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ABSTRACT

Minimai reaearch has beenbcartied.ont on the effects
iof educationallv oriented small gtodos using tranaactional
analysis, (TA).. The puroose of this studv ‘was to research

'dthe effect of a- TA program on a small group of. nine uppere
‘niddle class married women, between the ages of twentv-
aeven-and‘forty. They ‘were selected for their interest in

learning more about themselves, through thia theorv " The -

,group met for a three. hour gsesslon, one evening a week, for

eight veeks. The writer “served as 1eader. -
. ‘. .

The program'was designed to’ include a balance of
‘cognitive input and experience,‘and a, balance of.strnetune ,,,,, L
‘and freedom.k Caring,'supportive leadership behaviors dnd
group‘norms were considered to be important to the design
of the TA program. The goal of the program was to increase
self awareneas 80 that participanta would emerge with less -
of‘a need to control othera, more of an aoilitv to be in

s

_ charge of their feelings and behaviors, and more able to bhe

B

open-minded and flexible in their attitudes and behaviora - i

toward others.‘ Six snecific questions vere raised to;

,determine if the suggested anticipated trends would be

o

achieved.~ Scorea on ‘four instruments were obtained for each

individual.before and after the eight week program, in order
S - ‘ kY i
‘yo answer - these questions. o ,.; .

[ [ :
{ - Linn Coffman 8 Parent—Adult-Child Scale was - ehoaen“::\\\m

detect tendencies boward less authoritarian, more open-

e"



minded behavior toward themselves and others. A variation
. : . / : o

of this Scale was devised to determine whether:or not

qignificant otherék their hushands,'noticed theqe changes.

l

David McCarlev s Ego St&te Inventorv was chnsen to detect
congruence with one ego state stimulus. 'George Kellvfs
Role’Construct Repertory Test was chosen to detect

tendencies tovard increased open?mindednesamand flekibility

in their attitudes.toward themselves and others. A none
statistical case . studv aoproach was applied to the data 80

~that each group participant could be avalvzed individuallv.

\This procedure allowed the writer to analv:e the exceptions

vto the anticipated trends as well as the achievement of

them,

The results indicated that 66 per cent ‘of . the self~

4

‘reported anticipated trends were achieved bv the group mem—.

bers. ‘33 per cent of . these trends vere not achieved. ‘That

hie; Seven of the nine participants did indeed hecome less
”.authoritarian and six oi the nine did indeed become more
rﬂflexible and open-minded. There was no.evidence, however,

that these changes were noticeable to their husbands.

‘Genérally,’ the results 1ndicated that this kind of @

"~

’fsmall group experience will produce positive behavior |

“_changes in motivate

/-

| studv approach seems to be a’ worthwhile method for obtain-.

p membets. Furthermore,_the case -

ing as much information as poesible. Future research mivht ;
‘ o

focus.on different.populations: : in more ! than one group,

'»with trained leaders, who are separate from the research.

vi



Never let success hide

achievement its nothingness,

toil 1its desolation.

ts emptiness from you,

And so keep alive the. incentive to push ‘on further,

that pain in the soul which drives us beyond?ourselves.

fWhither7 <
That T don't know.

“That I don't ask to know.

Cviio

[y

o

Dag Hammarskjold

, Markings
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. CHAPTER ONE
INTRODUCTION AND PROBLEM o .

I. Thesis Rationale in a Clohal'Context

| Modern man* is qtruggling with what i't means to be human

in an age of 1nduqtrial and material PrchEBQ. 'Attempts
{‘~'

:to help him ansver his ‘auestions have resultod 1n the.

K3

anv—faceted-human potential movement., -The roots of- the
movement-lie,iﬁAtéskhoriented groupe) sensitivitv trainin?,
greun therapy;'sensorv‘aharenesstwinoteasing Weéterﬁ
awarehesseof Eastérn religions end 1n‘hemanistic pQVCholopv;

Wi11l1am QChut7, a well- known person in the human po-
v /‘ ".\».

tential movement identifies the need for maqhto achievg his
full potentiallahd to experieﬁéé jov in his fulfillment.

...Fulfillment hrings to an" indiv{dual the feelinp that
he .can cope with his environment' the sense of confidence-
in himself as a significant competent, lovable person
who 1s capable of handling situations as thev arise,
able to use fully his own capacities, and free to
express his feelings. “
Obstacles to realizing this notential come from
everywhere. The methods used to organize éocial
institutions frequently squelch creativitv and impose
mediocrity. . Society seems ‘to place a premium on rela-
tionships featuring hvpocrisv and superficiality -~ -
relationships ‘that are tolérated .rather than sources of
happiness, Child- -rearing practices, sexual attitudes,
much religious dogma, attitudes toward material achieve—
ment, confusion about maleness and femaleneas = al1 .
‘coalesce to make it difficult for an.individual to/ 1
learn to know ‘himself, -to like himself, to become |
~acquainted with ‘his . real feelings and desires, and /to |
“learn to use himself effectively and quously (Schutz, A
1967, pp, 17- 18) . S ' a \

S1ix vears apo, Sam Keen,.former professor at \
Louisville Theological Seminarv, saw modern man coping with

these obstacles 1n two wavs.

v



We arte in the middle of two revolutions. One 1is hard,
explosive and politicall, It is concerned primarily
with the redistribution of political power and 1is
committed to a strategy of direct confrontation..’The‘
other is soft, implosive and religious. - It is con-
cerned primarily ‘'with the alteration of consciousness,
with erotic and mystical experience and with the
resacralization of {ntimate relationships. The hard
revolution finds 1its focus in the emergence of pover .
groups - black,_brown, student, The soft revolution is
diffuse and without organizgtional manifestations but
its visible outposts are the "growth centers”" (now
numbering between 90 and 100) which have been modeled
on the Esalen Institute in San . Francisco (Keen, 1969,

-2 1) . ' AN

: Carl Rogera concurs with Sam Keen' 8 obseryation ‘of
\ ~— A ‘
. the soft’ revolutfﬁh, "and qalls the human potential\move- '

,,ment "the most rapidly spreadinp social invention of the
' century end probably the most yutent...“ (Rogers,'l970,
p. 1), .‘ o |

And finally, Ivan Illich educator theologian,.

suggests that it 1s through self-awareness and personal

rowth that individuals will confront these dehumanizing

systems of our industrial age.' He says.

The celebration of man's humanity through joining to- -
gether in. the healing expres ssion.of one 's relationships
with others, and one's growing acceptance of one's own

nature and needs, will: clearly create major corifront-
ations with existing values and systems. . The expanding
dignity of e man and each human relationship must:
necessarily ghallenge existing gystefs . (Illich, 1971,

p. 6).

Schutz, Keen, Rogers and Illich. nsychologists;
'theologiana, and'educetots, ‘are not only aware of %an s

'need to disoOVer his full potential. They also describe

the urgency with which man must begin to confront the-

/obstacles which prevent him from filling his need. One of

¢ : [
_the ways man is confronting theae obstacles, is through the"

7/
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':human petential movement._ Oneeof,theKSpecific psychnlogi-
cakl theories within this movement, is transactional analy—
'sis. The purpose of this study isbto look at the effects
.of this theory on the individual who is motivated tn disf‘
coner his pbtential. |

3

IT. Transactional Analygis: Its Background _and Ics Use

:iniThis Study
Among the many,group‘theranies,vttaneacfieﬁalrenalfsis
~1s rapidly hecominﬁlmbfe end norerpopnlaf.among people
searchihé'for new ways tddnndefetand themaelves and others.
. Chnrcheé,iteaChers,;nurseeﬁfgdidaneeVconnSellbre; social.
workers, hdnsewives and’ couplee/ere asking for qualified
people to run dducational workahopa and therapy groubs in
t:ansactional anelysis._ Ve;y'li;tle research,has been
carried>on; ;eideternine what it islebdut_tfansactionel
analysis that‘is B0 appeeling-to'sq.many; and Lezdeiermine.fj$
how Bueceesfnl it ie}in faeillicating_change and'growth.
4 : ‘ . Trensactienel‘analyeie (TA) waé.originated;by Eric
Berne in the 1950 5 and popularized by Thomas- Harris in his

best selling book, I m OK You re OK in 1969. 'TA is a’

‘method of studying human behavior and relatibnships, which

¥

"hee led to‘anrunderstendingan how deeisions nade-at-a
‘noung.age effeCC‘e0r~adu1t feelfngs and:hehevibr._»Aimajor B
theme in thd methd& revolves around helping individuals gain
insights about these early decisions. They may then more -
fully take charge of their lives by taking more reaponsi-

bility for their feelings and their behaviors, recognizing:.T

> I

P



that they have control over both. .bThe theory hae often.
been desctibed as being for people whonant to change and
not for those who yant-to be cpddled;

The method purports to help individuelsbbecdme more
autononens by helping:them beco{e more awaret‘morehspdnten;
eous and freer to be intinete.‘-To become more awere,'meens
to increaae the.individnal's cepacity:tp see the'wdrld in

v : S : J o ¢
~his own way, rather than the way he was told to see.it,’ To

release bpontanéity meensito help himvdiecover his ability

to choose how and what to. feel so that he mo longer has to } ;/;/
_ N
feel what he was conditioned to feel. To.be_freer;to_be )

' A
intimete;_means ‘to. enable him to be elose.tp another without
beingiexploited ot'exploiting (MeCormick; 1971).

Sinee_the method nnrparts to help beople‘beceme more

'autonomous indi#iduals3 the‘purbdae'of-thisfstudy'is to re-

l_vsearch the actual effect of an eight week transactional anal-

'ysis program on a small group of nine individuals. The
8081 of this proaram is%to~increase self.awatenesa:so that

participants will emerge with less of a need to control
' others, and more of an ability to be in charge of their
:feelings and behaviors, and to. be more flexible in their
_petceptiona of events around them. It is assumed that

"

these dimensiona of behaviot reflectﬂﬁovement toward the

® . \

realization of their full human potential. f.;.



\-.  CHAPTER TWO
THEORY AND RELATED RESEARCH

Genérally, the focus of chapter two will be to explain

' the theory and to outline. the research for each of three

areas: the ' group as a means of allowing individuals ‘to

" grow toward a fuller expression of their potential the

.~

-theory of transactional analysis as the conceptual basis’

for the eight week program offered. in the group,'and role

1

‘construct theory as a| tool for understanding and measuring

possible changes in the behaviors of the group participants.f

I. The. Group as It Affects the Individual

Encounter groups are. people changing groups (Lieberman,

. Yalom, and’ Miles, 1973) The focus of such groups is more

_upon personal growth and increased human potential than
upon remedial or corrective treatment. Partictpants usuallya.-

nsee themselvea a8 normal people attempting to function more

h.effectively at the interpersonal level rather than as sick

V‘people seeking treatment to relieve suffering. The group

.experience has an explicit focus upon behavior change.

Assessment of Behavior Chsng_s”Effected Through Encounter a

_Groups

_resea:chers., Ran

The question of how to assess the behavior chsnges_~

‘effected through encounter groups is not'a simple one snd

'has been approached in several different vays by various le,/’~/’
. Lt ”// s

-f =

and which veriables

‘asurement

‘to test for chsnge, all pose problems to the group ‘re=-

‘ﬂsearcher.‘ Randomization poses a problem because‘not'only_'



;;/f/,

e
‘; °

ps

must participants be conaidered but aaso leaders, group
treatmenta and environments ‘must be controlled Measure=~ -
ment is a problem because previoue research indicates that
‘the more reliable measures are often of trivial outcomes.'
The‘other problem ia that the %easurement itself, some-
timea affedte the process and therefore the outcome.- |
The question of which variables should be looked at in
order to determine behavior change has probably received
the most agreement.;mong group researchers.{ The six most
frequently recurring objectives in the group 1iterature’
are related to thoae atated by professionals doing therapy,
and are closely correlated with the liated,characteristics
of positive mental health (Jahoda, 1958) ’ Gibb (l971)?
_S\(T‘ organized research on the effects of groups on - individuala
in the following six categories-r one, aenaitivity tof.‘
others. two, managing feelings of the Sélf‘ three, managing
.// motivationa of the’ eelf toward dthers, four, functional

}ﬁf‘ attitudee toward the self° five, functional attitudea toward

- "‘others, and six. interdependent behakior.' 1 \ L,_ ‘ "..‘

. - _ R - g : ’ . .

Most7researcher haVe% imited their studies to ‘one or
e f‘ ﬁ o / . .

' two of thege a{k ‘ﬁ/> /For instance, in the first

o

l

categqr

. s ‘ \ N ﬂ, H /.
o oep it vity to othera,rﬁage_and_ﬂaline (1953) and
LAY s i T

Cutter, Harrington. and Hoffman (1957) all“‘~ T

— '1
- §

!

s ”?”Benﬁ1§: |

found no phang_fin the ability of group participants to pre- o R

dict responaee of other ' _cipjnta or thua to be more

P

‘*a atudied

"-g seneitive to them.p Bunker (19:5), on the o' o B

\-\

361 participents in a control ed two week long sensitivity

i



e

-

experience-and found eignifidant changes im-increased
- .
openness toward others, greater tolerance for new infore

~ e“

-

-mation and greater acceptance of differences in othera._

Some investigators have looked at the fourth category

dealing with functional a}titudes toward the self ' These
L J

investigators have attempted to determine changes in per-

ceptions in the actual self and of the ideal self as’ well

fas changes in the d%§ree of congruence betweeh the two

measures., Anvincrease of: congruence is a function of an 1

I

.in@rease in a positive view of the aelf rather {han of a

ﬁchange inlthe view of the ideal self Therefore a change'

jin the'degree.of congruence can be interpreted as -a- change

_in self-esteem or self acceptance._ Burke and Bennis (1961)

found this to be true.. On the other hand Gassner,_Gold

and Snadowsky (1965) also found this to be true, but found

-;similar differences in the contrqg group.

Argyris (1962) studied the fifth category, functional

.attitudes toward others,kand found significant trends toward

BN

.less authoritarian, more democratic and participative _.7‘-

-attitudea among individuals who had participated in a group .

Texperience.

The moat recent and most cpmprehenaive study done in

'-'lthe area’ of group research has been done by Lieberman, Yalom, e

':and Milea (1973).' They used all the previoua variables

studied to develop an Index of Change which included four'{

j‘perspectives, through which five areas of- potential change

. ..
J"(w L

B were analyzed.; The four perspectivea were from the partici-/f T

. ". 8



' htherapeutic ingredients likely to lead to helpful clientk'h

- 1considerab1'

L . o
_pants themselves,_co-perticipants, leaders, and friends andh
relatives.c fhe aiéhs of potential change'analvzed were the
personjs values, his attitudeitodsrd encounter‘experiences;
'hls‘behevi;r and eelffesteen,.his view of himself‘conoaredf"
1 with his‘ideeltﬁelf.imege; and. his view'of‘others.' The- |
‘overall“resulteiwere inconc1usive: one third of the part-'
iicipants showed positive changes after the encountere. ‘one
_lthird BhOWed no changes and ‘one third showed negative,
-.changes.é This: was exactly what Truax and Carkhuff (1967)
found when they studied the effecte of individual couneel-
'ling, and thus had to conclude that counselling is generallyl
' ineffective. However, just as there is little basis for |
’aseumihg that all counselors behave in the same way andvﬁ7
‘ therefore ahould producebthe‘same end results, there is
also little basis for a uming that there is a standard
encounter group experience whicg/is equalIy effective inv

S
i

'inducing growth and change.» Instead there ere probablyj

.;outcomes and there are therapeutic ingredients likely to'
olead to harmful client outcomes.‘,f'g1; : ':_[ BT Sy
{ : e .

The Lgﬁberman study attempted to discover what these-

' Uingredienté were, by 1ndividua11y examining the seventeen

.1,different 1 arning environments.‘ These groups differed
in the behavior‘of the leaders, in the Work-'?'
'”ing procedures, in cohesiveneas and norms, and in the use

‘f7of time.' Most of the modesty of the gain ehown by partlci-‘? :

'vpents, ueing the Index of Change, is due to these diff-; i




erences among the groups. When'these,groups were:looked at
individually, it was. discovered that entire groups seemed

to be either highly productive learning environments.
A !
innocuous learning environments or highly destructive learn-

ing-environments.

W

' The Nature of the Group. Egperience .

What is the nature of the group experience which" -

effects positive‘or negative outcomes ; for individuals°
Lieberman 8 research seems to indicate that leadership
qualities. group norms and group cohesiveness are three .
major factors involved in producing changes. :

Lesdership Characteristics*“

. Certain 1eadership characteristics seemed to be pre~
’valent in the highly productive learning groups rhich

Lieberman, Yalom and Miles studied. First, the% discovered
: 1 .
that effective leaders vere moderste in the amount of ﬁ(f
“ .,, \ L '
. emotional stimulation they gave the grodp. Emotional stim—~

o
-ulation was defined as any leader behaviar whicﬂ emphasized“f

revelation of his feelings, revelation of his pérsonal

B

values, attitudes,_or beliefs, frequent participation as a

member of the group,_challenging or confronting grﬁup mem~

! v SNy

.'1

bers and drswing attention to himself. Stylistically,
{

emotional s imulation was demonstrated when the leader became
. r » o e: |

‘a risk-taker by modeling expression of feelings. All leaders
were scored on this dimension snd their groups were rank 4
k ordered accordingly.g High scores indicated high amounts of

emotional stimulation.» The most effective groups were. in
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;groups.;x

10

_the middle of the.rank'order, indicating that, a'moderate‘

‘amount of emotional stimulation is effective .in changing
hehavior of individuals in a group.,

They also‘discovered thatkeffective leaders were mod-

erate in the amount of group management they exercised.

Group management was definedaaa'any behavior which included.

Suggesting or setting rules, directing the movement of the

group by sequencing, pacing; stopping or?blocking events in

the group, ‘and establishing norms setting the goals of the

group. The use of structured material was also included

in this definition. Again, all leaders vere scored on thiSjn

(RS

\

'dimension and.their groups weré rank ordered'accordingly,

. The mOst‘effective groups were.inrthe middlejof»this'rank

. \

order, indicating that a. moderate amount of leader guidance

Lo

.and structure is good for effecting behavior change in

«‘.

Previous reaearch in this area has been sOmewhat con~

h flicting. For example, Argyris (1967) contended that o

structured learning activities led to an- unproductive learn-,

ing climate in that they encouraged dependency on the leader

rather than individual/growth.~ In contrast, Fagan (1970)

%ﬂ' contended that structured exercises were effective in pro-

ducing changes and were better than letting the group spend
many sessions groping aimlessly for understanding. In light
of the Lieberman research perhaps both are correct..nToo"'

much structure may lead to dependency, but some is neces- -

sary for efﬁectiveness to be insured. Furthermore, this'd"

i
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fits in with Lewin, Lippitt and Whitetk findings (1939)

"~ that democratic leadership produced more growth than did -

3

vauthoritarian or laiBSez-faire leadership; SpeCifically,

democratic leadership,produced less leader dependency and

v

more friendliness and satisfaction, while authoritarian.ﬂ
: 1eadership created leader dependency, hostility and apathy.

CLaissez faire leadership produced anger, aggressiveness and

R

general'dissatisfaction.; All" of this research has specific
implications for the program used in this. study, which will

be discussed in more'detail in chapter three.
The Liehernan team also discovered‘that effective

vleaders scored very high in- the amount of caring they ex-
hibited in thgir groups."Caring behavior was defined as.

.‘any behavior which offered friendship, love, affection, =

U "

protection, suppprt, praise,'encouragement andvfrequent

."invitations to.nembers tO'seek feedback 'Stylistically,

the caring leaders expressed considerable warmqh, accept—4 -

ance, genuineneSB and a real concern for other human beings
in the group.» When the leaders were rank ordered on this

dimgnsion, the best group leaders were at - the top.

Ve o .
Finally, they discovered that effecﬁive group leaders ..

' used cognitive feedback to give meaning to each individual 'S

%4

"vexperience in the group. That g, leaders provided the

“p}group participants with conceptual tools which enablhd

'V:.them to understand what was happening to them, experient— '

- ially. Theae leaders explaingd clsrified interpreted fhrff '

7

'71?fand provided frameworks for how to change behavior.‘,They’%



12

1 . »/)
offered explanations for consideration, The group leaders
© & , - . .
were rank ordered on this dimension, and again, the best ones
| na wn N

- ’ ~

were at the top of the ranking.

"Norms and Group Coheeiveness

In addition to the leaderahip qualities which effect
kthe nature of the group exper%pnce, norms and group cohe~

: aivenesa a180‘affect the outcome. Groups with norms which
E
favoréﬁ moderate emotional intensity and confrontation, '

supportive peer control and:, looser boundaries of what could

| legitimately'be‘discuseEd showed higher learning. Further-

o;

3

" more cohesive group atmospheres of warmth and unity, which
were moxe inv01ving and more harmonious during the latter
part of their life together, were better as learning

o
'environments.; This is consistent with the research Yalom

. did in 1967 when ‘he’ found that indicators of group coheqxie

- ness measured at the aixth therapy seasion were predictive f

rpof futureatherapeutic outcomes. William Schutz (1958) had
.previously reported that highly cdmpatible task groups or
'cohesive groups were more productive.,-

In e\hclusion the nature of the.group experience‘eeems'
to_gdtmoat affected by leaderahip style,'norma and group |
coheaivenesa. The ideological labgl oé the group seems toi

hmedn.very little in predicting leader behavior and - member
;}benefitc. aFor.example, in- the Liebermansresearch, one ofi
dthe most oucceaaful groupa waa a: transactional analysis

S _ A
',vfﬁlgroup.‘ However, ‘a- secbnd transactional analyais 3roup was

'rated one of the 1eaat aucceasful groups. Both of theae,-

[l



G
,leaders were chosen for their competence in tHe theory;

however, obviously they vere not both equally com‘ftent in’
understanding how people best learn and grow.

i
b

wvS.ummarz + 'h' T o,
Transactional analysis groupa are not so much concerned'
with'group protess:of member-member relationships. Instead
the§7are oriented toward leader member relationships. A
moderate amount of structure is used‘in the teaching of -
the TA concepts. This structure is designed 80 that mem-
bers experience suggested activities individually and then
share'their experiences with the group. h e |
How to assess behavior change, ‘what to assess and how
’,‘to‘implement the program vere crucial questions for this <
Lm;study. In digﬁ?“bf\previous research, with thevexception‘-
a‘éfhtﬁe nature of thexgrgup'experience affecting positive?
~ outcomes, itqis eyident.that‘others havefh;d.difficult9
beingﬁconciusive'id their~answers'to'thes questions. _Thel
. - :
way this study approaches randomization, mea;hrement,[which r

évariables to measure and program implementation problems

is akscussed thoroughly in chapter three. |

f'IIQ 1ransactional Analysis Theorx
| Trahsactional analysis (TA) is a rational approach to'
understanding behavior and is based on the assumption that
'any,individual can learn to trust himself think for him- ;

\

1,se1f; make.his‘own decisions, and expreis his feelings.
o o e - 4 :

"~ Its ‘principles can be applie% on the job “in .the: home,_in
.the;classrodm; and in the neighhorhood or wherever people



s

~.

TA theory is divided into,fonr,kinds of analyses, each
dependent upon the previous analysis. Thevfirst is

. %gructural analysis, which is designed to. explain what is

-

(i'*happening within the individual. The second 1is transactional

;‘nalyais, which is designed to explain what 18 happening

r‘between two or'more individuals. The third is Bame analysis

ziwhich is designed to explain particular kinds of trans-
:ctions which, have bad feeling payoffs.‘ The fourth.is

"SCript analysis, which is designed 'to explainythe life plan
that an indiVidualJmay be follbwing. The eight week pro-'i
gram used. in this study teaches aspects of all four

analyags.>.(8ee Appendix A)

« Structural Analysis

. 2%

_The notion of égo states stands as one of the major
,cornerstonea,upen which transactional analysis is based

(Steiner, 1971) Dr. Eric Berne, otiginator of the.theory

\ . . .
of Tﬁ. defines an ego state as a'consistent pattern of

3

\

feeling hnd experience directly related to a corresponding

consiatent attern of‘behavior (Berne, 1964, P. 36&)..

Berne goeS‘on'
[ o

‘limited repertoi

o say that each individual ha@wonly a
of such ego states. Theae are:

fa; exteropsychic (P‘rent), an ego state ‘which emphasizes

.the collection of rql for Piving vhich have been learned -

<from parents or other 81 nificant authority figures,

_h;»neopsychic (Adult), an é§< state which is autonomously

-directed towards a logical ap raisal of reality, and C.

14
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archaepsvchic (Child), an ego state which was established
in childhood and representn the creative, imaginative,‘

L8 .
angrv, hateful, loving impuleive, intuitive, spontanenus,k

and fun-loving wavs of heing [

‘Both the Parent and the Child ego steteq can be quh—
divided (Berne, 1963). The Parent epo state: is divided
into ' nurturing parent and preiudiced parent" %ehaViors.

‘Tne nurturing Parent" is demonstrated bv supportinp aé@J
svmpathizing hehaviors and theg nrejudiced parent is
displaved with dogmatic and disa;,'oving behaviors. The
.Child‘eﬂo scete 1s divided into "adaptjive child" and
"netural chiid"'heneuiore.' Thc’"adeptive child" resnonds

to. parental influences hyibeingjcbnpliant or avoiding, and
the "natural child" Separates itself from parental messages
fand responds to situations intuitivelv, creativelv andl

»sponteneouslv; They are- diagrammed as follows~.
’ g

Punisning,Parenti
Nurturing_Batenti
/*“ﬁduit

Ty

Naturh\ Child

“Adaptiye~Chiid

~.

TATE STRUCTURE

Iteis desirable to have a free flow of energy among all

“the ego. states, 80 t\at any one - ego state ‘may be freelv
”ayailable to the individual for -any’ given situation.‘.It;&i'

-



is the Adult ego state whifh acts as the executor "to deter-
’mine which state that willxbea‘ 1herefore, a strong Adult.
is an essential requirement ‘of a fully functioning indi-
vidual. It is this part of the person which. is capable of
self understanding and which,also has the ability to
.initiate and direct positive behavid@?changé;
‘rransactionallanalydis.literature is lacking in re-
~.por.ts of.emoirical:research because most of the. emphasis o
haq been on clinical obserVations and theoretical %iscus;"l
sions.h,HoweVer, a few researchers have velidated»the,
existente of'Berne‘s;notion of thewthree:ego states, Dr.
.George lhomson'(l972iﬁdeveloped an instrument_with'audio
.tapes which clearly demonstrated that ego states. are a
function of. the personality; and are also a product‘of
transactions with others..xHe concluded that ego states 3
can be consistently identified and that future research
; should include the use of ego state identification. |
David McCarley (1971) designed the Ego State‘
Inventory for his PhD thesis ‘at the University of Alberta.’w
He used the notion of ego states to- determine whether or
not individuala in five different professions exhibited a.
| “predominance of one or more. different ego. states, according'~
to the particular demands of the profeasion. ‘His results |
:were not- conclusive, however, his instrunent was -able. to
: ﬁconsistently identify the individual-characteristics of
leach ego state. : : fd_ i*;fl ” |

'-i,D Lynn Kealy (1975) refined and adapted the Pnrent- .



Adult Child Scale and also found that each ego state {e
uniquely identifiable., |

‘.Transectional Analysia
14 | v

People communicate with each other by means of trans-
actions, ~ A transaction is an exchange hetween two persons,

consisting30£,a stimulus ano a response between-specifio'
ego states. .Transaetions canrbe simple, involving only two
ego.statee,.or'eomnlek; involving three or four ego states.,
A;eonversationeconsists of a series of transactions 1inked
:together. Wheneuer’an individuallinitietee:e transaction

| or responds to a stimulus from‘another person. he- hae a -
number of options as to which ego state he will use and to
‘ which ego state in the other person his stimulus will be
:oireeted.‘ The healthy individual is. autonomous in his

} choice of.options and chooses torinitiate,or respond fron_
the ego state he judges to be.the most useful in a given
».situation. There are three kindsvof trenaaetions, comp-l
_lementary,_crosoed'end ulterior. for eaeh,'thefe is éﬁ
_.corresponding rulebof eoumunieetion;i: - |

A transaction is complementary if the response is

appropriate to. the stimulus and follows in the natural '

a

©
order of healthy human interaction (Berne, 1964) ﬁn

N

“easential feature 1is its ongoing nature. The following is'
an illustration of ‘a complementary transaction.ﬁ_The

“-communication vectors are parallel.

. . . _"_ "\."
R
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X:.V"Whatltime 1g 12"
Y: "It's 2:30,"

© COMPLEMENTARY TRANSACTION

The atimulus response communication vectors in a .

':crossed transaction cross each other.. When this crossing»

occurs, the intended communication is broken off and the

transaction ceases until ‘there 18 a realignment of ego

statesfby one or hoth'of.the individualsw' The following is.

an example of a crossed transactioh,

Xt “What time 1is it’" fﬁ R f:*l . v

Y:""You should wear vour own’ watch "

N

',CRQSSEDgTRANSACTION,".'

The stimulus-reponse communication vectors in an

.

'ulteriOt transaction may be either parallel or CrOQSEd.q

I

‘ffIt appearo to be- one. message verballv, but non-verbally

18°

carries an entirely diffetent mesnage. Ihe communication'“ L

’»resultgig\oonfnsion. The following is an example of an '

o

~

——m



ulterior transaction;

- Xs o "Mommv, can - 1 go out to plav°" :
Y "No, it's too cold "
("Itm_too tired,‘so leave me alonel!l')
A\ e ' ULTERIOR TRANSACTION
ZThis example is.an ulterior‘trensaetion,’beeau8e Y's

' |
wordq come froﬂ her Adult ego state, and are a statement of

faet.~ However,.her non—verhal message comes from her Child
egoﬁstate.‘ X nust then choosevwhich mesaage to reBQOndn |
to; and may feel confused. ) -

| The major motivational force behind these transactional
. chaina of- conversation are explained bv the need for stim-»

ulation, the need for time structure and the need for con-'

firmation of role position (Steiner, 1971) 1 The‘need for-‘.f

. G

S stimulation, physical stroking and nsvchological recognition,afﬂn

13 basic to the survival of each pefson (Berne, i964).; p's.
B ?

The process of filling this need 18 teferred to as‘.

stroking._‘ Positive strokes, like hugging. praising and t."

o encoursging are’ the most aatisfying, but under deprivstion '_V

_Yconditions, negative strokes, like criticizing, striking
'; and ignoring are songht after (Steiner,_1971~'Dreikurs,

Crunwald and Pepper, 1971). _;

19



- Another need fOCuses on the desire to establish a

: ,social structure within which the person can transact with

-others (Steiner,

1971)

Harris (1969) organizes social

situations into the following time structuring sequence.

(5)

gb)‘

(e)

ROR

.

Withdrawal - when the person finds himself with

Ritusisl‘

© e

Pastimes

{

1

Activity;a

Games -

Intimacy |

hmaintaining intensity;

ﬁif??@*?@‘ﬁe:iov' : :}"\f'

boring associates, he withdraws into

- a fantasy-wqud, where he strokes

himself,
.t;a programmed use of time where/every-1
llbody follows'a:certain;pattern.'

‘Only formal interpersonal cOntsct is

possible vithin this framework."

a type of social probing where one

~

'“nseeks information about others 'in a
ﬁ_ingn-threatening,’nonqeommittal-wa§,‘
gkn examplé'ispthe discussion_of_f

| ipolitics or. cats.- RS

‘when individuals do something to- ,"..

jca means of svoiding intimacy, while

Games always

\

\

iproduce negative feelings.;‘-
7jan intersction whe%e the: Adult of

'f'both persona allowi :he natural

s v

}
\

.';}son and a mutual exohange of positive

I

e

20

";T~gether, like working on a common task.j.f'

- ’%tchild" to emerge. \Vhere 13 an uncon-ff

.{ditional acceptance\of ¢he oxher Pat- dATV
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vGame Analysis

: The\final.basicjhuman need whichemay be a motivationall

i

A
force for certain transactions, emphasizes the desire to

’

*confirm fundamental life—long existential positions' I'm

K - You're OK' I m not 0K - You're 0K; I'm 0K - You re not

OK; I'm not OK - You're not OK. These positionsbare decided

' »upon'early in life and need continuous reaffirmation. They

- - . >\‘,' . ‘(
reflect a person's general orientation toward himself and

other people. ‘Harris (1969) 4 dicates that the "I m not"
| :

_ OK - You re OK" position isujaopted by most. people, but
,there is a possibility of mdving to other positions as.a -

"iresult of interpersonal transactions.,

Psychological games are defined by Berne as. ongoing'

, series bf complementary ulterior transactious progressing

5_*to well defined, predictable outcomes. They\are learned

"bad feelings._ Most people play a small number of favorite p

games with various persons,vat varying intensities.‘ Game--

3lplayets intuitively seek out and find partners for comple-

':mentary games, 80 it is often in close relatiOnShips that

,/.-

fmost ganes are played to the greatest intensity._ They are

”.'inVOIVed in them..ﬁfii.‘iﬂl_,; ,.55_{i1u‘

“-lalwavs played outside of the awareness of the individuals

/7

Two complementary games which tvo individuals might'

"play are "Yes. But" and "I' Only Trying to Help You. "In'f‘“

*theee games, person X begins with Adult vords asking for help

f~;from person Y. His non-verbal neesage cones ;ron his Child

21

"f'patterns of behavior which begin with discounts and end with o
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ego state, which says,,"tell ne. what to do so. I can rebel
Person Y reqponds to X 8 need

His.non-verbal

againat you and not. do it.
with Adult words and gives good advice.
communication, however”’ib fs from his Child ego state in

which he says, rejectnﬁ%f/my goad ideaq 8o I can. feel
Both parties end up with bad feelings, be-

inadequate. s
cause the one doesn t get%the help he ostensibly wants, and
Neither is consciously

the other doesn t encceed in helping.
avare of the non-verbal intentiona of their interaction

PN

together. T
Script Analysis S ;;r '- ' L ,

Script analysia is based on tne notion that an, indi—
out of his awareness, make decisions about how

vidual will

his life is going to be lived before he is age six or
sevcn.. This is based on how he perceives himself receiving
positive or negative recognition from the people around ’ 
These early decisions influence his behavi:r for the

'

him.

reat of hie life. Thg general script decided upon. wihl
determine the kinds of tranaactiona he will carry on with

other people, the kinds of games that he will choose to play

,0,.

with othera, the way in which he will atructure most of his
Scripts tend to be very .

time and how he views himaelf.
powerful hecauee even though they may be full of negative

experience, they are decided upon at a ve?y early age. and E
thus the individual feels secure in continuing the 1ife plan, ;
becauae it feels faniliar‘ | g f:rﬁ~~,l ; rf’nff}_ ~';.
However. wich the uae of the Adult ego state, avareness 'g
T R |

v(‘»
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of these transactions, games and- life scripts is possible.

With this awateness it is possible to make new decisions in'

order to live more spontaneous, autonomous lives._ More

Specifically, it is possible to learn new behaviors,’ifv

one or more of the ego states seems to be unavailable in an

»individual 8 repertoire of experience°’or it is possible to -

R

structure time so that there may be a balance betwee being

v

alone and being with others in healthy ways' or it is

possible to stop games, once the ulterior needs are: recog-

h' nized %%d dealt with or it is possible to examine the

'1existential position and decide to move toward the “I -

-~

'bOK - You te OK" position._ These are the goals of both

educational and therapeutic transactional analysis exper-

v

iences.

: Related Research

Very little research has been carried out in the area

‘of transactional analysis.~ Hovever, one key research . f'

sstudy L has dealt with the effectiveness of trsnsactional

‘?analysis with juvenile delinquents (McCormick 1973)
”bthis study, TA was compared with behavior modification.L
?]Tﬂe results indicated thst both nethods were equally

reffective in prdmoting positive behavior Changeg.~””

Anothet research study used TA as a means of teaching

'iiwriting in the high school (Beckﬂt'a“d’ 1973y" There were ifi

s

23

'”’no significant changes in written expression, but there‘f“";*'

! iwere significsnt changes in internal locus of control.4

_EVBeckstrand indicates that there was a change fron “bickering. I

1
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<shouting; uncooperative-groupsvinto congenial 'helpful
reasonably interested students willing ‘to pursue their own
needs.and desires in s‘productive fsshion (Beckstrand
1973, p. 163). |
| . Finally, Dr, William'Thwestt taught lA-concepts.in an
'.introductory psycholog§ course at the University‘of'Arizons
in Tucsonr‘ Self reports of the students indicated that 96 v
'per cent of them found TA personally meaningful. dHany, p
'.halmost 50 per cent, gave-specific examples of changes in
i.their lives, rather than general statements about what.
'bhappened to them. This study is of particular relevancewfor
this research project since it demonstrates the results
v of. teaching TA concepts in a group; rather than dealing
\;with contracts for therapeutic change. - .
| The: aim in this study,.then; is to foster increased
‘-personal self-awsreness through the teaching of TA con-—
ccepts, accompanied by small group sharing experiences. flt:
ilis assumed that increased personsl self-avareness will
'contribute to change toward more healthv human functioningr
: hGeorge Kelly 8 notion of role construct systems may easily
ijbe relsted to becoming self avare. That is,‘the individual
"hwhose personal construct system.is %dsptable and flexible,v
ﬂis-likely to beuawsre'of-himself.v The intent of the fol- 5h
‘*_flouing section is to explain Kelly s notion snd to show how
:,1t becones a convenient concept for looking at changes |

e -

'vtowsrd healthy humsn functioning.-

Ty



2

III. Personal Congtruct Theory

George Kelly 8 personal role construct theory is based‘
on his belief in man's ability to come to- know his ﬁorld
h'by means of the constructions he places upon it. It is
-through his personal constructs that each man anticipates_

events or people in his life and is thus able to predict

-and control his environment._ Kellv suggests that each per-

 son sets- -up his own unique hierarchical system of constructs.

.This system of constructs 1ooks something like a
yramid The base of the pyramid includes single con—r
structs which are called subordinate constructs. %fhese~
'single constructs then, are interrelated and ~subsumed by
‘more general constructs as the system moves toward the.peak

of the pyramid.' The most general constructs of all are

called superordinate constructs. A single construct, by

itself, d f; Lo for successful predictions. Only

when’ the ci é:re interrelated and organized in'a
”xhierarchicaﬁ ’j_can they‘form the basis for consistent
"’fand ﬁséfuiﬁa (ations.g~. i o 4v |
"e:Developmﬁ Qily, ‘an individual grows and changes by
“fusing his ﬁté” ’hical system to predict events or people;
“fIf he 1J a he
f»constantly ch 'fgg;ﬁ That is, he moves toward ‘more and

fmore superordinate constructs within his system, as more S
: 1and more oubordinate constructe are subsumed hy the more }f
_'dgeneral ones.i The notion of perneable and impermeable

'u'jconstructe uay clarify hov this changing ayatem works.,'f?

.‘_-

y, functioning human being, his system is &

25
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‘iA'nermeable construCt lé one7which\is-openlto the in- ,
'clusion of new events or people, while an impermeable con-
struct is one which does not allow new people or, events to
be included. 'Change occurs when ‘the permeable constructs 5
within the system begin to include more events or people, ;
and thus broaden and alter their original fridictive cap-'
. aclty. As the broadening,occurs, subsuming of lessogeneral
constructs"occurs and thus_therelis movement toward more
superordinate COnstructs_at the peak.of the pyramid . - .
system. That is, i1f the constructs are permeable, there-is |
‘openness and fle&ibility, and therefore greater opportunity
.'for them to include new dimensions or to subsume single o
comsttuctsi_ If the construct is impermeable, no change can

,happen, hecause nothing new is allowed into the construct

system. Therefore, the construct 1is. inert. It cannot sub-;

¢

hdsume-anything beneath it. According to Kelly, thé number

o

;of people to whom ‘a particular construct applies, is

measure of that constructh permesbility.» ‘The greater the

number of people included in a construct, the greater the'
‘degree of permeability.r fff r;r SR l"ﬂ'A -'; '
For eXample,,if an individual 8 construct system -

'-includes the single construct, male - female," and if that =
. o :

'- .

"1.construct is used in stereotypic ways, then the construct

would be considered imperueable or inflexible.‘ Specifically, f._”

B2

L%if this individual categorizes male - female“ character- 3Qf;g_5'

7a istics into specific role behaviors, he may walk into his

.vyv

friend's home to find him doing dishea, a. female role in his .

'~



~

stereotyplc understanding. Since:this behaviorlis not one
'vhe'anticipated, he may’feei,threatenedfor hebmay‘deéide

‘there is something wrong with.hie‘friend.' The deta does

not fit his construct, therefore he has difficulty accomo-

'”dacingcit,'because it 1is impefmeable.' However, i f chisfi”
same‘individual un&ératands his consoruct,'"male - female,"

to simply apply to petsons and their biological sex, then

the construct 1is permeable. He then walks into his friend s

home‘CO find him"doing diehes, and simply categorizes him’
as "a ma1e'doing dishes."._Hie'bfoedef'construcc ellows‘him
to.eee'nen-ané\totéee'women.liwnat they do is not inciuded
"in.the;consfruct.‘ Tnos,,ﬁn infinite,nunber”of.pedpléﬁcan
be Cdtegofized under‘eitner pole of the "male . feneie"
construcc and iv. is permeable.‘ -

a

"Re;ated Research

Kelly developed the ﬁole Construct Repertoty Test to

.obtain a measure of the number of people to- whom a. given

r,'

'-construct might apply., In this way, he waa examining how'

.o

permeeble the 1ndividual's aystem was. A researcher named'@

.VBieri studied construct syatems in conjunction with cog-

&,

‘nitive complexity._ He prOpooed that "a- more cognitively
jcomplex individual hes evailable a more versatile sysncme :
”dfor perceiving the beh vidr of others than dges the less?.

e q. S -
'ecognitively complex pe eon (Bieri, 1966 .L&). He‘_"

1~:diacovered that 1eas cognttively comptex individuals whoe,=

,:were unidinensional,_or who lacked superordinate construct

'f'isystams._were less able :o dia:inguish between peraons in { i

.2 L . *r'ﬁ-'. :

o
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Cforn . 551 : ~ Tkel
. assume that others ‘'were similar to themselves., The m \\\\\<
cognitively complex people uere able to form impressions ‘

R

'based on a more- integrated system 3? one which was organize
under a supenordinate construct system BBieri 1955'
'Levanthal, 1957; Adsms-webber; lQ?O),f<Hovement in_the
direction of_integration toward superordinate constructs is
desirnblet ‘Integration is possihle only when the:constructs

.are permesble. R
Kelly believed that changes within a construct system »

’occur in response to validation or invalidation of the
T e
person 8 predictive inferences. He deﬁines validation as

A J [

lcompatibility between an individual s expectations and the

outcomes as he. observes it.\ Bannister (1965) worked with
. i

‘&his notion of validation, and found that people tend to
tighten the relationship between their constructs when they

experience validation and loosen the relationship between

conStructs when they eXperience‘invalidation.f He'suggested

iy

then, that the whole developmental cycle is best maintained.

‘as a continuous movement, by alternating ;he experiences

i

of validation.; Specifically, he suggested that validating

*
s L\

experiences are useful for learning concepts and invarfdating -

\

experiences are useful for motivating individuals to learnv_‘

-~

\ .
new concepts in order to validate again. The success of the
o. . / .

inValidating experiencé would be dependent upon the permea—

bi%;ty of the existing construct system.

\

(1971) found that construct systems loosened before people

—_—

S In group psychotherapy, Fransella and Joyhton-Bechal



radicallypchanged their views of one another}v In otheré
wards, loosening of a system or invalidating a system is
necessary before new constructs can be incorporated ‘into

the old. And once again, this is dependent upon the sys-

_tem' '8 degree of permeability. This research is germaine to

this study, for if permeability increaﬁes in the construct
systems of the group participants, then it can be assumed

that validating and invafidating experiences have occurred

\

. and that,learning has taken place.

Another researcher, Roger Harrison, used a modified

form of Kelly 8 Role Construct Repertory Test with partici-

fpants in a sensitivity-training laboratorv experience

(1966).; He found .an increase in the use of inferential

'descriptions of people, compared to a previous use of more

concrete descriptions of people. This would indicate that

movement had been made toward a higher level of abstraction."'

ﬂThat is, inferential constructs, which Harrison discovered

are similar to the superordinate constructs. which Kelly

‘51

'talked about.. This suggests éhat permeability existed in

A S
order for the constructs to ‘be subsumed.- : .

In summary, the research indicates that if a group

experience is going to facilitate any lasting change in the"

'individuals who participate, then, there will be a notice-

‘nable increase in the permeability of their construct sys-

P

'tems., If 1earning has occurred probably invalidating
l'experiences have occurch which have fostered a reintegra- ~_'

"'tion of the original construct system.f Movement willvhave.

A

.3.‘
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been made in the direction of increased abstraction._'This
can only happen if permeability exists. Kelly s Role
Construct Repertory Test is a convenient instrument to’

_measure permeability

'lV;f Relevantpguestions Raised from the Review of. the

nLiterature

‘Existing research on groups. TA and personal construct‘

theory, suggests several questions for this studv to pursue
in regard to changes in the functional attitudes of the o
ygroup members toward others.i Generally, will a TA group

l.experience provide opportunity for growth through increased

Apersonal self awareness? That 18, will participants in the

group experience, become less authoritarian or less contro&--

i»gling in their relationships with others? In‘@A terms, a

‘decrease in Parent ego state. behaviors would reflect this

»

trend. Secondly,kwill group participants become’more open-r‘

minded and flexible in their attitudes ‘and behavior toward
others? In TA terms, this would be reflected in the ‘use of
'rhealthy functioning Adult ego states. ln Kelly 8 termst
'this Would be reflected in permeable role construct systems.
: Finally. will any changes in the groun participants be;_
'evident to, the persons closest to them? . These questions-
1are articulated more specifically st the conclusion of the

.~Wdiscussion on instrumentatiou in chapter three.
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CHAPTER THREE
J - Coe

METHOD

The focus of chapterithree‘io upon.the eanple,'pro-:
cedures, instruments used for neaSUrement,'the retionale
;for”usingwa.case study method rather than a statiatical
:method, the description of - the development of the TA |
" program ueed during the eight weeks, and- the sdecific
questions to: be answered through the pre and post testing. l:
- T, Samgle' | | |
| , Nine uoper-middle cless women, who expressed a desire‘vg
_to learn more about themSelves in a transactional analysisn
.group, were studied. They were chosen because,of their
.'intereetrinfthe tonic; These“nomen-ranged in age’fromd
'twenty -geven to forty, vere . married and had at least. two:j;

':children. Each had some post high school training or |

‘education, but none was holding a job. ;N

f_II Procedure.%

The group net for a three hour session, one/evening a.
S _

fﬁhek for ten weeks. The first and 1aat sessions were.:’
.-used for pre and post testing., Each week ~TA theory was<-'7
'»:presentedw followed by group exercises to illustrate the“
theory, fhe writer served as the teacher and facilitator
of;the eessiong. A detailed course outline may be found in: "
{;Appendix A | ) | ' o

'n;III\f Instruments Uaed for Pre and Poet Testing ;

Three instruments were choeen to assese possible 1,d



changes in‘the group participants.- Linn Coffman 8. Parent-
Adult Child Scale was thosen to: detect tendencies toward |
less authoritarian, more open-minded behavior toward them-'
selves-and-others. David McCarley s Ego State Inventorvv

)

fwas chosen to detect congruence with one ego state stimulus,

'which might he considered an indication of self awareness. .

George Kelly 8 Role Construct'Repertory Test was chosen to

detect tendenciesrtoward increased ooén-mindednessvand :

32

'flexibility in their attitudes toward themselves and others.h:

w0

Parent Adult Child Scale

“Linn Coffman developed this scale with a group of
.ladults enrolled in a transactional analysis course at

' .Oakland University, Rochester Michigan._ Thisxscale is_

Jdesigned 8so. that the - ideal, healthv personality will have e -

‘a higher Adult ego state score than he will Parent or Child

'ego state scores. The Adult Scale measures the degree of

choice the individual sees himself having over his own
1behavior. The Parent é::le measures the amount of con-'v
Vtrolling, programmed ego state behavior he exhibits toward
others, and the Child Scale neasures the amount of adaptive

flego state behavior he: uses ‘to respond to others. th

R

'-Coffman reports, "When the Scales have been used bv studentsi_

,_at the beginning and at the end of a course 1in this subject
“(TA),'the greatest change in average percentile score has :
Nibeen in the Adult and has been an increase. The second

- greatest change has been in the Parent and hss been a- de-

]fjcrease; Changes in the Child haVe heen slight though o _;.'

- positiVe" (Coffmen, 1971). i ﬁ_@'
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At the time this study was carried out, there was-no

known research using this scale. However, information ‘re=
. ported through personal correapondence with Dr; Coffman,
' indicated that the reliability (Kuder Richardson aéd Hoyt)’

for each scale is .7. This is a measure of the internal

stability of the test, since the odd numbered ouestions

'-fwere compared with the even numbered questione.' There ie

. ,;:

a relatively low intercorrelation between any two of thei
sdales., This. correlation is helow. .39. Therefore the,
scales are’ relatively independent of each other. A full e

| copy of this:SCale‘maybbe_foundgin Appendix C. Detailed

‘information onﬁegO'etate analvsis may”be-foond in chapter
}iAn adaptation of this scale was made.for the husbands’:
V._of the group participants, in order to have a measure’ of .
perceived change from a significant other._ All items re- :

[

mained the same. Pronouns were changed~from 'If to ‘She

“'and'froni'me'"to'fher_xh A full copy of thia Scale is in- Z"ﬁfﬁiﬂ'

‘_’éluded 1n Anpehdix'»D;' .

ngo State Inventogy

AP} .

David McCarley developed the Ego State Inventory atJthe
'}University of Alberta in 1970.‘ The inventory consists of '
fifty-two cartoon dravings of people in social situationsrhp
{gg;Subjects choose one of five ego state responses, (Nurturing
.‘Parent, Punishing Parent, Adult Rebellious Child and C
”“Adaptive Child), given for each cartooned Adult stimulusr.”&
:?‘chores arekthen obtained for each of the five ego states.l_i

. N
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McCarley had hoped that‘high scores would indicate a strong ._

) presence of a particular ego gstate and that low qcores would)
lndicate thc nbsenca of a particular ego state. 'However,

his results showed that all the gr0ups of peoplevhe studied

nurses, programmers, police, sisters and juvenile delin—

quents, scored highest on the Adult scale.

Coffman 8 -
Adult Scale differs from this Adult Scale in that the former

measures the degree of" choice the individual sees himself
» having over his own behavior.

McCarley K| Inventory is e
designed to . analyze how an individual communicates verballv.

Although it is not always desirable to be verbally in the

-5

Adult ego state, it is usually desirable to respond to an
Adult stimulus with an Adult response.

Anv other response
results in ‘a. crossed transaction.

g Therefore, the Inventory
is limited to an, assessment of onlv one ego state, the
f}lAdult ego stater

~ T o El .

i
(RPN

: o ‘f .
McCarley reported that the reliability coefficient

or the 1ength of time between testing and retesting, was
_ .62 (Pearson r).

The internal consistency,average of the\ ‘
_ L
five groups on the five scales was .76 (K R), which is
./ .
acceptable, statisticallv‘

He recommended that more re-

: \H'Hg*
\ SR
search be conducted to further validate the instrument.

I
Through 9ersona1 correopondenee, he indicated that as of
May, 1974

this had not been carried out.‘ Examples fronﬁh
this Inventory are 1nc1uded 1n Appendix E.

Role Construct Repettory Test
g ""D

o
L

S .
| .

Geotge Kelly develgped the Role Construct Repertoryv



“fff*p 229 - 231).

"Test (RTP Teat) in 1955. ‘He’ developed it from his theory
: tof per onal construct systems described in detai] in chapter
'vtwo.g The test consista of a Role Title List in which the |
eLSubject namea the personal identities of the people in hia
own realm of experience who fit the role titles. He is, A
ithen asked to compare theseﬂpeople in sorte of three :of;;;
{by differentiating in what ' important way two of them are .
"dalike but eaeentially different from the third.‘ These :h,°;
| :constructs and contrasts are then scored and grouped in
order to determine their permeability. Kelly describea
o :

._six baeic aesumptions of the test' T;ZJ""‘

,l) The role titles repreaent people whom the subject has

~a measure of personal understanding, right or wrong, a_d'* o

Wt_that this provides a context for the reaulting elicited
censtructs., These then are permeable or are open to thevh

f inclusion of new events or pereons,__if' | - o
'1:?i: Preexietfng conatructa are elicited by the test."fVﬁF

.Qq) The peraons used to obtain the conetructs are asaumed :

o

;”to be repreaentative of the subject s experience. v

;construction svstems of the role titlea, or element figures._r

i

'fS) The constructa elicited are aleo repreaentative of how |

B

withe uubject aeea himoelf.;ig;w

x 6) The words the suhject uees for hio constructa are ade-;jjff”'

"quate to give the exaniner some practical underetanding of

7,how he is organizing the people in the teat (Kelly. 1955

35

-1‘i4) Constructs will be elicited which eubsume, in part, theﬁle_



' Kelly reports in Volume 1 of his book (1955). that

¥

David E. Hunt has done some work to test the consistency or

k'relisbilitv of the RLP Test.‘ On a test - retest experiment,

Hunt (1951) found the average oer cent of agreement in
constructs used among college students was 70 per cent with
‘a standard deviation of eight percentage points. He also
found that very few new‘constructs were produced after f'
between twenty and thirty sorts and no novel qonstructs were
' generated after forty sorts. Therefore the test onlyouses
fifteen sorts which is considered sufficient. It-is gen-
erally considered an- excellent test for research purposes .
{Bieri, 1966). Most of the research conducted with this |
test has been done with other grid forms of the test.‘ The
form used for this study was the esrly one developed by .'
Kelly.," ,.', : “'_‘. | B '_
| Furthermqre, Fjeld snd Landfield (1961) using eighty

'“.normal subjects, spplied a more elaborate version of Hunt s.'

l criteria for equivalence between constructs, under varying
conditiOns of REP Test sdninistrstion. They concluded |
: that given the ssue elsments, the subjects, after a two}:

wsek intervsl, produce very sinilsr constructs.. (Pesrson.

| r wss .79)._ When ellowed to take the test entirely afresh

36

end considering new elements, subjects eQually reproduced ff:

C their ewrlier constructs.; (Pearson T wss .80).-r."

To stste the validity of sny REP Test is difficult.rylk'

ﬁo one'individusl cen be conpared with snother to prove ;,'fg

vfthe*csnstructs sre vslid, because sech individu"lhf




‘ constructlsystem'is uniQuer‘ All-thet can'be‘proved‘is.that -

'a construct system hangs together in its pvramid form;.from l
'the superordinate or general constructs, down to the sub—'
ordinate or Specific constructs._ Validation or invalidation
”happen in terme of the conatruct syatem as a whole,'for‘~-
ﬂeach construct system selects and evaluates its own Valid-'
‘ating criteria (Bannister & Wair, 1968 180).‘ Ihis

7,process is described in detail in chapter two.

English and English (1958) state that there is no such -
[,

-thing as . general validity.z Nor is there absolute validity -

| ve determine the degree of validity.. And the validitv
iindex has no meaning apart from the particular operations
vby which it is determined The grid form of the REP Test
_lends itself to a testable analvsis of internal relation-'

ships of the constructs.» The form used in this study also

'_‘ﬁanalyzes internal relatiog‘Pips of the constructs, but the E -

tismethod is more subjective. A full copv of this teet is.
_:’included in Appendix F.  .f.5f- |
.@NSummarx o
:.”t These inatruments vere'administered to‘the women .
i.ooduring the first of the ten sessions. before anv introduction
r;to the TA couroe was given.q Thele same instruments were v

j'adminietered to them during the tenth session. Both pre

fﬁof the TA_courso._ This p‘ecoution”was tayen in order to h;(u':"

37
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The. adapted PAC qcale vas mailed to. the husbands prior

A
to the time thelr: wives began the course and immediately

,following_the conclusion-of‘the ccurse.v See Appendix B »
for theiacc6mpany1ngvletters.'

- IS
. S %

“'IV.‘\StatistiCal'Ratienale:"MEEhod'of Analysis and

Interpretation of Data

The traditional statistical way of analyziny data
_defines a single event in terms of the class to which it
‘ belongs.. General principlea are determined bv events which

’-occur frequentlv. That is,'an event is. a'member of a clans

;95 per cent or 99 per, cent of the timex There are‘alwavs_
’_eome events which fall outeide of this general principle.
3.;but we never know which onée they are., Because the indi—~
—i;vidual event is defined in terma of the class to which it f\
fbelonge, we cennoééﬁetermine if that event will in fact fall
ZHVHithin the claes of events or outside the class of events. |
h'hIt ia onlv through the claﬁs of eveFts\that this individual ;
d]tevent can be examined. For example,'will Susan. who i%hﬁl
*thhighly anxious, perform poorly on anlexam, as do the;clesejft
"iof high anxioun exam-takers? The probability can behd?#@?’iw

{gmined.. However, to atate that Susan will definitelvifeil t[;”

fieintu that clqss or will definitely be the exﬁeption,teenhqt :ﬁ__ft'

fifbe done. Susan, the individual, il 1ost.vhmhfi”fff;,id;fb.fffqiﬁ
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‘groups that, "Eath'individual"muétVbe gtudied éeparately"

'(1973 ‘p;”147); This was.in regard to the, kinds of

fchanges high leag mm} the groups. experienced They
R SO - S
-variedcheordin 1 ldividual ‘and to attempt to quan-

’i,tifyﬂthém. e, wouidebe meaningless. -

Balof?, R1967) did a. study in which they
<plotted dif} veen theif eubjects' 1ndividual
learning,cur the. grouped curve and discovered that

”uch more valuable information as a. re-

thev ende

_sult. monstrating what R C. Tyron had said in

- 1934- ;.' _" S | | '
Bt dy of the average behaviot of ‘a apecies...vv

‘,-J_generall,, ﬁthe.;.psychologist to ignore the more
o interest  rences between. 1ndiv1duals from whom
- o 'the 'ave vidual' is abstracted. The average

" individual : 'fact, a man-made fiction, ang the

behavior o

‘ations in behavior of all, or a
he individuals vho are classed in

that descriptive data.’reflecting che actual

fﬁaituation, iaf ften morc useful than descriptive daca con- '"?f ”\;

55:vidua11y. Queu 1ona wvre rained aud anticipated trends were

fsusseaced'"'"‘”"““””“~i

*fﬁindi'idu 1s who did nfcﬂfullow a,siven trend-; 1“ th*” "‘Y’

&would be far




more meapihgful than'woeLd>be informatieh\gbtained by aver-

vagingvtbe‘pengrs‘ reselt%._

Ve ‘Develeementeof“the Transadtionai'AnaLXsis Pregramrv

The eight week TA program was formed from several

ﬁ-different'resourcéﬁ;ftBasicalle'it Wasidesigned aroundvthe'

beiief'thatithe morelpeopie kneweabout themeeIVes, the\more
choices they have in their 1nteractions with others. " The

dcourse was designed then, to foster increased selfeaware-,

eﬁ»ness, which might then ‘lead to growth and change toward the_

?'realization of each individual 8 human potential. Leaderrf

Shipisgyke was~consideredvimportant‘in the development'bf

v].The Leader as Related to the Program Desig

" 40

Lieberman. Yalom andaMiles discovered that effective ;n',5'”

.'a;group 1eaders manifested four specific behaviors._‘(nefer=
 to chapter two for apecific detaila.) The firat was con_fy'«\ e

'a fc§gned with the degree to which the leader participated inl

‘f»the group as a member, through aelfidiaclosing.\ Effective_

« -

;aleaders did participate and share in the group to ‘a mod-'_;i

?.érate degree. The function of the leader 3n this saudv wasd.y“‘~'“

%

Wione of eecasionally mcdeling self disclosure‘for epecific

’f:iexercisea.. Occaaional modeling is important, because if

L5

"f group members are expected to ehare deeply and intimatelv. f

-~

“;‘then the leader, too, muat be willing to ahare deeper partsle

.’*’

:E:of himself so ‘a8 not to remain an%yutaide obserVer..’

'*vModeling alan helps”to demonatrate what is expected How-?.'%

‘fjf:ever, it ia not toua'vone s advantage £or the leader to
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e - oy
explore himself in depth since his primary purpose. is to

facillitate memhers self“exploration. ~Ther' ,. the

lcader in this study'was-moderételv invol’ed as a prouﬁ

Amember, just as. the Lieberman study sugges s is ideal

1

Secondly, the Li?herman study discovered that effect-

ive‘groupvleadersgmanifeeted-modetate_amounts_oftgroup
management, in~the‘form of thezuée of structured eierciies,’

| setting rules and directing mdvement of the group. The'
leader in this study,‘used structured exercises to teach
“TA concepts,_but allowed much freedom in terms of~how group
imembers shared their experiencea in the- exercisesrviFory; |
.example, discussﬂ%ns tangential to the exerciee often- l
v o,

;seemed as beneficial to the participants as the exercise.
The Lieberman study also discovered that effective

Fleaders were very high in the amount of warmth, supportl
hland caring they exhibited.i In the present study, the e

T

tIeader and group members all knew each other fairlv wellv

IVbefore agreeing to enter into the TA group experience." This

S

' was ‘an asset for the caring dimension._ During the first

'*session, a contracg. which members and the 1eader contri-“

) ”buted to. was designed to further emphasize this éaridﬂb

"dihension.t The contract was an agreement to arrive on’ time,J7'
. w N :

i.jto maintein confidences within %he group, to participate

"fopenly and to support each other throughout the sesaionsﬁth_hi

”'Th."‘13° helped t° e’t‘bliﬂh ﬂ SfOup norm of a coheaive SR
f:gt up atmosphere of warmth and unity.-vThe Lieberman reSearch:y"'

o ffalso:pointed to tho importance of this norm fot effective |
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Hsing the' Parent-Adule-Ch{ld Scale, developed hy Linn
1Coffman, will-group part%cipants deereaSe their Parent

Scale stores?

Coffm(n'e'peeition; which seems cpnéistentiwith TA
tHeory;fiﬁ hat it is desirabiefdn\this.scale, to hane lower
farent'scetes. 'if the aronp-experience is effective_in fos-
tering positive behavior change, then‘deereased Patent
ASca}e scores will be obtained bv each 1ndividual at the end
of the TA program. | - o

.Gdestion 2z

Using the PAC Scale, ﬁill‘group participants increase
their Adult eale scores?

Ceffﬁan's position'on this scale is that it is desir-

o

able to. hava higher Adult. scores._ If the groun experience

"*{is effective 1n fostering positive hehavior change, then

P

. aincreased Adult Scalée scores will be obtained by eadh 1ndi-“'

P

‘Avidual at- the end of the TA progfam.

 -"0uestion 3.

Using the Ego State Inventorv developed'by‘Daﬁid

McCar;ey,'will group participants increase their Adult’

- . 7 * . . .

. scores? N | . ) | ‘ 4 |
'1nConsistent with McCatIey,'it‘is exnected'that‘partici-‘
pants will have higher Adult scores on this inventory at

'the end of the group experience.'
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Uaing the Role Conatruct Repertory Test developed by
Ceorge Kellv,.will groupbparticipants increase the per—
meahility of their construct svstems, which mav be re-
flected in one of the three following wavs.
\(15 by a decrease 1in the number of superordinate con-,_‘
| structs accompanied by a-decrease or ‘no. change in
the number of aingle conetructs obtained between
ipre and post teating’
P ,
(2) _hv a- decrease in the number of single conatructs,
accompanied by an incroase in the number of super-
4:ordinate constrncts'Obtained hetween_pre_and poet
tescing? oo S - : .
k(3)-:bv no change in the number of suoerordinate cone‘

structs, accompanied by a decrease in the number

of single constructs obtained between pre and post
N I4

‘testing? S lﬂ.@-‘ R
Kellv maintains that a highlv permeable construct 8ys-
tem is .an indication that ‘the individual ia open-minded and L

flexible in "his approach toward predicting events and peOple

{ pin his WOrld.’ 1f the group experience is- effective in fos-.

3

.‘tering posit1Ve behavior change, then there will be an in-
d'creaae in fhe permeability of each individual's construct
’”syatemf B | |

’ZQuestion 5 -;,i.* : ';] fftf A "" f _" !A' e

Using a variation of the PAC Scale, will fhe sponsea
. . g _l

iof the group memhers perceive their wives as heing less



(%

Parent bv decreasing‘their Parent Scale scores?

’

: Again, Coffman's" position on "this scale is that it 1is.

desirable to have lower Parent scores, 1If the grouo exper-

ience is effective in fostering positive behavior change,
<ir wgll be perceived by a significant other, a spouse, and

will be reflected in decreased Parent Scdle scores.

» Question 6.

Using the same variation of the PAC Gcale,'will the

’ spouses of the proup members perceive their wives as

89

being more Adult by increasing cheir Adult Scale -

[y

scores’ R =‘j' : ; .

Coffman contends that to have higher Adult scores on

- this scale, is desirable. 1f the group experience is
effective in fosteriny positive behaviof change,_it will be

’perceived bv each Spouse and will be reflected in increased

2

Adult Sca1e~scores,_f

TS



'CHAPTER FOUR.
' . ,RESULTS o L

The focus of this chapter is upon the presentation ofl
he results derived from each. of the’ inqtruments for each
of the group participants.: fhe summarized results for the
entire group will alsa be presented. -The summarized re-t
eults will include changes from pre.to noqt tests on the

Parent -Adult=- Child Scale (PAC Sca]e) for hoth the group
participants and their husbande, the Ego State Inventoryvf
(ESI), and the Role Construct Reoertorv Test (REP Test)

A

' The results of the PAC %cale are recorded in percentiles,

‘which\are besed on thevnorms Coffman establiehed when he
:validated the test. The reeults of the E%I gre recorded
in’ percentages, which have heen converted from the raw‘_:i
hscoree.’ The results of the RﬁP T;st‘are recorded in terms
- offthe'nunber ofvcdnstructa elicited from the participant;

t
4

'I.f_Individual Sumuarv of Resuitafl

.Person Number One = Peraonal Dat ' L e
nge-é fooe =..i f‘i‘f3sa '{r,p;
Number of vears married' ‘ _16,'19v* :
Number. of  children: ‘:lnbj.o: 3
Ages of children: .10, 12 lb

'Training after high school' R=TaY technician
Husband's vocation‘ R ‘ulawver g
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Figure 1.

_ : : y :
“OVEMENT FROM PRE TO POGT TESTS ON THE
PARTICIPANTS AND HUSBAND S PAC QCALES o

T Results of group bafticiﬁapté _ Resu]tq of. huahandq of
- LT group participants

Percentile Pre test Post test Pre test ’ . Post tth

100
95
90
B5
715 £
|
65

. 35
- 50
45
40
35 | RSV S o : _
30 - R AR o
20
15
~10.
o I S R L ' S '

Child T Adult

Parent

_Pa:ent-

On the PAC Scale, person number one decreased her

ZParent score and increaaed her Adult score,_as?was antici-t

D

]'pated. Her Chﬁﬁd score increased slightly._

! Her huaband 8 perception of her on thie scale,eih4.ﬂ;'_, N
.dicated a alight decrease in the Parent score and an in—);

‘ ,crease 1n the Adult score, as was anticipated.~ The Childvg

_'_eco:ezgncreaeed.u'



Figure 2 o

~ MOVEMENT FROM.PRB'TO'POST TESTS ON THE ESI

.

N

, e RN - : L
"Percentage | - Pre test = - Post test

wo o
90 s - R
80
70
R B T

50 R "~T‘ff“ff*f~—+s;-;;‘_Adgit

'49,; B R,  “',,1::.Hg'.,- T »_' o
30 o e
: : Adaptive Child
20 S

- o Nurturing Parent
10 | v N

Gy,

. On, che ESI. she showed verv 11tt1e change betwepn pre,

v:and post tests. Her Adult score decreased slightlv, which
was not anticipated.' However; her Adult acores on both
. tests were. much highet than the other four scores, which

LI

ere all duite low. -

— R Pghiahing'Pqtgntg' .‘

48.



Figure 3
 MOVEMENT FROM PRE T POST TESTS ON THE REP TEST

. Number offb o R ] _.7/ -

" ‘Constructs _-.Prg'fes;*' . Post test

15

-Superordinate Constructs .~

‘,Single Constructs_‘*

D= N W SN PO
. C '

On the REP Teat, the number of superordinate constructs

' decreased and the number of single constructs decrelsed,_as o
wae antigipatedyw

Person Number Two ol Personal Datw
”,Age' L S "'~35
Number of years martied-’f 1l 1/2
tnumber of children.‘.ﬁ;> DR SR
.- Apes of children: - T 9y 6
.-,Training after high school" ByA.3 B.S We
M;_aHusband s vbca:ion._,Q o jLawver

':_Person number two missed one of the eisht TA 895810“5' "

‘.v"‘

IR



_ PARTICIPANT'S AND HUSBAND'S PAC SCALES

Re§u1tswa group participahté"

‘Figure 4

MOVEMENT FROM PRE TO POST TESTS ON THE

Results~6f‘ﬁu5bands nf_
“group participants

?erténtiia

Pre test

Post test|

Pre test Post -test

100
- 95,
S 90
80
75,
70
65 _
60 .
5%
50
45
40
35
30
- 25
S20
15
107w W%_;
5

Parent

L Adelt

On the PAC Scale, petaon number two decreased her

'T'fParent score,'alightlv and 1ncreased her Adult séore, as'

St

'vwas antici

' Her husband'a petception of her nn this Scale 1n~‘f“

'*Tdicated an increase on all thtee scales._ An increase on*

pated.f Her Child score decreased._;

gthe Parent 9ca1e waa not anticipated..

"Parent .

. Child

50



' MOVEMENT FROM PRE TO POST TESTS ON THE ESI

’

;Pércéntége-"

51

Figure 5A_'

'.JPre:test-l  "f§ost'test.‘

100
= 90‘;'
80 .
'féo
60

.50

30
200

a0

There was almost no change from pre/to post tests on

’fﬂthan the other four scores, which were all nuite low.  uéfi

fAdult acale acore decreaaed, which was not anticipated. |

L ————— "wNuituring Parent

On hoth tests, the Adult score waa much higher

co i

-ift;f%f;“;;“4;~_;; -  :*‘.  ; - ﬁj

o Adult

.. Adaptive Child

,___,,_.:—-——————-‘ 'Punishing Parent L
N / Rebellious Child ‘;f
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#1zure 6 -
MOVEMENT FROM PRE 10 POST TESTS ON THE REP TEST

Number of SRR ; s o
Constructs Pre test - = Posk. test

5

— e e o put

AfSinglefCth:rhcté."

Superordinate Constructs

-

"On};he;REPfTést, the numbet of superordinate con- fk

sfr‘étsldg¢teaa¢d- and the number of single constructs
_‘Iﬁc eased, which was not“anticipated.j e D a

o Perqhn Number Three - Peraonal Data_  T U

Aga. -[v- R ;.si¢ _ﬂag R ':‘j~ _h

“:Number of vears married*“"j,18‘~ o
|Nupber of children: .. .~ ' &4 .

' |Ages of children: . ° ;'16 23, 11, 7.
|Training after high schoql° ReNe o 0

N
:“ -Hunband , vocation'4 ‘ 5:Chartered Accountant
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o Figgfe’?

- MOVEMENT FROM PRE TO POST TESTS ON THE
PARTICIPANT'S AND HUSBAND'S PAC SCALES

- » : ’ o : . B

';Resulte.of group perticipeqts' fResults of husbands of

, group participants e

PercentilJ Prefteatl,Poet4teq:‘fPre test Postwteet'fr

100 o
95

90
85

‘80"
.15
70
. 65
60
- 55
S 45
40
35
30
25
S5
1
s
0

Ch

:'scales.g

T child

~ Parent. |- - Lo T e
S i . ,» ' _ . ' . - LV ' l‘:} . ) ‘)

sy
i

</ Parent

Child.‘_v
Adulé -

— Adult -

e

"ﬁ Person numyer three decreased her scotea on all three

This was not anticipated for the Adult Scale.e~

.

*This waa;anticipated for the Parent Qcale.a All three de- _f'ﬁ‘”

f;a'were slight.

He: husband’s perception of her on thie Scale, in-..

Vedicated slight increases on che Parent and Adult Scales and

i no change on the Child Scale. The 1ncreaae on :he Adult

'fScale waa anticipated.b The 1ncrease on the Patent Scalé‘i

;%was not anticipated.:ve.;



.lPeteentag

| Mo,EMEnT.FROM_PQE TO POST. TESTS ON THE. ESI
o / . o ) . ~
_Pre test - Post test

100
-%f‘go‘. |
"3?'

"‘,
o
i

?

. N ’
'W‘fv

i

w apticipateda On both tests, the Adult score was much F

60

13p; 

S20

SRS

| : '

.

f

- Adult

™. Adaptive Child

1[ ?0§1351n§‘farent'.£
~. Rebellious Child
 Nurturing Parent

Person numher three 8 scores 1ncreased slightlv on the 2
sPunishing Parent and Rebellious Child scales and even more

‘SO on the Adapted Child ecale._ Scoqes decreased .on the.3 e

~.

NurCuring Parent and Adult scales.; The latter was not

54

L W



~'Figure 9

| MOVEMENT.ysoﬁ'PRE TO POST TESTS ON THE REP TEST

"~ Number of N
; Constructs

P;e\tgst

o

'Poét'tesc’

\ is»

R

;Q&

(\) . L @

—— Quperordinate Conntructs
— Sinple Constructs R

_k.O»-Nu.x.\u:c\‘\sb‘a'oo.

On the REP Test.

[ I

" 55

the number of superordinate constructs-"'

decreased and the number of single conattucts remained the»

_same,

-:Peraoanumber~Fourr- Personal

as was anticipated._‘_" ;ﬁs*f5v

Data ’

:. Age.

‘32 -

" Number - of vears married.rﬂﬁhf;aﬁ e
Number of children: R 2

"Ages of, childreﬂ‘

- Training -after high
.nHusband's vocation.;

/ 4"6
aNursing

s;hobl!
B Lawver
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Figure 10

MOVEMENT ‘FROM PRE TO POST TESTQ ON THE
PARTICIPANT'S AND HUSBAND'S PAC SCALFS

>

Results bng?Oup participants | Results of-huebands of
| ' ’ \ group participants

: . I L ' o
‘Percentile.Peé test Post test | Pre test. ~Post test

0/
95 -
.20 .
80 . !
75 - T
70 o )l . ., Child .
.65, : o E

60
55 7
-0

45 ’

Adultv

»Paren;j

.35
T30
25"
15
10
s

 Patent | . e
Adule |

Person number four slightly decreased her Parent score,v ﬁ-'

7as anticipated and gteatly decreased her Adul& score which

'e?vna not. anticipated.b‘ﬂecause she skipped ‘one page of

(t‘

, questions on the Child Scale on her pre teet, there is.no
. g

"”comparative~meaaure¢ However, her poat test indicated a -

‘:;high Child acore. PWa-c

"-/.

i

?i Het husband's perception of her indicated increasea on

;:all three scales. The increase on the Adult Scale was ©
"enticipgced. The inere se on the Patent Scale was not ";_
aneictpatad. . e e




Figure 11

'MOVEMENT FROM PRE TO POST TESTS ON THE ESI

s?efcentage __?re test ,i» " Post tesfi
100
90 o
80 |
70
o |
50 SO - Adult
: - - S
40 o ~
30 . | L | “ ~ “
. B : ‘ —— Nurturing Parert
20° \ e Adaptiv?\Child
0o 7 :&—~‘"‘“—f*—~‘;, _}unishing Parent -
' - B -Rebellious Child

Verv little change occurred from pre to post teqts.
Thefe were sligh; decreases on the Nurguripg.Parenf,
Punishiﬁg Patént‘and Rebéllious'Child scales, and slight
increases on the Ad&pted Child and Adult scales, Ihe
'increase on ‘the Aduig scale waa anticipated. The Adult
' Bcale‘scores vere_higher than all the other scores on both

.che pre and post tests,

o

57
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Figure 12

o

'MOVEMENT FROM PRE TO POST TESTS ON THE REP TEST

Number of : _ } ,
© Constructs Pre test - . Post .test

15

i

Superordinaté Conétructa
U . ‘

‘ Single_Consétugtg; o

O NWSsENON DO

‘The humbgfvof superordinate and single constructs

decreased, as was anticipated.

Person Number Five - Personal Data’
Age: o 27
Number of years married: - 6
‘Number of children: 3
Ages. of children: -6, 4y 3,
Training after high school: Nursing o R
Hugband'a vdéation;‘ Department Manager at Bay

Person nuqbef,fiveﬂmisséd one of the eight'TA sessions.,

IE



'Figure 1f

MOVEMENT FROM PRE TO' POST TESTS ON THE
PARTICIPANT'S AND HUSBAND'S PAC SCALES

-Results nf.g;§ﬁp participants Results‘of hushands of
: . : T group participants

Fy

Perdentile,Pre-test 'Pbst‘testA'Pfe,ﬁegt "~ Post test

100 |
95 - N
90 |- o ,
85 . R
80 N o | - -, :’Adult
75 .. S ' ‘ .
70
65
60
55
50
a5
.40
35
30
25
20
15
1o
5
0

‘Adult |°

vParent
" Child

‘Parent |-
Child"

Person number five aecreased her.Parenﬁ scofe and
'gréatlv 1ncreased her Adult score‘as vas anticipated.“.ﬂér'
Child score was~16w for thg pre ;est and alightly»decreaigd
i;on the post test. 6 ». I o

1

Her huaband 8 perception of her On this scale, indicated"

[

'~decreases on the Patent and Child Scales and a tinv increase

“on the Adult Scale, ag was anticfpated



Fiqu:e 14

. MOVEMENT FROM PRE.TO POST TESTS ON THE EST
Percentage |- Pre test . Post test
100
qn A ¥
o ~Adult . ,
70 - |
50
40
30
o S '~ Nurturing Parent
10 ’ ‘ ' Adaptive Child
S . . , " Rebellious Child
0 ‘ '_- R .'f”Pnnishing Pareﬁt

There was very ltgtle change between pre and post
(

. and a large increase on the Adult qcale. The latter was'
anticipa:ed The Adult score was much higher than the

other four scores an bo h pre and poat tests.

60
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Figure 15 L
- MOVEMENT FROM PRE TO POST TESTS ON THE REP TEST
_ Numhér of . - - ‘
Constructs . Pre test _ Post test
. o
10 L
9
7 B
4 : 3 EEE ‘ .. Single Constructs o '
3 T o '::::::="=:::::: Superprdinate Constructs
1
0 E .

‘ The number of superordinate constructs decreased, and
the numher of‘sﬁbordinatechnqtructs inqrégaed,fwh1Ch‘#as
not anticipa;éd;~v

g

'APérsqn Number.sii ~ Personal Data -

»Age"- T o 3
Number of years married' : 16

Number of childrent: 4 g

Ages of children: - .15, 14, 12,10 . -
‘Training after high school: ’Registered Nurse -
Husband's vocation: BT Insutanco Saleaman'



Figure 16;?

MOVEMENT EROM PRE TO POST TESTS ON THE - .
PARTICIPANT'S AND HUSBAND'S PAC SCALES

Results ofrgr0up'participah;s Résults of husbands of
. L : group participants

Percentile|Pre test Post test| Pre test  Post test

100 - S . - o ’
95 . I o ~f’“ff*-s——;_»Adq1c.
85 . o oo o
80 S o : R o
75 . : -' :

70 - . child ]
60t " . . Adult.
55 -
50
45
40
35 - o |
30 ‘ T
.‘2'0. :

SR - T | B o o o , S
100 | I _ N T ... . Child

s . — IR

o |l U S

Parent

1‘Paren;

Person numher six'intreﬂsed her scores on a11 three

ScaIES;f Thc largeat increase was on the Adult Scale, which

e

was ancicipated.‘ The increase on the Parent cale»was

-

" not anticipated.

Her husband 8. perceptLon of her on this Scale,.inei

- 'dicated a decrease on_ the Parent Scale,:which was antici- -

|  _pated and a sJight decreaae on. the Adulc ﬁcale, which Was:'

62

‘not anticipaced. The Child Qcale score {ncreased slightly 5  '

-fffrom a verv low point on the Qcale.‘-‘
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Figure 17

'MOVEMENT FROM. PRE TO POST TESTS ON THR ESI

§

.Peréentagé : ?rexteSt: ‘_' Post test -
‘100 o
©9a - B
80 -
oo | TUTT———— Adult
50“
40
3'0 R ) ) o .
: Nurturing Parent
20 . ‘ N
SRR 4 . :
10 ‘ Adaptive Child
> L , . S > Punishing Parent R
U QL’, — 'TL'Rebellioua Child

The;e was almost né changekén anv of the scales éx-
cept for. a alight increase on Nurturing Parent and a alight o
decrease on Adapted Child The Adult scale scores weré |
much higher than the other four scale; of scores, éhich
were all auite low.A There waa a, slight dectease in the::' f]j'_ 

Adult scqle score, which was not anticinated..



Figure 18

MOVEMENT FROM PRE TO POST TESTS: ON THE REP TEST

 Number eff . , T |
. Constructs Pre test. - Post test
T
10 |
-9
.7
6 R L
5 -Single Constructs
4 —. Superordinate Constructs
3 = P o s
2
-1 g
0.

The number of superordinate constructa remained the
N same and the numbet of sinxle conatructs decreased, which o

was anticipated.-

‘ ﬂPersdn.Numbet'Seven~-°PerSQndl'Deta7

: Age°' SR : o  §3?:.

" Nunber of . yeafa married'- o120
~‘Number of children: _a 3 "
. Ages of children: . . 11, 10 3 o
Training after high aehool° X-Rav Technicia o
VHusband s vocation.: , General Managerif?

C Person number seven missed two of the eight sessions.

. 64
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4 HOVEMENT FROM PRE TO POST TESTS ON THE
PO : PARTICIPANT'S AND HUSBAND 5. PAC QCALES

‘Results}pfﬁﬁfoﬂp‘pafticipants‘ Results of husbands of
: - o S o " group partdtcipants

Percentile|Pre tést_'Poat'téét' Pre test ~ Post test

100 |

90" - o Parent
8s ;’//,z/’%.. o
75 B ’ '
‘70
65 -
60
55
50 - : . : S TSI '
45 1 S B . Child

‘Parent
Adult

Adult
Child

25 : o o o e
.‘20, o . S . e
15 . T R R o .
0 o S R
S | IR R ; o

v .

>Per§o$ number seven increaaed her Pareﬁt scoré,}which

“fiwas not anticipated. Her Adult acote remained ‘the same,

 wh1ch was also not anticipated.  HerNChild:e;oré.dgcrgased.
Her husband's perception of her indicated a‘ | |

-.jdecrease on :he Parent Scale and an increase on the Adult

F;Scale, vhich vete anticipated.: The Child score also

1ﬂfincreased._

e LT

65



Figure 20

'MOVEMENT FROM PRE TO POST TESTS ON THE ESI

creased aligh:ly.

. Pércéntagg - Pre téét._‘_',  Pos} fest 
' 100 | | ;
90 B :
-80 
;‘ 70
o |
50 Aule
40 B
30 '  Nﬁrturing Pafen;
20  -v.‘ R
B . T Adaptive Child =
10 S L T
o T, . Rebellious Child
-0 S . wPunishing Parent
' There Qas verv little change.ffom pre to.post quts-»
excepc for the Adult score, which 1ncreased a great deal.
L This was anticipaced. ThéJo;hex‘fou;zs;drea;a}l‘téf ff:' 1

i
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e DR  Figure 21
' MOVEMENT fROM PRE TO'POST TESTS ON THE REP TEST
Number of ' T . v o
Constructs Pre tegt - Post test :
15 f " f  ¢ ‘ '\f
10 14
9 -
-8
7
4 " E ‘ s Single Constructs
3. R Superordinate Constructs
1 PN
0 . |

The number of superordinate constructs decreasad

and the numher of single constructs remained the same,'as

wvas anticipated,

~

 Per8on>Ndmber.Eight'—'Pe;aohélfData 

,'ARE’ L = o 1-32.
~+ " 'Number of years married-'- Crre
- Number of children: .=~ ’3 g‘,_, L
_Ages of ‘children: o Ty 5, 3
'Traininp after’ high'school° Nursing S
'"f§Hushand B vocationg. . General. #ontractor IR
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T R Figure 22

 MOVEMENT FROM. PRE TO POST TESTS ON THE
PARTICIPANT'S AND HUSBAND'S PAC SCALES

Results of.grdup,pcrtiCihantSQ’ -Resclts qf_hUsbaan of
e R C ' group participants

PercentilellPre test Post test Pre test  Post - test

*_Child score decreased conaiderahly.:”

w00 |l | U
95 | : : f IR
90 1 - S C TN Adule

85 Parent
80 o

75

70
- 65
60

55
.45
40
- 35

" 30
25
20
15 .
10 L
5 o B N Child
0 .‘.' P '

.. Child

“Adult
Parent

N

Person nuﬁber eight decreased her Parent score and
.1ncreased her Adult eeore, which waa antfcipated¢@gHeg%

‘ Her husbend'a perception of her indicaced an increase }f
‘ﬂ'om#fhe Parentiéfple and a slight decrease in the Adult

| v Sca1e, which wete not - anticipated.7 There was Lan 1ncrease.

'yi“.‘he Child QCOtew
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Figure‘23
MOVEMENT FROM PRE TO POST TESTS ON THE ESI
Percentage ~ ‘Pre testvl : Post‘tést‘ \
100 ©
90
70 SR |
. . " Adult
'60 .
50
40 :
© 30 R U o A
ST ’ ’ S R Nurturing Parent
s [ T Adaptive Child
0 S | S——— ‘x'Puniehing Parent
Thete was almosc no change on any of the scales. The -
Adult scale scores on both the pre and post tests were-_
'much higher than the other four scales of scores, which
l;3were all quite 1ow.~ The Adult scale score increased,. K

was anticipated . ;.*~'f - ’4‘. SRR ‘f;*f



A . Figure 24 .
X . , . -

'MOVEMENT FROM PRE TO $OST TESTS ON THE REP TEST
Number of

- Constructs | Pre test Post test. -
2 . , G

Th—_—

15,

.
.

. a

Y

vQ

B © | _ Superordinate Constructs
— 4,,/”/4 Single Constructs

—

CRNWDEULOYDOD

The number of superordinate conitructs increased, and ~

o ‘u

the number of single constructs rema?ned the same, which

was not anticipated.,

B

, PefSOnJNumbet Nine ~ Personal Data'i%

Age: - B - A

- Number of years: martied. 15
.. Number of children:- 2. d
" Ages of children: 13, 11 ‘
Training. a{t‘r high school° 'Secretarial school

- Husband's votation: »' Lawver “‘%{

-:,Person number nine missed one of the eight aeSQions s

in. the TA program.
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Fipure 25

HOVFMLNT FROM PRE TO POST TESTS ON e

PARTICIPANT S AND HUSBAND'S PAC SCALES

]

Results of group participants '

Results of husbands of

—r

Percentilel|Pre test Post test

‘Pre test

group participants

Post test

100
95 || .
90

85
80
75
70
65
60
55,
50
45
40
35
30
25 -
20

Child

Adult
. Parent-

10
h)
-0

15 "' - R

 Adult

Child
Parent

Person number nine decreased her Parent score and

inbréa?ed ter Adult score slightly,

-~ Her Child score decreased

as was anticipated.

-
4.

Her husband 8 oerception 1ndicated a tiny increase on

the Parent Scale. no change on the Adult Scale and a

. dgqrease'on the_Child Scalea

results were not énbicipated.

The Parent and Adult Scale

VA



~ Figure 26
MOVEMENT FROM PRE TO POST TESTS ON THE EST

Peréentage‘ Pre test '_ Post test

1

“scotes on hoth pre and post tests were nuch higher ﬂ

 the cthet four scores, which were all qui;e low.

S - :::::::=>_<=:::: Rebellious Child
DR — ——. Adaptive Child

100
90

80

00 | e

60 | ”**””’_”/’,, Adult

0.0 3
40
30 - ,
Nurturing Parent

o b T — Punishing Parent

There waaHalmds:“no changé.on the.sealee, excen

for

the Adapted Child score which decreased and the Adulx

score which increased, which vas anticipated. The‘A dlt

w

han -
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Figure 27

o

MOVEMENT FROM PRE TO POST TESTS ON THE REP TEST

o o ‘ ' 4
Number of o , . ) S
Constructs . ‘Pre test Post test:
‘15
10
9
8 .
1
6 o
5 Single Constructs. . -
4 ‘Superordinate Constructs
<3 -
5 .
1
0

The number of‘sUperordihatevconsfructs increased and
,'ghe numbef:of single constructs décreased vvhich was'

anticipated.

If.' Summary of Individual and Group Results

| Six anticipated trends were sugaested'in‘reaponse to
'_che questions taised 1n chapter three, if the TA group. .
experience were to be succeseful in nroducing hehavior
’change in the-nine participants. Table I 1lluatrates.
:which individuals fit che fout nelf teported anticipated
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Every_individual chaﬁged in cherdirecffoﬁ of at least
Atwo-of-the'fbun aeticipe;ed,trends. Feﬁf'ihdividuals
changed in the ﬁirectionbofxthree of the foet)anticipaeedv
,;feﬁ&s and oﬁe 1ndivid§al chaﬂged in<;hé ditectionlof all
 foﬁf antieipeted trehds.‘ There t7as a total of thirtv—six‘

' anticipated trends Dossible. TWenty-four of these thirtv—
1‘six trends wereiachieved. Twelve were'not_achieved{ AS'a
éroﬁp. there seems to beeho va:;icuiaf'pa;teen foilpwed'vi
,} tﬁe twelve'antitipafedrteﬁnds vhich did not fit,ﬁhe e#Peéted .
eOutebmes.~eA cloeer~look at'eeeﬂ eueetien raised"iﬁ cﬁébfér
three may help to explain why these results occurred._, |

';nuestion 1

Using the PAC Scale developed bv Linn Coffnan, will
/

group parcicipants decrease their Parent Scale scores?

e Figure ’8

MOVFMENT FRON PRF- TO POST TESTS ON THE
PARENT SCALE oF THE PAC SCALE

'f‘}%g
@ﬁg

Percentile Pre test . : ant.;eat
100 e L 7. 7 Persom
20 AU T R
15, n
107 o
65 EE
.60 o
58 p2
50 - '
45
N R DR S Ty T
C¥2s S
2 D
S #4.. oL
. 45 -
e o ;




76

Seven of the nina group participants did indeed de-

cregse_theit»pazent scores as was anticipa:od. The two "?r
.

‘exceptions were persons .number six andﬂseVen._-Person

number sixfinoreased her ParentrScnlé-score”byvten peroehtiip'
oointh. Her pre test profile 1ndicated that she was func- "

~ -tioning at a low Parent, low Adult, high Child 1eve1

Which Coffman-CIaims'is»frequéntlv found among persons who

.

. v .
) live ‘bv their emotions and dreama and who are often diff1~

cult to deal with in a rational sense. vHer~post-test‘ pro-
file 1ndicated an 1ocreaseion all three ooaleo,LWith'the L ey
'5greatest tncrease'occurring oo the Adnit Scale, " So even

;Hough»tho quent score increased h@;ton percontile points,-

';he.totalfprofile_indicated movement tovard heing more

-rational ond léss controlled bv emotions and dreamq, which

"was a positive sign.

Person number seven olso inéreased her‘Pareht'Scale'

”soore by ten percentile pointa. Her ore test profile in-.
:’dicated that sho wvag. funccioniné at a high eneigv level at- o
:ra high Patent, low Adult Somewhac high Child level which .
 Goffman auggeata is frequentlv found aoong oersona who

'experience thomselveo as not having much control over theirj'

' livea.v Thoy tend to feel that their livea run t:hem.'-'H‘e.'r-_"'~
’post tost ptofilo 1ndicated ahe complated the course func-l
tioning at ‘a - high Parent low Adult low Child level, which‘

.gugge:ts that she had gained more concrol over her life' f;f*ff

~ through the uao of her Parcnc ego :tate.  It 15 pouitive
'f~fthat ahe soemed &o grow toward oeeing heraelf a8 having more"'ti'f

-




7

,control althoﬁgﬁlto contfol‘ffém che Parent‘ego stﬁfe:is -
not ideal,’according to Coffman and other TA theorists.-

This person missed;twq Qf the:eight-sessiqns, which-also m§? ’
fhan5é;n;r15uted-t§.th1§ réaﬁlg,':;, - |

Question 2

Uaing the PAC" Scale, will. group participants 1ncreaae ,
cheir Adult Scale scores’ .:' ﬂ. .T.';J g  \_ . (;\'
| Figure 29

PO MOVEMENT 'FROM PRE TO POST Trerq 'ON. THE ~
S - ADULT SCALE OF THE PAC SCALE.

'Petcentile - Pre- test e Poat test:
I : Coo Person

100 #2
95 o
90

85
10

65
- 60

55
50
2 I N
40

.35
30
- 25

200
e b L N T
RN RN , ——— 3

Six of the nine group participants did indeed increase

#1

R T T
16
5

19
.

i thair Adult ucore, as’ vas anticipatad Pd*sona number three,
o oo 'V :
-1£our and seven did not 1ncreaaa their Adult acoreo., Person -

"7 fnumher chree dectea:ad her Adult lcora ftom tan perceqtile

la;pointa to five perccntilc pointl.f Rer pra nnd post telt

°7f .prof11es 1nd1cated thnt she wno functioning at a vary high ffL>:




:from these scores that the group exnerience did affect her'

‘sin a positive ‘way.

Parent; very low Adult, very high Child 1eve1 ,which is the

nrofile of the individual who sees himsclf as. havine no -

d}_control‘overlhis Iife, that his life runs him.- All her

'scores decreQSed somewhat on the post%test, suggesting that

there might be a trend toward becoming more in. charge of her S

‘life. The fact that she did enter into marriage counaelling
B with her husbaud five montws 1ater may also suggest that

'this~trend was occurring. However, it can not he determined

« -
sy -

e

Person number four decreased her Adult score fiftv

'.percentile points. It is difficult to tell uhat mav have

hnpnened to her, because she inadvertantlv skinped one nage

/ i

:_-'of questions on the Child Scale df her pre test’, - Howsver

":leveL, which is indicative of positive functioning Her_i'

.fpost test profile continued with a slightlv lower Parent,

“dresms. snd is difficult to deal with in a. rational sense.h'

TdThis fits with my experience with her in the group. It is

':the other two pre test scores indicated that ‘she was func-

tioning at ‘a verv low Par"t level and a verv high Adult ".

but a verv low Adult, very high Child level. This is the-

e

._Vprofile of the individual who lives by his emotions and

) PR

s nossible thst through the course she hecame nore self aware T'

| 'iand was able to answer the questions more realisticsllv.'}"

. uThis same individusl followed the snticinated trends for

RO

"ﬁsane hetween pre add post testing. Hej profile is discunsed

”fchanee on question one. three and four.”;f"fj‘h-ﬁ{l H;_J;Lﬂ?-;‘

Person number seven 8 Adult Scale score renained the\-v7t e
Gy




in ﬂefai1 under Ogestion.i{

'gOuestinn 3

Using the ESI developed by David McCarley, will group

"par;icipants increase their-kdult sco:ga?

Figure 30

HOVEHENT FROM PRE TO POST TEST
- ON THE ADULT SCALE OF .-THE ESI-

79

: Pre test

Post test

o scotca by 6 per cént

Percentage |-
100 ot
95

.. 90 - o

- 80 T ’

75

70
.65 . : P

60 K | R v

55 R

Person

s

50

45

35
30 000
a5t
.20

15 ’ . .‘ ‘v . ‘. . »» 3 ﬁa

10
N 0‘:J‘J:.‘ 1_ .  }

51
23

Five of the nine 1ndividuals increased their Adult

‘: ac§rea on the poot teat, aa

ber one. two. throe lﬁd aix
‘Pqtsons nunber‘one,'tvo‘and
6 per

| 1ve1y.;

waa anticipated. Perlons .nume
did not increasa their scoreq.-p°
-1x decreased their Adult Qcalef 

cent and 2 par cent respect-ﬁr

All tht0¢ persons, however, ahao had post test ifﬁf‘”

 ‘5 Adul: SGale ccorel which wcre considerably higheﬁiihan anv

L B
£
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'persons are functioning well when preaented with a verhal

: Queation 4

80

. v
.. ‘ i . . . )

of their other four scores."Therefore, these scores appear.~‘

7

tn be 1naignif1cant drops, which would 1ndicate that theqe

fAdult stimulus.

Pereon number three decreased her Adult Scale score

"hy 16 percent and ended up with ‘the lowest nost ‘test
’Adult Scale score. 1n the group.' This score, however, vas

'-atill 17 percentage points above her next highest score.

&

Her Adaptive Child score, her. second highest ecore, {n--»u

-creased 16 percentage pointe, which may 1ndicate another

expression of her sense of having no control over herwiife, :

-as ‘was suggested in. the disousaion bnder Oueation 2,

Using the Role Construct Repertory Test, will group ,

participante 1ncrease the permeabilitv of tﬁeir con-)

5_°©=°9t'aY8Fem=;-wh;ch may be reflected 1n one of the;3ﬂ~“
"Tthree'foliouing:wﬁv,, C e ' ' '“ #g‘

. R N . ' . . .' . L )f L |
() by a. decrease in the number of °“Perotd1$atev fﬁiﬁﬂ“a N

:i?:f‘ffconstructe accompanied by a; decreaae or. no change

E in the number of eingle constructs ohtained he—l;_ch'

Thtween pre and pJet teatingﬁi

W(Z)u‘by a decrease_;fiie‘r

N

“ber ?f sinyle conatructn,; N

. 4 'fﬁ_ ,'; B : N R

: ot L : ' i T .
:Qnacoonpanied bv An 1ncrease in the number of super-: o

v f*fordinate conetracto obtained hetween pre and post .
"-f~t«-t1nsr vr,ieff";..: S 'é«

v

. SR

‘ :'A}e!(B)'_bv nb change 1n the nuuber of auperorainate con-f~

@

“atructe, acebmpenied by a decreaae 1; the numbet

e

. SR |'




W

ofbningle construCte obtained hetween-pre'and
poet teating’i- o |
Six of the nine individuals moved in the direction as
was anticipated.‘ OE these six, four individuals,‘number one,
number three; number four. and number. seven, showed de=-
creases in the number of sunern{iinate constructs. accom;

panied by decreasea or no - changes in’ the number of aingle

conatructa on theit poat teate. One pereon, nubber nine,

: &howed a large decrease in the numbar of single constructs. '

- accompanied by an increaee in the numb?r of superordinate
.conatructs on hﬁr yoet teot. And’one oeraon, number six,

showed no change in the number of superordinate conatructs

accompanied by a decreaee in the nz:ij;/of single constructs _f{‘

. on;the‘poat»tgqte .
. S " . :‘ . . - //r

7=Pereons nunberitvo; five and eight did not move in the \
;anticipated direction._ Persons number two and five showed

. o %y B «)
x_decreasea in the number of supernrdinate constructs, which

jwould indicate that a more deeirable, broader concept-ﬂ'i.if B

K

;uali:a&ionlmight be occurring, but these decreaees were .

81.: .

_ﬁﬁ&ccompenied by increaaep in the number of single conatructs._ -

'r:itwhich would indicate a tendency to be less permeable.-b :

ﬁfPerhepe a construct which had previoualy been subeumed had

C ¢

ﬁufnow becone an ieolate.. In eithet caee, from the data nb-

'kctained. ir is difficult to suggeet improvement or regression.gr

. /

5 Pereon number eisht ehowed an increeee in the nunber
;;of superordinate conatructe ohe ucee to predict her world

'iﬂ7rron two to four, while the uumber of 1e§t over singae-~'"

L

‘ T . A SR , o
S T [} T . ST e e T e




constructslremnined'the same. ‘This would 1 dicate'that.her

o

~ construct svatem hecame‘lees permeable and 1ore_inflexihle.

It is interesting to note that she followed all of\ the
antici%ated trends for the other three nuestions po ed Tt
is possible that her REP Test score is an indLCation tha't

she is loosening the relationship hetween her constructs,.
e

because_her‘new awarenesses are.allowing her to]invalidate ‘

\1 I

'»hervprevious.nétione ahoﬁt'herselft As Bannister (1965)

;auggested this procesa of invalidation ia uaeful for

“motivating individuals to 1earn new concepts in order to
) . . (.

idate again.

. The last two antiripated trends,»suggested in resnonae“

to the questions raised in chapter three,_deal with a sig--
qificant other LE perception of hehavior chanre in the

' fndivf@iala participating in the group experience. “-One

'scale was used tc determine this. The table below illus-

t

: tratea which hubbanda perceived their wives changing accord-f

ing to the anticipated ttends._ It alao illustrates the B
f wives"aelf reportcd changes, so that a comparison of per-

.ceived change mav be made,.' ,th *A,gi('f_‘.,: k"

82
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TABLE 1.

COMPARISON OF ANTICIPATED TRENDS FROM PRL TO POST TESTS
FOR THE LAST TWO RESEARCH QUESTIONS WITH ANTICIPATED
TRENDS FOR THE, FIRST Two REQEARCH OUESTIONS
+ indicates change: 1n the direction of the anticipated trend

- indicates change in the opposite direction of the vy
 anticipated trend’ S Lo
0 indicates no chapge

 Person  Ouestion 5 Question 6 - Nuestion 1  Ouestion 2
SO ~ Parent ‘Adult " Parent - Adult .
decrease increase - decrease . increase
TZ A ;w~».° ' o i;+ T + f‘a% | _—
3 - + + - o
A - . + ' + . @ - %
5 + . + + e +
P ' 4
6 + - - e N
7 + | + : - 0
8 - - e, +
9 ‘ - 0 + | ¥
; :
Total - 4 e e
TOuestion 5 ! o _ ;
‘}Using a vatiation\of the PAC Scale, will ﬁhe spousee_ o
N

\ .
~»of the group membe a perceive their wives aa beiqgmﬁ

vz/.‘. )
e poa

‘f,iless Pagent by dccreaaing their Patent Scale gcdrééz'

B L n_v‘ e ﬁ-" s .' o - o S e
k : v : s S

\ .



Figure 31

MOVEMENT FROM PRE TO POST TESTS ON THE
PARENT*SCALE OF THE HUSBAND'S PAC SCALE

Percentile. . Pre test Post test , e /‘) '
100 -
.95 Person '
90 S
85 8
80. A
: 15 :
: ~70 o2
65 #1
. 60 #4
: 55 #1 N
5 T 50 :
§?  40 - #5
.35 6
30 {3
25 o
20" , , : ; . 9. - - :
:15 : V . - , A - o ' . ,-w P
‘10 , : o R S S
5 Y R - - IR
o : ‘. Lo . : E v R s : P

k3

Fout of the nine husbands perceived their wives a8 "

{>being less Parent at the end of the grouo experience, a8 w

ZP'

'anticipated._ Husbands number two, thtee, four,. eight and
 nine did not perceive less Parent behavior in their wives.

| _In fact,,they perceived increases in their Parent behavior

84 -

Pay

as

S.

":Husbande number évo, fouw,veight and nine all showed these 3

_1ncreases on the Parent Scale, but all four alao

1the1t wivea vith very high functioning Adults,:

2

1

L,_indix;te thev perceived open-mindedness and flexibilitv in‘~ \

'ftheir wivea’ behaviora. Husband number three s profile

h

szhowed very little perceived change on all three scalee..3‘ 

'.ins acorea on a11 three scales for bath\the pre and post

v
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)

tests were very low, which is {indicative of verv low energyv,
This is the couple who came) for marriape counselling, a

1
i

few monthw after the conclusion of the course,

Question 6

Using the same variation of the PAC Scale, will the

spouses of the group'memhérs perceive their»vives as’

being more Adult by increasing their Adult Schlé scores?
Figure 32

MOVEMENT FROM PRE TO POST TASTSvON THE
ADULT SCALE OF THE HUSBAND'S PAC SCALE

Perc¢entile | Pre test Post test
100 ‘ | rerso .
0 P .
90 : é _
85 | | | -1::7’ .
80 - - - — 5 ,
70 N 99
65 : : ' a , -
60
55
50

45
40

35 - o | ' .
25 | | o\
20 .

15 . -
110 » SR #3

jv81xb§f the nine‘hdsbhndafbefceived their wives:és]being

]

‘more Adult at the end of the group experience, as was anti-

cipated, Hﬁsbands'numéet 8ix, eight and nine did hb; per-

ceive incréﬁsed Adultbbehaviora in their wives;':Nnmber six
qéwra decrease of five“percenti}g'pointé,\humber eipht saw

° .
y
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were not.

a decreaae of ten percentile points and number nine g8awv no
change, Akl three men's Adult acores were the highoat

scores on each test, which wnuld indicate they perceived

-
—

opeanindedness and fdcxibilityuin their wives' hehaviors.

2

Thesge results then do not seem”to reveal verv much

1nformation, especiallv when these exceptiona t? the pre=-

7 dictiona are looked at closely, 1t ig poaaible that the PAC

Scale used is inadenuate, as it .was qidnly an adaptation

of the original Coffman. PAé\Qcale designed for self reports.

.‘.r

Furthermore, because there vas no contacc with the hushands,

ocher than their test scores. it 18 difficult to explain

what might really have been going on. In summary, of the

eighteen predictions made'ﬁere; ten were achieved and eipht

a

Summarz

| In ccncluaiod, close to 66 per cent of the aelf-‘
reported anticipated trends toward behavior change (twentv-
four‘of chirtv-aix) were achieved’ after eipht sessiono of
an educational tranaactional analvsis small group expec-
1ence. About 33 per cent of the self—reported anticipatedl

trenda (cwelve of thirtv-six) vere not achieved When the?

husbanda' scores are included 63 per cent of the antici-

" pated’ trends were -achieved (thirtv-four of fiftv-four) and

@

37 ner cent were. not achieved (twentv of fiftv-four)

86



CHAPTER FIVE
 DISCUSSION

" The agsumption of the ﬁresent'studv wag that man's’

need te achieve his full poteﬁtial, to feel capable of
handling aituations as they arise, to‘be §b1é to fully use
his own capacitieg,‘speﬁtaneously and autdncdouslv, can‘be
achdeved>thtough‘self‘awareneae. Thetetote,'the‘ndrpose of
thia stddy was to.dnveatigate whether or not a specific.

paychélogical theory, transactional apalyais, used in an
educational small group setting, with a specific leader- .

shib;stylefandinqrms would facilitate eelf avareness and.,

resulting' change. ‘SeVetal global questions were raised

¥+

- at the gcncluaion of'chapter two in order to make this
‘1n§esttgation.. Specificafly; would grOup'patticipants be~
come less authoritarian in their hehavior koward.Otheta7
WOuld they become more open-minded and flexible in their
3'attitudes and hehaviors toward themselves and othern’. And

'fiﬁally, would these changes-be obsemyable.to a significant

other? ) .

~ Generally, the results indicated that this kind\of'a
" TA group experience; did indeed_tead‘tq»tncreaae the groﬁp,
member's eeiflavateneas'and‘sensé'of autonomy. Attotalaof

- - . o ‘ S N o -
66 per cent of the anticipated trends were achieved

t,Specifically, the results of the authotitarian measure,

obtained from the Parent Scale of the PAC Scales, indicated

that seyen‘of the.nine gtoup>participants decreased theif

A

_:‘ 87 . - o y
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-Parent.Scnle scores, Aas wa# anticipated., The Parent ego

\

state in A is defined ae the part of the person's rnles for

living which have been. learned from narents and other

authority figures, at a verv voung age, It is demonstrated

in nurturing and puniehing behaviors toward others."

N

Because these behaviors are established earlv in life. and

because thev are based onithe Tules learned then, they are

often resorted to, inapprOpriatelv, thrOUgh habit. Thev

are most often used in attenpts to. control othere. There-

fére, perhaps one of the reasons whv groun members de-
creased their Parent behaviora vas because thev learned
this TA concept.in the eight week programnv Thev became

avare of what'happens when~neople belave frch thre'ego'

state. The resulting transactions verv aeldom achieve what

.the person vould 1ike to achieve.‘ This knowleuge alone,

o

mav have ;nfluenced some to give up interacting from their
'—Parent'ego_atatgzas often as‘before. .
- % . . . R

'Perhape.another reason was that with an increased
sense of awareness, comea oelf-eonfidence ‘and a greater

'abilitv to assess one s inner é\elings"as-yell ae5One‘s

-

n

environment. Therefore the individueliis:nore abie‘to befe

'fhave appropéiatelv, and is less likelv to relv on old

.-ruleo for living. He may feel more 1n con rol of himself

then, and thdn have less of a need to c trol others.r In

‘* Tk’termo.;this new. awareness of the Parent habits. allows

~ the Adult ego otate to be the execgtor of behavior from

S
EES

'monent to monent. ”-”' ,‘f'ﬂjh R
"4/__< - R "f‘r>g%v' '};;;’a

.
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It was a measure of the Adult ego gtate behaviors

__which was'intended to answer the eeCOnd queation in regard

to inéreased open—mindedness and {1exibility. The.REP Test

‘meaaure of oermeabilitv wae also uaed uo de:ermine this

dimension. The results of the Adult Scale on’ the PAC Scale

f.indicated that six of the nine group participants increased

their scoree as was anticipaced-- And the reaults of the ’

‘ REP Tesn indicated that six of the nine membera moved to-,v

ward increased permeabi]itv of their construct avstema.~

) Therefore, it appears that the TA group experience did
facilitate,increaeed open-mindedness and flexibility. ‘The
Adult-ego etate, as defined in TA. termg “ig.the part of the

person which is capable of self undergtanding and which has

'fthe ability to initiate and direct positive hehavior changes.

\ )

‘1t 18 the person 8 Adult ego state which has the ?bility to.
?

be aware: of the inner person nnd the outer, environmenc,

hY

simultaneoualv,\and choose apprOpriate behaviora from momentA

to. moment.’ A strong ‘Adult 19 an eaaencial renuirement of

fully functioning individual. This ability to chooae

behaviora spoJ/aneoualy and appropriaéelv is directly re-.;

_1&ted to being open-minded and flexible. In addition,, elly.

”,\defined a perneahle coglttUct aa one which is Open to the

N

' “* his ability to see ‘the world around hin. He becomes

o - ! 2

incluaion of new: vents ‘or peovlc._ Aa ‘the individunl allowsﬁi

o

' hia construct eystem to include more eventu. he broadens

t

L

ultaneously mote onen-uipded and flexible.: in_!AAterms;‘hisl.

| Adult ego state 18 atrengthgned

vdioon

. 89
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» What might bhe some of the reasona whv this TA group

experience did seem to facilitate increaaed onen-mindedneas
&

g ad flexibilitu within the groun oarticipants’ In addition _
to the reasons yiven for decreased authoritarian hehavior,l
perhaps Fransella 8 research (1971) may offer one explan-

) ation;- It 8 possible that a course that aims for self-

- awereneso, opens.previouslvb closed doors to the individual

seeking to know himself better.f As the doors.open,lthe‘

‘person 8 existing conqtruct svstem becomes 1oosened.and he
is able to 1earn nnd incorporate new constructo or inninhts -

»into his old syutem. A tightening of the svstem then

;occure, wHile the nev is being incorporated into the: old

_Perhaps when this tightening happena, the individual exper-‘ .,
iiences the satiafaction that Accompanies learning a new

“

dea. With his success, he may then be more - open to risk¢
inq 1earning more and continuing the ptocees of loosening‘
%
and 5ightening his construct svstem. 'h __v . K N
Perhaps another reason these anticiBated trenda were ‘
'achieved, was becauoe the group experience offered theqe
hwomen an opportunity to dea] %ith personal isnues in an at-
- moaphere where this was not only acceptable hut encoureged‘
As pointed out in chapter one, nsychologisto and theologiana~
'?isugge?ﬁ %:t our sdcial structure tends not to he conducive |
:hito personal sharing and growth. In fact. it tenia to R |
| stifle individualo who desire more humanistic idenla. _There-.

"fore, the group experience offered nn alternative to thin

ftendency.v,‘f;:,v.f



. The anticipated trends may .also have been_achieved;

"because the TA program itself not only offers a chance for
" group members to experience w parts of themselves, but

‘it alsoggives them a'cognitive iremework to understand

their _eriencee.' Aa,Liebetman pointed out in his research

this is an important combination. The individual-can then

-

take his underetanding with him, and applv it to nituations‘

LY
'outside of the group context.; Ihie ebility to transfer the

-meaning;of the experience to everﬁdav 1ife»ie esgential for

’

chengefto occurg
o ’ '
1
|

- The thirq glooal oyéstion‘fpr this»studyrthen, re-

volved\around'nhetherférfnot a significant orher“in the

'Ygroup member'a life'would'perceive theee'changee.-‘lf he
' . - B S
could' then thia would indicate tha transference»of the"

'Ameaning of. the group experience into 1ife, did indeed eccur.

However. the results for this queation Were inconclueive..
Only four of the nine huebends indicated thev ohserved

their wivea ae being leqs authoritarian, according to their

scores on the Parent Scale of the PAC Gcales.' 91x of rhe

’
- 'n

‘nine, however, perceived their wives ae more flexihle and

-',open-minded according to theit Adult 9cale scoree/Ln the

- o,

} eame tent. A pernsal of Table II indicates that there was e

very little agreement between the wivee self-percencions

(-'of change and their hushands' perceptiona of chenge. »The;
— AT

husbande, in fact, disagreed with their wivea renorca7o£r.)
change on thir:een of the eighteen/anticipated trende.i'It”

15 poeoible that either the wivee 'self nerceivad changen

e . . ; '.

9]

v

»4
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<

. \ . _ . ‘
were .not heing manifested at home, or thatrthe»huebands'

f ‘

perceptions Were being influenced by: other variahles.
. & .
' vhatever the reason, ‘one implication of this might be

. that hushands and vives might benefit from participating in
a TA group experience together. This might increase
" greater understandini-between mates, 80 that both mev grow

toward diecovering their full: potential both indibidnallv

and togethet;.-lt ay he of intereet to note that seven. of

}thesevhine ﬁomen rought thetir husbands to-a& TA marriage~

l

:entiehment weekeid six mdnths following this group exper- .

.iente. fTheyl 1'verballybrepotted,qit”was_a worthwhile

experience}? ‘,”

lg ’ One of the atreng h his studv was the statisti al -

epproach applied't Through this apgroach veac

\;:f't 1ndividua1 waa examined n det il. lnformation that wou“d

LR have been lost in- a grou aver ge, instead was retaﬂned and

‘»faidedfthe understanding ow eech'oerson 8 procesd as a esult

/

of . the group experience; ‘As a. teuult of thia a roach, eone__

: O

weaknesaea in the instrumenta became evidewr~ For future -

_reaentch it may be usefu& to be aware of aome pf these~ o

. nenkneaaes. The results on‘the McCarley inatrument,vfor'_n
- example,_seem fo suggest that it is relativelv easy to
figure out which reaponii~f§ the sociallv acéepcable one.f T _3'

Therefore, if the indi3idua1 does no: full//f?ust revealing

’:- herself ahe may pbtain a distorted score.iiv

Sy

Becauae Linn Coffnan 8 validation of his PAC Scale
- , -/ , n..

seens to be inconplete, for futgze research it night he wiue

Yo



¢

to use Lvan Kealv 8 (1975) adaptation. of the scale. Hisg
reliability .and validitv findinpa are more thorough.
Finallv, although Kellv 8 Role Conatruot Repertorv

Test ia excellent for reaearch purpoaes‘ the grid form oﬁf

~

the test is hetter for objective scoring than is the more

%

subjective form used in thia studv. The erid form haa alao

-
heen used more frequentlv in research (

7

One of the delimitations of this atudy, was that the -

reaearcher acted as leader for the gronp The. leader

attempted to follow through on Yalom and Lieberman 8 four‘

,

Tw . .

criteria for good leadership, as diacuaaed in chapter twos

-RegretabIV' verification of thia was. not built into the

aeema to be effective Sor motivated individuala. It il

f waa;offered_ could be ueefuf in communitiea vhere married

study, However, the influence of the group leader in an

'educational approach to TA ia not as great -as: is the a

’ Q

influence of the leader uaing a therapeutic model.- Becauae

this TA propram ueed an,ﬂducag{gnal approach perhapof

measurement of leader behavior ia not aa important.

-

For future research though, conaideration might be

given to running more than one group simultaneoualy.i Theae d

] might be led bv trained leadere who are aeparate from the

reaearch in order to inaure laea poaeibility ‘of . aubject-

ivity. Measurement of leader hehavior might then be bui&t

¢ .

into the atudy.

In concluaion, a TA program offered to a emall group

I

poaaible then. that this prfgram and the atvle in whicﬂ it

. i

-

93
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women. are desirous of learning more ahout themselves., It

1

'mighé also be useful to resedrch‘ﬁhe'éffecfs of a similar

program.oh o;he('populations,'such as single women or high

school‘or'unfver91;y atudehtq; or business meL or even whole

families, Opportunities for further resegtc afglunlimited.

94
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SEQSlON 1

: \
ECO STATES

Inc:oductionvto TA
&\ Overview of the four kinds of analyses in TA . \\\

Structural Analysis

Tranéactional Analysis

Game Anglvsia

. , R
:\ : ~Script Analysis
Goals for the eight week program
N
To take charge of our lives (TCOL)
Co - To become more autpnomous, spontaneous intimate
T T 1nd1viduals : : . -
. 'Ego State Concepts .

~Parentv3 o : A' . , _‘.VA ST ; V‘~ﬁ
‘Adult

A child

Experiential Exercise - "Getting to Know*Your‘Parent Ego-

S State"-
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GETTING TO KNOW YOUR PARENT EGO STATE

) ' . . ) M . . J ) . . . . . . Y
a) Write three things your parents did that you didn't like. Ceon

L~

- b) Write three things your parents hid,thatAyOQ did likes

4

. - o RS o R .
- c) Lopkiat‘the lists you ﬁade in (a) and (b)‘and ask‘yourSelf; Do I do any Bf; _
~ these things myself? . If €6, with whog? . . ) A g

L)
*

“d)  Tbé quent‘Ego‘Statc of;én cohtains'punitive or,critibal%ﬁéSsgges‘ “Develop -
~ three critical messages that you might hear at home, in-your family, or in
your school ar -organization. that sound like Parent Fgo. State, = :

. . L . . o . ! .
. . - P . . . . g AT - :
) . . . . ‘ - . N . RN “x
. [ B . . . . . L. B .
L . : . . N
: : . . .
.
:
5 .

- e) ' The Parent Ego State often contains nurturing messages -- protective, - -
sympathetic, "taking-care-of" messages. -Develop three nurturing Parent -
‘statements that you might hear in daily life. " L : B

SR o R T

N

5 f)_‘Ihink"bf £hﬁeé.sitdations ih §Hich,yoﬁ wgié’c:iﬁiééljpf'othé; pebplé;‘

e L .
'y

O e e e
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¢

\ . 4 . .
. . . ¢
- . X

8) Was your behaviour similar to the.behaviour of yéﬁr parents?

“h) Thinkiéf‘ways in which you flurture oﬁher.pedple.

. J

~

i)  Are thesé wayslSimilar to the ways 'your parents nurtured you?

7. ' : ‘ : R : T
Y : . R . ®
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~  LIFE POSITIONS

Review of Ego State Concepts

S
¢

1§xperientia1 Exercise for the Child Ego tate - a guided ;
maginerv fantasy expeg}qyce - ‘ ) . ‘

¢ Experiential Exercise for the Child Egd State and Life
Positions - .a guided imaginerv fantasy experience

y [

Life Positiona Concepts

o t&# :
I m not OK - You re’OK . - /

;\\ v

: I m not 0K - You re not 0K
dI m OK - You re not 0K

I m oK - You re OK g
: i

How these are related to Life Scripts
"S\ S o How these are related to Games
How these are telated to Contracta for Change.»

il

Homework Assignmenta___ . 3] vvf._' ;5*?\¥f .

.. . ' . . .

2/)// - Do aomething this week that you loved doing as a childf

_ Do one’ new activity thie week’ that you ve never done
B before»f¢,;~.” ERE A, O

R . R .
vk 3 L
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Lo . SESSION 3

" TRANSACTIONS AND STROKE? :
SATRARILO o SEROREY
. Ce {
Homework Review . h IR ‘; S
4

é ranséctiﬁﬁs Concepts \4 . S,

3

Complementary Transactions LT o 0

" Closed Traﬁsaétiohs -
" Ulterior Transactions

’ Exg@fieﬁtial'Exéféisg - "Analyzing Tfénsactiops"

)
o 3
Al

Sfrbkes,éﬁnéépfé
?bégfive S£f6k€§
_Nézét1§e S§fpkes
Hdw PeopletStfn;ture Time CO,égt Sffokesv

"Warm Fuzzies" Story i



‘ -Analyzing Complementary rranqact{ons

1y e

~ . ANALYZING mcwsz\cnovs'

Develop dialogue that fits the following diagr.ms. Ueqcrlbv the behavigur 1f
necessary fot clarification.  Use illustrdtlons from your scheel, vou' family,

or your organization.
. Y \

Senderg & » Responder o ' Sender Y~ | Responder -

Sender g;'———'ﬂg%esponder L Sender§ - g'{’esponder

) ol

Analyzing Crossed Transactions

Y

: Deve10p dialogue that fits the following crossed diagrams.¢ De'sc'r‘i'be' behaviour

tf necessary for clarification.' Use ,i_llustratlons again from your school, your
family or. your organization., ’ o o oy

e

QResponder, ' Sender
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' WARM FUZZIES -+
ot IERRTR

: o '~ - Once upon a time, a long time ago, there
‘1ived two very happy people called Tim an Maggie with two children
called John and:Lucy. To understand how §§gpy they. were, you have to.
understand how things were in those days. You see, in those happy days
everyone was given at birth a small, soft, Fuzzy Bag. Anytime a person
reached into this bag he was able to pull out a warm Fuzzy. Warm Fuz-
zies were very much in demand because whenever somebody was given a warm

Fuzzy it made him feel warm and fuzzy all over. People who didn"T get b
_warm Fuzziés regularly were in danger of developing a sickness in their
back which cauged them to ghrivel up and die. . = T
: - : " In-those days it was very easy.to get warmﬁ
 Fuzzies. Anytime that somebody felt like it, he might walk up to you
‘and say, "I'd like to have a warm Fuzzy." You would then reach into.
_your bag and pull out a Fuzzy the size of a little /girl's hand. As soon
as the Fuzzy saw -the ‘light of ‘day it wauld smile and blossom into’a

_ large, shaggy,,warm Fuzzy. You then would lay it on thé person's sghoul-
der or head-or lap and it would snuggle up and melt right against their -
skin and make them feel good all over. People were always asking each;

" other for warm Fuzzies, and. since .they were always given freely, getting

_enough of them was never a problem. There were always plenty to go

’,~arqund,aﬁd_as,a consequence everyone was ‘happy and felt warm and. fuzzy -

. most of the time. SR . S S
R “ B Onevday'a~bad_witéh_becaﬁe'hngry'bégaﬁse

' everyone was so happy and ‘no one was buying her potions and salves. ‘This

witch was very clever and -she devised a very wicked plan. One beautiful
morning she crept up to Tim while Maggie.was playing with their daughter

' .. and whispered in his ear, "See here, Tim, look at all the Fuzzies that

. Maggie is giving to Lucy. -You know, if-she keeps it.up, eventually she o
is going to run'outignd}fheﬁ'th¢re.won't;be'any left for you." .

RN S o Tim was astonished. 'He turned to thé witch
and said,!"Do you méan~to.telljmé7thdt'thefé[isn't'a warm Fuzzy in our -
" bag every Eime we“;'reach"_1n't'o?it?'*'v R R T
B O A B 'And‘fhejwitchwsﬁid, "No, absolutely tiot,
and;on¢c;yogjguﬁgput'that'aiitgi’You'don'ﬁvhaveﬁany more."  With this she ;-
‘fflew,awayfbhfhet brOOm;flaughing'and:cacklingthysté:ically;y L e

G T s “v;:';girim;édakithli tblhéétt‘énd»ﬁéghﬁgtoﬂéofféé.g_'~
<‘evgry‘:1mefuaggiefgaVejgp g,ya:m»Fuzty'to~somebody;else. Eventually, he '

- got very worried and upset because hévlikgdlvhggie':'wa:m;Fuzzies vety_‘T],},.

- 'much_and did not want to:give them;up.~3He-certatn1y.did_pd; think 1{t* =
. ‘was right for Maggie to be spending all her warm Fuzzies on the children L
' and?tho;herjpenple; 1Hq;bégahvto*combldin}every timefhé-shwéﬁaggieagiv-w
. ing a warm Fuzzy toszMEbody=eIse;,and,beééhse_thgié;likéd’himf?efyﬂ[ : -
":gmuch,fphev8t0ppédﬂgiving‘warmg?uézies_tojothgr'Qeople as often, and res-"
:f;e;veAI;hgmﬁfbr»htm}f:-'“~’" T AU



ey

The children watched this and soon: began- )
to get the idea that {t was -wrong to give up warm Fuzzies any time you - .
were asked or felt like ft. .They too became very careful. They would
“watch their parents closely and whenever they felt that one of their
parents was .giving too. many Fuzzies.to others,.they also began to obj--
ect. They began to feel worried whenever they gave away too many warm
Fuzzies. Even though they found a warm Fuzzy every time they reached
into their bag, they reached in less and less and berame more and more -
.stingy. Soon people began to notice the lack of warm Fuzzies, and they .
_began to feel less and less fuzzy. They began to shrivel up and occas-
fonally, people would die from lack of warm Fuzzies. More and more
people went to the witch to buy her potions and salves even- though they
didn t seem to work .

‘ L ' well, the situation was getting very ser-.
‘ioua indeed, the bad witch had been watching all of this didn't really
want the people to die so she deviged a new plan. She gave everyone a
bag that wds very similar to the Fuzzy Bag except that this one was .
~ cold while the. Fuzzy Bag was warm. . Inside of the witch's bag were cold
" Pricklies. These ¢old Pricklies did not make people feel warm and fuzzy,
but ‘made them feel cold and- prickly instead. But, they did prevent peoples
" backs ‘from shrivelling up. So from, then on, -every time somebody. said,

"I want a warm Fu:zy,"'people who " were worried about depleting their
~8upply would say, "I can't give you a‘warm Fuzzy, but would you like"a
cold Prickly?" Sometimes, two people would walk up to each other,

* thinkingy {they could get a warm Fuzzy, but one or ‘the other of them

" would change his mind and they would wind up giving each other. cold

‘Pricklies. - So, the end result was that while very few: peOple were

: dying, a lot of people were still unhappy and feeling very cold and -

pripkly. ;

Ed

‘v .
-

' The situation got very complicated because,‘
aince the coming of the wttch. there were less and less warm Fuzzies'
jaround, ‘80 warm Fuzzles, which used to be thought of as free as air,
became extremely valuable. - This caused ‘people 'to do all sorts of things
~in’order to obtain them, - Before the witch had- appeared, people used: -

& to gather in groups, of three or four or five,- never caring too much’ who

.zvgbecauae he

- was: giving warm Fuzztes to whom. ‘After the coming of the witch, pepple .
' -began to pair off and to reserve all their warm Fuzzies for each other -
exclusivel  If ever one of the two persons forgot himself ‘and gave a |

-warm Fuzztho someone . else, he would" immediately feel guilty about it -
knew that his partrer would probably regent the loss of a.

- warm Fuzzy. Pe0p1e who could not find a ‘generous:partner. had- to buy .
- their warm Fuzzies and had to work long houts to:earn the money. Another
thing which’ happened ‘was - that some people: would take cold Pricklies -

- ~which were limitless and freely available - coat them white and fluffy
. and pass them on as’ Fuzzieés. - These counterfeit warm Fuzzies. were’ really

] plastic Fuzzies, and: they caused additional difficultifes. For 1nstance,,»

’h"people grew very confused about this, never realizing.that their cold =~

two- people wguld get together -and freely ‘exchange: plastic Fuzzies, which .=
- presumably should make them feel good,. but -they came away feeling bad -
..~ ingtead, Since they ‘thought they had been exchanging warm Fuzzies,

prickly. feelings were really the result of the fact they had been given o
‘a lot of plastic Fuzziés. JEROE T e . , o

e Lo



i

So the situation was - very, very dismal and
1t all started because of the coming of the witch who made people believe:
that some day, when least expected, they might. reach into their warm Fuz -
zy Bag and find ‘no more. . :

: Not long ago a young,uoman wit] big hips
- born under the sign of Aquarius came to this unhappy land. e had not -
heard about the bad witch and vas not/worried about running out of warm-.
Fuzzies. She gave them out freely, even when not asked. They catled

: her*the Hip Woman and disapproved of her because she was giving the child-

ren the idea that. they should not worry about running out of warm Fuzzies.
The children liked her very much because they felt'good around her and
they too began to give out warm Fuzzies whenever they felt like it,

. The grown-ups became concerned ,and decided to pass a law to protect the

- children. from depleting. their supplies ‘of warmFuzzies. The law made

it a criminal offense to give out warm Fuzzies in a reckless manner.

The children, however, gseemed not to care, and in spite of the law they

~ continued to give each other warm Fuzziea whenever they felt like it .

- and always when asked. Because there ‘were many, many children, almost
as many as grownups, it began to look as 1f mabe they would have their -

way. v B ‘ , :

e ' Aa of now- it is hard to aay what will

- happen. Will the grown-up s forces of law and order stop the reckless-

~ .ness of the children? Are the grown-ups going to join with the Hip '
_ Woman and the children in taking a chance that there will always be as

. many warm Fuzzies. as needed? Will they remember the days their child-
.~ -rTen are trying to bring back when warm Fuzzies were abundant because

people gave them away freely? - - . :

- Claude M Steiner ‘
1969

\PU
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SESSTON 4

STROKES AND STAMPS"

Review of Stroke Concepts

Stamps'Con¢epts o . {r;/fs

.- "Dirty" Stamps

» ""Gold" Stamps

’ ’ bl
Experiential Exercise - "Strokes dnd Stamps"

\

110



@ _ STROKES AND STAMPS o o
: ' | . 111

Your Dirty Stamp Collection - \

least two situations in the last ten days in whlch you “n\"

Try to recall a
ANa negatlve feeling. !

collected and hg

. ) . & )
What was the dbedation? ' . e AR
o . , b

Wgo‘was involved?

. What feelings did you collect?.

o Do ygp ctiil hold,fesehtmént over cither or Both_of thesge situations?f‘

- When you have "taken enough” from people, how do you cash- 1n'7 Who or
what do you cash-in on’ - _

B .,'-' o . ' e
c Now explore clternativé;mzz\Qfakin Could you have handled ‘the
situatioq\a different way 80 t t you' didn t collect’ . e oo _
Your Gold StAmb Collection o ,'b“v ERER cc‘ R o
Try to recall at least two situations in the 1ast ten: days in which you &\g
received Positive strokes ana collected gold stamps.-
~What was the situation? o
s
" “Who was'invbl§ed?'i SRS fg;‘f,.\[ R R ;- '
.. .c, : - - 4 d?i
. S \ ® )
- How. did you feel?
T PR ;,; : o P
R AR SR N ETL e e L I
~ ‘What good things do you do' for yourself when yo cash in gold stamps? - .
T T e T ceen



“¥xperiential Exercise -
. A o

iﬁgp%riént%al Exercise -

wa‘tofStop Games

112
SESSION 5 b

(?m;s S P . /
/ ‘ -

sentence'cémplétibﬂ/i; reveal
individual games '

A YN

‘scovered to
ould be

using the-gam
identify how 11

~different without the game -
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| . . ') \ L . i Y .
GAMES R
. " } ' Co

YES, BUT A per on uho plays this gane maintzin a positlen such as "nobody
is going t6 tell me what to.do,” o "people are stupid." ‘In
\ - childhood, he had parents who Vried to give him all the answers,
i or who didn t give him any at all, so he took a stand aﬂainut
them. (You re not OK) =~ :

KICK ME: In this.game the player does* something to provoke another playor o
to put him dowm. Though be tends to deny it, a- person who is
~used to playing "Kick Me" tends to attract others who can play
the complementary hand and are willing to "kick" him.

HARRIED: This is a game that avolds intlnd'& at both close and long
ranges. A person preoccupied with the legitimate.concerns of
thelr vocation, racing from one task to another, - 1s not a very
‘easy person to get to know, or to get close to. Conocquently,,

 a wife vho starts, ironing at 11 p.m., after a busy day, has an
air-tight excuse for aVbiding any type of ClOanGSo wlth her
husband S
SEE WHAT YOU MRQD MEB DO . ’ :
"This game is sometimes played to collect anger stamps. .The:
"player, instead of taking responsibil*ty for the mistake, blames
- someone else for the error, and if it happene often enough, the -
~ . person blamed will collect fear or guilt stamps and leave the -
. player alone. and that's the pa"off--ieolaﬁion. Another player
.. may collect purity stamps ihstead of anger:’ "After all, it's
v not _i fault.. It's xggg fault I made my mistake., I'm pure."
o LUNCH‘BAG: ’ S ’
- A person uses this game to” 0011Lct purity and self—ri hteousne
_stamps. Usually this is done’ to manipulate others, For- example,
the executive brings his’ lunch: of last night's leftovers in a = -
paper bag and makes an'lssue of eating at his desk while others
" go out to ‘eat. o , , . o

.

 STUPID: Game played to collect dlrty stamps. :f;{l ;‘.‘A-“_f,;{f'g e

'UPROAﬁa; Both player» are fighters, but one is accuber and one is defendant E'
‘ It often starts with a- -critical remark implying an ulterior...' -
e "Yéu're n K " The Payoff is to aVOSﬂ closeness.v s

-

.;4"

%COURTHOOM- . e o R

: Takes 3 playe 8o Person who plays this" ‘requently is on@ who,

-in chyildhood, learned: how to manipulate authority firures ¥ side
with|hin and to be against his opponent. His position is "“I'm OK,
- , You"e not OK:""The - player’ uses a "Judge" “hoping tha+ the other -
R ‘per. will be judged guilty. o w St RN

-
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GAMES

A‘Q

‘ CORNERED: "I'm damned if I do and. damncd if I don' t "'

'BLEMISH: "You re fine except for a minor blemish--length of hair, style of
' clothes-—whicn really spclls evarything. .

I'N ONLY TRYING TO HELP YOU: ‘ ’
My advice is so good, why do you vant to think for yourself
and. reject nmy ideas when I'm only try‘pg to help you?" :
(I'm OK--You're not OK) . ' Lo

WOODLN LEG
"Surely vou can't expect much from me if things turn out uron

After aIl _beo how hard I tried "o . ‘ S
NOW IWE GOT YOU, YOU €. 0. B | | I
(\\\\: I ve, caubht you making a mistake, and will now make you suf er," .

I T . o . - .
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SeTue
SESSION 6

LIFE SCRIPT
| Review of TA anéepté
Experiential Exercise - 'Role pldy to reveal script messages -

Experiential Exerciae - a guided imaginery fantasy tp"
: dincover ‘rackets SRR

;Script Concepts‘ T o
Early decisions‘ . L . |
— Rgckets‘tl | o
, : .

Experiential Exercise - three early menories to identifv
' cutrent life-ntyle tendencies

" .

*Hdmeworﬁfhsqignnqnt.g ﬁL1fe S§tfp£ 0&¢@€£9&##}:€“~~ S

o
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~ LIFE SCRIPT QUESTIONNAIRE -

7

Full Name , — e

1. ,Describe-yqu:seiﬁ briefly. = . L - - BP, D
2. Describe your mother briefly. I f   AR ~ p1,CI -

3. beéé&&be'yout-father briefly. f~"f-» SRR ‘ny;_: A*'Q“ P1, CI
I P . C

v

\\ R A,'.what’did ﬁhey suy abqu§ youf biftﬁ?.fﬁ  1‘ ‘_.: L

‘ '~/}B;ﬁ_wﬁhtfaiﬁ yéu'éay_;o'ydﬁfself'vhgn,théy;;o;&_yoﬁ‘tﬂit??" ;

PO

j 4...,what,dpés‘,‘ybhrf mother say vhen she compliments ‘you? N, ~p1, CI, BP

A Wbat did you say in your head?

°

.5, What does she say when-she criticizes your oo PLCLLEE
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A .What didxggffi; in your head? | 'ﬂ.

7. ‘What does your father“éay-when he c6mp11meﬁ£s you? ) | PI, CI, BP

A. What did ‘you say in your héad?,

i

- 8. Whét.dOes-hé}séy when~hé.criticizesﬁybu?  ';'>-: ">_ -',  ﬂ ':"PI,-CI;'BP;

F‘T;F,.A., th£ d1d ybufséy”in:ydu: head?'~w- 
el

9, ‘Hﬁgtﬁigghis;hain‘advibéwto ng2:-'f f7: 1_“Itj .v  ." e :'Pi3*C}, BP

o your head? - .

K. What d1d you sey 4

» Do R B o . o, LR

10, bt nicknanes have people called you? What do the names mean? B,
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. B R ‘ . o L‘ Lo

" 13. What did your father wan;'ybu to be?"é :-PI, CI, BP

‘ o d

5_14.,"What‘do yQp_like mos:.abduﬁ-you:self? . 3 0+ 8 BP

15. What do you like least about youtself? . . . - .PI, CI, BP
) R . o ' o : SR
'~116. -Da‘you evef feel that-éoﬁething might:bé Qrong with yéuz_ (If4yés,'ask what)
:'17;'{Déscribefthétbgd_fegliﬁg'yqu héVeThad“mdst often’in5y§ut life. SR
: . o . ,
S “'AQ,7ﬂo§“d6'y6g'gét,to;feél’thétKVayfin-thelpteéent?ff,l I
5ABQv”Qégcxibéinh?‘biggéfﬁfwary ﬁéw‘dfjﬁhét'yog7fee1 badly,gbput;   ﬂ'g:.

-

} 13"he“didwa1"stfeelit? I I GRS T

¥ .8 BUio e

19, ‘What vas your favourits child story? . . ' BT




21,

22.

23,

24,

25,

A,.'ﬁoﬁ close are ynuﬁtq this'now?‘

A How vould you beldifferent?

If. you follow through on what you are now planning for yourself what

will you be doing five years from today?

I . y S e

How do you think you might die? At what age?

o _ _— :
What will it say on your ;ombgtOne?

Whac'vould,”heaven-on earth" be for you?

Hﬁéc,ﬂo!ydutﬁish‘ynnt'mnthe:[haafdoné diffgtenii}é{ﬁ5“)"

P S : BN o

b
l
l

you wis“ y°°r f“ther h‘d d°“e differently? ;a},nf: ,nli?}777"

120



"285 What do you wén; most out of life?  . o

- 29, What is your bigge§t5prob1em?._ B . L o
30. . What about yourself, do you want to chadge,while‘yOu;afé.a member ‘
of this group? - L L o ' '

31. Whdt.will you do. to make this change? - T T -

AL
-

f[32.vjupw.wiil'yod‘kn§w ;hag,ngfhave’;éaéhed your 36312- .

e :




'LIFE SCRIPT FORM

. 1. Parental Injunécion (message from pareht':'é Child):
' o "Don‘to.ou M 8 ’ . -
2. qun.tef’inju'ﬁctio'h (ffc}m pa:ent's Pareﬁt,): o

3, Basic Position (of Child): SR

b Reckens P e T T

w
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SESSION 7
- LIPE SCRIPTS OUESTIONNAIRE
Review of Life Scripts  - B i " _‘ S {'

" Experiential E*éfcise-ﬁi"hife'ScriﬁtélOuestionnéitg". .

)



SESSION 8

" SUMMARY OF EXPERTENCES AND CONTENT

” g | | o .""_._ ,
tAutonomy; Spqﬁtaheity ahd'Ihtim§§y.and the ﬁhoie Person
fxﬁerieq;ialgExgrhise fl“§§§chic ﬁneth ?fofiie";

| Séif §t home ; | -
Self atlg partyi55 -

N’Expefiént&al'nxercise‘é‘"qur Egc;’_‘.~3t:'at;e-P.‘ortr:ait:‘S .

P
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PSYCHIC ENERGY PROFILE

- oy on am o

| {v,'P.uni"sthg e

Lt

Nurturing

o e > S O ww o

)

" Parent Parent

S

7 Free

. Adaptive
child .

S nacn 1nch equals 100 polnts. |

. Urilize total 500 potnbs. -



- II,

like the figures below:

'

YOUR EGO STATE PORTRAIT "~ . - .

v R,

Wsing circles of different sizes, draw your ego state portrait as you
perceive yourself most of the time, Your portra}t might look somgthing !

o !

€) o . .
1. Do you see yourself as having a favorite ego state? ]
- Qj"

.(_

2."Does your portrait change when ‘the: situatiQp changes’ At work°
~ At home? At a party’ Where else?

ﬁag;“Does 1t ‘change. with certa*n pegple? Spouse’ Children° -

Friends° Vho else” - . y : ~

<

14. Now draw. one. for each of the others in your group, uaing your

v.experience tqgether as your data for drawing the ego state porﬁrait.

'After you hawe drawn your ego state portraits. both from your own

- :-Perspactlve andrthat of others, aak yburself;f“ '

v;il. Doea this satisfy me’ If not wha; needs to be cbanged’ :

™ . t

2, ﬁié’t?ciecisiojns' do I -»ném‘to_ maga? j mg‘ma do I'need to gather?
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.. FACULTY OF EDUCATION.

DEPARTMENT QF KDUCATIONAL
PIYCNOLDOY

‘I’II.IPNONI (m) Cll SR49

' THE UNIVERB!TY OF ALBERTA
-~ KDMONTON, CANADA -
. Tea -2aY

Pebruary 26, 1974

Dear

A I ‘am conducting research in the area. of ttansactional analyais for‘
my, maater 8. thesis in educational psychology. . is a member of the
3roup 1 am using for my study. I am wondering if ‘you would answer the. enclosed

o questionnaire in the next two or three days and then a followhup questionnaiﬂe :

at the end of April. Your answers would give me a measure of change or no -
: change™in‘ her behavior as you perceive her now and at the end of the course,
Please regard. the ‘questions as descriptions of . - . attitudes. and be~ - -
hsviors as you see them. It does-not matter whether or not she sees herself
" that way, What is important is how you see her. E "
-1t is important that you answer éach question as’ honsstly a8 possible.
Do not put your name on the questionnaire.. It has been coded with a. _number,
in order- to keep your answers conpletqu confidential. 'Two ‘individuals: .
-unrelated to the study will score them. T will receive~6n1y the results, and. 4
"I am the. only person with access to the coded numbers and corresponding nsnes..':fji
,(' ‘Please do not discuss' the questions with anyone, especially - : -
‘as any discussion could ‘bias the results. _When the study is’ conpleted I will
“"be happy’ to share the- results with both you and [ Thank- you for =
helping me out in uy study. I have enclosed a self—addresaed stamped envelope.'
1 will appteciate your rQCurn of the questionnsire .as soon -as possible. o - 3

i

Sincetely,

P Vetolick



~ THE UNIVERSITY OF ALBERTA
' EDMONTON. CANADA -
. ‘Tea 20% :

- FACULTY OF EDUCATION
DEPARTMENT. OF EDUCATIONAL -
. ,PBYCHOLOGY
TELEPHONE (4D3) 432-8148

I3

L May 13,1974 .

&

Dear

' Our group in transactional ‘analygis has Yust ended and it 1s time for the

- follow up of our group experience. Would you please fill out the enclosed
.-questionnaire? ' Try to answer the questions as you see your wife now. Your -
. answers will give me a measure of whether or not you have noticed any changes -

in her behavior since our course|began.

Onceﬂagain;_dq[not'putiyOUrVname'onﬂche‘questidnnqire. It has been coded
- with a number. When you have ¢ leted it, feel free to discuss it with.

your wife. When the results of all ‘the tests are returned to me, I.will =~
. be happy to share them with you or further feedback., I have enclosed
- & self-addressed, stamped envelopg~and'wouldﬁiﬁpreciqteiydut;return_ofﬂphe L
- questionnaire by,Friday, May 17.  Thank you very much for-helping me out. TS
~with this part of my thesis. RE ,,;M;j; e T S T

e

" Sincerely,

* ban Wetnlick

A S R R - AR SR






| - THEP A CSCALES 3
8 M°" persons ‘3"'3 30-45 mmutcs to complue the scalcs There is no time hmm-v oL

[T BRI L lnmucttons
. you agrcc morc than you dnsagrcc wuh a statement, mark a plus ( +, lf you disagrce more’ than you.f

g agrce mark a ‘minus( — . .. Be sure to place a plus mark or.a minus mark to the lcft of each nuniber..

o l tend to-want to run thlngs, bc tbe "boss" bf a situation -‘take charge | .
. ( . 2. It docsn t sccm to takc much to get me to challcnge. arguc. becomc aggresswc tow“d othm
A if pushcd mto 2 comcr durmg an argument, Lmighe tend morc so than most to’ becomc abusive,
S ‘-;;‘angr)'-th ; S v B T PR AP
{4 ltendto bccome temporanly deprcssed of mclancholy S |
5. L'tend, thore so than most, to make an automanc statement '1cgmmng thh “You should
EORE B "Thcy ought . "ltsnever ..'A'.etc .. v . | e | 8
(. ‘6. ‘No matter how hard one trics, you can: ncvcr change human naturc
( -;_7;.'1‘hough I don t care o admu it, 1 find that I d&/dream miore than I Wovld hke :
» ; . 8 ,{‘f bccomc bored wnth a sttuanon qmckly, more so than 1 would hkc :' ' : .
- | (9. Iblame othcrs for what happens more 50 than § Would hke o : | :,' o 3
.~ ( lo_f» 1 use “Pumpg Othcrs Down" behavnor more so than 3 would ltke | . ST 4_
| t 1. -l tend more 50 than most t0 wlthdraw from i sltuatxon - perhaps say m }nyseif "w}m dlffcr-y :

__‘,ence does it make .. i L |
( 12 '_ _Most young pcoplc would bencﬁt from a tour of duty m the rmhtary semce
R | Pcoplc nowadays should attend church more often. S -

. ( 1 4'.'“_‘;,,'Smcc the United Sta:cs spcnds more. per citizen than, any. other countés in support of the Un'tcd' .
Lo '__;Natlons, it should have 2 grcatcr voice in thc affairs. of thc UN. .

(: '_ 15 .Tl\ou hit ma{ not- say an thmg if ‘someone’ ® late for an appomtment wuh me. ! T hkely to"‘
o be thmkmg P cnty “about tzem, some of whxch may 1 not be very nice. " - , o

( '-,"l.'ot.?fRacul prcjudlcc is useiul m»that it prevcnts mtcpmarrymg. S £
N En . 1 ;cn& to tely on tradmona! | """nscrvatwc approaches to a phﬂosophy of lmng




,‘ N ; 2:6.4 thn persons are fnghtcned thcy tend to mrt poutmg trulsms AEUIURHE ST & S
0 27. About the only way real change occurs is when a strong. .tougfhmmdcd person ;akes chargc in
| ~.asituation and mkcs it go- ~

( '28. “The idea that pcrsons should be “tough mmdcd yct tcnder hcartcd" is not part:cularly atmc |
"""";nvc:omc.:-_-, e e , e ,..-). . -

( 2}9(.?"-Thcre s alot of foohshncss that happens asa rcsult nf the cmphasls on thts ldca of ‘Lovc :

(‘30 Alcohol is not a drug in the same sense as ' grass and is not dangerous. E

I  :‘( 1 B ,Therc are-times: when it's ncccssary to  make pcoPIe do certain’ thmgs that are gdo“d for tﬁenu -

( 32 A Ap obleih that appean to always be thh us 1s. ,"’I‘herc are too many chxefs and not enough .
.. Indians. . - \ o . .

: (  '.'3'3_.' : Tbet: are too manf "do goodc;'s" who haw:n t lcamed the lesson “You can t make a sxlk prrse

_ [‘:' }_'outofasowscar...". , . . S CL '

(34, Especially in the busmess world most pcople don t rcalxze you v¢ got to be htghly competmve -
tosucceed - o ,

. 35. Bdon't seem to trust othcrs as much as many people do. R L

36."-""11 belxeve that socxcty would bc better off if the laws were inore ngorous[y cnforced

a1 Persbns who do wrong should be pumshed severcly - thls is one way of stoppmg wrong domg

(
(
(-9
(- 33 rankly speakmg, some speed hnuts are m{xculous. S o ' :',
(39 ’_There seems to be too lxtdc respect for our high ofﬁces. our country, and our ﬂag
( 401 learned early i m hfe it: unt a good xdca to challcngc authonty e
RO ¢ 41! leamed early it was OK to challenge authomy T B |
(o 42 i'ﬁ’l‘l\ere are times whcn l gct a cemm sausfaction'out of catchmg others m an act of wrong démg o
o 43?a.rcnts tend o be too, petmxsswe nowadays. e T ' [" o |
it 44Thetc are nmcs whcn onq is Justxﬁcd in sbankmg a chlld hard for the clnld’s own good
(. 45 :Thcrg' are too many persons who watch mher zhan pamcxpate in compe:mve spor:s
( 46. There's ‘too ‘much. live on-the-spOt news reportmg md it ‘needs to be. controllcd more. 5 ] .
(47 "-_:, .-lMos: peupl': _‘wdl tcnd to do anytlung all it takes ls a Leen abxhty to scll thcm on it. S
( 3, 1f W | rive .as. a natxon. _we_must connnue to support conntnes fncndly to us




‘l leldom fcel bored xmpal‘_lent. 01’ l0‘“‘»!)’ e"c" wben W“h "““B"’

LR S

The cenmony of baptxsm is more than a symbohc mual —itis esscnm! for the spmtual wcl

fare of the mdmdual

Therc should be more LOﬂtl’Ol over collcge pmfcssors to msurc that they do not put forth thelr
“own dlvcrgcnt opinions in the classroom. S S |

e : Nauonal pamottsm will always bc more |mportant thzn socalled world pamot)sm. X

A remedy for the modem divorce situation would be. to make the condmons for dworcc more -
stringent:so “that mamagc would be cons:dcrcd in-a mote serious light.. - '

.Persons are better off if thcy acccpt tned and true tcncts about lee rather than adopt a' soft ,
quesnonmg apprqach i

Persons who tend to be “bossy ac:ually lack self conﬁdcnce, though they may not rcalxze it.:

Many persons e, becausc they are unwxllmg to accept rcsponsnbxhty

. . N o c N - T e

1 seem- to bc more. observant than many persons. R

" 1,tend, more. s0 than many, to keep my “cool””’ when others appear to bccome emonom.l and oo
demonstratc aggressweness. submissiveseness ar thhdrawal oy R

. My parents. tendcd to emphasxze thc valuc of usmg one s mmd perhaps more. s than many  - :

persons... .
My partnts enjoyed my explonng and leammg thmgs for mysclf
T always had. the* “clmg that my parcnts loved me Warmly | L
i tem! more so th“an most to gather facts and plan carefully before stamng some acnon. |



21. 1 place consxderable value on deomons that stick no. matter what. -

i ;_26 T've stepped on toes in order to gct an’ lmporltant Job done Ce ', A
21 Itend to, hold out for creanve, as oppoSed to tradmo'ul solutxons toa majonty of problems .
28, 1 believe that effective, leatiershxp enables people to gwe the best of the nselves rather than sccl

, ; 134
20. 'l'hough others. at times scem to want 10 suppress or gloss over or compromxse person.to person
" conflict situations, I insist on- getrmg at the undcrlymg causes. and resolvmg the causes face-to-
*face. | A R o S

h

22. It seerns that more s than most, I tend to estlmate the nsks of maktng a decmon be{orc

'23 More s0 than many, 1 extend myself in seeltmg out 1deas, opmxons and amtudes dxfferent from

myo“m S : . . TR B '}/

| '24 Persons who ve worked thh me would say I m decxsxve, yet no oneis afmd to dtsagree wnth me.
o 25 ‘As achild, my thoughts. destrcs. and beha\nor selrlom ellcxted dlsapproval m the form of humor.

urcum, tenmg, puntshment‘erc . , ST

tl\e best for tl\cmselves

v29. More 50 than many, | beltevc that pcople s fcelmgs and thoughts are 1mportant
- 30:. 1 don't beheve there isa natural ancl unresolvable confltct between orgamzanons and mdmduak

31 ‘Even as a child, my parents encouraged me to express ;ny views thlxout fear of ndlcule or

pumshment

" .’32 ‘More so than many, I seem to have developed a capacxty for thmkmg mdependently. as opposcd

“to conforming to others’ thoughts

| 33 lt isn't wxshful tthmg to assume that persons are capable of sustamed self duectxon ?nd control
; 34 Somewllcre I leamcd to ltave a healthy posltwc amtude towarcl sex, my bocly. mtxmacy. etc. '
e 35 Most rmstakes result from mxsunderstandxng ratlxcr than carelcssness T e

36, Somehow | seemed to have learricd to face. the worlcl in'a relaxcd conl'itlent, enjoyable mannér -
uoontrasted mth fcar. dxstmst. cymc:sm, etc o . S SR o

: 7'::37, l am an actwe membcr in a greater vanety of orgamzatlons tlmn most people, s

S 38 Absolute candor and. honesty mth otheﬂ is P°"‘bl°

,_t,],;i”‘ More so zhan wuh :'many people. persons seem to turn to me fot advxce, counsel etc.. o

s ‘when: com ormse ;eems sound 1 ﬁnd it usually-d“s‘” P“’"‘d" t}" 3




L)

L.

0

51 really en]oy drwmg very fast. - | L e S
6. ‘Therc are times when l've heard myself say o don t make the rules, I Just follow them

~ at lesser-persons’ expense.. | -

8. When ina tense situation, l tcnd more so than many, to wuhdraw

'I‘hough many. mxght deny it, l bellcve tl\at‘ feehngs are :he actual basxs of 99% of nmpomm
“life decisions. T ,

It seems more. 50 than most l fccl sotry for mysclf

" If a person of lugher authority assumes-the rcsponsllnhty fora "tougll” dccnsxon that must be
~done even though it imposes a consxdcrable hasdship on some people, ril help carry it out,

When in a tense muamon, L tend to, laugh to rclxeve tensnon. -

The behavior of many persons in posmons of lngher authonty is o&en done to bmld thcm up.

| .Posslbly more so than somc. Tuse exprcssxons such as “Gosh" “Gee", “Golly”, “Wow etc. L
10. -1 |
& Seemmgly more o than wuh many. rny posmvc fcelmgs are lxkcly to becomc active in socml'

I don t mmd b“cmg an' “Indxan but l'd tathcr someone else be “Chncf” L

. situations,

g2
S
0. . asanger, boredom. etc
(14
(15

N e 15
(1

(

L g;‘.mher :han Optinusnc al)out the world N

“Theté are occasxons when. I tell myself “Be. qmct - you 're talkmg too much

I'm the sort of person. who has dlf n:ulty suckmg toa dxet, qummg smokmg, etc.

’Perhaps more so than others, I'm conce:ncd when persons dxsplay thexr neganve emotions such' "

1 ﬁnd that l becomc uncomfortablc in “unstructured" sxtuatxons L _' ‘ R

‘_There are. too many times when Ly to tell a joke and it falls ﬂat. L
As i cluld I can recall s:tﬁatlon‘rhere older persons made me: feel ashamed

Thcre are times wl\cn I catcl\ myself lauglung too loudly or talkmg too loudly

‘:For some reason. there ae’ times that 1 seem- to get the “worst end of the deal

It may ‘be that my. parcnis tended somewhat to make me fwful ?f the World and persons ini R



32

'thn 1 t.hmk of h.wmg a mcmmgul umvcrwtmn wuh ‘my p;m.nts. 1 hcwmc cymcnl arou“d

- angry, frustr.md dcp:uso.d etc.

N

.1 once in a whllc is good

L3S

(36 More often than 1 would like, I've heard pcople say to mc. “Would you plcasc rcpcat what you p
- said - I'scem to have. dlfﬁculty undcrstandmg you . S c S

| have dtfﬁculty in undustandmg why some pcoph. takc hfc s6 scnously - blt of hors pk.\

I feel some envy of pcrsons who qu:t thclr c'arccrs in ordcr to start a new hfc sty|c

I anythmg. it seems to me 'S am o9, trustmg of thc motwcs of othcrs .
'

Ifa suuatlon appears fo be ovcrly scrtous. I'm lnkcly to attcmpt some humor to |cssen the

T :_tenston

38,

Perhaps more: than l should l “agree rachcr than : arguc thh othcrs about conncpts of rlght and v
- wrong, ideas about what to do plans. programs, systems,, proccdures etc. _

“There’s. not.as much truth in thc cxpresslon “Nxcc guys never. wm
o you believe. SO .

i catch mysclf hcmg ovcrly concerned about the ap

A

-----

Thcrc are and always will be a- largc numhcr of msol‘i!}:lc problcms in. thls \'x_‘r'orla - 'h”yofu 'caii‘ '
| ctther ery or laugh and you- mxght as. well laugh about R ; :

“ More often than ' would like, it secms my fechngs mﬂucncc my bch:mor and l do somethms
o mappropmte as: a result o .. , _ : : :

e AR R

as somc woulcf hav( -

proval of others - mor_e‘ _dftc_n than [ would” - .
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THE . P A C_SBALES

Mostlpersons take.30'-‘45 minutee tomcomplete_the soales; There is no time limit.

INSTRUCTTONS: B o |
- If you agree more than you. disagree with a statement mark a plus (+ Vi If you

;-’1 . K

—

. disagree more than you agree, mark a minus (- cen Be sure to place a plus mark or- _”
e minus mark to the left. of each statement, v . ‘

1. .She tends to want to Tun things, be ‘the "boss" ofa situa.tion—-teke ‘charge.

: 5‘2; It doesn't seen to take much to get her to challenge, argue, become

' agressive toward others.‘ o . v e

,3.‘ If pushed into a. corner during an argument. she might tend more s0 than
o _moet to become abueive, angry, etc., ' . , B

4, She tends.to become temporarily depressed or. melancholy.._

‘ AS,- She tende, nore 50 than most to make an automatic statement beginning with;

<"You should ...".'"They ought s ; "It's never ..."; etc.

'6;‘ She believes thet, o matter how hard one tries. you can never change human '

3 ;nature. o : i o
7;_.Though she doesn't care to admit it, she finds that she daydreams more than,f
L she Hould like.; R ,_, ‘1 T _

,}_8. AShe becomes bqred with a situation quickly, more 50 than she would 1ike.

9. She blames others for what happens more so than she would like., '

"iiOJVfShe uses “Putiing Others Down" behavior more 80 “than she would. like. ‘]‘

'rii.,'She tende. ‘more 30 than most to withdrawvfrom}a eituation-—perhaps say to.

iaf*;hereelf:’ ”Hhat difference does it meke .;. .

M_112;4 She believes thet moet young‘people would benefit from a tour of dnty in

ftrfrthe military'serv%ce.»i,_, .

’.:i;:ilshe believes th&t people nouadaye should attend church moreaai?en. O
.'.iﬁf"She believee that. eince the United Statee spende more per citizen than- any:'

- -other oountry in support of the United Natione. it should heve a- greater
" volce in\the affeire of the UN. ;__,{,; R I e ,

‘

f?:ngfﬂThough she- ney not aay anythins 1f someone is late for an. appointm ,“iﬁh.f;
ot rhery'she s’ 1ike1y to be thinking plerty about them. eome of which yrnotl

® very. nice.

*»

;;helievee that rncial prejudice ie useful in that it prevents inter-'\-

__f"jf‘i'f?’-,_-if"f.sne tenda to. rely on' tradition&l: Ww‘*&"’ ‘W""“ "'° » P hn°s°phy

ﬁﬂifﬁ°f livin' e



| She believes that teenagers would be better off if they ‘tried harder to
'understand and utilize the precepts of older persons.

140
K,f | - | | |
She” tends to become upset with persons who challenge tried and accepted )

_wWays of thinking and doing.

She tends to becoms upset with persons who don't challenge tried ‘and

accepted ways of thinking and doiny
' A
She rejects the idea that much of what she holds to be 1rrevocable truth
she eccepted as such before she was six years: old ' )

Y

; Speaking emotionally. she's more comfortable and productive if she

occupies a superior or authoritative position.

" She believes that the United States is justified in selling var goods to

other nations——even if 1t is more than has ever been sold before.-‘

' She believes that there are not enough people today with enough courage
Yo stand up for what 1s right. ' _ _

.She’ believes that minority groups get more attention and publicity than

. they deserve.

( 18.
(19
( _'-zo.
( 2.
( .'-22‘.
( .
(o
(-2,
(26,
¢ =
(28,
( ',.',32‘.
| 33
T
%

’ particularly attractive to her.r'q'_ ~

'*“She believes that when persons are frightened they tend to start spouting
”truisms" .

-'She believes that about the only way real change occurs is when a stronb.

tough-minded person takescharge in a situation and makes it go.

- The idea thet‘persons should be "tough-minded yet tender-hearted” is not "

7

1 She believes ‘that there is'a lot. of foolishness that heppens as a result
_"of the emphasis on this idea of "Love . '_: ~‘ . C /

"She believee that alcohol 1s not a drug in the same sense as. grass" ‘and
is not dangerous.. R . i _ _

She believee that there are times when it’s neceseary to make people de

- certein things that are. goed for. them. S g

,:-She believee that a problem that appears to aiuays be with us is, "There 'F»
~ are too many chiefs and riot enough Indians ..;?M% o e e

‘She belteves: that there are too my‘ "do- gooders" Who ha.ven't learned the

leeson "You ean't make a.silk purse out of a_sow' 8 ear N oL

_‘She-believes that, especially in the bueiness world moet people don't
*~_reallze you?ve ot to be higbly competitive to eucceed SUE

fﬁ:She doesn't seen to. trust othere ae much ae nany people do._,.J

‘fShe believes that sooiety uould be better off if the leue were more ,':,,3
,ivrieourpusly enfbrced. L SRR . R

Lo
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141
She believes that persons who do wrong should be punished severely—-this
ie one uay of stopping urongdoing. ' .
She believes that frankly speaking, some speed limits are ridiculous.,‘ '

She believes that there seeme to be too little respect for our high offices,
“our country. ‘and our flag. . _

She 1earned early in life it isn't a good idea to challenge authority.
She 1earned early it was oK to challenge authority. |

There are times when she gets a certein satisfaotion out of catching others
“in an, ect of Hrongdoing. : . R .

She believes that parents tend‘to be. too permissiVe nowadays.n

She believes that there are times when one~is Justified in spanking a child
hard for the child's own: good. o ‘ _ / o T

~ She believes that there are too many persons who watchsrather than '

participate in competitive sports..'

-

She believes that there s too much- 1iVe on-the-spot news reporting and it.
Dneede to. be controlled more. L - L o
She believes that.most pecple W11 tend to do>anything--all it takes 1s 8
~keen ability to sell then on it. - ) , '

She believes thet Af we're going to survive as.a nation, we must continue
to support countries friendly to us even if they are dictatorships.

She believes that no person. evensthough he feels life is not worth living.v
1s justified in conmitting suicide. SRR ,; s L .

She believes that ”My country, may she always be right. but my country,T .

. right or wrong”. is a good slogan

She believes thnt we need more rather than less censorship of the novies,:‘

: She believes that the bigseet nistake SOneone in charge of a situetion can i

 make is to 1ose "control” of the situation.

She bolieves that. eVen‘though the constitution bers it. we. should allow
prayer in our sohools..A i TN ‘ , B :

She believes thet ‘one reason advertising ie 80 effective is thst most
poople want to be tdld What they ehonld buy. do. think. etc.-w ; _

She belieVee thtt people need to beoone nore dedicsted to certain R
fusdanentai truths ahout morals., ight and‘urong. hunan nature. etc.; .

She heiieves thst cepital punishnent will never be done euay witn..<¢s- o



65,
o ;"responsibility. |

61,

- 62,

63,

6k -
- confidence. though they may not realize it.‘f~

142

[

' Shc believes that the problem with many persons today is that they allow'
_.others to pueh them around too much. '

She gets angry or disgusted with someone who 1is overly submissiVe,
ingratiating, vacillating, compromising, etc.

'She believes that the ceremony of baptism is more than a symbolic ritual--'

it is essential for the spiritual wdlfare of the’ individual._

¥

' She belieVes that: there should be more control over college professors to
- insure that they do not put forth their own. divergent Opinions in the

classroom.

She believes that: national patriotism W11l always be more important than
so-called world patriotism. - o .

She believes that a remedy for the modern divorce situation would be to R
- - make the conditions for divorce more stringent S0 that marriage would be
o considered in a more . serious light :

«’,'

- She ‘believes that persons are better off if they accept tried and true qf. ‘
.tenets about . life rather than adopt a "sof " questioning approach '

She believes that persons who tend to be "bossy actually Iack self

She believes that many persons err because they are unwilling to accept

'»She seems to be more observant than many persons. |

“She tends. more so than many;- to keep her ' "cool" when others appear tof
" becoms: emotional and demonstrate aggressiveness, submissiVeness. or

‘.*i,"withdrswal ‘ | . - .

8,

QFHer parents tended to emphasise the value of using one 'S mind-—perhapsfg:
;.nore s0 than many per s, UL S

gaer parents enjoy :
. “‘SO S
' 6.

her exploring and learning things for herself. . B
She aluays had the feeling that her parents loved her wa.rmly. o
She tendsw more so than most. to gather fapts and plan carefully before

4“_;4starting<some action.ipv?:

. 7

.sm seldon feels bored, inpatient, or lonely. even when with strangers. ]

;She haa nere interests, hobbies. etc., than most people ahe knows.-;, .'f'

9 iShﬁ fiﬂds that She snjoys 14fe as much' as othsrs do, yet she is able . to
»?.;;naintain & sense of alert detachment uhsn others sesm to»hecome emotional

v;She seems to' he aqredbonfbrtable. lore‘so than many Hith a 10"8 period
';of silance. S S T

,."}’ : / .

.}_.\ o
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:.There are times when she allows herself to experience extreme periods of

excitement and enJoyment
She seldom. if ever, blushes. ' . -i _ .

She seldom, if ever, cries._'

: 'She seens to prefer problem—solving behavior as contrasted tc,bargaining,_
conpromising. or negotiating behavior—-more 50 ‘than many’persons. o

.She would enjoy attending one of those "sensitivity" or awareness training

' v»or encounter group sessions.'

| 16,

»Though she appears tc experience and express a full and enjoyable range of

~‘emotions, and make use of them, she seems to ‘be able to control them more .

80 than many.

17:
18,
19."

Lo\
0.
- person-to-person éonflict. situations, she insists on getting at the under-

She seems to have little need to dominate other persons. but she also
seldom. if ever, feels dominated by others.‘ ... ,

Most of the time. she tends to involve "doers” in the planning of a. project

®

‘She has clear and strong convictions and voices then. but responds to sound
ideas by changing her mind : . o o o :

Though others at times seem. to uant to suppress or gloss over or. conpromise

.,j-lying eauses and resolving the causes face-to-face.'g

E
.8 decision before making it. ‘

23,
1,1.';attitwdes different from her own.: e
o afraid»to disagree with her, 'ﬁe

© 25,
' -.in the fcrm of humdr. sarcasm, teasing, punishment. ef&--,*'*

ijhe has stepped on toes in order to set an important job dOne- fF'd

_VnShe tends to hcld out for creativ as opposed to traditional. solutions o
tow naJority of problens.5133‘ -

-

‘She places cqnsiderable value on decisions that stick no matter what.,

It seens that mere so than most she tends to estimate the risks of making

*Mare so than many, she extends herself in seehing out ideas. opinions and

—

Parsons who have worked with her wonld say she is decisive, yet'no{one,Is 3

3 a
‘3 .

As & child, her thoughts, desires. and behavior seldom elicited disapproval

; 'She ‘believes. that effective leaderShip enables people to give the best of
‘{thomseives rather than seek the best for thamselves._ ~V,N4

’bero 8° ahan nany. she believes that people s feelings and thoughts are
-7-inpertant.‘m5;x- ‘a.} S SO T e

v;]She doesn't believe there is a natural and unresolvable conflict\between
}z-iorganisations and individ;j_' : :




st
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33

£

‘her. body, intimacy, etc. o

Fa ! O .

!

Even as a child her parents encouraged her to express her views without

'fear of ridicule or punishment o

More so than msny, she seems to have developed a cspacity for thlnking

'1ndependently. as opposed to conforming to others' thoughts.

She would say that it 1sn't wishful thinking to assume thet persons are

capable of sustained self—direction and control., r- e

Somewhere she leerned to have a healthy. positlve-ettitude towerd sex, o

'r

»‘fMost mistakes result from misunderstanding rether than tarelessness.’f.'fo
_:Somehew she seems to hsve learned to face the uorld in a relaxed. : »
o confident. enjoyable msnner as contrasted with fear. distrust eynicism;ui
“[She is.an’ aotive member 1n a greater varlety of organizations then most -
"people. el . : S . _ R

‘;zAbsolute candor and honesty with others is possible. ;i,ia?'

jf”More 50 - than with msny people, persons seem to turn to her for advlce, o
- oounsel, eto. ‘;, - SR _‘,_,,... :, SR !1_, -

'i-Though there are tlmes when compromise seens sonnd. she finds 1t usually L
“doesn’t’ provlda the bssis for sound solutions--especlelly to people

| dproblems.;.

1.42;“
ST churhing inside.

VThere hawe been times uhen she hes crled uneshanedly 1n the presence of
’ Others‘ V g : x - . R . . K «_ o " /.. - -

Hare so than oat, she masestok““calmaprwwce thoussheis L

,5‘She attended eourses, seminars. 1estures, etc.. more so then most peeple

.4§

,‘fﬁer p@rente. more so- , than the. parents of some’ of her friends. dldn't seem‘;‘é
*tho push her as hard.to aehieve. make the honor r0111 exqell. ete. ,b,.' RIS

7}'There are times uhsn 1t see‘sﬁappreprdste to express emotions. snd she has“5f
. no difficulty dolng eo undergthe proper eonditlons and ciroument'ces. g h“

' father than suppres her‘ emuo”‘s, she 13 able to meke full use. of them

eecordin‘]toethe
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3. If a person of - higher authority gssumes the responsibility for a‘"tough“
- decision -that must be done even though it 1mposes a’ considersble hardship‘,‘

*on some people. she will helptﬁarry it out.

b, Hhsn 1n a tense situation, she tends to laugh to relieve tension.
5, She really enjoys driving very fast. R ¢

. & s ) .
6. There sre times when she might sayx "I don't mske the rules,»I just L
follow them ...”:1- . . _ S . , ;

7. ‘She would say thsi the behavior of many persons in positions of higher L

_‘anthority is often done to build them up et lesser persone expense. ;j;~}.‘ﬂ

( - 8, ~when ina tense situation, she tends. more 80 than many, ;o withdrau. ?ffff

( -'9.¢'Possiblx more 5o than some, she uses expressions such ss "Gosh" '"Gee“ R
T MGolly", Mow, ete. S e SR
J;IO;‘jShe doesn't mind being an"Indian" but she would rsther someone else be jfil'
: 'L,v"Chief" RS e o , | oL e

fail;i Seemingly more so. than with many. her pOsitive feelings are likely to ‘f *Tj:
C become sctive i social situations.“" i : S T

'f 12 She 1s tho sort of. pereon who has’ difficulty sticking to a , atet, quittlng S

o "413. fPerhaps more so than others. she ls concerned whsn persons display their 7;l§
'~-v.'ﬁpnegative emotions such as. angsr, boredom. ete.._j», e L

- **ﬁ{:_ollhlp There are occesions uhen she tells herself "Be qulet--you re telklng ':' “

'.v;ntoo much . ...:* e

¢ 15, she finds that. she beoomes unoomfortsble m unstmotured“ situations. L

.‘;‘?i§§f_There are too many times ﬂhen she trles to tell e joke and 1t fslls flat.7_ 3

| iif???f;hs a ehild. she can reoall situations wherecﬂder persons make her feel

'ﬁlB;ifTheme are. tlmes when she catchee herself 1aughing too loudly or telklng -ff}
ot loudly s P SN : e ‘

'f{;ié,f;Far sone reason. th,rg‘are times thatlehefseens to set the "worst end of ;f

1t msyfbe3thax her: parents tended somewhat to make ?Lf{i:
‘ s in it rather. than}optimlstlc ebout ggf

n she 'feels like skipping ;'
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For some - reéason, ehe has’ the impression tha.t her parents thought of her
-as being of avera,ge or. mediocre intelligence. ‘_ : .

'She seems to we,nt her own way more often than a fully me.ture person should A
‘She doesn't seem to get her way' as often ae would be fa.ir. - -

. She prefers. poesibly more o than many, to occupy a position of 1ess
' v_rather than more responsibility, authority, senior, higher. etc. e

i"xhgie were timee her pe.rents emba.rrg,esed her by waiting up for her after
! a. teo e

';Sl?e knows there are times she» ought to ea.t less tha.n she does. S

;.

‘ -She never seems to have much difficulty in obeying instructions though
there are times she nebds ‘a better indica.tion of how she is performin

Though she eeeme to hide it well. she dees become bored ee.sily. .

-3

'-;‘More R\tha.n meny. her parents respected a.nd encouraged her to express R

heo: emotions. such as. leughter, eorrow. anger. etc. ‘

."":"”‘It';g"a..sit,' 'tion appeere 4o, be overly serioue, she ie likely to ettempt some

_'__;She feels :', 8
';vnew 1ife ftyle. qa_;f,_

| 3ZHhen ehe thinke of ha.ving a meaningml converea.tion with her parents, R
LR she becomes cynieal. a.roused. angry. frustrated depressed. etc. ,r, A
. 'She ha.s diffiqulty in understanding why some people take 1ife eo eeriously--‘
A bit of horsepia.y once in a while ie good. /, gt R T -\.

eome envy of persons who quit their ce.reers in order to start a

; ;%-"fIf a.nything, it eeems to her tha.t ehe ie too trueting of the motives of :

;:ﬂinore often than she would like. ehe has hea.rd people sa.y to her, "Hould you
Ry please repeat whet you sa.id—-I seem to have difficulty understa.nding you v

. 6

son the tension. ; :

oslings influencemv :mhavio
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sinoiit, Also in vx;dcs probab:[ityli‘-;.-‘;j;:'?{'.,

he Adul"'uys.

“ ““wlll.":-,_

chﬂdrcn. .
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e noilo from

party is
fopsor o8

'Iﬂho{cqftli

 Get loct nnd miud your ;&nf
,bulincsa.

 we vould like to have you
Vcone tn and join us.

Would you llke to speak toh

":he hogt?

I'msorry. I wm turn down

the music righc now.




Did yon hurt
yourtolf?

L.

e AU
N N

el -
-

. w .
v

jI'm not sure ‘but thanks for

"your lnterest.

’ﬁ'
5 € don q think so.

5What doec 1: look 11ke?

i}
L

I told you to help me carry‘

jthc bookl..

’I jult hope I didn t damage
~your books. :

L

vy

,
¥
. ! A’
o .
'
Al y :
/.
. K
L ;

 ?vWe11 I’m not stlnding
A;hcre anothcr mlnute."
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ROLE | consrnucr REPERTORY TEST -- GROUP FORM
- Part A: Role Title List

l Iggﬁgg tlons:

‘Vrite the name of each of the. persons indicated in the blanke provided belou,

If you cannot remember the name. but do remember the person, simply note a
check nark or some other note of identificaxion. ‘

© .+ If you camnot remember the person, substitutgwihe name of a pereon whom the :
- role title euggeste to ‘you. MQ -

. Do not’ repeat names: If a role title appears to call for a duplicate name,
. zybstltute the. name of another person whom the second role title suggests to you.

o

"1; Y%ur mother or the pereon who has played the part of a mother in your life._

o 'Yo'tir_,fe'.ther;or 'th_e-_ persd'n who ha.s ;:playe'd:tﬁe' pm-o_f, . father 1 your 1ife.

f*"3; Your brother nearest your age. If'yoﬁfhe?e'nofhrother;-the“person ¥ho. s most’
R like one. . S o e LAy

. i*"’ four stster nesrest your age. If? you have o sister, thé person who is most
' like one.e B , RN 0 SRR T PR TR

;50 A teacheﬁ you liked or. the teacher of e subject you liked. o

3‘f6. teacher you disliked or the teacher of a subject you disliked. }“{‘

-?;17;d. Your closest irl (hoy) friend immediately before ‘You started going wlth your :
- uife hueband§ or present closest girl (boy) friend,,

.,a, Your wife (er huebund) or cloeest preeent girl (boy) friend

szfsi ‘%Anqenployer. supervieor. or officer under uhom you served during a period of

S T
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ROLE. CONSTRUCT REPERTORY TEST -- GROUP FORM - * . ° o
Part B1 Gonstruct Sorts -

-Instructionsx : «;, : ' S o (Supply your name and the date )

. The sets of three oggbers 1n the follouing—sorts refer to the numbers. 1 to 15
41nc1usive, in Part A.

' In each of the foYlowing sorts.three numbers are 1isted Look at your Part A
~ sheot and consider the three people whom you have listed opposite these numbers.

' In what impo: t way are two of those three people alike and at the same
,time, essentially ifferent from the third’ ' e

‘After you e decidéa what ‘that’ 1mgo way is, write 1t in the blank -
marked CONSTRUCT.- '

oppoaite the . :
- enclrcle the numbers corresponding to the two people who are alike.

: Vrite down what you,believe to be the opposite of the construct in the blank -
maxrked CONTRAST S U . o : .
~ NUMBERS , PR U a] C L L
;»S%%HMA o , CONSTRUCT - -~ . . . '~ - CONTRAST
1. 10, 11 12 | e 3

- 6- ':_.:2'.9‘10"“ S

iil,9;f:f11??4;E7'oa'fﬁifllilﬁﬁ{piﬁ fi"?4_"27?:i;?i§'f% - ; :e:if';{ lff.' H
‘riri;iz;f:ﬁaé;s;islppftj;{arifiilrph,é;é?;;éi;;.
- ;fi;;r;g;ea»g.;;-».-:~-;“




