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ABSTRACT

bl
Ly

The purpose of this’ research was to deVelop a gymnastlcs manual and to study its ;

E effectnveness The manual was desugned as_a learning gulde to help the coaches who -

| ‘have completed Level | Technical of the l:l_atlo al Coachlng Certlflcatlon Program adapt

: *the Level | content theory and methodology to. enr partncular gymn’astlcs envnronments
' A pllot study was conducted to determme the man aI s effectuveness in thls capacuty
Thu:ty-two Level | coachnng candldates ‘from Alberta leld—tested the manual, and 12 »
. people, consndered experts in Level | gymnastlcs acrc:ss\’Canada analyzed its content and' |
' judged its potentlal value. Effect\lveness was deflned and o eratlonalszed so that the [

responses of the experts and the' coaches could be lntegrate and translated mto terms

of effectlveness . o \
.

adapt Level | theory, methodology and content to thelr gymnastics envuron ent. d o o e
"Reorgamzatnon and revision of Part IV was- recommended to make the manual asier to

understandandtouse Lo B

N -
TN

)
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\ -f.-'The 60s and 703 then have been a penod of substantlal growth and S
‘'~ undeniable accomplishment. - From the.dark shadows of 26th spot in. Rome IR A
- ,-in_1960.Cariada soared into’ the limelight in Moptreal in 19786, finishing -
——70th in.the unofficial point standings.- That triumph was followed; two . R
rs Iater by our-first-ever overall vnctory at the Commonwealth Games ST

m

al 'overnment in sport
4 \\

S e r-1 ~, ‘evelopments of the last ten years belongs :
Sl to the participants: themselves inc high—-performance " ... . .
o2 U athletes. in rational and international competition and the Targer- : BN
- ./ Canadians who have- taken up physical recreéation, recognmon must also be
coeL e w el accorded to government and its agencies forthe resout: Y have
soi el i devoted to the: encouragerpent of 'sport and fitness and to tp

e development of ngeded: facilities. Such governmental acétivities. cannot be
o -"_,separated from the sngnlflcant reSUIts achleved (Regan 1981 P 4)

" While cr?t‘_fo_ of

; . _ Untxl the early 19605 the role of the Canadlan government in sport had been S
E ' v»»}_":""l" deflned The Fltness fand Amateur Sport Act of 1961 was SIgmflcant because |t was

_ ; the flrst tlme that the Canadlan government had rhade a dlrect reference to sport in a

pnece of |eg|slat|on (Slack 1978 P 1 1) Although this Act dld not result in any lmmedlate

E changes lt dld accordmg to’ Slack (1978) "open the door for the government to become

':é‘vanOlVed" (p 12) The most sngmflcant government actlon resultmg m ltS dlrect e b



S purpose of the Task Force was to make a comprehenswe mqurry mto the needs of

P
heoo

\.\\ ~ amateur sport and the requ:red federal role" (Campagnolo 1977 p 3) It was prompted
.’ . ‘.T:by the "sorry performance" (Campagnolo, 1977 P. 3) of most Canadlans in past
lnternatlonal competltlons and the strong de5|re to- |mprove Canadlan performance vn the

| 976 Olympac Games and the 1978 Commonwealth Games, both of \Nhlch were to be i 3

e »:Ahosted by Canadlan cmes The funal report outlmed speclflc recommendatlons most of
S ‘whlch were |mplemented ‘ Jnnl L 7,{;\ ffl'. S v
' B rln one of |ts most |mportant conclusuons, the Task Force drew attentlon to FERREEIN
“the variety of specialists required to.raise the level of ‘athletic standards, / S

: and emphasuzed that the day of the full-time professional coach, technical -
o S egpert and sports adm:nlstrator had now arrlved (Campagnolo, 1979 p

’ ';The |mplementat|on of the recommendatlons of the Task Force”was apparent in- 1970 in ‘_ -

‘.the demsnon to createw‘“' el - 7 ) S R .

" . e *‘1. 5 :'_the Natlonal Sport and Recreatnon Centr N

R ‘ ‘, 2 '-:the Coachmg Assoc1atlon of Canada T o -
S : 3 ."VV-Hockey Canada “ e , 7
v; 4 SR j-ithe Canadlan Academy of Sport Medlcme

,}"._"‘.At thls pomt |t appeared that sport had become a prloruty wnth the Canadlan government

S The Coachlng Assomatlon of Canada was created |n 1971 to mcrease the B “
e effectlveness of: coachmg |n all sports across the country" (.S‘ports D/rectary 1978 79 8
.‘:T‘ P 91) In the lsame year the _yNatnonal Coachmg Certnflcatlon Program was created as the i o
S o el prnmary means by Wthh thls mandate could be achneved Essentrally the Natlonal |
Vo ”_':‘.‘Coachlng Certlfucatlon Program presented a framework w;thm Wthh all’ sports could
: 'vv:;develop thelr techmc%nd practlcal programs whlle manntammg a common theoretlcal

o base bunlt upon princifles. of coachlng appllcable to alI sports (see’ Flgure 1) Each sport '

',-"';{m the Natlonal Coachmg Certlfncatuon Program was responsnble for the development of

thelr ﬂve levels of technlcal and practlcal certlfncatuon The theory component was ‘ '/'"' s

“
*
[

desugned to be apphcable to alr sports, rts content mcluded the role of the coach the R

' 'psychology of coachlng sports medlclne exercnse physuology and other toplcs that )
L undergrrd sound coachmg pnncnples At present theory components l II and i have been','.

> / / wrltten and 1mplemented The techmcal and practlcal components because of thelr hughly"."‘ ‘
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- :sport—specuflc content bedame the responsubllnty of the natlonal sport governmg bodles
K and have developed at varylng rates A : L

Slnce |ts mceptlon the Natlonal Coachlng CertlficatlonoProgram has had

, consnderable |mpact upon the g?owth and development of Canadlan sport it has grown L

; to’ lncorporate 55 sports and reaches every part of Canada (Coach/ng Rewew,
4'March/Apr|l 1982) Although |ts ultlmate goal was to produce top mternatlonal

g,

‘ ',,competltors, the program s focus has been at the mass sport Ievel Partnclpahon and

“ Abaslc Skl" mstruotlon have been the content of the flrst levels (l and ll) of certlflcatlon

e : _"attltudes of competltlon mtlmldatlon and recognltlon of the star wnth those of

- Th|s has reflected the phllosophy adopted by the Coachlng Assoc:atloh of Canada - that'
_ __mass partlmpatlon and ellte sport are mdeed on the same contlnuum and are by no e
:'means mutually excluslve. It also reflected a need for a change in: coachlng attltudes

. __. The Na?:\iCoachmg Certlflcatxon Program was endeavourlng to replace the tradltlonal

' co= operatlon respect and team recogmtuon The |dea was to create a fun and play

:‘:;orlentatlon mtended to attract not ellmmate, chlldren (Valerlote, 1977 p 24 25) Wlth

L ;_‘the development of Levels l and Iin. o_ver 50 sports the Natlonal Coachmg Certnflcatlon -

“Program lald the groundwork in %oth techmcal and phllosophncal standards that governs :,-*Z‘":-“j '

?”the future development and lmplementatlon of. Levels IV and V the levels of certrflcatlon’ o

BN ‘ Q- -
' ,desngned to prepare coaches to better traln athletes for competltlon at’ natlonal and R
lnternatuonal Ievels ’ - : o S

There has been a parallel development in the sport of gymnastICs in Canada

: f‘r’lnternatlonally, gymnastlcs has gamed’a much more promlnent proflle = a factor that has

mfluenced the development of elite competltlve gymnastlcs in Canada But at the same - S

“time there has been a thrust to?ulld recreatlonal mass partlc:lpatlon programs in

- f-.gymnastncs As a result the number of recreatlonal gymnastlcs pr‘ograms has multlplled -

‘to such a degree 'that there has been a severe shortage of quallfled and competent - R

- f“'fcoaches Smce 1975 the Canadlan Gymnastlcs Federatlon the natlonal govermng body

‘v,‘for the sport of gymnastlcs has attempted to aIIevuate thls problem through a "

certlflcatlon program for coaches "The Natlonal Coachlng Certlflcatton Program [for L

L gymnastucs] was prepared as an educatlonal opportunnty for' mduwduals Wlshmg to Iearn

,‘;i"Vcontemporary coachlng/teachlng in gymnastlcs" (CAC 1979 fwd) The lmmedlate goal




.

: necessary for maxlmlzmg thelr talénts" (CAC %977 preface) B i

How successful has the certnflcatlon program in. gymnastlcs been?

would lndncate that the |mpact has been substantlaf Asi of December 1980 5 000
people had completed the techmcal component of Level I certlflcatnon (Kmsman 1980)

However there have been weaknesses Other requurements specrfled forfull -

certlflcatlon have not been well met - spec:flcally, only. 24 percent of the ‘B, 000 coaches 3

prevnously mentloned completed the practlcal part of the certlflcatnon scheme m [

gymnastucs (Klnsman 1980) % SRR S FEE S

Coachlng certlflcatlon however IS Stl" m its’ lnfancy To retaln lts lmpact on o

Canadlan sport 5nd to’ further fulflll the mandate assumed in the early 19705 the Natlonal

Coachmg Cert:flcatlon Program must certalnly ensure the contlnued development of all lp
levels of certlflcatlon and the levels already.m effect must be contlnuajly revgsed and '
|mproved to meet the ever-—changlng needs of the Canadnan coach At present it is the |
practlcal component of coachnng certnflcatlon that has been |dentlfued as the weak lmk
Valerlote the Co—ordmator for the Natnonal Coachmg Certuflcatlon Program has stressed
the need for better developed Practlcals by the lndlwdual sport governmg bodies:

R ’The Natnonal Coachlng Councll cons:ders the most |mportant component

“of the certification program-to be the Practical. It realizes that this is a.
very difficult part of the program to evaluate but it would like to 'see more .

L . than time reguiréments being used for” completlon of the component

L ’z(CAC The Practlca/ nd.; P 1)

. ', The ma;orlty of sports have requlred that the coach fulfl" an hour-—based tlme

B commltment for completnon of the Practlcal Only three sports - fugure skatmg table

tennls and; gynchromzed swnmmlng have deflned other speleIC requnrements Kmsman

the Coachmg Developmental Co—ordmator for The Canadnan Gymnastncs Federatlon has -

ndentlfled this program of addltlonal requarements as a necessary development for the '

contmued lmprovement of
L
gymnastlcs ha’s stlpulated a cumula ', e 50 hours and a one year commltment

certlflcatlon program in gymnastlcs At present

" respectlvely for the completlon of the ractlcal components for Levels I and Il In an :

attempt to be cons1stent w:th the develop ' ntal nature of the Natlonal Coachlng

a



L]

Certlflcatlon Program, the formulatlon of Pr ctlcal requtre‘ﬁ?e(nts should’ occur first at
Level l and agaun at subsequent levels pgf/certlflcatlon ‘ R R |
 SutementoftheProblem N o
The problem consndered was twoford (l) to develop a manual for the practlcal component
o -

s

of Lebel | coachmg certlflcatson in gymnastlcs and (i) to assess the effectlveness of this -

M B

:‘ The three sub—problems were: . L S R
To |dent|fy any practlcal requnrements that have been specufled by other ",_
sports in the Natlonal Coachlng Certlflcatlon Progrém and by sport -

governmg bodles of other countrles in their’ certlflcatlon programs.
To |dentlfy the ob jectlves for a Level ] practlcal manual in gymnastlcs and
what practlcal requnrements would be needed to ensure the’ attamment of

RS R

r

!

f

' o these ob ;ectlves -
To |dent|fy crnterna to be used in the assessment of the effectlveness of.

B the practlcal manual

N

I RO Vo
, N
-

o The Natlonal Coachmg Certlflcatlon Program has lnfluenced the growth and
development of Canadlan Sport Flrst it has contrlbuted to an lncrease ln the number and
grams avallable to Canadlans through the tralmng of more coaches

o qualtty of s
phllosophlcal and. methodologlcal pnncnples of coachmg and to the sport—specnflc

'-Second it has exposéd co*aches to the current theories that underglrd sound
technlcal and practlcal concepts Thll"d it has contrlbuted to Canadas lmproved standlng

asa sportlng natlon |n mternatnonal competltlon
Wuth spemflc reference to the sport of gymnastlcs the Natuonal Coachmg

Certlflcatlon Program has had a consuderable Jmpact especlally at the mass partncnpatlon
’ o N\

5 000 coaches have completed Level l Technlcal (Kmsman 1980) This wnd

level

A
- o



‘ Accordmg to Valerlote (1978bl o . -/.“

. dif ficulties inherent wnth this type of evaluation have been pomted out

o

. ("

|mplementat|on of Level l Technlcal has contrlbuted to the grownng nbmber of gymnastlcs

o

programs en;oyed by. many Canadian chlldren However it is the case in gymnastlcs as in
: other sports,that are under the ausplces of the Natlonal Coachﬁng Certlflcatlon Program

that coaches who have completed the‘techmcal courslework have not-applied the o )

)1

“technical, methodologlcal and phllosophucal concepts to their own coachmg envaronment

No matter how many. coachlng certlflcatlon courses a coach takes if he
returns to a distorted sport environment he is not destined to last long as
. ‘a coach. No'watter how many children are funnelled into sport, if the
~ sport environment doesnt change, they too are destmed not to last too
‘~Ipng (p 19)

The value of any mstructlonal program is only reallzed in its appllcatlon to an ongomg
gymnasuum teachlng and Iearmng sutuatlon (CAC 1979 Fwd.). : .

The practlcal component of the Natlonal Coachmg Certnﬁcatnon Program has

'recelved consnderably less attentlon than the techmcal and the theory components, and
i

consequently has remalned underdeveloped Accordlng to Valerlote "The goal is to have o

"~ on—the- scene evaluatlon of coaches" (1978c p. 23). Thxs |mpl|es the need for a dlrect |

'.form of eva‘luatuon perhaps mvolvung observatlonal analysxs of the. Level l coach The

"
® It takes a great deal of time and money to properly train evaluators.
With larger sports, itis dlfflcult to evaluate all the coaches at the
loyver levels. . :
An artificial situation |s created when a coach knows that he/she |s
being ‘evaluated. '

To do a proper job, a coach should be observed more than just .

- one, tlme (CAC The Practical, p 1) T

Dow N

F

lndlrect methods of evaluatnon have also been suggested
1. -The coach must submit elther :
’ A -practice plans that.he/she has used:
-b.. ©  aseasonal schedule
c... al yearly schedule.
A coachi is requured to attend another coach’s practlce(s) or
gamels).
A self— evaluatlon checkllst is produced by the sport and used by
the coach.-
. A coach must apprentlce wnth another coach.
A.coach must teach the skills and employ the method of
~ competition recommended for the age group being-coached. A
~ summary of the season is submitted listing positive and negatlve
experiences and requests for further information.
A technical analysis of a player is done and submitted.
Pre—season, mid—-season and post—season athlete questlonnalres
are submitted. T

n‘ \. 1

Oh W N

SNO

.8 L "Game analysis summarles are forwarded and evaluated

,

e



..questloned SR y

_ ‘-the prime concerns of this studv. S g

N T e
. S ‘\‘ : . ) "“’\\ . '

\\‘

- A summary of the group goal setting that occurred is forwarded

' 10; Athlete assessment of the coach is done (CAC The Pract/ca/ p ‘
1-2) B

VK_

However,,these too, wo\l\mulre that somzone evaluate the’ work done in orde,r to

5

'}xgam this personnel was unavallable for the admlnlstratrve and Ioglstlcal reasons

described above An evaluatlon of the pra/ctlcal component for any sport un’der the

——

Natnonal Coachmg Certlflcatlon Program h/as not been done The three sports whlch haVe
set down practucal requlrements have yet to study their’ effectlveness Evaluative e

research is apparently needed m thls area s0 that the mtended purpose and value of the

- practical component cah be reallzed Untnl such research |s done the Cl'edlblh‘ty of the '

" Practical as an mtegral component of the Natlonal Coachlng Certlflcatlon Program can be

[

/

Itis the belief of the author that at this tlme a manual deslgned to gunde the

/

coach through the practlcal component would best solve the problem Thereforeﬁhe -

/» %

I . . -

T . o 0
~ Relimitations - F
_ The' study was’ dellmlted to the followmg
1 the techmcal and practlcal components of Level i coachlng certlflcatlon in -
S the sport of gymnast:cs,,; N ‘ '
: 2 o a sample of 32 coaches who had completed the Level I t’echmcal course '

and who had begun thelr 50 hour reqwrement for completlon of the

"Practncal e o ' S

L a panel of 12 experts from across Canada and

c..a data collectlon penod durmg the months of February to June 1982

g : i R

'.’Canadlan'Gymnastlcs' Federation: heremafter abbrevsated to CGF. lt.is'a natlonal sports

_ governing body which, as one of its functions, carries out thé mandate of the-
Natlonal oachmg Certlflcatnon Program for the sport of gymnastlcs “

-

determlne whether or not the coach has indeed reached the competency level requlred o

7

-

,desngn of such a manual and an aseessment of its effectxveness asa coachmg gunde were
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Coach/lnstructor'[Teache\\of Gymnastics: A person who creates an environment'in
which.the focus is téiécilitate the learning of gymnastics fundamentals.

. Cosaching Association of Can a:',her'einaft'er‘ abbreviated to CAC.. It isa jf\feder‘al '
association whose mandate, is. to improve the standard of-coaching in Canada.

~'Coaching Candid'ate:‘_A person who has taken either the theory or technical courses of
‘ the Level | certification programy - R s : v
. ] . tl;iv“ ) . ) . - .- . s [ : ‘
" Education: It is a process which; through selected activities, systematically ‘establishes
‘ and maintains conditions contributing\to the achievement of learning objectives.
- {Little, 1979, p. 9) - ' L S ‘ o
Co * B . : s\ T
Effectiveness: It is a judgment made about the wo
'~ Inthe present study the assertion of worth is based upon judgment of-content -
- and meaning by two groups — a panel of experts and a group of coaches.

Evaluation Research: It is a systematic and methodological inquiry into the worth of
i+ i something (Worthen & Sanders, 1973/p. 19). For the purposes of this study:it’
‘ assesses the effectiveness of the practical gymnastics manual. Co

( .

Gymunastics: ‘consists iye components. - Artistic - consists of performing (in
‘ competitioprgompuylsory and/or optional routines on four events for women L
.. lvault, unggen “balance beam, floor exercise) and on six events for men {floor
vz | exercise,Jside horse, rings, vault, parallel bars and horizontal bar). - Educational — is
T " a problegh—solving-approach to gymnastics activities emphasizing the'concepts of

_ space, force, time and flow. Modern Rhythmical = This form of gymnastics
consistg of team.or individual ({compulsory and/or optional) competition for

. women With the use of light hand apparatus (balls, hoops, ribbons, -clubs, etc) or

-..without gbparatus for free exercise. Recreational — encompasses all forms of
gymnastics (artistic, modern rhythmical, trampoline and educational), and

-encourages the active involvement of all at the participation level -Trampoline - is '

_ a gymnastics form in which the performer executes somersaulting and twisting
' movements after being lifted into the air by a trampoline bed. (CAC, 1 977.p.
7-9) . T .

Learning: "L*ean;ning'is a change in human disposition or capability which peréists overa

period of time and which is not simply ascribable to the process of growth.”
(Gagne, 1977, p. 5)- S S

‘Level | Certification: It is a nationally recognized standard of coaching granted'toa .
Co ‘person who has successfully completed Level | Theory, Technical .and Practical .
*within a particular sport ThHeofy- a fourteen hour course that teaches general

principles which are basic to all sports. Technical— a fifteen hour course that

- teaches sport-specific coaching information on progressions, techniques, .
_« “spotting, conditioning. Practical~ a specified time requirement to implement the.
. knowledge learned in the technical and thgory courses. = S

Manual: A set of instructions 'ana..f'equir'ements that is designed to guide the coaching
_“candidate through Level | Practical. Co e L o o
National Coaching Certification Program: hereinafter abbreviated to the NCCP. Itis a
“program implemented by the CAC to improve and standardize coaching methods
and concepts across Canada. = - R N

‘Objectives: "A s;pe'ci'fi‘c intent specifying sdme way in which the Iearher¢ is to be cﬁa'nge‘d

by a program” (Pratt, 18974, p. 3) = _

Provincial Gymnastics Governihg Body: It is an orgénzat.ion that has; as ane of its
f - functions at the provincial level, the mandate of the NCCP for the sport of
..gymnastics. s C o L 2 B )

orth of sqme‘tﬁing willis, 1978, p;.xvii). g
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study of its effectl' eness.
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-CHAPTER I} s ' S

A REVIEW OF THE LITERATURE =/
NP ' _v‘ ’ .o ‘ }. \: . w 1:,,:%‘; . "/
s ’ . / S ) : . /

. The purpose of this. chapter lS to present a review of the hterature relevant to the study.’
The present chapter contams i a revnew of certlflcatlon programs, specnflcally the
development of thelr practical requxrements in other countrles as well as w1th|n Canada;"

(i) a revnew of the current Ilterature |n the fleld of adult educatlon and (m) a review of the \
current hterature on evaluatlon research and program effectlveness ‘ : Coe

: — Py
cmmsan.on .F.’Logcams

S Slnce its inCeption, the NCCP has retanned the orugmal flve level;: three component

T heory Technlcal Practlcal) structure (See Flgure 1 page 3) Flfty-flve sports have
A been mvolved in thls scheme and all have reached varylng stages in the deve opment of .

. their” certlflcatlon pr grams In most sports,. Levels I and Il Techmcal have been wrltten ,

and |mplemented Level | Theor’y, common to alI sports was written 4n 1974 ¢éVel llm_n

the followmg year and Level il in 1981 Smce 1977 the theory and techmcal o “*’
. \

components have been under the ausplces of the National Coachmg Councﬂ a body that

"was formed to ensure consnstency in the future development of the the ry and techmcal o

. components -The Councul has oVerseen a revnsnon of the: theory courses prior to the
” development of l.evel A, and |t has requlred that techmcal courses be tested and rev:sed

before finalizing thmr content and methodology. ) IR



o

in contrast to this, the practical component has baen neglected. The scope of this
component was left to the discration of the individual sport governing bodies. and the
majority have donae little to develop 5 Originally, a time commitment in the number ef
contactcoeching hours was set down as a guideline, and this has remainad largely
unchanged. i.”?{ebfle tennis, synchronized swimming and figure skating were the only sports
to have developed practical requirements. In 1975 the requirement for the completion
of L.a'vel | Practical in gymnastics was set at 50 hours of contact coaching; it too, has.
remained unchanged. ,

The practical requirements for Figure Skating Level | has included four tasks: a
coaching tifne requirement of 30 'hours, a writtan record of the practical coaching
experience, the coaching of a student who successfully meets a required standard and
the complstion o.f the St John Ambulance Emergency First Aid course. The Synchrd
Swim Canada lhsiruetor (a category that is equivalent to Level 1‘ Coach) has been required
to complete a Logbook and a writtep assignment. The Level | Table Tennis coaching
candidate has beén required te submit a course report on the technical course in addition
to completing a written exam, an umpire"sAtest, a technical analysis of basic strokes, a

practical test and a 25 hour coaching commitment (See AppendiAx A for samples of the
o ‘ . 4

requirements). The effectiveness of these methods on ¢oach develo”f’;ment have yet to

be studied, and the extent of their application and use has yet to be documented or

evaluated within the general scope of the NCCP.

The lack of'development of the practical component of the NCCP has been

evndenced through a review of its literature. It is apparent that practical requirements

oy‘

- need to be developed and their effectiveness assessed to determine the ultimate viability

of the Practical. Furthermore, an investigation of coaching certification programs in
other ceuntries did not uncover any.specific examples of practical requirements for the
guidance or completion of a practlcal experience. Howaever, the present state of
coachmg certification |nfpther countries and the ideclogies upon whuch they have been
based Wera noted From this perspective some examples were consndered relevantf
The Australian Natnonal Coachmg Accreditation Scheme has been dernved from

Canadas NCCP Itis therefore similar in its mandate, structure and patterns of

<

development: Wnth SpBCIfIC reference to the sport of gymnastucs, the technical course
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L sessnons (Appendlx B) The only practlcal requ(rement stnpulated hbwever has been the

experlence be docurqented and processed?" (Australlan Coachlng Councll nd,

S Australian COUI"lCll Ilke Canada has not answered thns questlon :

| RS R s, R o e - B o Do e s .
B E ) . Lo RO R L RS

gundehne for Grade I does depart from Canadas Level l in that lt mcludes practlcal

" completlon of 50 hours of contact coachlng In 1979 the Australlan Coachmg Councnl

[

hke Canada was addressnng the questlon of “How wnll ewdence of coachlng practncal , ‘

®

m

At the tlme of thls study there was ho na’uonal scheme for coachlng certlflcatlon

e ln the Unlted States However there have been two mdependent thrusts to (develop

Cert'f'cat'On programs one- bY ﬁhysmal educators and. the other By the Mlchlgan Youth

o

Sports Study ' » _ RIS RN v
Accordmg to Parsons (1979) Coachmg certlﬁcatlon has been an |ssue in the

' aAmerlcan educatlonal system smce 1958 F-|ve states have develope(;l certlflcatlon

N :
requrrements (Mlnnesota |0Wa Nebraska, South Dakota and Wyomxng) mannly as a result

athletlc programs |n the educatlonal system have been faced W|th a growmg problem the
<@

number of athletlc teams has been mcreasmg and the number of quallfted coaches has
been decreasmg (Bessemer 1980) Thls has |ed to a number of related problems the e
hlrmg of paraprofessnonals decllmng standards |n athletlc programs and the settmg of
precedents m Ilab(llty cases ln the words of one physrcal educator '
) Requnrmg certlflcatlon of all mterscholastnc athletic coaches would be a
major step forward for the coaching profession and interscholastic

school sports...Since: 1972. the standards nonexustent or anthuated have
degenerated (Adams 1979 p. 1) " ,

e

The need for certnfncatlon of coaches m the educatlonal system has been supported by a

number of authors (Adams 1979 1980 Bessemer 1980 Mclntyre 1979 Parsops

1979) as well as belng a frequent toplc in. the Ath/e?/c Educator s Report a publlcatlon e _,: 5

for phVSIcal educators .f P B -‘j L l;.‘ e ‘_ N .
The |ssue of certlflcatlon has generated some lmportant |deas One that has had
partlcular relevance to thls study is that coachmg certlflcatlon programs should be .ﬁ
competency based ue "coaches should be expected to demonstrate certam L "_
competenCIes m order to be certlfled to coach" (Adams 1980 p 19) ln other words

the coaches must show that they can mdeed coach For example Adams has suggested
S : N

that the coach DETR

[ ) "." ,;v; E oo

e

: o = of force appl pd by physlcal educators (Th /4th/et1c Ed’“ucators Report 1981 p 6) The ‘ . 1
e



‘ ‘ .
= develops alms and ob;ectlves for hls/her professnonal work
= selects appropriate strategies and: tactics -of teaching: to facnlltate learnlng, .
.= 'demonstrates ability to formulate practice plans, . ‘
- ='can admlnlster approprlate flrst

: iflf :

Adams lncluded six categorles each Wlth alengthy llst of competenc:es (Appendlx C)

The flrst step in the development of a competency—*based program the ldentlflcatlon of

t

deslrable qualltles has been takeh The second step IS pendmg 'How are these ,' AR
competenmes 16 be measured” : NS PRI ;‘ : .;~'
e ;_“i; What is a satlsfactory hst of crucxal Skl"S and behavuours whlch -a-coach

*“'must possess, and will the. publlc be-apen to .an examination of these . - ;'-*f T

. /competencies in regard to :a coach.instead of assessing only the win—lost
- .-record#*.The identified competenones should be the basxs for. certnflcatlon SR
-(Adams 1980 p: 20 30) e S

The present Ilterature has not revealed an answer o i
' Another foch that has resulted in the development of a certlflcatlon program for

h coaches was the-Mlchlgan Youth Sports Study Wthh began in \1 975 Thls longltudmal

R §tudy had the follownng objectlve ‘ SRR
“to assess the |mpact of selected competltlve sgorts programs on the
_development of children and youth between the ages of five and 0
A seventeen years:: The investigation;is desrgned _seek evidence pertalmng
“e v . to the beneficial and. detrimental ‘effects of sugh’ programs on the.. -
~ " . . physical, psychological ; ‘and social: development of young performers
ey l_.‘(Youth Sports Study 1978 P2 / B - :

The study had three phases the flrst of Wthh lnvestlgated the extent of partlcnpatlon of

competltlve sports programs The second phase studled the welfare lphyslologncal

' socnal and psychologxcal) of the chnldren in competmve sports And the thlrd phase was

- B undertaken to PN e R '4__ ’
; "lnvestlgate and study youth sports actlvnty programs partlcularly the actual _
" educational benesfits that youth receive from these programs, to consider =
|7 plans to.improve these programs so that youth will be protected: while .
o ienjoymg these, recreatlonal programs (Yauth Sports Study 1978 p- 1)

.,THe results of thls study revealed flndmgs relevant to the lssue of coachmg

T L - 'v
Pty qualencatlons and certlfncatlon Of the coaches surveyed 1 1 percent had recelved a

degree |n Physncal Educatlon or Recreatlon
N e
‘ Thus whlle the ma Jorlty of coaches offuc:als and admmlstrators were S
. ' educated: beyond the Righ“school-level, the majority lacked any skllls or-
. ‘competencies specific to physicat ‘education, recreation, first aid or. -
. growth and development which ‘could facilitate their effectlveness as
- _youth spdrt Ieaders (Youth Sports Study 1978 P 166) -

Wlth respect to the spec:flc issue of certlflcatlon of volunteer coach{& 51 percent of

o

aid. (Adams, 1980, p. 200 e LT

ol ;" thls age bracket of chlldren in recreatlonal actnvrtes and in agency and school sbonsored o

AR
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.

e the coaches and admlnlstrators surveyed lndlcated their approval of a requnrement for '

: certlflcatlon and 74 percent of coaches and 76 percent of admmlstrators thought that
‘ - certlfucatlon should be-an optlonal process (Youth Sports Study 1978 p 152) ThlS ,
“'»j study has supported the need for some type of coachlng/tralnlng educatlon for the
Ieaders ofy youth sports programs " Sl IR e
' As a result It of the Mlchtgan Youth Sports Study, the lnstltute for the Study of .
Youth Sports was establls@d in- 1978 The goal of th|s orgamzatlon was to as51st adult -

-l

leaders ln prov:dlng posntlve and helpful experlences for all youth sports partucnpants m .
Mlchlgan A three pronged approach was |mplemented to attaln thls goal (|) to do i ‘_j :
research on chlldren who are actlve |n sport (u) to supply educatlonal matenals to y‘outh
S sport personnel and (m) to provnde m—-serwce educatlon through workshops and clmlcs
| for volunteer coaches ofﬂcnals and admmnstrators (Youth Sport lnstltute pamphlet)
o5 -ﬁ._ - Other States (for example North Carolma) have also estabhshed Youth Sports Instltutes
L and support from the Amerl{:an Assomatlon for Health Phy,sncal Educatlon Recreatnon
- :“ ‘and- Dance had been evndenced by the creatlon of the Youth Sport Task Force and the
| pubhcatlon of several gundes Youth Sports Gu:de for Coaches and Parents (T homas
1977) and Gu1de/ /nes for Ch//dren s Sparts (Martens & Seefeldt 1979)

The need for and the subsequent developmeqt of coachung certlflcatlon i
programs has occurred m the Unlted States The development has not been natlonally
based as.in Canada but |nstead has been lndep\endently based on the needs of spec1f|c
groups Tl ‘b ¢ -{"*'1 a [ T .." i i Pt

The revnewed llterature of the coachmg certlflcatlon programs in the European :}I e : i :, ."

and Eastern Bloc countrles was found to be generally descrlptlve of entlre sport systems -

\1

and the underlymg ldeology, few spec;flc programs were uncovered Two basnc

characterlstlcs of thelr system were noted Flrst thelr system of sport schools and
mst:tutes exposes the coach to a coachlng envuronment which lntegrates the theory

technlcal and practlcal components w:thm the mstructlonal program (See AppendlxD for o

an example) Wuthln thls system Canadas oal of "on-—the—scene evaluatnon would be e
: 1mmed|ately attamable Practlcal experlence is. mcluded wnthln the theoretlcal and
|

techmcal courses Second provnsuons have been made for furthermg the coaches

i - e : qualuflcatlons Smce 1969 the German Democratlc Repubhc has used a course system



*

L wath the express mtent of umfymg subject method and’ practlcal quallflcatlon

..Based on the: requnrements and results of practlcal educatilonal activities
the most. important: forms and. possnbllltles of further quali flcatlon in the
‘work process of the schools are: : .
- - — joint preparation and evaluation of teachlng
~-demonstration of hew teaching methods.and’ aids. . ’
» - individual ‘and group attendance of courses and their ‘evaluation. .
- == —-exchanges of views in groups whose teachers are in sub;ect groups: or
. ..similar circles in‘the 'school: o
' '=reports compiled by teachers or groups of teachers and WhICh are
", made available to others working in the educational sphere. . R
. —’gxcursions to state— owned factorles and smentlflc mstntutes (Harmel RN
1980p23) ; . L R

T .These courses have become extenswe taklng up about four weeks per year over a

- maxlmum perlod of four years The notable feature of these courses was conSIdered to
. /

o _.be the emphasls on the sharmg of ldeas and experlences among coaches TR S

.a'

-y

: The majorlty of the Level ! coaches were assumed to be adults Based upon thls
assumptlon knowledge of the current theorles of adult educatlon and learnlng was.
o fi'consldered necessary for the des»gn and development of the practlcal gymnastlcs manual

'_From, the llterature avallab e on adult Iearmng theory and educatlon lt would appear that

Sy

T untll recently it was assumed that the adult learnmg process sh0uld jUSt be an extensnon 3

w the chlld's learmng process (pedagogy) Accordmg to Knowles (1978), the adult

LS

'Iearner has been largely lgnored SR j"": " L L TR

Conslderlng that the educatlon of adults has been a concern of the human ER
" “race.for avery long time, it is: curious that there has been so little thlnklng

mvestlgatlng and writing about aduit learning: until recently The adult

learner has: lndeed been a neglected specnes (p 27)

A%

..i.one reason for thls as’ suggested by Knowles has been attrlbuted to th_e{itfmmance

of the controlled scuentlfxc mvest:gatlons that have charactenzed research It has been

B "._much easuer to control rats and chlldren than adults sUbsequently, thls has been where 4

the body of knowledge on Iearnmg Iles

SN We know more about how ammals (especxally rodents and plgeons) learn
. than about how' children learn; and we know: much more about how: -
. children learn than abotit how adults learn....And itis obvious thatthe = . . -0
' ‘conditions under which animals learn are more ‘controliable than those: -~ w-\ PR
- _under which adults learn...The fact is that all of ‘the scientific theories of = P
learning have been derlved from the study of learmng by anlmals and
, chlldren (p 1 l) - AR

B



Another reason for the Iagglng development of adult Iearnlng theW v

P

: wattrll:nuted to the Ioosely deflned and undnscuplmed use of educat:on related terms

-+ The llterature of adult education has been bedewlled by the fact that - e A
. . writers.use terms like learning,. education, and self.education - . ¥ RERE S O
~“_interchangeably. - Artful weaving through the ‘conceptual undergrowth:
" leaves practitioners confused and researchers hard—pressed to find.a -
' “nomenclature which can beé used to-guide’ proposition construction,
! ,hypothesus formulatlon and commumcatlon (thtle, 1979 p.- 17}

: ’_\‘:l

- '.The present status of adult learmng theory can best be descrlbe'd as developmental By

- 1940 owmg to the msnghtful apprecnatlon of Eduard Lmdeman (1926) for the adult _

. jvlearner most of the elements reqmred for a comprehenswe theory of adult learnlng had

,_ been dlscovered (Knowles 1978 p 37) Slnce that tlme these ba5|c elements have

»been exparlded researched and elaborated upon lt would appear that |t is tlme to

DAY :" mtegrate the known elements concepts and constructs mto theory form ~'

. \p B
: f" Although adutt educatlon is in-an. early stage of development as.a fleld of _ R
.1 scientific inquiry, it ddes possess a discernible body of knowledge -~ -~ o
" “consisting of concepts, classifications, typolog|es and dafinitions:. Rather '
- than continuing to accumulate knowliedge in.non= systematlc forms, therg: =& =i Lo
_is;a need for a theoretical systematization of existing isolated facts, DR
" descrlptnons generahzatlons and hypotheses (Lnttle 1979 P a . SRR -

;thtle has presented a concept analysus (1979 p 7 Knowles the mtegratlng concept of

- .,f—"andragogy" (l e, any mtentlonal and professnonally gunded actlwty that alms at a change ln SR

adult persons)( 1978 pp 27 59); Boyd and Apps (1980) a conceptual model based on ',

o three dlmenslons (transactlonal mode, cllent focus and system) each of wh:ch have three- I- "
. Tl
I

P SR

'.”aspects (pp 1-13) and Cross conceptual framework for the study of adults as learners 'g 2

, (CAL) based on two classes of varlables personal and Sltuatlonal (1981 pp 234 251) ‘l o ‘

S Although a succlnct and conc1se statement regardmg adult Iearnmg theory has yet to be l : o

made a theoretlcal posutnon IS clearly emergmg Thns posutxon has been based on - ‘
i PR
F concepts and ldeas taken from estabhshed learmng theones and on how the {dﬁ'ltﬁarmng i

o

R ,process must dlffer from the pedagoglcal (1 e, pertammg to the chuld) learnmg process

R A . . : PR =g

%

L Br/ef/y, on Learn/ng Theory‘ "The constructlon of a fully satnsﬁyung theory of learnlng ls

o llkely to remaln for a long tlme an;uncompleted task" (Hllgard and Bower 1966 p. 14)

' Hllgard and Bower made thls concluston upon endeavourlng to present 12 theorles of
B Iea(nmg, a task that requnred nearly 600 pages ln,1966 However a bas:c charactenstlc

!
: of learmng that has been noted in theory is the element of relatlvely permanent change |n l‘, g
B
l
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v

S

Coae

.

fa person as a result of Iearnlng Whether this change is descrlbed/theorlzed in cognmve

or behavuourlstlc parameters lt must be deflned ln order to observe its occurrence

V_W|th|n various c1rcumstances (thtle 1979 p. 8)- In other words ‘as ewdence of Iearnmg

. 'there must be some expected change in behav:our What the expected change in -

L behavnour mlght be is clearly s:tuatlonal Kndd (1973) has outllned some general

condltlons of Iearmng

 First of all, |t is well establlshed that any sklll can be learned wnth greater
- facility if the learner is glven some understandmg of the reasons that itis.
belng learned (p,-255) ' o R ‘

' ‘Second in connectlon wnth most SkI"S there is also. a body of mformatlon '

1o be mastered .and this‘of course must be. clearly presented preferably in “ s

.2 sequence related to h;s mastery of the Skl" (p 255)

’vThlrd lt has' been well establlshed that learnlng a Skl" happens wnth

P greatest effect if the practice of that skill is carrled out under actua/
condltlons and in the actua/ settlng P 255) s

E But all agree that learnmg is most effectlve if. carrled on under condltlons ST

- similar to where the knowledge, skill, or attitude will.be’ practlced By
effective we simply: mean the llkehhood that what is learned wnll be utlhzed S

';‘"and applled Ap. 257) Py ‘ / _
”:'The key to Iearnlng is engagement ~'a relatlonshlp between the learner
'the task or sub ject matter, the envnronment and the teacher (p 267)

‘.

SRR The agent of evaluatlon may ‘be: very lmportant 1f the learmng ob ;ectwe is - o
i simply reproducing what.the teacher has taught, the result may. just as well |
- be measured by the teacher.- But if a primary.learning objective is for:the = .

":-lgarner to become autonomouis, to begin to ‘take over direction of his-own
... learning,-then it is highly lmportartt\that he take a Iarge share if not the
. complete control of the. evalua{og (p 291) .

3

: ;systematlcally (m chkmson 1979 p 14)

‘Tough (1976) in hlS dISCUSSlOnS of nonhuman resources as the planner (ln contrast to"th'e 8

‘ l ‘
teacher as planner) has stated that The most efflment way to learn certaln knowledge '

learmng Although Iearmng may occur anywhere and under any cnrcumstance, it IS more

v-apt to, occur when specnf:c prbcesses to facnlltate lts achlevement are applued B

‘ fBr/ef/y, the underplnnlngs of the adu/t /earn/ng process Accordmg to Knowles (1978)

: -.'Llndeman (1926) ldentlfled several key assumptlons about how adults learn

resource (p 125) Verner (1 964) had earller glven support to the ldea of systematlz

L and sknll is to rely on. a carefully desngned program ‘set, of matenals or: other nonhUman

e‘d

s



. Adults are motivated to learn as they expenence needs and interests
" that learning will satlsfy therefore, these are the approprlate startlng
pomts for orgamzmg adult |earnmg actlvmes J I

2. Adults orientation to learmng is life-centered; therefore the
appropriate units for orgamzmg adult learning are llfe sltuatlons not
5 subjects . i

LN

3 Experuence is the rlchest resource for adults learnlng, therefore the . -~
Iy core methodology of adult educatlon is the analy5|s of experlence :

4 Adults have a deep need to be self dlrecting, therefore the role of the
" teacher is to engage in a process of mutual inquiry. with them rather-than:
o transmit his or her knowledge to. them and- then evaluate thelr
conformnty toit " - .

B3 lndmdual drfferences among people lncrease wnth age, therefore adult .
*.aducation must make_ optimal provision for’ dlfferences in style tlme SN
: place and pace of Iearn‘ing (p 31 s , -

These assumptlons are ‘the foundatlonal blocks upon whlch modern adult learnmg theory

= - |s bemg bullt They have been expanded and elaborated upon by Knowles (1978l He has o

. restated them wuth specnflc contrast to pedagogrcal learnlng processes and has drawn '

'”I N

further lmphcatlons for the andragoglcal process _

“1 © The assumptlon that as a person grows and matures hns se_l_f__c_o_ns_epj

" '. v'moves from one, of total dependency to one of /ncreasmg
."self dlrectedness Ll B

2.0 _The assumptlon that as a perSo grows and matures the r_oj_e _that

egp_eneng_e_s pjay and the meanmg they carry move from beung external' B ‘

)

~,Mand extrmslc to the person to mtrmsnc -—"Toa chlld experlence s

‘ BT somethmg that happens to hlm to an adult hIS experlence is wha he is"
>'3 ; 'The assumptlon that as a person grows and matures hls r_eadmes_s\];gle_am
3 . becomes Iess m response to academlc pressures but. more in reahzmg

ol what he needs to learn to achneve/attam a sense of Ilfe satnsfactlon

4 'The assumptlon that as a person grows and matures hlS lnterests change

‘ from the sub ject—centered orlentatlon taken by pedagogy to a.

p_;gb_]_e_m_c_eme_md Qnentangn Learmng is requwed so that he can d aI

g more effectlvely W|th current Irfe s:tuatlons (Knowles 1978 Pp. 55 59)

The above assumptlons carry deflmte practlcal nmplucatlons for the adult

\ PP
coaches |n the L\evel 1 practlcal gymnastlcs manual that is of prume concern in thls study

Gamlng a ba5|c understandmg of Iearmng theory and the current"’knowns" of adult

educatlonal process it |s the effectlveness of 'qhe learmng process desngned for ."_ \ B



- fiprlmanly upon the mterpretatlon of research as an actlvuty leadmg tQ generallzatuons

-the effects of a program agamst its |nlt|al goals and to subsequently offer "

’ " recommendatlons for its smprovement (Welss, 1972 p: 6; Walker 1981 p 282)

E Schwab and others in thelr call for a conceptlon of research that IS dlstlnctlvely

learning, was co dered crltlcal in the development of an effectlve manual

'EME.UEI.QDBE.S.Q&LQD

The llterature consndered relevant to the study,of program effectlveness was

rewewed for the purposes of: (1) descrlbmg the present status of evaluatlon research,

L and {ii) dlscuss:ng the current status of qualitative research methodology in educatlonal

- 7research S

Evaluatlon research is an emergmg field (Gurpux Penna& Pnnar 1981 Fllstead

- ' 1979 Walker 1973l It has evol\/ed in an eclectnc fashlon in response fo the repeated

call for accountablllty from educatlonal authorltles and from the rlsmg number and

' duversrty of edudatlonal problems Its growth has been hlndered by loose deflnltlons In. .

the early 1970s "evaluation’ and “research" were considered |nd n endent terms by ' A

Worthen and. Sanders (1973) and were deflned as such.. Thus dlstmctnon was _

‘ .about knowledge and evaluatlon as a specnflc mvestlgatlon of worth with no tendency
' ‘toward general:zablllty {p. 19) However, other authors had used the term' "evaluatlon

: (ésearch“ durlng thls same tlme perlod to descrlbe a prOcess that attempted to measure Lo

.

.'jEvaluatlon research clearly is recogmzed in ltS own rlght Schubert (1980) supported

\-

:_.educatlonal and evaluatlve (p 20)

The evolutlon and maturatlon of evaluatlon research has been mfluenced by a. .-

‘. ‘number of dlsolplmes and thelr trends in research methodology The contrlbutmg

dlSClpllneS have most notably been psychology soc10logy anth\ropology and medlcme

- the trend has swung from a scuentlflc, quantltatlve theoretlcal approach to a more

sub jectlve qualltatlve and. practlcal approach Itis thls current trend that is revnewed

The- qualltatlve evaluatlon methodology that has recently emerged in educatlonal

" ._research has strong supporters Stake: (1972) Schwab (1975) Apple (1978) Schubert
i ‘(1980) and Bogdan and Blklen (1982) have vuewed it as the most relevant type of '

o research to deal wuth current educatlonal |ssues Apple has argued that research has, in
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“the past measured the beglnnlng and thegend of the educatnonal process but has paud

- scant attentnon to the very process p. 495). Schwab has criticized past research forits
detached state of trylng to ga(n academic respectability through acclalmed sclentlfuc
research and while domg SO, lgnorlng the multnplncnty of problems that actually plague

geducatlonal mstntutnons ‘and.endeavours (Schubert, 1980 [} 19) Schubert supported

e Schwab by saylng that "educatlonal research must be fashioned from the fabric of

educatlonal practlce (1980, p 19). Bodgan and.Bikien (1982) have reported on the . L
"growth of quahtatnve methodology in educatlonal research over the past ten years They
have noted that one of the most sngnxflcant contributions made to qualltatlve research
: ,was done in 1932 durmg Wthh time educatlonal research was predomlnantly sc1entnfuc
quantifiable and predlctlve This contrlbutlon was made by Wlllard Waller ‘who stressed
_ the understandmg of the socnal mrlleu in whnch the educatlonal process occurs, and the
. »irelevance of qualltatnve mvestngatrons in the descrlptlons of the socnal world of educatlon
'(p 13). Further Bogdan and Baklen (1982) emphasnzed th|s pomt in thelr dlSCUSSIOﬂ of.
. how quantutatwe technlques show that change has occurred but that quahtatlve
techmques show bgw change has occurred (p. 29) A snmtlar d:stlnct(on was rgade by o
Stake (1972) etween products and processes of educatlon , ‘ '
My onentatlon here is around educational programs rather than educatnon :
préducts. -1 presume that the value of a product depends on its program
-\ of use. The evaluation of a program includes the evaluation of its
materuals (p 94) ‘ )
Stake saw the mtegral components of evaluatlon to be full descnptlon and ;udgment of
- “the educatnonal progress not merely a'reportmg or. statlstlcal lnterpretatlon of program
: products (p 96) "His approach is holistic - evaluatron depends upon flndmg the
: contingencies among antecedents transactlons and outcomes as well as. flndmg
. congruence between mtents and observatlons ,
In the sense that evaluatlon is the search for. relatxonshlps that permit the.
improvement of education, the evaluator's task is one of identifying = . = -
outcomes that are contingent upon particular antecedent condntnons and. -
- instructional transactlons . 99) L - ;
: Accordlng to Giroux _et_aL (1981) "The conceptual emprrucrsts represent the -
leaders in the emergmg field of evaluatnon" (p 234). Methodologlcally they tend. to use

' both quantltatlve and qualltatlve techmques drawn from the behavnoura( and socral

o 'smences However there has been a trend from the quantltatlve to the qualltatlve ”As

r
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- Bogdan and Biklen (1982) have recogmzed that researchers attempt to employ both ‘

.

. . . {
quantlflcatron has lost some of its luster in recent years (p 234) Fllstead and lannn

and Orr have also described the need for complementary use of qualltatlve and »
quantltatlve research in program evaluatnon (Cook & Relchardt 1979) Fllstead (1979l has .

presented a ratlonale for the mtegratlon of qualltatlve methods wrth quantltatlve methods ‘
sr/“,{;; i

in program evalutlon ‘

Perhaps the bottom llne in the mtegratuon of qualltatlve methods with’

_ quantitative methods in program evaluation activities is that the qualitative
“methods provide the context of meanings in which the quantltatlve :
“ findings can be understood (p. 4BF . T : oo

. 'components, but have warned that trying to combme a sophlstlcated quantltatnve study

~ with an. m—depth qualltatlve study is dlfflcult - rather than producmg a superlor hybrld

) {it] usually produces a plece of research that does not meet the crlterla for good work in.
elther app,roach" (p 39)." o

| Thls revnew of llterature on evaluation and educatlon research has noted a
partlcular tendency toward qualitative methodology As evidenced above, qualltatlve

techmques encourage the researcher to evaluate process whereas quantlflcatlon

' 'emphas:zes the measurement of outcomes. Essentlally the two different approaches are -

- grOUnded on two d:fferent sets of assumptlons (Bogdan & Blklen 1982, p 39; Cook &
v "Relchardt 1979 pp 26—27 Fllstead 1979 P. 45) Whereas quantntatlve research seeks

to verlfy and conflrm theorles qualltatlve research seeks to dlscover/generate theorles

(Cook & Relchardt 1979 P 17). Quantltatlve research strives t0ward generahzablllty

' based upon evidence of statlstlcal valldlty and reliability. Qualltatlve research, on the

’ other hand strlves to elucxdate the meanlng to gain an understandlng of the present

sntuatlon and |ts effect upon its current partncnpants Generahzablllty is not the goal

_lmmedlate understandmg lS
‘The subjectlwsts are less lnterested in arrlvmg ata proposntlon thatsis. =
_"true” (in the generalizable sense) than in relating the evaluation to the . ~
- particular experience of the audience. They attempt to gain valid msnghts
within the frame of reference of the group for whom they.are - |
working...The evaluation is intentionally.context-bound and flndlngs are.
-mterpreted in: context (House; 1978, p. 8)

s . . . . B
...,1

House has redeflned valldlty for qualltatlve methodology from a sub jectlve pomt of vaew
—He has presented valldlty "as belng relatlve to the condntlons of the human V

' mmd sub jectlve valldlty means that truth is relatlve to human nature and perhaps even to .

fan
2
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‘-
partlcular humans" (p 8). -Given that the human mind is influenced by experiences
‘ mvolvmg dlfferent sutuatlons and dlfferent people, then the validity of a qualitative
analysis’ is concerned wnth and establlshed through constant reference to the knowledge
’ -and experlences of others partncnpatlng in the sltuatlon (Aokn & Harrison, 1978 p 6).
Reprodumblllty is not a major crlterlon (House 1978 p. 8). - To reiterate;-the assumptlons
upon ‘which the quantltatlve and qualltatlve approaches are based are conceptually and
purposefully dlstmct Accordlng to Fiistead (1979) a better balance’ needs to be struck
between the two approaches This would not obscwe their. theoretlcal underpmnmgs
" . instead, it would allow for'a better flt for.a varlety of research methods to the evaluatlon
o problem. ( ‘ ‘ S
The present study is concerned wnth the effectlveness of an educatlon program..
An argument for eclectmsm in educatlonal research has been made by a number of
| »researchers Shulman (198 1) saw educatlonal research as havmg an mherent degree of
gtmethodologlcal dlverslty because it: lS a field of study that draws from vanous dlsmplmed '
mqunres and is not |tself a dlSClpllne ("Dlsclplme" connotes a systematlc and
well— defmed body of knowledge grounded on establlshed fact)
" A major reason why research methodology in educatlon is such an
-exciting area is that education is not itself a discipline. Indéed, education
is a field of study; a locus containing phenomena, events,:institutions,
. probiems, persons; and, processes, which themselves constitute the raw
material for inquiries of many kinds. The perspectives and procedures of
- many disciplines can be brought to bear on the questions arising from and
_inherent in education as a field of study. -As each of these dlscnplmary
‘perspectives is brought to bear on the field of education, it brings with it
its own set of concepts, methods, and procedures, often modifying them ~
to fit the phenomena or problems of education. (Shulman, 1981 P 6)-

GerUX stal; (1981) have reported that there are few educatlonal research mstruments

_~and practlces that are. appllcable to all educatnonal settlngs and problem areas. They see

the' ma;or mfluence as comlng from soclologlcal and anthropologlcal methods (pp
233~ 234) Fulstead (1979) has recommended the usse of a vanety of data sources to
: enhance the validity of the observatlons made about a glven aspect of*the program belng

studled He has also suggested that the initial course and direction gundlng the evaluatlon

T may change be corrected and/or modified as the lncomlng data is analyzed p. 44). -

ih consuderatlon of the present probiem and the current llterature on evaluatlon 3
’research a predommantly qualltatlve approach has been taken The detalls of '

: methodology are outlined in the next: chapter
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 SUMMARY ‘

” ‘ rThIS chapter has presented areview of the, Ilterature relevant to the desngn and
;development of a practical gymnastncs manual and to the study of its effectlveness The
revuew of certrﬂcatlon programs and the current theories of adult education was apphed
to the development of the manual the review of the current hterature on evaluatlon
research pr‘ovnded a methodologncal base upon WhICh to' structure a study of the manual s

effectlveness ' \

*



L o CHAPTER I - ‘

)

RESEARCH DESIGN AND METHODOLOGY'

14 X BN
o~

+

The research lnvolved a pllot study to determine whether a practlcal manual wrltten for
the. Level | Gymnastlcs Certlflcatlon Program, was effectlve or not The study was largely ‘
descrlptlve ‘ordinal measures (from the questlonnalre) were used as one assessment of

: effectheness and' supplemented by |nf.ormat|qn from the interviews and returned

yvma:nuals' : The'immediate goal of the research Was to assess the manual's effectiveness'
i the ultlmate goal was to |dent|fy the major strengths and weaknesses of the manual so

that it can be revnsed |mproved and further developed for national use.

-
'

" The Gymnestics gra—cticel Manual
The practlcal manual (Appendlx E) was developed |n response to the need of the Level |
coachlng certlflcatnon program nn gymnastlcs to have a bette/ eflned practlcal _
component ‘”In I|ght ofthe dellvery structure of' the NCCP and what is known about adult
ducatlon and learmng the manual ‘was desagned and developed as a Iearnmg gunde by
: Whlch coaches eould evaluate their own degree of competence at the outset of the _
o f practlcal component work to upgrade it and then re—evaluate |t at the end A number of .
: .‘“:' "‘ actlvmes/tasks were developed based upon, the Level 1 techmcal gymnastlcs manual The |
| . content of these actuv:t:esltasks were derlved from the phllosophlcal the techmcal and

the methodoI09lcal content of Level | Techmca’l Essentually, the practlcal gymnastlcs , ®



manual was designed to assist the coach in implementing and completing the practical

-component of Level | certification in gymnastics.
The Pilot Study

The pilot study consisted of a field test of the practical manual by 32 practising
gymnastics coaches in Alberta, and an evaluative analysis by 12 people in Canada
considered to be experts in the sport of gymnastics. Both the coaches and the experts
were surveyed, the coaches, primarily to determine the manual's usefulness to them; the
ekperts, to assess the relevance of the contents to the stateo »objectives and its
i perceived’ usefulness-in the gymnastics environment. Then, in light of the definition of
"effectiveness” and the criteria used to operationalize it. the results of the two surveys
were integrated and an assessment of the manual's effectiveness was made by the

researcher.
. /

In The Pract/ce of Sor:/a/ Research Babbne (1979) has dnscussed the use of
nonprobablhty samplmg Occasmnally it may be appropnate for you to select your
sample on the basns of you own knowledge of the populatnon its elements, and the
nature of your research aims.." {p. 195). In the present study nonprobabmty purposive
sampling was consndered most apprOpnate to gaun the desired information; therefore the
elngnbuhty of the subjects, both coaches and experts, was restricted. The coaches |
,r ellgnbnhty was contmgent upon their recent completion of Level ! Techmca] in gymnastlcs :

and their current coaching situation. The panel of experts selectuon was based entlrely
upon thetr contributions to the development and delivery of Level 1 cert:fucat:on in
gymnast:cs. Consequently, all sub Jects were selected.
' Coaches ) .‘ '
' The selection of sub;ects was determmed in the followmg manner:
LR A list of Level 1 technical gymnastlcs ;ourses was obtained. F:ve courses were . |
offered dunng January and", February of 1982 (Appendux F) rendermg be;ween
65 and 75 eligible coaches-.. . .
/ ,



@ Pane/ of Experts

_ithe Level b technlcal course in gymnastlcs The selectlon of these people was decnded

P
- :

e mtrodude the practlca manual to the coaches Further to explalmng why the

©

to° solnc:t mterested coaches who would complete thelrﬂs&hour practlcal

' requ:rement before June 1982 The course conductors were then requested to :

' ma|I a cdpy of thelr course reglstratlon llst W|th the prospectlve subjects

‘nndlcated to the researcher i i

- _A 3. _'~|n addltlon to thls Unrversuty of Alberta students who had completed thelr Level l

dealt dlrectly wuth the subJects no course conductor was mvolved

,,e made notable contrlbutlons to the development and lmplementatlon of

L upon after consulta |on wnth Kmsman the Developmental Program Co—ordmator for the

""‘.'vCanadlan Gymnastnc?; Federatu:m ‘»;".t '. V-". |

: r.»

i Two questlonnalres were constructed In the desngn of the questlonnaures the
researcher attempted to practlcally apply factors that have been shown through research
to nmprove the sﬁ’gcess of questlonnalre use (Babble 1979 pp 315 335 Kelsall Poole

& Kuhn 1972 pp 3434 357) These factors were (l) the questynnanre should be well

L exphcnt and concase (ml the order of the questnonnalre should complement the study of
e :'. vthe research problem so that the respondent IS glven a sense of contnnunty‘ and (lv) a.
: snmple method of- respondlng should be used to encourage the respondent to answer as

' f iwell as to facnlltate the codmg of the results

./‘,

S ,_candldates upon thelr completlon of the manual to determme the value of the manual to

o them The questtonnalre was dlwded lnto two parts Part A asked questlons regardmg the

urse conductor for ea‘&{l technlcal course was contacted and requested to R

}manuaf had befen wrltten and |ts content the course conductors were then asked

‘ :technlcal course wuthm the last year were approached ln thls case the researcher‘. o

oAl

_-'spaced glvmg lt an uncluttered" Iook (ul the mtroductlon to the questlonnalre should be s

a

A self adrmmstered questlonnaure (Appendlx H) was glven to the Level I coachmg ‘



Cewews o

o -

i e "“’_, usefulness of the manual to the coaches Ordlnal measures thnee— and four—pomt

C scales were used as were charts the Iatteu:e?uured\ctteckmark( / )or a’ yes or ‘ (
no answer Part B contalned Open-ended que}wns mvmng suggestlons on how to :

f' L kN ' |mprove the manual This questlonnalre was prefaced by brlef mstructlons and two _

——

questlons regardmg the coaches completlon of thelr 50 hourfequ:rement and. thelr past

I

- :‘ S " gymnastlcs expenence o RO S ey ’
Panm'j :

; = A manual acm panled by a questlcnnaure (Appendlx H) was’ gnven to a panel of

‘l‘

_ conte t: of the manual to ‘e researcher s ob Jectlves (m) Part B questlons on the "

perce| ' ed usefulness of the manual for the coaches (IV) Part C questlons on the

fhanu l's overall effectlveness open ended questnons mvutmg suggestlons for

|mpro ement of the manual and a Decnsuon Rule quest|on 1 requestlng the experts 27 :
rndlca{e whlch parts of the manual should be 'deflnltely mcluded’ ‘mcluded but revnsed’ =
n mcluded’ The questlons in. Parts A, B and C were constructed as foun and

flvejpomt scales requestmg the experts oplnlon regardmg the content usefulness and

' effectweness of the manual
AR .

o

l

A purposlve sample of mtervuews wnth coaches only was conducted to add

‘de th and rlchness of data to the mformatlon g“amed through the questlonnalre A

fo? used mtervrew techmque was used The descrnptnon*of the focused |nterwew

AN erton Flske & Kendall 1956) was used asa reference un .the development of the
mtervnew schedule The characterlstlcs of a focused mtgrvnew are (|l all persons have

| een mvolved in a partlcular s:tuatnon (u) the structure and content of the sntuatnon has =

’ been analyzed by the researcher who then develops an mtervaew gunde focused on thﬁ ' ‘

--___

1_ he Decnsnon Rule was set’ at 60 ie., . if 60% of the experts mdlcated that a Part/Sectnon
‘ould be kept revused or. deleted th:s recommendatlon was. accepted

e
.’*‘ub




2S.

N =

' ma;or areas of lnqulry and (m) the mtervnew is respondent centered focusmg on the ‘»\,

sub jectlve experlences of the respondent :co ascertaln their deflnltlon and mterpretatlon -
of the. sutuatlon (pg 3- 4) in the present study the- mterv«ewees had all taken a Level 1
technlcal gymnastlcs course and had used the practlcal manual The researcher had _

‘ ldentlfled the ma ;or areas of. mqmry fi.e., the adaptablllty and the value of the manual and
|ts components to the coaches and thelr env:ronments) and then sought the coaches
lmpresslons A dlversnty of relevant responses (l 6. regardlng the manual s strengths and
weaknesses |n a varlety of coachlng sltuatlons) was. conSIdered lmportant to ultumately |
produce ; prac IC/ gymnast;cs manual adaptable to most Level ! envuronments '

Accordln

’ ‘o Merton' .e_t_aL (1956) one of the strengths of the mtervnew is. that |t
uncov Br's. a dlver5|ty of responses Further to thls purpose a nondlrectlve approach
was used Merton _et _a_L (1956) descrlbed thls approach and |ts use

S . / :
h S it glves the mtervnewee an opportunlty to express hlmself about matters
AN “of central sighificance to him rather than.those presumed to be important
©r . by the interviewer.. it allows his responses. to. be placed in their proper-
.47 context rather than forced into a framework Wthh the mtervuewer - AR
SR consuders approprlate lpp 13 14) R G T R S

In ‘an attempt to determlne the manual s value to each coach unstructured ll e, stlmuluso
and response freel and seml structured (i e enther the response or the stumulus are
- : structured or free) questlons were prlmarlly used encouragmg the respondent to mdacate
& the focl of attentlon/dlscu55|on (Append:x I lt was consndered cntlcal that the S

respondents descrlbe thelr mterpretatnon of the manual s use..

. Nlne mtervneWs were arranged and conducted In some cases the mterwews S )

C deVIated from the orlgmal schedule because the coaches had completed very llttle of the

| Q’ manual the Coaches were mterwewed on the Parts of the manual they had used Most
mtervnews were recorded by use of a cassette recorder Subsequently the notes taken

durmg the mterwew were supplemented by tl‘%formatlon on the tapes

D/str/but/on and Return of Manu&s and Ouest/onna/res Coaches

Once a tentatlve llst of coaches was drawn up,. the potentlal sub jects were

contacted by telephone Four calls were made to each coach (Appendlx J) The purpose e

-y y 'f of the first call was to outllne the mtent of the study, to determlne sub ;ect su:tablllty and




S mformatlon letter from the researcher a letter;_t

30 .

' to seek.subject consent Once consent was obtalned the manual was- malled to the

coaches Thus manlmg lncluded a'letter of lntroductlon to the study from Kunsman and an

W_,_)the elght coaches from the Rocky
Mountaln House course from Hanna the course conductor (Appendlx K. "To ensure that
all manuals were recelved and that they could tge used a follow up telephone call was .

‘ made one to two weeks later

Durmg the month of Aprll a thlrd call was made to each coach lnqulrlng when they .

y

antuc:pated completlng theur manual and/or gymnastlcs program At thus tlme it was -
explanned that upon completlon of their manual/program they would be sent a

questlonnaure to evaluate the usefulness of the manual to them They were requested to

return both the manual and the questlonnalre upon completlon Addressed stamped N o

: envelopes were then malled out to each coach along thh the questlonnalre o
: Durlng thls tlme a sample of coaches to mterv:e‘w was determmed ln talkmg wnth

the coaches three tlmes on the telephone the researcher gamed an awareness of Wthh

i

o coaches were able to make a concerted attempt to lncorporate the actlvmes/tasks of the .

practlcal manual |nto thelr program A fourth call was made\toward the end of May

] manuals and

:- requestlng mtervnews wnth these mduv:duals and arranglng to col

questlonnalres that had not been returned The mtervuews and colle

completed durlrvl'g the erst two weeks of June 198'2 N s SR

D/strlbut/on and Return of Manua/s and Ouest/onna/res Experts

Once a tentatnve Inst of people was drawn up (Appendrx G they were contacted ; _ _'

| by telephone The nature of the study was explamed and thelr consent to analyze the |
manual was sought As soon as a c;.ommltment was gamed each expert was- malled a’
manual accompanled by a questlonnalre They were requested to flII out the ‘ v L
questlonnalre and return lt to the researcher A follow up telephone call was made at
the end of Apl"ll to ensure return In some cases two or three more calls were made
durmg May to those experts who had not returned thelr questlonnalre
Manua/ and Ouest/onna/re Returns Coaches ,.::, L :_‘ 'y g ‘
A one hundred percent return was not expected because of the fellowmg two ,

5|tuat|ons ln one sltuatlon the Head Coach of a gymnastlcs club returned one manual and

o

one questlonnalre on behalf of herself and her four coaches (all had been malled manuals)




" ln another sutuatlon a husband and W|fe returned one manual and ohe questlonnarre

’ between them The researcher was aware of and had dlscussed both sntuatlons wuth the .

3

coaches mvolved ln the flr’st case recelvmg returns from all flve coaches would have

resulted in unrepresentatlve repetltlon because the Head Coach did most of. the program I

L _and Iesson planmng n: the latter case a lack of time was accepted as a reason for a

i "mt_ return Consequently, 27 manuals and 27 questlonnalres {five Iess than the number
' ;‘.tssued) were expected N ‘ o _ "
Elght manuals and questlonnalres were returned by mall Arranglng to collect ‘the |

rest of the manuals resulted |n 14 addltlonal manual returns and 15 addmonal

= '_ questlonnalre returns if the manual had: only a few Parts-soqpleted it was Ieft wnth the .

' coach as it would afford the researcher Ilttle mformatlon for future manual rewsnonz

-
i L

'-’ Total returns were: 22 manuals (81 5%) and 23 {85. 2%) questlonnalres

Of the 23 questlonnalres returned 19 were usable four questronnalres were not o

. answered and were therefore not usable Table 1 summarlzes the data on returns AII

fother questlonnalre returns and most manual returns were at Ieast partlally complete it

N R

_was noted that the' completTness of the questlonnalre depended upon the completeness
o of the manual The reasons. why the coaches did not -complete the manuals are dlscussed 'f
Sin Chapter Y aS they relate dlrectly to the assessed effectlveness of the manual '
o Manua/ and Ouest/onna/re Return Experts " : | ‘
Twelve rnanuals and questlonnalres were malled out only the questlonnalre was
“ ~requested baCk TWo experts returned onhe manual and one questlonna|re between them ;

D Other than that all questlonnalres and SIX manuals were returned (T able 0. B )”, o

Effectlveness was deflned eafher as a Judgment made about the worth of

3 l

- somethlng In the present study the assertlon of worth of the practncal gymnastlcs E )

o -.f manual was, based upon judgments of the content and meamng by a panel of experts and v ,': :‘
o ’_a group of coaches To determme |f the manual was mdeed effectlve,.crnterla for th:s

» :.‘; purpose Were estabhshed These crlterla were developed in conjunctlon with the ratmg
‘ scales used For the flve—pomt the four—pomt and the three pomt ratmg scales used

s 2The purpose of havmg the ccaches manuals returned was to and the researcher |n the
g ,;rev:snon of the manual A :
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'F’:.

Ty two thlrds of the responses must be: wrthln the top two ratnngs, lfor a two-pomt answer

K ,agaln two-—thlrds of the responses must be gnven the hlghest ranklng Thls crlterla was
, S
also apphed to the Decnsnon Rule in. the experts questlonnalre , ; ‘ "/'

_ The questnonnalres were coded for.an S@S computer analysls Frequency data
| were obtamed for éach ratmg scale (Appendlx L) The data from the coaches and the '
- ‘experts were mtegrated so that the judgments on the goals and content of the manual ‘
N and the Judgments of usefulness as felt by the: coaches and as percewed by the experts L
‘, were combmed Thns mformatnon was supplemented by that gamed from the lnterwews |

lth the coaches and the comments offered by the coaches in thelr questlonnalres and
. : g l »

- byathe experts |n thelr questlonnanres and manuals )

The manual was analyzed by Sectnon, glvmg separate analysls to each Part An

. assessment of effectlveness was made for each Sectlon these combmed allowed an

‘ )

i 'assessment of effectlveness to be made for the ent:re manu/al : 'l o

R g

Pt

P T



' CHAPTER IV RPN

«~ ., FINDINGS OF THE STUDY -

“The present study was concerned wnth the deveIOpment of a practlcal gymnastlcs manual
and the subsequent study of its effectlveness The purpose of this chapter is to report
upon the results of this study "Effectlveness" has earller been defmed as an assertlon of :

worth of the practlcal gymnastlcs manual based ‘upon the. judgment of the content and

' i meanlng by coaches and experts Specmcally, _the panel of experts were asked to judge e

‘the relevancy of the content to the stated ob jeCthGS its percelved usefulness for the
;practlslng coach and “ts overall effectlveness The coaches were asked to ;udge lts
_'"‘purpose and its usefulness or value to them in a Level\l gymnastlcs coachmg

" ?envuronment L E ol ‘:_ } > '

The follownng is a report on the effectlveness of each section of the manual lts

component Parts and lts overall effectlveness The data from the questlonnalre are
".further explamed by mformatlon gamed through mtervuews wnth coaches and comments .

. made in the manuals by the experts
o Certam competencnes have been |dentlfled as most desrrable for a Level l co%ch
'(Appendlx E PP 93 97) The pugpose of Sectlon 1 of the ‘practical gymnastlcs manual ,
was to help the Level ! coacnes assess therr competencues IO thls end Section. 1 was

lelOed mto three parts Part | was desaened to increase- thelr awareness of the eesnred

~
o g



ewe,
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competencnes Part ll was desngned to rehearse and perhaps lmprove their knowledge
gamed from the Level ! technlcal manual; Part Il was desngneo to heip the coaches assess
_ ,thelr strengths and weaknesses {Appendix E, pp. 103 107). :
The reSUIts1 (shown in Table 2) lndlcated that the majority of the experts (85) felt that
vthe content was. elther "excellent" or "very good" in attalnmg the ob;ectlves outlmed (a .
five- pomt scale was used: excellent, very good adequate falr deﬂcrent) “All nine of the |
, experts who responded to the Decnsnon Rule said that the component Parts of Section 1 ‘.
should be kept Two experts {i. €., per art) suggested that Part I and Part Il should be
' :mcluded but revnsed Several experts felt that the phrase "How Confldent Do You Feel
To.. 7" in Part il should be. replaced with “Do You Have The Ablllty To..?" because they
- could see coaches feelmg confldent about doing somethtng but not necessanly havnng
the ablllty With regard to Sectlon 1 one expert commented "Age ‘and experlence would f
'seem to be a con51derat|on for usnng Sectlon 1. An adult or expenenced coach may
: “appreCIate the mtrospectnve challenges of Parts [ and il The younger coach or the ‘club’”
coaches would probably lgnore it (and be poorer for |tl)
All of the' coaches llQ) felt that Sectsen 3 helped them to become more aware of
thelr competencnes They felt that the weakest area of Sectlon 1 was Part L On a
three point scale lyes somewhat no) 12 coaches l63) and "yes" ‘four (21) said -
| "somewhat" and three { 16) sald "no”. They felt that, alth ugh it dld serve asa remlnder off :
| »“ Level | Techmcal Part | d|d not enhance or increase thei awareness and that thls ‘ |
’ awareness was best gamed through thelr experlences/as teachers and as coaches '
_ “The experts rated Part | the weakest in. Sectlon 1 as well Only seven (70)

. responded that the content was sither ’ excellent’ or "very good" nnne (90) rated both ‘,
Parts Il and 1]} as excellent" or "very, good" (lO experts responded for Sectlon ‘l) Two
. suggestlons were made by the experts to re—organlze the materlal and to replace words .
‘ lsuch as ”understands" “can provnde" : "belleves wnth stronger actlon words." |

Al Parts of Sectnon 1 were completed by the coaches lTable 3) Fourteen out of
_the 19 coaches (74) found lt "valuabl’e" three (. 16) "very valuable"‘ and two (. 10) "not very

valuable" (a four poxnt scale was used ver’y valuable valuable not very valuable not at all i
Raw data, can be Tound in Appendxx L R
- :All statistics are based on completed quesnonnalre lthS The blank or-improper’
resoonses \Nere not mcluded S - S
- .\ .

e N
e
A



.+ TABLE2
. “-‘,Data from Section 1
‘ Experts: content (proportional frequencies)

'excellenti y - o R a0

very.g_bod' A . L S 45

~ adequate | _' . " I
far . 02

deficient s o2

‘;/

'Experts: Decision Rille (frequencies)

definitely include - 7 e T

:‘lnc[gde,:but.reyi‘sek S 2 0 o2
. Donotinclude 0 . 0 . 0

anchg_s: purpose (probortional'fre'quenci‘eé), B s

s e e

"somewhat R o B 25

' éoaches: value (propaortional fkequehéies) -

~ very valuable - . 2

.

”‘f‘_valuablé" L ) Lol L 74
notvery valusble i - . “.08

notat all valuable - . o o

i - [

Partl - Parth , Partli
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TABLE 3

%

R t
COH

Manual Completeness: Coaches

Complete Incomple't&e_\ Blank

Sectioﬁ1 s . . '
Part | . e o 0
J Partll : T a8 | : : 0 IR
w,‘\ | Parthl . 418 on

‘\Sgcti.;n 2 s : , g k/’“’"%\/ :
. Partiv Lo (/’\
Part V e o o 7‘7. "
Part Vi - R .v .10
Part Vi L

O NTA O W

Part VIl

'S'e'ctiéhS_ R - - pnotsurveyéd‘ e
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‘valuable) They reported finding Section 1 valuable bécause it provided them with an
overall assessment of themselves in the role of a Level | coach. Those respondlng
negatlvely did so because they felt that lt told them nothlng that they dld not already
know and that therefore, it was a waste of time. . » ST
/ ‘In lnght of the definition of "effectiveness” (Chapter'l, p. 9) and its crlterla of
peratlonallzatlon (Chapter lIl P 31), Section 1 of the practlcal gymnastics manual and -
" each of its component parts, was assessed as "effective”. From the comrnentsl made by

both the coaches and the experts two factors would appear to influence trns

38

T

effectlveness furst the maturity level of the coaches - the less mature coach may not |
realize the beneflts of self—assessment second the span of time elapsrng between the
vcoaches taking Level I Technlcal and domg thelr practical component ldeally this time ~ |
should be mummal glvmg the coaches the opportunity to practlse what they. have' ;ust
learned However if the tlme elapsed is. mlnlmal then Section 1 may seem superfluous
* because the Level ] phll050phy content and experlence would be frash in their mlnds
. Sectlon 1 may mcrease in value to the: coaches thereby becomlng more effectlve as a
review, as the time between Level | Technlcal and Level l Practncal increases.

Seenenz. v , S ;
Followmg the coaches assessment of thelr percelved competenc:/es thelr | . v

strengths and their weaknesses, Sectlon 2 was. desrgned to gunde the cogches

o development over their 50 hour coachmg eommutmentv To this end, Section 2 was’

'composed of flve Parts. Part lV was desngned to help the coaches plan and evaluate

their program and thelr Iessons lt provuded the coaches wrth |deas and actlvmes for '

plannlng circuits, usmg games usmg the CGF Development Program and W|th worksheets

- and evaluatlon forms Consequently Part v comprlsed the. greater portion of the manual
The panel of experts was requested to J/udge the content of Part IV ona

_ flve—pomt scale (excellent very good adequate fair, defucnent) They were glvensnx "
crltena upon WhICh to rate the: content in consnderatlon of the objectives outlmed The -
majonty of the experts (.86) felt that the content of Part IV was excellent" or "very

- good" (T able 4). . When asked to judge its perceived usefulness to the practlsmg coaches,

almost all of the experts (92), in conSIderatlon of the seven crlterla of usefulness, felt

AN



TABLE 4

Data from Part IV.

Expér_ts; content (prbportvicfpnal fre‘qu;ncies)_
excellent
very good
| Sdequatg 3
fair . .
deficient.
s S S A
Experts usefulness (proport;onal frequencnes)

B

extremely useful
very useful
not very useful

- . not useful

Experts Decision Rule (frequenc:es)

defmetely mclude '
- include, but revise “
- do not include
' Coaches’: value (prdportic)nai"frequen%:ies)
| very vaiuable
<valuable |
ot very valuable

not at all valuable

42
44 .
09
.05
-.00

a8
44
07
.01

33
53
‘12
'_ 02,
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A
that it would be "extremely” or “very" useful to the Level | coach (Table 4). The weakest

part, according to the experts was the lack of consolidation and integration of the
planning activities - the coaches were not g»ven enough direction on how to integrate,
. conceptually or practically, the suggested ideas and activities. Specifically, the lesson
‘plans circuits and checklists vvere presented separately without explicit direction on how
to integrate them. After |dent|fy|ng this weakness, the experts suggested solutions: (i)
‘ mcorporate an |Ilustrated overview of lesson planmng {ii) write cues such as "don't forget
| to fill out your‘checkhsts" on the Iesson planning and circuit workshests (Appendix E, pp.
127, 129); and {iii} prov:de sample iesson plans with completed sample lesson and cwcult
' worksheets, evaluatlon sheets and checklists. It was suggested by one expert that {/«
', sample lesson plans, complete with sample evaluat:ons, may help. the coaches ndentsfy, 7

‘ . new areas of strength/weakness as weuf}w

encourage them to be honest in

self- assessment N j e
Another aspect of the manua{v. o %mr questnoned by the experts was the
emphasis given to the ' theme" idea of Ié Iannmg (Appendlx E p.25). A number of

\experts stated that Iesson plans can, and should be, conceptualxzed in a variety of ways,

‘and that the coaches should not be led to belleve that conceptuahzatnon by theme ns the
_ only approved method 1t was suggested that lesson plans could also be based upon the
progressnon from dommant movement patterns to more complex skills. Other crltlc:sms
~ and suggestions. made By the panel of experts are Ilsted in Table 5. {
Through“thegr ratings and remarks the experts conveyed the ldea that they felt the
_content of Part v to be very good and that it would be useful to coaches but that it

' needed revision. Thls was supported by their. response to the Deusnon Rule: aII nine Sald
to include Part IV; six of the mne felt revnsnon was needed (Table 4). -

The coaches were ésked to rate the andwrdual actnvmes of Part IV on a four—point
" scale (very valuable valuable ‘not very valuable not at alt valuable) (Appendnx L) In
response to 11 items most coaches (85) felt that these actlvmes were enther very

va]uable or "valuable"J (Table 4). From the ratmgs glven to the various actlvmes the Long

Term P-lan and the Physncar‘Development and Apparatus‘Checkhsts were more frequently
R , : o«

;jfr\lote that this statust:c reflects only those coaches resoondmo to the question. Table 3

‘shows that 11 out of 19 coaches (£8) completed Part IV of the manuai.- 3 (16) did not’

complete it. and 5 (.26).did hot complets the/questionnaire item.



fo NI T A

v ” ~.'G'Ve more emphaS|s to "landlngs

o

Part 'I’V': rSuggesﬁons ‘and Criticism_s by the: Exp‘e’rts':

( . . N 1.',
".:

| '1".1 e 'Clearly mark aII lesson plans and cnrcunts as "SAMPLE” or use a specrfled colour T

.'of paper to mducate samples SRR

2. ’.,”Omlt the Apparatus Checklist becalss it is superfluous to the Long Term Plan and

'fthe apparatus layout in the Iesson plan worksheet

e ‘lnclude more Red Whlte Blue Development Program actlvmes and dlagrams
'“'llmprove the llnk between the Long Term Plan and its. evaluatlon sheet
. :Keep the front—to back desngn of the worksheets and the evaluatlon sheets,
- ,The tlme allotted to the actlvmes in Lesson Plan 1 and Lesson Plan 2:was tco long
‘causing.the children to do an.excessive amount of one- sklll/actlwty and

-+ -demanding’ lengthy attention spans from young children. . - Thus, lncrease the
o number of actnvutles shortenlng the tzme for each one o

" 7. ‘ Ensure that both lesson plans are: water-—tlght’ for all ages of chaldren, both

. sexes any class size up to 30 and for a wnde varlety of coaches personalmes

g ’Stress that waﬁ'n ups should serve prxmanly as "mood-—se‘qters .

: 9 o Lessen the emphasns on cxrcunts and glve more to statlon task or : S

‘-'}-.wproblemqsolvmg approaches o

L

- ,],Of Gnve further mformatnon on how to adapt apparatus so that lt is multl-—purpose

CoWE
SR
Q"f .

B 12 v j:There should be some mdlcatlon ofﬁwhat performance goals are expected (for

;.‘_,example T‘he chlldren will be able to do cartwheels on both: srdesl

'1'3'.": ":[The Gymnastlcs and Related Games Checklnst (Appendlx E, pp. 55ff) should be
R renamed. "Gymnastlcs Games and Actnvutles to connclde with a book presently in

press L



;I‘rated as not ve‘ry valuable or not at all valuable 5[16 31) 3/12 (25) 5/12 (42)

respectlvely A posslble reason for the poorer ratmg g:ven to these actlvmes reflects R

' ?the experts cntncnsm (above) regardlng the lack of mtegratlon of plannnng actmtnes Had

o these actlvmes been better mtegrated they may have had more meanlng for the coaches

: Some coaches reported benng confused by the checkllsts they did not understand thelr . IENEE

B mtegrate the planmng actlvmes was agaln supported by the responses of the coaches to LR

L purpose and consequently found them to be "tedlous and bonng The need to better

"v"the questuon of how valuable the Long Term Plan Evaluatlon and the checkllsts were m ‘_ i

' helpmg them to reflect upon the quallty of thenr program Only elght of lﬁi coaches l73l

e found the Long Term Plan Evaluatlon to be of value seven of 12 (58) found the cl}:lecklls

'checkllsts to be of value; elght and seven coaches respectlvely dnd not respond to thls

v questlonnalre ntem (Appendlx L) These flndlngs and comments strongly suggest better

mtegratlon of the plannmg actlwtles

In general the coaches found Part IV to be valuable because‘they were

)

o -'f_encouraged to plan more thoroughly to ndentrfy thelr planmng strengths and yveaknesses,

o fand to search for ;’hew |deas games and actsvntnes lt was a common suggestlon made by
e f"lncorpora__ed mto the manual

Part lV has been assessed as effectlve but wnth the need for FBVISIOH

many coaches that more resources for actnvntles cxrcwts lesson plans and games be

) -

»ux)

’ ln llght of the ratmgs made and the comments g:ven by both experts and coaches

5

Parts V Vl and Vi J'were desngned to encourage the Level | coaches to\contmue to

adapt the content and methodologles of Level i Techmcal to thelr partlcular gymnastlcs -

| envuronment. Part V was <a task analys:s m whlch the coaches were to observ,éother

St

evel l coaches for the purpose of |ncreasmg thelr awareness of thelr own

: con‘ipetencnes Seven of the 10 experts (70) who responded to the content valué"[rated

rt as excellent" or very-»good" {a ;we—pomt scale. was used excellent very good
'adequate falr defncnent) all 11 felt as though lt would be useful to the coaches (T able 6)

v_ 'However only snx of the 10 coaches (60) who responded to thls questlon thought that

__Part V was of value; nine. dut of 19 coaches (47) dld hot' respond From Table 7_ xt can’ = S
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“'Data from Section 2
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: Experts content (proportnbnal frequenc:es)

S \ excellent .' S

Lo

Part v o

s
20
30

.. o

07!

Experts usafulness (proportlonal frequencnes)
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: "because it was repetltlous of Part V.,

g gymnastlcs related experlence& ;

]
X . . S . : » ’ .'. . R

a

Parts VI and VlI were the same. actcvutles as Part 1l and the lesson planmng of. Part B

top: rat:ngs mdxcatmg effectlveness T able 6). AlI of the experts felt that both Parts

should be kept with the exceptlon of ‘one expert who felt that Part Vll was unnecessary

-

L

Part VI was desngned as a ‘gb’t ok to encourage the coaches to document thelr

' _,vof commltment to and mvolvem‘en‘t 4n, gymnastlcs Nelther the coaches nor the experts

-‘m which all the experts felt that |t should be mcluded one expert suggested revnsxng it

“(T able 6). leen that Sectlon 2is essentlally a learnlng gmde Part Vil may be better

l‘;.

Iocated elsewhere cel e \ :

In. v:ew of .the above flndlngs and comments, Sectlon 2 has been assessed as-

e
; effectlve All of the experts felt that nt would be extremely or very" useful in helpmg

, the eoaches adapt Level | technncal content and methodology to thelr coachlng

" ‘overall value as very valuable" or "valuable" (T able 6).

“in the reportlng of these results, the proportlon of coaches (33) not completlng

s cons:dered Three reasons for not completmg Sectlon 2 of the manual emerged through

‘ the quest:onnalres mtervnews and manuals Flrst the tlme at WhICh the manual was :

dlstrlbuted was, for most coaches part way through an already establlshed and organlzed

| program Ftequestmg that long term plans be changed was con5|dered to be an

'|mposnt|on upon the coachlng env:ronment Second ~sevel'al coaches had very httle

utonomy in program and Iesson plannlng ln three cases a Head Coach planned the

o program and the Iessons the coaches essentlally dld what had been planned for them o]
- 'several other lnstances the coaches were in. a gymnastlcs envnronment |n whlch the .

equ:pment and the format of. the class was flxed restrlctlng their use of new ldeas and

Lo 44 §

K

A‘ lV respectlvely Of the varlous measures from both the: coaches and the experts usnng N

-flve— and four p&nt scales a large proportton of ‘the responses (86) fell within the two ‘

 were: asked to Judge |ts value or content 1t was however mcluded in the Dec:s:on Rule S

Aenvnronments In the words of one expert "From my ponnt of vuew thus is what Level | |s e

' 'f._all about 50 aII of. lt h|ts the mark' well" In addltlon 14 out of 15 coaches (93) rated lts o

'Sectlon 2 of the manual and not respondlng to ‘thlS questlonnalre ltem l49) must be o lf.:. v

: aC'(IVltIeS Thlrd many coaches elther d|d not accumulate 50 hours of coachlng practlse




S
G

e

';or they fell behlnd ll’\ the completlon of Sectlon 2 resultlng in them not completlng |t
e 'before the end of thelr gymnastlcs program Where this was the prlmary reason, an - ’
i overvnew of Sectlon 2 mlght have encouraged more coaches to complete it because they
‘v would have reallzed that more than one actlv:ty could be done at a tlme (for example the

L vchecklls\t\s -and the Long Term Plan Evaluation)

Sectton 3 Was desngned to. help the coaches assess their development over thelr o

'50 hour commltment Almost all of the experts (89) rated it as "very good” or

VZDecusnon Rule revealed the same results all. nine felt that |t should be lncluded one of
“ .:"'»:-;WhICh felt that it regulred rewsnon Agaln the recommendatlon to replace "How .
; c Confldent Do You Feel 2 wlth ”Do You’ Have The Ablllty To 2" was made. v
: k o .‘ When asked lf Sectlon 3 was a werthwhlle exerc:se for them 10 out; of 19 ¥
t v‘5-"">:coaches (53) responded Seven { 70l sald "yes" and three’ (30) sald "no The coaches ‘
__'.‘who commented on thelr use of Seotron 3 found it to be a useful mdncatnon of their
- b.lmprovement Those who responded negatnvely found it to be repetltlve and ;: o

- tlme consummg

e Mdepen dent upon th e effect,veness of Sectlon 1 and 2. Hawng assessed each Sectlon the.

overall effectlveness o{; the- manual was then evaluated
.Qxel:a_l Eﬁ_egtlmness

g _v“be effectlve as a gu:de in helplng the-: practlsnng coaches to adapt the content and the :
'Zi'::’__‘:"methodologlcal approach of.Level I Technlcal to thelr gymnastlcs enwronmene All -
'-,ﬁ,compepent Sectlons were assessed as effectlve and accordlng to the crlterla » '_
L ‘establlshed for effectlveness, thls allowed the assessment of ”effectlve" to be attrlbuted
to the manual ln addltlon to this, the experts were asked to judge |ts overall
.effectlveness Almost all of the experts (95) felt it to be extremely or:, very ‘,efvf‘e_'ctive'_

"{"f?'rrablesl Sl

DN -

- excellent" in meetlng this objectlve one. expert consndered lt to be. "falr" (T. able 7) The ” S

P

<n“-

tS.

Sk

Sectlon 3 has been assessed as effectlve Its effectlveness |s however

’_'\.f

e, From the above reported results the practlcal gymnastlcs manual would appear to

4

:
i
1
I




. Experts: ef'fééfiveness' (p'.ero‘rt_ib'n'al'. fieqdehéie;)

.

" TABLE7

Data :fror_h Section 3

IR Experts: content (proportional frequencies)

~excellent,
SR .,/ B ) A 3 .
very good o A
~adequate'

4

. 'f.:-zir'.

deficient . . L e

oo

..

Cbaéh_e's:: wbthhilé"(prbertibnal ‘freqvuencies)'. ‘

(s

by

yes o
- no

. TABLES

' _ Overall Data
extremely R |
‘very," L o

e effective . . A

i not very .

" not

'*x.u

56 "
.33

A

78
. .7 ""22‘7 v- .

o5 L

.30

.08
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- around package lnstead of what | see as a ’heavy

To supplement the results of the questlonnalres further mformatuon obtalned
from the mtervnews and from the open ended quest|o|ns on both questlonnalres is
i
reported First, the coaches mpressnons suggestuons and crltIClsms are d:scussed

The manual at flrst glance seemed to be mtlmldatmg and prohubltlve in both snze

. and commltment to some of the coaches Thls usually resulted in their puttlng it asude
! unt|I they felt they had more tlme Another pomt ralsed by the coaches which'is -
= conslstent W|th the experts earller criticism of Iack of mtegratlon of the plannmg

T actnvmes was that the manual requnred a thorough readlng to understand what to do

They felt that a sumpllfled overvnew of the manual s use was needed I the words of one

' expert "Some of the coaches in my club have indicated that they are havmg dlfflculty
- understandmg what they are supposed to do. ;l §uspect that thls is Iargely due to'a lack -

of effort in their’ attempts to understand the lnstructlons & [snc] perhaps because these

coaches are young (16 &l7l they are not skllled at followmg lnstructlons or at least at’
readmg them carefully "When' I read ‘the’ lnstructlons i found them falrly clear & ls»c]
easnly understandable ! tian lmag:ne that follownng the lnstructlons mlght not be qunte SO .
easy " However when the coaches were requested to mdlcate whether they thought the
mstructlons to each Part were clear the majorlty sald "yes" (Appendlx L. A related
crltlc:sm from one of the coaches suggested that the unstructnons were clear enough for

each Part, but that the overall suze and number of. thmgs to do made’ it seemn complex

"This |s an |nt|m|dat|ng plece of work Scale lt down a httle ‘Make it more of a carry

The parts of the manual found to be most useful to the coaches were the sample .
lessons and circuits, the revnews and Parts l - IV The parts of the manual they found to.

be the: Ieast useful were the checkllsts and Sectloa 1. These are the most frequently

made responses Table 9 lists. all of the coaches responses There is notable dupllcatlon .

in the answers between parts found to be most useful and parts found to be least useful. d'

ThlS is nndlcatuve of coaches expressmg thelr present coachmg needs R
| Seventeen of the 19 coaches (89) would T *mend the manual to other
coaches because (l) |t glves dlrectlon as to what shouid be taught (u) it helps to organlze

Iessons and actnv:tles and (m) it encourages ‘self- assessment and mprovement The

: coaches who responded negatlvely remarked on its lnapproprlateness for competltlve



. TABLE 9

Fow o
v \ B

Open~ended Questlons Coaches

1. What part of the. manual did you find the most usefuP
o sample lessons and circuits (1 1) .

the reviews (5)

Parts | -1V (2) -

long term plan (2)

‘checklists
section 2
observation
,games Y

2 What parts of the manual dud you find the least useful7
. ..Checklists (5) . _
- section 1 (coach assessment) k ‘ '
,. evaluation parts (not suntable for Level I)
lesson plans : :
revuews

te

3. V\_lould you recommend thls manual to other gymnastlcs coaches7 S

Yes: 17 :
- tells you what to teach in Leve] | (5)
. it makes you reflect and helps you nmprove (3)

it helps you to-organize (2) LT

-~ it helps the beginner coach B ,
ensures that you buuld fun mto y0ur l'essons
‘No: 1
it is not suntable for competmve situations

1 . Ar.v R
. s . , o

4 How would you |mprove the rﬁanual?
include more examples (4) - . a
,mclude more games: and- actlvmes 2)
use a "page—out” resource-idea (2)
include: an organizational overview (2) _
‘decrease the number of worksheets
*‘increase the writing room- - .
keep it flexible and. adaptable to many enwronments
simplify questions' .,
include first aid Kit mstructlons
include spotting techniques -
' clarnfy mstructlons

i

R
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. orientdd programs Table 9 lists the suggestlons made by the coaches for |mprovement
of the manual.’ The most frequently mentloned were lnclude more examples more
games and actlvmes mclude an overall organization page at the begmnlng and c0n5|der
adoptlng a "page out” desngn (le caaches would be able to simply lift out a Iesson plan

and use it). S - s

The experts answers to their open ended questlons are listed in Table 10. The |
suggestlons regardmg manual desngn center largely around the need for a more snmpllstlc
organlzatlon and presentatnon of materlal Regarding thelr opinions on the potentlal of the
manual to help standardlze Level l Practlcal for the coaches the ‘experts thought that |t :
would, but they held some reservatlons only if the manual is a requirement of Level I

|
Practicai: if it can be well admlmstered and that it w:ll be met W|th resustance if all

: coaches, regardless of-their coaching backgrounds, must complete it

s:
le;usslg_githsaesults

lntegral to the desngn of the manual were the current theories regardlng adult o

- Iearmng and educatlon The manual was’ de5|gned as a learnmg gmde that’ encouraged the '

coaches to assess thelr Ievel of coachlng competence to work through suggested
learmng actlvmes and then to eValGate thelr development The: manual did not prescrlbe a
step by-step process, lnstead it provuded ideas and gundellnes that depended upon the -
coaches' |n|t|at|ve to develop within thelr own envnronment An lmportant dlstmctlon was - |
made earller by Knowles (1978) bet,ween the chiid learner and the adult learner (Chapter

L, p- 19) chlldren are dependent learnerl relymg upon the teacher to tell them what and
how to. learn, whereas adults are mdependent learners requlrmg resources and
frameworks upon Wthh to pursue certain knowledge or. Skl" These are extremes oh a

contlnuum of learning autonomy or self -directedness, and it would be expected that all

learners fall somewhere along thls contlnuum The fact that almost half (45) of the

coaches were students (five were unlverSIty students 'seven were of hlgh school age)

: whose ablllty to Optlmally use an mdependent learnlng guide may hot have yet been fully

developed may account for mcompleted manuals and questlonnaures ThIS type of
Iearnlng experlence may be very dlfferent from past learning experlences, requmng that

‘more mstructlons regardlng its use be glven There is consnderable dlverSlty wnthln the

a1

Sy
-
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TABLE 10

b - Open-ended Questions: Expefts
On manual desilgn' _
1. 1s the Srganization logncaP
.Yes'(8) : '
it requnres careful reading of the entire manual before usmg
some are less logical than others’.

2.. Are the suggested tlmeframes p. 4) reahstnc" -
Yes (6) ‘ ' -
- PartV should take piace every 10 hours :
requires fneld testing -

3. Is the length approprlate or prohlbntlve7 o R R
,Approprlate (3) e
seems repetitious —- ellmlnate some of the checklists. ‘ o
seems OK ,
it looks Iong —= amount of wntten work may be too much

- 4, Are any parts confusmg') o T S

No (4)
pp. 6 — 10; pp. 17 - 20
. reorganize_the use of Sections and Parts fo
lesson plans —— is it stlll acceptable to use Iesson plans that are conceptuallzed by
' apparatus7 L ‘ \
B Does the use of coloured paper help to organlze it?
N good —— yes , , . _
-needs colour key '
good idea, but too many colours o
sections .would work bétter - ' ‘ R
use white sheets for planmng . ‘ _ C '
: use tabs _ B ' :

6. O_ther7 L ‘ !
 Will-the expense of this manual mflate the cost of Level 1?
add section on adapting equipment
“expand Io%sectlon to include new ‘ideas plcked up at clmlcs
add more blank plannmg sheets

'_'Potential of the Manual: o o R

1. is it appropriate - for Level | Practucal" o A
Yes(11) . - ‘
IF completion is a requirement
;it may be too long
depends upon its admmlstratlon

2. Willit help to standardize Level | Practical? - . :
possibly —— Technical input varies across Canada S
it may beutoo time-— consummg ’

-

o



(Table 10, contd) : '

L)

3. WoII it help to ensure that Leve| | Practlcal is done ina recreatlonal enV|r0nment7

~Yes (4)
.« .+ | think so ~— | hOpe so ~— it needs to be checked
not sure; only if people do it

perhaps for the physical environment; you can't ensure commumcatlon
coaches may resist being told where to coach ,

No -- recreational should not preciude competitive or. educatuonal it should
encourage reconceptuahzat:on and a new approach based on the’ 3 F's

“ i o |
. P .
oo : \

51
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Level | coachlng populatlon be effective the manual must be of use to coaches who

-range in age (16 years and up) in educational expenence and in gymnastncs expenence

, 7/
P ‘

According to the definition of effectiveness and the criteria. established for its
- use, the practncal gymnastncs manual has been assessed by the researcher as being

Y

effectlve for the present populayon studied. o A e .’ '

i \ . ) " . ) \
L - ]
' . .

e

TS
%
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¢ S CHAPTER V

~}
Summary, Concluswns Recommendatlons

Probfem N T
» o

The present study was concerned with the development of a practlcal gymnastlcs "

manual and the subsequent study of its effectnveness The |mmedlate goal of the:,"

vresearch was to determlne lf the manual was effectlve or not in the. practlcal gymn ‘t|cs .
environment; the ultimate goal of the: research was to produce a practlcal manual tobe
used by the LeveL| Gymnastlcs Coachlng Certlflcatnon Program

Procedure

_ people consudered to be experts in the spért of gymnastlcs The coach@s were maxled a

B
manual whlch they were to use as a gmde while completlng thelr 50 hour cg?hmg L

commltment Upon completlon of: thelr program or their 50 hours of ceaé g they * b _

im Nme 2

were malled a questhnnalre in Wthh they assessed the manual s\value ;o t

;- (
+
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objectives and its perceived usefulness to the practising coach,' Twenty—~two manuals

‘and 23 questionnaires, 19 of which were usable were returned by the coaches. Eleven

questionnaires wer.e returned by the experts. Although the experts were not requested %
to return their manuals, six of them did, providing the researcher with valuable comments,

criticisms and ideas.

Limitations

Having completed the study on the effectiveness of the practical gymnastics

manual, the researchervconsidered the following to be the limitiations of the study.

Y Manual introduction: Five different course conductors introducedthe practical

"manual to the,coaches. Because the manual was not a standardized component of
Level | certification there was a lack of consnstency in procedure. The content '
and the purpose of the manual had been explained to the course conductors over
the telephone however there was no assurance that this information was |
interpreted correctly and then relayed accurately to the coaches.

2. ’ MManual use: Although the researcher kept in frequent contact with the practismg
coaches their use of the manual could not be ‘monitored or controlled. The -
manual was implemented irr February, the time of the year in whi_ch,_most
gymnastics programs were well underway In‘vstead of following the guidelines of
manual was restricted to that similar to alresource rather than its intended use as

.a gundelme Further restricting its intended use was the lack of autonomy that the

1" coaches had in their gymnastics envnronment Frequently, they had to conform to
‘either a standard equ:pment set-up orto a number of other coaches who were”
unfamiliar y’v_ith _Level | c'ontent and methodology. A number of activities were not
completad for these reasons. v | |

3 '-‘A small sample of coaches, ‘disproportionate to the sample‘ siie of the experts

| Because of the methodological desngn and procedure of the: study, the researcher»'
attempted to personally contact the coaches and ‘become familiar with the .
coaches and their gymnastics envnronment.* This’ necessntated the selection of a

- small coaches sample The ratio of coaches to experts was 19:11(1. 7:1).

Initially, it was 32: 12 (2.7 : 1), but with the very high return rate of the experts

"



y
sl j,'(92l and the lower return rate of the coaches (embelhshed by a number (4’l"of
S . - unusable returns) lt became Iower than desured A 3 1 ratlo was consndered

approprxate in realuzmg that the coaches Judged |ts actua/ value whereas the

O

o ‘A - , «» : 'experts\w\oud only judge the manual s potent/a/ for effectlveness Because of o

: the lower coaches to—expert ratio, the results may have led to an assessment of

Potentnal effectnveness S L 1"1‘.«;

-

4 / e oth questlonnalre deslgns Irmlted the sub Jects responses and the researcher s
‘,mterpretatlon of thelr responses There were no explanatrons for the words BRI

S S useful" "valuable" and effectave" Ieavung»them open for subjectlve mterpretatlon

The coaches were not mstructed to contmue filling out the quest:onnanre e V; r R

;.f regardless i they had or had not, completed the manual they also were not-

Sy

-"asked to rate thelr overall opmlons regardmg the value of the manual to them

‘e

;,The experts were not encouraged enough to expand upon thelr opmlons

w,,' D SN
iy .

L Resu/ ts =

o

- R g The practtcal gymnastlcs manual was assessed By its component Sectuons Part 1y
B R \ »

. was gnven a thorough analysrs because of :ts ma jOl’ contnb@n to the manual

0 Accordlng to the questlonnalre returns and the :nformatnon from the' mterwew and 4o

manuals both the coaches and expertd/ rated the Parts of Sectron l and 2, and ectlon 3

i : 2 e -/

. R o suggested espec:ally for Part IV Based upon these fmdmgs tlﬁp{actlcal gymnastrcs o
, manual was. assessed as "effectlve R 1 fain J R

The major crmcnsms and suggestlons made, by the coaches and the experts were

i _,a Iack of lntegratlon and dlrectlon m Part v, a needJor more varlety of |deas and ' .’ ERTE

> 'concepts in Part IV and the need to reduce the tlme and the commltment necessary to

e use the manual as a learnmg gunde '.;'_' R ' ' '_,/

a..-

The researcher s assessr‘hent of the practncal gymnastlcs manual as "effectlve

& was based upon the responses of the panel of experts and the/pactlsmg coaches Thns

was done ln accordance wsth the deflmtlon of effectlveness and the crlterla estabhshed

Ve




_ffor its operatnonal use The folfowmg conclusnon regardlng the Valldlty of the study s

. ,consldered approprlate in the present studw for the: metho

_ made in hght of the llmltatlons and results

/v',:_. . . R i . . ) up

do S L o _ PNy

. : . ; .
4

Although a small sample size & usually ;ust caus stion'the'results it was

ologlcal deslgn and .

-' procedures used and for the purpose of the research Had a larger sample of, coaches N

-been used. the famlharlty of the coachung envnronments galned by the researcher through o

: telephone calls and personal mtervnews would not have been possnble because of tlme

gand funancual restrlctlons The researcher would have been restrlcted to

- correspondence by— mall Thr0ugh personal contact w1th the coaches the. researcher

g‘ ‘ned an understandmg for the manual S strengths and weaknesses in practlcal use; more
g <R

E ,'rmportantl)/ the researcher became aware of the: changes necessary to make the manual .

' a workable and valuable gu:de for the practlsmg Level | coach

>

The mformatlon galned was, consudered val id because |t was concerned W|th and s

‘,v,:establlshed through constant reference to the kn wledge and experueng):es of the

" coaches.in thelr use of the manual and the experfs m the:r analysns of it Accordlng to

the frame of reference of the group o (p -8).

: _'were requested to crmcally analyze not use, lthe manual thelr evaluatnon is one of S

»{House (1978) vahdlty in qualltatwe research -depends upon gamlng valld msnghts wnthm

- ,_/' '

h|s argument was presented earller :
(Chapter I, p 22) A potentlal threat to thus val dlty was the dlsproportlonate rat:o of

' coaches to experts Wthh became smaller “tha orlgmally mtended Because the experts

: potentlal value not actual value. The researc er's assessment of effectlveness then _ e

L

. ,because it was more heavuly mfluenced by t e experts ls one more of percelved

= ‘”:untervnews W|th

effectlveness rather than of actual effectlveness

rd

: '/ S Another threat to vandlty was the Hnanner in WhICh the manual was used by the ”

/.
,' coaches (1 e., more as a resource than as'a guudellne) Whether the manual was assessed

@thln the context ‘of |ts lntended use is unknown lnformatlon galned through the

e. coaches gave the researcher reason to suspect that only a few

\

. coaches vyere able 'o use the manual as it was mtended Thls is, belleved to be a result of

' ',the tnme and m procedure used to |mp’/ement the manual

‘_allowed the researcher to~assess the manual as effectlve As the foIIowung

'!5,. ¢

ln conclusron the results of the pnlot study omthe; practncal gymnastics manual

vi/ -

e

. f«_,,\.‘ o

i
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: ~The deS|gn of the pract:cal gymnast:cs manual and the subsequent pllot study of .

y

- its effectlveness has revealed the need for further s‘tudy both before the revusnon of the
mahual occurs and followmg |ts rewsnon As a result of thls study the researcher

recommends that ;“ S R o o

N ‘i [

1 S An analysns be done on the composmon of the Level ! coachlng populatlon to

: 'ensure that the manual |s desngned to best suit their needs In"the: present study
'_the assumptlon was made that the majoruty of Level [ coaches would be adults s
B and therefore the manual was des:gned accordlng to theorles on adult Iearnmg
and educatlon The results of the study showed that almost half (45) of the
' coaches were- students and perhaps not typncal "adult learners : The manual

- should be revused accordmg fo the fmdlngs of such studles ," 3 L

.

2 The manual be mtroduced durlng the Level l technlcal course as an mtegral

':‘component of gymnastlcs certxflcatnon Usnng the practlcal manual in an auxnllary
' manner durmg the techn:cal sessnon on Teachmg and Learmng w0uld help to S

o ‘acquamt the coaches w:th lts mtended use, thereby precludmg the necessnty of a

v =Rty ‘detanled wrltten explanatlon of |ts use Also the manual should be lmplemented at

o the begmnlng of the Fall so that the coaches wo%ve an opportumty to use lt

-as’ lt was lntended Thls would allow a larger sample of coaches to be used and

Ly

> _:would hopefully mcrease the manual s effectnveness m dnverse coachmg

situations. R e e
e T SR i S
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Appendix A

- Practncal reqmrements as stupulated by: N ' “ ,. o

! /
1. Figure Skatmg Certlfncatlon Program the Natlonal Coachlng Certlﬂcatlon Prograr%
2. Syncro- Swnm Certlflcatnon Program. the Natnona! Coachmg Certification Program
3. Table Tennls Certlflcatnon Program the Natlonal Coachlng Certification Program
/

/

-
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FIGURE SKATING COACHING CERTIFICATION PROGRAM

PRACTICAL' COACHING DIARY

CLUB(S) PRESENTLY COACHING

C.F.S.A. § ]
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FIGURE SKATING COACHING CERTIFICATION PROGRAM

Congratulations on campleting the Level 1

Figure Skating Technical course. To be fully
certified at level I, a coach is required to
‘complete thé three camwponents of the National
Coaching Certification Program' . a

Ilevel I Theory. - _offered by the Provincial
Govemrent

ILevel .1 Technical (Figure Skating) - jointly

developed and offered by the Canadian Figure
Skating Association and the Figure Skating

v Coaches of Canada

" level I Practical - jointly deve10ped and

offered by the Canadian Figure Skating
©  Association; and the Figure Skating Ooaches of

'I‘he requirarents for the ILevel I Pract_ical

~ are as follows:

30 hours of figure skating coaching (may be
gmup or private lessons at any level) :

written record of practical coaching experience

(complet_im of this Practical Ooaching Diary) ..

must have a student successfully pass the

-~ C.F.S.A. Preliminary Figube Test, C.F.S.A.

. _'PmliminaryFreeSkaHng'I\est, and C.F.S.A.
: PrelindnaryDance'Dest. g

‘,‘must cawplete the St. John Anbulance Emergency
,First Aid Course (approximately eight hours)

S
i
Y
.
»
BAE
L
o 8]
-
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&é} PRACTICAL: CCY\CHIM; RECORD

aPartoftheLevellPracticaloamxerit :
requimtentsisbohaveastudentpasstheCFSA -
; ' preliminary Figure, Free Skating, 'and Dance Tests. \
' Please conplete the chart below and obtain the tests

O referee's signature as verification.

Ooach's Nanes - ‘ \1 ‘ . P ’ )

‘FoS-C-C- ': ‘o : \\\\\ » \

C-FoSnAc ': ) e ) \‘\
',1,8“-',‘2,‘ \

3 T o b

| skaters's weme | c.F.S.Al Test | Date |Test referee's
. - and CFSA-Reg.eNo. | R | Signature ‘

T SRR AT, Figqure ,
i B ¥ ‘;", ;. | Dance -

R s | \ o
'-V?misistocertifythat L 1
" has completed the St. John Arbulance Emergency
;;First Mg Gourse. . |

 STGONMURE OF OFFICIAL  ~ DWIE




o "_necord of your 30 hours of coachi.nq

"'_befone returnfng your Diary

N
;

‘ *fj PRACTICAL cpncnunc DIARY

'Ihis diary should he ca!pleted to keep a written

PRI : B Lo - . o Lo . :

© c————

‘Upon ccnpletion of all the '

- ';‘«Practical Component - please .,,retum the. Dlary to the :
. coaching: Program Director. Rstetber that you must ‘
" comwplete the Diary (totalling 30 ‘hours coaching), -
. have a student ‘pass the C.F.8.A. #mliminary Figure.,.
Free Skating, - e

Danoe'nests, nd have oatpleted
the St. John Mbulance Ehexgenoy _'1rst Aid course

Please forward bo:

Mr“ Ron Vinoent
Coaching *Program Director
| F.S.C.¢. oouess tra
6748 Criffiths Ave.
‘ Burnaby B.C..- B N ST LRI R
Cowsas

SN mefer to the sanple to helo you conplebe the L
1di‘§ry_._ . L e

kkkkkkkkk



= one-foot spin

|  ; 1) ‘entry’ on a well bent knee -

_ g 2 Private Lesson
= 1.uim_‘3= Dgoenber 8, 1980 - Grcup

msmm 15min anmsnmwr BobbieJol“br

o /skilL Review- AN w; S
i~ backward crogscuts i ' G ‘*‘y I SR
- shoot—the-ducl? RO

: -f'— rveview sp:l.n preparation S

New Skills -Sit Spin Lo R

: Lmle-part-dwhole method (desmatratim‘ SR e
o Main points axphasized weres: s I

2,
v

thningofthefme%eg

3) trunk at approx. 30 angle .

';4) sit spin position in relation to fnee leg i

, ; :2) " balarcing’s terincorzect position

sphmmgmasughtbackmsmeedge
’ 1) m@rﬁctice g.l 1h position at q}f&e of - ri.nk M T

",3) draw adiagramof ‘triangle on ice '80. they&
D ) take skaters hand tobring them 1nto the
: 'Ma:d.mun nmber of rotations 1n Sj.t Spin S T e

- ‘straight line footwork

| f;_,...- mmnm:ize main teachjng points SRR R R L O S o
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BRI
. s

o on‘u:uu s oAV,

Gmup ues-aon '

D?\TE | Decenber 4, 1980

' 'Group° : 10

) Backwatﬂs - clockwise 3X -

p " ‘aFigure Eight Stxoking Pattem
) Backwards - A R R

- -."‘SKILL TRUGHT': ,edg L.v.:ssouLnnm“ 20 m.inutes :

u skateréi_, ST Tnane)

i _"wm/m11 Feview
Pt VPer]_neter Stroking Exercises S
Ay Forwa;ds - clockwise 3k =

- ommtemlodcwise 3X

 New Skill:  FO Edgea

o—-_‘~ :

b) “teach arm. position

* Teaching Progressionsr - . .
coa) “forward. two foot glicb on a circle (both

directions)
for forwaxd cmssouts

c)  forward ‘crosscuts . ( dimctims)

d)_,:"dexmnstrate the whole skill T
~e) - teach edge position and free leg action aqainst

f) . FO. BM position f

g) full motion single edge

“'h) contifuous FO'edges - :“

’Practine Drilla , _ g S . _
1(( ’ ; : Oontinuous FO edges o
1 1 : x S (Individual Ooaching)

Ebllow the I.eéder

--

o




72

A

it

N3




. S;!£|()<:}]‘1:> .(u  {‘ . ‘vf
- Ganada .\

B voon Gorv Tt

: BB COPTE- DE QUALITEE INFERTEURE §




74

y "
U
g

. YOUR LOG BOOK — INSTRUCTOR _

SE - - - v

pl

| PHONE - Aregitode. .5 ...\ Hop

u

YNCHRO SWIM CANADA, of all your cwn teaching/

T ot G R " ;“."_‘9‘
- Your Log Book is"a record,.for you-a
coaching hours and related activities: . 2

r

- Official Signatures, 'éndoi'éihg. ydvl‘ilf-;ssz)ﬁchro,activities;~ are all kept ini this book.This is the only record,
’ 50 be sure to keepit in a safe place. ‘You will have to take it with you to various events, to obtain'signatures.
If' you must mail this book anywhere, sénd it by registered mail. -~ - o

(AN

, “You Are on ;YO“"' Hb_npur_‘ _tb' keep ac;;uréte’and up t'o'ha,te_vfecords of your time spent in.the bari@us’ i
areas.of teaching/coaching. - "< ot o SRR - S - L

B -'Pre-Re’di'xi's'rivtes for Coach 1 are li_'stéjdfonlthe,followihg'ﬁégé's.', Renad:-_t'h'ezrﬁ' carefully., . . T f e
L Kegp;.w;t?h ?ﬁ‘ r'Log Book. all your lesson-plans, and records of your swimmers’ progress.

7. For Awards contact your Ff;rbv‘incial Coaches Chairman, ...« .0 e e e

T X

- - Instructor Certificatigp'Course Attended: ~ . .,

w




.C.A.S.S.A. INSTRUCTOR

: 'Administration - — teaching Synchro Swim.

, F'Requlrements for Cernﬁcatlon
. To be-certified'as a C.A.S.S.A. Instructor, candndates must: : -
L attend, and part1c1pate in, every sessnon of a C A S. S A. Instructor course ngen by a CAS. S A certlfled

\ 2 complete the wntten aSSIgnment

' Definition . 0

A C.AS.S.A. Instructor is a begmner teacher of recreational Synchro wam

. Candidates entermg the course will probably have elther an aquatics background (instructing or performlng)

or teaching experience, but need not know anything about Synchro Swim. .-
As certified C.A.S.S.A. Inistructors, they should, be enthusiastic about Synchro, have their puplls enjoy
Synchro, be able to teach and improve the items @Stars 1 2. and 3, and be able to mtroduce to thelr puplls .
some of the creahve aspects of Synchro . T oty

. Pre-requisites .. . , - . ,‘ L T .
. '.Candxdates must:, ' : . | _

.. be:15 years of 3 age or over as of the frrst day of the course"
2 have at.least.a current Bronze Medallion;

'3 ‘meet any other minimum aquatic safety standard requxred ’w l‘heir local or provmcxal authormes

xg’;ﬁ rongly recommended that candldates also:
1. be at least a Senior Léader or a Red!Cross- Royal Lifé- YM@% Instructor

2. have: had exposure to Synchro SWIm skills through the’ CASS A Star Awards or other: aquahc

programs 5
R ‘ : ‘ o W
' Course Content (approximately 20 hours) 2
Skills: — sculling and bagic body Positions R .
" — C.ASS.A St r5123ﬁgures_ N
iy selected R.L.S.S. test items" , L
—’ games and gimmicks ° - A : , ’ .
Choreography — synchronized strokmg R e 7 N
— simple hybrid strokes RS ' ’ - )

. = gimplé’ hybrld figures
‘— lessoh planning .
— organization of a.recreation program CLaE
B O A S S A Star ‘Awards’ Program exammanon procedure R

i

§ A

Course Director; - S e : I I RN
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"

o : e ' COURSE
INSTRUCTOR - . o - CONTENT"

e ) g
e o B

™ Item S ‘ City & Prov. ¢ Date . Hours Signature of CD  +

Org. of a Recreation Program

Teaching Synchro Swim L - - R N S o

" Lesson Planning
. ?,

- Samplé Lesson .

Star 2 Figures—

3

Star 3‘_Figure5‘

Synghronized Strokihgf; o o . M !
Hybrid Strokes ,
~Hybrid F i_gures

Games-and Gimmicks - : : : - 2 .

. Ideas for Water Demos [ g ISP o — 3 . -

o ‘  Practice Teaching

.T‘otal‘ hours:

Written assignment done . - ... el e e e AU AR

I . . B ) . . . — Id
W . o C N ' : : o s . ! )

P . SE

O G pPOSHION: L iuieeeeeaae. DU

Certi_fin{ation number
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o TEACHING . ;
INSTRUCTOR HOURS:
A pr'e-re(juisife;for Coach 1 is:a minimum of 50 hours
teaching at Star levels 1'and 2 and 3. '
See also Star examination requirements. ; B o
! T SKILLS TAUGHT (check v/) ,
\ |TOTAL g1, »
TIME NEIFIRIERAE:
e TEACHING| T | S| 2| 5| 2|2 (6% S|%|8
s {ocarioN |INpooL | 3| S| S|32| £\ 85851515
) S O N R o B e R R L a | = | O
ol . ,
\
: ;
Y . . K
S - 4 .
vv .
'\ .
. li . ‘
4

© Ttontinged:.. . LB-11077 -
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. TABLE TENNIS

‘When the Table Tennis certification program was initiated, it was found

that a large number of coaches (e.g.- 200 Level One) were passing but two

things were occurring: firstly, many of thé people put thtough did not
follow-up and coach; secondly, many of the people who were coaching did
‘not attend the courses because they felt the requirements did not
cdﬂkespond to their needs. Initial requlrements for Level One were the
wrlklng rof .a multlple choice’ questlonnalre,' in-class practical test
and time coachlng in the field. Level Two requlrements were the same but
contained a hlgher degree of dlfflculty

-

In order for a coach to complete the Technlcal and Practical requlrements,
a number of tasks mst be performed. Here are the tasks:

- B
o Level-One: lQ-lu-hour Course Dellvered over two days.

.. Class, size is betweenv12—20 coaches. . ' B
Tasks: Coaches must - .
1. 'submlt a course report at the end of the Technical
. course to the Course Conductor. The report provides
feedback to both the coach and the Course Conductor
of what was learned 1n the course}
2. complete a wrltten exam taken in class;
.;3.. complete a club umpire's test
4. do a technical analysis of seve ‘ basic.strokes
' with other coaches observ1ng, ‘ .
#

L‘.

QVIS‘. do a Practlcal test, -

6. receive a certified letter-frcm an authorlty in the'
club that 25 hours of coachlng have been\done after -
the course. S VL v \\ s

Py N X | |
PR S U
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2. Course Outlines for Grade 1 . .
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LEVEL

.
A.

The Australian National Accreditation Scheme

" NATURE of
COURSE

General
principles .of
_coaching

. Sports
specific —

theory and .
practical

General
Principles of
Coaching

Sports

- specific -

theory and
practical

' Advancéd

.sport specific .
information on -

the theory and
practise of .
~ coaching

- DURATION.
of COURSE

i /uwﬁ‘}

T

3.5 hours ‘

105 hours

30 hours

[

30 hours

100 hours

Q%

EXPERIENCE
REQUIRED
as a

PRACTISING.

COACH

1 season (or
equivalent as
decided by the
" . national

sporting body)

2 seasons (or
equivalent as

- decided by-the -

national

. sporting body)

-

3 seasons (or. .

equivalent

cided by ;

national

" sporting body)

ig‘addition to-
" ‘previous 2
seasons

‘required for =

- Level 2

80.




Course Guidelines ) .
\ [ r
\_\ (
\
. Grade 1
a Ob/ect/ves ) _ . _
' 1. TJo present basm concepts of movement and basic gymnas'uc skills up toJaeveHI.//‘
’ 2._' 'To prepare candidates for workmg wuth children, teens and adults in gymnastic
programmes ' ,
3 \To prepare candidates for worklng with small groups and later wnth larger groups
: . 4 To lnstnl a Fun ornentatlon in the coach's approaeh to gymnastic programmes.
5 Equupmeqt - Selectlon safety and setting up. L : L
S - - To make candldates aware of the coaching quahflcatlon system
7 To understand elementary judglng prmcuples
8 To make candndates aware of the function of the State Assoc:atlon
- ' " o L o S o . . Y
Theory: (4 hours) - - .

1. {30 mins.). lntroductuomnto Gymnastres and Coachmg quahflcat»on system
‘ Lecture/Dlscusswn . :

2 ,(30_ mlnsf) Recreatnonal and Educatnonal Gymnastlcs Lecture/Demonstrat;on
f\ ‘ " . 3. (30 mins.) afety_-— }Equnpment Selection and setting up. Practical. .
C 4 'k\\f-.\'(30 mins.) Introduction to Skill Development. Lecturé/Demonstration. -
N\ . 5 ‘VBO mins.) Elementary Judglng Rules Lecture/D:scussnon ‘ - ) ’\-” = :
6 - (30\‘\mins.) Stablhty and Motu:mI ‘Lecture/Dlscusston ' ‘ : s
; 7

130 \m'ins.) Basic Programmung and Ownsaﬂon Lecture/Dlscussson




| 82
, . "
L . ; ‘ ) It " d
.
) _ Pract/ca/ Sessmns, (12 hours -— 8 30 mmute pqgwads on Teachmg and Lfaarmng
t ‘ Lecture/Dtscussnon , : : o
, T Basnc concepts of movqment and bastc gymnastlc skill (6 hours)
s 2 Physncal praparatnon exercises (3 hours). ‘
B 3. . Teachin methods (2 hours). )
R \\\\“ 9 * : , ! . 3
' 4. Recreatmnal Gymnastics - practlcal (1 h*bur) .
-~ - . ‘ ; g } . 1
Assessment L o . o e
1 “ Personal agsessment throughout the course. . ';
2. Oral (20 mms) L S
3 - Have completed 50 contact hours o . | | Y
T ' L - *
(The Australian National Coaching Accreditation S;:Qe.mé, ‘pamphist, p: 1) g
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~ LA
. {here are six calegories: T _l
S 1\PLANNING PHEPARATION B
' . AND' EXECU'“ON \\"‘ :

" \gentities functional - systems and

: ',UnderSIancHne psychologlcal socio-
~logical and physical cnafamerisucs ol
adolescence..

‘Has' knowledge‘and understandmg of N Rk » L

“physical fitness and its refationship 10

" “the-overall héaith of the student. ‘
" -Prepares students ‘for, acuvmes;byl” .

developing opnmal fitness levels. 4.

_ Foliows physician’s recommendatiohs -

,-.concerning: physucal acnvny 1or the"‘ e

.- student. .o o e
~““Understands - mstructlonal theories .
_and plans. accordingly.: '
..Develops 1aims and - ob;ectwes for
- his/her: proiessnonal work: Toamd

' Has knowledge of safety ang m;dry-.; RN

Ve,

prevention. - .
- 'Applies - basic - knowiedge and has" :
. undersianding of human movement as . L
5 denved 1rom physnology and psychol
. 00y, e
~Utilizes - kmesnologlca| prmclples in L
- “analyzing and coachlng movement. ;4
' ,Undersxands the physmloglcal bams*
" of fitness. -

physnologlcal factors 1or analyzmg/'
spons and: pertormance Ty
ldemmes “and nmerprels use and ei
1ect 01 drugs on me body

1demmes ano mn, prels nn q,.ecls 01
i nutrmon upon nealtn and perior
. mance.

L Plans @ “school Droc.ram cons:sienl

“with the ohiiosophy -ofthe school, -
needs of the Lommunny anc_growth -
‘ and developmem ol ihe swdenls R
~ Identities p.mc:ples and Iechnnques ol . .=

= othcnanng the spon being ‘coached:’

Has knowledge otrappropnate pro!ec

nve equnpmem ’ / 1 :
Motivates a1mexes 1oward nmmedlqleﬂ; TR
~.and long-range goals.. 7 . SRR
\dentifies and relates. basic safety m

* formation- 9enam|ng to sport.

Applles research hndmgs to specmc S

“$ports.;. o e
identifies - 1actors and condmons ai S
A . fecting motor learning. oy

| 1dentities . and smerprets Ihe ‘/alues

"\ developed . from- pamcupatmg

- lathletics of specified-sport. - - <n
- /Has knowledge 01 use ol teachlng'; R ‘

Demonsirales “knowledge of legal -
. ﬂresponsubllmes and - llabnlmes pern
. nenf to’tield of coachmg : :
'~?2 PROFESSIONALISM \ e
-~ Accepts the basic general phulnsophy ' Vo

; \ ~of physical education and coaching

consusmnt wnh the role of the- scnool R '
ang:the pohcnes oi the. dtsmct ' BRI
- within' the school. . :
s active n pemnem protessaonal :
SEA organlzauons e

Malmams normal . ran es/of/ﬂf
ar e%emmﬁﬁzﬂ?ammy under

é Understands the place ol - mxer
Echolastlc compelmon |n me edur:a- .
“tional program.- :
“Understands and apphes eth:cal pro
cedures in spon : .
. 3. INTERACTION - Coa
~ Motivates” the student to wanI 10 -",‘ SR
learn. " N
Helps sludem !o develop posmve self B
goncepts. ° 5,
Helps studem to accept Se'M«
responsmtlny : b
“-Heips ‘student to accept and mnm )
" responsibility 1o o!he ol e
~Maintains rapport it o (,&_" u
~Relates and inter v R
-CO-Warkers, athle’tes 'parentg ‘and T
“public. oL e ;,::4 R
Displays s:ncere emnusnasm 1or“s§aon., o .
bemg toached: - . tw =
Recogmzes and’ initiates . procedures
L resolve behavnoral and emotuonal ‘
: Droblems '
: "“_tﬁ;-’ B L



' . N .

R N CDACHING THEORY T o S .
‘ . Selects appropnale straregres and R S \j !
o raclrcs of teachmg 10 1aczlnare learn- - T
Uing.
. Anzlyzcs sknl\s rules 4heorx tnd o T
“errategy ol Jp‘*cmcd SPOM. .o L T Y
. J o lcentifies and plans. specilic. game Lo d e e S
o T siraleges and facnes. o Sl e T |
e ' ‘Dnmansxra'es abilny.1o analyze 1o|lqw R e o R AVE o
. _‘ing the contesl: -t e T R :
- Demonstrates abmry 10 1ormulalef/ R P e ' B /
pracuice -plan. Sl e Eh R RN SR
Demonsirates abunylo desngndnllstor 6 EVALUATION i :
s challenge- lndwlduals and;, team lo- Has- knowledge of evaluauon pro
e —reach potential.- - 7. cedures for sfudent- performance . .
et “Keeps cuiren]: in sppn s techmques 4 and/or evaluates student ertor- O A
T e ;’{"d meg d ; : o7 - -mange, ’ e
.. ..t !Has undefstan rngo orgamzanona:;‘f' o ‘ e :
R z-\echmques for praclrce in specmed v ‘ f':vaaslua:rr:gwﬁ?eg;we(ges;ne;grm:sspf:r;’ o S
. - SpOﬂ . . ‘ . 3 . ) " i e - _A_.'J’.. .h o
ot Has knowledge ot and can"usé 1acuc$- R il o,a:&)/:rpr:;a;;ates, elfec: * i T
ang suzlegies in spepmed spor. . Utilizes findings and’ mterpreiauohs T
Al Has: knowledge of " strengths and " yom evaluations tor revisions of pro R
S weakngsses of varipiss offensive and © . ' gram. R
- gefensive sysiems m’specrhed\qun 7 Ras knowledge o evaluanon and
-7+ Has knowledge- of various scouling. .‘.‘."vselecnon of* personnel involved ° ’
Yo techn Ques suna/ﬁ 1or specrhed~ L ,\ath!enc program or spon R
1Y MANAGEMENT ,f"f : ,“ S 'vru,u, v;,-~. i
-7 Can agminister appropriate first aud R T T PR T I e I
~Iskng Ied@eable of .and.conforms (T A U e g
ieague,, stale and national rules.and - o T R
regulations pertaining to athletics. " . R B PO WP U b T TN e
" Has knowledge in regard to-purchase, - . R e T e P
~-..care, use-and siorage ol equrpmentv e I L : P P
‘and supplies.” . S T e e e Y
. Shows: evidence: of purchasmg know-.‘ LTl SRS S
.- ledge ‘to mrke maxrmum use ol lhe'
<.’ ‘school doHar . -
. “Gan.. prepare 2 budget. - mamlaml o A : -
"‘;record .and inventories. . T R . o SRDRECRE O L
" ‘Has understanding of ang/or: demon- L e Lo ‘ L S
strates. efhc\u procedures of team S LT T e T e
management - ({aCii . scheduling, . ¢ e ST L S e
" Cravel arrangemems ome. events;
“etel) : B ‘

" POOR - PRINT . S
i upreuve 111151b1e 2

ik
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- -Siudy complexes
g yeqmpiexes

3. Sports pedagogy : »
4 Sports psychology S 't

A Study Complex The Deutsche Hochschule Fur Korperkultur m the Ger‘man Democratlc
) . . : \} . .

N Repubhc L

L AppendixD

~

1
3

e e " o ; L
Semester - 1.

A\

-,‘3

(Lessons per week in a semester). =~ . !
g !

57 8TNT &

v .
‘ 1 Fundamentals of Marxlsm Lemnlsm
: 2; Latroduction into loglcs

A NWLR

‘5. Theory and history ol physccal culture

X _Sports pOlle

Ry Leadershlp in SOClallSt physmal culture
8. Mathematlcal and: cybemetlc » S :
: - fundamentals’ o LT

e, Fundamentals of natural scrence LT -

B ;‘.>10 Sports. medicine - R E R, I

AR Blomechamcs

L2, Theory and methodology of the lramlng m e

the kmds of sport , : SRR
* Basic tralmng FEER U R NP HEI R R K
Spemal tralmng : B N . o 2

13 General theory and methodology

- of training -

bx‘k14 Practlcals L e -
15 Traifiing. | BT RNt

18 Forelgn languages

Russwan, S Tyt 2

Second forelgn Ianguage

o 1.7 Instructlon in speaklng

(pronuncnalnon mtonatlon elc) : ,vf : v1‘,

N
-

o R S

18

o

3 5 1104
o2 120

222 -
S130°0

w
e
n

M':fi/)azy -
/ 324
Foy 585

- 88
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WHAT IT IS It isa serne@
Coach The development of thls manual has been based on three lmportant

prmcrples flrst that y0u take an unblased Iook at yourself ‘as a Level | Coach

second that you decude |n whnch areas you would I|ke most to |mprove your

coachlng style/beha\(lour and thlrd that you use thns manual to and your
growth in these areas ' o R

COPYRIGHT by the author, Loe Anmna T’unston, February 16 lo82
| Serial Hurbef 314315 .

4

(4.
oY
A
ok N {
L " v‘ i . . /,1 .
S 3 A PRACTICAL MANUAL - =
: N
_‘: /}7 - .t . ‘ N . ' N L3
,;{/{‘ - / ' - k
RPOSE To provnde you wuth the opportumty to apply the content and mformatlon from
the J.eve.l I Techmcal.certlflcatlon course to your gymnastlcs envnronment .
X o
of actlvmas whxch have bean desxgned to: assnst you as a Level I

»



Dmversnty of Alberta

Edmonton Alberta TSG 2H9



OVERVIEW OF THE PRACTICAL M{ANUAL

commltment

SECTION 1 ‘To help you as_sgss yourself as dlLevel 1 Coach as. yoqu

4%

.90



[ 4
.

GENERAL |Nsm'ucrlon\s\

|

_Follow the time frames outlined. Work through the Manual in the order in'which it is

/

a1

’

presented. . , , /
. SECTloyﬁART WHEN TO DO  DATE COMPLETED
17 ="l Before you begm your coachmg /
- commitment - - '
2 Y " Long Term Plan - as you begm your e\ N
N coaching commltmant T\ \
Lesson Plan: I-_-Iours 1-10 -
CircuitS' Hours 1 '— 10 : ‘
. Planmng Hours 1 - 10 v \
y ! ’ )
‘f' ’Recordmg Hours 1 - 50 : L :
.‘!~ . . .\\\
V- : Hours 10 - 20 : \\
) : ) R . \\
" VI “Hours 20 - 30 \
ST T Y
i Hours 30 - 45
VI . Hours 1 - 50
3 X - Hours a5 - 50 | .




Y 92
\
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A Xi
o
. 'SECTION 1
The first 3 baris of the manual have Bgen designed to help you assess your cdmpetencies :
as aLevel | Coach. \ ) ' '
, Comp!ete'Part 1, i and lil at ﬁ\& beginning of your 50 hour coaching cdmmitment
\
\ e
i

i



« : PART |
ARE YOU . .. A COMPETENT LEVEL | COACH?

PURPOSE: To make you aware of the necessary competehcies of alLevel | Coach.

- ’ : |
INSTRUCTIONS: Please read and reflect

WHEN_ TO USE: Before yo_Q begin c:oachjng.i . \

- —— .

1Diagrams and drawings are referenced immediately following Part .

i

a3



ARE YOU ... ONTOP OF IT?

94



9%

DO YOU .. .BELIEVE IN? . -

- THE LEVEL | COACH SUPPORTS THE PHILOSOPHICAL OBJECTIVES OF LEVEL |

N GYMNASTICS: THAT THE GYMNASTICS ENVIRONMENT FOCUSES ON THE
¥ ENJOYMENT OF DEVELOPING FITNESS AND LEARNING GYMNASTICS
' FUNDAMENTALS.

"THE LEVEL | COACH BELIEVES IN THE DEVELOPMENT OF THE CHILD AS A PERSON WHO
CAN BENEFIT FROM THE LEVEL | EXPEFNENCE ' :



- AREYOU...READY?

HE LEVEL 1. COACH UNDERSTANDS HOW TO APPLY LEVEL ! CONTENT TO THE R
- " GYMNASTICS ENVIRONMENT SO THAT THE OBJECTIVES OF FUN FITNESS R
' AND FUNDAMENTALS ARE ACHIEVED S el S

THE LEVEL I COACH CAN PROVIDE CONTINUOUS GYMNASTICS ACTIVITY THAT IS S
Lo CHALLENGING REWARDING AND SAFE FOR ALL CHILDREN . ,



L TOCOABH! .

THE LEVEL I COACH CAN EFFECTIVELY CREATE A GYMNASTICS ENVIRONMENT IN e
: e WHICH CHILDREN FIND. THE- ‘ACTIVITIES ENJOYABLE, CHALLENGING AND IR

T :.';' - REWARDING; IN WHICH. CHILDREN BECOME MORE PHYSICALLY-FIT; AND IN L
PN T S WHICH CHILDREN LEARN THE BASIC SKILLS OF GYMNASTICS e LT s



T

REFERENCES

The drawnngs in Part | were done by Scctt Jeffernes :

Dlagrams R s i .

‘ .pageg (upper left). Koch Karl mgmﬂnumman gﬂa;gb_anngn Stuttgart :

-, ‘Verlag Karl Hofmann 1962 P 61 {upper. right Schulz He|mut Lelsmitblﬂllh Celle; J.
' erlag und Druck 1974 p 89 (bottom)Koch Karl Mgm}ggjm;n und(gumm_en

. Iumgnandgn&nggn Stuttgart Verlag Karl Hofmann 1969, p.- 59

' page 10 (upper and lower Ieft) 'Der Turnwart NR 14 7 1978 (upper rlght) Koch;.'-f |

Karl gmm; p 60 (|ower rlght) Shulz Helmut I_u_r_n_e_n_&_m_(gn Celle Pohl Verlagﬁ '

R 1977 p 20 (centre)Ontano Mlnustry of Cu(ture and F:tness Lg g] ll Ith 1 1978.;“'" | -

e . ,‘_"*,'
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AN : ' . 0o v L . : :
) L . . 8 R i . o e B

~ PARTI % -

e

PURPOSE To revaew the content of Level lTechhncal ERR - R

- S S
INSTRUCTIONS : : ’ ‘
a « Answer all questlons that ydu can wuthout the and of your manual
b “Then, use your manual to complete and correct all questnons A key has been

provnded to help you locate answers :

‘ WHENTOUSE Bef'or_e y'<3u begi‘_n. your‘ co’a“‘ching oorntnitrne'n't'." o

.."'




(AN

" REVIEEWY

Whaf are the 6 domiﬁarit ‘movérhentv'patterns? SR \ .

.. N

ST

-1

List 1 biénﬁechénicalbfinciple-forfe‘a(:h dominant. movement pattern -

100..

74 Canflexibility be trained?___ £xplain

-

3. :5‘5\'Nhat’ are the 3 philo‘sbphi;c‘al dbjectivvesv-v_'o_f Level 17 Sl

.QL — - S . v . ma et ! .

a

B Give 3 réésons why th've': d:e,'v,elopméht of strength is important




U . 107

A

=

s

r

. How do you increase stie'jthr‘f: L S .

T

" Give 2 réasons why you wouid include a.warm-up in.your lesson plan?

- . : ’ A

- Why is it important that children be aware of the SQac':e in which they move?

N K
o* - ) ¢

In order to be'an effective teacher you require knowledge in:

a0

) Frofﬁ' pages ‘,86',_-' g7iist the 3 factors thét'-fyouf"eel' are most imbbrtaht in facilitating '

learning . . o ISR g

- v e

N

1 *

List the 3 key_factors which will ensure enjoyable classes. -

PRt

PRI

12" You will less likely be found to be liable or negligent if you have taken the 4

~ ¥ollowing jpr'ec'a}uti_ohs:' o

-0




71‘. N

2
3
6
7.
8
9

1t

If you do not feel confldant read Level | Techrﬁcal before domg Part lll

\

: 10
,,'1 1.

a2

_ not really

generally

s
p.12 |
B se&:tibné', o
i "'-?-’TGVL'; i
 pp. 17.'—‘21
PP 22 26"
pp 23 26
[P 20
pp 34 - 37
p 84 o
-~ p.86 - 87
p 91 o
p 124

v

- How would you rate your. performance? ‘

g
.How many questlons dld you have to Iook up?

deflmteiy

'HOW DID YOU DO?

excellent . ..

Key to Answers

RPN

good ..

Do you- feel’confldent that you know the content of Level I T chmcal manual"‘

102
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“PART Il

D

103

PURPOSE: To help you to ‘idehtif:y your areas of strength and cond_erns as aLevel | Coach.

st

apomp

RUCTI

ONS: :

Place an X along' the 6—poiht sc':éle_ for each questibﬁ. E
Join these Xs together for each part (See Example)

- List your stengths and your concerns. - : : . ) o
It is required that you include only pages18 and 19 in your completed package.

The actual profile is for your ownuse. -°

\

WHEN TO USE: Before you Be\‘\g'ivn y'bur.cc;aéhing cp i

o
WA
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| 8 8§ .8 &2 il
’ o % % EE & Tt EX
HOW CONFIDENT DO YOU FEEL TO . . 88 8 88 8 28 88
o . ) NS0 \Y . .
| ' 12 3 4 5
PART A
1. -develop a Iong—ierm plan for your gymnasts?: T
2. - select/design activities to develop:
flexibility .
0 1
- strength
‘ o g ‘ c S - b.
’ L ower o ) . ,
S e o ' ‘ 0 i
endurance ‘
S 0 1
3. selent/deSIQn actlvmes that encourage S
chlldren to explore: ,
statics’
P 1 3
landi '
andings ~ 3
rotations -
o _ - 1 3
- sWin o e
, 9 , 7 i 3
spring ’
] height eﬂ ht : 3w
e:g and flig : :
o ' , 1 2 3 4
4. «select/desxgn actlvmes in which you teach - ‘
the key movements skills of S o o A
' is;atlcs ) ) 1“' 5
- % landings ,
T | 1 2 N
‘rotations -
R 0 1 2
“swing
T T 1 2
o : sprin
S L pring - 1 7
) henght and fhght . :
L ' ' 0 1 2 4

5. select/desrgn actlvmes that help chnldren to develop an awareness of the :

' movement in .. . : ) '
enerals az:é o — .
generaispace .~ . o1 3 &

. equipment space -
- o 0 1 2 3 4

C e



“ .. HOW CONFIDENT DO YOUFEEL TO...
PART A
coa 1. - develop along-term pian for your gymnésts?

2. . select/design activities to develop:
flexibility
. " strength
power
enddrance

- 3. select/design actlvmes that encourage
" children to explore I

' _statics . /
. landings - '_\_
. rotations
‘ | swing -
. T - spring _
A helghtand fhght S

-4, ' seIect/desngn activities in whnch you teach
the key movements skills of

- . stat|cs »
- !‘andingslu_v',
rotations -+ e
- swing e '
spring ] | o
- helght and flight _ o {-,fi/ t.

e, 0 1 3
5 select/desngn actlvmes that help chuldren to develop an aWareness of thenr/ _

- movement in:
- general space

- equipment space . ..

- 105
) 3 8 - e .Z"*_‘
=5 & &5 5§35
8o ‘o Bl O - 2p
w® = e & e 8&
58 £5 55 5§58 56
£0 EQ 88-.‘ 0 >0, 00
0 1 2 3 4 5
0 T 2 3 & 5
’ ,ﬁ ‘ ‘;y
1 2 /3 4 5
[0] 1 Z 3 [4) J
o 1 2 3 L5
o 1 2 -3 4o s
1 2 3¢ 4
1 z. 3 L5
1 2 3 & 5
T 7. 3 Z 5
1 2 3 & 5
Tz 3 I 5
0 1 7 3 & 5
0 1 2 3 5
0 1 2 5
1~ 2 3 4 5
T 2 3 4. 5
) Z 5
o 1 2 - 3 & 5
0. 1. 2 3 4. 5.
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)] Q >
S8 B T 3 T 23
o N S5osr BE fogt B
HOW CONFIDENT DO YOU FEEL TO.. .. 28 EZ 83 '8 %3 &%
| | o 1 .2 3 4 5
PARTB DR G
1.  develop daily iesson plans?
\
2. désign/select warm-up activities that will: ' ‘ ‘ ' A \
increase physical development - ( ‘
have continuous activity 1 2 3 >
" SR 1 2 3. 4 5
set a positive tone/atmosphere . ° 5
A o ‘ 1 2 3 4 o)
RN ‘ ' ' S
3 design/select gymnastics games '
B "+ gymnasties 9 o 1 2z 3 & .5
4. design/select circuit-type activities 1o encodilﬁge 3 ' _
the development of the basic movement.skills W o o g
S ‘ 0 1 2 3.\ 4 5
B. - design/select activities that make efficientuse - o R oy
of the equipment and space available .
: o R 0 1. 2 3 A 5
6. desig‘n/'s_elect activities that are: ,
contjnuoué o R
R 0 T 7 3 T 5
chalienging - o o
L R o 1 2 -3 4 5
.~ suitable ’ . - - -
B o S | 0 T 2 3 & 5
© 7. design/select warm-doWn activities that are fun B
S ' ' 0 1 2 3 4 5



Examine the profile that you have drawn. You will find your areas of strength on the
right side of the scale, and your areas of concern on the left side of the scale.

" Was your confidence rating higher in Part A or Part B?

Ll

WHAT DOES YOUR PROFILE TELL YOU?

List specific areas of strengths and concerns according to your profile:

Areas of strength -

Areas of. concerns

Reread thé,cbo‘mp'etencies in PART | and compare your strehgths and concerns with

d

in addition to completing this manual, what can you do to improve y’erself as a Level

Creating an effective Level | en’virdnme,nﬁ

_them. Rate your level of confidence for each competency:
a . Knowledge of content L -
' L =€
b.  Belief in objectives o "D
c. . Applying objectives and content §g :
_ OBt e 9

confidence .
fetely
. confident -

confident
confident

R

some.
comp

little
. confidence .

very

. o.

I'Coach?

. 9]

w




SECTION 2 |
~ This Section has been designed 10 guide your development as a Leri | Coach.
- B o
_ Instructions are given at the beginning of each part. v
s
]
. f
b /
} \
“ A .
i
Q
| L/
i i
I y
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PART IV

PLANNING

’

PURPOSE: To help you develop a long—term (seasonaliplan.

INSTRUCTIONS: There are 5 activities in this part Each activity has specific instryctions.

b.
C.
d

Fill out thg long—-term plan when you start your 50 hour coaching requirement
Read through the samplie lesson plans. |

Read through the sample circuntsv.'

Complete the instructions on Lesson Planning.

Complete the instructions on Planning’& Recording.

WHEN TO USE: Hours 1 = 10 (except- for Recording)

=t

g

i £

=g



T, .

Dates

| -AgeGroup

- Ability/Level

" Ciub/instifution

thrﬁw'ev'el'_k

C 0 Assistants

- Facilities

Ta

\ -:QViilf‘al‘l'jGozal of Y’ou'rfrd‘grgvm_;

Lol
DT

S

’

to

10,

i

 Objectives'___|

TR

:/‘_/




Nz 4

e
. LESSONPLANS . . '
S PQR_POSE:TO pi*ovidfev_" y&p:wi‘tﬁvidaas‘ -fo:_':_'-_.devalqpin"g _I'e"_sévoh‘ plans _
INSTRUCTIONS B T - e

‘,,.

e -va_ Please read the 2 Iesson plans Each mcludes a lesson outlme and detalled

- actlvmes Checkhsts have been completed for each Iesson

e

| WHEN TO USE: Hours 1= 10, - T




‘ ‘ R y THEME LESSON PLANS
" :'The ldea lS to plck themes around Wthh you can orgamze your lesson s actlvntles and plans
_ fFor example |f you choose the themes of rotatnons and swmg the gymnastlcs actlvmes
’ that you deSIQn or select should mcorporate many d:fferent forms of rotatnons and 5wungsb
' 'and should lnvolve a vanety of apparatus » 5 ‘ ‘ A ‘
. _} Thls method of Qrgamzmg a lesson places the emphans on the dommant movement
v ' patterns physlcal development and movement qualmes that underhes the learnlng of v
gymnastlcs Skl" Through thns type of lesson orgamzatlon itis. hoped that the followmg
objectnves will be achleved : ’ ' RS o
*\*to have max:mum partucnpatlon and contmuous actlwty '
'( _#to have challengmg and mterestmg actlvmes g '
o v_ :*to have actlvmes adaptable to dnffereht levels of ablhty o
-'ij."'*to have ¢ on- gonng fltness development N : | v
*to develop fundamental gymnastlcs Skl" from the learnlng of the dommant
o movement patterns . o | B

The achlevement of these ob jectlves will hopefully lead to. an g_mg_vabg gymnastncs

expenence



o SR © LESSONPLAN 1
THEME Rotatépr{ | |

TIME 45 mmutes T TR | R “'“_

GROUPSIZE 10-18 . . " | |

AGE 6-12 years (Beglnners-Red Level)'-_ F o e cd

INSTRUCTORS 1 o BN o

~

OBJECTIVES chIIdren quI warm up large body muscIes o
CACTIVITIES? - B )
o _*Ioose caboose - : 1;,"' : 5 S ; 10""”
K':*Immunuty tag usung Iog roII as the Immune szxtlon | e -
“*catch one catch all {crab posmon) i o S

. *groupr stretchlng usmg balls
e " v ¥ AN

e OBJECTIVES chnldren will be abIe to perform the statics’ Ilsted

: children will be ‘able to participate in the circuit descrIbed for this Iesson o ,
chnldren wnll be abIe"to at‘tempt a cartwheel and a straddle roII

REVJEW Statlcs (5 mm) e S ey 30mm
front support : bndge - knee scale R splits ' -
rear- SUDport : Iong hang shoulder stand .
Str'de SuPport a headstand R mverted hang o o
ACTIVITY red level c:rcolt on rotatvons (10 mun) e - |
‘ TEACH cartwheel and front straddle roll (5 mm) | PR . e . " v‘ | L:

ACTIVITY contmue w:th rotatlon curcuxt lncorporatlng the 2 new skIIIs (see cnrcuut) (10 mm)

*Immunlty tag usmg a forward shoulder roII as. the lmmune posmon

'nskm-—the-snake (file formation) f ' i 5mtn

2A descrlptuon of some actlvmes can be found on the: next page SRR ST
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7 LESSONPLANDETALS: -

Group stretchmg wuth balls in flle formatlon have the chlldren pass the balls

»

f - forward backward and sudeward At furst have them practlce slowly to ensure they

ur‘tderstand the pattern as. well as usmg thns as a method of mcreasmg ﬂelelllty Then |t
can be done asa competmve game 8 , '_ _ '_ R S T, - S

Ce
A A
B PR

LESSON

Statlcs Have the chlldren movmg freely around the gym gomg over. and under and

S belng on the equupment The mstructor calls out statlc posmon commands and the chlldre’n i

‘ move to the nearest plece of equupment and perform the statlc The chlldren then resume :

thelr free movernent 0 B S o _
Teach Once the chnldren are- fammar wuth the red level cnrcult on rotatnons stop ;

them where they are, and show them how the cartwheel and the front straddle roll are to

= be performed Have the chlldren practlce both Skl”S where they are Posmon yourself as :

shown on the d:agram Resume the C|rcmt assxstlng the chlldren as they move past you lf

need be create a spearate statlon for those requurmg mduvudual mstructlon



.-+ = REDLEVELCRCUT -

: THEME.ﬁo‘tati'ons
PATTERN Double cvrcle or weave or fngure 8
EQUIPMENT . ,

bar (LB of unevens or one rail’ of the parallels)
.bench S . | ‘ '- S
.skibping képes (2) . o |
ho‘;p'" -
beat boards (2)
:mats“5+) o R T T

s ball :

‘ ;ﬂxmw} B ' 5 g
youum HELE. Assas‘r S
CWLDREN RS THEY. . [

PAss you.

. FoRwARD RoLr 1 ;,‘.
Fl.nr on ypug Bnc(
-2 104 JZou.: ,

5 FORWARD Rorl
FRom WeiGur .

FRONT .5upPoRT [ — s T ;,,g“',,,go’_ ‘
' _ " Roxs, mwnlp | oo T Rokk Do
ﬂzwr :ummr L Te C 3 =Y b e Ty INCLINE
Yy rukw 70 . STAND S L eorow : :
REqR Su"oRT : R LB

"\l

B ‘ I‘E\Qwhtb

T IR IO L .. | STRADOLE 3/ |72

‘For un&p 201. e
up ZH! o
uvc_m/z

ol FORWARD Bori. . ,
_ovER BEwcH Sieus - |
CRowk T

RN I CARTWNEEL
FORWARD RerL - aveR '[B,i”"’
70 SQUAT . SR

D\CARTWNEEL - earrune

N

.
NN
[ERR

N
X
NS

S
R

w8

: i CCARTWNEEL:.

: : CAbost Youf S ié % "_'/Rkauﬂofagu. o

- S et o 00“’” BACKWARD - " " Jump Ny 7utM-t L B '
SR I I R"L . . Backwars Rou.&o'y '

: © - SIRADOLE SupPoRT

i
/
./ .




.
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i UM »
o)

L v N
_ THEME: spring and landing‘s1 o / o f[
TME 45 minutes // |
" GROUP SIZE: 15 -~ 35 AR
'AGE: 6 - 12 years R
| INSTRUCTORS, 1 'HE‘LPP‘ERS‘::Z ol

‘ _OBJECT!VES chuldren W|II be able to demonstrate the dlfference between a jump and a

116

. e e e ' s . .
( - ‘ \ '
. - J ) N

>\._ LESSONPLAN 2
BTt

OBJECTlVES the Iarge muscle groups W||| be Ioosened up

. chuldren WI|| gam confndence when movmg arOund the apparatus

ACTIVITIES S - 1omin

v*partner tag

scatch one, catch all . I )

,'*mchworm L _' j : ,"1'4' - - A}'v
'»,.*partner assnsted straddle sit stretch RS | S _1/,/

,*Relays frog hops kangaroo Ieaps Ieap frog

spring . I
hlldren wnll be able to control thetr landings ... " N © 30min.

. 1 ‘-Spring zdlscovery approach to achlevmg helght m sprmg and 1o achlevmg control!ed

{*landlngs(10m|n) e T Lo ":,-‘

o 2. ACTlVlTY Obstacle Course for. sprmg and Iandungs(15 20m|n) : : | ‘_,""a o

Popcorn i T e T ST -'2"“”-‘
AR . S |

IThis IesSon planis adapted from one cr\eated by Mlke Hannah St Vltal Wmnlpeg
Manitoba. .

‘ 2Lerssoh detalls can be found*on the followung pages

i
{ g

o



“"Now let's start in full'squat with your hands onthe  slow, heavy jumps =
floor and jump as high as you can but in slow ‘ ' : ‘
“motion”
"Why can't you Jump very hlgh in slow motuon’ S "You need to be movnng fast
: - - to jump high”" ‘
.“Great so to jump high we have to push down very "Right” . ‘ :
fast with our legs! Right?” e
~ 'Did it feel better to use your arms to help you: "Yes" o : S
. jump7' .' . o ", ;

-squat and jump as high as you can

poie

\

N\

\

'LESSON PLAN DETAILS |

1..SPRING: (10min) o f . o

Coach ~ = .. Chidren

"How hlgh can you Jump'?" ' » @veryone jumps.

"Mow high.can you jump with your hands pn your « little bounces orily from use -
hips and without bending your legs? .. Try/it" = . of the toes : .

“Now,: keepmg your hands on your hips/startin full . big jumps
xplode like a .
Jack=In-The—Box!"".

* "That was much better. How did it feel ;umpnng with  “Funny, awful, dead”

your hands on your hips?”

_"This time start in full squat with your hands on the ~~-huge jumps -

floor and when you explode out of the bo: throw
your hands towards the ceiling!" | -

* "Okay, so now we know that to jump high we have children practice
-.to EXPLODE‘ Push very fast wuth our Iegs and throw R
. our arms: to the celhng : _

Our arms gotZIP"

C"Try to Jjump,without using your toes Keep your toes .chlldren try, and f|nd it o

S "Let's land as noisily as we can
:+ "Let's land as quietly as we can.” |~
- "What did you.do to help you land quletly7"

. curled u?der How does it feel, jumpmg without your dlffocult '

toes?” . :
"Now,. put together everythlng that you know about . chnldren Jump about
jumping and jump as high as you ‘can. Go all the ‘way .

" to the other: side of the gym” - i .
. "Now, try to jump as high as. you.can but get your -chnldren lnterpret mstructnons

feet off the floor as fast as you can — = pretend that and try - e

“ the floor is'very hot!”

"Are your feet on the floor longer when you bend . "Yes' s

_your legs alot?”

"So, let’s try to-bend our: legs just enough to sprmg . ch:ldren try
Don't forget to use your arms!” -

- "Now we know how to ZING ~ —~the ZIP of our arms -chnldren spring around the.

dnd the SPRING of our Iegs makes us ZING' Letsall gym calling out 'zing" as they

.~ ZING together!” . - spring
-"Okay, everyone jump everyone zmg

~ «children try to- demonstrate
" the difference

"Coach corrects S ‘ v-chuldren practice using the

. apparatus as well as the floor
« children land heavily _
. children try to land quietly
~ “"bending knees, hips. toe
'Did you land on just. your ‘toes?: How many feet dnd «children identify that they

o

you land on?” i 4. .7 - should be landing on both :
3 ' o with a toe—~to—heel actlon
~"Did you stop suddenly .or slowly?” ; é" "Slowly” -
 "Let's try == sprlng onto tt\e equlpment and Jump . chuldren try
) off" . e L .
Coach corrects ST wchnldren practxce

o

-

'/"'/:.,.‘ D

117
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2 ACTIVITY Obstacle Course (15 - 20 min) ‘ _
1 ’ Have the chlldren go through the obstacle course. Dependmg upon the level of the )
children, mcorporate the following |deas . ) '

a - replace "tuck” w1th "straddle
b. perform a varlety of positions whale in the air (tuck, straddle pnke twists)
2. Stop the chnldren Have them demonstrate that they know the dtfference between B

' sprlngnng and jumping. Correct and have them practise usmg the equnpment as |s

3. Stop the children again, and review how to land in control. R
4. Resume the obstacle course..
3 POPCORN

Gather the chlldren together lnsude a circle; the chuldren should be close together
but.not cramped Start off by havnng them do fast, staccatto hke rebound sprmgs and -
change to ;umpmg as the popcorn starts to pop '

“ Repeat by taking the popcorn off therheat and: addmg more T
_ ‘Thls is excellent for leg strength and cardlo—vascular condmonmg |f the chtldren are kept

‘actlve for at Ieast 2 mmutes

s - ) ‘ » : . ]
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S DOMINANT MOVEMENT PATTERN CHECKLIST

' Check off the dominant movement patterns to be used in each lesson.

120

!

" STATICS
Supports
Hangs

Balances’

LESSONS

Al

LANDINGS =
Safety '

Control

somis”

" ROTATIONS

Forwa'fd/ Bagk‘ward

© Sideward

. ,Longitudinal

CSWINGY -

. 4

 SPRING

HEIGHT & FLIGHT

€




PHYSICAL DEVELOPMENT CHECKLIST

Cy

| Check off the areas of physical development to be covered in each lesson.

~ LESSONS

g 1 |2
STRENGTH * : SR -
. legs IR A
| ‘ shoulders o v |
“ttrunk B N R K
‘T\ — / ' /
7

" POWER

o legs

arms B ' A » -

CENDURANCE | | £ Y I E N B e =

FLEXIBILITY
- legs - ' s | v

shoulders
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RED WHITE BLUE GYMNASTICS CIRCUITS

v
]

PURPOSE: To help you design cjr/cuit's using the C.GF. Development Program.

INSTRUCTIONS: . e T
a . Analyze the following circuits to'see if you can adapt them to your gymnastics
environment. ‘ o

'

¥
1

WHEN TO USE: Hours 1= 10.

4 Note: These circuits, as explained, are ‘gearéd to the
~ practice of fundamentals. vA_teacﬁihg phase can be built in by having the instructor at

one particular area instructing and spotting. The instructor is reminded to be -
t.(ihll view of the activity area is possible. L
4 . L

i . ' .

i

‘positioned so that a f

These circuits_‘weresaqapted from those presented-at an Education-Recreation Teaser
Clinic, Fall, 1979. They were developed for The Ontario Gymnastics Federation.



«  THEME: Rotations

PATTERN: Double circle or weave or figure 8

EQUIPMENT:

RED LEVEL CIRCUIT

bar (LB of unevens, or one rail of the paralleis)

bench '
skipping ropes (2)
hoop

: beatboards(Z)

“mats (15+)

ball

/

ForwARD Rovi. m six
FLAT o/ youR Back’
> 2 Lo Roirs

P

oww FOlWAKD

RoLL

FRONT Suppolt [ FoRwARD
FRenxT SuPpoRY : Py
/ Yo vud Te —— | s rae INCLINE
2 TURN T0 S1AN2 A on
REAR SurpoRT ' P 4?’ L3 l
T : FERWARD
. Roek O
| ForwaARD Rors STRACOLE 31T 4
; u’ rN‘ . 4
INCLINE . l
. A -
1 " CARTWANGEL Y FORWARD RoiLi : )
l76 sguar L (L08)
: » l \ - Rowi
\/ cARTWNEEL CARTWNEEL \
~__ | ‘ CARTWNELL
CHoos £ yéuﬂ € QRound 24LL

OWN BACK WAL D
Retr

Jump Yo TuRN -
Backwand Roil 7O
STRADOLE SupPPoRT



“u

THEME RotatJnons,

. PATTERN Weave.
EQUIPMENT

ny 'vparallel bars : “§

; beat boards (2)

’ ' R _"rings_/'r?OF>es -

" boxhorse’ .

g e mvr Rut.

AT o;vro LANDING .

mﬂf

BAcKwARD
gou.S .

&

R FMHMD RoLi s
S ALONE ToP o .
2N Box . oo

[

" ‘unevens

bench -

-‘high' bar-

| mats(20) -

VA

R

Jume Yi Tubl
S " —sroapnﬂb Rou.
v 1ieq 5“""

. u\P :
pu.uwl&

' ...gqq(wmb wé

(A} L% &

34,

o

e -‘-:‘ ‘ TD 571,.)0,_; C :
=

Veme ¥

THRA
1

% RN

REAR surmr

To

.-»m»nul’

pmxym&p Ross Yo
‘STRADOLE JrAND . -

h .
,/znm\/—o

T BRIDGES V2
LML) THRN To FROwT |
1surporT—+ ¥y -
e T BRWDGE -

L ] FRWNT SaP?oeT

WHITE LEVEL CIRCUIT

S

»»~p_‘§m“€1 e
T Teananeer
"OVER BENCH -

CARTWMEEL
Dismownt

oy pumo snn- Sl
A »cm‘
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Jeatonee,

[:—__‘-::J P FoRARD mu.

L CARTWMEELS 4o

" BOTH SIDES .

HAmnsTAND

CWoSE L
] Foriomep. -
RoWS -~

T' ﬂl‘on‘t SunoRT

I T Lo».lh Hawg -

e }’1 me.o To L.an_p

{q Lo



oo 7+ BLUELEVELCIREUIT

'-‘THEME:V Rotatiéns o ‘ L , L

PATTERN F.gures S L BRE PRl

EQUIPMENT - R T Sl P
mats (24)
beam
'unevensv-

o parallels T el o o

;béat“béa'rd"- S

: Iandmg pad

. "beam draped wnth mats

‘ smnno\.t r-‘w L
' yr- ' snme.m qu

'PVWEV"/;' L ——
ruzn—vkou. '

m orﬂD AT
Lnubm(-, maz [ e f

el

fowe oo
FeRumRD -
RoOLL

" PRoNT SuppokT o oo DWE '
* HB~» FoRWARD RoLk . 0 carTwnEeL |
= TO REAR SwWPPOoRT - . T ey
| Hang o LB» Yy R
“TURN =’ Bﬂa(wﬂﬂb
b uwcm.cs.r o

e o
. B -

Wunu
Brmﬁé Fbu
. sma(b

| SuppoRT—> —)
- CAST- ¥y n‘«X'; .

"‘,"T" LAND

Jume 4 TurRN

- CRasS3 ﬂlPMl' -

J‘; TuRN.TO

~: FRONT ‘SUPPORT
= Y Turw 70
‘CRO3S Surmv

-y STRADDLE JT.

=D FORWARD ROLLTO -

'uNBGR_R!rﬂ ﬁﬁh’l]

e T e e e T i 2 I I‘MNDSHMA-DI?QCH S
7\ R A NS RE e e R L oveR To-BRIDGE .

Z
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pr

:  LESSONPLANNING
B PR o

INSTRUCTIONS

o a." ‘ "'Plan 2 lessons usmg the "theme" |dea Use one or both of the sample lesson
T plans (adaptnng them tho your gym program) QB choose any 2 of your own
lesson plans TR EE ' e
. .{Use the plannlng sheets prowded
“Evaluate usmg the sheets prov:ded R
b - 'Desngn 2 cnrcutts Elther adapt the samples glven QB desagn your own

2.

" Dragram them on the sheets provtded ‘and evaluate them

. 4, WHEN TO USE: Hours 1. = 1 O'-.ff T




THEME:

'GROUP SIZE: - . ,

19}

W
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'LESSON EVALUATION . _

| THEME: _

SR Were the chnldren contlnually actlve7

2. Dld the: chnldren appear to be enjoying the actlvuty7

3 | ,Whnch activities would you use again? v

4. ‘ 'Whiqh activiiie§ would you not use again? __ -

e

‘ “ .AA“ ‘ .

C:rcle —

—

-Were the’ actlvmes enjoyable7 - none "’s"ome” : rﬁany“‘. Coal
' Were the actwutles challengmg7 .none . some ‘ ‘many S all
: Were the chnfren successful at the actuvmes7 . no ' sometlmes ; ,'_'yés

= Was the equupment used effectwely? T he 'sometlmesv' yes

- Was the space used gffectlve:ly?, SRR - Ro .-","som‘e"ti'rrieé o yes

e

e

" Would you use the same lesson again?_____ Why?____ Lo A e

.'Whai,'was the rﬁé_jor'vstrﬂe'rigth?

1

.. What was the fﬁajqr weakness? __

" ‘Refer t_byc’;L’;r‘ibng-_tehm‘objécti_\ges’._ Which objectivels) did this lesson help-achieve?

IE
-




. THEME

'CIRCUIT WORKSHEETS

PATTERN: .

 EQUIPMENT: __

129
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. .
" CIRCUIT EVALUATION

THEME:

1. .Wei"e",the c":hildi'e‘h"_.capable of the skill level?
2. "Waere 'fhere |ihe—ups7ﬂ ‘ '
) Was. lt lnterestmg? ‘ B

4: Lnst the actlvmes in the cnrcunt that you would not use agam y

. ] ' . “y

 Why?

5 Was the circuit. easy to explam7 | : o v /“ ' t

6. How cou|d you nmprove the mrcmt7 |
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',
(A

T /
o
: o \//, | R
- L , /)’ . PLANNING & RECORDING
PURPOSE: _ b B T :
s S e To assist your/daily planning over your 50 hours of coaching.’ ‘
% .., b - Toprovide you with arecord of your lesson organization and content

INSTRUCTIONS:' . S | ,
. a. . Fill out these shgetswhen planning sach lesson. v . S
b. Complete the long-term evaluation sheets after 20 hours and after 45 hours. -

‘o . B { :
X \’“

Y.
Vo

" WHEN TO USE: Hours 1 - 50. .
. ;’_.
- .
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'DOMINANT MOVEMENT PATTERN CHECKLIST

Check off the dominant movement patterns to be used in each lesson.

132

STATICS
" Supports
o Hangs

. Balances

1

LESSONS
516 17

10

11

12

3] 4

LANDINGS
~ Safety

Control

ROTATIONS.

‘Forward/Backward | -

- Sideward

. Longitudinal

P N | T -

SWING

SPRNG

HEIGHT & FLIGHT - -
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A
DOMINANT MOVEMENT PAT TERN CHECKLIST

Check off the dominant movement patterns to be used in each lesson.

LESSONS . -

1314 |15 [16 [17 18 [19 [20 |21 |22 |23

STATICS - o o

Supports - - - R I N

Hangs

Balances

7z ' ! : . B -
. . -

LANDINGS

Safety = ' _ - " ' / 1a

- Control .

ROTATIONS

Forward/Backward

Sideward

‘ Lohgitudinal

SWING

!

- SPRING |

'HEIGHT & FLIGHT - R R N P |




" DOMINANT MOVEMENT PATTERN CHECKLIST,

‘ /
Check off the dominant movement patterns to‘b’ebused in each lesson.

134

- LESSONS

125 |26 [27 28 [29 |30 (31

STATICS
Supports

Héngs

Balances

LANDINGS

Séfety o i - . f/‘

. Control’ ¢

ROTATIONS : R N R |

. Forward/Backward

Sideward - <

Longitudinal -

SWING

o

SPRING

HEIGHT & FLIGHT




Check off the areas of physical development to be covered.in each lesson.

PHYSICAL DEVELOPMENT CHECKLIST .

135

L

STRENGTH
" legs
shodldeqs

trunk

L;."\',

LESSONS,

10

12

POWER
~ legs

arms

- ENDURANCE

FLEXIBILITY -
'Ieg's .

shoulders
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]
PHYSICAL DEVELOPMENT CHECKLIST
. . ay
Check off the areas of physical development to be covered in each lesson.
LESSONS .
13014 L1516 (17 |18 | 19 | 20. 22 {23 |24

STRENGTH

legs

shoulders:

o trunk’

21

POWER
legs

arms -

ENDURANCE

FLEXIBILITY

legs '

'shoulders




Mo
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1

PHYSICAL DEVELOPMENT CHECKLIST

W

Check off the areas of physical developmant to be covered in each lesson /

- LESSONS

25 126 27 28 |29 130 31

STRENGTH

legs

shoulders

trunk . ‘ ’ ' [

POWER +

legs

Carms

Phuy © e

ENDURANCE

FLEXIBILITY

legs

shoulders
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‘GYMNASTICS AND RELATED GAMES . -

Al .

- List games to be used unéef the follov{/‘i’ng’he;dings; R

@

 LESSONS

[

B ’,COMBAT'lyé_s_

ES

e A

Qe




 ;//‘

PR ‘/,»4
¥ W

/.

List games to be used under thé following héadings:

- -GAMES

* GYMNASTICS AND RELATED GAMES .~ '

138

ey -

o

. COMBATVES |

0L

UgA“'fLESSQNS‘ f"

| TAGs

© ANIMAL




* List games to be‘use'd under the follqwing_ﬁea&ings:

{

- GYMN

ASTICS AND RELATED GAMES

iy

140

GAMES

" COMBATIVES |

;- LESSONS

LA
Yo

o ANIMAL

+
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- GYMNASTICS AND RELATED GAMES

List games to be used undér’ the fo’lloyy‘ing headings:

GAMES

[T

- ‘11:..

12

" COMBATIVES

a

10

‘LESSONS"

Sy

TAGS

CANIMAL

L T

OTHER

Lo
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" GYMNASTICS AND RELATED GAMES .

List‘ ames to be used under tHe~‘folIowing he'adin'gs:
CGAMES |

COMBATIVES
"‘_\4\ .

S13

LESSONS -

14

15

THER




~ List gcames to be used under the following headings:

LESSONS

GAMES

16

.. GYMNASTICS AND RELATED GAMES

17

18

143

/

- COMBATIVES /

/

o]

e

TAGS

CANIMAL

' OTHER




GYMNASTICS AND RELATED GAMES

. v o :
" List game;sfco be used under the following headings:

GAMES

19

LESSONS

20

144

21

-~

" COMBATIVES

“TAGS

L

_—y

-

. ANIMAL -

15

D

. .-"‘h}

oo
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GYMNASTICS AND RELATED GAMES
List games to be used under the foliowing headings:.
- . {.
- | ~comBATIVES o
. - "?
/
TAGS
ANIMAL . \
 OTHER ) S
| .
R
k)
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[ (‘1
e o  GYMNASTICS AND RELATED GAMES
2 | L
List games to be used under the following headings:
GANES - : . 95 LESSONS 26 27
COMBATIVES
v
, e ye
TAGS ;
| ANIMAL
w t
. OTHER )
“ o
Lo
4
.
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GYMNASTICS AND RELATED GAMES
. ‘List games to be used under the foliowing headings:. -
GAMES 28 LESSONS 29 30
COMBATIVES
 TAGS ]
o - S
ANIMAL B o~y
 OTHER
- {\\ i
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GYMNASTICS AND RELATED GAMES

|

List games 10 be used under the following headings:

GAMES . o 31 LESSONS 35 . | 33

" COMBATIVES

TAGS

[}

ANIMAL | o B ~

e

OTHER

-

x&
v .
o a
o~
-t " .
SRS
Y
-
AN




_List the apparatus available to you at the left

~ APPARATUS CHECKLIST

Check off the equipment to be used in each lesson.

149

APPARATUS LESSONS -
- ~ 1 5 16 10 {11 |12
]
_ .
) \\\\“\\;__‘«
Ve _'3!‘
:
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APPARATUS CHECKLIST ,
. N ( |
List the apparatus available to you at the left ‘
Check off the equipment t'o be used in sach lesson.
APPARATUS , ~, LESSONS
13 14l 1sl1e |17 118 {19 { 20 | 21122 } 23] 24
+ :
| &
.&-
~
. -
. /
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APPARATUS CHECKLIST - \
. 0
List the apparatus available to you at the lgft.
Check off the equipment to be used in each lesson. - I | -
APPARATUS =~ - : LESSONS . |
. 25 | 26 | 27128 | 29 | 3031 : .
4
§
X. f -
. : f‘
. ’ 3 . @
XA ' {2 . .
k] & ‘\7 ‘
; 2
? \ -
“;\\\\‘_ o '
3 o ’
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/ OF WHAT VALUE WAS YOUR LONG TERM PLAN7

- 'Complete the follownng after completlng 20 ng_u_g of coachmg

Jnot © -
—jachieved. -~ .
somewhat '
achieved :

achieved

1,.'Lis¢\(our objectives stated earlier: S Ratfé: your achievement:

©w | almost
~# lachieved

2"

‘~..

2 With respect to your program =

a What is lts strongest feature7 R o R oy

-

b ,What |s |t$ weakest feature7

“ “C o The flrst aspect tHat needs changmg |s ,
‘., _‘_d., Attendance up by a Idown by : } ?

: 3. List immediate problems

5 1Rate th'e'yaILIJe“.bvf_your‘lbn'g termplan oo L o

A e g T e

Inever TR : R A N TR R
er |ttle ST SOMmE izl very T
' e valuable® . valuable L

usedit ... ‘vaIuF Co 0 value

- O TR AR = g e



: Complete the followmg after completmg 5Q np_ur_s of :

(O

i

153
a

OF WHAT VALUE WAS YOUR LONG TERM PLAN7

shing.

achieved,,

.| somewhat

™ N lachieved -
‘[almost

‘Inot
— |achieved,

1. List your objectives stated earlier., . Rate yod dchievement:

” . . @ ¥

,
-
S W

i

b ach.vle_ved

—
N
w .
Fol

et
N
ol

' ) 2 Wlth respect to your program SR / - NP i

What xs lts strongest feature7 -

a
b What is its weakest feature7

. ‘The first aspect that needs c angmg is:

Lode "Attendance up by

CopT
’

S
4

\

3. List immediate problems " Offer Solutions |

) B . . E B

j

Rate the value of your ong term ‘P'ﬁ)ﬂi o

Ihever . . ‘little . .some - ' valuable - Very

usedit cvalue. o value valuable -




' INSTRUCTIONS

'WHEN TO USE: Hours 10 = 20. .

‘L

N

T

ol e

o | PAR?‘V “ ., | e o

© OBSERVATIONTASK .~ ™

> K o o 3 . 3 E
Tae

PURPOSE To help you to become more aware of your style of coachmg

;o a Observe another Level | Coach tsomeone who has completed Level I Techmcal) '

P b . USethe follownng sheets to aid your-observation.
: c.} ~ This observation is required to be done once: However it wnll be to your

beneﬁt to do a number of ob ervatnons

=4

R T o , B LR
. . /"4/ <,
: DT

AR i 1sa




s

. | OBSERVATION ANALYSIS

1 Dnagram the physucal Jayout of the gym.

- ‘2 How many students arein the group7 .

i

" 3. How many gr\oups arein the gym7 .

'4. What is the main focus of the Iesson7

155

| -5 Are skrlls taught?r : lf SO, which ones7

- 6.Do the activities encc‘urage physi(:al development?
v 7. Are crrcunt actlvmes belng used7

8. How many games were played7

9. Are chuldren Imed up durmg the actuvmes/games"

1 0 What was the purpose of\the warm-up7

\‘

" 11. What.was the purpose of the Warm%down? 2

ey
RN

R




: b., < ln Wthh areas do you feel that you need further |mprovement7

- / : e g 1‘56 -
L ' .
B o ] ) Lo .
12. Rateithe following: |
How actave w/ere the chlldren7 S ‘
Were the actlvmes ' P | none - ..some: - many. all
(. o suitable. S | 2 3
B chail'eng'ing : S 1. 2 3
o , 7 - 2 ’
R A ‘enjoyahle - R ' 1 . i 3
) - . ‘ o
A What was the major strength of the lesson7 '
* ' 12. What was the major weakness of the lesson? o
e L . " o \ v ' : ' ; }/‘-
._ 13 What onId you do to improve the Jesson? '
» ‘ ﬂ'wc\ 5 . v“ .
,:14 Compare the observed situation to your own coachlng env:ronment. ,
Llst 3 pomts of S|m|la_r|ty. Yy ‘
g i - ,
3
:7,‘"‘ List 3 points of',dif'ferel\ftoezv :
;}7' .
. C} -- . ‘
15 Refer back to Part ! to answer these questlons v
‘ 'i'? a.". Whuch competencnes dnd the observed coach show? ' ]
IR A WhICh competencnes did'the observed coach Iack7
16'.': Compare your observatlons to your own coachmg expenence s N
: Ca In Wthh areas of competenmes do you feel that youhave 1mproved7 -

4’ c. What did you Iearn aboufl y)our style of coachlng from observmg someone

.'else7 : - /')f : el i

e



.~ INSTRUCTIONS:

D 1

' PARTVI LT
- REVIEW 2 o s T
PURPOSE:To help yoii rev_iew_'the' c_pnteht'-qf Level | Téchniéal.’

e .
a . Answer all questiohs that you can without the aid of your manual. :
‘b Then, use your manual to complete and correct all questions. A key has been

- provided to help you locate answers. ‘ — S

e

-

WHENTOUSE: Hours20-30. .. oo

v

W

.
,
)
N3
¥
- N
i ’ .
.
¥ '
: !
Z .
. s
. o
=)
N Y
. .
)
;
: V!
; :
. ,
A “/ J«’
. ) § .
& +
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[ ' {

REVIEW 2
What are the 5 most common forms of gymnastics? .
? N“‘ P ‘

‘z\ ’

. What limits flexibility?(listﬂB things)

List© g'yrnnastic activities or skills that require power: s

Qe

2.
4
examples
. v.
1) swmg 2) statucs
, 6{

Movement is a result of combmnng a balance w:th a welght transfer lee 2 ..

1 Y

Match the bnomechanlcal principles wuth the dominant movement pattern

To achleve maximum amphtude, keep the center of grawty as far away

from the pomt of.support or suppens:on‘as possnble '

The greater the dlstance between the axis and the ponnt of apphcatnon of

~..

" the: force the more effectnve the force. - .

The lower the center of gravity, the greater the stabnllty

Force should be spread over the greatest tume and- dlstance possnble

¢ The Iarger the base of support the more stabie the ob ject.

—.,},3)sprmg 4)Iandxngs 5)rotat|ons
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{9 "Trial and error” charac‘zes this phase:

Specific feedback, "Key words"” are important in this phase: -

Performance becomes consistent and automatic:

7. , From pagés 86 - 87 list the 3 factors that you feel are most important in facilitating

. learning:

8 From page 123 list the 3.'policie'ls/procedures that you feel to be most important:
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. HOW DID YOU DO?

How would you rate your performance?

“excellent . . .good. .. fair ... poor

How many questlons did you have to look up7 »

Do you feel conﬁdent that you know the content of Leval | Techmcal manual?

" notreally... generally ... definitely

\ﬁ “ a

Key To Answers

| bp-jf' 10

pp. 1'7:-_21. ,
"_p.27

p. 38

Section G
“pp. 85 - 87

PP. 86 - 87
’:p. 123
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|
: )
/ B
f
P N
' PART VII
LESSON PLANNING N
"INSTRUCTIONS: : o
o ‘ a Plan 2 more lessons using the “theme” idea.
Use the planning"sh.eets provided.”
Evaluate, using the sheets provided. ' o e /
R - b. - Design2 more circuits. | ‘
‘ ‘Diagram thefm on the sheets provided, and evaluété them.
,l‘ L . . .
: WHEN TO USE: Hours 30 - 45.
1
— ) ’
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“w

LESSON PLAN

THEME:

TIME.

GROUP SIZE:. |
AGE:

A




. What was the méjor strength?

Would you use the same Ieséon again?__;;_ Why?

no .

163 .
LESSON EVALUATION
“THEME:
v
. _ Were the children continually active?
2. D|d the chlldren appear to be enjoying the actwlty7 —
" ' 7
3. Which activities would y0u use again?
4.  Which activities would you not use again? _ K
o : '
Lesson
Circlye: -
1. . Were the activities.enjoyable? none . some many all
2.0 ‘Were the activities challenging? .~ none scme many . all
‘3. Werethe chnldren successful at the actlvmes"' _ no sometimes‘ _' ~ yes
4 - Wasthe equxpment used effectlvely? - no SQmetimeS:. yes-
5. ‘Was the space used effectively?

sometimes - oyes.

i

14

ta

‘What was the major weakness?

.

" - Refer to yéur Io_ng—térm obje‘ctives.’Which objectivels) did this lesson help achieve?




.

THEME: .
‘PATTERN. :
EQUIPMENT:”

Lav-outT:- o

K
i
ar : - ! !
- |
.
.
N o . ©
. . S \ " s
P
)
N
. 4
¥ ¢
I3 w
/. :
, .
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.
| CIRCUIT EVALUATION  ~©
O THEME N L. | . |
1. Were the %gjldren capable of the skill level? .
2. Were there line—ups? h
3 Wasit interesting? \ ‘ ’
4. List the activitﬂi‘é‘s' in the circuit that you would not use_again;
a )
~ . ’
Why? » 7
, i

P

S S \ :
5 Wéés the circuit easy to explain?

67 'How could.you.improve the circuit? -

'
i —"
=" 7 v
iy o i
> 4 ; [ i .
. K [
L K L
<
N o . v
. “
- i
@ ¢ < |
g y E A
* 1 , s
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# LN 3
- A 3
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. w P
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i i s i .
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“ .
oo \
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.
k
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‘:! ,/vr ' B V,‘.‘ : . Yy 3 : :
7 R P L o .
involvement in-gymnastics. * ‘

. "PURPOSE: To provide a record of your.

- ‘INSTRUCTI_‘C.)‘NS: Bééofd ybu.?.-'g';,‘_mﬁastilés ex eri@ﬂcés'a; yougo along.

Jo

U= .WHEN TO USE: Hours 1-50.

’-
i
B A > .
» v P Yo
A !
'
' .
! R R, < $
S - :
A
E Y
f k4 -
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RECORD OF EXPERIENCE = S S
P v!J [N . V » v . : . - i . : . : ’ )

~ Name of Club/Institution

‘Address .. e N “ _

1 ) . .
g ’ Y

Program Descnptlon R e

Age Group

C|assS|ze Dt I e e e

: TypeofProgrami s

Dates ‘of Involvement

: r HOUF.S/Week‘ ' Number of weeks :
N IR ;‘ : c:oachsS|gnature e LT

5 Head Coachs Slgnature SRR S e

. o ! . e o :

X ' Date

¥

i N | -
. PRRerE .
LA :
Ymyn
' . \ ; : |
. : . ) .
. N c N -
1 EE v‘
N i ‘ L
- v .\."
\ R S
ST . B -
R : ; i ]
i ; L - ‘
3 K o k - ' 3 o o .
o cotT ! R Lo N B g 4
oo . g ) . o
L, " B N N .
- ’ g © : R » . :
‘ ‘ ) i ! PR .
K O 2 . : T
ST N . A : v
i A . SRR » N o
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SRR
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SECTION 3

This section is to help you assess your development as a Level | Coach.

. Usethis asyoudidPartll. . . - f E
: . ’ ‘ Pac e A ST .
. Complete this betwee o P : /
=
vl
\
;l‘k
e - W

169,




v

HOW CONFIDENT DO YOU FEEL TO .
. __PARTA

1. : develop ; IonQ—term plar\ for your gymnasts? .
2; %e)'elect(design acth_ities te dévelop:
flexibility ‘
.str'ength o P
»pow.er“v o

" géhdurance

seie'-t/deS|gn actlvmes that encourage
v chuldren to explore

s:,, statlcs nr

¢ . rotations

'swihg B DR

spring- 1> SR
’ 'helght and flxght v | k

select/desngn act:vmes in: whnch you teach
the key movements sk:lls of:. .

statlcs_ £

‘riandihgé
»rot.:atien’s'
swing

: 7,. ‘vs;.aring'
; henght and fl|ght

el ‘ 1 2 '
5 select'desxgn actlvmes that help chﬂdren to de\/elop an awareness of thelr R

movemem o v
general space '

_ equnpment space‘ -

notatall - .

confident .

~
o

confidence
some
confidence -
confident
very
confident

,hittle

5

- completely

confident

(@]

b -

N
w
N

[
ot

R
(V%]

i
N

o
w
£

w5,

0 T VR peay . SRR
0 2. 3. R &
0 T 3 T 5 5 iy w
0 1 2 34T B

L2 3w wd

1 2 3 6 5@

1 2 3 5.

! R T U
o R
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—_
~ez
s

not at all’
confident
some
confidence
confident-
confident
confident

little

_confidence -

very
completely

' HOW CONFIDENT DO YOU FEEL TO .

o

L
—
N
»
o

- PARTB

1., develop daily lesson plans? . ' ' ‘ §
=~ L , o 1 .2 3.0 43

2 ,Qesign/select warm—up ac‘tivi'tiesAthat will: o o -7y

increase physncal development

ek

have contmuobs actxvuty

set a posmve tone/ atmosphere

4. des.ugn/selectcnrcunt&,_‘ ,c':'“tivities tofencourage ' S Y

: the development of the basnc movement skills -

B desngn/select actlvmes that make efﬂcnent use .

of the equnpment and space avaﬂat;l 3

s

ey

6. 'des;gn/ elect aetivitiesvth_a};};‘efe:

A continuous

R ‘challehlging; T

~

¥ .
B

* S
&

%

Ty L suitable Pl

7. de"sign/»seleef;%weryh%dq\‘Nn‘ a"c-ti\‘/itiesrqthat are ~fuh Lo S e - ,

~

. . . L o N L . : . y R R e . B N . . SL [N IRRRN By R
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WHAT DOES YOUR PROFILE TELL YOU? oo L
-‘1. .Combare yoqr,profile:this time to the profile that ydu did invPart'lIl. : .

‘e

- List your areas of improvement .

5}

- — R - . . . .
- . : : ) - ) ’ ) P o

5

In what areas do you teel 'tﬁ%t you must still improv)_e? - | . o e tf} .

prs
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it
S , J ,
N
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&
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.Appendix F : ’ T 1

Lé‘yel‘! Techniéal ‘C0urses, Alberta, January - Fe‘bruary 19'82. '

ROCky Mountam House January 8th - lOth 1982

il Woods Janugry 8th = 10th, 1982

RN

Fort McMurray, January 15th = 16th 1982

Lethbridge,. January 15th ~16th, 1982 - o S
5..  Barrhead, February 26th —28th, 1982 o | Y

{1
o
et
ot
H
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' . .
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Appendix G

The Panel of Experts

- Mr. Tom Kihsman, Program De\)elopmental Co—ordinator, CGF

M. Terry Valernote Coachlng Certlflcatlon Co- ordmator the Coaching Assogxatlon of
Canada - ,

Mr Ken Dalev New Brunswnck Gymnastncs Association

)

Federatlon

Ms. L:: vs‘nnton Technncal D|rector The Ontarno Gymnastlcs Federat\son

‘Mr Go’rdf\/hall Master Course Conductor Levei |, CGF '

Mr Tom Carrnck Master Course Conductor, Level |, CGF

Mrs 'Marilyn Savage Dlrector The Seneca School of Gymnastlcs Toronto Ontaruo

M. Sandy OBrlen Gymnastncs Coach Level I Course Conductor The Unuversuty of
Alberta : .

S _ Mrs. Joan Paya‘;e Level ! Course Conductor Alberta

Mr. Ross Hunt Level l Course Conductor Alberta

Mr. Kelth Russell, anary author, Level | Technical Manual Past Men s Natnonal Coach
. The Umversnty of- Saskatchewan

Ms ‘Sue Rockwood Cha|rman Recreatlon—Educatlon Committee, The Ontarlo Gymnastlcs -
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‘Appendix H

Questionnaires
1. ‘To-the Panel of Experts

2. . TJo the Coaches

Femg

SRR - 178

Q.
N
"
.
i
0
,
v
)
L.
s
: .
.
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. .
i
T
.
;
’
: -
B
-
o
- !
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Introduction

n

This manual has been written to achteve the. followmg ob jGCtIVBS

1. ‘to encourage Level 1 coaches to adapt the content and the methodologucal approach
suggested in Level 1 Technical to their gymnastics envnronment and o

2. to provnde direction and structure to the Lével 1 Practncal ‘

To these ehds, the manual has been wrltten asa learnung guide. The desngn of the manuai should: .

1. . encourage Level 1 coaches to constantly evaluate themselves in reference to the de,smed
competenmes of aLevel 1 coach, '

2. gunde the coaches intheir development as Level 1 coaches through the prowslon of- outllnes

—— -

S ideas; and . @ T | ‘ B
IR encourage the coaches to contmually refer to thelr Level 1 Technncal manual, thereby,
remforcmg its philosophical and methodolog:cnl approach »
Th'e followmg questlonnalre has been. developed to determme the dggree to Wthh the content and -
the deslgn of the Practlcal manual achleves the above objecti complete the followmg

questionnaire at your earliest convenience. iy

o M

g
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QUESTIONNAIRE

Part A § n‘ tent of th v‘ |
4 | D
' - e

< g SRR
RS |
e

The p_u[p‘_gs_a of Part A'is to deterh’\"iﬁ‘fe&?; extent to which the content of the manual achieves‘ the
objectives of the author v
Please /nd/cata your opinion by /rc/ /ng rhe appropr/ate number on the rating sca/e

Please refer to Sect/on 1 of the manual [pp. 5-20) when answer/ng

Section 1 of the manual is designed to:

1. make the coaches aware of the desired competencies of alevel 1 coach -
2. indicate to the coaches their command of the content of Level 1 Techmcal
: B ’ . '
3. help the coaches assess their strengths and w%eakr)esse's with respect to the desired

competencies.

i

.

e
a

« 9 g ‘
c - ! E i
l % 8) g B ) -g f“"
‘ i) g -g“ 23 J
. . ' P \\ P
1. I feel that the content of Part I {pp. 6-10)is , 1 2 3.4 &
for coaches to increase their awareness : 5 L
of the desured competencnes of alevel 1 coach - _ sy s
. -; \
2. | fealthat the content of Part llis . foga - ) 1.2 3 4 5
- 'coaches to assess their knowledge of Level 1 content o :
3. I feel that the content of Part Illis for - 12 3 4.5
‘ ! coaches to assess their strengths and weaknesses. ‘ : , ,
4. | feel that the content of Section 11is . - in 1.2 3 4.5 o

achieving the above listed objectives.

» . : . N L e - TR

. . . o PR
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Gy b v
" please refer to Section 2 of the manual (pp. 21-81) wheh answering: )
Section 2 of the manual is designed to:
1. .help coaches plan their program . o
O ’ %
2 .help coachés to plan their individual lessons ,:,E, _ §) % b
o | 3 s
3. guide the development of Level 1 coaches o g? 5
, . ' ‘ o > o
4 help coaches assess their gymnastics program and lessons. .
1. | feel that the content of Part IV (pp. 22-66) is 12 5
_in helplng the coaches plan their program. o
2. | feel that the content of Part IV is in helping the 4 5
coaches plan their lessons. :
: : 3 feeol. that the content of Part IV is__ _ in 1 2,3 4 5
- o helping coaches evaluate their program: - B ‘ ,
4 |feelthatthe contentof PartIVis_________inhelping , 1 2 3 -4 5
- coaches evaluate their lessons. : _ ‘ L B ‘
4
5 |feel that the content of PartiV is ' . in 1 2.3 a° B
- guiding the deveIOpment of Level 1 coaches ‘ ' : ’
o _ , - , o SRR ~
6. . |feal that the content of Part IV is _ in 1 2 3 4 5
reinforcing the phllosophlcal objectives (fun, fltness C ' : '
R fundamentals) of Level and the methodology recommended
- - by Level 1 Technucal = - »
( L7 | feel that the content of Part V (pp- 6£7 -69)is ‘ _4 1 2 3 45
! : in helping coaches to become more aware - ' . ‘
x of thelr competencnes asa Le"'el 1 coach ; N
s S - A feel that the content of Part VI (pp. 70— 73) is - 1 2 3 4.5
o as a reminder to the coaches of their mastery of Level 1 ‘ S
,content - «
a : . o Y
P/ease refer to Sect/on 3 of the manua/ (pp: 82- 85/ when answer/ng - Cee
Sectlon 3 of the manual is desugned to help‘the coaches assess their development over the 50
B _ v.\l. | fesl that e content oF Sectlon 3is achieving : 1.2 3 4°'5
R ~\  this object - o S

' Lo \ ‘ P
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Part B --- Usefulness of the Manual ' Can
“ . W 4 N
o -

Y

The purpose of Part B is to. determine how usem?‘f‘the manual vyill be ‘in"h‘”elping,coaches adapt

H
Level 1 content and methodology to thelr gymnas“ues envuronment

Please /nd/ cate your op/nlgg*by cireling the appropr/ate number onthe rat/ng scale.

3

.'v‘ >
. =
3 . { E
. . @
) =
v - %
Q
1. 1feel that Part IV is useful.in helping coaches plan 1
‘ their gymnastics program. _ ‘ ‘
2. - | feel that Part IV is useful in provndmg the 1
‘ coaches wuth ldeas for lesson themes. S
| |
3.. |feelthatPartlVis useful in prov»dlng the | . 1
coaches with ideas for lesson activities. ;
A ’ ; J
4. |feel that Part l\/ is useful in helpmg the codches - - 1
create a gymnastics envuronment that emphasnzes contmuous '
. activity. P ‘ _ | -
5 feel that Part IV is _useful in demonstrating how -

the Red. White and Blue Development Program can be
mtegrated as activities into a gymnastncs lesson

. 6. .|feel that Part IV is _useful in helpnng coaches -
: develop a complete well—rounded gymnastacs program

7. |feel that Part IV is useful as a learmng gunde by
provndmg coaches W|th self evaluatlve actlvmes

i

very

N

Part V. of the manual (pp 22-66)is deslgned to help the coaches plan their gymnastncs program.

not very

w

179 !

not °

4./
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S
/
extremely; *
very o
not very

"78.' Ife/énhat T A N
PartV 1S useful : E e S

! .
R IETI

-
o .

Pﬂar‘t Vl IS _______useful s g g

Part VII 1s L useful aTE o T e 12 3

&N helping coaches develop thenr understandtng of Level 1 conte\t i

kil andmethodology L \

Sy S lfeel that Sectxon .’Z(pp 21 81)15 i

a
; Voo

\ ¢

helpmg the coaches adapt! Levef 1 content and methodology
to théll" co‘lschmg envnronments T i :

. ParC=-- 0vera||Effectweness S

Wdecnﬁc reference to the overall ob jBCthBS of the manual p/ease /nd/cate your opm/on by

< girel /néz the appropr/ate number an the rat/ ng. sca/e ' _ '_ N

T

-5 ‘.\,-

\\'
AN

a

- ‘extremely
very

R

&
w

17 The manual is 4 effectlve in encouraglng Level 1 © S A
© - _coaches to adapt the methodologncal approach andthe .. o
' .'content of Level l Techmcal to their: gymnastrcs envnronment

C . RO B P R IR

T : S R

2 ".The manual is i
) Lo and structure to Level 1 Practlcal [

dsefu! N 1 2 3 ‘

effective o

effectwe in provudnng dlrectlon SRR 2 3

notvery. :



In order mmake the manual more effactive, 1 would appreclate your commehts on the =

\ Y \

followmg P/ ease ex\and\)Qur camments wherever possm/ e "_ \\

. mmual des|gn . } "‘ .; R ‘-\\‘ ',“AA. ’ 5 :A,’ o ) “ . ,4_.. . \\\\ L

. ‘".,a Is the, organlzatnon IoglcaP e - s - PR e

v,

B -

b Are the suggested timeframes (p. 4) realistic?

N

‘S "f appropnate for Level 1 Pract:caP ST e

£ e Wl

RN

e

. ‘ R . . - . R
i . . T . S Sl TR . \ . 3 .
. ] . R , o

||I |t help to ensure that Level 1 Pract4ca| lS done ln\a recreatlonal envnronment?
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S g .

" Section 1+ 5
i
| ."‘.‘f,"é‘ai{tf:lll'f
S/ectlon 2 j '
S Partlv;“_ :
e .Partvy"‘fif_ L L
, partvil

- L

S'ecyti;‘;nv*é‘-' S

act/wt/e.s\/nc/uded in \fhe manual.

'

A Please append. any revuswns del tions an‘d/br,addit_'i'bhs‘t‘hat you feel wéu‘ld _impi_'dve the manual. :

7

Deflnltely “nclude, but  Donot - .
Include

»

N

Revise. . Indlude - |7° . o

e
.

' Thank you for takmg ttme to ccmplete th}S quest:onnalre Your help is greatly apprec:ated

Lee Anne ’
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e Before proceedlng

; feedback Please be

e RPN dUESTIONNAIRE .

| PLEASE FlLL IN THE Fou_dwu\le %JESTIONNAIRE ONCE You HAVE COMPLETED Youa 50 HOUR ,} '

COACHING COMMlTMENT QB YOUR GYMNASTICS PROGRAM

Theofollowmg questnonnalre has been dlvuded mto 2 parts

| :1.‘ , PART A has been desngned to evaluate the: usefulness of the Practlcal Gymnastncs Manual;‘ ‘

2. PART B ha@ been desngned to determme how the manual can be. improved.

ln most cases | have asked you to' enther rate how valuable you found the actlvmes to be Q_E, to.

: Slmply answer a quest:on "YES or "NO" ) wOuld llke to. encourage you to expand upon your

' responses wherever possmle because if 1 am t.o |mprove the manual | need honest crmcal .

< ured that your responses wnll be held in c mplete conﬂdence

W lth the questlonnalre please answer a few bnef ques’tlons

SN v{f D|d you comple%% your 50 hour commltment7 ' i ”/'Yes _No‘? o

184

lf not please explaln

.20 "Whatis your past gymnastics experience? (coach, gymnast, jidge, o‘ther)

S ) . . . E W
yi . - , , e
" 3 N

If you have any questlons regardmg the questnonnalre please do not hesnate to/call me collect at

438—3530 betweens& 11pm g

LA

T et Lee fAnne;_,}/df,hstoh, o
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Pl

o
D . PARTA | |
. The p_ugp_qsg of Part A of this questlonnalre is to determme the extent to whlch the Practnc |
Gymnastucs Manual helped yo to adapt the content and methodology of Level 1 Techmcal
‘ Gymnastucs to your partxcular gymnasttcs env;ronment ST A S /
SOME/NSTRUCTIONS Y ) ?', e o / e

U : Pleasi refer to the pages of the manual mdueated prior to answermg the quest|on

Qm!e the number or word to answer

e



186

Sectlon1of ti[manual {pp. 5 20)

The purpose of Sectlon 1 was to help you assess your competenmes as aLevel 1 Coach.

@ "6
K
X 3
. ke , @ E X
S S8 2
1. Partl{pp. 6~ 10) mcreased my awareness of the 12 3
competencies that. I should have a$ a Level 1 coach ) , <
Comments R v S ‘ , .
. 8 y ‘ >5
- A B

2 Part il (pp‘ 12-15) helped me to |mprove m§ knowledge of . S 2 3
' . Level 1 content - o o
- Commehts

p - -
3 Pt (pp. 16-20) helped me to. assess.my streng wsand © 1 2.3 "
', weaknesses as a Level 1 coach S S S .
Comr‘qents R Y, S
- ., b/ . . . - . ‘, C . - . "
4. Sectnon 1 helped me to become more aware of my o .y 2 3"
~ competencies as alevel 1 coach. - S
Comments _ .
R ¢
b . |
1“4 \ .
N
‘ \
Z A N L
4 T RS Sy X .
4 B ) > : L
“‘ N o .
- N + 4 &
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—

. : . N '
L . © o
" Using “yes” 7o_["'no", please fill in the following chart: \ i
s » ‘ : »
Part | Partll | Partlil Comments
. Didyoucomplete this . .}~ 1 EU R E ' . L i
part of the manuai?. - ‘ ' .
& 1
?
Woere the instructions clear?
Could you use the - .
time—frame suggested? :
- ® )“ ‘ (’7 R
A
< , N
e . a,
. ' : 2 2 2o [To
» ~ 'm { o0 @0
@ ® >0 aa
o2 2 =32 a2
o® @ Ow- O® »
. >> > . £3> . <>
Using the scale on the right side of the page; rate the overall value 12 .3 4
.7 of Section 1 ' ‘ o oo . ‘
"~ . Comments , " .
skl . ,
é; 2 -
’ .
e . 4
: e - ©
. S I
’ 1 / -QJ\ v -~
3 N ’
ce
R ‘
S N ' b
.
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=

. ) . o .

‘Section 2 of the manual (pb. 21-81): '
- The purpose of Section 2 was to guide your‘developme\nt as alevel 1 Coach.

Please indicate the value of the following activitiesto you by checking () the appropriate

" Space inthe chart below:-

.

~ oo celTe
218 | 28| 5% :
Activity - Z31|3 wI| =3 © comments
O © Q© Ow® .
- >35> | > c>) €>
' Lo_ng—term Plan (p. 23)
— R
‘Lesson Plan 1 (p. 26)
— T
Lesson Plan 2 (p. 29) _ :
" Lesson P}Van Worksheets (p. 40) ST I L , .
- .Circuit Examples (gp. 36—-38). '
Circuit Worksheets (p. 42y - . f s RN R
 Evaluation Sheets h
‘Checklists . : - ‘_ s N
' Dominant Movement Patterns ' .
-‘Physical Development |
) Games
8 ‘ . {
- \
- Apparatus” - , o
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The purpose of the checkhsts on pp.45-64 and the long-term plan evaluation forms 6n pp.65-66

~ was to help you reflect upon the quahty of your entire program Plaase rate them by gm_ghng the

approplate number accordmg to thns purpose:

n

checklists

i

‘long—term plan evaluation

\ Comments o 0

i
L)

. 2 o o
0 Ke] [( ]

>0 @ >®

L3 2 32

0« ) Owm

>> > C>

12 3

1 2 3

- P notatall

valuable

1.
2

.3

Part V (pp. 67~69) was

Part Vi {pp.[70-73) was -

Part Vil (pp| 74-76) was._

Comments

oovery - -
valuable

~\

valuable

N

not ver

y

valuable

W

not at all
valuablg

'S
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.

Using "yes” or “no”, pleasa fill in the followirfg chart:

190

-

Usmg the ratlng scale on the rlght snde of the page rate the overall

- - value of Section 2:
o _Comments : :

: }

"
- > > s 5 .5
1 i o € o Tt :
l S &) & | | o Comments .
" Did you compilete this
part of the manual? A
, X )
‘Were the instructions clear? o
-Could you use the,
time—frame suggested7
]
Did the activities in Section 2 meet the needs WHich you had yes . ho
identified in Section 1 , o : .
: Comments - - . Lo "
|
2 @ o [
a a o0 o0 <=0
S8 @ >@ ®©©
L2 2 w3 <32
O®w © O Ow
>> > c > , c > )
T2 3 a4 Ve

‘\\,
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kS ,
Section 3 of the manual (pp. 82-85):
. The purpose of Section 3 was to help you assess your development as a Level 1 Coach. '
Was Section 3 a worthwhile exercise for you? " yes no
Comments : -
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»

PART B

v

Please answer the fol lowing ques!ioné. Be as specific as possible.

What part(s) of the manual did you find the most useful?

What part(s) of the manual did you find the least usefuf?

<

Would you recommend this manual to other gymnastics coaches? ; yes ho

i,

. Please explain:

‘How would you improve the manual?

v

s
Thank you for téking time to complete this questionnaire. Your help is greatly appreciated.

Lee Anne

.

3
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b

e Lo B I L 'Narﬁe:*

Date

Descrlbe the gymnastlcs enwronment m WhICh you used thls manual

f\ -

i "y For each Part and Sect/on of the manua/ the fo/ /owmg quest/ons were aske
e 1. . Didyou find it useful?: Why?/Why. not?:
Should xt be kept revrsed dlscarded7 Why7

L sl . B

~Section 1 s

CPartml

)
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g

Des:gn of the manual D|d |t help you reahze what competencnes

- most asa Level I coach7

[ R 11

-+ Section 3

oy P
-

o

\y;ﬁ#eeded to work on B

; Please explavn e e

Could the manual ‘be organized better? -How?

|
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”"‘..‘.Te‘|_’eph‘one‘ (;él'lé P e | | -
Call #Ztothe Coaches ) : ‘_ | \ S
.Call #3tothe Coaches R
call #4totheCoaches N ER S

e Call f#_j-to:_ t[ig. 'Expe'rts‘ .

RN SEC RS Ny ATEY NA

Call #2'to the Experts- -
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e
Call #1 to .the Coaches
- o ”‘F;les(earcher |dent|f|catlon : e \ o
S 2.0 "Reason for callmg e S A AT R ‘ ; ’
A‘ N ,:' Conﬂrmatlon of thair: | | | R
a - 'l completlon of Level ITechmcaI .'
b ‘_ . mtent upon completlng the 50 hour Practlcal requurement ‘
v c mterest in workmg wnth the Practrcal manual
) 4 . i'Determmmg the:r suntabrllty as. SUbJeCtS o , # ' o - : i;:,
: _.a;' How many hours have you. already put in toward your 50 hours'f‘ |
R b ~f.When do you antlmpate flnushmg your gymnastucs program7 5 .
¢ ';What leveI of gymnastncs are you coachmg7
& .d._.f K How many hours a week do you coach7
5 | ":Explanatlon of procedure o e .ﬂ ,
| ' 'a,. When they would recelve the manual Sut BRI
b Encouraged them to cal| |t they had any questtons’

Ie

8. Conflrmatlon of correct addresq

I.Call #2 to the Coaches

T Ouestlons

B R % a -,_Have 'you received your manual7 :
b _.f-:Are you able to uq‘e itin, your program7 e o L CR A s

o c Are the tlm%es suggested possnple wnthln your program?

od '}DO y0u fmd any parts confusmg7 T :
o - s e X i }
S - S »" _Do you have- any questlons? ‘ L
e 2 : ‘ 'Encouraged the coaches to call nf they had any questlons
13 = o ',éﬂ, i -., B . '.‘
o8




~ Call #3 to the Coaches: S
1. Questuons
a uHow are you progressmg wuth the manual? _
b. -‘When do antlmpate comptqtmg the manual and/or your&rogram? N
c. . Have you run into any probtlems‘ in using the: manual? >
d. Could you fill out 3 %questionnaire upon completion of yc{ur_ _T
. program/manual7 ‘ R
2o Explanatlon of the questnonnalre
£
. ',_E'Call #"4‘to" the‘ :Coaches:' ‘ ’ . ’
1 Que’stnons
» . a Have you nacenved your questlonnacre7

b Have you been able .to complete your questuonnaure7

v

L 2 Arrangements to~p|ck up the manual and/or mtervnew :

s
s
':_f"CaII #1 to the Experts A s : T i S
L Researcher |dent|f|cat|on L . _y . . : .
2. Reason for calhng o AT
3 Explanatlon of commvtment - '
n ‘

Conflrmatlon of correct address o
X Call w2 to the Experté
LR "Questlons -
Ek ST a Dud you receuve the manual and quest:onnalre')
. b _fHave you had time to complete it s

e ...Do you have any questlons7

e
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d. . Can you return it as soon'a‘s’ pdssible?
2. Appreciation for their help

. . ) ERRETN . . ., o

&)
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Appendix K

” Letters’ :
AN

3

—_

An lntrod_uctibn to the Study -
Letter 1 to the Coaches
’ ALetter 2 to the Coaches .

' Letter 1 to the Panel of Experts

VI NENAEN

201

Letter t to the Rocky Mountam House Coaches

“



202.

.\ ,‘ \
CANADIAN GYMNASTICS FEDERATIQN

FEDERATION CANADIENNE DE GYMNASTIQUE -

o necessary mod1f1cat1ons, for use across Canada

S oy

January 21, 1982

-Lee Anne Johnston T _ : '
11235 76th Avenue o : ' -
Edmonton, Alberta ' ' ' N

Dear Lee Anne . o | _>' . ; " _;7

"The p110t workbook you have deve]oped for the Practical component of
the Gymnastics Level I Coaching Certification Program looks excellent.
In the design and writing of this booklet, you have sat1sf1ed the two
primary obJectlves of : .

i) mak1ng the PRACTICAL component of th1s program a usefu1 and '

S mean1ngfu1 exper1ence ‘ v . '

~ii)  producing a’ mon1tor1ng tool that is adm1n1strate1y easy to
‘ manage by the sport govern1ng body
In part1cu1ar, I am p]eased with the se]f mon1tor1ng nature of the
workbook which places the responsibility for learning where it
should be -- in the hands and heads of the coaches themselves. As
a task, the workbook is not just an academic® exercise but rather it -
is a.series of planning, monitoring and evaluation steps that a coach . °
~should be do1ng anyway if he/she 1s sincere about running a sound
.program : - :

Asc< @e d1scussed in our prev1ous conversat1ons and meetings,. this p11ot ‘
- run of the workbook will serve more that the needs of completing yohr-
“Masters Thesis. The results of this pilot will be the basis of assessing
the suitability of this type of PRACTICAL monitor to the Gymnastics
Cert1f1cat1on Program and hopefully we can adopt the program wwth any

I commend you ‘on your work to date and 1ook forward to the f1na1 resu]ts

' of the p1lot prOJect L g -
. . Sincer;]y}égfﬁ/, R - fv.
| ' v . . ‘ . i - . -— i

Tom Kinsman

L . Coaching Deve]opment Coord1nator

dr - e e . : o o l
/ S - - R : - /.

/ 333 RIVER'RD.. VANIER CITY, ONTARIO KIL 889 - . TELEPHONE (613) 746-3714/ TELEX 053-3660
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February, 1982.

. Dear Carol, . ' : o ; ‘ . o

Thls anual is the proposed Level [ Practlcal component for the National Coachmg
) Certlfncatlonnl’rogram in Gymnastlcs - |

A pilot study to determlne the value and effectlveness of thls manual is currently
underway and you have been selected to assist in the study ThlS mvolves
1. complletlon of the manual as outlined - 4

‘2. return of the completed manual to me (postage w:ll be pandl ' o “ | \

3. completlon of a follow—up questionnaire

'Your Level | ractlcal will be granted upon completlon of the manual—and Lwill return your _
manual to you at that tlme L D - ' Y

N

May i ask that you complete this manual and return it to me as soon ‘as it is possble v
for you to do so | wnll be in touch with you perlodlcally regardung your progress Please
call me, person-to person collect at 438-3530 (9~ 1 1 pml if you have questlons

_ Thank you for agreelng to be part of this pilot study and for your co— Operatlon in

its completnon ' - . R : ’ ‘ -

" Yours truly,

Lee Anne Johnston.
Graduate Student, |
Faculty of Physical
Education & Recreation,
University of Alberta, .

: Edmonton Alberta T6G 2HS



“had the opportunity to look through it.-

IR - T S 7 . Graduate Student,
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(4

[

April, 1982.

Dear-Cherie, y

Fnrst of all, I'd like to thank you for being part of the pilot study to test the value
and effectlveness of the Practncal Gymnastlcs Manual The. tume that you spent gomg

through the manual and your effort to incorporate.it. into your pro.gr-arn is very much

: apprecnated

As you are someone who has worked wnth the manual, | need your assessment in
order to determlne its value to you and to your program When you have completed elther |
your 50 ho/.:r coachmg commitment and/or your gymnastlcs program please fill in the -
accompanymg questlonnalre Then us:ng the enclosed envelope please return both the
manual and the completed questuonnaure tome. | will return the manual to you once | have

’J:

gam | extend my apprematlon for your help. | believe that the Practlcal

‘ Gymnastics Manual will make'a worthy contrlbutlon to coachlng certlflcatlon in gymnastlcs

m Canada its presentatlon to the Canadian Gymnastlcs Federatlon would not have: been as

promising without your help.

Yours truly,’

STie (P /ﬂ/%

‘Lee Anne Johnston

Faculty of Physical ,
Education & Recreation,,
‘University of Alberta,
Edmonton Alberta T6G 2H9
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March, 1982,

Dear, Marilyn, R o - : , |
Please find enciosed a '(:opy of the manual that | have writtevnifor\' the Practical
cembonent of Level 1 certification in gymnastics. | would like you to act in the capacity of
a"judge” on a par\el of experts to help me deternviin/e the efiectiveness of this manual. |
woulo%precnate your help very. much. . SRR ‘
’ Fnrst let me acquamt you with the reasons for writing the manual fama Masters
.student in Physucal Education (Sport Administration} at the University of Alberta, and in .
partnaltfulfvllment of this degree | have written a manual that is deS|gned to help .-
coaches/teachers/ mstructors adaQt the ‘material of Level 1 Techmcal to their gymnastucs
.programs The manual, in effect, is a practlcal/follow—up to Level 1 Techmcal Now that the
“ manual is wrltten | must conduct a research study on its effectlveness ThIS will be a Sfl‘gt
- study done wnth the mtent of revnsmg the manual upon completlon of the study. An mtegral
part of sucha study is to have a panel of experts analyze crnthue and Judge it. To thns end,
,I have 'constructed a questnonna:r-e which | would like you to complete‘ at ygur eerhest
: convemence i P - | v
) ' The. manual is t:urrenTy bemg used by approxlmately 35 coacttes who have
completed Level 1 Technical'and who are working on their 50 hour pract:cal requirement.
They too will be completm\g\e queetlonnalre on the manual's value to them and | wnl| follow
.up thls questlonnalre with a random sample of mterv'ews Once all questlonnalres and

interviews are completed, the,manual .will be revised and then presentjd to the Canadian

Gymnastics Federation for adoption as'Level 1 Practical.®
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*”

1 have enclosed the following
1. a few pages of introductjon to further acquant you with the manual,
the questionnaire,

the manual, just as it was sent to participating coaches; and

P W N

an addressed, stamped envelope for return of the questionnaire. Please keep the

manual if you choose to do so.

o

| would like to thank you in advance for your help. It would be of great benefit to
me if you could complete this for return by mid—April. Please don't hesitate to contact me

if you have any questions or concerns. a

: : Yours truly,

Lee Anne Johnston

Faculty of Physical Education
and Recreation
University of Alberta
a ' Edmonton, Alta T6G 0K2
’ : 403-438-3530 H
(call collect, evenings)



"'Jan.31982;‘r o o .f.-‘“

V Dear Rocky Mountain House Level 1 Gymnastics Course Part1c1pants,

'e'\ (I always thought form letters were suppose to be less work )
VL _ L Q“ o .
el Tne Practical Gymnastics Guide and materials which ’

'accompany this letter ‘dre-an important part of’ 1mprov1ng the
"N.C.C.P. usefulness to you,,the coach.  As I’ mentioned often»V
during our se351ons, once'the clinic is ‘over and you are’ o
‘left with all these new - -ideas and same. old gym, how to gtart:. ..~

,ylmplementing these ' ideas can be confusing._ The. purpose of
: sending you. this Practical Manual 1s twofold

(1) To help you implement and further develop the o
_1deas and coaching skills taught at our: clinicir'

’Z(Z);To have you prov1de comments ‘and suggestions as o
':;gﬁto how useful or.. not useful the 1earn1ng guide is. : -

=1 hope you will use the manual and cooperate with'r
Lee Anne in her efforts to develop a useful guide. Here's
your blg/chance to put’ in .your- 2¢ worth before the die’ is.

cast, -and ‘to: leave some effect on the future of the Level 1 .7;“ «R»sf
program. < B R
B EE A R T © . Gymspastically yours,.

',Mike Hanna S R
(Level 1 Course Conductor)



‘Questionnaire Data
w710 Coaches'. Questionnaire:

2. Experts Questionnaire . =
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" QUESTIONNAIRE -

. PLEASE FILL IN THE FOLLOWING QU::STIONNAIRE ONCE YOU HAVE COMPLETED YOUR 50 HOUR

' .COACHING COMMITMENT Q_ YOUR GYMNASTICS PROGRAM

vThe follownng questlonnalre has been dIVlded lnto 2 parts

LR . ‘:.
s o t‘

o PART A has been desagned to evaluate the usefulness of the Practlcal Gymnastlcs Manual

o 2‘._ e F’ART B has been desngned to determlne how the manual can be lmproved

»

o in most cases l have asked you to elther rate how valuable you found the actlvmes to be or, to o

P

sumply answer a questnon YES or NO 1 would Ilke to encourage you to expand upon your :
responses wherever possrble because lf I am to lmprove the manual I need honest crltlcal :

feedback Please be assured that your responses wnll be held in complete confldence

: Before proceedxng thh the questlonnalre please answer a few brlef questnons '

Dud you complete your 50 hour commltment7 B L Yes 10 No 8 * :

St

lf not please explaln

A -

I

: 2 What is your past gymnastxcs experlenc:e7 Icoach gymnast Judge other) R /'

SR

- coach (2), gymnast (4), Judge (0), none (2), coach/?ymnast (4)

"5;y¢0ach/judge_(o), ‘coach/ngnast/IUdge ), student ). '**,

" #no response - 1. . ‘*¥no response — 2. .

s

v,f.'lf you have any questlons regardmg the questlonnalre please do not hesntate to call me collect at

"\...438 3530 betweenS& 11 pm

Iy



‘Secnonlofthe manual (pp 5- 20) C i

. ;“_l' A

g

'som’ewhat 4

yes -
no

l Part l (pp 6 10) mcreased my awareness of the S : o 12
. competencies that | should have asa Level 1 coach Lo
Comments : , .

£~
(8%

‘Level 1 ‘content.
._Comments

o part i (pp 12-— 15) helped me to tmprove my knowledge of e 16 ; '2j 1

n..,_

3’7 Part llL(pp 16- 20) helped e to assess my strengths and Sy
.- weaknesses as a Level 1. coach L ‘ ‘ B 1077
Comments SEN ’ S,

s

P Section 1 helped me to become more aware of my

competencies asaLevel 1 coach TR Bl T A 13 6 0. L

Comments "
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The purpose of Sectlon l was to help you assess your competencues asa Level 1 Coach d.»



Using "yes” or “no”, please fill in the following chart:

Part!l

Part il

: Part _l‘li: :

A\

-Comments

211

'

Did you complete this

. part of the manual7

~19

18]

S

Were the instructions clear?] N - 0

140

-

" Could you use the
: trme frame suggestecp

U o _' )

R

. Usmg the scale on the rught sude of the page rate the overall Value .‘3 B

“of Section 1

- Comments = . e

. overy

valuable

“valuable ]

notvery -
 valuable -

‘notatall
.-valuable
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Sectlon 2 of the manual (pp 21- 81) _
The purpose of- Sectlon 2 was to gunde your development asa Level 1 Coach

o \,\ P/ease /nd/cate the va/ue of rhe fo//owmg act/ V/t/es to you by check/ng (v the appropnate

L space inthe chart be/ ow.

not at all v
valuable L

Activity . - - ‘comments.

valuable

| vauable -
not very
.valuable .

Lvery

b -L_oﬁg—t'ar‘mP’lenf(p,l 23) :

I~

N
wn
o

~ |No R'}espdr}sé,f—“v.3 -

Ag

 Lesson Plan 1‘(p.“:26):<:7:. o s s b o : B s T

- L‘ese_o_rj Plan 2 (p] 29) L e 4 131 0| T N

5

",‘.—-,“:Le:s‘son Plan Workshe:exzs,'(p;_d_o) o 6 ] 9 11 0 I 3

Circuit Examples (pp.36-380 -~} 7 |9 |0 | o o o 2

el Gy

‘_"Cir_ooit’\’/\'/ork’sheets‘ p.a2r ) 5. 10 L e : 3

v.lEvel‘uetii’thheet's o :: S 4 R 2 0 : S 4 B

. .Checkhsts o ' ' V.o b ol b O A
‘ Dommant Movement Patterns SRS PR TS ST (SRS (R IR DR P

: Phy_si’c‘al Dev.eldpmerjt. : L

Games SR | 9 DA N T S 4 M e
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~

The purpose of the checkhsts on pp:45-64 and the Iong-term plan evaluatnon forms on Pp- 65 66 o

was to help you reﬂect upon the quallty of y0ur entlre program Please rate them by g__gj_mg the
o oL :
approp:ate number accordmg to this purpose: ' [

valuable  °
valuable- .
" not very s
~valuable
not at all -
valuable -
S

very

4 L cHR -7

checkhsts’ co o \
o | 0 #NR - 8

,,_.
e

e

w

L

Iong term plan evaluatlon

Comments L

pe . .
v St ‘ . ; . -

" How valuable were the following activitie/s,in guiding your deyelopn,;ient as alevel 1 Coach?

T

Y ‘

valuable

R

“valuable

/(

‘notver

~very
~ valuable

not atall-
., valuable™ .

PartV (Pp 67 69) was. o 0 | *NR ‘.‘._,9‘: '

(%)
w
fo]

2. - PartVI (pp 70- 73) was_ 2 8 1.0 WR-8

2 4 0 '2:-"7*NR -1

-~

g f-’Part~vn:(bp.”74f76) was.

| comments -




‘ Uskin'g v"yq"es" QJ\”no", pleasé fill in the.fQIIowing chart:

. o \
° B N
. Y

- Part VI
Part Vi
* Part v

".Comments’

. A
- &Y &
Y7

vl v Y
N3|NG6|N 4[N
JNRS5 [NB 6 [NR ~ 5|N

Dnd you complete this.

t of the manua!’
pertormen R 6 |NR. 6

[C e o]

Y 9ly 6 v 7

1Y 7
1{N olyo [NoO
1

Y Y
e g
“Were thc_a instructions clear? fyp- anp

. R

INR 10({NR 13NR12

Could you use the | RIS
txme frame suggested7 N3] N2
, . ~|nR8[NRIC

N2 |N 2

B o=

Ys |¥v6 |

0|NR12 [NR11

P

3

identified in Section. 17 o
Comments ' L S

: D:dAt(\e act:vmes in SGCtIOl‘{ 2 meet the needs whach you had E

S13 1 ANR -5

Us:ng the ratmg scale on the rlght sude of the page rate the overall

value of Section 2:
Commants.

valuable -
valuable" ;
notvery - |-
valuable

not at all
valuable ¢

/‘véry e

L

O
—_
o

\ 5

(‘5‘\ . . i . T e




<
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y o , o |
Sectlon 3 of the manual (pp. 82-85): : ‘
The purpose of Section 3 was to help you assess your development as aLevel 1 Coach
Was Section 3 a worthwhile exercise for you? yes no .
'-Comrﬁ ts 7 3 ANR. - 9
. : ‘ \\
S -
\
\‘\
\\
AY
o i
. .



" Please answer the fol lowi ng questions. Be as specific as possible. ‘

' - Please explain:

<

PARTB .

e

D

I

- What part(s) of the manual did you fmd the most useful7 o

lessons & circuits (11) _" - observation
, .rev1ews (5) . i _ o ' Section 2
_Parts I - IV (2) ) : ’ games
4

long term plan (2) . - ' .
checklists (1) o : T

What part(s) of the manual did you find the Ieast useful? .
checklists (5) S - lesson plans
Section 1-(2) T : Part IIT and Section 3
coach assessment o .
evaluation (not appropriate for Level 1)
reviews

" Would you recommehd this manual to other ‘gy_mhastics coaches? - yes no
S R | 17 2

tells you what to teach (5)
. helps you to’reflect and improve (3)
helps you to organize :
‘helps the beginrer coach’ , ‘ _ : .
_ ensures that you incorporate "fun" activities into your lessons “
not appropriate for competitive programs «

L How would you improve the manual?

more examples (&) ‘ .  clarify ‘instructions - Part III
‘more games & activities (2) o distribute manyal during Technical course
overall organization at the beginning (2) .

"page: out" resource idea (2) - alternatives to circuits:

.spotting techniques - - - keep it flexible and adaptable
first aid kit information ' e ‘ S - :
less worksheets

simplify questions

Thank you for takmg time to. complete thns quesﬂonnagi,e YOur help is greatly apprec:atad

.  Lee Anne

216
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-QUESTIONNAIRE

.Part A --- Content of the Manuai .

‘The purpose of Part A is to determine the extent to v‘vhi'ch‘the content of the manual achieves the
obje‘cti\)es of the author B L oo - , . o
i . T . .

P/ ease ind /cate your opi n/on by /rc/ ing the appropr/ate number on the rating sca/ e.

Please refer to Sect/on 1.0f the manua/ {pp. 5- 20/ when answe(/ng

Sectlon 1 of the manual is desngned to:

1. ‘make the coaches aware of the desired competencxes of a Level 1 coach

2. indicate to the coaches thelr command of the content of Level 1 Techmcal
3.  help the coaches assess their strengths and weaknesses with respect to the desired

competencnes.

2 5% 8
o > U =
$FE 55
s 2 B & 3
1. | feelthat the content of Part | (pp. 6- 10)is : - o
: __for coaches to increase their-awareness * 2572 0
-of the desired competencies of a Level 1 coach. '
2. 1 feel that-the content of Part i is : _ for .. 5 4 1 n 0
' coaches to assess their knowledge of Level 1 content
3. | feel that the content of Part lLis : for , S 4 n 1
. - coachesto’ assess thelr strengths and weaknesses S ‘ 5 :
4. - | feel that the content of Section i is.‘. : ing - o
achieving the above listed objectives. - T 450 1. 0000

]
-

4 o A ~ % no responise - 1
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' Vo
Please refer to Section 2 of the manual (pp. 21-81) when answering.

‘Section 2 of the manual is designed to: -

1. help coaches plan their program . _
el S
2. help coaches to plan their individual lessons 5 é 2 |5
_ V G & o
3., guide the developmant of Level 1 coaches Q g‘ g = B
' - (4] >, 0 M- he}
A. help coaches assess }helr gymnastlcs program and Iessons
1. | feel that the content of Part lV (pp. 22—-66)is ; v
T in helping’ the coaches plan thelr program. 4 4 2 10
. . ! ’
2. | feel that the content 6f Part IV is in hélping the 3 s 1 200
coaches plan their lessons. - - o C .
3. | feél that the content of Part IVis *in o | S
- helping coaches evaluate their program. .~ - R 6 5 0 0 0~
.. . . \\\\\ " cL »
b i, ! feel that the content of PartiVis ____ in helping 6 L 0 0 0 % _
' . .coaches evaluate their lessons. : o o N
5. | feel that the content of PartlVis ___ v n . S s 6 1 N 0
’ guiding the developm_e_nt of Level 1 coaches. - ) : T ‘ ‘ Q-
o . | p : . '/, o i . ) .
- feel that the content of Part IV is ' in S S
~ reinforcing the phxlosophlcal objectives (fun, ﬁtness 5 4 270 0
‘fundamentals) of Level 1 and the methodology recommended : NG
by Level 1 Techmc_al : . ol N
, : . 4 ' ’ [ v‘ ; - //// ) ‘- ~ ‘\ﬁ\ ’
7. I feel that the content of Part V (pp. 67-69) is: _' B - ' - ~ .
R in helpmg coaches to become more aware 5 2 3 090 * \
of their competencnes as a Level 1 coach.- . ! o ‘
. /
.8 . |feelthat the content of Part VI (pp. 70 73)is ‘ e : ’ S
o - _ as areminder to the coaches of their mastery of Level 1 6 4 1 0 0 %
o content - o » N . :
: \ - o S | % no response - 1 -
P/ease refer to Sect/on 3 of the manua/ (pp. 82- 85} when answer/ng g

Section 3 of the manual is desngned to help the coaches assess their developmem over the 50

hou#’ practical. - — _.;.., T

1. | feel that the content of Sectlon 3 IS . 'achieyiné: .5 3 .0 1 N ok
this objectlve S e : T

| . . *% no. response -
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Part B --- Usefulness of the Manual

" The purpose of Part B is to determine how useful the manual will be in helping coaches adapt
Level 1 content and methodology to their gymnastics‘environment ‘ ‘

P/ease indicate your opinion by C/rcglng the appropriate number on the rat/ng scale. }

Part IV of the manual (pp. 22-66) is desugned to help the coaches plan their gymnastics program

ol :
‘ e
£ -
[N
' 2 o >
-~ [N - -
. X @& 0 -0
. o > £ ©
1. | feel that Part IV is o [ ing coaches plan s 5 0 0 %

their gymnastlcs program.

2. - 1 feel that Part IV is " useful in providiry the

~ coaches with ideas for lesson themes. 4 6 1 0
.“ . P . .
3. . | feel thatPart|Vis useful in prov;dlng the\ _
codches with ideas’ for Ieason activities. _ s 4 5 2 0
4. ' |feel that Part IV is __wusefulin hélping the coaches SR
" createa gymnastlcs environment that emphasizes continuous 6 5 0 0
actnvnty ‘ ‘ ’
S. - |feel thaf PartIV is useful in demonstratmg how - , 4
the Red, White and Blue Development Program canbe - T 4 6 00001
integrated as activities.into a gymnastics lesson. ’ ' :
e IfeelthatPartIVis___ | _usefulin helping coaches | SR
= 7 -develop a complete, wel’l-round}ed gymnastics prog/ram. 3 5 2 0
7. | feel that Part IV |s useful as a learning guide by - . .
: prowdmg coaches wnth self eva[ua'tlve actlvmes ‘ , 10 1.0 0.
.(/ o i\ . N . ‘ . . . .
- * no response -

1



P
B
‘ [
[
x ® 0 0
: @ > ¢ ¢
8. | feel that .
Part V is useful.. 8 300
" Part Vlis _useful.. s 302 0 %
) Part Vil is useful... , b5 2.0
..in helping coaches develop their understanding of Level 1 content
and methodology. '
g | feel that Section 2 (pp. 21-81)is . usefulin 4 7 0 0
helping the coaches adapt Level 1 content and methodology
to their coaching environments, |
S ' S % no responée -1

Part C .- Overall Effectivene_ss

LG

)

- With Specific reference to the overall‘object‘i‘ves of the manual, p/ease indicate your opinion by

cireling the appropriate number on the rating scal e.

>~
s 5 =
E .3 ¢,
s T2 L.
x Q0  u o] [e]
o > (] c c
h The manual is effective in encouraging Level 1
- coaches to adapt the methodological approach and the . - 6 4 0 0 0 %
content of Level 1 Techgical to their gymnastics environment. '
2. The manuatis effective in providing dII’BCtIO!j S B 1 0 0 *

.and structure to Level 1 Practical.

*no response - 1
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ln order to make the manual more effectlve I would appreclate your comments on the
followmg Please’ expand your comments wherever possm/e ST R IO
Y Nhnualdemgn -A*.7; ' ;":f::,-;'hf - 7v1. LT SR
o Al mthecxganmanoniogcaP Yes. (8)

o= 1t requires .careful reading of the entire manual first
- some Parts less than otbers '

.

. b Are the suggested ttmeframes (p 4) reahstlc7 Yes (6)

"— Part ¥V should:take place every 10 hours ‘ _‘ : :
e Part v may be: of more value. later’ on 'A{‘f_vj:- S l,rfg~a
o= seems so =1 eds field testing ' o R

{2 Is the Iength proprrate or prohnbmve7 Appropriate (3)

'~ g bit long - eliminate some of the checklists = seems o0.k.

_ L'— perhaps prohibitive - seems repititious'ﬂ-f','i‘— it looks long
B s - amount of written work may be too much ' :
o \Are ?y parts confusmg7 No (4) Ll
e L = use of Sections “and Parts
S ‘g—'pp.,6 -10: pp. 17~ 20 ' : S Sl R
I ", = lesson plans need work ——'‘can they still be. organized around events° BRI
’ Q)é - Does the use of coloured paper help to. orgamze |t7 ‘ : S
- good but  needs colout key
- -_.use white’ sheets for: planning ) L
- u31ng separate sections would be better, Lo
e h:— too- manv colours used VR T L L e L e
._—jw111 the expgnse of this manual 1ncrease the cost of Level I too much7"""‘
;.= add'a section on equipment adaptation EEAT : S g :
et -~3;-expand the log section to, 1nclude new 1deas and techniques gained from clinlc
s "—:add more blank plannlng sheets, - : v :
Ry o t :
PRSI ‘2 Potentlalofthemanua! : L S
ST Lo . L e ' BV C { )
o als lt appropnate for Leve 1 PractncaP Yes (11) ey
o - If .completion is a requirement ' :
[ .
- = but, it depends upon administration
- ossibly 1t is ‘too long ' '
b, : W|Il it help to standarduze Level 1 PractlcaP Yes (9) ‘ 'ﬁ‘ ‘
B Technlcal input will vary across’ Canada a great deal
";— ‘but may seem too time—con5um1ng
SR C ; Wnll 1t help to ensure that Level 1 Practlcal 1s done in a recreatlonal envuronment7 Yes (4)
DR e -1 think so " : ' i ' E ‘
RIS - not’sure-- only 1f people do it
ST o coaches may resist being’ told where to coach
’?v"-a'g‘.s regreational should not preclude competitive, educational 1t encourages

_ reconceptualization and a new approach ( the: 3 V's)
e ..o . - needs.to be checked- : :
R m”- it can also be done in a class env1ronment (1 e 5 educational

v



o

; P/ease /nd/cate by puttlng a checkmark ( v } inthe appropr/a[ s,a_b.z; your opin)'_on_ ab'at’/t' the i

Vol

o Partli e

Sectlon 2

S\ec:tig‘:ﬁ:é |

222

;As prevuously mermoned the manual wull be rev:sed :

act/wt/es /ncluded /nthe manua/ L e R R SRR

&

Please append any revnsmns delet:ons and/or addmons that you feel would lmprove the manual

'Definite]‘y _Include, but Do not
< Include - - Revise lnclude .

CRartl AT

0
et e e 9 0 e 0
| 0

it Part |v o
= PartV G IR A TR )
Pantvi g v

| Pa"tVIII RO R S 2 0

" % no response ~ 2
f v"""

Thank you for takmg tlme to complete thas qUestlonnalre Your help is. greatly apprecuated

Lee Anne .



