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- On September 1,. 1966 Mount Royal‘Cal}ége-?ecame a public

‘'Ingtitution by proclamation of the Mount R¢§al Junior College Act.

At this time the College campus was Jocated in dowhtown Calgary,”

e

Alberta. The campus consisted of‘ﬁ.comﬁiex of Fuildingé, pbrtablé:

I_!
|
|

classrooms and leased spaces in nearby premic .. In October 1972 Mount

Royal Cpllege?officiallyﬂopenéd fhé doors of a new t:ree level enclosed

campus covering an area of 641,000 square feet.

The purpose of this study was to try to determine what, it ar-,
. L :

planned éhangq processes occurred at Mount ﬁoyal College in thils time

period. In particular the focus of ‘the sfddy was intended to investi-
: A K S : ’

gate those planned change ptocesses.pﬁat might have occurred in the -

instructional/learning system aspects at the College. A case. study -

format was chosen for this study because it seemed appropriate. for

' the examination of the total sifqation at_Hduht Royal Collgée.

was conducted, in the area of nlanned

A review of literhﬁh(é
- change, to detérmine the preéeqtfgtatué of the theories, and to select
. o R e N

) . - g R . B .
a mModel for the analysis of the case materials. Two series.of inquiry

~ questions were subsequently developed as a framework on which'to dis- .

. play information determined- from an examinétion of the case materials.

Case materials consisted'Qf documentatioﬂ'katbered at Mount
Royal Coilggevgy alteam'éfﬁreéeaf;hers'ffom.the Unijé}sity of Al£ér;a _ B N
;n 1974, as well as Prov¥;cial Covernmeht_documentation,énd‘én_examiﬁa— .
tion of Proviﬁcial‘statgég files af the.Univeréit?lof Albef;é.Lav

s

Library.



A case studv narrative was developed from the case materials
) . , (3

to provide a scdquential arranpénent of events leading up to and
includipp ‘the time period investigated.

“F

om the facts extracted Jfrom tha case materidls con analysis

was ca¥ried dut_using the nodel adopted for this study.

~ r

of congruency

-~ n
- |

“The planned cﬁxgpe processes of thewinstructional/learning svstem

\ SN
discovercd at Mount Roval Collere in the 'years 1966 to 1972 were the

_ o \ L . L .
onhject of the analw§is of congruence. The analysia produced some
. : . Lo ¢ =~ L]

\

{nconrruent fuaturos\that‘pnrmittéd snr.e tonclusions*to.bchdrnwn),and‘ K

‘some recomrendations te be made. .
A . O ST
e tn»orgticnl rnodel ‘could not adequately account, for the
\ - :

tining, cescurcing, and\eventualities.en¢ountcred‘in the "actual

situati. ~. The planned qhanee processesidiscovered at Mount Rovil

\\\\ Coilepe appeared to have Heen tired cvents vhereas the theoretical
_ Y \ 3 : e : B

N

N S » ‘ i _ . :
\ model consisted of staces. |\ The planned changes at Mount Roval. College
\ - ' ' ’ R

\ ) : = . .
apPedred to have occurred copcurrently with the norrmal activities of
. 4 . . 2 . :
N . .

Ty o
A

\ ' . ' :
the\{ollc:e,.wherw1s the model presupposed that planned change

\ : .
pchcéiqs onlw yeould be undertyken.
\Iberc'appeared to have Peen less than complete congruence with
s N\ v S .
: B \'\ . 3 ’ ) . N ’ > - ‘ ) .
the Haveloak Model stases of Diarnosims the Problen, Aﬁqurlng Relevant
» M . ' . )

N . . . . B
Resources, Choosing the Solution, and Caiping™\gceptance; and those
processes discovered at lount Toval Collere: The st

e of Stabilizing

have had a

the Innovation qndlcenérating Self:Rénewal,Aappeared,not t

v

. . ) Lo '\ . . . Lo
. A R . N
counterpart ‘in the planned chanpe processes at Yount Royval Coll

\ -
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"CHAPTIR 1

N

STATEMINT OF M1 PROBLIZM AMD FORMAT OF<THE STUDY

Introduction

In October of 1972, Hount-Roval Collece of :iciaklv opened the
doors of its new three-level conplex at Lincoln Park to over twentv-
five hundred students. This sixtcen nillion dollar institution,
located o the éouthwnstérn outskir£s of Calparv, Alberta, was inteaded
to present at OnEe‘a desirn that vould nrovide. an alivwcnrhor canpus:
and facilitate conditions of effective student 1en£nfnﬂ.

Acco;dinn tS JoA Rarroft, a partngr in the ﬁrchjtcctural rirm

of Stevensen Paines Barrett Hutton Seton and Partners, Calgarv,

designers of the camrus: "The buildine form is linear in con;ént but
- . . ~
‘ . y

’ ‘ /
. . /
is developed arourd A stepped plaza court, open on one side\ to the .

south sun, snall pond, and plav field, and turning its back to the

harsh northwest winds.'" (Collece and Universitvy Pusiness, 1973:134.)

o

The building desien was done in conjuncticn with Stanton Lergett,
president of Stanton Lepgett and Associates Inc., educational

consultants, Chicapo. Stdnton Leggett states o
+ + . Mount Roval Collese has chosen to adopt a multilevel
approaéh to learning in which a serious attempt is nade both to
"discover the most effective learning stvle for the student and to
provide specificallv for differences. in the speed of,ieérninq,
(College and Tniversity 3usiness, 1973:36.) -

~
1

Mount Roval (ollege President V.P. Pentz, writing in e
resident’'s Report, described the desipn this way:
From the begpinning, decentralization was the kev to the désiqn.

All concerned felt that the campus nust be more than just a
structure for learning; instead it should form a total cormunity

1



of  students, faculty and adninistration.  The community coneent
would provide constant interaction of students vith each other
and vith the faenlty, so that learnineg vould becore a more
desirable expericence. (The President's Peport, “ount Roval
College, Calrarv, Alberta, MMarch 19730

- : ) > .
. The forepo’ o statements and quotes about “ount Roval College
indicate that maior chanrves were intended In the instructjonal’/ ™ raning

svstem of the new campus.

Staterent of the Problenm

The purpose of this study vas to analvze, v applving an
analvtical change nmodel, the change processes that occurred in the

instructional/learning svstem at Mount Roval College from 19(6 to 1072,

Sub-Praobhlers

1. To deter- vhat chanpes were implemented at eunt Roval Cellese
by the Department of Instruction and later by the Research and

Development Office.

2.  To descrite the planned chanrce processes used in developing and

implementine the instructional/learning svster.

3. To analvze these change processes 'bv applving the criteria

contained in the planned change rodel selected for this study.

Significance of "the Studw

This study provided an opportunityv to examine the planned

te

change processes used by an educational institution to develop and
implement a new instructional/learning svstem, and to compare these
processes with a theoretical model of planned change.‘ It was assumed

that this study would provide‘an opportunity to exanine actual change

“processes undertaken bv Mount Roval College. It was further jassumed

that a comparison of the actual processes and the theoretical processes
. p .

to



of a change model would provide usefutl information about the processes

_0f planned change.

NDelimitations

1. This studv examines only one instituticn--Mount Roval Collepe, in
the vears 1966 to 1972: therefore the findings cannot be .

seneralized to other institutions or to other time periods.

lLimitations
There were aeveral limiting factors in this studp, among them
the following were the most restrictive:
- 1. Inabilitv to contactimore.persons:

Some persons who had been at the collepe in the earlv years
covered by this study were no longer available as sources of

information.

2. Official documentation:

Some documents arn. .. ~g concerning the closed meetings at Mount
Royal College were o::veilable. Government documents concerning
Mount Royal Col.ege, bo:h 1in the Alberta Colleges Commission and

¢

the Department of Public Works were unavailable.

Organization of the Thesis

This study is organized into chapters dealing with speeific

areas.

Chapter I Presents the problem selected as the focus of the
thesis. Sub—problems are outlined and the 51gnificance of the study
presented. Delimitations and limitations are ‘also presented

Chapter II presents a review of literature germane to planned
ehange. "An overview of the literature is presented to illustrate the -

scope of the reyiew. Emerging concepts of planned change are discussed

o N
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-t

s

4

to provide the. focus of the review. Process rodels discovered in the

o

s

literaturc nrc:hiécussnd to ascertaln their merits nshn possih]e model
for this studv.

Chapter 11 Qgpyﬁn(s the Reséurch Desipn of'this étudy and
the analytical framework;Qséd..‘The approach ﬁn the studyv is pfesunted

N o . .
by outlining the case study rethod, the analvtical rmedel, and the

mcth5ds'of condgctinﬁ the study.

- Chappef IV presents the Mount Poynl‘Collen€?§ase study.narrntive.
The case mntorigls are pfeéonfed in detnii and ah'Atrempt is made to
maintain a rhronologicni orJEr. The narrative eﬁcoﬁpnsses the vears
1910 to, 1972, with emphasis on ;hoée events that'pfovide dntn‘fér;thc
analvsis. ) . .

Chapter V provides the analysis of the case materials using

the analvtical model. This chapter documents and summarizes the

\ . .

changes~in the instructionzl/learning system covered in the .case

narrative. These changes are then nnalvzed using the analytieal model

of planned chuange selected- for this study{

A summary of the chapter outlines the changes and processes

. - ! . t -
enpleyed bty Mount Poval Collepe to.develop and implement. the instruc-

e

tional/learning sgstem at the new campus.

Chapter VI presents a_Sumnary of the study énd-some.conciusibnsn

5]

drawvn from the analysis cdntained in Chapter V. Sore tentative

‘recommendations are nade ‘on the basis of the congruence betveen the

&

planned change processes di;covered in the case materials and those

\

Suggésted by the énélytical\éodel of planned change.

-1

-~



CHAPTER II1

»

REVIEY OF LITLPATURL AND SELECTION OF T!!E MOPEL

‘Introduction

This chapter presents an overview of the literature reviewed
for the studv. Details of the nodels of planned chanre contained' in -

this literature arc nresented, and ererging concepts of planned change.

‘are discussede

Emergine, Concents of Planned Change

A'review of literature on the topic of planned change vas

conducted to determine the present status of -the theorics and to

select a model for this study.
Historically, the social sciences of psveholory and socioloey
appear to have been the first to attempt to develop a theory of planned

change. It was recognized that change as a factor to be dealt with in
" ) ' t . - ‘ :

social interactions cculd not be le¥t onlv.to natural processes. 'In

o

_other words the .atural dvnaric processes of chanre do not occur fast

enough to keep pace with-the very rapidly changing conditions of our

u

world teoday.". (lLippitr, 1958:10-11)  The early theorists were -apparently:
_aware- that natural chanee processes like growth, maturity and for-

tuitous events, would not promote desirable changes within the proper

) . ' e

tice frame. o = . R o _ ' .

Pladned Innovation or-ﬁlanned change-is a highly complex
subject which has been discussed_by scholars from a number of view-

. - N 'vu . N ‘l.. .'
points.. In viewing planned change as a process various stages Or

'
'

s 3

5



phases can be determined and described. There are two ways to look at

. - J AR v .
these stages or phases. One way 1s to'view them from the standpoint of

*ople who are being changed, and the other is to see them from the

> f yiéw»of’someone,who is trying.to change someone else. There
- . A N .

-

do nothing»about the situation; Many people‘have'employed'this

vi ple/sjrategy of allowing the 51tuation to develop and hope that the
ontcome will Be satisfactory to. them. Another method of coping with

chanpe {s to make a rather straighthrward response to it. That is to.

respond with the first.reaCtive‘response that comes toAmind."There_,

.is;vhowever, another method of Teacting to change that has recently

diot

become the focus .of more and more attention ' Thls reaction involves

a planned course of action. Although the actual activities and methods

of the procéss may be .varied, and numerous, there is'a certain,cvclic,.
. - . . n' ~_

[ .

aspect: to them. The first activitv involves an awareness of the .

situation4and‘a decision to do something ab0ut'it. ‘'This stage is-
_ oFten expressed as a felt need' Onte the decision‘to do something has
been mader, . the activities change to those that eﬁamine or- diapnose
the felt‘needvas a'problem.. Nhen the prohlem has been identified the
' activities_can he alteredlagain.3 hisntime the activities result in a

search for possible;solutions to the probﬂem. One of these possible
) R ' Lo . ¢
solutions can then be applied'to the problem situation t0vsee if ic

will. satisfy the felt need From'this staee there are'two-poSSi—

bilities, if the need has been datisfied there is no further action

o

until some other.felt need arises. However, if the felt need is not

satisfied fully, or if the problem still exists in some measure, then

" the stages of activities are repeated.A This possibility of repetition

1imited number of.ways in which people respdnd to change.;,One wav

o

"~



‘there are four

~incurmbent. need betawvare

" problem-solving précess; peonle in this role

- R

is‘whqt_givns the process 'a cyclic aspect. Repardless of what the

problém is.opwhoﬁ tho'initial disturbanée occurs, ifg{he people_involved

assume the: stance of doing something about it in a svstematic way, this

-

‘cveclic process will"hsud]]y“follbw. " Mavelock = (1973:7) refers.to this

. ¢

kind of responsc to change as the rational problem-solving process.
‘ s B '
A person-intervening in ‘the change process is <known as a change

£ b

TN

agent.’ Repardless of this person's: particular joh-title or position

ey

primary ways in wvhich the person can act “as a change
- ’
: S : .

,

agent. These four ways are referred ‘to by -the terms catalvst, solution-

Cgiver, process helper and resource-linker. Tt should be noted here

.that_fhoéc terms mav.he applied to anv person that peérforms the

i

functions iinplied bV the terms whether'or not that person is dvare of

the particular role bging plﬁﬁed; The literature implies that the role,
and functiqn;?q:théthqr, but it is not explicitly stated that the role

. o
o

of the, rele he is plaving.
The tern catalyvst refers to the function of yenergizing the

do not necessarily have
g :

" answvers to the; problems, but thewv .do serve ‘to upset the; status quo.

"~ Thé térﬁ'sb]utibn_giverireferSfto peopie wvho do have solutions
to problems and a desire to see these solutior’s adopted. To be
N . - . v Ry .‘_‘A . .
,effective a solution.piver nust know when ands how to offer the solution

and bcrknowldﬁgéable enouéh to be nSlc to helﬁ”the ciieﬁt'adap: the

-solution to ‘the needsf B .f. I -
@ ~ The term process helper refers fovpedple who are experts.in the

'how. to' of-change. They provide assistance in recegnition and

~definition. of client needs, diagnosis of problems, selection or creation

~of solutions, adgptatibn‘or installation of solutions, acquisition of

~



w

./ \ .
relevant resources). determlngtlon of .objectives, and the evaluation of:

A ' . . ’
solutionsg to'dcgerminc if thcy sati7éy the client nbeds..

The term resource 11nkor rpférs to pecople ah6 piav the role of
bringing‘resourccs and necds topethcr. vfho resources may he thlnrq
and/or:pebble. ThéﬁrQSOthc thnpq such as s}ill‘ oxperLise, know=~
ledgeg'finanéeé or hnéhinéry may be all ‘that 'is required. ﬁoﬁeycn,

people with the time, enerey, and motivation to help the client arc

~also often required.

~

Process Models

“ful

The literature revicwed for this studv revcaled an assortment

of models from’ thc earlv'plonoer° to contcrnorv wvorlers in the fleld

. of plannod change. These models were examincd to,determine their.usc—

:

ss 3n analyzing the data of this studv.

.A brief summary of vari0us,wodels from the 1iterature reviewed

may serve tO'e ab11Qh the ba31s fron whlch the concentua] framevorl

for thls stugv was dorlved
One of the pionéers in ana1"71ng the procesqeq of change was
hurL Lewln.' He pronoqed a throe phase mode7 of planned ch“nge ‘hlch

suggcqtcd the folloxlng necessarv nroceqces. (Lippitt,_l958:129)

1. ,Unfreezing thefaystem,:

2. . Moving it to the neu level.

3. Freezing the system at the new level.
More Tecent théoristshenlargéd'upanvthese three phases .and
elaborated the'model to encompass other facets of planned change-‘

revealed by-the expérignces fained. in the fields of prdctice. Current

models of planned change contain role” descriptions for persons’trained

)



sbecifjca]ly to assist fn the various change pfocosgeé{

Lippitt: (]059:130—1?6) shﬁncéts{fhnr Lcwih's.three_ﬁhnses'do
nqt constitute 5 broad onoﬁnh spectrun of chunpé>proc0530ﬂ.. ﬁe enlarses
the three pﬂqses'of Lewin to five gnnerﬁi phases as fellows:

1. Developrent-of a need for. change ("unfrecsinp').

. ' N ‘ e
2. 'Establishment of a change reldtionship. _ N . .
4-‘J . C .
3. Vorking toward chanve ("moviep'). o
4. Generalization and stabilization of chanpe ('freczine').

5. Achieving a terminal. relationship.

The third phase was divided into three separate sub-phases,

" each embodying impertant characteristics of its own.
"1. The clarification or diarnosis of the client sysgom's probler.
ty ! .
(Phase 3) :
2. The examiration of alterrative routes and roals: establishing
. . . L, P ’,"\“'5,.4 P /_4
goals and intenticns of acticn. (Phage &) CoL e
3. The transformation ¢f intentions into ‘ ange\effores.. ...
(Phase 5) - S
- 'This medel, therefore, contains a total of phaseé’in-all;
- Bennis, Bennc and Chin (1969:210) present a compilation of
manv pahers on the topic of plinned change. anv models of .change are
discussed, as vell as methodologpies of application of “theory to prac-
. tice.. Three analvtic nodels were surmarized in Table 1.
© Bennis, Benne .and Chin (1969:311) also argue that some eclements
-~ . from both the svstems models and tke developmental models should be
included in the model for practitioners with the use of a format of the
intersystem rnodel.
. K . i ) . ."‘__A . .
Models are abstractiens from the concreteness of events. DBecause
. " / CEE . . .



Table I

Assumptions and Approaches to
Three Analytic Models

10

K}

' 'MODELS OF CHANGE

a

Model for

Assumptions : '
-and Developmental Changing:
Approaches to: . System Model -Model Intersystem
1. Content
Stability Structural Phases, stages Unfreezing
: integration " parts
Change Derived from Constant and - Induced,
structure .unique controlled
2..Causati§n . _ .
' Source of Structural stress Nature of Sélf and
change : ¢ organisms change-agent
. Causal Tension reduction ' _ Rational
force (creation?) choice
3. Goals S
Direction' Ehefgent Ontological '.Deliberaﬁe
- selection
'~ Set by "Vested Collaborative:
, . interests" . process
4. Intervention _
Confronting o Stresses, strains ,DisCrépancy
symptoms and tensions . between
’ R actuality and-
e , ' potentiality _ -
Goal of . Adjustment Removalr of Improvement
intervening . adaptation blockages : :
5. Change-Agent o
* Place "Outside the - Outside Part of
: "target" system . - situation
. - Role ~ External External . Participant
' = diagnoser diagnoser" in here and

and actor

and actor

now




™~

of-the high deyree of selectivity of obuorvationsyaﬁﬂ focus, the
"fit" between the model and the actual thousht and diaenostic’
processes of the chanye-acent is not close, Turthermore, the
thought and diapnostic processes of the change=-acent are not

fixed and rigid. And ewvon wvorse, ‘the "f4e" hetween the diarnostic
processes of the chanpe-acent and the chanvine processes of the’
"actual’ case,  is . not closc. Abstract as the nature of. a nodel

15, as applied to the chanpe-acrent, students ol the chanme—-arsent &
role may find the concepts of use. But chanpe-asents,' practices

in diagnosing are not immediately affected by medels! analvee s,

N

RonaIdLC, Havelock and Marv €. Havelock (Havelock, 1971) present

a series ol four change process,models. These models are presented here
. . v

as diaprams to illnetrate their main focus. The "Liakace Model"

(Fipure 1) vas put forth by Bavejock as a possible unifving and.inteprating
idea c¢ncompavsing the strongest features of the other three nodels.

[

Figure 1 "
The Probler—solver View of the Change Process:

o
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Figure 2

The '"Research, Development, and N f{fusion" View
' of the Change Agpent o

N - .
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Figure 3
. The Social Interaction View of the Change Process
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Figure 4

A Linkage View of Resource-User Problem=Solving
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Haveloeﬁ, (1973:11-15) presents a comprehensive model for
planﬁed chﬁnge'that 18’ composed of a six-stape seQUeptinl process, With
four change agent roles that can be applied toid'chanﬁe'sifuation.

These stages do not necessarily have a sequential aspec;, however,wthev
do have'n starting point and gn end. The stnr;ing point is the
relationship thét huTt be estab]ishéd.bthéen the cﬁange—agént and the
cliént. This relaci?nship must be opeﬁ, viable and of a helpful nacU%e.
"The flnal stage is one of stabilizing the chnngo and generatingfsélf

renewal within the client system. Between these two ends there are the

‘stages of diagnosing the problem, acauiring relevant resources, choosing

a solution, and paining acceptance for the solution.
i The change agent as perceived by Havelock can perform four
functions: (1) Catalyst, (2) Solution Giver, (3) Process Helper, or, .

(4) Resource Linkef. T ' -
-’ : c .

The fact that management or administration often perform these

functions is.not to say thg; the pe;sﬁns Ln these positions see them~
selves as chaﬁge agents, nor afelthey nece$sarily aware of the terms
used here to describe thé f;nctiéns they are pefforming. I;_is perﬁaps
suffigien? to point out that the terms and functions will be used in
this study. to identify and illuminéte the change processes and tﬁe“
peoplé involved, withoqg implying that there was an awareness of these
‘téfms by Lhe role incumbents. It is aiso worthy of note that the roles
may Be filiéd by comnitteés.an& grogps,of peéple as well as inéividuals,
and that these roles are not hutuall? excluéive;. Some, or all, of the

change agent roles may be filled bv one committee, group, or person at

-anyfone time during a given planned change process.



14

Conclusions

The concepts of planned change are complex. A plan of action

rust be napped out and followed in some sequential order. The various
[} . .

node 1 presented in this chapter all-contain stapes or phases that

afpear to have a twofold purpose. TFirstly, thev serve to give

)
E dirgetion and timiny to the processes and secondly, thev serve' as a
V e ' B

l i . : :
l} check or feedback on what has been done and what hag vet to be donce.

i Althoupyh the nodels present some videly differine views on
planncd change, thev appear to present some common elements as well. ‘

The folloving elements appear to be implicit or explicit in the nmodels

revicved.,

1. A phase of building a relationsiiip that will accept change.
-~ \2. A phasc of diapnosis wherein the problem or problems are revealed.
, ' i . -
. 1] . .
. A phase of retrieval of rcievent knowledgee, facts, or data.
[N ' - . .
A.n A phase of sblecting an inrovation from the alternatives present.

A
- o

%; A phase of developrent wherce attizudes and behaviors negessary -

to the success of the irnnovasion are fostered.

6. An onpoing phase of rmaintaininc an impetus for change.

“

Another concept of planned change, that of -the deliberate
action is ewxnresscd verv. well as: '"a consciaus, delikerate and

collaborative c¢fiort to improve the operations of a system, whether it
T . I ) ¥ ,

be a self-syster,. a social svstem,. or a cultural svstem, through the
2 ’ E 9. A ’ s >

<

utilizaticn of scientific knowledge.! (fennis, 1909:3) , y
v ) - . . ‘ (. i ) . .
. One final concept .of planned change that appears throughout the

S 27 . : : e
", /-literature i{s that of the necd or necessity for changew This nced is’

expressed hoth frem the standpoint of planning and from the s andpoint
of :change itself. ' ' o ' : _ -
. .



' CHAPTER 111
RESEARCH DLSTGN AND ANALYTICAL TRAID JORK

Introduction
This chapter presents the research desien of the study and the
N

analvtical frarmewvorlk used.

The approach to the study is outlined in three major areas:

1. The case stulv method (the method chosen for this study) is des-

1

cribed and defended.
2 The framcuorl for analyvzing the data is presented and defended.

3. The methad of collecting the data and apolving the frarmewvork is

presented,

Use of the Case Study YMethod

-Mount Royal Collego

a case study technique.

In order to understand the planned changes that occurred at

. <

in the 1960 to 1972 time period, it was necessarv

. ‘ . o '
to take a compretensive view of the College during this period. This
‘ . : (s - ‘
necessity for a careful look at a tetal situation suecvrested the use of

A case studv mav deal not. onlv =rith an individual but with alnost
any unit. . . a classrcoo™, a scl~-l svstem, a citv, or even an
epoch in historw. 1Its distirpuishine characteristic is that it
emphasizes the total situation or a sequence of events leading up
to some varticular bhehavior. . . . Casec studies.implv an inten-
sive investiration of a particular situation. One advantase of
such an investirdtion is that it rav exnose a new relaticnship
whose, extent - mav then be measured by statistical techniques.
(Rumiel, 1964:175) . o k2

'The case studv method was chosen for this,study because of the

nature of. the data pathered. These data presented in a case study

15



narrative form the basis for Chapter IV of this study. ‘
I )
. I

| v
Data for this study came from three main sources: (1) Mount

Royal College, (2) Alberta Department of Advanced Nducation, and

‘ '

(3) Alberta Department of Covérnment .Services. The data sources were

in the form of records, pulilications, minutes, -and nemoranda made
I In addition
H

available to the researcher by the aforement ioned sources.

there were cenversations and taped interviews with various members of
Mount Royal Callege admini-tration, faculty; and student bddy; and
|

observations of points of [aterest at the Collecece. Supplementary data

were obtained from the Alberta statutes, and from W..J. Co]ﬁett, former
- +

o i -

!
i

. . ‘:»,
president of lMount Roval Collere.
A case studv format was sclected as the vchicle for this
research because, as Cooa  (1973:328), writing about methodology and
desipn of resecarch, states: "The basic approach of the case studv is
to deal with all pertinent aspects of one thing or situation. . . ."
For purposes of this case. study the pertinent facts pertain
to the planncd change processes that vere.used at ount Roval College
. .v ‘. o . i '\ , .
in the -six vear period--1966 to 1972, vhen the college underwent a
series of changes. Prior te 1966 ount Roval College had been a
private Junior Collere; In 1966 it became a Pubkldc Collese and;By 1972

. . ‘. N + . T
had moved.from a downtown Calgary site to its present location in

Lincoln Park. Also during this pericd it changes its focus to that .of

a community college.

° ]
Analvtical Frareworl -

The Havelock Model (Hayélock, 1973:11-15) was‘selected'as the

analytical framework for this sfudy. It consists of six interrelated

re

16 «
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and often concurrently occurring stapes.  They may not necessarily have
a sequential aspect but they do hive a starting point, of establishing
a relaridnship, and an end point of stabilizine the yelationship and

. . o /.

penerating self renewal within the client system. Cy

1. Building Pelationships ) .

’ ~ !

The Havelock ilodel bepins with stngrvl,:hﬁi]ding/d relationship
between change arent and client. Haveloch f197?:13) suvﬁests that thg
ideal relationship botvcc5 chanre aécnt'nnd Clioﬁt has sceveral
characteristic properties as cutlined below:

(]).Reciprocity - a.nivc and tale or mQtunl.oxchangc.
(2) Openness - nﬁ atnosphere of nutual trust.
(3) Realistic Fxpectatiens - based on practical aspects.

(4) Expectaticne of Nevard - a realictic idea of the value
of the change and its success.

- . , -~
(5) Structure - some definition or roles, working procecdures,
2o and cxpect?d*outCOﬁus.
B ¢
A Y

(6) Equal Pover - neither the chanpe agent nor the client
‘ should have the power to compel the other to do
anything. '

. ,

(7) linirun Threar - the vervy idea of chanre can be threaten-
inz, this perception must be ninimized by the change’
agent., ‘ : BN o P

(8) Confrontation of Differences - franlk discussions of
differences, an honest tolerance of edch other.

(9) Involvement of 411 Televant Parties - the client and ,all
S “dircctly influential parties should be aware of ‘the
change agent. . - _ B

LR c
2 -] . -

2. Diarnosis

The second stare of the Have ok Model is that of Diasnosing
. - ' .

" the problem. quelock',(]973{63) describes diagnosis as:

Diagnosis is a systematic attempt to understand the present
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situation. A good diagnosis is a descrlptlon of the client's
problem which includes the essential details of symptoms,
history, and. possible causes. -

In-sUmmarizing.the salient points to. be considered in a good
.diagnosis Havelock, (1973 75) lists the followinp

(1) "Above all, make some kind of dlagnosis Try to find
Out what the client needs before vou charge, in with
"solutions"

(2) Identify and list the ohvious symptoms as stated or -
presented bv the client.

(3) Look for second level svmptoms whlch ‘may underlie the
obvious ones. )

(4) Infer underlying causes when vou see patterns of
'symptoms but do not assume . then when you lack sufficlent

evidence. L

,(5) Identify opportunities .and strengths as well as problems

and weaknesses.

(6) Look at your cllent group as a "system!" and construct
a diagnostrc—inventory'fron*a svstemic*V1ewp01nt

(7) Work with -your client to establish meaninrful
‘ obtainable, and measurable objectiVes.

N (8) Try to get maximum partic1pat10n From members. of the
. "~ _client system in the diagnostlc proééss.

(9) Always consider the impact of diagnostic information on
your relationship with the client. Even if, (YOu must
confront the client with unpleasant. facts about™ himself,
try to do it constructively, not destructively, stressing
the benefits of changing rather than the horrors’ of his
present state, and using specifics, not general and
sweeping indictments :

©

3r_'Acquiring'Resources
The thdird “.stége of the Havelock Model i's/tha't of Acquiring
Relevant Resources. Havelock, (1973:78, 79):oiscusses seven purposes
for acquiring,resources. These are: . | |
‘;‘. (ll for Diagnosis -

- resources which'helpqu'to understand-the,client system

»



: HavelQCk,
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“and its needs and prdblems.

}(2) For Awareness -

information we get from.scanning the field of educa-
. ) tion, show1ng the range of alternative possibilities
/ for change' "Awareness' is general knowledge of what
§ is "new" %nd what is available; it provides images of
/, solutions bXt\not details. :

Cﬁ) For Fvaluation Be}ore Trial -

’ Tt .
information which allows us to judge and compare
alternative SOlLthnS, information about 'validity",

"reliability", and "effectiveness" of the innovation .
as demonstrated 1n-other settings.

4) For Trial -

.resources which allow us to demonstrate the innova-
. tion 'in our own setting; information which explains

.1n detail how to try out an innovation on an '

experimental basis; a sample; a home demonstration.

«(5) For Fvaluation-After-Trial -
ve ;

.information which helps us to evaluate the success

of the trial and helps us determine -if the innovation
- solves our problems and meets our needs. Such /
information must be generated within the .client )
systen itself. It cannot be acquired from outside

sources.
(6) For Installation‘—

resourees which provide detailed_information on start-

‘up costs and requirements-for new staff, training, and

readjustments so that we can plan for systemwide

“adoption of an innovation. : :

« ' »

(7) For Maintenance ?‘. "4' e : -
informatlon aon long term costs and problems of upkeepx
what we ‘need to know to evaluate and to assist in
maintaining the innovation on a continuing hasis after

1nstallation._“

‘In concluding his remarks about acQuiring'relevant-resources
.‘(1973:95)' states:

. the change agent and the. client ‘system must decide how much_

time, money, and energy ‘they can or should devote to resource
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acquisition for their particular problems. This must be weighed
against the goals they wisly to achieve and their purposes forJ
embarking on tHe process.,.,. . B

4 Choosing_“the Solution =~
" The fourth stage.of the Havelock Model is-that of Choosinefthe
) Solntion; | N D S - R
Havelock, kl97j:§§) suégests a‘four—step sequential process that

-could be used in_choosing solntions;

(1) Deriping,impiications.ftom'research}

(2) Generating a range of solution ideas.

(3) heasibilit& testing..

.'(4) Adaptation. .

'He.further supgests that,becahse there 1s no ”one;'riéht solution and

no ”sure' path to the right solutlon for a given: 31tuation ‘each new

innovation should be pilot tested before a decision to adopt is made.

‘S, Gaining Acceptance.

S

e

' The fifth stage of the Havelock Model is that of Gaining

Acceptance.
) lHavelock ’(1973:111)'considetsrioot issues are’patticnlarly“
1mportant in thisIStage | | |
| (li.How indiplduals accept innovations..
(2) How grdops accept'innovations.

(3) Haw to choose a communications strategy which 1s
effective for individuals and Zgroups.

- (4) How to. maintain a flexible program for gaining
) acceptance. o : - s

cuﬁavelock‘advises that'an open; collaborative and.flekible

- strategy should begadopted; . . » _
: . L _ ' ‘ ' ‘ L

F AN



6. Stabilizing the Innovatjon-

. The sixth stage of thc Havelock

a1

Lodcl deals wlth stablli“ing

the Innovation and Ccneratlnp Self- Renewal

Havelock = (1973:14, 15) enlarges

of,stabilizing the Innovation and Genera

(D) How to ‘insure the contin

' innovation:once it has b
o system.

(2) The concept of'systcm se

(3) Problems.related to the
{inail terminatlon of the

He sugqects that a chanre agent

engagcment hen he atarts‘to observe sig

innovation,'or, preferablv nhen ‘he sees

.capacity is berlnnlnw to bulld ' Because

in adaptatlon may be ne eded thc dlsenvag

Spec1f1c commitments to COntlnued worl -0

d1scussed durln" the c1051ng phases of t

S

ternlnatlon is newther nccessarv nor adv

on three facets of the process
ting Self-Renewal, namely:

'

uance of a partlcular
een accepted by the’ cllent '
lf7renewal.

act of dlsenpagenent the
relationship - with the cllont

can berln to thlnl about diq—:

ns of internali7atlon of the
sy?ns that a self—reneval
follOW—up and contlnuing ald

ement process_should be gradual}

n the 1nnovatlon should be

he relatlonship. Complete

1sable in most s1tuat10ns.

Ja

After the changc agent has departed he shoulo be available for emergency

helb.

" Change Arent Toles:

7

In .each of the six'staces the process 1s accompllshed through”

_the 1nteractions ofLa change ayent and a

change agent ‘can play one of four roles.

The role of a " atalvst”'ls that

gets the problem solv1np process g01ng

client} At'any one'time'a

(l) a Catalyst (2) absolution

'leer (3) a Process Helper and (4) a Pe50urce linker,

of overconlnp inertid. Fe -

. . )



The -"Solution Giver'" has solutions that he would 11je

ddopted or believes are best for the client, and,

\

these to the‘client syStnﬁ._
Thei"Prqccss Hélpér“ shows tﬂc‘qlient: (a) how to recognize,
_ﬁnd_define nécds; (b) th to 113~no s problemo and set objcciiyés;
‘(é) how  to chuire‘rclevant“rc50urcqs;'(d) hbw to select or create
'solutignS' (e)'how,to adanr'and iﬁstall solutions; and () hdw to .

evaluate OLuLJonq to deternine if thov are satisf \1r¢ hls needs. - The

"Resource Linkcrﬁ Iolo irnvalves: br1n°1n9 toge ter nLcds and re%ourc es:

" . . the person whowbrings peop]e toyothcr, who' Help% cllonts .lnd

- RN ,
and make the hest use of resources inside and Outsidé their own system."

(Havelock, 1973:9).

1t should also be pointed-out that the above roles are not

-

mutually . exclusive and that the roles can be plaved either by outsidors

or ‘insiders.

The‘model dcvelopgd for this study was adapted from the model

by (Pavelcck;-IQ/g 11~ 15) The model vas specifically chosehjfot_this

stuév because it eltbor Ypllcltlv or er11c1tlv oncom asses .all of the.

features of the other models examined in the review of,literqtufc.

"Inquiry Ouestions

The Havelock ”odel was used as - a guidorto develop the fdlloﬁiuﬁ:

questions about cranpc in t}e 1nctructlonal/learn1nr svstem which

.

»

occurred at ﬁdunt Royal in the time period 1966 to 1972

‘ 3
Identification of,Chanﬁés

1. Hhat planned chanre, 1f an ; océurréd at‘Hounthoyal:Co]lebe

conccrnlnp 1nstructlonal technlque




2« What planned change if any, occurred at Mount Royal College in

student learning modes”-

3. ‘What planned'change if any, occurred at Mount Royal College

v concernlng student resource materlalq7

)

b What planned change if anv, occurred at Vount Royal College

concerning instructional staff? : o : , e 1f

' . . -

Who were the change‘agents at Mount Roval College?

B, |
.

6. .ihat were the roles of the change agents at Mount Royal_College?

Identification of Processes

I. Was the. prOcess of: building a relationship conducive to innovatlon

e

~used, if-.at all, to effect planned chanpe? ' "

to

.j:Uhat diagnostic processes, if any,'were used to effect planned

change7

3. hat processes of relevant resource ac u151tion if any, ‘were used
p q s :

to effect planned change7

I~
.

What Processes of ch0051ng alternatives, if;any,‘Vere usedltgi

effect planned chanpe”-l L . e (

;-

W
.

What processes of gaining acceptance for th. innovatlon by all

members if” any, were used to effect Dlanned change’

"6. Was the process of stabllizing the innovatlon and generatinp ’ l“

self—renewal used if ar all, to effect planned change7

»

- épplication”of the Framework %~ . ' ' -*ﬁ

The change procesé;model and inquirv questions were used ‘in
this study to provide a lramework for analyzing the processes of change .

which Occurred at Hount Royal College The PavelocP Hodel provided a

franework of‘otages or. phases deemed necessary for a. successful planned o

PRI
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channq, and .details of the chanre aﬁent.rolcs involved in sﬁch nrocesses
Thé:inﬁuiry qucé;ions ;érgpd to ﬂui@c the enquiry,o% wuctﬁer these
processes could be féund té hafc Qcéqrroﬂ at Mount Noval College. ?he
'Modcl.and inquiry questions wére.used to deferﬁiné thé conpruence of
. the change processes discovered atAHohnt"Ran] Collere with thoéc
processes deemed ncccssany-td a SUcdessful plﬁnncd change ‘as drternincd

by the H;volcck Model.,

"Conducting the Study

31

e In the fall of 1974, some two vears after the official opening

of the Lincoln -Park Campus, Mount Rdéval College, through its Director
1 ° . , ) .

.

of Educational Developrent madé contact with the Ficld Services unit

‘within the'Departnent'of Fducational Administration, Universitv of

Alberta, FEdmonton to conduct an Cvaluation Study of Mount Roval Collcge'
. ) . )

~ Imstructional Model. This ‘study would:pive the Collere an opportunity

* to deternine its present gtatus'relative'to what it had expegfted to

accorplish in the move tg a new campus and the accempanving changes in
instructional modes. /

= The data generated for this evaluation come from docunents;

interviews, time logs, cpinionnaires, memoranda~and taped conversations

pgatheéred and obtained at Mount qual'CoIiégéfby a study tean from tlie

- University of Alyprta.- Supplenentary documentation and information were

gathered from the Alberta Collemes ﬁommission; the Alberta Départmént
' . . o . - ’ o ) - . ,‘
Of‘Publiq'WOrkS, the Alberta'ﬂepartmént of Advanced Lducation, and from
the-Alberta Statutes files at. the Universitv of Alherta Law Library.

" “These data together with personal interviews with persons connected
with, or formerly connécted with, Yount Roval Collene,'fpfﬁ,the material

\}

-~
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‘which was used to develop the case narrative, The data genérated by

the research team, in their evaluatiion studv of “fount Roval Collegpe

lend themselves to the technique of ohtainine case materials. (ood

L4

(1972:329) states that, "vhen interpretations, diapnoses, or nropnoses
. |

have been nade on\tho basis of case materials, the record may then be

considered a case study. . . ." Bv utilizinn the data from the “fount

L .

Royal College study it was possible to ascertain certain planned

change processes involved, and to ddentify committees, groups, and

<

/

individuals involvecd.

Summarv: .
-This chapter contains a rationale feor the choice of a case studv

nethod for this studv and a déFenﬁc of this cheice. As well, the

o

ans Zytical frameworkb--the Mavelccl planned chanece model, was detailed
and ~he inauiry questions generated “or this studv were presented. . -

Finally the method of conductiag tkhis studv was outlined. .The case ' °
narrative is contained in Chanter IV and the analvsis of the .case is

.

1 !

’ >
presented iv Chaptex V.

} . |



CHAPTER TV

/ ,
" PLANIED (I},’A,.‘ICLX_AT HOWIT ROYAL COLLECL
Vo . .

v

THE CASL STU Y NARRATIVE

Introduction

.

This ci..pter presents n'cméyno]oﬁy of ¢vents in the history of
Mount hRoval Collepe frem its founding in 1010 up to the end of the

calendar vear of 1972, , g
The focal point will be the events yYhich led to the development

as

and implimentation of the concepts underlving the instructinnal/learning

systen as the Collesre underwent ﬂ“ﬁeflCS/Of major changes in the time

period from 1966 te 1972, !
,

/7

""The basic approach of the case studv is tq deal with all

. : / : A
pertincnt aspects of epe thing or situvation.. .-. " (Good, 1972, 2nd
. . / . O e : .

. —:.\e’ s
ed.; 32%). -/

s

;
/

The major Hertion o this case studv narrative has- cone fronm
Appendix F'of An Dvaluative Studv of the Mount Roval Collere

od L

Instructlional Yodel, (Ingraﬁ et al.: 1975). A portion of that docunment

was done| in cellaboration with Bill Workman and Taird Sherwood whose

efforts ch'ackndwlcdged with many thanks bv the author. A portion of .

Y

. S . . ; _
. this seléction~was obtained frono Anderson, R.MN., Instructional Analvsis

of. Mount 'Paval Collece. Calgarv: ﬁount'Royal Collepe, 1964, This

\
i

chapter fcfersAtn sorie of these data by direct quote -and others by name
only. The Bibliography contains a complete list of all.sourcdes of
documentapidn for this éﬁudyvincluding Mount Roval College documents:

. : _
and interview tapes. ... -




THE YEARS 1910 - 1966

: Mant Royal Collegehﬁas founded 1in 1910, under thevname of
Mount Royals College, by the Board of Cdlleges of thé‘Methodist Church,
aﬁd thréugh fhe éfforts of a group>of public‘séirited citizens, one of
whom was the Rev. G.W. Kerby, Miﬁister of Central Hethodigt Church,
Caigary. In the féll.of‘that yvear, the Legiélatufe of the Province of
Alberta granted‘the‘College a ;harter to cénduct an institution of‘
learning for both sexes in eieﬁéntary and secondary education, and“fbr
inst;uctign‘ih music, art, speech, dramg; journalisﬁ, commercial éndA-
business‘COUfées, and in technical and doﬁestic courses. The manageméﬁﬁ
and administration of the College were 5laced in the hands of a Board
. of’Covernégs,_which yés to consist of between 24 to 40 memberé. “Thé
"Hon. N.H;~Gushing was éppointea‘Chairman of the Board of Govérnq;é,‘and
C.W,'chby was appointed as the first ;riqéibal_éf the'Collegé; The
~ College opencd in 1911, with an enrolment of 154 students. |

/ith Church Uhion in LQfS,lMount Royal.College camelghder.thg

superviéion of.fhe Boardvof Colleges ;nd'Secondary‘schoélé of the

United Church of Canada, with its Board of Governors being appointed

by the General Council of that Church.

In 1931, a university department was established in the Junior

College Division, and the College_became affiliated with The University

~—

of Alberta in Edmonton; this affiliation agreement called for. renewal
. every five years. In the same vear, -the College discontinued its
elementary school program becaqse,_by.this time[ elementary schools had

been es;ablishedAiﬁ virtually.all communities ofrﬁhe Province. As well,

the Junior Collepe Division began teaching arts and science courses- at

oy
el -
i

.-
IS



~The Public Junior Colleges—Act, l958¥‘

the froshznn and sophomore levels. ' L\,,J/‘

G.W. herby, the first Principal of -Mount " »val (. . e, retired
in 194c, and wasvsucceeded by J.H. Garden, who ser 8 x.inc1pal until
1959 Several changes were effected durinﬂ this 17-year period. In
11944 through an Act to amend the Act to Incorporate the C8$nggl\iii//
College charter was~amended to enable it to offer university-level

courses; an engineering debartment was created in-1946,~with'R.w.

. McCready as Head of that deoartment. During this same period,

renovations were made to. the building in which the College was located

‘. .
hd w‘»

3nd construction of the Kerby Memorial Buildinp and the G.D. Stanlev

,ymnasium was completed, in 1949.

In,the fall of 1956, a Business Administration department was

established within“the Junior College Division A rapid increase in

enrolment at this time demanded an examination of future space and

staff requirements to meet the immediate needs of the College, a wing

was added to the Kerby Memorial Building in 1957.

7

In Abril 1958 the Provincial Legislature passed an Act to -

provide for the establishment of public junior colleﬁ es. Under this

(g

s

Act, Junior colleges could be established by one or more school boards,/
with the consent of the Minister of Education, and with approval of

affiliation by The University of Alberta.'kJunior Colleges as estab—

" lished would offer day courses of an academic, vocational, cultural,~or

‘practical nature, as well as "short cOufses" of a non-credit nature.
Speciflcallv, the colleges would offer. .(a) university subjects at a .

level not higher ‘than the freshman year, (b) with the approval of The

: . » .
R .
J B
. C

=/

\
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University of Alberta, university courses at other than the'first—year

level; and (c) other suhjects ot a general vocational nature not
provided for in the Pronincial‘high school curriculum. :;

School boards chooeing to establish colleges WOuld, under ‘the
Act, create a provisional committee to studv the need for a college
make application to establish the'college, execute an .agreement between

" any participating boards, and apply for incorporation of the college.

The Anderson Repoft (196%)

Lt

As the l950’s drew to a close, the pdce of activity at. the

College containuéd to accelerate. In 1939, J.H. Garden*tetired as
Principal,'anduwas succeeded by .John Collett; who:had heen Dean of Mount
.Royal College since 1948. ln'l96l the Kerbv Memorial Building was
renovated and a large, new wing was added This gave the College new
classrooms and science laboratories, an7adequate library;.a snack bar

—_

and lunch room seating 120 persons, and an np-to-date'students' lounge.

_Inl1963, the College's BQard of Gonernotq?conmiesioned R. N
Andérson (Universitv of Alberta Calgatv5 to‘perform an analvsis of all
facets of the College 5 opetations. By thatutime{ enrolment at_the -
College had reached 720 in- the Academic Divisfon (Departmento of Arts
andlsciences; Engineeting, Business Adninistration,‘Career programs,
‘and Commerce), and.l,lZO in the.FinelArts'Division'(Conservatoty of
. Music,’ Denartment of Education and PhysicaliCulture, and Depattment of
.‘Fine Arts); In addition, there was ever;)indication that the growth in
enrolment would continue; the matter of securing adequate accommodation

for this growing entolment was.one of considerable urgency.

The- Anderson Repott was completed,in.1964; and contained
A _ o - ) -
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recommendations related to organizational structd?e; finance, facilities,‘
faculty nomenclature and promotions scholarships, university transfer~
‘agreements and o number of other areas of the Collepe s operations

Of particular inL rest, for the purposes of this case study, is the
following excerpt from the recommendations of the Anderson Report N

It is recommended that the committee on "Property" give immediate
attention to.-a total study of the location, accommodation and
“facilities of Mount Royal College in order to present the necessary
recommendations for future growth and expansion of the College.
Relevant data for such a study are contained in the section of this
report entitled "Physical Plant." This committee could require
information from the Academic Senate as to their judgment concern-
ing the desirable’ maximum enrolment that Mount Royal College should
prepare to accommodate. The establishment -of a maximum enrolment
figure with emphasis on ‘quality education rather than continued
expansion with emphasis on quantity enrolment is strongly
recommended. Almost all aspects of future planning for the

Follege depend on this recommendation

There 1s already abundant evidence that classroom and laboratorv
accommodation is far from adequate for the number of students
presentlv ‘enrolled. -

R.N.,Anderson further recommended that the organizational
structure of the cullege be changed primarily with respect to the

various committees and other groups which advised “he Board of .

4
v

.Governors and Principal of the College; this proposal included a. change

in the title of the chief executive officer from "Principal"'

"Pre31dent "

As a reSult,of the Anderson'Report',an AcademictSenate,'broadly
representative of the educational communitv; was: established to adv13e.
~the College Administration on academic matters. In addition, the

organizational structure ,was changed to that proDOSed in the Report

On one hand The Anderson Report 51gnalled the ‘end to an era

IS

. in the history of Mount Royal College, since it provided an assessment

of the development of the College to that point in. time. 'On the other'



hand, it polnted out a need for some re—vitalization and re—directing
of the thrust of the College, and formed a basis upon which selected
Vchanges could bte made, | o

In 1964,.the University and College Assistance Act.(Alberta)
was passed. This Act provided for the payment by the'Provincezof a sum
of monev for each full=time student enrolled in‘universitv—level
, courses; a sum of noney for each full—ti;e student enrolled in courses
recognized by the.federal government underdthe Technical -and Voéationall
TrainingiAct, plus support for other courses whichjmight.be offered byi

a college.

The College Becomes a Public Institution

The Alberta Government‘in 1965, introduced an Act to,amend‘the
University and College Assistance Act (1964), which was assented to
April 12, 1965ﬂ "The purpose of this Act was t. outline.the?torm.and-;
schedule of payments the Government_was prepareddto make to’junior
jcolleges | | |

During April 1966 the Government of Alberta presented an‘Act
respecting the Establishment and Operation of Mount Roval Junior College,
.which would allow the Board of Trustees of Falgary School District Yo.
19, and other school distrlcts and divisions in the v1cinity of Calgary
.that wished to participate,'to establish a public Junior college with
the name Mount Royal Junior College (MRJC) This biﬂ% was given Royal
' Assent onyzpril 18 1966, - ‘ j, ‘ N f——4~f‘*;
At the same time,’the Board of Governors of Mount Royal Follege
-petitioned the Alberta Legislature for an Act toiamend:its charter of

ineorporation'to'changevthe naue of-the.College. The Act,'assented to

et : ¢
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onvApril 18, 1966 deleted the words "Hount Foyal" whenever they
appeared in Chapter 39 of the Statutes of AlbLTtl 1910, and amend-

ments thereto,»and—substituted the'words ‘George K, Verby', Thus, the =
- | | A -
new name of Mount Royal College was to be Qeorge W. Kerby College when

the Act was_prOCIaimed. This change“of the name'of the original college

B i

allowed the Board of Trustees of the new College to use-the name. "Mount
Roval“, which heretofore belonged to the or1gina1 Hount:Royal Colleee
-and 1ts Board of Governors.

Another status change which occurred in 1966 nas that of the
University of Alberta (Calgary) With the grantlng of autonomy to the
Calgarv Campus of the University of Alberta its namevchanged to.the
'Unlver51tv of Calgary { lhls also nece551tatedithe negotiation of an
‘affiliation agreement between the new UniverSity of Calgary andﬂbbunt
._'\oyal College ‘ |
| " The Junior College Committee of -the Public Qchool Board
_continued 'to gather: informatlon about current and paSt operations of
Mount Royal College during the spring- of 1966 By June 7y 1966,'agree—’
ment between the Boards‘participating in the establishment of a Public
Junior College had been reached At the same time the- Board of
. Governors of Mount Royal’College had approved in principle, the""
proposed agreement between the Calgarv Public School Board the Board
of Covernors of Mount Royal College, and-the Calgary Separate Bchool
Board. | : | -

On July 14 1966 an agreement‘was reached between all parties»
'_for the takeover and operation of Mount Royal College and under the
‘terms gfethe Public Junior‘Colleges Act, was sent to the Minister.ot

S

Education for'approval; On July 26, 1966 the Minister;ofvEducation ‘
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- reported to the Executive Council that the apreement was satisfactory,

and that it had his consent and approval. The Executive Council gave

1

its approval on August 31 1966 and proclaimed the Mount Royal Junior

College (MRJC) Act 1966 Thus, MRJC officially came into being on
f .

September 1, 1966 . _
. - Lol
On being informed of the proclamatlon of the MRJC Act, »the:
Boar&—of Governors of Mount Royal College requested~the Lieutenant:
- Governor;in—Council'to proclaim the Act changing-thelnamé of the;old
college. On Octoberua, 1966:the changing of'the.name'from Mount Royalvr
College'to George h;fKerby.College was effected; Henceforth the.Kerbv
College board would not.operate a college but uouldAprovide,scholar—

.ships and similar asslstance to the new college

‘ On September l 1966 MOunt Royal College became, the new public

|

_ Junior college MOunt Royal Junior College (MRJC) and thus ended its

:‘56 years of affiliation with the United Church of Canada. A Board of

trustees was establishedcconsisting of members’appointed-by the Calgarv
Public échool Board Calgarvfseparate Schooi Board and'the Board of
Fovernors of the old Mount ‘Royal College (now George W Yerby College) 3
The Board of Trustees of the new MRJC took over the facilities, the‘y
starf, and, the programmes preveiously offered by the old College;, John.
Collett was - to remain as President of the nev: College for one year' ‘

before reSLgning from office in the spring of 1967..

* THE YEARS 1967 - 1972

‘7Amendments’to the Public»duﬁior College.Act'

The Provincial Government amended the Public Junior Colleges

_Act.(l958) in early 1967 in order to organize a Provincial Board of

IR



»Post—Secondary Education.ivThis new RBoard wasjto review and co;ordinate
the.work of the junior'collepes;*as well as'to heep the Minister advised

" on all matters related to ‘the - administration of the PJC Act. It was’v
composed of 15 members appointed by the Lieutenant Covernor—in;Council.

' . -t
Henceforth MRJC would operate under the terms of the amended -

| PIC Act, and ;ould be responsihle to the Provincial Board of'Post—
Secondary-hducation. The President of MRJC would sit on the Junior
.Colleges Advisory Committee which advised the Provincial Board on -

“Junior College matters |
| | Meanwhile, the new Board of Trustees of MRJC, being.committed
to developing ‘a comprehensive college which would be.responsive to the

‘educational needs of tselcommunity, made extensive renovations to its..
campus in downtown Calgary during the summer of 1967 to provide |
improved facilities and addf@konal classrooms for a growing student

POPulation-,/._- B o R

. site Selection = . .

The MRJC Board of Trustees wished to pursue some of the recom- .

i

‘ mendations of the aforementioned Anderson Report, and struck a Building
" and Property Committee to.- give immediate attention to a total study of

the location, accommodation,vand facilities of MRJC. The Board

AY

advertised for an architect to do exploratory work Ln -a new campus.'

o During August 1967 the architectural firm of" Stevenson, Raines, Barrett,

Huttonf/;eton and -Partners of Calgary ‘was engaged to do preliminary
development work for the, newvcampus.- N.J.vGamble, the Presidential :
Assistant and Direcor of Planninp at Mount Royal College, was app01nted
secretary of the Building and Property Committee. A w Fullerton and

J. A Barrett were the representatives from the architectural firmrthat
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worked with N.J. Camble and were involved with both the Building and
Property Committee of the Board and the Interim General Faculti%s S NG
‘Council (I C. F C.) Planning Committee of Mount Royal College.

The concept of place developed by these men was a key idea in

. planning the design of the new College.‘

’ At a later date N.J. Gamble was to recall the concept of place A

as ". . . the- phy51cal design of the non—academic areas. . . the

architects' _conceptlon of the place,\the.quality,of_the environment, B

. +« . . (Gamble Interview)..

. ln the first year of their appointment, ‘the architects con-

' centrated-onttrying to con%eptualize the essence of, the new college in

its most general terms:
They were concerned with the concept of place, of how
physical facilities reflect a human environment; they were
concerned with things like community and interaction, and ‘all
_the non-academic needs that people. ‘have whed they spend a
‘significant portion of their life within a building. - o

-

_ * The architects believed very strongly in participative
planning . . . and so a whole serles of meetings were held with
people on staff The architects wanted to. understand how people
.. - percelved the- college, they wanted. to understand its philosophy
.y as each person saw.it,. and they wanted to try to sense what the
o staff envisaged as'a place that would embody that philosophy.

In|addition .to this kind of input they were also looking '
at other things such as, enrollment projections, phasing, and -
growth. As they were. getting all this information from people,

- they were also educating them as to how an architect thinks and
'i'develops an idea, o o o T L,

- The architects, as much as anything else, were trying to
educate people as to their needs as designers., (Gamble Interviey

: When asked;for his impression of how this {education tookA

-place, N J. Gamble recalled that.l

In the initial phase. it was a case- of just talking to people
-1in. various areas-—gort of a random: sample. ‘The architect
(A W. Fullercon) would come  in and talk to people; spend time
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in the canteen and other areas, getting the feel of the place.
He mus t- have spent about two or three weeks doing this.

As this process was. going on they were beginning to’ formulate
some growth plans; how a college of this:proposed size could . be
phased and how it could be built to be" flekxible, and growth could.
take place. They did some r0ugh schematics to emphasi;e some of
these concepts so people could understand what. it was that they
were réally searching for, and to pive a statement of chadracter.
(Famble Interview)

Two sites had,been proposed by the Board of Trustees, and the
" architects were to assess the potential of each of them; the two sites

.were the enisting’dpwntown site and'a_site situated at Lincoln Park,
which is Jocated in southwest Calgary.
Right,frOm the start‘there was "a- definite swing on. the part

of the Board to the Lincoln Park site as opposed to the downtown site.

(AW, Fullerton quoting N. J, Camble in a memo dated October 5 1967,
ProceSS»I). ‘At a later date;‘Gamble recal]ed that"

The Roard was skeptical (abOut the" downtown site), not ‘'so much
from an. educational point of view, as from a political point of
view: They were concerned whether tri-partv agreements, parking,
ultimate size of parcel transportatlon and acceéss, and other ','

"prov1sions would be ‘kept. One of the key Board. figures wag Joe-
Comessotti.  He had been through this kind of hassle with the o

. Separate School Board. He was somewhat embittered because of the
~delay and, fallure of the city to meet certain commitments that
had heen made with, regard to that site. He was a very ‘strong
person on the Board, and was also Chairman of. the Planning Cormittee.

(Gamble Interview)

In November.1967 the Provincial Government informed the City

- of Calgary that it was reserving the Lincoln Park site for an

Apprenticeship Training Qchool and possible MRJC. _Thé Board also _

engaged N.J. Gamble, whose basic responsibilities were . "to plan,

u
Riad

supervise, and co-ordinate all aspecﬁs of the development programme for
a new canpus for MRJC within the stated policy of the Board of Trustees.'

N. J Gamble was' also "to plan, supervise and co-ondinate all. aspects of -

the development programme for the interim campus.

“
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An Affirmation of Policy

" During the winter of 1966-67, the 'MRIC Adhninistration issued a
. . . . . oo v . 7' .
general Statement of Poliéy reaffirming the Collepe's commitment to

serve the community in areas where needs in education were discovered.

MRJIC adoptéd the position of “"admitting to the College any person,

irrespective’ of ‘race, colour, creed or previous educational backeround,
who sincerely wished 'to attermpt to increase his skills and lnowledee."

It was asserted that the Collere would have "failéd in itsléomﬁitmént
Eo the comrunity if a stﬁdent left thé Cbllégq vithoutgﬁavinﬂ'f;unq
some dinenéiéh'of‘personql growfh.“ It'Qqs asSertedighqt "the life of
tﬁe sﬁirit'ié ah‘integral part éf the really:cducaﬁed man and seelis to .
help ﬁhé_student‘grow.ih fnith;" Inladdition, the Cenérai Stétewént

held that "education télonged to-all activities and did not reside

“.solely in the classroom and the laboratory."

The MRIC Policy Staterment provided sore guidelines as to the

“tvpe bf_institution for.which'N;J. Gamble was to begin planning. 11.J.

Gamble, Assistant to the President and Director of Plannine,  was

“directly rcspbdsiblé to-the President of the College, he was also to

7. " Y . RO

'serVe’aSISecretéyy to the Building and'Property Committee-of the

\

Board of Trustees of Mount Roval Junior College. His staff role was
- to act as the key liaison officer for the Collége both internally’, .
_and externally iq all matters pertaining to planning. His”mandafb

within the College was“twofold:
1. Plan, supcfviée,”and co~ordihéte ail.aépécts-of the‘deveiophent
'programme for: a new campus for Mount Roxal Junlor Colleye w1th1nv'

stated policy. of the Board of- Trustees.

'2.: Plan, Supervisevand‘cq-ordinatc_all dspects of ;hé development

prograrme for the interim campus. -



The Development of a Plan

During the fall of 1967 the architeéts and administration
visited post secondiry institutions in California hichiganlihorth‘
Carolin1 -Phssachusetts and Ontario to study campus design, and
attended.several‘conferences on campus planning In November} 1967;
i guidelines_for the development of‘a.hew‘campus were approved-by the
Building and Property Committee, and - work began on a master‘develop—

ment plan The main objective of this plan was to develop a growth

*

system flexible enough to allow for as many . eventualities as possible.A

The system was ‘to be analvzed in relation to the two proposed sites.
This growth system was presented to and approved by, the MRJC Board

of Governors in February, 1968

In the spring of 1967 John Collett resigned'as President

of MRJC. The Board of Trustees app01nted R.W.' McCrEady as Acting

President and Dean of Instruction untll ‘a Pre51dent could be- found.

[

,(R W. McCready was formerly Executive Vice—President at Mount Royal

Junior . College ) -The Board began seeking a successor in the surmer

of 1967, and it would be a year before a new President’ ‘was appoiﬂted

= °

.S‘ The Character of the CoIlege,' a paper outlining the
;}College s philosophy, along with the guidelines approved bv the Board’
'for the deQelopment of MRJC seven areas of concern were outlined. A
ﬂtentative statement of\the character of the College had earlier been

_prepared by the College s administration (under John Collett) and the

Board's Building and Property Committee. The main points of this 1967

statement were as follows

Sl The facilities must possess an architectural_character

reflecting an institution that has an integrity which distinguishes it

v

’
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from any other edhcational institutioﬁ. Thé'college‘must be flexible
on0ugh‘to'acqonmmdaC¢ increaéing.ehrolments, and musth;ovide
rvsidential accommodation fbr‘ﬁﬁ'to 25 ﬁercent of the sﬁudents, as weil
as parking facilitigs fof‘gwo—thirds of tﬁe student 5édy.

“ e

2. The college should‘pfovide‘a strong sense of "place" and

should reflect unitv and cohesiveness. Because of climatic conditions

emphasis must be gilven to a warm, human inner environment. The

commitment to the community should be reflected in campus boundaries

that merge with those of the commuﬁity.

3. The total environmeqt should.be.regarded as having‘an

_effect on learning. Tﬁg design Should encourage spontaneity--and diver=-

-

sity in_an informél»setting. Social and meetiﬁg areas should be provided

in a2 manner to'maxiﬁize dnformal learning opportunities. Adeqﬁate

provisiohs must also be-made for places. . vriQaéy and indépendent

thoﬁght.. - T ) " ' o
4, Teaéhing space should not be rigi&_andfformal. Walls and

p;rtitidns should;be flexibie tOyanQst to différent requirements'as
prbgraﬁmes aﬁd teaching methods chénge. |

':VA'numbér of o£hef'p§iht§‘were adde& for bossibiefconsideration
éfﬁer thesopigiﬁal-Argft was prepared. fhese were: o . .

3 : ) .
5. Indications were given that the Provincial Government. was-

'conéide;ing a broader role for regional cbllege; than preyiously’

A-suggested. It'appeafed_likely that some éoileges would be permitted :

to offer programmes similar to the offerings - of the technical

institutes: . .

6, More impoftantly,-there was a‘likelihdoq_that a few colleges

would be allowed to offer the third and fourth years of some prdérammés,.
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and to;grant degrees.

!
!

' ; 7. \\The institutlon which would emcrge if these 353umptlons

[ .
Enrolment Forecast
——
; As mentioned\above, MRIC was faced with rising enrolments
| - o
»° which presented-the problem of where to put the 1ncreaslng numbers of

students seeking entrance to the College In December ‘1967, the

Research Department of the College published flgures indicatlng trends..

in full time enrolments up to 1970 (see Table 2). " The ‘data indicate
i ' . . ‘ K .
that enrolment at MRJQ 1most doubled between 1961 and 1966. 1Estlmates

)

shoued another increase of approximately 400 .stuc2nts by 1970.

/ L

. . Bv January 1968), the Joint Planning: Committee (architects and

A,Buildlng and;Property ommittée) was planning to-nave'the College in
" +its new quarters by Se tember 1970, or by September 1971 at the latest.

i _Twenty—five hundred st dents were being planned for in the first stage

/ of development.

i

Table'TI

Mount Royal Junior College Enrolments 1961-~1970
with Estimates for 1968-1970 ' .

1961 1962 - 1963‘/ 1964 1965 1966 1957 1968 1969 1970 . .

785 . 747 944/ 1292 1429 1454 1393 1528 1720 1820

M‘l
el
it

i~



The Mall Concept

In January 1968, the Joint Planning Committee reached peneral
agreément on the idea tha;'thc'plan"of the new campus incorborate an
enclosed pedestriap,mall; where stiﬂulation was to be provided‘by

presenting a variety of activities to the senses as one wandered along

to and from formally structured activities, and adjacent to which

41

. 'inscructionai, faculty,. and administrative facilities would be located.y

In developing concepts‘for , sew cémpus, the ideas of '"place"
Lt ‘ ' o
and "community' were intérwoven:
The college Qhou%@ provide a strong sense of,”place"-—a
1 small college community within the larger community . . . a
v+ . small community that embodies some of .the sheltered, efficient
" aspects of a shopping mall; the residential living qualities
of a Cambridge; and the friendly communal atmosphere of a

Furopean village. (N.J. -Gamble, Statement of  Character and Guide~ -

lines for the Development of Mount Roval Junior College.
Revised August 30, 19682) ' .

e

In breaking this ''sense of_plaée"'down'into its basic elements,

mall, was developed. -Gamble.pqted

2

the idea of a pedestrian Qay, or

that it was important:

. to make the campus a community in every sense of the -
word., There must be provision for staff to interact with students,
for students to interact with students, and for staff to interact
with staff. The key concept that was developed to give this
community structure was a pedestrian mall, or street, system..
(Article in the Cdlgary Herald, September 20, 1968.)

This mall was to bé "a living mall——ac;iQe,.ﬁot sterile;‘a
sort of>central village core tﬁat wbuid bé tﬁévdowntowﬁ ofAthe'campus.
_iThe’facilitieS'would fhen Be dispersed aloﬁg the mall" (Gamble, quoted
intxheFCalgary‘Herald, Septembei 20, 1968); Be%o;e the'ﬁall congept

~couid be made operational, however, thé Students' Union, along with .
- ’ -4 S .

" tha administtation,_woﬁlﬁvhave gé decenfraiize_theit facilities. The = -

idea was to avoid having certain areas of the_Bﬁilding Hesigpated'for
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specific functions or purpdgﬁs; It meant that "space will be multi-
: “ o E
IS4

purpose so that as needs change, space use changes without the need B
EMRY

“for structural alterations - (N.J. Camble, quoted in the Calgary Herald

%eptembcr 20 1968)——1n other words, an ''open area" college was to be ﬁ?,h‘,
created. N
: 3 @
: ' N . - -
.o Determination of Site . W

- 4

Following the presentation of the Committee's‘plan to the

Board of Governors of MRJC,'the ﬁoard_reconfirmed'its decision to ask’
the City of Calgary for 55 acres of land in Lincoln Park. The City,

however, continued to press for the location of the College in ther

.."._

downtown urban;renewal area. According to N. J Camble,_the City' s
Planning Departmént was "o . . pushing very hard.for the downtown site

# becguse urban renewal needed a people-generator. The College would Vo

have been an ideal generator." At this point, further discussions

i

between the City and the College were postponed pending the approval

..

of the Provincial Board of Post- Secondary Education.

At the same time, the architects made known t 2 f:

théir site evaluation.® The professio évaluation team (composed of . |
vt ,(‘/ = . n R

J. Gamt ~--ored the downtown site more highly than

architects and N.

,

- Lincoln site

/;/;/: | On Februagy 26 1968 John Ba1Cers Director of Inf rmation .
' Servides issued a’ publlc statement asserting thatAthe/e;izting down-
town MFJC facilities would be unable to handle the expected enrolment

in the fall of 1970 Estimates of increases in the student population'
ranged from 2 860 in 1975 4, 716 in 1980 and 11, 600 in the year 2000.

He spoke of the increasing eﬁrolments at the University of Calgary,

g
t

" ‘ .
. - s R N . .
2] -
o Sy Lo e, ' ¢
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“which he/suggested would stabilize. He stated that it was expected

that 70 percent of_Calgary's high school students would go on to
further education or training, and that almost half of them would look

to MRJC. It was. thought that about 60 percent of these would be>

‘university transfer students.

'pbriod was expécted to be 20.to 22 months."

I

On the same date John Balcers issued another public statement

stating that the MRJC Board of Trustees felt that _the major disadvantage

Q@

“of the downtown site was the uncertainty regarding the time necessary

-

for land requisition The City of Calgary was engaged in an urban

/'

) /
renewal project, and could not guarantee that the downtown site would

be available when . the College wanted it. (As an aside, the urban

renewal prOJeCt d1d .not materialize in any significant way, primarily

for financial reasons ) The Board also indicated that it felt the

3 Provincial Goyernment,‘which would pay 90-percent ‘of the’ capital costs,

favored Lincoln Park which was available ,immediately once Provincial e

w;approval was obtained These concerns overruled the results of the _

site evaluation study.

Another public statement issued by John Balcers pointed to the

a

fall of,l97l as the earliest probable date thab MRJC could find itself

on a new campus. Land clearance problems existed and the construction

.

r

New Legislation o \’ - .

On February 14, 1968 the Board of Post Secondary Education_

‘Submitted its proposals for a provincial system of post-secondary

_education to the Provincial Cabinet. In. June 1968 .the Government

b

‘ approved the proposal in principle, and directed the Board of Post-

-, Secondary Education to prepare new legislation for the 1969 sittfng f-

o

.



of the Legislature.
(Meanwhile, the 1968 sitting of the Iegislature passed an Act
to amend the MRIC Act, 1966, in response to the request of the Falgary

Public Schoel Board, the Calparv erarate School BRoard, and MRIC, as-

-méntioned earlier.  The MRIC Act was amended so that MRJC‘would be able

to continue the -operation of its high school section until the end of
June, 1969, The Act was proclaimed April 25, 1968.)5
During the Spring of- 1968, the Minister of qucation had met

w1th Citv of Calgarv officials o discuss’the purchase of approximately

- 140 acres in Lincoln Park for the development of educational facilities,

_1nclud1ng a. campus for MRJC In August the City gave approval to the

sale. of ‘the land: sub]ect to satisfactory financial terms. The trans-
action, ? however would not take place until the Summer of 1969
During this same period the College began to study its interim
space needs based on enrolment projections. From timing schedules_
tablished by the architects it became apparent that the earliest
possible date the new campus could open was 1972. On the basisrof an _
additional 600 students sSeeking enrolment from September 1969 to

September-197l it was estimated that an additional 60,000 square feet

~would -be required at the existing campus during this period.

A report outlining the planning carried on to that date and

providing an analysis of the interim needs of the campus was prepared

" and submitted to the Board of Post—Secondary Education in June 1968.

;Following a meeting with the Board to discuss the report of all the

gspace avallable for expansion on a lease basis, a detailed study of

’ ~space requirements'wancarried out during the summer_of 1968, - The
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Minister, through the Board of Postheeondary Fducation, announced on
oL » .

of $46,990, with the terms of the lease to expire on June 30, 1972.

January 10, 1969 that MRJC would be allowed to lease 18,360 square

" feet at a downtown lqgation adjacent to the campus at an annual rental

v

K

Selection of a Consultant‘

During August 1968, the MRJC.Board of Trustees recognized the

growing need to engage an educational consultant to assist in develop-

R

_ing educational specifications for the new campus. Their objective

-

. ‘was to prepare‘andAsubmit a basio'proposal for a new campus (including oo

>

fpreliminary eost.estimates)‘to-the Governmentbby no later than. Jgauary

30, 1969. Approximately,tWO dozen potehtial educd'tional oonsultants‘

were ‘invited .(in August 1968) to submit'proposals £6r a new campus.’ By
early Qctober 1968, the iist had beén narrowed to foor, of whom. two -

were to be given further consideration.

"In the meantime, a late submission by the firm of Englehardt,

, Englehardt and Leggett of Chicago was received The reviewing
committee fel@ this proposal ‘was worth further consideration,zand

"invited Stanton Leggett of the aforementioned firm to come to Calgarv

to éiscuss_his proposal; this he did on November 4 1968 The

selection committee of the Board was impressed and, on'November 14,

‘1968 N.J. Gamble, Presidential Assistant in- charpe of pﬁgéning,

announced that the Committee would recommend Stanton Leggett as’ the

/
Educational'Consultant. ‘The Board of Trustees of MRJC approved the . .
recommendation of the Building and Property Committee- to appoint

Englehardt,_Englehardt and Leggett Incorporated as consultants'on

November;23,'ig68tl-8tanton ﬂeggett_began work on December 2, 1968.

- o
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—"F/;’*;;,,,;~/~"‘”K§idef?;om his impre991ve interpersonal capabilities, a. major

factor in the appointment of Stanton Leggett was his intention to

complete his investigatibnAwityin three mbnths;'_(ﬂamble Imterview)
1The‘Collegeuwae ehdeavowriﬁﬁ'to_keepdthe.poblic-ihformed with,
s t ‘regard to progreas'beine made in'planninevfor a new oampus'for MRJIC.
In addltion to the news releases of John Balcera, Dick Bercin,

writing in the "Reflector of Marqh 1968 stated that the Provincial

Government and the MRJF ‘Board of Trustees saw the possibility that the

college mipht include degree granting proprammes and courses similar
.to SAIT and SAIT in.the‘future. The College‘was seeh_tO'develop into
aloomprehenaime institutiOn-with emphasie oh a commUnity'oollege role,
but woold grant degrees-in'éome areas;- . : - . ." 4 | ‘ .
jA'student forum wae heldlon-Febroary 27;:1968‘whereithe |
architectS"(tepresented hyvA.W. Fullerton) explained the pLaﬁs for:
.both:the doyﬁtown urban tenewal‘areavand Lincoln Park sites using
models;'mapS-andvslides during his pteéentation. ‘A similar presenta;'
/tion was made’ before the Calgary Urba?‘Action Committee on March 9
_..1968 | |

r
!

N

Early in. April 1968 the Calgary Public Qchool Board indicated
that it wanted to opt,out of the Tri Party Agreement that had made MRJC
o 3 'opetational. ‘There 1is no eyidence in the documents-or;interviewsvto
e?plaihuthis decision. .HoweGer; the prospects of the Ptovincial ;
Covernmeht taking'over'the operations of all éollegea in the Proyince,
coupled Vith unantitipated‘fioancialthurdens, were‘liiely‘coatfihuting "‘,fﬁ_
faetofs,_:Repteeehtatioh was made‘t0'the‘Ptovincial,Governmeht'to find.
”;§Ut if and when‘itlwould~assome the tesponsibilityafof the duniof_ N ;-”
Collegé;.‘Ih'June 1968,lboth-achoo1.boatds‘indicated they would,extend*

-
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the apreement with MRIC to - December 31, 1968 and that no further - "\“v
. . _l - wi . . " o . E a .
financial support woufﬁ*%e forthcoming after the end of the year.

.In the meéntime, the Provincial Board of_Post—Secondary

Iducation was‘completing'its_récbmmendations'for“what was 'to be the’
Colleges Act of 1969. On November 12, 1968 the Board ‘indicated to, the
planners of MRJC that there would be no student residences in Calgary.

J.A. Barrett was to recall later this decision by the Board
o - o : '

to be inopportune when he stated: ' o o !

Things that we thought were very firmly part of” the prograrme,
~and very important to it, I think I'm speaking primarily of the
residences, and the whole mall and the students" union facilities
~and the. aspect of that decentralization; was really thought of
alwayvs with the résidences tightly tied in and a part of it, and
the fact that the college could not get-the funding from C.M.H.C.
to build them thwarted that aspect of it. There's certain life -
'along the mall that didn't happen that qhould have happened.
(Barrett Interv1ew)

A New President

“As was mentioned enrlier; R.w..HcCready'had been appointedﬁ~
Aéting Rreeident ot MﬁJC”in.July_of 1967 foilowing,the resignation of§~§
donnfﬁoilett, Over‘the'wintereqf lé67—68_the-Board‘of Trnstees of iﬁf'
.HRJC'earried out atsearoh for a new President'for;the Foilege; :bn‘:' N
~July l,*L968,;w.B;‘Pentz Qae ebpointed:President_of tne College; and.
.undertook theftask of éiving a rnew sense of»directionito both the;aeademie
“and arohitettnral plane,for tnefnew.cempusi ‘ |

,w“B'APéééfoaé interviewed byrthe-CalgaryiHerald atvthat time .
and stated: | S AR _’« |

The transmission of knowledge unrelated to human dynamics
'is one of the weanessses of the modern large university . . . .
" The interaction. between  student and student, teacher and student .’
" are as. important .to the transmission as the material to be

transmitted.~ -~ =



. set of obJectlves coverlng student, 1nstructional env1ronmentalvand

ceased to have anyv involvement.
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"In the same interview W.B. Pentz also spoke about. the College

1planniﬁﬁ aspects as follows:

They were pretty. well committed to what we call the open concept,
to breal down the traditional barriers between Faculty and
students At the same time they were talking about hardly any
‘classrooms .at all,. they were talking .about alcoves along the
wvarious learning malls. [The"ﬁ‘the Board and others. ](h B Pentz
.Calgary Herald interview, September 20, 1968). '

©
y .

(R.W. McCready remained with the College in the“position of'Director

of Instructlonal Research he was ‘also respon51b1e for lialson w1th

'

the Lniver51ty of Calgarv. ,He-remained in‘thls positlon until 1970'

when he accepted a p051t10n as instructor of chemlstry at the College J.

While R.W. .'cCready was, Pre51dent of the, College, the IFTC

had formed an ad hoc plann;hg committee. to help prepare all staff mem-

bers for the new MRJC. ‘It held its first meeting in March 1968, and

its immediate objective was.to prepare guidelines for a’Planning_ :

Seninar hhich eventually took, place at the Calgarv Planetarlum on Aprll

ES
.

:29 1968 ' Both staff and students partlcipated in this SESQ10n, and-a

social interaction_areas compiled. Initially;-the»architects were

very much involved.with this Committee, but' after the summer of 1968,

\With the‘anrivalbof'President W.B. Pentz in July 1968” came'

many changes, among which was a change in the relatlonshlp between

the IGFC ad hoc Plannlng Commlttee and the Admlnlstratlon.v Where

fformerly the Conmlttee reported dlrectly to the top Adminlstration, 1t

'_ was. now to report to the Currlculun Commlttee of the Ceneral Facultles

Counc1l.

' W.B. Pentz was tthecall later his version of this change as-

'follows: "At that time I‘had-a President's Advisory Committee.'.lt
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was difficult to have faculty meetings. -I_don't knoy what'you'get if
y0u meet with. the whole faculty anyway. (Pentr Interview)
As was previously mentioned, Stanton Leggett ‘began work on

December 2, 1968, and spent most of that month familiarizing himself

with the College. Meetings were held with the architects as well as

the Residential Planning Committee at - the College Stanton Leggett

B

.utilized much of the information about the College that was already

available, including the revised Statement of Character and Cuidelines-

for the Development of MRJC As. well he used the - results of

Departmental and Divisional inquiries into space needs and the kind

L3

of library that was- envisioned N J. Camble had been probing the

faculty members of the College as late .as September ‘1968 to obtain
-their ideas on what they thought should ‘be incorporated into the design

of the new educational facilities, and this information was also

readily available.

In mid—January 1969 Stanton Leggett Educational Consultant
at MRJC presented his concept of a college to an .open meeting of the,
IGFC ad hoc Plannlng Committee and asked for comment

At a later date N. J Gamble was to recall his impression of

/

Stanton Leggett ] views as:

'.'.b; he (Leggett) had a thrust right from the beginning,
which was kind of an interdisciplinary, very flexible, task- -
force .approach to education, a problem-solving approach. . Or
- in other words, people would identify problems, work on these
problems in depth, and do 1t in an interdisciplinary way, and
a’large component of_individual study. ~ (Gamble Interview)

3

By Christmas 1968 Stanton Leggett had returned to Chicago to

prepare the first draft of whst was to. be his "The Idea of a College.

On January 6 1969 he returned to MRJC to present three proposals

-



based upon concepts of a ‘traditional colleg » @ contemporary college,~

.'and a college which was rather avant garde. Initially, reception of

the proposals was greeted with miyed feelings, but as time went on, )

C1it became apparent that the ro osal descrlbed ‘as - "contem orary" was’ . -
P P p y"

closest to the general thinking of the planning grOup at the College
and received the support of W B. Pentz.
During the spring of 1969 the Province passed The Colleges Act

and proclaimed it on August 1 1969 Under this Act, the Public Junior

' Colleges ‘Act, 1958 ‘the Unlver51ty and’ College Asslstance Act 1964 and

the'MRJC Act, ‘1966:were<repealed A Colleges Commission was established ‘

‘under ‘the Act to be respon81b1e for all publlc colleges 1n Alberta,_

'-and MRIC was to become incorporated as a public Junior college. At the

same time, the College changed 1ts name back .to 1ts original name

‘M0unt Royal College,.to comply with the new, Colleges Act, which deleted

" the word "Junior from the names of all public colleges in the Province.

- In one way the .new legislation governing colleges indicated

'the end of an era of history of Mount Royal College, since it incor-

porated many of the provisions of the- previous Acts under which the

College had operaEed In another way, it set the stage for Mount

Royal to begin planning its new campus, for it provided new funding

for a re- channelling of the thrust of the College.'

: TRANS'ITlON'TO LINCOLN PARK -

With the arrival of Stanton Leggett, Mount Royal College

began a new phase of its development The stage was set for Stanton

Leggett to work with the Board of Governors, architects, administrators,n

faculty-members,and students in an effort to create.a model.which would~
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‘meet the educational needs of the College. ‘ ' L Wl
. . o . . )

J.A. Barrett was to recall of thisAtiﬁe period: \

When Stanton Leggett came on the scene, he not only seemed
to agree wilth, but reinforced and seemed to offeﬁ\definite roots
for the -thing that the'small group of the Faculty!were consider
ing. He claimed the term--the independent study model——which
in many senses,; reallv was a .description, we thought anyway, o
what the Faculty was attempting to do. This offered what appeaped
to be a practical model to accomplish it. (Barrett Interview) =

‘ This: led, ultimatelv, to the creation of a phv51cal plant which would

Teflect the "sensebof community mentioned earlier while simultaneously

attempting to support a novel approach to 1nstruction

 The "Leggett Model"

. P .
b

- As noted earlier, Gtanton Legpett presented a worPing paper for
consideration, by the Colle?e; on Tanuary 6 1969. Thisxpaper was .
'entitled "Ihelldea‘of a College," and was followed by'a_revised draft
(of‘thevSame title) on/February 1, 1969 'These two documentsladdressed‘
the need for space and fac111ties on a per progranme vhasis, using4
‘ 1968 enrolment'figures as bases in making estimates

In the first docunent, three models of instruction were
v discussed? _(1},the;?traditionalﬂ;_which'enplowed,the‘typical lecture
‘7format virtually‘exclusively; (2) a lecture—seminar-individualized
instruction approach, among which instructional time was apportioned

in the ratio of 30 percent ?O percent 50 percent respectively; and

(3) an interdisciplinary task force approach in which ". . . the
s

central focus is ‘an issue toward which students ‘and faculty pool thelr_
fforts to find useful approaches to major current problems The
‘second document was devoted entirely to a discussion of the application

of . the lecture—seminar—individual1zed instruction approach to the :

e



Mount Royal“(ollvge'settinr;- This approach hnd bcon npproxod at the
Nivision Chalrman level for continued nwploratlon in-the plannlng

— ' J’

proccss, and_became known generally as the'"Leggett todel.!

N.J. Gamble's recollection of this time,'framed this concept

as:
i
‘ "The most sipnificant input: to the academic par. nof it was,
of course, Legpott, and the. lexrnlnr Yibrary. .. . " .e
acceptance of the lnchondcnt study proposal was whe llowed

people to accept the phyvsical e\prcselon of a learnln‘ library.
(Ganble Intervrcx) .

A Site. is Obtained

In July &969, the Provincial Government informed Dr. Pentz

-

thot_approximately 136 acres of land at Lincoln Park had been reserved

for- the new Houmt_Royal College. 'This land was officially set aside
on 3§ne 26, 1970, after the City of Calgary and the Provincial

Department of Publit Works had transacted hegotiations which saw the

';Lincoln Park propertv transferred to the Province, then finally to the

’ \bunt Ro;al College Board of Governors on December 1, 1972, (The
Prox1nc1a1 Covarnment however, retained title to the land, a move

'which~was later to prevent the (Collepge fron obtaining student residence

_mortgage funds. )

The Acadérnic Council

The demlse of -the. IC FC Plannlng Commlttee did not end the :

ooperatlve plannlng efforts of ‘the" facultv' In"the.latevspripgvof
1969, rhe Faculty Association struck an exploretron eommittee to work
‘with W.B. Pentz iovan attempt to.resolme‘communicariom-problems wﬁich.-
.hadvdeveloped betmeen the'feculty-at;iarge and'the Administration of
»the Colle?e, and which had grovm more 1ntractable over the vears.- A

- N v

joint report by this committee and the Admlnlstration recommended the :



formation of an Academic Council at the earliest date, and not 1ater

\

than October 1, 1969. N It was hoped that this Council would involve
faculey members and admiﬁistrators alike in recommending policies to
the Board. ‘ThevAcademic Council was not formed, however,‘untll late

4

1970, and held itq first meeting on Januarv 29, A

Construction to Begin

W.B. Pentz, as President of Wount Roval College sat as a-

s

menher of the Junior Collepes Advisory Fommittee of the Colleges

‘ Comm1351on.: The - Commission received a Submission from M0unt Royal

~ /

College on‘hovember 3, 1969 concerning the construction of approximately__
600, 000 gross ‘square feet of. educational fac1lit1es at Lincoln Park
This submission was presented to the’ Commisaion ‘as .a motion at a

meetlng 1n Edmouton on“November 13 11969, The motion was carried, and

the reconmendation For this construction went to the Hinister of

\

rducation for his approval The constructlon costs Were not expected

“'to exceed-$25.00 per qquare foot in addition, funds were to be
-/ . o
approved for Glte development and enuipment A summary of the costs

_involved 1in the above motiOn were as follows:

‘ Educational Plant . (including professional. Fees) ~ $15,000,000.00
Fquipment (including profesqional fees) . : ' o 1,925,000.00
Site Development_(including professional feee) - . . 1,185,000.00%

$18,110, 000. 00

At this same meeting, four more motions were presented and carried
One concerned the inclusion of student facilities in the Mount Roval
College plans, to be financed by the government to the, extent of lO

percent initial capital with the remaining 90'percent to be mortgage



/

project,

2 . ;

,monev. The second motion concernod student ansociation areas at Nount

Royal Collepe. The .recommendation was made that these he incorporated
into the College building, with the’ depree of povernmental support to

oo

be at the pleasure of the Fovernment A thirdimotion concerned the
sales tax rebate monies and the transfer of runds to WOunt Royal College.
The fourth motion suggested that professional fees for the employment

of educational con5ultants be considered part of the total cost of the

rr

The year 1969 was‘drawing to-a close and Mount.Royal.Colle%e

was still‘busy on many. fronts. The:faculty was engaﬁed in‘considerations
of‘space requirements'for.a new campus The architects had submitted
preliminarv floor plans for faculty consideration and comment . NiJ.
Famble had to submit more detailed informatlon about floor plans,
equipment.and space to the Government Concerns uere‘being expressed

to Gtanton Tegpett by the architects with regard to privacy and noise

control. “The Fitv of Calgarv had approached the College with a -

proposal for shared recreational facilities

‘a

“More Leggett Papers

‘In collaboration with the architects, in Decemher 1969, Qtanton

Leggett presented the College with a paper entitled "Space Requirements_

for lO OOO Students This document was a snide to-a projected
e'pansion of the College frem 3,000 to 5, OOO students and then to

-10, 000" students Stanton Leggett- in conjunction with’ the architects

’ and,Philip Lewis, Consultant on Media and qucational Technologv

(Instructional Dynamics Inc., Chicago Illinois), preparedpa document -
entitled "Materials for Learning Communication Systems at MRJC."

PR
s
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This document 0utlined 1in broad terms the types and amounts of’equip—

ment needed to, facilitate individualized learning at the College,

particularly in the learning library. .
: 1
; IR T .
N.J. Gamble recalled the original planning diz o
aid out .

. . when this learning library was originally

it war laid out in the Leggett Model, 1ike 4 or 5 offices in

a star- shaped cluster, little pockets table discussion kinds of
things, for the small little groups, and the individual study
areas. . . . {Gamble Interview) ' : :

. The year. drew to a close with an announcement to staff by W.B.

. Pentz on December 4y »l969 that there was a commicment by the Board of

,Ten—year*hevelopment Plan

cesses, Mount Royal College'moved into the new year of:+1970.

Povernors to the Lincoln Park site for the new campus. The architects
i . . .

announced  on December 29, 1969 that the construction plans and

documents would be completed by July 1970. : - . i

pOn these progressive'notes, but with no slackening of. the

cooperative effort of those concerned ahd. involved in the many pro- ;

~

e

On January 12, 1970, N J. Gamble presented a ten—year develop—.

ment plan for the College based on a commltment to change. A few days

later, Stanton Leggett reviewed the 3, OOO student'plan. There had been

. no changes made by the Building and Planning Committee of Mount Royal/ -

- R

College Board of Governors Later that month Stanton Leggett su ested

that N J. Gamble and his committee members visit Boston to obtaipn

-

‘first- hand information about libraries. Meetings and igcussions

continued with Stanton Leggett speaking to various roups of concerned

.

people, amOng them the Agriculture Tu;ultyj—presumably of University
’ , . ) e ‘

)

,of'Calgary4—concerning programmes for the new campus.\ N
R - : ) ’ . '



" The Educatidnal Thrust of the New MOunt Royal College Campus Q&

In April 1970 a statement of "The Educational Thrust of the

-Wew Mount Royal College Campus" was issued, pronoting the independent

\'\“

study_form of;education, with an‘emphasisVon,problemrsolving, By May

.

1970 the Administration anlelanning Committee could see that the timex

line proposed earlier was not going to. be flexible enough to ) w T
‘accommodate afl the tasks remaining Consequentlyffon Max//,/l970 the .

/ / ‘
faculty Was adv1sed that those with magor”responsibilities were not to
take holidays before/Jnly Zl» -~

"Site Location- . C

3

Site location discussions were still being carried out by the

T~

provincial Colleges Commission, and one such meeting was held at~Mount .

Royal“College dn May é& 197q§ éﬁn May 15 ‘1970, a motion was made ‘at

a Colleges Commission meetingvto rcite%ate the Comtiission' s sunport of

\ 3
B ({,’)

i the telocation of Hount Royal College on the Lincoln Park site. The

,\‘ " -Jﬂ

_motion carried, and a suggestion]was made that the best possible use

o of the land be made when planning facilities at this location.

The Colleges Commission, at its June 11, 1970 meeting, passed

o

.a motion that ", ,'. the [Commission] staff be: authorized to process

the Mount Royai College project within the guidelines previously

- establisred by’ the Commission, and to neggtiate the reduction in size

of.site.”;.On.September 9, 1970, tenders:were called\to decide on a

-

?ontractor,and'the site size 'was estabif?hed at 83 235984//T e con-
- . . (‘

>

T

tractor chosen was Hashman ConstructiOn of. Calgary and construction of

—

W s

the new campus began in October/1970 ey

o . *
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-

¢ . In eptember, 1970, ‘a Research and Development Office, headed

by W.R. Batgq, was created at the College.  Bate's task
7 . . was essentially\to try and stlmulate activity amongst
te faculty to implement courses and educatlonal approaches
that were workable on the new. campus, ‘and which presumably,
. were, a reflection of-some of the basic notions of Legyett
o : (Bate Interv1ew) : :

. Later that month,‘w:R.‘Bate ptesenteq»a.pdperlentitled "ovard
172" This was:to be used by the Facuity‘as a guidelinelfot’aliéhv

: . Lo T s . - 3 .

ment of courses at the new Lincoln Park Campus in.1972. The*Collebl
continued in its efforts to prepare’ fot the planned chanpes that were to -
be made in both instructional technidues and in instructor—student
‘1nteract10ns at the ney campus. In antioipation of'the new cemous, the

o ‘
‘Board of Covernors adoptgﬁﬂthree main- guldellnes for the operatlon of

W

3
"

the College atglts new campus:'

. . . . ‘n . - : v
1. ‘a‘-comprehensive, flexible and current curriculum would%ge

- R
e

offered; = I

S

2, \accomgodation1of ény adult who-exp%essed a nillingness to-

-
learn; and &

3. avaiiability of an. active counselling and guidaﬁfe'prOgramme.

To make{these'requirements'operational, the.Coiiééé.adopted

the following objectives: ‘ :". S - "

. "1;'ito ofovioe career_edncation which'woyld:leed to gainfulu

_employment; as Qeli,as ptogremmes,in which stuéentsrméght_ttansfer'to
; . R

Pt

- senior institutions;,; ' Tl ,,m'

2. ”insofar as possible, to admit anyone with a hlgh school
poo TR R

/giploma, or who was- at least 18 years ‘of age;}ahd» ﬁff“
) . R ) PN )-r' ¥ o
L 2 . . SR
3. to help the student to choose rea<0n§;ﬁ elt@rnat1Ves in _ o
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the successful pursuit'of his educational goals.

Planhing and experimentation continued at the old college site

througout the remainder of the 1970 Calendar year.. An auditorium at

14 .
the downtown‘campus’was.renovated in ‘an attempt to simulate open-area

laboratories and irning library, as they were anticipated to be

created at the new campus. 'Staff.members were encouraged to participate

*1in this,experimentation, and to report their dmpressions to the IGFC.

Development of New Instructional/Learning System

Mount Royal College had a long history of ¢change in" its.

educational offerings. As already moted,it~had begun itS’operation

offering elementary and secondary education, and instruction in music,

;art, speech drama, journalism, commercial and business courses, as

'&“ 3

"if following summary:-
k]

.well-as technical and domestic courses.

i . P

Over the years,these'offerings altered and changed so that‘fOr.

‘some time in its long:history it was - known as a salvage institution,

an institution which tried to respond to the particular ed-cational

roblems of individual students. (Bate Interview)
: Q
The commitm nts to change and adaptation of teaching methods
by the College were of great concern to those people involved in the

planning process atvthe old‘site. Prior to' the engagement‘of the'

I T . -,

architects in August of'1967,‘the'Pean of Business Administration was

‘.alerting staff'tOjsubmitvtheir programme requirements.

"The IGFC ad hoc planning cOmmittee_attempted to organize the .

[ i)

instructO'“ through a seminar‘on_teaching process andfspacelv A

subseQuent report of this seminar issued in March 1968 contained the
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1. MRJC deals with a -special type of student. There is wide-
spread recognition “and concern for the student as an individual
The approaches evenﬁgally used in the new campus to deal with
" this situation will greatly determine the type of physical

facilities necessary and desirable.

- 2. There is no "best"'teaChing method which can be used
' exclusively. It would be desirable in almost all situa 'tions

. to use some combinatiOntof‘teaching approaches.
. Pt .

‘

- 3. The physical facilities of the new'campus must above all be
flekible There must be'some'permanent‘facilities but many
facilities must be flexible with regard to the type. of »
teaching method employed and, where’ possible, the type of
.SUbject taught.

‘As previously documented the physical planning of the new . g
college was well established by this time. 1Architects had been working
with the coiggge planner,'N.J.,Gamble, and the planning committee of

the-College Board since'August.of 1967. . StantthLeggett, the educational

¢onsultant, began his work in December 1968, and the,College had ‘acquired

4

a new_President, in the person of.W.IB. Pentz, in July of -1968.

The'concepts of7innovative instructional/learning modes were
made public in the Calgary Herald in- September 1968.

A review of educational d0cuments of this time period provided

, no mention of any formalized action to.prepare ‘for the.implementation

v C T .'" N o ' : 3

of these concepts. SR o L : . .

In fact’ very lit‘ie documentation could be found on the action

..,, ) /

'-taken by the Collegh t, repare the staff for the implementation of :

'.:fts developed by Stanton Leggett. In an interview

in 1975 Stanton Leggett stated that he did not feel that his respon-

: siBility lay in the area of staff dé%elopment and indicated that the



‘need for staff preparation was not well met.

" An excerpt from that document follows
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(Leggett Interview)

W. R Bate joined the College staff as a student counsellor in’1969.

(.

Dut.uy "is tenure as counsellor he submittedpa report ‘on instructional
Ideas to the Research Committee at Mount Royaleollege.i

In September of 1970 W.R. Bate was. appointed head of a Research

\

and Development Office created by»the College W R Bate’s'attachon

the problem at hand appears to have been hampered by the parameters of’

time and the numbers of instructors to be reached

Well,; I think -at the time we were dealing with roughly 100 full— R
‘time instructbrs. ‘We had at. least that many part- ~time instructors o
but' we didn't really’ get involved with them. To be totally

“adequate, they should have been involved because- ' the College, in -
fact, depends on the sessional instructors but there was no way,

I c0uldn t stretch myself any further. (Bate Interview)

Prior to W.R. Bate s appointment, the College had 1ssued

documentation on Educational Programme Requirements dated August 1970

@
’

(a) Educational Programme Requirements

Mount - Royal College i1s a community col]ego and by. definition

‘its policy is to serve the unfulfilled needs in education - L
for its community. Accordingly, it will consider admitting =~ - o
to the college any person,: irrespective of race, color, -créed =
or previous educational background The staff of the college

will be in close contact with the specific. educational needs"

of the community and will develop programmes to fill those

needs. - Through counselling and greater flexibility‘in’ pro--
_grammes the college will use every effort to tailor programmes -

.to the needs of the individual student. - .

.
oy

. To facilitate this greater flexibility in proyramming the
" college will adopt many newly defined techniques in the field
‘of education. The approach to be followed will be lecture,
seminar, and individual instruction and poéssibly -‘leading in
some cases to an_ interdisciplinary task force approach. With . .
- +-the proposal to increase the individual instruction and
‘ learning to 60Z of any programme, far fewer classrooms will be

" required and space for individual learning will form the major

_ component of the college. ‘Even laboratories will be open for oy

use -on a free basis.

P o
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Basic to this 1nd1vidual learnlnp is that the process.of
problem solving is belng experienced, and skills learned

in problen solving can be re-used when new :problems arisec. -
Inherent in this system are the advantaqes that the individual
can learn whenthe wants, at what speed he wvants, and can be
‘tested at unspecified intervals as he feels that he is ready.
It. relieves teachers 0f countless- hours of classroom duty,
freelng them for tuition and time to prepare nets programmes.

W, R Bate used a varlety of technlques to get the staff 1nvolved

‘with plans for“a new instructional system at the new campus., A
"~ ' ' '

modified systens.approach, a prototvpe of an open library, workshops,
and 1nd1v1duallzed consultatlon, were all used to help the instructors

prepare thelr partlcular courses for the new campus. He had to deal

o

" Wlth the prlorlty courses belng offered by the College, some 180 in all,
as well as- the large number. of instructors. Stanton Legzett s paper ;'

“had 1nd1cated _some general concepts to be 1ncorporated and the College

‘

had its open door’ pOlle and its general statement of pollcy €s. pre—

viouslyvmentloned. From these documents and the worklng draw1nps of

- the new canpus the 1nstruct10na1 staff under W R. Bate s lead began to

revamp courses and to experlment w1th new approaches. ' : - L

Four main criteria were set,up to act as goals to be reached in

‘evaluating changes made in programs. . .
The first criterion was that of”objectives.
. . _ , .

T What are you going to accomplish?

The second was pretesting. s : L o o oL
."‘ i . N ) v . : 7. " : . B ) .
Trylng to assess where students were relatlve to the ob3ectiVes oy

’
o

set out.; DO L - ) . . o

‘The'third alternative,approaches toflearning;f‘ S . : 'i

What kind of approaches can you build for your students that

ﬁﬁ w9 provide them with re%; alternatives in learnlng’
[ X -
o -



The fourth criterion was“evaluation.

How realistic were the objectives for the student? How well

(3

‘had the studentfs level. of readinessvbeen judged? 'WQs thecapproach

used appropriate for the student? =

As W.R. Bate was to recall later "The whole idea of this o
concept was that once evaluated, you could make instructlonal dec151ons.'
(Bate Interuiew)

.vInbretrospect N.R..Bate saw'his job as being hasically one of.

working with instructorhattitudes@ The desired outcome of all this

v

,work was to have the 1nstructor s role changc from one of lecturer, and-,

perhaps resource person to that of de51gner and facllltator of learnlng.

A conpllnentarv role change for students would be. from a pa931ve

(&)
receiver to,that of active'learner. S

The format of the preparatlon and plannlng for the development

of an 1nstructlonal/1earn1ng svsten for the new canpus took the form

+

of admlnlstratlve“llne authorlty to compel the varlous departmentSrto'

. ¢

carry the responsibllltv for their own worP Thus the Dean of

Instruction and vice- pre51dent of 1nstruct10n vere direct]y resoon51ble.

1
1 k

They contacted the chalrnan of each department and . :R. Bateracted as

a resource person to the departments and in@iyidual instructors. His
- v _ : o Y - ] ,

T o B My

- position,remained one ofﬁstaff.

W:R.'Bate‘was'to recall that ": ;.;'éveryonepwasfinyolved'ln
it{dafterrSeptember 1970f Some people - were involved'in.it they saw
.theirpmajor_role}as‘resistance,"~?(Bate Interﬁiew)= Vorkshops, ar?e
and‘small group seésions 1nd1v1dua] meetlngs and student 1nvolvement

with the development of the 1nstruct10nal/learn1nﬂ system contlnued from

the, fall of 1970 untll ‘the end of the semester year ‘of 1971/72 The

E
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of developing the instructional/learning modes compared to those

(2%}
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time. As’ W B. Pentz wag to recall, ", . . w R. Bate told me a year

'before we moved that the classes that encompass 80 percent of our

Students haVe now been modified refined etc., tried etc.”" (Pentz

Interv1ew)

The subjectiwve view of all this preparation and its effect on

2

" . the staff was recalled later by N.J. Gamble

, So we had a series of workshops -on behavioral objectives, we had
Stewart come in, and then the other definite assignment was that

C .

_ “ -« . 1t was the first time that they (the staff) began to
realize what the ‘Leggett Model .was going to .demand of them, ..
"you had to be capable of :stating everything that you did in
behavioral terms and measuring. . And that got' a lot. of Ppeople ‘a
little upset., (Camble Interview) :

It would appear from documentation and interview data that the -

transition from the old campus to - the new campus did not occur at .an-

.optimal time as far ‘as W.R. Bate was: concerned in his capacity as head

“of the~Research and Development Office. The physical design planning

was over. before the instructional/learning mode planning was complete.

ihereappears to be a. gap between these two aSpects and there never

was a time when planning for" both was in concert.,pThere appears also

available to the physical design planners. No hard data was available

on the financial Tesources allotted to these two aspects._‘ ﬁb

Recalling the timing and resources available to W. R Bate and .

PR

»his office, N.J. Gamble stated

& . .

" . . o
e - .

'staff in charge of .the priority courses had all been prepared by this -

v

vAvto be a. large digcrepancy in the human resources available fqr the task e
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« + « W.R. Bate's problem was a very real one at that point
because the campus was now sort of under construction . . . so

his :job essentially was to provide stimulus so that people would
be ready to move into the new campus, Well, what the hell did

he have to work with? Heshad Leggett, who by this time had pretty
well withdrawn, he had a drawing -interpretation of ‘the Leggett
Model, in.-terms of behavioral objectives, and ‘a systems approach,
which really wasn't contained in the Leggett document, but rapidly
that's what the Leggett &ocument was translated as, behavioral
‘objectives, and -designing delivery systems. (Gamble .Interview)

. The‘Transition Year . ' ‘ f: o | ’ ’ ‘ .
o The‘l§71—72.semester year-marked'a'transition period for hount:

Royal College. The downtown site would be vacated and the new Lincolejj

Park'campus would be occupied in the summer of 1972 with classes to

begin in October The planning for thiS”Step has been.twofold Flrst

"

' the preparation for the new type of educational approach based on the,

.5

"Leggett Model " was tried and tested in several disciplines at the

: N
old site, using modified facilities The second endeavour had been

an- attempt to prepare faculty for the use of the support facilities‘
".d' .

i

that would be present in the new campus. The College,vin general was

‘epared through the combined efforts of the administration, the

n -

ducation consultant, the various planning committees, the architects,

lnd the- division chairmen._uThese efforts-were made in‘anticipation of
} .
/khe implementatiqn of the "Leggett Model" in a new’ campus designed to

o

be flexible and adaptable to the" needs of students and faculty alike. - -
At the same- time, the College conducted "business as usual "
‘_offering education programmes in four areas (l) Associate Diploma

'programmes, (2) Certificate programmes, (3) programmes in affiliation
J

with ‘the University of - Calgary, and (4) upgrading programmes for adults.

v

h These programmes were presented to over 2 300 full-time students in the

e

‘ ©1971~72 year. In addition,’the'College made affurther expansionary-step

el
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.and opened 1ts 0l1ld Sun Campus on the Blackfoot Indian Reserve at
Gleichen, Alberta. At this time it appeared that the College was not

only viable'and.expanding, but well prepared for the'planned changes.

On April 14, 1972 the Alberta Colleges Commission held.a’

special meeting at Mount Royal College The,morning was uSed for a

- tour of the new facilities at Lincoln Park; The group was accompanied

hy Adninistratlon officials of the College and members of the architec—

tural firm. The Faculty Association, chaired by D. McNab presented

two briefs to the Conmission.‘ The first, presentéd by B. Pashak, dealt

generally.with.the functions of Mount Royal College as an institution

of the community, and identified a needﬁfor facultv members to have a

.greater voice in running the affairs of the College The second brief

presented by Mrs. F McLeod questioned the budgeting process, adopted

by the Board of the:College, and-Suggestéd there should be more faculty

participation in the preparation of the budget. ' This vas one Of'manv’

lattempts by the FaCulty COuncil to gain more status and importance in

the affairs of the College.

Department-of'AdVanced Education

" On June 2, 1972 Bill<33 was assented toibyythe’Provincial’

"Legislature. This Bill brought into: being the Department of Advanced

o

Education, and set the date of dissolution of The Alberta Colleges
Commission._ The Department of . Advana&{'Education would assume the o

functions and duties of The: Alberta Colleges Commission, eﬁfective'

“March 31, 1973.



Lincoln Park Campus ) o

In October 1972'the.Mount\Roya2 College moved to its new' -

"Lincoln Park location in the southwestern outskirts of the City of
'A.Calgary. |
- On December 1972, W.0. Backus, M.D.,bMinister of Public Work$
»transferred 86.37lacres;on:behalf of Her Majesty for the Province of
‘Alberta, to the Board:of Governors of Mount Royal College. Thus, the
"transfer from{the downtown site to the Lincoln:Park.site was complete
in all:details. |
 SUMMARY
The”first sfage of the history'of the Collegejsaw a slowly
accelerating growth in enrolment, culminating with a realization that
future development of the College depended ,upon the adequacy of:
-facilities and financfal support.'-A,study of the operations of the
folleée was made (Andersongheport; l§645, leadiné,tOua reorganization

of the College's administration structure,. a revitalization of interest

) o W o -

- :and'effort on the.part offthe Board of‘Governors of the'College, and’ —
towthe renovation of facilities in downtown Calgary. =
The search for new and largerzfgcilif'es led to. a reassessment_
’ 'v:’ of the philosophy ofrtheleoilege:/in terms of its relationship to the
o community»af’large, and in terms of how its philosophy might become
.;),%%/" manifeSt in the instrUctional setting.’ The College'thus entered a
' second phase in its development, one in which an open—area concept
(emphasizing a freedom of interchange between faculty and students); -

and a campus which would reflect and support~this concept, were
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adopted as plans, As well during this phase the College changed its

‘status from that of a church-supported institution to a school district
i

7sponsored college, and finally to membership in Alberta s system of

public colleges.
. The third stage in the College s historv saw preparation for-

the creation and occupanc} o1 a new campus A site on the outskirts
* o

of Calgary was selected and a 600,000 square foot structure was built.

l

'During this time, attempts were - made to prepare faculty and students
for the conditions envisaged to. be created at the new campus with

particular regard to the open-area concept. In the fa._ of l972,-the
: ' - . »

College moved to its new campus.

In order to bring various aspects of the College s development

-into clearer focus, the information provided in earlier sections has

Y

been examined 1n terms of the processesfrf/y actors, and conceptual
—/\_

developments which/aceompanied (or stimulated) changes in the College s

-

: 1nstructlonal orlentation, internal structure, and facilities.. This

B analysis has been guided by hind51ght doubtless leading‘to-the

'eliminationpof_some processes, actors; and'concepts'which dg not‘appear‘

‘to be‘important in retrospect.: . -
In the development of the College, one process that was. sig;'

nlficant in that it identifies areas in which maJor obstacles were
. 5 ,

.encountered as the College attempted to make and enact plans through

which its needs could be accommodated "The process selected was‘the;

iy

instructional/learnlng system.

* . The change;process.' Major identification of a need for the'

College to modify its relationship to the community, organizational

’. . . . . .
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3 structure, and physical setting was inherent® in thmn\eport
(1964), and the occupancy of a new campus at Lincoln Park can be |
_ traced directlv ‘to the ideas proposed in that document.r-AS~goted-
earlier, planning for a new. campus began shortly after receipt of this
report, although the planning activities were of a very general -
nature at that.time.. People at the College knew that facilities were
. inadequate, that the College could alter favorably its relationship :
to the community and that financing of the College was becoming
:increasingly problematic. A searchifor possible solutions was
initiated soon after the"report was‘rec 'Jed. lA>’ _ Y

> Subsequent "stages" of the process through which the Colleg |

altered its location, instructional orientation, and facilities are
not so‘easily discernablea Accompanied«by changes in its’legal and'
financial status, the College sought solutions to its perceived needs

. from personnel and agencies both W1th1n and outside its organization,

“in addition, "the manner in which these needs were perceived to be real

i . '\v 4 .
vy «

and the solutions which were. proposed varied over’ time. For example,
) j:facets of the philosophy of the College wvere updated on at least two
Focca31ons in the late 1960'5; despite the conclusion of consulting ‘
'archltects, the Lincoln Park site was.selected for. the new campus; the

3 College was attempting to. carry on its normal" complement of programmes,

Ca

while deriving ways in which these - might be improved, and there was’ a

lack of continuity among parties which were- to be involved in planning

for overall change.

Over the past decade, the College has had three formal leaders.

(John Collett R W. McCready, and W.B. Pentz), in addition to its

“

“
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Board of Governors., Of these, W.R. [Pentz was present. for the major",r o

0y

(and.latter) portion of that perioﬁg his major role in the change
.appears to have centred upon resol%ing poldtical and financial problems

whlch were encountered, as well as/upon supervfsion of the operational
| .

» ‘aspects of the College s ongoing programmes at both campuses. In

: . j
planning the change StantOn Leggett\appears to have been delegated

-

(oﬁ assumed) a leadership role with: regard to propoqed instructional

matters, while the architects played a leadership role in designing

1
facilities for the new campus. These’ people,_along with a few others‘

3

; . h <
from within the Collcge, formed a core of planners.

_Kez Actors

.1'~
!

' ‘\jto have played key roles in the. planning and 1mplementation of the

s

ultimate transition to Lincoln Dark these following have.been~
identified: NS
‘ R

John’éollett* as President of the College at the time the L

Anderson Report wasicnmmissidned and received John Collett played an

SRIICH

important part in" fe;hulating the philosophy which was to guide the
_College throggh'the last'half of the 1960'3 and'into the;I970 S. In .

1965, John ColLEtt'composed the document entitled "Statement of—

Character' in which the architectural setting, educational atmosphere,

and relationship to the community of the College were discussed
W

s

Revised in 1968 (byvN.J. Gamble), this ¢ e;ment appears .to have stated

tha major parameters of the changes which were to take place."

/u
AR

N.J, Gamble: working with John Collett as Special Assistant

in charge of Planning, N. J Gamble also was a: par;icapant in the : ~'a .

Five individuals, the faculty, and the architects each appear o
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the news media.” = o TR i o : -

planning‘proeess whieh followed the An&erson1Report.7»His respon—

[
\

sibilities .in -the realm of planninp continued after John Collett's
. A

into the tenure of W B. Pentz. As the individualvdesignated by the -

Board of Covernors, in late 1967 to ". . ‘ plan, supervise, and

His mandate took him. into all facets of the planning being done, and
G

. *‘«-,s.'

he provided key 1ia}son between the College, the architecté ;and Stanton
. ¢ . .1_‘.‘-)

N

instructional paradigmfon which the“ﬂnew College wa§ to be based

)"

2

Although a late entrant in the contestifor an(educational consultant,

Stanton Leggett s proposal wa's sufficiently att:nd;

¥ : L

k)

.an interview w1th the Colrege. Accordgng to‘N J Gamble;

ar‘-"

-;.4

e » 1 N

T saw the man, I knew he was the one for the job'" Stanton Leggett s

’ ° “ Ch. —:\ - Q{ ;’ «_
knowledge of-neW'ideas people, and college developments in the U.S.A.,

along with his engaging and persuasive personality, had a sigé%ficant

v - ke

impact_upon people associated'w1th the qulege,'the,arehi;ecta,'and

s . S S .
. . e
v

“W.B. Pentz: as. President of the College from 1968 to'l9753

W.B.'PEntzA role invqlved (as noted eanlier) supervi&ion of the ongoing

-.'v' N .

operation'of the College';as weIl as acting as a facilitator (with !

a

regard t° Political and financial matters) durino the planning of, ahd"
) ‘ . o ‘ -
transition to the _new- campus. S .

&

Y-S
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- N ' E7R
.. modes of;/ns%rﬁction’as proposed by Stanton,Legge t. Because‘bf.the g

'uconsidered to have been of prime impoftance.>

;#planning for the new campus. , ,
‘the physical setting of the néw campus as it might'

:dual nature of ° this mandate, -and the response to

‘implementation, members of the lnstructiona%‘@aqblty app%ar to have

played B relatively passive role. In part this'can be attributed to -

;the University of Calgary, and the,Departments of Educaﬁ@bn and

‘_Advanced Education-fplayed tranSien

:early phases of‘planning,vand led to the decision to- place the new KR

B

W.R. Bate: as Head of the Research-and Development Office’

P

established in 1970 W.R. Bate's responsibilities involved the stimula— '

tion of developmental wbrk on instructional approaches which would

reflect some of the basic ideas proposed by Stanton Teggett. As the

'author of ‘a set of guidelines to be employed by facu ty in the

structuring of learning as it was envisioned to oceyr - at the new o R

?

campus, W. R Bate made a significant contribution t

\

1)“ . . q\, N

.the'direction’ofg,

4]

Thé ArchitectS', Two members of the archit ctural firm namely,

‘ ) 2.

in determining

I

J. A Barrett and A W Fullerton, played maJor role”
(a) reflect A:he ‘ i)

by l

" V

) College s overall philosophy, and (b) facilitate t'e imp’ementation of

e . 3 ) / : W

N
hese two dimensions,

u

the approach of the architects (as embodied an th_

- ": g

new campus), mist be

> G -‘.t" 5

The Faculty Throughout the various sta es gf.planning and P

-8
Na;,

RS Hh

Y »
Ye U CoEE
EE TS B :

their responsibilities for day—to-day ins&?uctio of cla:

Other Agencies‘ Three external agencie ——the City of Calgary, :

[

W . ‘
. b L=

/ B4
:-"2 [
o

[

"the new campus. Negotiat pns with the City of algary regarding the‘.a ';7,\, ¥
CRIRY .,

¢

location of new and/or expanded facilities were very important &psthe ”_],;a-

) -
R
BN .




f part&cularly in university—transfer courses.‘

Y

X I
: incorporate an}f
wﬁPlanning Committee in January; 1968; This decision seems t-#i

"some gﬁidelines proposed e&flier xin 1967) by the Building and

b

Education appear to have been involved minimally in the planning

Vsupport were’ necessary before implementation c0uld begin‘ Finally,

instructional standards of\the College had'to be articulated with the

&

72

'process, although their approval of construction plans and financial .

entrarice requirements of the University of Calgary, these represented o

-
by,

v 4 s

The-Origins of Selected Concepts . o ' -

In‘retrospect, four concepts which assumed major importance
]

. constraints to be considered in the design of instructional operations,

were introduced at vari&uskstages of the planning prOCESS' ‘the "mall .-

v -

concept-" the open—door policy," "instructional flexibility, and

Sy
:

"identification with the communityhA The origins and development of'

“ o.,

each of these.concepts are‘diSCussed,briefly“below.

The "mall concept"i The notion that the new campus would = .

:‘6sed mall can be traced to awdecisiQn of the Joint

Property Committee of the Boatd of Trustees a strong sense of
R

".

place ., a warm and human inner-environment which would nuIlify the

effects of .a winter Elimate, and which would ma;imize social and

~ pr,

, . . %

'informal learning opportunities. By the fall of 1968 it had been

e

A}

:-decided that instructional facilities would be dispersed along,<gnd

..-

,adjacent to,. the mall. "l»l : . '”'v. ‘,r_v :

The "open. doorgpolicy i As noted’ earlier,_the first explicitw

M

K

-statemena of a policy under which the College would admit students‘

oy
y ,.v

A

‘regardless of their previous educationa&wbackground appeared in a - o
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e
\‘ General Statement of Policy, issued in the wintel of 1966 67; thils was

' but one. fa@ét of the humanist philosopy espoused in that/document

THi&xcommitment to an open-door policy was reiterated in 1970, when

[N o

the Board adopted ". . . the accommodation of any. adult who expressed

N

a willingnéss"to‘fearn”ﬂas-an operational guideline.

4

"Instructional flexibility". Early statements redated to the’

desirability of creating a campus :which would accommodate several fi?g

a R
R

approaches to instruction appear in the 1967 dOCument egtitled "The 3 o
: Character of the College : the/design was to‘encourage spontaneityz’/fiy

- and diversity in an informal setting and walls and partitions were to’

be flexible and adjustable as programmes and teathing methods changed.

" These ideas were given more specificity by Stanton Leggett as was‘the ’

notioL(ﬁhat the campus ought to be able to accommodate a. growing o ' ,
: o - IS W
student population. Instructional areas within the campus were - - v“%&ﬁ

designed to_display con51stency with the time—breakdown specified by

Stanton Leggett lecture halfs, seminar 5gbms with moveable walls and

areas fd”'individual study were subsequently incorporated into the

ERY - : N IS :
. . - - \'-,_ . , / -
. N R . . . ) - R
f

S designf o ’ ‘ Lo 'uf . : K«

l.r_

"Identification )’with the. community . Again, gfarly ?articulation

\' of the need for a closer &elationshipvbetween the Co lege and the

W
~ .
¥ ‘/..

T '}”,; latger community than existed ag the downtown campus is. evident §n
P S 4"‘(‘”
g
"The_Character of the College (1967 S commitmens to “the
) Coe R A

'bcommunity should be reflected in_campus boundaries that merge with'
those of the c&ﬁ@umity Along with'a 1ack ofiekpansion room in the

downtown area’ in terms of both space and timing, and the prospects of 5 R
o L . SR

*;;r_f o Provincial financial support for the construction of a new campus, ;he,g o
s VN e ) . . T ) ) :' R o . ) B . N U ) v_"/
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wigh to merge physically with the larger Community was a majprAfactor

in the decision to select the Iincoln ParP gite. Determination that the

.Lincoln ParP site would meet this criterion was effectively completed

' . !
by the end of 1967 ‘when the Provingmal government announced that it
n & .
Y .
"Had tentatively reserved a portlon qggphat area for a new Mount Ro}al
w -
-College campus. T "qx“‘-- S o o "rfrj‘ﬁw,
-~ u',.‘ .
. . .-.;‘;"". ¥, s
i) ' SR “xz, ) ?
N \ - )
~~ -
w .A ' R -
s — - N '
- - . .
’ o b
[2s
“ R i}
) . e

i

" - N < ’
i .
N [
ol
ol
B L
M ) . . .
. - } "
o . \:‘ A t
. v
. -
4 (%]
¥ v
-
. - a
" B A’ . .
| v B
+ . 4 .
. . -
: . L3S
v O T °
. & ! a . e
. . . - . .
M— N « :
. . R -
! . R B . & ® A
3 > -
Y - T ;
o o . . .
. PRI
e\ . G )
' e N o .
& R ] ‘ ;
i 2 . e -e
: SR " S ©
“ 5
. = ’ AR,
A - it k3 e ~
o .



,stages contained in the HavelocP model A

CHAPTER V , = B -

ANALYSIS OF THE CASE STUDY

=~

-Introduction

This chapte; presents the analysis of the data concerning

planned changes in the instructional/learning Bystem at Mount Poval

S - 5 o g . : - ¢ .;t‘\

‘College. ' o ' . . : L e _ S

The case narrative of Chapter v provided the documentation of
the changes and the processes used to implement these changes . The

finquiry questions from Chaptnr III together with the analvtical frame-—

work served to identify these changes and processes.

This examination of data led to an analysis of the con—

gruence between what actually occurred at Mount Royel College, with

regard to the changes in the instructional/learning system and the

. . Y
Documentation of Changes

a
5
-
e

£
:

1. What planned change if any, occurred at- Mount Royal College
concerning instructional techniques7' :

The Anderson Report contained manv recommendations. ‘An,.'
2
G

. excerpt from. one is important here as it suggests the directlonrV

and. thrust that should be taken regarding instruction at the College.
", ." « the establishment of a- maximum enrollment figure with ;‘_‘

‘ . . 6
emphasis on quality education rather than continued expansion with

'emphaais on quantity enrollment is strongly recommended " '

‘(Anderson, 1964) At that time the College was operating on’ a

" . .- :

15



not reside solely in the classroom and the laboratory

1processes. In August 19675

caa T
" an

semestér basi¢ and offering courses in business administration,

university transfer_programs;,non—transfer'programsvand secondary

. . .- X ';} “. . a
school programs, ' s

gInStrUCtional techniques consisted of a mixture of teachin?

. methods 1nc1uding university lecture methods used by instructors

4

o

hired to teach. transfer o@%rses.
The Anderson report appeared to have been the harbinger of

all planned changes for Mount Royal College as well as-a puide to

Q\what direction these changes would take. Another indication oF

‘\

proposed changes in the 1nstructional/learn1ng system appeared in

a’ General Statement of Poiicy issued by the College Administration
\< PR
during the wi;ter of 1966 67. This statement reaffirmed the

»

College S commitment to serve the community in areas where needs

v

~in education Qere discovered. " The College adopted the position of

admitting any person, irrespective of- race, colour, creed or

e

e
previous educational background. The College would attempt to

foffer\a student the opportunity to develop in some dimension of

o
. )

personal growth in spirit in faith and in education. In addition,,

.the College held that education belonged to’ all activities and did

+

-

~In additiOn to tbese proposed changes by- the College, there

)

._appeared to have been some action takep to start the actual change 'f

'g" . JJ‘ A
‘ College Board of ‘Trustees engaged

'. v oL [ .
e 95

“an architectural firm to do preliminary devéﬁopment work,for the

- ;,;-v' + ‘ ;;,0_

_ new campus., In the summer of 1968 the Colleg : rranged for-

[

'_ dgitional lease space f%r an interim follege and in the fall %é& i

RS
v r i co . T . . o T




hcd

%

, , “77°

.

1968 ‘the Board of Trustees approved the appoinbmenﬁ of Stanton
Leggctt as qucational Consultant for the new College. Stanton

\
Leggett was successful in\gaining two proposed changes in instruc-

Qional techniques._ His 'model' of a lecture—seminar-individualized

? instruction format and a 'lear\'ng library to facilitate this

: format of instruction. Stanton Le,pctt in‘coniunction with the

architects, and o media consultant was also able to outline ‘the

o

tvpes and amounts of " equipment needed to sustain an indiViduali7ed

learning programme at the College.. '.‘ L

¢
. (¢}

In September 1970 a Research and3Development'Office was
created at the Colleée.j This office was to aid the faculty members
t. develop courses for the new campuo'which would reflect de51red

-changes:in the instructional/learning system.

V ’ . ) . . '

That planned change, 1f any, - occurred at Mount RovallCollege in ' x

- student learnlnO mode ,a,’

Mount Royal Collepe had a long history of change in -its i
X qﬁk ; . -

\_educational offerings.b At ity
instruction in elementarywan
as,in.music} art, speech,

) ' ‘ v TSR . LA
business courses as well as techni-&l,.\irdomesticicou ses.:
; 7

U

These

'offerings changed over the ° years and &h‘

3olleye began to attract
2z a .

students w1th special learning needs éhd e might suspect

?r

special learninp modes. lv;-; ,3for.some me in its long history

«

."it was'known as a 'salvagezinstitution which ) 'ed to respond to

R

the" particular educational problems of 1ndiV1dual students.

(Bate Interv1ew)

G ' v .
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e

. w“lhe Collepe had become overcrowded as mentioned earlier and

-,
- .

the { -vson Report made mention of this problem. Also as
' pret v mentioned the College 1ntroduced yet another mode of
stqu ' ,earning ‘In 1968 the College hgbd“ semlnar to attempt

1

to « wlze 1ts instructors concerning teaching process and space.

A report on. that seminar contains a point of 1nterest here*'
L -6 -
"Mount Royal College deals v1th a speCial type of student There

is w1despread recornition and concern for the student as an

»

v indiv1dual .. (I c. F C Seminar,Repdrt« Imrch 1968) The
open door pOllCV of the College, coupled with the proposed : o
. ! s -

indlviﬁﬁalized?1nstruction and problem-solv1ng t.)ectS\of the
v N N

i

Legyett Model, meant that the stwdent learning modes would\change.

These planned changes in student leafnlng modes were summed

& - 'Y

up by W.R. Bate mhen he stated that' "A complementary role chang

ad JA 5’

for a student would be from a pa551ve receiver to that of active»

’

'

learner (Bate Interview) ‘ S S PR

R -t

- B331c to this - ind1v1dualized 1earninp is that theﬁprocessﬂbf_

.‘o “ )

problem-solv1ng-as‘be1ng ecperienced ‘and skills learned 1n
o ) x oo : :

problem—solving,can be re“used when new problems arise. “Inherent
R

in this system pre the advantages that the 1nd1v1dual can learn

& K

when he wants, at what speed he wants, and can be tested at

unspecified 1ntervals as he feels that he is ready.\ (Mount Royal™

College, Educational Programne Requlrements, August 1970)

One'furthen expected change 1n student learning appears ‘to

have been that voiced by W. B Pentz when he stated: - -
The transmission of knowledpe unrelated to human dynamlcs,
' 1s, one of the weaknesses of. the modern large- univerSity The -
interaction between student and student teacher and student:

. -
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ey

are as important to the transmission ag the material to be
transmitted. (Calgary Herald Interview, September 20, 1968)

wy

- What plardned change if any, occurred at Mount Royal College' "

_concerning student resource materials7

‘ Calgary Herald this- way.»'

b

vf ,'word - There must be,pfl

As.mentioned previously, the College had considered itself

+in the role of a salvage institution , -and mention has been made

.

of its policy of special consideration for its students. 'It seems "

.reasonable to assume then that the students had access to the

faculty, including guidance personnel, and a traditional librarv '

-~ .

as I'ESOUI'CES .

The studgnts also had access to laboratories,_an'auditorium, 3

and an assortment of classroom resources at the College:

A Planned changes:in student resource materials appeared‘to

"
o

center around the concepts of the learnlng library, the mall, and

'the total environment of the new campus.

"The Character of the College , a 1967 Mount Royal College

document outlining the College 8 philosophy, indicated the stress

on the. environment as follows

The total environment should bawregarded as having an effect
on learning. ' The design' should encourage spontaneity—and s
: _diversity in an informal.setting Social and meeting . areas
" should be: provided in a manner to maximize informal -le
,opportunities. Adequate provisions must also be ma,"
places of privacy and independent thought.. o ;g_f'f 0
e : qé,;&
The concept of the mall was expressed in an article in the
. i

-

-\..-~

‘;'. to make the camp f?t. nmunity in. every sense of the
dorddn for staff to interact ‘with
students, for students }&Veract with students, and for .
gtaff to interact with staff. The key’ concept that ‘was :
developed”to give this community structure’was a pedestrian
mall, orvggyeet, system. (Calgary Herald, September’@@ 1969)

Lo

e
A
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I3

At that same time W. B Pentv recalled that

Thev were pretty well committed to what '‘we call the onen .
concept, to break down the. traditional barriers between '
faculty and ‘students. - Atsthe ‘same’ time theyv were talking
about hardly anv classrooms at all, they were talklng about
"~ alcoves along the varlous learning malls. "(Pentz Interview) -

The learning library was one of the planned changes in

- R ,
student resource materlalS' N.J. Camble later recalled. this

)

concept as: . . : S o , . EE

’ [
The most sipnific int. input to the academic part of it was,

of c0urse, Leggett, and the learnLng library.

The acceptance of the 1ndependent studv proposal was. what
allowed people to accept the- physical e\presulon of a«
‘ learnlng llbrary. (Camble Interv1ew) .

" . The learnlng llbrary‘was enVLSloned as an area dn whlch

several student resources would be located N.J. Gamble recalled

S

-, 3

. . , o 4 S B &
- the orlglnal plannlno 1n.thls an' . \ o o

N

. e when thls learnlng llbrarv was orlglnallv fald
but.’ . . it vas laid out in the Dogh
or five gffices in'a star- -shaped €
table discussion kinds of thlngs, g

. groups, ‘and the individual study dreas, ..
Interv1ew) :

11 little
(Gamble

Mentlon has already been made about the £

llbrary vas to be supplled w1th equ1pment and materlalsftg

fac111tate 1nd1v1duallzed learnlng” In addition, this same” area.¢-~

was to contaln the- books and other materlals @omud 1n a more

i . D o

convent10na1 llbrary.'

4. What planned chanpe, 1f anv, occurred at Mount Roval College :
. concernlno 1nstructlonal staff7 : - ‘ . -
) T ‘ | ‘ "'~,l,""‘w N c>;-
DocumentationJindicated that there were-a great number of

/ ' oo . . i} ) R

'~instructional7staff§

v . . ’ - L . . .

Pt
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1970)

particular courses for the new campus. -

81

Well, I think at the time we' were dealinp with roughly one
hundred full-time-instructors, . We had at least that many
part—time instructors but we dldn t really get 1nvolved
w1th them. (Bate Interv1ew) SN

One planned change in instructional staffconcerns the

anticipation’of@a shift in the duties-.that theypwoularbe perform-

ing due to the adoption'of the Leggett }bﬂel. An excerpt from a.

Mount Royal College document w1ll serve to illustrate- thlS feature'

- 5

" . It relieves teachers of countless hours of classroom duty,

v

freelng them for tuition and t1me to prepare newv programmes. o

37

(Hount Royal College, qucatlonal Programme Requ1rements August

et
v

In the same time frame\w.Rﬁ Bate of the'Researchwand’Deyelopment

. -~

Office used a variety ofvtechniques to get the staff involvedfwith

wxy o

.plans for{a new instructional system. A modlflcd systems approach

>

a prototype of an open 11brarv workshops and 1nd1v1duallzed

consultation,:Were all used to help instructors prepare their

This course of action indiéated'that the instructional stdff -

'was expected tolchange their_méthods-of instruction or at least

"

modify them to some extent. . o TN S
In addition there was the anticipated planned change . [
R o , : T

concerning instructional staff which included that of attltudes\\\\}\\"

~leading to ‘role changes,

The desired .outcome of all this'vork was to have the

"instructor's role<changedffrom one of leet er, and perhaps

~
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a

5. Wiat planned chnnwe,blf any, involved the change agent team at Mount
Royal Collepe * : :

Documentation indicated that a ehahge“agent team comﬁosed'of
- people both inside and outside Mount Royal College was established.

Initially this team was conposed of J.A. Barrett of the architec-

tural firm, and N.J. Gamble of ant Royal College. ' The membership .
of this team changed over of time from-1966 to 1972.
Stanton Leggett becarie a m ehe'change_aﬂent team with his

arrlval in December 196 , 48 had W B Pentz 1n July 1968. Further—

more, the docdnentatlons 1nd1cated that, both Stanton Leggett and-
) - Sy

N!J, Gamble withdrew frqm the chahge'agent.tﬁam before'w.R.?Bate_'

joined it in Sepgemherf1970;. The"change agent.téam'appeare@.to have

. consisted of never"lesé ;han~twe,mehbers'ahd never more than four il
members in the time period 1966 -to,1972. The ehange'agent team

1

o~ B ) -

:als. A: well theTchangeiagenthteam appeared ﬁd have

‘s_ome ex-tent concerning the instructional staff at
o b c. L. - ) . .

- 6. What were the roles, 1f anyirof the change agents at }bunt Roval
--College7 B . .

‘@

[

- 1

Documentation ‘coticerning thé roles of the change agents

] . indicated that. they acted as,catalysts, solution—givefs; progess.

helpers, and resource llnkers. These roles appeared to have been

- e .
'fd s1n ular‘in others. They aLso
, o

appeared to ‘have been fi l_d by more: than one man‘at one t':e in . &

.




most of the planned changes and ises and also a resource,

- % linker and selution-giver. N.J. Gamble was also a catalyst and
- ! o . . . . C

' S IR ~ RN . U

, process helper. Both W.B. Pentz and Stantgn Leggett appeared-tow'~
I o . ) ,:':\ \\Q a ! ' ’ ) ) i K H
have been solution-givers and resource linkers. W.,R. Bate appeareg

/

- to have been a catalyst, and process helper. In addition all these

. . i . . ) ’ Y P
men. appeared to Have been resource.linkers at gome point 1in the

change processeé at Mount Royal College.

i

>

. 43' : P
Documentation of Processes

1. What relaticonship -building processes, if anv,.were_uSed‘at-Nount -
Roval Collepc to ef ect nlanned chxrge” L

It would appear from the docuwentatldn that a relatlonshlp

qonduelve to 1ﬁnovatlon was’ establlshed en. -a change a&ent tean
S : S e
. ,)"v ) . - . . , .

»Land Mount Royal College. The change agent team was cortposed of s

R

'people7both‘inside and outside‘the College an%ﬁthe membership. - S
changed from time .to time duringrthe period from 1966 to 1972,_ ihe

. change agent team flrst formed was composeﬁ of J A. Barrett of - the
Q .
architectural‘firm and N.J. Gamble, the A551stant to the Presidcnt
. | : [

N v '_h ' and:Directorvof:Planning'at Mqunt,Ranl_College,,'This(relationship

. developed between the'change.agent ;eam<and_the-client systen

S

: ER S I' ) : Co ; }
e appeared-~to. have been a viable, secure, and well-delineated helping
,‘y ) v : . r . .. & - . - ; . :‘ : ‘. N - o
: ’ o - A T S ' ‘ T B
: _role_estab\ished on.a_solld base within the client system. The = -
L e ' : P : e .
: -task of the archltectural f1rm was ". ﬁ:glo do Drelimlnary -
} ‘&, ﬁh«l/ . ) ¢ . ’
P e development_work for the new. campu%, C?‘ The armhltects belleved
C . 14 ‘ R " .
very stro part1c1pat1ve planning . (Gamble Interv1ew)}
‘e ‘dn 1deal relatlonshlp appeared'tc have been
5 o B ] S0 *
= such as structure -and. 1nvolvement ‘of all relevant
_ . N 4 C ..
.~Fullerton and J.A,hBarrettuwere‘the regresentatives
. Lo - CE Iy R _:‘ Sl ' .y C
L < e . —
e 4 _‘%}i a o i . J
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[

from the arc e, firm that worked with N.J. Gamble and were

}
i

involved-with % ..ae Bdilding and Propertv Committee of the-

College Board and the I.G.F.C. Planning Committee of Mount Royal

- College.

The critériqn of equai power appeared to'have been'met‘sg
the nature of the inside—outside change agent team. The
architects wgro partners in the architég;;rai firm engaged'bz
the Collepe Board. N.J. Gamble was Presidential Assistant at the
College ‘and secretary.qf the Bullding ?nd Preoperty Committee of the
Colleée Board. This arréﬁgement meantithat the College as -the

client systemvand the inside change agent, N.J. Gamble were both

unde: the direction of the Collegé Board which also. held the

" contract. with the architectural firm. ‘The power,  therefore,

A\

resided with the College Board and it appeared reasonable lieve
that the change agents and the client svstem woi%d tal -
. : iy
- power under such anﬁarrangement. /

Thf%_relationship between the change agent team and the.

client system appeared to have beer the basis on thch'all

planned chaﬁ%?glin the instructional,/i.arning Eystem were made at

N
Mount Royal College.

L
i

What diagnoétic processes, if any, were used at Mount Royal

College to effect planned change?

- .

The case study materials indicated that the appointment of
.‘I" ) o . ‘ .
the architectural firm to study all aspectg of the College in 1967

was the first dtagnostic process undertaken. The a:éhitects

. ' : o ’ .
wanted to understand how people perceived the College; they wanted
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to undersfand'its philosgphy as each pefson saw it, and they wanted
to trv to sense what the staff envisioned as a place that wéuld
embody that philosophv. The College Board also recognized the need
to engage an educatiohairconsultant to assist 1in developing |
educar fonal specifications fo% the new campus. .This led to the
hir:: ‘tanton Leggett who car;ied out some diagnostic
invnsrivations,resultipg.in'two workine papers both entitled

"The Idea of a Cpilege."

- ? : . °

The case materiabﬁ\iévealed that some, diagnostic work had

been done prior to the arrival of Stanton Leggett as ‘well.

cw/\
e e

Statement-of

Stantoﬁ‘Leggett'ufilized much of the information

i
that. was alreadyv available, including‘the revise

i

Character and Guidelines for the Development of Mount Royal Junior

College. As weli: he used the results o tmental and

Divisional inquiries into space needs and the kind of librér§\§3at N

R
-~ ~
~

was envisiqned.(“kpis‘iﬂditated that the diagnosis of.problems

jconcerning.the instruciionai/learning system at Mount Rbyal_College
had utilized the proéess oF_constructing a diapgnostic invenﬁorv.
The process of identification of oppértunities and strengths
appeared to have been used to produce the statement of character
document.'.Diagnostrc processes appeared to.have been svstematic
ard involved the participation of a large number of the instréc—
fional staff.

3. What :esource acquisition processes, if any, were used at Mount

al College to-effect planned change?
\/ ' N
Documentation revealed that relevant resources were made
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available in the form of .space and materials. An auditorium at the

downtown campus was renovated in nn‘n[tcmpt to simulate open-ared
laboratories and a learning litrarv. 'The process of acdnirinq

relevant resources included the acquisition of peéaple with ideas,
expértise, and time. The case materials indicated that J.A. ‘ .
Barrett was not only an architectural oxécrt bné a man with ideas

about edhcatgonn] svstems: .

. + . our involverent reallwy beran lone before that (Stanton
Leppett's arrival) vben we bécame sort of extrerely interestad
lavren In the whole process of fhe’develonrent of the cduca-
tional progran. Barrett Tnicrvicv\. C - L.

* .

Docunentation revealed that Stanton Leesett brought his own

~

expertise to kear on the problem of the inqtrnctional/lcnrniny
systern. W.B. Pent: was appointed President of Mount Roval College 3

-on-July-1, 19068, and undertook the task of giving -a new sensc of

- —

direction to bhoth the academic and architectural plans for

carmpus. The creating of a Research and Teveloprent 0ffig

College in Septecher of 1970 added more relevant resources in the

}

form ¢f materials and people with experrise and ideas. W.R. Bate, '

head ¢f the Research and Develeoprment Ofice Bad produced a document

N

entitled "Toward '72" which providel a gpuyideline for the- developrent .
Py SO '

of courses at the new Linceln Park Campus in 1972, H.J. Camble

had been probinpg the faculty members of the Gollege in Septenber,
1968 to obtain their iceas on what thev thought should be incer- -
porated intg-the desinn of the mnew educational facilities.

o

Documentation. also re led that relevant resources were

-

rade availab™ . to the Nollegse inNthe form of firances. These

f\\
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resources came from several sources, the najor one belng , the

Governmnent of Alberta. S : .

4
What choosive ltern iel e o T AN ee e used L at
Roval Colleo o 07 e v ined uipge .

The case rmaterials revealed that Stanton leppett presented |
three medels contained in the: f1: 5t of twao vapers entitled "The

Jdea of a Cellepe."  The model Which provided a farmat-of a
Tecture=seninar-tndividualized instructien approach, wvas approwved
- : *

by the DivisioWal C¥iirmen and hecame the rodel for the instructional/

learning svsten ot the Collece. Documentation revealed that the
v ‘ ’
Legpett Model paraldeted so~~ of the, idcas contained in a_ 19467

cocument prepared by the Collece entitled "The CHaracter of the

\ S

Collepe.’ Evidence from the case uaterials indicated that the

choice of the Leprctt Model resulted in the acceptance of the

concept of an open-orea learning librasy and that efforts vere made
: t 17 ¥ :

to"test these two concepts using similated facilities at the down-

town campus. Furtker dogurentatiorn indicated that a choice was
) : . . N ) .
nade concerning teaching methods to be used. at the College:

. . . ) . . Vs
". . . it would be desiralble ip alrmest all situations’ to use sore

combination of teaching approaches.” (1.G.F.C. Seminar Report, .
March 19¢3) '

No other documéntation cencernina the process of checsing |

alternatives appeared vith repard to the instructional/learninz

system at Mount Roval Cellegd. . o .

What accentance=-nainine procecyes, if anv, were used-at Mount

1 . N T R L
Roval Cellcere o Co o0l ToaDu Cranaoe s

The documen:tation concerning gaining acceptance for the



Fhat innovaticn esal

innovation of the instructional/learning svstem indicated. that

both stafl and students were involved:
There was in the oid campus a space wade available in whiith
an open Tibrary wis setoup as oo protetvpe. .. Lalnstructors
Were encouraged Lo tri Lthat o space ot .. . lots ol inStroctors

tricd Toty oy cducational thins, indenendent study, O

. o o CL L : )
Cpasraped dleanning, and Students s Uutors, (Bate Intervioew)

v

Changes, in tl.esspaces and instructional arcas were presented
: i . . . . .
to the Divisicnal Chairmen as \L::*r‘,'_i:‘*.r-,, dravinrs to be sipned when
. A . .

acceptable, as a process of paining acceptance.  The process of

proup discussions was also used bv Stanten Lesrett, J.A, Farrett,

. . B N : R L . ‘ . \
and I.J. Garmble as a process of painine acceptance far the ipstruc-

T/

° 1

‘tional/learning systern. " W.R. Bate used the processes of deronstra-

¢

>

tion, group discussions,”and person-to-person contaets in an effert

.

L to gain acéceéptance for the innovatibn.,  W.3. Pentz wag involved in
5 ept . , : :

proup discussions and had setf up an advisorv beard to facilitate

FRE ,

the process of ¢ffective cormmunication to gain acceptance for the

' .

innovntion in the instructional/learning svsten.
: . _ D

i7 arv, were need at Meount

M
Foval Collcre to of: .
! The documentation concerning stabilisiny and penerating self-
[ [ .

renewal in the instructional/learning svystem indicated that

relatively little was done at Mount Noyal College. - The gase o
materials revealed that an attempt was made at stahilizing the
innovation using the ‘process of onientation. -
» ) \ . . ) ‘ . ’ .
The Collere ran a series of orie
before it cpencd, witere the “aculty came out in-froups and
then the studente.  Thew had ©ours of the space and so on to

fariliarize thermselves with it. (Barrett Interview)

Ation tours and lectures



e - ‘ o £9

. . 3
The process of continudng evaluatlon appeared to have been
. | .

i
"

anticipated but not carried out.
’ : \

'We talled about alrmest a continuows plannine technigue,
From the tive thev roved in, worvould start plannine the
next e around,

(Parrett Tnterview)

and,- of course, tint has not heen the o case.
b v Al

he process of providing for cent suins ~aintenince appeared,

from documertatvieon, te have been starod in an atten e to ctatilice

the innovation.

. . . ‘\\.
’ . The Collepe retained an Tducational -Pevelepment 0760 aothe!
. : [

. . . . . '
new campus, presuraobly to Arovide for continuing raintenace vo—
ever, this appcarcd not to have heen ruccessiuls

’ : N . : . .

: . . . there didn't appe r to b inv tochninne. available co

‘ ther to pot accistince in re=develoniine it : or

expertise in planni=g,. o o thev had rob o0y onostand or

. aviilable to tier o naeict them in thelr re=devdlonmens,
(Barrett Intervicw) S C )
. . ¢ ' . T

Locunentiation. did reveal thot W.R, Bate's of Tice was enpared

e

nrocess of evaluating the Inpovation in an atterpt to.

—_ s

stot ilioe when the time care to movesto the new carnus.  One other
process appeared in the scact raterials te be an attenpt to
statilize and yenerate self-ronewval. Y.J. Camble presented a

ten-year. developrent plan fer the Collese bared .on a commitrent to -
o . ' . "~ ’

chanre. The docurentation revealed no other preocesces desicned to

N

stabilize: the innevation and rerderate self-renewal for the

instructiconal/learning svstem at Mount Royal College.:
) - s < =

o

M '
~ '

The Aralvais of Congrrnence ol R

' The Havelock Model was used as an "ideal" to determine the

N

congruence with the planned charge processes discovered at Mount Royal

. . . . v
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A}
Collepe concerning the instructional/Tearning cvsien. : .
Stage Tt Building a Pelationship, A
Pocumentation indicated that a relationship was establiched
hetwen an dinside=outnide change agent team and Yount Teval Collere.
" N !'\. R .
This relticnat ip cpreared tochave heen viable and enbraced mest ofcthe
. oo N ' . ’ h
criteria set forgd Py Haveloer as thone found in an ideal relatdionchin,
Therefore, the pro voses concerning building o relationchin revealod
. ) :
. b ) . ) ~ : o N
In the docimentation - Mount Do) Colleve appeared to L CONeTIenL
Cwith the i -l Vodel, .
>
Stare 11 Dicenosine o Provlens,
—_— ‘
Do spae s ghat the proccoas ol Jddaraosing the
N V \\ v » . T 1 3 ! -
prollemmoe Yayn. ol Lol aruentt et ooded
on several noinra, A of the ! i
architestaral Tive 1o 19T Fupenes te thic, Stanten leccatt carried
out a diagprorvic ine oo et ciducntional spoeificaticons of the ¢
, .
TCollero. The Col™ere ot alen 5y veloood puee <
character ¢ the Collere and the doveloprent 66 the Collope which
. . < .
Iinveolved dinnrost i T eSS eY . -
C N v ©
Stare TIT: fcquirins o Pusources, : . A
. C e, . ) C _ S T
Documeditat e Indicated that the, process of acanirving relevany
Tresources was carried our he Huunt'?bvn]'Follcru~for TANY aspects
- . - N N - R . o
concerned with the instructionai/]chrninn evster. Space and materials
in the form of sirulated facilitics at the downtcwn campus were
obtaincd. People with ideas, expertise, and tire were ennaced by the
o P . . - . N : N

College for special purpeses or wvere resident faculty and administras
tive menbers,” Tinances were. obtained by the Collepe. at appropriate

] t. . .



times and in safficient amounts tu provide adequate yesources for the

o '

"t

. 0 R N
“ipstructional/learning svatem. The relevant resources of paterials
‘ .
such as printed matter and couiprent were also acauired bv the Collere
at appropriate tines.

k!
‘ “~

Therefore, the docurentation indicated that the process ol

acquiring. relevant resources corried out at ount Poval Colleoe was

. . ' , .
' ) . Dot . v 1 e
conyruernt on scveral peinte with the Havelochk todel, ,
Croace Ve Choosing the Jolution,

Nocumentation cf g nrcors s v L N D LoveTer, Jeciaion
was Fade Lo deeept bt the Jeccett Modeloand the Vewrninge pahaare
S - R

Sconceple. ranve @ alteraatives cere narrow Tor o bhoth Jhese conce !

-

the Terrett Mool tas one of three reoosals and the learnine TiErare

a
. \
1
vas an alternative tooothe cnioting eeneentioec b bivrar b oconvertion
. .
AP i s tatel tooers T wariery of pteactiny metine g
:‘§ N '|"I.!lu LT IR BRI O S0 exiont.
AR e T ITiess testine and atantarion
. \u
Troc cob o Eer vy v e thie o . e I
. ! . .
e eV e et it inn that the procesc of cheosing
»

4 . sy - s e T, HS . T
the « nevoent, gt least to sore degree, with the Havelocok
Modil . ' ;

. %
Sta CeentAnce . )
: . -~

Tion ipdicated tiar o larpe nunber of craff and

ety

students. vere invelved with s of paining acceptiance for- the.

~ )
2 -

“ater:, “Neronstraotions, oral presentations,

instructlicnal/learning s
‘trials, and proup discussions vere carried dut. The process of using

working dravinrs of space and, facilities was also used to gain

~——

o
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accéptance for some phases of the instructional/learning system.
i ‘
The process of gaining acceptance for the innovation revealed

=3

b the case materials indicated at least o partial coneruence with-the

Havelock Model.

Stage VI: Stabilizinp the Tnnovation and Generating Self-Renewal.

Nocumentation of the process of stakiliring the innovation
a ' . .
and penerating self-renewal indicated that the process was onlv

i
partiallv accomplished. Some attempt at stabilizine the innovation was

made bv using the method of orientation tours and lectures. An

v

Fducational Develupment Office was retained by the College, presumahly

to provide for continuing maintenance,' in an'e‘fort to'generate self-

renewal po%Fntials. - A document was prepared, based on a commitment to

‘change, by N.J. Gamble in an attempt to stabilize and generate self-

4

renewal for the instructional/learninp svstem. Documentation also

indicateé that W.F. Bate's office was still engaged in attempts to

.

stabilize and cenerate self-renewal when the move was made to the new

-

campus.

The process of stabilizing the i+ ...-ion and generating';elcf

rénewal as revealed by the documentatic: ~* ‘‘ount TPoval College

<
.

appeared to have been incomplete and thus incongruent with the Havelock -

o

‘odel..

Summary ’ . ' ‘ ' .
_— t : ’ ‘ ° ’ : '
This chapter has presented the analvsis of the case study. The

analvsis took the form bf documenting the planned'changes‘andthe

proceéseé emplezfd by Mount Royal Coilege'to ;ﬁmlement these changes.
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The {nquiry questions trom Chaptar 111, were Uéod to {dentifv these

v

-changes and processes, and the Havelocek Model war used as an ideal. by

f . ‘

which congruences and inconpruences c¢ainld bhe measured.

The analysis of data provided the followine range of planned

c.anges anticipated Tor the Instructionalflearnine swster at “ount

. v - A
.What planned changes, 1f‘an§;.@ccurfqd'
concerning instructional technqiues?

oot Toval Collepe

A chance of emphasis from quantitv enr lment to quality education.

Educational ofrferings to keep pace with conmunitv needs.
Open door policy of admittance to the College. -

.
1

The opportunityv for students to develep in come dimension of

pergonal growth. . f

Adoption of o lecture-seminar-individualized instruction fermat
P :

with an oper area "searning librarv' to tacilitare that ‘ormat of

instruction. ' B

/ . .

¥ e creation . of a Research and Development Office to aid facultv

‘members to develop courses for the new campus which woul- refléct

L .

these praoposed changes. .

iali
— . o
2. at planned change, if any, oecurred at Mount Poval College in

student learning modes’

Concern for the studentsas an individual led¢ to adoption n° the

Legnett ?bdel-with a largze proportion of tirme devoted to
- . individualized/learning. t o ' .

I

The student «as expecteld to become an ictive learner and not a

passive receiver.

’ -
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The interaction berween student and wuhhww‘;feachox and student
was to be emphas{red,

t. What planned change, {f any, occarrel at Mount Poval Collepe

concerning student resource materials.

“he Tearning librarv, the mall, and “he tor o]

e \ !

environment o oth
New campus was to fogter !

and maintafts o Y iph depree of

human
interact{on,

I3

Places of privacy and independent thourht were to be buifle int.

the new carpus.

Informal and peer learning opportuni:
. p £opT

ivs were to he maxinized,
Audio-visual equipment was to be suppliced

ied to facilitate
individualized léarninp. l

i Yrhat planned change, if anv, occurred af “ount Poyal
concerning instructional staff?

ollege

Instructional staff role would change “rom that of lecturer to

that of destpner and facilitator of learning.

\

Adoption of the Leggett Model was ro “ree instructional staff fr

f

v/\ .
om_/
the classroom so they could prepare new programmes and tutor

students. . .

)

. [ . " .
The learning librarv, the mall, and the total environment was to
;r\:ot7 staff and student,tand staff and staff interactions.
Sy : ) \ ’
The data were also examined tda tr

o

to determine what processes,
o

1

It these planned' -




! what relationship=building processes 17 anv, were used at Mount
Rov - , ffoc o
Roval (x)ILevL to effect planned chuange

The Jdocumentation apneared to indicated thac b relationship
o .-
comde cive s fnnovat on was establishied Setween o chanype acent tear
and Mount Yoval College. toappeared oot thic selatic hip was
the 'asis on which all planned changes in the instructional/
- fearsony sveten were nadesat Maur Poval college. Tt appeared that

this relation i owas present Cor the planned chanpes in Instruc-

tirnal technigues, student learnine medes, student resonrce

. ~materfals and {rstructienal ratt’. The documentation Indicated
that the relationship between, the change ipent team and the client
D svster endured for the time period 190F-1971,

, . what diapnostic processes, if any, wer. agsed at Mount Rova! College
. o ro effect planned change” N

Docurentation appeared to Indicate that the diagnostic process
o canstractine an inventory was used concerning the planned change
in irstructional techniques and student learning modes. The process
»
diarnostdre investigations appeared to have been used concerning
' " : 3 . . >
s~udent resource materials and Insgructional staff. 1In addition

‘the process of identification of opportunities and strenaths

apprared to have been used concerning instructional techniques and

w

: S -
instrycrional stafi.

3. What resource acquisition processes, if any, were used at lfoun
Royal nllege to effect planned change?

Documentation revealed that the process of resource

acguisition in the form of "space and materials was used concerning

instructional techniques and student learning modes. The process

.
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of acquisition of people with fdeas, evrertise, and time sppeared
to have been used concerning all the @ ! change: at Mount

Roval College. In addition the oraces ~f gequtsition of finances

appeared from the iorfumentrarion to save been used concerning all
the planned changes at Mount Roval College. . .
’ - v L S

what choosiny of alternative processes, if any, were used at !ount
Roval College to effect planned chanpe! '

IR LE RSP PR

:
Documentat {ion 1n&icnquwbhur“fﬁb piouess of choosling 315?¥<<\*\\
e , _ » : o
==

natives was used to select the Legpett Model of {nstruct fonal ™.
techniques. In addition the process 10 choosin alternatives was

The pracess of selectinp the

d concerning. reaching methods.

.eggett Model resulted in the adoption of the learning librarv

which concerne! Hoth student learnine moles and student resource
materials. The de-umentation appeared to indicate that the process

of choosing alterr < ives was not used ooncernine the instructional

A 1

staff at Yo'lnt Do College.

what accentanc. caining processes, {f anv, were used at Mount

r
Roval Colleee to effect planned change?

The Jocumentation appedared to fndicate that the process of

favolvineg staff and students was used conrerning all nlanned .

~tamres .n the instructional/learnine .wstem. The processos of

proun dil.cussion and demonstration & eared to have been used

concerning instrucrional techniques and 7 :lent resource materials.

Alsc, the process of nerson-to-person Inturviews was used con-

cerning instructional techniques and {nstr--rlonal staff. In

addition the process of effective communication was used corcern-

ine instructional staff.
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6. What .innovation stabilizing processes, if any, were used at Mount
Royal College to éffect ¥hange? : R
. t “

The documentation appeared to- indicate that the process of

_stabilizing the innovation and generating self-renewal in the

2N

instructional/learning svstem was not completed. The case materials

s

s indicated that the process of orlentation was used concerning i

P -

.student resource materidls and instructicnal staff. The documen-

.

wtation appeared to indicate that the process of evaluating the
innovation was begun concerning the instructional s;aff{ The

~

processes of continuing maintenance and continuing evaluation

¢

: . S o
appeared from the dotumentation to have been incomplete.

'

The  Haveloclw Model is based on the'tonetfthat the first stage.

“of buildinéia relatidnship'ié essential to a successful planned change
s ) . . . o i '

'prbcess because it is the starting point of the entire planned change.
: N .o g) .

Tﬁe HaVelock Model sugpestS'thaf the process of stabilizirg the

lindovétion and penerating. self-renewal is the end point of a successful

- planned change pfoéeés and is nece&}ary to.enable the change agefit to-
'disehgage from the client system. This necessity of completing the

first and last stages of the. Havelock Model 1in ordgr'to'effect a suc-

‘cessful planned change process would indicate that Mount Roval College
undgfwent ébmething‘lesé rhaﬁ a successful planned. change process

. copcerning their instructional/learning, system.



i CHAPTTR VI

SUICUARY, DISCUSSINT . ¢ FLUSTANS
AND RECOI2TTILA LONS )

e ——
- o . . 4
The case' studv method was used to investipate the plenned chanye

processes vhich occurred in the instructional/learning svstenm at ount
Royal Cpllepe in the time reriod 1966 to 1972, The data used in this
studv wvere .penerated 1von docurments, intervieuvs, time loys, opinion-

ngircs; mcjor&ndﬁ; and tapcd intervievs gathered frcr Mount Ro&él ot
Collere by o study teem from the Yn%versily of.Aiherta. 'Furthcr
. » — , ' , ' .
inforrmation and docurentation were gathefod froq the Alberta Co]lengs
Comﬁissi5n, thesﬁﬁﬁcrtn hcpa:tmcnf of Public Korks,_the #lberta
Depaftment of Advanced Kduéatiod,'and from the Albef;a Statutes files
at the tniversify of ﬁlbefta Léw Librarv.” ‘ ;
'A re;iow gf literature was ca;ried\out ro de;erﬁine the present
statuszof vlanned chaége’thcory. As a rosbit offthis.review the-
Havélock‘?odcl of planned change Qns selected as the Vehicle-té<_
aralyze the data. ' . ' | .

Two series of inquirv cuestions wvere developed to provide a

framework on which te displav the findings renerated from the case

N ’. ) ) s

study raterials. One series of inquirv questions devalt with the planned
S

changres in the instrnctional/learninag aspects at Mount Roval Collece,

the other series ¢f inquirv questions dealt with the progesses involved

in producins thesc charnges.
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"‘hh\:; ,The data assembled from !the answers to the inquiry questions
gy o wie
4 * . *\?‘ P‘ b4
- ﬁ Vg ce{? %?mpared to thc planned change processes held to be ‘necessary to ..
v \ i
-& lr

~

~

\
)

>

\\$ 3

v

the Successful planned change --ocesses as outlined in tie Havelock

Model. This analysis provided the infornation ftom'which conclusions
—_— [N N

about the planned chanpe processes at Mount Roval College were arrived

at, and recommendations made.

In 1966‘H0unt Royal Collepe became a.pnhlic institution, thus
ending- the church affiliation that had existed from 1910. At this
time‘the College was locatea at a'downtown Calgary, Alberta}camoUS
consisting of a variety of buildings; portahle.classrooms, and some -

leased space in the imme.iate area. .The Anderson Report (1964)

.

appeared to have brought several aspects of the College into éharp

~.focus. . One such aspect was the inadequacy of space and facilitieé at

the Collepe and another was the need to concentrate on qualitv of

education and not quantity enrolment. Documentatlon in the 1966 to
1972 ¢ime period 1ndicated that planned change processes began w1th
the appointment of archltects to evaluate'two_posslble College sites.

This evaluation led to the Lincoln Park site being selected in May,

1970. o S _

Change Agents. Three years and one month had elapsed between

i

the app01ntment of the archltects and the flnallzatlon of the site

. _ ! .
selection. J A Barrett of the architectural firm was on the project
from August of 1967 until after the move to the newv campus in October

of 1972 a perlod of over five years. Stanton Leggett, an educational

99

consultant, was engaged in Decémber of 1968 and continued his activities

v . PR
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unt il sometine in the fall of 1970, W.BNPentz assumed his duties as
. | . _ N
President ‘on JJuly 1, 1968 and continted throurh the move to the new
. N
Cellege in October of 1972, a period of over four vears.,  N.oJ. Camble,
N

. . \,

who was with the Collere in the capacity of Assistant to the President,
. . . S . . e,

and Pircctor of Planning in 1966, was appointed to’ the Buiiding and

Property Cormittee of the Toard of Trustees of Yount Roval Collese in

Novermber of 1967, He continued in ‘these capacitics vntil the move to

the nev Collese in October of 10972, W.D. ‘Bate was appeinted as Hoad

of the Pesearch and Developrient Office: in Scpthmber of 197C and con-

the move to the new campus in 1072, '

N

tinued in this capacity through

a period ¢f just over two vears.

These {ive men corpriscd wvhat appeared td have been an .inside-
outside change agent team. TNogumentation indicated that thev did not

‘all work together at ome time. As manyv as four worlked as a teanm for

s A

a pericd of tine and never less than two worked at any time. - The

collcv.tive vork of these men aproare’ t- have encerpassed the roles of

change agents as defined in the ‘avelock 'ocel. . o
. Ty ° 1 ' . -
* Planned Changce Proceesess e inquiry questions developdd for

. ‘e i .. - o s . N . ) 3 . . 7
this studyv vere uscd to discever planned changes in the Instructional/
A . . . T

learning swvster at’ ount Reoval Collerme, and the processes used. to bring
about these changes.  These processes vere compared with the six stages

of the Havelock Model  to procduce an analysis of congruence. From this

~omparisoh it appeared that rany of the planned channes and procedures

were at least partly conpruent with the Havelock lfodel and a few were

inconsistent with the model. There was conpruerce between the llavelock
Yiodel and those changes discovered. at ount Poval College ‘concerning

. e A

e
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'the stage of Building a Relationship. There‘were inconsistencies, or
“less than complete congruence, with the Havelock Model stages of
Dlagnosing the Problem, Acqu1r1nn Pelevant Resourcef Choosing the
So]ution, and Calning Acceptance; and those processes discovered at

Mount,Royal College. The last stage of the.Havelock Model, that of

.'Stabilizing the Innovation and 5enerating Self?Renewal appeared not

. .

to have had a 00unterpart in the planned change processes at Mount
_ROyaL Follege Tt appeared from this analysis that theiplanned change
processes at !ount Royal Co]lege cpncerning the'instructional/learning
svstem were.somewhat less than congrnentbnith‘those planned change
processes held to be necessary to a snccessful planned change by‘the
Havelock Modelr | ~, ‘ ) C - ‘ ‘ " )

The planned change processes at Mount Royal dollege appeared
to 1nd1cate that several processes were nndertaken ‘at one time and that
:planned changes in one area overlapped and intermingled with‘thosebof
other areas, Theldocumentatlon of ﬁount'Royal College. for :his study
'appeared also tosindlcate that restraints‘of time and reSOurces placed
undue,stresseSfon the change agent team‘and'perhaps didvnot allow it to

complete all of the'planned change processés that had been anticipated;

[N

-4

Conclusions

This study provided‘an opportunity to examine the planned
change processes used by Mount Royal College to develop and implement
a new 1nstruct10nal/learning system, and to compare these processes
gwith a’theoretical model of planned change. | |

It appeared from this study that the attempt: to compare actual

processes used by Mount Royal: College with ehe Havelock Model ‘of planned
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o change provided sone useful information about plinned change.

\
’ - The stapes of the aveleock MMedel and the actual processes at
Mount Roval Collepe were net consruent in all aspects.  The theoretical

4
v- . . " .‘ (&)
model, although-quite extensive in scope, could not adequately .account

«

for the timing, resocourcina, and cventualities encountered in-the

actual situation: The planned chanpe procesces discovered at Mount

’

Roval Collese . anpeared to have hcdnvtimcd events and Jid not lend them-

‘selves to theé stazed arrancements of the theeretical modcl. ™ In addition

“the planned chanpe processes discovered at Mount Poval -Collerc appeared

“to have occurred congurrentli with the normal .activities of the College, -
LY ) »

- whercas the theoretical modél presupposed that only the ‘planned changpe

processes would .be undertaken until such changes were completed.  Also,

2

» political, administrative, and financial prossures vereevidenced

i . ‘ - .
during the planned change processes: The theoretical model could not
"f£ullv account for such\ actors.

- - .

Recormmendat fony ‘ . ' c : ' e

)

The “casc studv method of research-used in this study genérated

‘a mass of data concerning @int Foval College. Only a relatively small

arount of these data were necessary to this studv. Therefore, one

- -

recormendation that could he made wnuld be to use the 'other data to

‘carry out other studies on planned change processes. One such area of

planned change processes. discovered.at Mcunt Roval College, but not

. uscd in this study, concerns .the structural and architectural aspects
of the Lincdln Park Campus.

In this studv an analvsis was made of the cohpruence between

the Havelock nmodel of planned éhahge'nnd those processcs-diétévcfed at

2
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Mount R&ydl Co%@ege in the years bétweeﬁ 1966 and 1972, A similar
N : 1 7 .
i ?
study could be conducted using othé?lthgoretical models to provide more

informatron“about the planned-chahge prncessés: .Also,:dthef institutions
" could be|studied using the Havelock Model.

»  This study was limited to the years 1966 to 1972. A study of

_the planned change processes at'MQUnE Roval College in a different time

period could be undertaken.

3
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