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ABSTRACT

The development of more practically orlentedbcurricula designed
to prepare students for the working world, both- in terms of living
h'andggaking a living, is the goal of the career education movement.
Based on developmental approach to career choice, career education
strives to integrate basic career awareness principles into all
subject matter at all_levels of the>education systemi ’

The presentistudy was concerned with introducing a career aware—
ness program ‘into .a local elementary school in order to evaluate
student interest, teacher receptigeness, and fea31bility of program
goals.. Two pgpgrams were 1mplemented for an eight week period on a-
bi-weekly basis. The first; developed by the author, was an activities—
based,program; the second, entitled “Bread and Butterfliés" (Agency for
Instructional Television% 1974), consisted of fifteen 15 minute video-
tape presentations, followed by class discussion. .Both SubJective
and obJective data were compiled for ‘evaluation purposes

Results of student and teachervevaluations:Submitted subsequent
to pragram 1mplementation, 5uggested that, overall, studePt'interest
level was high thrOughout the elght week . program. Both students and
’teachers felt that the programs had_provided positiye learning
experiences and were in favor of incorporating career awareness into
the regular school curriculnm. The goals of the program appeared to
be feasible. Behavioral objectives, which reflected specific'program
goals, were met in 15 out of 16 cases. ..
| A final objective of program‘evaluation was to assess the

sultability of the Occupational Information Subtest of the Career

‘ ‘ ‘ ) - 3
Maturity Inventory for measuring knowledge of careers at the grade



-

six level. Lack of sigﬁifiéant finé}ngs in this study suggested

(1) tbac the item content of tﬁé tés; did not1havéldirect relatibhship
;o'what was presénted in the prégram: and (25 that't&e éubtest méy‘hof
'be'sensigiQe enough to change initiated by short—?erm\careef gducatioﬂ

*

programs.

The study concluded with recommendations for program improveﬁents

Y
. and future research.

vi
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CHAPTER I

RATIONALE FOR INVESTIGATION

Today's youth, more so than in any other generation, face an
increasingly‘more compiex and démanding work climate. Rapid techno-
logical change and specialization have accounted for an explosive
expansion in the number of occupational Opportuni;ieé available.
Grédual relaxation of rigid occupational stereofypiﬁg has further
broadened. the range of career avenues. Coupled with this surge of
vocational e%pansion is an increasing demand for more extensive ties
between academic traiﬁing and the practical application of that train-
ing. According to Hill and Luckey (1969) "education and employability
have become so highly interrélated that the processes of decision~-
making regarding each must be seen as part of ghe same design.ﬁ‘(p. 357)
This statement has direct implications~for educators. The olé—
fashioned notion that career dgcisiéns are miraculously‘made during
the final years of high school is unrealistic. Students are céll;ng
for more relevance in their education: there is a need to know who
they are, where they are going and how they are going to get there.

‘Advocates of the career edu;atioﬁ movement are critical of the
present education system: |
Education has assumed too long that the best way
to prepare pupils for the real world is to keep
them apart from that world....The purpose of
education simply cannot be more education.

Education must be seen as preparation for something -
both as preparation for living and preparation for

making a living. (Hoyt, Pinson, Laramore &
Mangum, 1973, p. 13). oo

0f central importance to the career education stance is the term

"career", defined as "theﬂtotélity of work done in one's lifetime"
' o

1
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(Hoyt et al, 1973). TImplicit in this definition is the notion that !
"céreer" encompasses a'Qariety of settinés (homg, school, cpmmunity),
roles (studeﬁt, worker, parent), and évents (job entry, marriage,
retirement). Thus, '"career" is a broad term and ds not confined to

a specific job or occupation (Gysbers, 197%;/353299,-§a1e, Olsen,
Peterson, & Thorum, 1977; Hoyt, Evans, Mackin, & M;ﬁgum, 1974;

Bailey & Stadt, 1973; Bottoms & Sharpe, 1973).

Furthermore, '"career" is viewed as a developmental proceséﬁ
paralleling that of human development (Mangum ét al, i977; Gysberg,
1974; Hoyt et al, 1974; Bottoms & Sharpe, 1973; Herr & Cramer, 1972).
This process, labelled career deveiopment, occurs‘throughout one's
lifetime and includes "the total constellation of events, circumstances,
and experiences of the individudl as he makel decisions about himself
as a prospective and actual member of the work force" (Hoyt et al,
1974, p: 136). Career education, therefore, is the vehicle which
facilitates career development. It is an educational process which
helps individuals'to develop awareness pf their own'uniquelinterests,
capabilities, and values as they apply to the world of work; to explore
alternative occupations énd careers available, and to knowledgeably
Plan and implement a career choice or combination of career choices
(Hoyt et al, 1974; Bopﬁoms & Sharpe, 1973; Mangum et al, 1977;
ggiley & Stadt, 1973). |

Since career Aevelopment-is assumed to begin at birth, career
e€ducation cannot be the sole responsibility 6f ghe school. Hill and
Luckey (1969) “point out tﬁat "the experiences géined by the child
during the early years of his schooling inevitably reflect, in their

outcomes, the kind of early childhood, preschool life he lived in his



home and his immediate community" (p. 352). Career education,

therefore, must include thg contributions of the’home and the eommunity
if it is to truly facilitate the developmental process. The school.can;
however, play é coordinating role among the other segments of society

by providing a curriculum that invites parents and community workers

to serve as resource people at éll levels of a child's fermal‘education.
‘ Magnum et al (1977) identify three steges of career educaﬁion that
.roughly cqrrespond.to the elementary, junior high and senijor high
‘school levels. These are, respectively, career awareness, career
exploration, andlcareer preparation.

This study directs itsfattentlon to the first of these stages -
career "‘awareness. Until recently, there has been an.obvioue lack of
career resources at the elementary school level, primarily because the
'percepfions and experiences of the elementary school child have been
given little, if any, credit in directing the course of vocational
discovery. With the emergence of the career education movement,
educators, parents and the commuﬁity~at large are beginning to
recognize that a child's ocbupational fantasies are based on very
real perceptions of the working world, and that caree£ attitudes and
values have their roots in the early years of life (Herr, 1973).

Herr and Cramerv(l972) contend that "by the time (children) have
completed the first six grades of school) many of them have made
tentative commitments to fields of work and to self-perceptions"

(p. 143). Research in the area of career development has supported
this claim. Nelson (1963) discovered that by grade three, children's
attitudes toward occupations and levels of education were well-

developed, and that occupational interest patterns were beginning to



. o
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emerge. Creason and Schilson (1970) found that all 121 grade six
students in their sample were able to state their vocational preference

and that only eight were unable to indicate reasons for their particular

L
L

preference. , ' : -
Although these studies indicate tﬁat children are able to state
vocational preferences at an early age, the function of:the elementary
‘school is NOT. to help children choose their future career roles.
Ratmer, career education at the elementary level can help children
develop attitudes toward “the way people earn a living, and gain an .
appmeciation and respect for the contributions of all working people.
The child should‘be provided with experiences that will promote dis-
covery of his own ithrests end talents. Understandiné.of personal
strengths will help him gain a clearer pPerspective of self and will
enhance more realistic life—planning strategies; The elementary school,
therefore, can play a crucial role in the child's personal development
by permitting him to nurture and accept a more realistic image of self

in relation to the world of work.

Purpose of the Study

The purpose of. the present study was to introduce a career aware-—
ness program into a localbelementary school in order to evaluate
-student interest, teacher receptiveness, and feasibility of program
goals. Two programs were implemented for an eight week period; The
first, developed by the auther, was an amalgamation of discussion
material, experiential activities, and audio/visual.presentatione
from a number of sources. '"Bread and Butterflies = A Curriculum :
Guide in Career Development", deve10ped by the Agency for Instructional

Television (1974) was introduced as the second program This project

S



consists of 15 fifteen minute television programs and a curriculum
guide; the format used for impiementationvin this study was video
presentation followed"by discussion of relevant themes. In order to
evaluate the programs, both subjective and objective data were
compiled. However,'sghce career aWarene;s programs are relativg}y new
to the elementary schoél scene, information about evaluations for this
type of project was scarce; thergfore, qonsidergéion will be given to
the appropriateness‘of tﬁe measures used.’ This study will conclude
with cdmménts and recommendations'for future program development and

implementation.



CHAPTER II

REVIEW OF RELATED RESEARCH

Séiécted Career bevelopment'Theories: lgplications‘for tﬂe Elementary
School —

A potentially efféctivg career educatioﬁ program ié built upop a
solid rationale that includes a thorough understanding of the major
tenéts of career dgvelopmeﬁt tﬁedry (Bailey, l§75). From an educator's
pefspeétive, a solid theoretical base provides the framework for
program development. Teacher's must be driented to tHe basic notions
of career development‘theory ;nd made aware of prictical implications
if program implementation is:to-be a success (Hansen, i974; Gysber,
1974). The purpose of the‘following section is to briefly summarize
the mainAppints of fiﬁ% career development theories, selected on the -

basis of their implications for career education at the elementary

school level, ' ' _ ’ : -

Ginzberg, Ginsberg, Axelrod and Herma Theory

Ginzberg, Ginsberg, Alexrod and Herma (1951) were among the first
™~
theorists to introduce a developmental approach to the questlon of
, N
occupational choice. They originally concluded that vocational
ro . ’ .

choice is an irreversible process occurring over a minimum of seven
years (more typically ten-years), and characterized by a series of
compromises the individual makes between his .wishes and his possibii—
ities. This process is divided into three major pericds: Fantasy

choice (ages 6 to 11); Tentative choice (11 to 18); Realistic ‘choice

(18 to 22)



&

The Fantasf period represents the child's attempts to "try on" -
a vafiety of adult si;uations_by éssuming make-believe_wbrk F?les. | ﬁgs
Children's occupati'onal,"choices" presumably do not take in‘to‘ac‘_count”; ‘ éo” -
realistic congiderations such asvability, poténtial,{and ;he’time° - ‘
; 5 v _

perspective. However, Fantasy choices do help the child move into the

Tentative period whe;é\he gradually and systematically develops an

}
understanding of his fgterests, capacities, and values. As a teenager,
the individual passes through the final Traﬁsition,suﬁ-stage where he
realizes the need to incorbbrate more realistic considerations; these
canfoniy evolve from additional experience. During the'Realistié 
ﬁeriod, the individual continues to explofe and assess a multitude of
occupational factors, eventually working out a compromise between what
he wants, based on the‘self knowledge he has écquired, and- what
oppoftﬁnities are available to-~him. | . |

The Ginzberg theory has clear implications fpf the elementary
school. Becagfe fantasy choices influenée later realistic choices, an
ad&lt's response to a child's expressed '"career choice'" may help to
determine .the child's attitude toward different occupations. Therefore,
parents‘and teachers should be aware of the impact that theilr reactions
bear in determining the course of a child's career pattern. Furthermore;
since children's choices are based on the knowledge and attitudes
available tbvthem, the inclusion of occupational information in thé
elementary curriculum may enrich‘their play experiences and ultimately
broaden the range‘of possible choices during later stages of development.

. , \ o

One of the most comprehensive theories of career development is

that formulated by Donald Super (1957). In éséence, he proposes that

«

k]
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career development is a continuous process in which an individual‘
strives to develop and implement a self-concept. Self-concept forma-
tion begins at birth when the infant beglns to recognize himself as a
person distinct from yet similar to other human belngs. Thus begins
an exploratory process'which evolves over a series of life stages.
The seig:concept attains*stability as the individual becomes increas-
ingly more aware of his interests, values, attitudes and behavior
patterns. This generally occurs in late adolescence eftér the indivi-
dual has had the opportunity to role-play and test hig capacities
against reality. |

Super (1957) states that because people differ in abilitijes, -
interests, and personalities, they'arevqualifréa—/or many ocoupations.
The occupation that one chooses depends upon his socioeconomlg back-=
ground mental ability, personelity and available opportunlties
through a process of compromise between individual ‘and soc1al factors,
the individual arrives at a voeational decision that enables him to
be the type of person he perceives himself to be.: Shoulo he feel
restricted by his career°ehoice{ or if his éelf—conceot chanées, he may
chahge hig oe'cupation. o @

Because of the oevelopmental nature of the” theory, the initial
life stages of Growth (birth to age 6) and Expioration (six to middle
pr late adolescghce) are crucial in buildinéJthe foundation of the
self—concept. The Growth’ stage is a period of physical and psycholo—
gical growth in which the initial attitudes and behaviors pertaining

to the self-concept are forged. During the Exploratory stage, the

individual»becomes increasingly more aware of the important role that

work will play in his life, and as he nears the end of the stage, he
. _ o @



begins to narrow his oécuﬁﬁgiznal choices to fit with his own concept
of his abilities and interesés.

Sincé the majority of the child's time will be épent in school
’during‘these critiéal periods of development, Supef's theory un&er—
.scores thejnged for a school program directed toward self—ﬁnderstandiﬁg
and personal developmént. Coupied with the presenﬁatioﬁ of occupatioqal

"information focusing on attitudes toward work, and how interests,

abilities and values relate to it, this type of approach Qould foster
more accurate self—concepts-whi‘h,\according to Super, would .ultimately
result in more_realistic care
Hogéock' .
Hoppock (1976) presents’a "series of speculations" reéarding
vocational behavior. The major theme of his position 1is that occupa-
tions.aré chosénfto meet emotional.needs and particular values which
may’ot may not be unconscious. The process of career de?elopment
begins whenvthe individual becomes aware“that a number of'activities
Oor occupations are satisfying to these needs. The decision to enter a
particular occupation reflects the individual's attempt to bé;t fulfill
his needs at that particular time. He may later change careers if his
needs change or if the job no longer satisfies those needs.

¢

Since Hoppock assumes that needs begin to develep from birtﬁ,

m

the early experiences of the child form the framework of personal

characteristics that will eventually determine career choice. 1In his

»

fifthjpostuiate he states:

Career development progresses and occupational choice

improves as we become better able to anticipate how

well a prospective octéupation will meet our needs.

Our capacity thus to anticipate depends upon our

knowledge of ourselves, our knowledge of occupations,
TN

A



and our ability to think cléa;ly. (p. 91)
In terms of implications for the elementary school, Hoppock's theory
points out a need-for curriculum materials;aimed at fostering self-~
understanding and broadeflaééreﬁess of the world of work in order to
strengthen children's capacity to anticipate their needs for vocational

fulfillmeﬁt.

- Holland
John Holland (cited in Osipow, 1973) has proposéd a theory of
career. choice based upon patterns of personal development and adjustment.

Essentially, he states that individuals can- be categorlzed as one of

six types - Realistic, Investlgative Social, Conventlonal Enterprising,

and Artistic. These personality patterns correépond,to siXx environments.

In choosing a career, a person will attempt to match his self-concep~ .
tion of his personality with his stereoﬁ}ped conceptioﬁ of jobs he
feels are suited to his personalit&. Thus, Realistic types will seek
employment in Realistic envifonments, etc. Dissatisfaction with -
vocational choice will occur if the individual chboses an inappropriate
occupatian because of a failure to understand himself éccurately or
because his occupational stereotyﬁes are misconstrued,

Holland's theory has two implications for elementary school
careér awarenq;s programs. .First, since personality is'assumed to Be
a developmental proce;s, inclusion of exercises directed toward self-
understanding and personal adjustment would help the child develop
more:accuréte self-perdeptiéns.‘ Second, by providing accurate
occupational information, childfen would begin:to develoé a clearer
understanding of the occupational stereotypes which, according tox

Holland, are crucial to career selection.

s i m
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'crisis

Tiedeman and 0'Hara

Tiedeman and O'Hara (cited by Shertzer & Stone, 1976) believe that
a career significantﬁ& influences the total organization of the

personality. Career development is defined "as the process of

o>

fashioning a vocational ldentity through dlfferentiation and integra—
tion of the personality as one confronts the pfoblem of work in living"
?Shertaer &'Stone, 1976;‘p. 331). Thefurelate this process to Erikson's
eight stages oé man: each stage in develop@ent is characterized by a
"™ which the individual must resolve. One'sipersonal'identity is
ultimately attained in a career. Career choice is the result of the
differentiation of occupational concerns as matters to be dealt with,
followed by the integration of the differentiated concern into the
total llfe patterm.

During the school years, a preliminary ego-identity is formed
that is essential to successful job adjustment. The school\provides
children with the opportunity to activate the process of differentiation
and_integfatlon through programs and activities designed to allow
students -to test themselves and achieve identity. Career programs at
the elementary level wonld help children become aware of the important

role that work will play in their lives; furthermore, since a career is

considered to be the focal point of personal identity, occupational

) information during the elementary years may increase the child's

‘ chances of achieving a more complete personality organization (Bugg,

IS

1969) ..

General Implications

Examination of the above outlined career development theories

indicates a need for career awareness at the elementary school level.

. : ' : ]
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Ginzberg et 6 al, Hoppock, and Super emphasize the developmental nature

of career d%cision—making, whlle Holland and Tiedeman & O'Hara imply it.
A‘summary of the implications of eachjtheory suggeststwo major trends

in career awereness programs are neceseery, ,The first requires provision
of enperienceSvto foster-self?understending and‘pereonal develOpment.\
Activities designed to help children recogniee and identify personal -
‘strengths; deflne their interests.end develop positive communication .
skills are examples of what could be included in this type of program.

A second area of focus in an elementary career awareness program should
be on providing broad Occupational information in order to expand.
children'e awareness of the total range of opportunities available to
them. Through role-~playing, field tripe and research, children should
be ‘able to better acquaint tnemselves with VariOus work roles whileb
simultaneOusly developing positive work values and attltudes fb
summarlze, each of the theories ot career deveIOpment reviewed in this
chapter suggests that setisfying‘career choices are based on aceurete’
understanding of self and-the world of work. By providing opportunities
to meet these needs at the elementary school level the educational
system will provide mex1mum ae31stanfe to students in maklng sound

CREN
career decisions.

#

Factors Influencing Career Development

Early models of career guidance attempted to match a 31ngle trait,
such as intelligence, with a particular ocgupatlon (Shertzer & Stone,
1976). As nesearch into the process of career chioce grew, the study
of occupational behavior began to attract attention from a variety of
vdisciplines. Today, career development is.accepted as involving an

-interaction of psychological, sociologicalg economic, physical, and

“e
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’ .
chance factore. Several of these variables will be discussed in the

following section. o o l‘ 2

The Family

The family is generally recognized as the institutiou primariiy
responsible for nurturingAcareer.development (Ginzberg et al, 1951'
Super, 1957 Hoppock, 1976 Luckey, 1974). 1t is through the family
that the child normall; encounters his first social experiences.

Parents, siblings and significant others who frequent the home environ-

ment, provide the models with whom the child can identify.‘ These

®

people provide:the'support or oisc0uragement for the decisions thet <
the child *makes and thus™ have an important influence on the fotmetion
of his uotivational traits aﬁd behavioral stfles'(Hayes &.Hopson, 1971).
Roe (1957) in her c1a551c study of the relationshlp between early

experience” and vocational choice, concluded that uethods of child-
rearing playeo a crucial role in determining vocgtional value end
~attitude formation. She theorized that the 0vet—protectedfchild, for
example, will lean heavily on the parent for gratification of his needs
and tend to conform uith parental occupatioual expectations, while:the
rejected child will display more aggressiveuees and tend~td prefer
working with things as opposed to people.

‘yaerts_(1968), using a sample of 80 ,000 college freshmen, compayed

fathers occupations with sons' career ch01ces. His results suggested.

that certain occupational groups including careers in medlcine, 'social

.

sciences, and physical sciences, are "inherited" - He did'not, however,
X

'postulate reasonsias to why this occurs. In. a study involving sixth "
. - & : . : : ‘ : .

graders, Creason & Schileop (1970) found that children tended to express .

occupational preferences higher than their fathers' occupational levels.

3
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They speculate that tﬁe children'a reasons for choosing higher status
careers may reflect their awarenees of salaries, ‘status, prestige,
education and skill relative to various occupations.

Work roles are also'learned in the home. Since knowledge about
an occupatlon is related to: the contact that a person has with it,
parents and others in the home generally provide children with their
earliest exposure to the workiné yorld. \The degree of exposure,
however, will vary from home to‘home. "Today's children rarely have
the opportunity to see their parent "at work'", much less work with
them as was the case when the economy had an agricultural base. As a
result, much of‘what they learn about parent's work roles is communi-
cated through family discuss@on. Paul (cited by Hayes & Hopson, 1971)
suggested that parental work attitudes are communicated at home in one

of four ways: the 'siTent' attitude where work is not diseussed; the

'resentfulls attltude where only gripes are openly aired; the 'partici-

pating' attitude where the positive aepects of the job are emphasiaed;
the 'candid' attitudebuhere'allvasoects of work, includingeadvantages
. and disadvantages, are ooenly.discussed. ‘The houe‘itself proyidesya
miniature work setting; Mangum et al (1977) feel that if the child"
sees that every member of the family'is aharing in the work load

around the house, he will better understand the 1nterre1at10nsh1ps of

work and mutual beneflt ' . 2

Sex Role'Trends

‘In recent years the traditional female role of wife and mother
has expanded to include the role of worker. 1If, as previously assumed,

‘exposure to parental work’ roles is the ‘child' $ initial introduction to

)

STy
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the wgrking world (Super, 1957; Mangum et al, 1977), then a breakdown
in thé traditional sex role division in adult occupations should be
refiected by‘é decrease in sex role stereotyping from a child's point
of view. Resgérchers, érobing this hypothesis, have sunprisingly,-
found traditional attitudes are still common among children. 1In a
sample_of first and second graders, Looft (1971) found that sex
differences in vocational aspirations seem to be well established at
an early age with boys perceiviﬁg a greater range of vocational oppor-
tunities open to them; girls, on tﬂe other hand, perceive a.very narrow
range of options centering around traditional helping professioﬁs such
as nurse and teacheff Similar results were obtained by Siegel (1973),
“and by Schossberg & Goodman (1972) with kindergarten and sixth‘gradersi
Iglitzen (1972) asked fifth graaers to rank jobs on the basis of
whether a "man", "woman', or "both" should do them:\ étereotypiné=was )
common .for both sexes with the majority of students feeling that men
shouldsbe bosses,{yayors,:and lawyers; and that hQrses and_housg
‘clearners should be womeﬁ. A seconﬁ part of'the study, geared at
studying home and family patterns, found that fifth gfaders have sex-
typed views of the home: women wash dishes, cook, dust, and scrub
floors while men pay the bills, fix things, and weed the yard.
Shebherd aﬁQ Hess (1975) u;ilized Iglitzen's (1972) téchnique with
four age groups (kindergartéé, eighth grade, college and ;dulf) in
order to ascertain whether or not there is an emerging trend toward
libérality by females. 1In each group with the exception of kinder-
garten, females were significantly more liberal than males; however,
“1ibérality decreased in the adult sample. The researchers speculate

—_

that the extreme conservatism of kindérgarten children may reflect



parental adherence to traditional role models.

The School

The child's school experiences appear to have a significant impact
on career development; Hoppock (1976) states that."the teacher's
response to the child's expressed occupational choice may help to
. : 5 .
determine the child'; attitudé toward different occupations" (p. 251).
Ceorgiandy (1976) hypothesizes that teachers consciously or uncon- )
s ciously exhibit bias toward certain vocations, particulariy blue-
collar jobs: Through an in-service training program, he reported that
participants admitted to increased awareness of tbe attitudes Ehat—
they held toward various‘occupations.

A similar approachAwas Eaken by Jacobs (1972) in her sfudy of
sexisﬁ in the elementary school. Sﬁe stressed the fact that teachers
need to be aware of the expectations that they place on male and female
students. Hilflinger (1978) compared sixth grade teachers' attitudes
on sex roles with students' perceptions of océﬁpational choice.
Although the data failed to rgveal a significant relationship between
these two variables{ when correlational précedures were usgé, a
positive relationship was suggested between teacher attitude and
increa;ed recepti?ity on the part of students to expand occupational
choice. |

R&an (1975)‘apa1y;ed the bésal reading and library'maﬁerials in
orie school district in order to ﬁetermine the amount of expoéure given
to each of six occdpational areas: professionél,’semi—profgssional,

skilled, semi-skilled, unskilled,.and unclassifiable. The data

indicated that prdfessional and managerial jobs were depicted twice

as often as clerical, sales, ser&ice, skilled and semi-skilled careers.

16



Women were portrayed only in stereotyped océupations such as cashier,
teacher and nurse, despite the fact that the then current labor force
was composed of 427% females,

In a survey of children's literature, Hillman (1976) compared séx-
related occupations during two distinct eras Qf American history -
the 1930's and the lgte 1960's. ’It was hypothesized that in the Early
Period, women and men would be cast in traditional roles, while in the
Recent Period, less sex-role stereotyping would be evident. The
findings, however, indicated that female occupatibns for the two
periods differ only slightiy. Hillman concluded that authors are not
portraying females in exciting, prestigious, well;paying jobs and that
this may have a na?rowing effect on children's career aspirations.
Gilsdorf & Gilsdorf (1975) performed a content analysis of two career
orientation textbooks in order to determine if sex stereotyping occurs.
Results showed that in ﬁoph‘cases, males were over-represented and,
with few exceptions, females and males were presented in trad%tiohal\

occupational sex roles. They concluded that these materials fail to

present reality and to prepare students for future career opportunities.

Interests
Interests play an intimate role in career development, although it
is difficult to conclude their degree of impact when compared to '

. /.
other personal factors such as values and abilities (Osipow, 1973).

The Ginzberg (1951) 'study of vocational behavior observed that boys in
sixth and seventh grades based their choices primarily on interest,
while “in grades eight and nine, the basis of choice was capacity, and

1

in grades ten and eleven, the choices were based largely on values. A

v
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;frequently cited study by O'Hara (1962) confirmed these observations. The
majerity of his sample of sixth grade boys made vocational choice; based *
on interests, while epproximately one third of the boys based their
decision on their walues. For girls of tee same age, there was evidence
that values were of primary importance with interests secondery. Little
attention was paid to capacity by either sex at the grade six level, 4nd

. O'Hara questioned its exietence at the grade eight and nine level as
Giniberg suggested. Sharf (1970) stated that male students report
interest as more significant than ability in vocatibnai decision;making.
However, Isopow (1973) points out that there is a difference between

_occupaeional preference and occupational attainment and Qarns that these
/results should not be interpreted to imply that, in the long run, interests

are more important than abilities in vocational behavior. Rather,

interests should be interpreted as representing a current state of a

person's development that are subject to change as the individual matures.

Abilities .
A person's intelligence and hisﬁaptitudes play a significant part
in the vocational'lezel he is likely to attain, the likelihoo@iof entrance
entraece to and success in a training progrem, and the,quality of
work he will‘perform (Herr‘& Cramer, 1972; Shertzer & Stone, 1976). N
Early in the study of vocational choice, Parsons (cited by GysBers,
_1974) listed three broad factors which influence a wise vocational
choice: |
1. a clear understanding of yourself, your aptitudes,

abilities, interests, ambitions, resources,

limitations and their courses.
24 : ) -

2. a knowledge of the requirements and conditions
' of success, advantages and disadvantages,
compensation, opportunities, and prospects in

A
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difficult lines of work.

3. true reasoning on the relations of these
two groups of facts.

(p. 14)

This formed the foundation of the trait—and-factor ;ppréach to
‘vocationél guidance which, in simplified form,.attempted.to match
individuals ts occuﬁatiqns on the basis of their ;ersonal traits.

While more recent career development theorists generally acknow-
ledge the importance of ébilities in career choice (e.g. Roe, Holland),
Super (1957) contends that individuals continually assess their ‘_
;bilities and test them out against reaiity; as suéh, they are critical
to career decisioq;making (Osipow; 1973). A prgViously cited study
by O'Hara (1962) indicated that grade six children do not take ability
into accoﬁ;t when stating occupational preferences. G:ibbons and
Lghﬁes' 1966 study (cited b& Bailey & Stadt, 1973) compafed IQ levels
with occupqtional prefefence among eighth, eleventh, and tweléih
‘graders. They found that students in loﬁer IQ ranges pefsisﬁed in
their preferencgs for occupations which require greater levels qf
~educational preparation than thgy @ay realisticélly expect to attain.

Similar results were obtained by Greason and Schilson (1970) in their

sample of grade six students.

Valueé ' °

Work values are the product of‘a person's interaction and identi-’
fication with a number oﬁ soéializing agents including fa&ily, peers-
and teachers (Super, 1957; Herr & Cramer, 19;2; Mangum et al, 1977). .

Most values are formed in childhood; since the majority of a child's

early experiences are spent within the family environment, parents
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serve as the primary and potengially most influential role models
witﬁ whom children can identify (Supeg, 1957). Parents provide children
with their firsf glimpse of the Vorking world: ~ they communicate their
work values by hov they perform activities at homé; Aiscussing their
job experiences, and reinforcing the work habits and achievements éf
-their chfldren. As a resuit, the values ﬁhich children devglop are
likely to'teflect those of their parents. The follqging research
supports this contention;

Perrone's (1973) longitudinal study of adolescent's occupational
values found that by grade eleven, students were able to accurately
perceive tﬁeir parent's values and that ﬁhese values corresp&nded with
their own; -However, when students were categorized according to their
primary océupa;ibnal value, c;rrespondence t§ paren&al values was _
inconsistent. A study by Goodale and Hall (1976) indicated that _
femalg's work values are less relaged~to parental attitudesithan are umd//
those of boys. Wijtung, Arnoid and Conrad (1978) conducted a cross-
sectional cqmpariéon of pafents and‘children'iﬁ grades six, nine, ten
and twelve in ordgr to'exaﬁine (1) if changes in work Qalues,occut, and
(2) if there is a relationship between parents'-wqu values as a
function of age ahd sex. ‘Results supported Peronne's (1973) findings X
and, further, ;uggésted that during the eérly years, children tend to
identify with the values of their 1ike-sexed parent, Héwever, by gradé
twelve, both sexes tended to reflect values similar to their fathers'
whilé mothers' work values were dissimilar to'eitheritheif children or
fheir spouses.

) The‘developmentallnature of value forﬁation is evidenced in

~ studies of vocational values at the elemenfa;y school level.’ Cooker



(1973) studied the work values of children in grades four; five and six .
in order to determine the nature ofAthose values as they relate to ‘
grade level and se#.- He found .little change in vaiﬁes_over the middle
elementary years and posited that the process of value fprmation may
have it's beginning within or prior to the primary érades. Sex
differences were.evident, howevér, with girls placing more importance

on altruism and helping others, and boys valuing such things as motley
and control. Similar results were found by Hales and Fepner (1973)
suggeéting that traditional séx role trendg are £efle¢£ed by the values

{

that children hold. . i

Summary and Tmplications for Elementary School Career Awareness

Programs

An examination of selected career development factors has high-
lighted the home environment as the major sdurce of- vocational knowledge

during the early years of life' (Ginzberg et al, 1951; Super, 1957;

Luckey, 1974; Mangum et al, 1977).  Parents are the primafy role models

in a child's eariy‘life and as such appear to have an influence on
children's attitude and Yaluelfofmation (Perrong, 1973; Goodale &
-Ha}l, 1976; Wijﬁung et al, 1978; Mangum et al, 1977), &iews on sex
ro%F division 1in occupations-(Looft, l971; Iglitzen,~l972;_Shepherd

- & Hess, 1975), and ultimgtely, career prefereﬁce (Roe,'1957; Super,

. 1957; Wgrts, 1968; Creason & Schilson, 1970). " The school also agpeérs
to have an impact on children's perceptions of the world of work.
Teachers may conscibusly or unconscioﬁsly commdpiéate biases toward

certain vocations (Georgiandy, 1976) or reinforce sex role behavior

~
)

(Jacobs, 1972; Hilflinger, 1978). TextBooks, including career education

materials, may under-répresent Certéin occupational groups (Ryan, 1975)

Ay
’
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Or present men and women in stereotypeddwork roles (Hillman, 1976;
Gilsdorf & Gilsdorf, 1975). An interplay or interests and abilities
plays a fundamental role in a person's eventual careerlchoice as well
(Osipow, 1973).
‘A basic understanding of the above outlined variables had practical
implications for the development of any career awareness program.
Since the home‘and family environment is such a key component in
career development, parental participation should be solicited wherever
possible (Mangum et al, 1977; Ho?t et al, 1973). ‘Parents may be
invited to the school as guest speakers, volunteer helpers or'organi—
zers of field trips; this type of involvement will help the parent to
gain an understanding not only of what the school is dOing, but also
- of the importance of his or her own role in the cnild S career develop-
'nent. Ieachers; in turn, should understand the child as part of a ’
family unit and strive to relate the importance of his role as a
worker within the family. ?
Studies By Georgiandy (19762 and Jacobs (1972) underline the need
for teacher workshops to provide educators wirh an opportunity to
explore their work attitudes and values. The elementary school teacher,
~more so.than any other educator, has cﬁé responsibility for inculeating
basic values and fundamental'skills (Hoyt et al, 1973); therefore, it
is critical that rhese teac hers have an awareness’gf‘their impact on
a childfs vocational development. Educators at all levels.should have
an understanding of the powerful influence of classroom reading materials
_ and carefully screen textbooks for inc1dents of sex role stereotyping

Furthermore teachers should plan activities that expose children to a

variety of"occupations held by both men and women.
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Evidence of value formation at the elementary school level
(Cooker, 1973; O'Hara, 1952; Hales & Fenner, 1973) implies that in

order to assure maximal development of the valuing process in regard -

Ny
N

to careefs, organized classroom units should be developed that would
pyovﬁde for dischssion, examination, and understanding of values and
their role in occupational choice. Children should also be provided

with opportunities to expand their interest areas and teét their
abilities within the school environment. However, they should also be ‘
méde aware of'the changing nature of values, interests and abili;ies and_

not be led to believe that they must choose a particular career now.

Career Awareness Programs in the Elementary School

The preceding discussior on career development theory énd factors
affecting this process has directed its focus toward implications for
the;developmept of’ career awareness programs ét the eleméntary school
level. The félloWing section outlines the éaals-and objectives of
several éxisting programs and thé,activities‘ahd prpcedures involved

in implementation.

Establishing the Need

Hoyt et"al~(1973) point out that "of those who will droﬁ out of
high scﬁool, more than half can be identifiéd before they complete the
/fifth grade, i.e., they were '"turned off'" to the public school system
long before they became high school students" (p. 13). They advocate
a cafeer education apprbach,’institqted at ail grade ievels, as a
major strategy in helping children to "make sensé" out of school énd‘

become aware of its importance to their Ffutures.

The influence of parental role models_ﬁn shaping career devélopment
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has been thoroughly discussed (Super, 1957; Ginzberg et al, 1951;
Mangum et al, 1977). Many elementary school children come from .
homes whefe unemployment has been the rule rathér than Qhe excep;ion‘
for one or more genefatioﬁs and where the future in terms of oécupa—
tional choice is unspoken and, indeed, unknoWn: A common problem
among many ééhools, therefore, is to convince these disadvantaged
youth that staying in school will enhance their chances of future
employment (Kaback, 1966; Roberts, 1972). Jefferies (1973) asserts
that career develoément guidance provides inner-city children“with a
"way out' by encouraging them to raise their educationai and océ&p;—‘
tiqpal aspirations. Shé emphasizes the importancé of bringing in role
models from the inner city who are Successfﬁl.in the working worldgéo
that children can understand more readily the 1ink between education
and work. ' ‘ , ) : |

Goodson (1970) postulated that providing occupational information.
to children at an early age shduld encourage them to‘remain in school
and prevent theif rejecting various occupations because of inéﬁequéte
information. Elementary school children were interviewed individually
in ordef to assess their occupational interests and ?erceptions.
>kesults showed ﬁhat children of all ageé were aﬁie to reﬁort.observaA
' tions, interests and\disintérests in relaéion to occﬁpations, with
youngef children conceptualizing work more in Ferms of the activity
(e.g. "psinﬁing“the house') instead of the job title as waé evidenced
by older children. The researcher observed that mény children revealed
'ignorance of misinfprmation about the ﬁork_peopie pefforﬁ’which
strengthens her claim for the presentation of accurate information at

this level. Furthermore, the children's willingness to discuss their

/



occupational knowiedge suggest that this‘type of subiect matter would
have significant personal appeal to the young learner. |
Roberts (1972) surveyed elementary teaChefs in one ‘school district
in order to determine if vocational information was ever included in the
"curriculum. Results indicéted that this type of information wés not
intentionally inéorporated,into the teacher's lesson plans, but that
it would be if resources were available. A subsequent survey was
conducted among junior high studenﬁs in the same schooi di;tricg in
ordeé’to ascertain their views toward @é%upational guidance.  These
results pointed éut the lac& of information about jobs at the-elementary
school level and revealed their receptiveness to the incorporation of
occupational informationm into the curriculum. A similgr study by Benson
& Blocher.(1975) confirmed these ré;ults and higﬂlighted the desire
among students for help in identifying their-goals, pgrEeptions and

needs in the’ area of career planning.

Approaches to Career Awareness Programs

"An exémination of the objectives'and strategies of elementary
school career awareness programsvin opetatgon over the past ten years
reveals two major areas of focus: (a) counseling for self—understanding
and personal development, and (b) implementing a well-fdrmulatedwprogrém
of broad, genefal‘occupatiogal information ghat serves as the foundation

iof laFer career‘décisions (Bugg;‘i9§9; Bender, 1973; Roberts, 1972;

B Ewgns, Sgals & Dobson,-l975). BothJa§peCts of‘career guidance are
uniquely appropriate to eQe;y level of éducation and to almost every
school subject. Leonard and splete (1975) descripe career guidance as

a "unifying thread"; rather than regard career education as a separate

unit or subject, they feel that teachers should attempt to relate career

25
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. guidance activities to all curriculum subjects. They outline a

variety of creative activities that can easily be integrated into the
: ]

curriculum. One example involves using a game format based on a

current television quiz ghow. Children have to guyess the "guest's"

Occupation in twenty quegqions or less. This type of approaéh‘can be

used in-allanguage arts class to develop research and interv?ewing
skillé,while»at the same time providiné studénts with ;éw information
abogt careers. -

Althqugh methods of impleméntation may vary according to the
pa;ticular school or district involved, career. awareness pfograms tend
to mainﬁain comﬁon‘objectives (Hoyt et al, 1973; Bender, 1973;

Splete & Schmidt, 1975;»Browq, Feit & Forestandi, 1973; McKinnon &
Jones, i975; Bailey, l97S;»M;ngum et‘al, 1977; Hansen, 1974;:Gysbers;'
1974). These arevextensions of ‘the two major goals outlined above,
thét ié; to proyide'experiences for self—development and expansion of

general occupational. information.. A‘summary of program objectives

follows:
¢

1. To provide role-models with whom the students may
identify and thus more accurately perceive various
occupations and the significance of.each, N

2, 'To hélp students dévelppjaﬁ awareness of a wide
variety of careers. ' w

- 3. To”heip studentq'to make the connecfion'between

school subjects and employability skills.’ N

4. To expand students' vocational vocabulary.

5. . To assist students in developing positive attitudes

toward the world of work and appreciation.of the dignity
and worth of honest work. ‘ . .

6. To help students develop attitudes ot self-worth and
importance as individuals, -

7. To help studenté develop‘an awareness and appreciation
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of besic human values,

8. To help students develop an awareness of the rights
and needs of others.

)

7

9... To help students to become better acquainted with their
own Interests, capacities, and values, and understand
their importance in choice making. \:\
' ~ o .
10. . To help students to acquire decisionfmaking skills. <§
Once goals are identified, planning and involvement by parents,
s S
teachers, counselors, and community representatives should be under---
taken in order to implement a sound career awareness prdgram (Ewens
et al, 1975).
. . ot N
(i) ©Parental Participation ! '
) ; ' N ' . ' S
Involving parents in the career awareness program serves three
. A - . e .
major functiéns:
1. It assksts in the formation of positive parental : S
attitudes toward school. - . '
2. It informs students about the type of work parents
perform. :
. ."’//"
3. It helps parents to become more aware of the impact .
of their own wWork attitudes and values on those of
their children. _ _ %
‘ < <
This process may be facilitated through parent-teacher discussions’
. . > -
and newsletters informing parents’ of upcoming.activities, or through
‘more direct means such as inviting parents to. speak-to tﬁe.class or
help organize a field trip (Hoyt et al, 1973).
(ii) Teacher Functions ' a
Like all organizational changes, career awareness programs are
-subject to resistance. Changes in teaching procedure and curricuium R
-may produce tension and anxfety in certain staff members (Bensor® &
;Blocher; l975).k As a result, teachers need to be oriented to. the
career development. concept through an organized staff development .

f
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program (Hansen, 1974);'tSince the teacher will ultimately be
|

\ ~.

responsiblé fom communicating career principles to the students, an
examlnation of his/her own values concerning the world of work should
be undertaken so that unconscious biases are not imposed on the students
(Jacobs 1972 Ewens et al, 1975 Georgiandy, 1976).
(1ii) The Counselor's Role

Brown, Feit and Forestandi (1973) view the counselor's tole in~
-‘terms of the "3 C's" model: counseling, consultation and coordination.
‘Within the framework of this’ model, the counselor's initial involve-
ment in terms of tareer avareness would be as a coordinator. The
counselor may serve as the liaison between teachefs, parents and the
community, and would be responsiblé for setting up in-service training
for staff members (Kehas, 1973) Bottoms and Sharpe (1973) view the
counselor as functionlng as a career team leader. Hansen and Tennyson

RGN

(1975) conclude that career education prov1des the counselor with tﬁe
: .
opportunity to become directly involved as. a resource person for

helplng identify program goals, strategies and media as well as a
participant in team'teaching.and.systems change.
(iv) Community Involvement

"A potentially effective program provides %or community otienta—

a

tion to and 1nvolvement in the career development program" (Hansen,

-1974, p. 22) Two maJor strategies for involving community members
in'career awareness programs are immediately evident: The first
involves inviting representatives from husiness and industry into the
schools to talk about their careers and leisure time activities. A
second strategy would be to take children on field trips to industrial

settings for observation of real work activities. Followingcthese

-
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visits, teachers cduld invélve students in discussions, role plays or
research projects thatrcould be integrated into other subject areas.
Hoyt (1976) calls forlactive work experience programs available for use,
in varying ways, in the totalAlearning procesé, beginning at the
elementary school level. Such an approach would enable children to
actually "try on" a work rofe for a day thereby facilitating greaﬁer

self-awareness of their own abilities and interests.

Prograﬁ Outcomes

The impact of the career education concept is most keenly felt
when the outcomes of various programs and activities are discﬁssed.
Selected examples of career awareness projects are di;cussed-below
to clarify this contention. |

Omvig and Tulloch (1977) studied the relatlonshlp between career
educatlon and- career maturity u51ng Crites (1973) Career Maturity
I;ventory. U51ng a pre- post test design, half the grade six and
eight students in a Kentucky sGhool distrlct partlcipated in a full
term career education program while the other half served as controls.
Post~test data 1ndicated that career education did have a positive
effect on.caréer maturity levels o; sZudenés.participating-in the
program. | ”

In an attempt to minimize occupational stereotypes among sixth
graders, Vincenzi (1977) developed a ten week career éwarenéss program
- ‘which included aiscuésion of stereotyping, film presentations, and
in-class visits by womeh in tradit;onally male oécupations. Results
indicated that tﬁe number of occupational sex stereotypes children
have - can be minimized, particularly through discussions with non;r

traditional role models. The use of role models to expand career: -



awareness is also supported by Bank (1969) who invited parents and
community members to participate in a Career‘Day at a Detroit school.
Written and pictorial evaluations by students indicated that their
understanding of the world of work and workers was enhanced‘by
observing the role models’ presentations.

| In order to determine whether elementary school children could
realistically gain occupational awareness important to vocational
attitude and value formation, Wellington and Olechonski (1966)
exposed chiidren to a unit of study called "Shelter"~whieh dealt with
the building industrv and the workerS‘invelved Children were asked
to interview parents and people that they knew in' order to learn more

about the many occupations that exist. Observational data indicated

o]

that children could: develop a respect for other people, the work they,

dd and the contributions they make, understand that occupations have
advantages and disadvantages for the worker; understand some of the
interdependent relationships of workers. Similar program approaches
. have been.discussed by Splete & Schmidt (1976) and Leonard & Splete.

- (1975) with results generally highlighting student enthusiasm and \

v

-teacher satisfaction that children are benefitting from the experience
e '

in a positive manner.
. \\4\.

vSummarz

The incorporatlon of career education programs into the school
system may help children "turn on" to school by helplng them to see
more clearly the link between educatiOn and employability (Hoyt et al
1973 Kaback, 1966 Jefferies, 1973) . Surveys and “interviews with
both teachers and students indicates their receptiveness to such a

program, providedvadequate resources are made available (Goodson, 1970;

8 ’ ) A
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Roberts, 1972; Benson & Blocher, 1975).

Program objectives have generally reflected two major goals of
' career awareness: (1) counselipg for self—understanding and personal
development, and (2) implementing a broad occupational information base
to be used in later career decisions (Bugg, 1969; Roberts, 1972;
Bender, 1973; Ewens ét ai, 1975). The implemenﬁation of objectives
intb a workable career awareness program should include the participa-
tion of parents, community resource people, teachers, and counselors.
The counselpr‘can servevag the liaigon between home, school and
éommunity, and iﬁitially could be the major resource person; However,
through in-service\programs, staff should Be enﬁodraged to develop
éheir own ideas for program:hpplementatién.

A review of selected programs and activities generally highlights
the positive outcomes of career education. Children appéar to make
gains in otcupationai awarenes; in terms of=vo¢ational at;itudes'and
value formation (Wellington & Olechowski, 1966; Vincenzi; 1977) as-

'

- well as in career maturity (Omvig & Tulloéh, 1977). Moreover, teachers
report that children are enthused about learning careers and that the

experience enhances Eﬁ%ir total educational experience (Splete &

Schmidt, 1976; Leonard & Splete, 1975).



CHAPTER III
METHODOLOGY

"In Chapter III, the developmen@gﬂimplementation, and evaluation

strategies for the treatment programs adopted in the present study are

v

discussed, A four stage model of program planhing and evaluation
developed by Jones, Dayton, and Gelatt (1977) provides the basic
outline for discussion. A brief description of these four phases

follows:

1. Program Planning: defining a philosophy and basic
assumptions, assessing desired outcomes, and
establishing program goals. : v

2. Pngram Development: defining program objectives
in behavioral termd, identifying and putting
together the best ways to accomplish what is desired.

3. Program Implementation: identifying'the sample,
acquainting staff with the rationale and procedures,
putting the program into action.

4, Program Evaluation: sSystematic gathering of
information for the purpose of program improvement,
including a description of research design and
instrumentation, .

(Jones, Dayton and GellatE‘

1977, pp. 24-27)

Program Planning

Tﬁé informatién pfeseﬁted in Chaéter I 6uciined fhe rationale
for the development of a careef awareness program ét‘fhe elementary
school levei{\‘Emphasis was placed on the dq&elopmental nature of
career choice and the importance of career education as;a means 6f
faéilitating‘this process.. An indepth.survey of selected career
development theories and factors as well as a review of é;reér

education strategies and programs has led this author to make the

32



following assumptions in the process éf program planhing:
| 1. Career development is a life long process, paralleling human
development, |

2. Work values and attitudes“a;e developed to a significant
degree during the pre-school and élémentafy school_years. .

3. Elementary school .teachers, more soiéhan educators at any
othe; level of schooling, are responsible for inculcating 5a§ic values
gnd fundamental skills. ‘ ;

4. Career education facilitates career deveiopment by helping
individﬁals to’(a) have reasons to want to wbrk’ tb) acquire the
skills required for useful work, (c) know how to obtain work obportdn-'
ities, and (d) enter the world of work as successful and\productive
contributors. |

5. Career a&areness ié the first stage of the éareer education
process, and'generall§ correspondé ﬁo»the elementary school years.

.Caregr.aWareness, a’ component integrated wiﬁhin é total develop-
mental g;idaﬁce program, strives to provide children with experiences
leading to.éreater seif-understahiing and increased’knowlédge of
occupa;igpal,roleé and the valﬁes‘of a wofk-otieﬁted soéiety (Bugg,
1969; Her; and Cramer, 1972; Stephenson, 1973; Wernick, 1973). Within
this general ffamework, the author;establiShed five broad program goals
_based on a feview of previously developed‘progréms as outlined in
Chapter II. The goéls are as follows:,

1. To help children develdp g?eater self-awareﬁess by eXploring
the following éréas:' |

.(a)- idéptification of’talen&s g -

(b) understanding of aptitudeé, interests and abilities

N
A
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(¢) value identification

(d) goal planning \

(e) decision-making

2. To develop an increased ewareness of the many occupations
that exist.

3. To help children to see the connection between school and the
working world.

4. To develop a greater appreciation for all kinds of wo?k i.e.
for the contrlbutions of all working people

5. To develop awareness of sexual stereotyping in the work force
and to promote more liberal ("androgynous") attitudes towerd,sex roles

in the working world.

~ .
N

. ’ ~
Assessment of these desired outcomes will be accomplished through

;the development of specific behavioral objectives”corresponding.to

individual lesson plans, and through administration of questionnaires

.and test instruments. These will be discussed later in the chapter.

Program Develophent

frogramvdevelopment was a two phase.process. First, having
Outllned the major goals of the program, general ideas for lesson plens
were. gathered from previously developed programs (e.g. Leonard &
Splete, 1975; Leonard 1973, 1974, Laramore & Thompson, 1970) as we;l
as from local educators and career consultants. In the second phase,
l4

Specific procedures for each 1esson‘were devised and behavioral objec- -

tives were outlined. Twelve half-hout lessons were prepared in total

(Appendix A); one Rsson entitied "GUest Speaker" could be used on

numerous occasions throughouf the course_of the program.

'"Bread and Butterflies - A Curriculum Gu&de in Career Development",
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developed by thé Ageﬁcy ﬁof Lﬁstructional T;lévision (1974) Qas employed
as the second treatmeﬁt program in this stpd;. A complete;descfiption
of program goals and lesson plans can be found in Appendix B, 'The
proéram consists of fifteen 15 minute videotape presentations,

thirteen of ;ﬁich wete avéilable at the time of program implementation.
\Thé basic.presentaﬁion format involved.the videotaped leséon, followed
by_diSCuééida ofbkey questions outlined in the curriculum guide.

During the seés;ons‘where videotapes were not available, the:students

were involved in rol?—play activities and in planning a classroom

grqjecﬁ aimed at app\ying the concepts discussed i the films.

' Program Implementation
N I

The Sample - The sample’C6n§isted of sixﬁy—fogr grade six children
from a iocal public elementary school (33 femalesg 31 males). The
majority of students attending this,schoél were from families of
average socio—-economic clags. The mean age for the total group was

eleven years.

Arrangemenfs to implement the program were initially made thtough

_——p '

A

the school counsello:. The grade six:Studen;g”Were chosen because (a)
several teacher§ at ﬁhis grade level had already e#pressed intefest in
career education,iaﬁd (b) it was feit that this type of program w0u1dv
be Qf_Benefit to the students whén pianniné fheir iunior High options
the following year. | |

| Procedu@e - A preliminary megting was set up between the school'
counsellér, the grade six teachérs{ and the author at which time an
introduction to career deVeioément and career educaﬁion was provided.

The goals and objectives of the career awareness program were4also[

,discussed‘and an introductory videotape entitled "About Bread and.

¢
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Butterflies" was shown.

~

-

All three grade six teachers agreed to participate in the study.
Theldecision as to which classrooms would participate in the two
treatment programs and which would be the control was made randomly
by the author. In terms of the time factor, all of the teachers
agreed to tw0'half hour sessions per week for an eight weeklperiod
(April 3 to May 26, 1979) . They suggested that both treatment programs
be run during the first period in the afternoon in order to best

accommodate their schedules.

Group Leaders - Since both programs were to be run simultaneously,

two group leaders were necessary. The career awareness program developedr
by the author was run by a certified teacher wno had also . completed a
graduate c0unselling practicum specializing in elementary school
counselling. It was felt that experimenter bias would best ‘be elimina—
ted by haVing another person lead this group. The author led the
“"Bread and Butterflies" program. This program followed a more.

structured format consisting of video—tape presentations and organized
group discussion. - Thus, the 1eader s contact with the group was much
more. 1imited, curbing the impact of experimenter bias to a greater

extent.

Program Evaluation

The evaluation procedures adopted in this study were designed to
gather information for the purpose of program improvement. This func;
tion is called formative evaluation and, as the name implies, describes
.the evaluation of educational programs that are still under development

The major objeetives of the formative evaluation conducted in this
study are outlined as,follows;

e
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& . . o .
Objective #1 ~ To determine student reactions to the programs in

terms of interest level, enjoyment and suggestions for program

improvement{'

Objective #2 - To determine teachers' and group leaders’ reactions
to the programs in terms of suitability of‘program content, feasibillty

of program adaptation and suggestions for program lmprovement)

ObJectlve #3 - To determine feasibility of program goals in terms
of: |

(a) students' ability to meet behavioral objectiveo

(b) studencs' ability“to,pefceive work roles in more liberal
‘terms |

(c)w students' ability to express knowledge of a greater number

N
’ N

of occupations
(d) students' ability to disco:f their future plens, expreés
- their present abilities and interests, and identify occupational

. concepts. .

Objective #4 - To determine the suitability of the standardized

measure used in this study.

Research Design.— The'pre—fpost—test design with contro] and
experimenfel groups was utilized to insure that changes in behavior
woold be more difectly attributable to the experimental treatment.
anh:classroom was randomiy assigned to a group. All students were
then-tested one.week prior to the introduction of the program. Clase A
received the Career Awareness Program developed by the author; Class B
received the '“"Bread and Butterflies" series; Class C served as the
control group and remained with.their regular ceacher. . One week after

the completion of the programs, all three classes were re-tested. The
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experimental groups also answred a subjective evaluation of the program.
It was felt’that this ten week period between testing'would be suffi-
cient to eliminate carry-over effects. Students were also encoaraged
to respond as they felt nqw, rather than attempting to recall previous
answere. B

Some difficulties arose relative to the subject sample. During \
the pre-test phase, four stddents were unavailable for testing due to
their participation in an extracurticular program. ‘Three of these
students were in the controi group (Class C) and one was 'in Class B.
Over the ten week period, two studente from the control group moved
away, while 6ne student from each of:tae treatment‘gtoups left. Thus,
tﬂese students were not available for pdst-testing and their pre-test
results were not taken into account during'data analysis. The final

group composition was as follows:

Class ‘A - Career Awareness Program - n=23
Class B Bread and Butterflies Series n=23 .
Class C Control Group . n=18 ’
Total N=64
Instrumentation

Student Evaluations - An evaluation form was dev1sed for each

experimental group in order to determine if overall, the students
found the programs to be enjoyable and meaningful enough to incdtporate
- into the regular school curr1Culum (Appendix C). Class B was asked

to state what they had learned from the "Bread and Butterflies" series,
while Class A was asked to write down what aspects of.the career
“development program they liked best, and what parts, if any, they did

not like. Both groups were asked to make suggestlons for program

improvement,



Teacher Evaluatioris — During the eight weeks that the programs were

i

in progress, both experimental group classroom teachers agreed to
observe the process. Upon completion of the program, each teacher

submitted an evaluation based on his/her perceptions of the students'
g » 4

overall interest level, the suitabilit} of the program in terms of

content, and the‘feasibility of integrating the program into the
curriculum. They wefe also asked to comment on how ﬁﬁey felt the
{
: L : S
program could be improved to make it more interesting Por grade six

1S
students.

Group Leader Evaluations

Career Awareness ?rogram (élass A). - At the énd of eacﬁ léSson,
the group leader recordgd her perceptions'of the sﬁﬁdents' interest
level and whether or not the behavioral objectives of the lesson had
been met based on classfoom participation. Ag evaluation of thé.lessbn.
plan based on clarity of instructions, suitaﬂility ofgcontent, and

¢ : '
consideration of time limits was also included.

"Bread and'Butterfiiés" Program (Class B) - At the end of each
videoetapg presentation, the group leader recorded her peréeptions of
" the students' interest level baéed on classroém participation during
group di;cussidn, and géheral observations dufing the film. 1In
addition, sﬁudent feedback was so1icited through informal fatiags of

[

each film. The'average_class.rating, based on a scale of 1 to 5, was

obtained by a vote at the end of each lesson,

- Questionnaire Data - A self-devised questionnaire was administered
to each student prior td and following program implementation in order

to ascerta;n students'Aébility to discuss their future plans, express

their present abilities and interests, and identify occupational concepts.

39
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The questionnaireuwas divided into three sections."Parﬁ I asked the
children to iaenﬁify t?g)type of work that their parents do, and to
discuss their future plans in terms of the kind of work they want to

do when they finish school, the amount of éducaﬁion needed for this job,
and the type of work they w0gld nthLike to do. Part II consisted of
a'series of true/false statements céntaining key pccupationalvconcepts;
the children were ‘asked tovgircle "T" or "F'" depending on their under-

- standing of the concept describef. The final section of‘thewquesﬁion—
naire a;ked étudents to descfibe some of the actiVitiesvthét they like-

to do both at school and at home (Appendix‘D).

Sex Role’Attitude Test - One aspect of the‘fprmative evaluation
was to determine whether children exposed to the caree;ﬁawgreﬁess pro-’
grams wd&ld demonstrate ﬁore liberal or "androgynous'" attitudes toward
sex folesvin the_working,world, To,s;bstantiate this'objéctive, a sex
‘role aﬁtitude test adapted by Jack and Fitzsiymons (1978) from one
.describéd By éhepherd andkﬁess (1975) was administered (Appendix E).
Studengs were presented with a iist of 35 occupations and activities
which they ranked as "woman", "man", or "either" in response to the
~ question "Who should do this job?" A libérality score was determined
by galculétimg thé total ﬁumber of "eithe;" responées: An individual'g
score couid thus theofetically range from O (non—liberal).to 35 (tgtal
liberality).

Thié type of attitude testAwas initially develéped by Iglitzen
(1972) in hér StudyVWith fifth g:aderé. Shepherd and’Hess (1975)
~expandeéd upoﬁ theAtechniquekin a later stﬁdy. They defined “tradi—‘>,
tionality" in terms of the.judéments of 50 female and 50 male collegé

] .

students enrolled in introductory psychology courses. The students



were presented with a list of 44 adult Occupations and activities and

asked to indicate for each one whether, according to the traditional
< ft-N

American viewpoint, it should properly be performed by a man, a woman,

or either one. ‘It was emphasized that Judges were not to respond with

personal attitudes, but merely with their understanding of the tradi- -

tional attitude This resulted ina llSt of 43 items on which'at“

least 60% of both male and female judges agreed as to th%:traditional

e

sex role designation. On 28 of the items theré was at.least 90% 2,

agreement among judges of both sexes. lbhepherd and Hess presented
this list to four age groupsrin order to determinethow‘much these
attitudes deviated”from the traditional American viewpoint. The basic
response measure,'"liberality", was defined in terms of the number of

1tems on which each subJect dev1ated from traditionality

Fo;athe purposes of this study\ liberality scores were compiled
for students in all three classrooms on both pre- test and post-test
administsations. T tests were used to assess the 51gn1f1cance of mean
pre— and post-scores w1th1n éroups.’ In addition, mean liberality
scores for each sex were calculated and analyzed with the T- test
procedure. A two-way analysis of covariance (treatment versus sex)
determined the significance of differences between the two treatment

conéations and the coptrol group, as well as between the sexes\

Differences beyond the .05 level were treated-as'significant.

Career Maturity Inventory-competence Test:. Subtest IT - "Knowing

About OccupationS" \\\//)// :

A major goal of career education programs at the elementary level
is to provide a broad base of occupational information from ‘which

students can become better acquainted with the magnitude of jobs that

41
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exist (Bugg, 1969; Ewens et al, 1975) . "Knoﬁing About.Occupations"
Part IT of the Cageer Maturlty Inventory Competence Test, was comstructed
" to meet the need\for a standardized measure of occupational informatlon.

‘ As such it provides a means of'assessing the impact of career education
programs on‘students knowledge of the‘world of work (Crites, 1974) .

‘The subtest consists of 20 descriptions of what workers do; the task

is to answer the question "What is his occupation?" fromrthe five -

alternatives provided. .

Several criteria were considered for deriving item content for

]
!

this subtest. First, a two-way occupational scheme based on Roe S
(1956) Field and Level cla551f1cation Was developed as a conceptual

|

frame of reference. ASecond, only itemﬁ that comprised 75% of the labor
force (1970 h.S. Census) were included.| Third, most of the occupations
were give rapid growth prOJectlons by the U.S. Department of Labor
predlctlons. Finally, most of the oécupations are found in the Strong
Vocational Interest Blank and the Kuder'Occupatlonal Interest Survey
(Form DD) for both men and women. { ‘

Standardization of the 8ccupation4l Informglion Suhtest as part
of the Competence Tést of the Career MAturity Inventory (CMI) was
performed using over 2000 students (gr des 6 to 12) in a mlddle class )
suburban California school district. The criterion,for item selection
uas whether- the mean item responses acrossqgrades described a monotonic
function. The initial item pool of 30»questions per subtest was. ”
. narrowed down to 20 items, resulting in a suggested working time of 30
fminutes -per subtest. Items were written for a sixéh/grade reading
level using the Dale—Chall formula.

Only_internal consistency coefficiénts aré available for the
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subtests of the CMI Competence Test; The Kuder-Richardson formula 20
was calculated for each'grade level in the standardizatiom sampie. The
internal consistency coefficientsvfot the Occupational infotmation_
subtest ranged from .81 at the grade six level to .88 at the grade lg
level. This indjcates that all items are relatively homogeneous and
can be assumed to te measuring essentially the same variable (Crites,
1975;. |

Three types of validity have‘been established for the Competence
Test of the CMI.» In terms of content validity,_the subtests were
designed to qualify aspects of career deyelopment and the content of
~ the items washderived‘from real-life situations providing theoretical
meaningfulneSS.\ Crites (1974);points out that "the interest and
involvement of students in the standardizationrand "try out' testing with
the Competence Test have 1ndicated they find the item content meaningful
and relevant to their career dec151on making"‘(p. 36. Evidence of
criterion-reiated wvalidity rests upon\the monotonlcal relation-df items
to grade indicating that the developmental variable, cafeer maturity,
_bears a systematic relationship to time. . In additionm, findinés frdm an
dnalysis of the percertage overlap in score disttibutions between
adjacent grades indicate that the differentiation is fairly sharp
the median percentage.overlap was 43/ with a range. from 33% to 56/
(Crites, 1974). Construct validitx_has been tested using product
moment correlations among the subtests. The r's rarge from .25 to .73
with a-mean'of .54, which is the approximate tneoretiéal expectation
(Crites, 1973). o -' L I T

For the purposes of this study, the Occupational Information .

"Subtest was to be used initially to measure-studentsl,understanding of



‘44

jobs prior to and following program implementation. " However, although
this instrument has been standardized on a grade six sample, a review
of the literature failed to reveal an adequate research base at the
elementary gchool level. In fact, the majority of evaluations per—
formed on elementary school career education programs have relied on -

- self-devised instruments and have pointed out the need for a standard-
iaed career awareness measure designed especially for the elementary
school population (Vincenzi, 1977; Newell, 1976; Benson & Blocher,
1975; McKinnon d Jones, 1975; Fadale, 1975) Consequently, the

- Occupational Information Subtest of the CMI Competence Test was included
in order to determine its suitability as a measufe of career knowledge
at the grade six level.

Since this study telied on the dee of intact classrooms for its
sample, the ~analysis offcovariance was the procedure used to determine
the significance of differences between groups on the post test score
means of the Occupational Information Subtest (Borg & Gall - 1979;
Ferguson, 1976) . In additionm, the T—test procedure for correlated

means (Ferguson, 1976) was applied to assess the significance of mean

pre- and post—test score differences within groups..



CHAPTER IV
RESULTS

In Chapter IV, the results of the subjective evaluations will
be presented first. Questionﬁaire results will then be described,
followed by analysis of test data. Henceforth, whefe applicable, the -
Career’Awareness Program yill be referred to as Treatment 1, while

Treatment 2 will be used to denote the "Bread and Butterflies" series.

- Student Evaluations

Table 1
StudentiEvaluation of the Career Awareness Program
\ . “(n=23) .
Yes No Undecided
1 . ’

Enjoyed the program : ' 21 2 -0

Would like to see it become part of 16 6 1

the regular school program -

a

From Table 1, it appears that the majority of students (21/23)

enjoyed the program. A Summary of their comments appears in Appendix F.

These responses generally indicated that they found the:program .'4
interesting, fun, and hélpful in learning about ﬁow to prepafe for the
future. One student stated, "I think it will hélp’us realize what a-

real job 1is all about. We get an idea of how hard the job is and how ;

much responsibility there.is‘in_having a jgb."i Table 1 also indicated

that 16 out of 23 students would like to see the program incorporated

45 , -
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into the regular school curriculum. Those who weré opposed cited "too
much work already" and hmore homewprk" as their major reasons for not
~wanting the program. When asked to rate their favorite parts of the
program, half the students reporteq enjoying the guest speakers the
most; tbe lessons on planning a class enterprise receivgd the second
greatest number of votes. 1In response to the question "What parts of
_the proéram did you not like", thirteequtudents stated that they
liked all of the program. The‘first and second lessons'?;;troduction
and 'Abouﬁ Me')vweré‘the only ones receivingVnegative/éiedback. 'One
student felt that the entire program'Was boging. In terms of prdgram 3

improvement, the students identified the need for more guest speakers,

more opportunities for role play, and a longer time period.

Table 2 g

Student Evaluation of the "Bread & Butterflies'" Series
(n=23)
N . v ‘ Yes No  Undecided
; ) t ‘
Enjoyed the program : MY . 20 1 2
Would like to see it become part of 20 3 0

the regular school program

Tablé 2 indic;tes that 20 of 23 participants enjo?ed the program
and were in favor 6f it's incorporation»into the curriculum. From.
their comments (Appendix F),; it appears that thef found the film series
1nterestidg, humorous, and that!it gave them ideas'abous ﬁheir futures.

. The students that did not enjoy the'program felt that some films were

. "stupid" and that it interfered with school work. The students were



uable to cite a nuﬁber of positive learning experiences as a result of
fthe prggram including the nee& for cooperation, respoﬁsibility, trust,
respect for what people do, aﬁd an understanding of how people feel
when they do something that they enjoy. When asked to suggest ways in
which the prégramkcdhld ﬁe improyed, seven students were.satisfied with
the present program. A need fgr more time, more éctivities relating

to the films, and more interesting content were the major suggestions.
& - ) )

Teacher Evaluations -
7 B

Both teachers expressed positivé reactiong; to the programs. The
teacher who observed the Career Awareness Program.rafed the overall
interest £§ve1 as very high, the content as most appropriate, and

stated that there is a "definite need for this kind of program at the

rade six level". He recommended that the program be extended over a . .
g

greater period of time and be dealt with in greater depth; he also
expresséd his desire to continue the program in the following year.,
Theléther teacher feit that the "Bread & Butterflies" serié§ was
well done from the viewpéint of script, acting and making the point;
" She commented that the contemporary mood of the music andilanguage
appealed to the children's interest level,'but cautidned that tﬂis
could be avdanger in later years since these two factors are so trané—
iﬁory fbr the young. Stie felt that tﬂere was a place for the series in
the curriculum, but that it should be incorporated into othe; subjeét
areas and classroom activities. 1In termsvof improvements, she |
included a detailed description of how concrete practice.situations'
should be set up ;nfthg ciaSsroom: ."Thé relationéhip be:ween-p;oblem-

solving interéctions in the classroom to the problem—solving»

; : . . o’
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requirements of the vocatiqnal world .could be constantly stressed."
The teacher concluded heroevaluation ﬁy bointing out factors which may
‘have had a bearing on the 'success of the program. These iﬁcluded the
. small room in which the films were shown, the heavy ac;ivity'schedqlé
at that time of the year, and the lack of a feeling‘of cohésiveness
among the classroom as a whole. (See Appendix G for éomplete teacher

evaluations),

Group Leader Evaluations

Career Awareness Program - The follow?ng table summarizes the
group leader's evaluation of the program. Lessons fall into one of
 five ratings: excellent, very good, good, fair and poor. .Refer to

Appendix A for a description ‘of the lessons and behavioral objectives.

i

Table 3

Group Leader Evaluation of Lesson Plans’CareérvAwareness Program

Lesson Rating Behavioral Objectives Met
1 Excellent " Yes:
2 Poor No
3 Good . _ Yes
4 Excellent - : Yes
3 Good Yes
6 "Excellent "~ Yes
7 Fair. Partially
8 Excellent : Yes
9 ‘ . Excellent ' Yes
. 10 -Good o ) ' Yes
11 Good ' _ Yes
12 - . Excellent Yes
13 . Excellent ~ Yes
4 Excellent : ..~ Yes
R o Very Good : . Yes

l6 ‘ Very Good Yes




With the exception of two lessons, the behavioral ‘objectives set
out for each lesson plan were met. The criterion for success was
based on the group leader's observations of student participation; as
a further check, stndents were given work books for recording informa-
'tion'(eg. listing their intereste). These were collected periodically -
by the group leader. Full class participation was ohserved in l4 out
of 16 lessons and student interest level was perceived as very high
overall. Only one lesson; dealing with interests, abilities and values,
was viewed as dieorganized and'eonfused. 'Suggestions for reorganization
were furnished by the group leader. A second lessom, dealing\with
occupational etereotyping, involved a filn strip presented from a
feminists' perspective. The group leader commented that "the film would
have been more appropriate if it had presented the changing role.of
‘both men and women in our society...thereby dealing more effectively
with,the term.'stereotyping'". Refer to Appendix H for the complete

evaluation of the lesson plans.

Bread & Butterflies Program - The following observations summarize

the author's evaluation of the "Bread & Butterflies program:
1. Overall, student interest level appeared to be high During

the maJorlty of videotape presentations, the noise level was- minimal

and students generally responded well to humor in the films.

2. The majority of students’ participated in organized class
discussions following the films. :Mbst students were able to euccess—

fully focus on key issues in the plot and relate these to their own

lives.

3. The majority of students expressed i desire to practice many

s v

of the concepts discussed in class. For example, following a 1esson‘
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on earning money, three chlldren started their own lawn—mow1ng service.

t
. N

4., The students tended to be most responsive to films that had
a definite story line as opposed to those taking more .of a documentary
approach. They also appeared to enjoy action scenes (eg. parachuting,
scuba diving, and racing) and music.

5. The curriculum guide was welléorganized. Each lesson included
a summary of the program§ a lesson goal and objectives, and a list of
key discussion questions. The discussion questions began with a reviewb
Aof the major points in tne film; the focus then moved graddally to the
student and his/her awareness-of how the particular concept related
to self. ’ | ’

,;6."Resulte of students' ratings of the ind1v1dual videotape
presentations are summarized in Appendix H Theee ratings, ranging
from 1 (poor) to 5 (excellent), were obtained at_the end‘of each‘class'
‘following a note by the students.' Overall, they tended to rate the
films as average (3) to very good (4); - i

{. The students particulariy enjoyed having opportunities to

try out various ideas suggested in the videotapes. On those occasions

where tapes were not ayailable, the students were given a chance to

plan their own class activity. Through these exercises, they'were ablef\

to see the value of team cooperation and the need for group organiza-
tion. They were successfully able to divide themselves into committees

and appoint group leaders to represent them.

Questionnaire Data

N

Responses to Part 1 — "About my Future Plans" - On both pre- and

]

post-test administrations, 95% of the total sample were able to describe '

the type of work that their fatherS‘did while 93% could describe their
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mothers' jobs. This indicates that children are aware of parental

work rolés. ‘ | 2
In response to the question, "What kind of work do you want to do

‘when you finish schooi?”, the qajorit} of students (95%) indicated

specific career plaﬁs, while only 57 replied that they-did not know. )

These figures remained constaﬁg on the post-tést. A to%al of 347 of

 the subjects changed their career,aspirations on the post-test measure

(16% from Treatment 1; 12% from freatment.Z;'6Z from the control).

As a group, the students listed a tbtai of 41'different occuypations.
The variety of career choiceé_was eVenly distributed ?etween males and
females with ﬁhe former listing 23 career choices and the latter 24.
Similarities in career aépiration between tﬂe‘sexes”were observed %or
six occubationsi;fteacher, lader, doctor, singer, police ;%ficer, and

architect.
| The most popular‘career choices among femaIes were almost all
associated with ﬁhe’helping professioné: téééher (24%), iawyer (157%),
doctér (lS%),_veter;narian (12%), and nurse (12%). Males, on fhe other
hand, tended to prefer more varied‘;ypes ;f careers. Their top choizésd
| were prdféssioﬁal'athlete (367%), lawyer (16%), truck Qriver.(16Z),
policeﬁén-(lSZ), and carpenter (132). -

The students supported tﬁeir career "choices" with a variety Qf
rationales. These included_aﬂliking for a paftiéular_aspect of tHe
oécupation (eg. veterinarian - likes animals), money, excitement, fame,
ability tbo do it well, travel, desire to help people, and the

‘Oppor§unity to meet new people. |
Résponses to tﬁg question "How mdﬁh'education do you:need to do

“ this?" were cl@ssified:as‘either non-specific ("don't know', "lots",
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"not much") or specific (eg. university or exact number of years required).
In order to ‘determine if shifts in the number of non-specific to specific
respenses oecurred, the following information was compared. ‘(See Table
alon page 53). o

Inspection of Table 4’indicated_that shifts in the proportion of
non-specific to specifie responees'betweeﬁ pre— and'post—testing Qas
significant for students participating in Treatmene Program 1 (z 2.65,
p<.01) and Treatment 2 (z= 2 0, p< 05). No noticeable differences
between the pre-~ and post-test responses to tﬁis question were observed
for the control groupﬁ however. Since edgcational requiremeqts.fof
va;ious occupations wepe discussed over the course. qf both treatment
programs, it may be inferred that this involvement stimulated greater
v awareﬁess of specific qualifieetions ' The control group, which presumably
did not receive any exposure to career informatlon would not be expecFed_
to demonstrate a significant gain in the proportion of students making
specific reeponses to the question of edudational requirements

The students specified a total of 26 occupations which they would
not like to do. This suggests that d;sqgallfication of alternatlves
.begins at a relatively‘early age. The most unpopular career'choices and
accompanying ratioﬁeles were aeqfolloﬁs:

l."Teacher,(édZ) - It;s\hard to teach ehildren (6)*

) I don't like children (2)
Not enough jobs (1)
Kids are. too noisy (4)
2. Gafbageman (14%) - Messy, smelly (4)
- Boring (2)

Poor pay (1)
I would be ashamed (1)

*The number in parentheses indicates the number of students making
that response. :



Table 4

+Shifts in Responses to the Question
"How Much Education is Needed for this Job"

Treatment 1

(n=21) Post-Test
. Non-Specific . Specific
Specific 0 . ' 5
Pre-Test : ’
' ‘Non~Specific -9 . 7
) 3 ’
z=2.65, p {.01
Treatment 2 (n=22) Post-Test
"Non-Specific Specific
, ' Specific’ 0 ’ 7
Pre-Test , B _
S - Non-Specific R 8 % ; 4
N
7=2.0, p <.05
Control Group (n=18) Post-Test
. Non-Specific Specific
_ Specifié O . , '1%
Pre-Test o ' .
Non-Specific 13 1

2=1.0

e
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3. Doctor (14%) - Messy (4)
I might faint (2)
I wouldn't want to see people die (2)
Too much responsibility (1)

4. Janitor (10%) = -  Dirty (3)
: ' Boring (1)
Hard work (1)
Poor pay (1)
Least preferred occupations which were unique to female subjects
included nurse (12%), secretary- (9%), and housewife (6%), while for

males lawyer (13%), gas station attendent (7%), and ditch digger (7%)

were unpopular choices.: I \

Responéee to Part II (Occupational Concepts) - Part II of “the
questionnaire censisted to ?en\true/false statements designed to test
the”étudents< understandlng of the occupational concept contained -
within each. Pre- and post—test results nere first analyzed u51ng the -

t-test technique in order to determlne if w1th1n groups mean differences

- existed. This apalysis is presented_in Table 5.

Table 5 -

T-test of Questionnaire (Occupatlonal Concepts) Scores
Pre- and Post-~ Within Groups

Soufce df Pre-Test Mean Poét—Test Mean ‘ t
Treatmént 1 22 1 6.95 - 7.95 . 3.08%
Treatment 2 22 665 - ' 7.48 g 2.86%
Control 17 "7.16 , . 6.83 . . .. .85
N o : . . v




)

Table 5 indicébes that significant differences between pre-~ and
post-test mean scores existed for students in Treatment Group 1
.(t73.08,0p<:.01) and Treatment Group 2 (t=2.86,4p <.Ol). Séudents in
the control g;;up, however did not.evidence any significant mean
differences on the;pre—ﬁost measures.

"An analysis of covariance, with pre-fest scoregAbeigg used as. the
covariate, was ﬁérforﬁed in order to determine if between groups _
differences occurred subsequent to implementation of -the treatment
.Programs. ihese results are outlined in Table 6..' o ’

Table 6
Analysis‘of Covariance of Occupational Coﬁcepts.Scores‘>—

-

Source . df M.S. F-Ratio _-Probability
Effects o2 T8 4.08 . 0.0217*
Errors . .60 - 1.96 E g - |

*p £ .05

Table 6 suggests that a significant treatment effect occurred
(F=A;08,_p <{.05). A comparison of mean differences across the three

groups, using the Scheffé technique,\indicated that Treatment 1 ‘was

P :

significantly more effective in bringing aboutAchangé'in knowledge of

\ R o . o ,
occupational cbncepts than the control group’(Glj@§§;§?3.94, p <.05),

?Seatment Z_
N Y

(G1-G2, F=.033, p).05). No significant differences were found in the
. » - .

~but that it was not significantly tore effective GHﬁf

mean differences between the post-test scores of Treatment 2 and the

o

<,
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control group (G2—GB, F=2.03, p,>.05)

Responses to Part III (Activities and Hobbies) - Examination of

e

the responses of the Questionnaire - Part ITI indicated that the maJority "
~ of the total sample (97%) were able to describe their favorite school

activities and hobbies on the pre-test measure. For 67% of the sample,

these responses remained stable on the post—test measure. Changes in :

- responses tended to reflect recent Changes in the season in _terms of

o

outdoor activity (eg. shift from hockey to baseball as a’ favorite home

activity) and new developments within the classroom (eg. playing chess,

“7

an activity recently introduced by one teacher) The most popular

response to the question "What I've done ‘that I feel especially proud of"

v

was get good marks in school" (40/) this suggests that School achieve— '

ment was' highly rewarded by this sample of grade ?1x students In

>

response to a question dealing with future plans 70% indicated that

they would like to hold a particular profession, Il% replied "don t
know 13% wanted to travel and 6% (3 girls and 1 boy) stated that

they wanted to get married ' ' v

3

Seleole‘Attitude Test T _ 'c ' Co R "
The ‘results of the Sex Role Attitude Test ” were first analyzed
using ‘t-tests in order to” determine if significant mean differences

ywithin groups occurred on thﬁ pres to post-test administrations.»vThev‘

results are summarized-in—Tables 7 and’8 - o L e
; ” L ) o
o ‘ =

¥ Inspection of Table 7 found. a significant difference between the

-~

pre- and post test score\means on the Sex Role Attitude Test for

-

Treatment 2 (t=3. 94, p<< o1y. Although significant differences were.not

found between pre- and post—test score means for the subJects in » o

o



" Treatment 1, nor for the control group, the 5tudents in Treatment 2
evidenced significantly higher "liberality" scores subsequent to

participating in the treatment program. _
° . [ 4
"Table 7

, ) . .
T-test of Sex Role Attitude Test Scores

Pre- and Post-Test Within Grogps

“Source ' Pre-Test Mean Post-Test Mean ot
' ' '
Treatment 1 22 . 15.52. 0 o 17.76 . -1:69
Treatment 2 22 17.44 21.52° 2.91%
Control .17 15.94 - 16.72 i .89
#0100 o o T . L
Table 8

T-test of Sex Role Attitude Test Scores -
Pre- and Post-Test Scores for Each Sex

VSOuree af . Pre-Test Meap ' Post—Iest Mesn : Tt
Females .32~ 18,55 . - 22.69 . 3.94%
Males - 30 13.97 - . 14.68 .72
<001 y :

.
2 -

Analysis of pre— and post—test mean differences for each. sex

>

(Tahle 8) indicated that females demonstrated*significant increases .in
V-liberality scores.over: the ten week per%od between test administrations

: (c=3 9%, p( 001). Males, on the other| hand did not show any signifi—-

- cant gains in liberality scores (t== 724, p) 05)

uf\""."? 3 -



In order to determine-if significant differences occurred between

groups, a two-way analysis of coy, ance (Treatment X Sex) was performed

with the pre-test serving as the covariate. The results are summarized

below:' o
Table 9
Analysis of Covariance of Effects of -
Treatment and Sex on Sex-~Role Attitude Test
s
Source df  M.s. F-Ratio Probability
Treatment (A) 2 44,02 1.42 L2690
Sex (B) 1 238.96 7.713 .007%
A xB . 2 1.67 .054 . .958

Ercors- 57 "30.90

.01 - >

No significant differences were foun;:!etweEn the post-test means

. of theAtreatment groups and the control.groUp. However, a significant -

main effect for sex was observed indicating that significant dlfferences

existed between males and females on the post—test scores (F=7.73,

p'< 0l1). An interaction effect between sex and treatment was not

It

31gn1ficant. . T

Occupational Information Subtest - Career Maturity'InVentoryf(CMI)

-

Results of the'Occupational Information Subtest of the CMI- ‘were
] . ~

v

&
.analyzed using the t-test procedure to determine if withln group méan

differences on pre—- and post-test ‘measures exist, and by the analysis

of covariance. technique (covarying over' the p:e—test means) for

:

determining the existence of between groups'diffetences. Tables 10 and



11 summarize the results of these analyses.

.~

Table 10

T-test of Occupational Information Scores
Pre- and Post-Test Within Groups

Sburce_/ df' . Pre~-Test Mean _Post-Tést Mean t

Treatment 1 22 12.17 | 12,65 .81

Treatment 2 22 11.82 | 12.08 CL37

Control 17 11.77 12,33 .70
Table 11

Analysis'bf Covariance of v
Occupational Information Subtest Scores

Source - df - M.S. F-Ratio .+ Probability
. ) o - . o .

Effects 2 93 Lo0.111 . 0.89501

Errors . 60 8.34 ‘

Izspection of Table 10 revealed that there were no signlflcant

differences between the pre- and post—test means of the experimental

~ RS

and control groups on the Occupational Information Subtest of the CMI.

.

Similarly, reSults of the analysis of-covariance indicated that there
were no 31gnificant differences in post test score means between the

v ‘treatment groups and the control on this measure.



CHAPTER V

SUMMARY, DISCUSSION, AND RECOMMENDATIONS FOR FURTHER RESEARCH

Summarz

As the bond between education and work tightens, the need for
school curricula’designed to prepare studerts for the working_world
‘becomes increasingly'more apparent. Career education is one approach
which holds promise for preparing students forlliving and‘making a
living. It strives to help individuals make satisfying career’choices
based on -an awareness of their own unique characterlstics, an under-
standing of the’ occupational alternatives that exist, and a knowledge
of the steps involved in planning and implementing career goals.

Basic to the concept of career education is'the.process of career
developmentﬁ this refers‘to the dynamics of change within the individual
as he makes decisions about himself as a prospective, and actual
member of the work force. The total pattern of career development
occurs throughout one's lifetime. .Career.education is a vehicle whicb"
facilitates this process and,‘as such, should extend beyond the formal
sghool years in the direction of both pre-school and retirement.

Within the K-12 school system, the elementary school has been most"
obviously exempt from~exposure to career programs. The error in this
practice is highlighted by an examination of the major factors
affecting career development. Research indicates that work values and
attitudes gre developed to a significant degree during the pre-school

¢
and elementany yearsh 'The home environment serves as the maJor source

o

of vocational knowledge during the early years of life.' Later, as theA

child enters school the elementary teacher begins to have an influence
, . A , .
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on the child's perceptions of the world of work. A career education
approach allows for a union of the home and school, as well as the
community at large. It stresses the important influence of“all three

factors in the child's total development and provides a means by which

'home, school, and the community can work toward this common goal.

The purpose of the present study was to.introduce a career aware—

ness program into a local elementary school in order to evaluate

"student interest, teacher receptiveness, and the feasibility of program

goals. Two'orograms were implemented for an eight week_perién. The
] ’ *

t

first was neveloped byathe author, while the second, "Bread and
Butterflies",—consisten of a series of Qideotaped presentations
deueloped by the Agencyifor Instructional Television (1974).

Both subjective and objective data were compiled for evaluation
_purposes. Specific measures included student, teacher, and group
leader evaluation forms, a self devised questionnaire con31st1ng ofb3
parts:g Future Plans, Occupational Concepts (T/F), and Interests &
Abilities; a Sex Role Attitude Test; and the Occupational Information
subtest of the Career Maturity lnventoryi ‘The;latter three instruments
were aoninistered priOr to and immediately following program

¢

implementation, “ 7

~.

Results of student, teacher, and group leader evaluations

submitted subsequent to program implementation suggested that, overall,

N

student interest level was high throughout the eight week program.

Both students and teachers felt that the programs had grovided positive

learning experiences and Vere in favor of incorporating—career aware-

ness into the regular school curriculum The group leaders felt that

-

the maJority of lessons were well organized and stimulating in terms of
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promoting group discussion.

‘The questionnaire data designed to ascertain information’rélated
to students' futnreplansvrevealed that 95%Z of the total sample had
definite career aspirations'which they were able to rationalize. The
students’also describedlcareers'which they ‘'would not like to do; this
suggests that disqualification of alternatives begins at an early age.
bPart’lI_of the questionnaire attempted to measure students' knowledge
of occupational concepts by asking them to answer "True/False" to ten

statements describing key terms. T-tests comparing mean differences

o

between pre- and post-measures indicated that the two treatment groups'

scores changed significantly (p (.Ol), whereas the scores for the
.controlbgroup did not. An analysis of - covariance of post- test means
indicated that a significant treatment effect had occurred. A Scheffe
Multiple Comparison of Means was employed to assess specific differ-
ences across groups. Ireatment 1 was significantly mgre ‘effective in
bringing about change in knowledée of occupational cgncepts than the

.. control group (p'<.05). No significant diffefences were found in the
mean differences between post- test scores of Treatment 1 and Treatment
2, nor between.Treatment 2 and the Control group.

h Results of the Sex Role Attitude Test" designed to meaSure
"liberality" in terms aof students perceptions of sex roles, revealed
that females gave significantly more liberal responses than males when
the post test means were compared (Analysis of Covariance, p<: 01)

"T-test results showed that a significant difference between pre- and

vpost—testimean scores occurred among'females, but not amdng males

(p<:.001). The treatment factor, on: the other hand 'did not demonstrate

-a significant main effect when post-test group means,were.compared;

. €
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. however, the results of a t-test analysis revealed significant dif-
ferences betweenlthe pre— and p&st;test mean scores for Tre;tment 2

(p .01).

| Results of an anaLysis.of covariance of the Occupational Informa-
tion Subtestq(CMI) faiied to reveal any significant‘differénCés

between groups on:the poét—test measure. Simil;rly, analysis of within

groups differences on pre- and post-test mean scores using the t-test

‘technique, did not indicate significant results.

~

Discussion of Results
| In this se;tibn,'the results will be disc;ssedAin light-of ;he
fouf objéctiveé of the formative evaluation ogtliged in Chapter III.
The feasibility of.the prbgfém goais adopted in this study will then

be. elaborated upon;

Objective #1: , The majority of students invélved in the two
itreatment programs‘enjoyed ihe experience and would like to see
‘career awafeness.prograﬁs become part of their regular schbpl
curriculum. iheir comments'generally_reflected the positive aspectsi,
oé thé learning experience; tﬁé majérity perceived it as interesﬁing;
fun,‘and'ﬁelpful in learning how t& ﬁfepare for their futures. Their
- responses aiso suggésted an inéfeasedié§§reness 6f.§ffec§ive,living_ |
skills including understandiﬂg'of coépéréfion, responsibility, trust,
_éqd)resﬁhéy.fbrfothers; The studén;s weré.able ;o generat$°hélpful
.sﬁggestiéns for program improvement. Among the more popular sugges-

tions for improvement were the need for a longef'tiﬁe.period, an

.oppdrtuni;y'to visit actual job éites; and mo:e'activities in conjunction
with the film series. The nature of these comments appears to reinforce

the students' expressed desire to see .the program become: part of their
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‘reégular curriculum. - -

! .
-

The fulfillment of Objective #l is of major importance to this
study since it illustrates the fact that elementary. students are not
only interested in studying about the world oﬁ work, but are also
capable of viewingjthemselves as potential, and\indeed active members
of the work force.\ This suggests that the study of &ork may have high
“motivational appeal for elementary school studéﬁts. If it is incorpor-
~ated with all other forms-of‘educational motiyation; students could
leam more.substantive content kHoyt et al, 1973). The option ofl
improving the program in order tobtest this hypothesis clearly remains
viable, "and indeed necessary, as long as educational'research seeks to
. £ind more meaningful ways of presenting information to students.

H

Objective #2" Both of the teachers who observed the career aware- "%

& -

ness programs in progress agreed that program content was most suitable
.to the elementary school grades, and that there was a definite need

for this type of program at this level Suggestions for program
improvement included expansion of the program over a 1onger time period
and the need to integrate the program into all SubJeCt areas. ‘These
observations are significant in that they support one of the maJor

. proponents of - the career education movement, that being that the
substantive content of career education and. basic education skills can -
both be made meaningful to pupils if they are taught together (Hoyt

et al 1973; Bailey & Stadt 1973 Mangum et al, 1977) The teachers
receptiveness to fhe program has direct implications for future researeh
‘not only in terms of expanding the program, but also for developing |

cinservice programs for staff ~ Hansen (1974) has pointed out the

'importance Qi orienting staff to the career devedopment concept, and to

-




ways of integrating it into the curriculum. The positive'respOnse
elicited‘by these teachers suggests that career education inservice
programs Sut up at this particular school would probably be well -

received.

" From thebgrOup leaders' perspective both programs were well :;;f
organized and easily implemented. The author (Group Leader 2) felt l%
that the "Bread & Butterflies" videotapes served as appropriate introduc-
tions to the maJor concepts of work and provided for stimulating group‘ e
discussion. However, the lack of activities in conjunction with the
films resulted in a routine format which may have accounted for ‘ | <
increased class. disruptiveness on certain occasions. Group Leader l

-expressed the oanion that the high interest level. perceived among her ‘

- students was due, in-part, to the wide variety of activities to which
they werebexposed An implication for future research may, therefore
be_to present the "Bread & Butterflies“ films as introductions oF

supplements te a particular classroom actlvity.

ijective #3 (a): With the exception of two lessons, .the students

partic1pating in the Career Awareness Program (Treatment 1)- met the

» behavioral obJectives of the individual lesson plans. sIn both the

-

teachers and the group leaders' opinions, outcomes of the obJectives

were easily observable and relevant to the goals of the program,;

thereby meeting the ‘tWo major criteria of obJective development (Jones

et al, 1977 Sullivan &0 Hare, 1971) The two lessons that did not -

-

meet the intended—outcomes were criticized for being poorly organized
in the first case, and biased in terms of content in the second

_Suggestions for re-organization can be ﬁound in Appendix H under the

appropriate lesson numbers.‘ v ' , o



| In the author's opinion, it was difficult, at times; to ascertain
whether or not the program objectives outlined in"the "Bread &
Butterflies curriculum guide were met. Since time permitted for
only fifteen minutes of discussion following the films, the topics
were often not dealt with as fully as; intended in the curriculum guide
‘ The inclusion of supplementary‘activities and/or an increased time
period would have allowed for a more accurate means of‘assessing\
intendeé program outcomes. | ' ’ \\\; L

1 ?

Objective #3 (b): 1In order to assess studénts' ability‘to perceive

work roles in more liberal termS' the Sex Role Attitudé Test was, admin—

<.

1

_(Appendix H). Research into the area of sex role development indicates

1stered prior to and immediately following program implementation.

The two treatment grOups,,when compared to the control group, ;id not
show a‘significant increase in liberalityvtoward sex roles as measured
by this instrument.‘ A possible explanation for this lack of significantg
difference may stem. from the fact that, although both treatment pro-
grams dealt with the issue of sex role; on a general level, exercises
dealing spec1fically with decreasing sex— typed thinking were not
included. The one exception was Lesson 7 of the Career Awareness

Program in which a"f£ilm on stereotyping was presented, this lesson,

-according to the group 1eader, did not meet ‘itsintended outcomes

that sex-typed views of occupations are evident as eardy as kinder-

'_garten CLooft! 1971;-Schlossberg‘& Goodman, 1972; Shepard.& Hess, 1975)

andgare fairly W established by thelend'of elementary schoolk- t.
(Lgfitzen 1972; $chlossberg & Goodman, 1972; Tibbets, 1975; Crow,
1976). Thus, in order to have any impact on sex-role attitudes,-a

: 3N
program must focus intensively on the issues of sex-typing and structure

» %



exercises accordingly (Vincenzi; 1977).

I

A comparison of the pre- and post-test liherality scores of the t
three groups indicated that Treatment Group 2 made significant gains
, 1n 1iberality subsequent to participating in the program (t=2. 91, p<< 01).
Although no specific exercises were directed toward sex-role awareness
over the course of the program, the films did make every attempt to
portray men and women in a variety of.non—traditional work roles
_(eg;"female engineers? male nurse) and to stress the equality.of work
roles around the homet The latter topic was discussed enthusiasticaily
on'several occasions in class and.maylhave had an impact on the
students' perceptions of sex role behavio;. In comparison, Treatment 1
did not demonstrate any significant gains on post-test liberaiity scores
compared_t; the pre—test administration,‘norvdid the control group.
As previously mentioned,>Treatment i_redeived only a film on stereo-.
typing which was presentedffron a teminists' perspective. 'The group
leader obserued that many cia?s members were opposed to the fiim be;
cause it was so heavily biased in favor‘of women; as’a result, she did
did not feel that the behavioral objectives of‘the lesson Qere met.
Treatment 1, therefore, probably did not receive enough exposure_to
‘the topic t0-cause”signiticant changes fn views toWard'sex;roles.

- An analysis of the effect of sex on_liberality scores indicated

- that females scored significantly higher than maies on the post-test

r »

score comparison. Previous research has COnsistently supported this
; finding (Iglitzen, 1972 Shepard'; Hess, 1975; Izenberg, 1978 Jack
7& Fitzsimmons, 1978) Shepard & Hess (1975) Suggested that this trend
‘:may stem frﬁm the.idea that women feel they personally have much to

gain from changing sex role attitudes. The authorjobserved during the
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test administrations, that the girls in the sample tended to express

" more liberal opinions (eg. "girls can do anything'") suggesting that
these femalesg may have. been more responsive to information dealing
with sex¥role behavior. In addition,vsignificantly higher)differences
between pre- and post-test liberality mean scores were observed for
females‘(t=3.94, p\<.001) but ndt‘for males (t=.72,'p,>;05), which

\
\

further Suggests that the females in this sample were willing to view

r

sex-troles in a more liberal manner than were males.

Objective #3 (c): The students participating in the treatment

Programs did not express knowledge of a greater number of occupations

as measured by the Occupational Information Subtest of the CMI

Neither w1thin groups comparisons of pre- and post test score means, P

" nor between groups comparisons of post-test means revealed any signi-

b

‘ficant differences on thifﬁgénsure. A possible explanation for. this
occurrence may be that the careers represented on the Occupational
‘ Information Subtest were not dealt with specifically during the course
of the program. Therefore in ansWering the questions, students had to
rely either on the chance that they had hag previous exposure to the
particular occupation described or on guessing at theé correct responser
Feedback from student evaluations did give some 1ndicatibn that
increased awareness of certain occupations had occurred For example
56% of: the students participating in the Carest Awareness Program
‘stated that they had enjoyed the guest speakers the mdst. Since part
of the rationale behind including guest speakers in the program was
N

to expose students to ‘'work roles that they might not otherwise come

.

into contact with (Ewens et al ’1975), it seems likely that this group

of students learned more about these careers than they would have

)
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otherwise. Several students participating in the "Bread & Butterflies"
program commented that they had particularly enjoyed learning about
different jobs and that the exposure ‘to new careers had given them
videas about their. future. Therefore, it appears that ObJective #3 (c)

was at least partially fulfilled. ~ -

Objective #3 (d):V;Examination of the responses of the Questionnaire

'

data indicated that the majority of the total sample (95%)“were able to

not - only discuss their future.career Plans, ‘but were also able to give

0\

clear reasons as to why they ‘had made their choices. Thirty-four
percent of the subJects did change their career aspirations on the
psot~ test, however, suggesting that career "choice"™ is still very
transitory at this age (Ginzberg et al 1951 éuper, 1957; HOppock
1976). The students were also able to describe careers. that they did
not want to do. The children's:ability to report"their observations,
interests, and disinterests as related'to’occupationsJdemonstrates that
they are‘aware of.a wide variety of careers." This information provides
the career educator with an emplrical base for identifying occupations
'appropriate for. classroom presentation (Goodson 1970) Similarly,
He K

the information provided by the students in$response to. questions
dealing with favorite home and school activities supplies clues for
presenting career information in stimulating ways. ‘ For example,
children may express an interest'in art; as a classroom prOJect they
may be encouraged to draw or, make a collage illustrating a particular

4 _ \

occupation that they have researched. This type of approach enables

them to further purSue an. interest while simultaneously increasing

their occupational information.

Y

o (:L/ . Students' understanding of specific occupational concepts was

o @90
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- A possible explanation for this occurrence may- be due to differences ¢

determined by their responses to the "True/False" items on Part II of

the author's Questionnaire. Significant wlthin groups differences were

found for both treatment groups, but not for the control Furthermore,

pl

results of thé analysis of covariance revealed that a significant

treatment effect had occurred Since, in both treatment programs the

-

lesson themes revolved around specific occupational terms; it is likely
that participation in the programs did have an effect on studeunts'

, 1
acquisition of such knowledge. A comparison of mean differences

-

across the three groups indicated that Treatment 1 wis significantly
more effective in bringing about change than the control group (G1-G3,
F—3 94 p . 05), but that it was not significantly more effective
than Treatment 2. No significant differences were found in the mean

differences between post-test scores of Treatment 2 and the control.

in the’ treatment procedures. -In Treatment 1, attempts were made at the

- outset of each(1ESson to identify the specific theme or Qccipational

£
(z,Treatment 2 v The students participation was' limited to~that of an

term to. be discusSed ‘that dax. Students were then involved in either

“ﬂ

' simulated or real-life activities designed to demonstrate that part—

5

icular\occupational concept‘ they were also asked to record relevant
~ : )

information in their workbooks.' A vicarious approach was taken in

o i -~

\,\ -

. observer, although they were given the opportunity to discuss the key

o

' occupational'concepts following the videotape presentation. Hoyt

1

et~al (1973) have ppinted out that the project-activity approach to

career education instruction is most effective because of its high

-« 3

motivational value. In”terms ofcthe present study, it is likely tha ~
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students' understanding of key occupational concepts, when -each was

»

compared with the control group, onlysthe activity;oriented approach

‘of Treatment 1 resulted in significant mean differences.

Obiective #4 The Occupational Information Subtest of the Career:

Maturity Inventory representstone.of the few standardfzed measures of

occupational-information'(Crites, 1973). For this reason, it was_

chosen to’assess students’ acquisitidn.of knowledge relating to

'

different careers..'vHouever, a review of the literature revealed a

5 -

paucity of studies using this instrument with grade six samples,

despite the fact that it has been standardized at this grade 1evel

As a result, an. obJective of’ this study was to determine the suit-

ability of the subtest as dn'instrument for measuring°changes in

* occupational information at the grade 6 level.

-, to assess’ the results of career education programs on grade six students'

:Two_previous studies used the total Competence Test of the CMI

career naturitylleyel (Omvié, Tulloch‘g Thomas I1975- Ouvig & ‘Thomas,

1977). Neither study reported significant results on the 0ccupational

a

Infbrmation subt¥st. The present study ‘also. failed to demonstrate

‘vsignificant galns on this _measure. One explanation offered was that'

?

'“the items included on the test described occupations that were not

dealt with in class. Consequently, students who had not been exposed

i

. FEL
&

s

to the careers deseribed on_ the test would not be’ in a- position to

_correctly name Ehem. In regards to existing standardized instruments

- ’

Jones et al (1977) point out that "no matter how good the instrument

.[is], it will rarely lend itself perfectly to your particular setting

- -
...[G]enerating your own instrument ‘is usually a better choice" (p 32).

. ‘/_._

A second consideration in evaluating the Suitability of the
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_conclusion.. o : _ - : . Sl T

instrument designed to measure the developmental. ariable,/career :

Occupational Information Subtést has to do with the underlying
assumptions and rationale behind thé development of the C,I. Crites
(1974) ass'umed that career maturity is a developmental variable that

is systematically related to time. "Accordingly, items were selected

for the CMI only if they increased orAdecreased withstime. The most
'meaningful measure of this factor was considered to be school grades.

: Therefore, the initial CMI item pool was standardized cross—section—

ally in order to determine if items differentiated among the various

grade levels during late'childhood and adolescence The reSulting -

instrument consists only of items which are a monotonic function of
grade. Thus, students at the grade 6 leVel which was. the 1owest

grade included in the standardization sample, obtained lower scores

than students in higher grades preSumably because their career

: maturity levels would not be as highly developed (Crites 1974) .

'In terms of»the present study, the students were exposed to
career ‘education programs for only an eight week period Given that
the Occupational Information Subtest is part ofban instrument which
purports to measure a developmental variable, it is unlikely that >

it would be’ sensitive enough to measure. the effects of a short-term

'~program on acquirenment of'occupational information. Studies by Flake

et al (1975), Swails (1974), and Wolfe (1977) came to a similar .

In conclusion, the results of the Occupational Information

Subtest of the CMI had very limited interpretative value in the present

‘Study becau3e the item content did not relate to the material“presented_

‘-_in class.v Furthermore, because this subtest is included as part of -an - .

o
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maturity, it may not be an effective measure for change created by
short-term career programs. Assehsment of students' knowledge of

. differeht occupations could probably be better accomplished by

devising one's own instrument.

Feasibility of Program Goals

Overall, the gosls of the-program outlined in Chapter‘iII:.
appeared to be feasible in terms of the facility with which they were
cimplemented into the present program. Behaviorai objectives, which

~reflected specific program goals, were metiin 14 out of 16 cases.
The exceptions were the lesson dealing w1th aptitudes abilities,

interests, and values and the lesson on stereotyping “However, in -

Sy -

the former case, results of ‘the self—devised Questionnaire (post test)
revealed that geherally students did appear to be able to difﬁerentiate
among these" terms (Part II) and to give personal examples of each

The students did not appear to'develop more 1iberal attitudes toward
sex role stereotyping in the working world. It appears that a more
intensive program is needed in order to combat attitudes that may
aiready be firmly developeég Subjective evaluatious generally revealed

that studeats had deyeloped-avgreater awareness of the world of work

and,that they enjoyed iearning about -new and different jobs, Finally,w

73

a significant increase in the number of students “who" were able to - .

describe Specific educational requirements of‘their'"chosen“ carEer

)

- subsequent to treatment participation, 3uggests that these. students
o o .
were able to see the connection between school and the working world..

 Recommendations - - 7 R TR

T

fihengLIOwing'recqmmendationS’are'offered as guidelines for future"

1
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research and program improvement: . , | | :
1. The program should ‘be expanded in duration to a minimum of
half a year and preferably, to a full school term.
2. Career education pr9grams'should'be incorporated_into the
regular school curriculum. ) B ‘ a8
. ‘3. Each lesson in the-present study'cOuld conceivably be developed'

into a full two to three week unit. 1In expanding the program, every
. A\

~attempt should be made to integrate career education content into all

o~

subject areas. . . : .

‘4.‘ lhe("Bread & Butterflies" series‘should be usedain conjunction-
withfan activity—based career education;program | Videotape presenta-
tions could serve as introductions or supplements ‘to individual units.

‘5.\ Students should be taken on field trips in order to get an
actual idea of what the work site is like.

6. Guest speakers should‘be brought in at regular‘intervals.
: Ry

7. Parents should. be actively solicited asOguest speakers
assistants on field trips,'and as program planners.
b'.8; The affective component (awareness of self) should be
_'stressed thr0ughout the program in order to promote personal growth
b;9. Inservice training for teaching and. counselling staff should

 be provided in: order to orient them to the career development concept'—
 staff should be encouraged tgydevelop their own unique ideas for K

vintegrating ‘career conceptsainto all Subject matter.,f , . :, -
| ’_10 Attempts\should be made to devefop reliable and valid instru- : I éﬁlp{

-
¢

: ments for assessing career awareness at the ele entary school level N

fll EWery attempt should be made to expose students to non- :” -

‘ traditional role models beginning in the early elementary school grades...a"'"

(‘fiqu, f_‘f S e



L4
Within the'classfooﬁ, teachers should make consciOus\attempts.to
minimize sex-role behavior by assigning specific q}assroom jobs to

members of both sexes.

>

S

=
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Lesson 1 -\Introduction to Why We Work ' T

- . »

b

Objectives

As “a resuit of this 1esson, students should be able to:

For example:

Unskilled | Skilled ~ Semi-Professional “ Professional

‘Car Washer * Plumber ' Store Manager 7 Teachex-

Assembly Line Wkr. Electrician - Car Salesman _ ’ Engineer

Janitor ,Secretary v Compuger Programmer Doctor

d) Compare the jobs listed in the four categories, discussing such
things as educatlon or training needed ~job satisfaction (what they
like about these jobs).

2. Have students draw a picture of what they mlght like to be when

£

‘1. Explain why. we need a good education
2.  Define what they think a good job 1s
3. Differentiate between unskilled, skllled, semi- profe551onal
and professignal jobs
4. Discuss how much educatidn is needed to do the above iisted
types of jobs and what specific school subjects would be helpful
- 5. Identify what they'mighﬁ like -to be when they grow up, and state
reasons why | '
.Procedufe _ ’ ,
1. Discuss the foliewing questions:
b a) "Why do you heed a good education?' (To get-a good job).
b) >”What‘is.a good job?" (enJoys the work money, etc.)
C c) "Tell me the names of some of the jobs that you know". Write them

on the blackboard and divide ‘them into 4 parts: unskilled, skilled,

semi-professional and professional.

R

Vo
~—~

~they grow up While draw1ng, ask them to thlnk about WHY they want

the job. Consider:

a) What is it about the job that you would 11ke?

b} What wouldn't you 1like ‘

¢c) Is it a daytime or nighttime job?

d) Is it a noisy or quiet job?

e) Will you work aldne or with othérs? '

f)  How much education or training do you think you'll need ‘

4
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‘Lesson 2- - Learning About Me

-

Objectives'

- As a result gf this lesson, students should»be able to:

Identify school Subjects that they are good at .

Identify three things (other than school) thgt they are good at
Identify three things that they like to do and don't like to do LT
. Identify three things that are ‘important .to them

Define the terms "aptitude', "interest", "Ability", andrﬁvalue"

Procedure
i. Discuss the following: _
a) "So fsr&vwe have discussed the amount of education people need
to get certain jobs; Now, we are going to take a look at your
education. Yoy have learned many_things. In‘some SUbjects‘you
may do very‘well, in others not as well as you would Iike."

o Have the students write donn_the subjects that they'are(good »
at on one side of the page, and the ones that they'don't'like
or have trouble with on the other. ' ,

( b) 'When you're not in school, you probably like to do'all kinds of
interesting things like play soccer or take music lessons. What
are some of the things that you like to do?" Ask children to
‘write down three things they like to do and three things they
vdon "t like to do. . : .

c) MA11 of you have things that you are good at...

1"

Ask'them to
_yteli about whbat they are good at - 1list in their books.
d) '"Does anybody know what the word 'aptitude’ means?" '(An.
o aptitude is something that we have the potential to learn and
understand) Use the same procedure for the fol;ow1ng definitions

Interest - something that we like to do or want to learn more
about

i’ 7Ability - something we‘are'good at, something that we can

already do
Value . -,something that is‘important to us.

Give examples as you define each word
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Lesson 3 - Interviewing Skills

Objectives

As a result of this lesson, students will be able to:

1. TFormulate appropriate interviewing.questfhns

2., Interview their parents about the kind of work they do.
. .o 9

Procedure
}.__ Discuss the following: - _
“a) "Every day you see grown-ups leaving their houses to. go to work.
Who leaves your house to go to work? Where do they work? What
hind of work’do they do? What kind of clothing'do they wear?
b) "What do you think your mom and dad like about their- 30b57
2. Introduce the idea of interviewing their parents to find out more
about their jobs: Let the students suggest the types of questlons
\\that they should ask. These should include the following:
,ﬁ. -What is the title of your job?

7" 2. What are your working hours? Do'yoh have to work at any other
: times? B ' '

. Where do you work?

How does your work help our families or our community?‘
What do you like best about your work?

What do you like least about your work?

Can both men and women do your job?

00 ~N & oW

. 'How much education do you need,a to do this job?
: , : . .
»Homework
Have the children interview a parent/sibling/friend and report

bresults to the class tomorrow.v
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Lesson é?ffReporting7Resu1ts of Inte?views
Objectives
» A§%E result‘of this lesson, students should be able to: }
l.- Organige inteérview notes into é format for class presentation
2. Discusé resﬁlts of interview with class
3. Describe a éreater number of occupations as a result oﬁ
"liétening to their classmate's reports
4, Describe the advaﬁtéges and di;advantages of different careers
and.explain tﬂat a person's intérests ﬁave sqmething to do with
the enjoyment of what s/he does.

Procedure

1. Aék for volunteers to present the results of their pafent

] uiéterview; Encourage'stpdénts to éomment or ask quesfions}
- 2. Ask students to describe some‘of the adyantageé'aﬁd disad-
'vantaées éf the'differgnt career descriptions they have_hearq. 4
3. Opfional Activity: o
(a) dréw a picture of’how you think a ﬁa{gicular career person
would look onbthe job. |

. "y

(b) get together in small groups and discuss some of the careers

\

presented in class. Try rdle-playing career situationms.
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Lesson;5 - Filling Out a Job Application

Objectives

1.

1.

|

*

As a reshlt of this lesson’ studentsbshould be able to:
recognize the need for Language Art skills (reading, writing) in
applying for a JOb ' '

record relevant information (name, birthday, etc.) on the Form

write a brief paragraph describing their "oualifications"

Procedure

Materials needed:
Each student will be supplied with a job application form, and
a list of job descriptioii

‘* Each child is to select a job from the list provided -and- fill'in ,

the JOb application form as if they have expertise in the Job

that they have selected
o

Instructions: -

"We have talked a lot about the kind of work that people you know
can do. We have heard about many jobs. Now we are going to pretend
that you need a job and that I have the "jobs you"want. This job
application will tell me something about you. Listen. carefully-

so that you can follow my directions "

Go through the form step by step explaining the importance of

_ being able to print neatly and spell correctly (relate ‘this to

making a good impression) - On the section "Describe past work

experience , ask students to refer to the Job Description Sheet to.

getninformation as to what people in this field might have done.

Have children discuss the importance of filling out the application )

k)

correctly.

. eg
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- JOB APPLICATION FORM T

© JOB APPLIED FOR . ' DATE S -

NAME °

2

HOME ADDRESS: .

%

TELEPHONE 'NUMBER

BIRTHDAY

Month ) Day N ’ Year A

i AGE . > ) . ) o

‘ MALE/FEM—\.LE (Cirele)

SOCIAL l\SURANCE NUMBER

- HOW NUCH EDUCATION DO YOU HAVE”

WHAT OTHER JOBS HAVE YOU DONE?

WHY ARE YOU APPLYING FOR THIS JOB?

GIVE THE NAME. ADDRESS AND PHONE NUMBER OF 2 PEOPLE WBO KNOW YOU RELL (OTHER THAN
RELATIVES) AS REPERE\CES FOR THIS JOB. - ’

1. NAME T ' ' 2. NAME

ADDRESS N _ : ADDRESS

PHONE NUMBER - ' : - PHONE NUMBER




“«

AIRPLANE PILOT

r
b4

=

LAWYER

a

FORESTER

"HAIR STYLIST

~

INTERIOR DECORATOR

VETERINARIAN

- X-RAY TECHNICIAN

SAMPLT . L o -
_An Airplane .Pilot flies and lands planes carrying passengers, '
cargo and mail, Airplane pilots must be in excellent health, \
and must hold a Canadian Commercial Pilot's Licence, They i
should have Grade 12, be good _in Math § Science and take flying
lessons at a government approved school such as Mount Royal
'Cé]}ege in Calgary. : . E

Lawyers work with pcople who need legal help either because
they are in trouble with the law, or they are buying or s¢lling
a house or business, or they are having a will made up.. To be
a lawyer you must go to University.for 5 or 6 years and then
work for one gear in a form of apprenticeship,” After that
year, you must pass an examination.

" Forésters protect our environment by making sure that the. forests

are properly used. They may plan and supervise the cutting and
planting of trees. They also protect trees from insects and
diseases. Foresters fight fores fires and work ‘on projects con-
trolling floods, They may run programs to educate the public
on the care of forests. Foresters lcarn their work through a
4 year University program with the Faculty of Agriculture and
Forestry. .
Hair Stylists’are also called Beauticians and Cosmeticians. They
may do any of-all of the" following: wash, cut and curl hair, give
scalp treatments and faciz)s, or clean and’ style wigs and hair-,
pieces. Hair Stylists learn their work through the Apprentice-
ship Program, through technical scheols or by trairing on the
job. Each Hair Stylist in. Alberta nust be a registered appren~
. tice or hold a journeyman certificate.

Interidr Decorators work at making our living, working and

playing areas more attractive and useful. They plan the design

of the inside of buildings and the arrangement of furniture.

They must be creative, mtist know about materials and matching )
colours, lighting, and must be able to dragw their plans. Interior
Decorators learn their work through College or University programs.

Veterinarians are animal doctors. They perform surgery, dress
wounds, set broken bones, deliver baby animals, give innoculations
against diseases and give advice to animal owners on fegdinyg,
breeding and care of animals. The only school of veterinary
medicine in Western Canada is the Western Collcge of Veterinary
Medicine at the University of Saskatchewan in Saskatoon. This is
8 4 year program and).students must first have taken a two year
pre-veterinary program available at the University of Alberta
(Edmonton), the University of Calgary, or the University of
Lethbridge - . '

X-Ray Technicians operate the equipment which takes pictures of

- patient's bodies to help in the diagnosis of illness or injury.

Thdy position the patient and the equipment, process, and develop
different types of films, prepare drugs and chemicdl mixtures

. for patipnts and may do recorddkeeping and filing. X-Ray Technicians
learn their work through a 2 year program offdred jointly by the
Northern Alberta Institute of Technology (NA%%S in Edmonton and

8 number of hospitals in Calgary, Edmonton and Red Deer.

. .
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 Lessons 6, 8, 13, 14 - Guest Speakers
Tentatively scheduled are a chlropractor, a florist, a teacher,
a radio announcer, and a station director.
) . ' { . .
Objectives : - .
As a result of this lesson, students will be able to:
1. Describe what the guest speaker does, where s/he works, what
made him/her decide to enter that career, and how much education
is requlred | |
2. Describe the interests that the person had and the ablllties
‘_ necessary to succeed in that occupation.
3. Ask appropriate‘interview questions.
{
Procedure ‘ j ' - . o ®
1. Introduce the guest speaker to the class. -
2. Following their presentation, invite the students to ask questlons

-~

Speakefs may discuss:
| -~ what- they are ’ ' | .
- . what ‘they dov ‘ .u L E | ,
- how they became interested in this career
- how many years of school it required -
- _where they work
- their working hours

- .what they like and dislike about their jobs

<3



Lesson 7 - Occupational Stereotypes

‘
Y A .

Oblectives . . » ' ‘ : 2
As a result of this lesson, students will be able to:

1. Define what is meant by a ”stereotype

Z. JGive examples of stereotypes 2

3. Review and discuss maga21ne—ar;i¢1es concerning women working at
jobs traditidnally sex-typed as masculine, and men at jobs

traditionally.sex-typed as feminine.

~ Procedure . ]

1. Ask studeﬁ;s if they know what a stereotype is. ‘
s 2. Give examples such as "All redheadé have bad tempers"; "Big boys
never cry", "All women are lousy drivers".

’ 3., Read soﬁe stories (articles) dealing with'WOmén working in jobs
traditionally sex-typed as male, and about men in jobs traditionally

sex-typed as feminlne

. Alternate - present a film on men and women in non-traditional
roles

-
v

* The film used in this study was Male/Female: Chaﬁging Lifestyles,
Educational Audio-Vistal, 1974. :

L

{:Q :
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Lesson 9 - Quiz Game - "What's My Line" .
[4 .

Objectives
- :
As a result of this lesson, students should be-able to: - "
1. Furcher\aescribe specific careers and the qualifications, conditions,

etc. ;Qat it entails.

_ Prdgédure _ b.»" 42 :, _
\ As a result of previous lessohs, students shodld have researched

an éccupétion such that the& are familiar Qith suéhﬁthingslas working
’conditioné, job requirements, educational requirements,'etcl "What's

My Line" givés students the opportunity'tO'”stump" their clasSﬁates.

The clasé asks the student ."guest" questions that can be answered with v

a "yes'" or "no" response. Typical, questions may be "Do you‘wofk outside?"
""Do you‘reqhire a collegé education to do this job?" The class can ask

a maximum of 20 questions in the attempt to identify the occupation of

the gUesf.' The ‘teacher verifies the player's responses for scofing.

Students win if';he class is unable to identify their assumed occupation "

- within the 20 question limit.



Lessons 10 and .11 - Goal ?lanning

Objectives ™~ . T

As a result of this lesson, students should be able to: _ .

1. Discriminate between short-term and long-range goals
_;//—/ . o .
2. Identify two short-term goals and two long-range -goals
3. Set up a goal-planning chart
4. Discriminate between accomplishments and goals. . »
Procedure ) z

1. Discuss the following:

4.(a) "Have you eveg'thought'of your.life as a series of projects?" -
Examples -~ ’ ; _ .

Things-you have completeé: Learning to @alk, fead, Qrite, etc.
Things you are involved in now: Learning new skills at school.
Things you will be involved in in the future: choosing a career;

going 1to college; travelling -- These.are your GOALS.

- Accomplishments and goals‘are almost the same thing -- the only
thing that makes SOmething an accomplishment &t one point and a

goal at another is whether or nott it is in the past or future.

~- ACCOMPLISHMENTS are GQALS you have already. done and Succeeded at.
-- "Thing of something you have accomplished today" _
--'"Think of something bigger that ‘you have accomplished in the

, past three years. 7
-~ What is the use of setting goals? (Can you imagine your life
withdut:goals7 (Nothing ‘to work for, look forward to, etc.)
~<"A goal 1s an end, a final destinatio‘

-~ Goals change from person to person:
- Goals can center on haVing sometrting (clothes money, toys)

or on achieving something (finis ing grade 6, learning how to play
a song on. the piano). '

-- SHORT—TERM goals are things you caanO'prettthuickly e.g. making



phone calls tonight, finishing -

~— LONG-RANGE goals are ones that can start setting up now for

. a léter*time in your lifé- deciding what options to take in Junlor
" High, saving money to buy something Special

of each.

tn

our homework, cleaning yéur’room )

U
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Lesson 11 - Goal Setting (cofitinued) £ i
2. Introduce the idea of keeping a Goal Chart: ) - ,
MY GOALS \ ' Short-Ternm " Long-Term

When? « ' " When?

L S

”Now let's take a look at one of the goals you've set for yourself”( Ask for

" a volunteer from the class). y

'Goal :

1. Is this goal one you dec1ded to set, or did someone 2lse s
1nf1uence you to set it?

2. Do you feel good about having set this’ goal for yourself?

‘ Does itbseem like a realistic goalafor;you (one you‘canfdo)?

4._vDid setting this goal involve any conflict for you - did it
make you mad, sad? | |

5. TIs risk- taklng 1nvalved in reaching thls .goal?

6. Did you talk to ?nyoﬁa\else for advice before yoﬁ‘decided on -

this goal? =~ ST AL

.
(N ) o

""How do people set goals?" _
- make careful dec151ons C ' » _ . .
- deC1de which goals are most 1mportant

- this means taklng rlsks, getting into situations that mlght be
difficult.

- NO

97



Lesson 12 - The Cooperdtion Game

Objectives

As a result of this leseon, students should be able to:

Procedure

1.

Discuss thé meaning of cooperation

Describe the feelings he or she-experienced as a member

of the group. -

Describe some of the requirements for cooperation with a group.

¢
Examples: Everyone has to understand the situation

Everyone needs to believe that he. can help
Instructions need to be clear

Everyone must consider the other people 1nvolved
as well as himself.

Materials needed:
Set of squares and instruction sheet for each flVe participants.
Stiff paper '

Envelopes

‘Before class, prepare a puzzle set for every five students

who will want to participate,’

Begin by asking what cooperation means.

List on’ the board some of the requ1rements for cooperation
with a group. (Above). ' R

Describe the activity as a puzzle that can only
be solved by using cooperatlon.

Divide the class into groups of five, and seat each group

at’ a table equipped with a set of envelopes.  Tell the

cuntil glven a signal.

5.

INSTRUCTI

Each

At 4
" each
' game

and

players they may choose an envelope but may not open it °

Explain the following instructions, and then read aloud
the rules. . '

’ N

ONS

player has an envelope containing pieces for formlng squares.
signal, “everyone opens his .envelope. The five people at
table begin trying to make five squares of equal size.  The

is not complete until everyone has before him a perfect square
all the squares are the same size, - :
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Cooperation Game ( Continued )

"RULES ' \
No player may speak.

No player may ask for  a card or in any
way signal that he wants one. , -

Monitors may not speak to or signal players.
5. Give the signal to open the envelopes.

6. VWhen all or most of the groups have finished, call time and discuss
the experience.

DIRECTIONS:FOR PUZZLE PREPARATION -

A puzzle set consists of five envelopes, each containing three pieces
of stiff paper cut into dlstlnctlve shapes. When properly arranged,
the pieceswill form a 6" x 6" squares. There are other possible conbln~
ations vhich will form one or two squares; but only one arrangement
will make five squares of equal size, as shown in the diagrams ‘below.’

DIRECTIONS .

Number the five envelopes from 1 through 5 . Draw the five 6"
squares and their divisions, Lightly pencil in the small letters noted
below. Cut out squares. Cut the fifteen pieces and separate into five
#groups, each to be’ placed in an envelope as follows:

. e
. a
. ¢
b
a

Wi W

I4

Erase penciled letters and replace with inked numbers showing in whlch
envelope the pieces belong. Place puzzle pieces in envelopes.

<33

Source: This game was reprinted courtesy of NTL Instituce Arlington, Va, .

L
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Lesson 15 & 16 -~ Planning Our Own'Enterprise .

Qéjcctivésﬁ

As 5 result of this lesson, studenps should be able to:

i. Decide upon a suitable class enteiprise

2 Organize themselves into work units, each with its.own'responsibilities

3. Discuss the importance of leadership, cooperation and respect at work

4 Idcntlfy the Jmportance of the following jobs: the planners, the

de51gners, the manufacturers, the distributors, the ad-ertisers, and
the sales clerk<
Procedure
_ 1. Introduce the idea of the class forming its own enterprise. Possi-
biLities.include: a bakery, a post office, a manufacturing company {(making
their own "machine'"), a grocery store. ,

2. Once the class decideé upoﬁ a suitable project, iﬂtroduce the various
jobs necessary to run Such an-enterprise.These include:

a) Planners (President, Vice-President, Personnel Manager, etc.) whe are
responsible for organizing the enterprise, making sure that evcryone gets
along in order to maximize prdduction, deciding upon wages, paying personnel.

b) Designers who study the most efficient means of producing the
product,'and outline what materials will be needed.

' "¢) Manufacturers who actually make the-product. Job specialization is
introduced: each manufacturer has hi%/heriown special job that is necessary
in order to complete the final produét[’ ” _

»-d) Advertisers who design a company poster, write an advertising slogan,
- possibly make.up a limerick or song to be taped on the "radio", and writcf
newspaper. ads. ; _ _'

e) Distributors who make sure that the product gets to the stores for
selling to the publlc, and also inspect the product to make sure that it is
safe for the consumer ) T o ‘

f) Store clerks who sell the product to the clg:g*mgmpers and take in
cash/ make correct change _ o ‘

Divide the class into the various groups. ,

'3. Discuss the importance of cooperating with each other both within groups

and betwcen groups.
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Lesson dS (16) ?VRunning the Enterprise

Objectives _
As a result of this lesson, students should be able to:
1. Perform their own jobs effectively
2. Work dooperatively with other members of thevéompany
3. Review and discuss the importance of each job as well as the need
to work cooperatlvely as a team in order to manufacture the product
4. Identifythe JObS involved in plannlng, advertising, manufacturlng,
| instpecting and selllng the product '
Procedure
' Materials used: _
Plan money,toy cash registef, art materials (felt pens, poster paper,
crayons, etc.), tape recorder,

Manufacturlng materlals (to be decided upon by the students)

1. Let the class divide up into work groups and organiie their work. v

2. "Allow them to workdthrough the period.

" NB - This session may extend into Lesson 16 dependlng upon the time
) required ‘
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Optional Lesson Guest Speaker - A Retired Person

Objectives:

As a result of this lesson, students should be able to:

1, Describe the éhénges duriqg the course of the speaker's work
history.

2. ‘Discués'the idea that interests change over time.

3. Discuss thé idga of adaptability in work, i}e,.thap‘circumstanceé

sometimes force us to make career changes.

" Procedures:
1. - Introduce the guest speaker
. S a
2. Invite students to ask questions afterward.

The guest speaker may discuss:

family life as a child

‘

1

where s/he grew up

his/her first paying job

what s/he was doing betweén ages of 20'and 30 (job, interests,
étonpmic climate of the time) ‘

interests as a youth

- changes 1in career -- why did those changes take place

what s/he is doing now that s/he is rétired

e
|

effects of the Depression and War on his/her career.
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APPENDIX B
/ .

_"BREAD-& BUTTERFLIES" PROGRAM
The "Bread and Butterflies'" program was deyeloped'by‘the Agency for

Instructional Televisiom® (1974) to promote career development in children
\\\

between the ages df 9 and 12, )It derives:erm tHebpremise‘that "Career
development, like social and physical develonmen; , shOUid be a natural
integral part of the school proceea....It is a process'of-student— .
centered learning, a developnent of Student values “and self—cdncents,A
a way of giving‘childrenia glinpse'of;tne.adult worid! a way.of relating
Aschool to the needeiof the student:énd the dutsidefwofld” (Agency for . ' K
Instructional Television, 1974 , p.6).

Eight broad goals of "Bread & Butterflies" are listed for ﬁhe
entire 15 nrog;ams: . ST |

1. Develop a clearer; more positive understanding of self - their

1nterests, abilities, values, and 1nterpretat10ns of the events

Cin thelr lives;

2. Exert greater control over their lives through dec151on—mak1no
and plannlng. : :

3. Develop personal and interpersonal skills and’ attltudes essentlal
- to success in school and work., j~'

4. Develop greater respect for’other people and the work they do.

5. Develop greatef-concept of successful work behavior = tne attitudes,
%kills, and responsibilities demonstrated by suecessful»woyking
~ people. i : ’

6. Develop skills necessary to- .gather, process, and act upon infor- _
mation about self in- relation to.4 constantly changing work en-
vironment.

7. Relate their immedlate experlences and decisions to their evolv1ng
career development : .

8. See the connection between school and the real world; understand
the relationship between what. they learn in school and the pro-
blems and activities outside the school. R



105

!\ : ’ .
“——The.goals are reflected with varying emphasis throughout the 15
\ » . :

lessons, but certain concepts within the goals are highlighted each

1
/

lesson. e
. ‘ o ’ -
Thirteen lessons were available for the purpose of the present
EtUdy. The following section outlines the program goals and objectives

for each of the presentations shown>

Lesson 1 -Treasure Hunt

Goal: To help students explore the process of producing income and to
: help them discover ways in which they can'achieve economic
independence by participating in the economic system now and
in. the future. g :

Objectives: As a result of the lesson, students should:
- feel that they can earn money ; :
- understand personal and economic factors that’ influence !
making money; -

- see. that making money involves some risks, responsibilities,
..~ and effort. ' ‘ :

N

Lesson 2 - Why People Work

Goal: To help students understand a variety of attitudes (including
their own) toward work, and to explore the significance that
work has 'for the development of individuals and society.

Objectives: As a result of the lesson, students should~

- - learn more about why people work;

- understand their own feelings and satiSfaction'gained from .
-work;

- understand that a person's career may satisfy personél needs
not held by others; .

L= seevthat wbrk and career include non-paying activities;

4

- understand the similarities between the work'they do and adﬁlt
work.!, S ’ : ‘ '



Lesson 3 - Me, Myself and Maybe

Goal: To help students increase clarification and acceptance of

themselves, of their uniqueness and behavior, and of their
évolving values and aspirations within the larger society.
// .

Objecti%es: As a result of the lesson, students should:

- see how exploring values, interests and abilities can lead to
a better understandlng of self; =

- increase their understanding of a variety of personal
characteristics in themselveg and others;

- be able to identify new abilitips or interests that they
" might develop to expand their
of what interests them.

N

Lesson 4 - Relationship -—- School, Work and Society

Goal: To help students investigate the similarities and differences

between schoolalearning and work activities, and to relat€ formal

learning at school to present and future environmental and
societal demands.

Objectives: As a result of the lesson,'students should:

understand that adults use school subject skills to solve problems
at work;

be able to list the attitudes and traits most often rewarded in schooly

be able to list successful worker traits and atfitudes and compare
.them with similar student behavior;

describe how one's relationship with others can affect performance
and success in both school and work;

describe how decisions, rules, and procedures are characteristic
-0of both school and work

Lesson 4 - Interpersonal Skills ¢

Goal: To help students‘identify and begin to depelop the social skills
that form the basis for present and future social interaction,
work satisfaction, self—respect and achievement.

Objectives: As a result of this lesson, students should:

identify personal characteristics that increase cooperatlon w1th'

classmates, parents, and teachers,

be able to describe individual characterlstlcs that help a group

get a job done and those characterlstlcs that hinder getting a
job done;

areness of what they can do and
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identify feelings that people might have when the& work together;

,identify ways that tﬁey can help other people and ways. that other
people help them. :

Lesson 6 ~ What Is Success?

Goal: To help students explore both internal and éxternal dimensions
" of success, to define success for themselves, and to project the
possible implications their definitions of success might have for
their several li’fe roles.
Objectives: As a result of this lesson, students should: 3

3

)

recognize that a person can be successful without being rich
and famous; _ "

recognize that success means: different things to different people;
recognize that few people experience success constantly; ”
recognize that people can achieve success in many different ways;

recognize how trying .new things can help in discovering how a
person can be successful; "

understand what success means to them and why. ,

Lesson 7 - Life Styles ¢
Goal:" To help students explore the range of alternative life styles and
=~ to Lelp them discover whether various career choices, and théir

associated non-work aspects, are in harmony with the life styles
they might consider for the future.

Objectives: As a. result’of the lesson, students should:

be able to describe several differénées in the way people li-e;

be able to identify areas of similarity and difference between
several contrasting life styles;

identify some aspects of life styles that they find appealing;

understand that people sometimes have to‘compromisé to achieve
their desired life style. ’

Lesson 8 - Shaping One's Destiny

GQal:

To help students increase the ability to establish, test, and
modify short-term and long-term goals, and to help them under-—
stand how goal setting and planning increases the control they
have over their own lives. h -

Objective: As“a resylt of this lesson, students should:

be able to give examples of goal-oriented behavior;

be able to give examples of behavibr demonstrated Byvpeople
without goals; ~

107



Lesson

- express an understanding of one's ability and freedom to plan;
identify some of the rewards of planning;
'understand that plannlng requires maklng choices about how to

resources., N
use one's time and e -

9 -"People at Work

Goal:

Object
b

Lesson 10 - Interdependency of Workers

o

To help students explore the world of work, to brosden their
understanding.of how they relate to work, and to discover the
similarities and differences among work roles. RN

ives:. As a result of this lesson, students-should:

e able to describe several of their own abilities and interasts
and“name occupations where these interests and abilities can be
an asset; \

|

be able to describe the general characteristics of several
occupations, some of the tasks performed"'by workers in those
occupations, and some of the worker requirements of those tasks.

1]

Goal:

To help students understand how.workers depend on each other to
meet their physical, social, and psychological needs, and to
‘help them increase the effectiveness of thelr 1nterdependent
relationships.

b}

Objectives: As a result of the lesson, students should:

Understand that there are varylng degrees of dependence, 1nde—

~pendence, and interdependence in personal relationships;

Lesson

understand how working with others helps to meét certain physical
emotlonal and social needs,

r

understand how worklng together ;@qULres trust and the ability
to take 1nstruct10ns from others.

11 = Human Dignity

Goals:

To help students discover that dlgnlty is found in the individual
not the job, and that any honest worker, regardless of the .job
he does, contributes to society in a way that benefits all,

Objectlves. As a result of this lesson, students should:

recognize that»dignity can come from a variety.of sources;

understand how their respect for others relates to their own

-sense of dignity and worth;

recognize’ that dlgnlty results more from how an individual
feels inside ‘than from what others. thlnk

-
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understand

yunderstand

2
.,

how Wwork can give dignity to an individual'

that prlde can come from being able - to recognlze

your own achievements. »

Lesson 12 - Power

and Influence \\

Goal: To help students develop a concept of power and an awareness of,
’ their capabilities and potentials so that they can influence

others -and
Objectivee: As a
be able to
be able to
be able to

influence others;

. 2
see-how power can be abused,

to others;

state ways

Lesson 13 - Choosing Changes

stheir world through their careers.

.result'of thie program, students should:

describe the different kinds of power;

describe how someone in their lives uses power to

L4

that they have used power;

»

Goal: To help students understand how workers depend on each other to

meet their

physical, social, and psychological"needs, and to

help them increase the effectlveness of thelr interdependent
relatlonshlps.

Objectives: As a

understand

result of the lesson, students should:

that there are varying degrees of dependence, in-

dependence, and interdependence in personal relatlonshlps,

or used in ways that are beneficial

Q@

understand how wotrking with others helps to meet certain physical,

emotional

"and social needs;

3
|

understand how working together requires trust- and the ability
to take 1nstructions from others.

-describe their own reactions to different kinds of power;

&
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- CAREER AWARENESS PROGRAM
, " EVALUATION FORM

1. Did you enjoy the Career Awareness Program? YES NO

2. If yes, why?

1

If no, why not?

-3. 'What parts of the program did you 1like the most?

r ¢ ,
4.  Were there any parts of the program that you did NOT like?
. < .

'S. Would you like to see thlS program become part of your regular .

‘school program’ g ' YES,' ‘  NO
)

6. What other thlngs could be added to this program in the’ future to

~make it more 1nterest1ng for grade six students’



\\EJ.

8
' BREAD & BUTTERFLIES PROGRAM
EVALUATION FORM
Did you enjoy the Bread & Butterflies film series? YES NO

If yes, why?

If no, why not?

What did you learn from the program?

\

- Would you 11ke to seé this program become part of your regular ‘

‘school program? " YES - - NO o o

A
What other thlngs could be done to make this program more interesting

for grade six students” 2 L . ?
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ABOUT MY PLANS &

) Below arc some questions about your. future plans for work. Please
answer each as well as. you can, \;‘\a . "

NAME ’ AGE ROOM

BOY/GIRL ‘ : o . .

" 1. FKhat kind of work does your father do?

.

2. What kind of work does your mother do?
3. What kind of work do you want tp do when you finish school?

4. Why do you want to do this kind of work?

4

A

- \

5. How much education do you need to do this?
6. What kind of work would yoquOT like to do?

7. Why would you NOT like to do this kind of work?

/ +

: “Below are some statements whiéh are either TRUE or FALSE. <Circle .
"T" if you -think the sentence is TRUE, and "F" if you think it is FALSE.
1. Joey likes to play baseball. Someday he would like to

be a pro basehall player.- Playing baseball is one of T F

Joey's interests. ’
2. .Mbst people choose a job.and'stay in it all their lives. T F

3. "Mary takes piané lessons, but is having irouble'learning S ’ T

. how to play the easiest: song in her music book. Mary r F

has -an aptitude for playing the piano.

.
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Below are some more

1.

vin my home or neighborhood, 1 usually like °

One of my favorité hobbics is

- A person's values are best described as what he/she

thinks arc important.

. Individuals differ in their attitudés,‘interests,

aptitudes and abilities.

Jennifer would like to be a doctor someday becausc

- she wants to help people who are sick. Recoming

a doctor is one of Jennifer's accomplishments.

The decisions that you .iake when you are young do

not affect your later choices. - . '
Terry took tennis lessons last spring and won his age
group tournament. Learning how to play tennis is one
of Terry's goals. ‘

Individuals must be édabtable in a changing socicty.

- Last ‘week Mark finished a drawing'for his art class.

His teacher gave him an "A" on it and would like him
to take professional art lessons. Drawing is.one of

" Mark's apilitiqs.

e ™

questions about the kind of thith'that you like to
do in your spare time. Please answer each as well as you can.

¥hen I'm in school, I usually like

.
ol

w

£l

!

What I've done that I fcel especially proud of is

N

Something. I would like to do in the future is

J -

115



T

116



Namc

4

.

30.
31.
32.
33.

35.

Dishwasher

. 9
So;dlcr .

Pilot A R

Knit

Iron Clothes
Sewing B
Cashier

Sell Perfume
Vacuum
Firefighter

Go Fishing

Telephone Operator

Principal

Horse Jo;kéy

‘Laundfy
.Doctor - ,
Prime Minister of Canada -
.v-Decorator .

Sportscaster

Car Repair

" Telephonc Installation

Librairian .

Cheerleader

‘Cook Supper

Childcare -

" Direct Traffic

Secretary

‘Plumber

Nurse

Bank Teller
Lawyer
Deliver Mail
Dancer
Truck Driver

Hnir Dresser

"WHO- SHOULD. DO THESE JOBS? .

Mark your ch@iéc with an X"

_WOMEN
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EITHER
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STUDENT EVALUATIONS

CAREER AWARENESS PROGRAM

gWhy did you enjoy the €areer Awareness Programs? .

:It’helped me decide what to do when I grow up (1)*
.Guest.speakers were good (2) '
Intereéting (7 . ‘ ’ - »
I learned about.new jobs and what Xéﬁ}have to do ‘to get‘one (2)
Fun (5)
I liked how the group worked together (l) ) i
It was good for me (1)

I think it will help us realize what a real. job is and how much
respon51b11ity there is in having a job (1)

Why didn' t.you like the program’
Bor1ng(°)

What parts of the program did you like the most?

Interviews . with parents (2)
The film (2)

"What's My Line" game (2)
Tel’ing what klnd of jobs we like and why (l) . ' .
ALl of it (3) ' |
The jury (8) -

- Guest speakers (13)

Cooperation Game (2

Plannlng session for jury (1)

Were there any parts of the program that you did NOT like?
All but the guests (1) ,

»Writing about the .things I 1ike (l)

The jury (2) - ‘

Not getting to speak as much as everyone else (l)
"No (13) .

"The first lesson (l) T ' i

i People goofing around (1)

Numbers in parentheses indicate the number of students making that response.

4
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5. Suggestions for Improvement
More guest speakers (3)
Research a career 4)
Nothing could improve it {l)
Moré awareness games @) _
More information about the jobs we ask about (1)
More plays {4) '
Field trips (2)

Longer time period (2)

More games (1)
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STUDENT EVALUATIONS *

"BREAD & BUTTERFLIES" PROGRAM ’ ~

1. Why did you enjoy the series?
Some films were funny (3)
Interesting_(7)
Liked learning apout working and different jobsv(l)
Makes you fealize how to work with others (1)
I learned alot from it (3) |
Better than language arts (l)
It gave me ideas about my future (3)
Educational (1) '
The films were good (1)

2. WH» didn't you enjoy it?
Some of the films were stupid (1) - : s

Interforzs with my school work (1)

u¢¢(3. What did you learn fpom;the program?
How to plan my future (1)
I learned about responsibility (1)
I learned to know if I'd like a job and how I know 1f I can do it well (1)
I learned to cooperate (10) . ‘ -
I learned to trust other people if’ they're doing a JOb for you (l)
How to communicate (1) '
A lot about jobs’ 1)
‘I have to choose a job that is right for me 2) »

L

To take your. time and 80 through more thard one job (L
Respect people for what they do (l) v -
Honesty (1)

_Suggestions for Imprgyement
Nothing (7)
More time (35
More activities (5)
- More interesting films (2)

More games, puppet shows (2)

More projects with the films e.g. earning money' ‘éach student has
a project to work on and earn money.\J) . ‘

7
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TEACHER EVALUATION N

CAREER AWARENESS PROGRAM

-
<7

Interest Level - Very high

< —/ﬁégt appropriate

Content
. 1

Curriculum - “Definite need for this kind of program in the grade
six program.

Addition to the Program - Exposure to actual work situations (field
: trips) would be interesting,

I am quite excited about this kind of program. I would like to
see it run over a more extended period and to greater depths.”

Thanks for running the program, -

'Bill Hanley



- "BREAD & BUTTERFLIES' PROGRAM
TEACHER EVALUATION N
' ] 9608 - 83 Street,
N Edmonton, Alherta,
» July 19, 1979}

rerd”

Dear Susan: N .

. . ! .
I started my evaluation of the Bread and Butterflies
Awareness Series in a sort of standard“point form, but have
decided to use a rambling approach which will better exvress
my opinion. [any of .the points overlap, so I hope you can
pick out anvtning pertinent to your studv.since 1 decided not
to undertake the tasx of se€parating them. : .

I

Firstly, I thought the series was extremeldy well done
from all viewpoints. %The selection and treatment of topics,
was handled skillfully from viewpoint of script, acting,
and maxing the point. TFor this reason,” the children found
‘the series to be interesting.v The fact that series is so
“contemporary in mood, music, ‘ard language is in its favor’
at thefpreseqt time. There could be danger for its use An
the future because of this however, sirice language and music
tastes are so tra ory for the young. At this voint in

erres doesinot talk down -to young people’ in:zny
way. -For/all of these reasons, I think Bread and. Butterflies
al to students from Grade 5 through Junior High,

Secondly, ™ 1 feel there is a place for. the series in
the school clurriculum but it should be incorporated into
other subject areas and classroom activities. For instance,
in reading, there are stories in various reading series which
have a similar theme. ' These® stories could be cempared to the
film vresentalion for applicability to the problems v“resenzed,
the various viewpoints of the characters, and so forth. These
comparisons cculd be made throush both discussion and writing-
techniques., 1In Social Studies, the cultural aspects. as shown
in the films could be compared w'th the cultural asgects of =
other societies being studied. Also, 'qonsideration could be
given to changes in attitude from earlier times down to the
attitudes espoused in the series, _ . %
The next improvement that ‘1 would consider is a lot of
practice of the princirles stated in the series. Concrete
practice situations shauld be set un in the classroom in |
an. on-going, daily interaction bs;sis. Evaluation of oroésress
should take place once a week or twice a month. In this con-
cept, students would be expected to take more control of
room procedures (including discipline methods), classroom
clean-up and displays, field ‘trios, and so on. The films b
would serve as an excellent referent for this co-operative,
responsible behavior. ‘he relationship between problem-solving
interactions in the classroom to.the problem-solving regquire-
. ments of the vocational world could be constantly stréssed. .

. . . N i . a

e
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2 . ) :

. “Well, so much for the formal part of the evaluation' I
did want to say that I was sorry that you often had to show
the films under very adverse conditions which I felt made it

“difficult for you to make your ooints, In addition,. the class-

room was extremely loaded with other activities at the time
you were there and it.seemed they Just couldn't get anything
more togethcr. This particular room was very fragmented this
year and did not develop a really cohesive feeling. I say
this so you ¥ill realize that your results could have been
different under different .circumstances, Hewever, thece are’
the facts in schools these days and .the situation which you
found is the reality. . S ' ’

Hope all- this proves of vélue to you. Yood luck!

Youré’truly,'

(DLM\ I /s/{(ch

Y

’ P.S. If you want anything‘furgher, my number-is 466-2337.

\
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APPENDIX H

GROUP LEADER EVALUATION .
CAREER AWARENESS PROGRAM

Lesson 1 - Introduction to Why We Work

Student participation in this lesson was excellent,

The students showed interest in categorizing different jobsvunder the
following headings: unskilled, skilled, semi-professional, and pro-
fessional. ' '

The students seemsd to realize and accept the idea that all jobs can
not easily be categorized under one of these headings, rather, they
may be categorized under two different headings.

1 felt that this was an -excellent introduction lesson since it gave
 the students a condrete basis from which to work, o

)
ObJectives were metL“ﬂ
. A N
Lesson 2 -~ Learnjdé‘About Me .

This was not a good lesson - the whole lesson needs to be reorganlzed
The students were at a loss as to the purpose of the lesson,

The students were confused because of the number of questlons asked and
- the dlfferent directions from which the questioning evolved.

Definition of aptitude, interest ,ab111tyy and value should be dis-
cussed first, then their own specific aptitudes, interests, abilities
-and' valués should be identified, :

The students seemed confused and lost interest early in the lessdn,
Objectives not met. .

-

~ Lesson 3 - Inter;ieﬁing Skills

This was a good lesson. The- students seemed enthu51astlc about dlscussing
interviewing skills as soon as the eard that they wquld have a
chance to use these skills the same day.

The whole class was involved 1n the discu351on of appropriate 1nterv1ew
questions. _ : i ' :

The students cooperated w%th one another.
The students came up with appropriate interVdew questions as a group.

" Objectives were met, o B \ !
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Lesson 4 - Reportlng Results of Interv1ews - Learning About Other Occupatlons

~ There was full class participation; although approximately one third of the

students did not do an interview themselves, they had the chance to ask

questions .of those who presented their interview reporxt in front of the

class. . v : s

This was an excellent lesson since the class worked as a group in dis-
cussing interview findings and criticizing the reporter,

The students seemed to enjoy this lesson.

Objectives were met.

JUUTORINY

Lesson 5 ~ Filling Out A Job Application 7

I felt that this was a good exercise since it made the child aware of
the need for a good education. as qualifications for a number of jobs.

The students enjoyed chossing a Job to apply for and maklng up their
previous job experience. X . -

Several students had the opportunlty to read aloud what they stated on
. their job application form.

Classmates were amused by some of the tall tales that job applicants
dreamed up.

o . ' . 37 I \
This was both an informative and enjoyable lesson; objectives were met.

Lesson 6 ~ Guest Speaker - Mr, Hanley - Teacher

Mr Hanley, the students home room teacher, talked for. 15 minutes about"
he became a teacher and his job as a teacher.

¢

He talked about the follow1ng.
.- how he became interested in hls career
~ how many years of training it required
) - what he liked and disliked about his, job
Mr. Hanley gave the students a 15 minute question and answer perlod

4

The students were very inquisitive, ’
"Mr. Hanley spoke well, - .

Attention was high; questioning was appropriate,
Excellent lesson, objectives met. . v

Lesson 7 —.Occupational Stereotypes ”

The students viewed a film strip on. the changing role of women in our
society,

The film was presented from a women's liberation point of view

The film would have been more appropriate if it had presented the changing
role of both men and women in our society. :

The fi}m’could have ‘dealt noré'effectively with "stereotyping',
The stidents listened and'attentively watched the filmstrip.'
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After the film,was presented, the students effectively discussed their
views on the’ changing role of men and women in our society .

The students were aware of what is meant by stereotyping at the end of
the lesson.

Eesson 8 -~ Guest Speaker - Florist

One of the students mothers who is a florist talked to the'class about
her. job, She talked for approximately twenty minutes on the following
topics: ‘

- how she became interested in this career ' 4
- what the advan§ages‘and disadvantages of her jgb are
- her working ho

There was a thirty minute question perlod,

All the students participated>enthusiastically by listening attentively
to the guest speaker and then asking appropriate questions,

The students were very interested in plants, partictlarly house plants
and the questlonlng had to be eventually cut off because of the time
factor. - '

The guest speaker presented each student with a small bouquet of flowers
at the end of the presentation. : : :

This was an excellent lesson - objectives were met.-

Lesson 9 - "What's My Line" ' ‘ ‘ -
Each student wrote on a piece of paper the name of a job, L.

The guest student tried to stump the class by only answering ''yes"
or "no" to-their questions,

Each student had an Opportunlty to be either a score keeper or a
"guest' student.

The students enJoyed this game and ther; questioning was very appropriate,
This-was an excellent 1esson,

The students liked this\lesson so well that they asked if they could
continue. the game another time.,

~All of the students participated; objectives,were met. ' -

Lesson 10 --Goal Planning

Students listed three short-term goals of theirs,

'Each student listed three long-term goals, . ' ;
They were able.to distinguish between accomplishments and goals
Each student set-up his own .goal-planning chart of two short term goals

Average lesson S S
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Lesson 11 - Videotape: Goal-Planning

This was a continuation of the pPrevious lesson ,

The students viewed a 15 minute videotape of a boy named)Johnny who started

°n a project to build his own go=cart without setting up specific goals.

Johnny was seen as running, into problems until he decided to set
~specific goals for himself, Johnny was- then able to reach his final goal.

.

Students enjoyed the videotape,

Average lesson - Objectives met.

Lesson 12 - Cooperation Game

The students worked well as team m§mbers.

“Ehe students obeyed the rules of the game,

This was an excellent lesson in‘coopefation,
All fhe studenﬁs participated with enthusiasm.
Exéellent learning experience - Objectives met.

The students,wefe asked to pretend that they were part of a team
‘involved in making boxes. The exercise was effectively related
to team work on the job. ' :

Lesson 13 ~ Guest Speaker.

© Two guest,speakers from a local radio station were asked to speak to.
‘the students, - ‘ ' '

One guest was a sales manager while the other was a news reporter,

The news repo:teri(Karen Brown) was extremely interesting and'talked
at the student's level. ’

She talked about the advantageg and disa&avantages of hef career,
The students bomﬁaﬁded Karen withfquestions.\ ‘ s
3She was an excellent speaker, . .

The Sales Manager was not as eﬁfettive as a guest speaker begause he
- . talked at an adult level, o ‘ ’ ‘

The salés mahagerlplayed commercial jingles for the students to idénﬁify
and handed out station advertisements. ‘

The time period was extended to one hour.

Lesson 14 - Guest Speaker - Chiropractor

Dr. Rick Elder was a very ihteresting guest speaker and very 1ﬁformative.

He'showed.x-fays of people with curved spines and compared these to
normal spines. ‘ o

'Dr. Elder talked at an appropﬂiéte level and the students showd
enthusiasm by asking several questions, C

Excellent. lesson -~ objectives met.

-
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Lesson 15 ~ Planning an Enterprise

The purpose of this lesson was to have the students role-play the
manpower needed in running a business.

This was the planning stage of the organization of a business - the,
students planned to be members of a courtroom. The following members
were chosen through nomination and voting of all classroom members.

Judge

Suspect ,
" Witnesses (3)

Lawyer

Prosecutor

.

Jutry
Guard
Clerk

Audience ,
)

VOSSN LW

-

This lesson was very:good; the students used a very democratic system
for choosing members of the courtroom to carry out different jobs.

Lesson 16 - Running an.Enterprise

Objective: have students role-play the actual running of a business in
order to become familiar with the team work that is involved in carrying _
out a successful business. - ' : '

- There was a mock courtroom. The judge called the court to order. The
suspect was' sworn in. The crown prosecutor and the lavi-er questioned

the suspect, - Next the first witness was called to the stand and the
lawyer and crown .prosecutor cross-examined the witness. The second
witness was then cross-examined. The jury met to pronounce the verdict.
The verdict was not guilty due to lack of evidence, - : : '

The behavior of the students was loud and disorganized at times. However,
they seemed. very involved and enthusiastic in their role-playing,

They seemed to enjoy the role-playing and I felt that they learned

a great deal about the team work which is needed between different

- members in order to make the courtroom function as a court of law.

Objectives met. = . o - o A ‘
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FIGU%E.I

AVERAGE STUbENT RATINGS OF VIDEOTAPES
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