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" ABSTRACT

Three questions were asked in this descriptive study

of a female high Schoql athletic director. These questions
r's . R .
examined the role of an athletic director in a typical

urban high school, how the athletic director constructed

her reality and the process of‘acquiring and maintaining
legitimizationvand recognitioa for the athletic director's
position.

Following the analysis of the data, four themes
emerged. The firgt theme described phe struggl? Jan
experienced in.her atﬁeﬁ%ts to iegitimize her position ;s
athletic director. The second theme described the diverse
perspectives held by the physical educafion staff
concerning interschool athletics. These diverse views were
sub;divided into persdnal views about the role of

—

competitive athletics in the schools and the importance

\\‘\\i

attached to tfé innef&ehg9l athletic program. The third
theme concerned working relationships in the phjsical
education department. The final theme described the
athietic director's relationship with the principél, and
his influence on her job. |

The atﬁletic director's job at this high school
was frgught with &ifficulty. These difficulties resulﬁed

from her association with the physical education



# department, where she taught. Subsequently, it was
difficuly for Jan, as the athletic director, to achieve

~ legitimization and recognition for. her adminis®™ative

. 4 .
position because the staff in the physical education

-

department would not differentiate be'ween her teaching and

administrative roles. Furthermore, the staff did not fully

cooperate ﬁ&Lgéijﬁ becajﬁﬁrshe was aggressive and she
s

gﬂ 4 ryg s
7 '-5ﬂhe administered--a

()

imposed, her phil ophy 6n the

A d
ph&losophy that lacked support from the physical education

Y

staff.
L 4

Reflections upon the themes provided insight into
Jan's most pressing problem--achieving recognition from the
physical edycation staff and the principal for her
responsibilities as athlet?c director. Each theme emerged
as a different aspect of this problem, and provided the

basis for a final word about school organization for

phyéical education and interschool athletic programs.

vi
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CHAPTER ONE

(

ARRIVING AT THE“QUESTION

The whlte rabbit put on his spectacles
"Where shall 1 begin, please your MaJesty7" he

asked.
3ot

"Begln at the beginning," the King said) very

gravely, "and go on till you come to the end: then
stop. ‘

Alice's Adventures in Wonderland

Schdols and Athleticé
Cémpebitivé sports have long been regarded as a

leveler of class emphqﬁlzlng achievement through ablllty
'a%one (Gruneau, 1981). Athletics, espec1ally for young
’ m;n, ﬁave.béen traditionally "used" as'a means of

déveloping'school "spirit" and reinforcing iiberai
' edqdétigﬁal'policy. ‘ihey have been,a focal point £9r'mass

}dentifiggtion_Py students. thodl team members have acted

as visible\reinf¢rtements of the meritocratic *ethos

pfévalgnt in Canadian schools. "Work hard and you'll be a

E ) . s

winner." 'When this beligf}is viewed critically however, it |

— . . - . s



becomes apparent that athletics do notserve ag/an

, . . /
equalizer. They play a major role in promoq&ﬁg values
necessary for commitment to the prevailing.hegemony of

« . '. . - ’/lf I3 ’ . 1}
stratification present in North American Society. - Until

recently,‘r;§k} social class, and to some extent, gender

,

‘were not consideréd problematic (Langf’1953; Routledge,

1959; Shepard & Jamerson, 1953). .
A By the early 1950'5;'atﬂietigérhad become one of the
ways in which schools proﬁoted tge educat;onallvalues pf

personal éommitment to the group and self §ac:ifice,whiéh

are necessary for success in the post industrial? revolution

society (Spring, 1972; Vanaerzwaag, 1975). One of the most
Pt . o , /
clearly articulated statements about school athletics was

// '
written by Routledge (i959). He listed the following
objectives: ' ‘/
1. to promotg/school morale

o’ / .
2. to provipe‘opportunities for developing
desirable recreational interests and skills
/ .
v e ‘
3. to develop social and democratic Browth and
.maturity

4. to develop emotigmal maturity
5. to develop group loyalties

6. to provide opportunities for training in

leadership, organization and administration.
\ .

-7. to provide opportunities for the release in
socially-approved channels of the physical and
emotional epergy so prevalent in adolescents.’

8. to provide opportunpities for individuals to |

¥ o



\ .
' ’ ‘
\ > .

/

obtain satisfaction from success in worthwhile
activities which depend more upon special
aptitudes than upon general intelligence, which
normally is a major factor in determining
success in the classroom.

9. to provide outlets for the relatlvely few
superior performers.

10. to develop in the studemts the attitude that
education is continuous, resulting from a wide
variety of opportunities and is NOT restricted
to classroom situations. :

(pp. 25-26)

'It is ihﬁoy;an? to differentiate between athletics,
which is aftéf hohré interschool_gqmpetition with a
selectedftéam‘of 1nd1v1duals, and the physical education
class, whlch 1s a class time gymnasium activity §e331on
. which folqusra'pfoﬁincial chriculum. Although many
students take physica} eggcation classes, it 'is intérschool
aﬁhletics that have énjoyed_é high profile in terms of
rec?gnition and money. Often the same péople are

responsible for both programs. High school boys'

Ed

3 Y
competitive athletics :%ﬁpartlcular have received a great

deal of attention from staff and student populations, as |
well as extended coverége by ‘the ﬁedia. |
By the early 1970's, the trend in physical education
objectives was for individuals to develop Eiygical skills
for personal benefit. Tﬁg acquisition of a wdde range of
physicai skills prompted;life—long participation in /
healthful activity and improved the(qqa}igy}oﬁ,life;

Subsequently, competitive athletics were included in some

N o



-
provincial,government descriptions of desirable school

physical activity (Manitoba Department of Educatidn, 1981;

-

Nova Scotia Department of Education, 1977; Ontario Ministry

of Edﬁqation, 1978). These views are further substantiated

by Alberta Education which stated:

the. acquisition and development of physical QA )
skills is vital not only for quality living but
for the very maintenance of life itself.
...Preparation of new class programs with the
objectives of nurturing and expanding theé
interests and abilities of all pupils,in physical
skills as they progress through the grades has
sharpened curriculum committeels' perception of
the crucial part played in skiﬂls development by
activities other than class instruction

Scrutiny of existing competitive athletics
reveals that in some cases the activities
reinforce the effects of well planned class

programs.

(An Ad Hoc Cémmittee, 1972, p. 1)

4

This description de—embhasi;es the notion that
athletics be used to promote and mai;tain important social
values in the schools, such as.the promotion of school
‘morale and the development of groﬁp loyalties.: Iﬂétead,
interschool athletics (as an extension of the physical

education instructiomal program) is viewed as a means of

LR}

personal improvement. An individual's participation{in
group or’iﬁdividual.activities is valued as much in terms

of the benefits acc;uing to the individual's own personal
development as it is-Qalugd for other social Benefifs

(Frey et'al; 1%@3} Manitééa Depértment of Education, 1981;"

~— -Nova Scotia Department of Education, 1977; Ontario Ministry



of Educati%{l:& UNESCO's International Charter of
Physical Education and Sport, 1978). For example, the
Calgary Board of Education developed a model of the total
physicai education program which includes interscholastic
athleticé as a meahé‘zz réaéhing the following obJectives:
 thsica1 skill, physical f?tness, knowledge and .
Jnderstanding, social skills and attitudes and
appreciations (Frey et al., 1983)\ (See~hppendix A)

The language used in official documents such as the
Calgary Board of Eddcétibﬁ's Curriculum Action Project is
déiiberaee}y non—ééxist, and obscure§ the aptual |
opgortunities available to boys and girls for personal

1

skill development. The language "flattens" the reader's

understanding of what educators concgive ihterschool
athletics to be. Often it is difficult to detérmine the
extént of the differeﬁces between the boys' and girls'
prpgraﬁs;' Non—geﬁdered language implies equality between
.boys ant girls, but when budgets and program's are examined
carefully, this.is not_the case (see Appeﬁdices A and B).
Today's programs in high schooi athletics continue to
encourage commitment to deeply believed cultural yalues-—
loyalty, team&ork, diécipline—ébut the following-social and
politicaf‘developmgnts‘indicate that the role of:schooL
athletics may be changing: '

1. an increased interest in personal health and

fitness and the belief in the pergsnal benefit of physical

-



-
activity;

[
2. an increasing reliance by individual schools on
student attendance numbers for budget dollars, coupled with

increased independence at the school level for fiscal

K

spending;
3. feminist legal and political action in sport both_
in and out of schools (Hall &'Richardéon, 1982);
‘ 4, an influx of racihal minori£ies into the schools
with a variety of culturglhneeds and expectétions; and
S.'a‘depressed national and provincial economy
resulting in financial cutbacks to &ducation.
The interschool athletics program today has 9eveloped
a dual purpose. The primary purpose is for individuals to o

strive not necessarily for excellence, but for personal

-

skill improvément. iThe secondary purpose is to promote
social values such %s group loyalty, and the ability to

work within rules, Fith others, to.achieve a satiéchtory
f . . ".‘v "y .
performance level qAn Ad Hoc Committee, 19723 Frey et--ale,.

i + "" : *
1983; Macintosh, 3@76; School Physical Activities Programs

-

Committee (CAHPER/é, 1980; UNESCO's International Charter of

: . / ' , ,
Physical Educati?n and Sport, 1978). It is 1nteresting to

—_— / . . :
note that the written objectives of interschool competitive

athletics never; include winning.

/
/
/
/

/

/
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Significance of the Study
With the introduction of school-based or de-
centralized budgeting in some public school systems,
_individual schools have created administra;ive positions
that are respohsible for an extensive interschool athletic
program of co—ea and segregated sport activities. For
exaﬁple, in the River City Public School System, some
schools have established a position that can best be
described as an athletic director. This person adminisiers
the athletic program producingAand administering a budget
exclusively for interschool athletics, recruiting internal
and external coaches for teams and providing communication
channels between~the program and other bureaucratic
ofganizations in the school.

"Although the number of high school athletic directors
has steadily increased, few studies have been reported in
the literét;re and none have described the‘personal
experience of being an athletic director. JThe purpdse of
this study is to describe the experience of being a female
athletic director in an urban high schbol. A descriptive

L]
analysis of the problems and successes experienced by a

-

: . .
woman athletic director may help others, with similar

administrative designations, to gain a deeper understanding

of their own working situations.



Research Questions

The purpose of this study is to answer the following

g

qdestions:

1. What is tEe role of an athletic director in a
typigél urban high school?

2. How does the athletic director construct her

reality in the high school setting?

3. How does the athletic director describe the various

situations found in her school setting?



CHAPTER TWO
REVIEW OF THE LITERATURE

"Would you tell me, please, which way I ought. to

80 from here?" : »
"That depends a good deal on where you want to

get to," said the Cat.
2 .

’

Alice's Adventures in Wonderland

Athletic programs‘in today's schools are said to

- fulfill particular purposes--the improvement of personal
skills, and the promotion of commonly accepted socialv'
values like group loyalty and the desire to work.téward
common goals.: Compétitive athletic programs in schools
were not originally qonsidgred.a useful means'ofirealizing
these purposes. Boys' and g;rls' competitive sport
prggrams each followed different routes in their struggle

to be accepted as an integral part of the school's

educational program.
Boys' Competitive Athletics

Although competitive games were part .of the upper

class British boys"schéoling; they were not part of the



10

early Canadian and American physical education programs,
These programs werle often restricted to military drill and
calisthetics (Arms&rong} }98&; Cosentino & Howell, 1970;

Howell & Howell; 1§75; Vanderzwaag, 1975). Games were

ols through community clubs and\;hrough

introduced into scly
* ¢

‘st"i TR
R

i

the influence of lege and university sport (Cosenﬁino &

. T
Howell, 1970; Davf%i%p,31975; Howell & Howell, 1975;\Paton.

T ‘; ‘}‘J‘R‘m:'&f
1975),. A‘{C’;; gﬁgﬁ{sﬁﬁépard and Jamerson (1953, p. 3),
A » s : ,

'{\é

4 : e teg .
. R . . !
male interschool athﬂ%f{cs were introduced into the scbool

system in the following way:

1. initially athletics were sponsored by students with
unsy%pathetic or hostile school administrators and faculty.
2. community assistance was provided to students
through <oaching and finances, with indifférent or tolerant

school administrators.

3. faculty recognition of malpractices resulted in
subsequent control and guidance.

4, school adminisktrators accepted interscholastic
athletics as an essential part of the total school program.

Control was the key factor involved in the adoption of
school competitive sport programs. In the United States,
faculty recognized that poorly run programs would be
associated with the school because it was their students _
who weré organizing and pafticipating in them,vwith the =

help of the community. Subsequently, they allowed



athletics into the schoo: control the abuses and to
protect the school reputation. In Britain, the notion of

control was different. Competitive sports were added to

e

the private boarding school program as a means of diverting
boys who had too much idle time.

Compulsory sports ... extended the school's
control over boys .... Compulsory sports kept
boys and schoolmasters on school grounds in the
afternoons and made boarding schools more

confining and cloistered institutions. They
brought a greater sense of order and control and
d more middle~-class morality to the institution '

than had existed previously, when boys had been
permitted to roam off school property into towns
or the countryside (Armstrong, 1984, p. 317).-

11

In additien to the British boarding school customs and -

Amer{?an community pressures influencing the introduction
of athletics to the Canadian school pregram, there were two
other influences: games were thought to be apn outgroch of
play, and public‘interest was increased in health and
hygiene. During the 1880's, educators emphasized the value
of play (Montgomery, 1975). Games were based on something
enjoyable and familiar to children and as such could be
used by schools to teach a spirit of cooperation,
competition with honour (that is, obedience to rules and
respect for authoriéy figures), and to encourage an
adherence to Christian morals (Armstrong, 1984; Bancroft,
1913; McFadden, 1926). . .

Another factor which influenced the inclusion of
{
AJ

school competitive games was an increase in the public

|



! »
interest in science, particularly health and hygiene

¥
4

(Cosentino & Howell, 1970; MacFadden, 192065 Pierce, 1914;
Scott, 1951). It was generally believed that in order to be
acomplete human heing, one neecded a sound mi1ad in a.sound
body. Pjerce (1914) was partdheularly eloquent on this
subject:

A well developed physical organization is

essential to perfect health .... The cultivation

of the intellectual powers has been allowed to

supplant physical trfaining to a great extent.

The results are abnormally developed brains,

delicate forms, sensitive nerves and shorteped

lives. That the physical and mental systemg

should be collaterally developed, is a fact

generally overlooked by educators .... we do not

seek to reproduce in our modern institutions the

gymnasium, which was the real;foundation of their

(classical Greek philosophers') genius (Pierce,

1914, p. 270),

Educators who were proponents of developing the body
as the temple of the mind encouraged participation in games
as a means of atcaining this ideal. This enthusiasm for
sport created an atmosphere in which male interschool
athletics were able to develop rapidl. Montgomery, 1975,

\
p. 220).

As the boys' athletic programs grew in the schools,
problems began to arise. Many edufators were concerned
about the issues of eligibility and of excessive
_competition that put winning above all, involved few rather
than many, and took students' and teachers' time away from
academic work (Devenney, 1953; Kirkpatrick, 1955; Lang,

/
1953). Scott (1951) details the following problems with

12



boys' high school and college programs in the United
Staures: financial discrepancies, serious and poor ly treated
injuries of plavers, unrestrained recruiting of athletics,
no eligibility rules, no long range planning, incomplete
rules, "officiating, inexpert afd generally unreliable,
provisions for spectators nonexistent, and gambling openly
practiced” (p. 89). The emerging problems of boys' school
competitive athletics hegan to be solved when interschool™
athletics we%e adopted as an outgrowth ot the class
physical education program (Cgsnntxno &“Howvll,lIQ?u,

p/ 68), with interschool athletics providing the means tor

"the growth and development of the pupil as a human being”

(Devenney, 1953, p. 35).
Girls' Competitive Athletics

"Our ever present ideal should be Health rand
Beauty'" (Hill, 1903, p. 6)

]
-hlthough the girls' competitive athletic programs in
Canadian schools did not encounter the same difficulties as
the boys', they had their problems\too. The acceptable
level of femalé involvement in physical activity has always
been very closely tied to more general social attitudes

s . .
about what is appropriate feminine athletic behavior, as

well as beliefs about what females are physically capable



ot accomplishing.  Females who participated in athletics at
fhe turn ot the century did o under ditterent conditions
than the males, Males were encouraged through competitive
athletics to develop the manly attributes of streongth,
courage, perseverance, selt control and lovalty. Females
undertook moderate physical actaivity to maintain theur
health and they were never allowed to torget that over-
enthustastic activity threatened thear femininity and
endangered their health, Hill (1903) wrote:

she may row and run and swim and take part in a

hundred athletic exercises without being onc whit

less a woman, ... but some things she had better
leave to men. Fiercely competitive athletics

have their dangers tor men, but they develop

manly strength. For women, their dangers are

greater, and the gualities they tend rto develop

are not womanly. (p. 6)

Fxcessive comperivrion was inappropriate feminine
behavior and excessive activity was dangerous to the
female's health were two commonly held notions. These
beliefs continued until the twentieth century to have an
impact on girls' school athletic programs. Females were
forbidden to take part in hockey and football. Instead
they were encouraged to take part in figure skating and
gymnastics. Eleanor Metheney's landmark research in the

i
early 1960's traced the social origin of rhe difference
between femininity and athletic competence. She was unable

to givé any reason for the prohibition of women from rough

games and contact sports other than it was "a symbolic

.
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formulatlon ol socially sanctloned female roles (p. 21).

Helen LenskyJ (198&) states that women in athletlcs have
historically been denied their feminine identity. if they
compeged in activities that were not individualr the
activities did not focus attention on appearance, Or .were

activities requiring a public display of force, violence,

or aggression.

™y

3

Notwithstanding these persietent beliéfs, Canadian
‘'women's sport part1c1pat10n partlcularly ;}ter the First
World War (Hall & Richardson,_1982; Cochrane, Hoffman, &
Kincaid, 1977) grew for a varlety of reasons. ‘
Revolutionary changes in women's clothing occurrlng in the
first decades of the new century, allowed greater freedom
of movement. After the war, the combined inflqences of
suitable clotning. intreased urbanization, nore leishre
time, and the develoomentﬂﬁnd marketing of sport as
entertainme@t_(gochrane et al., 1977), were nighly
beneficial to the development of,women's athletics. Women
experienced considerable autonomy in”organizing and
'coaehing their own clubs because most men's sport
organizatiozs were closed to. them.

During this time, Canadian girls' school athletics
" also grew and benefited from the wide range of.cluos ano
orgahizations that post school-age girls could join.
'Unlike the boys' programs, where the focus was on

competitive athlptiésvas an end in itself, girls' programs

Y
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providéd sports which could be continued after leaving

schoo} (Cochrane et al., 1977).-

E Aﬁf@he same time that women and girls in Canada were

beginning to experience success and recognition for their

athletic efforts, women physical educators in the United

£
)

States were making determined efforts to control the“fiSing
levels of,compétition_and‘aggression in giris' school
athletics. Thei:’concern was fueled by the die-hard-notion
that women's.physical limitatio;s made them in%eri;r to
men. Accompanying this belief was the Hrgument that
excessive competition bewomeh Qas medically unsdundvaﬁd
coﬁld interfere with the vital'childbearing cycle
(Blumenfeldf 19363 éomerSﬁ'1936). "Not only were highly
competitive sports harmful ﬁo the female, they asserted,
she could never do as well as:men; hence, ;t was pointless
to try" (Hall & Richardson, 1982, p. 35).

In addiﬁion to the incréasihgly vociferous'medical
aréument was :he accompanying economic down—ﬁufn from
prosperity to depression in the 1930's. Rising
unempioyment was accompaniea by the increasingly popular

conservative attitude that women in the labour force should

revert to being housewives and mothers, and leave the jobs

to the men. The reactionary attitude that some games were

more 'feminine' than others became popular and as a result,

or

women's participation in many competitive sports and

activities decreased. .



Further, thHe stereotype of women as.housewives and
mothers persisted well i&to the 1960's in.Cahada. women at
most participated in "feminine" types of activities such as
figure skati@g aﬁd gymnastics. These agtitudes had
extensivelahd prolonged effects on schoqﬁ programs.
"[Girls') physical education emphasized moderaEe fitness,
low lgvél coméetition,_idtramural as opposed to inter-
School sport and a long list of fest;icted sports which at
some schools even involved track and fie;d" (Cochrane et
al., 1977, p. 57). - |

As aresylt of the economic downturn and the

stereotyping of women, schools, first in the United States |

and later in parts of Canada, discouraged girls'
interscholastic competjitions in favor of 'play days'
(Fretwell, 1931). In Western Canada; athletics were
reduced; but not baﬁnéd {Cochrane et a}.) 1977, p. 57). A
number of team sports,-such as basketgall, éontinued to be
"played with modified 'girls' rulgé' which restricted
%ovemgnt on the court and emphasized intra-team cooperation,
over interteam competition. ‘The p@ilosophy of "A game for
ever;#girl, and a girl for ‘every g;me" (Hall & Richardson,
. 1982, p. 35) was widely epdorsed. " L} |
On‘the other ﬁaﬁd, the boys' school athletic .program
did not éxperien;e the same restrictions. in’fact, the

) 3 I3 ’ . ‘- 1} ) &
rise in public interest in professional sport after the

Second World War increased opportunitiesxfor boys to play.

»
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ig the&community as well as in school. By the mid 1950'5{
minor hockey, little'leagﬁe.baseball and age-group football
provided ampie opport&nities for young boys to play; N
Comparable bpporﬁunities simply did not exist for giris
(Cochrane et al., 1977, p. 57).

Ir was not untillghg_1970's.that wreater ﬁumbers of
women became involved in athletics as athletes, teachers,
coaches and administrators. An increased interest in ’

personal’physical fitness, the return . ¢ women toxthe work

force, and the persistent efforts of the women's movement
e héve éll contributed to the changeJ(BQULxlliér é San *
GiOWanhi, 1983; CSZK{ane et al.,: 1977; Hail & Richardson,
'1982).

These historical events provide>the basis for
understanding,the pressuresgand prejudices accompanying thé
inclusion of-échool competitive athlgtics;

Department Heads as Middle Managers

A
ggv%;\. . , . )
ol Department heads are called the "middle managers"” in
the educational bureaucratic system (Bloomer, 1980; Davies,
1983) because it is through them that communication occurs
between the senior administration and the staff. In
addition to providing  a- liaison for communication,
department heads are often concerned with budget or

resource management and with their department's staff and
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student concerns. Bloomer (1980) concludes that a’
department head's role includes four areas: communication,
staffing and pupils, curriculum plahning and implementétion,
and budget or resource management.

Communifation functions are,d}vided into forhal and
informal tasks. Formal tasks which facilitate
communication include the resp&nsibility for holding staff
or department meetings (Bloomef, 1980; Lambert, 1975).
Informal communication, conversation, and the personal
characteristics of commitment, energy and approaéhagﬁlity
are also judged to be essential for a depaftment head
(Howson & Woolnough, 1982).

A seéond role-function involves the appointment of
staff to their department, aithough Lambert (1975) points
out that many department heads are reluctant to include
staff evaluatién as a part of that role function.

There is consensus among researchers (Bloomer, 1982;
Davies, 1983; Howsén & Woolnough, 1982; Lambert, 1975)
that resource management is an important-area of the
department head's role fﬁnc‘ion,ﬁanq"that budget management
is most effective for the head wﬁénthe process is
participatory, consensual and accompanied by a sense of
involvémeﬁﬁ in the decision-making process.

Beééuse department heads are considered to be leaders

within the school's organizational system, leadership

styles have been closely étgdiéd to determine which is most

l
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)
effective. Howson and Woolnough (1982) found that their
~"democratic" model was more favoured by supervisors and
department heads than‘their "control" model. The former
model was based.on the notion that.the department head was
"the coordinator of a group bf equals' (p. 41)‘while the
control model described tAevdepartment head as éhe ultimate
decision-makér, and the leader in matters of department
policy.

Although increased participation in deéision—making in
‘the budget area may lead to “improved communication, better
quality decision-making, and improved staff motivationw
(DaQies, 1983, p. 173). Bioome? (1980) cadtions that
formal training fo;,mahagement\responsibilities in the
échools is rare; and that "people are promoted on the
strength of their expertise in éne kind of work (teaching)
to posts‘invoiving.anotheE kind of work (managemg%tyf
(p. 83). That is, alghough there are benefits to be found
in increased paréicipation by department heads in the
decision—makiﬁg process, <+hese benefité may not be realized
if the manager is not édequately trained to recognize these
possibilities and responsibilities. )

In conclusion, the role funétions of  department hgads
are often ;oosely defined. Marland (1975) suggests that
the;}ole of the middLe fanager is crucial to the successful
operation of the comprehensive secondary school although he
doubts that it is possible for definitions of the role to

)



be agreed upon between schools. Each school's program has
different individuals involved, and special demands and
responsiblities as. a result. Marland (1975) conclug:; that
it is therefore necessary for each school to desigﬁ
specific_job descriptions fo} the department heads in the
school.

Imbalance in Male/Female Leadership Positions

There is a g}owing body of research supporting the
assertions by women educators that entrance:and acceptance
in the fiéld of educational administration presents
problems unfque to women, Cdmplex historigal, economic and

social factors have contributed to a situation where the
majority of teachers are women, and the overwhelélng
majority of supervisors are men (Apple, 1983; Biklen,
1980). Both female and male eduﬁators have begun to
question this imbalance, and to study with greater
awareness and caution the.dynamiés that contribute to the
prevailing social beliefs about women and ieédership.

/Apple (1983) contends that eiementafy teaching (in
particular)‘became women's work because men left, for the
following reasons:

1. Teacbing became less a‘part—time occupatioh that

could be combined with farming or other activities.

.2. Certification standards rose, and the school year



lengthened, but salaries were still inadequate to support a
family.
3. As schooling became more formaf? teachers began to

lose their autonomy in the classroom, a situation men

W

disliked.

The men who stayed in education left the classroom.

As school systems became larger, more fofmal aﬁq
bureaucratized, men moved into management positions,

The continuing reluctance of the public to allow women
to assume administrative and supervisory Eositions'in
education is based on a coqbination of social and economic
factors. Sex-role stereotypihg labeled women as being 1ess‘
competitive and aggressive about promotion, and more
amenable-to supervision. Women‘were:considered more‘«
nurturent than men--teaching preparéd women for marriage
and helped to fulfill their maternal destiny (Apple, 1983;
Biklen, 1980; Connoly, 198b;/épillman, $pillman, & Reinking,
1981). ‘
| Economically, women viewed teaching as a means of
upward mobility and as an attractive alternative to other
forms of occupation available td them, usually factory or
domestic service (Apple, 1983; Biklen, 1980).

Present day social scienjists continue to use tﬁese
commonly held assumptio;s about women to ekplain why there
are few qualified wogén’qandidates for leadership positions

in education. "Personality theories that contrast male and
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female traits are offered as reasons for why women are
unsuccessful in leadership positions. Thus, in addition to

the assuﬁed individual traits women have such as lack of
competitiveness and aggression, and strong nurturent

desires, studies of the characteristics of wgmen‘working in
groups describe their iAteractions as éocial—eﬁotional

rather than dominant, and their .verbal input to the group

as low. F}naily, studies indicate that women are usually
assigned lower status than men, and do’nSt acquire status ; o
while working in the group (Connoly, 1980; Spillman et al.,

1981).

>

N
These attitudes and beliefs about women's limitations

AY . Y
and capabilities have led to present day discrimination
against women who wish to work in education's

e

administrative and supervisory positions. For-example, the
: \

current trend to develop schools as modern corporations has ‘

caused women to -be excluded from managerial poéitions

because historically, women were excluded from similar

‘positions in business (Applé, 1983; Biklen, 1980). "As

schooling becomes mqre of a business, those 1in _

administrative positions turn to their imége[of éffective

busine§§ managers: business men" (Biklen, 1980, p; 11).
»Finally, there are particular cdnstraints that women

in educational leadership experience because they are women

(Biklen, 1980). Family constraints consist of findidg a

comfortable or at least working balance between the



responsibilities of maintaining a home and furthering a
‘career. '"The, nature of one's family certainly plays a role
in determinihg the degree of difficulty ... because one's
femininity is so closely related to motherhood in this
society, how one performs as a mother is socially evaluated
along with one's professional success" (Biklen, 1980, bp.
13-14).

Further, women aspiring to or entering into
administrative positions often experience only marginal
acceptance by males already occupying managerial positions,
These women are often regarded as tokens, and

RN
represenkative of all ;women. Finally, women must find ways
of dealing with personal doubt and conflict when they

7
assum® jobs that run counter to accepted social definitions

of femininity.

Women in Athletic Administration

~,
\
Women who have attempted to gain entrance to school

athletic administration have experienced no more success in
overcoming thg restraints imposed by cultural stereotypes
than their associates in other educafional fields. If
anything, the constraiﬁts of marginality and personal doubt
experienced by other. women adminis;rators may be greater
for women working in the very masculine field of

competitive sport (Sabo & Runfola, 1980).
S
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Heinkel (1979) studied the actual and preierred tasks
performed by women who were the supervisors of girls'
athletics (a position subordinate to men who were
invariably the school's athletic director) in Wisconsin
high schools, just prior to the implementation of .the
Title IX legislation. She found that the women had no
decision-making responsibiiit%f\;hat they did not indicate
adesire for more, and that they preferred to work under a

supervisor at tasks that were routine, repetitive and

kY
carried little responsibility. Heinkel concluded that the
women supervisors did -t desire greater control of the

girls' athletic programs.

Since the implementation of the Title IX’egislation_
in 1979, in the Unitedetates, the state of Florida has
seen only a 1.8% gain in the number of high school womer
athletic di?ectors—~an increase in ratib\from 233 men and
fod; women to 231 men and 19 women (Pastofe & Whidden,
1983). A similar trend is reflected at the American
college level where men direct women's athletics at AQZ‘of
the 971 insiitutions affiliated with the AIAW (Association

¢

of Infercollegiate Athletics for Women) (Lenskyj, 1985).

In Canada, where there is no legislation similar to

(W)

Title IX, the majority of university athletic administrators

are male (75%) (Hall & Richardsofh, 1982). Under ppovincial

i
.

_human rights codes, discrimination in employment on the

basis of sex is prohibited.



Summary

3

/

A brief overview nf histortcal events concerning the
introduction of first boys, then girls athletics into the
school was given iq the tirst part of this chapter.
Competitive athlet;cs for girls and women went through
periods of popularity and set-backs beforé and afrer the
depression of the 1930's. Economics, and persistent
stereotypes about their inferior physical capaﬁilities and
what activities could be considered appropfiatg feminine

4

behavior hindered female school and communiﬁy athletic
programs until well into the twentieth centur}. )

It is hoped that the brief synopsis of the different
ways in which boys' and girls' athletics were-introduced
into the school offered in the opening portion of this
section will provide a foundation for understanding the
problems and challenges that arise in the urban high school
athletic department today.

The remainder of this section concentrated on the

0
special problems experiehceﬁ by women in educatioqal
administration, and examined historical, social and
economic factors that combined to create these problems.
It was concluded that women in positions of edutational
leadershiﬁ today must deal with discrimination resulting

from persistent cultural stereotypes regarding their

ability to achieve at tasks requiring aggression and

26



domination. Further, they must cope with ftamilial,

marginal and personal constraints in their attempts to gain

recognition and acceptance in the administrative worktorce,



CHAPTER THREE

\ THE RESEARCH METHODOLOGY
~

[t gounded an excellent plan, no doubt, and vegpy
neatly and simply arranged: the only ditticulty
was, that she had not the smallest tdea of how to
set about ity

Alice's Adventures in Wonderland

The qualitative method of inquiry 1s characrerized by
a situational orientation that includes the researcher as

"

part of that setting ¥ researchers go to the particular
~setting under study because they are concerned witn
Y .

f)ontext. They feepl that action can best be understood when
1 s
. [I

1t is observed in lhe setting in which 1t occurs" (Bogdan &
Biklen, 1982, p. 27). This method also emphasizes that the
past experiences of the researcher often contribute in a
very direct way to the study (Lofland & Lofland, 1984).
The following characteristics describe this type of
research:

1. Research which has the natural setting ag‘tﬁ?””fﬁ
direct source of data and the researcher is the i:strument.

2. Research which is descriptive.

3. Researchers are concerned with process rather than

28



simply with outcomes or- products.

*

4. Researchers tend to analyze their data inductivelyl

5. "Meaning" is- of essential concern.
(Bogdan & Biklen, 1982, pp. 27-29)

4

Ethnography

The form of’ qualitative resqirch selected for this
study was ethnography. Wolcoﬁt;leBS) argues that a
descripéiye study that does notitake into account a Eoncern
for cultural inte;p;efation can not be described as
"ethnbgraphicﬂ' More specifically, he state;:that "The
purpose Qf ethnographic research is to describe and
‘interffet cultural behavior" (p; 190). It is not enough to
§iﬁply describe the setting and the peopie in the group
under study. Soﬁe'meaning must be attributed to thé
concepts, actions, Eéliefs and organizational principles
’;Ee ethﬁographer has observed in the context of his or her
dealings with the group., Culture is not something that can
be "discoveréd," it must be inferred from what the group
‘mémbe;s understé@y do, and then assigned to that group by
the researcher. .
The fundamengéi aséumbtion underlying the ethnographic
research approach is that the researcher can not separate
him/her self from the re§earch process (Smith & Heshusius,

w1986).- The impersonal objectivity and reliance on
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reliability and validity found in empirical or rational
research can not be mirrored in naturalistic o£ qualitative
inquiry. Qualitative inquiry is "based on the point that
reality‘is made rather tham found" (Smith &;Heshusius}
1986, p. 11). ._ . : )

Lutz and Ramsey (1974) guggest that previous lived

events become the basis for#® "working hypothesis" that

'guide the study:

These hypotheses are generated partly out of
prior kqbwleé:e of the system being studied,
partly from first observatins, and partly due to
conceptual and theoretical positions held by the
researcher. It is not likely that anyone is
totally free of concepts which predispose him ‘to’
see certain 'things. If one is studying

education, he will have had some degree of . fﬁ“{h
experience with“That system. (Lutz & Ramsey, L
1974, p.6) ’

Wolcotg.(1985) argues that school ethnography can be
hampered by the circumstance that people most interested in
dofhg school based research arelpeople wha have invested
the greaterApart uf their liQes in Echools. It may be
difficult for them to establish a comparative basis from
which to identify ditfferences as another's "cultur;f
Howéver, "the tdisadvantages of being an insider, totallyh
familiar with and at home in schools, may be more than
éompenéated-for bgsthe understanding a perceptive inside
researcher can bring" (Wolcott, 1985, ;. 1?9).

This study describes the life of a woman high school

teacher in her role as athletic director in the milieu of a
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*
particular urban high school. The ways in which [ came to
understand the events observed were influenced in part by
my past experiences, and in part by the various, people
’

themselves, as I observed them working with each other, and

as they conversed with me during the school day.
Essentially, my role as researcher was to act as an

unbiased coltector of "raw material," to collect and

examine documents, to record observations of events and'

interactions, to audiotape conversations and interviews,

a

and then to make sense of the data gathered. , The
interpretation and not theyiaw material was to be the
study.

Fundamental philosophical differences exist between

N

the qualitative and quantitative research methodologies

(Sﬁith & Heshusius,A1986). To understand the meaning of
the term 'valid’ ;t is nécessary to understand how truth is
defiﬁed (p. 8). For the qualitative method, truth is
defined as corréspondgnce——results must reflect how things
really are in the world. %or qualitative research, reality
is m%nd—dependent, that is,Awithin the mind of the
{Pdividual and truth results when a description is ﬁatched

T

to other descriptions. Validity is assigned. to an

X

~interpretation that one shares with another interpreter.

Quantitative inquiry aspires to certitude, to the

idea that our descriptions can match actual

conditions in the world and that we can know when “
this matching occurs and when it does not. This )
certitude is achieved primarily through an

X

/

"
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adherence to proper techniques. For the »
qualitative perspective, 1inquiry is a never-
ending process of interpreting the
interpretations of others. All that can be done
is to match descriptions to other descriptions,
choosing to honor some as valid because they
"make sense," given one's interests and purposes.
There is no rule book of procedures to follow
(Smith & Heshusius, 1986, p. 9).

The interpretations made of the experiences that one
woman shared with me may be considered trustworthy if they
are meaningful for others. Does my description of one
woman athletic director have meaning for other N,
teacher/coaches? The results will be tested by the sense
others make of the findings.

School Selection and -Entry
Mainstream high school was initially chosen because
there had been a low staff turnover rate among people
involved in physical education and athletics. The athletic

director had beeﬁ in the school for four years, and all of
the other physical’education teacher/coaches had been there
anywhere from three Eo 15 years. I k;eu that the athletic
director had originally been hired to develop the
interschool athletics program, and I felt that a stable
staff would enable the program £o develop and grow with
"some consistency. Further, the schbdl offeréd a broad
variety'of athletic experiences, and did not pour all of

its resources into one or two sports. This 'balance' in

i
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activities would provide a sound basis for observing the
administration of an athletic program that included boys'
and girls' sports, junior and: senior teams and "major" and
"minor".sports.' ’ o

I was grateful to the principal, who, at my initial
request allowed me immediate access to his school, and Jan
Whitehead, ghe athletic director, who agreed to play a
major role in my study.

It was an unavoidable circumstance that I should know
all of the physiéal education staffigt the onset of the
study. The school system that includes Mainstream 1is small
enough for coaches to become acquainted over time.~-This
turned out to be a very positive aspect of the study.
Becaqsgl was familiar to them as a coach,all'ofthe
physical education staff quickly became accustomed to
"seeing me around," and were friendly, candid, and
cooperative from my initial visits. - 7/

-‘—‘_/ ’ I
I began visiting this school .in September, 1985, and v

continued unti Jdne, 1986. During this time I spént~from
four to six hours a week in the school. For the first two
months, I was a silent obsefver, noting theﬁways in which I
saw the staff interact with each other, with their teams

and with other staff and adminiétratoré. The purposé of

this observation period was‘to familiarize myself with the
physical eduéation’department staff, and to give them time

!

to become accustomed to my presesce. As time went on, my
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role changed from observer, to converéationalist and
interviewer. That is, I began by observing team practices
and Staff~meetings; sitting in on coffee breaks and luncﬁ,
and tape recording (with the staff's permission)
conversations and intérviews. The observations were
recorded in the‘form of descriptive field notes and ;hé

interviews and conversations were transcribed from the

‘audio tape.

It did not take very long to feel 'at home' in the

school, and to feel accepted by the staff, particularly

Jan., She saved documents for me, informed me of upcoming.

—

meetings, introduced me to other staff, related stories éﬁd

anecdotes about events that had ocgurred, and did not
hesitate to give ﬁe her opinions of social and business
situations as they occurred during the year. Once‘the
initial entry was accomplished, the "raw data" was
collected over the next six months in a number of ways.

\\/

Data Sources

A variety of data sources served as the .foundation for

\

this study. Data were collected in order to provide a

broad base of information which gave depth and colour to my

A
£ 1

descriptions, and'becamé the basig for my understanding Jan
and her work at Mainstream high school.

There were three-main sources of data utilized in the
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study: official documents, observation and conversations
and interviews. A fourth source, a journal that was
occasionally referred to, is briefly described. The
purposes for utilizing” these sources are discussed in the

following section. ' ' -

Official Documents

. . i3 . " . .
Questions about organization and administration arose

during the course. of the study thch were cla}ified by
studying official—school documents. It should be noted
that these documenfs, written by school officials,
disclosed useful information about the school. Bogdan and
Biklen (1982) suggest éhree kinds of official documents
which can lead to a better understanding of how,a program
is defined by people: iﬁternal doguments such as memos and
minutes; external communications such as newsletters,
handbooks and programs; and student records and .personal
files. (p. 100) y
Many of the documents that I gathered were "internal .
documegnts." I examined schéol memos ana minutes éé learn |
about the\%gganizatioﬁ of the school. I added to these,
written copigs of job descriptions for.Jan and for the
Physical Education teachers' ;ide, Susan, so that I knew

what the official parameters of Jan's job were (see

Appendix C). In addition, I ganhéred records of
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Mainstream's athletic budgets for the last two . years, of

Y

system wide athletic expenditures, and a comparison of
expenditures bet ween Mainstream and the rest of the system

(see Appendix D). "Budget" is a very important item in tij

organization of any school. The decisions made by —

administrators for the allocation of money can be the
By

single most influential factor in the growth or reduction
in the sifge of.a program. These changes may affect
staffing, and changes in staff members can affect the
variéty and quality of the activities any program can
offer. Moreovef, the decision making power allotted to
school administrators at any level is most clearly

demonstrated in the ways in which financial planning and

-

management is carried out in the school.
S .

Observation

In addition to collecting and examining school
documents, I recorded observations as fie® notes. 1 began
as a silent observer to famili;rize myself with the people,
the places and the routines that made up the everyday |
school miliéu at Mainstream (see Appendix F). Spradley
(1980) describes the dual purposes of participant
observation as: "(1) to engage in activities appropriate to

the situation and (2) to observe the activities, people and

physical aspects of the situation." (p.54) I worked



primarily in the latter situation attending pfactices,
games and meetings as an observer.

Initially I watched practices and games to record the
interactions of the players as they worked with each other;
the coach, as he or‘she directed the piayers; and the
spectators, as they drifted in and out of the gym during 1
games and practices. .One coach found it difficult to
understand initially that I was there to unobtrusively
watch and describe, not evaluate. For example, he came,

) -
over to my corner of the gym“after every drill shange to

ask "if I understood what the boys are doing now?"

Seemingly ﬁéconéeqﬂentjal observations sometimes
resulted in a better understanding, for me, of the meaning
coaches and players attéch to particular sports. I wrote a
description of the uniforms players wore for games, and
came to realize that there were some activities the
‘playéfg/coachés considered to be more important than
otpers;rﬁfhat is, one sport may be considered 'major' for
girls and 'minor' fof boys. For e*ample, the senior boys
v;)lleyball team wore. uniforms that; a‘ppeéx.:red to be a m%tley.
collection of cast—;ffs, while the girls' looked new and,
neat. When I questioned one of the\senior girls about
this, she commented first that even hougp both sets of
ubiforms were bought at the same time, "Guys don't look
after their uniforms." The external coach for junior

' girls' volleyball commented:



Volleyball is not a priority at that school. I

‘sometimes get the impression that volleyball's a
sport we get through to go to basketball,.

The senior girls' volleyhall team player added that

students can tell you when every senior boys'
basketball game is.- They get a lot of fans for
those. I'm sure a lot of people don't even know
we have senior boys' volleyball -- there's
‘football on at the same time.

A simple observation about game uniforms enabled me to.
realize that not all sports were regarded as equal at
Mainstream.

In addition, boys and girls did not always clésSify
tﬁe same sport in the same way. Boys' vélleyball had to
. compete with football and basketball for spectators and
players, but girls' volleyball was the only "major'" sport
offered for the girls at that time. Theirsgames attracted
more spectators and the players were more conscious of
their appearancé and attitude. |

Senior girls' player: You should have seen our

guys' team. They had a bad attitude. Once, when

they were losing, the bench people got up and

went to the locker-room and changed and came down

with their jackets and everything.

Ellen:lDid their coach send them?

\\‘ ) .
Senior player: He wasn't there that day ... a sub
was coaching. Ummm. Holy Smokes! If we ever
did that!? That would be the end of the team for

the year!
ObServatioms, or field notes such as these led me to

understand that there were many subtle perspectives to

Jan's job. I began to wonder about the tactics she would

S



have to use to work with coaches who perceived their sport
as major and how she managed the time, space and financial

demands these perceptions could create.

Conversations and Interview

As the study progressed, and I became more familiar
with the school's routines, I began to tape-record and

transcribe informal conversations and formal interviews

with Jan and other membs}ﬁwaﬁ the physical education

4

department. During these conversations, Jan described past
episodes she had been involved in with other members of the
physical education department, or the administration, that

affected her job as athletic director. She kept me

apprised of new occurrences arising from past events. She
related school gossip about students, teachers and
administrators. She described personal impressions about

other members of the departmeﬁt, and related arguments and
) k]
cooperative efforts they had all been inveldved in over the

time she had been at Mainstreanm.

Lofland and Lofland (1984) describe "intensive

interviewing" or "unstructured interviewing" as "... a
. o

guided convérsation whose goal is to elicit from the

-

interviewee rich, detailed materials that can be used in

qualitative analysis"ﬁ(p. 12). Agar (1980) refers to this

as "experience near" concepts: "I want to learn how

39



- 40

informants interpret the world through which they move"
(p. 80).

The ma jor source of raw material for this study was
informal conWersagions and formal interviews, with Jan
Whitehead, the other people in physical education, and the
principal. Fach conversation and interview was audio-taped
and transcribed, and each person involved received a
written copy of his or her transcribed tape, and was
éiven the opportunipy to expand or elaborate on it. In the
end I had collected 53 pages of typewritten transcribed
conversation, most of it with Jan. In addition, [ also had
52 typewritten pages of formal interview transcriptions,
half of it with Jan, and half with the physical education
staff and the principal.

It quickly became apparent to me that Jan used our
conversations as a place to release tension when shd
encountered_probléms.

Jan (laugﬂg) I've had 'a bad couple of days. No,

I h. en't. Friday, I was so annoyed Friday.

Usually a conversation that started like this led
directly’into a description of situations that were causing
conflicts and probiems in interschool athletics. Jan had
no reservations about talking with a tape recorder present
and was forthright and candid in her comments. She did not
once contradict herself in all the pages of conversation

and interviews that I transcribed.



. became a sounding board for Jan where she could
check for confirmation about situations she perceived to be
contradictory or frustrating, although I did not attempt to
change her opinion, or Alter her perception of any event
she described to me. [ listened, and attempted to be
supportive, but non-committal. -Also, she could, on

-

occasion, feel sorry for herself without worrying about how

41

the people she worked with would react. 1In the first case,

our conversation would go like this:

Jan: (describing an interchange between Jan and
John, the head track and field coach regarding
practice times) .... So he said, "I want you to go
Tuesday, Thursday at lunch--jumps."”

Okay, ... didn't have hardly anybody out there--
there wouldn't be anybody there. So I'm getting
frustrated. Then I find out he's running relay
practices. Well, who jumps?

Ellen: (laughing) All the relay runners.
-1
Jan: Well sprinters jump don't they?

Ellen: Of course they do.
Or sometimes she simply needed a shoulder to cky on:
For four years this has been going on, and in
four years these people have done a good job of
eroding my self-confidence. They really have.
One person in particular. The four of them have
done not a bad job. ... They think only. for
themselves .... You know, for the longest time I
believed it was me.
ﬁ}lcott (1985) says that "data and interpretation
evolve together, each informing the other" (p. 189). As my

conversations with Jan continued and were transcribed, and

as I continued with observations of the program 1in action,

N
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I was able to develop interview questions which tocused the

e

information Jan gave me on particular aspects of
Mainstream's interschool athletic program, In turn, data
from interviews, conversations and observations opened new
coﬁ%one&ts of the program for inspection and
interpretation, The process of (1;1!..1 collection was
dialectic rather than linear, concurrent rather than
sequential (Agar, 1980; Wolcott, 1989).

But it was more often the conversations we had

’

together that most vividly conveyed to me the teelings of

1

inten<e involvement--the frustration, anger, humour and
satisfaction Jan experienced in her job.
I like to be challenged that way. [ like to say

that I've done a job and was able to carry it
through, and I think I've done a half-decent job

at that school. Q

Journal Entries

I began keeping a journal when [ was still debating
with myself about what questions I wanted to explore,
however, I do not cdnsider it to be a formal source of data
for the stu.uy Although the entries were usually
though‘t»ful and analytic, they were also sporadic, and did
not attempt to systematically follow or comment on the
collection of the other data as it occurred. I coptinued

to keep a journal as the topic became more focused and [

23
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was able to begin preliminary research'into the questions
at the §chooi (see Appendix E). It becamé a place for me
to document my own thoaghts about observations I made ¢
during my viéite to the school, and for ideas, questions
and connections that occurred to me at other times. It
became a reference point in helping to determiae the

direction of the study.
' ‘e Jata (A1lection and Analysis

Like the color of my skin, .

Or the 4ay that I grow old; ' i
My life is made of patterns '
That can scarcely be controlled.

"Patterns" Paul Simon

Since the purpose of this thesis was tovdescribbxthé:'>FQ”

v

life Jan experlences at Mainstream ngh data were gathered

43

to answer questions‘concerning: 1) the rele of the athletlc

B
= 7

director; 2) the way she deeqribes the situations in the

school; and 3) the ways in which she seeS»herself. This
\ » -
reality is" composed of a myrlad of actlons,_lnterartlons
v / SR
and .reactions that Qere often observable,'and usually‘

7
/

"purse of the research I

verbally transmltted\ During thew

recorded many 1nstances and eplsodeswwﬁlch eventually
« ‘ o

'merged to %?%m recognlzable patterns in the structure of

Jan's time at school On a metaphor1cal level one could

descrxbe the patterns as a rich and colourful weavxng The
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N .

strands, or themes, eﬁerged from Jan's anecdqtes, opinions
and accounts, gs well as the comments and experiences other
memzéTS‘Uf the physical education department and the.
Mainstream staff shared with me. The colours are enhanced
~and focused by my own observations and reflections, and the —

texture 1s reinforced by the documentation.

As. the transcriptions were collected, I analyzed them

for preliminary themes--particular interactions or .
episodes that séemed.fo happen again and again, regardless
of the circumstances. For example, Jan's position as
athletic director meant that she was responsible for

administering a budget she had developed for the athletic

e

department, and coordinating facilities fogjteam practices.

During our conversations, she described to me repeated
incidents where members of the physical education

department either did not consult with her, .or ignored her

2

in their efforts to get‘mongy and facilities for their own '</
programs.

An initial analysis of the data (as it was collected)

s%ggested an emerging theme that could be described as
{ : » u .

.
-

circumventicon--the practice other members of the department

had of going around Jan to achieve their own ends. This
preliminary analysis directed the more fgrmal interv}ew -

questions to this particular topic, and addjtional
. . g ’ o 92
information was gathered, e 7 g
s Bttt o ¥

, e , ¥ ®
It took a greétfdeal‘of‘time, thoughtful consideration

{

4
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_and a little guesswork to arrive at the final themes. 1In
fact, for me, theé themes "evolved" twice. -Initially, I
| ‘

tried to make/ﬂhe collected data fit particular categories
I had visualized early in the study.  Transcripts were
uphotocopied, cut out and gropped together to.form, for
éxample a 'negotiation"ﬁheme; or a 'circumvention' theme.
At first, however, I did not let the transcripts speak to

me, and I found myself forcing the results to fit the

headings ‘I had created.

I
N

As a result, I begaﬁ_agaLn.‘ This time I listened to
what the transcripts were saying. Moreover, I examined pﬁg
. . L

official documents which provided a description of

school organization and the athletic director's

. e 4
Appendix C). With the information extracted’

own past experience in school competitive athletic programs

s~ ———~merging with my observations, I begén to write a .

~
4

description of‘the athletic directors mileux at Mainstream
as I had éome‘;o understand-it. The first thgme to emerge
from the blending of personal experience; documents; -
transcriptioné, and‘observations,concerned'the constant
struggle Jan was invelved in with the physical.education
staff and principél to achieve legitimacy for her position.

Although this information was gathered over time during the

i &

 data'co§lection process, I came to realize that a

rollection of information regarding how and why the

’



position was created was necessary to successfully

v

understand the. data regarding the problems Jan encountered

B

in legitimizing her position as the athletic director in

the school. This historical information emerged to become

one theme.
InAall, four themes evolved from the collected vgrbal

and visual description of the role Jan plays at Mainstream.

I have. thematized the data into the following categories:

The Struggle for-Recognition as Athletic Director,

Perspectives, Relhtionships, and Organizational Structure.

a

These themes represent the réality on which Jan structures
’ i .

her existeénce. They illustr§ how she relates to other

organizational units in the school, and how she attempts to

L

establish credibility.

Each theme is one chépter. They are introduced and

: g
related-as fully as possible in the words of the members of -

i

the setting and pafticularly Jan, the key informant. The

trustworthiness for this study lieé not only in Jan's words

as they are tramscribed, but in the meanings each of us

attributed to the experiences she shared with me. The

basis of my understanding was the interpretation I gave: to
<

stories as they were related to me. The sense I made of

this made it possible for the themes to emerge--to become

the patterns of the study. The credibility of the study

lies in the meahings others may make of.this

interbretatiod. Through this process of\derbal sharing and
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interpretation, readers will find themselves able to

experience Jan's Jife at Mainstream school.

47
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CHAPTER FOUR

THE SETTING

, "That's right!" dhouted the Queen. '"Can you
play croquet?” -

The soldiers were silent and looked at
Alice, as the question was evidently meant for
her.

"Yes!" shouted Alice.

"Come on then!" roared the Queen, and Alice

joined the procession, wondering very much what
would happen next.

4
Alice's Adventures in Wonderland |,

The purpose of this chapter is ﬁd describe the context
qf the school, and the people who became associated with
+this study. Jan Wh;tehead, the athleﬁic d{fector, is fhe
centralwfigure(in ;his study. Her daily interactions with
the people in yhysical education, with other teachers, with
the teacher's aide, and withbadﬁini&trators are the basis
of the reélity that she experiences. Her descrip{iqns of
the‘personal characteristics, motivations, and ‘actions wof
the others-that she works with give life and vitality to my

research notes and depth to my own observations.
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&
River City School System

(2
River City has, in the last thirty yeafs, experienced
tremendous growth. The post-war 'baby boom' and the
discévery of 0oil were two critical facﬁors‘in the city's
expansion. During the thirty-five year period from 1950 to
1985, River City built eléven composite high schools, one
technical high scool, and feopened the original South River

high school as an exclusively academically oriented high

school. - T \v/

i\a
Formally erganized athletics have been an integral

part of‘the River City public school system since 1893
(Payﬁe, 1980, p. 24), when the first district school soccer
championghip took place between River City and_Squth River.
Since then, inter-school athletics have grown from four
league activities for boys in 1908——basketbay1, baseball,
football and hockey (Payne, 1980, p. 35), to 35 league
activities iﬁ 1985 for a variety of boys', girls' and co-ed
teams.

The rapid and extensive growth of River City's
educational system has led to a similar expansion of the
administrative apparatus used for organization. Teacher
tumbers escaléfed into the hundreds as students numbe?ed

tto ‘the thou;ands, and the cost of educataon rose'.into the

-1lions. Educational administrators turned more and more"

to management systems developed by private enterprise, with
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the intention of developing clear communication models and
cost efficient programs. School systems have become
corporate entities unto themselves--publicly funded

/

organizations using profit-oriented management/systems to -

administer their educational "business."
Maihstream Composite High School

Mainstream School is located in a lower middle to
midﬁle class socio-economic district of River City. The
school's population (1700 students) has rémained
relatively stable over the past five -years. The school has
a varied ethnic population including black, white, Asian
and East Indian students.

The school is a large concrete and brick;building that

dhares its grounds with a junior high school! In the

spring of 1985, Mainstream made a concerted effort to

- .

upgrade its landscaping and improve its exterior
appearance, but there always seems to be a litter of
papers, pop-cans, and cigarette butts near the entrances.
étudents lounge outside during ¢lass breaks when the weather
is good and just inside the doors when the weather is bad.

., The entrances closesé'to the‘gymnasiums open from the
main stre@&?%nd the staff parking lot onto '"the rotundaﬂ

which isa’large,enclosed space between the main body of

the school and the gymnasium and locker room area. In the
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middle of this area, which is approximately 25 feet by 25
feet, is a sunken sqgare which is two<5rthreg steps lower:
than the main hallway. This space is well 1it by large
windows and glass doors and serves as aéasual and
comfg;table meeting place for students. At noon and aFEeF
school the rotunda is often“populated witﬁ groups of boys

and girls waiting for intramural or interschool activities

to begin. It is also used .as a practice area by the

" cheerleading team. ~

The remainder of the building contains two fevels of
classrooms and labs, vocational work shops, staff areas, a
cafeteria, and two gymnasiums, with adjoining locker and

equipment rooms and separate offices for the men and women

-

A

staff.

The other athletic facility within the school is a

>

‘ ,
weight room, with a wrestling mat, two universal machines,
and an untidy assortment of free weights. There is a
public recreation complex with an enclosed rink and leisure

pool located on the large playing fields adjacent to the

o L

school.

~ 4

A Community ‘School 5

From its inception, Mainstream was organized as a

N -

51

commynity school with an on-going liaison between school and

.0y
. 4 . :
community groups. Eor at least five ylears, the school-

4
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community organization has been formalized through a
government chérter which sets out guidelines and providés
money. Part of the grant is used to pay for a full—tiﬁe'
school-community advisor, whose office is located’in the
school. In addition, the grant subsidizes projects -
organized between the school aﬁd the neighborhood. A
community-school advisory council has been formed, which is
chaired by the aﬂvispf, and which is comprised of
representative members of the many groups fnvolved in
school-community projécﬁs—rparents, the cit; parks and
recreation department, day care, a gymnastics club, and so

on.

Athletics and Physical Education

Subjects and school activities are divided into
depagtments, with some teachers carrz}ng oVer;lapping
du%i;s. At Mainstream, athletics and physicalreducatiom
are organized into two separate departments. This
development occurred over time in response to a school
philosophy that viewed athletics as a school need ratheg
than as the exclusive province of physical education.

The department of aéhletics is élosely related to the
physical education department, and although all of the
~physical education teachers at Mainétream coach at least

‘one interschool sport at the senior level, there is a



division begween athletics and physical education at this
school that is more than simply a philosophical distinction
_between school and department needs. The Physical
Education Department Head and Athletic Director have
different fesponsibilities, prepare different budgets and
work through separate lines of communication. The
structures for these departments are linked only through
their common activities, and the people who teach physical
. .
education and coach must remembel. that they work through
~both, even though they may perceive them to be very

-

similar.

The Athletics Program

The interschool athletics program at Mainstream
consists of 25 junior and senior team and individual
activities. One half of the coaches are drawn from the
community gnd surrounding junior high schools. The
remainder of the coaching staff includes teachers or
physical education staff within the school. Most of the
high profile or "major" senior team sports (boys' football,
boys' and giris' basketball and boys' soecer) are coached

.by the physical educatign staff. Other teachers in the
school and community members most often coach junior teams

or minor sports (as badminton, golf and gymnastics). The

school has experienced success in a variety of sgort
Lo -7
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activities. This year, three of the four basketball teams

-

won the city championships, (junior boys were third) and
" Fd

the senior boys' team won the provincial championship.

The*?érticipants

There ought to be a book written about me,
that there ought! And when I grow up, I'll write
one ...

3

Alice's Adventures in Wonderland

The_ participants described in this study provide

another thread in its fabric. Personalities emerging from
the text o transcripts are an integral part of the
-themes. Jan tescription is drawn from my own previous

Yo
assocliations with her, from @*9&%&ervations, and from a mix

of comments and statgments Jan%%%ﬂe about herself and
others. The others are the people Jan spends every working
day with, and she has come to perceive them in particular
ways. |

Their personalities grew for me through‘Jan's eyes,
and my interpretation of personal interactions that
occurred within the department was made in terms of these
perceptions, I did, however, contribute to these character
sketches bv synthesizing the comments and statements the
coaches made about egch other, and blending them with the
.portraits that grew from‘Jan through me. In addition to

the members of the physical education staff, two

-*
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personalities that contributed in different ways to the

.

study include Susan, the physical education teachers' aide,

and Jim Smith, the principal.

Jan Whitehead

Jan has been teaching for sixteen years. She became
athletic director at Mainstream four years ago. A year and
a half later she left for a IO month maternity leave.

\ .
During the time that she was gone, a succession of people
temporarily filled her administrative position. She has
been back on the job for the last year and a half.

Jan teaches four grade 10 girls' physical education

classes, coaches senior girls' volleyball in the fall, and.

b

assists with track and field in the sprirg. She receives

ff to prepaﬁ% ﬁg; coaching and to
&

Wresponslbﬁlltlgfaas

Y

oy .

teams, the 5551gnmenn fof gyms For practiCe, and Lhe“7*

developmentuand adm&glstra'
athletic pro@rams. (See Append1x D) o
.‘ 71 - - ‘m,a

1ence as an athletlc director is shaped by

- . 2

3

phy31cal ed%cﬁtion beachers. SHe_ié‘;he oniy‘member of the

fhpve a graduate degree (M.A. in Physical

“ »is

Education n;stratlon) She shares an office with
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Donna, the other woman physical education teacher, and
other than the subject they !Wgu“h, they have few inrerests
in common, and rarely socialize together outside of clasy,
For the most part, Jan spends her tree time with teachers .
outside of physicaf education. She is a gregarious
individual who loves to talk. She is reflective,
opinionated and humorous, and her comments are influenced
by a strong commitment to teaching as a profession.

[ have firmly believed, and [ guess it's because

['m the old school--I believe in our profession.

[ believe that if you do well in your profession

then the accolades will come to you.

She holds no illusions about most of tﬁu physical
education staff, and feels that regardless of what they
say, the commitment they display toward teaching originates

H

more from a desire for self-advancemeg rhan from a

¥
commitment to the profession. ’
o3
&f They don't really care about phys. ed. as phys.

ed, They don't. If it's good for them and it's
going to get them somewhere, then they're gung-ho
on it if it means it's going to do anything for
them,

‘

She is an oryganizer, and is most comfortable working

‘within well-defined boundaries. She has a thorough

s
understanding of her adminstrative responsibilities, and is
meticulous about following appropriate lines of

communication. As this conversation with her vice-
i
. . . . 4
principal illustrates, she is frustrated and annoyed when
i
members of the phygical education department by-pass her in
- ?
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order to achieve their own ends as coaches, -

Well, I'm sick andlfifed‘of'this .... He said,
"You mean it's happening ..." I said, "Of course,
I'm being circumvented all the time. I have been

> for years. Buy it's only gotten really.bad since
I came from my maternity leave. He says, . 'You
mean the phys. ed. staff:" I said, "Yes, I mean

the- phys. ed. staff!"

Because spe does not believe the staff are committed

to teaching for anything other than their own ends, Jan
« Y | ) .
.cannot accepttheir assurances that they are simply trying

"

to do their. best for the students they coach. Rather, sheg-
feels that the physical education staff uses their concérn
for the students as an excuse to avoid getting involved in

work they feel is time consuming, restrictive and

J
ultimately unnecessary. .
... Paul says, "I'm here for thelkids." That's
why I was so frustrated my first year here,
'cause Paul is not a paper person.

Wheh I commented;

Wel%) so it's not a case that the people in phys.
ed. don't understand what the rules are. They L
know very well what the lines of communication

are.

Jan replied:

Oh gare. They've alwa®$s known what the rules
“are. -They've just -done their own thing. But

honest to God they don't realize there has to be
_mpaPer‘stuff somewhere .... You can't just be .

disting out money. : "

Jan is sensitive to the fact that she does not -
Socialize very much with the rest of the physical education
staff. She realized that this results in a loss of

) ‘ . & ’ .

—

communication with the others. . - .,



. 1
sides, I don't sociadize a lot with them. ...
bartment meetings (P.E.) were in the evenings
om 5:0Q 'til 10:00. I was always the first one
& leave. Everybody would stay and drink into
oblivion ... and to tell you the truth I don't
want to do that very often. Whereas, you see, it
makes a big difference to these guys.

Although ;hese conversations indicate that there are
such irrevocable differences between Jan and the people in
\ physical education that it is impossible for her to be

effective in her job, this is not the case. The lack of

. communication has a positive side. Jan does mot share many

‘.

of her opinions with the physical education staff, and they

are usually unaware that she is frustrated. She realizes

-

also, that the problems she encounters are as much a

product of the organizational structure of the school as

»

they are of personalit§ differences.

Donna Beauvert

Donna is the other woman'physical education teacher.’
She is a former junior high teacher who-came to Mainstream

the same year as Jan. She is personable, friendly,

talkative and full of energy. She' teaches three tenth

58

5
7,

grade girls' physical education classes and a coed eleventh

grade class. She coordinates the intrfamural pregram and is

coathing the senior girls' basketball team for the first
.0 . 0 . ] . .
¢ time this year. Donna has worked hard’to develpp the.

'."s. £ - “"- o .
¢ " ,intramural program in %the four years she has beenat the

v . . . . R
-9 . - i .

.



scﬁ@ol. Its suécess is widely acknowledged both inside and

‘outside of the school, but as Donna says:

v -

...I feel like, when people talk to me, it's
always about intramurals. It's not like I'm a
teacher. I really try in my classroom too, but
nobody ... oh, it's always intramurals. It's the
priority.

x}
Kl

 Donna likes to try different teaching styles, and-gets

ot :
interested in something new every year. I asked Donna if

Ty

she was involved in the teacher effectiveness pro&iam. - -
i . .
That was last year. I'm into learping styles. I

love it. I want to go into it next year. It's
so interesting.. -

Although she has proven to besa capéble organizef,‘she&

relies heavily og_thé others for advice and guidance. Jan
feels that Donna's apparent dependency encouragescthe men

in the department to assume the-dominant role in team

teaching and departmental decision making situations.

Well, sure! ' Donna is the guys' best friend! 5he
will never say anything against them; she will .
never question them; she'll never say anything
against them. ' '

N ’ 5 N S : . -
! Moreover, she feels Donna gives lip service, but no
real support to women's issues in physical education.

Donna will. sit there ‘and talk about 'women losing
their jobs in phys. ed. yet she will not% do
.anything about it, and she will not*@ee{ it is
really wrong. L “ @

—

‘Subsequeﬂtly, Jan feels that Donna has no real

1

commitment to the profession, but is simply #n it for her

3

. . %

Donna is the youngest physicél education staff member.
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effective, hard—workinglteacher and coach. As Paul says: T

60

own gdod.

The men in the department consider Donna to be a. very

... with Donna getting into the program--and v
somebody in the school who's high-profile like ‘
Donna--who's keen like her and did such a great

‘job and is doing such a great JOb [coaching

basketball].

Paul Black
__\’" ‘

Paul has taught at Mainstream for 15 years. He was
véhé department head in pﬁysical education when Jan and
Donna céme, bgt returhéd to full-time teaching three yea{s
ago:

Paﬁl~is‘the sehior boys' basketﬁall coach, He ig the
only person on the physical education staff to do just one
extracurricular activity all yeér.

I think of the basketball program at school as

mine. Take a lot of pride in it, ~but also I put

a lot of effort 1nto te ...

Paul's basketball pr@gréﬁ is a high-profile spoft that
runs fqr the entire s;ﬁooi.yéar; He feels tha; this is
nékessary,'BéZause<£he students'in that part of the city do.
mot'élways ha;e‘the monéy to enable tﬁem to attend summer
ﬁhsketball camps. .Hé has been very successful with this

program, winning both the“city and provincial qhampionships

thls year. - e

iy

Q’Paul is a hlghly motlvated intense teagher and coach.

Ty
4,




to handle matters that are Jan's responsibility. ‘“He has in
the past year by-passed Jan about money matters a number of
times when, as he says, he felt the matter was "over and

above Jan's budget ..." and he went directly to the

principal with his request. Most of his spare time 1is

o

s

<\jpent orgénizing and preparing for basketball.
He does not openly encourage students to return for a
second year of grade twelve to play basketball, but does
feel that retuéding playerg can usé the additional time -to
raise their marks for universify. Hé also believes that an

additional year of high school experience can enable a boy

to be a starter, rather than a substitute, when he enters

’

college.

Richard Redmond

-

ok
.Q E'hf.}‘g,

Richard is the current department head at Mainstream.
HecamefromanothercityhighSchoolt&%akeoverfrom

Paul three years ago. As department head in physical

61

education he is responsible for curriculum development. He"

teaches all three grade levels, and coaches the senior boys
volleyball team in the fall, and the soccer team in the
spring. - ; | ‘

Richard is a soft-spoken, geflective person. who

provides quiet leadership within the department. He

instituted a number of curriculum changes and innovations
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when he first entered the school, and he looks. for input

from all members when-departmental decisions_mﬁkt be made.
£ S

e :
He is one of the people who temporarilyf&ooﬁ over

-Jan's administrative duties when she was/ph maternity “}j

2

leave. As a result, he occasionally oversteps into Jan's

__area to handle matters that should be referred to her.

John Grayson

)
John is the part-time member of the department. He

teaches boys' tgnth grade physical education and two‘grade

levels in the language department. He is a big, friendly,

outspoken man who coaches the senior boys' football, aﬁd is
the head.coach for track and field.

John taught with Donna %n junior high, and moved to
Mainstream a year after her. HeAenjoys teaching wi;h
Donna, and_does not hesitate to say tﬁat he thinks she is
the most knowledgeable and hardest working member of the
physical educaticn stgff.

He has noted the time Paul puts into his basketball
program, and is beginning to consider that his time spent
in track and field couid be peéter spent improving the
footﬁall program. Likeég%91,~he‘feels that players
returning for a second year of graﬂe 12 do so to benefit |
themselves. They have more time to mature, and are better

university.
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It is difficult to tell if John dislikes, or simply is
unaware of much of the paper work éssociated with coaching,
but he usually manages to give it to Jan, or Susan,‘the
teaching aide. He consistently by-passes Jan and goes
difectly'to the principai if he needs additionél money for
his football program. It is difficﬁlt‘tq tell if he is
aware that Jén prepafeé and administers the @thietic
budget. \

But he's [the principal] the bottom guy, 'cause

it obviously can't come out of our budget, 'cause

it's spent. We have no contingency fund. So we

go to the principal in this case, who happens to
be very supportive of phys. ed. in this. school.

Other Participants

o .
There are other people who play significant parts in

Jan's daily life at school. Susan, the teacher’s aide, has
become an indispensible partner in dealinmg with the nitty-

grit}y‘of the athletics program, from keeping inventories
a : .

of equipment and uniforms, to helping Jan complete

mountains of paperwork.

The principal, Jim Smith, has become a symbol for
)
change this xeér at Mainstream. The previous principal was

4 N,

a woman who took a casual interest in. athletics, and who
financially supported the pgqgram,bn an-equal basis with

_other activities in the The new principal is a

mly believes that

-“



athletics are "very vital te the operation of any‘schoolﬂ
He has demonstrated his support for the program by
participating as an assistant coach of the football team,
and increasing the budget allocationé for athletics next

year.

64



CHAPTER FIVE

THE STRUGGLE FOR RECOGNITION AS ATHLETIC DIRECTOR

'
>

.

"Consider your verdict," the King said ‘to

the jury. ' ﬂ
"Not yet, not yet!'"-the Rabbit hastily
interrupted. "There's a great deal to come

before that!"

Alice's Adventures in Wonderland

L}

The theme in this chapter is Jan's struggle to wing =~ -
recognition for her position as athletic director at |

. .
Mainstream school. This theme emerged from conversations

t

and interviews concerning the’brigin of the department and
the decision-making capacity of the athletic director's

position. It became apparent to me that there was a need
. (
to ground this information developmentally, in order to get

a sense of how past decis%@ﬁsfh&n affected the present
situation Jan was experiencing. The est:blishment of a separate

administrative program of athletics, one which is so

_ Y ) .
closely related in terms of activity (sport) and personnel

>
(teacher/coach@g% to the physical education department, has
A . I

. SEEN _ ‘
created partigylar problems, especially in the realm of
decision—m%kiﬁg. ~Jan has faced a constant struggle to

achieve récognition and legitimacy for the athletic
% i

; N @ 6'5&%" »
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program.
The following chapterAbegins by viewing the origin of
the athletic program through the eyes of Paul, the most
senior member of the physical education department, Then,
»Jan and Donna describécgheir first year in working with a
program that was little:more than an idea on paper. It was
early in the program's d;velopment that Jan perceived there
was a“problem in establisling recggnition among the other _
physical education staff. Her first efforts to establish
credibility were'digyupted,by her matérnity leave, and she
‘féhnd it necessary to bégin again. On her réturn, the
joint efforts of Jan and her principal se;ﬁed to result in
‘the reéognltlon and legltlmlzatlon of her p051t10n and
program by most of the phy51cal educatlon staff When a
new principdl, who was unaware of the administrative
organization of tﬁe athletic program, was appointed Jan’

began the process of legitimizing her position in the

school organization again,

The Dexelopdent of the ‘Athletic Director's Position

. . - N
The story begins with Paul, the former physical .
education department head, as he explains how the position

of athletic director originated in the school:

Jan's job. It was traditionally the role of



the p.e. department head to do that job as well
as curriculum. For a couple of years I did it.
Then the focus on phys. ed. changed at our school
a little bit and we seemed to get a little more
support; or maybe the focus of the school
changed. We started to gefy more support staff.®
Our support staff to teaching ratio was fairly
high while Barbara was our principal. And we got
a person like Susan, a phys. ed. aid. And we
went through all kinds of things. It was a
temporary job, a part-time job. We offered it to
a second year grade twelve one year ... we had
all kinds of people. We tried to combine that
job with an athletic coordinator's job--sort of
like a central office athletic coordinator, only
at the local level. No decision making power,
lots of schedulid®, a little leg work, little
stuff like that. No ideas, no thoughts, we don't
want those. We just want you to do the b
“mechanical things--pipe out all the forms, all
the eligibility--that kind of thing. Book our
gyms for us--stuff like that in terms of practice
times and organization. Originally our plan was
to have an aide, a non-certificated staff, in a
non-responsibility job. We saw it as an athletic
director, athletic department head--whatever you
want to call it ... to be divorced from phys. ed.

We tried various schemes with support staff
doing it, with a non-certificated ... one field
hockey gal came in and did it one year ... she
wrote a book that year on field hockey ... seemed
to have a lot of time. So it wasn't a full-time,
didn't seem to be a full-time job. And it's not
a full-time job because we don't have the money
and all that kind of stuff that the job in other
locations would entail--like the States.

But we needed it to be a certificated staff.

Barbara, when she was principal, hesitated on
that for a couple of years and we tried various
different ways. And found that it didn't work.
Basically because you need that authority. You
needed the ability to make decisions. That kind
of thing. It became an athletic job which Jan I
think was the first. First and only.
t

Athletics was separated from phys. ed. when
our school in transition went through this
"needs" situation. Was it a school need or a
department need? And athletics we saw as a need

L
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of the school, serving the function of a need
created in the school, not a need of the physical
education department. Although the sports and
activities came out of the department it wasn't a
need of the department.

- . >
.o .
Once the school administration had determined that a

decision-making position was needed, the process of
Al

determiniﬁg what should be included in the job began. The
program in:tidlly began with intramural and interschool

activities and was separatéd in its first months., After the
", . ‘
separation, the intramural program began to develop a

student-run Council. Jan became immersed in the problems
'y .

of developing a coherent system of providing equipment and
< ) .
uniforms for the interschool teams:
When I came here to interview for this
department .head job, they asked me what changes

could be made. What would I perceive?

And I said, "One of the things that has
worked fairly well at my other school, that we

68

got involved in and started was an athletic ' .

council."

And I said, "I was on Athletic Council and
basically we ran all of the intramurals."”

An- 7 remember the vice principal saying,
"Well, how does that\ work, Jan, because we don't
have a "good intramural program here." And I
said, "You usually have one teacher,in charge,
and at the other school we used to have kids do
it all. They organized it." And then I remember
implementing it that September (at Mainstream).

I got myself right off on it. And, we decided--
I remember going in and talking to my vice
_principal--we decided that Donna would run it--
because I was trying to get all this--trying to
get the uniforms off the ground. That was that
first year. We hagd no uniforms, we had
dbsolutely no equipment. We had absolutely
nothing! 'Course, Donna and I both started brand
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new here {in their” respﬂtt1y9 pOsltlon%—”borh
had taught previously). ~So ‘that!s basically hoy
. &

that started. i ‘%§ ,n&gﬁnw e WA%,

When questiomed, Donna agr%bgﬂw1th Jan's description
about the separation of athletlcswand intramurals, in their
first year, although she viewed the process differently.
Donna explained:

.1 got into intramurals here because nobody

else would do it. It was through the process of a

elimination that Donny got 'er! I taught junior

high with Ally Makin ...? and Ally ran

intramurals through her leadership class. So

when I came here, they really didn't have

intramurals. And Jan and I got together and

aid, "Well, why don't we start an athletic
ouncil?" and try and run something, so, all ci «a
sudden we were in it together and all of a
sudden, Jan, with her assistant department head
and that kind of left and I was there. [laughs]
My first year I ran athletics and intramurals and X
I had like 25 kids and it was just horrendous. '

As Jan developed the program at Mainstream, the
responsibilities became more defined. When it became ,
necessary to formulate a job description for budget

purposes, she and her vice principal were able to write one-

up (see Appendix C).
Establishing Credibility--The First Time

When Jan assumed the athletic director's position,
which had been part of the physical education department
. : - <
head's duties, she encountered a major problem in

establishing credibility for herself as an administrator

and for her position as a legitimate program in the school.
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» Probably [ had no credibility to start with,
but T thought I had. I don't even thiink that
they know what T do ... still. [ thiNnpk they're
starting to, but I still think they ddpn't pay
much attention. [ was here about a year-and a
half before T left on my maternity leave. 1 was
still in the process of setting that programup
basically. They'd never had one. ®Plus we had
had a change ofxdepartment heads. Paul was my
(phys. ed.) department head my first year, and it
was very hard to work with Paul in the sense that
he ... when he was department head the majority
of his work was done in athletics. [ came in and
took that part over, but he still couldn't let go
of it. So we ¥ere always duplicating something.

I never knew what was happening, and he
didn't know a lot of things either.

Jan felt that it was difficult for her tg establish
credibility with some of the people in physical education,
particularly Donna and John, because they never understood
that although her responsibilities were associatgd with
;physical education, they were not part of the physical
education department. The person who best understood the
division was Richard, who was hired gater, and was

specifically informed of his duties from the beginning.

And, of course by tha;}%ﬁméf Donna was still
working on the year before probably too. I think
Donna, it took her 'till this year to find out I
wasn't an assistant department head in phys. ed..
You know what I mean? I mean, 'cause these are
not important things to her. Not important
things to John. They just ask whoever's around.
And if they get shunted to me, fine. If they
don't, fine. ' ’ 1

You see, that was the problem with Paul.
Too many times they ask Paul becausg they were
used to asking, then he'd give thed®the answers,
and I didn't know what was happening,

i

When Richard came in it was f&?rly straight
forward from the beginning because-"he had no
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preconceptions of the job. So (his) job right
away was curriculum, and he was told that in the

interview by Barbara and by myself and by _
everybody else. I have to admit that Richard was
extremely good. Everythlﬁg that anybody went to
talk to him about, if it was in my area he
referred them to me. And that was starting to do
very well. So really I guess it was really only
half.a year where the job descriptions were
"real]y la1d out solidly, in that sense.

o

My area is not phys. ed atall! I teach in
the phys. ed. department, but my department ’

K ;jheadshlp ‘has ,nothing to do with phys. ‘ed. And
" tHat's where peoﬁle can't figure 1t out. ‘

! |
| Jan's Responsibilities

‘Jan still experlencesidifficulty<inrconvincing'SOme of®
the physlcal edocatiéh staff,that she administers the
interschool athletic program.ﬁ Although they could |
presumably justify theit ignorancenabout Jan's position as
department head four'years ago, they cannOt‘now‘clalm.they
do ﬁét Khow what Janldoes. “Her position has.evolved:overh
the four years'to the‘boint'Where thefe~is a formal

o
Tl

written Job eescrlptlon (see Appendlx D) and Jan can

elaborate on Just what she does in her JOb In response to

K -
4

the comment that perhaps the phy51ca1 edUCatlon stafl have

_never had Hér respon51b l]tles spelled out for them Jan;'

Said . ‘ ' ‘ ,. 4 \. - o .

- B .

1lsten to me ... 1ike'a flyv listens to somebody.

:3 Every year we do thgs. Every year. I mean, .they

" As part of her job as athletlc dlrector and coach Jan

flnds coaches, drafts and prepares a_budget, and schedules'

¢
Ca 2
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do,

_ different. ‘ o _ Y

and follows thése.guidelines ciogely.

-3

facilities.

I'm the one who finds out who the coaches
are--that's my area. There's people that come ‘
from outside of the school that have done it for =«
years for us’ here. I just contact them, or if
they re the guy' friends'they will. Like our
sogcer coach, he s a friend of Rich's, so I ask
Rich to ask h1m. There'’s set sports that‘are
just done automatically here from the sghbol.

It's always understood that Paul's ‘going to do

basketballe Alw s@mnderstood that John's -going

to dd; f00tball ﬂa{ 1t s undetrstood that. :

Metraq's go’ig{ to’ “Jg.lnlpl_‘ onotba“ll—,—but I always
Ao . * ;S

~ask him.
The head coach finds the1r own assistanc e
coaches, because, for instance, in basketball or

volleyball, if the head coach wants a'pafticular
person to help them, ,then that's their choice.

" Why should I go*tup to a head coach and say I have
- an assistant coach here for yoy?

That head coach
mlght not want to work w1th that 3551stant coach

I write a gym schedule up every Frlday-
J : : '
) .I usually set it up, and if the coaches
question it, t#en I say gou figure it out among
youryselv.es,‘ or elsw next” week. 1 do something

T prepare the interschool athletic budgéﬁ
from the budgets and requests the coaches give
me . ] 1 :

I coach a volleyball team, I sponsor the

gymnastics team which meaps I go to all those

damn meets. I do the track afd ‘field.® And I do
Homecoming whichh is the huge athletic banquet.

. . , ‘

Jan is aware of what she should do, and what she car
’ ’ ’ ‘ : ' ).%,\
- This was S

5.

demonstrdted when Jah,discuSSed:with medher teépohsibilitieé

, £

;for 1nform1ng Paul about,th&?gﬁmxnlstratlon s decision on a

team.

9@ g

cfund ralslng scheqe he wantéﬁ#&o runagcr his basketball

s

v",. K
: . » . : L



Ellen: How did Paul react when told he couldn't run

bingos through the school? ,
Jan: I don't know if he's ever been to£§\he couldn't
" run them. . ©

4 "

Ellen: You haven't told him. .

Jan: Well, it wasn't my job to tell him. That
' decision is out of my hands. ,

Ellen: You said at sometime you were‘goiné to have to
tell him. A

Jan: The information is mine. The information
dispensing to the proper people is my job.’
the ultimate decision is not my job. .That
comes down to the principal. I've never heard
anything more about it so I assume it was

“kiboshed. I assume it was cut at that level.

But

5 Decision-making is-a sensitive area - in her existence

as athletic director at Mainstream, because there is a

" g T . .
power struggle, ﬁiOng some of the physical education staff

v

and Jan.v ' g ‘ - ‘ '///

You know, like I go to department meetings
and I come out of igﬁlike a g-d bitch, because
somebody brings up something and I say, "You
can't do that but have you thought of this, this,
and it's gotta go through this." And it's, "Oh
no ..." and then, of course, I'm the heavy--I'm
the g-d bitch. But they never think of coming to

me.
Her Eosition as a decision-maker has been 1egitimizedf -~

&;o some extent by the support her-vice-principal has given
her. r '

Ellen: Let me get this straight. Paul has some ideas
to run bingo to raise moneyfor his.basketball
team next year, He mentioned it to Pam [a
vicelprihcipal who has nothing 'tg do with
- -athletics], and Pam turns around and comes to a L
" parent, association-meeting and says that they ./
(the school) want to run bingos to raisq money -
for athletes and all. the rest ‘of this kind of"

* L : R @
"

L

SN
iy
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stuff next year. (Jan nods her head in
agreement with this synopsis.) So what did Dan
[the vice-principal responsible for athletics]
have to say when you said you were tired

Jan: Well I guess Dan laid it into Pam at a
principal's meeting. He said, "Pam was pretty
perturbed at me." )

I said, "Well good.""

I said, "That's not her area." /
B {

Jan has also found support for her décision-ﬁaking

function from her former principal, who was responsible for
creating Jan's poéitiop in the first place: ’:‘

o ' " - : » )

6 ) You see, Paul and John, I just about had
them with Barbara so that they always came to me.
Barbara, she used to send them down to me. And
after she did that a couple of times, then it was

" settled where it was.

~Jan's Maternity Leave ‘Jeopardizes Credibility
,, o
: B

A year and a half after Jan began at Mainstream, she’ :
left for a ten-month maternity leave, and her job was % 3

1

filled temporarily., The credibility that Jan had
)

established over 18 working months was. disrupted auring hg}
, !

abéence by'twd things. The first, according to Jan, was a
succession of people who temporarily "filled-in" for her.
?administrative duties. AThé'seaond was the iack Qf clear
yunderstanding in the physical education department, during
the time that Jan was awa;, of who was responéﬁble for’
Jan's duties. ‘Both'%f these sitﬁétibns crea id a lagk of
conﬁinuity in';hé job and left the decisidéﬁ&éﬁing:fo;
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athletics unclear.

Then.I left, (maternity) and basically
Richard pretty well picked up my job. Nina was
supposed to take it over. Like she' did for a
while, and then Barbara [the principal then] took
it away from her in the September after the
summer break and Rich basically took it over 'til
I returned in February. ‘

Donndﬂknew that Nina had started in the job, but did

not know that she had been r¥placed. She admitted that she

J/
ily went to Paul for—+-information then anyway Richard
3

stated emphatlcally thalt Kathy Hamlltonw(Jan [ tamporary

’

substitute) had taken over all of Jan's dut;es——teachlng

<.

. - .
and athletic adminis@gation.
-a.
vé" ¥ i : . . i ) T
RN , ; ! o
. . Re-establishing Cred"ibility B & »
- s - . & & N )

ﬂ'.\( v

4

v 3 i ;ﬁi@
When Jan returned to Malnstream fro&gser maternlty

1eave, ‘she found 1t was nﬁcessary}to re-establish her

. credibility again, because the physicfl education staff had"

become accustomed to going.to some&he else. The process

was not easy. ‘
Ee
So of course they. gtarted 301ng to Rlchard
again ‘When I came back, they just ccntinued
going to Richard. So I don t think it was
anybody's fault or anything. It's just the way
-people ‘are. You just get ‘used to d01ng somethlng

-

.and you just. contlnually do "it. o . ;

. So I did talk to R1ch about it, and he
realized that a lot of it was the way he handled
_it--that they'd come and ask ‘him and he'd give
‘them the answer, after I was -batk, rather than
put them on tg fle. Of course ‘then, I.either
didn't know ,about it, .or I'm flndlng it out
’ . o : .
. . Y . 5 & S W

s . . - )
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o
behind the fact, and that is as frustrating as
all get out. Christ,®l mean it still happens,

but not as much.

She would get frustratéd, and blow off steamat her

' ¥
vice-principal, Dan.

Well I'm sick and tired of this Dan.

He said, "You mean it's happening .

"Of course. I'm being’ c1rcumvented

1%, . I have been for years. %g; it's
: really bad since I've come back from

leave

"You’mean the phys. ed. staf f£?"

I said, "Ye.s I mean the phys. ed. staff!" . an i

o, -

Recognition and Legitimization
1
The organization of the athletic department slowly
b’p to take shape "Mo‘st of the people in physicel
~egucation began to reallze that Jan had pa’k}gular

'responsibilities in scheduling, budgeting and coaching.

»

They're starting ..., it's taken them a good p
three years to rezlize that I'm the one they come
| i to for gym space, but, [laughs] it still hasn't
‘ hit somebody like John ... Richard and Paul know. v
Donna know s. But it's taken them three years to
£fi11 this in, 'cause they used to just go and
take gyms.

At the time that Jah returned from her maternity
L]

leave, he was strqngly supported by Barbara, her

principal, who supported her when 1nd1v1duals trled to
; r.ﬁ

LN NP

by-pass_ Jan s dec151od{;ak1ng author1ty . The prlgc;pal's'

support also contributed to a growing recognition on the *'//f



o

"

W

part of the ph}'sical ,ed'u'catio‘n staff that Jan did"have“

specific responsibilities and decision-making powers

althqugh some seemed remarkably resistant to thﬁ concept,

Ellen:

Jan:

14
B IS

Ny

began

" momen€?"

again.

John would stlllicontlnue to go past you to
Barbara,” and she would:send him back, t&you.

‘Q
Yeah. And t:hat ‘was after: wcame back. That
took a while. Stlll takgng .a- whil?%w e,
N . A 4

Q.

Establishing Credibility With The Principal
‘ ot P

)Kn This year, Malnstream was ass:Lgned a new pr:mc1pal

l

and fpr Jan, the process of stabllshlng her cred1b111ty
_ Y

~—
%

&)

Tu ‘ ay, Rich comes into me and hands me a
note, "™ ichard Redman from J.W: Smith--Could

you.give

e a complete breakdown, per spor.t, of
1"

outfitting an athlete ...," where is it? ,..
[searches on desk, finds it on bulletin board]

Oh,

here it 1s—-{holds memo and reads]

"How much money do you need to fully equlp

an athlete every sport at Ma mrm
male and f ale team members. Pleasea&

breakdown By sport Thanks. J.W.S5. to R. Redman

Stop in and see me.

W

So Rich gives it to me and says, "I don't

think he knows what you do, Jan.". &W

o [ felt like saying, "Well, -wh‘awse is new

in this g-d school--and you don't he
either [refierring to Rich]."

-

"matters -

. -
¥ v

Then at-luneh hout'Jim was in the lunch room

having tea when I got up to leave.

g,'says,."Jan. can I speak to you for a
. . \ ‘

g e—

And I said, "YeahW = . _ ‘

*
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admlnlstrator at the school and system level. Once” agaln

her credibility as a decision-maker is called into

question, this time by a principal who first, does not

-

comprehend her posifion, and second, does not allow her to
play an informed part in system-wide athletic affairs.
This second issue is illustrated by the following anecdote

Jan recounted about a.meeting she was called to downtown,
. ‘ , %
and the conversation she had with Jim Smith about it later:

. A meeting had been called for principals
regarding bdringing in River City .and surrounding
communities (as one competitive group). Athletic
coaches and .physical education department, heads
were called to our own meeting to discuss the
issue, and -find out what the principals had said
at their meeting. The Cha#irman asked. High School
'A' what his printipal had said, and the '
department head said, "Yeah, his principal had
called him down before the meeting and wanted
some background." - o

High School B'sald the same.

v 1)

q The Chairman said, "What about you, lan and
Richard?"

78
He says, "I think I owe you an apology."
N He said, "I guess I sent the memo- to the
wrong person. I've only been here four months.
I should know better. 3
I said, "Yes [laughs], you should."
He just lumned me. He thought I was an
assistant department heéad under phys. ed., which
I'm not! We have a department unto our own
Sherry and myself. You know, it's Student
Activities. . ' ,
Jan dbviously has to struggle for inclusion into ;
- matters that dlrectly concern her as an athletlcs . B
".‘n@ T A, ‘6 B Rt ‘J y s - ¢ N.ﬁ ’
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I turned to Rich and said, "Have you heard

anything here?"

Rich said, "Nope."

I said, "I'm sorry, we don‘?’even know what
you're talking about." )

1.

So, I came to the community advisor meeting ’H&_
last night and Jim Smith was there so I politely
told him I had a bone to pick with him.

"

,And‘he said, "What about?"

1 said, "Welfb at our department ﬁ%ad ,
meeting Rich and I‘were asked what our feedback
was from our principal, et cetera, re?d" ‘'this =
principal's meeting he'd gone tof';$$¢,_

And he immediately said, "Well T probably |
didn't go to it." »

And I said, "It was regatdingaRiver C1ty and
the surrounding communities for competition.

. ) .
"Oh, yeah," he said, "I went todit. It was
an information meeting." R

I said, '"Okay, 1 just wanted to know."
He said, "I put in my two bits worth." - ; -

I felt like saying, "You could have asked
what our two bits were." ' )

- I said, "What.wasbyour two'bits worth?"

' N . -

He said, "Weill, I'm opposed to it, but it's
301ng to run anyway. Basic information. 1I. never
got the impression that there was a decision* e
comlng out of thlS ,

bf\H\“ ' Summary . L.,

The athletic program at Mainstream was originally part.

of the physical education department. Interschool
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athletics was seen by the administration as a school rather
than a department need, and the program's administration
was removed from the physical education department's

o

~auspices and placed with the department of student

services. Jan was hired to teach in the physical education

Fowe

o
department, and administer the interschool athletic program

through the student services department. From the

beginning, Jan'encountered problems when she 2ttempted to

make decisions about the administ;ation pt inéefscﬁooi

athletics because the school's organizétion”of thd athletic

program outside of the physical education department pailed
X ' , :

to find legitimacy and acceptanceé with the physical

education staff and the new principal.

.
ey



CHAPTER SIX -

4
PERSPECTIVES

- A series of intervf‘ws and conversations with Jan, the

physica} education staff, and the principal revealed a

variety of personal convictions about interschool
{
athletics. Opposing schools of thought about the role of

athletics within the school, and the perceived importance

of com i emerged from the transcripts.

r . -

Athleticgzin the Schoéi

ty o iy, n .

The personal phllosophles regarding the role of

\
interschool athletics 1n the school ranged from those who

held a coﬁprehensive view of the overall impact of sports

on the school, to those who maintained an exclusivl  w

interest in a particular sport.

Richard held a comprehensivesview of the athletic

program: y
physical education and athletlgs together is, a:
British tradition which we still have in Canada.
Separating athletics and p.e. is' an Amerrcan -
tradition and that's where lots of the abuses
come. And I can see us, if we continue to
separate the two, in a lot of ways, starting to
get more professlonalxzed as the Americhns) do.

fl
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We still have aleftover of many of our British K
traditions--three cheers,, shaking hands, those '
kind of things, which they don't have in the U.S.

at all. You see, many of those are just.

holdovers of our British tradition, and I'd hate

to see us lose some of thodg'thlngs. “So I thjnk

its still important that athletics is an

extension of our program, although, yousknow,

it's becoming more Americanized all the time, so

I don't know 1if we can hold p%;k the'tide or not:

| Sy .
Jan's opinion§ were more specifiic to Mainstream
school. As athletic director, she was aware of the
athletic participation in relation to the total percentage

of the school's population.

I think it's got a certainespot in schools <~
overall. We're not dealing with that many kids! % =
We're talking interschool teams, we're mainly '
450-500 at the utmost. M

By the time you include trackf and swimming, * .
and managers. Well maybe not 500. Thacgwould be
really max. Last year I sent out 390 ‘letters [of
‘thank you]. This year I've split them up and
sent them out in two waves--one's sent, the
second won't go , 'till track's finished.

"So I won't be able to count 'till after,
'till the end of the year. So somewhere between
four, ¢four flfty Well that's not. a third of the
population of the school. School's 17-1800.
We're talking a sixthrmaybe. T

¢

This awareness of the small percentage of athletic
participation had an impact on Jan's convictions about
. ' o . o
which aspects of the athletic program she considered to be

k) B ' '

important.

I don't- think'

" benefits the kigsy,
maybe a fifth of T
something like thy
large amount of mj ! .
where ... it def}nltely has. to go in t

-

@)
o
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have to upgrade equipment --stuff 11ke that.. You
certainly can't have kids competing on tau]ty
equipment, or with faul uniforms or whatever;
referring to football, e the helmets and
stuff. You can't hav competing uhder those
conditions. Once tha t up, I really
question where the bu ops. Is it really
necessary to be trawe My out of province for
tournaments? Is it y necessary to be 301ng'
out of the country? g}ept for the fact it's
good for the kids, '3&t there has to be
something ... that’ Q somethfhg stopping at
somewhere. .

“ﬁ

Paul contributed a comment about his perception of the

role of athletics at Mainstream school.

I think we have excellent performers.  We
also have very excellent attitudes around here.
I like our attitudes around here with regard to
sports, and hopefully they won't change They
won't become so high profile they're out of
perspective in the total picture.

Her own reflections on past encounters with Paul led Jan to
o i \ ’ . .
make a perceptive observation abdut Paul's point of view:

.I don't even know 2§%they (the physical education
staff) have a phildsophy I've never talked to
them about their philosophy. Like I know Paul, I
don't think, believes that interschool is at the
exclusion of everything else. I don't think he
believes that. and I think in his own way it
probably isn't. But when you look at it from an
overall picture--he doesn't look at it from a
picture--he looks at it only from his basketball
team, ydu see? ‘Until you look at the overall
picture, of how it's affecting the whole school

. . . ‘
The pﬁincipal. when questioned on his view of

athletics in the school, also looked at the "overall

i ¢ )

picture3 ‘ ~wg .

I thinK that it is a vital part of thevﬂ‘v L
operation of any school. It's the functipn, or
the servile provided for students which takes '

them out of the academic area, with the

83"

\



84

L “V}
) recreational portion that I feel that each person
éﬁﬁ must have--a good mix of both. so I teel that

é it is very vital to the operation of any school.

If you have a good, solid athletic program,
then good, strong athletes are goingeto attend

your school. The numbers of people involved is
negligible with regard to the impact created on
the overall situation. Our school now, 1700

people--we probably have as sound a program as
anywhere in the city, ' ‘

He felt that he could best facilitate that role

...mainly by being supportive of the kind of
programs that they want to run., If I can assure
myself that these programs .are equitable from the
standpoint of age, standpoint of sex and some
form of parity with regard to financial
arrangement, then I thﬁ.r I can justify it mysgelf
to anybody.

Like the P.E. staff, Jas speculated about the new "
principal's convictions regarding competition and the

school, based on what éhe knew of his past record, rather

than as a reflection of any of her own beliefs.\ She felt '

he believed that a high profile interschool athlétig

program improved the school's public image and provided

personal benefits for the participants.

To me, his philosophy is apparent 1in .
increased funding. To him, he doesn't know any
different. To him it's not increased because  *
he's never had it [different] before. I think he -
would use something to get P.R. for that school. .
Athletics is a very viable thing. 'Cause for.him

it's been very viable. = For him 1it's been a very
plausible P.R.” And I believe that he Minks that

it is. He has proven .4t so at his other 'school
with the tournament. sthat school is on the mdp,
you see, because of that. - ‘ -

-

When I huestioned Jan further. about this point of view

she commented t\at he probably believed that interschool

o

S
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participation benefitted pifimarily the students.

Because it benefitted him! Athletics is a very

viable thing, 'cause, for him it's been:  very

viable. Al I know is,'anything I ask for, I get.
- Richard's observations about Jim mirror his own

comments about athletics because he infers from [Jim's]
. R .

background that he will have’ the sametundefstanding of the

. relationship between physical<éducatidn and athletics that

Richard has. However, Richard does have some reservations

about Jim's? apparent competitive orientation.

He's an ex-phys. ed. man so ... he kno ws?,
well at least he feels he knows that athletics is
really important to a high school. Although I
know Barbara was always supportive of what -we

" ,tried to do. You know, that wasn't a slight 'on

~her. There might be a little bit ... no, I don't
think he pushes anybody to win any more than
anybody else does. It's just that he's involved

swith football, and they didn't do very well this~
year. And, I think he still ..., like, he'sg even
'been out with some boys early this year, three or
four times. Just kind of getting boys thinking
about football. -~ C : -

External and Internal Coaches C >

® ) ‘/

The athletic program at Mainstream offered more

competitive sport'activities-thén the staff in physical .
. L ! . B . ' .
education could find time to coach. Although Jan involved
“coaches from the community and other Mainstream teachers to

provide enough coaches for all of the teams, she'was

selgctive in-her choices,-and ‘ended¢to fdllow%a particular
, ‘ - ! . '

philosophy when doing so. She realized that her philosaephy

&

o
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did not coincide with the men in‘the physical‘educatién-

+ . . )
department. Unlike the men in. the physical education

department, she was not always as concerned about an

individual's coaching quali@icétions, as she was about
. ~ -

_whether the assigned coach's presence would benefit the

athletic program in the school. When George, a community
4 .
league coach who had previousl}y coached at the school,

asked to coach .the senior girls' basketball tgam,’Jaﬁ-tried
to convince Donna to do it:

And I said, "You know 'what I think, Donna.
1 think you should do- that senior girls' team. I
think we need somebody—in the school [Jan's
emphasis] if we're going to build a basketball
team. I don't think George [a-community member ]
is really a good person to coach the team."

"But he knows his baskgt%all!" said Paulrs.

You see, this 1is the whole iproblem. I have
a basic philosophy difference with the men as to
what a .coach is.

f
/

Jan convinced Margaret,'ah argﬁteacher who was an
assistant coach bgfpre,fto be in cﬁarge of the‘jgnior
girls' basketball team. Jan felt it was necessafy to have
- someone involved in the program from the school, even if
she wés not é highly qualified coach.

¢

- Yqu see, I look at it beyond that. To me, L
want consistency in the program--somebody in the
school. ’

i

»
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Sportsiépecific {iew of Athletics

~

- : . . -

- Do other members of tﬁe‘physical education staff only
1ooQ at atﬁletics through the lense; of their}%%n coaching
involvement?» Many of the coa;hes displayed a sinéleimindgd
commi;ment to their own particular prog;am, and their
discussions of the past- and present prinéipéls':
philosﬁyhies oftén‘became a mirror of their own feelings
about their-progra?. Paul,exhib;ted a strong feeling of

ownership for "his" basketball program:

It's my program. And I'm selfish about
that. I think of the basketball program at this
school as mine~ Take a lot.of pride init, but
also I put a lot of effort into it. =

And justified the extensive time and effortA(ail\

school year) he committed to the program in the following

way: ® : o '\
Here,Jwe héve to «do a little extra, 'cause

the kids don't show up at our door with all the

skills in the world. Their athletic ability is

just the same as anybody else, but' they don't

come with a}l the skills in the world, so we have

to do a lot of extra things, to stay competitive.

- e L e——
Paul's pride and effort are reflected in his comments about

his new principal's commitment to the athletic program at
1 . . B
s v

v

the school:

Jim is a lot more vocal about athletics.
Barbara didn't put “on as much emphasis or
importjnce. Jim is more high-key. He_ sees the

. value aof sports a little differently. Barbara
"apprecﬂatéd the P.R. that was received by the
schoel-but not quite in the same way. Jim takes

£
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.a Riliﬁ- ... I think he demands performance.
It's nothing  that we never, ever did before.

John went a step further, and voiced resentment at the

amount of time and effort he felt the basketball program

received in the sgchool.

) So our basketball season never ends around

here. Our foofball season might not end if I had
it my way--—if it wasn't for track. There's only

one of me.

However, he feels the present principal is giving more

@
v

assistanck to "his" football program.

i

'Til Jim ‘Smith was here--the football
equipment was in dire straits-—awful ... the
principal} now happens to be very supportive, of
phys. ed. in this school. This is where it's
happening. He's supportive because it's good
‘P.R. and because he likes the kids. )

Competdtfon and Recreation

‘  Another notion that emerged from the t¥anscripts was

1]

the difference in opinion among department members
regafding competition and the place of recreation in a
competitive program. John, for example, was adamant about
his refusal to include a recreational aspect ipto a sport

he was coaching.' Jan related John's comments at a physical

education department meeting:
§

John comes out”and says that he doesn't think he
wants to coach track and field if it's going to
remain recreational--doesn't like it~
recreational. He wants it competitive and he
. doesn't know how to get it competitive. "And,"
‘ he says, "I have so much trouble finding.
coaches." He says,"And I can't handle the
A recreational aspect." '
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Jan, on the other hand, had concerns about the effect

that winniﬁg, without a recreational aspect, would have on
‘a progral.

I didn't put that much time into volleyball.
Not any more than I have any other year. Mainly
because I haven't had a very highly competitive
team yet., . Paul does. As soon as you get a
winner, teamstmke uptxme,and it changes your
orientation.

See, my orientation 1n\v011eyball has always
been faitly recreational, mowing into
competitive. So you don't need to spend a great
amount of time on that

I think athletics should be competitive.
But not competitive to the exclusion' of
.everything else. Now granted, there are going to
be recreational times in there. Not every team
is going 'to be a winner. I think you should
build on that. I think you build recreationally
into competitive. But I don't think it can be
run like an intramural type of thlng-—where it's
all recreatlonal :

Basketball - A'Competitive Program

oY

The basketball program.at Maifstream is an example of
how winning affects a program. "fhis year, the senior boys'
team won the Premier Conference City‘Qhampionships and the

"AAAA" Provincial Cgampionship; The junior boys placed

-third in xhgirﬁconferénce. Paul has already indicated that

the Mainstream boys enter the high school program with few

skills and he feels obligated to "do a lot of extra things

to stay competitive." Jan feels that there are positive
. \ v ;

and negative aspects to this situation.



- Granted at the moment, Paul's.-team is a very
positive thipg for our school. "It's riding! high.
I don't think that's a bad thing. I mean, we're
getting a lot of p.r. out of ir. But then it
depends on how much further it's going to’ be
taken. To keep that pasitive p.r., to keep that
positive hyp& you know, you've got to be winners
for a heck of, a long.time. Now, that's very hard-
to da. How is that going to be done? Does that
mean Paul's going to have to put more and more
into it? Now, already Paul's starting basketbaél "
practices [in the spring], because he knows he' -
losing the majority of his guys. So to maintain ’
that level, he's got to get some guys in there.
That takes a lot of time. -

~

'anna coached the senior éirls' basketball team for

i

the first time this,year,and'yon‘theCity Conference City
1 .
Championship. Jan feels Donna's attitude towards winning
. . o -
is changing:
Of'course, Donna will do the girls'
basketball”next year. She's a winner. [Laughs]
She's already starting to practice with Paul next
week. (Spring) All the more power to her. When
you're a winner, everything's great. -
When I spoke with Donna about the girls' basketball
program, she was undecided about a training schedule that
meant the loss of her own free time, although she was
sradually coming to believe that the team was hers. This
ferling of possession {my?kﬁds, my team] indicates a
personal commitment to»a«prbgram that may be the first step
to increased inbolvemem£”, This commitment is reflected in
the two conversations that "follow. One illustrates Donna's
- / N - -
reluctance to-get heavily-involved in the program. The

other indicates that she is in the beginning stages of

becoming heavily involved in the coming years.



Ellen: Do'you think you may do more travelling next

~

year? More than you did this year, say”? -~

Donnd: Definitely more 'cause we didn't do any this.

yegyr.

~Ellen:’Will you go qut of town do you thipk? Or is -

there anything out of town?

v

Donna: I've been invited to lots, but I don't feel

that, being my second.yeap, that I'm going to
be travelling to five different places. I'd
like to go to a couple of in-town tournaments.
I think my max. would be three tournaments.
And that's enough! Like I know there's. a
tournameni every weekend. '

That's the only drawback to coaching seniors--
is that I always felt I wasn't dedicated enough
—-'cause my weekends are my time. But I
decided I can't hurt, three weekends.

As for soring practices, I'm not coaching, I'm
playing. I'm going into the gym and having
fun. I haven't started that yet.

I don't have time. I said to Paul, "I'll help
one day a week and I'll come in and play," but
I've been so busy with track and intramurals.

’

I explained that to Paul and he's pretty

“understanding. I feel bad that I said I'd do

it and “help him. I thought as a senior coach
you should get involved, but now I wish
maybe I've got to learn to say no.

However, right after this, Donna commented:

_ I've got a friend who knows people. in
Hawaii. To play basketball. I wouldn't mind
planning that for two years down the road. The
kids I get next year I'll have for two years. '
And that way I'd know them, train them to what
I like. I could trust them. '

-

Jan had stated earlier that she felt it was important

to develop a basketball program with coaches from within

the school. Therefore, she arranged for Margaret, an art

91
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teacher, to coach the junior girls' basketball team..

Margaret had acted as a teacher-sponsor for the volleyball

LG !

a;ﬁ;bf&k@tball teams, but had never coached a team on her
'y

)
T g )

owﬁf“ﬁﬁkenvthough tf"w'

4

won the City Conference City
L =

Championships, Jan was@dware of the fact that Paul in

particular was unhappy about Jan's'coachinglchoice; He
argued that Margaret's lack of technical knowledge about
the game was a detrimgﬁt to the program. When I commented
to Paul that it seemed convenient having both women
basketball coaches from within the school, he replied:
Well, I'm not so sure. In terms of
credibility. And I know it's a colleague of
mine, but, you know, Margdret is a great'gal who
loves to get involved, but basketball is a very
technical sport, ... And I'm not sure that she's

that technical, or she's able to .... Having
Margaret on staff and coaching ... I don't know.

But when I asked him if she could come to him for .

assistance:
*

Paul: Undoubtedly. She could come to anybody if she
wanted to get help.

Ellen: Did you find that happened?

Paul: No. Not at all. I was a little disappoihted
in ‘that -aspect of it. But again I'm more
concerned with the boys.

As Jan says:

Donna comes in and everything's fine. Margaret
won and all Paul says is, "Was sheer luck."
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Summary
Athletics‘is a program operating at Mainstream School
/through the department of student activities, not the
pﬁysical education department. Evén though it 1is
administered through a separate department, the athletics
program draws its personnel, its coaches and its
administrator, from physical education, The five people in
the physical education department éach havé distinctly
separate personal views about athletics, and competition,
although a closer examination reveals that these viewpoints
appear to fall into two camps--those who take a
comprehensive approach to interschool athletics and those

who take a more restricted personal approach to the

program,.



CHAPTER SEVEN
RELATIONSHIPS: SOME ISSUES AND PROBLEMS

Each person in the department brings his or her own
"psychological and cultural dimensions" to the concept of
working relations, of how to get along and get ahead on the
job. The notions of what 1is effective, what i§‘appropri§te
and what is right in terms of these working relationships
often led to either outright confrontation or to more
subtle struggles for power between the women and men
involved in coaching at Mainstream.

Jan's Relationship With Donna
Jan was constantly frustrated and annoyed by Donna's
methods of'reLating to others on staff. Jan felt that
Donna achieved whatever ends she desired by encouraging
other peop{e to think tnat they were dominant in the
relationship, énd by agreeiﬁg with others' opinions, if it
suited her at the moment.

Donna will always defer to a male. Always.
That's just her nature ... Her and I'11 talk In
the office. We'll agree on something, but at a
staff me,fﬁng she won't back me up.
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Donna will sit there and talk about women losing
their jobs in phys. ed.,; yet she will not do
anything about it, and she will not feel that
it's really wrong.

Further, by appearing to be helplessy or non-
conversant about a subject, Donna was usually able to get

someone else to do work for her. For example, Jan hnnd%ed
<

Donna's basketball team budget, Donpa did not prepare or
submit one herself.

She approached me about her team going 1n more
tournaments next year. She said she hadn't put
in for any out of town tournaments. [ said,
"Well,  you can, there's funding there for you."
She says, "How far?" I said, "Well, there's not
funding for you to go all over the place but
there is funding."

As Donna says:

I QOn't know a whole lot when it comes to budget.

Jan does that for inter-school athletics. And

for basketball, Jan budgeted for me for next

year. 1 don't even know how many tournaments you
go into next year.

Sometimes Donna just wanted reassurance that her work
was satisfactory.

Donna: Maybe that's my fault [that intramurals wasn't
recognized as a separate council]. I guess
intramurals has never been as good ... although
every year it gets better.

It became clear to me that Donna employed these
strategies with everyone, ahen she appealed to me for
direction in an internal administrative problem:

So I don't gzow how to be included and maybe [

should talk to ... Jim? Or who would I talk to?

Just to get my name on the mailing list even.

As Jan says:
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You know, Donna is the golden girl here.  She cane
do absolutely nothing wrong. And [ am always the
bitch.

Jan's Relationship With the Male Coaches

Jan narrated this sequence of interchanges that rook
place when John brought up the subjects of competition and

the availability of coaches for track and field at a

physical education department meeting. He was frustgyated
by the lack of competitiveness in the progrew, and the
shortage of ‘coaches. I asked Jan if .John was the

designated head coach in track and field:

He's head coach, as he was last year. He took it
over because I was on maternity leave--which he
forgets! He says, "And we can't expect Donna to
coach it because she coaches two teams and does
intramurals."

At this point in "the narrative, I began to wonder 1if
John was promoting the stereotype of "the helpless female"
as he attempted to "protect" Donna from greater involvement
in the athletic program. The rest of the men and Donna
appeared to ac%Piesce with this image by remaining silent.

I'm sitting here thinking, "For 's sake, Lady
...." She's never coached two teams in her life
‘here. One year she did and those were two junior
teams and that's only because she wanted to give
it a try .... She only coaches one frigging team
a year, plus intramurals. 1I'm sitting here
waiting for Donna to correct him [at the
meeting]. No! No one corrects him! ~So I'm
sitting there and I'm thinking, "I don't believe
this--'course we can't ask Donna.”
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[t 15 appareat that Jan 15 aware of John's eftort to
Cprotect”™ Donna and s oangered by the attempt, but she
tinds herself in g double biad wirtaation. 1t she protests
John's inaccurate assessment of Donna’s coaching
responsibilities, she will appear unfemintine [I'm always
the bitcehl]. It she remaing silent, she'll aMpear “to

AT e, Jan speaks up:

So then he talks a little bit more about golng
into competitive and he kept sayitng he rouldn't

get coaches. [ sard, "John," ! said, "everybody

around here dorms two teams.” You know. Tohn ...

he kind of looked at me--1 saird 1t really snarky.

Jan makes an indirect attack in this conflict by
exaggerating the assigned coaching loads--no one an the
department actually coachrs two teams plus track and tield.
[ believe t .2t in doing this, Jan was attempting to
indicate that she was annoved bv the implied stereotype and
to relay to John that his information was 1ncorrect.

——Further, Jan takes the offense 1in the argument by
making a direct attack on John:

Then I said, "I get the impression you feel you

are obligated to do this team--that you are

being forced to do this team, John. No one is

forcing you to do this you know." And then John

said, "Well, who else is going to do ie? 1

said, "John, I've head coached track and field

for ten years, I did it for two years before you

got here." I said, "I will be more than happy to

take over," I said, "but it will be run on a

recreational level." ‘ .

This corfrontation puts John in the same double bind

situation that Jan was just in. If he agrees, he will not

only be allowing a woman to take over "his" program, but
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she will run it on a recreational basis, something his

competitive nature will not allow. However, if he agrees
'to head coach again, he has already adﬁitgéd that he cénnot»

succeed in briﬁgiﬁg the program to the competitive level he -

would l1ike it to be at. He backs down.

hY
"Jan continues: : “
[mimics John] "Oh, I'l1l take it this year LG
because he's already started. But, you know, I
want coaches that are committed, et cetera.

~ Jan, however, refuses to let the issue drop there:

e

I couldn't believe it. So I thought, "Okay." 1
.was annoyed at the time. Thought, "Alright, I'm
‘going to say something to you, John, on this
one.! So I didn't see him Monday and I saw him
yesterday and I said, "John, I just want to tell
you--as a point of information here--Donna does
not coach two teams. John said, "Well that's
what ywu said."” I said, "No, that's what you
said, John." John said, "Well, I meant track."
I said, "No, you said two teams and intramurals.
‘We can't expect Donna ‘to coach track and_field
'cause she already ..." I said, "She only
coaches one team, John, and the only time in four
years has she ever coached two teams was two
junior teams two years ago." John asked me,
"Well, didn't she do volleyball this year?'" and -
then said, "Well, I classed intramurals as a '
team.” I said, "That's not how you worded it,
John"  And I said, "The way it came out, the
implication was that not everybody else does as
much.". ["Referring 'to me specifically," Jan i
added, "but I didn't say that."] A

5

Jan concluded by saying: =

But you see, Donna has no concepf. She do®gsn't

even understand that this is going on. You know,
and like John has no concept--to him, I do -
nothing. ™ .

John said to me at a later date:

I run'tﬁe track. When it' needs work, I'm. the

N
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boss. I don't put gny. fa1th in male/female
concerns. Time, that' S s Ywhat counts

Jan felt that one of the reasons why she did not have

\
the same relationship wiﬁh the men as Donna was because of

her reluctance to soc1a11ze with them after hours:

So here I am, the odd-ball out. Everytlme they

want to call a meeting ... or Frldays after - SR
school, "Let's go to the bar." I don't go to the

bar. Occ331onally1 do, but not*usually

—

And I don'’ t/stay till all hours. When they go
out, I. mean, they go out! They come back and the
"next day /you hear about Richard and Donna or Paul
and Donna getting in at 3:00 in the morning pie-
eyed and stuff. Well they've never seen me like
that,. -/ ’

—

s . Decision-Making

Athletlcs is a department unto itself, or Student
“Activities ... but they can 't understand that--
the phys ed. people can't. They still think
Rich is their department head, and I'm the
a551stant . '

The following narratives illustrate the struggles Jan
. .

experienced in her attempts 'to negotiate for facilities and

coaches and to establish her right to make decisions.

Scﬁeduling The Gym . .

3

One of Jan's respon51b111t1es as athletic d1rector is

to coordinate the use of fac111tle fer practices. This

authority to make dec151ons about gym book1ngs creéated
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’
problems for John and Jan as they worked with each other

c0aching track and field. John had difficulty in
acknowledglng that Jan has deC131on making power that he
does nothave He deals with this bylgnorlngche comments
she‘makes about her dlrect ability to handle scheduling and
,yébel;ttllng,her assigned authority. As Jan tells the
story:

i 7éut llke for instance, it's been re;11§ rough

this week for track. John comes in Monday, just
hot-to-trot, 'tause he wants gym time after

~school. I said, "There should be no problem.
This time of year is no problem He says, "The
soccer doesn't get priority. I said, "Soccer

and Track have the same priority. - The people
that don't have priority is basketball: So we'll
kick basketball out. So ‘thére's no problem

there. We only need one gym anyway. So then I
went upgio him later, and sa1d "I 11 hold a high
v;ump pr tice 1n the north gym." He goes,

"That's okay, 'cause I've got the north gym
booked.” I said, "Oh, do you? And by whom?" He
just didn't say anything. He just kept walking.
[Laughs] Like, I mean, everything I've said

I asked John what he did about scheduling indoor

practices for track and field when the wéather was
inclement. His reply surprised me: |
John: It'g tough. The hallways.

Ellen: The hallways!

Joﬁn: I use the hallways a lot..

Ellen: You doﬁ't have the gym? |

v

John: Not for track. Soccer and basketball,
’ ~ badminton.

"Ellen: Oh yeah, but basketball shouldn t have the
priority should it? / .



John: Oh no, it doesn't. Soccer has. Soccer does.
So to make people happy, I stay in the
~hallways. . ‘ ~

Ellen: What do youdo if you need to schedule the gymé
Who do you go and see? Or do you just set it

up?
John: This is interschpol, right?
Ellen: Yeah., e -,
John: Jan's in charge oﬂ_interschool. She scheduies
' it. Or, I believe she's been assigned to '

schedule the gym facilities for noon-hours ahd
after school, with our intramurals taking
priority over everything .... But -here we
follow it to the 'T'--to the 'T." 1It'll never
change. As soon as it does, we ‘have a’problem.
Aitﬁough John realizes that facility scheduling is
part of Jan's job, he makes it sound as if(Jan is a teacher

" asgigned to an extra chore, rather than a department head

doing her job.

Coaching Assignments

Jan sométimes obtaihed coaches for the athletic
program thropgh the process bf.recruitment. ‘This process
was based, to s%ﬁe extent, on Jan's convictions about who
4She considered to be appfopriaterfor a particular-cbaching
réle. Thus, she asked Margaret to coach the junior girls’
basketball team because she felt it was--important to have a
fémale role model for the players, and thétit was

necessary for communication and continuity within the

program to- have someone in the school as coach.

¥
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One coaching assignment story begaﬁ when Jan made a

"casual referenéé to a problem with getting a basketball

coach last year, and I askdd her what had happened: 1
i

Oh, last'year. It was in May. It was a rainy
day. I remember it so vividly. [Both laugh]

The only reason I remember is that we had very

few rainy days and this particular day we had all":
the kids in the gym. So .we were doubled or
tripled up for co-ed volleyball, right?

Paul and I had a 10 class and Donna had a co-ed
‘20 and she wanted to know if she could join us.

_ Sure, no problem. So we had both gyms going with
co-ed volleyball. Paul and Donna were talking
and I was-standing off to the side while the
games were going on. All of a sudden, Donna says
tc me, "Well, what do you think, Jan?" I said,
"About what?' And she said, "Well, about
basketball.” I said, "What do you mean?’ Well

" this George that had been coaching the junior
girls' team last year, he had been phoning
Richard. See here's the thing again--but I
guess I kind of understand it a bit because I
wasn't here when he first started. [maternity:
leave] But he was phoning Rich, wanting to coach .
the senior [girl's] team this year. And Donna
had indicated before that she wanted a senior
team. So I said, "Well why don't you take the
senior girls' team?" Well I guess George was
wanting it. Paul and Rich asked me about it, and —
I said, "I think Donna should have it. I don't
think George is really a good person to coach the
team.". '

"But he knows his basketball!" said the men.

You see, this is the whole problem. I have a
basic philosophy difference with theé men as to
what a coach is. 'Cause the coaches [men] want
results. They don't care that George is fifry
pounds overweight .... So the role model is gone.
He coaches community [league], so he had mostly )
his community kids-on the: team, which is why he
wanted to coach.

I did not think this was a good thing for them,
which of course Richard and Paul disagreed with.
and I guess George phoned again. - And Rich didn't



even come to me. He went to Denna--which he
shouldn't have done anyways. He should have been
passing this on to me from the start, as soon as
George started phoning. But he didn't. And I
guess he asked Donna about just doing intramurals
and letting George do seniors. Well, this is
what Donna was talking to Paul about. And that's
where she said, "Well, what do you think, Jan?"
And I said, "You know what I think, Donna. I
think you should do that senior girls' team. I
think we need somebody in the school if we're
going to build a basketball team.'

Well Paul at this point says, "Well, why don't
you do the junior boys', Donna? They're probably
going to walk to the city's next year."

I walked out to change the volleyball games and
Donna is going, "You're kidding!" and on and on.
[Sighs] So the class finished and I said,
"Donna, I think you ‘should do the senior girls.
The girls need a role model. It's another reason
why we're having this problem about women getting
out of phys. ed. I think we really need to stand

up for this. I think these girls need something -

like/ that.” I said, "I'm going to'talk to Rich
about this." et

was/in a conversation with Donna and Paul and
heard that George ...." Before I could even
figish, Rich says, "Look, Jan, really, I don't
want anything more to do with this." I says, "To
tell the truth, Rich, you don't have anything
mdre to do with this. This is my area." The
lddicrous thing that's happening is that right at
the moment Donna is thinking of doing the junior

! "' . ’c‘.v -".‘ ‘:‘V;"";‘)J:’
I c7;nered Rich at lunch and said,’' "R4chagrd, I

- boys and George the senior girls. Stupid! This

is totally ridiculous.

So I went back to Donna next block and I said,

/ "Donna, I've talked to Rich and he agrees with me

that it's my decision." And right away she cut
me off--"Well, it's my decision too as to what I
want to coach." And I said, "Well, I still think
you should do the senior girls." And she said,

"Well, I don't know. T kind of like the idea of
junior boys." . '
I walked out the door.

So I never said anything more to her, and the

103
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. very last day of June we were cleaning out the
office together and Donna says, "What have you

got there?" I said, "Oh, an invitation to a
senior girls' basketball tournament." She goes,
"Are we involved?' I said, "We?" She says,
"Yeah, the senior girls." I said, "Well, you can

take a look at it." That's all I said. I was
just left hanging all that time.

Jan islmamperedfgoing intg this situation by the fact
that she must recruit coaches, but ,cannot assign them. _Hef
deci;ion—making power does not exfend to’ an arbitrary .
placement of coaches with teams. All she can do is veto
suggestions put forth about possible candidates for a job.
This story highlights-previous comments Jan has made abqut
Donna's tendency to defer to the men and her desire to
becohe.involved in.activities: that hold the most potential
benefit for her. This is a can't win situation for Jan
from the étart. The combination of a lack of communication
from Rich, and Paul's encouragement‘of Donna's self-
ihterest)leave Jan in a]defenseléss position. Donna's

gender based techniques of deference to the men pay qffbin

dominance over Jan. 4 R
Parenthood

Parenthood presents problems for women that are

—

usually not experienced by men in the same way. For
example, all.of the men in the physical education
department have wives and families. None nf them have had

to leave their job when their children were born and none

-

a . i
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\

'of them needs to cope with the additional responsibility of
providing day—careQ—all of théir wives work at home. The
‘other woman in the physical education staff, Donna, 1is
ﬁarried, but has no cbildren. The problems that Jan
experienced in establishing credibility for her job when
she returned from maternity leave have already been
explored. The reality Jan experiences of having a child at
homg when both parents are working is a situa;ion unique

amdné the people in that department.

)
3

The added parental demands Jan H;s‘toldqayuwithv

PR

contributed to the feelings of social isolation and

alienation that she experiences with the staff in physical

education.

I found my attitude changed after I had my baby.
All of a sudden my job wasn't my number one
priority, and it always had been. For sixteen
years it had been my number one priority. That
was what I did. That was what I liked to do.
Nothing else really had my interest enough to put
a great deal of effort into it. Anything that I
did put a great deal of effort into probably was
related to phys. ed. somehow. All of a sudden it
wasn't that way. First of all, you're tied down,
due to the fact that you have this child at home.
That's one of the reasons. Second, I think is,
you're tired. You just don't have all the time
you had before. Even if you have your kid in day
care, or with babysitters, when you get home that
kid is still yours and you have to do something.
I mean, you can still get home at 7:00 at night,
but he's still there, he's ready to go. That
sort of stuff. Plus I found out I didn't want to
stay at school. I found out I quite enjoyed
being at home ... evening staff meetings [that
turned into social occasions] were okay before
the baby was born. After he was born, I
certainly couldn't do that very often.
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They [the men] don't notice the difference [in
having a family], 'eause their wives are at home.
Donna doesn't notice the difference 'cause her
husband works late hours.

My job hasn't been affected in the sense of how I
do it: the only thing that's been affected 1is
where I put my priorities in the job. For
instance, I do not feel that the after school
things are as important anymore as I used to.
Things like that. To me, before, it was nothing
to coach '"till 6:00 - 6:30. Now I don't want to
go much beyond 5:00. That sort of thing. I

don't go to as many meetings. I used to go to a
lot of meetings [community activities, often]. I
don't do that as much. 'Cause it's a strain on

both [husband] of us. It's not that I don't want
to leave my husband with the baby 'cause I do
that, but I'm also tired.

. When I come home in the-evenings, I can't come
home and just sit down. Like before, when I was
single, or first married, we could sit down,
talk, have a drink, flop in front of the t.v.
Then by 7:00-7:30 I've got energy to get out to
my meeting again, or to a baseball practice or
whatever we did. I can't do that now.

Summary

In this chapter the ways in which men and women in
physical education interact as they work together were
explored. Jan's perceptions of Donna's approach to the men
and herself, as well as Jan's thoughts on how the men feel
"about her personally were déscribed.

Relationships were further examined in a discussion
about the decision—making processes that go on in athletic™
administration at Mainstrefﬁ%~ﬂ} description of the subtle

undercurrents of resistance to Jgn's decision-making power
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and the woman in the department is al,so included

tbries' narrated by Jan. -

y, motherhood in a family where both parents
0N .

yked in term= of its effects on Jan's attitude

and her relations with the rest of the

physical education staff.
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CHAPTER EIGHT
QRGANIZATIONAL STRUCTURE

Power and politics involve any sphere of
activity, and all of its aspects that deal with
the allocation of rewards .... Power conflict is
always at stake in ideological disputes, whether
or not those involved expressly acknowledge that
dimension. (Apple, 1979, p. 21)

In most schools, the position of principal is equated
with the notion of power. Power is a concept that is

difficult to define. It may be, as Common (1983) states,

"we all know perfectly well what it is - until someone asks

1"

us" (p. 206). She argues that the definition of power is
problematic, but in any relationship conditions for powér
are present, "Whenever at least two people are related in
some way relevant to at least one intended‘action, power 1is

—

present" (Common, 1983, p. 207).

The Principal
j
Fach of the people in the physical education
department perceived a difference between tine past and
present principals in their attitudes to the athletic

program at Mainstream. For the most part, they perceived

108
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the difference to be in the way in which athletics could be
used for the school. That is, most of the physical
education staff perceived Jim to be interested 1in using

. , . . i
athletics as a means of creating more publicity, of
becoming more high-profile within the school as"a way of B

publicizing student achievements.

Jan was probably most aware df the conditions for
power that existed bgtﬁ%en the principal and the athletics
program. Although she and the principal were related in
their interest in the athletic program, she could not agree
with his autocratic manner of doing things. .She'was aware,
however, that the power to make the final decisions in
arhletics lay firmly in his hands.

The rest of the physical education department did not
view Jim's approach to ath! rics as a potentially
conflicting situation. They felt that he was whole-
heartedly involved in the program, and they approved the B
change. As White (1983) says, when one person affects
another significantly,‘and there is not a conflict of
interest, then not power, but a form of influence is being
exercised.

RichardJ ‘ -

There's a little bit- of difference. Barbara was

basically just a supporter. She supported our

program whereas Jim 1is more of a ... pusher and a

goer--he's more involved in it himself. There's
I think Jim feels that it's more ... that a
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high visibility program is probably more
important to him than it was to Barbara.

Donna:

Jan:

They're both ... phys. ed."ers. They're both
phys. ed. types. Like, Barbara may not be an
athlete or anything, but she still backed us.
But I would probably think Jim is more phys. ed.

John considers Jim to be 'very supportive."”

¥

We can sure tell there's a man at the helm now!
I'm going to get canned. Him and I are not
We're starting ... not overly impressed. I'm not
a female that sits back.

You see, Paul and John, I just about had them
with Barbara so that they always came to me.
Which they hated to do, and they hated to go to
Barbara worse, 'cause we're talking two women.

So either they went around me on the sly and got
chastised for it or they eventually didn't do it.
Well now they don't, you see. They go to Jim,
and Jim, there's no problem.

Paul:

Jim encourages the establishment of school
identity and pride around student achievements -
athletic or non-athletic, but student achievement
- is I think, a little more important to Jim.
Barbara's was a school identity in a different
vein. They [Barbara] were very proud of the
academic achievements. Sports was nice. It was
a good perspective on it. We never got into a
situation ... I enjoyed Barbara and her approach.
If the kids did a good job, we said, "Good job,"
patted them on the back and that was it. She'd
take them out to dinner if they won a city
championship. Jim hasn’'t done that. Hasn't even
thought about doing that. Barbara would do the
neat little things that a lady will do - the
little note on the pretty little card. Jim sent
a form letter. Very masculine. Barbara would
send you a nice little card with a nice little
scene on it. You know, "Congratulations, I know
you've done a lot of great work," or whatever,
you know, "and please pass this on to the boys."
Okay? She almost said, "signed Grandma," you

110



know. [t was like that. So nice. Jim is more
demanding. Barbara didn't demand anything. We

got used toa feminine teeling tor such a long
time, and we taught that "feminine feeling" to be
excited about sports. You know, she wasn't- very
excited about sports at first, but she came to
realize there wasn't any "vulgar” things goilng
on. It was all done in the true spirit of
sportsmanship and all that kind of thing.

The School's Urgdnxﬁdrxonul Structure
1

The schonl's organizational structure ancluded all of
the characteristics of a formal organtzation., Power and
authority tlow downward from the principal, fhrough the
various labour divisions of vice-principals, department and
assistant department heads, teachers and students. Power
centres are established in different academic and activity
departments that answer to a vice-principal or directly to
the principal. Communication flows both ways chrougg these
channels, and relationships are established on these bases.

In Jan's case, her position as Assista;t Department
Head - Athletics 1in the Department of Student®Activities
meant thatvher access to the principal was directly through
one of the vice-principals. "an explained how athletics as
a program fit into the organizational structure of
Mainstream school:

My area is not phys. ed. at all! I teach in the

phys. ed. department, but my department headship

has nothing to do with phys. ed. And thac's

where people can't figure it out. 1 wouldn't

want to be an assistant in phys. ed., because
that's got implications of timetabling. So it
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would be whatever the department head wanted to
give.me. I don't want that. That could be, "Oh,
yeah, do a little bit of this, do a little bit of
that." There's no clear-cutrijob descriptioa
there. I'm a teacher in the phys. ed.
department, so Richard's in charge of my
timetable for my classes; but my department,
which is athletics, or Student Activities, that's
not timetabled through Richard. There aren't any
classes to teach in there. If I was assistant
department head of phys. ed., then Richard could
probably have the say-as to everything in
athletics, basically .... If he was my department
head he could write my job description. As it
is, I wrote my job description, and I go directly
to Dan [a vice-principal]. You see, that's what
Rich does also. Rich goes directly to Dan for
his department, ~But if I was an assistant in
phys.“ed. I would go to Rich, and Rich would then
go to Dan. But you see, we have a department
ourselvesg I'd ‘rather keep. it that way, 'cause I
have more autonomy. ‘

/

\

. The Liaison Role of the Vice-Principal
I observed Jan on many occasions chatting on a casual
basis with Dan, the vice-principal responsible for the

thletic department. There were many other references in
the transcripts to conversations Jan had had with Dan about

-
P .

;chobl affairs. Inﬁher eyes, he provided support for h?r
pos%fi@n, acted as liaison with: the principél, and>provided
infopmation about pnssible-developments in athletics in the
school. -

The following three excefpté iilustraﬁé,the kind of
functiohé Dan performed as a liaison between Jan and the

princiggl. In the first excerpt, Jan shareéfwiyﬁ”Dan her.



‘information about  Jim's favourable attitude toward internal

concerns about projected timetable changes (including

. -

program needs time allocated to the physical education
department) for the coming year. She realizes that- he is

in a good position to not only carry her concerns to the -

—

principal, but he can tell her what decisions have already

been made.

Dan Bordeau told me something very ‘interesting
today. Dan and I sat there and chatted 'til
about quarter st ten 'cause I was a little
perturbed about the timetable. I don't want the
change in timetable. We're trying to feel out if
this is a '"fait accompli" or whatever. ‘

bt

In the second excerpt, Dan is able to give Jan some vital
/

-

school athletics, based on an administrative budget meeting

he attended. This information helps Jan to predict how

future budget requests may be received.

And I looked at Dan and I said, "Do you mean to
tell me, all that stuff I put in there was
approved?" And all Bordeau said was, "At the end
of the budget he [Smith] turned to the V.P.'s and
Jerry Renshaw [business manager] and said, "1f
you haven't figured out where my priorities are
now, you never will."

Jan began the third story by reaﬁingzanote Jim Smith
had sent to Richard asking for informatiéh about
interschool athletics. Riﬁhard had delivered the note to

Jan with the comment, "I don't think he knows what you do,

s

Jan." Jan took the note to Dan.

And I said, "Well, first of all, would you take a
look at who he's addressed it to?" He said,
“"Hmm." T said, "Well, what does he think I do?
Go to the department head meetings for the
coffee?" [Laughs] Dan said, "To tell you the



truth, Jan, we're having a principal's meeting
this -A¥ternoon." he said, "and the things that
are going to be discussed are, whether we should
have as many assistant department heads; what

about program needs time ... all that stuff." So
he said, "Job descrlptlons would fit in qu1te
appropriately here.! So I said, "Okay."

By telling her of an upcoming opportunity to ipform
the new principal of herkrole, Dan helped Jan\deal with the
constantly recurring problem she ha® with establishing
recognition for her position. o

The Lines of Communication

During‘myten months at the school, I observed Jan
speék with the ﬁrincipal on three occasions. Shé referred
to two other_conversations she had- had wi€h him Auring that
entire time. Most of‘the communiéation Jan_ had with the
principal was done thrg@gh other people: Dan; the vice
principai, the busines; manager, Or "Bobby," one of the new
depértment heads_in the schooi.&

Bob Jones' (Bobbf) position in Ehg school was one that
created a certain amount of confusion and .anxiety for Jan.
Bob héd come to Mainstream at thé'sadz time as Jim Smith,
from Jim's former school. He came to Mainstream as a
welding instructor in the Vocaﬁionél Education department,
but took on other duties as the year progressed, apparently

under the authority of the pr1nc1pal Jan explained “the

situation in the following way:
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I had to give Bob Jones a list of all the kids

who participated in interschool sports. "Bobby,"
I call him. Let Bobby do it. He is in
vocational ed. Nobod- knows what he's doing.

Just all of a sudden 1e comes out with things
like ... a memo, from Bob Jones. When I asked
him whose authority, he said, "Jim Smith's."
Those memos, they just come from nowhere. The
reason I find 4t funny coming from him is that,

to me, he is not a lia=nn or anything. To me, I
would have assumed it would have gone through Dan
Bordeau. But obviously, Bobby wants it for some

particular reason. I don't know what the reason
is, we're never told that. He asks me for this
list of all the kids that have part1c1pated this
year. I asked him wha: 1®'s for. He says, "It's
for the boss." I said, "Well, what ... 72" He
said he didn't know. I said, "Bullshit." It's
never been made clear what his liason is. We

surmise. [Laughs] It's been difficult to know
where he fits in. He just came with Jim. But

he's also involved in -‘Academic Challenge. All of
a sudden we have an Academic Challenge program
here fAext year. Nobody knew about it. He's in
charge of a lot of things that no one's ever
heard of. They're here. We've got 'em. For
instance, the gifted. Got involved in that. Got
involved in the Academic Challenge. Keys to
Excellence ... I don't really know what he does
[laughs]. He's always doing something. He's

definitely got a department head positjon that

nobody knew of . We never had a department head

position before in that area.

Requests for infprmation, and the introduction of new
prograhs come through an individual whose position and job
responsibilities are kept deliberately ambiguous by the.
principal. Jim Smith allows Bob Jones to quote his
authority without making clear to others what his position
in the usual lines of.communlcatlon is supposed to be. As
Jan says, "he's not a liaison or anything."

This lack of feedback about requested inform?tion and

the exclusion of other staff from the procesé of new
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program development leads to feelings of powerlessness,
frustration, and confusion--at least on Jan's 'part: "These
., memos, they just cgme from nowhere ... 1 dpn't know what
the reason is, we're never told that .... He's in charge of
a lot of things no one's ever heard of. ‘They're here.
We've got 'em."

By keeping Bob's position ambiguous, the principal can
introduce new programs (or concéivébly alter current ones--
"He's definitely, got a department‘head position that nobody
knew of. We never had adepartment head position before in
that area."), without opposition, for two reasons. First,
the staff does not know=-about new programs oOr positions
until they are a part of the school's organization.

Second, theyck)not”know who to go to for information when
new programs are introduced. Bobby does not represent a
power centre for most staff, and he does not fit into the
lines of communication esfablished at Mainstream. This
makes it confusing for staff who may wish té question what
is happening. Bob quotes his authoriﬁy for information |
gathe;ing by word of mouth only: "I asked him whose

=

authority, and he said, "Jjim Smith's." By being the only
one that knows what is happening, an; by obscuring the
lines of commﬂnication, Jim Smith keeps all decision-making
power firmly in his hands.

This refusal to share information is furﬁher

illustrated by a stor?_that was told by Jan. This concerns

3



117

the memo that Richard delivered to Jan from Jim Smith,

requesting information about the amount of money spent .p#r
. N .
. Y

"

athlete, per interschool sport:

Then this list comes out. I went to Rich to
clarify a few things on football 'cause John
wasn't here, and Rich said not to worry too much
about it because he thinks it's for a grad-
student at the university. I said, "For crying
out loud, why doesn't somebody tell me this?"

You know, because I look at this, to me that's a
budget item. And if it's going to be for my L
budget, you know, I'm going.to think really
carefully on.this, right? - 'Cause this could have
very heavy implications. But if it's for some
grad student's Ph.D. thesis I'm not going to care
as .much about what I write down ... I may not be
as cautious. 1I'll be accurate, but I'm not going
to be worrying about every little cent. So I
gave it to him [the principal] yesterday--he
never told me, never said anything .... So I asked
him what it was for. He didn't say anything. He
just said something to the effect that there are
a lot of implications as t'o where money goes. To
.me 1it. sounds like budgeting. But nobody tells
anybody anything. . ) -

" Jan had formed the opinipn that Jim preferred to

handle administrative matter/_on his own with little

= S,

consultation with other staff members, based on episodes

such as the following:

A little bit later he J[fSmith] was discussing
budget in front of the community advisors and he
says, "Budget procedures here are different than
last year, contrary to what most people want."
Arnd immediately turned and looked right at me.
[Laughs] Before, budget procedure was always
done with everybody involved. There's no point
in talking to him. He listens but he doesn't
hear. Same as when we tried to explain to him
about the budget process. He just says the end
result is him. It's his basically, to do with as
he wants., . / .

As far as Jan's budget requests went:
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He didn't cut a thing--he didn't even question.
He didn't even ask anything about it. It was
just done. :

This preference for complete control and minimum
communication on Jim's part led Jan to experience

difficulties in administering her own department.

Circumvention

‘ The circumvention that Jan experiences with the
physical education staff in the areas of facility
scheduling and coaching appointments has already been
describéd. The appointment this yéar of a principal with
Jim's characteristics--a personal interest in ﬁhe use of
interschool athletics to prqmbte school publicity, combined
with a’stfong tendeﬁcy to control all decisign-making_in
the school, has'encoufaged John and Paul to attempt to
circumvent Jan in the one area where she possessed.
dqcisipn—making power--budget preparation and
expenditures. Until this year, Jan had strong support from
Barbara, and any attempts By'the ppysical education staff
to circumvent Jan were firmly handled. "As Jan says,; "You
see, Paul and John, i just about had them with Barbara so
that tﬁey always came to me." However, John and Paul in
particular, quickly found they could go directly and
succeésfully téiﬁim if they needed additional money for

their own programs. Jan describes two incidents where she

.



experienced the principal's cooperation with John and
Paul's circumvention attempts:

On my computerized budget readout I'm reading out
today--you know I have to read this so closely
'cause sure enough--football drill book is on it
--purchased January 28. $32.95. Not a big

amount of money ... but nobody told me about
this. So down I come to Jerry Renshaw. '"Jerry,
what is this?" "Oh, that was John. We went in
and asked the Boss-man." He [John] needed it.

He had the book. John already had the book seat
to him. Typical of John. He already had the
book. Jerry remembers that because John had the
book and Jim Smith came into his office and said
he needed this money sent to this place

right now. That's the way John operates from day

one. Chick, our receiver, phones me up: "I've
got some goddam stuff down here!" "What is it?
I don't know anything about it Chick." "Well,

it's from John. John ordered it from Athletic
Supply. Now I need a P.0., et cetera." Well of
course he hasn't got a P.0O.--he's got nothing--
but it's here, it's sitting there. Something's
got to be done with it. It was t-shirts last
year. I mean, now we're talking $32.95 [the
book]. Big deal. But I've been $32.95'd to the ~
point where I am so far in debt in my budget, it
makes me look awful. And at no time was I ever,
consulted. Or even had to sign a form. Now it's
not that I've ever said no. There was no time
with Barbara ... Granted, there were times when
she'd say, "I want you to approve this, Jan."
But at least I knew and didn't get it somewhere
in a bud®t printout. I don't know where he
[John] thinks the money comes from! I'm in debt.
* 1 budgeted so much money except now we're getting
all these ligtle freebies thrown 1in.

In this story, Jan describes how Paul received
perﬁission from Jim at the beginning of the school year to
order and then market school pins from the school store.
The coaches, usually Paul, were in the habit of drawing
pins from the store when they travelled to tournaments, to

give away as souvenirs. Jan explains first how the pins
’ 13



are paid for, and second, how the teams can afford to

travel to tournaments.

Well they've spent over $500.00 on pins that they
took to tournaments which was never budgeted for.

I didn't know they existed! Well, ,of course,
they didn't exist until Paul ordered them. Paul

came to us (Jim and Jan) during coffee one day
and said we needed them. They were ordered into’
the school store. And of course, now they buy
them back. They. In the sense of my budget.
[Laughs] What Paul does is he goes to the school
store, the school store gives him a hundred pins,
the school store bills me. [Laughs] Then they
(the senior boys' basketball team went to
Saskatoon. None of that's ever on the budget.
We've never ever paid for tournaments. We pay
the entry fee but never for accommodation or gas
or anything. That's never, ever been--Barbara
would never go for that. Paul went to Jim and
asked if this could be handled. And Jim said,

{

"Sure. Take it out of Jan's budget." [Laughs]
There goes another $338.00. [Laughing].

Paul and John explained to me that they bypass Jan if

120

'they feel she shouldn't be bothered with the request, or if

they think her budget is uﬁable to handle what they need.

Ellen:

Paul:

Ellen:

Paul:

Ellen:

John:

Ellen:

John:

Who do you go to if you need more basketball
equipment or travel money during the season?

Jan.

You go through Jan?

I have to go through Jan. Sometimes I go to
Jim if I felt it was over and above Jan's

budget, so Jan didn't have to deal with it.

What do you do if you need extra football
equipment during the season?

During the year?

Say you're playing and you run out of helmets--
you break or lose them. _

Well, I go to the principal and say, "We need
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this and this." And he says, "Is it important
for safety?" And I say, "Yes."'--then we get
jt. If it's a frill, T don't even ask for it.

If it's good.for the school, I talk to him.

But he's the bottom, guy, 'cause it obviously
can't come out of our budget, because it's
spent. We have no contingency fund. So we go
to the principal in this case, who happens to
be very supportive of phys. ed. in this school.

A Final Comment

w

Up to this point, most of Jan's attempts to ca¥ry out
her responsibilities have had limited results. I asked Jan

what she considered to be the positive aspects of her job:

I've learned a lot more about how a school runs--
budget-wide, adminstrative-wise. Being included
more in the decision making of the school ... the
power! [Laughs]. Just feeling that you have a bit

of power when you're in an administrative

position. You're more than just the ordinary run-

of -the-mill teacher. And they look at you like _
that in a way. And you have no power. You have
absolutely no power .... [Laughs]

Summary

~The school's organizational structure was the focus of
this chapter. Four sub-themes emerged. First, perceptions

“of the physical education staff regarding the influence of
the past and present principals on the athletics program
‘were described. Second, the place of the athletics program

within the Mainstream School organization, the implications

of its place for Jan's position as athletic director, and
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thé liaison role of the'vice—principal were examined.
Third, th; methods and the person the principal useé to
gather decision-making power to himself were described and
analyzed. Fourth, Jgn described how some of the physical
education staff are aided by the principal in their

attempts to circumvent the decision-making power she holds

over budget expenditures.



CHAPTER NINE
REFLECTIONS

'"The time has come,' the Walrus said 'To talk of
many things: !

Through the Looking Glass

Doing qualitative research is not a neat and tidy
business. I found, on many occasions, the process to be
frustratingly sloQ‘and irritatingly uncooperative. Themes
would not develop as }\naively thought they should.
Interviews and even conversations were not always‘packed
with "useful" information. Sometimes crucial conversations
could not be ﬁaped and all the information jotted down
would have to be painstakingly verified at a later time. I
of ten felt that I was maving one step forward and two steps
back.. . .

At the'same time, I was intrigued by the topics tﬁat
seemed to evolve as the thesis developed its focus, I came
to seé that such diverse subjects as history, psyschology
and educational administrative theo;y came to be important
aspects of this study.

It took time--a great deal of it--to gather enough

123



information to make a prelimiﬁary judgement about the
amount and kind of information that would be needed to
answer the questions this study set out to explore.
Ethnographic research cannot be hurried. It took muéh more
time, thoughtful analysis, and some worrying guesswork to
decide when to stop gathering i;formation. The accuracy
and veracity of the descriptions compiled from the
interviews, conversations and observational data is based

- on the trust developed between the reader and the
researcher. This study describes what I saw, -heard, and
understood. This study;is trustworthy if'reaaérs recognize
a situation, identify with an interaction, or understand,

in terms of their own situations, the observations I have

made.

The Essential Problem

In the final analysis, the most important problem
facing Jan Whitehead at Mainstream was achieving legitimate
acknowledgemenﬁ from the physical education staff and the
principal for the responsibilities inherent in her official
administrative position as Assistant Department‘Heéd -

Student Activities: Athletics. This analysis differs

kY

-

considerably from those drawn by others who have studied
aspects of high school athletic directors' jobs. Heinkel

(1979) studied the actual and preferred tasks of women
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athletic supervisors in Wisconsin and found that womemr were
able to define their actual and preferred task
responsibilities. FEach woman in the study had only
secondary responsibility tor the administration of girls’
interschool athletics at her school, and had limited
decision-making and supervisory duties. In every case the
women were subordinate to a male athletic director who
controlled the entire competitive athletic program at the
school. Although Heinkel (1979) concluded that women high
school athletic supervisors did not want greater control of
the girlstwinterschool athletic programs; 1t is also
possible g; conclude that because the women had little
decision-making responsibility, they felt it was
unimportant who did the job as long as the job was doﬁe.
The limitations imposed upon the women athletic
supervisor's decision-making and supervisory duties 1in
Heinkel's study were due.‘in part, to their subordinate
position in relation to the male athletic director. The
problem Jan faces in achieving legitimization'and
acknowledgement for her job as athletic director for both
boys' and girls' activities at Mainstréaax;ég‘not
experienced'by these women whose job responsibilities for
girls' athletics only were clearly regarded as secondary to
the greater responsibilities held by the male athletic
directer who made decisions for both the boys' ang girls'

interschool athletic program.
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Jan Whitehead's difficulties began whfn she aeeumed
the positien of Assistant Department Head - Student
Activities: Athletigel at Mainstream. The histqrical basis'—
for Jan'e difficuit%es in establishing legitimacy,

recognhition and acknowledgement for her position as

administrator of .interschool athletics are grounded in the

ur

following situations: ' -
1. The decision by Mainstream's administration to

separate athletic¢s from other programs run. by the physical

.education department was made prior to’ Jan's appointment at

Mainétream; Although she was hired to administer

interschool athletlcs through the Department of Student

\.

Activities, she was also hired to, teach phys1ca1 education.

:These joint responsibilities blurred the distinction the

>

school administration was attempting to make between

athletics and physical education as separate departﬁents,
particulafl& in the eyes of the physical education-
departﬁent membere, who were accustomed to administering
the progra__;h;njgh their own department.

2. The dutles of the athletic department were ill
defined when Jan started at Mainstream. Her
;esponsibilities had to be delineated during the first
year, and this contributed to further confusion. among the
physical education,ﬁtaff..aJan's duties iqvolved‘organizing

a program that was later associated exclusively with the

physical “education department.
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ival at Mainstream, Jan organized both, the

intramural and terschool programs. When the.
administrative demands of the interschool athletics program
becam?‘too pressing, she delegated the.intramural

drganization and admtinistration to Donna, a member of the

.physical education department. Subsequently, the

-

intramural program was established as a program run by the
physical education department. Relegating thgmiggramural‘
program to Donna increased the uncertainty ahong the
phyéical education staff as to what Jan's job

responsibilities were.

3. Prior tb Jan's appointment, the athletizmprogram
wa; par£ of the physical education departﬁent and
administered by the department head. When Jan came, the
physigal education department head was no longer.
vresponsible for athletics. This situation created two
prpblems: | ¢

%) Pagl.had previous knowledge of how athletics were

administered at that school-—he:had d;ne the job‘himself——
and could not easily sepérate hinﬁlf from the_jdb,when
someone else took over.

b) Whether Paul felt he was helping Jan while she was
becomi;g familiar with school routine, oOr whethcr he could
‘not or would not acknowledge Jan's administrati?e position,
his wifiingnéss to handle problems in athletics that were

I

Jan's responsibility made it more difficult over time for
3
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her to establish administrative credibility among the
peoble in the pﬁysical education department.

4, Jan's efforts to gain acknowledgement for her
administrative responsibilities were further hampered
because Donna and John wete careless abdut differentiating
between the proper lines of‘communiqation for athletics and
for physical education. ‘They simply qsed the most-
expedient method of asking anyone available for
information, equipment and facility schedules,.

S:rgggh Jan and the first principal, Barbara, failed

"to make adequate provision for ensuring that a strong

administrator outside of physical education would assume  _ .
responsibility for the athletic program when Jan went on
maternity leave. The first'person appointed, from within
the school, did not continue in the position after the
sﬁmmer break and there was confusion among the bhysical
education staff as to who actually was responsible. The
staff became accustomed to going to either Paul, who had

done this kind of work before, or Richard, who was ascribzd

authority because he was the physical educaﬁion department

~head. The distinct separation that Jan had been working

f§r“between'the athletic program and the physical education
\
Qépartment became difficult to discern.

6. Jan found support for the athletic program from the
principal who had hired her, and from one of her vi@%—

principals. When the second principal’was hired, Jan did

i
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not receive the same support or acknowledgement of her
responsibilities. This created the following three

problemsa-

a) The new principai:provided'inadverteqt support for
the physical education staff's attempts to by;éss Jan when
he failed to recognize that athletics at Mainstream were
administered’through the Department of Student Activities,
not physical education. |

o B) Even after the new principal recognized athletics
'as separate from the physical educati:’on department,,__hé
tended to withﬁold information from Jan. For example, he
failed to inform Jan about the possible system-wide changes
in athletics--preventing her fram making fgily informed
decisions when preparing the budget for the comingwyear.

c) Finally, thfough the principal's reluctance to
share informatidn.with Jan about interschool athletics, he
put her in a poéition whereushe was embarrassed in front of
Her peers. She publicly a@mitted that he did not recognize

-—

her position.

Working Relationships

achieving recognition and legitimization for her position,
- Jan experienced problems in relating effectively with the

physical education department. Considerable research has
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been done in the area of small group psychology focusing on
problem aspects of small group relationships. Models of
small group development and growth provide structure and a
comprehensive basis for undersfanding the human
inéeractions characteristic of smgll groups. The
application of a general psychological structural model
such as Boyd's.Matrix (1983, 1984) to a small group
composed of an athletic di;ector and a bhysical”education
staff provides a useful basis for future research.
Curreqtly, many studies of small groups focus on pre-
determined gituations "staged" in a laboratory atmosphere.
To date, no studies have been reported which use an
educational setting to examine a'group such as the one
discussed in this thesis. During the course of the study I
observed problems among the physi;al education staff at
Mainstream. These problems included facility limitations,
“goal and personality conflicts, leadership and
communication patterns. .

To begin with, the physical education department has
separate offices for men and women: Although each office
is located near a gym, across a series of hallways from
each other, there is no easy and immediate access‘betweeh

the offices; Moreover, in both offices each of the desks

faces a wall, away from everyone else.

In addition to the physical separation of the offices,

the physical education staff did not share their personal
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philosophies with others. Except for Jan, none of the
staff .discussed with me their thoughts and feelings.ggout
competition, the role of interschool athleﬁics~id the
school or their commitment to the teaching profession. Jan
believed that John's, Paul's, and Donna's first priority
was a commitment-to-self which may have prevented a sharing
of philosophies, either because no one cares what the
otbers think, or more likely,'because they assume‘everyohe
thinks the same.

Although Jan firmly believes that her own commitment
to the ﬂrofeséion is based on working with people), she does
not perceive the members of the physical education
department to be as committed. When these incongruent.
perspectives ‘combine with a lack of communication about

4

each other's personal convictions, the result is an unclear

group common goa}. For example, Jan wanted to davelop
within the intéfséhool athletic prégram a system whereby
coaches are drawn;as much as possible from within the
school staff, in order to provide a firm basis for
continuity and devel%pment of the entiré interschoo1
athletic program at Mainstream. The rest of the physical
education staff wanted a team to bé‘éoached by someone who
"knows" the sport, regardless of whether they are a staff
member or not. For them, a knowledgeable coach is the

&

priority. For Jan, continuity in "the program is more

important.
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Another problem area for the group as a whole is
leadership. Within the physical education department there
are two appointed leaders, one responéible for curricular
matters associated with the physical education department,
and one for extracurricular athletic matters associaﬁed
with the department ofrstudent services. Members of the
physical education department,—particularly John and Paul,
circumvent both leaders by either solving a problem on
their own, or by going over the heads of both
administrators to approach the principal directly for
support. John practices track in ﬁhe hallways rather than

LG

arrange a gym booking. Paul‘géés directly to the principal
to arrange for'additionai funds to cover his basketball
team's travel expenses. Dual lineé of communication within
one small group hinder effective;leadership and confuse
areas of responsibility. Leadérshib that is_handigapped b;
ineffective communication may result in(the'gventual
splintering of thé department into ipdividualsjihtepested»
only in pursuing their own interééfs};* . |

In addition, the’phyéical.education department staff
hold different'pefceptions about issues sdéh as the role of
athletics in the school. Jén and Richard view coméetitive
athletics in terms of the impact the program has on the
entire school. John, Donna and particuiarly Paul tend to

view the athletics program only in terms of the impéct i

"their" team sport has on the school. This has created a
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split bet ween the two administrators aﬁé the rest of the
physical education staff which could lead to further
splintering within the group.

Jan, as athletic director, often arranged for coaches
and facilities Ehrough negotiation. For example, she
attempted to satisfy the coaches' wishes regarding the
level and type of team they wanted towork with, while at
the same time she tried to satisfy her own convictions
about on-staff coaches and appropriate roYe models.
Conflicts arose when the coaches resisted this process, and
arranged for coaches or facilities themselves.

The nature of the resistance Jan experienced in her
attempts to negotiate may be gender-based. It is
‘impossible to say whether the men.aﬁh the other woman in
the physical education departgfnt would react differently
éo an aggressive male athletic director, or to a more
submissive female director. There is no way to compé}e,

because Jan is the only person to have held this position.

The nature of their resistance, however, suggests a subtle
gender bias. The men resist Jan's negotiation attempts
through circumvention, by belittling her authority, or by

actually assuming her responsibilities. Donna resists Jan

by challenging her in the area where she has no decision-

"
» !

making poVer, that is, the actual selection and appointmen
of team coaches. Jan's negotiations were made more

difficult not only because she is a woman, but because she

i
&
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is an aggressive woman.

Many personality theorists contend that women cannot
be effective leaders because they do not have the
appropriate personality characteristics for success in
administration (Connoly, 1980; Spillman et al., 1981).
Women are assumed to lack competitiveness aqﬁ aggression
and to possess strong nurturent capabilities..,WOmen are
believed to be submissive and less verbal in group work
than men. Fihally, many research;rs believe that women are
ascribed lower status than men simply because they are
women (Lenskyj, 1984; Mackie, 1983; Unger, 1976). In
accordance with the description of characteristié :
personality traits displayed by women in groups, Donna 1is
deferential, suggestable, and sociable with the men in the.
departmeht--traits they appear to like and admire. Jan, oﬁ’

{

]
the other hand, tends to be aggressive on iss"es that she
feels strongly about and assertive toward thelm

en and

Donna. Jan has perceived that her aggressive character *

traits makes the other members of the physical education
staff uncomfortable. This discomfort may lead to
resistance on the part of the men, and Donna, and a desire
on the part of the men to assume control of the progranm

themselves.

N
Jan faces further cowstraints as an athletic director
simply because she is a woman and a mother. Biklen (1980)

argues that "one's femininity is clearly related to y
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motherhood” (p. 13) and that "how one performs as a mother
is socially evaluated along with one's professio&al
succes§'(p. 14). Jan has found that as a d%rking mother,
her child's demands reduce the time and energy she‘has to
devote to her job.

The men in the physical education department (all
fathers) did not experience the same constraints, nor did
Donna, who is married, with no childrén. This motherhood
conétraint contributes to feelings of social alienation Jan
experiences with the members of the physical educatipn
department--she does not have the time nor the inclination
to socialize with the other physical education staff until
the late evening hours. This makes communication and hence
negotiation more difficult, because aspects of Jan's job
such as facility scheduling and‘coaqhing assignments must
he determined through negotiation, and depend, to a larée
extent, upon the willingness of the coaches in the physical

t

education department to cooperate.

-

Problems With the Principal

The essenﬁial problem Jan consistently faces at
Mainstream is to find effective ways of legitimizing her
administrative position as interschool athletic director 1in
the.eyes of the physical education department members, and

,

the principal. Jan's attempt to ain acknowledgement from
p p )
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her new principal continues.

The preparation and administration of the athletics:

,Siﬁget is the most influential area of Jan's duties. This

is the only area where she does not have to rely on
negotiation to fulfill her responsibilities. Prior to the
new principal's arrival, Jan was able to exert considerable
influence in the area of budget administration. She was
responsible for preparing the budget for interschool
athletics in consultation with all of the interschool
coaches. However, the responsibility fér administering the
budget is hers alone. Any additional requests for
expenditures must go through her, and it was in this area
that Jan, with the support from her first principal,
initially experienced acknowledgement from the physical
education teachers/coaches with whom she worked. It was
necessary for Jan to have support from her principai,
because John and Paul attempted to circumvent her and go
directly to the principal if they desired additional monies

3

in their 'athletic budget, The principal always sent them
back to Jan. With the cu;rent principal, Jan receives no
such support. The second principal receives and acts upon
requests by individual coaches for additional money from

the athletics budget:without informing Jan that this has

been done.

It may have been to Jan's advantage that her first

principal was a female, someone who presumably would have



some understanding of the constraints and stereotypes

imposed upon women administrators. One such cdnstraint
upon women who enter educational administration positions
is that of marginality--they are only minimally accepted by
men alf%ady occupying admin!strati;e positions (Biklen,
1980). In addition, as schools assume more of the aspects
of business corporétions, women who have historicallyaﬁeen
stereotyped as unsuitable as business managers, find it
increasingly difficult to gain admittance Uo administrative
positions (Apple, 1983; Biklen, 1980). This research
supports, and offers some explanation for the following
series of difficulties Jan has been experiencing with her
second principal, Jim Smith. It became apparent that Jim
regarded Jan as a marginal and inconsequential member of
the administrative staff when he requested information on
interschool athletics from Richard, the physical education
department head four months after school had started. This
left Jan with the frustrating feeling that he was unaware
of her administrative designation. She asked me, "What
does he think I attend the department head meetings for--
the coffee?" | | .

Jim neglected to discuss information with Jan about
proposed changes in system-wide interschool athletic
planning for the coming year, a situation that caused her

embarrassment in front of her peers and left her with

uncertainty regarding the preparation of the interschool
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athletic budget for the coming year. In addition, the
principal has supported other physical education staff
members in their requests for extra funds from the athletic
budget, and still has not informed Jan that he has done so.

Jan has experienced further frustration, cgnfusion,
and anxiety in her dealings with .Bobby, the adm}nistrator
of an anomalous position created by Jim when he came to
Mainstream. Bobby claims to work under the principal’s
direct authority, and gathgrs information about the
athletic program's financial expenditures without providing
any explanation for why he 1is dqing sé.

All of these occurrence5 lead me to the conclusion
that the nature of the position of Athletic Director at
Mainstream school may change to become less of the
decision-making position it was originally intended to be,
and become more of a cle;ical position, with little power
of any kind.

Moreover, given the brincipal's tendency to administer
the financial aspect of the interschool athletic program
himself, I believe that the position of Assistant
Department Head - Student Activities: Athletics will be
phased out altogether,-and the}responsibilities absorbed

once again by the physical education department, or by the

principal himself.
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athletics as a school need, rather than a pr'ngrf“‘lr'r;,,*;\tt.‘ml

associated with.the physical education (it’p«erén‘;‘rH, Ay wWas
done at Mainstream, then the administration of interschool
athletics must be separated as completely as possible trom

the phvsical education department.

o

- . i
This may be accompl:ished 1n ‘three wavys:
1. The adminstrative duties associated with thg «

interschool athletics program must be clearly deté#ned

. Q
a. the administrative du&es should be Marly w
listed before the position is filleda . ST
b. the parameters of the interschool athlerics
department should be defined, and a clear distinction made
between "athletics" and programs organized by the physical
education department such as intramurals and sporzs clubs.
2. The duties of the interschool athletics program
administrator must be clearly enunciated to the members of
t e physical education and athletic departments.
a. lines of communication should be well defined
and made known to all as the program is implemented.
b. if athletics are a separate department in the
school, everyone must be prepared to support 1it.

Individuals should not be allowed to disrupt or circumvent

the established lines of communication if their personal
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perspectives do udt coincide with the department's
pol c es. p o
3. The administrator of the interschool athletlcs
pprogram should not te a member of the physical education
department,,for the following reasons:
/he athletlcs program usually 1noludes

qualified coaches from the phy51ca1 educatlon department

An 1nd1v1dual with a separate admlnlstratlve de51gnat10n

_who does not teach in phy51cal educatlon may wlleviate;some-

of the confusion and c1rcumvent16n present 1n the SyStem.

\ Interschool athletlcs Mave been assec1ated w1th hlgh

oot

school phy51ca1 educatlon programs for over forty ygars in
Canada. There isv’a’ strong sense of involvement with

"competltlve athletlcs among many men and women physlca1u,

EE DA

" educators regardless of how the program 1s %rganlzed

s

o

administratively. ThlS proved to be trwe for all of the

physical education perponnel at Mainstream, although

oo Pz
pa@ilcular attentlon was glven to the gemale athletic

N

§§§d1rector in this study . :w%
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Appendix A

U
p

The.Philosophical Base of the Interscholastics Program

Specific Objectives of the Interscholastic Program

The Physical Education program should provide students
with the opportunity to develop physical skills, physical
fitness, knowledge and understanding, social skills and
attitudes and appreciations,. As part of the total program}
Interscholastics further enhances the opporfunity for ‘
students to develop in these areas. Due to the nature of
athletics, there is a tremendous opportunity for
teacher/coaches to build social skills and attitudes and
appreciations. The model for the total Physical Education
Program is illustrated below. Some of the pbjectives have

been highlighted by an asterisk to reflect their potentiai

through the Interscholastics dimension.

. (Frey et-al., 1983, p. 3)
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SKILLS FITNESS
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Rs an integral part of total education

PHYSICAL EDUCATION
utilizes
Carefully Selected Activities
to produce the
PHYSICALLY EDUCATED INDIVIDUAL
who possesses

KNOUWLEDGE AND SOCIAL
UNDERSTANDING SKILLS
Of Rules Sportsmanship
0f Strategies Etiquette
0f Community Cooperation:
Recreational Teamuwark
Opportunities Partnerwark
, Sharing
Of Relaxation:
Stress Responsibility
Leadership:
Followership
Competition
Communicatiod:
Listening
Speaking
Performing
. Demonstrating

Operating within
Rules

Self-Control:
Work under Pressure

Answering Tasks
Following direction

Resourcefulness
Self-Direction

Consideration of
others

ATTITUDES AND
APPRECIATIONS

Desire to participate in
physical activities

-

Desire to be physically fit

Desire to use leisure time
wisely

Interest in health and
responsibility for personal
care

Appreciation of quality
performance

Appreciation of fair-play,
operating within the rules

Respect for opponents,
teammates and of ficials

Appreciation of one's own
abilities and the abilities
of others

Appreciation of quality
effort in the work of others

Interest in a positive body
cancept

Interest in a positive self-
concept

Feelings of pride and
loyalty, in the
accomplishments of self,
school and others.



Appendix B

A Senior High School Invitational Basketball Tournament

TOURNAMENT HIGHLIGHTS

1. Interprovincial competition with 20 teams.

2. Four games guaranteed for all senior teams and three
. Ld
games for junio& boys.

3. All star team awards.
4.«MVP rings. - ,

5. Hot shot competition - 1 competitor per team receives
T-shirt and chance for prizes.

6. Slam dunk competition - unlimited competitors per team
receive T-shirt and chance_for prizes.

7. Tournament breakfast, Friday, December 14, 9:30 a.m.
(student cafeteria).

GUEST SPEAKERS

Mr. Don Horwood, coach, University of Alberta
Golden Bear Basketball Team. .

Mr. Bryan Hart, Honorary Chairman. Former
Maintream player. A provincial champion, 1971.

Golden Bear Basketball Team member 1972-1975.

8. Tournament clinic 11 a.m. - noon in Center Gym.
Clinician - Mr. Don Horwood. ;o

g Cheerleading competition - Friday 4 p.m.

10. Coaches social - Friday, 9 p.m. -7

11. Players' social - Saturday, December 15, approximately
10 p.m. - 1 a.m. Dance. ,
’ ¥
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TOURNAMENT POOLS

Senior Boys and Senior Girls play a round-robin in their
pool and the crossover for the playoff round.

Junior Boys play a straight round-robin (points for-against
used in case of three way tie at 2-1).

SENIOR BOYS

POOL A POOL B
Pitt Meadows .
Jasper Place 0'Leary
Salisbury Lindsay Thurber
Medicine Hat - Lazerte

St. Joseph (Edmonton)

v+ SENIOR GIRLS

POOL A Y o POOL B
Yoy
Jasper Place N O'Leary
Salisbury St. Joseph (Grande Prairie)
Notre Dame Lazerte
Medicine Ha Pitt Meadows

JUNIOR BOYS

Jasper Place
Pitt Meadows
Lindsay Thurber
Medicine Hat
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Appendix C

Job Descriptions

Assistant Department Head Responsibilities

Student Activities - Athletic

ADMINISTRATION

5.

¢

£}

Ensure the preparation of an annual budget 1in
conjunction with co-curricular non-athletic.

Coordinate all purchase requests for interschool and
intramural programs.

Assist the staff advisors in the implementation of
the uniform, supplies and equipment policy for
interschool teams. .

Assist and advise the Athletic Council Advisor in
the implementation of the intramural prgpgram.

~ Inform the staff advisors of the organizational
structures of the %nterschool leagues.

§8preﬁ&“i Malmaxream éong051te High School on the
Intersc_bol At%@etle Adv1sory§Gounc11 (I.A.A.C. ).

(»t B4 -

4.,

Represenﬁi
Council meetlngs.

iutramuJ\i progréms%a~
Fac111tate studentwuse of the school facilities.

Provide av liason between staff and students.

Prov1de a llason with the Assistant Department Head
Student Activities (Non Athletic).

k3

ADVISORY

'

‘Adv1se and 3551st the Athletlc Council executive and
members. '

Ptovide continuity and background knowledge.

I@plemeﬁt and maintain an operational handbook for
staff advisors.

| L s



€.

153

EDHCATIONAL

I, To provide an atmosphere an which students may learn
a vartety ot lite-long skills that relate to
org.n\lndtwnn.xl tnstiturions 10 our  society,

Physical Education Arde
Regsponsibilities
WHAT MATTERS MUST THE INCUNBENT(REFER TO HIS IMMEDIUATE
SUPERVISOR?  WHAT DECISTONS CAN o MADE ON QWX INTTLATIVE?
WHAT DEGREE OF AUTHORITY TO ACT zﬁéyEEN DELEGATED IN TERMS
OF ESTABLISHING AND ACCOMPLISHING OBJECTIVES?

MATTERS REFERRED TO [MMEDIATE SUPERVISOR:

Must consult with dept. heads on all major purchases

and expenditures - also any unusual equipment requestaﬁ ;

by groups outside ofshphys- ed. :
G

Tests, handouts and %iculum are reproduced and
utilized at the discretion of the phys. ed. teachers
and at their request.

User fees and deposit amounts are set 1n consultation
with dept. head each year.

DECISIONS ON OWN INITIATIVE:

(a)

Purchase of smaller and standard items. classroom ,
supplies and small repairs and engraving.

[ designate appropriate duties for Leadership Students

-assigned to the equipment area and evaluate their

performance.

I have set up the learning resoyrces files and
inventory procedures on my own as well as designated
where specific equipment is to bedkept.

WHICH OF THE DUTIES LISTED IS CONSIDERED MOST COMPLEX
AND WHY? EQUIPMENT, SUPPLY & UNIFORM INVENTORY &
READINESS: --- Most complex because with the large
quantity of expensive supplies, equipment and uniforms
in phys. ed., spread over a large area, it 1s
important they be closely monitored, maintained and
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N

controlled to kecp 1osa to-a- mrn1mum and to ensure
smooth classroom operation.

WHAT MACHINES AND EQUIPMENT ARE USED? = WHAT PERCENTAGE

(b)
", OF TIME IS SPENT ON EACH? -
MACHINES AND EQUIPMENT USED: -- Typewriter -- 15%

A o

EQUIPMENT & SUPPLIES MANAGEMENT:

1.

wxMonltors use of equ1pment and readies it for immediate
use .

.Maintains inventory of all equipment, uniforms and

supplies -

Maintains equipment in functional order and initiates
repairs as needed (3351sts Dept. Head with safety
check). “ '

. : —_— [} .
Assists in the ordering of equipment, uniforms and
supplies in conjunction with the Dept. Heads (Phys.

Ed. & Athletics), also budget prepar%glon.

'LEARNING RESOURCES MARAGEMENT.

1.

(a)

Maintalns learning resource area (audio-visual,
curricular and learning resources)

Issues and records team unlforms and handles deposits
and refunds, also ensures they are stored clean and in

good repair, ~

'

All dept._typing in terms of handouts, tests, letters
and correspondence.. Attends all phys ed. dept.

,-meetlngs and records minutes.

Supervises and evaluates Athletlc Leadershlp students

assigned to the equlpment area.

A851sts Athletlc Coune11 teacher sponsors and coaches
where necessary.. :

B WOrks'closely with Community Sghool also with Yearbook
., to ensure teams are all_ included.

DUTIES ADDED "AND WHERE THEY'CAME FROM Athletic
Leadership Supervigion, came from start of new course
called Athletic Leadership. :

Duties such as taking of minutes, cofrespondence and
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uniform deposits and refunds arose.out of the needs of
the dept. to function more smoothly and efficiently.

(b) DUTIES TAKEN AWAY AND WHERE THEY WENT:

(¢) POSITION NUMBERS AND VCLASS TITLES OF POSITIONS
_ CONSIDERED TO ENTAIL THE SAME KIND AND LEVEL OF WORK:



Appendix D

Mainstream SchooluAthletic deéét
1985-1986
PROGRAM - -CO-CURRICULAR ACTIVITIES

[

PROGRAM DESCRIPTION:

: : ‘ é c
The co-curricular actiyities program provides for the
supervision -ahd organization of student council activities
and athletic program of inter-school andi.intramwral sports.
Z . ;

-

REVIEW OM 1984-1985 OBJECTIVES:

1. Students were encouﬁéged to become part of the
Mainstream spirit by their participation in various
school events. :

2. Community and staff participation was encouraged in
school sponsored events but due to economic constraints
no time was provided for staff except through program
needs arranged within each department.

3. The Physical Education Department continued to assist
the Counselling Department and. Administration with
Grade '10 registration, ofientation, and welcome
activities. ‘

4. Active athletic and grade 10~councils were maintained.

5. ‘Levying a fee of $5.00/student for student activities
was continued. o

6. The promotion and enhancement of the positive image of
, Mainstream within and outside of the school continued.

REVIEW OF 1984-85 OBJECTIVES (&QN—ATHLETIC):

1. Students were encouraged to become involved in the
organizing and provision of varied activities in
Mainstream. ‘ : :

e 156
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2. Students and staff participated in workshops9}elated'to
student activities. : -
3. Communications continued to improve within and outside
the school.
4. The student act1v1t1es organization w1th1n the school
was reviewed with three staff members taking over tasks
" of student advisor, dance supervisor, and grade ten [0
council. . e . G
5. Students were encouraged to become involved in variou¥
school committees. : : -
. \ o \K'
PROGRAM - CO-CURRICULAR ACTIVITIES ‘\

3

fREVIEW OF 1984-85 OBJECTIVES (ATHLETIC):

1.

The provision of funding for athletics through
decentralized budgetlng was continued.

Team uniforms fof junior basketball, soccer, and‘field
hockey 'teams were purchased. ' -

The ,use of the "user" fee for the maintenance of team
uniforms continued. '

iva B
Due to economlc constraints the purchase of supplies
for inter- school and intramural programs was affected

.

Room 235 was upgraded as a team storage room but. wlll

"still need some work done on it.

The llason with our feeder schools and commun1ty by
promotlng hlgh school events improved.

g
A feeder junior high school volleyball tournament and a
feeder junior high school .basketball “tournament were
sponsored ‘with great success. -

, AN
An athletic banquet for inter-school and intramural.
part1c1pants was hosted in June. '

The 1mprovement of the decor of the 1arge gymnasium was
affected by economic constraints.

&
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10. A high school junior team basketball tournament was
hosted with great success.

OBJECTIVES 1985-86:

1. To re-establish the position of Assistant Department
head Non-Athletic. -

2. To encourage students to become part of the Mainstream
spirit by their participation in vagdous school events.

3. To continue to assist the Counselling Department and
Administration with grade 10 registration, orientation,
and welcome activities.

4, To maintain active athletic and .grade 10 councils.

5. To continue levying a fee of $5.00/student for student
~activitiés. :

6. To enhance and promote the p051t1ve image of Mainstreanm
within® an& outside the school. -

OBJECTIVES 1985-86 (NON-ATMLETIC):

1. To encourage students to become involved in the
organizing and provision of varied activities in
Mainstreanm. :

2. To provide ‘for student and staff participation 1n
workshops related to student activities.

3. To further promote school spirit by increasing the
amount of activities and to have them better
advertised. ;

4, To provide better guidance and support for students,
‘thereby increasing the quallty of this learning
experience.

5. To do a review of the student:activities organization
within the school including a revision of the ,
constitution, '

6. To encourage students to becomg involved in various
school clgbs, committees, evefts, and issues.. L

3



e
..
s -~
»
-'1‘ - * .

OBJECTIVES 1985-86 (ATHLETIC):

1. Te purchase new uniforms for Senior Boys Soccer and
replacement uniforms for all other teams.

2. To continue the use of the "user" fee for the
maintenance of team uniforms.

3. To continue to upgrade our inter-school and intramural
programs by purchasing supplies.

4, To improve liasion with our feeder schools and
" community by promoting high school events.

5. To continue to sponsor a feeder junior high school
volleyball and basketball tournament.

6. To continue to sponsor a high school junior team
basketball tournament.

7. To host an athletic banquet in the fall for inter-
school and intramural sports involved, and in the
spring for the inter-school and intramural sports
involved at that time.

8. To look at ways to promote inter-school and intramural 4
sports by improving the decor of large gymnasium, P
9. To provide fuhding for the'phrchase of gifts for the
“time that community volunteers give to the interschool
program. '

10. To provide funding for professional development'
specific to inter-school and intramural programs.

LONG RANGESWBJIECTIVE (ATHLETIC):

¢/

To purchase and maintain uniforms for all team sbqrts.

e

STAFEING:

9 Assistant Department Heads __ ‘ ' :  $4.656
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Mainstream Composite High School - BUDGET SUMMARY

School Based Budget 1985/86 Term.

Department: Co-curricular .Athletic (320)

~Department head: Jan Whitehead

------ﬂ.---,aﬂ'--"ﬂ:"’-’====-8====ﬂ‘=====

Page ‘ Estimated
No. Requirements
. $
1. 7611 - Supplies ...vceiereinecnns 15,629.00
2. 7641 -~ Textbooks. ......c.oe.n. $

3. 7642 - Periodicals
7643 - Reference Materials ...$

7651 - Media Materials ....... $

5250 - Support Staff (F.T.E. ). .

4., 6419 = Professional Sé%vices .......
' (Guest Speaker, ‘etc.) .

4. 5380 - Professional Development .... 400.00
(Travel & Subsistence -
Dues and Fees)

"4, 6439 - Miscellaneous Services ..... 4,842.22

4, 6471 - Transportation of Pupils. ... -~ 5,800.00
Ca :

4, 6521 - Rental of Equipment ........

5. 6512 - Maintenance & Repair Contracts
‘ "(Outside Companies) $

"ﬁtenagcegEquipment
intenance) $____

PR

_and- Equipment .... ~  2,500.00
" TOTAL BUDGET .29,171.00
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\
Mains#reém Composite High School

’

-

School Based Budget 1985/86 Term

Supplies - (definition - see attached list)
7611 - Supplies - (PLEASE ITEMIZE) $
FOOTBALL: ' -~
3 Senior Jerseys 72.00
10 Junior Jerseys 240.00 )
30 Helmets @ $140.00 4,200.00
12 Girdles @ $30.00 360.00
20 Kidney Belts @ $18.00 370.00
20 Shoulder Pads @ $85.00 1,700.00
Hardware for Helmets Upkeep 100.00
40 Game Pants @ $20.00 ‘ 800.00
4 J5V Footballs @ $55.00 220.00
10 Sets of Thigh Pads @ $7.90 79.00
10 Sets of Knee Pads @ $5.50 55.00

45 Mouth Guards

VOLLEYBALL:

4 Jerseys @ $18.00 ' 72.00

8 Volleyballs (game) @ $20.00 . 160.00

8 Water Bottles @ $2.50 20.00

2 Flip Charts @ $34.95 69.90
FIELD HOCKEY: ‘

24 Field Hockey Balls @ $4.00 96.00

1 Chest Pad 23.20

‘ 1 Mask 8.25

12 Sticks @ $24. 95" , 299,40

15 Long Sleeve Jerseys @ $16 70 ' 250.50

BASKETBALL (BOYS):

'Black Jersey @ $23.00 23.00 -

1

2 White Jerseys @ $23.00 46.00
1 Jersey Jr. @ $14.00 14.00
1 Short Jr. @ $20.00 20.00
1 Short Sr. @ $20.00 ’ 20.00
-4 Wilson Jets @-$67.00 ‘ 268.00
15

Shooting Shirts @ $18.25 273.75



Mainstream Composite High School

School Based Budget 1985/86 Term

Supplies - (definition - see attached list)

-----.---'-aﬂ-'ﬂﬂ’ﬂ:”’======ﬂ=’========

7611 - Supplies - (PLEASE ITEMIZE)

BASKETBALL (GIRLS):

6 Jerseys @ $20.00

6 Shorts @ $19.95

4 Basketballs (Size 6) @ $49.90
SWIMMING:

4 Stopwatches @ $16.00
25 Swimming Caps @ $2.00

SOCCER:
15 Jerseys @ $20.00
15 Shorts @ $10.00
4 Soccer Balls @ $20.00
1 Goalie Shirt @ 25.00
BADMINTON:

15 Racqtdts,@+$22.50
10 Shuttlecocks @ $7.00

& FIELD:

Jerseys @ $11.25

Shorts @ $13.95
Measuring Tapes @ $14.00
Track Sp;kes

&

@ ' 4 Sweaters @ $60.00

4 CHEERLEADING:

15 Sweaters @ $38.95
15 Skirts 8;%89.95
15 Shorts @ $4.30
.15 Pr. Socks @ $4.95
21 Pompoms @ $29.95

92.
100.
.60

199

64

300.
150.
80.
25.

337.
70.

225.
292.
28.
20.

240.

194.
199.
27.
29.
544.

00
00

.00
50.

00

00
00
00
00

50

90
95
00
00

00

75
75
00
70
95
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Mainstream Composite High School
School Based Budget 1985/86 Term
Supplies - (definition - see attached list)

==’:====:====’:=====’========”=’.’:ﬂ’:’

7611 - Supplies - (PLEASE ITEMIZE) $
WRESTLING:
10 Singlets @ 23.75 ' 237.50 i

ATHLETIC TRAINING SUPPLIES:

Training Tape (2 cases) @ $30.00

per case 60.00
2 Cases Cold Packs @ $19.50/case " 39.00
2 Tape Cutters @ $10.60 21.20
1 Case Pro Wrap @ $58.90 58.90

ATHLETIC COUNCIL:

.30

5 Black Felt pens ‘ 2
6 Pkg Orange Construction Paper 9.00
100 File Folders Legal Size 6.00
20 Bristol Board Orange/Black 10.00 -
2 Stencils @ $8.00 16.00
5 Rolls Wide Masking Tape 9.00
Miscellaneous (Photo Film,
Developing, Laminating, Prizes,
Crests, etc.) 200.00
MISCELLANEOUS:
Customs and Shipping 500.00
Remuneration for outside coaches
(12 @ $25.00) 300.00
Payment for Referees 50.00
Engraving Costs . 50.00
Athletic Banquet 400.00
7 Team Warm-up Pants @ $26.00 182.00
TOTAL 15,008.00
(LESS:) Uniform deposits 3,680.00
(ADD) Non-athletic (per attached
list) 4.201.00
Duplication 100.00

15,629.00
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Mainstream Composite High School

BUDGET SUMMARY

School Based Budget 1986/87 Term.

Department: Co-curricular Athletic (320)

Department head: Jan Whitehead

Page g Estimated
No. Requirements
$
1. 7611 - Supplies ... ... viviennens 14,818.00
2. 7641 - Textbooks .....~..0... $
3., 7642 - Periodicals
7643 - Reference Materials ...$
r .
7651 - Media Materials ....... $
o
5250 - Support Staff (F.T.E. Yo..
4. 6419 - Professional Services ....... .
(Guest Speaker, etc.)
4, 5380 - Professional Development .... 400.00
(Travel & Subsistence -
Dues and Fees)
4. 6439 -~ Miscellaneous Services .... 6,440.00
4. 6471 - Transportation of Pupils ... 6,250.00
4, 6521 - Rental of Equipment ........
5. 6512 - Maintenance & Repair Contracts

(Outside Companies) $

7620 - Repair/Maintenance Equipment
- (By RCSB Maintenance) $

S. 7751 - Furniture and Equipment

TOTAL BUDGET 27,508.00
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N

River City District High!School Athletic Expenditures

1984-85

HIGH BOYS % GIRLS | § w-eo | ¢ TOTAL

SCHOOLS $ Amount $ Amount $ Amount| $
A 10,06 | s8] 5,802 | 3 1,200 7| 17,06
8 g,s0 | m| 2,280 | 19 1,20 | 10| 11,880 .
c 12,303 | 61| 5,083 5 2,900 | 16| 20,286
0 4,20 a2} 37| ¥ 2,000 | 20 9,900
£ 10,900 | s.300 | 2 7,000 | 33| 24,000

Mainstream 10,006 | 62| 3,298 | 19 3,3 | 19] 17,53
G 8,653 | a0| 3,097 | 1 g,723 | a5 | 210,473
W ml m®| - 0 w | = 911
. w,m0| ss| 30| 22| 37m0| 2| 18,200
3 6,425 | s8] 2,8 | 2 217 | 2] 11,05
K 10,215 | s3| s,380 | 3,72 | 19| 19,327
L 2,600 | ™ s | 15 200 6 3,300

- TOTALS ®,197| | @686 | 3| B9 | 2| 175,054

Less:

Expenditures

on Football | 51,120 | 100 51,120

TOTAL LESS N

FOOTBALL

EXPENDITURE 45,077 X 40,666] I B9 3 123,934

(River City Schoal Board Memorandum: Sept. 3, 1985)
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Field Notes

EXCERPT #1

FROM: MON. NOV.3 1985
A8

TIME: 3:30 - 5:00 P.M.
SETTING: SMALL (NORTH) AND LARGE (SOUTH) ¢¥YMS SR. AND JR.
GIRLS' AND BOYS' BASKETBALL TEAM TRYOU ™

i

This excerpt begins about half way th »ugh th session. .

OBSERVATIONS and REFLECTIONS: .

Bl

The seniors (girls) were working :n ohe half of the -

small gym, the juniors (girls) in the other. 1The}eidtﬁn7t

» 3

seem to be very many kids out for either teahx;althopgh 1

found out later that the junior girls' coach)is'expéqting,upi

to five more kids--that'll make 15 alﬁoééther!v‘ T
N E LA

- I thought the turn-out very poor for both girls' teams.

. R :x

I'11 haye to check and see if it was the samplfor
volleyball.

Both coaches (Donna and Marg) were idvgfvedfwﬁﬁh_tﬁeir
own practices and there was no unnecessary communiéétion |
between the coaches or the teams. v

The junior and senior boys' team tryouts were éoing on
in the large gym so I went in and watcheathere qua while
also. There were about 12 - 15 seniorfbo;s working out and

25 - 30 junior boys.

The level of expertise appears to be vastly different

166
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for the boys and gxr1ﬁ~~pnrti(uldxlv‘thv seglors, not
nvce%xarilv the juniors--the boys are miles ahead of the
K
girls in basic skills. -~
The boys had a number ot spectators wandering in and
out of their practice--the girls had none, but their gym
was freezing. [ asked Donna and Jane later and found that
the teams switch gyms every practice 50 the girls uren'u_.

stuck with the cold gym all the time.

EXCERPT #2
FROM: DEC. 3 1985
" TIME: 3:33 - 5:00 P.M. '
SETTING: STAFF COFFEE 5OOM AND LARGE GYM
CONVERSATION
~went with Jantxxﬁb% coffee room for coffee before the
boys' game (sr.) started. We gbt into an interesting
conversation. Unfortunately, I didn't have my tape

recorder, but I got down most of the main polnts to check

later.

.

-the main points include the following:
1. Paul is charging admisg@%n for the boys' game today--
$1.00 a student and parents and teachers free. The first Jan

heard about it was through the student announcem®ents this

morning.
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¢

Journal “Excerpts

]

DEC, 3, 1985: I went out toobserve a senior girls' b'ball

3

h game yesterday (see Observatlons—~Dec 2, 85) I was -

1nterested -to find myself rootlng for Malnstream. I ewas

'surprlsed that I would feel ‘some ﬁort‘of partgallty for the ';

I’ ve been there

eveq/Lalk i \\

i
I8

school, ‘but when I began to think about it,

E3

enough to start recognlzlng faces, knowing" names,»

a little about team stuff with the kids,and the coache&',..

s 3

. . ) e T .;\; ""-\’&ﬁ’;ﬂﬂ;f'{‘ » .
teams? What .and ‘why? o ' , S L ¥

) ~

‘QUESTIONS: Am I looking for differences in girls'\and°b9xsf&‘ .

Do the d1fferences affect ‘the athletlc progran° 9‘

How?.' In what way?,

'{ ‘ *-. . If there dare différneces, are they accepted as
: B ‘Fs& . . . N . ’ . + ! ' ! . ’
.being ép‘integral part of the program, 'or is there
resistance? How? R .
‘ ' el T . ‘ .
Do coaches'in tire program imteract?

, . ~ 18 there-cocperation between coaches, or does . ‘ \
gy, - K . "

~everyq'n\'; just do their own thing? If there is littlle

interaction, why?

¥’ . . . . .
I " . : «
d -

. DEC. 14 1986 I wrote quite a, bit.boday in my Observabi;ns

» B v

~ notebook about ‘the cpn"ersation Jan and I had before the
game started I want Lo go through tbat write-up tomorrow

' SRR

ff\\\and develop some questlons. Thos% questlons. p:ys the ones

.‘

§¥ \¥~askedgyesterday, may be coneolldated 1nto SOm basic‘ ‘ o
. .\ R . . ‘\ i . . . . v» _ .
‘\\,questdons'that"will help ocus ‘the study.' . '
T TN, o . .
® L g\\‘?l[’ ’ ~ T



