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ABSTRACT

-t

Research regarding ‘socialization faotors~ whlch

affect the developlent of self- steem among adolescents has

isolated the formative 1nflnence of parental appraisals. The

bulk of‘this research, howeéerx.has relied upon adolescent

Aperoeptionsvfor data regardingvparental.interest. Within the

framevork of . the synbollc interacrion.‘perspective, this
study compares responses from adolescents ard perents“to
assess. the discrete and colbihed effects’ of pé%enrei
iﬂterest factors (as reported by parents) and pereeiVed

parental interest - factors (as reported by adolesoents) op

- adolescent self-evaluatldns, in the context of selectéd

social structural, odeveloplental and competence factors.

Conditions‘infldenCith the - congruence of the - adOlescent

perception of parental interest vlth parental self-reports

~are also exallned.

'Adtheoretical lodel' of ordered prop051t10ns lsb‘

_tesred using 'saney responsés fro- 15“2 grade 7, 9 and 12
'vstudents,ﬁ 697 of " their mothers and 592 .fathers. ! The
‘unidimensional Rosenberg self-esteem  scale is used to

' measure adolescent’selffesteeir

The results flnd that adolescent self-esteel' does7
not .vary . 51gn1f1c1antly with' soc;o-eeononic TStatns;"org -

religioqk\greference.;Although-boyslend girls do not differ'j,

iv



nartedlj “in Self-eualuations; -on - tne nasis of cross-
sectlonal.analy51s fenale adolescents 51gn1f1cantly decrease
in self-esteen betveen-grades 7 and 9. Grade p01nt avetage
is found to be p0$1t1ve1y related)to self-esteen 1ndependent3¥
of- sex, Agrade - and soclal class. Part1c1pat10n in,

organizations is not found ‘to be independently related- to-

‘_selfsesteem,l

. .Tne perceptlon of parental support, pernissive;
.'dlsc1pllnary practlces and nornatlve control attitudes are;
_ found to be p051t1vely related to adolescent self-esteen;'
'Adolescents! perceptlons of\parental 1nterest factors are
generally related to parental self-reports of 1nterest.,Tne‘
:lndependent parental self-reports, houever, are found to - be:
‘unrelated to adolescent self-esteen, or- are related at nuch
.1ouer -1evels' than a;e, the adolescent perceptlons ,‘6f'
m-interest.‘ It‘ 1s concluded that parental appralsals take on
'neanlng for adolescent self-evaluatxons 'only -When thls

,1nterest 1s percelved by the adolescent

The perceptual congruence of adolescent reports ofl

parental 1nterest 'wlth parental- reports j_is‘; found:toabef_’

unrelated t° the Selr grade Ievel and acadenic perfornanceuff

of the adoleScent or to fanlly POSlth“ or. authorlty’:

cture,ifbut‘ ‘s p051t1ve1y relateég to f'affect. i The~:f

ility of exanlnlng perceptual factors fanlly.
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CHAPTER 1

INTRODUCTION

This study deals with a basic methodological

. veakness in research on adolescent self-esteem which has

significant implications forhcertain'assunptions of symbolic

interaction theory and for current approaches enployed “in

family research The synbollc 1nteract10n approach stresses

S

appraisal by significant .others as an essentlal _factor in

!

the process of seLf-cbncept development and self-evalnation.

- Research - is. reviewed which indicates parental

interest to be a type of appralsal vhich 1nfluences the

self-esteen of - adolescents. Huch(gf this research has relled—

¥

upon information regardlng parental behav1or which has been

.obtalned from the adolescents. In thlS study it is argqed f

that an‘ adequate assesssent of the effect of parental

interest onAself—esteemfrequires'data‘fron both--adolescents

and - parents. 'KnOwlédge JGf ‘both parental. interest “and

.parental 1nterest as percelved by the adolescent 1ncreases

the ablllty to predlct thelself-esteen of adolescents.

Ev1dence that perceptlon of fallly interaction :

. varles among fanlly nembers draus 1nto questlon the adequacy.

. of reports of parental behav1or by. - 'adolescents.,'hihé_nu

ava11ab111ty of a set of data conta1n1ng responses fron both

b
[ P
S



adelescents and parents enables this study lto leesure
parental interest and the adolescent's;- perception‘ of
parental -interest indeﬁeﬁdently, and to conbare their
‘distinct and intereeting influences on selffesteem. By this

means .the reletiv§',exélanatory pover ef the’"perceived
reality" of the adolescent on his_vself:cencepr‘ is icheeked
.agalnst the "peréeived’reaiities“ oflthe father'and'ﬁother,.
Con51derat10n is also given to other factors 'coneidered to.

be antecedents of §e1f—esteen.

”Deta?Afroﬁ: about 500 faqilies.arelused to,erplore
rﬁe _influence of - parenral  interest;-'pereeivedi parental_
iqterest aﬂd; perceptual congruence on adelescenr Self-
esteen, centroliiﬁg rer S§ecifi¢ ‘ quial structurai;

developmental and competence variables.

The thesis is organlzed 1nto seven chapters. In ‘

chapter 2, current research 11terature related “to self-

’concept theory ' is rev1eved, self-esteel defined,-andAthe'

major antecedents of lf-esteen are_ diséussed‘ The third

chapter 1nd1cates the enplrlcal problens dealt uith 1n thrs

:study; and sunnarlzes.the‘pr0p051t10ns-wh1ch have been drawn;

from the theoretical rev1ew, and thCh are organlzed 1nto ‘a’

'deductlve theoretlcal -odel Chapter 4 descrlbes the nethods
employed to test the theoret1ca1 nodel. It hconta;ns a»

e\, .

descrlptlon of the sanple; deflnes the operatlonal leasures,

\\\ I :



s
~constructs hypotheses and outlines the analytical proéednres
vhich are used. The findings are reported in chapters 5 and
6. The final chapter summarizes the findings, dravs out
salient conclusions, notes the limitations of the S£udy and

makes suggestions for further vork in the area.

.



CHAPTER 2 -

ADOLESCENT SELF-ESTEEN: DEPINITION AND “ANTECEDENTS

Chapters. 2 and 3 give attention to three inter-.
v . . . v .
. related concerns: the systematic review of  pertinent

research »';iteréture. V‘regarding ’ self—esteen{/»\hthe.

‘identificetion of central .theoretical and lethodologlcal

issues which call = for attentioh;'and.theﬁdevelop-ent,of a

.Qeductive theoretical model Of‘propositiongﬁdrayn frgni the

v .
L N

current literature and propdsedg for examination in -this

StUd‘_y"- L o

3

This chapter reviews thef'salient- conceptual and

theoretical issues dealt ‘with ' in Tecent iiterature “on

adolescent’self-esteen; Chapter'B offers 5 critiqueirof »the o

!éthqu* erployed in much’ of thls research, and presents an

alternatife .reSearch d951gn. Propos;tlons f developedh _

s

';throughout these two chapters are sulmarlzed at the end of

chapter 3. .
- '.- - /,'

Fra -

The sunmary of research 11terature 1n thls chapterf S

is d1v1ded 1nto tuo sectlons.,In the flrSt 1sect10n,_ self-5

esteem isc deflned - as the relatlvely- stable 'eielnétivefff”»

‘dluen51on of the self-concept whlch functlons as a ledlatlng;f

'.process betveen- ,soc1al deternlnants :faﬁdi 1nd1v1dualt”



behaviors. The second section identifies four major classes

of antecedents of self-esteem, and discusses each in detail.

.

THE NATURE OF SELF~ESTEEN.

The need for-clarification

‘ \;\"'

Adolescentvself—esteem.has received a'.great .deai
ot 'attehtiooa in recent sociai psychological iiterature
| (Coobershith,'1967;l’Gecas;‘-197i; 1972;:vRosenherg,“ 1965:f
U'Rel, 73;71); Huch- of this‘reSearchtis cloself related.to
~"self" theorj,laad to afresurgeoce7of.ihterest in the _self-

concept.(leie;r1961;»Gergeﬁ,'1971).

i

At the outset of the last decade, Wylle (1961)_
cr1t1c1Zed self-concept research for "its lack of theoreticalj.
" and- methodologlcal clarlty, factors 'thh have prevented the‘
_developuent of cunulat1ve elplrlcal flndlngs.'.wylle .nader‘

three suggestlons for 1nprov1ng thls 51tuat10n'-f1rst, lore

spec1f1c theoret1ca1 constructs and speclflc definltxons-' -

second . the - ob]ectlve deflnltlon of self-referents, and‘“

: thlrd prec1se llnkage of theoretlcal statenents and louer )

order hypotheses.. Regardlng nethods,.;shed advocates the ;244

"developlent ‘of more llllted and valld ueasur1ng 1nstrulents*;'53v

tresearch de51gns vhlch enploy analysls of varlance, and theaf,.f

,av01dance of sole re11ance on self-report data. .ths-thes;s-,"'

¥
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he
e

can be - viewed as a segment of this larger task of seeking

] s

clarification in theory and research related to ‘the .selfé'

‘concept.

4

—_

Evaluative dimension f the self-concept

Just as individﬁals develop conceptlons of the

phy51cal and social vorld, so do couceptlons concernlng the

vself energe in ,the process of 1nd1v1dual development and

‘§9cia1.interaCtion. The study of the soc1al psychologlcal
proCesses \1nvolved in the energence of self-qonceptlons has -

been\rey;eved systenatlcallyf-by Hylle «(1961 1968) ’andi

Taglurl (1969). Self-esteea is frequently dealt with as

"belng 1dent1ca1 to the self-concept -Thxs .study,_ hovever,

recognizes selfbesteen as - only one COlponent of the self-

*concepti_nagely self-evaldatlon. For the .purposes of thls
study, self-esteer is- deflned .as attltudes of approval or E

disaﬁproial toward'-oneself regardlng such gualltles as’,f

ﬂperSOn31 *.vorthlness,l“ conpetence-fu and ‘7 signlflcancef

{(COOperSllth, 1967); individﬁalv wlth hlgh self-esteen

o does_ not. view. hlmself . as superlor to. others, but has‘ﬁf”

attitﬁdes of self-acceptance and self-respect Rosenberg~f

,x‘(19655t 31) 1dent1f1es self*esteen as belng not "better than'

ﬁedthers", -but as belng ."9°°d enongh" g ngh serf-esteen“'*e"

k. N

linCIudeS' such feellngs ;as. Horth1ness and colpetence. Low}f‘

7_se1f-esteen, 1n contrast,,ls assoc1ated v1th lack of tself-t
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respect, self-diSSatisfaCton,ounwortﬁiuess, ahd‘feelings of

incompetence. A person uith.low self~esteen\ has negative,

judgnental and cr1t1cal attltudes toward hiaself.

{hhen ‘we speak-of high self-esteel, then,-
we shall simply mean that the .individual
respects  himself, - considers hinself "
+ worthy; he does not necessarlly consider™
~himself  better .than  others, but he
‘definitely does not consider himself
- worse; he does not feel that he'is the
ultimate in perfecton but, on the
contrary, recognlzes his llnrtatlons and
"~ expects to grov and 1mprove.<

Low. self*esteen, ont the other :haud,

“implies = self-rejectlon, ' ,sélfi'
'dlssatlsfactlon, self~contenpt. The
. individual lacks respect for the’ self ‘he
- observes. - The  self-picture  is

- disagreeable, and ‘he wishes it were -
‘othervise (Rosenberg,‘1965:-31).

_The pchess of self-evaluatlon 1nvolves soc1al

comparlson. ASSBSSIentS' of - self—vorth are ‘made through _

195

[

<.operat1ve on an 1nterna1 or; sjnﬁo}ic~lleve1.' Criterlaj'ofﬁ
iyaluatlon,_' learned ’in;'the- soc1a112at10n process, are_
?enployed fbr‘self-evaluatlons.i Self-at\tiudes energe froni

'qolparLSOnS’ vith spec1f1c attrxbutes, values or asplratlons -

. 3

, (Gergeu,»1971)r_ﬂlgh self-esteen results 5when achlevelents -

:approach asplratlons "iu,~ valued : areas iof behaV1or

v

(Coopersnrth .1967f{t"‘

400 T

: A.“é{

'The:fconﬁarative5-uatureffOf'tselervaluation‘fuas';

COmpa3lson Hlth €he attributes of other persons (Festlnger,ﬁ'
4

Gergen, | 1971). vThrs process,~ houever, iSf.alSO o



initially-expressed by- ¥illianm James.(1892$-187-188):

our self-feeling in this world depends
entirely on what we back ourselves to  be
and do. It is determined by the ratio of
our actualities to our  supposed - -
potentialities; a fraction of which our
pretensions are the denonlnator, and the:
numerator the successes. _
- _success
.thus; selfresteem =

preten51ons;. . o
7 S o

v

‘The  comparison of actual achievements with ‘hoped for

‘expectations remains essential to our uuderstanﬂing of self;‘

'e%teem. The Q-sort measurenent technlque, for instance, .
d . .

-derives dlrectly frou the, conceptlon of self-esteen J% a

self-ldeal dlscrepancy (Rogers ‘and Dylond, 195“' Stephenson,' :

-1953 ‘Turner and Vander}lppe, 1958). Self-evaluatlons, then,"
are based not only upon actual qualltles -or perfornances;

‘,but also upon the conparatlve crlterla vhlch are’ operatlve.
. L :

)

uulti—dineusiongl”and'global aspécgs
'The _ lultl-dlnen51ona11ty 'ﬁof‘ self-esteen vaéu_

tecognlzed by Janes (1892) vho 1nd1categ self-regard to be

.dependent upon spec1f1c attributes used for evaluatLOn. 6ne
i

nlght value hilSelf highly as, a gultar player, but 10Hra3 ‘a g

.Gﬂ R

] typlst-:for feel adequate bout hls fac1a1 features, but'f

sp'anxlous about hls helght. Self-esteen also varxes with the._:j

jSltugtlonvlin whlch , person .1s located (Gecas, 1972). A,ﬂ“-‘

'Efperson nay feel adequate in’ the presence of hls peers,_ butf o

. o =



have more ‘criticah self-feelings in a classrooa or before
those Snperior to  himself. 'Gecas found adolescent self-
esteem to vary with 51tuatlonal context- in a classroom,

with one's family, with a best friend, in -heterosexual

:relationships,v vith adults. ‘self—esteel may also/vary with.

the_dcriter%on--enployed .for self-e#aluation. Coopersu1th.

(1967)"differentiates; self-concepts based upon conpetence,:

.srgnlflcance, v1rtue ~and pouer. 051ng factor analysxs, Gecasf'

(1971 - 1dent1f1ed tvo dlnen51ons of self-esteen- self-esteem‘

o

vorth and self-esteen power. These -varlous dinensionsV of

‘ »
vself-esteen are con51stent wlth notlons that the self

h-con51sts of multlple conceptlons of the self (Gergen,_1971)

Self-esteen is also connonly con51dered a ‘gldbal'

'self—assessnent._ Gergen_ (1971) V1ews self-esteen as hav1ng

‘Gergen? (3968) descrlbe the? nultl-dlnen51onal approach as

| plaC1ng an emphasis. upon self-esteen as a_ process, Hhereasxf'

e,
Y

“the ngbal 'aPProach tends t0' stress selfeesteem asTa -h

dstructure wathln the self-concept Ih " global approach

L3

"recognazes that though self-esteen nay vary. accord1ng to the';-

¥

_attrlbute, a 51tuat10n  or. quallty, : that a relatlvely

;coqs;stent and stable self-evaluahlon contrlbutes 'ctogn;
‘ predictability apd"‘soc1a1 coherence. The straln for S
: con51stent self-conceptlons has been noted by Lecky (19&5).,_

'The' tendency to ellnlnate 1ncon81stent self-conceptlons is o

',)
both global. . and. lultl-dlnen51onal qualltles. Gordon and_
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‘also 'inplied"in the‘-theories. of cognitive dissdnance
(Festinger, 1957) . Cottrell (1969) suggests that confllctlng
Self-conceptlons are managed. through a card1na1 or central -

/§elf-systen;fThe global- approach, then, accentuates ~those

o
L

processes.*ﬁhich sort out the more central'and conSistent
aspects ofjtbe self-concept in contrast to marginal = self-
conceptlons 'subject to varlatlon accordlng to the 51tuat10n ¢
or attrlbute An excellent d;scusslon . of - this problem is
presented by Gordon (1972 23) in which he comlentc?

...the global evaluatlve dimension (Self-»
 esteem) is keld to be ‘more comprehensive
. and general than any of the particular
_ elements (of the. self—concept) such as’
* social identities, body irages, the sense
of competence, of self- deternlnatlon, "of’
unity, = of moral worth, of personal
‘autonomy, etc. on which the overall sense
of worth might be based.,

Soue knowledge 911sts concernlng the relatlonshlp

A

netween.global and spec1f1c dlmenslons of self-esteel._Gecas

(1971,'_1972) »found. a correlatlon range pfvfron f09§1 to -
. $0.65 ié"éelf:ééteen across”five“situational» COntexts; and
' Self4esteem.; iofthf and power to be cqrrelated +0 50. o

~p Coopersnlth (1967) found 11ttle varlatlon 1n self-assessnent
'based upon SpelelC qualltles ,aS' conpared to hls global

(2

measure.,‘51:mons,' Bosenberg and Rosenberg (1973) fonna

“m

‘global self-esteen to be lore stable over txle than Spec1f1c B

331nd1cators. Though the nultl-dllen51ona1 nature of self-*-‘
'esteem is acknowledged thlS thesxs nalntalns that treatlng



self~esteenm as a global assessnent has utility in social

research. A unldlnen51ona1 self-esteen scale developed by

) Rosenberg (1965) is used in this study.

LY

R N

Intervening role of self-estees: . . ;q//'

The ’naintenance " of positive self-appraf?&ls

functions to motlvate much 1nd1v1dua1 behav1or (Crovne and'

ﬂuarlowe, 196& Marlowe and Gergen, 1969 Shlbutanl, 1961).

" Rogers {1951) 'describes "Self-regard as the cardlnal_link.

intervening between a ‘pefson's social -world and his
reactions: to this world" (Harlove -and Gergen, 1969 600) .
The assunptlon that self-esteem is an ;nte:vening condition

4 .

operative  between - specific ‘social 1deterlinants and

~individual behaviorS«has glven rise to research on the

antecedents and the conseguences of self-esteen.

- Figure 2.1, Se1f~esteel as an lntervening condition.

Social _
"antecedents

H i
[ : _ Behavioral’ 1
I >| Self-esteen > conseguences;l
i /]

r***ff.

o em e v
[~ oy

1\’)-

’

| One‘ body -of llterature glves attentlon to the g

'bbeh§v1ora1 conseguences of dlfferent self-conceptlons.; ngh,

‘oself-esteen has been found to be p051t1vely‘related to

‘ satlsfactlon and %gfect1Ve 1nterpersonal behav1or (Hansen_

~and maynard, 1973; Burkey, 19703 Rosenberg_,-19§5_; Wylie,



‘1961), The positive effect of‘high self-esteem on

12

-8

\

socially

1ntegrat1ve behavlor underlines the value of research on the

self- concept In their reader on self-theqry, Gordon and

Gergen (1968: 3) comment:

&

4

studying the «self has been ther comaon

...Zpe of the more compelling reasons for
SUrs

-rodulated by internal processes....

psychological process is connonly felt to

-precede behav1oral output

13

ise’ that behavior is  guided. and

'AﬁOther body < of research has sought to 1dent1fy,

the antecedents of self-esteemn. What are those soc1allzat10n

o2

processes, ) soc1al condltlons, 4 andr ;n 1nterpersonal

relationships vhlch give rise to feelings of self-worth and:

adequacy? It is thls problem which is given primary
. i L] V. J e ) '

attention in this thesis. / .

ANTECEDENTS OF SELF-ESTEEM : >

A ba51c assumption of the quest for antecedents of

_self esteen is' that the self-concept is learned in soc1al

: 1nteract10n. The study of soc1allzat10n g1ves attentlon

to

ﬂhthe_ processes jhy wh;ch 1ndividuals developfadequate role“

perf ornance,. ahd¥ to~ the:. condltlons whlch

1nfluenc3~

personalltz attrlbutes. Socrallzatlon can be approached f;on

;—”

rthe v1evp01nt of exanlnlng those 1nf1uences whlch prepare

vihdlvlduals for socmal roles an ‘soc1et1, or

frol

-theﬁe
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viewpoint of studying the factors which shape organisams into

selves ~ able to enter into interpersonal relationships

i

,g§~effective1y (Bfoon and Selznick;’1963: 91; Smith, 196%): The

"development of personality attributes does not hnfold simply
from internalp biological or wpsychologicalb processes, bat
takes shape in - inferaction with the social environeent.
5001a1 competence, perSOnallty traits and. self-conceptions
_e}e learned phenonena, 1nf1uenced by the cultural soc1al
and 1nterpersona1 forces to which, an individual is exposed
The conflgurat;ons of th soc%al envi;onlent'have systenatic
effects upon[iindividpels; Thus specific=aptecedents can be-

. i : . . ) 9 \
expectei\::)have,prediCtable effects on the. self-concept.

s In this study the~influence of four categories of
entecedents of self-esteen are reV1e§ed' social structural, _
developnental, competence and appralsal. Polloving . the
method of - theory'ACOnstruction developed by Burr'(1973),
coneepts"argg clarified and flrelationships reformulated

_throughout‘ this review as propositions. These ptopositions

“ ace‘sunmarized.into'a p:opositional inventory at'fhe’end of

chapter 3. From this theoretice1' nuiﬁip hypotheses are
developed 1n chapter 4 for elp1r1ca1 testlng.
Four conprehen51ve pr09051t10ns S€ructure | the

organlzatlon of this part of the thes1s.('

Propos;tlon 1. Variations in soc1al structure
) 1nf1uence adolescent self-esteen.

2



Proposition 2. Developmental processes . of
~ * individual ‘growth influence
adolescent self-esteen. '

PropoSition 3. Personal competence influences
adolescent self-esteen. S

Proposition 4. Appraiéal by significant  others
influences adolescent self-esteem.

These propositions are 1llustrated in Plgure 2.2.

| social structura; antecedeﬁfs
: N | | | |
Two hypotheses have been forwarded to explain the
.relationship of self-esteer.'tov features of the ﬁeociai
struciure,&the stratification hypotheéis and tﬂe sobcultural
| hypothe51s (Rosenberg, 1965). The stratlflcatlon hypothesis
assumes soc1al class, rellglous; ra01a1 and other social
groups to dlffer in prestlge, and that self-esteen derlves
from thev status of the groups w1th vhlch an 1nd1vidual is
associated. The subcultural hypothe51s assunes ‘that the
partioular' values, normevand behavior rpatterns-ofAthese
groups influeﬁceeself-conoepts; «Roserberg éonghr_'eridence
'for__rhese hypotheses'by'exalining fhé‘dis;riburioofof&Self;l
_,esteen-in,a‘ooﬁber'of social claSs, ethnic{’and ereligiousr :

grodps;

el
-
sl

-

) * - * - . N : ,-’, . - - p, . _ - o . ’
S0c1o0-economic status. - Some 'Studies have found a positive .

relationship - betneen' Epciali class and adolescént:*selff

esteem. In Rosenbérg's} study (1965), 51% of uppervolass
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Figure 2.2 Social structural, developm§nta], competence and
appraisal influences on adolescent self-esteem.
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- adolescents had bigh self-esteem, compared to onlyi'38$_ in
‘the 1lower class. Coopersnith-(1967) fonndva positiye, but
'not.significant relationshipAbetieen social class andfyself-'

esteer 1in  his study of pre-adolescent bofs, Gecas (1971y:‘
_ found a 51m11ar non-81gn1f1cant relatlonshlp between sooial
class and his measures of general self-esteen and self-

esteem worth.

Ly

Dravlng upon tbe ‘insight 'of- Kohnt*and‘.Carroll'

(1960)‘ that upper ‘class parents tend to_ be nore supportlve'

of thelr children than lower class parents, Rosenberg (1965),
1ntroduced parental 1nterest 1nto the relatlonshlp betueen"

social class and parental concern. The relatlonshlp between
'soc1al class and self-esteen Was reduced considerably “when
controlllng for parental- snppqrt. Slnllar f1nd1ngs area
reported by Gecas (1971 477)' | i

)
i

ulddle-class respondents have: slightly"
higher ‘SE means than do lower class
_subjects, espec1a11y for SE Power. - They
‘also perceive their fathers as somewhat

. more controlling and supportlve .than do |
- lower-class respondents.- Glrls receive
more parental support and less ‘control
than do boys in both 'social classes.

iIt seemns llkely that . any 1nfluance of soc1al class on self-e_ﬁ
-.esteem can be attrlbuted nore to dlfferentlal soc1alizat10n"
"patterns rather than to status generallzatlon.'_ propositlonil
tconcernlng .thei 1nterven1ng role ,of chlld—rearlng 'd-

dlsc1p11ne patterns on self—esteen by spec1f1c/50c1a1 groups;b'L
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is stated later. The general expectation that social class
‘will be related to adolescent self—esteen 1s stated belov.

Prop051t10n 1.1 Socio~econonic status p051t1vely
influences adolescent self-esteel.

" Racial qroup. Rosenberg (1965) found substant1a1 dlfferences

in self-esteemA.among raclal and ethnlc' groups.a these‘._
'differences, honever; ‘were 1ndependent of the’ social
: prestlge of spec1f1c groups. Blacks, for 1nstance, dld :not
have partlcularly low self-esteen. Helss and OHens (1972)
compared the self-lnages of . blacks}and whltes in a’ natlonalfﬂ
U.S; 'sanple, flndlng 11ttle dlfference ' They attrlbuted:_
'dlfferences in self-esteen to. the 1nterpersona1 env1rbnnents

of, subjects rather than to ‘the prestlge of their ethnlc or.

-racial group. Bachnan (1970) found black tenth grade boys to-

be notlceably shlgher 1n self—esteen than vh1tes.§lga1n it

appears 11ke1y that exanlnlng dlfferentlal patterns ;Oft
: _1nteractlon, rather than prestlge ranklngs of soc1a1 groups,'
'wlll be more . frultful for obtalnlng clues concernlng the}

'etlology of self-esteen. »

Lo E L . ) . .

In a recent study, Gecas (1973) found self-esteenﬂa"

"_tov dlffer between nlgrant Hex;can vorkers and thgse 11V1nghei'
| glnhthelr hone v1llages. Although the nlgrant vorkers weredff
:: better off econonlcally than the non—nigrant group, they hadg:h
lover self-esteen._ Gecas attributes thls dlfference toffl



differential franfs of reference employed by the two groups.

The'non-nigrants compared themselve's to other Mexicans in

’their village, wvhereas. the .iigrant uorkers. compared

themselves’to the rsituationi-off vhite.:farn .workers. The

»iMlediate social context in which an 1nd1v1dual is enbeded

' appears to affect self-appralsals.-

PO

-

oo : The stratification thesis 'appears to be too

QA

‘-than' broad soc1al categorles such as race and soc1a1 class. -

sihplistic to - account for varlatlons in self-estee- among

SpelelC rac1al groups. Knowledge concernlng the conlunaty

structure and '1nterpersona1- env1ronnent of 1nd1v1duals 1s'

.more llkely to- enable_ the predlctlon of self-eva%uatlons,v

In the data exanlned in thls study,f 1nfornat10n regardlng
rac;al“'_background.~.lst_tuot Areadlly avallable, -S0  no

propositions regarding?race.'ar exalined. Sone “of these'

L}

'lissues;~'however, are related to the 1nfluence of rellglous,V

Vpreference on self-esteem. f“ ‘

e

iRellg;ous Rgeference. The influence of rellglous preference;.m

Q.’dn' adolescent self-esteel was explored by Rosenberg (1965).3133
. He. assuned that self-esteel vould be related to the relatlve[,cf
*prestlge of varlous religlous ggroups, :predlctlng higher}Flf

hfself-esteen along Protestants, then Cathollcs, then Jevs. Hel

\

;found, hovever,. that Jewlsh adolescents exceeded b% h"*’

. “lPrOteStantS and CathOllCS in Self"estee., wlth nO



differences' between the latter groups. Part of this flndlng

is attrlbuted by Rosenberg to soc1o-econon1c status, as Jevs

. in his salpl% are dlsproportlonately dlstrlbuted in the

upper class. Upon 'analysls, however, he concluded.that a
higher ;level of interest‘ emonq Jevish " parents . was
.responsihle' for” the hlgh selfhesteen. Interest by fathers
- was partlcularly marked in the Jewlsh group. Jewish parents
of both sexes reported a partlcular concern for thelr sons,
Aﬁlth the result \that Jewlsh - boys tended "to have
51gn1f1cantly hlgher self-esteen than elther Jewlsh glrls ort

?

-gentlle chlldren. -Bachlan (1970) also reports hlgh self-"

' esteen anong Jewish adolescent nales.h“'

-Coopersnlth (1967) also exallned the 1nfluence of t
:rellglon on self-esteel.'hlthough no 51gn1f1cant dlfferences.
:in selfdesteen were found anong the lenbers of the three

najor rellglous falths, Jeus had sllghtly h1gher esteen thanh'

e1ther Protestants or Cathollcs. He attrlbutes thls to the;-t;

"character of the 1nterpersona1 relatlonshlps 1n soc1a1

‘groups: o
The flndlngs for re11g10n 1nd1cate that] .
.the  members  of a_ minority .group who '
elsewhere. rank lower in Prestige. ratings’

~ are.more likely.to be: high in self~esteen
;than are the lenbers of more numerouns, ,

t;prestlglous, . or donlnant - réligious .

- .groups.- These results -suggest - that the

- dependent upon . close,fi persona1_2x~f
trelatlonshlps - and - the - 1llediate{o_
env1ronnent than upon naterlal benefltsp.

‘.:psycholog1cal bases of esteem are more .,
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or prestige rankings-in the community at
large. In effect, they suggest that the
definition of success is a ‘matter of
personal interpretation. rather than a
‘direct and immediate consequence of oné's
~ social status \and affiliation, ‘and - that
1t is the esperlences vithin one's own’
social reference group that determines
one's: social definition of success~~not
the broader. social context (Coopersmith,
'1967 86).- : - ’

The,'inportancef of the "experiences within one's

own soc1a1 reference group“ is explored in another d1rection

by Rosenberg.'nssunlng members of ulnorlty rellglous groups
“to Dbe 'nore ,subject ‘to cr1t1c1sn and dlscrlninatron than‘

majorlty groups; he/bypothe51zed that a “dlssonant rellglous :
context"‘would contrlbute to low self-esteen.- A dlssonant/pi
context exlsts when an 1nd1v1dual asSoc1ates Hlth a llnorxty‘
‘group vhlch 1s surrounded at: the nelghbourhood or conlnnlty
level by a donlnant, najorlty rellglous or ethnic group. The"
gexpected relatlonshlp was supported,ln hls study. uinorltyd

groups dlssonant 'Sltu tlons- were _also found to be

"subjected to soc1al cr1t1c1sn and dlscrlnlnatlon.”%

- "boing*beyond'thefstandard" “?rotestant;'.fathoiic}f
.jdev" trlchotemy,' Bachnan (1969, 1970) dlfferentlates anong_f
'r‘Protestant groups. ngher self-esteel scores vere found;f
"among . EplSCOpallan and Presbyterian adolescents, ’vith1fg

Addfrelatlvely 1ower scores anong the Baq}ist,5 uethodlst d’:

*'Lntheran f grOups.A Thls flndlng tends to‘llndlcateg'soneo
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relationship between - Self-esteen and_l.life:alness‘ of
‘Protestant' group..Protestantsgcen.be.drrayed'onjacontinuum'
from liberal t05conservative to fundanentalist,:(larson and
Johannis, 1967). 'uore consefvetive Protestants tend to
stress the orthodox Chrxstlan bellef that -nan, is 1nnate1y
sinful, lacklng intrinsic worth. tLiberalerotestants Ere.
pore likely to value human neings aé worthy an capable.
These bellefs nay influence" the elergence of self-esteel ‘in

adolescents assoc1ated uith the varlous Protestant groups.

ThlS dlSCUSSlOﬂ suggests that rellglous preference~

" is mot likely to have a lajor _effect on adolescent self-“
’esteem."Such :subcultural factors a’ .parental 1nterestr.
'disSonant'tellglous context. and llberalness of rellglous~
,perspectiveu '&reg suggested ;ﬂns" operatlve 1nterven1ng'

",condltlons vhich: 1nfluence self-esteen.:“‘ o

j Propositlon 1:2 Rellglous ‘preference' .1nf1uences a

- adolescent self-esteem, and this
‘is a- p051tive ’relatlonshlp vith

- liberalness - - of . religious
- preference, ‘and  an ° inverse .

- _relationship = Hlth . religious -
.dlssonant context [

Proposition 1:3° The 1nfluence ‘of . soc1o-econon1c SE
e ‘_status and of- rellglous preference'a=»’
on adolescent self-esteen- is .

».assoc1ated v1th L subculturalr-. L
<“var1at10ns im parental interest,
. in - that higher . socio-economic -
',-status and ‘religious llberalnessp““
_-p051t1ve1y _influence parental . ..
. support, - and negatively 1nfluence‘._*'_i,u
‘ parental control et I ST
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Propositions .1 to 1.3 are illustrated in Figure 2.3.

In sunrary; it is suggested ‘rhat.sseif-esteea is
affected r'by an individualis position in ’the social
straCtuﬁe.'as oefined by sgohzwﬁaciors. as sooio-econonio
Astatus; ethnic or racial group;\%;'reliéi@;s.preferenoe;,
Variations.in; self-esteem are attributed fc subcultoral
norms,’:values and soc1allzation practlces of these groups,

rather than to prestlge ranklngs. Proposxtlons concerning

- social olass and rellglon have been stated..A

_Develoégental antecedents_

The attempt to accounr1 for ‘self-esteen'{in
‘fdevelopmental processes has led to the con51derat10n of such
factors‘as phys;cal features,(age,r school grade and sexdr
These findiqaforS-eare related«to tue.oonnon assulpfioa'that,
r Tself;gonoeptions' éie] fied“vto: groﬁfﬁ_:.ard“enaruratioo

experiences}whichAoccdr'throngh,the_typicalrlife~cycie.

~

"Phgsical charaoteristlcs. Adler s.(1927) c1a581c discus51on.”.“
ei_of the "1nfer10r1ty conplex" relates negatlve self-attitudes:
to organ defornltles or other phys1ca1 characterlstlcs vhichf:e
“fﬁ are’ dlstasteful or held in dlsnepute (COOPersnlth,» 1967).

 Cooley (1902) »also proposed a- relatlonshlp betueen self-i

feellngs and appearance. A varlety of enpirlcal studles has ' i



_ Fjgure 2.3 The influence of social structural factors -

on adolescent self-esteem.
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{ .
examined these assulptions. Jourard‘and'Secord (19S3j found
- a p051t1ve relatlonshlp between sat1sfact10n w1th body parts-
»and self-attitudes 1n a sanple of college students.’ Douvan
-‘andb_ Adelson . (1966) reported adolescentv_girl‘ to be
'partlcularly concerned about thelr pkysical appeéfance in

arr1v1ng at self-concepts. In his study of’pre-adoﬂe5cents,

‘_Coopersmlth (1967) found no assoc1at10n hetveen seiﬁeesteen
and teachers' assessnents of-phy51cal attractiv
with helght. Positive relatlonshlps vere found hoj
- motor skllls, robnstness and coordlnatlon. The pos;
soc1a11y-va1ued phy51cal attrlbutes appears to conﬁ

an 1ndlv1dua1's sense of self-vorth as age 1ncrease

Agqe and grade.‘ Althougq physieal; cognitiée an; ‘sexual
matug”“?"’ “ﬂ;'_"are_not.consiStent among adolesc

Jc d'he' used as ufongh”'indica

-éocialf“ F 1nte11ectual ficapabllltles whlch
;1 growth prOCeSS have been related to—aﬂ

of  inl :51ng self-vorth ; throughout chlldhoo o
Fdolesce R, Long, 'Henderson apd; leler “(1967: ~205)

~ theorizefiithat: .

:;‘,BecaQSe'-of phys1ca1 size and 1ntgllect

' motor skllls 1nCtease with age in . niddle.p_ -

e chlldhood, . i -5 propQSed that “the ||’
- child's conceptlon of his-own" 1nportance L
-, will ' increase. as he grows older, ‘A -
fvp051t1ve relatlonshlp between self-esteen;ﬁ

..'
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and age is thus hypothesized. )

In their’findings, they’report’a dgeneral increase in self-
esteen betveen‘the first and sirth grades narked by a sharp
.decrease in grade two, and a sllght decllne in grades  five.

and 51x.

This:generalApattern of increasing self-esteen'was~
found to contlnue during the adolescent period (Long,121ller
and Henderson,, 1968) . Engel (1959) found p051t1ve self-
evaluatlons to 1ncrease over a tvo. year period in a sanple
of 172 gr;de 8 and 12 publlc school children, a flndlng
corroborated by Plers .and Harris. (1964). 51nnons, Rosenberg
‘angd Rosenberg (1972) found entrance 1nto junior high school
to be assoc1ated vlth a',m‘rked decrease ‘dn self-esteen,_h
folloved by a steady reCOVeny perlod through grade - 12. EarIYi
- adolescence, then, appears to be narked by a dlsturhance in
the self-lnage. Popular conceptlons of adolescence as a tlne
f "storn and stress" (Hall, 1904) and later adolescence as
’;a | period.‘ of identity 'crisls (Erlkson,' l959{‘ can. be
':attrlbuted in part to SOCial factors. -The tranSltlon fron-'

.the faulllar. and& stable soc1al systen of the elelentary

school to the nore 1npersonal and less-protected envxronlent f‘“

of the junlor hlgh school in vhlch the new student has lov‘?

fstatus,_t contrlbutes'; to = negatlve self-attltudes. This5
Itran51t10n c01nc1des Hlth the onset of puberty, lllkely;‘h

--naklng the adoleScent hlghly susceptlble to dlsturbances 1n
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the self-image,

' Sex gglg;'Increasingvawareness that neleS' and females .are
'Subjected to differential SOciaiization pattegns.makes it
imperative to coqs@deg sex role fdetors wﬁich. influence»
seif-esteel.l Although distinct enodes"xof self-concept
developneﬁt have been iﬂentified for'vmales and,felales“
(Dogvan; 1960; Lynn, 1961, 1962; Terman and Tyler, 1954)
inadequate attﬁhtion‘has been given to sex roie differences
in the emergence of 'seif-§§teen. Coopersaith (1967) and
/vﬁachnan (1969, 1970) cqnfine their studies to male subjeets.'{'
Simmons, Rosenberg and Roeeﬁberg’(1972) do not differentiate

by sex, ' e Bt

Sené.-‘studies have found self-esteea to . be
:independent of .sex role at the high school 1level (Engel, .
1959; Carlson, 1965) and at the college level (Tﬁrnef and

Vanderlippe, 1958) . Kohn and Fiedler (1961), hovever, found

1 -In this study the ters "sex role" is used to de51gnate
va person's behavior. patterns and personallty traits typical
-of one sex or.the other im a given cultural and social .
./ environment" (Brown -and - Lynn,; 1966 59). Brovwn and Lynn
. attempt to clarlfy concepts used to descrlbe human, sexual
‘development - by distinguishing between the blof%glcal-f
. constitational component of sex differences and the sex role
component which derives froa environmental condltlonlgg and.

F:_soclal learnlng. The 1nplicat10n for " this study is that

differences in. self-esteem can be attrlbuted to distinct sex
role: soclallzatlon patteras: associated vith the sexes rather
than dlrectly to blologlcal dlstlnct1ons. : :
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niddlevciass‘ females at tﬁree levels, high school seniors,
~ college freshmen and college seniors, to have higher self-
esteem’scéres than men. Terman and Tylef (1950: 1098) report
an ~early study by Smith (1939) of childrenbaged 8 to 15 iﬁ

$hich "girls' opinions of themselves [becane] relatively

. less favorable." Talland (1955), Rosenberg'(1965) and Wylie
. , / . : !

(1963) found boys to have higher self-evaluations than

girls.

Thus the current literature presents conflicti
and codfusing results. According L&B"Vylie the 1lac
A e
_unifornm self-concept measurement A'instrUnents prevents
generalization fron the "research ;egardlng sex role

dlfferences in self-esteen. she concludes that:
More attention should .be paid to the
theoretical reason wvhy -boys ‘and girls -
should be expected to differ in self-

concept with regard to. the’ particular T
dlnen51on chosen (Hylie, 1968° 772=-3). ' '

Different naturatlon rates, criteria of se1f~evaluation and

panental child-rearing_ praétices  may account for 'ény
'differences in self—ésteen ’between adoieSCen$fﬁyales and

females.

,Glrls tend to be nore advanced than boys in ¢ thelr

rate of phy51cal, 1nte11ectua1 and 50c1al developlent, up to

7

'and 1nclud1ng the Jjunior h;gh school years. In about that

gﬁrlod, boys begln to catch up to g1rls 1n maturatlon, and.

- ‘ : - : v

1

~—
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even to - surpass them in height and other: physical
-cha;acteristics. These,deveiopleﬁtal‘factofs may contribute
to hlgher levels of self-esteem for girls 'éarly in
adolescence, and comparatlvely hlgher self-esteen fof‘ boys"
later in the adolesceat period. The general developnental
growth and maturation associated vith:advances..in ‘age and
grade should result in an increase in seifbesteen over time
duping the high ”school"yéars, .But . the: patterns‘ can be
"‘é;pec'ted to differ for boys and cjirls. R

.leopositiqn 2. Developnental processes 1nf1uence
o ’ adolescent self-esteen.

Proposition 2.1 During adolescence, increases ~ in
: ' : age and 'grade are positively
related to self-esteen.

,' N

Proposition 2.2 Sex .~ role . influences the
relatlonshlp between age and self-
esteem: in early adolescence,
females have higher 'self-esteen;
and in later adolescence, nmales
tend to” have hlgher self-esteen. '

_ Sex\ d;Lffer:ences(i 1n self-eazean, 'ﬁowever,- are
yéefy~footed not only fh dlfferentlal rates of developlent.
sex role ';expectatlpns present ' nnlgue} sociallzatlan
expetiences for boys and'girls in North llerican"society;:
Bronfenbrenner (1961?260) suggests that dlStlnCt culturalj'
values shape sex role expectatlons for boys and glrls. ‘"The -

'boy is be;ng prepa:ed-»to lold his vorld the glrl to be '

molded by it." initiative,i_1ndependence -and‘ autonpny 5arev*

~encouraged for  boys. | Depéndahility;e“:dependeacej'vapd'fl B
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coupliance’are eucouraged for girls. These expectations
influence the criteria upon which self-evaluation is based
by males and fenales, as well as 1nfluenclng the behavior of

~parents tovard their sons and daughters.

At the.high school Ievel girls tend to shift
their cr1ter1a for self—evaluatlon from personal achlevenent'
to social relatlonshlps (Garal, 1970; Greenglass, 1973).'

There As evidence, for inStance,“that high -school glrls

.1ncrea51neg fear successful' acadenlc performance as such-“

‘achievement produces a COBfllCt regardlng future rolesv
(Hornmer, 1970; Kimball, 1973), Komarovsky (19“6)~andﬂwallin
(1950) jfound' many - college .wonen. pretendiug‘ -to ' be
intellectually inférior to their dates. on the basis of
these 1n51ghts, it can be expected that as girIS' progressr
"through hlgh school they vlll tend to base self-evalnat1ons'
upon thelr success in soclal relatlonshlps nore.than~upon
acadeuic'perforlance;
Prop051t10n 2.3 Sex role ;nfluences the crlterla
: . _used for self-evaluatlon.. girls
- - . tend to base . self-evaluations on
' :successful  social relationships; .
“boys tend to use. achievement
.~ factors - such ~as . - academic,
- performance. C : N

- ‘.

.Sex.roie' stereotypes for boys 'and g1rls also
influence. pareutalv chlld-rearlng practlces. Bronfenbrenner

(1961) found that whlle glrls reoe;ye ‘more . affectlon' and
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praise, boys 'are subjected to_nore_achievenent denands and
physical punishnent, particularly byAfathers. These-parental
behaviors teward their children are designed to .achieve the
‘desiredA sex‘role expectations. Boys“are given less support;
.to encourage independence§ and '1ess‘ ccntrolr to _encounagef__
initiative and autonony; Assuned to be nore.dependent, girls'
areh prOVided . nore support; and assumed .to be nmore
vulnerable, girls are .Subjected 'te norei‘control"'Gecas
(1971) suggestS' thatd<g{rls 'arei icre closely related toh‘v
parents than boys, and thus are more dependent upon parents,_
for their self-esteem. | 2 o -
‘Prop051t§;% 2. u Sex role 1nfluences the effect of h
: : _ parental interest on self-esteea: .
and = this is a. positive

relationship for adolescent girls. -

Prop051t10ns 2.1 and 2 2 fron thls' sectien"bn._n
developnental _antecedents_-are 111ustrated 1n'Figuret2.h.g'

' ,Prop051t10ns 2. 3 and é.u anticipate sone of “the. iSSues_f'

.raiSed 1n the followlng sectlons which deal v1th conpetencej_.

.and parental 1nterest, and “are -111ustrated ;in‘f ‘those .

.sectlon5~ S e ,'rf.,f f a

Competence antecedents

y .
)

~In the above sectlons, soc1al structural patternsf‘f.

. and the developnental processes associated Hith age, grade,g"

\ v .
'and sex role have been dlscussed as sources of self-esteen.{

\
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Agthird_focus of researchfreletes selffesteen to erperiences
_of success and. /failure in the"leerning’-process. ;:The
- successful perfornance of tasks is 1ntr1n51cally rewardlng,
resultlng_ln feellngs‘of_efficacy and conpetence.'ihlte‘uses;
_the term "competence" to refer to "an.erganisn's cnpacity to;
interact 'effectively -nith its"environnent“ -(1953:" 5“);
;Feedback. concernlng the~bconsé4uences‘wa .one‘sd_nctions-
= contrlbute.to a sense of nasteryrover;the.thSical.or‘sdciali.-
world.-
When'action is focallzed intended *aha'
~effortful, and. when it produces effects
on ‘the environment toward which it 'is®
.aimed, the consequent experlence 1nc1udes
'feelings of efficacy, a feellng of power .

'to be an’ effectlve ‘agent (white,“ 1965: - ;_v

'zExpandlng on thls thene, Gladvln (1967) con51ders

‘the development of conpetence to 1nvolve. fxrst, the abxllty
'ﬂto learn and nse a varxety of alternatlves to reach a given
i<gog};‘ second? the ab111ty to conprehend and utlllze d

'.narietYfpfrsoclal .systens _V1thin ‘a - soc1ety,’ dnd thlrd, |
'reffectlve ) reallty testlng con51sting 15°£. -unlnpamred

-:perceptlon and sophlstxcated understanding of the world

The concept of co-petence 1ncludes no£ only the‘“

7

“unanlpulatlon' °f PhY51°al ObjeCtS:A but .effectlveness ;?hf° g

%1nterpersona1 relatlonshlps (Helnsteln, 1969). Interpersonal

L ﬁ»conpetence refers to the ahlllty to actlvely control the -
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.outcones of lnteractlon eplsodes (Foote and Cottrell, 1955,
1969). Thus the achlevenent of one s goals and purposes in -

' relatlonshlp '.vlth - both objects and persons in\:the -

env1ronnent nay result 1n feellngs of conpetence.- ’ :

The successfnl mastery of the env1ronlent results'
1n feellngs that one is able to cope Hlth new and nnfanlllar

tasks. The fallure to develop such capacitles and sklll lay
o

‘result in a. sense of 1nab111ty to take on new tasks vlthout4

apprehen51on., -

Launched on the rlght trajectory, the.'
person is likely tg accumulate successes .
_‘;"that strengthen tﬂe .effectiveness of his
orientation towarad the -world wvhile-at the . -
N samne tlne he acqulres the knowledge and'
 .skills: that make further -success more
probable His env1ronlenta1 1nvolvelents“
,generally lead  to gratlflcatlon ‘and to
increased. conpetence -and- favorable}'
. - development. Off to a bad. start, on the
- other -hand, he soon encounters failures.
that :make him ~hesitant to try._ihat to - .
rothers are challengeS‘appear ~to. 'him-.as.
: ,threats, "he : .beécones preoccupxed vith,;b'
-~ defense of. his small.claims “on life -at =
" .the "expense of energles toL inpvest in. - ..
. ‘constructive c0p1ng; "And . he 'fallsfjhg
‘s;1ncrea51ngly ~‘behind " ‘his - fellows -im - .
-~ acquiring the knowledge and - Skllls that
~are-needed for. 'success on those occasions
‘ gvhen he does try (Sllth, 1969' 277),_”.4_1g L

dSnlth artlculately dliﬁerentlates between theories of selfa?j~d"

S evaluatlon based upon the 1ntrin51c effects of satisfactlon:;._:

T

‘1nl one's 'act1v1t1es, and that based upon the reflecteds?'

ilfappralsals and rewards of sxgnificant others. !l'heseO sonrces;?fnk

“saf,"< Self-esteen'fj‘are~f; 1nevitably conplelentary ﬁdsﬁ‘;f
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“intertwvined.?2

./ _Apart from the diffuse background of -
bodily awareness, the . child's sense. of
self would appear to have its origins in
two distinguishable sorts ‘of 1nput....one

. .is the feedback that the child gets about

" the effects of his actions on the . world

- of phy51cal objects and people....The4
other is feedback from the. mirror' of .
‘social - response - and. appraisal; as

‘emphasized by the ‘great names in the
-synbolic-interactionist tradition (Sllth,
1968: 302). . :

While the data available nake it difficult to- separate these.f
two factors, the 1solation of conpetence 1nf1nences will be-
_ sought by 'selecting indicators vhich relate ~to 'task‘

__'perfornance and interpersonal adeguacy. Acadenic perforlance

and part1c1pat10n _1n"school act1v1ties are linked fairly-.

.direotix'to_the.concéptf.df conpetence discussed 1n this'

: section.[

Proposition 3. - Conpetence p051t1ve1y 1nfluencesf
SR ' adolescent self-esteen.:“ PRI
Prop031t10n 3 1 Acadenic perforlance positivelyﬁ;:
1nf1uences adolescent self-esteeu.gr

Prop051tion 3. 2 Part1c1pation in school act1v1t1e54;f
. - - positively 1nf1uences adolescentw;
self-esteen.__;ﬂ‘ . : '

2 Lof ‘interest  here ”'is Rosenberg' discussion off7 -

"unconditional - ‘self-acceptance"  in vhich self-vorth is .

'jfindependent of exceptional social, intellectual or’ athletic"f7-

w'~ﬁsuccess., The :case- of the "yonnger ninority boy" is ¢ited as '

Can example of a: basic.feeling of -self-worth being derived = -

| "~ from- the ' care  and affection of significant others, rather

_than . from' positive ' ‘appraisal  -based upon_- ObjectiveEf”“

"f_jachievelents (Rosenberg, 1965- 107-127).. R



These[propesitiohs, and.proposition 2.3, are illustrated in

Figure 2.S5.

Appraisal agteCedeats

The} role of the appralsals'of 51gn1ficant others. o
in  the developnent of self-esteen forns ‘the: centralfr
_ceaCeptual . interest “ef ..thiS';thesis, ,Hhafever“social5
.structura1~ .derelopneatal"apd"‘colpetence' factors ?a:e
ihvelved‘ the process of self—evaluatlon is nedlated by'the's
attltudes of others tovard oneself Cooley's theory of the

"looklng glass self" vas _.one of the earllest statelents of :

1 B

this idea. .

In a Very large and 1nterest1ng class of
cases ' the social referent takes the form
of a sonevhat definlte 1laglnat10n -of “how -
one's - .Self--that 1s ‘ any -idea  he .
approprlates--appears i partlcular?‘_ ,
m»ind, and the kind .of self—feeling -one .
"has . is determined by the- ‘attitude tewardv
this’ attributed to that other aind. A

" 'social self of thls sort-might be called}j-

: the reflected or 1ook1ng-glass self'~ e

Each to each a. looklngeglass I T
- Reflects the other that doth . pass._,,', B

As we See our face, figure and dress in a,jg_:u
glass, and are ‘interested in then because S
. -they are ours, and pleased or ' otherviseq*,, .
" with. them acCording as they do or do. not. . o T
A ansuer ‘to what ve should like thea to be-ﬁ’ IR
‘so in " .imagination - we  percéive ip?jf ‘
‘another's  mind  some thought of: ourﬁ._
- appearance, . manpers, - aims, deeds,;f;’

varlously affected by it (1902 A8y . -

 character, friends, ‘and ‘so.on, and.are i g t . -
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_ F1gure 2.5 The 1nf1uenCe of competence factors on
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 He distinguishes three elenents to this self-idea: the
imagination ' of one's appearance to another; the 1nag1natlon
of - the other S Judgment of that appearance and~sone sort of

@

" self- feel;ng.
' The concept of the 5001al self ‘ha's been elaborated
by G.H nead (193&). In the process of soc1a1 1ntegrat10n,
an’ 1nd1v1dual 1nternallzes the 1deas and attltudes of others:
1nclud1ng attltudes concernlng hlnself The 1nd1V1dual comes

~to,regard hlnself in the same nanler in uhlch he is regarded

by s1gn1f1cant others. Self-attltudes, therefore, are
- derived fron the reflected appralsals of others. The> selfr'
’_esteen ~of .an 1nd1v1dua1 is~va"resu1t of - the concern and
respect vlth Uthh he has been treated by key ind1v1dnads in
ﬂhls 50c1a1 ré*%tlonshlps.,The very energence of av sense of{
'self -ied dependent upon the soc1a1 'vorld 1n whlch Aan
v1nd1v1dna1 is elbedded "He becones a: self 1n 'so far iae"ne'
~can take. the attltude of the other and act tovard hlnself é?t*:

‘.others act"'(Head 1934- 171).

‘,11h' 1deas of Cooley and Head forl the ba51s Qf'j

“J_vhat has come . to be called synbollc interactlon theory. :,

-

The synbollc 1 teractlon perspectlve 1s represented by

-fsuch writers Rdle (1962), ‘McCall and Simmons (1966), "

: _LlndeSllth and strauss (1968) , . Manis  and Meltzer - (1967), .-
" Blumer . (1969); 'and .is summarized as an ‘approach to family -
. study by Hill and ‘Hansen (1960), Stryker (1959, 1964) , ‘and
”=Nye and Berardo (1966). L S T T A

e



L prlnary ‘and secondary socialxzatlon agents. Th

approach réd self-concept has been

Kinch &

4 self-concept 'is based
J_celved responses of others.
;he ~individual's conceptlon

PR based on.evaluative responses t
l,Arlndlvldual's behavior.

A SOlld body of research’ based apon the sylbol

Lelonstrated the 1nf1uence of

oh  the self-c0ncept

Dornbusch aéﬁ flyauoto, 1956 Quarantelli and

‘Sheruood, 1965).'
o

Conceptlons Jfand evaluatlons ioflﬂ

,'\..

learned 1n 1nteract10n Hlth 31gn1f1cant other_

*-1dent1ty takes 'shape-{‘nf a serles -Qf rela

3_re1atronsh1p 1s the eacliest and lost ba51c 1n

f'of. 1dent1ty.. Other fallly relatlonships, vi

“and 51b11ngs constltute another pr1nary zn

]

\0‘

fhinself . functions to direct
f behavior. - ‘
' The . individual'se,‘perceptiOns
others'  responses afe a f
- accurate teflection of the a
| - responses  that’ the others|;:
‘ﬁ»dlrectlng ‘tovard hll- '
| The- actual responses of others

the self

narlzed by_

ipostulates (Klnch, 1973‘ 81 -87).

-the '

‘of
his .

@
irly
are

t

‘are

the

¢ interaction

hegappraisals'
(Couch, 1958; .

Cooper, . 1966;

e‘_ .

.

;ce of self-~,jf

Indlvidual ‘

the~ process;7”

3s

1onsh1ps vith’fr\

’ nother-chlldmi"«

h the father,g”5 



':_explored in three najor nonographs and a ser1es of articles.
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conceptions. Peer :and school relationships constitute a
further set of 1nfluences, ‘as do Ihe ~larger social

strucﬂures of work and adult a55001at10 S.

'Adgi@§Cents, as’ distinct from other chlldren in
‘earller stages Of the life~-cycle, have not only experlenced
the famlly 51tuat10n,"but have entered 1nto intense peer :
- relatlonshlps revolvxng partlcularly around the school, and

'are emerglng into- adult and work assoc1atlons (Calpbell,'

1969). Each of these networks of relationshlps 1nf1uence thef..

adolescent's self-concept, and are vorthy of exallnatxon.
'Th;s the51s-.is ‘l;n;ted,’houever, to an exanlnatron of‘the‘-
influence of parental . relationships on adolescent = self-

esteen,
[ e
T U : -

Parental Interest. The contlnulng and perva51ve 1nf1uence of7

X parents 'as. 31gn1f1cant others for adolescents has beenn

4 persua51vely denonstrated (Bowerlan : and KlnCh 1 1959.,._;

‘Brlttaln, 1963 Gottlleb and Helnsohn, 1973, Larson, 1972&)'f:
In the last decade,‘the role of inte%?ctlon wlth parents ;ng;.
the self-concept developnent of asglescents ; as been \"
 Coopersm1th (1967),1 Bachnan (1969, 1970),:and Gecas (1971,i;f4a
 11972), Rosenberg (1965)._ ___; ' SR R
'R°Se“P€r9 (19657 9179§ attention to the ~influence

o
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\
of the interest a parent has in his child, as$ indicated by
the ‘parents"'knowledge of' their child's ‘best friends,
reaction too. school grades and the alount of participation

. ’ 4’
adolescents are alloved in nealtine conversation. He - found

-these . three 1nd1cator5" of parental interest to be

"con51stently related to pOSitive self-esteen in a sanple of’

5,000 Nevf;;;L state high school nales and fenales.

'Coopersnith (196T) and’ Gecas (1971) confirmed the

s

positive influence of paremtal interest on adolescent self-

eesteem, further refining the'treatuent of'parental'intereSt:__

l Coopersnith's’ study, though confined to a snall sanple of

pre-adolescent boys, is’ 1lpre551ve 1n its thorough revxev of'

theoretical concerns, and the usage of ‘a 'variety of data

collection lethods. Included 1n his study is a 1arge section'

'/./ .

on the 1nf1uence of parental’behav1or on - self-esteen. of

O

' particular (note 4are hlS ,findings' concerning : parentali.'

4control'7’ In contrast . vith ‘popuiar._:conceptions=n.6f

_childrearing, Coopersnith found that “the‘ 'ﬁﬁrents -« of

children uith high self-esteen are sionificantl&v less

pernisSive than are the parents of ghildren gith 1essi seif?

‘.esteem" (1967. 183).'He states.‘f g
, . : L
T ,..Tyve» can conclude that the’ parents-of
©:+ ~  -children with "high = self-esteem are
- comncerned -and _attentive toward their#¥
children,  that they structure the vorlds* T
of  their - childrem along lines they. — o
- believe to be proper and appropriate, and - .
that they pernit/relatively great freedonj
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< -within the structures | they have
established (1967: 236).

The ;self-estee;§ of p:e-adolesceots appears to be enhanced
not only by. parental warmth a;d concern, but also by the
establishnent and flex1b1e enforcenent of rules by parents.
Coopetsnizh proposes ;bat exp11c1t controls_ prov1de for
greater internalization of )controis, establlsh a clear
definition of che'enyironneot, and sympolize the interest of
the parents. It is important to note ﬂthatv_the regulatorf
procedures of the‘stfict pa;entS'referred to by Coopersnith,
though firm, clear and denanaing, cannot be considered!rigiﬁ_ '
and restrictive, _norb’are ‘they associated with the use of u
physical Ipunishneni .‘ahd other. punitive - methods }of'
 discipline. The. demands made by the _paregcs apparently
provide the chiiﬂ';ith accoherent~ilage o% expecfations and
ideals, yith vhich he »is céble' to’conparelhisself”igvthe.

process of self-evaluation.

| arental 1nterest. support. and control. Gecas (1971) employs
e the dlnenslons ofoparental support and control in hlS study‘
of adolescent self-evaluatlons. Based upon a’ lodel of chlld-“e
.rearlng behav1or deve10ped< by Schaeﬁer=*(1959), parental
'support refers'tord‘continuun of"behaviot extendlng fron
’ love, acceptance, uarlth, affectlon, understandlng and the

"use of reasons and explanatlons 1n dlsc1p11ne, to fejection,,

Thostlllty, coldness, neglect and lack: of coununlcatxon and R

AN
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understanding. Parental control is characterized by

restrictiueness, demands for obedience; strict enforcement

of rules and punitiVeness versus oernissiveness, granting of

-autonomy and freedom, and the absence or nonwenforcenent'of'

rules. Schaefer's nouel is illustrated in Pigure »2r6. This
l

model is discussed and reyised' by Becker (196“) in an

1n51ghtfu1 sunmary of research on parental d1501p11ne.

Gecas (1971) adlinistered' guestionnaires to 620
male and fenmale adoiescents, - aged f6 and 17,'fron five
suourban'high schools-near_ﬁinneapolis, to.study'tue effects:
of ﬁarental SUPPor} and control on -'adolescenﬁ"Aseif-_'
’evaluations.  Parental‘ support is strongly and con51stently
.releted to a number. of neasures of adolescent self-esteen.c_
Control, however, is generallj‘unrelated to adolescent self-

evaluations. Although GecasﬁfOundAthe intereciion’of support'
and control 'ro'huve'no disfinCtive effecrs‘on'selrﬁesteei;
inspection of his-data‘indicaie,that the‘highest‘self-esteen
neans are found enOng adoiescents uho ~report: both nigh_
suﬁport' and cOntrol (Geces,’r1971' Table 2 page a7u)..
light of Coopersnlth's (1967) findlngs concerning parental
control, @ecas suggests . that further attentlon fo rhenf'
dlstlncsive qual1t1es of parental control s: requ;red:iro:
'assess the speclflc -effects of th1s factor. ;'disrinction'i‘
between fxrnness, 1n the sense of strlctly enforcing cru1es : 

/. . . _
and regulatlons- and flex1b111ty,“vhich  permits freedonm

’ . X : : . d Ly
P .' - - o . '. ,'

7



F1gure 2.6 A theoretical model for the c1rcump1ex
of maternal behav1or

AUTONOMY

@ Freedom .
Detached @ ‘ .
Indifferent @ Democratic
. Cooperative ®
@ Neglecting o
LY
Rejecting Accepting .
HOSTILITY @ —® LOVE
- /
‘Demanding B ., Overindulgent @ »
7 Antagonistic : o '
Authoritarian _.- -Indulgent @
Dictatorial - o
N . g Ovefprotectiv‘o
Possessive ¢ - ) )
© CONTROL '

- Figare 1, A lheoreucal ‘model for the cxrcumplcx of malernal behavmr

Schufer, 1959, page 232.)

(Sowrce: -
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vithin these limitations, is suggested.

In light. of these findings," a ‘nnnber‘ ”of‘y
propositions are proposed regardlng parental 1nterest and

ado%escent self-esteen. ‘
Proposition 4. Appraisal by siénifibant others
: + influences adolescentwselffesteela

. Proposition 4.1 Parental - 'support o p051t1ve1ye
‘ 1nfluences adoLescent self-esteen.

Proposition 4.2 Parental control o p051t1ve1y
o ‘ -influences adolescent self-esteen,
‘and this relationship  is
positively . influenced by the.
. flexible enforcelent of nornatlve L
. COntrols._ ' '

These prop051t10ns are 1llustrated 1n Pignre 2 7 including

\
prop051t10n 2.4 regarding sex . role 1nteract10n.

SUNMARY

fhis ehapter-’has ‘revieved sé1éétédﬂfése§r¢hfqn,
adolescent self-esteen. The need for theoretlcal _anaf
methodologlcal clarlflcatlon in research on the self-concept'
'has heen enpha51zed ' Self—esteen has been def1ned as thenhf
evaluative dlnen51on of the self-concept,n as having both'r
global and lultl—dllensional aspects,_and as perfotllng an;}
1nterven1ng functlon 1n soc1a1 1nteraction. Sone of the: keyhhi
antecedents -of vself-esteen have~been-identified in'soc1a1;;[

structural developnental, colpetence and social appraisal"

s&urces. : Part;culnr-_ attentlon has been given to the..‘



quure 2.7 The 1nf1uence of parenta] 1nterest on ,‘,'

ado]escent self- esteem
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influence - of parental. 1nterest on the self&esteen of

adoleSCents._fTvo dlnens1ons of parental 1nterest, support
- ’ 0

~angd control,:havevbeen dlstlngurshe@. o

Propostions'statihg‘ceusal‘relationships have been

'.abStracted fron _thep the literature Aunder revien;_ These

O

prOpositions, first, deal with ‘the 1nf1uence of varlous

social structural,f'developnental, co-petence and soc1al

SOClal appralsal factors on self-esteel.-Secondly, varlousj

:condlt;ons affectlng the relatlonshlp between parental

1"nterest and adolescent 'self-esteem ‘have been 1dent1fied,

1nc1ud1ng parental support and control.

[—
°

The next chapter’ dlscusses. soie nethodologicalV.it

-issués; dlstlnguishes ‘betueen the leasurenent of parentalﬁ,'"
flnterest from adolescent responses and fron parental ‘self?“'
;.reports, 1ntroduces theory and research regarding person

'_perceptlon, and forvards prop051tlons whlch 11nk perceptual‘5

theory to- fanlly 1nteract10n and the self-esteen processes. 1 ‘

At the' conc1u51on"of chapter 3 the propos1t1ons '_aréquz

E sunnarlzed in a pr0p051tional 1nventory, and illnstrated inff

a’ theoretlcal nédel.v_-u“



' CHAPTER 3

i

METHODOLOGICAL ISSUES.
"RESEARCH DESIGNS

| Hethodologlcally, nost of the research rev1eved 1n
]\chéptétl 2 treats parental 1nterest .as':anfi independent
#ariable’; vhlch | influences adolescent 'self-esteen; the o
-dependent varlable. It<1s common in nuch ofv this}'reSearch.
_f_ the :adolescent to be used as" the source of 1nforlatiqn-f
for both the 1ndependent parental 1nterest 1nd1cators, Fandin

- for’ the dependent self-concept neasures. Rosenberg (1965),-3

‘Bachnan (1969, 1970). and Gecas_ (1971,, 1972) ~have -each;d

*employed this nethod 000per511th (1967) relies upon bothid7

"_the responses of children and exten517e~ 1ntervievs vlth“b

4 'nothers for datn concerning parental behaviors. he practicejlffv

- pof 1nferr1ng the "stinnlns," or independent cansal factor,~

:land the "response," or dependent factor, fro-“the: responsesfi;tf

of the snbject is called a ;tspggse-;esponse design (Hylle,ff{37

:d':_f1961); Thls desiqn 1s in contrast with stinulns-responsefffl'

‘266519ns 'thh ef 1ndependent sonrces of data for theh;%'?

Ftlndependent and dependent variables.,p;'fff~fi':ﬁ;jhfntfaﬁa{s‘u'

Research of the response-response type assunes*rk

"‘fthat the attitndes 'or .behaviors of another person can - bef’f?ﬁ7

h?{adequately 1nferred frou the responses of the subjecti';ffﬂ

'-f1/ - ‘sgm;

e s~'“7eff-itfffl_j“V“sif‘3”
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-(Hylie, 1961:'17) Klnch for 1nstance, explicﬁtly states as

o a postulate that, "The 1nd1v1dua1's perceptions of others(' .

responses are a falrly accurate reflection of the actual'
:espdnses ~that others are directing tovard hil" (1973 81).

-The adequacy of this lethod 1s also defended on_ the ba51s

'that phenonenological understanding of a’ Sltuation is nore].-*

influencial on an. 1ndiyidua1's behavior than ‘the "actua1"7
'_51tuation ‘as defined by sone ohjective leasure. Features of
the env1ronnent "as the subject sees it" are con51dered more f
51gn1f1cant for self-attltudes -than the env1ronlent as:n
deflned by sone other partxcxpant or obserber. Gecas (1971;'
471) uses this‘ rationale- -justlfy 1nferring parentall
vvlinterest fron the responses of adolesoents. | . o

SR From = the L ynbollc o 1nt.eraction,_"
IV ?perspective;'_it is.’ less ‘relevant. to. .
: - establish . the = nature ' of . the actual_ -
.enV1ronlent to which . the individual  is
exposed - thani? to - ascertain - the_f R
Vdistinguishlng features- of his perceived_lyﬂ
‘world.. . Since ' the child 1nterprets the
1nteraction betveen hilself -and  his
. ‘parents,.-it is his own. definition of the.
. situation- that is “most. significant for'?
-T'hin. e IR 3

| «fﬂYlle (j§61:.-;1 3) guestions the -adequacy of”;;Q,x

f.response-response designs. e Pirst. o response-response‘”fi,-

L correlational de51gns are unable to. distinguish the tenporaloifff

'G:priority of 1ndependent factors, thetefore are linited 1n4§;;,

4m’.'nak1ng "1f-then" causal inferences. Secondly,lobtaining datajf}

”ﬁtor 1ndependent and dependent variables fro- the sa.e;&]f”¢
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subject inadequatelj controls- for fat@tihutes ‘of‘ the

'1nforlant thch nay 1nteract vlth these factors, giv1ng rise

b
to spurlous relatlonships.

Response-response designs  are “particularly

4'3suscept1ble to dlstortlons 'dne to socialtdesirability'and

response set’ (Hylle, 1961, chapter 1). In the case .of the'

LW

'relatlonsh1p etveen'p ntal 1nterest and adoléscent self-'

_.esteem,. ior' 1nstance, adolescents appra1s1ng thenselves o

'highiy~.may also ‘attrlbute socially de31rah1e qnalities to'

- others, and as a result infer p051t1ve 1nterest on the part}

i of thelr parents. Parental interest, ]sw percelved and

\reported by the adolescent lay be ‘a functlon- of the -

’ adolescent' “ self-esteen,; rather than self-esteen being av :

’Vfunctlon of parental interest. ff‘“'

'9'%,‘] Bronfenbrenner. Harding ahd Gallvey (1958) hAeét”

noted the 1nf1uence of self-esteel on person perceptionff“

;E1k1nd (1967) proposes that the egocentrlsl' of adolescentsVlya

B 1npedes accurate» perceptlon, of others, 1ncluding parents.,{jt

!

h :Carlson (1965) 11nks egorentrisn vith low self-esteen,}p*
e'of others on the- part of adolescents.x Jourard and~ Reny}}wf
7‘1(1955) studled the relatlonship between seli and bodyff’-f
J,satlsfactlon, nd parental ;evaluatxons,, enploying studentj']ﬂf

,‘,Uresponses fioff parental /évalnatlons. They gsnggest_fthate‘

/

'ygaddlng credence to the posslbilxty of 1naccnrate perceptron:wt

oy,
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p
parental attitudes " be 'assessed | 1ndependently of . the%

perceptlon of subjects in order to ensure: agalnst systelatLC‘

perceptual dlstortlon.
To addﬁxclarity - to thesentrealtionships, Wylie'
adéocates. fesearch' designs ‘whlch dlstlnguxsh betueen a

,stinulus ~as deflned by the " experlnenter (Stln-E) and as

N

»percelved by the snbject (Stll-S). The relatlonship betveen»'lk

Stln-E and Stll-S 1s to be. deterllned hefore attenptlng to
predlct relatlonshlps betveen Stll-E 'and ,other .factorsf |
Drawlng »upon Wylle's suggestlon, this study differentlateS'f

Earental 1nterest (reported by the patent) andA ge;cgivg

'gpagental 1nterest (reported by the adolescent) 1n order to‘.~'

assess the accuracy of perceptlons of parental interest by:]

zadolescents, __andfnuto~ clarlfy the influence of these S

."perceptlons on self-evaluatlon. It»vis 'argued that ;vhiletj.

parental behav1or 1ndeed influences the self-concept-of'v

.adolescents, thlS behavaor is 1nterpreted and flltered by S

Vo

:the adolescent _};'v’

7Frou the Sy-bolic‘ intefaction perspectlve, thehf-f"*

;tlnterpretatlon the adolescent glves to hlS parents" actlons,h}fff

'j“constltutes-f}th percelved teallty vh;ch has forlative~n

Vtxnfluence on 1ghis>W self-conception.’ach' sinple causnl]of‘

erelationshlp betveen parental behaV1or and the personality;f

fdevelopnent of chlldren does not qlve dne credit to thehf:ff_
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interactive ‘nature  of human reiationships. similarly,

‘does not give duexcredit.to_possible distortions in person

perception by adolescents-aThe‘nethodological‘separation of

parental behavior and adolescent perceptlon of that behav1or

»enables- a clearer conceptlon of the 1nfluence of person

“perceptlon upon self-coucept developlent.

Y

o _ , ' A | i
inferring parental behaviers from adolescent percéptions

-~

In the llterature rev1eued p051t1ve reldklonshlps

betveen parental 1nterest perceived parental 1nterest and"

) A
adolescent self-esteen ,are assuled -
 Figure 3.1. ' The influence of parental interest

‘and perceived parental interest on,
_ adolescent self-esteen.- -

- — - — 1 g — — -

NP S S o

PERCEPTION, OF PAHILYkINT$RACTION>

Thel nethodologlcal shortconlngs of research -

[N

| de51gns Uthh fall to take account of poss1ble. perceptual o
dlstortlons ‘are of qrowlng concern 1n the study of thelfl;a

fallly. Saflllos-Rothschild (1969 1970) severely crltlcizes:rdfg"

i V
' B § ' R IET |
Parental N> Percelved - |—->| Adolescent R
1nterest | 0 parental 1nterest| | self-esteen |
N A B I R N |

d L d T e —d

thed tendency of fanlly researchers to rely upon only oneﬂff"

"1nfornant 1n the fanlly, typically the wife-lother, for dataaﬁfi,r

lregardlng fanlly behav1or. The conlon practice of settlingffjfff

I



'f;fev studles avallable, houever, tend to lndlcate differe cesf'V“

k2

.;*ana1YSis‘is also made posslble, since’ 'only

' pehavior. .

vlves or chlldren is convenlent and 1ess-cost1y,

" more acce551ble than complete fanlly unlts.

& 52

fOr one falily 'neiber's pérception of. falily behavior has

perpetuated vhat Saflllos-Rothschlld has called "wives'

fanlly soc1ology " Chlldren are also frequently employed s . .-

1nfornants concernlng family behav1or. The »int viewing »of
‘ ‘asrthey-are
ess complex
ne»‘set of
responses has to 'be dealt with. ata fron onl one fanlly

nember, however, provldes only a partlal plcture of fanlly:

The 11n1tat10ns of such procedures bec e readily"

-apparent vlth the discovery that reports concerni,g falllyd B

phenomena - vary vldely fron fallly lelber to. fal ly lelber'

' (Larson, 1972b). Dlscrepan01es betveen husbands na d wives
Yvregardlng dec1sion-nak1ng vary fron 15-30$ (Heer, v962), to
N23-64$ (Hllkenlng amd Horrlson, 1963), to? 76% ’( filios-

'age‘(ness and Torney, 1962 Turk and Bell,_1972).

i_ln the perceptlon of the parent—adolescent relatlonshlp‘ The}ldr

:regardlng d1fferent1a1 . perceptlons :bf! falily

-Rothschlid 1969).' Chlldren's reports also vary by sex andi

e

}'Hhile a. great deal of lnfornation 1s e f»'

”;couparathely llttle attentlon has been paid to varla:ions de

‘vf'of perceptlon betveen patents and adolescents. Serot andz“lv
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Teevan (1961) examined the perceptions of - the parent-cnild
relationship tof 102iyouth and their parents and found rery
little agreement. Haxuell, Connors ‘and Valters (1961)

found' adolescents to percelve their fathers as iess_
'1nterested 1n then than thelr fathers reported thelselves to
be, mothers to be relatlvely,nore'lnterested, and parents in
general‘to be_moretéenerons.ann concerned;in them than the
| parents | indfbated“ Hess and Goldblatt (1957)'\found
adolescent evaluatlons of parental perfornance to be hlgher

than the adnlts' evaluatlons of the1r ovn.role perforlances. o

The effect. of _these’. d_ifferent‘inl pe_rce’ptions”ifjor
| predicting tne-influencefof»paréntnlrinterest on 'adoleSCent;
"_self-esteen."isr,crucielt. in' exaliningt tnej relatlonshlpt}
between barental evaluationsseand' self-acceptnnce = along_
badoieSCentsh Helper »t1958) :fonnd 51gn1f1cant1y lover
vcorreiations-using‘parent-data thnni dia Jourard and Renyd
\_(1955);' who enployed student responses._nhereas Jourard and
”Reny'°found_'very strong relatlonships netteen‘f_stndentih

. : ° : l / »‘ . ‘ . N N N : o N
‘perceptions of parental v.concern _and,-vstudent self-,f

7 evaluatlons, Helper's correlatlons betveen self-reports ofvf"

’-parental concern and adolescent self-appralsals were only’A‘t

e‘narglnally sxgn1f1cant. Fron tpls study, the .concern aboutfﬁ
'spurlousness due. to perceptual factors vould appear to bel,

narr&nted.;



54
NRY | _ |

It is apparent that the "family worlds" of various
family members differ. The views ‘of fanmily experience by

different family members is of considerable_inportance to an

accurate understanding. of family systens,':and of' thé

Yo

influence of tne family on the develOplent of its nenbers.' &

The dlscovery that the percept1on of fanlly phenonena nay be

-

systematlcally related to'thelposition_of the fanily lenber

- 'as deflned bj role, sex and age,luould- be .of 'con51derab1e
value in comparlng the descriptlons of fanlly behavior byv
the varlous fallly lenbers. Dlst1ngu1sh1ng between reports'
of parental 1nterest by parents, as’ conpared to perceptlon
by adolescents, contrlbutes to a clearer 'understandlng of.
fanlly behaV1or. in the féilow1ng sectlons, a typology of
~perceptua1 congruence c1a551f1es the perceptlon of ‘parentnl .°
1nterest by adolescents, ‘and . sone of the factors possiblyl

o

1nfluencing perceptual congruence are discussed

A TYROLOGY OF PERCEPTUAL CONGRUENCE

o

' The concept of perceptual congruence is developed
. -
in thlS study to assist 1n asse551ng the 1nf1uence of person,

A.Vperceptlon ‘-on the self—concept.: This concept conb1nes
. s

lndlcators ~of parental 1nterest and perceived parental .

interest flnto ‘a neasure of congruence. ‘In essence, .a \g
cond1t10n of congruence 1s 1nd1cated uhen the adolescent's

'fperceptlon parental 1nterest :agrees‘v;th the'parentfs-~ tQ;

o -
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N

repoft of interest.

Four types of congruence can be differentiated
. .
(see Pigure 3.2):

‘Positive h-The parent indicates interest .

congruence which is° perceived by the
’ ~adolescent.
Positive -Parent indicates disinterest,
.incongruence but the adolescent perceives
: * interest. '
> Negative -Parent indicates interest,
incongruence but the - adolescent perceives
- disinterest.
Negative “Parent 1nd1cates dlslnterest-
congruence adolescent perceives dlslnterest.

The findings felating parental  “interest and
‘.adolescent self-estee-, conblned Hlth the assunptlons of the
symbollc ‘1nteractlon perspective which stress the pervas1ve
.influence of the individual's perception'iof ; situatlon,
vould seem to suggest that high levels of self-esteen v1ll_
result not dn:ectly from %rental 1nterest but ouly whenl
thls interest 1s percelved by the adolescent. Indeed, it cau;
be ~expected that high self-estee- Hlll per51st even 1n the
abseuce of parental 1nterest, if 1nterest i percelVed by
the adolescent Low-levels of self-esteel can beoexpected to“
be -assoc;ated with lack of parental 1nterest, and '1th tH!

absence of percelved parental 1nterest. On thls basis, ,theio

followlng_propo51t10ns;are_presented:
S

SE
k)



Figure 3.2 Typology of perceptuai'congFuencdk
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Proposition 5. Perceptual congruence of parental"
interest and \perceived ‘parental
interest positlvely\ influences
adolescent self~esteen. ' :

- Proposition 5.1 Parental interest - positively

influences' perceived Parental

interest.

The developnent -of self-attitudes isd dependent_
upon appralsals by s1gn1f1cant others, and the perceptlon of
these appraisals by Aan 1nd1v1dnal : The' typology of
perceptual congruence can be systenatlcally related to the

.energence of self-esteem 1n adolescents. In the condltlon of'

'"pos1t1ve congruence"e ai relatlonshlp of consensus exxsts-

. between the_g*satlve appraisals 1ndicated by the parent, and;
li.the perceptlon of these attltudes by the adolescent. In thls'
case the parental attltudes toward their chlldren serve to

enhance the self-evaluatlon of the adolescent

When parentsi -reglster ‘ dxslnterest in . the
act1v1t1es of thelr adolescent children,‘ bnt' 1nterest is
percelved by the adolescent-#the condltion of "positive
-‘1ncongruence"--the adolescent exhiblts a degree of autonony}
‘Ffron hls fanlly clinate. In thls case, the adolescent is"
vdefendlng his poSrtlve» self-llage 1n splte':of negat1ve-'
parental _ appralsalse or | pos1t1ve "self-attltudes -.gy-"
'predlspOSe a readlness to project pos1tive appralsals .of:&
‘hllself _on parental flgures. It lay also be that high self-if

esteen _iS‘ nalntalned through interactlon }inj other L
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aSSOCiations, such as the . peer group. The psychologicaﬁ_
: capac1ty to malntain a.con51stent self-image 1n the face of
negative appraisals characterizes _ai stable and lature
developnent toward 1nd1vidua1 autonony. The expectation that
pOSitive 1ncongrnence is related p051t1ve1y to" high self-'
esteem is baSed on this capac1ty to defend one's self-ilage.

Denial or defen51ve processes nay also be at vork.

In the thlrd condition-—"negative 1ncongruence"ﬂ-
thevadolescent 1sa1nwa falily Clllate supportive of‘ the'“-
developnent of’ self-eSteenf as ‘defiﬁed by'the parent,-bdt

does - not perceive the ‘situation .im this panner. - His

'perception. of diSinterest hy parents nay be more accurate S

than the parental report Or, negative .self-appraisals _lay :

. result in distorted perceptions of supportive parenta1'~“

'attitudes. The expectation that lov selesesteel ‘Ulll bej

’assoc1ated Hlth these perceptions of parental 6151nterest7_i

: foilogsjdirectly fron-the syapolic 1nteraction perspect1Ve-vﬂ.

..relating' self-attitudes ito?'the "perceiVed reality"' offal

1ndiv1duals. A

: Hhen pareuts neither report interest. nor do 'the:f
-adolescents perceive 1nterest--the t"negative conqruent"i,f
'551tuation--the adolescent partxcularly 1f highly dependentf'

upon parental appraisals to sustain.his self-ilage, can begﬁ

'expected..to, develop ~a_f=negative- self-evaluation. -xhé};;~



PACTORS INFLUENCING PERCEPTUAL CONGRUENCE

‘Hlth a particular category of person perception,

)

vfollouihg‘proposition is derived froi this'discussion'

-
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Prop051tion 5.2 Perceptual congruence of - parental;

Propositions 5

In this final section, some of the factors

affect‘ perceptual

perception,-of

characterize

51tuation, and the relationship uhich exists hetveen'

subject and object (Tagiuri, 1969). This study 1s concernedc1'”

h?

S

perception, by

Larson etral..

perception as LeVel I In Level II percept;on, ego perceiVesi?'l:

1nterest ‘and. perceived parental

1nterest . is - systenatically-

- .associated vith adolescent self-
esteer, ~ in ~ that - positive

congruence, positive incongruence, .

negative incongruence and negative
congruence, ' in .that particular
order, - - p031tively 1nfluence

- adolescent self-esteen.

¥i 5#1

others Ais snbject to~ conditibns

vthe_

B}

congruence .are . explOred. Acc

person perceived,» the perceiver,

'y

ego of the attitudes of alter toward

(1973) categorize this type of interpersonalfj"

alter's perceptions of ego's perceptions of cue.,

Bronfenbrenner, Harding and Gallwey (1958)

also deVeloped a taxonony of 1nterpersonal perception.

distinguish

generalized other, a face-to—faCe group,

three‘t

categories f soc g g jg H

’ and 5.2 are illustrated 1n Figure 3. 3.

.which/

utate h

'whicnﬁ

the

| ..t‘he-, A

ego.aV o

have -

,”thél‘;f .

and a particular:“

the E”.”



F1gure 3. 3 Perceptual. conqruence and adolescent

self esteem
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lother.-They also dlstlngulsh four types of referent objects,_-
Athat is the objects about vhlch judqenents are belng lader
' The case of A (judge or percelver) assess1ng the attltudes‘;
of B. (social object) regardrng A (referent object) is
":categorlzed as first-person sensitlvity. A' assessnent -of

the attltudes of B tovard B. 1s second-person sensztiV1ty. '

Thlrd- and fourth-person sensrtxvrty are also defxned. The~,"

problen of thxs study 1nvolves the percepthns by a’ judge*,

.(the adolescent) of a partlcular other (a parent) regarding'n

flrst-person sen51t1v1ty (attltndes of the parent tovard thej
‘ adolescent/percelver).' Thls operatlon takes place An thehj'
'context of a face-to-face group, the falily._e' |

'The‘p fanlly 'fls'ﬂ*af' nnique'i social qronpzngf

characterlzed by endurlng relatlonships, 1ntllate contact a:- N

. set of dxscrete p051t10ns, and both cnlturally defined norlsf.A"

‘in glven soc1eties and- 1dlosyncratic norns in particulJ S

'fa'llles*; The perception_ Of parents by adolescents is_””:

‘2

'f_'enbedded spe01f1c sztuation vhich struCtnres thef

g relatlonshlp betveen the perceiVer and the perceived.l frb

»'»Parents E‘erwv persons i'occquing unigue h positions off"‘r

1erespon81billty and power lover children.e dolescents are}f—“

dependent upon their parents, are undergo1ng developnental“l?,u

_;changes vh1ch 1nvolve 1ntense self-absorption,- and are inﬂ:{*”

Iy

'.*dthe process of redefining thexr relationship uith parents.?;rjﬁ

:*Th‘ appllcatlon of g findlngs concernlng . interpersonalflaif



. percention nust be approached wlth these features in ulnde
vhlch dlstlngﬂlsh thé fanily from other social situatlons;
| vThe; attenpt to apply general soc1a1 psych01091Ca1 theory to¢
fanlly study is done cautlously wlth an auareness of the
couplex1t1es 1nvolved in "borrowlng theory" (Larson et al.,-

1973). L

o n . , _
, The concept of perceptual congruence is closelyf

telated to suck’ notlons as elpathy,_identlflcatlon and role~

tak1ng _abillty.,e Each of these concepts 1nvolve the_f .

'dpredlctlon of the attltudes of others, and tend to elployh

‘measures of dlscrepancy or 51n11ar1ty betveen the responses;jw

fof alter- and the perceptlons or pnedlctions eof',]egoff°'

'y

Aconcernlng the responses of alter.'

"“ln exallnatlon of the factors vhich are likely to;

affect perceptual congruaty of parental interest by’_ .

adolescents ‘can - drav upon research conceruing enpathy,i'h':

- ridentlficatlon aud role—takinq abillty, aud these conceptsfi’ﬂ

' wlll be used rather -1ntef-changeably '1n the following‘r

'fdlscuss1on. Part1cular attentlon 1s given to the influence

N

of :SlullarltY“'partlcularIY:; eif role, iufere‘=E ability,_:;ff
'7affect, pouer and self-esteelmvw§f' '

"' Pr0p031ﬁnon 5-1 Perceptual congruence of parentul

S e e interest and perceived = parental -
“fgg? 7. . . interest varies vith 1ntervening

.lg*z_-e,:ffactors..,L}v;u

ool
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Sengole Similarity By
Sinilarities between a perceiver and soc1a1 object

tend 'to‘ be related to processes of enpathy, identificationt__

or role-taklng ability (Nettler. 1970' Tagiuri 1969° Hylie,

1961). ‘Wilkins (1965:. 22) , as quoted by Nettler (1970: 78),

'affirns that _“siiilarlty between ‘oneself lﬁnd the otner'
iivenerges-as- the single, highest correlate vof predictive‘
success" of accuracy 1n judging others. Freguently thlst
.relatlonship is attributed ‘to assuned sililarity, that is
| thegf tenQ%ncy ﬂfort persons tto‘, project ; their _oénf

'chnracteristics_on others (Bronfenbrenner 'et- al.,- 1958- )

' Cronbncn, 1958-“ Tagiuri, 1969). ;»ghél princxple that.-f;”

‘,sinilarity will increase perceptual congruence vhen, applied»,ﬁ

(D

“tof the sex of the perceiver and perceived 1nplies that sex_,‘ﬁ

' role 51lilar1ty v111 enhance perceptunl accuracy. Sone ltf{

»‘ev1dence exists that perceptual congruence is lore prevalent

in. ;sa-e—sex dyads. Bronfenbrenner (1961) reported higher_,f”‘

1dent1fication of children vith sane-sex parents, ns~-d1df""
‘,QGecas (1971). . | | v

Propos1tion 6. 1 SexA role sililarity positively/

influences perceptual congruence.ve._'jﬁf*'u

ERRRRN

,{ The sex role of both pnrents and adolescents can.fi,ﬁf

| _}also '%e ,expected to influence perception, not because ofﬁ""

B .51nilar1ty, but because ’of behavior patterns correlative-;af_-

,fg.uith each _role., The .role of the lother, for instance,’ i



'6_1;

typically brings her into. nore frequent 'contact with ‘the

. chiidren. She 1s nore v151ble and acceSSible to then, thuS'

can be’expected~to‘be,perceived more accurately.

A number of studies 1ndicate fenales' to be more
aCCurate person perceivers than _nales (Gollin,v 1958;
.AStryker, 1962; Thonas et al.,»1972).

e

Prop051tion 6 2 The conbined effects of sex -role
of the parent and the adolescent o
suggest that: the mother-daughtei -

 sub~systea will tend to be more

‘congruent than the father-son sub=- ,
.systen. ' o :

‘Infe'r‘en‘ciai gbiiitx

= Perceptual accuracy has also been related to the =
'7ubreadth ‘of " eiperience' of the perceiver (Tagiuri, 1969).
Cognitive capac1ties and inference abilities are closelyﬂ
;related to age and 1nte11igence.‘ Gollin (1958)-reports :

]children of both sexes, betveen ten‘ and 51xteen years of

}age,i t0j steadily increase their ability to draw inferences;'”

xfrol, and to account for ohservations about persons in ternsfy;uﬁ

n3of concepts. Girls at all stages were slightIY nore advanced:f';

'than boys in theﬁr use of 1nferences (Tagiuri, 1969 u28).>-a

Proposition 6 3 Inference.ff ability positively
SRS ' 1nf1uences perceptual congruence.;=‘-*
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Affect

Person - perception appears to be enhanced uhen a

relationship of pos1t1ve affect ex1sts betVeen the perceived o

- and. the percexver._Taglurl, Brunner and Blake (1958), Jfor

1nstance, exanlned the condltlons underwhich predonlnantly’
nale subjects 1n exlstlng snall groups accurately percelved'
whether others/ in the group 11ked or: disllked then. It vas':
found that accuracy tended to occur, flrst, vhen the others-
llked the subject, and, second, vhen the feellng was nutual.'
On  this ba31s, ve can project that adolescents Hlll be more

llkely to be accurate‘ in. thelr perceptlon of parental

,1nterest when the relatlonship is nutually affect1ve.-v

A

Prop051t10n 6.4 Positive affect betveen parent ‘and
L, . adolescent  positively 1nf1uences
' : oo perceptual congruence. N ‘

" -Power L T e

Relatlve power or status has been' found. ‘to.

[

1nfluence perceptual accuracy (Tagiurl, 1969 Thonas et al.,_

1972). Thonas,' Franks and Calonlco (1972) theorlzed

: subordlnates to be nore accurate role-takers than those '1thi

more authorlty, on the assulption' that suhordlnates lustviﬂ'-
role-take accurately in order to conply uith the intentions;fpfﬁ
of superlors.' Subordlnate lenbers elploy interpersonal,sﬂpﬁf

ablllty to' control or nanage the power :of_vsuperiors,f: -



. more —accurate role-takers,,(but 1s 1nconsistentﬂvith our

»Applylng thls theory to the fanlly, they assuled fathers' to
' have more power than mothers, followed by sons " then
daughters. Signifidant urindings’ were, found _ for ,their ||
’hypothe51s that, "Accuracy;in role-taking vill-exhrbit the
follovlng pattern anong fan1ly pembers: father < iother' <
male child < female child" (Thomas et al., 1972: 607). This

'_'theOry is-consistent with'ﬁindings that girls tend“ to be

suggestlon 1n Prop051t10n S. 2 that congruence vill be highér
in the nother-daughter dyad The adequacy of these alternate

theorles can- be assessed through testlng hypotheses related

" to each, thus the followlng prop051t10n regarding power is

'isuggested'

Pr09051t10n 6. 5 Fanlly pover 1nversely influences
‘ perceptual congruence.-v' E :

a
e

SelfieStegn

S . . A

o ‘3.T?bV:studies suggest that self-esteen itself is s
related to perceptual congruence. Serot and igggviﬁ (1961) J/(
"found ,vell—adjusted children to be nore accurate perceivers

"than,'nnaladjusted ' chxldren‘ f Carlsoni' (1965) suggests.-

'¥egocentrisnf[?oghheﬁ a - factor in the‘inability to role—take_fflf

°'accurately. Elklnd (1967) has suggested that the egocentrisn
B of adoiescents, caught up in thelr own identlty crisis,

s 1npedes<vthe objectlve perceptlon ‘of others, particularly
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significant persons such as parehts. Low self-esteen tehds _
to' be a cdrrelate of both maladjustlent and egocentrish;.
Weinstein (1969) ‘also suggests that low self-esteen inpedes'“
the accurate perceptlon of others. |
’ Prop051t10n 6.6 Adolescent self-esteel p051tive1y

"influences perceptual ‘congruence

of parental 1nterest. :
Propositions 6. to 6.6 concerning factors ghioh influehce .
percepthal_conqruence;'are,ilidstratedvin Figure 3.4.

3 -
LY

PERCEPTUAL CONGRUENCE AND SELF~ESTEEM

ThiSllastipropoSition:intro@nces a feedback‘,kihd

of "‘p‘rocessl in which a depehdent variable (self-esteem) is
' nov ‘relatedaAto_ an independent"-variablea.~(perceptual‘

' congrhence) ‘as  a causal factor. The 1nteragt1ve nature o'

\’i \

' these = influences reflects f,thej coaplex dynalic of

interpersonal-'relationships, in - which‘ ihteractive rather =

than causal nodels do nore justlce to the reallty of hunan E

'relatlonshlps. | Aa” close ’ connection between perceptual'
ablllties and self-esteen, as suggested in Prop051tion 6.6,
is: con51stent Hlth the cohoepx;on of self—esteep of thlsAj'

- . | S N
*.fthesis. ieinsteih,,(1969) ~has suggested that self-esteea

Usmresults froh} COnpetence ‘1n 1nterpersona1 relationshlps;i}:'

“"bf' others in ordeg to nalntaln one's 1dentity. These basic?

ca"“““s are de"el°Ped in the parent-child ,rela.t,;ion,sh_i._pp’

; lpetence ls deflned as the abilxty to shape the responses‘jh'”



Figure 3.4 Factors ihfluencing perceptual congruence.
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¢
S

and refined‘ in peer and other relatipnships. Celpetepce in
interpersona%.telationships'i§ - dependent upo;' fole-taking‘
ability. The abilit} to ptediet.the actions of others is one
factor centributiné to'the.ability to interact effectively.

Thus high ’éelf-esteen can theoretically be related to

perceptual abilities. ,I
. . N N . N . 5

@, P . [ . .
. The inability to perceive and ordanize one's

. .

‘social“environment contributes to personal disorganizatiom. °
In his essay .6n the _apﬁlication of synbolic-interactioﬁ
‘theory to the fqnily, Stryker states:-’

Congruence permits efficient, Organized'
‘ behavior....' Personal organization  is
! s€éen as a functlon, ‘pot. 31np1y of that
" which the ‘individual carries around with

-him, .but of the relatxonship between that
+ -which he carries around with him == in
' ‘the form of self-toncepts =-- and the
; situations in vwhich ke -interacts with
" _others as these . are mediated

" symbolically. ' ’ ' :

When one asﬁEg vhat kinds of social-
conditions foster or . permit such
congruence, the generalized answver is.vv
that when meanings are videly shated in a
society, or among these persons vithin a
society  with vhom ~~one 1nteradts,v'
,congruence is' likely. what happens wvhen
meanings are diverse . among others with
‘whom one Lnteracts? Reversing the above
process, = but maintaining = the 'same
principle, it  may . be °, said ' - that
-incongruities in, definitlon ~and ‘so

. incongruities ~in expectations will

© result, and - ‘that personal disorganization

is the outcoue (1959' 380

. GE

The relatlonshlp between personal dlsorganlzatlon and low '

-

4 [ SN
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self-esteem, agai; suggesfs-that gblf-esteél'and perceptual
conguity will be related. The ability to perceive others
accurately contributes td the achievelept~of interpersonal -
competence, one source of self-esteel,ﬁﬁhen‘this' conpétencé

is pdsitiyéiy 'appraiSed by signific#nt others, the ‘self-
vorth of the individual' is _re-enforced.“ An intficate,

interactive . rél&tibnshib ‘ exists;~_along ' competencey,

gppfaisals 5y sigﬁificant:othefs; ihe' perdeéfidn :6f,_these
apprais§is, and self-apéraiéal..rhe_theoretical perspective
- of this thesis‘pié%ures»each of'thése.fiétorélinféractiﬂg'to'
fori a syndropé of Cbtrelates with /'sélf-eStéel. | The
‘cénception‘ of the ‘sourceS"Of Aself-eétéén ,ﬁigu.Bécdge a
circhlar anﬂAinteraCtiie hetwﬁrk‘rather fﬁan‘sinpiyﬁ 1inedr,
as 1llustrated in Pigure 3.5. These 1nter-relationsh1ps can
be expréssed as prop051t10ns. |

1. The soc1al apprais#l of .'signiﬁiéaht othérs
~influences the perception of'SoCial.appraisaI;,

2. The perception of social appraisal influences thgi
- self-concept. o : ’:,é ~ L

3. The selfFéOncept influences béhaviOraI cbipetencé..

4. Competent hehavlor 1nfluences social appraisal hy".x
' 51gn1f1canf others. ’ .
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‘Phe direction of the causal \lnfluence also flows in the
| opposlte dlrectlon' Self?estéén -influences ;perceétion of
“soc1a1 appralsal whlch in turn 1nflnences perforlance. It‘ls ‘
expectedén_therefore,h that self-esteenm, conpetence, and the
o peroeption of .interest are hlghly | intercorrelated
’oharacteristics; .The' examlnatlon of the discrete series of
propos1t10ns developed ont of the review. of literatnre can
] ‘

'be viewed as a means of asse551ng the 1nteracting»set of

mutual relationships. -~ . - }‘“i? g

THEORETIdAL.HODEL o R

This study is based npon an essentlal prelise that

self-concepts are learned, 1nflnenced by social antecedents .

wh1é§i~can be. predlcted to ‘have systelatic Bffects on- self-;; f

'"esteen., “Four categorles © of antecedents R have : been_“F*

dlfferentiated'» ‘ soc1al . strnctural,- : developlental,

,ﬁconpetence, and soc1a1 appraisal. ;._'K" p'ﬂ‘¢ rdr:'.ﬁr'fJ_fd

Drawing fron the sylbolic 1nteraction frane oflrd

'reference, ‘;ﬁéf role of soc1a1 appraisal has been tﬁe key

‘_‘focus of attentlon.va solid body of research indicates the,;"

‘ fperva51ve 1nflnence of parental interest on the self-esteen o

"~of adolescents. The nature of this 1nfluence varies‘xith the

| »sex of the parent and thef adolescent, _and _vith parental,ffl

P AR
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[GRRRT T

: support .and control as tvo ~ distinct - types',of‘parentel'-

~interest. - . B v

| ¥hile the nature of the 'above relatlonshlps 'is{i'
p051t1ve when response-response de51gns have been used, thls
study has ' 1ntroduced_ some flndlngs concernlng person

perCeption . to  assist- in an adequate uhderstandlng f‘

.parental 1nf1uence on adolescent self-esteem. A<dist1nctlon>‘

. 'is nade betveen parental 1nterest as reported by the parent

'ﬁand as percelved by. the adolescent..h typology of perceptual--

’ rcongruence 1s developed to exanine the relationshlp betveen

parental 1nterest and percelved iaterest, and the effects of‘
' these perceptlons on . adolescent self-esteen.. Selectedoti
f1nd1ngs fron research on person perception are introduceddﬁ”

to exanlne‘ the condltlons undervhlch perceptual congruencesy

[

occurs 1n fanlly systens.r
. )

' The essentlal relatlonships :iu this theoreticall

‘ﬁﬁodelffl' illustrated in Figure 3 6.v The ‘propositionsgs}f
tdeveloped throughout the rev1ew of literature,; to .fpe;_r
‘constructed ':as* hypotheses for 'elpirical testing,-'ared:a

fgaghered and sunmar1zed belou..In chapter 4 the lethods for;:?ﬁ

’”T; testlng hei.validity of these proposals are' outlined{hf:

L anludlng a descrlption of the salple, the operational;';

‘.neasures, hypotheses and analyt1ca1 lethods.,}f¥»

O
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Figure 3.6 Theoretical model.
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Pr09051t10n oo 'i= ‘  _ L B

1. variations in social structure 1nfluence.
- adolescent self-esteem. - |

1.1 Socio-economic . status - positivelyjs
' 1nf1uences adolescent self-esteel. } .
' . AL
1.2 1Religious preference : influencesi'

- -adolescent self-esteen, and this is a
positive relatio ship with liberalness of
religious prefzrence,f and an  inverse:
relationship with religions dissonant
context. B : : IR

1.3 hThe' 1nf1uence of socio-econonic status .

"~ and of religious preference on adolescento'

_ self-esteem - is associated T owith
‘subcultural ' - variations Cedme parental o
‘interest, in that  higher socio-economic -
status and. ~ religious: . . liberalness

R positively influence parental . support,

+ 4. and negatively influence . parental

o j»control.~, ‘ . ZRRR R S R
2. 'Developnental s processes _1*Ainflnencé

_adolescent self-esteel.~”9

| '2{1~:Dur1ng adolescence, increases 1u age andgjﬁf _
o _grade ‘are’ positively related to self-f'.'-~
"esteem. i : v BRI Cone

12;2"15ex ”lrole influence" the relationshipiﬁf

x,f“” adolescence females . ‘have hig —5elf~

‘betveen age and self-esteea: .in early . -

- esteem\and in. later adolescence '-QIEETf;r;Q:ﬂ‘

ﬁ-tend e have higher self-esteen..Lj;L

\
A Sl
2Q3':Sex'role 1nfluences the criteria used for; i
‘self-evaluation: girls tend to. base self--
2 \ evaluations - .on- successful social;»’w

'relutionships-?- hoys " tend : to “use J*f[,.
\achievelent factors such ;ﬂ acadelic;;jA61:

\perfornance.;éz, . usl,‘¢e ,igm, o 4»-

2 u \Sex :role influences the : effect Cof

arental interest ‘on’ self-esteen~. andff o

Ehis is a positive relationship for;,;U*
?dolescent girls. Lt S

\.‘



'Conpetence ' pos1t1vely ' influences

. adolescent self-esteen.

Acadenlc perfornance positively influence
adolescent self-esteen.

>Part1c1pat10n Cin chool  activities’

[ 76. B

' positively 1nfluences' adolescent - self-
esteen./_ I ‘
Appraisal by = significant oﬁners: o

B2

aadolescent self-esteen, in that- positive’“ }
fcongruence, ‘positive . ~ incongruence, .
‘negative incongruence “and negative - |
:.,congruence,‘ in - that" partlcular ‘order, . - .
“positively. influence adolescent self-g""'

influences.adolescent self-esteen,

. parental = support positlvely ,1nf1uences:

adolescent self-esteen.

Parental control positlvely influencesf
-adolescent - self-esteen, ~and . . this -
- relationship is positively 1nf1uenced by
. the flexible" enforcenent .of normative
"controls. . o L ~,’”»') R

s

_:Perceptual congruence  of parentalf
- interest. and perceived parental interest

poslt;vely 1nf1uences .adolescent self-

’esteen.v

Parental 1nterest positively influences
‘percelved parental 1nterest. ‘

- Perceptual . Canruencej of parentalll'f
- _jinterest and perceived parental inte est

s systematically ~ ‘associated ithrn:f;"'

‘ esteen' ‘

6_

:Perceptual f'congruence' 1iof : pnrental?f.ff‘l.,._.
" interest  and perceived parental: interest:,iﬁgc_;ggﬁ'
“‘varies vith intervening factors. ST NS

:The conbined effects of sex role' oﬁ the* L
,,=parent and . the" ‘adolescent -suggest th&t':f;“'
. the nother—daughter subsysten Vlll tend;l .

b

;fSex role sinilnrity positively inflnGRCesjne‘ﬁvv_~
".perceptual congruagce,__-.[;ttvh S TET



to. be uore congruent than the/father-sonr.
~subsysten. i

Inference ability. p051t1vely influences

v perceptual congruence.

Positlve | affect betveenAA parent and

- adolescent positiVely - influences

= jperceptual congruence.‘

6.5

Family power o 1nversely 1finfluencesf

perceptual congruence.

:Adolescent ) self-esteen ' positively |

1nfluences perceptual congruence.

217



CHAPTER "4

'nETHQDOLOGYQ.
ThlS chapter describes the »nethods enployed to‘
“examine the validity of the theoretical perspective advanced'
in chapters 2 and 3. The rationale of the social sc1ent1fic .
| perspective analytically differentiates betveen e&planation

and prediction (Hage, 1972; zetterberg, 1965).‘Covar1ation~

‘between operationalized neasures constitutes the statistlcali

fbaszs from vhich explanations of social phenonena lay be”17»

f;nferred This chapter, then, deals vith the specific leans_i.
by which the relationship betveeh inferred cauSal ,factors;

eand adolescent self-este@n is exalined

BN

This description is divided into five sections'f:

| "ilssues related to s°°°nd°rY an&lYSiS. the sanple and lethodei&?

of data collection--operational leasures-l hypotheses,;
-  nethods of analysis. fAb'f;‘ff”f,*f_fifrf Aflégf,f~;

) .

- 'ISsuEs RELATEDfTo sEéonnxni-xNAL251$;;L;f;,ﬂfEt‘u?“

The secondarvﬁ

' H~fpr1nary nethodoloQic{ﬁ_%iiﬂk.o

f1) defines seconddry anﬂlysis "The ‘extraction offs:'

;f,fknouledge on topics other than those vhich vere the focus ofﬁsz

”‘ifthe original survey$." Such analysis presents a uniqne set??tfﬁ
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‘of possibilities and problems.
The ‘nain: advantage of .secondary analysis_i% the

reduction_of costs in tine, energy and- noney for data

collection.' It isi particularly useful uhen data have been -

carefully gathered by specialists in saapling nethods, vhen

1the aVailability of 1nfornation fron different tine periods

~ makes possible longitudinal analysis, and when data fron» ‘.

diverse societies nakes possxble conparative analy51s. In.v“

4 the case of the present study, the existence of a particular

7fset of data has’ itself been an. ilpetus for enbarking upor h

this .researéh project. The data used 1n this study contain'fﬁ

'responses fron nore than one actor in a. social situation.

'The availability of response data fron nothers and fathers B

N

-of adolescent subjects nakes possible the exanination f

"-perceptual factors in fanily systen interaction. In the case
"_of the present study,- it is this conbination of ready_ .
L:availabiiity of data reduced costs, along uith the.;

fnultiple: response feature uhich creates the possibility for gf

f‘cregiive research using secondary analysis.‘i

s Secondary analysis presents sone problens as, vell.wzw
:aferror in the sanpling aethods, the possible lack of validity?fi:
vbetveen the theoretical concepts lof thﬁ,’study and the;fﬁ

""operationalized neasures or indicators of the/original data,fﬁ

ffhsinlong these problens 1nc1ude the inability to control for:if{



%and the nece551ty to-' familiarize oneself wlth the
conplexltles of the research design of the original study. A

secondary analyst nust "live Vlth" the nethodologlcal

weaﬁnesses or limitations of the origlnal data’ as well as -

_JeXPlOlt their strengths.'fPor instance, in the"study'

S e

underway, students from three junior and. senior high ‘school
grades .attendlng schools in ,a snall Northwestern'Unlted
‘States connunlty constltute the sanple populatlon. Thus th

research, flndlngs ‘can be generalized only to populations

1

’

.[%he_:reSponse rate of the pa'ents is sllghtly under:SO%i

necessitatlng the conparlson of student and parent responSes'

fron . a nnch redhced sanple than the' total sample 5off

v “sﬂ‘

A

tap the lult1d1n9n51onal tacets of this trait.

adolescentsxn A thxrd linltatlon is: ‘that the unidinensional

4ﬁ_posse551ng\s1nxlar propertles as thls sanple.~'FurthPrnore;

: character of the self-esteen neasure nakes 1t inpossiblb hto_*

with regard to operational indicators, serdndarj_r

~

.'1nterest. hsff Hynan expreSses it-i "The 3ﬁf$§
‘"Y'analyst...nust search along available lndlcators to- find
_taones that fit his concepts...he nust also develop nethods of
jlndex constructlon for conpr9581ng and clarifying...data and
‘fgfto inpose order upon the flnal descriptlons and conpatisons"

(Hynan, 1971' 3Q-31). The linking of theoretical concepts to

'. R :.-,r»
x Sy LR

ana1Y51s necessitates the search for and constructﬂon;ioffh
,‘,ind1c1es vhlch approxilate the theoretlcal conceItSA.of’.

ondary f
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indicators is determined by the features and limitations of

the operational neasures rather than ny'tne'tnebretical
insights cf the researcner. The potential of secondary
analysis .'iies' in ghe_»creativity vith ihich_ available;
indiCatqfslcan be combined into nev variables~‘to express

hypothesized relationships.

Thirdly, secondary _analfsisl confronts the

lresea:cher with the necessity of "gettingf‘inside of" " the

conceptual franme of reference and ‘the methodological

»

-constrﬁctionS'of the original researcher.i In the case of-

LA

this th351s, the data are- exten51ve and conplex. Ch0051ng a
linited number of xndlcators fron ~along~ five . hundred\
‘variables is in itself a perplexing problel. The conplexlty

of - the - data ‘ presented nunerous problels of data

b,'

.identification,' re-assenbly and analysxs. ‘Though nany’of"

these problens vere made less onorouS' because'-the. thésis

4

supervisor gathered-~the data, his absence fron EEE wrlter;*f
during .much of the perlod of ana1y51s aininized the' ontsiae“

-infcrnatipn" ‘which  3n y haVe assisted ' in clarxfylng.v

BT

sneasnrenent'and 1nterpretation problens.»' J*s‘ :‘.f],"~ S

KR N

zfa flnal problel of secondary analysis is the ﬂ“
) B

«,absence' of qualltative and inforlal in51gh£ and 1lprejsions_~5

\

R :
TR 2R
e

*_i;vhich ‘ gleaned sin thi data-gathering process.iheihe B

: ug¢o;iglna; researcher, can nake nse of snch quali&at;veff;
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A ihpressions}to assist in the; interpretation of' findiegsz
Direct contact Hit§ rhe subjects of the study may provide
insights anad clues"regaraing thgf.“relat;onships'\‘being
exemineds The secondary analyst'does not have these infprnal.

sources of insight to give added body to his findings.

o

In summary, alg&dﬁéhvnsecqpipry  analysis may
) . : < . . B “ ‘.: . . A N «@, .
liberate a researcher from some of the restraints of time .

and money, "he is corstraineo by the ihdicators_rhat the

surveYS already contaiﬂ#.." agd'"...may"have to'strain their

meaning to measure variablesfof 1nterest to himt’ (Hyman,
1971 715) . This the51s is an experlence 1n the process of i
explorlng the utillty of secondary analysis in sociolog1ca1

research. The ana1y51s of this partlcular set of data, w§§h1;
J N Q
matched responses fron adolescents and parents,_ offers-fa

unique pos51bi11ty to exallne perceptual variatlon inrfanlly

&

‘ systens. The problels‘end 11l1tatlons of secondaxy ana1181s:

1

also be““ levident .as the -ethods and findings Jare |

a-

reported.~

| THE'SAWPLE - . . &

This’ study is based upon data frol‘a}}‘ éfes“f'éYjV'

,“;conducted in 1967 hy Dr.; Lyle E._ Lars original.Zf

esresearch, concerned vlth -the general -area Y
'sociallzatlon,h forned the ba51s for Larson s doctoral :

. Vs ,:\'

- adolescent?ﬂ‘
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' “‘M.‘\ q ~’; .
dissertation_(kgrson, 1969). - The data vere ~gathered in

Roseburg, a small town in southern - Oregon, whlch had a

\populatlon of about 11,500 in 1960. In tIht year the -edlan
'
edueatlonal level 'for rales rover 25 years old was grade

11 9. over half of the elployed ‘males worked in blue*collar

-jobs. Frequency dlstrlbutlons of sanple characterlstlcs are
, ; L :
N

The sample gopuiatigg»inclu#ed a11~the Junior andid

reported in Tgpleva.1.

senior high school studegts preSeqt;iu school on the day ofs
the adﬁinistration'of‘the-guestiounaire,‘end theiry parents,-'
The §g!plg\includedrall the:sefenth,'niuth‘and twelfth grade
_ studEhts;. and thelr 'pareEXs" vho returhed'mteke—houei.'
questlonnalre packets: These three grades uere"chesen as:
representlng the beglnnlng, nld-way and the tern1na1 stagesd
‘of adolescence. The total populatlon of each: of the grddes.iv
vas ,chosen, rather than a randon salple to f1t in wlth tle
lclass schedules of the¢ students,‘ and to -fac111tate. the
collectlon of data fron?-the parents.. There .vere 1%, 690,'
students enrolled 1n these three grades at’ the tine of thev;
study, representlng 1, uas fanllles. Questionnalres werehhﬁ'

conpleted by the students_ in class tlle at school. Onet:'

hundred and thlrty tvo students vere ahsent at the tlne theg(-
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. . . \ ,:/ . i : ) - » ) A
. Table 4.1. Frequency dXstribution for seven family
' background variables! : : ‘
. . L
Sex:. Hales , : . ‘ 785, 50.9
.Grade Level: -sevent'h 601 . 39.0
-  Twelfth - 401 26.0
Soéio-econoﬁic Status: I , 49 8.0
_ II o 48 18
. III. 156 25.5
’ IV - 1260 42.5
‘ v ¢ &‘99'_ 16.2
'Religion:: No Church- ' ' 227 "18.2
‘ Protestant - No Denouxnatlon . 42 3.4
Jewish. » . e L0
Cathollc 167 13.4
Fundanental Protestant . - 259 .20.8
Conservative Protestant 310 24.9
‘Liberal Protestant = < 238 . 19.71
‘Family Size: 1.- 3 Childrem = C 763 49.5
' ' - 4 or more Children o 1719 0 5005
Father'S'ﬁducation: 16‘Yeats;or'lore' lf\\ ‘125  1,19}6v
e 14 years T2 19.5°
A2 years . o 202 31,7
1 yeg;s Qp_1ess- 186 - 29.2.
Father's Occupation: Majqr: Professional -  50'  8.
e : : Minol Professional .. 58 9.
Lesser - Professional oo 12 "'iia
PR o Clerical” 115 .
. - . ‘Skilled Labor o 23 200
o . gemi-skilled Labor. .99 16,
nskilled Labor o 4,

? 1 “sohrée3 -PonQ,_1§7b:’33
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questlonnalre wvas administered, reducing the actual sample
vto.' 1, 558 students~' from~ 1,338 .fanllies. 'Sixteen
tqgegtionnaires had to .be discarded, reducing the adolescent
sample to_1,542_students,

Separate guestionnaires for nothers and fathers.
vere glven to the students at the tlne of adnlnlstratlon to
\ ‘ . R
be taken hone,.-conpleted 1nd1v1dua11y by eachnparent and

~returned by nall Questlonnalre booklets ffron ‘697 nothers :

and 592 fathers were returned in usable forn, a response

rate of about usx. For the purposes of the- present study,‘

“the responses of fathers and lothers have been natched vith:

;tthe 1nd1v1dua1 students._In cases in' vh1ch -lore than -one
student~ is . fron_ the sale fallly,i the respectlve parent;"
',responses have been natched wlth eacb student, 'so  that in;
‘these cases responses fron a common: parent are utlllzed nore
| than once. Because of the dupllcation of responses fron soneh
tparents,. data ‘areh actnally aVallable fron 6#0 fathers and,u

”746 nothers;1 Both thel_lother‘ and father data contaln"w

respOnses regarding parental support and control whlch!,

| e—— -

1 of the 6“0 fathers, 210 have - chlldren in the sanple fro.,7‘5

‘the’ 12th grade,. 205 from the 9th grade and 225 from-the 7th .
-grade. " Thus father = data are available for ‘640 of the 15421

~adolescents, a response rate. of 42% of the fathers. 0f ‘the -

697 ‘mothers, 247 ' have grade 12 children in the study, 238

e'grade 9 chlldren, and: 261 grade’ 1. -Thus - lother data are

available for. 746 of the 15“2 students, a response rate oflkf,

i y8% of the nothers.
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\

pertain to the spec1f1c child or children 1n the sanple. The
ba51c unlt for analy51s, therefore, is not the fanily, but

the student, and corre ponding parent or parents. of the'

15“2‘students, 627 have bot'»nother and tathern reSponses.h'
_119l have nothere only Land 43»1fathers"on1y. Complete1 h
student-father-mother data are ‘availahie' for' 41%. of the
adoieecentpsanple-_. :__5'p>:' o _f' = \ |
oo | . ..h
The- entlre sanple of 15“2 adolescents is elployed

to exanlne relationships vhich rely up0n data frou the
adolescents only. The‘ snaller sanple of adolescent-parent
p hnitS-isfueéd to 'explore those relationshlps for uhich

'separate,infornation fron,the parents is reguired.~

"To compare the CheraCteristics-Of'the adolescentél*‘”

only ‘sanpiev with the reduced adolescent-parent salple,.cm

'Stndent's t-test vas used to neasure the difference betveen

‘?'eanple neans.lThese results are tabulated in Table u 2.j The~ i

nt~test is de51gned to test the nnll hypothesis that there is
K 3

no difference betveen fsalple neans, and thus 'that tvo
Jsanples represent a COllOn population.. The ,.05 level ,of

51gn1f1cance 15 the custonary probability level. Of those

._evariables, therefore, for which ‘the . Signlficance exceedsveh*

: .05,, 1t Can be 1nferred that there 1s a difference hetveen

fthe neans of the sanples,; and that each represents a ij

:idiscrete, rather than a connon popnlation.p Bxanining the L
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Tqbie 4.2, Diffeténce“‘of?ieahé‘petﬁeen-thetadgles@éntédnly*'
- : ~subsanplékand’thefadolescent-pa:ent;subsanp}e;

&

I

—r

j:YatiabLe /ANy " Mean

' hdoléscent

S ~zonly

~ ‘Adolescent
=parent
YU

Nean

SRR _
.value significance '~

st T I

. / '

sex . (783) 1.52
1=F, 2= R
LI .

=7,.3=12

. oy L o
Grade Point - (765) 1.70

Average
1=hi...2=]lo -
’ SéIfrBsteemf" 
) 1=hi...7=1lo

" Perception of . (739) 2.05

Marital
- Emotjonal ‘ .
Climate -, .

_ ."131’11.’4}..3*‘_120 B S
LTI

7"

o ;E 5
L

_ Perception of ' (759) 1.84

. Parental
- Interest e

L
-

Grade - (783) 1.77

(172) 3.60

| (759)_
- (759)
(735)
17&5)f

(734).

(m2)
‘”. T &'

1.50
7 1.10

1.60

’

3,41

182

:1Q7QA

=0.55 .
=3.9y "
‘.-‘2. 56

=3.66 ..

-3.47

0.583 .

DN
e

©0.000v -

©0.0001

S 0.0114

0.0001

©-0.000% -

P

- ' 32§t§i1§¢iﬁé;ﬁ{¢£}prpﬁébiiity;significantfﬂir}bs.1évé;ﬁ?j'



L

e

gt S

results, there is’no significant difference 'only‘ for the

'anriable"of' sex. The adolescent-only and aGOleSCent-parent.f’

samples have equlvalent dlstrlbntlons for nales and fenales..‘
There are 51gn1f1cant<d1ffe;§nces; hovever.~for grade, grade _

p01nt average, perceptlon of larltal-enotlonal clllate and -

perceptlon of parental 1nterest Thg students hose parents,,

have taken part 1n the study appear to be dravn fron 1loverl='”

grade. levels, have hlgher grade point averages and self-‘

esteen, and percelve thelr parents aS-haV1ng hlgher narltal-‘

elotlonal adjustlent and . hxgher parental 1nterest than the :

students vhose parents have n%§ responded

-

It 'is .concluded therefore that cautlon should beh'

enployed in generallzlng the characterlstics of the reduced‘“ﬁi

student-parent group to the total student sanple. The factaff

b

that parents have taken. part in the. snrvey appears ito‘ﬂ_l‘_

i

.reflect thelr apparent higher level of interest and ing:;‘
'“'vterms of thd proposed relationshrps, these students have.]?ﬁ

f‘hlgher self—esteen than the non-parent response group. These3ff'

-

>°;dlfferen°e5" ho'evet:A laY be; a. functlon of the gradef:'
“lproportlon of grade seven students. And, as vill be reportedtﬁ,,

.;1ater,. parents tend to shov a decreasing 1eve1 of 1nterestdap:

as grade level 1ncreases.~””

1t is : ”'c':harac.:_teristi:'c‘_'f: of - the. t-test that .its - ~
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I8

'large sanple 31zes in»'this tudy, the t-test 1s very ..

sensltlve, ‘even to" small dlffer nces 1n neans. The absolute; :

-d1fferences of the salple meaps - 1s snall- and therefore thef
A

salples do not re reSent u1de Y different 'populations. ;t_
T ' k

/

© £}

A should be nQ;nd, hovever, that 1nferences/ronc

total salple on the basls X the Characteristlvs? of the -f(
{ ,: ‘
»adolescent-parent- sanple 'Can be expected/_to,be sonevhat

‘dlstorted in. predicted di ections. Thongh the otel sanple

uany of the

central prop051t10ns t\erefore are . f ‘h' J'h the‘ reduced *.j

-_adolescent-parent san lé'bﬁIY?ﬁliaf;fd:;

hlnl sunnar', the }ijgz>fh b und 'by tine and

when generalrzatl ns fron the salpl to 1arger
populatlons.-' :5f Jf
) - :_.’:.tt b § ‘A,“'A.j
t-,QPERhTIONhL(hEhSURES‘ s
| Turnlng K tb "thé_fff  ff 7:"e  used for dataﬁf B

, .‘ ’

rnlng the‘?'

R



'»kquestionnai es tvereéﬁsent _hone vith the Students,'to be

1 conpleted b Tparentszandlretnrned by nail‘JA carefnl record-b

llnklng Sy ten\was dev1sed by’ vh1ch each fanLly vas assigned
S

a connon i éntity nunber, bnt at the same t1le preserved the

: ‘ o~ * . -
~ . : . .

; . i :

P / g0
i . . B :

anonynlty f t e respondents. This conlon ldentlty nunber

H

b;s made

'that of ‘he adolescents.

pos 1ble' the llnking of parent response data to

,questlonnalre vas. pre-tested and reV1sed to L

/_'develo the flyal forn, The qnestionnalres contain a: dlverse'pﬁ:

'array; of qnestrons regafdlng fanlly hackgronnd, eanoynent,

/

asp ratlons and eipectations of the students, and the':

/

/.

f'tdlncl ded in the Appendlx of thls the51s._ Pnrther deta1f§‘~'

;.‘dr' reported 1n Larson s the51s (1969)

BRY

fltvalnz‘varlables. A salple of each of the qnestlonnaires isf

/ vvfednC?tlon 4d 1nco-e,' the educatlonal and OCCuPati°“alﬁ‘/{

re atlve Ihfluence of parents, peers and teachers.p Hany .f?l
"the 1nd}cators re; 1nc1nded on all three questionnaires,lff

) erlltt}ng the conparison of responses.A uost ‘_fja ?héh,i'
fquestlons' are constructed as leert-type‘ four_ response;v;ﬁ

"pcatéc ry 1tels; vhlch have been coded 1nto three or fonr}_h:

KN

/_'f regﬁrdlng the questionnalre constrnctxon and data COllectionfh'f

. Prbi_palong the hnndreds of variables 51xteen key]”fr

f1nd1cators have, been chosen to represent 5{th91 social"jgj

ftructural, developnental personal co-petence and parental[;ff

il
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‘ipterest

R

.as a p051t1ve or negatlve attltudef tovard the self ~TheA

is"

hIndiCators

-
]
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-

i

“concepgs “discussed in the theoretical nodel;
have been'_selected‘-whichi ninllize redundancy

'anongw?ighly correhetedrVariabies; represent the concepts"

theorlzed as causal factOrs, have been 1solated as 1lportant‘

Adolescgpt Selffesteen

. Self-esteen is the key dependent varxable, deflned'7

. P ‘
factors in previous research, and in sone ca%es, whlch areg

'/Spaparable to 1te|s nsed 1n other studles. -

-

Rosenberg Self-Esteel Scale 1s nsed as the 1ndicator. This-

ad‘seven-value Guttlan scale constrncted from 37ten |

o

questlonnalre 1tens, as deverbped and descrlbed by Rosenberg

(1965) . 2 The reprodncablllty of the\scale 1s 92 percent, andﬁ

scalabxllty 72 percent. It's valldity vas checked by;“

Rosenberg agalnst a nulher of salples vlth 1ndependent1y-

| ned@ured characterlstlcs.‘Concernlng the- scale,,Roblnson andipf'

Qtf'

,2

The ten 1tens of the Rosenberg scale are-ﬁf??* o
. I feel that I ai a person.of vorth, at 1east»,.n

e
o2
3-
4.
‘6.

. 8.
L9

: 104

-on an ‘equal: plane v1th others. : -
I feel that I have a number of good qualities.;_'
A1l ‘in allv I an 1nc11ned to feel that I nl :h-j

fa11ure.v : s/\ e
1 am able to do things as well a ost people. e
1 feel I do- not have nnch to he proud of.;v» o

I like- lyself

On the- vhole, I an satxsfled with lyself ,
T wish I could. haVe Rore respect for lyself.,;
I Certalnly eel useless at: times.. . .. :

At tlnes I thxnk I an no 900d at a11..»



Shaver (1959 99) counent-'

of adol

This scale appears to have been carefully

indicates that it can‘'make . theoretically
lean1ngfwécdiscrilinations ‘betveen: groups
e

wvhether it ¢&an . also be  employed

eem - appropriate for adults as well as

© 92

‘constructed, 'and. its’ use by Rosenberg

ents. It remains to be seen

- sudcessfully in studies of adults,
although the items are quite general and

igh school students. Research having to -

do with - self-esteem or ~competence in

athletic, - would require. more specific

.particular areas, e,g., .1nte11etuwi ‘or

itemas. Studies involvxng the~ideal self-

“'concept probably ' would - ‘not ‘be p0551ble .
.with this instrument either, because ‘the. . .

items are ‘not appropriate for describing
an "ideal." However,' ‘wvhere ‘a - short and

.-~ general index of self-esteen is required,
this- scale is reconnended., >

eThe scale has seven values, with a score

¢ .

of 1 the‘i

hlghest level, and 7 the lowest In crosstabulations, 1 2-

'loigseif-esteenL

T -

’"Socialﬁgtructurai factéré”a L

.. are _categorized as high self-esteel' 3-4, lediul'

“\,);Z' o

»Hollingshead' o Index of 50c1a1 Position (Holl

S u1957). It conbines data regarding the father's;:

4

education 1nto a five-category hierarchy

e.rrecoded into ‘llddle class.'and Iv and V 1uto th

and 5-

- fié.;%pa

"; - §oc10-ecogo!ic E status 53jis derived

ingshead,.f"
cupatiou'cf

of socialfffr

"’fstatus.-In crosstabulations.'eategories I II and III .ﬁfé}il"

e vorkingf-lV

ivclass groupinqs in order\to ensure adequate cell size. j;’* s



-Inforlation regardlng. rellglou greference Vast"

A

* gathered fron a quest1on requestlng precise preference for a
V-
<9enonlnat10nal group. These vere ca;fgorlzed into seven

' categorles-'- No, church,.d_ Protestan (no.\¢: specific

e

denonination), Ro-an Cathollc, Jewlsh . ?undanentalist
Conservatlve and L1bera1 ProtEStants.: The three latterf
groups vere recoded 1nto an 1ndex of *Pgotestant_.ReligionS,'
..%.!29.53!:-,-.5.!(__j arr@?9d,‘{on ,af;contiﬁ“nn tfr6|‘?1iberalnwtor
. fnndanentalist' hs diScnssed in'thehirevieu of 11teraturee
these three Categorles of Protestants have increa51ngly less;.
. orthodox bellef systens fron‘!mndanentallst to conserVat1Ve
‘“to 11bera1 tend to’ have 1ncreasxngly afflrlatlve teachlngs :
4 « :
’regardlng fﬁ1ntr1ns1c personal vorth;[ and are ‘typically:
‘related to socral class., - 'i.g ' : d_ | L

v - : R c L . R . ey

3 The specific 1ten.-"ﬂhat is’ your religi us preference?
~ Note: please be as ‘precise as possible/ in giving' the
.;‘spec1fic rellglous preference., Example

'Free uethodlst,' Roman Cathollc, :

re11g10us preferente, put “'none!

+ If you have  no’
" The Liberal. Protestant

Southern Baptist,

'*‘gcategory includes Episcopallan, Methodist, Presbyterian andﬁh'

/Unitarian; -thé Conservative 'Prot¢stant: American Baptist,

./ cChristian, Church of" ‘Christ,.. Evangelical . United .~ Brethren,"f

'”A//{Lutheran-? and the Punda-entalist' Protestant- Asselblf ofvw~f

./ God,.Church of God, Four 'Square; . Open ~Bible, ' Pentecostal.f,v
/- Southerm’ Bapt1st, Conservativa Baptist, Christian: uissionary_,-

LAlllance,,ﬁ Mormon, Nazarene, Free uethod1st,, Conlnnltyfj .
Churches, ' Salvation | Arny,, Seventh-nay Adventist and;xh‘

'Chrlst1an Sc1ence.:H T

,-' 81nce 'only one fallly was Jewlsh, this case has beenj]..
'_onltted fron the analySLS of religious factors.;r ST
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| SR . e

Only a very 1nd1rect- neasure ‘of' re ;;gxous
dlssonant context 1s pos31b1e. Denonlnatlons v1th less than
najorlty standlng 1n the sanple are con51dered xssonant. As

of the - salple,

the Protestant groups 'constltute, 68%
1nd1v1duals 1nd1cat1ng No Church or Cathollc ‘are con51dered

. to be in a. rellglous dlssonant context.

Deveioplental factog§.
;sex' is used as Athe'indicatornof sex.role,huithrr;'

female godedv1zand'nale}'2.’lg’ isdcoded-frOl the lowest'.to o

I

the hlghest age. Grade is coded vith grade seVen as 1' grade -

Anlne,< 2; and grade tweIVe,JB; As age and grade level are

'

_ correlated + 96, grade 1s used as a developnental control
factor uhen testing for the effect of third varlables. In

conparxng'devedopnental.stages,t gradej‘7 represents early'*
':adoLescence,_and_grade‘12“1ate adolescence.;* | ‘

Cew . "

Personal conpetence fgctogs

> -

,’ {1'L An 1ndex of Qggtlcxgation 1n ;g izgt;gg reports o

act1v1t1es ‘a* student plans to part1c1pate 1n, includingld o

sports,. student governnent and other ‘ extra-curricularlff“

act1v1t1es.; It ”f'lnferred that those who are active Ln:ff“

school organlnatlons reflect ’f‘nature ' developnent‘ jof‘[gg



- . . : . v .
o . - '

flnterpersonal conpetence.s Respondents are’ grouped 1n five
Ju

categorles ,ranglng fron A4 to 8 organlzatlonk 1n the highest .

jgroup, to no organlzations ’in* ‘the lowest. rage point
N A "3 ‘ . '

. R k \ S ) .
average is taken fron the adolescents' oun estiinteqofv

school grades. Only tuF categorles ane avallable' B and

-

_aboi‘ and .C or below.

Ll

Pareptal interest factors =

.

Panentdl 1nterest i§ leasured Hlth separate itens

7] - -

 for parental support and control. Tvq types of «control éne*
dlfferentlated, nornat1ve~and“dlsciplxnary‘behavior. Sone.of'

these 1tens ‘have® separate varlables for/fathers and lothers.

e

Y :
Besponses . from the adolescents are de51gnated p_gcexved

.parental support or: control.,u- j_H,;‘zy_‘ o
- -_'An lndex of pgggggg_ §ggpg_; cdibinééin‘fonrju:

‘separate : 1tels~ﬂ parental willingness, f‘understanding,

/

g 1nterest and knouledgé The scores of these itels have been
;sunned yleldlng ;an 1ndex Hlth nine values uhich have been WH

fcoded wlth high support as 1, and 1low- support 9.’ Resp9n5e§ "

Lo

e T

DJ'.

S\EEfn attenpt"vas' nade to use datlng frequency ab an

‘{1n cator. of social conpetence, ‘but vwas discarded when self-
‘est em was found to be 1n6erse1y related to dating behavior.z~i

o . A . . . . . 0l . ,' e .
. { . . R P oo . . BN

e . ek
RN T R E
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-from the adolescents'on these’itemSG_are similarly conbined
into an index of perceive - parental 'ggp . Separate‘.
-1nd1c1es of maternal supgort and paterna suggort have also

been constructed, with correspondlng indicies forvperceivedv

aaternal su upport and Qercelve  paternal support from, the

adolescent respbnses.

) . : ’ .
. . ‘

. Measures of parental control have been chosen to

tap normative and behavioral dimensions. Notnative contfﬁf

is "derived from a guestlon concernlng standards and rules

1

for adqlescents.7 An index of disciplinar z behav1or conbines )

two items froa the parent-behavxor scale.develepeﬁ \by Abel

and Gingles (1966), regarding’ responses to situations about

¢ Questions for these items are: My (parent) undegstandgj
my problqgs. My (paremnt) ‘is v11;; ng to-talk with me when I
have a qSroblen. My (parent) is interested in the things I
like to do. My (parent) knovs the subjects I study. The '
responses - have  categories for Strongly agree, ~Agree,
. DiSagree.and Strongly. disagree. . ’ N

L The itenm questlon is: " yonsg ‘person ought to have
" standards (rules) }o obey such as vhat time to be in, where
not to go..." High control is indicated by/" strongly agree;
medium control with' Agree; and lov contro uith Disagree or -
: Strﬁngly Dlsagree.




-

'honework.and'movie'attendance vith friends.® The index takes
‘on seven " values, 'vith 1'indicating high control'and'7 low

control or permissiveness.

. - ! .
A j

‘Separate control items are constructed for

-paternal normative control, maternal noglatlve control,

1£?ternal disciplinary beha#ior and -naternal discxpllnarx
behavior. For the adolescents, attltudes regardlng rules and'
Estandards are 1nd1cated by adolescent nognatlv control. The~
adolescent questlonnalre does not have separate itels for

mothers and fathers regardlng dlsc1p11nary behav1or, S0

there is anly a sanle 1ndex for percelved pgrgntal
dlscipllnarx behav1qi\\ghls rather co-plex set of parent

‘\rr)

IS

. : : o ‘y"f" . :
¢ . The homework situation 'as stated 'in . the adolescentg
questlonnalre is: "Suppose your parents have just heard fronm
. Your  teacher that  you have not . been completing 'your
homevork. Which oie of the followlng would" your parents most:
" likely do?" The. alternative .responses are: "Turn off the TV
" (or record player) for a week as punlshlent for neglecting’

By school work" (Punitive).  "Scold me for ‘a ‘while, but

they'd soon forget it" (Negligent) . "Talk it over with ae
~and help me decide hovw to  meet the problen" (Acceptant).~

- "Get angry vith me and tell me it vwill be ry own fault if I;w

don't pass" (Rejecta t). These iteas are ' conceptualized
' belng ordered egree of control' rejectant > pun1t1ve >' :
. acceptant > negligent. S : o

- The.movie situation is:- "Suppose you Hant to go to a n011e.-
Your = parents refuse and you begin to ‘argue strongly. Which -
one of the followlng woq;d your parents most likely do?? The
.»alternat1ve responses ‘are: . "Let . 'go_ to. avo1d farther
‘arqument or “become: angry and tell me to do’as" please"

-(Negllgent).‘"Let me arque but  remain flrl- unles% I - had»"'

_ sound reasons"='(Acceptance). "Not even llsten to me and

punish me for arguing" (Punitive). "Continie to ' refuse and.f7ﬂ

punlsh me SO that It d 1earn not to argue" <Rejectant).



interest and perceived interest indicators is summarized in

‘Table 4.3. I )‘

Perceptual congruence

3

ueasures of the perceptual congruence of parentalf
‘1nterest and perceived parental interest vere constructed by
combining parent and adolescent itens regarding parental"
’ support'9 'ﬁobinson (1957) has indicated that'neasures;of;
greement rather than g_ggelatio are more appropriate when
. comparing the ratings of separate observers. The. perceptual -

‘congruence :1nd1catorr,’ essentially. : categorizes‘t ‘the .

conhinations' of agreenent betveen parent and adolescéfit ..

responses to the support 1tecF : d .
‘Sepdrate indicies were first constructed for -
" agreement ,onvfthéﬂgonr separate'ite-siof the support index: .

villingness, ,understanding,fiinterest‘-and qknovledgé.' The S

dresponse to the mother's indicator >of* uillingness, for-gif-‘

1nstance, was aatched r@o the adolescent's perception of'J_
/ .

mother; illlingness.: If both agreed that the nother uas[,f’

E w1111ng, the case was categorized as "positive congruence."--»l'”

o

,If the adolescent perce1Ved a higher level of ulllingness'f‘

f\, '..{".

) .

’”9}' Lack of exaétly natching data for both adolescent-father."':
and adolescent-mothér — units - precludes ' the effective =

mneasurelent of congruence for control 1tels._§j

@
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Table Q.B; Summary qf‘panental interest variébles

- - ' — " :
|Type of Interest | Categorz _g Respondegts .
| i . | 4 4
L B T ) ., Y
S - 'IIPa;egg Reports olescent 2 rCeptl onl
g s 4

. . . t T - T *
.Support . n Parental . |- ,x |-

: : - L ) 4 4

' . | . v L R

I Haternal S A | X I

Il 2 - . L) N

T ] T EEEERRRE § . —t

| Paternal_ Xt . X ’ A

: : o i 4 4

T J v T ' L

. Normative | ParentalA - X e
Control l. : : 1. - R

. - s 1 ]

r N ™ n |

{- Haternal_ﬁ X K 1

T . 1 N |

R L ol |

I Paternal.' ) O I 1

1 — 1 -4

T M M

"‘ . ' I | _ A
Disciplinary | Parental 1 X 1

- Behavior . 1 _ o ' A
: . . ) - '] " e

. e v 1

N | Haternal R N | R

L. : 4 ) 4

' f R S |

f Paternalv X \ S

! -l e - Ly

LA
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thnn reported by the’ nother,-it‘is cntegorized "positiVe'

1ncongruence." If the adolescent ‘perceives a lower level of

.

H;lllngness than the lother reports, the case is "negat1Ve'
incongruence." If.both agreenthat therexls.a Lov’.level ~of

villinggess, a situation of '"negative congruence" exists.

A single neasure. of aconéruence’_nvesd then.
_ constructed -for each of the adolescent-father and
: i

. .
adoleScent—mother dyads by coublnlng the congruence scoresA,

.of the four support 1tens. In. thlS lanner,t 1nd1c1es of

. Qercegt al congruence of Qaterna '1nterest, and pegceptua g '

'congruence gﬁ_,naternali 1nterest 'vere constructed, . to

'indicatef*fthe’ four cetegories of congruence- positlve :“'

. congruence, positive 'incongruenCe, negatlve ;ncongruence,w

]and~negative.congruence;

Wlth regard to the factors influepcing perceptual},:“

congruence, 1nference bxl;tz 1s 1nd1cated by g and g;g ;

7,901nt average,' under the assulptxon that the capac1ty toldﬁ”“

S

-ake 1nferenc1a1 ]udglents 1ncreases vlth age and acn@eniclhif;?

perforlance. Affect s fneasured by a guestlon regardlngﬁ“h

whether the parent llkes the adolescent 10 Fglllz 2 : g 1s f7‘

derlved fron the 'adolescents' responses to a question;ﬁ
"My (parent) alvays acts as if he/she likes me..'. ..




regarding how decisions are nmade between :parentsni1A The"
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tparentA.perceived‘ to be most*doninaht-ls regarded the most

"pOVerful.'iith jtegardT to ‘the peuef” of-'the adolescent,. :

follbuing ~the : logic of Thonas, Franks and Calonlco (1972),

daughters are con51dered less’ poverful than‘ sons. ThlS '

*

’ exauination of the - effect iof fanlly pover rz; gnlzes the'

complex problens related to the leasureuent of

and to varlatlons; in";the perceptlon of pover by theill'g

alily pouer,_

dlfferent fan1ly uelbers (Safllios-Rothsch?Id, 1969), but.”

Vill not con51der these uatters 1n depth

=§T-

HYPOTHESES - . B : :'f.:ff' -

‘ ..(‘. o

'wThé'léeuSttuction‘,bfff"hypothéSesﬂ follovs the

o L
‘.

lsuggestibﬁs =aof‘iBufr (1973). Qeflnes” hypatheses asvfl.'

4._"pred1ct10ns abont the relatlonshxp between the variableslf'7:

t"-

*that -arel suff1c1ently 'concrete that they are elpiricallyt'

B

”unitﬂ“(brf varlahle) a prop051tlon Fequlres an enpricalvljfl'

/"‘

RR T . Whlch one. of the followlng best descrlbes how inportantzv K
. decisions are |ade in" your fauxly? 1. Usually, ay father: -
" makes the decision vithout' first discussing: the latter with -~

- tQS?able" (Burr, 1973- 18). Foliov1ng Dubln (1969),’ eachii‘

ay nother._2. Usually, my. father discusses the matter with ‘

©:-my mother 'and " then. he makes the decision more or less ‘by. - o
. “himself. 3, Usually, both of my ‘parents talk over. the Iatterfd”usg

“with each other and then they both make the decaslon more or .,
' less toqether.,u..Usually, ‘By: mother - dlscusses thev_natter_,,jﬁg
“-  with 'my father -and ‘then she wmakes the decision more or less
J-by ‘herself. 5._Usually, By" lother nakes the declsion without;-?,"

flrst dlscu551ng the natter uith =y father. o

“v‘i,
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indicator. SR o -

j Every time the name of a unit [variable]

/ ~appears in a proposition there must be

/ , substituted for it an empirical indicator 4
/ o that mReasures values on ‘this unit (Dublni '
/ - 1969: 212). .

] '

: propos;tlons llsted at the’ end of chapter 3 For each!~-

r0p051t10n,vsp861flc operatlonal 1nd1cators are Specifledj

as neasures of - the concepts c.or varlables for, whlch af
PREES ‘ o

7»pr09051tlon. The hypotheses are nunbered to correspond with:

' the respectlve prop051t10ns.rd’

: §oc1a1 structure factors

. 1.1 Index of ‘social p081t10n ‘scores: 'arev;ff
. positively: related to adolescent self-.
,»d.esteel scale scores. S y .

| 1;2.1 Rellglous Protestant 1iherallsn 1ndei .

hypotheses constructed belov are derlved dlrectly fron-swvt

R =1 oL : . _
'relationship is stated.,eIn' lany cases .nore than ~one‘u;.

.hypothe51s 1 is ~requ1red “ tofﬁ adequately test a giien.:ﬂﬁ'

scores are ; posxtlvely related to[_; ,J:ﬁ‘ RS

adolescent self—esteel scale scores.. cu

ludl.2y25The ‘ relatlonshlp between : religlous[ g
: ,'.pref?rence -and” adolescent self—esteen is .
'/.vjlndependent of soc1o—econonic status.-;.v'*

1.2.3 No church and : Catholic 1 religiouS'; _
...t preference  is :less. strongly related to
L o ”_‘adolescent self-esteen scale. scores thanﬁ o
R € Protestant relxglous preference.a

'-1,3,1,Soc1o-econon1c status ' 1s positively}{#, D
- related to parental support, as’ ‘reported | -
) hby adolescents and by parents.f'f‘y,' v,”\vi*'
f1.3;2“Socio-econonlc status is positively :
", related  to - parental .control and—», g
perceived parental control 1ndicators.za'>'

oY



1. 3 3

1.3.4

.

Re1191 us Protestant llberallsn ‘is

positively related to parental support

and percelved parental support’

Religious Protestant llberallsn is

negatively related to parental control .

and percelved parental * control

' 1nd1cators.

. 1.3.5

‘ Develognental factors

" 2011

2.2.2 In

The relatlonshaps in hypotheses‘}1;3.3a
‘and 1.3.4 are 1ndepen ent .of socio-
reCOnonlc status. : conof

-~

AS age anreases, adolescent self-este n-“_a

-scale. scores 1ncrease.a .

'As grade level 1ncreases, adolescent‘ﬂ“

self esteen scale ‘scores 1ncrease._ y

In grade seven the proportion of fenales?’
' with"~ high self-esteem exceeds - the = .
f[proportlon of ‘males” with hxgh self-ﬁ,.v‘
'“Eesteen. R, -

grade tvelve, the proportlon of h1gh1E~:'w
‘self-esteel males. exceeds. ‘the proportionj
uof h1gh-se1f esteen felale "*_

103

The o relatlonshlp between "fvacadenlca7"

performance and adolescent. self-esteen
_1s greater for boys ‘than for 91[18.»,_5 ’

anThe _} relatlonshxp between , parental:“n
" support - and ‘control 1ndicators “eand L

“The relatlonshlp betveen part1c1pat10n;j"““"
~in  school’ ,organizat1ons and adolescent L
" self-esteen’ 1s stronger for glrls thanv o
»ifor boys.. : R co Tl s

‘“~’aGOIGscent ;self-esteen is. greater for SRS

 f1_gir1s than for boys. o

53213:1;1

,..‘ R

S B '

%The greater the grade point average, the*f_
“-hlgher the self-esteen scale score.; e A
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" 3.2.1 The. . greater the participation - in
R '}organizations, the higher the adolescent ‘
self-esteen scale scores. e
3.2.2 The relationshlps in hypotheses 3.1.1 _
~ . and 3.2.1 are 1ndependent of grade level"
'ﬁ?_ and soc1a1 class. _

Parental 1nterest factors':¢" L 'fi o \Q;s

- u.1 1 Perceived parental support index. scores -
' are . positively Telated to adolescentf.
self—esteel scale scores.-v'

oy, 1 2 The parental support 1ndex 'scores are
' positively ‘related . to adolescent self-
o esteen scale scores. : o

| ’ﬁ 2.1 Perceived nornative c ntrol is -
R p051t1ve1y related to adolescent self- et
B esteer scale scores.,» : S

o u 2 2 Perceived parental disc1p11nary behavxor:
‘ ‘ positively —related to adolescentg:
: self-esteel scale scores.s;ﬁ : A

el

:u 2. 3 Parental norlative control is. positively””f L
‘ related to adolescent self-esteen scaleg_-~
scores..z : s L
,7f} 4. 2. 3 Parental : dlSClpllnaty behav1or is:jg,”;r; ‘
I positively .related to adolescent self- SRR
esteen scale scores., A P

. Al

-.Hu 2 5 Parental i disc1p11nary behavior AR S
) ' neqatively ‘influences  the: relationshipj;;l?f‘[Q
_between normative: ‘control: and adolescent?i-‘;'\gg_u

‘:.self-esteen scale scores;pl;; A i

,u"’

4. 2 6 The relationships ia hypotheses b, 1 1 to?ix
%.2.2 areé independent of qrade level gnd'~

grade p01nt average.,,. o
‘l"[,Perceptual congggence ifjf-ifﬁf;f{ffk{ffffte ‘fi'“f“
- 5.1 1 Parental ‘support indicators L are'v‘
o pOSitively related. to perceived parental B
L support 1nd1cators. e e T TR L e T e
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5.1 2 Parental control N 1nd1cators ~ are - .
positively related to percelved parental
‘control lndlcators. : ( :

5;2.1gThe perceptual congrueuce: index. is

) - related to  the adolescent self-esteen
scale scores, with.the strength of the
relationship ‘varying . in the followlng
order:- p051t1ve congruence > positive

i incongruence > negative 1ncongruence >-
/ -negatlve congruence. ’

Factors 1nf1uenc1ng gerceptua congruence

'6.1.1 Same-sex dyads exCeed cross-sex . dyads in -
’the degree of perceptual congruence.j"

6.1.2 Perceptual congruence in the nother? o
-~ daughter  dyads  is greaterv,than the =«
. congruence in the father-son dyads. T

"‘6;2;1_55 the - age of - adolescents 1ncreuses,-ff"
v perceptual congruence 1ncreases.f R

64222 s grade p01nt ‘. average 1ncreases,"j'
o perceptual congruence increases.: o

M6;3;j'As the perceptlon of consxstent affect
© .increases, perceptual “‘.congruenceg_'”
_‘1ncreases.]- ‘ v.vy,"“' R

"_Gau.j;As the pover of the perceiver nncreases,",
- perceptunal congrueuce decreases; as the . -
... .power ' of " the ' ‘perceived - increases,r~"
- perceptual congrueuce increases.u‘q5;g '
I Lo

| METHODS OF. ABALYSIS - - " o W

oo Tvo leasures of assoc1at10n ,are used throughout

the the51s to‘ test hypotheses-‘the Pearson product-nouent i;f
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- correlation ebefgicient;'and the chi SQhare' test of fit.

beteéeevtﬁo_dist:ibdtions.

»T,*ThéA N psoduct-iopehtj 'cof;eletioe:.'cqeffieienfh
provides_a.single'stetistic; reeéingvftel‘-1tbm£9 A41.0;  tof
meashre _ the. strength - of assoc1at10n in- a bivatieteff
‘relatld;§h1p. Pearson's. gfis'fiaij l1neer -neasete.ff§f‘
.assoc1at10n,'-and _assules. a norlal d1str1bntlon .1n lthe,
varlables. Pearson's r technically nay be enployed only wlthf_
._1nterva1 data. Itﬁs applxcatlon to ordinal data 1s a subject‘;

of-nuch d;sputet~Th9 dec151on to' use ,Pearson'S’-r, 'retherf

[ 5

- 4than a nonparanetrlc neasure snch as Kendall's Tau, is based
:upon the followlng ratlonale' . |
PR 1.vSome suggest that the prgduct-monent correlationi 2

:;R.fcoefflcient ‘may - be employed if - vone of :the '
- - ..variables is- 1nterva1.. In the case “of “this ..

~ ‘thesis, the = self-estees scale is a Guttmam
measure vhlch approaches the interVal 1eve1 ,of;
neasurenent . T s

'7t_2;{ﬂn11ke nonpntanetric stetisties, such ‘as T
J_Kendall's Tau, - the" Peansonlan correlation;:_?“

TLo e

\t*fcoeff1c1ent, is = more" typically used in further .-

- . statistical” procednres,;g such - as .. partiali” =
~..correlation, f nultiple regressibn »land, path -
e ana1ysxs- _!nvf.,n L R R
'Lurﬁe33;'l conparlson of the ’ results 'fgﬁ‘bearson:

~..'correlation . and Kendall's; Tau - on ‘a selected. - -
. number of . relatlonships ‘finds that Kendall's. Tau = .
' ~tends to result in only slightly lover levels of - .~
.. association than Pearson's p 41 These results ‘are - ..

- presented ‘in. " Table  M4.4.. -Of thlrteenfgy%
.Vtrelatlonshlps,_ there is. ﬁo change or there is- anLﬁ%
S }1ncrease in 5; 'and a- decrease in 8. In four of. SR
{'the decreases the relationship becones non-7'[f;.

i -3
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P

Table 4.4, Seléctéd 1ndependent varlables by self—esteen.
. g conparlng Pearson and Kendall correlatlons.

T

Pearson's . jxendall!sf
R T

'Yariabié - o (N=1542) sSig. (¥=.5 sample) Sig. .

sex - o es01 NS =.009° " §s

Cokge L o1 o002 CoLe8 oo

'Gradé' - 0l ok Lo .. 055

« .
Sl . . . . . -

Rellgxous Protestant S RS ' ; ;‘ T
leerallsm _ Y ¢ & <03 . .03 NS

Rellglous Part1c1pat10n S -;09 001 3 } .02 - §s. - |

5001o-econon1c StatUS' e ,O3"',’N§':”g:_.,,oﬁ; ?; N

o Nunber of Organizatlons-bb*v ,08:5 '5001»7' 7 .09  \f 1001

Grade P01nt Average lf;, f "f;ia.;?-,b01f:A'".}13g%?f;,.oo1g -

' J P T
i Mar;tal Enotlonal Clilate .,f,12_‘4;;OQJ ;j.;-;11g ﬁf ;.001

Percelved Parental 1if~f_z*”:,fﬂ A '  [;;:7fj” ~
Dlsc1pllnary Behav1or Ry R L R
(Movie) .= . C.08 001 o4 RS

Percelved Parental .
Disc1pllnary Behavior T e T T e
. (Homework) - f.~. ; ,,;;;“w{f5507ﬂ, ;;001£§§-,_.05',;;«ﬁus,jg L

_ﬁﬂiPerce1Ved Quallty of R e e e LTy
L Parent-Chlld Affect Cee ;23:fﬁj;00ﬁ _:“:;g22p-'f_{fOOfo v

Percelved Parental
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significant. Thus it can be expected that the
. Pearson’ correlatlons will = yield slightly
stronger relatlonshlps than vould Kendall's Tau.
This is partlcularly the case vhen the frequency"
distribution- of a given variable is not normal.
Pearson's r 'is more sensitive to extreme cases
in a distribution. This knovledge, .0of the
relationship betveen Pearson's.r and- Kendall'54
Tau suggests - that = caution be eaployed  when
. interpreting-nelatiqpships, and that .contingency
.distributions be 1nspected . when exallnlnggneyv
relationships. o
4. Tvwo final reasons for enploylng Pearson's £ in
. - spite of the fact that not all -data are interval
~are  related to : prograpming - technicalities
particular to the Statistlcal Package for the
Social- Sciences prograr  (Nie ‘et al., 1970).
- 'Grobben (1974) indicates that the” measures of-
significance for Kendall's Tau - in the SPSS
. program are incorrect, and tend to over-estimate
‘the significance = of a - relationship. : The .. °
51gn1flcance levels are unrellable for ‘Kendall's
,:Tau, bat are ayburate for Pearson's T in SPSS.

5;'Secondly,_ the conputation " of Kendnll's Tau,:-
particularly with " a: large ‘number cases, -
"employs much more conputer time and incurs such
BOre expense, than does Pearson's r in the SPSS
'wprogral. : ‘ :

Fron tinel' to tlle ‘analysisi of varianceffﬁnff”
' ,-,,g‘.'., :
contlngency table dlstrlbutlons of relatlonshlps is used to"f

lelaborate the relationshlps nanlfested in the correlatzonalt
'ffanalys¢s. Thlg partlcularly necessary vhen honinalng;
; categorles are nvolved. In _these cases the chi sguare:

‘-'ﬁneasure is nsed as- the test of associatlon. HhenQ lore than s

";;rbhe, control var1ab1e 1s 1ntroduced into a relat1onship,{j3

e

B 5fpart1a1 corre%gtxons have been colputed, using the pairwis#ﬂ"”

:'sdeletlon of nissxng data optlon (cf N1e et al., 1970)_.
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For both ~ the product-moment 4 correlation

-

coefficieat and the chi sqdare Reasures, the .05 level f_

' '.significanCe is con51dered tig level of validation. That 1s,

"assoc1ations which ‘exceed the .05 evel of probability are

- o

L e

accepted At the .09 level of significance, the probability"

of "'a. relationship occurting by chance is- only 5 chances . 1n

100. | o R -

‘.
¥

Analytical groCedures*
<2

Hith regard to. lethodological procedures,_ ‘the

ana1y51s of data 1s executed in a- nunber of stages de51gned .

to test hypotheses at 1ncrea51ng levels of conplexity._ In-

the first- stage,. the' Hhole salple of adolescent data is

~'subjected to correlational analy51s to test the zero-order o

relationships betveent an array of predictor variables and*y'

‘adolescent self-esteen. In the second staqe; higher ordervf;

-relationships anong tHe soc1al structural, developlental and;
coupetence factors vxth adolescent self-esteen are exanined

In, the third stage, both the adolescent and the adoleSCent-T;

'~parent data are analyzed to test the hypotheses in section u,._

:parental interest factors on adolescent self-esteel“?xp thef'
"flfth Stage of analYSiS, }thé; cancept 3fdf perceptualfim

'.vcongruence '*sv 1£trod?ced,, Oand ‘1ts relationshlp' with?'f;

regarding the 1nfluence of paredtal interest and perceizgdf o
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‘appears to have héurfstic pbtehti@l,_(Rosenbexg)’ 1968,

‘éhaptet 8) .
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Ladoléscent{self»eéteem'tested.zhnd in the final stage of

analysis, the factors vhich affect perceptual congruence are
’ A . /\ ‘ . . -
examined. ‘ o
. N - . \
The prqcédure A outlined, then, examines ' the

explanatory povér of_.a' deductive theoretical franéuork,‘.
through the testing of "hypotheses. While-:éorrelational,A

analfsis is used as the bésic anaiytical technique, ‘tRe

elaboration . of relationships ié explofed:froh time to time

»

through the use of éontingenCy_tablé-anal&sis .pf variance,
énd fﬁe_;iptroduCtidn éf cdntrdi_vdkiaﬁlés int6 biVaﬁiAte
relatiopéhiés.‘ Frqh'"ti-e:ffd tine",thdé' prdcedure» .is B
iniérru;ted‘.fo- ngage ih fﬁhe-iﬁpuréuit-Qf an‘idedP'ﬁhich;
1

The first ‘three‘-stages ‘of the -analysis' are

reﬁorted' in chapter ' 5.. Matters relating to perceptnai*

congruence are‘reported]Separately in éhapte: 6o

-



'CHAPTER 5.

rgxnnlncsr Anrrcnnnnms OF SELF-ESTEEH

| The flndlngs are reported in two chapters;< ThlS
:chapter- examines. %the 1nfluence‘ of the soc1a1 structural,

develdpmental' cOppetence and social appralsal factors -on.
self-estee;l using bothgthe adolescent and adolescent-parent
 ,data chapter 6. deals wltiknatters related to perceptual

‘congruence.

»

»: This chapter has three .sectiOns" zero-order
' relatlonshlps betveen predlctor varlahles fron the stndent )
data and adolescent self-esteen- h1gher order' relat1onsh1ps_
among’ the soc1al structural, developn ntal and conpetence
: varlables- and the" 1nf1uence of parental 1nterest var1ah1es~
on self-esteen,' 051ng both the adolescent and adolescent-’ci
parent'data;e . | . | '

‘ZERO-ORDER RELATIONSHIPS: ADOLESCENT DATA =

The rnfluence of n1ne key factors on, adolescentf

selfvesteen ‘is exallned 1n thls sectlon.'The 1ndependent

o varlables are sex, age, grade, rellglous preference,, soc1o—;‘

. TR .
econonlc status,‘ grade point average,' part1c1pat10n iin;;
"jorganlzatlons, perceptxon of parental support,-perception of

B parental d1sc1p11nary behavxor and norlatlve control.‘ The.!f

- . "
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.

expected relatlonshlps between these factors and self—esteenf.

)

are stated in the follov1ng Qypotheses.v

Hypothesis 1.1. 1

1.2.1

2.1.1

S 411

Cose2.1

3.2.1

4
Index of soc1al p051t1on scores
are . positively related -, to
adolescent self~estee|.' scale

sScores.

BReligious Protestant 1lberallsn
index .  ‘'scores ~ are . positively.

related to adolescent self-esteem

scale scores.

As age 1ncreases, adolescent self-
esteem scale ssores 1ncrease. p_.

As grade - 1eve1 - 1ncreases,=

adolescent self-esteen . scale .

scores increase.‘

-The  greater thel grade p01nt

average,” the higher _the 'self-_'

x'esteel scale scores.

The greater the partlclpation 1n5d i’-”

'school organizations. the - higher .
~the - ndolescent self-esteen scale: -

SCOIQS. -

‘PercerVed parental support 1ndex
- scores. are. positively related to
 'adolescent - self-esteel “_ scale
. scores.. . Coe

Percelved nornatlve_ control

positively related -to- adolescent 5f

= self-esteel scale scores.s B

'a“fz;é.

;i:_adolescent ,self—esteen_~ _scale o
t‘:scores.._<'*~' Lo e nm o e

“percelved parental disciplinary

behavior . is p051tive1y related .to-

l

. To test these hypotheses, a zero-order correlaﬂionﬂf}

~

natrlx 1s presented 1n Table 5 1. Using the Pearson prodnct—:,‘“

o L.
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" ‘moment correlation"coefficient, for the',purppses “of this

study, a - correlation of .0 = .10 is 'called a ‘weak

‘reiationship; <11 - 50 a !gggggtg relatlonshlp, and {$1d -

1{0 a 'strong relatlonship, with the .05 probablllty levelv

con51dered adequate to 1nfer 51gnxf1cance
. ‘

In Table 5 1, adolescent self-esteen is unrelated
to sex, grade_ and SOC1o-econon1c status. Weak. 51gn1ficantt‘

relationships Aex1st vith~ age, B re11g1ous grotestant_

libereliSn and organlzatlonal part1c1pat10n. 'Grddéfpoint
' ’ . . - JA ' R :

dverage, percepthn Jof parental support- d . nornatlve_¢

control . are loderately related to~se1f-esteen. Perceived: o

Parental dlSClpl1nary behaV1or is 1nversely related to self-;,tf
esteen at a 51gn1f1cant, loderate level.-- B -
From the perspective of the theoretical lodel;t.

\

~this~ prellnanary exanlnatlon 1nd1cates social structural]» 3

factors (soc1o-econ011c status and relig1on) to be onlyt

‘1n1ﬂally related to self—esteel. ThlS flndlng is sonevhat’fff
con51stent vlth the expectatlon that self—estee-';uould be"f“j
related more StﬁOnle to featnres of an - 1ndiv1dna1'

1nned1ate 1nterpersona1 env1ronlent than i.to~. prestlgef_TV

Patterns of the larger 50cia1 order.,;'r!ff}‘t.rffffﬁ’.ww

Wlth regard to developlental factors,u~5ex"and.ﬂ"
grade are not related to self-esteep. TheSe_ are surprisingﬁdsz

' flndlngs 'hlch run. counter t° the exPectat:.ons that selde?t
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esteeu vould\be p051t1ve1y related to’ 1ncreases in. age and

' grade. Age, in fact,ils inversely related to self-esteen. As :

- age lncreases, self-esteem decreases. The effect of sex role

over tlne 1s examlned in a subseguent section..' B

o . : Self-esteen positlvely related ‘to personal

‘ conpetence pas 1nd1cated hy grade [ poxnt uaverage 'and"
”part1c1patlon ;in_v school _ organlzatlons., Both parental
ylnterest dinen51ons, support and control are related to

f-self-esteen. The perceptlon of parental support is the IOSt

strongly related factor (+ 27, p—-»001).i The perceptlon ,of

"parental dlscipllnary behav1or 1s 1nversely relﬁted to self-‘”5
g esteem '} 11, p-.001) he perCeption of norlatlve control

is p051t1vely related to- self-esteel (+ 15. p=.001). .

The strong relatlonshlp betveen the perception of

:parental support and self-esteel :is' consxstent '1th the

central assunptlon of this study, that positlve appralsal by

,dparents enhances adolescent self-esteea. Thls_; finding

'wf:thOVIGesi a flrn b351s for the subsequent exallnation of the

‘frelatlonshlp betveen parenta reports of 1nterest and self- T=

‘lxestejh-_ It 1s S&IptlSlng,: however, that adolescent self-'

festeen 1s posxtlvely related to attltudes favorlng rules and

.regulatlons, -aud at the ,sale tlle the petception °fﬁf4;

A?‘;per11551ve . disc1p11nary behav1or bif‘ parents., This

4»;1nconsistency 1s exanined 1n a subsequent section._”__“""



‘rejected. “Hypothésesf 1.2.1, 3 1. 1, 3 2. 1, u~1,1*anaaq.

‘are substantlated on the hasis of zero-order

the predlctor Varlables are 1ntercorrelated

Hypotheses 1.1.1, 2. 1. 1, 2.1, 2, and 4.2.2

116"

~are

2.1

relationships.

Scannlng the correlatlon latr1x, a large.nunher of .

' correlatlons are.

1.

Sex Hlth nornatiieﬁ'oonttol]3]411); ‘number ;of' ' .
.,.organlzatlons (.1]) _ahdylgrade__pping average -

Thé significant.

.Age v1th self*esteen (.07),_: pérceptiod ,:6£ i

parental ' support ‘ (.11),,' apd.;.nupbepi' of;tu

’organlzatlons 24)

‘6rade- v1th perceptlon of parental support (.08),t'"

._and nunber ‘of organizations (. 2u)...

f;aellglous Protestant 11bera11sn wlth self-esteeltf},thg
- (:07),, perception. of - 'parental  disciplinary =

behavior  (-.10), perceptlon of parental S“PPOrtfﬁ'”

'“;Grade point average 11th self-esteel ( 10),f
[lnornatlve ‘control (. -09) perceivéd disciplinary“
‘behavior.’ (- 09) , perceptlon of. parental interest .. -
*\(.11), ‘nuaber ' ‘of -organizations - (i 15),\_socio-‘“-ii"
... economic - statns ,( 28), relig;ous _Protestantg‘ S
-11beralisn ( 15) and sex ( 15).;~- -

,‘A

~+ - (-08), number ' of .organizations (. 08): grade:, -
o -p01nt ‘average ( 15) and soclo-econ0llc Status S
54 SOClo-econOllc status with perceived parenta1~;fgj{t,
- ' disciplinary . behavior ' (-.16); perceptlon Yof
. paremtal support (.11), nnlber of - ‘organizations = . . .-
. 1), grade ‘point average (.28)-, and religiousT{qlLF
'NZVxProtestant 11bera115n ( 28).'i e L

:'_NUIbet of organlzations v1th self-esteen (.09),.Tef5m,Q
~gﬁpercept10n of - parental interest - (. 10). ‘grade’ - .
- poinmt . average (. 15), . ‘'socio-economic’ statusA”l:f{j'
ey, religious: Protestant liberalism’ (- 08), St
“g'grade ( 2u), age ( 2#). and sex (.11)., L T T



" . T

8¢ .Qerceptlon of parental support Hlth self-esteem - -
(.27), normative = control = (.28), perceived
o ‘disciplinary. " control -(‘.17), "~ _number of
' - ¢« organizations (.10), grade point average (.11),
“socio-economic .  -status - (.23),  religious
Protestant 11beralisn (.08), grade ( 08) and age
SN ORI . :

9. rPercelved dlSClpllnaty behav1or v1th self-esteel'

- {=.10), normative' control -(-.10), percelved

" parental control - (.,17)' grade point average -
(-.09), . socio-economic " ‘status (-.16), ‘and
rellglous Protestant 11bera11sn (e.10f.. o

- 10. ‘Norlatlve ' control , u1th - self-esteen ( A5),.
" perceived . dlsc1p11nary , behavmor (- 10),
perceived parental support - (e 28),. nunher- of
organizations (.06), grade point average. . (.09)
and sex ( 11). - S ST

' The inportant questlon is to uhat extent the zero-fsj

"Qorder ‘relatlonships betueen: predlctor Varlables and self-*“

'hfwesteem are affected by 1nteractive‘ assoclations._.ihu theﬁ_-f

”sectlons whlch follov the' per51stence ‘of the bivariatefﬂ_*

'grrelatlons when controlllng for other factors 1s exalined.ﬁef

'“JSeparate sectlons deal vlth the inter-relatedness of socxalfff

xlvshclass, rellgion and self-esteel° grade, sex and self-esteel,_“gi

'tand the effects of grade,t sex and soc1a1 class on the:ieﬂ

: Wftzrelatlonshlps betueen grade p01nt average and organizatlonalﬁﬁ-s

r’*ffpartlcipatlon and self—esteel.;nl lajor sectxon exanines?';

N 1'

jfﬁparental 1nterest factors in detail. yff
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_ﬁrcannéonnrn-RELxTIONSHIPS: 7KD0LESCBNTvDATA'

-'Socigl~structnral;factors~

class (r-.273) nece551tates exauining the effect ”'f

L The finding that religious preference is related.ii'
to s;gz/l

'of soc1al class on ;the relationship between religious»fﬁ _

: preference and self-esteem In the zero-order natrix only an"
1ndex of ‘Protestant groups has been used to' indicate -
religions preference.i 'n thlS section' other 7 réligiousﬁf,

‘Igroupings Lare '1nc1uded : and the 1nfluence of religious‘i

*f_fdiSSOnant context on self-esteen is alsQ’exa-ined

.

- _ﬁ.ypOth’éSié 1.2.2 ‘_Rellglpus Protestant o llbéi‘ﬁliSl
o .. ..index - . 'scores . are ~positively
“'related to adolescent self-esteen j
scale scores.,f' ' ' Lo

Ap-f_;« }gn;_‘_.dp%_ 5.'.‘__,561,goﬁ"'“ '

The crosstabnlation of religions preference vith{_ R

B Self-Lsteen controlling for , socip—econollc status~;<is‘};f5i-

presented 1n Table 5 2 1A Self-esteel does not vary at a’v*f:'

51gn1ficant level along the religious gronps . (xz:u ﬂﬁgfff:’

p~_81).- Liberal and Conservative Protestants have thesef*nf

. .’v.. B

‘So¢io-economic status hns been recoded into two classes,ﬁw'

‘ conblning classes I - I¥1,. which comprise u3$ of the sample,

eu1nto the middle’ class, and classes IV.and V. ‘into the. workingf:ﬁ?,,_
class._ The - availability of data on social ‘class fron: only . = . .

' those: students whose - fathers turned in: gquestionnaires

a i ‘reduces the "N to the- snaller salple srze._ Jevish andﬁf»_ff

unspecified- Protestant - cases are. not 1nc1uded in thiS‘f?qﬁqj

a&alysis due to snall cell sizes.
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-higheet ‘1 pronoftionl wvith high 'self-eSteen \~(30.1%);-

‘ .andanentalist 1Prote$tants have the lowest ptoportion
'(23 9%), with the other groups ranged in betveen (No church,
25.6%; Cathollc, 26. 8%)., N o
Religions preference is stgongly assoc1ated v1th
soc1o-econon1c status (xz 34 6u p=000 0) , vlth 61. 8% of theh.'
.’llbe;al -Protestants f' the nlddle 4c1ass,..u6 2% of the
| conservatlve Protestants, 33 9! of the Cathollcs,' 29ﬁ5’f no'~

'o'church v'and» 28 3% _'off the fundalentallsts.,eBeligious

preferenee-is a55001ated wlth self-esteenelin ;the”«li§d1e¥; ;e;

‘class (x2 15, 38 p= .05), bit not in -the working class

. (x2= 10 33 p= 2u).

[

Sociai* C1is$:}does‘inot alter the relatlonshlp:'*

h'ﬁétveén . rellglons ' preference :Tgha*} self-esteel e}atfxeuh._ .

\statlstlcally s1gn1f1cant level 1n the 11beral conse:vatlve';l"'

'»and fnndanentallst Protestant groups.»There are significantfjfjh

: dlfferences between the tvo classes, hoveVer, for thoseﬁf*-'"

§ n1nd1cat1ng No chnrch (xz 8. ué p- 01) Cathollc (x2=7 17,§3hff
T fp— 03).3Y~ these groups hlghe soc1o-econonic standing isf*ihw;

'*fassoc1ated vxth a gecrease in. the proportlon with h g self-o§"7“‘
/>7Tiesteen. For CathOllcs there 1s a' larked 1ncrease 1n theffhﬁ7f

‘.”~{f”n1dd1e class along tho§e with lediunh self-esteel, withifhhgf:

)

v"lgllttle difference 1n the proportions wlth lov self-esteel.f?V’“'

ifIn the No chnrch group, however, there is a- large increase;?@"ff
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highest'proportion»in the proporjion with low self-estee-.

' Soc1al class appears’ to have no 1nteract10n effect
on the relatlonshlp betveen rellg1on and self—esteen in soue"'

groups : (11beral : conservat1ve - and fundalentallst

Protestents) 'and suppresses the relatlonshlp in others (No

»churchﬁand Cathollc).

These relatlonshlps becone sonevhat clearer us1ng’"
self-esteen mean scores as 1lljstrated in Flgnre 5 1. In.the
.Protestant groups, hlgher soc1 1 class enhances self-esteenr

' 7Th1s flndlng is con51stent\vith the idea that hlgher hlgher"i
. LU

| ”‘soclal prestlge. p051t1vely affects self-concepts. In the'

' Catholic and No church groups, houever, hlgher soc1al clnss- -

I

is.'assoc1ated Vlth lover levels of self-esteen. a. finding

%self-evaluation. A51de fron the fact that the cellfﬁ
fn sone of the categorles are hecon1ng fairly snall,s;'
ﬁ{nld account for these‘ conflicting patterns? Thef-"

PR

:irlfylng the 1uf1uence of religious preferences onfgf?

'nf».-: :

In the literature rev1ew the flndings of Rosenbergfgd7

counter to connon sense assoc1at10ns betseen.;gg

'of '"rellglous dlssonant context"“appears to assist;[xe

*?i(1965) vere reported concerning the negatlve 1nf1nence of a”;ff

»;}re11g1ous dlssonant context on self-esteen. Rosenberg (1965*¥j;

| "fffgeu-es) deflnes a dissonant context as a "discrepancy,f
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Figure 5.1 Mean adolescent self-esteem scores
' by religion and social class.
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O
- _between..an individual's social Characteristics'pnd those of
the population by which “he is iniediately‘surrounded,"l
" Particular reference. is nede to membership in minority
'religious 'groups at the resideutia;-neighbourpood 1eve1..In-
. .the present study, Protestants“comprise 68%-Of theg student
kpopulatlon of Roseburg, so are by far the donlnant rellgious
group. Cathollcs and those Hlth no aff111ation, constltutlng
13% and 18% o£~the sample respectlvely, are nlnorlty groups.c
On thls basis the follovlng hypothe51s has been fornulated
'to test rellglous dlssonance ‘ - _ ‘. ' ﬂ
- Hypothesis 1.2.3 No‘church'and Catholic;”religious'
T .. preference = is less strongly
related to adolescent . self-ésteen -
scale scores than is Protestant .
rellglous preferepce.u :
The rellglous dlssonant factor appears to negatlvely affect -

: -!

the self-esteen of adolescents in these groups. High soc1a1 _

V'standlng does not alter thlS effect Indeed,_lt appears that ff"

. 1dent1f1cat10n wlth a rellglous llnorltYp."hen conbined '1thp‘w

°

hlgh soc1a1 standlng, creates a dlssonance of social status.._vp

: which negatlvely affects the self—ilage ‘ f adolescents.

(Flgure 5 1).

Cathollcs&end those vith no church pref%éence aregr S

”fid1551dents from}Tstheif lodal rellglous pattern of . thefﬁscgt

N

,*f?rotestant major1ty. Thls dissonant status appears to have;_f:EQV

.,.,>.

L ' S
hlgh school studehts. Through the very 1nd1rect lethod of:gi

negatlve effects-i- the 'self-1nages of jnn1or and senior'ftfjui
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testing this relationship,  some evidence has been found

'vhich vould appear to lend at least’ some support. to 'thef

hypothesis'* that religious dissonantl context  negatively

“affects self-esteen.

In sumnary, rellglous preference appears to be‘ a .
sallent factor for the self-evaluatlons of students in the

middle class, .but not for - worklng class adolescents._”

Preference .for"religious_gninority groupsr has*jad strong

negative ~effect 'on‘ the self-esteel of liddle 'classi_

adolescents. The 1nf1uence of §£11910US preference on self-;
"ti ¢

'.esteem 1s dependent upon the status of a rellgious group, 1n o

terns of 1ts najorlty Jor’ nlnorlty p051t10n 1n a 'glvent

connunlty, lendlng soue snpport to’ the status general1zat10n

hypothe51s .d;scnssed- in the 11terature rev1ev. In a 1atenv

 section, it will be seen. if varlat1ons~ in patterns of

é .

parental' interest by rellg1ous and soc1a1 class groups canf

>

'nore adequately account for varlatlon 1n self-esteel than

»the 5001al statns factors noted here. The data avallable aref,iﬁ

not 'adeguate t glvev'conclu51ve ev1dence Q;egardlng the:;f
% J .

"_effect of. reLyglous bellef systens on self-evaliatlons.~ L1

"'i';»:‘\
Degelgpnentai_factors ot CoN e
The 1ntenrelatedness of developlental factors and"

self-esteen 1s stated 1n hypotheses 2. 2 1 and 2 2 2

0



\Tﬂipothesis 2.2.1

”ﬁypothesis.Z;Z,Z'

In- Tablef

seif?esteei is'.presented, controlllng for _grade;

In grade seven the proportion of
females with - high self-esteen
exceeds the proportion of males
~w1th hlgh self-esteen. ' »

In grade tvelve, the proportlon of

125

~high self-esteel males exceeds the
proportion of - hlgh self-esteen -

i-fenales.

@

5.3, the relatlonship betveen sex ahd

| Thelﬂ

findings are. conpleir Looklng first rat . ‘the percentage

dlstrlbutlon of the

: .three’ grades, there are no 51gn1f1cant d1fference

+ each of the ‘three.

o
three categorles of self-esteen"‘

T

™

. the

S . Hlthln j,f

grades conpared to the total-vsanple

'(xz 3.58 p=J.47). Twenty flve percent of the adolescents have

ﬁ.hlgh self—esteel,:

dlstrlbutlon 1s relatlvely constant fron grade to grade.

51% led1un and 2“1 1ov self-esteel.

. The pattern alters sllghtly vhen the sex of

ThlS v

"thé

adolescents 1s con51dered The proportlon of glrls vith hlgh

- 1self—esteen declxnds fron

: grade.~fFor boys,

hovever the proportlon vith high self-“

)

festeen 1ncreases sllghtly at the nid-adolescent stage,

-.23 95 *15’ grade seven to 27 2% 1n grade nine, then decllnes f"g'dj

W1n grade tvelve to

‘;‘51gn1ficant ln‘ grade.'twelve

'-7grade seven and n1ne. The expectation that the proportion of £

21 3%.. These dlfferences by sep

27 OS »1n the seventh grade to

©22.5% 1n the n1nth, theh increases to 29 9$ in - the ‘tvelfth

fron L

are

(xz-s 65 p-.ooa), Bnt not in
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- feneies nithehigh_self-esteen vould exceed ‘naies din -grade‘
.seven;.as stated'in hypothésis 2.2.1, is not validated,"A
" The preportien‘of fenaleé vith'high self-esteen'in

‘:grade tﬁelne-.exceeds that of uales by 8 percentage pblnts,'h
,contrary to the predlctlons of hypothe51s 2 2 2. that nalest

would have hlgher self- esteel._Houever, the proportlon ofh',
. fenales vlth lov self-esteen also exceeds that of nales 1n'r
ethrs grade. uales have a notlceably hlgher proportion '1th.-‘
;nedihnISelf?esteen,,58.0% as conpared wlth 42 us -of they‘
f _ félalesf. : : _ . . S :

_,_

1'hereas -there 15 11tt1e dlfference in. self-esteend"j”

between boys and glrls 1n grade seven and nlne, [' grade@f' '

twelve felales 'exceed nales in the proportlons with both'dly‘

h1gh and 1ov self-esteen. ThOugh the differenpes are snall,*” a

there 1s sone 1nd1cat10n that at the ontset of entrance into Vng*

‘}j.th vork \vorld, conceptlons of self-esteen for fenaleshf'

hecone nore flxed at either a hlgh or low level, while

PR °
1 Rt

larger 7 proportlon .,6r5* hoys renain'fi the ,relarivelgf;'"

undlfferentlated nediun self-uorth level., f
v o i

LY
1

The nean self-esteen scores for \nale- and felale Lt7

adolescents by grade 'are illustrated in P1gure 5. 2._Fron/l:ef

thlS perspectlve, g1r1s in grade seven have higher self-le'“

o esteem' than boys, decrease ,narkedly fron grade seven to

nlne, and then level off in grade tvelve. The self-esteen of

B
BERE



Mean 'Self-esteem Score

380

f-'l
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F1qure 5.2 Mean self esteem scores for ma]e ‘and fema]e
_ ado]escents, by qrade 1eve1

3.0 | 7i>;' 5*‘:' - l;tl_'\; rd'tieﬁf;d;;,ff .'?i;ffdiﬁd’ttfﬁ:\i?3def;

~ (188)‘-"'

ST I ‘,'-v;\\;g,*vlf—ff e Jotal | .
RN R ales | oo

| fsevéh“;’ »i‘f5_[_“?: N1ne ;.d, el5:'f ;;Twélvé?? |
| Grade E:szf;; P - .

- ,/,\

T- tests 1nd1cate that for the tota1 samp]e and in each grade,

" there’are no significant differences” between meahs for mates
<. and femaIes For female. adolescents’ d1fferences in ‘mean x'i. , .
~ . self-esteem scores: between ‘grade 7 and 9 and grade 7 and 12 e
L -,'are 51gmf1cant p < 05 D G e

l3606
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: boys decreases sllghtly fro- ograde seven 'to.'aihe,» theh'_
1ncreases grade tuelve.v These patterns are consistent;_
- ulth hypothe51s 2.2.2. Tﬂtests for dlfferences in mean self-‘s”

1'esteen rhetveen boys and glrls Lndlcate no s1gn1flcant'r
. dlfferences.v Th decrease‘*in' the self-esteen of' girls‘

”betueen grades seven and nlne 1s stat1st1ca11y slgnlflcant.

ﬂePerhaps- later ana1y51s v111 be able to 1dent1fy sone of the';'”

"ifactors uhxch contrlhute to dlfferentlal self-esteel' levels

:by sex: through the naturatloﬁ processes.zl

o In . sumnary, 1t was proposed in hypotheses 2 2 1 faf

l

“ﬁand 2 2. 2 that self—esteen vould increase vxth age and grade;;'f

‘“-~.due to uaturatxonal developlent, and that thls pattern vouldfffg

",ﬁpéf nore narked for lales. The'-flndings »of Table 5 Bs{,fi

“ contradlct both these expectat1ons. For the total salple,,Prx

‘Tifthere is no. dxstxnct change 1n the level o£ self-esteeno:ﬁ -

;t7throngh the grades., Hith regard to ;sex role, fenalesJfo

‘ ,s519n1f1cant1Y decrease 1n thelr 1eve1 of self-esteen and'”l”

deV910P _more crystallzed self-esteel attltudes over tllefil*'

'*5[vthan boys. The findlng that qlrls enter adolescence vrth;]*

c;_?' The : llnitatlons i='f cross-sectional analysxs forﬂﬂff
ﬁ-uncoverlng longitudinal patterns ‘are’ - acknouledged and - -

' ‘recognized here, .In  another paper: exanining ‘this data .

u,Raynond Pong (1975) found high self-esteea: among . girls inif.’

'-lgrade tvelve - .to €O ntribute . to -high aspirations. Girls: ‘who' .

-continne to. have. hxgh acadenic’ aspirations and expectations”J.“

-persist. - against: Sstructural . and’ ‘attitudinal . barriers'?””

Q-Jfregarding the fenale role, therefore: nust ‘possess . high
.:?degree of self-conf1dence in order to Succeed.rgeﬁj,:
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higher self—eStee:'kneans tnan'boYs; is consistent with the
denelopnental hypothesis relatlng self-evaluation' ;to"

naturatlon rates. The large decrease in- the self-evaluatlons.
N .

of glrls is con51stent w1th the perspectlve that felalegﬂareirﬂ-

:subjected to appra1sals vhxch 1ead to a: loverlng of self‘

evalnatlons (Konarovsky, 1946 Wallin, 1950). The analyslsflff

'of other predlctor factors in later sectlons nay he able tohﬂfd

i,ﬂglve some’ 1nd1cat10n of the speciflc factors 1nfluencxng thenlv

o decllne 1n self-esteen along fenale adolescent subjects asff*

.grade level 1ncreases._i%"

- Competence factors -

'7*1n the zero-order correlation natrlx (rable 5.1),fjﬁf

\

}both grade polnt average and nunber- of organizations areV-pﬁ

u:_'related to adolescent self-esteen.. In thls section, the-f'

'"L'fbelow

flndependent effect of these factors is exanxned, controllingiarf

”{jefor thlrd varlables. The appropriate hypotheses are llstedi';i

Ly .

/. AL e
o et

'P?ﬁY§5tﬁéSis;243;1{ffhe relationship betveen ‘academic | -

~ performance and' adolescent: self=. - . .

" esteem |is - greater for boys thaan71Lf}fr
'?;afor girls. T s : P EEL e

f'Hypothesls 2 3 2 Theff ”l'relationship ; betueen’f" )

fffnorganizations and adolescent self-,ﬂjf'
;oo -esteenm: is greater for ‘girls than”*
;“i;for boys.:ﬁseo.; | .,uﬁ;;ﬁo e

B f&ypotheSisg322;2 The relationships 1n hypotheses-i*?dﬁgitr

aomet T
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3.1, 1 .and 3.2. 1 are 1ndependent of
grade level ‘and soc1a1 class.~

R ¢

In Table 5. u the relationship betueen grade point"j'

”average and self—esteeu 1s exalined for each sex._High grade:j

'p01nt average 1s a550c1ated v1th higher self-esteen for both;gﬁ

“Lnales and felales. It is of 1nterest that a nuch higher,j}A

-proportion of gltlS: than boys report high grade' pointr fh

'vaverages. This' difference, houever, does not 1nf1uence the;fﬁ

‘Tdistrlbution of self-esteel betveen the sexes.;'15“

The effect of grade point averaqe on self-esteen;:x

gﬂ_differs by grade level (see Table 5 5).iihile self-esteel":7;

:Jnfdoes not differ significantly fron grade t° 9r°d°’~ theff;

'fﬁheffect of gradef poxnt average is nost pronounced in gradefa'

; ..

trseven..In grade seven 36 2% of the adolescents. with highh{h:

hqrade pOlnt averages have high self-esteen, decreasing to*_;’

“7,127 9% 1n grade nine and 31 3% 1n grade tvelve.;The inflnence‘ff“

‘viof acadelic perforlance on self-esteel is lost pronounced in .

}ngrade seven, folloved by grade tvelve.. There ié&ﬁ noff

'7;[f519n1f1cant influence 1n grade nine.z The ilpdrtance ofylpl

"_acadenic perforlance for the self-concept appears to be lostlhih

‘?hinfluencial 1n the earlier grade, at the outset ::fdfj_

]

vafadolescent developnent, vanes in significance, then beconesffﬁﬂ

vu_ﬂ*.ﬁzv; e

e Hypotheses 311 and 3 1.2 predicted grade point averageLﬁ)ﬁ
and organizational- part1c1pation to be positively related to[g>'

'f'adolescent self-esteen.ejiie.r
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7s1gn1f1cant for self-esteen at the flnal stage of the hlgh

school process.

<

As 1ndlcated 1n Tahle 5. 6,"socia1‘ class has " an

llnteractlve effect on the 1nfluence of acadenxc perforlance

1
on self-esteen. In the l1ddle class, acadellc perforlance is .

—

not: 51gn1f1cant1y related to self-esteen (xz 4. uo p= 11).l"

':}Although the relatlonshlp falls short of 51gn1f1cance, 29 7$l5

. of the nlddle class students 'Vlth fla hlgh .acaden1c5g_“

| perforlance have hlgh self-eggeel, compared to only 18 3% of-
. : R o
:those _vlth belou average acadenlc perforlance. High gradee:._

.'p01nt average is 51gn1f1cant1y related to self-esteel 1n the.{ .

v-vorklng class, howeVer (XZ 2; 1 097, p-.006).g Looklng atés a"

-

'ﬂipercentage dlfferences, L acadellc perforlance does notfﬁ1;*

o ,serlously giter the dlstrlbntlon of the hlgh and ,ledzul

_self-esteel y students.~ The co-blnatlon q{ lov acadenlc

- perfornance and 1ow class status, hovever, results in a highff:‘

S [ | . o
*sproportlon v1th lov self-esteel.; Acadenic ~perforlance“;fj;

e;slgnlflcantly 3;fects : self-esteen;'(for vorking ciasQV,%l;

’v‘students, hut does not have as larked influence for;"£“~

Fnlddle class adolescents.'i"

il7regard1ng the efﬁﬁgt of third variables on the relationshlpﬁhdff

. Hbetveen acadenlc perfornance and self-esteel, sex and gradeﬁ;f{l

”fflevel do not 31gn1f1cant1y alter thls relat1onship_ SOCialfQ;;f

. ’ -: ‘._-_ R

Sulnar1z1ng the flndlngs' of Table;‘S 4 to 5. 6}?ll-
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fe 5.6. The relatlonshlp between

~  -academic performance and

. self-esteen controIllng,
for socio-economic status.
oL T T aris.

g;ddle Class ; i:: wog gg C;ags
R Grade p01nt average

 .High Low Total _H;gh,tipdv Io£A1f}w"

C migh 0 ,.“",29;7’ 18.3;{24;7,v,.-i3§“9 26 7 g29§3fﬁf%3’*

- Medium. 7.8 53.2 50.2  35.1 4. aﬁfng,ﬁv-Tfj,°

tow. 4  ;22;§?jg8;aj‘25.1 C 11, o 15‘95*21;14;5ﬂ :

100 0 1oo 0100, of 1oo o 1oo o 100 0 ¢_5$31

9

(138) (109) (2u7) (109) (232) (3u1)

 Total %
- Total ¥
. xzéu.ao p-.11 xz=1o¢1o p= oos ‘g%y




136

 class arfectsﬁ~{the' relationship, ~ however. Acadelic

t

perfornanCei»has"a greater 1nflnence on the self-esteen of

.wofklng class adolescents than liddle class adolescents..f
g‘g;‘

comparable } relationships ' with participation in :school

organizations, Tahle 5 7 presents partial .correlations for"

hoth grade p01nt average and school organlzations v1th self-re

»esteen, 1n separate analyses for each sex, controlling for“

To sulnarize these findings 'and. to .GXHIinej the -

' grade and socxal class. For hoth nales and fenales, lthefe .

Y

:zero-order relationship between grade; poxnt average and

: self-esteen per51sts when first order controls for -soc1a1‘(t*

]'class and grade' are? 1n%roduced, and for second orders*}a

vrelationships vhen both 5001a1 class ahd. grade __ateﬁf“ﬂ

Ly

‘Tcontrolled 51nn1taneously. :fbff_j;,

"*Gﬁfr' fenales, the strength of the relationshipfh;?

Q

”‘;tihovever, the reverse is the case- the zrelationship between,f

ffh;between grade point average and self-esteen is redncedhi”i

| nysllqhtly vhen controlling er ‘SOCial class.f FOf bOYS:fvij

'%,ffgrade p01nt average and self—esé%en increases slightly asﬂi"

“”soc1a1 class 1eve1 1ncreases. Pot fenales the. influence of"f”i

ﬁclgrade p01nt average is enhanced when grade' is controlled,:g;7f

”7reflect1ng the strong relationship betveen grades and self:g’éf{

.'v’ .

"n

e As grade is coded 7=1, 9=2, 12 3, a: higher correlation' R
»fisreflects a stronger relationship 1n the lover grades.u; RN

T

B
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e;teem in ‘grade .seﬁen.noted_in the analjsis of Taole 5Q5.'
‘for Aqales, Cyowever; 'controlliog for'-grede,'redqces' the
' 6dgnificance * level of the" relatiodshié. The overall.
1nfluence of acadenic perforlance on self—esteen appears to.
be slightly stronget for nales ‘than for felales, and-
1ncreases sllghtly as soc1o—econon1c status and grade level
hlncrease. These flndlngs lend ,support to the explanatlon .
.that acaden1c adhlevenent is a 1ess lnportant cslterlon for

the self-esteen of fe,ale adolescents than for lales, as

stated_in hypothe51s 2.3.1.

The relatlonshlp between part1c1pat10n in;7schoolt
organizations and, self-esteel has not been subjected to

By

crosstahulatlon analy51s. Partial correlatlon analysis' 9°1y2
iS~ elploye&. In the correlatlonkmnatrlx 1n Table '5;1;_'
| Ordanlzatlonal partlglpat1°n is 9051t1ve1y related to 'seif:d
,esteen- (.093), sex . (.1 13)’- grade 1evel (.243) and SOClo-if
sconguic status ( ‘“3)' Belng felhle, ‘in. a lower grade:'?aﬁael
ﬁdf .hlqhi_.socdo—econom;c" status ,P951;1ve;y infl“?PCeSf‘
forgagizaeiod b&rticipatioﬁ_i" LT P

Exanlnlng the zero—orﬁer cotrelatlons' 1n"Tab1e-“"
35'7, _the relationshlp between nulber of organlzations and"

,self-esteel is stronger for glrls' ( 123) than for hoys‘"

-,"( 081). Both of these relationshlps, hovever, are reduced toﬂf i

"-non-sxgnlflcance in" the flrst and second order part1als. The o
‘ Sl : o S o

-
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ulnflnence of organlzatlonal part1c1pat10n on self-esteen
-appears to.be affected by a tendency for glrls " to . be
“joiners" espec1ally 1n the lower grades aud higher socio-
_ecenonie levels. When controlllng for  these :factors,"
'_parficipation' _ia school -organlzatxons "has less 'direet
1nfluence -on self- esteen ‘than grade p01nt average for; bdth
‘nales | -dndf - felales. »fﬂypothe51s 2.3, 2, predlciing
partlcipatlon 1n organlzatlons to 1nfluence the self-esteel
of glrls more - than boys, appeared to. be valld at the zero— :
~order ‘level. This 1s found to be a.-spurlous relationshlp,.'
'howeVer, vhen other fastors &re 1ntroduced. |
In?isunnary, acaden1c perfornance 1s 1ndependent1r
'related to self-esteel taklng sex, grade and socio-econonlc¢
status ~ into con51derat10n. The,f relatlonshlp betweenf'

*

participaiion in school organlzatlons' and self-esteen» 1srf

. strougly 1nfluenced by sex, grade and soc1al class. Although~di

the dlrectlon "'Of"‘the : casual ‘ 1nf1uences cannot be:f

- conc1u51ve1y 1nferred from correlatlonal analysis, fro- the:';

“perspectlve of thls the51s 1t is gg; nnwarranted to conclude;»_

B that' personal conpetence‘ contrlbutes' to positlve. self-'*7

[}

s att1tudes. The nature of thls 1nfluence is'highly dependent"””
' _upon§ the 1ndlcatorf of conpetence used, and 1nteracts withdf

Isex, class and grade level Acadelic perforlance tak's on;g'

| ';ancreaSLng 1lportance for the self-esteel of boys as’ g adef

'level 1ncreases but appears to decrease in éixportanc ;ﬂﬁnr
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. girls as grade level irncreases. .

‘Sumpary

‘ln‘tthls section, :thé effectrvof'niag\pfedictorh
yarlables on self-esteen .has ;‘been i exahined.f Soc1al
_'structural factors are: not.strongly related to self-esteen.
: " Sex and grade are. not correlated Hlth self-esteel in and of -

themselves' bnt expose nean1ngful patterns Hhen co-bined.

’-Sone er051on of self-esteem occurs through the hlgh schoolfvz

'perlod for glrls, particularly between the seventh and n1nth B
v.grades. There :isg[anj 1ncrease 1n the proportlons of gxrls'*
.ulth h1gh and lov self-esteeu in grade tvelve.k uean self-'gl

l'-esteen scores increase' sllghtly for boys 1n grade twelvergﬂ”

v

Twlth the majorlty hav1ng -ledlnn _selfresteel.v Grade pointV'

.average, 3as.'-an 1nd1cator of personal conpetence,u»is'~"
"consxstently related to self~esteen, independent of social,_fj

structural and developnental factors, and this relationship'

}_lS slightly stronger for .nales. The relationship hetveenf3:

: _f”participatlon" in- ‘organlzatlons' and self-esteen becones[' ]

spurlous when controls for grade and social clgss are :

“flntroduced.,‘,ﬂ-’ :

T

- 50CIAL APPRAISAL VARIABLES: ;'éhnﬁﬁﬂrﬁf IMBRB‘sr
‘The specxfic 1nf1nence of sOcial structural fﬂ,
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developnental and conpetence factors vas exanined 1n detail

in- the prev1ous sections._In this section, the 1nfluence of

parental interest factors 1s analysed

") - In.the zero-order relationshipstof adolescent data1}
j(see"rahle 5 1), adolescent self-esteen is ; positivelyf
'trelated _to the perception of parental suppon& (+ 273) and'v
.nornative “control (+ 153), _and . 1nversely related. -to"

'perceived parental disciplinary Behavior (-.103). xheseﬁ

:relationships are. explored 1n greater depth in this section.f‘

‘ N ,'At this p01nt, ndicators of parental support -and'gg
jfcontrol ‘as rego;ted 91 eacg garen are also 1ntroduced intotyl
theV: ana1y51s‘.' Separate : sections _ deal o,vith : thev;

' 1nterrelatedness of nornative control and disciplinaryf_

o ,behav1or, the relative 1nfluence of perceived 1nterestiui

'g'factors as conpared with parent self-report factors, and the.gf
perSlstenCe of these relationsh1p5~ when controlling forf'

:third variables.'Of particnlar 1nterest 1s the 'effect“

ﬁsoc1o~econon1c status and religions preference on pwrental.;g
.'1nterest factors. _

| E’Zero relagionships; pagegtal supgogt indicgtogg
?.fﬁéy poSitiVe relationship between 'j_7’c§':é‘jr
,fgagent lA ;gpp‘ftﬁ and adolescent self-esteen ( 273) hasﬁﬂ}

' ';already been noted (see Table 5 1)._Ihe parallel expectationic*'
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for parentaieshpport is steted_in hypbthesiszq.1.2.'

' Hypothesis 4.1.2 ,Parental support 1ndex scores are .-

' S - positively related to adolescent:.'
self-esteel. ‘ C :

'TableVS-B‘.contains 'zero—order correlatxons for |

paterhai 'ahdj naternal support v1th self-esteel,'and also.f

1ncludes 1ndicators of the adolescent perceptlon of support }

for each parent., Con51stent f Hlth earller .find1ngs,5

Ten

adolescent self—esteen is pos1t1ve1y related to both thET:
zzpegcept n _ !aterna §gpp_rt ( 293) and the pe;cept;gg ofjf
‘ttpaterna suppor ( 313). Relationshlps vith the parents'-p
i_‘self-reports of support,v however,<.are_ 1nsign1f1cant forfr
{e_laternal §gpp7rt (.07), and though signlflcant for pgte;na j#
‘Asuppor ( 101), ls at a nuch ueaker level of relationshlp’j
‘;.than ,that between pe;celved paternal support and adolescentvd

-self-esteen. Thus hypothe51s a 1 2 is valhdated for fathers,&f
li':but not for nothers.- ";j: | ',,' . - FE
| i These flndlngs are of partiqnlar inportance.}i
"fThough"dolescent self-esteel is related to parental supportgs

I R

.v\~_fesf; p_;celved ,byfw fhe;v adolescents, this reletionshipf’

.."--

"tpdlsappears,‘in the case of laternal support, or. is reducediu'

'vf con51derably,:_ the case of father snppo:t, when E!Eegtg if;

vtajself-g ports are used as 1ndicators.v0n the basisv of these;ul

Py

’.Q;':findings, 1nferr1ng a causal relationshlp betveen patenta1“~u

'Jﬁ\»SUPport and adolescent self-esteel fro- the perceptions of;ll

.A'\ R



143

00°1-

o . : _Hmﬂ. w:ﬂ&Afoo.im lwﬂﬂww!uﬁ¢m 0600&&#0v¢ .W¢A
‘ : : ﬂup ‘ : r RS N S aouuuou L
. - . . 00°L 90" .a»aum-unu uoauo: wur;$
w...,;;;._ S _M S ERE ; uouuaou, T

= . S T 00%)L 80T 80 R usdauuuo= uwnvnm €L

.umou coaﬂ«u 'Z) 100°=€ :L0°=Z $G0°=l.

uuomou unov:uw_w+wH

180URDTITUBTS JO. ToABT +4.

Nm— -=-ﬁdﬁ-..mmh =N unumixea

wamamm unwomwaocmouawuwm +

00t

:00°1L

00°F €5S* nmn._

-00°L "90° g2* s

00°L €8Z° enZ' €Lt ailts

00°L Z0°- m0°- 201", 20L° ‘Lo

€0°- 10 10'~ £0°- 201 1ov

zLt®

00t

WWNu
Lo°-
z0°
80"~

.ﬂwﬁwl.nww. 6L

CE 00w
o0tt

90°

S E6L°

wo*.

go*

h0¢

| zors

€02
© e
-zl

ez
) ....FO-A

200”7
20°

0071 esLt s0%

mmornn.mﬁoacfpoUW

U907 gLt- eszt

0% 0= Lgee

WOt L0* .10

Lok zes
2L °T 107 '€0"- noo*

10t~ .zt~ g0

.90 2fL°~
€dr

- €0

WO 0' eo .

e ogoe

. noe

i 3

£

€L

”NO.'.
90~ cEL”
90"
Lo

T 10°- €004 n00*-

VAKX

L0*="160°=

..mo.on..

ho.

nOr.

nmw.;

.Awbdal np—.

.mwnwmlw
Lo® ° sor
g0

oo.;.awow

,nww...

..WOJH

v uow’ecwn o
»ua:aaaﬂuuun uwguom Jwr.

uon»uawm

»uanaamnunwn uw;uam pr

uuo&mum uw:uo: OP
J_aw,»uﬁ } vuonmsm uwaunm ‘e

- , uOuanou
m»auunuOr u:ouuwaoc<

uoa»cgwn »umaﬁanaunﬂa
acucmuc& uo nowum00uum

S 5 uuonmsm.uwauon:
Y. 7 30 -uo13daniaz. cg’
: : .uuommsw.mwfum»ﬁ

S 730 =0auaw0uam ‘g

g

ﬁ*tonmaaauwnwa u:nuUWuoum .:w

m:umum 0~I0=00Wl0wbcw .m

.N

.ﬂw._.,m C e ucuuu

T .«oan

..l L

A L Y

°8

6

S 1

.lmaﬁ

st

serqeTIes -

Tae sowumwouawm a:wUmwaovc.

:ua: mwﬁnmaum> umwuauca Hmquumm uogxauucs :oﬁumawuuoo

“g°¢ atqel.

<y




144

‘ sopport‘ hy adolescents appears to be f-a'a guestlonable'
‘prdctice. The 1np11cat10ns of these flndlngb are dealt wlth,

in a later sectiop of thlS study. .

Parental comtrol factors
Turning -to the control factors, two hypotheses are .
" testear | | e

Hypothesis 4.2, 3 Parental - nornatlve control is-
o ... positively related “to. adolescent;i'

_ ‘.self-esteen scale scores.,;?,' ‘
,HypotheSis,u;é;u'dParental dlsclplinary behavior isﬂt:
0. .. positively related’, to. adolescent
L self-esteel scale scores.3t.ﬂ ‘

4 Zero-order correlatlons fort-gegceived cog&rolfﬁ?
:tifactors (Table 5 1) found adolescent self-esteenf to bef;:
>~t1nverse1y related toj' percelved parental ﬂiscipllnarytu

d’;behaVLOr f( .113) and ;;eitlvely related to adolescentiif
“f&ttlt“des régardlnq nOrnatlve control ( 123). Por the E!; ! f}“

”“fregort the dlrectlon of these relationshlps is consistent‘ff

-fvmth the 'above flndlngs. but at weaker or in51gn1ficantjf§

mf“f!levels, selfeesteen is 1nverse1y telated tof lgternalgl'

'*d1sc_g.1gg£1 behgvlgr (- 091),r bnt 1s not sanlfzcantly;fli

f}relateq to’ ng&_ze._ Q&eslelleegz behgvio (-.03). Again,jf,v

"=7pred1ct1ng a-irelatlonship between' parental control andfif]

R

e adolescent self-esteel 'ﬁbofg“ﬁh basxs f:of' adolescentlzf@

BEESQB&AQB. Of control is brought 1ntp guestiou. Both the;fj;



S L

- . . . | :a. . -
normative control 1nd1cators for pared%s qre'kreldted' to
_self-esteenvzin' ‘the predlcted dlrectron, ‘but. below the

 significance level.. . . f'i.“ e

' The' flndlng that adolescent'f self—esteel is;f»‘

. v n |
p051t1vely related to ‘attltudes whlch are supportxve of_.v

:nornatlve controls, but negatlvely related to behav1oral-fa'

“'”e.;lndlcators of control presents a- puzzle regardlng thelff<

v-nature and 1nfluence of parental control. In an attelpt to;

‘,solve this puzzle, the 1deas of Coopersnith (1967) and Gecasfrg?

”f3(1971) are/ dravn upon...As‘ dlscussed the rev1ev oflfﬁf

 fl1terature, the nultldllensional nature of parental control,f{ﬁ

ﬂ_warrants further exalznatlon.>'fThe notlon that self-71fl

\w.evaluatlon requ1res concrete cr1ter1a of evaluatlon,; vhlcn]ﬁg{

”‘pgré} partly PIOVlded by expllcit rules and standards, isrfff

-con51stent wlth the findlng that self—esteelv 1s positively;?31

.:vrelated to nornatiVe control C°°Persnith (1967), however,f?ip
""‘fhas suggested that the flexlble enforcenent of these ’rulesf»:f

“'4f;gonld5,enhance-.self-esteel, reflecting the trust a parent'V*'

.Tpleces 1n hlS or her Chllﬂ,- and providing for self{if;7

f;{expressron and autonony.' The COIblnatlon of these' tgo;‘eai

fﬂlefactors, a’ strnctured nornative env1ronnent u;th flexible{-};?

| Vf,enforcenent. has led to the folloving hYPOtheses._;f{ffip*’ﬁ”'"

‘ ffﬂypotheéi5;4;2555 Adolescent f,self-esteen MECalefflf-?'

‘scores are positively related to

,‘[_fnquatlve ‘control " attitudes: wheniﬁea--_;
-"{these norns .are perceived to befj'g



*4_;results are tabulated 1n Tahle 5 9., Separate tabulatlons are;g;nﬂ

5 for the adolescent 1ndicators, but for neltf ) i

‘l;SUPPOItlve‘.Of ;a hlgh Proportlon Hlth hiqh self-esteenV'”

7f_ 51gn1f1cance level The results for the low control groupnfpj7

diifpernlsslve 'enforcenent appears to be SLgnificantly relatedffjlfﬁ

«?Ld}relatlonshlp betueen th perception 5§§7i

”fot adolescent self-esteel., Given the fact & that

RIS

\ : L o Qperllsslvely enforcgp _
“-Hypothesis 4.2.6 Adolescent self-esteel "scale
. \ e scores are’ positively related to
! . ... - parental . ‘normative control values o
8 o SR h%n these noras are’ perllssive1y>-"
: ‘ . en orced by parents. - ’

=

presented for the adolescents, the nothers and the fathers.“fﬁfﬁ

N

na

peru1551ve, 32 2% have hlgh self—esteea scores (xz = 8 Q 2ed_1,

/are ;not signxficant._ Bypothesis a 2 5 is only partiallyeaf75

'k:”#-T.‘V-»~' Ihf:]vv”j;;~'-. ﬁs;i‘fxfg'v”,"'“
: S R L T T e T T T e

dlsc1p11nary pehaV1or were crosstabulated v1th adolescentc

SO
“To test these hypotheses, 1nd1cators of parental:"~

y self-estee-, | contrbll:ng for nornative '%ontrol.t Thesef;f
'The expectatlon that a. “°r‘at1'e Settlﬂgv flex;bly enforced.fﬁ"ﬁ”
Hu' would enhance adolescent self-estee. 13 partial_y supportedfijyf
] of the parentﬁfA'“
)’tabulations. For adolescents who g ee that they should have}:5=.

Hstandards orv rules, and ;yh percexve their parents‘ as}f

‘fd f., p-.02). The relatlonshlp fog adolescents vho gtrogglz,f?t"

'.?gfagree- with norls and who percexve perlissiveness, is alsoij];,

\(35 5%),f but the relatlonshlp falls slightly belou thef;]f‘;

- ”'f,supported A nedlul level of/ nornatiye structuring vithftffff

pernissive o
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‘disciplinary behavior and self-esteelQiS’Significant for the -
zeroéorder-v.relationsbip,,‘the"intrOduction -of ‘nornatiie_v
contrbl ‘suppresses tbis Aoriginal relationship._ ThlS‘ 1sb
partlcularly the. case when the adolescent favors an absence

-Jof_guidelines—'

b-\ | Inlthe case of the naternal and‘parental nornative'_
'scontrol factors, the relationsbips do not yield 51gnfficant-
) nresults. Hypothesis‘ u 2 6 nust be rejected ngain it isd'

1 ﬁfound that parental reports yield relationships vhich differikb

fron those vhich enploy adolescent reports. ;f'i %”

* parents and adolescents disagreet regarding~'tbe';-'

'appropriateness of rulesi A conparison of the responses of-J'

'nale and fenale adolescents, ’and fathers and iothers

tabulated. in Table 5.10. - lihereas 8uL 2x of the nothers-’fj S

'fstrongly agree that rules are needed for their danghters,Vfa

',:only u2 Q% of the girls share this perspective._Only 30 6$i;:cﬂ

Tbof the boys strongly agree that rules are desirable. Thesef:;ff

‘~cfd1fferences could be expected to result 1n conflict betweenfiﬁ“-"

7fparents and their adolescent sons and dauqhters.‘_iff,f"

Perhaps the nost striking conc1u51on,, hovever,fj*}ji

j"v,'j,\w:a.th regard to parental control, is that bptb baving rulesgti*d

”Q_and standards, and the perception of relatively pernis51ve§5;fi“

?dparental disc1p11nary 'responses on the part of parents arepﬂfgi?

'ppjassoc1ated with self-esteen.vzach of these can be viewed as"ffff'

%
ST



Table 5.10. Normative control attitides.of

- I 15

-male angd female adolescents
gnd parents, A

o

o

. Normative goptrol _t“t'u‘d.e: |

Response © to question: A Young person - S e

_ought to.have standards (rules) to obey . °
such as vhat time to be in, where to6 go -

or -vhere not to go, -
. - ' B

L

Family Position

Sons

LN

Daughters =

Pather-of Sons

Strongly agree Agree Disagveé/sp) :Tdtgi |
O a0 oaw
30467 435 25.80 .100.0 (372)

TO2u000 40000 1706 1 1000 (370)

:Pathers;of Daugﬁﬁers_‘.”” 75,9 '~f_} m]7;7,*3*”;6f“”‘:;yiOO,Q_(B?I)Iﬁ_ v
” 12,2 2.7 3.1 1000 (320)

_ Mothers-of Daughters = 84.2 116 8.2 100.0 (361)

‘Mothers-cf Sans

)

o 82.8 e 2.8 - 10040 '(367)

-;‘//_'.: o
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eexpreseioné of.;parental interest. ﬁhen' a pateht .shews
vinterest by'.establiSﬁing norms, . this cahfbe.ekpectedbto‘
’enhanceA‘self-eeteen., When a parent shois 1nterest by
trusting- his ot: her adolescent to take part in actlvitles
~.out51de the hone,‘as typified by the movie 51tuat10n, and by -

‘glv1ng a551stance in coplng wlth dlfflcultles rather ~than
.punlshlng or 1gnor1ng, a; typlfled by the ‘homework
 situation, self-esteen appears to be enhanced

These reSults 'ihdicate'e the "necessity - of
dlfferentlatlng hornatlve ‘fren behav1oral dlnen51ons of(
‘control ThlS dlfferentlatlon 1s likely as 1nportant as that

betueen firmness and flexiblllty suggested by Coopers-ith

.(1967) and Gecas L1971). Much of the alblguxty regardlng thek

/Aeffect of parental dxsc1pline on adolescents can 11kely be S

,attrlbuted to thev confusion _of norns 'and_- behavxors.-
Conparlng the results. of research gegardlng parental control
- should f'cleariy. dl‘ferentlate these dlnensions.' Puture '

'research should seek to 1solate attltudes and behav1ors.;

o

Intetvenigg»v&tigbles g

A nnlber' of hypotheses take ) note v,bf' gthej

.relatlonship betveen parental 1nterest and adolescent\self-

PR

'esteen vhen conttolllng for grade, grade poxnt average, sex,-
':gsoc1al claéB and\ rellglous p:eference,‘ The lntent;on_ of‘»
+ L e L SR R A

I
.“ '
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these hypotheses is to 'exaninex Hhether the 1nfluence of
parental 1nterest on self-esteen can be accounted for byg
other factors.. |

. - ]
Grade and acadenic Eerfornance. Hypothe51s 4.2.6 predlcts._

~ the 1nf1uence of parental 1nterest on’ adolescent self-esteel?
“to be 1ndependent of grade and acadeulc pergornance.
HypotheSis Q;Q{G,,The ‘relationships hypothesesj‘

4.1.1 to 4.2.4 are 1ndependent of
.grade level. -and ' grade point

average.5s .- R S

E Partlal 'correlatlons -in Table 5 11 1nd1cate that"

the correlations betueen parental 1nterest factors‘and self- R

esteem are’ not substantlally altered with the 1ntroductionﬂ’ .

of control_ varxables‘ These findlngs tend _to valxdate.ﬂ

hypothesis u52,6

-7\ : . - AN o

’Sex roie/)In attelptlng to account for d1fferentia1 ‘Sex role-dhe

,1nfluences on self-esteen, 1t vas suggested in. chapter 2

that var1at1ous 1n parental interest light contribute to the_,ff

, dlStlnct patterns of self-esteel fornat1on for boys and"

a

glrls._It uas snggested that girls vould be nore closelyg

‘llnked to~ parents»faud utherefore. 1nfluenced by pareutale'

e

s These hypotheses deal w1th parental 1nterest 1ndicators&;g'

~ and adolescent self-esteen, for both adolesceut and parenthﬂ'
data., ' - : .

]
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o
~N

_interest‘factors nore‘than boys..

Hypothesis 2.4.1 The - relatlonshlp between parental -

! _ support and control indicators and
«..self-esteen is greater for girls
than for boys. - -

¥

~ln Tahle' 5-12» crosstabulatlohs betveen ‘the’

,«peroeptioh of paternal support and the perception._:ofkﬂi
naternal ;support with self-esteel, controlllng for the sex
of the adolescent,‘are presented L The relatlonshlps betveen:,

lthef perceptlon of. paternal »and naternal ' support : ahdz-'.

_adolescent zse1f4estee- | do not 'alteri sign1f1cantly in:tfj

v 'separate tahulatlons for nale and felale adolescents.x of thels‘f;

.-;boys, 26 OS percelve thelr fathers as hxghly supportl'e'fa:
.conpared to 2u 3! of the gxrls. of the glrls, 36. 9; perceivef“~f

‘ thexr nothers to be hlghly supportxve, vhile only 26.6$ of:a

ffvthe boys do. These differences 1n perceptlon, however, doll'i'

t'not alter the patterns of self-esteel d(stribution. s -

‘These results indlcate that although fathers are’p :

;percelved to he less supportlve dafferences in the inflnencehh

e

fof percelved parental support do ‘not appear to lnfluence &

il

e Parental se1f~report 1nd1cators ‘are  not. significantly,'7

related  to. adolescent - elf-esteen, ‘therefore only ..

',crosstabulatlons for the ado ‘escent perceptlon of ~parental

| .'support - and control are reported.. xlthouqh the influence. oquoJ"

" sex on the relatlonshlps Dbetveen. parental interest factorsf[i*f

- and self-ésteem are shown to be insignificant in the partial . -
" correlations. in (Table 5.11), crosstabulatlons lay exposeuglp

"[dlfferentlal patterns of perceived 1nterest

S



Table 5.12,

»

-
s
BN

The :elationship betveen the -
perception of" parental support
with adolescent self-esteen, -

by sex of adolescent.
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Self= |

esteen

tante
‘.

-

T

High

Halg.! ,

Petception of paternal support.

. Low

o

aTﬁtalf

._High.;

Med - 'Low

[ Total.

© wigh

Hedfum‘

Ldvﬂ

‘JTotal %

'Totai N

" Row %

38,5
50,5

'11427

160.0

o

26, 0

X? 41, 5 4 d f. P= 0000
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‘29 0
ua 7

(98)
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29;3 .12.1
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~Q;} 2_;5
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48 2 (163)
22&. ;4.l;i R

.100.0 100.¢ 160 0

(101)

28 9

(158)
05 1

B
o350y (92)

‘300, off' "2u 3.

5100 O 100 0 100 O 100 0

(78) (178)

52 7 100 O

A2= 22 1, f. p. ogoz

(338)

B bib;é 5.15.
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27V6f
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(196)

”.241 4.11

(369)

50. 1 1oo 0 n'»ﬂ57'" .

Xz 19 8 “ d f. p= OOOS
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o C : . _ R o C ‘9;; -
. self-esteem  patterns for Idle'%and -female adolescents.:
:Hypothesis 2.4.1 is’hot:sdpported vhen the p@tceptlon ofﬁf

_parental support is. used. as an lndlcator of parental

5

In Table 5. 13 «.thetf perception v{o parental

dhfdlscrpllnary behav10rA 1s crosstabulated with adolescent-}
'self-esteen for »each sex. The 'perceptlon of parentalffd

bpbfdlsc1p11nary behaV1or ls ‘1nverse1y related to self-esteelf'
Anpfor both boys and glrls. Identical degrees .of control aretfrff

-Percelved by »eaCh ‘Selc' 'lth “15 PerCGiVlng Parents to be;;l7~

K

'-controlling, and 58% percelvlng pernissive dlsc1p11naryfr:
i‘pattérns. The effect of parental control, hoiever, appears-f}

Lt.to be greater for boys than for girls. ror h;gh self-esteel*flf:

X iboyS the dlfference betueen the Perceptlon of hiqh and 1°'5}

“:'ContrOI 1s 16 1 percentage p01ntS°5 uhereas for girls' thedd o

'gthan for gltls.,hgaxn, hypothesis 2 u 1 is rejected’ff

1

'd1fference 1sﬁ only 7 5$.~ Parental disciplxnary behavzor,ff X

: .then, appears to be nore 1nfluencia1 on self-esteeh for Jost}f7f

| di:fact, tke ev1dence supports the opposlte conclusxon, nalely' hl

i;fiparental support is egually as 1nfluencia1 in enhancingfpjf:

“

Vrthat parental control 1nf1uences the self-esteen of boys%Hiff

by

L‘fqore than‘ for glrls..leferences in self-esteen levels forfs;ff
‘ftielef and fenale' adolescents cannot be attributed tor{rff

i dlfferent patterns of parental 1nterest.%The perceptlon off,ffg



- Table 5.13. The relat1onsh1p betveen the‘
, R : . pe ception of parental
L ‘disciplinary behavior with
- . -~ - . adolescent . self-esteen,
o g - _controlling for sex of
"adolescent.

[
L

w b

Females

L Males .. |
Q”Petéeptibnf;g.garental disc1pl1ng;1 behgg; :?ﬁ"“

'~Se1f4eSteei_ Cont.1 Peri,f; Tﬁtal fCont) Pe:p. : Total ;

>  §igh ' o ’11;5{; 34;07;'2753 '(95)37f zé;ﬁ f31;57:2s 5 (100) ‘
»;nehiun _,  -;f59;3 ug sf?f53i7 (1e7y”f5"4§;1f5de;ifra6 7 (164)
! fﬁd;.f{fl fjffzé 8 16 3}5'19 0 166):1*f§1;1 19.9 9 g_&_ ig_L

- Total % 100, 05'100 o 100, 07100:0 - 100.0 1oo 0 1oo 0 100 0.

;,f&otaiik";fjf5(1a5) 203 (3aa) (3ueyf(.(1u5) (206) (351) (351)

© O Row® o, 3 se. 7 1oo o ,1'l 41,7 58.3 1oo.o_u;

“'fifxz 11 3 2 d f. p= 003 ;,;xZ=6 8 2 4. f.-p= 03

EER contr0111ng L
-L,AZ Pernlssive
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. self-esteen for_bbth-Sous and daughters. he percept1on_ of
o parenta1;7oontroi affects the self-estee- of boys lore than*

| for girls.?

;;Influence of socxo-econonlc tgtus gnd el'\ionqgg :gorental_'

..v}-——~£—'—nte eSt - A

%

- In f‘the‘l flnal ~se¢£ioﬂ: of thls chapter,-lthe}fi‘-

”1nfluence of socro-econoaxc status and religion on parental":ff'

Zlnterest is exanlned n! the rev1ev of 11teratnre,“the£ «¥1

1nfluence of 50c1a1 structural factors- on self-esteen _u§5';'

“attrxbuted nore to var;ations in subcultural norns, values3‘jf'

e

and parentlng PraCtlces than to the, generalxzation’ of the;efla

’lfPrestlge of -enbershlp QIO“PS t° individuals. t vas

ehypothe51zed that both soc1a1 claSs sand religlons groups:;iff

'*-uould be characterlzed by distxnctive patterns of Parentalfli,f

e 1nterest Parental 1nterest '1s viewed as an intervening], '

“5,factor -ih the 1nf1uence of social‘structural patterns on;if?ff

TRRRN

ebia§oc1o-econoulc s;atgs. The hypotheses regigfing social classetffi

Py

j-fi*v Larson (1969) reported boys to consider parents torij[jl
fluence ~them 'more: than girls in his exalination of thejef_ja

sallence hierarchy._,r,

o )
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.Hypothesis'1;3;1'}Socio4ec0ncric ' status . T:_'ls_:;
3-,5 .- . . positively related to parental

_ support as reported by adolescents
‘and parents. ' .

_ Hypothesis?1.3;2 Soc1o—econonlc status is. inversely_f‘
R ' related to parental control and.
 perceived parental . control” -
n?indlcators. ’ Lo .
] . As denonstrated in. the correlatlon natr1x in Tahle g

f,5f8,v:soc1o—econon1c status i 51gn1f1cantly related Sﬂ\

tadolescent perceptlon of pagentg; sngp rt ( 203), and the“;

adolesceg; gercegtiog of gaterga; support, (.133).rThere arerp;"""

3 nO Slgdé%icant relatxonshlps between social class and fgtheglli'f"

"..22922 (.05) or ze&eses_ sgnr_r. (.os). houever, though thel,“si,ﬁ

assoc1at10ns are. ih the; predxcted direction. BypothesistV'

| 3 1 1 predlctlng positlve relationships betveen social class;,f;'“'

_.and all the support varlables is valld only for adolesceutnfv“

foPerceptlons.,ff"

Hlth regard to parental control, socio-econonicft"

:'ﬂstatus 1s 1nverse1y related to isc;glgga;x ghg igr for thef;ff if

i fjadolescent : 2_ eﬁtlo (-.112) and pa;erna self-reportff.fﬁej?

}'7("132) 1nd1catorS. but not at a signiflcant level for{;i?lffé

/

H',;ngte;g 1 self-report (- 08) (see Tabye 5 8). It appears thatfffﬁf?:f

"'r,~

fhigher socio*econonlc levels. ',*’;*E‘ﬁf75§=dQ'ﬂ

o

norgatlve control attitudes are nqt significantlyi;}f;:?;

17"g:affeqted by social class for either the adolescents (¢02);5;fff“f"



"_control.

~

L relxglous llberaliSI to positlvely 1nf1uence parentaltifti

5 161 :

I

" féthers : ( 06), Or lothers (401{. Hypothe515' 1.3. 2

supported for d §£ g; ;1 ghaglor,.but not for norlatlveﬂﬂ“

Regardlng the flndlngs of the partial.correlatlons7

’

(see' Table 5 11), soc1o—econonlc statns does not alter the_

relat1onsh1p hetween any Of the parental 1nterest variables S

-:3}tand}t adolescent self-esteel. Soc1a1 class tends. to be Lo

assoc1ated Hlth sonevhat dlfferent pa:enting pract1ces~' thef

O

greater the soc1al stanalng. the hlgher the snpport and the:ot
Perl1551veness, These dlfferences, hovever. do not alter thelx‘
Alnfluence of parental 1nterest on self-esteel_:ze-.

*_j.Réii§i§§§ Erefe;enge.v %ﬁpotheses 1 3 3-1 3. S predlcteﬂ7""

“ﬂ: support and negatxvely 1nfluence cont ol,, and that theseL ?tV57

relatlonshlps are 1ndependent ot social class.

".\‘;“ .
6

Hypothe81s 1 3 3 Religions érotestant liberaliSl 133.~t,
RIS pe 'positively related - to parental;af;';¢
... - 'support and percéived parental;}r" )
o Sllpport.».-, AL EREE ’

'jQHypotﬁ¢$iS?1;3;éﬁfRellglous Protestant liberaliSI isfy c

' negatively - related ‘to parental -
“control and . perceived ' parental - ..
'control indicators.u,;hcyhj_;]} ol

'ﬂﬁypotheSis i;3;5ffThe relationships in hypothesesfffi~*’;ix

‘o,socio-econolic status. L

";ﬁefIq”theiiégoéogirtfdot:élétfoosif(fab;ef5;i4ijfftiength;



. ‘  o . K " jﬁ:‘

rartxal corrolat1ons of Ptotestant 1ibotalisn N

index with parental interest 1nd1cators, controlling ;.n'ﬁ
for soc1o-econo-xc stntus. .

_Table 5.14,

- R
Partial correlation cont:ollinq
. for socxo—econonic status .

'ZGro-ordeé\correlation
Protestant libetulisn.
: index '

: :_Control ;'

'.1control

Parental interast 1ndicator

_(n['

’

:- . sig,]mfb

Adolescent Perception,of
Haternal Support

Adolescent Perception*pf,

Parental Support
‘Haternal Support e

’ Patnrnal Support.‘

7hdolescant Perceptxon of'
Parental Disciplinaryv‘;y
BOhavior e

.Hatntnal stciplinaryffi

Bohavio:

' Patarnal Disciplinary:' 

Al

”ABehavior D

?Adolescent Nornative

'_Haternal Notnative

 .Paterna1 Nornative

3]Control L

.ds.

.01

05
=
i

'.(hgvj

'(3é‘_0)_ :

“”8’ .
7._ ‘3“) R
sy

a0

' '_"(uéis') S
S 237 02
SN0

.20

207

K

BT

”-3,31‘;_

ST
';‘.b 10 11-':

S.07

.03

i(365)<.
(65) 1
; t}?ésif

L

(368)

R

'087 "
.05

65

;18

.90

‘f;SQ.;f;_Z i

st
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religious Protestant liberalisn inﬂex, is _related. only 't0' .
'adolescent“ perceptions" of parental dlsc1p11nary behavxor'
'J(- 111), and laternal dlscxpllnary behav1or (-.ﬂZl). The

_more llberal the‘_rellg;ons preference, the: greater'the?

-pern1551veness. These relationshlps becone non51gn1f1cent;'l‘

" however, vhen controlllng for soc1o-econonlc status.*”

 Th support 1nd1cators are all veakly related toﬁ“fv‘
11beralxsn, but belov the acceptable level of 51gn1f1cance,:

‘Each of these relatlonshlps 1s rednced vhen social class is;

controlled for.»The relatlonships betveen noriat1ve control‘gf_e

1att1tudes and 11beralis1 are not as strongly affected byd

r-soc1a1 class.,fﬂ R t,jf:"

Hypothe51s _1Q3.3;1 predictlng é p051t1vef@;35

¢

relatlonshlp betueen Protestant liberaliSl and snpportlve'f'?'

R 'parentnl behav1or 1s rejected Thongh the dlrection _of theff L

o relation 1s_e' predxcted the relatxonships fall short of7d_d"

l*51gn1f13ance.‘ Hypothe31s 1. 3{“"115 PPorted f r;VVthed"v

. adolescent perceptlon of parental disc1p¥g§?rﬁghehavior andff,?'

for naternal d1501p11nary behavxor, but not for fathers.55

- ﬂ' o Ead

"'*Nornatlve 'control attltndes are ‘not’ related to rehgiousg

b

‘;preference at sxgnlflcant levels.,;j: 75“

These relationships, honever, tend to be nffectedre'r,j

v

 ifﬂby soc1a1 class thns negating hypothes1s 1 3 5 anh of theff'

j'-assoc1atlon betveen .religions preference and parenting:{”"d
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practlces appears to be affected by soc1a1 class, though the |

extremely,low correlatlons preclude deflnltlve judgements.'

¢

a

- SUMMARY AND_CONCLUSION

ThlS chapter has exallned the 1nf1uence of soc1a1}

structnral, developnental, conpetenCe and parental 1nterest'

-factors .on. self-esteen,; testlng spec1f1c hypotheses 051ng'

- correlatlonal analy51s$ crosstabulatlons lntrodncing control‘

'varlables,, and partial correlations. The flndlngs - and-

vlnpllcatlons can be brlefly sullarlzed.ﬁ ‘

‘-Socio*ecog0lic statns is. not related to agplescent self— B
)

R

esteem-rath a: staflstlcally siqniflcant level - Parental“a»u

‘Z"lnterest patterns dlffer by soc1a1 class Hlth liddle classzf'

‘ parents helng percelved 'd'lore suppgrtlve and.A less;”c

oy

f,controlllng thanl working class parents. Parental 1nteresti o
‘patterns ‘PlaY anf-lntervenlng role- in the relationshlp‘5'

f betueen class and self-estee- though the relationshlpffjﬁa

o

~Tbetween parental 1nterest and seif-esteel persists for both”;f'f

3soc1a1 classes.j Soc1al class also positively affects;}hf~

o,

r-acadenlc perforlance and organ12ational participation.;”

L
L

;fRellglou preferenc 1s significantly related to self-esteen*ff5f

: f

:7ftaff111at10n p051tively related to self-esteen. Rellgiousuaﬂ

for nlddle class adolescents with liberalness of Protestant,ﬁ;fﬁ
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- ..dissonant :contert ~ negatively inflnences 'sélfiesteen.
o particularly for liddle’class students. Rellglous preference
~only weakly influehces' parental practlces, vlth llberal
beliefs assoc1ated wlth supportive and pernlsslve paﬁterns._
.These relatlonshlps,. hovemer,. are ‘1nfluenced, by sobial
.class.‘ | | |

SN

o~

Sex role is not 51gn1f1cantly related to self-esteen thoughf

'the dlrectlon of the developlental patterns over tlle are as

14

";expected Fenales sllghtly exceed nales' in self-esteen,
L

though 1n grade 12 they also exceed lal%% 1n the proportion~
ewlth lov self-esteen. OSelf-esteen appears to decrease for
ngrls as they advance in grade level particularly betveen

grades  seven and nlne. %&QIG support glven for

[‘achlevenent orlentatlon to be a more ‘constant contrlbuting B

-

| .factor to self-esteen for lales than for felales. Boys alsol;‘ u

tend to be nore 1nf1uenCed bx parents than qirls.flf

43

o . u

'd'Grade level tends'to be positiv‘ y assoc1ated Hith self-?f~“5

B

.eSteen _faf, nale adolescents but not for fenales, thongh:,~ff

differenqgh for boys are not Signlf““t'

" Do . ST L ’ . . : - . ' . .
s e e - TR . . I Lo . . L PR
R ; L l B B o . ) . " e e K

: Grade pgln avegag 1s related to self-esteel 1ndependent off“}

:”boys as social class and grade levels increasei;f”

"7tr9ngeF».f°rff.;7
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- N

“Participation in school activities is more influencial on

'regardlng appralsals bY P&Ients is lote strongly relqted tof*’°

. =R

~be unrelated to self-esteem._,,-

»

self-esteem for glrls than for boys, but i%  also strongly

2 \

v

Perception " parental sugpor is the factor nost strongly
related to self-esteen. No;uatlve control attxtudes and the

_ perceptlon of urElatlvely. 2e211551ve g_regta 1sc;211ne

pattérns are also assoc1ated Hith self-esteen.

/

Parental interest self-report 1ndicators, hovever, tend,"tol

a

‘v.;. _The f1nd1ngs of ‘this Chaéter confiri the

o

'expectatiogf' that the -ihterpérsonAI ' env1ronlent 'ofL'

.

.adoléscents is more stréngly related to self-evaluations
than»socmal structural factors. The expectatlon ‘that-_self-'fr

'esteen wonld ;ncrease wlth age nnd grade level Ls not;

'\ ..Q

suhstantiated GltIS shov a narked decrease‘ between seven'-'

[,gnqggn;nég- The_ factors 1nf1uenc1ng dxfferential sgx roledr

‘,

se1f~ooncept5' have not been 1dentified qxactly though
acadenlc perforlance tends to 1n¢rease in ilportance for the[ﬂ

| se1f~esteen of boys.(The perceptnal world of the adolescentsj '_

dself-esteel than"a: parental self-reports ‘of 1nterest°
7 ' E
kNorlative and behavxoral dllensions .of parental control have“_

f‘fdifferentlal effects on selffestoen.aHypothQSQS'regarding‘ﬁ

¥ . .
d (o
ey

assoc1ated vith hlgher soc1al class and earlier grade level.

.//..

»
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firmness and flexlblllty uere gpot valldated Parenfs .gﬁd
adolescents appear to dlffer in thelr reports of norlative
fcontrols} and the perceptlons of parental support and.

discipline These natters regardlnq d1fferent1a1 perceptlons
of parental 1nterest, and thelr effects on self-esteel,_areie

dealt Hlth in, deta11 in chapter 6o



CHAPTER 6

. FINDINGS: gﬁncgémuat.consnﬁencg

e

The prev1ous chapter reported that, as expected ‘.
thé{ perception ~of : parental 1nterest hy adolescents_'
_p051t1ve1y 1nfluences their self-esteen. The perception of"
_support by adolescents 1s lore strongly related to self-'
E esteen than are parental self-reports of 1nterest In ,this"
:‘chapter _thef' relationships 3 between . these .discrepaht:

1ndicators of parental behaviors are explored.\

The chapter is divided 1nto three sections~~ the’ R

congruence of adolescent perceptions of parental interest;g'5

'and parental 1nterest as reported hy parents. the 1nf1uencef}1i. -

~ of different categories of perceptual congrnence on self-'”-

_..esteen- and “the exalination of factors'f:which;-;affect;:'f

;perceptual congrnence.v?;

e

‘-ipanpﬁthfIkTgnEsr‘auprADOLESCEkT:ser;35132hiL,3-'""

?Th‘ theoretical posture of this study uhasiifi;fo

“,attenpted to laintain the tension hetween ‘a phenonenologicalfjf»f

vihand a. behavioristic understanding of hn-an interaction.f”p*

t.ihile acknowledging the sylbolic processes at vork Ihich

'hf affect self-conceptionsr-for instance that attitndesf andilww

hehavxors of significant others nay be nisperceived in Orderfj“
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toi naintain consrstent self-inages--it has also‘ beenh-”:

theorized that 1nd1v1dual selfbconceptions are deriVed fron'-'~

the. appraisals hy these Jhgnificant others as 1ndicated hyf .

_their behavior toward o a. suhject.' Sone continnity exists’_

.'betieen the perceptuei worlds of indiv1dnals, and the 'f{‘t

actions . and attitudesﬁ of others' directed tovard theseg_d‘ 3y

'3'individuals. Repeating KlnCh'S expre551on of this 1nsxght

"The 1nd1v1dua1's perceptions of others' responses are ;a73"

fairly accurate reflection 6f the actual responses that.;‘,

others are directlng toward hll" (Kinch 1973- .*,)., Other'.':;

researchers have predicted adolescents to be poor perceivers.

of the attitudes of Significant others tOVard then (Elkind,,As*!

A

1967). On the basis of these ohservations. hYpotheses have.ﬂf:ﬂ-

"<been. constructed to test the relationship betveen parentalﬂ-

reports of4 1nterest and the adolescent perceptionss ofﬂf};f

i-nl‘t‘%rep'st-i TR S U A RTHEPF I

1ﬁfﬁfpothe5is55.1.1§Aperentalr support indicators are . -

L 'positively "related: to- perceived;;-f ’
PRSI snpport indicators.,~ SR e

‘fyaypothesis“5L1;2‘ Parental control indicators are" .

positively related to perceived[.5d‘dhsih

‘gparentel control 1ndicators. nf
) PELs zrvx:“‘ ' 11 "'y !i&f7~7*

Cr05stabular analysxs 1s used to exaline these”fli%

hypotheses. In Table 6 1,.contingency distributions betveenﬁ"-h

parental | snpport and perceived snpport indicators arefqzef;

tahulated For both~ nother ‘ and father support,-r_th§i14viﬁ

.
. ;Ag
\
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‘Table 6.1.
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e

e .

170

Crdéstébhlatlon of parental support 7AL/%%<
: Hlth udolescent perceptlon of snpport._;. z

/ . R a

S—
—
i

: ildolescent<ﬂﬂﬁz%ff/f;
~Perception '
- of  Support

2—_/

Haternal Support o mf_

'h~H19h" uediun o Low | | Total '

Chov s

nam

LR (ui- BTN T U N TR TR RO ST

-‘p 20.4

36.9°

total)

”.‘[P 42.7. (111)
oo, 9

A1.6)

"{13. 7)

'f 29.7

(53}.?

(96).,'

(11 0)
25.

. 8. (116)f;f“

116 61

(77)_f‘ff19,9
ey ©
5.28'&

(66)5f'

x_1oo.o.(260)

23751"#[4,153

100 o (259);3

37 0

-l'

n51134“’ i
1100 o 1814"9
109-0 (181).

51 9

"(36)'_" |
(51)", R

(9u)_

32,0 (220)
C 23 070

2, 9"

x==26 5 u d.f. p=.000

5

_100 o (700{"-
“iﬁfjoo o .

1 In these crosstabulations, percentage of total N in
;'each cell. -is indicdated to facilitate estilates -of *

agteenent hetween parents and adolescents._,ﬂg;

. ‘.,,' .



© Table 6.1.

S,

.\*“)

4Cdntinued;

e

" Adolescent
Perception = <« .- ..
of Support ~  ‘High = -

L Paternal Snpport

..

nedlun ff'_'

e

Cox o
(% of

Ctotal)” -

'aiQh ‘]'?:lf 36;5.7(5i)

A

(3 6)

Clowc YT 3746) (32);

30 "‘6 (66)7

10:29)

23.1 (56)_

(8.3)

Y (100)7-'
65y

‘total '- ""10070 (85);.-

Row X 1u o

B

100 0 (216)
35 6

. ‘ ]

19 0 (58)-

(9 5)

23 5 (87)","

NERO

52.5 (160)

LT i _
100.?0 (305;\100 0 (606)‘:’;.?'

. 26,2 (159)

@

yjaa;zlizézx*i

50 3

i xz=1s s 4 d f ps 0032

1OQ 0

el
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'perceptions of the adolescents are 51gn1f1cant1y related to‘}
”parental self-reports. Although the relationsh’ps are highlyl

Significant, the strength of the relationships :s snall 1 In‘

7vthe; relationship betveen perceived naternall support aanr
1flaternal support, by adding the percent of the total for the »
‘three cells o%59 conplete 'agreenent (nother snpport high-“v
.l»adolescent high- nother nediun-adolescent lelUl’.and notherL;;;”
olov-adolescent low), ;Only 38 7$ of the adolescents andrijrf
‘fsnothers are 1n full agreenent. And in tﬁl paternalifpcs
: 'reletionship,i 39 8%. Thns less than 405 of the adolescents;rfi*‘

HPetcelve parental support in pre01sely the sane lanner as do]};f

”‘fthe Parents thenselves._figfilbpf,ff;;35fﬂiflﬁ'ifvot?

i A sinilar pa"tern oocnrs for parental disciplinaryf?ﬁ“
*xncontrol 2 In‘ Table 6- 2 only 59 71 of the adolescents agreeiff

a*?with mother 1nd1cators and 55 9! with fathers regarding:jlf

o~

'~parents" disc1plinary behavior. The relationship between$57,

”lﬁfathers' reporﬂs and the adolescents' perception of the/

:.idiscipllnary> behavior of. fethers falls o short 'bfff?;:

SRR TR 1 Table 5.8 paternal snpport apd perceived paternalff:
'"snpport are’ correleted +4 193 uaternnl support ‘and perceivedip'ﬁ,
. -maternal ~support - are- ‘correlated 233, non-paraletrick“,f7j
- .measures of agreement could- be expectéd to yield‘ezen veekerﬂiiﬂwf
.&gassociation (Robinson, ° 1957) .- Ll
- 2-: The guestions regarding’ nornative control do not ask forvﬁ;"””
;-;adolescents' perceptions of*-patental attitndes, thereforegj;
. comparisons -are:. not’ -feasible. 'The. discrepencies betveen';é
;g~adolescent 'nnd parent attitndes tovard controls nerex’

=;?reported 1n the previous chep&er.,“-\vc- R LR T
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A Tabie 6.2 'Croestdbulation of. parentai.-
S " -disciplinary behavior with
adolescent perceptions.}-

‘Adolescent . ‘ : : .
Perception of . naternal stc1p11nary Behav1or
Parental

DiSCiplineir”,“ Controlllng '7~ Pernlssive L Total /}T_:_

b"i\of<‘.'d;-x‘f Lo e

~total. W% ["j,_ng4fjlf(gijln,.e

:f_Controllxng ;: gaﬁﬁlj(gzl**;fd31. - (206). 1.4 (268).
'-pPerl1551ve i5d~j: 3 5P¥Li§§iee;%f 1-*—L —§*° J“‘L
.‘;{,.”.Total ’  ' ‘518‘:.'_‘_1 -'('1'1-7')5'"::‘V"‘81 9 (530) 100 o (6u7)
' . U Xz=7 3 1 d f.rp= 007 AjQ‘ o |

'7?§ 1 Separate data for the perceptlon of diseiplindff
©  behaviors of mothers and fathers are not provided in
the adolescent questlonnaires.hja--_e ST e

ld';:F“QVQT7‘7 *;*J'Tﬁfdibﬂ5}:?f53v}ndffff‘“
Paternal Discxplinary Behavior f*”"'

R A e 2 _---;f L2 SERRI

_—p,.e"l?CQPtiO‘n_' s _"Contr'o‘]:-‘j.;n'g e P_eiili.,ssiyef;-ng_ TOtal o

Sy _,\.. .

"YZf}totély;1NY,51“[??xfjbxk1f?ff;?x?f{fjiyﬁa;f»~

';_Controlling‘ “;d 1bfo (56) 5 3.6 (179) f;lu1 5 (234)
f;Penliss1ve e~ii 12‘“ i__L _§.Q 1...L _3;5 J_Zﬂl
g%@qta;-a,g;nf. 224 (126) C176 («37) 1oo 0. (563)

7*]gf;f};;ﬁf7,f§{ﬁid‘ xz-.a1 1 d f.:jjj;; COR T
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' significance.

-

.to be. valid, and 541.2 regarding control 1s partially

-supported,'~ineccnreteiﬁperceptlon -of»fparenta1= behaviors.l

Though hypothe51s 5 1. 1 regarding snpport lS found B

~occurs in.eoier uox of the ,adolescent-parent dyads. Asj.ﬂ

reported in the last chapter, parental reports of 1nterestht}iji

.are; not consistently related to adolescent self-esteel.,ff .

;although percelVed parental behavzors are significanhly!iﬁ-

1rel§ted to parental self—reports, ,fgg Strength of the*tV""

u“"relatlonshlp hetveen parental 1nterest and fself-esteel is;,if

..not suff1c1ent to nake conclnsive 1nferences concerning;dzrll

Ziparentradolescent relatlonships frol adolescent perceptions;,g5ﬁ>

"~RERCﬁ?TunL‘coﬁckdEﬁCEfonesnLr-ns¢ggulﬁ';{gtr
‘ central hYPothesis in this thesis is that self-ﬁt

J

'1;esteem .xs’ systenatically related to patterns of perceptnalnogffi

K ™ e £

o

_Twcongruence of parental ;gnd perceived interest. Agreenentftifri

‘fregardlng parental interest is conceived as having anff S

,;haddatlve effect on. adolescent self-evalnations. -

'?ihfﬁypothesisfégéLi; The perceptual congruence index is v
B T S v*rrelat%d to 'the’' adolescent self-*"

'E[j-gﬁ-,f_e)ﬁgesteel scnle scores, with “the .Q;ﬁfiﬁﬁV‘
'{>v4;f;j-frgstrehgth ‘of " the. relationship e
w0 Uvarying in ‘the. follovinq order: . - ‘

:jﬂLEpositive congruence > positive in=*
... ..l congruemce ‘> negative incongriuende . -
R T ‘negative incongruence.“;ﬁ_ﬁt:_H,.a;

'_r'»‘..’.-.
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The constructlon aof- 1nd1c1es ‘ of“§ perceptual;"
';.eongruence of the adolescent perception of parental support
fwas descrlbed in- chapter u _fPositlve cong;uenc 1ncludesi
those parent-adolescent dyads ‘1n which there is agreelent'fs
pthat the parent elther 1s high or nediua on the paternal orf‘=“
;flaaternal support index.viiin the»~ case of “'pgsit;Veq;:
5; 1ncongruence,':the°_adolescent 4perce1§es snpport,.‘bnt theﬁ
etiparent 1ndlcates a lack of support. In eﬁfect the adolescent--f"
ﬂfoverest;!ates the parent‘s degree of support 3 In the case,fg;
;fof negatlve 1ncong;_gggg, the parent indlcates support butfﬂ
7lth adolescent’ percelves a lover 1eve1 of snpport, orf_:;”
.f&ugderestllate parental snpport as coapared vith parent:‘;
Yself-reports. gega ve cOngrnenc 1nc1udes cases in vhichf%lfﬁf

t?there 1s agreeaent that a 1ack of parental interest exists.';jfr"

LY

'l;Fonc' 1teas were included the index-§ nnderstanding,»jf}f

- : o i
,wmllingness, 1nterest and knowledge. Cases nere .sgored .on,j__““

i h} Perceptnal l’cougx:uence index acqordﬁfg to he nodaliffg;?

nggndeggst;lat theit s;pport.?pfij;

-the L perSpective - “the ;%é&f

fffranings ‘are
{”padolescents.a¢' i o AR
.- 1f perceptu ”;congr ,ce,scbres on 2, 3 or u iteas vere?A
-/fthe same, the index vas given ‘that value.' In .cases which had;f
o mo clear uodal value, ;soores‘ of theuknovledg\5ltell_ -
.""used- R : L e
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| The crosstabulatlon of adolescent ‘self-esteem by

~‘the perceptual congruence -of nother support index is .

b

:reported 1n Table 6. 3 Note that the larglnal dlstrlbutlons

“lparallelg.the crosstabulatlons of the adolescent perceptlon

’of-naternal support by naxernal _support'7 u2 2! of the}’

:1adolescents agree uxth thelr lothers that she is supportlve,

.A17 6% overestlnate- 38 ux report lover levels than nothers'

*dfand 1 9% agree that there is an extrenely 1owt 1eve1 ofg!“‘t

. . _. /‘-.b
‘;gmaternal'support. 17_'“

Vo | AThé‘ dlStrlbutTOn Of self-esteen' scores :varieszif
;f-slgnlfl%sntly (X2=43.38, ‘6 d. f-c P== 000) and SYSte'atlcallyJ
“" H1th - perceptual congruence.~ In the P°81tive °°ngr“°ntt“
gccategoryr,36.2$ of the adolescents have hlgh Self‘eStee"ff

E Ihe:; proportlon wlth hlgh self-esteen systenaticallyf

i

g decreases as perceptual congruence decreases-,' positivefﬂ

f<[1ncongruence,,~ 32-8%-‘ negative incongruence, 19 15,,1; d*fa;4

.;.negative congruence,; 15 us. Thlsb pattern of declinlng;{_;g3

'.iproportlons ;;6:' adolescents with high self-esteel asfigvpf

Qperceptual congruence decllnes corresponds exactly to the;f??u

’fassoc1at10n pred;cted in hypothesis 5 2 1': The highestffjf?

i‘fProportions of seIf-QSteel occur vhen nothers are supportive.lyfih

_f“and vhen this support is perceived by the adolescent.

In Table 6 u a sxnilar' analysis isf lade forff

fifperceptual congruence of patg;na support. \g

thefﬂf}vf
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»

_largest prOportlon wlth high self-esteen is in the p051t1ve

congruence categofy (37 9%), just sl1ghtly less than for’

G

;naternal support,,(uz 28) .. Conpared to the perception of_
’“naternal support, more aﬂblescents overestllate the support ’
of the fathers (29 6% as conpared v1th 17.6% for nothers),i"'
and fewer underestlnate ‘ﬂ28 95 conpared _to 38 ux sofif

mothers). A shghtly ﬁlgher ’ prdpartlon .are n?%tuelf"

"congruent (3 7% to 1. 9%)._ ‘_ S t .;;:” ]’Ii-

hese dlstrlbutlons 1nd1cate that adolescents tend'“

to underestlnate the support reported by 'nothers-"and;{'

‘ .overestlnate the support A of fathers.lp'h perceptual'p. 

4

, dlscrepancy of' support by each parent is 1n oppos1te°e-ﬂ

'Ndlrections. Thxs discrepancY 1s llkely due to Variations 1nﬁi;

..__s:_.

p.tne degree‘ of- support reported by . nothers and fathers_ﬁ“*

- respectlvelya Referrlng back to Table 6 11 ‘a S%Snificant1y5“-
_ } o

3.Jh1gher proportlon of nothers report hlgh sdpgprt (37.1!)

fscoupared to fathers (10 0%). Plfty percent of the fathers‘;ﬂ';

A g

"‘fall~1nto the low support category.h ThuS,i.variation 1nﬂ~='fi

1’tagreenent by adolescents '1s 11kely due to the diverqentfwt.

"eratterns of support indlcated by nothers and fathers.;ff'

..‘1‘

The relatlonshlp betneen per ¢ u ‘éangtnenca‘gad;,sff,

'f{self esteen! also dlffers fron that 0 fer;;1;3¢hgpy_jﬁf

['pnoportlon wlth hlqp self-esteel is=

"fp051t1ve congruence and p051tive incongruence categories,ffjf""

A . L -\,
B .

al'jfor both theft["f
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32.9% and 33.1% " respectively. Declining propdrtions with
L - .

high self-esteenm are associated vith negative incongruénce

’(\%20 7%) and negatlve\ congrue?ce (9 1%%. 1In the case of
father support therefore, the perpeptlon of support by

adolescents is_ as likely as the. presence of both father

/7

support and percepglon of support to yleld hidh self—esteen.,

High self-esteem'is maintained independent of the support
' -

reported by the fathgrs. ' @ '
. . . ' -
These results ~can 'be 1nterpreted in one of two

: ways. ﬂlther father support is less essent1a1 faor adolescent
1] i [ )
self-esteem than is lother suppg;t-‘or the notlon that self-

evaluatlons are basép upon- erceptlons, rather‘ than

' realities, is uphelg in its mest radical form. vThe
perception of_sdpport is most certainly an\essentiai element
in maintaining self»esteen.,xhowing parental indicatiens» of
support does not“appe'v X o increase'the apility,to p:edioﬁk
self-esteé€l scores givenfthe‘-strng relationships between
édblescent pereeptions -ang eelf-esteen. The predlctlons,-

hovwever, can be con51dered somewhat ‘more rellable, as - they -
A
a;e tempered by the addltlonal 1nforlation derived fron the

parents..
{ . . . "

. . . i} ‘ R . . } .
FACTORS INFLUENCING PERCEPTUAL CONGRUENCE

— .

’

: Inithis section, factors influencinJu perceptuai,



congruence are examined, including sex of adolescent, grade

\

point average ahd“grade,'affecf and fanily pover.

‘ - | ) R

Sex-role

on the bas¥ of previous research it is proposed
that sex Irole similarity is conducive to accurate
perception, and that|girls will tend to be more _accurate

perceivers. Two hypotheses have been'constructed to examine

these assumptions. . : : : P
Hypothesis 6.1.1 Sane-sex dyaas exceed cress-sex'
_— - dyads in the degree of per@eptual
congruence.‘

Hypothesis 6.1.2 Perceptual congrnegce- in the
rother-daughter dyads is greater
than congruence in the. father-son
dyads. :

-~

Crosstabulations \of\ perceptualh'congruence: fcr 
mothers and fathers by‘ adolescent males and _felales are
tabulated in Table 6.5. Looking first at rhe cengruence_of'
mother support, iales and fenales differ in tﬁeir:percepfien
of haternal- support (X2=8.7; - 3 d-f.; 'p¥,03)} ) fenaléﬁ
adolescenrs exceed malds elightly in: thelr degree of'

poS‘itive ~;congruence (44. 2%  to  39. 85). Fenale-s - ‘.SO‘

overéstimate their other's 1nterest more than boys (20 4%

to 1&.7%);.while 5oys7 tend to perceive lower levels of

maternal;supperﬁrthan.fenales (34;0% to Q?,ﬁ%). Cell~ 51zesa:"
- . . , . Y AU
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\and‘ percents are very semall for negatlve congruende, but;',

. males tend to be more accurate in this category. Sunnlng the

Il

_‘_

';@ongruence categorle . . 45.6% of ”the fenales agree‘ w1th;,‘
sother 4}reports, ~ wvhNe 41.1% of the pales perceive
‘accurately.’These figures gjve sonme support‘for-_the; nbtiont.

Vthat& female adolescents dre more accurate perceivers of
: . S _ . - :

‘maternal support than nales. : ' o | -K'

ﬁith regard to the perception‘of fatner eupport

hovever, there is no dlfference betveen rales and felales 1n ‘
‘the degree of accuracy (x2=2. 3“ 3 d.f., P=.50)5'For-fema1e
'.»adoIescents_35.5$'acCurately.perceive fatners! indioat0r5~of
"support, conpared_to QB.B% of males. Hales_tend“to.,be lore 
accurate perceivers- of thelr fathers;' In the other -
categorles of congruence, "equal percentages (29. ux of _ualee
and 29.7% of felales) overestllate father 1nterest, whilei:.
"sllghtly more girls underestlnate (31.4% to 26. 5%). Sunnlng»‘
.the' congruence ategorles, 38 9% of the glrls, mpared to
uu 2% of -the boye agree with father estiuates' of.‘Support

- Glrls are‘ ‘more: accurate percelvers of nother support than

" are boys-'fbut boys apeear to perceive : fathers.~ uore_“

accurately than glrls doL

With “regard to‘ hypothesis‘6.1 1ipredidting*lore'ﬁ
accurate perceptlon in sale-sex dyads, QS 6$ of the 'lother- -
‘daughter dyads are in agreelent, and QQJZ% of the father-son'u.f

— .
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dyads. In the cross-sek dyads,-u121% of the mother-son- dyads
, . - _ : %
are congruent, ahd‘38.9%-of the father-daughter dyads. Same=
sex dyads appear to be slightly more in agreelent than

cross-sex dyads.

‘Sinilariy; *the mother-daughter dyads 'are_ only
sllghtly more congruent than father—son dyads. as dealt with
in hypothesis 6. 1 2. Female adolescehts eare better
percelvers of thelr nothers than are boy5° but bo&s tend to
jexceed glrls sllghtly in the accurate perceptlon of fathers.
Slmply examining percentage dxfferences tends to ledlsupport‘
to bhypotheses 6.1.1 hd 6.1.2. The range of oércentage
dlfferences, however, is not- srgnlflcant—u51ng thel‘Standard
error df proportlons as an estlnate of the range of error 1n:v
a normally dlstrlbuted populatlon (ctf. Anderson and Zeldltch'
.1968. 205)..The tvo hypotheses, therefore, ‘must be rejected, B
_since the. data provide '1nsuff1c1entvev1dence to conclude.
that sex hroLe.‘sinilarity positiielf ‘affects"perceptdal‘
»cohgruénce, or that feuales are nore'accnrate:perceiiers_‘Q

9

" than males.

Inference~hbilit1ﬁ

' Grade level ‘and grade polnt average are=“ﬁséal*

Y

'1nd1cators of the ablllty to nake 1nteréersona1 1nferences.

Hypothe51s 6 2 1 As the " gradé i of adolescents
-inc%eases, perceptual congruencb

i ) . Tk PRy
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s - increases.
. Hypothesis 6.2.2 As grade polnt average 1ncreases, " ®
- : perceptual congruence increases.

[ .
~The crosstabulationYof perceptual congruence by

grad%" 1evei "is tabulated in 'Table r6ﬁﬁ{g'Tbere are»-no_

* &

51gn1flcant dlfferences 1n elther the perceptlon of naternal

~or paternal support among the three .grades,-'nor . does  a *©

Sl

scanning of the percentage differences indicate notable-

differéncest Hypothesis 6.2.1 is rejected.. . IR -
. L S, ‘ A - . ‘

‘In'ngable ;-6.7 ', perceptual K congruence s
Crosstahulated“ uith grade poingﬁaverage. For the perception
"of naternal support, no dlfferences are noted for acadenlc‘
\perfornance/~’1 51gn1f1cant dlffenence ex1sts for fathers,

'houever (X2=15., 88, 3 d.f., p’='.0012). 0f the adolescents vith

above average grapes 45 5% are 9051t1ve congruent, Hlth only
€

32 2% of those with' lover grades. Those vith belov ‘average

2’

,,grades also tend to underestilate thelr fathers' support_}

'(33 a%) as compared with the above average group (22 ux)

‘8 s,

Hypothe51s 6. 2.2 [is' substantlated for the perceptlon of
‘paternal éupport, put 'not for the ;perceptlona'ofj;uother

support._

~.%§T'

Crosstabulatlons of congruence by grade' P@int’rl
average, controllrng for grade level (table not shovn) ~ does

&

not alter these results. In Table 6.8 . " The relatlonshlp

b

I
P
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“w
betvéenl grade point averqge: andég;rceétual coﬂgrdence is
B controlled for sex of aéolesé@nt. The’ reiationship ‘between

.radé’.poidt_ave:age and peréeptioﬁ.of aAternai'éuppqrt does
Zo£ ‘cha;ge when sex df  adolescent i ‘introduced. forsv
fathers, 'boys with‘;high acadéhic perfqrnance ége fodndxfé;
pérceiie more_aCCurately; but there . is 7ho d;fference’ for -

_ - = . )

girls. * Thus -hypothesis 6.2.2 is valid oulfA'for the

pérception of paternal intérest by sons.

Affect
RN The nature of the yrelationship -befween ~ the
perceived apd the perceiver . is an important factor in
4 : . ’ . .
. . ) : . ’ . . [N . ' .
interpersonal perception. Positive affect is expected to-

‘positively influence perceptual cthruehCe.

he
h e

‘ “ . . B
Hypothesis 6.3.1 As_ the perception of -consistent
S . . affect = .increases, . perceptual
v ' : . congruence increases.. ‘ /y/,ﬁ\\

This hy%oghésis is tested by 'croSstabulgting
gerceptuﬁl_&ongruehce-vith thevadolescent'reports,fof' beéing -
” - o ‘ L R PR

‘liked by parents, .as. tabulated in Table 6.9. The'resq}ts,

. indicate the pe:ception‘bf'éffeCt by adqlgscépts,tb“havé-fa_.”



191

. N ) \ - | \.. ) - \W/ . ey s
. . ) e |
. - ) : . ’ R -
- \\//\\\ 000°0=d °3°P 9 SZ"6C=2X 0°0=a *3°p 8 257691 =21
0°001 J/P.NN 9°€n €ene 1 0°00L L79L . 6°LE _ -0°2S - . Te30L noy
(L6s) 07001 (zetdwo-00L (092) $r00L (50Z) 0700t (00L) 0°00L . (€Lt) 0%00L (£22) 0°00L (%9€) 0°00L S TeioL
o r . . : e : . . . aduanipuo)d
AL T4 I Awﬂqwawdwnw RV % R Ak 4 st e TR e whoete o 18T e AL 2aT3®baN
. . ,W T - ; ' - . o vvrwnwm:oocuu
zer) 88z (ee) o0°sz  (69) S*9z  (04) ivwg (0Lz) 9°8e (o8 n*ti " (nzt) 9°ss  (99) t-gy @aTIRbaN
L . S B . : , - o .  . . .wUrw:undoucH;
(ter) 96z (9n). B8°ne  (z6) nc6se {6€) o0°61L (€zZt) 921 -~ (8) - 1°¢ ~(82)  9°ZiL - (L8) 6°f2 3AT3ITS0d
) | o N . . . . - ) - . .\.v . . N . ‘
- . . . S R . @duanibuo)y
(8zz) z-g¢ (o) tere  (ze) n*se  (s6) g'9n Yne2) otzn (8L) 6°51 (99) .9°62 (orz) c-es BAT3IS04
n) x (N) 3 CH RN (x) k3 (n) S (' B W Lz W 3 )
1e3ioy :oq anIpay 10833V ybiy _ . Te3ol ,.:OA zsﬁcu: *359233V ybtH . wu:vrumtou
. — . SR B . -+ Tenidasaaga
: 3¥56ddns [euiaied 3O :owunwuumn *

335ddng (eule3eN 3o U0I3ds5Ioq.

A

‘3u20s9TOpPe pue juared UsIAI3Q
310933 3UB3ISTsU0D L4 s3uanibuod Ten3ideoiyaqg

s6°9 etqel



n\l ’ 192
N . ‘ . . . u_l’-

véry strong poéitive influence on'pérceptﬁal congruence. S
. g

.

For mother support, vhen pérceived affect is high, 57.7% of
. 9

. the adolescents/ are p051t1Vfly congruent, redu01ng to 15. 9%

for low affect. A similar relatlonsgip exists for, the_

rd

perception of paternal'fupport.

Fapily Power o

..

. R : ‘
The research of Thomas, Fnanks amd Calonico. (1972)

-~

has Dbeen used to predict that those 1eést powerful iﬁ

»

relatlonshlps tend. to be more accurate pereelvers- and that

the most poverful are perCelved more accuratelyu

. » \ L : * :
 Hypothesis 6.4.1 As the power of the perceiver ,
: - .increases, perceptual congruence
decreases; as the power of the
perceived increases,  perceptual
congruénce'lncreases.‘ A

R

. i

" To test_itﬁis.hYpothésis, the power of paréhts-is
measired by .qgi'gindicator lof dec151on-nak1ng which
'différéntiatesr fagily authorltarlan structureS' as,fagher 
.'dominated’ mother dbiinated, _or eéﬁ&lltarlan.l xddiesdénf

' power 51np1y assnmes glrls to- be less pouerful than boys..

. Thﬁs_lt ,can be expected' that glrls' are more- accurate,-

S Separate crosstabulatlons Here also» ‘made for parental
reports . of affect, ' with consistently valid flndlnqs.'-
Patental affect ‘and parental ‘support can be. expected to be
Strongly relateg to each other. , o



perceivers of the parent considered to havé the wmost
decision*making power  than either boys, or when ‘perceiving
the least powerful parent. This' relationship 'is tedted
Wthrough crosstabulation of perbeptu%l congruence by. family

power by sex of adolescent in Table 6.10.

' Examining the iarginals, over. 70% of the female .
adole'scents and over 60% of the males perceive the authority
structure of their fanmilies té be equaiitar;an; About 20} of ?bﬁ'
the femaiez adolescents view fheir fathers as dominant |

compare¥ with 35% of male adolescents. Mothers are perceived .-

M . . /
to be dominant in less than 5% of the cases. e ™
‘ 1 f e
¥ _ ] : o
~ . With regard to patterns of perceptual cbngtuende;

. N N . . N .
positive congruence appears to be -most accurate when the

authority structure is viewed as béing equalitarian. In only
one tablew is »thefe a siynificant diffgrence in perceptual
éatterhs- in the female adolestent perceptiOﬁ of maternal
support. In this 51tuat10n, the s;bport of nothers is hlghly
underestlnated -- that is don1nance by mpthers apparently

» contributes to thelr support being underes\?nated ' Hothers '/
consider themSEIves supportlve, ‘but appean auzgorltarlan and
unsupportlve to the;r daughters. 1In thls “table, father
doninanée _Q: equaiitaria§ ,fénil} structure appears;' to
enhance_ perceptual cOngruéncé.' of the-fegkle-adolgscénts -
48.3% correctly peréeive lothers”fd  bq .shpportife ‘Hhén

A
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fathers are doniﬁaht; and 47.7% when the authority structure

 is seen as equalitarian.

-

TheAhypothesis predicted perceptuai accuracy vhen
the perceived is. dominant. This occurs in the case of the
perception-of nother support by sons' of the mothers who are
dominant, 62.5% are accurately perceived as Supportire by
their Sops, though the cell size in this case isAbéiow'10.f

The perception of father support by male adolescents,
” N

‘however, is not more accurate vhen fathers are donlnant

Fenale adolescents do not percelve dominant fathers nore

accurately than in other categories. Hypothesis‘ 6.“.1

receives 1nadequate support to be con51dered valid - om the

&
ba51s of these results.

SUMMARY R e .
The findings ‘of this chapter can be  briefly
summarized:

1. _The perceptlon of parental interest . is relatedééfo
parent reports of 1nterest in the case of mother -
and father  support and = mother - disciplinary
behavior. The -perception of paternal dlsc1p11naryh
behavior is not related to fathers' reports  of

o - discipline. , o ‘ VA L

2.- In - spite of this’ relationship betveen parent

reports of .interest and ‘perceived interest by
~.adolescents, a conslderable anount of inaccurate -

" perception takes place. Accurate ' perception of
‘parental support occurs in 42.2%" of the cases for

“mothers and 38.9% for fathers. S
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Discrepancies between parent and adolescent reports
tend .to occur systematically. The support of
mothers is consistently underestimated -by both sons
and daughters, and the support' of fathers is
consistently overestimated by adolescents when
compared .. with = fathers' own . responses. WMothers

report significantly higher support than fathers.

Patterns: . of , perceptual condruence are
systematically related to  self-esteem. This is
particularly the case for mother support "in which
positive congruence by adolescentsfresults in high
proportions of high self-esteem than the other.
conditions of congruence. This pattern is not as
consistent for the perception of father support, .in
vhich those adolescents vho perceive support
continue t¢ have 'a high level of self-esteenm’
desplte some lack of reported support by fathers.
It is quite evident that the perceptual world of
the adolescent has a- stromng 1nf1uence ~on self-

gconcept1ons._-‘

The -attelpts to identify'faCtors which influence
accurate perceptlon have not been overwvhelmingly
successful. . . S ‘§

a. Females tend to perceive ndther support more
. accurately than boys, and also tend to
overestimate mother support more ‘than boys.
. Ther-are no significant differences betveen
male and female adolescents in their perception
of . father support, (though' males tend to be
. more . accurate, . and females  tend - to
underestllate) Although same<sex 'dyads are
~.slightly more accurate than cross-sex dyads,
“the percentage differences are belov acceptable
'confldence levels.-~'e_ : ' N '

‘b, fPerceptual congruence does not 1lprove as grade

level  increases. ° High . grades .. for = male
‘adolescents tend to improve thelr perception of
paternal support but there are no '51gniflcant-i
dlfferences 1n the other relatzonshlps. S

c. Perceptual congruence 1s very strongly related :
to consistent affect . between: 6 parent and
' adolescent, and thls' is lso . the case when
.Parents report affect P P

a. ;Dec151on~lak1ng power ‘does ' not significantiy .



affect - the '~ “ perceptual congruence. of
adelescents. There 'is soame evidence . that

o authorltarlan -mothers tend to be perceived as
less supportlve._ L ' '

. %5V‘A.f Thls chapter has found thatAadolescent uerceptlons
'eof, support are'_related to the - ~ responses of ' parents."
;,idolescents -5;é' not 11v1ng 'iu.,"lmaqlnary '02{;? so .

‘engrossed in thelr ovwn personal 1dent1ty struggl S that they |
"miSrepresent and drsfort parental behaviors toward -then."

?

However,-'a con51derable amount of nlsperceptlon does occur.

The support of nothers 1s underest;nated by adolescents nq -

the support of fathers overestlnated, as coupared Hlth the

parents' own reports of 1nterest . Affectlve relatlonshlps“.

¢
IS

ulncrease perceptual aCCuracy, but there are no dlfferences'

for grade levei,,acadenlc perfornance or author1ty patternsi;

L . D ’

‘betveen'parents. o ' sy

In tﬁe' final- chapter: rhe 'results of tue uhole 
study are brlefly sunlarized" and ca. nunﬁir' of general»
conclusious maQe. Sone cr1t1ca1 connents Vthh 1nd1cate some
.u'of .fhé" limitatlons af thls study 'are also nade, ‘Aﬁqf

.suggested areas for further 1nvestlgat10n are 1dent1f1ed
v . ) '. ; .:.’".-
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CHAPTER 7 | -

CONCLUSIONS

fhis study has two basic_objectives: 1. to "assess
the influence of parental appraisals on adolescent self-
'lesteem in the.contert‘of'soqial aﬁd:personal facrors;~and'2."
to explore the role.ofvperqeptuei-;;ctors“in' leTsuring- rhe'
‘ reiationship 'betweep>parehtaliintereSt and adoleeéent'self- .
‘appraisals. Ih_this chapter'theb'findinos-_concerning'vtheee.

goals are summarized and evaluategd.:

A‘SUHﬁARi

ff - ' 1£ .is qigite evldent from this Study,rﬁat tKe‘f
perceptlon of parental appralsals is p051t1ve1y related . ro
adolescent _ self—evaluatlons ' 1ndependent] . of ;sooial*‘
'_structural, developnental and conpetence fdotors; Perental
' 1nterest patterns are 1nf1uenced by social. class, and to a
b'much lesser extent by rellglous preference. The »effect of'
parental 1nterest on self-esteen, however, persists for ?iSP'
: of the soc1o-econom1c “and rellglous grouplngs exanlned |
Adolescents belonglng to rellglous nlnorlty groups appear to;

‘suffer fron status dlssonance which negatlvely\affects self-"

conceptlons.

Adole5cent[self—evalhatioﬁSgare hotf'signifieantlyg
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,differegt for males.and females in the total sanple nor in
seoarate grades. ;The self-esteel ofb'glrls ‘appears ‘to
decrease through the junior amd high‘sqhool'g:ades, though
the reasons for. sex . role diﬁfereaces ’in .~se1f—Canept
'developneni reaain unelear.,Positiee evaldations,are related
to academic performance, ’especialiy Vfof boys‘and~la ﬁhe_
eorking class, and in grades seven Aaud' tuelve, -and  to

ﬂorganizational participation at school, especially for girls"

J

“* . and for studéts in the earlier grades.

Although ,regre551on uethods' vere not used to

1denthfy the- unlque contrlbutlon of each predlctor factor to_

self-esteel,,.on the_ basis of zero-order  and ~ partial
correlationsgolberceived barental'ISupporg is aostlStfongly
| related ‘to;'self;esteenv'a-ong the "ahteeedent 'Afactdrs
eexam&ned ‘Adoleséents wlth hlgh self-esteen also appear to

‘favor hav1ng rules(.and percelve parents to- be relatlvely}'

’perm1551veq1n d;SCIpllnary responses._

5

The exallnatlonbof perceptual factofs has nade use’
'”_5f conparatlve data from parents and adolescents; Although‘i‘
'fesponses_to 1dent1ca1/fad1cators of parental 1nterest by:
'adoleseehts ?and parentsu are 51gn1f1cant1y related to one'

aanother, paredt' self—reports of 1nterest art;.generally"'

= unrelated to adolescent self evaluatlons._ - "f:>: i

A . closer exahiqatioﬂfoffthejrelationShip;bétueen"

SR
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parenta; 1nterest factors and the perceptlons of adolescents
found only : about 50% . agreement. o Self-esteen , is
systematically related to perceptual conéruence ,of the .
' parentélland perceivedFSupport indicators, for mothers. The
perception of father support is related to adolescent self-
,esteen 1ndependent “of father reports. In the cagq\\of both
parents, the perceptlon of lov support, no natter what the
llevel‘of}support reported by the parent, 1s.related to lower
.Selfvesteen.' |
A nunber of factors which . influence perceptual
'dxstortlon in parent-adolescent ‘relatlonShips"haVe< been
identified Hothers‘report higher 1levels of - support than
':fathers, and than is. percelved by adolescents. Fathers are
‘perceived by thelr chlldren as more- supportlve than theyd
-themselves report. Fémale adolescentsvtend to.percelve more

Lk

supfort by parents than do malé adolescents.

With regard to .norkative controls, parents are
! ol

51gn1f1cantly more in favor of rules and standards for youth

than are adolescents. Glrls are nore in favor of rules than

v

are boys. Agreelent that rules are necessary- decllnes as;__
. < . LY .,,-;': . . )
.

g_grade level 1ncreases.

AdgleSCents PérCéive parentsf'tb be relatlve1Ylfr
ﬂﬂperl1551ve in the1r dlsclpllnary behavxor. Both nothers and7 ?
gfathers, however, report thenselves to be’ less co trolllng':t

* .
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~of their children than the children thelseiVes’peroeive.'

v

Neither male nor'feuale.adolescents appe%r' to be
more accuratev perceivers of their parents at statlstlcally
acceptable 'lerels.b*Grade ~level of adolescents has no
siqnificant .effect on -~peroeptua1;“acburacy; ‘Acaderic
performanoe ‘is‘ positively 'reiated- to boys' ability to,‘
predict father support. Positiye affect betueen parents and
adolescents enhances congrulty.. Accurate- perception - of
parental support ‘appears to be more related to equalltarlan
',authorlty structure between the parents than when one" ;arent
is domlnant; Daughters are soneuhat pore accurate.percelvers.
of mother support than they are of fathers,'.or than sons

are,._ though fan11y~ power structure generally is not

significantly related to perceptgal“patterns.

EVALUATION -

Thls study has conflrled the associationulbetueen_

adoleséent self-evaluatlons and the 1nterest of parents --i
. - A q; LA o
'as percelved by adolescents. Dlstlngulshlng betueen three

\ o

rucutegorles of 1nterest i;_"support, nornatlveccoﬁtrol andi
.'idlsglpllnary-behavior‘--» has: asslsted Ain c1ar1fY1ng the-'f
nature and. dlStlnCtlve. infiuence of dlfferent types of“}
v'_parentlng.kThe dlstlnctlon betveen norlatlve and behav1oral_1:

-_dlnen51ons of control has exposed the dlscrepant patterns off

v ox
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association of \these factors with adolescent self-egfeem.

The - finding that girls~ appear to develop less
p051t1ve self-evaluatlons through the Junior and senlor hlgh
school years adds another plece"to the puzzle regarding
~distiﬁbtive sex role patternsdof developnent; The fiudiug
that Edf-concepts are not directly related .to social
structural grouplngs, such as religion and soc1al class, but'
appear to work thelr lnfluence through 1nterven1ng factors,
conflrns the need to 1dent;fy the spec1f1c 1nterpersonal

1nteract10ns _ vhlch, link the soc;al struoture wlth

personallty attributes.

Perhaps the'najor-finding of this study is that
parental- ”seifsreports » of parentlng behav1or,‘ although
related to perceptlons of parental behav10rs by adolescents,

are mlnllally related to adolescent self-appralsals. The

Vit

'perceptlou of parental 1nterest by adolescents appears to be«j‘

an 1mportant link 1u the 1nfluence of. parental support and';
oontrol oni adolescent »self-evaluat ons. d ThlS p findlng h
'msupports the fornatlve 1nfluence of perceptlons of soc1a1
fdlnteractlons on personal self-conceptlous, and exposes the»
» dangers of u51ng self-report survey data for researchlng‘
‘vfamlly systen 1nteract10n. Fanlly researchers nust contlnue_
;to 1nyent .nore sen51t1ve 1nstrulents for assessing fanllyh;

-béﬁav‘ior,p Olle\l approach s. to rely lOI.‘_e' heauly upon.-, .'

At
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0b§ervable ‘behavior ‘which can be explicitly defined and
meas?red Apother approach is to be nore//sensﬁtlve vto the
1atrapersona1 reallties of family member con-unlcatlon. To
actvas 1f‘perceptions of realrty represent soné kind of
connonA deflnltlon is to 1gnore the conplex nature of family
phenomena. -

-

The fact that thlS study has 2\1dent1f1ed "some of
t5é¢ d1rect10ns in ‘which perceptual agreement. and reports of.
fanlly behavior ate llkely to be dlstorted Ray be " of sqpe
help in assess1ng the rellablllty .of ;snrveypnethodstf_;

cfanily research.
N :

e 8 - S
Along. with .these , substantiVe flndings -'and

Ainéiohrs,'ethis study has nany readlly recognlzable faults
'and lim1tat10ns. Sore . of these have already been nemtloned'
fheJ unrellablllty of self-reports, the sa-pllng prOCedures'
-whlch limit the extent to _vhlch ad?§:conclusxon5‘,can be
fgenerallzed f the userxof cross~sect10na1 data, to - make
longltudlnal developnental» assessnents, andv rhe possiblel

blases: caused by Ca. relatlvely poor responée_rateIAIohq

'parents. .
' _ . / VAN - : T
A nunber of other lanltatlons have. becoue ev1dent' -

as the study ias executed Flrst, the 11nkages betueen a

<

ﬂnumber of 1nd1cators and theoretical concepts have proven tof:
& .

'_be extreuely veak Acadellc perfornance, for 1nstance, is fa ‘
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very poor indicator of achievement criteria for male self-

evaluation. Further studies neqeésitate the use -of quite
Speéifié' indicators ~to expose the criteria of evaluations
used for self-appraisal. The preSent sthy hés not been able
to identify these féctors-vi@h sufficient;clarity; Although

a valid instrument to measure the dependent variable was
: | . - L TarRensE TEE
used, the validity of the ihdependent measures remains in

* <

" doubt. B
1)

\

Second, the, study has committed ofie of the

fallacies stressed so Qforcefully by’ RuthA.Vylié (1961),
néﬁely"the, use of correlatibdall methods to'inferbcansai
_relatibnéhipsff in the case of  many 'key»'relatiénShips,
althbugh some association  may 'have been shown; .the
co:relational.nethod lacks the precisiOn’féqﬁired'_to ‘infer

‘ cauSal relatlonshlps. Does academic »pe:fornancev "cause"
self-esteen’ or does high self-esfeem "cause" productive

academic achievement?' Does paféntal interést‘"caUSe" high
‘ kS
.self-esteem’ or do adolescents Ulth high self-esteen Sllplyi

perqelve parents' to be supportlve? The nethodology of thls

T S T _
study does-ngt allow these,guestlons to.be ansvered;_‘

. v o ‘ o ' - S , -
Third, the -statisticalfxneasureSf of ‘associatidn
" have rade a nunbér of dssuhptibns  in the use of thé_

'correlatlon coeff1c1ent In splte of. the: pragnatlc argunents.g'

A}

._advanced to §Est1fy thls usage, non-parametric ueasures»
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t
y

.vﬁich take mcte'seriousiy exact,uatcuing of‘otdinality are
apﬁtopriate to meny of the relatioE%%ibs examineds Tte low
leyel' of COrreleticu for many of these relationships iekes
one wonder whethet the -usage of ?ther. measures  of
association might heve given even less significant results.
On the other h&hdh the avoidance of the use of regression ;f
analysis (vﬁich :would have 1nvolved even more assunptlons
about the nature of the data) has prevented g1v1ng a_»clear

2

and uniform picture of the multivariate relationships among

the g;edictq;'variables; As ‘the. study- reached its final
'+ stages, it became appareut “that path analysis.vbuld have
.beeﬁ»a,very‘effective.neans ~of - assessing the'"intervening
. relaé!onshipS‘ between social structural factqts; petental

‘behaviors end'adolescent self-coucepts (cf. Gordon, 1972).

' Fourth- the study hds not adequately explored' the

nature of . the condltlons under vhlch interpersonal 1nfluence

o

*is: llkely to occur. The f1nd1ng that a relatlonshlp of

affect enhances 1nfluence has only touched the' surface of -
thls ‘problen. ‘The flndlng that fallly structure has sone
effect on percept1on also serves only to tease and to tempt-r

_ the reseaccher to d1g for the 1dent1f1cat10n 'of more prec1se.'
. . / L -
CODdlthDS of. parent-adolescent 1nfluence.1 oo .

PR
- . o

.Fifth, this study has nade some - loglcal junps to

11nk parenta}‘lnterest Hlth appralsal of 51gn1f1cant ‘others

g
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in the symbolic interactionist framewvork. Parental support

and contrbl-denote.much more than interest or appraisal.

N
LI K

Specific parenting practices can be viewed as reinforcing

'particular self-conceptions. This study does not negate the

syhbolic interaction approach =-- in fact it has exposed
again the - influence ef\’sylbolic | and phenonénoiogical
perceptions on se1f~atti£udes -~ but it has not'deIOnstrated
the 'exclusi;e utility of inte?hcfionist presuppositions

either. The findings can be located within the framework of

other approaches. c

-‘Ae  a finalx critique, the study .ﬁas choseh to
ignore ehe influence. of slgnlflcant others other than
parents. Whlle it argued that parental behav1ors contlnue to.
p;ay, a _role in the developnent of self-concept1ons for
adoleseente} parental inteﬁest is able to predict only a
very snall portion of the variation in adolescent self-.
eValuatlons. Continuing research 1nc1ud1ng the influence »of
other associations appears essential to gain a conplete

picture of the etiology of self-evaluationé by adolegcents.

S
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FORM A - STUDENT

IBM NUMBER
OREGON STUDENT SURVEY '

UNIVERSITY OF OREGON

Your Sex: ( )Mate.

e

(Full Name of Your Schooi) ‘ v . _ :
L . ' o ( ) Female

(Your Grade) » - T = ' - "

Purpose of the Study

' The purpose of this study is'to learn more about the life of young people, We are interested in finding out .
something about your parents, your best friends, your teachers, and your school We believe that you will
enjoy answering the questrons o

THIS IS NO’I‘ A TEST. There are no right or wrong answers.’ Please answer each questlon fra.nkly, honestly,
and to the best of your ability. Your parents, best friends, or teachers will never see your questionnatre or
your responses, Your answers will be strictly confidentlal ‘Our interest is m how students in general answer

. “the questlons rather than  in how any parttcular student answers them, . : :

INSTRUCT IONS

A A number of items use the terms. ’MOTHER a.nd FATHER It you are not currently living. wtth
_your napiral mother or father, the terms should. be taken to mean your "STEPMOTHER, STEP-
‘FATH MALE GUARDIAN, or. FEMALE GUARDIAN. ‘or FOSTER MOTHER or FATHER" -

whoever you are living with. The term "PARENTS" refers to your current parents or "PARENT''if
you were only hvmg with ‘one ofyour parents during the past year. . NOTE: If you have not hved
with both of your parents during the past year (since October, 1967) but did hve ‘with both of your
parents before this time, then answer all questions just as if your parents were still Iivmg to-.
gether. If, however, you have lived with only one of your parents for more than a year then check .
(\/5 the box that applies in each questlon and go on to the next questton :

S

. B. Read each item carefully Answer it to the best of your knowledge Please check M or circle
' -only one answer. However, do not spend too much tire on any one questlon If there is not an’
approprlate answer avaxlable then write in-your answer or wnte in"I don't know "

o C. Be sure to follow the -dtrectlon-s given for answering each .questio,n.’ L B

D. Do not sklp any questlons unless you are tnstructed to do so

E. If you wish to make comments, please feel free to do so, and wnte them in the margin by the o
' ,questlons ‘or at the end of the questtonnalre Ve e )

F. 'I‘he small numbers ‘that. frequently appear in the questionnarre are- for IBM processing equipment
These numbers axd in tabhlatmg your responses at the research ofﬂce T B

“H, ‘NOTE: 'YOU'HAVE ALSO RECEIVED A TAKE -HOME PACKET; 'PLEASE TAKE HOME WITH YOU
" AND SEE THAT IT IS HANDED EITHER TO YOUR MOTHER OR FATHER AS SOON AS POSSIBLE. . .. -
" PLEASE URGE YOUR PARENTS TO' RETURN. THIS PACKET WITH THEIR COMPLETED QUESTION--
'NAIRES AS SOON AS POSSIBLE. . PLEASE DO NOT DISCUSS YOUR QUESTIONNAIRE WITH YOUR
PARENTS UNTIL THEY HAVE FILLED OUT THEIRSI - e

- THANK YOU 'F,_(')'R _Yomi COOPERATiON -
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CARD ONE

N

'12. HOW QLD ARE YOU TODAY?
1. ( ) 10-11 years 6. ()16 years
2. ()12 years 7. ( )17 years .,
3. ( ) 13 years - 8..( )18 years
4. () 14 years 9. () 19+ years
5. ( ) 15 years S
13. WHAT IS YOUR RACIAL BACKGROUND?
L. () White
2. ( ) Negro
3. ( ) Oriental
4. ( )Americap Indian” .
5. () Other (Specify:, _ )
'14. ‘WHAT IS YOUR SEX?
L. () Male
2. ( ) Female
15. WHAT GRADE ARE YOU IN? _ _
< 1. () 7th grade 4. () 10th gr'ade )
. 2. ( )8th grade 5. () 1lth grade
3. ( )9th grade 6. ( ) 12th grade.j
16. WHAT KIND OF PROGRAM ARE YOU TAKING IN
SCHOOL? NOTE: If you-are nét in one of these
programs now, which one w1ll you be ln? v
L) College Prep - (a course of study that ~
: _ prepares you for college)
2. () General - (a course of study that does not
prepare you for college)
9. ()I don t know : »
' 17 HIGH SCHOOL. S’I‘UDENTS ONLYI Which
© areas of study are you emphamzing If
more than- one, check the area in Wthh you
. take the most courses. i _—
1. ( )Busmess education .
2, () English o
- 3. () Fine Arts . i} g
¢ ) Foreign language o
5. ( )Humanities . § .
6. (') Industrial Arts - - o
7. ( )Mathem&ncs\ ' S
© 8., () Physical Educatxon B
9, ( )Science T o
18.° ARE YOUR MOTHER AND FATHER Now
e LIVING? ‘_ -
1) ( ) Both are hvmg ' - o
2./ )Only my father is llvmg o L
#, .3, { ) Only.my mother is living -
(g B
-2-

. ( ) Neither parent is living. = . ¢ -

. .

19.

20,

21~
- 26.

ARE YOUR PARENTS DIVORCED. dR
SEPARATED?

) No, they are not divorced or separated
) Yes, théy are divorced ' ~

1 (
2. (
3. )Yes. they are sepa_rated

WITH WHOM DO YOU LIVE?

) With both my mother and father
With only my mother

With only my father

With | my mother and etegfather
With my father and. steEgother
With foster parents

Other (Specify o

L (
2.()
()
4.()
5.()
6. () :
7.0) )

WRITE THE FIRST NAMES OF EACH ONE OF -
YOUR BROTHERS AND SISTERS. Indicate how

old they. are and whether they are a brother .
(put B) or sister (put S).- If you have no brothers

P

- or sisters place-a checkmark in the category
‘ __:below "No brothers, " and No slsters.

. Exsmple: S;ex égg

2,

,( )No brothers

bW --"

( ) No slsters

.HOW OFTEN DO YOU GO 7O THE MOVIES? S

( )never 5= SKIP TO QUBSTION 29
. ) several times ayear - '\
. (" ) about’ onceamonth R -'GOONTO o
() twoor three times a - QUESTION 28 -
month ~ ;o0 '
5. ( ) about: once a week
( )more than once a week

 --' T, WHEN YGU G0 T0 THE MOVIES, WalicH]

- ONE OF THE FOLLOWING DO YOU Mosm
;,OFTENGOWITH?‘ TR ) PO
' .‘11 ¢ ) your] parents 0 .
2 (") your best friends .- N

( ) ygur brothers or. slsters




,29. ABOUT HOW MUCH TIME DO YOU USUALLY
SPEND WATCHING TV ON WEEKDAYS?

( ) none, or almost none
(.) about 1/2 hour a day
( ) about 1 hour a day .
" )about 1 1/2 hours a day
( ) about 2 hours a day .
( )3 or more hours aday = <

O Uk W N

‘The following four items are -about your plans for a job
There are two types:of questions.

and.for an education.’
One type is called "REALLY LIKE TO! and the other

type is called "ACTUALLY EXPECT TO." :Thereis a

: 'vcg important dxfference between these questlons )

A "REALLY LIKE TO quesuon on jobs asks you to
choose what you- nost want to do. For example, you
may really want to be'an engmeer or a lawyer. "A-
" "ACTUALLY EXPECT TO" question on jobs asks
~ what you think you will actually do. For example, - ..
because you know that you cannot afford a college
" educatioui you actually expect to be ‘a mechanic.
Please keep this differepce in mihd when you answer
* the following questions. : .

'30 SUPPOSING YOU HAD THE NECESSARY
ABILITIES, GRADES, MONEY, ETC., HOW FAR

WOULD YOU REALLY LIKE TO GO IN SCHOOL? o

1. ( ) Until. I can drop out of hlgh school. -
2. ¢ ) Graduate from high-school
( ') Trace or technical school, for example, ’
beauty or auto mechanic school
J Business school ‘
) Nursing. school
) Junior college or 2 years of college
') Graduate from 4 years of college
) Graduate school’ (Masters, Ph ‘D)
)ldontknow.'.l» o o~
J s
31. CONSIDERING YOUR ABILITIES, GRADES,

@

’~o’ o o A

' FINA.NCIAL RESOURCES, ETC,, HOW FARDO

YOU ACTUALLY EXPECT TO GO IN SCHOOL?

L () Until l can dr()p out of hlgh school
2. () Graduate from high:school :
{ ) Trade or technical schoot, ‘for example
- beauty or auto, mechamc school o
(- ) Business school : ‘
() Nursing school = * o
*) Junior: college or 2 years of. college
) Graduate from 4. years of college .
() Graduaté school (Masters, Ph D)
)Idontknow . L

w

RS NN

3. School isdull nd bonng

: {3'8.:' The teachers are falr to

g 39 ~I llke school very much
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32, SUPPOSING YOU COULD HAVE THE NECESSARY

- ABILITIES, EDUCATION, GRADES, MONEY,
ETC., WHAT KIND OF WORK WOULD YOU A
REALLY LIKE TO DO AFTER YOU FINISH YOUR

. EDUCATION? -

A(Speclfxc name or title of job you wotld really
like to have. If you really don't know, put K
on Lhe above Ilne ) ' :

33. CONSIDERING YOUR ABII..ITIES, GRADES, :
FINANCIAL RESOURCES, CHANCES FOR TECH-
NICAL SCHOOL, COLLEGE, ETC., WHAT KIND

.. OF WORK DO YOU ACTUALLY EXPECT TO DO
AFTER YOU FINISH YOUR EDUCATION?-

(Speoiﬁc name or title-of joo yon actually expect
. to get. If you really don't know, put DK on the
above lme )

34, WHAT ARE YOUR PLANS REGARDING

MARRIAGE ?

1L )I am married now | :

2, ()T plan to get married, soon after I get out
" of high s¢hool = = = -~

3. ( )1 plan to-get marrled while in the serVIce_
or while [ am-in college. - -
4.1 plan to finish all my schooling and/or C

- service obligations before I marry .
-5 ( ) 1 do not plan to. MATTY at all

6, ()1 am undeclded :

: _Y0ung people usually have some specnfnc 1deas about-
“the school they attend. Some of these ideas are.

listed below.  A$ you read each statemert, conmder e

'whether you: strongly agree (SA), agree somewhat -

o (A). disagree somewhat' (D), or strongly disagree

- '(SD) that the statement IS true.
answer :

Please circle your

T 36 School isa waste of time

for the type of work 1!

wlllbedomg 6o 'SA'-.A_'D,‘,_SD_' '

S 3,7."My teachers Judge a stu- s

"dentbywhoheruns S T
.around wlth SA"A D 'SD. .+

' 'eVerybocy Everybody has
. “‘an equal opportunlty to get

' ,good grades, .The teachers . ST
. do not: have favorxtes B SA A D sD ¢

:SA 'y D s_D"



«

2217

The following statetnents are about your relationships
‘with your teachers. As you read each statement,
consider whether you strongly agree (SA), agree
somewhat (A), disagree somewhat (D), ox strongly
disagree (SD) that the statement is true of most of -

* your teachers. Please circle &ur_ answer.

o L2, 3. 4

47

40. My teachers understand my - - - _
problems - . .Y SA A D SD
41. My teachers are'Willing to B
talk with me when I have a =~ L
question SA A~ D 8D
42, My teachers are interested ;
" inthe thmgs 1like to do SA A ‘D SD
43.'iMy teachers know thetr - :
.. subjects well "SA A D SD
44. My teachers really help me. - o o P
.understand the lessons = $A A D.. SD-
45. 1 find it.difficult to talk with
my teachers about things . _ _ o
" that.trouble me SA A D SD
46. My teachers always act as if :
- they like me .. SA A SD -
My teachers like. their jobs  SA - A sD
- 48, My teachers do the. best they .
. can in thelr jObS SA' A D _SD

49“ I hke my teachers very much SA, A v_D SD

PLEASE RATE YOUR TEACHERS ON THEIR .
ABILITY AND WILLINGNESS TO HELP YOU.

'50.

"MAKE THE RIGHT DECISION ABOUT COLLEGE .

OR A JOB. .

CL|( ) My teachers are able and w:lhng to. help
" "me decide .
2. (Y My teachers are ab}e to. help me. but they o
are not. wxll;ng -
3. ( ) My teachers are w1llmg to help me, but
; they are not able - s
: 4 (- ) My teachers are netther able nor w1lling .

tohelpmedemde S ;

.. 51 HOW OFTEN DO YOUR TEACHERS URGE YOU »
TO IMPROVE YOUR GRADES? DU o

- )Never s S N ¢ )Often
( )Somettmes o f‘—- 4, ).Qonstantly

'guardtan, or foster fa

52. HOW OFTEN DO YOUR TEACHERS URGE YOU
TO GET MORE EDUCATION AFTER HIGH

SCHOOL?

3. ( ) Often
4. ( )Cons‘tantly- E

1

1. ( ) Never : .

.2. ( )Sometimes ‘
The followmg statements are about your relattonshlps
with your father. - As you read each statement, con-
sider whether you strongly agree (SA), agree some-

‘what (A), disagree soméwhat (D), or strongiysdis-

agree (SD) that the-statement is-true. . Please circle
your answer., " NOTE: IF YOU HAVE NOT BEEN
LIVING WITH YOUR FATHER DURING THE PAST
YEAR PLEASE SKIP TO QUESTION 69°ON THE .
NEXT PAGE. REMEMBER: - The term "father" refers
ta whoever-you are - l({ng with - stepfather, male .

er .

, L2 3.
53. My father understands my ' :
" problems ) - SA° A D sD
54, My fathe.r is wiIling to talk -
with me when'I havea = o
" problem " SA A D SD
85.. My father is interested in - R o
" the thmgs Iliketodo .. SA"A D sD
56, 1 My father knOWS the syb- A et
' Jects I study - ‘SA.A D SD
My. father really helps me ) -
understand the. lessons SA"A D. SD:
'58. I find it dtfftcult to talk’ L
| with my father about things - S
. that troUble me N L SA A D . SD: .
59. My father always acts as. - P
~ifhe hkes me ‘.-S._A' A D.SD '
" 60. ’My father hkes hlS jOb o SA A'D SD . .-
N 61,L_;My father does the best o T e
. ._vhe can. onhts job:~ SAA D -SD
162, -'My father trys his best Lo oo SR
‘to be a good father : o ‘SA_}A" D - SD
: 63 "_,I ltke my father very much._» YSA A D SD .

'_How OFTEN DOES YOUR FATHER URGE YOU R
, _'- .TO IMPROVE YOURGRADES? . " .
3 ( )Often

()NeVer i
-4..(.)-Constantly =

( )Somettmee o



. your answer. 'NOTE: IF YOU HAVE NOT BEEN: -

65." HOW OFT/EN DOES YOUR FATHER URGE YOU : - ' L 2. .3 4
ggH%%{yORE EDUCATléN AFTER HIG& 69, My mother understands my . b :
: S . . problems- . SA.A D SD
() Never - -« 73.()Often 70, My mother is willing to talk
2..( ) Sometimes o4 () Con.stantly_ with-me when | have a o
_ . N o o . problem - : SA-A D SD
66. HOW FAR IN SCHOOL HAS YOUR FATHER SAID o oL N
HE ‘'WOULD REALLY LIKE TO SEE YOU GO? '71. My mother is.interested in - ,
‘ - . © . - thethings1 like to do SA A D 8D
-~ 1. () Until I can drop out of high school . ’ . o T
2. { ) Graduate from high school . o .72, My mother knows the suh- .
3. ( ) Trade or technical schoel, for ex mple_, - jectsIstdy. -~ SA'A. D SD -
.. beauty or auto mechanics school : o _ - : .
4. ( ) Business school. o o ' 73. My mother really helps me .
© 5. ( ) Nursing. school - - - ‘ N understand my lessons ~ SA A D 8D
6. () Junior college or 2 years of college L : .
7. ( ) Graduate from 4 years of college . .74 1find it difficult to talk
8. (') Graduate school (Masters or Ph.D) 'W‘.th my mother about . L
9. ( )He hasn't said ‘ ‘ things that trouble me .. . SA A” D SD

_ ' S R | - < 75, My mother hkes her ;ob

67. HOW FAR IN-SCHOOL HAS YOUR FATHER SAID . (if ghe doesn't work, *
HE A-CTUALLY EXPECTS YOU TO GO? " answer ,thls‘que,stlon in ) o

“terms of her being a house- _ N

1. { ) Until I can tirop out’ of high school i

.2. ( ) Graduate from h1gh school - , s wife) o SA .A» b SD- -
3. () Trade or ‘technical school; ‘for example, 76, My mother does the best S

. béauty or auto mechanics school . . ' - she can on her Job "~ SA A D SD -
4. ( ) Business school e e T o -

- 5. () Nursing school - o : 77. My mother. trys her best_ Lo
'6..( ) Junior college or 2 years of college S _ to”be a good mother s SA A. D 8D’
7..( ) Graduate from 4 years of college ' . ST e
‘8. () Graduate school (Masters.or Ph. D) - . 78 My mother alW&YS vacts as. e
'.9..(, )He hasn t Sald - if she Iikes me’ ;- o ,SA. A D SD

66. PLEASE RATE. YOUR FATHER ON'HIS ABILITY 79 I like my mother "ery m“"h 54 A D 8D .

~~ AND WILLINGNESS TO HELP YOU MAKE ‘THE
' 'RIGI-IT DECISIONS ABOUT COLL O

CARD TWO

=

SO ) My father 15 able and wllling to help me
‘ decide .
. ().My father is able to heIp me. but he is -
-, not wtllmg

. / HOW OFTEN DOES YOUR MOTHER URGE YOU
TO IMPROVE YOUR GRADES? '

]

30 ( )My father is w111mg to help me. but he S " 1 ( )Never P _a,_ 3, ( )Often ' o
' is notable - LT 20 )Sometlmes‘ Sl 4 ( )Constantl)’” -
-4 ) My father is neither able nor w111mg to L R
help, medecide .o o T o013, HOW OFTEN DOES YOUR MO'I‘HER URGE you °
o © ¢ TO GET. MORE EDUCATION AFTER HIGH
The followmg statements are -about your relanonshlps LT SCHOOL?

S with your mother.- As-you read each statement, con- . L '
- :sider whether you ‘strongly agree (SA), agree some- " ( )Never . 3 ( )Often
what (A), dxsagree somewhat (D),‘or strongly dis-~ =" - . ( )Sometlmes S 4 ( )Constantly

~agree (SD) that the statement is tfue.. Please cucle.. ’

LIVING WITH 'YOUR MOTHER DURING THE PAST
YEAR PLEASE SKI_P TO: QUESTION 17 ON THE -
. NEXT PAGE. REMEMBER: The term ' mother

© i refers to whoever you .are hvmg with -- stepmother, o

female guardtan, or foster mother T

BN

- go to top of the page - '
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14.' HOW FAR IN SCHOOL HAS YOUR MOTHER -
SAID SHE WOULD REALLY LIKE TO SEE-YOU
Go? - —

. ( ) Until I can drop out -of hlgh school

( ) Graduate from-high school L

. { ) Trade or technical school, for example,
beauty or auto mechanics school

) &lsmeSS school .

) Nursing school

) Junior college or 2 years of college

) Graduate from 4 years of college’

Graduate school (Masters Oﬂ’h D). .

She hasn Usaid-

(»JN»—

.

e
L
o
N
-
A

‘\Om\lO\Ul-h

)
)

15. HOW FAR. IN SCHOOL ‘HAS YOUR MOTHER

SAID SHE ACTUALLY EXPECTS. YOU TO oo' L

1
2.
-3

(
(
{

) Until.I can drop out of hlgh school .

) Graduate from high school R

) Trade or technical school, for example,
beauty or auto'mechanics:school

) Business school o .

) Nirsing school v '

) Junior. college or 2 years .of college

) Graduate from 4 years of college

) Graduate school (Masters aor- Ph D)

) She hasn' t sald ' ;

ToE N v

16. PLEASE RATE, YOUR MOTHER ON HER ABILITY
AND WILLINGNESS TO HELP YOU MAKE THE =
RIGHT DECISIONS ABOUT COLLEGE OR A JOB
1. ( ) My mother lS able and wxllmg to help me

‘ deelde :

) My mother is able ‘to’help me: but she ls

not willing

( ) My mother is wtllmg to help me, but she

““is not able . o

( ) My mother is nelther able nor wxlling to

help me decrde ‘

o2

WILL YOUR PARENTS HELP YOU REACH
YOUR SCHOOL: AND WORK GOALS BY, HELP-
ING YOU PAY YOUR WAY? '

17,

No. they can t afford to help me at all
Yes, " they -will help me some:.

Yes,, they w111 help me quxte a blt
: ,The followmg two statements

f,re
- ships.withi your. best friends.

. ment, consider whether you strongly agree (SA),
,agree somewhat (A), dlsagree somewhat (D), or .-
: strongly disagree (SD) that the statement is true

: Please cxrcle your answer. -

l()
~2.(9)
3()

"j-gototopofthepage-- '

about your relatmn- o
you read eachi-state-. -

2

-20.

- HIGH SCHOOL?

ships with your.pareits and best friends.

1. 2. 3. 4 -

18. My best friends like school -SA A "D .-SD
19, My best friends do the best
they can in their school. . o ‘
work o * SA A D . SD
HOW OFTEN DO YOUR BEST FRIENDS URGE
_YOU TO IMPROVE YOUR GRADES?

3. ( )Often.'

1. ( ) Never _ »
. 4.-.(' )- Constantly -

( ) Sometimes.
21. HOW OFTEN DO YOUR BEST FRIENDS URGE
* YOU TO.GET MORE EDUCATION AFTER ’

( )Often ‘
\ ¢ )Constantly

= 1 () Never

"2, ( )Somettmes
. PLEASE RATE YOUR BEST FRIENDS 'ON THEIR

ABILITY AND WILLINGNESS TO HELPYOU. ™ | |
- 'MAKE THE RIGHT DECISIONS ABOUT COLLBGE.

' OR A JOB. : ‘ .

1. ( ) My best’ frlends are able and wlllmg to
- help me decide . : T
. () My best ftiends are able to help me but o
... they are not w1llmg : . ,
3. () My best friends are willmg to help me, ’
' " .but they. are not able : .
() My best fnends are nelther able nor

wtllmg to help me: decnde _—

4.
The followmg statements are about your relation- '

As you:
read each descrlption, consider whether your parents -

“(P) or best: friends. (BF)- fits the descriptlon the best..

23,

25.

~ Please circle your answer, Note: If you feel that
: " : your parents and:best: trlends both fit the description
‘e_qua.lly weIl (the same) then you ;nay clrcle same
- (Sa). . :

. "‘WHO (Parents or Best Fri nds) ~:-1:1‘ 2. 3 _
,best understands your problems 'P"‘ .BF - Sa
24 is-mogt. wnllmg to talk wnth you %
AT when you have.a problem . P BR.Sa
"fls most mterested in'the’ thmgs R
: you a like to do ‘ “P BF Sa.

' _26.
27, best




3.

301

-
, 1. 2. 3
28, is most difficult to talk with about .

' things that trouble you P - BF Sa
29. ‘most often acts as if they hke you .P BF Sa
30. do you like the best P "BF Sa
31. tries the hardest to help you when .

" you-have a'problem. P BF.Sa
32. .is it the easiest_ to talk to” P _ BF sa
33. would you most like to.get'.. o
"closer to" R . P "BF Sa:
34. has the moérinﬂuenee on,you' P BF /Sa-
35. has the most control over you =~ P BF 5a
36. WHEN YOU ARE TRYING TO MAKE UP YOUR
. MIND ‘ABOUT SOMETHING IMPORTANT, WHOSE
.- IDEAS DO YOU PAY THE MOST ATTENTION TO?
1. ( ) Best Friends ' | | -
" 2, ( )Parents’
3. ( )Both about the samé e
4, ( )Other (Specify: . L)
WHICH ONE OF THE FOLLOWING THREE
- THINGS .WOULD MAKE YOU THE MOST
- UNHAPPY? - .
v b (7)) Best. Fnends did not hke what I dld
©"2.( ) Parents did not like what I did-
3 (¢ ) Favorite teacher dxd not hke what I dld
38. WHICH ONE OF 'I‘HE FOLLOWING THINGS

- ',wouu) BE THE HARDEST FOR YOU TO TAKE?

L )Best Fnends dlsapproval ) \.‘ 8

2; () Parents" disapproval i
3. )Teachers dxsapproval

LET'S. SAY THAT, YOU HAVE ALWAYS WANTED
.~ ."TO BELONG TO A PARTICULAR CLUB.THAT '
.- YOUR BEST FRIENDS ARE MEMBERS OF, AND
: ."FINALLY YOU WERE'ASKED TOJOIN. BUT,

o THEN YOU FOUND. OUT THAT. YOUR: PARENTS
- DON'T APPROVE OF THE. GRQUP Do you

o vthmk you: would.

1
2
3.
4

B NN

() defmltely ]om anyway

( ) probably join o

{ )probably not join: T
( )deﬁnitely not ]oin _' o

. 43 the person whose company

' 744.7 ‘the person whom T would

47 the person: whose ideas
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40. SOME YOUNG PEOPLE BELIEVE THAT THE[R
PARENTS ARE OLD FASHIONED OR OUT OF
"TOUCH" WITH YOUTH, Do'you feel thlS way
about your parents?

( ), No, never

( ) Yes, sometimes
. ( ) Yes, often

( )Yes. always

41, WHEN YOUR FAMILY EATS OUT, GOES ON

A PICNIC, GOES TO A MOVIE, GOES TO A
CONCERT, OR-GOES ANYWHERE 'IOGE'IHER,
_WHAT ARE YOUR FEELINGS ABOUT GO
- A.LONG? :

—

( )1 enJoy -going thh my famlly very much much
. {.) I enjoy going with my famlly somewhat -
. () I'do not enjoy gomg with my family--1

v would jt just'as soon.do. somethmg else

4. ( )1 would prefer not to go with my family

C o atall

WN

!

42. IF YOUR qu w»;s PLANNING TO EAT

ouT, GO ON A PICNIC; GO TO A CONCERT,
OR GO ANYWHERE TOGETHER, AND YOU-'
‘HAD THE.-OPPORTUNITY TO GO SOMEWHERE
WITH YOUR BEST FRIENDS WHO \K)ULD
YOU GO WITH?

1. ( ) Definitely go with famlly LY
2, () Probably, go with family - =
"3.7(- ) Probably go with best friends
4. ( )Deﬁnitely go with best friends .

FOR EACH OF THE FOLLOWING DESCRIPTIONS

- CIRCLE THE LETTER OF THE PERSON THAT
BEST FITS THE DESCRIPTION. F = Father, M =
. ‘Mother, B best Frlend, and T favorite Teacher

. Lmost en)oy ER SR F ! _M':jb B T
miost ke tobe like < - POMOB T

45, '; the perqon w{xose ldeas
. about fun'are most llke

gt f".'4"6.A fthe peraon vhose ldeaa

about right and wmngare L e .
~'most llke mine O F‘ M. BT ‘

-about the importance.of G
school are most llke mlne :E: "M B: T 7T

.4&;"-'the peraon whose' interesta

voare most like mlne FMBT i

:"{./'
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v

People usually have some specific ideas about them- -

selves,

agree somewhat (A), disagree somewhat (D), or-
strongly disagree (SD) that the statement is true,of -

your feelings about yourself

'59

: f if you do & " What. would you do?

Please circle your

answer,
. 2. 3. ¢4
49. I f{eel that I'm a person of
~ worth, at’least on an equal )
plane with others : SA A D SD
50. 1feel that I have a number . ' .
* of good qualities SA A D SD
51. Allin all, I'am incline_d to R
feel t'hat Iama failure ~ © SA A 'D.° sD
52. Tam abie to do things as well -
as most. people :SA'A ‘D -SD.
53. I feel I'do not have rhu‘ch to . .
" be proud of ~ SA A" SD
54 like myself SA A D SD
S5. 'On the whole, I am sansﬁed ; : _'
-~ with myself SA-A D SD
" 56. I wish I could havi more L . |
- respect for mysel? R SA° A D "SD
57. 1 certamly feel useleSS I o
“times . SA"A. D SD
. At times [ thmk Iam no good _
at all : ‘S.A A D :SD_’ s
THE FOLLOWING STATEMENTS DESCRIBE

'HYPOTHETICAL SITUATIONS IN WHICH YOU FACE
‘AN IMPORTANT DECISION, READ EACH STATE- o
MENT CAREFULLY AND. INDICATE WHICH OF THE - :
TWO THINGS YOU WOULD MOST LIKELY DO IF YOU--' :
ACTUALLY FACED THE SIT UATION v L

You have, been mvxted to a; party to. Wthh you wantj, i
~-yery much to go. . Your best frxends have dec:ded e
to go and are. urgmg you to go too.

“They will be -
you not to go,

( )GO tothe party
( )Stay ]‘lome

Some of these are listed below. As you read
- them, consider whether you- strongly agree (SA),

60.

61

63.

" has been broken, Jim. broke the glass.

How dlfflCult was it for you to decide whtch you
would likely do? / :

( ) Very difficult _
{ ) Somewhat difficult
( ) Semewhat easy -

( -) Very easy

Suppose the situation above is reversed Your
parents are urging you'to go to the party. How-
ever, your best friends have Dot been invited

and are urging you not to go. You really don't -
want to go to the party, Your parerts will be
very unhappy if you dori't go; your-best friends
will be very unhappy if you do go. What would .
you do?

1. ( ) Goto party. -
2. ( )Stay home .

. "How difficult was it for you to dec1de whzch you.

would llkely do?

)Very-difficult Co

L

2. ( ) Somewhat difficult
3, (. ) Somewhat'easy

-4 ( ) Very easy ’

A large glass in the front door of the hzgh school '
Bit both’

" . he and Bill were seen at the school the aftern()on

" that afternoon.

" the glass was broken and both are suspected

Bill and Jim are friends and they agree to deny

that they know anythmg about the’ broken glass. .
‘As-a result, the principal pins the blame on

both of them, * You are the only person who knows -
who broke the glass because you were. at school
‘You didn't actually see the glass

o broken, ‘but you heard: the. npise and saw Jim walk-

: very much undeclded whatto. do

KD :Athink you should tell the principal.’:

“ing away from the door just, afterwards
_"The three '

friends you:go. around w1th most of the time don't’
These friends -

"+ hate to gee an innocent person pumshed But they

: ~*point out'to you that this i8 a matter between Jimg- -

and Bill and between Jim: and his.conscienge, You

. 2 talk the matter over with your. mother and father
‘very unhappy if you'don't go. Your parents, how-- e
-ever, ‘do not approve: of the party and -are urging ~ -

“They feel that’ Jim is unfairly usmg ‘Bill to; llghten SRR
.- his.own punlshment '
~Your parents will be very unhappy LT

“Your parents think you-:.

<" . -should tell the princxpal who broke the glaas_ ) NS
- What would you do? : N L

’,;“;

“1. () TelL the princlpal who broke the glass

2, ( ) Not tell the princlpal who broke the glass

B L 8‘0t0top ofthe next page <
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64.

65.

66.

67.

Croare: you likely. to el

68,

69.

-make a decision §

‘take the college pre_ '

L
2 C
3. (
4

How difficult was it for you to decide wthh you
would likely do?

. () Very difficult

.. () Somewhat dif'cult' .
. () Somewhat e e
. () Very easy

»pww»—-

fersed. Your

kell the prin-

Br, think you -
b fe the glass. .

kschool where you must

ben a college preparation.

fl program (noncollege
oriented). Your: ‘- iends have all-decided

to enter the generaMifogram and are urging
you to do the same. You want to because ifyou.

You are at a poil

program and a gef

“don 't your friends will be very unhappy as you.

em in- school Your
ongly urgmg you to -
K. You know also
K unhappy if you -

will be separated fro]"
parents, however,

that your parents.w
decide not to do wh

Vl { ) General Program (not college prep)
2. ( )College Preparatory -

70.

7L

"WHBh." Which program

How difficult - Was it for you to decrde whnch you‘ :

would hkely do? -

) Very dlfflCult

) Somewhat cleflcult
2) Somewhat easy

) Very easy o

Suppose the sttuauon descnbed above is re-

-verged: . Your parents want you to énter the ‘
. general program- while your best friends want . .-
.you to enter the college. prep program with".

. them. You really prefer the College prep -

- program,

General program (noncollege prep)
lege preparatory :

WhICh prOgram are you likely to- ’:'_,.

232

How difficult was’it fot you to decide which you
would likely do?

( ) Very difficult

. { ) Somewhat difficult
( ) Somewhat easy

. ( ‘) Very e‘asy‘

WHAT KIND OF JOB HAVE YOUR PARE
SAID. THEY WOULD REALLY LIKE TO 8! L
YOU GET WHEN YOU FINISH YOUR EDUCA- v

TION ’

L (Specmc name or ntle of job. parpnts say they

72,

_ actually expect you to get. Note:. If they haven't .

“73-
75.-
: THOSE IN WHICH _YOU PLAN TO PARTICIPATE

.06,

. would really like to See you get.

Note: If they
haven't said, wnte "none" on the above lme)

WHAT KIND OF JOB HAVE YOUR PAREN’IS

"SAID THEY ACTUALLY EXPECT YOU TO GET . . .

WHEN YOU FINISH YOUR EDUCATION.

v .‘A . . L

(Speciﬁc name or title of job parents say they
said, write "none" on the above line. )
'//

LISTED BELOW ARE SEVERAL SCHOOL
ACTIVITIES PLEASE CHECK M ALL OF

IN THIS YEAR
0L (A Cappella Ch01r

02, (")Art :

03. ( ) Band or orchesr_ra

04. ()-Basketball - ‘

05.°() Baseball

‘ ) Bleacher crew
L 07,()¢c-12"

08: (') Chair- érew '
09, () Cheerleading -
10, )Chessclub

) Chorus -~

ool
12,

o 14,

s

20,
21,

) Clags officer -

L
(
(
(
(
(
(
(
(
(
{
13 A ) Club. officer
(
(
(
(
(
(
(
(
C
(:
(.

.-} Coin cIub
15, ‘»)Commlttee offlcer R e
16, ( ) Dance (Prom) commlttee e
17. () Debating team RIS g
-) Dllettantes TS A W I
19, ( ') Drama club; (National 'I‘hesbian society)
') Football * - ~ _
.y Forestry. club
, Y Forsenics team RERRTI S
©.23.("") 4-H.clubs I
)] Future Business Leaders of America

24
asi(
26 (

) Future Farmers of America’ . :
) Future Homemakers of America :

‘--gototopofthenext page -”: L
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). Future Teachers ot*A.merlca ) THOW- OFTEN DO YOU FIND IT DIFFICULT TO TAL

27. (
.28. ( ) Germanclub : WITH YOUR FATHER CONGERNING:
29. (') Gixls Drill Team : ‘ ; .
30. ( ) Girls Recreational Assocxatlon . ' 1 2 3. _4
31. () Girls Glee club . |12, Appropridte entertainment . N S O 4
32. ( ) Girls League , o 1 ‘ ‘
~ 33. () Homecoming committee }13. How to dress N § O A
- 34. () Industrial Arts club ’ J D ,
35. () Indian Craft . : 14, Drinking and/or smoking N § O. A
36. ( ) International Relations League ’ N ' A
©37. () Junior COmmu)\;ty ‘Aides o 15 Job _'S : ©
38. () Keyclub - o . <. |16, Religion N 'S O A
39. () Les Saucnssons 3 E ; v » - o '
40. (') Les Touckies ‘ ‘ 17. Sex and/or petting ('making -~ ,
41. () Letterman's D - \ ' love")- , . N S 0 A
42. () Liprary club - - I o v L
43, ( )Mathclub y 18. Money o :/S o A
44. ( ) National Henor Soctety N o ‘ .
45. ( ) NuDelta . - . | 19. Fears o y 5 0 A
46, () Newspaper staff - Orange "R" - 120. Late hours NS o A
. 47. ( )Pepsters . ‘ . - : IR
48. ( ) Radio club : S - }21 Dating - - A N § O A
49." () Rally squad S . o / 3 :
" 50."( ) Science club 122 Marrlége A N .5 0 A
" 51. () Spanish club " , R ‘
52. (- ) Speech club’ , 23. Education -/ ‘ .‘ N.S O A
53. ( ) Student Beneficiary club ' :
54, ( ) Student council or Assocxated Student Body NOTE: - If you have not been livmg w1th your mother
55. (') Swimming X _during the past year. (smce October. 1966) SKIP ’I‘O
%6 () Temis R QUESTION 36. el
57. () Track and field - % [HOW OFTEN DO YOU FIND IT DIFFICUL'I‘ TO TAL
58. () Torquers club o .~ | WITH YOUR MOTHER CONCERNING: . -
59. (- ).Varsity R - : ‘ EETEEE B —_— ‘ I
.~ 60. () Warrior Guard : D L 2.7 3. 4
61;. ( ) Wrestling .- B N ST, oL 7"
~ 62. ( ) Yearbook staff | 24 Appropriate entertainment N ..S- O A,
Q 63. ( ) Young Republicans - "] 25. ‘How to'dress - NS O A
- 64. ( ) Young Democrats - ' oo e R R
65. () Other (Specify: _ .~ ) |26 Drinkingand/or smoking. N S O . A
| , S _CARD THREE 28. Réli'slion""j"f"’ ; N 5.0 A
- MANY YOUNG PEOPLE LIKE YOURSELF FINDIT 129, Sexapd/or pemng ( makmg BRI
DIFFICULT. TO TALK WITH THEIR PAREN’TS ABOUT | love@ S N S O A .
" SOME’ THINGS AND NOT DIFFICULT AT ALLTO TALK K AN \ L e s -
TO THEIR PARENTS ABOUT OTHER THINGS. ~As you, _.305_Money::4 SRR L N S 0" A.
read each question, consider- whether you never (N), - R S RTINS
“sonietimes (S), often (O) “or always. (A) have dlfﬁculty 31. Fears .. g AR N S _ 0‘ A <
in talking about thé problem with your. father, mother, | . , ' g S
and best friends,” Please circle your answer.. Noté: 32 Late hours "; SRR N"_ S Y A o
. If you'hayen't ‘talked about a ngen problem W1th your. . ' e e
—_—t : Dati NS 0 A
. parents or ‘best friends, do you feel you mxght have - 33 2 ng e T
; dlfflculty if you dld? How often? R 34 Mlarnage 2 . N.'S 0O .A "
NOTE 1f you have not been hving with your father 'LS Edu(:atlon : ' ' NS0 AL
"durmg ‘the past year (smce October, 1966) SKIP 'PO \ SBREENT T
- go to top of the page - Do e T “ L Yo L L

. _;10.7.



v L 2 3. 4.
36. ‘Appropriate entenetnrhent VN S O A
37. How to dress N s O A
-38. Dri.n‘kin‘g ahd/or smoking N S O | A
39. Job © N S O A
40. Religion ’ N S O A
41, Sex- and/or petting (' makmg ; o
- love”) N s O A .
42. Monck_; N S. O A°
43. Fears } | N S 0O A ]
44. Late hours . : N .S 0 A
45. Dating . ‘N S . o A
46. 'Marrlage/ NS 0 A
v47t_Education N s 0 A

HOW OFTEN DO YOU FIND IT DIFFICULT TO TALK
WITH YOUR BEST FRIENDS CONCERNING:.

k People usually report they have ‘sothe specific

48. GENERALLY, ‘WITH WHICH ONE OF THE
FOLLOWING DO YOU MOST OFTEN DISCUSS
-THINGS THAT ARE DIFFICULT FOR YOU TO
TALK ABOUT?

1. ( )Best Friends ,
2. ( )Parents .’ .
3. () Both abc')ut the same .

quire-
ments in mind when they aré thinking about an’ IDEAL
FUTURE [OB Same of the requirements they have
mentioned are listed ielow. * As'you read them, con-
sider to what extent a “job or career would have to
satisfy each of these- requi‘rements before you cotild

‘consider the )ob IDEAL

-

Please c1rcle HICH H if you con51der the requlre—
ment }ughly 1mpoxtant .

el bt
of medxum tmportance o T “.-VH

L ..’

-Cnrcle LOW Lif you consnder the requxrement ot"
o little 1mportance .

'_ ercle NO - N 1f you constder the requtrement of no .:

1mponance at all.

-gototopofthepage- ,

58. Chve me an opportunity to

: 'low As you by
,reason ls tO you
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THE IDEAL JOB WOULD: 1. 2. 3. 4.

(e}

49. Provide an opbortunity to
use my special abilities or
aptitudes - H M L N

50. Provide me with a chance .
to earn a good deal of :
money H. M L N.

- 51, Permit me to be creative

ang original ' H M L N

52, Give me a social ‘status

and prestige * H M L N

53. Give me an opportunity’ to
- work with people rather oL
~thanthingg =~ . + ~ H M.L N

54. Enable me to look forward : _ :
to.a stable, securefutures H M L. N
55. Leave me relatively free
- of supervisionby others .~ H M L N-

56.  Give me a chance to - -
exercise leadership "H M L

" 57. Provide me with adventure. 'H M- L -N

be helpful t6 others H M L 'N' ;

59. WHICH- ONE. OF THE FOLLOWING HAS THE
'GREATEST INFLUENCE ON YOUR IDEAS
ABOUT AN IDEAL FUTURE JOB? _

)Teachers _
) Best: Eriends : __
) Parents . - I

1
2
3. B
4..(" ) Other. (Specxfy ’ R )‘_

AAAA

" People who go on. to school aiter hlgh school do 50 for’

many reasons, .Some of these reasons are listed be- -

egﬁ them, consider how important each’
NOTE: If you do not. expect to go.
to more schaol after you graduate 1ndicate how'im~

‘ ' . portant the reason would be if you were plannlng to go.
) Ctrcle MEDIUM - M if'you consnder the requtrement 5

‘ Please circle HIC’ H if you consider the reason =
'-"htghly tmpormnt‘_ o : :

' Clrcle MEDIUM M 1ﬂ'ou eonstder the reason of
. medium importance _ L

‘ .

'Clrcle LOW L 1f you considghe reason of little

1mportance t '. S

-

Cnrcle NO N 1f you conslder the redsongf no’

: - importance at all..

.'-gototopofthenextpage-'
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REASONS FOR GOING ON TO SCHOOL:

60.

61.

62, .

63.
64,
66,

» %7.

68,

69.

70.

71,

72,

3
4,

Acqulrlng the skills neces-
sdry. Lgcarn a living H M L N

To prepare for an occupation H M L N

To learn new thifigs just to

WHICH ONE OF THE FOLLOWING HA.S THE

GREATEST INFLUENCE ON YOUB REASONS
FOR GOING ON TO SCHOOL?

L. () Teachers
2. { ) Best Friends
. { ) Parents -
( )Othé_r-(Speci_fy:' - o)

know tl&em \ +H M- L N
To broaden intellectual and A .
cultural outlook H M L N
To.enjoy social life H M.L N

. Tohave fun ~ H M L N
. _ (
Because friends expect it H M L' N
Because parents expect it H M L N
To learn to get along with ‘
others ~ H M L N
To find the right person to . :
marry . H M L N
To develop personahty and . : o
chdracter o H M L N-
To bec_ome a responsible ‘
person . -~ . H M L N

People us,ually have some specxflc ideas in mmd when
they are thmkmg about.the rights and responsmllmes _

* of parents and children,
- listed below As you read each statement, ‘consider .
whether you strongly agree (SA). agree somewhat (A),

disa gree somewhat

that

“«

73.

74,

\_thld when he misbehaves

Sonie of these ideas are

). or strongly disagree (SD),
the statunent istrue.

Please circle your answer..

‘L 2.3 4.

Children shduld not be férced_~

SA A D .5D

to cat if they don't wént to
Cluldren should be permltlcd
to tell their parents what ; o
they thmk about them - SA A D SD
. * Parents..should pumsh a o .
“SA'A D sp

-_go to top of the page -

-12-

76. Children_should eat just
what they like

. 77. When a child wants his

own.way his parents

should let him have it SA A D SD

78. Parents should not give
in when a child wants
- his own way :

. People usually have some specific 1deas in mmé

when they are thinking about an IDEAL | A

MARRIAGE. ' Some -of these ideas are listed

below. As you read them, consider how im-

. ponant each idea is to you.

. Please circle HIGH Hif you cons1der the idea -

hlghly 1mportant

'ercle MEDIUM M if you consider the ldea of
’ medlum 1mportance . o B -

Circle LOW L if you consider the ldea of

little tmportance
o

. ercle NO N if you consxder the idea of no im+ .
: portance

. L 2..‘35' 4.

12, Husbands and wives
should -shate. equally in o
all decxsions o H M L N-
13. Al,though‘a_husb‘and‘f
. should consult his wife
about what to dq, he .
should make the-final
decision in‘important . K
.‘matters : “H M- L-N._
: Husbands should onl
makKe thé final deci-~
sions in i areas in which -
“they have: ‘movre. train- S
mg than thenr wwes' " H-M" L "N:
15. When a husband and o
~ wife disagree about _
- something, a wife =
should be w1t11ng to .

glvemhrst £¢H. M L N

- go to top of the next page -

..‘ R LN
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.xmportance

" Cirale NO "N if you' consider the idea of no impor- ‘
" tance at t all.

1. 2. 3 4
16. Teenage children should be
consulted for their opinions .
before decisions are made H M LN
17. In a marriage the husband
should do his jobs and the
wife her jobs' o H M L N

18. A wife should get up and fix
her husband breakfast on
work days regardless of
what time he has to leave in A .
the morning *H M L N

19. If both a husband and wife
are working, a husband.

should help fix the evemng
meal and do dishes - .. H M L N

20. A husband should do'his
wife's work and a wife her
" husband's work if necessary H M L N
21, WHICH ONE OF THE FOLLOWING HAS THE
GREATEST INFLUENCE ON YOUR IDEAS
ABOUT AN IDEAL MARPJ.AGE? ’

. ( )Teachers

( ) Best Friends

( )Parents S

( ) Other (Specify: = - . - )

:QWNr—-

People usually have many ideas about what a student

ought to do in school. Some of these ideas are listed

"below. As-you read them, consider how important

each idea is"to you,

Please clrcle HIGH - - H if you Consmer the idea highly i
' meortant ' '

Circle MEDIUM M if you conmder the ldea of
medium 1mportance . -

Circle LOW L if: you cons:der the idea of llttle

I

25. Bt a leader in school
- activities

26. Be popular with hls (her)

classmates

27. Have fun - study only

. enough to keep grades above i
H M L N

passing

1. 2. 3 4
H M L N
H M L N

People have many ideas about what young people like

“ yourself ought to do. Some of

ese ldeas are listed

below. As you read each statement, consider
‘whether you strongly agree (SA), agree somewhat
# (A), disagree somewhat (D),. or strongly disagree

(SD) that the statement is true
answer

A YOUNG PERSON o'u'c;nr‘m:'

28. Have his (her) own car

29. Make own. decxslons about
late hours, s'mokmg,
R drinking

- 30, Choose own dates

‘ 31 Choose owrn clubs or groups

to join :
' 32. Be active in nonschool
' activities such as Boy -
‘I Scouts,. religious youth
groups

33. ChOOSe ?M frien?a ‘
Be trust#d '

‘else L‘
Nid

©36, Be supervised by adufts at.

‘ nons chool partles

YA :Have standards {rules) to :
obey such ag what time to N
Csa

be in, where not to go

A STUDENT OUGHT TO:» L2 3 4

22,7,_Spend most §f spare time = ' L
reading and Rudying ~“H ML N

23, Do very best in school work A
(grades, study) H M LN X

" 24 Beastar in sp(gts actwmes H M L "N

-gototopefthepage- ‘ i
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Please circle your

TN

. 35.- Be punis d for'br:a I g
* the law ju hke any 4y

1

SA

.SA’
* SA

sA

SA
SA

SA
SA

SA

L2,
A

>.

3. 4,

D SD
D SD.
D SD
D SD
D SD°.
D -SD
‘D SD
D: SD
D SD
D ‘:SD.'
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People have many ideas about what youhg people _.7_
ought to do at home. Some of these 1?515 are lifted
. below. As you read them, con51der w important

each idea is to you..

Please circle HIGH - H if you consider the idea highly
important.

Circle MEDIUM - M if you consxder the idea of
medium 1mportanCe

Circle LOW - L if you consider the idea of iittle
1mpozrtance .

Circle NO - Nif you consider the 1dea of no impor-
tance. E .

A YOUNG PERSON OUGHT TO: 1. 2. 3. 4.

. 38. do things _arouhd the house
without being asked '

" 39. help with setting and clears

ing the table, washing dishes, '
_sweeping, dusting,’ washing ,
and ironing clothes . 'H M L N

40. helo with coQking.and plan-
‘ ning main meals, sewing,
interior desi ' :

Al. help with mowing lawn,
taking out-garbage, shoppmg.
for groceries

" 42, help with shopping for furm- o
" ture, appliances, cars - - H M L' N

43, be. consulted for any ‘major
‘decisions that need to be _
'made '. . " "H M L

oz

44. obey hlS 'parents even thod‘gh
he thinks they are wrong “H M L "N~
45. be respectful to his parents H ‘M L N.

© 46, show his parentsthstlfe Do o
- '~‘lovesthem. _ H 'M' L N.

47, HoW OFTEN DO YOUR PARENTS NAG AND o

QUARREL WITH EACH omsm

'( ) Never . . 3. )Often
L0 Sometimes S 4,°() Constantly
9. () not IlVlng with father .

A )not living with mother .

-4

/'3‘ B

48, WHICH ONE OF THE .FOLLOWING BEST DES-
CRIBES HOW DISAGREEMENTS ARE SETTLED
IN YOUR FAMILY? Note: If you have not lived-
with either your mother or father during the -
past year, check one of the boxes below. "

() Neither my father nor my mother usuaily
give in : "
My father usuaiiy gives in to my mother
My mother usually gives-in to.my father
My parents usually reach an agreement
through mutual give and take ’

)My parents never or seldom have any

disagreements
9. ( ) not living with father =

( ) not hving with mother

2. (
3. (
4

49. WHICH ONE OF THE FOLLOWING BEST DES-
" 'CRIBES HOW IMPORTANT DECISIONS ARE.
MADE IN YOUR FAMILY? Note: If you have
. not lived with either your mother or father dur-
mg the past. year, check one of the ‘boxes’ below .

| )Usualiy, my. father makes the decnsxon o
- without first discussing the matter with
) _my mother
2. ( )Usually, my father discusses the matter )
" with my mother and then he makes the
_ " declsion more.or léss by himself -
S3,( )Usually, both of my parents talk over. the
T matter with each other and then they both
“".* make the decision more or less together . .
4 ( )Usually, my mother discusses the: matter,'
.. . . withmy father and then she makes the
o decision more or less by herself '
'5 (") Usually, my mother makes the deciéion :
without first discussing the matter with
my father :
9. () not living with father
o )not living with mother

~ 50, _WHICH ONE OF THE FOLLOWING BEST DES- '

'CRIBES YOUR PART IN IMPORTANT FAMILY
‘.DECISIONS? o -

"1,7( ) My parents never ask for my opinion 3

-2, (- ) My-parents sometimes ask for, my opinion. .

3.( )My parents often ask for my opinion’ -

4,-( ') My parents almost alwazs ask for, my
e opmion h

51. WHICH ONE OF THE- FOLLOWING BEST DES- -

'CRIBES HOW IMPORTANT YOUR PARENTS
- REGAHD YOUR OPINION IN IMPQRTANT
.- FAMILY DECISIONS?

L ( ) What 1 say usually does not makea .. o
g difference. in'the decigton : L
—2 ( ) ‘What 1 say usually does make a difference

in the decrsion C . ’
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. 58, HOW OFTEN DO YOU ATTEND A WORSHFP

52. EVERYTHING CONSIDERED. HOW HAPPY HAS
YOUR PARENTS MARRIAGE BEEN? SERVICE IN A CHURCH OR SYNAGOGUE?
() Extremely happy L ( ) Never ' ‘
2. () Very happy 2..( ) Several times a year
3. ( ) Somewhat happy ‘3. () About once a month .
4. ( ) Somewhat unhappy 4. ( ) Two or three times a month
5. () Very unhappy . 5. ) About once a week
6. ( )_Extremely unhappy 6. ( ) More than once a week
53. SUPPOSE YOU WANT TO GO TO A MOVIE,

YOUR PARENTS REFUSE AND YOU BEGIN TO
ARGUE STRONGLY. ' WHICH ONE OF THE -
FOLLOWING WOULD YOUR PARENTS MOST
LIKELY Dp? »

L. () Let me goto.avoid further argument; or

become angry and tell me to do as'I'
- please - - R
2. (') Let me argue but remain firm unless I
had sound reasons

3. () Not even listen to me and pumsh me more

for arguing .
4. ( ) Continue to refuse and pumsh me 80 that
I'd learn not to argue |

e

‘LISTED BELOW ARE SEVERAL STATEMENTS

ABOUT YOUR RELATIONSHIPS WITH YOUR
BROTHERS AND SISTERS. The terms brothers
and’ sisters ‘refers to whoever you are livin
wlth ~- step brothers/sxsters or foster children

4

- 9.-DO YOU HAVE BROTHERS OR SISTBRS AT

.HOME? e R

1 -. () No - (SKI.P 'DOQUES’I‘ION 66)
2, ( ) Yes - - (Go ON TO QUBSTION 60)

C INDICATE YOUR REACTION TO EACH STATEMENT E
-] ABOUT YOUR RELATIONSHIP WITH YOUR BROT HERS]
AND SISTERS. NOTE: Please circle your-answer, -

54. SUPPOSE YOUR PARENT S HAVE JUST HEARD .
FROM. YOUR TEACHER THAT YOU HAVE NOT -
BEEN COMPLETING YOUR HOME WORK?

“WHICH ONE OF THE FOLLOWING WOULD

YOUR PARENT S MOST LIKELY DO?

L () T~urn off the TV (or record player) for a

. week as punishment for neglecting my.
school- work

2. (') Scold me.for a whlle, but they d soon for- .

get it

3. () Talkit over thh. me_and help me decnde

4, ( )Getangryandtell meitwtllbemyown o
‘ j-'62.f Do you talk with any of

o ss-

57

how to meet the problem

fault if I don t.pass

:60: Do you talk about seit and -

Nif never, Sif sometimes, 0. if often. and A if always ~

- P

_ the facts of life with any of . S
- your brothers or: slsters O N..S 0 A

61.. Do you attend movtes,

‘basketball games, or con- -
_Certs, etc.; withanyof =~ -
» your’ b'rothe’rs or slsters‘ w N80 ALY

vyour brothers or aisters

WHAT IS YOUR RELIGIOUS PREFERENCE? .~ about bo ks A :
56. NOTE: Pledse be as precise as possible in . i 10 ! magazdnes . N ‘s '0- A
giving the speclﬁc religious preference.:' _ T - or artic €8 you rea e PR
Example: "Southern Baptist, Free Methodist, = -~ 7’63' When you need advice do CT R
" Roman Cathohc. etc. If you have no religwus ' .'.'you ever go to any of ;our'. o
'preference put "none. ' . brothers or sisters for it: NS Q A
' - | 64. Do you enjoy-doing things -~ - N

(Your rehglous preference Note If you have togzther int)}'x any if youg: T

a religious preference, are you a member?) ) -Hbrothers or slstera . NS 0 A -

L ( )Yes.lamamember _A B (ISVS:Doan S

- R : ) y of your brothers e
2. ( ) No; Iam not a member | - orsisters’ get a better |
‘parents 0 NS 0. A

Lo1se
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66. HOW MUCH TIME ON SCHOOL DAYS DO YOU ~  70. HOW MUCH TIME DO YOU USUALLY. SPEND

USUALLY SPEND TALKING WITH MEMBERS ’ EACH DAY DOING HOME WORK OUTSIDE OF
OF YOUR FAMILY? = . i > SCHOOL?
1. ( )none, or almost none "L () None or almost none
2.:( )less than 1/2 hour a day .2, () About 1/2 hour a day
‘3. ( ) about 1/2 hour a day 3. ( ) About l hour aday - . .
4, ( )about 1 hour & day 4. () About 1'1/2 hours a day
5. ( )about 1 1/2 hours-a day 5..( ) About 2'hours a day
6. ( -) about 2 hours a day 6. ( )3 or more hours a day :
" 7. ( )about 3 hours a day Lo
9. ( )5 or more hours a day - . SCHOOL FOR ONE OF THE. FOUR ’I’HINGS
K o . - BELOW; WHICH ONE WOULD YOU MOST
67.. HOW MUCH TIME ON SCHOOL DAYS DO YOU . WANTITTOBR? e

USUALLY SPEND TALKING WITH YOUR BEST : L ( )Outstanding student '

" FRIENDS? (Note: ‘Do not include ttme spent . '
in the Classroom, ) : 2. () Adhletic star
3. ( )Most popular 3 i
L ( )n_one or almost none, 4 () Leader in- school actlvmes co
2, ( ) less‘than 172 hour a day . : . .
3. ( ) about 1/2 hour a day ' . . 72. DO YOU DATE?
4. ()about'I houraday - = S _— ()No SRR
5. ( ) about h day - : : - ‘
6 g ; about ; ;gir;’:r;a; V. 2. ( ) Yes, more than once a week
) 3. ( ) Yes, once.a week
7 bot :
8 : ; :bo::: Z 11223;: 2 3:5 4. ( ) Yes, more than once a. month, but less
- - than onceaweek T
9 S d
()Sor more hours acey. -8, ( )Yes, once a month or less :

68, WHERE DO YOU SPEND MOST OF YOUR FREE

TIME WITH'YOUR BEST FRIENDS? . 73, HOw MANY PERSONS HAYE Y°_U Df?m

DURING THE. PAST MONTH?

Lo()At school sponsored acnvitles such as , (/ )
' . ballgames, parties, club meetings o 1 )None :
"2x ( )At non-school activities ‘such as youth =~ - - 2.( )One person :
parties, church ‘meetings ' - ‘3: { )TWO to three persons _
3. ( ) At various places where young: peOple like ; z ) Four to five ‘persons .

myself "hang around" :
4. ( )At my place (home)
5. ( )-At one of my- frlend 8 places (f:rtends
home) ' _ ST
6. ( ) Other (Where? . f - ) o

) Six or more persons.

69, WHAT WOULD YOU SAY. WAS YOUR AVERAGE R T
| GRADE IN SCHOOL LAST GRADING PERIOD? -

()Mostlyls ‘ R R
()Mlxed lsand25v»-.' N S )
( )MOStlyZ:S S '.=.,_ . *

() Mixed2'sand3's -~ S ’
(.)YMostly 3's - '
(
(
(
(

)Mlxed3sand4s
)Mostly 4's .
)Mlxed4sand55
)Mostin_S '

p9ﬁ9@§w-

THANK YOU FOR YOUR COOPE RATION REMEMBER TO TAKE THE "TAKE HOME PACKET" WITH YOU. )

PLEASE BE SURE TO URGE YOUR PARENTS TO RETURN THE QUESTIONNAIRES AS SOON AS POSSIBLE
. L . Q . ‘ .o . . B : ' T
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 FORM C - MOTHER

(IBM NUMBER)
OREGON STUDENT SURVEY ‘
, , T UNIVERSITYOF OREGON ‘
~ CHECK THE.SCHOOLS WHICH YOUR CHILDREN . CHECK THE GRADES n@wmcu YOU HAVE ONE
ATTEND. = - s @ OR MORE CHILDREN.

Oy RoseburgSeniorl-hgh o el T ) 12t Grade - R ( ) 9th Grade
( ) Premont Junior High . (.) .11th Grade . - (:)-8th Grade ‘
() 7th Grade .

() Joseph Lane Junior High = . - R )___IO.FhGr,ade.

'-\.

PURPOSE OF STUDY

: THE PURPOSE of this study is to learn more about the llfe of young people and thelr parents We are parttc- .

" ularly intelrested in‘how fathers and mothers ‘feel about the life of teenagers. "Your teensge children completed

. a quesnonnalre simllar to this oné while at school today ‘One-of your ‘children recelvetl a "tahe-home-packet

along with his questlonnalre whlch contalned a questlonnalre for eac of hls psrents ~ one for you and one tor

- your husband. ‘When you have. -completed the questionnaires please place them inthe postpatvnvelope pro- B L
vided and mail them immediately. . ‘It is our hope that you ‘will’ enjoy answering the questlons ln dolng 50;. of R

course, ouwillbeofgreathelptous.;_, B R L e T

THIS 1S NOT A TEST There are no. right or wrong answers, Please answer &ach questlon to. the best of your

ablllty ‘Please answer each question frankly ‘and honestly. Neither your chlldren. thelr teachers, nor: the

. .school will ever see. your questlonnalre or your responses, Your answers will: be Btrlctly confideritial, Our '

mterest is in how: parents, in general, answer the qtlestions rather than ln how sny partlcular parent answers o
-them.’ . _ ‘ e . .

,30-45 minutes Do not d:lscuss the contents of the questlonnure wlth your husbnnd untuyou nnd' B ,‘ _'” "
your husband have placed both questlonnalres ln the postpald return envelope and maﬂed lt.b N ?

- B.. A number of ltems use the term "husband If you have rematrted. please,mwe 'the q.xesuons
 in'terms of your present spouse -If you are-not currently living with your husband, -
.. answer the questions in terms of when you:wére if you have been s pst'atf_ ;
. term "children” refers fo your naturdl children, step chlldren. dof;
s chlldren--whoever llVes mth you ' it

C. Read each item carefully Angwer- it to the best of your knowledse,, iease- check M or clrcle ERRIINE
. 'only one a.nswer However, do not spend to much tlme ‘on ‘any onc quesﬂm. Py R

’ D ] Be sure to follow the dlrections glven for werlng each questlon.

' 4E. : Do not sldp any questlons unless you are lnstructed L’o do so

o thl‘l or at the end of the questlonnalre xn the space p:rovlded

' G. 4You w111 see that the numbers do not run from 1 to 2 {o 3 dnd thst small numbers lppen repeaxedly _
. in the. questionnaxre “This: technlque 18 used for IBM processmg equlpmenz. ’Ihese numbers aid in T
' tabulanng your requnses at the rese S . el

M. PLEASE BE SURE TO MA,IL N YOUR _' ESTIQNNAIRE lMMEDlATBLY. (My degree depends o
__your promptness ) e 0 eI RS G_- T
e ] pay THANKAYOU.F,O'R;Y'OUR COOI?ERATION*’ R "; R i A
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L 12-

13.

j14

15-
- .16,

C 170

R TS S

T8,
© " SITUATION?

1.
SRR A
B N € )Myhusbandandlare sepqrated
g

19~

210

HOW OLD WERE YOU WHEN YOU AND
YOUR HUSBAND WBRB MARRIED? Note;
*If you have’ remarried. put your age when :

HOW OLD ARE YOU TODAY?

- CARD-ONE

WHAT IS YOUR RACIAL BACKGROUND?

. () White

« ( ) Negro -
( ) Oriental o
. { ) American Indian
() Other (specity:

WHICH STATE AND OOUNTRY wsm; YOU' R
Rﬁm;o N? R

(Write name of state and country)

.‘( )Onafarm |

A:) Ina village of 2,500 p -or less -

() Inacity, 10,000 - lw.OOOpop.
or more

WHAT IS YOUR P_R}ZSENT MARI'I‘A.L

( ) Iam' llvlng wlth my husband
') My-husband s deceased -

) My husband and I are divorced

o you marrled your present spouse

2, H

ALL, OR MQST. OF MY cmwaoon WAS |
-SPENT: e RERS

() In the cwntry,'fmtvnot ona farm o
(Jma small town, 2. - 10, 000 pop

()YIna metr«ppoumn clty, 100,000 pop 5

HAVE you amm MARRIBD szvxousm‘ LT

( ) Yes - (GO ON TO QQBSTION 23)
( )Na_ - (SKIP To‘bunsnon zs)

23 WERE youowoncznon

1. ( )Divorced
t 2. ( )Widowed

3 24 Howowwamzvouwumvou B e
. 2§ WRRE FIRSTMARRIED? / ‘N

i L 1Y ) : . . i
' 126- HOW OLD WERE YOU WHEN YOU wmm '
[#7. DIVORCED OR WIDOWED? " S

ey

o

:2‘:‘3: HOWMANY CHII..DRBN DO You mwm

S()One e (Cysix
s )Two. T, ()Seven
. () Three . .~ '_'_3 ( )Bight o
. () PRour - . 9 ()Nmeormore
( )Flve e

-un-c-'cbt‘o#-

;.‘

B '2§;._'~'_aow MANY CHILDRBN ARB s'm.x. A’I‘ uomz?.f_.fﬁ Lo

"( ) Ten or more ﬂmes
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42. DOES ANYONE LIVE IN YOUR HOME BESIDES - 48, ARE YOU 'CURRBNT‘LY EMPUOY'ED? 2
YOU AND YOUR HUSBAND AND CHILDREN? -
- o . L. )No- (SKIFTO, Quzsnou 53) -

()Y Ne ' ' ' g -~ 2; () Yes, parttlme _',GOONTO

. () Yes, my mother and/or father Sl 3. ( )Yes. full time QUESTION 49

. { ) Yes, ‘iny husband s mother and/or father . _ S S
i () Yes, other relatives . . o 9 WHATK!NDOF WD DOYOU DO? o

. ( ) Other (Speclty Lo ) ;| . Note: Please try to be as specificas
P - | poaalble. for example, "clex‘k-typlat" '

43‘.} DO YOU HAVE ENCYCLOPEDIAS OR OTHER o
- SIMILAR BOOKS IN YOURHOMBE? -~ -~ -~

) (Name or tltle of job)
1--()Yes-(coonmquxsnom4) _ R
2.C)No - (SKIP TOQUESTION 47) .~ DBscnmsBRmrwwmrmunoou

‘[ HOW OFTEN DOES YOUR 12T GRADE o |
 CHILD USE THESE MATRRIALS? . |

()Never S ' SO
() Several tlmesayear _Q s
“( Y About once.a month: - = oL e e
(') Two or three tlmesamonth N I

() About once & week. . S

{
¢
(

1
2.
3.
LA
. _»5
6. )'I\voor thme tlmes aWeek
-9. )Idonothaveathhgradechlld S R 4 6

e '4'5§~':now GFTEN DOES YOUR STH GRADE *|* -
| CHILD USE THESE MATERIALS? |

)Never :
)Several umesayear RN
)About onceamonth S
) Two or three times amonth
)AbOutonceaweek
)'I‘woorthreettmeéaweek B VAR R y m
)Dally .~ ¥ ) -3, ()Idonoteql vm‘klns
)Idonothavea9thgradechud B E f 4 ( ') I despise. Worung ‘

L (
-
. (
oL
e
. (
L
9. (.

:‘.bvoéﬁé'wvl‘oo—'

|46. HOW OF TEN DOES YOUR 7TH GRADEJ{-. ke
. CHILD USE THESE MATERALS? - | © | .

( )Never L
BN )Several tmes a year s
() Aboutoce amonth ..o T e
() Two orthreetimesamonth S B Y
()Aboutoncenweek R T TR
' ()'I\woorthreetimesaweek
7. () Daily:- o , S I
O )ldonothnveahh "'dechud

\o\!oéu.».fw'fo.., :

4, HOW OF'I’EN DO YOU {or did you) READ 10 R
"YOUR YOUNGER cmwmm (6ch( grade or mm_. S

. (. )Several times ayear R
()Aboutonoeamonth REEERA
: (- )'Twg or three. tlmesumonth

- )A.boutonceaweek -
(:) Two or three timesaweek

( )Dauy : _
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Parents usually have some specific ideas about the
schools their children, attend.. Some of these ideas - -
are listed below.” As you read each statement, con— :
sider whether you strongly agree (SA),” agree some-

«(SD) that
answer

e statement is true ‘Please circle your -

L 2,030 C4
.53.. 'Ihe‘;schbbls' fail:to gain the -
' _..ihte'rest of my children'. '
School - is a waste of ttme
* for: the type of work my. -
children will be doing :

- 54,
SD
5. ‘The teachers judge a student'_' ot o

- by who he runs. around with

86, 'I‘he teachers are faxr to .
Lo everybody Everyone has ' -

" dn equal opportunity to get S

v 'good grades ST U SA AL D .

Ithmk the schools are domg" ARG

2 good job . s A ."D'

57,

QUES'I‘IONS ABOUT YOUR RELATIONSHIPS WITH
" YOUR'CHILDREN, THE SAME: QJES’I‘IONS ARE:

- "ASKED FOR. EACH OF THREE GR: \DES IN. WHICH
YOU MAY OR MAY, NOT HAVE A C
* 9th Grade, and.7th Grade. - Pledse anawer the: . =
followmg question and then fouow the lnstructtons -

S carefully

58 DO YOU HAVE A CHILD IN THE 12TH GRADE‘(

L ( )Yes. Ldo have a chxld in the 12th grade r :

(GO ON TO QUEST!ON 59)

L 2 ( ¥ No, I do not have a child in the ”‘h'srade.»

(SKIP TO QUESTION 14 ON PAGE 6) "

The following statements are about your relationships e

.~ with your 12th grade child. As you read eack state- E

: ment, consiaer whether you strongly agree’ (SA). agree
somewhat (A), disagree somewhat (D), or strongly
dlsagree (SD) that:the statementjs true Please -
circle your answer ' RS s

e go to top of the page - :

_what (A), F:isagree somewhat (D), or-strongly disagree‘ .

LD: 12th Gr_ade. i'_ -

.-59,

.61,

62,

763.

- that trOUble (hlm, her)

o child

67

2,.( ) Approve .. -
. 3.()Disapprove. . .
4 ( )nghly disagprove

70.:

_ problems :

" (he, she) has a ppblem

': chlld studles

, I always act as if I llke my_ o

__'I llke my chlldvery much :

| HOW OFTEN DO YOU URGE, YOUR can.n m""'
T IMPROVE (ms. HER) GRADES’? .

ON THE FOLLOWING PAGES ARE. SEVBRAL o .1 yrever

. HOW OFTEN BO YOU URGE YOUR CHILD TO
- GET MORE EDUCATION TER HIGH
'SCHOO . Aa -

j-l ( )Never
2 ( )Somettmes ;,, a

»DO You GENERALLY mnova.op THE |, -
- _-;-Fm@ms YOUR cmm RUNS AROUND WIPH

-som: Morrmms PEELTHAT THBY
. LOST"'TOUCH" WITH THEIR TRENAGE
.- CHILDREN. DO YOU AGREE-OR DISAGRBE
. THAT THIS 1S TRUE OF YOUR R,BM ON
- }smp wrm YDUR 12'm GRADE,

1 understand my child's '} . rral
L 'SD

I'talk witk my chlld vhen ,f L

Iam mterested i the e
thlngs my ¢ child likes. to do

1 know the subjects my B
1 help my chlld understa.ud' o

(his, her) Iessons i SD i o X

.'_rI find 1t dlfﬁcult to talk

with my child-about things "

‘_' SA A f'D‘ff D

( )Sotnetimes Sl g

L7

Lo )Highly approve SR




o ‘7_6_. HOW OFTEN DOES YOUR FAMILY AT OU'E

7L DO YOU SET MDE TIME EACH DAY TODO -

' SOMETHING (talk; . play, goplaces) WITHYOUR R

12TH GRADE CHILD?

1. ( )-NQ-,vnever.'»
. .2, () Yes, sometimes
"3, (') Yes, often ' - ¢
4. ¢ )Yes, always L

- DO YOU ACTUALLY SPEND" WITH YOUR IZTH
_GRADE CHILD? “Note: Consider-only time ac-"

.tually spent together talking, playlng together, e o

or gomg places together

A( ) None, or: almost none

" (.) Less than 1/2 hour a’ day

{ )About 1/2 hour a day

"( ) About 1 hour a:day - L
(. )About 1 1/2 hours a day

() About 2 hours a day .

."(.') About 3 hours a day .

. (") About 4 hours a'day :

( ) Sor more hours a day

-f:°.°° ~ 9'51' '.“‘ R

73, ' WHEN ‘YOU GO ON A VACATION OF A WEEK
. ORMORE, DOES YOUR 12TH GRADE CHILD
© GO.WITH YOU? . e

l ( )No, never e
"+ 2, () Yes, sometimes’

“3. ( )Yes, often -
4, ( )Yes, always

' 74 HOW OFTENDOES YOUR FAMILY TAKE - REa
" SHORT OVERNIGHT OR TWO-THREE DAY =~ |

. TRIPS SUCH AS VISITING OR CAMPING?

L ( )Never (SKIP 'IO QUESTION 76)
2. () Several times a year
3. ( )About once a month

. ©4.:(.) Two or three tlmes a
month or more '

GO ON ,TO ;

CHILD GO, wmi YOU?

L YNever
o )Sometlmes L
.3, () Ooften - i

'4 ()Alwals

fHT‘H"W"""‘o oymﬁ DOES. YOUR lZ’I‘H GRADB 7

" 7. APPROXIMATELY HOW MUCH TIME EACH DAY -

~UFOR EACH DAY'S EVENING MBAL? .

o ;-'-‘»'3 ()23 tlmes

B 2 ( )lhave_s@omewhatmorelnﬂuence on (him.'_‘;

'-“QQBSTkmN7a1,?”1'

. ¢ . .
L ( )Never (SKIPTOQUE 'nom)
T2 )-Several times a year - T BRI
-3, (:)Aboyt once a month * f GOON,'
4 ( )’i\vo orthreetlmeaa QUES’I'ION 77
., month . ; 3
8. ( )A.boutonceaweek o IR
-6 ()Morethanoneeaweek -

e

CHILD GO WI'I'H YOU?

L. ( )Never e
2. )Sometlmes el
3.(-)Often

4 ()Always

78 HOW MANY TIMBS EACH WEEK IS YOUR
" 12TH GRADE CHILD ‘ABLE TO BE' PRBSENT

( )4- 5 times S

( )Notimes O
5.-( )6-‘7 tlmes o

2.°( ) One time -

P

S _-79‘."BAszn ON YOUR oasaavxnous oF youn

- 12TH GRADE' CHILD. WHICH ONE OF THE -

o FOLLOWING STATEMENTS I§ S MOST 'muz?
L ( )Iha.ve consldembly more lnﬂuence on

. (him, her).than do (nis, - r) t‘rlends

e 75' FOW OFTENT 'ESY OR 2T GRADE. N

_mcmc,_qomAmova.comACONCERT. L TH

'~J¥@p@a%ﬁ@aa&gwpw
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14, DO YOU HAVE ACHILD IN THE 9TH GRADE?
l ( ), Yes. 1 do have a/:hlld;lr\the 9th gr\é‘de -
(GO ON TO QU STION 15) .
2. )No..ldomzha
(SKIP TO QUBSTION 38 ON PAGE 7)

& child Iz the 9th grade i

" .The following statpments are about your relatlonahlpa

. with your 9th grade child. As you read each state- -~ im'
" ment, conslder whether you strongly ame (SA)- &KreeA o -".'4 ) Strongly dlu

" b

: %somewhat (A), dlugree somewhat (D), or strozgly
. disagree (SD) that the smtement is tme Please
clrcle your answer BT :

G Iunderstand my chlld s R
ol problems R
Italk with my , child when. ? S

16,
o ‘(he. ahe) has a problem

L ;1 am lnterested in the -

things my child likes. to do . sA

181 know the subjects my
child studles . -S4
19. Ihelp‘my chlld und_erstand § S
R '(hls. her) lesaOns : el
. 20,1 fing it diffleuit to talk.
'_ & ;"___:that trouble b, her) .
L 21 Ta always act as itk llke my"’;_":r s

5 chl}l

I llke my Child very much .'4!" ;

: ‘7,-23.'_How OFTEN DO YOUu. URGB you;z cmm 'ro
- IMPROVE (HIS, HBR) GRADBS? e

L) Never ir
- _,2 ()Sometlmes 1

24,
N ‘..scuoom

: 1 ()Never
2., ( )Sometlmes

. 25."DO YoU GENERALLY mgqvx* ._F mgf
B _FRIBNDS Yotm CHILD, wus;_' (

L. !
BRI ( )APPI‘Ove
D N ¢ )Disapprove e
4 ( )nghly dlsappa'ove ‘r_ FRR

26

"\ ) »
*soME )(xorrmzns knsl. AT 'I'HBY wm;
" LOST "TOUCH": WITH THEIR TEENAGE. -.\‘

~ CHILDREN, DO.YOU AGREE OR DISAGREE

"% DO.YOU ACTUALLY SPEM
7. - GRADE CHILD? . Note: Conalﬂer’only time'ac- " ¢ Vg._
tunuy spent together talklng. playlng together. Bl

_'v”_orgomgplacea together. "v .

A ( ):Less than 1/2 houradayi S
2l .30( ) About l/2houraday b
L }3.‘34. ( )Abmtlhouraday

"‘with my child about thlngs e ¥ V...6 « ) t’Z hourp lday

THAT THIS IS TRUE OF YOUR RELATION- .~ -
 SHIP WITH YQUR STH GRADE CHILD?. ~

'k’:,l ( )Strongly agree
2 (agse

3. () Disagree I

DO YOU sn'r ASIDB mm EACH DAY 7\3 DO
- SOMETHING: (talk. pllly. go plncea) ‘WITH YDUR
. fgm GRADE cmm , ,

)Yes, - aometlmes R IR R
) Yes, often' ‘:_ A s ERE R
) Yes, ‘lways S

("
-
L

mn@xmmzu HOW § CHTIME BACH DAY

' WITH YOUR-9TH .

N}sne. or almost none

.:{ ) About 1'1/2 hours & dsy»




y

- . 32, HOWOF NDO,ES YOUR F‘AMILY'EATOU,T.' e é? DOYOUHAVE ACHILDIN'IHBTH*IGRADE?

' PICNIC; TOAMOVIE;, GO"I‘.O:A, CONgBR'r.-

COBTC? T : S ¥ ()Yes.ldohnveachlldlnthe?thgmde

: e (GOONTOQUBS'I‘MM) .

( )Never'(SKlPTOQUESTmN”) B 2 ( )No. ldonothaveachlldintfn?ﬂxgnde-. .
(. )Sevemltlmeﬂyear L e (sm'roqusmmonmcasa) e
()A.boutonoeamonth _
| () Two or’ three tlmesa
b, " momh . T
’ ()Aboutoncenweek
( )Morethanoncetweek

‘GOONTO | - e ,-
QUESTION 33" . »The following smementu are about your xeuttonahlpe"- '
1 with'your-7th. grade child.” As you read each gtate- .
.. ment; cons!dex: whether you: stronﬁ ‘agree. (SA).
SR 4 Sl o ugree sox:iewm (A) dlugr;e somewhiat (D), or -
. strongly dise: M eautementla u.'ue
e 33 uow GFTENDOES. vounsmr GRADB SR '.'meqae ercleg;ee e S
REERTEN R CHILD 00 WITH YOU? IS B

1
D
8.

4.

( )Never

o | )Sometimes
. () Often: -
( )Always

Req.
. .a-é» N

34 HOW MANY. 'rmss BACH wnsx 15 YOUR 9'm | .
1" GRADE GHILD ABLE TO BE PRESENT FOR *
s ;*. EACH DAY‘S EVENING MBAL?

L () Notimes B a (e sumes'-if

2 () One time 5 ( )5-7 tlmea'-'j
3. ( )2 Stimes S B

mssn ON YOUR onsnnv.mons OF youa
'9TH GRADE cmu)vhncuonﬁorm S

1 ( ) I have cong ldernbl! more inﬂ' vpe
(hlm. o) dida do. (hls. het)_menda -

4 < : ) My-child's- fﬂendn bave consmierably
! more inﬂumce on (him, her) ﬁun_l do
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50. -SOME MOTHERS FEEL THAT THEY HAVE

51,

| TTHGRADECHILD? - . o " month

52.

LOST "TOUCH WITH THEIR TEENAGE -
..CHILDREN. DO YOU AGREE OR DISAGREE
THAT THIS is TRUE OF YOUR RELATION -

SHIP WITH YOUR 7TH GRADB CHILD?

. (')Often.  *.
( )Always

< )‘Nf:\‘rer. o
( ) Sometimes. -~ \ K\

S A 56,° HOW OFTEN DOES YOUR FAMILY BAT OUT,
( )Strongly agreg o, - ‘»_;PICNIC. GO TO A MOVIE, GO TO A CONCERT.»
(') Agree L B 'ETC'? 7 : :

1.
2.

I ¢ )Dlsagree
4.

K¢ )Strongly dlsagree . '_ B i ( )Never - (SKIP'IOQUES’I‘ION 58)
LR B B ()Severaltimesayenr 3

DO YOU SET AS!DE TIME EACH DAY IO Do ©3,/() About once a month .
'SOMETHING (talk, play, g0 places) WITH YOUR», . 4.(°)Two'or three times a .

Goonro o
QUEST!ON 57

C o AR E S._( )Aboutonceaweek L A
g ;I‘}’:; n:anretlxﬁes e v o 5 6. ( )More than once a week o i
<) Yes, often - . T T IR '-'57 oW OFTEN DORS YOUR 7T
A )Yes’ ““’“YS coTs s |y cabGo WITH You?

»ths—-

'APPROXIMATELY HOMMUCH TIME EACH DA.Y.’ L )Never f‘iflf '
- DO YOU ACTUALLY SPEND WITH YOURZTH . /| 2. )Somenmeé

. GRADE CHILD? Note:. Consider only timeac=:- | 3. ( )Often = 'j.-:“. . :

tually spent together talking. playmg;ogether, 4 ( )Always

- 53!

L co WITH YOU?. 5

. S4. H
‘7 SHORT OVERNIGHT OR TWO-THREE DA}
‘ 'TRIPS sucu AS VISITING OR CAMPING?

1.
R AN
SR N | )About once’a month
4. (.

i; month or more

1 CHILD Go WITH YOU?

.ar going places together A T ; : R

' ,5,8»-’_H0]NMANY'I’IMBS EACH WEBKISYOUR 7TH ST
.. ) Noné, oralmostnone < .. “GRADE CHILD ABLR TO BE' pmiszm* FOR ..

-(:-) Less than 1/2. houraday RO PR EACHDAYSEVENING BAL? & S o

( )About 1/2 houraday R R _ e

( ) About | 11/2 hiours' gday L M ;‘,12 ( )pnetime
- (
(-
(-
(

)Abouchoursaday A )2.3 times 2y
) About '3 hours aday L T e :
)About 4 hours a day"

5 ;‘; BASED ON YOUR OBSERV nous OF YOUR
) 5 or more hours a day '

. 7TH GRADE CHILD-WHICH ONB.OF THR
OST TRUB?

o ot %,_,‘FoLLowmc STATBMBNTS
.;WHENYOUGOONAVACATIONOFAWEBK i S IR
"OR MORE, DOES YOUR 7TH GRADE CHILD e

( )No, never .
o )Yes, sometlmes
(- )Yes, often .

< )Yes, 81ways

HOW OF'I,'EN DOES YOUR FAMILY TAKE

( ) Never (SKiP TO QUES'I’ION 56)
) Several tifnes' ayear S .:; ‘
GOON To SO T

) Tw or three times a_ : QUES'I‘ION ssn S

lss TOW OFTEN DOES YOUR 7TH GRADB e

. f-gototopofthe.page-t:uf el
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61. WHICH ONE OF THE FOLLOWING BEST DES- S . CARD THREE

CRIBES HOW IMPORTANT YOU RE THE Peopl‘e usually’ repdh they have some speclﬂc requlre

" OPINION OF YOUR 7TH GRADE CHILD IN THE | o
PIN HILD IN ments in mind whep they are. thinking about an IDBAL-

MAKING OF IMPO {TANT F LY DECISIONS?
AMI J___. Some of the requirements they have mentioned

1. ( ) What (he, she). says usually does not make 4 are listed below -1 A8 you Tead them ,consider to what
a difference in the decision , extent a job or career would have to satisfy each of

-2, (") What (he, she)says usually does make a . these requlrements before you would consider the
dlfference in the declsion - o jobr 1dea1 S :

People Gsually have some specmc 1dess about the.m- _ Please c1rcle HIGH ~H- xf you consider the requu-e-
selves. Some of these are listed below Az you ment highly ‘importsnt o ) A =
read them, consider whether you: strongly agree (S.A), , EAge

agree somewhat (A). disagree somewhat ®).or . Clrcle MBDIUM -M 1f you consider tr:e requiremem
strongly disagree (SD) that the statement is trie of of medium lmportance U d :

your feelings about yourself. Please clrcle your a o) -
answer, SRS e Circle LOW Lif you* consider the requirement of

ke ’j.little 1mportsncé : A N

1 K : ‘,

62. 1 feel that lm a person of L "Circle NO.- N if you consider the requirement oi no
- worth, at least on an: equal o S o importa.nce at all . ] L .
- 4'p1am with. others oo v SA AD {”._S_Djj‘__‘
. e THE IDEALJOB\\OULD
. 63. I feel. that I have a mmb.r SRS 12 Providean ty to v
' fgood t’.lalittes P 0 SAVA LD SD opportun
- ? “q IR '5'- RTINS =_,use my speclal abmties or RS R IRt
. 64, Al in all, Iam mclined to popyTE R :_ ﬂpﬁtudes o A H MILON
feel th tI mafailure L SA AL D SD L ' e
feelthat L S SAA DD " 13, Provide me with & chance - B
65. ._I am able to do things as I T R -i-‘vvt° earna gooddeal °f money H M LN
< well as most ‘other peo e SAA"D SD. . - T
R pe pl SA N5 B 14. .Permit me to be cre/atWe o
: _66.'_Ifee1 Ido not have much to" R S ;__and origiml» T H.,_;'M L N
e gbe proud of ST SACAL D SD T ‘ P, e
o ' T IR | .._-__‘Givemea socialstatus and> o
67, fl takeafavorable attitude G e e e _‘_"prestlge ,‘--;,v B o RS "
S toward myse‘if S SAYA LD -SD S e ey
' TR P .-jjlo.'_,"lee meanopportunityto el et
68.. On. the whole, Iam satis-‘ e E L work with people rathdr : v
. ﬁed wtth myself S BALK ‘D SD+ than thlngs L H M

69. L. “"Sh I °°”1d have more ' .’ A .ﬁtbl"?:.."Enable me to Iook forward D ST A e
g IrespeCt fOI myself :  ° \-' :SA A D/ .SD o) tog stable. secure future H M GLON e

70 Icertainly feel useless at : ; by :'. 18 Leave me relstlvely“free of
| otimes ot SR SA“A D sD o :

: L. At times Ithmk I a"“ no S S o 19: Give me a chsnce to e R
72.-"Iltke my Job (hOUSework xf ’ ; " BRI " R S '
_ ‘-"'_you dont work) .o “SACAL. D
: 731 do the best I can on my job SA: A D
: 74. :I try my best to be at good N
o vmother B N SA ‘A D SD.-

o
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People who go on to school after high school do so for - *~ Circle LOW- Lif you conslder the idea of llttle :

many reasons. Some of these reasons are listed ~importance
below, ‘ As you read them, consider how important ‘ . : C .
each reason would be to you . . Cujcle NO - Nif you consider the idea of noimpor-

tance at all,
_ Please c1rcle HIGH H if you conslder the reason : . : . .
highly important ; . o 1, 2, .3, 4,
34. Husbands and wives should .
share equally in all

Circle MEDIUM -M lf you consider the reason of

.;medtum importance. = .. . . v R e goto the top of the next page-

»-gototopofthepagg— g . e
) N . ‘ . ‘,10""_‘

medium importance. " decisions . ' H M L:N
Circle LOW- L if you consider the reasan ot 35, Although a husband should v
little importanCe . I, consult his. wife about what -
t to do, he should make the
Circle NO - N if you consmder the reaBon of no lm- final - declslons in lmportant' ) _ _
portance at all. o : matters - H M L N
REASONS FOR GOING ON TO SCHOOL: - 36 Husbands should o_nl_y_make
" ‘ o C. _ . . thefinal declslons in areas
o o k2 3 g - in which they have'more - -
22, Acquiring the skills neces- I : tra.injng than thelr w[ves “H. M L N
sary to earn a living H M L . "
) o ) 37. "Whena husband and wlfe.
23. Td prepare for an OCCupatlon H M. L N. S -_dlsagree ‘sbout something,
24, To learn new things just to' ' o . " . ¢ wite ghiould be yllllng to coy y \
'knowthem . H M L N . °© givetnﬂrstA S HM LN
25. To broaden intellectual and -, - R Teenage cﬁlldren Bh"“ld be. o
cultural cutlpok H M L-N - consulted for thelr oplnlons SRR
' o o before decistons are mlde H"M L N.-
26, To en;oY social life, H M L N 39, e mlrrlage. the husband .
27. "To have fun L H M L N - - should do his. jobs and thc - o
co - ) -;wue her jobs . H. M L N
28, Because friends expect it ' H M L N ' o ‘ o
. T 40, A wlfe should get up and fix
29, Because parents expect it - H ML N - " her husband breakfast on )
: : [ .- work days regurdless of
30. To Jeam to. get along with : , . what-time he has to leave o
others . H M LN - }lnthemamlng . H M L N
31.. To fmd the right person to ' - ‘ . ' 41 If both a hnsbahd and wlfe '
- marry _ : H M L ) ~ - 7" are working, & husband
. should help. fix the: evening S
e ;I'}:g:zg:p personalir).'and H M- L N ' meal and do dlshea . .H M L. N . ..
33, To becorne a responsible . - - 42, A husmd shoutd do hls
0 person ! R 0 . H M : L N ) o Wiﬁ 8 WOrk and a. Wife mr
. _ , S : S husbend’s work, if neces-
People usually have some specific ideas in mind S sary’ - f e ' H M L N
when they are thinking about an IDEAL MARRIAGE, - ’
Some of these ideas are listed below. Asyou read, = . People usually have many ideas 3"“‘“t Whﬂt @ etudent
them, consider how important each idea is toyou. ought to do in school: Some of these.ideas are . .
, S listed below. As you' read them. condlder how im-:
. Please circle HIGH His you consider the idea . portant e&ch idea is to, you- o
- highly lmportant R Co ‘ '
: L e  "Please circle HIQH H lfyou comiderthe ldea o
_Circle MEDIUM M if you consxder the 1dea of s }ughly important. . - .| oo



ercle MEDIUM M if you consider the idea of
‘medlum lmportance ) .

Circie LOW- L 1f you consider t.he 1dea of little

im portance
A

Circle No - N if you consider the ldea of no lm- i
portance

ASTUDENT OUGHTTO: =~ L 2. 3. 4.
43. Spend most of spare time. I
H M L N

reading and studying
44. Do very. best in school work
(grades, study) . 'H M L

" 45. Be a star 1{1 sports activities H M L

© 46, Be a leader in school S . ,
activities  ~ .  4H M L N

47. Be popular thh his (her) i
vclassmates , ' H M. L N

48.. Have fun - study only enough

to keep grades above passtng 'H M L N T

PeOple have many ideas about what young people ought ~ 61 help with °°len8 asid lﬁlﬂ‘ ‘

Some of these. ideas are listed below. Asyou .-

to do:
. read each statement, <ongider whether you strongly
agree (SA), agree somewhat (A). disagree -somewhat
(D), or strongly dlsagree (sD) that the stﬁtement is
true. Please circle your answer, . .. - .

A YOUNG PERSON. OUGHT To: 1 2. 3. 4 .

: 49. Have (his, her) own car

. 50. Make own decisions about T
late hours, smoldng. drinking SA - A D sD

51.. Choose own dates : SA A D. sD - o
", '52. Choose own clubs or groups o ;: FRTIE
to join o . 8A A D SD
53. Be active in nonschool acti- B
‘vities such as Boy Scouts, , -
o religious youth groups . SA A D SO
54, Choose Swn'friends = SA A D SD.

.ss.yaetrusted R “-".SA'-'A_' D sD ..

56. Be punished for breaking the
law just like anybody else

57. Be supervised, by adults at o

nonschool parties . "SA A D SD ':

L ~_'58.‘ "Have" standards (rules) to -
' _obey such as what time to be -

in, wheretg go or where ot ST
togo ST SAA ‘D SD-

.

‘ -59. do things aroi

" 60, help. with setting and clear- n

62, help with mowing. lawn.

- 63, help wlth shopplng fox:'
SAA.D D

e s.t._f A D D

"266°

People have. many ldeas about what young people .
ought to do at home. Some of these ideas are listed
below. As you read them, . conslder how important

: each idea is to you

| . :
Please clrcle HIGH H 1f you consider the idea hlghly '
impommt :

Clrcle MEDIUM - M it you consider the idea of - B
medium 1mportance.

Circle mw Lif yﬁx onsider the ldea ot llttle .
lmportance. : : : .

N if yo&' congi‘der the idew of no tmpot~

Clrclg._l\g-

tance R

A YOUNG PERSON betrTO: L % % 4
' ouée

~ without belng nshed .

- ingthe table, woshlng .
. dighes, sweeping,. dustlng. o
L washing and lronlng clothes H

' nlng ‘main meals,: sewlng. . L
’lnterior design - 'H M LN

_‘.[taldngout gerbage, shop- . R
.. ping for. groc.erles CH ML N

furnlture. appuances, cai-s' H M L. N L

64, be consulted for .any mcjor _'

""declstonsthatneedtobe T
made . " H M L N

' T65."?:.\tmy hls parents even

though he thinks tbey are

.}-.g'-Wrong e -'H:: M‘A L _
- 66. berespectful to hlo plrem H ‘M L N

o 67 show his pannts t!at he

.. loves them T T H _;M L N.v._"',.'j

People usuplly hnve 80Ine. apecmc ldeu ln mtnd o
when they are thinkhig about the rights and reaponsl-- :
‘bilities of parents and children. . 'Some of these ideas -

* are listed below. A8 you read each statement con-

" gider whethet you ‘strongly sgree. (SA). agree qome- ‘ ‘

" what {A), disagree somewhat (D). or ntmgly dis-

“agree (SD) that the mtement u tme Please circle -
yout mwer. o R . R .

f: gotothe topottbenenpuga- 9'

-



267

L 2.:3.4 ' 77 HVERYTHING CONSIDERED, HOW HAPPYHAS
- " YOUR MARRIAGE BEEN? .

'68. Children should not be [forced _ .
t¢ eat if they don't wan\to " SA A D sD

L.-( ) Extremely happy

69. Chitdren should be permitted v () Jery h"pp’;]
to tell their parents what they / . . T 4 E ;Sg:z x; a]pp;py
think about o ! -

B hmks ou thern | .SA A D SP | 5. ( )Very uuhapp'y .
70. Parents should punish a child o 6. (') Bxtremely "“h"PPY N
when he misbehaves SA°A D SD- ‘ ‘
C R 78, 'WHICH ONE OF THE FOLLOWING BEST DESs- -
71. Children should: eat just o CRIBES HOW DISAGREEMENTS ARE' SBTTLED
' what they like. SA°A D s . - _IN YOUR FAMILY? A ’ L
.72, When a Chlld wants his own . ) o . 1. < )Neither L nor my husband. usually give
. wayhisparentscantdo R O C 0 in . .
much : SA A D sD. - 2, () ILusually give in to my husband .

' o .. .« .3 ( )Usually, my hasband gives in to me -

.73, Parents should not.give.in R "4 ( ) Usually, we reach an agree ent through
when achild wants his own o " mutyal give and take . s
way. . SAA D SD . - S.( ) We seldom or never have disagreements

74. SUPPOSE YOUR CHILD WANTS TO GO TOA' . 79...WHICH ONE OF THE FOLLOWING BEST DES-
MOVIE. YO_U REFUSE AND HE BEGINS TO - CRIBBS HOW D IMPORTANT DECISIONS ARE
L ( ) I'd let him go'to avoid further argument' L ( )Usuaily, L make: the decision without first

and/or tell him o do as he pleases . .. .discussing the matter with my husband
' 2 ( )I d let him argue, but remain firm unless ) 2 ( )Usually, I disciss the matter. with' my-
% he had sound reasons . hustiand and then | make the decision
L8 ( ) Iwouldn't listen to htm and I'd pumsh him ... mote or less by myself | _
more for arsulng o : 3 (' )Usually, both'my husband and I teik over -
4. ( )1'd continue to Tefuse and P“‘“Sh him so . .. the matteér with each othet and then we
fhat he'd learn not to ”8“‘-‘ L - both make the decision mare ox less
‘ - together . . '

7s. SUPPOSE YOU HAVE JUST HEARD FROM YOUR L 4 () Usually, my husband discusses the mitter L
CHILD'S TEACHER THAT-HIS HOME WORK IS o . withme and then he makes the decision
NOT BEING COMPLETED WHAT WULD YOU o ‘miore or less by himself ‘ .
DO? S e . 5. () Usually;, my husband makes the decision
17 ( )Turn\ off thei TV (01_ recofd player) fofa e lwithout first discussing the matter with

. .week as punishment for. neglecting his . - . . n.]eﬁ' Y Y

- school work : T o N
© 2, ( )I'd give him a’ goodscoldingand tell him _ , IR SN o
he should do better - . S f’ S TR

3. ( )Talk it over with him dnd helphim deciide‘ B R E Qé&f.?_ll&
' how to meet the problem < . RS WHO DOES. MOST OF THE, CHORES (mowing

4. () 'Tell him it will be his own fault if he L lawn, shoveling snow, ftaklns out tragh or -

' doesnt pass: | . _ LT gatbage. etc.) 'IN YOU HOUSB?

1 ¢ )Iusuallydomostofit ’
L2 ( )My daughter(s) usual).y does most of. it 2

EACH OTHER )
e S , equal amouit ‘.
1L ( .) Never PEREUIETRRN R (')oﬁen RN 2 )My husband, myself, - andthe children
2. ( )Sometimes - . 4. (. )Constantly A . usually share equally - '
: N S Y - N )Myson(s)andmyhusbandusuauydo
poo .\" ..+ aboutan'equal amount -

6. ( ') My san(s) usually does most: of it L
7. ( )My husband usually does most of it

- : '..12'.«" ;



- 14,

"YOUR HOUSE (gets them up and s them to,
bed, help wtth dresslng, etc.)? _ s

1. ( ) Iusually do most of it .

2. ( )My daughter(s) usually does most of it

3. ()My daughtex(s) and I usually do about
an equal amount

4.°( ) My husband, myself, .and the children -

.. .usually share equally .
5. () My son(s) and my husband usually do
" about an equal amount ; '
6. ( ) My son(s) ‘usually does most of it .
- 7. ( YMy. husband usually does most of it.

WHO TAKES: CARB OF MBALS (cooldng.
setting and cleaning the table, washing
dishes, etc.) IN YOUR HOUSE?

1. ()1 usuiuy do most of it
2, ( YMyd ughter(s) usually does’ most of it
3. ( ) My daughter(s) and I usually do about
an equal amount. .
"4. () My hudband, myself, and the children
. -usually share equally -
5. )My son(s) and my husband usually do
- about-an equal amount .. _
6. ( )My son(s) usually does most of it .
7. ( Y My husband usually doe& most of it
15,
. (sweeping, vacuuniing, dusting, scrubbing
floors, washing and ironing clothes, making
,-beds, etc, ) IN YOUR HOUSE? Co

L ()1 usually do most of it C
‘2. (") My daughter(s) usually does most of 1t

.equal amount - ]
4. ( )My husband, myself, and the chlldren
usually share equally .

.5'.' ( ) My son(s) and my husbahd usually do 4 .

" about ah equal amoutit - .

6. () My son(s) usually does most of lt
7.' (yMy husband usually does most of it
WHO DOES MOST OF THE ODD JOBS AND

MINOR REPAIRS AROUND YOUR HOUSE

(fixing leaky faucets, extension.cords, inside -* "

painting, repairing fumi;u_re, toys, ete. )7

- go to top of the page’™= - - T

13. WHO TAKES CARE OF THE CHILDRENIN _

WHO DOES MOST OF THE DAILY HOUSE WORK

('a

268 .

( ) usually do: ‘most of it
. ( )My daughtex(s) usua.lly does most of it .
..( ) My daughtex(s) and I usually do about an
equal amount .
( ) My husband; myself, a,nd ‘the children '
- usually share equally

Nt--

uh

*5.( )My son(s) and my husband usually do

17-
25..

about an equal amount: .
6 ( )My son(s) usually does most of it .
7 () My husband usuauy does most of it

N THE FOLLOWING LIST OF ORGANIZATIONS .

AND CLUBS, CHECK ( )ALL OF THOSE TO _

: WHICH YOU BBLONG

¢ ) Fraternal organlzatlons Buch as the Masons, |

'Elks, Moose, or Knights of Columbus

() Veteran's organizations such ag VFW or

- American Legion -

() Political clubs - -

( . ; o

( ) Civic groups such as Llons. Rotary

) Active in ‘youth | groups auch as Boy Scouts,
Girl Scouts - ;| -~

*( . ).Spaits tears = aoftball. bowung, hobby

" clubs -

- (") social. clubs such as a bridge club <=
o ( )Charltable or. welfare orgnnlzotions such

T,

2,

., LI(
A
3.

RV

e _1‘3'__',. T

-

L.

2,
A
g
5..

6.

" a8 Boys and Girls Aid Society, Muscular .. =

' Dystrophy Assoclatlons. Retarded Chlldren ]
-Association : :

-')Doyoubelong(oPTA '

- ") Chuxch groups such as’ Ladles Aid. Men 8§

o Fellowshipa ' A .

(") Professional organlzntlons

- .:'('_.)Other (Specify e S : )

3. ( ) My daughter(s) and 1 usually o abom w . DO YOU.LIVE IN AHOUSE ORAN APARTMENT?

( )Housé,) 1-2 bedroom

(- ) House, 3 bedrooms S
() House, 4 bedrooms or more B
( ) Apartment, l-bedroom - =

< ) Apartment, 2 bedrooms )

( )Apartment, 3 bedrobms or more _;

':DO YOU OWN OR RBNT YOUR HOUSB?

)OWn my house L
)Rentmyhouse : S
)Wanapartment o

, ‘w;m*rs THE maoxm.ms wuucs'r wu.un .;_.i .
~OF. YOUR uousm o :

) $10, 000 or. less
:) $10,000 to $15.
) $15.000 to 320.
)$
)
)

$25.000to$35. R 2 RN R

(
N |
¢
.+ (
(
( sas, 000 or more
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- 29. DQ EI’I‘HER YOUR OR YOUR HUSBAND S

PARENTS LIVE-IN THIS CX)MMUNITY? .

" 1. () No - (SKIP.TO qusnon 59) -
2. () Yes - (GO ONTO QUBSTION 58)

58. HOW OFTEN DO YOU SEE THEM?

-l. ( )Never

- 2: (. ) Several times a year
( ) About once 4 month - .
A )Two or three tlmesamonth -
() '

( )

|

About’ once a weck
More than oncea week

3.

. 4
8.
6.

30 HOW MUCH SCHOOI..ING HAVE YOU

OOMPLBTBD?

(- )8thgrade orless . L
2. () More than 8th. grade, but dld not graduate
_. . from high school '_ N .
(. ) Graduated from high school N 4
() ’I‘rade or technical school, for example:”
beauty or auto mechanlc school ' :
) Bisiness school C
) Nursing school »
) Junior college or 2 years of couege
) Graduated from ‘college ° C o
) Graduate school (Masters or: Ph D)

©® oo

¢
(
.
(
«(

: WHAT KIND OF WORK DOES YOUR RATHER

L
* DO? PLEASE'TRY TO BE AS SPECIFIC AS.

‘35

36~

POSSIBLE. Note! If your father is retired or

o deceased, indicate what you ﬁther dld do

’ (Specify name or tltle of father ) job)

DESCRIBE BRIEFLY WHAT YOUR FATHER
* DOES (dld) ON HIS 103 <

-,‘

"1

WHAT IS YOUR FATHER S RBLIGIOUS PRB-
.- FERENCE? Note: Pleage be as precise as - .
 possible in giving the ‘specific religious pre-.
- ference, Example
Methodist, Romau Catholic; etc.
religious preference;: put "None " Note: If -

- 32-
33

%Uthem Baptist, Free '
If he has'no i

'39.

'om'k&o‘a-loun'

HOW OFTEN DOES YOUR FATHBR AT’I’END o
"A WORSHIP, SERVICE IN A CHURCH OR .

SYNAGOGUE? Note: ndeceaaecf. how otten

dld he attend?

( )Never : '

. () Several times a year

. ( )Aboutonceamonm R
. () Two: otthreetlmesamonth

. { )y About once a week !

( ) More tlum ouce a Week

WHAT xs voua Mamsn s msuc;ous pm;- "

‘FERENCE?. Please be a5 precise us possible” -
" in giving the specific religious preference,  If

o she has no rellgloua preference put "None.’_" L

40,

41-
42,

43-

. Note: "I your mother s deceased, pleue llet‘- S
. whlt her rellglous pveterence was; . .

(Your mothet 8 rellgioua pteﬁerence. Is Y°“"

' mother a member?)

B 1. ( )Yes. she is a member
C 2 ( )No. shelanétamember

HOW OFTBN DOBS YOUR MOTHBR ATTBND

- WORSHIF SERVICE IN A CHURCH OR SYNA- -~

GOGUB? the. If deceued, hqw often did ahe

W’ ' -,“ '; "'».-
( )Never SR o - ¥
. () Sevexal times ayear o ik
L, ( )Aboutonceamonth L
. ( )'I'woorthreettmesamanm
‘()Aboutoncelweek =
(0 )Morethanonceaweek

"WHAT IS YOUR nxuoxous razrxnnucm | j o
. - Please be as precise as poulble in giving tbe o
_specific religious. preterence. ~ K you heve no

- _.__reugtous pmferencel, put "M)NB M /

L (Your rellgious preterenCe. , Are\you a member?)

471 (
At g t

" your father is deceased, please list what hls :

“ "feligious preferenCe was..

" (Your father 's religious preference Is your o

: 'father a member?)
. 2.()No, he is not a member -

L. () Xes, heisamember R

Al

- 48~
- 49;

SER

) Yes. Tamd member
)No. Iamnotnmem‘ber A
HOW OFTEN DO YOU A‘I'I’BND A woasum

CE OR SYNAGOGUE?

Several tlmes a year ' :
Aboytoncelmonﬂx
Tw or.three times’ s month

) About once a week S
Moze thu once L) week




o e

50. woumyousumuyouamm.xwoasum SR
SERVICE OR SYNAGOGUE? T

1. ( )Less oftentodaythanwhenyouﬁrstmarried A S R
2. ()Moreoftentodaythnnwhenyouﬁrstmarrled A ‘ S T L
3. ( )About the same as you did when you were L o :
' first married ‘_‘ o : . - o @
51 Since you were. ﬁrst married you may have been a member or particlpant in: severnl churches or syna- o
' 59. gogues. List below in’ order, the churches or synagogues you have attended. - Show your present or most
recent affiliation first. - Be'as speclﬁc as-possible, for example: Southern mptlst, Free Methodlat, .
Roman Catholic, etc. In'the first column, write the name of the church or synngogue (Note: . If you' did
not attend or were not a member, write none and the’ period of time ) In column two, cixcle Y. (ﬁor yes) .
if you were a member and N (for no) if you were not a member, In- column three put the number of months -
. ‘or years, In column four circle how often you attended: ‘N (Never), O (Occasionally), M (Once 4 month), -
" F (Frequently - two orthree’ tlmes a month). R (Regularly once a week). MW (More than onoe a week)
SER EXAMPLE : : : S , .

Ty s-- SR
- CHURCH,OR SYNAGOGUE - . Mer Member Yeara/Months‘ s Kttendance . -

(:)
.Y.'
‘Y
Y
Y
Y
Y
Y
Y

~

_"N 0 M F R Mw;‘-}

LINOMF R,_Mw"_;i.e”

oM RMW L

Mo M F RMW

N oM ¥ R’fM‘WF:

';.jN-o M F R MWE"',_‘-,"Z"‘;* 5

N o ME R MW

‘z oz z z z = z .z Z

;NOMFRMWL

S
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FORM B - FATHER . A O
- o SR , : o (IBM NUMBER) .
‘ OREGON STUDENT SURVEY L
| | o UNIVERSITYOF ORBGON JRE S

: ‘CHECK THE scnoom WHICH YOUR CHILDREN . © CHECK. THE: GRADES IN wmcu YOU HAVE ONB
- ATTEND. | . , .~ OR'MORE: CHILDREN." L

X )Roseburg Senior ngh oo . (.)-12th Grade '_ : ( ) 9thGrade
-~ ) Fremont Junior High T ) el Grade Tt () Bt Grade " e
- () Joseph Laue Junior High o A ) IOth Grade ( ) 7th Grade »1;‘_1

PURPOSE OF STUDY

THE PURP¢SE of this study is to Iearn more about the life: of young people and thelr parents We “are partlc- R
 ularly interested in-how fathers and mothers feel aboit the life of teenagers.  Your. teenage children completed e
a questionnaire similar to this one while at school today. One of your children received a "take- home-packet AR
 along with his questionnaire which contained a questionnaire, for éach of his parents - one for. you and'oné for ..
‘your wife, When you have completed the, questlonnaires please place them in the" postpnid envelope provlded BT
and mail them immedlately. .It'is our-hope that you will enjoy answering the questlons In dolng so. of B i
jcourse, you w1llbeof great help to us. _ﬂ. ) . e

: THIS IS NOT A TES‘I‘ 'I'here are no right or wrong answers Pleaee answer each questton to the best of your
ability, Pledse answer each msestlon frankly and’ hOnestly ‘Nelther your chlldren, their teachers, nor the _
' :school will ‘ever see your questtonnaire Or your respanses. Your answers. will’ be-strictly. conﬂdentlal Our .
imterest 1s in how parents, m general, answer—the questions rather than in how any partlcular parent answers s
them, . Co ,_‘,:' . S . v P AR

A | ) .IN_S_MQES_ A e A |
A. PLEASE. COMPLETE THIS QUES’I‘IONNAIRE IN ONE SITTINGl T will take you appromimately

) "30-45- minutes,.. Do not discuss the contents of the questionnaire with' your wife until yoo ‘and your
- ..w1fe have placed both questionnalres in the postpald retum envelope and mailed it Sl R

"B A number of 1tems use the term Wl{ lf you have remarrled please answer the questlons m
", - terms-of your: present spouse. | If yoh are not’ currenxly llvlng with. your wite, please answer: the R
_-questions in terms’of when you were if you have been. sgpardted less than-a year; The term R
_ -"children" refens to your natural chlldren, step chlldren. adolxed chlldren or foster.
o "whoever lives with you. e s o L

7 .C. Redd each atem’ carefnlly Answer it to; the best of your knowledge Please check (V) or clrcle :f:,'
',’.-'only one answer However, do not spend too much ttme on a.ny one questlon. L T SR
R 0 N8 Be sure to foll}low the dlreCtiOnS gtven for ans'%/ering each qqestion

e E. »Do not sklp m*y Questions unless you are mstructed to do so. S E s

SRR R you wish tq make comments. please ieel (xﬁe to do so' etther ln the marglu next to vthe ques
C »tion or. at the end ‘of the questionnalre in- the space provided T I T

G You will see|that the numbers do not run from 1 to 2 to 3 and that small numbers appear {repeatedly' N
, m the quest{onna!re This technique is used for IBM data processtng equipment _ 'I‘hese mmbers '
?’ ald. lﬁ tabulating your responses at the research otﬂce. IR PC . :

H PLEASE SURE TO MAIL IN YOUR QUESTIONNAIRB IMMBDIATBLY.- (My degre dependa on




m

12- HOWOLD ARE YOU TODAY? B
13 R L

’

14 wm:g IS YOUR RACIAL BACKGROUND?

1o ( Whlte
2. ( )Negro ;
. 3 (- )Oriental
4 ( )Other (Specify
15~ WHICH STA’I‘E :AND COUNTRY wsmz YOU -

- 160 RAISED IN?

(Write name of state and countly)

. 17..ALL, OR MOST. OF MY cmwnoou WAS
| SPENT: | .‘

( )Onafarm \
< ( )Inavillage of 2, 500 pop.-of less =
- (*) In a city, 10,000 - 100, 000 pop.-.:

() In a.metr litan clty, 100.000 POP
or more :

-9?»wpr

18, HOW MANY YEARS wws YOU LIVBD IN
. THIS communrrw o

)0 2yesrs SR

e ( 4- ( SR
2, ()3 Syears 5. )15- 19yesrs-_
3. ( 6 ( )ZOyears or,‘.’-'«-""

. )6‘-1‘0‘years‘ P
' . L niore

' 19- HOW ou) WERE YOU WHEN YOUAND YOUR

20 WIFE WERE MARRIRD? - Note: If you have
_remarried put your age when you marrled
o your present spouse ’ . :

2L :HAVE you BEEN MARRIBD PREVIOUSLY?

0 1) Yes < (GO ON TO.QUESTION zz)
Coa( Mo - (smmquss'nou .

":‘ L }Divorced
2 ( )Widowed

|23- How oLp WERE YoU WHBN YOU
24, wsm; FIRST MARRIBD?

' 25- HOW OLD WERB YOU WHEN YOU
26 WERE DIVORCED OR WIDOWED?

(.) In the country, but not on a farm T

o :

() In a sma¥'town, 2,500 - 10.000 pop. «

S - agree (SD) that the: statement ls true. Pleass
)11-15 yesrsj- - -

,3o 'Iheschools fsu :ogamme i

v "

- ._a.roum:l with wir v
§a - 733, The teachexa are hir to e
e feverybody'_"-_l
ez WERB You mvorcm) OR wmowxm o

[
(

* what (A), dlugree somewhu (D).

"'»;'I‘he teachem judge as

S L
27 How MUCH scuoouscnovoo m.vm

_: ER ( )8thgradeor1ess R )
A )morethanathgrnde but dtdnotgndmte e
) .' . from ‘high school - - FAE .
3, ( )Graduatedfmmhlgbachool S
( )Trade or technleal school, tor eumple AR
o _beauty or auto mechsnlc schaol ST
B 5 ( )B.lslness gchoal - o
‘6 '):Nurstng achoal R
) Junior college or. 2 yeu-s of college
) Graduated from’ college
) Grsduate School (Masters or PH. Q)

o'

8.
9

' . '.’mnoxm.m:w HOW MUGH WAS yoﬁn
| TOTAL FAMILY INCOM LAST YEART.

x -w die-

- ln:ezest of ‘my chlldren

.,denzbywhohemnq ‘

. Bveryone ha'
. .anequal- opportqnlty;tq ge
B vl:_:;goodgrndes S
I thlnk t.he schools are"




. agree somewhat (A) dlsagree somewhat-(D); or

o 37 I talk with my chﬂd Wheﬂ
391 know the subjects my . TN
7 childstudies o A B

T 40, Thelp mychlldqnderstand
.»(h{s.her)lesaons Lo SAA

ST

8. Ialweys act as lf I ltke my

e Z ( )semetimes

36 l understand my chtld'

{‘_g 43 1 uke my chlld very much

44, HOW OFTEN DO YOU URGE YOUR cHILD 0

ON THE FOLLOWING PAGES ARE SBVERAL
. QUESTIONS ABOUT YOUR RELATIONSHIPS wrm

" * YOUR CHILDREN, : THE SAME -QUESTIONS ARE -
/ ‘

'ASKED FOR EACH OF THREE GRADES IN' WHICH ~

YOUMAYORMAY NOTHAVBACHILD' 12th

‘Grade, 9th Grade, and 7th Grade.'. Please anawer

 the touowmg auestion. and thed follow the mstrucuona" e
B caretully L S e

<l 1 ( )Yeg, Ido have & chlld iﬁ thie; 12th grade -
(GO ON TO QUESTION 36)

¥ ( NGy T do not have a child in the 12th grade :

(SKIP 'DO QUESTION 53 ON PAGE 4)

'I‘he followtng statements are lbout your relatlonships .;"1
" with your: 12th grade child. - As you read each state- L

“'ment, . consider whether you ‘strongly agiee- (SA).

strongly disagree (SD) that the. statement le true
Please clrcle your answer; j

Problems - s n S

:‘(he."she) haB a Pl'°blem _. :

1 am interested in the thlngs
‘my chlld 1tkes to do : :

','l find it dlﬁicult tO talk with
““my ‘child about- thlngs that -
. ‘.-troubfe (hlm, her)

SAA

o ‘,chnd D
. S'* 4 A "_' r‘P :

' '.IMPROVE (HIS. HER) GRADBS?

"_--1 ( ).Never
o2 )Sometlmes

"_HOW OFTBN DO YOU URGB YOUR GHIID TO
o _GBT MORE EDUCATION AFTBR HIGH SCHOOL‘),

B 1, Y Never -

R
o d

8.
4

v;wum cmum can.m

. GR ,only tlme lc- 5- 2y

":,,2:1;2_ "

j e DO.YOU osmanuu.ur mnovz OF THE

g parmns YOUR cmw mms AROUND wm’n

RS )mxhlv tpprwe
() Approve
( )Dinpptove
) lehly disepp:ove
!

L (RN . 113 SOME FATHERS FEEL THAT Y HAVE LOST
35 DO You mvz A cmm N 'I‘HE 12TH cmm B

“TOUCH" WITH. THEIR TBBNAGE CHILDREN.
- DO YOU AGREE OR DISAGRER' THAT THIS 1s
“TRUE OF YOUR nnunousm wrm YOUR

"x;

,1-( )Strbngly ugree
,.3~( )Dlugree R S B




VR |
51 WHICH ONE OF THE FOLLOWING BEST DES—
CRIBES HOW YOU- REGARD THE OPINION OF

YOUR 12TH GRADE CHILD IN THE MAKING OF

B IMPORTANT FAMILY DECISIONS?

1. ( ) I never ask for (his. her) opinion
' . 2. ()1 sometimes ask for (his,” her) opuuon
3. ( ) Ioften ask for (his. her) optnion -

40 ()1 almost alwaxs ask for (hls. her) oplnlon L

52.
. CRIBES HOW IMPORTANT YOU REGARD THE
- OPINION OF YOUR 12TH GRADE CHILD N

* THE MAKING OF IMPORTANT FAMILY ;

DECISIONS? o hE

1 ( ) What (he, she) says usually does not

" ‘make. a dlfference inthe declplon
2 () ‘What' (he; she) says usually does make
C a ditference ln the declsion

' '53 DOYOUMVEACHIIDINTHEWI‘HGRADE?

L ( ) Yes; Idohaveachildlnththhgmde_ R

(GO.ON. NTO QUESTION 54) *

(SKIP ’TO QUESTION 710N PAGE 5)

“The followmg statements are about your relatlomshlps

- with your'9th grade child:. As you' reud each ptate- -~ -,
’ -_"?66;__f

" “ment, consider whether you ‘strongly agree’ (SA), .
- .ajfree somewhat (A), dlsagree somewhat (D); "or’ oLt
“strongly disagree {(SD) that the statement is true

. '-Please clrcle your answer S

. 54, vIunderstand my chlld‘ R R
- ’problema ... v SA A D.SD' .

© s Italkwithmy chlldwhen i ‘
I ,(he, she) has.a problem ' '. SA'A."D. 8D -
867 Iam intereated lnthe things D L

- my dhildlikes todo . " SA A

57, Iknow the subjects my ':.

a child studies _‘ o

58, I help my chnd understr\nd o .}
.-(his, her) lessons SAA
59, Ifind it ditficult to talk wtth o

 my: child about thlngs that f_ SN e
,'itrouble (him.;‘. “ ~ S

.‘JI always act ae xt I uke my : s :

Rt

1 uke my child very much

46.‘2:

HOW OFTBN DO YOU URGB YOUR CHILD TO

" IMPROVE (ms. HER) Gmxsv

I N & )Never

* WHICH ONE ‘OF THE Fou.othG BEST DES- ST )S°“’e“me3

| 'f.-“'_.B'S.'

2 ) about 2 hours a’ dgy
EAR _ _)aboutahoursadi _'

_SOME; FATHERS FEBL 'I‘HAT THBY HAVE
. LOST "“TOUCH" WITH THEIR TRENAGR CH]
. DREN. ‘DO.YOU AGREE OR’ DISAGREE
.. “'THIS 1S TRUE OF YOUR RELATIONSHIP

BRI ‘YOUR 9’m GRADE cmr.m SE
2 0, not-have d.¢ ldiuhe e-’.?.“ .
( )N I do nochie Al : chgrad :;1 ( )Stl‘Qngly agree
2 ()yAgree
28 )Dlsagree R
4 ¢ )Stronsly dtsasree

66..DO YOU SET-ASIDR TIME EACH_D \Y'TO DO .
"+ :SOMETHING {talk,’ piay» 80 places) ‘WI'TH YOU
' 9'm GRADE cmm?

"-l ( )160. never ;
~2.°( ) Yes, somettmes
3 )Yes, often
4 ( )Yes, always

3 "APPROXIMA’&'ELY le MUCH 'rlM' “RACH
" DAY DO YOU ACTUALLY.SPEND WITH YOUK-

1. ( ) NeVer

- 3 ¢ )onen
( )Sometirnes -

, ( )Constmtly
HOW OFTEN DO YOU URGE YOUR CHILDTO - .
'GET MORE EDUCATION AFTER HIGH SCHOOL? R

' 3 ()oaen L
4 ( )Constantly-ﬂ-

. DO YOU GENERALLY APPROVE OF THE - L
. FRIENDS YOUR CHILD RUNS AROUND wrrun e

'1 ( )nghly epprove

BN A )-Approve " T
7 3, () Disappove -1
LA ( )nghly disapprove e

) none. or a;mog_
)less then 1/2- o

. *-I)__,a'bout 11/2 hours a day




-.i

. -

" 68. 'BASED GN YOUR OBSERVATIONS OF YOUR 9TH '
- GRADE CHILD WHICH ONE OF THE Fouowmq .

- STATEMENTS IS MOST TRUE?.

- .. 1.( ) I have conslderably more inﬂuem;e on (hlm.v;

-her) than do (his, her) friends

N ¢ )Ihave ‘somewhat more inﬂuence on (him. .

R her) than do (his, . her) friends © -

S8 () My child's friends have somewhat'fnore

mﬂuence ©oh (hlm. her) than I.do

4 ( )My child's friends have considerablz Lmore S o ST
: . '79 Illke my chlld very much SA A D SD.*,

inﬂuence on (hlm. her) than l do

69 WHICH ONE OF THE FOLLOWING BEST DES- L
 GRIBES HOW YOU REGARD THE OPINION OF " -

: - YOUR'9TH GRADE CHILD IN THE wucmc OF
- . IMPORTANT FAMILY DECISIONS? :

  ?1 ( )Ineveraskfor(hls. her)oplnlon

2. ()1 sometimes ask for:(his, her) oplnlon o -'

'3, (. )1 often ask for (his, her) opinion

 ;~4 « )Ialmost aiways ask for (hls, her)opimon .
_"'_».-13 HOWQFTBNDO'YO' R_GB'YOURCHILD'IO

70, WHICH ONE OF THE. FOLLOWING BEST DES-
" CRIEES HOW IMPORTANT YOU REGARD THE
~ 'OPINION OF YOUR 9TH GRADE. CHILD IN -

THE MAKING 01]7 IMPORTANT FAMILY

0 DECISIONS?:

% 1 ( ) What (he. Bhe) says usual.ly does not
LEet T makea difference in the. deciston-
I ‘2, () What(he, she) says- ‘usudlly does mnke

trouble (hlm. her) »
"';78 1 always actas lf 1 ltke my

. "’14. DO YOU. GENERALLY mnomop B

A
',>-,'d Lo

IR I

76 I help my chud undexsta.nd . o
(his, hex;) lessons : SA A D‘ SD.. :

: 77 I find 1t ditﬁcult to. talk with

" my child abounhmgs that B R T
SA- A D so" ;

'._'led . SA 'A D SD'

c_e_;ng_T.w_p.

e 12 HOW op'nm DO YOU DRGE YOUE cmm 10

ROVB (HIS. HER) GRADE&?

1 ( )Never _
: 2,’ , (" )Someumea

| GETMORE EDUCATION u‘rsn HioH scnoomi ,.

mes YOUR cmm’ﬁuns AROUND wml'z .

_ .f' adifference in the decislon R
o 7;;"".AD0 YOU HAVE A cmui m 'I“HE 7TH GRADB? |
‘ ( )Yes. ldohaveachudinthe 7thgrade - s
(GO ON'TO. QUESTION, 72) ' " LOST "TOUK

'?’52 ( ) No,: Idonothaveachildinthe?th grade-'-

(SKIP TO?QUESTION 21 ON PAGE 6)

" with. your 7th grade chll. ~As'you read each stat

. ment, consider whether you: strongly agree (SA). L

. agree ‘gomewhat (A), disagree somewhat- (D), or. .
.- strongly dlsagree (sD). thb.t the. atatementls true.

: ,-i_v-;k_;Please ctrcle your answer SR

= 72, Iun‘derstand my chﬂd g

problems R

s ltalk with my chi ‘when
(he. she) has a8 problem' .

74 _I&m 1nterested lnthe;tmngs o

The followmg statements -are about yodr relaﬂonshlps N

DREN. Dofmu e.angs oa DISAGRBE'THAT
TRUE OF Youn‘am.memm WITH
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17.

18,

19:

)

JaEEE o ( ) What (he. she) says usually does not ‘ SR

2 ( ) What (he, she) says usually does make . 1;.  '

.. DAY DO YOU ACTUALLY SPEND WITH YOUR'
7TH GRADE CHILD?. Note: . Conslder only’
_time actually spent tOgether, or going places

I N

v&x

'WHICH ONE orr 'mz FOLLOWING mssr nEs- .
" - CRIBES'HOW YOU'REGARD THE- OPINION OF

. 'YOUR 7TH GRADE CHILD IN THE MAkmo or
o IMPORTANT FAMILY DECISIONS? 5

1.
.2,
3.
4
-“.WHICH ONE OF THE. FOLLOWING BBST DBS- S

'OPINION DF. YOUR 7TH, GRADE CHILD IN
_THE MAKING OF IMPORTANT FAMILY
- DECISIONS? - _

I

APPROXIMATBLY HOW MUCH TIME BACH _
21

together

\ o o 22,
~)-none. or almost- nohe . -

) less than 142 hour & day DA
) about '1/2 hour a day’ R :

) about 1 hour @ day
)about11/2hoursaday , N
. ) about 2 hdurs a day e e
,)aboutShodrsaday o
) about 4 hours a‘day -
% Sor more hours aday

23,

o

5.1

r) than:do (his,- her) friends - RERAN
ve:somewhat: inore. mnuence on oum, R TY
-~ her) than do; (his,- her) friends - DA

influence- on (im, her) than [ do:
( ) My. child" 8 friends have conslderably more

', 5 inﬂuence On (hlm. her) than I do L

( ) Iuever ask fo: (his. her) opuﬂon e
( )Isometimes ask for (his, her) opimon G
( ) Ioften ask for (is, her)opinion

( ) I almost alwaxa ask for (hls. her) opinton

..

CRIEES HOW IMPORTANT YOU REGARD THE. . -

- make a difference in the declsion

a difference 1n the decision

.,'Q."'r

--tobep.t‘oud of i vl SA A

BASED ON YOUR oasxnvulous OR YOUR MH 26
- .GRADE CHILD WHICH ONE OF THE. FOLLOWING
| STATEMENTS IS MOST-TRUE? ‘

' oL ( »)Ihave considerablg more intluence on (hlm, L

‘2‘,'()1

_{-I tahe @ favorable attitude G
o toward myself '

29,
fled with myself

1 wishI “could have more

e St respect for myself
3. ( )My child' &friends have somewhat more

5 “at tlmes
15"/; "t
- J_igood at all

. _3"_1,.- T like my joh

321 do the best I c&n on my

G J°b S B

.;».ltry my best %o be 8 good 3}

34"_-'fm THE. FOLLOWING LIST OF onemmmns
, AND. CLUBS. CHECK (' )ALL OF :

- WHICH YOU BELONG: . - -

« ) Fraternal organmuona'wch:u

I-feel thatlm a person of R ' R
worth, at least onanequal - .. o S
Plane with others '

Ifeelthatlhaveanumber” ST ‘ o
of good qualities’ S : RS

A.ll in all. 1 am incltned o
to feel that I am a. faﬂure -y

L

I am able to. do things as
well as ‘most. other people

3

X feel I do not’ have much L

On the' whole. Iam satls-' o

I certainly feel useless S

At times 1 thlnkI ani no }‘_‘

" Blka, Moose, - orKnlghts of Coht' b
) Veteran's organlzatio'na. suc
_ American Leglon - -
: )Political clubs S
Y Civie groups such os Ll 5, R
) Active in’ yough groups vuch a
' Glrl Scouts L :

: People usually have some speclﬁc 1deas about them- e e .:) Spona teams - 80 11, boy
~ ‘gelves;: :Some. of these 1deaa are listed below. 'As - X ubs 8uch - rid
you read them, conslder whether you atrongiy agree
SA), agree somewhat (A), dlsagree somewhat {B),
or strongly disagree (SD) that the statement is'true .

& bfﬂbur feellngs about yourself Please clrcle'your - '1}




v

People usually report they have some specific require-

- ments in‘mind when they are thinking abodt an IDEAL _

]_(_)_q, Some of the requizements they have mentioned
are listed below. As you read them consider to whot .
‘extent a job-or- career.would have to satisfy eachof ' .
. these requtrements before you would consider the -
job ideal . . .

Please circle HIGH - -H if you consider the require-
ment highiy important .

Circle MED;U___M -M ‘if you consider the requirement A R
R ,52 Acqxiringthe sldus neces- P

of medium importsnce - g L 7\{

Circle LOW L if you consider the requirement of

little importance SR
Circle NO N it you consider the requir‘e;nent of no:’

: importance at all . _ N e

 THE IDEA JoB WOULD: . 1 a2 3 4 |

42_.. Provide an opportunity to use
Ty special abilities or o 'i_j
. 'sptitudes L H M I.. N

43. Provide me with a cha.nce to '
‘4‘4.}‘Permit me to be creative and I
- 43, tGive me a social status and

o 46 Give me an opportunity to S .
o work with people" rather than

‘ 47 ,Enable me to 1ook fOIWard

to a stable. secure. future o HM L N ‘

48 ‘Leave me relstively freeof -

49, Give me a chance. to exercise s

| lemdersp o H oML N S

'.':‘~_SI'.-“ Give me anopportuni : be '
T helpful to others )

People who. go on to: school after high s@hool do so .ﬁor
= _many reasons - Some of. these reasons aré ligted = -

. below A8 you read them, consider how imposmnt
' ench reason wouldbe to you. R BRI

. 54 To lenrn new thlngs just
55 To broaden lntellectual @‘\! .

“".“f's'o.' To enjoy social nie ,,
. eamn g good deal of money H M L N . S
Comgmal’ W oML N Bcaine ot et
EIR L -_60 ﬂiemtogetniongwith :
_'prestige P H MLN q\ _ o ,

: '53'; TO become a reaponaible
' supervision by others o -’.f'H M L N .

246

\9‘.

‘Clrcle MBDIUM M if you consider the reason of
) medium importance. AR :

Circle LOW L if you consigier the. reason of littie -

" importance

R]

. '.'Circle NO~- N if you ‘consider the reason of 10 im- o
_'portnnceatali L , :

: .RBASONS FOR GOlNG ON TO SCHOOL.

snry torearn. a uving _H" M LN

53 ‘To prepare foranoccupa- R :

tlon IR H M LN

to know them

T
z

and cultural outlook

2z oz z
N

Please cu‘cle ﬂl_G_ﬂ ~H g you mm‘del. the rea.s on . g

highly impomnt ./'_ ST S
e 8°to top ot'the pege -
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g 4 -1, 2, 3, 4 A STUDENT OUGHT TO: 1. 2. 3. 4.
64. Husbands and wives should - . 73. Spend most of spare time
share equally in ali decisions H' M L N \ readlng and studying . H M. L N
65. Although a husband should 74. Do very best in school” work o '
__consult his wife about what o ‘(grades, study) s »H M “L ‘N -
\I;Qab, he should make the U . ' :
final decisian in important . 75, Be'a starin sports activltles H M L N
matters "H M L .N . : o
. » 76. Be a leader in school o ‘ . ©
66, HusMands should only make S activities ‘ . H M L NT ..

the final decisions in areas

in wmch they ha\,e more ) - 77. k powlar With his (her) .. . V : . o
- training than their wives H M L N Classmates . H M L N B
67. When a husband and wife L ‘ .. T8 Have fun - study only e“°“8ﬁ
disagree about something, ' = S . to keep grades above + e - ,
a wife should be willingto L P passing ‘ N }* oM L,N
give In first . : : H-M LN LA e
, ¢ } S o . 4 ; . . ‘
~ 68. Teenage children should be - , . B ,\ B T
" consulted for their opinions S .- " . CARD THREE
before dec1sions aremade ~ H M L N ‘ ’ ‘
' ‘ : Pe0ple have many 1deas about what young people - = /.-
69. Ina marri.age, the husband -/ - oughttodo, Some of these jdeas are listed below. -
- should do his jobs and the ' o "' As you read each statement, consider whetheg you. . |
wife her jobs - . . H M L N- strongly agree (SA), agree somewhat (A), disagree -
) . ;o B . somewhat (D), or strongly disagree (SD) that the s
" 70. A wife should get up and fix coe o statement ls true. Please circle your answer. -
her husband breakfaston . ' ' o Lo e
work days regardless of what o .A YOUNG PERSON OUGHT 'I’O 1. 2, . 3. 4
::::n:):ghqé o leave n the H M L N 12 Have (his. ‘her) own car SA A D SD
. 71. Ifboth a hugband and wife are . - 13 Make own declslons abQﬂ‘ i .
: working, a husband should =~ = - o o late hours, smoldng, - e
helpﬁxtheevenlngmealand S .drinking o SA ADSD .
, do dishes ; * . o . H. M L N. <14 Choose own dates AR ~SA ‘A D 8D
72, A husband should do his « (R EIE

N Choose own clubs o‘:{ groups

wife's work and a wife her” =~ o _ L T e
" husband's work, if necessary H M L N A tojoln .- P ‘S,& A D sn L
e 16, Be active in nonschool acti- o )
People usually have many 1deds about what a stydent ~ vities such as Boy Scouts,, e
* qught to do in school, Somé of these ideas-are listed ; rellg’lous yodth groups " 'SA A D 8D o
.below.. As you read them, consider how important S e e
i each idea lsJo you . o . .. 17, Choose own frlends.‘ . . SA A D SD
 Please clrcle HIGH - H if you conslder the 1dea highly 18, :Be trusted FRRET . SD
: meonant R _ S : S
. : 19, Be punished fo,r bi'eeldng L
Circle MEDIUM -M if you consider the. 1dea ot B the l”f’ JU“ “ke anybody o
medium lmportance. e e T ‘else i ‘ O :

o

ercle LOW - Lif you consider the idea of llttle o

-'.'20.. .Be ¢ supervtsed by hdul:s at’ - |
1mp(Q‘tance - . N B ‘

nonschool pa.rtles

L R "7 21,- Have standards (rules) -
Clrcke NO N_if you conslder the ldea ot no lm- " to obey'such as what tlme';,
portance S Lo "_- . 1¢. " s tobein, where ta goor [
“-gototopofthepagE~ ST ‘wherenottogo L

Ca



People have many ideas about what young people ought : o L T 1 2. 3. 4

to do at home: - Some of these ideas are listed below. - | S L - S
3L Children should not be.

As you read them, cmslder how lmportant each idea " forced to eat if they don't

Astoyour o e .~ SA"A D.SD
‘Please circle HIGH - H if you conslder the ldea hlghly 32, -Chlldren should be per- AR | ; -
imponant - LT : - mitted to tell their parents ' R

what they-think about them SA° A D ‘SD. .
Circle MEDIUM - le you conslder the ldea of S N I
© medium tmportance L : 33; Parents should punisha.- ~ + . . .
. ‘ child when he misbehaves ~SA A D -SD -
Circle LOW L if you constder the idea. of little _ _ FE T
lmponance o Co . 34. Children should eat just =~ . ..

L ' '~ whattheyltke "~ . ' SA A D SD
Circle NO - N if you conslder the idea of no im- ' o -

- _ . 35. When a child wants his own .

" portance.
‘ , '_ _ . » .. 'wayhis parents cantdo o T
A YOUNG PE-_RsoN OUGHT FO: ~ 12 3, 4~ 'much | 5S4 A D 5D
' 22. do things around the house o 36 Parents should not give in
Y without beéing asked H M L N ~ - - whenachild wnnts hls own T
, _ way,-._.- BT sAA'D."SD
23, help with setting and clear- S ; e ' ‘ ' o
ing the table, washing dishgg, - .~ (! 37, SUPPOSE YOUR cmw WANTS TO GO'TO A.
sweeping, dusting, washing. ~» U+ .MOVIE, .YOU REFUSE AND HE BEGINS TO
‘and ironing clothes . - .- H M L N . ARGUE STRONGLY. ~ WHAT WOULD YOU DO?
-24. help with cooking a,nd plan-' T EENCE ¢ ( )Id let hlm goto avoid mrther argument
© . ning main meals, sewing, . . . . - . and/or tell him to do as he- pleases .
Anterlordesign =~ - - H M L N . 2 ( )1'd let hiin argue, but remain flrm unlezis.v -
» . o o . he had sound reasons o '
© 25. “help with mowinklawn» o SRR Y ¢ )Iwouldntllstentohlmandldwnlahhlm
- taking out garbage- o H-M L N ¢ Tore for arguing
‘ ‘ [ S 4 ( )Idcontlnuetorefuueandmnlshhlmso L
26. help with shopplng for furnl'- A S T : earn
'_’_ture, appliances, cars o H-MoLON L thathedl not to argue » o
27 b ted 1 U e SUPPOSE YOU HAVE JUST HEARD FROM OUR
A d:cf:;‘::s fhat°:e:g”t;“:g°‘/ ... . CHILD'STEACHER THAT HIS HOMEWORKIS .
made COHRML L NG _;NOTBEING COMPLETED. WHAT WoULD YOU

’ - giﬁi;p&zint;:t:o:;ou@ H M L-N. . . -1 ( )'Iurn otf thé 'rv (or tecord player) tora R
e . - . S Week as’ p‘shment er ne@ectmg m.

29..be respectful to his parents "H_",M LN -school work ' [ o

o S B X ¢ ) I'd give bimagoodscoldingnndteu hlm he

-30." show his parents that he I o 1 ‘should do better . :
: loves them IS ; M L N':_:- R )mku over wtthhim mdhelphlm declde
‘ : o g : <07 . how to meet the problem o

People usually have some speclfic ldeaa ln mlpd 1.-,. SR 4 ( )Tell him-it wtll be- his ownhult if he j .
when they are think.lng about the rights and reepon- ) W : doedntpasa s v R

- sibilities of parénts and children. Some of these R ' ' T
Y. ideas are listed below, As you readfench,liut#, v 39, MY WIFB AND 1 NAG AND QUARRR WITH_
SR BAGI-’/‘" THER: . . ‘

- consider whether you sttongly agree- (SA), agree
“somewhat (A), disagree somewhat (D). -op 'str 0
‘disagree (SD) that the. sta.tement ls true. Pleue o
clrcle your answer, - S

.-SOtOtOPOfthSNBB“". s e
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- 40, EVERYTHING CONSIDERED. HOW HAPPY HAS
YOUR MARRIAGE BEBN? .

1. ( ) Extremely happy
2. ( ) Very happy .

3..( ) Somewhat happy -
4. ( ) Somewhat unhappy
5. () Very unhappy - -
6. ( )Extremely unhappy
41, WHICH ONE OF THE FOLLOWING BEST DES-

IN YOUR: FAMILY?

1
-2. () Lusuall give in to my wife
3.() Usually, my wife glves in to me
4. (.

" mutual give and take.

' '..( )Nelther » noY my wlfe. usually glve ln .

CRIBES HOW DISAGREEMENTS ARE SETTL.ED '

) Usually, we reach an agreement thrdugh .

s, ( ) We seldom or never have dlsagreements -

42. WHICH ONE OF THE FOLLOWING BBST DES-
CRIBES HOW IMPORTANT m_zcxsrons ARE

- MADE IN YOUR FAMILY?
L )Usually, I make the declslon wlthout "

first discissing the matter with my wlfe -

"2 (" ) Usually, I-discuss the matter with iy -
" "+ wife and then ] make the. declsion more
~.or.less by myself

3, () Usually, both my wife and mu: over me R
" . matter with each other and then we both -

". make the decision more or less. together .

4. () Usually. my wife discusses the ‘matter

wlr.h me .and then she makes the declslon .

mom or less by herself

5.4 )Usu.ally, my wife: makes the declslon "

43, wuo DOES MOST QF THE ODD JOBS AND -

‘ . repalrlng furnlture. toys, etc. )? )

1. ) I usually do most of lt
2. ( ) My son(s) usually does most of it

3 ¢ )My son(s) and I usually do about gn eq"al l:_.

.amount ' .-

4, .{)My wife, myself. and*the chlldren usually .

: share equally in this job~ 7o
5. ( ) My daughter(s) and my wife uautlly do

.- about an equal amount® ..

6,(.) ‘My daughter(s) usually does. m03t of lt
T () My wlie uBually does most of lt '

without flrst dlscusslng the matter wlth _' e

. MINOR REPAIRS AROUND YOUR HOUSE: (ﬁxlngj o
Jeaky faucets, extension/coxds, inside palntlng. o

Lo 7.( )My wite usually does most of |

3 )My son(a) and l’usullly do §

D s

- 45,

, _~;46.;'

44. WHO TAKES CARB OF THE CHILDREN IN YOUR
"HOUSE (gets them up and mta them to bed. helpe
. with dressing, etc )? o L

( ) lusually do: most of lt
(. ) My son(s) uaunlly does most of it. .
{ )My son(s) and ! ususlly do about nn equal
. amount * - .
4. ( )My wife, mylself, and the chlldren us-
: _ ually share equally in this job L
5..( )My daughter(s) and my wife usually do
4 _ aboit an equal amount
' .- ( ) My daughter(s) usually does most of lt
7.( )My wife usun.lly does most of it
e T
- WHO, DOES MOST OE THE CHORBS (mowmg the
- lawn,, shoveling snow, taldng out trash. or -
- garbage. ete. )IN YOUR HOUSB? :

1
2,
3.

o Al ( )lusuallydomg\otlt
w20 () My sou(s) usually does most of it e
: 3 ( ).My son(s) and I uaually do nbout an equll
amount” -
4 ¢ ) My wife, myaell. md the chlldmn usually
: . -share-equallyin thls job- -
5 ( )My daughter(s) and my. wlﬁe uaually do .
‘about dn equal amount . T
( ) My ‘daughter(s) usually does most ot it
7. ( )My wite: usdny does most of o

WHO DOES MOST OF ’I‘HB DAILY HOUSBWORK :

- (sweepurg. v;cuumlng. dusting, scrubbing ﬂoorl.

" washing and ironing _clothes. maldng beda. etc. )
INYOUR HOUSB? . - o e

L )lusually do most of lt e e
2 ( ) My son(s) usually does most ot it TR
S8 ( )My son(s) and lusually do about mequl- SRRRRE
7 amount L R e
S N | )My wite, myselt, and the cl_ll_ldren ulmll
... 7 .ghare equally inthisjob .~ -
S5 )My daudxter(ys) apd my wlﬁe u__,

B - aboit-an equal amoint-
6. ( )My daughter(s) usually” doea mos

WHO TAKBS CARE OF MBALS (cootlug,
ting and clearing the table. wuhlng dighe

‘ ". ~etc.) IN YOUR HOUSE?.-

1 ( )lusuallydomoetotlt
2, (- )My snu(s)uauuly does most ¢

‘3,‘4 ( )Mywt&q. myaelr. udth ch
- uallyBhare equally in'this job . -
5 ( )My daughter(u)qudmywl ‘uludly.

\
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48, ARE YOU CURRENTLY EMPLOYED? -~~~ ~ |54 DOYOU OWN OR RENT YOUR FARM? | -
1. ( ) Yes - (SKIP TO QUESTION 51) b L€ )Rem S
2. ( )No (GO ONTO QUESTION 49) . z.‘(-)0wn
1-49. IF YOU ARE NOT CURRBNTLY EMPLOYED - 155, HOW MANY gMpLoyggs po you HAVB o
'~ WHICH OF THE FOLLOWING STATEMENTS | - | . wom(mc pon YOU? e
BESTDESCRIBBS YOUR EMPLOYMENI‘ T y E B
. SITUATION? . L )ane.' R T S S
) 2 ()14 e U
A )Iamretlted ‘ — 3 ()59 ”
o - 2. (.)1am not physically-able to work R o4 () 10-24
3. ( )1am temporarily out of workandam | .| . 5. ()25-49
Sl recelvingunemployment benefits o6, () 50-99 S
- 4 ( ) Iam temporarily out of work but not - 7 (: )100 orf more . ;. o

receiving unemployment beheﬁts ,1 . :
56, HOW DONG HAVE YOU WQRKBD FOR THE

50. 'HOW LONG HAVE YOU BEEN UNEMPLOYBD. o EMPUOYER vou NAMBD ABOVB?
' FURLOUGHED, ORLAIDOFF FROM YOUR _— N
. JOB? \ 1L ( )Lessth&nlyear
- _ 2()23yenra '
: ,lv.-( )Lessthanlmonth e 3 )4-Syears
.2 ()2-3months . T F 4. ()6-0yeaxs . -
T3, ()4-Smonths . L s (Y 11s)5yesrs. . e
4, (.)6-7months < = 6.()150rmoreyura '
.5, ( )Almost Yyear .~ . - . b T
6. (. )Almost 2years.- - .~ . | 51 H owmmvuouusmcu wsxxoovou
7. ( )Longer :hauyeus SN R womc FOR THE EMPLOYBRNAMEDABOVB?
51, HOWMANYTMESDURINGTHEPASTTVK) - U.Mmmmwm{ma week e
" YEARS (sincé November, 1965) HAVE. YOUBEBN o :2 {) 40 hours & week TR S

3, ( )30+39 houts a: Week

'UNEMPLOYED, FURLOUGHED, OR LAID OFF .
; ok ' 4 '()20~29 hours a week

. FROM YOUR JOB? S

S S 5. ()lO_-,lQb_ouraamk S
L (‘)Notimes ~ - .. .l AN ()Lesathnnmbouunweek
2, ()Onetime .- . . - A PR :
N )Two.t_tmes Lo _ss._'wuxrmoymnxnoyounov Note
4. () Threetimes . . 0 0 7 Pleasetry th be as speclﬂcas poaslble.
"5.¢ )PFourtimes-.. . L. oo e oo exumple. "wcldar. @ S
6. ( )Fiveormoretlmes S S )

: 52 'WHAT IS THE FULL NAMR OF THE COMPANY
'OR BUSINESS THAT EMPLOYS YOU? Note: - If i , e
" you work for yourself write ' self-employed" and o BRIEFLY DBSCR!BB WHAT YOU DO ON YOUR

give the natne of your business. © - T JOB. ' Ror example, "['use an electrlc arc d‘evlce

a

B (Name of éom'pany h‘i'-wmch you hre'eﬁiployed)

Lo joln metal tosether. Mo AR

IF SELF EMPLOYED GO 'I’O QUESTION 53 lF YOIJ’
’WORK FOR AN EMPLOYER SKIP TO QUBSTION 56

o Y o

- 53 m YOUAREAFARMER. HGWMANY
' ACR.ES ‘OF LAND DO YOU mam L

( )Not a ﬁarmer go on to questlon 55
( )Am.a farmer and work 250 acm i
‘orless " ,
)Arn ‘& farmer. andwoxk2$o-500 ucrei
)A.m a tarmer and work 500~1000 scres|
8-
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'60. 'HAS YOUR JOB TITLE OR TYPE ‘OF WORK CHANGED SINCE YOU STAR'I‘ED WORKING FOR YOUR .
CURRENT EMPLOYER? For example: John stdrted working for Qx‘egon WQod Products as an unakilled
laborer, After being there 10 years, he has been promoted several ttmves and is currently supervlsor

“of 100 men, : . . \ [

.

()Yes-(GOONTOQUESTIONél -62) e S i
()No (SKIP'IOQUESTION63 64) R

.-13'

61- List below in order the posltloms which: you have held. Show your present or most re.:ent _Lob flrat
62, Under "speciﬁc duties" emphaslze your own speciflc tasks lncludlng kind of work and responslbmttes o

» _ e A . "Totaltlmeemployedln
-a, ]ob’tm_e : L e ,'f_thiscapacity

[ - Specific dutles.

o S S 'Totaltimeemployedin‘_'-*'
b.Jobtitle - - - - . . R R S f,.-.thls capaclty

W

L Y;e., ' qu._ )

' S'pec_iﬂc'vdutiesw S

T : L L e Total time employed lnj-’-_' :.
‘ejobile oo oo oo R _v'-t!uscapacity

- L Y, --.Mo.s."
Specificduties . ' . - o @ SN T

LT T T T R Totaltlmeemployedln:_f;
-d Jobtitle: .~ .. - e e 'thls capacity

e Yrs. : M:o's.".g:...-:'

. Specific dutles

A 63 LIST BELOW lN ORDER YOUR WORK BXPERIENCE AND 'I’HE POSI’I’IONS YOU HAVE HBLD. SHOW
64 YOUR PRESENT OR MOST RECENT JOB FIRST. GIVE AS COMPLETE INFORMA‘I’IQN AS POSSIBE
Under specifxc duties v emphaslze your own speciﬁc tasks lncluding kind of v?rk and p‘esponslbnltlea.

o Job tme SRS i Sy oIl e L ' Total' ume employad

Speclﬁc dutiesx '

b. Jobtitle -

 Speciic duttes

TN

4




| d,.f Job title -

e. ];’B'ﬁtle-_' e

. spzcmxc Dunes

66~
" 67.

.“’(Speclflc name o title of father s job)

. 252

c. ‘Jobtitle .. .-
Specific duties - :

‘ Speélﬁc duti_ee" E R

ERLE Total tlme employed' _

o _ Yre _Mqa SET

L ,L L ;.* Total time;mployed;':"'
NRE Yrs Moa. —

% ‘.‘

oWt

. . Total time employed» s

s 'Yrs © ‘Mog.” o

Specific’duties v o e

T

NOTE' IF MORE SPACE xsmsquxm;n, FILL, OUT A R
.- BLANK smznus ABOVE AND ATTACH. - _

e

WHAT IS YOUR FATHBR S RBLIGIOUS PRB- :

. .FERENCE7 -Note: ‘Pleage be as ‘precigeas .. - -
.. "Possible in giving. the epeclﬁc religious. pre- S

" ference, Bxample, Southerti Baptist, Free . ' ..
- Methodist, Roman Cath’ollc. ‘etc. “If he hasg no . ‘:.7 I

S (Your father 8 rellgious preference ls your" -
'vfather a member?)_‘ R

religlous preference put "Node. " Note::If your
... fatheris decensed please llst Whth_ls rellgtous N
o preference was.‘_-* R

_WHAT K!ND OF WORK DOES YOUR FATHBR DO? 69 HOW OFTEN DOES YQUR FATHER A’I'I'END A
PLEASE TRY. TO BE AS SPECIFIC-AS POSSIBLE. )
~ Note: 'If your father is retired or. deceased, ln- R
dlcate what your father dld do A T

" WORSHIP SBRVICE IN A CHURCH OR SYNA .
g ,'._;GOGUE? Note. R deceased, how oﬁen dtd he..
' _'vattend'?

). ' A

) Sevetal times & year L
) About once a month ;' - a

- ). Two or three times: a month
) About once a Weel}:

R wégk

Mote than once 8

IS ¥ A,UR Moma‘s Rnucuo‘ PRB-
’_-'FBRBNCE? Please be as precise as poselhle ln

. glving the speclﬂc religious preference, - If'd;e :

'hss no:rellgtoue preterence put "Nonq ot Noee
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75-' WHAT 1S YOUR RELIGIOUS PREFBRBNCE? : R
76 Please be as precise as possible in giving the: '
+“specific religlous preference. If'you have.no '
. rellgous preference put "None L

v

S (Your religious preterence Are you'a
D member?) .

77. L ( )Yea, Iamame'mbe'x*"‘;?'
. 2. ( )No. Iam notamember :

-0 78, .HOW OFTEN DO YOU ATTEND A WORSHIP
N SERVICE OR SYNAGOGUE? , :

- ( )Never e e B ] TN P
- )Severaltlmesayear o ol i e e e T e
. { ) About once a month .-
.. () Twa or three’ tlmesamonth
()Aboutonceaweek R
()Mﬂthanonceaweek o

'o\uncswa-

" 79 WOULD YOU SAY THAT YOU ATTEND A
: WORSHIP SERVICE OR SYNAGOGUE B

Sl ( )Less often today than when you were first.
el ‘married” . .. o
"2, (. )More often today than, when you ﬂrat e
Vel “married . . R AR
3, ()Abouttheaame asyou QId when you were«- e T
o . o ﬁrst marﬂed o . : ‘:L_ s

N Do
AR

.":
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