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Abstract

-ar ehavear in relation to teen sexuality and relationships is complicated
by me . . «~hakagical, and social factors. There is considerable merit in acting
on a commuiiy . vel. nvolving stakeholders meaningfully in a developmental process.
and ass+<*ing them (o increase their capacity to address their own problems. Bruckron's
Jow=- . 15 snst ~c community's ventures in sexuality education (SE). community
deweiopmen ((D:. and action research. The researcher worked with communitv members
ané sotess=onals. studying the improvement in SE and capacity for self-sustaining
devetmp~ - +Aile contributing to it, over a period of three years. Attention was given to
developing a system of "peer instruction” and support for teens and parents, program
evalustion and monitoring. professional development for teachers, and a stakeholders'
network. These and other forces and factors in development are described and evaluated.

Due to the efforts of everyone involved, the number and quality of SE instructors
and programs had greatly increased. Formal and informal instructors conveyed clearer,
more accurate messages with respect to concepts of healthy relationships. contraceptives,
postponing sexual intimacy, peer support, responsible decision making. eic.. Programs
became more leamner-centered, and reinforced key elements (self-esteem, critical thinking,
family communication, esc.). There were more knowledgeabie and helpful parents,
professionals and peers. Sources of support and information for parents, and their
confidence and acceptance of programs, increased.

Over the three years, leaders increased in number and effectiveness. They became
more knowledgeabie in SE, sensitive 10 personal and organizational agendas and
assumptions, collaborative in their relationships with one another, willing to resolve
conflict, able 1o identify and involve stakeholders. esc. The community's organizational
capacities developed in the areas of planning, coordinating action, monitoring, imegrating
services to address "at-risk" issues, securing financial support, and influencing regional
policy and action.

Considerations for SE policy and practice are presented, strasegies for CD are
evaluated, and topics for further research and development are recommended. Research
strasegies (living documents, joumalling, critical friends, etc.) are discussed and evalumed
in detail. Many suggestions are offered for others who would pursue action / pasticipatory

/ esapowerment / community development reseasch.
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Coming Together

Bruckton's Journey: An Overview

Over the past decade, mnhui“lﬁlqmgxdnyhlm
drumatically. In Bruckion, as throughout North America, parents, educak
Mﬂmﬁnﬂhpﬁdﬂwmwmmmgn
pregaancy, sexually transmitied diseuses, exploitative relation sexunl abus
l.-ulom”&ltp-vemd’mﬂemumﬂ but there is
alsv a concern that individuals have the opportunity © grow in their uadersianding of
sexuality 20 that they might know themesiv thﬁr-dm-iindi-lﬁy
relationships with others. In response 10 these concerns  numervws programs have boen
wﬂMHMﬂnm
many physical, mﬂmrm ﬁgmﬂ#nmm

»aﬁhm“ﬁhﬂ“mmﬂn-m



manner on a community level. To achieve self-sustaining community action requires that
the various individuals and groups with a stake in sexuality education become meaningfully
inw;:lved in a developmental process, and increase their capacity to address their own

Bruckion's Journey is a story of one community's ventures in sexuality education,
community development, and research. The community is made up of those people who
live within the geographic ares defined by the school boundaries and/or those who are
associated with Bruckton's schools, social agencies and organizations. 1 worked with
community organizations, leaders, professionals, teens, and parents over a three-year
period as a "facilitator," both studying and contributing to improvement in sexuality
education and community capacities for self-sustaining development. Although 1 acted as
Mimllriﬂimhmrlwmmmﬂymfamdﬁs:"fxiﬁﬁ" We
have worked together in a mutualistic way to improve our understandings, practices and
Mﬁmmnmwmmmmmmmu
mmﬂﬁmﬁ:hmmmhmmaﬂﬁmhmm

The references to a "joumney" and the images and metaphors assocised with travel,
Mmﬂlmmmmgxnnmmmﬂmﬂn
language which developed among us over time and helped to shape our perspectives on our
This overview provides an introduction 10 the study and this record of it. It begins
with descriptions of the purpose of the study and the significance that it migit have, and
mm-mmuumm-ﬂummm

The Purpose of the Study

it of sexuality education and comemunit
10 the development process. 'ﬁeqx&

1 insended 10 study the developm
mimhm-vne:
1. What were the historical, culiural, and organizational contexts in which development
occurred?




3. Who are the stakeholders in sexuality education in Bruckton, and what are their
interests? What changes occurred in the way in which stakeholders were involved and
what effects did these changes have on approaches to sexuality education in the
community?

4. What changes occurred in sexuality education approaches (programs, curricula and
their rationales, processes, roles of those involved. instructional techniques, intergroup
communication and organization, etc.)?

S. What changes occurred in the community, particularly in the capacity of its people to
foster development in the future?

6. What challenges and opportunities emerged because the project involved both studying
and contributing to the improvement of understandings. practices and situations”

1 gathered, analyzed, and presented data to assist the people of Bruckion in their
Jjoumey toward improving understandings, practices and situations relating 10 sexuality
education and community dynamics. We endeavored 10 bridge the gap between theory and
practice, applying the knowledge gained and seeking further insight. Further details about
the rationale behind this approach are discussed in Chapters I1 and Il1.

.............. Y 2 SO

The Significance of the Study

1 believe this work has significance for the people of Bruckion, others working
mumn:much/qumuammmimhnm
community. At the local level, the study has directly contributed 10 the improves
mmmmm-mwmmmﬂm
relationships, health, and issues affected teens "at risk.” According 10 pasticipants in
community's capecity 10 foster its own future development, while contributing positively 10
the growth and well-being of individuals.

On a broader scale, Bruckion’s Jowrney adds 10 our understanding of how a
community's approaches 10 sexuality education and other complex social issues migit
evolve over time. Major forces, factors, and processes -- both planned and wnplanned --
s they examine the roles of schools and community agencies, plan inter-agency
collaborative action, and design approaches.




In the academic dimension, this project appears 10 be unique in that it examines the
development of sexuality education using concepts associsted with the process of
community development and methodology of action research. Integrating concepts from
the related but separate fields of community development, community education,

Finally. my comments on the experience of studying educational systems while directly
contributing to their improvement may be useful to others who undertake similar research.

A Guide to Bruckton's Journey

lkkhwimmﬂ:hﬁm%nmmpﬁim
in the study, to practitioners in the field, and to the formal academic comm
fMpwmwpmmnmﬂuMdhmmmmuimh
umnﬂlybcaewcﬁauofpiu:uhm

(Chapeens |, nmm)mu-nmm:gmmmmmj velo
project. Chapter I, Coming Together, nbesnmmﬁwﬂmmﬂym
issues and information on the community of Bruckton, N
MMMMWdHﬁWMImmﬁmu
peopie and sexuality education in Bruckton in the fall of 1989,

The story of development is then suspended in order 10 address some of the
academic considerations in Chapeers Il and 111 lnclw ter 11, 1 have noted the connections
Myevelomlul:t;,,f — ’ﬁhmmmm

Chapeer 111, The Design of the Stndy, includes a description of the principles and
framework for analysis which guided the project, as well as methods that were used t0
academic aspects of the study discuseed in Chapeers 11 and 111 migin wish 10 continue their
reading with Chapeer IV.

hbmmﬂﬁmmwnWIMhmm
we made as we sought 00 improve owr practices, understandings
uhmMapﬂd‘mﬂﬂ !qnhkewﬁudﬁ*




significant forces, factors, and processes. Factors influencing the researcher / facilitator are
also noted in each chapter. Monthly chronologies of the activities and developments
occurring in four categories -- school, community, facilitator, and externa! -- are included
in the Appendix (1.3, 4.2, 5.4, 6.2, 7.2).

Chapter IV, Ir's COOL to Know, continues with the story from where it left off at
the end of Chapter 1. During our first year of working together, several leaders and
organizations came together to initiste a program for teens and their parents called "1t's
COOL to Know Your Way in a Relationship" (COOL). The evaluation process occurring
in conjunction with it was my Master's degree research (Krupa, 1990). It was designed to
be responsive to the concems of stakeholders and illuminate issues for their examination.
Stakeholder representatives were involved at major decision points: setting research
mwmmﬂnhQﬂzmney instruments, identifying implications of the
findings, and generating recommendations. As a result, the program design and delivery
were improved, a sense of purpose and direction for development of sexuality education in
hmnmiwmmmﬂgmmky-ﬂlmmmﬁmmw

c:wv BRIDGES and Better Connections, is a summary of the major

pVe nts which occurred during the second year of our work together. Upon

wmﬂnmammmmm, presentiatives invited me o0
continue 10 study and contribute 10 the development of school and community programs.
Through preliminary interviews with stakeholder representatives in the fall of 1990, we
Soon after, | began 10 work with the teachers, parents, teens, agencies and organizations 10
coordinate and improve approaches 10 sexuality education. and 10 devciop leadership and
organizational capacities within the community. Among other initiatives, we devoted
atiention 10 helping stakeholdes mwﬁlmm assisting teachers in their

professional development, and developing a seam of adukt and teen leaders or “peer
instructons.” ﬁmﬁmnmmgﬁiﬁﬁﬁ-w inur

(MBGESNML“M.&“ mmmmm
with Bruckton. This was a time of adaptation, consolidation and deepening of the

m“ﬁlﬂm We#ﬂnmm“-ﬁ




year, | gradually removed myself from the role of facilitator, and others assumed greater
leadership roles and control of the ongoing processes.

Chapter VII, The Journey Continues, is about the dynamics occurring in the
months afier | officially completed my work in Bruckton. The capacities for self-sustaining
development became evident through important community action to address teen issues in
a broader context, particularly with relation to self-esteem, school continuation, and "at
risk" behaviors. Also included in this chapter is a depiction of how approaches to sexuality
education have changed in Bruckton, from the perspectives of teens and parents.

The third and final section, Chapters VIII, IX, and X, is a discussion of concepts
relating to the three central themes in this study: sexuality education, comm:unity
development, and appropriate research. Chapter VII1, Sexmality Education, begins with a
summary of changes in the capacity for instruction and suggestions for further research and
development in Bruckion. Considerations for policy and practice emerging from the study
are discussed and suggestions for further research in the field of sexuality education are
presented.

Community development dynamics are the focus in Chapeer IX. I discuss the
growth in capacities for seif-sustaining development as they relate 10 leadership and
organizations, as well as the major strategies used to further the development process.
Within this discussion, | offer suggestions for those who might consider using such
strategies in other settings. The chapeer concludes with a description of several possibilities
for further research and development.

Chapeer X, Apprapriase Research, contains a summary of my reflections on the
general approach and specific straegies employed in the study. Those considering similar
kinds of projects might find the discussion of straegies for overcoming research challenges
00 be useful.

Regarding the Graphic Organizer

My intent was 10 create a visual aid that might help readers understand where they
were in the writien work and how that related 10 the whole study. Elemeonts of this graphic
accompany each chapter’s title. The graphic is also presented in Chapeer 111 10 help the
reader contextualize community and reseerch events.

While acting as an organiace, the graphic was intended 10 have interpretive value
and convey some important ideas sbowt Bruckion's journey. The metaphor of joumeying
was applied 10 this intent and the general idea of a road resulled. The separate but selated
paths of the facilitsor and the fields of sexuality education (SE) and community



Review of the literature (II), impmvemem afdeﬂm (il!) and retum lmhe ﬁeldsotSE
(VII) and CD (IX) occurred throughout the study, albeit in varying intensities. In a similar
way, the design of the study influenced and was responsive to the forces of development.
The journey was one toward improvement so the road has a direction. The loops
represent four approximately-annual cycles of action and reflection and coordinate with the
story told in Chapters IV, V, V1. and VII. Each of these cycles resulted in improvements
in understanding, pnctices.nﬂﬂmimx ﬂgrefm iueemed appropriate mmni:

focus; from reducing wemy:mlgxudly mmimddisene u;hea!ﬂ!grmdlm
exploitative relationships, to a comprehensive approach to issues affecting teens in the
VIIL, IX, and X emerge from the joumney to reconnect with research liserature and 10 help

As a final note of explanation, varying type styles were used 10 indicate
contributions by others. Cmmﬁmﬂumvﬂmﬂwhhhmthmm-eh

italics; the single spaced segments are quotations from academic

The Issues, the Facilitator, and the Community

Several important factors in sexuality education, the community of Bruckion, and
mymwm&emhwﬁbhﬁsmﬂym In this chapeer, | have
described only those factors which appeared ficantly (0 that inicial
WMWmhymmﬂnm-ﬂm&mﬂ
dysfunction. Information on developments in Bruckion and on a provincial level was




Teen Sexuality Education Issues

Public concem about sexuality issues has increased dramatically in the past decade.
Numerous educational programs have been designed and implemented in an attempt to
reduce the incidence of negative experiences (unwanted pregnancy. expioitative
relationships, sexual abuse, and sexually transmitted diseases) and to help individuals
develop positive, healthy outlooks on sexuality. Most often, such programs have been
directed at teens and conducted in schools. A review of evaluation research (Kirby, 1989)
indicated that single-thrust programs may not be sufficient to address these concems.
Authors have concluded that in order to accommodate the complexity of these issues,
stakeholders in a community should work together to develop a comprehensive,
collaborative approach 10 sexuality education (Ajzenstat & Gentles, 19688; Alberta
Education, 1986; King et al., 1988; Kirby, 1989; Scales, 1982; Stout & Rivara, 1989).

At the same time, it must be recognized that leaming and behavior in relation to
sexuality are complicated by many personal and social factors. A substantial amount of
leaming occurs outside of a specific program and the connection between knowledge and
behavior is typically weak (Hyde, 1986; Kirby, 1989; Krupa, 1990; Oison, 1989;
Scales, 1983). Personal factors which appear 10 influence behavior include personal self-
esteem, psychological development, motivation, and perception of personal control (Cohen
& Priedman, 197S; Kirby, 1989; Olson, 1989; Strause & Farbes, 1985; Zeinik &
Kantner, 1980). The influence of family and peers also appears to be strong (Cohen &
Friedman, 1975; Miller, McCoy. Olson & Wallace, 1985; Rosenstock, 1981). Media
influences may be important but reseasch findings have been inconclusive (Greeson &
Williams, 1986; Leming, 1987; Strause & Farbes, 1985).

Meanwhile, concerns about sexuality issues and the programs they have stimulssed
have awakened the interest of parents, community organizations, and religious groups.
These groups generally want 10 have their interests recognized and frequently desise 10
contribwie t0 and influence educational processes (Gilboy, 1989; Kisby, 1989; Krups,
1990; Scaics, 1982). k appears that, in order $0 accommodate the diversity among
stakeholders and the complexity of leaming. sexuality education should be viewed from a
broader “community” perspective.
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The Facilitator's Path

Several forces and factors in my own life were instrumental in my decisions to
undertake this study and to proceed as | have. In order to describe my path accurasely |
will begin with my early life, but include only those factors which affected my perspective
significantly with regard to this research. The significance of some of the points will

From an early age, | recall having a strong sense of fasily and community stability,
and a desire to contribute and to make a difference. | was raised by devoted parents in a
fairly traditional family situation, in a small town a few kilometres from Bruckion. My
parents, brother, and others in the community modelled positive relationship skills for me,
helping me to build my capacity and sensitivity in this area. Among other things, my
mother was a teacher, an active church volunteer, and a cub scout leader. She 100k a break
from her career until 1 was ten years old, devoting much of her time 1o the growth and
development of her children. My father was busy with several jobs, but took time 10 spend
initimed a drop-in sports program 10 provide teens with something positive 10 do in the

1 entered my high school years with a loosely held set of what is known today as
adolescence and early adulthood, 1 tested those values -- holding them tightly at times, and
loosely or not at all at other times. As | proceeded dwough university study in the field of
qﬂmhn lmmmmmmmmmm
adult leader nent. It was during this time that I first
muwﬁﬂKmMMdmm-ﬂm
research.
mwmmﬂﬂm:ﬂhmﬂﬂ#
mwﬂmﬂ-ﬂm lﬁulﬂuﬂmmnnﬂhdhﬂh
iﬂd“. 1 was challenged and frustrated by the difficulty | encountesed in bringing
sbout improvement among people, but came 10 apprecisie the messiness and complexity
Mﬂuhﬂﬂdﬂmmnm
my Christin faith and my future wife, Mary. [ resurned 10 university (10 irain as a tsacher,




majoring in secondary science and social studies. After graduation most of my work was
with upper elementary and junior high students in a rural school. Through events that
occurred during this time, | became keenly aware of the tremendous significance of the
issues surrounding teen sexuality and family communication. My wife and | became
involved with various volunteer groups that sought 1o improve sexuality education (SE) or
that supported those facing difficult decisions as a result of an unwanted pregnancy. The
groups we worked with held quite strongly to traditional values (which, in itself, is not a
problem) but they also tended to offer somewhat simplistic solutions to the complex
sexuality-relsted problems of teens. | was eager to design and deliver a program that
would save teens from the tragedies of unwanted pregnancy, exps. itative relationships,
sexually transmitied diseases, and abortion. What | found, however, was that many
factors lay beyond my influence, and that I soon came o the limits of my knowledge and
insight. Still, I felt a great deal of hope for improving educational appro

Mnmmdu&;lhdmﬁmﬂﬂamﬁnggﬂh
developing curricula and creating student materials. This work was related 10 science and
understandings of SE issues grew through my association with these individuals. My
perspective was broadened and | was chalienged 10 test and balance my beliefs and
opinions. | began 10 understand and appreciate the merit of listening to those with diverse
views, and began 10 see how incorporating the best that each player had to offer might be a
key 0 resolving complex and problematic issues such as were present in sexuality
education.

1 enteved graduate studies with the hope of continuing 0 leamn and contribute 10 the
field of sexuality education in thet environment. 1 chose 10 work in the Department of
BEducational Administration because the administrative elements appeared 10 have 30 much
»ammhmumd-mmnmm
Mlm-yuueﬂmm.llunddmm elopments in
Bruckion. (A personal resume is included as Appendix

.‘............’.’Q‘l---i“‘iij

The Community of Bruckton

Mmuw»uadmwmm
within commuting distance of a city in Alberta. What follows is a description of the
community as | encoumered & in the fall of 1999,




General Demographics

community. It included a town with about 1500 residents and the surrounding agricultural

and rural residential area with another 2500 people. Although some adults worked on

farms, the majority were employed either in the city or in industrial work in neighboring

outside of it. Several of the residents and professionals described this situation:
hmmtha:vcryfewoﬂhasewﬁalivekre w&ﬁere Andrlmsewknm&

MMwmelmmmgsuﬂmmemﬂmmmmﬂﬂE
mmmfmmubn-ﬂﬂtfmafmmimemﬁgwmm

mmnuaWUMMﬂummmmmw
were considered 10 be of good quality. Both main-line and evangelical Christian churches
serve the community. Volunteerism in Bruckion appeared 10 be an established part of the
mmmmmmmmam
m»umm&;hmnm
communities in western Canada. mmm mmﬁmﬂlymﬂhy

Wmaﬁ)w»hu*:mmnﬂxhﬂmmm’l
much for them 10 do here. There also aren't very many places for these young
Whnﬂdﬂnm”ﬂhmﬂ““hm .Iﬁ[ihin

mmmm

Schools
Nearly all of Bruckton's school age snedents wese accommodated in thwee schools.



' chaal, In 1989, this was a designated "'community school” with a
mlllondﬁmimm It 100, was seen as a positive force for development in
Bruckton. Efforts had been made by the students, parents, and staff in the school to
approach the ideals associated with community schools (Appendix 1.2). Many | spoke
with credited it with helping to create and sustain a sense of community in Bruckton. Its
committees provided the format in which much of the inter-agency and cooperative activity
took place. The school's principal and coordinator were particularly well respectec
individuals, and played key roles in communicating with Bruckton's residents and
professionals. In regard to SE, very little formal programming occurred, aside from use of
the CARE kit on prevention of sexual abuse.

As a final noe, 1 had had a positive connection with this school eight years earfier.
1 completed a portion of my teaching practicum there (it was a K - 9 school at that time) just
ihhm-mmm“mm

hool. This school of 300 students opened ten years ago but is

:ﬂlrﬁaﬂu:"ﬂ:mm by some of the residents. It has less of a formal
linkage with agencies and organizations in the community, and is more strongly focused on
the academic aspects of education. The Health Curriculum for Orades S - 9 preacribes
formal instruction in SE (Theme $) but several factors (discussed Laser in this chapeer) Limit
the posential of this program. There had been a rapid tumover of teacher instructon in
ﬂﬂﬂ“““ﬂﬂ““ﬁm&m

butions in areas such as sexuality education,
mmwﬁmmwgn“mm Its representative
was instructing in the school and was quite popular among the students.

The High School. About 150 students travel by bus 10 a regional high school
which also serves students from six junior high schools. Sexuality is one of the themes
presenind in the Caseer and Life Management™ program (CALM). Theee is aleo a high
school peer support group which occasionally deals with issues relating 10 sexuality.

Both professionals and residents were generally proud of their progressive spirk
“ﬁmm—mhwﬂmm !uﬂly




Bruckton's Programs in a Provincial Context

During the 1960's, 70's, and early 80's. members of the health profession (mainly
public health nurses) implemented locally developed sexuality education programs in
Bruckion as in other schools in the province. These typically emphasized information on
physical maturation and were delivered to Grades S or 6 students. A broader and more
formal structure for sexuality education was provided as an optional component within the
Elementary Health curriculum in 1984. The Theme $" SE component was extended to
Junior High through the "Health and Personal Life Skills" curriculum in 1987, and to
Senior High through the "Career and Life Management" (CALM) curriculum in 1988. The
"optional” provision worked in three ways:

First, school boards could decide whether to offer the units. Second, schools could
decide whether the units were suitable for their community. Third, if the units were
could stae that they did not want their children 10 participase.

mp;?lm p 3

Reactions to the curricula from teachers and pasents in Bruckion, as elsewhere
throughout the province. ranged from very negative (0 positive. In the spring of 1988, the
school jurisdiction responded by bringing several health seachers together (0 create a
transitional set of lessons plans for seachers to use. The designers hoped that these plans
would enable teachers 10 instruct with moderate success until more adequate professional
development could be provided. This package was recognized as a good "first step.” bt it
had several conceptual problems and did not account for the teachers’ lack of comfort with
the subject and the preparation they required. One summed up the frustration in saying,
“You can't just put a recipe in front of someone and tell himvher 10 teach kids about sex.”

A variety of tensions and conflicts emerged in the first few years of the program.
The diversity of intesests and perspectives among the many individuals and groups
concemed was becoming incressingly apparent, as were the strongly held values that
framed their positions. Some perceived the formal school program as a growing threst 10
the role of parents as the primary sexuality educators. Others considesed portions of the
cwrriculum, pasticulasty those associated with contraception and options for sexual
orientation and expression, 00 be in violation of moral standards. In general, the
professionals hoped that parents would take their responsibilities for their child's sexuality
education sericusly, and communicate about sexuality in mesningful ways. Yet, in many
families and for s variety of reasons, it seemed as though that was very unlikely 10 accwr.
Several voiced their frustration in this position.
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We feel frustrated by the number of parents who simply didn't care, or didn't care
enough 10 sake time 10 communicase with their children and develop relationships
with them. Those from religious groups are especially difficult to deal with.

Many common concemns were expressed by teachers and health unit staff, and in
the research literature at the time. They shared a sense of frustration that school programs
were having, at best, a limited effect on the sexual behavior of teens and on the very
important factor of family communication. Teachers perceived that local and provincial
policy developments were placing more responsibilities on seachers to design and deliver
their own programs, yet they felt ill-prepared and uncomfortable, and found it difficult to
access professional development opportunities. Aside from those of the health unit, the
resources available and access t0 them were considered to be poor. mmmd
HealtlvSE teachers was very high. Some of the students and parents had problematic
attitudes as well. One educstor summarized this situation as follows:

Health was the kind of course that one was guite happy 10 get rid of becanse it was

Just an add-on, snimporsant thing in the kids' minds. They didn't care abom it, we

couldn't get them 10 work at it, or sake it seriously. Many parents either didn't care

abowm it, or got s0 rasied they didn's bother 10 listen. So who needs the hassle?

The media and government, meanwhile, were giving increasing atiention 0
sexuality-related issues. Of particular concem were those issues relating 10 teen pregnancy
and sexually transmitied diseases such as AIDS. In April, 1988, as part of the response to
the discussion pagper, “In Trouble: A Way Out” (Bonham et al., 1987) the Miniser of
MNWMWMMMWMHU:@
address these issues. The health units, in tum, appointed sexual health coordinators %o
assist community and school efforts to improve sexuality education. mmm
worked with Bruckion instructed classes, consulted with teachers, and counselled "high
riek” individuals.

Alhough most schools including Bruckion offered the sexuality units, they
remained optional until May, 1989. At that time, the Minister of Education required every
school in the province 10 offer “Theme S" in Grades 4-9 and in High School becauee of a
perceived need 0 respond 10 the high rate of teen pregnancy and the incressed theest of

sexually tranemitted diseases (STD).
:*u’d‘:rdhﬂv.&;. o -ﬂd hvem‘mhdﬁﬂ
and national consulting widely with Albertans on this issus, the
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School boards were permitted to offer altematives to the provincially developed program,
and parents could choose t0 have their children exempt from instruction.

In the spring of 1989, through various community channels and surveys, people in
Bruckton began to recognize the limitations of the school programs. Professionals and
mmuemddm"mﬁnmumum: our parents, teens, community folk, and
Is all identified a need to improve |approaches (o] sexuality education in our

A parent, the FCSS coordinator, and the Health Unit's sexual health coordinator
began to investigate possibilities for more effective and relevant SE programs. They felt
this might include emphasizing teen-parent communication, providing opportunities to leam

outside of the school environment, and efforts 1o involve other interests groups in the
community. They sought a program that would emphasize help to develop the knowledge,
skills, attitudes, and support system teens would require to make heakhy sexual decisions
ﬁ:lni:kbylem. mmmmwmmmmm
MAﬁEyﬂIMMMfﬂmﬂmMﬂ&
The program they eventually selected was entitled /r's COOL w0 Know Your Way in
@ Relationship . This weekend workshop was facilitated by a seam of individuals from
mum MMMQHMWHCMMLH

1. Toencouss lations ,
3. To the of

“n&m-immm ﬁ -ly
4. To eshance positive parent/teen communic




rights within interpersonal relationshi
,;leﬂcmmmgﬂmﬂm

n nﬂl)whkhﬂfmdec:glmy %}‘%ﬁ‘g m"';%‘ poeth.
As | began my Master's program, | learned about this initiative through a
newspaper article on the program. | was impressed by several features: the program was
designed to involve parents as well as teens, emphasize family communication, encourage
postponing sexual intercourse, and provide opportunities for participants to develop some
of the skills and attitudes necessary to make postponing sexual intercourse a viable option.

I contacted the agency professionals 1o get more information and was impressed by
what | heard. Our joumey together had begun. (Appendix 1.3 is a summary of
developments relating to the facilitator, the schools, the community, and extemal events.)
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A Review of

Related Literature

This review of research and professionsl litersture includes discussion of the magor
issucs associated with sexuality education snd community development as they relate (0 this
study. 1t is not an exhaustive review but shuuld provide resders with a sease of the range
of liserature, issues, and controversies. Where it was considered useful, | have included
statements 10 outline the significance of the issue O the connection with the study.

cesccccscsaces Y 1N I —
Sexuality Education
Although there is a large budy of professional and research lnersture relating W

"



recent Albertan and Canadian studies, but these should also be viewed critically because of
their generalized nature. Readers will also find that | have attempted to recognize the range

of literature to which the various interest groups ascribed. As a final note, each of the
issues and findings discussed below were given serious consideration as we proceeded

with the study in Bruckton.

Anmchdlm'ehsmkmwnmhm:ﬁmlnpgfmmy
sexuality and healthy relationships in order to come to a greater sense of common purpose.
At an even more fundamental level, terms such as "sex" and "“sexuality” have ofien been
used ambiguously or have remained undefined in written and in verbal presentations.
mmmmmmmmmmmmxm:.gmmyugm
useful ierm. Definitions similar 10 that created by the Sex Information and Education
Council of the U.S., orSlBCUS(Cmtcm IQBI)’,"””" - lhehuﬁvlew

Scanym»dnwﬂhyd im hi:hnhdldﬂmmaf
the human being that relase ’,;’hyﬁﬁrl.mwin.-ﬂh
! ity reflects our human

considerably Mmhvﬁmﬂﬂ
definer. NM(IM)Maﬂiﬂdeﬁymmm
allowed for such variation and acknowiedged the elements of esteem, respect,




A major step in moving toward a common interpretation was achieved with the
synthesis and acceptance of a statement of "Common Values and Beliefs" regarding
sexuality and relationships during Year #2 (see Chapeer V). In Bruckton the initial focus
on healthy sexuality (as avoiding physical consequences of intercourse) grew to include an
emphasis on the positive aspects of sexuality and on establishing healthy, non-exploitive
relationships.

Consequences and Costs

Many authors acknowledge the negative consequences of sexual intercourse among
young teens. Most easily quantified and most often discussed are the physical
consequences, primarily pregnancy and sexually transmitted diseases (STD). Interpretation
of the costs of teen child bearing suggested by some authors (¢.g.. Burt,1986; Brindis &
Jeremy, 1988; Gilboy. 1989; King et al., 1989) indicated an annual cost 10 Canadians in
the order of $2,000-$8,000 per mother per year, with greatly increased chances of that
individual's income remaining below the national minimum standard for many years.

The cost to society of STD resulting from sexual intercourse among young teens is
also likely extremely high. Popham (1993) described the magnitude of the devastation of
HIV/AIDS in the U. S. as follows:

If the curremt HIV could, by some miracle, be haled
D e o et s b,
Vietnam, Korea, World War 11, World War |, and the Civil War combined. In

thoee five conflicts 560,000 military lost their lives. Yet, even
coneervative estimases, all but a Wdumlmm
currently HIV-infected Americans will die because of AIDS within the next decade.

Of course, most of these people don't even know they are infecied (p. $59).
Because of the latency period of the disease, most are thougit 10 have contracted the virus
in their late teens or early adult lives.

Kk remains extremely difficult 10 estimase the human and monetary cost of STD
because of the confusion and uncertainty surrounding the number of cases, the long-term
implications, and the treatment of sexually wransmined diseases. Readers should be
cautious when making extrapolations and examine the assumptions made by authors when
cstimating costs. As an example, Genuis (1991) discussed the alarming frequency of
HPV, a vinm implicated in cervical cancer but not currently reportable. Another example of
variation can be found in discussions of the number of cases of HIV/AIDS. The
epidemiological characteristics of the disease in Canada appear 10 be different then in the
U.S. (possibly due 10 factors such as the extent of intravenous drug uee and poverty) and
has resubied in variations in the estimates of the numbers of cases ranging from 10,000 10
100,000 (based on U.S. figuses divided by 10) (Mintz, 1991). The characteristics of the



disease have been different, again, in third world countries where factors such as
because they are reported cumulatively, rather than in annual numbers as with other
communicable diseases. Mimz (1991) discussed controversies, myths, and assumptions
associated with the epidemiology of HIV/AIDS.

Regardless of the exact human and monetary costs, concem over the spread of
HIV/AIDS has been, and will likely continue to be a major reason for sexuality education in
Bruckton, as elsewhere in North America.

It is even more difficult to attach costs 1o the psychological consequences -- guilt,
depression, difficulties and exploitation in future relationships, etc. -- which may be
associmed with early intercourse. Similarly, the psychological trauma ofien associated with
sbortion and adoption is also important to acknowledge though difficult to quantify.

MMntgxuﬂmgmhcmnNyhimhutMym&
consequences appears to be a complex matter which is rooted partly, but not exclusively, in
the process of leaming about one's sexuality. This process includes growing in
knowledge, developing necessary skills and attitudes, gaining experience in making wise
decisions and, hopefully, experiencing the benefits of healthy behaviors. Authors tend
agree that leaming about one’s sexuality is highly individual and varied, occurs in both
lihnl towledge hﬂ!ﬂ:ﬂy nmhﬂﬂeeﬂmfxuﬂmﬂzmﬂdm
mmmmmmmm nm—explahﬂve

mmw-mdmmammmmuﬂe@mu
rowte by which they might be achieved was not clear as this study began. Evaluation
studies of sexuality education programs, such as those summarized by Kirby (1989)
found, with few exceptions, that the educational approaches being used over the past
mmHMhmmm Following a review
of evaluation studies of hundreds of sexuality education programs, Kisby (1989) came %




* Instruction increased knowledge in almost all programs studied.

. Scmsm:hﬂiﬂmzﬁnlmmmmm Most studies did not measure
long term impacts. Where they were measured, they had greatly diminished or
disappeared altogether.

*  When specific values were not clear goals of the program, there was very little evidence
that sex education had any impact on student values.

* Programs did not have a consistent effect on use of birth control. At best, they had a

* The majority of programs did not hasten or delay sexual activity.

Furthermore, Kirby (1989) felt that it was unrealistic to expect a school curriculum

(or any single-thrust program) to affect behavior t0 a significant degree. He suggested that

the program design assumptions need 10 be examined closely. According to Kirby, one of

ﬂ:mpuﬂemdcqfﬂuhﬂgmnﬁmﬂ:dhmlﬂhemﬁgmhﬂhd
ples . His
m-ﬂyﬁﬁlasnﬂgmdumﬂmmmmmmmy
slightly reiated t0 actual behavior (p. 601). In a recent Albertan study, the same lack of
pnnection was noted. 'ﬁ-mhmmvmmsm&mmﬂammem
mmmmmmm“mm;ig; entic
about future behavior” (Doherty-Poirier & Munro, 1991. p. 3.).

", (Iﬂ?)uﬂaﬂnvﬂmﬁrﬁhmmm; wiedge
:ﬂMMhm
Adnl‘i;?ﬁhig:mc;, mnummmmmnm

MMWmﬁhthﬁmw
sex very often, do not expect it, and do not plan for k.

N-‘ swept away by their emotions, do their "decision making skills”
zmh&t& mumi.::fmﬂhmm
mﬁﬁmuﬁﬁmﬂﬂm“mhhﬁyﬂ

not expect 10 have sex” (p. 601).



Zelnik and Kantner (1980) also investigated psychological development factors an
concluded that many teens do not exercise caution becaus mey:neielyheneveﬂ!y
cannot, or will not, become pregnant, or be otherwise negatively affected.

As this study proceeded, several teachers in Bruckton expressed similar
hypotheses. We began to consider instructional approaches which might help teens
address these issues (e.g.. making thought and discussion of abstract concepts more
concrete, creating a personal constitution of principles, making the future more concrete),

Media influences are considered to be important, but research findings have been
inconclusive (Strause & Farbes, 1985; Greeson & Williams, 1986; Leming, 1987).
Studies typically show that teenagers watching television witness thousands of scenes of
suggesied sexual intercourse, comment, and innuendo in a single year of viewing (see
Brindis and Jeremy,1988). Strause and Farbes (1985) reported that "informal sources of
sex education, providing young people with a view of sex that is not based on
responsibility or premeditated choice” (p. 256). However, cause/effect conclusions in this
area, as in most others related 10 sexuality, are extremely difficult 10 draw.

P S lity Educatons
Factors beyond the influence of school programs, such as those associsted with

in SE also found that many parents were not performing this role. King et al. (1988) in the

mmummmmm mmmu

Doherty-Poirier and Munso (1991) found that preference for information

family, school, and health professionals as follows:
mm(MDiMhmmggﬂHMm

human sexvality, HIV/AIDS, and STD from the school. The

second of information the and the second
rﬁwﬂmm mmvgmsm:’sg was health professionals
docsor / merse / clinic). (p. 2)




It is important to note that these studies focused on the direct information that is
exchanged. but much indirect communication of attitudes and values also occurs. In a
review of literature pertaining to parents, Strause and Farbes (1985) concluded that parents
had a major influence on sexual behavior.

When parents intervene directly in their children's sexuality education ¢ can exent

a very powerful influence. The most important variable in determining w or
not a female delays first intercourse or uses cc n is for parents, ﬂwchlly
the mother, to talk to the daughter . . ‘n:hmgisurmimpnﬂnmmeuf

lexuﬂle-!n and the classroom can never be any more than a supy

Mﬂhﬁﬁrmmmjmhﬁgxmmymmafmﬁr
cﬁﬂmnlmmnmmm:mhgmme.mmm:hpﬂn

nﬂedshm“hmm&nicﬁm Mmmanly.npuﬁ
principles re nended by the Minister's Commite mSexwhyEm:nhnhAm
(Clmfyetd lm)gmm'nmﬁmmmmmmum
of education their children will receive” (p. 10).
in sexuality education and suggested that schools may be able 10 assist them 10 reach their
pamthl Pegis, Gentles and de Veber (1986) recommended that schools act 10 help
Sﬂinahcmld role in hel \§ parents overcome their timidity b,
viding them w m-ﬂ ! lﬂ!ﬂynﬁdh’i;b
oach the subject with their children. Suzlupnl mm-
impact on pregnancy, abortion and sexually transmivied diseases. (p. 35)
Scales (1982) strongly encouraged professionals 10 involve parents in planning sexuality
education programs. 'Emﬁﬂyahm:ﬂymﬂ all will appreciate
being asked” (p. 32-33). mwmmmmmmmﬁ using
small community commistees, conducting a community survey, making certain that
mnmmmmmmﬂmmm-ﬂmm
mmm:mum;mmm-nm - 800288 10
full and accurate information - as & basic human right which all children should enjoy.
*Free access 10 full and accurate information on all aspects of sexuality is a basic right for
everyone, childven as well as adults.” Beyond this, Kiskendall recognized the nsed 10




support parents in their challenging role as those with the greatest opportunity and the
primary responsibility to have a positive impact on their children, He stated.
All this requires a continuing education of the parents . . . parents t0o need '‘free

access" to the suppon, help, and understanding of leaders ccmmunlty groups
who have a broad and current knowledge of sexuality. Effective help for parents is

crucial.
The factors &n:ﬁb:d lbove were ;iven serious cm:ﬂenﬂan in this lmdy tn

eét,n:nm. Amm; pﬂe;ﬂmm in the cgmmmnyi enthu:iam over an expjmd n:!e for
family suppornt agencies with regard to parents was generally high, but enthusiasm for an
expanded role for schools varied from low to high. As we continued with the study, it
became apparent that having support available 10 parents was less of a problem than parents
finding time to time to spend with their teens

Orher factors considered in the design of programs and approaches are summarized

below.

as approaches were being developed in Bruckion. Miller, McCoy, Oison and Wallace
(lﬁsnﬂl::dmﬁm-mmrmwﬁ:hmmwﬂimmmﬂm
mhmﬂiwmm mmnm&;

. Tmlivﬁwﬁﬂmhehhﬂmuﬂm Thoee living with a
) 'lﬁm,[:,;f’Iuﬂ;‘hﬂﬂﬂdﬁtﬂﬁmﬁﬂhﬂ&ﬂymh
involved in a sexual relationship. Those who describe their parents as "extremely
strict” were slightly more likely 10 be sexually involved. Those whose parents were
‘ot strict at all” were nearly twice as likely as the moderate group 10 be sexually
*  Teens who report parents as very interested in their personal achievements, including
school, sports, music, dance, etc., were twice as likely to report abstinence as those

activities.
Miller. McCoy. Otson and Wallace (1985) aleo noted sirong corvelations with
Man:mmﬂHMﬂm




* Adolescents who did not begin dating (as a solo couple) until age 16 or later generally
* Those teens who look to the future by planning post high-school education are much
more likely to report abstinence than those who have no plans.

In a Canadian study by Vamhagen, Svenson, and Godin (1989), a questionnaire
survey of 119 Grade 11 students, lmemdlﬁeﬁmmafcmlﬂﬂmfmnd Tht
four factors, in rank order, which they found to be predictive of whether males were or
were not sexually active were: concemn for STD, age. religious or moral belief, and self
esteem. For females, five factors were considered importamt predictors: religious or moral
prevention, concem for STD, and self esteem.

Atiention to affecting attitudes is often suggested in program design
recommendations. However, a study by Zabin, Hirsch, Smith & Hardy (1984) found large
discrepancies between adolescent sexual atitudes and sexual behavior. Thomion and

ambum (1987) concluded that the question of whether causality is from attitudes to
of the "Values and Choices" program, conducted in seven US cities (Donahue, 1987). The
ﬂglemmmlﬂmwﬂﬂeimﬁmmmhm mﬂmm

mmﬁﬁknmal&mhﬁﬂm jues approach to SE. "What this

Mymmhﬂyhm.hm“nmﬂywhm
srcourse, the best chance of succeeding is with a course that affirms the impontance of

hl:vﬁa. mvmm-ewmwnmmam nﬂy

(Wﬂlhl. 19!9 p.9). mm&umnhldmhiﬁ
MﬁEMGmnihm)mmwmh ml

knowledge. Sexual decision-making appeared 10 be most strongly influenced by - peer
group. Other strong influences included the willingness of the partner, the behav. - of
frionds. family relationships. and concem for STD. Rural teens were comparabie 10 whan
teens in knowledge, astisudes, and behaviors.

Pinally, in the report of a recent study involving S00 12-18 year olds in Alber,
MacMillen and Jantzie (1993) indicated a strong connection between intended behavior and




concem for STD, stating that "teens place uncompromising importance on the prevention of
STDs and AIDS" (p. 1).

Non-Sexual Reasons for Sexual Activity

In addition to knowledge. skills, attitudes, and values relating to sexuality,
adolescents ofien have non-sexual purposes for sexual behavior. It is frequently suggested
that adolescents may be in search of intimacy rather than sexual expression. Cohen and
Friedman (1975) suggested that engaging in intercourse can be a means of acquiring
approval or gaining status and acceptance in the peer group. Some adolescents may feel
hostility toward their parents and engage in sexual activity as a way of expressing
independence. Because parents feel they must enforce rules concerning sex, engaging in
sexual activity can become an especially effective way to0 rebel. Girls who find conditions
at home 10 be intolerable may wish 10 escape from that situstion by becoming pregnant.

These reasons also reiate 10 the concept which individuals develop of themselves as
a result of their personalities and interactions with their environments. An individual's self-
esteem, sense of self-efficacy (personal empowerment), construction of future "possible
seives,” and sense of locus of control are considered 10 be strong factors influencing
motivation (Bandura, 1986; Kirby, 1989; Markus and Ruvolo, 1989; Olson, 1989; Scales,

1983).

Sugsestions for Program Development

Knowiedge alone cannot be expected (0 alter adolescent behavior. Education
programs that ase combined with other approaches, such as assertivencss and decision-
making training, and role modeling may have greater potential. They may help reinforce
family values, responsible behavior, and seif-control with regard 10 sexual activity. Age-
appropriate programs thet provide young children with training 10 deal with potentially
sbusive encounters may help reduce anxieties and fears about personal sexual development
and impeove their sbility 0 avoid exploitation.

In secognition of the complexity associated with leaming about sexuality, several
authors have produced lists of recommendations and guidelines for planning sexuality
education programs. In the U. S.. the National Ressasch Council (1987) identified three
swategies they saw as being of greatest importance:

o enhance life options of disadvantaged teens (theough life planning, school performance,
employment opporunities, eic.),

o encourage the delay of initission of sexual activity (rough SE programs, assertivensss
and decision-making training. role models, media, eic.),



* encourage contraceptive use for those who are sexually active. and encourage a retum 10
less risky behavior (i.c., postponing) where possibie.
Besharov and Gardiner (1993) supported this recommendation.
The following is a condensed version of a list of considerations developed by
Scales (1983):

Recognize that sexuality is more than sex.

Sexual is a lifelong process.

Knowiedge and information about sexuality and family planning are essential.

Fauulmdnmﬂhye&nthmbei but values and behavior may

also be through informal efforts, particularly those of peers and parents.

It is important 10 become aware of and examine one's own values about sexuality.

l'n': “mmmw.nmwymmmuuamwavm

It is wrong to force someone into an unwanted sexual experience. to knowingly spread
)

Mwmm mﬂu:uolem usually unable

. ase 10 assume

and they wsaally 4o ot have.

o Each has an effect or consequence. Sexusl decisions should support the
dignity, . and worth of each individual. They should take into account medical,

and social ramifications of sexual activity. Given these ramifications,

Adocs oo s uy’mam ““m ethical, and effective sexual and

J -esteem is a key 0 .
%m

o MRuWMMdMMMMmmm
nor always the transmitters of information. Social institutions such as schools,

ceners should supplement, not supplant, them in this
n“quhnm.d:ldhemdvedh

J in sexuality education should be voluntary. It is best if children, of their
. mmm&mrdmmmrmmmmm
Programs, i i by the Mghewt wanchnce o rofessional oS cavcsion

Kisby (1989) offered other recommendations. He felt that programs should help
adolescents personalise information and asempt 10 increase feelings of vulnerability 10
consequences. They should develop assertiveness skills in saying “no” 10 all sex or
unprotected sex, and seek 10 increase motivation either 10 avoid sex or 10 use bisth control.
The perceptions of peer-group norms regarding having sex and using condoms should be
addvessed and centain valucs, such as delaying sexual activity and respect for the best
imsesests of others, should be emphasined. Peers can and should lead a variety of
classsoom and school activities, and school programs should be incorporated into a
community-wide educational program which reinforces the same ideas and valuss.

Pyofessionals in the Clty of Edmonton (Edmonton Comminiee on Toeenage
Sexuality, 1991) seleased a sepost during Year #2 which echosd many of the concems
expressed in Beuckion. The Edmonton committee identified several noods for program

dsvelopers 10 addvess.

i
il
i



dopt an ter linkages including health, social
convey sccurste and specific information 10 dispel myths around sexuality, STD,
plmy risk and of ives and prophylactics
Vﬂlrhugsmllh;nmmjuufmsmlymgmnlhy

_ B * = _ i, _ o o _ o _
-cmﬁamnvmyﬂmummmlrbb
* train professionals

e provide follow-up counselling services.

Other issues included the following:
xh?mu parents required 100 much
nﬁdmlﬂmmﬂty
-mfﬁwdm (pp. 8-9).

mmu-vmﬁm mm mgmm Hmm
sexually transmitted disease, and various forms of abuse were ofien inter-relsted. Desty
and Derry (1991) also found strong cosrelations between “st-risk” behaviors. Other
mmmmmmdmmnm

o Children tended 10 follow the example / model of their parents.

n—tﬂm
o  Teers ase extromely presentt ovisrted. The decisions they make 10 act in & cortain way
M(lﬂlmnﬁﬂhmuﬁﬁﬁﬁﬁaﬁi
making skills, 10 anslyae choices and astive &t their own ducisions if we expect
ﬁ-uﬁﬁiﬂhm
mpm“ﬂhinh-hﬂ
with health-reisted decision making in general. Croenbery
ﬂ“nnﬂﬁm




mmmrmmemmye-ymﬁmc 28 in health knowledge
mdnkiﬂs.mwhﬁmdimcuhbeﬂmchm atitudes and
extreme 10 get peopie 10 change their health-related behaviors . . . When
clmps mmhs;mmmnummnwmm"; s
revert 10 past behaviors shortly program's completion . . . Behav

 resulting from educational programs often reverts to what it was prior 10 the
program when rther reinforcement is not provided.(p. 13).

By Year #3, however, self-esieem had emerged as an area of major and continuing
interest among leaders in Bruckton. Concepts relating 1o self-esteem are highlighted
consistently in liserature relating 10 sexual decision making. developing personal and social
m-mmwmmFm(mﬂwmnEMip

mm;ﬂgrmvmmmwm-ﬂmmmmm
and els . Definitional components proposed by Branden (1992) had been
mmmmmm&:nm&mmum
the mukiple meanings on the two aspects of seif-respect and self-efficacy, expressed in
three dimensions as follows:

* confidence in the ability 1o think sbout, and 10 cope with, the challenges of life,

* confidence in the right 10 be happy. the feeling of being worthy, deserving, entitied %
aseert needs and 10 enjoy the fruits of efforts,

* the disposition 1o experience oneself as competent 10 cope with the challenges of life and

Developing a healthy sense of seif-esicem was, for many

ﬁ-mﬁmm-ﬁmnm Thl-n-g
discussed in my eartier documents (Krupa, 1990). Controversies such as those over
m&mm often compounded the complexity of dealing with
iosuss that were alseady complicased by values and ideologiss. Resolving them wes a
challonge for members of the community and is discussed in the chapiers which follow.




At the beginning of the study, it appeared as though two main groups had formed
among those who had opinions in this area. In over-simple terms, one group refuted the
“safe sex with condoms” position, emphasized abstinence as the only possible response to
averting sexual tragedy and ascribed to the literature's logic and recommendations such as
those presented by Ferland et al. (1988), Genuis (1991), Milliron (1993), and Richard
(1990). A second group felt that this was unreasonable and that contraceptives and
prophylactics should be recommended as alternatives for teens. This second group
generally ascribed to the literature, logic, and recommendations such as those put forward
by Bonham et al. (1987). Both reviews lacked comprehensiveness, accounting for only a
portion of the literature availabie.

Opinions varied considerably on the efficacy of contraceptive and prophylactl
technology and the "safe-ness"” of young teens having sex with condoms. hm
health care professionals tended to consider the efficacy rates 10 be sufficiently high 10
warrant recommendation 10 teens. Some liserature, such as that summarized by Richard
(1990), Genuis (1991), and Milliron (1993). however, indicated problematic rates of
failure. Eseential differences appeer 10 arise from selective use of theoretical vs. actual
were 10 be calculated on a "per yeas” basis was also varisble. As an example, the
theoretical failure rase for condoms when used by adults is ofien given as 2% per year.
Acwal or reported failure rates range between 4-35%, with the most widely published rae

ot 10% per year (Hacher, 1984). Wﬂhmﬁmmﬁuﬁnnﬂyiﬂ

Hayward, & Yagi. 1906 Jalu.lm.‘nug!. !QZ). mmmmﬁm
10 communicate this abetract concept in a concrese way, led 10 the idea for an activity wing

dice 10 obtain a 16.6% per year probability of “pregnancy.”
NMWMQMMMD)MW&M

mmmm-yumhm&gmdxdvi-dr
have indicated HIV ramsmission among couples using condoms 10 be of the onder of 10-
20% over a period of 18 months (Alberta Health, 1993; Pighl, 1987; Voeller & Poss
1985) as compared 10 0% for couples who sbetained from intescourse.
condom usage as follows:

Ris
of
hcﬂyn::zh.




dm:wﬂomuﬁhmmwfdluefﬁmmymm victims. The
condom use is not meetings its objectives. Yet despise this
mmymhmemmtmlyw?mmecaﬂmnnﬂgmjmwm
ﬂnuexul transmitted diseases, but voc education
h includes the serious shoricomings of condom ule fwm led "safe-sex.”

He called on decision makers to "critically assess the effectiveness of (condoms as a form
of) protection and to implement an alternate plan of prevention to curb the ongoing
devastation in the lives of young and old alike."

In summary, condoms can help to reduce the spread of some STD, but there are
Questions that need to be addressed when advocating their usage. The term "less risky sex"
is more appropriste than "safe sex." which might be reserved for the avoidance of
extramarital sex or sex with an infected person. The discussions remained limited to a
"medical model" of physical consequences and protection. with no attention 10 the

mmymmMyﬂMmhm“emﬂm
information which can affect approaches 10 sexuality education. Controversial questions
were uncovered during Year #1 and #2 and outlined in Krupa (1990). In response 10 the
controversies, authors such as Ferland et al. (1968), Richard (1990), and Milliron (1993),
Mmﬁanmhnmwm Roosa and
Chwistopher (1990), howeves, disputed the optimistic claims of & e-only promoters:

mmx“ﬁm““m ey

me.ﬁFhm-ﬂiﬁy(IH)mm
dramatic decreases in adolescent pregnancy” (p. 366). mmmmu
decision 10 continue 10 work from the “it's COOL to Know Your Way in a Relsi '
program, a combination program which was based on PSI.
M“m(lmiﬂmpnﬁenﬂnmhﬁﬂ

mcommendations they made wese as follows:

3



Do not confuse policy goals and intervention methods.

Improve quality of evaluatio:s.

Evaluste behavior, not just attitudes.

Build programs on a strong research base (¢.g., not just self-esteem).
Focus on high-risk groups.

Replicate successful programs and test their effectiveness in other settings.

C . { 2 Code of Ethics for Ed
In ligi of the controversies surrounding sexuality education, and the problematic
situations that have occurred in Bruckion and in Alberta communities, politicians, parents,
and educators have suggesied a need for support for professionals teaching in the area as
well as a code of ethical principles on which 10 center instructional decisions. A general
code of ethics for health educators was described by Greenberg (1988). The nine elements
of this code, listed in a condensed form below, were discussed and found to be useful in

the Bruckton comext.

Twill...

. capability, education, training, and experience and will
wm{numo, professional competence. -
mmwunwwmmmm
-mmmmmmwumm
Vabue the privacy. dignity: S worth of the individual, and will use skill

- mtyw use

cobeerve the principle of informed coneent with respect to individuals and groups

- support change by choice, not coercion.
m-m&mﬁm“mwmu

- take appropriate action if | become aware of unethical practices. (p. 27)

Joward 2 Community Perspective of Sexuality Education
When considering the issues above and the need 10 incroase the effectivences of

sexuality education efforts, coondinating on a community level began 10 appesr imporent 10
key players in Bruckion as elsewhese. Various authors, including Alberts Education
(1986), Gilboy (1999), Kisby 1989), Scales (1982), Stout & Rivara (1989), Thompson
(1979) advocated such a coondinated approach. Some related initiatives were uncovered s
we began the sdy:
* Jenkins (1981) described a sisuation where a coordinator for ssxuality programs helped

0 provids and coordinate pasent education, teacher and staff in-service wraining, wem



teaching experiences. student counselling, and a broad range of community relssed
activities.

* Sferrazza (1982) described a New Jersey initistive where community, parent and
student representatives were involved in establishing a philosophical base, reviewing
existing programs, designing curriculum, and developing parent workshops on SE.

*  Monk and Terry (1986) reported on the development of a family life program in a New
York school district. They reported that success depended on development of parent

* The State of Colorado, in a campsign 10 reduce teen pregnancy rates, encouraged
commaunities 10 plan and implement programs which are appropriate for their specific
situations. According to Gilboy (1989), meetings were heid with parents, religious
leaders and community agencies to build coalitions, accommodate diverse needs, add

Though these reports described the processes and events which took place as atiempts were

made %0 involve others in a community, littie was said about the specific effects the work

had on curriculum or on recipients of the programs. Greenberg (1988) provided a useful
discussion of issues of heaith education in the school, community, and medical care
settings. Mﬂmﬂnammﬂywmmmmhﬁf:
this study was seen as a way of leaming more about how commun danecti

0 sexuality education can develop.

Many authors have also called for the involvement of the adolescent commun
Olson,1989; Rosenstock, 1981; Scales, 1979). From a study of 600 individuals over
three years, Rosenstock (1981) proposed an owt-of-achool program based on peer and
parent intervention. Peer teaching was reported 10 be very effective in smoking, drug and
alcohol sbuse prevention campaigns (McAlister, 1980; Young et al., 1988) and was
thought 10 have contributed 10 the effectiveness of SE programs designed 10 encourage
students 50 postpone sexual intercourse (Gardiner, 1988; Howard & Blamey, 1988). Peer-
led programs have aleo varied in effectivences, partly due 10 training and skill diffesences.
Young et al. (1968) recommended that one take care in selecting and wraining, and that older
peers (high school and coliege age) may be more effective than school age peers in leading.

oleloeeecccccceee




Conce ed with ‘community development” and "community ed
Mmhevaymm&vmhgmhﬂingmdnymg“nnh
describing and analyzing these approaches. Both fields have their roots in the work done
10 improve social and economic conditions in the 1940's and 1950's in North America and
ambiguously. They were defined in, liserally, hundreds of ways in literature, and with
considerable variation within Bruckton. In general, "community development”
encompasses a loosely connected group of concepts which are based on the experiences of
practitioners addressing various problems in various contexts. Christenson, Fendley, &
M(lm)mﬁﬁmmmeﬂmﬂMM

rponents, but also have motivational and capacity building components (e.g..
mhﬂm-ﬂ eadership development. "Community education” has meaning beyond
education for development, and has been assocised with community recrestion, schools,
and colleges, as well as with ideology on the governance and control of education (Minzey
& LeTane, 1979). Lirersture relating 10 the refining of these terms in Bruckton is

Community
The central elements in a definition of community are people, place or territory,

social ieraction, and psychological identification or attachment. C , Fendley,
mmumm:m-mmmm-m
contended that place is becoming lees relevant because it is being replaced by interests,
actions, and networks without territorial boundaries. Wilkineon (1986) noted thet the
mdMKEMEum,,,,,, :i,;'bymm

COMS ”,,ﬁ;j mmumnmmmmmum
Mﬁmﬂymmhmmnmhmﬂ
peography and association. We viewed it as the people that lived within the geographic
asea defined by the school boundaries (Le., the 1own and swrrounding reral asee) and/or
those who wese clossly associated with Bruckion's schools, agencies and organizatic
Mﬂsﬁﬂﬂﬁﬁmmm‘(lﬁl)m

M



growing sense of what it means to interact as a "‘community” is very important 10 the

dynamics studied in Bruckion. As the study progressed, participants found considerable
meaning beyond this operational definition. Mmhg;ﬁﬁchevdvﬁlxﬂly particularly
among those who acted as representatives of stakeholders, as educators, and as peer
instructors, are illustrated in Chapters 5 and 6. A temporary definition of the emerging
mdmﬂqmpﬂcimcmﬂbeheﬁhduheﬁumm“m
by relationships and the quest for increasingly more meaningful, effective, and satisfying
lelliﬂihlp. ﬂﬁem@h&mﬁdﬂmm(ﬂﬂzmhm

e with interdependen mmmmmﬁgmmy
mmmwmmmmmmmm
positions, and more with achieving the best possible environment for teens and parents

Wmmmmm mm and
Robineon (1989) asserted that "improvement should be measured from the perspective of
those affected by the change" (p. 9), whether it is in education, health services, or decision
mm;:&mmm:mmmmgmu
Deve M is

m‘fﬁahﬂhWM(mWhmhi
stematic way 10 help solve problems of individuals and groups). It entails deliberme
mmmm-m;xﬂvmﬂmaﬁﬂmm
toward higher levels of citiaen involvement and control). Thus, 1 came 0 define
considered when defining a fuller, greater, or better state in the community.

Hundreds of definitions for "community development™ can be found in research
practitioner liseratuse. my“!lpmm.muﬂ
mum ination of these four clements. Some definitions which were
mn&mmmnm

ﬁnqﬁg-r.u




cational ap uwﬁﬂdlwmldrﬂglevehdm::mghm
- of community to identify and tackle own
problems. M&Mmﬂxlﬁs p,dg

A process in which increasingly more members of a given area make and implement
socially responsible decisions, the pv consequence of which is an increase in
the life chances of some people 1 a decrease in the life chances of others.

(Oberle, Darby, & Stowers, 1975, pél)

Active irvolvement in 4 process 10 improve some identifisbe sepoct of community
life; wﬂbmmm-@um
human and institutional ineerrelationships m]g-’& P-B)

commmitynawhalc (\Vm 1978, p.20)

A of ina a social action (ie.,
e e e e e
(Christenson, Fendley, and Robinson,1989, p. 14)

hnwdmm‘mwm“hm !ienmimﬂin

”11'fu'lgmdﬁ:iﬂys"le

mmm—nwuﬁemﬁmhmﬁ
increase the local capacity (0 identify, analyze, and address issues and problems associased

Ml“mmdﬁ@mﬂmmnmm:ﬂ
&8 within individual programs, I began 10 consider approaches 10 comams
alongside improved sexuality education approaches. hum-um
community development practices appeared 0 vary considerably, depsnding on the
perticuler practitioner’s philosophy of planned intervention. mmnﬂn
working in Bruckion refer 10 aspects of their work as “community develop
Mmﬁmmmﬁmhﬁ.Mh

variastion presented in liserature on comammity development. In a review of two decades of
mmummn-ﬁrmm_ﬁ
development:
o ‘*““ﬂﬁ“ﬂm
mwcﬁ“f, proach
* confiict-oriented, or confrontasios



Christenson (1989) found that, in each community development project, one of the
three approaches was dominant. The other two approaches, however, were often
employed in portions of the project where they were seen 10 be appropriste. Although all
three have occurred in Bruckion, the "seif-help" approach appeared 10 be the “ideal" 10
work toward for three reasons (reflected by Littrell & Hobbs. 1989, p. 48). It was based
on the premise that peopie can, will, and should collaborate to solve community problems.
The self-help approach also appeared 10 be practical and had a problem-solving utility.
Finally, it would tend 10 contribute to a stronger sense of community and a foundation for
future collaboration.

A decision to adopt a seif-help perspective, however, also meant challenges 10
overcome. “Many practitioners, citizens, and organizations pledge allegiance 10 a self-help
philosophy, but an ideology of democratic self-help appears 10 be easier 10 describe than 10
practice” (p. 55). The implications for practice are discussed in detail by Littrell and Hobbs
(1989, pp. $5-67). Some of the difficulties were overcome by applying the other
approaches in specific situations described in Chapeers V-VIL.. Fear, Gamm, and Fisher
(1989) described issues assocised with the application of the sechnical approach while
Robinson (1989) described the conflict approach in considerabile detail.

Community Education

"Community education,” like "community development.” has many definitions.
This term has been used 10 refer 10 the educational sspect of community development but
hes also been used 10 refer 10 community recreation, community schools, community
colleges, and ideology relating 10 the governance and control of education. Analysis of
preliminary data indicated that most school and agency personnel in Bruckeon thought of
community education as the special programs which occusted as a result of special
comemittocs associased with the community school. A few individuals more closely
involved with these commitiees were familiar with a broader concepialization which
included processes and ideclogy. and emphasized the fostering of a sense of community.

Stapies’ (1977) framework, shown below, accented a process component (similer
%0 community development), emphasized self-help and building capacity for sslf-
sufficiency, and defined the school's role as that of being onc contribuior among many in 8
community system. This framework influsnced the view of community education in
Bruckion and, therefore, the way in which community education processss wers received
in the community.

Comanmity education is a process community people utilias educational,

The community education process ideally exhibits the following chasacisistics:
3



1. There is an effective and sy:tematic co-operative relationship (among
mwwmm)mmmnmmu

education
2. Emphasis mmrxmmmmcmmmm
local needs identification, decision-making and problem-solving.

3. Priority is placed on full utilization of existing local human and physical
resources as a basis for community action in the common interest.
4. The community school and other community agencies and resources are viewed
Wmdawwm:m Educational methods
as important tools () be employed in a coordina nner fou
mﬂypodby or all community based agencies involved in
education, recreation, cultme health, social development, crime prevention,

aqe.nmmm

Mmhmmlhx

y
uued uummu.
Anmwm mmhnmﬁnm

llilmw.'mﬁﬁmqlﬂthl
Mmummmm. (Staples, 1977)

Minzey and LeTane (1979) asserted that *“those things which are often called
community education are usually only portions of it” (p. 13). They define community
mm-wwudmmmmmm
these problems can best be solved through education” (p. 14) and operationally as
mmmmﬂmnmdmnmﬂmnm
individual and community problems” (p. 14). These authors maintained that, although
and leamning 10 work together.

The important aspect of community education is not program
m&udmmuaﬂﬁ, l!yur
members of a community leamn 10 work together © y probl
out solutions 10 these problems. hh“ﬂP’;fii, M a8 on-going

community |
ase those ovent activities Mn_ﬂnhhﬂ

Minasy and LeTarte (1979) concluded that “Thilwres in community educstion effors ase
often due 10 an over-emphasis on programs and lack of asention 10 the process of
community developmem™ (p. 15).



describing the processes and "'community education was used when describing the
educational delivery system and its related programs (e.g.. school curriculum and
ction, workshops on parent / teen communication).

| community development process,
Christenson. Fendley, mdlubirm(lgm) -ebulldin;hnlcmgny for
mmmmmﬂgimdemmipm According to Garkovich
(1989), Lneﬂcgglqhﬂ:h-hfanwenhunmmmimmd
and visbility of local organizat ,,',jﬂﬂgpnolof ::f;,,]ﬁpsvaﬂnblz“(p. 206). Ryan

(lﬂ?)qﬂdh&mﬁ:mlwm;;; er when attempting 10 contribue
10 building community capacities: expanding the base of citizen involvement, enhancing
Garkovich (1989) emphasized the importance of capacity building in communit)

mm-ﬂmmhmnm

Mmhﬁmdmmﬂ. (pglﬁ'n
Asm'mmam)ﬁ”mﬂmvhﬁe_ﬂydy—hh
of “a dynamic and emergent configuration of groups and activities addressing a
sonatantly changing variety of inserest fields” (p. 199). He recommended analysis in terms
dﬁmmﬂm

Wm(lﬂ)“m:h*ﬁﬁmn:
“action system"™ of associations and actors.
1. The iniial systemic environment contains both the sowsce of possible
mmuﬁmdﬂmnmnﬂn
_ organiastionsl basis for responding (0 thees needs. ,
2. mﬂnm* _ e 2
MthWdﬁqﬂn“n“




' mmﬁ;ﬁmﬂm hmmmmrucug-mu-
h:ﬂmlﬂcﬁdi’mﬂl (Warren, 1978 as imerpresed b
Garkovich, 1989, p. 200)

These five siages were noted in the development process in Bruckion.

Esman and UphofY (1984) asserted that ""development is limited or impeded by the
mﬂmmﬂd(,, nmunity) associstions” (p. 27). The associations or
anizations in Bruckion had varying degrees of formal structure and permanency. They
HMW“HM’I muni ’cmmummmm
of these associstion muﬂﬂnmmummmmdhm
J mmﬁ—nﬂhﬂﬂg“ﬂmﬂmhmu

bmmm“mmmmaﬁﬁum
organizations and busesucracies, adjusting govemment programs 10 the cultwre of the
community, and buffering residents from intrusions by external agencies.
Associations in Bruckion aleo acted 10 perform other tasks such as identifying needs,
developing lsadership, improving the quality of ressarch activities, eic..
mum—ﬂ—iﬂnwdf" ations stating that “all 200
lopmental efforts and resousces ase not disected toward the fostering of local
Mﬁmwmﬂl; Beman and Uphoff (1984) deecribed the
“ﬁﬁm&nﬁﬁ“ﬂ

. Lﬂwﬂh q_ﬁ: Mm Ris
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development efforts empower people by teaching them the skills that allow them to do for
themselves” (p. 50). Esman and UphofY noted that, because of the unpredictability and the
time and human energy required, individuals and organizations oriened toward immedisse
results may find it difficult to see value in organization building.

In this study, needs in organizational development were identified and addressed
with three groups: the community “action group" or network of stakeholder
representatives, the teachers, and the group of teens and pasents acting as formal and
informal peer leaders and instructors. Other organizations were also involved in the
delivery of sexuality education in the community, and were affected by the study, the
effects were less direct. The growth in organizational capacity is described in Chapeers IV-
VII and summarized in Chapeer IX.

Leadershin C. .
Garkovich (1989) advocated a "siuational-contingency" approach, stating that *the
effectiveness of leadership is a function of its fit with the situation in which ik occurs” (p.
203). According to Garkovich (1989), effective leadership is required 0 facilitate the
process of linking organizations through common interests 10 act colisboratively in defining
goals and acting 10 achieve them. Leaders stimulate others 0 participase, organiae efforts ©0
accomplish tasks, and 10 sustain efforts over the long term. Leaders act as information
brokers, identify resource people and other leaders in the community, manage group
dynamics, and provide psychological support necessary 10 sustain commitment (p. 203).
Leithwood (1992) discussed the need for, and movement toward,
“transformational” leadership in schools. He suggested such leaders pursued "three
fundamental goals: 1) helping staff members develop and maintain a collsborative
professional school culture; 2) fostering teacher development; 3) helping them solve
problems together more effectively” (p. 9). Sesgiovanni (1992) and Brandt (1992) poimted
o personal and cultural qualities and virtues associased with professionalism and
collegiality which may substitute for more directive leadership (pasticularly where schools
ase viewed as "communities” more than as "organizations™). Such concepts of leadership
were found 00 be consistent with the ideals of community education and development.
The thees approaches Garkovich (1909) suggeeted for enhancing the leadership
pool wese: promoting the emergence of potential leaders, developing existing leaders, and
encouraging innovation. We endsavosed 0 find, promote and aurtuse leaders, including
toens, parents, teachers. Specific changes in capacitios are sumeariaed in Chageer IX.

Bxpending the Rese of Citizen lnvolvement

4



Garkovich (1989) recommended "action research' and developing neighborhood
associations in order to expand and strengthen the base of citizen involvement. She
described its ideal form as "'a community-researcher partnership in which the parties jointly
determine mutually acceptable decisions conceming what is to be accomplished during the
project and how it is to be accomplished" (p. 207). She suggested that action research be
used t0 describe a community, 10 set goals for the future, and to develop specific action
plans (More will be said about action research in later sections.) Neighborhood
mmmwnﬂdmapﬂmmmmdmm

Neighborhood associstions activate individuals who m mmm

hvdvedhmmﬂtyﬂmmm:enmm business, professional, or

political associations (‘ﬂ!ey)brhumwm 7 ﬂg__: Munity arena, aciors

who have a vested interest in the
life (p. 209).

created and nurtured during Years #2 and #3, as well as in relating 10 informal parent and
teen groups in the community.

Ryan (1987) suggested that an expansion of the information base in a community
mnaﬂdmﬁadﬂnmmmm:ﬂmnh
leadership pool. Garkovich (1989) recommended pursuing partnership arrangements with
local businesses and volunteer ory iii;,’:’ﬁﬁsim-ﬂmaﬁyﬁ
resources and talents in the community. She emphasized that "communities need %0 know
what works . . . . illustrating the who, what, and how of actual development contributes 10
needed (p. 214). In the chapters which follow, | have attiempied 10 include information on
the activities and some of their effects in order 10 address this need.

Emgowerment

by teaching them the skills that allow them 10 do for themselves” (p. 50). As the study
up.wv-:mhmhmgﬂnhbh“ﬂ
flelds. Unforamately, hﬁmmﬂﬁmdmm
dhmnm H“ﬁﬁﬂ“ﬁ )
(Raknema, 1990). hhmﬁh’ lﬁn_ﬁinﬁ-mﬂq
assist in discussing this desizable but elusive quality in Bruckion.




mﬁqyﬁwmﬂwmﬁcmmﬂwmmmdcﬁhymm
and self-esteem presented above. They also have some connection with the concept of
(1986), for example, defined empowerment as a process resulting in change which
permitted people 1o overcome impediments 10 improvement of their situations.
et i P e e e
 with greater influence over individuals and instituti are, in some

their efforts to achieve equal status in society falhemelvesﬁ
ﬂmeﬂ:ymmm. (p. 15)

Rappeport (1987) suggested that empowerment was a pervasive and positive value in
westem culture. He discussed it in terms of participation, ineraction with mediating
mmﬂmﬂﬁmfwuﬂ:ﬂmﬁy

atio MﬁwmﬂHmkmhﬂmmﬂﬂ
mm-ﬂ-nmmmmm (. 121).
Amiim:(lm)WdMyd; werm mﬂg

m-n:gemﬂvﬁignj, !H‘Il“.-ﬂl!k cipation,

powering than single solutions applied in a general way
H(lﬂ)ﬁ“ﬁ“ﬁ“wﬁmﬁn
community solf-help and empowerment. He also emphasized the value of cltisen
wﬂﬁﬁnﬂnﬁﬂﬂ“hmm Halt
(1984) encouraged resserchers 0 give special asention 10 communication, producing




materials in a format that is easily usesble by local people. He also encouraged creativity in
the adaptation of research methods to make them appropriate to the local situation (e.g..
community self-portraits and peopie's theatre). Hall (1984) emphasized the importance of
allowing sufficient time for democratic processes to operate and felt this had "implicatic

for language. type of person doing the work, costs, mmenecmityoﬂmegiingd:
research process into other ongoing activities and actions (p. 296).

Deflinitions of 'empowerment" varied widely and changed quickly. Indeed. the
term has s0 many meanings that 1 find its use to be questionable. However, people within
the community of Bruckton, as well as educational professionals, continue to use
"empowerment” frequently, and a small contribution was made by bringing consistency to
the usage. This was done by relating the term more directly to evidence that, on both
individual and community levels, people were developing the knowiledge, skills, and
attitudes -- capacities perhaps -- 10 responsibly shape their own futures. Within Bruckton,
the meaning appeared 10 shift from "something done to people* 10 "something the people
do for themselves when provided with the opportunity.” This shift appeared 10 coincide
with other changes: shifts in the mode of community development from technical
assistance 10 self-help, an increase in the quality of stakeholder involvement, an increase in
interest in the importance of listening and in relationships between people, and an increase
in being able 0 see possibilities for development. As a final nose, suggestions such as
principles of research which were being set as the study began.

Stakeholder Involvement / Participstion

Stakeholder involvement is seen as essential in community education and
community development, as weill as in sexuality education. A central question is “How can
stakeholders be involved in the most just, meaningful, effective and satisfying way
possible?" Involvement is discuseed as "participation” within community development and
participatory action research liserature, as readers will note in the sample of references in
this section. It is also closely related 10 the concepts of collaboration, ownership,
engagement, empowerment, and citizen control in other liscrature. These terms are weed
liberally and ofien synonymously in discussions in education in general, as well as in the
community of Bruckion. m-w«mm»m—n
concept becanse it was ueed most frequently by Bruckion's stakeholder repress !
m»mum-mmmumuymmum
be porsayed in terms of varying degsess or levels.




Community development writers, along with writers in participatory and action
research. consistently encourage practitioners to created conditions whereby stakeholders
have the opportunity to be involved (participate) at higher levels and in more meaningful
ways. Christenson (1989) stated that “participation in community development is always
an issue . . .. Community development is grounded in the idea that people should be
subjects rather than objects. that peopile should be proactive rather than reactive" (p. 39).
Garkovich (1989) reinforced this in stating "If community development efforts are 10 be
enduring and to produce maximal results, they must engage the people and organizations of
a community" (p. 215). She also recognized that, in practice, citizen participation often fell
short of the ideal.

While much lip service is given to the importance of citizen p ipnmnh-nm

always been emphasized in reality. Tmaﬂen.cmmuﬂly e as beet

done 10 a community of citizens rather than with them . . cal evaluation ¢
cmﬂwﬂ@emﬂmmhhmmmmamh&

that many of these efforts have produced passivity and dep e extemnal
wﬁﬁhwfﬁlﬂmmﬂ::iﬁmdmm

Many years earlier, Amsiein (1969) noted the need for achieving high levels of
participation as well as the frustration and lack of real change which results in practice
when no redistribution of power occurs.

There is a critical difference between going through the eyxy* Mﬂmm
ﬁdhvhgﬂ:mﬂmﬂﬂmmum the process. . .
',mhhﬂpmkbﬁwﬂmﬂ:ﬁnﬁﬂmﬂmhm
y and frustrating process for the powerless. It allows the power-hoiders 10
Mﬂlﬂﬁimmmmuf-&fﬁaﬂymﬂm
mm:mem. hmhlhnﬂiemm () 16)

she proposed depicied participation as occurring at eight possible levels and provided a
useful starting point for analysis of stakeholder participation in this study (Appendix 2.1).
The lowest levels, "manipulation” and "therapy”, are eseentially non-pasticipation.
Imermediate levels, known in ascending order as "informing, consultation, and placation,”
are various forms of oken involvement. Stakeholders must astain higher levels, those she
names "partmership” and "delegmed power”, 10 truly say they have degrees of citiaen power
and control in decision making. “Citizen control”, the highest level, is reserved for those
situations where citizens govern and control policy without any imposed restrictions.




LeTarte (1979) advocated an approach where three entities -- the teaching profession, the
legally responsible school board, and the community -- shared responsibilities.

Elchhulvery role to play and, if casried out appropriately, will result in
ﬁﬂ or z m’mm

S e e s e e £
mmmmmammmmmmmnmmw
(pp. 59-60) and this has, generally, not been the case. Tyack (1981) referred to the typical
patiern of participation as a strategy of adaptive response or reform by accretion, inclusion
and cooptation.

Wﬁ:zmmn?mm?amw?’hﬂMVﬁ;hnhu%

mwr' : tation of dissident g a natural,
lnun. Tamu-e' mmwmnmEdmmmu

basic change, reform by accretion falls short of the goal. (p. 29)
Dnvbs(l%l)ldnﬁmlheﬂﬂque and poined 10 some examples of tokenism in citizen

Md!ucmjf i Hgllﬂchmn articipation appears 10 revolve around
/ profes 8 Or government agencies or 10 be trivial in

wbyh:ﬂ,mxd od :;;,,,,,,,::.r.mhmm
They are not expected 10 have important resukts and seidom do. Tyiviality of
content and lack of results explain the limited enthusiasm on the part of large
numbers of citiaens 10 devose time and resources 10 the process. (p. 93)
Taylor (1988) added 10 the line of criticism, stating that the claims and sssertions of
community education advocates of participation seem "curiously naive" considering past
efforts 10 adjust the balance of power in educational govemnance.

Professional resistance is especially likely t0 arise when the stakes are high -- when
reform threstens 10 aker the existing on of power and influence. If and
mnm*muhmnhﬂyMMhmm
their interest unprotecied. Indeed these inserests will continue 10 prevall if they ase
successful in controlling the change process. (p. 42)

Acconding 10 Salisbury (1980), increased citiaen participstion presents teachers and
administrators with the "delicate and dompnding task of hamessing and contolling
participstory acal” in osder 10 prosect $9-@histing political osder. Members of the dominant
group — professional educators - tend 10 control the nasuse, scope, and direction of the
m,—mmm Wﬁnﬁynmﬂihﬁﬁh
than symbolic.




Language used to discuss participation in community education has strong
emotional appeal and can alter perceptions of the balance of power.

Language can obscure the complex dynamics of power -- which is exercised
by professionals and bureaucrats in their quest 10 control the decision-making
agenda and. in so doing, fashion community participation in their own interests . .

It comes as no surprise that (professionals) ldvocae a ‘partnership’ and ‘advisory
model of participation rather than community control (Taylor, 1988, p. 43).

The partmership/advisory model leaves the buresucratic structure intact. Taylor (1988)
predicted that, unless these dynamics are accounted for, commaunity groups would find
themselves on the edge of the decision- mkin;pmcmmd.emhlly powerless.

'lhishmhmlltywlllminmmehi of ‘partnership’ and
decision- mdsimihnlouu y;ivewaylopolkkdm
is at this point that will find little room for their concems on the a
well as encounter f resistance from the alliance that will likely form

mwm-cmmamuummmmmmm

The liserature suggests that, historically, professionals and structures have tended to0
limit citizen participation and control in policy and program development. While these
points are well argued, one can also appreciate the perspective of the trained professionals,
the responsibility they feel to maintain and improve very complex organizations, and the
reluctance they feel to give up control 0 less qualified and, perhaps, less commitied people.
Some of these dynamics of stakeholder involvement are described in Chapeers IV-VII,
along with changes which occurred and outcomes which resulied as non-professional
individuals and organizations developed capabilities and received encouragement soward
higher levels of participation.

A'Managing Change" Perspective
A great deal has been written about managing change in educational situations.
Fullan (1989) encapsulated much of this litserature in a list of ten suggestions. They were

imended for school principals but appeared 10 apply in the Bruckion situation in general.

1. Avoid "If only . . ." statements. They externalize the blame and immobilise
people. MnMdWy“Mamdum

2 think Don't overplan and overmanage. Get into small scale
u:uﬁ?uy o&u:uwwuwmummub
3. Focus on something concrete and important like curriculum and instruction.
4. Focus on something fundamental like the professional culture of the school.
S. Practice foaricssnces and other forms of risk taking. Do 20 selectively.



6. Empower others below you. This includes shared control and decision making:
adequate additional resources such as time, money, and personnel; reinforce the
notion of a team facilitating the change.

7. Build a ( ) vision relevant to both goals and processes. It cuts through
the iendency to others; it provides a sense of direction for starting small but
thinking big: it provides focus: it checks random fearlessness; it gives content to

and alliance discussions; it gives direction for dec what not to

em
do. Aboveall.ltrememdwmrpme with values, purpose, and for
both the what and the how of improvement.

8. Decide what you are not going 10 do. One must ensure that essential things
dme.notdolllzmlemmlf. et

9. Seek and build alliances. Consider five groups: senior administrators, peers,
parents, subordinates, and individuals external to the system.

:‘0. Klwwhmtol:em\‘mom. c?nm&mummwww“
tuation, when survival is at stake, following periods expansion,
when we are in a zero trust reiationship. (pp. 26-40)

Although these points were offered with school administrators in mind, they provided
important guidelines which I considered as 1 worked in Bruckton.

.............. foleeeveacacace

Toward Appropriate Research

My peneral purpose was 10 study the development of sexuality education and
community capacities in Bruckion while contributing 0 the development process. My
search for compatable research and development strasegies eventually led me 10 investigase
the liscrasure associated with “action research” and “participatory action research.”" A
sample of this liserature appears below.

Action Rescarch: A Basic Madel

Lewin (1946) was a pioneer in studying community systems in the context of
community development work. In general terms, his goals were 00 derive general laws of
community life Swough obeervation and reflection while trying o bring about
improvement. In doing 0, he placed tremendous value on citizen pasticipstion,
cooperative group work, and building feelings of belongingness among peopie in a
community. Lewin formalinsd his model of simultansously studying and contsibuting 0
improvement and gave it the name of “action sescasch.” He preecnted his siratogy & a
spisal with & basic cycle - identifying a general idea, seconnaicsance (fact-finding),



planning, implementation, and evaluation -- leading to further cycles of planning,
implementation, evaluation and revision, and so on.
Unfortunately. use of the term "action research" has become problematic. Like the
terms "‘community development” or "community education” or "empowerment” it has taken
on many different forms and meanings. Action research has been used to represent a wide
variety of models with varying degrees of participant involvement, academic rigor, ethical
sensitivity, and epistemological assumptions. Readers wishing to understand more about
the major themes and variations may wish to consult Carson & Couture (1988, pp. 1-6),
Carr & Kemmis (1988. pp. 27-39), and McCuicheon and Jung (1990. pp. 144-151).
Canon et al. (1990), Eﬂia(l”l)mxsmmhmduchum(lmnme
nempuedtodevelopuwin‘sbukmgyﬁﬂgr-ﬂamyitm , : tic 0
Although their models had minor variations in explanation
relatively consistent in regard 10 six essential activities:
L. Identifying the concemn or theme 10 address, This can be done on the individual
or group level. It is important that this concem “impinges on one's field of action and is
something one would li.: t0 change or improve upon” (Elliot, 1991, p. 72). The focus
should aiso be "allowed 10 shift” (p. 70) as one's understanding of the problem improves
and deeper problems comes 10 light.
only at the beginning” (Elliot, 1991, p. 70). This includes the inventorying process of
identifying the stakehoiders invoived and resources available (people, print, financial, exc.)
%0 pursue the project. hdmhdnkhﬂemhﬁﬂﬂyﬂdmﬁvn:ﬂvﬁ:ﬁ
(IM)WMWMQM:*J
o What is already happening in this area?

o What is the underlying rationale for attempting 10 change?
improvement?

o What degree of common understanding exists?

o What ethical issues should be considered?

. Cmating a plan of action. Carson et al. (1990) and Elliot (1991) suggested that
the statement should contain: the (revised) theme 10 be addressed, the factors 10 change in
osder %0 improve the sisuation, who will be involved and how they will be involved, the




mnmpaf:ﬁmwbemmn;i”:;,
m-ﬂnmdeﬁcﬂ;;j

neph;-jmm i,f,;mmm:hglymmuy and using a variety of ways
of collecting data "in order to look at what is going on from various perspectives” and
using "techniques which provide evidence of unintended as well as intended effects"

(Ellkl,lﬂ! p.76) Kﬂnnﬂllﬂm:gm(lﬂ!)ffjf” ﬂlﬂﬂgm

m“ mmmhemdemﬂgm-ﬂmdm
obeervations. Kemmis and McTaggart (1988) have developed a comprehensive list of
mmgﬁem-ﬁpﬂeummﬂn
MMﬂmelMMHmmmfmm
deeply. Again, the researcher may need to "undertake reconnaissance into the underlying
causes of difficulties experienced” (Elliot, 1991, p. 76).
mmmmmﬁmﬂwm insufficient 10 address the
purpose of the proposed research. It also focused only on the researcher as the principal

Cmai(lm:dm-iﬂm(!ﬂ)mmau
importance of ethics in action research. They discuseed ethics of hope, caring, openness,
responeibility. negotiation, and goodwill as crucial aspects of such projects. Carson et al.
(1990) sugpested the following specific questions be considered:

* [n whose interest is & change being made?

e Who initistes or controls a particuler change process?

o How are participants involved in each phase?

o How can sensitivity, mmumnm-ﬁn

mmwﬁimlﬁﬂ"’i !

o How can caring and responsibilisy ”-“imqﬂl)

MWHHHEMEQMﬂyﬂ
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svelopment project. Hall (1981) suggosted that sesearches volve




in "building an indigenous capacity for collective analysis and action, and the generation of
methods present (e.g.. ownership by participants is valid and valued), and a resolve that
the research process should be of some immediate. direct, and positive benefit 10 a
community (Hall, 1984). The assumption is that knowledge is deepened, enriched, and
made more socially usable when it is produced collectively and cooperatively. The
from the formulation of the problem and identification of issues, 10 the discussion of how
to seek solutions, then to the analysis and interpretation of the findings and. finally. 10 the
Another ethical question relmes to the issue of power and the central question "How
can research be useful in shifting more power 10 those who ougint t0 share it?* Hall (1981)
Wmﬂnﬂm“m:ﬂmmmnmwﬂwh
,:mm»mmwmmm
attempied to attend 10 these ethics assocised with contributing 10 change in

' den mmwmum)ﬁn
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B. Characteristics at the school district level




Chmcmhucu:muusynem
14. Role of government
18. &m-ﬂm (p. 56)
These considerations, along with suggestions for professional development offered by
Fullan (1982), Pansegrau (1984, 1990) and Elliot (1991), provided the basic framework
for my work with teachers and strators in Years #2 and #3.




Summary

In this chapier | have discussed some of the sexuality education and community
development literature which related to the issues we encountered in Bruckion. The survey
of the liserature, the result of previous research (Krupa, 1990) and the findings from
preliminary research activities all appeared 10 strongly support the need for further leaming
about the development of educational approaches which would encourage healthier attitudes
and behaviors in regard 10 sexuality and relationships. Although there were some
disagreements among those representing various perspectives on sexuality education, they
were generally agreed on major areas that should be addressed. Akthough isolased school
programs may not have much effect on behavior, an integrated community effort might
have that potential (Ajenstat & Gentles, 1988; Gilboy. 1989; Howard, 198S; King et al..
1988; Kirby, 1989; Krupa, 1990; Scales. 1983: Stout & Rivara, 1989; Thompson,
1979). Coondination of the many educational contributors is also a central concept in
community education (Minaey & LeTane, 1979; Staples. 1977).

Meanwhile, appropriste research should, among other things, be of direct and
immediate benefit 10 the community. K should also allow both the researcher and the
stakehoiders 10 leam about the development dynamics of the community, promote
staksholder pasticipation at the highest level possible, and develop community capacities for
seif-sustaining development in the future. The principles, ethical concems, and framework
for analysis which emerged for this study are discuseed in further detail in the next chapeer.
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The Design of the
Study

mMﬁm-mmdﬁ—mmﬁgmﬁﬁgﬁ
framework for date coliection and analysis, and the trustworthiness issues associated with
this effort in “studying an educationnl situstion with & view 10 systematically in
Quality of action withia it* (Elliot, 199]. p. 69).

“m-hrﬁmﬁw' ) Brucikaon. U:g-dg
b“dﬂn—ﬂ“hm;f;’_”




* The potential for enhancing the involvement of stakeholders and increasing the
community's capacity for self-sustaining development should be a primary factor in the
* Researclvdevelopment perspectives and practices should be allowed 10 change over time.

That research and development processes can act to reinforce each other is well
known. Much has been leamned about social and educational systems while contributing to
hnuwmﬂnmmmymfmhmﬂeﬁm&u“lmtn

educational approaches (e.g.. Carson. 1990; Elliot, 1991;
Garkovich, 1989; Hall, 1984; Kemmis & McTaggart, 1988; Lewin, 1946; Littrell &
Hobbs, 1989: Rappaport, 1987). The risk of bias and distortion due to researcher
participation is present but a satisfactory standard of trustworth cfﬂgﬁndycmhe
MWWNMMWHIMmhfmm
the data. m»mmﬂwhmmm
deveioped within this study. They were examined and refined at regular imervals during

The ethics associsted with change and the suitability of activities with regard 10
those ethics must be carefully considered at regular inservals. The people 10 be affected by
the changes (i.c.. those living and working in Bruckion) must ultimately own the changes
and have the freedom and the resources (0 participste in planning at a high level. Specific
ethics and questions 10 attend 10 when conducting research and development in educational
change have been identified (Carson et al., 1990; Hall, 1984; and Kemmis & McTaggar,
1988). Regular checks were planned 10 encourage attention 10 these ethics and determine
their states.

Writers in community development (Amstein, 1969; Christenson, 1989;
stakeholders is an essential issue 10 addvess. Attention should be given 10 forces which
appear 10 limit participation as well as those which appear 10 encourage i. Stakeholders
Hall, 1984; Liswell & Hobbs, 1909). This principle is consistent with the theme of
community development as something you do with people rather than i them.
Farthermone, it seflects the concemn for the ethics of change, the thrust of community
oducation (Staples, 1977 and Minaey & LeTare, 1979), and the essonce of empowerment
(Cochran, 1906; Beman & Uphoff, 1984; Hall, 1984; Rappaport, 1987). In addition 0




stakeholder participation, capacity building in communities generally requires development
of organizations and leadership (also suggested by Christenson, 1989: Esman & Uphoff,
1984; Garkovich, 1989; Litrell & Hobbs, 1989; Ryan, 1987 Staples. 1977;).
Development of instructional personnel also came to be considered as part of capacity
wmmmmnwwmmmmwmglym
developing the abilities of instructors to improve their own educational understanding
practices and situations (Carson et al., 1990; Elliot, 1991; Kemmis & H:quﬂ. lﬂ!)
Morris (1991) suggested that quantitative methods alone resulted in signific
limitations in sexuality education applications. lkmﬁmmmm“!mm
attend 10 questions such as those relating to values and language, and to proceed with

compatible epistemoiogical assumptions.
me“mlygmpbfamchhe jality education.

:&-mm'm:y 82) prions thet sre Aicul o e
1 inended t0 reduce limitations 10 both the research and development dimensions of the
study by allowing flexibility in the research design and development strategies. We 100k an
eclectic approach 10 data collection and anclysis, as advocased by Burger, Fisher, and
Thorpe (1968). Quantitative and qualitative data were both considered t0 be useful.
Methods for data gathering and analysis were selected 10 gain insight ineo general trends, 10
capture and refine meaning and 10 deepen understanding of the values, structural forces and
relational dynamics.

Mynwm»ewm.lnmﬁd pvelopment wese
would be resolved and new ones would attract anention. mn(mnmu'u
peneral idea should be allowed 10 shift” (p. 70) as one's understanding of the problem
improves and deeper problems come 10 light. "This is why 1 have allowed for [a shift] in
every cycle of the spiral, rather than fixing the focus for the research at its beginning” (p.
73). We anticipated that significant shifting and refocusing of reseasch / development
m.‘m*mu-“m-ﬂhmhh
community and cutside migit occasionally necessitate smalier scale adjustments in the
focus of action.




Framework for Data Collection and Analysis

The framework for data collection and analysis required the application of the
principies described above to the purpose and questions guiding the study. My purpose,
was 10 study the development of sexuality education and community capacities in Bruckson
while contributing to the development process. The specific questions | planned 10 address
were:

*  Who are the stakeholders in sexuality education in Bruckion, and what are their

¢ What changes occurred in the way in which stakeholder mhvﬂvdﬁm
effects did these changes have on approaches 10 sexuality education in the community’

. mmmmmmmit cnﬁﬁculiﬁd
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and contributing 10, the improve Mandings. practices and situations?
mnmaummmmwmnmd
the study, the eseential components have remained relatively constant throughout. B-i

collectl i analysd aponents are discuseed below according 10 the questions lis
m mme lmmm-pmmmmn

jonal comext or environment in which

mwdmmmb-mmgﬂn
snvironment or comext in which development accurred has besn emphasized by writen
mmmdmm Hissorical, culural, and organizationsl dimensions
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stated that “the initial systemic environment contains both the sousce of possible
dyshanction contributing (0 the emergence of folt nesds or intersets and the organiastionsl




basis for responding to these needs.” Garkovich (1989) suggested a description would
include an assessment of the two key components of local capacity, “local organizations
and the pool of leadership available" (p. 206). For the purposes of this study. | have
included instructional festures as well,

Elliot (1991) referred 1o the environmental analysis as 'reconnaissance and
suggested identifying the stakeholders, identifying the resources available to pursue the
social relationships, and organizational structures. Kemmis and McTaggart (1988)
recommended identifying the underlying rationale for attempting 10 change, assessing the
opportunities / possibilities for improvement (as well as the constraints / impossibilities).
mmmmﬂm, derstan "ﬂmnm
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information on the original comext of development was gathered during Year #1, data
MWhhﬂymMﬂhmnmﬂﬂ&m
numamm, panis f:iim-ﬂnpeﬁmnwﬂnm
community capacities and the nasure of stakeholder involvement. In regard 10 this and
other data gathering situations, imerviews were recorded whenever possible and any
Mammaﬂuﬂmu-mm

lMMﬁnﬁhnﬁﬁdﬁhY—-n All-ﬁlw-
particularly inssrested in noting factors associsted with planning, snticipated influsnces, and
unanticipated influsnces. Planning was identified as an essential component in models of
community development (Flacher, nmmmmgmnm
and educational change (Bllict, 1991: Fullan, 1909). Warven (1978) referved 10 planning
.umdﬁ:ﬁﬂ-"-ﬂmmmﬂ
identifying action cbjectives as well as componen wou
appropriasely sespond 0 the noeds. c:mﬂi(lm-iﬂn(lﬂl)“ﬁi
statoment on planning should include: the theme 10 be addressed, the factors 10 adédres in
onder 10 impuove the siustion, who will be involved and how they will be involved, the




mmgmmemmnmmwmmamMnﬂum
place, and a summary of ethical consid
mmmﬁanmmﬂﬂmmmmm
dﬂemorﬁuewhi:hplmnmmﬂbmnbeyuﬂmmﬂmm
over the course of this study. Influences which appeared to have posential for effecting
more local capacity (i.e.. through the development of leadership, organizations, and
nstructors) and stakeholder pasticipation were of particular interest. Warren's (1978)
nntlwm&ﬁmmmmmmgmmm
hﬂvﬂxﬂsmﬁkﬁeﬁ;ﬁﬂmﬂemmmﬂ:ﬂyﬁuﬂmhﬂm&ﬁﬁ
specific task-oriensed activities (e.g.. adminis . tional, political, or cubural).
Fﬁhﬁymiﬂmﬂﬂmm&ﬁﬁmmw-nuhy
'*mmmmm@m.
mmmmmammrmmif”

wmmngmnmmhmﬂuﬂnd
change in this situation.

My records in this area included documents, imerview notes, cbeervation notes and
reflections. During Year #2, | organiaed my summary notations cheonologically under
tweonty categories, then under seven categories. By the end of Year #2, | collapeed these
under four headings, according 10 the focal point of the activities or developments. The
four foci - the facilitator, the schools, the community, and external -- have been retained
and serve as the means of organizing this information in this report. During Year #3, |
created summary tables 10 accompany the narrative description in Chapeer | and each of the
historical chapters -- IV, V, VI, and VII. These tables (Appendices 1.3, 4.2, 5.4, 6.2,
1.2), represent the complete recond of influences that were seported or appeared 1 be
mmhm Mﬁmm;m-)hw

The dynamics which occurved among stakeholders were of major significance and



of the study. During Year #1, stakeholders were defined as those who affected the

program or were affected by it. As the Ph. D. study began in Year #2, it appeared to me as

though there was a need 10 expand on the earlier concept of stakeholders. We used the

seven approaches suggested by Mitroff (1983) to search for more elusive stakehc :

1. “impcmlve"mhmnﬂe:ﬂmwhofeelmmlylhuuupﬂi:ymﬂ&y
nmﬂmmhtﬂﬁuahmmmmwnnamwhm

mre.butmiue:dmwiﬁamnyforlmpmwhaﬁemfmiymm

3. The"n I" approach accounts for those who are nominated by knowiedgeable
glmpmnpnple The less important or less empowered are ignored.

4. The “social-participation approach uncovers those who participste in activities relsed
10 the issue. Those who were not present, or those who may not be participating
currently but were in the past or would be in the future, are missed.

5. The “opinion-leadership” approach finds those who tend to influence the opinions of
others.

6. The "demographic" approach identifies those stakeholders within
group. mmmnymmmmh* pblematic.

7. The "focal organization wmmmmmm
with an example organization. It is not comprehensive and opinion leaders and other
uymmem (pp. 33-39)

Anmmmwmmmmu
ptldp! mmmmmmmnm 0 : ork
"'dﬁkvﬁd’iﬂﬂ;ﬂilﬁﬁd’; pivement, thei

lﬁ“imuhhwhmm holders wess involved
7 how thase changes affocied approaches 10 sexuality education in the community.

semenarised by Christonson, Fendiey. & Robiseon, 1999) indicased that a key 0 short-
ﬁﬁh“ﬂ“ﬁm“*ﬁﬁhhm
of communication and cooperstion among stahehoiders, and the development of 8




community action group of some kind. The organization which developed from our
activities (BRIDGES Network) was seen as a means of focusing efforts and providing a
catalyst for this. It was envisaged as a means of facilitating the exchange of information
(ej unabpcuvgs mmmmlmmm) Ihsdevelapmemof

evumally wm:h:'gafhmﬂdevemmmhﬂm:m
administration, control, and continuity.

Until near the end of Year #2, the development of a system of monitoring and
evaluation of sexuality education in Bruckion was seen as a separate challenge in this
study. As the stakeholders' network grew, however, i seemed likely that this organization
could and should direct monitoring o illuminate issues and gathering information imporant
10 its members. My objective was 10 assist them 10 devise a monitoring system thet was
sulted 10 the needs of stakeholders and operable within the constraints they faced. Thas, |
mmnﬂﬂmhm uestionnaires 10 provide data on atitudes and

jonship patiems. sense of personal control and seif-esteem, and parent/tee
m These questionnaires evolved with each use over the three years. s:m
and agencies gathered complementary information through their surveys. Some
MHmmumummmSWmm
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stakeholders. mmmmmmmdnm
associated with sexuality education, to develop effective techniques for communicating
abetract concepts, 10 increase the quality of parent involveme jlnlqlmeuwkwﬁ
mm&nﬂimhmmi.ﬂumﬂum“ The
high turnover rate of teachers was aleo of concem. | worked with the teachers individually
and in groups, in formal workshops and in informal discussions. | aleo facilitsted their

MHQMMﬂmIM§ﬂhh“ﬁ
concerns and information.
m_mdﬂﬁM“Bﬁtu_d

_u. Aﬁﬁmiﬂiﬁﬂéﬁﬂhﬂgbﬁ



records of discussion in meetings, mmmmmqmumﬂ
development. Interviews were recorded where possible and checked with respondent
required. The record of activities relating to the schools also includes questionnaire

surveys which were conducted with seachers at the conclusion of our time of working
together, as well as the collaborative article produced (and eventually published) with

mmm-Bmﬂemhmmmmm These
changes in capacity are of particular interest 10 authors in community development. Warren
(1978) referred 10 the "ransformation of the action system” as being of greasest interest.
individual leadership were the key components 10 monitor. Associated with changes in
capacity are changes in the nature of stakeholders' involvement (i.e., ownership, sense of
empowerment, control). Ametein's (1969) "ladder” appeared 10 be a useful 100l for
descriptions and analysis in this arca. Changes in stakeholders’ concoptualizations of
ase deecribed in Chapters IV-VI1, and summarizsed and evalusted in Chapter IX. A third
component, inetructional capacity, iiﬁih:nuﬁllﬂ:igﬁﬁmmhﬁ
eaily im0 the leadership or organizational categoriss. Changes in instructional capacity are

summaerissd in Chapter VIII. Data were gathered through interviews, observations and
analysis of documents.

l-ﬂﬁmm“lmnﬁnm\rhﬂhh
soxuality education, including the programs, cusvicula, rationales, processes, rolss of those
mnmf rategios m“lw|mmﬂi;f -
-ﬁ_ mmmu‘-mamw Vllﬁpld‘
the developmental story. Changss in SE were summarised as generalined views from the
pesspective of wens and pasents in Bruckion and ase presented at the end of Chapter VIL
I» Chapter VIIL, the analysis of changs in capacihty for instruction is pressnted siong with
conaldesmtions for fanuse policy and practice in Bruckion and, as seaders judgs appropriate,
cutslde of Bruckeon.




Some variations in the ability to collect data occurred over the course of the study.
My iment was to assist those in Bruckton to develop high quality, complementary
approaches to sexuality education. In some cases, the initiatives proposed by community
agencies, organizations, and religious groups developed considerably while others
initiatives remained "on hold" or were abandoned. As far as possible, | endeavored 10
study each of the initiatives while contributing o them in a prudent and ethiral way. This
approach was accepied as appropriste but resulted in varying amounts and qualities of data,
depending on the longevity of the initiative and the degree 10 which | was able 10 secure
information and/or become involved. The initiative with peer instructors (COOL), for
example, became a major site of involvement for me. | was able to gather considerable data
of high quality (through direct observation and participation as well as through inerviews
mmp)mﬂtdmhﬂnm-ﬂﬁm
mm-mmmmm:mm

iﬁMbyﬁj:;
student self-estcem, building skills for good relations : ug and alcoh
sbuse. Imﬂymmwﬂnw :ﬂhmmm
imerviews and documents only.

As a third example, religious groups varied widely in their approaches. | had listle
10 do with formal educational programs, and few documents were available for analysis.
However, | was involved in the process of clarifying the issues, philosophy, and concepts
at the leadership level and have data from interviews and group sessions relating 10 that.

ﬁmu“nmmﬁnwdnmm
ﬂ; ﬁhmﬂhmi““ﬂ““n
ansist the people of Bruckion in their jouney 10 improve understandis
slmations relating 10 sexuality education and community d | endsavor
hﬁ&ﬁnﬁhﬁﬁmm-ﬂmﬂmhi—h
and cthical manner. &k was important 10 gather data periodicaily on challenges, particularly
thoss involving ethical and restworthiness issuss.




* To what extent was | affecting the outcome of the research / development process?

In addition to the problems and challenges that might be associated with this kind of
work, it also appeared likely that opportunities for increased benefit might arise for those in
Bruckton as well as outsiders.

» What kinds of opportunities and benefits actually aroee?

* Who were the beneficiaries?

* How significant were the opportunities and benefits and did they outweigh the challenges
and problems?

Data were collected through inerviews, less formal conversations, and
obeervations. These were captured in records as discussed above and in a reflective
journal. In an effort 10 make explicit for readers those factors influencing me, and possibly
the study, ] have described what | considered 10 be important influences in Chapeer 1, with
each of the four historical chapters (IV to VII), and in appendices. The major challenges
and opportunities are illustrated in Chapeers IV - VII and discuseed in Chapier X. Issues of
rigor and tustworthiness are discussed further in the next section.

Reporting

My inention was 10 present the data relating to each of the questions within the
nasative description of each year of development, and 10 sumeariae and connect findings
further in the later chapters on sexuality education, community development, and research
lssues. The approach seemed appropriste for the situation and consistent with suggestions
offered in lisoratwre. Elliot (1991), for exampie, recommended reporting in a "historical
format, telling the story as it has unfolded over time” (p. 88). The topics he suggested as
especially worthwhile were considered in mejor reporting:
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In addision 0 numercus verbal seposts, | prepased writion summaries of ths
informasion collected and setusmad thess “Nving documents” 10 the stsheholder



representatives for their feedback and analysis. While these reports were designed to
facilitase stakehoider involvement in the process and assist them 1o leam from and
contribute to the resea dﬁyllmlervedu;m&my-ﬂmgrmy
mam-ﬂdnfaimmufmy; erpretations of the data. Perhaps the most important of

'1lvﬁﬁm"whmmpﬁmmphﬂmﬁmymmﬂm
in the community (June '92). This document was produced afier a round of interviews
with stakeholder representatives and synthesized the story of the three previous years. ht
medbﬂmh:vﬂuﬂedﬂopgm%hdmnmmm
report, and contributed in a major way to the dissertation.

Further details on data collection and analysis are described in the chapiers that
follow as considered to be necessary and/or appropriste.

iiii!!!!!--iiilﬁlﬂﬂﬂliiiiiiﬁli

Trustworthiness Issues

The steps which were taken 10 increase the trustworthiness of this study are
outlined in this section, mmmummmnnm
WWMﬁ&(lmLMMﬂm ;

bility (pp. 289-331).
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The findings and inerpretations expressed had 10 be credible in the visws of the
study's participants for reasons of research trustworthiness, but also 10 be true 10 the

principies on which the entire project was based. Strategiss 10 increase the likslihood that
credible findings #d imerpretations would be produced inciuded prolongsd ressarcher
peosence at the slte, extensive and persistent obeervations of related activities, and cross-
checking or “wianguistion” among data sources. Triangulation actally cccusred on several
levels. Data from questionnaires, interviews, cbeervations, and documents provided
different views on the same lssues. Other oppormmities for triangulstion were made
possible through comparieon of data from diffevent sources, as well as comparison of data
from the same sowsce in different time periods. ANl data coliected were retained and, as
more data became available, efforts were made 10 refine interpsetations. Peer debriefing
provided an extermal check and heiped 10 avoid some of the pitfalls associated with these

slrategies.

Repeesentatives of stakeholder groups wese given opportunities throughout the
study 10 check findings disectly and 10 judge the csedibility of imserpretmtions. Thess



"member check' opportunities occurred through reviewing personal imterview data, data
summaries, group presentations, group and individual discussions, syntheses of various
"living documents” and, ultimately, the opportunity t0 examine the draft version of the
dissertation. Participants were asked 10 judge the accuracy and completeness of any of
these statements, to look for any potential ethical conflicts or considerations, and 10 suggest
any recommendations for improvement. In general, | was very pleased with the attention
given 10 these and other processes associsted with enhancing trustworthiness. Such
activities also contribused 10 developmental goals in the community. The processes
associsted with enhancing credibility and the other trustworthiness elements are described
in more detail imer in this chapter. and are evaluated in Chapeer X.

Transferability

There are limits to0 the transferability of the findings because communities vasy
considerably in historical, cultural, and organizational comexts. They may have different
agencies and local organizations, as well as different levels of development of these
organizations. In spite of this, | anticipate that the study will be relevant 10 many
communities of similar size, and particularly those near major centers in westem Canada.
In the final analysis, however, readers must make their own judgements about the extent 1o
which the findings will apply. or be transferable, 10 other situstions. To assist readers in
their asscssments, | have supplied as much information as practical on the contexts and
factors which appeared 10 influence development. This information is conveyed through
the text in Chapters | and [V-VI, and through the clwonological charts and other
appendices which readers can choose 10 examine.

Much more could have been included about the community and the
ressarclv/development process.However, this need was balanced by the noed 10 reduce the
text 0 increase accessibility and readability.

Dependahility

This term refers 10 the extent 00 which, given the same data, others would reach
sisiler conclusions and indicate that reasonable decisions had been made with regard 0
inserpretation. Over the course of the project, many others were involved in checking for
this consistency, as | describe in the section below on “advisory groups and critical
frionds.” Peer seview and audit was conducted by individuals cutside the projoct as well as
key participants in the community. An integral past of this ressarcivdevelopment study was
the on-going process of stakeholder repressntatives reviswing data they provided, data
summariss, intermodinte sops in analysis and draft documents. They routinely mads their




own inerpretations of the data and made judgements on the interpretations which | made.
Their comments were used 10 adjust final versions of the documents and dissertation.

Confirmability
Lincoin and Guba (1985) suggested a fourth criterion for trustworthiness, that of

“confirmability* of the data. The compiete log of my activities and reflections was retained,
along with all data from the various sources including all documents that were reviewed
and produced. Triangulation between methods provided checks, as did the continuous
review of data by participants. The encouragement of interpretztion and the generation of
implications and recommendations by stakehoider representatives and outside reviewers
was part of the design and process. Checks were performed as the data were presemied and
discussed with the stakeholders, and writien statements were revised according 10 their
feedback. Differences were resolved or ranges of opinion were given in final versions of
documents.

The community development orientation of the study and the emphasis on building
stakeholders come 10 share in the ownership of the data. Thesefore, they shared in the
responsibility to confirm that written interpretations flowed from these data and the comtext
of the project, rather than from the biases, motivations, inserests, or perspectives of the
research facilitator. The fact that | contributed 10 the study, however, remaing. In order 0
illustrate something of the nature of this influence, | have provided as much detail s
possible on my own reflections and actions and the background from which these emerged.

Advisory Grougs and Critical Priends

Awd“dcwm“wumnam

seports 10 staksholder representatives at intervals acconding 10 the need. Amm
varying from four 10 eigit individuals with diverse intoseets and values. provided ms with
feedback and verified the findings from their perspectives as participants in the community.
Members of a second group seviewed the issues associated with action ressarch or
“studying an educational situation while taking action 10 improve it. 1 was also invoived
with & thisd group of colieagues in the Ph. D. program who met regularly 0 discuss
research iesuss.

Alihough the critigue from members of the sbove groups was helpful, | found that
there was & #9ed 10 insesuct mose froquently and on & desper lovel. Several individuals met
my need for such interaction and became kRown 10 me a8 my “critical frionds.” Inssvaction



with these individuals, each of whom brought a different background and perspective to
their analysis, enabled me to identify and address a variety of ethical and methodological
issues as they emerged.

Three individuals from Bruckion, representing different perspectives in the
community, were involved throughout the period of the study. Each reviewed the findings
closely and discussed them from their own perspectives, as only people living inside the
community situation could. They balanced my assessment of changes in understandings,
practices, and situations, and of the underlying forces and factors affecting change. They
also provided extra comextual information which improved the ability to distinguish the
effects of various forces in changes that occurred,

Several colleagues with inerest and experience in Action Research read and reacted
10 documents and joumnal entries. and met with me on several occasions 10 discuss issues
from an action research perspective. One was involved consistently over the latter two
years of the study.

A third dimension of review was added by a colleague in the same Ph.D. program.
Two other colleagues joined us 10 creste a group of four for several months but ineractions
with these others were of significantly less depth. The key critical friend provided peer
review as | gathered, analyaed, and interpresed data. S/he brougiu experience and a
background in the research liseratuse of educational change and community development.
Our imeractions heiped me gain valusbie insight into the interpersonal and organizational
dynamics of the groups | was working with. The idess which emerged led 10 more
appropriste rescarch strmegies and grester sensitivity 10 the diversity of perspectives on
ensbled an examination of the project and its components over time.

A final critical friend brought experience in social and political issues, as well as
editorial critique during the period in which | was writing the dissentation. This individual
read all of my written work of the last two years. S/he noted arees that were unclear or
poorty supporied, probed for hidden meanings, and un.uvered possible applications of
concepts in other situations.

.............. Y 2 A



Delimitations and Limitations

The study was delimited to one community and the agencies and organizations
directly associmed with it. | was in direct contact with the community during a four-year
time period (Sepiember, 1989 10 Sepiember, 1993) but also made efforts to uncover
significant events in the years immedimely preceding these. Finally, the focus was on
those activities where members of the geographical community played a significant role.
However, more information was sougit on provincial scale activities as the scope of the
study broadened and the significance of these to developments in the community became
clearer. Finally, the study was initially delimised to sexuality education but was allowed 0
expand to acknowledge connections with education regarding relationships. health, and
health-related decision making.

The ability of participants 10 recall past events may have limited the accuracy of
description of developments which occurred prior 10 my involvement. However, this
problem was partially overcome through triangulation of various sources of data. We also
found that perceptions varied among different people participating in and observing the
same events and circumstances. This is reasonable, given the nature of the study, the
topics, and the interests and values associated with them. Attempts were made 10 C1088-
check between various sources and, where differences persisied, $0 acknowledge the range
of the differences. There were, of course, practical limits 10 the amounts of cross-checking
that could occur, particularly because the study had 30 many dimensions and was 80
interdisciplinary.

In some cases, some information surTounding particular events has been withheld
from this document for ethical reasons, or 30 as not 10 impair CD processes underway.

Because the focus of the study is on the community level, and because of the long
term nature of both community development leaming and making decisions in the asea of
sexuality and reiationships, there are limits 00 what can be said about the success of a
paniculer initistive or component in the overall situation. Adaptation and change in
approaches have occurred gradually and the effects of the changes unfoided gradusily as
well. As of the time of writing, individual and community approaches were continsing ©0
change slowly in depth and direction. Some of the innovations continued 10 be rather
fragile and were not “Troaen” into a stable stase.
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Time Frame of Major Activities

September, 1989
Year #1

-Immbwremudhy
mme;m
-eveluplm surveys

September, 1990 * Master's Thesis complete
Year 2 " ® recC ‘lgiginﬂyn

September, 1991
Year 3 !

Year i

September, * reviewing and editing * review of dissertation by
Apll.l”‘lmn dissonstiondrah pllr._hﬁeﬁby
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Year #1:
It's COOL to Know

/

Chapter IV is a cvn "’;""iﬂhmﬂmpﬁqh—h
lldmﬁnﬁﬁi-ﬁ__lmmﬂy 1990, or Yeur #1 of the
study. 1¢ bogins with a review of mejor questions being asked by leaders as the your
of development ensrpies that year. The fisst of thess initiatives was the process of planning
and implomenting 's COOL 10 Know Your Way in a Relasionship (COOL), » weshond
workshop progsam for teens and their parents. This was the first outside-of-echool SE
program ia Bruckion, and the first mejor step towand & community-bassd appronch 10 SE.

The second initistive was the evalustion of the COOL program, & process which
Govens (1988). T» provess served (o illuminets the issuss of sexuality eduomtion, catalyss
in-echool and cutside-of - school developments in the futwre, and contributed 10 the
of the prosess.




occurring on other fronts as well. These included the formation of a “pser supporn tsem" of
students in the Grades 5-9 school, the action of several junior high teachers encouraging
students 10 contribute in a greater way 10 class discussions, the formation of the “Jesus
Firat" Club thet sponsored three video presentations on sexuality and relationships, and the
manmmhmmm mmmnm

mmmmu
understanding more about these experience iﬂmmﬂi:hlmuhmy
m)ﬂﬁﬁbﬁﬁuﬁbMEMhhm In this
chapier, [ would advise that Appendix 4.1 be read afer the description of the COOL

By the beginning of Year #1, the FCSS disector and the Heakh Unit's 8B
something that would bridge the gaps. Something that would draw tsens and pasents
together, draw staksholders together, and bring in new ideas on instruction.” As deecribed
in Chapter L, they choss 10 introduce the COOL program and planned (0 implement it with
ﬁMﬂmd““hﬁm mm
“ mmda“ﬁ&ﬁ(:ﬁ!..ﬁ“
ﬂﬁ“ﬂ“m*ﬁhmﬂﬁ
needs but wess not yet connected with & community process of planning for improvement.
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* How can we bring current information on teen sexuality issues to teens?
* How can we encourage parents to take a more active role in their children's sexuality
education?
* How can we involve more stakeholder groups in the improvement of SE in Bruckion?
* How can we overcome the constraints which schools have in presenting information o
teons and in working with parents?
* How can we generate more enthusiasm for addressing teen issues in Bruckton?

They noted four specific needs pertaining to sexuality education:
* heiping teens see that abstinence or postponing sexual intercourse could be a viable

option,
* motivating and informing teens on how 10 prevent sexually transmitied disease and
pregnancy,

* helping teens and parents 10 communicate with one another about sexuality,
* teaching teens 10 recognize and develop healthy relationships.

.............. Y Y
Planning and Implementing COOL

In addition 10 the benefits associated with the content of the program, the FCSS
director and Health Unit SE Coordinator saw possibilities for community development
through COOL.

The process of bringing COOL imo Bruckion, the planning and everything else

associatedwith s, had wemendous posensial 10 act as a casalyst for commamnity

development and a force for rallying she ssakeholders.
They planned to bring in a team of trained teen and adult leaders 10 facilitate the woekend
workshop. and 10 invite teens and parents from Bruckion and two neighboring
communitics. The Health Unit SE Coordinator and the FCSS director arranged 0 share the
tasks of administering the program and securing the financial and/or moral support of other
key individuals and groups in the three communities. The Bruckion FCSS Agency was 0
be the major financial spomsor. Representatives from the local schools and religions
organizations were invited 10 participste. The pre-workshop planning and promotional
activities, the workshop weskend, and the follow-up mesting are discussed briefly below.
Readers who want 2 move detalied description of the COOL program may wish 10 read
Appendix 4.2,
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» Comy on Meeting, This first public event was held in laste
Sapzmber ﬂeﬁsm I-HhUNISEem and program designer /
facilitmor conceived it as an opportunity for all the stakeholders 10 gather and be informed
sbout the program. Ten peopie from the area attended including a pastor, several parents.
the assistant principal and the coordinator of the community school. The program's
designer / facilitmor outlined the origins and philosophy behind COOL., as well as some of
the activities and the rationale behind them. One of the purposes of the meeting was 10
enlarge the ciscle of contributors and involve more people with the preparations for the
m Jabh:ﬂp&:nfﬂvmwmmmeg.fmﬂ
ording l’)!ﬂ!innhhﬂﬁ:emﬁvhdnm

da j:’;,f;mhegiinﬂg
What was assumed 10 be a lack of inserest by religious groups was iater raised as an issue
©0 investigate as part of the program evaluation. A combination of factors, including
mmﬂm:vmm
mﬂlﬂﬂﬁuﬂhhvﬁlﬁmﬂmmmﬁ participate in
the workshop in sufficient numbers. mmmmmunﬁm&
9 and 10 seudents from Bruckion and the neighboring communities. The FCSS director
and seachers at the Grades 5-9 school in Bruckion. The SE coondinator had taught health
classes and was popular among students in each of the three schools.
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Informing and inviting parents. The teens who were selected received a package of
basic information about the program, along with a form on which parents gave their teens

consent 1o participae. Within the next three wueks, the organizers contacted each teen's
parents by telephone 10 relay information on the workshops and invite their participation.

Meanwhile, at the Grades 5-9 school, health programs continued with a very low
profile as they had in previous years. The unit on sexuality education was scheduled, as
usual, for near the end of the school year. Teacher attitudes soward the COOL movement
varied from neutral 10 enthusiastic.

The COOL Warkshop Weekend: Introducing New Concepts

The weekend workshop (December, 1989) was attended by forty teens and forty
adults. About half of the pasticipants were from Bruckion and half were from the two
neighboring communities involved. In this section, 1 have summarized the concepts of
sexuality and relationships that were introduced through the workshop and frequently
reported as “new” in Bruckion.

The concepts introduced 10 both teens and parents were:

* | is possible and important for leaming about sexuality to occur in an atmosphere of
openness and honesty. This leaming could also be enjoyable.

* Teen-parent communication can be based on respect, openness, and honesty. Some
signals, strmegies, and guidelines are helpful.

* Lisecning and respecting one another's views is of great importance.

* Images and analogies (¢.g.. relationship wheel, hands analogy, love triangle, intimacy
funnel) can help make abstract concepts more concrete.

* K is important 10 identify personal limits or stopping points for sexual expression.

* Break up, or the possibility of break up, is often a very difficult situstion. Some self-
help strascgies and support from peers can be invaluable.

* Ris important 10 be assertive and avoid exploitation in relstionships. Some simple
strategics can be very effective in sisuations involving either sexual and non-sexual
decisions.

* Information on contraceptives was more complete than that which was provided at
school or known by many parents.



The concepts introduced to parents only were as follows:

* It is helpful for parents 10 reflect on their own experiences as teens leaming sbout
sexuality, and compare this with the kind of leaming situation they would want their
teens t0 have.

* Identifying values relating to sexuality, sexual expression, and decision making s
mhmmmmmmmmmpmn
understand these values and more clearly communicate about them with teens.

* Teens are developing a personal value system. It is possible 10 verbally reinforce teens
* Adult listening and communication habits can open or close communication at home.,
Aspects of ansomy and physiology associssed with arousal and intercourse were
presented. Some found opportunities 10 dispel myths or leam about healthy practices
(e.g.. testicular self exam),

* There was encouragement 10 normalize and eroticize the use of condoms.

pwing concepts were introduced 0 teens only:

. Tbmﬂexﬂhyhﬂmmﬁnmmm

* Some language is degrading and disrespectful, particularly 10 females. Language can

also indicate a different standard and expectation in behavior for males and females.

. Mmuﬂcﬁiﬂﬁmmm hmﬁymmm

mmmmmam ﬂ“hmﬂ
mmm

mhm-ﬂ,, e nﬂl.
mmmhmmm-ﬂmm a musical or
dramatic "personal moment.”

Smrﬂnhirhn--mm—mgﬁmﬁnm



J m'ﬂmw"wvwmuanmmmmmmm
sexes, and to clear up some of the myths and misconceptions surroundis
relationships.

umdmmummﬂmﬂemmmmﬂg Nm:len
they were introduced. and ofien in a engaging ways which modelled small group process
and included a moderate level of leamer-cemered instruction. The workshop environment
was characterized by openness and safety. mmm&mmm
answers were given. Mnﬂﬂne&mﬁmm:ﬁi hnique

stirred controversies, particula ymﬂmmweremyﬁummmgwnut
seriously. memﬂmﬂmm“ﬂmm;hﬂu
program evaluation. This information, along with the implication "
wummmmmmmmm&ﬂhumam)

Master's thesis.

‘lheﬂmlnephlhmdm was a follow-up meeting heid on an
evening about two months after the workshop weekend. mF:mmnm
the concepts presented in the workshops and 10 continue 10 develop better communi
between parents and teens. Mﬁm(hmm)mamm
10 relate their post-workshop experiences 10 their peers and, in a limised way help one

maummmnmmmnmﬁ
adukt volunteers (1 was one of the four), went 10 obeerve / participate in a COOL workshop
cosemtial astisudes and skills sufficiently in puace (0 continue working with the wam. The
RCSS disector relsased theee individuals and chose theve 0ther teens 10 continue.




The COOL Program Evaluation Process

events in the years to come, itmﬁﬂugmlmm:mmmﬂhmm

‘The section which follows includes some background to the decision to undertake ¢
program evaluation,

wmmmmmpﬁﬁcimhmhﬂm:nvhhmm
with organizing for the COOL workshop. | attempied t0 achieve a balance between getting
"inside" enough 10 observe the process closely, but “outside' enough 10 .i....imize my biss.
1 helped with tasks that 1 thought would have a minimal effect on the process and ouicome
(e.g., contacting a small number of parents), but would demonstrate suppon for the
process and the people. [ was very honest with those in Bruckion sbowt my motivations
and degrees of commitment and they weicomed my involvement.

By mid-November, we had decided 10 coordinate the program evaluation with my
outcome oriened -- were rase in Alberta and Canada. and it seemed like an excelient
opportunity 10 make a contribution. The COOL program had the potential 10 address
problems with SE that had been identified in the community as well as in professionsl
liserature. lmummfwm-ﬂnmﬂmlmx







Id be employed, Although the peers would need to come from

4. 1% ,, cOing :
outside the community at the beginmng local teens and adults would eventually be
trained as facilitators.

The program

would begin v weekend work:lmp for teens nndlhnr pafems  that would act as a
suppiement and compiement to what was being taught in schools already.

» Theenwmnm:m in the wurtsmp would be

chmleﬁzed by a very high Ievel of openness and honesty. This could enable teens to
break through p‘xnhnlogical barriers and test the many myths they had come 10 believe
in. Teens, incl

sexuality.

g males, would be challenged to accept responsibility for their

' Pa l| Hotcement atter th Ok M &h‘v‘m‘m
inimdechmpnkenmg In March, abumﬂmnmnﬂ:saﬁ:rﬂ!e wnfkmo[) teens and
mlnmﬂmmﬁfmmevmhgmmﬂgmowumt for “in pmfu:
inservicing", peer coaching. mutual adaptation, etc. that contribuse 10 sfu
in on of a behavior. Wmuevemhhzmmt:expﬂedmm
wmtﬂnp" &mldﬂzpegle say it was a great workshop, leave feeling satisfied,

mmediately get busy with mmﬂmmmmhwmum’ Would
\als, feel embasrassed that they have not tried their new techniques

ud retum t0 a state much like before?

M!Hﬂmmcm lexu.:lity m:nm. evaluation, and the situation in
Bruckton, I became attracted to formats that acknowledged broader needs and interests of
these in the community. | eventually encountered Stake's (1975) "responsive” model in
Worthen and Sanders (1987), and saw how it could meet several needs which the FCSS
director and | perceived to be important at the time:

* 10 attract the interest and involvement of important stakeholders who remaine
periphery (especially parents, teens, and religious leaders),
-nmum:umwthMmgim
-mhﬂﬁaﬁﬂwdﬁmﬂﬂﬂyﬁﬁﬂmmdﬁ

* 10 provide information for the continued d it of the program, and
-nm&m&llmuﬂydﬂemmmﬁhhm

Al that time, we defined stakeholders as “those who had direct influence over the
mnmmmwﬂmnmnmmw the
Wmmmmﬂ administrators, religious groups and, of course,

(Roaders who are less interested in methodology may wish 10 bypass the first portion and



The pulp:ue of this study was ta evalunte the sexuality education program as it was
implemented with forty teens and forty parents from three different communities. Answers
to the following general questions were sought:

I. What are the issues, problems, and concems of interest to the program's stakeholders?
2. How was the program designed and implemented?

3. What were the program's strengths and weaknesses?

4. What remmmend:ﬁans wmld most likely lead to the imprcven:nt of the pmm"

:pecmfmchammm. DﬁilmﬁuutﬂtMMﬁmngGDmethdbm
the itudy Wwas seen as being more formative ﬂfnn iumﬂmive: ﬂm li. !m!mhdta assist

j;dgmuﬂgﬂm&nmmﬁlemmgmn.
ﬂm’ jm’ foci of the evaluation. )

jadgemiémifyhglmplicm generating recom
format which reporting would take.

Data collection involved observations of the many program compon
mmmmmmmimp@mmlﬂﬂmmm
analysis of documents. mmmmmmmmm Aress of
Strength. Aresuf(:mem.-ﬂsmlmm SCOMMEN
ﬂauwhh”qtgm[wf::

,nﬂmgwmgﬁn;mmr
tions, and determining the




During this stage. I became familiar with the program's scope and activities through
observations of each of the program components, discussions with stakeholders. and
analysis of documents. Descriptions of activities, instructor's statements, responses of
individuals and group interactions were noted. This preliminary work provided an overall
sense of the program goals in practice as well as a context in which to place the input from
stakeholders. It also led to the identification of other stakeholders and more specific
questkm iels:in; to the design‘ implemenmian and imp’r’ovemem of the pmgﬁm

those ;uggﬂtd by GIEEILE (1988) Th,e ckﬁnmgn of mkeholdﬂi was ml:nlla’mlly broad
to encourage diversity. Self-defined stakes were high, and representatives either had
sufficient knowledge to contribute in meaningful ways. or were eager to learn quickly.
Stakeholders were to participate in the design, the interpretation of findings, identifying
implications, and generating recommendations, but not in the collection of data. Finally,
stakeholders' views were actively sought and shown to be valued. Representatives were
interviewed to determine the concems, issues, problems and questions that they felt were
impmmt to address.

duiptrwudmmepimiyfniﬁmmdhdlmmiﬂmkmnwwmm
as effective as possible. The FCSS agency was the principal sponsor and coordinator of
hmﬂmﬂbﬂdmh'ﬁﬂm"hﬁlﬂﬂmm The agency

duc f;jhuexuﬂlymmimm-dmmlnpmgx ms&m
wnusahmﬂyinvulvedinﬁmgmimpler;f *
Weiﬁﬂﬁﬁmﬁmpmimufﬂ:m pllm::hmlmdthml
ﬁﬂﬂhﬂbtﬁ:lﬁﬁiﬂpmmism Coincidentally, they were also members
dﬁmﬂiﬂmimhmnhmm“nhﬁim
'ﬁleph-!y Bpresentat ,;mimmhﬂm“ﬁﬂnnukpﬂ




person responsible for dealing with various SE lobby groups. The Grades 5-9 school was
represented by the Assistamt Principal, who was active in school / community relations and
the student peer support team.

In summary, the group of stakeholders participating in this study includec! the
designer and facilitator of the COOL program, the community's Family and Community
Support Services Agency, the local Health Unit, teen participants, parent participants, the
school jurisdiction, and a school which had close ties with the program. Though it was
agreed that religious groups were stakeholders, most leaders did not see themselves as
sufficiently involved with, or knowledgeable about, the program to participate in the
evaluation process. It was decided that data would be collected about their concems,
interests, and preferences for involvement in the future.

All of the stakeh f’;mpemaﬂveswereimervwwedbthhgr The five
mmmmhpmmmmm
Whndpymfglmmpaﬂnmmmmgmﬁmitwﬂkﬁ?
Whiimmmlﬂilglaﬂgmbymfeimbh;m

* What questions shouid be asked of the teen and/or parent participants?

* What would indicae that the program had been successful or effective?

Interviews varied greatly in length, location and circumstances. Building rapport,
trust, and a sense of ownership or partnership was very important at this stage. The
groups or individuals were asked 10 refine the ofien vague concemns, issues and problems,
ino specific questions or requests for infformation. When all stakehoiders had been
imerviewed, each was given a copy of the contribution from his/her imerview, as well as a
contribution for accuracy and read the composite, making any comments or suggestions for
further questions as they felt necessary. The questionnaires for teens and parents and
list. Stakeholders also reviewed these instruments 10 verify that the questions wese still
true o0 their intents. Thus, the process of interviewing stakeholders brought many issues
understanding of the program, and heiped stakeholders 1o clarify their own perceptions of

Enthusissm and interest grew in many of the stakeholder participants, in spite of the
demands on their time. In general, they exhibited very positive sstisedes toward this project




and a genuine concem for teens. When appreciation for this was expressed, many
responded in words similar to "We don't mind taking the time because this work is
important and because we care for teens and their parents."

Although the stakeholders scemed generally eager and willing to participate, it soon
beceme apparent that the same degree and kind of involvement could not realistically be

for valid reasons such as health, work load and areas of expertise. As an example, one
who was marginally involved in the planning phases provided very insightful comments
during the later phases. Though individual involvement was inconsistent, the overall
process functioned very well,

Stage 3: Collecting Data

Both qualitative and quantitative methods of collecting data were employed. As far
as possible, the program was studied as it occurred naturally, without constraining,
manipulating or controlling it. Data were collected by observing program components,
analyzing program documents, using questionnaire surveys of participants, interviewing
participants, interviewing teachers and religious leaders, at a public meeting for parents,
and by a community newsletter.
planning and promotion activities, parent and teen workshops and follow-up meetings) as a
of the program as well as its content. Controversial portions of the workshop were video-
recorded to provide an ability to review and resolve conflicting information.

Dacuments. An attempt was made 0 collect and analyze all documents associssed
were supplied by the program facilitasor and completed at the workshop. it was possible to
critiqued by the stakeholders and several “expert” consultants 10 ensure that no key area had




been left out due to oversight or ignorance. Then, the questionnaires were tested with four
teens and four parents and revisions were made according to the feedback received.

In order to maximize return rates, the researcher met with the teen participants at the
schools which they attended. A brief verbal introduction to the study was given, the
importance of each individual's participation was emphasized and the ethical safeguards
were described. Each teen was given a package which contained an introductory letter, a
consent form (to secure the permission of both parents and teens), a questionnaire for the
teen, and questionnaires for the parents. After follow-up phone calls, a response rate of
78% of students and 65% of parents was achieved. Data from the questionnaires were
entered and outputs of frequencies for parents and teens were produced. These findings
were reported to stakeholders and were also used to refine the questions asked of
plmclpﬁmmmemews

! ith Prog; ipants. Purposive sampling of six teen/parent
familyuniu uwellufuurmuﬂfmrpnmmsnlm was done to obtain a range of
backgrounds and views of the workshops as well as representation from each of the three
communities. Single parent (male) and single parent (female) families and two parent
families were present in the sample. Families with one parent. both parents or no parent
attending the workshop were also present in the sample. An equal number of male and
followed by all of them together. This approach was used because it familiarized parents
with the questions that would be asked of their teen and permitted both parties to respond
individually as well as in a group. Detailed notes were made in all interviews and three
families gave permission for recording. Telephone follow-up was conducted 10 clarify
Mpmmmmﬁmmhmﬁﬁmmmm

A . ; , s Leaders,  Six teachers were inerviewed,
fmrhampiﬂmnﬁﬂivm The researcher atiempied to draw out the teachers'
paceﬁnufﬁmuﬂhﬁm&hmﬁmwﬁh At the same time,
prmatio “ﬂmmmnmmmgm,i jjj';,:ﬂp)ﬂble
religious leaders focused on how they would wish 10 be involved in similar programs in the

Community Feedback, Two strategies were employed 10 give individuals who had
ﬂmmmmumnmnm A public meeting
wnmﬁmﬁiﬁmmnayhﬂ uestionnaire was included in &




| 3 rWlinge

Asthe dis - . summaries were prepared for stakeholders, The
researcheralsc = - .. - report of the findings, which was presented to the
stakeholder geowp at 2 speci+: mecrng. The repon outlined areas of strengths, areas of
concem and equ:- - 1! finding~ Inly those program features that were clearly either
strengths or cewn <M. a5 n~inated by data gathered by at least two methods. were included
in those two “m=sone 1 caegory of "equivocal findings" was also used in reporting.
Feedback on the ini-+1wetamons of the data (received at the meeting, and through telephone
and in-person co - - =ws over a two week period) was accounted for in the final repon
of the findings

*The CTJOL rogram has, in most cases, facilitated positive parent/ieen communication and
relationships by influencing the attitudes. strategies and skills of both adults and eens.
Parent/teen talk sbout issues relating to sexuality occurred in many families but not in all,
Tl:uvenll 104 ",;,cﬁectivmmmhwebunmﬂmmcmmlemmﬂm

* The information kkdmﬂzmﬂnmd:dmm especially in the areas of
anatomy and physiology. It also served to dispel many of | yths whu:h participants had
m-e:relnsdmgxuﬂitymlelmuiﬂnp

* The program encouraged respect for members of the opposite sex. Teens became more
ff";i,vemnmfenﬂmofjmmmmwmmdnmmmmm
improve the situation,

-’ﬁzﬂhydmmmxﬁemﬂminmmﬁwnmm was
mﬂdbyﬂupngmm mmnicﬂimsuﬂmimnlkusmmhlly
important o0 teens. Unfortunately, no data were available on the transferability of skills 1o

ea mmmngxmmmum

-Clnﬂem sound instructional design was employed. m“miv-ﬁydm

, mployed, including small group activities and role playing. Import

reness was a very honest, straightforward way of communicat

ﬁmﬂmﬁmn'ﬁﬁm"-ﬂmmrulmdﬁm The

atmosphere that was created was highly conducive 10 participant involvement. It was
mwmmy trust and respect for one another’s views,

iginal p gmﬂ m mlm
Arcas of Concern




of information required to make decisions about their sexual expression. One area where
information was found to be incomplete was in their understanding of the consequences of
intercourse, especially sexually transmitted diseases and psychological consequences.

* Another area where the information given was incomplete related to contraceptive
measures and, in particular, effectiveness of condoms. It is recognized that obtaining all
the facts is a very difficult undertaking in this very complex field, but it is also ve ,
important to have the facts to make good decisions. It must be stressed that the information
provided in the session may not be complete, that it is constantly Ehi’lglnt as new
discoveries are made and that there may be side effects which are not yet known,

* Ambiguity in certain key words and concepts was also a concem. The concepts of love,
commitment, abstinence and postponing sexual involvement were especially vague for
teens. The illusion of complete information and the confusion of serminology appeared to
be blocking some from confronting the difficult issues of sexual involvement.

* There seemed to be considerable ambiguity in teen concepts of what constituted

. ible action and "readiness” for sexual involvement. Many participants had a very
Iimiledvkrnol;m%emimmly%gdsrliguﬁﬁviﬁ:g,, sequences and of
ambiguity guage. ew spoke of their future when discussing their concepts of
mdineuormmlble&.

* Abstinence from intercourse was portrayed in a relatively neutral way. Few of the highly
effective instructional strategies used in teaching other concepts in the program were used
when referring specifically to abstinence.

'bmvotz"hdmmmmmmmlﬂvelyu:;d, .

* The majority of seens found the values presented at the workshop 10 be appropriste,
maxmawmannuglml‘mmmnmgyﬁ
c ng.

* The effect of the program on self-esteem was variable. Most teens reported reasonsbly

baseline level, the family environment, peers’ ineractions, other events in their lives, etc..
-mmmamhmmmugsdm ﬂlﬁ‘;d;ﬁuil

result workshop. In general, teens fek as though they would be abie 10 postpone

inercourse, but did not have an increased desire 10 do 0. o

e [
* LTI D 0 e

(&8 g 1) = 0

‘The compilation of implications and recommendations was seen as a major step in
some of the implications and recommendations at a special meeting thet was held 10 discuss
the findings. Most of the points, however, were identified by stakeholders in the two-



week period which followed. The final synthesis of contributions from stakehoiders.
rescarcher, and participants was organized according to four categories: Program Design.
Program Delivery, Local Administration. and Program S.., port.

will note, an apen-ended rgpumng fmt was used to enmurage n:ad:rs fmm lhr
community 1o reflect more deeply and develop each of the ideas further. Each
recommendation statement was followed by several "questions for consideration” which
probed related issues. Where resources were available, these were also noted.

1. Consolidate the strength COOL has in prnvlil information and
dispelling myths by exn nding on the ¢ sexually transmitted
disease, contraceptive fallure und side effects, and psychological
comsequences of imtercourse.

* How can the most complete wmtggivenwnhmtcmnzﬂemuﬂmm
what is received at the workshop is the "complete package' required 10 make a

sexual decision?

* How can discours information, such as that about the failure rate of condoms, be
presented in a way that teens will be motivated 10 a healthier lifesty Iebymﬂ:r
M&p‘euﬂbyh (i.e.. encouraging ‘puhi:ihmc“nmerm "deterministic"

thinking)?

2. Refine the moanings of key words such as abstinence, love,
intimacy, responsible action and commitment.

Mmﬂm&:ﬁiﬁﬂmﬁhﬁmmﬂmcmmﬂzm&o
discuss the issues surrounding sexual involvement?

Mmmmmmmmmmmwmmmm

this and any other complex area
-Howcmpuﬂtipmuhe hamndieﬁniqgﬁnnm&mm

Mmmmm’mmnﬁﬁnMvammmm1

3. Clarify the concept of "readiness” and its components.
-Cma:gw;nmmmmﬁmnm:nmph

-hmmmmmmMmthfﬁ or working toward, the
"next stage?” (e.g.. 10 be ready 10 g0 out with someone, to wear makeup, (0 drive
a car, to go steady, 10 drink, 10 have intercounse, eic.)

o Should a term be used because of variation in "degrees of readiness™?

omndmgﬂdmmﬁw:iﬁmﬁcmmmm

l-lowcalﬂ:fj derstan -ﬂmm';’ohemn

* How do these relase 10 pregnancy? STD? Psychological impact?



* How can consequences such as STD and psychological impact, that are difficult to
see, be made sufficiently concrete to teens that they can their significance?

» How could teens "experience" the consequences of having a child, a disease or
psychological turmoil in a more concrete way than just talking about it?

» How could teens be encouraged to develq’p a vision of hope for their future in which
long-term consequences have a context’ ,

* What are the problems associated with various "limits" or stopping points for sexual
involvement? How can passion's effect on judgment be depicted visually?

* How can the chance of condom failure, and the factors that contribute to it, be
concretized and dramatized? , 7
In an interview, a parent stated "The real possibility of condom failure needs to be
gc‘emonmepdumaﬁully. 1 don't know how you do it but you need to work on

explanation.”

* What surgestiom could those experienced in catalyzing thought and involving

participants ofTer to this area of program design.z

S. Modify the portrayal of "abstinence.” o B

eInli the universal agreement that abstinence ( ing) is the healthiest
lifestyle choice, how can abstinence be even ized and shown to be
valusbie and desirable? o )

* How can abstinence be described in terms of what it jg, rather than what it is not?
That is, what it its rather than what it prohibits. ,

*Cana off to the side of the physical infimacy funnel (a diagram used in the

) illustrate movement toward a deeper, more rewarding relationship?

* Teen leaders agree 10 abstain for as as they are involved with the program. How
can this and other ve examples be made known? What other “teen heroes” can
be enlisted 10 val and normalize this behavior? -

* Are there other words that could be used instead of abstinence, such as "virginity" and

"tecond-va.' An acronym? Could teens crease one? Is tponin
workable? (Condensed from The COOL Evaluation Project. Krupa, 1990.)

R tations for Local Administrati

Many of these stsements related to community and family dynamics and ¢
development.

1. Continwe t0 work toward a "community development” and

* communit m%m“ o the B
mmeMamdmmmmum The data
avenues in the community, would be well received.

* How mumumunhm-ﬂm
'c-:: fings be waes 10 gather fondbach e capabic commmanity poopl
rahc than gl give iformation 1 e copeble communiy people
and e it componcits of 1 pogpaie? y Covelopman
ols the important?
* How can the leadership and resources available in teens and parents who have
participated in the be channelied and ,

Many a willingness 10 contribute 10 in the futare. Not all wished 0



writers, telephone coordinators or cooks. In addition to improving the areas in which
they would work. they would serve as role models and reinforce concepts of the

program.

2. Continue to try to attract those individuals and families who really
need the help and support.

In the on of the participants. a substantial number of those ho ceally need the
help would attend this m if they were approached apfmpﬁately (c.g..as

viduals) and provided with a clear idea of the potential for growth which the
program offers. This program. however, cannot be expected to respond to all of the
needs for sexuality education in the community. Participants suggested making use of
video recordings, personal/informal calls and offers for assistance from peers as means
to reach those parents and teens who cannot or would not attend. Contact through
!::n m:/plo_r t:e peer support mechanism in schools stood out among the wide range of

as supplied.

3 lfoﬂlm the "Impact Study” but employ other means of follow-up as
well.
Though basic enroliment iuﬂmne&follow-upmdminfacemappemlobe
inwmtoachiemmegomof program. Follow-up may take a wide
of formats and not necessarily be costly or require outside resource people.
mmwmmmrolm; resources would be helpful:
e another program for and teens,
* trained people in the community who are available to call on .
° parent or teen su groups meeting informally.
One suggested that a periodic newsletier to alumni would help 10 keep people
moving toward the goals of the X
You could pwt in updased i » encouragement and ways to spread the word
and make a difference. It could be like a reinforcement for possponing, you could
pat in a bit abosut values and remind them of the futwre. All the articles conid be
done by teens and parenss. You could include some information on the evaluation
and even a swrvey occasionally. Keep people in touch. (parent interview)
As another exampie, some families described the importance of their "table talk" during
meals. One parent suggested including several discussion openers printed on paper
Change is difficult and much time and energy.

4. Continue to enlist the service of some outside resource people.
The questionnaire results and most teens and adults interviewed saw this as
Wbmﬂml;mmmm' However, use of outside help exclusively
to0 )
- the openness be achieved in other ways? Cauid local resource people do much
of the program. as long as access 10 an outsider was provided at some point? "Outside"
neighooring Communien, U O ned by thacog "

esed in the
H several were 10 be set up a given year, it be possible 0
conditions the effectivencss of
20t wp quasi-experimental ons 90 test approaches on

s, C%bmw.ladmhﬂm



an idea if the kids are still [postponing], what the challenges are, how they are coping,
etc." A comprehensive impact assessment using a variety of ways of collecting data,
including questionnaires, outside observers, interviews, etc., would also be useful after

about three years.

6. Consider offering a sexuality education program, focusing on
developing quality relationships, to parents of younger children.
This recommendation does not arise directly from the data which were sought, but

placed here on the re?m uest of several parent participants. Many parents and teens

indmted that their rel ships were elther good or esent because of

pattems set in the past. They pointed to the need to develo quaitymm/tgn

relmonshin carlier if parents were to act as primary sexuality educators for teens

scence.

7. Secure the attendance of teens.

Many individuals registered but did not attend. Several did not return for the
second day of the workshop. Those interviewed cited hazardous road conditions and
dicfactmanmsmjrmmgverﬂmmchumh
-Cwlddnmnm:chﬂ:lebenmﬂﬁa!mwoﬂmﬂIWWMchmhmkﬁ’
 Could video or other creative methods be to cover the contingencies?

Very!ewmorﬁlluemmﬂzlmm Study. Attendance at this worthwhile
program component may be improved throu; mumel:ly” nmunication and
scheduling, remiizding people that the meeting will be held and why it is important that
parents and teens participate.

8. Secure the sttendance and commitment of parents, especially fathers.
Most tcens and parents stressed the importance of parents attending their

m%xmgwmmmmmmmmn

e more information about the program,

-cmmmazmmm

* more ,

or holding the program at different times as \creasing parents 'mmﬂu’
g hlemmﬁl] be %0 attract fathers. J l‘mm
probably be required udging toen

mmﬁeﬂmmh‘enm,
my“mﬂmiﬂ:ﬂdﬂﬁmmﬁdﬁniﬂ : ”wilhfuhmh

91



The final report was circulated widely in the community. as well as 10 other
interested groups in the province including FCSS agencies and Health Units. Shortly afier
the report was delivered. | arranged a brief interview with each stakeholder to obtain final
reactions to the evaluation process and their comments regarding changes which were
associated with the program and evaluation,

COOL's designer / facilitator carefully considered the "Recommendations for
Program Design" and incorporated nearly all of these in subsequent offerings of COOL. in
other communities. The recommendations were also incorporated into future versions of
COOL in Bruckion and in programs which teens and adults from Bruckton instructed in
neighboring communities.

Stakeholders representatives reported a deeper understanding of the program, its
problems and potential, and the issues surmounding SE.

* Through the process, the issues of sex ed in our community were opened up

wide. We were really challenged 10 think abour and discuss these issues.

* I think what it gave us was a deeper underssanding of sexwality education. It

broadened our awareness of ways in which we could make a difference.

* While [the program evaiunation] did bring us together, it also got us thinking abowt

the needs we had and uncovered some possible actions we cosld sake. In that way

it was like a needs assessment and a motivaror. Like watering the seed.

* Although it seemed difficult at the time. in retrospect, it brought the issues more

oM into the open . . . We were at least aware that there were other ways of sex ed

besides just in the schools.
What was learned through the evaluation was significant to teachers and programs in
schools and is discussed in greater detail in the next chapeer.
stakeholder representatives. Misunderstandings that caused breakdown earier were cleared
and the "ieam spirit" was resiored in several cases.

Though there were problems in the planning process and in the program isself,

those efforts were a big step in the right direction. We had a reason 10 work

together and a goal s0 work toward.
Several reported that the process served 10 reinforce the sense of common interests.



long list of questions, and collapsed them, and developed them, and looked at the

answers we g0t to them. That gave us some common ground and a sense of what

was really imporsant.
The evaluation was commonly cited as an important factor in maintaining the movement
begun by FCSS, the Health Unit, and the Community School to develop a broader,
community-based approach to SE. All stakeholders were interested in continuing to work
together.

Some described the satisfaction they experienced from "being able to help and
contribute.” Others appreciated that there was ''a sense of faimess. Those who usually
have less power -- the parents, teens, and religious groups -- had a chance to speak and
others had listened."

There was a growing sense of ownership, responsibility, and obligation for following
through. "As parents and teens we came face to face with our responsibilities to each
other, and our responsibilities for making a difference in our community." The three
caegories of benefits described by Greene (1988) were represented:

* cognitive -- the opportunity to think about, analyze, and discuss the issues;

o affective -- the good feeling that people get from being able to help and contribute;

* political -- the less powerful receiving a voice.

.............. Y 2 O

Other Factors Influencing Development in Bruckton

Akhough the COOL program and evaluation were the most visible and ambitious
initiatives in the community, several school-related, organizational and ineerpersonal, and
political factors also influenced the development of sexuality education during Year #1.

Growing School Jurisdiction Support

Interest and support from the school jurisdiction began 10 grow substantially in this
year, a factor which wouid prove to be very significant in the future.

Jeacher Action and Identification of Neads

At the Orades S-9 school, theee teachers working with the student peer support
team (most of whom had pasticipated in COOL) were emerging as key players. They
veinforced these “wmobilised” teens and helped them find venues 10 share their experiences,
and contribute 10 presentations relsting 10 sexuality and relationships in the school. Two



classroom teachers, meanwhile, began to encourage students to contribute in more
significant ways to class discussions and to critically review class materials. During
interviews, most of the junior high Health teachers indicated that the COOL program was a
“move in the right direction" for Bruckton, although their own programs remained virtually
unchanged. At the same time, they reported these continuing constraints to effective SE
teaching in their classrooms:

* lack of knowledge. training, and comfort in teaching SE.

* lack of time in class for sufficient development of skills,

* frustration and tension due to the inaccurate perceptions of some parents,

* frustration at the unrealistic expectations of parents,

* confusion as to exactly how and what 10 teach regarding abstinence,
Strong statements were made on the need for better print and video resources and
opportunities for pre-service and in-service training for teachers.

A small but vocal group of Christian teens and parents, the "Jesus First Club."”
believed that the school's SE program did not adequately present the case for abstinence
encourage students 10 choose this lifestyle. Mypnmmmmahl
positive altemative: a two-video presentation on sexuality and relationships. The group
was granted permission 10 present it 10 students during lunch hours in the weeks that the
sgmmmmmm Key concepts were discussed afierward.

More traditional values and standards of sexual expression were reinforced through
ﬂgm Those who attended reponied the experience 10 be more “dramatic” and
Wm ﬂntheyexpcﬁﬂiﬁaiﬂy "not 00 preachy.” Overall, the

or

m&nmmmmmw-ﬂummmg
comamnity was trained. At that time, the initiative was restricted 10 the K-4 Community
School and had not yet been introduced in the 5-9 School.

mxsmﬂwmfum)nmwnm
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activities which can be incorporated into school and classroom life in general, and the
health program in particular.

Chanas in Health Unit P Land Polic

Sexuditymmmdeﬂmmynmfacuinﬂg,;;:’,r:,gtﬂgmfpmp:nm
associsted development efforts in Bruckton. By the end of Year #1, however, several

changes had occurred. The SE coordinator left (on maternity leave) and a new individual
took her place. FMiﬂcMmmmbwquemmikymmwmmﬁH@mUnn

waklnway:whkhwouldmnkeﬂwmoﬂcfﬂcierﬂugﬂm‘ Auzem!;ﬂness
coordinator’s involvement with SE and COOL in Bruckton was reduced. This shift in role
contributed, in part, to difficulties in the relationship between the regional Health Unit and
the local PCSS. It also demonstrated that govemnment sponsored assistance in SE was not
etemal and predictable. The implication was that local leaders must be found and trained if
the development of SE was 10 proceed.

Provincial Level Challenge to SE in Schools
On the provincial political front, controversy over SE programs offered in schools
mehubcdwﬂfﬂm

conservave ML wis e lacition sopped

:mmmm mlecd'v-igﬁ Lﬂwg uﬂ
maa-mummm omh:mgg

m‘l (X)lnl mﬂmmmmm
Jounl. 15, 1990.)

for school boards, church councils, teachers, parents, and citizens in Bruckion and other
neighboring communities.

Invitations 1o Continue

As the program evalustion process was coming 10 an end, the FCSS disector and |
began 10 discuss possibilities for my continued involvement with SE in Bruckion. These
was & aced for assistance in training the toens and adults peer instructors for COOL . and a




need to improve connections among stakeholders in SE. FCSS offered to provide a small
amount of financial assistance and administrative suppon,

Meanwhile, the school jurisdiction's curriculum coordinator and I began to discuss
possibilities for assisting junior high teachers in their professional development and
program improvement. The school jurisdiction was also interested in improving relations
ma:ghﬁmﬂmmm“mmm;; holders in the
cummunity Welpeﬁmmlvepluufw Bmchmuﬂlwo neiﬁlbu‘lnl schools. The

lw-mgdmﬂgmmofcmmgmbeimﬂvediankm. lusmedg
though such a move would be effective in meeting the needs of Bruckion's people while

Mwmhmhmmmmnﬂeﬂmmufoﬂm
* The COOL program appeared t0 be meeting needs in the community. Local leaders had
been identified and began introductory training. Significant financial and expert suppon
from outside Bruckion was unlikely in the future and, if the initistive were 10 be sustained

» Changes were being made but evaluating the effects remained difficult. Improvements in
-Newm:ﬂM\fe;t,”f;hﬁmiﬂcﬂahm
through COOL, but the impact on those not involved in the workshop was uncertain.

» Concemn for, and inwerest in, improving SE was growing. However, groups remained
relatively isolated and collaboration on a community level was still limited. Responsibility
ﬂmﬂeﬂgmm&f:f ;,”,,:mmﬁnﬂl&ﬁymm
0 be invoived.

* Relmed initiatives such as QUEST were beginning in the community but again were in
« There appeared 10 be considerable scope for development of SE approaches within
religious sub-communities. m”mndﬁﬁm—im
yeot thels leaders remained relatively mected with other stakeholder representatives




* School programs were in need of support and teachers had entered the circle of interest.
The local staff and the school jurisdiction were willing to discuss possibilities for
professional development possibilities and improving instructional resources.

* The general concept of sexuality education was beginning to shift and broaden from
"How do we get teens to stop having intercourse at an early age?"' to a recognition of the
deep and complex array of factors that influence teens' sexual decision making, including
the development of healthy relationships among teens and between teens and their parents.
* Baselines and issues had been identified and were being discussed, but a format to bring
discussion to action was not yet established.

* Short term assistance from outside seemed necessary to achieve a self-sustaining SE
"system.”

» Continued atiention to language in both sexuality education and community development
efforts seemed necessary.

* New ethical considerations were also emerging. To this point, I had been evaluating the
change efforts of others. A decision for me to continue in Bruckton would situste me more
directly in the change process, and require that we resolve issues associated with
simultaneously sudying and contributing to improvement. A key question was "Who will
own the change and direct it?"



V.

Year #2:
BRIDGES &

Better Connections

The name "BRIDGES" symbolized what we
were irying 10 achieve in “bridging the gaps"
who contribuied 1o sexuality education.

MqYﬂﬂ.h'hﬁ'mmmthﬂsmmnmn
ﬁ“hﬂﬂmmmﬂmmn Iuhumiem
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process in Bruckion?"
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several months. Siakeholders were interested in improving sexuality education and, for

most, this transiated into encouraging teens to make wiser decisions. Whether this was

with respect to sexual expression, or relationships, or lifestyles, however, remained

elusive. More specific questions were as follows:

* How can we bring stakeholders in SE to work more closely together?

* What kind of professional development might assist teachers to bring about improvements

in their approaches to instruction and partnerships with parents and community?

* How can we develop more peer support for teens and parents?

* How can we assist students, including the peer support team, to reach their potential as

sexuality educators?

* How should we monitor what is going on?
lndgmumfalbwldhcuuﬂehmmmmmyinvolvemmm

ﬂnﬂnmﬂﬁgﬂh MWLrUCION ﬁ,ﬁpiﬂlﬂﬂﬂp.ﬁddevelnpiu: ganizati

capacities. As in the previous chapter, -mmmafmx'mmm;mm

is presented. Those wishing 10 leam about factors influencing the researcher / facilitasor

might wish to begin by reading Appendix 5.1 and 5.3. The chronological summary of

Year #2 activities and developments is included as Appendix 5.4,

The COOL Program

As Year #2 began, there was considerable hope among stakeholders that the COOL
program could provide participants with important information and skills, and was a way o
mmmﬁmMm nehiy lﬂgml!m Training

-nmumﬂmm“m
-nmmwmmmmmnmﬂm

-nﬂnhwﬂﬂmmiﬁﬂhmmhﬁm
hﬁ“lmﬁmﬁﬂﬂm&mmﬂm
the major changes made 0 the program and its adminiss nd key ow perve




The m!ning for Bruektun s pef u‘umtm hegm with observing the COOL
workshop in another community (June, 1990) and continued with a three day retreat in
Novemher 1990. Two o(her cemmunitie: also sent mvice 'fDDL tem" of pﬁmi and
who hnd gnginally eondumd the pmgﬁm in Bmckmn in 1989. ln -dditm toa numher of
team-building and leadership-skill-building activities, the leaders-in-training each had an
opportunity to introduce parts of the program. All of the most important recommendations
of the program evaluation were addressed and discussed.

Although the retreat provided information and opportunities to build instructional
and leadership skills, we needed additional time to address personal issues and develop
h\m:ﬁcml ikillshefaiewemuldplegmicm warkmopfmumm We'begmin

mdiﬁmhlikﬁm. mlkingmchini ch;ﬂs inue cl!'iﬁcm ;hr,in[ cmtive crilkpe
practicing sessions, role plays, telephoning to invite parents to the workshop).

In addition 10 planning and facilitating the group meetings, | had many hours of
telephone and in-person discussions with the teens and adults. Through these contacts we
were abie to resolve many of the personal challenges they faced as they prepared for the
workshop and as they reflected on deeper issues conceming sexual decision making. We
spent much more time preparing than we originally intended, but all considered the
investment 10 be worthwhile. Others who have worked with teens and adults in similar

The COOL workshop weekend 100k place, as it had the year before, in the warm,
welcoming environment of the K-4 Community School. We had originally iended %o
offer two workshop weekends but, due to a lower enroliment than anticipated, held only
m:.h!sly AFII My—ﬁvemmdmy—fmmm pﬁknpﬁ.ﬁmﬂﬁ%d

piublemhammg bﬂlﬂﬁﬂlﬂ@l(mhm mmﬂ

promoters made the presentation hﬁhﬂ:hﬁmfmam&ﬁm

and had higher rates of registratic
mmmummﬂmwmmi;;, ,




enough to register. The team of peer instructors picked up this task and completed the
calls.

The schedule and components of the parent and teen programs were implemented
according to the model we had experienced in Bruckton the year before. Changes were
made in the presentation of various components to accommodate the program evaluation
recommendations, as well as insights gained through the training weekend and subsequent
meetings.

A follow-up program was held but only one third of the 49 teens and parents
retumed for this event. The major reasons given for the low attendance were late
notification and scheduling conflict. Those who attended. however, reported that the
follow-up program was motivational and provided meaningful reinforcement,

sexuality and relationships at the workshop weekend. The evaluations of participants and
mnmmmm"mdsm“(mmmaww)mmmm

successfully, mmnmmmymmmnmmm“mm
sexually ransmitied discases and the discussion on possible psychological and social
presentations of sexual decision-making, illustrated more clearly the possibility of
contraceptive failure, and was abie 10 discuss the reasons behind these possibilities.
Abstinence as a lifestyle of choice for teens was presented in a positive way.

A former strength, the stmosphere of openness and comfort in the teen workshop,
sessions, the atmosphere was more conducive 10 free speech and involvement than in
others. This degree of inhibition was astributed to three factors:

* the leaders and pasticipants knew each other and were less likely t0 disclose personal
information,

o there were fewer outsiders 10 "dilune" ﬁmﬂmmmmm Apht
raised by leaders after the workshop was that the program, though satisfyin
m“mumhuhmmmnmmhmm
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abstinence, love, commitment. responsibility, readiness) but still not communicating these
concepts as clearly as they needed to.

ngemmatitukeuhmfﬁm:ﬂeﬁaﬂ;arpopkmmeﬁmpiqm
recipient to instructor and leader. Each of the teens had different needs and were growing
at different rates. Songﬁumimeccunedwl:ngfewofmemleﬁmfmmcm
to meetings or decided not to atiend at the last minute. I leamed to modify my expectations
for some of them and that reminder calls were required.

If all the time and energy put toward training the leaders and implementing the
COOL workshop were merely for putting on the one workshop, it would be of
qQuestionable value. However, the team members intended to continue facilitating
workshops and school classes in Bruckton and in neighboring communities. They became
more widely involved with informal peer counselling and support. On the community
development dimension, we demonstrated that community self-sufficiency in such a
mcmhuchievﬂ A longer term goal -- "seeding" the teen and adult population
with knowledgeable and skilful leaders and supporters -- was being achieved. There was
nyﬂﬁﬂewﬂmeaflmmmmmﬂmmmmmm

The members of the stakeholden nﬂmkpmm:pmpemveﬁmmhkn
program, whhhwnmﬂaﬂnhveimmhnplxm They discussed
possibilities for the future of COOL at their meeting in early June, 1991. Al agreed it was
worth continuing the workshop for teens and parents in some format. They saw
mm-mmmm:mmpwmm
* it was not part of the provincial cusricu
* it would not be fair, or politically wise, for the school jurisdiction to adopt COOL over
* some of the benefits of having volunteer participants would be lost (¢.g.. stmosphere of
trust and openness, willingness to leam),

A format that scemed particularly attractive was 10 offer it on one weekend dey and one

likely 10 be involved and the program's function as a "seed source” would be served. The

FCSS director was 10 negotiste the details with the principal of the Grades 5-9 school.
mmmwmmmmmmﬂm
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* Continue follow-up in some form.
» Continue to take advantage of student leaming and inspiration in school classes.

l-i---iliiiﬁii’i’iiil!‘l‘,“ﬁié

Teachers and School Programs

November, 1990 and June, 1991. As a group, we identified the most important issues,
and planned and implemented the program of professional development. Through this
process, we agreed on particular needs and a model for the professional development of
Jjunior high teachers. Several specific problems which led to breakdown in trust and
probiems, as well as problems associated with policy are discussed briefly. It seemed
most appropriate (10 use the article we crested, Making a Difference in Sexuality Education.,
10 outline the process of planning. the professic ,,’ctvehﬂmitﬂvmmﬂie
mrxmmmﬂm nmmm , ,—':"::

mmm-ﬂlmmumcf;;,;
* The program should be driven by seacher needs, but could be supplemen WayS
which | would identify as important (e.g., coordination with other community initiatives
and personnel, activities 0 include parents).
-wmmmpam“uhmﬂmmm
mmmm(u“mmm: A
promoting postponing sexual involvemen --mmmmFs
suppont for positive, non-exploitive relationships, including accurate and complete-as-
possible information regarding contraceptives, eic. per the recommendations).
* We would begin with teachers in two or three junior high schools during Year #2, then
include junior high teachers from all seven of the schools in the jurisdiction in Year #3.
* As far as possible we should encourage teacher participants 10 assist in fusure PD effors.




* The curriculum coordinator would contact teachers and note specific needs he discovered.
* Whole-group meetings would be limited to three half-day sessions, with the possibility of
a supper meeting if required.

* Workshops, individual consultation, classroom visits, peer networking, conference calls,
and informal meetings were possible, but decisions about participation were to be left to the
teachers.
As far as possible, I tried to follow the principles of effective professional
development and educational change as discussed in literature by authors such as Fullan
(1982) and Pansegrau (1984).

Early Questions
Some questions I had regarding the planning with teachers were:

z;e “:Mnge polltioal’ and professional climases swisable for inservice taining which wosld
0 ’

* To what extent is the need for seacher inservice recognized by the school
administrasors and the seachers themseives?

» Wowid they support or participase in efforts in this area?

* What, if any. specific problems were encounsered in the past that might have
contributed 10 breakdown in trust and commamication between seachers and parenss?
-Waa;lyoneelse intending 10 work with these teachers? If so, what roles shouid be

1 re-examined my data from the Spring, 1990, interviews with SE teachers and
interviewed four of the curvent teachers. The responses indicated that the majority of junior
high Health teachers in Bruckton were keenly interested in participating. Some were also
willing to invest personal time and some were not. 1 contacsed each of the principals to
ensure that the intent and limits of the inservice program were clear and acceptabie 0 them,
and met with Health officials %0 determine the extent 10 which they wished 10 be involved.

Specific Problems

Several problems with information that was coming 10 students from schools in the
Jurisdiction had been reported by parents and teachers over the past 18 months. | sougiht
further information on these and other problems from staff in Alberta Education, Alberta
School Trustees, and Alberta Teachers' Association (examples of the problems (in italics)
and extra information I uncovered (in plain font] are given below). Although these
problems were not common or frequent, teachers and parents reporied that the news of
MWanmmmthum

Jurisdiction.



Abstinence (until one is involved in a stable, long-term relationship) was discussed
nswafmymn.r of birth and disease control, as opposed 10 a desirable
:ryle
\is problem in the curriculum was recognized by Alberta Education.

Linle instruction is given on the contributing factors which make a lifestyle of
abstinence desirable and possible. Some teachers appear unwilling or unable 10
address these issues.

Teachers Aave spoken and acted as though they asswmed that their students were
sexnally active.

Teachers have expressed the opinion that young teens (i.e., age 13-14 years)
Aaving lnmsc cowld be acting in a responsible manner.

When consideris ’ﬂemﬂikeﬁhmddnymm %Iehav 1§ the resources to
cope with possib quences (¢.g., pregnancy, STD, psychological trauma)
this position would be difficult to support. to Section 130 of the

Criminal Code, it is an offense to have intercourse with anyone under age 14.

Teachers have not provided accurase information on birth control sechnology.
Information on some ammm:m::-mw and
what was considered to E"Ime " or "good advice" yesterday may be invalid, or
even "harmful advice tomomrow. As an ex , some teachers chose not 0

develop the ¢ of the limitations, and failure rate, of condoms as 8 means of
birth control and STD control.

A?Qneﬂunwﬂﬂ?ﬁﬁm—;@hmﬂmmw
m“ﬂ.mum”“”“” by condoms really was, T
ﬂemﬂm

maﬂumnmnu towledgeable
A decision 10 withhold information which is is
;:hﬂupbynﬁevmm POCAIC

Tmhmmmﬂm&ymawmmmﬁ

(e.g.. contraceprive comnselling ) recorded on the fon
mm’mm&mukw, the A
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: mmnmnmmgml—
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mnﬁemm education
of their children.” Pasents are also k responsible for the medical decisions
§ the student. Students w 16 years of age do not fall within the
L od minor,” those who can make decisions
: he position ¢ Canadian Medical Associstion was as follows:
Pﬁmﬂlﬂﬁmmkmnmnﬁmnﬂﬂ
weatment. Mﬂk*ilimﬂﬂhﬂbﬁmmﬁ
mm@i&ﬂdﬂ:hmﬂ pasient is able 10




The Policy Situati

The questions and concems voiced indicated that some of the problems might be
originating in the policy area. It appeared important to determine what policy, if any. was
giving direction to the actors. There was no written policy 30 the task became one of
articulating the unwritten policy which guided the administrators and teachers. This
informal policy was generally understood as having the following features:

* SE was defined in a relatively narrow way (i.e., prevention of abuse, pregnancy. and
disease).

* No curricula other than the province's were permitted.

* No provision was made for professional development of the teaching staff involved.

* The CARE kit, which focuses on sexual abuse prevention, was used with Grades 1-3.

* Standards for involvement of resource people and parents were established by individual
schools and varied considerably.

* With the exception of one school, coordination of school programs with other programs
in the community was not encouraged or discouraged.

* Parents were encouraged 10 be involved but, with few exceptions, listle was done to
facilitate their involvement. Educating parents was not considered 10 be part of the
schools’' mandate.

* There were no plans or procedures for evaluation of the SE program.

Borrowing ideas from Maynes (1990), I conducted an initial assessment of the
policy environment 10 determine the range of readiness 10 consider policy-making. At the
same time, [ used Mitroff's (1983) suggestions to identify the policy stakeholders, the
nature of their interests, and the issues they considered important 10 address. An analysis
of the assumptions stakeholders made in order 10 arrive at their positions was also cresied
(adapeed from Mitroff and EmshofY, 1979). The policy information gathered and
synthesized, including a set of tentative policy propositions, was presented 10 the
setting directions for the future. Further research and processing was requised in order to




Mmunﬁe umnmwerembe involved in the professional development
project gathered for a planning meeting in February of 1991. The most pressing needs,
* setting realistic goals,

* overcoming the sense of futility / building a sense of self-efficacy in teachers,
» obtaining current useful video resources,

* pleasing parents with diverse values,

* decreasing / delaying sexual activity,

* obtaining information on "safe sex," STD, self esteem,

* interpreting the curriculum,

* learning about the COOL program and possible use of teen leaders in school,

mmnmmlmnmmmmwhmx
thougit would help illuminate the issues and ignite discussion. We met for three
afvernoons 10 discuss concepts of sexuality education, leamn from guest speakers, preview
mﬂhmﬁﬁpﬂe—mm hmmhﬂurehhﬂipm
other stakeholders in the communi A Mherw
mmhum

mﬂm hiﬁrﬂﬂﬁﬁpﬂlh newhukm
instructional ideas with others on the ielephone, as someone %0 discuss the connecti
Wﬂlhﬁﬂﬁ“ﬂlﬁ-ﬂﬁﬂﬂiﬁﬁﬂﬂ'ﬁm
M)nmmmk mmmdmmmhnﬁiﬂ
(Krupa et al.. 1992). Each of the teachers contributed their words and m
description. | knit the contr ,‘j,,,,wgm'nﬁlzﬂalgmh
mmmammhmnmmmhm
amariaes the activities and reflections, and is in the voices of the teachers themeel
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Sex ed is an exercise in futility! We can't do much that will make a difference for
these kids. The parents are the ones who need help, but so many of them don't
seem 1o care. The media is the problem! Family breakdown is the problem! Peers
are the problem! The curriculum is the problem!

There are plenty of good reasons to be discouraged about our role as teachers in
sexuality education. Leaming about one's sexuality is complex. and so many of the
factors are beyond our control. Yet, the decisions our students make, and the actions
they take, can have profound effects on their future lives. We as a team of colleagues
decided to take up the challenge, pool our resources, and explore ways 0 create more
meaningful leaming experiences for our students. This is the story of what we did,
what happened as a result, and some of our ideas on what could and should happen in
the future.

Nhat We Did
We began by meeting to chart the directions we wanted our project 10 take. The

first issues we identified included overcoming the sense of futility we felt in the
program and exploring specific areas where researchers suggest school program heve
potential 10 contribute. We wanted 10 become knowiedgeabie and comfortable enough
%0 handle the topics and student questions, and find suitable techniques 10 stimulate
student thougin and discussion. We chose a blend of formal and informal opportunities
10 suit our needs and participased on a voluntary basis. Networking with other
teachers, as well as with community people. was seen as a key. Finally, we wanted 10
build better understanding between us and stakeholders in our community, and dispel
any lurking myths, misconceptions, and efroneous assumptions.

Our second meeting began with a discussion of issues arising from our own
experiences and in professional liserature we had read. We staned 10 bulld a framework
for oxr instruction in the classroom and our efforts outside of it. To balance the
philosophy and theory, we shared specific techniques: how 10 involve students in
planning, setting up an atmosphese that encourages openness and good listening.
specific tactics for instruction about healthy relationships., assertivensss skills, etc..
Stakeholders from the community (Health Unit, FCSS, religious lcaders and imerested
individuals) joined us 10 exchange information about their interests and concerms
reganding sexuality education. R heiped us and them 10 clarify and understand owr
perspectives and caused us 10 re-examine the assumptions we had been meking about



the people and the programs. Equally important, it caused us to acknowledge that we
heid many values and beliefs in common,

We went home from this meeting with enough substance to start on unit outlines,
m&rmhﬁ ropt ,,;farmownclmnlmﬁom.lﬂmhfurgmﬂ

mmmmluﬁlmiveﬂwgdmuﬂmmduﬁnm
portions of the curriculum, and some time spent on unit planning in grade groups.
mmwmmnmmmmmmmn
physician's presen : it . / .
wd@e@mmwﬁnwhﬂhﬂ.mmcmmngmh
of sharing the experience of receiving the same information. The presentation of our
planning checklist served to unify us further. Comments received from the community
people gave us confidence that we were on the right track and a sense of security that
we were able 10 satisfy the concems of this diverse group.

WHEWMMKHmmﬂmuwm&
of implementing our ideas. We continued 10 discuss specific ideas and concems over
the phone and over coffee after school as we struggled with incorporating peer
instruction, creating open environments, and addressing tough questions on
relationships.

!ﬂlem&ufﬁnigﬂmmwlehmnmnWth
mw mmmumﬂmmunnw
and found they could say *1 feel | can make a difference now for some of my students.”
Another noted that “There is 50 much we can do 10 help students %0 become empowered
10 take control of their futures.” Several reponed feeling more comfortable teaching the
ﬂl!ln-im” fiden umeﬂwnmmnmm
Mnﬁmﬂﬂﬂmm“ m“qgﬂymh
relstion 00 communicating about sexually tramsmitted discases. "1 foel | am much bester
mmm-dﬁmﬁmnwmm 1 was sble
0 make more specific and factual statements — ones backed with statistics - which




One of our members made a discovery about the importance of language in
discussing decision making. '"We can 5o easily forget that words like love,
responsibility, commitment. and even abstinence can mean ten different things to ten
people. We can help students in a practical way by helping them refine what these
mean.” Similarly, another reported “We refined the concept of a ‘relationship’ and how
it could be a lot more than sex. The students appreciated that."

Some reported personal changes in understandings of concepts which changed their
approaches to topics. "The scary stats have led to a stronger belief in 'Safe sex' and
that protected intercourse is not safe sex." Several others reported "Once | began 1o
understand how postponing (intercourse) could be seen as a positive choice rather than
a negative commitment, | was able to help my students understand that as well."
students leaming from one another. "A highligiht for me was involving the student
tremendous. I've used students as instructors a lot more than | ever have in the pest.”
Another was "totally impressed with the peer instructors and the students reaction to
setting limits. A personal message from a credible peer about why she has chosen 10
postpone sexual intercourse is worth a million teacher words.” Another had studeat
sexually involved in a relationship, and classified them as positive or negative. This led

Sevenal found that time spent in helping students 10 refine their ideas of their fusures
was time well spent. "1 had the ssudents really think about various aspects of their
futures, and develop detailed personal timelines for their lives shead. ’m'_yﬂn
tremendous job and referved 10 the timelines again and again when discussis
responsibility, emotional consequences, pregnancy or STD, Mﬂ.
finencial goals, or whatever. It helped 10 make the abstract concepts concrete.”
Whncklo-ychnmﬁ ,ﬁu—mepiﬁlﬁﬁi. 'lh
"ﬁﬂdmmﬂ&mmm

Of course, some of the imentions just did not work out in practice. It was stil}
difficult 10 involve parents and several came uwp againat road blocks. A first time
teacher found "1 falt that | had 10 go through the course at least once 10 know whese |
was at before involving mare people (i.e., parents) in the program.” Being able %0



miﬂ'mevummuﬂmlemm:nmnﬁﬂvelevel.:ﬂiuﬁumham
some. Many students still do not seem commiteed to postponi Xu

but it is really difficult to say. "lhmwlcm‘lhlvemexm butl‘mmm
keep working and refine my approach to this."

Wem;htﬂmhevdmﬂumh:ﬂaﬂerdimﬂmfa rofessional
development in the future in discussion and written comments. Mlmﬁdﬂg
opportunity to work with their colleagues. One said, ‘T have always enjoyed working
with other seachers. The sharing of concemns and idess was much apprecisted. It saved
a lot of time and effort, and made me feel like part of the team, rather than a lone
“We are each other's best resources. 1 feel freer 10 approach others and discuss ideas."
Another reported "1 clarified my personal beliefs when I had 10 verbalize them with my
with people from various groups in the community. I felt less constrained after meeting
them, kmlﬂlﬂhlhhﬂtwﬁimmmwﬂ:ﬂm

Ol‘m ﬂgmmnﬂwﬂmbji
limitation, as one of our colleagues expressed. "Weemldhveudmﬂuhl.h
light of the weighting given the unit in the curriculum, it just couldn't be justified. This
mnﬁuﬂdmhk&‘ﬁﬂnhﬂhﬁ:hmnhmmﬁ
mmmm mmﬁmmmmmmm
time and logistics stood in the way.

We appreciated the resources and release time which our central office supplied,
ﬁwmﬁi@aﬂmﬁnﬂeﬁnmﬁm Our hope is that

Matrators will continue 10 create conditions 80 that teachers can address issues of
mnﬁﬂm ponnections between elements of our school

Eaci for the Futucs
Again, due 10 our different sisations, we want 10 concentrate on different areas in




largest challenge 10 overcome is the lack of parent involvement” and want to continue o
develop strategies in that area.

Others, having discovered their students' interest in discussing ethical and moral
concepts, will focus on ways of helping students to develop their capacities for
reasoning in those areas. Still others, impressed with the potential of student "'peer”
instructors in their classes, want to pursue this avenue further. Finally, some were
drawn to examine broader social issues as a result of our study of SE. They will focus
on "How does our society create myths and distort understandings and expectations for
relationships?"

In general, a broad perspective on sexuality education is needed. All of us felt that
sexuality issues can and should be addressed throughout the health curriculum, and in
appropriate places in other subject areas as well. Some are considering different
formats for instruction, such as setting aside a special day for sessions with guest
facilitators. Most of all, however, school programs should be thought of as part of a
larger community education effort. Students can be influenced by parents, peers,
churches, agencies, and organizations and community stakeholders should continue to
collaborate in the continual development of SE.

Societal pressures, adverse media influence, and family breakdown will still
remain. Our PD experience showed us there ase things we can do at school that can
make a difference. It served as a means to strengthen the educational partnership with
our community, and built confidence and trust between us. We, as tsachers, 100k the
initiative and explored issues of importance 10 us. Most of all. our hepe is that we have
heiped our students (0 be a little better prepared in this important area of their leaming.

.............. Joloecenasananee

Ihe Planning Checklist

‘The planning checklist produced by seachers, along with the discussions which
were part of the ongoing meetings with community peopie, led 10 greater acceptance of the
SE program by religious groups and others who contested it in times past. The list was our
people felt wese important 10 consider in owr school programs. uumm-uu
pre-planning guide, & mid-point check, and a final evaluation check by many of the teachers
in the division. The comments teachers gave as 10 the nature of the problems experienced
focueed our discussions in later patherings.




Although this list was most useful for programs for Grade 8 and 9 students in our
area, some points were relevant to the Grade 7 program as well. We recognized that each
of the teachers planned and conducted their programs in their own ways. Each was st a
different place in regard 10 using student-centered and student-initisted leaming strategies.
Although teachers could not hope to do everything in the nine hours or 50 dedicated to SE ,
it helped us to be aware of some of the more useful and important directions in which to
move. Appendix 8.1 is a copy of the planning checklist as revised in Year #4.

ﬁﬁvhmﬂsﬂﬂeﬂ:ﬁuﬂ:ehﬁsmﬁmmw I
m;mmmmmmmhi-ﬂmm
7 ) mdmmfmmmmummm

mmwmmumﬂnﬂnﬂﬂemnumm
format (i.c.. HyperCard) to allow individuals to add their evaluations as they used the

New Connections
occurred without my assistance. A moderaely effective linkage between teachers in the
mmmnmwumdmmmn The inservice format
modelled this networking and collaborative an :
ex.. lmhmdm“m“mﬁﬂcbvm-ﬁ .
but the consts ,j’,,'ﬂﬂgmmﬁmbmﬁmhﬂMﬁm
mnMHﬂﬁdMnﬁmm“ Of the
administrative tcams in the three schools, the assistant principal (from Bruckion's 5-9
ﬂnﬂ)m-mmmmmmmmuﬂnnm
program. The principal of Bruckton's 5-9 school was unable 10 participate but showed
ﬂmﬂhm-ﬂﬁﬂim hm im - mGJET "niun

:ﬁhuhﬁﬂuﬂ. ﬁﬂyﬂmﬁﬂm“uhﬁy
(u_mmm
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The Stakeholders

Short-term problem solving and long-term capacity building required improved
effectively. In order for this to happen, many issues had to be addressed. This section
describes some of the major questions that we asked as we were trying to improve
approaches to SE in Bruckton, and some of the answers that we arrived at during Year #2.

Wehadle-mdmaﬂmmpeoplemhadmdﬂmmcm{mnwm
improving the situation. but were not included in the lists of "those who directly affected
the program or were directly affected by it." The stakeholder representatives who
participated in the program evaluation continued 0 be interested but did not adequately
represent the range of interests in the community. 1 began to contact those referred 1o me
by others. Mitroff's (1983) framework helped us to sysiematically uncover elusive
stakeholders s0 we migit, eventually, understand their values and interests. The seven
approaches, the people they identify and miss, and the specific individuals in each csegory
are depicted in Appendix S.2.

Further attempts were made 10 contact each of the stakeholders and distill the nature
of their imerests and concemns. Wedidnotlmentﬂﬂﬁﬂfwhdhm
knowiedge about them or their interests. We attempeed 10 be comprehensive at this

"listing" stage, but recognized that not all would be able 10 receive a high level of anention
and communication in the project. We found that not all who had an interest wanted 10 be
involved, even beyond an introductory telephone call. We concluded that we would be
decide whether or not they would cot.tribute their idess.

In order 10 start this process, | re-examined the program evaluation interviews and
the discussions with stakeholders in the fall of 1990 and found the following values and
beliefs were held in common:

14



* Al individuals should be treated with respect. Using sex or anything else to expioit

another is wrong.

¢ Teens make decisions about their own behaviors. They usually make better
decisions when they have accurate information. Some non- elements also
influence decisions.

. P:iemcm.mdwd\tto.havupﬂnwymlchu\esexualitymuimofmeir
children.

* It is important for teens to delay sexual intercourse until they are capabie of fully
comprehending and dealing with the consequences in a productive way.

o  Sexual intercourse teens has physical, social, psychological, and societal
consequences. lmmm.amwm.ammmm.a

personal empowerment issue, and a financial issue.

* It is essential for community leaders to collaborate and manage conflicts in order 10
move toward the greatest good, modelling respect, cooperation, and intellectual
honesty.

What are the Options for a Coordinating/Collaborating Body?

The need for a coordinating/collaborating body for the project had been emphasized
by several stakeholders. I felt it would be best to work for a definsble group. My
reasoning stemmed from my background and image of community development, my
concept of collaboration as a process requiring close and regular contact, ease of
communication, and concem for continuity. Historically, interagency coordination had
occusred successfully under the Lifelong Leaming and Leisure Commitiee (LLLLC) of the
Community School. Below the surface, however, conflicts and communication problems
hed led 1o difficulties in coordination among various agencies and groups. Religious
leaders typically accepted invitations but rarely showed up for meetings, and the
Community School suffered from a “lack of focus” in the opinion of some individuals.

Pulling a new group together was not necessarily the best solution. This meant lots
of work and would create another organization in an already organization-rich environment.
A new group would not be necessary if a suitable reisted group was already in place and
could accommodate the SE project within its mandate or enlarge its mandase 10 include it.

Ihe Proposal to the Lifelong Leaming snd Leisure Committes

Both the FCSS representative and the Community School Coordinator suggested |
present the LLLLC with a proposal that their members form the core of a coondinating body
and add other contribwiors in as required. This was done at a special meeting in early
February, 1991. Those present reflected on the concept, and discussed it further at their
next meeting. They concluded that, although many of the same people should be involved,
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their interests and those of the community would best be served if the new organization
would function with an identity of its own. The group felt that this was best because they
were not involved in any other single project in such an intensive way, and that many
outside people would and should be involved. 1 leamed several months later that several

fehﬂmUJ_LCﬂmldhemmmcmmy The group agreed that the new

nization should have the structure and composition it required to most effectively link
wiﬂiﬂmemterenedmmnigmlﬂaﬂm The LLLLC also agreed to help the
project get started by sponsoring the survey of teens and parents, and attending at least the
At this point, two new questions became important.

iders repenenutives 1 asked them for, or they offered,
escript at a new organization should be like. Amgamgﬂhhp the
mmﬁm-mmmmugmm Cs:
-:Imem-—nfmmfmm&nmmm;mmm
* tolerance for differing views and commitment 10 one another and the community,
* individual members having a sense of the whole picture,
* free and direct communication between the members when outside the organization,

* an atmosphere of fun and friendship,
* a culture of appreciation ,
* the ability %0 accommodate the tumover of people,

sﬂﬂmmmwhmmmmmm
sharing power in the past. Developing a shared working knowledge appeared 10 be one
way that could be explored immedissely.

Some of the power problems in the past were due 10 differences in knowledge.
We decided 10 pursue this by inviting guest experts 10 come in for all 10 hear and question.
way 0 begin 0 reduce the differential in power due 10 knowledge.



Another way to share power was through sharing the tasks of leadership and
control in meetings. We began this by rotating the responsibilities of chairship and
recording among the members. Although this was suggested in March, we did not actually
begin this practice until the following September (Year #3).

BRIDGES Begins

People in the community were using the BRIDGES name for the integrated
development project.

17:: name DRIDGES synbalized what we were trying to a’fhlm in 'bﬂdgliig the

education.
It was also ineended to symbolize the connection between theory and practice in instruction
Mcmuhmuwnumcmﬁmmmmmhfmmﬁ. The name
provided a useful image for the stakehol tion, the PD project, and the
movement in Bruckion.

The name BRIDGES was very useful. It shows what we need 10 do and how we

consistent with an ideal -- a vision -- and it helped articulase that vision.

As the BRIDGES projects evolved, gaps in our theory and practice of capacity
mm»mmm W:;::i;' 'ﬂ!nn:hcdhhuﬂve

action would build a progressively stronger sense of community and a foundation for
development in the future. Increasing the capacity” meant enhancing the ability of
community members 10 articulme their needs, identify possible actions 10 address these
needs, and facilitate action.

MWhﬁﬁjmmhmnﬂﬁpﬂlnmthmm
%0 Appendix S.3.

Ihe BRIDGES Netwark
the new BRIDGES Network was heid as part of the teachers’ inssrvice workshop in early
stakeholders. Invitations wese extondad 10 all those contacted 10 that dme. | expended
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extra effort on some groups (two churches, family/school liason workers, and the Lions
Club) because their involvement appeared to be especially important.

The meeting was attended by the teachers and representatives from two churches
and three agencies. We began by discussing a "group contract” (derived from the COOL
program) that might help to facilitate communication and understanding on issues which
involved strongly held, diverse values. I presented the "common values and beliefs" that |
had found in interviews with stakeholders, which led to individuals talking sbout individual
perspectives and programs. We concluded with discussion on a general strategy. agreeing
10 start with issues where there was agreement and build confidence and trust in one
another.
Although many simply described the situation, the comments were expressed with
concern and compassion. The meeting atmosphere, the views expressed and the way in
which they were expressed, were remembered over a year later as contributing in a major
way to opening paths for communication and understanding among stakeholders. This
meeting was also remembered as a time when emphasis began to shift from "sexuality
education” to "healthy relationships” among teens and within families. The following is a
sample of the comments offered as participants presented their groups’ perspective and
programs.

* Moval/Eshical issues can't be separased from sexuality education. This is ssed in
our common values and beliefs siatement, as well as in the curriculum guide (p. 16).

*  Christian groups have a poor repusation for cooperating with commamity inisiasives, but
are wying hard 10 overcome it.

*  Owr charch is working in several areas. These include creating a peer group where
abstinence is normal and accepiable, reducing the opporamity for sexual misadventure
bmﬂmm:.mnwmhmwﬁﬂ.

+ roviding role , providing practical, psychological and spiritual suppors when
problems arise (e.g., wnwanted pregnancy).

*  There is a great concern for the well-being of families in Bruckion. Sexwality isswes are
broader than just health, bus are ofden relased 10 abuse and violence. Churches and

pastors often deal with these aspects.
*  Closely associated wish the sexnality issues are and personal

empowerment. (QUEST progrem was ) Some school
m«:&mmmu past but wish limised success
because the didn'’t come from other sowrces, especially the home.

*  The imporsance of parents being invoived in meaningfol ways and sheir
times. We need and
WMV:*:::W e nﬁphl. oct

o Giris and boys still suffer from ssereotyping and labelling.



. F’;lmmmk:m;mmd. The Focus series has been useful in overcoming some of
this

Students Aave said thas Iky ably ﬁémrﬂux in school, by:wgrznr

*  People have the capacity and, perhaps deep inside, really want ro change.
*  We cannot be dogmatic. People of any age do not accepr it.
* Role models are very important -- especially in relation 10 the moral | ethical issues.

*  We need 10 show more of the positives (e.g.. teach in terms of do's rather than don'ts,
draw ot concepis such as the freedoms which waiting can produce rather than the
am&nfeafnzgaﬂwmngm;mly)

*  We can achieve healthier norms. Those who can contribuse 10 sexuality
heading in the same direction and want 10 achieve the same things.

. Cmﬁmhﬂckﬂm&:ﬁhﬂq but sake care 10 be as complese and
cwrate as possible (and recognize shorscomings) when sapplying information for
xmldrcmmm

. Thfkﬂirﬂﬂb&*nﬁtﬂﬂkﬁmhkiﬁb There is a “chicken or the egg”
m Less can be expected of parents who have loads of problems themselves,
really saci :,;ﬁesﬁ-imb_vmmnﬂmﬁr Issnes

m&nwmatmhnmmmmm
thewillﬁj:: m:ﬁmits'mp.n.n,jii;” ',ﬁgm'imh
schedule. mﬁmuﬁiﬁsﬂgmmmhmfahm
ieem -- a presentation by an obstetricias cologist with extensive experience with teen
pregnancies and STD. mmmmm chiamydia, gonnorhea, herpes,
HIV/AIDS, HPV, and hepatitis B had a strong impact on many of those present, as did his
pﬁiﬁﬁumm-ﬂﬂipﬂq For many of the students, teachers,
parents, and community group repres nmmmnm
aﬁiﬂﬂyﬁdmmhﬁm hlﬂﬁnh Mpiss




The second part of the meeting also had far-reaching implications. Once again, we
went around the table to introduce, expiain the nature of our interests and involvements,
and bring up concerns or problems. In response to0 one of the questions the seach=rs
mn'mmum"-ﬂ.ummeﬁmmﬁumm-m
positive effect on building the atmosphere of trust and respect.

lthhnmmmmm“mmmymmm;' sentativ
during this period. mmmmmmm:«iﬁmm
and a new individual took over. The Health Unit's trend away from direct involveme
Bruckton continued, but puzzled several in the community. Many of those representin
religious groups changed as well. A local theater group became imeresied in social drama.
ﬂﬁedeﬂﬂhﬁMﬁFﬁSSmmﬁmm
emn-ﬂy mdemihdﬂldzdeﬂmnﬁlyi erpe 2

mmmmﬂmmmvmmmm

stakeholdes ,mmmh-mﬂm“m
mﬁmmhﬂyﬂ' mm“mphum The panticipants’

mmmmmmn (ilﬁm). They
wmmﬂﬂynmmi“nmﬂyﬂ
relationships, increasing understanding and accoptance of the impsoved school program,
mmﬁm ciation for one another. This evening also marked the
beginning of the wradition of offering appreciation 10 groups and individuals for special
MﬂMhﬁhﬁm mﬂﬁgpiﬂ-ﬂpﬁm

ﬂ. hvﬂ“d“mﬂmﬂhh MOVOMOnt,



spirit, and hope. The group was aware that | would be active through the fall, but would
gradually withdraw from active service by the end of February (1992), and I asked them to
think about how I could best assist them until that time.

In response to the question "Where should the Network go from here?" all agreed
meeting should continue as they were (discussing concerns, identifying needs, problem
solving, monitoring. maintaining continuity). In order to clarify any confusion over our
mission, we agreed 10 formalize a statement of purpose and a list of objectives by the end
of Seprember.

As an activity to reinforce critical thinking, a poster promoting the use of condoms
was circulated and those present were invited to discuss its strengths and weaknesses. The
language used and informatior mmﬂgmmﬁpmpmiuvﬂy
discussion and a sophisticated level of critical thought.

When asked., “Would you be willing 10 share responsibilities in such a network? If
30 under what conditinns?* most indicated willingness 10 share in a limked way if the
organization were kept simple, Hm-ﬁcolmnoﬂﬂﬂlym PCSS
offered 10 continue 10 provide administrative support and the school represen offered
the use of their facility and of their service as a conduit of information. Amm
question which guided discussion was “Where should the COOL program be headed?"

Other areas 10 attend 10 in the fture included: assist individual organizations (in
addition 10 teachers), meet needs of parents of younger children, continue 10 develop
improve contact between COOL and peer support teams in the junior and senior high
schools.

cesssccsssessafefocacnccnnanns
Monitoring the Changes in Bruckton

Discussion among stakeholders in February. 1991, led 10 a tentative plan which
compriscd six components:
o descriptions of programs implen
J muﬁﬂmm“(mmﬁ-mm).
o statistical seconds of seen pregnancy and STD (10 be obtained from the Hoalth Unit),

o questionnaive survey of Grades $ and 9 students 10 obiain quantitative data,




o case studies of four families to obtain qualitative data on "client participant
perspectives, '

* individual evaluations of programs done by the particular contributor.

By April of 1991, I had collected or created descriptions of the programs that were being

implemented by agencies and received the first statistical health summaries. Two of the

four families were identified for case study, but no interviews had taken place with them.

Working with stakeholders and expert informants, 1 began to prepare new questionnaires

for students and parents.

The questionnaire for teens turned into a major project in itself. We moved away
from looking at knowledge and from more "comprehensive" types of evaluations involving
various possible correlates. Instead, we focussed on attitudes. values, perceptions and
seif-esteem. There were several reasons for this:

* Knowledge was specific o individual programs and would vary depending on exposure
0 those programs.

* Evaluations done on SE programs in the past had shown that knowledge is not a problem,
and that nearly all programs demonstrate gains in knowledge (Kirby, 1989). Changes in
attitudes, however, have been found 10 be short-lived or were not measured at all. The
effect on values is similar, except in programs where values and value-analysis were
systematically addressed and reinforced.

* The self-estcem emphasis was suggested by stakehoiders, and supporied by the liserature
and expert informants.

Various connections were considered in the development of the questionnaire, We wanted
it %0 connect with other evaluations and, therefore, borrowed iems from authors like Kitby
(1909) and Weed & Olsen (1990), and extensively from the questionnaire which those
implementing COOL are asked 10 use. We also wansed 10 connect it with key questions
from Bruckion's program evaluation research which contained kems of inerest 10
stakeholders.

While able 10 gather helpful information, the evalustion needed 10 be short enough
that stedents would give it serious attention. We determined thet a maximum longth was
six pages requiring no more than twenty-five minutes. Other foatures of the questionnaire
inciuded:
¢ minimal demographics,
simple two, theee, or four-point scales 10 be consistent with other evaluations,
about one page on self-esteem (condensed from Battie's self-estoem inventory),
about one page on pasrent/teen interactions,
about one page on values and astisudes using the COOL evaluation as a base,



. anpipmlpsmcmdlmowbd;e personal empowerment / locus of

control, perceptions, and future orient
mmmmmmmmﬁmwmmum&xm;y

Education Coordinator during the first week of April, just prior to the implementat

COOL and school programs. !ccmplegdlpiellnﬂn:ydmmﬂyﬂ;formemm
meeting of stakeholders and teachers, to provide teachers with information before
beginning their programs. Unfortunately, the plan for case study interviews with families
was not feasible in the time available and was abandoned -- one of the down sides of
having only one researcher trying to do too many things.

g o o e o g oo
mmmwﬂihMIﬁHﬂ iducation and
community. (Cherry et al.. 1992, p. 4.)
A motion in the legisiature 10 suspend sexuality instruction in schools prompied the
Minister of Education 10 creste a special committee 10 address key questions:
mwmmmnmmmm*
mm:u mw Igwk:dhumldﬁ
AQEMEnt COurse pie ones 10 maintain for the future, or
should changes be made? (Ah'ﬁ; ation, 1991)
mmmmad.lm 4.) added two other tasks:
o ldentify and mpm&nn&ﬂmmn

uncement diecussion among the residents of Bruckion at a time
Mﬁmmmgmnﬁ’ mmunity 10 discuss. | prepared &
submission in consultation with members of the BRIDGES Network, which again
provided an oppormnity 10 review the simation. Although at times concemn for the futwse of




Summary and Implications

This was a very busy and worthwhile year of improvements, particularly with
respect to development of instructors. Professionals, teens. and parents took advantage of
the opportunities and grew in knowledge and skills. They also made useful connections
with those outside of the community, many of which would prove to be a valuable source
of assistance in the future. Re ect for the COOL and school programs continued to grow
in the community as the instructors improved and grew in credibility. Although SE issues
had a higher profile among those in religious groups, fmmnmhﬂnﬂiem

Leadership and organizational capacities were also being built and discovered is
community, and hope for the future was high. New stakeholders and represe ,
Mﬂmtwbﬂgmhnwﬂﬂ:nbmmmmnmuaﬂy
minimal influence. There seemed 10 be substan
quﬂitydhwﬂvemuﬂmaﬂmknﬂmdhammw

Caﬁuquplﬁhgméﬁ 1 gh s

pls. RZSS MMMWMy

Anuh‘:(im)kvd;d;;;; i', mmmMﬂlvﬁMMW
high, with professionals still having more control than their share, in the views of some.

Like the other festures described above, however, development in planning appeared 10 be
ighnmﬂ. 'ni= community school and the LLLLC continued 10 provide a strong

panizationally, the work done through the stakeholders' mmme
dﬁﬂm Benefits such as improved communication and underst
Mﬂmmmmdmmm-ipu-ﬁh
:,;,f,,,ffiumuemmm Smpﬂveﬁpm_khﬁ
ln“ﬁmmm-li_, chpatory. ,
now that | appreciated their application 10 this study. mﬂemthmﬁ
substantial growth and we seemed well equipped 10 facilitste that growth. Having the




B Bruckton's Journey

-VI.

Year #3:
Developing
Capacity

Tm“aw(immmmakm.umdﬁquu
insstives of Years #] and 2. Auwcfwududwehﬁutemme
do;wdqtmnwmmnnupm
communitics and reveive benefits from them. Mmdwcﬂmiudﬂn
personal, interpersonal and organizational obstacics 10 overcome. As our knowledge and
WdMQMbMﬂMm“Mw
muummdumwumumtmma
Bruckuon.

mvun.lwnmwnwmummmu
vasiows staksholder groups and reprevestatives. Often | acted 10 connect those in Bruckion
with those outside the commeunity. The connectedncss ssemed ©0 broaden experience,
COmmunitics. Asmuwﬁu‘wwwum
ml-'nd'nm'oﬂcwmd.m.wmmm“mm
COO0L. Mydehlﬂmdrﬂymbadmmuﬂwyd-yﬂdm
W the BRIDGES Netwurk members in June. This document, prepused from cbssrvations
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possibilities for future directions. Afier revision to accommodate comments from
stakeholders, this report provided a base from which to create Chapters 1. V, VI and I1X.

The sections which follow describe the activities and growth of teens, peer
instructors and COOL., and the stakeholders and their network. Factors such as the
emergence of local parent leaders. suppiemental school programs emphasizing seif-esteem
and decision making, the Minister's Commitiee Report. and ongoing conflict between
groups at the provincial level, also influenced development in Year #3. These are
discussed briefly at the end of the chapter. Those wishing to leam about factors
influencing the researcher / facilitator might wish to begin by reading Appendix 6.1. There
were a wide variety of experiences associated with academic life and community
development work with other communities that had an important influence on the study in
Bruckton. Appendix 6.2 is a summary of Year #3 activities and developments. Copies of
the maserials or activities described in this or other chapters can be obtained by contacting
the author.

.............. Y 2 R

Teachers and School Programs

As Year #3 began, several changes were affecting the development of SE in schools
and our plans for my work.
* Timetabling, transfer of staff 10 other schools, and retirement resulied in the loss of half
of the seachers involved in the Year #2 PD program.
¢ Our PD plans broadened from the school level 10 the jurisdiction level.
* Key teen instructors moved on 10 high school. A new, enthusiastic group of junior high
teen leaders was emerging but, 10 be effective, required considerable growth in knowledge,
skills, astitudes and experience.
While assisting 10 meet the immediate needs of seachers for background information and
resources, | continued %0 work on appropriste and sustainsble strategies for enhancing
professional development. In addition (0 participating in the jurisdiction’s PD initistive,
some of the teachers attended other workshops on sexuality, building seif-estcem,
cooperative leaming, and developing support group skills. Their leaming in these
programs appeared 10 be reinforcing the improvement of educational and organizationsl
approaches in Bruckion.

This section outlines school-related activities in Year #3, including work with
administrators, teachers, and peer instructors, and the impact in Bruckion. Brief



descriptions of the perspectives of teachers and their efforts with teen leaders are included
below. My efforts with teen leaders in COOL are discussed in the section which follows.

mgghmlnvolvﬂudmmeﬁtﬂmmmmnnym:ﬂdemmﬂr
experience of professional development and reported increased understanding and
Mwimmvemlnmeirclsmn programs and practices. They also noted
constraints (insufficient instructional time, lack of resources, and student and family
!xun)wmchmmﬂdtolimhﬁegmwmﬂfmmmnmmmmﬂ
made rendations for future PD programs. The school jurisdiction curriculum
Waikgdmmmmm&ggmmmimmmmmm
all seven junior high schools in the jurisdiction. Once again, he offered modest financial
assistance and I, again, made an offer of additional volunteer time. Continuing PD work at
mmmmnmnnummm;:f; reasons:
* The teacher time and jurisdiction money available limited the amount of atiention that
could be given o SE at the school level. A teacher expressed this as follows:

For the amount of time devoted 10 sexuality education in the curriculum, (7-9

areas had saken a back seat while we concentrased on SE last year and it was time 10

anend 10 those needs.
-TmﬁmmWemexmmmkjﬁﬂm:ﬂmnm

Wrauummunm
* There was greater potential 10 acquire video and print resources and coordinate human
resources, such as teen instructors, through working at the jurisdiction level.
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* Emphasize the personal empowerment of teachers. but also collegial networking and
helping one another in planning and solving problems. Use the workshops and other
means, such as printed newsletters. to suppor this.

* As far as possible and practical. involve the teachers who have developed expertise (those

resources to assist others.

* Promose the use of the checklist created in Year #2 as a framework for planning to
increase the likelihood that community concerns and necessary leaming elements will
be addressed.

* Encourage teachers to bring concems. ideas. resources, and activities. Work toward
building a bank of resources and a framework of lesson ideas that could be shared
among the group and continually improved.

* ldentify a contact person in each school who might coordinate communication, monitor
materials, assist others in school to find resources etc. in order to overcome problems
in these areas.

* Encourage the development of expertise in SE. Where possible encourage individual
teachers to be involved with more that one class.

* Plan two full-day sessions 10 begin with (suggested dates in October and January).
Further plans would be made following an assessment of the progress made and needs
remaining. |1 would be available for in-progress inservice assistance on a limised basis.

* Sufficient funds for release time would be made available 10 permit up 10 three people per
school at workshops.

* Encourage the organization of resources on the school and jurisdiction levels. Teachers
could request funds for video tapes.

* Work with the Health Unit SE Coordinator in developing a resource binder for each
school which could serve 10 organize activities and information, be readily update-abie
and help 10 increase the longevity of print resources in the schools.

Although some teachers recommended that participation in PD be a pre-requisite for

teaching SE, we agreed eventually that participation could only be by choice.

Themes Emphasized with Teachers

workshops happened as planned in October, 1991 and February, 1992. The meetings with
teachers provided opportunities 10 investigate a variety of themes and grow in knowledge,
skills, and astitudes reiating 10 sexuality and facilitating leaming about i&. Once again, most
teachers read asticles which | provided to stimulate thougin and discussion. Groups



identifying possibilities for taking sexuality out of isolation and naturally inegrating the
concepts within the Health cusriculum (i.e., under Relating to Others, Body Care and
Knowledge, and Self Awareness) and within other curricula (Social Studies and Language
days, and teen guest speakers. This led to discussion about developing peer support and
peer instructorship, and possible connections with programs like COOL as a training
opportunity. Several possibilities for involving parents more deeply and assisting them to
do the best job possible, were also examined. Finally, teachers presented their most

Health teachers, an idea which resulted from conversations with teachers. SHaRE was an
u:imym for“Semality. Health, and Relationships Education.” Its assisted in the

-wﬂn:fﬁUmfwmmmnirexm

* valuing teachers’ experience
-fﬂﬁg@hﬂmmnmmmmmnmﬁ
of professional collaboration in planning and problem solving,
mmbcmwMMmkm:ﬂmqtm ! j;,'

fanfumelemevamﬂyh:mw)mt,f:i 'm.
* extending the eseential points from the meetings 10 those teachers and administrators who
were unable 10 attend but were interested in the leaming.
w:m;mlmmmueaﬁmenmmm

ninimusm of effort from a coordinating teacher, should someone emerge who would
emhmmnm

mnmhmmmmm-nm@r
PD efforts at the juriediction level. These relsed 10 a variety of areas:



* improving the profile of health and sexuality education,

* improving teacher/jurisdiction relations,

« working out theory in practice.

The benefits are briefly described below and discussed further In Chapter IX as eumplu
of a much larger concept of "inside-outside dynamics" operating to enhance develop )
Bmclnan,

lﬁem:ﬂgglzsaﬂhgﬂkrwbegm ﬁlﬂng ways af slmvlymdsteadily
* They are well done, timely, what we need as for as resowrces and information
contacted (other teachers) 1o discuss plans and resowrces. That networking has
been helpful. I'll have something 10 put in next time.
o It has been fum 10 read. Each (edition) stimulased a lot of conversation in the ssaff
room. Networking is a key.
10 be as useful. The ideas of the drop file in the computer network and electronic mail
Rlﬁogmhﬁnhmm but not sufficiently practical 10 pursue. The
sdiction network was still in the formative stages and teachers had not yet become
ccustomed to using it. The FAX technology would have been more useful, but it was not
mnmmnmnﬂsm
Reaonrces for lnstruction.  As a result of discussion during the
mm -sm(h,m).:m“ﬁuﬂnmvﬁm:ﬂﬂn
m&m The resc *’:;wﬁﬂlmmm:nmﬁmmh
. mente Immdhlle

A-gmmm mlﬁhmﬁvﬁuhﬁn
mmmkmm“bﬂhmn
well tanght ourseives about the cffects of drugs. about what the baby can do a1 whee



age, etc. (Teens from the COOL program) pointed out some really amazing things
Quotations such as the one above also indicated that teens participating in the COOL
#3. The Bruckton 5-9 School, however, had received a variety of such resources during
Y&ﬂuﬂdynmﬂﬂﬁwnnﬁmﬂtkcdhﬂm
ship. Bruckion teachers did not take on jurisdiction leadership
mlﬂbtl:exmwehdmimd. Rather, they focused their attention on their own
students in their own schools. (As stated earlier, mmmm&mwm\rs
#2 was all they and their school could afford, considering ¢
mﬁm-ﬂﬁliﬂudnEi:;,j

umﬂmnm&nmmwmmhmm
concems and developing approaches during Year #2. This recognition was given to them
by seachers in other schools, as well as jurisdiction administrsors and school trussees.

Mmimipdfu&jdhghgﬂebm and satisfaction thet the

m mnmmmmmmﬂm
development and resources were pleasantly surprised (0 see action in these arcas. Respect
appears 10 have increased as 2 result. Teachers directed substantial credit ©0 the curriculum

héﬁmﬁmﬂmms&mmm;mmme

m-ipﬁmmﬂﬁhhcﬁm
1.2,

b A Ak L L L L
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The COOL Program and Peer Leadership

The COOL program continued to be a major feature in Year #3. and I continued to
work directly with the team of peer instructors. We facilitated one workshop in Bruckton
in February, as well as several in neighboring communities. All but one of the original
team members continued 10 be involved through Year #3.

What follows is an outline of the dynamics within the team of adults and teens,
planning and preparation, the weekend workshop, work with other communities. and the
impact and implications for SE in Bruckton.

Dynamics of the COOL Team

All four of the teens in the team were attending the regional high school, about 20
minutes drive from Bruckion. All were heavily involved with the forma! and informal peer
support. sport teams, and/or other extra-curricular activities. They were becoming more
serious students. having more serious relationships, and holding part time jobs. As their
umbxmmmmmnmumnmamdnhMam. Asa
result of their experiences, however, they became much more credibie, effective, and
mature, and brought many skills and living exampies to their work with the COOL
program.

We had originally planned 1o add four 10 six new teen leaders and two or three new
mnmm:m.mmmmwumaumwhmi
In January, however, the team as a group decided not 10 take on any new members until the
following year for several reasons:

* The team wanted another chance 10 work with the COOL curriculum and put on the best
workshop possible.

* They finally knew what they needed 10 do in their presentations and how 10 help one
another,

* They fekt comfortabie as a team and enjoyed working sogether.

* The members fekt they were effective teaching younger teens who were not theis
immediate peers.

* There were no really strong candidates who had aiready participated in a workshop.
The decision 10 psstpone training new individuals eliminated the work involved in training
and permitied more energy 10 be put toward innovation and enhancing the presentation.
The major cost was a delay in bringing on new members and the possible loss of this teen
leadership at the school level.
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Planning and Preparation

Negotiations with the school, At the end of Year #2, stakeholder representatives
expressed strong support for offering the workshop on one weekend day and one school
day. This was seen as a way to strengthen connections between COOL and the school, its
teachers, and the peer support program. It also increased the possibility of participation for
more influential but busy teens, particularly males. The program could address provincial
logistical problems could not be resolved and the program was again scheduled for a
weekend in February.

Connections with neighboring achaols, While I worked most closely with the

C&Lm“SEwMMwhﬂn!-hmﬁﬁmmmhﬁm

10 their schools with the skills and concepts. 1 worked with each of the inserested parties to
ensure they had every opportunity 10 become invoived. Several from outside Bruckton

WMMWW@Muﬁme maflhem actually m

qufammwmmm !acllly-ﬂh

Blanning with the COQL jeam. The team of aduits and teens met once in
language we were using and fostering, reordered the program to improve the flow and
make it more effective, ate a lot and laughed a lot. Members of the team were familiar with
what needed 10 be done and we shared responsibilities more equitably then in the previous
year.

Meanwhile, we considered various means of maints
mwmmnmus—hmmum
We planned 10 meet every two months for both socializing and “professional development”
buttons and T-Shirts.

Orade 8 and 9 classes in Bruckion. Theee proscntations were much
emtertaining that those of the previous year, jﬁ“ﬁﬁmmn
being pulled ot of special activities in osder 10 attend. Our redesigned regletration form
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mnmkrﬁﬂ:m:mmyﬁﬂmrwmimmhemm In addition to

the verbal presentation, we provided a printed summary of essential information about the

wkﬂmfarmeneemnﬂﬂglrmm This time, forty of the one hundred students
gistered. Nelﬂylllwaefemﬂe Sevenlhdkmdﬂmmxhdﬂﬂ:hhﬂmw:ﬂe

netwrks MMwmldhlveb&nmmedfumm.mmfmnmyuf

This version of COOL received strong positive reactions from pasticipants. They
generally rased the experience as “excellent,” with many commented 10 the effect that it was
"a life-changing experience" or "something that really tumed my head around.” This was
without a doubt, a smoother, more creative, more articulately presented, more effective
program. Credibility increased because the teens were in high school, had serious
lationships of their own, and had imeresting life experiences 10 share, They spoke freely
mmmmmq -ﬂdemhyhﬁum All ieam

mmmrwmmm meumm-eh

hes. The approaches to which teens and parents reacted most
ﬁmﬂyieimhdhduw along with the objectives we were trying 10 achieve.
-Wemmmwdmmmmmm“um
mgmm,‘ ensions of relationships, peer pressure, exploitation in
relationships, & fmlmmmdm;.mmyw
Eﬂmﬂnﬂnﬁpmﬁp&hb&mﬂﬁhﬂyﬁmmﬂn

lﬂﬁpﬁy ;,’,i,ii’m“:ﬁeﬂhﬂhﬁﬂmmm Wem
interested in reaching toens who were either denying a pregnancy or knew someone who
was, and was not taking adequate care of themecives. We also wanted 10 convey accurate
information about the degree of development which a human fesus achieves at vasious
stages. This information was considered 10 be important in enabling teens 10 make better
decisions for themeelves or 10 aseist their peers.

making. We wanted 10 convey that, in order 10 saaponsibly make the decision 10 have
insescourse, one must consider many possibilities and decisions (¢.g., whether or not 10
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use contraceptives, what kind, what o do should pregnancy result, the possibility of STD,

changes in lifestyle, reputation, relationship with partner and relationship with parents)

* We used "Babies, Bugs, and Dice" to give teens a more concrete notion of the degree of
probability of contraceptive failure.

* A physician specializing in STD and pregnancy among teens gave a presentation on STD
10 teens and parents. They listened to the presentation together, but had separate question
and answer sessions with the guest afterward.

* We modelied "personal moments” and worked more closely with the groups of teens as
they created their original responses 10 key concepts in the workshop. This resulied in
superior products which had a grester impact when presented to the whole group.
WMnMymmhﬂﬁpmmncmtgﬂmrj ortance

jscussion was added, aimed at helping parents 0 f ,

mﬁmﬂmmﬁmm:mhwmwmb
make a difference at home, school, on the street, etc.. We had a follow-up meeting and
mmhmnﬂ:ﬂm:uﬂ

the workshop. mmmmuﬁm—mgﬂm Ot
mmumnmﬂmmhmmm
their manifestation provided an opportunity for a process of resolution 10 take place. Some
of what we leamed through these experiences is discussed in Chapeer IX.

& paraliel group from & native community. Both hoped 0 maks a difference with their
wam learned 2 great deal sbout theee issucs as we prepared and facilitssed owr COOL
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workshop there. Through the experience, we were motivated (o leam more about dealing
with substance abuse and abusive relationships on dates and within family situations in
Bruckton. The group was particularly affected by interactions with the elders at the

workshop and afierward. They impressed us with their respect for all life (from conception
to death), and their concept of the sacred trust of children, and sacredness of sexuality.

The Impact and Implications

The official core of teen and parent COOL team members was small but sound.
Two new team members (a mother and son) joined for the workshop with the native group,
resulting in a team of S adults (2 male and 3 female) and S teens (2 male and 3 female).
Individuals demonstrated their abilities 10 leam and 10 be flexible, and 10 readily identify
and address new issues. We became more aware of possible problems associsted with
perceptions of sexuality education programs and activities. We needed to go beyond
simply presenting a balanced curriculum, but had also 10 appear t0 present a balanced
curriculum,

While the core of instructors grew in ability and credibility, the support for their
efforts began 10 grow as well. However, continuity in leadership for the COOL program
continued 10 be an issue. Although many were willing 10 take on smaller tasks, a central
person was needed 10 draw the loose ends together 10 “pick up the slack and keep us on
track."”

Eormalizing a supportive siucture.  Action was undertaken by the COOL team,
with the help of FCSS, 10 form a "society” that would act as an administrative support
board for the program.  This formaliaed structure would enabie the community 10 access
govemment grants available for special projects such as leader training. This, in tum, led
10 questions about how best 10 wee funds that wouid be acquired. Suggestions were made
for leadership development experiences, the acquisition and creation of specific resowrces,
and bolstering communication through a conference with other similar groups.

Whet books and videos could be purchased? Couid several seens work in the

Summer 0 create resowrces for our commumity and other communities? Could we

hold a conference and invise other COOL folks. or peer support seams?

Panapactives oo leadership. Those who spoke about teen leadership tended 10 look
towand teens who had been involved with the COOL program.

on by FCSS, churches, the foster parents associgtion, esc. These individuals are

now capable of helping provide the loadership and the inssruction. We are finding
shom end encouraging them and we could do move 10 incinde them.



Other programs not directly connected with the sexuality education movement (e.g., Life
Skills, Nobody's Perfect, the Peer Support Team, Quest) also served to increase the quality
and numbers of knowledgeable and skillful people.
Some stakehoiders reminded others t0 keep a broad perspective on peer leadership.
We Aave 10 be careful not 10 limit owr ideas of leadership 10 the COOL team. We
need all kinds of 1eens and parents 1o be involved . . . 10 suggest ways 10 help
Jamilies and individuals develop good relationships . . . 10 1ake active roles . . . 10
make a difference.

The ways in which teens acted as resources at the community level were more
clusive. Most agreed that teens were jnformally supporting one another to a greater degree.
Some teachers commented that it is often difficult to create opportunities for them to
contribute in formal settings such as school classes

B it varies year 10 year. Last year, the COOL rcam kids worked really well. This

year, it's not nrning omt as well, but next year there will be some really good peer

instructors again. A los depends on the personality of the teens who would be

The Stakeholders' Network

The BRIDGES Network met formally on five occasions during Year #3
(September, November, January, April and June). In general, the group continued %0
grow in numbers and in potential 10 be seif-sustaining. Some questions and issues we
addressed during Year #3 were:

* What is the purpose of the network?

* What must be leamed or overcome to develop deeper., collsborative relationships?

* What is the most practical approach 10 monitoring?

* Can we affect change in parent/soen relationships and teen/teen relationships at a more
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* Where are we in our development process”

* Are we listening betier?

» Where is the BRIDGES Network in developmental terms?

* Where should we go with the Network?

* What sort of final report would be appropriate?

Our responses are presented below but ethical considerations preclude detailed reports in
some cases. Several of the topics are also discussed further in Chapter IX.

What is the purpose of the BRIDGES Network?

After working together over a period of about five months. most representatives
aaeeddmamaefomalmmofpmpaewsmeded A committee condensed the
group’s brainstormed thoughts. Eventually, the following mission statement was adopted:

The BRIDGES Network is dedicated 10 the identification and insegration of all

community resources which will, through a Aolistic approach, fosser, encowrage.,

and support our commaunity members in their journeys soward full and healthy
lifestyles.

An festure of interest 10 many was the evolution of the focus -- from "pregnancy
and disease prevention," 10 "relationships.” 10 "full and healthy lifestyles.”

The change in focus, | think, has been very positive and natwral. It's like we're

wravelling and as we come 10 different places we realize where shey all are on the

map. Never-the-less, you have 1o ssart someplace, and we did, and those early
questions continme 10 be important and we shouldn't lose sight of them. Now
we're putting it sogether, getting things in perspective.
The evolution of this statement of purpose turmed out 10 be quite important in light of
developments such as the "Self-Esteem of a Community" initistive in Year #4.

How can the network become fully seif-sufficient?

A "sense of ownership” was becoming noticesble and being reporied by the end of
Year #2. Many new representatives, however, were just beginning 10 become involved in
the first half of Year #3. In spite of the range of experience. there was a consensus that the
people in Bruckion could and should take full ownership, disection, and control of
BRIDGES., snd that some structural changes were necessary.  We bogan (0 cresse
statement of purpose, change the responsibility for communication, and shase the
chairship. (The processes of transfesring ownership and the facilitastor “taking leave” are
discussed further in Chapeers IX and X.)



Although 1 did much of the contacting and encouraging to get the group going. this
role for the September meeting was assumed totally by a community school commitiee, and
with considerable success. My former duties as chairperson were performed by other
members on a rotational basis with the second and subsequent gatherings. By the third
meeting. others had also taken the responsibility of preparing a summary of the meeting for
those unabie to attend. Individual initiative, control, and influence continued to increase as
members became comfortabie in the organization and as | moved away from the "hub."” All
of the leadership and maintenance functions were assumed by others, and our goal of "a
growing. self-sustaining group using me as a resource person only" was achieved by the
end of the year.

Collaboration is at the heart of what being a commumity is all abow. It is a shift

Jrom optimizing your own efforts 10 optimizing everyone's efforts -- like a team.

Learning and practicing the ideals of cooperative and collaborative reiationships was
an imporiant part of Bruckion's joumey. Parsallel processes occurred among the
stakeholder representatives, those in the teen and adult peer instructors’ group and, 10 a
lesser extent, in the teachers’ group.

We're learning, but sometimes we're finding it sough 10 "walk owr salk” when it

gets right down 10 living this collaboration. We know it in osr heads -- that trust,

respect, and sharing are imporsant -- but it's not always in owr hearts and in owr
actions yet.

Most areas of progress fell under the following casegories:

* dealing with personal problems relating to sexuality and relationships,

* working through interpersonal conflicts and histories of conflicts, particularty between
professionals,

* recognizing and overcoming organizational problems.

A variety of stories illustrated how individuals became aware of, and deakt with
their personal, organizational, and inter-organizational chelienges. Major breakdowns had
occurred in several key relationships. Cheonic conflicts resubled in considerable frustration
and non-cooperation. The lack of trust and, in some cases, lack of respact which resulted
was evident. Although these were examples of conflict between profiessionals and pasents,
the most serious breakdowns appeased in relationships between professionals. This aspect
is discuseed further in this chapter and in Chapeer IX.
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In some cases, breakthroughs in the ability to trust and respect one another
occurred, and significantly improved mllﬂmﬂiipi with others inside and outside the group
resulted. It is interesting that stakehol presentatives perceived some of the stories to
bene;ﬂveadzyemmmaﬁﬂrmhﬂeﬂmhﬂafﬂeﬂnﬂm Members
suggested that struggles and conflicts were common in efforts to improve situation
that we should not expect our community development situation to be different.

The struggles, the turf wars, the communication problems are not unique. They

npically happen whenever people come together for a common cause, or

(community development) work is anempted. You can imagine a pool of what

nypically happens and we (the organizations and represemtatives) weren't exempt

from any of it

Some of the lighter prerequisites 10 collaboration, such as better information,
listening for understanding, greater exposure, and restoring communication were readily
identified. On a very basic level, we needed t0 understand exactly what it was that each of
us was doing if we were to harmonize our efforts and help others t0 improve theirs.

Slﬁwekmrkirﬁdémﬁdrkmsqfﬁepmgm bﬂwneedﬁﬁ&eﬁr

. and

T,i'jnmnrmna:hﬁmESHgWEdmwrﬂm
mmuymmm&mhmmmf oduction, 10 field questions and
comments, and to "reveal the heartbeat.”

From another perspective, several stakeholders suggested that we needed 10 take
M“milpam uisie mﬂvﬁﬁﬂmivhjﬁkhﬂdcrm’ lhnwuuldﬁ

&mﬂﬁmmhhﬂqmdﬂ:ﬂi@mﬂmm
somewhat distant from the core of the networking circle. Their distance did not resukt in
conflict, but it did provide an obstacle 10 building the trust and respect necessary for
_ﬂeﬂmdmmnﬂ“h“&gﬁhﬁdmﬂwEtd

WyﬁnamnmhMﬂMMm mm
the lack of attendance was due 10 late notice. emergencies, and human ervor.




Seveﬂ&ﬂiﬂmmmlﬂwiﬁmwmknuﬂnu Gatherings were held at
the community school, a site viewed by all of the representatives as "friendly, neutral
ground.” The chair, a different individual each meeting, began the meeting by briefly
discussing an aspect of his/her philosophy as it related to the work we were doing. At the
November meeting. for example, the chair (a religious leader) presented a brief statemes
on the importance of collaboration, community, and interdependence Heuaddgaible
passage quoted below to present his view:

There are varieties of gifts, but the same spirit. m-emmyfarmafm‘kbut

all of them, in all people, are the work of the same God. In each of us, the S

manifesied in one particular way, for some useful py . One man, throu ﬂ:

""" ch, while another, by the power of the same spirit,

Spirit, has the gift of wise speec

can put the deepest know| into words. Another, by the same spirit, is granted
faith, mmmﬂm mmmmdmﬁy.mm
ability 10 dis truth from falsehood. All these gi 3 are the work of one and

the same spirit. Fﬁﬂﬂﬂhﬂhllﬂhhﬁym limbs and organs,
which, many as they are, wfdwmcu one body . . €ye cannot say to
lhehtﬂ."lﬁmﬂmadym nor the mﬂgm"ldaﬂmwym Quite
the contr Hmmdﬁhdyﬂiﬂlﬁemhhemmmm-e

' . and those parts of the body which we regard as less honorable are
mm:p:mm (1 Cor. 12)

The image of collaboration and cooperation he presented was remembered as being
profound in terms of the goals of the network. Chairs in subsequent meetings continued
the tradition, receiving similar positive responses from participants.
mmm:emmdm As mentioned, one or two
mmmmdmmmmm ﬂmewnnhu“fwmi:ﬁg
mhﬁmfammm-ﬂm Mm cprese

_ ;m ‘lﬁ"thgﬁm:m mmmmmtym
orpanizations in the community.

Many of those in the network found satisfying the tradition of ending the meetings
with food and a time for socializing. The community school coondinetor prepared a simple
ﬂﬁ&%ﬂﬁ““mﬁmmm
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Mwmﬂmmﬁdmw \ation about teens and life in the
community, and having input into the design. Most viewed positively the opportunity and
challenge of interpretin this information and the freedom of using it as they wished.

Gradually, representatives came (o understand that many experiences contributed 10
changes in the attitudes and behaviors of teens (and parents). We found out what the needs
mmmm:mimﬁmrmmmmmmmm;mgm
Under the constraints we faced, it appeared unlikely that we could attribute important, long-
lasting changes to a specific program or component. Programs became interconnected as

For example, I know teens who have participated in Quest or Innerchange and have

registered for COOL. They used the things they learned (at COOL) in their school

involved in any of these programs, bus are being infiuenced by those who were.

&imlnwmmwﬁﬁmmmﬁfmﬁ:

M)nenlm s ;m-ﬂm
Aﬂn@ummiﬂmﬂﬂzmlﬂ:mdmmn
survey, we had not attempeed t0 determine what changes had occurred as a result of
specific efforts. In Year #3, we conducted the survey a second time in mid-June, when
mmmmm tionships and sexual decision-making
wgkmﬁ;m“mdm:mm“mﬂ
m m&m-ﬂwve elationsh

mrﬂtﬁﬁwﬂhmﬂSﬂrmmm*mﬂwﬁmﬁsﬁ
Shen, we have 10 be content with knowing more about the seens we are working
with and doing osr level best 1o improve our programs.




Afier a considerable pause, the speaker added the following adjustment.
« + . but then you never will know for sure. because there are so many other things
that will Aappen between now and then. In the long term, I believe a lot will have
to do with the kind of families they were in and the kind of people they chose to
keep company with. And that's why we work on a family and community level.
By the end of the year, all word-processed materials which I had produced
(including the surveys and all materials for COOL, the Network and teachers) were
accessible by computer within the community. Plans were made 10 improve the monitoring
in Year #4 by conducting the first survey teens in October to establish a baseline for
planning, account better for the inegration of sexuality education throughout the year's
health program, and provide a better pre/post estimation of impact. We planned 10 gather

parents of younger children, young childiess couples, or couples in preparation for
m»mMm;gmmymmmmmmmuy
The lack of specific SE programmis hmmmmmkﬂmﬂ
mwmwmw Parents of younger children in Bruckton had not
voiced a need for support in this area. Elsewhere in the province, programs that were
offered (e.g.. For Kids Sake) weve often poorly atsended or cancelled due 10 lack of
registrants. We concluded that further movement would have 10 occur among parents
before new programs would be viable. Attention 10 the present and future needs of parents
of younger children was important, and individuals agreed 10 be sensitive 10 these noeds,
ﬁnﬂmnmﬁsm Limised work was being done in the area of
onships and assertivencas through the QUEST program at the K-4

Cc-mnym Smﬂ!:ﬂﬁhnmﬁn@pﬂpﬁn&:ﬂmm

hﬁﬂmeﬁphhﬁl@dhﬂmhﬁmm_
the movement fom 2 more mechanistic

149



Though we ssarted by considering how we might increase the participation of
stakeholders, we wound up working toward a greater kind of mutual benefitting
and cooperation. Co-labowrers, maybe?

Their image of me and my role also changed in this way. By the end of Year #3, |
had moved from being a "researcher to a "facilitator," something I had hoped for and
reinforced. I was introduced or referred to with other titles as well, including resource
person, animateur, co-laborer and co-sojoumer.

Aiimchmﬁwenﬂkedlemlmmeemin; Many metaphors
had been used as we discussed our understandings. practices, and situations. At various
timsswuputenfdemmityaiu’”' izations as though they were machines,
rganisms, families, political units, and cultures among other things. However, the
mmm:g&ﬂﬁemmm“velar‘WN“ This
seemed 10 be a unifying thread which permeated the language of thought and action of the
participants, and moved them in helpful directions.

Wkl“ﬁlﬂﬂdﬂkﬁmddﬁﬂﬂwa desrﬁﬂﬂﬂbﬁ* lk

cmﬂmdﬂmm ﬂt;ﬂlnf‘kbﬂ”{fe chuﬂﬁ)f&bb':ﬂdsdﬂh

lﬂdmﬂmﬁmﬁulmmmmmfamy
final report to the BRIDGES Network. The quotation below summarized the view that the
We're right where we should be, in my opinion. Yes, there are still problems, but
we're on te right course. We can see the issues relatively clearly, we Aave a base
mwiﬁmadmm“mmghckwy
pestic ' wered, b stioning of a new kind was occurring.
In some ways, wﬁﬂc&ﬁdhbmuum@duamm
now. We're wondering about other, perhaps, more imporsant things, litz'l'hur
ot the core of positive relationships?” and "What does 'living in community’ really
momn?”
Sﬂw-ﬁlﬂﬁ‘y mﬁk”ﬂmmh




The hardest part has been done. The topic -- sexuality and relationships -- has been
opened. Some organization is in place, and people are starting 10 use it.
Sometimes conflicts occur now so people can work at refining their efforts. Now
we just need 10 mainsain (the growth of the movement), water it, siand back, let it
grow for awhile,
On a community level, many of the people required to address needs were in place.
markedly from earlier days when the "resource person' was the sexual health worker from
We are starting 1o realize that we have a lot that we can offer each other. There are
people right in this community who have expertise in the areas of AIDS, sﬂiﬂlly
transmined diseases, parentiteen communication, handling abusive relationships,
eic. Wehveﬂbzgnme.wbrzﬁemﬂefydmhﬂnmlﬂngaﬂe
available among lay peaple and professionals -- either in Bruckion or in

MﬁEMHﬂEm
Fﬁ“ﬁh&mwmf nizational porancia shos
’!ﬂlﬂ Smexdnmmkbmﬁnuhmm ﬂnn\rmn

> analyaed interactions in the network and the comsnunity, many became more
mdmmhmhmm mmmn
their ate ' ,;:;’:ﬂ.mmhﬁqﬂym
wnderstand others. Mmmﬂyﬁmmm“mhmnh
mmnmnmnm ‘ﬁﬁkﬁdﬂlﬂuﬁqm“lm

resch ;,’iﬂmdmﬁriﬂh:m cmn.m Mn
ﬂﬁm“ﬂ“ﬁyamhwﬂﬁﬂlﬁﬂnh
deeply 10 understand.



Where is the BRIDGES Network in its development?

Byﬂwaﬂonear”.theNetwoﬂwummﬁn;mmmEut.“::ﬁgmigm
expect a young child to move -- with uncertainty and caution." Nearty all agreed that it was
a useful body and should continue.

Ir's been a worthwhile development and it should keep going. It serves an

imporiant purpose. (This kind of) inter-agency cooperation is going 0 become

even more important as we go through the 90's.

Most reported experiencing an exchange of information and ideas that made their work
easier or more effective.

It's amazing how many times | have made a connection with someone at those

meetings. Some of those connections led me on 10 the answers | needed,

Most members feel as though they are part owners of their organization, and
participate in its control and direction. Ammdwrpme.ﬂp:hw:mm
not yet fully tested in practice.

Although not all community groups were involved in the Network, there was also a
general willingness to excuse some of the groups, as the following passage shows.

(in the Network). But then again, maybe the Lions feel they are involved already

through QUEST. Lord knows, the foster parents have lots 1o keep them busy, and

they do have sheir own organization.

Several expressed frustration in that the representatives of several groups, "the
faces at the meetings,” kept changing. Some saw this as a barrier 10 coming together as a
group while others saw it as a fact that had 10 be accommodased.

As far as the Network, | am not sure that we have jelled as a grosp. The process

needs 10 sake into accommt that the players change on a continuous basis. We'll

always Aave new people joining the sroop as we go along.
benefits 0 seeing new faces regularty in the Network meetings.

Where should we go with the Network?
Some suggestions were offered for the future, many of which relsted 10 nurturing
the ability 10 adapt in a changing environment.

discover and address new issnes as they come op.



* We should not lose sight of the fact that the Network can change "horizonsally” o

emphasize other issue areas, or "vertically” to serve reens or parents or both. It

could also disappear altogether {f it has served its purpose and is no longer needed.
Several individuals spoke of the need to model in the area of collaboration and community

relationships.

degenerates to hollaung.r.: or mkenisu We nggd o nmdel ln rllg area of
We should alway.i include some ice breakzr; team Mk&rs. whatever you want 10

mmdumﬂmmmuMdBmckmfwmmnﬂ
perspectives. A few added that this means going outside t0 share ex nces, and not just
to bring back information and skills.

Several suggesied we continue 10 focus on families and enabling parents 10 be the
primary sexuality educators that many hope they could be.

-Wemnmﬂnﬁmmkﬁnﬂyu&ha&mmﬂwﬁr

Mewhomn'mellmmﬂhmr ,,,,,,,,

the Aome. ltukmgdgmm&mgﬁgm

o developing a resource center for parents,

* working directly with "high-risk” individuals,

mumammmmmammmmmgm

those ideas still formed the nucleus of what is important in the discussior

today.
Some also spoke in terms of what they didn't want -- another progra
1 wouldn't wane the organizasic nhﬁnvﬁhmmﬁﬁh -a
mqwmphdnﬁmmﬁﬂhkmm The
Neswork shouldn't be “doing” a lot of things. We shouid keep it as a place where

Discontinuing the Network was also suggesied by me and by others.
OF cowrse, it is also necessary 10 consider the oplion of disconsi
organization. [f it doem't continme, immmhmwﬂm
m*mﬁﬁhaﬂﬂﬂﬁﬁnﬂhﬁm
and dealt wish shrough other bodies in the commumity.
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Ihe Final Report . . . For Now

My role in Bruckton officially came to a close with the delivery of my final report 1o
the BRIDGES Network members in June, 1992. This document summarized the past, the
present, and suggestions for the future?

WAat are the implications for us, as we continue 10 impﬁ:vve owr mdrrmmﬂngs.

lmiseddnmwngimowcoumcommemmivedameERIDGESNemt
meeting (June 16th/92) and through personal contact within several days of the meeting.
Some revisions were made to improve accuracy, but several were made t0 amend
stasements which could be interpreted in an overly negative way, possibly resulting in
letter, designed 10 reinforce and clarify points relating 10 the source of the information and
the way in which it was organized. It also provided an explanation of ethical
considerations.

.............. Y Y
Religious Groups

As | reduced my involvement in the Network organization as Year #3 proceeded, |
endeavored 10 work with each leader 10 identify their concems and connect them with
resources as required.

mmmumwmum“m
several important trends were beginning 10 be evident. This section describes inmeractions
within the network and some of the responses 10 these inseractions, the degree of
contestation of school programs, and their own educational efforts.

Interactions Within the BRIDGES Network
One of the pastors in Bruckion related the major goal of “healihy relationships” 10
the role of the BRIDGES Network in the following way.
A journey of a thousend miles begins wish one ssep. mmm‘ssnme-
MM*MdMMHﬂ snmemnity. Whes
wﬂa‘asdwﬁ“mhmn*m-ehi




Most, but not all, religious groups became involved in the Network. Their
representatives participated actively in meetings, shared leadership functions and reported
being pleased with the developments that have occurred. mcmumm
sexuality to a broader "relationship focus” as an important and meaningful ment

Mywhdehblsabounh&m:&p:adh&dupmpkmwdhmalﬁhﬂlpx

and living in "community” with one another. Focusing our atsention on

relationships has been a very important.role of the Network, an area in which

(religious leaders) can contribute.
influenced by imeractions in BRIDGES. Roles emphasize h:hmmhllhgl’muyﬁd
community life, helmmmmtig-ﬂfaimh elationshipe
supporting "at risk" families.

* We need 10 be models of "community” owrselves, so families can sake that home

and live that there . . . . We can help create an environment where individuals

* One of the church's roles is in helping healing 10 occwr. It is in Aelping people 10

find forgiveness, and forgiving them, and accepting them . . . .The first thing is for

us so underssand that the church iiself needs forgiveness.

* Families soday are aking a beating. My most imporiant role is 10 be in the

messiness of the homes of his peaple, 10 be part of their lives. When there is

Jamily breakdown, or breaking down, wnar.i-ﬂmdumtﬁuﬂ

love and accepsance and suppors, as well as counse
mmuwummhnm-m**w* '

mmﬂnbnmwihddﬂgkhpaiﬂﬂ* ’

The church, qfer all, was bulit on forgiven peaple. We are needed in the

MMMMMHHJMHQ.-HM&M We saill

increased during Yeer #3.
(SE) issues well. They are soid pospie and they support the schoel in many ways.



Several individuals belonging to teligieui groups aumde of the cammmny (le.,

Opposition from these groups m:ch,aalpmgrm lsrare. ,b-,m hqpprm Qﬁﬂna
while someone calls up or writes a note. We usually find that it's a maner of
making (inaccurate) assumptions about the program or how its saught. Sometimes
they have read something and their views are so strong that it doesn't really matter
what it is that we're doing or how we're going abowmt it. There is a problem.
As an example, a parent wrote a note 0 protest certain classroom practices. The message
reflected three assumptions:
* that all children in Canada received the same type of instruction in sexuality education,
* that this generic SE curriculum perpetrates myths that diston sexual decision making, and
« that teachers were not aware of curricula or resources which would provide other
perspectives on abstinence and contraceptives.
This parent did not have a connection with the network or know that religious groups in the
unaware that Bruckton's school programs had been modified according 10 the checklist
met with teachers 10 gather their comments and they responded in a way which included
this information.

Development of curricula and programs proceeded at a siower pace and on a smaller
scale than community and religious leaders originally anticipsted. Near the end of Year #3,
three groups reported that they were in the process of examining SE programs and
meMMMMm mmmmm
residents but were locased in a neighboring commu ting a pe
mnMMMnmammmmf;
Christien perspective. mm“mmmm-ﬁvﬁyd
video resources for preview and possible use in Bruckion and the neighboring community.
with teens or pasents relating 10 sexuality and relationship lssues occurred. Several
described informal efforts 10 make sexuality & more approachable topic.




Several important community and outside influences during Year #3 are Impomrl
0 note. They include the emerpence of a parent with experience as a communicator on
HWIAms.ﬁgmufmmmﬂu:omwwi&vemmﬂK4
Community School relating 1o the CARE Kit and the QUEST program, changing programs
and emphases in the local FCSS and the regional Health Unit. a program sponsored by the
pmvlnchll-lun:mdﬁchml Association, release of the "Minister's Commitiee" report on

,,,,, astructor in Bruckton and
lgmm ﬂ:mmmummasmmhw
roles and securing a wide variety of publications and information for the group. She was
mm--mhmmmmmmmmwm

Over the past three years there has been a marked increase in the number of foster

parents and foster children in the community. Professionals and volumeer educstors in
Bruckton noted that children in these living sisuations tend 10 be Jess stable emotionally an
mﬂbhﬂl@ﬂmmm hm:ﬁ.hm“
appeared 10 be having considerable success in the short term. Many felk there were
insufficient rescurces 10 cope as well in the long term or 10 handie continued increase in
numbers of foster children in the community.

The CARE Kit
The CARE Kit is a program designed for the wse of schools in the prevention of

* Bxpand childven's safiety knowiedge 10 include the prevention of ssxusl abuse.

¢ Help childwn 10 ecogniae sexual sbuse.
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-TmhcmmmuyMeﬂnMwmmlmmgxmm.

* Provide children with skills such as assertiveness (ways 1o say "no" to an adult or

teenager) and ways (o report sexual abuse (whom and how (o tell), (Care Kit Manual, p. 3)
Although the kit had been in use for several years, critiques of the program in the

media and professional literature renewed interest and raised questions from several groups

of Bruckton parents. The kit continued to be used in Grades | and 3, in accordance with

school board policy.

QUEST at the K-4 Community School had grown sieadily since the first ieacher
was trained in Year #1. In addition to the school activities, three or four meetings were
deﬁmmhmnaﬂﬂm&ﬂmﬁﬁmiﬂmh

were facilitassed by parents. Mwmwﬂgxhﬁhmhﬂﬂndﬁm
had become fully integrated, or “infused" into the curriculum and daily life at the K-4
School. By the beginning of Year #4, all seachers had received training and were using the
concepts and materials in their classrooms. Teachers and parents | encouns were

Mmoummuuwmﬁmm-nmﬁﬁum
attribused %0 imeractions associsted with QUEST.

D-h'Yun mmunms-gmmmﬁm
a pilot program with Grade S students. The school staff discussed the experience and
decided 10 send three teachers for training in the version for junior high ssudents, entitled
*Skills for Adolescence."” mwmmmmm;mmman
Health ciasses in the school. Amwﬂnﬁhdj&ﬁmcﬂ"’, werchange™ wa

ECSS Coordioated Programs
were Gwee inldatives aimed &t supporiing those “at risk” due 10 family viclence and those in
need of skills 10 enhance parenting and caresr potentiel.




The "You Deserve Betier" program, aimed at family violence prevention, was a
ooperative effont with four neighboring communities. A catalyst drama by a local theater
group (Caviar Players) was attended by a large number of people from Bruckton. The
drama was followed by a panel discussion with various agency and organization
representatives. In conjunction with this initiative, FCSS crested a pamphiet which
outlined the issues, suppont programs available, and directory of services in the

'Life Sklll;" wajnmﬂ. raurmmmll-umemfa n‘;lﬁwhﬂwiﬂia;i
mmwmmmmmmdgxmmmme
Skills. This project was recognized nationally as 'Program of the Year" by the Canadian
Association for Community Education.

"Nobody's Perfect," another annual program, was of six weeks duration. The
focus was on building parenting skills and providing support for young parents,

Invei-ﬂ the regional instor worked closely with FCSS in
develog :'mmmngcmm-uuanmmmhu
school. Since that time, lﬁelﬂbﬂmﬂngeiﬁm-ﬂlmmh

e sexual health coordinaor serv s ¢ munities in the region,
mﬁﬂﬁmnwﬁwdéﬂmﬂmﬁdwﬁmhﬂ
energy. mmmnmmmmmmnm

mmmmMMMmgmnm
mm-ﬁummmmwmmmmmm

regional levels. hmmaﬂmmﬁnﬂnm-ﬂ
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spresent the other. Eﬂhmﬁmhedpﬂﬁudmilm continued 10 ignore a portion
ofmelnfmhﬂlmhbig and refused to test foundational information and assumptions,

mimmcmﬂictlpiﬂedmhkﬂymamhmmleWmm
but created a deeper stirring on one occasion. The series of events that followed resulted in
parents. This issue was eventually resolved and growth in community capacities t0 resolve
conflict occurred, but the trust among local professionals was not fully restored.

The "Miﬂhgﬂ Commitiee on Sexuality Education" commissioned by the Miningr
of E- ~ation in 1991, released its report in April (Cherry et al.. 1992). Recoms
Mhmm“mmmmmhmimﬂm-ﬂnmmm
mnmﬁummﬁl&ﬂly In summary. the commintee's

ations were as follows:

m Schools should continue to offer the program as part of the health courses,
and be free 10 use other instructional structures (curricula), provided the Alberta curriculum

MMiﬂmmm-:hnm;dthsshm
the values of their community” (p. 12) and address curricular requirements. Parents should
continue 10 have the right to opt out. Schools should provide parents with information and
opportunity 1o meet with teachers before instruction begins. Parents should be encouraged
10 obeerve and be fully familiar with classroom activities. The active involvement of health
units, community agencies and groups should be facilitated 10 enhance the program and
promote two-way communication.

Teachens, Teachers should be selected who are “willing. sensitive, appropristely
trained., and well qualified™ for SE as “the teacher is the program.” The Minister should
work with universities 10 “include a mandasory healtvSE component in the training
program for clementary tcachers . . . and & major or minor rowte in the training program for
secondary teachers” (p. 13). Boards should provide inservice training 10 all before they
mmmsnmﬁmmmnmm Alberta
Education should set up an | inary team 10 develop and deliver inservice 10 moet
“dm

L Rescusces. Programs should help young people 10 “wndorstand
Mﬁm“ﬂﬁﬁym and sbility 10 make positive
porsonal decisions and develop healthy relationships.” They should aleo "be designed 0
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help young people acquire understanding of their growth and development, to be able to
make mature, informed decisions sbout abstinence or postponement of sexual imtercourse
(the most desirabie and healthiest choice for young people), and to avoid sexually
transmitted infections and the risk of pregnancy” (p. 14). They encouraged full and
accurate knowledge, support without discrimination for all students, abstinence as an
appropriate lifestyle choice rather than method of contraception. There should be linkages
with other school programs, such as the natural sciences. Alberta Education should
regularly review and update SE information in curriculum and leaming resources, and
school boards should make these availabie 10 teachers. Better use of available community
students should be given opportunity t0 express values and feelings and make responsible
decisions. Instruction should be developmentally appropriste and sensitive 10 individual
should evaluste SE programs regularly and make changes as appropriate.

Cooxdinstion. The g i,,,i,ii:fi'mummmm
coordination among government departments with responsibility for programs
children, (Cherry et al., 1992, pp. 11-17.)

mmmhnﬂdmmmum
approaches 10 education in several areas. Perspec ad broadened from a f .
mmmmnlhuimmm Newim

ﬁtvkﬂmmm



We Aave changed our views somewhat. We used 1o not worry 100 much abow
HPV but now we take warts and HPV seriously, test more rigorously, and treat
geninal warts aggressively . . .. We don't doubt the connection 1o cervical cancer
anymore, but we are still very aware of the imporsance of other cﬂ-ﬁrmrs
More atiention was being directed at Hepatitis B and chlamydia. Recon
changed for contraceptive materials and the language of prophylaxis evolved
"Safe sex" was replaced by "safer sex" which was, in tum, replaced by "less risky
behaviors." Teens rarely heard the term "safe sex' from people in Bruckton. Most in
Grade 9 would understand condom-protected sex is “less risky." and with regard 0
physical consequences only. The term "safe” still appeared on magazines and posters.
The language is getting betser. Every now and then, though, | still see a pamphiet
or a poster written in confusing or misleading terms and | cringe, but you have &
recognize it is a big ship and it sakes a while 10 nern.

&Iﬁmdmlmmﬂky and research were frequent in the
popular press and affected views in Bruckton. Excerpts from one example, offered by an

MMMIQILERMHM&.’i Whllelﬁsapgigme

Housness of the disease, Mintz drew attention 10 logical inconsiste

ssumptions about the comps ’,j;"'ﬂmﬁmmﬁﬁm&hd

H[V/Am He challenged leaders 10 re-examine the information and sssun

What kind of society do we have if we have 10 misuse science, H’nl:nm
distort reality, H“l-uugvemnﬁ*“ mmm

, we ot peopl

hbﬁdﬂiwef them that this disease will probably res :
homosexual discase in Canada. n w-ldc:eﬁ.::“ ',Inlbg:velqp

enough s L, 10 pet enough funds, disese, “i

. uasmgfgmlgy m'.;““ﬂ o

anything - set as bein

zﬁﬂye#g- »

ﬁnaaﬂdﬂl\ﬂm ﬁmﬂhmmhm‘i
mmwm Wﬁb_mw:—mhﬁmﬂ
wmhuﬂﬂm Cmqﬂ.daﬁpdﬁhqh




ia presentations were also expressed. One was prepared by Douglass (1992), a
hﬂerhAlDSmmngm. In his "Open letter to Magic Johnson' he drew
attention to several logical inconsistencies in the case (Appendix 6.3).

Monitoring Characteristics and Impact

In Year #3, we continued 10 use and develop the questionnaire, primarily o provide
us with a window into the the thinking and specific needs of Bruckton teens. The survey
was conducted in February 10 gain a sense of the knowledge. Mh.mluﬂa.vnlmnlf-
image and seif-esteem as the Grade 8 and 9 students emtered the traditional "season” of
sexuality relsed programs (February 10 June). Tmhmﬁhhdzmeyw&d
important information for planning and for enhancing student-oriented discussic
Eﬂﬂbﬁ!ﬂ“mdm mmmmmm

information about what this particular group is like and what they are thinking . .

mﬁwm:m&vﬂehwﬁbmmenﬁighlm&
mmmmwwuwm Mﬂhﬂlﬂhhﬁlﬁﬂmb
be helpful in increasing their o anding, while some used it in their own presentations.

lﬂﬁnﬂsﬁnkmym ﬂeyhbmnuﬁerﬂd.ﬁam

both sens and parents. | shink its an excellent resowrce and worth continsing.
summarized in the final report 10 stakeholders and further checked with comments received
in the fall of 1992. In order 10 avoid repetition, this summary is presented once only in
Chapter VIL In brief, most tcens seemed 10 be having their neods met.

We are gewing presty close 10 where seens are at. They are saying that we are on the

Mﬂkmhuﬁlﬁnw&ﬁ ppropriase . ... The

mﬂﬂhnﬁ.hmmiﬁﬂ.bm&
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Although few new concepts of SE were added in Year #3, those introduced earlier
were tested and modified in practice. Approaches which did not work or were found 10 be
came to a deeper level of communicating and working together, but not in all cases. Some
ﬂummmmmﬂmmmmnm
m me-mh:ﬂmmmmuafwm developm

wﬁ:m
mmm Similiiy mlmtﬁ!n mmnm
interests inside and outside Bruckion were generally strong and effective in influencing in

As tion improved, some helpful language patterns and images associated
ﬂﬂl'ﬁwmlﬂm lmlﬂs'fij";':ﬂmﬂmuhny
mmmnwxm mmem hiﬂqynnnﬂigmau

mﬂhmmﬁWﬂMh!mmmm
mﬁhﬁwmmhﬂﬁgnﬁnﬂ;ﬂyﬁrﬁz Winds
pﬂﬁﬂmﬂmdm Weeﬂmhuﬂ
toward a dissant goal. Though this sacking can be uncomforsable, even confusing at
Nmes, it is inwriguing and exhilarating at others. hﬂllmnhkdgqﬂ
ovailable.

With my final report &t the end of Year #3, !Mﬁhﬂﬂhm

Btakeholder ropresentatives were challonged (0 plan and operate as an indopends
ﬂmﬂmhnmﬂmmﬁﬂumm




- Vil - Bruckton's Journey

Year #4:
The

Journey Continues

muuuuumdrummanumdtm
in Bruckion. lemwu-fwwmmamm
lmuu.mmpmumummum-
stakehulder repreventntives. | also cuntinued W be invalved with the COOL toam. These
mmhmwmmmnmum
Whﬁ*duhm-&wﬁbhmﬁww

mdeMm-'ﬂhﬂWbW.
Appendix 7.1. watllowh.'-wﬂmmhwdﬁqmbym
hﬁdmtxbﬂn‘ﬂh(ﬂlmﬁmmu
mm-ibﬂh-udoﬁm-ﬁm As this yeur
began, some ey questions were:
-mmwmah—-muummm»w
-mmamam*umuﬁhuw
-hwumwmmmuﬁnmm
“nhmﬂ“dlwm



-uowcmwmmmuumwmmcoammwmcm.mmmu

leadership development which occurs in it?

* How can we continue to be aware of external forces and use them to enhance

development?

(The chronological summary of Year #4 events and activities is included as Appendix 7.2.)
The second part of the chapeer is a summary of ways in which sexuality education

changed over the years of this study, as migit be seen from the perspectives of teens and

parents. A complementary summary of change in SE from an organizational and

professional perspective is located in Chapter VIII.

.............. Y 2N O

Teachers and School Programs

Teachers and administrators reported that any needs for information and
reflection, '

From my perspective, as far as seachers are concerned, what was set in place

appears 10 be working. (Teachers) feel comforsable, they know the questions they

shosid be asking themselves and the things they should be looking for. They have

what shey need or they know where they can find it.
All the Health / SE teachers in the Grades 5-9 School were trained in QUEST and had &t
least one year of experience with the SE program. Three of the four teachers had
participated in cither the Year #2 or #3 professional development programs. The
Jurisdiction cusriculum coordinator advised teachers of special workshops offered by other
agencies and continued 10 facilitate the informal networking of seachers. The curriculum
coordinator aleo promoted programs such as COOL 10 teachers and students outside
Bruckson. In the perception of educational staff, no further school or jurisdiction
professional development programs relating 10 SE were required, and none were
undertaken.

Meanwhile, the school juriediction custiculum coondinator acquised the print and
video materials soquested by teachers in Years #2 and #3. Early in Year #4, thees and cther
useful itsms discovesed in schools wese made availsbie 10 tsachers through the
Jusiediction’s distribution system. The Health Unit aleo continued 10 provide many ueeful
materials.



My informal interviews with teens and parents associated with COOL lead me to
believe that substantial progress has occurred in instructional strategies and that many
student needs were being met through school programs (further details are provided later in
this chapter). Suggestions for continued growth in effectiveness included grester
participation of peer instructors and deeper involvement of parents. More formal
asscssment of teacher and student perceptions were planned in conjunction with the design
of the "Self-Esteem of a Community" model.

Teachers at the S-9 School continued to actively support the COOL program and
connect it with their peer support team. They recommended teens and adults they felt could
become effective peer instructors for COOL, school classrooms and informal settings with

peers.

.............. Y 3 S
The COOL Program and Peer Leadership

This section includes descriptions of re-connecting the program with the Health
Unit, consolidating local administration and support, changes within the seam of adult and
teen leaders, recruiting and training new leaders, and evolution of the concept of a regional
"pool” of peer instructors. Each of these steps were important in addressing the question,
"How can we increase the likelihood that the COOL program will continue, along with the
leadership development which occurs in k7"

Re-connecting with the Health Unit on 8 Community Level

At the provincial level, the Health Unit thet produced COOL was releasing its
control on the program and allowing communities 10 more easily adapt it 10 their needs.
The degree of the regional Health Unit's control in the COOL program remained poorly
defined. A significant degree of resolution occurred when professionals and parents in
Bruckion finally accepted that the intensive role taken by the regional sexuality coordinesor
in Year #1 would not, and could not, be sustained. Bruckion would heve 10 find its own
resources for loader training, coordination, and curriculum development.

We again examined options for re-connecting local sexuality education efforts with
the Health Unit and re-discovered Bruckion's community health nurse. Her extonsive
reaponsibilities and time commitments constrained her from becoming involved as
coordinator of the COOL team, but opened other possible avenues for assistance. Her
work in Brackton's schools and homes brougit her into contact with the tsachers, childsen,
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pm ' m:lLLuaCmemberl* Shewskmw’” 'hdm credlbie prlullble' and

exwm"ﬂzwnﬂhmhummmmmmmmm“ﬂﬂhg
mﬂwlymﬂmﬂhhmmﬂhﬂﬂsmﬂhﬁpﬁlﬁmh
in Bruckton. When we began to see all of the possible benefits 10 this "re-connection” we
regretied not having acted to establish this relationship before.

Upbmm“hﬂmmmﬂﬂmkmfﬁihulm
coordinator or administrative support board for COOL. | met with the FCSS director, the
community health nurse and three parents in Seplember 10 create possible role descriptions.
mhnm-mmmmnmmuem

pﬁmm:m

hmmmmwmhmmmﬁm“mmuﬂ

Bruckion's original teen leaders were in Grades 11 and 12. They continued 0 be
part of my life!” All were invoived in formal and informal loadership roles at school. Al
drug and alcohol abuse and suicide prevention. They reported that this was lisely 10 be
thoir lest year with COOL and i was time for a serious effort 10 recruit new leaders.
indicased that this was their final year. 1 agreed 10 continue with COOL in Year #4, bt
anncunced my intention (0 act only as & fesource person afer the intial workshop.

The teens and adults and the cussent teachers &t the 5-9 school provided suggestions
© apply. We were very pleassill with the enthusiastic reepones 0 the invitssions, especially




because four credible males were among the eight who were interested. Unfortunately.
however, no new adults indicated a willingness to join the team. The teen leaders took
responsibility for communicating with the novices and involving them in a training
workshop described below.

Cooperative Team Training

Thinty-eight seen and adult leaders from three communities joined together for a
three-day training event in October. Another leader and | planned the program t0 allow
each team opportunities 10 present their innovations and explain the approaches they were
using. Individual participants each presented part of the workshop and received feedback.

Three questions we focussed on were:

e How can we make COOL sessions as leamer-centered and engaging as possibie for

participants”?

* How can we encourage deeper thinking about the issues being presented?

* How can we help participants connect their leaming and understand the significance of
each of the concepts in the overall framework of the workshop?

Bruckion's experienced leaders (now five teens and four adults) played a major role
in instructing and motivating others. They modelied collegial support, willingness to
discuss difficuk issues, and willingness 10 listen 10 explanations of contrary views. Eight
new leaders (four male and four female) from Bruckion pasticipated in the training event,
and the original team agreed that each of the new individuals be asked 10 continue and help
with the Bruckion workshop in November.

The teens and adults shouldered nearly all responsibilities for preparing for the
workshop. The experienced teens assigned sessions, astanging for each of the new tsens
10 work with an experienced partner. In contrast 10 the numerous meetings in Year #2, we
met only once as a group for a two-hour period 10 ensure everything was ready. The teen
leaders aleo took responsibility for promoting the program 10 the peer support team and
Grade 8 and 9 sudents. Five local parents who had experienced the COOL program
telephoned all of the parents of those teens who applied.

The COOL Workshop Weskend In Bruckion

We made several im; ovements in the program and in our approaches. We
focussed on making the sessions more leamer-contered, more engaging. more connected,
and move challonging 10 higher-onder thinking. Leaders folt that we reached the full
potential of activities like the dice game, the personal moments. the decision meking tree,
and the "expectations” sessions we had intsoduced the year befose.



In spite of two teen leaders experiencing unrelated major personal traumas, we
allowed ourselves to have fun as we presented the program. Many of the sessions were
presented with "a relaxed sense of humor." One of the adult leaders suggesied a reason.

We had tried to be humorous in the past and, uswally, it was well received, (In

addition 10 this), though, we were confident with the content, confident in one

another, and confident in ourselves. We Aave matured, and the program has
changed at the same time,

As an exampie, several of the teens came forward with a comment similar 10 the one
The (presentation) of the male anatomy was incredible! We've heard that
(information) before but we never killed owrselves laughing or realized what an
awesome, 'designed for success' machine it really is.

-Wemﬁmgﬁuﬂﬂm:ummypmmim;mgm“
positive messages 10 recognize strengths and build up their peers. §t personalized
interactions and gave experience in what it fek like 10 give and receive sincere positive

‘Wemihﬁ"lﬂfﬁm hhﬂiﬂgmmﬂmm Afer
discussing how past hurts block communication and need forgive e aske
mmmmﬂ-mmmmmm t:ﬂnilluﬂ nlnvﬂm They

were then challenged 10 imagine themselves forgiving.or ask forgiveness of, that person.
Pinally, they were invited 10 practice the conversation in their minds.

Once again, we sent a follow-up letter (0 remind teens and parents of the principles and 1o
encourage them 10 take leadership in making a difference in their school as well as in their
social circle. Again, however, very few people came 10 our follow-up meeting. As we
mnmﬁrm“mmmmmmmmm
ﬂhﬂyhﬁmh“bhﬂnm Sevenal ffj M that the fol

hmnnmhmnmmmﬁ



unable to accommodate them because of our adults' busy schedules. This situation in
combination with other factors led to increased inerest in the concept of a regional "‘poct”
of peer instructors. Neighboring community seams had complementary strengths and
weaknesses. One had adults with time and motivation; another had adults with skills and
life experience to share; one had credible young adults who wouild be excellent role
models; while another had excellent teens that could relae directly to junior high or high
school students.
* A large group of acquainted peer instructors had emerged as a result of the three years'
experience.
* Team members experienced the benefits of working outside of their own commut
hymmhﬁimmmmmt mfmmmmmmm
more bold and adventus
mmmmmmﬁwmmmmﬁcﬁm
* Strong connections existed among FCSS coordinators in many neighboring ¢ les.
mmmmmmmﬁmmmmr; red.
* There were few people who would take the role of seam coordinator and trainer.
-mMMmmymnmmmﬂmmm
volumeer coordinators were likely 10 be rase.
Mvﬁﬂmm:ﬁum epresontati
SOmmuniel m&ﬁvﬁmnﬁhhw-ﬂm?ﬁj:;f}
mmmmnMWMﬁm-mdm
communities would host one COOL workshop each year. but residents would be free 10
attend whichever program they wished. mﬂmﬂmwﬂAEm
_Eﬁvhbha

Looking Ahead

The new and old tcam members met in July for an evening of celebration,
evaluated the training in the past and made suggestions for the futwre. The out-going tcam
members sflected on the personal and profossional benefies they had received as a result of
their wvolvement. Several offesed 10 continue a8 roscurce poople and 10 sesist with



coordination. The new members said, “We're pumped and want 10 do as many workshops
as we can -- maybe S or 6 next year."

.............. Y 2 A

Stakeholder Issues

As mentioned earlier, the stakeholder representatives were addressing questions
relating to the best form of networking which might best serve the needs in the community,
and how the work with sexuality education could compiement and enhance other initistives,
such as the larger "Self-Esteem of a Community" project.

On the interpersonal level, many obstacles 1o collaborative relationships between
representatives had been overcome in Years #2 and #3. However, a small but significan
number of relationships remained problematic up 10 the end of the study.

This section includes brief reports on what happened regarding the stakeholders'
organization, the "Self-Esteem of a Community" project. other related initiatives, and

monitoring.
A New Structure for Networking
Various options for changing or dissolving the network were discussed during the
In order 10 reduce my influence on the community leaders’ decision making, | aranged %o
be absent from their fall meeting. and explained this in a letier to stakeholders.
Representatives of nearly every group, the largest gathering ever, atiended the Sepiember
meeting and discuseed organizational options for the fusre.
The group decided 10 merge with the Lifelong Leaming and Leisure Committee
described in this excernpt of the minuses.
The members discussed the feasibility of having the BRIDGES Network exist
independendy. The group felt the needs of all couid be best served by joining the
Lifeiong Learning and Leisure Comminee. This growp discusses programs
wndertaken by various members of the community and has a mandate compareble w
the mission set om by she BRIDGES Network.
Alihough formally a part of LLLLC, the representatives planned 10 meet twice cach year 0
discuss sexuality education and other aspects of healihy relationships and lifestyles s
Joint program 10 encourage better communication between teens and pasents.




| agreed that the work could be most effectively and efficiently continued under the
LLLLC, the organization we began discussions with early in Year #2. The separation was
no longer required to protect the community school's image, and the principles and
capacities necessary o continue with community action in sexuality education had been
established. Further discussion of the impact of BRIDGES and this decision is included in

Chapeer IX.
Ihe Self-Esteem of a Community Project

. . . the FCSS Board has been invited 1o submit a proposal 10 Canada Employment

and Immigration for a "Saay in School Ininiative” grant.

Afier receiving a national award for the Life Skills program, the FCSS board in
Bruckion was invited by a federal govemment department to apply for program funding to
encourage teens 10 complete secondary schooling. This news. officially announced at the
fall BRIDGES meeting. added a new dimension 10 collaborative action among network
pasticipants, many of whom became almost instantly involved with the new project. Some
saw it as a natural extension and broadening of the work with teens and relationships, and
developing leadership and organizational capacities which had occusred with BRIDGES.
Others saw the stay-in-school initistive as more discrese, considering the connection to
BRIDGES 0 be less direct and less significant.

Over the next two months the advisory group met 10 generate ideas and develop the
proposal they entitled “Self-Esteem of a Community.” They referved 10 it as "a mode]
imegrating community, family and school efforts 10 address the needs of students at risk of
dropping out of school.” Enhancing the seif-esteem component of programs and empheses
in the community was, as one would guess, 8 major theme in the plan.

The proposal was officially accepted in March, 1993, and a full time coordinasor
was hired in April 10 direct the project for one year. Further discussion on "Self Esteem of

8 Community" and its relationship 10 previous work is included in Chapeer IX.

Related Inigiatives
As the stay-in-echool initistive got underway, the FCSS board began 10 shift

emphasis from introducing and expanding programs 10 developing programs already in
place and expanding the base of volumeer support. Looking ahead 10 Year #5, the FCSS
disector planned 0 dedicase a significant portion of tise 10 recruiting and developing OOOL
leaders and 10 coondinating school staff move closely with COOL. She intended 10 invoive
school saff mose in decisions regading the program and 10 maximise the beneficial effecs
with peer leaden.



FCSS and the Health Unit planned to work together ‘10 assess and improve
commnlty corﬂlﬂmnm:ﬁenHWIAms issues.” COOL leaders and various
presentatives were to be involved in the plans.
E?SS was ﬂm planning a retreat that would emphasize skills 10 enhance family

relationships and communication.

The survey of teens was conducted at the beginning of Year #4 as planned but,
unfortunately. not at the end of the year. Some attributed it to simpie human ervor, or "one
ddneﬁhmﬁljuﬂﬂmiﬂwﬁnwmmﬂqmﬂdoﬁummym
Others said it was due 10 lack of formal coordination such as occurved in the past through
BRIDGES. Still others inerpreted it as resulting from inter-organizational communication

Several had been looking forward o the "pre-post” test of progress in Year #4. I
was a very unfortunate loss but suggesied the ne od 10 have someone designated, perhaps a
volunteer. 10 ensure that these "listle things'' ran smoothly.

and doing their best work. It wowld have been interesting (10 have the survey

reswits). Ir's soo bad.

nvuummmumﬂmwmm
and regional Health Unit sexuality educasors sogether 10 review audio-visual resources for
resources for use in schools in the province. Tia review process continued within the
provincial ministry and the final list of approved resources was announced at the end of
Year 4 (July). Also included in the approved list was a print resource for seachers and
ﬁnmnwmnf ';f;,, h-lm mm
approved resources and those approved and acquired by the local jurisdicsl




apprecisted by teachers. The move also coordinated with a time when teachers' abilities to
assess and use SE resources had increased.

'ﬂmmmmlm regularly in religious youth groups are likely to have
encountered videos addressing issues of sexuality. A selection of educational videos on
sexual decision making and family communication had become available free of charge st

Byﬂgsﬂdveﬁugv«mjm urisdictions vere invest
options for abstinence- hsedmhﬁme%mﬁﬂmcmicuh(u,ﬁm—ﬁi&x
Respect, Values and Choices). It was interesting 10 note the way in which the various
curricula were perceived and judged. mmmpﬂﬁ-ﬂmmm
Jurisdiction because of their strength and effectiveness in communi § desirable
mﬂhhﬁﬁﬁhﬁyﬁmmmmpﬁmu
their weakness in portraying the same messages.

Of particular interest 10 me and others in Bruckion was the way in which the COOL
program was perceived elsewhere. In two nearby jurisdictions, COOL was adopied and
WHlmhﬂ&hﬁ‘hMHlegm It was selected
because of the accurate portrayal of controversial issues, the atiention 10 relationships, the
portrayal of healthy relationships, and the emphasis on postponing. In another juriediction,
MCMu’-muh&'mﬁbmmwnﬂm

'ijihm mm(lm)wmm
mﬂl}lsﬂnﬁ-ﬂmdlﬁaﬁmdﬁ;; nced sexual imercourse at least




curious, wanted to experiment & %
wanted to be popular, impress friends 8% S8%
in love 63% 0%
under pressure from their date 65% 5%

(It was uncertain whether this for all occasions or just one,)

The anticles outlined the range of contradictory messages about sexuality which teens
receive from their major information sources -- school, media, peers, and parerts. They
also noted the confusion among teens with regard to concepts of sexuality and sexual
expression. Signs of hope. however, were also noted and later quoted by those in
Bn;hmnnmiﬁﬂmﬂmhw;hmmmmmwmkmﬂmwmluﬁh

Fmﬂmﬂigmmum“mﬂmmmmmmm
educators are seekin some common ground about what works and what doesn't.
Itis possible 10 discuss the need for responsibility and commitment
wiﬂmbeﬁgc-lanenmfm:ﬁmmﬂm:mrﬁ‘ﬂeﬂ“
instruction without being considered an amoral pragmatist. (Gibbs, 1993, p. 51)

Changes For Teens

This next two sections of this chapter are summaries of the changes which occurved
prepared in response 10 a question asked by many stakeholders, synthesized in the

If a fourseen or fificen year old and his/her parents were 10 renurn 10 the same age

'f" Mﬁbﬁnﬂm d-;ﬁnt ¥ s0. Anv?
mmnﬁnhmﬁmgﬁym Rather, they are the "best
uﬂ'qﬂﬂhmlﬂﬁvﬁﬁhﬂnd“h
ﬁﬂﬂhﬁﬁsﬁﬁhhhh“ﬂﬂ'ﬂu l“n




mﬁwmmhsm“ymnmunhmﬁmdmm

mdugnmwﬂmhmmnmlpmmmmnﬁm) of
course, the experience of "sexuality education" varied (as it did in Year #1) according to the
family, the school class and the social circles with which a particular individual was
sssocisted. Readers are asked to recall this variation as they proceed through this

Within Bruckeon, an obvious change is the increase in the number of formal and
people who are willing and abile 10 skillfully work with teens and help them address their
concems. With minor exceptions, these sources give clearer, less contradictory messages
hm-ﬂ-mgmﬂm“y healthy relationships, contraceptive
s, and responsible decision making. The sources tend 10 reinforce one another
mw—ummm:ﬂm asscrtiveness and analysis skills, and
using accurate language. In the school classroom, a teen would most ofien find the
program (o reinforce the concepts listed above. The activities would be more engaging.
more relevant and sensitive 10 the noeds and inserests of the leamer (in spise of the fact that
there is often 00 much emphasis on puberty).

Ouiside Infly
While those in Bruckton proceeded on their journey, tha:Mﬂ-ﬁhdd:u
occurred in the messages teens were receiving from outside the community. Teen
television shows frequently address sexuality issues, albeit with varying degrees of depth
mmﬂmm Deﬂnﬂ:nﬂ“ymﬂaﬁﬁ

mhu:-g. &:b:mﬁnh“hﬂn&.wﬁmg
television, as well 2s in magazines. Acconding 10 teens, their magazines pressnt & mose
GRCOurage young toons 0 postipone sexual intimacy and 10 handie explolmtion assertively.

m



Meanwhile, at the library, the “Madonna" book arrived and its accessibility has sparked
lively debate both inside and outside Bruckton. Musical taste among teens has diversified.
with more teens listening to forms such as rap and reggae. Popular musical groups are
WEWHMMM* wﬂhmmhvememznﬁyewhh

punpmm; IExull ielmom :s! pmvldhg peer luppﬂﬂ mm mprhive
relationships.

mamtm.mmmgmmh-vemgs-mmﬂ
hﬁllhier leneprhiverelﬂhﬂﬂp-mgm Tmmmmiﬂmlnyof

mnmmmmmagm Be:mgﬂnlnkﬂbnelnﬂ;n
bdﬁuﬂmdﬁmh&mdm Memphdmuﬂ:ttvhyar

Iﬁ?nﬂbmﬂddmﬂh&mhﬂeﬂuﬂkkﬂgwu&zdam
rights and respons | nship. What | learned was thae | could stand
ﬁﬁmywwhlkuﬁe Ihwm:ﬁnd:pﬁrmﬁ'hnldm’lhwm
be a jerk doing it
As teens, we still have lots of pressure 10 have sex, and 10 drink and snff s00. I'd
say that we feel more abie 10 handie the pressure. We have a few wicks up owr
sleeves you might say. People are using the assertiveness skills.
1 thought everybody was doing it once they went om for awhile and loved each
that one day, maybe in Grade 10, we'd just do it. Now | think, what's the point?
Again, one should note thet comparison with previous years is hindered by many
mnﬁgﬁﬂmnﬂmhﬁmmmFiﬂﬂ
the speed with which teens change their positions in the earty adolescent years. Several
stakeholder representatives suggested that we will need 10 gather follow-up information

mn



The real evidence will be gathered about five years down the road when these are
young adwlts. Then we can ask them what kind of decisions they have made along
the way. Until then, we have 10 be content with doing our level best 10 improve our
programs . . . But so many other things will happen between now and then. Much
Aas 10 do with the kind of families they are in and the people they chose 1o keep
company with,

Possibilities for collecting these data are discussed in Chapter VIII.

As teachers, teens, parents, and other leaders developed more common
understanding over the years, the "messages’ given to teen leamers have become clearer,
less contradictory and more accurate. As stated previously, programs and emphases have
become more imerconnected.

* For example, seens who have participased in Quest or (other programs) may have

them are appropriase . . mm&:wmnﬁmmmmdﬁem

wmw(m‘dw&hmmmﬂgﬁmm)

Wm There is a better chance of
making and maintaining healthy sexual decisions when relationships are healthy.
Individuals have rights in a relationship and can be assertive about those rights. You are a
person of great value and well worth waiting for. The message that an individual hes a
sresponsibility 10 act in the best inerests of the other is the logical conclusion

* Scxuality is not bad and can exist along wish spirisuality, hﬂhhﬂ!ﬁﬁﬂﬂ'
“9o0d™ seen you do not have 10 deny your sexuality. Rather, it is important 10 be aware of
your sexuality and how it affects you and your relationships with others. 1t is a gift that

17



Mmm ltuimmwwmwwwmmmw
sense that you are able to decide. Realize that biases and controversies are present and take

personal responsibility to get as close as you can to the truth. Consider the potential
decisions and consequences that flow from the initial one (the decision tree). Myths and

mind games can block the process of making good decisions.

* Ihe consequences of early sexual intercoure are more than physical (pregnancy and

disease). There are emotional, social, financial, mdcpirlmalcamenomider

nwndwmpdmmmmxhwwmmw ’l'heymmnlly
mﬂhm“WWmﬁm“ﬂngMﬂmm
surrounding effectiveness and non-physical consequences 1o consider.

* Postponing is probably the best choice for young teens. It is a wise decision and

poulblehplttice Mwmﬂmmmwmﬁwhm“im

In owr family, the big thing was that we ssarsed 10 salk 10 each other and lissen more.
Teens are being invited 10 reflect on and analyze relationships with parents and what could
be done 10 improve them. This message comes through somewhat stronger outside of
school, but that does not seem 0 be a problem.
* itaup to you 10 make a difference, There is tremendous potential for improvement in
reiationships as a result of your efforts. Your support can be important in helping cthers as
well, In some cases, however, other people may not respond as you would hope.

Several skills appeared 10 be reinforced with greater regularity. The strongest and
most obvious are the assertiveness skills, which have been discussed in several locations.
Analytical skills are receiving more attention, including analyzing controversies, myths and
sssumptions (perticularty about sexual behavior), language (double standard, disrespectful,
exploitative), and analysis of personal values and goals.

There are undoubtedly other important messages that are being (or showd be)
communicased that might be uncovered by a more thorough assessment of owtcomes.

QOOL:_Opportunity and Catalyst
COOL is often cited as the catalyst for change toward more positive astitudes and
behaviors, wheseas school programs have been described as most often having a

seinfoscing function. Those who chose 10 participate in COOL wese encouraged toward
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improving family communication, healthier relationships, being a supportive peer, and
postponing sexual intercourse. These are being presented as attractive choices, rather than
being "‘preached.” Knowledge associated with these is being communicated accuraely,
while skills required are being acknowledged and partially developed. A broader picture of
consequences is presented (i.e., not just physical ones).

There is about a S0% chance that a teen at the end of Grade 9 has participased in
participants tend (o discuss the workshop activities when they retum to school classes
ManﬂmMWﬁ;mMﬁnﬂl“mﬂdﬂ;

Improvements to the program were made according 1o the s of
the evaluation in Year #1, and were noted in previous chapeers. mtollawhg-em
examples:

* more information on consequences of early intercourse, STD, contraceptive efficacy, and
controversies,

* introduction of concepts such as secondary virginity, forgiveness, abstinence from
alcohol and drugs.

* move effective instructional sechniques, especially concretizing abstract concepts (e.g..
babies, bugs, and dice), visualizing possibilities (e.g.. hehuneiﬂveu--khg
forgiveness), using humor approprisely,

* move and bester print and AV maeriaks,
-mmnmmmmmhuymm eaponsible

ommnwmui'Mhm-ﬂmm

* appealing 10 broader spectrum of value orient
--«mmmmm::-m

Improved School Programs

Instruction on sexuality is casried on in all Health classes now, and is given at least
the degree of astention specified in the provincial program of studies. The concepts are
ugit in a discrese unit as well as integrased with the thwee other relevant themes (self-
swasences, relationships with others, body knowiedge and care) with the degroe of
integration varying from moderate 10 complete depending on the teacher. Most stadents
now find their classss 10 be inevesting and involving, even fun most of the time. They take
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0 be appropriate and stimulating, rather than outdated or
irrelevant. Other specific points have been included under the section on "clearer, more
consistent messages” or are mentioned under "key elements."

Teachers appear to students as being comfortable, capable, and confident as they
relationships, sexuality and decision making.
Many teachers have come 10 see Health and SE as a real program, with real themes
that run through. and that kids need 10 Aave this program and this series of
developmensal steps. There is quite a different attitude that has developed as a
resuit of your work and BRIDGES . . . . If you go back a few years, you
wouldn't have teachers saying (10 their principals), "I've taught health before. Can
1 keep it?" Back then, it was the kind of course they were quite happy 10 get rid of
because they saw it as just an add-on, unimporsant thing. Kids didn't care abowt it,
they wouldn't do homework in it, and it wasn't saken seriously. Now that has
changed for quite a few. If 1eachers want the cowrse they need 10 negotiase it with
their principals and a number of them have.
Almost all sessions at school are still led by the ieachers but, in one or two sessions
in each class, others students have led portions of the classes. The regional Sexual Health
hmmmmin:hmjf; ,
information about why this is a good decision for young teens is being communi
accursely, ummgmwmmﬁhhm-
mmmmmmm ences are discuseed in broader
Outside of the health classes, leamers might experience any of several positive
mplementary influences in relationship areas -- inseraction with members of the peer
mmgﬂmQ'm or activities in Quest or Innerchange.

ofie i ' ":’,j;:ﬁmaﬁmﬂm
mmmu&:mnﬂmﬁmmhﬁmcmﬁh
available both in and out if school for consultation with . Other knowledgeable
ﬂﬂp“hhe_ﬂym&“m ﬁF—y
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most concems with skill and accuracy. and are more able to connect those with special
needs to other who can assist them.

participated in the COOL program or the foster parents’ association, are ready, willing, and
able to speak w.ih their teens. Several "extension parents.” those who speak with teens
from other families. have emerged as well.

More Helpful Peers
Infarmal Peer Support, Teens in Bruckton appear to be supporting one another
with greater effectiveness toward healthier relationships.
In our group, (the programs) got us thinking about helping each other out a ot
more, not just standing by watching something had happen, or (allow) one person
to sake advantage of another. We made a kind of agreement 10 do that for one
another.
COOL is cited as the most direct force behind the increase in peer support in the specific

programs offered through community organizations (mainly religious groups) have also
served to increase the quality and numbers of knowledgeable and skilful peer supporiers.
These other initistives appear to be the main forces behind the more general movement
toward positive peer support.

whom teens can communicate more openly about sexuality concems (although
confidentiality is still of concern). Trained teen instructors have emerged as a result of the
COOL program but, again, ofien increased their effectiveness as a result of experiences
eclsewhere. As one might expect, if the teen had experience presenting on a particular theme
and was addressing a younger grade level or the same grade in another school, the
likelihood of satisfaction and success was increased. They have been effective as

school classes. They handle delicae issues with sensitivity and power issues with tact.
contributors and peer supporters but have had only limited experience as instructors in

of their readiness 10 instruct and their peers' response 10 them. During Year #3, for
example, teachers tended 10 be less eager to have non-team member COON. participants act
a8 instructors.

m



It seems 10 vary year 1o year. Last year, the peer instructors were there from the
COOL team and worked really well. This year, I don't think it's turning out the
same way . . .. I can see that next year, though, there will be some really good

peer instructors again.
.............. Y 2

Changes for Parents

Parents in Bruckton also experienced some changes in sexuality education over the
period of the study. They had more sources of information and support, increased
confidence in school programs, and were experiencing some changes in family
relationships. More details are provided below.

More Sources of Information and Support

Parents responding to the surveys conducted by FCSS and the Community School
are no longer identifying a need for better approaches t0 sexuality education in the
community.

It's inseresting that parents aren't saying anymore that they need more information,

or that we need 10 do something different in SE . . . . About three years ago, it

would trn sp on every program evaluation and survey that we did.

We cannot assume that this, in itself, is a sign that the needs are being met. However,
parents do have more opportunities to learn about sexuality and communicating with their
teen. This can be reinforced in any one of several programs offered through FCSS and/or
the community school.

Many parents have been through COOL and through other programs put on by

FCSS. churches, the foster parents association, etc. These individuals are now

capable of helping 10 provide some leadership and instruction. We are finding them

and encowraging them and we could do move 10 incinde them.

There is about a S0% chance that parents have atiended the COOL program if they
have a child who has been in the target age range. The Community School has hosted
several evening programs focusing on family communication and living with teens.
Parents also have access 10 print and video support materials in the resource cemter operated
by FCSS. Finally. those involved with religious groups (beyond a token level) are likely
10 have encountered presentations or discussions on sexuality and family relationships.



Dne af the elrly concems was the degree ef ;u;pmm partms had with regard to
school programs. Over the past three years confidence in the schools' programming has
On a community level, some very exciting things have happened. The parents’
apprehension and suspicion is virwally gone, and that's positive.
The majority of those who previously opted out of school programs now participate there.

Pn'ent;mgenemlly iwnreaf thi: CC)DL pmgram It is accepted and has a positive
image in the community.

Very few people in this town don't know about COOL and that it does good things

Jor teens and parents. Parents are aware that sex ed is more than just what goes on

at school,

For many of the parents that ateended. the COOL. program has served as a catalyst
for them to reflect on their attitudes and actions and bring about change in relationships
with their teen children. Year #3 and #4 versions also emphasized reflection on paremt-
parent reiationships. Positive change resulted for many participants in this area as well.

* A surprise for me has been what's gone on with the parenss. The relationship

revisalization that has happened through COOL is really special . . . Abosst half way

through the second meeting, | suddenly noticed most of the couples were holding

Aands... and some of those were the type that never do that sort of thing.

* Since those meetings, | have spoken with several couples who salked about the

difference that weel ;,;,nmibegluniu mh&aﬁmsenﬁlﬁywremmw

has made in their own marriage relationships. They were motivased 10 re-think their
priorities and find more family time. That's had a positive effect on what goes on at

Aome with (their seen ), and the modelling they see at home.
Mmb-emmaﬂgi,jt ance of husband-wife communication
in terms of modelling healthy relations yunication with their child, happiness at
MMﬂﬂnﬂy Hr. mmmmnmﬂymm“ﬁn
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Some difficulties remain in the area of communication between professionals and
parents. One professional described how two groups of parents continued to present
challenges.

There are those parents who do not deal with these issues . . . . They feel their kids

will learn about it like they did. Then there are those who are mnvinfed that they

have the only right answer, or that their program will solve all the problems, and
they push their solution . .. Neither group is helpful. Trying 1o "fix" others can
be just as bad as doing nothing.

Others reported barriers due to privacy and pride.

Sonie community members continue to feel sexuality is a private matter and is not to

be discussed openly . . . Pride is another. Some can't admir that communication is

a problem in their family.

"“Time pressure” and "busy lives" were cited as ongoing problems for many of
those who might act as though they did not care 10 be involved with the sexuality education
of their child.

Other needs were related to being freed from the limits of past experiences, seeking

Summary

Some very important outcomes in terms of community action occurred during Year
healthy. a few problematic relationships persist. Teachers, the COOL team, and religious
mmﬁgmmhhlmmmﬂwmmmm

m mmmmmmummm
These is still a considerable range of experiences, depending on factors beyond the control
dhﬁnmﬁm:eﬂlmﬂi’,,,,,’i”’hummmh
ﬂu-mlﬂe mm“hmm mm




information and counsel is available for those who would seek it. some teens continue 1o
choose not to access any sources outside of the classroom.
Are we sufficiently sensitive to those teens who may need information or support
but may not, for whatever reason, be asking for ir?

This is the end of the four-chapter historical account of Bruckton's path of
development. See Chapter VIII for further analysis of sexuality education issues. Chapter
IX for community development issues, and Chapter X for research issues.
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Sexuality Education

We know more about the possibilities and the

problems and have a greaser confidence that we — -
can e she halng.

Teen and adult perspectives on changes in sexunlity educatios were presemed in
Chapter VII. Th:clummmﬁamdehﬁmml} for SE instruction
in Bruckion, and recommendations fummmmﬂhdmmtﬁz
community. Then, moving 10 a broader field of view, | outline some major considerations
ﬁtSEpﬂrqaﬂmmwhdlemﬁmmﬂm:nhiﬂy Aremd
version of the *pl nqgﬁﬂm‘fﬁc_mmmmﬂﬁi-ikm
mmlmt! with suggestions for (urther research and development in the field of sexuality

seccceccaccrnefafernsrccccacss
Changes in Capacity for Instruction

Mmmnmm“mdﬁﬁ“-m-



to contribute + i ~duc i1 Wai .+ -very system, connections among those providing

instruction ha+ - - =cor=— increasingly helpful.
Teachers
For e 11 the concemns expressed by teachers during Year #1 have been

addressed he extent 1. which qualities apply to individuals varies, but the text which
follows dew —hes 1exher as a group.

Moz confidew aad comfortable, As one summarized, "Teachers have what they
need to @ -z 0b i this area. We have background in the content and we feel
comfortablr an wpable." The factors described below contributed to an increased sense
of comfort m icaching SE. Most teachers are feeling as though tension associated with
instruction in the area of sexuality and relationships has declined and are interested and
willing to teach Health and SE. Teachers say "1 can do this."”

More knowledgeable, '"Teachers are much more comfortable in terms of their own
knowledge and in terms of relating to kids." They are knowledgeable about sexuality
issues as well as effective, leamer-centered strategies for teaching in sexuality education.

1 began 10 realize that the kids have the "switch” that permits learning to happen. In

that sense, being able 1o seach (SE) in a learner-centered way might be the toughest

challenge 10 face, but it might be the door back into what teaching is really all abowt

- meeting the needs of the learner.
They are aware of how to deal with controversial issues, as well as the school and
community constraints within which they must operate. The rate of tumover has now
slowed enough to permit systematic professional and program development in the future.

¥illing and ahie leamers, As a group, teachers are much more active leamers in
the content area of sexuality and relationships. Mseekdmrownwmhn-ﬂ
incorporase their new knowledge to modify approaches and make presentatio
accurate. mmammwmmmcnmmnwmm
and perspectives, as well as going outside 10 share experiences. Skillhz:lf--lynh/
reflection and systematic improvement has also grown. The school jurisdic
Wmumm»wwwmmwmrumm
will also have grester opportunity for preparation in sexuality and health education.

More skilliful in planning. Teachers ase cognizant of the multiple jons of SE
which they should keep in mind as they prepare for instruction. hdﬂﬁmuﬁeh;ﬂ
mw»mumudmwmumummmm




suit these needs. They include leamners in planning programs and use information gathered
through the survey to engage students more deeply. One described this as "achieving a
freedom from trying to reproduce the curriculum -- rising above just doing the technical
things of teaching.” Most have become skillful in integrating SE in health and with other
curricular areas. "(We) are looking at how relationship issues, for example, can be dealt
with and reinforced across the health curriculum, and in social studies and language arts as

well."
Improved print and video resources

were acqulred by the _ﬁlﬁﬂhctim and, more re:emly. were approved by the provincial
government. Some became aware of the quality resources available through the Health
Unit and some discovered worthwhile resources within their schools. As a group, teachers
are able to critically assess resources for instruction in SE. They are aware of helpful
resource people

m:wnmw:mmmmmm ministra !
feelnmaelywn{mmdwm:dbmmdgkthln“nnﬂmmmm
schools. "It's been good to be able to toss ideas around, share resources and activities and
generally work together on this." The contributions of teachers involved in the earlier
efforts have been recognized in several areas: through the plan for ongoing professional
development in the division, networking of health teachers from the seven schools, the
major initiative to review and secure better quality video maserials, and the emphasis on
melemafSEmﬂly, rough ﬂthslﬂiqmbulum. Tmmm
from resources others have identified.

Mnmmﬂﬂmmwumkmm
a8 well. Teachers have seen administrators take action on their behalf and respond 10 their
concerns in a way many thought would be unlikely in the past. They feel as though they
are more abie to influence the jurisdicti

mmmmaﬂmmm@m The assistant
principal participased directly in the professional development program. The principal
mmmm-ﬂmmmmmn
familiar with SE-relmed issues and able 10 provide more instructional leadership in this
area.




Mo cffective and coordinated counselling, The school's counsellor participated
in all PD and BRIDGES Network activities. In addition to being a resource person to
teachers. she is able to provide some counselling for ndividuals who are in the process of
reshaping family or couple relationships. The counsellor works closely with the FCSS
organization, Family Liason workers. and religious leaders to increase the likelihood that
counselling needs of individuals and families are met,

eumples of helpful connection and support (pmfe:mna] developmem v:dﬁ: resources,
positive recommendation, etc.) from religious leaders and other: mmed with the

peoplelankton.atlmtimepnitoSE
What (the teachers) have done has been of tremendous value. They've proven that
teachers can and will work with commnuy Hiemlxr: - be rlnw pﬂﬁ'ﬂfs or m:ﬁﬂ

enough 1o plough in:omojlheir own time -- ﬂﬂd we're awure rheykaw mteep

that in balance . . .

Consinaints, Two factors appear to be constraining growth in capacity for SE
instruction among teachers. First, the role of teachers in Bruckton is steadily increasing in
scope and complexity. "We could always do more if we had more time, but we're
saturated with programs and expectations.” An increasing amount of time and energy is
required to fill the obligations they have to students, parents, colleagues, administrators,
and provincial policy makers. Booi et al. (1993) in "Trying 10 Teach" have documented
this for teachers throughout the province. One of the conclusions of this commitiee of the
mmmwmmemmgmeummm
today may be resulting in a decline, rather than an improvement in professi

The combined impact of (changes in educational in the province h-
m.mmé&n WnﬂLMMm) rsﬂzf

service or meet the ational needs of their students. (p. 2
wmummwmmmm&mms&.ndﬁ
demands on them are such that they have listle time 10 devote 10 continuing 10 improve SE at
this time.

sexnality or relationships part in particular. As seachers we have 10 ask ourseives
*How much time can | afford 10 spend on something that is less shan sen howrs of
my program?*®



The situ:u‘an re:nrding this issue impmved at the juﬂsdictian md school levels Time and

very pleased wnh Lhns However lhe pﬂ:ﬁlc remains lu\v in comparison to othgr ;ubj,ecl
areas.

pnbhc m,ldn t ler us redwe tlie time we givg to langnggg arts, or mm or .,n;'ic;'m:’«e‘i
that's for sure.
The larger-scale problems persist and teachers are doing the best they can.

NCTease f c:p-cily fur inmctim Reli;ims len;len md agency worken hlve hecong
mehmwhdﬂﬂ:ﬂgxunqmmmpim.mdwm educational
opportunities are now often occurring within their organizations.

Anﬂmcmmmm:whyhgmmiHﬂmahchﬂ

ﬂﬁmum&mdvecﬁﬁggfammmmmmuldBoﬂe
school environment. Non-school professionals also contribute by acquiring resources
(e.g.. videos on sexuality and spirituality) for review by instructors.

gxﬂqﬁshhﬂiphnﬁhﬁﬂhyﬂmmm Mult
became flexible, self-motivased leamers, interested in addressing challenging issues within
the COOL program. Peer instructors have become sensitive 10 political issues: the need 0
present, and appear 10 present a balanced curriculum in the workshops. Both team
m-ﬂmmmm-m-ﬂmmm

professionals and parents working on an initiastive in AIDS education. At the time of
writing (February, 1994), the original team had been replaced entisely by a "second
pemeration,” although some of the originals continue 10 assist with promoting the program
10 school classes. In comparieon 10 the original team, the new individuals ase in need of
mm‘ﬂﬂmhnwﬁn*ym& The




partnering concept was good in theory but, in practice, the second generation had little
opportunity to gain experience by doing. Nevertheless, the group was prepared to cope
with what they have. A new parent (also a nurse) was acting as resource person,
particularly with regard to STD, pregnancy. and family communication.

Consraints. Several minor difficulties constrain further growth at this time.
Although there are many willing and able teens, there are very few adults (particularly
males) in Bruckton who are sufficiently interested, skillful and available (0 act as peer
instructors. This problem my be addressed if plans to join forces with a neighboring
communities are successful, and if FCSS implements plans to devote time to recruiting and
developing Itilen for C(I)L and other tglaed ﬁﬁgrams in Bﬂka

endlulillm of ilm:mﬁlﬂng thg Img pem bemﬁ:n wurhhopi ’ﬁm mlghl Ij:
addressed through regional cooperation and exchange of peer instructors and extra
opportunities to facilitate more workshops which may emerge over the course of the year.

Future Research and Development in Bruckton

« « « The activities are helping them 10 see through the myths, re-evaluase their

opinions and their relationships.

Several areas for further research and development are presented below as a
stimulus to further discussion in Bruckion. As in the responsive evaluation of Year #1,
questions for reflection are included in cases where such questions emerge

ting SEm:ﬂtﬂﬂn

mm*&mhhﬂyd’uﬂ igi:" M mﬁnﬂn‘?




* How can leaming in other curricular areas be enhanced through employing SE and
relationship themes?

* How can the universal values presented in the health curriculum -- honesty, equality,
promise keeping, respect, responsibility. self-control. and social justice -- be reinforced in
other classes?

* How can the processes of language leaming be enhanced by themes from SE and
contribute to student understanding of SE issues? How can the meanings of words such
as "responsibility, readiness. healthy, and exploitation" be explored? How can patterns of
communication be analyzed to illuminate hidden agendas, aggression, or exploitation?

* How can professional development initiatives at the jurisdiction level (e.g., cooperative
leaming strategies) be integrated?

mimegmedtoamemmanmecanmunitypmgnmlevel thmh:ﬁlllune
concern that the potential for parent involvement through the school was not achieved.
Factors which constrained in-depth work with larger numbers of parents were the shortage
of teacher time and the variation in positions on the extent to which the school should act to
educate parents/adults.

* What kinds of parent interactions in scxuahtyllwth education would result in the most
positive outcomes for students?

* What are the possibilities for continuing to improve communication with parents and
imegrate them in health / sexuality education”?
* How might work done with parents in the area of SE / Health transfer to yield benefits in
other cutricular arcas?
* Other schools have struggled. or are struggling with these same issues. What insights
migit they have to offer?

Elementary Health Education

Many patterns of skill and attitude development associssed with sexuality,
relationships, decision making. family communication, mmmmn and self-
esteem begin 10 coalesce during the clementary school years. A participe
research” mmmnumm-ﬂmmhﬂm
has the potential 10 address critical questions relating 10 relationship skills, classroom
the following:
* What is happening in health education in our school?




* How do individual teachers conceptualize health education”
Whn are the mg jcir' r foci in p‘?::tice”

mpct“’
* What are the implications for health education at the junior high level?

Several questions had implications for SE/health education beyond Bruckton:
* How can we better prepare teachers to meet the students' needs in health education?
. How can the univesity help the lchml" I:afhm”

Whi can be Ie;med fmm IE!EEEh in science :mcanm relaung to constructivist models
of learning and higher-order thinking skills?

The study is currently planned with the K-4 Community School, but could be
aﬂnedmh:ludednﬁmkﬂmdéchnesmﬂm&hmmﬂes-gkhaﬂ 'ﬁi:

farm

%empm@nminvenipicnimm point is “"How can religious
mmMMMMMMygmﬂnyﬁdmhM
mong teens?"

mm&mimmpmmmhmﬂ?
mm-ﬂMiemmnﬁMfﬁm with youth groups?
mm:ﬂhaBénmmﬂmuhdgmmdmmm?
* How might leaders help their people 10 interpret information from religious and non-
hleh!ghﬂem mmmmmmmmm
xmunity in Bruckion?

MHEMhEmMGm:ﬂ? atic
Mhmmmmm‘rQMyemm
fekt the need 10 gather the long-term information which is necessary 10 go further in

timating the effectivences of the approaches pursued over the past years. Others saw




considerably less need for ongoing survey data, and were satisfied with their own
perceptions an. those communicated by other stakeholder representatives.

Parcnis, Three questions pertaining to parents were suggested:

* To what degree are parents (of both teens and of younger children) aware of the
possibilities for, and potential benefit of, their involvement in their children's leaming
about sexuality and relationships?

* To what degree do parents (of both teens and of younger children) desire assistance in
this arca?

* What messages are communicated at home? How effectively?

What are the possibilities for assisting parents of younger children? Several
suggested a continuing focus on enabling parents to be the primary sexuality educators that
many hope they could be. '“We need to continue to focus on the family unit but, at the
same time, allow for those who aren't well connected in their families." Are there still
needs in this area?  Although in theory, preventative strategies with this group should be
most effective, little action has occurred. *“The emphasis has to be on the parents. You can
never find a substitute for the home. It is the root of the problems and the root of the

jutions.” What are the important gaps? Is action required?

Hmnmhmmmﬂm-mmachm’

mmﬂwhmaﬂkﬁMMVﬂ

* To what degree do the trends toward healthier lifestyles (suggested in Chapeer VII) hold
-kh@mﬁgnwhnmm*
-B::ﬂzyﬂemmﬂh:nuﬂ&cﬂm:a having recognized problems, retumn
ponsible sexual decisions?
-mmmmlﬁiﬂmsﬂmymm,ii od diseases?
mmm&mmwmmmmm

’

-Aleﬂeylﬂllilelym erience other "at-risk” behaviors or results (e.g., alcohol and
drug abuse, school problems, depression, exc.)? To what degree is it popular 10 abstain

08) in their




Other Questions
Several other questions appear to be important in Bruckton and might be considered

in future evaluation ventures:

* How can we better meet the needs of "at-risk" individuals? What, specifically, are those

needs on a broader scale? How should "at-risk" be defined?

» What special challenges, if any, do foster children in Bruckton face? Are their needs

being met in the area of sexuality and relationships education”?

* What effect is the "self-esteem of a community" initiative and model having on teens

attitudes and behaviors in the area of sexuality? How can those "at risk" in the area of

sexuality and relationships be accommodated as well? Can this be included with those

* What human and financial resources are available t0 update and support community

programs (COOL)? What possibilities exist for focusing wasks of instructors and

o Are issues mssociated with homosexuality of concern in Bruckion? Issues surrounding

homosexuality, considered to be quite important in related literature and in neighboring
munities, did not appear 10 attract much interest in Bruckion teens. Is this, indeed, the

case? If 50, what does this indicate (¢.g.. fear, level of maturity, acceptance, lack of

imerest, or something else)? What are the imerests of the stakeholders with regard to

homosexuality issues? What values and beliefs do stakeholders have in common?

Considerations for Policy and Practice

One of the most frequent requests was 10 summarize the points which appear 10 be
mmfammnmmmmﬂmmm
MMMmBﬂMTfi eation

Such a summary is included below, Munmmmm
and factors in mind and offered only as a starting point for reflection. Readers should
Judge the appropristeness of the recommendations for their own situations, consider
m&mtughmﬂvﬁwiemﬂlmﬁﬁnﬁ




Emphasize | T S .

There do not seem to be any single-program solutions or "magic units" that address
adequately the many issues of teen sexuality and relationships. A "quick fix" is an
insufficient and insppropriate response to the complex array of instructional, ethical, social,
economic, structural, and political issues. They are interconnected and reflect deep
problems in our society. The process of change, often meaning cultural change and re-
noci.liwion.hunlikclytobeaccomplishedtoadpdﬂcmdew or in a long-lasting way
wlmwvmals. families, :chools.mdud&eholdminmecommmnyuemmhivem
greatest potential. Although the teens and families at greatest risk are frequently the most
difficult to reach, they also stand to benefit the most.

Stop Battling: Work Together

Although within Bruckton the metaphor of the "battie" has been replaced by that of
the “joumney,"” provincial and national groups with similar interests in healthy teen
relationships continue 10 struggie against one another. Direct and indirect statements in
mwmmm»mmmm»ummmm
both consider themselves 10 be on the side of "the good." Printed maserials, posters,
pamphlets, and audio-visual materials of both groups frequently show disregard for the
loledlylhentolhedu mwmmmmmi
For the less educased, this situation is regrettable but understandabie 10 a degree. Fur
professional groups and academics, this failure 10 account for the concerns and the
information availsbie is appalling. The greatest loss is 10 the tcens and parents that are
supposed 10 benefit from the efforts of these groups, but must doubt the credibility of one
or both camps.

As a leader in Bruckion said, "It is time 10 stop battling and work together for the
benefis of teens and their families.” Both sides need 10 critically examine their own
theee 10 improve existing theories and practices. Teens and parents need 10 become the
beneficiaries of the collective knowledge and wisdom, rasher than victims of the blizzasd of
contradictory information. lkﬁbdmumbmﬁiﬁvﬁﬂ

those who ase trying 10 help them.



An example from Bruckton may be helpful in illustrating this point, The following
is an excerpt from my journal, written after an encounter at a particular program.

1 met him/her at the door and asked his/her name but s/he refused 10 answer. |

asked where s/he was from. Sihe replied "from the communiry” and plowed

through 1o sake a seat across the room. 1 followed himiher, thinking s'he was
hurting somehow . .. When s/he was seated | asked if s/he felt uncomgorsable and
s/he said s/he was uncomforsable about sexuality. It was time 10 begin the
presensation but I still felt uneasy. 1 ssayed close 10 him/her in case there were any
problems . . . After the presensation s/he slipped off quietly without ssaying for the

question period . . .

Unknown to me, the visitor and the guest speaker (and the groups they represented) were
in a battle. These professionals brought their conflict, based on poor quality information
and inaccurate assumptions, into Bruckion. At the time. 1 did not appreciate the depth and
extent to which the outside battle would afiect our community. The resolution required
considerable energy, patience and humility from the parties involved, but some success and
growth in critical thinking resulted.

Although members of the religious community have introduced conflict unfairty in
other situations, religion was not directly associsted with this particular clash. Some
individuals in a variety of professions, including scientists, educators, heaith professionals.
religious leaders, and news media representatives seemed 10 desire 10 continue battling in
the area of sexuality education.

Several ideas 10 encourage the process of coming together are described in this
volume. It was important in Bruckeon 0 find common values and imerests, and cultivase
the attitude of wanting the best for teens and their families. Mediation, as is generaily the
case, was more successful when it focused on interests rather than positions. Along the
way, both "sides” discovered that they have made some mistakes, that humility was
required, and that asking forgiveness for wrongs of the past was important. (This
discussion continues in Chapter IX.) Some questions we found useful were:

* What factors are acting as filers on our perceptions? What distortions are resulting?
* Are we really trying 10 understand the other’s points?

* Have we examined their evidence or liserature with an open mind?

* Are we negotiating acconding 10 inserests or still dedicated 1o positions?

* What can we agree on (6.8.. the consequences of early inercourse, what constittes 8
*yesponsibie” sexual decision)?



The Alberta Health (1993) "Condom Fact Sheet" for professionals is a step in the right
direction. It, too, could be improved by but including information on theoretical vs
practical failure rates and showing the comparative estimates of efficacy for teens.

This is our appeal to those in battle. Conflicts based on different value positions
will likely persist but those based on ermoneous assumptions, misinformation, and
caricatures of suspected motives can be addressed immediately. Such conflicts have done
considerable damage in local communities. As Roosa and Christopher (1990) suggested,
political decisions (and lack of decisions) based on the relative power of the lobby groups
may be compromising the well-being of the next generation. Groups interested in
providing leadership could lead by joining forces and working together for the sake of
teens and their families. Those contributing 1o academic literature must be more careful in
examining one another's arguments (see Lickona, 1993, and Brick & Roffman, 1993, for a
current exampie).

Eﬂmmﬂenmmuﬂlty-ﬂ"i;;
the array of issues affecting teens. In Bruckton, nehem “at-risk" sexual behavior is
mﬂymlmmmn-ﬁskm:ﬂmha(q mm

ngﬁmmdgﬂmmy)mﬂhdst(egumaf
belonging, healthy relationships, desire 10 limit exploitation, positive peer support) are
dmﬂi-well Adﬁmﬁgﬂﬂe:;ii"”' e hmmmmm;’f’?

ﬁwuﬂ;m(mmm-ﬂmmm)mn
given the highest priority in any strategy 10 address social problem issues. The human and
extremely high. It is almost universall 'wnmnﬁm&mm
hwﬁhpﬂdnﬂﬁnﬂaﬂyhm,’ wequences through prophylactics and
tives. In onder 10 be effective, however, we need 10 leam more about how 10
mdmmﬁdﬂ:ﬂm&mﬂm“ﬁm
itint "!ﬂhﬁpﬁﬂ:(ﬂghmim g
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curriculum considerations, but such lists need to be examined and refined further.
Curricula such as Valwes and Choices (Williams, 1989) appear to be useful (see Chapter
ID).

Ymg peuple &velop their ﬁipi:itjes nnd ulcnu mibﬂmﬂ :ﬂ vnlun ina
life process that weaves toﬁther the experiences of home, work, community,

and school. Schools are essential in creating success for the young., but they are

not sufficient. (Melaville, 1991, p. 4)

The issues of teen sexuality and relationships result from forces in the community
Ildindgllrpna:lety Although schools and agencies do excellent work in sexuality and
tionships education, they cannot be expected 0 bear the major responsibility.
Fumienmre it is unlikely to be in anyone's best interest for them to do s0. Kirman (1990)
described it this way.

When society has a problem it can't solve, a quick and eas response is (o dump it
into the laps of teachers. This way, thepnllticiiumchi;l’ 1 g is being
done, and the public can observe an attempt to do something. Then, if it does not
mhﬂamhmnudﬂwﬁfhxm,(pZ)

wthmmmmmmrmﬂnvmm

nizations in a community. Facilitation should occur sensitively, with professional
chi;ﬂn:ﬂhlﬂgh;ﬂpqﬂegﬂmeﬁywﬂbpnwhlynmﬂt
possible and increasingly 50 as initiatives proceed.

Apﬂl“";; ,,dumdwmmmmmum
application of ues of com lopment. Municipal and provincial
mmMﬂmm communities in the process of developing
their own strategies. msmmﬁmmﬂgmmmmnw-vna
are presented in Chapter IX. We can also leamn from the “Heakhy Communities” projects
currently underway in Alberta (Swann & Wiebe, 1993), Saneafﬂ:ieym-en
follows:

* Uncover elusive stakeholders using a process such as Mitroff (1983) suggests. Anempt
10 uncover common values and interests while identifying range of interests. (Similarty,
mﬂ "”’,i’iiﬂhfﬁﬂﬁﬁnhﬂdvhdM(u Mﬁdl‘
ﬁhnmiﬂhm

mxmmmmﬂ mmhu

N tion of lesues and in securing resources 10 address them.




* Bring the interests and suggestions of stakeholders into the development of policy and
practices. Use the comments, including those of religious and service groups, to balance
and improve the programs.
* Encourage collaborative community efforts in tangible ways. Among other things, funds,
staff time, and recognition are required, Consider supporting the involvement of non-
professionals as well.
* Move toward ever higher levels of participation but be patient as this takes time.
* Be prepared to work on many fronts at once.

Finally, although networking and collaboration among agencies and organizati
is cost effective, it is not without requirements of recognition and suppon from lbave
Melaville (1991) summarized the need in this way:

Local initistives do best when they are rooted in local needs and resources and
nurtured b npsduwnmppm - assistance that facilitates rather than mandates local
action ... availability of 2l assistance is essential if local

initiatives are to effectively pool funding m-ﬂwm\rﬂy ®7
ollat fj'iluleuiymu"mm“enhm Nor can supporting collaboration be seen
n-m:ﬂvﬁy Coondinating services and reconfiguring existing resources so
pahd of time" (p. 1).

exc@umnﬂmﬂmﬁmmmauummmmma
sexuality and relationships and values. Studies repestedly show that, although it mey not
umymmmmmmmmmman 1988; Doherty-
* lm)ﬂmdﬁﬂmnhmn
ldpmmuﬂsmﬂhy The possible benefits of such an experience are far-
reaching.

Beyond the rhesoric, however, continued effort must be made 10 encourage and
assist parents - especially fathers -- 10 fulfill their responsibility effectively, and provide
opportunity 0 participate at the highest level possible. An important question 10 address s,

The format for helping parents 10 do this showld be established in cach community,
wﬁmﬁvﬁyﬁmﬁﬁhﬂ@tw and organizati n policies and traditions.
The work 10 be done includes encours mwnication between parents and childven,
dﬂ'mwﬁm-ﬂmm:ﬂm“hh




school program, assisting parents to address the barriers they face in sexuality and
relationships, and assisting where there is breakdown and hurt from past relationships.

Schools and teachers can assist parents to become more capable and more
approachable sexuality educators. Schools can make systematic efforts to maintain a high
standard of communication with parents and, thereby, reinforce important concepts, skills,
and attitudes. Ideally, this should begin in the elementary years and continue through
Junior high. Cherry et al. (1992) made suggestions with regard to involving parents with
school programs in Alberta.

ﬁgmgneeﬂpgntﬁmmwmymmﬂmﬂmghhlen
years, but is often given only token attention. Helping peer influence 10 be as positive and
effective as possible in both formal and informal situations requires substantial effort but,
in our opinion, is well worth it. Qureﬁaminﬁmckmdidm:hievullwmfm
in planning. leading, instructin lﬂcmlling.mmhqpﬁkipmunhm
through exciting, creative, presentations.

Training programs need to0 be engaging, full of fun, full of social and seam
building. Our experience leads us to suggest that communities focus on only a few goals
facilitating a lesson with a high degree of impact. While charisma and talent are important,
cﬂwhyuﬂuﬁﬂhyniﬁenmhnmﬂmmm:&hm

mnm.ﬂmmmmmumhm'ﬁ
training of teen and adult instructors. MWMMMymﬂBHEm

mmmmhmﬁmﬂkmﬁb retandis
in this compiex area change year by year, as indicated by a sexual health professional.




Whar was once thought 10 be true is no longer true. And so we continue 1o come
closer 10 truth in the area of sexual health, and closer 1o talking about it in ways that
are more accurate and less confusing.
Hepatitis B, HPV and genital warts, limitations of non-oxynol 9 and birth cor:trol pills,
AIDS ﬂembml’ ’crf” mﬂﬂmmmﬂymnymm

p’eveminn oa Im:us on hulthigr rglmmzhips

There is also a growing understanding of the need to adapt strategies to the
community context. The "diagnosis and prescription” model is not as easily applied as it
once was thought to be.

We'recanﬂuamud 'mmgﬂzzﬁad(&rzmm pr ’:E‘emded' ; m&ﬁmn

Canhumhymubeﬂvmmmvbwhg-ﬂmmrmﬂgmpdmm
scientific literature.

Better print and audio-visual maerials have also been produced, and should be
miﬁfaﬂtmofm MMM need to be examined for the
m-ﬂnmﬂym Mmmammmﬁeh
pmagﬂknhmﬂmnhmﬂhﬂmmmﬁm Teachers, other

structors, and stakeholders alike will find training in this kind of analysis 10 be
iwm mmnmdmﬂmlﬂgnm Welﬂmﬂngu
mﬂFmeﬁme:%mm&amvmy lnm
valid points while seriously misrepresenting the "facts” to teens.

*:::;,L’iﬁfmhemmﬁn: nmmmd
mhn.idmﬂmuhﬁ:-iﬂmﬁdmm
What are the possibilities for working with the media 10 cresse the kind of environment that
is most helpful? mgkmmmﬁnﬂﬂhnm
hmmm-ﬁqm mmm&-ni




Emphasize Quality in Formal | .

Along with assisting parents to take responsibility for instruction of their children,
support is need for others who are helping teens to leam about sexuality and relationships.
The interpretation of any program is in the hands of the instructor. Due t0 the complex and
mmvenmofmisrole.teachenwhoworkinmismdmldbechooenverycmfully
and should receive pre-service preparation. This was reinforced by the Minister's
Committee (Cherry et al., 1992). As one stakeholder representative said. "Seldom does a
teacher without formal training in music instruct that course at the junior high level. Why
should health be less important?"

Jurisdictions are obligated to provide teachers with the support they require to do
the job they are required to do. Leaming opportunities for teachers should acknowledge
issues brought forward in this document and in provincial reports such as Cherry et al.
(1992). Teachers who do not feel prepared adequately for the role, and are not able 1o
access the professional development support they require, might wish 10 consider their
students’ inerests and exercise their *right to protest and, in extreme cases. refuse the
assignment . . ." (Alberta Teachers' Association, 1992, #8, p. 2). In addition t0 the
degree of engagement the learner has with the lesson, a major portion of the impact of
instruction in schools may be due t0 the relationship that occurs between the instructor and
leamer. In taking action to assist individuals develop the capacities 10 make wise decisions,
teachers should be sensitive 10 variations in values, religious perspectives, and other
characteristics of individuals and families. Teachers should be leamers themselves,
motivating teens 10 become self-directed leamners.

Theee questions should be given special atention.

* What constitutes responsible, cthical instruction jn SE?  Students can, 100 easily, be left
with the illusion that they have all the information and skill they require 10 make a
responsible sexual decision. For example, the “decision-making process" is unlikely 10
resuk in a responsible decision with regard 10 sexual intescourse unless the leamer has high
quality information and is engaged in higher-order thinking. Attention must be drawn,
thwough effective processes, 0 factors such as the dynamics of a relationship, the many
other decisions that one needs 10 make prior 10 engaging in intercourse, the possibilities of
contraceptive/prophylactic failure, non-physical consequences, etc. Effective process
means, in part, developing an astisude of searching for the truth. Along with this
prevention action, the positive aspects of one's sexuality should also be esmphasiaed.

[

lsit ashically snd educasionally imporative shet effiont be made 10 &2-consect pasants with
sheir childen in this critical sses of lcarning sod decision meking? This hes alveady beon

discuseed in a previous section.



mﬂ lnmr:imlﬁaknlnmymhuh m“-mddmm:m
perception that sexuality/ health education were not highly valued in comparison to other
md‘mdy Other demands and increasing pressures on teachers in general are also
raining, as noted by Booi et al. (1992). It is imteresting that health education retains a
hwpﬂhmmmmﬂMuMHumﬂlevehmm:miﬂmbaf
education in the face of escalating costs of health care, spread of disease, need to make
wiser health-related decisions, need to seek healthier lifestyles, etc.. An essential question
might be "How can health education (and SE) gain the profile it requires in order to be
eﬁecﬂvemdmmmﬂﬁwﬂmmaﬁemhuchﬁﬂemﬁ“ Ehﬂlﬂlk

m#

One way this gain in profile may be achieved is through being infused into all
curricular areas, as has been attempied with environmental themes. Advocases wishing to
address this aspect might wish 10 consider the experience gained in Alberta through such
mmmmmmﬂ.ﬂlﬂiﬁﬁf submi "byllg
mmmﬁyam IBDIL Muﬁkh(lﬂélwmm

mmmgmmﬁﬁmmmp
MGMH&‘. mmmmmmnnmm

. ' glist.” This list, devised with teachers in Year #2,
“imfnimnhﬂmlﬂﬁQMhlm The goal was 10
mummum nodate the range of values of

ledge the insight gained in Bruckion and in neighboring
unities. m'i'uﬂ“mmmﬁﬁ-ﬂm.bm‘rﬁh
_:un-mmﬁmﬂ mmnmn
Hi“ﬂmmﬂhmﬁﬁ-ﬂmm Inscrested roaders
e invited 10 review the checklist (Appendix 8.1) and offer critique and suggostions for




Deaimble Leamer Characieristics,. A mandate for teachers to create conditions for
developing "desirable leamer characteristics” already exists (Alberta Education, 1986. p.
16). Professionals in education need to periodically review the list of these qualities and
assess the extent to which they are being incorporated into school life.

* The ethical/moral list includes: respect for self and others. accepting of responsibilities,
fair/just, tolerant, kind, forgiving. committed to democratic ideals. and commitment to
others,

* Intellectual characteristics include: open-mindedness, critical and higher-order thinking,
inellectual curiosity and honesty. creative problem solving, desire for excellence, and
appreciativeness.

* Social / personal qualities include possessing a strong sense of self-worth, accepting
others as equals, unselfish, observant, and being a good listener.

S Monitori { Evaluati
There is a great need for quality evaluation of sexuality education programs in
Alberta. Good evaluations of appropriste programs may result in fiscal, educational. social
benefits. Because of lack of financial and human resources, lack of expertise, and/or lack

of perceived relevance by practitioners such work is not done frequently. Akhough this

component was considered to be important in this study, rigorous evaluation was not

undertaken because of insufficient time and resources available, and because of the

developmental stage of the programs in the community. Small (1990) proposed guidelines

for selecting programs for outcome evaluation. Suitable programs are those which have the

following characteristics:

* are highly visible, well accepted, and show the greatest potential for being effective,

* have a history of formative evaluation,

* address topics of high public interest and have the grestest potential for supporting and
strengthening family life,

o ase well established (ie., have eliminated potential obstacles and shoricomings),

* have adequate resources and expertise available.

Qualitative evaluation in SE is useful but open 10 the legitimase concemns of
practitioners, policy makers, funders and users. There remains a need 10 defend
naturalistic evaluation findings and, hence the need for audit practices. Useful guidelines
and examples are provided by Greene et al. (1988).

Low budget means of monitoring also need 10 be identified and tested. Efforts can
be mukiplied Swough connecting with other monitoring initiatives but this requires time and
cooperative planning. Overall, the framework and methodology should be approprisse for



the interests of stakeholders, and allowed to evolve as information needs are better defined
and as new information comes available.

In addition to the views of teens and parents, some important process factors to
include are:

o the level of satisfaction reported by stakeholders (especially parents, teachers, and
students),

e degree and kind of participation (especially of parents),

* degree of influence parents and students have on teacher and school decisions in this
area,

* perceptions of quality of communications (especially between parents and children),

* degree of integration of school and community programs,

* evolution of school policies in sexuality education,

* evolution of individual roles of teachers and coordinator,

* curriculum changes and change processes.

Provincial departments should support monitoring and evaluation of programs and
policies. Financial and technical support is required immedisely. Without information on
impacts and outcomes, the quality of policy development will be limited by the accuracy of
perceptions of policy-makers and lack the rigor required for credibility in this controversial
area. "How is program or policy helping teens and their families to help themselves?"

.............. Y 2 N

Possibilities for Further Research

Akhough many possibilities for research outside Bruckton asise from our
experience and the liserature reviewed, 1 have chosen six 10 discuss in this section:
* designing a program of research,

* participatory action research in other communities,

* a comprehensive review of liserature,

* a comprehensive review of policies and programs in Canada,
* comparative studies of decision making,

* evalustion studies of rival strasegies.

Deaigning a Program of Reacarch
Mbmmummm-l
relationships education appears 0 suffer from a lack of coordination and connection. Many



ummmdﬂeldmgmh-:ﬂvnk:uﬂlimmmﬂeeij;i d each year in many
rtments at the University of Alberta, as well as in neighboring universities and
govemnment departments. Researchers I have encountered have not gone as far or as fast as
they could have because they have been re-discovering foundational principles. There is a
tendenc '*”’ymﬁivlﬁemaﬁeulﬁggm ofﬂriilemm”nvﬁiﬂleﬂ;ivem

mh.mdwiﬂmt muidemim afla:erremh. Ale:m nppmch rm;li overcome
some of these challenges.

Research into teen sexuality and relationships should be connected in several
dimensions: with development and education over the lifespan, with other teen issues and
"ﬂﬂ:k"im with social policy, and with psychology to name a few. Ina
thodological dimension. qualitative and quantitative studies should check and inform one
mnlhgf Plans for case studies of individuals and families migit be tailored 10 make them
more easily comparable and enhance opportunities for synthesis of theory.

Amﬁﬂnhﬂyuﬂmﬁﬂkﬂmﬂhﬂwmﬁﬁ

ICY represen ,,jm:ﬂmrﬁﬂ:vﬁﬁﬁdmif holders

'f"dmmhphﬂaﬁrﬂgmmveye:i
mmmmmmmmppmfamm

The project descriptions which follow provide some possibilities for consideration.
mmmmmmmmm Mndﬂemmvm

MIMMﬂmmmm-ﬁ:hmmm

pment. Case studies are important because they examine factors and interactions
mmmm‘mmnﬁmu Conditions and questions varied
markedly in the communities | worked with and 50 must emphases and strategies. In my
ﬂpﬁﬁmﬂ%hﬂﬂyaﬂﬂﬁﬂwnﬁw
mﬂm oquirements. Studies where the researcher is sensitive 10 ethical

lerations, and whese the process contributes 10 improvement in understandings,

mﬂm-emmmnﬁﬁﬁlﬂ;; ty/health education
and ¢ L .




A C hensi { Critical Revi f Li
The reviews of literature which accompany most reports of research in SE
(including this one) tend to concentrate on particular problems and particular kinds of
research and researcher opinion. It would be very worthwhile to critically review the
research literature with several goals in mind:
* (0 uncover the range of questions that have been, or are being, investigated,
* t0 describe the range of philosophy and methodological approaches that have been
empioyed and are being suggested,
* to critically examine the approaches and the conclusions or tentative hypotheses which
have resulted,
* t0 describe the major gaps that appear (o be present in the body of knowledge, major
weaknesses in current theory, and
* describe arcas most likely to be fruitful for further investigation, particularly in Alberta
and Canada.
This task is most appropriate for a team comprising individuals with diverse
interests and research experiences, and with sensitivity to the issues associsted with SE.

A Review of Policies and P in Al

Dramatic changes have occurred in the fleld of sexual health and in the field of
health and sexuality education since the Ajzensiat and Gentles (1988) review of the
Canadian scene. Many government departments, agencies, school jurisdictions, and family
advocacy groups have designed policies and, with varying degrees of rigor. monitored the
effects of policies and programs.

Questions 10 address migit begin with the following:

* What variations in policies and programs exist?

* What were the major factors that shaped the policies and programs?

¢ In what ways are the outcomes of the policies and programs monitored?

* What important differences ase there between the policy-in-practice and the policy-as-
written?

* What implications do the findings have for future policy and program development?

* What reisted policy ssudies are available (¢.g.. drug and alcohol sbuse prevention, suicide
prevention. parent involvement, seif-esteem, enhancing life options, peer instruction,
health, school-community cooperation in social problem issues)?

Ajacnstat and Gentles' (1988) framework would be useful as a stasting point only.
Rk couid be enhanced by increasing specificity in the aseas of monitoring and evaluation,



curriculum development and instructional concems. As the critical review of the finding s
proceeds, other kinds of questions might emerge:

* How have the factors (assumptions, information, political forces, etc.) which shaped the
original policies and programs, and knowledge about these factors, changed?

* What issues and questions result from a critical review of these findings?

* What does this analysis suggest for the process of policy and program development in the
future?

Studies in other provinces, the U.S., Europe, and Australia may have implications
t0 offer as well. Researchers could benefit from networking with individuals undertaking
related studies in other places and merge the findings in a later project. However, | have
intentionally delimited this study to Alberta in order 0 reduce the complexity due to
variation in social policy, government involvement, population dynamics, and cultures. A
participatory mode of research, where questions and findings are returned 10 illuminate

decisions with regard to their sexual and relationship behaviors. In my limised review of
MIMIMMNMMMMMM
nﬂvitymmmrdﬂu"n—rﬁt“hﬂ:vkmnpsﬂf&nﬂy varisbles, but
mmm (Aﬁrmle&gﬁ:mﬂy lhﬁuhmm
should be given 10 males, their sexual decision making, their involvement in cresting
the options of choice, but we need 10 learn more sbout how 10 encourage and enable toens
0 choose and retain this option.

Both qualitative and quantitative studies of teens in Alberta could contribute 10 our
uncerstanding of how and why teens of various groups come 10 be sexually active. Such a
the 18-19 year old age group would seem 10 pose the fewest ethical obstacies.




transience, control peer and family influence on individuals, and account for effects over
the long-term. Ethical implications make it difficult to deny one group a treatment which is
thought to be superior. There are possibilities, however, for using naturalistic evaluation
approaches, such as the responsive evaluation we experienced in Year #1. Each of the
communities | have worked with employed a somewhat different strategy, and each has
identified somewhat different concems, constraints, and opportunities. A degree of
coordination in evaluation studies carried on at the community level could raise the potential
for comparative analysis for stakeholder audiences. For example, several communities in
mmmMmmmmMynmmpmmmm

Concluding Remarks

tionships. A:inlguuhg-ﬂqy ‘eeﬁmnﬂmmkw:mm -a
Immmmmmmmmm:lmﬂmmm
other direction. Smdhhﬂ.ﬂmﬂunniﬂmm but some of the old
ones remain. As one of the stakeh , d ore ab
mmnmmm-mmm“mmu
challenge.” Unfortunstely, mny we cannot report with certainty yet on changes in the
mdmiﬂ-ﬁiﬂy ansmitted diseases. We can, however, report thet the
Cay 5;, - ,f, *&mhmmmmmﬁmﬂ
This work contributes 10 the sexuality education licerasure in several ways. It
demonstrates that, while many of the imgsovements in approaches suggested in lisoramre
nhﬁwm they are pessible 10 achieve in practice. k is possible, for




* increase the effectiveness of school programs inspite of limitations of time (although the
low profile of health education and the current stresses on teachers and school provide
considerable barriers to overcome),
o get stakeholders with diverse interests and values in a community to work together and
leam from one another, as opposed to simply tolerating one another,
o achieve a consensus on educational issues with ethical / moral undertones, such as
Other suggestions for policy and practice have been offered in this chapter and deserve
careful consideration. Among other things we need to emphasize long-term strategies and
prevention (and postponing). sensitivity 10 our personal agendas, assisting parents, teens
(particularly males), and community professionals to be positive influences, critically
Such actions require considerable amounts of time and energy, sensitivity to the
fwrym.wlemndamdﬁlm&; nmunit) ﬂ!ﬁ:kmh;i"’j’ !
mmmhmhwcﬁmwraﬁm:ﬂmmmrmﬂ
sokenism in sexuality education. mmmmmwﬁmmmmm
Chapters IV-VII and are the focus of Chapeer IX which follows.




- IX -

Community
Development

Issues

r ",,f,’,,,emmhhmm&mdhm Iiﬂjm”’i,,,”
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of these capacities. The chupier concludes with suggestions for further ressarch in
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leadership and their collaborative capacities. and a summary of reflections and
recommendations.

Leadership in Bruckton

The word "leadership” evokes a variety of images and definitions in academic and
educational circles, as it does in Bruckton. By Year #3 of the study. most of the Network
members were defining a "leader” in terms similar to the following.

Someone who facilirates, 1akes on rasks or roles, looks ahead and has a vision of

where it is we ought 10 be going, identifies places s/he can make a difference, and

aduits or even children. Sometimes they show the way. Sometimes they make a

way for others 1o get involved.
1 noted evidence of this broad concept of “leader” as I became acquainted with the
community by the end of Year #1. It seemed 10 be emerging from the history of
cooperation and shared leadership in Bruckion, as well as the influence of the community
school. During the study. this concept of leaders was further strengthened and spread by
activities assocised with the community school, the PCSS, and each of the initiatives | was
assocised with. Although some still consider leadership 10 be a role, it is more often
considered as "part of the fibre of the organization"” (Sergiovanni, 1992). This view was
consistent with 0. models of community development and appropriste research. Through
these we sought 10 open opportunities for individuals 10 envisage progress, evaluate,
participme at a high level, share in leadership tasks, contribute to decisions, act as a guide
and seek ways 10 contribute toward improvement in understandings. practices and
situations in the community.

More Leaders. More Diverse Backgrounds

As the period of this study began (1989), few people were involved with sexuality
education and very few, if any, could be said 10 be leading or guiding. Several parents
directed, or otherwise facilitated improvement in Bruckion.

The first individuals 10 be generally recogniaed as “taking leadership” were the
parent and the FCSS director who gave the initial momentum 10 planning for COOL., and

Since that time, many individuals joined the pool of visible leaders. Among those



acknowledged as contributing to leadership in education for healthy sexuality and

relationships in Year #4 were the following:

¢ the FCSS director and two individuals on the FCSS board,

o 2 teachers and the counsellor at the Grades 5-9 school,

* two teachers at the K-4 community school,

the community school coordinator,

* several professionals spending part of their work time in Bruckton (the school

Jurisdiction's curriculum coordinator, two family school liason workers, the Health Unit's

* ot least six adults assocised with religious groups,

health, community education, and counselling),

* & parent who is active locally and provincially in HIV/AIDS education,

* ot least twelve soens, many of whom are now in high school, who have been especially
Amdmﬁ“ﬂﬂmmum&

leaders. Aumnymuﬁgdm_ ) ,,,;i:;hhmﬁy

adult volunteers work as professions ;lnhahhm eﬂ:ﬂman::ﬂmkm
Bruckion and bring their knowledge and skills 10 their role in Bruckton. Other adults bring
with first hand experience and, usually, motivation at the family level. Both adults and
wmmmmam lﬁﬂheﬂxﬁﬂam
skills, while others did not. Mmmnﬁﬂanﬁﬂﬂhm
subsequently, became contributors in the Bridges Network. Most adult and teen leaders
SUppOTt team).

In addition 10 those performing leadership tasks curvently, these are others who

210



Many parenss and teens have been through COOL and through other (leadership
oriented) programs put on by FCSS, churches, the foster parents association, exc.
These individuals are now capabk aj klping to pvwide lmdersMp and imﬁﬂm

Mmymmmmm:uuﬂemmipghmmgnmegﬁhm
leadership roles. Adults are often interested and skillful, but are already quite busy with
commitments outside of their families.

Although the regional Health Unit's role has diminished and changed, it continues
to be an important one. Information, expertise, and print and video materials are still
mammﬁmdm whkhwnnmmnﬂlewiﬁﬂzmmnm
STD, and special needs -- nllmue;kmllevel. The shift moved the sexual health
coordinator 10 the periphery of leadership in Bruckion but cressed space for the community
health nurse 10 become more involved. The potential capacity for systematic improvement
in approaches appears 1o have increased through the subsequent re-integration of sexuality

Mfdhhulmunnmﬂﬂn“mmemﬁ;

Wemmhwﬁmﬁmwm:y‘m”(pﬂnﬁﬁhlak

COOL program and the COOL seam. We need all kinds of seens and paremts 1o be

to do it. They'll want 10 do some of those jobs and be the guides.

mummmmmmmwﬂm
adult, and professional leaders continued 10 increase over the four years. Alhough
individual growth varied, several traits described below applied 10 nearly everyone. These
and SE issues.

1 like getting the views from a variety of perspectives. Today we heard about the

mqwm&mmnmm kuﬂﬂi’;

them. I'm going 10 do that -- see what these groups have 0 offfer us.




Comfort in analysis has also increased as participants experienced various research
and development activities. As one leader described,

The comfort levels of community and school people in relation 10 research and

development have really increased. They feel 'Hey, we were involved in research

before. Nothing bad happened and we learned a lor.’
By Year #4, leaders became accustomed to critiquing surveys and formulating questions,
reviewing qualitative and quantitative data (in summary documents) and generating
implications and recommendations. Many looked forward to receiving this information and
voiced their appreciation for being able to access it.

You don't realize how helpful it is to have good information, from (a variety of

perspectives), at yowr fingertips, until you get it. You are able 10 discuss these

matsers more inselligently. Your apinions (in the decision making process) are

worth more. | keep my eyes and ears open for (other materials) like thas now.

Growth in skills of analysis was also evident. Many became skilled at recognizing
assumptions and more sensitive 10 their own. Members became increasingly interested in
the language they were using and the meaning of key words. At several points the meaning

We., as a group, Aave the ability 10 make more reasonable assessments of programs

betver guestions.

In general, individuals have improved in their capabilities 10 evaluste concerns
expressed by various agencies outside the community, judge the relevance to the local
situation, and formulate an approprisse response. These skills enable the leaders 10 act as
buffers, heiping make the community less susceptibie 10 spill over from the political and

Leaders ase increasingly move at case and able 10 articulse their concerns,

probed deeply. They brought us 10 explore the meaning of self-esseem, self-

concept, commanity, end motivation 10 be of service 10 others.
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Many reported developing a stronger sense of "vision" for the community. and a
greater ability to articulate that vision with others. The following example relates to the
quality of caring.

1 can see some exciting possibilities ahead for a community that doesn't let people

slip through the cracks: a community that really cares about what happens with

individuals.

possibilities for continued development in Bruckton.
In some wy:. we're still confused, but it seems we're mqﬁued ona deeper Iﬂrel

ar Me core of positive, healthy reladomhlp:? " and 'Wlm dmr 'Iiving in
community’ really mean?"

similar project, such as the stay-in-school initiative. ﬂ:y-ewmﬁghgtm\rgﬂh:
deeper way, having some experience under their belts. There is a general sense of self-
efficacy among aduits and teens in contributing as leaders in other movements to improve
understandings., practices and situations. "1 feel as though | can do this. | can help 10
make a difference.”

Collaborative C .
During the period of the study, the word “collaboration” became increasingly
popular among those in Bruckion, as it did with professionals and academi .
Both inside and outside of Bruckson, the meaning of coliaborati ;,v-hdlpegﬂ.
ranging from cooperation 0 mutualism 0 ineerdependence, -hﬂmdhhm
below:
o working together on a project
* working relationship where each wies 10 maximize the efforts and satisfaction of
others as well as sheir own,
* @ sense of community among leaders, where we as individuals come 10 work
togesher omt of a sexse of the need we Aave for one another.
in developing mutual trust, respect and reciprocity. mﬁmﬂhﬂy
individual growth aleo varied considerably, but the "collat ness” or "senee of
comanmity among leaders” ummummmmmu
leaders as a growp.
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Elememdcdhﬁurﬂvemitydmem-edmmmﬂyhebw (They
nmmmmm rganizational capacity" because they were noted as

mm Mﬂmﬁiﬂemdmﬂmmdeymmkiwnvmm
found that an image used in the COOL program -- the relationship triangle -- was helpful
fﬂmmmmm mcom.umndgsmmm

1986) Wefmﬂdmwmumwummwpfummm
equivalent triads such as ‘trust, respect, and commitment” or “excitement about working
ugdzrmmvdmuﬂ&lieﬁ.mdvﬂuefmﬁem
4 the| BpEctives. A second step was the appreciation of the

mammmmmmm It often paralieled a discovery that
they themaelves lacked s portion of what it 100k 10 make a difference with seens, and that
they had to depend on others. One explained it this way.

Ang;gnﬂnljnﬂw ldan- mwaﬂm;‘ngrm is to

m::nﬂe ﬂﬁnlmkmpbyhﬁgmn
needed by others.” A third described this experience of coming 1o value others and their
contributions after a negative experience with particular individuals in the past.
At firss | thought, how am | going 10 t10lerase himiher? (I'm going 10 Aave 10) bise
my tongwe. Then I starsed 10 hear what s/he (contribesed) in the meetings. S/he
actwally had some imporiant things 10 say . . . . S/he was constructive, even kind,

ﬁ“*ﬁlhﬁdmﬁd&kaﬂbbﬂmﬂbm
ﬁh(ﬂhﬁ;ﬂkhnnﬁuﬂmg‘mm and consider the
pwiications of the shings s/he does.
hmﬂmhhmm were recogniaed for
their comtribution (0 asticulating the need for coming together and valuing others. Some

24



increase in the value or respect that we have for one another. Maybe we are starting to
actually need one another."”

Rexolving conflicta, Skills in conflict resolution and willingness to resolve
conflicts ase essential aspects of collaborative capacity. With few exceptions conflicts were
Although some were disappointed that this was the case, others thought that this was where
any conflicts should occur.

Although reflection and action in conflict resolution turned out to be an important
aspect of this study, it is very difficult to describe situations in detail without raising
problems for the individuals involved. It must suffice to say that activities associssed with
this study complemented other events in Bruckton 10 lead to greater interest and effort in
resolving conflicts. Mﬁwmwmhﬂhmcmhmmhdl There was no
evidemedugﬁvewmdeﬂauhmﬂia*f,,
resolution is the specific challenge of listening 10 understand the views of others. Several
found this very difficult but did eventually succeed in setting their own agendas 10 the side
in order 10 be more atientive or *hearken" to what the other was saying. Fundamental for
some was the challenge of finding a new level of humility and honesty in order 10 be able %o
fully listen 10 others. In several cases, negative situstions were resolved and relationships
were restored.
illustrated in the following passage.

We weren't listening 10 each other. Well, we were superficially, but we weren't

misinserpresation and a bad case of assumptions all along, b | dida't see s . . . .

Afder (some time) it clicked. With she help of (a colleague), we sat dows, listened,

Mmmwmkndlynﬂdmgy

nummmmmuﬂmﬂnmmmﬁ
carried of one another.



No longer was s/he the -------- and | the ----------- . We each had experienced that
the other had valid contribstions 10 make, and that we actually needed each other if
we were going 10 do the best job possible for the kids . . . . We put into practice the

theory that we had about going beyond assumptions . . . . We began to listen in a

new and deeper way.

While some pairs made progress, others experienced more difficulty in listening
deeply to understand the other. Some reported trying but without success.

QOvercoming personal tensions associsted with sexuality or relationships, Some
individuals faced the challenge of overcoming personal tensions, paranoia, or
defensiveness. Negative associations with experiences, or individuals or groups from their
personal pasts blocked the development of collaborative relations in Bruckton.

Some individuals related tensions associated with domination by the other gender
(both male and female), negative images of sex and sexuality, and associstions with
unhealthy relationships in the past. One described growing up "in a setting where sex was
dirty -- disease and horribleness. It 9ook me some time to work through it and change that
image of sexuality.” Hurtful images were brought to consciousness in some cases by the
language or profession of another and resulted in obstacles 10 listening and relating
aferward. “When | heard himvher speak, that is exactly what | heard -- sex was dirt and
discase and horribleness.” Comparisons with what others heard in presentations (in one
case, with video-tape records to refer 10) heliped individuals to understand aress in which
their perceptions were accurate and inaccurate. As one of the leaders described,

It really made me wonder how often this happens on a day-10-day basis, and how

many rumors get siarted wnder similar circumstances. How swrong is the effect of

owr personal baggage? | believe very strong.

Mare Colishortive Language. As other elements of collsborative capacity
developed, it appeared as though a more collsborative language was growing among
loaders. During Years #2 and #3, the metaphors and images associsted with “jouneying”
appeared 10 be slowly replacing those of "battling.” Outside of Bruckeon, the journeying
images and metaphors were present in sexuality education circles, but seemed 10 lack the
strength and consistency that appeared in Bruckson.

| noted exampies of metaphors in individual spoken and written communication in
Year #2, and began (0 reinforce these through my own spoken and written communications
with those in Bruckion. Others began 10 see how the language we used might have a
positive influence on cur images of working together toward a common goal, on owr
concepts of depending on one another and our sense of community. The joumeying



images and metaphors seemed to allow leaders 10 feel more patient and more ¢
there were no easy solutions to complex problems.
We Iuven'l smﬂkd in salving allﬂirp't)blem and we aren't il&ely 0 In the

pragres.: on nﬁe prney ,by,r lhese answers Imr raised a wh,nlr new set of
questions,
Atﬂieemiuerrﬁ inmyﬁnﬂwﬁmnrepmmﬁuommnﬁy itankﬂgﬂl::nylﬂ

hﬂmchmmvmtm::m Mﬂmmwﬂmﬁmmmﬁum‘
negative religious associations and expressed appreciation for the synthesis.
Upon reflection, 1 was struck by the similarities 10 another story of a jowrney 10 a
"Promised Land" which sook place thousands of years ago. In owr case, however,
*Moses" has become a siowly changing team of individuals. Borh jowrneys seem
mmmuqﬂgahmm&rmﬂknmtgmwn*ym

kgwmﬁrymﬂe«l Taﬁe;rpixcg‘mﬁe km:dlnd Ikiﬁd
se.rulh‘y wcation delivery system -- isn't quite where we thought it was, On

as though we were"right where we showld be” we found fresh challenges

As with the other elements relating 10 collaborati

mmnmmmdmmnmm
discussion on further deveiopment of leadership capacities.

Nursxring voluntesr jeadership. FCSS and the Community School both have
strong traditions of appreciation for voluntoers and creating a climate for them 90 grow in
theis leadership capacities. The volunteer leader ciecle appears 10 have enlarged ©0 & poimt

amn



regularly attract attention and recognition at the provincial and federal levels -- Junior
Citizen of the Year, Program of the Year, Alberta Achievement Awards, exc. It is "normal"
10 encourage and motivate one another, and to help one another create new possibilities.
These traditions and these organizations seem to have had a very positive effect on the
growth of volunteer leadership capacity in Bruckton. How might they be preserved?

Leadens tend 1o move on quickly, Most of the people involved as leaders in SE are
extremely busy in their work, as well as their volunteer and social lives. They have little
extra time for reflection and little time outside of meetings for personal research and
development associated with leadership in SE. It is to their credit that they found time
within their complex schedules to participste in this project.
programs are generally stable in their positions. However, there was a steady flow of
others, especially those involved within the teen and religious groups. What level of
expectations is appropriste for leaders in initistives such as this? What crestive solutions
under which leaders work?

Evaluations of ashers sended 10 change slowly. thmnmﬂ
assumptions about other leaders, their “agendss,” or motivations for involvement changed
slowly, in spite of events which underlined the need for change. It was easy 10 become
frustrmed. disappointed, and discouraged in the short term. Some erroneous assumptions
perceptions, and images of others resubled from third pasty influence. Rumors affected
trust and respect and were especially difficult to address.

Perhaps the thing we can learn is that we showid be aware of the posential of owr

backgromunds 10 affect our perceplions. We must be extra careful 10 be straighe-

Jorward with one another, 10 go directly 10 one another when we sense there is

abows (one another ).

How can leaders continue 10 recognize positive interactions and helpfulness and spread the
news of these? How can facilitaors help individuals 10 discover merit and build trust and
respect?

Becomisg mose honest and more congageous.  This is not 00 say that individuals

wese dishonest at one time. As | worked in Bruckion, as well as in other comammities, |
mmmmmmhmm“mnﬂ
leaders made one of two choices. Some acknowledged their roles in problems of the pant
the relationship or credibility. Others decided 10 avoid the issue, cover it up, or deley




actions. The cost of these decisions appeared (0 be the loss of trust and respect and,

therefore, truly collaborative relationships. How can those who need to take difficult

action, whether it be to open discussion, ask forgiveness, or begin to listen, be suppor
EEEEiiiiii---g,ﬁ,ﬁiiii-iﬁiiig’i

Overall, leaders appeared to grow in competence as well as in virtue. Most seemed
to have a strong sense of hope for making a difference in Bruckion. "We do things
differently now. Wiser. There is a feeling of confidence in others.”

Organizational Capacities

occurred in the following areas:

!Eﬁ:mﬂkm

/7 Hetwkw:hyﬁ:ﬁhhﬁdfff
Imhem Tummnmsnymﬂgmmmn
discussion of organizational capacitics | have summar ' jor quest

mmmmmmmnum“gm
Year#2 » ﬁgh“hﬂdﬂgmmﬁ'
o What are the options for 8 coc ting/colisborating body”
mm&garm&lﬁz"
o Where are we at the end of Year #27 Where should we be going?




Year #3 « What is the purpose of the BRIDGES Network?
* How can the network become fully self-sufficient?
* What is collaboration? What obstacles must be overcome in order to develop
deeper, colisborative relationships?
* What traditions would be most meaningful and useful?
* What is the most practical approach to monitoring?
o Can we affect change in parent/teen relationships teen/teen relationships?
* What changes in image and language have become evident?
* Where are we in our development process?
* Where is the BRIDGES Network? Where should we go with it?
Year #4 « Can we reconsider the relationship with LLLLC?
* How can we apply what we leamed 0 meeting the needs of teens, particularly
those "at risk" of leaving school early?

Involvement of Stakeholders

Capacities associmed with involvement or pasticipstion of stakeholders have grown
in several ways. First of all, there is a greater ability and willingness 10 acknowledge the
diversity of stakeholders and and accommodate the diversity of their concems and inerests.
Organizations have become more successful at drawing together professionals and non-
professionals, religious and secular groups, teachers, parents and teens 10 share
information and bester understand one another. BRIDGES Network activities and the
subsequent merger with LLLLC have heiped in this process

There is full participation by many of the church groups in (and arownd) Bruckion.

TNis is a perspective and involvement which was virtually non-existent in the inter-

agency growp previously.

Community service clubs (e.g.. Lions) and support groups (e.g., Foster Parents’
Association) did not participate in the Network 10 the same degree. Although some
expressed disappointment at this, there was a general understanding that approprisse
contributions of groups in a community may take a variety of forms.

The Lions (did not participase but) feel they are invoived shrough QUEST. Lord

knows, she fosser parents have lots 10 keep them busy (at home). They also have

their own organizasion and we Aear from them in other ways.

‘The rapport and relationships deveioped between stakeholder groups appeers ©0
have heiped clear the path for future projects. To varying degrees, the sense of “joumeying
rather than battling” hes increased as common values and goals weve recognised. As one
of the sepresentatives indicased,



The Self Esteem of a Community Project has been facilisated by the fact that the key
players already viewed each other as parmers in a concentrated effort 10 support
teens and their families.
Similarly, groups and individuals found the networking to facilitate their own work. As
one indicated,

Ir's amazing how many times | have made a connection with someone at those

meetings that has led me on 1o the answers | needed.

Capacity for self-sustaining development has also increased through encouraging
stakeholder involvement at increasingly higher levels. The climate for participation did
improve, however, as agencies and professional groups who historically retained power
Ncmlfmﬂmﬁlmmmmmunfwmhmm With
mpecnoAnuein‘:(lﬁ?) nudel (Aw:xi I) stakeholders involved only in the
Mplevelg Cienhjlpleefarmnnemigmmm'omfm
of participation has been challenging and attention should continue in this area.

Mﬂummmmmg@mﬂmhwm
m&mmmm&mhmwmmm
served 10 demonstrase that commumity organizations and agencies can open new
possibilities and make services available 10 students and their families more
of resources available 10 them, citing "The BRIDGES project” as having had & major and
ongoing impact on the programming of (organization X)."
manmm‘nmmhncm@rw

lﬂun&nmkmﬂmbﬂrﬁmmk&

mmdmrigmﬁnhmmmmumm The
roles of religious groups in modelling healthy comm gﬂﬂsﬂmhﬁn
in practical ways has been acknowledged in a similer way. Conetrain




functioning (lack of funding. demands on teacher time, lack of mandate to work with

ms)mmmm;i:j; 0 }bymfardteﬁmﬂme

ssing and communicating about organizational strengths and constraints has

MmiﬁmW&mrﬁnmhmmmgm
Wzmmﬁgmmm“mahﬁmwm@rmﬂaﬁy There are
people right in this community who have expertise in the areas of AIDS, sexnally
thwn?begume&tkmﬂz@qﬁpﬂmlummﬂlluemﬁe
available among lay people and professionals -- either in Bruckion or in

nfighbpdug NN ﬁexi

hngmmehnthe"n;r h:hﬂ"mhctwﬂnhm&ﬁdﬁuhmdg!{gm.
mmmﬂﬁe"exnmmuﬂtym is part of the challenge of
) X - B A I and :EIII‘I‘L. mm@m”””

The Bruckion (Community School) Advisory Council accepted the proposal so

:ﬂmam MWMMWM#L
Let's remember that, for the most part, things wens really well between us. [f you
look at the whole picere, the negatives were only a small part of all owr
Some of our reflections and actions were relsted 10 inee anizations® struggies,

mm;ahmﬂnmyuﬂmmmm

Organizational tensions within and between health, educationsl, social service, municipal

and religious organizations emerged over the course of the study. Aside from minor

matiers associated with day 10 day communication, some were strong enough 10 Cause

ﬂ-m hmmn“ﬁﬁheﬂhm

organization as one of defensivences resulting from compa .

Defensiveness. Muﬂm&wﬁiﬁd It's probably the reason

the remark was misin reed, and why it got all biown owt of praporsion. Pcﬂ

ﬂnmnuﬂ)gﬂn’nmmnhﬂrﬂ. S0 many




belonged.

I knew what s/he'd say because s/he's from (X ) and that's what all of them think

like. We at (Y) are prenty familiar with him/her and his/her bunch . . . .

Factors other than organizational ones often contributed to the tensions that were
experienced. The important changes, however, were the increascs in willingness and skills
to resolve such tensions.

Developing Local Organizations
Local organizations have benefitied to varying degrees from the opening of issues
reported by the schools. FCSS and associated agencies. town council, schools, religious
groups, and other community groups.
Several reported becoming more aware of, more able 10, or more comfortable in
* Owe interesting thing thas | see is happening owmside of he programs. X's
meetings have changed and people are much more open and relaxed in discussions
of sexuality-relased issues. That just wasn't the case even 2 or 3 yearsago . . . . |
would atiribeste a large part of that 10 what we've been doing in the programs and
meetings. The exposwre 10 the isswes is important.
00 BRIDGES has made the knowledge level and hence the comgfort level for
Further 10 the discussion in the previous section, several pastors spoke of a
We need 10 be models of "commaunity” owrselves, so families can ke that home
role descriptions re-discovered.
o Families soday are saking a beating. A pastor's most imporsant role is 10 be in the
messiness of the homes of his people, 10 be part of Melr lives. When there is
Mym«mm.ﬁﬁ:*ﬂnﬁhmn-dl—-ﬂ
love end acceptance and sappors, as well as counselling.




* The church's role is in helping healing 10 occur. It is in helping them 10 find

Jorgiveness, and forgiving them, and accepting them . . . .The first thing is for us

10 underssand that the church itself needs forgiveness.

* The worst thing is w0 Aave leaders looked on as being perfect and unapproachable.

The church, after all, was built on forgiven people. We are needed in the

community to model forgiveness and humility, and willingness to listen. We still

Aave a ways 10 go.

Organizations acknowledged the need to adapt to meet changing needs. One of the
representatives commented in this way.

We need 10 resain that "chameleon effect” that we have cultivated -- that guality of

Slexibility 10 adjust so new information and issues as they come wp -- and help it

grow in other organizations.
The Network's movements 10 meet changing needs (e.g.. broadening the scope from
sexuality education 10 relationship issues, merger with LLLLC, serving teens or parents in
a variety of issue areas) triggered thoughts of how members' own organizations could
move to meet changing needs. “We had the freedom 10 change Bridges, and that has given
us a bit more courage to consider changes in X."

Expectations of the speed of change were adjusied. This example refers 10 religious
groups.

1 learned that it is wmrealistic 10 expect rapid changes in a short time among those

most conservative of organizations. It sakes time for new ideas 10 trickie through

(organizations like religious instiions) which are not organized for rapid change,

but for maimenance of principles and a cuinere through time.
Appreciation has aleo grown for the time and difficulty associated with change in other
large organizations with complex structures, such as schools.
Securing Public Support for Sexuality Education

Capacity for seif-sustaining development in SE has grown as a resukt of an increase
in public support. For example, COOL is now "commonly accepted by the community as
an important contribution 10 their sa:dents’ well-being." In a similar way, perceptions of
the school program are more positive and support is stronger. Those outside the school
penevally recogniae the importance of the teachers’ role in SE, as well as the limisations
they have. Although individuals belonging 10 religious groups outside of the community
(Le.. not involved with the network or familier with developments) continued 10 voice
concerns, “opposition 10 school programs is rase.” Bducasors were fruserated by such
situations, but they tended 10 sespond in heipfil ways that buik support. In one example,
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three false assumptions were present (that all children in Canada receive the same type of
sexuality educat ffﬁ“ﬁimSEmmymm and that teachers are nox

dil:uned the matter and ﬂieued ﬂg em:enn le md m:urnely.
Aside from SE, some parents have held unrealistic expectations of schools.
Schools are still looked on as the way 10 fix the problems in society. Let's face it.
Kids come 10 school with problems, and there are a whole lot of other things that
wreszcﬁdmdﬂmﬁemﬂm

Nearly all groups in Bruckton were constrained by insufficient financial resources.
mmmmrurempie continued 1o decrease over the period of the study,
in spite of increasing expectatios

Mmﬂ@mmﬂmmmﬂ”ﬁ: yet we are not being

equipped financially, or given the personnel 10 do the job. We're doing the best we

can. We showid be saying 10 other agencies, give us some of your resowrces --

Some funds for beginning COOL and training leaders were obtained. In order to
qﬂﬂyhﬁﬂmmmaﬂlﬂ'ﬁlﬁy“hmdmuﬂigm
mmm;f:; | record of the ¢ ',",',',:ﬂﬂietillnﬂmiﬁtﬁef
mmmmﬂ-ﬂmﬂmﬁaﬂﬁmﬁﬁﬂﬂmdumhﬁy
lﬂﬂmkﬂ-

",',,'.-duﬂmﬂmmmmmmmm

Thoee in Bruckion now have the capability 10 monitor key dynamics among teens
through formal surveying and through their own less formal means. "The oppornnity 10
ndanhhmm ','hﬂﬁﬁﬁpd’elhm“ni_
an“h_uy but through (their) own, betier informed questions.”
ation can be obtained in such arces 8¢ sexual decision making. family




communication, sense of self-respect and self-efficacy, future orientation, "at risk-ness",
etc.. This information may become useful in the “Self-Esteem of a Community" project.

With the creation of the survey instruments, a format or template has been set up
that can be modified to suit any related purpose. The survey can be changed easily with the
word processing software available at the community school and the data can be processe
using optical scanning available at the regional high school. Currently available technology
can prepare a "frequency of response” output the same day. Problems such as getting a
satisfactory sample and administering the survey under favorable conditions still need to be
addressed each time the survey is used. Stakeholder representatives have experience in
Judging and refining questions, as well as in interpreting the information gathered.

f thhnhwemmlmeﬂE
wﬂiﬂmmmcﬁnﬂuﬁy Almﬁﬁﬂdeﬂiﬂ mnm
nwdluh:mmmchm

Most organizations also appear to be in close contact with their organizati
outside. ﬁymm“mﬂmm:dm:dm

elh:ﬂvm mmmmmmmmnﬂm
networking and communication flows between peer support groups in the junior high
schools. Formal communication between the peer suppost group in junior high and the
mhﬂeﬂﬁﬂmﬂbm&whﬂs“wgﬁr On an informal level,
however, Bruckion teens remain in comm jon and retum 10 assist at the junior high
level.

hmmm; ninistras ,,,dﬂﬂmﬁ(e;.mmﬁ

mmﬂ-hmﬁnkmmpﬁnwm
with she school jurisdiction. Before that time, ﬁryﬁqﬁnmcﬁim
Jor pavents and places for moms 10 go out, bt that we really weren't professional
ﬂﬂqa*&r Hi‘u'm Hﬂh‘ymwmwﬂ
This increase in respect and subsequent willingness 10 participate is also reflected in the




The fact that through BRIDGES "we did v'hat we said we would do” with insegrity
and understanding Aas long served us. The assumption (that) we will conduct
owrselves in a similar fashion on subsequent projects has made "buy-ins" by the
school jurisdiction much easier than previously.

Cooperative ventures with the Health Unit, such as a recent initiative on AIDS awareness,

Reflections on Strategies for Community Development

Over the course of the study, we employed a variety of straegies 10 encourage
development of capacities. Most of the strategies also contributed in some way to
improving the quality of research. In order 10 avoid repetition, those that had greatest
contribution 10 the research component are discussed in Chapier X and those more oriented
toward development purposes are discussed below. Because each topic is only discussed
hm:pl:g comments relating 10 the other theme may be present. Each discussion

' umendations for others who may consider using the straegy.
mmmmmmnm
lupﬂveevm
* examining ¢

The responsive evaluation process proved (10 be an effective community
’ pemen mﬁrMm hﬁwﬁhﬁnmﬂwﬂimﬂy
mmhmhmﬂmnﬁyﬂHMd




1976). As Greene (1988) suggested. there were cognitive benefits (leaming to discuss,
reflect, analyze, eic.), affective benefits (good feelings from being able to help and
contribute), and political benefits (the less powerful received a voice). We also found
relational benefits (opening possibilities for listening, resolving conflicts, etc.), as well as
benefits to leaders and organizations. For the most pert, individual participants developed a
sense of ownership, responsibility, and obligation for follow-through.

The organizer of the responsive mode! -- audience concemns and issues -- makes it
powerful and flexible as a community development strategy.

If some sudience wants to see information relating to the achievement of objectives,

that is admissible with the responsive rubric. Hﬁuﬂmnﬂemewmmm

influence or service decisions, assess general effects, or elicit critical ju
that 100 can be provided for within the responsive model (Lincoin and Guba, 1985,

p. 38).
The model accommodates both qualitative and quantitative approaches, as well as design
mmﬂmmmmmm In this study, hm&dm
researcher with freedom to investigate the areas which 1 need of
ummmm Mmmwmm
and responsibilities in judging were shared with stakehoiders.
mmﬁemmnuarmmmmmﬁmn

mmmmnmuwmm Wemhmﬁ
truth value by involving a group of stakcholders with as diverse values and interests as
possible. Stakeholders were encouraged 10 question and critique the instruments and
develop their own interpretations of the findings. They were invited 10 challenge the
implications and recommendations suggested by other stakeholders or the researcher. This
kpubwhhh!ﬁmmwmiem
mmanmmmnm»mm:-ﬁe
mmmm 'Tlg escarcher is forced 10 weigh the importance of various
aspects of the data collection and 10 impose limits on the time and money that would be
mbwnﬂ, hﬁmummmmm
mnnﬁehﬂghnﬂﬁhdg
Am“wﬂhuﬂﬁhmpﬂbm Uﬂgm

.lnmdﬁnﬁﬁnmmhyﬂmﬂmm



confidence in judging areas of strength and weakness, Readers desiring practical examples
and criteria for auditing naturalistic. qualitative evaluations might wish to consult the article
byGieeneeu] (1988)

which involve mcm m:blcm iuue: snl:ehnlden with davene vulug; and interests, lnd a
wﬂllngnﬂ; to cmﬁiblm to c:ﬁmmunity developmem It can be more leminve 1o the

m:fdmﬂ:)

imnlwd. Wﬁkhhmﬂm&uﬂu’ 2 f';ﬁ ey -ldinvmng

Mgmﬁaﬂgymfﬁimmm It is likely that the framework will continue

nhﬁmhmmmlmﬂmhmemﬁm
hmmldmﬂhe&nnﬂmmif stand the p

wt which an individ ifmﬁ:mmlmdmm’ﬂmm
ﬁm“ﬂxwﬁnﬂﬁmdn

m“ mmummmwﬁﬁsfmﬁmﬂm
ﬁeﬂmwxlﬂﬂdhlhm Meeting with the individual and mentioning the
peent ,"hﬂﬁﬂ“ﬂﬂyhﬂtnhhﬁnﬂmﬁ
credibility they may have in the network. Mﬁmﬂu.wﬂnﬂﬂhhw
10 please everyone, that conflicts can arise afterward anyway, and that the identificas
hidden conflict can be important.
Wehﬂiﬁhiﬂﬁnﬁmmﬁi” eous and ¢

mhﬂmmm&lmﬁmﬁm&ﬂm We

ble varistion within religious groups, tcachers, parents, snd teens. Another




assumption to avoid is that representatives will continue for the duration of your project,
We found that the individuals changed and that we needed to create ways of bringing the
new individuals up to date with the network group.

The echnique of assumption analysis, as proposed by Mitroff and Emshoff (1979),
was employed in connection with interviews with school trustees, teachers, school and
district administrators, a community school coordinator, parents, and teens in Year #2, as
an aid to structuring problems in sexuality education for further analysis. In order to
analyze assumptions held by stakeholders, reactions 1o three scenarios were examined:

1. Schools discontinue their involvement with SE altogether.

2. Schools maintain the current SE program and policy.

3. Schools become much more involved, providing leadership and focus in SE.

The assumptions of the stakeholders were organized according to the scenario they
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The process and outcome was very useful 10 me in understanding th :
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* that "community” or “collaborative relationships” already existed,
* that these do not exist and would be impossible to achieve,
* that we can only deveiop community or collaborative relationships by building skilis,
-mmnwwwmmwmwmc
finkeness.
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stakeholders were limited. It was 100 compiex academic” for most representatives at
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(¢.3.. in conjunction with the stay in school project) representatives would be muct
likely 00 contribute 10, and profit from, the experience
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Bruckton.

Ovenall, the time and energy put toward developing this coordinating body of
stakeholder representatives was very worthwhile. Among the specific purposes it served
were the following:

pﬁvﬂﬁifﬁmfﬂrm network
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* creating a safe environment for expressing conflicting views
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« fostering future collaborat
MMMMMmﬂmmmmm

¢ providing a forum for problem solving

* identifying emerging needs and questions 10 investigase (areas open (10 comestation)
mlmm-ﬂimﬂj; munity among leaders

1 would advise others 10 consider the questions that emerged and how we addressed
them. K is helpful 10 be persistent and investigate several options for the way such a
mmm-pmmmhnm Wemﬂﬁugf.
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beginning 10 do important work with this kind of network. Akhough rapport grew

Quickly, it 100k several mostings before most representatives were comfortable with one
another 10 raise deeper issues. Few essential conflicts and hidden issues became opsn 0




inquiry for several months. Readers may wish to see the proceeding sections and Chapters
V and VI for further details.

Re-analysis of data collected during the responsive evaluation process resulted in a
synthesis of the values and beliefs which the stakeholders held in common, loﬂ;lmlly
thought this information might be worthwhile in order to address some of the difficultie
Mivimmhgincmpumﬂngmmﬂemuhemgfwﬂgmntﬁrmd
what was "good."” yet going about this differently. (See Chapter V for further details and
the list.) Presentation of the values and beliefs 1o stakeholders in print form assisted some

10 realize how close they were on the most important issues and goals, and modelled a
helpful patten of analysis.
It was a first step toward a common vision for some. It began a patrern of looking
al whr’ we a'jr'eg on &zﬁrz ﬁ:ﬂ.ﬁng on owr dﬂéﬁﬁs
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The notion of anending 0 the language used in discussing concepts, pos , &
mumﬁrmhm Language and images associssed with power,
domination, and oppression had been a historic problem in discussions of sexuality and
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evelopment. Their wee grew rapidly in Year #3, becoming more common and mose often
public. Unformenasely. | was not present often enough in Year #4 10 loam much sbout the
popular and weefl. k became a kind of "wmiddie language™ which related 10 stakeholders




seemed 1o allow leaders to feel more patient and more accepting that there are no easy
answer solutions to complex problems.
We haven't succeeded in solving all our problems, and we aren't likely 10 in the
near future. We have found answers 10 our most imporsant questions, and made
progress on the jowurney, but these answers have raised a whole new set of
questions.
Some were journeys by land whereas others were by sea. Some incorporated other
concepts, as did the backpacking analogy with the backpack representing the concept of
:np:mﬁ (mh:ed with Eﬂmhlp and omnizmalm
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relationships.
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onships, as well as the "facilitator’ role (Chapeer Vi),
Individual notes emanase from a diversity of insruments and the characteristics of
these noves are affected by the characeeristics of the instruments. Bt what makes
the differenc n @ beassiful symphony and a cacophony is the relasionships
mﬁn Their tones and character, their swrength and balance. Who or what
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participants become conscious of them, and work together 10 reinforce helpful ones.
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In addition to the network, Bruckton had many groups which could contribute to
sexuality education. | chose to work most closely with two of them -- the teachers and the
COOL team -- for several reasons: they invited me, appeared to have need of what | had to
contribute, seemed to have considerable potential to make a positive contribution in the
community, provided opportunity to contribute to the work of professionals and
volunicers, and formal and informal settings. As a result of my choice. I spent a
considerable amount of time with these two groups, leamned a great deal about them,
connected with others through them, connected them with outsiders, was able to report
more about them, and discussed their challenges on a deeper level. In contrast, my
association with parent associations or religious groups was less deep and less visibly
influential.

Some of my actions with these groups were to serve short term purposes, while
others were designed 10 support long term capacity building. Several of the initistives were
sustained while others ceased when | withdrew (e.g.. SHaRE Notes newsletter).

Both the COOL team and the teachers were exciting and challenging 10 work with.
Both the professionals and the volunteers were clever, motivated, compassionate. Work
with the teens was frustrating when they forgot about meetings or arrived late, or when
they were not prepared. Sometimes they were "pumped” (i.c., really enthusiastic) and
sometimes they were tired and depressed. Once | was sbie 10 adjust expectations
appropristely, these disappeared as problems.

On the whole, though, work with the teens was extremely rewarding. From
obeervations and conversations with similar groups in neighboring communities, | learned
calied on 10 assist other groups and, on their retum, were full of compliments for the way
we did things organizationally and instructionally. I recall feeling very happy for them as
they analyaed and worked through their own relationships using concepts from our
training. and assisted other individuals in their struggies with expioitative relationships,
substance sbuse, and depression and suicide. To varying degrees, we had those
“colisborative” relationships buikt on truet, respect, reciprocity. caring, and commitment,
Just Like the adults.

Working with tcens was difficult, frustrating, and time consuming, but exwemely
sewasding and satiefying as well. | cannot reaily imagine anyone working for teens
without the valuable deep imteraction with teens. If | were 10 go back and do this again, |
would become more involved in other aspects of school life, perhaps with the students
union or sports associations instead of just the SE teachers and the peer support tsam.



I often wondered how things might have tumed out differently if | would have
chosen different groups to work most closely with, or if | could have arranged factors
omehow to provide support to more of the groups. I related easily 1o religious leaders
mmgmﬁmmummm&mmmmmmnkmd
influence. However, these groups did not invite me to help them, and their issues were
less clear and more closed as | began the study. | was also concemned that teens and other
community members not label our development process as a “religious” or "paremt”

I was surprised and pleased that regional health unit and education jurisdiction
'presentatives became 30 involved in the community process. | spemt a significant portion
ﬁfmydmewimumn and more with the school than the health unit. Although 1 could
