44785 A

'* National Library Bibliotheque nationale v
of Canada du Canada
Canadian Theses Division  Division des thdses canadiennes
Ottawa, Canada .
K1A ON4 |
PERMISSION TO MICROFILM — AUTORISATION DE MICROFILMER
e Please prnint or type Ecrire en lettres moulées ou <ac tylographiar
Full Name of Author -- Nom (:,Vdmplm de | auteur T
. 140 NIy A0 )
f 1£ (.///4 A/\j//( /’JKL4/ ' l[/\'/,,‘ “ e _ - - - -
Date of Birth £ Date de naissance Country of Birth =~ . <. Je naissance :
14 B ) o , . ) ’{
Nev 77 qu ey NN T
Permanen( Address — Resudence fixe v
. y o
B > . B ’, N ) .
d& " </u’1(( wCn. N rns O )
P - g .
ANAN WU Ul
Title of Thesis — Titre de la these v .. . o - B
s odue nle The ncelenc o e SO ot
p {‘r'-c /)m//vu(‘z \l!\(wv%fj“;” noon ’ / /

/W‘/M{H'(/ 5.>L‘/)(('/ / t/(J//)/\‘ )

o the wridTon yprossien by

DCmtnid o

University — Université

. | T
Umv-((é‘l'?g 6{ /;/b{/fo/
Degree for which thesis was presented — Grade pour lequel cette thése fut présentee

M OED

Year this degree conferred — Année d obtention de ce grade Name of Supervisor — Nom du directeur de théese

450 Dennis Searl<

- 7

Permission is hereby granted to the NATIONAL LIBRARY OF L autorisation est, par la présente. accordée a la BIBLIOTHE-
CANADA to microfilm this thesis and to lend or sell copies of QUE NATIONALE DU CANADA de microfilmer cette these et de
the film. préter ou de vendre des exemplaires du film.
The author reserves other publication rights, and neither the L auteur se réserve les autres droits de publication; m la these
thesis nor extensive extracts from it may be printed or other- ni de longs extraits de celle-ci ne doivent étre imprimés ou
wise reproduced without the author's written permission. autrement reproduits sans l'autorisation écrite de {'auteur.

Date-

@b% 5 7 Signaturs %\7//

NL-§1 (4/TT)



(L.

' * National L ibrary of Canada
Cotlections Development Branch

Canadian Them on

Microfiche Service sur microfiche

NOTICE

The quality of ghis microfiche is heavily dependeni
upon the quality of the original thesis submitted for
microfilming. Every effort has been made to ensure
the highest quality of reproduction possible.

If pages are missing, contact the university which
granted the degree.

Some pages may have indistinct print especially
if the original pages were typed with a poor typewriter
ribbon or if the university sent us a poor photocopy.

[4
\
\

A

Previously copyrighted materials (journal articles, )

published tests, etc.) are not filmed.

Reproduction in full or in part zi}this film is gov-
erned by the Canadian Copyright , R.S.C. 1970,
c. C-30. Please read the authorization forms which

accompany this thesis. ,

THIS DISSERTATION .
HAS BEEN MICROFILMED
EXACTLY AS RECEIVED

Ottawa, Canada -
K1A ON4

Babhothamé nationaie du Canada

Direction du développement des collections

Service des théses canadiennes

AVIS

La qualité de cette microfiche dépend grandement de
la qualité de la thése soumise au microfilmage. Nous
avons tout fait pour assurer une qualité supérieure

de reproduction.
'

S’'il manque des pages, veuillez communiquer
avec I'université qui a conféré le grade.

La qualité d’impression de certaines pages peut
laisser & désirer, surtout si les pages originales ont été
dactylographiées & Faide d’un ruban usé ou si I'univer-
sité nous a fait parvenir une photocopie de mauvaise

qualiteé.

Les documents qui font déja I'objet d'un droit
d’auteur (articles de revue, examens publiés, etc.) ne
sont pas microfilmés.

La reproduction, méme partielle, de ce microfilm
est soumise 3 la Loi canadienne sur le droit d‘auteur,
SRC 1970, c. C-30. Veuillez prendre connaissance des
formules d’'autorisation qui accompagnent cette thése.

LA THESE A ETE
MICROFILMEE TELLE QUE
NOUS L'AVONS RECUE

. ¢ NL-339 (Rev. 8/80)



THE tmxymsm'i OF ALBERTA

A PRELIMINARY INVEéTIGATION
INTO THE INCIDENCE OF CREOLE FORMS
IN THE WRITTEN EXPRESSION OF
PRIMARY SCHOOL STUDENTS IN DOMINICA

©

by
PATRICIA M. MONELLE

A THESIS
SUBMITTSED TO THE FACULTY OF GRADUATE STUDIES AND RESEARCH
IN }sRTIAL RULPILMENT OF THE REQUIREMENTS FOR THE DEGREE
. OF MASTER OF EDUCATION

DEPARTMENT OF ELEMENTARY EDUCATION

-

EDMONTON, ALBERTA
SPRING, 1980



THE UNIVERSITY OF ALBERTA
PACUTTY OFP GRADUATE STUDIES AND RESEARCH

Tﬁe undersigned certify that they have read, and
recommend to the PFaculty of Graduate Studies and Research,
for acceptance, a thesis entitled "A Preliminary Investigation
%nto the Incidence of Creole forms in the Written Expression
of Primary School Students in Dominica® submitted by
Patricia Margaret Monelle in partial fulfilment g;sthe
requirements for the degree of Master of Education.

Supervisor

f%a

cédeans "'___'_'__'_"'—'—"""'-'...

70 /980

o L9, 5, L560.



\

DEDICATION

4

To the memory of“iy late father,
Diogine Raphael Monelle, whose love and

aspirations for his children will ever

be a source of strength and inspiration.

’iv



Abstract

The immediate aim of this study was to investigate thed
influence of Prench Creole and Creole English on the written
expression of primary school qhildren in Dominica.

Data for the study were obtained from %he writtén compos-
itiqns of 8l sixth graders drawn from two schools in thﬁpRos- )
“ eau area. The scripté were w;itten in response to two compbe-V
ition tasks designed by the investigator, and administered by ©&
the classroom teachers in the presence of a supervisbr. The
data consisted of mQ:phological. syntactical, lexical and ‘
spelling errors which seemed cbmpatible with creole speech in
Dominica. The errors were identified with a specially con-
structed Usage Guide consisting 0f items selected from the
findingn_of previous descriptive research into the written
language behaviour of speakers of non-standard dialects.

These findings wer§ sudbplemented by the iﬁvestigafor's own
intuition as' a native Dominican.

| The recorded errors were analyzed quantitatively'and
linguistically ﬁnder the headings of morphology, syntax,
lexis and phonology. A wide range in the freguency and
distribution of tMe error types was observed. Some creole
features appeared only infrequently while others were pre-
sent in the scripts of alnosggtwo-thirds of fhe sample.

" Errors in prepositional ustsn; verb morphology (the past tense
'an¢ past pcrticipio -ed suffix), and verd tense formation
were the most numerous and the most widely distributed.
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Though some few students demonstrated ability tO«auﬁfain
atandard"uaage in their written language, the majority,
;oened to alternate between standard and non-standard forms.

On the basis of the results, it was concluded that some
of the difficulty experienced by Dominican students in
English as a school subject may be related to the creole
forms which chargpterize their ordinary speech.
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Chapter 1

THE PROBLEN

Background to the Problem

Introduction

Caribbean oduéatora find themselves increasingly
confronted in the classroom with a plethora of language
problems largely occasioned, it is felt, by the non-standard
dialect which the majority of students have internalized as
a first language. In Dominica, students’ performance in
recent years on the Common Entrancel and G.C.E. "O" Lovolz
examinations in English point to tremendous wastﬁge in the
educational systenm. The conclusion to be drawn from thg
resuffa is that the majority of children are not able to
attain a sagiafdctory level of language proficiency to merit
secondary school selection and that for many of thoso who do
succeed, subsequent language growth in the secondary school
.laga far behind what is desired. The need to enrich téach-
ing ability is obvious as one way of gfappling wifh the
situation, but a pre-requisite is th; teacher's understand-

ing of the cause of the students' difficulties. Clinchy and

lrho Common Entrance examination is administered to primary
school children in the age range 10-12+ for the purpose of
secondary school selection. _

tho General Certificate of Rducation "Ordinary" Level
examination is designed for students who have completed
five years of secondary schooling.. It is set by the exam-
inations syndicate of the University of Cambridgs.



Rosenthal (1971190) suggest that teachers pay great attention
to their students errors for "errors are more informative
than right answers". Errors indicate not only the need for
further instruction but, more importantly, analysis of errors
reveals what the child does in the process of reasoning.

The proposed study is a response to this message. The
written compositions of grade six pupils in Dominica will be
examined for specific items of non-standard3 usage bdbased upon
1) a description by Alleyne (1976) of the varieties of West
Indian English, 2) a report on a survey of the speech of
primary school children in Dominica by Carrington (1969), as
well as 3) the investigator's personal knowledge of the lan-
guage situafion in Dominica.

Since languagellearning and teaching is heavily influ-
enced by other than educational factors, language use in
Dominica will be discusﬁed against its historical, sociologi-
cal and political background.

he 1 e_sjtuation in Dom
Por about three centuries following Columbus® memorabdble
‘iandfall, various European nations vied for control o:hthe |
Caribbean region. On the island of Dominica, all attempts

at Europeah colonisation were stubbornly resisted by the
| _ / |
OgY»

( /

A non-standard direct of Enéizgh differs from the standard
at the level of syntax, phonol morphology and lexis.
‘Standard® here refers to educated Dominican English which
observes the rules of English grammar and syntax though not
always in idiomatic expressions. Vowel scheme, stress and
‘intonation patterns are also distinctive.



aboriginal inhabitants, the Caribs, until the arrival of
Prench settlers from Martinique in 1632. Thus was introduced
to the island the plantation system, the contact of European
and African giving birth to a new synthesis culture in which
a Prench-based creole became the doﬁinant medium of communica-
tion not only between PFrench and African, but between African
and African in light of the West Indian slave owners® precau-
tionary policy of nix;ng slaves of different linguistic back-
grounds. Annexation by Britain came in 1763 and the latter
half of the eighteenth century saw the island frequently
changing hands between the British and the French.” But the
British presence did not appreciably alter the linguistic
behaviors of the now predominantly African population.*apd'
the Prench Creole> continued to survive.

The origin and development of Prench (reole. In current

linguistics, much controversy surrounds the genesis of the

European-based pidgins and creoles spoken in and around the
Caribbean area and in West Africa. One school of thought
considers them all offshoots of the Portuguese pidgin which
emerged in the Sub-Saharan continent as a trade language at
the beginning of the European expansionist movement iﬁ the

uDoninica changed hands for the last time in 1805 with

Nelson’s victory over the Napoleonic fleet at the Battle of
the Saints. British rule ended in 1978 with the granting of
political independence. ' ‘

?The language that evolved in former French colonies in and
around the Caribbean and in the Seychelles, Réunion and
Mauritius. It has a predominantly French-based lexicon, but
independent phonology and grammar. Dominican Prench Creole
is referred to locally as Patois. .



fifteenth century (Taylor, 1968; Thonpeon; 1961). When other
Ruropean nations joined slave trading, the Portuguese pidgin
was relexified and the subsequent pidgins became the mother
tongue of Africans transported to the N?w World. Thus accord-
ing to Stewart (1962:46), today‘'s French Creole may be a re-

lexified form of a prior language:

...it has also been noted that the Caribbean Creoles
exhibit an impressive degree of correspondence in
their respective basic grammars. This correspondence
includes not oan similarities in syntax but even
cases .where specific grammatical morphemes are shared

" in common. PFurthermore, some investigators have shown
that there 1s a similar type of correspondence between
the Caribbean Creoles in general and certain pidgin and
Creole languages of Asia and Africa. This strongly
suggests that there is some kind of genetic relationship
between the various Caribbean Creoles, and even between
them and other creole-type languages spoken outside the
Caribbean. The nature of this relationship is suggested
by evidence that at least some of the Caribbean Creoles
have undergone & kind of lexical shift, whereby the vo-
cabulary derived from one source language has been
largely replaced, through a process of widespread borrow--
ing, by a more recent vocabulary derived from another
language, while the original grammatical structure is ¢
preserved practically unchanged.

But other students of Caribbean Creole reject this theory of
monogenesis, postﬁlating instead individual development within

the context of the local conditions that existed in each
territory (Alleyne 1971, Bickerton 1977). Alleyne (1971:5182)
sumnarises his arguments thﬁs:

The argument then is that in attempting to speak
English or Prench, Africans in Africa, as well as in
the New World, interpreted English or Prench struc-
tural patterns in terms of native patterns. Socio-
cultural factors everywhere determined the degree of
interference, from one territory to another and also
within any single territory. This resulted in linguis-~
tic variation and instability which 1s characteristic
of any dynamic acculturative process.



Whatever its-éenesis and however its development, the contin-
ued existence of French Creole alongside English as official
language, is clear manifestation of the varied political and
cultural history of the island.

Creole/English bjlingualism. Craig (1978a) contends
that most creole speech communities will tend to be bilingual
speéch communities, but that the status of an individual as
.a creole monolingual, standard monolingual or creole/standard
bilingual will depend on the pattern of social stratification
and the individual‘’s position in’'the social hierarchy. In the
Dominican context, language differences being also social and
cultural markers, generally speaking, the lower the social
status and educational level of an individual, the more like-
iy he is to be a Prench Creole monolingual. Consequently,
creole/standard bilingualism tends not to be evenly distribu-
ted among the social classes and it is the Prench Creola
rather than the standard dialect of English which is the more
widely diffused, proficiency in English being the preserve of
the upper classes and the educated. Tnié may be due to the
fact that
1. since social mobility is generally upwards, those who

move ffom the lower classes take the Creole with them;
2. a significantly larger propbrtion of the upper classes

achieve'proficiency in Creole through contact with

Creole speakers as compared with Creole speakers vis-‘a-

vis the standard;



3. political maturity has been accompanied by greater
exploitation of the French Creole or Patois in
literituro. drama and song, in advertising, anq on
radio and television resulting in more receptive
societal attitudes towards its use.

But such creole/standard categorisation belies the
language situation which truly obtains on the island.

To describe the course felt taken by Jamaican Creole -

i.e. the emergence of a cont;nuous range of speech varie-

ties in result of Jamaican Creole gradually merging with

Standard English, slowly changing over time and acquiring

many of the features of Standard English De Camp

(1971) used the term "post-creole continuum®. The term

designates a speech community where the outgrowth of the

coexistence of a creole language (the basilect) and an
official language (the acrolect) has been an intermediate
area of language exhibiting features of both the creole
and the standard. Commenting on the conditions which
facilitate such a phenomenon, De Camp (1971:29-30) points
out that
It would appear thet a speech community can reach
post-creole statu¥ only under two conditions. Pirst,
the dominant officie: 1anguafo must be the same as
the creole vocabu base; 1f it is different, then
the creole either sists as a separate language
with little change (e4g. the English creoles of
Surinam and the Pre ‘creole of St. Lucia and
Grenada) or becomes exgfinct, as Negerhollands is now
do « Second, the social system, though perha

still sharply stratified, must provide for sufficient
social mobility and sufficient ocorrective pressures



from above in order for the standard language to exert
real influence on creole speakers; otherwise the cre-
ole and the standard remain sharply separated as they

do in the Prench areas. These corrective pressures
(radio, television, internal migration, education, etc.)
do not operate uniformly on all speakers, of course)
otherwise the result would be a merger of the créole with
the standard rather than a continuum. Rather, the edu-
cational and occupational opportunities and the necessity
of learning a more nearly standard variety of English in
order to get a better job all act on individual speakers,
pulling them in differing degrees toward the standard end
of the continuum.

A dialect continuum may therefore be conceptualised in terms
of progression from basilect to' acrolect through a series of
minimal sfructural shifts. Craig (1971) descriyfs the con-

tinuum as "a dynamic interrelationship of forms of speech”

. (p.371) illustrated thus:

Standard Britis
(1a)| " “Englisn I

Stang:i‘dmwf’t ¢—> [Variants 1.....n[¢>[Creole]

(1b1 Standard British
English -
e ]9 p_ Jée——>[Varlants 1.....nJ¢>[Creole ]
Sources Craig, D.R. Ins Pidginigzation and Creolization of
: %%ggg%ﬁgg. Edited by D. Hymes.
ridge University Press,
1971, p.372.

with p(1lb) the creole component in SWI, and the two-way flow
of influence the interaction between societal attitudes and
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values and creole speech. Because this mesolectal phenomenon

is also characteristic of language use in Dominica, it is
difficult to accept De Camp’s assertion that "the oreole and
the standard remain sharply separated” in areas where the two
do not share a lexical relationsh;p.6 Any of the following
five English variants would be typical Dominican speech:

‘"I going town.

I goi in town. 7 -

I'm going in town.

I going te town.

I'm going to town.
Sentence 1 is almost telegraphic, being composed only of con-
" tent words. The use of the preposition °'in‘’ in sentence 2
may be interpreted either as a literal translation of Patois)
fen vil/ (*in or to town® - Eng.) or as the first shift
towards the acrolect; the appearance of the copula in sentence
3 as well as the replacement of('in' by ‘'to*' in sentence 4
représent still further structural shifts. Presumably then,
thq second condition mentioned by De Camp is far morQ crucial
to the emergence of a dialect continuum.

Language use in a continuum sjtuation. Viewed within
the system of values which West Indian societies have inheri-
ted fronlthe slave plantation system, the concept of a speech
continuum is brought into sharper focus. English is the

"official" language: it is the language of the school and the

Spavid De Camp, "The study of pidgin and creole languages."

In: Pidginizat;on and Creolization of Languages.
Edite Hymes, D. London:s Cambridge University

Press, 1971. p.29



preferred medium of formal and official business. Moreover,
the absence of a standardised orthography for the French
Creole makes English the medium for all normal writing pur-
poses, e.g. sighs. correspondence and newspapers. The PFrench
Creole on the other hand, having been so clesely linked with
slavery, "was ascribed the negative evaluation given to all
items of slave culture"” (Alleyne, 1961:3). Everywhere in the
Caribbean "there exists....a set of clichés which deprecate
the Creole and thereby imply the superiority of the Standard".
(Stewart, 1962:#2)? Stemming from such societal attitudes are
an early awareness of “"appropriateness” of language use and a
constant striving by the lower social classes towards acquisiis
tion of English, the latter beiﬁg recognised as one way of

- achieving higher social status. In his attempts at less fami-
liar but more socially preferred, forms of speech - phonologi-
cal, morpho-gyntactical or lexiéo—semantic - tegpindividual
produces varieties of speech intermediate between his norm and

the target, giving to the continuum extreme inter-idiolectal

7See William Stewart, "Creole languages in the Caribbean”.
Ins. Study of the Role of Second Languages in Asia,
aggifa; and Latin Amerigg. EEIEeEiSy ﬁ?ce. Frank A.,
ashington +C.3 Center for Applied Linguistics
1962, pp. 42-43. PP & '
l. Creole is not a language.
2. Crecle has no grammar; it is a "made up" form of speech.
3. gzeoé:rés a corruption of (the lexically related)
an .

4. Creole has ne uniformity of usage.
5. Creole is a mixture of many languages.

s
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variability. With "bilingual conpotenoe'8 (i.e. facility
in Prench Creole and an English variant or in Standard
and a variant in the intermediate zone) comes code-
switching often in the course of a single speech situa-
tion, according to the social demands that impinge upon
the situation. Por example, two individuals may begin
a discussion in Prench Creole but shift to an English
variant upon the arrival of a straﬁger or, in the school
context, of a teacher; the conversation at a party in a
middle-class suburb may evince gradual basipetal shifts
as the feeling of conviviality increasea, Thus code-
switching adds a new feature to the dialect continuum
viz. intra-idiolectal variability.

Some non-standard features of spoken Engljish in
Dominica. Frém the foregoing discussion of Creole/

English interaction and the wide range of language varie-
ties thereby produced, several distinctive phonological,

structural and lexical features may be anticipated.

8503 Dennis Cralg, "Language education in a post-creole

society”. In Case Studies Bilingual Education.

Edited by Spolsky, B. and Cooper, R.L. Rowley,

Mass. 3 Newbury House Publishers, 1978, pp. z07-408.
The author contends that in Caribbean post-creole
societies 1) the mutual unintelligibility of the Creole
and the Standard place them in a bilingual relationship;
2) the mesolectal varieties are in a gfgialectal rela- -
tionship with either extreme of the continuum because
the Creole elements make communication possible with
the Creole speaker while the Standard elements facili-
tate communication with the Standard speaker.

‘e
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N
PHONOLOGY 3

Note: PFor the purposes of this exercise only those
phonological variations which could give rise
to misinterpretations or which could be the .
otential cause of spelling difficulties will
discussed.

1l. Vowel

Prench Creole vocalic system does not contain
14 Standard English contrasts ///-/1/, /1}/- Iwf, [3]-/4],
so that speakers seldom pay attention to them in their
use of English. Hence among the more immediately per-~
ceptible features of Dominican speech are the following
replacements: ’

(a) high front tense /i/ for high front lax [I/

(b) high back tense [u/ for high back lax fq7

(c) mid lax back [/ for mid central Iy

2. Consonants ' ,

The interdental fricatives [§/ and /E/ and the
velar nasal /g/ do not exist in French Creole as dis-
tinct phonological elements. In Creole English variants,
[/ replaces /8/ showing a shift in point of articula-
tion fron dental to labio-dental e.g. [fru/- [fru/;
|bob/ > [bof] [df feplaces[’S/ in initial and medial
position repgeaenfing a shift in point and type of arti-
culation, from dental fricative to alveolar Stop
e.g.f.ﬂi"?/-, ldim/ 1 [283)> |ada) ,and the labiodental
fricativnz/v/ substitutes for /3/ in finai_poaition
o.g. .[brizd > [briv) . 1In the suffix |zn/, velar nasal I/
is replaced by alveolar nasal [n] e.g. [rolin] = Jrolrn/ .
Y
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consonant Clusters -

whereas initial and medial clyster combinations
6ceur in the word structure of French Creole, final
cluster combinations are not permissible. Creolized
English evidences reductions like

-t]> Ifl +« 9 l1s5t] = [I=f]

l-sH » [5] +- 4. [mast] > [mis/

|-nd] » In] ©9 magnd| -» [ma1n/

I-ndz| > nz[ <-9- |bandz/ > [banz/

I-1d) > |I] <§ [bold/ > /b.o//

1-12) > | J2) eg. [bldz) > 1bi1Z/

STRUCTURE
1. Noun lorphblogy
l.1. Plural _

Standard English requires inflection of the noun
form to indicate plurality. The French lreole noun is
invariable,’ the marker fse/ plus a post-positioned ‘
' determiner //n/ or /&/ functioning as the pluralizing
agent. Within the French Creole/English interaction
zone, pluralization of nouns i; not indicated wﬁero it
is appsrent from the context e.g. a numgral or quanti-
fier preceding the noun. Where the context may be

ambiguous, ‘pluralization is noted through the additive
lism/ or [on dem/ e-g.-[fri bot/ but [di botan dem/.

9Senan_t1ca11y. the unmarked noun in French Creole cor-
responds to the English generic e.g. /mango ka baz/
= mangoes are plentiful.. ‘

-
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1.2. Possession

Creole expresses this relationship by juxtaposition
of the two nouns in the order of possessed/possessor.
In the English variants the word order of English is
‘observed but not th; affixation of the inflections
Isl, |z] or |iz] as for example in “the man hat". When
the second noun (the object possessed) is deleted,
ﬁossessidn is expressed through the use of ‘own’

e.g. "that is John own".

2. Pronominal Forms
A compari;on of the pronominal system of Standard
English and pronominal usage in Dominica would indicate

certain deviant forms (See Table 1).

Table 1

"Comparison of S.E. prononinal forms with Dominican forms.

Standard English Dominican forms
you (plural) 4 ' -~ all you
mine T my own’
yours h ~ your own
his ~ his own
hers : ‘her own
ours . . . -~ . our own .
| yours (plural) =~ ~all you own
theirs - | " their own

The second pérson-plhral ‘you’ becomes ‘all jou"whiie
the morpheme 'oinf,iq added to the possessive adjective.

With the.exohption of 'all you', all the forms would be
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used in an emphatic sense so that one would get "their

own” but not "their own books". Carrington (1969:263)

suggests that

That reinterpretation may well be facilit
two factors. ‘

stress in Creole which may limit the perreption of

the emphatic nature of the ‘infix*’ own.

b) The Possessive Pronouns of Creole a themselves,

pronoun and personal pronouns:
e.g /58 & uy/ ‘yours' - [sg 2

3. Verbal System
3.1. Concord
The invariable Creole verb form finds i
pondence in English utterances in the use of the unin-
flected verd form (present tense) with a third perso;
singular subject as e.g. in *Lisa like to skip°‘.
Whereas the sequence ‘it have' and the use of *does’
as an auxiliary with subjects other than the third person
singular are apparént instances 6f concord deviation,
‘it have' is equivalent to ‘there is/areu,while ‘does’
functions as an invariable auxiliary to indicate present
tense, habitual aspect.
3.2. Present teﬁse
Non-progressjive aspect. Itlﬁas already been
poihted out that the sequence ‘does‘’+Verdb indicates
habitual action. But the same may also be conveyed
through the Verb-ing form e.g. ‘Mr. Charles teaching

History - Mr. Charles teaches History‘'. The Verb-ing
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form is also used for action that is non-habitual, e.g. ‘To

make guava je%}y. you putting the guavas to boil...." - 'To
make guéva jelly, put the guavas to boil....°‘.

Progressive aspect. Standard English expresses pro-
gression through the combination *be*' + present participle
Prench Creole makes no use of auxiliaries; indicating
progresgive activity through a pre-positioned marker /ka,/
Ne.g. [i kKa Vhﬁ/ 'he is comingi Creolized English observes the
participle form, but omits the auxiliary to produce

‘he coming’.

3.3. Past tense (completive aspect)

Where Standard English requires morphological change
to the verb-base with optional use of an auxiliary, in French
Creole tense relationsqus are either embedded within the
context e.g. /MH;W'n; J.‘/ = 'I came yesterday’, or indicated
by the pre-positioned marker e/  .e.g. //' 1€ pati [e mws m've/

‘He had ;eft when I a:rived’. The creolized English

form is characterised by both these features. Rf. ‘I see he-

eIy

laét night’; °I did 1leave already’&hen....'; *‘I did (was) say
no'; 'They did (was) agree®'. (Note that *did* and ‘was’

operate as invariable tense markers.)

3.4. Predication
The Creole English form deviates from the standard

where the complement is an adjective br adferb phrase.

o .



Usually the copula is omitted iﬂ non-past sequences as, for

example, in °'Mama well’; °the glass on the table’.

3.5. Other
”‘\~\ Two other distinctive structural features worthy of
mention are | %
| 1. reduplication for emphasis (e.g. °‘Me myself I don‘'t
care’ - °‘Quite frankly I don‘'t care®'), and
2. the inverted sentence (e.g. °‘Is go I going® -

‘I'm leaving now'), both features of the French Creole.

LEXICON

Bernstein (1966) postulates that shared referential
situations give rise to restricted codes of which one of the
principal features is a reduction inhthe range of'lexical
variety. Since the social contexts of Bernstein's ‘restricted
code*' find their correlate in Caribbean communities, the ¥he-
ory is not without some relevance to the area. One eipéc@ed
consequence Of~1im}ted vocabulary growth would be fépetit;on
of a word in a sentence with changes in meaning and grammati-
cal function. This is illustrated in the séntence "As he go.
to catch it, it go through the hgie'j Functionélly 'go’ is
in the first instance a modal, in the second a main verb,
while its semantic content shifts from "was about” to

"escaped”.

Summary

' The first language of many Dominicans is the French
Creole which came to the island with the slave plantation

-
144
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system, but the use of an English dialect is becoming more
widespread, English being the language of the school, the
media and commerce. Interaction of tie Creole and societal
pressures on the lower classes and the less educated to ac-
quire the "official” language produced an interlanguage
(Selinker, 1972) which has become fossilized. These inter-
mediate varieties of speech display extreme inter-idiolectal
and intra-idiolectal variability. Hence language use in
Dominica can be more aptly described in terms of a speech
continuum with Patois at one end and the formal speech of an
educated Dominican at the other, with a number of variants in
between. These factors imply thaf the Dominican child is in
a linguistic situation of the kind described by Stewart (1964a)
in which Ehglish is neither a native nor a foreign languagé.
Upon entering school, he brings with him a level of language
coppetence commensurate with his ability, maturity level and

early lingﬁipt;c environment.

Significance of the Study
The significance of the study can be examined from the
point of view of the following: | |
The instructional program

In view of the language situation outlined 1nvthe pre-
ceding section, it is obvious that language instruction in
Dominican schools largely depends for its effectiveness upon
.fhe p?ogram‘s being designed to meet the specific néeds of

Dominican students. A syStematic analysis of their written

S
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errors seems one way of assessing these needs (Corder, 1967;
Nemser, 1971). The knowledge therein derived may then be
exploited in programme planning to enable the learner to
learn more efficiently. It is anticipated that the findings
of this study will be of some value in the next revision of

the primary school English syllabus.

The classroom teacher

Whilq-it is doubtless that many experienced teachers
have recognised and catggorised the more frequent errors of
their students, this study aims to go beyond compilatiop by
seeking possible causes for the learner®s mistakes. Commen-
ting on teacher attitude to errors, Clinchy and Rosenthal
(1971:93) state:

The mere fact that a child fails does not tell us how
to go about designing instruction that will help him.

A common use of error is to count the number of mis-
takes a child makes on a test and, on the basis of the
sum, assign him to a particular ability group; however,
the sheer quantity of errors the child makes - in read-
ing, for example - does not tell us how to teach him to
read. We need to know what it is that prevents him from
reading well; and to find out, we must examine the na-
ture, as well as the number, of his errors. For Just

as there are many correct and incorrect paths to success,
there are many different routes to failure. If we treat
all errors alike, we do not come to grips with the *
child ‘s specific source of difficulty.

It is hoped that the results of this study will demonstrate
to the teacher that e£ror analysis, guided by current
educational theory, provides informative datg}on the nature
of a student’s difficulties, apd thus facilif#tes the task
of planning corrective measures to deal with these

difficulties.
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Teacher ggepaggtion

The Dominica Teachers College is committed to a pro-
gramme of teacher education that will equip teachers with
those skills best suited to dealing with the language diffi-
culties of school children in deinica. "There is much need
for data of the kind proposed in this study if the college

is to realise its goal.

searc

If indeed some of the errors in the written expression
of the sample are dialect-related, then this study could
provide a point of departure for a more systematic investi-
gation of the language habits - oral and written - of the
primary school population in Dominica.

Statement of the Problem

~ What features of Dominican creole speech can be identi-
fied in fhe written éxpression of primary school children in

Dominica?

Purpose of the Study

This study is aimed "at

1. investigating the occurrence of features of Dominican
creole apeech in the written discourse of primary school
children in Dominiéa; ‘

2. analysing the linguistic nature of these dialectal fea-

fures where they occur.

- >
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FProm the information derived will be drawn a set of implica-

tions for instructional practices. .

Scope of the Study

This study focuses primarily on student errors in the
areas of morphology and syntax. Unusual lexical items andv
such spelling errdrs as are deemed related to the phonologi-
cal system of Prench Creole will also be_included. Content,
organization, style and the mechanics of the written form

fall outside the area of interest.

Assumptions

Research in second language learning emphasises the
importance of paying attention to the learner's errors,
‘8ince errors indicate the areas of difficulty, signal the
hypotheses which the learner is testing, and provide evidence .
about the learner’s approximative systems (Corder, 1967, 1;71;
Nemser, 1971). Guided by these conclusions, errars ip the
writteh compositions of the subjects are analysed on the
| premise that in so doing. the nature of fhe students®
morphological, syntaétical. lexical or spelling (ébme)
difficulties may be pinpointed. '

It is further assumed that the dayg used in this study

are examinable and relevant to the research“qdestion on the

grounds that

| i
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1. since the schqg} re jects dialect usage in written
language in favour of the standard, students at the
grade 6 level would ihmediately perceive the linguistic
constraints of a classroom task;

2. the compositions were written in a normal classroom
situation; . o

3. .the students received no assistance fr;m any source

during the actual writing period;

4. the directions we}e clearly understood.

Limitations of the Stgdy

The findings of classroom research can never be
definitively conclusive on account of the iﬁpoesibility of
maintaining complete control o#er methodological and teacher
variables.. Moreover, this study has -been cpnfined'to a
sample of students not representative of the entire primary
school population (See Chapter III). Consequently the
‘results of the study will not be generalizable beyond the
sample. '
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DEFINITION OF TERMS

acrolect

aspect

auxiliary

basilect
basipetal

concord

v

3

content word

corpus

count noun

the topmost dialect in the local

soclo-linguistic hierarchy

(from acro - "apex” plus - lect
as in dialect).

(Stewart 1964b:15)

indication through the verb form,
often with the help of an auxiliary,
as to whether an event is to be re-
garded as a single point on a time
continuum, a repetition of points,
or a single duration with a begin-
ning, a middle and an end,

(Prank, 1972 :147)

a word in a verb phrase which acts

as a marker of tense onr aspect, or
signals questions and negatives, or
adds semantic content such as ability,
possibility or necessity (modal
auxiliary).

the lowest dialect in the speech
hierarchy (from basi - "bottom"

/.
shifting in the direction of the
basilect (Stewart 1964b:15)

a system of grammatical patterning
of words in order to express speci-
fic relationships between these
words. Also synonymous with
‘agreement *

a noun, verb, adjective or advﬁrb
having semantic content and conveying
information (Cazden 1972: Glossary).

a sample of linguistic data collected
for analysis.

a noun that can be pluralized usually
by adding one of the structural
elements --s8 or -es.



creole

dialect

error

error analysis

fossilization

French Creole

grammar

heuristics
idiolect

inflection

‘a mother tongue that began in a pidgin,
and has not come to be identified with
any previously existing traditional
language... the process of creoliza-
tion presupposes and entails consider-
able enrichment and regulation of the
original pidgin. , ’
(Taylor, 196%608-609)

a way of speaking a language with
differences in vocabulary, syntax
and pronunciation.

in this study a written form which
violates the morphological, syntactic,
semantic or lexical rules of the .
standard dlalect of English. -

the compilation and classification
of the mistakes made by a group of

- students.

linguistic items, rules and sub-
systems which the foreign learner
tends to keep in his interlanguage
relative to a particular target
language (Selinker, 1972).

the language that evolved in former
French colonies in and around the
Caribbean and in the Seychelles,’
Réunion and Mauritius. It has a
predominantly French~based lexicon
but independent phonology and gram-
mar. Dominican French Creole is
referred to locally as ‘Patois’.

a set'of statements saying how a

-language works. It includes e.g. a

description of the principles for

.combining words to form grammatical .
?'6). .

~sentences (Langacker, 19

an operating prihciple (Slobin, 1973).

Synonymous with ‘strategy°.

variety of language as used by a
single individual. '

a structural unit which has no value

on its own but which, mdded to a word,
is fUnctional;y contrastive,

<
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interference .

lexical error
mesolect

morphological
, error

morphology-

non-standard
English

-phonology
pidgin

standard

the adverse effect of features of a&/~—
known lan re or dialect or the ac-
quisition 6r use of another language
or dialect. Also referred to as
*interlingual errors® and “inter-
systemic interference”.

the use of a word in a manner that
does not accord with accepted English

usage.

a range of language varieties display-
ing features of both the acrolect and

the basilect.

the use or\ non-use o6f those para-
digmatic elements which control the
fine distinctions of meaning in
utterances. .

the system of rules governing the

internal structure of words.

a dialect of English which differs

.from the standard at the level of

syntax, phonology, morphology and
lexis. \ .

- the sound system of a-language.

a contact vernacular, normally not
the native language of any of its
speakers. It is used in trading or
in any situation requiring communica-
tion between persons who do not speak
each other's native languages. It is
characterired by a limited vocabulary,
an elimination of many grammatical
devices such as number and gender,
and a drastic reduction of redundant
features. (De Camp, 1971 15).

here refers to educated Dominican En-
glish; it observes the rules of En-
glish grammar and syntax though not
always in idiomatic expressions.
VYowel scheme, stress and intonation
patterns are also distinctive.

=



syntactic error

syntax

T-unit

written
discourse

a deviation from the rules of syntax.

the system of ru'les which governs the
ordering of words into sentences.

a grammatically independent olausy\with
any of its moditiers (Hunt, 1970).

the representing of feelings, thoughts
and ideas through the graphic symbols
of language. :

25



CHAPTER II

A REVIEW OF THE LITERATURE

Introduction

The general area of concern of thié study is the'sisnif
ficance of syntactic deviations in written expression. More
specifically, the study seeks to explore the relationship
between such deviations and non-standard speech forms. As
a point of departure, the psychological perspective of
Vygotsky and the linguistic perspective of James Britton as
regards the speech/writing relationship have been ghopted.
Having_previouély established that the majorify of Dominican
students first acquire Prench Creole and/or a non-standard
variety of English equivalent to Selinker ‘s (1972} concept
of a fossilized Ihterlanguagé. and that the standard occu~

ries a somewhat nebulous position being neither a native nor

a foreign language, the significance of learner "errors" is
examined from the points of view of both first?language
acquisition and of second language learning. It is recog-~
nfzed that to reduce the éomﬁlex,language situation described
in Chapter I to the classical linguistic distinction of
Language A vs. Language B constitutes an oversimplification
if only for ‘these two.reasons: ' ' 3

f

1. Languagd\k - the non-standard veriety - and‘Language’é ~
the standard dialect -~ are abetractions created to make

generalisations possible; e

- 26
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2. Bvery Dominican éxhibits in his speech a range of dialec-
tal forms between theorettical points A and B.

But oversimplification does not negate the disparity that
exists between the structures of standard usage ahd the
structures employed by the majority of students in their
spontaneous speech.

The chapter concludes with a review of reported
research into the influence of non-standard English dialects

on writtah discourse.

Speech and Writing.

One of the great academic debates &uring the life of
L. Semenoyich Vygotsky, the noted Soviet psychologisf. was
the relationship between instruction and mental development.
Prom a serles of experimenfa,/Vygotsky derived certain
theoretical insights into the development of oral and writ-

10 It was observed that

ten language during Bchpol age.”"
although the vocabulary,ané,gm;matical fgrma for writing
were the sahenas for oral speech, the sché&lchild's written
language lagged behind his oral. languhge. This discrepancy,
Vygotsky explains. stems from “the abstract quality of
written language” which requires that the child “disengage
himself from the sensory aspect of speech and yreplace words

by inagea pf words" (p.98).

-

loL. S. qu9¢sky ought and + Edited and translated

and Gertrude Vakar.

Calbridgo. ‘Mass: M.I.T. Press, 1962, p.97. )

[EBAREEIES -

-y PO . oA
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Speech 13 essentially a spontaneo''s act, and the normal
speeéh context a dynamic situation which takes its direction
from the cumulative comments of bbth speaker and listener.
By contrast, the remoteness of the writing act ~ "Writing

is also speech without an interlocutor, addressed to an ab-
sent or an imaginary person or to no one in particular .
(p.99) - requires that we "create the situation” and “"repre-
sent it to ourselves" (p.99).

Moreover, w /;§}n language demands objective analysis
of what one\igxggizzjégllg one is doing it, ."because its
relationship to inner speech is different from that of orél
speech” (p.99). Oral speech precedes inner speech while |
"written speech™ is dependent upon inner speech for its exis-
tence. Vygotsky suggests that all of the infant's early

speech is social, but that at a certain age speech function

,becomes differentiated into . "communicative speech” i.e. to-

wards others, and ”egocentric\speech“ or "speech for oneself",

a kind of thinking aloud. This egocentric speech gradually
becomes semantically individuated and syntactica%}y loosened,
e.g. predicates with no stated subjects. In time, egocentric
spe;ch gives way to’ "inner speech”. Thus inner speech is

not communicative speech internalised, but speech that has
been freed from the restrictions of syntax and commonly -
accepted ‘word meanings. It is this inner speech which must’
be translated by a process of syntactic elaboratioh into

71 written language that is intelligible to a wider audience,

{
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a particularly strenuous ts-, since "the change from maxi-
mally compact inner speech to maximally detailed written
speech requires what might be called deliberate semantics -
deliberate structuring of the web of meaning."” (p.loo). It

is the deliberateness of the writing act which produces the
discrepancy, fpr whereas the child has proficiency in the
spontaneous, unconscious activity of speech, he lacks skill
in the abstract, deliberate activity of writing. The latter
gégins to be accomplished once the child, through instruction
in grammar and writing, learns to apply cohsciously the skills
which he unconsciously uses in speech.

James Britton (19?8. 1975).present§ a somewhat éomp;e-
mentary viewpoinf. In Sapir‘'s theory that all speech is es-
‘sentially expreéaive. but that some of the expréssive quality
is sacrificed Qhen communicative demands require'g;ea;er ex-

11 Britton saw a link between speech and Qriting.

‘plicitness,
Sapir had categorised language function into the exéressive

and the referential, but Britton extended the notion of the

referential to include the transactional and the poetic.

Thus within.pritton3s:mode1ﬂof laniguage use, the expressive
refers to language that remains close to the speaker and is -
fully comprehensible only to one who knows the speaker and
shares his cbntext; the language of .getting things done

(e.g. reports, theonjes, directions) is tranéﬁctional. and

- llE. Sapir. Culturél ;gggéggg and Personality. Berkely, Ca.:
- University of California Press, 1961, pp.8-20.



language which is an artfully constructed enbodinent of a
writer's feelings and beliefs is poetic. The transactional
and the poetic require greater explicitness on the writer's
part.

_ Largely in result of his experiences during a 3-year
study of the writing samples of boys and girls in secondary
schools in Britain, Britton concluded that "the writing of
young children is often very like written down speech".12

He contends that even mature users of language, as a first
stage in handling a writing task, verbalise as they write, =
so that a preliminary dreft evidences many of the expressive
features of ordinary speech. That one is hound to draw upon
his speech resources -vocabularf and language patterns- when
he wants to write is evident, maintains Britton. Itvis in
the evaluative stage of the process, the stage of proofreading,
editing and reformulating of sentences that economy of words
ang strict precision are acnieved. Since the ability to
furnish accurate and specific reference without the inclusion
of personal self-revealing features (the transactional mod;) |
or to present the self through a complex and subtle verbal
construct (the poetic mode) follows a gradual patﬁ’ much of
the writing produced in the primary grades is transitional
between the expressive and transactional or between the ex-
pressive and the goet;c. The expressive features of speech

are always present, even though factors such as the demands of

J. Britton et al. The Development of Writi Abilities
o 111 135. Londons Macmillan Education

Ltd.. 1975, p.82.

12
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the situation (e.g.'a personal lettef'vs. a written report
of an experiment), social conventions and the writer's 1lin-
guistic experience will determine the degree of similarity

between speech and writing.
r To sum up the arguments of Vygotsky and Britton,

. speech and writing are alike in that the referents and ideas

_ are shared. Although in w%iting one is bound to draw upon

the vocabulary and lapguage patterns of speech, writing

almost never reflects speech in an exact way. Written lan-

'guage requires symbolization of sounds wisp written signs

(1.e. a second degree of symbolization) so that the young
writer maj avoid many of the grammatical and lexicél'items
which he unconsciously utilises in speech. Secondly, unless

the context is shared by both writer and reader, written lan-

- guage réquires ggeater explication of meaning. This deliberate'
 abstract skill comes only gradually to a young writer with thé

intervention of classroom instruction in writing. In the
interim, his writt@n language fluctuates beteeen the expressive
and the transactional and between the expressive and the

‘poetip.

Since the permanence of the written form facilitates

revision and editing in a manner not permitted by the fleetingA

nature of the spoken, might 1fnreasonab1y be expected that
writtgn language will contain fewer errorh13 than sﬁeoch?

= . L
13rhe term "error® is here used in a descriptive not in a
peJorative sense. See Chapter I, definitions.

& .
- [

w
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How should syntactic and morphological errors at the Grade 6
level be interpreted particularly when the wider speech com-
mﬁhity exhibits the continuous covariation described in

Chapter I?

The Significance of Errors in First Language Learning

Among researchefs it is commonly assumed that by age
five, the child whose home language is a standard dialect of
English, is able to utilise (at least in a rudimentary fash-
ion) all the basic syntactic structures of adult grammar.
Simplé declarative sentences, negative, inter;ogative and
imperative styuctures, the morphological markers for tense,
number, person and possession are all in evidence (rf. Klima
& Bellugi, 1966; Cazden, 1968; Menyuk, 1963). The period
from two to five is markedvby rapid progress in syntactic
development, and the changes in the child's graﬁmatical sys-
tem are easily'bbsqfvable. After age fivé; there is a marked
decrease in the rate of acquisition of syntactic structures,
and differences between child gr;mmar and adult grammar-are
no longer so easily diséernible.‘ Thus much of researéh in
the area of acquisition of syntax is centred around the child
before age five. - ‘

' Among the few who have addressed themselves to the )
question of sfntactic development beyond age five are Templin
(1957), Menyuk (1963), Loban (1963) and Tanz (1974). Templin
(1957:96) views "grammatical inaccuracies*” in the young

éhild as "indications of growth toward more mature forms

52
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of expression”. All of the main grammatical deviations tabu-
lated for the three to eight-year-olds in the study (with the
exception of slang expressions) decreased as age increased.
Menyuk (1969:118) observes that until and probably beyond age
seven, the child’s continuing syntac;ic lJevelopment takes place
in several forms i.e. "use of elaborated forms of basic struc-
tures and use of differing types of transformational operations,
" observations of selectional restrictions, and elimination of
certain approximations to complete sets of rules." According
to Loban (1963:20) the difficulties of seventh, eighth and
ninth graders in maintainihg consistency of tense in their
written discéurse is "not a problem of usage (habit) but a
deeper problem - remembering to be consistent, to bg clear and
unambiguous”. Citing;SIobin;s(l973) cognitive strategies
 underlying language acquisition, Tanz‘(197b) proposes two
explanations for pronominal case error among children learning
Engiish.: (1) In substituting the objective fpf the'nominative
form (the more.prevalent pronominal error), the child is
operating by the.cognitiVe princip}e of avoiding exceptibne.
Since in English the obdjective pionoun form occurs in a wide;
range of linguistic contexts than does the nominative, the
child first hypothesizes that the basic pronoun form is the
object forn and only later seeks out exceptions viz. the ‘
. nominative form. (2) The principle that "a child will begin
to mark a semantic notion earlier if its morphological reali-
zation is more salient perceptually” (Slobin i9?3n202).also



pertains to larger units of sentences. The‘objective form
is selected as the basic form because its usual position at
thé end of a constituent like a prepositional phrase dr a
sentence renders it more amenable to detection, and conse-
quently to learning, than does the initial sentence position
of the nominative form. |
Through all of the above seems represented ; certain

commonality of thought viz. that in the first language con-

text, structural permutations in the pre-adolescent are mile-

stones on the road to syntactic perfection, ¢2velopmental
features which will gfadually disappear witlr i.creasing age.
and linguistic maturity. &bnsequently in so far as speakers
of noh-stan@ard English dialects may be considered native
English speakers, some of the syntactical ‘errors’ in their
wriften discourse may be de?elopmentql.

The. Signiricance of Errors in Second Language Learning

- In second language learning. ‘errors’ in speech and
writing had traditionally been considered evidence of the
learne:'s incomplete mastery of linguistic rules. and of the
need for further explanation and instruction, until the

errors had been erddicated, Little attention was devoted

tolthe deeper mental processes underlying the particular

deviation. Subsequent upon Uriel Weinreich‘s Languages jin

Contact end Einar Haugen's two volume work.fgge‘uorwnggzgg
' .in erica, a new point of view emerged.

34
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Interli 1l interferen d
" Interference theory in verbal learning and memory
fesearch was based on the assumption that where two response
systems are acquired in connection with similar or identical
stimuli, competition occurs, and the stronger response is
given (Postman.'1961). \wifh the emergence of the notion of
language as :a system (Wéinreich. 1953), learning a second
languaée or dialect could now be viewed as the juxtaposition
of two systems. At the points where the two systems differ,
there is likely to be intersystemic ihterferencp. Consequent-
ly, utterances in the target language may exhibit elements
~of the first at the level of phonology, syntax.)lexicon and
semantics. 7 L
. - ) i ﬁ
The notion of intersystemic interference appealed to
linguists and teachers alike, nothwithstanding_Weinreich‘s
caveat that, for "more conp;ete findings", an interdisci-
plinary approach was prérerable to a purely linguistic one,
in order to-account for the intervention of social and psy-
chological factors in language learning. The énthusiasn
generated by Weinreich's work is rbflectqd~1n~such reﬁarks as
.+.individuxls tend to transfer the forms and meanings
and the distribution of forms and meanings of their
native language and culture to the foreign -language and
culture, both productively when attempting to speak
the language....and receptively when attempting to o
grasp and understand the language.....as practised by
natives (Lado, 1957:2). ' -
: One 0f the.major reasons for failure in second 1
" learning is interfererice die to structural differences

between the first’and second language (Ferguson in
Stockwell & Bowen, 1965:V)) S

-
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Oh a phonoiogical. syntactical and semantic level,
interference from the mother tongue may be taking
place. A contrastivé analysis will show up the
points of difference and conflict, and it is to
these points that language teaching should pay
particular attention (Kirkwood, 1966:176).

’The incidence of intersystemic interference finds
some support in the literature. Duskova (1969)~cites
interference from Czech in the responses of a homogeneous
sample of Czech adult learners of English. Cdncatenations
like "1 met there some Germans" (with the direct object
_positioned after the adverbial modirier) and “"The solution
suggested in this paper we cannot take as de{initive" (with
the direct object before the finite verb) were, in the re-
seﬁfche;'s opinion.’cléarly traceable to Czech word-order
patterns. At therlevel of senténce con.pruction. interfer-
ehce from Czech was evident in the use of a verbal noun .
foilowed by a genitive, misuse of prebositibns. omission of
articles.,conrusibn of the passiwe and the active voice,
and dirficulty‘with»moda;é and the English tense system.

, From studies of English errors produced by adult
speakers coming from diverse linguietic backgrounds,

Richards (1971a);boncludeg that "interference from the mother
tongue is clearly a major source of difficulty in second
language leirning", Cited as evidence of interference from
French syntax (Richards 1971b) are e.g. "has allowed to cap-
‘italist man® following French structure “"a permis au capital-
;gte de”, !thc‘nqn;y' reflecting Prench article usage as in

7
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»pour investir l'argent® and "have the possibility to day
'great profits”, a mapping unto Ehglish of the Prench con-
struction "ont la possibilité de faire de grands profits”.

George (1972) posits that many of the errors of En-
glish L, learners have their provenance in the method of
selection and organization of course content and teacher
methodology. But in the initial stages, the learner‘'s mother ,
tongue may promote or hinder the learning of features of
English to the extent that such features have corresponden-
ces in the first'laﬁguage. In other words, "to use the ter-
minology of bsychology. first languége features cause "pro-
active inhibition~¥ '
English. George attributed one-third of the errors in his

of the learning of some features of

students® theses to the struciures of their first language.
To the extent, however, that interference from the

. mother tongue has failed to explain some of the erﬁyrs‘of

the second language learner, interference theory has pro-

vokequxtensive debate and other explanations have been

sought. ~

Learner systems -and grocessing gtrategieg -
Greater recognition of the autonomy which resides in

the learners themselves has been proposed, for to regard the '

learner's errors "as the térm interference implies, S

-

14 i.e. previous learning ’acts forward®’ on a subsequent
learning task.
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exclusively ai intrusive L (source language) elements in-
terrupting the normal flow of L, (target language)....is
less*rewﬁrding....than viewing them first in terms of the
learner systeﬁ to which they pertaih“.ls This foqgs on
the \learner's performance as he attempts to internalize the
structure of a new language is, reflected in such terms as
"tranﬂitional competencg' (Corder, 1967); "idiosyncratic
dialects"™ (Corder, 1971); "approximative systems™ (Nemser,
1971); "interlanguage"” (Selinker, 1972). '
Der;ving.from the assumption that the propedures or
strategies of the secbnd language learner are fundamentally )
the same as-those of the child acéuiring his first language,
" Corder proposes, as a working hypothesis, that a learner's

16 reveal his undeslying knowledge of the

'systematic errors
language to date i.e. théy reflect his "transitional compe-

tence" (Corder. 1967)« At no time during the learning pro-

cess -are his utterances generated by the rules of his native
language or of the target language. Rather they are genera-

- ted by the rules of his own"idiosyncréfic dialect" (Corder, v
1971). The'second languaée learner is primarily engaged

in hypothésizing about the target languagq. but in the pro-

cess hejcommits errors related to the systems of his mother

15 y. Nemser. Approximative syaténsﬁof foreign 1
learners. IRAL 9, 116-117 (1971)

lf i.e. errors which recur and are not the product of chance
‘circumstances 1like memory lapses, fatigue and strong

emotion. (Corder, 19671166). .
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arrors reflect not so much the inhibitory
ar tongue as his “strategiesfot learning”
deal with newllinguistic data.:'cerder's'
Just as observafions of first laﬂguage
1ldnood had yielded insightful potions ‘
holinguists to speeulete about the nature
nvolved in language iedrnihg, so tao could
naly#is of the systematic errors of the
Armer serve both general linguistic theory
considerations e} the classrooﬁ:

4 pe no reason to engage in error-analysis

ad one or both of two objects. Firstl¥ to

and how a learner learns when he atu

age. Secondly the applied object of ena-
ner to learn more efficiently by expoit-.
dge of his dialect for pedagogical pur~

cond objective is gliarly dependgntig? the -
not make any principled use of his O~

ences to improve teaching unless we un-~
nd why they occur. (Corder, 1971:158)

ransitional. competence" and "idiosyncratic

quivalent in Nemser® s “approximative Sys~:
asis is that the second language learner ‘
the rules of Lg (source 1anguage) or Lt

but by an”. independent system "frequently |

fcal rapidity end subject to radical re-
kgh the massive intrusion of new elem&gﬁe
(Nemser, 1971:116-11?) Hence direct '

estigation of the learner 8 actual yperfor-

nterest for. a general theory ot language
Lde ror the’ classroon teacher concrete
rner behaviour of 1nnediate utility 1n
r dovelop-enf' ‘
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Through a non-contrastive analysis of errors in English
which seemed common to learners of different lingﬁistic back-
grounds, Richards (1971) arrives at two broad categories df-
errors not deriving frém transfer from the learner's mother
tongue. These he labels "intralingual® and "developmental™
errors, reflecting not “the learner's 1nab111ty to separate
two languages®, but "the learner's competence at a particular
stage™, 17 For the origins of such errors, one had but to look
to" the structure of English itself and to teaching and learn-
ing'atrategies. *Intralingual” errors "reflect the general
characteristics of rule learning such as fgulty)genéfaliza-
tion, incomplete application of rules, and failure to learn
conditions under which rules apply'.la;while "developmental®
efrors illustrat€é the Yearner's involﬂbmeﬁ% in formulating
and testing hypotheses, .
George (19?2)‘gdvahces the argument that a substantial

proportion of learner errors result frém the teaching/learning

process. The learner makes inductive generalizations about -

' the target language system based on incoming lingﬁistic

kN

data; exposure to only limited data induces overgeneraliza-
tions or analogical errors. Moreso fawlty teaching techniques
and/or materials are also responsible for the learner*s. false
hypothesizing, a phenoménon‘yhich Stenson (1975),refers to

. . ~
as induced errors. o )

\--,,»-"" 1

‘17 J.C. Richarda. A non-contrastive approach- to error analysis.

English Language Teaching 25:205 (19?1)
op. é/;. p.206. o ?

.
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meanihg in his nat%ve language (NL). . The actual realized M

k]

Selinker (1972) pobtulates that second language
learning after puberty activates a "psychological struc-
ture.....latent in the brain".19 Within this psychological
structure are located 'interlingu?l identifications'zo and

the processes and strategies underlying second language

leaFning. When the learner attempts to communicate in the

target language (TL), his sentences are not identical to
those that a native speaker of the TL would be expected to

)

‘produce. nor do they exactly translate those having the same

g

[

utterances are guidgﬁﬂﬁyea "separate.linguistic system"
or "interlanguage” (IL), the combined product of five cen-
éral psycholihguistic processes:
1. Language transfer -. some elemeyts of IL result from
NL transfer; . ;//

2. Transfer of training - some slements of IL result from
zteaching induceada (incorrect) hypotheses about the TL;
3. Strategies or seco:d language learning -~ some elements

of IL result from the learner 8 approach to the material -
- to be learned.
4. Strategies of second language conmunication ~ Some ele-~.
ments of IL result from the learner's way of‘i;ying to

conmunicato with native SH’pkers of the TL.

19 L. selinker. Interlanguage. IRAL 10:211 (1972)

20 i.e. the learner aooks out phonpnea. grammatical relation-
‘'ships or semantic features, for example, which he knowa to

exist 1n h;g_pativt languago (woinroich. 1953:7) -

~§i§§ ‘)‘J#::



.2 his heuristics as ‘he attempts to construct the syntax

5. 0vergeneralization g; TL. 1inguistic material - some

elements of IL result from the extension of TL rules

and semantic features to,contexts where they do not

-~

pertain.
In each instance, these processes produce 'fossilization
or the retention of peculiar linguistic items, rules and f
subsystems in the IL, no matter the age of the learner or

AL

the amount of instruction received. The strategy of com~-

" municdtion, for example, mey dictate to the learner that

he has learnt enough of the fL to communicate with native
speakers. In -as much as the surface structures of the TL
utterances of the second 1anguage learner are largely con-
trolled by these processes, a certain degree of ambiguity
must necessarily surround the attributing of "fossilizable'
linguistid phenomena™ to one particular process.

Three broad positions seem to emerge: (In the learner’ s
attempts to communicate in the target language, he commits o
Lrrors which may stem from
1. non-conscious transfer ofhflements from a previously

. known languages N

.

of the new 1angu§ge;

3. weaknesses in teacher methodology. ‘

~

v '
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The é‘&ence of social factors:

But the social dimensions of the learner’'s verbal
behaviour also merit consideration. Weinreich himself,
often cited as having provided some of the most conclusive
evidence in favour of interlingual interference, comments

«es. the linguist who makes theories about language
influence but neglects to account for the socio-cultural
setting of the language contact leaves his study sus-
pended, as it were, in mid-air... the extent, direction
and nature of interference of one language with another

- can be explained even more thoroughly in termd of the
speech behaviour of bdilingual individuals, which in
turn is conditioned by social relations in the commun-
ity in which they live. (Weinreich, 1953:14~5)

Weinreich's warning strikes a responsive chord in
Richards (1972). Richards suggests that the limited suc-
cess of some immigrant groups in learning a second language
is a consequence of the society‘s perception of those groups,
and a reflection of the degree to which their members have
been assimithted fnto the mainstream of the dominant cul-
tgre. Where conditions.allow only limited upward 'social
and economic mobility, not only is learning the standard
dialect not possible, but doing so is perceived to be neither
desirgble nor helpful. éonaequently. language varieties
which are “functionally,édequate but socially uﬁaccepted'
‘become fossilizgd. A cyclical process enéues whereby a
noh-g‘:ndnrd dialect;is'ganerated andvmaintained'by social
and economic restrictions.. According to the findings of
Ma f Herasimchuk (1968), Puertd Ricans in New York City,
rqr'exanpae. have developed “bilingual norms of correctness"®

which ®"differ from thé monolingual norms" because of
’ N

A\l
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(1) the frequency with which thev communicate and 1nteract‘
with each other using both languages, and (2) their rela-
tive exclusion from contact with members of the surrounding
monolingual English community.

By contrast, when soclﬂ}hgactors are balanced in the
. learner's favour, learning a new linguistic code seens to
present few problema._ Drawing a parallel between Chicanos
in California schools and the Canadian Ahglophones in the,
'French kindergartens in the St. Lambert Experiment, Ervin-
Tripp (13701313-31#)/asor1be8 thevsuccess‘of the latter
(vis-a-vis the failure of the former)\to the children's
self-assurance. fhe social prestige which Anglophones enjoy
in the Montreal environment. the recognition which Frango-
phones accord the English language. and the supportive at-
titude of teachers who did not have low expectations for
their achievements forestalled the,deveIOpment of any senae_
of inferiority or disadvantage in the school. Moreover. in
the olassrooms. they were not expected to compete with .
native speakers of French in a milieu which both expected
and blamed them for their failures.

The Learner'‘s eption of the task

Related to the learner’'s perception of himself in
the social ’?xierarchy_le the learner's perception of the task.
It was emphasized in the preceding paragraphs that where
upward social mobility is ourtailed by\existing social
conditions, acquiring the standard dialect is not perceived

1
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es necessary. Similarly, in contexts where standard_usage is
viewed as not particularly advantageous, the learner may opt
to use the non-standard forms which come to him more naturally.
This is not to imply that his ability to manipulate the stan-
dard is'limited. Rather the option selected reflects "how ~
the child perceives and categorizes the social situations of
his world and differentiates his ways of speaking accordingly n2l
Within the social setting of the classroom, the child®s beha-
viour is influenced by the expectations which he brings to
the lesson, expectations which are determined partly by his
experience of language outside the classroem. and partly by
zpis particular experience of language during similar leSsens.
Such matters as the teacher's reception of his speech and
writing, the amount of explicit correction given, and the _
emphasis both on what has been said and how it has been=said
are’ the determining factors. B o

The Parallel in the non-stgndspdAStandgsd pié&éct Context

The cruciai role of social factors in the learning and

use of a new linguistic code would appear to have much appiif
cability to" the learning of the standard dialeet}or English
bg speakers of a nop-standard English dialect, 1In an article
. on language learning snd the worﬁing-class child in‘Britain;.

21 | ' |
_ c. B. Cazden. The neglected situationtihvchild language
- research and education.




srnstein (1960) states that when a social class dialect
scomes as well a demographic marker, its use comes to sym-
>lize group solidarity. Deprecation of the dialect in the

I

lassroom and in society at large may create within a student
lerce loyalty towards it. and a hostility towards the stan- .
ard.. Labov makes a comparable observation. attributing the
ailure of Black American students to learn the standard dia-
act of English to "a conflict of value systems" (196#:9&).
> "resistance to the schoolroom culture (1970bs3b). Accep-
ance of the standard dialect-represents abandcnment of,their‘
Jltural heritage; their life style. The instance of a Maori
111d is a case in point: ‘
One teacher reported.that a Maori child had told her
“Maoris say °‘who's your name‘, so that’s what I "
Maori English is often an important sign of grou 22
membership and a source of securlity for these children.

v g‘condly. of the awailable options the 1earner may
3lect the dialect form because that satisfies his perception
£ the linguistic demands of the task. Bernstein (1972) for
tample, explains the differences between the "context-bound”
tory of a working-class child in terms of differences in the
1ildren‘s perception of what they were required to do. The
lddle~class child assumes that the person to whom he is tell-

1g the story has knowledge of the subject.23 In contrast

R. Benton. Reaearch into' the English 1 e difficulties
: ‘of Maori school children, 1963-64. Quoted in
.J.C. Richards. Social factors and Interlanguage.

Laneuase Learning 22:159-188 (1972) -

4 It is not- intended to equate the language of the British

- working-class with non-standard dialects. The Parallel
is :o :: found where NSE foraa are acceptable in inrornal
contexts.



Robinsonn(l965). another British researcher, gave two letter-
writing assignments to middle-class and working-claes 12 and
13-year-old boys and girls in a comprehensive school. One |
assignment, a letter to a friend detailing the news of the
past fortnight, presumably would elicit informal language.

' The other, advising a Governor'of the school how his mone tary
donation to the school might best be apent.'eould elicit
formai'language. Robinson found no significant differences.
in language choice between the two groups, and_only lexical
differences between the two typea of letters. It would seem
that their performance was influenoed by the linguistic con-
straints brought from previous such classroom tasks.

_ Finally if, as is maintained the'standard is in a

‘ quasi-second language relationship with non-standard dialecte.

' the other factora felt contributory to the atructural devia~

. tions of the second language.learner may also influence the

| .non-etandardﬂEnglish dialect speaker. Consequently his

:I errore may aleo be the reeult of intersystemic interference.zu

his strategies of learning. or weaknesses in the teaching/

learning context.

24 Weinreich (1953:1) euggeste that from a theoretical stand-
133::;; tg; mechani 1ok }nterferenoe would be the same
) r the contraet orms and patterns belonged to dif—
ferent languages, different varieties of the s
~ or-even different codes of the same dialect. The degree
- of interference would depand on the number of 'nutunlly
excluaive forms and pattemms”,



Conclusion

To draw together some of the points toueheh upon in
the preceding sections, where errors occur in the writing of
a native speaker of a lenguage. such errors are_largely‘deveﬁ;
lopuentell The writing act involvea (1) explication of mean;:
ing and (2) editing at the grammatical and lexical levels.
The young writer is not likely to possess the abstract skills
required. so that his attempts to furnish the necessary details
may be at the expense of:syntax. Tﬁe errors of the second-
,langQage learner, however, may be
l.vdevelopmentgl. “
‘2. teacher-induced.
3. interlingual ’
b.'related to his perception of the need for standard forms,
'5. deliberate as a means of preserving self-identity.
/ In so far as non-standard dlalect speakers learning the stan-
dard are faced with neither a first language nor a secondu
language situation, but something of a combination of the two,
their errors may fall into any of the aforementiohed

categories. .

L8
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Reseerch into the ‘errors®' of Non-standard Dialect S peakers

Note: Of the few available studies and abstracts of studies,
only one -Cralg (197/l)- pertains directly to the
Caribbean area. \ -

Syntactic errors in the written expression of Speakere.

of American negro dialects and of Guyanese Creole have been

directly attributed to the systems of those dialects.

Loban‘s 1963 study in Oakland, California investigated
the relationships among speaking, reading, writing and 1is-
tening inzthe language-ef 338 elementary scheol,children.

- Froh kindergarten onwards\each subJect was -interviewed an--

nually as he progressed through the grades. The recorded
samples of oral language were then.analyzed.for. among other
characteristice. usage, syntax and grammar. Beginning at
the third grade level, samples of the subjects' writing
ability were also collected annually.

From grades 4 through 9, all save two of a total of
37k compositione from the two lowest socio-economic groups
(mainly blacks) were rated. marginal by their teachers. A -
follow- analyeie by Loban with focue on non-standard lan-r’
guage, revealed that errors 1nvolved precisely ‘those uncone:
ventional eyntactic cetegoriee that had previouely been
tallied from the eubjecte oral language ee-ples viz. non- -
‘standard use of verhe. prepoeitione. conjunctionb. noditlere -
and noune !he use of verbe,-in perticular egreenent of |
eubjeet end verb--conetj.tuted the ujor category of devn-
tion. But wheneu a1l eubjeete had urncn’ity with swuua

¥ -
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verb forms, those negro subjects whose parents had migrated

from the rural South had twelve times as many errors in the

" use of "to be" as employed in. standard expression than did

negro subjects whoee parents had come from an urban Cali~

e
o

fornia background.'

A% a 1964 NCTE conference in Bloomington, Indiana,

San-Su C. Lin reported brieflv on a three-year experiment

undertaken to ascertain the“extent to-which oral and written

vlanguage drills could help black college students in South.

' Carolina establish control of the struotural pratterns of

_stendard English in speaking and writing.‘ Anvearlier survey

. of the subjects® compositions nad‘led to the conciueIUn that

errors were primarily a‘reflection of their speech patterns '

as determined from. tape recorded interviews. " The structural

\

patterns focueed,upon were those deviations from standard

' expression found to occur mostvfrequently in the students’

2..

3.
4,

5.

speech patterns. These were mainly in five'categories viz.,

S

verb category < verb form, verb tense. subject/verb
agreement; .o i 8 .
noun category - pinrai and posseeeive_:orme; '
pronoun categorgv- (particulars onittedf;

modifier category - ‘confusion of adJjectives and adverbs;

_double constructions - double negation, eubject.

',/

conparietn) e o : | a?”a"

\ It was argued that becuuse the use o{'dialect petterne was
more firlly rooted in epeeeh than in writing. priority should



be given to oral practice later to be followed by written
practice. Although the statistical work that would show
the final results had not oeen,completed at the time of
reporting, the researcher's tentative‘conclusion was that
the integrated instructional program in which ear percep-
tion and pattern practice were incorporated in the instruc-
tion of pronunciation, spelling, punctuation, sentence struc-
ture, and reading"® had resulted in general improvement in
‘standard usage in the student‘s written language.

- Reporting at the same conference was Golden (1964)
who attempted to replace the dialectal features in the
speech of negro students in a Detroit high school with
standard English constructions.. From- taped autobiographi-
cal speeches. business interviews and written te.?ts. pronun-
‘ciation and structural differences between\the students® bral
language and standard expression were isolated. The most
- noticeable grammatical differences-involved,the verd forms:

The past'tense'signais /U/ and /t/.were-habituaily omitted

" and there were frequent examples of lack of agreement between

subject and verd. Vocabulary differences included words such
- as “onliest®, "unlessen . "chunck" for "throu' "earry“ for
"take". During one semester. subjects in the experimental
group listened to and repeated taped leesons and peceived
individual teacher helpfin writing. Subjects in the control

© group did not have the benefit of tho taped leesons.' The -
'resulte of the experinent were coaputed from two oral tests

-‘.\k\, .
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(a taped autobiographical speech and a business interview)
"and two written tests given before and after the taped les-
sohs. Disinterested speech correctionists who couldn‘t iden-

tify the tapes tallied the number of deviations within one
minute of speaking time. Using the analysis of covariance

’technique, the diffbref* A3' the experimental group and ::>

the control gro ﬁ waf4$b: {:ii ant at the .05 Jlevel

But the results bf‘ th wr\, g ,tes‘ts* iuving revealed‘ no

significant differences in'perfofhgnce either between the

’grougz or between the pre-test»and.post-testbrafings, the'

researcher concluded that one semester was too short a time

for results to'carry over significantly in writing. .
Working from-fhe premise that the structure and topic

‘Aof a language situation alter choice of language, Berger (1968)

hypothesized that students given~teacher-sglected topiés aﬁd “

structured assignments would produce written compositions}

'gonﬁginingffess non-standard dialect usage than stydents

whose ;ssignments were self-selected and non-structured. On

the basis of a dialect usage guide constructed from observed

divergeﬁces of Black English }eported in pfevio;s réséarcﬁ

gnd piloted in schools in the Brooklyn area, the first ten

clauses of each composition were rated-for non-standard

usage. Although teaéherasqledtod and.siruéthal.tas;s pro-

duced fawer non-standard forms than bupil-sé;ébted and hon—

_structurod tasks, the mean dialefhgranga did not dirfer sig-

‘nificantly (4.6 vs 5,2). The largnnt pocncntagas of

J
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non-standard usage‘were disédversd to occur in -‘the verb,forms.
in aocord with the findings of previous researchers.p
Wolrram & Whiteman (19?1) 'sought to disqover the” role

of dlalect interference in composition because. they argued
unless there has been some specific training to limit its-
influenc‘ one can expect some interference in the writing of
the Black English speaker. Data were taken from 19 composi-
tions written by tenth grade Black students in a high school
in the Washington D c. area._ Although no diagnostic tests
were ddministered to ascertain the extent to which all the . -
-students were Black- Englieh speakers. on the basis of one of
'the researchers teaching experience in the school. little
doubt was harbcured that the majégity of children in the class f
spoke Black English. Prom a description of . the features of :
Black English contained in Pasold &SWolfram (1970). certain )
,grammatical and pronunciation features .were selected for
~observation. These were the absence of the /8/ morpheme to
iindicate 3rd person singular. possession and plurality, the
absence of the copula "be'. nultiple negation. th@buse of /
"be"- in reference to 2 habitual or repeated activity (e.g.
- SOnetines he be at home and sonetimes,he don‘t), reduction

. o:ifi cons§nanx clusters. Analysis of the errors revealed
1. alnost half of the students.had at least one instance of
o o-ission of the 3rd person singular /s/;
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2. some students (exact figure not given) persigtently .

wrote all the possessivk forms without the /s/i
3. only four of the nineteen students used uninflected

plurals, but they did so in 44% of all plural »
" constructions; ‘
" 4. eight of the students evidenced omission of tﬂe gopui;
" in 9% of all the situations in which they might have
occurred; \ |
5. none of the-studentswpsed double negation or habitual
"be" despite a npﬁbeifof places where théy‘might have
occured; - T '
6. reduction of final consonant clusters was festriéted to
| the -ed endings of verbs (e.g. look f;} lﬁoked){ 5;1\
: 7{ several spelling errors seemed related to Black English
| pronunciation features (e.g. pin for pen).-
Another Aspect of -dialect interference which was reported .

was the 1ﬁcorporationfof items not only where they were :-

apprbﬁfié”e; Irninappropriate places as well, tovpro-
duce what was- termed "hypercorrection”. “This wés'considered

a by~-product rather than direct evidence of the Black English

-~

grammatical ahd phqpologiéal system. For example, in the -
senteﬁcea“ often wonder whither I will mist the bus but I :
haven't misted it yet®, “mist" and "misted” are deéﬁed hyper-
corrections in order to” @éﬁfﬂ¥r2¥g~;or the frequent. roduction
of /at/ to /s/ in Black English and to_ observe the -ed form
of the past tense. Although gll‘non-standard English ‘

54
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linguistic features did not interfere to the same extent.

. (for example, in the absence of nultiple negation and
habitual 'be:). dialect interference was determined to play
a role in the writiné of _Bluck English speakers.

Huber (1973) compared the syntactic behaviour of two

groups of fourth graders drawn each from predominantly black

‘and predominahtly white school populations. The subjects*
* freely-written responses to two short ﬁlme\fu‘fe segmented
into T-wr its and individual scores tallied for |
' 1. average r':umber of words per clausel average number of
claus’per T-unit; aver“agc number of Giorq per T-unit;
2. sentence’ embeddin*; |
3. number of syntactic and morphological rule variations
from the regional Plorida standard. '
ile th data showed no significant differences between
% ;rom Uﬁ lét?th of T-amits or on enbeddings. categories of
" ' ations d4id differ signiﬁcantly. Morpho-\

fom for the e.’mple pe.et t&hse. laék of

* . “which characteriee Black English viz. the

.

X
A les
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by 42 bdlack studenty of low socio-ecgnomic status in a pre-
dominantly white university in Ohio.?! A wide divergehce in
linguistic performance was reported among the subjects. N
Although those subjects who had attended 1ntegrated,schoolp .
had a generally lower péré‘nxage oL.Bléck énglish features

in their writing, those divergences that could be isolated

were the same for all. Theyfeatures with the highest per-
centages of occurence included absence of the morphéme /s/

e

to.denote possession and the 3rd person, singular verd form,

[}

substitution of the adjectival form for the adverbial, use
of "a" rather'than "an"b before vowels, anc double negation.
Terrebonne states that further analysis of the eata led to
the conclusion. that a more 1mportant factor as regards the ’,_

use of dialectal structures:seemed to be the‘degree of

'motivation each subject had to use standard expression and w‘“'; 1‘
- to assimilato both- culturall'y and economic ly to the middlel
class. Unrdrtunately the thesis abstract qagus to inform .

" Just how "“degree of motivation” was defineq and measuré

Whiteman (1976) abstracted data fron& a 1972 pu ica~

A

. ""'3‘
_gf the Education Commission of the U.S. which con-

tion nf ‘the National Assessment of Educational Progressﬁa '

lya assgsses the writing skills of young Amerffans

m t e age range 9 to 3s. Writing samples were, atlso obtained P
frbg“’%lack and white working-class eigth grad%rs in southem
lu-yland. On the basis of previous research findings. six

?umwtandard futurcs were selected for obsemtion vig.

e abaonco of/ post—vocalic /r/ s plural /s/ » verbal /s/ R

v’ - ’ S0 . i !
. - had
- - i

-t s a - » . o . < »



possessive /s/ and the copuie verd, and simplification of
final consonant c;ustere. Whiteman postulated a non~dialect-
specific tendency to omit in writing certain inflexional
suffixee. Still the final conclusion of the study was that
dielect influence wle reeponatble for the higher absence

. ratee of the featﬂres undbr etudy in the sp:,ch of the black

l

subjects. ;Q‘ L@
Craig. (ib?lﬂhseught to relate the high incidence of
failure lnbng Guyanese secondary school students on the
English “0' L;vel examinations to the teaching and learning
of Engligh in the schools and to the use of English in Guy-
anese society. In order tgQ establish the level of language.

. ueage among secondary students, twelve schools (arranged

into 3 categories) were selected to represent the complete
range of urban and rural school conditions i.e. the sample

drew upon'the more prestigious and least reputable institu-

N . w
~tions. Teachers in these schools were interviewed and

asked te'aasess their pupile'tepeech and writing on a five-
point scale. Of the teachers in the,lnng-establ&phed~gov-
ernnent-owned secondnry echodls (category 3)s 14.3% rated.
the speech of their etudente as 'containing ‘only a few
gramnatical errore' 20}65 as gontaining many grammatical
errors” and 28 6% as "creole or‘dialect speegh' Teachers
in the 1eaat reputable schools (category 1) gave more con-
eervatlve rntings i.e. ;6 6% rated their pupils® speech as

| 'cgntﬂnlng onﬁy l tew grl-ntical érrors”, 13. 15 .w RS

tioul errors' and¢13 1% 'oreole or dialect epeech“

o
v e
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Teachers in the Category 3 schools were ad judged to havo'
presented a more adequate assessment in the light of their
- superior academic and professional quaiirications andé'in “‘3fW:.
some 1nJ‘Inooo. social dbackgroun Assessment of the stud- 1-5‘;€§F
ents® difficulties in writing showed a uniformity of weight- m
ing across ali oategorios of schools. “Grammatical inaccur-
- acies” was cited as the main problem by 25.7% of teachers
in Category 1 schools, 28.6% in Category 2 schools and 29.4%
in Catogory 3 schools. | \
Cfaig then proceeded to analyse the errors in the
. first 100 words of writing in oach.of 25 scripts from a W
mixed (;.e; good and podr but oxoludingloxtromoﬁ) sample of
first year undergraduates at the University of Guyana. The
divergences from standard usage were classified into six
~sections and reported based on froquonoy per 1, OOO woros.l
Of these "incorrect dictionary meanings of wo!ﬁh and phrasos'
constituted 18%; PR - ,e;._‘
”1hcorreot morphology of nouns, pronouns and aferbs” 7.6%;
"inoorroct use or omisoion of propositioﬂs' 3.2%;
'inoorroct use or.omission of determiners™ 3.6% = = -
'1ncorroct morphology or omission of verbs and’ auxiliarfos“
12.8% . -
“meaningless or'inoorroct linking of clauses” '5.2%.
In other wordo. 50 bﬁ ot the errors idontifiod were rolotod
to Guyanese oroolo. ’ SR o ’ - |
<« - Craig founa fo diffieulty in oxploining thooo divorgonooon
E 31nco in-cuyggolo Croolo. a word -ay be ropootod oovorul ti-os




without morphological variation but each time with change in
grammatical function, most students develop only a restricted
vocabulary; new words are imperfectly learned and not incor-

porated into their active vocabulary, hence the errors in the

first category. The errors in Categories 2 to 6 were attri-
buted to the simplified morphology and syntax of Guyanese

Creole i.e. 1nflo¢tions of tense, n\mber and other ml_ation-

2.

ships, the copula verd, grticles and prepositions (1n's"o|'|63 ,

;

contoxfs) largly dropped. From the results, Craig odhe!

vl}'?’

oluded that in all categories of secondary schools, attain- u.
ment in English as a school subject can be realistically »
appraised only against the background of the studéents* speech. -

¢

Discussion . ’ A , k'

Perhaps the most striking factor in the stud“ re-

’ ,viewed is the rocumnce of certain categories of ayntactic

| miaIio_n. Categories common to both the American and the

Guyanese situations include-~

1. Ve rb Problems .

a. lack of agreenent of aubjoct and verb
b, onission of copula
Co . o-iuion of. put tonse markers.

d. o-i.uion of Brd i»rson singular u.rker. ,

2. Noun Problm

. omission eof plunl nrko | |
g b. oninim ot pououin lwtor » | |

3. cmion_'o;l’ pronoun for-

.

e d
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4. Confusion of modifiérs (adjectives and adverbs)
5.. Incorrect use of prepositions and conjunctions
6. Incorrect use of indefinite articies. L

' In every instance the 1nvuafigntor conéludod that
.;syntacticnl deviations in written diecourse were dialect-
‘related i.e. the subjects non-conacioualy utilised certain’
non-standard forms because quch«fo wore part of their

inner consciousness.

-

However, similar categories ofvérrora have been repor-
ked for native speakers of English in Britain. Brannan (1966)
1déntified in the written essays of two groups of f£ifth
formersz5 drawn from one technical and one grammar school
the following:' '
1. errors in tﬁ@ use of verbs
a. lack of dubjeét/verb agreement : o w.
b. tense ghiftihg | '
c. omission of auxiliariqék
2.‘errort‘in fhe use of pronouns
. & lq?k ot agreahent with the related noun
‘b, caqg“subStituttnn ‘
3. erroiwtn the use o};nodiﬁers :

a. cnnrﬁ;!;h of ad gtive
dﬂ%ﬁ?pﬁbiynratiwn u‘ﬁkagpcrlntgva fozna
' ' RN “I({::
25 8‘. footn?“ Mq 2. “‘ i&w ’
"'“’:“ ey . B
g ; B
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1nproper use 0f prepositions.
A enalyele of the speech and writing of a group of

12 to 1b~yenr-olde in their second year at a conprehenei?*
school (Rogers, 1973) revealed lack of subject/verb agree-
ment, tense switching (e.g. He lgg_ early because he want
to catch the bus), confusion of adjectives and adverbe.
errors in noun norphology. double negatives and improper use
of indefinite articles.

Whereas it is poeeible that the spontaneous Speech of |
these British ehildren contained many of the non-standard
feetnree of Black American apeech. the geographical separa-

~ tion of the two eete of. studies lends support to Selinker®'s -
(1972) observation that the ettributing of "linguietic pheno-

mena® to one particular proceee must n earily be tentative.

:It is not inconceiveble that eoue of th:}errore ‘common o Jhey .

‘Britieh. American end G aneee etudents were linked to tmna- f‘(
turity in handling a writing “task - i.e. in the early devel-.-
opmental stages. written language 19 1ike written-down epeech.v
But when it can‘beAdemonetrated that items specific to &

' non-etandard dialect surface ‘in the writing of speakers of
thet dieleet hut ‘not in the writing of other users ‘of the
1enguage. dieleet interference may be claimed. 1In sueh
'inetancee mterfemnce pd}be due ej.tner to the \mconecioue

" use of a nore ntturel lndp 2! expreuion. or to e. genuine .
»‘1nnb111ty to dif!brentiete between etenderd and dielectal

forns. Aocordinc to the Loben (1963) etudy for exanple, o

verhel problene (eueh ag lack of egreelenx and onieeion of

<8
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the copula and the anxiliary)'which no longer affected the v

High’ Caucasian group at the grade 6 level persisted among
the Negro -group until the twelfth grade. The use of "be"
‘~to denote habitual usage: seens peculiar to the dialects of

" Black’ Americans; 1t s reported neither Qy Craig (1971) for
his auyanese suhjects nor by Brannan (1966) and Rogers (1973)
~ for the British students. ,

Yet even such seem;ngly clear-cut instancee warrant

a degree!?r caution. As previously pointeduout. dialect
usage in writing may also be linked to the socio-gultural
dimensions of lﬂﬁguage Hencetnonvstaﬁdard dialectal forms
" may be a deliberate choice-on i ‘student ‘s part either

" because of his pqrception of linguistic appropriateness to
a specific conteﬁt. or because he wishes to make manifest
his averfion to identifying culturally with the community
of standard dialect speakers..

ol

' Summary

Il
I

Accogding to Vygotsky (1962) and Britton (1970. 19?5),
‘speech and- writihg are alike in that they take ‘their or;g}ns |
1n the same thoughts. the same 1deas. But they dirrer in
their superficial structures beoause whereas in oral discourse
the context and referent are shared by both speaker and 11s-‘ |
tener, wriling is relatively ginote fronm context foreing the
. writer to be more explieit syntactieally Ioreover. speech |
.is essentially s apontaneous nonpconseious aotivity‘vhile

writing 1s-e delibereke analytioal tesk. Beeause the‘!
| v
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. developmental level does not permit freeing “the melf® from
‘their wﬂting. l/fudmtl up‘to the adolescent stage utilise
in mnnc many of the oxprouiw futuru of spuch. "!hua'
»' errors .n tho writtm ditcourn of a young writor whoao

. mtivo lmuu' ia a w dnloct ot English may be
aglbtmtic of Moonploﬁ mastery of the rulu of English or
~ of immaturity in the sud\or deliberate mlysla of what

- ono is doxng m:;-_ one is doing it. Where Engli.nh{? not

_tho writor'a mtln ln.neum errors may be 1nd:lcat1ve of

: luming stntogios. faulty rulc-gemraliution, rulo over-

"goncrulintwn, vnkmssoa in the teacher's preaontation of

" concopta or non-comcioua transror of elementa from the

C : L Bocnuso ot the dirforoncu botwoon atnndurd and non-
. .W English dinocta ptrticuhrly at the lcvol v@yntu.
: uorphology pnd phonology. it is clmod that non-atan&ard
“ Emu.sh dit.loct uaora :I.oq-ning ‘the atandlrd m in a qm.‘.-‘ ,
noond hngum a&tnpion. But tlu shmd vooabuhry buo

md the aumy of &nm-s or nsn a:mactp to comprohend




from the available research is that many of the deviations
from standard ussge. reflect dialectal forms of speech, some
of the same types df syntactical errors have been reported

‘ tor pro:unnbly native speakers of English. It is those non-

, conscious errors peculiar to spoakors of usx dialoctl that
support the claim for dialect intorforcﬂco in writing

" The study about tobbe roported was onharkod upon

,cognizant of the difriculties that thwart asaigning the

source of an error. o : 0

1
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CHAPTER I1II
STUDY DESIGN AND PROCEDURE

Inrroduction_

In the procodigg chapter, the nocd for teacher vigilance
vis-i-vis learner errors was cnphaoized. Errors were - ~CON=..
ceived of as an inherent aourco of 1ntormntion about thc
learner's progﬂbao and difficultios and thc efficloy of teach-

ing. methodo. ‘Purthermore, the teacher's analysos of the

loarner s errors were viewed as providing the kind of in-the-, '
field documentation required by language learning thcorists.'

- In adopting a format for this study, considorntion was givcn
%o tho immediatc practical needs of the classroom teacher in

Dominica}aa well as to-the needs ofurcscgrchors and'thooriats_
in the field. The study sought to identify features of |
Dominican creole speech in.the written. discourse of pnimary
school childrcn in Doninica %%h to prescnt t doscriptivc ‘
an;lysis of thc linguistlc naturo.ot,theac dialectal forms.
Hende it was docidcd»to'rocua on the errors of two particular

- groyps of sixth grtdcrs drdwn from two diftoront schools in

26

the Roscau arqa. (A roprosontativo oanplc was® docncd out—

side the scgpe or tho atﬁdy) niﬁh gtunont was rcquircd to

R }conplcte two writing taak: deaigncd to. elicit the paat tensc
'.and tho prcscnﬁ,to o vcrb tbr-o rcspoctivoly In tho

o et . ' N h
. . B - ) - . :, .
. . . N - ) ¥ .
Sy . . . R "f -3 Lo .
.

z‘?t_lxho‘.fospi_tii'?ify-, S % |
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writer's absence, the writing activity was conducted by the
.classroom teachers undcr the supervision of anothor to*cher.

Tho scripts were later analysed for morphologionl. syniacti-

:"—
- g

»

\

W B

2 col. phonological and 1cxical errors with the help of a

Dialect Usage Guide opocially conntructed for that_ purpose.

b

Two classes of grade 6 studcnts‘ were selected,, ofe ®ach

Thc Somple

I3

totalled 68 girls and 13 boys ranging in age rron ton to
thirteen?! (See Table 2).

b

o]

~ Table 2 .
Classification of Bcripgs as por group
s « and sex. /

| -} Group I - G%oup‘ii

== - s — ~
Male | D I 5 I
Pemale R 22
Total  ¢| <46 35

g‘rpondazoncu

27 a;\In the: noniniccn achool system. pronotion f\‘oh the
' basis of academic achievement.rather than age.
‘of "girls stems from the fact that

up of students. (u6‘gir132 was drawn

from two d&fferent primary achoola in the Roseau area. These
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67

i It was rationalised that

1. an adequats language sample would be obtained from '
‘students at that level. grado 6 being the cut-off

point ror secondary school selection;

™ e
2. such students should- have been sufficiently exposed to

-

the standard dialect in school. so that meaningful inte-
gration into composition skills coulld be anticipated.

: Since the main purpose of the- study was to investigate the
jiwz\.,incidence or dialect-related errors in the writing of students
| at the primary 1evel. it was considered more useful to focus .

on particular groups of students rather than aim for a repre-

. sentative sample. Still the widely differing social back-
grounds of the two groups warrant attention. The Convent
Preparatory School (the source of Group II) has a predom-
inantly middle and.- upper-niddle class intake i.e« the child-
ren of professionals. business managers and executives. and

: senior-ranking civil servants. By implication their speech
norn could be reasonany expected to rall on- a point closer

~to the g standard end of the speech continmmua (Rr. che T).
St. !artin s School being largely couposed of the children

5 "ofwlabourers. skilled and semi~skilled workers. and
R lower-ranking civil servants. the speech norm of students "

v
-

in Group I could be . expected to approxinate the - g;gg;g_ggg
f ar the continuun. Group I would aleo be ‘more representa-\
) tivs or tbe totsl prinary school population in Dominioa. ;
is consoquently ‘such dialect ed errors as vere conaon to |
' ,the -two groups would. presug:::: bé- indicative or those o

’ . -
4 N . y PO . - ° A v
*

w

(A
i
»
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dialectal features of speech that were noet pervasive in the

total population.

-

Co}leotion or therData

Por the actual c&llectlon of scripts.*the assistance of
former colleagues was golitited. , The students were to be e
- ¢+ glven two writing assignments each one on a separate day. v,
Each writing assignmeﬁt was to be presented gs part ofa |
nornal class writing activity i.e. followlng the teachers' . o
customary proceduras during a wriging lesson. By way of en- '
| suring that the compositions would'be representative of the -

stﬁ s' classroom verbal beﬁayiour on 4 written task, each

assignmentxwas ‘to be completed/durfhg a norm::)?riting period -
ries was per-

~

(approximately 50 ﬂinutes) The use or dict
missible, but the claserbon teachers were requested to re-~
frain from correcting and edttlng therstudente' composltions.
As a guarantee of non-ihtervention oh the part of. the class-
room teaohers..a thirﬁ teacher. (theeinveetlgator ‘s sister,
herself tamiliar with research methods). was co-dpted " as an
cbseﬁ¢er and supervisor. She was present 1n both classrooms
‘on both writlng,occasions. and was responsible for giving
.:the stimulus. for the day to the class teacher. ror collecting
f,the scripts and forwarding them to the investigator. In all
I57 scripts were colleoted and divided.by toptc:ant:solo&l

T el.shown.in rahle 3. 'a, . S A ' A' '}”\

N ,zhggﬁggggsf' As pointed out 1n the tiret chapter. verb
_'° usag' in Creole speech 13 eharactertaed by an alnost tal |

. .
ST : i -
“ o, . . . . . L~ . )
- . . . .. ~ . - "
« . . AR - .
-t . c s . - . -
' - - Ce N » v ‘ el
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- abeoncd of no?pbological n,rkora and of the copula ‘where
rdguirc& in stmdard 'The vorbal system is simplified | .
. ‘ . throud\ pq,rtial reliance on contextual cluea for the notion
’ . or tqnu. 'ropi.c m@; ;
- ﬂ Racall 'y moml exporienco that yOu wish to share
T e “with a friend e.g. frightening, sad, happy, humour- e
. s ous. Write as vivid a description as possible so ‘ i
p RS “that.your friend can ¢et a clear picture .of ‘that B
et 2-3 expg{ ence. , &0; .

R dosigned to- tost thc, students' observance of the restric-

o .“. o ti‘.ona of, the ‘past tonso.u 110 'ropic no. 2 .
o ‘ . Imagine a boy waiti.ng to be seen by the dentist. )
" - Develop a desorjiptive th beginning with
o ' the sentences “"There-he 1s in. the waitine-roou. .
S . hervously clutching his mother'’s hand, and occa-
aionally glancing towards the dentist ‘s ofﬁce.
. was ainod at eli.cithg the presant tense in both its progres-
T sivo and non-promu,i.vo aspects. (In the writer's opinion, " _ .
_ _mll-siibjects would have at some time experienced a visit to
ﬁ’ ' @ th,e donti_._st_on u‘ccount, of the school dental prpgral\ne). N ‘ t
C‘. ." :' | \‘“ ."- B '- r‘bie 3 - r c T }‘
Y e -'Ciusiﬂc_ution of ,qc'r.‘ipi:sqas per xroup and topic |
‘ .r»v‘\' ‘;-.0:‘"_‘ o © oo . ' ,-‘ . r '.. . ’ . .
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'a&grmatical error was detemined by conparing th( morpho

_wers referred to three native Explieh epoakerszs or . their

handled by polnm the opinion of eeveral pemonea Only thoee

70 -

As a point of departure. a Dialect Ueege Mide (presented
at’ the end of the chapter) was developed to incorporate the

nen-etandard grematicnl. phonolbgical end lexical charac- .

o terietlce of Doninicln epeech described in Chapter I. «The

Gu'ide was open-ended -#o adcommodate . w other cetegor&‘ﬁ of
dialect-related differencee which night have come to light

in the course ot data analysis. !

Gramars- it the level of grmar. the standard was taken to .
mee.n the obeemnce or those 1nternetionelly acceptﬂh re-
quirenente of horphochgy and eyntax which dirrerentute the R |
Eng:?ieh language as used by eduoe.ted nhtivg epeakef‘e Hené“e ..

gically and syntactically devie.nt fome. with the fgms or X,

sequencee whph could. have ‘been seqd. to expreee the eaxpe tdea
in stan,dand English. Errors at the * raee etructure level

reactions in order 'to ninimize the danger o,f pereon’ bias.
'I'he choice of three ratere was 1n recognit:l.on Qf the reported

‘resu!ch of Breddock. Lloyd-Jonss and Schoer (1963) that e

judgenente pertuninq to quality ot expreeeion can best be

‘l'he uter eoneieted ST Nrs. Irene Hu'grea- ves, Pra -M | .
tioum Aeevehé Pleld Servt_gee, Faculty of Edﬁee.tien * = B

. University of Albertu Dr. R. K..Jackson, P_refeioo_r.tn the -+
Department of Elementary Bducation and Assistant s Dean - . <

(Mcmziwmuzty of Albertay Df. D. V. Parker,

ey ntary . end Seogt dary Eduut:lon, Mwmw

" .
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o. items which all raters agreed were unique were {ncluded for
L e L -
m}i’ In dec . what contituted dialect-related devia-
A ylw le £ lexis, recourse was: hnd to the Oxiond ‘
‘ Englioi:.diétlomry 'u a compilation or tho agrood-ppon
meanings o s in the English languago '
Phonology:- From the sta.ndpoint of ﬂhonblogy. carrington s

- _Scho%J. chlfdron 1n Doninicg providod a ao

(1969) dascription Agt tlﬁ spokon lar

ALl *6f the foregoing \%re supplementod by &h&" M‘Iga- o

,;tor s 1ntu1tion as a native D‘bninioq@'- ,;“ -
S & S R v . . i . s K ﬁﬁﬂz,,
) . “ “9‘ . g‘ e . “‘;V t . N ] \.\ ) ." b
. s t e : : - e ’-. 3
. I 'rho dwiations t‘ecordod were clﬂsiﬁod under rour ujo;'
. 3‘ . , A ~
hqndings - norphology. tumtu. lon:lq, '4 _onology\.’; ”quﬁé‘ ,:f-?

*grohpipg@m ‘.t‘urthor npliud

outlined in the Din].cct Usage'aouide. The roeulta or tho slata
-

are pruentod,and discuuod in the ensuing ehaptor.

-~ Y o
& v -
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sub—headings as ..
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o - 1. MORRHOLOGY: - S .
. [y . . } . ¢ ' . Py . . .\/'
: 1. Yerd Morghology ~. | H  a
, ‘ 1. Oniasion of the. jz;d poraon si.'ngulo.r marker e.g. He run ¥
' 11. Use, or the 3rd person afnmar markor wheYre not roQuirod
' ;', - 111. Oni:aeion of the m( tenso larkdt"'o h 4
o R b Oniuj.on of the pdt pnrti.ciual' ' R )

"@ . L) . : v S .‘ N ’ w ) .
BTN ¥ Onission of the plural mrker e T e . H
Tt _ : B A U

., 14. Oniapion oz.’éﬁo poasedaivo muhr;&o-» s i ; B
Y . YR e -
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B }I ; SYN.TAX*" - w A
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f . i. Laci of subjoct/verb agreenent Imrolving verb "to *bo" o {'#
!.i. miuion ov'to be" e .g. Jane tired;. J.@n pl 1ng o

L . ‘ .
: eL} ‘111. aliaaion of i\o&u o4&, “You.1ike m R

| vl *m- oi~ "di . vonb, stem to oxpréu put tonse - . ., N
-_ (conplotlve) - D : U '. - .- ' .
T V,( "Vu" or "aid* +preaent pu-ticiplo to oxprcss habitun’l. i

e o.g. irg wns a4 (wgg) tuching us mt year.
u. "Don 4- verd am to pxjrua habiml. ocouioml or ‘
S chmcuﬂatio uuﬁty ,m tha mmt. .

L oocuioml or chsracteristis acttvity in the ast. . @
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[ el S i ftania
s
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* 1. Subaututun of “all you" for ol i (?lural).f’_ & g B
R i1. Substiiutlon of deviant. fom Y tandnrd pououi.vfu

| © 0.8 *t'anot yourown . e . -/

- ' 111. cuo subpti.tution e.g+ Me and Joo like to play urblu. -

s 1v. !!on-stmdard rotloxivo form e.g. hiuelr; me myuolr.

. 1. Double 6‘oipai-uom o.’g.*’!t can *un hore rastor. y

mowpx

B Ty sution ot vmnl ao\ng o Pf’/ | for ﬁ:zl/

’ umion otpmmt unnd- ..g /bo{ gor /bpel
copiipalt cxpstezs o.. /w; '_m ;mm/

i/

. . - 44, Subatit%tioh of adjoctive‘s~ for wm\b LI 2 Do it geod. -
"« &b. Pprepositjoms a4 e .& L e
: ' | L -1 - T
& o 1. Wrong oholco e.g. She went at hor nothor homo _ R
R ? .: 11. hisgion o.;. ly mother go %nm T £
0 o ' : - B S
5.; Doublo Nogatib'h o.g. He dooan't do nothlng °
ra ! # ’
6 - Sumﬂuuon ot "1t .have/has*® ror 'thgo 1¢/m"
-t e.g. qe have fish {n the mket R ., |
- III. .mxcou o . ‘o . n
o 1 Doviutions tron comonly nccoptod 'word -nnims
mmm mucu ite-a. R R B
. »L . ) - M . .. ‘
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 CHAPTER IV
T L '

RESﬂLTS_AND DISCUSSION - -

'rhis study attemptod to determine “the presence of dia-
lectal patterns *or cxpruaion 1n the written oomposition of .
in Dominica. It is apecii’;cally concomod

with 1dekt1fyin¢ non-atmdo.rd dialoe‘al usage in written
p‘esion. the term "uuge" 1mp1y1ng tﬁo oral langdage h abits

w'ﬁieh %he students haw sugposedly aoquired as a conaoquence "

or,athc;;" J,modiato ‘linguistic surroundings.

, 'v_ta presgntod for diacuqsigrin thii‘ch&’ptcr were

’ ob'i:airi"ej tgon the wri.tten ooﬂutﬂ” a‘ wo groups or aixth '

.

gradara on two assign:g wri.ting tasks. ‘g'nrs .of uaggé 1n . ﬁ
u:q,u ot mrpholdgy. ayntax. l.ox.ts ahd phonolog 'wgre .
isolatod with tho holp of p. ‘Dialect ngo Guide (;rf. Ch'. III) .
‘l'ha exmplos of dialoctal usage ‘were ﬁrsf underlrinod and =
assigncd to cciggories taken rrom the

? .'*'.' . - ,-‘ : ‘ . e ‘ v”‘,.-
,4‘ o

. . . . . v -
) sy ¥l

thon.ju ‘they ccured.
Guidg il <°

A the stuly vms nof conccrnod with eff.otivomsa or
oxﬁunion or mtoric. only :tho)o 11:0 t of ungo d«md
roﬁqeotim ar ttu spontmous spucn, ttomtn of Uonhncan o

aocuty roooivid cmidcuuony.. "f'tor exmh.. ‘whoreu .
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R

R :

the omission and misuse of art'i.oles. und awkward phrase

c.

In ai ‘much as the validity of thc iten! included in the
Guide 'hdd_not been previou%v established (tho items having | -»

-

beoni'compileq from th¢ writer's own lmowledgo of languago m

use in Dominica. and f m previous doscrlptivo resoarch among
non-standard dialect Speakera) some modiﬁ.cation tow Gdide

»

was found necessary. ' The scripts bore no, eérj.dence or ._; - -
(1) "wlas" or "did® coupled with "the prescnt particj.ple to > ..
exprua habitual. mﬁasl.oml or chaﬁcteristf l\ptivity 5.n s Y
tho put and[QZ) the present Wﬁciptul fbrm to exprass _ .
bitual. occasional or chartgtéristic activity in the'prcsent.

tggories ;and ltgms i%cognj.zad ‘

' aa ‘;!iatimtively Douin?éan j,td' to wydd. _fﬁhese 1nc1:uded -

the uae {?r tho pruent pbogpouivc 0 axprcsa conplotcd

action, the use or plural noun fornl w{th sincula.r intqnt«. : s

SQction " proacnta an cwrvi.ew of the nsulta in ordcr

construction. ;

. to 1ntrcducc tho rcadcp to thc d.ctu.tlcd and- longthx contcnta .

',-of the chapter.. s.gt:lon B providoa 8 quantitativo W.’m o
-,-of thc errom undor tho hudinga ot norphology uymm. J.cxia. ‘V )
lud phono).ggy A qmitat;vc dhouuion m-utor the samg M |

Y

: m Sactimy'c. m Mtcr cmludos vd.th u
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B! ‘"2 ng ‘g A Mka

A 7

SQction As 0vcrvinv ot tho Runlta

oy i

k

“1f s inportmp to, atato fron thc om{tsot thn contrtry

‘to the writer's oxpoctatiom. tﬂo;duirag ;;olpongo to Task 2
‘was not o%imd from all atu&ents in the etudy.z% SOM

d;nctly ro%poduced thq‘ gim opening nntonco ’ bwt gwitohod
\to the paat taniu in the suooching pomuneo;‘ o othm :!.nter- " .
preted the 'tt!k.‘ls an inv!..tati‘gn to, roqall 8, m{: e:gporiﬂnom y
the n ent%cg by’ aubsututw -mw ro; L
_,_v.iil roayi{ns. "‘-a‘{ %e 61’ tl'pg MOnt tonao in

.»_‘ . x . . . o .

! ome pn.rts of the co#xpulftiox'%- Wﬁ!"; prodace;! W 9 R o

®

: st’udenta from GrOup @I ind } sﬂxder‘it ﬁ'om Group 1. Sustained SN

uu ot thc ~present tenu wu achidaﬂd by only 9 students all
rron Group II.?,o Thus tho rgQuood mmbor of potemial ocgur-_ ’

-a‘,

. . 4 3=
encoa of ~thq:mesont tense verb as against ﬂ' total potent

-

ve

‘ 9‘* S y
’9*!':-1: 2 Fequired the students’ to_develvp ‘.
" grap g with the sentence “There he i

ng hiu mau ‘s hand
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; 'mo instmcu of dialootu usage ‘ttbulatod 1n tho ;. - _V

aori.punln bo accounted rd‘ by uvonl p&lmm. loxicgl. .
syntactical and norphologlosl suh-catogoriu. Pronunention
difforoneu in Dolinicm dulecta} npoch ‘forms were: cxonpu-.
nod {n three types of spelk g"u:&u thnt .gon rro- _—

" (1) vml ‘sound aubst’itutlw (2) comomnt sound substitu-
titm. and (3) elui.mtioﬁ of tho ﬁml nenber of a consjmnt
cluator.- Bone lcxico.l 11:0” bom updciﬁca;ly local aonanuc o

comtent Mhor thm thbirﬂtmry dictiom.ry unniw e asd

Non-standard synti el >’ “were ““‘d 1“ th’ use °f

,\m ns

,, vprbs. nouna. artlclu. P

' Subawd w.r tmn ct.tegorv
aoti‘tiua bo;tom i
lﬁo ot‘ %rbn
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- use of “the present progressive in place of th_e
‘narrative past e \
‘- use of the past progressive tQ express ability ]
Use of Nouns ' DR R a o . |
. - - plural forms with singular intent " I "

Use ofeArticles

o ¢ ST I

‘= omission of the definite and indeﬁ.nj_.te articles

Qumecessa:y use of the 1nde’f1n;te~ article = . - "
,'— substitfxtion"of "a® for "an® ¢ - |
Use‘ ochronouns . o /"‘ .' D .
;*- a & ' ='non-standard nominative and. reflexive . S
el Q‘inon-standard possessive forms = . .@. o .
Q‘ " 2 dack of agreement with the antecedent nou'h g
e = esse uubstltution . S
' Uee of lodigiers I o U | E
‘ % - a.d;[eotive toms for adverbs ] | ‘ -
{ - doublb comparison e
$ S Ehas i

R vrmg choiee o o . L '
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‘the ul.llion of

i' 1) #8e plural noun ending " _ .
2) the ponouln noun ending ° | ,.

ﬁ.vo nqun nnd verh norpho-ol vis.

3) the third person singular pruont tonu nrb ondinc
k) the put tense vorb ending |

5) the put nrtlcipial onding

>

A

(l

. ; "‘ . ) . i . :

!ho various catogoriu of omra were far from ovonly

realised - uonc tho -uubjocta. ono Teason bein; that not all
ry 1tn tnu had pounthl eco
gnuvum While “the nu ofy
tonu nrkor. for ox.plu. y

g

ence J_n acrlptl or zry
1 . , or 3ho

".gu—on to al) -tu«nt-. the ,

. potontm for the 6:: of_double nogat!.on m prdnm in thu ﬁ

"Ioript: of only
C(xf. Tadle 1),

dontllnarouplqdlainoroupn

i

The dhtributlon ot -tudum nlatin to pu-uouu-

;tim to 2 ror

. iltoh typu ranges h-o- 58 for orrora 1n tho u& of pi-opou- |
o-luion of the Mnuv "do' and tho uu of e .

douuo noaucu (rf. rablu b to u). Onnu. ru:l.ty pre~

| mitiann
| -or»holou

nrb unco md ouiuion of nom tud vorb )x. ~_

tlmo%o nost \d.dnprud sourdes. ot error T

,ummmmm order - - SRS,

Mltr mmm.m usage (M m-m) o S
l ‘.“ “ LT e

ottlu pm m nding (38

"




-i u o.iuiou and luun of tho put purﬂolpl& onunc

T . _ o Cap students)

o 1nobuietonoy in the use ct the put tense of . 1m¢u1u~ T
verip (23 ‘Mﬂlﬁl) .

.+ Neore dotuuoa oxuimts.on ot tho inrarutloa eontd.n.d

- in Tables 4 to 7 brings to light the foums S o

r

4

. “ T Msutn of the plural and pouopgin -ao\m ontunu
' seems somewhat evenly dhtri-butcd uong tho h6, ltuddnta co-- .

. ’, prisinc Group I (Table 4). But the same ot /

“the 35 ottidonta in Group II (rablo 5).- In tnﬁl&oup nore

than t!u.xo tinu ‘as m studon 2

) ondinc than dia tho plnrl.l ondim notwitlutand ,

.. % that potential ocourresices of tne plural marker milh; 3

- 311 oo-pu'qd‘ to ‘12 for th. pouou;ln urkor (rf. !.'ablc 14y, . ,"
?:' : z. Some ocomfhuon som pmuut botwun o-icuon w ' i
- mt tenge- verd uzko‘r and of the past pnttlc:lpial n.rker . _-j' ﬁ‘
e 1.0. the- atudont who onitn ‘the. npt tonu norphlo is’ nho h SRR
w:uy %o cuit the past pu-i!oxps.n. 0f. the 27 students ho .
f‘“‘" to '“ *h' mt participlal ncrph-o &m lmo am *

“?: . \ o2 14
o b 9‘ of thé nrb. 17 ‘also fallsd to use “the put tonn "’l‘l’h‘lo L
| (rt' hbi.' ~ m S)Q S -7 "ﬁ"':‘ o, o L . :’“ - { . ‘:

n \"\’ g'» 3-\ xm:-n poréd.niw to th. p.bt t.nn fo::n & re‘um e 5
, snm mWMahmrmbtr °3m'(1nboﬂ; HPO) i
e - ' thendg errare per to tlc unmrwt wm rou. c o
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tnnn for-._ ,@ta._ommtion h Mthor auhtanthtod hv Y

I otmgum-mm- (umtotnotommgor N N
pomm ummnon ,ot tho ruullr put tonu forme (97&). R
co ly ntchin‘ \ﬁo incid noo o,t unn :.noonqutqnq in m R

 :.‘; bomnoa tho huo tm md 'tgo put, uu) wlth tlw cliuloh v . B
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TABLE 4

tridb n of loglc rors b r and S o

GROUP I Plural: Possessive 5r-d. Pbdrs. Past Past
Subject No. Ending Ending Singulmar Ténse Part.

Ending Ending Epding

X

~

o—

R

_—y

<

ah

I
lxllllnlnlxxxxnxloxxllxxooxxxooxaotxxxxlxax

X X
- X
b.¢ -
X X
- X
X -
x -
X X
X -
- X
- X
X X
- X
- X
X -
X X
X X
X X
X -
- X
= X
= X
= X
X -
X X

X

Total 15 18

N

2 2

V]

X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
X
?




TABLE 5

-

.Distribution of Morphological =Zrrors by group and subject

Gioup I1
Subject
Number

Plural
cnding

Possessive 3rd Pers.

cnding

Singular
Znding

rast
Tense
“nding

rast
Part.
snding

X

[}
L]

b3

[RER LT EN L LI

sl qigt

(R LA

(NIRRT

Bt il

RS EE

RER I AR

SRepr ooty

P oot
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SEvpa ooy peiXpafegefr e
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PR qe oo
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TABLE 6

Distribution of Syntactical Errors by Group and Subject

8In3onI3 g
aSBIYg pPIEMIMY

Tet3ualsTxy
A

uotzedeN
8Tqnog

S96BJIYJ pus
SpJoM [ RUOT3TSURa

eUl0 Ty tsodeag
B : Jo esq

‘ BI3TJTPOK
Jo asq

sunouoxd
Jo asfl

§870T3av
Jo aesq

juejul JBINIUTS
U3Tm UnoN Teantd

. «OPu
Jo uolsstwo

«2q 03,
JO uolssTwo

. 3Qq 03, tjugwWesady quaap
/3°8fang jyo yoeq

95(] PUB UOT1BUIOH
&9, QIoA

X
X

§qQJI8A JeTnSeaa]
1AOUa}sTSUODUT asUa]

X
X

T
*ON 39238fgng
I. dNO¥D

T
pen
20
22
23
2L
25
28
29
3%

[ 8
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TABLE 6 (cont‘d)

Distribution of Syntactical Errors by Group and Subject

#In3o0Nna1 g
95BIYJ pIBMIMY

14

1eT3Ua3 s TX3
w3l

uotiedapN
aTqnoqg

seseJyd pue
EpPJIOM TBUOT3 TSUEBI]

suot13Jsodeaag
Jo s

8I3TJTPON
Jo esf

sunouoad
Jo esq

B9TOT3aY
Jo asp

ju@juy JeTnduls
Y3Ttm UunoN teantd

-OU'
JO uoTssTwo

«9qQ 03,
JO uoIssTwo

«9q 03, t3jUewasady
qIep /308fqng Jo 3oe]

6
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TABLE 8

Distribution of Lexical Errors by Group and Subject

GROUP I Deviation from
Subject dictionary

Number meanings of words
% X
X
3 -
4 X L
5 X
E — :
X
- 8 X e
9 X
10 -
11 - .
12 -
13 X
1k X -
15 -
16 -
17 = -
18 -
& z
3 -
22, -
—23 =
2k - 1
26 -
27 X
28 " X
29 - .
0 X -
1 X
[ ) -
X
40 -
I‘L]_L -
42 - B
13 X
M ] - |
L5 - »
46 - \
Total 16

S -



TABLE 10

Distribution of Phonological Errors by Group and Subject

GROUP I
Subject No.

Vowel Sound
Substitution

Consonant Cound]
Suhstitution

Consonant
Cluster
leduction

tprjogegt g

Total

NININIllNlllllllNlllllxlNllNlllllllll>~‘><><ll><lll><

[

'F-'lxllllllllllllllllllklllllllf%llll*lllll

MlllllllllllIll|lllllNIlllllNllNl|lNll)Nlll"llll

|

a3
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TABLE 9
- b

Distribution of Lexical Errors by Group and Subject

¢
a

GROUP I Deviation from
Subject dictionary

Number meanings of words

N
o
iixbhiixbi<br bbb bbb b beabo bbb b b b Lo 1o T B

O




TABLE 11

Distribution of Phonological Irrors by Group and Subject

GiRoUPr II
Subject
Numbe r

Vowel
Sound
Substitution

Consonant
Sound
Substitution

congonant
Cludter
Reductiqg_

X "

s

X

<

FlEpa ey g

g

<y

-
-
-
-
-
—
-
-
-

7

X
X
X
X
X
X
X
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TABLE 12

CLASSIFICALION OF ERROR TYrES IN QORDER OF DIS IRIIUTION

e

zZrror I‘ype6 Distri-| Distri- Total
. bution | bution [ ‘'Distri-
_|Group I} Group I1I] bution
Use of prepositions 34 14 L3
Use of past tense morpheme 29 9 33
Use of possessive morpheme 13 13 31
Use of vpast particinle morpheme 22 5 27
Lexical deviations 16 9 25
Inconsistency in Tense (Irreg.) 13 3 23
Verb forms and use 138 L 22
VYowel sound substitution 12 9 21
Use of plural morpheme 15 4 19
Awkward phrase structure 14 5 19
Use of articles 11 L 15
eduction of consonant clusters 5 10 15
Subject/Verb agreement - "to be" 6 ) ., 12
Use of pronouns 5 6 11
Use of 3rd person singular morph. 2 3 10
Plural noun for singular 5 L 9
Use of modifiers 3 5 3
Omission of "to be" 5 2 7
Consonant sound substitution b 3 7
Transitional words and phreases 4 1 3
Txistential "it" ' ' 2 1 3
Double Negation 2 0 2
Omission of "do’ 2 0 2
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TABLE 13
hN

b hea £

»

N

3SIFICATION OF EXROR TYPES IN OIDEJ QF Fingh

4

I’ P

N
v

- wf
?’Grouﬁgf

up- Total
Item Type “WFrequ- qu- - Frequ-
- éncy eney ency
Past tense Verb morpheme S 572 16 33
Use of prepositions 67 13 35
Past participle morpheme 36 6 L2
Pocsessive morpheme 26 14 40
Tense inconsistency 29 3 34
Use of articles 27 L 31
Plural noun mqQrrheme 25° 5 30
Vowel sound .substitution 17 10 27
Incorrect word use 16 9 25
leduction of consonant clusters 3 17 25
'3rd pers. sing. present tense
verb morrheme 3 20 23
Awkward phrase structure 15 7 - 22
Subject/Verb agreement - "to be" 3 13 21
Plural form for singular 6 10 16
Omission of "to be" S 11 4 15
Use of pronouns 7 7 14
Use of modifiers 6 5 12
"go and" + verb stem 10 0 10
Iransitional words and phrases 3 1 9
Consonant sound substitution 5 3 3
Redundancy in use of vast tense 3 0 - 3
Pres.prog. for past tense
‘ /(completive) 5 0 ( 5
Existential "it" 3 1 oy
Qmission of auxiliary "do" 2 0 2
"was"®, "did" <4 vérbd stem 2 0 2
Past prog. to express ability 2 0 2
Double negation ' 2 0 2
"does”  verb stex - 1 1 2

Source:t Tables 15 to 61
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TABLE 14
DISTRIBUTION AND POTENTIAL FREQUENCY OF SELECTED

MORPHOLOGICAL AND SYNTACTICAL’ITEM TYPES

.

\

94

c e
203
W8 Wom B B4 205 5,
ITEM TYPE BET o4e” S St 9 Amoa¢
£ 30, ol < 9 n O nhe ~®m Ay B
oD gD oD oD dun LD LD
o E:. 2 P8 E2 EE LE 42 48
Ame amoe 56 86 &8 83 33
MORFHOLOGY v
Plural noun morpheme 308 311 16 4 20 &6 35
Possessive morpheme 162 124 26‘ 14 4o W46 35
3rd pers.. sing.verb
morpheme 10 189 1 13 14 2 19
Past tense morpheme 643 335 68 15 83 46 35
Past participle : '
morpheme 141 136 35 6 41 W46 35
SYNTAX
Past tense
(irregular v=rbs) 1032 648 29 5 34 46 35
-ly adverbd 67 L7 5 3 8 25 19
Double comparison 10 10 1 1 2 11
Double negation 16 17 2 - .2 15 12
20 17 3 1 L 16 13

*it* existential




Sootlon‘ls..Quantitntiv. Analysis of the Data

The distridutian of the error typo£4anon¢'tho a;bjoota\
in the study is shown in Tables ¥ through 11 under the
headings of morphology, syntax, lexis and phonology. That
inr:r-ation is summariszed in Table 12. Table 13 lists the

frequencies in descending order. In presenting and discussirg

the data, the oategoriszation used in the tables has been
retained.

l. MORPHOLOGY

Distribution of the morphological errors is shown in
Tables 4 and 5. g

o orpho.
The data reveal .that 16 students in Group I and &

student}in Group II erred in the use of the plural noun
ending while 18 Group I students and 1} Group II students
failed to inolude the possessive morpheme where required in
standard dialeoct. The 20 students whosolséripts contained
errors in -the use of the plural,norphonoxhad a total error
score of 30. Porty instances of omission of the possessive
morpheme were tabulated (Table 1){:

. Ve o 0
‘At the beginning of this chapter, attontion vns drawn
to the fact that only 19 of the 81 students in tho otudy
obaerved (either in whole or in part) the tense restriction
imposed by Task 2. Tt follows, thereTore, that the frequency

* <

~
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. participial endings.

- 2., SYNTAX

of the third person singular present tense verd was much
v
reduced. Use of the third person singular morpheme produced

. errors in the scripte of 2 students in Group I and 8 in

Group II. Together the 10 students had an error score of 23.

~Omission of the past participle ending -ed by 22 Group I

students and 5 Group II students totalled 42 instances. But
it was in the use of the past tense -ed ending that the
highest error frequency was realiged - a total of 88 examples
in the scripts of 29 Group I students and 9 Group II students.
Seventeen students omitted both the past tense and the past

¥ I3

_‘l‘nbloa 6 and 7 give the distribution of the syntactical
errors among Groups I and II respectively.

. N 7
° 86 O (]

Errors in this sub-category are-tabled under several

’1to‘g types (Tables 25 - 38). When all these are grouped
fogéthos, however, we find that verb use accounted for the
llnclo hrgut"sub—oatogory of errors - 101 rooorgiod instances
by 30 Group I sgudents and 11 Group II students. The dis-

tribution and.frequency of the individual item types are

ufollm: .

%qongiatonoy in the use of the past tense of irregular verbds-
36 errors by 23 students

96



97

redundancy in the use of the past tense32 - 8 errors by
7 students _
lack of subject/verd agreement in the use of "to be” -
21 errors by 12 students |
omission of "to be” -~ 15 errors by 7 students
omission of auxiliary "do® - 2 errors by 2 students
*was® or "did" plus the verd stem - é errors by 2 students
*"does® plus the verd stem - 2 errors by 2 students
the present progroa.ivvlin place of the narrative past -
5 errors by 1 student
the past progressive to express adbility - 2 errors
by 2 students

*go and”® plus the verd stem - 10 errors by 7 students

2.2 Use of Rouns

The information on noun morphology has already b;en
presented in sudb-section 1.1. Another ?229~°f noun_error.
was the use of plura) forms with singulag'ﬁonnlng. Sixteen
such érrors were discovered in the lcript; of 6 students in

Group I and 10 students in Group 1I.

. se of e
Eleven Group I students and & Group II students erred
at least once”in the use of the definite and indefinite
articles. A total of 31 errors was recorded. Of these, 21

32 §.e. use of a past tense form where the concept o
pastness has previously been expressed through ther

verd e.g. "She made him dja*
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involved omission of the articleg "the®" by Group I JLudonts

and 1 Group II student (Tables &) and 42). There were 5
examples of omission of the arti 6 "a” by 3 Group I
students, 3} examples of the unnecessary use of "a“ by 3
students (Groups I and II), and 2 examples of "a” before

& noun beginning with a vowel dy 2 Group II students.

2.4 Use of Pronouns

Pourteen instances of pronominal error were discovered

in the scripts of 11 students, 5 in Group I and 6 in Group II.
These errors resulted from (Tables 43 and 44) wrong choice of
form té oxproaa“poasesaion (&), lack of agreement with the
antecedent noun (3), use of non-standard reflexive forms (3),
use of a non-standard nominative form (1), case substitution
involving the nominative and objective (2), and unnecessary
repetition (1).

2.5 Use of Modifiers

Eight students (3 in Group I and 5 in Group II) erred
at least once in the use of modifiers. These students had
an error score of 12. Pive of the 6 errors by the Group 1
students (rf. Table 45) stemmed from use of the adjective
form for the adverd. Two Group II students also had similar
errors (rablerbé). The renaini;g 4 errors arose from double
ca-pariaon (2 instances), use of a pronoun as an adverb,

and a unique adverbd form.
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e _of 8 (1)

Of all the error types, faulty prepositional usage was
the most widely distributed and the second most frequent.
Among the two groups, 48 students (34 in Group I and 1§ in
Group I1I) either selected the wrong preposition and/or
failed to include one where required and/or inserted one
where not necessary. There were 85 instances of preposi-
tional error tabulated of which 67 were oo.-iftod by Group I
students and 18 by Group II students. Wrong cho¥ce of pre-
position was the single largest error source accounting for
k5 errors by 25 Group I students and 18 errors by 13 Group II
students (rf. Tables 47 and 48).

T tional Words ses

Errors in this regard stemmed from inappropriate
connecting ﬁsrds and phrases. A total frequency score of
9 was caloulated with individual group scores of 8 and 1.
The scripts of 4 Group I students and 1 Group II student
contained examples of that type of error (rf. Tabloa‘6 and 7).

.8 Use of Double Ne 0
This error type was rare, only 2 instances having been
recorded in the scripts of as many students in Group I

(rf. Tables 6 and 7)

D

£:9_Use of "it" existentia] 4

"it have” (or variants thereof) in place of the standard
“there is/are® was produced by 3 students, 2 in Group I and
1 in Group II. Together they had a frequency score of k.



2:10 Awkward Phrese §tructure

As explained in the introduction to this chapter,
rhetoric or elegance of expression fell outpido the area of
interest of this atudy. However, some awtvurdly;con:tructod
phrases and lontgncea which were encountered seemed to be
almost literal translations of French Creole. It is these
constructions produced by 14 Group I students and 5 Group II
students which are here the focus of attention. A total of
22 such phrases was tabulated, 15 by the Group I students and
? by the Group II ufudontc (rf. Table 13).

3. LEXIS

The distribution of lexical errors among the groups is
provided by Tables 8 and 9. Word usage showing deviation
from accepted dictionary meanings was noted in the scripts
of 16 Group I students and 9 Group II students. Altogether
25 such lexical errors woro'found. the individual group
totals being 16 and 9 respectiyaly (rf. Table 13).

&. PHONOLOGY

Those spelling errors adjudged related to pronunciation
~differences in Dominican Creole speech (rf. Tables §0 and 61)
were of three types:
~ Errors arising from vowel sound substitution of whj.ch\_
there were 27 (Group Is 17; Group IIs. 10)
Errors arising from consonant sound substitution of which
there were 8 (Group Is 5; Group II j)
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Errors arising from reduction of a consonant cluster of
which there were 25 (Group Is 8; Group II: 17)
In addition to being the most frequent, the first type was
also the most widoly distributed affecting 12 Group I
students and 9 Group II students (Tables 10 and 11). Consonant
sound substitution was the least widespread, having been pro-
duced by 4 Group I students and 3 Group II students. Pive
Group I students and 10 Group II students had at least one
instance of elimination of the final member of a consonant
cluster. Altogether 31 (17 Group I and 14 Group II) ot'tho
81 students in the study had at least one spelling error
which seemed dialect-related. -
According to the information contained in Tables 12 and
13, errors in the use of the past tense morpheme and faulty
prepositional usage are the two most frequent. The same two
items (in reverse order) are also the nq,ﬁ wi‘ely distributed.
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Section Cs Discussion

The recorded errors, presented in detail in Tables 15
through 61, are discussed By item types under the broader
headings of morphology, syntax, lexis and phonology. Such
eorrors as dilpllyed unnecessary hno of standard elements have
been reserved for discussion in Section D under the heading
of "Possible Sources of the Errors”.

One of the significant factors made apparent in the
proceding section is the dissimilarity in frequency and
distribution among the error types. Two reasons seemed likely
vis. (1) possible dissimilarity in opportunity frequency and
distribution, and (2) intermittent rather than'conaistent
realization Af the potential occurrences. Accordingly, a
few error types were selected from among the most frequent
and Qidesproad and.fron among the least encountered. For
these, the potential distribution and rreqﬁency in the scripts
.wero calculated (Table 14) in order to ascertain the plausi-
bility of ?h’ aforementioned reasons. The results of the
comparison are treated in the general body of the ensuing
discussion, That ﬁoint.will be pursued and reference made in

the relevant sub-sections to tho contents of the table.
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1. MNORPHOLOGY
1l.1.. Noun Morphol

The u »n emos - As pointed out in the first
chapter, Creole English }brns share with Prench Creole the
absence of inflections. In French Creole the pluraliger is
the pre-positioned determiner /$¢/ coupled with one 6f‘§ho
post-positioned markers /3 /, //& /. /la /. /a /. Plurality
may also be signalled by anxadjoctivo of quantity e.g.
/dis pI& / (Eng. ten plants), /ota siwiz /, (Eng. many
cherries), or may be embedded within the general context of
a statement. The English variants closer to the creole end
of the speech continuum show a similar use of unmarked noun
forms where the notion of plurality may be otherwise deduced.

Omission of the Plural suffix -s in, for example,
"two plece of stick", "six lovely kitten”, "some new friend".
(Tadble 15), "many other thing" (Table 16) reflects Creole
English usage and Patois structure. Within the system of
creole, the quantifiers "two®", "six"®, "some™ and "many” would
convey plurality, rendering unnecessary the plural noun marker.
Likewise is plurality embedded within the general context of
sentences like “"tr- at were making awful noiaeg? and “defence-
force is letting gc ieargas and bullet®. After all, it is
unlikely that only oms sat was in the woods or that only one
‘bullet had been fired. ,

It is evident from the examples in Tables 15 and 16 that

elission of the plural morpheme does not take place in every
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TABIE 15 "

<y

S TION.  OF MORPH AL E ES (GR

| Item: The Plural Noun Morpheme

The bat were making awful neises
A horrible creature with long arm and legs
I saw two plece eof stick

We took our thing and left
Denfence-force is letting go teargas and bullet
When the holiday were ever

I saw Katty with six lovely kitten
He theught of all sort of things
After a few moment of thinking

When he see the damages#®
We we}e sad to see the damages done®

I saw all the glasses of the shewcase distroyed#®
A very sad feelings came to me#® -

She cannot go to the hospital because there were no doctor
they were on strike

A friend of hers brought some: medicines#®

Got some foods, blankets and fishing equipments®

We made some new friend
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TABLIE 15 (cont‘d)

CLASSIFICATION OF uonm&omo;gAL ERRORS BY ITEM TYPES (GROUP 1)

Item: The Plural Noun:Merpheme

These four subject
He wasn'%“féeling no pains#*

A few second later

In thirty minute

In the room was full of many different equipmen?s’

-

I bought them some grapefruit at the market

My mother....tell me if I not going up in country to spend
Auguét holiday

Note:s .
1. Items marked by an asterisk show unnecessary use;

2. Spacing here (as in subsequent tables) represents
grouping by subject.
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TABLE 16

CLASSIFICATION OF MORPHOLOGIGCAL ERRORS BY ITEM TYPES (GROUP II)

Item: The Plural Noun Morpheme

I went to the table to help to put thing in other

The fisherman got sea-weed and other thing

We collected our thing

We had soft drinks and cakes and many other thing to eat

[

Mostly all the glasses were broken* (referring to glass

windows)

- i B gy D By~ — T G . - - ——— -

Note: Item marked by an asterisk shows unnecessary use



107

potential instance. What is apparent is a juxtaposition of
omission and inclusion as in "a horrible creature with long
arm and legs” (Tadle 15), "We had soft drinks and cakes and
many other thing to eat™ (Table 16). The juxtaposition of

forms is further emphasized by the proportion of omissions

to inclusions which is 20 to 589 (Table 14).

e'posgesglve morphemes - Another characteristic
foatu:e of bofh French Creole and Creole English is the ab-
sence of a suffix to signal possession. Possession is indi-
cated in the former by juxtaposition of the nouns in the order
possessed/possessor, and in the latter in the order of
“possessor/possessed. The items listed in Tables 17 and 18
are exsmples of the latter type. | "

In general, the pattern of omission followed by inclusion
emerges. ror example, in one soript "dentist® vithout the 's
is followed % few lines later by "mother® with the 's. oOply
one student consistently failed to add the ‘s to the four
nouns in her script where they were required. |

The reader may perhaps be struck by the number of errors
- connected with the word “dentist”. It is not inconceivable
: that,theag errors are related to aural perception of the word
because of (1) the unvoiced morpheme /a/ and (2) its creole
- pronunciation in which the final /t/ 1is dropped. However,
the more perceptible voicod)-orphéno /ﬂ/ on items like *dadady”
and “family® (Table 18) have also been omitted, so that drop-
ping of the °*s in fdontiat'a‘ would seem to follow the more
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CLASSIPICATION OP MORPHOLOGICAL ESRORS BY ITEM TYPES (GROUP I) °

Items The Possessive Morpheme
When he went in the dentist room
The child hand and leg is broken
He gave the child mother some money
The dentist put an instrument in Joseph mouth
He was lieing on a bed in the dentist office
Soon the time came for David turn
The pair went into the dentige office
Some boys were pelting stones at Karam showcase
Henry's mother heard the dentist shouts
In the path to Marie-Ann house

He heard the dentist voice

Towards the dentist office

I ran by my grandmother (meaning 'to'my:grandmother's house”)

v
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.TABLE 17 (cont'd)

LASSIFICATION OF MORPHOLOG ERRORS BY ITEM ES_(GROUP

Item: The Possessive Morpheme
When he had reached the Adentist room
The boy stepped into the dentist room

v

Next was Lennox turn
Don had to move towards the dentist room
In the children ward
The nurse came out from the dentist office
The girl went into the dentist office
He was in the dentist office
Towards the dentist office
To. the dentist office

o
When he sat on the dentist chair

All the way to the dentist office

Occasionally glancing towards the dentist office
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TABLE 18

SIFICATION OF MORPHO L ERRORS BY ITEM GROU

Item: The Possessive Morpheme

. He then held his mother arm
Towards the dentist office
He is afraid to go in the dentist office
Towards the dentist office
He hold‘his‘mothe; hand
He went on the dentist chair

I went at a family home on the Morne (meaning "“the home or>
hY ) . _ .
P . ‘ a relative”)

A N
]

The dentist office opened
on the dentist office

<

When he sat on the dentise chair’

Towards the dentis;~orficé
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TABLE 18 (cont‘d)

CLASSIFICATION OF MORPHOLOGICAL ERRORS BY ITEM TYPES (GROUP

Items The Possessive Morpheme

But could not escape from Daddy grip

t

Each- time he watch the dentist chair

Towards the dentigst office
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regulariszed pattern of morphological omission in Creole
English usage.
1.2 Yerb Norphology

(] ® ense ve morph t~

Creole English variants do not observe the standard English
requiremsnt that a present tense verd which has a singular
subject be identified by the addition of -8 or -es. Similarly,
the verdbal system of Prench Creole does not permit changes to
the verd stema. Therefore, any carry-over of dialectal features
to writing would imply the absence of these suffixes. Errors
pertaining to the third person singular form of the present
tenso verd are classified in Tables 19 and '20. The low fre-
quonoy (compared to errors pertaining to the past tense end-
ing) is probably the result of lilitqd opportunity frequency
(rf. Table 14) occasioned by the failure of nany students to
corroctly.perforg Task 2. Of the 197 verbs ;Oquiring the

relevant suffixes, 1b were incorrectly written.

ense and t 11 morphemes
In standard usage, the past tense (completive aspect) is
expressed through verbd forms that require norphological change
even where the addition of an auxiliury verd beconoa necoaaary.
By contrast, the Prench Creole verd is 1nvariablo. free mor-
phemes positioned boforo and after the verd being the tense
indicators. The vsrbal system of Creole Engliah shows cortaln
ai.iltritiea to that of Prench Creole. The verb in Creole
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TABLE 19

CGLASSIPICATION OF MORPHOLOGICAL ERRORS BY ITEM TYPES (GROUP I)

Items 3rd Person Singular Present Tense Verb Morpheme
The dentise takes the instrumgﬁt....and take out the tooth

People usually speaks®

Social studies and science teaches us#®
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TABLE 20

CLASSIFICATION OF MORPHOLOGICAL ERRORS BY ITEM TYPES (GROUP II)

Item: 3rd Person Singular Present T'ense Verdb Morpheme

The office door open and his mother brings him in

The dentist ask him a few questions
But when he see that long needle he closes it
The dentist tell his mother that she has to bring her son...

How it is happy when your parent go and spend holidays

(referring to "her mother".)
He says in his mind that he wish he wasn't a coward

‘rhere he is trembling nervously. He hold his mother hand
o

When he want play he does not always....

When he see he is coming nearer to the door

He shakes his head he hold his mother hands

I goes straight at his home to call him* |

We goes all round the gardens playiﬂé*x

Ve plﬁys ti11 weAbécone very tired®

"I tells him goodby*®

When we finishes do our work#

We goes on the beach®

#m_ff:;poka at everybody goes in one by one#*
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TABLE 20

S IOR O GICAL ERRORS BY ITEM TYPES (GROUP

Item: 3rd Person Singular Present Tense Verb Morpheme

Each time he watch the dentist door, he holds his mother's
hand

I enjoy myself more on the last week before school open

"Will it hurt?" he ask himself

- an e gp G - D G S € . D d . GD S e

Note: Items marked by an asterisk show unnecessary use.



English remains unchanged, and tense is expressed either
through expressions of tilo like "last month”, "yesterday",
"today”, or through a comdbination of "4id” or "was® (acting
as markers) plus the base form of the verb. The increasing
use of "had” as a past tense marker in St. Lucia and Dominica
was commented upon by Carrington (1969). He argued that the
use of "had” represents consciousness of the need for a past
tense, even though consciousness did not always guarantee
realization of the correot verb form (rf. "had stop® and

*had jump” in Table 23).

Tables 21 to 24 detail the errors related go the past
tense and the past participiai forms of the verb. Once again.
the Jjuxtaposition qr standard and non-standard forms must be
emphasized. We find in the scripts items like “How I screamed
and shout;. “When the dentist reach in his office he started
‘calling® (Table 21), "We played in the water and ysll with
Joy", 'Suddonl& ay teacher called to me and ask me..."

(Table 22). ' ;v

Of the 978 verbs requiring the past tense morpheme, 83
were incorrectly writteni the dse of the participle ending
- produced 41 omissions (Table 14). Proportionatoiy'considered.
omission of the p.af participle morpheme seems more frequent
than omission of the past tense norﬁhene. Though opportunity
frequency for the past_ﬁarticiple ending’tntallod less than |
~ one~third that for the past tense ending, past participle
related srrors were approximately ono-half the number of

past tense related errors.
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- TABLE 21

CLASSIPICATION OF MORPHQLOGICAL ERRORS BY ITEM TYPES (GROUP I)

Item: The Past Tense Morpheme

When I reach Elm°’s Hall, I ran...

As the dentist was about to inject his gum, the boy jump up
The boy Jjump off the chair and ran to his mother

We unloaded our things and we walk to the beach
The captain of the boat turn and he brought us safe...

As it reach the spot where we were standing

The dentist 1ift him up and put him to sit on the chair
When she smile for him, he became much more braver

He did not make a sound when the dentist extract his tooth

When he reach he explan all what that had happened
His mother came in and Joseph open his mouth at once

When he revive he was lieing on a bed .

He scold his mother.....His mother answered
o

John open his mouth
The dentist's inject him and....removed the teeth
So I said in my mind how is that what heppen
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PABLE 21 (cont‘d)
ON OF MORPH 3RO ROUP
Items The Past Tense Morpheme

The people then check our pasqurts, then told us....
3

’ ~

At first I could not believed®
Most people began to cry and everybody help to put....

He pulled the lever for raising the chair and he look at the
tooth

When we arrive there was an enormous crowd

He heard the doctor said good-afternoon®*

About 2 o’'clock the dentist arrive

When he enter the room he began to cry

It was half past six wher my sister and I reach home

I ask my mum for a hot cup of tea and went to bed

The dentist ask what was his name

The deﬁ%ist inject his mouth so that he could not feel

[}

How -I screamed and shout

His happy face encourage the children
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TABLE 21 (cont‘'d)

CLASSIFICATION OF MORPHOLOGICAL ERRORS BY ITEM TYPES (GROUP I)

Item:s ' The Past Tense Morpheme

When the children extragt their tooth, they were crying loudly
When the dentist reach in his effice he started calling
The dentist ask him where he lived '

I,put-it where they does checked‘the‘grips and boxes#
I went and play cards....I hear the pilot say
She kissed me....they all greet me
We all went to walkeds
Then he stop crying
.

. ]
The nurse came forwards; Dick kick the nurse
Dan thank the dentist and he went home
I hesitate for a brief moment that if I should run or not

I bathe ail by'my_self..r some of my friends called me
We all bathe together | .

I did not want to play but they force me

When I ai!g I went right under water

He open it and told the doctor
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TABLE 21 (cont'd)

" GLASSIPICATION OF MORPHOLOGICAL ERRORS BY ITEM TYPES (GROUP I)

Item: Past Tense Morpheme

As they walk into the office

The nurs§ pull the lamp

‘The dentist ask Peter to sit on the chair
The dentist injected his gum, he start crying
He start crying very loud |

I fainted. I stay in the bath - '

He open his mouth as he was told

When we finish eating we went
Jack's mother laugh

3

We played games......we enjoy ourselves
‘ L)

When the dentist injeg& the gums he did not do anything

He epen his mouth and soon after the tooth was out.

They ask me who made these thinés

‘Later on they phone to say that they arrived safely
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TABLE 21 (cont‘'d)

CLASSIFICATION OF MORPHOLOGICAL ERRORS BY ITEM TYPES (GROUP 1)

Items The Past Tense Morpheme

The snake then jump at m& leg and wrap_.around it

I jump......I push it down

When I arrived I pick up my wood ’ ) ' a
\_'I'he‘ rig chase me \ ' 7

(;f course he wish for thét because he went back smiling

The dentist slap him®

I jumped and kiss her _
His mother fan him until he got better T

The dentist came and ask what was wrong

.
@.. ..................... _ -

Note: Items marked with an asterisk show unnecessary use

o
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TABLE 22

[} -
CLASSIFICATION OF MORPHOLOGICAL ERRORS BY ITEM TYPES (GROUP II)

Items The Ragt Tense Morpheme >

The dentist injected his'gpms and spray it
When we reach a little distance, Mum saw a snake

After I finish playing my uncle and aunt said...
* When we reach the beach my friend and I went....
We played in the water and yell with joy .

He smile back and waited for his turn

The next day....we %old our teacher what we experience

S

It was a sad experience I had the week before school open-:

&

" . The happiest moment was when Colin Croft boll Hendricks

Daddy already ask him what he want

Suddenly my teacher called to me and ask me if...
I stand up bravely and then answer her

She did not realized# S S

¥hen I went to béd I dream about it

I told her I dreag.about a picture

T 0 D R W U 0 B N N S e D A D D D > > W W -

Notes Item marked by an asterisk shows unnecessary use
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TABLE 23

BLASSIFICATION OF MORPHOLOGICAL ERRORS BY ITEM TYPES (GROUP I)

e

Items The Past Participle Morpheme 8

After his nap his tooth had stop aching
I told my mother what I had dream about

He was regretting he had not jump up

‘His gum was splitted®

I was frighten than ever . . _ (

Alliase Frence was burn down

I was most surprise and frighten

"A_little girl was knock down by a car
1 got shock when he told him that,

I saw a signboard mark 2 miles B
I began trembeling and was frighten

I was to frighten to run

' How happy he was the tooth had remove without any pain

Everyone outside the'office was frighteg .h



-»

- The door was lock

TABLE 23 (cont*d)

CLASSIFICATION OF MORPHOLOGICAL ERRORS BY ITEM TYPES (GROUP I)

Items The Past Participle Morpheme

They were astonish to see these men
The determine crowd kept pushing

Have you exﬁeriengg hearing strange noises in the hight?

1 was determing to go downstairs

Affé£ his teeth is remove

He Qés the tiépf to be call

After a while of trouble the teeth was remove

We were all frighten (2)

-
f

CB

When I had reach at the door of her home

- We had rdaég a far place in the woods

His mother was surprise

I was awaken by loud shreiks of laughteg_

We had learn a lot of work O
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TABIE 23 (cont'd) .

CLASSIFICATION OF MORPHOLOGICAL ERRORS BY ITEM TYPES (GROUP I)

Item: The Past Participle Morpheme

The ‘frighten boy sat nervously

Her sister was very please to see her

After affey days it had cure

I was very frighten
He ,hs afrald of having his tooth extract

When it was time to get dress

e e e e &

& \
Note: Item marked by an asterisk shows unnecessary use
-~

i,

[
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TABLE 24

CLASSIFICATION OF MORPHOLOGICAL ERRORS BY ITEM TYPES (GROUP II)

Items The Past Participle Morpheme
We had fry chicken
They had stop
When the ribs was finish
He was call
I have experiengg my happiness (2).
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S Ummary

The results demonstrate a pattern that alternates
between omission and inclusion of the morphemes where
required in standard dialect. Theyhalso reveal that for tné
two groups
(1) errors in verdb morphology are more numerous and
more widespread than errors in noun morphology;
(2) the possessive marker is more frequently omitted
than the plural noun marker.
That verd morphology is seemingly a greater source of
aifficulty may b: tied to the fact that in Dominican Creole
English, the verd surfixes are more consistently dropped
than are the noun suffixes. It has been suggested that
'theraystematic omission of verd norpholngy in creole dialects
is related to the phenomenon of consonant cluster reduction
in creole pronnnciation'(rf. Wolfram & Whiteman, 1971).
- Presumably, since the verb base constitutes a aeparate unit &
which has meaning on its own, little attention is given to
the inclusion of grammatical units whieh. in pronunciation,
amount to no more than the addition of a final consonant

'sound.
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~2. SYNTAX

Rrrors in the area of syntax are discussed in the

following sequences

use of verbs

use ofiﬁouns

use of articles

use of pronouns

use of modifiers

use of prepositions
-transitional words and phr:aoa
doudble negation

existential "it*"

pﬁraso structure

~

2.1 Use of Vb:ﬁe, .
2.1.1 Tense inconsigtencys - Related to the absence of

past tense markers is inconsistency in the use of the past
tense of irregular verbs. The student may bdegin iith\ggg'«
past tense and switch %o thi bﬂao form of the verb or vice
versa as in "He %01d me yes, he tell io;to put on my clothes”
~ (Table 25). The -appearance of the base verd form reflects
the creole verbal system in -hich the concept of tense 1is
sometimes expressed through oontoxtual olues rather than
through changes to the verb. !ho observed 1noonsintonoy
again underscores the point that an‘orror is not always co-;'
mitted wherever 1t is possible to do so. Of thé 1680 irregular
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TABLE 25

QLASSIFICATION OF SYNTACTICAL ERRORS BY ITEM T!PES ‘GROUP 1)
Ttem: Inconsistency in The Use of Tense .

-

He has big eyes and lhgge nose}:‘The.man wore a brown pants
He told me yes, he tell -me to but,on my clothes

Mstisfer throw her ball down in. the water and I wenj for it.
I got it then I hold it very tight'ih my pand

. , A
Suddenly something make turn back....When I watched again

She told the driver of the car that the child hand and leg
is broken

Then the dentist took him.....and tell him to open his mouth
' | o -}

He took an X-ray and send me back

They get the man’s whole place distroyed
When he see the damages he began.....

~

' He started calling....that make Bobby more afraid

~

I}ran inside and wake - up my mother

‘He wentvins;dp the office.....the doctor give him

L . ’
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TABLE 25 (cont*d)

LASSIFICATION OF SYNTA L ERRORS BY ITEM TYPES (GROUP I

Itemn Inconsistency in The Use of Tense

- I-bend over the window and th-ew the water

" When it was about half past four I take a jet plane

I“égg my\aunx and I was happy to see her

_She‘and her husSand take my grip

Lennox told the doctor....the dentist take out the tooth
When he reached home....he s spit a bit of blood

*Then he bring the message and went and play

When he come inside, he told his mother

The dentist made Dan sat on a long chair and bend a ligﬁt....
‘one day her uncle send a cable saying that he was comeing

The nurse*called him Peter hdld his mother's hand

.I was very happy.;.;ny sisters....and I eat and drink
I strike it on the hoad. it was dead now
My mother. came out for food.... and tell me, ..

People brake and open by Asta Hotel
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TABIE 26 \

CLASSIFICATION OF SYNTACTICAL ERRORS BY ITEM TYPES (GROUP II)

Items Inconsistency in The Use of‘Tense

When I was up the tree I eat some sandwiches

Lunch was fea&y so we eat our lunch

I did not want her to notice that I - s scared I stand up
¥

My mummy and Dad get up and asked me~whht was wrong

We continued and long after we meet a sign
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TABLE 27

CLASSIFICATION OF SYNTACTICAL ERRORS BY ITEM TYPES ‘GROUP I)

Item: Redundancy in The Use of The Past Tense

David had came to the dentist to extract a tooth
But she made him did

The next day he did not went to school

«

He said he would never went out when he extract his {ooth

I

The dentist made Dan sat on a long ¥hair

I did not drank

He saw a little boy went into the room

.

The dentist made Jack sat on the chair

' GROUP IIs No errors

é\:/'i)



verbs in the soz'}pta. only 34 were left unchanged.

2.1.2 Jse of "to be": -~ The English verb "to be" has

no French Creole counterpart.. According to the rules of
Patois, the invariabdle unit /52 / 1links a subject to a

predicate nominative but not tb a predicate adjective.

For example,
you are a fool - /u 8¢ 3 $2:t/ but
you are thin = / u meg / '

Note that the given examples are 1n the present tenae. Where

the past tonao is intondod. a d:lfrerent principle is applied:

_The unit /1€ / is indispensable as a past tense indicator.
Thig is exemplified in ‘
/d3 1€ 3 dKtE /  (Eng. John was a doctor) and
/d3d te m&lad / ®  (Fng. John was 111).
' Sln.tlar opera.ting principles m evident in Creole
_Engliah‘whero *1s" and “"was" seem to function 1like /5 / and
/1€ / respectively. Whereas the linking'verb *is" is never
| onitfed ‘in "tvh;A construction S+V+PN (e.g. John is a doctor;
You is a fisherman), omission is permissible in the construc-
tion S+V+PA '(e.g. I roa;dy). However, "was™ is a requisite
- in both sentence ,tylﬂ:»oa.A | ,
In standard usage, "to be® also serves as an aspectual
'urkor. in which case its function is that of an auxiliary.

Corroaponding Putoi.o constructions employ two aapectunl

) 'urkora /Ka./ and /re Ka / before the vorb:

133
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The girl is jumping = /+/ f/ 1 Ka,'\”son /

The girls are jumping / sSe€ + fi a Ka Spfe ‘/

The bandm playing / ban la e Ka we /

The bands were playing / 5e ban |3 fe K3 Fwe ,
By contrast, Creole English does not require the use of "is*®
in a present tense sentence, although "was® is obligatory,
functioning somewhat like the Patois /fe Ka /.

Consequently, dialectal use of "to be" in the students‘
compositions is likely to be uanitoatodlin three ways;

1. laok of subject/verb agreement

2. omission in sentences of the pattern S+V+PA (tenae onl
prasent{

3 omission where the standard requires an auxiliary.

Iack of sudbject/verd memn;ga ~ Errors of agreement -

. in the use of "to be” are presented in Tables 28 and 29.

| Sentences like “"How many miles was to nlk‘ "the peo;»la‘ is
sening stones after then", "Detonoe forces was coming®

(Table 28), "my friend and I was planning to build a 20 teet
boat®, “Tears was coming down his eyes" (Tablo 29) follow
the rules of croolo grammar in that "is" and “was” ‘are not
nade to agree with their plural sudbjects. But. as olsowhero.
the creole forms are only occasional. In her uoond oo-poai-
tion, the student who wrote "How many miles way to walk® -
produced "How many teeth were to remove® - the correct verb
form in a parullol construction. l'ho student who producod
the first group of errors in Table 29 had more correct choicoa o
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TABLE 28

LY

M_TYPES GR U )

‘ Item: Subject/verb Agreement Involving "to be”
The child gand aqd leg is broken
I then thought how mehy miles was to walk
The people is sening stones after them
After an heur defence-forces was coming‘
The first week of schggl were Just I;ke.ﬂ....

The nurse who were at the back of the room

And so was my cheek and nose .

Myleye'and cheek and nose was cured
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TABLE 29

LASSIFICATION OF SYNTACTICAL ERRORS BY ITEM TYPESALGROUP I)

Item: Subject/Verb Agreement Involving "to be"

My friend and I was planningAfo build a 20 feet boat '
When the ribs was finish ‘

We was r€ady to lunch the boat

We was so happy to see that

Sometime my freid are very kind to me but sometime he are not

He were trembling even more than before
. Tears was coming down his eyes

His eyes was still looking
His teeth was badly affected
The happy moments was when....

His tooth was rooting

, v
One day Celia and I was having a bath

.;X‘
A

~—
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than wrong ones. He wrote, for example, “...we put the englne
on the boat, and after puting it on we was redy to lunch the
boat. We were so happy about that.” In “the nurse who were
. at the ﬁéck of the room”, "the first week of school were®
(Table 28), “Sometime my freld are very kind to me but some-~
time he are not", "He were trembling even more than before"
(Table 29), there may have been at work deliboﬁi;e attent{on
to former probl;n areas,. resulting in hypercerrect form;;
Omissions~ "to be" is omitted where standard usage
requires its presence as a linking verd or an auxiliary. Ome
student in Group I produced only 4 of the 8 potential occurran-‘
ces in her Task I. In "He well known by everyone of the ]
village” and "on the third week everyone frightened® (Table 30),
use of the passive const;uction and of the correct purt}gipial
forms depicts movement towards standard usage. But aupﬁ;esaion
of *was" may D»e 1n€§rpreted as the creole component in the two \
statementa where the past tense concept seems conveyed. through

"known‘ and 'frightoned‘

2.1.3 Omission of auxili “do" -
“ The verd phrase in;a negative, interrogative or emphatic

sentence in standard usEEe is usually made up of the operator ,
"do" plus the ﬁase verb form |
e.g. He does not like milk
~ Do.you like milk?

Don‘t shout at me
She- did go o 7



L
" TABLE.30
. - *'
ATION OF SYMPA ERRORS B ES
_I_ten;. On;aéion of "to be”
[ J ’ . . . N : . )
" I said in my mind maybe somebody fighting
B Then I hearing my father calling me
‘ Then we honring people saying....
on Sunday morning.....we hearing two big tins rolling _
-
. < ;%wa
He well kr;ovm by everyone. of the villago : Wl
o But on the third week every one frightened
[} o N o .
i . d o / . . ! Y
. My mother téu,z( if I not going up in country
Nhi.lat I there plnying snakas and ladder
_Ho told hie ‘mother his guns hurting hin
- She bou@xt thiny for me to bring down- when I going |
; . ’l‘ho dontiat to1d him since when #t hurting him ©
N e o
, .
. $ ‘a - e e ’ ..:..‘ .
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( PABIE 31

IPICATION OF SYNTA RRORS TEN T ROU

Items Omission of "to be”

The boy frightened

. ]

. The dentlat saw how the 1little boy looking

I Happy to when I heard
He trembling like a thearther

-

e

 J
i~

<
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4;§t§ There is ne Patois equivalent for English "do". /pa / is the
i negative marker and /25 / the interrogative se that |
He does not like milk = // P2 Fmg lef //
Do you like milk =/ £5 u £mE I&t
whoro emphasis is desired, the phrase / mwe di w /
(1it. I tell you) is tagged on either at the beginning or at
the end of the sentence. : : ’
Creole English speech evidences nnhy similar features
.8 He net like milk . | : L
‘Not (to) shout at me o
’lrou like milk? |
" She (did) go I tell you.

‘Table ‘32 contains two instances of omission of “do". "I heard

ny father _tolling my little bdrother pl_n.se not to go on the oL
stréet” seems to be tho reported version of “Please an to |
| g@on the a’troetf; If "I looked straight in front of me not
o look amliorov else” 15 interproted as a product of "I looked
strhiditL in front of ‘IO." and I 4id not Iook anywhere else”,
" then we have an additioml inatance of croolc usage whoroby
LY KT L has bnn droppod and "not" made tho nogatm agent. |

ZI“W o

% " The point of view 18 advanced in chaptors I and II thvt.'
in a mcuohl-tmlm buinguu or bi.dia.lootal situa-
tion, m-hnmm standard tondl ‘to be' through a

- series of ainimal shifts resulting in a sort of “Interlanguage".
au mﬁrlm rnqmtly opoutu by rules -lu.oh delong
noiﬂnr to the pure crooh nor to’ the' s otaudu'd rom

. 3.
L
Lo . . ) -

wYs !
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TABLE 32

CLASSIFICATION OF Smmgz;gg; ERRORS BY ITEM TYPES (GROUP I ) -

Items Omission of Auxiliary "do"

I heard my father telling my little brother please not to

&0 on the street
I lobked straight in front of me not look anywhere else

GROUP II;s; No Errors

I
S
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formation in Dominican Creole English illustrates the point:
"was® or *did" coupled with the verd stem oxprosnos ,

t tense completive aspect
E::.'. couplgspwith the verd stem expresses habitual,

occasional or characteristic activity in the present.
(the present participial form is also uaod in a -
similar capacity.)

These and other unusual verbal phrases are the foci of dis-
cussion in the ouhaoquont paragraphs.

'JE__QL_M_&L_ML The sole instances of
the oreole past tense found in the scripts are "was think®,
and "did cure” (Table 33). séqq uncertainty ias entertained
about "was think® appearing as f% does in "It was not first
ti-o but he was still frightod and was think of the long
nnodlo' The proximity of 'wts think® and “was frighted"

- provokes the thought that perhaps the introduetion of "and"
triggered the resulting structural pnrallolian in tho two
phrases. ' ‘

*does” + the vogg s:o!!- rablen 34 and 35 give the
1natancoa of that ‘type of verbal phrasg, . The addition of the
~-od aurrix in 'dooa chockod' may be taken as a past tense
indicator in viow of the fact that a past event is being
rccalltd. - i |
. Dasts- Accordintho Quirk et al. (1972: 92-93), 'pfogroasiQt'
aspect 1ndioatoa temporariness - an action in progress inatoad
of the occurrence of an action or th. existence ot a,htato.
'Othcr coneon‘itmt -uninp :lncludo : -

-
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TABIE 33
IFICATION 0 RS BY I > ' )
" Items “"was® or "did" & Verd Stem
He was think of the long needle
When it did cure he said

U

GROUP II: No errors
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TABLE 34

QwSLZICAT-I_' ON OF'SXEIA'QQLCAL ERRORS BY ITEM TYPES (GROUP I)

Item: "does” Verdb Stem

I put it,where'they does checked the grips and boxes

TABLE 35 |
CLASSIFICATION OF SYNPACTICAL RRRORS BY ITEM TYPES (GROUP II)
Item: "does”’  Verb Stem

I does not leave him and go and call another friend
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limited duration e.g. the professor is typing his own
| | letters (these days)

inconpletion e.g. I was reading a book that evening
simultaneity e.g. I wns reading a book whi%e the
~orchestra was playing |
emotional colonring 6.g. John'‘s always coming late
vividness of description e.g. He is chasing the ball.
He picga it up eleanly and
is now throwing it towards
the bowler's end.
To express what took: place at a given time or 1n a given
period, the simple past tense 13 enployed (ibid P. 86)
The conténts of Table 36 show the use of the'present pro-
_gressive to describe events of a definite past time. It is -
~as ir at the ‘point ‘where the atudent became emotiomlly 1n- ‘ Y
volved in the situation as she recalled it, she could no
longer concentrate on the task of maintaining careful apeeoh.
Consequently. she lapsed into a typically Dominican manner of
relating » juioy story: '
On the first day of strike...;I heard enme'
peoplez...Arterwarde I heard my Tather
telling.....then I hearing....then’a fow
- daya later I am hearing...
The elternation between the more creole I hearing' and the
standard "I a-,hearing' depicts the 1diolectal variety.
l lentloned in the first. ehnpter.



TABLE 36

’ QLASSIF;QAIION OF SYNTACTICAL ERRORS BY ITEM TYPES ‘GROUP‘;!

Ifem: Presedt,(prog.) for Past (completive)

Then I hearing myifathér calling me:

A few days"later I amvhearing'that Alliase Prance was burn
- ‘» ’ down

A few, weeks later I am hearing that Registry is on fire -

Then we hearing people saying.....- i

- On Sunday morning we hearing twc big tins of oil rolling :

"GROUP II:+ No. Errors - N
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~ 10'" ssive in an unusual contexts- As pointed
out above, the progfosaivohgor- of the verb denotes sction
1n.progroas;‘ Standard Engllah'ualgo expresses ability to do
something through a conbinatlon of the nodal “can" and the
verb stem as in "He can sponk English but he can't write it
| very well” (Quirk ot al., 1972:97) . Although tho "can + verb
sten® constrdction is an integral part of Creole English.‘tho
concopt of ability may also be expressed by moana of the
proaant participlo or of “"was" couplod with the proaent
| participlo ; '
e. g. You can see 1t? Yos. I sooing it
" How come you piok thosa green nangoss? I wasn't
_ seeing the ripe ones. |
Thua.\'when I wasn't aooing hin' and "because he waan't seeing
: the pQOplo'(Tablo 37) nqy also reprosent 1nroads from the
~ dialect. ‘ o '

"go and"iverb stem:- . Qu:lrk ot al. (1972:616-17) stato

Members of a small class of vorbe fhnctioning as firat
conjoin in a set of coordinated verbs may be very
. ai-ilar to semi-auxiliaries.. Thus, _
: I°ll try and come tonorrow
is equivalent to -
1'11 try to come tomorrow

[ ] L] .,. [ ) [ 3 ® * » L ] * "o [ 4 .

Like *try°® in being followed by a to -« infinitive.
~in the corresponding fbr- /are stop, go,.come,
hnrry up, and run. y

' rho\numhors 1ist, howcvnr. aa an example of that conatruction ‘

in the paat tonso
He yont and‘qolﬁlainod'nbout us.

147
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TABLE 37

CLASSIFICATION OF SYNTACTICAL ERRORS BY ITEM TYPES (GROUP I)

Item: Past Tense (Progressive) to express ability -
When I wasn®'t seelng him I stood where I was trembdling

But is in the air he pelted them because he wasn't seeing

the people

GROUP II+ No Errors- - o ~

-
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That is, both verbs are changed. Creole Engiiah utilises
a somewhat similar construction, the essential difference
being the form of the second verd in the doordinated set.
In a past tense aentqnco.vthé second vb;blromﬁina unchanged _

similar to the iaSlMEgetailed in Table 38.

, -
2‘2' o= 3 ;. - 'b » \.//>
Tahloﬁ‘ ’ ”;_ ;;“1st 16 instances in which the. plural

forms "talth' and‘l/'gt" aroahsed in placo of the singular
forna " This is not_unuaual within the context of creole
speech in Dominica. Two explanafions are poésible:

(1) the plural forms. “teeth” and "feet"” are heard more rre-
quently in speech than are the singular forms so that ‘tooth'

in particular, may never be encountered prior to the beginning

of fomal ,schoolj.ngs '
(2)-siﬁce *"tooth” and *foot' do not follow the regular rules
_‘or pluralization in English, the absence of a plural marker
nay have given rise to the conclusion that’ the singular and

plural forms are 1nterchangeable.

2.3. Use of e

 2.3.1 ouissjon -

» " Some relationship between the oniasion of "the"
and the unmarked noun in French Creole is apparent. In
~ "children were laughing at hin' (rablo k1), for example,
i ‘childron" refers not to a specifio group, but to ehildron
-‘1n gonoral 1 e, all thosd‘@io- the boy encountered on his way



TABLE 38

GLASSIFICATION OF SYNTACTICAL ERRORS BY ITEM IYPES (GROUP I)

Items "go and” + Verdb Stem

# | ) -
We went and bathe : N g

The man whd knocked me down came and see me o
] \ ‘ B B
¥ / . *
He went and sit on the chair

They went/and see who was that

I went and glax\capgsJ3 o )
Then he ...... went and play ™ S N

A
I went and rest for a moment

7

' "My friends and I went and bathe ol
' We went and eat our food xahg‘

Some of us went by the sea-side apd eat our lunch S

GROUP IIs No Errors
L &,3,

e s

N



. DABIE 39 e
. . ' ” N
CLASSIFICATION OF SYNTACTICAL ERRORS BY ITEM TYPES (GROUP I) ,
o0 - \ *

Items Plural Forms for Singular
4

Because the teeth was hurting very much. -

After he removed the teeth

o .
.

The teethlwag removed | \

\,

BN . . | -
.'i.‘; - \ \ N .
“ ':} ) ‘\\ ")7‘

The doctor said that my left feet was’broken N
. 0 ! ¢ o w '
A _ . - /
After his teeth is remove . AR
: ‘_ ‘ T

The teeth was remove

Note: In the above, reference is to one tooth.
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Items Plural Forms for. Singular

It was  time to pull out the foaﬁh
While the dentist is removing the teeth
. 2
A boy went to a dentist to take off a teeth c
gs teeth was hurting him ‘ . *
e teeth ,(?) ,
8 His teeth is paining him - 3

)

In the abave, reference is to one tooth

.y W
s

4

g



home. “"children®, thmforo. has generic meaning which in
Patois is oxprouod by the m‘nrkod noun. The unmarked

“pipes” ln *It 4id not have any water in pipes” ftlh in the
L
same category of creole noun forms. ~ .

-

Whoreas in atnhdunl usage, the names of publi.e 1mt1tu-~.

~ tions and racilitig. are used with the dofiqito article eo.g..
’ the Savoy, the Globe (Quirk et al. 1972: 165), such names are

unmarked in Prench Gteole, hence the appearance of "Registry®,

"Asta Hofoi" and 'oo.etox;y' without the article. 1In every
othor instance "the® is omitted precisely where an umarkod‘
noun would be naod in Patois. An Engliah/Patois comparison
illustrates the point: |

on the ﬁ.rst day of striko - P\Jﬂﬂw diu Sh.dIK /

she was taken to. ,penetory / jo meEng l 2 5'm‘#£ /

it was not first time - / 5€ pa e pwf,mIC fua

if I not going up in country - /5i mWe pd Kat d blf&SI)/
The omission of “a*" oannot. however, be thus oxpluined ‘since

*a® hdis been omitted where the Patoiu equinlent / .)/ would
have been obligatory.

2:.3.2 Unnegessary use

£

.. ‘Tools shd articles.of dress conaisting of two ual
f o é parts which are Joined constitute summation pl\.gals.
o ;}: ,, @‘ m :ounto'gl\vhioh they a;o h;:g can be singular
v ountahle means -of a r ofs a of s 1a
A#y.l 3 (Qﬁifk et '10 ob{9723 168) ciaore

’F

k¥

ﬁg‘f Con\foruLK Creole English treats such au-ation plurus u
singulp.r .. s puers' "a aciuom" "u pants® and

: 't mcln" duplicate thut:pcttqrn " But the use of "a" wlth

: "ontfon' v:lolo.tu the rules of Croolo Bngushwa.nd of Pronch

153
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- 1%
. U
o - Items Use of Articles
. "‘?"j - ‘i"—\-;\.‘ e _4 Loeh . g
k{ . thlgm"“" 1&&11:‘&‘ at him bdbut h? did not ‘even look at them
:t < _//’ sk T " ~ .
. . /’ ’ : .
p N "Whon !‘Mn the nlddle of the woods breeze blew had
.~ 'm had “skull’ 1n 1t hand
- . ‘rhe d'ntist ‘put a cotton®
.‘ . Ls —":‘T; . -
, @ " L . . '

In the first day of girike

You will get hurt by denfence-~force -

He told no that thoro 15 a dononst;ation and denfogge force is..
- A fow weoks later I am hur:lng that Regis try is on fire
Peoplébratemdopenbydgggg; '
. ¥

_'menoxtdaymm_ | -

K Evorybody in her family nnt fm_m S | -,‘ .
‘Shem ta.kon tog_m A o o '
-Aftpr in hour M was coming |

The Leader of munﬁu)
] -
«if,IM‘Nnmguk'nmory .
L Itmmtﬁnt_tm L
i -? ,_~ .,‘*. . ;l ,1‘  . 5, . ' .‘_ . v. _1 |
o ‘ . - . ‘\ . N |
< e R . T T




¢ ' Items Use o Articles - ad q

He has big eyes and large nose
The man wore a® brown pants and white shirt

When service was over: '
Because it did not have any water in pipes '” ’

When I dive I welit right under water

’

. | ST
- My mother ...... tell me ir1I not going up in ggum to '
apend August holiday&

) ) y‘& -

’

They tht:me.d_ for doctb'g :

-~

Note: Items marked by an asterisk show unnec'esstiry ﬁso

Fad

- ey 0 G 0w e G 5 A e P P o oy



. TABLE 42

ON OP 8 E ‘ ES (GRO

'Item Use of Artiélcs

But pext thing I knew e
We had a f:ubo.‘ # diving glass, a snocles*
,;;f-‘l.
« o
. 4 hs
4 ,

"a* for “an”

Looking like a ll-year old boy

A experience .- ‘:

Notes Item marked-by an asterisk shows unnecessary use

156



Creole, “cotton” being a concrete mass noun and, therefore,.
uncountable. The principle here at work seema to be t!nt .
any single entity may bo duimatod "u'

2.3.3 gubotitution of "a" for “an® .

*In standard English, the indefinite article is ‘a‘ .
bcforo a consonant and ‘an’ before vowels and the umspiratod
‘h* *(Quirk ot al., 1972 1367%”?‘?01: employs only one
indefinite articlo /5 /., 80 that "a® may be- a 1iteral translu-
tion that has boon applied wherever /35 / would be.

2.4 Use of Pronouns
The unique forms which make up the pronominal system of

Creole English in Dominics have already been mentioned in -
Chapter ;A These forms were shown to r;placo standard English
*you", "n;ine". "yours"”, "his", “hers", "its", “ours”, and
“theirs®. ' Other forms are also oocasiomliy oncou{xterod.*' -
possible off-shoots of the irregularity.which so frequonf.ly-r‘
characterizes the English language, Tho forms "hiuelr" and

“'thoirulves" seem an attenpt at ach:l@tng consonance with

'"maolf" yoursolf' 'ouraelm" and youraolvoa", Instances

.o.f‘tuo aforementiomd are among the errors cluaiﬁed Ain 47

R

-

ri%fb.,u; and i¥#: One student usedallyou” while “hisselr®
was aoted in. trk;a‘fécripts. : ' .

| “"Brro!'a pértaixl';? “to ‘the’ fossouivos 1nc1udo *it hand"," .
"you clothoa" “he tqrn"x qﬂ "ho mother”.’ you clothu" seens

pe g
to be ; pcrfornnbo sﬁp ainco the studont proceeds to use

| “the correct form "your” six yords late®. To the writer's

<
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R T S

_ "Items Use of Pronouns

And had skull in it hand

Put your clothes and gd and mee your mother ~
We hearing two big tins of oil rolling down... and péople ’
‘ | runing to stop it

“Then we hearing people saying that if allyou don‘t want milk..

L]

He went inside the doctor’'s of o;;..kobping'g;s self stiff

.,:, ’ .ﬁ } . .
. N L " . B . . A . . . . ‘_!J?“‘l. )
He began shouting at the top of gy voice SR
. N . ) D
“ : | { - . ’ ' N
He didn't want to so'in’1¢§'hg'alon§.'f

a7 - 5 DD EDEREP B W D D G ap 4B @ P e W ap W =

-

15§
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Items Use of Pronouns

And whilse he slept he saw hisself in the dentist's office

The deritist called he and his mother in | 5

? . . . A &
) 'rhe dentiat 1njected his gums and spruy ﬁ

- ‘?4 ‘::. — ‘ Y
. g&a" T é
Me and ny two friends were apending ﬁ%o holiday with then '

A

He thodght it was he turn
He mother told him

Talking to hisself

'
1
0
'
g
:
!
i
g
!
i
$
i
)
i
i
!
‘
|
'.
oW
’.
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knowlodgo *{t hand®, "he turn”, and "he mother® are more

likely to be heard in two villages on the north-eastern

coast of the island where the Enéiish dialect introduced
W vy alnvoa brought over from the uoward Islands still

-

survives. R . |
ement:~ “He began to shout at the top of my voice"

.convuya tho %nprossion that the writer is, in fact, retolliqg

_4? | & personal exporionce despite the use of the third person 'ho‘:
The other two errors - “We hearing two big tins of oil rollinq..
nnd.pooplo runing to tr& to stop it; (Table us); "the dentist
injontnd'hia gums and spray it" (Tablo'b#) - could, as argued'
by Borgar (1968). have resultod from an inability to sustain

<

;ntornation acroaa a phrnao.
gggg_g_ygjlxgsignl Case aubstitution involving “"ne®
_and "I" is a common rtnturo of Doninican speth‘ but only
where the pronoun is part of a conpound subject as in "Me
and my two frionda' ‘ The choice of "he® in “the dentist...
called he and his ‘mother in" may 1ndicato some uncertainty
in pronoun aeloction becauses of tho coupound object.
‘ Not unusual also in Craole English is reduplication of
tho subjoct pronouh - rf. "He didn’'t want to go insido he _
" alone® Table kj) - in roflootion of Pntois structuro. S

2.5 !!2;22_!22111222» | .
. In tnofuii 6ffnbdifiors. the main dgffbndncnn between
croolo and ltandlil ullcu are the subatitution of adjoctivu -
‘ tbr-l fbr advtrﬁa tnﬂ the use of double co-pariaon. Both - -jﬁk ,

LR
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types of dovidtions"aio~oxcip11fiod in Tables 45 ind 46.
Non-atnndard nodifior fbr-l have relatively low 1notﬂonoo
in the acriptl. -only 8 or the 114 adverbs requiring the -15
aut!ix’nrc 1ncorraotly writton. Th.t‘ are 2. 1n'tanoos ot >y
- double conpariaon { *more br.vur' and ‘mare tightor ) -hort
20 could posaibly'hnvo been oxpootod (rf. Tabdle 1#) . Other
~Creole English forms noted are- 'lontly' and plonty )
(Table 45). Quirk ot al. (1972s “53) cito 'aino-t' and 'noar-
ly® as downtoners but not 'loatly' Tho word plonty' ie a '
quantifier which is gintrally tbllowud by an of- phraao as -
modification (ibid. )+ 8 bS)Jtho corroqpondihg advorb form in A
standard is "much". ) < i o o '

As with other orrof typoa.'1nborrocf'no&irior forms are'
not eonaiatontiy produced. 'Ho‘wtnt up. as brave as he ®ould"
(Tablo h6) is followed- in the same acript by *He sat bravnly

1n the chair' o | . ' ‘
2.6 Use bprggnoa;tlong:"' o . . ¢

-

Note: Tables 47 and '48 dopart from the format used
/ in previous tubloai S%goe the errors were
80 numerous, grouping them by rather
than by aup.oct seemed more -feasible from
the standpoint of the roador.-'

Prepositional usage constituted one of the greatest

*

- sourool of error for the atudonts in this atudy.

_‘Gholge:- Apparont is a certain: aystonaticity of choice’
-oconsongnt with prepositional uaago in creole lpooch. rhoao
choices inolude the aubctitution of “at® and 'hy' for 'to' 1r

in prnpooitionnl phraaoc of dos%ination. tho uubetitution of

R




TABLE ks

WMWW)

Itenz Use of Modifiers

I hold it very ti gh: in my hand

Tho cEPtain of fho boat turn and he brought us sate on shore

We reached home very ;;

He acted brave again
He became much more b:gveg

He start crying ?ory‘loud

162
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TABLE 46
IPICATION OF S CAL E TEM_TYPES (GROUE
Item: Use of Modifiers
It didn't hurt him plenty
Héh;s holding his mother s hand very _;gh;

He holds hii mother's hand much more :gghtor ’

i!ostlx all the glasses were broken '

vr-'.

- He went up 'as brave as hﬁ could

Quie the dentist took out the tooth
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wipn and "inside" for "1nto" in prepoeitional phrases of .

deetimtion. the eubetitution of "in" for "through" in

‘prepoeitional phraees showing passage through a locnnty.

‘the omission of "to® in prepoeitionel phraeee showing destin-
etion. ‘the omission or "at" in prepoej.tional phrases of time,

and unneceseary use of a preposition with verbs like "eone"

“and "reach”.

1. - In standard usege. eomeoﬂe or something goes: "to" a des-

tination (Quirk ot al.. 1972: 307-308, In Dominican creole
speech. one: goee at" someone 8 place or by gomeond
. ,e.g. Conre at my home ~ / vini a Kar mwz /. L
) » Go at Mary* s liome - / 2le 3 Kal mery VS
" Coine and mest me By David - / vini df}wf.n m““- Katt d"‘d, B
(meaning at David's home) S |
Qo by your aunt - /'a.le kote ymatdt W - '/“
Some or the items in Tables 46 and 47 show "at" and "by
replacing "to" in identical contexts. For example. we rind

"went at her home“ - "I went by one of my friends" ('l‘able l&?), .

- "I went at a family home" "We went by our cousins" (Ta.ble l&8).~

2.;. In a prepositional phrase of place following a verb of

" motion. /2 / (1it. Eng. meaning "in"), is the Patois equivalent

of "to". Por example, we find / i ale. i ,Mnf— -/

. /0 mute 3 bitasiy / which tramlated into Englie,g mean

M"‘he went to sea®, "he went to ‘the ' country" The "in"/"to"

“ eubstitution is realized in 1tene 1ike “I went in the ehOp , o

S ~1r I not going upvin eountry (l‘able 4?)




3. _.The concept "into" is expressed in Patols by two words,
/'5.'/ and /adid¥ /, which mean “in" and "iiumc- respectively.
Thus. for example, A | |
I saw hin jump into the water = /mwe V\'/iJ sote 3 9’0/
The child hurried into the office = / +i mun /& Kuwi
£4id% lofis la A
»

The replacement of "into® by "in® :nd "inside" 13 aeon in,
~ VLI
for example, "I ran in a woman's house™, "he went inside the
' - ]

office" (Table 47), "I looked out in time to see the person

running in.a-guava bush g'rablo 48).."

k. Both Patois and Creole gnéiish«gxpmsa the 1dea of
passing througﬁ?a. locality in parallel constructions;
> Ppatoiss / PR pase ¥ twis pase 2 qui fimg/ -
/uni pupase Kengil pu-. wive WoJe /
Creoles Don‘t (pronouncod *doh*) paaa in short cut. pass
in main (high) road.
You havo to pass Cmofield %o go at Roger.

Thus in-,certain contexts "in“_ replaces *through" whilo in

.others the preposition‘ is omitted. Thése“ Creole features

aro represonted in "I didn't want to pass ‘in the main road"
1 decided to pass Guava Field” and "I passed a short qmt
(Tabla b7). : P L

5._"" "on ‘shore” is an igvariable unit or ,Craole English. .
honce auch itenl like "the captain of the boat hrought us

= u.ro on ehore" 'aﬁer this we went on shore" "whon I got

-3

on tho bonch" (Table 7}, "I brought 0011%11 shore'('.l.'able 48).

- ra
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) T B oroolo mn-h huort- a propuitlon after tho nrb ’
» :.;' *reac®iwhere standard usage requires none. This s ro-

i_ - . _ﬂ;ctod “in *when T reached in the river®, “urtil it roaoh.d '

, ' to the churdh®, ‘*when they mch’od in the rook”, “whenyl |
~ reached ujfat Bath Estate®, "we reached by the rinrud(
. ' | § CThe ﬁoioo of. prepositions ‘also warrants nttontion in
JER _-,' "rotoh" and "go" Seem synonymous.’ IA &' Croolo Dominican '
. M - ntting om mu ct going 'by the. rivcg-é and “by the’ bq“ :
', . *down at San Smnur' and “up at La Phino" ‘Hance the-ab-. |

DU - served mmv'nmd up at Bath Estate” and "reached - -

*fa :' " , by m l‘i””’.dp' ,' N _— *

1 R nu use 'o‘fh'to' in "rogchod to tho church® nay ropro-‘ ‘

- " lont a shift tm standard utago if "ru.chod to" is o

' ‘ dmdu‘lnalo‘ou-to'goto' ' ' ‘

A, ,_;_ 7. "oou out" Mtim as a oing].c unit in Creole Engn’oh )

o u hdro do;;ictod: o T e
Mmmmﬂ Ioa-omw-yumty -

m oho moud to the tandanl “come from®.

_bﬁ" (huobﬂ and "oono out. from"

‘t
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ly triond Janette was waiting for me to conie with her l! C

I Went gt my mother‘s home" v
I.ran;nawﬁan"s house - T S
I didn‘t want to pass ip thé'road, -~ - v .

her holne . ' ;

C ENR AT o v v ;
He made the needle.break ipnto-his gum -~ & * T o A A
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LI
. o « o Item: Use of Prepbsitions / ° . | -
- * " ‘ ' - ’ - -
\ ) V. * i . . -
L I ran in our house »
[ ) ’ ‘ L '*-,: . ' ) . ) ' () ’ .
,. To go- into my bed ™ S : . * i

- . -
1 N - . - -
. ! ' . 3 L

- g ) . : ) ,‘ - - Vo . K s f‘», - * - .‘-_,': .. ) w
oL l(y notﬁer....to),l me if I nof'go@ up in country . , - - -
-0, :+ She brought me down to the n.rkot 4n° the truck ’ co

# ) ’ :: s . 1 ) bvg“.‘v
-4-, . ) ‘ " . - . - . . . . C . - ., . .
" -_-VG.' saw plenty crabs’ . R T
,..i: - " e _; ) . et o . o . .»3 [ ]
© .. A funerel with plent§ people . R -
e TN . L. . : : . : -
D USRI . . ' c ' .:’- N ’ . . ' . : D
e ,"' e A. e * L L ' ’ ’ . . ; °
o S W)ut wil]. tho\dontut do me when ‘I gq 5{1 thore o -
-.;: . - o . . » ) .' ,V*,_,," . B e A.,‘ ‘ . A . .‘ ~ ." .-. .
-.7 F B ‘ ‘ - e . \_, SRR T ‘. . . .vJ 2 ,;‘-.. ’ . ' ' L | .
- ’. 3 o Abbut’z o'clock ﬂu dmtist mlvc o e LT
:w,.‘,:‘. .'uv . o ’ . ._ - . - : ‘.. o . '_‘ _‘"‘ . . ' - ‘,.", @ ‘ . .

4.,._ .
.



e e —— i S ot s o s <

, -
| ‘ Looan
TABLE 47 (oont‘'d)
o -+ Items Use of i’ro‘pbsitioqs
: ';*i B * " o » ,
F stajgedn the bath about fiftesn minutes | - o
" | - e Y &

‘ Mu mother put them a safe place -

©  -“About 6 o‘clock ' ‘ R . e e

% R . :
8 ‘ J - “ ~ - ' ' %

Y . l‘n' . N . o . .u

S 3 m out of breath when I reaow m the. river L

P e ? DA

.."‘a_ ) .. . . ] " - 1

sy ad‘ . [ v

We saw many peoplo who were coming out W church R
A We rollowed it until it reqchod 30 ‘the church * : R

- . . e ((3 o , “ ' '
Koo braxe ant epen' gy astaorsr - -

-~

- . -

. [y Y - . . -
L] . -t . * . . . -
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’ R | ;v” .
¢ N ) . v‘,;i ] ‘& G J,} ~§’ . ,@
T W wept I soua ;rimda in at can. e e 4 )
~ He uuﬁma %0 o in tho dontirt %rﬁu R
'x" i ".’r ¥, " - , e . "ﬂ[ s ".‘\.‘; ! a.:.‘ ST PP
W{. g X : ;5.a’ Q“J" ‘: “- N T ‘: " R ,-’“d( o . '
i.ng in tho dqrﬁis,ta ‘ropn et Y+
. . ,; ’ ‘ ,'\-_\,“., f)u ; ‘_ » . o ,-‘ ‘_""’ | »‘ \ g"\
, ny friend. and I décfdea to go- _; ‘the eoc-azdc Ll R
"‘.‘ " - . .Cy» ::'" -'J .l‘& \j‘“ b. R B o o ’ - .
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TABLE 48 (cont'd)

'Ifem:fb!o’or Preyositions

We heard a knock gn the dqqp
R looked out in tinp “to see the person running ;_ a

‘q“"& .

T b ,- . guava bush

-
.

Normally.I~enjo& nyaelr_moéé on the last week

>

One afternoon ' our coysins.

Lt

- -
) . -,
S I 7
T
Saoee Do
s
RN
>
v
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- 'liionl meaning "there had plenty food and plenty drink.
b. The verd "de® 1s used only transifively i.e. the
. wdo to" construction-id not ohcouﬂtofod °.g
/53 u f£ ti mun la- " / - what you do tho child?
. ¢. One may "go a place” e.g. / papa mwe ale legllw
- 1it. "my father go church® : v
"d. Standard usage does not permit omission of "at” in
. approximations of time (ibid, p. 312). 1In Patois

-,

: c such phrases ar?ﬂntroduogd by / ve / 11t. "about®
- e . e.g. /Jjo Kite vg 'si_:.gf’ / = 1it. “they lgft about
i‘ j six o‘clock". L | ¥
.; ?,‘, ~2.7 1tiom1 ¥opds es " &
Errors ar:lcing from awkward linkage of cluuaes and
sentences are detailed in 'hblu 2] and 50. 'l‘ho awkwardneu
R /a teu from the subctitution of "whon" ror "while® or "beroro"
| "when it m" for 'on" : "dﬁr&u". md "lator down" ror
"lator" _
- _T:/'whon" Aooording to the examples of aubordination pro-
| " vided by Quirk et al.’ (1972:7444) -
" When I last saw you. ‘you livod 1n Wuhington -
. When in difficulty, oconsult the manual
Ho wroto his grutut novel while working on a
. freighter - -
A | V. a.ftoring ovortoml aocelpm "whonim 'tho". thaugh
_ Y bofh wordu utMuoo adnrbm cxprcuim of tilo ‘The

m; l..ll to mat :ll n npccuie point hl ti-o' tho other




When I was bathing I saw a boat - .
It was not to long when we saw the car coming

Later down in ‘the aftmrnoon we 3
" When it was Saturd

. Qgsa; down when he come 1naido

+TABLE b9
SIF s AL E ITEN

Item: Use of Transitional Words and Phrases

- 4

when I'wéa in the middle of the woods breeze ‘blew had"

1 VOnt to walked
wer shop o
When it wgs the lnat ' h s '

&

) ¥hen it was the last month of my holidays

----.-—---a.?‘ X D“‘sﬁ.-- .

j’torm_rholida&rs, Tt e

- Items Use of Transitional Words-and Phraseg O
‘ | .' . . . . ? . : . . .' - ”A - "'. v- . L
Xhen T was ‘up the tree I eat some sandwiches®

: s A ~
' B
- 3 . -
‘l\< % o
e S - " F"v" “
o o R » g
RRREIAT YN T -
R SRS SOt

178



-

/

¥

-
¥

<ol

~

2.8 Double Neggtiow

*;‘éi.é L " , ' -
4 | oL 177
equivalents’for the c'onjuncfcion viz. /F’é,di/ \(meaning
English *while®) and /[€ / (meaning "when"). Patois

- structure may therefore explain "When I was in the middle
of the woods breeze blew had"” (Table 49). -Although "It _
was not to long when v,;e saw the .car coming (Table 49) ~/
. could be likewise explained, standard Englieh usage“'e‘i'so
'employs a similar construction as 1n 'It’was not yet noon

when he arrived home".. Thus "when ’ as here used, may. -

also have atemmed from analogical

"When it was"s- 'rime phrases are Mimes intrédxrced in

1€ minwi / (Eng. We must have arrived at midnight)

-

3. “*"lat’r down is an often heard unit in Creole English.

| but to the writer's knowledge. no correspo% phrase &

Cis to be found in French Creole.‘ a S o 3
T r .

Only two instances,of double ne@toh olit, of a ppssible
3 (rr. “Pable 14) -were recorded (Table 51), despite the factl
that double negation is one of ‘the more perceptible features R

of Doninican creble speech. The low ingidence may 1ndicate A
q ‘.

' epeclal attent:Lon to a feature of speech which had often pro-

N
F,a

voked. in the paet. strorg negative gactions in the' classroo
. - o BT 3
2, 9 gistentgg ;t" O e S

R 'horo atande.rd usage employs esietential “there" followed .
by ‘a fora of the verb "be" Creole Emueh eubetitutee o |
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TABLE 51

ELé§§I_ISA_I.!_QEL§1H2A92I9AL_EBBQB§.2I.II§!.2!Z.§_1Q£9!2_1)

Items Douhle Negation

WItﬁoﬁf_no,hesifatiph I rgﬂ‘té-%he cupboard

L J

-~

‘He wasn't feeling no pains , L e e

v
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-“’_ v Items Existontial “ygn o, -

&

Becauso it did not hauqny water in pipes L S

3 ;~ N | |
. S ".L‘t had- xny peop]@ there ‘. | B L .
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“it have”. Patols also uses a parallel structure // ni /
(1iterally *it have). "it had" in "It had many peeple there
(Table S52) and "It had glonty people inaido: (Table 53) may
have originated from ayﬁlication of *he rules eof tense.

Pour of the 37 existential sentences in the scripts are in-
troduced with the creole form showing only occasjional fre-

quency.

2.10 pPhrase Structure

It is the thesis of both Vygotsky and Britton that the
grammatical patterns of speech are also utilised in writing
(Rf. Chapter I). In a standard/non-standard dialect context,
this would imply the almost certain presence of dialectal
structural patterns in the written language of speakers of a
non-stanfard dialect. Where one of the non-standa;d dialects
does not share a common lexicon with the standard ki.o. a
quasi-second language situgtion also exists), further l1lin-
guistic complexities arise. The literature contains support-
ive evidence that, in second language learning, some errors
at the level of phrase structure reflect the structural
patterns of the learner’'s first language. 1In addition to
the obvious influence of non-standard English speech, the
awkward phrases which make up Tables 54 and 55 aeo-: in,nany
instances, to be literal translations from Patois. The strong
Patois influence can perhaps be highlighted by matching som
of these phrases to the Patois conatéuctions through which
the same ideas would be e.xpressqd (Table 56). >4
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Certain constructions are recurrent:

1.

“there”, a place adverdb (rf. Quirk et al. 1972: 660)
is used by five atudents somewhat like a pronoun.

We find

How dark and mysterieus there was at dusk
There was very dark and empty -
"We cleared there up

There is too cold to grow such fruits -
He teld his mother there is a cool place
Propoalkional phrases serve as subjects, a function not

included in the 1list of syntactic functions of preposi-
tional phrases given by Quirk et al. (1972) in Grammar

¢
of Contemporary English (p. 304). The examples include

In the room was full of many different equipments

All on the ground was packed with stones

All inside the showroom had glass
Standard usage would require the use of "it is™ in

is not for the country he‘ll has respect

is in the air he pelted them

I think is time you stop trying

Is hard to pick up the proper languages
Omission of "it" in such contexts is a linguistic
device used in Creole English to give emphasis to a
statement. Its use was alluded to in Chapter I in the
section entitled "Some Non-standard Features of Dominican
Creole Speech".

Bscause the majority of students learn ah English'dlalecf

as a firat language at the same time that they acquire French

Creole, 14 seems unlikoly that ideas are first organized in

PFrench Creole and later reproduced using English structure.

The close résemblances between the English and Patois
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TABLE Sk ’

S 0 AL E ES P1I i

IteJ: Awkward/?hraao Structure

He said that she was just attacking fite (heaning “fita®™)
How dark and mysterious there was at dusk

He explain A1l what that had happened

There was very‘dark and empty

The next day was funeral

If he has no respect for the dead is not for the country

he’'ll has respect

He began to pelt shor%s but is in the ajir he pelted them
I think is time you stop trying

Lennox told the doctor his back tooth he feel hurting him A

When it was dinner time only drink alone he gould'do

Is hard to pick up the proper languages
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TABLE 54 (cont‘'d)

CLASSIFICATION OF SYNTACTICAL ERRORS BY ITEM TYPES (GROUP I)

?Itema Awkward Phrase Structure

In_the room was full of many different equipments

I drank water and said never me to go for wood again

There is too cold to grow such fruits

She was going the same place with ti;e




TABLE 55 \
CLASSIFICATION OF SYNTACTICAL ERRORS BY ITEM TYPES (GROUP I1)

Item: Awkward Phrase Structure

The dentist saw how the 1little boy lookjing

All on the ground was packed with stones

So we cleared there up in about 2 to 3 hours

Because all inside the showroom had glass

-

All Dad tried to slow down the car he did not succeed

>

I have experience my happyness more again

He told his mother there is a cool place

(meaning "the waiting room is a cool place”)




TABIE 56

COMPARJSON OF STUDENTS * PRODUCTIONS AND PATOIS EQUIVALENTS

.

- Students’
Productions

Patois
Equivalent

Literal Engflsh
Translation

He said that she
was Jjust attacking
fitz

i di Ki [ +€¢ Kaatake
fits~

He said that she
was attacking
fits

He explain all
what that hag hap-
pened

i €Ksplitfe tut sa Ki.
f£t

He explain all
what that happen

>

There was very .
dark

la f¢ Ka f£ +€Imd nwe

There was making
so dark

The next day was
funeral

|3t£md se & Rdeme

Puneral was next
day

If he has no res-
pect for the dead
is not for the .
country he*ll has
respect

Si 1. pA i WESPE pu
Ii md: S€ pa pu 5a
Ki vivl i Ke ni
vESPe

If he not have
respect for the
dead is not for
who that living
he will have
respect

When it was din-
ner time only
drink alone he
cbq}d do

I l& supe ani buwe
ju S£l ife sa bwi

When supper time
only drink alone
he could drink

In the room was

1dida Jam fate pl2

Inside the room

full of many dif-| J; 2udf was full of dif-
ferent equipments J'fe:‘:j‘ r ferent tools

‘ o )
Never me to go . ame mwe pu Lfe Never me to go
for wood again Jeul. %Ko: P 'Y for wood again

185
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TABIE 56 (cont'd)

COMPARISON OF STUDENTS *: PRODUCTIONS AND PATOIS EQUMALENTS

There is too colad

Students’ Patois Literal English
Productions Equivalent Translation
LYo fwet There too cold

She was going the
same place with me

I 4¢ Ka ale mem
plas £ve mwi

She was going same
place with me

The dentist saw how
the 1little boy
looking

déntis o wg manif
H g1s3 la ka gade

The dentist saw ~*
the way the little
boy is looking

' All Dad tried to
slow down the car

he did not succeed

tut sa papd f£ pu
1 Slo d:g @dbkd
A opa ew!si

All what Dad do
for him to slow
down the car he
not' succeed

186
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constructions may more likely represént the influences which,
as argued by Weinreich (1966), languages have on each other
when they are in constant contact. The writer is of the op-
inion that the sentences closely approximate vhat the students

would have said in their ordihary English speech.

Summary

A summary of tho_ayntactical‘ofror types is presented
in Table 57. Several error types wofo noted in the use of
verbs, nouns, pron‘ articles, no&ifiora. propogltiona and
conjunctions. In addition, some errors at the phrase struc-
ture level also seemed dialect-influenced. While non-standard
linguistic foafuroa 1ike *it" existential appear only infre-
quently, others are more widespread notadbly prepositional
use and tense awitéhing from past to pr‘acnt. The unaccepta-
ble grammatical forms seem to stem either from the students’
efforts to utilise structures whidh do not form part of their
speech repertoire, or from the inclusion of constructions

such as they would be in ordinary speech.
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TABIE 57
S 0F SYNTA E S
lten uenc,

Tense Inconsistency ) 34
Redundancy in the use of the past tense 8

Lack of subject/Verb agreement - "“to b‘f' 21

Omission of "to be" ‘ 14

Omission of auxiliary "do" 2

»was” or "did" + verb stem 2

"does"” '+ verb stem 2

Pres. prog. .for past tense comp;let_ive 5 ‘
Past prog. to express ability 2

"go and” + verb stem 11

Plural nouns for singular 16

Use of articles 31

Use of pronouns 14

Use of modifiers 12

Use of prepositions ' B 85 :
Transitional words and phrésee; 14

Double negation N \

Existential "it" iy

Awkward phrase structure 22
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3. LEXIS ' _ '

In his repert on the written language of secondary
students i; Guyana, Craig (1971) comments that a speaker is
predisposed to u;ing a2 limited vocabulary and, therefore,
d;viating from the dictionary meanings of words, if he comes
fronna linguistic background which permits ropotitiqn of the
same word m;ny times in a sentence, each time with changes
in granmatical function. The Dominican parallel to the
Guyan;so context was highlighted in the first chapter.

Two poiﬁts were stressed:
1. that the semantic content of a word did not always
coincide with its ascoribed meaning in standard usage;
~2. that some lexical jtems were apocifically local coinages.
No local ceinages were discovered in the students’' composi-
tions, bdbut severglvinstﬁncea of imprecise word use were record-
ed as shown in Tables 58 and 59. |

The lexical 1fens ':igpboard”; “tranSportatipﬁ'.
"languages", "lash™, "bush™ and "family"” demonstrate local
usag;. A 'signboard"refbrs to any sign, and not only to a
fancifully designed board advertising an inn or a trader’s
services. If someone “has transport”, he either has access
to a motor vehicle or he has secured a ride with someone.

‘A "guava bush”™ refers to a field of guava trees, while "éamily'
sometimes means a blood‘rolative.' Pormerly, "to get a lash"
meant to be given a sound whipping; the word "lash”, possibly
by association with its earlier meaning, has been semﬁntically
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extended to "a blow". The use of ”languagae‘ is novel ind
outaide the writer 8 experience. However, . 'langusgba' Bay
be a plural form of the Patois word /Ia'g&’j /
meaning of which is “a menner of gpqgking ol TP’ wo

(meaning to become loose) is possibly & shortbi{g‘?’vfom of
"uproot®. The use of "letting gq” (Tablo 58)- demonstratee

the effects of limited vocabulary range earlier mentioned in
this secfion. Apart from the resulting awkwardness in
‘phraseology, the cholce of word seems tp suggest an inability

to articulate the incident of “teargas and bullet"” through

A
/\

appropriate descriptiva varbs. ‘
Whereas Patols clearly distinguishes beiween "come™ and
*go®, "bring" and “take", “look" a.nd *watch®, these verbd
palrs are frequently confused in Creole English as evidenced
in "My friend Janette was waiting' for me to gcome with her at
her home"; "She gave me 3 glass of milk and brought me home"
(Table 58): "He then watcheg all around himself"” (Table 59).

- However, items "All of a sudden the sky came dark”,
"Aren't you’ever g_o_x_q_j,_gg brave", "When we reached" (Table 58), .
"There was nothing remained to see (Table 59) may be ex-

" plained by reference to Patois: ;

1. /vinl / embraces both "come" and ;'becoue'“ while’ Jwive /

~connotes both "reach™ and "arrive® ; ¢

2. While the verd /WesSte / frequently has the neaning

"remain® ay in /Wiste b2 9'0 / (Eng. remain sub-
merged), it sometimes means "left" as in / md WESte PIfS /

(Eng. I have none loft) —



TABLE 58 . !

F. up I

} 4 ; | '
Ky friend was waiting for me to come with her at her home

She gave me a glass of milk and gzgggh; me home

-
by

At the back were people with cars and all other transportation

5

. When ; watched again

, w
I'saw a signboard mark 2 miles = :
Denfence force is leggigg go teargas and bullet

-

When I reached I changed and went out to play

When mass overed she yas‘taken to cemetery
. |
All of a sudden the sky came dark . \/

She got a lot of lashes on her head

Arén’'t you ever gbning brave?

1s hirq to pick up the'proper languages

191



o " TABLE 58 (cont'd)

CLASSIFICATION OP IEXICAL ERRORS -(GROUP I)
. o "

She bought things for me to bring down

¢ . |
_ The next morning I was brought to the hospital
when We re&heg VB......,. o M
‘ .‘ .
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TABLE 59

CLASSIPICATION OF LEXICAL ERRORS (GROUP II)

He then watches all around himself

A little girl got a lash on her left knee

There was nothing remained to see

When it was dbout two in the morning, my family reached

ORI

;:&heﬂpeoplekin the other car prought us to the hospital

y v
N

I went at a famjly home (meaning a relative)

lbokad aﬁ% in time to see the person running in a guave

s
N

' _ ' bush

His #eé;h ;as rooting (meaning to become loose)

R

gﬁ#had to mﬁke and .operation



In one item in Table 58, "over” is made te function as
& verb. The syntactic functions of the word, according to
drammar of Contemporary English (Quirk, R. et al., 1972:
306-318), include prepesition, prepositional adverb and
intensifier in expressions of measure. The error may be
related to the creole tendency fo omit the 1inkingvvorb.
Prom frequent exposure to expressions like "mass ovor';

the word "over"” may have been perceived as a verb.

Summary

Imprecise word use and extension of or deviation from
zhe usual meanings of words account for the recorded lexical
errors. Though not totally out of place, these items obacure

the meaning which the writer intended to convey..

194
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L. PHONOLOGY

Those spelling errors wifich may be attributable to the
pronunéiation patterns of D \ ican creole speech are present-
ed in Tables 60 and 61, and classified under three sub-head-
ings viz. |

l. substitution of vowel sounds
2. substitution of consonant sounds

3. reduction of consonant clusters

4.1 Substitution of Vowel Sounds
In highlighting some.of the more perceptible features
of Dominican speech, the following vowel substitutioné werev
mentioned /i / for /I /+ /U/ for /N / and /> / for /A/
(Rf. Chapter I). Among the errors listed in the tables,
/i / 18 substituted for /T / and vice versa in “a’sit'.
“a pice"”, “a peel", "were sitted”, "to seat"™, "to 1live"
‘(Table 60); “dosen't fill"™, “seat down", . "hide and sik",
“chiks®, “a sit" (Table 61); /O / is subst'ituted?‘for /A / and
vice versa in "cutton*, "force"”, "shorts", "launch®, "touch",
"border"” (Tabls 60); “lunch”, “uncunscious® and "other"
(Table 61). ‘
/‘;/ 1s substituted for /a4 / and vice versa in "had"
(Table 60) and “charting® (Table 61).

4,2 Substitution of Consonant Sounds
Substitution of consonant sounds is found primarily fh

/f/ tor /B /, /d/ for /’5/ and /n/ for /IJ/ (rf. Chapter I).

<



The recorded errors bear evidence of these pronunciation-differ-
ences: "thoned” (Table 60) and "thearther"” (Table 61) reflect

the /f / - / 4/ substitution, "bor.er” (Table 60) and “other"

(Table 61) the /d/ - /?)/.substitution. "determing"” (Table 60)

and "racin" (Table 61) the /n/ - /17 / substitution. TItems
"thooth" and "theeth" pose aproblem. Although the /t/ - /8/
substitution is a common feature of other West Indian dialects,
it is not one ever perceived by the writer in the speech of
nafive Dominicans. One can only surmise, therefore, that the
error represents one stage in the learning-to-spfll process or

reflects imported influences at work in Dominican speech.

4.3 Reduction of Consonant Clusters

Also mentioned in the firét chabter is the reduction of
consonant clusters or the elimination of the final member of
a blend of consonant sounds. The reduction of / -st/, /-nd/
and /-1d/ (all of which were cited as examples) is sequentially
exemplified in "dentise”, "whilse" (Table 60), "past", "atlas"”,
wresless” (Table 61), "sening", "mine" (Table 60), "san", *and"
(Table 61), "wild"” (Table 60). Item "when" also follows the
same phonolog%cal pattern: /t/ is eliminated from the cluster
/-nt/.

The word “"dentist's"™ has here been included because of the
pronunciafion which, it is feit, it would receive in Dominican
creole speech. Because of the tendency jto reduce the /-st/
cluster to /- 7/, the addition of the pogsessive"s would be

tantamount to prodtaonging the /s/ so that “"dentist's”

196
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TABLE 60

CLASSIFICATION OF PHONOLOGICAL ERRORS (GROUP I)

Substitution of Vowel Sounds

t

The dentist told Peter to come in and ﬁave a sit
Breeze blew had
A pice of cutton (2)
He gave me a peel
After all that force (meaning "fuss")
He began to pelt shorts
.
Most of my family were sitted
The dentist allowed him to seat on a chair
Then we home to have our launch .....eatén our launch

We were all busy parking the food

Holding a touch
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TABLE 60 (cont‘d)

CLASSIFICATION OFP PHONOLOGICAL ERRORS (GROUP I)

It did not bggpér me at all
They wére to live the next day

Substitution of Consonant Sounds
When removing a thooth

1)

For removing theeth
Then they thoned for doctor
it did not border me at all

I was determing to go downstairs

: ¢
Reduction of Consonant Clusters
The dentist‘’s took John's é¢ard . : 4

The dentist‘s inject him

!
The people is sening stones

The dentige takes the instrument

’

The dentist.....when in his cup-board



TABLE 60 (cont‘'d)

GLASSIFICATION OF PHONOLOGICAL ERRORS ‘GBOUP I)

Whiles in the room

Jack said in his mine

Whilse he was on the ground

199
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TABLE 61

LASS 0 AL ERRORS (GROUP I

Substitution of Vowel Sounds

He dosen't fill anything

We was ready to lunch the boat

After the boat had being lunched
They told him seat down
S
We were both uncunscious
Playing hide and sjik
I went to the table to put thing in gthér
We started swimming, laughing and charting

Tears came down his chjicks

The dentists told him - have a sit
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TABIE 61 (cont‘d)

N N AL E ROUP II

u itutio ) onso t Sounds

With thoughts racip through his mind

He trembling like a theather

P

I went to help to put thing in other

Reduction of gonsonant Clusters

The dentist‘’s slaps him
He tells the dentist's sorry

And whilse he slept
For everything to past fast - b

The boy was terrified of the dentists
But atlag they put him on the big seat

The dentists gives him an injection

Then he starts to feel resless
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TABLE 61 (cont‘d)

CLASSIPICATION OP PHONOLOGICAL ERRORS .(GROUP II)

We play in the san

The dentise

L
-

He thinks that the dentigts will be rough to him
The dentists (4) (meaning "the dentist)

He had to make and and operation
Wild the”boy was sitting there




would be pronounced not / d¢nt15tS / but /dzntlis /,

Summary

Whereas, as has been seen, influence from the grammar
- of a non-standard dlalect may be reflected in writing in_
several syntactichl\:rd morphological error types, inflﬁonce
from the phonological\ system is made lanifoét in misapeliinga.
Some spelling errors may reflect pronunciation differences
between tﬁo standard and the creole. But, as observed by
Wolfram & Whiteman (;971). the substitution may also take

place in the reverse direction.
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Section D: Possible Sources of The Errors

In much of the literature on second language learning,
it is strongly suggested that the.léarner's errors may stem
from a multiplicity or'factors. Transfer of elements from
the first language is but one of these. The errors recordedv
in Tables 15 to 61 wodld suggest interference from doth
French Creole and Creole English. But some few examples
seem to have arisen from-analogical extension and from per-
formanée slips. Each of these possible sources is discussed

in turn.

Dialect Interference

When a learner's productions in one language or dialect
are marked by the unconscious introduction of patterns or
structures of another known linguistic system, the phenomenon
of intersystemic interference is said to exist. Omission of
noun and verb morphology, retention of the base verb form in
a past tense context, existential "it", multiple negation and
phonéme substitution are some of the kinds of errors committed
by students in the study which could be described as inter-
ference from the creole dialects.

But another aspect of interference has been postulated.
Wolfram & Whiteman (1971) argued that-instanceg of "hyper-
correction” by dialect-speakers also constitute dialect in-
terference. The incorporation of items where inappropriate
iaauea;rrdm the student’s overwhelming desire to get every-

thing correct, because he has been répeatodly corrected in
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the past for simlilar errors. Some students in the study

(1) pluralized mass nouns 6.g. “the damages”, “some foods"
(Table 15), "the glasses” (Tible 16); ‘

(2) placed the third person singular present tense verb
marker on other than third person singular present
tense forms e.g. 'pooplquusually speaks"” (Table 19),
"We plays till we become very tired” (Table 20)

(3) added the past tense marker to the verb-infinitive
or to the base verb used in conjunction with a
modal e.g. "We all went to walked"”, "At first I could
not believed® (Table 21) o

{4) used a past tense form in a verbal phrase where the
notion of tense is carried by an opefétor. auxiliary
or another verb e.g. "I did not drank”, "David had came
to the dentist", “the dentist made Dan sat" (Tdble 27)

- (5) made spelling errors which reflected sound anitching
contrary to the regular features of creole speech
8., ‘uncunacioua' for “"unconscious®, "theather". for

. "feather" (Table 61).

Anslogical Extension

Analogical extension refers to the application of rules
to contexts in which they do not apply. Aqquired knowledge
18 utilised in a new contcxt based on the learner's percep-
tion of some similarity between that context and ono pre~
vioualy encountered. These are errors occasioned by the

atructural co.plaxity and 1rregularity of the languaga itselr.
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A

Analogical extension may have produced such items as

“a cotton” (Table 40), "Her -u-‘!‘:d of lack of food and her
Dad ‘died of a car accident” (Table 46), "Nonﬁglly I-enJoy
‘myself more op the last week" (Table 47) —

Performance Slips

Errors stemming rrgp factors such as fatigue arid
inattontion‘ara not uncoﬁnon. These are the typoa(or errors
which the learner himself can easily detect and correct.

Such errors do not reflect the learner's state of knowledge
_or competence. One possible example was noted among tﬁa
errors viz. "you" in place of the possessive "your”. In
addition to its being duplicated in no other script, the stu-~
dent who prpduced the}incorrect form proceeded to use the
correct"your" six words later. Secondly, the use of 'you“
ag a possessive is pot, tb the writer‘’s knowledge, a charac~-
teristic of Dominican Creole English speech, so that possible
dialect influence seems unlikely. | ' '

Sﬁnmahy ; .
5 : . . \
On the basis of the data, sustained use of standard
English forms seems to creaté difficulties for many students
in this study. Seemihgly dialect-related errars were oﬁser;ed
at the levelq of morphology, syntax, word use and spelling.
Following the structure of French Creole and Creole English,
noun and verd morpholdgy were found frequentiy omitted in
the aér{pte. though'no studént did so ggnsistontly. It,was
alab-goticad tha@ omission of the past tense and thi.past '
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participial morphemes were likely to co-occur.
Syntactica% errors were varied, and-involved the use of
nouns, pronouns, articles, verbs, adjectives, adverbs, .pre-

positions, and conjunctions. There were, as well, some

unique sentence constructions which seemed to parallei French

Creole sentence patterns. The use of particular words some-
times clouded the meaning which the student intended, because
these items were used in a uniquely Dominican fashion. Some

spelling errors ‘seemed to reflect the pronunciation features

.0f Dominican creole speech.

Several of these errors were common to many students in
the study, notably faulty prepositional usage, tense incon-
sistency, and omission of the possessive, past tense and past -
participle endings. But others like exiétenfial "it" found
relatively low’incidence'despite their frequency in speech.
Perhaps the latter are the iinguistic featurgs most readily
criticised by classroom t?achers as indicative of uneducated

speech. Y



CHAPTER V

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS
- FOR FUTURE RESEARCH

Summary

This study sought to investigate the incidence of
dialectal patterns of speech in the written compositions of |
Dominican students in the primary grades. The subjects were
two classes of students in the 10 to ljrage rﬁnge, selected
from two urban primary d4chools. Together they totalled 81
students, 46 in Grou;,i and 35 in Group II.

The scripts résulted from two composition tasks designed
by the investigator and administered by the classroom
teachers in the presence of a supervisor. A Dialect Usage
Guide w;s developed to aid with the selecting and describing
of those items of non-standard usage which were found to
occur in the compositions. The Guide included items selected
from previous descriptive research and from the writer's own
insight as a native Dominican. Each scripf’having been
Scored with the Guide, the recorded errors were then classi-
fled and analysed under the headings of morphology, syntax,
lexis and phonology.
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//‘.

The categories of unconventional‘usago tallied were

as follows;
MORPHOLOGY
1l.1. Noun Morphology
- absence of plural marker
~ absence of possessive mafker
1.2. Verd Morphology
- absence of third person singular preghnx tense
verb marker

- absence of past tense marker

- ‘absence of past participial marker

SYNTAX
2.1. Use of Verbs
- inconsisfency in the use of the past tense of
irregular verbs
~ redundancy in the use of the past tense : .
- lack ofﬁgubject/verb agreement in the use of "to be"
- omission of "to be" &
- omission of auxiliary "do"
~ "was"®, *did" and "had~ coupled with the verb stem
to denote past tense completive®
- "does"™ codpled with the verb stem to express habitual .
action o - .

- use of the present progressive in place of the

narrativo pd;¥

b
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2.2,

2.3.

2.4,

2.5.

2.6.

2.7.

.= unnecessary use A

- use of the past progressive in place of the
“can -+ verd stem™ construction

- ‘"go and” plus the verb stem

Use of Nouns

- plural forms for singular

\\ 5.
Use of Articles \

- omission of the derir)lite and indefinite articles
~ unnecessary use of the indefinite article
/

- substitution of "a" for "“an"

Use of Pronouns

- non-standard nominative and reflexive forms

non-standard possessive forms'

lack of agreement with the antecedent noun

case substitution

Use of Modifiers
- adjective forms for adverbs

- double comparison

Use of Prepositions

= wrong choice

iR

- omission -

Transitional Words and Phrases
- substitution of "when" for "while” or “before"

- substitution of "later down" for "later®

‘= substitution of "when it was" for "on"™ and “during*®

¢

“

e
~

210
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2.8 Double Negation
2.9 Substitution of "it have/had” for "there is/are/
was/were"

2410 Awkward phrase structure

LEXICON
- imprecise word use

~ deviations from the dictionary meanings of words

PHONOLOGY

- substitution of vowel sounds

‘
A

- substitution of consonant sounds

- reduction of consonant clusters

Frequency and Digtribution of Items
The distribution of the morphological, syntactical and
phonological errors are recorded in Tables'b to 11. Their

frequencies are summarized in Table 13.

1. Morphology

‘Errors were largely of omission, but some-instances of
redundant use were also in evidence. Nineteen students
omitted the plural noun morpheme. 31 the possessive morpheme.
10 the third person singular present tense verb morpheme.
38 the past tense morpheme and 27 thé past participle morpheme.
Omission of the past tense morpheme surpassed omission 6;:§§T/
past participle morpheme. The,rolatively low rrequency and

distridbution of the third person singular present tsnse verd
Y | |
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morpheme is accounted for by the fact that only 19 students
observed the tense restriction of Task 2, and of these only
9 did so throughout. Of the noun morphemes, the possessive
Qas more ffequéntly omitted than the plural. Overall, verbd

‘suffixes were more frequently dropped than were noun suffixes.

2. Syntax
Syntactic -deviations were numerous and are detailed in

) Table 57. The two moSt widespread were faulty prepositional
usage and inconsistency in the use of the past tense of
irregular verbs. These items also showed the highest fre-
quency with scores of 85 and 34 respectively.

3. Lexicon

A total of 25 deviations was tabulated among 25 students,
16 in Group I and 9 in Group II. Some words like "signboard®
and "transportation” had speoifically local overtones, but
the contextual use of items like "bring", "watch” and "come®

8
showed imprecision rather than distortion of meaning. The
errors would appear to lend support to the contention of
Craig (1971) that familiarity with only a limited set of

words results in repetition and awkwardness.

L. Phonology

Pronunciation differences manifested themselves in mis-
spellings that were grouped; for analytical purposes. into
errors arising from | *

(1) substitution of vowel sounds

(2) sudbstitution of consonant sounds
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(3) reduction of consonant clusters.
The frequencies scored were 27, 8 and 25 reepectively.
Spelling errors considered dialect-influenced pertained to
31 students, 17 in Group I and 14 in Group Ii. The distri-
bution by item types was sequentially 18, ? and 16.

Summary

The dominance of morphology and syntax as problem
sources is brought into sharp focus when all categories of
deviation are fitted into a compositeée whole. Omission of the
past tense morpheme and faulty prepositional usage are the
items with the highest frequencies - 88 and 85 respectively.
These.items also involve thehlargest number of students.
sequentially 38 and 48. Pinally at the level of word class,
errors in verb usage are in the majority involving 57

‘students (Tabies 4 - 7).

¢

gonclusions

The inro:mation derived from the data suggests the
intrusion of dialectal elements into the students® wriften
compositions. This accords with the rindings of Craig's
study of language use among‘Guyanese secondary students
(Craig. 197no. and also of American-based investigations into
the written language behaviour of users of American negro
dialects (Rf. Ch. II) loreover. some error types reported
both by Craig and by the_Anericnn reaearehers were also
observed for the students in the study, notebly the absence

®
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of noun and verd morphology, omission of the copula and
auxiliary, and phoneme substjitution.

The results illuminated certain aspects of dialect
influence in writing. It was discovered that not all ele-
ments intrude to the same degree. For example 7 students
produced predication without the obligatory copula or auxi-
liary as compared to 48 whose use of prepositions did not
meet the requirements of standard usage. Secondly,'every
potential occurrence of a dialectal feature is not realised.
Rather what is apparent is a fluctuation between the stan-
dard and the non-standard forms as in "then the dentist
took him and gg;i him to open his mouth". Two factors here
warrant attention: first, the deliberate analyticai nature
of the\Writing act described in the second chapter and
second, teacher stigmatization of thé creole elements of
spéech as denoting a type of English not suited to the formal
context of the classroom. These may combine to decrease the
frequency of certain features. |

The appearance of elements of standard usage in contexts
to which they do not belong may be ;1ewed as another diﬁenaion
of dialect influence. One studenf w;dte "He heard the doctor
said good afternoon". Misspellings included "thone" for ®
-"phone™ and "other" for "order” quite 1n.opposition to what
would be expected since the sound substitution in casual |
speech goes the other way i.e. /§/ for /8/ and /d/ for /B /.
This Wolfram Whiteman (1971)'termed hypercorrection resulting
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from linguistic insecurity in handling a writing code with
which one is not familiar. Whereas creole speech forms may
receive tacit acceptance in the wider community, by grade six
the students®' experience of language use in the classroom
has provoked some awareness of “"correct Engiish'. of those
features of speech to be avoided in written'compositions.
Hypercorrection was noticed in the Gge of the plufal
nouﬁ morpheme and of the‘past tense form of verbs. Some
words were migspelt because of sound subatitution quite con-
trary to what would obtain in creole speech as, for example,
in “thoned"” for "phoned". This phenomenon may represen%
awareness of differences between standard and creole, and
attempts to progress towards standard usage. As contended
by Labov (196b). language choice being aedictate of social
-and linguistic norms, the more formal fhe context the more
modification in the direction of the standard and, for °
speakers of a non-standard dialect, the higher the probability
of hypercorrection.

~ Implications

The. findings of the study have implications for educa-
tional planning and practice in Dominzce..despite the limita- 
tion of sample outlined in the first chapter.’ On the basis
of the writer's teaching experience in Dominican institutions,
and the findings of other studies of errors among non-
standard dialect speakers, there is little reason to doebt
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that similar results would not be obtained with students

from other primary schools on the island.

1. The observed tenacity of the students* ‘orientation to
patterns of French Creole and of Creole English seems to
imply the need for incorporating into the language programme
at the Dominica Teachers' College units on

a. the differences between standard usage and Dominican

creole speech | ,
b. language leéarning in a bilingual/bidialectal contert
c. teaching strategies for developing_wrifing skills

«
\

among dialect speakers.
By focusing attention on these aspects of* language learning
and teaching, and by relating current educationalmthihking
to the Dominican context, teachers could perhaps be led to
a more realistic appraisal of the linguistic difficulties
of their students.

2, Proponents of error analysis stress the informative aspect
of er}brs, since errors signal not only areas but cauées of
difficulty. Hitherto, it has been the g?acfice among Dom-
inican teachers to pay only scant attention to dialect inter-
ference. Even in cases where an error is recognized as
reflective of creole usage, the tendency is towards more
detailed rule-exﬁlanation followed by intepsive rule-applica-i
tion. Usage errors are treated'as if they were all symptoma-
tic of incomplete rule mastefy. But the uniformity of certain

student responses 1ike omission of the past tense morpheme or

use of "in® in lieu of “into" would point towards something
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other than incomplete learning, particularly as these features
are structural combonents of Creole English. Although dia-

lect influence may only be one aspect of the studgnts' writing
problehs. might not some knowledge and understanding of the

likely areas of difficulty for Dominican studenta contribute
towards more successful teaching of writing in Dominican

schools?

3. Many-students displayed a particular need for greater
control of the morphology and syntax of English. The amal-
gaﬁ of standard and creole forms indicates that the students
recognize the applicability of a parﬁicular.stfuctural pattern
in a given context, but recognition either did ﬁot always
produce actualization 6f the pattern, or produced actualiza-
tion where‘unneceséary. Might not students be led by the
teacher to a consclous awareness of the systematic differences
between Creole English.and standard usage? That they already
possess a tacit awareness is obvious. Commenting on the dif-
ficult pqqed by English as a school subject, one wrote

you.will find it difficult in other ways to use the

proper word, because in some parts people usually

speaks broken languages, and is hard to pick up

¢ the proper languages which is used for speaking. -
Articulating those differences may sharpen(the students .
sensitivity to standard usage and lead them to identify the
“unconventional elements in their own wrifing and in that of\
their élassroom peers. It can be argued fhat morpholdgical
and syntactical elements are on occasion. unnecessary, adding

no new information to an expressed idea e.g. the plural
_ L S .

a
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suffix -s in "six chairs®. But as long as satandard continues
to be the prestige dialect of English and society rewards
mastery of standard forms, students will have no option dut

to expand their linguistic abilities.

4. Some dialectal patterns which are regular features of
speech have low incidence in the students° written language.
One suggested reason wés negative teacher reaction to the
use of those patterns in the classroom. Assuming the effect
of the aforementioned, might not concentration or more wide-
~ spread problem af@as like prepositional usage and verd suf-

fixes reduce the incidence of errors in such areas?

5. That some reguiﬁr features of speech find low inciﬁence
in writing has also been borhe out by the comparison of
opportunity frequency and actual realization of some error
types. This may indicate some implicit consciousness ;h the
part of the students of differences between standard usage
and creole forms. Should this consciousness become explicit
"with the help of the classroom teacher, other more widespread

" errors may possibly be reduced.

6. A problem-solving approach to the presence of dialectal
elements in written compositions°bay entail some re-organi-
zation in programme planhing at the classroom level. The.
data revealed that while several students share common
structural problems, others have the ability to maintain

standard usage throughout a writing task. Con;qu:;tly in-

structional priority for certain concepts may nee djustment

to satisfy individual requirements. .

s



219

7. Adopting a different approach to dialect-related problems -
in fhe classroom may require pedagogical materials that are

[ v
qualitatively different from those currently available in

tha schools. . ™

Recommendations for Purther Research .
The findings have provoked several questions which could
form the basis of further studies. |
1. .The focus in this study was written language.' A co ison
of the written with the spoken would inform on whic
features of speech are retained in writing.
2. Participants in the study were drawn from two urban schools,
one of which has a predominantly middle-class intake. . )
There is n;ed‘;or similar studies with differeﬁt students,
rocusing'dq the rural population. |
3. It was assumed that by géxae six,.fhe student’s experience
of language use in the classroom has sensitized them to
the teacher's expectations as regards code selection
for a writing assignment. This assumption requires further
varificafion i.e. to what extent are audience and topic
significanf variables in di#leét interference?

-b. Certain error types were found common to th® students in

the study. But
a. Do students at all levola or the school population

commit the same types of errors? ,

b. Is there any variation in rreguency as students progress

»

through the grades?
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c. How_do the errors of Dominican students compare with

the errors made by native speakers of standard dialect?
Studies in firat language acquisition affirm the importance
of the child's lingulstic anvifonment. Consequently there.«}
is much‘need for an accurate description 6f language use |
by different soclal grouﬁs in vafyingvsocial contexts.
Since the classroom forms part of the child ‘s environment,
it seems relevant that the'language proficiency of the
teachers themselves be assessed in order to determine the
model of language to which students are exposed in the
classroom. '

The argument has been advanced that, non-standard dialects

_do not foster the development of abstract thinking and
- that, therefore, speakers of non-standard dialects are at

a cognitive disadvantage in the classroom (rf. Bereiter{ C.

& Engelmann, S., Teaching Disadvantaged Children in the

/

Pre~School). Others. (rf. Labov, W. The Logic of Non-

standard English) maintain that speakers of non-standard
dialects can effectively use their language to think.

‘The relevance of that argument to Dominican students needs

to be tested. : R

Many elements of 1anguaga are imbued with non-cognitive
values. It has been suggested that- where a non-standard
dialect is alsd a group marker. dialect usage in yriting
may be deliberate as an exprﬂssion of group td!nﬁity.
The attitude of Dominican students towards language use

requires documentation.

O
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8..1f only from a purely pragmatic and economic standpoint,

~.

the search for common features in West Indian Englisﬁ

dialects should oe undertaken, then rather than a ffag-

‘mented insular approach to an apparently regional problem,

there would follow a consolidated effort to produce new

curriculum materials.
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GROUP I

Subject no. 1

The dentist told Peter ;o come in and have a s$ﬁ.
After his nap his tooth had stop aching

He told me yes, he tell me to put on my clothes

My friend Janette was waiting for me to come with her

at her ‘ome.
I went at my mother‘s home

I told my mother what I had dream “about

Subject no. 2 ' ' ; .

I didn't want® to pass in the road so I decided to
pass  Guava Field.

I was out of breath when I reached\ig the river
.»~When I reach Elm’s Hall, I ran jin a woman's house

- She gave me a glass of milk and brought me home

Subject no. 3

P ' ‘ | ;
" He said that she was just attacking fitz (meaning "fits")

As the dentist was about to inject his gum the boy jung up
The boy Jung off the chair and ran to hié:£;¥hor

At the hoapital his gum was splitted,

He wag\re;rgtting he had not jung up
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Subject no. &4 : | ' | | \

We saw many people who were coming out ;r@n church
We unloaded our tilings from the car, and we walk to the beach.

Then ty friend and I.... went and bathe. . .
When I waa bathing I saw a boat coming towarda the shore

My sister throw her ball down 1~ the water and I went for it.
I got it then I hold it very 3;&&1 in my hand:
The captain of thé boap turn and he'brought us safe gg’éhore.

-

While we were eating, we saw plenty cfabs coming out from holes.
It was not to long when we saw the car coming |
As it reach the spot where we were standing
On the way we ‘saw a funeral with plenty ) people :
At the back were people with-cars and all other transgortation
We fol%gqed it until gx reached to- the church .
We reached home. very safe. = o N
He took him out of the\beach.

children were laughing at him but he dig not even look ‘at

them because the teeth was hurting (rererence is to one tooth)

Subject no. 5

While in the woods I lookod straight in front of me

not look anywhero elso‘

How dark and mys terious there at duskp

I was frighten then: ‘ever o -
¥When I was in the midile of the &oods. breesze blew had
The bat werc nakigg -awful noisoa v 0 j |
Suddonly aonethinggggg_ turn back

[w)

« M v
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A}

. Subject no. 5 (cont'd)

. A horrible orea£uro '&fh long arm and legs

And had  skull in it hand

When'I watched again

I was most surprises and frighten

I saw two plege of stick

When he went in the dentist room

He acfed,braxg again

The dentist'litg him up and put him to sit on a chair

When she smile for him, he bocane much more braver

He did hng—nako a sound when the dentist extract hig tq%ﬁ? ,
The dentist put g cotton - i

Subject no. 6

A little girl w ‘knoc; down by a car
‘Sho told thetz;iver of the car that the child hand and leg
- is broken
S got sfock when he told him' that
When he ‘reach .
.Hb explan all what thgt hgg appene

He gave the child nothor some -onoy
" Then the dcntiat took hi-..c.and tell hin to open his nouth..

' .nis mother came in Joseph opep his mouth

!ho dontiat put an instrument in Joseph mouth - .
When he ‘Tevive he was lieing on a bed in the dentist office.



!}v

Suﬁje{:‘no. ?

He scold his mother.....his mother answered
I went in the kitchen

I then thought how nan§ miles was to walk
I saw a glgnboard mark 2 miles |

There was very dark and empty

3
I began trembeling and was frighten
I was to frightep to run

Subject no. 8

The deh&iat's took John's card

John and his mother went in the office

A pice of gutton’ (2)

Every one outsido the office was frighten

John open his mouth and the dent;sz'g inject him
And irter he removed the teeth (reference is to one tooth)
¥hen the teeth had-stop bleeding (refereﬁco is to one tootg)

On the firat day of st;i '
I said in nyr nd maybe ‘somebody fighting

I heard my fath j,telling iy lettle .brother please not to [-C)

You will got hurt by denfence

So I said in ay mind how is that !h_ej_nmn
Tvyp/z_ggggggg my fhther callifg me and saying put you clothoa ‘

.-
i

and go and noot your lothor ‘

. on therstréét.A
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Sudbject no. 8 (cont*q)

T4

;ﬂggyo told me....  denfenceforce is lotting go tearga and

" "bullet and the people is-sening stones after thenm.
A few days later I anm hearing that Alliase Francalw

burn down

A few weeks later I am hearlgg that Registry is on\fire.
Then we hearing people saying that 1f gllxog don*t wani\

milk. SBUGAX, cecess \
On Sunday morning at 10 o‘clock !g_ggg;;gg two big tins of
oil rolling down the and people runing to try to stop_jit. ° )
[
People brake and open by Asta Hotel ~
Subject nJ. 9 | »
When I reached I changed and went out to play
He gave me a peel
When they reached in the room - ) _ C e
& . ' ' )
) B .
Subject no. 10 e
So Dick went home very happy again after all that force
| ‘(meaning "fuss®)
. . .

- Subject no. 11

~ ¢ David M__@!g to the dentist to extract a tooth
What will the d¢ntist do ° me )
" Soon the time came for David tnrn

Ny mothez put thea & safe place
4 v
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4

" The people then check our passports then told us
When the holiday were over

Subject no. 12

A thooth
The pair went irnito the dentise office

The, dentige takes the instrument for removing theeth
| and take out the tooth -
~ The tooth‘had remove withput any pain

-

| Subject no. 13

' His mother went with him in the dentist's office
The teeth was removed (feference.is to one tooth)

At first I could not believed

the next day was funeral

Everybody in her family went to eral
When mass overed she was taken to-. - gemetery
. - .
Most. people began to cry and everybody help 3 Putececcee I

Subject mo. 14 | | | ' -

The chauffeur bro me to the theatre

The doctor said that my left feeg was broken L , S
P (reference is to on; foot) |

He took an X-ray and sepd me back , 1

He pulled the lever.... and he look at the tooth °
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About 6 o'clock my family and the man who knocked me N

game and gee me

They sent me home with a cast in my left foot

Subject no. 15 ‘ , s

They were astonish to see these men.

Ye took our thing and left.

'Subjoct no. 16

He heard the doctor gaid good afternoon ‘
He went inside the doctor'’s office With fright and keeping
' hisself stiff

The dentist.....when in his cupboard
I went by one of my friends

When we arrive there was an enormous crowd

" The determine drowd kept pushing

After an hour ggzongo?foggea wag coming

" The leader of  QOpposition : Xe

The leader of anggi;ign told him if he had no respect.

for the dead js not zgg the gg try he'll has re spect

Sudbject no. 17

Have you experience hoaring'etrtngo noises

- I saw Eatty with six lovely kittep : o - A

I heard noise ke  Kitten ory - F
I was deterging to go do-n-tuirs I

It was not first time,

L

S
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Subject no. 17 (.cont‘d )

He was think of the long needle

He thought of all sort of things

After his teeth is ”renov,_ (reference is to one tooth) -
After a fev; moment of thinking '
About 2 o’'clock the de'ntist arrive ,

He well known by everyone of the village

He was the first to be call

When he enter the room he began to ory

‘He began shouting at the top of my voice

After a while of trouble the teeth was remove

(rerorence is to one tooth)

Subject-no. 18

He has big eyes and e nose

™ man wore g brown pants and m;te; sh;ﬁ

He was. running straight to me |

When I wasn't seeing him I stood whoro I was trembling
She made him did \;

Subject no. 19

-

All of a sudden the sky game dark

My sister’s friend went gt her home

It was lialf past six ﬁhonwsutcr and I ruchhon
_'xq;um...mdnuttobod . |
Whilgg in the room the dentist asf what was gis name : h
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[
Subject no. 19 (cont‘d) | )
The dentist inject his mouth so that he could not feel
Jack said in hiﬁ aine -
He bogah to smile for his mother
» .

Subject no. 20

At Karam showcnai

.We were all frightep (2)

They get the man‘s Qhole pléce distroyed

When he see the danaggg he "began to pelt gggggg but i3 in the

gig nglged theg because he wasn't seeing the people

We were sad to see the damageg done

I went and look out.: , .

I saw all the glasses of the showcase distroyed

Subject no. 21

The door was lockg

He w _ggg_gng_gli on the chair

A very sad feelings came to ne

sﬁbjoct no. 22 : jz;

‘Towards the dentis} office |
_\ nbn:y‘l ibtbbr:honrdiiho'dcntial shouts
the noxt day he dld not m to achool
-nbv I tc!!a-nd~ln! lhoqg

TJ
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Subject no. 23*

Most of‘ny family were sjtted ’ o \\\
His happy face encourage the children ' :

Subject no. 24

In the path to Marie-Anp house " : i
When I had reacl)) at the door of her home

We had reach a far place in the woods

Subject no. 25

She cannot go to the houpi%al'bocauae there were no doctor
they were on strike

Whon service was over

A friend of hers brought some medicines

- When I came out fron ny foom

He hoard the dont131 voice

When tho dentist roaon in his office

‘When the children extraci their tooth they were grying loudly.
That make Bobby more afraid |

He didn't want to go inside he alone

The dentist ask him where he lived .

The dentist allowed him to geat on a chair

His mother was aurpriag

7

. - - . . . .. .
.
Yy . N . . ! i
- : . ) i
. . T . - . N
e J . 1
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Subjoct no. 26

I ran inside and wake up my mother

They went and see who was that -

Then thoy jhgngg for dogtor

I ran h! my grandmothep (noaning "to my grandnothor s house)
Towarda the dentis} orfice

Whilge he was on the ground

-4 -

Subject no. 27

urs. Richardson dashed for . the: hOSpital
She got a lot of ;____g on her had

He went iggigg‘tha office

The doctqr give him a piece of silver

- . . - F)
R

Subject no. 28

I wnb»awakan by loud shrieks of laughter - - )
without g_ hesitation | q
I bég_ over the. window and thsew the water
014 Ben would fall off from a rotten ladder SR
~ Aren‘t you ever gggggg brave?

Ithink jo time vou gtop wvine -

x.'!hon,hn had reached the dentigt room
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Subject no. 29 : | o o J
(_./

We got some foods, blankets and fishing equipments \

We mdde some new friend

o

L

Subject no. 30

gye first w?;k of school were

These four subject

People uauall& speaks

Is hard to pick up the proper languages

Social studies and science ‘teachgs us

We had 1;2}n a lot of work )

But on the third week every one ' frightened
The nurse who w __ng at the back .i .
Don had to move towards the dontiat room

Dick kiok the nurse

Subjoct no. 31

I took my grip out.and put it where they does checkeg
the grips and boxes .
When At was about half pnat four I take a Jet plane

I went and play cards : ' ’
Whilst I  there playing snakes and ladder, I hear the pilot
| | i .y

I see q{:,nnt and I was huppy to see het/ ) ‘____—ﬂ“"”
She and her bunbund take My grip o :

-
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Ay
N

Subject no. 31 (cont*d)

* She kissed me... they all greef me

Later down in the afternoon we all went to‘walggg

I'weﬁt Buckingham Palace

‘Whon it was Saturday we a11 went to shop

When it was the last mont for my holidays
She brought things for me to bring down when I going

Then we went home to have our launch and after we had eaten

our launch .
Next was Lennox turn -~ : ) - o
Lennox told the”dqcfor his back tooth he feel hurgigg.nim.
The dentist{told him since"wien it hurting him .
Then he stop crying and the dentist take out the tooth
When he reached home .... he spit & bit of dlood ..
He wasn't feeling no pains T .
He went to do a message in %he-shop for his mother
Then he g_lng the ﬁeaeagé and ‘wept and nigx ,
nge; down when he gggg inside, he told his mother h;s gums

~ hurting him and airggin it

When it did cure he said he would never went out when he
’ extract his tooth

.Subjoot.no. 32 - o < .o

| .

The dcntiat -ndo Dun‘ggj on a 1ang chnir and ygng a light

The ffilhtqn bqy.sat nnrvously

Dan thank the dentist and he went howe

. ‘.

S
*t{ﬁ\ .
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Subject no. 32 (cont’'d) |
Her mum died of lack of food and her Dad died of a car
. . sccident
One day her uncle send (mcable.
| Her siater was vorf_gﬂ;;io

She got L_,a car F,

.to peo,herl

S.u'bject' no:“ﬁ“ "‘, > . L
LR nE e R

After: a~wh110 I went Lg‘the shop

" I came out with a piece of saltfish which I had }ook

| | N~ '\ in the shop

1 heaiiitg'for a briéf moment B |

The dog jumped on me and bit me

And so was my chieek and nose

The next morning I was brought to the hospital )

After a few days it had cure = |

Ry ey@aand cheek and nose was cured

Subject no. 34

I didn't want to pass in- the main road so I passed in a
| canefield
- When I reached yp at Bath Estate, I ran in my friend‘s house.
: ] ,

N .
= “

Lol

s
o e .
. ) }
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Subject no. 35 o ,

Because it did not ggve any water in ‘51523 '

When I got on the beach, it had nany-pedple there
. I went égd rest for a moment - |
‘I bathe ail by myself....some of my friends calied me

we wnt on shore and it on the sand N \\\\\““\“V

After this we went on shore . ‘ ' . o
I did not want to play, but they forge me )
We all bathe together

Do

-~

When I driye I went right under water
I did not _ggg; . . | '
He saw a little ‘boy !ggg into the room

‘Many . childbon had went home

When he got in the{?oom

He open {t and told the doctor
l

2

e}

Subject no. 36 .

* ¥hen it was the last month of my holidays

Subject no. 37 | . &
In the children ward _ | ?°.-. A ‘ ' o o
~ The-nurge came. out ;zgg the dent;__ office g
. The girl wont into the dentist office

A ‘Tow socong later o . ,

Peter h,;_.hia uqfhef'a harid as tﬁ;yﬁyalk into.tno.ofrico ~1

. The nurse pulX the lamp & . |
*a o "’,' s \ . ' ' . . L

"~
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s

Iy

{ | /

Subject no. 37 (yont'd)

'The dentist injected his gum, he atart erying

‘He start crying very loug

Subject no. 4o

~

In thirty minute he was in tho.dentigg office

PO

Subject no. 38. ©

I fainted....I _stay-in the bath, about fifteen minutes

In_the room was full of many 1 fTerent equipmenta
He o en his mouth as he was told y

p
Subject no. 39

*

w;\;Ere 11 busy garkigg the food
We reached by the riverside- : .

~

vy

Ny frionda and I:went and bathe

Ve wont and eat our food L
§%me of us went gx_the sea-side and eat our lunch

'TWhen wo rinish eating we went.....

Towards the dentist ofrice
T\P dentist made Jaok sat on the floor ) ~

-Jack's mother laugh - - N
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Subject no. M1

I was very happy...amy sisters and brothers and I aat and drink
played ga-u...wo enjoy ourselves

'Y
whon he sat on the dentist chair
.- ' i »
Subjecb no. 42
~ To the dentigt ofﬁco o
When the. dontilt 1n.1091 the gums he did not do anything
He open his -onth and soon after the tooth was out .
I was very dbusy that .dq so I passed a short cut
1 was very frighten v .
Subject no. 43 A 3 . -~
She apid sho was going * the same plp,ce with me "
wbonnm_n..... " )
(nplning -torch-)’ ,
od m the room ’
3 i '.\. L " T @ * v ) . B
g y . * V‘ .‘
then ju-g at ly 103 a.nd~ mphmund it
o0 pusp it dows . L

Ak on the nead, it was, dud now

o

249
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Subject no. 44 ( -cont'd )
He 'm afraid of having his too:h extract

oo

Of course he wish} for that 4
All the way to the dentist office - .
The dentist slap hidw | : " »

T e s et gl

Subject no. b‘5

To go into my bed o 4
>, They ask meé who made these things \ ' , '
) it was not many so I nv; them all . |

It A1d not bopder me at all » | ~
I bought some grapefruit for them
There is. tgg' cold to grow such fruits A, (
" They were to live the next day o -

When it was time to go'é"d:egg

\/

[}

They phone to say that..... . : L L

[ e

Subject no. b6 v / P

up in  gountry to spend . August holiday’
1 :h.ped and usg h.r i | . o #‘5} :
i A no down to th: market 1!1 the truck B
caﬂomny glmcing tom-da the dentisg ornéai”

lotyor ‘fnn hi- unti.l Re got better "L ‘ .o
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Subject no. 1

¥hen I was up the tree I eat some sandwiches
The office door Opon and his mothor .brings him in
The dentig;'c ‘slaps him: |

He doacn't‘m arigthing . | ¥4

tpﬂu\o t’ deﬁ’ﬂg]'s sorry
Sufrfect no. ‘21 . . © N
Ve ha&“m chicken A

. And wﬁil_g) he slept he saw higsgl in the dentist‘s office
With thoughts racip through his mind ’ .
He then watches all around , -,
He then held his mother arm.. °
It didn‘t hu¥t him plenty

. - .
Subjec@ no. 3’
br 2 ’ . ) °
. Towards the dentist office o ,
) " : s ,.’f‘_\ 6
. L A 2
. .- 1y . . \
Subject no. k- - ' b
: Ind called

hg lﬁ his lother in
A little girl at tho back got a llﬁh on her let't knee

b 4
! . £

&




3

' Subject no. ‘&;

Subject no. 5

He is afraid to go ip the dentisy office
He is holding his mother's hand very tight
m‘m stop so we went Ry seme friends

on the ground w d_with stones
So we_cleared there up in about 2 to 3 hours
Because pl] inside the showroom had glass

Subject no. 6 . '

The dentist 1njected his gums and spray it

252

It was time to pull out the t gm (reference is to one toothgn

When the ribs quinisn

We m ready to dunch the boat
After the boat had being Junched
We was se happy | "

We made the money....by going’ dir_feree&la'ces'

-

" Subject no. ‘7 _ ST \

Me and ny m friends were spending thc holiday \vith thol -

wo ccntinuod. .c.we peet a sign

v

.
f

e tooth)

" when \n-ruog a ntu- distanose, lu saw a smko

There ws notﬁin; mg $0 see

» P

.' :t-'
N ""(“l .

A

-~

: While the dontut 1: ronov:lng the u (rororonoe is to one

‘

»©

e e e e

A~

T v s v 4 s Seiar Sl e =



s e e s e

i Subjoct Jo. ll& -' -

.llo il gai.u m tho dontutl room
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_ Subject no; 9

‘He holds his mother‘s hand much more tighter

But  pexy thing I knew .
whon it was about two in the noming. my family reached

Subjeot no. 10 _ .
. L

The dentist ask hinm ( foew quoqtiom ' h ; L
But when he m thnt ‘long needle he closes it ' .

' The dentist ”_1 his’ mother | e e 0

subject no. 13 | % -
After I finish playing my Uncle and Aunt said | W i
¥hen we’ reagh the beach my friend and I went | o

‘We 'plmdiin the water and ;}on With joy . .,‘.

How it is happy when your parent gp_mg__pgng‘y.days. o
He smile back and nitod for his turn

.

*

.mﬂ! nn the glagges were broken (rctorenco to the glass

. panes of a showcasb)

~ Towards the aanus; offics D S

HQ is mm...,ror evarything to pagt rut
He says. that hc han he wasn't a M

; O : s .
& L, : _—

. e .
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Sudbjeot no. 15 B

My friend and I decided te go Ly thé sea-side
Tﬁo fisherman got sea-weed and otho:vihfn‘
We collected our thing I e e
The next day... we told ouritoabhor what we experience o

.There he 1is iru-bling nervously...Hg hold his mothsp hand '

| . ppblabter and tighter

He was call o ) 1 .
He went up as braye as he couid}, | - .

They told him seat down

Quiet the dentist took out the tooth

| Subject no. 16

. The dentig;g gives him an Lnjéction

Subject ne. 17 ' ' ' i . S

The boy was tarbiﬂiod of the dcnfi__g
But gth they put him on tho  big sept

A
’~ i~ , N ’
', ‘ '¢ . R R

sub?ﬁt no.‘l& ,;‘. ,}/' -
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¢
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Subjuf ne. 22

ma he stirts to feel regless
nmmmm_mn.m.m he did not succeed

- In ﬂut sang moment we went inte a car

 We were both tmmnious

The people in the ether car breught us te the hospital

Subject ne. 23
The dentist effice epened : e
His eyes was

"'FfSubjoct. no. 24

I have oxp’eriong_{ ny happinou

Sometime my freid mm!very kind tofa but sometime he ars net
'mlenhon.n;phy." '7‘:”‘ ‘ “"5” iyl

mnlmttophyxg”_mmhu
. Imatmntnﬂia hc-o te canh:ln

Wo mall‘w the nrd‘ns phying hido “and's _j,; -
' mm uum ucm vnry‘tlrod -

[ S VR
e

‘n

g



-Subject no.. 2'7 I - R
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Subject no. 24 (cent*d) B »
He were trembling sven mers than befere )
He shakes his head he held his mether hands -
Subject ne. 25

o 2 | v
A boy went te a dentist te take off a teeth (rofo\ronco is te

| ‘one teeth)
It had plenty. i pesple imido "
His testh was hurting him (rot.ronco }s te one tnth)
He went en the dentigt chair ‘
I went .j_.g family hemb pn tho Norne
I went te the table te hw%o put, thing in Lg_r

®

«“

Subjoct ne. 26

'Td'a.rs was coming down his eyes

We had seft dr:lnku...and many other thim te ut

WQ h‘d a hlbeocoooa sn.cl‘a v ‘ . ¢
’ Luneh ns ready so we 2.!1‘ our lunch
. we m})t bgck j,,g{ho water

A=

Thc dont:lat ‘told him to go back m the waiting roon‘

snbﬁq; ‘ne. 28 “f o v
xach tm ho \utgh the dcatig_t door. he hcldo m- uthor‘-

L)

M et 3 - g

S et b o008 0 i M x wrimaw 0 o

L T SOOIV ST U SV LS VR S .

, .
> g e rion ot g
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Subjeot no. 28 (cent*d)

It n;va 'sad experience I had the week before schoel opepy

Nermally I enjoy myself mere on the last week before school
) opon

T . : o .‘ C?

- .
e o

»
o, .3ubject no. 29
The happy mements wag when....

The happiest moment was when Colin' Croft hgll<§’ndricks S

for a duck

M
/

- ‘I happy to when I heu'd
‘Hiss tedth was badly affected K
His tuth \v;s m
. "Tears came.down’ his cm,_gp _,
The dentg_ - : | ' b |
- He . -;glblim' 1ike . mgr | | ;‘/ - ot

' subj‘oct 'no.‘ 30

'Onodaymlia;mgzmhaﬁngabathmthe beach. - .
- We startod ! ‘"‘ hughing and gharting - o “‘,
'-Ibromtc.uamshm T . S
Towards tho dontiu otﬁcc - - | i

»Ho told hj.s nothor m;:_;__g_w_ (“there" used- a8

pranoun)

;o
v
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Subject ne. 31

We heard a knock g the door
Running in a guava bush
But could not ucapo from Dadu grip
| Dadady alroady asked him what he wm
Towards the donﬂ? office
"Wiil it hurt?" he ask himself

Subject no. 32 ' ° .

Towo.rda thé dentist office

He: thinka that the dentists will be rough to him

He thought it was he turn

The dentists (&)

b : no_t‘he_r". told him | _

- | ii 'dontim told him to have a git . .

-Suddanly ny teacher called to me and ug e 1t . .

_ She did net r@u_g . - . . £

RPTT B TI did not want her to notice that I was scared I sgand up »

FTEE “bravely and then answer her

o | fsgﬁjb’c‘c no. 34
. ’ ) <
. A experience ..

. ‘ Whon I went to bed I droq about it -
. SNy lum ;nd Dad m up u%d asked me
/ f I told her I droq about a picturo
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{ ) ' o | ‘ . .. .
- Subject no. 4 (cont'd) g o
.One afternéon we went Ly our cousine v |
He had to Baks and operation . |
One eye of his cloge a little
His geeth is paining him (with reference to one tooth)
¥ild the boy was sitting there | | '
 Talking to hismelf |

4

&
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APPENDIX 2 | L

" SAMPLES . OF COMPOSITIONS



-

killed it. I ran in our house and stood treibling like

. Teather, I drank water and said never me to go for wood -

S

.

aclin."iﬁut,n_trightonini?qxperienea I had.
PRV . BN ‘ .
* { R K
» 2 ' -
b
<7 .
a S [ ]

(V4
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BT " During the frightening strike .
. . On the ﬁrst day of strike that was on Tuesday 29th May,
b g hea.rd some, pooplo shouting 80 I\nid what is that. I uid C

d.n hy nind may!gg sqnebody fighting. Hut afterwards { heard W4
4 uy f,ather telling my little brothqr ploue not to go on the ‘ o

. ctroot bocanu you will get hurt by denfehmforce. 50 I said u }
in ny mind how is that; what Mppon. Then I hvung my fathqr oy
cg],l:l.hg me. n.nd aayj.ng get up Joan andf put you clothu and g
. _nnd met ydur nothor in tho wket so I said why and he told
“me that tmm is & demonsiratipn and denfenceforce is leting
go teo.rgl.a md ?.mlJ.o:ts«l.mi'h the poople is soning stones after Lo
"_ﬂ}?..- ‘ v a. . . . | e . i . . | . | ;.'
S The hole wook palt und 11: was a bit quito.- Then a few
.dm latcr I am hyariqg that Allisse France was burn down. ’
2 a\vmr weeks later I'am hearing that Registry is on fire. ‘. -
.'ﬂwn m hearins people saying that -if allyou don’ t want milk, T
suau'; nom', nieo. buttuu mt. glnnu. spoonm forks, -

knifeq, lm! th:l.m bm Sunhy -orning at 10 o*clock .




. 5
Group I i )
e _Experience I Had
g One bright sunny arftcfnooh enrlyin the month of m, o
| decided to talk a walk through the ‘Bontanical Garden's i
-3

which is not very ,fnr fro- ny hone. .
.-When I was throuqh having my lunch I took a bath, got

* dressed and started off. \v g e
About four houses past my home I met Cheryl and her

littlo brother. I callod her and asked ‘her where she was

going d\o said she was goink thomamo place with me to get a , -

plant for hor teacher. So we went togothor. ©
Whan we roached Cheryl went on. the eastern side aﬁ the

gardeh 8- and I wént on the wostocm sidi to pich Hldwens when | .

f reached I saw a tree with brilliant ‘flowers tgie more.
the more I‘aw and 'T kept on Mcking and vicking. .
S By qu by nightran was approachs.ng, T was 80 lost in

' the flgwers ‘ ' anu that’."‘)uter a while
I got 80 ired that I Bat do'-n by a tre& to rost. R was so ;

tﬁnd I fell fut uloep. A "- v ‘ S : | s

Whon I.woke up: it,m ‘80 dark t!ut I could not £ind. my
mhuo“'xmtnnmuumum&mmmul o
of & suddoh 1 heard a noiu. = was, so trightoned I.was afraid °

| " Yo mové.. nu noise: m noni.ng ¢ or nM closor thnt I Yelt /
1 I smnﬂ,ng. j’é';wd and leru-cd until 111 ot a nuddon
‘ xonulwwi_’um» holnmwﬂwbitlupw




B

« ) ‘ R -
The ucht drew nureé‘ and nearer until B saw that it was

" somgone {\olding 2 touch. I ran up to ‘the poraon and sgw that '

« it ‘was my du ‘3 wu so hgppy thet I huggod hiu an “the wny

i, W
’ . )
omg. ) .
- :
& . 7 . ’
. : . ..
" } ) .
. A

A *

N
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’ S ) \\'m‘.\. ‘ R -‘M e
~ Group I R : EER |
L Dur:lng the rrightmmg Str,u:o ' \ , *
";" Iy, ‘ e < * .
On the first da.y ‘of- s‘triko that was on. rmday 29th
Lo I(?y. I heard some. p‘ogle ahouﬂng L 1) 4 uid what is t; ng.
&

. But after wards 1 huru my rathor telling my little brotno&
pleaao not to go an tho 'treot b»absa you will get_ mrt by’
denrenceforce. 80, ; uid’ in my Wow 13 that wh' t happen. - "
Then I huring my ° é#-er calur‘xg‘ and oy ing get o
and %you clothora and 50 and' s ther 1n- the urkot
R W a duonatraﬁ#on m;l&e

'Joan

ao I said why and hﬁ“told m N
dohtmcoforcg#s lotirg &0 teusgqa nnd bnl).ot ind thé paople °

"o s  shpt "gﬁonos after tmn. S '& T SO “’

L twye T Holewenk Bast and ik vas u bid Qutte, en fr« ST

} dm 1afqr I'am; Jxowfh that Alliuo Franoe wﬁ?’ ' doim.,l | '
) &- - 3. ¢

¢, A Loy uﬁh latcr 'I aﬁhuﬂng ‘that aogiatry _ on,\giro. . ’A ‘5" ,
- »Then ws, hu.ring p.opl. Paying that 1 a}éw\: on't warit nilk,
augu-. xlpur.-. ge. bu:ttor. uat. > fs. spoqm. torks.

) hﬂfo& qndo 7 ‘big tias of n:l.l rouing amm the and ;' .

A% e L ,
peoplo nming;'&try to stop 1t so that thcy cm get mo 011 .
hté put. in ‘their .tpod. | Poop).c Buko and opon by Aa.tn hbtel.’ ? "

Mnaw tnd othor plms. m. 1, nd u .F Wiﬁ \_,




R e . &

S
ontnorrmd dovm the

1vcr *o. ..I was very busy that day. 80 ‘1 pusod/a short-'
cut. On iy way I saw a buutiml rlowor path. with many
.o roses. ,"f"' ' '
,~ R doctdcd to take some flowers home; 80 I. atoppod nnd 2
| piokod ﬁ" Ihtr tho ﬂnwor pqth there was a tall thom “
C bush w&ﬂx 014 \voodon J.og apound 1t. ¢ C , . .‘Q
| I’fo&rd » very squeaky. so s

qr ) tron tho xhom bush. _‘,v» W
, :l.t m nﬁitth hﬁy smk"l m 'nz-w_‘iighton. and tho ’by ) o

",anako m coninc towu'ds ue "‘,'%?;" B T -’__7 Sk
* L. - .
CTy ' 3 ran aM ecnmd nn'.an way down ‘the. river sido. “AB

- X .-"% . "4,'

-_;f,. I miv_od fhonl' T 014 my -othor ‘the news md suvo her the_ X

@ . . . T

2,

- : »
‘
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Group I
A Prightening Experience

‘ Onilsm 'nftomoon. it was about 2 o'clock. I was e
| crouin( Quesn Mary Stieet. I was olose to the St..Martin
Schoql. ﬁ, ttle drl by the' name of Beunda. was knook !

: .' I got trightemd ‘when 'I saw her undor tho
e S B Y

o CAT. | . , _ N
‘ ; sho 'wu'tuken to tho'hoépital m.diatoly.‘ sho was , o

a.dnittcd at 3 o'olook. Whon the doctor was through. he | ’

Yol tho dnm- of the car, thaw child hand and log .
., ‘1 got shock whent fre-told Him that. SRR
e Artcmp whno tho rfver ‘%ok‘ho -ohild- to hcr home. ’
.WMn h‘ rugh. hy put ‘Her lio on. ho; bcd.& Ho stwod ‘tho‘u _
' ;M t J.ong wh:llc.’ l-te oxplo.n a11 what that M happomd.‘ :

'wmn he’ m thvough~oxplm1n¢ he gavo the -Sh¥24 .ogh.r R 1

.-
P
LA




e
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" GroupI - W - 3
. . X B t."R,l .
PR g N .ln! LW’ . .. ;.

. - Ono sunny Sundayaftornoon. ny. ahor told me thai we
| mro going to apond an momoon by the river. I was not. vex-y .
huppy about it at all. Amrwqy I went to look fer my brother-‘
.o "and sistcr who were Ql.”ing prccotch in tho yard - AS soon as ‘”’
» MR told thon. they atnm dmcing around no. they were so |

happv- o R |
L At about l& o clook we were a1k busy parking tho roo@ in *L o
-;ny Unolo 's. pic,;-up. : hnlf an hour later. we. wpre mq »

iﬂ& towtrdc tho. ;-.tj
T my brothar and sis_ ' ,‘
D tho w-mr. .luvinc e i. 11’1» alone, oxopy fdr uy fm.g T
. ant mothar o were sténas €004 distanfe avay from‘ne, . "%-
& For.,awhilo I m amid ot go:mg. my n‘cmr %cc the rtver. th.i& |
. Just /f“md my back to

" 4..wwhod I nisaod wy footing
'th/ a apluh. oo 5

} sobn as we reachad by tho rigu%idg. g
bk o;rf their c¢lothes and Jmpod .into o

Cwdoe L

:i\



Group I . . o N .
There he is in the waiting room nervously clutching o
his motﬁer'e hand and ocoaeionaliy 1nncing toward the den-
tist's office. His heart 1e buting as if going to fall out
dhd he is grinning with pain. " He sobs and trenblee but hie :ﬁ
mothet is trying to comfort him but in vain. This boy is.
Qling like a elow breeze paesing throush a tr“‘. Hie sott
heartea mother tells him 1t will be off with no pain but . |
._'hp*hae heard ‘other boye say ﬂie triends) how terrable it .
- 4 gaﬁ when removing a thooth, so: he has in mind.how painful
w':"\,ifwouldbe. ST ’ i - —_
f RN s -Now, the. laet minute hae oomq. his eyee eﬁ'eming with . | | |
. ‘teare py sat strait up. His moﬁher 112ts -him up very tenderly | -
" and takes him to the deotiet '8 otﬁ.oe. 'I'he pair went 1nto~
% the dentiee ofﬁ.ee with pale $ace end teare in his eyes. '
 The dentiee takes the "ineument qﬂ*‘fpeving theeth and take T- \»’J». .
_.out the tooth without any pa.tm Th‘% Yoy s giowing face ' |
Looked up ‘at hie sniling mother. How happy he was the tooth - -~
had reove wishout wnypatn: . o T T o T

~-F

-




,

—— fmt  wm s b ctmgn e e A At e v s ——-

‘A Visit to the Dentist.

' 'I'her'o he is in thé ‘Mtting room, nervously. ciutching
his mother s hand and occasionally gla.ncing towards the
antist 8 qffico. At -Tast his turn cqme. he bpgan ahouting.

.. S0 his mother went with him in the dentiqt 8 ofi‘ico, there~

7

tha dentist gave an injoction. he began: crying his mo‘thet
got hold ot him by his‘ hands and brousht him to the waiting

room. ’

Again hls tum came, 8 apd - this ei‘.‘t waé %6 're'mé_)ve “the. .

, teoth he then (i'abbed hl

* So'she went with him the g%,‘ibl,a hin tb-d_:d’bgn ms moat f‘

‘and he obened his mouth md 'the teeth m rouoved;.' rheﬂ he
got up fron th‘e“éhair and left the ro i

' went home' S

~ -
- N

o o : T a AN o S
o T R,
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A wARRr

Teddy went to be Extracted. . "

l‘here he was 1s in the waiying room. nervously clutching
ﬁa mother s hand and oceaaiqm),ly glanping ié\vardp the -
dentist office walting to be extract. “‘Tcddy was a vory e
| coward boy and never had extrracted befufa. o ) ,' .
.« Teddy saw a little boy eom.’mg out’o¥’ thu %entiat'a room

&

to cry.  When

s

\ crying. Teddy was much more _afraid and bo'
his mgthér heard him crying ‘she said gen
brave boy, it will not hurt" The Feddy e

“ntﬁd boy waa erying' | "’mﬁhc&usea n} ", _

bon ~t cry, be

'God. amthat 1t will mt hurt it win never hurt. you said

- Y

you wgnted Q be a hero. didn't you, well tq,w,he ou,have

'l 2

‘to a very brave man®. ‘Okay I be brave" mplied ':a'giin'. B )
Ry s

Soon the dontist' oamo out of the room @nd called P |
& mmy. Wheri he went « ilont:ls roor he m at’ill axfraid SR
. -but he membored what his nother t‘old I‘aé ho acted bmve o '
!ho dcntiat 'liaﬁ hin up and mit. hin to eit on tho ohir'. .

. -

%{uﬁ utama nza tnm. He: ‘thought the denyin¢ was selﬁsh. T
: , S e . Ny A : ..,ﬁ:\

e
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to met hls mother. This mothe"r‘did.hot see him crying so
she knew he 4id not cry and that she had a very brave sqri.



: .
v gy . ) . v'."‘?' ". ) N ‘ * )
Group II . , o i R T
. e . - s . . . ) —I'¢“ 7 \ o LA . ! . ’ L -’ .. T e
. ) L - . 19 * R \y\' . " e .
. Aele ture of my ex: e o . T, .
A‘ . . -m ) g!: ga 'h’ r T YT .
[C’ ‘ - . - ) *

l"

: Om uly Sunday morning. dad and I thonght that wo should

;«Sh‘ors cauee dad told m dorv e, d‘isturb then.

9
L1 r"-uv

o m._ 1ng. VIe were hal'f wq When dad prcSned tho d’ and

“the: car did not evan slbw down m;qh lus to stop. Whon I )

.::.qaw tha', ' 'began to gﬁ?’ arrj.ad becauso dnd m driving ttg '."
ai_x.ty-;t".;.'miloa per: an Tour. . '

’

) v&p’”driﬂng with“ng bra.kes ror a good whilo wh"an

‘,.m cauo %o a bnml cornar.' 1\11* dad *criod to slom dovm fhe SRR

o car he a1a not auccead. In that aqo nomont we wcn‘t into |
yn -car in the 3m~'cornor. then temn ovsr three tinos on
) read.,md;thcn gm wam m tho qu. .Q "" ‘ *"’*,, g
VIo ware buth' Wm‘»

" sar Wrought ua to Hhi ne?aﬁ,.‘m:f ?_’nwnonrs mr; fouad
-,xq ult.in tht hoapiw w:lth

N . ' a's

Bout: twenty b-mm @ %w
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Group II

Composition

“There he is in the waifing room nervously clutching
his mother's hand and occasionally glancing towards the
dentist‘s office.” "Oh dear® he thinks "this is my first
time to the dentist I am so frightened. I am behaving
fooliﬁhly I know for a boy of twelve years but boy just
coming here has scared e daylights out ?f me. The place
is so spotlessly cle I feel sick and the air seems ;o be
sprayed with some kind of medicine.™ His hands are clutch-
ing hard at his mothers they change colour. His face goes
white he looks pale all over. ™“You are féeliné very nervous
dear aren't you?® inquired his Mother. He goes red. "A
little I supose” he says. His concience says to him "ooh
what a teller of yarns you are you can‘t even stand up!"®
"0f course I can‘'t"” he says aloud. 'Of course you cant
what® asked his mother. "Er nothing"™ he answers. He says to
his concience silently "you monkey see what you made me do!”™
If you were in my place you'd be every bit as frightened as
I am. |

The door opens a patient comes out his hand is across
his'qouth he is crying the tears are running down his.cheeks
but no noise coﬂes from his mouth he leaves the waiti
r'OOR. Tho boy feels even more sick. “"Next" said thenjz;tor
-and in went the next patient when he came out he too was
crying. The last person went in the boy feels liké the end



Group 11

Composition

A Frightening experience

It wan . bright Sunday morning, the birds were singing,
there were .ots of butterflies in the garden and the dogs
in the neighbourhood were barking loudly and playing happily
together. I got out of bed because I heard mother calling me.
I put on a T-shirt and jeans and flew out of my bedroom. I
ran downstairs to find breakfast ready and every member of
my family eating except me. "Huh" said mother, "You're the
only sleepy head in the family". 1I told Mrer I quite agreed
with her statement and I then sat down to eat it was bacon
and eggs for breakfast with a glass of milk and a glass of
Juice and if you wanted you could get cereal. Pather said
~ that they had planned to g0 to the seaside so after breakfast
I must get my self ready this I did and at niqe o‘'clock my
Father, Mother, Stephane and Antonia my sisters and I left
our house and started off to the sea.

The sea was a lovely blue but the waves were gigantic.
My Father said that the cause of that must be that mount
soufriere was erupting\in Guadeloupe. Anyhow we all went in
fhe water was warm at f%rst but then it began to get cool
and then cold the sun was blotted out by heavy dark clouds and
a terrific wind was blowing. I shouted to dad "what‘'s hap-
pening to Mount Soufriere you want to tell me its causing
all this?" I got a nasty stare from him if looks could kill
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Group II

Recall a personal experience you wish to share with a friend.

"Prightening"

o

I recall an experiencelIlwent throu,h on Saturday 23rd
June 1979. Our house was under attack by huge stones. It
was very frightening. Although stones were being fired from
all directions, daddy had his gun defending himself.

That same night daddy told us we had to leave the house
if in case they came back. They had stop. So we went by
some friends in a car. We slept there for the night and
went home next morning.

All on the ground was packed with stones and all our
showroom glasses were broken. Daddy had told us to leave
it, so we left it for about two days and the third day he
said let's clear them up before the pieces of glass cut
people. There‘'s always some small boys hanging around play-
ing. So we cleared there up in about 2 to 3 hours. Becayse
all inside the showroom had glass, stones. While one or
two of them are cleaning inside, we are cleaning outside,
picking up all glass, and stones and bottles with a bass
broom.

I wouldn't like to go through that again.
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Group II

Composition on

"A personal experience I wish to share with my friend"

One Saturday afternoon I went for a walk. I walked for
miles and miles until I came to a spooky, old house. I then
realized that I was at a house which people said was halunted.
I started back in fright but curiousity got the better of me.
) I then.started to explore the gardens. 1 saw a mango
tree in the distance so I sauntered over to see if I could
find any mangoes. 1 started to climb the treg.but fell down
in terror as I saw an ugly old head peering at me through
the leafy branches. I was stunned and sat still. I quickly
recovered, got up and ran towards the house. On the way I
tripped over a log and fell headlong on some stones. I feck—
oned that I lay uncon%cious for about fifteen minutes. When
I finally came round I saw a movement in the bushes then
pilercing dark eyes glared at me. I dndn't wait to see more,
but ran through the archway that lead into the house.

THe corridor was filled with cobwebs and the spiders
lay dangling loose. A shiver went up my spine. I realized
it was dark and suddenly I saw an eerie 1ight at the end of
the corridor I followed the light and saw queer pictures And
movements and I thought I was on a ghost train. Afterwards
I heard queer noises as if ghosts were coming to life, then
suddenly heard a high pitched screanm. I looked round in
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fright then saw a door opening and closirig again and again.
I went through it and was delighted to see sunlight coming
through. I ran thanidfully outside only to hear =Boo". I
turned to ses what made that noﬁse only to see my younger
brother and his friends giggling in a corner. The: the
truth dawned on me that they hmad tricked me. I was nxe:

I never wish to encounter an experience like :'"n*

again, never:
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I'd have been dead. "Come on in", said\ti 1t's getting
worse. I started to swim to shore I was a good way out
when I reached the shores edge just getting out of the
water a great wave about eight metres tall threw me down
and pulled me far out to a place where not even my father
could stand up and he is about six feet nine inches tall.
I began to drift farther out and I could feel the cu.rent
pulling me. I was coming closer and closer to some horrid
tocks tha£ have torn other people apart then I brushed
against something i turned around and saw a bouy I caught
hold of it and I hung on for gbout three hours.
Then suddenly the wind ceased to blow the clouds moved
the sun shorie down and the sea was calm calm enough for me
to swim back it looked but I knew the currents would make it
impossiﬁle my best chance was to kxeep holding on to the bdbouy.
Then I heard a throbbing noise and I saw a motor boat coming
out to get me.- They pulled me on board. "Your parents called
us”, said one of them, "but it was impossible to come out
here.” "Never fainted eh" asked another, "you‘'ve got stamina”.
They took me home my mother made a terrible fuss about
me and my father said to her "shut up you're getting too
excited®. "0Oh dear® exclaimed Mother "thats true" she con-
tinued "the poor child wili get excited. I was glad she
was thinking in that direction usually what father had said
would have started a row. I was dried and put to bed for

two days I was up and about very soon but I never again went

far At +An cawim whan wa want+ +A +ha aaa
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Group II

Composition

A personal experience I wish to share with a friend

I had a very frightening experience and I wish to
share it with a friend. This experience was not in Dominica

so, I feel my friend would be happy to share it with me. It

was in Miami.. -

Last year 1978 for the August holidays I went to Disney P
World in Florida in Miami. I went to see Sndw White‘'s Scary
Adventures and they were really scary. 1 saw a witch send-
ing a box of jewels towards me but it was not a real witch,
it was one worked by machine. I also saw something like a
ghost and it scared me very much.

ﬂpen I came back to Dominica I thought of my friend.

I thought of experiencing that with her for my second time.
I would like to share this with her, I think she will like

it eve though it is scary.

4
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Group II
"A boy walting to be seen by the dentist‘'s"

.
"There he is in the walting room nervously clutching

his mother's hand and occasionally glancing towards the
dentist‘’s office.” He sat there trembling so bad as to be
shaking the bench he is sitting on. Starts to cry every
time he hears noises coming from the dentist‘s office.
Trembles every time the door to the office opens thing its
his turn.

Next its his turn. He trembles, starts to cry. The
office door open and his mother brings.him in. He starts
to fight for all he is worth. The dentist's slaps him and
puts him in the chair. The tooth is pulled out and he dosen‘t
fi11 anything.

He starts to cry and says he is sorry for being so
troublesome. He tells his mum he won't be afraid next time.

He tells the dentist's sorry.
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of the world has come dooms day haawarrived. This time the
doctor takes alot of time with his patient the pati&gt is a
woman when she came out she too was crying. 'Noxt"aaid o
the dentist. The boys mother pulled him up he tries to

stand he accomplishes this "come on” said the dentist I

{n
havent all day you know."™ "Yes" says'the boy and he faints.
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Group II
Compbéifion ﬂ> 3
- s | ,/

"There he is in the wdlting room nervously clutching his
mother‘s hand and occasionally glacing towards the dentist’s
office."

"He sits quletly wondering)what will the dentist do to -
him." "He is afraid of the deqfist and wonders why there are
so many holes in his teeth." _

"His turn comes quite suddenly. He cluches his mother's
arm still more tightly"”. "He gets up with his mother apd walks
with trembling legs from the waiting room to the dentist's
office." "He looks te frightened.”

- “The dentist asklhim a few questions he answers thém
quitg nervously.” Quite suddenly the dentist told him to open
his mouth for him to have his injection and he does this quite
willingly but when he see that lopg needle he closes it."

"With the help of some nurses the déntist is able to
give him his injection.™ Whilst he (i1s having this he screams
and cries and shouts that the other ;;BEIe.in the waiting
room think he must haveka~very hard time with the dentist."

"The dentist tell his mother that she hﬁs to bring her
son another day because he can‘'t get him to do anything sensi-
ble and he has patients today.® “The 1ittle boy is happy to
hear these words but is angry with himself to get the dentist

+ 7 impatient with him."
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Group IIX
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Composition . \ |
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"There he is in the waiting roon nprvouslx qlutch
his mother‘s hand and occasionally glanogng towaf&s the
dentists office” He is a little boy 80 you can imagine how
he is, he is trembleing very much he looks at every body
goes in one by éne. He is coming white: and whiter when he
see he is coming nearer to the door. |

When it was his turn I could'not look at the boy any
more because he even trembleling even more than before and
lips became whiter than before. He was just four years and
began to cry. ‘

He stamps his feet on the ground he swigs his hand he"
shakes his head he hold his mother hands tighter than before
he trembled and trembled tell at last he went iﬁside, you

cduld imagine his actions.

?



Group II ' .

Composition

One day a boy went to a dentist to take off a teeth.
It had plenty people inside so he waited for a' long tiqe

" then his teeth was hurting him so much he glanced towards the:

dentist office he went inside and sat down on a chair then he
"éhe dentist was through so_he went on the dentist chair and
showed the doctor the bad teeth he had. Then before the
dentist took off the teeth the dentist.told him how comes you
glanced at the'door and came him. He said only teeth is
hurting him so I opened the door.

Then the dentist told him you must wait your ®Rurn next
time. Then he sat.on the chair ahd the dentist took off the
teeth.

<
When the dentist took off his teeth he screamed therd

his mother opened the dodr and came in to see what was wrong.
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'APPENDIX 3

SAMPLE OF ‘'LETTER SENT TO

SCHOOL PRINCIPALS

<
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The Principal
(Scheol)
Roseau,

Dominica.

Dea’r‘.‘l..'..........

May I express appreclation of your w;llingness to provide
a group of participants for my proposed research project.

The purpose of the study is to examine the written
errors of primary school students in Dominica, in particular,
'thcir syntactical and morphological errors. To that end,
twq tOpics are be g assigned, and “these will be presented

Vto you on the day of\data collection by my sister, Muriel
Monelle. - | \\\\\ ‘

' My auggczflon is that each of the topics be presented
by the class teacher as,part of a normal writing lesson.
%hic would facilitate generating of ideas, and bring to the
surface any questions which the students may have concerning
the directions. Once actual writing has commenced, however,

éﬂ req?est that'each student be allowed to work on his own
i. e.'without assistance from peers or class teacher. (The
.use of dictionaries is* permissible ) You will appreciate, I
am sure, that the accuracy and value of the data will depend
upen the - oxtent to which the scripts represent the students*®
ewn efferts. Miss Menelle will be respensible fer cellecting-
' the acﬁ%pta:frou the class teacher immediately after the

writing has been cempleted.

R o—
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I look ferward te discussing my findings with yeu upen

my return to Dominica.

i'remain.

Yours Sincerely

. Patricia M. Monelle



