachers’ in curriculum,
work witbout releasing them from their class and without changing

their" positions as teachers would require seconding teachers from -
}
their classrooms for a period of time. This period of time could be

Tour months (e g., September to December) or six months (e.g., January

to June). This would depend on the amount of time those in charge

of organizing the committee estimated that the curriculum work would -
involve. Another possibility would be to ask teachers to serve on curric-

e ’

ulum committees during'the summer monthe and pay them‘a daily honoraxium.'

-—
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This Qould enable teachers who want to phrticipate in curric-

LY

ulum development to do Jg without Qbrrying about leaving‘their classes‘"
on a.regular basis. It would aiso éilow teachers to re@ain.glassrobm

» - R B )
" teachers, but at the same time to do some interesting curriculum
N ’ ' - ' ” ’ - / )

' |

development work. _
- = I | ,

e \{ ATOR .
‘Recommendation #6: Teacﬁﬁv;)should be acknowledged for the curric-

ulum commicfée work they do. )

W,

Although the teachers claimed that they'wouLd not participatv-'ﬁ.ﬁ
. ' P ) ° * X B . [} . .
in curriculum development for the purpose of obtaining.extrinsic

reWhrds, a number of teachers said that these types of rewards would

v

be nice. Thereforé, rather than eliminating extrinsic rewafds\alto-
| . o

gether, the names of the teachers who served on the committee could __,
. /

I .
be listed in the staffs bulletin . which is sent to al} schools in its

district. Or, if the committee developed a guide book or a document’
of any kind, the teachers' names could be included inside. -Although

the teachers would not -be expecting these rewards, it would be a |
meénslof ackndwledging the work they had'doée on the curriculum L J '
N ' 1Y ] ‘i . . . ‘ \'

committee. . o . ‘ o

.
’

Summary of the Recommendations

”,

]

These recommendations are weryt;ealistié considering the o 1
findings of this stﬁdy. However, they do not take into account .the ,E>

[}

funds which are involved in seconding teachérs nor the fact that . ¢

teachers may not want to do, curriculum development work during their

summer break.



©

'In addition, in order to implement these recommendaxious, the

+

time-line allowed for éhe committee work would have to be extended

0
S

Imp11Cations'for Further Studx

This section presents implications for further etudv.‘ There
are two major implications, bptﬁ‘iifyhich are discussed below.

¥

B 4 ¢

Implicatiom #l: Another research method could be used to exCend the

data . .This study identified the rewarde the teachers said they
wanted to acquire from serving on curriculum development committees.
However, it might be.worth being involved with teachers while they
“are participating in a curriculum committee. It would be interesting

to find out if they actually do value the indicators which they

‘thought th&y would and_if their valuee change during this process.

- Therefore, an ethnographic study could be conducted with a small

‘ N
number of teachers. - Co .

Imylication #2: Other gtou‘ of teachers may value d,iffere(t indi;

cators than the teachers ig this study This information would
PoiD]
enable the people responsible for setting up curriculum committees

\

 to set them up according to the indicators the teachers‘value. ¢

Therefore, for purposes of comparison, thieastudyvcould be replicated

with the following grogps of teachers.



A l‘,n) The findings from this study cannot be genexalizéd to teachers at
N . \ :

hi

thc’iccondlry.IQVQi} g}ncc‘fﬁc brganizacioﬁ of a secondéfy school 1s

.

difforcnt from that of an\clcmcntary school. it would be worth con- °

ducting this study with secondary teachers. Would they bejattracted

by different indicators thanﬁglementary teachers? ,

\"Tﬁ\\

had)somcwhat different feelings tpwardsncéftain‘indicatofs thnh th;

\

te hers who had not par;icipatedkin curriculum dévélopmént‘ Tﬁe,

. vajued organizational climate factors guch as administratiir pupport,

-

b) \The teachers in this study who have served on’currigulum comatjttees

92

committee meetings more than the teachers who had not served ‘on curric- . '

ulum committees. Therefore, ﬁﬁis study~éould_be conducted with an

equal number of feacﬁe:s who have gnd have not participated in curric-

~

A ]

ulum de?elopment.
. 1

é) %eachers could be éompared on the basié of their tpacﬁing'exber—
”ﬁ;nce‘ The gtudy sample could coﬁsi;t:of one.gioup of teachers who.
haveiééveral years teaching’expefience and anothep group of teachers
whé.héve fewer years ieaching experiénce.- It is pdésibie, for example,

* that younger teachers are more in;erésted in growing professionally
théﬁ oldeé téaéhers. Yoﬁngér teachers may‘feel that becauée théy
-have—not taught for a long time, they still have many things to learn
about tegching and the teaching profession.

- . ‘ ‘ '\
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-

d)f Teachers might go ‘through diffarent stages in their life cycle

‘apd':hid could affect-the iﬂdiéatoiiwiﬁiynéilﬁp. It 1s poesible, for

i%hmpli; that a teacher with-a family would value the extrinsic reward,

\\. . . ) ’ B
of receiving extra pay for the curriculum work. . Therefore, it would

be worth compa

*
y .
i . . +
lies. : . x
. a . ' :

ring teachers who are single with those who ggvo fami-

Tﬁese suggestions for further reseﬁrch ate.hdrch pursuing |
Vv - ‘ ! T

4

"because they would increase our knowledge about teacher participation

in curriculum development. ke
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APPENDIX. A -

- Indicator Cards Used in'This‘Stuuy}

Self—esteem‘

1»'

-2

Career Orientation’

You ‘are perceived by the‘teaChers in yeur school- as beﬂﬁ; very

resourceful and they go to you when they require assistance
. B : - : i .
with curricula. - S \

Other peopie on the curriculumfcommittee:think.you'have good

ideas and they display interest when you speak.:

Other classroqm teachérg\have high regardifon the'curricula you
4 . - . +a you

N

N

~_*

' helped‘develon. » N | ' SRR

S

You. have been chosen for committee\gork because of your exper-

tise in different areas. o \\\\\\

&]

—r . o

ERY

‘1.

2.

&

Your work on the curriculum committee has enabled you to move'\\\\

—

into a more desirable teaching'positipn. q ‘ i‘. , <

.3

As your name becomes known for the committee work you have

1

',done,'you may haVe‘the onportunity to‘do_more cﬁtticuiun work

3.

in an area of your choice.
inarn ‘ ,

3
-

You hadve increased your ‘contacts with people at higher levels

-of the educational hierarchy.

Thecurriculumcommitt\e\york you have done has increased your‘\
chances of being offered a principalship ora consultant position. -

N . R . ‘o '

\‘ 100 N ‘ . ‘ »
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Organizational Climate

o

1. pentral‘office,eﬁcourages the committee to pursue: their work —

in the'way they think beét:-’#x
2. You feel comf&rtable sha;ing the work of the cufricﬁlum com@Lttee
with'che teachérs in your 3choo%.' e | A ‘ .

3. You enjoy going to tﬁe qommittee meetings- because you are ahong

.

peopie who are pleasant and easy to work with.

4, Yoﬁ feel that your principal isisupporting the work of you: 

1

committee, * * c.

A

Professional D#velopment _ : '
, ‘ = .

A : . : .
l. Interaction at meetings allows committee members to discuss and

4 -

challenée each others' ideas. ' o

2. Work#ng on the curriculum committee makes you feel rejuvenated
qbdht teaching and ‘anxious to try out the ideés you gained with
-, ' ‘ 0
your students. | . !
. :

3. Working on the cufricul&m committee is enabling you to make a

contributibw-to the teaching professipn.outside.of the class-|

o

room. s

4. You are increasing your knowledge about subjéct matter, teaching -

K}

’

.and education because of working on the curriculum committee.

*y

Participation in Decisioﬁ;ﬂéking ; ' ’ : u

© . Working on the curriculum committee gives you the opportunity to

1

"~ decide ho; a subjeét should be taught. ° L
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to voice!your dpinions about the curricula used ift classrooms.

4.  By working on the curriculuﬁ committee.you)can satisfy ybur
curiosity about how curriculum decisions Jre made.

+ * : . ' [and
S .

Extrinsic Rewards o e ~

[l

*

l. Awnewsletter describiné the pfoject and-listing the names of

the teachers involved will be sent home to parentg:

2. ‘You will be released from your classroom duties for committee . &

. . "
meetings. , : \

. E4
d%_ Your name will appear on the materials you helped develop.

4. You will receive extfa pay‘forithe curriculum committee work

N —
~

you do.' .

L4
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! .
. .
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APPENDIX B

\
#

' Questionnaire Used to Locate the Study Sample

e

Name . '

‘ Telephone Numbers U of A ‘ Home y

l. Were you a full-time classroom teacher in the school
year(1984-85? " Yes ‘ No -

—————— e———

2. If "yes":

"a) Were yéu teaching at the elementary ievel?

Yes No

.b) Where were you teaching?
| Province

School District

103



)

N
APPENDIX C

Questionnaire Used to Collect
Information About the Study Sample

Name

Telephone Numbers U of A - " Home
Sex Male Female
Year of Teaching Experience ’

Years of Teacher Edudacion

Have you ever worked on a curriculum development

X

committee?  Yes ' No

If "yes" what was the nature of the committee work?

104
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