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T ABSTRACT

> - ' - . -
N .o ;
e ThiS'study examined the oral language of St.

Luc1an preschool chlldren and the language of the first

reader in an attempt to determine the correlation that

3
[

‘exists between the 'two. o o R

. i

Thlrty chlldren ranging\in age from four and a
half to f1ve years and four months were randomly selecttd

from a populatlon of one hundred and f1fty children.

These children were selected from an area populated ma1nly

by people 1n the low income bracket as defined by the
/

mother s occupatlon, because of the matriachal nature of
\4 \5:. -
- . N,

‘the community

A variety of—SampIing situations was used to
'eliclt oral language in‘an attempt_to,secure an Optlmdl]y

représgntatiVe sample. The . followlng are the situations

used.

1. Individual subjects made up and told a story

about a plcture whlch he selected to his peers in.the
# Presence of the investigator.

2. Individual subjects asked ‘questions about an

unfamiliar object; - T -,
3. Indlbidual subjects talked with ran older

.sibling on a toplc _or topics of their choice.
. . ‘ ? '\‘ )
_Both the'oral and written shmples yere analyzed
using the-following measures. (i) Quantity: the totral

o iv . ‘



) o

"number of words, C-units, T-units, mazes and partials

wﬁich were- used in all threé éituations by all partlglpd\\

N

t1ng subJects, and occurring in the Prlmer ”Play llme
. \ : .

the Happy Venture series book one was obtalned - (ii) Com~-

plex1ty the length of utteranceé and T—uﬁits, %tructural
b ° .

.patterns, quasdlon qums, the functlon of ‘mazes, and partials,
'vthe function and‘freqnency vaadjectivals and adverbials,
other complcy forms whlch were not alreddv classified and

the type and number of coordina;ing'Conjunctions werce

b

examlned. (iii) Restricted forms: forms unique ‘to children

as described by Méhyuk; were exéminéd’and.dléésified,~and

.

fdrms’whiéh dld not approxlmate Ctandard Brltlsh English-

were also e\amlned (iv) Quality: Stdries”produ¢ed in

Situation #1 were classified into four different categories:
questions formed in Situation #2 were classified according
to their relevance to the task and the stimulus. (v) Con-

tent: topics selected in Situation #3 and those in the

Primer were cxamined’ib'reveal kheir content.
The evidence ptesented in this study supports three,

conclusions: 1. The language of the children studied  is
- :
well ordered. They are able to express their. ideas using

standard structural patterns, there 1s varietyiin the usc

\

of certain words, and although there occurred manv

‘restricted forms th1s did not detract from the use of. a
» . ) )
C\ . ) . .
number of xelatively complex patterns. This suggests, that

‘the children are not linguistically different or incom=



’ P
_petent. Theiryiinguistic behaviour matches'that‘of
children,studied by researchers such¥as Lbban,(1963)
o 2 T ‘ . >

a%d OEDonnell, Criffin and-Nofris'(1967). 2. “The language

V'Of the children very nearly approx1mates that of thc'

:prlmer _ The blmpleet structural patterns occurred moet. "
‘frequently, and.the more-complex patterns less frequently;
.The language ef the primer ;; more formal wbereasutnatJ
of the children was mainly that of.tne home, and contained
mazes,'partials and a few Lreole 1nf1uenced forms o

| These major flndr;gs have several implications
"for the teaching of beglnnlng readlng. tIt should.be'
‘emph331zed that teachers should study’the.ianguage of the
'chlldren and the nature of language in genera1 for treater
understandlng of the: children s capabllitles related to
‘language development ‘Teachers should aiso be tra.
anq prepared for'the teaching:of reauinga'and thf;_ShQPld

be exposed to a variet- of methods to be used in the
SORre

teaching of beginning reading. T ‘ -

. vi
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 CHAPTER 1
¥ THE PROBLEM

”

) L . . i - [ ‘ o
There are many pupils in St. Lucia from all grade

N

levels and‘socio—economic,levels,‘who,_because of the

bilingual nafure,of the socierty Fave not developed suffij-

cient oral language expressive skills: in ’étandard' English

to profit from the educational oppor;unitigs'available,

Tt

The-ConsistéﬂtlyAhigh percentage of
failure in English Language.qnd'Literature
at the Ordinary Level and Advanced Level
examinations is, in the dpinion of most
teachers, directly related to the fact '
that Creole interac¢ts with English in the
Pupils'ideolect. A similar problem .

exists at the teacher trainee level....

In addition,... there 1s the overall
task of explaining in English, ‘thel most
elementary points to children who are ’
accustomed to thinking in Creole. This
problem is especially pressing at ‘the

"~ Primary level in rural areas..

(Carrington 1967, Pp. 27-30).

o

It is therefore essential thé;'jhe teacher identify

aé_accurately‘as bbssible,'precisely how the child

. R . W Q2 . )
- éXpresses himself so that, he may know exactly how the

child thinks énd uses WO ¢ -

[t

~differ in many. ways .-from others- who

Accogding to Smitu, Goodman and Me:edith}(l9]0};

--. divergence in dialect frop ..
Standard English creates multiple
learning sroblems. Some people may
have a divergent dialect but actually

'.ﬂpossess’good thinking abilities in their

own speech gommhnities. - These children.

¥

r

s
LN

v
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have expérienced language or
experiential _deprivation.’ (p. 48).

There has been widespread dlssatisfaction ultn

oral language expression and readlng abillty in St. Lucia.
In spite of this, however, little thought has been given

- i ’ . . . - )
to ah area. which may be an important factor in learning

to read. " Seashore (1948), states that:
The child who enters school at five
brings’ with him a substantial vocar- _
bulary, . a set of language patterns and

a background of experiences which have
$erved to encourage or discourage the
active seeking of information and
bu11ding of concepts. (p. 137)

.
! - [

4

It has been observed that the language standards
in St. Lucian schools are derlved primarily from mlddle
~class norms, and that most clildren on enterlng school

appear to be at ‘a disadvantage since the schools employ

Engllsh as the language of instructlon
e ;hc~language sxtuatloﬂ“has given new urgency to

the pr blem in St. Luci;, since'the majority of school

a

"entrants ‘use a set-of language patterns dxrrerent from
that of their teachers some of thexY‘peers and also

from that found in thc rcadlng texts.

.

. “The. - 1anguage spoken by the maJorlty of St. Lucian

N\ .
childreq.isvnot the language in_which they cah’be}educated.
English»fs\iie offiC1aI and’institutionally operative

e State, however most of the chlldren come.

language in

to school having\hlready learned a Lingua Franca ah‘

\\.

S : ’
- ~

-



French based Creole. o
.Since most of the‘children in some instances first

learn to speak French Creole and/or ‘a creolized form'of

English, ‘it has been suggested that they shodld ‘learn

\

English as a second language. It is thebfeeling of.lan~,
guage scholars that Staﬂdard English_has,to,be learnedl
as a second language-by‘%ll7childreniwho speak ?ialects
ﬂan&/or vernaculars with an English vocabula@

Thls, however, is not‘the case 1in St. Lucia. Based

-~

on the fact that Engllsh is ‘the offi01a1 language of"thu

State ‘and the notion that the child's native language

is 'bad' little thought or consideration has been g1ven

to the nature of the language the ch11d brings to school

pAs a result he is thrust into a 31tuation and is- expected
‘to operate efficiently and effectively in'a language-whiehf\’g
is relativelypnew to-him, .

He 1is exposed to a language system not-"as g

(Stewart 1964, p.‘l). This is an erroneous concept and
should be corrected 1mmed1ately, 1f he is’ to beneflt

)
from the 1ncreasing educatlonal opportunities available

C

' and as a result be better equipped for JObS "and public

life when he leaves school



The exjsting situation‘éed to the Ssupposition
that 'a careful EXaminatlon of the oral language of pre—,‘
wSchoolers would provide valuable insights in interpre—j‘
ting the linguistic competence‘of school;entrants,'and
thus help in.diagnosing’and remedying prohlems in the
use of ora language. | B

Many researchers have stated that the analxses.
Lof childrcx s.oral.language expression provide substan-
tial evidence and clues to their cognitive structures
‘and their analytic and synthesizing abillties » Among
these are Loban (1963) and 0O Donnell Griffin and Norris
(1967). vAs a result of their findings and that of
lingu1sts, much- support has been given to the analysis of -
.samples of childrens oral language expression. .Thesel

. )
analyses cnable teachers to gain 1n51ghts .and acquire a
'great deal of knowledge about the naturc of a child' s
‘dialect It is essent1al that the -teacher identify as
accurately as,possible'precisely how each child expresses
hinéélf, SO as to get to know the level of his thinking
abilities.and'hi ability to use words

Language deVLlopment seems to follow a regular
chronology for all children everywhere -- from babbling,
to short words,tto short sentences, wich concomitant
increases 15 complexity. vLenneUerg as citediby Beadle

(1970) believes‘that this sequence is.as maturationalxjn
ro , e T : : o
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character as walking.
lhe.young'child's ability'to understand and

produhe.simple sentence : acco*ding to Cazden (l97l)

1ncludes his knowledge of s\ntax or word order (which 1is

\usually correct even when some words are missing) and his

-

knowledge of morphology or word endings such as plurals'

a

and past tense (which may Stlll be mlss1ng) . She also
states that generally, in the child s speech nouns,”

verbs and some adjectives appear f1rst and gradually
\

’inflections and function words are added as sentences

are bu1lt
. o

The.child learns to use the'sound system,'vocabu—ﬂ
lary and grammar which are characteristic of the: language

Wof the home -There are differences in home and language

\

backgroUnds” therefore, there must be differences in

the language each child brings to school ~The school -

2

then has the added responsibility to expand refine and

adapt their language to serve many functionslsuch_ns
reading and wr1t1ng.~(Strickland 1962, 1),

: /7
There is a w1de1y held popular belief that thc,

child whose expressive and receptive language is inade-
quate may - encounter problems when introduced to the printed
page He must therefore be- prepared by his school env1ron—

memt for the verbal-experlences he is to encounter,\y
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- THE PURPOSE OF THE. STUDY '

: : % o
This'étudy Proposes to examine the nature of v

the'orai language of St. Lucian presthool children,‘andA

to compare their language with the language férms in a

typical beginning reader. Implications for initial
.languége‘arts_expériencgs'will be draﬁa up frem this.

‘éomparison.
RESEARCH QUESTIONS

This study proposesito investigate the‘fbllowing_

:quéstions:

1. Zhat,isvthe,nature.of the oral language of
’ t. Lucian pre—schoolers?.“>‘ R ‘ : ' )

"2. fwhat is thé'nature of tHe,language:of a

‘popular and typical beginning reading text?

Does Ehe.ofal language,bf these preschoolers
differ from the language of ;he tgxt? :

‘If ‘there are differenccs, where do thcy l{e?
i.e, which language features are different?

- DEFINIILGNS - .
ACreglé is alé@icallgd;P;toig. ;t is. the
language fhatigre@ Jp among the‘African
sjaves of French terripopies of the Cérfbbean,
Tts ba#}b‘rohbulafy i;vﬁreﬁch; but‘its;grammar
‘hag undergoné:radiéal’simplificatioﬁu It Has

14
‘remained very receptive to additional



Lk -

vocabulary]from other languages notably
t

v

'Spanish and espec1ally Eng11sh in recent

\ ./gtlmes. However, it generally subjects
such additions to all the usual rules of
Creoie'grammar; [

- @ !
Creolized : :

. English: - This is a linguistic form in which laniguage

. Patterns emerge as a result of the snéakers'
nse of English'words, but a structure'and
'an_idiom whichvis¥by.no,means Engrish. "In
shqrt, words aré used in an‘order and com-. .
bination quite unllke Standard British

:English patterns.

\

LIMITATIONS

1. The set of language sampllng sltuations may.
. be considered limited

2.  The language.sampled may.not be truiy‘.'l

representative of the total language beha-

viour of the children. .
" SIGNIFICANCE

Y ’ The significance of this study lles in its effort

to 1dent1fy and - analyze spec1fic language factors which

‘may fac111tate or adversely affect success in beginning 5

:‘/:l

Vieadlng. Through this it_is hqped that;an insight into

-

<

/ff — o | -

/
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the difficulvik¥g e&pcrienced by school entra

ts will~
be gained. In the l-ight of the‘pfobLgms exposed)a
.feas1ble programme can be developed “which in itgclf

will be a means of increa51ng language ablllty and

\\“;Fceleratlng reading readlness and ab111ty

Ianguage i$" more tLan a basis for
hearing, seeing and taklng meaning

. to words. It is the very ba51s of

/ . - the thinklng Process; and thdough
~related to auditory and v1sual N
dlscrimination, language devclopment
plays a significant and unique role

in reading readiness. (Sml;h,and,DeLhént,
1961, p. 102). , _ o o
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| CHAPTER 11 ‘ |
b L : o
RELATED LITERATURE AND RESEARCH

The discussion on language developmenthis follgwed
by the review and. summary. of research findings and
opinions of'educators and linguists concerning oraljf
Llanguage competence and reading achievement Also included
is a discussion.on‘the situation in St. Lucia 'and the
'methods used in analysing both oial langnage comg%tente

and the written text.
Language Development
14 - . ‘
‘The language which grows u,y with '
@ people is conformed to their
~organs, descriptive of their climate,
constitutions and manners, ‘"mingled
inseparably with their history and ,
their soil, is fitted beyond any othe
* language- to express their prevalent
) thoughts in the most natural and

ef) 1cient way.... The language of a
Ha 's youth is the only easy and
full speech for its manhood and. its
age. :

ThomasADavis (l970 p. 8??.

- The term language has many connotations Gen-. _
verally spea;ihg, language 1s a system of symbollc habit" \\
or a code - developed and shared b) members of a society,

which ~each individual learns early in life to enable him

.
to communicate effectively with another )

Grammarians 1imit language to verbal expressiop

S . A

s

_which conforms to the conventional rules of grammax 'ﬂ‘

PRSI
G

,“%

a’&ﬁ‘*”




This posltion is the direct opposite of the abov ; it
is extreme, and is_a relatively narrow and limited point.-“
of Viewg | |

. .ln»contempora?YlPSychollnguisties, there is a.-
predominant vlew‘that‘the child's linguistic abilities
depend largely onlthevunfolding of the‘ma:uzﬂtional process.

~

Clearly, this is;a nativistic view postulated/gy a‘number

of lingu1sts and psychollngu1sts such as Cnonsxy (1955)

Lenneberg (1967) and “c\elll (1966) In direct contrast

»are Sklnner (1957) and Mower (1960), who stress the role‘
i . .

of environmental or. social factors, and forcefully, arguea

that the child dcquires language by b&lng relnlorced

for 1mitating the speec patterns ot the people around

o

him.
Lenneberg (1967) has presented thelmost‘detailed

'arguments supporting the_nativist position. He\proposeS'
) : : ' S :
that language development is a tunctlon of maturatlonal -
{ . '

~
P

factors, and that human language 1s a species—spec"fic

' Iq/settlng forth thls argﬂ&ent,<he rexers

£

phenomenon,

‘to the parallels between language and motﬁr development

(‘ 4.. o

in children from twelve weeks through to four vears. He
1nterprets this information and emphasizes and p01nts
out that there is a synchrony between . the attalnment of

'each language milestone and the development o? spec1f1t

motor skills. The point most. forcefully brought out
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here is that language cannot begin té.develop'until the
' child has attaigéz a certain level of physical méturation

and growth. Because of individual'differenﬁes hoﬁever,

one must not completely set aside the faét thaﬁia léck

of éynéﬂrony maf exist betheen‘the two types of indiﬁidnal

developmeng in individual ;ases.' ' - o ) !
it is.reasonablé ﬁavassume that language develpp:

ment follows a regular Qattern for‘all children. Bbth,)\

Chomsky (1965) and Lenneberg (1965) ére of the opinion
 that thé'child has'an inborn capacity and readiness for

Vlangpage, because of ;hé child's ability to produCe'

~ d -

k4

3

and understand novel sentences.
'~ Cazden (1971),with regérd to the. atquisition of

langﬁage-gbébfizesfthat:in'the-éarly’s;ages;nouns:
.predoﬁinéte.-’Tﬁé ;hild ngmg$ 6bjgg§s/ahd uses mafnlyi-
’sne—word éentcncgs up'fo ébbus two years. :By two, ?érbs
begin té'make an appearance an& phere ﬁay.b¢ an inérea;—
ing numb¢r of two worévséntencés. 'By_téreé,‘adjecfiQes,;

-‘adverbs, prepositions and céﬁjunctions‘appear in his
. : . . . L . . ot

vocabulary, and- he pfoduces'short complete sentences oOf

about thgee to four words. By the time he is five or
iy | S R
siX he most probably wili have used every sentence form,
with an increasing frequency in-uttering complex ‘sentences

and questions;'»”’ S L , '_, ' o T ’ =
This“is possible because during the fcrmative

years most if not ‘all of his waking nours are spent in
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'the company of an adult‘ and 80 he is able to imitate

the speech patterns and to practice them also ‘A? a

result of these first—hand experiences and also of the

- actual sensory experiences he is likely -to learn mean1ng—

ful speech PR ,

’

It should be kept in mlnd that the language

~of children is not a mechanical playback' of that of

adults because; from the very start, they bring something
of'tgemselves to 'it. It seems incorrect to say that

- their speech patterns are wholly initative, since their

articulation is different from that of adults they
combine words in unique ways, and they mak% ‘up wordsa

They also ask questions in a ‘manner, never asked before,

- / o
~and make statements which have never been uttered/beforet

but-can be understood in part. HoweVer, it ha

///éeeﬁ foUnd,

'.that _some preschool children do produce sent7nces which’

-are functionally complete. ' . "4. Yy

N

o 2,
iMenyuk‘(l97l)'S£ates that .in addition‘to'the,
abovehit has been fOund‘that:

.« 1in the normal development of
language deviations from completely
grammatical speech-sound sequences
and sentence types occur in the
utterances children produce. (5)
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REVIEW OF LITERATURE

v

Language and Reading‘

is 'presented is the text.

Recent research, notably that of Strlckland

(1962), has pointed out the dlfference between the7

~ . <

language of the school beglnner and the language patterns
he. meets "in typlcal beglaylng readlng texts 1t is
generally true' that the preschool Chlld has . mastered the

ba31c strUCture_of his language and 1ts patterns before

entering school. He uses slmple Complex1 gompound or

B

,compound complex sentences when expre551ng his ideas,

and may be quite-confused bynthevway in nhich material
It is reasonable*tbﬂassnme that the child who

comes from a non EngliSh'sﬁéaking home, or one where

~a dlfferent dialect of English is used ,wlll be more"

.confused than one from an English speakinp backgrnund.

The former, not being deficient also brings to schovul

a’ wealth of langauge which in most instances is ndt
the language of the school and is deemed unacceptaole
This.being the case, he is expesed .to a language very
dlfferent from his own. ‘\ ’-g- |
..The basis of teading is‘lgngnage,_which.enbedies.

ideas,‘and ideas spring from experience.  Therefore,

\

;every opportunlty available to the child to” widen his

experience and talk about it 1s a direct contr1bution

%



—
¢
, A

to his-progress in reading. »This_isione oflthe‘reasons

why children Qoming from a home background rich in

s
experience and ideas often ‘Learn to read qulckly, but all

children have a variety of’ experlences throughout the day,

hno matter how limited their env1ronme7t from which thev

e -

form 1deas, and “about which they talk natura]ly
. ' . . ';“’
Many,of the_serious difficulties which-a reader
has in understanding the meaning of the printed languagc
are the same as thosé‘whlch he has in understandlng t}e
Aa ' "

meaning of the spoken language. Thus, there is zood

'reason to believe that man) of the sq- called readlng

A

difficulties, present also in llstening,’are language
~ . 3

lincompetenc1e5' and ‘that a child' s ability to understand
what he attempts'to read ‘is greatly'dependent upon his
ability to understand speken'language;

Toiunderstand adequately the meaning'of_spoken;
language, and conseduently the meaning'of printed lanf_
.gdage; it is imperative that one‘has control or importan:.
language constructions, including among_other things.
'the‘meaning and fitness of‘wordS; the'relation anong
groups of words within a sentence, and sentence and
: paragraph structure" uﬁ d:a : t'c . - . ’ : i

,Linguists.and reading sPeCialists'agree that
an unspecified degree of oral language competency,is
basicvtO'learninglto readguand there‘is a limited‘boqy

of empirical research to support tuis, view. When .
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‘,discussing the factors which affect. achievement in

‘reading, Roblnson (1955) stated that the sk111 with whlth

-

a’ child uses. the language he reads is considered basic
téd reading success-

Many writers and linguists view reading as a

“linguistic'procéss. Dechant ° (1964) " has aSsumed and

’postulated that an adequate development of skill in

llstenlng and speaklng is "an 1mportant prerequlslte
to readlng
Reading speciallsts such as Hildreth (1965),

Harrls (1964) and'Mdnroe and Rogers (1964), have stressed

Y

the 1mportance of oral language development to readiness

for achievement_in,beginning reading: -On-the basis of

a case studv of a school beglnner s progress in reading,

'Hildreth (1964), on reviewiﬂg the"literaturelon the

relationships between linguistiC'factors and'early_

‘readidg achievement] COncluded that there is some mezsure .

4

- of déubt as to the possiblllty of a child's attalnmcnt of

fluency and comprehen51on in reading in the absence oI
a good oral language foundation, and continued attent1on

to oral language improvement " Sue further stated cthat

the justlfication for large bloc&s of time allotted in the

.currlculum for the 1mprovement of oral language usage

. i
springs from: the fact that oral 1anguage learnnng is a

‘'basic ‘part of 1earning-to read, and;that an_assessment

o
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2¢:;,is'not .+. the amount of visual information that

e

'pr the sohool beginner's'use of language should be

included when measurlng readlng readlness

Smith and Holmes (l971)'have'pointed“out that

- © ..

jtneﬂdiffereHCe between a skilled ‘and unskilled feader;

-~ ™~

i v

' he can pack into a single flxation "but the amount of

non-visual - information with whlch he can leaven the

featural imput and make it go - the rurtheet (p. 410);
- Smith (1971) in. his model of comprehension prOposes:
that a fluent reader hae the abllity to 1aent11v meanlna
;from visual features in the ebsence of mediatlon of
word_identification,:if he is able to. dtillze the syntac;

tic and semantlc redundancy existent within sequences

of words (p ‘195). Another model has also been formu-

lated by Goodman_(1970)‘which~propo$es that, "At any

'pofnt in time .....the‘readef hés-available to Mim and

brings to his reading the sum total of his expericnce

).

O
I~

and his language and thought developmentﬁ {(p. 2

Numerous studies have indicated that there exists

a strong interrelationship between language ablltty and

>

reading ability Relative 11terature e\poees tite Jacc
that information and data collected so tar_from studiles
of 1anguage abilit¢ and its interrelationahip with

reading'ability suggests khat‘beﬁore the chilc 1s intro-.

duced to reading’he must first learn to Speax i language.

-
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"Therefore, it is vitall§ inportant to“build and

‘strengthen hic oral language Background before reading
is_attempted. - : : s

*Reéding may well begin by using the basic

vocabulary of the child"since that is the vocabulary

the chlld has,'unders;ands,anduuses. :It;oan be'built

upou slowly. A child needs to épeak a languhge well
e :
enough in ordegsto manifest approprlate conceptual

<

deyelopment,approaching reading tasks succesefully.
- lhere is gone reoeﬁ;ch, both in the:pnited
'Staﬂ%s and England (Pringle, 1965) , thatlpoints to
.thelqnalit;_oﬁ.the.child's early &erbal 1nteraofion in
‘his home as d:source.of reading"aifflculryf A somewﬁég
reLatedessoeiation betwec:'the qualityfof a ohild's
'speeeh,and nié reedlng ability also appeers in
Striékland's‘(l962) sfudy of children's lenguage ;nq
réading»ﬁhlEh showed that oecond-graders with highfand'
low reading scores dlffered'onlf;in.that chiloren with
above-average reading age tended to use;longer'pnono—
logical ﬁ;}ts.ll o ' . 1 lllf.\ ....

Loban's (1963) longitudinal study of elementary
school children produces a similar finding ‘which stressed
the apparent‘long—term influence ofiearly.oral langugge

stimulation. . He stated that-

.. those who are prrficient in oral .-
language (the basis of oroup selection)
are also chose who are superl-, in
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. reading achievement. kp.-SS)
"As'far‘baek.as 1908 Huey implied'that the syntax
of reading material was an'important facror in tne.reading
processlano stressed the ‘fact that oral langnage ability
1s‘reiated to reading achievemenr;
| | In an article outlining thevbasie-issuesiunderr
,lying the reiationsnip between reading, experience'and
'langnage,vGray (1944) expressed tne opinion that one
basic factor which must be considered when" attemptlng
to improve reading 1nstrnction is the relatlon of the
pupil's command of language to progress in learnlng to
‘reao. ‘ |

The relation of oral language to readlng may be

represented schcmatlcally (Strang, 1959)w

Something good to eat

SOmething that

The Printed Word The Spoken-Word’ .
- . R ‘BTOWS oOn & tree.
- Mango goa—wo o ._Wango<———- Julie, Granam and
‘ e - various kinds of
1Banana_"_ ‘ Banana .mangoes or bananas

A kind of fruit one
buys at the market

, Something'to,make
- fruit cocktail

If’a.child is shown a printed word which‘is
“familiarfe.g, mango -and pronouncesllt ehe prev1ous
r\periences which the.child has had with mangoes -;’
'picalng,beating -~ become attacned to the prlnted s)mbol

and so the printed word acquires meaning tor him.
. Ca :

s

&
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Reading-nas:its roots in many first hand experiendes
with things“and people, and in. the practice and facility
in.relating_these eiperiencég.h Carroll (1964) has |
stated that reading depends on the development of” an

‘adequate speech repertoire

—

Learning langUage,enables one to-learn through

language. In addition'to'eeing open and re eptive to

-~

. N : b . ' ' . .
what he listens to, the child increases hf{s ability to -
,formulatevhis own~experiences.- Since reading is language

'related ‘the Chlld has to acquire basic pronunc1at10n,

vocabulary and structure.

- The child on entering school,.brings with him
a wealth of receptipe~and expressive language. He has
beenrlistening'to and using language in his environment

with increasing sKill ‘and understanding. bThis*enablesAf
him to use a set of symbols recognized by the society

to communicate his ideas, desires and feelings, and to
understand meaning expressed by others
These §}al symbols are sound units and words

formed into speech ,atterns with'specific characteristics
put together‘into structural patterns. A cmlld then

learns to use the sound system, vocabulary and gramnar

which are characteristic of the home Walters (lQ 4),

has stated that'
.. teaching reading is by no means
.as simple as it would appear, and a

L d
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child & progress depends on many
~factors besides the skill of the
teacher and the methods" she uses.

It begins in the home as soon as i
~he learns to speak, and the language
he learns, and words he learms to-
use,  the books and stories and idesds
he meets -- or the lack of them -~
all- lay the foundation for the
beginning 'of reading, and where
the foundation is poor, little
progress - can be made. (p. 7).

-

It would appear that tnevchild'yhdse‘expressi?e

-and receptive language is inadequate may encounter

problems whén'intrbduced to Ehe printed page' he ’ must

therefore be prepare& by his school env1ronment for the

N
i
'

-verbal experiences he is to encounter-

3

—

THE ST. LUCIAN SITUATION * -

A
e

- The peoples'of the Carlbbean from Jamalca in
{he West ‘to Trinldad and . Tobago in the ‘South, have been.

plagued by language inadequac1es for centurles In the

“
.

West_Indies, the,people have inherited a variety of
di:lects.ehrough theif‘essbciations_wiﬂh the Aranaks;
Caribs, Africéns, Spaniards, French Dutnh and British.
.Whlle the official language in most. of the 1slands ie
'English there exists the- presence of non- standard,
vernaculars which hane done much to inpede th"learning
of the English language |

| St. Lucia, the bone of edntention_between the

British and the French for a period of one hundred and .

fifey years;bwas predominantly French, “and interestingly
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enough, was neutral to both cduntries;at one time‘as
.it-frequently changed hands. From February 28th,,1838
'to‘March 30th, 1842 a number of proclamations were'
published in The ‘Gazette, declaring English as the
off1Cial language.. This apparently did not concern the
man—in;the;street, since the‘island's'population'at that
point in time consisted- mainly of emanc1pated African
slaves, whose language was Pat01s, a French based
'Creoie, which to this point in tlme remalns the native
language of most St; Lucians. |
‘ Creole is spoken throughout the island However,it
T=aelish being the offic1al 1anguage, slowly permeates all
bparts of the island. In spite of this, there are certaint
ateas in which the people. speak Creole exclusively
‘There appears to be relatively 51gn1ficant change in
the distribution of‘the use’ of the.two languages .'hore
people.tend to speak English and a d%alect ofi Engli’sh,
and Creole seems to be waning, this, however AOes not-
hpreclude the use of both languages bp many.

There has been a w1dely held popular belief that
the French Creole "is an 1nadequate and inferior. form of
speech, a marker of low social and educational ev0iution
whosevvaluebis limited to intimate priuate conversation,
'narraC1on of traditional stories,vjokes, prouerbs andkf

curses. Carrington (1967, p. 19). ‘This led to a full

scale campaign for total eradication‘which proved'utterly
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ro

futile; since the majority of the'people.arenbilingual;
C;eole is . the»language that grew up among the

'African slaves of the French territories of the
Caribbean It's basic vocabulary is French but its
bgrammar has. undergone radical simpliflcation ’One can
see many signs in Creole that suggest that 1t emerged
‘;from the attempts of people who had no knowledge of.
'French grammar or spelling to p1ck up French by ear.
Some French phrases and cliches have passed 1ntact 1nto
Creole but the fine points of conJugation and agreement
have been ruthlessly bandoned ‘Creole is thus

today a Romance language dgrammatically unlike .any of
;the others _and 1n‘most respects‘farlsimpler. It is
g_common place remark that Creole has a "French voca-
bulary and a West African grammar ! although good;
scholarly support for the assertiow is meager.

Creole which became the Lingua Franca &f the

French West Indian territories and was apparently spoken
‘by white ‘settlers as well as by slaves,fretains some -
'pronunciations. For example words ending in —olr in
French; and certain constructlons, che dontinudus present
'common to French of the seventeentn century,‘but'since.
extinct.in France: Creole.nas remained very receptive

to: additional vocabulary from other langtagesvnorably

Spanlsh and espec1ally English in recent :imes.v Jowever,
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it generally subJects euqh ﬁdditions to
"3" "_r o [

that in many ways Creole gfaﬂmar fesembles English °
more than it does‘French ‘a comfort to thegEnglish

speaking student. For a relatively large number of ! - 'k_

" St. Lucian'children,.Creole is the first.language that -
is.heardﬁand_spoken, bum'English is the official and

. ‘ ) i ' ' . .
inStitutionallyﬁoperative language in the State. It

is the sole.medium‘Of.instruction in'schools.. This
constitutes a problem oﬁ\language and reading ability
for them. The problem arises when,'these children,.on
entering’ school for the first time .are expected to

communicate with the teachers and each other in English,

\

whereas they have learned to;}hlnk and communicate in

another'language.f As'avresult a 'creolized' form of

English, which has a very meager morphology but a rather -
, N

complex syntactic structure far removed from English
’ . . . . R Cob . .‘ - o : .

emerges.

' A .o S n :
Since they have been heari g And using Patois

and/or a creoclized form of'Engliah,,it“g_ usnally diffi-

cult to get. them to use 'Standard' British. lish, and

-~

N

'it is not uncommon to find in a. class, numbers o children

¢

_who either say very little Oﬁa?ake use of a small number

of Standard English patterns; or shift from English to -

<

2 Pat01grior»continue to use‘the creolized form~ofvEnglish.



‘- to Patois. They hear it on the playground frdm.the’

PP

i. - i o

j (o »

- : : . -~
» From the above, it appears that there is a

/ - '
e:continuum of speech patterns,'ranging/;rom Patois-

Jthrough a form of Creole € to Creolized English and that

the children ‘'use Patterns at different levels of the

continuum according to their socio economic levels.

It should be reiteratedvhere, that even the children

who come from'English—speaking'hones are somehow exposed

<

maids and on ‘the streets.

. ‘ '*! ‘b“ ] . N .
Craig (1965) found certain facts abdut*th:\lan—
: : : o “ )
guage of children throughout the British Caribbean .

from studies carried out by staff and students cf the

'Faculty of Education at the Universlty of the West

Indies./ He found that the structures used are very .

similar_throughout the area, that the number‘of_patterns

used atedsmall, that vocabulary is limited and does not
1 , : : S SR '
increase at any significant rate between five and ten.

‘He also fonnd.that the.numher of undeveloped sentences '

used does not increase with - age.

Carrington (1967), has"madelpotentially,Valpable

suggestions vhenr.fn referedceﬁto.cfeole he notes that,

It 1s evident that the language-~
affects the life of the “g. Luc1an
powerfully, ‘and part of the sllaticn
" to the problems posed by its cq S
existence with English is to@&ﬁ‘ Ty
‘sought in careful scientifie = ' .g%ds

.

X
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analysis of the language and
exploration of its potential
value in education.  Any scien-
- tific approach to English teaching.
in St. Lucia must be preceded by
an analysis of Creole and an
-examinati6n of the areas of inter-
ference between the two languages
(p 31 ) 5# 0
The fact that children come to school speaking
a form of English which is quite different from that
they are expected to speak, read and write is not only
an added difficulty for: language teaching, but 1is doubt—
less another factor in the passive attitude of the-,
. Yy
children. Since their own speech is. rejected and their

efforbs to lea%n otherwise are constantly corrected

many make less and less effort to speak in school " This.

may, however, be an ‘over=- simplification, but it is diffi-

_cult to get a clear view of the problem without some
definite. idea of the extent to which the children 8
natural speech differs from Standard British~English.v
ANALYSIS OF LANCUAGE COMPETENCE'EA
AND PRINTED MATERIALS. o

If more.effective methods of teaching and
learning Engljish are to. be developed they must-be.
related to the total context in which_the eachingvand
S 1earning activfties take:place.' They will be based upon
evidence and“materials proceeding from relevant studies

of language and.presented in ways supported by evidence
- : : , n ‘

QWA



from relevant’studies in'psychology.

| h Past research used a variety of 51tuat10ns
and stimul i in the collection of oral language protocols
Consequently, inisetting up the’ situations to be
described later for eliciting oral language, deci51ons
Awere made with regard to the nature of the situations,
ithe stimuli and the type. of questioning to be used

During the past three years, universitv students

in- the United States both graduate and undergraduates,
have been collecting oral responses to a variety'of
stimuli at all grade levels Continuing study and
w) ' analysis has shown that when these dre considered in
relation to. other data of the. pupils' behaviours in
activities connected uith readdng, that’ the‘oral language

v

expression 1s instrumental in either confirming or

¢

supplying necessary clues- to’ five types’of causative,
conditions, namely, .

1. limiced intelleCtual functioning_

2. ﬁlanguage deprivation

3. neicperiential.deprivationp

4;'1p00r self“concept

5. divérgent dialect.(dames 1972, p. 11)

A wide variety of stimuli has beén.used over
the years'by.investigators'to elicit pgptdcols'for

language analysis.- The situations have been struc—

tured 1in ways in which representative samples of the

i
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subjects' language can be obtained; They have been
seléected and so constrncted that the Subjects"are in |

situations most likely to produce a volume and variety

of language, which would give a._ clear indication of .

their level of competence in the use’ of language.
>

&ougere (1968), elicited oral 1anguage using.

W

‘films and pictures, two’ of the mosR common stimuli in

a structured situation., Oral language researchers.
T

have made use of both structured and unstructured situa—

tions, and also of the‘adult oriented and\the unstruc;
tuted informal peejgonfented envitonments..;These pro-
:g@dures ‘have been utilized, because the naturehof the
‘segging in which the oral sample is collected 3111.affect
,the 1anguage obtained and the differences are extremeiy

S

important (Joos, 1961).

Criteria basic to creating situa&éons fox

collecting language samglesvnerelpresented‘by McFetridge-
(1973). These criteria stress the influence of the

variahles of topic, stimuli, context, ditections, pur-

‘pose; time‘allotted and the mode in eliciting.oral

language from elementary school childrenf
;x‘e i SRR ER
Since language production is sensitive. to count-

\less_pefsonal and situational vatiables;;including
'the'subjects' level of interest, participation and

cooperativeness, it is highly probable that the method(s)
. * - \ .



™

‘some degree. of oral language competenc} s the b351s

28
used in,eliciting the protecols cbuld gteatly influence-
the validlty and reliablllty of the language samples

obtained .
Z

Degraff (1961), in'reviewing'related research

v -

says, . v B A

two imped: nts stand- out in s
mosgt  of this r®earch. One is the g =
fact that stientific techniques ha &
seldom been employed in fthe studles'
and the second is that most of the
,accepted, basic research was accom-
plished prior to the advent of tele- -
vision and present day communlcatlon
media. 'Thus, this study attempts to-

. Overcome these 1mped1ments by apply~-.
. ing ®cientific techniques, where appli-
- ‘cable, and working with a population
" that is as current as is feasible.
(pp.~33 34).

e . .
v Llnguists _and. readlng speciallsts agree that

e
for beginning readlng, however there-is.a llmlted boﬂ%

of empirical evidence to support this view.

Robinson (1955) states.that the Sklll with whlch

-

\

a child uses the language he reads is ‘considered basic

to readlng success. ThlS belng the case, it is imperza-

nﬁ}ve that an effort should be made to analyze tne language

features used by the child as this may fac111tate or
ad\ersel) affect success in learnlng‘%o read Monroe -
and Rogers (1964), say that oralﬂlanguage skill is the

basis 1urflearning to read and:that the teacher, . in

order to plan an adequate'reading'prdgramme, must be

.



~able to evaluate the language ability of Grade One

-

pupils. They devised a scheme which provides measures
not only of oral language'exptESsive abilities .con-"-

‘cerning thlnhing and verbalizing, but also'necessagy'..4
infornation of word meanings, dialects, concepts;r
attainment_and backgfoundiof expefiences.

‘Hanf 61972) explored the possibility of
descr1bing the thoughts contained within the oral ’hf’
language of primary grade children.' She dev1sed a

schema, and - tested 1t agalnst a sample of chlldren s

language and evaluated the schema in terms of the actual
data. The purpose of the Study was twofold

1. to delineate the . attributes of verbal
. thinking and to create new instruments
L "or indices that would adeqx;tely evaluate
L the process. :
2. to apply thesefindices to the oral lan-
R guage discourse. of forty primary. grade
'children. (p. 15) :

Lingulsts and educator§ concur that alil aspects
of language are interrelgg the written text represents
spoken language, and soﬁfhey Lonclude that gome degree

of competency in oral language is needed before.one

[~
: learns to read. Therefore, it is reasonao]e tc zassume
that skill in the us? “of language is positlvely related

to reading achievement and success.

r

Linguistsﬁyho have eoncerneﬁ themselves with

e b,

oral languagepihd"reading relationships have not been
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specific as to the aspects of language which are the
indices to. precede beginning reading.w However;gcompo¥

nents of language copetency~prerequisite'to success in

'beginning reading have to be clearly defined if effec-

tive teaching and learning strategies are to. -be. prov1ded.
The findings‘of Sigel et al.,(1964); Kagan et al.

(1963), John (l97i),'$hipman and Hess (1968), all show

.thatﬂanalyses of children's oral language provides some

idea of their cognitivepstructures_and their analytie“

and synthesizing-abilities.' As a result of these

<

findings of linguists and of numerous researchers in the

q\

. field of language, much support has been given to the

anailgis offsamples of children’' s‘language expression.

"Such analyses enable teachersvto'deSCribe a child's dia-

lect, nanely his speech sounds, meaning.units,'bocabudary,

*

sentence patterns and intonation.

A sound approach to planning vocabulary growth

'by first assessing the_actual'spohen languzge vocabu—

laries ofoculturally_depriVed children who had justh
. ' . ) ] . ‘ . -
completedvkindergarten,vuas used by. The Dectroit Great

_Cities Improvement'Programme in'Language Arés.i(Wachner,

2

196:3) .

It is extrenely'uSeful to, and helpful for th

N ‘(V

first grade teacher to know about the nature of the

child 8 language s0 that she may plan irstraction.and

S
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devise methods,which would utilizeilanguage features

and'skills already acquired, strengthen_weak ones,

-lntroduce new oneés and eventually eliminatefnon—stan~

dard forms
Strlckland (1962) in her study of the language

of elementary school children, found that pupils “who
AN

,use longer utterancesvwhen-Speaking. Loban‘s (1963)

‘monumental study of the language development of over

three‘hundred children from kindergarten through to
high ‘school provides ample evidence of the inter-
relatlonship between the 1anguage ‘arts. In summarizing

the first seven years of the study, he reports that

LS

pupils who excelled in general language ability, alsol
excelled in reading ability, and that those whose general

language ability was low, exhibiﬁed low reading ability

'

'Strang and Hocker (1965) in their study -
First Grade Children s Language Patterns -- analyzed
each oral language sample obtained to determine its
syntactic structure, the freduency with which dlfferent
sentence patterns occurred sentence length and vocabulary.

Their findings revealed thaq/five basic sentence patterns

'.were found in the sample three of them being dominant;

they formed the syntactic‘basis for numerous variations

in the children's oral language. Loban's (1963) study
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A .o )
also supports these findings. The patterns were:

‘l; 'the subject, predicate and
direct object.

%

2.l subject, a formjof the verb
. 'to be' and a predicarte .’ ,
_nominative -
d3."subject predicate.
It 1is 1nteresting to note that in the study and analysis
of situations in which each sample occured it was found
quite definitely that the child s language patterns were
'greatly influenced by the situation in which he was |
speaking." . BT |
In many research projects; studies of language

eratures have over the years been utilized as measures

‘of . linguistic abilities Mc. Carthy (1954) has recom— ) M
. «»;, P .
mended that ‘a study of sentence length is the most - ' P:

H %
,reliable,_easily determined objective quantitative

easily understood measure of linguistic behaviour
These recommendations were supported by Nice (1925)
whose atudy of her three daughters language'in com~
‘parison_with the findings in other studies'led}totthe

sane conclusions purported by Mc. Carthy These findinos'

i

corroborate with those of Hunt (1964) and Anderson (1979)
Research evidence such. as that Just cited’ strongly

.

supports the view point that the quality of a Cﬂlld'stw
early Language environmént i?f?ﬁe most 1mportqnt*exterral

4factor affecting the rate of 1anguage growth and dev opment:

-
: 3
a
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and that reading depends on an adequate speech reper-

L3
ot b

L

toire,. R
| ={M6re reg;ntly a . number of s;udieg have been made

félativé to the impérgahce of analyzing and,evalua;ing

cﬁildren's'oral;languége.:_The studies Qf,O;Donnell et al.

i(1967), Menyuk (l969,>l97i), Degraff (1961) and studies

eroftéa in'Cazdén (1972) a;e-ail.suppo?tivéiof this.

| In the West Indies some effo;t Fas'geen made to

study the 1anguage.of the children in the area:. Such

studies are however, very limited and relative to

Ad -

specifit,isl;nds. Studies of oth'orél and'writtén
language of séhool childfen have heen made by Mayers,
Grant,'A;leyﬁé and Craig (1965), These.coﬁs;sg'of a
.ser{és};f.systematié'collectioﬁ$5é§d analyseéLgf sgmpleé
“of spééch}and writing_bf school‘children in ‘a varieﬁy éf'
_situatioﬁs. Some of these are gnppbiishéd:chdieé.of thé
vlanguagé 9f small sémples“éf‘Jamaiéaﬂ chi;dréh By Diplohai
-in,t@pﬁagion students; and é@me indiviaual‘réports of
experimental_iangﬁage teachihg over one or two week
periods by Certificate in-Eduﬁation-studenps in prim&fyz

schools;i

o
“ a4

Iin addition to these,:éf;iéfii965)‘has condﬁdtgd
teaching éxpériments inuTrinidaa,fiéégiga and Cuyana,.and
anéiyses were made of théilaﬁguage:o£ fh2$§u5jeéfs'inv61véd:>
As ;'part of the ﬁfojectvianamaica,~wor£ sheets; with

b
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.accompanying notes for pupils andﬁteachers, were
»orepared; These were used in five pilot schools in : )
Jamaica and in six in Trinidad As‘a result of reports
'at'teachers' workshops, modifications werevmadeibefore

_the material was sent for publication by the Caribbean

o

Educational Publications Limited Thesedare for the first

\

two ‘years 1in the junior school

Craig (1965) has concerned himself in investi—
gating the specific ways, in which foreign language
teaching techniques could be adapted in order to faci-
llitate English teaching in the West Indies, as it is a
well,known”fact that the language of West Indian children

(broadly speaking), possesses avvocabulary’which is

almost completely English but at. the same time posse551ng”

gha grammar which’ diverges sharply from English
A number of studies of the various creoles
9
spoken by ‘West Indians have emerged during the past

decades. Thése studies have been undertaken‘mainly

~with a view to - finding effective methods of teaching

English in the schools On the other hand others have
been undertaken and are instrumental in aiding the
'Aestablishment o; new methods.

Le:Page (1957), Le.Page and De Camp (1960), |
Cassidy (1961), Allsop (19585;10raig (1965), Bailey (1966)
'and Lawton (1963) have made sgtudies which are most rele—

R
vant to the teaching of English in the area. Allsop

e
oy

&
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(1962), was .the only one concerned with Guyanese Creole,

while the others were concerned with Jamaican Creole.
Analytical studies of West Indian language.

problems, specifically the problem of teaching children

in school have bPeen undertaken by‘Catford (1962);>Bailey

(1963), Marckwardt (1962), Kelly (1960) figueroa (1962) ,

Gray (1962), Walters (1958) and Jones (1966) who also
made a report at the Conference on Language Teaching and
Linguistics at the University of the West Indies in
nineteen sixty four. .

| Carrington (1965), the onlyvone 80 far, "has made
a study of the French based creole spoken in St. Lucia'
he deals with the structure of- the language and suggests
ways in which English can be taught.

The studies: undertaken by faculty members of the

University of the West Indies, are in the maJority, since

they originated-mainly from observations‘and logical

-

analyses of educational ‘situations, and not from con-

- trolled experimentation or scientific tfeatment of

amassed data; Carrington's is more in keeping with the

latter procedures. However, they are very important
and point :out the need for different kinds of stuoies
in the area of languagb especially in the West Indies

with its wide variety, and particularly in St. Lucia

« Where very Iittle’has been done, but where many precon-

Fya L
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L I
celved ideas and notions about the language prevail,.

' The research reviewed'here,‘suggests that
much-study:of the oral 1anguage.of children has been
done. However, even though a large volume ofvfacts
about child‘language has been uncovered, it is necessary
to continue such studies for the simple reason that'»
language is‘living and continually undergoing change.

vBecause of this,band the fact that the language<

JofvSt. Lucian children has been. taken for granted and

_ 1abelled -- 'bad, incorrect,-poor' and"non—standard’;
-this'study vas undertaken to examine the structure of

s, - _

tﬂeir langu;ge, with a view to prop051ng a programme
which can effectively improve language competency and
reading ability. |

MEASURES USED TO' ANALYZE
LANGUAGE COMPETENCE

-

By analyzing‘the Oral Language of the-subjects’
and the written language of a popular Primer the needs
of school entrants will be.revealed The follow1ng is
a summary of the general categories identified based
on previouS'research,

lhere is no CIear—cut.guide as to how to segment

. : : A o=
.oral language utterances. However, this'must be done '\g'

before one begins analyzing in terms of length and -

complexity of syntax within units.- In written language



Q?&

37

the task appears to be simpler because of the use of
terminal punctuation such as the period, question and/
or exclamation marks has been accepted by linguists

and others as the signs that a communication has ended

this procedure is not fool-proof, and has led to some

measure of error in some instances

o

McCarthy (1930) has developed a method of segmen—v

‘ting oral language. She indicated that a communi(ation

‘unit or 'r%$gmﬁse' was an utterance separated from

preceding -and following utteranzes‘ﬁy pauses The

response according to McCarthy was complete 1f it were

..(l) a "complete septence" (her definltion of a sentence

B

was not recorded), or (2) if the subject stopped com-
pletely either by dropping’and/or'modulating his~voice

or any other -ndicat on visualized by the investigator'

"as a. sign that h~ was finished. (p. 32).' )

AV

McCarthy's method_of segmenting was- adopted by
Davis (1937) who added that if a complete sentence was
followed by another without.a pause forlbreath, then the
two'sentences should'be'counted as onevfresponse if the

9

second sentence was supplementary to the first This -~

method\ras subsequently adopted by Templin (1957) and

.
F

Hahn (1948). o _ - . .

In finding the length of the response, McCarthy
?vql
and other investigators who adopted ‘her method counted
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the number of words in each 'response.' She applied a
set ofvrulgs which she felt was "arbitrary." For exampie:

1. VWhen the subject or pfedicate wasg cOnf-

tracted as in the case of "you're" this

was counted as two words, but when con- .

]

tradictions were in the form of a negation,

w,

L

such as "can't", this was counted ‘as one

word. Words which:were h&phenated, or com- g

- -

binations such,_ as Betty Lou, Little Miss
‘Muffet and "oh boy" weré¢ counted as one

word.

2. In dealing with sgntence'struccure
'she.tlassifiéd them as domplété, incom- ’
plete, or functionally completé but structurally

jincomplet§.~ A one—ﬁq;d Tesponse like "yes"
Voo '

d-as functionally incom-

or "no vas classifie
. 'plete. Complete séntenbesgwere further
: . v
classified as simple with and without a

phrase, compound, complex»aqd éiaborated

sentences. . Elaborated sentences were those =°

: .
¢

with two phrases, two clauses or one“glause

‘and one phrase.

uj - ’ .
3. Words were tabulated according to their

function in the sentence and were categorized
I )

as nouns, verbs, pronouns, adjectives, adverbs,

&

K



the traditional definiticns postulated by

)v‘ .:! ‘ ‘ o . 39
K . . ) ce

conjunctions and-prepositions, in keeping with

W

g

school grammarians. (pp.f42—46)1

Strickland (1962), on the other hand to compute

the mean length of com@unlcation unit, segmented the -

utterances’and calledgthem phonological units. The

definitiom for a phonological unit was "a unit of speech

with a distinct falling intonatlon which signals a A ' i

.terminal point" (p.

16). In her analysis she did not

consider McCarthy s cla551f1cation of "complete" or”

structurally 1ncomp1ete sentences Utterances ‘which

she felt wvere
fied as

further.

groups:

'mazes' or

,Mazes'werefsubdiVided-into four distinct,

" Noises

Holders

Repeats

Edits

wy &

"not syntactically pertinent" she classi-

"short utterances' and analyzed them

TN

-— unintelligible sounds such as

"ah," "er," and the like.':

--words or groups of wordsh: such as
- "well," "you see,”" and "now uh'™. .
sued to hold attention. )

~-repetition of words such 4s
you," "I think - I think" 7"

--words used by the speaker which s
indicated a correction or change 3 '
of direction in what he was : ,@
saying. (p. 24) : !

In the syntactic analysis she was concerned with -

.1dent1fy1ng the relative positions of grammatical units

within phonological units, this was done in two levels
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In Level 1, basic sentence patterns were identified and

~
S

Q»"Vm

classified as follows:

1. “Fixed slotg™ -= the partitioning into
: . specific positiaons within
the sentence, subjects), ,
predicates of various kinds,
indirect objects, compli- :
ments, and questloniwords'
such as- why and_”what "

‘2."Movables" Syntactic segments expresslng

T ' time, place, cause, manner
-and such which move or change
positions within the sentence.
Traditionally these were
called adverbials.

3. "Sentence * :
connectors" -~ words which functioén as
o ) co- ordinating and subord-
inating conJunctions
In'Level‘Z, modifiers of nouns and verbs referred to as
"satellites" were identified and described (p. 17—22).
Loban (1964)who like Strickland, derived his
method of syntactic analysis from the field of structural
linguists_as a basis for segnenting his subjectsr utter-
ances, 'did not rely solely on phonologlcal features but
included semantic clues. He has defined A communication

-

unit as "a group of words whlcl c@nnot be further d1v1ded
' &
without loss of their essencial meaning," (p. 6) and aliso

. as thevgr%mmatical independentfclause with any *f‘its
' modifiers" (p. 7). In dealing with co- ordinated indepen-
dent clauses, he viewed them as two separate commun;catio

units. ‘His syntactic analysib of thcse are very s*milar

to that of Strickland described ear11er.
/’ﬂ
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Menyuk (1961) measured sentence length and
syntactlc structures using transformational analysis-
as purported'by'Chomsky. She wasgable to desc. - child

. grammar using this model, and arrfﬁed at the'follouing

restricted forms, for example, "nokn hrase'" -- (a) Ofiis
rms, >xample, "nokn phr

sion -- -can you do? (b) Redundanc = My brothei,'hens

~eleven. . Double" Negation ~-- I-don t have no spoon.

In&etsion Restriction, Verb Number ——~There’s hearts.

(p. 538). These are‘forms.unique todchildren.
Degraff (1961), in’ determining sentence length

followed rules used by Templln as adapted from Davis,

to establish COntinuity with other recognized studies

(p. 46).. . I .

1. Contractions of subject and predicate like

1" " "

its" and "weYe were counted as two words.
2. 'Cong;actions of the verb and the negative
such as "can't" were COuntedhas one wordl
5 3.. Each part of a slot choination was counted
asla'separate word; thus thave been playing-
- was counted as thtee words.
4. Hyphenated nouns uere counted as one word.
5. All otner words in the sentence were counted
(p. 213)y R _ S
'He, like Strickland” used two levels in the

syntactlc analysis. In level 1, he was concerned with

(a) "scansion of séntences into.fixed slots and moveables,"
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, (b) separatin "utterances and non—étructural elements
p g u

from the structural elements of the sentence," and

(c) tabulating fixed.slots,ﬁmo;ables andisentence
co“nectors (p. 40). . |

In level 2, he was malnlyhconcerned_yi;{ the
1typedof satellites or subo;dlnations used in the fixed
slots or the novableép
| Hunt (1965), .in analyzing written grammatlcal
strnctures, like Menyuk applied the concept of trans-
lormatlonal grammar that Chomsky and Lees developed
In ‘trying to find the mean word length of "sentences" -—

ft'

defined them as those units the subjects set off by

e : v
of the unlt and termlnal
0« 1.

pctuatlon marks at the end" then developed a technlque'

of segment1ng %anguage inc0 unlts.

These unit which contalinm "one main clause with

<
'
o

all the subordinate clauses attached to ic, he called

"the minimal ‘inable syntactic unit," or T-unirc.

(p. 20-21). 11 re i= hardly any difference between
S ‘ ' .
Hunt's T-unit Segmer fation and Loban's communication

uni:‘or C-unit. Besides computlng mean length of T~ unlts
s

Hunt also checked the occurrence and type of sentence
combining transformatyons used wltnlan—units and the
types of verbs an% their compliments (p. 21).

O'Donnell,vGriffin and Norris (1967)’using a

system of analysis very similar to that used by Strickland

3

4y

-~



and Loban, classified and destribed the sequential

';pattern“of'the main clause within each T—unit' lCoupled

' with this they classified sentence- comblning transforms

into three main categorles, (1) those producing nominatl
constructions, (2) those producing coordinate construc-
tions within T-units, and (3) those producing adverbial

e

;‘f.'

constructions. (p. 34-35).

Henyuk (1961), Hunt (1965) and 0'Donnell et al.

(1967), on the other hand have viewed their samples

differently. .They have‘measufed the,subjects' synta¢tic7:

'competency at dlfferent age levels by determlning the

number and types of grammatlcal transformatlons affe ted

in thelr utterances.v This latter procedure is the one

LA

'con51dered in this investigation because it serves more

[y

directly to exam1ne the actualrlanguage features. produced‘

by the subject%

@ - SuMMARY - .

Ihis:chapcer undertook to:give a brief discussion .

‘on language develc: nt, tHe‘nature of language and the

relationship of 7- suage to reading. It exposed the
relevant information about language abllity and beglnning

reading in St. Lucia.

ve
v

Review of the research showed that all aspects

.
of - language are interrelated that some degree of fac1lity

-

in oral language is basic to learning to read and that
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Mcareful»study of_aﬂchiidqs‘languagé behgviéurlis vaiuable
. and can make substantial céntributions,tbwérd thé. |
'imprbvément of‘langﬁagelcompetence andvteading’ahility.
Further examination of the llterature showed
that there is a variety of methods used in elicining
o

oral language profocols, which-provide insights that

are basic to interpreting the findings in this study.

- f
|

o,



CHAPTER III
THE DESIGN OF THE STUDY

'Thls chapter gives a detailed’ description of

.Athe design of the study, the purpose of which was to

i

egamlne'the oral language of'StJALucian preschoolers and
_tf_ . the language.of a popnlar feading text, withva view to
pfoposing effective, initial langnage arts gxperiendes.
'a:>w€«"~; B The following sections include a description of

the populatlon and sample . A description of the language

sampling techniques and the measures selected is followed

tby an outline‘of the procedures undertaken in the inves-
tigation. A descrlption of the reliabllity and scorlng,

Y.

conclude the chapter o _ v : g‘ ,

# POPULATION AND SAMPLE

v,
- chey !

i ‘
I Thirty subjects were selected - .domly from a
: : - 5 :

. " A})f‘ : ‘.
popdlation of one hundred and fifty preschool :children
'rangi&%;in age from four and a half to five years and
.,f . i . ) . L.
ffour months The subjects were selected from an area
“'L .

Wpopulated malnly by people in the low income bracket as
e

‘ defined by the mother s ocpﬁp;tion.because of thefmatria—
vchal nature of the community.. The nother's occupation,
‘agrlcultural labourer,'was a criterion forsselection of

v the population in order that the sample be representatlve‘

of the areavin whic‘ the investigation was carried out.

45
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. Tﬁé,sahplé‘of thirty‘éeemed to'féll naturally
into three distinctive groups of ten Level I, the

-

youngest was comprised of subjetts whbse ‘ages ranged'

M ,\"— P

from four years six months to four years ten dnd a, nalf

&

months. At Level II the middle group, ages ranged fiom
vfive years.to five years and three months and_af ;
ﬂLevel III ‘the oldest ages ranged from flve yearé four
months to five years five months. - There wasg’a totai,of
‘thirteen éirls -and sevengeen boys’(Table 1.). .These

' subjects are expected to‘start'school'at the beginning

~af the ComingLacadeﬁiC”year;

TABLE 1’

.,
, : o Mgy '
- SAMPLE CHARACTERISTICS . : é
E ©

Groups ' Number- . Girls ” Boyé
Level I 10 S S

. 1 a
. ' 1 o i .
" Level II 10 3 j 7
T : o | :
Level IIIf * 10 : 3 i 7

: E T —
| Totar | 30 - 13 i 17

1 £ : o S . i

Each subject was twinned with an older sibling
. : o . S ’ L :
who accompanied gim and was present at the investigation.
i) , >
AW

[¢X
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‘The siblings' agee ranged from six tO'fifteen years.
five of the siblings weré unresponsive;»thisAapparent
passlveness'must be cbnsidered since it may:have
influenced some of the findinggf |

Five.of the subjeets appeared to be very upset-
and nener éettled down. Because of this it was not W
possible to elicit any language lrom them It was
reasonable to suppdse.that they were not cquortable in
the unfamiliar environment selected'for the investigation.
Therefore; a.snftable site was selected in‘tneir own
envlronment fdr this purpoée; It_waé’anticlpated that
'the afore—mentioned snbjects wpuld'then.partieipate
in the investigation actively, ‘but .even so tnis ptoVed
futile. It should be explained here that although these

& &

five subJects are not shown in the sample analyses LhEy

are considered in the study findings.
‘THE LANGUAGE SAMPLES

In an attempt to obtain a representatlve sample
of the subJects ‘oral language, an important step in
planning was the decision to use five different situa-
tions to ellcit language from the subjects. However, it
should be explained here, that only three of the'planned

situations were used. o - Yy
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The followipg are the five situations:

1. Individual sﬁbjects mede up and told

a story about a pieture which he selected,

to his;peers in tﬁe presence of the

investigator -- the object of this.situgL‘

tion was fo tap eath supjeet's spoﬁtaneohs'and

creative lengpage- throegh relevant cu]ture

falr pictures prepared by the investigator

'Photographs of.these are included ip

Appepdix A,

2. An unfamiliar‘aﬁd.unknownvobject -- a

pair of 1ce skates was_presented; abqut

which each éubject was. to ask four quegtions—¥>

the object of this situation waq to tap eath
'subject s abilitv to ask questlone SUbject
were not expected to identifv-the stlmulus
they-simply:had to ask questions. .
3. Individual. subjects talked wlth an older
, _sibling on a tOplC or toplcs of thelr choice --
the object of this 51tuatlon was to tap the
langdége:of the home. ' |
fé' A’ polaroid portrait of each subJect was
to be taken, about whlqh he was to speak ;4

(.

the object,of this situation;was to tap each

subject's uninhibited expression about
‘ o

himself. .Unfortunately,‘dueAto the unavail-



‘back. The directions are included in Appendix B. .

49.
agility of‘filmsvin the co;ntry at the‘time
'of the_investigation, it was ‘not possible
to.utilize.this sifuatioﬁq'

5. indiVidual Suﬁjects were to speak with:

b

the investigator about a familiar 'and current

topic -- namely Christma§ 4— the object of

" this situatiqn Qas to tap each suﬂject% %
ianggage in conversation with an adult.

"Tﬁisfgitﬁatiéﬂﬂwas not ;g%lized, because the

subjeété éimply'did nof fespond inbthe-situaﬁioq}
P}ec;se¥diréétions wefevgivén, and the subjects -

were all given equal oppoftdﬁity to Séeakf’ In each

situation fiﬁe miﬁﬁtes were allowed ét the Beginning

of each task approximately three minutes Qere used to

motivate ;hejsdbjects'and tobh;vé\theﬁ’reiag,vaﬁﬁ at fhe

' . ! N . .
end they were allowed to 11 ten ‘as the tapes were played

' It was assumed that the,situations would help
to elicit oral language which, when aﬁélyzed, would

illustrate more than the child's grammatical'compétence.

‘Oﬁe would probably have some in%ight into the child's

abilircy to meet the language déménds of the situations.

~

It secmsvlogicaljto éssume that the discrimina-

tive power of the procedures would make the situations .

‘aptly suitable for use in the present ihVestigation. ‘In

preparing the instrument, careé was taken to provide
. ' . . . < i



.8timull which would promote maximum'}nterest-and

'ithin the range
of ordinary childhood experiences and had not been seen

5 .
or discussed before~by the sub}ects, and the content

response by the subjecﬁs}

.was culturally unbiased

In addition, the method of presentation the

o

\directlons and ques tgos

s used’, ?nd the 1nf01mal atmos-

PoannsS

phere which prevalled:ean be repl1cated eaSLl}v It

is also 1mportant to note that the nethod of . presentlng
the stlmull (1neorporated in the directions 1n Appendlx‘
.B) would minlmize the influence of" the 1nvest1ganr s
language on . that of the subjects. .Care was taken to
;develop series of questlons and directlons'understandable
by Preschoolers, which would be economicall) worded, but
very effective. in arousing interest and cooperatlon

In view of the fact that there was no tlmev
‘li;it set’, so that:eachlsubject‘was free to say as much
or as little as he wished in respoﬂ%e to each stlnulus,
'the findings should prove especially 1nterest1ng . The .
reeults may embody a fair,exposition and appraisal of

the language competence and lamltatlons wnich may hav

“some bearlng on and relate to siccess 1in learning to reéad.

THE ANALYSIS

-

The measures used to assess the lan guage sample

were,givided into five categories: quantity,-complexity,

-
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"restrlctedaﬁprms, quality and con a

1. Quantitv

This category was labelled quantity rather

than fluency becaéyé it was felt that”’ fluency entailed

v

much more than the total number of features_asseséed.
T @ , ) _ -
(1). Total number of words: The total number

of words was obtained fdf each group in all three

situations, and also for the sample in the primer.

This was done by counting every word. All contractions

were counted as one word in all instances. The average

number of words‘per'group was also obtained.

(11) Total number of C-units and T-units: A c-

unit, in thls study is 'the’grammatical independentfclduse
-with any of ;tsvmodlflers”»(Loggn 1963, p. 7). The

.

tbtel and average number .of Cfunit§ per gregp per Situa—
tton were obtained by counting ;11 C units for each
supject’in all situations. ‘ In.the case of the primer,
~the total number of T- unite in the sample was computed

A T-unit was defined as "a single independent predict{bn

t

. 2 2 . . . :
together with any subordinate clauses that may be

mgrammatically relatdd to-it. cee It may be a simple\
or .a complex sentence, but not a compound sentenCe
" (0'Donnell, Griffln and Norris 1967, p._33). (Appendix B).

(iii) Mazes: The total number of mazes and the
Ty o
.number of words in each maze in all situations were

counted for each subject. A maze is "any part of a

LoNP
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phonological uit which Qas not syntactically or meaning-
fuily pé:tineht."‘(Strickland 1962, p.”24).'(Appendi%'B)f
- ‘ ' : B .

(iv); Partials: The total number of partials and
the numbe;'of>wofds iﬁ each pértial in all situations
were couﬁted fbr each subjeét., >partial is a singlé
word or group of'word; which do not fit any of the
above categqries.-‘(Appéndix B) 

(v) “Quantity of Sibling and Subject language:

[

The total and average number of C-units, partials and
mazes for each sibling subject pair in Situation #3

were. counted.

2. Complexity

'éi) Length of utterance: Using methbdé of
segmentaticn>devéloéed By_Lobaﬁﬁkl963) andAOfDonhell
et al;-(1967); the oral édmplég were segménted jnto‘
_C—Qnité aﬁa the written samples iﬂtovT—units. The
numbet ;f C-units and T-units were counted in éach
(oral'énd written sample, and the dverage lEngth per
C-unit. and T-unit in each sample.and age gfoup was
obtained.

(ii) St;uéturé& Patterns: . Categories used oy
O;Doﬁneli et al. (1967) were-épplied here. Afrter
segﬁenting the C-units a;d T—upits,vthey were classi-

fied according to the sequentjial patterns of the main

clause. (Appendix B),
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(iii) Question Forms: .The forms used. and the

frequency with which they were used was obtdined. The

prayed

number of subjecté{g@o asked quesfions,xthe'nﬁﬁber of
quéstions the? aéke&;'and thg number of Qords‘ié the
qﬁestiors.was also obtained. Cazaeh's (1972) question
forms were used in cétegorizing the quéstidns. (Appén—_
dix B). |

(iv) Mazes agd partials; These wefe Classifiéd~

angﬁéaﬁegorized‘in rélation‘to éheir fﬁnction. " (Appen-

dix B). The nﬁmber of words ip mazeévaﬁd partialé and

their ffequency wqé obtained. o -
;(&) Adjectivals:. Single do%gs and groups of )

words which.functioned as adjetﬁivals“were classified,

_and'frequencies were computea for éllbthe-oral>§dd

.written sambles.

‘(vi)‘ Ad&erbials: Siqgie words and grqﬁps of
words'whiéh functiohéd as adQerbialS‘were‘classified?‘
and frequgnéies Qgre ;ompufed 5or all the Oralland-
written samples. .V "

(vii) Other Complex Formé? The form§ wﬂibh hévg’
not been éétegorizéd accérdiﬁg to any 5f thg-above
were examined.:‘;v . v' "fﬂ ; %

(Viiij,.Cbé;dinating"Conjpﬂctions: 0'Donnell et al.
(1967) féund féur different céér&inéting conjunctions

used by their subjects, atcordingly'thé number "and



frequency of coordinating conjunctions per C-unit

and T-unit were computed (Appendix B).
, X .

B 4
- - N . &

‘3. Restricted Forms o . ‘ i ¢

(i) The forms unique ‘to ehildren.as described
by“Manyuk (1963) were used in the classification The

type and the frequency of the forms were obtained.

(Append1x B)

»

(ii) In an attempt to explore further forms
which do not. approximate Standard British Iﬂglish

‘aGrammar and Creole forms were examined to see how they

-~ : v r—..
- s [~

function.

.4. Quality - = _»7 ¢

(1) Story form:" Stories produced in Situation

#1 ‘were classifidd-according‘to four levels namely,

-wn

identifying, descrlbing ‘separate elements ‘relating
o~ h"‘ .
_some parts and selecting relationshlps to form the

'ry (McFetridge l973) The number of stories falling

into the dlfferent categories for each group was
obtained.
(11) 'Questionsv(Utility): Questions in Situa- e a

tion #2 were categorized according to their relevance
\>.< N

to the task and the stimulus . Questions were judged

useful if they relate ‘to the task and the{stimulus.,

\
{
5. 'Content b

Topics selected in Situatlon #3 and,those"‘"
\‘ t
present in the primer were examlned to reveal thtlr
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content. | ' J

« ~ PROCEDURE T

Getting‘acquainted: Care wa¥ taken from the
outset to get acquainted with. the subjects, so that

when the investigation began, some degree of Priend-

ship would have been established, and a measufe'of"
shyness with the investigatorxalready alleviated.

_After selectlng the subjects by g01ng through

;the‘list of names and plcking every third chlld a

"Ivisit was made to his home. The mother was inter—

viewed and she was given relevant information about

the 1nvestigation. At the investlgator s request the

k”subject and 51bling who were to part1c1pate were

1ntroduced to her they chatted for some time. On

[P I
<% % .

the second'visit to the subjects’ homes', they were told
what was expected of them.
: g e .

. Collecting samples: It has previously been

pointed out that recording of oral language in group

51tuations has ‘h advantage of plac1ng subJects among’

A

peers, and presumably of stimulatlng natural style.

. .t«
®

Therefore it was decided to place the subjects in the
first instance in a situation which would br1ng about
ample_language respdnsesw

In order to alleviate undue stress, the invcs—
/‘

tlgator and each group of five subjects chatted freely

A



]

56

about many relative and general topics, which’were in
some instances,initiated byvthe subjects, before'the
tasﬁaowere'given;: These sessions were tape recorded
and played back for the subjects-and thelr siblings
to avoid, anxiety and surprise This afforded a

e

measure of.familiarity among the subjects, and a rela-

4

tively free and relaxed atmOSphere.
. Agéer this, Ehe taska.were carried out‘and the

subjects”retUrned home; “Three days were utilized; one

group of five participated:in;thefmorning and afternoon

&

of each da¥.

_/' ‘ Every fifth page from the primer -—- Play Time

/

fHappy Venture Series book one -~ was selected' and the
&'fifty language units were analyzed to detetmlne syntactic

T structure frequency with which.each pattern and different

sentence patterns occ%rred; and the length of T-units

toe

as described"earlier. L , , . o

<

VALIDITY AND'RELIA?JLITY OF SCORING

The tape recorded protocols were transcribed
verbatim, every word or utterance made by'each subject

:in each situation was recorded in wrlting, exactly-as

,it was heard on the tape. The tapes were. replayed on

L

several occasions to check the correctness of the

K]

transcriptions.
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& . Theﬂtranscriptions were later subjected to the

analyses described earlier in this chapter. "The fifty

T-units éelected from the primer wete a¥so dnalyzed.
o - - »
A random: sample of ten percegt in each age group was
.
”checked by 1ndependent judges who are experts %n the

fleld

577
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CHAPTER 1V

ANALYSIS OF ‘THE DATA

. £
S i
}

The'primary purpose of'this chapter is to analyze
and interpret the oral and wrltten language sarple to ‘

determine whether differences exist. Ihe protocols were

'analyzed in the manner described in the previous chapter

A%

_and the findings are presented below. _ o a

o

Before presenting the findlngs, it should be

‘explained that five of the subjects did no talking at all

'in any of the situations. ‘The number of subjects partl—

cipating at each level were eight at Level I, ten at

’

Level I, and seven at Level III.

The non talkers are therefore not shown 1n the

<
N

analyses however, their presence in the 1nvest1gat10n is

‘not excbuded None of the thirt) subjects talked in

Situation #4 where individual subjects were to converse

with the investigator. It is felt that both these behaz_v

'viours have important implications and are to be consldtrtc

=

= N

ANALYSIS OF THE~LANGUAGE

All the language produced by the. twenty Iive

L3
of the text which contained fifty T “pnits were analvzed
also. ' The follow@ng are the meaJures which were examined

3

o 58

f N

subjects in the three situations was anal)zed ' Seven’pages
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1. Quantity ef laﬁgﬁage.
2. ‘Complexity of language.

- 3. ResfriCted forms.

4. Quality of language.
5. Conte;t of‘language,
The situations in which the‘sample yas.obtained

Ky . . O
were: Situation #1, an individual subject made up and

n
'told‘e story about a §eleetéd pictufe to fqur peers in

the prese;eevof the invesiigatof;'Situation #2, Individual
Eubjec:s were”;o‘esk fou; questiens aboutvé pair bf

‘icé skatee which waévpresented' Situation #3, Individuai*
subJects were to talk with an older.sibllng on a topic

or topics of their choice.

L4 o
Initial validity of the measures was established

.
through reference to their applicatiséh in other research.. -
.Ihe criteria fof‘eaeh'meaéufe hqa_previously been eseab—
;ished.

V4 . ' v .

In this s;udy, three independeént judges verified
~_the application of the measures. The .three judges were
alf 1nstructors in" the field of 1anéuage education'and
familiar with{the research instrqqehts.

Judge 1-- .checked the appllcation of the measures .
in the first scoring by the investigator. |

" Judge 2. -- checked all of thevprdtoco;s on all
‘measures and any disputed-me3$uregf§ere agreed upon

T

N
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according to the criteria previously esiablished by ™%

"researchers.

Judge 3 -- checked a random sample of 10% of the
protocols'selected within levels. There was'tqtal

agre%gent between judgeg@nts made by Judge 3v and those

agreed upon by the investigator and Judge 2.

“ 1. Quantity

(i)‘ Total“numbef.of”wefds:. L
- The total number df wdfds Prddueedein theﬁthnee

situations anJ at the three leyels ;s—ét;en helow R

has alreedy been zgted th;t f1ye out“of the thlrtv'subdects

did not talk in eny of the situetions. 6£ the twenty flve

subjects who did talk not every one did s6 in every situa-
A, . ..
tion. vTable II shows the number of subJects at each level

.”
1ot

and the total and average number of words produced in
i . . , C
- e et VAR
Situation #l. N T, .

. TABLE 11 | 2

'AVERAGE NUMBER OF WORDS: SITUATION #1

k . ‘Number of Total Number Average Number
Levels | Subjects of words ° ' of words
i - . .
1 8. |- 218 - 27.2
I1 -- 10 353 . 35.3
| ' N '

* 111 v"%p 7 N 271 38.7




R

o

61

There is a definite increase in the average number

of words per subject as age increases,

of them produced 555.48 words

sixty Grade one

et al

of words produced from kindergarten to grade one.

s, and they produced 618.66 words.

a.findipg supported
'V&b% 3(1963) "He found that the total group of subjects
’h‘ﬁt tﬁe kundergarten 1eve1 three hundred and thirty eight

There were two hundred and

O'Dopnell

. (19671 also found an ‘increase inﬁ@ﬁe total number

The

mean total was 209.4 at the kindergarten level and_510.3‘ ¢

at grade one.

younger,

S

1eve9%agf‘

Although, the subjects in this study are

in Sitdation #2.

the notable 1ncrease is apparent.

TARLE III

SITUATION

. Table III shows the number . of subJects at each

. AVERAGE NUnBER'QF_QORDSQ #2
. Levels Number.df . Total Number Average Number
o Subjects of words - of words”
I 7 100 114.2
11 10 125 12.5
I1I }7' 135 119.2°

In this sitpation,

produced.was lowest at Level I1,

the middle group.

the average number of words

The
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..\‘3 . | ;

second highest average number occurred at Level 1, the
Ex

youngest, and the highest at Level III the old@st group.

‘The slight drop-at Level II could be due to two possible

_facters: (a) fewer quesgions may have been asked, and

b(b) the queétions may have been shorter;‘becauseeof the

unfamiliar SCimulns‘object which waslused in tnis situa -

tion. The‘relevanee‘of this will be examined 1atep. How-

ever, in looking at Level§ I and I11I an increase is apparent.
;'Tablé:IV ehpws the nunber of subiects end'the.

total and average_numbe;'of werds‘produced inLSituation #3

A

1

BLE 1V i
PR . . A 7
- . :
AVERAGE NUMBER OF WORDS: SITUATION #3
. , ‘ .
B s ’ . » .
: Number of Total Number | Average Number
Levels Subjects - of words of words L
i < C . F A
S e TS
Cd L | '
B ' ' ' .
11 i9 o187 207
SR o )
I11 e ol 243 40.5 _
. e

This tab1e4clear1y'snows dnvincreese,in the average
numperfdf words p oduced with the inc;ease in"nge.'jGonef—‘
ally, the increas ovep'age in ali three sitnatiensbief'
supported by‘Lobe (15635 " He found thq} there was.a

notable increa e in the number of words spoken by his .%
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u ‘ C T
subjects in each of the succeeding years.%.”k-iﬁ %':%
oo S Ty
N . : ,D« o1 . - 2
The average number was greater in Situations # =

d‘i’

and #3 than in Situation ﬁZ for the’ three gfoupsﬂ The’

-

higher number occurred in Situation #1 for Levels I and L
and was.about the same for Level III'in.both SituatiOns'#l

It is possible that the production of more words

/73;1

and #3.

in Situations #1 and #3 was influenced by the settings
2 Q o
%M @f the tasks which elicited speech in a manner more commonly

-experienced by the subjects.: Hahn (1948), found that‘

most language was produced by her subJects in storytellingf

and show and tell' situations than in an adult Chlld
/interview situation.

) @ .

(i1) The total’ number of Communication,Units (ciunits)
The number of C- units varied across situations and

- age groups. Table V shows the totallnumber of C—units and

thie average number per subject at the three levels in

Iy

Situation #1.

TABLE V

AVERAGE- NUMBER OF C-UNITS: SITUATION #1

4 - : Number - of ' Total Number | Average Number
‘ ‘Levels ‘Subjects of C-units - of C-units
LI 8 27 3.4
] 43 ‘9
) D
\ o
III 7 31 4.4
o
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- findings in this study.
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An increase in the average number of C-units
produced 1is appargﬁf. This increase }s related to_the
increase 1in age.’ Strickland‘(l962) and Loban_(1963j;
both fqund that the numher‘of‘phonological aqd C—unité'

produced, increased'with age. Although their studies were

of sthool age,childréh, their flndlngs do serve to support

’
Ed

In Table VI is the number of subjects at e€ach
level and the total and average number of C-units in

Situation #2.

TABLE VI /

' . AVERAGE NUMBER OF C-UNITS: SITUATION. #2

] 3 : . . . .
T Number of .Tdtal,Number Avefage‘Number'
. Level 7} Subjects | of C-units - of C-units
T b 7 20 ol 2.
S I ol 10w ] 25 2.5

SEREEH VNS | _
550 SR K 24 R 3.4

Although there is. a slight drop at Level 11, thc-

table shows quite clearly an increase in the average number

' of C units produced 1n this situatlon from Level I through

el
f

to Level III



(3‘; u‘-. .

65
The number of subjects at each levey, the total
 and average number of C- units produced in Situation ﬁ
are presented in the following table.f_ .
Y 7 TABLE VIT
AVERAGE NUMBER OFﬂCfUNITS:'SITUATION #3
‘Number'ofv -Total Number“ Average Number
‘ Levels Subjects of C-Units of C-Units
I 5 - s , 1.0
, II 9. 31 3.4
111 R 30 ' 5.0

-riences, may contribute to the'larger production. [t

In this<situation there.isga definite increase
in the_averageinumberiof C—units produced. ‘This increasel
is related%to'the.increaSe in the aée‘of “the subjectsi

At bevel I the higher average number of C-units
occurred in Situations #1 ‘and #2

the lowest in Situation

#3.% At Levels IT and III the higher averages occurrcd

'in Situations #1 and #3 and- the lowest in Sltuation #2.

Y
With reference td:the“average number of words, it has

previous1y been”pointed-out thatethe close relation of
the tasks 1in Situations #1 and #3 to. the subjects'expe-
ds

reasonable to assume ‘that the same re%ationship may have

U
PR )
'3£\
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contributed to the larger producﬁioh of C-uni%s in the
. same situatibns.also.
(iii) The EOCal number of Mazes

Quite §ften, and for a variety\ofﬁreasoh§, single
words or groups of 'words not direcﬁly related fo the
sfruc;ure or meaﬁing of ;n utteranée appeaf in'the Spéech
of both childfeﬁ and adﬁlts. E.g. (Helsay)_... He sav
he have a lot of food tonight. These are called mazes;
a émall number!gé;urred in all situations. The fellowing
table illustfates the‘number of subjects,'thé total number
of'words;tthe total number of mgées and words‘in the Pézes,

and the avefage length and number of mazes in Situation #1

. TABLE VIII ,

. NUMBER AND LENGTHDOF MAZES: SITUATION #1

No.of { Total No. | Total Total Average | Average
Levels |sub- of words No.of | No.of length "' !I'No. of
jects mazes | words - of "I mazes ‘
in maze ; T
L : : "] mazes : i
. ‘ ' S
-1 3 _ 218 6 18 3.0 2.0 F
— SR
. . t .
I 7 353 . 14 41 2.9 ; 2.0 !
. ! ' ;
CIIT 6 | 2711 17 46 21 | 2s ;‘
' » i \~_
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I&:}é apparent from this table .1at the number
of mazes produced at all three levels in this situation

was very similar. The number produced at Levels I and I} ..

/fﬂiiare the same, and there is a slight rise at Level I111.:

In connection with the length however, the pattern is

reversed. The shortest mazes occurred at lLevel ITI and

the longest at Level I.. ,
. O .
In Table IX the number of. subjects, the total-

number of words, the distribution of mazes, the-number of

N

-~

words in the mazes, the average length of the mazes and

the average number of mazes produced in Situation #2 is

given.
\ ' TABLE IX
_ NUMBER AND LENGTH OF MAZES: SITUATION #2 -
— ! : S — =
No.of Total No.| Total| Total Average Averagpu
Levels; sub- of words No.of | No.of length } No. of |
jects ‘mazes | words oof | mazews
“in maze .
maz\es. i
) }
I 1 100 1 o2 2.0 1.0
, § _
, y ' . A
I1 3 125 / 4 7 1.8 | 1.1
111 1 | 135 2 3 1.5 2.0
. ' 5 |
oy
G

:ﬁﬁ%



number of‘ﬁazes‘broduéed,
when‘compared with those in Situat101 #1.
>drop can be attributed to the total drop in la
-produced in this 51tuat10n.

in Situations

the distribution of mazes,

In this situation there has beenga drop in the

#1 and #2

bd

The shorter

.and the‘longest

This

-

and also in the average' leng:i.,
overall
anguage
mazes ey

in Situvation

The number of subjects, the total number of woride

the number of words in

tho

‘mazes, the average length of the mazes and the averape

produced in Situation

#3 follows in

TABLE X >

NUMBER AND. LENGTH OF MAZES:

Tab !

w
A

SITUATION #3

1 ““”::3
B o
No.of Total No. Total | Total. Average | Ahverag.
Levels | sub- of words No.of { No.of lengch \L. of
: ‘jects mazes | words of Mma zes
‘ in: ‘mazes
| mazes
. {4 ) )
1 2 99 2 'i 6 10 1o
‘ ! L
I1I _0 187 0 ' 0 -0 0
T N — :
I11 2 243 2 1 7 3.5 1.6
i .
In this situation mazes occurred-at Levéﬁs I and

ITII. It can clearly be seen that the mazes which

at Levelll'vere slightly shorter than .those at

b -
i,

o

vccurced T

Level 111,



t

-and that the number per subject was also less at Level I
than at Level‘fII. It is interésting to note that no

. . o .
,mazes occurred at Level IT in this situation.

For Levels I and III, the most mazes occurred in
Situations- #1 and #3; for Level 1I in Situation #1. GCener -
ally,_iffappears that mazes were ,moSt abundant in Situat::
f#1 stbfy,telling. Fhe subjects at Level 1I1, the oldest,
on an avéfage appeared to have produced more mazes in

» . i : o o)
Situations -#1 .and #3 than those at Level I. It is logical.
to assume that the older subjects having produced more
language would probably use more mazes. It is also

possible that.the ease of the té;ks inlboth gituat;ons

served in some measure fo allow the subjects to Bhilé and

to add to thgir dis;durses as they proceedéd, and in some

instances to Change'certéin aspectsf ’

Situation #2,‘the forming énd'éskiﬁg of questicn:,
44 : .

.beihglé more deménding‘task than -either #1 o;>#3, producct
fewer mazes overéil.. The unfamiliar st&mulus‘ﬁséﬁ‘ip'iﬂ
this situation may also have levented the p;qduéwion of

a lgrgé voiume of'languég&QNJét is assumed. the greater

the voiume of 1anguége producea, the greater would be the
incidence of maz,es'., Loban (1963) noted cthat thc/r,,.u<

a decrease in the number of mazes and aiso in the number
of, words per maze as th; sijects became more skillful
withilaﬁguage. iThe poiﬁt he sﬁrcssés iélthat'théuicskb

skiillful the subjects. were with f%hguage the more.froubch



o

they experienced in trying to express their 1deas. ””hus

the incidence of mazes was greater."Anderson (19/2)
found that fourth grade puplls used a number of mazes,

and thq£4the{g\was a significant correlation existing

\ ' . L
gmplexity and the use of the edit RS
. Y o _ ' W
She also_no@qﬁ -i%icance between sentence comnlum':y

and total but that the degree of correlation

- i ‘ : \‘
decreased because of the 1nc1u51on of repeats and audibly

pauses;.since these maze types did not correlate. with

complexity. , Q\s\ ) - ' .

- N,

(iv) The total nnmber-of partials g ~\:

3

In this study, partials are 51ngle words or groups
of words which are part of, but not a C-unit. They are

called "short utterances" by Strickland (1962 Pp. 213),

and are referred to as being structurally 1ncomplete
Only subjects who produced partials are considered in

b

the analySis.
The following are examples of partials. These arc

exact transcriptions of part of a subject's and his.

sibling*s;protocols._

Sibling C ' Subjettv

What you géi?.* " (A car) (an"' a ball) )
h o (an' a watergun) (an' a
lot of fings)

2y

Whotgive you 1t? ‘; Anﬁ(EverybodY.)

a I -



. | - E .
“{f The word and word groups in parentheaes are the

partlals There are. sc;e partials in all situations, but
‘ ‘,; //the ;umbir of- s&gaects producing them at the three %e*ebs
. B _ ) .

seem to differ greatly. The following table shows the

number of sibjects, the total number of words, the total -
g‘ ’ ) . o0 st . .

~

'humber 6f partials, the number of words in the partials

) ) and the average length and number of partials in
" . . ) )

'Situation #l

. ' . TABLE XTI~ - B 5 N
. . . ‘\#
v NUMB§F AND LENGTH OF PARTIALS: SITUATION #1 .
n . U ..}:'s.'-v ) . ! " ' : v . ) . . ) '
‘ : e . S— — B —
‘No.of Total No. | Total | No.of - Ayerage .| Average|.
Levels | sub- | of words No.of | words - |length’ No.of
2 : : | jects ) . par- in par- of _ par-
’ ’ N N tials |- tials partials tials
T ‘ . - - RN BRI !
I [ 1 . 218 . 8, rn | o103 8
. o {‘ — y : [ - H
N . T T T _ > \%;.F,. : :
T . o0 C353y L . 0 0 L o
. IIT = . o | .271 Coele 7o 0 0 [ e
8 ’ A :
In Sltuation #l there\were eight partials, all of

'which occurred at Level I. It s interesting to note that

in the story- making task veTy few partials were produced

and that only one s@bJect at Level I produced those whlch.

occurred in' this situatidn. The stimulus pictﬁre ‘used -

in this task were probably the geason for the flow of 5

’v-

.
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language; It can aisg be assumed that the subjects
were able to express their ideas by formlng C-units.

Strickland (1962) founﬁ%that some children at
all grade levels used partials i.e.’ short-dttefances."
She also found that some did. not use them ut all, a large n
numbet used , a few and a‘small number used many.short ones.

B Table XI; gives the number of subjects, the total
*number of uords; the total number of.bartials the numbet

'

of words in the partials and the average length and number

A\

of partials ‘in Situation #2 ‘ T

-

. TABLE XII

NUMBER AND LENGTH.OF,PARrIALs:jSITGATJON #2 R

t

No.of | Total:No. | Totals| No.of |Average | Average

Levels | sub- of'words" No.of | words |length No. of
A Jectn .- | =~ | par- Ain par-| of .+ |- par=-
R A ' tials | tials- |partials| tials

PR T ‘

Lol o2t 100t St e 2a g 2s
I 3 YS ga5 3 .9 | 3.0 L1
11T 0 | 135 o | Yo o 0

In this situation partials occurred at Levels I
and IT. only,‘longer partials were produced at Level II
.It is reasonable to suppose Ehat the complex nature of -
the task that of asking questions about ‘an unfamiliat

7

[24
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object,

at bo th

.~
w

was responsible for theiproduction of partials

these levels

No partials occurred at- Level III.

It seems logical to suppose that as subJects approach

linguistic maturity, partials begin to decrease

number of words

Q’)

number of partlals in SitUation #3.

NUMBER AND ‘LENGTH OF PARTIALS: SITUATION #3

Table XIII shows the number of subjects, the total

the total number of partlals, the number

@of words in the partials

TABLE XIII

and the average length and

\total‘No.

?otal

No.of

Average

" Average

R No.of
hevels sub-~ . of words | No.of ‘words length ' No. of
Jects ' par~- | in par-|- Pf par- .
“tials tials | partials| tials
1 6 99 32 55 1.7 5.3
— 3 — —
. ' . R
11 6 187 16 34 2.2 2.7
jiss o243 L 2e 99 | 3.4 4.8

R

The largest number of partials in this situation

occurred at Level I and the smallest at Level II.

Barring the’ drop at Level 1T,
increases the number of partials produced decreases
An. 1nterest1ng feature apparent here,

the 1ength of partials used as age increases.

D U

3

i

it 1is implicit that as age

&

is the 1ncrease in.

In this @




connection,-it should be kept in mind that there was
halso an increase in the length of C-units produced
_reIative to age increase in this situation.

. . A decrease in the number ofipartials used per
-subject 1is also apparent. Thereris a definite increase
across‘the situations in the number of;subjectswusing

partials g‘eneral*ly..‘J The’number per-subjecb in Situation

all levels has &lso increased when compared to those

uations #l and 2 “ In connection with these findlngs,
it can be said that Situation #2 was a more formal 51tua—

tion, in that the investigator ‘had to be questioned by the

I R~
subje%ts This is an experience which is probably not -
“_usual for them; they usually are questioned Im Situa-

- %Y tion #3 Ln which the setting was a. question and answer

-

'one, in which siblings questioned the SUbJECtS  the

,inc1dence of’ partials was highest 'Baseden the results’

shown hexe it 1s obv1ous that the ‘number of partlals

. . S . . . : . :_.:!.‘(
produced was related to the settings of the sltuatlons~'g

v ‘ B . . ~

in* which they occurred , "j‘ s :/'

iv ‘ _-(y) Quantity of sibling subJect language.~

1t was felt that the amount of language prodnced-
by the sibling would have an effect on that of the quJCL[
The situation being a natural onfn in which the‘subj
converses with’his sibling, should produce a volume of
language. The following is the sibling subJect palr‘

—-

and the number of words, C- units, mazes and partials

B
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.produced. .Al1l sibling-subject pairs are not presented -

here beo&use not all siblings would participate. There

v 4 @ ! ' ) -
were three pairs 'at Level I and one each at Levels II

/

‘and’III who did not participate. The siblings were very .
shy and did not initiateAany cOnversations with the'sub—"
jects~wh0~in turn did'not either. It should be p01nted

out here that .even though the atmosphere for the investi—

poma

gation was free from pressure, it did not . preclude the

ginclusion of" personal variables on the part of the parti-

o

cipants.
-This is how the sibling-subject pairs.at Level I
performed. - The identification numbers correspond to thek\

spec1fic participating pairs. In Table XIV is presented

the number of WOrds, C—units, mazes and partials{produced

,'»

iby the sibling subject pairs at Level I o i

sy

Y

- From the distribution shown in Table XI it is

v

'clear that the nu ber of words used by the subje&ts ia
"L . . 4 .
relative to that used by the siblings;-~1n the majority

of cases the number of waxds used by each subject is

fapproximately'half'the numbef of thbse.used‘by the .

corresponding 51bling.

&

It appears that the age of the sibling did not play
T a significant part because the younger siblings produced
‘more words. They also used more C- unitsaand partials, and
" there‘was only one instance in which mazes occurred 'One_'
would haye expected morerlanguage from.the>older onesr

[
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The subjects used mainly partials, and mazes were

relatively negligible. The large® number of partials

LY

occurred as a result' of the question and answer nature

of the discourse between the pairs

'in‘Table XV,'the number of words, C-units,
mazes and partials produced by th%)sibling—subj@ct

pairs at Level 11 is'given.

’

At this level, the number of words used by the

sibling-subject pairs appears to be weil bélanced;-although

Sey

in“two instances the subjects used moré words than their

siblings, on the'WhoLe the differences between .the two

‘sets is very smeliw. Here -too. the siblings ages-aﬁpeared

w . ’

to have littie 51gn1ngance
- The difference between the numher oftcéunims

used‘hiitﬁe paitsviswaisq vety‘smell? no mszes occurted,

but nattials_ate telatively nrevalenb in the‘speech of

the subjects. It is loélcgifto assume that the quest:on

_and answer setting and the’ relatﬁ&ely close proxlmlt}

.*) .

of the ages: apparently precluded the use of mazes and
encputaged a 1arger number_ef partials.
4 in~Table XVI the“number;of words, C—units, mazes .

and partlals produced by . the 51b11ng SUbJELt pairs at

’Level III is presented -

’
[ 4

i,At this:level, it seems that theﬁnumber\gf words

used by the pairs are épproximately the 'same, except in

}
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“ ‘
-one-case. ‘However, an obvious point” which seems to be

]

brought out here is that the larger the number of wordsg

'used the larger the number of C- units and partials pro-

duced , .(
‘Generally speaking }tbmay be reasonable to éégum
° . . ' g ’ ' L e

that where the age of the Sibling was relatively close 1.

vthat of“{bepeubject,;the volume of'langunée produced
.appeared to be‘abont the sene. In connection with: the
number of C- un1ts pqoduced it was apparent from many of
the protocols that subjects repeated mo;t of wbat their
siblings sald word for.wond, and so reproduced many of

their C-units. Partials are‘commonly used in conver-

sations, and since this task was basically conversatxon

e

in the questiJ/'and answer form the partials increbsed

. A

-and”mazes did not.’
(vi) ‘TheqPrfﬁer » .- ' S
‘Tlie sample from the primer was examined In the s

v
\

uwhy as ths oral'sample. The total number of word and

1

“the number of- T unlts in the sample were obtained. v Thie re
was a total df &uo’hundred and -eightv sevéﬁuwofd%.and g
fifery T- unit A ompa ison with the oral snmnlc tollowy

later in this chapte

SUMMARY

Generélly; there seems to be g dcfrndt§ Increase

o

in the:quantftbxof language produced as the subiocerra’ 0.
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increased. The ages of the subjects In the studies

of Loban (1963) and O Donnell, Griffin and Norris (1967)differ
-from those in this study, nevertheiees, their findingS"
serve to suppért those nentiqned here.'AThey found in

computing.meahs that there was a notabléd increase in the

r. .nber of words uséa,vand,that,the number of C-units anJ

X

the average number of words contained in'each C-ubhit also
‘\\fncreased over the years.
There was an apparent increase in twe quantlty

of language produced in Situations #1 and W3 V‘The volume

N
N

of language produced in those situations may be attr1~
buted to the fact that children verbalize more freely
to hlctures directly before them, and about topics.directly
relaten to theirAeyerycay experiences.- In contrast,'the
unfami}iar stimnlne,ohject used 1in ‘Situation #2,‘can(:
< account for the limitations imposed on- the, subJects oral
‘.expr8551on. ’ . T | |
. _ S w%;
2. Complexity _ .

- ' The,complexity cf;one's‘iangnage:behavicur appears
tq.be_a.deciding factor in% or a sign_ef, linguistic
maturity. In thisicnnnectﬁon it wae dlcided to examineh’
the cfal ana written ianguageysamplesl“lt is pceSiBle tn
measnre complexity'ﬂ.e. syntactic competency by dctermlnin§
(i) the length of .C- units and T- units (ii) types and
frequency of stcuctu 1 patterns; (iii):;ypes and frcqugnyy_

L4
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w

of question fofms;'(iv) types, length and frequency of

5. mazes; (v) types, length and frequency of pértiais;'

%%(vi) types and frequency of adjectivals; (vii) types and

szequency‘of adverbials and (viii) types and frequency

«
N b@f,cbordinating conjunctions exhibited‘in the language '
samples. In addition, other complex;fofm should be
e . ' , ) . .
examinedﬁin»drdef to secure an optimal description of
: i ?:. . N o s T
the¢ syntactic units. =7
(1) The length'of C-units: This haé been con-
sidered by many researché:s (Loban-l9§3),($trickland,.
1962) as a measure of linguistic maturity, In the table
which follows 1is the‘averagé~length of  C-units as the¥
occurred at the three levels injfituationﬁ#l.
| TABLE XVII
\ ) '[ : 3 ‘
if} "~ LENGTH OF C-UNITS: SITUATION #1 .
u / N . . - ‘ B — “3 ‘ "
Leveels Number of - Total,lepgth | Average lcngthr
subjects ‘of C-Units [ of C-Units
. ) _
' } T
I 8 54.6 | 6.8
«‘ N
1 = 10 65.3 .- _ 6.
. oy . : . ' :
] I 7 . so0.4 IR 7.2
_ N i ‘ .
. . e ; N
- In this situation there appears to be a very -
e . . s . . e p -..3

wowe sltght increase in. the length of the C-units relative to

~the increase in age. .Stiicklandi(IQGQ‘, Loban’(l963).

S : ' : ) S s
( o » . , L L g O
: 2 : ; . . [



.
and O0'Donnell, Gf;ffin and Norris (1967) all found that
‘with the'subjects they studied the older ones used

1onger C -units. A parallel can be drawn.here even though
the subJects in thlS study‘fall into different age groupe,
than those studled by the-above mentioned researchers

'\

Table XVITI gives the length of C-units in

Situation #2.
TABLE XVIII .

LENGTH OF C-UNITS: SITUATION' #2

- :]’

, Nﬁmbef of Total Length Average Length |-

"Levels Subjects - ~of C-units of C-units =
L I L 2603 ; L 43
11 : 10 . |- 39.3 4
I1I B 333 T L 4.8

T o

In thie-s;tﬁatioh the;e'is a defimi;e increese in
the lengﬁh ef C;ubits as age ihcreasee. ‘Tbe.inqrease
shown 1is ;e1atively small however. It can be>seen that
in thie situation there has been. a decrease-in'theilcnﬁth

of C-units when compared3to=those.in Situvation #1l. It has

prev1ously been pointed out that thls drop may thL come

as a result of thc unfamillar stimulus used und Lhc

purpose of the'Lask,f(Forming Qpestions).

-

——— v -
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The following table shows the 1ength of C-units

in Situation #3 , -

&
T Y TABLE XIX -
- LENGTH OF C-~UNITS:.'SITUATION #3
: i “Number of Total Length A,Average Length
" .Levels SubJects of C-Units ~ “of F—lnlc:
r . s C17.s L s.g o
11 - 9 51.2 0 o 5h7
e P “The table show's that tﬁe difference in length at

25

Levels I and- II is rather negligibLe however, a- decrease

iS/Qpparent ae age increases. Lgngﬁh haSvalso fnhreased
a§ Levels I and II when compened hovSituation #2, but

iﬁ the same at Levei'III. It has prev1ousiy been po;nch>
ut that the amount of lanéuage produced in Sltuatlon £3

2//. by ‘the subJects was relatlve to the amount produced b\

f

their siblingq, In ;his-connectlon it was found that the

IRy

ksubjects at Level III produced many partlals and: thls is
) probably the reason for fewer C-units. The nature of the
tesk-and the sibang language is’afvery:importdnt factor

here..
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.Hahn (1948) found that her subgects produced thelr

X o
'longest sententes when they participated 1in "show and#.
tell"‘and when they talked about family act1v1ties or

.told a story This helps to support why the longer\(— 2

units OCCUrred in Situations I and #2. Strickland

N

(1962), Loban (1963) and 0" Donnell et -al. (1967) found

that there was a dpfinite‘increase in the length of

communication  units that their subjecks used a% their au.s
fincreased. O”D&nnel et alL (1967)'found the mean numbor

oﬁfwords per T-unit in the speech of the cfildren the'

"
o

studled “at the klndergarten level the mean computed was
{ - . 51' .

7.07,»a range of 4. 0-9:5 words per'T unit. . ("T—unit is

\

‘a single independent predlction together with any” sub—

'ordimate c}ause that may be grapmatically related to it."

P33y o .

Loban (1963) on the other hand, also found that

¢ .
¢ -

Vthezjength‘of'é;units produced at these two’leyels
increésed. The aversge length'at the Lindergert o n lcvt1
was 4;81 and at the grade omne level 6 05 - words per. L—vnrt-‘
The findings in this s udy regarding the 1ncrea51np lengthc
of" C~units relate to those cited above.:’

(ii) ’ét%uctural petterns}ﬁihe,q;Stribution.of,
vstructural‘patterns was exanined by’O'Donneilg‘Grr?}in

and.Norris (1967);‘ ‘In this studyxthe identical Cldﬁsl—i '

fication of’ structural patterns in the C- units are used.

RERY)
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In order to understand a C- unit one must understahd Its

liﬁguiific ingredients. . DR

. [

’

Table XX- ehoys the distribution of the paytern%

as they occurred in Situation #1 and the primer.

;11 o The‘commo;est stqutturalupatterns are the~Subj«ci—
uetb pettern'in the written sample, and'tue subjeet-.
vefb_ebjeetlinxboth‘tue orél‘and'writteh sample; Tt‘is
intefestiug td not'e tdé@ftue §i@blest.pattern,[the

subject-verb did not _.occur at all at any of‘the levels ir

' .
e

theioral sample. However, 23 4 per cent. of the T;units
P ) & P . - - .

in the written sample fell into this categor)

\
N
At Level I out of a total of 27 C—units 81.5

per- cent were of the subjectdienb—objett patterﬁ,.ll.l.

o ) " sper cent of the subjett%ﬁerb-indireet‘object—direct

bbjeet patterh, 3 7 per cent. were af the subJect verb—

4object—object complement (nominal) pattern, aud‘anotpurv
?.7_per eent of the thete—verb*subject petteth.‘ '/1
The subjectTvetbfobjeet.pettetn.dohinates at lhisa
level. This'pattetnAis fat simplef than the mbrebcouplex
opes'such~es‘the'subject;verb-indirect Qﬁjectxdiréctfnbﬁvct;

because of this it.bccurred more frequently. However, i1t

- . . \\, .
is interesting to note the occurrence of some of the more
: - ) . 4 o

complex forms.. ,

In studying the main clauses in the languagc

'prdﬁuced O Donnell et al (1967) found that the subJect—
. NN ,

\‘\{ . N
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'quite<%imilar to tbat i

verb and the subJect -verb- object patterns accounted for

\

80 per cent of all the T units of the younger chlldrcn
3

:They also point out that none of the other grammatlcallv

complete patterns 1dentified appeared ver) frequently.

r

Alhe Subjecu Verb- {redlcate Nomlnal Subject— .

'Verb Predlcate Adjectival SubJect Verb ObJQLt AQJec—

tival Compliment Adverbial Verb- SubJecL It-Verb- Sub](<1:

and Passive Constructlons did not occur ‘at all in thlS

“‘sample.

At'Levelrll‘fbere was a total of 49 C-units, of

_these 73 5 per . cent were of the subject verb-object

¢ S
pattern, %4.3 per cent of the subjectherb~prediCate~
adjeetival pattern{ 2.0_per_cent of tbe‘subject—verblﬂ
indirectiobjectfdirectbobjectlpattern, and 1942 per cent
o'f the there;verb;subject pattern:. ;

There appears to be a‘definite move toward more

complexity at this level, The'subjbcf—verbﬁobject pattérn
. . ° o \ L L
N © .
although still the most frequefrtly used‘has,decreascq

slightly as compared to Level I. The subj ct-verb-

~

predicate adjectival,oiiurs”atTthis Ievel,' The‘trend is

Level 1I; 51mpler patterns occur -
“ \ \
more- frequently than do the tomplex onegr

. el - = ’
Patterns which did net occur at this level besides

<\

the subject-verb type are: subject-verb-predicate nominal,

subject—verb—object—object‘complement (nominal),fSubjecti;j

L
2
&

Vs

oL as
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N
s
Vs

_larger sample.J' . . L

. o A ' . T v . - . ’ : 9y

1
'

: : S ) A ot
verbrobject+adjectival°complement,,adverbial—yerb—subject,

it—veibLsubject and.passive constructions., As- already

mentloned these did not occur frequently in the sample

1

Qstudied by o’ Donnell et al even though theyhhad a much

)

v _ At'LeQeI fII‘ there waé a total of 37 C- unlts,
of these, 75. 7 per cent were of the subJect verb objectt'

pattern, 2.7 per cent of ‘the subject~verb—predicate

-

. adjectival pattern, 5.4 perbcent of the subject—verb—'

>

indirect object—direct object pattern, 2. 7 per cent of

the ipbgect verb object -object. complement pattern, anFﬁ\~~<
s

13 5 per cent of. the there verb- subject pattern. At

this level there is a move toward complexity.

[

The,simpler‘patterns are more frequently ®sed
% v 103

‘and some 'of the moré complex patterns such as ‘the subject-

”

t ¥

"verb-predicate nominal, Subject—verb—obiect complement,

' 30 . .
dverbial-verb-subject, it-verb-subject and passive

cons’tructions do not occur at alé.-' o o .

. S -

It is apparent that the Use of complex patterns
. - S . . C e »

is related to increase in age. The subjects™studied

seem to ‘be able to use some of the more complex patterns

at'times;‘howeyer, the pattern most- frequently used
| g

&

'throughout was the subject verb object pattern.

“ae 3o,

In tgf w;itten sample ‘there were 50 T- units one

of which was unclassified ‘There.was a'relatively.widc

Y
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3

drstribution of the patterns, Of the total 50 T- units

N

23. 4 per cent were'of ‘the subject -verb pattern*Tig,l

-per cent of the subject verb -object pattern, 6 4 per cent-

‘of the subject verb predicate nominal pattern 4 Q per
r o v
-cent-of the subject verb-~ predicate adjectival pattern

N Fad
6.4 per cent of the subject verb object- object complement
. ¢ o

. ) . D e , & £
~(nomina1) pattern,yand 6n4 per cent. of the subject verb—'

indirect object direct object—pattern ,'Absent from the

sample were the subject verb object adjectival complement

adverbial verb subject there verb subject it verb—

}.;_ - o1

<

subject and. passive consbructions T S e

";
L3

The distribution of the structural patterns in
£

the written sample is " worthy of considerable att ion.
!

5

v

The occurrence of the simplest pattern ‘the subject-

*

verb,iis a_potentially valuable finding Here too, the

o :
simplest patterns occurred more frequently, and some

Lof the complex patterns are* introduced occasionally. In

-
&3

. this connectlon ft\is\apparent that the dral sample

.- 4

very .nearly apprdximates,the written sample.

(i11). Question fbrms.. : . : S .

A

Situation #2 was very different from'Situation #l'

in that the task was more demanding " The subjects were
I : : A
to ask questions about an unfamiliar stimulus object

a

”The following provides information .on the, \ipes of

questions formed at the three Levels.

A v
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, TABLE - XXI ° C ~
. : ’ PRV A y
QUESTION FORMS: SITUATION #2 - g ,
£ T . ~ e
Level I N=6 { Level II N=9 |Level LI N=6
Question| No.of Quesﬂ'27_<NaQof Ques. 38 No.of Ques.t28.
Forms . "“*n\ SRR - . .
. a
Yes = No| 11" - 19V o 13 T
'HWh r . » . : -8. . _‘ ‘ 1 : 17 . ) 1 3 :
7 = . :
Intona- : . ‘ ) ’ . s~
tion 4 co .. 0 ' R R o o
.Intona- ' ‘ o o » "‘ §;/:> | B ,5‘
tion . ' R R ‘ B S
Yes - No| . (2 1. | 1 ' S
How ~ .| o, - 1 a1
- At all three-leyels'the yesfho question form
occurxedg;subjeots at:Level II_used the highest‘number“ :
of this form,Land subJects at Level. III used more of thc'
sdﬁe form than did those at Level 1.
-"Wh" type questions were! also commonly used
the hlghest mggber of thls type of quest1on occurr d at
Level III, and agaln subJects at Level ITI used more ot
_Ji' i .
these than.did those ‘at Level_If Examples of wh”“type'
questionﬁ;‘ 'Whére you get it”" i‘ R \\\f'
- "What it is?" . R '
© "What dat 1is?"
They were mainly 'what' and 'where' questions. 'Why' - *
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questions.wh;chvrequire high lével,thinking'aﬁd pﬁt
demandSMdn the épeake}'wefe absent. . _.”. -

”Intonétién"ftypg)qugstibns occurred only at

Level I. This, the %;mples{;Que§tiop form, was not used
by:th@ oldexr subjects. Example: "wif(with) whathdéy._
(they) make vy

¢ .

}¥Intonation7yes—nof occurred. at all leyels,'uifh

~Level 'T the youngest, USiﬁg the larger nuﬁber,'éﬁd subjects

at Levels II and III using a small numbér;. Example:
"Yyou use it wheﬂ ii'snowing?"
'How' type questions also ocgurredfatfievels.l}

N

‘and IIi,‘éijecfs at Level

'alif\

-.forms 3nfS§tqatidn‘#3; "_ 7

did not use this ‘type at.

Exéﬁple{ "How.dey (they) ska:§ﬁg wif>(with) if?”.

-,

7 .
TABLE XXII

QUESTION FORMS: SITUATION #3

.’?_ .

" Table XXII;fshoﬁg the di%}ribhtiod of‘the question

Level 1 N=2 ., Level Il N=2.| Level I1I %=2]
. - o - N B
Question No.of Ques. 3 No.of Ques. 3 No.of Ques, 10:
‘Yes-No 1 3
i . l'wh'" 1 2 \\.‘- 1 '6. A. ‘
Intona- o . : R
tion 1 [0} ) .
Intona- ’
tion '
Yes~No :
'"How' 0 7




~yes~no" question type. was used, but none of the "fiow"

v v : ‘ e
. . o . . o o " : 9;,..
- o . ,. ) ‘ e, R ) ) . . : .

In this situation the number of" questions is small

At Levels I and II the ‘same number of yes-no type questions

- , Lo . ¢ -

occurred Level III ‘used the larger number

Do ”"Wh? type questlons increased in number acrbss the '

’leuels, Level III subjects using ‘the largest number. Into;

T 4 N ’ K

nation typetquestlons occurred.only at‘Level.I.'eln SituﬁQ

tion #2 this type of question occurred only ‘at Level 1
N T : C : : \ . -
also.. e S : s SR
! . . ) ‘ ) . D . .
‘Intonation yes-no and "how' type questions did not

occur at Levels I and II. At Level III one "intonation

2

tYpé.'_jﬁdw" questions occurred'only_in Situation .#2,

'There\were no questions in the written sample from the

primer.

hrhéré appears to be the generating of "yes-no" and
'wn" typ? questiOns'generally in both situationS'at:all3
1é§¢1s, and the "in Hationf type at level'I. In "yqu
no" queétions tne‘addresser proffers information, and this-

i ; \ @
‘may be one reason why LeVel I SUbJ;;lS used’ lass of this

LR

s

‘type than dld subjects at the other two level The

prevalence of 1ntonat;on tvpe questlons at Level I is

sugported‘by Menyuk'(l971) who states that in the early
R Y ' AN

acquisition of syntax the'question forms are either of a

declarative sentence plus an intonational marker, oxtof_a

e .

'bH‘morpheme plus a sentence.

r
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(1v) Mazes occurred in. all‘three 51tuations, the
1argest numBer at all levels occurred in Situatlon 1.

“Table XXIIIshows the types of mazes whlch occurred ih 

all'three situations

TABLE XXIII ) Y

TYPES” OF MAZES:
SITUATIONS #1, #2, #3.

. - . el LT Situa;ion’ﬁl
e o  TYPES- OF  MAZES
Lévels Number of | Noises ,Holdefs<f Repéqts‘ Edits |
o Mazes ' B B _ 4 . .
T e o | o | -6 o‘@
S 14 2 o ] 10 2
R 17 o 4 0 o . 10, 4
- . _ ‘ s . -
.&n Sltuation #l repeas mazes were ﬁ5é=ﬁost'com-‘
monly used‘at all levels ‘AtvLeyeis I1 asd'III edit ﬁazes\

voccurred,’ These wgfevused’maiﬁly to shéﬁgé_idEas‘alfead§

Cea el

exgressed“ o . - d,{p._f S . . .o
1 » i Situapion #2 =
v _ . - E : |
- “IYPES  OF " MAZES o
Levels Number of Noises | Holders Repeadts Edits y
: - 'Mazes : S ‘ R
. , i
) - 4 1 ‘ 1
1 1 0o | 0 S D Y
1I 47 o 0 2 2
SO 2 1 o 7o 2 0

VIﬁJSituation #2, repeat. mazes were most commonly

. . . . . 2



used at all_levels;

~in Situation S

the number used

Sttuation

€re was less than

- .
Only at. Level Il were edit mazes used.

, #3
, S TYPES  'OF MAZES
Levels Nunher of Noises: Hoiders .RepEnts' Edftsf
Mazes ~ ‘ ‘ : :
I "2 o i 0 2 0
11 0 o "o 0 0
11T L2 0 "0 1 1

>

In Sltuatlon s#3, repeat mazes. were the ones‘used

An'edit ‘maze occurred
N , 5
there were no mazes used. at Levef Ir.

‘by subJects at Levels I and. {II

at Level II In
'general,'the relatlvely infrequent odcurrence of noiseq

“for: example "uh ... er" might well. be'lndlcatlve of the

-

'arrival at a level of more’ acceptable speech habits ‘ On‘:'

the other hand it is reasonable to assume that the - > -
bccurrence of repeat mazes may be said to be as a qesult

of the subjects'~inabii}ty to organize‘their,thoughtsQ and

to structure their speech mentally.

'(Y) and

: . - ’
Partials occurred in all .situations

at all three,levels; ‘The largest number occurred in

. ) ) L ™S N
'Situation #3. In the following'teble the types of

>

partials which occurred are presented for the three

-

;situatlons.”.They have been qategorized accordlng to the



" ILevels No. of Labeliing

\' 1 .1 . L ) 0 , . 0 .

‘..1' . . L . » o . . &

\Tunctions they‘pefformeg; . @ -

"« TABLE xX1V
o | TYPES OF PARTIALS:
" SITUATIONS #1, #2, #3.
Situation #1 ———

TYPES ~OF PARTIALS

i

Response| Ques- | Expansion
to. Ques-| tions of prec
<. " tioms-: ' - "vious " -
cL o . , T .| Speaker

1 g - i/8 . .

o)
Partials

SR TS A R PR o . os

o0 oy o | o |

. O -

'\

"In this sftuation'partiéls occurred at Level 1

", only. They were used to';abeli6bjec;s.in‘fhéJ§timq1Q§L
picturés.-.;’A ' - | .o f::‘ |
. ) ':Sicuétion é? I -
| TYPES 0F parTIALS. M
[Levels | No. of" S Response | Queé—v‘ﬁxpansio;
o ;; Partials Label;ing to Ques- tions"l |

- of pre~
" tions, vious

<

o ‘ o o , : - Speaker

1

i
:
!
|

. i
T s | Ty R S R R

o 3 S B 20 o0
1t {0 o, T« R Y (S § o 0o "
) C- . . o » ) ] : = . . l:
' © Im this situation partials occurred at Levels 1
S - N ) . - ..

\



~and II only. They fhnctioned mainly as labels at both
,jLeVels, and one eachv?unctioned as'questions.

v . Situation ‘#3 T

- TYPES OF  PARTIALS

Levels No.of' : ,Labelling Respohse Ques- Expansion
» ‘Partials] . .- | to Ques-.| tions of pre-
) ' .tions = vious
A | Speaker
I w32 o |27 | 3 2
II. |. 16 o | 13 3| 0
I .29 *19 sl 9 S|

v

In this situation;.the numher of partials indreased
‘Sand are/well distributed according to their function at
;all levels. There vere no labels, partlals uhich‘func—h
tioned as. response to questions wvere the ones most com-
monly exhibited at all levels. The 1afge§t number of
thése.occurred at‘Level,I and thehémalieet at.LevellII.
Partials0nhichvfunctioned as questions were also used
in}thiehgiiuation at‘all levei&# the largest number beﬁng
used by'subjects at Level 1. --d a cimilar humher shared
by subjects at ﬁevels I and :i. Partials which fu¢yt10nedv
’as expansion of the previous speakar s utterance werei

the ‘least commonly-exhi"ited and occurred at-Levels-I

S ‘ .

A_and III' ‘the. larger number of these was used bg subjects

’ at Level I In normal everyday speech and conversations,'

~partials are used anq function in the manner describqﬁ

ARty .
-
-
=
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‘above. It is Lmoortant to note that the types of
. N
questions asked in this situation bear a relatlonshlp

to the nature of the response e g. a partial or a
communication unict, | o
' (vi)4 AdJectlvals.
The types of adiectivals which occurred in o=

Situaﬁ&4? #1 and #3 ‘are given in the . followlng table

TABLE XXV
' %
. o TYPES OF ADJECTIVALS: . ,
;o ' - SITUATIONS #1, #2, #3 : )
.' : | .“ \ y
Levels ‘Types ot | Situation Situation 'Situationn
Adjectivals | #1 _ #-2 # 3 T
I ‘ Colour: - ERARE IR S e O_'. u“YZ
| 8ize | 3 N 0. 1
Number A 2 ‘ ,” 0o S|
Qﬂantityf: ‘\T e 0 0
X ~ o v o |
Quality 1 0 0 - I
Fungtion ,e L0 , 0 - : 0
Composition 0 | (7o 0
: —_ b ¥
. LT . . |
ITr | Colour 19 e o 1 3 '
— , e — :
: . . ,
— = . ; }
Number | N IR § - o _vO‘  , 0
Quantity ) -2 N Oi c2
£ B !
. . . 1
‘' Quality ) Y T 0 E 1
] ‘ . . ‘ L .
Function e 0~ . e
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" TABLE XXV (CONTINUED)

'

Levels | Types of : Situation Situation. Situatieh
' Adjectivals #1- # o2 #o3
11 Composition 0 _ 0 a 1 \\
; " _ - N v \L
IIT ) colour 3 | o |
, . Sl;e A - 2 0 : I~
2 ; S — = = =
Number 1 0 5
Quantity N PR 1o 0 L2
"~ | Quality .~ | 0 -0 . 1
Function | .0 .| -~ 0 1o
. Composition : o .| 0" 0

Adjectivals d1d not occur at any of" the levels '
in Situatlon #2. The';ﬁfamillar stimulus object mav:be
responsible for the total- absence of adjectlvals»ln
Situatlon #2 ’ At all. three levels in Situatlons #1 anq.
#3 . adJectlvals denotieg coleur, size; number:and qeaﬁ~'
tity were .the ones most commonly used. | |

. At Level II although there are nlneteen 1estances.
in whieh colour was -used, there ‘were only seven dlfferent
eoloers. .Thevhigher 1ncidence of adJectivals 1n’Sieua-/ :
“tien #1.than»in Situationv#3 may be attriputed eo phé‘
use ef.peineedvpiceures’aszthe’slimulus,objeet., The
hlgher ineidehce of celoervat Levels II end III. can also
be aéeributed to this.

- - . ' ) Lo ~
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Adjectivals aenoting colqur_aﬁh size ‘may be

said to be ones mnst'frequently used by young»childfen

-

the occurrence of a small number of others such as: qualltv,f

'

.function and &omposition at. Levels II and ILI are 1ndi—i

\cative of skill'¥n;desCribing. ‘Single word'adjgctiﬁalsv.
‘wére.nbp the oﬁly ones used, tﬁere Qe;é‘phrasés such

« ¢ gs 'a lot of' ‘used occ?éiéﬁélly, |

' There were nine aajectiﬁals’in,the written

e sample; they all deqbﬁed size. :The'word "big" was used

eight times and "small" once.

~(vii) Kdvérbials
Adverbials accurred in all three 31tuatlons and’

\

at all levels.- They were c13551f1ed into three cate—
. gories L,e,'p;ace{ time and manner._ Table XXVI shows" "
the .distribution of adverbials in thé three situations.

TABLE‘XXVI

- TYPES OF ADVERBIALS :
SITUATIONS #1, #2, 3.

" — : . -
Levels | Types of Situation | Situation | Situation
‘ » Adjectivals N ¢ # 2 oo F 3 i
1 .| Plage b3 5 0 i
v | Time ~ . - | - 1’ 2 "2 b
! | Manner - 0 0 o0 I
I1. |Place. s N 3
. | Time - "1 ' 0 2
Manner . 0 0 0
III- | Place -~ . | . 7 .3 s
| Time~ ; 3 0 0
Manner ‘ 0 "0 0




s In Situation #1 at all,threevleuels adverbials

denoting place and time occuvied. The ones more com-
monly used were those denoting place and those 1ncreased

with.age. Those denoting time occurred only once at.
[L>vels. T and II and thrée:times at Level III.

In Sltuation #2. adverblals d1d not occur at
ﬁevel I1, and only three denqating place occurred at"
Level.lII. At Level I those denoting place and time

occurfed, the 1arger number being those denoting place

In Situatlon #3 at Level I only adyerbials

’

depoting place occurred. At Level 11 adverbials denoming

£
~

place and time occurred and at Level III there was a
very dlstinct rase in’ the number. of adverbials denotlng

place. Most of the questions asked by the siblings_

-

‘were 1nd1cative of place. ‘.l S T N d *
‘Adverbials denoting manner Qefe not used:by.anY'
of the subJects in any of the three situations ln
Situation A1 and #2 there is a definlte increase over age.
lln the number of adverbials Mhich denote.t1me; the number
decreased in Situation #2 Those denoting time 1ncreased\
with age in Situatlon #1 and decreased in Situation #2

and #3.

’

’

) . - : S \
There'were very few single word adverbials; f\\\

Vyesterday, inside 'tomorrow" ‘are a few examples. A

'relatively 1arge number of clauses and phrases were used;

~
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for example, "on the line, all ahout.” ‘

. e , . ) _
:4 . In the written sample there wer@ nine adver—‘l
\iials_denoting place,lnone denoting time énd two denotingf
manner. | o | |
| (viii) Other Complex forms.

A number of complex forms were prG@Pced by -

‘subject; at all levele.p These forms occurred mainly
in Situations #1 avd #3'because‘thg subjects were expres-

sing thelr 1deas freely'about things and experrences

fami ‘iar to them. )

-

The noun ‘plus an infinitive phrase was used at,

all levels; E.g- "She have a lot of clq[hZE to hang;
: - NI

'She does give me'a lot-of flngs to eat "
' ~

The foll%wing example illustra es the use of a

noun plus a‘part,cle, followed by objevt of the prepo-~
B ) . } . . t‘ " - .

‘%ﬁtiqng‘ "Once ypon a time therefwaé’a boy sitting down’

\‘\‘ . o B ' : | C ‘ .

by-a step." -

An ,exa ple of an instance in which thé object of -
- . the prepdeition ocenrred is shown here. "De boy is -
. o )} ' :

playing withw[e dog.
S Lj : ’
o 'f” Ther were many 1nstances in which the SUbJeCtb

produced co pound pred{/etes within the C- unlts, e g

"I 11 buy opcorn, icecream an' accra.“‘

-

"She have a yellow an' blue clothes," is an
éxample'of a cqmpound adjective.

I R Co
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o

The above are examples of the complex iforms

'used, They were relatively rare. "It 1is possible that
in a larger sample many more of these syntactic units
may -have occurred. 0'Donnell et al. fouﬁd a significantly

“large npmber‘of'these_qnits in t@@ speech of tHeir-Suhr : f
jects, and noted. that they increased with every advance

in age level. L
'(ix) Coordinating Conjunctions™

Codrdinating cpnjunctions;were used by subjéggs

at all.levels in.Siguéfion #l.’.Thé-following is a

distribution of the incideqce_of co&rdinéting'cohjunctions.

£ - ' .
A : o - <

- o  TABLE XXVII - B

\

INCIDENCE OF~COORDINATING CONJUNCTIONS

-

SR A.COOrdinpting Situation |Situation Situation
'Levels | Conjunctions #1.C-units #Z.C—unitsv#3.CFUnits-
| | =237 o =19 | =5
, T | And 8 0o 0
but -0 0 0
- so0 -0 0 0
or o 0 0
— a -
C-units = ‘{C-units =, {C-units =
49-  NITo 25 _ 31
I1_ | . and 9 0 | 3
' - but B 1 0 : 0
so 1 0. 0
T or’ 1 0 0
f P— '




.' . S 1ns
L . \
N . ’ L ?

" TABME XXVII (CONTINUED)

- Y7
_ , Coordinating ["Situation {Situation. Situatio&'
Levels Conjunctions | #1.C-units [#2. C-units|#3.C-units
: A bo=27 S =19 =.5
‘ T ‘ T o :
‘\\;// T - | C-units = C-units = |C-units =
_ g ©o31 24 - 30
111 and o 13 4 4
» but L 0 o . 0
. | so/f 0 - 0 A 0
- or 0 . o . ] -0
' L L !

“In Situation #1 'and' was the-coordinating-éohe

junction most commonly used ’The highest'number“occurred -
‘ ,,:Iﬁ,; :
at Level I11 and the lowest at Level I. At Lev d 'but

“and 'so' were used only o?ce, these did not occur at

the other4two lévels.ff \ ,

In Situation #Zhﬁcod\uinating conjunctions d1d
v

not occur in the speech of sub ects at Levels I and II

However, the only one to occur at Level IIT "was 'and.'

)

In Sltuation Q3vthere were no. coordinating
conJUnctions used atvLevel»I; the only one‘used athLeyels
‘11 and iII was(:and v ‘ | h ) R |

: Generally speaking it appears that the coor-
dina&dng conjunction and' was ‘the one mostjcommonfgf
.used at all levels.- The fact that in mos t.of the

_instances in which it occurred it was us’d to Joln

- .

itemized listings aboutvthe il%ustratipns infthe stimuf

~lus piCtures helps terxﬁiain why-itfoCCurred soloften'
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in‘Situationh#l. In the-written sanole there was. onlf
one. instance in.which a coordinating conjunction occurrqu
'the &ne used was. 'and." ' : o . L .

~d,it_is reasonahle to supoose that since coor-
dinatfng conjunctions are used,to coﬁbine units of
speech that there would be 1nstances in which they
would occur. o' Donnell et al (1967) found that there;
was a significant increase in the rate at. which coor—~
dinate conJunctions w1thin T units occurred 1n the‘M
speech of/the subjects‘they studied;' A portion of a
'-tabIe-relatiue to this finding and this study 1is given

[}

- tbelow. R

Inc1dence of Coordinating Conjunctions per

100 TFunlts. o' Donnell et ‘al. (1967), n, SS)V('

Speeéh "Kindergarten { -Grade I
and\ 50.53 55.51
. y
- But - 1.54 1765
so | 1.73 2,19
A Or g . - I ) -
-fotal = 53.80 | 59.36

o From this extract it can be seen that the use,

of the conJunction and' was very common in that

N

study. hhe researchers are of the opinion that these.

v

»conJunctions occurred_as/aﬁresult of'thejlinguistic

%

P2

< gig.

An . . oo BEEREA D
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1mmatur1ty of .the. sﬁeakers. This is a point of view -

-”v

'also shared by this

investlgator as a- result bf,:he inter-

pretation of_the-findrngs in this study.

T e

. 3._,ﬁestricted Forms
= . ,

The utterances which are examined in this section

Lt 1 . - ,: . . )
are structures restricted to-a children's gramrar as

described\by‘Menyuk.

by the subjects are

table of .the forms

the following table
e

Y

(1963)3 Onlv the structures~6;ed

N

given in'the table below SA full

is’ 1ncluded in the appendlx In

are'the,restricted forms which

£

oécUrfea at Level I in the three 31tuat10ns.
TABLE XYVIII ®
RESTRICTED'FORWSAS UATIONS i #2,#3 —-
) o LEVEL I e
Restricted Forms Situation Situation Situation |
. X - . . , 1 ‘ . .. #2 ) l£3 V
No of C- No.of' C- "No.of" C'
unies 27 _ units 20 units 5 {
U I
‘Verb %hfa%e ! . ¥ 
‘(a) Omission © 3 1 o . 1 o
(b) Redundancy - Z F* S |
(c)’SubstiCution / - - = i
‘ - ‘ .
‘Inversion Res- -
triction o % A B *
(a) Subject- ObJect‘ 2 - -
"(b). Verb Number - - - -
‘| Pronoun Res- ’ v .
triction 1 - s = ]
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e

x4

\\;‘b ,"J‘ - AtAthie leveldvery few of the restricted forms.
— . N N
occurred. It is pgxéible that the volume of language
. \
'e11c1ted was not sufflciently wide to exhibit all wider ’
variety of forms. Omissidn of the verb phrase froq Cj
T dnite was rhefform cnmmonlv exhihdted across thedsitua-
tions;.ihversion resrriction of the subject~verb and
' rronoun restricraon occurred in Sitcatlon #1 ongly. ".A\
/;>f /iExampkes..Verb Phrase

o

o (a) Omission
Dat (that) de (the) girl an'
de (the) boy.

Inversion Restrictlon

~(a) subject—object ' R .
- What dem'are?‘ ‘ vy 3
’ (b) Verb number ' ‘}

" There ‘have a lady

Pronoun Restrictlon'

De (the) girl have his ice cream

Noun Phrase

(a) "Redundancy L o
. She take it de clothes (the dress)

Double Negation o~ P E

Hh : He don (did not) have noflng (nothlng)
. - Verb: Form- : '

,gfec (a)" Omissidnv o

1@?~' - De (the) lady dere_(there)"

. . .
hd . . S

-y
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Restricted forms which occurred at Level IT are

presented in the next table. 4 ‘ i
TABLE XXIX, :
RESTRICTED FORMS "SITUATIONS #1,#2,#3 -~ -
: LEVEL II ,
S .,
Resﬁricted Fprms Situation Situétion Situ?tion
' ' #1 ' - #2 #3 _
No.of C- | No.of C- . No.of C-"'. 1
units 49 | undits 25 units 31
) Verb Phrase . )
(a) Omission R 1 - 4 -
_ (b) Redundancy - - : - -
w | (c) Substitution ‘ - - e -
B | Noun Phrase o S , .
(a) Omission . I : - . L=
(b)'RedundanCy ' R | S - v % -
o | Double Negétion R 1 o .f' - : -
>‘»_\.“ | o - . “y . .
N Inversion Restric
' 2 o - tion
(a) Subject- _ ﬁ S
: N -Object - -
g | (b) Verb Number _ 11 2
~Pronoun Restric- - R f e '@\
EI . B _ . : . g N
tion P L ' 1 K o~
h ‘Verb Form o _
(a) Omission 6 - .2 4
(b) Redundancy S - - _ - _ _
(c) Substitution | = - . - ‘ - -,.'; :
The verb phrase (a) Omission form occurred only’7;
o in Situation Y af this level, and tﬁe_ﬁumbef which

occurred was only one .compared to threée at Level I in

theisame situation.i_

} B - .v - . .
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The noun phrase (b) redundancyfform occurred”
"here . in Situation #1 only, it ‘did not occur at Level I.
‘Double negation also occurred here and not at ‘Level I

:Inverslon restriction (b).yerb number form<'

—occurred»gt thié-level in all three;situatiOns . This

form was the one more commonly exhibited at this level,
k3

the highest number occurred in Situation #1 and the
lowest in Situation #34 (At Level I the inversion

"restriction (a) subject object form occurred only in

Situation #1 and the number was felatively 1ow),

“As at Level I there was only one instance in'

V.

which the pronoun restrictioh form occurred ‘this form
occurred in Situation #1 at Level I, and Situation #2

at Level II.
§ _Omis&ion of the! verb form was another form '

commonly exhibited attthis Tevel, itwoccyrred in all

—r

three situations. ’The largest number occurred in
Situation #1 and the smallest in Situation #2. This

form did not occur at. Level I. o

Restricted forms as they occurred at Level III
- are presented in Table XXX- | { T

. i . ‘\ »
OmiSSion of the verb form occurred in Situation

a

#1 at this Level also, and as at Level II the number of

’occurrence was- the same. ‘Other identicalkoccurrences

-

.were redundancy offthe noun phrase form, and double
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negation in Situation #1

‘X TABLE XXX

S “7 o .RESTRICTED FORMS: SITUATIONS #1,#2,#3 --
i o . " LEVEL I1I :
Restricted Forms Situation Situation Situation
‘ A #1 S 2 ) o3
No.of C- | No.of C- | No.of. . C-

units 31 | units 24 | units 30

Verb Phrase o K ‘ e

(a) Omission 1 - , -

(b) Redupdancy. - -‘f\ﬁj ! -

(c) Substitution™ = = -

‘Noun Phrase ‘ v

(a) Omission o , - =

(b)r'Redpndancyv, 1. e - ‘ - R : -

Double Négatioﬁ_h N Hl § B

Inversion Restric—

- tion- : ’ o -

(a) Subject-Object - ' - =

(b) Verb Number : 9 « 1.3 . -
chﬁ Tense‘Restriction 2 ' - ‘ , -~

Verb Form -
(a) Omission o 5 ' 4 - "7
(b) Redundancy - . co- -
(c) Substitution = = -

- g

-,

L Inversion restriction (b)'Verbvnumber occurred
in Situations #1 and #2- only at this level the larger_
number of this form occurring in Situation ﬁl as did

4those at Level II' ,This is the only level at whlch the

tense’ restriction form occunred and . it did in Situation

. - o f

¥ J . o SR U SR ©o117
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<At this 1evel as at.Level'II omlssion of the
verb form occurred in.ali three 51tuations Unllke
ILevel II the largest number occurred ‘Iin-Situation #3
-and the smallest in Situation #1. f ':' h . .\

The- absence of some of the forms 1n.this‘sample
ndoes not 1nd1cate that they never occur 1n the. speech of
the subJects It is 1mportant to - noteothat these'children
aroAlike_children everywhere, and utilize'forms restricted
to childrep. ' | - ,

| " A number of patterns which were Creole influenced
occurred 1n the oral sample : They are said to‘be Creodle
influenced/ because they are the literal translation of
the.acceptable Creole forms into English - Table XXXI
‘is a Presentation of those patterns.‘v

These can be considered ;o be a very smail number

of natterns. They are the total number of Creole influ-

'enced forms which occurred out of a total of two hundred

‘and  forty two C~ units.

[ N
[

A small number of Creole units were included
~in ‘the sampie. These occurred only in Situation #1
.and at Leyel IT. vThey,functioned as mazes, and were
used as holders. The same ones were used severalitimesf
ma sav.sa la. | I don't:know that one.

bo dae . Oh, God or. My God

rna.sar enko en . B § don t know. again.

112~
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CREGLE INFLUENCED FORMS

TABLE XXXI
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-Creole. Forms

‘Non-Standard

EninshJFo:ms

: Standard English

~

Equivalent Forms

1i l’e av 3‘?\112 U@’

'mXQé

Job-la m3%é se
. mu.ma:j- la_

o

IQQPQWE h\nékdk
Sive fe_a S‘Jn
| pa k N pres muﬁe ™
R2CTa o
'l soky kqs\'wi S

tka by mwe

‘hamm‘meoﬁﬁlahd
be mwe '

Se mamay_la Te go,
nomay-laTe p

lafe ni > foum
MOJn@ffciﬂkcﬂé
l.FL E nt aaé- Fu,

w ko sev xJe P“ he-
u PCL SCL chr

Thefe'din had
none.

His hdir was in -
brong :

She don have'no'

food for de dog.

I€ come from to
Castries.

_She does give me.

‘My mudder bought'v

(clothes for me.

He was have a
white face.

De,chirfeo was
fraid of him.

Dere have a lLady

De'gifl mudder go.

He din had nofing
to eat,

- You use it for

youg foot cannot

.be cole?

Deedevil,eat de
chirren.

" There was none or
‘there wasn't any.
‘He . had brown halr

AShe had ‘no food for
‘the. dog. ‘

b_Castries.

'afrald of him.

1 eat.
. keep your faot warm? )

. The devil ate the

_J .

It came from

She usually gives me.

My ‘-mother bought .me

a dress. -

He”had a white face.
. N . .

The children were

There was a ldv

The g1r1_\ mother

went.

v

He had nothlng to

&

Do you'use it to

children.

4. . Quality
»

claodified into four categories

Story form:

&

«

A}

The stories told 1n Sltuatﬂ/; 1 werc'

In ‘the following table

classification of the’ stories produced at the three

o f



levels is given.
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v
TABLE XXXII
STORY EVQ}UATION
Level I | Level  II Level  III
N =8 N =10 ‘N o= 7
R 25 N - § - .
No.of{percent|No.of |[percent| No.of | percent
sub- fof .sub-llsub- |of sub=| sub-" |of sub-
Jects| ‘jects (jects | jects jects jects
Identi- : .
fying -2 25 1 // 10 1= 14.3
Descri- . -
bing &
separate - S . : l » :
elements -2 25 -2 20 1 L 14L3
Relaﬁing . :
some parts 2 25 40 2 28.6
Selecting i ’
‘| Relation- c
" ships 2 25 3 30 3 42.8
to form v <
Story '

The abilit

y to 1dentify objects in a picture is-

the simplest ;?;m of story making'considered in_this[;%Q '

vstudy. A comparison of the three levels reveals that

the youngest subjects made the largest percehtage of

responses in this category. It is reasonable to,aésume

o

that the subjects at Level 1 used the simplest“&étm

because they are younger,vandAhave4not acquired skill.

in story making.




115
/3-' .

To describe separatevelements in a picture,
although relatively simple, is a little more complex
than simply identifying objects.} This story form was
~used by subjects at -all three levels._ There is a .
definite decrease in the number of subjects using‘this

form as age-increased. o
. It seems logical that being able to relate
some parts of a picture in story making is a task

involving much skill in’formulating ideas and- linking

them sequentially. This being ‘the case, the fact that

“~

the subjects at Leyels II‘and'lIl made up'afIarger per-

centage of‘stories which fell intobthis category than

i

did those at Level I helps to explain the increase ‘in

this type of story making over the first two at Levels II'

‘nanq III.i’

- o .

. In order tp%heJable.to select relat onships from
a_?icture to nakeégistory,'one must'haﬁp soze skill in
organizing'iheas and situations and relating,thesey
sequegtgally;‘ This also entails a-measuremgf linguistic

\

competence on the part 6f the story-maker. ySince'
ling@istic competence_and maturity‘is closely related to

age, 't 'is reasonahle'to conclude that subjects at Levels

-

II and III. would produce more stories which fell into

~this category than would subjects at Level I because
. [»‘_{

they_are younger. ,Ihis point is supported%by the‘évi—
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dence in the abo&é table.

The'findfugs'iﬁdicate that éubjects_at all
jievels:uée fhe varibué forﬁs of story méking,'and'that
the'ﬁofe difficulf forﬁs are‘uséd by more of the Qlde;
3subjéctsf/- ‘jv : U | o _ v B

(ii) Questions -~ utility R <

The quégtions whi@h wefﬁ.forhédvip Sittaz;on #2
-were furthéf anaiyied. “The relevance of the queslions
to the task qas7theiféétor uéed.in deciding how useful
fhe question§ were in-obtaining informatidﬁ;about the 
bstimuluslobjeét,  Sﬁbjects at all thrée'leyéls‘asked

@

questidns'about'the skates. The number of qﬁestions

I

relevant to the stimulus objéét and those notvgelated
is given in Table XXXITII.
A . TABLE XXXIII

-NUMBER OF RELEVANT QUESTIONS: SITUATION #2

Level I N=6 | Level II N=9 | Levél III.N=6

. 7 — T : ' ~
No.bf{buesf No.of Ques- No.of. Ques-
tions - | =~ tions , tions
18 21 - 15 B e
Relevant o S \3 v o
Questions 83.32 't - 90.5%. - ) ©93.8%2

Irrelevant o : I . ‘ '
Questions 16.7%2 9.5% o ‘ 6.7%
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The number of relevant questions asked at the §
_ three levels increased with .age, and the.number of_
irrelevant oneé-décreased. Thevlarge’numbér of releVan&
questions asked at all three levels indicates that the

ks subjects understood the purpose of ‘the task. It is

¢

possible, too,-that the unfamiliar stimulus object was

very effective in eliciting relevant questions.:

-

In’ addition to examinLng the utility of ﬁ%e . ﬂ‘

¢ questions formed it QEE decided\to.examine an inter-
‘ v P ,

esting feature. which occun;ed besides questioning. Sub-

’

jects at'alllthree levels proffered information about -,
‘the stimulus object, and a small humber used this

_ o S [

stated information by changing thé'statement into
&

questions; Table XXXIV illustrates the number of questions :
.resulting from information stated by the subjects at. |

- alllthree levels. The questions formed as a’ result of
stated information .are included in Pable KXXIV.

* - TABLE xxxxv

NUMBER orlQUESTIoNs —-INFORMATION STATED

»

« | Levels Instances of .| .Resulting
. . ' Stated Infor- Questions
’ . - -mation ' -
IN=6| 6 - L 2
II N=9 9 2
III N=6 . 8 3
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In the- above table 1t can’ be seen that there‘
‘1is very little difference at the three levels in the"

"number of instances in which information was proffered

Qs

_’The number of questions formed as a result of the prof— . gy
fered information are the same at Levels I and II, and
'slightly higher at Level IITI. It is reasonable to

conclude-that subJects at the three levels were able to

T e

form'questions'from statements. they made. '

x
’

" The following<is an example: 'Dat's boots' is
“a statement made.by one ofﬁthe subjects, then he said,
~.'What it is?' This was notbalways the case. It is
obvious from ‘the above table that most of the~informatibn,\;
stated ‘was not rephrased ‘into questions. _ItQCan be
‘said that the task was * very& demanding, besides haviny
_to formulate questions; ‘this had to. be done about an
unfamiliar stimulus object ‘_T”’
bt Content‘ B _’. j - : | A

| The topics of conversation in Situation #3
were exsmined and classified. In all instances, at
all three Ievels,.the conversations were\initiated by
the siblings. It is interesting to note that the form
‘of conversation was the question and answer form,‘with
the sibling asking the questions in most instances.

i

-Only ‘a.. few subjects asked questions during the discoursesrf

’
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_The conversations,centered around7topics such
és Christmas; New.Year activities;»gifts, toys, playtime
which included.ideas about games ‘and playmates, In one
instance a pair talked about the subject' 8 visit to‘a
&
neighbouring island and another pair about the subject's
”experiences when he participated in the tasks set” out
in Situations #l‘aﬁd #2 |
It is evident that the subjects talked about
current- activities and experiences This is a very
.inatural phenomenon. In addition to this the discourses
were highly personal in contentiand reflected to some
‘extent indiv1duality in vocabulary and sentence struc-
'ture.“ By talking freely about themselves and their
._interegts,,they can be: guided to- talk about and be’
introduced to topics of interest to others represented
orally and 1in writing |
| The content-of the primer is not altogether,b
foreign to the subjects, because the bat and &all game
radd skipping are activities in which they engage qu1tevv
.often. However, the characters represented and the way
'1ﬁ which the pet‘is treated are aspects with which some

'children could not: possibly identify 'They trbat‘their’

‘pets very,differently;



'primer are @ade meaningful “r
The ideas and éettings ingyhe pr&mer although not

totally foreign, are un&elated to the experiences ‘of. the
o .

children. (See Appendix‘B: Settiflgs of Ideas in‘the Prime}»

and Comments; and sample page from Primer).' The formality
‘of the language used and the behaviour of the characters

; )
in”the text. are very unfamiliar to the subjects studied

‘'These would have some bearing on the amount ‘of meaning

-

the children bring ‘to -and tak@ from the reading task
1nvolving the text.

In addition ‘to the comparison of the content of
. L,\_ . -—

.the oral and written samples, it is important to point
out the similarities and differences in the 1anguage
‘lstructure of ‘the two samples.

Quantity In the total of fifty T—units.in_the written
sample there were no partials or mazes. The,ohildren;_-
on the other hand, used mazes and partials frequently,

. . A ) .
especially in conversational situations. )
Complexity There seemed to be very little difference

Between the average length of C-units in the: ‘oral sample

P

and T units in"the reader For example in Situation ﬂl

at Level I the average length ‘of C anits was 6.8, at .

Level II 6 S and at Level III 7 2 " “The average length of..'

<

!



the onlv one which occurred in the wrltten samplé and it

‘in the wr&tten sample, however ‘a few compley fogv
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T-urits in the primer.was 6.2'on‘p%ge two,/j/O on page

.-

six and 6.0 on'page,ﬁwentyhone.

Unlike the.oral sample,-there were many of ‘the

simplest structural patterns in the-qritten sample.

,Howeverg the frequency of cccurrence of the simplest

patterns, and the occasional'introduction‘of a fewrcompley
RN B .

_ones are about ‘the same in both the ordl and wrltten sample.
There were no questions 1n the written sample <
_There were nine adJectlvals in_ the wr1pten sample,'all

denotlng size it is 1nteresting to note, that Tbig" was\\
§ : : : o

. . . N PR Cesennol Dl Y
‘ ety - Do S

~

usedieight.times and "small“ionce. There was a variety

of adjectivals in the oral sample thgse denoting colour

were most popular, size and number were also used. There

vuwere”nine adﬁe{bials in the_writrenfsample denoting place’

A o .o ‘
and two denoting manner. Like the written sample adverbials

.dénoting place occurred very frequently in ;the oral sample.

However, thoseddenoring time)occurred in the,oral’sample,
but. not in the .written ‘and'those denoting manner

.OCCurred in the written sample but not in the oral sample.-

Coordlnatlng conJunctions occurred in the oral

sample. The one most commonly uséd.was "and.' This,was..

was used only once.  "But", . so", and ‘or occurred only

°

once in the oral sample. There were no restr1C»

w /
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.e.g. You bad dog, Nip. Dora has her doll Jane. It is felt

2

43
‘that these are relatively complex forms for beginning
readersr' : o '_ - . :
- . v - \/r\
SUMMARY OF THE FINDINGS '
2

“n

.

The purpose jof this study was to determine

" whether differences exist in the oral language of

'

St. Lucian'preechool children uhen certain aspects of

their recorded speech arelanalyzed and compared with
the'written‘language of a primer.
The recorded 1anguage~samp1@s were- analy%ed

and the results pre@ented.the quantity of 1anguage
. 3

'produced, the percentage of the various types of gramma—.
tical.constructions used‘and the average length of the

struCtural.units.'-Mazee;-partials, huestion fo}ms;’
. ; , . . . :
adJectivals, adverbials, and other complex forms were

~
.analyzed in the same manner ji.e...the number used at .

all levels.v They were also c%tegorized according to

_their;types. L
.Inﬁaddition, forms restricted to use 5y children;,v
’;vCreole influenced formsvand the quality and content‘of.
the language-produced was also.enamined.,‘ihe written
’éample'was‘examined in the same manner.

It is recognized by authqxities that certain

<e1ements of oral expression require some degree of

. ) PR . . 2

) -
J -
: JRE
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maturity and experience fox-an'increased use. .- The
findings in this study indicate that this 1is truey—
_because:

1. the quantity of language produced increased

- . with age ‘ -

2. ;The 1ength of C- units also incréased with
~age.

3. The number of mazes and partials used
‘decreased as age 1ncreased

4.  The quantity of 1anguage produced across
-situations varied and was related to .the
setting and the stimulus ObJECt used.

5.. There was. variety in the grammatical
constructions used by the children, and
the frequené&y.in the use of the struc—‘
tures increased with age.

%

6. The use of certain cobrdinating conjun-
tions decreased with:. age and others
increased. '

‘Gene;ally; thevfindingsiindicate that these
children expressed themselves typically in short 1nde—
pendent predications joined by, conjunctions. In this
study it was found that the chlldren have a relative1\
rich oral’ language backgr0und and»euhibit a relatively

high degree of competence. .
' » . B ] . 0 .
In comparing the oral and written samples, a

very significant aspect of this comparison is the fact
y that the differences are negligiﬁle,' In the primer there

t were many of the subject-verb type..

. . Y
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In conclusion the flndings appear to corroborate-

'those of Strlckland (1962), Loban (1963) and 0’ Donnell

et al. (1967). SR !

a . ) “



CHAPTER 'V

'LONCLUSIONS IMPLI-CATIONS AND RECOWWENDATIONS
AND SUGGESTIONS FOR FURTHER RESEARCH

r
This study proposed to examine the nature of the

language of St. Lucian preschgﬂl children, and to compare

their language with the language forms in a typical Y

. . . s

beginning reader. ‘In additipn,_lt proposed to draw%‘

N - N ‘/l' N

1mplicat10ns for initial 1anguage arts experiences from
I

the.comparison,

The study was deslgned to answer four major
questions. The findings related to the questions are
summarized and discussed in this chapter Important

e

findings give rise to a number of important 1mp11cations

P
°for teachers of ‘reading. Suggestions for further research'

conclude thisvchapter. ' e g
In addition to theflimitations given in/Ehapter 1,

the following should be con51dered in the interpretation

of the findings

\

1. The intelligence of .the subjects was not
- measured :

‘ 2. The nature of the 51blings language was
. not examined. ‘

3. The co-existence of the two language’
Systems 1.e. Creole and Standa;d anlish
was not examined.

The questions tn be answered were:

1. What is, the nature of the oral language of.
S5t. Lucian pre-schoolers? : :

125

il

@
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2. 'What is the nature of the language of a
popular and typical beginning reading text?

3. Does the oral language of these preschoolers»
dlffer from the language af the text?

¥

4. If there are differences, where do they lie7
i.e. wh1ch 1anguage features are d1fferent7
: . :
ne ) J
CONCLUSIONS

The development of the child's language _
ability is indicated by ‘the size and rich-
~ness of his vocabulary, the length and
- structure of his sentences, the correct-
ness of 'his speech, and his general
effectlveness in expressing his ideas.
o (Strang, 1951, p. 275).

vThere‘is enough‘reason to‘believe'that differeneesl
in\environmental stimulation in earlf’ehildhoed and.all
thrdugh the;fqrnative ?ears to'adoleseence, account fut}
seme ofgthe measured differences in verbal ability_

between children.

- B :
b, o

The ev1dence in this study suggests that:

1. The 1anguage of the St Lucian preschool
- children studiedéﬁ% well ordered.

2. 'The children. ar'unoa'iinguistically defi-
cient ‘or different from children studied'
by pther researchers.

3. The children s language very nearly approx1- )
mates that éilthe primer. o

: Y o L '

The following’are the findings which support the

’

aboVe conclusions dragn'from'the evidence provided in

&

this 1nvestigat10n;4¢;;np
The mos t: i(-’f“guage was produced when telling stories

e i
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to their peers. Some of the children at all three
, _ e : S

.age levels afe'not talkative. The adult-child situation,;

‘the one usually applied in the school setting did not

Hel;c1t any language. In this case silence may have been

~

uggd as a defence mechanism
o 2 ‘ .

The structures and patterns’used are. not-unlike .
‘those of other chlldren studied These findings corro-
borate those of 0o Donnell et al (1967) and Loban (1963)

who - found that the children they studied used many of
the s1mp1er structures and a small number of the c0mplex

ones. Many well-formed structures»Vere,uséd and within

'those”there were many complex forms. The children: pro-

—

duced~acceptable forms and patterns.:. The children over

five have acquired some degree of 11ngu1stic maturity

which ma?@s them relatively competent and consequently
‘ready for pre readlng activ1ties ’The lack of reseafch
‘1nformation on chlldren s abllity to ask questions pre—
cludes thevteference‘to other studies. The unfamiliar

stimulus object dbout which they were to ask questions

[l

may have conttiButed.to little variety in”questions.w“Many
adverbials'and adjectivals were used

Some child 1ike forms often labelled. poor

L

languagéf

were used. These are forms unlque to chfldrer
| . T ' .

who,[in making,generalizations,‘utilize-rules where;they

do'nbt:apply} These forms were‘also_found by other
-tese%rchers in'the-language‘of‘Children’in this age group.

I i ' i
| : o ‘ ' ’



Second language influence seemed low, interference was

“nparent only in a few child¥en who used creole forms

The children s language is rich 4in con ent.N They

‘were able to verbalize and manipulate words to express

ideas about thei’r experiences and interests. The -lan-

N
guage of the primer is not too difficult and should not

result in a lack of understanding . The major difference

‘is the‘presence of many of the simplest structural patterns

in the primer.

IMPLICATIONS AND RECOMMENDATIONS AND
SUGGESTIONS FOR FURTHER RESEARCH

Lefevre (1964) is of the opinion that reading

'readiness is constituted of language competence plus an

understanding that the language one hears and speaks can

o

be graphlcally represented s

°

" A child s life is. filled with activities gnd

experiences that demand_expression and these are asic
N ' - ; : T . .
to the improvement in oral.language. The language the'
+ - : R

'ch.dd brings to school should be accepted, and he. should

be helped'tohacquire vocabulary and facility to express
himself without stifling spontaneity and initiative.
The findings in'this study.havevmany implications

for the . teaching of beginning reading. Although a major"

'part of language growth occurs before school entrance,

‘_a significant portion remains»for-later development.
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There 1is research to support the assertion that the

development of syntactic and vocabulary aspects of lan-
guage continue beyond the sixth year. The;incomplete— !

ness of the languagejdevelopment of the . school entrant
and the Observed interaction between reading comprehension

and oral language usage ‘and competence provides SUpporR
‘ _ : . 4 ! o :
-for the promotion of oral language development. '
N : : e
o 1.0 Therefore " the language programme should.

- embody a careful diagnosis and appraisal of the vgrlous

P

language ab111t1es, interests and limitations whic’

have been found to be related to succ ss‘in‘learning to
. .read. ATheremisrjustifieation for a,cpmprehenéive pre-

reading”and reading readiness.programme. Thi§7rests o . RN

upon the firm. foundation of the present research that
. . % . . : <
2 ! .
the children studled are verbally responSiveﬁand linguis—
. . - ! v . ) ‘ 3 ) }
tically competent. '

~

2. It would appear that in other settlngs'these

children have a great deal of untapped verbal abilitv of

a hrghly imaginatlve»nature}' This remains latent :
primarily becauselthe'ins;iturional arrangement§ of the p

school make passive recipients of the children since
‘their language'is not utilized in langQage and‘readihg o
connected'activities. .

A % " RS : e ~

3. Iﬂ ord r to attain becter achievement 1n '

1

“eading, one should insure development of partlcular

3
a
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interests, information‘and skills uhich comprise readiné
xreadiness; Eﬁlﬂ% | |

-4.1’0ne characteristic‘of the effect of the‘
child's oralrlanguage on his future literacy, is to serve
as a guide on what to expect the printed page to say.
‘Therefore a personalizedfreading programmevin which the
child reads his own ideas is the basis for a quest for
literacy.l If thevwritten material reflects familiar oral
language then learning to read will be facilitated 'The
1mplication here is that the child fhould see a graphical
repreSentation of-what he has said/in the standard form.
VThrough-such_[:;f:;entation he is'ablgeto bring meaning
and underStanding to'the printed‘form. »Added to this
should be encouragement to anticipate,.predict react
and.enaluate the recorded language. .

5{ By utilizing the children s experiences,
bullding on them with the chlldren s help,.and representing_
them graphically on the blackboard well charts and book-
lets, the_transition to the printed page can be made |
"easier and more interesting. | _ |

6. lﬁj-providing firét;handfe*periénces_and
.éncouraging children to tell storieslahout incidents

and situations similar to thoée‘in thé”Bééinning-réaders,

the teacher will be able‘%o introduce her pupils to many

words that they w1ll meet in ‘printed form later.  This

b
~_



131
should- help to prevent failure and disillusionment on
the part of the children

7. Reading is,a language relateﬂ process., - In

the teachlng of beginning reading, the chlldren should

be helped to relate and transfer auditor} signals already

’4:r'
4

heard to new visualVSIgnals. They should bedhelped to
see th%r visual_symneLeion-rhe blackboard'and on"paper
‘are related to spogen¥language;'then they must be
nelped tc develop’a‘nabitual'and increasingly nore{fluentd.
reSponse to the‘granhicaljmarks'which’represent language.
The majoriry of young teachers do not ~have anf
backgrcundﬁin»tne psychology of reading or tne,nature
"and developmenrrof‘languaée. Needless to say,;sdme of
the ‘more recent methodsbhave not been nldely utilized and.
established. '
| ‘A misnatc berweenithe:oral and writcen lanéuage
was not evident‘i:'this Studyn lt is therefore logical
to conclude that the apparent failure in readiné observed
resulrs‘from other;related factore. |
| It 1is felt that the\mostvimportanc‘fdcus in the
:ichild's earlyfedUCatidn is oral;language;r.Therefore;‘
: ;l.l Teachers shduld study the lanéuage of tne‘
childrEn’and the.na;ure'of language in generalc _They
ehduld alsc study language,from ‘a linguisric pcinr-of'

"view. 4
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2. Care should be taken 1in teacher preparation,

aud'there should be a reassessment of the:training

BN

prqgramme for teachers of language:and reading. It is the

contention of this study that a miSConceptlon of the

gy
Wt

child's oral language competence and the teacher's lack

of Sggezétanding of its relative appropriateness to
literacy acquisition is probably responsible for the

dilema of the SChOOl entrant,

3.,>There sheuldlbe an extensive reviSion in
the field of languageL7rts and reading methods and
'techniques. The teacher should engage in-eourse work
_which 1nclude8° the nature of language in»general' the
nature ef Creolized English and Creole from a contrastive

point of view' field work in child language i e. gather

<

- ddta for analysiS° the various methods of teiching English

and the relationship of oral language to reading.

SUGGESTIONS FOR FURTHER RESEARCH

As a rizult of the evidence shown in this inves-

"tigation, a num er of queétiens were'raised. Because of
this, it is felt’thatfmore research is needed.
..»"“' » -

There is need for: .
e g
l. The results d& this investigation to be

verified with a larger random sample of subjects at

the same level’ aud through the Infant school in St. Lucia,

3
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2. A loﬁgitudinal.study of the language beha~

viour of the subjects in this dnveétigagidn to observe
linguiétic érowth.and reading abiiity.
- 3. A congraSt{ve analysis of ;hé target language

and théinative 1ahguage. |

%, A survéy of the techniqueS’and mephodsvuéed‘
1n!tqachingvthe'hangﬁagé arts witp emphasisﬂbn oralv,
lang;;gg and reading. |

5. 'A‘comparisoﬂ of the stfucture of ‘the langgage

. : 4 .
of primary school children™and that of the texts 'to

determine .the correlation that exists.

®,

Ed
5
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; . APPENDIX A

»

PROCEDURES 3 ’ ‘

The follpwing situations wére developed to create

)

an infb al atmospherepénd'means to’elicit orai_language
from thé chiidren.

" Precise directioné were given and the subjects . »
‘vwefe:aflhgiygﬂ\ﬁgﬁélyoppqrtunity to sggak. ‘No tiﬁe'limii

was set, they were free to say as much or as little as

they pleased. ' v o o R
Situatian#l. Five subjects were selected for

,eath of the small groups. Five pictures,veach

depicting a Nursery Rhyme, an everyday activity,.

New Yeaf's#gctiﬁity, familiar énimals and a
familiar masqueradef was presented-to tﬁe‘group,‘
 Instfuctions: ‘Here 2. e some pictures.

' Choose .one you like, and.
make up a story about {it.
Now tell. us your story.

~Situation #2. A 'pair of ice skateévwere'placed
'in a bag. This was ﬁréSented to individual’

children.

-\

Instructions: &’ve got a surprise for you
. ' in this bag. Open the bag, look
inside, take out whatever you
see 4n the bag, and ask me
‘questions about it. You may
" touch and do anything with 1it. :
What would you like to know? "

ey
GEE"
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‘Situation #3. Subjects Mefe‘pairw

' N [Rs] ' | &a / '
older sibling and left t& converse  with each
other. - g oo

T LI o

Instructions: "1 am leaving you to talk to

: _ each.other about anything you
3 like. . When.you are finished
a talking you may turn the switch
off’ and call me.

-4

Situation #4. A %ggﬁrpit of each subject will
be taken with anoldroid caméra and given to. him.
Instructions: 1 would like you to tell me -
' o all about the person in this
picture. You may tell mé who
"is 1n the picture, what the
person. 1s doing and anything
else that you would like.
Situation #5. " The investigator will speak with

each subject about Christmas; The:followihg are

the'questions to be asked.

1. How did you feel when the Christmas
. . .tree on the square was lit up?
2. What did you do when Santa Clause arrived?
3. Did you get a present from Santa?
4. Did you like it?  _
5. What did you say to Santa?

6. Do you 1like Christm%s? Why?

-
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a
{ ] C-units .,
( ‘ )  Mazes - ¢ : . , : N
. Partieals’ ‘ ’
/ / Restricted formg )
. | - .
Sample of Analysis Sheet
Subject #17 . . Age: S'yearsbi month

¥

Situation #1

[One'day‘dére wés a devil] (an’vde dévil) (ma

“ have encore ehf\(an' de devil) (ma save encore en)
fde devil hold a fork] [an' de devil hole his
tail]“[an' de devil has two- horns] (horns) [an
de devil has a big large nose]

Number of C-units = 5 _ o = ' o
Number of' words ‘in C-units = 31

Average Number of C-units = 6.2:

e Number of mazes = & v 0 P
Number of words in mazesg = 14 . : o
Average Number of mazes = 3.5 .

Types of Mazes Type of Story .
Edit = 4 ' Relating .some parts

Situa;ion 2

[What dis is?])
[What do you do (d do) wif dem7]

Number . of C-units = 2
Number of words in C- unité
‘Average Number;of.C.units = 6.5

Number of Questions = 2~ A
Number of Words im questions = 9
-Average Number of words = 4.5 .
Types of Questions "wh"  Number = 2

o



v

Number of Mazeé
Number of Words

¢ =

1
[ =1

Situation #3 -

"Sibling
Age 8 years
{How I spen'

(I

my Chrigtmasjs
spen' my money on ice.
cream]6

»

11 spen -my mpney on cakes]6

(I spen’ my money at)
(I spen' my money on '
peanuts]6

{1 spen' my money on Ju—C]Q

[I went to Castries on first

Christmas]7

'[I was playing game.on Blue
Birdj7

(1 was dancing ‘all, arrong
de chilren)7 ’ S}

[I went wif my mud er‘an'
fadder]7 ) '

[What you do in Tirocher”]S

[1 dance an play arrong
de chilren}7’

Total Number 6f Words

=

Number of C-units
-Number of words in C-units

Avérage Number of C-units
Averége léngth of C-units

1
5

Number of Mazes
~Nq¢ber of words
Type of Maze Edit

o

=

14

/

/

Type of Maze 'repeat'

//

Subject
ge 5 years 1 month

[{iw nt to strollj 4

{I_ spen' my money on
ching gumps]?7

[I spen' my morney
on Ju-Cjé6
{1 went to T¥rocher]4_

’

(I wen) (I went to
Tirocher yesterday]5

f
/' .
[I was playing game
,%on (on) Cinderellajé6

*[I was dancing all
about]S ‘

FWIifE who do you
went Castries?)6

[1 playj]2

>{What vou do im
Castrie?]5

Total Number of words
57

Number of ‘C-units 11
Number of words in C-

uniits = 54
'Average Number of C-
» units = 4.9
Average length of C-
. units = 4.9
» Number of Mazes = 2
“ Number of words = 3
Type of Mazes = 1
Repeat 1 Edit

)

o£

. Number of Questions
Number of words in
questions 11

=



Average Number of
words = 5.5
Types of Questions "wh' .

Number =v2



e

List of Pictures }
f

~

The pictures usgd in this study for story

making were preparedbby the investigath. They were

'reléti%ely unbiased culturally and based on the common

experiéncés of the subjects.
Thdy were designed to provide visual experiences
: L, . v
relatively rich.in content and colourful “in order to

stimulate a natural  flow of language} o

Familiar ajfﬁals,»

.Picture 1

R -Picture 2 - A.qusefy Rhyme: 01d ﬂggper'J
' © .Y Hubbard
. i ’gfcture 3 - An evgryday experienc%: Mother
' 3ﬁyg * - . hanging out the laundry
qe¥ TN S . .
Picture 4 ﬁ“'A'familiar'Masquerader:'Papa.Jab

. -= The devil also called Toes '

'Pictu:eﬁﬁ - ‘A New Year activity fr A visit to

ak the Square -- at a Fair.

{
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APPENDIX B
Communication Units

The following examples'illuétra;e quickly the -
\/A\method of tallying communication units of language, A

slant line (/) marks the completion of each communication
‘ : .

unit., (The # marks the completion .0f a phonological
unit.) ) ‘
%; Examples of ComﬁUngéétionftndfsfﬁ
' \\ i . N - g ; oo -
: lranscription of Subject s 'COMmQﬁ#T'"AV' No. of words in
Actual Language ¢ - % dcation '+ . ‘each Communica-
o ’ ¥ Undits. .S tion lnit
) ) } .:::.K' l- - v, : . ‘",‘v . ' E ) A‘
I m going to.get ‘a boy 'v?”'57‘f13f¢' 1::f 11
'cause he hit me, #/ I'mh going. .- - .o 13
to beat him up an' kigk him “;H e .9
in his nose#/ “and I'm going L T .
to get the girl too #/ ' Y
,1 " ,_('Lobér;"f 1963, p. 7)
<€
“(,)l“ - ' P\‘
o
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MAZES --' FUNCTIONS

M@ges .were subdivided into four groups 1dentified as
(Eﬁ s, (2) Holders, (3) Repeats and (4) Edits.

vI
)

y,g' .
‘¢Noises ﬁere unintelligible sounds such as "ah" "er",
ahd the 1ike.

Holders, such as "well," "you see," and '"now uh," were
"used to hold attention. ‘ :

: Regeats were repetition of words such qﬁymyou——you,
1 think--I think. :

Edits were words used b& the speaker which indicated a
correction or change of direction in what he was saying.

. o ' (Strickland 1963, p. .24).

e

{ PARTIALS -- FUNCTIONS

A partiié 1s -a single word or group of words which do not

- flthcate aries such as C-units, T units, and mazes". .
e.g. '"Feuri .+"A car and a book."
Partials were classified according to their functions in
the samples. - .
Functions . Examples
1. Llabelling —_— - A boy, 'a boy %m a girl
2. ReSponse to Questions b.;ﬁwhat did you get for
‘ . : . N Christmas?
v < L © A. Toys
' Q. What kind of pants
: it was? - | ’
A. 'Blue pants. N
‘ : ' N . I
3. ° Questions "Why? For what? ://i"
' An' dat? '
4. Expansion of previous Wif you an' Sheila.
speaker., . . ” '

QUESTION FORMS.
Questions aré asked in four common forms: yes—-no questidns

(can the boy drive a car?), Wh-questions (Where is he
v:going?); tag quéations.(Mary's coming, isn't she?), and

R



indirect questiohs (She ‘asked me if the boy can drivi
a car). : R . .

.

(Cazden 1972, p. 49). .

STRUCTURAL PATTERNS

b O'Donnell, Griffin and Norris (1967) classified C-units
B and T-units. according to the sequentiail patterns of the

, main clause. The following are the descriptive labels
| ‘ and examples. '

Subject-Verb: The bird flew away. : , o
Subject-Verb-Object: The ant found another ball.
Subject—Verb—Predicate'Nominal:They'were friends.
Suﬁjgct-Verb—Preditate'AdjectiVal: EVerything ' -
' : . S ‘ © was calm.. ‘
Subject-Verb-Indirect iject—Objeft; The dove threw
o R him-'a leaf. "
A Subject-Verb-0 ject-Object Compliment:~I’d,call it
, o o : R a flute, St
) Subject-Verb-0bj t-Adjectival: That made  him happy.
Adverbial-Verb-Sub] ct:. Here came a hunter. :
-Expletive—verb—subj ct

-(a) There—Verb—SJpject:'Thé:e was a bird in the
' : S “iitree. '

(b) 'It;vérb—predicaté'adjecfival#subjecq: It

/ is béFter:to‘be'gentle, (p.. 74).7% e
 COORDINATING CONJUNCTIONS
g . ' S
1 - <
- qurdinating!conjunctions'which appeared in the
.. speech and writing’o{\fgbjects studied by O'Donnell_et
al. (1967) | ST : . . g
A , A .
, T e N
. ’ : ‘But : IR
So ,
Or ] o
: .~ (p~ 55)
Ny -
i - e
Coordinating Conjunctions &
oo ‘ %
‘ 3
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RESTRICTED FORMS - -,

I v
3 T
. 3 !

1. \EXeiusion_from Grammar' .7

"y
i

a. Article the Co e st
b.. Adverbial Phrase of Time e A

2. Verb Phrase

a. Omission - This green Co

b.. . Redundancy - 1'11: thimk I’ ll get a
: B ‘ vregular dog.”

¢c. Substitution - She s getting a- bath
3. Noun" Phrase - J’A-v
"a. . Omission - Can you do? , '/ :

b. 'Redundancy - My brother he s eleven.

4. Preposition

‘a. Omission - Will you read us about the‘
.l - little baby? .

b. ﬁedundancy ~Mark is calling for me for
. . a turn. ”

Q Substitution - Will you share them for me?

.5, ‘Artlcle..

a. Omission - Mine is big book

b. Redundancy -~ I.pick the this one.
. ¢. Substitution - I want a soap.
P . , o
6. Particle . o J

‘a. Omission - I'11l put the shaving Cream.

~b.  Redundancy. - He puts out: the fire out.
7.v Double‘Negation -- I don t have no spoon

8. . Contraction Deletion'— I all finished
I never seen a dress
like that.

kﬁQ:l Inversion Restriction

a. 'Subject Object ->Baby triangles these are
b. Verb Number _‘There s, hearts .
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10.
11.

12,

13.
14.

15.

18.

T

No Question ‘Where could be the shopping
' place7

There Sgbstitution - Once upon a time it

was a bilig bear.

Reflexive 3rd Person - They scratch theirselves.

~

{Tense Restfiction - They mixed colors and

pour buckets

Pronoun Restrictipn - I don't know why she's
mad but he's just mad.

Adjective Restriction - I spilled these
) coffee.

- Relative Clause Restriction - There's a

string what pulls.,
/ She's dreaﬁThg
about where’ is she.

JVérb‘Form

a. Omission - the fireman say no

b. - Redundancy - They kissted each other -

c. Substitution - It blowed out.
Noun Form

a. .Omission - He's next to a -few stone.

~b.. Redundancy - There's furnitures.»
C. Substitution - Ihese are wolfs.
’Posses ive{Q This is my.

Mines is all ready.
Is it you ball? .

Pronoun™lst Person = Me have this one.

(Menyuk 1963, p.v538){



SETTINGS GF IDEAS IN THE PRIMER AND COMMENTS

%

Page

Dick brxngs Fluff 5 blg basket sets 1t down
by a tree, "and Fluff runs. and sits in it.

Comments:, The chlldren‘do see anlmals-and

oWn some/; They know what a cat 1s, may own
one, but seldom ever treat them kindly. The

idea . of a basket for thelr pet in most

‘instances ‘'would be unheard of. The clothes

worn by chk are - not in keeplng with thevrs

Page

P—

Dora plays with her pets a dog called Nip and’
a kitten. They all run and play. Nip does
not stop running and 1is thought to be bad,

,therefore Dora does not take Nip with her

Comments - The glrls can hardly identify

w1th Dora who is white and is not dressed
llke a. local. They would run and. play

Page

i_each other

» w1th the pets though

Dick and Dora are playing They,hophtoward

o

Commehts, The actLvlty is qu1te common, and

-is thé type that the subjects would parti-
‘cipate in, but the Way Dick 'and Dora are-

dressed -and their phy51caL features differ
from the subjects’

16

Page

Jack "and Dick are eff to play bat and.ball.“
They both run to the_big’t;ee, Dick carries
his big bat ‘and Jack ﬁhe\béll. Jack says

hit it.

“he'll throw his ball ‘and Dick says he'll

‘ y
Comments: The activity is a. common place
one for our boys. .The difference liesain

’Page

e

"Dora and May alre playing out by the tree

’fthevmanher of dress and physical features.

-

Dora plays with her big doll while May skips.

'Dora‘puts her ol1l in Fluff s basket.

Comments : Skipping aﬁd playlng with a doll
are relatively commow“act1v1t1es w1th the

L..

HEONE
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Page 21
fcont'd)

3

\

‘Subjects. Again, here the difference lies

in the girls' manner of dress and physical
appearance '

-
Page

26

Mummy plays with Dick and Dora, they run
so quickly, that they tire mummy who has to
sit and rest. ‘Dick and. Dora continue to
run while mummy rests on-a seta, Fluff

- sees her and jumps on the seat next to her.

Comments': Mummy is seldom if ever able to

play with her kids. oOnly in the parks
would seats be available under the trees.
Physical appearance and dress 'differ.

?age

31

Dick and Dora are out shopping. Dick get

a big bat and Dora a big ball. They de
to go to Mummy with their toys, whe

asked to get him a small ball.

- Comments: The idea of having money and
- going to shop on their own, is not one of

these subjects" experiences,. Some may be

sent on errands to neighbourhood shops, but

usually to buy what mother needs. Physical

‘appearapce‘and dress differ.

\

'

THE| PRIMER.

Dora has her doll ane.

45ane.is my'doly. She is a big dol1l," said Dora.

\

N

T

Dora will brlng\Fluff'Q\basRet.

.~ She will sit the big doll%in it.
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LONGEST SENTENCES

1

These are examples of the longest sentences

in (a)° the oral sample (b) the written sample'.

(a).

(b)

The oral sample

Once upon a time there was a boy sittlng
down by a step. (13 words)

The, lady 1s hanging clothes on the line
in her yard (11 words) ¢

One day dere (there)cyas a lady wif a dog
going 1in de safe (cupboard) and take bone -
for de (the) dog. (lg?ﬁbrds) ‘ :

“De (the) devil have a long 1ong ‘tail two

horn' an' a white face. (13 wordq)

*“ You would like to play Beat an' Run wif

(with) all de (the) chlrren (children)7
(12 words). . \ N

The written samble

Fluff runs to the basket and sits in it. (9

‘ ‘ 5 : words)

'I am to play,bat and ball with Dick,

said Jack (11 words)

Dick and Jack run to the-big tree tovplay.
(10 words) -
Dora sits by the tree to play with her

doll. (10 words)

Fluff jumps on the seat to sit wlth

" Mummy. (9 words)

"We will go with the toys to Mummy, said
Dick. (10 words). T

)
.
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