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mmagtnnmmtammmnm
experiences of teachers recruited from other provinces
for Alberta’s French language programs. As the study is
interpretive in nature, eight newly recruited teachers
jurisdiction were interviewed. These interviews provided
the data to be analyszed for the study.

Pindings of this study were organized into seven
categories. In the first category emtitled Bacxuiting.,
the ocontext in which this study was done as vell as the
recruiting process itself are described. In the second
category vhich is entitled Iha itans, this study
teachers vho used their profession to gain new
description of the induction period. Entitled Naloome to
Teaching, in this category recruitees describe their
becoming part of an m&u The fourth and fifth
SNEnert respectively, mhimmdm




support systems in place as vell as recruitees’ reactions
to these systems. Because recruitees differed in their
previcus experiences, personalities, expectations and
teaching assignments, the study found that individuals
had different needs and conseguently reacted differently
to the support that wvas provided. 1In the sixth category,
vhich is entitled Iha Contaxt, the study shares
recruitees’ reactions to living and teaching in a small
rural Alberta community. Again, because recruitees had
different backgrounds as vell as different expectations,
adjusting to 1living and teaching in s different amilieu
represented a different experience for each individual.
In the last category entitled Iake it ox leave it,
recruitees discuss their future plans. PFor some, staying
for another year is the plan whereas for others, moving
on is a must.

In this study, four themes emerged. The first one,
entitled Qna Yeax at a Ting, addresses the temporary
nature of staffing French language programs. None of the
recruitess interviewed for this study had made a
pormanent neve. All viewed their commitment to teaching
in the echesl jurisdiction as one year at a time. The
second theme to emerge is emtitled Iha Pirat Yeax Teacher
Sxadrama. As all recruitess for this study were
relatively inexperienced teachers, surviving the initial

vi



seven month period required a lot of work. The third
theme identified is entitled Give and Taka. As
recruitess experienced a lot of change at one time,
adjusting implied a constant negotiation process. The
fourth and last theme to emerge is entitled Individual
) ] gia. As each individual respond
differently to a new context, the result vas a unique

lived experience for each recruitee.

vii
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Intreductioa

In 1968, Canada officially became a bilingual ocountry
with the passing of the "0fficial lLanguages Act.”
Nowever, as could well be expected, this important
Federal legislation alone did not and would not achieve
the goal. To become bilingual, not only in theory but
aleso in practice, necessitated commitaent and cooperation
from both the Pederal and Provincial oxders of
government. As education wvas and still remains a
provincial responsibility, the "Protoool for Agreements
Betveen the Govermment of Canada and the Provincial
Governments for Ninority-Language Bducation and Second-
Language Instruction” was established to provide
incentive and support for the provinces to develop and
izplement French first- and second-language programs. In
Alberta schools, as for many other provinces, this mesant
the sudden grevth of many French language Programs.



mouwnmiwotm;lmﬁrﬁrmh
Alberta schools quickly exhausted the provincial supply
of teachers capable of teaching in these programs. To
mmmttmemmmEMl-
jurisdictions would have to look at sources other than
Alberta’s Faculties of Bducation. One of these sources
was the recruitment of teachers from other parts of
Canada, notably Québec. To f£ill vacant French language
teaching positions, over 250 such teachers have been
recruited annually for the past three years. since
increases in enrolments in these programs are expected
well into the 1990’s, continued recruitment of Prench
language teachers from other provinces seems inevitable.

statemeat of the Preblea

mmumummmm

continue to escalate rapidly both nationally as well as
provincially. As a result of this repid expansion, the
1wmlyotmmmmmmm
demend. To staff Prench language programs, school
jW“M“ﬂeﬂtﬂﬁwﬁhﬂy
recruit teachers from other provimoes.
Mnmﬁmmmuitxﬂmlm



jurisdictions. Due to the demand in the larger urban
school jurisdictions, graduates from Alberta’s post
seocondary institutions tend to acocept employment from
these boards. Rural school jurisdictions have difficulty

supply of Alberta graduates. Another factor affecting
rural school jurisdictions is that they are viewed by the
larger urban boards as a source of experienced teachers
for their French language programs. Consequently, this

School jurisdiotions recruiting teachers from other
provinces also have to contend with the temporary nature
of the recruitmsnt. Provincial figures indicate that
Bany recruited teachers wvho acoept employment vwith
Alberta school jurisdictions do not stay for more than
tvo or three years, (AMvanced Bducation, 1988).



teach in French language programs desoribe their initial
experiences?;

2.  What types of professional and social
orientation are provided for thess teachers?;

3. HNow 4o the teachers react to the orientation and
induction activities provided?; and

4. What orientation and induction activities might
enhance the favourableness of the initial teaching
experiences of teachers in French language prograns?

It is anticipated that the study findings will permit
school jurisdiction personnel as well as nevly recruited
teachers to have a better understanding of the initial
experiences of teachers recruited from other provinces

sigaificance of the Predles

signitiocance. The results of this study may be of



The results of this study may provide insights for
administrators of rural school jurisdictions who actively
recruit teachers for their French language programs.
obtaining a better understanding of the recruitees’
initial experiences has potential for changing the
practice of recruiting and receiving these nev teachers.
Based on the assumption that a positive experience is
1ikely to improve teacher retention, administrators of
rural school jurisdictions may alter current practices in
the recruiting process to ensure that the initial
experiences of these teachers are mOTe poesitive.

The results of this study may also provide insights
mtmmmwmtgmlﬂthmmimét
the supply of teachers for Alberta’s French language
mumlnmnﬁﬂﬁﬂﬂmﬁqm.
Conseguently, this study may provide insight for
strategies in dealing with the problem of teacher supply
in this ares as well as the area of programming.

In any event, the greatest bemeticiary of this study
language programs. It is expected that this study will
add to the knowvledge that major stakeholder and decision



An initial reviev of the related literature vas
ﬂlﬂhﬂthpmemmamup:
the study guestion vhich ocould be included in the
interviev guides, (Appendices A and B).

Before any teacher recruitment is to be done, it may
be useful to have an effective systea in place to receive
these teachers. 8Sinoce the problem focuses on recruiting
for French immersion programs in rural Alberta, perhaps
it would prove useful to prepare the principals of these
schools to receive nevly recruited teachers from other
provinces for their programs. To do this, Small (1986)
suggests that sinoce the principal is largely responsible
for a school’s effectivensss, then an induction program
for principals is necessary. In this regard, perhaps
rural jurisdictions could cooperate to provide principals
a!mhaﬂ:ﬂu:mwmﬂghm
skills nesded to receive newly recruited teachers from
other provinoces. As Small (1986) writes, this type of
induction for principals would also serve to clarity
their role vis & vis the uniquensss of the various French



On the subject of recruitment itself, Heynderickx
(1987) and Rebore (1987) stress the importance of
choosing the appropriate candidate for the job. MNore
specifically, they examine the interviewver’s role to this
end. When looking more closely at the issue of
recruitment for rural schools, Carlson and Natthes (1986)
identify pace of living, cost of living, size of school,
community, and parent-community supports as the main
In looking specifically at rural boards which recruit
and Matthes (1986) suggest that the interviewers could
play a greater role in veriftying if the recruitees’
expectations match the experience likely to oocur by
using these five reasons as criteria.
shock. Québec and Alberta, for example, are obviously
predominantly an anglophone province vhereas Québec is




housing and food, proficiency with the English language,
relationships vith the opposite gender, and acceptance in
social groupe to be the areas causing the most conoern.
Given the distance, language and culture of Québec, some
of the same adjustment problems may be experienced by
Teacher induction programs can be divided into two
categories: pre-service and in-servioe. Concerning pre-
servioce programs, Nickler (1984) and Meloni (1986) both
stress the importance of beginning the school year
effectively. Brooks and Hirsh (1986) look at an
induction model for nev teachers. In it, they suggest
that first year teachers receive a pre-service
orientation session to prepare them for their first
school year. This is particularly important in Prench
with no prior teaching experience. They therefore oould
benefit from a pre-service oriemtation program.
idess vere presented in the related literature. Jemeen
(1986), Simpher et al. (1986) and Neloai (1986) all



the most ocbvious one is simply to have acocess to someons
in case help is required. Jensen (198¢) and Rebore
(1987) also suggest that increased supervision be given
to tirst year teachers. The primary intent of the
supervision is to provide assistance in improving
instruction; a formative rather than a summative end.
Nickler (1984) and Brooks and Hirsh (198¢) suggest that
the principal work very closely with nev teachers and
aset vith them on a regular basis. Brooks and Hirsh
(198¢) also recommend that professional seminars be
organized for new teachers and Simpher (1986) suggests
to report and share their experiences and the nature of
their first year teaching. On the notion of overcoming
language problems, Neloni (198¢) reccumends that English
as a Second lLanguage classes be made available to foreign
students. Given that a number of recruitees from other
provinces may have difficulty with English and that
other problems, perhaps offering assistance to this end
vould be desirable. Neloni (1986) also brings out the
netion of counselling. In this repard, perhaps a
recruits in excess of 2350 teachers annually.
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The last area deals vith the subject of teacher
retention. Rydell et al. (1986) look at the sources of
satisfaction and dissatisfaction for teachers. They ¢o
on to conclude that a correlation between low teacher
satisfaction and high teacher turnover exists. In
transferring these findings to this study, does a
relationship exist between the high turnover rate ot
Prench language teachers for rural .ch;ol jurisdictions
and satisfaction and/or dissatisfaction related to the
initial experiences of these teachers? This guestion
vill be addressed further.

Ceaceptual Framewerk

The social and professional experiences of teachers
recruited from other provinces for French language
teaching positions foram a backdrop for their initial
teaching experience in Alberta. A positive initial
mlumhpnhblymlmlyumltuam
retention rate or to prolong service than is a negative
one. On the following page is a diagrammatic
representation of the relationship of the initial
experiences and retention decisions of Premch language
teachers recruited from other provimoes for rural
Alberta.



The three major assumptions underlying this study are
that:

represents a change and therefore constitutes an initial
experience for recrwitees;

2. Living and teeching in a rural setting
constitutes a different experience from recruitees’
previous experience of living and teaching in an urban

3. DPositive sccial and professional experiemces for
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Delimitatieas

The study is delimited to teachers recruited to
Alberta from other provinoces for its French language
programs. Because the ocontext may vary from one rural
jurisdiction to another, the study is further delimited
to one rural school jurisdiction. Also, respondents,
recruitees as well as administrators, were interviewed at
one point in time.

Caution should be exercised in transferring study
findings to teachers recruited for other assignmsents and
also to teachers recruited from other countries.

Linitatiens

The major limitation of the study is that respondents
may be unwilling to share their experiences - both social
and professional. Purther, the jurisdiction chosen for
this study may have unigue features which limits the
study’s transferability.



1)
Definitien of Terms

The following terms need to be defined to ensure
oorrect interpretation of the study:

includes francophone or French

French language progran

up of both the social and

Initial experience

professional experiences. Por
this study, the initial
experience is further defined
teaching and living in
Alberta, i.e. September 1,
1988 through Narch 31, 1989.
experiences of a social nature



Professional experiences - are
all experiences relating to
the professional life of the
teacher.

a school not located in a
oity. In Alberta, a oentre is
deemed to be a city once it
has attained a population of
10,000 or more. Exceptions to
this are the City of
Drumheller which does not have
a population near 10,000, and
vithin 30 kilometres of
Edmonton and Calgary.



Ohapter II
TEE METHODOLOSY

Intreduetion

This study, vhich is intorpretive in nature, sought to
understand the initial lived experiences of teachers
recruited to Alberta from other provinces for its rural
French language programs. In an interpretive study, the
focus is on understanding the lives of the respondents. It
is acoepted that pecple give meaning to their own actions
and interpret the actions of others. HNence, meaning is
contextually based and individually constructed. Aoccording
to Blumer(1969), the role of the researcher in a
naturalistic study has "to be mede from the position of the
actor. Ome would have to see the operating situation as the
actor sees it. You have to define and interpret the objects
as the actor interprets thea,” (p.8S42).

As this study scught to understand the meanings
recruitess held vith regard to their initial social and
profesaional experiences in Alberta, the researcher
attenpted to report these experiences as the recruitees
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would have described them. To do this, the researcher
used Boydan and Biklen’s (1982) five guiding principles
of qualitative research. These are!

1.
2.
3.

4.

It
out this

Qualitative research has the natural nteinﬁ as
m direct source of data and the is

the key instrument;
Qualitative research is descriptive; ,
Qualitative researchers are concerned with
process rather than simply vith ocutoomes or
products. Now do pecple negotiste seaning? HNow
do certain terms come to be applied?)
Qualitative researchers tend to analyse their
data inductively; amd
Neaning is of essential oconcern to the

qualitative approach, (pp.27-8).
is in this light that the methods used to carry

investigation are described in this chapter.

Design of the Study

In order to choose a jurisdiction for the study, 12
rural school jurisdictions were surveyed. The purpose of
the survey was to identify rural school jurisdictions

prograns and

sumber of French language teachers from other provinces



-
-~

Data for this study wvere gathered using semi-
conducted, a preliminary reviev of the literature was
completed and the conceptual framewvork developed in order
to provide a basis for identifying possible intervievw
questions, (Appendices A and B). |

were interviewed; a teacher as well as a

appropriatensss of the gquestions, the need for follow-up
mimmmmmm-hmhum

potential data scurces. From these, the researcher
selected one which had recruited a ninimum of ten French
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Onoce the school jurisdiction was selected, the

administrator from the Superintendent’s office assured
the researcher of the jurisdiction’s cooperation. As the
data to be gathered did not involve students nor release
time for teachers, only a list of French teachers
previous school years as well as a list of administrators
vioce-principals, principals, and administrators from the
jurisdiction’s central office working with these

The requested list vas promptly supplied. To select
each from the principals, assistant and vice-principals,
and cemtrel office administrators was selected. For the
teachers, & slightly different method of selection wvas
used.
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For teachers, the following information was also
requested: gender, age, marital status, previous
teaching experience, place of origin (city and provinoce),

gneent (elementary, junior or

senior high). PFrom this information, eight interview
respondents vere selected in a wvay vhich best represented
the population according to the criteria previously
described. As such, participants were equally divided
according to gender and marital status, had a mean age of
24.25 years, were all recruited from Bastern French
m;nmngmmmymm“ypﬂar
teaching experience. Concerning teaching assignments,
four taught at the elementary level, three at the junior
high level, and one at the high school level.

thres ntmgmlum-. In
m-mmm.mmmnmmn
oconfidentiality, all 11 were very receptive to being
intezviewed. my.;ﬂnﬂlmmgﬁ




weekends in different locations varying from individual
classrooms, to staff rooms to participants’ own private
homes. This step wvas immediately followed with a letter
oconfirming the content and arrangements made in the
telephone conversation, (Appendix C). Prior to leaving
Edmonton to conduct the interviews, the researcher again
telephoned the individuals to further oconfirm the
arrangesants.

onoce on location, the researcher proceeded with the
interviews. Nowever, before starting, he again assured
participants of anonymity and oconfidentiality and further
informed them of the right to opt out of the study at any
time. All agreed to prooceed.

The interviews were all tape-recorded. Following
this, esch interview, which lasted from 45 to ¢S5 minutes,
vas transcribed and the transcript returned to the
respondent. Each respondent was asked to read the
transcript and to make any additions, deletions, and/or
mn&tt&hﬂ”ntlwmmiamtotm
respondent’s message, (Appendix D). Ten days later,
participants were contacted by telephone to record
changes to the transcripts or, in some cases, have the
coryvected transcripts returned.
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respondents’ satisfaction, a letter vas sent thanking
them for their participation, (Appendix E).

Data Amalysis

The transoripts, now verified by the participants,
provided the data for the study. Using content analysis,

and phrases highlighted, and categories identified. When
all transcripts had been examined individually,
categories were cross-referenced and combined to reflect
sinilar topics. These categories were reorganised as
necessary to include all the transcript data. Pinally,
the categories were examined with reference to the
French language programs describe their initial
experiences?;

3. What types of professional and social
orientation are provided for these teachers?;

3. Now do the teachers react to the orientation and



4. What orientation and induction activities might
enhance the favourableness of the initial teaching
experiences of teachers in French language prograns?

Using these four research questions as guides, the
categories fell naturally into the following order:

1. BRecruiting:; |

2. The recruitees;

3. Welcome to teaching:

4. Professional support;

S. Personal support;

6. The context; and

7. Take it or leave it.

These categories provided the framework for
organising the data and for telling the "ocomposite
story®. This "composite story" provided the source from
wvhich the four major underlying themes emerged.

The first step in establishing trustworthiness of
the research vas done vith the respondents.
the transcribed interviews to respondents permitted the
study participants to verity the data for dependability.
In order to ensure credibility of the category cheoices,




a3
a colleague vas consulted Mﬁ. This colleague vas
familiar wvith all aspects of the study including the
individual transcripts. This permitted a frequent member
check while vorking through the data analysis. Once
identitied, the categories and emerging themes were
presented to the reseacher’s advisor for a further check.
Lastly, an accurate record of all the steps incurred
in undertaking this study was kept. Should the need
arise, an audit of the research is possible.

spondents were informed that participation was
voluntary and that they ocould opt ocut of the study at any
time. As well, they were informed that the researcher
would treat their participation as well as the
information shared by them in a confidential manner.

With regard to anonymity, sources are not revealed and




Chapter IIX

STUDY FINDINGS
Iatro@ustioa

For this study, a total of 11 educators vere
interviewed. Their interviews were transcribed and the data
analysed and reorganiszed into seven categories. This
chapter is in essence a chronological account of events
experienced by school jurisdiction personnel and newly
recruited Prench language teachers. The story vhich emerges
begins with a description of the recruiting process, goes on
to describe the experiences of these recruitees and ends at
the point where these nevwly recruited teachers are faced
vith a caresr decision: to stay for another year or to move

Recruitiag

This section includes a description of the contextual
background as well as the recruiting process itselt.

a4



Ceatextual Dackground

A description of the French language programs offered
by Ouestville Roman Catholic School District and staffing
needs follow.

Deseriptiea of programs effered. Ouestville Roman
Catholic S8chool District offers three distinct French

language programs. These are as follows:

school district offers this program. Students vhose
first language, learned and still understood, is FPrench °
are this program’s clientele. It is offered from
kindergarten through grade 12.

jurisdictions in Alberta, Ouestville Roman Catholic
School District offers a French immersion program. It is
currently offered from ki garten through grade nine.
Students wishing instruction in the Prench language

for their high school years. This is done because there
are relatively small enrolments in both programs.
Accordingly, by integrating the two programs, it becomes
feasible to offer a Prench language program at the high
school level.




Cors French progral. Also referred to as the nine
year program, this stream is offered to students wishing

to learn French as a second language. Unlike the other
tvo programs, core French is offered as a subject for
approximately 45 minutes per day. In this stream, no
MMjmauHH@tuMMumlma!
instruction. Students in this stream begin studying the
language in grade four and end with French 30N in grade
12.

staffiang needs. In any given year, staffing needs
can be anticipated for all three programs. With respect
to actual numbers, these vary from one year to the next.
Nowever, seven to 10 nev teachers are recruited annually
to staff these three French language prograns.

In addition to the numbers of teachers recruited
annually, specific capabilities of individual staff
become important. Given the way in vhich elementary
schools are organised for instruction, teachers in most
cases are assigned to teach s mumber of subjects at a
particular grade level. Accordingly, this has
implications for hiring practices as well as pre-sexvioe
training. One nevly recruited staff member expressed it
as follows: “les gens @ui veulent veanir ici, en tout
cas, doivent étre trids généralistesi” In additiom to
reflecting the reality of staffing meeds, this statement



reflects an axpression of surprise as well as an
expression of lack of preparation to this end; both of
vhich are discussed later.

English language proficiency is another capability
vhich is considered for recruiting purposes. Given the
bilingual nature of the setting, hivl.ing a good knowledge

mgﬁnﬁmnmu-mm
communicate in English.
Language also plays a role at the organisational
D becomes & factor especially as you get to

ﬁ’l'nﬁqm T™he higher you go, the more
mu_n otaff you need becouss t‘: o0 diftiocult to

n&p“dmﬁxﬁmhm:dq
ressuiting perssnnsl of Ousstville Reman Catholic Scheel



I don’t give knulodr of the English language the
sost staffing personnel give it. I think

isportance
scme school jurisdictions are los some very good

teachers to us because are 80 istent on the
uu.m to the po vhere I have seen
situa I would not have hired a single one

of those teachers because their French is not good

. Their English is terrific, though! We hire
mmmmxmmmnymupxm
et one iTi be in Prenchr

Another consideration which also plays a role in
teacher recruitment is religion. As this is a Roman
Catholic school district, teaching a religion course is a
definite possibility. HNowever, from a previous guote, it
appears that being Roman Catholic is desiradble but not
necessarily a prerequisite for esployment wvith this
school juriediction.

Ideally, then, to satisfy staffing requirements for
any given year, recruitees are bilingual (French -
English) Roman Catholiocs. In addition to this
candidates sesking clementary teaching positi should
be "generalists” and candidates for secondary schools,
should be mmlti-disciplinary specialists prepared to each

in both Fremch and Bnglish.

i

¥he Ressuitiang Preocese

| withia this categery, admianistrators talked about
where teschers ceme from and how they vere recruited.



Seurees of teashers. In staffing its French language
. s, Ousstville Roman Catholic School District has
to consider more than one source of teachers. The first
local socurce. Given that the area has a significant
francophone population, "The kids who go to university
and come right back are immediately hired in May and
June. This has alvays been a helpful source of

Another unigue local source of teachers for this
school jurisdiction is a nearby federal installation.
This installation alsoc has a significant francophone
fortunate at ome of our schools because we have this
federal installation which p\wﬂn three of five

of the schools.* lahuiegny. the local pool consists

ﬁnﬁp‘lhﬁmmmn!ﬁ
m.n‘uhilm g_hml-tﬁu
yoare bosause it seams that these M
dﬁpuﬁﬁkm_lﬂngnin
in Binsnten or Calgary.




hm‘lwuﬁtmgmﬁmmhmm
have an interest up here -- boyfriend. 8o it’s very
difficult and very frustrating to tap that source."”

The last source of teachers is Bastern Canada which
includes Ontario, New Brunswick and Québec. This pool is
really accessed using a oconsulting firm vhich specialises
in recruiting French language teachers: The Vista
some of these traditional Eastern pools are themselves
drying up. With respect to ontario, "we haven’t been
able to hire anyone from there this past yesr. In fact,
they were here recruitingi® 8o, this segnent of the
mmmmmummyvmhmaz

Of the sources of teachers presented here, in any
g.ven year "you get approximstely 70 to 80 peroent of
sainly New Brunswick and Québec.®
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To begin this annual recruiting process, personne
from The Vista Consulting Group embark on a publicity
campaign at various Bastern universities. This initial
publicity, which is usually done in December or January,
Albarta as well as informs interested candidates as to
the logistics of being recruited. PFollowing this,
candidates have the opportunity to submit their résumds
as vell as go through an initial interview. later in the
spring, as needs from the various jurisdictions are
deternined, personnel from The Vista Consulting Group
oontact successful candidates to bring them to Alberta

for a second series of interviews. One teacher desoribed
this interviev in some detalil.

mg Llie.itﬁi this time that we
'.:r tﬂtnlﬂﬁhﬂnmm
ar place in Alberta.

T™he folloving day, interviews are held and a number

thﬁtnﬁ-ﬁm&ﬁimiﬂjnﬂnmm
mmmiﬁlﬂﬁlﬂﬁﬁh“ A
L botween the jurisdictien and the




recruiting agency is worked out which results in lower
per teacher staffing costs for the Jurisdiction than if
mymummummum. As such,
Ouestville Roman Catholic School District uses the
services of The Vista eon.\ntln.g Group for part of its
recruiting needs.

sSelestien eriteria. In recruiting French language
teachers from Bastern Canada, personnsl from Ouestville
Roman Catholic School District tend to select candidates
having specific traits.

The first criterion considered during selection is
age. In general, there is a preference for younger
teachers; "the 24 to 25 year olds. These people usually
have had a fev years’ travelling experience and have been
on their own a fev years®. Prom this administrator’s
experiences, it appears that age is used to predict a
nevly recruited teacher’s ability to adapt. HNe expressed
this in these terms:

If you hire le who are older, have a mind

Vast the Weet vill be 1 g uo:f::‘:'m“g‘ '

ammmmmmmm
mhﬂ- so , there’s a preference for

Ieileie: you con met g Joose Sher're mers

The issus of being able to adapt is a primary
concern fer resruiting persemmel for this school
district. During recruitment:



interviews alwvays end with a number of guestions
vhich can to deternine wvhether these le can

adapt. Can adapt to a school where we
three language programs? Can they adapt to a small

town? Can they .upt to uviu svay from the city?

cantlnyuhpt teaching in perhaps both language
they to a milieu vhere English

R X T

The second major area of concern is the whole area of
discipline. Recruiting personnel from this school
district appear to be under the impression the
“discipline in this province’s schools is tighter than in
Québec.” 8o, in order to maintain their schools’
culture, interviews during recruitment attempt to seek
out potential candidates’ "expectations and standards®
vith respect to discipline. Potential candidates who
share the same views on this issue as the district’s
recruiting personnel are given more positive

oconsideration.

The Resruitees

This section examines the reasons for being
recruited, what recruitees knev and expected about
teaching in Alberta and also examines the recruitees’

pre-sezvice preparation.
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Each nevly recruited teacher had his or her own
reason or a combination of reasons for coming out West.
However, two common reasons were identified. The
first one was employment opportunity. As one teacher
intervieved expressed it, "I wanted to come. Like, I
knev there were job opportunities.® However, this is
perhaps only one view of the situation. The reason or
inocentive for pursuing such employment opportunities in
the West may also be linked to career opportunities in
respondents cited poor job prospects "back home” as a
primary mluﬂng factor to indeed oconsider ﬁlm

being that "in Nev Brunswick, Eh-ﬂmmjuﬁ in

teaching right now.® 8Still another said that:
parce qu’il n’y a pas d’emploi au Québec en
enseignement, puis, moi, je terminais mon Bacec., ot
4’ai cherché beaucoup 4’ oi au Québec, puis je
n’avais pas de rdponse positive. Alors je me suis
dit, bien, j’ai une offre ici - r:l envoyé mon
ourrioculum la-bas, alors J‘'y v:h

so, teaching opportunities ocut West combined vwith poor

specitically for this study, Ouestville Roman Catholic



West to teach was for the adventure, nev experience and
personal growth. As one teacher put it, "I was thinking
about my life, wvhat I wanted to do with it, and I felt
that at this point I needed adventure. I needed to see
different parts of my country; I needed to experience new
things.” still another added "C’était surtout pour
1’expérience. J’avais le godt de partir; de connaitre
d’autre choses!®
most commonly cited reasons for ocoming out West to teach.
Hovever, others were given. One individual viewed
teaching as "a very positive profession allowing me to
live nev experiences.® Accordingly, Ouestville was his
first use of the profession to this end.

Another reason given dealt specifically with having
chosen Ouestville over other places offering employment.

Plan. In other words, Ouestville itself happened to have



been able to provide recruitees with the reason;
Individuals interviewed all had different prior
knowledge as well as different expectations about what it
really would be like to teach in small town rural
Alberta. However, re s did foous on three
distinct categories.
The first one of these categories to emerge focused

on opportunity: opportunity in both an economic sense as
well as in a professional sense. One individual
expressed it this way:
Moi, je savais p'n 7 avait un boom éoonomigque de
z:::o Ca j’en étais vraiment au courant. Dans =a
l'm mit une provinoce asses riche
ment & cause du pétrole. Concernant
1’enseignement, je savais aussi qu’en Alberta i1y
avait de l’cuvrage, beaucoup d’ouvertures.
Aiﬂﬂﬂﬂtﬁgmtﬁ_m!ﬂlmﬁﬁtmidﬂ
the community itself. Prom their initial ocontacts with
_tha:-ﬂmﬁnhr.' so, tmmhqm:t
the vhole process of being recruited, ] 3 knew
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they were being recruited for anything but large urban
ocentres. Aoccordingly, this knowledge permitted
recruitees to form a more defined set of expectations;
that of teaching in a smaller community. However, even
vith that prior knowledge, there were surprises:

Although I hmv!me_mgﬁnﬁnuum. I
dian’t hlv- a feell for vhat it would be like here.
Although I expected fields of ocorn, ocowboys, and the
like, I Aidn’t expect the mentality to be so
backvards. Peux-tu imaginer! L’‘Eglise qui méne
l1’école! Tu dois faire attention A ton | Cl’est
straight! Tout le monde te regarde!

In sharing the above thoughts, this individual
appears to be expressing an element of surprise to the _
point of expressing dissatisfaction vith respect to the
mentality of the community and more specifically, his
loss of privacy and anonymity. As one individual put it,
®you cannot get a feeling of what it’s like to live in a
small community until you’ve actually been there. I had
seen it, but I had not lived it."

The third category focused on a conocern of cultural
identity. One respondent knew that Alberta had a
' phone population. Ne shared this knowledge vith me

Je savais qu’il y avait des flots francophones.

lluhp:hn:unh!guuh;. J'’étals

cartains de renvontrer d’sutres pphones

Jo savais ausei ﬁ- les iﬁ:ﬂﬁ- muﬁm le
Premier Ninistre de la province n’étaient pas trep




Por him a francophone netvork was important in terms of
providing support. The key phrase vas "Je savais que je
ne serais pas seul ioi."
Deing one of these "ilots francophone®, Ousstville as
a community proved to be s pleasant surprise for some.
one teacher talked about vhat had surprised him.
Je savais que par 1’histoire il y avait des
rnm Mais moi ce qui m’a surpris c’est le
ones en Alberta. Je ne pensais
parlait autant ﬁ 1’ ais en Alberta.
aqnm:m:’mqmi était surtout ga qui
n’a frappé!
while he did not expect there to be a significant
francophone population, the fact that population existed

proved to be a valuable source of reassurance.

For these teachers, Alberta vas vieved as a land of
opportunity from an economical as well as professional
point of view. However, to take advantage of these
provide their services in smaller rural communities.

sre-servies Preparatica
The area of pre-service preparation includes two

aspects: the more formal teacher training offered by



Teasher traiamimg. Without exception, nevly recruited
teachers who participated in this study received their
formal teacher training at an Rastern university. Por
the most part, these iniividuals studied at French
language universities such as univlﬂit.d Laval or the
Université de Moncton. However, exceptions were noted.
For example, one individual studied in English at MoGill
University.

When looking at "what" these teachers were prepared
to teach, it became evident that Rastern teacher training
institutions are organized in a similar way to those in
Alberta. Prirst of all, students chose to become either
consistent with teacher training institutions in Alberta,
students pursuing the secondary route chose a major area
of specialization. Respondents described their programs
some aspects of ocomputing science.®, ®I 4id a Bachelor of
Bducation - secondary route vith a major in English and a
minor in history” and "J’ai ¢té formée pour enseigner au
primaire.”
formal training or specialisation in the area of French
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Prench using either a first or second language
methodology approach to language teaching.

Given that these candidates were not trained language
teachers, to succeed in teaching French as a first or
second language, tmmtorolyoneth-gg,imQéf
their teacher training. One recruitese put it this way:

1 found that university in itself prepares us to

organise curselves in different situations. And, I

IS o e ottt et Sy e

ocertain thinking skills; problem solving skills that

you can apply to anything that you do.
still another said "quand méme, «’est l’approche
pédagogique...comment enseigner...je suis gquand ndme
formée pour emseigner au primaire.® From this, it seems
that success for these nevly recruited teachers came from
their ability to use their organisatiocnal skills to
interpret, prepare and deliver a program. This tends to
notion of adaptability. In Ouestville Roman Catholic
School District, this meant adapting these generic skills

to the varicus French language programs.

Previcus teashing euperienss. Of the eight newly
recruited teachers to Ousstville Roman Catholic School
individual was recruited with one year prior servioce with



41

a large Bastern metropolitan board. The others were all
beginning first year teachers with varying related
teaching experiences.

The first of these teaching experiences common to
nevly recruited teachers was their student or practice
teaching experience. Nowever, from the interviews, it
doessn’t appear that these nev teachers gave it much value
a8 a previcus teaching experiemnce. One teacher stated:
*The only thing I did wvas my practice teaching, I mean,
that’s the only thing I had done." Another also
downplayed the value of this experience. "This is brand
"oV eNoept, well, except for practice teaching.”

In addition to practice teaching, some ceandidates
intezvieved had some substitute teaching experience but
again, net sufficient to no longer consider themselves

boginning teachers. "I did a little bit of subbing right
after By last year, but that was it® reflected one
interviewee.

With respect to related teaching experiences, one
individual felt that these prier experiences helped hia
prefessienally as a beginning teacher. Ne shared the
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toujours eu un groupe devant moi. Alors, fimalement,

o et e P s Fererah v

l'lwenqnn'ut ln—uﬁm;ﬂ

J’enseigne.
From this, uummummtu;-
individual’s previous related teaching experience is
deginitely perceived as an asset to him. PFrom his last
year teaching vith a certain contidence in vorking vith
students.

In general terms, them, teachers nevly recruited to
Ouestville Romen Catholic School District had very little
previous teaching experience. They were, by and large,

beginning first year teachers pohers.

MMﬂﬁLﬂ.ﬁ‘lﬂlﬂ’mm.
zeflestion.
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he Teachiag Assigament

Although schools used different ways for determining
teaching assigmments, the end result appeared to be
oonsistent. That is, for all newly recruited teachers to
this school district, an assigmment with its various
requirensnts and expectations avaited them without there
being an opportunity for input. One adaministrator shared
vith the researcher that "an assignment is not based on a
particular individual’s strengths and veaknesses, but
rather based on school reguisites, program change
requisites, and so on". Accordingly, the onus lies with
the incumbent to fit into the "job description rather
than tailor that assigmment to the new teacher’s skills.®

With respect to their individual teaching
assignments, nevly recruited teachers at all grade levels
expressed concern over the large nmumber or array of
courses involved. One elementary teacher went on to say
that "Nous, au Québec, on n’enseigne pas la musique,
1’éducation physique, 1’art plastigue tandis gu’ici, 11
faut tout enseigner!® A jumior high teacher cutlinmed her .
tinstable as fellews:

anth, o G5, coumputers, religiem, th, ?
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4"
vith. But the math and science were a surprise.
When I sav these on my timetable, I was surprised!®

At the senior high school level, an individual shared
these thoughts:
"Ds toute fagon, moi, j’enseigne les maths et les
sciences de 1a neuvidme & la dousidms. Peux-tu le
croive? J’ai huit périodes et huit différents oours
sans avoir sucune période de préparation.”
mma:mmmmwﬁtam
to be exanined is the area of extra-curricular
activities. These include coaching, clubs, and the 1ike
with respect to coaching and organising clubs, one
teacher summarised it as follows:

It vasn’t really an expectation. It wvas encouraged

Ly a different
of through the daily activity of
snooureged that ve do that just to
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At the secondary level, though, supervision did not

"I've heard of other pleces vhers they have
mz:mmm S0, for me, there’s
The amount of supervision needed tended to be

proportionate to the age of the students. The younger

they were, the more they needed. HNowever, it is still
important to note that at the elementary level, this
vas not grested favourably.

The notion of the compatibility between newly
recruited teachers’ assigmments and their teacher
individual subjects themselves, the language of
asthedology.
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subject for vhich they had no specitic training. One
individual shared an example to illustrate this:

J'’enseig lﬂ arts. Les arts; la dernidre fols ro
j'u !l c’est en secondaire trois, c’est 4 dire
e crois. La dernidre fois que 4’ai fait

mm.-.x art. J’enseigne l’art! Clest

incroyablel
The following example also illustrates this point:

Une fois gu’on arrive 11 faut étre géndraliste.
g:nﬂn&. e ﬁh Lci 1 ooy dgi le bateau ot

y vais saut 14, ﬂﬁ Iﬁ?ﬂ- tout
i e oomme la musique. g. jqﬂ p [

) ‘ailleurs!

When there is little compatibility between the actual
appears one of tvo things may happen. As previously
organise and implement a program of sorts. Bowever, the
mjhﬁiﬁﬁﬂmmhﬁiﬁ
students, ﬁhﬁrhhﬁi:ﬁﬁum‘-
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perhaps not surprising that their knowledge of the French
language is not an area of concern. Rowever, the same
cannot be said for their competency in the English
language. The administrators interviewed recognised this
and accommodated this by “"seldom getting somebody that’s
wvholly French teaching anything in English.® Consistent
vith vhat one administrator said, few teachers
experienced difficulties with the EBnglish language in
their teaching assignments. BNowever, one in particular
who did have difficulty shared this experience:

Il a fallu :o L:aulm n “s:uu en anglais. Une

bomne fois bring ﬂln
overhead to the 1 ", 9%ai a4 .”zu
this hangover to the 1 'Mlo

rirvel Je savais que c’était un mot composd.

lLanguage competency in English tended to pose more
problems cutside of the classroom per se than while
actually teaching in English. In one case, a teacher who
felt her Bnglish was acoceptable to teach a religion
course vas guestioned by the parents. She shared this
experience:

les m doutaient “j:. pouvais le uﬁi.g;

S et S 2l

% ol n..m“ﬁ?.!“

jomm
:-unum po.nrhi

Zaneseicn tzeining. The thisrd area of concera fer
aevly rescuited teashers was in the area of secend



language methodology. For teachers assigned to teach in
immersion program, their reactions indicated a lack of
preparation:
Noi, je suis professeur puis j’ai mon permis
d’enseignement pour le primaire et le secondaire.
Alors, fimalement, en enseignement, s [ z:ux o
millﬁ dans tous ces domaines-14 mais je n’al
jamais suivi de cours spécialement en ismersion.
Another individual simply said the following:
ration en immersion.

oi, Je n’avais aucune pr
Aucuns !

still another added:

m:ﬂmm:mqmgnlm-.; 7
m:zi—;mmxm;g:nmmlmm
courses. Yet social studies wes no problem. HNistory,

social studies, there’s a link.
the folloving statement:

ey S,

0f interest in the sbove passages is an absence of
uneasiness vith the assignment and clainm it to be
different, reguiring a different approsch; a differemt
asthedelegy.
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The Piret Sevea Neaths

In this section, recruitees describe their reactions
to their initial teaching assignments, the workload, as
well as the adjusting required of them to survive. As
wvell, in this section recruitees reflect on having
survived their tirst seven months in the profession.

The iaitial sheck. As previcusly mentioned, seven of
the eight teachers interviewed were beginning teachers.
Accordingly, the reactions reported in this document are
by large thoss of first year teachers. amrmqivtng
his timetable, one teacher said the following: '

Actually, I ves ised I’G have to teach science

and but it ‘t bother me too much. I knew
:'cmuummmmumum

that havisg to tesch these Lvo eitra subjects resily

we':uuy make e‘f.:.e“':'a"‘.;'::i“" Tves da. 2t
From this, it appears that beyond a certain threshold,
one O0sases to react %o a nev situation. The lived
experience of the beginmning teacher combined with the
trouma of relecating in this case probadly made for this
total state of confusion. The task them becomes not so
much of assimilating the mev situation to oneself but
rether of resrganising eneself to the nev situation. Ome
eduninistreter eupressed this need the following way:

rw- mmzu-mmuem
uhub“ I meen, you con @0 to wniversity



but ¥on don’t knov what teaching is until you’re in
the fire and you actually take ocontrol and take
of something and...I think it’s got to be

14 experience.

The werklead. Taking ocontrol and taking charge of
the nev situation indeed became a challenge for these
nevly recruited teachers. Nowever, due to the magnitude
of change presented by this nev situation, gaining
oontrol required a tremendous amount of work. One
teacher put it in these terms:

Il tmtwotuoohpﬂttminmmﬁm

heures & travailler. Ne me demandes pas combien je

gogne de 1’heure parce que des heures, j’en passe.

Le dimanche, nous, on est tous & 1’école. Muis, les

matins, je me léve & 6hI0 ot puis j-n:;‘gngn:aﬂ

ma journée...rFinalement, c’est la premiére annde qui
est bien difficile; surtout les heures.

Ancther teacher described the workload the following wvay!:

It’s very hard, I mean, it’s not that ehg;:- t:gm
to give you extra work. It’s just that hat’s the
way it is for . But until you actually start

m. ‘m ﬁa;‘“::n“‘i‘u exactly what it is; all

The one particular aspect of this workload which
became & real stressor for these teachers vas the long
range planning. Not only vas this a nev phencmenon for
these teachers, but that there was a definite timeline
Mumwunlﬁﬁtﬁlﬂﬂun
alresdy stressful situstien. Naving 1ived through it feor
experience as feollows:
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Puis, ici dans 1l’cuest, c’est beaucoup plus strict en
tant que "long range plans®. Ca ne parait rien mais
au ( )0 on h’a pas & faire ca. Alors, guand tu
commences dans tes premiéres annédes, bien, tu es

moins dans oe cadre-1l4. Je le fais eventuellement,
mais ici c’est triés strict. Alors moi, en septembre,

quand ils m’ont i:lt "Ld, 14, i1 faut remettre les
lon ﬂiii ans par le 185 octobre..."” Mais c’est
Quol ¢a ‘P _ c’est de la planification, mais
AN d-lixe de planifier un an A 1l’avance,
° trmh Oa un peu essoufflant! Assimiler tous
les curriculums, les guides, eto...Noi, j’ai trouvé
oa trés iit!l.al.hl ors, Hmlﬁine. ma priorité a
6té le frangais, évidemment, et aprés, je decoulais.

The workload also took its toll on other aspects of
living. As the following scocount illustrates, an

inordinate amount of time spent solely on any one
activity, in this case school work, left little time for
other equally important activities:
Tu sais, & cause du montant de travail que j’ai, je
n’al hmmﬂmmmﬂmmvh

sociale. Puis méme 14, A Oe temps ici, je n’ai néme
plus envie de socialiser; je suis tellement crevée.

Despite the enormous day-to-day pressures of keeping
on top of it all, the two motivating factors which gave

mm;memmpm.mm
miﬂi'nmimhn;ﬁ_ntl“h
enseigner, tu trouves les moyens.®



AMjusting. A high teacher turnover in the three
French language programs had its effects on the students.
Acoording to ons teacher’s testimony:

Prench have a high teacher turnover. This,

combined with the fact that many of the teachers

hi:dtumlopmmmbm”um.un
teachers, makes for an unstable staff. The ts
mamotnnyamruuqmr. There is no

sense Of permanence. There’s no articulation. We

don’t know what’s been done or how it’s been done, 80

ve resort te the students for that informationm.

After a vhile, they lose respect for the systea.

They don’t respect "le va et vient®.

Teachers recruited into this setting do begin with
certain dissdvastages. As indicated, these nevly
recruited teachers, most of whom are first year teachers,
are put into a situation vhere all of the members
contribute to establishing the context for that given
year. This is mot to say that this phencmenon does not
ocour in other schools or in other programs. HNowever,
because of the mumber of new members in French language
programs in any given year, the context becomes
renegotiable. tnlike more stable programs vhere there is

little turnover, the culture which has evolved in French
mmummotmmoxmuxm
1ikely to be passed on intact the following September
mmuxmmmummwcmxm
programs. One first year teacher interviewed said the

folloving:



", ;'il trouvé ga difficile
‘avais une classe d’éléves
i étaient asses -w:l.ﬂg;

gﬁi: ,iif, 1 ii,, A “ thﬁin. pnh :;m
e, a e repbte ours
m m %'111 ﬂ.nim“ par comprendre des

régles, puis qx'ili finissent par se calmer un .
Mals, aprées trois mois, une période
ajustement...bon, moi, je m’ajustais aussi! Donec,

disons trois gig. ‘4tais plus sécure. Je
savais un psu plus ob J’allais. Alors, siremer

se transférait & mes éléves.
Another individwal described this period of adjustment as

follows:

y I
mmm;ﬁ ﬁﬂlﬁn After that, it
wvas such easier. I knew ﬁhﬂi-mm .
better. I mean, you do nothing if...vhen you’re
tanse all the ei-i...!n know, nowv I take it and
I relax in class and I tend to knov more about 4
kids and I’n more confident. The kids see it too and

everybody’s more relaxed.

As previcusly mentioned, this adjustment period tends
to ooour during the period from September | ’
December. mmimvmmm this is the
to gain an understanding, a better sense, and new
mﬂﬁtmmumﬂllﬁnﬁtﬁﬁﬁ
It is from these nev understandings and meanings that
mmmmmﬁmummm




initial period of adjustment "You can tell vhether
they’re going to make it or not by Christaas."

Looking bask. From vhat interviewees said about
teaching, it is apparent that the first seven months of
teaching in Ouestville Roman Catholic School District
presented these individuals vith many surprises. From
uvmtom.mjmﬁm:mfﬁﬁiahm
mlymmitdtc:ﬂn:mmtsiimdta:mvy
workload, recruitees had to appeal to survival skills
typically used by first year teachers. However, in this
case, these teachers had to cope vith the added stress of
being four or five thousand kilometres from their
homeland. In trying to adapt, these teachers encountered
the unexpected mot only in their professional lives but
also in their personal lives. The next few sections will
Imutmwmmmmmﬂn
Mpmmﬂﬂbﬁmm:mrin:nﬁ
enviromment.

Prefessienal Suppert
Activities providing professional support are divided



1
Support included in this sub-category is defined as
any aotivity previded nevly recruited teachers to enhance
their teaching. All activities of this nature pﬁnﬂﬂ
Accerdingly, activities during the cpening operational

buriag the istesview. Although much information wes
mmmw.mummmm;slﬂ

intervise « GRly one indicated receiving professional

suppost during the interview. Ne shared the following:

L’ ismersion, ginslement, savais trep
Semgbesy §'étals ﬂﬁhﬁ J‘I?‘ h:r?__t -
¢ 'E{'ﬁlﬂﬁmuhg;ﬁ-ml
rm

the pregren in whish he anticipated he weuld be teaching.
ﬁﬁhﬂ.uh“ﬁ“mhﬁ




buring the sumRer. Consistent vith vhat the
acknoviedged receiving this information as follows:

When ny schedule vas nade wp, I received doocuments

ﬂmﬁ.ﬁ!ﬂ!lﬂlﬂﬁilﬂﬂﬂ

idea of vhat I wvas inte, and to prepare myself

a little bit for this: some more reading.

As vith the information gathered at the interview, it
also sexrved to assist them in forming end refining a set
dmﬂﬁmmirummnmu
Ouestville.

mmi-m In Alberta, there is an
Bfucetion or more cosmonly referred to by its acronym,



$?

A la sessien d'crientation du mois d’selt,
deo nonde nous & acosuillis. Om était & la Paculte

on
Alberta, msa Dien, de cheses...le 1égal
J'capize @u’ils vent 1la refaire & 1l’avenir
gue e’est trés impertant de traveiller ua psu
mm%ammmwm.
Malgré e sensiblenent pareil, l’appreche en
L—utr-t ditferente de 1’approche iéze. ©Co
a’‘est pas . Clest a’ o8 un
pou avant @’4tre chligé de 1’emseigner.

Another individusl added the following comment referring
to this orientation week:
Ce gui était le fun, c’est gu’on a rencontréd un
mhﬂne-.nu. On était tous 14 ensemble

in aslt ot ‘est 1b ‘ai zéaliseé
jonmmru‘l.o? we 3%a e

Bietziet lovel pre-sesviee suppert. Ousstville Reman
Cathelic Schoel District aleo hested an oriemtation

sessien. The felloving is one administrator’s

description of this session:

Ue have absut 2 Malf day erientation session here.
3 mhj“u-g. “.-dt:.'cozo.:;
amﬂ. you know, ur:'ra-umu.m.

hen ashed te share her choscvations abeut this same



of 1ike to find things out by word of mouth and |
sking people. This aspect wvasn’t reslly laid out.

testinonial that she was still insufficieatly prepared to
provide a sexvice in that centext. HNowever, &8 Ohe
dninist sy noted, "You can’t tell them everything
ahead of time. The best way to learn is to get right in
to be ene of selecting agppropriste knsviedge to be shared

School Jovel pue-sesvice suppest. At the schesl

contast vith me ot the sshesl level. Ne phensd 2o



mhl ﬂl‘l
_vu,. do.* 8o, on different
srepective, the potential to
assist these recruitees is mede available by establishing
a 1line of cocumwnice ]
perscanel. Ascerdingly, the enchange of imformation or
knoviedge is available. Nowever, as previocusly
mentioned, kneving just vhat knovliedge or informatiom to

oruwcial facter. mmm:m.nm-ﬂ-

Support in this category includes all professional
sotivities er prefessions] develepnant cppertunities were
ﬁﬁu]ﬂﬂlﬂﬂyhm&m.m




ohe Alberta Teashers’ Assesiatiea. As vith all
mmtmzym::m“mm
Teachers’ Association. This involved "a formal gals
m“mlﬂlhﬂﬂih‘atﬂﬂm
ot ils nous remsttaient wn gemre de certiticat. Alecs,
14, tu faisais formellemsnt partie de 1’Alberta Teachers’
as new members of the professional community.
Teachers’ Asscciation wves the conference orgenised by “le

osnference. mummnmnﬂm
titled Racaanel ANEREKE.-
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that none of the teachers interviewed identified these
days as providiang thea with professional support.
Novever, one administrator interviewed mentioned that “we
have our regular P.D. days. But, those are for everyone.
S0 these nev teachers follow what’s been organised.®
When further asked "if anything special was done for
these nev teachers during P.D. days,” this administrator
indicated that "they follov the regular professional
developaent days.® Accordingly, it appears that at the
jurisdiction level, these newly recruited teachers are
sainstreamed into the regular professional development
activities provided.

In addition to the professiomal development days
previcusly described, the district level organises
regular in-servicing activities. Ome teacher interviewed

Alberta Biusation. Although enly ene of the teachers
intecviewed benefitted frem thess in-services, his

csmnents vith regard teo thess is werth neting:



A veek after I started teaching, I received a letter

invit me to pilot the nev French pngﬁ
r m this pilot allowed benetit

Participating

from two days of in-serviecing  month and a half
or 80. mmgn-pn:- extra skills
and stretegies that I needed. ﬁlerﬁu.!miii
out. I needed those skills, I got thea,

them, and consequently, I felt great vith them.

This teacher was fortunate to cbtain the professionsl
support he needed. The next section foouses on

pezseanel. Varicus staff members from within ouestville
Roman Catholic School District provided professiomal in-
service support for these nevly recruited teachers. From
the data gathered through interviews, tive categories of
District persommel were identified.

The first of these staff members idemtified were the
nw. the District has "thres such
renge and wnit plans, and 60 on.” Intervievees’ '

individual shared the felleviag:

uzuﬂnﬂ:lﬁﬁﬂingﬂ g

”ﬁ-““hmﬁm



C’4tait 1’implantation 4’un nouveau pteg_ et puis
elle nous a bien guidé toute l’annde e NOUsS a
mlﬂtnm“m&m. dea
aatérisux, ete.

provided by Distriot consultants this wvay:

On m’a aidé et ) jo suis encore aidé quand j’ai

de %:;h 'ul *$ 1;—;-52-—1:1 n.:}l? o
n qui. Je p QuO (]

1’ai, os n’est 1 Jar oconseillére
i 2 ?, ot ﬂj—i ait "Bet-ce

Que tu m mn mli chose? BEnsuite, elle

ne disait ®"oui 2 serait mieux de faire oeci au

lien." l o8, 5 3 "parfait®. Puis, comme ¢a on

cherish; a service not offered by all employers:
Je trowve que d’aveoir les nﬁlﬂl des conseillers

Mﬁmh:mlﬁﬁmmmm

mmﬁﬂﬂ_ng_ﬁmﬂ '3 found
mﬁhlmjﬂmpﬁﬁ to that end.



Another tescher added the following:

Bien, i1 nous aide dane un certain sens. Je trouve
qu’il 8’a aidée pour les bulletins, surtout les

:-héilpﬂﬁh oL 1o e Aruas bise

opinion. When asked to describe the kind of professiomal
do anything for me.*®




In response to this administrator’s expectation, one
principal interviewed did practice a buddy system for
folloving terms:

I got some axcellent second and third year pecple
that I vill put vith ancther one because they are

girst of all from ocut of province. Accordingly, they

understand that wheole scenario but more importantly,
they’re also good teachers. They’re good planners
and all ax good models. Those are the ones I

mmﬁ-mm

Teachers interviewed had varying acoounts as well as
provided by their colleaguss. Por example, one
individual expressed it in these terms:

Scne teachers wvere open, others very closed.

pﬂ:ﬁ“ﬂn nﬁ:unm
nalities. m.hm the feeling wvas
I felt veloomed. Some asked mﬁmnmh
Others said "Anything I have, mmm.
Iﬁnhlp;nv;ﬁ.l'uhie. 8o, you had a

aixture = the majority were receptive and

’gﬂmﬁ—hﬁ-iih--

I mean, -hh!.

to teach

E:Hnwg for & f: . they g!n
it ¢ uws. R you wvant
semsthing, ask fer tﬂ!ﬂ”’j&ﬁlﬁﬂ




The best acoount displaying professional support offered
by a colleague is the following one:

Je trouve que oe qui a aidé, c’est qui’il y avait
1’autre fille qui enseignait la mnéme annde que mol
qui venait d’une autre svince aussi. En plus, elle
reniére fois aussi. Ca a bien
été parce gu’on étalt deux. Oon se soutenait, on
échangeait. MNais, 4 part de oels,
z.ﬂmh!:.Mﬂi’llﬂﬂw
'ailleurs. Nais, encere 14, je comprends parce que
les autres fs ont leurs choses & faire aussi. Bn
plus, on & de tiches puis ils n’‘ont vraiment
pes le temps pour s’cocuper de nous.

Bowever, in this case, the individual interviewed formed
her own buddy system guite naturally with a beginning
teacher also from out of provinoe assigned to teach the
sane grade. 8o, already these tvo individuals shared
mmm*tamldhmnﬁdby;mm-

perseansl. Another group offering professional support
to these nevly recruited teachers were their peers. This
group vas initially mede up of colleagues, however, as
the year progressed, for some, it included members from
the commmnity at large. As one administrator coumented,
mm-umxmnhmmﬂmm;
other criteria such as age®, and the language of
cemmunication is oftem Bnglish. It is oftem in this
cupressed it, "On agprend 1’anglais en s’inpliquant dans
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la communauté. L’anglais, ga s’attrape!” Given that
many of these teachers teach French as a second language,
comsunication in English vith parents, colleagues and
The last scurce of professional support identified by
teachers interviewed was the support provided by a
cbservation. "C’est incroyable comment on travaille
ensemble. Moi je 1l’aide du ofté planification et lui, {1
n’aide avec le contenu de telle et telle matidre.®

governing teacher supervision can in itself offer
valuable professional support. In gathering data for
vere consistent in descridbing their interpretation of the
District’s tesacher supervision policy.

cummative one®. nmmﬁrmﬁ'ﬁmta

,":fﬂn-iy‘:vingmsm In any
H.;j&ﬁl“ﬁ-mnmmm




process. One administrator from the District’s ocentral
offioce "liked to do at least one evaluation round for all
nev teachers every year to get a feel for how that
particular teacher wvas doing." It appeared that the
policy was well communicated. Nowever, most nevly
with the formative aspect of the poliocy.

Although the policy clearly stated that the three

teachers interviewed expressed frustration with the lack
of feedback received. The folloving cbservation supports
this view:

Ca c’est une chose qui me = ait un p M, tu sais.
Il est tellement ocoocupé mais fois j’aurais aind

qu’il vienns me dire: mpvﬂ Est=-08 Que ¢a
vnb;n?‘ Puis, Os n’‘est pas scuvent que Oa n’est
arrivé. A csuse de 0, e me sentais toujours un
petit p , bien, "Est-ce que je fais les choses ,

?' Engin, i1 n’y s presgue pas de feedback

sauf guand c’dtait l’évaluation & la tin.

mmmmmuﬁxmuzﬂ




provide for epportunities to assist these teachers
inprove their tesching, practice appears to foous on
sumnative evaluation for retention purposes. When
Questioned about "la raison d’4tre” of their district’s
teachers intervieved tended to m this view.
"qu‘on a 6té evalud pour la permanence de la commis
scolaire.” One administrator also supported this view by

sharing the following:

mmn,mm.ﬁﬁuﬁﬁ
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areas such as physical education and health. Nowever, in
the area of science teaching, teachers at all grade
levels experienced difficulty vwith the resource
materials. One elementary teacher expressed this oonoern
in the folloving wvay:

on n’a pas | de resscurces ici en Alberta. Bn
lahnan. on & un livre, -

mnfutpim-tﬁm est adapté au
progresme ea | .-hlnuﬁuﬁ-hw
pes intéressant du tout! C’est normal car il y a des
ﬂ&lﬁﬂig&mﬁmm&vmm les
aveir faites. Alors, en sciences, il faut que tu te
mhﬂﬁ;ﬁrm:;imj-ﬁn

= Bosutes! .‘h rn pes ée livres framgais.
E:a‘_hl.: pl- tﬁﬁhl




7n

In addition to curriculum materials, teachers also
had difficulty finding rescurces in the larger community
to suppert in & meaningful wey what they were doing in
the classroom in the French language. During an
interviev held in a classroom, the researcher notioced
that most of the display materials were in English. When
asked to explain why in a French language classroom this
ves the case, hﬁﬁu;ﬁﬂltizﬁiﬂﬁﬁm

It’s very difficult. This, for g
Drumheller. I had no cheice: take u.-n or
don’t taks it. :tﬂﬁm‘m . I

really den’t unﬁﬁe English, mm
do? n-te- ‘s in a and asked them for

other resources in Fremch. But,
utlm'ta-ﬂym 8o, have three
Put nothing up beceuse it is not available
um. it umm.gmmm.
m.mi,m ust get discoureged it
up in English.

From these stories, it appears that resource

Mlymu:nc:umm:iﬁ_qm;n

Peresnal Suppect
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Pre-sezvice Dessenal Suppert

support in this category includes all support of a
personal nature provided nevly recruited teachers from
their initial contact with recruiting persomnel up to the
time they began teaching their students. This support
will be exsmined during recruitment, relocation and
during the pre-servioce oriemtation session organised by
the Alberta School Boards’ Association for a Bilingual
Bducation.

Oonoe in direct contact with the individual
recruitees, recruiting persomnsl from this school
Jurisdiction had to continue to attract these individuals
MMMMllMllﬁﬂ:blﬁmm
with Ousstville Moman Catholic School District. Nany
MmmuIMIﬁMﬁmﬁt
more thousand kilcmeters avay over & summer period.
m“-mtnmuwem. a signed
mumm-m;pnmunn
gilled. Accordingly, recruiting persomnel from
Ousstville Remen Catholic Scheol District maintained
vas actually om site.

Onoe the recruiting perseamsl idemtified a
preapestive candidats, the gfirst task was to "throv &
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The following is one

admninistrator’s acocount of such a "pitch®:

good pitoh at them".

I talk to thea

asvay,
the 4
I te
1 paved
tlnu:l
o Be

Generally, I’m looking

g o
time!
are al

tell

arena,

at

the sise

¢ uu to tm on the th

£ a3is
:
mm

ing rink, the

ries, ot cetera.

school, the fact

;m“

miu.

statg.

te in.

uMu m; §
_m “_

i i _mr

U
- e

m

E
.z

pel sales uea

for Cuestville Roman Cstholic

Personnel recruiting

it
.: um._
mwm i
mm:w
it



:g::t mwmﬁ{:!{i hearing it from the

x'uumymﬁlnmimﬂﬁ '

“.M!ﬂlmemymmnmﬁ

vhom they can relates.

Wwﬂatnpminﬁmﬂtﬂby
that prospective teachers "can call collect at any time".
This servioe is extended to interested candidates as well
tozmmmlyu:

In the end, the system offering personal support
during recruitment is quite extensive. The intemt for

Mwuhﬁmmlymﬁﬁ:vﬁm

positions as well as to ensure that onoe recruited, these
Mwmirmimuﬁrmmstmn-e:
ummmﬁ::mﬂﬂnmwﬁmﬂm
extremes.”

Relesatien. As most of the recruitess tended to be
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the summer, one administrator "sent a list of names,
addresses and telephone nusbers of new recruitees from
Bastern Canada.” This permitted "them to get together
before coming out and in some cases, scme even drive out
West together.*

Onoe in OCuestville, the next task District personnel
assisted with, vas finding suitable accommodation.
Again, as many of these individuals vere basically
starting cut vhen it came to setting up a home, a variety
of acoocmmodation was reguested. To this end,
adainistrators “"provide temporary sccommodation while
looking for an apartaent, room and board, or wvhatever."
Onoce the accommodation was found, District personnel
“lend shests, pillows, pots and pans, etc. You do what
you oan. !umlook.tttuttfummu
happen to me. What kind of assistance would I need?"

Ozientatica. The orientation week held in late
August fer all newly recruited teachers to Alberta which
is organised by the Alberta School Boards’ Association
tcr a Bilingual Bducation also provided personal support
for teachers imterviewed. Omne who attended this session
shared the follewing:

GRalt tree inpertante. Mais Jo nfek 0.0 dkals poe.cror

angeiseéde mais {1 y en avait R?g' t

r-n e’dtait prenidce feois @u’
1 :o....-u...o'- venair .-:- ¢a, 08 R’était



7¢

pas facile. Puis, ga séourise besucoup les gens de
savoir gu’on n’est pas seul. 1A, J’ai rencontréd des
mujoemimuﬂ:l@:jgnﬁﬁch
::mmu. Du monde avec qui j’avais étudié &
. Pinalement on s’est tous suivi en voiture
sais on me le savait pas.
Of importance is that this orientation week alloved these
teachers an cpportunity to see that they were not alone,
mmmymmmmmﬁm. Also,
umtm,ma!mmmhd“
other from their respective universities. Accordingly,
all mesting in one central location before continuing on
to their respective destinations made it possible for
motmm-ﬂm;manum
vith other recruitess.

nevly recruited teachers once they had actually started
teaching their students. Categories identified as
itself.

m:mmgﬁ:mfa-gmzmu
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asked if he nissed his family, one individual who
relocated vith his spouse and children replied:

Oh nol I mean, I have to ¢go back there this summeér
but I don’t ﬂllly feel l.i.ii it. 1If it weren’t for a

fanily wvedding, I wouldn’t go.
When asked the same gquestion, another married individual

shared the following:

asusel @ue jo suis en appartement. . Alors, 1a famille
ne Be mangue pas tellement. Mais, i1 faut dire qu’h
hﬁ:. c’est toujours plus facile!

Another ‘ﬂiﬂ individual added this:

Noi, de mon obte, jnnmnmnm-&ﬂ
donner la foroe & lgu’un qui vient en Alberta, gui
ve guitter sa prov d’origine, c’est de le “taire.
on comme nous l’avons fait. Comme ga, c’est
une affaire de riemn.




7%

A single teacher shared a similar experience:

Iﬁ-llchinmn:.gpﬂn— for a vhile. Nowever,
that vorked itself as I started meest people.
Intlgirlme:*ﬁhm-nui!nl o and
lymgllt-m!ﬁnmi
brought iﬂmnﬂlﬁpﬁml
contact vith one other person ﬂlﬁﬂmlg
Lgeﬂm: ﬁ-mgﬁ mmm
together ve the support we | Ee
#n&mumn—n&w.

Other comments from single teachers vere as follows:

I especially felt the homesickness on sundays; vhen
it’s family day.

ﬁn_.mh“mlml « I lived tvo hours

avay from home. I knew I 4 go home on the
pitend if I wvanted to. nﬂ.yﬂm'tﬁmtm

I kne thltlnﬁmmm 8o, I had to make
the best of it.

It sesms :lh;t'sm:ml{ mﬂmnann.
ﬁf;hﬂimalmm I usually

them once a veek or so.
From the testimony of each teacher interviewed, it
P rent one cannot make a general statement with
mﬁﬁmnﬁmimathmmyfﬂ-
family. Individuals attach different values to their
families. Por some, living apert from them was indeed
the most difficult barrier. However, for others, this
seemed to pose no problem. In the end, it perhape
!guyg-inﬁmmuymmﬂlnmp
nmﬂ.wm“&mdm

E
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loneliness. When they sav this happening, administrators
"will talk to these teachers” and "provide advances for
thea to buy their Christmas airline ticket iﬂhﬁly;

say they have to be home for Christmas.”

Adainistrators also realised that individuals needed
expressed his perception of this phencmenon in these
terns:

‘re looking for love and some will even say it.

It haven’t found a boyfriend or a qiﬂ.tﬂm
here a & little while, they’re going to go. Por
example, I have one teacher who'’s leaving this year.

uuuunmnmrm-mqmm
b'.rtttuwuaﬁ.mmthml. )
one suitable for him. 8o, he’s going.

m:mmn

The problea here, however, ococurs vhen individuals
replace the one provided by a family want to live
together. As the employer is a Roman Catholic school
board, it is not acosptable for a single teacher to live

with an individual of the ﬁaﬂﬁ gender. m;;.

mm-mmuuﬁdtm. NHowvever, the poliocy
does seem te restrict individuals from fulfilling ome of
their basic needs by “frowning wpen® common-law
zelationships.



m;tymﬂdtahmmtpﬁumetprml
support for these nevly recruited teachers. From vithin
this professiomal community, two groups were turther
teachers who also wers recruited from out of provinoe.

process, the administrators themselves were the tirst
individuals with vhom these recruited teschers had a

" personal oontact. Accordingly, especially during the
activities vith these teachers vhich provided the
personal support they needed. On a more pragmatic level,
the administrators vere the ones to contact “should an
advance be required® or "should a truck be .-~~quired to
haul & bed a teacher just bought.” Barly in the school
year, administrators vere either involved directly in
such activities or acted as facilitators in providing the

dainistretors vere also involved on a social level
at the beginning of the school year. By organising the



sl

into the community®; both professional and larger
communities. Onoce this ocoocurred, however, administrators
tended to "withdrav their active invelvement" and assume
& more "passive, cbserver role". One administrator
illustrated this in the following way:

1’11 spot something and I’1l]l guiokly arrange
g. For example, I’ll bring that person out

!ﬂ!fﬁkhﬂﬂmmfﬂm- Oor, to be
more discreet, 1’11 even include two or three more
teachers. Aﬁmyﬂu.m the course of the

evening, we’ll to the £ the probl ust
1.1= thes ﬁﬁtlglk: Onoce Eh.‘p;ﬂlﬂ is g %h! oY

"::1, ve’ll pest a buddy system or someone vith
they may relate. But, it’s not formal,
1t'-mmlﬂmmny.

As previcusly mentioned, the other source of personal
colleagues, wvho like themselves, were aither living or
meeting these colleagues in the following way:

After the first week, I had met all of the teachers

in our school. It was nice because everybody was

ﬂluy friendly. I believe everyone was friendly
because so many of them also came from out of

rlﬂ Because of this, it didn’t take long

fore we all started getting involved in other
things and mesting other pec; \e through that.

Another tescher shared these cbeervations vith respect to




AMainistrators tended to be cogniszant of this
netvorking phencmenon as well. One a {nistrator
interviewed expressed it in these terms:

teachers get mmmg,

These
little tglnin. rn!nt ;ggcﬂur and they ea
each other’s place 80 on.

Another administrator shared this perception:

Their social 1ife becomes these other pecple more soO
than the young pecple of Ouestville. These 20 or so
mmmm“nﬂmnﬁ:ﬁrﬂmu

out. Thie
m E::t& of th_ 2:11 m r I'm lllﬂ- m;hny'll
get grzidl

In retrospect, though, socializing with teachers vho
were also recruited from out of provinoce did not enhance
mt-gﬁtiaﬁ into the large pﬂzmlml community.

personal support, it also n:u;m in ocertain feelings of
teacher interviewed expressed this in the following wey.

J’aurais ainé voir plus d’activités qui
mt tout le persommel.

finalement, 1’école ob on mun reste tnjm- le
milieu dans leguel on vit. C’est 1A notre entoursge.
Nais, je pemse qu’hd os nivesu-ld, on ne se sentait
p: vraimest...tu sais, sauf justement avec les
gui viennent de 1’Bst. Comme je disais,
dustensnt on vient de la mime situation. Bt
on arrive, on n’a pas 4’amis, alors avec eux,

ntn.-lt.. -:45. 'nﬂ.hn:ignlnmﬂi
m 4 nous aitre. Ca, 08 me manguait.

support, especially at the begimming of the school Yyear,



personal support provided by the professional community,
notably peer oolleagues who were also recruited from

The csmmuaity at large. The community of Ouestville
vith all of its amenities and servioces, is a potential
vehicle for providing support of a personal nature to
these nevly recruited French language teachers. Nowever,
the motivation to access these services and amenities
depended largely on the individuals themselves and the
folloving examples reflect the non-consensus of reactions
or judgements to some of these services and amenities.

The first example to illustrate the different
vith the following positive remark:
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On a not so positive note, one individual stated that he
“found housing to be more expensive here than in
Nontreal. That, I found very unusual.®

Another area to get mixed impressions was the use of

the French language in the service industry. Por one
individual, the amount of Fren-h used in the community

surpassed his expectations. HNe expressed this as
follows:

Il y a 1’Association canadienne-francaise de
l'dhmmmm. Donc, si on a besoin

d’4tre servi ou des ressources frangaises, on a tout
os qu’il nous faut.

Hovever, for another individual, the opposite reaction:

We need more French services...I think if there were
l:n French services, people would feel better; more
at home.

Recreational and social urvtcu also received mixed
reviews. One interviewee was surprised at the array of
services available for a town of 6,000. She expressed it
in these terms:

On a été chanceux & Cuestville. On a quand méme pas

mal de commodités. 1la premidre chose Qu’on s’est
8’4l y avait une piscine. 1A, on est

chanceux. On est tombé dans une petite ville avec
Pes mal ds csmmodités. A cause de ga, Ouestville

Novever, for ansther indi o & different ispression:
e you’se in the ci have vhere
fiionas.  Bet'herel it'e



The last area used to illustrate the notion that
individuals reacted differently to various aspects of the
community is the area of social integration or
acceptance. PFor one interviewee, Ouestville seemed to be
mmmteymmlﬂﬁmmmer
acoepted. HNe shared the following:

Atmlujm,onnlhpmm Tous les
oontryé hlmh

Nowever, for another nevly recruited teacher, social
integration and acosptance vas not as poeitive an
experience. She made the folloving comment:

On dirait qu’il y a une sédparation anglaise-

francaise. QCa, mum““iﬁl.
lement, j' mz-mua——u




]
barriére zu i nous empéche & s’integrer dans la
m - _ ] L]

possible to provide a support systeam for these teachers
vhich would fulfill all of their needs.

Ouestville Roman Catholic School District is situated
in rural Alberta. Within this school district, there ars
several towns and hamlets. Nowever, the town of
Ouestville itself remains the largest and provides most
of the services for the area. Accordingly, the school
district’s central office is located in Ouestville itself
vhich has a population of approximately 6,000.

In further examining the population of the school
district, it becomes apparent that the significant
Rather, the francophone population is found in and around
the town of Ousstville itself. Although the study was
delinited to Ouestville RMoman Catholic School District,
nlatmmmmummmu
taught in the towm of Ouestville itself. Nowever,
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The ocontext for the teachers intervieved therefore
remains the town of Ouestville which is a part of the
larger school district. This section will examine their
experiences living in Ouestville and will attesmpt to
lived. As for seven of the eight recruitees who
participated in this study the first seven months of
teaching in Ouestville also proved to be their first
teaching assignment, much of the cultural context is, as
can perhaps be appreciated, work related.

A Differeat Neamtality

For many teachers interviewed, the first notable
difference to strike theam was the mentality of the
people. For some, supporting this claim with specitic
examples vas more difficult than for others. Ome teacher
simply said that "The mentality is different. I can’t
describe hov it is different but it really is different.®
For another teacher, she attributed the differemnce in
mentality to langusge grouping. According to her, "je
trouve qu’on a une mentalité qui est différents des
Anglophones.” To another interviewes, the memtality wes
attributable to a time lapse:




Mon Dieu! Ma m:- n’a oup parlé de
1’Alberta. Nais, je ne m’at pas & une telle
mentalité. MNon Dieu, c’est ixé icil Je n’en
reviens pas comment c’est milﬂ on direit gue
c’est comme ga y était au Québec il y a 20 ans.

Another shared his reaction to what he sav vhen he first

arrived in Ouestville as follows:

Quand je suis arrive ici, je p ais qu’il y avait
mEIT*ﬁﬂlﬂki‘q Tout le monde chauffait un
pick-up ot 1it un chapeau-genre de baseball cap.
C’est une different mentalite, ¢a.

And still another commented on the mentality in this way:
Farlant de la mentalité, je te dis qu’il a fallu
Qu’on demande la ssion d’habiter ensemble.
Poux-tu le croire?

The mentality of the people as described by the
previcus testimony is perhape the result of forces which

:ﬂggglqgnma!thﬁlznﬂ— aiinqrrﬁ

“jﬁtﬂﬁéimméfﬁlﬁ; Acocordingly, to be

By relocating into the town of Ouestville, these
in these terme:

b pressure to conform. A teacher
nal decision and has to live
42 a teacher decides to mot go



Q_S mmemmnmm;.,
with that decision? Por le, it
i: teaching religion, there ocould be a

oredil y problea.
Also on the topic of conformity, & teacher shared this
up. If you do, you get hassled by the oil people.”

These two examples illustrate the phencmenon of
oconformity quite well. Teachers nevly recruited to
Ouestville either have to oconform or live the
conseguences of choosing not to conform. In Some cases,
the consequences may be more difficult to acoept than in
others. In any event, either choice is probably going te
add stress and frustration to the individuals conocerned.

Preash i3 a Mimerity Situatiea

As previcusly mentioned, Ouestville has a significant
francophone population. HNowever, this population is
constantly subjected to forces by the larger population
which is largely anglophone. The result is that the

!mmmuﬂuﬁﬁiﬁm Por

m.“mQMmﬁﬂlﬂhm

ﬁq_ﬂﬁﬁtﬁggﬁ'g-ﬁ&. father,
they’l] speak to you in English. ﬁupﬁ.m.

wve vanted ¢ r in figure skating.
ve attended the mesting. At this mesting, lﬂﬂ




if we could get someone to teach in FPrench and all of
a sudden, the people in the room locked at us like we
vere some kind of strangers or aliens. That reall
bothered me. That’s the problem here. They know
to speak French but they won’t use it!

Ancther teacher shared a similar experience:
Quand je suis arrivé leci, j- suis allé dans un

megesin et puis comme de raison .j-ﬁmhm
gi;lu- l'qlgig trée gm, alors j’al esea)

!I'!n?l Qu’il ait me ¢ m
i1 w’a aru "h'r- in ) a here, lpnk English!®
1es Fx ;Hmtvﬁhintpurég

l’iﬂim: har “;i deux ains vont
rler en n!l-h plutot gu’en francais. Ils sont

This same individual went on to say the following:
Noi oe gui me chogue c’est qu’ici on rait

fonctionner en is. Mais, ce qu ;'q!dn,,
c’est la mentalité des mm oux-nines .

On dirait qu’eux sussi sont contre 1’emploi éu
frangais.

reator shared a similar understanding of
of French in a minority situation. This
: : J vas reflected in his recruiting practices.
When recruiting, ve try to hire teachers who have a
very ¢o - ng of what it is to be a
ainority. ﬁt.mm'tmﬁm For
m & Quebéoois can wvork here all his life and
never understand where these pecple are coming from.
Living in & context where Prench is in a minority
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given a status equal to English.
Teasher as Rele lNedel

Because of the sise of Ouestville, it is virtually
impossible to remain anc . As well, in this small
rural town, m:lmgivmﬂahmmtmmmy

mmgm;ﬂ;n:hﬁiaﬂyﬁrnﬂ:mmit
there is an automatic behaviour code which is imposed on
teachers. hers in Ouestville are much more likely to
be viewved as role models to their students than their
s in large urban centres. Accordingly,
mﬂ;nmﬂ.ﬂﬁmw such as going to church
tolerated.
-mw-nuumm;yﬂgmnm
Ouestville, is one behaviour vhich is not tolerated of
teachers. mmmgmmhptuztm
g—imlivmmgyhgﬂuym
m.uhmmmm-mmma:
Ouestville, especially from teachers who are after all
] ssionals®. nmmmmﬁ—m
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Ouestville tend to view it as an affront to the

meanings associated with it. 1In any event, the employer
dictating vith vhom one can or cannot live proved to be a
folloving views on the issue:

A Catholique, ils n’ont jamais scospté que deux
personnes pas sariéee : ensemble. ku; » [}
suis arrivé ici dans un tel contexte économigue.
Alors, ma oopine et moi, ;nmhitmmﬂ-ﬁh
étant domnéd Qqu’on se connaissait. Au Québec,
situation gu’on vit, aucune guestion, auocun ﬁlh-,
Fmiﬁ o’en nble. Mais hi.imh!;lzﬁm
e trava inm_ o8 ne psut pas se fa
ir trop 4’ 1 ﬁiﬁhmnuﬁ ién“

TOO8VO. “:l parents, vas
faire sacrer dehors. um.nym-mnmmt
nrlﬁmihuhmri vimd:gh
iﬁﬁp_-ﬁupulm i@npueim
un stresse mm:mwpnﬁu
artd ‘tes valeurs. Au Québec, c’est

"~ ent différent. 1Ioi, i1y IMﬁ
tabous. J’ail 1’impreseion qn'!.c; c’est un peu ocomme
anylmw-d'm

genders could live together, one administrator supported
this teacher’s testimonial. She simply said "It wouldn’t
be great in a small town. In fact, it is frowned upon.®



wvhere a parent may not be in agreement vwith what a
teacher was doing. In these situations, it appeared that

the sdministrators would support the parent rather than
the teacher working with them. One teacher expressed
this in the following way:

Noi, je trouve le plus difticile, c’est les
mts. ugﬁiﬂﬁmﬂulﬂmi:m
sller comtre toi, mais ils sont trés, trés, tﬂl

enfants en immersion sont bien m. puis n. ils
veulent le nieux possible pour leurs enfants. Alors,
8’4l y & quelque chose qui ne va 5, tu vas te faire
m: 8’41 lﬂ-;l.ﬂ la g;ﬁiﬂ Que tu as fait

de travers, le puis 11 va ee
puhlﬂ & la drr::::u - gv-!'é;; gui vas avoir
ames. Cl’est Que chose @ue je trouve

g;zg pile parce gue c’est mjm coEme Une esphoe
de stresse. Tu s toujours confromtéd de ga, qu’on te

1s sont les
pﬂe i MA COR
i'ut!:. iendra te parier.
C’ast m—e-;-nﬁuuu Le parent est roi
et est important.

ﬂgﬂﬂplﬁi
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further illustrates vhere teachers sav the real source of
power in Ouestville Roman Catholic School Distrioct:
Je jasais A un moment donnéd avec un administrateur ot

puis i1 m’a dits

- ﬁﬂ.ﬁ faire o @ue tu veux du moindre
Que ¢a balance. _untnEmitnmm
soi, guand je regois t de téléphones, gue tu
s0is mon chum ou pas, mO n'mmru
Alers, i1l va tnlldrnl t’en e, )

Alors, comme tu vois, c’est qui a le gros bout &u

nmr C’est les parents!

Take it or Leave it

In this section, the service sought by the recruiters
and a8 vell the servioce provided by the recruitees will
be discussed. As well, the factors influencing the
or to leave will be described.

ﬁtﬁﬁjm of nm.!.tm. all lhini:tﬂ




that it is the exception who will make a permanent

Another expressed it in these terms:

They come here because the jobs are here. All of
them are looking to get in the big cities or
they are looking to get back home. 80, we know that
for them this is just a stopover.

Because of the nature of the French language
programs, recruiting teachers from other more francophone
provinces is viewed as "healthy®. One administrator
expressed this notion in the following terms:

It is also healthy to get these young pecple to come
into your system. Sometimes our local teachers and

to dsliver guality French immersion and francophone
programs, ve’ll have to recruit from Bastera Caneda.

Ancther important aspect of the recruiting process
is that administrators ssparate teachers’ professiomal
lives from the community 1ife. When asked if bhe saw
these Revly recruited teachers as community members, he
replied:



.nake them fesl ﬁ!ﬁfﬂbh wvithin m m:. setting.
Accordingly, in such a situation, newvly recruited

thea in establishing a network in the community which may

be a source of personal as well as professional support.

This same administrator wvent on to add the following:
:mm-tmum:gmnmmgnt
teachers l.h;:. To me, that does not necessaril
nean the t community members. Perhaps some le
will make that relationship of teacher to miﬁy.

but I don’t. These teachers are under ocontract to
provide a professional servioe.

Alberta for a one year period with an attitude of "We’ll
see what it’s 1ike." This is also consistent vith the
practice of offering new teachers an initial one year
teaporary contract. JNone of the teachers interviewved
acoespted employment vith Ouestville Roman Catholic School
poentative of this are as

m ‘al décidé de venir em Alberta, jo me suis dit
ﬁhwgﬂlfﬁhun asger.”
m, bs le ddpart, c’était 4’uns annde A 1’autre.
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J’aimerais retourner 1’année prochaine. Tu sais, je
¢gs d’une annde & l’autre! MNais, une cheose
amm est que jeo vais ATOS
qu’il “‘i d: m 131. auxguelles je ne

i

I take m-mmrntltm ﬁ-ﬂmhuﬂﬁ
no plans beyond » All I can sa is that I'’ve

- very good experiences here, pially in this school
and there are so many things that I vant to do and
. That’s what is keeping me here. I haven’t

te acoocmplished my mission.

Pasters Influeneing Leagth of Serviee

Factors influencing length of service vill be
discussed in two categories: internal and extermal. The
first of these are those factors over which the
Ouestville Roman Catholic School Board as the employer
has a certain level of control or influence and the
influsnce or control.

factors vhich influenced their length of service. Some
of these factors vere viewed as prolonging lemgth of

service or influencing this service in a positive way,
length of stay.

in yural Alberta, more specifically Ouestville Reman



_ Catholic School District. This was expressed in these

teras:
Du point de vue financiérement, c’est plus ovnnugoux
ici gu’au Québec. 1le salaire ‘.t meilleur ici gqu’au
Quédbec. Aussi, i1l y a moines 4’impéts, de taxe de
vents, et cstera. C’est toutes des petites choses
qui nous font rester ici.

Another factor influencing the decision to prolong
the length of service wvas the opportunity for
adninistrative advancement. One interviewee expressed

this in the following way:

J’al 1’impression qu’ici si on veut monter, dans le
sens gqu’‘on veut aller plus haut comme directeur

d’école ou assistant ou ndme d’autres

!oum,oaa plus de chance & monter vite
ol qu’au Québec. I & plus d’cpportunités dans

ocertaines choses. J’al 1’ ion gue si tu veux

vraiaent t/’ispliquer, ¢ga serait bien apprecié ici,

surtout dans la communauté. Aussi, on dirait qu’il y

a moins de ocompétition.

A third factor identified as being an inocentive to
remain another ysar vas the teaching assignment. This
came out in the following passage:

I wvant to travel with ob; get new experiences. I

know that I vill not e here as it is not and has

mmumml But, for next year, I will

stay because I an ideal teaching assigmnment.

mﬁimuﬁnow,mxtm“un
identified as shortening the length of service. The

girst of these identified was the lack of feedback and
eRosuregensat from supervisers; aotably the
adainistretors. According to ome teacher, “"Depuis gue je
suis iei, le directeur ne n’a pes donné de feodback.



Rien! Ca, ¢a m’a fait mal...asses que 1l’annde prochaine,
e vais peut-étre changer d’école.”
Another difficulty these nevly recruited teachers
red vas the lack of French language resources.
One teacher expressed his frustration with this reality
in the following t:ﬁm
They bring me here to tsach ,,mlrl:uﬂhn!um
programs and there are no resources. FPFor example, if

you go to the library, 90 percent of all the
resources are in English! with limited resources,

&lu! expect us to do as good & job as they do in
ish. ia.vh:taamymtutadﬂ After a
while, it gets discouraging.
The last factor identified wvas in the area of
personal support. To remain in Ouestville, the following
mmnmﬂgﬂh:pﬂﬂmmlty.

her employer and/or possibly the community at large. 8She
said the following:
I fesl more activities could have been develo)
uhiﬂn mld have helped us integrate within ¢
community; mest e more gquickly. It vnn't mﬁ;l
after Christsas vhen I really met pecple from the
community. That’s something where I feel something
ocould have been done to help us.
Sxternal fasters. As vith the internal factors,
intervievess identified several factors which could
ptentially influence their lemgth of sexvice. Again,
some of these wvere viewed as prolonging length of service




were deemed as negative factors shortening length of
servioce provided.

The first external factor identitfied was the lack of
employment opportunities available in their home .
province. As previously discussed, most of the teachers
recruited accepted employment out West because of the
lack of teaching opportunities in Rastern Canada. This
is further supported by the following quote: "Si on
voulait retourner au Québec, il faudrait y penser deux
fois parce que si on voulait travailler dans
l’enseignement, c’est difficile.® Another teacher also
supported the notion that dismal employment opportunities
for teachers in Québec were his motivation for ocoming out
West. The following demonstrates how he planned to
tackle this situation:

L’année prochaine, jo vais retourner au Québec car

j’ai demandé un Rendu-1l4, je vais chercher

8’il y a de 1l’emploi. nu, 81’1l n’y en a pas, je

mundru ici. Alors, c’est une porte de sortie,

finalement.

Another tactor which encouraged teachers to seek
euploynsnt elsevhere was that in view of the diffioculty
experienced in getting a teaching position in Bastern
Caneda, candidates vith some previcus teaching experience
MQm.mmm. Accordingly, many
nov graduates viewed teaching in Western Canada as an



in a tight job market. One interviewee explained this in
these terms:
par exesple j’enseigne ici pendant deux ans,
l'mnngﬁltﬂmmhmqu
ti.v-mt & quelqu’un qui n’p pas d’expérience,
ils vont t’engager. MNais, au niveau salaire, i1 faut
dtro que tu repars A séro.

The last factor influencing a teacher’s decision to
return for another year was not wanting to relive the
first year’s experience. As most of these teachers had
just survived their first year in their chosen
profession, most did not vish to start over just m As
one interviewee said, "J’ai le goQt de revenir 1’année
prochaine, tout est fait!" Another expressaed the same
viev in the following way:

81 jeo decidé de rester l/annde prochaine, c’est slr

wi'ninﬂhmtmrmhlﬁ:m

J’aimerais la refaire avoir & tout

recommencer le -:ﬁﬂoi j'u fait, puis aussi

parcs que je sais maintenant ob je a’en vais: Jje
connais le programme aussi bm que le curriculus.

External factors negatively affecting retention from
mmﬁtﬁnﬂnﬂn-ﬂﬂﬁuﬂdi Oone of these
identified was the value attached to raising a family in
raised. One teacher shared the following:

M. -.L 28 !ﬂr. c‘est d’dlever mes enfants

,7:7 ,;7 7777,777 e
qu’il agprendra son frangais. » ioi, c'est
Qquelgue chese gue je trouve g.l. RARGUS .



102

Mainistrators also appeared to be cognisant of this
of them start having family and their children reach
school age, there is a big push to get back home. Por
most, that is the real breaking point.®
frustration with the context itself. This frustration
wvas shared by one teacher who said that "Peut-dtre que le
Québec ne me manguerait pas si les gens ici portaient une
fierté au frangais. MNous, on est fier d’dtre Québecois
mais ioci?*

Another teacher also experienced some difficulty with
the context. She shared the following:

-
"

llmltliﬂ au 11-: de :ljﬁr;tni.ﬂ " Donc, au Québec,
on 8’ tandis qu’ici, i1 ne faut pas offusquer
les Anglais. Clest . ¢al Ca parle francais
—hpmmmhhl ‘Nous, on donne de

1’ m au francais!

Alberta to Québec. Accordingly, as previocusly discuseed,



return. That does not help the situation in
Alberta!

The last factor identified negatively affecting
teacher retention for Cuestville Roman Catholic School
District was the attraction to larger cities. One
intervievee shared the following:

1’4 1like to get closer to the city, like Edmonton or

Calgary, that is for sure. There are more things to

do and more services in a larger centre. In saying
that, I am also considering my family’s needs.

so, I come here for one or tvo years and I‘'ll

From the seven preceding categories outlined in this
chapter, four major themes evolved. For each theme, a
brief discussiom will follow to further illustrate and
support its emergence and identification.

one Year at a Tine

In exanining the problea at hand, the data gathered
tend to support the notion that in the area of French
language educatieon, actions are the result of reactive
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the other, the issue of staffing is approached on a year
to year basis. Representing the school jurisdiction’s
approach, one administrator viewed the issue of staffing
in this way:

You want to get into French immersion; you want to

offer fr ¢+ YOUu’ll have to recruit in

the Bast...I guess I Qaa’e see a solution. The

ultimate solution is keeping wvhoem you have == But

even ﬂuﬁ, tth:n- here knoving full well that it’s
_ r thing. In their ¢ it vas alwvays

also approach the issue of staffing wvith an initial short
issue of moving to Alberta. One teacher summarised this
best by saying "Tu sais, je prends ga d’une annéde A
1’autre! HNais, une chose certaine est que je vais

for imcremsmtal purposes. The eighth individual had omne
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of the concerns and cbservations shared by intervievees
wvere those common to first year teachers.

workloasd. All recruitees interviewed for this study
expressed disillusionment in one foram or another vith
the more short term daily planning required for the
different subject areas taught meant an inordinate amount
of work. The other tasks which include the supervision
of students, marking, getting familiar with the progras
of studies, et cetera, added to vhat seemed to most an
already unreasonable workload.

As can be imagined, to meet the demands of the
basically a nine to five job wvas quiokly replaced vith
thv;&thmtimagmmmnmw
and an occasional evening. Although the time reguired of
a tescher may lessen with experience, it is nevertheless
difgicult for these newly recruited teachers to acoept
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examples vhich illustrate the need that nev members to a

What becomes important in this case, however, is to
recognise that the socialisation process for these
teachers also involves a cultural socialisation. Por

may feel ﬁléltﬁd if they do not realise that
supervision is assignable time in this particular school
juriediotion.

The last area to be discussed under this theme is the
diffioulty in discovering the philosophy of the employer.
Although the employer, in this case Ouestville Roman
Catholic Sahool Jurisdiction, could give in writing or
its philosophy, much of it has to be learned or
the mlm of an employer is verified by cbservable
boordingly, the true philosophy of the
qlquh:ﬁ“gﬂﬂmhﬂﬁnﬁlﬁm




administrator summarised this best by saying that "The
best way to learn is to get right in there, jump right in
the firel®

@ive and Take

the recruitees had very definite expectations of each
negotiation process. For the employer, this meant
bringing its nev staff members on board to ensure they
set out to do that for which they were hired. For the
recruitees, this meant, in some cases, protecting that in
vhich they believed.

As can be expected, negotiations were not always
smooth. Por example, as this was a visible small rural
Catholic school jurisdiction, the employer did not prove
to be too flexible on the issus of "shacking-up®. For
some recruitees, this wvas a contentiocus issue as it not
only infringed upom their civil liberties, but ceused
thea to regress culturally, in their mninds, by 20 years

On the more positive side, certain aspects of the




teachers on a first name basis. Although it is not
ust Yy practioce in this school jurisdiction, many
asked their students to address them on a first name
basis.

,,,,, months that both parties
adjusted their expectations of each other through the
negotiation process, nev meanings evolved. In essence,
these nevly evolved meanings foram the basis for future
employer-eaployee relations.

this study, it became apperent that although they all
cane from French-speaking parts of Canada, these teachers
individuals vith their own knowledge, their own set of
expectations, their own previocus experiences, their own
concept of family, et cetera. As individuals, each newly
reczuited teacher had his or her own way of responding to

For sems, functiening in a differemt secial, cultursl,
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and professional context proved to be more difficult then
for others.

This chapter oontained a description of the
vith eight teachers and three administrators for one
jurisdiction. The categories reflected both the
of the first year and the four guestions concerning the
identified were Ona Year At A Time. Iha First Xear
Teacher Svndroms., Give and Take, and Individ Ras




Chapter IV
SUIBIARY, REFLECTIONS AND INPLICATIONS
Iatreductioa

This chapter oontains a summary of the study,
reflections on the literature in relation to the study as
well as personal reflections, and implications of this
study for both practice and future research.

Summary eof the Study

Since many French language teachers are recruited
from other provinces to Alberta each year, the purpose of
this study vas to examine the lived experience of some of
these recruitees. 7o do this, 12 rural school boards
wvere surveyed to ascertain the merit of the study as well
a8 to provide a pool from which the researcher ocould
further delimit the study to one school jurisdioctien. A
ochool jurisdiction which had recruited sufficieat Prench

110
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and previous years to ensure study participants’
snynity vas selected.

Oonoce the jurisdiction was decided, eight recently
' as ﬁll as three administrators vere

recruited
approached in cemfidence to participate in the study.
All 11 accepted and because the study was interpretive in
nature, agreed to being interviewed. These interviews
provided the data for this study.

The data vere analysed and organised into seven
categories which, in many respects, are the different
parts of one stery. The first two categories exaaine the

itself. The second category in essence is a look at the

teaching in Alkerta, and also the extent of the
The three categories which follow are in essence an
examnination of teaching itself. This is looked at in
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their decision to leave or remain for another year are
From these categories, four underlying themes
that planning, wvhich includes staffing for French
language programs, is done one year at a time. It became
very evident that recruitees did not viev their
vell, administrators interviewed supported this notion by
functioning on a short term basis rather than exploring
long term solutions to the probles.
Becsuse of the relative youth and inexperience of
recruitess, for most this was their first year of
with the difficulties typically encountered by first year
As all teachers for this study were recruited from
French spe. king parts of Canada, relocating recruitees to



change. Bach individual recruitee in this study brought
different meanings as well as derived different meanings
from each situation presented. As such, each recruitee
asponded differently to change. It is in light of this
that care should be mruiid in transferring study
gindings.

Reflections
This section includes reflections on the literature
in relation to the study as well as personal reflections.
Reflections ea the Literature ia Relatioa te the Study

For this section, the related literature will be
discussed in relation to the study findings. To

Besruiting. Canada officially became a bilingual
country in 1968 with the passing of the Officiasl

bilingual not only in theory but also in practice, ocould
not be achieved without teachers. At the ey, 1972
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official Languages, acknovledged that the most pressing
issue facing this ocountry in becoming bilingual was
indeed French language teacher preparation, and that it
wvas impossible to achieve without the resources of
Accordingly, on the issue of recruiting, it is not
surprising that jurisdictions such as Ouestville Roman
catholic School District have to recruit teachers from
K ’pnﬂletm:miblym What is
surprising, thouwgh, is that a more coordinated appros
umm:gmmmmmmmm.
Mwim_t::ﬂﬁniﬁmm:mm
oconcerns in isolation. Alberta’s post-secondary
institutions are not graduating sufficient numbers of
mxmmumpﬁvmulmm
French-speak "pmage;udl:ﬂnﬁtwmm
nationally, these are where the largest needs exist.

ohe resruitess. In his study, Bancroft (1979)
mmﬁuimezm‘tmn
Ontario. Comsistent with this study, mmﬂm
for 1mmmm-an. lack of
(nﬂ)m,ﬂﬁhﬁl.mn*- In his study,

114



partiocipants tended to be older, experienced teachers and
accordingly, most were married vith families. It is
interesting to note that regardless of differences in
age, the reasons for being recruited remain consistent in
aight associate mﬂ: ::g inexperience vith adventure,
Bancroft’s (1979) study illustrates othervise.
In looking at the area of teacher training and
offer insight to the value of student teachiny. Labriola
in Crocker (1974) concluded from the results of his -t;ﬂy
reports could have a predictive value for prospective
(1984) in her study makes the following cbservation:
mmm:m;gntmlﬂ
importance to the ‘practical’ experience they feel
student teaching offers. The mum in this

m&imlﬂﬂim l!l

mmwﬁmmm
Consistent with the research, admi 3 tended to




institution to the next, {t was further found that the
predictive value of student teaching reports depanded on
the institution. Vor example, student teaching reports
rmmmim;ﬁkmmﬂnviﬁduwﬁ
reliable becsuse in their practioce teaching, student

in nature to vhat avaited them in Ouestville. In
Québec institutions were vieved as less reliable and
often resulted in further investigation. For example, by
mmmmemmmnﬁmgm
teaching report, mmﬂnitmfmme:

ts ooming from SORNe

intervieved gave little weight to the importance of their
nmmmmnnmnm
ﬂtiﬂmu‘mﬁltbyiﬁmnlm.
mmn:mmnnm-ﬁhugwm
Mﬁ“lmﬂﬂﬂmuqﬂtﬁmu
girst year of teaching. It would be interesting to
MMQQMS’SMMWEQB
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classrooa teacher after their first year of teaching. As
well, one cannot ignore the fact that study participants
in Tardif’s (1984) study experienced an intensive
practicum compared to most institutions, especially those
Teaching. The literature Hllthﬂ to the altqaﬂu

Parsonal Support vas further broken down into sub-
categories. EBach will be discussed separately.

of the nature of the relationship between teacher
training and teaching itself, it is not surprising that
legitimate comments practitioners make about their
training can only follow the opportunity to test their
training in a teaching situation. Beaulieu (1980) in
looking at the area of French language teacher training,
identified the following areas requiring specitic
training: the psychology of bilingualism, second
language aoguisition, French language courses,
m At their 1984 oconferemce which focused on

mm-p—e mmmu
reported similar tindings, (p. 84).
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They found that the majority of French immersion teachers
in Canada were teaching in these programs because of N
their facility vith the language. For the most part,
that most of these immersion teachers had not received
the teaching methodologies required of this program wvas
done in the isclation of the classroom; often through
trial and erxror.

The needs expressed in the literature for specific
identified a lack in their training to this end and
define vhat immersion teaching really was. After seven
months, they felt contident saying it was different, but
oould not elaborate. Consistent with findings reported
by the Canadian Association of Immersion Teachers in
1984, it appears that these teachers were recruited




phenomencn is not unigue to these teachers. In exanining
(1986) found that nev teachers "frequently discover that
wvhole areas of knowledge and skill have been left out of
their preparation,® (p. 29).

Another area of bilingual/bicultural teacher
preparation identified by the Centre for Applied
Linguistics (1974) as being key to success is "gultural
avareness and sensitivity and a thorough knowledge of the
cultures reflected in the two languages involved,*

(p. 2). For this study, recruitees in most cases oould
communicate in the English language, but since most

of the culture associated with the English language in
sensitivity and understanding of the local francophone
culture. The culture of Francophones living in a
minority situation caused eqgual, if not more frustration,

Another issue raised at the Canadian Asscciation of
Iamersion Teacher Training and Professional Development®
of science tesching. At this conferemce, it was found
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strong formal training, it is visibly weak in the science
‘areas,” (p. 850). This oconcern was raised by
participants in this study. Nowever, difficulties
identified with science teaching may reflect an overall
veakness in scienss rescurces in French language programs
in Alberta rather than in the training recruitees
received.

The last issus on teacher training to be identified
in revieving the literature relates to Seichner’s
statement in Griffin (1983) that "teachers teach as they
were taught,® (p. 31). 8ince we all act out of our own
experiences, it becomes easy to appreciate the
difficulties encomntered by teachers recruited to Alberta
from other provinces. In this study, for example, one
teacher wvas disappeinted that his principal had not
acknoviedged the fact that he was cocaching without
receiving a salary supplement. A more common surpriss to
most recruitess was the breadth of courses assigned to
teach. Bven at the eclementary level, ons recruitee
expressed conocern vith having to teach art. Ne had no
training ia this area and had difficulty acospting the
responsibility to teach it. In Alberts, supervising and
asouning responsibility for extra-curricular activities
Cank be part of ome’s teaching assigmment. As well,
tesching & variety of subjects can also be expected of
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teachers. HNowever, this may not necessarily be the nora
in all parts of Canada. In the two examples cited,
recruitees’ expectations reflected their prior
educational experiences rather than the realities in

sogialization. In this study, both recruitess as
wvell as ad ators descoribed the first seven months

as a period characterised by initial shock, & demanding

ntmml.&mmtmmh-ﬁt_nl
larger phencmenon; that of being socialised into the
teaching profession as well as being socialised into a
For seven of the eight recruitess perticipating in
this study, teaching in Ouestville Roman Catholic school
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embedded the knowledge of common sense, and the written
anguage, in vhich is embedded the more scientitic
knovledge. Yinger in Griffin (1983) makes the
cbservation that teacher training institutions use the
vritten, more scientific language yet as teachers, must
use oral language, the language of common sense. To him,
the difficulties nev teachers experience in transferring
the knovledge gained from their university preparation to
the practice of teaching are attributable to these two
distinot languages. Ryan’s (1986) cbservation that "MNew
teachers often feel 1ike strangers in a familiar
setting,” (p. 16), captures the sssence of this

yoars and wvere vith the qsaipeian of one h;ﬂivﬂnl.
Ouwestville Roman Catholic School District meant as Oleson

and Whittaker in Blankenship (1977) describe as going
threugh :pﬂﬂ’ﬂ "’developmental socialisetion’ -
soguiring an adult role and ‘resoccialisation’ from layman
BM'Q. 189). Although techaically adults




familiar role of the student.

In addition to being socialised into adulthood and
the teaching profession, recruitees in this study also
vere socialised inte an organization. In Chatman and
Deal (1989),

mintnng‘ -uauungagh i; defined in several

vays: 1) as process enployess are

transferred from ocutsiders to participating and
effective insiders (Feldman, 1976); 3) as the
process by wvhich nev members are taught to to
an existing organisational culture and learn oir
individual roles vithin it (Schein, 197¢; Wanous,

1980; and 3) nmmumﬁmiﬂlvuun

learns the values, norms, and acosptable behaviours

ﬂhﬂm&tmﬂ!ﬂuﬁnnm“m

sation (Dean, 1983; Van Meanen, 1976¢; Jablin,
1!!3. 19047 Louis, 1980; Weiss, 1978; Wilson, 1984),

(p. 23).
pittner in Blankenship (1977) defines socialisation as

part of the organisation. It begins to take place, we
assune, vhenever an individual sssociates with others

' ;,!(p.m). m&hm there is
mnﬂtﬁmﬁlﬁﬂlgﬁLm
cxperienced the phencnenon of organi '
sesialisation. nmﬂﬂ;i
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*what nev pecple bring to an organisational systea
reflects a history of past experience wvhich either blends
or oconflicts with the temperament of the systea. The
relationship is imteractive and seems to unfold through
Jostling of persomal and organisational vills,® (p. 180).
Consistent vith these findings, wve ses in this study that
not all recruitees reacted in the same wvay to the
pressures of socialisation. For example, some expressed
oonocern with the smsunt of authority parents had, vhereas
for others, being expected to go to church on Sundays was
an issue. The whole proocess of becoming & member of an
organisation, of alloving oneself to be socialised,

organisation was msre diffiocult than for those who
willingly alloved themselves to becoming secialised

of teashing, Seishmer in Oriffim (1963) identifies three
givet of these, * sdjustaent®, individwals
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willingly turn themselves into the kind of person the
situation demands. This further implies total value
commitaent as well as behavioral conformity, (pp. 40-1).
The second choice is not as easy. In this case,
individuals "act withaut value commitment; in ways which
are inconsistent with their underlying beliets,” (p. 41).
This, he labels “"strategic compliance,” (p. 41). The
third choice for nev members to an organiszation he labels
wstrategic redefinition,® (p. 41). In this case,
individuals change the meaning of situations or redetine
situations as they see fit to acoocmmodate their
underlying beliefs.

As previocusly mentioned, alloving oneself to becowe a
assber of an organisation remained for these recruitees
largely a voluntary process. In this study, exanples can
be found where recruitess acted in all of the three weys
Seichner in Griffin (1983) described. Nowever, a real
source of discontentment for recruitess came when they
osnfera.



suppart SYStems. In reporting the tindings for this
study, support was further divided into two categoriest
professional support and personal support. Although
reported in this way, the interrelationship vhich exists
mmmmz-gumymncmeam
individual recruites cannot be overlooked. In his work,
Seichner in Griffia (1983) reinforces this notion by
sgreeing vith Johnston and Ryan’s (1983) position that
"we cannot separate the personal and professional lives
OCMWWMQSDE@ECEBM&Q
development of teachers,” (p. 29). study findings and
mnm-mou-uumum-mammx
Mzuuummmtmwemuﬂu
to one common demominator: the recruites. It is in this
light that the literature, as it relates to the study
gindings, vill be discuseed.

In terms of pre-service support, Shymoniak (1968), in

“mﬂm’ﬂcltm:ﬂﬁlmiﬁﬁﬁ
uManmﬂmﬂm. In the

(FPP. 106~7). Jensen (1906) , Nickler (1984), Rebore
(1967) and Small (1966) also provide cemprehensive

12¢



>

inventories of orientation activities. PFrom an analysis
of these inventories, it beocomes apparent that the work
done by Ousstville Roman Catholic School District, the
Alberta Teachers’ Association, as well as the Alberta
school Boards’ Association for a Bilingual Education
provides for a comprehensive orientation to teaching in
Alberta and more specifically, this particular school
distrioct.

In terms of in-service support, administrators tended
again to focus on providing professional support. ror
example, the buddy systeam was facilitated by
sdmninistrators. Nowever, on this, Newberry in ariffin
(1983) reports that the influence of experienced teachers
is different in quality and direction in each case.
Therefore, “"one cannot generalise anything good or
negative from their influence,® (p. 12). It is
interesting to note that in this study, the most
appear to be comsistent vith Newberry im Griffim (1983)
hm'mpdxnmﬂﬁ!ﬁimhhnm'
can be genszulised, (p. 12).



In this study, teachers complained that good teaching
resources and materials wvere lacking. Ryan (1986) in his
study also found that nev teachers "have difticulty
£inding appropriate material to teach,” (p. 30). In
looking more specifically at French language teachers,
Beaulieu (1980) found that individually created and

found that ocommercially produced and adapted materials
vere last resorts, (pp. 96-7).
The area of teacher supervision also seemed to be an

from administrators. This study finding appears to be
consistent with the literature. Nevitson (1978) in his

Bore fregquent supervision among beginning teachers,® (p.
242). Aoccording to Ryan (1986) the differemt meanings
supervision may acoount for the different perceptions.
In this study, recruitess tended to express a desire for
supervision more summatively.
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In the end, the feelings shared by recruitees who
participated in this study appear to be in large part
symptomatic of being socialised into the teaching
profession as well as into the ocontext. As for the first
year of teaching, lortie in Griffin (1986) states that
*Bvidence exists that beginning teachers learn how to
teach during their first year largely alome, through
trial and error and in the isolation of their own
classrooms,” (p. 8). HNe further added that "It seems
that beginning teachers (with varying levels of skills
and personal resources) interact with school ocontexts
(vhich differ in terms of the constraints and
opportunities they present to beginners) in ways that
make the powers of becoming a teacher a ’‘riddle’ to be
solved somewvhat differently in each instance,® (p. 34).

Perscaal Reflestieas

Doing this study has provided the researcher the
opportunity to reflect on several related issues. The
tirst of these relates to the relenmtless commitaent
admninistrators and various stakebolders from this school
jurisdiction have for French language programs. Unlike
the more stable English programs, French language
prograns experience extremely high rates of tescher
turnever. The enerygy, enthusiasm deveted to recruiting,



orientation, socialising, et cetera, all with the
knovledge that the following year it will all have to be
repeated, reflects remarkable commitment.

The apparent success of French language programs in
this jurisdiction is also remarkable. In spite of high
teacher turnover, being staffed by many beginning
teachers with no Prench language methodology training and
the lack of resources, the programs continue to be
successful in terms of attracting students. The
researcher often wonders vhat the outcomes of these
French language programs would be if the staff were made
up of more trained and experienced teachers who had
acoess to more adeguate resources?

In the end, though, putting this story together has
permnitted the researcher to get a deeper understanding of
wvhat it msant for these teachers to begin their careers
in a different part of Canada; in this case OCuestville, a
small rural Alberta community. One of the assumptions of
this study was that a positive social and professionmal
experience for recruited teachers may increase teacher
retention. The data gathered for this study tend to
support this statement in a genersl way. Nowever, the
researcher has come to realise that there are oftem other
facters ever which participents for this study emercise
1ittle or mo comtrol. Por example, currest regulations
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in Québec do not allow the recognition of teaching
experience for salary purposes from other provinces.

This regulation certainly acts as a deterrent for
teachers wvho might c;thotviu have prolonged their length
of service. Now the researcher is less certain that
there is an immediate relationship between a positive
social and professional experience and teacher retention.

Iaplicatiens for Practiece

Prom this study, it becomes evident that much of what
is currently being done for nev teachers recruited from
other provinces is indeed appreciated. Accordingly,
providing a comprehensive pre-servioce orientation, as
well as providing the needed professional and personal
support ought to continue. In addition to this, however,
the following suggestions might be oconsidered.

The area of teacher supervision might be reexamined.
Recruitess expressed the need for more feedback. On this,
adninistrators may vish to consider a teacher-supervisor
model which provides for more freguent visits with an end
to improving imstruction.

Providing recruitees assistance which would permit
then integration into the commmity might also be
considered. Although commmity life in this study teaded
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to be viewed as separate and distinct from the
professional 1life of recruitees, the literature suggests
that the personal and professional lives of beginning
teachers cannot be separated. Accordingly, then,
providing assistance to this end may result in a more
balanced support system for recruitees as well as permit
them to gain a better understanding of the oontext in

In addition to the continuation or implementation of
important implication for practice has to do with
exploring the possibility of negotiating the
transportability of teaching experience gained in Alberts
into Québec. From this study, it is apparent that the
existing policy governing the recognition of prior
servioce totmlfymhmmgmﬂv-
influence on the length of service these teachers mnight
provide.
shortage of teachers. A strategic plan invelving the
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professional associations, parent organisations and
school jurisdictions with the viev of solving the
shortage of French language teachers is recoumended .

Inplications for Future Researeh

This study involved understanding the lived
experiences of teachers recruited from other provinces
for French language programs. It might equally be
benuficial to obtain an understanding of the experience
from the students’ perspective. It would be beneticial
for both practitioners as well as theorists to get a
MMMthnnmvhlchml&ght
be affected by continucusly being exposed to young .
inexperienced newly recruited teachers from other
provinces who have no French language methodology courses
in their training.

Another area vhich warrants further investigation is
the vhole "va et vient® of Prench language teachers. A
study which would track the immigration as well as the
enigration patterns of these teachers would also be
beneficial. Such a study could provide wseful data for
individual school jurisdictions as well as varicus orders
of goversment in addressing the shortage of Freach
language teachers.
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This study vas carried out in a rural Alberta
community which has a significant francophone population.
in anglophone communities, it would be interesting to
conduct a similar study in one of these rural communities

all. Such a study oould have implications for different

A similar study oould also be conducted in an urban
setting. Again, such a study ooculd provide insight for
practitioners in urban jurisdictions which would assist
them in providing the appropriate teacher induction for
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Interviev Guide for Teachers

1. Why did you choose to come to teach in Alberta?

raised? BDducated?
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4. In looking back at your initial experiences (the
girst seven months), for each of the categories under
Raxsonal and Profassional experiences belov at right:

a. What vas it like? Checklist.

e?

smaunity support
_me; iteelf?

T

b. What wvas done for you social 1life?
as & nevly recruited Different culture/

provinoe? lﬂ:;m:‘l ng
Cost of living?

Oothers?

= Government?
= School jurisdiction?
- School?
= Principal’s?




8. What are your future plans? What ocoulld be done, if
anything, to retain French language teachers for Alberta’s
rural schools?



aAppondix »

Intezviow Guide for Administraters

10
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Interviev Guide for Administrators
1. Why do you offer a French language progran?

2 Where do you get your teachers from to teach in these
prograns?

3. mm:muigdrﬁ-mafprwim,mtﬂnm
do to enhance their initial ) S
Rxpaxiances?
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4. What oould be done in addition to wvhat you are
already doing to enhance their initial experiences?

s. Is retaining French language f hers for your French
a problea? If so, vhat are the long terms







(Date)

Dear (Respondent)

Purther to ourr telephone conversation of (Date), this

is to contirm that you have agreed to being interviewed on
(Date and Time) at (Place).

Accordingly, the interview will focus on the four

folloving research guestions. These are:

1.

3.

4.

Nov do teachers who come to Alberta to teach in
French language programs desoribe their initial
experiences?;

What types of professional and social orientations
are provided for these teachers?;

Now 4o the teachers react to the orientation and
induction activities provided?; and

What orientation and induction activities might

enhance the favourableness of the initial tesching
mmuwumxmm?

As I also mentioned to you im ocur telephone

conversation, I am a graduate student at the University of
Alberta in the departnent of Biucational Adninistretien.
One of the reguiremsats of my prograa is the cespletion of
a thesis. Te this end, as a participent ia the study, yeu
vill agres te:



1. be interviewed;
2. reviev the transcript of the interviev and make any

additions, deletions, and/or changes to ensure that
E: Eﬂﬁiﬁﬂp& reflects intent of your messages)

3. (a) subsegquent interviev(s) as deemed necessary by
nyself.

In fulfilling these three steps, you will be
providing me with the data regquired to carry out this

Participation in this study is voluntary and you may
opt out at any time. As well, I assure you that your
vill be treated in a confidential manmer. With regard to
anonynity, sources will not be revealed and peeudonyms will
be used.

Illm-.l.ym;ﬁmyﬁﬂu. assistance, and



Verification of Data

349
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(Date)

Dear (Respondent)

Kindly find enclosed a copy of the transoript of our
interview. I would ask that you read it carefully and make
any deletions, additions, and/or changes that you vish so
that the data best reflect the intent of your "message”.

Onoce this is completed, kindly return it to me using
prefer, telephons me at the number below to make the
nanges.

Thanking you in advance for your time, assistance,
and cooperation vith this matter, I remain.

Yours very truly,



Fellew-up Correspoadense

sl
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(Date)

Dear (Respondent)

I would 1like to thank you for your interest,
Without your help, the study would not have besn possible.

Again, I would like to reassure you that your
participation as vell as the infermation shared by yourself
vill be trested in a confidential mammer. With regard to
ancaynity, seurces vill not be revealed and pesudenyns vill
be used.

With regard to study findings, vhen these will be
Rosp me infermed as te your nev adfrese.

Again, thenk you.



