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. Abstract

The purpose of this descriptive study was to explore
whether @ short term survival camping program could enhance the
self concept of participatsing 1nstit|kionaHzed behaviorally
udisturbed boys from Westfield. Hestfield is a residential _

‘treatment cen@er_located~1n.Eﬂmonton, Aibert¢,3~ftgfs:oéned and:""
operated by the Government-of the Province of Alberta, and was -

set up for tne care of emotional]y and behaviora]]y disturbed ¢
Boys and g1rls between the ages of six and sixteen

The camping prdgram used in the study was deweloped by

Gene Cummings, former d1rector of staff development for Washington
~State Mental Health Programs There are various components to the
cdmp, including not only sucviva] but also sk1lls deve]opment, and
) varibus exercises a1med at deve]opwng competence at many Tevels.
and an awareness of one's. personal resources.

Six Westfield boys between the ades of twelve and sixteen.
took pdrt in a five day survival camp. Another six Hestfield'boys
wére selected to farm a/COmparfson group. 'The Tennessee Self Concept.

- Scale was adminisStered to both groups be?ore and after the camp, and
“the results were compared to test the f011ow1ng null hypothesi&
- the self concept scores of the camp group did. not increase by a
greater amount than those of the no- camp group.

All tnelve boys scored very low on their‘prthests. Resplts
from the post-tests showed an increase in the self concepts of both
groups foliowing the camp. However, the increase in the total seﬁf
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concept of the camp group did not prove to be significantly greater
. thAn that of the no-camp group, and so there was ne basis for rejec-
ting the null hypothesis.

The finding that all subjects scored~very low on .the
Tennessee Self‘Concept Seale suggesteg that these éniﬁdren are
trOubled, urhappy and disturbed persons who dislike themselves
Consequently. therapy programs must continua]ly be geared towards
/fostering higher levels of self—esteem in partiCipants
_ It was conc luded that there 1s a need for future studies .
in thfé area, utilizvng a greater number of subjects in order to
‘increase tﬁ: reliability of.the results. Longitudinal measures
of self congept should also be inc]uded to assess the long term
effects of~;oth the camping program and the Westfield program. It
was further recommended that future studies include such measures
a% personanNty, recidivism: typesnof offense, lenoth of stay in.

the institution, and intelligence quotients, ip order to determine

.

which adolescents are more likely to benefit from a survival camping

{ experience. : ,

. e
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Ch.pter-l'

//’ . Introduction

'Behaviorally disturbeq children and adolescents are ‘ommonl(\
'S charactehjzed.by their loy self concepts. The more disturbed 1nd:;§)
vidaals Jsually end up in an institution where, it is hoped, reha-"
61]1tation will occur. ;Howeva-‘ if a child'; negative behavior ‘s
controlle& within the institution and he 1s.subse§uent1y discharged.
hd may nevertheless, not be considered rehabilitated. Rather, it
is expected that the child's behavior will soon deteriorate and -
that he will need to return to institutional care unless his beha-
iiora1.change was also accompanied by an improvement in self concept.
Consequently, manyhre@apilitation institutions are geared not only
towards the'control and modification of Sehavior. but also towards
-enhancing the self concept of their residents. Westfield (1) is
© such qc institution. Here the child's day is structured with~spéci-
fied times for rising, eating, washing, completing one's chores,
attend}ng school classes and recreation programs, for doing homework
and for gding to bed at ni;ht. There’arp rules and regulafions
with set'honsequencés for those who do not adhere to them. All-of
.this is to cont;ol behavior and prevent chaos by brovid!ng the
chi]dren with order gnd gtability in théir lives: ‘}t alqovgives twi
children a greﬁter feeling of security than they have previously

S

- experienced. ) _

°t &

le Westfield is a government operated residential institution
treating emotionally and behaviorally disturbed boys and
girls in Edmonton, Alberta, Canada.

1
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-At Uestfiold there arc also 1ndiv1dualixed treltment pno‘ )
qrams'where the GMphasis 1s not only on controlling behavior. but -

also on building up the child s feelings of self &rtn T&accom—
plish this, individual -areas of strength and \ctﬁhtst are souqﬂt out.

* and built upon. Whatever a chitd’ a.strengtns"re. the therapeutic .

goal becomes” to provide him with recognition for these strengths

-
.o

and to 1mprore his self concept. ) .
The Outw;fd Bound p?ograno in colorado. Minnesota, and
Hurricane 1$1And were establis?cd ‘as an .alternative to institutiona- .

lization and with the purpose of developing Juvenile deIinquents
feelings of competence and thus improving their self concepts and
feelings ofoself worth. It was thought that by exposing adoles-
cents to severe physical challenge and pushing them t0 their physical
limits, these children would get an opportunity to actually demon:
strate their competence to themselves.- Kelly ‘and Baer {19713,
having studied the efficacy of these Outward Bound programs.
stated that this approach was of Sufficient value to recommend it as e‘
a supplemept if not an alternative.\to instltutionalization

The question arose uhether a positive change in ;elf con-
cept could be brought aBout from a program which would be similar
‘to the Outward Beund programs, but which would be of & shorter
duration and which wouTd be an adjunctive treatment modality, rather.
than an alternative to instifusipnelizction.‘ Institutional treat- -
"ment probrams are very expensive to operate. and the social cost -
of emotional and behaviora] disturbance is such that more effective

C .
me thods of treatment must constantly be sought out. Therefore. if

" ~



behavior is related to self concept; and if self concept can be
 jmproved by a camping experience, then institutional child care
programs should also involve their residents in camping experiences.
-Ihis was the purpose of the present descriptive study: to explore
whether a short term survival cam?ing program could enhance the
self esteem of partjcipating institutionalized behaviorally dis-
turbed boys from Westfield.

In the summer of 1974, six Westfield boys between the ages
of twelve and sixteen took part in a five-day survival camp led
by the author and a co-worker,’Mr. D. Bentz (then recreational )
director of Westfield). =~

The Tennesséb Self Concept Scale was administered to
the' boys both before and after the camp, and the results were
compared to another group of westf1e1d boys who had not attended
the camp, but had also comg}eted Tennessee Self Concept Scales

(1.S.C.S.).

Limitatjons of the Study

) j A major difficulty in researching the effectiveness of
treaiaent programs is that of defining and controlling the variables.
Lt can frequently be argued that the true independent variable was
not necessarily the program jtself, but rather the attitude, the
personality, or other attributes of the program leaders. These
variables were not cbntro]]ed for in the present study. However,
the camping program itself was carefully described in Chapter 111
in ordér that anyone wishing to replicate this study would be able

' 4
to provide as close as possible an approximation of the camping



experience.

The small number of participating campers posed a problem
for statistical inference. Yet due to the emotional and behavioral
difficulties of the students, an& to the nature'of the program, it
was deemed necessary to keep the group to a maximum of six. This
however, was a descriptive study. Though an expeiimentq] design

-

was used, the main objective of the study was not sq much to esta—-
blish a clearly defined causal réjationShip between the squivaT
camping program andiself cqncept; but rather to discover {f there
would be any.impaét on self concept; which would warrant futuref
experimentation with the program.

This study did not have a true control group. Though the
T.S.C.S. was admfﬁistered on a pre and post tesi basis to a group
of boys who did not take part in the cahping experience, thesg
boys were ﬁeverthe]ess involved in the various eiementg of the
Westfield treatment program. Consequently, it might be expected
that their self-esteem would be bettered during the period'of time
between pre and post tests. Again, however, since this was ﬁot a
strict experimental stﬁdy, a compé}ison group was deemed acceptable

to explore 'if the camping experience was more effective in improving\

self concept than was the Westfield program.

Organization of the Study

- Following the above introduction on the nature and purpose

of the study, a condensed review of the literature related to the

self concepts of behaviorally disturbed juveniles was presented.



In Chapter Three, the survival campjng program was described in its
vprious’comboﬁents, The study' gn was discussed 1n.Chapter Four,
along with tﬂs methods and procedures, used in selecting the students
and administerihg the T.S.C.S. The-resultg and findings of the
_study were reported in Chapter Five. Chapter Six éonsists'of a

summary of the study, along with the conclusions that were reached

and the reconmendations made for future study.



Chapter 1
Review of‘Related Litecature«

Introduction

D ’
Interest in the.self is not a recent phenomenon.  As a

theoretical c&'%ept, it can be traced back to thé seventeenth
century when the French philosopher Dgscartech1rst discussed the

cogn1to," or self, as a thinking substance Later thinkers such
as Lleibnitz, Locke, Hume, and Berkeley gave vigorous philosoph1ca1
exam1nat1on to the self. During the first forty years of this
century, with the rising propensity of psychologists touards beha-
viorism, the self lost populerity as a theoretical construct. It
was however‘kept alive by such men as Cooley, Mead,'Dewey. and
James, and since World War II, the concept of self, and other-
anc111ary concepts such as self-actualization, self-image, se{f-v
esteem, and self concept have been strongly revived as subJects of
psychological thought and study. (Hemachek, 1971)

Humanistic, or third force psychology, is the branch of
psychology which deals with the concept of the self and other human
experieq;es and expressions, such as love, creativity, aud values,
which psychology has long neglected. Humanistic psychology is
related and can be traced to the philosophicat priuciples of pheno-
menology and existentialism which originated with Husser] and
Kiepkegaard respectively. (Verneaux, 1964) o
Phenomenology is a philgsophy which stresses thet realit;

lies not in the event, but rather in the phenomenon, which is the

person’'s perception of the event. qu the phenomenologist, one's
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”peYCeptibns grow out of his own'experienceg, and the reality he
rgsponds to is his own. .

| 'Existegtialism stresses an individual's responsibility for
maki&g_himself what he is. It expresses the ind!gjdual's intense
awareness of his own existence and freedoﬁﬂfo choose among alter-
;atives fof behaving. A main tenét of exist¢0t1¢1{sm }s thelidea
that man struggles to transcend himself, to reach beyond himself.

’ A]frqd Adler, Ka;Eh Horney, Car] Rbgers, and Abraham Maslow
are all psychalogists who deal with the self. They espouse a dyna-
mic view of human behavior in the sense of seeing man as an attive,
Ehoosing, conscious organism whose behavior is shapéd by both -
internal and external forces. Moreover, they represent points of
view that give man credit for ﬁot only assigning per‘bna1 meaﬁiﬁg

to his perceptions and experiences, but for adjusting h%l behavior ®

so it is consistent with his personal meanings. {(Mamachek, 1971)

Self Concept Defined

Raimy, one of the first to make a proposition about self
concept, stated that:
-
The self concept is the more or less organized
perceptual object resulting from pﬁésent and past
self-observation... (it is) what a person believes
about himself. (Raimy, 1948, p. 154)
Most writers subsé%ient to Raimy have implicitly followed
- his definitiop; however, as noted by Balester (1956), there have
been -some confusions of definition, .as many have described the
functions and operations of self concept, but fewer have defined it.

f Taylor advanced a definition:

~



.the- phenomenoMgically unitary cohfiguration &
of symbolic constructs with the self as referrent
which the individual derivés.from experiences and
utilizes as a frame for self-evaluation and under-
standing, and in- perceptton and behavior related
to the self. (Taylor. 1953, p n . -c *

~ Fitts, who devised the Tennessee Self” Concept'Scale‘(T.S.C.Sﬁ)-
used in the present study, defined self poncept in a coftext similar
to Taylor's: »
The self concept is the phenomeno\ogical configu-
ration of self reflexive, affective- -cognitive >
structure. (Fitts. 1954, p. 16) '
Fitté recngnized three principal parts of the self, which he referred
to as subselves. These are the'se1f¥$§—object (ldentity Nelf); the
self-as-doer (Behavioral Self); and the self-as-obseryer [and judge
(Judging Self).” Using the subselves as a basis for det ining
. . - Q
self concept, he derived a pool of items from a number of other
self concept scales, 1nclud1ng those developed by Be]ester (1956) and.
Taylor (]Q53). .Other items were derived from written self descrip-
tions of patients and non-patients. This led to the pub]idhtion of
the Tennessee Self Concept Scale in 1965. The chiief advantage of .
this scale is that it has become wfdely used in self concebt
research. Fitts et al (1971) report that until 1959, almost 200
instruments had been cited as used for measuring self concept,
and many more were devised after this. Coneequently, it became
very difficultAto collate and integrate the existing self concept

o

‘research.

o

The self concept as defined by Fitts in both theoretical

and operat1onal terms (by use of the T.S5.C.S.) was adopted for the
3

Kl

purpose of the present study.



Se1QConcept and Jw Delinguencx . J :
A basic proposition ynderlying the present study was that

individuals gx@ibiting behavioral problems ‘tend to suffer from a
poor self conce;t. Rogers (1951) and Combs and -Snygg (1959) have
maintained that the self concept 1s‘a’sensit1ve reflector of mental.
health at both ends of the continunm - menfa] {11ness and . self-
actualization A number of articles and experimental studies have
supported this position (Wylie, 1961; Gordon and’Gergen, 1968;
Coopersmith, 1967; Rosenberg, '1965; .and Diggory, 1966). One
of the earliest s?rd1es to support the stated proposition by
focussing directly‘*on the self concept of the delinquent was that
of Bale!ter (1956). Balester used one hundred-self-apprnising
statements gﬁ derfye a measure of self concept U'.1oying'the Q-
technique. Using ma;e adults, male non-del inquents, and male
de]inquent§.ﬁn his study, hé found that the magnitude of the Q-sort
self. concept score did not differentiate the adults from the non-
dé]inquent,youngsters. However, both these groups had significan-
tly more positive Selftfoncept scores than did the delinquent
subjects. Mqtoori (T9§3) also used the Q-technique’to find that
‘the "present se\f" of delﬂnquents differed widely from that of a
control group, but that their "ideal self" was quite similar.
Deitche (1959) used the T.S.C.S. and found that non-delinquents
could be differentiated from de]inquents by their higher self con-
cept scores. Atchison (1958), also using the T S.C.S., found a
statjstically significant difference (p<<;01) in self concept scores

between two groups of ninth grade boys who had been classified



/ -
either as a beRavior problem or as a a?n-pehavior problem on the

bagis of teacher rgtings. Though these boys were ; behavioral @
problem, they had not as yet been classified as adjudicated delin-
qd@nts. Egstein (1962) studied the delin;bggt female's self con- ‘ )
cepf and reported that it was more negatif1siic than Ehat of the
"non-delinquent female. Fitts and Hamner, having reviewed the ’
literature and conducted a number® of studies on the‘seIf concept

of juvenile delinqugnts. suﬁmarized thgir coqclusions in this

way: 5 .
It is clear that delinquent populations do differ .
markedly from non-delinquents in their self concepts.
These self concepts are more negative, more uncer-
tain, more variable, and more conflicted... Delin-
quents are down on society and often in conflict

with society, but 1t seems safe to conclude that

they have the same difficulties with themselves.
(Fitts & Hamner, 1969, p. 20)

Self Concept and Behavior

\
A second premise underlying the present study was that

©

. . .
behavior and self concept are interrelatedu and that consequently,

to rehabilitate persons of antisocial behavior, both self concept

9

and behavior must be modified. . Numerous writers, amongst them
- B . ~

Stephenson (1953) and Hamachek (1971).;have emphasized that a person
[+

will act like the sort of individual he perceives himself to be.’
Fitts and Hamner wrote: - - ' N

It is well known that juvenile offenders can and

do, modify their behavior while they are within the
controlled environment, of a correctignal institution.
However, unless there is an atcompanying change in
self concept, we would not expect the new behavior
to continue.y (Fitts & Hamner, 1969, p. 33)

-
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Joplin (1967) collectcdadata which, when.?ater anal by
Fitts and Hamner (1969), clearly supported the ‘above stated position.
He administéred the T.5.C.S. on a pre and post test basis to 28 Ss )
from tﬁ? Highfields Center in New Jersey. Approximately two years .
later, he was able to collect foIf?w-up data on the same 28 Ss. At
that time, 11 of the Zé had drifted into additiongl difficulty,
and were again confined to cqrrectiobal institutions. Upon analy-
zing the data, it was discoéered‘that those subJectS who -subsequen-
tly turned out to be non-recidivists also de@onstrated the greatest
and>heaith1est self concept ch&nges during treatmont: This 1nd1?-
cates that the self concept should be'a helpful criterionsef reha-
bilitation progress. lf a ijenilo de\inquent is discharged frgr
an 1nst1tution but stil] views himself as worthless. nadequate, B
and undestrable, he may not be t;uly rehabil{itated.

V,Ame]qorating a person's sel{ttbncept is a difficult task;
partly because it has been formed and §frengthened by & 11ifetime's
experiences, and partly because individuals who have a poor self
concept will typlcally avoid many challenges, for fear of not being
successful. This is a circular bind leading towards increasingly
negative self-perceptions. Indicationsajjz\(ggt 1nst1tution$liza-
tion per se .does not alter self concept. Fitts and Hamner (1969)
found that the length of time that had lapsed since commitment was »
not a significant factor in the self-pefception of 96 males. Megse,
(1961) found some change in the self concept of institutionaliéed
delinquents over a six-month period, but the: change was not signi-‘

ficant.
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" This does not. necessarﬂy mean that 1nst1tutionn programs
cannot effect any changes “sel‘f concept. In fact, experiences
which are\ meaningfu) and siwﬂélnt to the indfvidual do generate
self concept change. The previously discussed data of Joplin showed

a significant” increase (p< Ol) in the se]f conce‘ t of 28 delin-

quents following theﬁ' stay at Highfields, where fersonal adjust-

_ment uas stressed rather than vocat1onal and aca
The mean total self concept score for this grou
fell at the 20th percentj'le on the pre-test, and @Mt  up
the 50th percentﬂe after an average o%gh R 1 s {n the
program.” - - ‘ % '

. This was an especially significant change because. accor-
ding to Fitts and Hamner (1969), the T.S.C:S. measures such basic
and stable ‘elements of the self éoncept, that this measure does ﬁot
change readily. Consequently, many studies that used the T.S.C.S.
did not show significant changes as a res_uls of counseling and
therapy programs.t Fi sr and Hamner (1969) concluded that the
T.S.C.S._\ws not nr&ﬁuﬂe to temporary or sn:perficial changes
in the individual.

The Westfield )&atment Program

Awestfield is located in a }eside,ntial' area in the City of
Edmonton. The complex consists of five totally self-contained resi-
dences .for seventy-two boys and' girls between the ages of six and
sixteen. A_n additional _ten chi]dre}.l attend & day program at West-

field, and another forty children live in Westfield's six group

homes which are situated in various residenttal districts, in the city.

-

-0
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The children are cared for by a staff who work together on
a team basis. The staff must all be familiar with the goals and
objectives for each child. Therefore, time is spent in mceti».
and individual gncdunters away from the children to work out any
differences of*opinion with regards to the child's treatment pro-
graﬁ. The "key worker" concept has been adopted in most of the
Westfield units. This consists of one Child Therapy.Counselor \
being responsible for setting up and maiptaining a good treatment
proéram for one or two_designated children. Thus, it is the key
worker's responsibility to present the treatment ﬁrogram to thé _
whole team of staff and to make sure that it is understood and will
be 1npiei!ﬁtad by all. .

The Westfield school prog>am'was designed to meet each
student's individual needs. The teachers have frém four to eight
students in their c]assrooys and the emphasis is on getting the
students to develop 5 sense of success and achievament in their
work . '

Westfield also has a recreation program which is tied in

with the treatment goals. There is an indoor swimming‘pool‘which is .

- .
used extensively for individual and group swimming lessons and for

general recreatibq. - There are organizgﬁ team sports} however the
emphagis is on getting the children to jo}n community teams in
order that they can learn to cope wi the environﬁent to which
ihéy.will eventually re;urn. | ' ' ~

The overall supervision of the medical needs of the children

is the responsibility of the Westfield nurse. When a child first

-

-
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arrives at Westfield, he is seen py either of two consuigiﬁg physi-
chans, and any instruction for medication or treatmeét is givgn to
the staff by the nurse. .

' Every child Wig'l.d is conferenced every three mdnths
by the total treatment team. This team consists of the director,
the child therapy counselor from the nesidence, the nuriey the
recreation director, the Westfield social worg;r. the social worker
“from the community, the assistant principal of the Westfield school,
the teacher from Qestfield or the teacher and counselor from the
community school, fhe psychologist, and at times, the consulting
psychiatrist. The child_ may also attend the conference ifyhe
wishes to and 1f it 1s deemed beneficiaf:that he bg.present, At
this coh%erence. emphasis 1s placed on develoﬁing a better urider-
standing’ of the child's needs and problems, and Bn setiing short
_and long-term goals for the child. (Frauenfeld, 1974) Y e L.

Family contact and involvement is seen as vital in the
overall treatment program for éach child. Howard (1973) fouhd
that family involvement in treatment. and the extent of tﬁerap;.the « i
families were expose& to..was an important variable in the‘sucébss-
ful treatment of Westfield children. Another ffnding of Howard's
(1973) follow-up study was that “positive adaptation to the insti-
tution did not forecast adéquacy in the post-Westfield environment..."
(Howard, 1973, p. 80) Once again, this would ind¥ate that beha-
vior control in itself is not a sufficient indi¢atorlof reh;bili-
tation. Howard suggested that "the nature of situational factors

after dischaf@e were the most predictive of post institutional adap-



tation."” (Howard; 1973, p. 81) However, the earlier mentioned
data of JoMin (1967) would suggest that an equally significant ]
predictor of pos; 1nstitut}ontl adaptation for Westfield residents

might be the self concept changes they underwent during treatment.

.Lamping Programs and Self Concept-

Hoping to obtain better rehabilitatiqﬁlrg;ults. many indi-
viduals responsible for treatment ﬁrograms have looked for alter-
‘natives to institutionalization. The above mentioned Qutward
Bound ‘programs of Color&do. Minnesota, and Hurricane Tsland consist
of adventure camps which treat juvenile delinquents withoutlinsti-

\; tytionalizing them.

o

" A mnjor study by KeIly and Baer (1968) rovieuod the impact

0ut1?rd Bound programs were designed for, and they aimed at, the
_ building up of self concept through the development of higher levels

of competence.
Id
.the adolescent is called upon to achieve beyond

- what he belfeved he wa¥ capable; to demonstrate
his competence in the most meaningful way - by
action. An underlying assumption of the present
study was that by part1cipat1ng in an Outward Bound
program the delinquent's self-concept-would imprave
and he would adopt a more socially acceptable mode
of behavior. (Kelly and Baer, 1968, p. 5)

Using the incidence of recidivism as a measure of behavior change,
Kelly and Baer found tpat there was significantllfless recidivism
(p<.01) ‘on the part of those juveniles who took part in the Out-

ward Bound programs- than there was in a comparison group p]aced in

18
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regular public institutions. '

A similar study by Willman and Chun (1972) looked*at the
outcome of the Homeward Bound program in Massachussetts. Homeword
Bound'!s based on the same premise as 1is the Outward Bound prog?ams.
that is, that by devéloping higher leyels of competence in ptrtlci-
pants, self concept will also improve, and antisocial behgvior wil)
dimimt¥M.  They found that only 20.8 percent of the Hom;ward'aound
group recidivated, as compared to 42.7 percent of the contro)
group.

.In 1972, 51 patients from the Oregon State Mental Hospital
were taken out on an adventure camp with similar aspects to Outwa;d
Boumd programs. Jerstad and Stelzer (1973) reporied clearly obser-
vable ch;ngcs in the Self confidence, sense of accomplishment, and
overall level of adjustment of partici&attng patjents.-

A measurable indicqtion of the 1972“program's
success is revealed_in the fact that 31 of the §1

- patignts involved have been released from the hoi-
pital, including one individual who had been hos
gft?};zed for 24 years. ({Frstad and Stelzer, .

A mester's thesis by Johnson (1972) reported that two sur-
vival camps with adolescent boys had increased the self config?nce
of participants. .

Collingwood reported that following a three—week surviva! >
camping experienEE with inner city delinquents, the parficipants
were "...able to leave the prograé not only with a sense of accom-
plishment, but with more effective behavior-and attitudes relevant

to rehabilitation." (Collingwood, 1972, p. 25)
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€dams (1969) used the T.S.C.S. to assess the effects of a
30-day survival course on self concept. He found a significaqﬁ
change (p <.05) in the mean total self concept of the 19 institu-
tionalized adolescents who participatéd in the camp. Howard (1970)

N obtained similar results followiﬁgya 26-day survival experience.

The purpose of thg present study was to explore whether a

ﬁshori, five-day survival camping program would have some sifhilar

impact on the self concepts of participating Westfield- boys.



Chapter TII ' ‘\\ .

The Survival Camping Program

Wittacker (1974) yias stated that peop.le generally assume
the position: "I am what ;;ian do," and that consequently, .thera-
peutic child care should consist of teaching competence at the
intrapersonal, the interpersonal, and*the extrapersonal levels.
This is the premise on which the Outward Bound programs were basgd.
where if was recognized that merefy telling an adolescent that he
is capable of doing more than he thinks he can, will not usually
be of much help fo him. What the youth needs is a devised set of
circumstances whereby he can demonstrate his competence to himself.
To accomplish this, Outward Bound -exposes adoles:emy @ severe
physical challenges and pushes them.to their physicai’\imitE.

The survival camping program used ih this study varied from
- the Outward Bound program in some of its elements, but it too aimed
at enhancingqself concept through the development of participants'
competence. The program was developed by Gene Cumminés: former
director of staff development for Washington State Mental Health

Programs. The various components of the camp are described below.

Life Stress

Life stress results from the survival element of the camp.
Though participants were not in any real danger during the camp (the
therapists knew where they were, and in an emergency, they could
reach help), attehpts were made to closely approximatg a real sur-

vival situation. The camp took place in an uninhabitated wilderness

18



area, ard only limited fon'supp]ies were brought in along with
other basic neceésities such as‘rain wéar. a knffe, and a sleeping
. bag. Participants soon learned that they.were dependent.on their
own resources and’initiative'to survive. They were put in a.situaf
tion where they beljeved, “1 am going to have to produce or it
could be critical.” - N o R

A very strong feeling of self-suffigggﬂgiégan be deriveq from
the realization that one cah,d;nd has mastered the perils of éﬁgtorm
in the forest, or that he could live for-months in this“environmenf.
relying only on his own resources to keep warm,';onserve energy,
gather ediéTe plants, and trap or snare animals. fhe novice camper,
of course, is not adequately prepared to survive on his own; he
could hot-be self-sufficient. Therefére, at the beginning‘of the
camp, participants were divided into campiné grohps of three. Thus, ~
initially they depended, not only on themselves, but also on their
team-mates aﬁd on the expertise of éhe therapistﬁ Throughout the
week.'however, everyone was preparing himself for an overnight solo.
This was a time when each camper was §pofted jn n area away from

everyone else, to spend a day and a night aloneJ He then had to

manage on his own, relying completely on his pqrsonal resources ang;,

< - .

on the knowledge and expertise he had acquired during the week.
‘ ~

Fear Stress ’

It is generally recognized that situations of crisis are an
opportune time for therapéutic intervention. .Foriexample, an alco-
holic may not seek help until thebday when his (or her) children

are apprehended for neglect{ This crisis can be significant enough
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to make thé alcoholic realize the seriousness of his situatiion. ”I'n
the psychotherapeutic survival camp, f:ear stress produces a simﬂarA
‘ situation\tjo that gf a crisis. Particivpan.ts_ were initially intro-
duced to moderate fear stress activities such as waiking a zip \
line (a tight rope strétching bétween trees with a balancing Hne)]

‘thé:y progressed ;)n to the moré’challenging feats of scaling a
(k face and rappelling down a cliff. These exercises, ‘though
they can be quite safe with'the use of a safety line, are neverthe-
less very friéhtening for the inexperienced individual. Yet the
main ba'r;r:ier to pari:icipation is usually enly fear; the tasks
themselves are sirﬁp}e. Fea; §tress exercises.were constructed to
make parti 'ipﬂ honest with themseilves and the rest of the

\

group. ey ﬁend to break down defense mechanismsf. and .facilitate
the droppjng Of facades. . . . \/‘}
Another therapeutic aspect of fear stress situations is that
they tend to be/ fun and exciting. Sotial theorist's.have ,freguently
been baffled by the non-utilitarian nature of many delinquencies,
and some, iike Cohen (]969) have advanced theories to explain_this
phenomenon. Yét it is also plausible to assume. tﬁat adolescents
" frequently commit delinquencies for thef simple re;son that it pro-
vides them with fun and excitement. Climbing and rappelling cliffs
can fulfill this need in the juvenile and bri;g him to the réa]iza-

tion that there are alternate mgs whereby he can experience fun

—

1. A series of such exercises are described in "Project. Adventure” -
Adventure Curriculum: Physical Education, 1974.. 775 Bay Road,
Hamilton, Massachussetts,.U.S.A., 01936 .
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and excitement without any of the problems of negative legal or

social consequences.

Skills Development " o
During the camp, porticipants learned such skills as shelter
eonstfuction. making hunting weapons, snaring, plant identification,
lighting fires, orienteering, and sending S.0.S. signals. This
.provided tnem with the opportunity to show themselves thot they
could undertake and complete a constructive project. Through the
. -

process of experiential learning, they were developing a leve] of "

Foed Ky
competence which presumably”led to a better and more positive self

*

concept.

Environmental Manipu]ation’

This consisted of solving a number of initiaQﬁi;/}ésts, or
‘activity problems An example is the twelve-foot wall%’ The objec—

tive was to get the ent1re group over to the other side of the wall
Indwiduals had to work qas a team, discovering. a]ternat’ in the
tack}lng'of the problen; and figuring out how to get ‘the last mem-
ber over the Qall after everyone else had already complieted the
task! Such activities usually build up the cohesj#eness of the °
group. and help in ”ﬁegitimizing norms for operation.” Through these

experiences, participants learn how to react te other individuals

- on an, intérpersonal level,

Legitimizing Norms for Operation

Success of the program depended largely on the ability of

both leader and participants to legitimize norms for operation by
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creating a socially and emotional'ly safe environlnent «r inter-
action. Carkhuff and Berenson (1967) found that success in psycho-
therapy most often is more contingent upon certain qualities in

the therapist than upon the latter's model of treatment. They
found that peopfe exhibiting high levels of empafoy. respect,
wirmth, ooncreteness. and genuineness,were more likely to help.
their clients than otﬁers opera;ihg‘at Tower Tevels in these same
areas. It would be expected.therefore. that such characteristics
in the group leader would increase fhe probability.of porticipants‘

self—disclosure,'risk-taking. and personal growth

Rather than assuming a purely dldactic role, the therapists -

acted as facilitators to experiential learning, encouraging the
camgpers to discover their own answers and solutioms to prob]ems.

The purpose for this was to make 1nd!vfduals become aware of tﬁeir
own. resources and experience a greater sense of accomplishment once
the task was completed. Some instruction was necessary,‘e.g. which
plants were edible and which were poisonous. or how to use the rope

in.rappelling. The emphasis. however. was on experiential learning

. with the facil1tators presenting the group with various exercises

to do, providing them with encouragement dropping cues at appro-

priate times, and helping participants to evaluate the?r experiences.

Debriefing _
A1l main camp activities such as the rock climb and the

“initiative exercises were fo]lowed by debriefing sessions wherein
participants met as a- group to discuss and share their experiences.

Through these meetings, a better poderstanding of the exercise or

.
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prol_uem ce'n be devempgd. Participants may realizé that fear
freqrently prevents them from meeting new ch@\néhges. They can come
to gps with their fear and realize that though 1t is a natural re-
action, it thay not be commensurate With the actual severity or ‘
demands\)f a given situation. They come to realize that people
are often afraid because they do not gndcrstanwe blem or the
situation. i ! v

Through the debriefing ussiohs. it is hoped that exer- °
cises and exﬁeriences Qi]l be translated into personal insights and
be transferred to one's life situation back at. the i.n:stitution.
For example, a person may find himself stuck in the middle of his
ascent on a rock facei.‘ He cannot find another foot hold. How
dées he handle this situation? There-is a way out: *eventually
he will find some small hold on the rock. . During the debriefing .
session this person may discover an existential nieanind in this
experience. Faced with a situation where he had to seek alterna-
tives, he eventually found them. How does he meet obstruction to
goals in his everyda‘y life? If he typicaﬂy gives up, he may now
feel more ﬁcompetént to tackle new challenges. » .

. In order to help with the process of .transferihg camp-expe- .

riences to everyday life situations at the institution. a camera
was broyght a'long to capture some of the highlights of the camp.
If, through a meeting or a slide viewing session, significant

parts of the camp can be rehved one is more erly to benefit from s
the whole experience.

N
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Chapter 1V
Study Design _

Population , . . .
' The children and adolescents admftted to Westfield are-

not all adjudicated juvenile delinquents. They come gp Westfield

under one of the following statuses:

(a) Permanent wardship - this .includes those childroh
wh;se parents or guardians have come to rélinqpish
all their rights to the welfare of the child,

: following a- decision by a judge of the District

Court. . J \

(b) Tem;;orary wardship-- includes those childrenavho,

‘ having appeared‘bef;re the Juvenile and Famil}
Court, were made wards of the crown, committed to
the care of the Dir?c;or of Child Welfare, for a
usual period of six months or a year. Temporary
wardship may be granted either under the Child
Welfare Act, or the JuVéhile-Délinquency Act.

(c) Custody'by Agreement - includes those children whose
parents have requested assistance due to their
inabilitx to cope with, or control their child's
behaviof.l " (Howard, 1973)

1. Beginning in January of 1975, a new day program was initieted
at Westfield and some of the children in this program
admitted under a "Services to the Handicapped" agre
This is a signed agreement between Westfield and the i
but the parents do not relinquish custody of their chil
even during their stay at Westfield. ?
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‘Referrals to Hesifieid come from the Admission Committee
of the Department of Social Services and Communi ty Health'for the
province of Alberta. The children and adolescents, whether adju-
dicated delinquents or not, are not sent to either Westfield, or
any other institution directly by the cqurts. ConseQuently.
though the majority of Westfield residents have been involved in
one form or another with ihfractions of the law, they cannot aTl
be classified as edjudicated Juventile delinquents. However, all
of the Westfield residents have been considered a behavioral
problem at ‘home, in the school, or ig the‘comnunity.‘apd their
problems were deemed severe enough to warrant institutional

placement.

The Instrument

Fitts i19653'stated that the T7.5.C.S. was developed out of
a need for a scale that would be simple for the subject, widely
app]icablg? well standardized, and multi-dimensional in its-des-
cription of the self concept. The scale consists of 100 self-

descriptive statements which the subject uses to portray his own

picture of himself. It is self-administering and can be used with -

subjects of age twelve or older, with at least sixth grade reading
ability. '

The profile sheet of the T.S5.C.S. is broken down into three
rows and five-columns, each measuring one aspect of the subject's
self concept. From these sub-scores .is derived an everall score

which is referred to as the "Total P Score.” This is the most
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1mportant single score on the form and it reflects the overall

“level of se]f—esteem It is this score which is used as the

. measure of self concept in the present study (Appendix C) “
The standardization group from which the norms were.deQe-

Toped was a broad sample of 626'people. The sample included- peo- -

ple from various parts of the U.S.A., and ad€ rarges from 12 to

68. There were apbroximntgly equal numbers from both sexes, repre-

sentativgs from all social, economic,:and intellectual levels and

educational levels froﬁ sixth grade through to the Ph.D. degree.

.~ ‘Though it.would'have been possible to expand the norm
'groqpvconsiderably. this was not done because it wﬁs found that
samples from other populations do not diffé‘ appreéiab3y.from
the norms, and the effect; of such.dempgraphic variables as sex,
age,-race, education, and.intelligence on the scores of this |

scale are quite negligible.

Procedures
The supervisihg social workers in chrarge of the Westfield
units, cottages, and group hoﬁes, were asked to submit to the
author, "the namgs of those male residents under their care who fit
the following criteria: ' ~ -
(1) They would remain residents of Westfield during the -
month of July in the sthner of 1974, and would be
available to attend a five-day camp. :
(2) Their physical health should be good enough to allow

them to engage in strenuous physical activities.



’ L 3

(3) .They should be of age twelve or over, and should
have attained a grade six level of reading skills (in-

order to complete the T.S.C.S.)

The names of twenty residents were received. Six of the
| twenty had to be eliminated when it was discévered. uﬁder closer .
examination: that they did not réad at the grade six level in both
word meaning and c&hpréhension. (Determined by the Stanfdrd Diag-
nostic Reading Test) |

Of the fourteg? boys who were left, the names of six were
randomly selected to t‘ke part in the camp. Then six more names y)
were ;andomly drawn to Tuhq up & no-camp comparison group. The
ages of the qus in both th:'caﬁp and the no-camp groups ranged
from twelve to fifteen years:

The six selected candidates fbr the camping experience
were invited by letter to attend a meeting where the nature of the
camp was exp]ained.“ﬁ%e boys were given the choice whether or not
’ they would 11ke to attend the camp and one of them decided aqainst
it. Another name was drawn to replacg him and this student‘agreed
to take part after the nature of the camp was explained to him. The
- T7.5.C.S. was administered to the twelve boys,. iﬁé]uding both the
camp and the no-camp group, one week prior to the date set for the
camp. Participants in the camping experience were ghen notified
by letter of the particulars regardipg time of departure and other ’
details. (Appendix B) :

The survival camp to&lqalace from July 15th to July 21st,
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1974, in the Willmore Wilderness near.the Rock Lake are;: which is
pproximately two'hundred‘and twenty miles frop Edmonton, Alberta.’

‘é( survival camping program fc;llowed‘ the_ outline previously des-
cribed in Chapter II1.

One month after the camp, a fd1low-up meeting was held to
recall the experiencg and view slides depicting the highlights ,of
the camp. The six boys from.the camp group and‘the two camp lea-
ders were present at this meeting.

* Two months after the cambi‘;re"T.S:C.S. was again adminis-

tered to both the camp and the no-camp groups and the results were

compared.

Treatment of Data: Null prothé%is

Null Hypothesis: The self concept scores of the camp group did-
not increase by a greater amount than those of

the np-camp'group.r

A t-test for gain scores of independent samp]es‘was used to test

o

the null hypothesis. .05 was selected as an acceptable alpha

level determining the confidence 1imit for this test.
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. Results . Ng

- .

_ : Graph 1 shows the total P scores and the percentile scores
of -the 12 subjects on the pre-test of the T.5.C.S. The mean tota]
P score for both groups on thg pri;test was 297.3, which placed
them appfoximaté]y At the-7th percentile in comparisoﬁ“to the norm
on which thg_T.SfC,S. was based. These results were consistent
with the findings.of Fitts® (1969).

The results for both the camp group and the no-camp group
on the pre andlpé;t;tests are shown in Graphs 2 and 3 respectively.
The total self toncept score ﬁncreased for four out of the six
camping boys. However, four out*of the six no-camp boys also
showed an increase in total self concept scores on their post-test.

The sum of the differente between pre and post-tests for
the camp group was 53, giving a mean‘total P gain score of 8.83.
(Table 1)  For the no-camp group (Table 2), the sum of the dif-
ference was 12 and the mean gain in self 'concept was 2 points on
the total P scdre. Thus, both groups showed a better self concept
6n the post-test than on the pre-test.

To determine the statiétical significance of these results,
a t-test for gain scores of independent samples was computed.
(?able 3) The results from the t-test Indicated that there is no
basis’for rejecting the null hypothesii'of no difference. The
difference befueen the two groups was not significant at the .05

level of confidence.
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Graph 2

Results of Pre and Post-test for ‘the Camp Group

9’
Subject A B c ) £ F
Total P ! Percentile
Scores ‘ Scores
‘o — i —99.99
40 —
430 — —99.9
420 — ' ‘ _g9
a0 — ‘
390 — ~95
380 _ -90
.. {=80
370 — -70
%0 _ ' =20
360 i_40
330 - A 30
320 _ P 1- 14, —20
310 - P b W e : T~
el B \,,/ \ .
280 _ 3
260 — '
-1
230 _ |
200 _ : s
i
170 _ ‘~0.01
1] ~ J
Pre-test ——— \

Post-test - - - _ ~
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.Graph 3
Results of Pre and Post-test tor the No-Camp Group
Subject & H 1
Tata) P Percentiléd
Scores Scores
450 — ~99.99
440 —
430 — !—99.9
420 — o9
410 —
390 — —95
380 __ —90
.S ’ —80
370 — =7 .
350 —gg
340 — —40
330 — 30
320 —20
33,3 Z —10
280 — -5
260 — _
1
230
4200 __ —0.1
170 __ —0.01
- /
Pre-test

32



£l

Table 1.

Total P Gain, Scores for Camp Group

Subject ' Post-test - Pre-test = Gain Score
A 278 - - 266 = 8
B 318 - 338 . - -20
C 302 - 291 o= n
D 331 - 270 - 61
E n7 - 330 2 13
F 302 - 296 - 6
Total = 53
Table 2

Total P Gain Scores for No-Camp Group

Subject Post-test - Pre-test E Gain Score

‘
G 243 - 274 - -31
H 333 - 296 o= 37
I 310 - 309 - 1
J 286 & - 207 = -1
K 336 - 323 - 13
L 280 - 277 = 3
- \
- Total = 12
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_ Table 3 ~
Computation of the T-Test for Gain Scores
Null Hypothesis: Ho: /Ll -jLz < 0
Alternative Hypothesis: Hy: /(,1 -'/(2 >0
© Level of Significahce: ©¢ = .05 This is a one-tail test

for independent samples.

Sampling Distribution: t. Degrees of Freedom is Nl +‘N2 +2 =14

Decision Rule: for a critical o< value of .05 and d.f. of 14,

t = 1.761 as per table B of Ferguson (1971).
Therefore, reject Ho is t.>.1.761 gﬁd do not reject

Ho if t<1.761

Computation

t = :; - XZST <2 . g;z - N +g’xz - N3,
\fﬁf TN, Nyt M- 2
R
Given the data: P Camp group . No-camp group
N = 6 : 6
v £€x = 53 " 12
X = 8.83 - 2
£x2 = as11 2630
Tt - 0.46 -

Decision: Do not reject the null hypothesis. There is no evidence

that/‘Ll>/L2 at the .05 level of confidence.



Chapter VI

Summary, Conclusfons, and Recommendations

. Summa}x J | -;'

o ‘ Twelve boys, ages twelve to fifteen, were randomly selec-
ted from Westfield residents to take part in an exploratory study
to discsvér if a shorf-terﬁ survival camping progrzﬁ would haye a ¢
positive impact on -the self concept of participants! Six of the
boys participated in the camp, and theooéhir six made up a no-
camp comparison group. The T.S.C.S. was administered to both

. groups'Before and after the camp and the results were compaied to
determine if the camp group had attained a.greater g§in in self
concept than the no-camp group. -

All t&elve boys scored véry low on the T.S.C.S. The'mean
"total P score (which is the most significa;t single score measdring
overall self concept) Qﬁs well below the norm and indicated that
approximate]y'93%,of the population (on which the test was normed)

N have.% higher, more positive self concept than do these Né;tfie]d ;
resident’s. - |

\\\ ’ Resﬁlts.fﬁoﬁ pre aﬁd post-tests did nottindicate thét'tﬁe
camp group ga1neg more in self concept than did the no-camp group, '
the dlfference between the two groups did not prove to be statis-

tically s1gn1f1cant

Conclusions
The very low self concept scores of all twelve Westfield

subjeZ;s is consistent with the reportings of Fitts (1969) that
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the typical delinquent is a troubled, unhappy. and disturbed
person who d1slikes himself and has a negative self concept It
can be concluded that Hestfielu residents as a whole, are charac-
terized by negative self concepts and that the therapy programs
must continually be geared towards fostering nigher levels of }
.self-esteem in residents
The purpose of this stody'kas to exolore the possibleé
value of a short ‘term survival camp in enhancing the self concept
,of Westfield residents. The results 1n81cated that both groups
gained in self concept,’%ut since the.difference between groups
“was not signif}cant. tne_results do not support the hypothesis
that there was a greater increase in total. self concept scores
for the camp group than for the no-camp dgroup. Yet the fact that
both groups improved is encouraging. xi indicates that partici-
pants in the stody probably did gain in competence'and Jearn some
new coping skills which made them feel better about tnemselves.

This becomes especially importdﬁ}\qogsidering the findings of
Carkhuff (1969) fhat not only do th and deterioration processes
‘take place at crisis points in qgne's life, but also these processes
are cumulative; that is, the response that one makes in one crisis -
point increases the probability that he wi]lnrespond in a similar
way at a next crisis potnt. Thus the camping exﬁerience may be
playing its part in the beginning of a siow and gradual process of
growth in self concept and positive behavior change for partici-

pants



Recommendations : .
. L

Futurgrrese;rchers in this area should consider using a

greater number of subjects in their study. This would probably
necessitite-the organization 6f several camps.<perhabstlea by
different leaders. However, if a_éoniidtrabl'{ change in self con-
cept did occur for the camp gfoup. there wéuld be a greater proba-
bfli;y of discovering the significance of th¥s éhangé_through sta-
gistical analysis. | |

"It_would be useful to include some measure of personality
in future studies i; order,to assess ‘;;ther survival camping
,prog?ams have a grpatef therapgutic e%fect:on some types of adoles-
. cent disturbances than others. A1so; it would be useful to compare
Athéfeffect‘that a camp can have'on recidivists as 6pposed to first
affenders. aSuch vafiables as types of offense committed, length
bf étay in the institﬁtién. and pafticipants‘ Intelligence Quo-
tients Qould also provide usefyl information for determining which
adolescents would be most 1ikely to benefit f;an“tfsurvival camping
- experience. Longitudinai measures of self égncept would also be

useful to assess the long term effects of both the survival camping

- -

\

prbgram and: the Westfield treatqent'program.
' Some modifications in the survival éampina program itself
couﬁd prqbab]x lead to greater changes in sejf'concepi. \The dura-
tion of the camp, especially, should be increased to'approxinqtely
two weeks. .This would still be a refative]y short term treatment

“program, but it would allow more time for integration of the expe-



rience and it would make the survival component of the camp much
more redl. - It 1is 1mportant'1n this program.-that participants comc,ll
to feel that they really depend on their own rciource§ to cope and -7(1
“that they cannot pass the responsibility on to the camp leaders or .
"other parficipants fér their ;urm:;/sxtondi‘vg thc'ca.minc ti'g\e

i

. to two weeks, and locating the camy a very remote area would

help in attaining this endi
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Abciia MEMORANDUM

HEALTH AND
SOCIAL DEVELOPMENT

FROM‘ Pierre Berube OUR FILE REFERENCE

Social Worker
' YOUR FILE REFERENCE

TO A. G. Frauenfeld, All Social DATE  July 5, 1974
Workers, D, Bentz, J, Paterason
TELEPHONE
TO:
SUBJECT RE: Survival Camp <

pndly July 15 to Sunday July 21

[

i

Mr. Donavon Hentg and I will be taking a small group (approximately
six) of interested boys on a survival camp during the week of July 15th
to the Z2lst,

. You have been selected as one of the possible candidates for this camp,

if you are int.erest.e(?, e arrange to be present at a meeting where

we will be discussing P. The meeting will be on Monday, July 8,

at 7 p.m. in Unit III.

g

»

You will need to be on eitRer yellow or green in order to attend this

camp,
See you on Monday night.
Sincerely

[

« ‘Bsrube, Social Worker
STFIE1D .

.
PB:pec /

E Sy
7 2.6, FRAUENFELD
Uirector
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July 8, 1974
TO:

' RE: Camp July 15th to 2lst

We will be leaving far the Rock Lake area at 9:30 A.M. on
Monday, July 15th. Please be at Westfiepd by this time. Qur
return will be on Sunday sfternoon, but ge exact tim is diffi-
cult to predetermine. . !

Please bring yourselves a lunch for Monday noon. We will be
stopping in at’ a picnic site on the way for lunch. (This will be
our last big mesal for the week).

Things you will need to bring:

~ warm clothing to last the seven dq-. (It 1s b.ttor to
have more layers of clothing rather than s hsavy parka).
But remesmber that it can get quite cold in the foot.hills
at this times of yoar.
- good walking footwsar (Boots preferebls if you have soms).
. — YOou may bring a camera if you have ons
- & hat
T o
= hunting knife if you have ane (If not, we wdill provide you-
with one), ~

- gackpnck and sleeping bags if you have them (1r not, we will
provide). :

Do NOT Bring: comb, hairbrushes, fla.hl.tghts, candy, or uvudng
else that is not list.cd above,

. IBerube, Social Worker ' .’

- ‘ wzsrmw . e
Kﬁf FR.RLD, ' . / L

Director | o > o -U
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INSTRUCTIONS

On the top line of the separate answer sheet, fill in your name and the other .

information except for the fime information In the last three boxes. You' will fill

these boxes .in later. Write only on the answer sheet. Do not put any marks in

this booklet.

The statements in this booklet are to help you describe yourself as you see

yourself. Please respond to them os if you were describing younelf to yourself.
Do not omit any iteml Read each statement carefully, then select one of the five
responses listed below. On your answer sheet, put a circle around the response

you chose. If you want to change an answer after you have circled i, do not

erase it but put div %
When you are y’ , find the- box on your answer sheet marked time
starfed and record the time. When 'you are finished, record the time finished in
the box on your answer sheet marked time finished. » . '
As you start, be sure tha) your answer sheet and this- booklet are lined vp
evenly so that the ilem numbers match each other. : -
Remember, put a circle around the response number you have chosen for each

statement. .

the response and then circle the response you'

5
"Responses- . false false trve fruve

' partly trve : |
1 .oz g 4 5

<

You will find these response numbef% MQM qt the boﬂom of each page to
help you remember them., - . -

© William H. Fitts, 1964

(3]

e

Completely ~ Mostly  Partly false  Mostly ‘ Co;nplciolm '
. and A

" \‘/.
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. :Page 1 Not™
I. ! hove a healthy body......... O R et eemereeiiennans Y 2
: N - LN :
,3 | am on ottractive person....’.&_‘..,.‘,"...‘.: ...................... e 3
5. | consider myself o sloppy person.. .. e, e, . el <o .o s
. l?.lom'ocl'ecentsortofpe;son .......... et ieeeaa, U L
; 21. 1 am on hénesfperson ................. P SO Reeeeeaes b 21
7\ - . . . - ' - .
23. lom abod person......... e teeaie et atteeeee e KEETTTTro 23
37. 1 om a cheerful person......... Teeen e, P e eaeraeaan 37
. 39.'1 om o colm ond easy GOING PEMrSON . f' e .. P g e 39
4],.Iomor;obody,......:- ..... Ceereiicenecsens bereeeen e 2
. r ‘ 3 _ :
. ’ Sa 3 '.-. - . ' * '
55. 1 have 'a family that would always help me in ony kind of trouble. ............ 55
" .
© . 57. 1.am a member of @ happy family............... e i, 57
¢ ) “.‘ £ - ° '
: R ) } '
59. My friends have no confidence inme.................... et es e . 59
B LJ . 3 L . - .
) : . < ‘ )“;‘} 1
73. | om a friendly person....... eeeeae ettt eseeeeaae.. ERRPEE :,': .......... 73
' 75. 1 am popular with men....................... i D “ 15
- R : ’ _
77. | am not interested in what other'peocpledo............... eeeen Fedenreaaas -7
,91.I'donotolwoystellthetrgth ..... " - 91.
;. | « ~
93. 1 get angry sometimes. ...........00000uu... R 93
. Completely  Mostly Partly folse  Mostly Completely
Responses- false © false ond . 4ruve twe
' portly trve ' .
: ] 2 - 3 °

. 4 © 5




- Page 2 ,ff,"'
2. | like to look nice ond neot oll the time..................... Ceenenn e 2
4. I am full ofochos‘ond PainS. ... e cereiianen ceeeaan 4.
. ) ' o | .
6. | om o sick person .. ..... beeenean e e, 6
: ' _ . ot ¢ 2
20. | om o religious person......... R R T e e rer e ee e o __
22.Iémomorolfoilure ..... P et ttereeer e, 22
24.I.omomoroi|yweol<p¢rson ...... caeeneanas Ceetesceatecannanann ceceeen . 24 .
+38. 1 have @ 1ot of 5e1f-contol. . ...t s .
w.l'@chofefulpersén ........ SO e e e e e - 40
) -~ A ‘ : :
42. | om Josing my mind.................. certteencnn eeenn. I X
36. | am an important pe'rsc;n to my friends ond fomily....... B TR T T - 56.
* 58. | am not loved by my fomily. ... ... ... .. ... SR 58
- 60. | feel thot.my family doesn't thust me............ e e eeetesiecrsteneeaan e, 60
74.°1 am popular with women. ......... B eeeaeaana ettt et et 74
76. | am mod of the whole world............ cereeetacataaaa cheaeas Ceieenen 76
., 78. 1'om hard fo be friendly with. ....................... ... ... . . ... 8.
. 9220Once in a while I think of things 00 bad to talk about. . . . .. . et 92
94. Sometimes, when |.om not feeling well, | OM GrOSS. . o e eiieeeiiincnennnnnns L9
Completely  Mostly’ Partly folse  Mostly.  Completely
Responses~ - false ~ folse ond T true true '
' portly true ‘
1 ‘2 3 4 .5 .
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n.
25.

27.
43,

47 .
é61.
63.

_ 65.

79.

81.

95.

- 97.

Responses-

~ .

- 1 ought to go to church more ..

oooooooo

oooooooooooooooooooooooooooooooooooooooooo

| om satisfied to be iustwhotlom..........'.\.- ................ e

| 'despise myself

| om satisfied with my family relationships
1. understond my family as well as | should

I should trust m;c fomily more

| oam os sociable as | wont 1o be

| do not like ev_éryom I know

Once in o while, I lough ot @

Completely
-false

]

<

. I om just os nice as | should be

Mostly
folse

2.

. | am no good ot all from a social standpoint
" ®

P

partly’
3.

.........

---------

...................

------------------------
v,
-----------------------

............................................

.|-try to pl.eosé others, but | don't overdo it....... @t teeereceanene e Seus

L O R I I A L IR AT B A SRR BN

oooooooooooooooooooooooo

Cqmplétoly
trve ‘

B
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25 °

27

29

43

45

47

61

-63

65

79

81

83

95

97
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. Page 4 . Rooms2
8. |am neither too tall nor o short. oot e coe 8
10. Idon't feel aswell os Ishould. ......oovvenn.n... seeees e ... 10
12. | should have more sex appeal . .............. esenea , .......... e. 12
26. Iommnligiousoclwomtobo....;; ................... @t neineaens 26
28. | wi;hn I couldbe more trustworthy . . ....ociiiiviiineniecieciearearacnns 28
30. |shouldn‘t tell so mony lies.........oooiuiiiiiiiiiiini., Ceereseeens Y
“. u'““m“lwm'bh..‘\\o ........ o e e ass o ':.‘.l.’....‘.... oooooooooo . “’.
46 | am not the person | would_liito tobe.,........ e eeearecesesesananannnn ‘08
48." | wish 1 didn't @ive up 03 8asily @8 1 d0. .. ..cuuieniverneiuisineaennnn. 48 -
_62.. 1 treat my parents as well as | should (Use post tense if parents are not living). 62.
64. | om too sensitive to things my fomily say...... ....’\ 64
66. | should love my family MO .. ...e.. oo ineneeannannneesinannnns - 66
- F' | ) ."’( '..1:. 00 - s . L
. 80. | om sotisfied vil.lﬁ'ﬁ.e"woy | treatotherpeople...........ccviivinnnnn. - 80%
. X . - L
'82. | should be more polite fo.ofhor's .......................................... ' 82
84. | bugm to get along better withotherpeople...............ciceiieienn.. - k-
96. ‘Igossi’pvc,l?ttlleaitimgs.‘....-.............._........... ................ 96
» .
.98, At times | feel likeswearing-........ ... ..ol 98 .
' Completely Mostly  Partly false Mostly  Completely
Responses - false false - ond ‘)m . tve
R portly true
U 2 3. 4 5
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. ’ R Page 5 Moo
13: | toke good care of myself physically........................ ceiennane 13
15. Itrytobccmful'd)outmy OPPOeOrONC®.. .. coveven ........... " 13

" 17. 1 often act like | om “all ﬂwgs' ........................ O . ceeve. W7
31, | am trve to my religion in my everyday life................c0annL L3
"~ 33. | try to charige when | know I'm dofng things that are - P 33

ey, _ ,
35. | sometimes do very bod things. ... e e e e 35
49. | con alwoys toke care of myself in o;vy SIUGHON . ..t ere e iaaana .
51. | take the blame for things without gettingmad. ........ooiiiiiiial 51
53. 1 do.tl;ings withaut thinking cbout them fisst. ...........cooeii il 33
' . ’

67. 1 try to play fair with my friends and fomily. . ......ocveeeeereneninnnen 67

- . ‘ . © ' .° ‘

69. 1toke areal interestinmy fomily. ... ... .. iiiiiiiiiieiiiiiiiaaL, 69
71, lgive in to.my porents. (Use past tense if parents are'not living)...... ... n
AT aQ
. 85. |'try to understand the other fellow's point of view...................... 85
87. | éof along well with other people. ... .. eeecieneeiiara et sane vee.. 87
89. ldonotforgive’otherseosiiy.......,..........................': ...... 89
99. 1 would rother win than 10se in G gaMe .. ... ..coveeestureeieteciieienns ”
Completely Mostly  Partly false Mostly Completely.
Responses - " folse folse " ond true trve
. partly trve ’ '
1 “ 2. 3 4 ~5
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.14. |feel good most of the time ................... e T T
16. ldo poorly insportsondgomes .................... i eieeet it ‘::,:E ry }
18. lomapoorsleeper ........... ... iiviiiiiiiiiiinniiennnn, e eeeae m_]
32. ldowhotisrightmostofthetime ..................iuivtiiiiininnnl.. EE}:
| sometimes Use unfoirmeonstogetaheod ............................ .. m

. 4 ) o
| have trouble doiné the things thatareright ......................... yos m
50. | wolve my problems quite easily ....... P e e m
52. | chonge my mind P VY S, P e e e ‘@"
< 54. ‘Itryrorunowoyfromm;probloms..' .......... e i EE:
68. | do my share of work at home ............ e e e m
70. tquarrel withmy family ...... ... ittt i i e m ~

] - . . - v o | \. .

72. | do not act like my family thinks Ishould .............................. 2
86. lseegpodponn'snnollthcpeopl.elmet ..... 3 e m&ﬂ
' s . ' ..
88. | do not feel at ease with other people. ............ e eea e e . 2 88
90. | find it hord to talk withstrongers .. ... ............... i Cee ';19_0':
100. Once in a while | put off until tomorrow what | ought to do Oodoy. ..... S ‘Lm

Completely Mostly “Partly false Mosfly-. Completely . d
Responses- false faise . ond . true true
: portly true T
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