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ABSTRACT

Because the dropout problem is a serious one and
ry little research has teen done on the correspondence
student, this thesis sought to identify several facto;s
which affected correspondence course completions. Such
information can be useful'to the Alberta Correspondence
School and to other correspondence schools as well.

- Data were co}lected irom student records at the
Alberta Correspondence School and frdm éuestionnairés
sent to 531 former students selected at random from the
1973-74 registration records. The questionnaire sought
infogmation about initial enrollment and about factors:
which influencedicourse completion or non-completion.

Questions were so structgred that the student
had to choose one of several statements to indicate his
response. If none of the statementé were satisfactory,
the student could write his own response. O0f the ?31
questionnaires mailed 6ut, 64.4% were usable in thé
analysis.

| The findings revealed that female students
outnumbered male students by a ratio of 2-%to-1. Most
of the respondents were in the 16 +to 17 year age group.
Distance from Edmonton reduced enrollments, with‘almost

a quarter of all respondents listing Edmonton as their

home addréss.
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Students\Whose parents had completed high school
were more likely to complete correspondence courses than
were those students whose parents had not reacheg high
school. Students who had attempted correspondence study
were more positive towards it than were those students
who had not. Female students chose correspondence as av
means of future education by a margin of 3-to-1 over the
male students. ‘ -

Respondents identified two facters as the most
influential in encouraging enrollment in correspondence

'study One was a greater variety in coUrse offerings;

the other was more personal interaction with the teacher.

The three most popular courses were Health and
Personal Development 10, Accounting 10, and English 30,
accounting for almost a fifth of all registrations. The
main reason given by the respondents for enrolling was a
need to make up a deficiency for'a high school diploma.

Most students who completed their cougses did so
within four to eight months after reglstratlon\ sending
a lesson for correction- approximately every ten to fif-
teen days. Non- completers sent lessons at a slower rate,
stopping after the s1xth to tenth lesson. W

i

Students generally wanted their teachers!to be
1

cons1derate and humanistic. When enrolling, they wanted

information about courses and educational programs. Two

factors were identified as influential in their decision

Lo,



to discontinue covrespondence study. One was a loss of

interest in the course and the other was the length of

time recuired to complete the cuourse.

Ten recommendations werc made in Chapter 6 and

are summarized below:

1.

10.

The Alberta Correspondence School should
establish offices in other urban centres.

..The fee scheduie should be revised.

Initial enrollment should be limited to
one course for most students.,

Courses should consist of units of six
to ten lessons. S

More personal contact should be encouraged
between teacher and student.

Existing province-wide telephone systems
should be used more extensively by teachers.

A travelling laboratory should be established.

Teachers should make frequent handwritten

‘comments on student lessons.

Teachers should maintain regular contact
with students by mail and telephone.

Students should be contacted when their
lessons do not come in regularly or when
two months have elapsed after registration
and no lessons have been received. :

vi
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CHAPTER I

THE PROBLEM

Introduction

School dropouts are a common concern of all
educators. In the 1970's, “me Alberta Correspondence
School became concerned with this problem. Studies do
not seem to have been done, however, nor has much been
written about the correSpondence school dropout. Thisg
thesis describes those students who were enrolled in
1973-74 at the Alberta Correspondence School and who
completed or did nbt complete their courses. An effort
was ﬁade to identify those factors which contributed to
or impeded course completions.

. A cursory glance at the registrations 1n the
Alberta Correspondence School revealed four groups: one
group registered and completed their courses within fhe'
initial reglstratlon period; another group re-registered
once or twice before completing their courses; a third
group began returnlng lessons but did not complete and
the fourth group returned no lessons at all. 1In this |
study, an attempt was made to identify those factors in
Athe course materials, the teaching methods, the regis-
tration procedures, and in the student ‘Who chose corres-

pondence study whlch may have influenced completion.



Purpose of the Study

The purpose of this study was to ldentify factors
which appeared to be associattd with the completion of
correspondence courses among students registered in the
1973-74 school year at the Alberta Correspondence School.
A related purpose was to idenkify some of‘the factors

which appeared to be associated with the non-completion

of correspondence courses.

Significance and Need for the Study

Becausé research on the Corfespondence school
student is meagre, institutions such as the Alberta
Correspondence School occasionally base their offerings.
on limited information and assumptions. It is hoped that
this study has added some information on the profile of
the correspondence school student. It is also hoped that
this information may be useful to other correspondence
schools. .

A1l studies on school dropouts appear to be
related to the classroom s%udent. Correspondence school
students seem to have been neglected. The correspondence
échool students are made up largely of classroom studegts
and adults who ére'either trying to complete requirements
fér a high school diploma, or who are ﬁpgrading their
skills and knowledge in a specific field of interesf for

a variety of reasons.

~
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It has been assumed that classroom dropouts and
correspondence school dropouts have simil&r reasons for
discontinuing their school programs. This study has

attempted to deny or confirm that similarity.

Outline of the Study and Organization of the Thesis

Data were collected from the student record
cards at the Alberta Correspondence School and from
questionnaires sent td a samﬁle.of students. The
questionnaire sought data on the reasons for initial
enroilment and subsequent completion or non—completibn.
Questions were also asked to determine the factors
which may have encouraged a student to complete a
course. The questionnaire appears reproduced in its
entirety‘in Appéndix L,

The questionnaire survey method of data
CoileCtion'was decided on after a review of literature
indicated the advantages of such a method of data
collection. A summary of these findings appears in
Apperidix 1.

The questionnaire used for this study was based
on those used by Van Hesterin (1969), Penner (1970),
Scragg (1968), and Harvie (1969). It was modified to
accommodate the correspondence situation. Two letters
were sent as follow-ups to ensure a high return. These

letters are reproduced in Appendices 7 and 9.

!

\
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The responses were tabulated by the University
of Alberta‘Computing Services and are reported'in
Chapters IV and V. Literature concerning some of the
factors which researchers have found to influence class-
room dropouts is reviewed in Chapter II. The method of
data collection and its analysis is described in Chapter
III. The final chapter contains a summary of the study
and offers a brief discussion of its implications to
other correspondence schools and particularly to the

Alberta Correspondence School.

Definitions of Terms Used

Alberta Correspondence School (The Schoo%) - a branch of
the Alberta Government Department of Education.
It is located in Edmonton, and in 1973 it had
an approximate enrollment of 17,000 students

“enrolled in about 20,000 courses. The teaching .

staff‘of about 100 offered courses ranging from
the elementary grades through £ﬁé secondary
grades.

Completion - a course iﬁ which a final evaluation was

Vi assigned.

Correspondence%leseon - a'unit of study approximately
equal te two weeks of classroom instruction.

Correspondence school dropout - a student who enrolls
and submits a few lessons, but who does not

receive a final evaluation or write a final test.



Correspondence student - a student who is enrolled in at
| least one course by correspondence, and who does‘
his study at home or on his own without direcf
supervision by ‘a teacher. ’

Non-completion - a course in which some iessons are .
graded, but no final evaluation 1s ass1gned

Non- credlt course - a general 1nterest course for which
no credit is given towards.a high school diploma,
and which has no-final'test or evaluation.

Non-school student - a registrant who is over sixteeh"
years of age and is not attending a public school.

Non-starter - a registration in which no lessons are
submitted  for grading, or in which lessons are
returned to fhe student without a grading because
of inadequate work, or in which fewer than three
lessons are submitted for grading.

Registrant'— a person who combletes an application for
a correspondence course.

Registration period - normally the time between July 1
-and September‘l of the following year. Students
may register at any time during this period but

- they must complete the course(s) by September 1.

Re-registration - a second registration in the’ same:;”{
course. The second registration period ends on

September 1 following re-registration.



CHAPTER I1I

REVIEW OF LITERATURE

Introduction

The school dropout has long been a concern of
educators and governments. Dropping out of sghool‘also
should be a concern of the dropout. Fewer opportﬁnities
will be available to the dropout than to thc graduate.
Employers want potential employees to have a general
education and to be capable of being retrained if the
job changes. (Cervanteéz 1965:1-6)

| The problem, however, may be within the stﬁdent.
Margaret Andrews (1963:10) states, "Most (of these)
students lack the motivation and attitudes which make it
possible to hold a job even if they could find one." An
indication of this problem was bresented at the Annual
Conference of the Canadian Council of Teachers of English
held in Célgary, Alberta, in August, 1976. A panel of
-employer representatives from Simpson Sears, the Alberta
Government Telephones, and the Royal Bank of Canada
indicated that they wanted their new employees to have
the basic skills of communication. This included writing
and spéaking skills. The panél felt that a high school
graduate who had the proper attitude towards accuracy in

expression would probably be successful and would be

.,



able to learn the specifics of the Job for which he was
hired. On the basis of personal observation of their
employees, the panel members felt that the standards of
excelience and literacy were lower in recent years than
they were in the past two decades.

Two American presidents saw incomplete education
as a problem; In July, 1963, President John F, Kennedy
called it "a serious national problem." He said that:

The‘future of any country ...-is damaged .. ..

whenever any of its children is not educated

to the fullest extent of his capacity; ... —

and that is a waste we cannot afford. .
Accordingly, his administration established a fund of
$250,000 for a brogram which had counse lors visit school
dropouts to encourage them to return to\;chool.

President,Lyndon B. Johnson continued the program

because he recognized that:

Every child must be encouraged to gstjas.much
education as he has the ability to take. We

want this not only for his sake — but for the
Nation's sake. Nothing matters more for the
future of our country ... for freedom is

fragile if citizens are ignorant.
.(January 12, 1965)

. In Canada, the government of Alberta in 1967
recognized the need fqr human resource devélopment and
made money .available fér several programs. HThe federal
government also made money available specifically for

adult training programs.



These efforts were made in an affort to improve
the lot of the average citizen, among other things. As
pointed out by Miller (1963:6), the high school diploma
is a minimum "essential in an unfinished climb." He
found that the high school graduate earned only 59% of
the lifetime earnings of a college graduate. The high
school dropout earned about 86% of the high school
graduate's lifetime earnings, and the grade school
graduate could look forward to about 8W% of the high
school dropout's earnings. From an economic point of
view; neither the nation nor the citizen can afford the

\
luxury of an incomplete education. (Millerf 1963:4)

Guidance and Counselling

-

The Sociai Planning Council of Toronto in its

REPORT ON SCHOOL DROPOUTS (1961:4-6) felt that an
individual's potential began at an early age. Because
of this, they recommended that good counselling begin
at a very early age in order that the iﬁdividual achieve
the maximum benefit of his potential. The Council also
recommended that research be done at the lower levels of
school and that more bounselling be given to students at
this level. Further, they cited a need for better
teacher training methods and better student material to
be trained as teacheré. |
Byrne (1958:493-496) stated that because students

dropped out of school to go to work, or because they lost
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interest, the schools should make an attempt to identify
the potential dropout early in hiS'schoollcareer. When
that student is identified, counselling-should be given
to either remedy the lack ofvinterest. or\to "provide
the kinds of eXperiencesithat offer fruitful learning
so the student can leave with pride." As indicated in
a study by Allison (1959:84—88), the happy student is
more likely to stay in school than is the unhappy one.
Although Allison recognized that droppiﬂg out was the
result of a cluster of factors, most of the étudents in
his study left school because they felt it had nothing
worthwhile to offer them.

The plea for ﬁrograﬁs4suited to the needs of
students comes from many sources. Tannenbaum (1966:2-4)
cites several reasons for retaining students in school.
Among them is the gradual shift from blue-collar jobs to
white-collar jobs as industry becomes more and more
éutomated, Qith a resultant shift in population to large
urban centres. Fufther, a desire has emerged for more
fléxible and varied curricula as employers seek people
who are adaptable to retraining as théir jobs'change.
Tannenbaum suggested that schools offer exploratory work
courses instead of pure vocational training.

In the 1970's the plea was still the saﬁe.
Rhodes et al (1971:1) identified the potential dropout

as one who did not participate in the life of the school,

-
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one who felt alienated from the teaching staff, and one
who‘preferred courses which led to a specific occupation.
They also found that large schools tended to create a
feeling of alienation among students more so than did
the smaller schools. Their proposed solution was the
establishment of community centres of recreational,
cultural, and educational activities. School programs,
they said, should be occupation-oriented, and theré
should be non-graded activities to prepare the student
to fit into the community. Audio-visual materiél was
recommended, with an emphasis on the development of
acceptable social behavior, personality development, and
home and family living. Basic communication skills and
remedial reading were also suggested as part of the

curriculum. (Rhodes et al, 1971:37-50)

Home\ Background

Bagil Fletcher (1968:37) claims that:

child's home background and environment
play as large or even a larger part in
educational growth than innate ability. .
In June, 1976, Ronald Kotulak, science editor
of ME CHICAGO TRIBUNE, reported on a school program in
-Waukegan, lincis. The program encompassed students.
from kinderggrten through Grade 3 and featured "positive
discipline, tokeém\ rewards, individual instruction, and

heavy parental in%glvementi" The program’ﬁés intended
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to stimulate students to learn and to enjoy learning.
The key to the success of the program, according to the
associate superintendent of the Waukegan Public School
system, was the individualized attention and parental

- involvement. A learning atmosphere was created and
encouraged. The students' mental environment was thus
altered although their physical environment was not. Of
the two hundred fifty parents involved, one quarter came
back to school, and two were graduated as teachers.

The success of the nrogram was determined by the
increase in the average reading and arithmetic scores of
the children. Before the program started in 1969, the
average student was three to four years belbw his grade
level in general achievement. In 1976, the students
were scoring af or slightly above the national American
average. Especially gratifying to the "teachers involved
was the student response. Over 80% of the students said
%ﬁey liked school or that school made them happy. From
this finding; it would appear that a hapby student will
stay in school longer, while an unhappy one will drop

out at any early opportunity.

The program in Waukegan took -Iildren who were
in low socio-economic groups and made achievers out of a
group that was doomed to academic failure according to
all sociological predictions. Research has indiéated

that students from low income families will not complete



school.  Malik (1966:117) reports that only 9% o Lhe
students from families on welfare completed high uchnot,'
whereas 32% of the students from fami]ies,not on wel fare
completed high school. .

Another important consideration is the Student '
perception of ‘himself and how he sees himsclf fitting
into his social and educational community. Qfte:n o
student feels that his poverty has relegated him to o
lower economic and social class. Friesen (1vo7:2vyv- 510)
points out that "lower class adolescents leave school
prematurely ... because of ... rejeétion by teachers of
‘the lower claés child for what he is and what he feels,"™
Parents of low income families find that they chang;
jobs frequently, resulting in frequent moves. Studen<s
from such families have a higher incidence of dropping
"1t of school than do students who move less frequentiy.

sational Education Association, 1965:64)

Just as important as the economic level of <he
family is the parental‘attitude towards education.
Fleming (1957:22) found that students in(yniversity
tended to have fathers who were in high level occupations.
He also found that students with higher education tended
to have parents who also had a higher level of education.
Willerman (1954{173-177) concluded that a positive

parental attitude was important if students were to

continue in high school. . : 9,
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Part of the general attitude towards school
attendance 1is the problem of the part-time student.
For whatever reasons, the student who devotes only a
part of his day to attending classes tends to be the
dropout. There may be too many outside pressures, tﬁe
goal may not be clear, or perhaps dropping one course
1s easler than dropping a whole program. Whatever the

reasons, the part-time student does not have a good

completion record.

Other Factors

Many reasons are given for dropping out of
schocl. High on the lisf.in several studies is student
~expectation of the school, the program, or the teacher.
Harvie (1969:1218-222) lists low marks, loss of interest,
and general dissatisfaction with the course as prime
reasons for discontinuing studies. Penner (19ZQ:iv)
reports that students left school because they:fdﬁﬁd
"nothing worthwhile", there was no challenge in the
.8chool, or they did not iike‘the teacher.

John Ede\(1967:125;127) was able to isolate
several factors which identified future dropouts. A
record of failing grades discouraged the student, with
a resulting loss of interest in school. Students with
a reading difficulty had low motivafion because the &
material was too difficult, so they soon dropped out.

¥requent school changes also contributed to a loss of
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interest because of the lack of opportunity to become
involved with school activities. As reported invthe
Waukegan brogram, a student who was unhappy in .chool
" was not llkely to stay there. Ege concluded that it
was the school's reésponsibility to retain sFudents

With regard +o retention, several studies have
1dent1f1ed some factors that teng to reduce the- ~dropout
rate. Van Hesterln (1969:184—186) endorsed better
éuidance programs in high schools, especially by making
information about financial aid more readily available
to the students. Many students listed findncial problems
as a major reason for discontinuance. Van‘Hesterin also
suggested that information about various educational
opportunities be made available to the students. It
seems that high school graduates'are often unaware of
the openings available to them after graduation.’rAlso
high on the 1list wasoencouragement from teachers ang
counsellors to help the high school student realize his
own personal worth. Students who are self-~ ~confident are
more likely to be satlsfled w1th themselves, and they
are more likely to go further in high school.

Finally, Penner (1970:89) found that stuaents
could be induced to stayulonger in school if certain

"Zeria were met. He found that students wanted thelr

teachers to be considerate and fair. They wanted less

homework to - leave them more time for bersonal endeavors.
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On the other hand, they wanted a wider choice of subjects
and practical courses to prepare them for a place in

12

sdciety.

Summary of Chapter II

~

The literature has indicated that employeré want
prospective employees to have basic'commﬁnication skills
and to be flexible enough to be retrained as their jobs
change. Employers also want their employees to have a
proper attitude towards accuracy, especially as it
pertains to expression. Governments have. recognized that
educated citizens are good for the country and have
Provided monies to help educate the adult.

Early counselling has been found r~oessary to
identify the potential dropout and to seek solutions or
alternatives to dropping out of schobl. Preparing the
“student to fit into the warld of work is one way of
encouraging the student to stay in school. Remedial
programs in\reading and other basic skills are also
essential in the struggle to retaih students in school.

Parental involvemént in school activities tends
to improve parental attitudes towards edﬁcation. With
positive parental encouragement, étudents are more likely
to stay in school longer.

Other factors such as low marks, loss of interest

in school, - frequent Tamily moves, lack of participation
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in school activitie: , and financial'difficulties havé
all been listeq as factors which lead to dropping out
of school. 0On the other hang, praise and éncouragement
‘Vfrom the teacher, information ahout vocational opportun-
ities after graduation, and a wide variety of subject
choices in school have been identified ag factors which

tend to reduce the incidence of dropping out.



CHAPTER II1

METHODS AND PROCEDURES

The Sample

hgndred students was selected from the 16,550 students
registered during the 1973-74 regular school year at the
Alberta Conrespondenceﬁ§ﬂﬁool. This included students
eénrolled in non-credit interest courses ag well as in
the standard'high school courses. A number\ofﬁstudents_
chose more than one course, and on occasion chose both
credit and non—credit‘courées. - R
Students enrolled at +the Alberta, Correspondence
School are assigned one of four series of registration

numbers. Numbers‘prefixed with the numeral "1" are

oflage and wﬁo have no credits in high school courses.
Numbers with the prefix “2" are assigned to those who

are under eighteen and who have sornte high school credits
or who are takings Zrade 11 courses. The prefix "3 ié

- assigned to those students who are enrolled in the former
départmental Subjects (now referred to as the Grade 12
academic subjects.) The numeral " ln is prefixed to all
other registration numbers. A further classification

Separates those who are bresently attending a regular

17
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classroom by adding "s" to the prefixed numeral. Those
not attending a classroom are assigﬁed the letter vc.»
In order to arrive at a representative sample of
this enrollment, the ratio of these groups to the total
enrollment was approximated in the sample. Table 1
shows the relatlonshlp of the enrollment to the sample
As may be noted, the bercentage in each group is 81m11ar
to the bercentage ‘each group represents‘of the total
enrollment. The percentage of usable responses also
bears a close similarity to that same ratio. Given the
above observations, the sample was assumed to be an
adequate representation of the total school enrollment.
A table of random numberg was used to choose
students randomly within each group. When questionﬁaires
were returned because the addressee could not be locatedqd,
kthe next random number in the table was selected asg g

‘replacement. This procedure was followed to ensure a

representative number of questionnaires,

The Questionnaire

The questionnaire is reproduced in its entirety
in Appendlx b, It con81sts of three sectlons Section A
pertains to the student's . 01rcumstances at the time he
received the questlonnalre, which was approx1mately one
year after enrollment. Sectiog“B pertains to the circum-
stances at the time the student's%nt the last lesson in

to be corrected. ‘Section C seeks to defermine how the
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student felt aﬁout his experiences with correspondence
study. In addition, a personal data sheet was compiled
from the records available.at the Alberta Correspo:dence
School. This data sheet was also used as a record o~
when the questionnaire and various follow-up letters and
letters of thanks and appreciation were sent. The da<a
sheet appears in Appendix 3.

The questions were derived from a variety‘of
sources, with Van Hesterin (1969), Scragg (1968) ; and
Harvie (1969) providing many of the ideas. A draft of
the questionnaire was constructed and administered to
twenty-seven former correspondenée school students. Each
student was coﬁtacted personally and the reason for the
questionnaire was explained. The students were asked to
indicate where they may have had‘difficulty»in interpret-
ing the questions. Theyxwere also asked to indicate
whether they felt the question took too long to complete.

r/
As a result of this preliminary testlng, several chdnges

were made in the questions. 1In particular, addltloﬂél
space for other comments was added to every question. The
final draft was then prepared and dlstrlbuted to the
sample of students.

The questionnairé was constructed so_that the
respondent could choose one of several statements which

most closely reflected his answer. If none of the state-

ments was accurate enough, space was provided for written
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comments. As a result of these comments, responses were
added to the list of choices before being analysed by
the Computing Services. Occasionally responses were
grouped because of similarity aﬁd to accommodate the
ten-integer system on the computer cards.

Each response was labelled with a single integer
from 0 to 9. The respondents placed one of these in the
."ReSponse" column. Where two numbers were written'by
.the reépondent, an arbitrary decision was made to ignore
one — usually the second one where it was identifiable.

The hand-printed number to the right pf the |
response column represents the column on the computer
card in which the response is to be éﬁtered by the ke
punch opergtdr. With this scheme, the operafor was at =
to punch the cards directly from the data sheet and the

~
questionnaire,

Data Collection

The questionnaires were checked for completeness
when they were returned. When two responses were gi#en,
the second one was ignored_unléss it appeared that the
respondent might have chosen some other alternate had
one been printed. 1In sﬁch a case, an arbitrary choice
was made either to use one of the responses'or to. use
one that had been added. Written explanations and

comments were assigned a numerical response and entered

for the respondent. The assigned numerical responses

~
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are listed in Appendix 2,

The initiél letter and Questionnaire were sent
with a stamped, self—addresseduenvelope. This letter
appears in Appendix 5. The reference %o courses in the
postscript was a further aid to ldentifying the student
who responded. Each questionnaire'carried a code number
which also appeared as the file number on the Personal
Data Sheet; thus, when the questionnaire was returned,
it was a simple matter to match it with the correct
Personal Data Sheet.

Three weeks after the initial letter was sent, a
reminder and a duplicate quesfionnaire were sent. This
questionnaire bore no coded number on it, but the
Additional Information Sheet (which appears in Appendix
6) was attached: and served as adequate identification
of the student. The reminder létter‘is in Appendix 7.
| After two’or three more weeks had passed, a
third letter was sent asking for the sfudent's co-oper-
ation in returning the questionna;re. This letter is in
Appendix 9. For those respondents who returned the
questionnaire, a letter of appreciation was sent within
three days of the receipt of the questionnaire. It was
felt that this system of follow-up contributed to the

high return of responses. The letter of appreciation

is in Appendix 8.



Data Analysis

A total of 531 questionnaires was sent out to
former students. O0f thié number, 355 or 66.9% were
returned. Unfortunately, some of the returns were not
usable because they were either unidentifiable, received
too lafe, or incomplete. The number of usable responses
was 342 or 64.4% of those that were originally sent out.
This was felt to be a high enough return to continué the
study. A detailed breakdown of the questionnaires sent
out and returned is Shownvin Table 2.

Of the 531 questionnaires sent out, 304 were
sent to students attending a regular classroom and 227
were sent to non-school students. The percentage of
returns was higher from the non-school students, who
returned 68.3%, as compared with the classroon students,
who returned 65.8%, The usable réturns showed 62.8%
from the classroom students and 66;5% from the non-school
students., If a bias’exists’in the responses, it is in
this area. There would be relatively more responses from
a minority group. In view of the small difference in
responses between these two groups, however, this was not
felt to be a serious enough bias to halt the study.

Table 3 illustrates the number of returns from the
non-school ("c") students and the classroom ("s™)

students. A
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Table 3

Responses from Non-classroom and Classroom Students

e ngn Total
Questionnaires sent 227 304 531
Percent of sample 42,7 57.3 100.0
Questionnaires returned 155 200 355
Percent returned 68.3 » 65.8 66.9
Usable responses 151 191 342
Percent usable 66.5 - 1 62.8 64, 4
Inco..plete questionnaires b 3 7
Unidentified questionnaires - 3 3
Late receipts - 3 3
Not returned 72 104 176
Pefeent not returned 31.7 34,2 33.1
Percent of responses by, 2 55.8 100.0

\
i}
|

Limite%ions and Delimitations

This study was concerned only with those students
who regiktered during the 137?—?4 school year in senior
high schogl courses. No attempt was made to separate
the students who were also receiving instruction in the
classroom from those who were not. Whether there was a
significant difference in the responses of these th

groups was not, determined by this study.

A further limitation was that the students in
institutions, es ecially in gaols, were not identified.
In view'of Ffiese 's findings.(l96?) that dropouts feel
rejected by their teachers, and other findings that

happy students tend \to stay in school, these responses
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could be significant in the total analysis,

summary of Chapter III

A stratiffed random sample of approximately five
hundred students was chosen from thé enrollment lists at
~the Alberta Correspondence School. The sample resembled
the total school population very closely.

The questionnaire was first field-tested, and
then disiributed by mail. There wefe 342 usabié returns.
This represented 64.4% of the sample. Although more
‘questionnairés were sent fo classrobm students than to
non-classtfoom students, the latter returned relativel&
more questidonnaires for analysis. The difference in
returns was not felt to be a serious enough bias to halt
the study.

No attempt was made to differentiate between the
responses from the classréom students and the reéponses
from the noﬁ—classroom students; nor was any attempt
made to separate the responses 'of thosekstugents who

were in institutions.

e



CHAPTER IV
THE CORRESPONDENCE STUDENT

This chapter describes the students who were
enrolled with the Alberta Correspondence School durlng
the 1973-74 school yéki Data on some of the personal
characteristics, the homx background the courses in

"which the students enrolleY, and some of the feellngs

they had about correspondence study are included.

Distribution by Sex and Age
V”he dlstrlbutlon of student responses according
to sex is shown 1n Table 4. Females represent 64,73% of
the usable responses. Males make up the remalnlng 35.7%.
A 31mllar 2-to-1 ratio was true for the completions,
non-completions, and non-starters. ’
Distribution by age is also shown in Table 4.
~Students who completed courses ranged in age from 15 to
- 57 years of age. The 16 and 17 year age groups contained
the majority of the students. Twenty-seven out of fifty
males, or 54%, were in thls age group, while fifty-four
out of elghty -nine females, o¢r 60.7%, were sixteen or
3%Q§rteen years of age.

S  The non-completers showed a slightly wider age

_—Trange of lh to 6@ years. nty out of fifty-four males,

’ .
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~.

or 37.0%, and forty-five.out of one hundregq five females,
. or 42 9%, were in the sixteen and Seventeen year age
category. |
The non-starters, those students who sent no
lessons for correction or who received no gradings on
lessons because of poor work, had the narrowest age
range of 15 to 44 years. Forty-five percent of this
group were in the sixteen and Seventeen year category.
The overall picture indicates that almost two
thirds of the correspondence students were female, and
that half the total school population were in the sixteen

and seventeen year age group.

Occupations of Students

Table 5 shows the distribution of respondents
according to their activities at the time of the survey
It would be reasonable to expect a distribution of male
and female students ‘similar to the ratio of total male’
and female students in the survey, vét this is ngot the
- case. Almost half the respondents (46, 9%) were employed
full time, and the numbers of males and females were fairly
s1mllar: 73 males and 87 females, ;n the second category,
"attending school", the ratios were closer, but there
were more females than males: 60 to 26. These figures
would seem to indicate that more girls than boys are
using correspondence courses to help complete a high

school program
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Geographic Distribution of Students

A map of the school divisions and counties was
divided into nine rones and students were identified as
residents of these zones. A replica of the map appears
in the Questionnaire in Appendix 4, |

An inspection of Table 6 -would seem to indicate
that distance from the Alberta Correspondence School had
an influence on the number of students who enrolled from
an area. Edmonton was listed as the place of residence
by 79 students, or 23.1% of those surveyed. Calgary, on
the other hand, was iisted by 31 students, or 9.1% of
those surveyed. The zones nearest Edmohton contributed

the most students.

Table 6

Ranked Geographic Distribution of Students

: . Zone ‘ Number Percentage
Edmonton City (Zone 7) 79 23.1
North Eastern Alberta .(Zone 2) 47 ' 13.7
North Central Alberta (Zonevj) L6 13.5
Central Alberta (Zone &) 36 10.5
Northern Alberta (Zone 1) 31 9.1
Calgary City (Zone 8) 31 9.1
Southern Alberta (Zone 6) 30 8.8
South Central Alberta (Zone 5) ' 19 5{6
Outside Alberta (Zone 10) 15 4.4
Western Alberta (Zone 9) . ’ 8 2.3
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Access to Telephone

Three female respondents left this question
blank. 0f the remaining 3139 respondents, fifteen did
not have access to a telephone. Three of those residing
outside Alberta had no télephone. This information
would appear 1o indicate that the telephone could be

used in many teacher-pupil discussions.

Number of Schools Attended

Although the questionnaire asked the students to
indicate the number of tlmes they changed schools, when
the information was coded for entry on computer cards,
it was adjusted to show the number of schools attended.
Those responies which showed "0" changes were recorded
as "1" school. Table 7 Shows the distribution according
to number of schools attended, Four responses from

females were left blank.

Table 7
Number of Schools Attended
Number of Completers Non-completers Non—startersﬂ1
Schools No. % No. % No. %
1 63 45,7 67  42.7 18 1.9
2 30 21.7 26 16.6 7 16.3
3 16 11.6 15 9.6 6 14,0
4 10 7.3 17 10.8 7 16.3
5 7 5.1 9 5,7 - -
6 5 3.6 11 7.0 2 L, 6
7 1 0.7 1 0.6 1 2.3
8 1 0.7 2" 1.3 2 4.6
9+ 5 3.6 9 5-7 - -




33

Course Financing

Over half the respondents (56.6%) paid for their
own correspondence courses from their perséqal savings.
The complefers and non-compléters showed similar figures
in this respeg%: 55.1% and 55.3%, respectively. Of those
who did not send lessons for correction, 65.9% paid for

their own courses.

Education Level of Parents

Tables 8 and 9 reveal a trend to substantiate
the literature)which says that students whose parents
have a higher level of education will themselves tend
to have a higher level of education. A higher percent-
age of the completions were from students whose fathers
had completed Grade 9 or who had completed hlgh school.
Students who did not complete or who did not submit
lessons for correction had fathers who had less than
Grade 6, or who had some high school, but did not
graduate. bne statistic which stands out is that 23.1%
of the non-starters had fathers whg. had completed some
business, trade, or technical trainingf

Table 9 shows that mothers who completed school

~also had chlldren who tended to complete correspondence
courses. The one difference is that more students
(27.4%) whose mothers had some high school completed

their courses than did those whose fathers had some

high school (21.2%).
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Table 8

Father's Educational Level

Completers Non-completers Non-starters

No. = 4 No. % No, %
Below Grade 6 9 7.3 17 13.0 5 12.8
Grade 6 +to 9 54 43,9 46 35.1 12 30.7
Some high school 26 21.2 30 22.9 9 23.1
High school grad. 10  g.» 9 6.9 1 2.6
Business, trade,
or technical 14 11,4 15 11.4 Q 23.1
Some university 2 1.6 5 3.8 1 2.6
University grad. 5 4.0 6 b,6 2 5.1
Post grad, study 3 2.4 3 2.3 - -~
Table 9

Mother's Educational Level

Completers Non-completers Non-starters

No. % No. % No. %

Below Grade § 5 7.3 11 g0 2 5.
Grade 6 to 9 36 29.0 43 31.5 B 9 23.0
Some‘high school 3 27,4 30 21.9 9 23.6
High school grad. 24 19,4 5y 17,5 7 18.0
'Business, trade, ' y - '

or technical 1 9.7 14 19,2 5 " 12.9
’Some university 5 4.0 8 5.8 2 5.1
University graa} 3 2.4 6 4.4 @v 10.3

Post grad. study 1 0.8 1 0.7 1 2,6
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Occupations of Parents

The distribution of students according to their

parents' occupations is shown in Tables 10 and 11.
Those students whose fathers were classed as self-

employed or professional tended to complete their
correspondence courses. Thoée whose fathers were
classed as managerial, clerical, or semi-skillea and
unskilled tended not to complete their courses. An
-‘interestiﬁg observation is that those students whose
fathers were classed as skilléd craftsmen tended not to
send lessons at all. A similar phenomenon is observed
in Tables 8 and 9. Studénts whose parents' education is

«classed as business, trade, or technical tended to be

the non-starters.

Table 10
Father's Occupation
, Completers [Non-completers Non-starters
~ ; No. % No. % No. ‘%
Professional 11 10.0 10 8.5 2 5.6
Managerial 14 12.6| 18 15.2 | 5 13.9
Clerical, sales 3 2.7 9 7.6 3 8.3
Skilled craftsman 9 8.1 4 3.4 9 25.0
Semi-skilled or

unskilled | 25 22.5( 37  31.4 5 13.9
Self-employed b9 Ml 40 33.9 |12 33,3




The figures for mothers" occﬁpations seem to
contradict the findings for fathers® occupations and
course completions. Perhaps because such a large number
of responses are in the "houséwife" category, the figures

for the remaining categories have limited usefulness.

Table 11
Mother's Occupation
Completers Non»cdmpléfefs Non-starters
, No. % No. % No. %
Professional 5 4,0 11 8.4 | 4 " 10.0
Maragerial 1 0.8 7 5.4 1 2.5
Clerical, sales| 21  16.9 18 13.7 9  22.5
. Housewife 73 59,0 8L 6.1 23 57.5
Semi-skilled or ‘ |
unskilled| 21 16§ 10 7'6, 2 5.0
Self-employed .| 3 2.4 1 0.8 1 2.3

Importance of a High School Diploma

Over two thirds (67.9%) of the studentg surveyed
replied that the high school diploma was either "quite
important" or "very essential.f ° More students who
completed corre§bondence courses thought that the diploma
was importaﬁt than did the non-completers. The non- ‘

starters were more evenl%g;plit in their opinions, with
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20.5% "not sure how important" a high school diploma
was. Table 12a shows the distribution of responses on

this question.

Table 12a

Importance of a High School Diploma — All Respondents

Completers Non-completers Non;starters
No. % No. % No. %

Very essential 62 44,5 63 39.7

Quite important 39 28.1 39 24,5 16 36.4

Not sure 19 13.7 27 17.0 9 20.5

Somewhat .
important 15 10.8 | 18 . 11.3 4 9.1

Not important L 2.9 ii 6.9
No opinion - - 1 0.6 .
—l 2

Table 12b shows the dlstrlbutlon of responses
aCCOrdlng to the sex of the respondent. Female students
reported that they thought the hlgh school diploma was
important more so than did the male students. Almost
three quarters (71, 8%) of the female students felt th-~
the diploma wus of considerable 1mportance. Less than
two thirds- (60.7%) of the males considered the high

-school diploma of importance.

Ui
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Table 12b

Importance of g High School Digloma — Males and Females

Maléi; Females
No. 5 No. %
Very essential 35 28.7. 103 6.8
Quite important 39 32.0 55 25.0
Not sure 22 18,0 33. 15.0

Somewhat important 18 14.8 19 8.6
Not important 7 5.7 8 3.6
No opinion 1 0.8 2 g9

Future Education Plans

More studenﬁs who completed correspondence
courses indicated a preference to take another corresg-
pondence course than did the non-completers and the
- non-starters, ag might be  expecw i, Approx}mately equal
proportions of all three groups indicated a-desire to
return to a classroom for further education,. Night
classes were preferred by the non-starters to g greater
degree than by either of the other groups who had tried
correspondence study. Approximately one third (123 out
of 342, or 35.96%) indicated a desire to take more

Schooling at a later date, with the non-starters having
/

the lowest bercentage. The non-startefs showed the

largest percentage of students who had decided that they
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had had enough schooling for the ‘time being. Table 13a

shows this distribution.

i\

\

\

\\\

Table 13a
Future Education Plans -- All GQQups
Combleteré Non-completers \Non-starters
No. % No. % \No. ‘ %
Correspondence | 19  13.7 10 6.3 \3 , 6.8
Classroom 22 15.8 '35  22.0 7\\ 15.9
Night school 4 2.9 6 3.8 5 \\11;4
School later 50 36.0 60 37.7 13 59.5
No more school | 35 25,2 | 31 .19.5 13 29&?
Finish present | ! ' .\
program 7 5.0 14 8.8 2 b.é‘\
2 1.4 3 1.9 1 2.3

Undecided

To further strengthen the contention that females

like correspond: -= inStruction,‘Table 13b shows that

12.3% of the female students selected that method as a

choice for future-education.

Only 4.1% of the males

made this choice. The other choices were more or less

evenly split between male and female students.
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Table 13b
Future Education Plans -- Males and Females
Malesg ‘7 Females
. | No. % No. %
Correspondence fr 5 4,1 27 . 1z
Classroonm | 23 18,9 41 18.6
Night school 6 4,9 9 4,1
School later 48 39.3 75 3h.1
No more school 26 21.3 53 24,1
Finish present 1
program 11 9.0 12 5.4
Undecided 3 2.5 3 1.4

Method of More Education

Sllghtly over half the respondents in al}
cadtegories felt they would choose some form of daytlme
classroom 1nstructlon if they were to proceed with further
educatlon. Approx1mately one quarter of those students
who had tried a correspondence course said they would
choose another Correspondence course to further their
education., Table 14 Shows the distribution by groups,
and Table 15 shows the ranklng of the five most popular
reasons these groups gave for ch0051ng the method of
furtherlng their educatlon

The first reason was chosen by 79 respondents

(23.1%); the second reason was chosen by 68 (19. 9%) the .
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third by 49 (14.3%); the fourth by 38 (11.1%); and the
fifth by 19 (5.6%). All groups felt that classroom study
allowed a better interaction among students and between

students_and teacher.

Program Choice

When the students were asked which program they
would choose if they planned to take another course, two
said they would choose a course for their leisure. Five
others were‘uhdecided. The majority of students wanted
specific programs. Table 16 shows the statistical break-

down of the students' choices by sex.

N

Table 16

Choice of Program for More Educatio;SE- By Sexes
Non- Non-

Completers completers starters -Totals

M F | M F M' F No. %
University| 19 39 22 49 ¥ s 11 145 42,8
. Clerical 1 23 - 22 - 9 .55 16.2
Vocational| 25 18 21 20 [ 10 4 |98 28.9
General 5 7 8 9 37 2 3% 10.0
Undecided - 1 1 3 - - .5 1.5
Leisufe - 1 - 1 - - 2 0.6

“
ad

v
ot
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Almost haif the respondents (42.8%) said they
would choose hniversity preparation; another 98 (28.9%)
chose the vocational or trades route; and 55 (all but
one of whom were female) chose secretarial or clerical

programs.

What Could Encourage Enrollment in Corresoondence°,

The two 1tems chosen by most . respondents in
answer to thls question were a greater variety of course
offerings, and more bersonal contact between teacher and
pupil. Most completers (36.3%) chose a greater variety
of course offerings as the best encouragement to enroll
again. More bersonal contact was chosen by 23.7% of
this group, and shorter courses by 19 3%.

The non—completers chose personal contact short
courses, and a greater varlety of course offerlngs as
the best encouragement. More personal contact was chosen
by 33.5%, shorter courses by 20.1%, a greater variety of
courses by 16.1%, and no charge for mateﬁials by 11.1%,

The non-starters showed a similar pattern to the
non—completers: 32.5% cited more bersonal contact; 25 0%
cited a greater variety of course offerings; and 15.0%
cited no charge for materials as the best inducements to
enroll again.e

Table 17 shows the breékdown of reasons chosen
by all three groups as the best reasons to err.ll ‘na

correspondence course again.
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Activity or Occupation When Last Lesson Submitted

Table 18, which shows the activity or occupation
of the students at the time they sent thefr last lessons
in for correction, should be compared with Table g3,
which shows the activity or occupation at the time of
the survey._ The first_two categories, entitled "Working
full time" and "Attending school", account for two thirds
of the total reSponses. The remaining categories account
for the rest and are somewhat 1rrelevant The ratios
between the male and the female students remain about
the same in each category, but the maJorlty of students
had begun full time jobs after the survey, whereas at the
time of the last lesson, the‘majority.were still in
school. This would seen to indicate that some students
are using correspondence courses fo'make up deficiencies
Iln their high school brograms by picking up one or two
courses to complete-the requirements for a high school

diploma.

Community Size When Last Lesson Submitted

: A definite trend is indicated in Table 19, Over
half the students who completed a correspondence course
(51.6%) were living in a hamlet or on a farm when they
sent thelr\lésj_iesson in for correctlon. Alternately,
of the students who did not complete their correspondence

courses, more than half (57.5%) were llving in centres

of over 10,000 people.
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1

With Whom Living When last Lesson Submitted

Table 20 indicates that most correspondence
students live at home with both parents. This can be
expected since over half the students taking correspon-
dence courses are 16 angd 17 years of age. One detail
bears noting: while approximately two thirds of the
completers (64,7%) angd non—starters‘(62.8%) lived with
both parents, less than half the non;coépleters (48.19)

lived with both parents.

19

Table 20

With Whom Living at Time of Last Lesson

\ :
Non- Non-
Completers completers starters
No. % No. % No. %
Both parerits. . | 90 6h.7 1776 u8.1 | 2n 62.8
One parent or :
relative 14 10.1 21 13.3 3 7.0
Alone 5 , 3.6 16 10,1 2 4,7
Spouse or e _ .
room mate 27 19.4 1 4o 25.3 9 20.9
Institution 3 2.2 5 3.2 2 4.7
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Courses Chosen

The course chosen most often for correspondence
study was Health and Personal Development 10. This is
a4 course which is available for three, four, or five
credits. No textbook is*requ;red, and it is considered
an easy way to obtain a few high school credits. No
doubt these factors contributed to its popularity.

The second most popular course was Accounting 10.
This, too, is a course which does oot require a fextbook.
It is available for three credits, and elso has the rep-
utation of being an easy way to obtain high school
credits.,

English 30, which is avallable for five credits
only, and requires several textbooks, was the third most
popular course. Its popularity can be attributed to two
factors. Firstly, it is a compulsory course for those
students who wish to enter university in Alberta.
Secondly, it is one of two senior English courses which

~are acceptable for the standard high school diploma. The
other is English 33, which was raoﬁed ninth.

The complete list of courses chosen appears 1n
Table 21. Courses are ranked according to the number of
studénts ch0051ng them for initial enrollment. Not
shown in the table are the choices made by twenty-two

‘students (6.4% of the total school enrollment) who

chose a variety of non-credit courses for study.
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Table 21
Rank Order of Courses Chosen
Rank Percent Courses Chosen
of total b
1 7.9 Health and Personal Development 10
2 6.1 Accounting 10
3 5.6 English 30
L 3.2 Mathematics 15, Typing 10
6 2.6 German 10, English 20
Business Foundations 20
b
9 2.3 Engs
10 2.0 o 10, Record Keeping 10,
v . » Accounting 20,
15 1,87 ;’Sogial,studies 30,
b MatHems § 30% Economics 30
mw-)}g.-
19 1.5 English 16,\Foods and Nutrition 10,
German 20, thematics 25, Art 20,
French 30, Shorthand 20,,Typing 20
27 1.2 Mathematics 13, Art 1v, Physics 20,
Agriculture 10, Accounting 30, Law 20,
Mathematics 31, Clerical Practice 20
35 0.9 English 13, Drafting 10, Chemistry 10,
A Social Studies 20, Mathematics 10, .
German 30, Physics 10, Biology 30,
Mathematics 33
Ly 0.6 » Social Studies 10, Science 11, Art 30,
Biology 10, Ukrainian 10, French 20,
Automotives 10, Home Economics 21,
Mathematics 20, Mathematics 23,
Chemistry 20, Chemistry 30, '
Sociology 20 ™
57 0.3 Latin 10, Needlework 10, Geography 20,

English 23, Literature 21, Biology 20,
Latin 30, Social Studies 36,
Ukrainian 30, Electricity 10




Numberuof CoursesnEnrolled In

Table 22 shows that most students (71.9%) were
énrolled in one correspondence course. One student had
enrolled in eight courses, another hagd enrolled in seven,
and the remainder hag enfolled in two, three, four, or

five courses during the Survey period.

Table 22

Number of Courses Enrolled In

¢ Students % of Total
One course . 246 . 71.9
Two courses 61 v17.8
Three courses 26 7.6
Four courses 6 1.8
Over four courses 3 0.9

-

Average Lesson Grading ét Time of Withdrawal

‘ - Tables 23, 24;, and 24b show the iesson gradings
at the time of withdrawal, and also Show a comparison of
average lesson gradings and final results for those who
Completed their étudies. An inspection of the tables
shows that male students appear to achieve less than do
the females. It algo shows that students achieve similar

grades whether they complete the course or withdraw,
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Table 23

Lesson Gradings at Withdrawal - Non-completers

Grading Males Females
No. % No. %
A 12 22.2 24 22.0
B 23 42.6 53 50. 4
C 16 29.6 24 22.9
D 2 3.7 4 3.8
F 1 1.9 - -
Table 24g

Comparison of Lesson Gradings and Final Results - Males

Grading ° Lessons Final Results
No. & No . %
A 13 26.0 7 14.0
B 19  38.0 19 38.0
c - 15 30.0 19 38.0
D 3 6.0 L 8.0
F - - 1 2.0
J
Table 24p

Comparison of Lesson Gradings and Final Results - Females

Gradihg Lesson; Final Re?ylts
No. No. b

A 25  28.1 28 31,5
B 43 48.3 29 32.6
c 17 19.1 22 24,7
D L 4,5 8 9.0
F - - 2 2.2
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B

Number of Lessons Submitted by Non-completers.

Table 25 shows the number of lessons submitted
for correction by those students who did not write a
final test in the course in which they were registefod.
Although most courses have twenty lessons, the category
\labelled "over 20" is used to 1nd1cate those students |
Who were enrolled in more than one COurse, and who did
no complete any course. The -table also shows t?at,twa'
: thlrd§ (67.3%) of the non-completers stopped sending
‘lessoﬁé\by Lesson 10. Over half the students (52.2%)

stopped\ggnding lessons after Lesson 6.

-
£

Y Table 25

Lessaqs Sent In by Non-completers

Lessons Males\ Females Totals
No. \% ¢«No, % No. %
1 3. 5.6 8 7.6 11 6.9
2 9 16.7 8 7.6 17 10.7
3 B 7, 10 9.5 14 8.8
L 3 5.6 | 14 13.3 17 10.7
5 2 3.7 Y 9 8.6 11 6.9
6 g BT AT N 13 . 8.2
.8 i v 7 6. 11 . 6.9
9-10 1 20 T 13 8.2
11-13 3 5.6 5 8.6 12 7.5
14-16 6 11.1 7N 6.7 13 8.2
17-20 7 13.0 8 7.6 15 9.4
over 20 5 9.3 7 &7 12 7.5
\

L

s
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Number of Months Enrolled

Table 26 shows the distridbution of completers
and non—combleters eccording to h. Ltong they were
active students at the Alberta CorreSpondence School.
The table does not go beyond twenty- four months because
that is the maximum - number of months a student may be
enrolled in one course befo;f he must register as a new
student if he wishes to continue in thatysame‘course.
Each student is allowed one re-registration, which must
be made in the;school year’immediately following tﬁe
year in which the initial reglstratlon was made Although
this procedure allows for a pos~ible twenty- four month -
period in whlch the_student may complete‘one'course, a :
more practical peried of registratiqn,appears to be
twelveAto fifteen months. ' : :»

The table reveals that the fourth month after
reglstratlon has the largest numbe~ of « apleters. In '
. fact, 36% (50 out of 139) completec Tnelr courses in the'
fourth and fifth months after regic- rablc:. Another ¥
25.3% completed their courses betweer. the sixth and
ef;h;h months. 'The statiStics indicate that the males
~ornleted their courses Sooner than did the females.

~ The non-ce;pleters seemed to-give up on their
studies within the Tirst three months (44.1% quit after
‘three months). Most females quit in the flrst month,

whereas most males qult in the second month

- ”'J: -
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Month of Withdrawal

Table 27 identifies the month in which the last
lesson was sent in for correction by both the completers
and the non- completers Most completers sent their last
lessons in to coincide with the regular school yeaf, i.e.
in January and June when the ‘normal semester ends Two
students completed prior to January. The completions
showed moderate numbers in “he sw.er months, in prepar-

ation for the new school year - September.

j 7%
%”ﬁdt

N

/féble 27
Month of Withdrawal ?

Month Completers ' - Non-completers .
Male Female Total Male Female Total

- ,0ctober - , - - 2 L 6
November - 1 1 4 10 _ 14
Dece .ver ~ b 1 1 2 5 7

- . 47 .
January 12 14 26 5 12 i7
February 2 . 7 3 3 -6
March 3 1 n 3 11 . 1y
April 5 13 L 14 18
May 5 6 11 14 16 30
June ©14 31 45 9.5* 11 20
July 3 3 6 5 4 9

- August '3 11 14 2 10 T
September 3 8 11 1 . = 6
Totals 500] 89 139 | sy 105 159




58

The non-completers did not exhibit such a marked
tendency to quit in any particular month, although the
period just prior to semester's end had a falrly high
incidence of dropouts. May was the heaviest month for

dropouts, with April and June close behind,

Average Number of Lessons Submitted per Month

Table 28 shows the averageAnumber of lessons per

month submitted for correction by both the completers and

the non-completers. The difference between the “wo
groups is the frequeﬁcy of submission. Most completers
sent lessons at the rate of between one rer week and one
every two weeks. Two students who comgzeted sent lessons
at an average of less than oneé per month. In contrast,
the non-completers wers content with slow submissions.

Almost three quarters (74.2%) sent lessons at a rate of

less than one every two weeks.

'Second Course Choice

Although 84 students chose a second course by
correspondence, no 31ngle course was more popular inan
any other. A total of 40 dlfferent course offerlngip;
was chosen by these 84 students.

With such a varied selection of courses, it w;;\
felt that statistics on the lesson grades and final
results on the second course would have little value to

this study, thus no statistics are reﬁorted here.

. :
L



Table 28'

Average Number of Lessons Submitted Per Month

Average Completers

Ledsons No.Male% No?ema%zz Nd?Otal%
up to 1.0 1 2.0 1 1.1 2 1%
1.1 to 2.0 12 24.0 22 0 24,7 34 24,5
2.1 to 3.0 10 20.0 31 34.8 b1 29.5
3.1 to 4,0 8 16.0 12 13.5 20 14,4
4.1 to 5.0 9 18.0 16 18.0 25 18.0
5.1 to 6.0 2 4.0 3 3.4 5 3.6
6.1 to 7.0 3 6.0 2 2.2 5 3.6
7.1 to 8.0 1 2.0 sy var 1 0.7
8.1 to 9.0 2 4,0 iu 1.1 3 2.2

over 9.0 2 A, 0 1 1.1 3 2.2
'Average Non-completers ‘

no. of Male Female Total

Lessons No. % No. % No. %
up to 1.0 15 27.8 38 36.2 53 33.3
1.1 to 2.0 23 2.6 42 40.0 65 40.9
2.1 t0 3.0 | 6  11.1 14 13.3 20 12.6
3.1 to 4.0 6 11.1 3 2.9 9 W7
4.1 to 5.0 2 3.7 5 4.8 7 b, -
5.1 to 6.0 - - 2 1.8 2 1.3
6.1 to 7.0 1 1.9 1 0.9 2 1.3

over 7.0 1 1.9 - - 1 0.6
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General Feelings About Correspondence Study

A breakdown of the general feelings about study
by correspondence is shown in Table 29 It must be kept
in mind that the survey was done after the students had
already decided whether to complete or not to complete
their correspondence studies. The findings may show
Some of this bias.

Generally speaking, those students who attempted
correspondence study had a positive attitude towards 1t
The ratio was approximately two to one in favour The
non-starters showed an almost even distribution among
positive, neutral, and negative feelings about study by
correspondence. The percentages were 38. 6% showing
positive feelings, 29.5% neutral, and 27.3% negdative.
Another 4.6% chose not to indicate thelr feelings.

. Positive reactions were recorded by 60.4% of the
completers and 63.5% of the non-completers. Neutral
feelings were recorded by 26.6% of the completers and .
by 18.9% of the non-completers. Negat*ve feellngs were

X
reported by 13.0% of the completers anwﬂ%y 17.0% of the

non-completers,

The table also indicates that female studentsf
seem to have ‘more positlve feellngs towards correspon-
dence than did the male students. Almost‘a quarter of
the females (24.1%) saiq they were "enthusiastic",

whereas 13.2% of the male students made thisg assegsment.
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Table 29

General Feelings About Cbrrespondence

' Completers
Male Female Total

No. % No. % No . %
Enthusiastic 3 6.0 | 23 25.8 26 18.7,
Interested | 22 44,0 36 40,4 58 - 41,7
Neutral 19 38.0 18 20.2 3 26.6
Disliked it 5 10.0 9 10.1 1y 10.1
Hated it 1 2.0 3 3.4 I 2.9
0 comment - - - - - -

Non-completers

Male ‘ Fémale Total
No. % No. % No. %
Enthusiastic 4 7.4 27 25.7 31 19.5
Interested 25 46,3 45 42.9 70 4i,0
Newtral 14 25,9 16 15.2 30 18.9
Disliked it 7 12.9 16 15.2 23 14,5
Hated it | 3 5.4 T S B b 2.5
No comment 1 1.9 . = } 1 0.6
] Non-starters
P Male ‘ Female - : Total
No. % ~No. % No. %
Enthusiastic - - 3 11.5 '3 6.8
Interested -6 33.3 8 30.8 14 31.8
Neutral 7 38.9 6 23.1 13 29.5
Disliked it 3 16.7 5 16.2 8 18.2
Hated it 2 11.1 2 9.7 y 9.1
N6 comment - - 2 7.7 2, b6
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Reasons for Enrolling in Correspondence

The single most popular reason for enrqiling in
correspondence chosen by all three groups was that the
course was not available by any other means. This was
chosen by 39.5% of those students who completed a course
by correspondence. It was also the reason glven by 27.7%
of the nori-completers. and by 34.1% of the non-starters.
This means that ore out of every three correspondence
students (114 out of 342) chose correspondence because
1t\yas the only way to get the course that they wanted

The second must popular reason to enroll was the
independence offered by correspondencs study. About one
fifth of tﬁe students (69 out of 342, or 20.2%) stated
this as their reason for enrolling in correspondence.

Table 30 shows the distribution of responses to

this question given by all three groups.

Need for More Education in Present Job

A total of 170 respondents indicated that they
had full time jbbs. Their reactions to the question,
"How much will additional schooling help you in your
present job?" are recorded in Table 31 The maJorlt?:of
the respondents felt that 1t would be of some benefit.
The ‘one group that dlffered was the non- completers
"They were split almost evenly on the need for more educ-
ation. About one thlrd of each group said that it would

not help at all. On the basis of these findings, it
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wolld appear that students are enrolling in correspondence
for reasons other than that the course will enhance their

opportunities for promotion in their jobs.

Table 31

Need for More Education in Present Job

Completers Non-completers Non-starters

No. % No. % No. %
Not at all 21 31.8 27 36.0 11 37.9
A bit 34 51,5 25 33.3 13 44.8
A lot 9 13.6 21 28.0 5 17.3
Unknowh 2 3.1 2 2.7 - -

Correspondence Teacher's Help to the Student

Students were asked to respond to four questions
related to the help offered by the correspondence school
feachers. One question concerned the amount of help
given to the student. The responses to this gquestion
appear in Table 32. Two.other questions dealt with the
kind of help offered. Tatle. 33a tabulates the kind of
help‘appreciated the most ;y students, and Table 33b
tabulates the kind of help ar :ciated least. The
fourth question identifies the 1deal kinhd of help.

These results appear in Table 34.
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ts who completed
v,

iving enough help

R Table 32 shows that those [&u"
2 \ ,

: A -
their courses felt tna{jthey worfﬁkt
from their correspondence. teachers. Those who did not
complete were not as happy. If responses 1, 2, and 6
are considered as responses indicating dissatisfaction_
with the amount of help received, then the table shows
that 33% of the completers were diséatisfied, and 46,94
ofvthe non-completers were dissatisfied. The overall
picture shows that over half of all students were satis-

fied with the amount of help given by correspondence

teachers;

Table 32

~&

Amount of Help Received from Correspondence Teachers

Non- |
QQmpleters completers Total
Description No. % No. % No. %
1 'No help 1 5 3.6 17 10.8 22 7.4
2 Very little | 23  16.5 28 17.7 51 17.2
3 Enough to : |
get through | 15 10.8 17 “10.8 - 32 10.8
4 As much as ! : ‘ ’
I wanted |'59 42,5 47 29.7 || 106  35.7
5 A lot 19 13.7 19 12.0 38 12.8
6 Could have ] s
used more | 18 12.9 - 29 18.4 47 15.8
7 Other . - 1 0.6 1 0.3
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As indicated in Table 33a, over one third of all
Students appreciated the teachers' comments in the marg-
ins of the lessons. . Page references for answers and
further questions guiding the student to find answers
for himself were well down the list, although the page
references;were favoured by the completers more than by
the non—cohpleters. The completers also shqyed a greater
prefefence for answers given by the teachers than did the
| non-completers. Both groups’ placed elaboration of missed
questions either .second or third. Pagé references and
further questions were least appreciated by all students.
The remaining kinds of help were more or less eveul,
distributed. The completeré showed a stror r dis’® ke

for printed notes than did the non-complet:

Table 33a
Help Most Appreciated -
Non-
Description | Completers completers Total
No. % No. % No. %

Comments =~ - | 48 35,6 60 39,5 108 37.6
References | 12 8.9 4 2.6 16 5.6
‘Answers 28 20.8 21 13.8 49 17.1
Printed notes | 20 14,8 24 15.8 Ly 15.3
Elaboration 23 17.0 - 36 23.7 59 20.6
Questions - - 2 1.3 | 2 0.7
~ Consideration| 3 2.2 2 1.3 5 1.7
. Other ° 1 0.7 3 2.0 L 1.4
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Table 33b

Help Least Appreciated

Description Completers ] comgigtérs Total |
No. % J No. % || No. %
Comments 10 7.7 | 10 7ok 20 7.5
References 27 20.8 , 37 27.2 64 24,1
Answers 11 8.5 19 13.9 30 11.3
Printed notes | 15 11.5 8 5.9 23 2,6
Elaboration | 10 7.9 10 7.4 20 "5
Questions 50 38.5 35 25,7 Rg 32.0
- Congideration| 5 3.8 11 8.1 | .6 6.0
Other 2 1.5 6 bk 1“ 8 3.0
]

Ideal Teacher Help

One third of all students indicated that clear
éxplanations of incorrectly answered questions were con-
5";idé}¢d the ideal kind of helpvthe correspondence teacher
"céuld give. One quarter of all students requested"ﬁore
personal contact Bétween teacher and pupil. Detailed
statistics are shown in Table 34.

Although the completers and the non-completers -
both chose clear explanations as the most ideal help,
the completers chose encouragement and praise ahead of
personal contact. The three most common suggestions for
ideal help all‘contain a common element. Both groups

exXpress @ strong desire to have a considerate teacher

with a humanistic attitude and approach.
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Help Offered by the Alberta Correspondence School

Students were qsked to respond to four ques tlon”

regardlng the help they rece;vea from members of the

v Alberta Correspondence School staff other than their

teachers. 1In complling these results, responses from
all three groups were included because the non-starters

also had some contact with the personnel of the School

' in making their original registrations,

Table 35 gives the responses 1ndlcat1ng the kind

and amount of help the students felt they were getting .

”when they 1n;t1ally contacted the Alberta CorreSpondence

School. Tables .36a and 36b tabulate the responses for g
the most helpful and least helpful kinds of information
received. Data were also gathereu from an open-ended
quegtion- asklng students to identify the klnd of inform-
ation they thought the Alberta Correspondenc %chool
should be prov1d1ng “them.

-

All three- groups gave s1m11ar respOA - ALL .

‘groups said they received the klnd and amount of helg
&

they exgpcted most of the tlme. They dlffered in th
18. 67 of the " non starters cldimed they had no other' )
contact with the School:. ‘QQggge may be the’ persons Q;o
purchased lessons without reglgterlng, or who had no-
1ntentlon of maklng more é%an the 1n1t1al con+act w1th
the School. |

A1l st&fents foundfinformation.about'courses the

IRE .

e’

<



b

. LYy . . :
most useful and helpful. The completers were more‘con;rié

. . . Eb 'S
cerned with final test il rmation than were the non-
eompleters. The non-starters placed this inforifétion

last. ,,The remaining types of information were given

81@1;ar ratings by all three groups.
‘/
: All groups reported that information about

selectlng approprlate .gourses was least helpful to them.

Thai‘may be because most students who enroll already
o

A have informaggion. about the qourse they wish to take.
Completers i“@fha:{: the next least helpful 1niormatlon
¢ ‘u%ncerned the requirements for the high school dlploma
Thls too. may be because they already know wthh
requlrem"x are needed for the dlploma. Non-completers

and non—starters sald flnal test 1nformatlon way the

second least helpful 1nformatlon | Lo

. aF

3 5 - S
Ideal .8chool Information“

Flfty elght reylles ‘were. §g081Ved to the questlon

<
e

‘ ‘on the kind of 1nformat10n the Albefta CorreSpondenéﬁ‘

: ‘School ‘should make avallable to 1ts students. Forty42

replles stated that“general guldance‘apfonmatlon should

?be avallable. *These: . students sgught&m formatlon about

:%” coques, programs .@nd placement tgaﬁ;ng The remaining‘

elghteen felt that such thlngs as testlng and evaluatlng
o
procedures needed explanatlon, and that the student

should be given his flnal‘evaluatlon of the course work

J

as well as his’ flnal mark on the test
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Over two thirds of all respondents said that a
high school diploma was "very essential”, and a higher

percentage of completers than non- completers and non-
¢ s h

" NS
- starters saw the diploma as belng'lmportant A higher e

‘percentage of fema%;s than males also placed importénce
on the high school ®iploma. |

Students who completed or started ceorrespondence
courses indicated that they would attemgt another course.
More females than males indicated they would choose
another correspondence course, although over half of all
respondents said they would choose classroom instruction
for further education beciUse it allowed better inter-
action»between students:and between student and teacher.

All respondents felt that a more personal |
contact between student and teachef?’\&ould encourage them
to enroll in corresponigpfe again.

students sent in their last

At the time

'f

% were attendlng\\c‘ ol

lesson for correction,*
supplementlng thelr program w1th one or two courses

correspondence.
More students from farms or small communities ¢

completed their correspondence studles than did those

living in communltles of over 10,000, .people.
‘»7]’.

Regardlng course . ch01ceg, the three most often

\.)e

selected were Health and Personal Develoﬁment 10, —

Accountlng léﬁ—and Engllsh 30. These three courses
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accounted for almost onesfifth"(19.6%) of the school's
total enrollment. ’

Students who did not complete correspondence
tended to drop out within the first three months of
enrollment. Those who completed were usually finished
between the fourth and eighth month after enrollment.
Half +the non-completers. gtopped after the sixth lesson.

Students who completed sent lessons at a rate of
two or three per month for correcggtnf Non-completers
sent them at a slower rate, and eventually stopped
altogether w1th1n a few months.

The general ‘reaction to correspondence seemed to
be positive, espec1ally from female students and from
those who attempted or completed correspondence.

Many students chosegcorreSpondence because they

needed several credlts to complete a high school dlploma,

ﬁand correspondence was the only way that a course was

‘avallable when they wanted it. : s

Over half the students were satigfied with the

“

" help that was offered by their correspondence teachers

Most students preferred written comments. and felt that
missed questlonsvshould be explained more fully to the
students. ' Printed notes, page references; and further
questions by the teacher were not desired. Above all,

the students wanted a teacher who was considerate and

" who had g humanlstic attitude and gpproach o teachlng

,,(

L4

o

t
|
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-

The students indicated é\further preference for

general guidance  information about courses, programs,

and careers.
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CHAPTER V
. . . 1
A REASONS FOR WITHDRAWATt

B .
S8V e
. LA

N

“ This chapter identifies some of the reasons

given by correspondence students for discontihuigg their
"studies by correspondence.. Tables 38a, 38b, and 38¢
show the ranking given by the reSpondents for the
Jeasons that ﬁad a major influence on their decision
*  withdraw from correspondehce study. Students were
 asked to indicate whether these reasons had a major‘
influence, a minor influence, or no inf}uence at all.

Although some of the feépoﬁse items listed in
Tables 38a, 38b, and 38c do net seem to appiy'to‘the

non- suarters, several non- starters 1dent;f1éf some of

these responses as having an influence onﬁt&g%r decisid!,

Ao~

-

to w1thdraw .from correspondence‘study Spec1 g"“ yy m’“:
Cnat R

six students listed "completed the course" asg hatlﬁg a
maJOr influence on their decision to stop sendlng lessons.
‘A.poseible'ékplanation for such a response is*that “ﬁﬁﬁ
perhaps these students actually began the flrst lesson,
then decided that they had had enough of théd course and
1nterpreted this to meaqjthat they had completed it to

their own satisfaction. ' * g;}“ ! /)
* s

: o ;.
Other than the reason that they had completed

‘the course, the cbmpleters chose the reason that they

- R N "

2
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had completed as much of the éourse as they wanfed as
the second(;ost influential reason for discor “inuing.
In other words, 137 respondents considered that they 'had
completed the course for tgeir own purposes, even though
thirty-seven had not writtéﬂ a final test.

The comment that the course took more time than
was anticipated was ranked first by the non-starters and

< .
third by the completers. This may indicate that the

~Students feel the courses take up too much of their time.

Also ranked among the first'four was a loss of
interest in the course. This may be a fault in the
course material or a general lack of 1nterest by the

e

student for some other reason; )
At thé other end of the rankings, %&2 three
groups indicated that a lack of money had no influence -
on their decision to quit.' It would'appefékthat'fhe

fees presently charged by the Alberta Correspondence -

w ,u_'s - s

School. are inconsequential,
Also ranked last or. second last by all groups
were their personal negatlve feellngs about thelr 3
teachers. Two explanations may be that the»rapport was
high between student and teacher, or that the students .
felt they could have stayed with the course and teacher
if it were not for other reasons whlch made them qult
Rahked fourth or fifth from the bottom was tbe

reason ‘that lessons were returned too sl&ﬁly. Although

A

e



an average turn aroundhtime of 3.5 days was found to .be

the norm at the Alberta Correspondence School (Alberta
Education — Planning and Research Branch, 1977), the
students in this survey did not see this delay as reason
enough to discontinue their‘studies.

The final gquestion asked the respondents to
identify the single most influential reason causing then'
Zto discontinue correspondence study. Table 39 shows the
ranhing by each group and the overall ran;ing by all
groups. -The find%ngs are similar to those in Tables 38a,

4

38b and 380. Although therd ‘are fewer responses, they
(=
ﬂ; are probably ﬁeanlngful inasmuch ‘as they attempt to

1solgte the one reason above all others that had a dlrect

b&ﬁﬁlng on the decision td arop out -of correSpondencet‘
et T . " 3
20> AR : vi

Summary of Chapter‘V- N ’ T o o

?“?-ral reasons were glven by the . respondents for h

_ _(: from correspondence study, but all gro”os
llsted a lcss %i 1nterest in ﬂhe‘course and the lengthy
tlme lt took “to complete a cdu;ge among the top three.

' The completers also 1nclu@ed the fact thatwthey had com-

Bl 1cted as much of thé course as they wanted. A lack of

%}: nds and>a poor relatlonshlp with the correspondence . F
”hgeacher were at the B@ttom of the llst The one s1ngbe
reason 1dent1f1ed by all groups as being the first ox q
second most 1nfluent1al reason for w1thdraw1ng was that

the course took too long “to complete

"
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Table 38a

Reasons for Withdrawal - Completers

17.

" Rank Reason ‘ ' c’“/u _ Responses
1. Completed the course 100
2. Completed as much as I wanted : . 37
3. The course took lonéer than 'I expected ’ 21.
b, 1 lost.interest in the course- . 20 .
5; Lew grades on leSSOns . 19
6. I got a full time job o 15
7. The course was not what I expected o~ 14
8. I made a wr%n%‘a@01ce of’ Courses. o ‘@3'
9. I planned tot%r did get marr;ed weoo 10
210, T took enother’ corre3ponden0e course | 9
11, Tne course was too dlfflcult ¥ 9
12. I became too ill to contlnue 8
13. The Iess@ﬁs were returned too slowiy o . 6 oo
_ 14 I found that I didn't need the course , 5 i
.15 Not enough money to continue ’ 5 ‘
16. I went to another school | B L
I-couldn'st get along with my feadher 3

o

",



Table 38b

Responrses

52
51
30

23

2L
2l
2L
21
17
16
13
13

Reasons for Withdrawal - Non—compWeters
Rank | | Reasons o
1. The course took lénger than I expected
2. 1 lost interest in the course
3. The course was not what I expecied
4. I got a full time” job |
4. Completed the(é&urse; did not write finail
6. Low grades on lessons
6. Completed as much as I wanted
6. I made a wrong choice of courses |
6. The course was too difficult
10. I found that I didn‘t need the course
'11. I went to another school
12. I became too ill to continue
lé. The lessons were returned too slowly
14. I planned to or did get married
14. I took another correspondence course
16. I couldn't get along with my teacher
17.‘Not enough money to continue




I

»”

Table 33¢

Reasons for W thdrawal - Non-starters
1. Ilost interest in the course | 22
2. The course took lon-er than I expected 13
3. I made a Wrong choice of courses 12
3. The course was not what T expected
5. Completed as much as I wanted q
5. The course was too difficult.
7. I got a full time job
7. 1 found that I didn't need the course : 7
9. Completed the course; did not write final 6
10. I became too ill to continue 4
11. The lessons\were returned too slowly 3
12. Low grades on lessons 1
12. I planned to or did get married . 1
12. I took another ccrrespondence course 1
15. Not enough money to -onti-ue ; o
16. I couldn't et aiong with my teacherg gi;ig
)choices

17. T Went to another school
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CHAFTER VI
OBSERVAT:0ONS A RECOMMENDAYIONS

In this chapter, te:. recommendations are ﬁade
based on the observationg afd conclusions drawn. from the
findings reported in the preceiing chapters. Several
oBservations are made for whic: o r2commendations are

'

forthcoming, but which are deemed werthy of note.

General Obéervations

A large ndmber of students indicateq - xf they
were looxing for specific job training or universfty
breparation when they enrolled in cofreSpondence study.
It appears r'easonable, therefore, +to e€xpect that courses
be written with this need in mind. .

Another observation is that female students are

more likely to enroll i correspondence study than are

male students. Females also appear to have a higher

males. Eithe- this means that courses sHould be made
more appealing to the maies, or the Alberta Correspondence
School should recogn;ze/that its clientele ig female and
provide courses specifiéélly for them.

Many students choose correspondenge instruction

for a variety of reasons. If the opportunity for an

education is %o be made available to all Albertans, the

86
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Alberta Correspondence School mus® rem: in an integral
part of the educafion'delivery Systen. 1%t has been
reported that Health and Personal DeveLopmenT 10 is the
s gle Host popular correspondence course. An enrollment
of 7.9% of all students was reported for this course .
Another 6.4% of a1} students chose non- credit courses of
one type or another. It appears, thercfore that «
substantial number of Albertans are choosing a course by
correspondence for reasons other than getting credits
towards a high school diploma.

Anotner indicatign of the need for corresyondence
courses 1s shown in Table 30, where it was reported that
one third of all respondents chose correspondence because.
" it was the only means by which they could obtain the
course they wanted. An 1nterest1ng sidelight is that
those students who voluntarily chose correspondence had
a better completion record than those who were advised
by a counsellor to take a correspondence course.

One more observation is worth noting. Students
in suburban communities and in small Towns or from farms
had a better completlon record than did those from large
urban centres. Over half the students who completed
their courses were from small communities. Thig may be
attributed to the bresence of many diversions in the
large communltles thus dlstractlng the students from

their studies.



A related observation is that students whoge
parents were skilled craftsmen or businessmen (in other
words, the kinds of occupations most likely found in
large urban centres) were less likely %o complete their
studies than were those students whose parents had jobs
in smaller centres., Further, it appeared that parents
whose training and occupation made them self-reliant and

¥

independent had children who tended to neglect sending

lessons in for correction.

©

Observation: Most correspondence students are located in

geographical areas close to Edmonton, where the
Alberta Correspondence School has its office.
- Recommendation #1 |

Consideration should be given to establishihg‘
offices in other large communities in Alberta in order
to encourage enrollment and to provide bétter education

services to more Albertans,

Observatioins: There appears to be no difference in the

completion rates of those students who paid for \
their own courses and thdse who had someone else pay.
 Recommendation #2 » - h

The fee structure Should be adjusted to make the
fee’substantially highef and give more meaning to the
Student's invéstment, Or courses should be provided

.~

without charge.
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Observationg Most students enroll in one or two courses.

Recommendation #3
Each student should be limited to one course at
one time. A second course may be udded to the program

after the student completes part of the firgt course,

Observation: Students feel that the length of time

required to complete a course is reason for
discontinuing correspondence study.
Recommendation #4
The Alberta Correspon.' rce School should give
con51deratlon to preparing courses or modules containing

between six anu ten lessons to eéncourage completions.

Observation: Students want teachers to have a personal,

humanistic approach and attitude towards teéching.

Students need encouragement and reminders to keep

working on their courses. Recommendations 5 to 8

point out ways in which the teachgrs can demonstrate

this desired attitudé.
Recommendation #5ﬁ

.The Alberta Correspondence School should iook at
methods of improving interaction with student and teacher
Recommendation #6 :
- Existing telephone systemsﬂ(w A. T S. and R.I.T.E.)

should be used more by teachers to provide personal

interaction w1th students.

N
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Recommendation #7

A travelling laboratory demonstration should be
established to take.laborétory course (gxperiments to the
students and to provide the opportunity to conduct the
experiments under the supervision of the teacher.

Recommendation #8

Tecachers should be encouraged to use hand-written
com ents frequently to provide a personal element to the
ledson corrections. Pre-printed otes of explanation

are too impersonal.

Observation: Students who send lessons in for correction

regularly and frequently are more likely to maintain
interest and to complete the course than are those,
who submit less?ns irregularly. The remaining
recommendations‘attempt to encourage regular lesson
submissions.

Recommendation #9

Correspondence teachers should contact their
students by mail or telephone to encourage completions.

Recommendation #10

When a period of two* months has elapsed and the
student has sent no lessons for correction, a letter or
a telephone call should be made to the student to remind
him that no lessons have Peen received recently. MQre

frequent remiﬁﬂers may be made if time permits.



Need for Further Studv
———=21 ‘uriner Study

An area which Seems to need further study 1is
that of male ang female bias. Se- il of the tables
indicated that the males and females respo led difter-
ently to a question which one might expect to e answere.
similarly by both sexes. No attempt was made in thig
study to determine'whether a blas existed or not. Sir-e
Some llterature indicates that the sthool generally
favors the female student, further study of the corres-
pondence student might indicate whether thls bias does
in fact exist.,

A second area of study is in the inmates of
institutions. Literature has stated that the happy
student stays on in school. If inmates of gaols are
unhappy, the' question arlses about the 1mpact of their
responses on this study, Wthh made no attempt to identify
students in institutions. Other 1nst1tutlonallzed
students who use correspondence ag a means tghobtaln an

edﬂcatlon may add to a biag if it exists. Further study

coyld ditermine the impact of Such responses on a sTrvey

of“ rrespondence students.

e
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APPEND1X 1

UCCESSFUL QUESTIONNATRE

1

. LITERATURE REVIEW N THE

In an article written for the JOURNAL OF
PSYCHOLOGY, R. Franzen and © <. Lazarsfeld (1945) listed
four advantages of the mail- out questionnaire:

1. It 1s relatively inexpensive.

2. The fespondent may consult with members

of his family if he feels it is necessary.
3. The mail ré\Eheb the respondent at his

own convenlence and in ‘the prlvacy ol

his home, thus removing any feellng of

fear or threat.

b. It is impersonal and leads to more open

responses.,
In addition to the above advantages, the mail-out
questiohnaire seemed obvious for correspondence students
because they were already accustomed to doing their

communication by mail. ,
George J. Mouly (1970) and John W. Best (1970) ~™w/
In two separate works noted a variety of cautions and
suggestions for the successful questionnaire. These are
summarized below:
1. The general topic of the questionnaire must
be significant, and must seen so to the
respondent. If the topig is considered
frivolous, the respondent is less likely to
return the questionnaire. A personal appeal
to the respondent for his assistance enhances
the chance of return.
2. The questionnaire must seek information that
1s not available elsewhere. If the respondent

oL



feel: that e in teling used as a convenienc.,
then he i again noe tikev to return the

questionneire,

‘ne questicnnaire shouid be bro=f, e
directior.s should be simple, . ear. nd
ccurate. If the respondent has . I'irure
out a complicated manner of cespending, o if

he feels too much of hig time iv vei: - used,
the waste paper basket is more tikely to
receive the questionna’re than is 1. resenrch
student. ) ' |
Each question or item sho.ld deal witﬁ only
one idea. Any complication will eithet create -
doubt or uncertainty in the res spondent, or
cause disinterest. The more variables that
are thrown in, the better chance there is of:
having the question nisinterpreted and the
subsequent data belng invalid.

The format should be pleasing, with the
printing neat, clear, and attractive.

Important items should be defined so that

each respondent knows what is belng asked.
There should be no need for 1nterpreuatlon of
the question. Judgements by the reSpondents
should be made on the replies, not on the

questions, »

Closely related to the above is the require-

ment of objective and unambiguous wordlng
The questions should follow a good psycholog—
ical order. Usually, the general guestions
should come at the beginning, with the more
specific ones near the end. The less think-
ing and evaluating that is done at the: begin-
ning, the better the responses will be. '
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“. Care should be taken not to include potentially
embarrassing questions. This means that the
rescarcher should know his respondents in a
general way, and he should not include any
item that might cause them to refuse to dnswer,
or to answer falsely.

10. Finally, the questions should be so structured
that tabulation is easy. This is only common
Ssense and will save the researcher much time.

Three weeks after the questionnaire and covering
letter are sent out, the First follow-up letter should
be sent. . By that time, the respondent has either returned
the questionnaire, or has forgotten and needs a reminder.
A further three weeks is suggested as a waiting period,
and then a cut-off date can be established. Any returns -
that do not come in within six weeks of the initial
mailing are not likely to come in. ‘

W. Rodman Snelling (1969) had a few suggestions
‘about covering letters that accompany questionnaires.,
He found that if the letters were signed by someone the
respondent knew, even if only by name, the chances were
better that the questionnaire would be returned. In a
study he conducted,}he found that letters signed by a
former teacher eéncouraged the former students to return
the questionnaires. In this same study, hand-written
postscripts were added, often with a personal touch such -
as the use of a nickname. This also encouraged returns.
Follow-up letters bore personal signatures with a few
handwritten comments urging the return of the question-
naire. The main body of the letter, however, was run
off on a computer. - -3 ovproach_allows each respondent
to receive an originzl typed letter even if the messz ze
is the same to all wr , recelve it, Finally, Snelling
also hand-stamped the ~ e’ >pes.



The preceding findings tend to indicate that the
more personal the approach 1is, the more likely is the

respondent to Co-operate with the researcher.
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APPENDIX 2

QUESTIONNAIRE MODIFICATIONS

Because of the written comments on the question-

naires, responses were added to the items as Tfollows:

housewife

Item #1 Added: 6,
«-in an ins..cution/residential ~chool

6

7
Item #2 Added: 4. I don't know

5. not applicable
6
7

Item #3 Added: complete my pres%nt education program

undecided
Item #4a Added: 5. undecided

Item #4b The following list was drawn up:

1. I had more independence and control .

2. I had more time for my family

3. The classroom allows for better interaction

L. T can't afford to quit my job

5. It is available only in the classroon

6. The classroom presents the course in a more
compact period of time -

7. I can continue to work while studying

8. I can't work and study at the same time

9. I need someone to keep pushing me ,

0. Correspondence is the only way available

1. Correspondence allows a better relationship
between teacher and student

Item #5 Added: 35, uﬁdecided
C 6. leisure or as a hobby -

Item #7 Added: 7. no change is needed
8. a specific place to write the test
9. I do not Antend to enroll again
Item #9  Added the same two responses as in Item #1
Item #13 Response #9 was changed to: unemployed/retired

Added: 10. unknown or deceased
(Item #13b had the same list)
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Items #14a and #1b4v The following list of responses was

. Item

Item

Item

Item

Item

Item

[N

drawn up and used for both items:

Professional or technical
Manager or proprietor

Sales (car, real estate, insurance)
Clerical, or office worker

Craftsman (N.B.. This item became "housewife"
for the resvronses to Item #14D)
Semi-skilled €.g. truckdriver
Unskilled, laborer, domestic servant
Self-employed (includes farmer)
Unemployed or retired

Unknown or deceased

N E WO

OO0 o~3 o

#18 Added: 6.- couldn't understand the wateridl

#19  The existing #2 and #5 responses were grouped

#20a

#20b

#20c¢

#204

NO O~ O\ W e

Added:

as #2. A new #5 response read: I didn't like
the teacher or the school. No respondents
chose #6, so it was changed to: I could reduce
next year's load and get my diploma sooner,
Added: 9. I needed only a few more credits

Added: 7. not applicable, sent no lessons

8. didn't ask for any help, or
didn't need any help

Added: 7. not applicable, sent no lessons

8., a considerate, personable, humanistic

teacher

9. received no help at all

7.

8.

not applicable, sent no lessons
all help was greatly appreciated
9. received no help at all

The following list was compiled:

more personal contact .
clear explanations

more page references

neater handwriting by the teacher
encouragement and praise from the teacher
greater demands by the teacher

one teacher throughout the course

not applicable, sent no lessons

all help was useful and appreciated

Item #21a Added: 5. had no other contact

no help needed, all help was
provided by my school



Item #21b Added;

Item #21c Added:

100

6. not applicable, sent no lessons

7. asked for no help, no help needed
8. received no help or information at all
9. all information was helpful

6. not applicable, sent no lessons
7. all information was helpful

8. information about expiry dates
9. received no help at al:

Item #21d The following list wr=a compiled:

Item #p22

Item #23

\OCOVO\\J‘\-C:LL)(\)P—‘

an explanation of the testihg and evaluation
general guidance, especially about courses
blacement testing

final marks available +to the students

bprompt replies to student questions

nNo change needed in anything

didn't need any help '

general information regarding careers

not applicable, no lessons sent

Added: 6. only to Specific individuals who can

handle correspondence study

I need more pushing ang €ncouragement

I lost interest and didn't enjoy the course
I got marrieq

I changed plans or took another course
There was not €nough time to complete the
course

I completed ag much of the coursge as I
wanted .

The lessons were returned too Slowly

I had low grades '

I got a full time job



APPENDIX 3

PERSONAL DATA SHEET

Date questionnaire sent: ~

Name : DATA COLUMN
Address: i .
File number: f o 1-5
First course number code;' 6-§
Number of courses: f 10-11
Sex: o ! 12

Age in years in 1973: ! 13—144
Average lesson grade at withdrawal: 15 |~
Final grade if course complete: : 16
Number of lessons‘sent in: i 17-18
Number of months enrolled: ! 19-20
Month of withdréwal: 21-22
Average’ number of léssons per month: _| 23-24
Second course: | 25-28
Average grade at withdrawalz 29
Final gréde if completed: 30

Date reminder and duplicate sent:

Date thank-you lef%ervsent:
.

Date questionnairg completed:

_101.



APPENDIX 4

ALBERTA CORRESPONDENCE SCHOOL SURVEY QUESTIONNAIRE -

. f :
This questionnaire isg designed so that you will do g

minimum. of writing. In most cases you will choose a
Statement that closely represents your feelings. You
will then place the number of that statement in a box

at the right hand side of the paper.

There are three sections to .this questionnaire. |n
Section A yoﬁ will be asked some questions about your
present set of circumstanges.« In Seck}on B YOL will
be asked quéstlons that pertain to the set of circum-
stances that applied when you sent in the last lesson
in'fhe course in which you were enrolled in 1973-74.
In Section C you wil] be asked questions about your
experiences wijth correspondence education. Please be
“rank. I'f you feel that the suggested responses do
not reflect your feelings, use the space provided or
use another piece of paper to tell us how you feel.

“hank you for your help.

102
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ALBERTA CORRESPONDENCE SCHOOL SURVEY QUESTIONNAIRE
SECTION A

Read the Instructions and statements carefully, and answer all questions.
If you feel that YOU are unable to answer g question, please explaln your
reason briefly.

This section pertalns to your present set of circumstances. Answer the
questions as they apply to You at this time. Choose the statement which
represents your reply. Place the number of that statement in the column
titled ""Response',

E}gm Question Response
—_—

1. | What are you doing at the present time?

working full time

attending school (full time or part time)

1

2

3. working part time and attending school
4 working part time, not attending school
5

unemployed

2

2. | Answer this ftem only if you are working full time.

How much will additional achooling help ypu ‘in your
present job? 4

1. hot at all

2. a little bit

3. a lot

If none of these apply, give your own response.

3. | What are your future educational plang?

enroll in. another correspondence course

return to the classroom

1

2

3. take a night schbol‘course

4“ take some kind of schooling at a later date
5

no-more schooling for the time being

I f none of ‘these apply, please explain your plans below.

Jr‘— H‘J

Y

3

3L

33
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Iteml Question ( Response ﬁ!
ba | If you decided to get more education, which one of .
the following methods would Yyou choose?
1. correspondence courses
2. full time classroom attendance "
3. part time classroom attendance
4. night school classes Lﬁ
If none of these apply, describe the method you would use.
4b In a short statement, Indicate why you chose the method you did
for the above question.
' e
\ |
5. | If you decided to get more education, which one of
the following programs would you choose?
1 college or university pfeparation | %
2 clerical or secretarial training .
3. vocational or trades training
4. a general program
If none of these apply, describe the program you would choose.
6. | How important is a high schoo” diploma to you?
1. not'important at all
£V

- 8somewhat important
« I'm not sure how important

2
3
4. quite important
5.

very essgential
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Item . . Question Response

7. | Whioh one of the following oonditions would most
likely snoourage you to enroll in oorrespondence

1. no charge for the course and lab materiala
- less complicated enrollment proceduras

more personal contact with the teachers

2
3
4. a greater variety of courses offered .
5. shorter courses

6

- more guidance from the Alberta Correspondence
School in selacting appropriate courges

b 1)

If you wish to add something not In the ll;t, use the space below.

SECTION B

This series of questions deals with the set of circumstances that applied
to you when you sent |n your last lesson of the course In which you were
enrolled In 1973-1974. 1t does not matter whether you had completed the
course, or whether you had decided to quit. Answer as accurately as your
memory will allow. J )

8. | The map of Alberta on the next page divides the
province arblitrarily Into nine zones. The heavy
black lines form the boundaries within each zone,
The school divisions and counties are marked to
help you locate your place of residence. In whioch
aone were you living when you sent in your last

oorrespondence lasaon?

. Zone

- Zone 1 Northern Alberta
2, Zome 2 North Eastern Alberta
3. Zone 3 North Central Alberta ‘
4. Zone 4 Central Alberta -
5. Zone 5 Bouth Central Alberta
6. Zone 6 Southérn Alberta
7 7 Edmonton City

8

8. Zone Calgary City r

31 -y

9. .Zone 9 Western Aibertc
10. Locations outside Alberta . - |




ROCKY
Mo, 18

PROVINCE O

 ALBERTA -

N e
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Zong 1

Zone 2

Zong 3

Zone 4’

ZOoNE 5

Zows 6
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Response

[jfé&?f"" Questfon

3. | What were you doing when you sent your last lesaon?

working full time
attending school full time

1

2

3. working part time and attending school
4 working part time, not attending school
5

unemployed

10 | Where yere you living at the time?

1. on a farm or in a hamlet

2. 1in a village or town of less than 10,000

3. in a city of over 10,00 population

1| ¥ith whom were you living at the time?

-

both parents
one parent
one step parent

foster parents

1

2

3

4

5. grandparents
6. other relatives

Z alone

8. a spouse or room mate
9

in an institution (dormitory, penitentiary)_

If none of the above apply, describg your circumstances.

’

12 | How would you deseribe your economic status in youﬁ
commnity at that time?

1. very well off ‘ 9;
2. above average
3. average
4

.. below average




Item

Question

13a

’ Response
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Listed below are nine categories of clucation., what
was the higheat category attained by your father at

the time you sent in your last lesson?

below grade 6 6. some university

high school graduate at univers

9. unknown

v w N

business, trade,
technical, etc.

some high school 8. post gradate work

grade 6 to grade 9 7. universify graduate

45

1 3b

Use the above list to indicate the highest level

attained by your mother at that time.

- Yo

14a

Degeribe briefly your father's o .pation at the' time when you gent

in your last lesson,

'S4

/

14b

Describe briefly your mother's occupation at that time.

2 ]

Did you have a telephone in your home then?

1.: yes " 2. no

ity

Many people change schools because their family
moves or because the schools do not have a high
enough grade. Houw meny times Jid youw change
schools before you enrolled in correspondence ?
(Write the number in the 8pace to the right.)

§o

Y

How did you finance your correspondence course?

1. personal sévings
2, pareQEi/paid for it
3. scholarship, gragt or loan

4. social assistance

If none of these apply, please explain your financing.

5




SECTION ¢

The remainder of this Questionnalre degls with your torrespondence course
experiences. |n most questions YOUu will be asked to give your personal
reactions. We are looklng to you for help in ldentifying areas which need
Improvement . Please be frank. Your answers can help future correspondence
school students.

Question Response

Some students s5ay they were exclted about takling
courses by correspondence, whlle others claim it
did not appeal to them at all, FHow 479 you feel
about correspondence gtudy?

1. enthusiagtic

2. Interegted

3. neutra]
4. disliked 1r
5

hated 1t

If these words do not adequately express your feelings, feel free

to elaborate below.

There are Mmany reasons to choose correspondence
over other conventional means of study. Llsted
below are several of those reasons.

Which single reagson was mogt influentialvin your
decision to enpp1 originally in co gfpondence?
. I couldn'; afford to 8ive up my job
2. I like to work ondmy~own
3. ‘urse 1 wanted not available any other way
4. I needed the course for my employment
- I like to work at my own speed

5
6. no direct competition with other students
7. illness or disabili;y left me no choice

8

- I was adviged to take correspondence

I'f there |s another rFeason, please list it below If it influenced
your decision to enroll,

e ——————

—

12

73
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Item

Question

20a

How much help did you feel you were getting from
your correspondsnce teacher?

no help at all
very little help

Just enohgh to get me through

1

2

3

4. as much as I wanted
5. a great deal of help
6

I would have preferred more help

,I Response*1-

20b

Listed below are filve ways your correspondence
teacher can help you. N

Which type of help did you appreciate most?
comments in the lesson margins

page references to the text or course
answers to questions you got wrong

printed notes attached to returned lessons

elaboration on the points you missed

[SANES T N OO
. . . . N .

questions about the exercises you answered

If you liked some other type of help better, describe It below.

20c¢

Which one of the above listed kinds of help did
you like least? (Please choose one. )

If you ilked some typa of help less than those listed, d

‘;ﬁ

20d

If you have other comments to make about the kind of help that
was offered or should be offered by the teachers at the Alberta

Correspondence School, tell us below.

(%4

5

57

o
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Question Response

In your other contacts With the personnel ar the \
Albertq Correspondence School, (by telephone, in
person, or by letter), Jid You feel that uou were
getting the kind and amownt  of information that .
you needed?

§8
1. not at all |
2. some of the time |
3. most of the time
4. all of the time
21b | What was the most helpful kind’of information wou '
received?
1. information about registering
59
2. information about final tests ’ .
3. information about courses availlable
4. information about diploma requirements
5. guidance in selecting appropriate courses
I'f some other Information was more helpful, Tist It below.

2lc | Which one-of the five kinds of information listed 0
above was least heprh}? (Please choose one, )
If what you considered to be least helpful s not listed, d
the information you think was least helpful to you.

21d [ If you wish to make any comments about the kind of Information that
should be avallable from the Alberta Correspondence School, please
elaborate below,

6
escribe
|

'Y




112

'LLtem l Question Response

22 | Would You recommend eorrespondence education?

very highly to all people

to some extent to many people 3!

with some.miegivingsAfor some people

not at all . : ’
= - g “?‘H

The following have all been given as reasons at one time or another
for dlscontlnulng correspondence study. Indlcate the relatjve
Importance of each reason as it pertained to you when you sent in
your last lesson._ Check Column 1 |If the reason 1lsted had a major
Influence on your decislon; check Column 2 If it had only a minor
Influence; and check CQlumn 3 If It had no fnfluence at alj.

1

2

3. not sure
4

5

23

illness (either persconal or family).,, ..., ..

planned to or did get married...............

1.

2.

3.

4,

5. not enough money to continue,,, ., .., . ..
6.

7.

8.

9.

...........

10. 1lost interest in the course

.................

11. got a full time Jobewu

iS]
12. took another correspondence course

.........

13. went to another school

14. course took more time than éxpected.,.,,,...
15. found Qut T didn't need.the Course, ,,, ...
16. couldn't 8et along with the teacher,,, ...

17. 1lessons were returned too slowly............

If one reason had more rnflbence than‘any other list.it here, 10
' / .
i e

THANK YOU FOR PARTICIPATINGQIN THIS SURVEY.g YOUR COMMENTS ARE GREATLY

ONFIDENCE. THE RESULTS oF
THE SURVEY wiLL BE USED TO IMPROVE CORRESPONDENCE INSTRUCTION AT THE
ALBERTA CORRESPONDENCE SCHooL .

&



APPENDIX 5

INITIAL LETTER TO STULENTS

We are currently attempting to assess our service
to our students. We feel that yYou can assist us in this
task because you have been one of our students and have
first-hand experience. DPlease take a few minutes of your
time now to complete the enclosed questionnaire and to
return it in the stamped, self-addressed envelope. Your
assistance is essential for a successful survey of our
services.

Please answer each question as directed. The
. information will be kept in strictest confidence and will
**not be identified with any personal data you provide.

You will notice that the questionnaire has a code
number on it. %his number will be used to record whether
or not the questionnaire is returned so that we will not
have to send you a reminder later on. '

7
We thank you in advance for your anticipated
cooperation and assistance in compiling this information.
Without your help this project can not be a complete
success. We would appreciate an early reply.

Yours sincerely,

Berthold Figur
Director

sb ‘
Encl.

PS: Our records show that in 1973-74 you were registered
in the following courses:

K 113



APPENDIX 6

ADDITIONAL INFORMATION SHEET

Please answer the following questions and return

this sheet'with the questionnaire.

1. List all the courses in which you wereyenrolled by
correspondence in 1973-74, and indicate the final

mark you received for the course(s) you completed.

Course Final mark

2. What is your birthdate?

month day. year

3. Indicate whether you are male or female.
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APPENDIX 7 :

FIRST FOLLOW-UP LETTER AND REMINDER

We enclose a duplicate copy in the event the
first copy has been lost. If you were reluctant to

We do ask you, however, to also complete the additional
information sheet when you return the questionnaire.

Would you please take a few minutes of your time

now to complete this copy and return it in the stamped,
self-addressed.envelope as soon as possible.

. We thank you for your concern ang cooperation in
helping us solve some of our problems.

Yours sincerely,

Berthold Figur
Director

sb
Encl.
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APPENDIX 8

THANK-YOU LETTER #1

I am éending this sﬁort bersonal note
to express my thanks to you for participating
in our recent survey. Without your assistance
the survey would not have been complete, and
would not have been-aé successful. Your
. cooperation was greatly appreciated.

Once again, thank you.

Yours sincerely,

‘Berthold Figur
Director P
sb ’
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APPENDIX 9

THANK-YOU LETTER #2

This is just a short personal note to express my thanks
to you for participating in our recent survey.

. Because the second questionnaire we sent you had no
identification number on it, we are unable to determine
whether it has been returned. If you still have one of
the questionnaires, please take a few minutes now to complese
and return it to us as Loon as possible} Without your
assistance, our survey will remain incomplete.

If you have already returned the questionnaire,
Please accept our sincere thanks. Your cooperation is

greatly appreciated.

Yours sincerely,

Berthold Figur
Director
sb
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