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mmg‘and six children and the responses. of childredﬁ»V,

: i8] e R <\
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gﬂ '-and eductors ‘were recorded and,assessed. . R
G DY S
s ;
,gygT%e teachlng process was carried out over a period of e
(LR = .

e

%;hreevmonths and all events were recorded in a daily diary

K
B 7 .
Tﬁg_tﬁb reFearcher. he-children also kept diaries'as the;-

,«7"[:? ."":\’;"(I»ri(ﬁr, R rj i':«l
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Wﬁeéeeﬁ. The study culminated in a celebration *@ i

' ; om o
- -fg%er which the partic1pants as we11 as many of the. @ij
' %‘J" e

e L
L g f g

°videotaped

: experience for a-

~celebration was very. powerful.

ongOing events were taken and the celebration was - e

The analgﬁos of the material revealed a positive

.;those involved The children in this
, v

study experienced trarsition from ‘the concrete to the

spiritueliin their jdurney of symbolic growth. Dance as

tool of teeching andilegrningvin the context of
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°  CHAPTER ONE

INTRODUCT ION L

The" ProblemA | - | A - B B & ‘
The pdrpose of thls study was to build creaoave dance
experlence into rellgr%gs>ce1ebrat10n with grade five and'
: wsix children in a Catholic 'school system. The experieneev
wae then assessed.in;erder ro discover the dimensions of , ——

%ﬁg. response to this approach byvchildren, parents and
—Xiducators; :

Background to the’ Study

.

The researcher in the cOnrse of her profe551ona1
“dﬁties Qiiféhe opportunlfy—to assist . teachers in the area
of creaplxg_dance. This task grew oet of a phy51ca1‘
‘educaticn development and 1mp1ementat10n prOJect developed
over a per}od.of five years (1979 —_1984) withiin a
-Catholic school system and funded by the Department of
Education. The purp»-se ef the latter project wasitO‘ .
e , , . . <
develop a program based on-the Alberta Phyeical Educationm L*
Curriculuqfwhich’was‘being rerieed readykfor use in 1982,
_ Jhe reseeieher end otgerlme@bers of the w¥oject team»then
adsisted teachers"n the implementation of this prqgram
, thro'&h,demonstr tion lessons, worksheps, andi
| consultation.
At thet time approximately twentf percent of the

by
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'physical educatyon curriculum was intended to be devoted
r

to creative dance. A survey. of the school system.'s
"hysical educatlon program one year prior to proJect

initiati§# (1978) revealed that dance was not belng &aught

at all. Teachers felt 1nadaqgate in the area of dance due

to.a lack bf experience and training and somelteachers
felt that dance did,notdbeloné in physical education. Many
cited the reason that }children did not like dance" as
their explanatlon for‘not teachlng it. This area became
the most difficult area of the physical educatlon program
to implement..Resistancevfrom teachers carried over to the
children- themselves especially at. the upper elementary

level. The resistance’ was the strongest in schools where

2

the children had a very_strongvcompetitive games program.

They felt creative dance was "weird", "babylsh" and for

"sissies" and besides floon-hockey was more "Eun"

The project team experienced some success with dance

when it was 1ntegrated ‘with other subJect areas. and
consequently Halloween becamée a favorlte t1me to begln'

dance work. It was okay to be "weird" at&Halloween! Dance "

was acceptable in the context of special days such as

Halloween and Christmas. This tendency in bdth teachers
._and children to accept dance more readily on themes based

on'special days and seasonslled to 1esson plans being
'developed around these ideas.

A further prohlem in implementing a dance program was



to provide teachers vith-musicvappropriate for a variety
of creative dance situations. The project team found that
if music was not readily available teachers did not teach
dance. They did not have time or appeared d;sinclined to -
involve themselves in the searcn for music. One of the
’ ) . ’ - ‘
goals of the project team therefore was to provide
materials for teachers and so encourage them to include
dance in their programs. This led to-a set of lesson plans’
developed around the existing music program: These lessons
were well received by the teachers primarily. because the
music was readily available.
© As a result of involvement in the five year project
and a personal interest in the dance area the researcher.
began to think more and more about integrating dance into
other subjeet areas.” She had already experienced in her
- own teachlng the integration of dance with science,
language and art and subscribed to Eisner's (1978a) views
about the importance of learning 1n many symbol systems.
Human belngs possess the capacity to contact and
~construe reality in a variety of ways. The sensory
and symbol systems that humans have invented to
express what they have come to know create different.
forms of awareness and make different-modes of ,
understanding possible. With our sensory systems, we
~ experience various aspects of a multidlmensional
.reallty" (p.616).
-There are many ways of k wing and many ways of expressing

that>know1edge; One can conceive an idea in one symbol

system and express it in another. For example we can’talks



‘about the beauty of fl§wérs in words, we can aléb;exﬁréss:
this same feeling through dance or visual art. This belief
. . . -

led_;he resgarchef to keep looking for possibiiitiés for -
‘integratipg dance into other éreas}

The religibﬁs edhcat;on'furriculuﬁ iﬁ'this Catholic
school system inéludesia large éelection of music réadily
available to thelteaéhers. Dance is mentioned.in the' |
‘context of celebration in two*iﬁstances»in‘tﬁe gfadeléig
ﬁroéra@»(Chafef 1979)5 The dances méntioﬁed arejvefy’
folk—like‘iﬁ style with 1mposed;;tepsﬁand'gestures, but it
is clear that there is a recognition that dance has a
place in'the.program. 4 | .

" The dance form recommended‘in tbe physical edﬁ@ation
program is creative dance because of the potential ih tﬁe

form for expressive work.

Instead of sets of standardised exercises, basic
movement themes and their combinations and variations
have proved to be the most.helful tool for the .
teacher of the contemporary form of dance (Laban,
1948). (o »

This form has the most potential for developing images,
‘ . o -
ideas, and feelings. Boorman (1982) states that

++ssthe creative dance form has the broadest and
deepest non-verbal system from which the child can
make symbolic representation of his ideas,‘imagesfand

feelings. The broadest non-verbal symbol system

relates to the number of visual and kinaesthetic :
symbols that are available to the child. The deepest
non-verbal symbol system relates to the number of
different meanings that each symbol can have for the
child. (p. 7). '



" For these reasons the researcher made the decision to use’

'the creative dance form in her work with children in this

study. ; d:j

~ In lookirg ar:the literature on religious
celebrationa'for children ir'was'stated (Manternach, 1983;

[

Murphy, l980) that children need:more'concrete involvement
-in’celebracions. This invqlvement had ro be.at their level
and:had to §e multidfmensional.‘"The'c01laborarion'bf-

catechesieiand.the arts and media deserves closeiattention

and encburagement“ (Manternach, 1983, p.19). Children need
pictunes, stories, music, drama, and art. }tLappeared /

"therefore to .the researcher that creative dance was an
ideal wav'cf involving children more fully in religious
celebration. Murph§ (1980) states that

It may be very helpful for the teacher catechist to _
think about the use of movement as means of human '
expression, a way to express significant points in
our lives, to celebrate, to take a stand, to
communicate a belief, to hold up a value or declare a .

human rlght (p. 9?“\

]

Creative dance has the potential to provide g way of
developing human expression and chmunicating.beliefs and
ideas. . o : :

Even  though there is support for dance in the |
'»religious education literarure‘thefreseﬁrcher'found some
evidence of controversy..Responding to an article that

referred to dance as being less than purev, Weyman (1982)

is called upon to ‘defend dance in the context of



w

celebration. S R o RS . \5
‘...my experience has been that when dance is ..
presented in a beautiful and dignified manner, truly
.as prayer, it enhances the spirltualrty of thoie who
worship and brings them closer to the Lord. only

dancers but also the people in the pews partic1pate
in the richness of thlS art form (p 12).

This»controversy, combined with the re31stance to-dance at.

the upper. elementary level 1 d the researcher to - dec1de

that before developinggteach%r ?éxources in this area some

&
experimentation neede& to take place. The 1dea needed to

.be tried out with a group of students and the - responses of

both studentsyand adults (teachers.and paredts)-&ssessed.

«

Design of the Study

According to Stenhouse - (1975 pp. 4- 5) curriculum

' starts out as an imagined posgibility. This p0351b111ty

then becomes the subject of limited experimentation or

trial.. This study is about such an experience, the

integratiom of creative dance fnto celebration with one

class‘of grade five and six children in a Catholic‘school
‘ , - e

system. | - | ‘ : .

The content of this study suggested that the m;thods
of design and implementation must be qualitative. It was
important to find_out how the children felt‘about_thein
ihvolVement throughhmovement, in religious celebration. It

<&

vas also important”to discover the responses of the adults

involved hith the children. If either group were negatiye

) . -
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' it would'be-difficult.for the children to haﬁe a

meaningfu},expefienCe; According to Filsteaﬁ'(1979)ﬁ

...the quakitative paradigm perceives social life as
the: shared creativity of individuals. It is 'this
sharedness which produces a reality perceived to be

~objective, extant, and kmowable to all participants
in social 1nteract10n (p. 35). «

This particular study was based on’ the idea of a shared‘
creativ1ty between teachers and students.

The rellglonoprogram dlscusses falth thlS way: "The

N : )

'chihd s faith is not betterdthan the adult s or vice:

<

versa; ours is a common faith, expressedcaccording to the
‘uniqueness and creativity of each individual" (Chafe,

1919 }. viii). The learning éiperience must allow for the

(
<

unlquEnesscof the chlldren and ‘the teacher. The responses
- of both the chlldren and the adults were 1mportant as they

partic1pated in th1s experience,:.

Although the researcher does not c1a1m to be doing

ethnpgraphy the techniques of ethnographic fieldwork ‘were
used extensively in this study.‘Wilson (1977) 1in
» dis&nSsing the f&tionale fyruethnographic fieldwork

states: . .
Ethnographic techniques are part of a research
technique that has been developed by anthropologists
and community- study sociologfists. These methods have
been found to be useful for gathering certain '
important kinds of data; in fact, sqme researchers
claim that these anthropological techniques may
-gather informationlabout human, behaviour that it is

impossible to obtain by the more quantitative methods
(p.246). ,
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AIt was important to explore the point ot view ofdthe
children and adults in thlS experience.?As‘explained-by
Spradley and McCurdy (1972) MThis is a radical.change_in
the way many scientists gsee their work..Instead‘of asking,
dWhat do I see these people doing?' we must ask, 'What do
th—he people see themselves doing?'" (p.9). How did the
participants in thls dance celabration see the exper1ence7

p—

Procedures

The following p‘ro‘cedures took place o.ve'r a period of% |

four months which included a two week p110t study in %ﬁ
mid- December (1983) and ‘the research from mid- February
(1984) to mid-May (1984), in a classroom of grade five and
six children in a Catholic school system. ‘ v
‘Spindler (r982) calls attention to the fact that
‘ethnographic enquiry proceeds through stages which follow
one another as well as overlap. The first stage’he refers
to as "rec?nnaissance" (p.238) which is a gathering of
relevant background informgtion and related literature. In
this research‘stagevone included the background 1iterature

. as well as preliminary'interviews of-the children and

adults in the setting.- .
i

Stage two in an ethno aphy deals with the intense
. field observations and "decisions that some things are

'more important than othérs. are made, to be sure, as a ) dé,

] v -

.
- ‘x -.»

......

product of what one knows from stage one interacting with

Y N



" steps.

‘what one finds out is actually there where-the'research iég
to. be done in stage two" (p.238). In this‘researcﬁ stage

' two was the development of the dances whlch included five
: f
- ) . . . ‘9
1) The dances were developed, drawing upon the knowledge

of experienced teachers in the field of creative dancc

(staff from the University of Alberta's Children's

B

Creative Dance Theatre). They were designed dccord%ng to
their appropr%gténeséhfor'grade five.énd six childrén.
Input from the children and their own interpretation df

mgvementé were always a part of the final design ofjche

"
. q
e
i

N o : : 4
2) The da#aces were taught by the researcher. Thg other

dances.

activities relgted to celebration. (art, wr1ttem$&ork
. . . K‘ L

.mysic). were team taught=by the researcher an{%ﬁhe

¢ooperating teacher.

3) Four dances were developed and three ; " these weré
uscd in a celebration. Ll | |
~4) The ceicbration was plannedﬁi with the
cooﬁerating teachcr, the‘children;f he reéearchcr.
This‘stage,differedrfrom cthnographynin}that the
environment being studied was set up by the researcher.
According to Philips (in Spindler 1982) one of thejj
characteristics of ethnography 1is the "concern to avoid
altering or disrupting the sccial syst;ﬁ being écudied,

particularly while the study is going on" (p.200), This.is
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the opposite of the intent of this" research which is to
| change the environment (through the 1ncorporat10n of dance
in celebration) and monitor the response to thlS change.'
Spindler s third stage deals ‘with the collection of
data'and the various kinds of analytic schemes used:to
_collect and analyze the data. Wilson (1977) in dlscu551ng
‘the ethnographic approach to. data collectlon states
This kind of anthropological inquiry- seeks to
~discover the meaning structures of the participants.
'in whatever. forms .they are‘expréssed. Hence, this
research is multlmodal, (p.255). .-
v Wilcox (in. S indler 1982) notes that data collectlon
depends upo eaoh situation._ -
'Tradf%tﬁgally, from the ethnographer@s point of view,
the gathering of many different kinds of data has
been seen to increase the validity and reliability of
“the study, and the uniqueness of each setting and
each area of: study has been thought to require a’
tailormade set of methods and techniques (p.460).
‘Data collectign in this research included the following
‘multimodal approach:
1) "A journal was kept by the researcher and verified by
the cooperating teacher, recordlng all events and
discussions. Journals were also kept by the grade f1ve’and
six children. Wolcott (1975) suggests that the keeping of
TR : , : -
a Journal helps to make the researcher's feelings and
attitudedl&lear as_ideas are put down as they are seen and
felt, This—applied to both the,researcher‘and‘the

children. The children's journals also allowed the

L
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reeeareher to communicate with them on'a-tegulerf%eeis.as’
. she tee;;nded;td tneir ideas and feelings;

2) Extensive discussions were conducted with gr%ups of
children, the cooperatlng teacher, tne prineipal, the

supervisor ef,elementary education;_and the'feiiéign

consultant. Thghe‘were all Ye orded.

3) Spontaneous convegﬁations with eomefparents, chiid;en

o

and teachens~were recdrded in the journal@ S -

- f the responses to the study was

qualitatively bagedf on feedback from the participants both
perfo:mers and spectators. In order to eveluate something
that involves the whole individual one .needs a method that
is 'holistic'. Eisner (1978) dealt with thie idea when he
said:

We also'needrtq use symbol systems that’are
employed in -film, that use teacher logs and student
‘interviews, and that employ graphic visual analysis
of the work students create. We need slides of
classroom activity and photos of work in progress. In
short, we need to use_an“approach to educational '
evaluation that capitalizes on our -human capacity to

come to know reality in its multidimen91onal richness
(p. 622)

 The data gathering techniques taudio taping, video taping,
- photographs, slides; and children's‘written‘work) used in
this study provide the multidimensional richnees; The

views of all those involved in the study brought

under;z;hding of the quality and" depth of the experience.
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A . v—/’ .
-Research Questions

In doing fieldwork both formal ‘and informal e
interviewing techniques are used QAccording to Wolcott (1n

‘ Jaeger 1980) informal interviews are probably more

‘J important.'Wilcox (in Spindler 1982) suggests the

importance of open ‘ended questions.;"Interv1ews vary from

.completely informal encounters to highly structured
sessions, although the questions are almost always quitev‘
open ended" (p. A61) Keeping this ‘in mind the following
questions served as a guide to the re\vpzcher in gatherlng
data through interviews ‘and observation

T

1) What are children s understandings of religious

to them from their point of view”

celebrat:ion‘7 How do they feel about it? Is it ﬁé\n;igful

2) How did the. adults involved in the velebration v1ew‘
the experience for themselves and for thg childrea. Did
they see it as a meaningful experience for_the ch11dren7

3) WaS'the response to the inclusion pf dance in -

2 ‘ceiebretion'positiVe_or'negative or both?.What aspects

A ' A S
elicited positive responses/negative responses?

4). _Didlthe inclusion of dance further the understandings

‘oflreligious concepts? =

! -

Role of the Researcher

-

The role of the researcher in this study was' that of

L3
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participant'observer. The tesearcher assumed the role of -
both.teacher and résearcher.’Wolcott'(l9§0)‘9tatesvthat b
"participant observation requires a delicate balance

St 1 . e .

- between the roles ofbparticipant and observer, and a cleaf

understanding'of the. involvement ofhthe researcher.in'
those roles” (p.;539. Although this dual role was at tipes

difficult it deepened ‘the insights gained by Ehe

',researcher as she became totally involved along with éh

children in the creative process of developing a

celebration. o BN

DeSCription of Terms o ,
. ‘ S ‘ . /- .
: For“the purposés of this study the fodl;iing' ’

descrrption of terms was used

Dance - Whenever dance 1s referred to in this: study in the

A
contéxt of children it willrmeaa the creative dance form

‘éreative'dance-is a form that is based on Rudolph‘Laban's

analysis of Human movement and has been adapted .to
3 . ! . ) .

R

‘education.'lt iS'the=dance form’recommende&’by Alberta

~

Education Fbr work with children. (1969) 7 “/”\\g&'

Liturgy, Worship, Celebration - The ‘terms liturgy.

worship, and celebration will be used interchangeably to
mean‘ a stylized way of saying that a certain value is
important and of trying to make it more real in our lives
(Larose, p.13.1981). Formal worship will refer to thﬁt

~

which takes place in a church context.
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'LIEEEEI—‘A;theme will meah the‘ideador value.that is being:

.’fcelebrated Examples could be peace or friendshlp

Educators ; This. term w1ll 1nclude teachers, consultants,'

t

andlsupervisors, -

of the classroom.

, /.

-

In chapter two a rationale for bringing together
aspects of two distinct ‘curriculums is developedvfrom two
perspectives. The Eirst one(deals with,the way religions
,cele%ration 1s.enhanced through dance. The second ‘ |
perspective deals with the role dance can play in maklng\,
religious celebration more meaningful for children.

Chapter three deals with the- prelimlnary work that
had to’ be done in order to ‘become familiaf witH the

v

'children(And the settlng. A sernse of familiarity and ‘rrust
ﬂ between the researcher and theAchildren, cooperating
teacher and the school had to be developed

The complete teaching proceis ‘is dealt w1th in
chapter. four. An integrative approach with 1nput from the
‘children and the cooperative.teacher{_was_dfveloped over:a
period of time. A record was ‘kept of the responses to‘the

-
project and these are also included.' o ‘ L

,”

¥

) Chapter five is a description of the celebration



‘itself.aiopg with the tense, exciting deys preceding it.

Also included are the'responses of the children.’parents

and educators to the celebration.

. =
N

Flnallyn chapter six discusses the conclusions of the e

researcherlas well as reflects on the methodqglogy used in
: ‘ , s A wooey Bl

" the study.

dLimitations of theﬁStudy
o Inherent in_this study'were”the part;cular‘biases,
'_attitudes and assumptions_of the researcher, coopereting
teacher and students. ‘Therefore this study is not -
generallzable beyond this partlcular group and it wlIl not
be p0531b1e to- repllcate this study. However, if this
_experlence 1s‘p051t1ve for these children it is probable
cthat it will be pos;tlvevfor_other children of this age in
Isigilar settings. ’ | |
Significance of the Study

| It is hoped that this study prouides some insight
1nto the meanlng of rellglous celebratlon for chlldren.
Thls study may provide data that would 1ndicate that, both'
from the point of v1ey'of children and adults, dance
should be included more extensively'in religious |

curriculum. : .



CHAPTER TWO

REVIEW OF RELATED LETERATURE

Introduction M

'Thdlidea Of’religious dance has an .extensive history.,

Dance bec#me the .vehicle or language for primitive:-
man's r ious expression. He imitated the movement
of lifeW nature. For him, movement indicated an
indwelling spirit. He searched for harmony with the
world around him. Where or when that:-harmony did not
exist, he drew upon the power ahd emergy of the dance
to change or appease the threatening forces (Ortegel,

T -7 1976, p. 5).

P

1QGradua11y-tbroughout the centuriés;.aS‘Christian religions

Al

"develqged and divisions ocurred between the secular and

¥

the church, dance came. to be seen in many ig§tah¢es as a
pagan custom. Since Vatican II (1965)<£here has"beeﬁ a’

move to return to religious dance. In both Canada and the

—— ——

United States groups of people are working towards its
development and ééceptance. (See Ortegel, 1976). The
Sacred Dance Guild (Beverly., Mass.) Which-was founded in y
1958 exists to qffér 1eédership in a variety of dance
forms and religious denominations.

Running,lskipping, twirling; kneeling'4 movement is8 a
natural way to express one's deepest feelings, a
means of responding to God and His creation, In the
church, expressive movement, or liturgical dance, is

finding its place in worship along with music, art,
and drama. (Litherland, 1979, p.33). :

The purpose of this chapter is to develop a rationale

for incorporating dance into religious celebration with .
. e

\

children by demonstrating that it can make an importéﬁt

16 1Y [ _."
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contribution to religious celebration. According to Bruce

(1966) religious celebratidon should be'an_"exploration of

‘ experience, the deepening of feeling and the extension of

the horizons of his human situation" (p.x).

The researcher worked from two premises {n this

‘study. First of all that religious'celebratien can be made

more powerful through incdlusion of the arts and more

'specifically_dance, and secondly that the meaning of

ceiebration for children can be enhanced through dance.
Part One of thie chepter deals with the arts (including'
dance) in re1igious celebration and Part“TQp dealsiwith‘
the meaning of dance in religious ceiebracion‘for

~

children.

/
Part One - Religious Celebration
ki,
B B ) v o.;,
" The Arts Dimension 'YSW“”.”

P
{\

Inherent ‘in celebration is the possibility for

religious experience, Westerhoff (1979) defines religious

experience as "the need to express creatively and socially

the wholeness‘oﬁ life (p.17). Pruyser (1979) sees the

religious experience as 1nvolving percepgﬂgl processes,
thought orngizationq_linguistic f&%cslons, emotional
v 7

protesses, the. motor system, anq relatioqs to persons,

2 . £

things, ideas and self. It is a complexiexperience with

L

‘~_£1.
.

3 g6
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both cognitive and affective asnects.
| There is a concern in recgnt yearsiover the loss of
the affective aspects of the religious experience. It is
'importaht to have a balance between the appeal to the
intellect and the éppeal to the emotions. "The ratlonal
Ihas tended to become the® heart of the religious expre551on

and the aesthetic has been relegated to.an inferior status

in religious’ circles_ (Thompson, 1979, p. 31). Any

.

religious experience must, if it shall remain satisfying
to human beings, include in balance both the cognitive and l
affective aspects. |

Hestérhoff (1979)‘discusses the affective aspect in
this way. | |

For too long we have been living in the. prosaic world
of surface reality. We need to affirm the poetic
truth of metaphor and myth by questioning the b331c
premise of the naturalistic universe and social

science's search for clear explanations\tyerhaps the
true explanagions of life-are .beyond con¥epts, to be
reached only through the intuition (p.21).

£ ' 8
'ﬁﬂesterhpff‘h01¢s'the commbn‘view"that the atts cannot be
discussed~rati6nally‘and~places them in the tealm‘of the

- mystic. This view has been disputed in recent years.
Martin (1965)-holds‘the #iew\that'the arts allow us o
ts know in a way that cannot be eipressed.in any other! ‘
" way. This knowledge is based-onAnonverbal symbelic sysfgns

not just simply intuition. Thg arts are a means of
-’ . N

. communicating when words are inadequate.

[ RN
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Common usage acknowledges in a number of popular

. phrases the existence of such a verbal inadequacy, as
when we say that something "beggars description" or-

_ "must beé seen to be appreciated” or is "too beautiful
for words." It is in this category of things and
experiences too beautiful for words - or too ugly or
‘too intensive in some direction - that the artist

- finds his material and justifies his art as a medium‘

‘_pgf use to society" (Martin, 1965, p. 13) _

IERE . ‘

' ?he arts -are a way. of knowing and utilizing symbols that
‘ﬁre non-verbal. Each art whether it is painting, music, .

dmime'or dance has its own unique system of symbols that

adds another dimen91on to the understanding of life

‘ experience. The arts like other disciplines are basically

1"

about knowledge. ce that is, they are languages of

comprehension, of thinking, of knoﬁing, bf'receiving}-and
‘of expressing information (Engel 1978 . 24), Eisner.

(1981) supports this view when he states that "thevarts

are‘cognitive activities, guided-by human intelligence,
that make unique forms of meaning possible"e(p.é8). For
"Eisner the arts provide the'essential resourcesifor

education. All concepts are sensory'in character_and these

<)

- sensory impressions can be represented in many ways. Each
discipline'has a different way of representing:these
~conceptualizations.

The kind of information. that we are able. to convey
about what we have conceptualized is both constrained
and made possible by the forms of representation that
‘we have access to and are able to use. The same holds
true for portrayals of classrooms, teaching, love

+ affairs, and memorable cities one has visited (Eisner
(1981, p.50).
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in order to experience‘art1one must haye a knowledge'
. of art:e“In partieniarvant-has the:power%to represent
realityhand to express embtion,;and_it is in understénding
theseispecifically artistic propertfes'that we come to
»appreciate art"(p 168) There is more to knowing than the
'manipulation of words. To offer cbildren only one k1nd of
knowledge is to limit their 1nte11ectua1 growth. According
to Csikszentmihalyi (1978) "rational and artistic *
cognition are therefore complimentary approaches in that
they provide knowledge about different dimen51ons of
- reality that would be inacce331b1e to each approach by
itself" (in Made ja, P. 126). Thompaon (1980) emphasizes
this idea by citing the example of Albert Elnstein.
He was asked one day to describe the theory of
relativity in simple. words, so the questioner might
catch at least a glimpse of its meaning. Einstein.
responded, 'I cannot do what you request. But if you
will call on me at Princeton,;f“will play it for you
on my violin' (p.44). o ',Q' ‘ '
This'example enphasizes the point that.ali experiences do
not’ need to be verbalized and understanding can come
through feelings. Through the arts this dimen31on can be
.added to religious development. »

Feelings and the arts have been closely associated.
* o : . _
. Best (1974) claims that many feelings can only be

'bexperienced by those with certain.abilities.
Understanding art is not simply a matter of

"natural", unlearned feeling as is so often thought
by those who accept without question the supposed

-
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antitheses between emotion and reason. Qhole"areas-of_
feeling will remain unknown to those who have not
learned‘to gppreciate the arts (p. 176)
‘H'Doubier (1§4Q) preSents a similar view when ta}king'
about the audience today wholexpects to see dance only as
entertainment. "They have not,had‘thejopportunity to study
'movement as a medium of expression. Therefore, the most
~advanced forms of art dance are 11ke1y to be meaningless
to them" (p,37) Art andighe feelings assoc1ated with them
are forms of knowledge)tﬁat must be 1earned
| - Emotion inrorder to;be expressed must be in some
form; In dance; movement provides the fornm, Through dance
one can explore and deepen the insight into emotion._
According to Best (197&) one can do this eve:lwithout
feellng the emotion-at the time (p.187)f This would be
.impossible if what mas expressed was totaliy out of the
realm of human feellling‘.' The arts deal with'life
e#periences. . |

Aesthetic experience and religious:experience‘have
parallels. "Both are concerned with the creation and‘.
) discovery of beauty, with the communication of deeper
.meanimgs, with the transformation offthe vision in which
we: behoid the world" (Padavano, 1979, p.4). Pafé;of‘fhe
pu1pose of religion is to make life beautiful. It is a

search for the deeper meaning of life. The arts provide a

way of doing this through their appeal to the total
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life (Padaveno, 1979, -6)~ ?he yaya,qﬁigok at the world

determines the way we do th%ngs. Both art and - religion are )

more: effective when they deal with life experlences. They

show us things we . have seen before. When art raises,

<

consciously or subconsc1ously, such questions as "Who am

I?" "Why am there?" and "Where am I going?™ it is asking '

religious questions.

'Fcr-Tohey’(1979)pthe totality of the worshippiné
-environme%t cen provide the occasion for ae%thetic
experience within the religious'dinension.

In a sense, then, human minds - put together all the
perceptions of the situation-crosses and crucifixes,
statues and walls, mosaics and ikons, hymns, dances,
music, sermons, anthems, and a myriad of other
forms, shapes, colors, and sounds-and combine them
with their own training and experience. They respond
to this total environment, and sometimes they respond
aesthetically; that is, they interpret it as an
experience of harmony and beauty, and they may couple
it with some sense of the Beyond, with a spirit
superior to the human spirit, or a sense of the

ultimate. When this occurs, the aesthetic exper1ence.

is also a religious experience (p 38).

<

For Weyman‘(1982) the aesthetic-dimension permits an
experience of 'oneness' with one or more elements of a *
‘celebration. She discusses thé levels of participation in.

this way. "Surely all of us have had ‘t‘;vexperience- of

P
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1981,,p.3,4).. | :

2 A
.

1) --Dance can add a powerful visual dimension to

"one' with the choirmaster or with the grganist .

~on hearing Bach's mass in B- minor, or¥of being 'one with
. . : R

"qhe sculptor on viewihg,M@chaeiangelo's Pieta" (p.12). The

dance ﬁerfbrmante‘fhen can be equally_invoiving.fdr the

‘spectator.

The Dance Dimension .

The language‘of ddncé is a symbolic tepresentation of '

"ideas, images and feelings. Dance‘proﬁidqs an avenue for

B ., B . . . . . U . .
translating life experiences. Boorman writes "that there .

are meanings that a child can.conveyiand‘receive only

‘ through-dance. There are ideas, images and feelings that

I3

can be expressed and communicated in dance that cannot be
rendered in verbal language, be it spoken or written,
music, the visual arts, or any other idiom" (Boorman,

I

Q

.Everything that has been said ahbout dance as an

expressive-art, abplies to the-understdnding_of dance
L . . ! ) L1 W

- . ».

ﬂwithin;a,religious context. The‘communicatxﬁe powers of

ddnce can express the feelings, ideas and images

asscciated with réligious expgfiéﬁce. Strickland (1984)

N

-5

~"To pray’

talks about the power of dance as praye

sacramentally is'to dance. This can be'rgsggnificant step

‘ . 3 . SR q o
in our return to the Hebrew roots of knowing God: to" dance

1s to acknowledge God throdgh action" (p. 20). 'Agﬁﬁf
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religious exbreseion.;Ortegel (1976) makes a strong claim
lfor this when she ‘says that dance ;' "appeals to the sense

S

of szght, and. the sense of sight is a very strong sense.
We retain longer what we see than what we hear.
Cqﬁeequently, what you do in yourvdaﬁce is goini?to make

an impression" (p. 54).

| >

oo

_:Rart.Two —-How the Mean}ngeof Religious'Celebration'fdr

Children: is Enhanced Through Dance

As with most activ1ties in which adults are engaged
it is important to tra%glate these activ1t1es “into a form
that is consistent with the children's level of ?wf:i
understanding; Aesthetic‘growth is a gradual process. It
is fostered thrdhge'an education of'the senses. Thie |
~education of the senses comes essentially through the
non-verbal activities. This becomes'i@portaqt in any work
done with ehiidren. Rose Hill (1978) claims phat the‘ :
development and eddea;ienmdfhgescggtic experieneeiis an
'impertant aim of thefcreaeive dance teacher.

. I am presenting the further claim' for your
consideration that creative dance offers a superb
medium for the development of aesthetic sensitivity
and appreciation (p. 71)

Acqording to Larose (1981) in his writlngs on iLLurgy
with children

¢ .
.p.
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evelt is not enough to know the principles of good .
liturgy. -aall\the theological background, historical
profundity, and familiarity with documents in the
world will not help if you are not familiar with
Bhildren and comfortable working with them. The bastic
principles- of child-work apply whether you are a
teacher, den mother, scout master, baby sitter,
parent or 11turgist...(p. 7. :

- Larose discusses\four areas that are important in:p‘

_ o o =~ _ _ .
celebrations with children: emotional needs , sense
experiences, participation,wand strutture. Emétionally

children need what Larose calls the three A words ;
N - - . B,

"Approval, Attention, and Affection." People\working with

'children in preparing~anq,participating“in_celebration
44 . B :
must provide for these needs in order to obtain a maximum

involvement from children.

S
k&3

Sense experiences form the basis of the way in which
children learn. ?Children‘appreciate the non-verbal: the
‘'symbolic, the sensory{”actions and gestures. Liturgy

shoulditake care to heighten, rather_than downplay; its

~.non-verbal elements for children' (Larose p:9. 1981).

Children do not make very good spectators. Therefore the,
more involved they can be intellectually, emotionally,.and
physically, the better the chances of them understanding
and participating fully in the celebration. According to

Russell (1975)

—
The particular nature of the art of movement "lies in7
the fact that all the aspects of the personality are
"brought into play - body, spirit, intellect, emotions

- although certain individuals will stress different .

ones (p.89).

3



~ and experience.

he importance of the
: 4 S
non- verbal experience for extending a. child's knowledge

Redfern (1973) discusse

A
Thus the imaginings of young or inarticulate
children, which do not always reddily find express10n
~in words (even though they are capable of:verbal
translations), are often manifest in movement. .

- Furthermore, the act of giving public utterance to
their ideas and attitudes .through non- verbal means:

. may not only ¢crystallise and reinforce what they.
know, but also provide insight for those who watch,
both into the apparently familiar, and into the .
individual himself and the way in which he apprehends
(which includes feeling as well as thinking about the

~world) (p 13) .

—_——

.Agcording to H'Douhler.(1940)'"the.inclusion of.dance
‘in the general education program is the one means’ of - ':/“
"giving fﬂﬁg opportunity to every child for experiencing
the contriq&Fions it .can make to his developing
‘personality ghd his growing artistic nature" (p 59).
cannot ignore the place of dance in max1mizing the,
potential development of an individual. Fowler (1%57)
.echoes this view vhen he says "because dance involves‘the'
entire body mechanism with its attendant intellectual,.
emotional, and physical functions, it provides an ideal'
“means to attain self awareness, self development, and
gelf-fulfillment" (p 4). This makes it basic to education.

Dance provides children with another symbolic coding
process . that can relate to other areas of the curficulum.

'It provides a holistic approach to education by dealing

a

y'\..



-wlth the physical as weTl ae the intellectual and -

-

o

.emotional. For, Wartln (1979),'"d nce as‘a basip educator.,.'

N

along the lines of a theory that treats the individual as -

Cah- integer, is obviously unique. for- no other activfty

calls into play the three departments of the" personality

with such equality of emphasis and especially such unity

of 1mpulse" (p.290), It 1s this in(

.for developing e'symbolic, the sensory, the actions anv

A

'ration that gifes“

dancefsuch»powerful potential for teaching and lea ning.

: Creative dance by its very-fo__~offers a broad sco

BN

gestures. Of all dance forms, creative dance offers the

most. scope for chilzLen to express and communicate their'

'ideas. : g A ' C 7

, It is my current belief that the creative ance form,
compared to,all other dapee fo 5. 1s the hicle
that has the greatest po6tential for bhe provision of
symbolic represent 6n in children's\dance. This

. belief is based ¥fiitially upon two sigmMificant facts.

" One, that it ig conceptually based. The \framework of .
movement concgpts,-which were.formulated\by Laban,
provide a seclure but open scaffold’ upon which we .
construct the children's: dance experience (Boorman, .
1982 P. 7). o . , :

)

* .

It is this "open scafgold" in the creative dancngbrmlthat
will allow the building of experiences for children in.
celebration that deal with the symbolic and<the sensory.

Hill (1979) presents a similar view in her writings on

' aesthetic development. -

...my readings in aesthetics,have reinforced my
- belief that the creative dance form, with the freedom
it permits the child in developing movement patterns



and the opportunities it provides for him to select
his own movements to depict his imagery. and to learn
the language to describe it, together with :
‘opportunities for developing a critical faculty bv
_observing other children%s dance, appears most likely
to prov1de experiences recommended by experts in
- ¢children's aesthetic education (p. 65)

Tobey (1979) suggests prov1d1ng a wide variety of

'experiences in religious celebration, 1nvolv1ng the whole

person. The student brings\the whole self to both the
. . .
religious experience and the dance experience. What the

A’
children bring can change the 81fuation. In ‘religious,
.’Q
"educdt'ion, experiences of touching, tasting, smelling,

'sqeing,‘hearing, are often promoted for young children,
AY ‘ o ‘

. butvfrom the time children\etart school there is a'marked
shift tO‘nental'experiencesehearing, reading, thinking, '
analyzing, writing (p. 43) Dance provides a way of |

enriching the sensory experiences. for children. According
to Hawkins (1965) o : E;f

'The dancer. needs experiences in three maqor areas of
development, which include (lA areness of sensory -
data and .ability to experienc ?gllw, (2) ability to
use aesthetic elements of danceﬁ? elation to a *
specific motivation; and (3) co pets nce .in making *:
-aesthetic Judgements in the pracess of composing so
that the result is aestheticaliy satisfying (p.34).

v

These ;bree areas of development e‘structured thrbdghout

the total dance experience??iuﬁi@ious celebration can'

.- ) . i 4
provide the motivation for t#ré sensory experience. The
composition with alll e en)ﬁts of dance working together

provide a total experienc%

3



Religious @ducetien>is an explpratiqn of_ideae and
;feelings'abbut life. Theee'ideas,and'feelinge can be
exploredfthrough'dance. This.nonverbal expreseion can lead

t; all kinds of nelevant discuseion encountered in
concrete form. This - study is concerned with the
hei\ghtening of the non verbal elements of celebratlon o
‘through .the 4incorporation of movement. Mo;enEnt<pan be )
developed'based on ideas; imaées; and feelings fhet come

from the child's life experiences. The potential}for_

‘making 1itnrgical dance meaningful for ehiidren'is

(-

inherent in the creative dance form.

.

R



CHAPTER THREE

PRELIMINARY WORK

Introduction

The prellmlnary'reseérch consxsted of two‘parts. In
the first part two dances were planned which woqld be .
incorporated into a religious'celebratidn huilt‘around the.
Christmas theme. Through the teaching df_thie unit entry
was gained.into‘a'classroom where I thought I might be -
able to work. The second part set the stage for the »
research by introduc1ng the idea of the religious
celebration to the chxldren. I became more famlllar with
the‘setting, and:through a séries of interviews (the
_thildren,.theAprincipal of the school and the parish e
pr;eet)'gained some insight ‘into the understandihgs and
feelings regarding-religieUSrcelebration for children;

The flrst part took place the four wecks prior to

Chrlstmas in 1983. The second part started in February of

1984 and took me into stage two of the research.

\

, , RN o ) ‘ »
Part One - Preparing the Unit, Choosing The Sample and
’Galping'Entry A : . ' o L_
- ) . -
Preparing the Unit L o I

‘While - attendlng the Univer31ty of Alberta Chlldren s -
L

"Dance Theatre Christmas concert in 1982 T observed several
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'dances that I fglt could be_ adapted to a religious

celebration. I obtalned perm1351on to go in and . observe

the chlldren preparlng for their 1983 Chrlstmas concert
and it was there that 1 plcked up my 1deas for the

prellminary work w1th my sample! class. I‘Zhoﬁe to use the

e - !

music 'Joy to the World' and 'Drummer Boy as I.felt that

two dances_would be enough to find out if T could work
'¥§th thisﬁgroup"of.childrenvin the dance area.

“

Ch0031ng the Sample

%

In ch0081ng a group of chlldren to work w1th there

were three maJor con51derations. Flrst of all, Abecause of

1
4

the 1ntegrat1ve nature of my study and the 1ength of time

I would be spendlng in the classrpom, I felt thaf%it was
. £ 7
1mgprtant to choose a teacher wlth whom I.cauLd work -
PN e 1
closely as thls progect requlred team teaching "Another

,con31deratxon was the response of the principal to “the

t s .

’1dea of dance in rellglous celebratlon.vI felt that if the

N

pr1ncipa1 was negatlve toward the 1dea it could adversely
! * »
affect the ch11dren s attltude. The third consideration S

?

was the‘attltude of the chlldten Lf they had a negatxvel “

.o
Ki

attltude toward dance 1 would not want to attempt this i

’

type of-study. I was,fortunate.not to_encounter<any_

negative attitades. L T g
. i % ' B ,u' "’f S, .
I chose to work in the classroom of a friend and

oll eague- and she agreed. Doreen and I had worked closely

4 - . 5» . ‘J
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A

could offer support to each other,

32

together for three yeﬂrs on the phy51ca1 education

l

implementatlon prOJeqﬁ and had always worked well

' [ "$
together. It was her flrst year back in a regular

,‘v

classroom after many years of working as “a consultant

exclusively in the field of physical educatlon. We felt we

..

Doreen approached the principal of the schbol (Al)

'regarding this. project. He happened to have a very

personal interest in religious celebratlon and had been .

doing the planning of the school celebrations himself. Al

‘was. open to new ideas in thls area and was quite exc1ted

Tee

about having this project done in his school.

Because of the short, time that Doreen had worked with
these children, their lack of danoe experience in preiious
gfades, and their age, we were concerned about the ' |
children's reaction to creative dance; In our previous
work'in the field both Doreen andvi had found this a -
diffdcnlt’age at which to introduce a dance program'for )
the first time. Doreen had done a Short'fgik dance.unit
with thefchildrenvand was not happy with the'quality of
the.movement. She felt however that most of the children
had enjoyed it with the exception of a few boya. These
boys;had to be coaxed into anything that was.new to them.

We‘decdded there was'oniy one way to find out and that was.

to try it. v ‘ s

N\
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Ga1n1ng Entry o o S

-

Wllson (1977) states -that "the ethnographer is
ﬁ.sen31t1ve to the,waybhe enters!' a settlng and carefnlly

' establishes af}ole»ghat facilitates the collection of
1nformatlon (p 254) In order to facilitate the creative

A

‘process and to collect accurate data it was important in
S

this study to bu11d a sense of trust wlth the children.
Although it‘1s moreICOmmon in ethnography to attempt to .

'establlsh a neutral posxtion with no special alliance to,
" any one fact10n in the f1eld (Hawke 1980) I chose instead
to align myself closely with.ﬁoreen inforder to establish
R my_role as teachet. Mynrole as researcher was established

later.

Doreen and 1 decided that I should,be“introdnced as a

friend-Qho-was coming in to help with their Christmas

celebration. Doteen had deneloped a good rapport with her

£
N

‘ chlldren and we felt that her accepting attltude toward
the studg and the” researcher would carry over to them. We
vexplaineo~thatla celebration-would be developed using new
ideas. I became a paft of the claes; coming 1in everyrday
.annuworking with Doreen and the children until the day of
the celebtation; one’day before the start of>Chrlatmas |
iholidays. ‘

The .starting point for the growth of the dances
hithinothe context of a Christmas celebration was the
.;Christmas‘unit‘in the relléionﬁprogram (Chafe, 1979).

¢
\v
i
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‘suggested in the program the children ‘became Kristkindls
to one another. Kristkindl represents the Splrlt of
giving.‘Students wrote their names on a slip of paper and.
placed them in a container. Everyone ‘drew a name- and from
then until Christmas they were to become Kristkindl to |
that person doing nice things for them'without revealing
v_their identity. They would also buy a gift for'thatvperson.
which uould be exchanged on‘the dag of}thercelebration; In
a discussion on symbolism we talked about the symbols of
*Christmas (lights, trees, gifts, etc. ) Using. the idea of
the synholism of Kristkindl as the spirit of giving, we
deueloped the dance)to the music of 'Drumner Boy'. During
this dance, using slow walking actions, changes 1n N
direction and changes in 1evels,‘ the children presented
their gifts to one anotherA- - | |
For our second dance we worked w1th the idea of the
joy that that was brought to the world through Jesus'
birth. For this dance we used the music 'Joy tc the
World': This was an up tempo dance using lively skips

Ay

and spins with the children in three. large groups. Much to_
my surprise the children chose their own .group shapes and

'starting positions for this dance. We did the dance in

.rounds with each group starting at ‘a different time\and

all three fi@ishing togethé%ﬁ'All the boys chose to work

" in one group and I agreed as long as they worked well

During the whole time I worked gh-this.celebration I had

\M/I’ . . . o . ) .



to,hench two boys for silliness odce. The rest ef the tine’
- the_children,worked very well. L
Once we had learned the dances we started to plan‘the
actual celebration. éroupsfof stddents yere'chosen to do
‘va}ious things. Some prepared readinés telated to‘our
theme pf gi&ihg;and jey. othere wrote the prayers, two
prepared ‘the narratien and everyone worked on decorations
for the g&m where we wefe holding, the celebfation.. |
Fer‘the celehration Doreen and'Iidecided to invite
the assistant'principal'and~*he'graﬂe two.classrodm with
theit teacher. We felt that this sharing would neke the
;celebfation ;ore-meaningful.»We_chose the grade two class
becauee their teacher had involved them with several dance
eiperiences and we.feit they would enjoy what.thevchildren{
) wete doing. For the most part they.were passine
’part1c1pants not belng actlvely involved in the readings
and,the dances. At the end of the celebration we had the

N

grade-twc'class join the three groups and we d1d the 'Joy "
to the World' dance again. It was great fun! Dancing with
the younger children added a sense of ghariné and joy to
our celebratlon. One of our boys who became shy about

being observed chose not to dance and took care of the

3

" music for us. 4 .

A

Feedback/E%¥aluation

The assistant principal, who had fot been involved in
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the process came to our final'celebration as the principal.
was away that daf. He hadvnever seen anything like that
before and thought it was "very interesting and'
‘different". He commented on the excellent 1ntegratlon
'(movement,dmusic, rellgion ) and suggested that we write

Q ‘ lesson plans for the complete ‘celebration so that other

.

. teachers could use them. Hav1ng done a 11tt1e bit of dance
) with ‘his students and findlng they responded well he /ﬁ o=

-

indicated -an 1nterest in doing more w1th then in the

| context of celebrat1on. I asked if he saw tlie p0351b111ty

d' s.of doing. this klnd of dance in the context .of more. formal,

{

a’&celebration (the Mass) and he was quite ezclted about it.

. The grade two teacher valuad the expekience and would"
-;
lyke her children to be involved again. She felt they

enjoyed it very much. The dance to 'Drummer Boy affected

L, her}emotionallpvgiving her 'goose.bumps'. ) \\ .
J 0 _

Conclusions ' .
1 felt that I had now gained.entry ihto the ’
claSsroom. Doreen and I were‘satisfied that‘the'children
;o -had accepted me and that we would be able to work wlth
them in the area of dance and celebration. We made, plans
VQ’U':for continuing after Christmas.

 *



~ Part Two - Setting the Stage For the Research
Introducing the Research' e
The time had come to establish my role as researcher,
I dec1ded to introduce the-idea of educational research te-
‘the children through a brief discu3810n about the origin
of curriculum,kA few ofvthe children thought that the.
teachers-made up the curriculum. I explainedrto.them that
the curr1CUlum they study is- mandated by the Providcial:
'Government, Tndividual school boards then develop programs
based on this curriCulum. This particular Catholic school
system has adopted a Canadian program for Religious
"Education, a part of which is religious celebration. I
explained'that.before curriculum is developed there‘is
usually some research done related to it." My research
'would be an experiment to look at some new ways of doing
religious celebration with children and lvwould be
interested in finding out their feelings toward religious
celebration. The importance'of honesty invresearch was:‘ v
discussed One of the boys described an incident where he
~and-his friend falsified research by ridini their bikes
back and forth over the traffic counters. I emohasized'to' e
them.the importance of being honest with me about their
feelings as we worked through the study. At this time
there was no specific discussion .about dance but one of
the girls asked if we were going to do some more dance and’

X
s
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I replied yes. I took the fact that no one groaned as a

positive sign. I explained that I wo;ld be working with «
them in the gymnasium just as we did_gt Christmas as well
aS'intervieving them and asking'many‘uuestidns,_When
Doreen told them we were not going‘to use their scheduled
physical education.time and‘they'would,be in the‘gymnasium

_ . Le .
”much more than usual they were very pleased. - &

_ Y | o
Getting Reacquainted

"The first month of my time in the school‘was spent
just reacquainting myself with the 51tuation. The‘children () '
pent the ‘first half, hour of every day in the gymna31um
hdving physical. education. During‘%ﬁls time I talked w1th
the“children informally and observed them”a great deal. I
.tried to become part of thie class by taking part;SOmetimes

groups. A week and-a half after starting I realised I only

in their activities as well as helping out. with small'

knew boys names because they were involved in .any ﬁ%*:

ot

disruptions there were in class. This led me to go back

and look specifically at the writing about working1w1th

]

"boys in creative dance.
’ }

According to Carroll (1969), "therevis , in fact,

~difference between the,movement experience that is
valuable for boys and that which is valuable for girls. '
The principles of movement formulated by Laban are

principles of human movement" (p. 9) We do not distinguish
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between boys' and glrls music or between boys and girls
poetry-. It does not make sense to distinguish between
boys' and girls’ dance._@arroll suggests however that due ;
to/ddfferent'physioiogicsl.make—up as well,as socﬁﬁln
.conditioning'there ereidifferent answerS'to the same
problem; | v:

- The potential for response in dance is within
all ¢f us, and’can be seen-in the spontaneous
movement of young children,’ but, because of
.1nhibit10nq imposed by our particular social
conditionlngg the initial motiva&tion to dance in
‘school nust. ‘be prov1ded by the teachers, However, the
dance or pﬁ&sical education teacher must believe in
and must adopt an approach that demonstrates the
relevance-of dance to the contemporary situation, and
to the interests and problems and aspirations of

*,1ndividual boys (p. 11)

G‘Generallx dt is considered that strong, energetic

,.ﬁﬁgvementtls more masculine (CarroLl 1969, Rirje 1981). The
)recognition that dance,{s strenuous and physically
demanding helps'to gain_interest and respect. They.do not
subscrihe to the view that onf§ powerful'movemént is

-masculine but. mak~ use of this attitude to get boys
started. The use of dance drama can provide a way of
.arousing'interest in expressivp,movememt. Current issues
and ideas relevant to what is‘happening in thejciassroom
at. the time’ pag ide the best themes f&! %se with dance.

5
' Here again Carr'll (1969) stresses the energetic and

strenuous to get started

'»

Both Carroll (1969) and erie (1981) suggest the use
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of;music with a dynanicpstress.

In the early stages of introducing dance, it is . <
important to choose short. pieces of music or short
extracts from longer works in order that-a reasonable
standard of movement mastery is achieved. Repetition
within pieces is also very useful and helps to
cons6lidate movement expression (Carroll, P> 22).

— p— -

¢

Ririe indicates'that hoys‘seem to likeipercussive rhythas,

"architectural structures built with their bodies and

vigorous locomotor patterns. Popular music can be.a good -

.starting int for‘beginning dancekiIt serves to bring .

"something familiar to an unfamiliar act1v1ty. A steady

-

diet of this kind‘of music however, would severely 11m1t
the movement possibilities. ' ‘

_vThe initial participation of the teacher is important
for encouraging the reldctant children.PCoachinélalso‘i
becomes very importaht to provide reinforcement and |
feedback "It is the teacher s sk111 as an. enabler which
will ensurevprogression (Carroll, 1969, p.70). Ririe
(1981) thinks gt helpsfto have a male model, either‘a male
teacher or an example of a good_male‘danceﬂ,f o

+

My own feeling is that we nast’keep Qo;king on the

‘social attitudes towards male dancing.,This wiew is
supported by King (1981) who believes that . //\\cjjl

dance is masculine when it is8 done by males who are
not inhibited by preconceptions of what dance should
be' or what men 'should do'. When parents and
- educators are convinced- of.this, dance will be
accepted as appropriate for boys in the way ‘music and
. the visual arts are (p.54).

hd
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King's an'experience taught him that boyS'in an'andience
"_were just as enthusiastic as girls. Thevboye werekhighiy
“priiuenced by the attitude of ‘the.adult spectators.'

- As a result of this reading I decided to go with the
:‘fkapproach that a positive attitude on the part}of Doreen_

and me, and Al's enthueiasm would be sufficient to keep

I

the boys involved. Break dance was becoming popular at

thié_time and was a motivation to the boys. A few of our

boys were attempting it and we were able to encourage then

.as well as expand their repertoire of actions. o 1

Ta
\" '.

ifStarting Diaries‘

. ’ 'I defided to have the chlldren start a diary for
.'.‘ & R
Tyeisevera

: e‘. .
R ,.v'.-zy-.
" ST

. reasons. First of all, Doreen had mertioned that

dren needed to do a lot more writing as they were:

-

y{ 1n‘thls area, The_diary would give themdgn

'opporgﬂﬁity to.write on a regular basis in a ’
‘@ .

non~threatening way as {t would be private and not

»evaluated Secondly, it provided an opportunity to keep
track of their feelings as we worked through the project.
-1 found there wasn‘t J%ough time to talk to thenm regularly'

any other way. Thirdly, it was an opportunity to provide

encouragement and positive feedback to each child as X

a5
respon ed to them by writing in their diaries every day.
Fouf&hiy it provided-the children with a means of inputf

into t e project. They could write their ideas and'
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suggestionsldown in their diaries and'I'could replf back
in writing or perspnally. They started their diaries by
writing down their ideas about the research we werev
“involved in and also any thoughts they had about_the
ilChristmas CeLébration.-From-their initial writing‘I

discovered that they had enjoyed working with the grade s

. .\,_

two class. The p0531b111ty of using the grade two class in.
the research began to grow at thlS p01nt.

\ ' . -

Initial Interviews_- .

The purpose of the inltial 1nterv1ews was to become
'familiar with the feellngs toward religious celebrations
in this particular schoolr In order to do this. I |

‘intqrviewed the,pr1nc1pal, the children,iand one}of the

priests aasociatedlwith % he school.

‘-The Princ1pa1 (February 29) N
I interv1ewed the prlntipal for his V1ews on
religious celebration and to <“scover how celebration was
g handled in his school at the present time. I also needed
to know if there were guid ines as‘Qell'as‘strongr
feelings abdut anything that‘would possibly;aifect what I
was attenpting;with the children. : ,
Alvfeels thatéreligious celehrationslare.an important
’comphnent,in~the religious program»infthe Catholic

schools. His concept of what constitutes religious
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celebration is broad ann varied. "Anytime we get'together,.‘
in a eense;,it's e celebratipn" (p.z).'sagé celebrations-
include.a‘Mase, wh%le othervcelebrerions'ceneer aronnd a
theme euch as Remembrance Sey'or Qelen;ine'shﬁay._Al'feelsr
it is;eaeierkto makeve Eelebratien.mcre'neaninéfnl to
children if it noes nnt ineiude'the.Mase because'ynn have
. the flex1b111ty to 1ncorporate more ideas., Every" ;ear they
have a Western~Days celebratlon. "It's Joyous‘ It s.
sharing; It's getting along; It's all these things. That s
an-action»celebratlon. You ¢0n t need to haVe the Bible
out for a eelebrationg you know— (P.ZS).

Al sees celebraridns;as"avway of an%uraging
communitf participation.and relationships.'For example the
;staff cooks pancakes for the whole school on Shrove L
“%Tuesday. They have the nelghboring publlc school ovcr for
a Thanksg1v1ng dlhner. The public school has them over for_

-a ChriStmas d1nner.

I 'think that when our children at our school see that
we have fun together as adults too, like we do enga
each other on the staff, we wogk hard, but we also f
-play hard, 'when our children see that; and our. parent-"
community, we've done.all the BR work we need to do.
Right there.. Celebratlon is an area where wet an do a
lot (p 26) . : ) ";‘.'

Leadershlp is essential in doing good celebratlons.
There shnuld be an adult overseelng the celebrations but
;here should ‘also be a lot of child planning and

partic1pat10n in celebrations. Traditﬂ&nally in® thlS roo

.
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." school children have part1c1pated in- the ‘usual ways doing

- drametization,,and

"expanding the kinds o

some. of the readings, bringing up the gifts, and. 31ng1ng
the songs. Cradually over the years they have been

activ1t1es done in celebrations."

- A

;Such things as choral readings, paro readings,

[
:

"e use of props have ‘helped-to make
'the concepfs cle_rer. These props have included beach
'balls to. represent summer and candles to represent the

lig _qfoChrist. o .

"I medg, I've been d01ng this for 15 years, and 1
.change every year and néw ideas come in and another
teacher brings in a new- idéa and we have .to
capitallze on 1t. Share the ideas around (p. 31)

.5‘ ‘ 7Y ~’ .‘f"‘

/lAl f%els ‘that as a leader 1twis his Job to. try to bring

fout new 1deas from the stafﬁ, allow them the freedom to

IS

’¢eXperiment, and giV@ tﬁem encouragement. ThlS is how -

'.v

growth continues ‘in a;school.
s

Gdod celebracaons requlre preparation. Some
celebrations neéq more, preparation than others depending
N L A
'fon the formakﬁiy required Sometimes celebrations happen

fwithin thggclassroom spontaneously and grow out of the
immediate experience of the children. Other times they are
, )

‘baz ed on a theme ‘and various people prepare different-

‘parts. Whatever the celebration, it 1s important for the 3

'ch11Qren to understand Ghe purpose. This does not mean a

,;? "l/

;ulot of rehearsal. ‘1f there 1s too much rehearsal it takes

Y . B

' 'é':'.".
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‘He also_was concerned'that the children watching yould

: e T I ’
the elehent ofi'excitement, freshnesg, and surprise out of
it.

In dlscu531ng dance wf@h Al he stated that he had

. -; »
i $ - ® T
never ‘seen_.it done -before 1n the context of religious' S L

, A

dCelebration;rHe is 1n a_posit;on noijhere.he would likegH_,j

, : , : , 1 & : . :
to see‘dancefincluded;andeﬁind out the effect it has on
: o R . A : . :

the chfldren dancing as weIl‘the ébectators.vhe‘streseed b

that it would be very 1mportant that the children dancing:»
& P

'understand what they are trying to. do through theLr dance.

have to be prepared because the'ifitial reaction-gightfbg

P

uncomfortable beCaUse”it.is new.

Amythlng we are uncomfortauie w1th “we fir”t laugh T
think or you know,'that kind of an emotion comes out."
So..(because we don"t.know Jow to react), for-the

first time I may.see a dance at a religious ,
celebration, as a child. in £he school, and I'm only-

the audience, my”-first reaction might be to 1augh and
make fun because I don t know how the guy sitting

next to me ;s‘rela g to 1t. And ‘T think the first .-
“response is often h! isn't that 5111y, isn't that
funny and- then, when someone else says heyy there S
meaning here so it s«really important how it's
presented, that ‘the people participating understand .
what they are doing and that.the audience understands oo
really what-.they are trying to do too. And then I
think it can grow (p 21).

T/ : oo &

. & - ? o . ' .
After this discussion with Al. I felt quite'free’to‘gor

~ahead and try out my ideas in dancerﬂThe children ‘and I -

w ot

ould have all the support we needed It was a real

1

'advantage to find a school that seemed to have a history

of celebratlons, provlding %e'yith’a very positive

4 % . . . !

i

rid
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athSphere in which to do my. research I also-decided to
keep in mind what Al said about the spectators being |
prepared It was important for the children that their
first‘experience with dancegin celebration be a‘positive

. . v
one.

The Children: N
| I:started mv interviews withfall'ofrthe_children.
'right away hoping to get through’them'prior to starting
.‘the development of the'celebration, 1 wanted tolfind out
~what their feelings about religious celebration ;ere B
hbefore we began developing the dances. The 1nterv1ews were
conducted with groups of four children._I felt that more
:dialogue would p0551b1y result from 1nteraction when ideas.'
_from one could be picked up and expanded by others;

"I had looked at the research in raligious education:

and found that most of it dealt with children' s
-understandings of religious concepts and %1blical
literature. One such study done by Goldman (1968) on
religious thinking from\childhood to adolescence, 1ncluded
a section on childreh s concepts of church. He looked at
;aspectsvof the church and tried to determine the kinds of{
: thingsichildren‘liked and - disliked about church. The two
areas that receiVed the most response were worship and
intellectual involvement. The thing&,the children liked

Ay

the most in worship were the. singing, praying, and

{
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ceremony Theyndﬁgalked worshlp if it was too long, too

formal ‘or the hymns were dull and dreary. Intellectually

the chlldren enJoyed storles; readlngs, and sermonslwhen;

.the éxamples were modern. They disliked long'sermons.'This

..and

3

oh'concurred'with reseaneh.done by Jahoda in 1§51
Hvde in 1963.‘The results of this'research.seemed tot
support the idea that worshlp for children should be
relevant to the1r 11fe experlence. In_my interviews with
the children I probed some ofvtheselideas further by
asking them questions about church, what they liked-and
what they didn't ldke. |

The information the children gave'me about’their

feellngs certainly supported the above findings. There
.:0.;
g “:

were .many co&nents about what ‘was boring TheSe comments *

o referred_mainly to the length of the service‘and the

complexity»of>what was being said

-when you are. Just standing yp all the time and you
want to sit down cause your legs are getting tired
and he always keeps you.up. (April 5).

-Standlng up for half an hour straight. You sit: there
and they are singing away here. Oh..why don t they
sit down'7 (Aprll 5).

-1 can see 'so 1ad1es when they are standing in’
their -high he s and their legs are shaking away here
and they can't stand it so they sit down for five
minutes and get up again (April 5). .
—If he reads slow and you always have to stand up.- I
don't like stdnding up for a 1ong period of time.
(April 10)

-Sometimes I. listen to them but when he keeps talking
and taiking ahd you have to stand up then I usually



-get sore legs and I just think about how your legs
are sore then and you doan't pay any attention ‘to what
he's saying. (April 12)

Ry <&

‘Through my interviews I also found out. what children
found relevant.. The experiences they remembered were very4
concrete. They talked,aboutocelebrationsawhen_they cpuld
do something or handle'some.object.,They alsojenjoyed

unique surroundings as well as singing.

Karen: Do you like the celebrations at Easter and .
‘Christmas? ey : ' c .
: ) . | - \f-\@ .

Child: .Only-at Christmas cause you get to hold
candles. - : ’

Child: At Christmas it's nice.when they bring up
Jesus . . all the stuff for the manger. The horses
}and the three kings and Jesus and Wary and that.

Child: - Well we put up all these big banners and-
colorful streamers ahd big balloons and all that.

Child T like: going up ... like ‘there's these
_stairs and they lead up to the top and there are
sisters there and a guy who plays.the organ and we
are all there and we sing . just by ourselves and all"
that., All the kids and no ‘parents and all that. And
you can sing and it's not really boring. They make us
sing and some kids do readings. and some people sing
~ by themselves and all that, that's. whatgl 11ke.

Karen: Okap tell me about Christmas,4What makes itv
.’a nicer celebration’ R

‘p N ' ’ ' £

Child Well they shut off all the 1ights in-: the
.church. and you light. these candles and everybody
holds a candle.. . .

‘I also discovered through these initial interviews

that there was a particular priest whom these- children'

related to and remembered. He seemed to be doing some

‘unusual things in his»sermons. He brought objects to use
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T
'1n demonstratlons, chocolate bars, a globe of the world
footballs, apples, Barble dolls, trucks and toys. He told
.".jo_ke‘s‘ d1d demonstratlons, called children ‘t_o the -~
altar and tried to involve them as much aﬁ oossible..A11‘
ohis discussron about Fatner Charlie ed me to'do an
1nterv1ew wlth h1m to find out what it was. he was doing
,:that was havlng such a profound 1nfluence on these

children. He_conflrmed what thegggrldren had been felljng

me.

. The Priest (Msy 8)

-Father Charlie feels that liturgy should touch.
fbeople's.liVes. In“other words»the ideas-tslked about»
lshould,haVe sOmetniné to do with wha;»people ere living;
This beoones"difficult when you are;deaiing witn botn .

~adults and children in the same setting. Father Charlie's

"

-philosophy is that the children's needs must be met. "...
' 4

they ‘need to be recognlzed acknowledged, addressed in a

dlfferent way and involved" (p.5). He feels t@at

chlldren like drama and act;ng and humor, and signs,
and stories, and they ‘like movement, and they like
music and those are the materials that one needs to
work with children in liturgy. ..... You gotta use
the media that children can work wjth, Children can
handle a certain kind of silence but not usually the
-way we do. If you get them to bow their heads, and
play music and then you. talk to them while they've
got their heads bowed, and you guide them, they can
do that. But, if you just tell them to keep quiet,
that's empty (p.7). . v
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Dn diacu531ng dance with: Father Charlie I discovered

that he had some misgivings about 'ite use-in 11turgy. He

erels that dance in our soc1ety has become 1solated frow

life except in the area_of sexuality. "In the sense'that

I'm not so sure that we've been ed$%ated to allow'the

]

'human body to be an instrument expre351ve of prayer

“(p.19). He feels that thete needs to be a lot of education

in this area. In developing dance with children he would

‘have no hesitation.

I would explain 1t, I would prepare people ahead of
time for it. Explain what it means and why, and I1'd
‘make sure it’s well done, and then I'd do it. If it
was on another level, I still think it's possible to
do somé and I would do gesture fdr sure in the parish
with adults, and _some dancing. But I'd make sure
there was .an eduéation for it. That would be my
general positioniion it. With childten I can see a lot
of possibilities. I could just see how. exc1ted they d
be about that too (p.20). - Sl

Father Charlie reiterat:i what Al had expressed;in;terms

of preparing both the dancers and the spectators.,Dancevisﬂ

\ . . o Soty

a language that must be learned.

Doreen's Reflections R ," : l )

After the final. celebration“was over Doreen -
summarized for me some of her téggghts dealing with each
part of the research, The following are her comments

relating to the preliminary work.
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Going back to teaching in the classroom full time

after twelve years working as.a consultant was a
complete culture sWpock. Contributing to the various
emotions I experienced was a group of boys in both
grade five and six that had been. "problems" since-
entering the school. In"grade five, Stuart was the

- ."leader"” who set the example for the rest of the
clags. He was an excellent manipulator ‘and had almost
.everyone in the class seeking his approval for their

actions. A few boys competed with him, albeit not too
successfully. Consequently, when Karen asked to work
with my class my initial" reaction was of
embarrassment in that I hadn't gained control. I was
still "finding my way". However, I shared my feelings
with Karen and we dec1ded that it would be a ‘
worthwhile proje, for all concerned. I looked . . ¢ -
forward to each sit. T appreciated all the ' b
assistance and -support she gave me during the
duration of this project.

. Developing credibility- with the chlldren was

really important. They began to look forward to Karend‘_

coming. Centering around Christmas was an excellent

‘plan as the children were comfortable with and

excited about anything to do with Christmas.
Participating in the planning and all other aspects
of the development of the Christmas celebration was a
unique and joyous experience for the children. All
their contributions were taken seriously so that they

‘felt a.sense of ownership and pride in their

accomplishments, However, many did. not have-
confidence in what they were doing as it was so

-"different". They would not share with their peers in

other ‘classrooms but appreciated the grade two
participation. .

The preparation and the celebration itself were
also very meaningful experiences for me as well and
made me feel more positive about participating in
this project.

I had the opportunity to observe my class during
school religious celebrations and at Mass at both
church and school. Generally, the children were
extremely restless and did not seem to feel involved
but were merely observers. They liked to participate
in communion'and.in the singing.‘At'least at this
time they were not "acting up". What came to me as a
complete surprise was that my young friend, Stuart,
served at the Altar, He enjoyed being active and
liked being the center of attention,iMaybe this is an .
unfair comment as who can judge a child's, or adult's
for that matter, involvement or degree of piety.
However, Stuart was a prime example of the children's
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‘ need or invq}vement by act@vely participating in the
service. ‘

Conclusions S .:& oy
' Having reviewed the literature regarding the place of,’
dance in celebration- in chapter two,-agd having discussed

ideas with relevant people connected with my group of |
children, I had some simple guidelines that I could
idcorporate into my work. Firet of ail,jthe use of a
mariety of media eart, prdps; and music as wellbas-'
movement) wo:;d make:our celebration more meaningful for
the children. Secondly, the preparation of anyome 1nvolved‘
in the project was very important. Thisnincluded
spectators as well as participants. | e

| I now felt I knew the children and the general

setting well enough to start. teaching the dances and -

preparing for the celebration. ." S



‘the children ihvolﬁed. S

:?;T mad acquired im the pr#

" ChOOsing the Music - o -

GHAPTER FOUR -
_THE PROCESS

Introdudtion” . -

Chapter four consists of two parts: The figstfpart‘is'

a description of the teaching'processes.used in the

3

build?up for the celebration. The'second part is an -

assessment of the responses to the build-up from the

per'spective of the researcher, cooperating teacher, and

13

\

Part One.- The Build -up: «

This part of the research was the teaching process

1 o.,--

._used to develop a11 the aspects of the celebration. It

' .'-xv

1nc1uded th %ylannlng and teaching as. it evolved with the.

53

,.ﬂh

'jwchlddrenJ*Dore n-and myself Keeping in mind all the ideas

/".‘

£M1narw work regarding

’/g

. celebratlon for chié@ren, an 1ntegrated approach was usedx

,‘v'

which 1nc1uded music, art, wrltten work, oral,work, and .

the choOsfhg of a theme. . - ‘ . T

I chose to use music as well as religious themes fof

.the'stimuii in my dance work with'the~children. I never

culminate dance- lessons without music although the .earlier

~work may be done w1thout. This. is a personal preference as

.53 - ‘

T
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‘Né‘ ‘ . ‘-‘ . ‘ . ‘4- {_..‘;- -
I find the qualiég of the dance is.ﬁnhanced with~9031c.vln -

choosing my . music I considered selections with and without

xhwords. 1f I could find. suitable mu91c with words thi's

would help to prbvide the imagery. Without.wordS‘the_7

- i
symbolism in the movement would ‘have. to be- very strong and

recognizing that the children ‘had little movement )
background I wanted to give them as much assistance as
possible. Strickland "(1984) in dlscussing dance in the z
context of celebration suggested that by u31ng music with

ds you are developing ‘the unfamiliam by- allowing it to.

ghe familiar. I originally intended to use.

music mmended in the religion-program. I chose first a’

AEB I
IS R

'piece‘that I knew would be familiar to most children

v,,,_,!ﬂface is Flowing Like a River This song ended up not
' EH * .. ’ . :
?&beﬁig uged. ,,in the celebration..__-»

" Musif became a'major problem for'me right-from this

. : X ,ia . Loy
,3} J{rst attempt. Themmusnc in the religion program for the
e 3

iy AW
’! /most part was inappropriate for dance even though some of

the child:en liked it. This problem ‘was not apparent 1n

n
L‘ P J

the work before Christmas as: we simply used Christmas -

1 music which is populuw wggh the children. Al 3 r some

reason,_children are wifT&ng to do things differently at

: 0. l

e Christmas. We Kaﬁ used one slo@ son&,at Christmas. When I

\*5Zmentioned this Stuart (one of the children) repiied "yeah

: but' that was Christ I tried to find out what kind of
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it varied a great deal from ch11d ‘to- child as evidenced by

comments in their diaries.

AnAette‘ I felt ;eally hot and tired but Nana
Mouskduri (Simple Glfts) made me fine.vJv
v';'Tracy; ‘ I .don't like Nana Mouskouri’neithef‘does
" Denise., . _‘ ’ P . '
"Andrew: - 1 like the song (One Little Candle)
except it is too: slow. N
-Andrea T like the music (One Little Candle) the
way it is because if it is ahy faster it won't sound
right. _
Michael: The 'Chariots of Fire, was pretty good it

"like the rhythm.' . . , ,

& ' . : .
Melanie ~ 1 like .the 'Cha:iots of Fire',IIt is nice .
but it is t00‘long. L :

fracy: . The kind of music I w0u1d like is Michael
Jackson such as,'Thriller o .
In the end I had to make theh:ho’ices of musfr myself
wlthout worrylng about tryiﬁ% to find something thati
'appealed to all the children. ‘ _

Time became the maJor factor in my choice of musiéc. I
finally chose thfee piecesvthat had been used successfully{
in the AlbertqAChildren‘s:DancedTheatre at the University.
b" One piece 'One - Little Candle' (frdm '"The Winnipeé
Mennonite Children ] Choir Celebratlon 77 )y I used in a "
symbolic way and the design evolved as we worked with it
nsing input f;om~Doreen and the children.’(The details of °

the dances will be discussed further on); Anothe: piece.

SN

'Simple Gifts' (f:om'Nang Mouskouri 'Love Goes On') which):
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. , . : . _
is a suggested song in the religion program,_was a

modified~version ¢f a dance used in-thifhlberta Chlldren s,
‘dance Theatre as it needed'simnlificationufor.use;wlth‘my
children. It was a simple partner .dance with a repetltive
- pattern. The third piece"Titles (from VChariots,of Fire
by.Vangelis) was put~together with the'help_of my husband rl
»and daughter who spent an evening'dancing in thevlivingf |
jroom. When ChOOSlng thls piece I was looklng for music tO’;
start the celebration that would capture attention
1immediately. My husband suggested thlS one and I rijected
it 1nitia11y malnly because 1t is an 1nstrumenta1 piece,.

_ After thinking about it a little more I dec1ded if we
carried something symbollcally as we danced we could
probably use it. This dance was the ‘one that required the
most "work: but for me was the most re;ardlng. The chlldren
really put energy into; thlS dance. It challenged their
gsoc1al skllls as they Bad to work in groups_as'well as
being‘the most-difficult from a movement point of view.
.fChoosing A Themg\‘ .

The'originalxblan in mind’u;;vto choose“a theme from
the children's rellgion program and develop a celebration
around 1t. Due to the difflcultles of find1ng sultable.
music for dance, the theme was builtfaroundvthe dances
aftér'they were developed. When‘ye‘were'nearing the end‘of

our dance‘breparation the theme'idea'wascdiscuSSed :ith



vFrom these discuss;ons,the children Qerelable to write

the children and they'Wereﬁaskedyto.think‘%bout it and

~make suggestions in their diaries. I received one .

suggeﬁﬁaon, 'ReJoice ’ I had thought about the idea of
'Happlness because I knew . we'could work all of our dances
into this thenme. Starting wlth these twOfideas I had a
discu351on with the children about the dances wevwere

d01ng. We took each dance and listed all the ideas that

were represented in that dance. When thlsxuéédone we

. added 'Joy and 'Love' ‘to ourlideas for a. theme. The

-~

children voted on these and we ended up'with"REJOICE'.

#

their narrations for the dances. A few days later I found

in my readgngs that-the word rejoice in the Aramaic_

'language that'Jesus spoke meant dance (Daniels).vThis is

......

Lk o :
how we ended up with 'REJOICE DANCE AND FOLLOW ME! as the

.

Dance Work ig- o 4 - o e
- The first dance attempted was 'Peace is Flowing Like

a River wh1rh is a song from the religion program and

wvery\familiar to the children. When we tried dancing to it"

'using slow turn1ng actions it dld not work well. It was

just too 'draggy whlch made the movement difficult to

'vsustain. Because many of the children 11ked this one 1

tried to get it replayed by a musician in a quicker tempo.

When it 1ooked Tike he was g01ng to be’ able to get the

-\




music- ready on time T put together a volunteer group to,

work -on this dance as we had to do it quickly. Only three

children did not volunteer,vtwo boys and one girl As it
“turned. out however the music Wwas not ready on time and we
:;had to drop 1trv i . ;
The next dance I 1ntroduced was 'One'Little Candleiq

*r

.This music had been used in the Alberta Children ‘s Dance

Theatre and I persbnally love 1t. Some of the ch11dren did
not 1ike the music but because we were using the

flashlights with this one 1it. became very popular The
1
flashlights-are am excellent prop as weli as having many -

symboiic possibilities. Jamigon (197§)din discussing
- liturgies for children says: |

[SAY

Gimmicks, 11ke Christmas bulbs, drama, flowers, '
balloons and other audio-visuals, focus’ Ehe attention
of the children on the concrete'- thei level of-
understanding The child's perceptions are unique -
the child will structure life in his or her own way,
and, teachers facilitate ‘this experience. We begin
with the senses, with obJects, and then proceed to
mysteries (p. 4).

'The flashiights were‘a very powerfui object'for the o J
children to use. They 1oved them and asked to do th?s
dance over and over. This dance was done in a very
SymboIic way. The lights,representedaJesus as the light of

"~ the worid_and.shoWed.how‘wetcan help light‘up thebworld by
doing our*best:’The movement‘in this danteilooked simple.

because ‘the children onlz{had to walk Tt ‘was tricky

though becdhse the walking had to be 'slow and sustainedp
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.We wcrhed foraSOQe tlme.tc develop'this-gitficdlt aSpect
of time. Doreen suggested we add eome'level changee to
this dance by-having all the.children start'lodband slcwlyn
come up one at a time;‘These'sloeTcontrolled sinking and
rising actlons‘caused a balance problem for some children.
How do you go up and down slowly and not fall over7 This -
should be easy for ch11dren at thlS age but many~cf them
’found it d1ff1cu1t One of the children made thelf
suggestion that one child shodﬁd walk al;ne for thevflrst
verse as the words to. the mu31c talked abuut: one llttle;
candle'. The Chlld Qho made the suﬁge;gxon dld thie paitd'
in the celebratlon. The tymlnngorked out very nitely with

o

the one child mOVlng for the first verse and the other

45 w o K
'chlldren beglnnlng when the refraln eLarted It took just
. Q o e, 2
about all ;he ‘music to°get}everybpdy s flashlfght on. The
¥

v

'.‘last ﬁ?rse startlng was rhe cue to spread out 1nto their

ownxspaces agaln Ior the end1ﬁg whlch was a b1g spin with .

<
N

all the llghts fllckerlng. The gymn331um lights were sut

1

for this dance which prqv1ged security¥for some of them
because their movement cbuld not be seen. There were a few
- - ' .

problems with children.playing games 1in thejaark (hiding
agalnétlthe wall so that no one would find them to light
theiricandle) but these disappeared when they had an

audience and it became serious business. Space was a major
< _" . v .
consideration because the children had to be very:
: R Ar;.., .

‘Wb her and know where to place themselves

v " . . A ]
sensitive to eac



so that ‘we didn't-have groups of 1ights all in one place}

The.- third dance we worked on was 'Slmple Gifts' whith'

Theatréq;Wevchdnged it a little to- make it simple enough

for my group. We also changed the ending to have 1t f1t in

1

with our idea of reaching out to others and sharlng.

Because of the repetitive pattern'iqﬁthisAdancéaﬂ.decided
it would be a good one to have the older children teach to
the younger ones. I found out through the1r diaries that

they had really enJoyed working with the younger childrenv
at Christmas. It seemed appropriate to do thls agaln. I

taught the dance}to ‘the older chlldaen first. Within the o

fragpwork qf thﬁ?.'ance the chlldren were able to make

ow they were 301ng to put it together.

some choices abqut.

)

In the first part they were able to move together or away

. from each other using sliding steps. In the second part

they had to choose their way of travelling backwards. gome

did four,steps, some skipped and some did two steps

badkwards and*two steps forward. They all-ended'their

’ pattern With a ‘big turn with arms 1ead1ng. It was

i m

suggested by the children that the grade two children‘
would marcpfin at the beginning and then skip in a c1rcle

- for the introduction at which time they woulp meet their
partner. The older children worked on this dance twlce
before teaehing it to the grade two children. The way they_

vorked wIth the younger children was very impressive. They,

2 * .

. "pz.

. ,'.I;ﬁﬁ.‘ . - 3 ..
i - . R
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.were attentive and very gentlexﬁsyh them, Nurturing would

v

probably be a good descriptive term. The most difficult
‘part of this -dance was the last part when they moved ﬁ
‘-,around ‘the space in their own floor patterns meeting S

different partners and sw1nging around with whomever they -

-

mat. They had a tendency to. crowd in the middle of the‘
'floor. I thought I mlght have to take this part out but it
really added to the'dance by symbollzing the reachlng out

‘to'one,anotherland sharing that we'wanted; The grade Lwo
children had a good"movement program'thie'year:so they

: picked thls dance up very quickly. We worked on the use of

i

space and it improved a lot. Thls dance was only practiced°

'.three tlmes with the grade two - chlldren before the

N

_celebration.
The fourth dance, 'Chariots of Fire'h QES'done only

’hy the grade five and six children and became my favorite

because of the challenge as well as the power of the
music. It was the most difficult dance for the children

_ . _
jbecause the‘changquin the music were too subtle for some

of -them to dlstlnguish in order for them to change their;
actions. There was also a lot of group work and this

caused many probIems. With only seven boys in this class,"
none of whom liked 4prking with-the girls, it was f

difficult to put together workable groups.

For this dance we carried flowers.to symbolize the

i

E R S
'beautiful things in life. The children came up with
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- auggestions onihow to make these ﬁlowers and how tq. f'r;‘;ﬁgi‘h'
‘ arrange'them and. place them during the telebration?lThfzs. f;ff}
'brought baskets from home to put them.in :h;n fhey HQfen‘;!i‘i?ui
:dancing‘with them. When I finally got the group;*:oyﬁeﬂp 3‘§.;?

) ,.\.
out for this dance I took the ones that uere hav1ng A;:”\”%‘-

~
L A

n'“

',difficulty out on their own and worked with them. Some of

them needed extra practice in order to remembe@,the

1

. .

pat

s of action. Once they were sure of these patterns‘

;»j

thé;fgbcame more enthusiastic about this damce; It turdeda

4

~out to be a very popular dance especially with the gzrlsu.
They loved the music and the group work The chlldren were

given choices in_ this dance in the second part where they
broke into groups and developed their own movement o

A

Mpatterns but most of them ended up doing the same thlngs.

~

They were’ to choose a. way of travelling away from their

group They ended up either turning or runn*ng backwards.
ALl of‘the groups.chose-to run back together meeting 1nd

the middle with'their arms.up..This»idea came”from one'

_ group and the.rest copied it. Their beginnlng and ending
shapes were déveloped onftheir own. One group had a 1ot of
fights over this.'Skipping in a circle was also part of

this dance. It was quite a feat to. get everyone skipplng v
the same %§yzat the same time..This dance required the: - N

most practice but ended up being quite interesting because

J7

_ it was a little moreg, complicated thancthe others. o \
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CArt and Related Crafts

i-e:

T

Art was another area I used ‘to integrate this

é&perience into. a complete whole. This is uot an area of

expertise for me so I called on my friends for ideas.
-

o ' ™ '
- Initially I planned for the children to paint but rejected

;this idea.as it required too much organizing. One evening
.‘at an aerobics class l saw a balloon tree on the wall of

:ftheogym;ul decided that would.provide~a11 the color we

Q?neeﬁedrif we put up two, one on each side of the Htage., I

'j:suggested it to the children and they.thought it was a

R 4

',them enJoy d01ng decorations for the church and they

‘fgreat 1dea. The balloons were very effective and the small:

;.children.l-'
. . R

'attention7in-an interview with the children that soM{]of

children particularly enJoyed them. Popping them after the

celebratiOn was a highlight with some of the older
}

,¢The_other art idea was banners. It came to my

ike

‘to read the banners that are up in the church It was‘

‘;pOSSlble that they could plan and make some banners to put.

‘;and they made banners to go with the themes of the dances.

\!#‘l-

- up in the gym{ I/g“wided tfem into groups of four and five

+

,This activity proved to be very successful One of the

reasons was that the children had done a poster unit

Z-jearlier in the year and had studieﬂ line, shape, and color

'related .to posters. They had lots of ideas tg work with.

'They really got involved in this. One morning ‘they worked

W
.

. . . L : i
. . 1, . ~ .. .
. , R : o . :



from nine to twelve ‘on their banners and still wanted to’

carry on, They needed”very little 1nput from Doreen and
3

.me,'and I had the feeling they would not have noticed “if

we had left the room. . _The children were very comfortable

L7 e PR
E v

.and confident with this act1v1ty.

LA

I still felt we needed something to brighten up the .
51de walls-in the gym. We used angy cartoons, an 1dea I
got. fr%m a calendar in my office. The children ‘could use a
couplg'of sayings from the calendar as well as try and
ma@e up some of their own. This activity)was ‘to be done in
vtheir Spare time. Michael really got 1nvolved and did
;several cartoons. He blew . the Ziggy character up by u31ng
the overhead projector. Michael happens to have,a flair
e
for art. He also drew the‘trunks for the balloon trees. \~
The lettering for the theme of our celebration was
done by many of the children in their sgare time and at
recess, They again used the overhead prOJector to blow up
the letters and then traced them. We had REJOICE in” 1arge i
<%}tters and DANCE AND FOLLOW WE below it in smaller"‘
letters. written across the front of the gym, .
| fie children had a great deal of fun making covers
for their diaries. They also made the flowers that they
were to carry in the~'Chariots of Fire- dance by using
tissue paper for the flowers and and covered wire for the

.stems. The children also prepared the mini flashlights by

covering them in colored tissue paper. The activities in

.o : . 3
. - Ly
\. - M
. s B . . . PR
"

&
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bthe_art ar! ire generally very successful with the

children.

. _ .

 Oral Work ' ' o .:‘, ' .{f '

Throughoht the ﬁburse of our wb;k we had ongoiﬁg
discussions. Theijefe mostly imformalvandéhappened at
various timeé; I used'disduésién as arway.éf giving the
éhiIdren”an oﬁportunity to have input into the pianning of
the ceiebration;, ' _ |
| Through discussion I received from the children h%jyk‘. 3
good suggestions that were incorporated into our work : *
‘togetﬁer. The ‘children wefe encoufaged'to make.sugéestions:
“and bégéme‘so enthusiééfi;bthey were J@efwhelmiﬁg me w}th
'ideés.'Oné day I féduested that they write all their ideas
in théir diaries as I qouldn't.cope with everything they "
were trying‘to tell me all at once.

Some children talked a lot and other qhildred,neve;

talked but all of them wrote in thei;"diafiés;

‘Written Wofk:

V‘Besides.keeping a diafy.the children also wrote their
narration for tﬁe celebration themselves. We had five
shbrt narrations to wfite{ one for each of'thefdanées and
an introduction and éonclusion. This was done in.groups.
The groups were puﬁ togéfher by allowing the children to

‘choose what they wanted to write. The children needed a
| v



lot of help-on this project. They had two di iculties

ehere. First of ail,'many of them have problv expressing
themselves in the written'form and, Secondly,'they did:- not
. know how to work as a‘group"to come’up with one product
tha% they could aIl accept.'Doreen and I_movedvaround with
the groups helping them as much as possible without doing
it for them. T suggested that they could use their
religion text and see if there were any readings that
fitted in with their theme. I found hogever that what they
wrote in their own words was more expressive of what we
were doing.
'Simple Gifts
-Open yourself to the gifts of 11fe
Accept them freely, gratefully.
Share them with persons .you meet.
Our Father gives these gifts to you, to make you
completely happy.
- The best things in 1ife are free - gifts like love
€ and friendship.

So in this dance, we will show you these things by
working together.’A

. I reminded then that in my interyiews with them'many'had'
suggested that church was boring because they didn't o
understand what was being said. They were d01ng their
celebration for the younger" grades and the little children
would have to understand what they were saying. They c&me
up with’some short 1itt1e narrations that explained'yhath
‘they were doing in a simple clear way. "b |

Once the narrations were written they hgd to choose
. *

who was going to redd them, Eachjgroup solveil this problem
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themselves.AOne group put the names in‘a_hat and drew one
out. Another group had only one person who wanted to read
so it was easily'decided{

Part Two —hAssessmént.of‘the’BniId-up’

The next pant of this thesis,will'deal with the

":.'.

'responses to our work during the build up stage. These

will be dlscussed as seen from the points of view of ‘the

varlous partlcipants, the children,.the cooperating

‘teacher, and ‘the researcher. These responses were

collected from the children‘s diaries,‘ihterviews and my
field notes. | | } |

’i‘attempted to structure categories based upon the
polmts of view of the part1c1pants in the research.vWilcox
(in Splndler 1982) states that "Approaches to the".
ana&ySis of data depend, of course, on the types of data
gathered and the’conceptual framework employed" (p 461)

There seemed to be some key ideas that were repeated- and I‘

attempted to develop categories aronnd these ideas.

The Children

The areas that became major considerations in’ working
through this project were Motivation, Relationships and

Time Factors.
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Motivation.
Tt; use of warious media was a keyvmotivating factorﬁ

in’ working with the children. Involving the kinds of

7

objects that the children enjoy using was a maJor
.consideration. The reactions to what we did varied greatly
Tfrom child to child but: with an integrated approach there

was something for everyone. The followiﬁg comments from

their diaries»illustrate this variance.
Ezra: s Lights are very good. Movemént is too slow.,”
1 1ike the candle idea . T don t 1ike the danc1ng. ;'
The music is good - R -

. Maria: I kind of like the music but I think I o
-would. like it even more if it was a bit faster, I
think the idea of the b}ghts is; good because it looks
very pretty. I think the idea- of the scarves was goodr
but I liked the lights better.': .

- - -7 oo T

1‘ Melanie' ees L. like to do lights and scarves, 1ights
in one hand and scarves in the: other. ' .

“Ela: I sort of liked the song\that is played
when we were playing with the lights. It's nice and
slow and very nice. The lights are very nice to do,

it remind me of peace, The scarves is very fun.too,"
doing shapes and things with them; they're 11ke a
nice moving river that is steady. The movement is *
very fun, its nice slow movement instead of everybody
fooling around they are very good . . B

Andrea: | T like the music. I don't like spinninéb
around because I get very dizzy. I really like the
idea with the flowers.

Jason' I think the lights are a good 1dea for a .
celebration.

\\/}raCy. : The song One Little Candle isn't bad but ,'
it is, hard to dance to. I also like the candle
flicking......I don't like Nana Maskouri neither, does
Michelle Q ,

.‘_ * ,

», fh 4
5 S
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'Mléhael The Chariots of Fire was pretty good I
“like th@ Thythm, For the flowers it loqks beautiful
:‘AndreW' f 1 like: the steps to the song. But 1 think
1t is a little too slow.
John: =~ I like the music. I think the movement is-
too fast for the music, . : S s v

©

Another motivational factor for the childreh.uaé theh

positive comments which I wrote in their diaries. Doreen

'hlld hardly wait to read them. They. i:fo

© e

tells me tha?

treated them qﬁ "zsonal with very little sharing

except wlth c .ds. I tried to write back things.'ﬁ

o

that would encourage them.

John— ' You acted in a very. responsible way and made
it a good experience for she grade twos. :

Andrew= You summarized our ChriStmas .celebratioa

very well. I appreciate you writing your udeas down

~for” me. e
\

'Through the.di;:ies I was able to answer queetgons’
ahu concerns-which‘they eXpreesed privately but not.
publicly. The'diary'became an importent and pershnai'way
of communication between the: chlldren and. myself

Cynthla- Good questions. We are going to finish the
dances and don't worry about partners. Everyone will:
have one., 'T don't know yet who 1is coming to our
celebration.

Mic ael- Not to worry it will all work well on
Wed esday.p S

Annette— I'm sure it does. It's too bad it all worked
out that way. I'm going to have a special practice
with your group. :

&

Andrea- Thanks £f6r your comfspksT*ngbe we can get
the floor cleaned up. , ' ' ‘
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. 'rlThrough‘the_diaries the children were able to have l&x -
input into éur proiect. They’gavé many*g

estiomns
which I 1ncorporated into the lessons. Most express;
ideas about uhe props in use or’ the music. Little

suggestion was glven to’ change or expand the movement

-

1tse1f.sThe follow1ng are some of the1r comments and

9

‘suggestlons.. . : S S - o ..

-

Sherry: ...And for the celebratlon”I thlnk the

4 girls shoubd wear a dress. e T
. ®

Cynthia T We wj 1 maybe put away the flowers in a ‘,' ‘ .,'l

‘baskets with JEghted sparklers that don't get caught
‘» ob fire. R L e o \_ ‘, P o
P P o 8 U * . R ) ) s -
Lisa: Do you .think we all could get all ina ~ ~ J/7.

circle and .one person would. turn the llght on and - off
“‘and then the next person woulg do it and so; on7

Mlchael" I am wonderlng because b have an idea that ‘ :
‘we should do on the récord. The high record I'll turn A
.down and the low I 11 turn hlgh’but not too hlgh.- ‘ '

. Tracy , Waybe for Chat;ots of Flre at the end wek o
can put the flowerg in a. €arner hear our group So..
N each corner has a basket.(-_ R U S
Andreaz : Th hts are very pretty looklng. They f
. would look n¥ce 1f all of them wére put’'in,a can or »°
" vase.. . o A
.o . ' . T "_-, LR
Ela: .. ...and for the . flowers we could maybe one

person skip or walk with a .basket and’ go to each
person and p1ck up the flowers..i, L

.-Tanya: . I think we should place the flowers in a .
basket. "~ . - .- i
'Susan ~ We can put the flowers in a basket. While -

we re.walking we Just drop them %n the basket.v‘

Elena: | For the theme I was thlﬁklng of ’ReJoice

4

»
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Another mctivating factor for the children was the B
" work w1th the grade two children. They’ began their diaries

by describing our, Christmas celebration. I: 1scovered that

tHe part most of. them remembered was the wofk with the

;grade.two,children.»To follow,up'on this Ldea T had them
r 3

wr1te whether they EHJOYEd working with the grade two‘

class and why. Only one child gaid he did not enjoy it. U

?

This ch11d said 1t was -embarrass'ng“' The rhildren~s

x"'

reasons for enJoying this work w re. varied but it is my

feeling Yrbm their comments that working with the grade o

two.children.made them.feelhimportant:and good about’

,.themselves. . S - 't
. T Co T o
. "Susan: ) I thought it was'fun because they were "tiny
_~.children because I like children and- 1 think that '
“they enjoyed working with us....Because they were,

small and they couldn t make comments.

Sae
a4

Bryan. | I thou ht they were very interested qn what
we were’ doxng. Yes- I did enJoy them because ‘they -
g addﬁp some fun into it. Y

. . B ‘o
: . .-.-'\, L ¥

g{’ Michelle: I had a-lot’ of ﬁmn wath t grade ‘twg® S -
f?&»7todayu My, partnér was?named Sandy ant-she, .wag/doing '
Well "o . " !t\,'-- e .

L.

N _' ) . v LI ‘.“ Z_':., ' . . . :
L .- Maria: :] I really eqjoyed orking with the grader "
| .« twos today. It ‘wa's really fun to teach them the.,

steps, it was also easy._

o Ela: I enJoyed working with then very much , .
‘ * because I.thought it was very fun and they did -
everything ‘we told‘them to do. ... My grdade twoer wa}
. working very good today. She done everything right
~ what I teach ger to and ‘I had fun too. ££>/

L, , Andrea. I really enjoyed working with the grade 2
: o class. They cooperate very well and learn fast.
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. -getting behaviour _syndrome. Tha‘SChool'counselor was

-included teacher to’ child child)to ch11d .as well as Chl_d

7to group.,

e

= Jadon: They were very good watchers: and didn t
make fun of us. ‘_ .v» \ v ‘
- Tracy: cI had lots of fun with the twoer f//;hg one
- 1 'had was easy to teach. And she always fol owed me .
like a little puppy ‘dog even at the-end.
Michael: Yes T did enJoy them because they wouldn t
laugh or make fun. They would just enJoy it. -
Dale ' _ It was fun working w1th the grade twosl
today. They learn very fast.
Lisa"' I d1dn t mind too much working with the.
grade 2's because they didn t make any comments. .
" "John: - 1 thought working with the grade 2's was °

fun. 1 enjoyed having them- alot. ‘¢ liked having them
vbecause ‘I felt a respon51b111ty. C e S

'yfAnn‘ .u I loved working w1th the grade 2 berause he..
listened to me and hardly anyone else.- t

What could’be better fdr ‘the. ego than working with

M t‘ » " - . v N ‘ .

‘»1 . ~

:children who think you are.wonderful llsten to everything

ynu Say,:ang never critic1ze'7 ' o SR T
. . e - A .'v [ - Iy ‘

[ . ‘ .
h . -, - . N N

o - e s .AI_T": - 2 . * : R '.-,‘A_-.
'-vfgelationships Y : . ‘ :] ‘F,;}’: : , .

Pr \ \ : -
\lﬂ'he mos? difﬂcuﬁ part 1n wotking with ‘tbi\s proj'ectw
- 'A"- l"" R

v,was the proble that arose: concerning relationahifa. Thigb:’,;

N 6 L
o .

. There were three boys in this class who took great |
L .
delight in disrupting the class, the typical "atiention.a

":‘,,,working with these children and I saw a definite i 'Q\ -

.,\\v

“improvement in their behavionﬂ:ﬂ&fing the time that I was  °

v

k4



vﬂ\problems wlth was a boy who approached life in a very

.there. The only'way to handle themlwas to give asimpch

positive feedback as-possible and ignore negative’
. - . . >

. . _ .

P

ehaviour..This_can be exhausting at times. When they were

~

impossible, time out was'used or short periods.
N Another problem was the rivalry and fightlng between
fstudents.~Thls was,partlcularlx exaggerated between boys

) oy

and girls. Thelboya did not like towork with the girls

work 1t wae usually time to show off and misbehave.

particularly with some comblnations. These were difficult

to split up as there were only seven,boys an the class.

Again I found%ﬁhe best way. - handle these boyS\yas by

. » >
bean@ as positive as possible and patiently 1gnoring the

‘negative. Whem I became totally ‘frustrated §3* &

]

»

out, ThlS was grobably more for my benefit'tﬁah their;

b

' Fortunately these 1nc1dents oVer the Qhree month perlod

| N 'y ’ o JE .~ R ' K DI P B .
W few Lo e .' e N Y o R ,"v' .
-5, erev We . . I . COE L '~ oLy, RS AT R
! ,..‘,‘ e 4 .~t e \“ -V". ". .."‘ ‘ ) e ’ - J e ,’A" . ° ‘ b‘ ‘, . i 1]
‘i:iThe only child 1n hhe classroom that I had persoqal
. * . ”

<y Rt

: negafive manner. This I f1nd difflcult to tolerate. The

. et

children that*clown around or have emotional problema do

v.not upset me, but the grouchy, negative child does. ThisA

’,,partlcular child was always unhappy anﬁ§3ventually was

ﬁglven the choice not to participate. He decided to opt out

but in a few days changed hlS mind- and made an attempb to

: ] Lo ] : K : ) F By
oA . T . e N
EXN : . - . N . b

Ty

.
N %



" enjoyed the experience.

'(‘

change his attitude. Apparently hlS mother decided he
should request to. be allowed to rejoin the group. He

worked well after thlS ‘and claimed afterwards to have'"

&

person affected'the most wa@ Doreen because of the length

Time ; \\8
"‘J . : VR oo s oL )
' ) Time became an important factor in &hl_ projeét} The_

N _ _ :
o£1time the project toob and the amount of extra work for

iher. A project like this requires a lot of organizlng .and

' edown.‘I/would work w1th them and then leaye them all f'

4

means a 1ot of dlsruptlon in the regular t1me table.

b o Y

Children get very excited and become dlfficult to settle‘

-
~'

/

v <

3excited and Doneen would have to cope with them for the

o i
_had,not beevfinvolved but for the . szt part,she felt the -

]

F

et

&

J

> - . 9 T e L
rest of the day. There’were t1mes when Doreen wished fhe
< -

ot e m » v o ."‘ L, \ .
ﬁime was well Spent. a . T f'\
W Yool _ , T R
P At P R -

‘- "A" [ 4 ) , L
Doreen -8, Reflections f'; vz,@g‘

-
L

€ The following comment@ are Doreé
process. J\’D o 5.7 L‘;' _h""«';"i;-d e )

\ .

. ‘... .
iy 0
.

*..”\;4' “As® Karen indicated, there tere times when I felt -
. that By daily schedule was compietely out of control.

;The?children -enjoyed all -aspects of this project so
"much, that they wanted ‘to work on

t tost of the- tlme.

There weré many times that my congcience bothered me

about the time spent away from acaddemic work.w
However, philosophically, I truly

lieve that it is

important for ehildren to "feel happy about coming to

'-Q school and to look forward to the activities

ot L

1

.
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~ scheduled. Learning seems to be a 'more Eositive
' venture under these circumstances. Consequently, I
started looking at this project. .from a different .
;aperspective. Participation 'helped many of the = ' .
“ children to further develop skills of/ cooperation, - o f
1isten1ng to one another and working together toward
- a commornt goal. I took advantage of this by developing
.other group projects in science and gocial. studies. .
. The ch*ldren had progresged in their ability to work
" together from the first group project which was'
: - aborted earligg. in. the, ars
' I.felt vely confd Ne

f

1 “with the steps Karen
. U plannb"and the indiwv P attention she gave each
- - child. She was extrehd¥sensitive to the
_ ... personalities-‘she was W¥rking’ with ‘They were-

n\ - -" certainly varied.to the extreme. What I appreciated

A personally, was her sensitivity to my frustration.
‘Working through this process with Karen helped me to
put a lot of e§ﬁpr1ence into perspective and to feel "

o : o . more comfortab with my way. of workimg with children
». .. .in the classroof "There were tipes when I+wasn’t sure’
S e - where we were headin ~and, what the end iresplt.would
2~ .. be, However, I had a great dea of faith”¥n Karen and -
- "~ " learned-and developed along wi¥n the children,: The. | ’

o e integration with art, laﬁguage %rt (communicatiom

v e e Sk11182 music¢y groip” workey, etc, wasifrustrating =
.o 71&m§Q‘sgmeQ1mes as I pointed out earlier, because once. they
U uiﬂh'“were working so well ‘ogn each.project I hesitated to -

7. . ‘interrupt-and move to Gthet : ‘subjectsw.. However, . if .

e -ther® was any sign of disintegration of ‘their = . = v

< , concentration I had no difficulty terminating. = = = ‘= .
v v .What was: importhnt about, the process_ was the = -« 7

‘ .constant.focus on the.réason for doing ‘the work...the
9?5celebrat10n 1€self and the'meaning behind each stage -

-t of development,ﬁzg:;-\; ¥ IR oy L e
P . " PR I - T b el SN, s 14
L3R E ¢ . .grf 'ﬂ' v \" ‘; ‘. . - A AP s - . L R . -
R . S SR , <o
- .' .> 03 - " - ,.'n : L o8 L. a . . R X s ._
. COUCluSlonS »;A,--- : - el . iy
D ‘w .- N b‘, - . . . : - . . L . . \

Through the process of. developing*this project the -
children gained a deepening commitment to it and the
-understanding of 1ts meaning became clearer to them. This

L

".became evident by the quality of the dance wg%k they were

‘a

producing and their growing enthusiasm. ‘The- major".',

challenge was to keep thia enthusiasm going." P

Il '. ’ T Lo R ! . *



The problema that occurred.uere-not eartn.shattering
| and not particularly related to the: dance content. They 41
were more - “the typicad kind of day~to da; nroblems that are
faced every day in a classroom full of children. Twenty
children and a geacher all trying to live in a confined
.lspace all day is quite a challenge. Also the- difficulty
Doreen experienced coming to terms with ¢he time a prOJect
.such as this required and the demands of prescribed
curriculum is a common concern I have heard voiced by many

. i
-teachers;ﬁx



C4 et CHAPTER FIVES

A

» THE. CELEBRATION - AR

» .

Introductlon

N

~»T’hls chapter dea11ng wlth the . f1na1 celebration and

v

L )
*_the responses to it 1s d1v1ded into four parts. The first.

I

- fpart deals with the f1na1 preparatlons for the

"itotally exhaustlng fon bpth Doreen -and me. I don’ e Rn&w'

very excited. In order to give the reader an 1dea of the ,

>

‘?celebratlon. The second part deals with the celebration'

i

"jitSelf.and the. immediate and general reaCtion to the>
-celebratlon by the spectators. The third part deals wlth

_dndepth responses from~§be &g.nr adults interviewed., The

fourth part discusses: tﬁe responses of tbe chlldren

’ themse}ves.

l‘,_‘, . oL L. N

w

€
(RN

’V. . - .‘ . ‘ Q ' (7" ! 4 A ‘
Part One - Final Preparations for the Celebratlon
. ) . ‘_ . l"‘ _ ) . e .‘.JI
l ‘ e ' ‘ o , L, -
The f1na1 preparatlons for-the 'celebration weref

'!A.’v..".“,

s NN v

how tired the ch11dren were but 1 do know that they were

T e

way it was those last few days I am‘including the field
notes. . o C

3 v

[ N : ’ . .
. o . '

iMay 2 _ . S ‘ ’ “

When I got to the claes toda& the banners were -

L . . . e )
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“finished, the flowers were ready and the flashlights were

'élI redone.'The‘banners.tﬁrned‘dut beautifuily.fl was
really impressedbeCAﬁsew,he'children had cohe up with-all
fheiideas witﬁlthéir'grou on thgir'ohn. I;hadn'; i

e;peptéd the~banans,t; tqq§‘out.this.well;‘ .
, : I . /
~We were expecting Haﬁkﬁto érfive f5r video-taping at

éA nine fhirty'sq Doreen took the childr Vﬁntb the gym‘for

Phinto the gym and

i
o

“their regﬁlar session. I got everyth
4 , ) J

regdy.,Hank phoned to séy he would b  so Doreen

continued with gympaStics‘ﬁntil he a

We s;arted.outvwith the gradethos and filmed the .
whple dahte.}h;dugh_on#e_and.then divided them into two .9 .
:grbdpﬁxanﬂfgﬁfhédreach grodﬁ}.This’dange_went vefy well ks

‘with”che_éicgpgién»pf'John whd'feally g¢; sil1y‘wﬁeh_Fhe~
, ‘cam;;a~ﬁas.86.;The next dance we filmed.wésf'Chériofs’ a%&
B ‘wue-stqrted du# dsing;the wholefpaﬁce tﬁéough with aii the
>. r;>;§;5ﬁ§s,rf_haﬁ,t¢ﬂsfqb,fﬁ'rigpt éwgy.SECauég 3obby and:Johﬁ'
.‘;‘_:i(due;td.§1€ting oh; 5éf;X95 dian”t‘Qn6w wﬂatj£; d§,andfthe ~,,"i‘

! s

two 'girls they were with were really ‘mad at -them. I told

. "+ “them to sit down:and watch once anﬁ~tﬂeq@30fn,in‘thé next
; o . K X c _;k X N ' _‘~ . - L Vo . .. ) - ‘
time.. We contifued to film the whole dance through. After

this I~wantedwto_foéus in'on'affew.gro&ps so 1 hgdfthe

'.most'secure,group go first. We were just. getting ready t%?

film tbe‘ne*t group when the recess'b§11 p?ng.‘We decided 
df','to-have a break aﬁa cdntinue gfter. - ‘ '

4 After Tgcesé_we got two more groups filded. Hank was
. s T Y



'vrunning out of video so we deCidgd to do ’One Little
i 2 ar
[F. .
- Candle' to see if he could pick it up. We ran through it

twice. o } "( : f . ' L

When I see the v1deo I will find out ﬁf I have enough

of the detail that I want,. mainly the diﬁferent

intensities of response_between chilerh Ifxl'need'more~
;Hank uill come out‘again.‘He 'ill‘beﬁout'to filn-the-
KCOmplete-celebration a; wellr We se{ the date for May 9, ‘ -ik,
'lt{was an ekhausting‘norning, atlleaSt three_jays
~long. I was generally pleased with their work but I was i [\;\
»_qulte surprised at how much silliness went on. My

experience has been that the children usually take ‘the

taping,se381ons very seriously. I was particularly
L4 ) :

v
Y . N

qurprised at John.

Groups in this class are a” real problem. With only

- -seven boys, acipthey don t 11ke to work with- girls, lt g

-‘ [} e . ‘-
e hard to sglit/ prqblems. I stlll might have to move Ann }q”
C A . e '&gd,.' o)
_as the boys are too mad at her now ahd she can't do ; ‘ ; uﬁéﬁ
A ), e ) i “ 50

Yy - K

'anything right as far as- they are concerned Over the next
_few daYs I m go1ng to work with each group for the'

ee‘lChariots dance on their own. Elena is the only one in the ';w_mﬁﬂ

; N Y

‘class who can hear the ending in the music and the :ubtle

changes. 1 wfll probably have the rest take.their cue from'

"her. OtherwiSe they all go 1nto their finishing positions

too SOOD.

e .
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‘ May 3 v
This morning I took Bobby and Michael out to -the art
room to make the two tree trunks for the balloon trees. Ie
chose Bobby so that he would.have some input as he was out
for a few days. Michael is. very good at drawing so he drew’
the outlines of . the trunk and branches and then Bobby and
I did the tearing out. It was a simle process that took
about twenty five minutes. As we were walking back to
class Michael asked me 1f he and Bobby could put the trees
up,_I'decided we would get the caretakér to do it as they
,are‘veryjtall (abo-__seven feet). -
.: The'person whoé:Liredoing the 'Peace’ song.for me has
.T_now‘tinished it.zl decided.I will put”this dance;back\ini
le Abut witVﬁa_select (volunteer) group. I am doing this for
' two reasons. First of all, I need to do it quickly.

-volunteer group 1s not likely to have any behav1our

o
Voo »
PR .

v f*l ptdblems. SecondLy, I im interested in finding out which

I will be able to work with these

children will voluntee
. children any time ipcluﬁing recess.fag_.
| .yDoreeniand I went over the last ﬁe&‘things welhave to
'do before'next:Wednesday: We decided to invite only.tyq
.Other classes besides.the:grade twos we are working with.
We will invite the other grade two class and the- split
grade three and four. We feel this is enough for the-
ﬁib;p‘children to cope with for their first time. We also don t

&

want to expose them ‘ag. yet to- the scrutiny of thedr peers




May 4

" worked Fith the group with Ang, and Stuart in it. We got

(the other grade f1ves and sixes) Their parents will also

be 1nv1ted. Wlth so many worklng I don't know how many

wlll attend. Al asked me~1f he could ask the elementary

Asuperv1sor as he had expressed an 1nterest.vI told him to‘

‘g0 afead The more feedback I get the better.»Sally (dance -

’theatlr teacher) is aléo going to try and come as Joyce

has méﬁt1ngs. Sally cad be. my critic. Both school

.)‘

admlnlstnators w111 be‘there The rellgiOUS educat;zn\w

o

.4 ' ‘

ASUpervisor will'alsO'bﬁ 1nv1teﬁ} After the celebration we

wall have a get together uagﬁasome;goodles tb eat.

Iy
7

v

I _', B . o i\d
Today was another long and t1r1ng morning I think

I'm coming ‘down with the ﬁ@u or something dust to make

4

- life more exciting.‘For the first twenty minutes today I

them all sorted“out and working well together. After g

recess 'I took the group with Bobby and dohn out‘on their

N

 own and wevwent over the dance. They "did very well and.

eyeryhody knows:what_to do;.Iathen,took out the,groiﬁ who -
had volunteered_to do the Peace dance. To myASurprisell |
ended upbwith four'hoys, The volunteering processbwas'
really interestlng because peer pressure was really at

work About seven girls immediately put up their hands a%g
»

, when the others saw who had put up their hands a few noré

"hands went up. Michael put his hand up and I said, "good

~

81
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for you Michael" and up went Jason and Andrew’'s hands
Stuart followed which surprised me as he is one of ‘the
'mora mache- types. The only girl who did not want to take

i

part was Ma‘ia I was surprised at this as I thought she.

’?‘” P v /__/‘/r |

was enjoying herself

) We“fooled around Lwithvthegpeace dance a littlehbit
'and'decdded to'use‘the colored sCarves; lfthink the
scarveswwill help to add some color as the movement in

_ this one is not Ehat great Even speeded up it is

“E difficult to do - but I think we'll go ahead as the children

-like it, They tnink they look pretty with the ‘scarves

.;‘ flowing about.,Stuart was really clowning around so I sent”

-

l'him back to class as we have yery little t1me left and
this is a yolunteer group, Doreen mentioned that when the
" children came back they said they liked workingﬁwith the
smaller group, that it was a lot better., T thinh the |
'hchildren who are really inuolved get fed up with the
‘?disruptions from the others.
;‘It was nearly noon when I left the school and dr1v1ng

" back to university I was thinking how frustrating it was

\gthat these children can get to grade fiye and six and have;

such poor, movement skills. They have difficulty skipping.

When, they turn they look like they are’ going to fall over

¢

their ‘own feet. Annette fell over this morning trying to
" do a little run backwards. This to me is a sad statement

about,physical‘education in our;sehools which reflectg.the '

; 3

[



values of ‘the general society, It also concerns me that
B . R P i . E

boys do not consider dance or mdsic‘as being-male

activities. Doreen tells me that most of ‘them are.notv
coming to- the music evening. I wondeY 1f we hsd a proper
program in the arts from grade one so that these children
developed skills they could be proud of if this would make
a differegpe. I feel ir. would We ‘are doing them a
terrible disserv1ce by not’ developing-this aspect of the
child. We are. closing a lot of doors on them.

Monday the mu51c consultant needs the gym so T will

l, l-; .(‘ .,< i * M . . N ‘/‘ .
. project like this. going on in the classroom. 1 was teasing

'_her-because I get to leave and she hasto stay. I comefin

and hype the children up and then T leave themvwith @éf.

!
/

. ‘ Lo ) ‘ . i ‘
She said it-is certainly easier to-be the outsider Ooming

in and she has gained a lot-of: insight into the tedcher

e o ol RS /
side as she‘used to‘be‘the one cUming‘in (as a.

consultant)‘ There are moments when she wishes she wasn't
involved espec1ally when there are behaviour'problems as
she feels responsible for her class. For the most part
however she feels 1t ‘is valueb’e for the children and one
really can' t avoid the excitement when they are doing

something like this.
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'May 7 ;“?" W

Well we-had our ﬁiné?lnuxthrough this morning. We
’did it quite quickly as the mu31c consultant was having
anothfr practice in the« ym. I thought they did Chariots.

" of Fire better tha&_they eve: have. I hope this doesn't.

e

mean they won't do it- uell for the celebration.,You know
o @ . u v' .
the olq saying that a good rehearsal is a bad omen . John
3 4

:iand Bobby did much better now .tRat they know the dance
‘well. Ann and Stuart didn t. have any fightg'this morning.

~ As_soon as we finished I left the ‘school to go and pick up ..
gthe supplles we needed balloons, paper plates, crackers,
punch and pop. I took a11 of. this back to the school so I '
wouldn t have. too much to bring on Wednesday morning.

‘Doreen dec1ded she would get the children to blow up the-
balloons for the balloon trees Jjust before home time. They —
would put them 1n,garbage‘bags and_storevthem inlthenb
closet‘ove€ night. i“\ﬂ | o

< I left the school about ‘noon and went for a bite of
p

v

lunch before finishing my.ShOpping. I Qent to two,
’different places before I could get my video Hank had
given me the wrong place. After that I wentﬂzogetthe
rest of the grocer1es for theaﬁood my aunt and T were
making for the celebration. L went to a religious. supply.'
atore to ge. napk\ins and what . a find' I got” napkins with
the word rejoice -written all over them. I knew the kidsg'

4

would think that was neat. I g0§'tgh y aunt s;place at
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four o clock We finished about midnight. Everyone ought

:.to have an Aunty Bee.. We made all kinds of. squares, )
. \ N

washed vegetables, and made dip. My aunt - ‘made a huge cake

'and decorated it with a cross and wrote-'Rejoice on. the :

top of it }f this was

: own class I would get the »“‘

‘. mothers to bring food but 't want Doreen-worrying

about it and I wanted it to be my treat for arl the hard

4 v
4éwork and coopenation,l got.

IS

May 8 v ,'

Today we are just g01ng to-do the decorating in- the_

'.\
3

gym. No dancing. I want them to have one day before
without going through the dances 30 they w111 bewiresher
.tomorrow. _

N .

B We decided we would work 1n small groups inq‘he gym
‘andlkeep changing the groups. This worked qu1te n1cely. By-
recess time we "had everything done except to put the

balloons on the trees. We had to borrow a ten . foot ladder

to put the trees up and we would have to have someone on

R
LN

Ltoo ofh it to‘get the balloons up.
After }ecess e decided to have the whole class come
.into the gym. We put them in groups,,each with their own
bag of balloons. They were to put the strips of tape on |
‘the balloons and ‘hand them up to Andrew and Bobby who were
taping them on to the‘trees. Talk about chaos._Balloons
.'popping'all ovargthe placé. Ggod thing_we blew up 150



——

'balloons. The ones that were over blovn p?pi%d easily. For;f‘

_me thlS ‘was the most.stressful part because of" the noise.

I hate the. sound of balloons popping. It Qeally grates on~
o my’ nerves. At about five to twelve Doreen said to me

._;tea81ngly -your,yoice‘is getting a little high Mrs. -

%~Denis o I rep11ed that it was a good thing 1 didn t have‘a'

tape recorder on. It WAS a good thing that ‘we were

finished I was exhausted I'm sure Doreen'was too.and she
st111 had a whole afternoon ahead of her with the kids.f
: The gym,'however, looked very beautiful The ballooﬁ trees L

T

are really effective. .
I left the school and went and had a’ peaceful lunch.

I then went home, had a nice hot soak. in the tub before

:getting ready to interview Father Charlie who the ch}idren

talked so much about. -
The‘Big Day-'

: M\ay‘ §
| I woke up this morning and couldn't believe how awful
I felt. I-d}dn t want to go to,the school. I had*sdch a.‘
case of nerves;hGilles said'to me "Aren;t fou excited"?.I~
 said "no I‘really don't Qant to'dovit. It's too risky;
‘What if eﬂeryone hates-it? The dances aren 't that good,

etc. etc . Anyway I loaded all the food into the car and

was on my way. I decided I would bring my little tape



4

t

reaorder to school ‘and turn it on after the celebration to
1pick up comments only to’discover that it had\been left on |
and the - batteries were dead I stopped at-a store- ‘near ghe‘
school to get sbme new ones. They didn t have the right
size and it took %t.least five minutes to get back out

Ve

Alinto the traffic. By now: I m beginﬂing to panic about
,ﬁ being latg as J} figured some of t balloons would be off
“the wall and have to be put baek/2:. What 1f they all fell
down? I arrived at the- achooi o find that Doreen had been
.pthere at. seven fifteen;but had.forgot her keys. She had:
Only just got into the school at eight.
A few ‘balloons were down but not that many Andrew

.and a couple of other»boys were there and they )ook eare
fof,the trees.rﬁoreen and I‘goththe'food_ready. The grade 2
teacher came in and helpedvms.;The ass}sggnt priﬁcipaiagot
the microphone set‘up. Whilehalllofzthis‘was.going on Hanki :
b(camera man) phoned to say he was having techn1ca1 B o

problems and would arrive at 9 40 This is the time we -

-

~ . were to start so 1 knew by the time he was set up ‘we would

: be starting about ‘ten minutes late. Meanwhile the bell had
rung and Doreen had gone to her chass. She was going‘to §
have the children write in. their diaries how they were - .

fee;ing before ‘the. celebration. This gave them something

to do-while waiting. The elementary superViso
‘ .as well as the religious education consultant.; 'chatted

with them a little about what I was doing so they would be"
-

‘ i A ' e .
) it -
. . - .
A 3

 had arrived‘;_i



’gradg sixes in and got them ready to start\VBy this time‘

big applause which I didn t expect because they still had

'a little bit to read yet. The . only bad part ‘'was the -

r.'

prepared I wandered down to Doreen s classroom a ‘few:

times “but they were working so quietly and calmly in uﬁ%ir 'Jd"

.

_'desks I decided to stay away in case I hyped»them up.,.

Hank arrived and when he was set up we brought the-i

e
there were about ten: or fifteen parents in the gym. I

-~

_”qsked the a331stant principal to bring the other classea

Yl

,an ‘and. we were ready to start.

Q-I quickly explained to the audience that the children
1:h’d be expressing Jesus' ‘message in a very different way

o

;.dn t believe it I copld feel myself getting very

a,

dance. It gave me a chance to get myself together.';

”*:fwﬁen they finished the: last dance’ there was a spontaneous

..!‘n

microphone. It was hard to hear the children. We,

discovered after that it was turned down 1ow.. a‘f’ ) R
The immediate response to the celebration was 80

positive I was left a little speechless. One teacher had

tears in her eyes, Another one said she had goose bumps up

‘and down her arms. Another“one said we ahouldvbe doing o

~.

e
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'this in church The principal asked ne if we could do it

o ‘planning how dance could be incorporated 1nto the'

B said he was so glad he had . come._He wouldn t have wanted,

school t-shirthwhich I thought.was_a really nice gesture.'

<.

‘\"~

‘again for the whole school later in ‘the: morning as it was*-“"-:v~ ‘
R

..;too beautiful not to share with the rest’ of the school

The religion consultant said it .was a breakthrough in ;-

.ceiebration for children and added a dimension that has

never even been looked ag. Two of the teachers began

talking about adding dance to their celebrations. One

:teacher asked me if;k would help her put somf dance into'

the year end celebration. The religion cqnsultant stayed N

at the school to see it again and sat down and began

_h'traditional celebration f%rmat. The elementary supervisor

-

to miss it for anything. geveral parents ‘came to express -

their thanks and say how much they enjoyed 1t.,Bryan s

)

- s

_mother said how glad she was tha :yﬁn had ghzngeibhis
o »

T'Amind and stayed in the celebrati

One mothecﬂ'g‘eve*n

noticed the napkins and took one- home with heru “The food L

- -

of course was a great success. =

We did it again for the whole school at 11 30. I

'_thought they .might not. do it das well the second time but,'

they did. Also we had the microphone working this time.

Jeff and ‘Jason had a few problems because their peers wefe

‘now watching. ‘They were a-bit. giddy at first but they

controlled ;;,wal. At the end I was presented with a

Y ) . 4 \ .
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T

v

'-hem.'u

,rt, had toﬁa%fndathe time in the library.
: ' A u\/“' :
yd

. . ﬁ. o
had decided notvto take

'I'hadn ot taken quite so long with the preparatlons he.

éiun“totﬁoreenﬁand‘aaidt"no_;:
grade sixes". I' asked him e
»tlme~about'dancingl'heisaide
{“: Al replied "you knOV why‘ff'
%? They all replied tn a |

lous beqause they didn t doh‘

ol

Dofeen eaid‘he

ing. I m glad it didn t see

,!and(let him come which wouldi‘

jﬁkA-".would have hung in. He then would have had all the
- ‘positive feedback the other%’got‘_today. I m going to t:ry
and interview him on his’ own 4 ';
. ’ " » "_v', R X ‘ [
. Tomorrow I start my final faterviews.
) 't—\ : . . ' ) .
. : : £
Doreen's Reflections - ﬁ
Q‘ : The following are Doreenl!s comments regarding the

..

elebration. o .
o e ‘ -

Something that started botNering me yhenvfinall‘

e




o1

—

planning for” the celebration vas being discussed was
~ the. sharing ‘with other clasges a@? with the school
"7‘as a whole. The rest pof the staff,*I’ knew, would

- benefit from participating ia the celebration.

Bowever, the line between a celebration,_where the i

participants are actively involved, and a "show" <“f"//(‘
i'where there are "observers" or amaudience seensd to ;
be’ very narrow. I was concerned that ‘the children o
”w0uld feel that this was_a "show". Perhaps some of’
“them did, but generally. the class projected a total"
understanding of what they were doing and why, Thls
came across in many ways during the’ process of
preparation and mainly in the celebration itself.
el - Faciel ‘expressions, their readings, the whole process
T;,g~{' ; “of working together was superb. I experienced many

R W'emotions while observing - not only concern’that

“everything would 'go well, but pride, jay, and. a total
. involvement with the theme "Rejoice" It was a very
o ;'upiifting eéxperience to share.

\:n_j 1 'had: experienced a number of d1fficu1tie3'

o - \; teaching the,religion program and did not prepare’
N othev\cekobrations as I felt incapable of making them
o ‘mieaningful for’ the children. This was a meaningful"

‘ &\experienced I Hould gladly repeat. it! .

. ‘,_~z?« R ’ \\‘.
N ’ . . :

.*hConcidsdodsﬁiz
hni The feeling after the celebration was one.of general
’deXCitement The performance had gone very %moothly. The
children who wer dancingvhad a different feeling,about
the acceptance f the first performance as compared to the

second performan The reasons for this were. probed when

I interviewed the children and will be discussed 1ater.
.The celebration seemed to have a very emot10na1 impact on

people.,The reasons for this was to become a major focus
A VAR
*in my follow-up investigation;

y



'Part Twov- In1tia1 ction of The - Spectators

A;;in in looking at ‘the reactions of the spectators I
,attemted to pullaout.categories from ideasrthat were
prepeated throughout the data. ) - "“h,".f .

&

. The adultafinVolYedfin‘the celebration included
parente, other teacherafin the school, the principal,'the
-elementary superv1sor from central office, and the

rellgion consultant. Due to time cd straints I only

s

‘interviewed four of these people formally the principal

the cooperating teacher, the elementary aupervisor, and
g

the religion'consultant. These will ‘be dealt with in

three. I was hesitant to take up the time of teachers in
the school so I Just talked to them informally. Many of
the parents "had. taken time off Work to be ther*e so 1
‘didn t.attempt:to take up,any,more of their time. I tried_'
to pick up as much from them as I could while we uere

‘having'refreshments after the celebration.

Parents
’ 1

The general reSponse ofbthe parents was very
positive. They_would‘like.to see the children,do.more ofA
this kind oflactivity.‘Most of thebparenta came to me orl
to Doréen afterwards to express their appreciation. One

p _
parent thought we should put ‘the video on .cable televison



so more people could see it. Bryan's notherfwas very gladi

v,, J

- that he had rejoined the group and taken part. There was

d he expressed that he was pleasantly

isaw. He said that Jeff had’ only
talke&’ab_wg it for a few days prior to thé celebc_;ion“‘
and he got. the feeling from what he said that it was.,
'important for him to be there. It was a new. experience for-lo
him to see boys involved in this kind of activity and he
wasg in favor of the idea. I was. able to glean a little
more about the parents responses from the chil{iﬁn 8.
'intervipvs. '
-Hy mom said she really liked it and she said 'Well
you're gonna have to do that to show my grandma and
'everything ...cause...She'll buy the record 'Chariotsr
of Fire and she wants to get one (May 10, P.7).
~My mom said she really liked it and she was’ glad she
came. Of course she liked the .end the most. She was
.~ talking to Andrea s mom and she thought it was really
~good. - S . : v -

;.FShe liked the way we really showed our feelings.
~When we did the dances.

The following conversation dealingbwith parents feelings_

aboutvthe celebration toohtplace onvMay 14.. ‘ e

| . Child: My momfespecially liked 'One ﬂittle'Candlef.
Karen She liked that one best? How about your - mom°'

Child She said she liked 'Simple Gifts better.~She
.said it was really meaningful for her. ' o

J’Karen:'In what way?’ N '
 Child: I don't know. She just said it had-a lot of
. feeling. ‘ = , _ o .

[ 3
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Karen' Okay, Jeff. what about your dad’ '

,'Child Well he thought it was . really good'and he

~ thought that it went better...like, if.1I ever took.
this again in the future, you know,.-in Grade 7 and
that, that I would know how to listen and that, and
not to/goof off and... , . A

Karen' 'So did he talk about any bits of it that you ‘
did Ol'...b L :

| e »Child No well; he didn ‘t pidﬁ out" any particular
- part that he liked the most or anything. He . Just
‘talked about it generally. o

_ v”%:

- Child: %y ‘mom said she liked it all except uh%,,%e
~ thought 'One Little Candle' had the most meaniff§ tg -
. it. The way: Annette went around and how wve all joined
Tup...We all ended up. R .

Karen:. That one's pretty obvious isn t i1e? Pretty
clear. - o . S .
,— ~ JI .

' Child: How we'd all got together and given;&he world
love and rejoice and lights.

The responses that I got from parents uere pretty
general but enough to indicate a positive feeling about
' the celebration and there was no objection to putting
rd

_ dance in- the context of religious celebration.

.3n4h;Teachers and.Children . ‘
’uﬂlfﬁ"'The general response from the~teachers was very
positive. It was also very emotional with 'tears and goose

bumps'.' Cpﬂgatghev couldn t believe it was those children

incredible";'I.took this remark to mean that they'were,a.m‘-

difficult group to wotk with This was clarified later in

an interview with some of the children. They saw

—— . . . . : ~

‘v..
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,; themselves as a difficult class.["Because 'ometimes'like

;our class 1sn t one of the" greatest classes in the school R

aﬁ& then when we do something good like that, it kind of

.says oh this class ‘can do something good someti\ES\,(May:

,p.38). Ag\/

I tried to catch individual teachers on the days when

'I was back to interview children. The celebration was
v.discussed with them in a little more detail at this time.‘k“
:fTheir approach to it was very practical in that they '

'looked at. it from the point of view of’what their childr;&

_got out of°vatching it and what they thought the children

gained from dancing.

The grade four teacher .discussed g\b celebnazion with

:~his class and listed some of their ideas for me. They felt
that it could be . understood well even though there wasn 't
- much talking. The different structure, that is the

' dancing, made the celebration more interesting. They

particularly enjoyed the sharing with the grade two class. ”
This'teacher said he would like to do some of this work

but he would need lesson plans telling him how to go a?outv‘

1

The grade three/four teacher discussed the celebration_:

with her@children in order to find out if they understood

bwhat vas gﬁdng on in the celebration. She felﬂ it was very

LS

meaningful in that they understood the symbolism in the

dances. This particular teacher had been contemplating



»gcelebration because it meshed S0 well uith the idbas in

- comments down for me.‘These comments just give an

m.flashlights..?hese made a strong imprqssion on these

putting some .,;novement and ges’ture into her Celebrations ’

: g;,.‘ o

‘ and seeing this one gaVe her the impebus to go ahead and“t*7

S "‘ . . L . "',“O
try it next years e ~ -:»nv.". ‘-".": 3 |

- oThe ‘grade three’ teacheb related very muéh to the f%‘éd'

N b w

the grade three program.lﬁer chi drEn recognized the’ theme',

»

~of love lighting the~darkness because-it is‘the»major_

‘theme in the grade three program.'Thethrobe some of their .

children. The strongest bspect for: them was the visual

the flashlights, flower , and actions.'

[
¢

. Justin. I liked it ‘when- all of the Children were"
o " going around in circles. ‘ ‘ .

aTerryJ ‘I like when they ‘had - the flowers when
- " they were dancing.

Anish: I like'the pa t with.the floﬁers,
 Derek: Thefr:actions wdre beautiful IR

« Rodrigo: " T~ like . the pa’t where they were turning
. - the flowers in circles.‘ ,/ﬁj{

‘Neil: I liked the celebration. It was good and
- . I liked the dances.

' Corinne;':I like the ﬂecorations. S

0

Most of the children made comments about the'd

children.;

oA
O

George:/ -1 loved thedfire flowers; .

~

'indication of the kind of things that had an impact on the_‘”
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. Chris: It was neat how the lights floated in the
: : darkness. AT R

J

Justin: T like it when there was one ‘light and
: ' then all the 1ights were all on,

‘Terry: I like the light ‘when it was dark.'
'Edha: - It was a nice celebration “and the end of

. ' the prayer was so beautiful.
‘ e . :

- Derek: l_ I'liked the glowing flowers.

~ One very bright boy gteacher 8 deacription) said that
he got a lump in h‘g throat watching the celebratlon. He
said that dancing was 11ke praying three‘times. Wq.' asked
‘to explain this he stated "well 51ng1ng is’ praying twice
so - dancing is praying three times" (Curtis) Along ‘this
same vein a little girl said she liked'it—because 1t was

mrayer anl dance" (Joey) :

A couple of ch11dren ‘talked about the meaning of the

-'ceIebration. f e | °
Elena: B thought-it made us learn more: aboutﬁ‘
" GOd. ’ .o '
Desi: . I think that the meSsage was s)read the
y ~  ~word of Godi. . v £ o
: Gcorgei I think the message was one person

-rSpreaded the word of God to the. rest

- In order'to;find.outrvhat'these ptatements actUally medant .
pto these children I would have had to. probe their ,
-
.religious understanding and this was beyond the scope of

L ghis thesis. None of these children mentioned the mu51c._

The gréde two teacher and the grade five teacher who.
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are responsible for the year end_selébration decided to
N o - o e ‘

attempt incorpordting §ome'dance into'this celebration.

The'y were quite exc1ted about the idea. Neither of then

have a movement background but they both do a lot of

celebratlons in their-own classrooms and have helpea out a
- |

lot with school celebrafions. Thgijere confident about
vtrying this ouf;“f'bersqnallf had‘q€&Tms about this and
was iﬁterested to-sse if they woul{ carry out their plads,
~{onclusions’
The 1n1slal reaction and general resbonse to the

c lebrati;n'was very'positive,for both the children asd

he adultsﬂ'The grade three children illus%{ated‘a'strong
.resbonse>t6,tpe visuai<§£}muliﬂ fhése conclusions will be,

. S AN : .
discussed in detail in apter six.

-
[,

+

. o .
"Part Three - Intensive Interviews with Adults

The‘adults I interviewed each brought their own
perspective to the celebration. Their reactions to it were
strongly connected to théir personalt perspective as well

as their~job pérspeétive. T am therefore presenting each

one s¥parately and 5hen will drdw soge general.

A}

~conclusions.
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The Principal (Al) (May 25)

Initial Reaction
Al's initial reaction was very positive. He-was moved

emotionally by thée celebration.

* I was moved and Ifthgtght it was faptastic. ... I was
moved from the point .of view of what it did to me

. personally. What the children did gavg,gSCertain

-"message to me that made me feel pretty good as a
person, As a Christian. I think I was moved by the
reaction of the participants in the celebration.
Their involvement and their commitment to what they
Wwere doing was heartwarming. The reaction of the
observers. They were very quiet and very intrigued
with it all, They were really listening to it. Then
the comments afterwards from children that had
watched it and the teachers who had taken part.
Nothing but positive comments. -

.

Personal Impact or Interpretation

The meaning for Al was in the way he interpreted the

l

celebratiod. It told a story for him.

" You presented three dances. I don't know what
each of them were called, but if I run through the
three, the first dance basically’ showed me, this.is
one theme I got. There probably are many. One I got
was, the first dance was'really for the participants
themselves. It was their expression of love to God

‘and their expression of thanksgiving to God by the
way, by what they did. I felt that. The second dance,
which involved outside children but from their school

. (outside of their classroom) it was taking that lovey
and sharing it with people close to you. People that
you live with in your community. The third one, to me
it was more global. We must as Christians take our
love and take the gospel and spread it, spread the
good news throughout the world. That's-our mission.

"And I felt the children gave me that message. I think
it could be interpreted and explained to the childrens
who observed it -in that way too, when I reflect on
it, I got the feeling that the children started with
a celebration that was sort of theirs. The first
dance was their own expression of something. The
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second dance they expanded it to the people they
worked with most closely and third to extend that out
' 1nto the world That' s what I felt. :

I found this interpretation of Al's really ihterestihg
because it had never crossed my mind. It was not done this

way-deiiberately. - '1' . ,

Affective‘Respense | - _ N ‘ | -
The'celebration evoked some strong feelings in-Al as

‘a result of the interpretation hefput'on it. He was.able

to telate to it in a strong ehotional way. -

It put a 1ump in my throat if I really listened to
_ the music and really watched ‘the movement, thelr
"movement as they performed the dance. Some of the
_movement sort of picked up the audlence and you were
with them. I really felt you were with them as they
moved. And it was kind of, it put a lump in your
throat because I think it was a joyful thing. Tt said
. 'Hey, isn't it great to be a Christian and to show it
- to others™. And it was being accepted. Like it was. I
said 'Too bad we can't be more expressive.' We don't
have enough emotion in our religion. We are afraid of.
that. Because we were brought up in the. old church.
I'm talking’ about people you know, like post Vatican
I1I, we were not...we did'not show our emotion in our
religlon and I think we have an opportunity here with
children to bring emotion into their religion,
because religion is a way of life and every thing we
do is based on our emotions. so much.

Aesthetic Dimension

~

Al saw a strong aesthetic dimension in the A 5
celebratlon which he found pleasing to watch.
The props‘used.ﬂThe flowers. The 11 ted candle the

way you did it. There was a beautifdfj color. Soft
spring .colors that were used. I thought that was



_aesthetic and beautiful. The one with the candle
where they start with one and it grows. I mean, one
1ight .and then two a®d then four and so on. I mean,
;that's aesthetic. When you see these lights popping
in front of you. The total darkness gave it such an

"impact. What I saw in part of that dance with the

1ight. After everyone had received the light and then .
" was going to spread the good news,...it lookec like a
.procession. Whether it was meant that way, I don't
know. But, it looked like because of the movement of
the people with just their light, it.was like an
ongoing never ending procession of spreading the good
news. Aesthetically, it was a beautiful...it was an
unending road, because no matter where you looked at
the performance, there wasn't an end to it. ...

- Aesthetically it's a dance, and the movement that )
some of those children have begun to do. I thought it
was beautiful. Some really have rhythm and other's -
don't. That's natural. But even some of the children
‘who are more self-conscious of maybe their size or
their movement, I felt really tried their-best. They
tried, I think they kind of let everything go. {And
their movement itself was aesthetically good.

" The effort the chiidren put in to the danced méant\a lot.

‘to Al. He also felt that the'quality‘of‘théir movemenf;w_

o v ' o ‘9
~although it varied from child to child, was generally good

and appealing to watch.
'Meaning For the Children e, '
. v 't N

_‘The’meaning for the children whé?ﬁefe dancing, from

Al's point of view, was the invqlvedent.at their own 1e§e1~,
' P R '
‘of -development.

One thing is, it's mo?é meaningful because-they
participate, They're actively involved, or at least a
number of their peers are involved in it. So that’
'should enhance the celebration. If they take part. I
think if it's done properly the kind of movement. that
they express is where they're at. Like, in their
life. It's a life experience for them and the way

- they express themselves is their form of prayer in a
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‘The Religion Consultant (Carolyn) May 22
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sense and their form of saying something..An adult
may ‘do the dance totally differently. So:it's coming
right to what we said earlier. It's putting emotion

“on their face and expressing it in front of others.
In a very: good way. :

T

The meaning for the children watching was the

_,_.

enJoyment of watching other children perform.

et

- +ses-but just by the smiles on their faces and, just
the way they walked around showed that they got ’
'something out of it. It was done by children at their "~
age level, It was done for children of their same. age
level. It was done for?them and I think that's why it
was more meaningful. It wasn't adults putting on a
show for children. It was children putting on . a
celebration for children. o Vi

il

Initial Reaction

. ., S P

Carolyn had a very powerful reaction to the
celebration,=For her'itfwas totally involving. She sees a

lot of celebrations ashpart-of her job_and’therefore'

- looked at'.it in relation to'other céle?;%fions she had

seeh. She‘felt it had a qnality missing in most

celebrations. This is clarified in the following

discussion dealing ‘with the personal impact.,

Personal Impact

My general reaction was very powerful. I found it a
very moving kind of "experience. I, for one, got goose
‘bumps up -my arms and I noticed that some of the other
people did too. Visually, it was beautiful. The whole
‘thing together. The music, the dancing and the, ’
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visual, 1like, it just in & éense;too&-ybur'breathf

away. The response was, I would guess, what you set .
out to do. You know. It.moved me in a real way. Like

" it wasn't just an academic sort of way. I was
involved and obviously that's what celebration is all

about. Is to feel involved. And I felt' involved even- -

just sitting there. You know. The kids themselves
appeared to be very much involved as they moved
forward they seemed to know- very well what they were
~doing. But, it wasn't just that they knew what they.
, '+ were doing. It was the overallness of the
. "celebration. ... look at the elements thgt were
..~ _ there. The gym was decorated. The music gas there.
The lights were according to what they stould have
been. There were people around, The atmospyere would
have been set by any number of cellebrafdionsAny:.
teacher who sets out to have a celqbrg;ion would have
a lot of that stuff in place. ,Buti, .... and many
tipes there's a. flatness about it. Which was not in
the dance celebration. This dance celebration the
flatness wds gone and .the happiness or the joy or the
involvement, the reaching out.and teuching ‘somebody,
"ald of those elements were in there and those are all
the elements of a good celebration. Celebration for
the religion department for example is often a prayer
or putting yourself in touch with God and a lot of
‘them go through the stages and they do an excellent
job but this one did actually move you-to the point
of having goose bumps or a sense of awe or a sense of
... well, being involved. There's no doubt about it.
Of being.a part of it. Of being called out of =
yourself for a minute. Of being called into the
celebration. Of actually being into it a little bit.

Affective Response
Carolyn had difficuity defining or discussing the

'ceiebrgtion in terms of what made it,différent. Perhaps

~

there are things that cahnot be describéd in words,. ..

‘ «eee I can't exactly put my finger on what it was
vt . that was different, ... I wanted to watch it again
and again, and I would liked to-have called in a
bunch of other teachers and say 'I want you to see
something special'. ... I was called to appreciate
and to enjoy and I was not, frightened or intimidated
by the call, which in many cases you can be
(referring here to the charismatic-celebration).

Y
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-Aesthetic Dimension ’fllnbﬂfﬁl

The discu351on of thg visual impact wa§ interesting
because it again dealt very much with feelings. Carolyn_

<

had difficult¥ separating herself from the emotional

- 1mpact the celebration seemed to have on her.

When the little ones came forward and. inter -mingled
with the big.ones, like that visually said something
so important. You know. That it's okay. There's a
certain oka)ness about being together. A certain
Y playfulness. A certain joy that camé into that part
when those: little ones moved forward and joined,in
‘with the big“opes and they-danced around tdgether,
-And that's a certain openness. The kids were open to
each other. The little ones went forward happily and
the big ones reached out and they twisted or turned
or what ever they did. But, it spelled an openness.,
One to ,the other. That was visible. And I thought °
~ powerful. I was moved by the little ones when .they
. started to move up and get involved and that ‘sort of
tbing, and the way they looked for each other. You
know, as they danced around,<if they had gone quite a
aistancetuithout touching ... and the way they were
open to the possibility of seeing someone to twirl
around with. : . :

‘.Meaning Fotﬁthe Children

Carolyn discussed meaning for the children dancing in

o

terme‘of'the feelings she sensed in the children.

.Yeah so they might have gone ... half the distance

" across your gym without. having touched somebody when

¢ suddenly they were open and available and looking ...
they weren't all by themselves anymore. The sense of
~belonging there, of needing someone to be with_ them, ~
the sense of community was created by that. I saw one
‘of your big boys. A big heavy boy. ... he went almost
all the way across by himself, but then svmebody came
and got him and his sense of belonging...there was no
dodbt about it. .... he was beginning to feel it as
he went quite a distance. I could see him- the
whatever, on his .face change ever so slightly when he
“h'ad gone quitevafdistance without touching someone.
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Then someone reached out and touched him and suddenly
he was totally involved again. You know. So it made
him a member of that troupe, by just being touched by
somebody. So he felt it. It wasn't just saying the o
way we do. to kids all the time. You know 'you should
be nice to your friends' or whatever. .+ss he really
P felt whoever it was who reached out and touched him
' “and swung around the circle with him, and so he would
know in a deeper way what it means to be with people.
T: be touched by people. To be a part of a community.

Carolyn also saw¥ the celebraqionvas 5¥ﬁpsitive
experience for the thildrenJ”Shé describes this in the
vfollowing way;'

... when aone of the boys got the giggles, an
uncontrollable sort of a giggle, you know the kind,

.. and he couldn't stop himself. Now, that happens every
once in a while., But the troupe-didn't come apart. :
... he was left alone with his giggles until he could
control it. ...And the troupe didn't lose it in the
sense that I've seen it happen other times where one.
kid misbehaves. Suddenly the attention of the
celebration is gone and it turns to the misbehaving
person. And so you lose your prayerfulness. See, and
‘this kid went through that stage and the celebration
never deteriorated at all. It just carried right on.
It cut its own weight and it just moved right along.
.« I'll bet-if it had been another sort of o
celebration, that when it was over, you would have ’
heard someone gay 'I want that child to go to the
office' or 'Mr. A., will you speak to that child?' or
.something of that nature. I bet you never heard that
once from one person. Because it created no 'anger.
‘And yet other times when you have celebrations, and

" . somebody loses control, you get anger. And yet it
wasn't there. So that’s why I see this as such a.
positive um...like, a really positive thing. And it
Just struck.me as being so .totally positive.
Everything about it struck me as being very, very
positive. If you ask me to be crigical about it, I
don't think I'd be able to. Really. Ipjall honesty.
To be able to say youw know, 'It was to¥<long or too

short' or 'the music was too loud' or what ever. T
can't do any of that. I don't have any «e+ because it
stiuck me. as extremely positive. The whole thing. And
thosé are the kinds of things. Bécause .the attention
was not lost. With all the chi}drea in-the schapl

e
- .
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sitting in the . back of the gym, the ‘attention was nog,
lost. Nobody came out angry. Not one single person.
I've been to lots of celebrations, where the teacher

-is angry, or the principal is angry or people have
‘apologized to me for the way the kids behaved. All
kinds of things. And I bet you didn't.get one word
about that. I never heard one word of that when I was
‘there. I .only heard people saying what an excellent
celebration it was and that's the only thing. So I
think:the response must have been positive on
everybody's part.

Cafolyn a130.discus§ed the meaning_of performance for
the cnildren,lshe‘sav it #s an expression of something
rather than a nolished performance with excellenee ae the
- goal. o | S ) " B

And another thing that you cannot say that it was,
was excellence of performance. Because you were
taking ordinary kids, out of an ordinary classroom,
. who ba81cally lacked dancing skills. So, you can't
say it's because their performance was so excellent
~that they took your breath away. So, it wasa't that
elemént either....But, you sée that's not what you're
talking about here. That s not what took the kids
(spectators) by surprise. The fact that they were
watching gomething that was better than they coluld do
or anything like that. You know, there was lots of
. .good dancing going on and lots of good. dancers, but
% still, Like, my xids are in ballet too, so I saw lots
- of jumps that weren't high ‘enough and arms that P
weren't extended enough and-that sort of thingj. bé;
that had absolutely nothing to do with it. Thé 
. . what they were saying. They were not saying Figh
perfect I am'. They were 'saying something else"
were reaching out in that sense, S
: I've forgotten what some of thé .themes wereé
but I felt that the dancers were saying ‘what we" h d-.
been told they were going to say. .... I forget which
one, but the first performance (I forget which dance)
‘that I watched, now whether. it was the second or
third dance, I don't remember, but there was.a girl
who came from the left hand corner down toward the
audience and she ran up toward the middle. I don't
know whether she's a.dancer or not, but certainly
from that particular expression there is no reasonain'
the world why she couldn't have been, and shouldn't
have been. You know. Her expression was so touching.




107
. d‘g »

So moving. She expressed exactly what it was she set
out to express when she ran from the cornet up toward:
the center. She raised her hands -like this. .... She '
particularly caught my eye on that particular
‘movement. ... At the beginning-of each one, sonme »
child stated the theme of that particular one. And it
 just struck me you know 'God, that was good'. =

o

Carolyn also felt the children had.a feeling-of,.

accomplishment in.the@r performance which was expressed

thf‘ugh the obvious fun and enjoydent they were having as

s

they dancéd. She felt that the children had a seﬁée of
~ownership in whaﬁ'thej did, It.yqs-theirs, |

= . In terms of ... decorum or dignity or pride or, a
certain sense of being ablerto do what you said it is
you are going to do, beilng outside of yourself and
doing something, I seem |to feel that about it too. -
They came there to do mething, and they did that .
and not just in terms/of is is me doing this, )but

" they did do what they said they were going to do
clearly in terms of the objective, dut it.was a
certain, beyondness of that objective, a certain’
"excess or, I.used the word joy before and I mean that
too, but not a self-conscious way of meeting the
objective, but a happy in control kind of a way of
meeting the pbjective. Like, they were.not saying

'all right we're.going to get this...' but 'we're

going to get this and thie-is going to be fun' -and it

looked easy. They had a certain way of making things
well, yeah, that's a good analogy there. ... People
who do things have a way of making it Took easy. ..It
was a good time. ... It was fun’ for them. That was
there too. ....But it had the feeling of knowing what
you're doing and doing it freely. - '

You know I think that shows that they owned
it....Like, somehow or other you've managed to work
with them and develop a theme that they owned as well

as you did. - , , } , :

H

. [ 20
The‘supetVisor'of Eieﬁeng‘by Education (Mike) May 14
Initial.Reaction R Cn

‘Mike's initial reaction was positive.

'S



"extensive curricula. Integr
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Okay, I think the presentatgpn was just phenomenal. 1
. was very impressed. And I think most people.... -~ '

everybody there was‘impressed It was something quite o

) dlfferent and very exciting to see. °

‘ Persoualylmpact

I felt tﬁat,the personallimpact the celebratiou uad;
on Mike wasvrelated to'batkgrou\&~experieu§a€]>ﬂis major
respon51bility this year was to assisqvteachers in
classrooms of comblned grades in dealing with their

U
ing subject areas was one way

that was being ‘attempted in’ ord / assist with this

pr@blem of fi ting everything in. M ke saw this

celebratlon as anﬂexcellent example of the integration of
two.disciplines, Mlke also_has a'movementitraining-‘

background and L think'this is apparent as he‘focuses on

tha movement aspect more than the others. He has also
Hseveral years as a school principal. As a result of his

é"varied,background he raised many important questions,

Well, okay first of all from the point of view of .
taking two disciplines, like religion and phys-ed and

. work them together, -I think that was the crux of the

~whole thing. ..<To first realize that it can be done
‘and show that it can be done and implement it and
~actually do it, I think is excellent. They seemed
very compatible,...Well, I think from a student's
point of view, or a young child's point of view,
, elementary student's, what they do has to be fairly
‘ meaningful, and I think if we try to isolate their
activities too much, then they don't have as much
#eaning, I've seen elementary students find a
‘religious celebration boring. And I've seen those
students find a movement lesson boring, as it were,
. and yet I think this could be .an in to get them both
o fairly exciting and perhaps more meaningful for them,



__Affective Response o .

Although Mike said that he was emotionally touched by
the celebration he did not elaborate on this. ‘He exhibited
v MR .
a much more practical point of view. The following e'

24

_statement was the only g‘g Mike made that\hag_anythlng;to‘
‘ ) .

do with feelings.

I had goose bumps. You know, I was yety

‘Aesthetic. Dimension‘

3

Mike did not discuss the aesthetic dimension as such,

¢ \

other then to note that the symbolism was excelient an he'
thought_there was a_st;ong visual impact on_the young
children which:is;discussed‘in the next part. '

Meaning for Children_

¢ N . ) .
The meaning for the children dancing ab far as Mikeg
d\.- 2

: was concerned dealt with the fact that they could move &s

Eo sitting and Iisteningf

'~g;1,pfor one thing the elementary kids want to move.
¥4 knovw, I've observed them during a celebration
wigre they might have been expected to stay. put,. for
ex&qple, vhat might be called protocol (nice and:
quiet -and sit ‘and be quiet and so on) so that in
itself I think offers them an escape to ‘that :
expectation. They by nature are sctive, they want to
move and I think this gives them an opportunity to -

express their- feelings through movement, . .

Mike_discussed the role of the spectators or



observers at’ great length He wondered if, they were tuned

in to the celebration or overwhelmed by the visual S
Cewes 'I' think Just by.- observing their attentivenes§
gaid something. Qkay, now I suppose you could
.probably question because it being a new experience,

" whether they were. You know, which was more-

" fascinating to them, the celebration aspect or the
dance.. I - suppose you can't rezily,isolate-the two
either, because they were in ct one..

eMike raised the same concern as Doreen and I had regarding

the ro‘f the chidren as spectators. Were the observers

in fact involved in the celebration’ The following 7-. >
_conversation exemplifies this. RS )
" Mike: o e they weren 't actively involved in the

celebration. They are strictly observers, I ‘Suppose,
but’ I su3pect that they were you know, looking at = -
‘everything. They were looking at the flowers,- they )////'
~ . were looking at the camera,. they ‘were looking at the
n walls, the. posters and I suspect that the children
that were doing their thing on the microphone W
probably least pdid' attention to and I doh't, you
know I'm not criticizing the actual performaace, I'm
‘just’'.saying that I think that would have an effect on a-
the actual benefit to the students that were
,watching. L S ‘ :
Karen. ' Yeah so what you re saying is it was
overwhelming. Like, there was a lot of things
there..., L >

_ Mike.‘. 1 think in- their first experience for. them,

- it wass But I wouldn t*"want to risk removing those
‘things because .l think then it would certainly take
away from the actual activity. But I think that part
of it can be skirted by a little bit of preparation
for the students....Ilf. I were to answer that or-

- comment on what I thought a celebration was, what had
rtakeﬁ?place with your - activity was there was in fact
a group of students celebrating. The rest were:

‘ observers,. Like, they weren't part of the’

" celebration. R & T

Later on”in_our discdSsion when I was explaining why I had

\
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some children in to watch we again dlscussec thls 1dga

’r; vKaren. . I find that age 1evel works harder 1f they'p

’ are being watched. T think. I find audlence does-
something to them....That's why I decided we should
.have more physically inactive partlclpants. I don T
like to call them observers. : : :

Mike: . -Did that part of it cross’ your mind as a
concernn,. perhaps7 That I suppose. the distinction’I
was trying to make before is in fact thlquOlnt that
you just struck on. Are they- obsér‘é § or are they
. inactive participants? The other le. The other
»kids. The other observers including ourselves. The .
- adults that were there.\Okay,, raditionally at a
celebration you are passed out)da sheet with music on-
iti You know, the songs op it.{Now, I'm not going to
comment whether that's gobd or ¢ or whatever, but
. Just gps-a comparison. Okay, now some people would
"~ look at that ‘and say JGee, I was a pa t1c1pant.
Because I sang the songs with the students'. Now, I
don t know if that should be a concerm, but it could
be a criticism by someone I suppose. They say 'Okay,
well gee,. all you have are observers. You don't have
_part;cipants I think-even just by belng here and
"observin{ they are participating because -they are,
‘emotionally involvéd there. You know,.they have
. certaind reactions. The ooh's -and aah's and 'Gee'that
‘was nice' 'that was good" You know, I think they are
still involved. I don't know, I'm not . sure. I think I
probably commented on that part already myself. ‘
Mike's comments regardlng the spectator versus part1c1pant

provided'me with the opportunlty'to really refLect on this

"issue as’ botb Doreen and I were concerned that the

NG
celebration not become a show 1 belleye, however, ‘that

the impact on the audlence was strong enough that they
were oalled to celebrate”™ which of course was the

intention.

- : ; ®

‘Conclusipns

4y o R . .
In coficlusion I would venture to 'say that the ifipact

*\,q%& ' ; S . - B ‘
. *~ N . : ,& . .



Qf the celebratienion these adults was streng;;Each one,
hogever,.brought,their owh exﬁeriehce to the situationfand
interﬁreted'accerdingly.'Some of the_main themes they
brought forward were the sense of belenging,aewnership;

\pecomplishmeht,-ahd‘involveaEnt by the ehildreat These

will be discussed in chapter six.

’

‘Parti?our Q.Dancer'siResponses
This part will deaf»with the.aspeets thataseemed te

be important-to the children based 6n the things they
;talked about._I was. unable to categorize the responses for-
the chlldren in ‘a 51m11ar way as for the adults because
they talked "about - the celebration in a dlfferent way. The
responses are d1v1ded.1nto two aspects. The flrst:deals

A eith'the.f{91ings the’children had about .the celebration
for themselves, The secohd aspect‘is their perspective - of
the celefzation for other people., i |
Aspect one - Personal Impact .
. There were two‘aréas that’eame through as being

_importantxtb the children. One was the doing and the-other
was the'reactien of others to the doing. By doing, I mean

the mechanics of the movement apart from the meaning. For

‘the children there was not a gri.t deal of fhought about
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the meaning but rether a concern for the.doing. The -
reaction of others was of great concern. What 'do they

think of me? Was it all right? This was.evidenced by‘the

remarks about successes and mistakes made.

Feelings of Physical Sati!&actiogs

The children found the da

PR

without any concern for abstract 1deas. They enJOyed the
feeling and the novelty as evidenced by the follow1ng
comments.. } :

=I liked all the parts cause they were fun and I
enjoyed it.

-Well, I like the dances I 11ked because we've never
done this before and I thought it was something new '
and T just liked- it. I wanted to do it over again and
all that. : —
- Like.it just feels so good

- And when somebody dances or somethlng you.get the.
feeling- inside you. You get the beat. Yeah the beat
inside you. ) -

- It's fun to do. . : : ‘

- It's enjoying. It's something new.

- Itfs something you can participate in and you can.
have fun and you can enjoy it while you can.

-'It's everything put together. lee, singing.
Dancing is the.povement. ' '

4 -

Feelin of Accompllshment
For many of the children the feeling of a Job well

donp and acknowledged by others was important.

‘-

.
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- I liked'dbing'it theléecond timé; too.;.thuse I
like showing people what I can do. (May 14) :

- I liked the celebration because it was well, 1like,.
the second time, I liked it because I goofed up the
first...screwed up. And because it was fun and showed
people that if you work on it hard enough you can do
it. (May 14) . :

The aékndwledgemett from the othérs teachers in thé
School gave the children a real feellng of pride in what
they did. "The followlng conversation deals with’ thlS
aspect.’

Karen: How ‘did you feel after you'd done it for them .
though? | : A
. -

* Child: Pretty good.
Karen: Did other teachers say anything to you about
e after° : .

Chlli: Yeah,‘they said it was really nice.
Child: Mrs. Z cade in and Mrs. M. and Mrs P. came
in, '

Karen: Came in where?

Childy To our classroom. They 'said that it was
really nice. If anything like that ever, happens
again, we should... ' ISETERT
‘Child: Mr. A. taught us listering skills and ‘he came’
in @nd just before he left he said it was a really
nice dance.

Kareh: So' how did you feel abuot that?
Child: P:odd.

'Child: Well I #elt really good.
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Karen: - Dld you feel like you'd:" done a good job’ You
worked hard and it paid off.

Child: I was proud of what T did. Alklthat'time-paid'
off. ‘ . o ' ' 4

"-Kamen: John?’

Child: I felt proud too. (May 16)

Self Awareness

A.major concern for these children was the way they
perceived that other people saw them. The spectators for
the‘children fell into two categories. the adults andA
their peers. Thair peers presented the most threat to them
and their self esteen. In the interviews after the
celebration they telked at great length about the
‘difficulty of performing in front of the other grade six
class.

~Yeah, because mostly the Grade sixes meke fun of us

for what _we do. Like they call Grade sixes (in the

split grade five and six) names and make fun of them

because they are with the grade fives. ‘

~Yeah, they'll go- "well you guys all spend your time

on that instead of work and so we are.going to do the

same -thing as you guy . And they dance around us and
they show'off to us.

N g

-Yeah and they call us a bunch of dummiee.

~-Cause’ the other classes....the Grade six....they
make -fun of us. N

-They tease you.
-Yeah, they call us babies and stuff}
-But when it was finished....ﬁhen the show was

finished they went out the door saying 'ooh what a
rotten show and you 're babies and ..(May 11)
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-Like, I didn't like, um when we did it in front of
. the whole school because the Grade sixers were there,
: The other Grade sixes. .

,,,,,

~Yeah cause most-qf them tease'us and that.l(May 14)

“Well, the first t1me I didn't feel embarrassed
because there wasg't much people, but uh, doing it
for the whole schgol I felt kinda shy....because
there was grade sixes there and I thought that they
would make fun of us.:

-~They said,"Oh this is‘a ‘baby show.".(May 14)
. A few of tﬁf children did not feel this way about the

grade sixes and enjoyed sharing: with the whole school
f g i :.‘.Sﬂ
-I was nervous before the second time because I
thought that the rest of the ...like, the grade sixes
and the grade fives would have teased us. But, after
we started it was really fun. After we started the .
ebration in front of the rest of the school it

‘was really fun.

Some of the children were unaware of any negatiye
feedback from the grade sixes as seen from the following
conversation. |

Child Well. the grade sixes, they reaily'didn 't
call.us names. Everybody told me that it was pretty
-good. , :

Karen: The grade sixes told you they like it?
Child: Yeah. |
Child: " A couple of the)pooular girla did.

Karen: Oh, because I'm hearing different things
about what the grade sixes said. Did you hear
anything from the grade sixes John?

John: No, they complimented me.

—_—

JRr- 2
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Feelings of Discomfort or Embarrassment
Some of the children were self conscious at first
while others felt very relaxed.

- -Well, the second time we did it 1 felt very
embarrassed because I know people were like watching
.me moving all over the place, moving around and
dancing and I felt sort of embarrassed. (May 10).

—When you said"Melanie do it over again, I felt )
embarrassed....l thought 'oh my god' and I was so’
embarrassed I had my head down while I was walking

there. s “
,—Embarrassed and proud. : o .
-1 felt mad at them;...thergrade”sixes;

-I felt sort of shaky. L o | j' o
-T felt relaxed after it. (May 14) '

-Uncomfortable at first, when we were standing on my
knees. I had bruises all over my knees.:

-Well, I felt ....I agree with Tracy that they were
relaxing. A .

'U_

-I liked when you crouch down for 'One Little ‘_'
Candle'. It seemed ‘like, like it seemed s0. warm. And
it just seemed different. I don t know why.

-You're just crouching. And you re 11ke this, and 1t
feels so nice. (May 14) '

-I thought it was fun to do in front of everybody and
be videotaped. I thought it was fun. (May 16)

—Well first it was kinda scary....I was relieved
(when it was over). (May 16)

Feelings of Concern Over Mistakes S , - \Q/“K\\
‘There was an almost obsessive concern over making ‘
mistakes. This I think is very tied up with their concern

.over what other people think about_them, their feelings of
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self éstgem, They seemed to know every "mistake" they

%

made and perceived mistakes that no one else knew about.

-Me and Ella just went and Cynthia just went and she
"didn't have the beat of’ the music and then John and
‘Bobby they didn't know what to do. They thought well
‘right after Cynthia we go. Se they went and I go "oh,
no". (May 10) . .

o
+

" =1 hit Tracy on the head Cause I was fogusing down
here and she was in the dark and I went like this ...
and I hit her in the head. v

~Like Lisa. I was just walking along looking at my

~1ight. I was just walking and. looking up with my eyes
open and T came and I hjt Lisa and alftiost fell over
her and I went "ahhhhh"™ and then. gmb’ﬁut her arms out
and pushed me up and then she came—up and we’
separated, :

' —....and then I started singing real loud and I only
. heard myself and:I thought "oh, no, I'm the only one
. singing

~~Like, the getting ready I didn't think...while we
were getting ready I didn't think it would be good as.
it ended up cuz it ended up really good. And I '
thought it would be a lot longer than just 10 minutes
or 20 minutes. And it was fun. (May 11).

~Well, I thought we would all goof up in front of
.everybody. (May 11) )

-I felt embarrassed ....in case I messed up the whole
thing. 4

-Some of it I wasn 't so jazzy about., Like, just
walking when you're.lining up by the candles, you're
like, my light’ started blinking and it nearly went
off on me. And that s pretty m?miliating. (May 14)
#
~-I was a little nervoous seeing my parents and
wondering 'how does the dance go getting all mixed
~up and running away. when the 1's are supposed’to run
away. (May 16)

E

Aspect Two - Effect on the Audience

The effect the children perceived themselves as having.



-,7op the audience. was probably the reason Eﬁat tbg&aféit

3

good about their celebratlon. They discussed,thegmessage
’ q=¢-..,

Ree
o8
£t
>

they felt the audlence got from them in the fo%loyﬂhg

ways. g S - .°@w

' Child: Cause ....the~grade t.os understood i
they were part of it. And they knew- hg&w..an ~u»§ﬁ .
everybody...we all felt really good about 1t. (Ma .
10) _ :

- g

“Child: Well, like, everybody said they were really
moved by it. So... o

Karen: AWhat does that mean do yduvsuppose?

‘Child: Well, when you see something like 'Ghandi" or
‘'something like that. Like something really good, like
E.T. or something like that. You know, something with
a real good ending and uh...well, you leave and 1t
gives you...there's an excellent feeling cause you're
happy that the little green guy lives.

Child Well, the pegple really liked it and they -
'understand 1t bettertthan just talking cause after
~awhile you just start daydreaming cause it gets
- boring and then...but when you watch the people do
the actions and everybody...so then you don't start
daydreaming because when you just keep hearing. the
priest talk you  just get bored. (May 11)

Some of the'children felt that the small ‘children would
not understand their celebration with the exception of the
.grade twos who understood it because they took part.

-I think that uh, like, the readings I think they
.were kinda not very simple written, like I think they
- were kinda very hard for the little kids to )

understand. :

-1 think they. enjoyed it, but I don't think they knew
‘what it meant. : :

—Everybody said they Iiked:the last part. I think
they got the message at the -last part cause it was
dark and: they could just see the candles.
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~-I think that was the part they could understand
...because, it was dark and the music was,saying
along with it and they got.the picture oyftandle
light and another candle and there was a‘person
'lightlng another person's candle. (May 14)

-My sister, she s in grade three and she said that
- she thought it was good. And I asked her if’ she knew
; ‘what it meant and she said that she did. She said ’
s 1"you guys were trying to 'show people the different
o ay. of rejoicing." (May 14)

diigussions‘about the possibility of doiné‘their

i:ceiebfation‘ageineor other celebrations:like it, I was

able'tﬁ'getfat‘thei; ideas of the impact that they had on

the_audieneeiend what they thought anput thermeaning of
v . b . " ) v v ‘
dance in celebratioen.

L1 tnink everybody would like it because it
sounds...like; it's like a God.

s-Like, dancing is like pray&ng because it tells
everything... o

. =It's different;fJ

-Like praying up and down 1ike your praying. And-
'around 7w ,
‘—and.then;in church when you go, like, if yon went,
if you 've 'teally got the spirit, and then you're just
31ngLng, like Alleluiaand praise the Lord, eh like

you're just singimg there and you. get carried away. f}w-

(by dancing) , S e
-And praying and'eyerything like, they get bored
cause ‘you do it over and over again, but this would
be new to them. ,They would think it was really gice.

-Well, it makes people like, it makes it more
excitement in church. TN :

i

-It's more fun than just sitting there for abou wo
hours. The priest is standing there talking to the u)
adults and you don't even understand anything and
it's more like you can understand this and it's ~

., - really: &podignstead of just sitting there doing
e . 18 SEE . . ! .

. <
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no;hing'cgdse you don't understand.

-Everybody waves with their hands and they just...and
when the singing starts to stop and then when he
keeps on singing we just feel like dancing so you can
just get out in the hallways and just dance. It just
feels really neat cause you're like, 'Praise the '
Lord', you're free. Like, in church you're free to

- get to do things rather than just sit there and
listen. (May 10). - ,

-Well, it was fun for them to do it and uh.ggin a way
thing's are more fun to do like people will t the

meaning of it and like, they'll be happy about it and

do more like, they are going: to understand about it.
(May 11) V7

-It woﬂ't'beuas complicated as like, telling them. As
telling them the words. Like, uh, all this
complicated stuff you know.

-And like, you can tell if it's a religious song or
something like that. And like that 'Chariots of
Fire', it wasn't a religious song, but you could teil
by the actions we were making a message. (May 11)

~-Well, cause like, usually you exp?%ss things with
words instead of dancing or something like that. And
well, it's funner when you use dancing movements. .,
It's like you know you are participating in the wo

and that. (May 14) - 1 _

-I think, it was Jﬁét'uh, so.clear what you werr
doing. Like, it's just like writing down something.

'H—Well, whénlyou gof your hands ﬁp you can tell that
- you're sorta praying to God in a way.

-I think the people; like, tﬁey‘would héve ungerstood

‘us because like, we've never done that dance“before,

those kind of dances before, and they can understand
it...and, if we watched ourselves we would probably
understand it too, (May 14). o 3

-Well, I think‘it will heipvthevcelébration‘cause

‘1like, most people don't probably like, when their
"priest is talking most people doze off. Like that.

And they don't ...cause they get bored of some
reason. And. like, 1f there was dancing, they -would
watch because like;: there's some action and stuff
like that. e : :

P
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‘a -Because it would liven church up. Because some =~ -~
_people never listen to church at all., o '“g .

' —They just go and then they think they're doing a
- good deed withou@hlistening. And if they listened and
- watched that, it would make they'd leatn alot that
© they didn t listen about. (May 14) ;

-I,think that we should.(dance in chudgh). Because. -
~ then 1t kimd of like, usually adults to church and
" then they can understand those movements. better than
.little kids I think.

-Well some kids if thdé say it s (church) really
. boring. Cause they juss talk about things ‘they don't
~uhderstand. And then if they went .there, they would
“think there's really. a message in it. They woyld

think it was fun. If there was dancing and ‘

everything. (May '14) : § g

L,
Stuart thought that perhaps we could have some- influence

‘l

on the world Witness the following discussion.,
‘Stuart. - Yeah, but also when everybody in the church
‘takes part. You know,'there are some men in there -
"that are like, they're big egwboys you know, and all
that stuff and they don't waht to be caught dancing
;like that stuff. So. Well, you know.

. b ]
Karen There are men dancers you know.’

-‘Stuart° Yeah, weIl I know. There's a lot of then,
but'I said some. : :
Karen: Yeah you re right, though some people

.~ don't,,.and.it's not just men. Tanya doesn't want to
"dance either. It's not just big men who think they' re
cowboys. - ) | v

Stuart: Yeah, but we should have ‘a church ceremany
or we should get a church to see our dance and maybe
it will influence. or something. '

Some of the other children had a similar idea. They were

going to influence-the parents which would have an effect

- e

1
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. Child: There's really a. message in it gnd
~ everything. For the parents. :

‘ Child' Anéd if the little kids' wanna dla

Child: -Well, the little kids. They. a11 goof off

"~ _They just think it's boring so people just think it s
boring going to church, all this talk. But if they go
one time and they see a11 this. Then they 11 think -
every day it's going to happen and they 11 learn more
about God. .

1
Child: Yeah, they' 11 get more 1nterested and then
put their kids into it. Like, uh, they have.a ,
_children's choir at our church and my mom thought
that that was nice and she wanted -me to go to it. .So.
. If parents like it, they would probably want thelr
- kids to go in it.. A .

C d: I think we should to that once. I think we
uld go to church and do that. Like, to one of
- their songs that they usually sing. (May 14)

Thoughts While Dancing
The things the childm&g were thrnking about while

they were dancing seed to suégort what Best (1974) says

about expression in dance. Theé expression is in the |

movement itself not necessarily in the dancer 'S mind~at

2

the time of . the performance. This was true for these

‘ children. They were concentrating on not making mistakes

- and puttingrallvtheireeffort and energy;into ”doing it

'-*v'

o right"

"<Well, ‘for me, I don't know about everybody else, but
for me,if I'm going to do it right and make a smart

- "move. Like, know what I'm doing. If I can remember
what I'm doing and not make & g&stake. ‘

-I was:just trying to remember that'skall.
-1 just listen to the music and when we have to start
tike spread your hands...like. I don t really think



.é\' 4

-

about’ praying, I just think if I'm going to do it
right or if I I'm going to goof»up or anything. (May

11).

P

~Uh, ‘don’ t\make a mlstake. o . .

r'-What I was doing.

) -Yeah trying to remember what I was supposed totdo.‘

~-I was Just trying to follow the music.

ol
Wl

. _,‘

| -1 was Just looking at other people so I wouldﬁ'Y

mess it . all’ up. _ ‘ L EA%m’

, .'-I was concentrating on doing it. (May IA) .' .

R think you concentrate more]ﬁ\awhat I was doing,;like;-"'

Some

&

—Well, when I was doing it_in front of peopleg I

ot on straight what 1 was-doing, but maybe kinda

1un rstand better all the movements and stuff likefv‘

that. Like, going up I really p all...everything*
into it when I was. doing it in ont of everybody.
(May 14) - , '

L4

of the. children indicated that they thought about
what»theytwere doing after: the celebration was o
-Well, at the time when you are doin- e actionsi
you. don't really. think about!it, t afterwards it
starts to-get to you, like you kdow, it makes you
want to learn more about God,. ' ‘
-I don't think‘about that...but later I do, say,
after the dance when everybody compliments you and
that stuff (May 11) ‘
'Sbecial_Caéee T |

s

I am writing separately about two of the chilgren

because their involyement was slightly different than the .

other children..Bobby and Eddie were given the option of

behaviour. They’both decided to. opt out of the. =

not’ taking part in the celebration due to their disruptive'

S

\r
>,

e

o

e
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celebratibn.-Bobby endﬁd-up askingAto'rejoin'ue but Eddie‘
kept to his original dec151on. T 1nterv1ewed these
children individually after the celebration.

, :
-Bbbby
o Bobby decidedzto'rejoin us because,his nother‘"‘ o
indicated that if he did notihe would,get into trouble
- with the nrincipal.hHe said that‘the reasonghe didn't
henjoy what we were ﬂ01ng was becadse theéother grade sixes
were always teaq1ng them; He thought that‘whatywe were .
'doing was babyish..Afteq‘the celebration was over he
,thought it was all ;1ght and he would‘be in it again. He

was, however, ver} annoyed with his percelved attltude of

the grade sixes. I was not convxnced that Bobby was belng

K]

honest and te111ng me how he really felt._It_seemed easier'

for him to discyss the grade six class. 1 discussed Bobby

t
-

~ with Al later and Al felt Bobby was doing what Bobby

. 3
) : B e

— always;does and that .is, never taking any responsibility RN
. o . . N ~ 1 «

'vforvhis own actions. He always excuses his behaviou@(bxi
hblaming someone else. Personally, I’felt that Bobby wa'sfh
o e . - : | " e
very lacking in self confidence. :
Eddie | , 4

The . interview with Eddie was very diffic ffor both

Eddie and myself. I could tell. he was 1in an em“'ion313

- state by his nervous hands and teary<E£;D ‘Rz

.
A .

ried to make

\

//\.



‘themselves Qasbvery positi#e both for them and in their
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him relax and assure him that this was not a thréatedfﬁg
situation and I was véryxinteregted in his feelings. I
think that Eddie was very unhappy about his decision to
opt out of the celebration and it .was painful-for him to

-

talk about it. He was unable to give me reasons for .

‘deciding to quit. It just seemed iiké a good thing*to-do

at the time, His maiq reason for béipg sorry for not -being -

»

in the celebration<was that he felt very left out. "T

- didn't want.to be left out....I don't know, everybody else
‘was in it:ahd_I wasn't". When asked what he thought the

4other children ﬁhought;%bbut the cglebration; he felt the:

other grade 6 class didn't like it, but that the teachers
. .
all thought it was very nice.-If we were to do another

gelebratién Eddie would want ‘to be in it if his friends
were. I asked Eddie why'he;didnft'come_batk into the

ceiébracion as Bobby had and he said he felt it wouldn't

!

v

be right but was unable to elaborate on this.

Conclusions ‘ -

The dancer's experience as seen by the children

T

view, for the spectators. They félﬁwa_deep commitment to .

the work and had the feeling that it was their own. The

~

_miXing of the 1earning‘modes (seeing,'hearing, moving)

© . were referred to over and over again and gave the:

experience its strength, The positive feedback from the
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adults was a powerful motivator in their satisfaction
about their performance.‘These_;cnclusions will be dealt

with in more detail in chapfer six.
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CHAPTER SIX a _”*

KA - SUMMARY CONCLUSIONS AND IMPLICATIONS

| Introduction
The flndings of this study w111 be dlscussed under

the following maJor headlngs that emerged as a result of'

}

<§;,jthls work: The Journey, Afflrmat}on of:Self, The'Creatiwem .

RN

'.:bance Form, Response from the Spectators, Dance in

-.queligious Celebration, ThefResearch Method, The Paradox,

and Beginnings. g}

The Journey-, .

The'children in this;studyﬂexperienCEd traneition-from

the concrete to the splriCUal in their Journey of symbol1c,

growth As Jamison (1975) states ."we begin with the

’

senses, with obJects, and then proceed to mysteries"
'(p.A). The children wegan their symbollc Journey with
'concrete obJects. The obJects ueed‘werekboth simple';nd;
everyday‘as well asl%eing potentieily sbiritﬁel sy£561§ﬁ
The flowersfrenreSented'the ﬁeace end'beautyiof Cod'e&
world and were used 1n a dance thaf aymbolized a

+

celebration of all things’ beautiful in creation. These

-

flowers, part of the ch11dren s concrete world alloved

_them-to make connections at their'own~level of' L s
understanding. Some would find the cdlor their bridge to

the'world's beauty; for others'the'Shape and déSi&P”“OUidl”“,

. y | 128 o -
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strihe a mempry of real flowers, and for some the

'_connectioni he bridge would be more towards ‘the
: » .
spiritual, as yet a mystery to them reg paradoxically a

T "_. 5

5y

{known. The flowers therefore providhd on tﬁe continuum
from.the concrete to the spiritua; a:?&ace for each “
individual child to understand celebration. The lights,
_although both fun to use and pretty to look at, prov1ded a
strong connection with the sp1ritua1 1dea of the
importance of spreading good throughout the world
,Children knew the dark, have perhaps experienced it as
something threatening or been delighted and secure in its
blackness. Fascinated since very .young children with
candles and matches, fireworks, and stars, they brought to .
the dance their own understandings and experience of‘
darkneSS‘and light. Thep also brought that need to explore
the dark in a secure atmosphere, an exploration in part of
the unhnown and the unknowable. So the lights, though
' simple and concrete, beingfheld and moved,‘became aliVe.
'These were lights,’not-heldjstatic or'affiied to
something, but lights that the child controlled changlng
them in the dggk space. The children quite naturally were
being led tovards a deeper understanding of the meaning of"’
light and ce}ebration.»The movement itself became a
symbolic lznguage by encompassing the gestures of turning
and openness. In the dance 'Simple Gifts' the children
‘were-askedféo reach out, touch, meet,vfollow and lead.

- 0N

- S '
/‘r ) . . ) » ’ . 7
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These are all spiritual iﬁpas that represent the Christian'

‘purpose. ?i'ﬁe banners used in the celebration were also an

«

1mportant representaton of symbolic ideas. They allowed

T

- the children to assimilate what they had learnedtthrough'

<A

the preparation of the dances ds they were required to .
take these 1deas and put them in another form. The fact'
" that they were able to- do this confirmed for the

Rt ‘

researcher that they understood what they were trying to

-

communicate in THEIR celebraﬁion. The written narration5~

by the children represénted verbally what the,children

*;

wanted to say in their celebration. Again the children

onfirmed for the researcher their understanding of what

-

they were attempting to do in the celebration. Music

..

enfolded the entire celebration and helped to create a
special mood and feeling right frOm the beginning. As
stated by Larose (1981) the non—verhal elements must be
heightened in celebrations for @hlldren. This was
reaffirmed by the children themselves 1n the preliminary
linterviews. The symbols used in this celebration became
powerful tools in assisting the children's understanding
of the'celebration. As stated byFFather Charlie "you have
to work with children“at a level which they will |
understand” (Mayvé).;Children had the language to talk

about the concrete.

~Justin: I liked it when all of the children were
: going around in circles. )
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Anish: I 1like the part with the flowers.
Chris: « It was neat ‘row the lights floated in the,

' ) darkness. ) .

They do not have the language to talk about the spiritual

symbolism in anywhere near the same degree although a few

children are startlng-to make the tran31t;on.
-Well when you got your hands up you can tell. that
you' re sorta praying to God in a way. (grade 'six)
- -I think that the message was: spread the word of God.
(grade three) , .

This journey from the cohcrete,td the spiritual evolved as

‘the study took on its own dynamics; This helps us to

reflect upon the -care with which the t0ncrete should be

planned into children's celebretibn.'

Affirmation of Self

The religieue<experienee parellels the life
.exﬁerienee; It is an experiemee‘aboubylife and deals with
the wholeness of life. The significance of‘the.celebretion_-
for the dancers waevstrdhgly.connected to their life |
experience. The egtire experience‘wes filled Qith
ambiguous and chaqgingifeelings. Feelings .of eatiSfactien,V
. feelings of inadequacy, feelings of discomfort and

'

embarrassment, feelings of accomplishment epgﬁ)ride, and
feelings of power were all involved in vary#ng degrees

with differ%ﬁt children. The poeitive feelings somehow won



7

panel meaber prard asserts that
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o N
out and overcame pressure from peers making the éxpgrience
- . » " o
satisﬁ%ttory for them. As written in the document;ftom
. , : , f
the American Council. For the Arts in Educatiom (1977)

v
'e4

i
[

By age ten or eleven, many children worry about what
their peers think, and have less confidence in their
ability to make things look "real," to move freely
without embarrassment, to play an instrument or sing
, without fear of a sour note. They are temporarily
- lost to the arts unless rescued by quality programs.
Such children seek other outlets; their drawings
become stiff and cliche-ridden, and they become more -
rigid in presenting themselves publicly, at least in
the context of school. The technical demands of music
may discourage many; some enter an "awkward" stage
-and discontinue dance or drama because of an. '
uncertain self-image. It is then that a good arts
program is of special importance to children because
it can help them to master different skills and to.
‘construct a more solid identity" (p. 59)

The children'in this study were certainly entering into

this age of extreme self consciousness and»this:'

" celebration proyidéd them with an onportunity,fo; personal:
. g;owth. This afﬁirmaéion was brought about by the

involvement of the several people who were significant to"

these children. First of all, the work. they were doing in

the preparation of this celebration was constantly

reinforced by the ‘researcher and the cooperating teacheﬁ.

There was a gradual development of the feeling that they
Qére doing something valuable and worthwhile. The work
wich the grade twos who looked up tc and respondéd to thenm
aléo became an affirmation oi who thcy were, Their

interaction with the grade twos allowed them to respond to

o
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\ghe child within themselves and dance and play in a risk

free environment as they "showed" the smaller children how -

4

it was to be done. They were able to drop the grade six
‘role that‘saysvthis is "babx‘stuff" and'just enjoy the
"experience..Thisdopen adoration from the youdnger children

“contributed to their feelings of being somebody as
SN i
evidenced by womments in their Journals.

Michael:ﬁiYes I did enJoy them because they
()7 wouldn't leugh or make fun. They
7 would just enjoy it. .
Tracy: "+ I had lots of fun with the twoer's.
", The one I had was easy to teach.
. And she always followed me like a
% lyttle puppy dog even at the end.

The c'hfildrenl,wd’c" f'urthe'r affirmed by» their' parents who
took the time to come and celebrate with them and respond .

enthusiasticallyvafgzrvit was }ver; One of the parents
toid'me thatinis;sonxnad.started to talk about it a few

days prior to fthe calebration and he got the feeling that

'

it was impor'ant for‘him to be there, It was an important
]

enough occasion to warrant a party complete with food and
that special cake made by 'Aunty B' with the theme of

their celebration written on it, Thig affirmation

continues in the form of-other)teachers_who take the timed
to stop;themiin the halls'and even come to'their classroomf
to telllthemfyhat a beautiful celebration it”was and how"
moved they were by it. The teachers comments were

especially imporEEnt'becaose these children had the;

" - ‘ . (‘" ‘ .M
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feeling that they were notyliked. "Because sometimes our
' ‘ S | ' _
class isn't one of the greatest classes in the school and

;hen‘when'we do something good like that, it kind of says
'this class can do something -good sbmetimesﬁ (May 14). The

Taffirmation ‘continued with the principal (a very important

‘adult in the school) who is so impressed he asks theﬁ to

do ;heir'celebfatibn.again so tﬁat all the children and
teachers in the scﬁool wiil be.abiéfto see it. Now ?he‘
children are celebrities in ﬁhéir own school! This |
affirmation is direct to the éhildren but it is the
childfen’who;have to integrate the experieﬂces and make

them part-of their emotionalfgfbﬁfh.,This became 'a real

conflict for some of the children when they’ had to deal
with the reaction of their peers (i.e. the other grade six

> class) who they perceivéd as beihg derogatory in their
remarks about the celebration. They fRad to come to terms
v » T T —
. ) . ’/ :
with the relative importance of the positive’affi%métion

~versus this negative feedback some of them were
perceiving. The posiﬁive won out and the children

explained away the feelings of this other class by

accusing them of jealousy. N T o
B . \ K‘ ',' . ‘

W

¥
W , ‘ 3 . :
wisdom of exposing children to an audience. What type of

“This brings me to some important questions about the ., Y

~ audience should it be? How much experience have the
children had in terms of audience? Their first exposure

should be in a safe secure_ehvirbnment with success
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'guaranbeedi This means taking a close look at how mucg, )
lunderstanding the.audience-haa‘in terms'o;'vhat'is'
‘-happening. This brings me back- to Father Charlie's o
comments about being prepared to see dance in celebration
.and understanding its purpose‘there.<The reaction of SOme
of the other grade six class could very‘wefﬂ’have begn
‘destructive to tﬁe dancers but luckily the poaigive
affirmation outweighed the‘negative;
*g: At the time of the celebration the meaning.and
‘purpose was not ofdprime'importante. The major thought in
.the children's minds_was>tovdo a good job. Theﬂimportance
o . .

~of the experience was brought home to them through the

"affirmation by others. ‘Throu h this affirmation theyvbegan
i o

o M

to integrate the aativity through discussion and
reflection. This provided a further ‘step in their -
spiritual growth.

As Larose (1981) etatedbin hiS'writings on liturgy
with children, their emotional needé‘must be met in order
to maximize their invglvement‘ Through this celebration
the children-s emotional,need for "Approval, Attention,
and A&fection -were‘met.'The'children‘owned this
" celebration, a feeling that was built up over time through
their total involvement in the creative process. They

%
understood through this process that it was a collective

creation with.their ideas and input being encouraged and

aocepted all the way through.
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'An‘important‘point to}make here.is that the adulés

‘.(parenta and edqcatora) in this group also affirmed_%&e
Eooperating teacher and the researcher. They told us that -
dance in“celebrationfwas acceptahle and-craated,for them.a
veryipositive‘experience. The.question ap to whether dance

in celebration was acceptable was a major concern in this
research :

In a nonthreatening atmosphere where there is warmth
and acceptance and someone to receive what we have to
give, creativity begins.to flow 9! Connor, 1971,

p.22). . Lo ,M,_ - Ne.

. ‘ . 5”
The~Creative Dance Form v _f_

As stated in the supporting literature the creative
dance form allows children tﬁe openness to express and
communicate their ideas. Carolyn‘eupported'this when shep

A
i

talked about’the\ﬁé Y that theae'children‘vere,not

Jad
FA L . . L i . -
perforping for excellence but rather to comvey ideas and"

: commanicate'these to an audience. Bruce (1966Q_1n
diacgssing'creative dance and religious'education states,

“All creative arts have within them something of the
divine, and dance more than any other. has the power
~of immediate communication. It is an-art which the
‘most awkward and clumsy, the least gifted and the

- most-graceless can take up and make their own. Some

,p"%i_: “brightening of beauty and of grace is bound to cone,

" apnd-within it will be- at least ‘a little of the
spiritual" (p 5) '

¢
Many of the children I worked with could be described as

graceless and awkwérd yet tﬂé)‘hadithe power to move in-

i"r-an emotional way a large group of people. I maintain that



‘movement pattern or the choreographicuprinciples)ris
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the rreative dance form provided a framework that allowed'

children of all abilities to respond through movement ip a

way "that they were ‘each successful"This was also pointed
EH

Aougyby Carolyn as she noticed the varying level of ability
O .

amomg the dancers.

And another thing that you cannot say that it was,
was excellenace of performance. Because you were-
taking ordinary tkids, out of an ordinary classroom,
who basically lacked dancing skills.” So, you can't
say it's because their performance was so excellent
that they took your breath away.......They were not

- saying 'look how perfect I am'. They were saying
something else, :

' .‘ ' - o
Bruce also makes the point that in teachinhg movement to

children 1t is important not to give too little or too

much gufﬂance. The creative dance form again because. of

its openeSS'allows for_as much or as little guidance as is

necessary. The children I worked with'needed a lot of

guidance at the beginning of the project. Later on they

béganlto rely more and more on their own feelings and

ideas._'

The stuﬁent brings the whoie self to the dance
experience. What the children bring to- the experience ‘can
change the situation. Because of the diversity in child

~

experiences a varied approach work&»best in reaching more

~individuals. Hawkins (1965) feels that "getting the

P

student to think aboutband feel, the new concépt (the-3
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probably one of the greatest challenges of teaching
(p 140). The open scaffold" (Boorman 1982) inherent in
the creative dancé“form allowed for the building of ideas

1)

>dealing with the‘symholic and sensory as the Children came

“to a better dnderptandiné'of spirftual symbolism in

-celebration;

-
‘Response from the Spectators ' . (\\"‘\*'

-

The spectator ihvolvement in the celebration appearedv
to depend on the fnves:ment‘in or‘distance'from the
experience. The researcher and cOoperating:teacner were
closely and emot{%nally involvé&; They nad an'investment

.in t1me and energy spent,and were anxious for this to be a.

p031tiVe experieﬁce. They elso had . developed a close

‘relationship w1thbt§a cﬁ

Ve ."f’~

every step of tﬁeiﬁﬁ'

idren and were with them doing

'}‘wﬁen the children succeeded
they werevproud offtgemﬂ&éd.shared their exuberant joy.
The principal, as the one responé?ble for Christian

leadership in a catholic school as well as the overall
.edncation ofethe childnen, took.a_very'élobal look at the
celebrarion from a varietynof'perspedﬁi‘bs. The resarcher~
»felt tna; Al observed a total erperie;ce for»the_chlldren;l‘
He saw the involvement and commitment of the dancers as
heartwarming. Hé‘also knew?these‘cnildren weal{and felt
‘pride in their effortg>and accomplishment. Al also

t By . B
 observed the emotions in the celebration and felt that'we
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‘need more feeling inrcelebretioh hecause so much of life
- is baSeé‘éﬁ feeling and ' religion is a way of life" (May
L 25).
The religious education censhltantvhad a'yested ‘
interest in this celebrationm in that aimajor.pért of her
job is to assist teachers in developing celebratinnffor
children. ThiS'was her first experience‘with dance in-
celebration and her: reaction was very: emotional. For her
.the celebration demanded a response. -
....this one did actually move you to the p01nt of
having goose bumps or a sense of awe or a sense of
...well, being involved There's no doubt aboyt it.
Of being a part of it. Of being called out of v
yourself for a minute. Of being called into the
'celebration (May 22) J
Carolyn in her role as-religious education consultant has
attended nanx celebrations’nhere misbehaviour has’resulted
in anger 6n the.part of teachers, principali and children;
This was so stronJ that Carolyn used the word "anger five

times 'in one paragraph. She felt the 1nvolvement of the
children and the strqng v1sue1 1mpact for .the ;pectators“
'heid_the attention and‘negativemfeelings were th\s.
s\(o'i;dgd.. { o

The othervteechers in the school had an inﬁerest’in
this celebration too as they knew these children well.
They had taught these children in prev1ous years and were

pleased to See this,intense involvemenm coming from them.

They also.had a strong emotional response to the

;o



celebration. The teachers;all viewed the celebratﬁon'from‘"'“

a practicai point.of view..They observed hoﬁ meaningfulrit
was forttheir'children'who-were yatching it and ngé
: interestedfin wayshto‘incorporate'this{idea in}o_their_
future celebrations.

.Another spectator who was from-odtéide'of the'schooi
“was the‘physical education conSultant.bThis wasjhie'frrst
year rn this position. He had just completed a year as a
comblned grades consultant where hls task was to a391st
teachers who were teachlng more than one grade. One of the

- b
4

ideié he had worked a great deal with was the igtegration

) ; . . . . . X
ofsubject areas to facilitate the learning in these o

: combined grades.ZConsequently his}ohservations were
"reiated t0'this integrati&e aspect.,He:feit that the two
areas of rellglon and movement were very compllmentary and
worked well together. Hls ideas coincided with Martln

(1979) who feels that dance has potentlal as a basic

educator., v

: . s » o
Another group of very important spectators of course

were.the children in the other classes. They exhibited a

-
L8 s

very'strong response to the'visual in particular the .
g

‘ flowers and the flashllghts. This goes back to the
prev1ous d1scu331on of the power of the concrete symbolic

'“languagetln helping chlldren to come to an understanding

bnﬂbf abstract ‘ideas. As one grade three child put it.,zI_

"(

thlnk the message was one person spreaded the word of God(

Zo |
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to the rest (May 9)

-

Two .areas . came up as 1mportant from the p01nt of view

-

foﬁ_all the spectators. One was the_1nVolvement of the<f"~
grade twos and the other was the'strong v1sua1 1mpact of
lgrade twos seemed’

6

and shar1ng tpat

the celebration. The inVOlvement of th:

to indicate the feeling of reaching ou!

t

is important to Chrlstian communlty.' he strong v1sua1 )

representatlon Ln the celebratlon”'llowed the spectators

)
the freedOm to be the creators, to wr1te their own story

This was espec1a11y arent with the pr1nc1pal who was
able to create. his ojja:;?ﬂeq feelings, images,andvideas.
For Carolyn it was g visual efpérience that Vtook”yoer

e

breath away : §'52).

The act'of creatron is-always a solitarx ne. Others
can encourage us to create. They cannotﬁc feate for us
(O Connor, 1971, p 23)

-
P
i

e

/
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Dance in Religious Celebration
. IR 3

-

A A major conclusion regarding thbsx;tudy is that,iin bb

. this instance. dance asl; tool of;égachlng and 1earn1ng in
the contert of celebration was;gegx powerful The rellgion
COnsultant sa;.it as a "ma o(‘breakthrough in celebratlon

whas not even been 109é§d at. The language ‘of dance
has been said to be universal and tp be understood by

T“children and adults at 411 levels ‘of development. Although

such claims are open to challenge young qhildren in this

!

RS 2
’ ,study related to dancg,in a way that was meaningful for:

- .Aﬂ’ .
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”#}hysical"itfvas visualr Secondlyvchlldren

”‘gin dance were enabled to learn a great deal
: oo -¥ . Ly e
about themselves and others. They experlenced ldeas

participa-

through dance that - could be explored in no Am&er way.
: N

Th1rd1y, dance added a dlmen31on to- the?thlldren sllife

-that may be very mean1ngfu1 later on. Wlthout dance a way

-v.

of know1ng, and feellng about the world c0uld have been,,,

.. <

Tost to them. Carolyn observed thls language of dance e

while watch1ng the older ch11dren dance with the younger
L ) ) R
children. : . T
When the little ones came forward and inter mingled
with the big ones, like that v1sually said’ something
so important.....There s a certain okayness ‘about
being together. A certain playfulness....he really
felt whoever it was who reached out and touched him
"and swung around the circle with him, and so he would

know in a deeper way what it means to be with people:

" To be touched by people. To be a part of a. gommunity
‘(May 22). - -

As expressed by Martln (1965), Engel (k978). and Eisner
(1980) the arts allow us to exper1ence hﬂ}ﬁledge and

utlllze symbols which add another dlmension to our -

4 M 'Y

understanding.of life experlence. Hawkins_(1965) stated

- . . . &
-~ R . - N

that

«ees 48 a8 work of art, dance has an: inherent.
communicative power. This is so because ‘human -
movement, the material of dance is the essence. of
life. It grows out of life, reflects life, and is.

life. Therefore it is not surprising that movement is‘

readily perceived and understood (p 4)y.

As Car8lyn found, the children in this study'ﬁpré{

o5
v
£
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clearlyjunderstood;

expressfhg,e§act1y what they set out to express and it was

" "« The ldterature on religious»celebration.supported the
. ‘; . ~ ) ) ‘-

'idea that celebrations forvchildren should be concrete and

multéﬁimensional.vThis theory was well supported by.the

children themselves in this-research as they talked about
] : ) ‘

»fthe flashlights, flowers, and actions.

Padavano (1979) ‘also discusses the closeness of

3

religious experience with aesthetic. experience in that

‘they both attempt to bring beauty into life. "Art becomes

a religious experience when it seeks and affirms, ’

communicates and celebrates, makes p0331ble and indeed

~{ihescapab1e the experiences we are describing. Art and

?religion fail if they do not br1ng ‘beauty" into 11fe

"(p;S). The children in this study communicatedfand

o

'uh.;;well, youlleave and it-gives you...there s .an

'.celebrated. They brought beauty 1nto their own life and

the lives of others. As Stuart so aptly describes the

feeling, "You know, something. with a real good ending and

~

vexcellent feeling" (May 10) and Edna in grade three

thought "it was a nice celebration and the end- of ‘the

prayer was sa beautiful" (May 9). Pruyser (in Thompson

'1979) suggests a similar idea when he says that when the

human mind responds to an aesthetic experience
(interpreting it as an experience of harmony and beauty)

and ‘couples this with a sense of the Beyond, then thge,

N



vy(p 38). Thls is the sense in wh1chﬁ%arolyn felt she was

“géfalled to apprec1ate and to enjoy" (May 22) and Joey in

' = 144
3#* -;12? 'v i

1aesthet1c experlence becomes also a religious experience

« érade three enjoyed it because it was-"a prayer and a

©

“dance" (May 9).

L
f

Pruyser'(in-Tﬁqmpscn 1979) also suggests that]when art

" .raises, consciously or subconsciously, such questions as

"who am I?" "why am I here?" and "where am I goihg?" it is
askiﬁg religisus questions.rAs shown previousi& ihf;he
section on affirmation'the children were asking these
questions,‘As stated by Fowler (i§77) dance»provides:an

ideal meahs to attain self-awareness, self—devélopmeﬁt;

. and s$elf- fulflllment (P.. 4). In~the.words:of'childrenf

2
-Well, it makes people 1;gg, it makes it more
excitement in church‘v;° oo

x qu
—Becagse it ‘would 11ven church up.

'—lee, danc1ng is .like praylng because it tells

’everythlng... :
In the simpig};Ianguage of the_childrenrwho danced in the
celebration}ndgnce makes celebration more interesting.
The. Research 1 hod

This reseaﬁ%h method had both §>rengths and
weaknesses but the researcher felt it was the best way to
assess the response to dance in celebration. It yas

difficult in the sense that the researcher became somewhat
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d'fractured trying 'to play the dual role of teacher and’ .

researcher. At times the teaching was not as good as it

ought to have been because of the distraction of the

research while at other times research was not as

stringent as it‘shouid'have been}because teaching demands .

" took over. Clark{(1982)_ingher.dual role asﬁéhz member of

a committee, as-well'as the,researcherfobserving the‘

committee‘at'work, states that to be a complete‘

oarticipant ist"extemely hard‘work, as~the researcher mus't

: . : : : L :
,fulfill all of the obligations of a‘participant whiletinkﬂﬁkg
the field and those of an observer on his own time"

(p.118). During meetings and other 1nteractions Clark s

role as researcher was subordinate to that of committee
member. In this study the researcher became very much a-
'eacher while in the classroom with the children. ‘This

‘method however,vallowed the researcher to gain 1n31ghts
that could not have been obtained any - other way.' The
feelings~of the“people_involved came across completely and
the-views"of both children and adults were obtained and
represented in their\original form.”’

The fieldwork method of'doing'research is a timeh,
consuming‘one and.plales demands on the researcher as Qellf\'
F‘as the participants in the study. Odynyk (1981) in her
'bbservations of classroom_work refers to these demands as

ethnograhic fatigue (p;'184) as she tried to keep up

with the field notes from one observation period to
: A .
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aﬁ%ther. During the period of this research there were

times when the cooperating teacher felt overwhelmed w1th

e

the enormity of the undertaking but felt when' it was over fﬂ -
that 1t had been. worthwhile. - It tahes time to develop .
relationships with. children and to involve .them in '
something as sensitive as celebration one must tahe'thaﬂ
v'time. This time also‘becomes Very'important in Qrder'to
establish with‘the children tﬁe importancefof honesty in
research and‘erking with»them'long enough.so tha .-sense
of trust i; developed between the‘participantsPaJh.the
researcher. | |
The classroom'isba dynamic place. In this particular
study, using]an'interdisciplinary approach, there’uere

activities gaing on that were almost impossible to capture’

words. How does one describeksomething in words that is

'isented in a nonverbal language? In_order for symbolic-
.féms to be understood they must.be,represented‘in their
own languaget Music must be played and dance must be
‘danced. An attempt was- made to gather some of this data

tthrough videotape, slldes,'and photographs. This is'a

AN

technical problem and the researcher is not a technician.

The v1deo was taken by a professional but some of the

's ides and photographs were unsatisfactoryvdue to improper'

equipment and lack of experience. You need powerful'flash‘
)

equipment in a gymnasium setting where lighting is a

problem. The researcher feels however that when it came to
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The visual representatipn was a useful tool fpr the

researcher to reflect upon, but the real meaning of the
celebration was in the response of those 1nvo;d?d. It was
interesting to note that the principal after. séeing the
celebratiom sa1d that he had no idea what he was go;ng to
see beforeuthe celebration and was apprehen31ve He had
seen bits of the work being developed and had dverheard
discuSSionsxabout it but it was not until‘he ‘had
. partigipated in-the celebration that he hegan to
underStand the process. This again brings back the
tremendous impact of the visual in this celebration.’
. A very important aspect of this type of\research was
the freedom it gave the .researcher to yse normal teachingr
techniques. The teaching was done in the normal settlng
dwhfch makes the results more realistlc. Some teaching
methods also served as data collecting techniques. The
diaries served the"p posehof communicating.with the
chilhren as well as v coming valuable data. Group
.discussiong are a natdral teaching process to encourage
dialogue among children. These group discussions after the

.

celebration was over also became an important part'of the
A _

. data. According to Mahe (1984) "conducting an ungt;iz:pred

interview is not-an easy task as the researcher ha

| refrain from imposing her definitious of the situation

Py
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~Up0n others (P 279) It was found in this study that

K

_through .the group discu331on process with: the children

they carried the'"lﬂtenv1ews .  They were enthusiastic and

wanted ‘to talk about&%hat they had done and the researcher

became mostlyaa listener. The children kept each other on

toplc.

fhe ‘field notes kept throughout the prOJect allowed”

- tHe researcher to record the everyday happenings in a

classroom and néte all the things‘thatgghallenge teachers

everyday; the constraints of'time'and the energy required

to deal w1th the social and emotional problems that. are

PR

) always ong01ng. All of these dynamics add to the challenge

of teaching and are a very real part of the everyday fife.

. of‘teachers.,It was difficult to wade through this: data

' and decide what was 1mportant. Other researchers have.

found this to be true. Wahe (1984) found the task of

vsorting data into categories a long and arduous one, Clark

‘(1982);c1a1med to be'“drowned in a sea of field notes

where everything seemed to have potential research

“1nterest" (p. 483) Despite the difficulties associated

with this kind of research”the information it allowed the

researcher to collect made it wothwhile.

The kind‘of information that we are able to convey

about what we have conceptualized is ‘both constrained

‘and 'made possible by the forms of representation that

we have access to and are able to use (Eisner, 1981,
" p.50).

)
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The Paradox .
At this. point’%he tesearcher asks herself the ‘{n\j
‘qQEStionn"where do we go‘from‘here"? If this experience
for children was as.Carolyn suggested\a "bteakthrongh" an ‘
‘eelebratinn‘for thildren,nthen shouid it not be;ap” :.»_ _;5\
"integral part of religious educ;tion programé?hThe .
po;%ibility*for religious:experience-is inhetent in
celebration through its potent1a1 for expressing and
'sharing within tommunlty. Danae in this celebratlon added
another dimension to the understandlng,of splritual.
.expetience. If Catholic sehool sttems eannbt make
celebration alive, exciting, and meaningful for chlldren _.\ Y |
then "why celebrate”"? Providing religlous experlence is |
uujnmental to the existence of catholic schools. If they
.do not provide children with thls experlence,then Qne
might ask t"e question "why do.these‘schqols_egist"? 5, R
: The whole area of the develhpmentAand'imnlementetion
of good celebratipne fdr children, with thebincorporatibn

of dance i' one dimension, requires serious inyestigation.

Beg\anings SRR " . :f.q" _
o o . - . ‘1”
The power of dance to strengthen reLxgious o L

celebration is dne of breadth and depth;,Dance provides,"

,children_with anothervlanguage.for rellgious expression.
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v)kt gu‘es them the potentlal for moving from the concrete
S ag’ b

t;oWb‘abstract in Splntual symbolic growth 'Dance is

praﬂ# three tlmes (Curtls, grade three, May 9) For us .

& this was only_a beg;,nning.-
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