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ABSTRACT

.

' This study examined sixteen non-academic student service functions
in a hosp1£a1‘based diploma nursing program. Specifically, the stugy
sought"tb describe existing services, ascertain faculty and student
perceptions of the scope, quality, 1mbortance and utilization of the
services, and to determine the effect of specified demographif/jactors on
perceptions of the services. ' /%'

The sample consisted- of one hundred and s1xty three students ‘and

-

twenty-six faculty members involved; in the first two years of the
nursing prégram. Data were collected by means of {interviews with key
school personnel and two forms of an .Inventory of Selected School
Functions. Relative frequencies, mean scores, standard.devidtions and.~
t-tests were used to analyze the data. ™

Thé functions rated highesttpy tacu1ty in terms of their scope,
quality aﬁd importancé were those assocfated with the formal aspects of
the nursing program.' Included 16- this group were Student‘ Records,
Student Orientation,’ Student Registration and Student Advisory. Fatu]ty
members also reported re]atively high levels of 1nvo19ement in the
activities associated with these functions.

The functions perceived by students to be broadest in scope and most
effectively performed were Student Se1f -government, Housing and Student
Advisory. Students judged Student Advisory, Graduate Placement and
Student Records to be the most important functions and they were most

involved 1in the activities associated with Housing, Student

Self-government and Recreational activities.

v



Both faculty and students indicated a need to expand Student
Counselling and to have a full-time counsellor at the school. |

Of the demograppic factors examined, posftion (faculty' vs. student)'
appeared to be the most relevant factor influencing perceptions of scope
and importance, and year in the program (first year vs. _second year.

student) was the main factor influencing perceptions of quality.

-
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CHAPTER I

Introduction

#

The question of how much responsibility an educational institution
has for the non-academic development of students has been a continuing
concern in postsecondary education. While it 1{s recognized that certain
non-instructional services are necessary to support the teaching-learning
process, the type and extent of the services available varfes among
institutions, s

Although much has been written about student services in community
colleges and universities, 1ittle has been done to assess the student

services in hospital based diploma nursing programs.

Statement of Purpose

The' purpose of this étudy was to conduct an examination of the
student services available in one hospital based diploma Hursing>prognam
and to determine the perceptiéﬁs of faculty and gtudents regardinc the
scope: quality, and importance of these services. Further, the study
sought to deter: ine the degree of faculty involvement 1n,.$nd student
utilization of, the existing services.

The specific objéctives of the study were to:

1. Identify and describe the student services that were provided;

2. Assess the scope, quality, and importance of these services, as

perceived by faculty and students;

.

existing services;



4. Determine thé knowledge of facu]fy and students concerning the

A

servicéé which were available; énd

5. Determine demographic factors which may influence percebtions
.‘ . i ,’ ". .

‘xqf, and involvement in, the existing services.

4

Significance of the Problem o

The jmportance.of non-instructional services in nursin% education
~__programs haé become more apparent as a regylt of the growingfdiversigy
among students entering nursing progfams°and the increasing cgmp]exity of
the hea1th'care'fie1d. Traditionally, sfuqents entering nursing programs
.havekbeen sing]é females who ﬁé&e fecenély ;omp1eteq their secondary
schbo] education: Although these students still comprise a large ‘segment
- of the student ﬁopu1ation, theke has” been a trend towards more
Aoh-traditional ;students entering nursing programs. Steed (1974), in
summarizing the Eharacteristicsw of 'studénts eglering coi]ege ‘nursing
programs in Alberta, _pbseryed that the numbers of mature §tudents,
marrfed_students,‘and students vith\dependenté'were increasing. In her
discussioﬁ of the older stddent.returning to college, Malarkey (1979)
points out that ®lder students bring with them s variety of
responsibilities and previous experiences which may influence their
‘progress inynursing programs. Previous educationa1_exber1ences, home and
fami1y 'fesponsibilities, dodbts about ‘their ability to succeed, and
re-entfy into fhe studentlro1e‘are among the‘féctors which can affect the

. progress of non-tradftional nursing studeni:. The growing diversity

~ <.within the student body, and, in particular,
] o o .

ey

£y

he increasing percentage of

4



//l‘
non-traditional studerits,. necessitate tha non-instructfonal services
/ . . -/ ' .
address a wide variety of student needs.

Continuing changes in the“knowledge base relevant to nursing have
increased the complexity of client care and the re1afed nursing care. As
a result, nursing education programs have becope more demanding, and
expectations of nursing students have risen/'according1y. Although

4
K

previous' academic experiences provide studenté with some preparation for
the academic component of the nur;jng prog?am,fstudents may have little
or no nreparation for the realities of gignica1‘nursing practice and the
related ethical and professional 5i§§ﬁes. Non-instructional services
whicn will support the personal ;énd professional growtn of nursing.
students arevrequired to assis®e s%udents to cope with the realities and
demands of the nursing profession. L |

An examination of the available non-instructional services will- be
of benefit to both the génool of nursing and the students. #uch an
examination can'assist tne school to determine fhe effectiveness of the
existing services and provide direction for future activities.'and
serv1ces relevant té the preparation and support of nursing students. In‘
this way, the needs.of the students can be addressed more effect{ve]y.
In additfon tﬁe examination wi]l contribute to the body of literature
pertaining to/non 1nstruct1ona1 serv1ces in postsecondary ‘education in

"general, and to the segment of that 11terature pertaining to nursing

education programs in particular.

Definition of Terms

——

For the purposes of this ”étﬁdy, the following definiﬁions were

used: S .

®
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Student Services. Student sertj’ce‘s was defined. in terms of sixteen

non-instructional functions whose pu}pose was directly or indirectly to
support the personal, professional, and academic. growth of students.
Scope. Seope,was defined as the degree to which the respondents
perceived the school to be performing a range of activfties associated
with each function. | ‘
Oua11tz. "Quality was defined as the‘degree to which a function was
percejved to be effectiveiy performed" (Hendry,'1974:5). |
Importance. Importante was defined as the reSperEnts{ opinion of
how important it was for tﬁe school to perform activities associated with

each functioﬁ.

Invo]VEment/Use. Invo]vemeni/use was defined as the extent to which
respondehfé’ wefe direct]y involved with or made use of the student
services at the schoo]

' First\year facu1ty First year faculty referred to faculty members

?‘teaching in the first year of the nursing program.

Second year faculty. Second year faculty referred to faculty

members teaching in the second year of the nurs1ng program.

F1rst year students. First year students referred to students

enrolled in the first year of the nursing program.

]

- Second year students. Second year students referred to students

- enrolled in the seﬁgﬁa year .of the nursing program.

Key school personnel. This term was used to refer to administrative

and office personnel at both the school of nursing and the hospital with
which the school is associated, who had either direct respon§1b111ty for,

or 1nvo1veﬁent in the provision of student services.



Rural background. Students whose home town population was less than

10,000 were designated as being from a rural background.

Urban baciground. Students whose home town population was 10,000 or

greater were designated as being from an urban batkground.

‘Delimitations

| This .study was concerned only with\ services which directly or'
:vfﬁ%jrect1y supborted the personal, professional, and academic érbwth of
the ,nursing"étudents, abd‘ not with the structure or content of the
curriculum and the c1in4ca1 experiences provided at the schoo]. Data
were collected only from faculty and students -in the first two years of

the diploma nursing program.

- Limitations
This study was conducted in one hospital based diploma nursing
program only, and the results and tohc]ugions drawn from this study may
not be applicable to other nursing programs. The data collected were
valid only for the time at which the studynwas done, and may not reflect
the current status ‘of student services.
AAquéstionnaire-was‘used for data collection, andﬂthe Timitations

J

inherent in this instrument were recognized.

Organization of the Thesis

In this chapter,vthe purpose, limitations, and delimitations of the
study were presented. TerminoTogy relevant to the study was defined and
the significance of the problem was discussed. Chapter 2 presents a

selected review of the literature related to non-instructional services



¥
i

e in both the general educational and hursing eduCatioﬁ settings. In the-
next chapter, the methodology used in conducting the study and analyzing
the data 1s ~described. The results of the study are presented and’
discussed in Chapters 4, 5, and 6. The final chapter contains a summary
of the stud}, the conclusions drawn, and suggestiods for further study in

the area of non-instructional student services.



CHAPTER 2
Review of>1h€%theréture

In this chapter, av.req1ew of selected literature pertaining to
student sefviées in general postsecoaﬁqﬁy and nursing education fis
presented. The development of student services in colleges and nursing
schools i% briefly out11ned conceptualizations of student services are
described, “and relevant research in general education and nursing

education is reviewed.

N I Development of Student Services

Traditionally in North America{ postsecondary institutions have
assumed some responsibility for the non-academic development of students
through programs of student personnel services. ‘Since the 19th century,’
the véewpoint that education shou]d be concerned with the development of

“the total person and not just the intellect has been expressed (Thornton,
1972). This viewpoint'hag persisted, but the ways in which it has been
operationalized have differed in terms of the amount of responsibility an
1nsﬁitution assumes, the structure,_organiiation and administration of
t?% services and the types‘of services which are available. v |
| | Leonard (1965), in his survey of the developmentm of personnel
7;rvices indicated that the re]igious, social, and,pontic&? life during
the 17th century were the major impetus fér 1nst1tyt1ons of higher

//education to © assume responsﬂbility for the non-academic aspects of

/-

/| student 1ife. Colleges provided accommodation for the students, and the

/

administration closely supervised all aspects of student 11fe.



During the 18th and early 19th centur1e§, the administrative posture
regarding student services and activities was th&t of "in loco parentis,"
and the respo?sibility for the 3tudehts' non-academic activities rested
with the college president, the board of trustees, and the faculty.
'Personne1 services during this time were primarily concerned with
housing, boarding and discipline, and were structured in a manner which
allowed the administration to guide and control all facets of student
life. Other services 1n§1uded educational guidance, monetary assistance,
and kudimeﬁtary health supeersibh_and record keeping.

During‘the late 19th century, there was a move to make postseco;dary
education less e]itisf and more egalitarian, and more emphasis was placed
"on the development of the total student (Miller & Prince, 1977). The
resultant expansion of postsecondéry educatioﬁa] institutions and changes
in the characteristics of the student population led to changes in
student personnel services. -Personnel services were exbanded to include
off-campus housing, attempts at student self-government, athletic
activities, and the formation of 11teréry, music, scientific, and
historical societies. Existing health and financial services were
improved (Leonard, 1956).

As a Eesu1t of the expansion, the'organization and administration of
student services a]sovchanged. The administrgtive posture was still that
of "in loco parentis"' and discipline was still a concern, but the
. enforcement of this posture was less rigid and student self-discipline
was encouraged. College presidents begén to delegate more of the
responsibilities related to student affairs to other staff members and,

in some instances, to appoint specific personnel to be responsib]e'for

4
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student affairs. This began the trend towards organizing student
services into separate administrative units (Leonard, 1956).

The development of studeht personnel services in nursing education
was similar in many respects to the deve]opmeht of serviées in the
colleges. In the late 19th céntury, the first nursing training schools
were opened in Eng]and.”America, and Canada. '

The Nightingale Training School for Nurses opened in London in 1860.
Students were provided with room and board, and paid a small stipend.
Nightingale's frequent referencés to the importance of character suggest
that some attention was paid to selection of apb]icants (Baer, 1985).

In the United States, training schools were opene& at existing

hospitals. The first of these was the Bellevue Hospital Training School
for Nurses. Accommodation, often in a part of the hospital, was provided
for students and there were rules governing conduct (Baer, 1985).

In Canada, the first training schoolé for ngrsgs‘yére estab]ishéa
in the late 1800s in conjunction with already existing hdsp*taJ§,y The
£irst of these was the Mack Training SchooT, established in St.
Catherines in 1847. In a review of the Beginnings bf nursing in Canadé,

Gibbon and Mathewson (1947) indicated that uniforms and housing were

provided for all students. Accommodation for students was located either

within the hospital or in a separate dormatory. Most hospitals provided
a sitting room for studying, reading, or recreational pursuits.
References to student adherence to the rules and regulations of the

school suggest that the primary administrative posture regarding student

affairs was that of "in loco parentis.”
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Opportunities for student self-government were introduced at some
Canadian schools in the early 1900s. ‘Activities in this regard included
the establishment of bylaws and rules pertaining to residence
accommodation and appeal procedures. The use of screening programs for
applicants also became evident around this time. At one school,

applicants were required to have certificates of good health and good

| character, and be between twentyLone and‘thirty years of age. Concern

with applicant screening and academic prepara}ion was also apparent in

the United States during the early twentieth century (Gaynon, 1985).

Conceptualization of Student Services

The structure and organization of personnel services varies

considerably among institutions. Thompson (1974:92f indicated that some

Canadian colleges had a centralized - approach to student services,

grouping related services together in an “umbrella" type of structure.
Other colleges had a less centralized approach, either separating the

counselling function from other services, or 1nc1ud{hg student

- developmental programs as part of the college's instructional role. Most

colleges had a dean of student services responsible for all services. In
colleges where counselling was separated from other services, counselling
was under the auspices of either the president or the academic dean of
the college.

Miller and Prince (1977:157), 1in citing a paper presented by
Crookstoh and Atkyns at the Forty-Eighth - Annual Confereﬁce ‘of the

National Association of Student Personnel Administrators in Chicago in

'1974, outlined three main ways in which student affairs divisions were
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structured in American colleges. The first of these was a centralized
structure, headed by a principal student affairs officer. Staff members
each performed a single function and there was 1ittle interaction among
them. The second was a decentralized arrangement with three subd1v1§10ns
--student devel?phen;, student activities, and student services: Each
subdivision Was;irequngible to }the principal student affairs officer.
The third éer ‘Qment was -also decentralized, but with two subdivisions,

# '
programs and S& ices, each of which was responsible to the principal

strdfggéﬁs,g e priacipal officer focused on planning and coordinating,
b ﬁ,:ﬁ
and ifiteraction %mﬁﬁﬁ%taff members was facilitated.

Thornton (1972:280) suggested a structure in which there was a dean

student a?fairgg%&ydent development officer. In the two decentralized
. ?F\ LS AR .

of student affairs, responsible to the administration, and trained staff
to carry out the different personnel functions. He pointeér»sut that
regardiess of the type ofﬁ_administrative organization, personnel
functions should be clearly defined and‘carried out by persons qualified
to do so.

Considerable variation also exists regarding models used to
conceptualize student personnel functions. 0'Banion, Thurston and Gulden
(1972) described‘three existing models of personnel services. The first
of these was the regulator or repressor model. The administrative
orientation associated with this model was "in loco parentis," and
activities were aimed at controlling and supervising student behavior.
The second model was described as a servicing model. In this model, the
college's service functfon was separated from the instructfonal function,

and various services were available to students who requesfed them. The

Y
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individual responsible for student services was described as perform;;g a
maintenance ro]e.l:Thg‘third model was a therapeutic one in which the
personnel worker f.. ~oned as a therapist, helping students with
personal problems.

0'Banion (1972) suggested that future mode]é for personnel services
consider a behavioral orientation and focus on the creation of a learning
climate which would contribute to the development of the total student.
An appropriate organizational structure for such a model would be a
" decentralized one with a dean of student personnel services at the same
organizational level as the dean of {instruction and personnel workers
integrated with other college divisions. ¥

Thompson (1974) described three conceptha]izatibns of student
services based on a college's counselling orientation. The first of
these, the therapeutic, focused on student problems. With this
orientation, counselling was often separated from other student services.
The second orientation was an evaluative one, in which services were
grouped together. Counselling was closely associated with admissions and
was related more to academic concerns than personal concerns. The
. administrative posture associated with this orfentation was usually "in
loco parentis.” The third orientation, the integrative, was
characterized by the decentralization of the vérious sérvices and their
integration into the appropriate college division or activity.
Counselling was separated from admissions.

In view of the increasing diversity among students entering
postsecondary educational institutions, consideration has been gfven to

the type of services student personnel programs should include.
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Six major areas of student personnel activities, comprised of

S

twenty-one student service functions considered to be essential, were

identified for use 1in an evaluative survey of student services in
American junior community colleges (Collins, 1967). The areas addressed
were orjentation (precollege information, student induction, group_
orientation, career information), appraisal (personne! records,
educational testing, _applicant appraisal), consultation (student
counselling, student advisement, applicant consulting), participation
(co-curricular activities, student Qé]f-government), regulation (student
registration, academic regulatiop, social regulation), service (financial
aid, placement), and organization (program articulation, 1n—§erv1ce
education, administrative organization).

Thornton (1972) outlined elements of a comprehensive student
personnel program. Included were services in the areas ’of guidance,
special student needs, student activities, placement and follow-up and
research, records and evaluation. The guidance service had a broad focus
in that it included vocational and educational planning, individual
counselling and the provision of information to assist with pre-entrance
activities and orientation to the institution.

Cohen and Brawer (1982), in the: discussion of student services in
American community colleges, imdicated that the focus and emphasis p!aced
on student services has varied over time 1in response to changes in
student characteristics and availability of resources. They identified
six areas of student personnel activities in  community co]]eges:
counselling and gbidance, recruitment and orientation, extracurricular

activities, residence halls, financial aid, - and articulation.
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Counselling and gquidance activities 1included academic, vocational,
personal, and career counselling.

Ratnes (1977) proposed a life-centered approach to student affairs.
He suggested that the focus of student affairs programs be expanded to
include assisting students to develop skills and competencies which have
11fé-1ong applicability.

In the hea];h professions, changes in admission policies and the
increasing diversity among entering students have led to the emergence of
developmental and support programs to assist students to be successful.

Malarkey (1979) pointed out that fears, feelings of inadequacy,.
psychological conflicts and learning deficiencies may hinder the success
of older female students entering nursing programs after being out of
school for a number of years. She stressed the necessity of adequate
cou65e11ing services to assist students to handle the academic and
pergonal difficulties that a returﬁ to school may cause and the stress
associated with reentry into the student role. She indicated a need for
the availability of remedial courses to help students upgrade knowledge
and develop needed reading and study skills.

Pinter (1983) identified inadequacies in study and réqding skills,
lack of sufficient background in pre-requisite subject areas and
inability to deal with affective problems as three characteristics
interfering with the succes§ _of non-traditional students 1in health
occupation'programs. In reviewing vagious established support programs,
" she found that they included assistance with the development of cognitivg
and study skills and recognized the affective needs of students through

the provision of counsellors to help older and non-traditional students
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adjust to the stress of program demands and reentry into the student
role. Successful support programs were also characterized by close
cooperation between program personnel and the department for which they
provided support.

Reed amd Hudepohl (1983) suggested that schools of nursing place
more emphasis on student retention through the use of developrental/
remedial programs desigmed to help students upgrade and develop needed
academic competencies and to provide support for personal arowth. In a
discussion of the elements of such prdgrams, they 1indicated that
successful developmental brograms were characterized by a high dearee of
teacher, counsellor and student interaction, the use of counsellors
knowledgeable 1in self-concept techniques and concern for both the
self-concept and academic development of the student.

In a subsequent article, the conceptualization and development of an
academic advisory system to assist students to achieve success in a
nursing program was described (Hudepohl and Reed, 1984). The proposed
program provided opportunities for faculty involvement and included both
a pre-admission and post-admission component. The pre-admission
component addressed such areas as diagnostic testing, counselling, group
1infactions, orientation to resources and communi-ation skills.
Post-admission activities 1included testing, academic and personal
counselling, financial assistance and remedial programs to upgrade and

develop academic skills.
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Research in Education

The 1ncrease in the number of junior co]]eges }n~America during\the
early and m1d 1900s, and the diversity within their student populations
raised concerns about the adeeuacyp of existing seudent personne]
programs. A major eva]uetive survey of CQ11ege pefsdnnej prdgréms was
initiated by the American Aesociation of Junior Colleges with the support
of the Carnegie‘Corporation in 1963. ,Co]]fns (1967:17), in his "readers
version” of the study, identified the primary aims of the study to be the
evaluation of existjpg junior college sfudent.personne1 programs and._the
extent to which coT]eQes had adequately peepared&personne1 to carry out

_ the progrems. :; | |

The study was lcerried out over a £;o-year period under the

coordination of Max Raines, who ser&ed as Staff Director. An Inventory
__pf Selected College Functions (ISCF), comprised of twenty-one student
servﬁce functions deemed ’te- be essentia1, and an Inventory of Staff
Resources (ISR) were used in data collettion. _ | ‘

The results of the study indicated that, although student personnel
functione‘ at the col]eges were<.ideptifiéb1e, they were not being
adequately performed in tﬁ%ﬁhajority_of colleges surveyed. Concern was
'expressed over the degree of preparation of stddeht personnel Qorkers

"even-though no significant relationships were feund between either the
preparation of the staff . or tﬁe_ placement of‘ administrative
reSbonsibi]ity and the effectiveness ratings‘for the performance of the
functions. | |

‘The InVentdry of Selected College Functions developed for use in the

Carnegie Study.ﬁes adapted for use in a survey of student services in-
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nine community colleges in British Columbia (Hendry, 1974). The purpose

of this study was to describe the student service programs in these

colleges. Perceptions of the ;cdpe, quality, and need .for improvement of

twenty-one gtudent service functions were elicited from both
,,instructionai and non-instructional staff ’at the _colleges, using a

moaiﬁfég version of the ISCF and interviews with key college personnel.

In -addition, the study sought to determine the effects of specified

developmental factor§ on the student service programs. System-wide and

individual <college profi}es of the sﬁudent service programs were

developed, based on the study results.

Student services at the nine co]ieges.were organized in one of three
ways. The first of these included a. dean of student services,
fesponsib1e to the co11é§e president, and student service peréonne] who
reported to the deani The second organizational structure consisted of
Ewo subdingions. One division, heade@iby a registrar, was concerned
i primariTy w%th administrative funcfionsQ The other divfsion, headed by a
chairman of counselling, was responsible for the other student service
functions,  In the third type of organization, student affairs personnel
réported individually to the college president.

System-wide, the functions that rated highest in terms of their
scope ;and quality were Student Registration, Student Counselling,
Pre-college Information, and Applicant Consultation. The functions
perceived io be the ﬁost limited in 'scope were Educational Testing,
Social Regulation, and Student Pefsonn¢1 Evaluation. Student Personnel

Evaluation, In-service'Education, énd Student Induction were rated lowest

on the quality diﬁension. The functjons perceivéd to be most in need of
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‘1mProvemént were Student Induction, Career Information, Graduate
Placement, and Student Personnel Evaiuation. The funcf?onslberceived to
be least in need 6? improvement were Social Regulation, Student Records,
and Student Registration. The developmental factors perceived by both
instructional and non-instructional personnel to have the most positive
1nﬁjuence on student service programs were the professional competency ¢
the staff and staff cohesiveness and cooperation.

In comparing the perceptioné of inStructionéT\and non-instructional
personnel regarding the student services, the non-instructional group
,mean scores were generally higher on - both the scope and quality
| dimensions. Differences. were more evenly divided oﬁ the need for
improvement dimension, with the results suggeéting that non-instructional
personnel were more concerned with student entry re]ateh functions.

Hendry (1974) concluded that, bésed on the definition of student
services used in the study, the services were meetihgﬂstudent'needs to
some extent. Concerns were expressed regarding the extent to which
student needs were actually being met and the extent. to which the
seévices were supporting other aspetts of the tota]lcol1ege situation.
_Among the identified issues related to these concerns were the definition
and focus of student counselling a?tivities} p?ofessibnal development of
student service staff, lack of ongoing evaluation, and the degree of
student involvement. |

#  Seven recommendatibns were. made. These included the ‘qu;Her
defining and developing of student service programs(%t“tﬁé‘individﬁal

colleges, the promotion of more effective interaction bg;ﬁeén the student

‘service program and other aspects of the college, the provision of
. s N ‘.\

\
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effeciive professional development activities for student service staff,
the deve1ophent>of voluntary educational testing programs to as§1st in
adviéing students, and the promotion of étudent involvement fn student
service program activities, as éppropriate.

. The Inventory gf Selected College Functions was further modified for
use in a survey of stpdent services 1in ﬁanitoba colleges (Bryce &
McIntosh, 1974). The purposes of the survey were to describe and review
the services avéi]ab]e, suggest possfﬁ]e a]ferations in existing services
and make recommendations for the future deve]opﬁent of studgnt services.

Data were collected from staff, studéhts and kéy college personnel
by means of questionnaires and interviews. The student questionnaire
contained thirty-one items and requested both ‘demographic data and
perceptions of the stuheﬁt services program{ A twenty-nine item
Invéntory of Selected College Functions was used to elicit staff
perceptions of the scope and need for improvement of the services, and to
determine the degree of staff involvement with the services. | In
addition, staff Qere_asked to judge the impact of eleven developmenta]
factors on the operation of the student services program. Key co]]ege
personnel were interviewed using a twenty item interview schedule.
IntervieQees were asked to describe and evaluate specified student
service functions. '

Seven issue areas pertaining to student services'were identified and
discussed and possible coursés of action in each area were offered. The
_areas identified were administration of student services, counselling and
related services, student advisement, public relations and job p}?gementJ

basic services to students, co-curricular activities and care services.
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Dufing the 1970s, a study examining perceptions of the quality of
student services in five Albeéta colleges was carried out (Hendry, 1977).
A major focus of the study was to determine student perceptions of the
quality of student services and to identify differences in‘perceptionv
between students, instructional staff, and non-instructional personnel.
Three instruments were used in data collection. The first of these,
a twenty-six item InVentory of Se]ected Co11gge Functions, ask;d
instructional and non-instructional staff for their percéptions of the
Iscope, quality, and need for improvement of the  student service
functions. A second instrument elicited staff comments regarding the
impact of thirteen developmental factors on the student service program.
The third instrument was administered to students, and askedifor their
ratingS regarding the quality of twenty-two student service functions and-
the communication and cooperation among staff.

-

Hendry (1977) drew several conclusions ‘regarding the que}ity of
student services in the five colleges as a whole. The sta€¥\profile
suggested that the staff perceived the quality of the services to be
generally adequate; the student profile suggested that the students
- perceived the quality to be generally poor or belgw adequate. He further
concluded that student perceptidns regarding thetﬁua1ity of the services
were more closely aligned with those of the instructional staff than with
those of the non-instructional staff.

The major categories of student personnel activities developed for
the 1963 surveyA of college persdnne1 proérams (Collins, 1967) were

adapted for use in part of an assessment of the validity of student

services in a Pennsylvania community college (Selgas, 1977). The survey



consisted of two*@barts. In the first part, college administrators,
faculty, students and student servicés staff assessed the 1mpoftance,
quality and extent of use of thirty-six student service activities
addressing the areas of admissions, régistration and records, guidance
and counselling, -1ob placement and financial assistance, . student
activities and administrative services. In the second part of the

survey, each of the respondent groups rated different ‘aspects of the

student services program at the college to provide information fon:

g,

decision making relative to these aspects. The results of the surveyn‘

were compared with those of a previous survey at the college and general
trends and areas which could be considered for review and improvement
were identified.

S
Research in Nursing , e

Weir (193?f pUb1isned the results of a Survey of Nursing Education
in Canqda. The study, jointly sponsored by the Canndian Nurses
Associat{%n-and the Canadian Medical Association, looked at a variety‘of
issues réiated to the general nursing situation and the educational
preparat1on of nursing students. Data were collected from doctors,
nurses, student nurses, and the laity by means of interviews and mailed
questionnaires. Among the recommendations made at the concliusion of the
study were several which addressed the non-academic aspects of nursing
education. -’

In regards to applicant selection and admission, it was recommended
that the minimum academic requirement for .admission bg Junior

Matriculation,. and that emotional and personality factors be taken 1into

) M
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account as well as the intellectual, physical, and moral quq]ifications
of the applicant. The physical health of students should be assessed af
the time offadmission and at least once a year thereafter. '

The report recommended that students be housed in accommodation
separate from the hospital or in a part of the hospital separated from
patient care areas, which would allow privacy and a place for studying
and cultural recreation (Weir, 1932). Recommendations regarding
discipline and the supervision of students' social life suggested'that
the administrative posture regarding student ‘affairs was primarily
regulatory in nature.

» Recommendations were also made concerning the ‘upgrading and
expansion of two other services. The survey results indicated a need to
develop a more standardized system of record keeping. Library facilities
needed to be improved and expanded to include more nursing texts and
general reading mater1a1s (Weir, 1932)

During the 1960s, the results of two surveys of nursing education in
Canada were pub1ished. Both surveys included a review- of non- -academic
sévdent services available in hospital based diploma nursing programs.

The first of these, The Pilot Project for Evaluation of Scﬁoo1s of
Nursing, examined schools of nursing in Canada to assess their readiness
for a program of national vo]untary accreditat1on (Mussa11em, 1960).
Twenty-five schools of nursing representative of the types of schools and
programs then available in Canada were selected for inclusion in the
study. The methods used for déta collection were mailed questionnaires
and visits by the survey team to each of the schools. Student policies

and services were assessed in the areas of student selection, student
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organization, counselling progfsh, student health service, residence and
dining, facilities, énd financial aid. |

‘ Itﬁﬁas found that approximately half of the schools surveyed had no
definéd ‘admission or selection policies other than the requirements
specified by provincial statutes. Few schools used testing procedures as
pa#% of their selection process. Most schools had a s;udent organization
with a formal constitution and bylaws, but the organization had Timited
responsibility regarding residence conditions and other activities df"
student 1ife. |

"A]thougﬁ the need for student counselling was well recognized, most
schools did not have a formal counselling service and were not in favor
of establishing such.a program. Counselling was provided as needed by
the scﬁoo1 administrative and instructioha] personnel, the res1dence
supervisor, gnd “the hea]th office staff. Referrals were made to
psycho1ogist§;‘psychiatrists, and the élergy as necessary. | The survey
team questioned the effectiveness of this approach to counselling.

The residence, dining, social and reﬁreational ?ac111t1es availabie
in just under half the schools were -considered satisfactory. In most
schools, the director and/or the faculty made the final decisions
regarding residence rules; the rules and requlations tended to be rigid
and restrictive. In many schools, there was a trend towards alidﬁ;bg
'students to live in outside a;commodation under certain circumstances.

Health services for students were considered to be functioning
adequately. Services were provided either by the school or 1n
conjunction with the hospi;p1 health service. Pre-admission, admission,

and yearly health examinations were required of all students.
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Financial assistance was available for students during their
program. This assistance was usually in the form of small bursaries or
loans. In many schools, students received a monthly stipend. |

The second survey was a study of nursing education commissioned by
the Royal pommission on Health Services (Mussallem, 1965). The purpose
of this study was "to examine, describe, and analyse formal educational
‘programmes for nurses and make proposals for needed changes" (Mussallem,
1965:2). _A11 schools of nursing were included in the survey. Data were
collected by means of questionna{res, interviews, attendance at relevant
meetings, and consultation with key personnel in both the health and
educational fie]ds.l The fesu1ts of the survey suggested that in some
areas of student personnel services, few changes had occurred since the
1960 survey.

Student selection in all schools was based on provincial statutory
regulations. Most schod1s ‘gave preference to applicants whose
qualifications exceeded the minimum fequirements. Library faci]ities,
con;aining both nursing and genéral reading materials were available, but
most were inadequate for the needs of the educational program and were
without the serwices of either a full-time or part-time librarian.
Health services were available in all schools, and a comprehensiye<heahﬁh
care program wés provided. q |
| Student. counéelling was provided by instructors, the residence
.directof, health office personnel, or the c]ergy; and most schools had a
psychologist or a psychiatrist available if heeded. Most schools did not

favor the establishment of a formal or structured counselling service.
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Residence accommodation was provided for all students, with most
“schools requiring that students lived 1in residence for either the total.
program length of a specified portion thereof. The quality of the
accommodation varied among schools and many had‘restrictfve rules and
regulations which provided little opportunity for the individual and
personal growth of the student. It was suggested that the requirement
that students live in residence should be reviewed. )

In the mid 1970s, Weinstein, Brown and Nahlst&bm (1979) conduéfed a
study relating admissions and selection procedures currently in use 1in
college diploma nursing programs in Ontario to the programs' success
rate. The procedures and methods 6f particular interest were secondary
school transcripts, personal interviews, pre-admission questionnaires and
standardized tests. At the time of the study, concerns regarding the
attrition rate in college nursing programs and the need to identify
selection procedures which had some predictive value were being expressed
within tﬁe nursing community. |

Of the selection procedures and methods evaluated in the stqdy.
_performance in secondary school senior level science courses was found to
be an indicator of success. Standardized tests were also found to be of
value, especially as a means of identifying areas for remediation. The
usefulness of personal interviews was questioned and pre-admission
questionnaires were fohnd to be of limited value, except as a means of
screening for potential problems of a personal nature.

Gray (1978) conducted a study at one diploma nursing program
examining the effectiveness of two pre-admission tests in selecting

students for admission and predicting their success in the nursjng
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program. In the study, the relationships between scores on the two tests
b

and reasons for leaving the program, course final examination marks and p#
5

marks on the provincial nurse registration examination were explored.«?*?
The tests used were the standardized lowa Silent Reading Test and a
non-standafdized Mathematics test developed at the parent college.

Gray (1978) found' that a statistically significant relationship
existed between performance on the two tests and successful completion of
the nursing brogram.A Although a general trend suggesting that graduates
with higher scores on the pre-admissiaf tests tended to have higher marks
on end of course examinations was found, the relationship was not
statistically significant. No relationship between scores on the
pre-admission tests and the nurse registration examinations was found.
Gray concluded that the Read{ng and Mathematics tests had potential for
selecting for admission applicants best qualified te successfully

complete the nursing program.

Summar
This chapter presented a selected review of literature related to
student personnel servicgs. A brief overview of the development of
student services was provided, conceptualizations of student services
were described and relevant research in both general postsecondary and

nursing education was reviewed.



CHAPTER 3
Methodology

The main focus of this study was to examine the student services
available in one hospital based diploma nursing program. In order to
achieve this purpose, information about the available services was
obtained. Faculty and students were asked for their perceptions of the
services and to estimate the extent to which they were involved in or
used the services. The prime consideration in selecting a hospital based
nursing. program was that, in this setting, the schooj itself s
responsible for the establishment and provision of student services.
This is in contrast to nursing programs 1in a college or university
setting, where student services are established and provided by the

jnstitution rather than the nursing school.

The Samg]e

The sample for this study was selected from the faculty members and
students at one hospital based diploma nursing program. The nurs1ng
program at the school spans two and a half academic years. At the time
years of the program were in attendance at the school. A1l the first and
second year students in attendance at the time of data collection were
included in the sample. In order to compare faculty and student
perceptions of the services, all faculty members with teaching
responsibilities in the first two years of the program were included. A
total of one hundred and sixty-three students and twenty-six faculty were

included in the sample.

27
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4

Instrumentation t
»

An Inventory of Selected School Functions was used to collect data

pertaining to the student services at the school of nursing. Inventories
préviously used by Hendry (1974, 1977) and Bryce and Mclhtash (1974) were
modified to fit the purposes of this study. The modification consisted
of the deletion of the student service functions which were not
applicable to the situation at the school of nursing. Information
obtained from the schoel calendar, student handbook, and interviews with
key school personnel served as a gquide in determining which functions
should be retained and which should be deleted. .Since the school has a
set curriculum, functibns pertaining to course selection and career
choice were omitted. Sixteen student service functions applicable to the
program at the school of nursing were included in the Inventory. For
each function, the dimensions of scope, quality, importance, and
involvement/use were asseésed. Two forms of the Inventory, one for
distribution to the faculty and the other for distribution to the
students, were used. The two forms of the Inventory are presented in
Appendix A.

Respondents were asked to indicate their perceptiqn of the scope,
quality, and importance of each of the sixteen functiogs. A five-point
scale was used for each of these dimensions. Since one of the objectives
of the study was to determine the (eSpondents' knoy]edge concerning the
available services, a "Do Not Know" response category was included for
the scope and quality dimensions. It was anticipated that the inclusion
of this response category would also reduce the number of non-responses

Id
for these two dimensions.
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For the scope dimension, respondents were asked to indicate their
perception of the range of activities performed by the school for each of
the functions. The five response choices for this dimension were very
broad, broad, moderate, limited, and very limited. The five quality
dimension resﬁbnse choices were very good, good, satisfactory, poor, and
Very poor. Respondents were asked to use theﬁe choices to indicate their
pe;ception of how effectively the school performed each function. For
the importance dimension, respondents were asked to f{ndicate their
opinion of how important it was for the school to carry out the
activities associated witM, each function. The following five response
choices were available: high 1importance, quite 1important, moderate
importance, some importance, and low importance. For the involvement/use
dimension, respondents were asked to indicate the extent to which they
were involved in or used the student services at the school.  The
response choices for this dimension on the faculty Inventory were
frequently, occasiogg11y, and never. For the student Inventory, the
response choices were frequently, occasionally, once, and never. The
choice of once was included as some of the functions occurred mainly once
a year, and students in the first year of the program would have had only
one opportunity to become invo]ved‘in these functions.

Included in both forms of thé Inventory were items requesting
demographic'information and open-ended responses. Faculty were asked to
indicate in which year of the program they were presentl& teaching.
Students were asked to indicate their year 1in the‘program,‘jheir home
town papulation, -and whether or not they lived ggﬁzthé‘ residence

accommodapion available at the school. The demographic data were used to



establish groups for comparative datd analysis in Chapter 6. f"‘,,;‘!'f't»_gistudent |

Inventory aldo contained school orientation items which requested

- students to 1ndicate whom they would first seek ass_stance from under

spec1f1ed'c1reumstances. Both forms .of the Inventory provided space for .

the respondents to specify other student service activities which they
felt the school should provide.

The Inventories were reviewed by two former nursing faculty members
and three recent graduates of the‘séhoo]zprogram. The reviewers were
requested to complete the Inventories and to comment onythe content and
clarity of the items¢: Minor quificationswin the Inventories were made
as a result of the reviewercﬂ responses and comments.

A covering letter and a form wh1cn respondents cou]d use to request
a summary of the research resu1ts were attached to each Inventory. The

‘cover1ng letter br1ef1y explained the purpose of the study and requested

participation in the study. " The covering letters and request forms are

) {
presented in Appendix B.

¢ | Data Collection

'Permissidn»was obtained from the director of the school of nursing

to conduet the study at the school. With the assistance of the director,
'arrangements were made to distribute the Inventories to the first and
second‘&ear students during a scheduled class period. Prior to the start
of the class, the puﬁ?ose of the study was explained -to each group of
students and a request for participation was made} Assurance -of the
confident1a11ty of responses was given. The Inventories were then

distr1buted. T1me was provided at the end of the class period for the
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students to complete the Inventory. The comp1eted Inventories were
collected as students left the class. |

Faculty fnventories fere distributed to the individual faculty
member's mailbox in the school office. A collection box for completed
Inventories was provided in the school office. Two weeks following the
initial distribution of the inventories, a follow-up memo on Sehoo1 of

Nursing letterhead was distributed "to facuity mailboxes. The memo

requested faculty to complete the Inventory if they had not already done

so, and thanked those whffﬁhad already completed and returned the

Inventory.

Interview Data

Arrangéments were made through the director to conduct interviews
with key school personne]. The data obtained provided a basis for
describing the serv1ces available to students at ‘the school’ of nursing
The 1nterv1ew schedule developed by Bryce and McIntosh (1974) was qdapted
for the purposes of this study. The interview format included both
scheduled items and 6pen response items. The purposes of the study and
the interview were explained to each respondent prior to the start of the
interview and assurance of the confident1a11ty of responses was given.
Each interview was concluded by asking the-respondent\if there was any

need for change in the services available at the school. The Interview

Schedule is presented in Appendix C.

. t .
< Response Data

A total of; one hundred and sixty-three student Inventories and

“twenty-six faculty Inventories were distributed. A total of one hundred
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and sixty student Inventories were returned for a response rate ofl98.2 v
pefgent. 0f these, ninety-two were compieted by first year students and
sixty-eight Qere comp]éted by second year students. Sixteen faculty
Inventories were returned Afor a response rate of 61.5 percent. One
faculty Inventory was unusable and was not included in the data analysis.
of “the faculty Inventories ‘included in the data analysis, six were

completed by first year faculty and nine by setond year faculty.

Analysis of Data

Each response for thé dimensions of scope, quality, importance, and

involvement/use was assigned a numeric value according to the following

scales.
. Scope v - Quality’
5 - very broad : 5 - ;ery good
4 - broad 4 - good
3 - moderate | 3 - satisfactory
2 - limited 2 - poor
1 - very limited 1 - véry poor
0 - do/hétrknow 0 - do not know
Importance
5 - high importance
4 - quite important
3 - moderate importance
2 - some importance
g ! o 1 - Tow importance _
Involvement (Faculty) Involvement/Use (Student)
3 - frequently 4 - frequent
2 - occasional 3 - occasional
1 - never 2 - once
F 1 - never
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The mean score and standard deviation for each 1item 1in the
Inventories were determined for the dimensions of scope, quality, and
imggrtance. The relative frequency percentage, mean score and standard
deviation of each item in the involvement/use dimension were determined.
The re]afive frequency of "Do Not Know" responses regardfﬁg the scope and
quality of- the services was determined for the faculty and student
respondent groups. Re1ativé frequency percentages were determine@ﬁfcr
the open response items and for the student demographic and Séhoo1
orientation data.

. The following ranges were applied to interpret the mean scores for
each response category of the scope, quality, énd importance dimen§1ons.

4.50 to 5.00 - very broad scope, very good quality, énd high

importance
3.50 to 4.49 - broad scope, good quality, and quite important
2.50 to 3.49 - moderate scope, -satisfactory quality, and moderate

' {mportance
) 1 8% to 2.49 - limited scope, poor quality, and some importance

1.00 to 1.49 - very 1limited scope, very poor quality, and Tow

importance
The following ranges were used to ihterpret the mean scores for the

L
involvement/use dimension.

Faculty V Student
2.50 to 3.00 - frequent 3.50 to 4;00 - frequent
1.50 to 2.49 - occasional ' 2.50 to 3.49 - occasional
1.00 to 1.49 - never -+ 1.50 to 2.49 - once

1.00 to 1.49

never
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Faculty and studenf respondents were assigned’to groups according to
the demographic factors previously outlined in the chapter. A t-test was
Used to identify differences in group perceptions of the student service
functions which were statistically signif?cant beyond the 0.05 level. No
* comparison between faculty and student groups was carried out for the
1ﬁvo1vement/use dimension. a§ the response categories on the two

Inventories were not parallel for this dimension.

. Summary
The sample for this study consisted of the faculty and students

involved in the first two years of one hospital based dip]o@éﬁﬁﬂrsing
prog;am. Key school personnel were interviewed in order f&g obtain
information about the student services available at the school of
nursing. An Inventory of Selected School Functions was used to determine
faculty and Student perceptiohs of the scope,4qua1ity, and importance of
the functions, and the extent to which they were involved in or used the
available services. Relative frequencies, mean scores, and standard
deviations were used in analyzing the data., The sample was divided into
g?oups on the basis of specified demographic factors, and a t-test was

used td identify significant differences among the groups.



CHAPTER 4
Interview Data

Interviews were conducted with key school personrel in order to
gathe} information about the student services available at ine school of
Nursing. In the beginning of each interview, the purpose of the study
and the interview were explained to each respondent, and assurance was

given regarding the confidentiality of the information provided.

Recruitment

The school carries out a variety of activities direéfed towards
recruiting suitable applicants for the nursing program. These activities
inc1ude.re5ponding to all requests for information regarding the-nursing
program, contatting‘area secondary schools to arrange for faculty repre-
sentatives to speak to students interested_ in a nursing career, and
conducting an annual Open House at the school. The registrar has the
main responsibility for organizing and coordinating recruitmentvactiyi-
ties. An information brochure and application forms are sent to those
enquiring about the nursing program, and an interview is conducted with
prospective students. Secondary school counsellors are contacted to make
arrangements for school visi;; by faculty members. On‘ the average,
twenty-five $choo1 visits are arranged annually, and faculty represent;-
tives speak to approximately one hundred and fifty students. The annual
Open House is advértised and provides prospective students. with
information about nursing and the school's program. Open House
activities include a tour of the residence accommodation and the school

4
35
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facilities. Students already enrolled in the nursing program conduct
these tours and answer enquiries about the program. Adminisirative
personnel and faculty members are available to answer questions. The
Health Office has an occasional involvement with student recruitment, if

the applicant has a health related problem which requires assessment.

Selection

Selection of applicants for//tﬁe nursing program is based on
pre-eétab]ished criteria -and 'a; interview with the applicant. The
registrar, school administrative personnel, and a Se]éctions Comﬁittee,
composed of seven faculty members representing all levels of the nursing
program, are involved 1h the'se1ection process. Prospective students
complete a self—héa]th inventory and a questionnaire, and provide
references, 1nformaf1on about previous work experience, and an official
academic transcript. Once this information has been received by the
schoo1; applicants take part in a group interview. The group, composed
of two members of the Se1ections'Committee and four prospective students,
has an information sharing focus. Individual interviews may be requested
by the applicant or by the schoo] The Se]ections Committee makes
‘recommendations to the Director of Nursing Education regarding the
suitabi1ity of the applicant. Standardized testing of applicants is not
. performed routinely, but it may be requested lih some cases by the

school.
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Orientation
Orientation of new students tg the school consists of both formal
activities planned and conducted by the schbol and 1informal social
activities arranged by students already in the nursing program. During
the first two weeks of the school year, orientation to the curriculum and
proaram is provided in scheduled sessions presented by school staff.
Provision is also made for study skill sessions for the studgntg.' A
representative from Health Services informs the new class of the services
available through the health office. Since the school is small in size,
students are encouraged to walk around to locate the different classrooms
and laboratories. The 1librarian provides orientation to the school
library in a scheduled session. The residence supervisor talks to
incbming students about‘the rules and regulations governing the residence
accommodation and the facilities available in the residence. Orientatioh
to being a student is provided primar%ly by the students already in the
program. New students have a "Big Sister" from the preceding class, and
a variety of vp]anned social activities help the new students ggt‘

acquainted and feel at ease.

L 24
t

Registration

A

Régistration of 1incoming students occurs on the first day of the
academic year, and involves the Fegistrar, dfigctor of Nursing Education,
Assistant Director of Nursing Education, First Year Coordinator, and
school office personnel. The registrar has the main responsibility for
~~ganizing the registration activities and for ensuring the collection

and distribution of all necessary infdrmation. Stations are set up in a
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central area,'andistqdents move from station to statfbn to complete‘their
registration. Fach student receives an identification tag and an
information package, 1nc1uding"thevschedu1e for the fifst week of the
nursing program. Tuition fees are collected, textbooks distributed and
péid for, and appointments made for a medical examination and chest
x-ray. Any information missing from a student's file is collected by the
registrar. Since the school operates on a prescribed curriculum, no

course selection is required.

_Financia] Assistance
Each student receives information Eegarding sources of financial
assistance prior to registration; these sources are also listed in’the
calendar supplement. Addftiona1 information and apblication‘forms for

student loans are available from the registrar.

Health Services

Health services are available to all students through the hospital's’
Employee Health Service. Services provided include pre-entrance 3and
annual medical examinations, laboratory and x-ray facilities, an on-go%ng‘
1mmunization’ program, a first aid “treatment program, a tuberculosis
screening program,_and counsellina for both personal and school related
problems. Referrals are made tq other hospital departments or to outside
égéncies as necessary. The serﬂvices of a physician bre a,avaﬂable

through the Health Service, but students may chose to have their ,Bwn

physician. Students may be referred to the Health Service by the schoo]
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physician. Students may be referred to the Health Service by the schoo!l
of fice, faculty members, or the residence supervisor, or they may go on
their own._'fhere is no cost to the student for treatment provided by the
Employee Health Service, but students are responsible for their own

dental care.

Counselling

Counselling for students experiencing personaI problems is available
through a part-time counsellor employed by the school off through the
Employee Health Service. The counsellor position was initiated at the
request of the students. Referrals to the school counsellor may be made ‘
by administrative personnel, faculty members or studeﬁts may make
appointments with the counsellor on their own. Both small Q}oup and
individual counselling sessions are conducted. The counsel]dr and the
Employee Health Service may refer students t6 other hospital departménts
or to outside ageﬁcies as necessary. pther sources of assistance,.SUCh
as the hospital's Social Service Department and the hospital chéplaiﬁs
are also available to students. |

Faculty members, the school counsellor, and the Employee Health
Service may be involved in assisting students with difficulties related
to classroom and/or clinical performance. lhe counsellor céndﬁcté
"sessions addressing areas such as anxiety reduction techniques,
biofeedback, roationa1 counselling, career tésting, study skills and
communication skif]s. The Health Service becomes involved if it fis
suspected that a physical cause, such as visual or hearing problems, fis

contributing to the student's difficulties.
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Housing and Food Services

The hospital provides residence accommodation for female students at
no charge to students who wish to live in the residence. The residence
supervisor or a “house mother" is available 1in the residence on a
twenty-four hour basis. The Health 6ffice conducts periodic walk-through
inspections of the residence to assess the safety of the facilities.

At present, the school has no resources to assist students in
finding out-of-residence accommodation, although assistance may be given
to male §tudents if requesfed. To date, no requests for such aséistance
have been received, but there may be a need for the school to provide
such assistance in the future as the numbers of male and mature students
in the program is increasing. The residence bulletin board is used to
inform students of available outside accommodation.

Food services are avai]qb]g‘in the hospital cafeteria and coffee
shop at an estimated cost of eiéhtﬂdo11ars a day for three meals. A
snack room, tuck shop, and vending machines are located in thé residence

for the students' use.

Student Self-government

Students select a faculty member to provide assistance to the
Student Council. The responsibf’ities of this advisor include attending
codnc11 meetings, providing assistance with the council elections, giving
suggestigns and advice in pfanning»sbéia1 and fund raising events, and
acting as a communication 11nkt‘be£ween students and faculty and
administration when appropriate. XL representative from the Student

. Council speaks to each incoming c1a$s of students during their
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orientation to. the school. Typing and xeroxing ﬁervices are available to
the council through the school office.

A Student Liaison Committee at the school, composed of a
representative from each ctass, meets with the Assist;nt Director of
Nursing Education to discuss student concerns related to the nurs1ng'

program.

- Recreational Activities

Recreational activities are under the auspices of the Student
Council and the residence. Students plan and organize social and sports
activities, with assistance from the student advisor and Health Office
when requested.. The residence gymnasium, tennis courts, and sports
equipment are available for student use. Fqcu1ty participation in social

and sports events is voluntary.

Student Records

The school maintains a file for each student which contains édm1s-
sion data such as high school transcri&%s and references, information on
academic and §1inica1 performance during the nursing program, and a
record of sick time during the program. The Health Office also maintains
a fi - for each student. Although the registrar, secretarial staff and
faculty are all involved in recording information for student files, the
registrar has the main responsibility for ensuring that the files are

complete.
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A demographic Dprofile fs maintained for each class entering the
nursing program, and a Follow-up Study of new graduates assists the

school in assessing the effectiveness of its program.

Graduate Placement

At the present time, no formal graduate placement service exists.
The hosp1taT‘traditiona11y employs approximately half of the graduating
class, and the Director of Nursing Education works with the hospital
personnel officer in this-regard. Students have time to meet with and be
interviewed by hospital Nursing Service representatives, and references
and transcripts are sent to outside agencies as requested. ., During the
final segment of the nursing program, students receive information
regarding the—different-—career opportunities 1in nursing; they also
receive assistance in preparing a resume, and how to apply for a position

in nursing.

Other Services Available

L3

Information regarding the services available at the school s
provided in the student handbook and the calendar supplement which each
student receives upon entry into the nursing program.

In addition to the services previously outlined, a full-time
Yibrarian assists students in using the nursing library facilities and
other resburces in researching information. Students also have access to
other libraries and resources through interlibrary loans arranged by the
librarian. A laboratory assistant helps students practice and review

\,

clinical nuf?*ng skills.
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When asked if there were other services which the school should
provide for students, the personnel interviewed indicated a need for a
full-time student counsellor with a nursing background, and a forma1izeﬁ

recreational program for the students.

Summar
School personnel involved in the provision of student serviqei%hgrgf}? &

interviewed to obtain information about the services ava11abiéfkto o

students at the School of Nursing. The school provides serviqésw{gihev

areas of applicant recruitment, applicant selection, 5r1entat1on,

registration, financial assistance, counselling, student self-government,

and student records. Health related services are provided in conjunction

with the hospital. Although no forma1izgg services for graduatg Lo

placement and out-of-residence housing exists, assistance is available in

these areas as requested. Recreational facilities, restd;nc?

accommodation, and food services are available through the hOSpfta&E“éfBé“

personnel interviewed indicated a need for expé%on of the counée]h’ng,:y 4

.

services and for a formal recreational program. -



CHAPTER 5

&

Graup Profiles

| The descriptive data obtained bybthe survey are presented in this
chapter. The group mean scores and staqdard deviations for scope,
quality, 1mportance,.and involvement/use. of studénf service functions are
presented for both the faculty and student groups. Categories resulting
from the mean score ranges as dout]ined in Chaptér 3 are “used for
definitional and discussion purposés. The‘discussion“of the faculty and
student. group profiles centers on those fundtfons rated highést _and
ToWest fdf th=  dimensfons <f  scope, ﬁ quality, importance, and
involvement. | |
| Relative frequency percentaces are used to discuss group responses

to the open-ended questionnaire items.

SCOEe

The scope -dimension of the quest1onna1re asked:‘respondents to

¥

,,1nd1cate their percept1on of the degree to wh1ch thé schoo] performed a

range of act1v1t1es associated w1th each of - the s1xteen student serv1ceiulv

functions. Respondents were asked to 1nd1cate the1r percept1ons on a

five-point scale ranq1ng from very, 11m1ted to very broad. = A "Do . th”'”

ey

Know" response category was avaw]ab]e to nespondents

Fatulty P%rceptions

The mean scoredfand standard deviat1ons for the facu1ty pé%cept1ons

‘of the scope of sgydent service funct1ons are presented “{n Table 1.- No

?

function was perceived to be e1thersVery braad or very limited in scope.
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Table 1
Faculty Perceptions of Scope of
Student Service Functions
N=15
Function Mean Rank ©s.D.
Pre-entrance Information ' 3.60 6 1.06
Applicant Appraisal 3.80 5 1,01
Applicant Consultation - 3.36 k7. .93
Student Orientation 4.13 2 .84
SFydent Registration 3.93 3. 1.10
Student Records 4.27 1 .80
Student Advisory 3.93 3. .96
Student Counselling 2.67 12 1.29
Recreationa1 Activity 2.14 5 15 1.10
Student Self-government 2.31 14 R
Health Service 3.00 11 .93
Financial Assistance 3.15 10 1.07
Housing 3.36 7. 1.39
Out;o%-fésidénce Housing 1.78 16 .67
Graduate Placement 2.42 13 1.16
Student Personnel Evaluation 3.21 9

1.31




46

|
s

~Six functions, Pre-entrance -Information, App1fcant Appraisal,
Student Orientation, Student Registration, Student Reéords, and Student
Adviéory were categorized by the respondents as being broad in scope,
with mean scores fq11ing within the’3.50 to 4.49 range. The broadest
range of actiQities was associated with the Student Records function with
a mean score of 4.27. Student Orientation was ranked second in this
category with a mean score of 4.13. | ' : {
App11cant’ Consultation, Student Counée]]ing, Health Service,
Financial Assistance, Housing, and Student Personnel Eva1uation' were
perceived to be moderate in scope, with mean scores ranging from 3.36 for
Housing and Applicant Consultatidm; to 2.67 for Student Counsel]ing;

The remaining” four ~ functions, Recreational Activity, Student

Self-government, Out-of-residence Housing, and Graduate P]acemént were -

gs perceived

o

rated as being limited in scope. Out-of-residence Hous

to be the most limited, with a mean stofe of }.7: %creational
. . I 9;(»:

Activity function was rated second narrowest ineg, .a mean score

of 2.14. |

%Agreement among'facuIty reépondents was highest‘regérding the scoEe

“of the Out-of-residence Housing and-Student Self-government functions.

The respective standard deviations were .67 and‘.75. There was least

agreement among respondents regarding the scope of the Housing function

- (1.39). There was also a low degree of consensus' regarding the scope of

Student Personnel Evaluation and Student'Counse11ing activities. The

. standard deviations for these two functions were 1.31 and 1.29,

reSpectiv;i;:w

a
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i
"Do Not Know" responses for the dimension of scope were recorded for
eight of the sixteen functions. The#relative frequeﬁfy percentage of
this response is presented in Table 2. Faculty indicated this response

most- frequently for the Out-of-residence Housing function (40%).

Student Perceptions

The mean scores and standard deviations for the student'pgrcept1on§
of the scope of the sixteen functions are presented in Table 3. None of
the functions was categorized as being either very broad or very limited
in scope. Two functions, Student Self-government and ‘Housing, were
perceived to be broad in scope. ~Student.Se1f-government was ratéd as
having the broadest‘scoﬂé, with a mean score of 3.58, and Housing had a |
mean scoré of 3.54, :

Applicant Consu1tation,:QSku§ent Counselling, and Out-of-residence

Housih§ were categorized as ﬂé g limited in scope, with mean scores
fai]ing within the 1.50 to 2.49 range.‘ | 0f these, Out-of-residénce
Housing was perceived to have the narrowest Scope (1.81). The remaining
e1e§enwfunctions had mean scores within the moderate range of 2.50 to
3.49. Graduate Placement bordered on'éﬁé limited range with a mean score
of _2.53; -
"Students were most in agreement regarding the scope of Pre-entrance
}nformation and Stﬁdent Registration. The respective sténdard deviations
for these two functions were .78 and .82. There was least agreement
among respondents regarding the scope of Graduate Placement® (1.19) and

./
Health Service (1.17).



~~\Tab1e 2

Relative Frequency Percentage of "Do Not Know" Responses
For Scope of Student Service Functions

Function | Faculty ., $tudents
_ ' N=15 N=160
Pre-entrance Inf%:mat{on- . 24.4
Applicant Appraisal | - 20.0
Applicant Consultation , 6.7 \ 16.2
Student Orientation ., . . e | 3.7
Student Registration | ; 3.7
.Student Records o | 11.9
Student Advisory | | ' 1.2
Student Counselling - 14.4
Recreational Activity ' B 6.7 1.2
' gtudent Self-government o 13.3 3.1
éfﬂea]th Serv;Ze | 3.7
Financial Assistah@é 13.3‘ 25.6 .
Housing 6.7 | 5.6
Out-of-residence Housing 40.0 - 56.9

Graduate Placement 20.0 : 54.4

Student Personnel Evaluation | 5 6.7 ‘ 19.4

-
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Student Service Functions

Table 3
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Student Personnel Evaluation

N=160
Function Mean Rank s.D.
Pré-entrance Infofmation 2.86 10 .78
Applicant Appraisal 3.12 6 .92
Applicant Consultation 2.43 14 .97
Student Orientation 3.23 4 .92
Student Registration 3.01 \ 7 .82
Student Records 2.84 1 1.15
Student Advispry 3.39 3 1.03
Student Counselling 2.38 15 .95
Recreational Activity 2.89 8.5 1.12
Student Self-government -3.58 1 .91
. Health Service 3.21 5 »1.17
Financial Assistance 2.65 12 1.01
Housing 3.54 2 .98
Qut-of-residence Housing 1.81 16 .90
Graduate Placement 2.53 13 1.19
2.89 8.5 1.03
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"Do Not Know" responses wqre"recorded for all sixteen fﬁnctions and
are presented in Table 2. Students indicated this response most
frequently for the. Out-of-residence Housing (56.9%) and Graduate

Placementa(54.4%) functions.

Quality
Respondents were asked to judge the quality of each of the student

service functions on a scale ranging from very poor to very good. A "Do

Not Know" response categbry was also available to respondents.

Faculty Perceptions

. The mean scores an&ﬁstandard deviations for the faculty ratings
regarding the quality of the sixteen functions are presented ih Table 4.
No function was judged g&;the respondents to be of either very good or
very poorﬁﬁua1ity.

The quality of six functions, Pre-entrance Information, Applicant
Appraisa], Student Orientation, Student Registration, HousingAand Student
Records was perceived to be good, with mean scores fanging from 3.50 to
3.93. The Student Records function was judged to be the most effectively
performed, with a mean score of‘3.93. |

Two functions were rated as being poor in quality. Student
Counselling was rated Jlowest, with a mean score of 2.29.
Out-of-residence Housing was also judged to be of poor quality (2.40).
The quality of the remaining elght functions was perceived to bé\
satisfactory, with mean scores falling within the 2.50 to 3.49 range. ]

Agreement among faculty regarding the quality of the student service

functions was greatest for the Financial Assistance' funétion {.49).

(
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N=15

Function Mean Rank S.D.
Pre-entrance Information 2.60 4 1.12
Applicant Appraisal 3.53 5 1.06
Applicant Consultation 3.31 8 1.03
“Student Orientation | 3.71 2 1.14
Student Registration 3.67 3 .90
Student Records | 3.93 1 1.03
Student Advisory 3.40 7 1.18
Student Counselling 2.29 16 .73
Recreational Activity 2.80 14 .92
Student Self-government 2.82 13 .87
Health Service 3.21 10 .89
Financial Assistance 3.33 9 .49
Housing 3.50 6 .86
Out-of-residence Housing J 2.40 15 .55
Graduate Placement 3.00 12 | .82
Student Personnel Evaluation 3.08 11 .95
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There was also considerable agreement among respondents regarding the
Out-of-residence Housing (.55).and Student Counselling (.73) functfons.

There was léaSt agreement among faculty regarding the quality of
Student Advisory activities, with a standard deviation of 1.18. Low
%egrees of consensus were also indicated for the Student Orientation and
Pre-entrance Iﬁformation functions. The respective standard deviations
-were 1.14 and 1.12.

The frequency percentage of “Do Not Know" responses for the quality
dimension are presented in Table 5. Faculty recorded this response for
eleven of the sixteen functions. This response occurred most'frequent1y

for the Out-of-Residence HouSing'function (66.7%).

’

Student Perceptions

The mean scores ahd standard deviations for student ratings of the
qua]ity'of the student service functions are presehted in Table 6. “None
of the functions Qas'perceived by the respondents to be of either very
good or very poor quality.

The quality of six functions was judged to be good, with mean scores
ranging from 3.57 to 3.89. Student Self-government was rated highest
with a mean score of 3.89. Student AQvisory and Housing were also highly
| rated, with mean scores of 3.76 and 3.71, respectively.

Only one function, Out-of-residence Housing was perceived to be poor

in quality, with a mean score of 2.18. The remaining nine functions were

judged to be satisfactory, with mean scores ranging from 2.96 to 3.49.



Table 5

Relative Frequency Percentage of "Do Not Know" Respon§es
For Quality of Student Service Functions
'

Function Faculty ) Students

' N=15 N=160

Pre-entrance Information 0.6
Applicant Appraisal 8.1
Applicant Consultation . 13.3 11.9
Student‘Orientation : 6.7 5.6
Student Registration ‘ 0.6
Student Records 5.6
Student Advisory 1.9
Student Counselling 6.7 10.6
ﬁecreationa] Activity 33.3 1.2
Student Se1f—government : | 26.7 1.2
Health Service 6.7 2.5
Financial Assistance 20.0 23.7
Housing ) 6.7 10.0
Out-of-residence Housing 66.7 - 83.7
Graduate Placement 33.3 52.5

Student Personnel Evaluation 13.3 , 1.2
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Student Personnel Evaluation

N=160
Function Mean Rank S.D.
Pre-entrance Information 3.36 10 .79
Applicant Appraisal 3.69 4 .76
Applicant Consultation 3.01 13 1.07
Student Orientation “ 3.48 8 .93
Student Registration 3.65 5 .78
Student Records 3.38 9 1.06
Student Advisory 3.76 2 1.05
Student Counselling 3.04 12 1.12
Recreational Activity 2.96 15 .99 .
Student Self-government 3.89 1 .79
Health Service 3.57 6 1.13
Financial Assistance 3.18 11 .91
__ Housing 3.71 3 .78
Out-of-residence Hdusing 2.18 16 .99
Graduate Placement 2.99 14 1.00
3.49 7 .65
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Agreement among students regarding the quality of the services was
greatest for the Student Personnel Evaluation function (.65). Theég\was
also considerable agreement concerning the quality of Ap
Appraisal, Student Registration, N'asing, Pre-entrance Information, and
Student Self-government. (The standard deviations for these five
functions ranged from .76 to .79.)} The lowest degrees of consensus were
recorded for the Health Service and Student Counselling functions. The
respective standard deviations were 1.13 and 1.12.

The "Do Not Know" responses for the quality dimension are presented
in Table 5. This response choice wés recorded for each of the sixteen
functions. The greatest percentages were recorded for the Out-of-

- residence Housing (53.7%) and Graduate Placement (52.5%) functions.

Importance

T mportance dimension of the questionnaire asked respondents to
yi:z)“ - ,
rate the importance of eachJ%’ﬁéhe student service functions on a scale

from low to high importance. S

Faculty Perceptions

The mean scores and standard deviations for faculty perceptions of
the importance of the services are presented in Table 7. None of the
functions was categorized as being of low importance. Two functions were
judged to be highly important. The Student Records function was rated as
most important, with a mean score of 4.60. The mean score for the

Applicant Appraisal function was 4.53.



Table 7

Faculty Perceptions of Importance of
Student Service Functions

& . N=15

Function ’ Mean Rank S.D.
Pre-entfance Information 4.33 4.5 .62
Applicant Appraisa1’ 4.53 2 .64
Applicant Consultation 3.93 6 .88
Student Orientation ” 4.33 4.5 .90

- Student Registration 3.80 8 1.21
Student Records 4.60 1 .74
Student Advisory 4.40 3 .74
Student Counselling - 3.87 7 1.30
Recreational Activity 2.13 15 .92

© Student Self- government , 2.64 13 1.08
Hea]th Service L _' 10 1.06
FinanciallAssfsténce ; ) Vﬁy’ll 1.13
Housing - R ~;§§’14%ﬁ%:' .99
0ut~of-residence H@using';?"ﬁ‘ e 1.00
Graduate P1acemaﬁtg | _ ‘d : 12 1.04
Student»Personnel Evaluation fi f“tfﬁffj§:79;‘ IR . 1.05

H
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The following eight functions were judged by faculty to be quite
important: Pre-entrance Registration, Applicant Consultation, Student
Orientation, Student Registration, Student Advisory, Student Counselling,
Health Service, and Student ;ersonne1 Evaluation. The mean scores for
these functions ranged from 3.60 to 4.40.

Three functions, Student Self-government, Financial Assistance, and
Graduate Placement, were rated as being moderately important, with mean
scores ranging from 2.67 to 3.18. The remaining three functions were
perceived to be of some importance. Out-of-residence Housing was judged

‘to be the least important function, with a mean score_of 1.93. The two
other functions in this cateqgory, Recreational Activity and Housing, had
mean scores of 2.13 and 2.47, respectively.

A high degree of consensus among faculty respondents was indicated

for four of the functions. Agreement was highest for the Pre-entrance

Information function, with a standard deviation of .62. The standard

deviatior for Applicant Appraisal was e Student Records and Student

Advisory both had standard deviations ofh;fz. .

There was least consensus among respondents regarding the importance
of ‘Student Counselling. The standard deviation for this function was
1.30. There was also a low degree of consensus among respondents
regarding the importance of two other functions, Student Registration and

Financial Assistance. The standard deviations for these functions were

“1.21 and 1.13, respectively.

e
=
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4
T T Taple s '
Student Perceptions of Importance of
Student Service Functions
N=160 :
\

.~Functioh Mean - Rank S.D.
Pre-enfrangeﬁlnformation 317 15 109
Applicant Appraisal 4.01 6.5 .98
Applicant Consyltation 3.79 11 .98
Sfuqent Orientation 3.89 9 .86
Student Registration 3.45 w
Student Records } 4.18 3 .88
Student Advisory 1 4.66 1 .69
Student Counselling 3.92 8 1.03
Recreational Activity 3.58 13 .90
Student  Self-government 3.66 12 1.05
Health Service 4.15 4 .97
Financiél Assisﬁance , 4.01 6.5 .99
Housing 4.06 5 . .97
out-of;resfdence Hodsing » 2.92 16 1.23

' Graduate P1acement 4.44 2 .92
Stgdent-ﬁersonnel‘Eva]Qation . 3.88 10 - 1.03
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Student Perceptions

The means scores and standard deviations for the student perceptions

of th‘importance of the studeng service functions are presented in Table
o ’

vugction was categorized by the respondents as being of either low
‘}lsome importance.

Only ene function, Student Advisory, was classified as being of high
iméértance. The mean for this functi;n was 4.667 Twelve functions were
cétegorized as being quite important, with mean scores falling within fhe
3.50 to 4.49 range. The Graduate Placement function was rated second
highest in importance; with a mean score of 4.44.

Pre-entrance Information, Student Registration, and Out-of-residence
Housing were judged to be moderately important, with means within thé
2.50 to 3.49 range.- The. function rated to be’ the least important was
Out-of-residence Housing (2.92). _

The standard deviation of .69 indicates a high degree of conﬁensus
among students regardingﬁtﬁe rating of the Student Advisory function.
‘Standard deviations‘of .86 and .88 for Student Orientation and Student
Records suggest'considerable agreement among respondents also about the
importance of these funtfions.» The lowest. degree of consensus among
students occurred for Out-of-residence Housing, with a standard déViatioﬁ
of 1.23.- The second lowest degree of consensus occurred for ﬁre-eéfrance

Information (1.09).

~ Involvenent
For this dimension, faculty respondents were asked to estimate the

extent to which they performed'tasks associated withAtheﬁstudent service

g ¥
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functions. Responses were indicated on a scale of never, occasionally,

_and frequent1y " Student respondents were asked to estimate the extent to

which they were involved in or used the student services. The student

response categories were never, once, occasionally, and frequently.

Faculty Perceptions

The relative frequency percentages for facu1ty involvement in the

student service functions are presented in Table 9.

"

A maJor1ty of respondents -indicated frequent involvement in two

functions, Student ‘Records (86.7%) and Student Adv1sory (73.3%). The

{ :

third highest level of involvement occurred in S?gfent Orientation
. : YER K

activities (46.7%). The majority of faculty respondents 1nd1cated on]y

occasiorw] involvement in Pre-entrance Information (60%). Student’

Counselling activities showed a 46.7‘percent of occasional involvement by

| facn1ty members. . . o8

Respondent involvement in n1ne of the funct1ons was limited.
Respondents indicated either occasiona1 (40%) or no 1nvo1vement (53.3%)

1n Recreationa1 Activity. Recreational facilities are ava11ab1e through

~ the sch001 residence, "and facu1ty pacticipatfon in- these activities is

vo]untary Hea]th Service is provfded through the hospita] Emp1oyee4
Hea1th Office, and faculty involvement consists primari]y of referring
studentsk as required. Forty percent of the respondents indicated an

occasional involvement, but 53.3 percent recorded no fnvolvement at all.

f Respondents indicated ei}her occasional (33.3%) or no involvement (46.7%)

in the activities associated with Student Personnel Evaluation.
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\ Table 9
_FHequency Percentage of Faculty Perceptions
of Involvement in Student Service Functions
N=15 L
.
Function Frequent Occasional ' Never
Pre-entrance Information 20.0 60.0 20.0°
Applicant Appraisal 33.3 6.7 60.0
Applicant Consultation 13.3 20.0 66.7
Student Orientation 26.7 26.7 26.7
Student Registration 6.7 13.3 80.0
Student Records 86.7 13.3
Student Advisory . 73.3 - 26.7
Sfudént Counselling 26.7 46.7 26.7 E
Recreational Activity . 6 40.0 53.3 !
Student Se]f-goverhment 6.7 93.3 , )
Health Service 6.7 40.0 53.3 i
Financial Assistance 20.0 80.0
Housing " 100.0
Out-of-residence Hougin93 : 100.0
Graduate Placement =, 20.0 80.0
13.3 33.3 46.7

* Student Personnel Evaluation
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In regards to the Applicant Appraisal and Applicant Consulta%ionl
functions, 66 and 66.7 percent of faculty respondenté, respectively,
indicated that they had no involvement in the activities associated with
these ser?ices. These percentages reflect the presence of the school
Selections Committee which has the main responsibility for interviewing
and selecting applicants for admission into the nursing program. '
Eighty percent of the Eespondents jndicated that they were never
involved with Graduate Placement, Financial Assistance, or Student
Registration. Information regarding sources of financial assistance is
available in ~the student handbook and -through the dffice of the
registrar.. No formal graudate placement service exists at the school.
The activities associated with this funct1on consist mainly of providing
transcripts and references,'and providing an opportun1ty°for graduating
students to meet with nursing”service representatives from the hospital.
Although individual instructors may be reqd;sted to provide references,
the main activities assocjateg with Gradugte Placement are carried out by
administrativé and school office personnel. The registrar has the main
, responsiS11ity for ongéhf;ﬁng student registration, and the activities
associated with the registration function are handled primar11y by the
administrative and school office persoanT
Faculty 1nvo]vement in $tudent Self-government was also very
1imited, with 93.3 percent of the respondents indicatiné\they were never
involved in these activities. A fatu]ty member is appointed each year to

¥

act as Student Advisor, and provide assistance to the Student CouncHl.
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None of the respondents 1indicated any involvement with either
Housing or Out-gf-residence“Housing. The residence is maintained and
-governed by the hospital, and no formal service to assist students to
find outside 1iving accommodation exists at presenf§,

A d
N e,
R
Tate

Student Perceptions | .

The re]ative frequency percentages for studéﬁ%yknvo1mem€£t-1n or u;e

- of the student servicés afe.presented in Table 10. )

| The highest degree of involvement occurred with Housing. !Frequent
involvement in this function was 1indicated by 55.6 percenti of the
students. This level of involvement was expected, since the majority of
studenis Tive in the available resi&ence accommodation.

The second highest level of involvement was reported for the Student
Se1f-governméht function. The majority of respondenfs indicated either
frequent (20.6%) or occasional ’(45%) involvement in  Student
Self-government agtivities. Students were also quite involved with
Recreétiona] Activity, Student Advfsory, and Health Service, with 45 to
55.6 percent of respondénts reporting occasional 1nvo]yement in these
functioﬁs. | |

A majority of respondents indicated a one-time 1involvement in
Student Registration (56;9%). A fairly large number of respondents also
indicated a one-time involvement in App1iéant,Appraisa1 (40%) and Student
Orientation (39.;%). The activities associated with these functions
occur mainly oﬁce a year.

Student involvement in tHe remaining eight functions was 1imited.

230 . :
The majority of re;pondents indicated. either occasional or no .
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Table 10
Frequency Percentage of Student Perceptions
of Involvement/Use of Student Service Functions
N=160

Function Frequent Occasional Once Never
Pre-entrance Information 1.9 25.0 16.2 431
Applicant Appraisal 4.4 8.1 40.0 36.9
Applicant Consultation 1.9 - 10.0 37.5 40.0
Student Orientation 15.6 23.1 39.4 10.0
Student Registration 3.7 13.7 56.9 10.6
Student Records . 15.6 25.0 9.4 31.9
Student Advisory 11.2 1 50.0 1.9 16.9
Student Counselling 2.5 16.9 8.7  60.0
Recreatibnal Activity 11.2 55.6 3.7 20.0
Student Self-government 20.6 45.0 6.3 16.9
Health Service 4.4_ 50.6 21.2 13.1
Financial Assistance 5.0 v: 11.9 18.1 53.7
Housing 55.6 13.1 2.5  17.5
gut-of-residencé Housing 1.2 1.9 1.2 78.1
Graduate Placement 1.9 5.6 3.7 69.4

. 1 7.5 . 31.3 7.5

Student Personnel Evaluation

L

36.9

~
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involvement in Pre-entraﬁce Information, Student‘Personnel Evaluation,
and Student Records.

The activities associated with Applicant Consultation are carried
out primarily by faculty members and school staff. Most respondents
reported that they were involved either once (37.5%) or never (40.0%)
in this function. A majority of students indicated that they were never

involved in Graduate Placement (69.4%), Student Counselling (60%), and
Financial Assistance (53.7%).  Students were least involved in the
Qut-of-residence Housing function; 78.1 percent indicated they were never

involved in this function.

Discussion of Profiles

Faculty Perceptions

The six functions rated highest by faculty on the dimensions of
scope, quality, and importance are all related to the formal educational
aspects of the nursing program. The Studeht Records function was rated
highest on the three dimensions and was the function for which faculty
reported the greatest degree Yf involvement. There was also a high
degree of consensus among faculty regarding the scope and importance of
this function. |

Pre-entrance Information, Student Orientation, and Student
Registration were perceived to be broad in scope, of good quality, and
quite important. Applicant Appraisal, while perceived to be broad in
scope and of good quality, was judged to be highly 1mport;nt. There was

considerable agreement among faculty regarding the 1ﬁportance of this
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function. Although the Student Advisory function was perceived to be
broad in scope and quite important, the quality of this function was
'Judged to be satisfactoey. Since facu]ty’consensus regardin%éthe quality
of the student services was lowest for this function, the perceived
importance of this function suggests that improvement may be Heeded.
Varying degrees of faculty involvement in these six functions were
reported. The extent of faculty involvement appears to‘feflect the way
in which the provision of student services is st}UCtured»at the school.
The majority of facelty respondents indicated frequent involvement in the
activities aesociated with Student Records and Student Advisory. This
level of involvement was K%xpected as faculty responsibilities include
assisting.students with the classroom and clinical aspects of the nursing
program and mainta1n1ng records of the students’ progress in these areas.

Involvement in Student Orientation was reported to be eitﬂer frequent or
occasional by most of the faculty respondents. Th1s resu1t was
consistent with the expectation that faculty members participate in the
E orientation of students to the school program, policies, and procedures.
The occasional 1involvement 1in Pre-entrance Information activities
reported by the majority of faculty reflects faculty participation in the
annual Open House and _the high school visits which are part of the
school's recruitment acti?rtﬁes Faculty involvement in both Applicant
Appraisal and Student Registration was limited, since the activities
associated with \f;QZe functions are carried out primarily by the

Se]ectionq

§4Comm1ttee and by the school adm1nistrat1ve and office
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The 1ow'1nc1dence of "Do Not Know" responses for the six functions
rated highest suggests that the faculty have a good level of awareness of
the scope and quality of the activities associated with these functions.
One respondent indicated an inability to Jjudge the quality of Studeht
Orientation.

The activities associated with the Student Counselling function were
perceived by faculty to be moderatg in scope and quite important, but
poor in quaiity. Even though there was a low degree of consensus
regarding the importance of this function, there was considerable
agreement about the quality, éuggesting there may be a need to improve
these activities.

| The functions rated lowest overall by faculty for the dimensions of
'scope, quality, and importance were Recreational Activity, Student
Self-government, Graduate Placement, and Out-of-residence Housing. The
quality of Student Sélf—government, Graduate Placement, and Recreational
Activity was judged to be satisfactory, and these functions were
perceived to be of either moderate or some importance. The quality of
,Out-of-residence Housing was judged to be po&r, and it was felt to be of
some importance. There was a high degree of consensus among faculty -
regarding the importance of this function. These ratings of the
importance suggest that faculfy do not perceive an immediate need }o
improve the scope or quality of these four functions.
A high incidence of "Do Not Know“ responses reported by faculty
regarding the scope and quality of these services suggests that these are
the services with which faculty are least familiar. Faculty 1nvo1vemen§

with these services was also limited, with the majority of respondents
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indicating they were never involved. This result suggests that faculty
perceptions of the scope and quality of these four services may be

influenced by the extent of their involvement with them.

i . L]
Student Perceptions - . \

The functions rated highest by students on the dimensions of scope,

quality, and importance were Student Advisory, Health Service, Housing,
and Applicant Appraisal. Of these, Student Advisory was considered to be
the most important, and there was considerable agreement among the
students regarding this rating. With the exception of the scope
d1mension for the Applicant Appraisal function, the frequenc} of "Do Not
Know" responses suggests that the students haveaa good level of knowledge
reqarding the scope and quality of these four functions. The majority of
students also reported some degree of involvement in the activities
associated with these functions. ~ Student perceptions of these four
functions suggest a general feeling of satisfaction with the way in which
these services are provided at the school. '

The Student Self-government function was perceived to have the
broadest scope and the best quality of all the functions. Although the
mean score for the importance of this function fell within the quite
‘important range, it was rated eleventh in importance by the students.
This suggests that the students are satis ~with the existing
opportunities available for self-governing ac{if::?:s. Three functions,
Graduate Placement, Student Counselling, and F1nénc1a1 Assistance, were

considered to be either moderate or 1imited in scope and of satisfactory

quality, but quite important. Student perceptions of the scope and
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quality of the Graduate Placement and Financial Assistance functions
could have been influenced by their awareness of and 1nvo1vement‘1n these
functions. Between 23 and 54 percent of the respondents chose the "Do
Not Know" response category when responding to the scope and quality of
these services. The majority also reported they were never involved in
these functions. This suggests that ;1though the students consider these
services to be important, they may as yet have had no need to determine
the extent of these services at the school. These results also ‘ugggd%
that the school might consider other ways to increase the students'
awareness—of the activities associated with these functions.

The Student Counselling function was perceived to be limited in
scope and quite important by the students. The quality of this function
was judged to be satisfactory, but consensus regarding this rating was
low in comparison to the quality ratings of the other functions.
Although the majority of respondent§ indicated they were never 1nvo1ved
in this function, this result may reflect the fact that, at present, a
counsellor is available on a part-time basis. Students perceptions of
this function may indicate that greater access to counselling services
should be considered by the school.

Out-~f-residence Housing,‘ Recréatipnal Activities, and Applicant
Consultation were rated 1ohest overa11 for the dimensions of scope,
quality, and importance. Although Applicant Consultation was perceived
to be limited in scope, student responses regarding the quality,
importance, and.use of this function suggest that they perceive no
pressing neea to expand Applicant Consultation activities. The‘

i

Recreational Activity function was perceived to be moderate in scope and
Qe :
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a major1ty of students ﬁreported @b léécaginma1 involvement - in this
funct1oﬁp A]though the qdé)iby of ;;;feational Activities was ‘rated
second lowest, the perceivedmigfpréﬁgge of this f%ngRTOn re]at1ve to the
other functions suggest% that. ?qy&nay not be necessary to improve the
quality of the avaflab]e recreational activities at this time. The
frequency of "Do Not Know" responses regarding the scope and quality of
these two functions indicates that most students have a good level of
awareness of the activities associated with them. “

Qut-of-residence Housing was rated 1owest of all the functions for
the dimensions of scope, quality, and 1mpbrtance. The majority of
students indicated they were unable to judge the scope and quality of

this function, and 78 percent indicated they had had no invcelvement 1in

Out-of-residence Housing. This may indicate that most students have had *
no need to seek assistance regarding out-of-residence accommodation. The
rating of Out-of-residence Housing as the least important of a]llkthe‘im

functions suggests that there may not be a need for the‘ school to”

initiate a formal. Out-of-residence Housing service at present.

”

Open-ended Responses

Group responses to the open-ended questionnaire 1tems are preéented

in this section. Both faculty and student groups were asked to. 1nd1cate\ ~

if there were any other services they felt the schooT shou]d bev,

providing. Student respondents were also requested to ind1cate whom thev

would first seek assistance from under specified circumstances. Ih1$
information provided an indication of student use of certafn séryices.

The relative frequency percentages of these responses are preséntedyin‘

Table 1l.

[3
&,
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‘Students SRR

11

ﬂk,

Faculty

when asked if there were any other services the school should
provide, two faculty respondents indicated the need for a full-time
counsellor to assist students with personal problems and problems related
to their studies, such as stress management. .

\ »

When asked td }ndicate how they first learned of the nursing
program, the most frequent responses chosen were friend (33.7%), relative
(24.4%), and othgr sources (17.5%) such as personal inquiry, previous
employment in the hospital, and contact with persons involved in health
care.

The majority of respondents indicated that they would first go to a
fellow student (43.8%) or an Instructor (40.0%) if they were experiencing
classroom related difficulties. In regards to difficulties related to
clinical performance, 78.7 percent indicated they would go to an
Instructor first.

" For assistance with a personal pwoblem, a friend/relative outside of
the school (55.6%) and fellow i}udent (38. 1%) were the most frequent
responses. Most of the responﬂéhts (78.7%) indicated they would first
seek assistance from a friend or relative if they were experiencing
financial difficulties. Other sources of financial aid specified were
parents and the Student Finance Board.

The most frequent soirces of'information about services offered by
the school Qere the student handbook<(35.0% , the Director (23.7%), and a

gé?ther sources listed included

student council representatfve (16.9%).

friends, classmates, and posted notices.

o
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Table 11

Frequency Percentaée of Student

Responses on School 0r1entat1on

¥

Question " Percent “Response
N "
How did you first find out 11.2 Nurstng school open house
about this nursing program? 1.2 Nursing school representative
| : ' " ‘ 11.2 High school tehcher/principa]
33.7 friend
24:4  Relative
N 17,5 Other *
To. whom wou}djyou go first 1.2 Director S .
{f you were experiencing 40.0 - Instructor  ° o
difficulty or doubts about 2.5 School counsellor .
your classroom.performance? 43.8 - Fellow student .
, oo . 10.0 Friend/Relative (outside school)
5 . 2.5 Other = \ »
To whom would you go first  78.7  Instructor !
. 1f you were experiencing - 0.6 “:School counsellor
. difficulty or. doubts about. 18.1 - Fellow student '
your clinical performance? 1.9 Friend/Relative (outside schoo1)
: : 0.6 Other
To whom would you go-first - 1.2 Instructor , :
if you need help-with a 3.1 ° School counsellor
personal probiem? 38.1 Fellow stddent -
: 55.6. Friend/Relative (outside school)
# 1.9 _Other -
To whom would you go first .1.9  Director e
if you were experiencing 5.0  School ‘counsellor e
. financial difffculties? .78;Zﬁ Friend/Relative
i N LN - ‘ — : 13' w

«-» Other-



~ Table 11 (continued),

Question Percent Response

"How were you informeqfof 23.7 Director

the student services 6.3 Instructor’
" offered by the school? 10.6 Registrar

{Check all appropriate 16.9  Student council representative
‘responses ). 35.0 -Student Handbook

' , , : 5.6 Other L

o - g ¥ -

L P

a - “‘X . B 4 %
e 4"*&;{' U
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When asked to indicate other services which the school should be
providfng; ,1mproved student :counselling services and 2 recreational/
extracurricular activities program were the most frequent responses.

Other responses included more time for \X€udent-instruétor contact to

express feelings, better orientdtion prior to commencement &F classes, -

more pre-entrance information regarding the program content, more
1nformat1on regarding post-graddate education possibilities, and

assistance in finding employment.
: N\

Summary

Student Records, Applicant Appraisal, Student Advisony;‘,Student

| Orientation, Pre-entrance Informétion,' and Student Registrat%on were
rated highest by faculty fork the dimensfons of scope, quality, \and

. " . . N \
importance. The Recreational Activity, Student Self-government, Graduate

Placement, and Out-of-residence Housing functions were rated ‘lowest. The
) R «
extent of faculty involvement in student service activities appears to be

structured at the school. Faculty were moét involved in Student Records,

‘Student Advisory, and Studént Orientation, and least involved in Housing,

\

Out-of-residence Housing, and Student Self-government.
Faculty ‘were most in agrgeMént regarding the scope of Out-of-

residence Housing, the quality of Financial Assistance, and the impor-

the scope of HoUsing, the quality of Student Advisory, and the importance
of Student Counselling. o t -

. ) )
«~ ’ . . . £

Rl

related to the way in which the provision of student servic is ©

' tangé of Pre-entrance Information. There was least agreement regarding

AP
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Students rated Student Advisory, Health Service, Housing, and
App11c&nt°Appraisa1 highest for the dimensions; of -scope, gua11ty; and
.1mp6rtance. The functions rated lowest for the three dimensions were
Out-of-res{dence Housing, Recreational Activity, and Applicant
Consultation. Students were most involved in the activities associated
with Housjng, Student SE]f—government, and Recreational Activity.
Involvement was lowest with Out-of-residence Housing, Graduate Placement,
and Student Counse111ng

Student consensus was highest regardwng the sc0pe of Pre- entrance
Informat1on, the quality of Student Personnel Eva]uation, and the
1mportance of Student Adv1sory, and 1owest for - the scope of Grad
Placement thé quality gf Health~ Serv1ce, and the 1mportancé
Out of res1dence Housing. | |

Both facu1ty and student.groups indicated they knew least about the )
_scope and quality of the Out-of-residence Housing and Graduate P1aqement
funct1ons ‘

The majority o¥§student respondents 1nd1cated that they wou]d seek
assistance from sources inside the school 1f they were experjegcing
dffficu1ties related to their classroom or clinjcal pe}formance. Sources
outside of thé-séhoo1 would be sought 1fvf1naﬁc1a1 or personal.pfob]ems
arose. Both t;e ‘facuTty and .$tudent groups expressed a need for °

improvement in the area of student chnse111n§s



CHAPTER 6

DifferencesxAmong Groups

Differences in perceptions of the scope, quality, importance, and_'

~1involvement/use of the student services among the respondent groups are

presented in this chapter. Faculty and student‘respondents werevassigned

" to groups on the basis of the demographic factors of position,” year in

the program, student ~home town population, and’ ‘residence and

non- residence student accommodation The following group comparisons

were made on the dimensions of scope, quality, and importance

1.
2.

Totai faculty and totai ‘student groups,

. s
First year facuity and second year facuity, L e
First year students and second year students;
Rural sédflents ‘and urban students; and _ o

a ~ o .

Students 1iving in residence and students living out of

residence. . o | - . o Q .

witﬁgthe egmfption #f the totgg fac:gty and total student groups,

g,

the same group comparisons were made for the 1nvoivement/use dimension.

The total group comparisori was [gmitted as the questionnaire response

categories for this dimension were pt paraliei

A\

r

A t-test was used . to detedﬁine which differences between the

respondent groups were statisticaiiy significant _The discussion in this

T9ig,. WA s
chapter cepters on those differences which were statisticaiiy significant e

beyond the .05 level. = = ' _ v z7 ffgn
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Scope

Groupvdifferences regarding the scope of the stddent services were
statiética11y significant !ﬂn eleven of the sixteen functions.‘ Group
mean scores, t-values,.and probpbi]ities are presented ip Table 12.
Perceptions of the scopg"Of the Pre-entrance Information %unction
differed befween the fo§a1 fécpftf and totaf student groups and between

the first and second year faculty groups. Faculty perceived the range of

R

act1v1,t1es”m2:§sociated with this function to be broader than did the

. respect1ve group. means were 3@;9 and 2.86. Facu]ty
o o

members (4 11).

n N .’i&m
The range of act1vaf%s associated with the App]icant Appraisal

'funct1on was perce1ved to be broader. by the faculty group than by the

student group. The faculty group mean score was 3.60, whi]e the student
group mean 'score was 2.86. . The: act1v1t1es associated with Applicant

Consu]tat1on were rated as be1ng broader by the facu1ty group than by the

‘student group The group mean .scores were 3. ’ and. 2.43, respectively.

Differences "1in perception of the Student Orientation function

occurred between the faculty and student groups. Orientation to the
school conSis;s of formal activities related to the nursing program and

expected performance standards, and informal activities designed to help

incoming students become a¢t11métized to the school environment;”“Faculty‘

respondents perceived the range of activities assocfated with this

£

‘function to be broad 1n scope, with a mean score of 4. 13 " The. student

vt~



" Table 12

- Group Differences Regarding the Sc0pe of
- Student Service Functions

78.

Student Regisxrdtion

Faculty
Student

R

3.98

- ’ \"’ ‘ -
Function/Group . . N = - Mean t-value P
A L . . ’»:"" ¢Y ’
. ~ —— — .
Pre-entrance Information R ‘
‘ i ] , ) Lo am e 0o ’

First Year Faculty e .8 3 -2.80 .02
Second Year Faculty’ 9 4,11 o R
Faculty . 15 3.60 .- 3.29 00,
Student 108" 2.86 T oF S

Applicant Appraisal

49 Faculty e 15 . 3.60 3.39 .00
Student “<\ 115 2.86 .
. 3 o~ \ ' V
‘ Applicant Consultation
o Facu%' s 15 °  3.36 3.39 .00

Student ' 120 - 2.43 .

Student Orientation
Facult Mgy geldgue 3.64 00
Studen . 137 ﬁ:ﬁm - :

—n
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a
Table 12 (continued)
\l‘.%FunCtion/Group . N Méan t-value p
Student Records
Faculty 7T 15 4.27 4.64 .00
Student : - 118 2.84
: A
Recredtional Actinﬁy
Faculty ' 14 2.14 -2.38 .02
Student _ _ 142 2.89 R T A
) . | x: \‘N ‘ A}_@;’ "’:‘ ;'"‘:"Mh,.,.h,»: T o ] . ' d\‘ﬂw’
" Stident Self-government ’ -
Faculty e 13 2.31 -4.88 .00
Student . _ 137 3.58 '
Health Service
First Year Student . 77 3.45 2.89 .01 - “& :
Second Year Student 61 2.90 - “;‘g
o ‘ ’1‘.’;;*&“}“
S s ¥
Out-of-residence Housing .  ‘¢%&
First Year Student 21 2.4 2.29 .03
Second Year Student oL 26 1.54 ~ -
Student Persomel Evaluation ‘ o
_First Year Student 60 3.08 ° 2.19 03 .
Second Year Student ' 50 2.66 :
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group perceived these activities to be more limited, with a group mean
score of 3.23.

As indicated previousl;, the majority of the activities associated'
with the Student Registration function are carried out by schobo! office
and administrative personnel. The fi’bity group rated the scope of this
function to be broader than did the student group. The respectiwqtgroup
mean scores were 3.39 and 3.01. The activities associated with Student
Records were perceived to be broader in scope by the ‘faculty than by the
students. The facqity group mean score was 4ﬁ27 and the student group

5

mean score was 2.84.

‘Perceptions of the ARecreationai hﬁgtivity function diifered
significant]y between the student and facuity groups. Since there is no
formal recreational program in operation at the school the a!gority of
these actiVities are planned by the students. The student group
perceived the scope oi Recreational Activities to be broader than did the
facuity group, ‘with mean scores of 2.89 and 2.14, respectively.
Differences in perception of the Student Self-government function
occurred between the faculty and student groups.\ The student group mean
scorevwas 3.58,yindicating.a broad range of activities associated with
this function. Faculty perceived this function to be more limited, with
3 group mean score of 2.31. ‘.Perceptions of the scope of the  Health
Service function differed between the first and second year students
The range of activities associated with this function was perceived to be

broader by the first year students. ‘The first-year mean score was 3. 45 -

- -y

and the second year mean score was 2. 90
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Significant  différences in  perception of the scope of
Out-of-resideqi: Housing activities occurred between the f1rs; and second
year students. 1though both groups perceived this function to be
limited, with mean scores of 2.14 and 1.54, respectively, this difference
was stétistica]]y significant with a probability éf .03.

Perceptions of the scope of the Student Personnel Evaluation
function gjffered between the first and second year student groups. The
range” of activities associated with this function was perceived to be
- broader by the first year group (3.08) than by the ;econd year group
(2.66)._ '

Quality : | o

Differences in perception of the quality of the student “service
functions‘among the respondent grodps were‘statistica11y significant for
e\ght of the sixteen- functions. The majority of these dMfferences

, , .t :
occurred between the studemt groups. Group mean scores, t-values and

probabilitiesgafe presented in Table 13.77 2

Differences .1n thé\\perception of the quality of Pre-entrance
Information activities occurred betwébn' the first and second year
students. Thé.first-year proup mean scbre of 3.46 was §1§h1f1cant1y
lower than the second year score 6f 3.86. Second year students perceived
" the quality of the Student Orientation-function to be better than did the
Tirst*year stu&ents. * The réspective mean 9core§‘for these two groups

were 3.72 and 3.30. .



B Table 13

Group Differences Regarding the Quality of

Student Service Functions

Second Year Student - 6

Function/Group N Mean t-value p
Pre-entrance Information .
First Year Studesi 91 3.46 -3.16 .00
Second Year Student 67 3.86
Student Orientation .
First Year Student. | 84 3.30 ~2.76 "0l
Second Year Student 65 3.72
egistration _
A t Year Student 91 3.44 -4.04 .00
. Second Year Student ‘67 3.93 o
[ B .
, o .
Student Counse¥ling = e o v ay
Faculty | 14 2.29  -2.46 .02
Student 141 3.04 AR ‘
Student Self-government
Faculty ' 11 2.82 -4.93 .00
Student ‘ ' 157 3.89
Health Service 2
First Year Student 8? '3.84 3.33 .00
3.22_
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Tabie 13 (continued)
Function/Group ‘ VlN Mean t-value. P
. {\V;\‘ N I
Graduate Placement :
First Year Student 31 3.26 2.15 . . .04
Second Year Student ;GSQb 2.74 X :
Student: Residence 46 2.74  -3.24 .00

Student: Non-residence 20 3.55
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Perceptions regarding fhe qudlfty of the Student Registration
function differed. between the first and second year student groups. The

quality of the~act1v1t1@ “ssociated with this ‘function was rated higher

by students 1in .the sec (3w93) than by students in the first year

I "l v

L

(3.44).

Differences in p”ion of the quality of the Student Counseﬂing
and Student Self- gov&#ﬂment fungtions occurred between the faculty and
student groups. Thégpuality of both of these functions was rateq‘higher
by the student group: For the Student Counselling function, the student
aroup mean score was 3.04 and the faculty group mean score was 2.29.
Students also perceived the Student Self-government function to be of
better quality than did the faculty, with respective group mean scores of
3.89 and 2.32.

Differences in the perception of the Health Service function
occurréd between the first and. second year student groups The quality
of this function was rated higher by the f1rst year students (3 éﬂ) than
by the second year siudents (3.22).

Perceptions of the quality of thé Graduate Placement function

>

differed between the first and second year students, and betﬁéen the

o a
residence and non-residence student groubs The activities associated

with this function were rated higher by the first year ‘students. The

respective figst and second year grQup mean scores were 3.26 and 2.74.
Studénts 1iving out of residence perceived this function to be of better
quality than did the students living in residence (3.55 and 2.74).

' L AV . CL . . B
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. Importance )
Group perceptions of the importance of the student servfce functions
differed Signﬁficantly for nine of the sixteen_functidns;‘ The group mean
scores, t-values, and probabil%tiés are presented in Table 14.

Péfceptipns of the importance of the Pre-entrance Information

function differed between the residehce and anffésidence siudent.groups,‘

and between the faculty and student‘groups. Pre-entrance Information
activities were rated as more important by students liviﬁg- out of
residence (3.49) than. by students living in residenae (3.06).
Pre-entrance Information activities were seen to be more important by
faculty (4.33) than by sStudents (3.17). | App11cant Appraisal was
perceived to be more 1mportﬁkt by the faculty (4:.53) than by the students

'

14

(4.01). .

o
Perceptions regarding the importance of the Recreational Activjty

function differed significantly between~ the rural and urban student

groups and between the faculty and student groups. Students from a rural
. b .

background perceived this function as being more important than did .

students from an urban background. The group mean scores were 3.76 and

3.45, respect1vely. ‘Recreational Activity was Jjudged. by the student‘

group to be quité important (3;58). Faculty perceived this function tof

be less important, with a group mean score of 2.13 .

The activities associated with the Student Self-government:f'funcﬂon~

were seen 10 be more important by the student group than by the faculty

group. sTh?é'gstudent;and.:gaculty group mean scores were 3.66 and 2.64,

- respectively. ' L



K

“Function/Group r N. Mean P
" Pre-entrance Information
<« - i ) . ) Y
Student: Residence \\\ 103 3.06 -2.07 .04
Student: Non-residence 37 3.49
. : \
Faculty 15 4,33 6.31 .00
Student 140 3.17 ’
e W
! »> .

Applicant Appraisal

Faculty 15 4.53 2.03 .04
o Studéht r 141 4.01 -

Recreational Activity
Student: Rural 55 3.76 2.02 .05
Student: Urban 88 3.45 o
Faculty 152,13 -5.92 .00
Student i 44 - 3.58 BN

. . > ~ & '

Student Self-government -
Faculty  ° 14 2.64 -3.46 .00 -
Student 144 3,66 . »

Health Services '

Faculty 15 3.60 -2.06 .04
. 144 . 4.15

Table 14

-~ Group Differences Regarding the Importance

(s

.

~ of Student Service Functions
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‘ Table 14 (continued) T
1Y
¢ N
Function/Group ‘ N Mean t-value . p
Financial Assistance ;
Faculty | ¥ 15 3.47 ~2.02 .05
Student 143 4.01
 Housing " * v .

RN . u
Faculty. 15 2.47 -6.05 00
Student 144 4.06 N
First Year Faculty | 6 1.83 - -2.32 .04
Second Year Faculty . 9 2.89

| .
Out-of-residence Housing
Faculty ' | 14 1.93 -2.90 .00
Studert \ 131 2.92 )
First Year Faculty . 6 1.17 3.27 .01
Second Year Faculty ;8 2.50
/
Graduate Placement //
Faculty ; 14 3.00 -5.50 .00
Student 135 4.44
First Year Faculty 2.17 . -3.61 .00

)
Sepond Year Faculty 8 3.63
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Perceptibns regarding the 1mportance%pf_the Health Service'funcfion}
' differed between the faculty and student groups.l The student group }ated
thfs'function td.be of éreater 1mpprfénce than did the facﬁ]ty group.
The student énd faculty ‘groub mean .scores were 4.15 and 3.60,
*; respesﬁjyély. Financial Assigfance'was seen to be more 1mpor£ant by the
student group (4.01) than by the faculty group (3.47). ‘
Differences in perceptions of “the importance of threg functions
occurred between the faculty and students groups,'And between the first
and second year faculty groups. Students perceived the Housing function
to be quite 1mportant (4.08), while faculty perceived it to be of some
1mportance (2. 47) Seconq year facu]ty respondents r(}eQ\Housing to be
more 1mportant than did first year chu]ty respondents.; The second year
group mean score was 2789‘and the first yeér group mean score wés 1.83.
The Out-of-residence Housing fuﬁction‘was seen to be more important
by the students (2.92) than by the chu1ty (1.83). " First year.faculty
respon%fnts perceived Out-of-residence Housing to be of low 1mportance
with a group mean score of 1.17. The second year faculty group perceived
this function to be‘more 1mp"¥ant w1th a group mean score of 2. 50
The activities associated with the Graduate Placement function were
judged to be more important by the student group than by the faculty
group. These group mean scg}es were 4.44 and 3.00, respectively.
‘foferences in perceptions of the Graduate P]acem?pt function also
occurred between the first and second year faculty groups. Second year

.&rfgv
, faculty respondents rated this function as being quite important with a .

ﬁ
group mFan score of 3 63, ‘while first year faculty perceived this

“-function| to be less important, with a mean score of 2.17. |

|
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Involvement
Faculty , involvement in  student service functions. /differed
significantly for only twe of the sixteen functions. Differences in the
1eve1-of involvement in or use of the student service functions by the
student respondent groups occurred for eight functions. The group mean
sceres, t-values and probabilities are presented in Table 15. )
The degree of invo]vement in Pre-entrahce Informat%on activities
differed eign1f1cantTy between rural and ufban student groups. Rural
student§ were more involved, with a group mean score'of 2.04.. The urban

1

’group mean was -1.69.

Differences 1in involvement in Student Orientation aetivities
occurred between the first and second year student groups, with the
degree of involvement being higher fer the second year group. The first
year 6;;upﬁmean score was 2.36 and the secoﬁd year. group mean was 2.68.
- Since seeond year students were inyolved in their owh orientation and in
the orientation of subsequent classes of students, this difference was
expected. Involvement with orientation activities also diffe{ed between
the residence end non-residence student groups, witq~ students living in
residence being more involved than those living out ef residence. The
gro;p mean scores for the residence and non-residence student groups were
2.61 and 2.23, respectively.

Studeﬁt involvement in the Student Records function differed between
" the first and‘second year student groups. The second year group had a
higher degree of involvement, with a mean score of 2.59. The first year
student greup mean score was 2;07. ~ Differences in .the degree of

involvement in Student Counselling activities occurred between the first
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-
Table 15
_ Group Differences Regarding the Involvement
> With Student Service Functions
Function/Group N. Mean t-value )
Pre-entrance Information
Student: Rural 53 2.08 2.17 .03
Student: YUrban 81 1.69
Student Orientation
First Year Student 78 2.36 -2.05 .04
Second Year Student 63 2.68 ‘
Student: Residence 102 2.61 2.22 .03
Student: Non-residence 39 2.23
Student Records
First Year Student 73 2.07 -2.56 .01
Second Year Student 58 2.59
Student Counselling
First Year Student 78 1.41 -2.28 .02
Second Year Student 63 1.76
Rec}eationa1 Activity
Student: Residence 108 2.84 4.59 .00
Student: Non-residence 37 2.05
First Year Faculty 6 2.00 2.82 .01
Second Year Faculty 9 1.22



Table 15 (continued)
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Function/Group Mean t-value p
Student Self-government
Student: Residence 107 2.89 2.22 .03
Student: Non-residence 35 2.46
First Year Student 81 2.57 -2.98 .00
Second Year Student 61 3.07
Health Sérvice~
Student: Residence 106 2.62 2.71 .01
Student: Non-residence 37 2.22
Financial Assistance
First Year Faculty 6 1.50 2.79 .02
Seqpnd Year Faculty 9 1.00
Housing ' x
Student: Residence 106 3.75 11.82 .00
Student: Non-residence 36 1.61 -
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and second yeaf student groups; Second year students reported ; higher
degree ofvinvolvement with this function. The second and first year
group mean scores were 1.76 and 1.41, respectively. |

' Students living in residence reported a higher level of involvement
in Recreatioﬁa]-Activi%y fhan students 1iving out of residence. The
fespective grouﬁ mean scores were 2.84 and 2.05. Since the recreational
activities ocﬁur outside of the regular sch§o1 hours, students 11v1hg in
residence may have had more ready access to recreational facilities.
Differences in the.degree of- involvement in Recreational Activity also
occurred be;weenvthe first and second year faculty groups. First year
faculty reported a higher incidence of involvement with a group mean
score of 2.00, The second year group mean score was 1.22. |

The level of involvement with the Student Self-government function

differed between the residence and non-residence student groups and
between the first and second year student groups. Students 1living in
rggjdence were more involved in Student Self-government activities than
‘;EFE\thein‘counterparts living out of residence. The respective mean
scores were 2.89 and 2.46. Second year students had a significantly
higher degree of involvement in the Student Self-government functfon than
did first year students.” The second year group mean was 3.07, and the
first year group mean was 2.57. |

" Students 1iving in residence had more involvement in Health Service
thén those 1living out of residence. The residence gfoup mean score was
2.62, and the group mean score for students 1iving out of residence was
2.22: ,Differences in the degree of 1nv01vementr 16 the F[nancia]

e

Assistance function occurred between the first and second year faculty
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groups. The degree of involvement was higher for first year faculty.
Thé ffrs&/ and second year group mean scores were 1.50 and 1.00,
£ J/‘gl s

i ‘m‘f"'#m%"’@‘ " s .

respectieely.
The level of studenfikﬁ olvement in the Housing function differed

significantly between those students living in residence and those living-
in outside accommodation The 1in- residence group mean score was 3.75,

and the mean score for the out- of-residence group was 1.16.

Discussion of Group Differences

Differences in perceptions of the scope of the studgpt service
functions occurred most frequently between the faculty and student
groups. ( Pre-entrance Information, Applicant Appraisal, A§p1icant
Consultation, Student Orient#tion, Student Registration, énd Student
Records were perceived to be broader in scope by faculty, while
Récreationa1 Activity an€’Student Self-government were perceived broader
by the students. These dffferences could be related to the way in which
the provision~of these services was- structured at the school. The six-
functions rated hjgher by faculty are related to the formal aspects of
the school program, and faculty have- certain responsibiiitiéslin these
areas. Students have the main responsibility for the activities refated
to Recreational Activity and Student SE]f-government; faculty
participation in these acgivities is voluntary. ,

Second year students perceived -Health Service,’ Out-of-résfdence
Housing, and Student Personne} Evaluatfbn to be narrower in ~scope than
did the first year students. This result cou1d be related to the
length of time each of these groups had been. at the school and the

opportunities each has had to explore and use these services.

~
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~
First year faculty perceived the range of activities associated with

the Pre-entrance Information function to be more 11m1ted than did the
second year faculty. Since first year faculty have more contact with

beginning students, they may be more aware of any misconceptions or 1ack

of knowledge students have regardihg nursing and the nursing program.

Statistically signifjtant differences regarding the quality of
student services occurred most often among the student. groups. Between
the first and second year students, Pre-entrance Information, Student
Orientation, and Student Regist?ation were rated pigher by second year
students, while Health Service and Graduate Placement were rated higher
by first year students. Perceptions of the quality of these services may
have been influenced by the length of time students had been at the
school,.as second year students have had more time to explore and assess
the quality of these functions. Graduate Placement activities ‘Qere
perceived to be of better quality by students living out of residence
than by those 1living in residence.  Students living in outside
accommodation may make more use of resources outside of the school when
exploring empicyment opportunities.

Differences in pérceptions of the quality of two functions occurred
between the faculty and student groups. Student Counselling and Student
Self-government were both rated- higher-by students than by faculty. The
confidential nature’ of student counselling and thé responsibility
students have fgf self-government éztiv{ties suggest that students may
have a gf;ater awareness of the nature of these functions.

The majority of statistically significant differences regarding the

importance of the student service functions occurredvbetween the faculty
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‘,;ndistudent groups. Pre-entrance Information and Applicant Appraisal
were Jjudged to be more important by faculty than by students. This
difference may be the result of faculty having a better understanding of
~ the demands of the nufsfng program and the level of performance required
of students 1in order to bepsuccessfu]. Recreational Activity, Student
(Se1f-government, Health Services, Financial Assistance, Hoﬁsiﬁg,
Out-of-residence \Housing, and Graduate Placement were perceived to be
more 1important by students than by faculty. Perceptiéﬁs of the
1mﬁortance of these services may be influenced by the responsibilities
each group has relative to the services. With the éxception of referring
students to the Health Office when necessary, faculty involvement 1in
these services consists mainlj of directing students to appropriate.
résources as requested. Students have the main responsibility for
recreational and self-government activities, and for finding out what
:;sources are availgble regardingrliving accommodation, financial aid,
and finding employment following graduation.

Statistically significant differences for the impdrtance dimension
occurred between the residerce and non-residence student 'groups, and
between the rural and urban student groups. Stadents living out of
residence perceived Pre-entrance Information to be more important than
did stg@ents 1iving in residence. Students living in reéidence may be
morv aware of and have easier access to informal communication channels
through which prqgfhm 1nformation can be clarified and implemented.
Perceptions of thé importance of Recreational Activity differed between
the rural and urban student groups, with rural students perceiving this

function to be more important. This suggests that students from a rural



background may be less familiar with recreational opportunities available
in an urban area and may rely more‘on recreational activities available
at the school.

Differences regarding the importance of Housing, Out-of-residence
Housing, and Graduate Placement occurred between the first and second
year faculty qroups. These functions were considered to be more
important by second year faculty. This difference may {ndicate an
increased awareness on the part of second year faculty of student
concerns about finding employment and living accommodation as they near
the completion of the nursing program.

The level of involvement in'the student service functions differed
§igniffcant1y between three of the student groupings. In comparing the
;residence and non-residence student groups, students livina in residence
were more involved in Student Orientation, Recreational Activity, Student
Se]f-governmént, Health Service, and Housing. Since these services are
Tocated at the school and student involvement may occur outside of the
regular school hours;,studeﬁts living in residence could have had more
ngady access to these activities. Differences in the degree of student
invo]vemeng betweeh first and second year student groups occurred on four
functions. Second year stﬁdents had a higher level of involvement 1in
Student Orientation, Student Records, Student Counse11ing,'ahd Student
Self-government. This difference could be related to the length of time
~each group has been at the school, with second year students having had
more opportunities to become involvgg‘in these services. Rural students
reported a higher degree of involvement 1in Preléﬁtrance Information than

did urban students. This difference suggests that information about

% X5
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nursing and nursing programs may .be more readily avéilab]e to urban
students through sources other than the School of Nursing.

Significant differences in the level of 1involvement between the
first and fecond year faculty groups occurred for two of the student
service functions. First year faculty were more involved than were
second year faculty with Recreational Activity and Financial Assistance.
Since first year faculty have more contact with new students, they may
have been approached more frequently by students seeking information

about these services.

Summary

The majority.of statistically sighificant differences in perceptions
of the student service functions occurred between the faculty and student
groups. The -scope of Pre-entrance Information, Applicant Appraisal,
Applicant Consulation, Student Orien}ation, Student Registration, and
Student Records was perceived to be b?oqper by faculty than by students.
Two functions, Recreational Activities a%d Student Self-government, were
rated broader by the student group than by the faculty group. The
quality of Student Counselling and Student Self-government was judged to
be higher by the students than by the faculty. On the importance
dimension, Recreational Activity, Student Se1f—government, Health
Services, Financial Assistance, Housing, Out-of-residence Housing, and
Graduate Placement were perceived to be more important by the stude?

and Pre-entranéé Information and Applicant Appraisal were judged t e

more 1mportqnt by the faculty.
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Between “the first and second year faculty. groups, differences
occurred regarding the scope of one function, the importance of three
functions, and the degree of involvement with two functions. The range
of activities associated with Pre-entrance Information was perceived to
be broader by the second year faculty members. Housing, Out-of-Residence
Housing, and Graduate Placement were judged to be more {important by
second year %aculty than by first year faculty. First year faculty were
more d4nvolved with the activities associated with the Financial
Assistance and Rr-reational Activity functions. \

Statistically significant differences 1in perceptions occurred
between the first and second year student groups on the dimensions of
scope, 1mportancéﬁ and involvement. First year students judoed the range
of activities associated with Health Service, Out-of-residence Housing, .
and Student Personnel Evaluation to be broader than did the second year
students. On the quality dimension, Pre-entrance Information,. Student
Orientation, and Student Registration were rgted higher by second year
students, while Health Service and Graduate Placement were rated higher
by first year students. Second year students were more involved in
“Student/Orientation, Studeng Records, Student Counselling, and Student
Self-government than were first year students.

- Between the residence and non-residence student groups, perceptions
differed regarding the quality of one function, }@e importance - of one
function, and the degree of involvement with five functions. Students
living out of residence judged the quality of the Graduate Placement
function to be better than did students living in- ;ggidenée.

Pre-entrance Information was perceived to be more important by
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non-residence students. On'thé involvement d{;;nsion, sfudents living in
residence reported.a higher level of involvement in Student Orientafion,
Recreaiional Activity, Student Se1f-governmeﬁt, Heafth Service, and
| Housing than did théir.counterparts living in outside accommodafion. !

Differences in. perceptions between the rural andx'urban student
groups ocCurred regarding‘?he importance of»hecreational Activity. Thié
function was.judged to be more 1mpo;;aﬁt‘by the'rura1‘group. Rurd1h
“students also had a higﬁer degree of invp]vemént than did urban students

~ 1in the activities associated with Pre-entrance Information.



CHAPTER 7 Je

Summary, Conclusions and Imp11capions

g
s
/

- This chapter presents a summary of the ;iudy and ‘the conclusions

drawn from the results. Implications for pr@éfice, training, and further

research are identified.

. ~ Summary
The purpose of this study ggs¢/£o conduct an examination of the

student services available in one hospital based diploma nursidg program.

The study sought to determine the perceptions of faculty and students

regarding the scope, quality,/and importance of these Services ang to

determine the degree of fag&lty involvement and student uti]ization of
existing services. Fupf%er, the study endéaQored to 'identify' and
describe fhe existing gé;vices, and to ascertain if specified demographic
factors influenced 'pérceptions of, and involvement in, the available
services. | | // |

'The\samb1e fé;yﬁhe study was comprised of all faculty and. students
1nvo]yed in the first two years af the nursing program. Two forms of an
Inventory of Selected School Functions were used to collect data from
faculty and students regarding their percep%ions of the scope, quality,
and importance of sixtéen‘stugent service functions, and the extent to
which they were involved in or used the services available at the scﬁob1.
Five response choices were available for the dimensions of scdpe,
‘quality, and importance. A "Do Not Know" response category was 1né1uded

‘for the scope and quality dimensions. -For the 1nvclvement/use‘dimens{on;

1 100 ) , !
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three response categories were included in the facu]tyﬂlnvgntony,.and

four 1in thé student Inventory. The student'form of the Inventory also
contained demographic'and.school orientation items, and both Inventories

included open response items. Interviews were conducted with key school
personnel for tﬁe purposes of obtaining information about the services
" available at fhe schoq].. |
'Thefda;a‘yghe gna1&zed using rg1at1ve frequencies, mean scores, and

standardf;deifatfons, j For thé‘ dimensions of scope, quality, and

limporféﬁééguﬁéan scoré$ ahd standard dévia£{oﬁs were determined for~egcb.
yafiaBTéLLfiﬁ:addifion to the mean scores and standard deviations, the
»relativéu‘fré4uency was also ascertained for each& variable on the

’jnvo1vemeht/use‘ldihension. For the “Do‘ Not 'Knoh" responses, open

response Ytems, and student demographic and school orientation data,

frequencies were determined.

The sample was’gjxided into groups on the basis of the demographic

factors of poéition?giear in the prodram, stud;;: home town population,
" and residence accommodation. For the dimension$ of scope, qua]ify, and

‘1ﬁportance, comparisOQ§ were made between the following groups: total

faéulty and total students, first and second year faculty, first year and
second year students, rural and urban students, and students 1iving in

residence and students living out of residence. For the ihvo]vement/use
«dimension, the same grdup comparisons,\with_the exception of the total.:
facu]ty'and total stﬂdent group, were made. This comparison was omitted
as the response categories for this dimension weré not paratlel. A
t-test was used to identify differénces ahong the. groups which were

statistically significant beyond the 0.05 level.
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The student services available at the sch061 of nursing are provided
\wb&:both the school and the hospital. Student service functions provided
E by "the schoo] include applicant recruitment, applicant selection,

orientation,’ registration, financial assistance, counsel;;ng, stﬁdent
_se1f-goVérnment, and student records. Included in the recruitment and
se1ection*activities are the distribution of pre-ehtrance 1nformation and
opportunities for applicants‘ to meet with school personnel. Health
services are provided ﬂn conjunction with the hospital. Recreational
faci]ities,' residence Eaccommodation for female students, and food
services are available through the hospital. Although servicés 1in the
areas of graduate placement and out-of-residence housing are not
formalized, assist&ﬁce is available to students in the§e areas. To date,
no requests for assistance in finding outside living accommodatibn have

been received.

_Faculty |

_The student service functions perceived by faculty to have the
_broadest scope were Student Records, Student Orientation, Studen§
Registration, and Student Advisory. Qut-of-res1dence Housing,
Recreational Aétivity, and Student Self-government were judgedv to be
narrowest in scope. There was most agreement;gmong faculty regarding the
scope of Out-of-resideﬁce Housing and Student Self-government, and least
agreement regarding Housing anq Student Personnel Evaluation. The

highest percentage of "Do Not Know" responses occurred for the

OQut-of-residence housing function.
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The functions perceived by faculty to be most effectively performed

wére Student Records, Student Orientation, and Student Registration. Two,
functions,'Sfudent Counselling and Out-of-residence Housing, were Judged
to be of poor quality. There was most consensus regarding the quality of
Financiaf Assistance ;nd Out-of-residence Housing, and least qdhsensus
regarding the quality. of Student Advisory and Student Orjentation. The
“Do Not Know" response category was chosen most oftén for Out-of-
residénce Houéing.

Student Recordd, Applicant Appraisal, and Student Advisory were the

functions. perceived to be the most important by faculty. Out-of-

residence Housing, Recreational Activity; and Housing were judgéd to be
least important. Faculty were mast in agreement regérding the importance
of Pre-entranée Information and Applicant Appraisal, and least in
agreement regarding the importance of Student Counselling and Student

Registration.

Faculty were most involved in the activities associated with the
Student Records, Student Advisory, and Student Orientation functions.
None of the faculty indicated involvement in Housing and Out-of-residence

Housing.

Student

Student Self-governmént, Housing, and Studenf Advisory were the
functions perceived to be broadest in scope by. the students.
- Qut-of-residence Housing, Student Counselling, SZB Applicant Consultation
were  rated as haQing the narrowest scope. Students were most in

agreement regarding the scope -of Pre-entrance Information and Student
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Registration. There was least consensu§ regarding the ratings for
Gréduate P1aéement and Health Service. The "Do Not Know" reéponse
category was chosen most often for the Out-of-residence Housing and
Gradyate Placement functions.

The functions rated highest by students on the quality dimens{on
were Student Self-government, Student Advisory, and Heusing. Out-of-
residence Housing, Recreational’Activity, and Graduate Pldcement were the
functions rated lowest in terms of quality. There was mMost consensus
among students regarding the quality of Student Personnel Evaluation and
Applicant Appraisal, and least consensus regarding Health Service and
Student Counsel]ing} The highest percentage of "Do Not Know" responses
occurred for the Out-of—residence Housing and Graduate P]acement:
funct€ons. —

he student services Jjudged to be most fﬁportant by the - students

were | Student Advisory, Graduate P]acement and StudEnt Retﬁrds The
funcZions rated as least important were Out of-residence Housing,
Pre~entrance Information, and Student Registration. Students were most
in/ agreement regarding the 1mportance of Student Advisory, Student
0 ientation, and Student Records, and Tleast 1n agreement regarding

v

Qut -of-residence Housing and Pre-entrance Information.

/

/ Students were most involved in ‘the activities associated with

Housing, Student Self-government, and Recreational Activity. Low degrees
of 1nvo1vement were indicated for the Out-of- res1dence Housing, Graduate
P]acement, and Student Counselling functions.

The primary sources through which students first learned of the

nursing program were a friend or relative. Most students indicated they.
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would seek assistance from a fellow student or instructor for class
related difficulties, and %rom an instructor if they were having
/difficu1t1es related to clinical performance:. For financial and personal
difficulties, most student wbuld seek assistance from sources outside the

~school. The most freqdent]y’ used sources of information about the
student services at the school were the student handbook and the
director. |

. Both~fac;}}y and students indicated a need for 1mpfovemenf in the

student'counselling services available. Students also expressed a need

for a recreational/extracurricular activities program.

Group Comparisons’

For the §§§§§; dimension, most of the differences in percéptions
occurred between the tdta1 faculty'and total student groups. Perceptions
differed regarding the scope of eight functions. Six functions related
to the formal aspects of the program were judged to be broader in scope
by faculty than by students. These functions were Pre-engzance
Information, Applicant Appraisal, Applicant Consultation, Student
Orientation, Student Registration, and Student Records. The activities
associated with Recreational Activity and Student Se1f—governmenf were
perceived to be broader in scope by the students. Health Service,
Out-of-residence Housing, and Student Personnel Evaluation were perceived
to be broader in scope by first year .students than by second year
students. First .year faculty judged the scope of Pre-entrance
Information to be narrower than did second year faculty.

Différences regarding the quality of the student services occurred

most often among the -student groups. The quality of Pre-entrance
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Information, Student Orientation, and Student Registration was rated
"higher by second year stuqents, while Health Service and Graduate
Placement were rated higher by first year students. Students livfng out
of residence judged the quaTity of Graduate Placement to be highér than
did students 1living in residence. Between the faculty and student
groups, . Student Counselling and Student Self-government were both rated
higher by the students. |
For the importance dimension, 'differences in perceptions occurred
most frequently between the total faculty ‘and toé%l‘*stqd?nt groups.
Prefentrance Information and Applicant Appréisa] were judg;d idmﬁé:more
’impqrtant by faculty, - while Recreational Activity, Student
Self-government, Health Service, Financfal Assistance, Housing,
Out-of-residence Housing, and Graduate Placement were‘judged to be more
’;mportant by the‘students. Pre-entrénce Information was perceived to be
more‘important by students living out of residence than by those living
“in residence. Rural students judged Recreational Activity to be more
important than did urban students. Between thé faculty groups, Housing,
Out-of—resfdence Housing, and Graduate Placement were perceived to be
more important by second year fgcu]ty than by first year faculty.
Differences in the degrge of student involvement in sfudent service
functions occurred most often between students living in residence and
those living out of residence. Students 1iving in residence were more
involved in Student Orientation, Recreational Actfvity, Health Service,
Housing, and Student Se]f—goveEnment. In comparing first and second year

students, second year»studenté had a higher degree of 1nvo1vemeht in

Student Orientation, Student Records, Student Counselling, and Student
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:
Self-government. Rural students had more involvement in Pre-entrance
Information activities than did urban students. For the faculty groups,
firge year faculty were more involved than were second year faculty in

Recreational Activity and Financial Assistance.

x Conclusions

From the resuits of this study examining the student. services
available in one hospital based diploma nursing program, the following
conclusions are drawn:

1. The student services available at the school were provided by
both the school and the hospital. Services related to the formal aspects
of the school program were well developed. Services not directly related
to the formal program were less well developed, but some assistance was
available in these areas.

2. Faculty and students were, in general, satisfied with the scope
and quality of services directly related to the formal aspects of the
school program. Services related to the less formal aspects of the
program were perceived to be narrower in scope and less effectively
performed. : - |

3., Services with a direct bearing on the formal school program were
considered to be moSf important by faculty and students. A1l services
were judged to be of at least some importance.

4. Faculty involvement was greatest in those servicesﬂpergaining to
the formal school program; student involvement 16' these ‘se::ices was

variable. Students were generally more involved than faculty in services

related to the less formal aspects of the program.
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5. Both ?ﬂ?&v1ty and students were most knowledgeable about the

services wh1chq@gﬁ€
oy

of A,
.y N »
' LR

rffPosition%‘@bﬁF¢erms of being a faculty member or a student,

appeared to be the main -factor influencing perceptions of the scope and
importance of the existing services. For the quality dimension,
position, in terms of being a first or second year student, appeared to
be the most relevant influencing factor.

7. The demographic- factors of aceommodafion and» rural or urban
background did not appear to have a méjor influence on student
perceptions of the scope, quality, and importance of the available
services. Residence accommodation was a factor influehcing student use

of some services.

s

Implications

The results of the study have implications for the provision of
several of the student services available at the school. A]thodgh
pé%ceptions of the scbpe and quality of Student Counselling differed
between faculty and students, both groups judged this function fo be
quite important and indicated a need for a fulls=time counsellor at the
school. The relatively low level of student involyement in this function
and the percentages of students indicating they would seek outside
assisténce for personal and school related difficulties may be a
reflection of the'avai]ability of counselling services, since the quality
of this function was felt to be satisfactory from thg:students{ point of
view. These results suggest the school may wish to consider expanding

this service and have a full-time counsellor available.
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The‘Out-of-Eesidence Housing function was perceived to be of 1limited
vscope and poor quality by both faculty and students. As both groups
Judged the function to be of low importance and the school had, to date,
receiVed no requests for assistance in this area, there does not appear
to be‘a need for expansion of this function.

Recreational Activity and Student ;;1f:bovernment were perceived by
faculty to be‘narrow in scopé. - Student ratings for the scope of these
functions were moderate and broad, respectively. As the activities
associated with both functions pertain mainly to the students, there does
not appear to be an urgent need to broaden the scope of either function
at present. Student perceptions of the quality and 1mpor£;nce of
Recreational Activity, ana the need expressed by some students for a
recreational/extracurricular activities program suggests the school may
wish to consider the establishment of such a program.

Although stuydents felt the scope of Applicant Consultation was
limited, the degree of student involvement in this servfce suggests no
pressing need to expand consultation activities at preseng;_ Given the
changing characteristics of students entering postsecondar;~ education

programs apparent from the literature, it may be beneficial ‘for the

7 school to consider re-evaluating and expanding consultation activities in
4 ~ ' '

the future.

The frequency of "Do Not Know" responses‘regarding the scope and
quality of Out-of—residence Housing and Graduate Placement suggests many
faculty and students are unaware of the assistance available in these
areas. Although further development of the activities associated with

the two functions does not appear necessary at this time, the importance
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ratings suggest that ways to make faculty and students more coanizant of
the available assistance could be considered.

As evidenced by the literature, there is a trend towards increasing
diversity in the characteristics of students entering postsecbndary
education institutions. Of'particular note for nursing are the numbers
of older students, students with previdus work and educational
experience, and students with responsibilities outside of the nursing
program. Given these trends, the school should consider periodic assess-
ments of the services available to determine their adequacy in meeting
the requirements of all students. In addition, consideration of ways to
increase faculty awareness of the activities associated with each service
would promote more effective use of the existing services and assist the

school in identifying areas requiring modification or expansion.

Recommendations for Further Research

1. This study was conducted at one hospital based school of
nursing. Since hospital based schools provide student services
independently rather than as part of a larger institution, expansion of
this survey.to include other hospital based nursing programs would assist
in identifying student service requirements which students in these
schools may have and which should be addressed. Although certain
reqwirementé may be unique to nursfng students, the information obtained
may be of value to other programs which independently provide student
services and would contribute to the general body of literature in the

.—area of .student services.
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2. In thi§ study, a questionnaire was used‘to collect data from
faculty and students. Consideration should be given to including an
interview format in further research in the area of student services.
This would assist in clarifying respondents' perceptions of existing
services and could provide more specific direction for needed changes.

>3. Sixteen student service functions were examined in this -study.
An 1indepth assessment of specific services would provide more detailed
information which could be used in planning modifications to, and’
expansion of, existing services. - Of particular note in this regard is
Student Counselling.

4. Given the changing demographic characteristics of students
entering nursing programs, it would be beneficial to determine the effect
of these characteristics on student service requirements.

5. A comparative study of student services in hospital based
nursing programs and nursing programs which are part of a larger
1nst1tufion should be given consideration. Such a study would assist in
identifying differences in student service requirements between the two
types of programs and provide both with information relative to student

needs.



REFERENCES

Baer, E1len D. "Nursing's Divided House -- An Historical Viéw.” Nursing
Research, 34, No. 1 (1985) 32-38.

Bryce, R.C. and R.G. McIntosh. Student Services at the Red River
Community College: The Final Report of the Mant{toba ColTleqes
Student Services Study.” Edmonton: University of ATberta, Uepartment
of Educational Administration, October, 1974,

Cohen, Arthur and Florence Brawer. The American Community College. San
Francisco: Jossey-Bass, 1982.

Collins, Charles C. Junior College Personnel Programs: What They Are and
What They Should Be.  Washington, D.C.: American Association of
Junior TolTeges, 1967.

Gaynon, David Bruce. "The First Restructuring of American Nursing
Education, 1880 -~ 1946." Nursing Educator, 10, No. 5 (1985) 27-31.

Gibbon, John Murray and Mary S. Mathewson. Three Centuries of“Canadian
Nursing. Toronto: MacMillan Company of Canada, 1947,

Gray, Yvonne. Exploration of Selected Pre~Admission Tests in One Diploma
Program in Nursing. London: The University of Western Untario,
1878. ‘

Hendry, Andrew. "Student Services in the Community Colleges of British
Columbia." Unpublished Ph.D. Dissertation, Department of
Educational Administration, University of Alberta, -Edmonton,

T 7 Alberta, 1974. .

---------- . "Student Services in Five Alberta Colleges: A Measure of
Quality." -Journal of College Student Personnel, 18 (September 1977)
371-374,

Hudéboh1, Nancy C. and Suellen B. Reed. "High-Risk Students Part 2.
Establishing a Student Retention Program." Nurse Educator, (Autumn
1984) 19-24.

»

Konrad, A.G. (Editor). C(Clientele and Community. Willowdale, Ontario:
Association of Canadian Community ToTTeges, 1974.

Leonard, E.A. Origins of Personnel Services in American Education.
Minneapolis: The University of Minnesota Press, 1956.

Malarkey, Louise. "The Older Student - Stress or Success on Campus."
Journal of Nursing Education, 18, No. 2 (1979) 15-19.

112



113

Miller, }.'and J. Prihce; The Future of Student Affairs. San Francfsco:
Jossey-Bass, 1976. ~

Mussallem, Helen K. (Director). Spotlight on Nursing Education: " The
Report of the Pilot Project For the EvaTuation of Schools of Nursing
Tn Canada. OUttawa: The Canadian Nurses' Assoctattion, 1960.

. Nursing Education in Canada. Ottawa: Royal Commission on
Health Servfces, Queen’s Printer, I965.

0'Banion, T A. Thurston and J. Gulden. “Junior. Col]ege Student
‘ Personne] Work: An Emerging Model" in Student Development Programs
in the Community Junior College. T. O0"Banion and A. Thurston ‘
(Editors). Englewood CTiffs, N.J.: Prentice-Hall, 1972.

" Pinter, Karen. “Support Systems for Health Professions Students."
Journal of Nursing Education, 22, No. 6 (1983) 232-236.

'Raines, Max R. "A Life-Centered Student Affairs Program." NASPA
Journal, 15 (Summer 1977) 2-10. _

Reed, Suellen B. and Nancy C. Hudepohl. "High-Risk Nursing Students:
Emergence of Remed1a1/Deve10pmenta1 Programs." Nurse Educator,
(Winter 1983) 21-25.

Se1gas, James W. Studept Services: An Evaluation Over T1me, 1972 - 1976
ERIC. ED 148 40T8. —

g,,«(

Steed, Margaret E.: An Evaluation of Students and Graduates of College
Nursi;g Programs in _the Province of ATberta. ATberta: Department of
Advanced tducation, Universities Co-ord1nat1ng Council, 1974. .

Thompson, S.D. "Student Services in Community Colleges," in Clientele
and,Community. A.G. Konrad (Editor). Willowdale, Ontario:
Association of Canadian Community Colleges, 1974.

Thorntbn; J.W. The Community Junior College. 3rd. ed. New York: Wiley,
1972, : :

Weinstein, M.A., I. Brown and M.W. Wahlstrom. "Selection Procedures and
Attrition." Journal of Nursing Eddcat1on 10, No. 4 (1979) 38-46.

“Weir, G.M. Survey of Nursing Education in Canada Toronto: The
University of Toronto Press, I93Z.




Appendj} A

4 Inventory of Selected School Functions

114



_ 115 |
4 .
INVENTORY OF SELECTED SCHOOL FUNCTIONS

DIRECTIONS: This Inventory contains a list of 16 functions dqaling with student ser

It is important that you read the descriptionsg of the functions carefully BSFORE RZ. .NG.
While the descriptions are intended to be as specific as possidble, they gre not dhtinl»ions:
consequently, you should read for the central theme and intent of the description. After
reading the description you are asked to judge four aspects ?If each function.

These four aspects includes

1. the scope of this function in your schools

2. the guality of this function in n your schoolg

3. your opinion of the j.mmm;_g of the function in your school; and

4, the degree to which you are personally involved in each of the functions as part of
" your work at the school.

SCOPEs Por the purpose of this Inventory, scope is defined as the degree to which you
perceive the school performing a range of activities associated with the function. You
‘are asked to judge scope on a scale between "very bhroad” and *very limited”, The option
of =do not know" is available.

. QUALITYs Quality is defined as the degree to which you ocerceive the function to be
effectively performed. You are asked to judge quality on a scale between "very good=

and *“very poor' The option of "do not know~ is available.

IMPORTANCE: This category requests your opinion of how important it is for the school
to perform activities associated with the function. You are asked to judge importance
on a scale between "low importance” and “high importance*.

INVOLYEMENT: This refers to your personal, direct performance of tasks associated with
the function as part of your role in the school. Your estimate of involvement is to be
ihdieated on a scale from ~highly involved= to “no involvenent"

Illugtrations
o
‘Scone . Quality Tajortance Your
Involvement
Function
‘ - -k SN
2 le £ of IS I8
1. Pre-entrance o8[S py Q &g '
(I o 8¢ ;
t -
_ Information '£°73" 88508
‘ v v , |
Igterprctatiom The perception of e respondent Is that the school performs a “limited

range of pre-entrance information activities~, and that the quality of these activities
is “satisfactory”. The respondent has an "occasional™ involvement in pre-entrance
information wotk. and judges the function to be "quite important-.

3

PLEASE ENTER YOI!R'RESPONSES ON THE ANSWER SHEET
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13.

14,

1s5.

16.

DZSCRIPTION OF SELECTED STUDENT PERSONNEL FUNCTIONS 116

PRE~-ENTRANCE INFORMATION
Providing prospective students with inroruation lbout the school‘s srogram.

[

APPLICANT APPRAISAL
Determining sultabillty of prospective students for admission.

APPLICART CONSULTATION

Conferring with grospective students prior to enrollment.
Example: interpreting admission requirements

STUDENT ORISNTATION .

5 Acquainting new students with school facilities, resources, and rtgulaiiona.
No?

STUDENT REGISTRIATION
Officlially registering students, initiating student progress record.

5

STUDENT RECORDS S e o -
Maintaining cumulative record of student srogress and development.

STUDENT ADVISORY ,
Assisting students with classroom and/or clinical difficulties.

STUDENT COUNSSLLING .
Assisting students with personal froblems.

R.CR~ATIONAL ACTIVITY
Develo:ing with students appropriate social and leisure time activities.

STUDLNT SELF~GOVERNMENT

Providing opportunities and encouragement for student self-governing
activities.

* Zxample: advising student council

HEALTH SERVICE : -

Providing clinical assistance for students with physical and/or cmotlonnl
difficulties.

FIRANCIAL ASSISTANCE
' Providing and/or identifying sources of financial aid.

[z

HOUSING
froviding suitable school residence accommodation.

OUT-OF-RESIDENCZ HOUSING . ;
Assist in locating/providing suitabdble out-of-residence accommodation.

CRADUATZ PLACEMENT . ’
Assist in locating appropriate employment opportunities following graduation.

STUDENT PERSONNEL EVALUATION

Collecting, analyzing, and interpreting data concerning student
characteristics, needs, and services.
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INVENTORY OF SELECTED SCHOOL FUNCTIONS

RESPONSE SHEET

DIRECTIONS:s With reference to the student service functions in your school, please
place a check mark (/) in the appropriate column to indicate your
response regarding the (1) scope, (2) quality, (3) importance, and
(4) your involvement. All responses will be treated as confidential
information. -

SCOFE QUALITY INFORTANCE YOUR
INVOLVEMENT

l. Pre-entrance' _ . e
information | B

2. Applicant aopralsal

3. Applicant consultation

4. Student orientation
5- Student registratibn
6. Student records

7. Student advisory

8. Student counselling

9. Recreational activity

10. Student
self-government

11. Health gervice
12. Financial assistance
13. Housing _ 5

14. Out-of-residence _
housing [ :

15. Graduate placexent

16.  Student »ersonnel
svaluation - . S B
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Are there any other activities which you feel the school should perform in order to
support the students® personal growth, professional growth, and academic endeavors?

B
S—

Please indicate in which year of the program you are presently teaching. .
15t year

2nd year

\1

THANK YOU POR ‘YOUR COOPERATION
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In the spaces provided, please check §/) the most aopropriate answer to the

following questions.

1.

2.

3.

4,

Year of the orogram

Home town population

™ .
Do you live in residence accomodation

provided by the school?

How did you first find out about this
nursing program? :

To whom would you go'first if you were
experiencing difficulty or doubts
about your classroom performance?

To whom weuld you go first if you were
experiencing difficulty or doubts
about your clinical »erformance?

To whon would you go first if you need
heln with a personal »roblem?

To whom would you go first if you were -

experiencing financial difficulties?

How were you informed af«xhe student
services offered by the sghool? (Check
all annropriate resnonses

e

AN EWNE N U N

~NoOn W

MR

N o Fuwhe

s s 2 e e e o

LT

. .

TEET

N O SN

W EWN -~

AT

N N -~

-

e s s e

All responses will be treated as confidential information.

First
Second

Under 1,000
1,000 - 10,000
10,000 - 100,000
Over 100,000

Yes
No

Nursing school open house
Nursing school representative
High school teacher/principal
Priend

Relative

Other (state)

Director

Ingtructor

School counsellor

Student council representative
Fellow student

Friend/Relative (outside schoo!
Other (state)

Director

Instructor

School counsellor

Student council representative
Fellow student

Friend/Relative (outside school
Other (state) :

Director

Instructor

School counsellor

Student council revresentative
Fellow student

Friend/Relative (outside school
Other (state)

Director
Instructor

School counsellor
Friend/relative
Other (state)

Director

Instructor

Registrar

Student council resresentative
Student handbook :
Other (state)
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PART 2

“Rease oslace the aporopvriate number in the space
regarding the services at the School of Nursing.

™
.

10.

1.

1z2.

13.

14,

16.

Very good

Good

Satisfactory ‘
Poor

Very poor

Do not know

[« N 0 WA J VY g
LI T N B A |

The quality of informgagtion about the school provided to
orosdective students was:

The or /pdure for determining the suitability of aoplicants
was:

3

The o2dortunity orovided for pre-enrollment discussions with
school staff was:

The orientation Jrogram to acquaint students with school
facilities and regulations was:

The registration process at the school was
The student record keeoning (marks, progress, reports) is:

The hel;ﬂavailable for students having classroom and/or
clinical difficulties is:

The hel> available for students having pdersonal problems isa

The recreational activities (sports, hobbies, etc.) offered
by the school are:

The odcortunities provided for student self-government
(student council, etc.) are:

r

The health services orovided for students are:

The hel> given with regards to financial aid (loans, grants)
iss i

The school residence accomodation is:

The heip given to students trying to locate out-of-residence
housing is:

The help provided for students trying to find suitable
emdloyment following graduation is:

The overall quality of the services available to students at
the school is:

120

orovided following each.sta‘ement
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CIRECTIONS: _ With reference to the following services at the school, please

10.
11.
12.
13.

1s,

15.

16.

, !

. Apclication selection |
]

!

. Student record keeding

. Help with academic and/or
. Help with personal |

. Recreational activities

olace a check mark {/) in the appropriate column to indicate your

response regarding:

1. Your opinion of the range of activities associated with each
service.

2. Your opinion of how jmportant it is for the school to perform
each service.

3. How often you have used or been involved in each service.

RANGE OF USE OR
ACTIVITIES INVOLVEMENT

©
o/ &
b/ »f
3 ek, [ &=
Ly Y e/
Stel& ¥ 5 s
£
QEISNE =
112[314] 4 6
. Recruitment activities

process

Pre-admission consultation
with staff member

Orientation activities

Registration Process

clinical difficulties

sroblems

Student self-governing
activities !

Health services

Financial assistance
information

residence facilities

Out of residence housing
assistance

Yelp to find employment
following graduation !

Evaluation of student
services .
. -




122

Are there any other activities which you feel the school should perform in order
to support the personal and professional growth of students and their academic
endeavors. :

THANK YOU FOR YOUR COOPERATION:
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FACULTY OF EDUCATION THE UNIVERSITY OF ALBERTA
KDOMONTON, CANADA

DEPARTHENT OF EDUCATIONAL
Y6G 208

ADMINISTRATION s g

June 2, 1983.

Dear Staff Member:

I am writing to request your participation in a study of student _
personnel services in a diploma nursing program. The study is part

of my work in Educational Administration at the University of

Alberta and will provide the basis for my masters thesis.

Enclosed is an Inventory of Selected School Functions which is
designed to elicit your perceptions of the scope, quality,
importance, and level of staff involvement in the non-instructional
services provided at the school. I hope you will agree to participate
in this study by completing the enclosed Inventory. Please seal the
completed Inventory in the envelope provided and return it to

the school office. Your replies will be held in the strictest

confidence.

Following the completion of this study, I will be pleased to send
you a summary of the results if you so desire. Your cooperation

is sincerely appreciated.

Yours truly,

N _pota

Barbara Houston
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FACULTY OF EDUCATION THE UNIVERSITY OF ALBERTA
DEPANTMENTY OF EOUCATIONAL EDMONTON, CANADA

ADMINISTRATION s a T6G 208

June 2, 1983.

Dear Student:

I am writing to request your participation in a study of student
personnel services in a diploma nursing program. The study is
part of my work in Educational Administration at the University

of Alberta.

Enclosed is a questionnaire designed to elicit student perceptions
of the range, quaiity, importance, and student utilization of the
non-instructional services available at the school. Since very few
studies have been carried out which focus specif%cally on student
services in nursing vrograms, you are in a unique position to
provide me with such information.

I hope you will agree to participate in this study by comroleting
the enclosed questionnaire, and returning it to the school
- office sealed in the envelope provided. Your replies will be held

in the strictest confidence.

Following the completiop of this study, I will be pleased to share
the results with you. Your assistance in this research is

sincerely apporeciated.

Yours truly,

Yot

Barbara Houston
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If you would like a summary of the results of this study, please
complete this form and return it to:

Barbara Houston,

# 25 10187-113 st.,
Edmonton, Alberta.
T5K 1P1

Name:
Mailing Address:




Appendix C

Interview Schedule

e
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"INTERVIEW SCHEDULE

Position ‘ Date

Introduction: The pﬁ;pose‘of this study is to examine the
non-instructional services which the school provides for students.

~ since you are involved. with T;- of these services, I would like to get
your perceptions of them | V;
the information which you provide will assist me to gain a better
understanding of the services available

your responses will be treated as confidential information

I would 1ike ‘to request your. permission to tape record this interview

1.  What doesvfhefschool do to recruit
students for the program?

- who is responsible

o

- who is ‘involved

2:1 How are su1tab1e rapplicants selected |
for the program7 -

- who is 1nvo1ved

- what provisions are available for |
staff consultation with applicants | -
who require assistance to determine | B ‘
if nursing is an appropriate career | : -
s  for them |

. ke . |
3. What does the school do to orient |
; new students to the school? ‘

- who is involved

4. What does the school do to provide |
assistance during registration? |

- who is responsible

- who is involved
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What is done to provide financial 2
aid or information on obtaining

. financial assistance

What does the school do to provide
health services for students?

What does the school do to provide a |

counselling service for

1) student personal problems

'2) students experiencYng classroom

and/or c]inica] difficulties

.- What is done to provide housing

and/or food services?

9. Does the school brovide assistance
+ . for students who wish to find

# out-of-residénce accommodation?
10. What does the school do to provide

assistance for the Student Council
or Association?

— — s S ot Rt s et S st ey S s i ey, e, e



130

11.

Are there any other opportunities
for student self-governing
activities available?

12.

What does the school do to provide
recreational activities for the
students?

13.

What types of data are gathered about
the students during their association
with the school?
- who is responsibie
- f -up studies

- job placement services after
graduation

14.

Are there any other services which
the school provides for students?

15,

Are there any other services which
the school should be providing. for
students? :

pr s et s s e e e e e e —————

This interview has been very helpful in providing another useful
perspective regarding student services at the school. :

Thank you for your cooperation.



