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;the study s ”"“‘d

ABSTRACT

eletion-

‘ . This study was de81gned to 1nvest1gate thi*l
‘shlp between the categorieq of fictlcn children seek to read
‘1ndependently and what +hey are requlred to read in bésal |
readers. The 1nvest1getion was divided" 1nto four phases.“

‘ and had three purposes: (1) to identify the expresseﬂ
independent reading interests of fifth grade pupils in the
area of fiction, (2) to identlfy ‘the categories of fiction
"included in selected basal readers, and~(3) to discover

to what degree the flction content of basal readers corres-
*ponded to the breadth and depth of fifth graders' independent
; reading intereats. | ff.,
| To carry out the first purpose. the initial phase
_of the- study involved designing an instrument called .an

: Annotated Non-Titled Questionnaire which consisted of 18
pairs of* panallel annotations representing 18 fiction -
vcategories. Students were to circle YES, NO or ? to indicatea
whether or not they would like to read a story bgsed on the
1Lannotation. The instrumerit was administered to.217 grade
five pupils (112 boys, 105 girls) in eight clawe from
ithree schools of the Edmonton Public Schools. Edmonton,’-"
Alberts. N . Lo .\i'y

| Five basal readers, identiried in an annctated list
'5;c£ recommended rsading materials prep&rad by the Gurricnlum
',_Serviees Department of the Bdncmton Public Schdol Board as ’
".being s;uitable :l’or fifth grade pu.pns. formcd- the sample ror
'”ose. Thg.fiction stories id ﬁha i
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- readers were read by the 1nvest1gator and each’ wag cate- ‘

. l‘

gorized according to one of the 18 fiction categories used
- 'ai

in the instrument. N E iﬂ .

The "third purpose of the study wag me‘ by comparing

the fiction Lnterests of ‘fifth ‘grade boys and girlsxwith

" the fiction content of basal readers when that content was”r_'

expressed in terms of (1) the number of favored fiction .

categories of each seX present 1n each basal reader and

(2) the number of pages devoted to each sexes favored

fiction categories. “\ - R ii L .
\;With regard to reading interests it was found that

six fictidh categories received more than 50 percent of

boys' reSponses showing interest while girls demonstrated

interest in ten fiction areas.' Boys had dislike for six -
: categonies while girls only indicated dislike for one fiction‘

P :
A <

.. category . | | l |
S e ' None of the fivb basal readers contained stories ‘
representing all of the 18 fiction oategories.r The greatest”

] .'. number of categories found‘in a reader was 13, Although‘ .‘

S four fiotion categories were common to all five readers,

.‘. the\treatment of -the same category among readers in terms

3 d'of %Qe number df stories or pages varied conaiderably.,
| In no case WQre all of %he fiction categories iryrjtfi

“'f; - favored hy fifth grade,bes or\kirlg_found in‘a basal

: ;X reader. When the n

er of pages of favored fiction eontent




La N,

'genefally‘mdfe of the fiction 6ontent‘was of {nterest to
girls than to boys. -

" The étudy concluded with several .implications for
' N / ' »\‘v v ’
~ educators and publishé:s_and some suggestions for further

.

research.
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(} .y CHAPTER I

I. INPRODUCTION AND STATEMENT OF THE PROBLEM
JPUcT

o ,g"." T e .
The‘ﬂevqupmént'of children's reading skills and

abilities is one Q§ the most important tasks of the elemen- |
tary school. The ability to read proficlently is an essential
tool for learniﬁg a large portion of subject matter tbrough-
iout the successive school levels. "The ability to read has
' been identified as one of the most impertant skills a person
ean-poeeees for the echievement of socio-economic success
at the present timé¢ (Brown, 1971, pP.l)." Theereading text-
book has neen*the traditional means'througn which reading
skills are'taught. Deiernoi (1968) stated. that "over 85%
of all teachers yse basal readers in the teaching of reuding
_(p 18).” while Savage (1970) claimed that *bagals are the
major tools ueed for teaching reading in about 90 percent
of our_schools (p.22).‘ In addition to having the instru- B
| 'mental pugpose of teaching the skills of rfading. the content
of the basal reader is eupposed to be motivational.' The
story content of the basal reader is intended to £it the
dren- 80 that they.wili WantftOg/ ‘

predispositions of the ¢
‘learn to read. |
| Whether or not the basal reader achieves its
‘motivat]
On-the one hand there were thoae teachers who thought that
'ﬁfffé the baeal content 'turned their pupils off" because the e



subject matter is out of line with their" interests and
background (Savage. 1970, p.24)." Those techers who
defended the’ cohtent of the basal readers did so on the
grounds thatt*while the storie y be boring to adults!<the
‘chilfren like them... (Bond & Tinker, 1963; P+55)."

It is not unusual for publishere of basal ies to -

state that their readers contain “stories and pgems on a
wide variety of themes carefully selected for their appeal
to children (McIntosh & Orchard, 1963. P. bb) " Furthermore,
it is claimed that the o);}s for the content selection is N ‘
research, ' . S : \
‘ Textbook publishers usually give careful attention
to the research dealing with groyp interests at
various ages-when they choose the contents of
their books (Robinson, 1955. Pe 173).»‘

Witty (1963) disagmed with Robinson," however.
Mostztextbook companies, one of the. groups who
should be capitaliring on information available on™-._
‘reading interests, show little evidence of the S

application of this vital information in their oo L
materials (pp.lO -11), . ,

Zimet cautioned that most of the criticisms of the

content of basal readers by educators are ”based on impres-

"sions rather than on any exteneive agalgsis of the material .q,-;”_f

*(1972. p.xiv). ,
The question as to whether or not the contents of

basal readers are of interest to children is more than just

~the topic for an academic e ise.’ 'Interest will deter-
o mine not only whether*an individual will learn to read buﬂ
A Ao; how well he will.learn, how much he will read, and in what A
‘ ::', areas he willvread (Jenkinson. 196#. p 54).;-er . o

~
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In the fifth grade, a pupil is on the threshold of
achieving functional litéracy (Zimet, 19?2) and the ability
to read widely,and i depen@ently. A revigwfof‘the-litefature
reveals that‘;hq in%ermediéte grades ard the years during
which children are likely to do more reading;fér pleasure -
than:auring any other period of their lives. At the saman4
time the children are beginning to‘read indepeﬁdently, they
are also continuing to receive iﬁb{;ﬁcfiph.in reading skills

throu@h the use of the content of basal rea%grs. If tha v ,

e

sal readers do not contain content which-is of interest to
children, then the reading which is taking'plhce'ig for thé-”
sake of the skill itself., S ;' ¢
| Towns?nd (1970) warned: o 8
What is fead without interest, if it prbvides never-
theless for the exercise of skills, may help to

train the pupil, but never most efficiently or
permanently., And, if the experience does.not "matter".

to ‘him, he will rarely be impelled to repeat it of
his own accord (p.297¥. '

) It would appear that in the iAtermediaie grades,
 the pupil is eptering a critical periéd in his reading

development.' Having nearly achieved §pnctiohal literacy- f+4
- which ﬁould provide ;he éaﬁability t0'pursuéithe wider

world ofifeadng.ait is possip}e that be¢ause of an absence

of interesfing content in the-basal readers, the child has

come tévsee theiprocessiof;legrningfto-rgéd,as an'end in
.itéelf.i The p: llmayvbeiieve that he has mastered thié

' pfOCQSs‘and-thereere

ed hot‘proceed;any,fuﬁther~with'f

-

‘reading,

&



Taking into consideration the importante of .

interest‘in the lesrning-to-read process d the importance
_ of the basal reader in the basal-opiented curriculum. this

study was designed to investigate the relationship between
~what chlldren seek to read independently and %hat they are

required to read in basal readers,
II. PURPOSE OF THE STUDY

“Phe purposes of this study were: , )
1. +to identify the expressed independenf reading
- ;,1nterests of fifth grade pupils in the area of
fiction; ‘ e ,
2, to identify'the cafégories Or types of fictién"‘
. zincluded An selected basal readers; )y
;‘3} to discover to what degree the fiction content'
of basal readers cé rbsponded to the breadth

and depth of fifth éraders' 1ndependent reading »

- 'f.interests. R B

s "Ehe following questions were posed to accomplish _

| :fthis three“fold purpose *'ﬁ::gﬂglggiz!”jhg scOpe of the ;'--d:fs.i;/
»-description.lsu“f'r fﬂ7 R S ,.Jﬂj,'.*f | roi"d . v

N

 III. RESEARCH QUESTIONS |

What ars the independent rsading

'fﬁﬁinterests ot.fifth grade pupils in the area of fiction?




-interests of fifth grade boys in the area of fiction?
Questlon Three. What are the independent reading

interests of fifth grade girls in the area of ficfion?
|" . } \'

.Identification of the Fiction Content.of the Basal Readers
Quesjion Four. What categories of fiction‘are
~represented in each of the- basal readers? : ' g )
Question Five. In terms of number of stordes and
number of pages; to what extent is each category of fiction

&

reﬁkgéeﬂ%ed in each basal reader? | /////, L
e ‘ .‘ . * . ‘
Comparisgon. gg the Fiction Content of the Basal Readers ande
} S

The Inde enden eadi ere o) h Grad ils.
Qgesjion Six. Do the basal readérs contain the
categories of fiction that were favored by fifth grade boys

and girls?
Ques;iog Sexen. Do any of the basal readers contain

-

range and depth of fiction categories that correspond to

the expressed favored reading interests of fifth grade:

, : | 1. boys?
| % S = ' ' 2, girls? .~
o Iv g‘IETINITIONgw IR Fv‘\"

_ gg; Bgage;s are. the core 'of "an interrelated set
wrof materiala forﬁteeching fundamental reading skills.. At a

} 'i.

N



(Harris, 1972, p.310).".

A Descr;ptive-ﬁnnotatien is a note of 40:5 words

which describes the content .of a book or story and indicates:

its plot, characters, theme, and setting. )
_Piction consists of "a literary work whose content .
is produced by the imagination and is not necessarily based
| ]

on fact. The category of literature comprising works of the

kind, ipcluding novels (and) short stories... (American

Heritage Di¢tionary of the English Language,’ 1970, p.488)." Jﬂ(;
An Inierest *is a characteristic disposition | |
organized through experience, whjch impels an individfial a
to seek out particular objects, activities, understandings,
skills or goals for attention or acquisition (Getzels, 1956,
Pa7)e™ |

., v/

ndegendegt geading Interests (usually shorteneéd to

Reading Interests) are categorlea of reading which are self-
selected by an individual to read for recreational purposes.
This type'of'readi - is8 considered to be distinctly différehf
from the reading a signed for the purpose of satisfylng a
, parent. teacher, librarian, etc. The cetegorles of fiction
| 1dentif1ed by thb instrument represent the universe of sl
‘children 8 reading intereets in. fiction.‘ In this atudy a |
| 'child's reading interests were iden@}fied by a "Yes  ' ',ii

response,xo an annotation._-
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V. LIMITATIONS

v

S

°  ¢n interpreting the data of this study, the
-following limitations showld be borne in mind, i
l. The study was“limited to the exéninatiqn of f£ifth grade
pupils' reading interests }n the area of fiction, |
2. Only those fifth grade basal readers recommended by the:
Edmoniton Public School Board in its publication dElementary ‘
Reading Materials - A Revised List” were used iQﬁthis study.
The use of other fifth grade basal readers might produce ,
dlfferent results, ‘

. Btv Children 8 resdzngulnterests may be affected by other
equally i rtgnt factors such as format, illustratlons,
typography. etc, which,are not measurable by the technique

of the Annotated Non-Titled Questionnaire. Withln the

: 8¢ vtﬁ; cu&sato -
" contﬁ.’med in some "disPla.y factor, f{g ff&??
) ”blurb” puffs . or a sample of text.' ﬂ%e reader .
is. in ef:ect, attempting to predict from a fraction qf’the° o

*(‘, 3 e
total 1nformation available whether or not the item ! s e

¢M’ .

R 2N

}interesting enough to read.. , 1f:f e 4o‘ PN
iek, Since it is natural for children to desire to please. f"p.-d
Tauthority figures. 1t was possible that responses were -

| : ;_finfluenced hy the ehildren 's desire to give answsrs that
:5?5;;ﬂr;they thought would;plesse the classroom teacher or the

1{1nvestigator-x"




‘// 5. The number of possible responses by the children was
limited by the number of choices offered by the measuring

instrument.
. " " VI. SIGNIFICANCE OF THE STUDY a0 .

N Zimet (1966 p.125) noted that a motivational ‘index'*-‘ -
of the various. reading textbooks would give the classroom |
teacher significant help in individualizing her instruc- | o
tional program, Narrowly the findings of this study wille
pr;;ide assistance to grade five teachers in the Edmonton

-‘fPublic School System in selecting one or more basal readers
/'which meet their classes' needs from the group of basal
readers which comprised the sample and which were recom- ‘ é}
_ mended by the school jurisdiction.. Ina wider application>
~ the availability of a thorough analysis of fiction categories
including definitions should permit a teacher to analyze
'vthe contents of any basal reader and to compare its contents
with the reading interests of fifth grade pupils to obtain
”::an indication of the motftational qualities of the reader.‘f‘
: If e teacher believes her class not to be a representative _

: ap‘sample of a normal fifth grade population. the brevity q\v “/)

| ‘““the instrument to investigate reading interests of pupils

e:iVBhould enable the teacher to administer the instrument

‘ff;_fonveniently and to ascertain her classes reading interests.

The results of the study will provide te;tbook

publishers and teaphers witn up—to-date informafienson the
~»ﬁ. Ry : L e ST
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will allow tdt publishers to make appropriate modifications

in their (irials.{ Information on reading interests will , .

aid teachi ftin selecting materials for room and school,
libraries which will more likely appeal to the greatest _
number oﬁvpupils. As well, knowi?é/what categories bf fiction
are of iﬁterest will assist the eacher in identifying
stories to read to children‘, The information yielded by the
1nstruqént used to measure reading interests will help the
- teacher in extending and enriching neading tastes. Particular
B attention can be paid to the fiction areas which anibdisliked ‘g
by boys or girls. Appr0priate activities can be carried out
AR to change these dislikes to interests. Also of value in \
| J extending reading tastes will be the résponses of uncertainty
‘/,‘which.ﬁdentify areas where totally rigid patterns of think- '
; ing . by\sifth grade pupils about fiction categories have not
yet crystailized. . . L. SR ?,' o
?inaliy, in developing a new instrument for identify-
ing reading interests. the investigator hoped to estahlish

s 5 , another babe for further reaearch._ L e _‘f fi
R _Tﬂﬁ”' 1§'7f VIIu: OVERVIEW OF‘THE ‘stuDY Qf{"p* ERR 2
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1 collection and methods of ana

‘ reading 1nter65ts. The '

" readers, explains ths procedures for identify

’l‘hypothesia areﬁdascribcd~in dftaii. The rinul chapter ﬂ;ﬁ

DR s, | . 10
The analy81s of the fiction content of 5 fifth grade basal
readers constituted the third pgase while a comparison of

_the independent reading interests of fifth grdhe pupils
with the fiction content of the,basal readersfwas the f!gal“

 _stage,

Chapter II reviews the literature reiating to
the psychology of 1nterests, the 1mportance qf interest in
feading, reading interests. the instruments aLd procedures
used to collect data on readlng 1nterestsi and the research
on basal readéers and independert. reading interests._‘Chapter
I1I describes the construction of the instrument to'
1dentify the 1ndependent reading :interests of fifth grade
pupils. the research procedures used including the pilot
study‘ the descrlptﬁon of the tudent sample. and the »

issing ~the data on independent

ier concludes with a post-

administration analysis of the instrument used to identify |

o readins interests. Chapter Iv describes the sample of basal (f?J“

g the fiction .ff"h
categories/contaihed within the readers and s ts forth how i“iiLa-;
the data were’ tr&ated.i In'éhapf;f v the results of the.

analyses of data ;flevant to the: ?esaarcn questions and the




v A - CHAPTER II

A REVIEW OF RELATED LITERATURE

-~

Tne\}eview of related literature initially examines
the‘psychological background to the stndy of.interepts.
Thia examination is followed by a eection that explorea
professional opinlons\and research concerning the role of - &
| 1nterests in the reading process.> Following 1s a sectibn ?
"gi wnicn reviewsiresearch'which has investigatéd variops »
'variables which might 1nf1uence children's reading gnterests.
" The fourth segment of the review of related literature R
considers critlcally the methodologies used to ascertain A
- reading interests. The final section examines research |
which ‘has looked at the relationship btetween children s ‘év,iét

reading 1nterests ‘and the cghtent of basal readers.
' . ) Y

R ‘PSICHOLOGICAL'BACKGROUND’TO THE-STUDY-OF INTERESTS W

g : -
Definitions of interest abound. English and English

(K0pel. I963) considered interest o be »a Pleasurable‘:k:~'2

feeling that accompenies activity proceeding unhindered;3;& 
’”- toward its goal (p 500). Witty (1965) cited Hurlock. a _[,;};‘;»
definition of interest.; Hurlock saidu' B L e _

An interest is'a 1earned motive which drives the RN -
',,;,{jindividual to.act in accordance with that interest.-v' ﬁ;,£7*<~"
- It ke ‘defined -ag a preoccupation with an activity - SR
e b'?;«mmen ‘the individual is free to choosg,  Whén the
. child finds an .activity satisfying. it continues to
y;,g;ube7an interest“(p.Zj s | T




T

>t

~

jmx?’f" ) < ¢‘

. | 12.
"Witty (1961, himself, defined interests:

++ea8 a d10p031t10n or tendency which impels an
individual,to strive persistently for partlcular
goals, 523 the behavfor patterns digplayed in - -,
seeking these goals may be regardedégg interests. '
Once acquired, interests motivate bEhavior and may
}~\\:ccount fpr the effort exercised td:g}tain parti- -
‘?’k,, ular ends (p. 129) L
Dewey(1913) saw that the root ‘idea of \the term "geems to be

thaf of being engaged, engrossed, or entirely taken up with

some activity ﬁecause of its recogniied worth (p.17). :
In studies of readlng 1nte;2%ts, the most frequently quoted
_deflnltlon of 1nteréﬁt is that of Getzels (1956) who defined

',an interest as "a- eharacteristhc dISposition, organized

< through experlence, which 1mpels an indlvldual to seek Qut
partlcular objects :pct1v1t1es. understandlngs, skllls or
go%ls for attentlon or acquisition (p.7).’

. Getzels dlfferentlated clearly between the term,
intefest! and other terms which have been uged as a synonym
En various studies on reading interests, A preference,

i ac_cording to Getzels,&{ is a willingnes&'j" receive one obgect
ae ageinst another, A preference is pd§81ve whlle an
inferest is dynamic., While one can prefer one activity over
another, a person need not have.an 1nterest in either. An

%ttitude is "merely the read@nﬁﬁﬁ to react in a partlcular

‘irf directlon with respect to the given obJect (Getzels. 1956,

| P.7)¢" Again Qpe need not have an interest in something
o A

about which;One has an atyltudea "A drlve has its source

",.‘

7in‘aﬁspecific-physiologiea; d§3 ”ﬁt’ibiium. and the indivi-

"y - . ik :
+ -;dual seeks conditions that wiid, rgdupe the drive or need
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(Getzels, 1956, p.7)." A need, Getzels (1956) defined as
"a disﬁosition or force which impels (a person) consistently
toward one gype of activity as against aqether (p.98)."
While.ﬁhe definitions of need and interest are similar,
Getzels (1966) stated rthat the difference rests 1in that the
drive "disposes an individual toward.a general type of
activity(ratﬁer than toward a epecific object or goal (p.98)."
"A value is a conception of the degieabke...an interest
disﬁoses us toward what we want to;go; a value toward what
we believe we ought to do (GetzelsS 1966, p.98)."

The determinants of interests are many. 'According
"to Kopel\(l963) they include "culture and class, intelligehce
* and other aptitudes, social expectations, personality (needs
and values), .physical characteristicg. and experience
(p.499)." Sﬁper (Kopel, 1963) contfensed Kopel's list to "an
“1nterdependent trio of aptitude, soc1al expectatlons. and
need or value (p.499)." Getzels (1956) identified seven
different determinantsi. The first was ‘what Getzels called
constitutional givens, eertain fectors in a person's genetic
structure carrylng with them ceﬁtaln potentlalltles for
.directing a pérson toward one interest as agalnst another.
‘The seFond determinant was favored eapac1t1es.,the differing
abilities in varying areas of undertaking that we all have.
Personallty was cited as the third while sociocultural
“determinants were the fourth.'w%ole requirements. the need

to conform to the sex role assigned by one 8 soc1ety. was

1listed as ‘the fifth determinant, Family lnfluencesbwere ;
" - e~ e
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Orlglnally 1nterests were viewed as part of a

combination of the homeostatic model of self—malntenanqe

Q

and the drive-or-tension-reduction theory of behavior

(Getzels, 1966, p.99). According to this theory, a person's

v

optimum state was though% to be one of rest and equilib}ium.

' A person was said to act in such a way as alwaysfto return
. . A -

to the optimuﬁ state of rest and equilibrium.#In terms of

learning, the person placed in a state of digéquilibrium

(not knowing) was motivated’to learn to reduce the tension,

"In these: terms an interest could also be conceived as a

®

tension-producing state which impels the individual to

-

action and stimulates him to behavior that reduces the

tension raised by the interest (Getzels, 1966, p.99)."

Getzels noted that there has been growing discontent

/s

with the aforementioned theory of behavior as it applies

to learning. It is now suggested that the human belng is

" not only a~stimulhs-reducing organism but also a stimulus- -

seeking organism, "The optimum state of the human being
may ndt be passivity but activity (Getzels, 1966, p.99)."
Getzele (1966) referenced Hebb of McGill Univereity who

"directs our attention to such common human interests as

.‘myetery or adventure stories...all of which seem to prov1de

pleasure by raising the level of tension and stimulatlon -

1
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rather than by reducing it (p.101)." 1If a person fets too

£

little  stimulation, boredom is the result, . -
In this interpretation of human é;havidf. interests
are assigned a new role. 4 \

‘Interests may be seen as serving a vital function
beyond those usually attributed to them: They
assure that the organism will seek or at least
remain open to the continuocus sensory input needed
for optimum functioning over and above the input
required by the primary bodily drives like hunger
and thirst (Getzels, 1966, p.1l02),

Reviewed in this section were definitions of

~ interest and the various determinants of interest as sug-

geéted by a number of~aufhorities. Consideration was also
given to the roie of interests in a ‘explanation of human

behavior, 'Finaily in a more recent analysis of human

behavior the function of interest was explained.
~II, THE ROLE OF INTEREST IN THE READING PROCESS

The evidence is ‘clear that we have taught the great
percentage of our population how to read, but we.
have not developed a nation «of readers (Strickland,
1957, P6137). ' ' o

Of every 100 children passing through our schools,
only five will maintain regular reading habits;
ninety-five will not (Ashley, 1972: p.1).

e

e

et L-Althoughfa.quafter of a century separates the two '

‘o

writers, they mirror each other. nghburne (1972) commeniéd
that_“wg\feli ourselves witﬁ“much‘generalvégrééﬁept'thét |
o 6ur goal iﬁlrégﬁing~teacﬁing is ndt’simpig;literaéy bui
| to ére&%e'iifelong};eaéers...(ikSBB){" 'Ye;}a nﬁmber of
‘_; writers exﬁpess aqxiefy_th;tIOhly half ofifhisvgogliis:‘

3

B i
gt
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being achieved. "There is a g¥eat danger that today in
a period when great emphgsis is be}ng placed upon the need
for‘readihg skills, the real purpose of reading will be

forgotten (Barbe, 19643, p.486)." - Concern is also expressed

i

by Jenkins (1969).

The time has passed when we can discuss the place of

" reading in the school program or the value of a
particular approach solely in terms of the number
or complexity. of words that the reader can perceive
at any grade level, the age of the ease with which
he can begin to read, or the rate at which he can
comprehend. Unlegg the application of competencies
to reading content leads to clearer insights and
understandings, to keener social perceptiveness, to
improved understandings of himself and others, to
permanent interest in reading content with quality,
we have failed regardless of the child's ability to
apply phonetic understandings or to read 1500 words
a minute (p.267). ‘ S

F

The possibility of a concentfation of effort on
only;half of the goal may be the result of a failure to
consider childfen's‘reaspns for learning to read., Namnum

| and:Prelingerf(Busch,'1970) pointed out thatjfhe motives
for learning to read are conspicuously absent in most o
writings éealing with the teaching of reading. ”Fbr theQ? '
most part, the concept that a child will be motivated to
learn.fbﬁfead is usualiy taken for gﬁanted‘(Busch, 1970, ,
pe2kt)." ‘Busch, however, did cite two reasons wﬂy'chi;dreni;‘: |
~ learn to rééd; Theﬁfirét of‘théSe_reésdné]reiatés_to the -
"cbiid‘s'pelafionsﬁip to'adults; “Due £o the soéial préssuré:'
“adulte put‘on the child $o learn how tg:reai,Aand;the  ‘

, ¢ﬁild}é néed,fo_ﬂ@ﬁfappre#&l ermJanlts and to strongly

. ‘4dentify with adult activities, the child il want t6 -

v
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learn to read (p.24)." The second féctor relates to the
'childfs need for masfering his‘surroundings. "The child
faced with a new situation like reading, will, because of -

his particular develoépmental stage, want to master the
[+]

unique task (Busch, 1970, P.25).% Busch added:

If the child's motives for reading are viewed only
as a reaction to external pressures or intrapsychic
needs, while the motivational factors inherent in
the reading process are ignored, then the process
of learning to read can become an end in itself.
«..thus if "learning to read" is presented to the -
child as an autonomous process that is unrelated
to anything in particular, once this'challenge is

" past, loss of interest should occur. That is, 1f
by. "learning to read" one has met the expectations

~ of society and satisfied the need for mastery, the

. * ' reading. could become unimportant or irrelevant (p.

25). .
It was noted by Theophane that most children reach

a ﬁéak of reading éctivities In about thewsixth grade. _
"Research activities fufther reveal that if children are not
reédiﬁg extensively by the time they are eleven, twelve or
" thirteen yearé ofrége, t£e chances of their ever becoming
congistent readers are ver& slimlindeed (TheOphane. 1964,
p.62)." Purther.'Jenkiﬁ%on (196#)_sfated: g ﬂ

o see ifféhey know -
often assume -~ .

We frequently test children &
how to ‘read, but we still mobe .
wrongly - that once a child has acquired the capacity
to read he will spend his leisure time reading.

We need also to ensure that he acquires the tendency

Bérbe3(;963)'chﬁrged7that ”ﬁntiliinterest,iﬁ;reading;isf

aroused...learning o xead is little mors thaph mechanical,
 rote accunulation of isolated skills which actually have o

| 1tesie rolationsntp S0 reating (p.4G6)." Derve ddded thet

C
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“oﬁly by deve10ping permanent interests in reading along
with the mastery of basic skills, can readlng instruction
¢ Dbe said to be successful (p.486)." ' \

Jenkinson (1964).urge? that ”interest, one of the
most potent motivating drives, should occup&'a central place
in the reading program (p.54)." "Nothing is more important
in teaching reading than maintaining ptrong motivation
-(Bond & Tinker. 1967, p.448)." Buach‘(l9?0) contended that
-"content is of cracial significance in the process of learn-
ing to read, and that interest and relevance a;e significant

,,eontent variables (p.24)." "If a book has little meaning
for a child or does not gratify hisveurieeity or stimulate
his thinking he will tend to lose interest (Jenkinsoa, 1964,

. P.54)." Jenkinson (1964) added that "it has long been a |
,psyeholOgical truism that learning is moet succeseful when
the learner has a stake in the act1v1ty being undertaken
(pe 54) " Moir and Curtis (1968) claimed that children

~ become better readers by readln? materials of v1tal 1nterest

'7e to them (p.626)." "When moved by a high degree of intereet,
childreafghow increased energy to work persistently at
'J , readlng untll satisfactlon 1s galned from accompllshment‘
(Howee, 1963, Do 4911”
/ "By teaching the child to learn'how to read, with
vmaterial of little interest or w1th a total emphasis on ‘:

@

”mechanics, it would seem that we are clearly delineating

"betWeen work and ‘play, school and n0n~school experlenceSa"”f;_,.”

1"4(Buschﬂ 19?0' P 25).:; Meisel and Glass remarked that "in f.‘;‘
ERE NP Lo : e
e ot _ |
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the teaching of reading, the concern for the interests of
the students is significant in the‘development of long
range attitudes toward learning in general and reading in
specific (p.655)." Byers {1964) claimed that “basic atti-
tudes toward reading begin té form in the early grades,
'and there would seem to be a definite relationship between
the 1nherent interest in the materlals read and the
children's pleasure and satisfactlon in the reading (p,228) "

Reading materials with a high level of interest can

certainly help to build favorable reading attitudes.

A child's attitude toward  reading is a vital influ-

ence upon his reading success both now and in the

future. Through capitalizing on interests these

attitudes can sometimes be changed .or modified

(Howes, 1963, p.495),

| f Robinson (1953) claimed that teachers from the
primary grades through college generally recognized that a
study of the reading interests of their students was one of
the most important aspeéts of teaching reading. Further,
Robinson said that "this is true because we know that
children learn to read more rapidly if they are 1nterested
in the materials used (p. 173)." Zimet (1972) though noted :
that in an informal survey of college textbooks on reading
instruction used by prOSpective eleméntary school teachers,

.none were found that described the content of 1deas of
(AR

‘ IA-, reading texts or discussed the possible influence of the

"content on learning to read (p.129). o
" "’ | Witty (1963) pointed out that "although many
authoritiee in reading have recommended the use of interests

in motivating instruction.,relatively few studiee of the

'I:‘\. Ty
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interest factor have been made duf;ng the past 20 years
(p.10)." However, Meisel and Glass (1970) eitee.Barbe who
'-said "there 1is ample research evidence, as well as the
reports’of classroom teachers.to indicate that once interest
is aroused, the learning to read process 1is greatly enhanced
(p.655)." Barbe (1963) stated that when children are vitally
" interested in a topic, they are able to read material at a
much higher level than they are when the toplc is of little
interest to them. Evidence for Barbe's statement is
provided by research, Bernsteinv(1955) discovered that a
group of seventh grade puplls reading two etqries of equal
readability, read the story which was more intereeting with
superior compreheneion and increased speed. Groff (1962)
found that the reeding comprehension of an 1ndiv1dual child
‘as he reads ie influenced to-a degree by his attitude
toward the contenx type of material being read. Shnayer -
(1969) working with sixth graders also established a
relationship between the degree of interest in a passage and
’ the degree of comprehension of the passage,

Reading texts emphasize skill, and reading is taught
~ for the sake of the skill itself, We need to,shift

our emphagis from "reading to learn to read® to -
| toreadt ?‘z’?ﬁl’t“‘i‘g"%i“% J5g5inetut while ledrming.
_ . ’ ’ :
- As Barbe (1963) ‘put it. *The child must know how to read to
'veqjoy it. but there is no reason why the child" cannot enjoy
R learning to read (p.487).?f Horton (1956) commented.
AN major 1mprovementa i% reading textbooks dgiénf

‘the last tNirty years have come from the practic
S edarch for uaye end means of establiahing and -;_
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maintaining children 8 success and 1nterest in
reading., There can no longer be any doubt that

N\ interest is a valid and crucial criterion in making
reading textbooks (p.116).

In summary, it would ‘appear that reading teachers
shonld‘have a twofold goal in their teaching. They are to
impart the skills of r’eaddng and to produce r&‘ers who viill
willingiy and voluntarily use‘these skiils throughout their
lifetime. A pumber of writers apparently believe that the

\/ two ascects of the goal have become dichotomous and that the
teaching of reading skills has become paramount in impor-
tance, They caution that ignoring the interest factor of
the content~nhich_is being‘used to developvthe skills will,
produce readers who cease to be 1nterested in reading after
'they have acquired the skills. By utilizing pupil's reading
interests, reading teachers can achieve both agpects of

their goal with the first half possibly being attained
e )

more-quickly and with a higher degree of lasting success.

4

III. READING INTERESTS
Witty (1965; p.265) suggested that ‘perhaps the.first_
study of reading interests occurred in 1893 when M.B. C. |
'True reported ”What My Pupils Read", - Since then more than -
300 studies of reading interest have been carried out E
(Byers. 1964).‘ The purpose of this section is not to
. -summarize the findings concerning %he reading.intereats of
| i:)' children._ Rather it will examine some of the research ‘?;g,s’

: 7l
) which ha9~been concerned with investigating variables which »

IS .
..
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may influence children's reading interests. The variables
to be considered include the children's age and sex, their
.level of’intelligence; reading abilit& and socioeconomic
starus including race and geographic 1ecation..

In their review of the literdture dealing with
‘'research on reading interests. Purves and Beach (1972)
concluded that éhe research definitely shows that "elementary
sdhool children 8 1nterests show a\definite development,by
grade level (p.92)." Among the moet influential studies
concernijng the relationship between reading interests and
age was that of Terman and Lima (1925), They had more than
2,000 children keep a record of all the 'books they read for
a two month period., As well the investigatbre\obtained
) informayion’from the children's parents'and teachers.,

Terman and Lima (1925) concluded that'"there are certain
well—defined tendencies in‘reading intereéts that change
as, the child's experience grows “and as his 1mag1nation
and " reasoning powerg -develop (p. 31)._
. Zimet_(l966),noted that "one of the'moef hiéhly
| significant factors in'reading'interesf'is the'difference‘
. in bpoy-girl preferences. No other single determinant ‘has
ireceived as much support and agreement in the llterature
| '(p 126). | AR early as 1937. Lazar reported "marked gex
. ‘.differences 1n the ‘books chosen for reading (Witty. 1965, -
l:f'p 266).l Using the reSponses of ‘more than 7# OOO ch11dren* -
"ffrom grades three to twelve, Uorvell (1958)~concluded thata’

Q'%df{from the fifth grade to adulthood, the sex of the child has ei?i
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a dominating influence on his reading choices. Huus.(1964)
summarizing the'findings of studies en reading interests
stated that "few differences between the 1nterests of boys

Jie

1and girls are apparent before age nine (but that) notable
| dliferences in the interests of. boys and girls appear
between ages ten and thirteen, espeCially at age twelve
(p.125)." Purves and Beach (1972) remarked that "most
studles find that sex is the most important determinant of
differences in reading interests (p.93)."
Purves and Beach noted that the relatlonship between
rintg;ligence and reading interests has not been clearly

"7they did add that "much of the research...

sQindi; gh and low intelligence students. by and
3 ar reading interests (p.95k" Wolfson (1960)

?upils An- grades three to six and sﬁgteds \‘;'

\r

;.s of this study did not provide a suffici-

i for cencluding that there is any relation-
feen the answers to the Reading Interest ..
 and the factors of reading achievement and
;ence test acores (p 82). o

nd Henry (1940) looked at the reading interesth

of rapid-learning and slcw-learning pupils in|grades six to
:‘;\\La eight and concluded that ”in a determination ' the pattern

of reported reading iq@erests, sex 18 a vastl more - ‘»

important factor than even the large difference in in elliv
'”ﬁlevel ehar" terizing these groups (p.762L" 3‘;='3t”':}i

;the llbe‘ature On the relationship‘betweenv?jwfi




reading interests and reading’ abillty. Purvearand Beach -
(1972) stated that "most of the* research indicates that
~while reading abilityydoes relate to sophistication of
interests, it does not directly correlate with,interests
(p.97);" Tinker and Bond (1967, p.449) cited ‘the work of
'Stanchfield who classifled 153 boys in grades four, s8ix and
.eight with I,¢%'s ranging from 90 to 120 into groups of
superior, average and poor readerS-and found similar read-
ing interests among the different reading abillty groups.
Geeslin and Wilson (1972) investigated whether or not an
eight-year old reading at a grade five level would prefer

the favored books of~ftfth grade pupils or those of hisvage '
peers. They also looked at whether or not a twelve-year old,
who was reading at a fifth grade level would prefer the
materials of his reading peers or his age peers. They found,li
\that the pupils in classrooms with chronological age mates
made more choices of books preferred by chronological age
' mates., | o o T ,l'
| | Feely (1972) studied the reading interests of boys

o and girls in grades fpur and five in terms of sex. race and

gj.socioeconomic status and concluded th/t sex continues to beh

R a major determinant of middle-grade children‘s interests. ,‘

'7w;Schu1te (1969) dealing with the intereste of ‘ehildren in

ﬁ\uﬂiﬁ”interests highest for children in?f
| ”“cniidren

| ”3ii§grades Your, five and six. found the indepengent reajzl.ii”&afi'”

in. suburban areas. Carsleyi(l953-*found that

”fal areas and lowest forf;fc;j
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stated likings for classes of books showed that there were

i

//

more dif{erences between boys'and girls than between grgnpe/*fc,:

of children from dissimilar social areas (p.13)"

/,
Most of- the research concludes that socioeconomic
factors do not signiflcantly affect interests, that -
lower, middle, and upper cldss students have rela-
vtiveix similar interests...(Purves & Beach. 1972,
p.10 .

.In summary, while intelligence, reading ability and ¢
socioceconomic factors do' influence reading interests to an

~ extent, the ev;dence of’ research definitely indicates that

,ﬁ,the primary determinants of reading interests are sex and age.

IV, INSTRUMENTS AND PROCEDURES, USED ¥, CO’LLECT o
DATA ON READING INTERESTS " o

A researcher-about‘to investigate the reading
1nterests of children is offered numerous methodologies from
?~which to cnoose.‘ This seotion will examine some of the
~various techniQuee. their advantages and ~disadvantages. '

T In a comprehensive review of the literatune and'
’research on reading interests. McKay (1968) listed the

'methods that have been used.v Historicallyﬁreading interests '

-

haVe been idhntified by: : f. Lo é =

P
1, Keeping lists.of selsctions used by students to
ighew trends and:changes in interests and ttstes,. §
E ‘Quasgioning students and- adults about their owm.
eading at certain ages. - .
- 3. Observing students and pertorming experimental
res iarch with- them,

scording. withdrawals- from libraries or soliciting

Opinions from 1ibrarians (p 1&8)., S

loxhy“recorded that some of the more recent

L emse
B
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techniqhes inclnde chechlists.and rating lists of stori;s
~and books, personal interviews, interest,inven%ories,
anegdotalmor diary;records, case studies and!énnotgted
fictitious titles.

Martin (1972) cited Jordan who claimed that “there
afg two major hethods of discovering reading interests of
,childrén; ‘One methohvis by carefully sfudying the withdrawal
of books from the libra;y. Another pethod is by questlonlng
puplls directly as to their likes aﬁﬁ dislikes (p 18)."

A record of the Qlthdrawal of books from the llbrary
.can be malntaiﬁed through the circulation records or by
having the stgdents or teachers keep a reading record.
Puréés“anghBeach (lé?Z)‘put forth as an advantage of the
mathod of studylng withdrawals of books the statement that
"thls'mé%hod does provide informgtion about’ actual reading
(p.65)3" however. Brown (1971) fears that "the results more

1ikély reflect the children's interest in what was available

rather than'their.broad reading interest asses@edyyy'means

of categories of literature (p.6)." McKay (1968, p.111)

'cgutionéd that since adnlt%_do most ;of the selecting of .

méteriéls which are present in.school libraries, there may

have been’ a prejudgemqnt made as to what children’ s read;pg

iﬁnterests are: or should be.E?Weintraub (1969) added as a

fxmltation to this tec the factors q? ”the avallablllty

y of materlals 1n a glven 1ibrary and the freedom. gith Whlch

o

.chlldren,?re permltted to. browse through books (p.657) "
fLibrariea»may not h&ve*adsitional copies of popular books,

N . . X
e . .
% - : . : :

NS
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reducing their availability (Purves & Beach, 1972, p.65)."
Selection and real liking of a book, Weintraub added, may
not be identical. The inability of the researcher to deter-

¥

mlne'why the books were oeing borrowed was seen as a short-
comihg by Mertin (1972, p. 18)., There are a multitude of
reasons why a ch11d<may borrow a book and not all of them
are rooted in 1nterest. "The most serious drawback is that
the ‘books may never be read (Purves & Beach, 1972, p.65)."

" One procedure cited by Brown (1971), which is used
in having the students keep a reading record of what they
| have read, is to have them "cast a ballot" for each book as
they finish reading it.. The children are asked to fill out
%rballot on every book read, to give the title and author,
and to check one of four. ratings on how well liked the books
were, The advantage, claimed by Brown, is tkat children
are referring to Specifxo books nd not to tOpics. Again,
- the researcher has no 1dea as to what books were available-
* when the choice was made. nor does'he know whether ‘or not
children are completing ballots in order to please teachers.
or to impress other children, Purres and Beach (1972)
- feared that "often the reading 1s not reported fully (pe65)."

* Jordan (Martln. 1972 p.18) explained that direct
questioning of pupils as to their 11kes and dislikes ‘may

" take the form of an oral interv1ew or a wrltten questionnalre.

_Purves and Beach saw some of the liabilities of the methodo-

»

further information :rom the borrowgr when he returned tﬂe

"1ogy of llbrary withdrawals being offget by requestipg

. »

13 - N ’ ot
» . '
o . / .
. N
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book. A "problem with the intervieﬁ technique is that the
subjects may not provide accurate information (PuPVes and
Beach, 1972, p. 63) " Martin (1972) identified‘some of the
causes of this misinformgtlon. The puprl may refuse to
cooperate due to his personal dislike fer the interviewer
or his inability to communicate with adult strangers, or
his inability to communicate orally with aduits on an
individual basis. Byers (1964) questioned the validity of
the interview method by citing Young and Shores who have
found that the use of 1nterv1ews to ascertain basic 1ntere@ts
ylelded different interests from those revealed by observa-~
tion reoords. Young and Shores concluded that children are
eware.of our cultural expectatigﬁs for their\age level and

sex and they may state interests which they think are

approved. In addition, "the interview is time-consuming

.and requires highly trained‘@hvestigatcrs (Purves and Beach,

1972, p.63)." |

Another form of direct questioning of the pupil is
by means of a questionnaire. "An obvioys advantage of the
questlonn ire is that the investigator may direct questions
toward p 1cu1ar areas which interest him (Purveﬁ & Beach.

1972, p.63)." "The interest ‘questionnaire calls for brief -

_answers to Specific queetlons such as 'Which book that you

have read this year did you like best9' (Strang, 1963, p.
465)" or "Write down the five best books you have ever read

(Brown, 1971, p.zo)," Obviously such questions can require

‘considerable memory on the part of the children. McKay
. : L 'Y . " . . ) T .

y

N
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(1768) noted that in recalling titles, people tend to

‘remember the unique, not the common, "A study of interests

"which is based on past reading experience may produce N

results that are based as much on What children,bavé been

able to read as on what they have wanted to read' (Thorndike

& Henry, 194C, p.751)." Considering the ﬁée'ﬁf questionnaires,
King (1967) concluded: T

Studies based on questionnaires are apt to be biased.-
Since there is prestige attached to reading books;
and since teacher and parental pressure to read is
frequently a factor, pupils who read are proud of

the fact and are glad to repert 1t. Puplils who do
not read books are generally not proud of it and -
they will not talk about -books, or they will exagger-
ate the number read, . Moreover, there is the problem
of what ‘constitutes having "read a book", For
these reasons, results from questionnaires tend to '
be biased toward pupils who are interested in books.

. (pp.322-323). ' ’

Despite the griticisms of the use of the qdestionnaire to

. , _ » ’
f‘ascertaiﬂareading interests, Purves and Beach (1972)

observed fhat s%nce 1900 the "guestionnaire was used two to

one over rgtiﬁg 1ists and two and one-half to one o#er

pbservafion\(p.62).” . | . o
A péfticular form of the questionnaire is the check—caﬁ

lisf.' ft eﬁﬁmerates areas of inte}est. typesoof books or -

titles\dﬁ b00ﬁ§; LPupils‘hre asked to resbond to every item

usﬁally by put;ing a_gheck;underﬁ"like", "indifferent”,

or “dislike", Strang (1963) enumerated»céffqiﬁ advantageé

of the éheckliﬂg\\ If is:easy to-tabuléte, and‘iy‘can be“

uséd to present'axlargé number of interests. Aléo,;it

requires no writin ébilitygi It is, hb&evg:, d;gz}éﬁlt-tb'.
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interpret. As Townsend (1960) stated, "One is never quite
sure what the cnecks mean.,. the generai categories such as
'adventure' or 'humor' give no information on interests in
the many,different varieties of adventure and humor (p.298)."
And Brown (1971) added that "this type of inventory can
perhaps give a broad indication of children's reading
interests, buf it is questibnaple whether children can them-
selves categorize thé type of book liked with any'degree of
accuracy (p.iB) " It is possible that what one person,may
classify as a travel stor&. another may categorize as an
adventure story. Strang (1963) was also concerned that
"suggestible persons may say they 'iike” items in which thej
have only the slightest interest“ whiie "the response'of
conscientious or 1nsecure pupila.may be governed by a desire
to say what will be approved elther by their peers or by the
teacher (p.465)." ”Moreover. subjects may rate books which
they have not read (Purves & Beach, 1972, Pe 64) "

Another modification of the questlonnaire technique
" was devised by Thorndike (1941) who developed a fictitlous-‘
titles checklist or questionnaire. Fictitious book tg;}ps
- and short annotations describingvthe content of the book were
E created for the types of reading under investigation. This
technique minimizes factors of actual reading experience by
presenting the same set of stimuli to all subjects. The N
~flimitations or the teohnique, as seen by Purves and Beach

:fa(19?2) are that "the types of categories represented may not

) égg elearly distinguished bx either the investigator or- the



31
_ subject (p.Ah)" and that "the subjects may also misinterpret
the type due to connotations or identification of the title

~ with actual titles (p.64)«" Thorndike, himself, believed
that the chief limitation of the method lay in the fact that
it is based on the purely verbal response of the pupil, not
upon actual behavior. “There.is a gap between what the -
individual says he would like fo do and ﬁhat he will
actually do (Thorndike, 19#1; 6)." Hoﬁever two months »
following their experiment Thorjdike and Henry (1940) had

173 of the 208 childfen who papticipated in the experimept
_give -them a list of what they qad read since the experimént.
‘Thorndike and Henry.fOund that "in general, the fiction read.
corresponded fairly cldsely‘with the types of fictiéﬁ titles
cﬁpéeh on the questionhaire ép.76§)." | |

| Commgnting on the mgrifs of the various methodologies

\ ‘e
- Q : . _
used in identifying children's reading interests, Purves and

Beach\(1972) concluded

0f methodologies for determining reading interest,
then, we may say that observation of books read is
the most accurate and the most difficult to manipu-
late save in controlled settings. Of the measures
which ask for the subject's recall, some form of .
checklist or questionnaire is better than an open- -
response question.... A questionnaire which used-
some checklist (actual or fictitious titles or
descriptions) is probably the best, . even though it
risks suggesting to the respondent what sorts of
things' the researcher would like him to read”(p.68).
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V. ‘BASAL READERS AND INDEPENDENT
READING INTERESTS RESEARCH

'While there have been in excess of 200 studies
relating specifically to basal readers (Stadger. 1968, p.6)
-and,up to 1960 approximately 300 studies of reading
interests (Byers. 1964, p.R27), Feimer and Kraetzer (1972,

P. 363) noted that studies of the content of school readers
have been rare. This section will examine, in chronological
order,studies dealing with the content of basal readers. and
the relationship between the basal content and the reading
interests of children, | |

Smith (1962) set as the purpOse of her investigation -
the determination of how nearly the interest categories
found in bast\ preprimers andhprimers_designed as a intro-
duction to reading for first grade children matched the

reading interests of»these children-es evidenced by their -
| 'free-choice selection of reading material from the Iibrary,
A list of 23 categories of reading interest was prepared in
consultation with a children 8 librarian. The library
'seleqtions made during 14 library visits by 110 grade one
pupils from three schools were recorded. and on the basis of
\'content, the books were assigned to one of the 23 categOries.
kk.Smith read the content of 37 preprimers and 12 jrimers and,
*'on the basis.of content. each of the stories was assigned to
~ one of the interest categories.‘ The interest cetegoriee
E.found in the preprimers and primers vere then compared with

. PR L - . S B . ﬂ c e ] " e
T, R LR : ‘ : . : ' r b ) ’ L
I o T . . e . .
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the categories of interest found in the books which the
children selected at the libraries.

Smith found that the preprimers and primers”showedA
a narrower span of reading interests than the children's
clioices since eight of the 23 interest categories were not
found in the content of the selected readers, Smith (1962)
| o
.The data seems to indicate that fenerally the pre-
primers and primers which the children are required
to read and which are supposed to stimulate an '
interest and desire to read, do ot really satisfy

their reading interests as ghown by their 'free
choice' of books at the library (p.209). 5

coricluded thata

Byers (1962) taperrecorded,the voluntary sharing
period in first grade classrooms in.34 communities in 14 ‘
states.~ The sharing period was a time when the children

‘could talk about happenings of interest to them or could

. _ . ~— ,
b bring objects to talk.about and share with the other children,

In total she recorded the contributions of 1,860 children

in 214 sharing periods. Since the topice the children
talked about did not fit under the commonly used 'interest

~ categories, Byers deveiOped'her.own; Although Byers did not

analyze'any basalwreaders. she did dray implications for the

: conten% of basal readers from the interests the children

demonstrate during their sharing periods. It was her conclu--
sion that he differences she found in the interests of boys
:and girls suggested that 'the current content of basal |

- readers may more “often be geared ¢o the major 1nterests of

ivlgirla than of boys (Byers. 1964 p,zgz)..
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The interests of 13-year-old, educable mentally
retarded students who had a qedn reading level of 3-6 were
examined by Koelsch (1969) who compared their interests
with the content of fsive basal reading geries on the 3-1
level. He found a statistically-significant deviation in
interest categories aﬁong the reading series and‘d low
correlation between the interests of the basal readers and
. the interests of the educable mentally retarded pupils.
A research group located at the’University of
« Colorado Medical Center in Denver, Colorado has been systema-
‘tically investigating. the subgtantive motivational and atti-
jtudlnal content of flrst grade reading textbooks for tm?
fﬁpast six years. Wiberg and Trost (1970), who were part of
that research group, compared the primer content with which
the child is forced to deal in learning to read and the
content of the students' free choice library selections.’
The national sample of primers w%s composed of 1,307 stories
in 12 of the most commonly used publlshers' series. The
library sample consisted of 639 books from the library of a
mlddle to upper class suburban elementar school, The 45
‘flrst grade students (23 boys and 22 girfls) who went to
the_gthool 1ibrary twice a week o borr y books were limited
&

ft he 639 books designated by the teachers and the 11brarian

. as being for the use of first grade pupils. For one academic

year, & record was. maintained of each child's book borrowing.
- Six content dimensiona were used to analyze the contents

- of the basal readers and the library books borrowed. Thoae

5
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cdtegories‘includgd characteré, theme, age of activity, sex
of activity, outcome of activitf‘apd environmental setting.
Wiberg and Trost (1970) concluded that "the study of free
choice libraryhseleCffpns of fifst grade childre? shows a
rather marked disparity between the story content of prdmers
and what is made avallable and preferred in an élementj{:
school library (p.297)." .

Meisel and Glass (1970) also coppared chiidren's
voluntary reading intefpsts wifh their required reading.
For a five month period, a record was kept of all the books -
wlthdrawn from a 4,000 volume school 1ibrary by an unspeci-
fied number of flfth grade pupils. Using a slightly modi-

fied -form of the categoriés found 1n Strang's- List of

Readable Books, a list of 42 separate 1nterest areas was.
'developed. ‘The books borrowed from the library and 'the A
qontents of the fifth grade basal reader, New Days and
Deeds, published by Scott, Foresman in 1956,»werecat$§gr%§ed
according to the 42 interest-areas. Meisel and Glass (1970)
found that -"in mést cases, the.reported high percentage of
students.dndicating a preférence fdr‘a particular inpergst
area in _voluntary reading choices did not match with‘the
B percentage of tlmes that an 1nterest area appeared in the.
bpbasal text (p 657)." In addition. Meisel and Glass noted’
‘that many of ° th: interest areas, for which the ‘children
indlcated a preference. ‘were not 1ncluded in the basal

;reader. Of the children '8 ten most. popular 1nterest areas.‘

. ?f‘lf,-ffl S : \
L e N

Lspe

50n1y four were found in the basal., As well two of the le, -
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interest areas the reader did include were not among the
children's 1list of/favorite interest areas. Meisel and
Glass (1970) concluded that 'the results of this etudy tend
to support the hypothesis that the type of story found in
the basal reader is generally_not the type of story that
‘children\voluntarily choose to read themselves (ps659)."

More recentIylMartin (19724 set out to¢determine the
reading interests of sixth grade cnildren and'to‘determine |
how nearly the oontent of 5 sixth grade basic readers
matched the reading interests of eixth grade pupils. The
methodology he usad to ldentify the children s reading ’
interests was gggmeane of a fictitious annotated titles
questionnaire of the type first developed. by Thorndike (1941).
Martin' q,questionnaire investigated 25 categories of reading
interests of which 12 were classified as iiction and 13 as
"nonfiction. The final form of the‘Queetio;naire containing
'90 titles and annotations was administered to one sixth
grade class selected from each of nine ‘schools. In total. \
225 sixtr grade pupils (125 boys and 130 girls) completed |

the-Questionnaire. ,The content of five basic readers. the

1\

: Scott, ¥ esman g | i ways | Holt, Rinehart and W1nston 8
“E pert

Cg

S a is : Harper and Row's F;Q Qging-to -
'_iggg and §gxgg_§ggg. and Macmillan s Igtg ugw Woglgs were.

| analyzed in terms of the 25 categories. Martin (1972, .
P 334) found that boys indicated a greater interest in all

- }’five basic readers than girle. A majority of the &irls

”indicated rather low to moderate interest in.the five i.

'm
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readers.

Veve examined the content of these readers.
This secy ¥ 8 chronological fashion, has considered

| ;ies. The majority of the studiee dealt with
.the conf%n 'the preprimers and primers. Only recently
has attent: been turned to the basal readers in use in
the interne_ y grades. Although a number of different
methods werf :; to arrive‘at children's voluntary reading
intereste endfvﬁrterent interest categoriee were applied,._
researchere‘ar}.':d et similar conclusions. : To varying
degrees, theyt | fthat the content which children are’
forced tojre‘ ,baeal readers is generally not that which

children woul *choose to read voluntarily.}
VI, SUMMARY

| This chapter reviewed recent theories concerning the
Apsychologlcal basis of interest. Currently>it would appear
that the human organism is viewed as a tension-seeking being
- as well as. a tension—reducing ‘pe. Interests are seen as a -
.,vchannel for the continuous seneory input‘needed for a
'f'being s optimum functioning level, .ov' : _ vffn
'i ‘ '.; .-'_ While imparting &-eading skills and producing life-
f< long readers &re the twin goals of reading instruction,'vJ |
,professional opinion expreeeed eoncern that only the former

goal waa being actively eought in reading instruction. with
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the roleﬂ%f‘interest‘in the reading process relatively
negiected, fhv ﬁge_of interests in reading instruction'was
shown to ne\beneficial in terme of gains attained in reading
vskille and in the alteration of attitudes toward reading. |

Various variables have been researched to determine
- which have significant influence on children's reading
interests. Thie chapter considered the research dealing
: w1th children 8 reading interests and their age, sex,,intel-
ligence level, reading ability and socioeconomic status. .
Researc\\evidence indicated that the primary determinants of
reading interests at the ihtermediate grade level are sex
and age.  ° - "\ : \‘3 o
Because the study calied for the investigatotr to
d?design an inatrument to measure reading interests. ‘the . ’(?.‘
critical literature dealing with methodgiogiee for ascertain-}
- ing reading interests was reviewed.\ Libr Ry withdrawala.,ﬂﬁ
','binterviewe. questionnairee, and check& sts were coneidered
S as to their advantagee and dieadvantag as methode'for,“
identifying the reading interests of chiidren.; The review

"of the‘nethodologiee indicated that a quei&}pnnaire of the, '

¢?

'typ L

| obtel ing information about eh3ﬁdren 8 intereete.‘." -
i Pinally this chapter reviewed the availaple reeearch.f .
‘;,:fdaaling xith the relatioﬂéhip between children e independent f:-’i
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grades., J}t both the prima?y and;ihilggediate levels
fh;ugﬁf*the.résearéhers found thatith; content of.bégél
readers was not of a nature that children would seek to

read voluntarily,

Q
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CHAPTER III

¢ -
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//// ; INSTRUMENTATION, hESEABCH PROCEDURES, AND
™
ANALYSIS OF THE 'INSTRUMENT

This chapter deals with the first two phases of' the
studyl‘(l) the design and construction of an instrument to
identify fifth grade pupils' independent reading interests
and (2) the administration of this instrument. As part of
the design of:the instrument, a rationale for developing a
new instrument is provided. Then. the bdsis for the -
}nstrument, a fictitious annotatad titles questionnaire, is
set forth. The procedures used to construct the Annotated
Non-Titled Questionnaire are explained,}including the
‘nethodoloéies for identifying the fictionwcategories. con-
structing thevdesoriptive annotations and establishing the
readability/of the instrument. Following are descriptions
of ‘the validity studies, Within the framework of the
research procedures, the pilot stydy is described. As well
o’the populatlon from which the sample wag drawn to complete
the Annotated Non-Titled Questionnaire is.discussed.
Explanations as‘to how the data on reading 1nterests were
coIlected and trested are pfovided. The chaptegoconcludes
.with an evaluatibn of, the instrument used to identify the
| independent reading interests of fifth grade pupils. .Yy

Iy ‘

a0
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I. INSTRUMENTATION

Design of the Instrument
Bagigna%é ibr the Development of a New Instrument to -

' \

- | \
Investigate Reading Interests. Although Byers (1964) noted
that by 1980 more than 300 studies of reading interests had

been cd@bleted;\this investigator decided to measure the
reading&hpteregté of fifth grade students again rather than‘
arrive at\hwégnsensus of their interests based on the exigt-
ing research. The dedision‘to carry out an original identi-
fication of reading inferesps was based on two statements |
in the literature. BStelert (1966) asserted that "reading
interests are dynamic, and continuous consideration must be

given to them to keep them to the forefront in the education

of *the pupil, as well aé up-to-date, reflecting contemporary

'influences (p.24)." Therefore, while the results of earlier

studies mighf have been valid for their time, contempofafy
influences éuéﬁ as television may have altered children's
reading interests, As well Zimet (1966) pointed out1

The differences in the findings (of childrén's

reading interests) point up a major difficulty of
‘the résearch in this area. Each study used a dif-

ferent e of pogulation, sample and different

methods df assessing children's interests, with the
result that it is almost impossible to compare .
results fp.124). N\ ‘ :

appear then that even had the investigator desired
to obtain a consedsué of fifth graders' interests, the fask

would have been difficult if not imPossible.

<
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The Fictitious Annotated Titles estionnaire. The review £L~\

of the literature on instruments and procedures used to
collect data on reading interests found in Chapter Il
concldeed With a direct quotation from a critical review
of reading interest research. Purves and Beach (1972)
stated that next to the actual observation of books read, a
questionnaire u81ng fictitious titles or descriptions is
probably the best method for determining reading interests,
Robert L. Thorndike (1941) developed the technique
of asking children to'respond to titled descriptions of
fictitious books or stories. Thorndike called the instru-
ment upon which thig methodology is based a fictitious
annotated titles questionnaire, This fofm of instrument was
viewed by Thorndike as being a practieal compromise between
the somewhat conflicting goals "of (1) getting genuine
interest reactions'(z) quickly and conveniently (3) in a
forf which guarantees that each child 1s feced with the same
arfay of choices and (4) in a fo}m which does not place a
heavy premium upon fluency of reading (Thorndike, 1941,p.
111)." B | ‘ |
Thorndike saw the briefest indication of the
character of a book as being contained in its title, but
recognized that some titles.are”quite indicative of the
- character of a book while others seem more designed to .
conceal than to reveal the books' contents. Thorndlke
(1941) concluded: - - B

' Pitles by themselves then, provide a picture of a
f - Dbook which is likely to be too vague and incomplete,

5% o A



too variable from one person to the next, to provide
the basis for meaningful and comparable judgemenis of
interest or lack of interest in the topic treated(p.4).
To clarify the titles' intent, Thorndike (1941)
added to each title an annotation noting that the annotation
could be "of any desired length (p.5)." 1In developing the
annotated titles, Thorndike used fictitious items as the
purpoge of his investigation was to explore topics of inter-
est, rather than to determine interest in any specific books.
A number of advantages accrue from the use of_the’
fictitious annotated titles questionnaire as a medium for
the study of reading interests. 'Ahong them'anﬁz B
(1) Reactions are obtained from each individual %o
the same array of objective stimuli.
~(2) No individual has had specific experience with
the stimuli before the experiment.
(3) Reading difficulty is reduced 1o a low level

and (it is hoped) largely equated for different

titles. .
(4) Reaction to a wide array of stimuli may be

obtained in quite a short time. The method. is
convenient and practical (Thorndike, 1941, Pe5)e = -
Asking children to 6eﬁ§nstpatg;th§ir'réading
interests through reading a dgscriptIVe annotation is
coﬁsistent with the procees that children fepd}t they use =
in selecfing reading ma£ériale.' When children were asked
what factors infiuenced them in.choosing a book, a number
of invesfigators (Carsley, 19571 Furnesé, 1963 Packer,
1968) found that a majé}ity of the pupils‘made their choice:
b& reading some of the pook‘first to sample‘it or by'reading  |

a}descriptive‘note“abpgi»thg book's suﬁject.i

4 .../I". T
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of ‘Thorndike's fictitious annotated titles Questionnaire,

that of fictitious titles being used to repreSent categories

of literature, was to be maintained in the instrument used

;:;7in this study, certain modifications were made in Thorndike's
approach. The first change was to delete the titles used

to introduce each annotation. Thorndike;himself, recogniaed

that titles provided a poor basis for making Judgements

about the content of a book. Further Droney, Cucchiara,

and Scipione (1953) found in examining pupils' preferences

for titles and stories in basal readers that boys would

reject titles of stories which included & feminine charactér

although the reverse was not true for girls. Both sexes, -~

however, rejected titles which contained meaningless, strange

or unknown foreign words. Since it was possible that

students would feSpond on the basis of the title alone v

without reading the annotation to discover the book's \

contents, and consequently might misgudge the type of book

- that was re;%esented by the title and annotation, it was
decided to reject the use of titles as part of the inetrumentr
“Another departupe‘from Thorndike's fictitious
annotated'titlea.questionnaire was the decisionvto stand-

ardiaedthe length of the annotations.' Thorndike'a original ~
“instrument contained 88 annotations whose length ranged

from a low of 10 words to a high of 41 words in length. It

was felt that the large annotatione were more likely to g

interest the child because of the extra information provided

or because of their seeming importance.‘ Conversely.rthe
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child could become disinterested because of length. To
control for responses being unduly influenced b}»annotation
length it was decided to 1imit the descriptive annotations
in the present study to 40 words plus or minus five words.,

A further major difference between Thorndike's
instrument and the instrument used iﬁ this study centred
around the scope of the instruments. Thorndike examined
both the fiction aﬁd nonfiction interests of chil@ren.
Thorndike's instrument measured lh’categories of fiction and
10 categories of nonfiction. Since evidence of a number of
researchers (Howes, 1963y Witty, 1963; Schulte, 1969
Stevenson, 1969; Ashley, 1972) indicated that fiction is
favored over nonfictioﬁ?$y intermediate grade children when
thej are seeking recreational reading, it was decided to
rgstrict this study to an examination of fiction. Therefore
the instrument in the pfesent study identifies only
children's interests in the area of fiction.

Another dissimilarity betweeh Thorndike's study and, -
the present study involving the use of_”ringer" annotafions

will be discussed in thdis chapter under Validity Studies.

apprcach eloeely, the instrument was called an

iNon-Titled Questionnaire.

. The constructlon of

'the instrument began with the.identification of the. cate-
'  gories~into which childrenﬁs fiction could be divided.

5
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Various investigators using Thorndike's methodology had
measured fiction interests by using differing numbers of
. fiction categories, Thorndike (1941) had 14 fiction
oategories while Steiert (1966) and Cooper (Steiert, 1966)
both,had 10, Schulte (1969) had only 9 categories while
Martin (1972) used 12. In none of the studies did the
reeeerchers define what they meant by the various fiction
categories., Consequently, each reader of these studies
:likely.brings nis own interpretation to each of the cate-
gories. The lack of clear definitions for the categories
of literature used in reading interest research is seen
as a weakness by Purves and Beach (1972, p.62)

Using as a guide the categories from the fictitious
annotated titlee questionnaires developed by the aforemen:/;/} .
tioned reccarchers and the cetegories fouhd in varioﬁs
checklists, the inveetigator.returned to the erting on
children®s literature. An attehﬁ% was made to ascertain

how authoriti%s in the fie}d of children's literature

| categorized children's fAction. While a comprehensive

review of the liter ure was carried ou%. pérticular

attention was pafd to thé wrltings of Arbuthnot (1964 1969 );

Arbuthnotaand Sutherland (1972); Georglou (1960); Huck and

Kuhn (1968): Ray (1972); J. Smith (196?): and L. Smlth (1953)
At the conclusion of this literature revﬂew, the

1nvestlgator drew up a list of l? fiction categorles. ‘For

'__each category a de‘inition was developed. The investigator

saw. the definitlons fulfilling five magor functions. These



were:

(1) To serve as & guide to the investigator 1n
writing the annotations which would make up the Annotated
Non-Titled Questlionnaire,

(2) To serve as a guide to the investigator in
categorizing the fiétio; content of the basal readers.

(3) To serve as a guide to classroom teachers
attempting to categorize the fiction conteht of readers.

(4) To serve as an aid to readefs of this study in
mofe fully understanding the distinctions émong the various
fiction categories used in the study.

| (5) To serve as a guide<to other researchers so
' that they might use the same cotegories in the same manner
" and thus facilitate coﬁparisons between studies. )

Following the establishment of the 17 oategOries and
their definitions, they were sent to a panel of sudges. |
Modifications were made based on the panel's advice.  This
oegment of the instrument's construction is more fully
“discussed in this chapter in the section Validity Studies.
The amended list of fiction categoriés and definitions
numbered 18, The categories werén Adventure Story: Animal

‘Story (Realistic Observation); Animal Story {Talking but
 True to Species); Biographical Fiction: Car Story; Family
1 Story Fantasy; Folktales; Hero Tales; Historical Fictlon;
'.Mysteries; Myths; Regional Fiction; Romance; Science Fictiony

e Sports Fiction; Tall Tales; and Vocational Story. Appendix )

A contains the 18 fiotion categories and their definitions., .
| | ‘:'73:: AR | S
\J . . Co B . .
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Descriptive Annotations. The next phase of the instrument

construction involved the writiﬁé of the descriptive

annotations.. Two annotations were written for each fiction

category. The two annote¥10n8 for each category were

necessary so that the reliability of the instrument could be o

ascertained. While it wae possible to have used onlzﬂqne

annotation to represent each category and then to have used

the test-retest method for estimating reliability, the

1nvestigator was uncertain as to the manner in which stude&%a

" would react to the annotations, - If the pupils regarded the

annotations - as being similar to a book, they might hotg

react t0 a second exposure to the annotations with the same

degree of attention that they did on “the first reading.

Having been read before, the annotatlons(might lose their

freshness and novelty in the same manner that a reread novel

can., Because of the uncertainties involved in the test-

retest method of estimating reliability,:it was decided to

use the parallel-forms method. "Parallel or equivelent,forme }

of a test may be admiﬁistered to the same group of subjects.' - -

ane the peired observatioﬁs correleted (Fergueoh, 1971, | |

p.366)." A8 the responses to the instrument yielded hominal,
rather than interval scores. to determine the degree of

asgociation. between the responsee of each pair of annotations

frepresenting a single fiction category, a chi-square was

'uaed._ The reliability of the instrument is discuesed

';',further in section III of this chapter. EVALUATION OF THE

,INSTRUMENT.
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In an attempt to‘produce parallel annotations, the

1nvesj1gator endeavored to hold constant within each set of
annotations the number, sex and age o{wtgg_ZKaracters, the
setting, plot situation and theme. While the annotations

were fundamentally alike, attributes of the annotation such

. as personal and place names, and SpeCiflc incidents were

5

allowed to be different so as 1o present to children two

stimuli which were ba51cally alike yet enough different to
be perceived by the child as being two unique offerings.
Annotations were made as uniformly intriguing and descrip—'
tive as possible. Using as the criteria of parallelism

the numbor of characters, sex and age of the characters,

}setting. plot structure and theme, one of the panel of

judges critically examined the paired sets &f annotations.

Modifications were made in the annotations until they were.

judged to be equal.
. The annotatioga produced were fictitious. Some
were based on.actual noORB, but the descriptions were
altered so as to make the book unrecognizable.. Fictitious

annotations were used in order to avoid the situation in

which part of the sample is reacting on the basis of actual

xperience with a book with all of the factors of style,

. difficulty and format involved'while the rest of the sample

“annotation. As a reeource for annotation 1deas. the

is reacting merely to the information_contained in the

investigator examined the annotations.apprOpriate to 'f£ifth

grade students contained in gooks :og ggildren from 1960 toi
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1971, Books for Children volumes contain the annual

compilatioﬂf%f reviews of children's books found in Booklist
a reputable book selection aid'published twice a month by

the Amerioaqﬂ&}prary Association. After the descriptive
annotations werelwritten, the readability level of the

instrument was considered.

: ! ,
Readability. In his study, Thorndike (1941) redognized that

a problem might occur with the child's having difficudty in
reading and»coﬁprehending the titles and anﬁotatioqs.
Simplifying the vocabulary was seen'by Thorndike as a way
of minimizing, while not completely obviating this diffi-
culty. Other researchere (Schulte, 1969; Brown, 1971;
Martin, 1972) who used an instrument of the type devised by
Thorndike did not control the vocabulary in the annotations.
- Recognizing tha§-childr%n have differences in reading ’
abilities, the”researchers} instead»of havingvthe children-
read the instruments, had the descriptive annotations read:
' aloud by the teacher. While this procedure eliminated the
broblem-of the readiné difficulty level, it introduced some.
new difficulties. Students could rot have second thoughts
~ abowt an annotation and express this reflecfion by a changex
of response. llthough the oral reading of the annotations
.removed the readability difficulty for the children.‘it
isubstituted the. problem of the children 8 varying listening
| abilities.“ A further criticiam of the oral reading ’

approach would be that it is 8 step removed from the manner

. 'v
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ln whlch children state they choose books. As was reported

; earller in this section,. chlldren claim to select their free

' of sych words as high as the reader’ s a

choice reading materials by sampling the content of the
material or by reading a descrlption about the book.

ﬁ | , Since most readability formulas gsample passages of
50 words from the total text (Klare, 1963) and 81nce no
'annotatlon in the Annotated Non—Tltled Questlonnaire was to

exceed 45 words, the correct application of readability

formulas to ascertain the readability level of the instru= -

1ment was 1mp0931b1e. Klare suggested that to write readably.

. the writer should seélect words in terms of . their high,

" frequency of occurrence and consequent famlliarity to

K students. “"The 1mportant thing is to keep the proportlon

Zhe writer's

‘purgoses demand (Klare, 1963, p.18)." s Bond and Tinker

(1967) asserted that "in the £ifth grade...it is quite
normal to find a six-or-seven-year dlfference between the
'least and the ost competent reader (p.45)," the investi-
gator. in writlng the annotations. made a spec1al effort
- to keep the vocabulary used in the instrument both easy
and 8pecific so that the studles could complete the °
aAnnotated Non-Titled Questlonnaire independently and with

eaae whlle concentratlng on the content. _

As Klare had suggested that an 1ndlcatlon of the

‘ readlng dlfflculty of a passage could .be derlved through
/

the use of vdcabulary counts. all of the words in‘ the -

Annotated Non-Titled Questlonnaira, w1th the exceptlon of

Al

K Ay a
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proper nouns, were compared with the Thorndike and Lorge

. book, The Teacher's Word Book of 30,000 Words, published in
1944, The list identifies how common. a word ig and states

at what'point in schooling a word should have become a
permanent part of a child's stock of word knowledge.
Because the Thorndike and Lorge list was published almost
three decades ago, a small number of the words used in the
1nstrument were of too recent an orlgin to be included in
the list. Whenever this situation occurred, the word was‘
identified in the more recent word list edited by Carrol.
 David and Rickman (1971) entitled_Word Frequency_ Book.

If a word was found to be rated by the Thorndike-

f Lorge list at the fifth grade level or higher.'the investi-
gator tried to find a synonym which would maintain the

' meaning desired in;tne annotation but which would be rated
-at a lewer grade level. -Téble,I nrovideS'theiThorndike4
Lorge rating of the 498 different words, etcluding proper
nouna,'which were found in the finaﬂ form of the Annotated
Non—Titled Questionnaire. The majority of the words in the

-instrument should have, become a .part of the permanent word

knowledge of the . children by the, end- of the secondigrade. '

".This group of words, numbering 322. accounted for 64 68

ypercent of. the total number of words used in the 1netrument.,

Seventy-eight or 15 64 percent of the words ‘were ‘0f third
'grade difficulty whil 61 or 12 25 percent of ths total

number of words were at the fogrth grade level.; A child of
ﬂf‘third grade reading 1eve1 should‘have had no difficultyf |

ST

R EEEN




e T S | | 53

Ab'”' . TABLE I
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v

THORNDIKE LORGE RATING OF {fHE 498 DIFFERENT WORDS
CONTAINED IN THE A.N.-T.Q., =

e leer ROTERL, fmbain opmule
land 2 322 bh.68 322 614,68

3 78 15,64 e 400 - 80.32

I © 61 12.25 ‘.,“ >'.~(u61. : 92,57 -
5 and 6 is | 3.61 ‘ | 4767' A 95;58
78nd8 7 1AL 83 - 96499
9 thru 12 15 3,01 ;. | b8 1oo 00 *
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with 80.32 percent of the instrument's wads,\while a child
of fourth grade reading ability should have experienced no
problem with 92,57 Qgécent of the words in the instrument.
In another manner of looking at the,;eading difficulty of
the instrument, a sfﬁdent of third g}ade reading level might
be expected to have difficulty with an average of 2.7 words )
per annotation while\a student of fourth grade reading
- level might experience reading difficuf&y'with an average
of one word per annetation, Thﬁrty;se#bn words or 7.43
percent of the total words weré at ~hénfifth grade level
~or higher, - No acceptable.syﬁbhym could be found for the
37 words that would have rendered the same meaning in the
passages while being ‘of a lower reading level. In most
cases, contextual clues wouid assist the student in achiev-
ing the.meqning‘offthese unknown words. In addition
students were ihstruqtedlto raise their hands if they
needed assistance with any of the words,

After the descriptive annotations were written,
they were .sent to a panel of judges fgr purposes §f esta-
blishing the validit; of .the instrument, This phase‘of the

study is discussed at further length in this chapter as

part of Validity Studies. = ' )

. !

Format of the lnsxrumgnﬁ. In ordering the annqtationé.in

. the ingtrument, it was believed highly desirable to avoid
. - ;

juxtaposing annotations represenging the game fiction

¢ategory. Because of the‘contepf similarity of the pairs |

.of annotations, it was thought pqgsié}e that a respondent

4
.
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might choose one annotation from a pair and reject the next
because of the high degree of likeness. ]iy‘howeve;, the
two annotations af the same category were sepafated by a
number of annotations from different categories, there would
be less likelihood of the respondenta rememberinglzna
similarity and more chance that they would be SLSponding to
the annotations as distinctly separate entities.

’ To establish the order of the annotations in the
Annotated Non-Titled Questionnaire, the numbers from 1 to 18
were randomly assigned to the eighteen categories of fiction,
The numbers fron 19 to 27 were random;y given to each of
the categories which had formerly received the numbers from
1 to 9, In the same fashion the numbers 28 to 36 were
randomly attached to those categories bearing the numbers
10 to 18. The two numbers assigned to a category, one
between 1 and 9 and the ofnar between 19 and 27, or .the
first between 10 and 18 and the second between 28 and 36 \
represented  the numerical positlon that the two descrlptlve
annotations would hold in 'the instrument. This arrangement
assured that at least 10 pnd no more than 17 annotations
would separate the two a&notatlons.representing the same
categary. Keys to the instrument are to be\founé in
Appendix B, ' L

The total instrument consisted of four sheets of -
paper é%apled in booklet form and printed on' both sides.
mhehuse of ‘both sides of«th&‘paper»was done to reduce the

%hickneas of fhe instrument and to create a psychological -

P ot . .
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feeling in the student that the instrument was not too .
lengthy. The first of the eight unnumbered pages consisted

<« of directions and examples needed by the students dn com-
pleting the instrument. The remaining seven pages contained
the 36 descripfive annotations..'An exghple of a“descriptive
. v
annotation is given in Figure 1., Students were instructed
to circle YES if they wished to réad the story -or one like
it and NO if they did not wish to. Uncertainty could be
indicated by circling ?.

19. Hing Lon lives with his large b : : -
family on a fishing junk in Hong
Kong. He longs to go to school,
but there is only enough money to
gsend his sister, Lee. Together,

they build kites to sell in the
market for extra money for Hing. YES NO ?

-

FIGURE 1
SAMPLE DESCRIPTIVE ANNOTATION

. In its final form the descriytiVe éﬁnotétions in
the instrument containéd a total of 1493 wdfds; The fifét
half of‘the‘annotatiomg had 747 wordé while the fast 18
comprised 746 words. The average 1eng£h of an annatation
was 41.5 words, ‘ ch annotation consisteé of an average:df;f
three sentences, /each sentence being approximately 13.8
words in length.| The final form of the Annotated Non-
Titled Questionnﬁiréiis found in Appendix C.

e
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Validity Studies

In their review of the literature on methodologies
used in identify;ng‘reading Interests, Purves and Beach
(1972) commefited that "if we are to pursue the tépic’of
readingbintereste, then the construction and validation of a
questionnaire format is an important first step (p.68).",

A specific criticism leveled at the Thorndike fictitious-
titles checklist by Purves and Beach was that ”the\types

or categories (of literature) represented may not be clearly
diétinguished by either the investigator or the subject
(pa6M)." \

A testing instrument may be said to possess validi&y
if it meggures what the ihvestiéatdr intended it to measure,

Two forms of validity are pertinent to the present study.
: Q

Content Validitv. Content validity refers to the degree to
which an instrument samples a given variable or situation,
Content validity played a dual role in the instrufient.

Firstly there was.the question of the comprehensiveness of

“the fiction categories, and then fhere was the'coﬁpern as

@ ‘,\//
to whether the annotations actually represented the

categories of fiction they were intended to represent.
With regard to the first role, Purves and Beach stated
that "another bias of many stydies of content is that the
fesearchéfs never quite free;“hemselves from nptions of

what students' interests *should be'. \Thus certai;/subjéct

mgtterl..ﬁaewbeen totally ignored (p.69)."

~
L]
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Following a review of the literature on childnén's
fiction and an examination of the cateéories of fiction used
in other instruments, a list of 17 fictlon categories with
definithps were drawn up. To ascertain whether or not these
17 cétegories totalled the universe of children's fiction,
‘they were submitted to a panel hf three experts. The panel
of judges, all located in the City of Edmonton, consisted of
aAyni§ersity instructor of courses in chlldren's literature,
a school library supervisor involved in the evaluation of
children's literature, and the fofmer head of the children's
department 6f a large mefropolitan public library. The
judges were asked to adjudicate the adequacy of (a) the
categorization and (b) the {efinltions. If the judges
believed there were omissions of categories or inaccuracies
in tﬂ! definaiions. they were invited to make additions &
and deletions, On the basis of their comments several,'
changes were made in the categories. One category, Fables,
from the original list of 17 was merged with another
catégory,.Fdlktales. Two other categories, the Car Story
and Romance, were added. Two further suggestions for an
‘additional category, each made by a different member of the

“ . . ", L8
panel, were rejected. The suggestions were for categories

entitled School Stories and Humor. The former;
agreed by the panel, was a variént form of the Fami
while the'létter éuggested category was seen to be not é’
category but a- quality of writing which can be a part of

any category. The revised 11st of 18 categorles ‘with



o 59
definitions were resubmitted to the panel who dgreed that.the
categories represented in their view the universe of
\chlldren g fiction,

Ag mentioned, the second phase of establishing the
content validity of the instrument dealt with the annotations.
In order to be able to interpret a response to a particular
annotation as representing some position of interest in a
category of flctlon, it was necessary to ascertain that each
of the annotations did, in fact, represent a distinct
category of fiction. A set of 18 annotations in randon
order were sent to each of the aforememtioned judges who
were asked to categorize them according to theLQSJestablished
categoriés of fictign.‘ Upon completion of the first set of
N apnotations, the same procedure was followed for a second
set{ All three judges agreed completely in their cateor-
‘izatidh of the annotations. In turﬁ. the judges' categor-
izations were in agreement with the fiction category esta—
plished by the investigator for each annotation.’

_ On the basis of the above evidence, the final draft
of the Annotated Non-Titled Questionnaire wéas presumed to

have a high deg’ke of content validity.

alidlty of Puplls Responses. One of the lihitations'of

the study llsted in Chapter I was the 1nab;11ty to ascertain t
v
whether students were giving - genulne responses or whether
they were prov1d1ng responses which they.thought to be

culturally or socially approved. To encdurage genulne

*n.Q
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reSponses, the anonymity of responses was guaranteed.
Additionally, in the dipections for completing the instru--
ment, a sf&tement was made requesting the students to
respond honestly. To discover whether or not students
were giving valid responsés. Thorndike (1941), Jefferson
(1958), Steiert (1966) Schulte (1969) and Martin (1972)
included among fhe annotations irf their instruments a
number of "ringefs". Ringers were annotations of stories
which the researchers believed no child would choose to
read voluntarily but which they nould read because of goclal -
pressures, The data of any child who responded positively
to a certain number of these fingers was discarded. An
examination of the ringer annotations in varidua inatruments
showed them all to be from the area of nonfictlon. ‘Becanse
of the difficulty in developing ringer'annotations in the
area of fiction, this technlque for ascertaining the
validity of pupils' responses was not used in this study.
Certain informal means were used to gauge the
validity of the students’ responsés to the instrnment. of
the 217 children involved in the study, 99 made one or more
erasures or alterations to their original responses. The
investigator'intenpreted these changes as an'indication of
the careful attention being paid by the children %o their

’ respons . Only one child, a boy, gaveﬁthe same response

36 annotations. His responses were all YES . One
~ other boy responded NO to 35 annotations and ? to the‘
hirty-sixth. ‘Despite some indications that the children's .
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reSponeeé to the Instrument were valid, in the absence of
empirical evidence, the limitation noted in Chapter I must

stand,
II. RESEARCH PROCEDURES

Pilot Studies

In early May, 1973, a pilot study was conducted
involving 20 children drawn from fifth grade classes in a
school which was not part of the main study. At the request
of the inveetigator, approximately even numbers of boys and
girls were randomly selected from the participating
[school . The eleven girls and nine boys selected were

!

either 10 or 11 years of age.

The pilot study was conducted for several reasons,
Of prime concern was the question as to whefher children
could complete the instrument inqependently”or with a rea-
sonable amount of assistance, uwmile the full study did not
include consideration of the pupils' reading ability, the
investigator requested that @ge pilot school identify those
studenﬁs in the sample'who were reading at least one full
'gradelievel below a fifth grade reading.}eyel:;iFive
students ‘so indicated to the investigator were bbserfed
" closely mhile‘they,compqued the instrumemt.

Another purpose of the pilot sthdy was to aecertaim
the adequacy of the. ‘page of 1nstructions which explained to
the students how to complete the instrument. A final '

} purpose was to discover the maximum 1ength of t1me which
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the lack of requests for assis
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likely would be needed to complete the instrument. It was
recognized that the attention span for the age group parti-

cipating in the study made it imperative that the time

_involved in completing ghe instrument be relatively brief so

as to facilitate maintaining a higﬁ level of attentiveness.
To control for the influence of the personality of

the test agpinistrator on the subjects, the original proce-

“dures call% for the investigator to give the instrument

to all the class groups. On the basis of the results of
the pilot study, this procedure was discarded in favor of
the classroom teachers administering the instrument.
Although the instructions for completing thg instrument
that were read to and wlth.the students made a point of
'viting the students to raise their hands for assistance
with words if needed, none of the students availed them-
sel;es'of fhe help. Since the investigator knew there were
at least five students participating in the pilot study
who should likely have

difficulty with some of the words,
ce wes viewed as being

unnatural and undesirable. The investigator interpreted
the SLlence as a possible indication that “the poor readers
did. ?ot want to identify themselves to a strangén*\\Redﬁon-

ing that poor readers would know that their classroom:

teacher would be aware of their readingwability. the . \\\\;\;\

'.investlgatdr believed these students would be more likely

to ask for assistance from their classroom teacher than a

straﬁger. .qu_this reason, in the main st,dy"the instrument '

3 ) s Y
/ j . ) .
. E
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was administered by the clsssroom teacher;

The first student to finish the instrumen% took
_eight minutes while the last to finish, one of the students
who had been identified ag a poor reader, took 18 minutes.
It was felt that the length of time taken to complete the
1nstrument was. w1thin the attention span of fifth grade
pupils. B u
The page of instructions read to the students was
judged to be adequate. One problem with the compietion
of the test did arise pﬁough. Recognizing that scudents
might accidentally miss doing some of the items, the last
stateﬁent on the 1nstrument, which was printed in upper

case letters for emphasis, was an 1nstruction to the

students to check to see that they had made a response ta.

‘ all of the descriptlve annotations. [As the investigator

collected the completed instruments, | each was. examined to

see that it was totally completed. Omissions were found 1n

three instruments, In two, cases, one annotation had been

nissed and in the third instance the last page of the

insfrument contsining four annotations had been omitted.

To reduce the number of instruments whose data would have

“to be rejected because of being incomplete, an instruction

was added to the teachers ections for administering the
ged to check each 1nstrumeni:

when’ the students‘reported they were finishei'and to return

to the students ipose instruments which contalned incom-

a Qlete 1tems.

. . . \
‘ ' - |
. - ’ . '
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Sample

The population from which the sample Qas_dréwn to
.investigate the independent reading interests of fifth.
grade puplls consisted of ali fifth grade pupils in the
Edmonton Publicchhools, Edmonton, Alberta. The sample of
229 children was composed of those children of eight
heterogeneously grouped classes who were in attendance on
the morning the instrument was administered. At the request
of the investigator, the three schools used in fhe study'
were randomly selected by the Department of Reseérch,
Development and Information, Edm;nton Pﬁﬂiic Schools and
- were sltuated in various parts of the Clity of Edmonton.

As researcﬁ on reading interests has consistently
shown that children's reading interests ghow a definite
deVelopmenx‘by grade 1éve1 and that children -at all’ ages

maintain interest in stories of children their own age.

(Purves and Beach, 1972, p.92), it'was ecided reject

the responses of those children who ére either too'young
or too old to be éohsidered normal\fifth grade pppiis.
Because Edmonton Public Schoolé' ént“ e policy requires
a'child‘to‘beﬂsix years of agern or beffre the last day
of the month of February following the child's_éeptember
admission to school, a normal first grade class would be
comprised of five ng.six year Qlds, Assuming a normal
progression of one, grade a year, & £ifth grade class would
then bélmadé'up‘bfvéhildreﬂvageé_ten épd eleven.

-~
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TABLE II

AGE AND SEX DISTRIBUTION OF THE SAMPLE

Sex Age 9 10 11 12 13 Total

Female 0 61 W s 0 110
Male 0. 63 49 5 2 119

. : ' . t
TOTAL 0 124 93 10 2 229 ,

-

Table II illustrates the age and sex distribution
of the 229 children in the eipnt clessrooms who completed
the instrument used to identify their indépendent reading
interests. Rather than overtly 1dent1fying and reJecting
those students who were over age or under age, all students
were requested to complete the“lnstrument. On the first
page of‘tne instrument, the students were asked to indicate
their sex by 21rcling 'BOY" or "GIRL" and to recgrd their
age. The instrument was completed by 110 giflgugn;ialq
| boys.” Of this number, twelve were rejected as seven -of tne
bpoys and five of the girls wefe consideredvtoo old to be.
icla881fied a"ﬂormal fifth &rade pup1ls. The final sample

consisted of 217 children (105 girls and 112 boyg)

;-‘Data Collggtign

The data onathe independent neadlng interests of

o fifth grade pupils were collected during the week of May 22

~to Ray 25, 1973. A week to ten days prior to the data 5

A

' being collected, the investigétor‘met with the cooperating ' ._ N

v i

¢

»t
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| classroom'teachers texﬁrovide them with an opportunity to
examine the instrument and to ask questions. The classroom
. teachers administered the Annotated Nen-Titled Questionnaire,
» The instructiens to the students, which were printed on the-
first page, were read orally by the teacher with students
reading them silently. Opportunity for any further explana-
tions needed as to how to complete the instrument was
provided, During the administration the teachers assisted

with any reading problems. As each student indicated he or

she was finished, the classroom teacher examined tﬁeviﬁstru-
ment to make -certain all items had been completed. °

All participating classesvinyeach sq¢hool c¢mpletkd

‘the instrument on the same day and during tjle same Y%ime

period. ln"all caées.rthe instrument the
/  students shortly after 9 oM. Because there Ao time
'iimit‘set for completing the instruJEnt the durationfo
the testlng period for the eight classes was unequal bu
in no case was the total perlod less than 20 ‘minute
more than 35 mlnutes. o
Settings for the test administration varied.' In
yone school the flfth grade clasges were in tradltional
’srooms whlle in another school the flfth graders were

o
1A a comb1natlon of . traditlonal classrooms and Open area g

Spaces.' In the third school ,all the fifth grade puplls

, were in a large ‘open area teaching space.
A
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Treatment of the Data .

. Al

To answer the first three researeh questions which
dealt ‘with the independent reading interests'of fifth grade
puplls as a total group and then according to sex, a
frequency_distr;butlon was used. To q‘plst in the 1nterpre—
tation of the frequency scores, the raw scores were converted
te a‘percentage of " the possible number of responses for ‘“‘
each category.. A nunber of ‘descriptive phrases were used ' .
to characterize the levels of interest in thé'barious fiction
categories, The phrases used to characteri;e interest were
first'developed by Thorndike (1941) and later by Martin -
(1972) Flgures 2 and 3 illustratqgihe phrases and their
matchlng percentage scores., ) '
| If 80 percent or more.of-the total possible res-

ponses to a category were YES, theidescriptive phrase  Very
High Interest-would'be used in plaétiof’the percentage seore_
and;the data would be interpreted‘te,: arn that Very High .
‘Interest had been demonstrated in that category. 'If the
converse occur#ﬁd and 80 percent or more of the total
possible reSponses were NO's. then :he descrlptlve phrase
'Very High Dislike would be- applied. The data, in turn,
“would be interpreted to~mean that the students had ;xhlbited
Very High Disllkk for the fiction category., The rest of
'the descriptlve terms would be used in a 1ike manner. ‘

| These groupings will be used to brlng out more :j
_. sharply trends in the data which might have - been 1ost\in a 3

"umass of detail if the results for each indiv1dual item had

PR L o - - _"v . = 0
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been presented.  While the range of scores td which a given
term is applied may be considered to be arbltrary, the

meaning is ‘'in any event specified and the usage will Dbe

unambiguous.,

L,;'

4

%\' Percentage Level of Interest
Over 80% - Very ﬁigh
65 - 79% High R
50 - 6% Moderate
35 - ug% Low
Below 35% . Very Low
FIGURE 2 ’
_ DESGRIPTIVE TERMINOLOGY APPLIED T0 'YES" - :
_RESPONSES AS A PERCENTAGE OF
- TOTAL POSSIBLE RESPONSES

Percentage ( e Level of Dislike -
Over 80% - Very ngh :
65 - 79% High ~

- 50 - 6%% ' Moderate
35 - 49% - ( Low L

_ elow 35% ’ Very Low -

. 4 - .

EIGURE 3
‘DESCRIPTIVL TERMINOLOGY "APPLIED TO "NO ’
| RESPONSES AS A PERC?NTAGE OF J
- o TOTAD» POSSIBLE RESPONSES .
. _ N 11’ | ‘r 0' » . . .
I1L. ”EVALUATION\DF THE INSTRUMENT >

i

The two precedlng sectlons of* thls chapter contalned"

J -

-a descrlption of . the 1nstrumont that was used- in the current

\

gtudy and a dlscussion of how the instrumentIWas used.

v \ ¢ -
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This cection reports a post-administration analysis of the
Annotated Non-Pitled Questionnaire.

To ascertain the degreé of reliability of fifth
grade 'pupils' responses to the two annotations representing
a single fiction‘fategory; the students' responses to the
pairs of annotatlons were analyzed according to the proce-
dures ofvthe computer program NONP 09, This program,
prepared by the pivision of Educational Researth Services
of the Univers§§§ of Alberta, carried out a chi-square test
for association. To ascertain the degree of association,
the program converted the chi-square to a Pearson Coeffic-
ient of Coqtingenéy. The closer C is to one, the greater
the degree of association.”"C can never be equal to 1, even
if there is a perfect association between the-aﬁtributes,
and the ﬁaximum value of C depends on the number of rows
and columns in the (contlngency) table (Kenn y & Keeplng,

1954 Do 303). K For the 3x3 table used in this study "the

. maximum value C can attaln is .816 (Siegel 1954, p.303).’

The results of the tests for a85001atlon are shown

in Table III, The analysis revealed that there was a
A

. relationship between the wayfln which chlldren responded

»
to the two annotations. repfesenfing the same flction

categories. For 16 of-the 18 flctlon categorles, the level-a”ﬁ
7of significance of this a85001atlon was at least at the
E .Ol level and for 13 categories it was at the .OOl lével,

For 16 of the eategoriesV%} would ‘have tqrbe'assumediéﬁaf

o ¥

. . ;
'y S
.
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) TABLE III »
ASSOCIATION BETWEEN RESPONSES TO THE TWO -
ANNOTATIONS IN EACH FICTION CATEGORY
Chi- Pearson's
Chi- Contingency
Category Square Co-efficientt Ptobabi%}ty
Adventure Story 40.863  .3981%# .000000
Animal-Realistic ' ‘

Observation €0.,369 4665w .000000
Animal-Talking but _

True to Species 45,422 J4160%s O ,000000
Biographical Fiction 12.361  .2322 014897
Car Story 16.111 W 2620% .002824
Family Story .332  ,3696%% .000001
Fantasy 2,648 - ,31oL4** . .000059
Folktales 48,195 L4263+ .000000
Hero Tales . 34,199 « 369 0% .000001
Historical Fiction 20,872 2062 000336
Mysteries 88,053  .L4258%% .000000
Myths - 13,897  .2453% - ,007631 ,
Regional Fiction 42,348  4OL1ww .000000
Romance 75,847 ., 508q%# .000000
Science Fiction = 96.805  .5554%# . 000000
Sports Fiction 30.498  .3510%% .000000,
Tall Tales 15.495  ,28B82#% 003777
‘Vocational Story .- 8,172 .1905 . 085481

-

T

+Maxiﬁﬁm Value = .816 . ' .-

[N

~#Significant at the .0l level >

‘#%#Sionificant at the 001 level

-

. !-"
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reliable manneg to the two anootatiohs representing the |
same fictidn category. For two categoriee, Biographical
Fiction and the Vocational Story, p=.01. It would have to
be concluded that any degree of simllarlty or assoc1atlor
within the responses to these two pairs of annotations
could have been due to chance rather than intent.

To the iimitatione set forth in Chapter I would
have to be added another limitation. In interpreting any
results dealing with the categories, Biographical Fiotion
and the Vocationql Story, it must be kept in mind that it
is possible that the children were answering randomly
}ather thanlreliably to the annotations representing these

ategories. Therefore, the Annotated Non-Titled Question-
naire‘maj not have yieldedﬁréliable indications of fifth

grade(Puplls interests in these two areas of fiction.

1t wifl ve necessary'that modifications be made in the pairs
\ v

‘ ) , N ’ ‘ s ) ’- s
.of annytgtions rebresenting Blographical Fiction and the
Vocational Story. A considerationibf the responses to

Biographical Fiction aecording to theaxex of the respon-.

4

dents prov1ded an\indlcation of the dlreétlon that modlflca-
1o

tions mlght take (Table iv). Boys resoonses«toothe
'categony appeared to be cons1stent. They made 41 YES

_ responses to the fert annotatlon and., bl to the second.

*

Boys reSponded NO 43 times to the flrst annotation and

49 tlmes to the sec nd. Girls, however, made. 22 YES

o

responses to the first annotatlon representlng Biogyaphlcal

Y - -

|}

P

the 1nstrument 1S’?3\be~psed by other researchers,

f
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Fiction and 51 YES responses to the second. At the same
time they were saying NO 66 times to the first annotatlon
but only 31 times to the second annotatlgg Whlle both
subjects of the Biographical Fiction.category were male
doctors and both were‘helping their feliow man, in the
first annotation the aid was being given in the context
of war, Possibly the factor which caused girls to reject

this annotation was the context of violence.

TABLE IV - f

DISTRIBUTION OF THE RESPONSES TO THE TWO ANNOTATIONS
REPRESENTING BIOGRAPHICAL FICTION BY

. - TOTAL/SAMPLE AND BY SEX
N —— e — -
Total\Sample' Boys -+ Girls

{N=217). (N=112) . __(N=105)
a . . Annotation Annotation,  Annctatior
' Responee #12  #34 - #12 #3ug - #12 . #34
YES ° 63 95 a1 bl 22 51
? 45 42 28 19 - 17 23

b NO 109 . 80 43 4q 66" ‘ 31

= =

:i;) In the area of.the Vbcatio?g;,Story. once again

girls appeared to be respondihg in a led rellable fashion

kthan‘boys (Table ). - Eﬁfth grade boys made 31 and:Zl YES .')
‘ﬂ{ reépohses‘apd 62 and 72 ﬁg responses reépecti?eiy to the
'~i~’pair of annotations.  On theaother hand, giris answered ot
5§tYES 39 and 69 tames and NO 47 angd 18_Eires\té the pair' ,

of annotatlons representing the Vocational S ory. The
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initial difficulty in writing this pair of annotations was
finding vocations which would be of equal interest to boys.
and girls and wﬁich would not be viewed by the children as
being more appropriate for one sex than the other. The

vocational areas selected were policework and television,
N v
Both boys and- girls favored the latter area more than the

former although girls did so to a greater extent, It may
.be that girls viewed policework as a male oriented
0cq§patibn.

.
TABLE V_ : g
: C"

DISTRIBUTION OF THE RESPONSES TO THE TWO ANNOTATIONS

’

REPRESENTING VOCATIONAL FICTION BY
TOTAL SAMPLE AND BY.SEX -

. - Total Sample Boys, Girls
- (N=217) . (N=112) (§=105)
. Ammotation  Annotatlon Annotatlon
Response #4 #25 . # #25 #l #25
R j ‘ ] - \ .
' Yes 70 90" 31 21 39 69
Jh oot 38 5 AN U RN 19 18
No 1090 90 . 62 72 k7 18

0 " * . =
. ’ . . »
With the exception of . the two aforementioned areas/"f

‘the instrument appeared to measure the f}ctlon categor'-ﬁ s

rellably. For puﬁ&osss of economy of time -or to obtai

1nformat10n on reading interests at two different times of
%

the year, it would seem pbssible to us% only half of the

Vitems at’e»time to measgre‘tﬁe independent,readingv;nterests‘~

S - .
- B L . . . . £ s A
. \ « )
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of fifth grade students,

IV, SUMMARY

| Becauge of the difficulties encountered in trying to
ascertain current independent reading interests of fifth
grade pupils through a literature searcn, the investigator
decided to carry out an original identification of theip
interests. A review of the methodologles used to investi-
gate reading fnterests indicated that an instrument of the
type“designedlby Tho}ndike was the best method. The
development“of the instrument commenced with the identifi-
‘cation of ,the categories ihnto which children's fiction could

be divided} Parallel pairs of annotations were written for

each of 18 fiction catego}ies. A panel of judges was. used

to adjudicate the ontent\validity of the instrument. The

d ‘Non-Titled Questionnaire. ~
N
was sub;ected to a measure of readability, o

instrument; called anxAnno;

A. pilot study was carried out involving 20 ‘children
drawn from-a school which was not part101pating in the
main #tudy. The purposes of the pilot study were (1) to
ascertain whether or not the chlldren could complete the -~ .
‘ingtrument independently (2) to discover the adequacy of o
the | page of instructions explaining how to complete the s
" /instrument aﬁd (3) to identify the maximum length Qf time ’* -
likely-necessary to complete the 1nstrument. * B TﬂEA'.;jf_;;
'A K;J Eight classes of fifth grade pupils selected by ,;‘\ ;
EdMOnton Public School officials participated in. cdmpleting _i%

P -
© e
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the Annotated Non-Titled Quesfiasnaire, The instrument was
administered to 229 pupils in class groups by classroom
teacheré duriné the foﬁftp week of May, 1973. Frequency
distributions were used to determine the fiction categories
in which tﬂe pupils showed interest, dislike or uncertainty.

A bost-adminigtratipn analysis .of the Annotated
Non-Titled Questionnaire was carried out for pgrpoées of
est;mating'the reliability of pupils' responses to fﬁe
pairs of annotations in the instrument. With the excéﬁ%ion

of two gategories, the instrument .appeared to give reliable

indications.of fifth grade puplils' reading interests.



CHAPTER IV
© PROCEDURES FOR BASAL READER ANALYSIS

The last two phases of the study are tﬁevcogcern of
this chapter. ‘The chapter initially describes the sample |
of basal reéﬂers. An explanation is prov1ded as to the.
methodolOgy used to categorize the fiction content of these
’;eaders.' The chapter concludes with a descriptioen of the

treatment of the data derived from the analysis of the

‘b‘L‘ e
aontent of the basal reader.
I. THE SAMPLE OF BASAL READERS ' s

The five readers which were used as the sample of

basal-readers and whose fiction conteént was analyzed were
Q
drawn from-a 1972 rev1slon di an annotated llst of recom- -

jmended readlng materlals prepared by the Curriculum Serv1ces
. Department of the Edmonton'Public School Board. The gsample

con81sted of ‘all the readers cited in the llstlng which- were

. A

-identlf;ed as being basal in approach and Speclflcally

‘de51gned foy the flfth gra?e 1evel 1

In Table VI tHe.basal readers are listed alphabetx-
1

'cally by’ the name of” the- serles of which they are a. part. 3
;',The tltle of the. qasal is shown next followed by the copy-
rlght‘gate and the number of pages of text. Tl‘last four

columns are a breakdown of the . basals' content'in terms of T

”

e number of Stoclesv POemS. plays and,novels whlch were
S SR -

woo



contained in eaeh‘Qf the basals.

.
TABLE VI

ANALYSIS OF BASAL READERS BY COPYRIGHT

77

DATE, RAGINATION AND CONTENT

4 .
ol O w
(N Z o @
o &0 — Q G4 G+ 44 W
Lo @8 O% g Ce oy
. )]
Series and : Ep P +0: 0 ,C;m Sz
Publisher Title S8 Sy 2y 22 24 22
Canadian Gi Beyond the
Basic Readers  Horizon 1962 448 37 65 1 0

Harper & Row
Basic Reading -

rit- Under Carfa- ,
- dian Skies ‘ \

1962 436 33 292§ 0

'436 pages to 518 pages with the two most ;ecent1§ published

titles each over 500 peges. The number o;bflctlon an&

Program . \ Crossroads 1966 448 31 11 3 fao
*The New Basic" ' ' ' P 5‘,)
Readers Program ' , JH e
W.J. Gage Vistas 1960 512 26. %% o A,
Open Coyrt But Life Is 1970 ’ | o
Basic Readers Callirg You 24. o= >
Open Court . . ed. °518 87 %‘48» 1 0
R B . ) . n‘_ . ) ff / '.n ! . ,
BOTALS A 1{ ffﬁ.eg, i 214 172 7 1
R 3 S CT
c‘ ' fi/ 4 «”' ":" i E
. The copyrlght dates Span an elght year perlod from
- 1962 to 1970.' Readers in the gample varled in’ ldngth from

‘ nonfiction storles ranged from 26 to.B? wrth an average of

\_43.

This average ‘was 1nflated by the most recently pub—

lighed basal Which contained Btories of a shorteg ‘average

N

/ '

Y
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length than those found in the other four readers. All
five basal readers contained poetry and four out of the

five readers had from one to threb plays. Only one reader

/zgntained a full length novel, ' — .

-

Table VII illustrates the number of fiction stories
each reader contained fhét were analyzed and categorized
according to the types of fiction which formed the bqsis of
the Annotated Non-Titled Inventory. The number of stories
in each reader that were consideréd to be fictlon §afied
frdm 22 to 43, In terms of a percentage of the total numbér
of étbries in-each reader, fictioft cpﬁprised from‘UQ.UB
éercgntito*QéiQ?_peréent of the story contént. Of the 214
stories co taineq;in the five basal réad<js. iﬁ? or 68,37

percent were \fiction,.

N\ | TABLE VII

3 * ~N

]

NUMBER AND PERCENTAGE OF FICTION

STORIES IN ng BASAL READERS

s otélAj$==§j?=§?=== Fiction as
, ‘ No.- of . - Fiction % of Total
Title L Stories.  Stories . Stories .
Beyond the Horizph" - 37 27, ¢ j%;92‘“ '
Undetr Canadian;Sk;eg : :m_'_ 33 .'; 32-( vf 96497 :
"Crogsrqads ‘_- o .31 L 22 | '70.97"'
. Vistas . "“; f.} o 27* ! ’:_ 23 ' 85;19 |
‘ _7But;Li£§fIs4C€}iing Youwc?‘ é?. L "43 e ‘ué;ug I
. ' *Includéév§.fu§§1§néth novel, ; B T

[ LN
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Beyond the Hori%on and Crosgroads were the only two

basalireaders from the sampie of basal readers which were
intuse in the schools participating-in the phase of the
study whlch investigated the 1ndependent reading interests
of fifth grade puplls.f One school used both readers while

each of the other two‘schoolsvused only one.
‘ ! v . ‘ .-‘ | )
,,gll. IDENTIFICATION OF THE BASAL READER FICTION CONTENT
¢

]

During the mortng of April May and. June. 1973. the
1nvest1gator read the prose contents, excluding plays, of -
the five basal readers in the sample. As each storylwas
ﬁread it was initlally categorized as being fiction or
nonfiction. Those classified as fictlon were then subcate-
gorized and recorded according to the eighteen categories

"of fictlon.used as . thé basis for the Annotated Non-Titled
Questlonnalre.. Slnce the distinction between biographlcal N
l fictlon and fictionalized biography is often a fine one,
for the purposes of this study, fictlonalized biography
containing the unSpoken thoughts and invented conversations
of -the subject were categorized as biographical flc}igp*
Whenever the basai reader had a teachers manual that the
T investigator-eould obtaln. it was read to diseover if and
how the authors or editors had categorized tﬁe storles. ,‘
' 5' To check-on the accuracy\of the investlgator 8

categorization of the. 147 fiction storles found' in the

five baeal readers, a random sample of 10 pencent of the

etories were recategorized by an. experienced cpildren 8 e

-
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librarian who was doing graduate work and by a professional
llbrarlan who had completed courses in chlldren 8 llterature.
. Table VIII shows the results of the recategorization of the
15 stories. The inter-judg reliability was calculated

‘ according to the Arrington formula (1932 cited by Feifel

ZZ_QEEQQEEQLQ___
and Lorge, 1950, p.5). The formula 1a‘?x agreements ¥ dis-

To‘defermine accepfable pereentage of agreement,
’

Yther studies using this formula were examined.; On the

. %e

agreements,

basis of such studies, the percentages of_agreement-sﬁown

in Table VIII' may be-cqnsideredlaeceptable for'thq:purposee;
of this study. : . o
’ & 4

5 TABLE VIIT x

INTERJUDGE RELIABILITY ON THE SUBCATEGOBI@QTION :
OF FICTION STORIES 4

B

. Indepéndent Percentage S
Judges Of, Agreement _— "
. - R \
»+2 - 96.55
1 +3 - 92,86
7
2 *3 -, 92.86

*Judge 1 was the resegrcher

l‘, .
. A 8
y) . ¢ k

40 . ‘TREATMEIQT OF THE DATA |

In order to reSpond to the research questlons 1is sted

'lAtChapter I h1ch dealt with basal reader.content. data

\

of hree typep\fere noted. Of the 18 p0351ble flction
B i

,cate'or1e3~each reader could contain. the to\fl number and

.;\ .A, . ] . -

oy
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specific categoriesAfound in each reader were recorded.

Two qdéntitative measures were made of the fiction cate-

goriés contained in a reader, For each basal the number of I

occurrences of a fiction categgry was f@gorded and shown as

a percentage of the total number of fict;dp stories within
' : ' L 4
the reader. As well the total pages devoted to a fiction

. category withih'a basal feader were calculated and recorded

as a percentage of the total number of fiction pages in the
A ]

-

reader. Pages within the stories made‘up¢éntLrely'of

J

illustrations were excluded from the pagination count.

When a pagé contained text and an ellustration, an estimate
was made of the amount of the .page devoted,to text. In

. ) ’ R
the count for an entire story, any fractional amount

5

‘remaining was roundegloff-to the nearest whole numbers -«
+ ?’; ¥ -, ) } .
e

, .
L — : . ’

iy



.. CHAPTER V : L

ANALYSIS OF THE DATA

3 -

In this chapter. the results of the analysis of the

data relating to the three purposes of the study are - =’

R Yo

presented. The study's initial purpose was to identify .
B the . expressed independent readlng interests “of fifth grade
pupils in the areé&of fiction. The distribution of ‘res- -

n’.
' ponses to the Annotated Non-Titled Questionnaire was
ST w

‘analyzed aqcording to the specific inforﬁation sought by.

A ‘the thylee research questions whion related to’ this phase
. of th%,study. .The ‘second section qf the chapter deals

. -.“ v‘
wit the' data relating to the two resegpch.questions which

.

had bq#n posed t6 identify the catEgonies .of fictlon which

. Y““ were included in’ ilve‘yasal readers. The final segment of )
3/“ thiq chapter reports on the degree to which the filotion
content of the five basal readerg co;responded to the
’ breadth and depth of_;ifth graders,_independent resding\

. .
. ° interests. : B 7 o

I: INDEPENDENT READING INTERESTS '~ ° »

_ To ascertaﬁh the independent reading interests of
'fifth grade pupils. a Yrequenoy distribution of their res-
" ponses to theﬁAnnotated Non-Titled Questionngire ‘was used.'

~, N o . . . . Sy et
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Since each of the 217 snbjects was asked to.maxe a response

to two annotations representing a single fiction category,
the number of possible responses for any one category
totalled 434, Table IX sets forth the distribution ‘of the

"G

f responses for each of the 18 fiction categories.

"(Tahle X) reveals that‘npne of the 18 fiction categories

An examinationégg fifth grade puplls 1nterebts

" was of: Very High Interest to the stulents as a whole. Only

| one category, Fantasy, was judged to be of High Interest.

A notlceable gap of 56 YES responses separated Fantasy

' £rom four categpries, Mysterles, Science Pictlon, Adventure

. ~and éar Story which were of Moderate Interest to the
'children. Another lange interval, this time of 51 YES

responses clearly marked the divishpn between the four -

:categories of Moderate Interest and the nine categories
which were of only Low Interest. These nine categories

of Low Interest included the Family Story thch only needed
one more YES response to have been categorized as of

‘Moderate Interest; Sports Fiction; Romance; the Animal

=Story in which the animal speaks but behaves appropriately
;for its speciesg Hero Tales; the gther category of Animal

‘Story in which the animal is reported from a realistic
point of,view; Biographical Fictiony and Folktales. ‘Fou:

] T

categoriesa Myths.*Historical Fiction, Tall T&les and

Regional Fiction were revealed to be of Very Low Interest to

fifth grade pupils. Categories of Very Low Interest should

.

th be assumed to be of Very High Dislike. The student_had

) RN T .
- . - ' L .
. 4 . . . . . B .o R . -
& N . R . ~ ° . A .
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ey TABLE IX B 1
NUMBER AND PERCENTAGE OF RESPONSES 1o THE A
) EIGHTEEN FICTION CATEGORIES (N=434) N
- F1c§EEﬁ Yes Responses ? Respongses .= N Ré;r; sg; :
| Category. fcs Resaopeq 7 Respopase Nor g -
~ Adventure 280 - 64,52 69 15.89 . 85 19 59
Animal-Realistic T ' . " ) 1 o
Observation 171 3940 84 19,36 179 ul 2h
Animal-Talking | - .
.but True to .° \ o .o
Species 179 b1,24 93 % 21.43 162 - '37.33
‘Biographical » _ | : | T
- Fiction 158 36.41 . 87 20,05 189., h3.§5-'
Car Story . 267 61,52 81 18,66  '86 - 19.82 '
CFamily Story 216 4o.77- 107 24.65 111 - 25,58 . .
Fantasy 338 77.88 © 39  1.99 57 -13,13
Yolktales 158 3641 72\ 16,59 2o¢" 47,00
Hero Tales ~ ~ 174 40,10 83 19,12 _ 177 . 40,78
Historical o ' ' o C
~ Fiction [+ 146 33.6¢ 87 20,05 201  +46,31
Mysteries 282 64.98 67 15.44 85 19,59 -
Myths 147 33.87 75 17.28 212 48.85
Regional Fiction 137 31.57 85 19,59 212 ' 48.85
Romance 201, 46,31 68 15,67 165 38,02
Science Fiction 281  64.75 59  1378¢  ob 21,66
. Sports Fiction 207  47.69 ok 21,66 133 30,65
T Tall Tales 14§  33.41 -82; 118.89° 207 47.69
5_a\v§%§§§°“al_ C 160 36.87 75 laekB 199  45.85 "
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TABLE X

NUMBER AND PERCENTAGE OF YES RESPONSES TO THE

EIGHTEEN FICTI?N CATEGORIES BY RANK O R

OF LEVEL OF INTEREST (N=434)

”ﬁ;},ls;

Rank - Fiction o gsponses | Level of
Orde; Category No. Interest
"l.. Fantasy 338 77.88 gHigh
, S _ R W
2., - Mysteries 282 64,98 Moderate
3;-’ Scienge Fiction 281  64.75  Moderate
L, Adventuret 280 64,52  Moderate
‘5. Car Stories - 267 61.52  Moderate
6. A\FamilyAStory | 216 . 49.77 Low
7.  Sp6fts'Fiction é07i; 4?.69 Low
8, . ROmance‘v d 201 | 46.;1 | Low
9, Animal-Talking but True :
v . to’ Species ~%?9 h1.,24 Low
10. Heéé'TalesA ’ ‘i7h' 40,10 N Low
11: ‘Animal-Realistlc | o A
‘ Observation . 171 '39.40 Low
12, Vocational Stary. . | 166 136@87 Low
13. BiOgraphic.al_ Fiction j 158 3641 Low
13.  PFolktales T 188 tyé@d‘lf Low
15, ,J-Myths - '121 3_3;87 | i;ery Low
16, _Historlcal Fiction.  fiuéf,‘,33.6b‘=uqvéfykbbw?
i?,:_ Tall Tales | ;_ ﬁlﬁ5.v 1535&1 ' 'Very LOW
Regional Fiction . 137

5f;f3£;57_ ‘ Very "Low .. :
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the opportunity to make one of three responses to each B TR

annotation and could show uncertainty as well as dislikﬁ%for ?j‘”

.an annotation, N " f‘ !

' ’ .

As a total group fifth graders did hot‘show any T
strong disllke for any of the 18 fiction Categories. In .

terms of the descriptive terminology used to describe the

students’ dislikes. the three phrases indicating the highest;57
"levelg Of dislike were not applicable. Table XI presents T%_
the fiction dislikes of fifth grade. pupils. Eleven fiction 1
categories were considered to be of Low Dislike& Includgd R
in t@is grouping were Myths. Reglonal Fiction, Tall Tales,
Folktales, Historical Fiction, the Vocational Story. 7
_ Biographical Fiction, the lnimal Story.(Realistic Obser;
‘vvation). Hero Tales, Romances and the Animal Story (Talking |
but ¢True to Species), The remainink seven categories, v
Sports Fiction, Family Story, Science Fiction, Car Story, ‘e
Adventure, Mysterieslﬁnd Pantasy were considered to be of
Very Low Dislike by the<pupils. R .

Students could'indicate uncertainty about‘ﬁhether
Jor not they would like to read & story based on the 1nfor-
%ation received from an annotation., Table XI11 ranks the ™
cbtegories according to the degree of uncertainty shown in

a category.' Descriptive terminology was not used to

AN
, r be the/degree or level of qncertainty. The application
y f'the same patterﬂfbf descriptive terms used with YES and |
NO responses would hawe yielded Very Low Uncertainty being

e expressed fbout all 18 categories;' Instead the uncertainty_




TABLE XI

,  NUMBER AND PERCENTAGE OF NO RESPONSES
T0 THE EIGHTEEN FICTION CATEGORIES
.. BY RA¥K ORDER OF LEVEL OF DISLIKE
(N=43k)

Fiction No Responses Level. of

Order ategory aNosw - _ Dislike
1., Myths o . . 212 48.85 Low
1. Regional PFiction 212  48.85  Low
3. \Ta{l Tales j - 20?l,'47.69 Low
4, Folktales - 204 47,00 .- Low
5. Historical Fiction 201 46,31  Low
6.' Vocational Sfory a | 199 45.85‘ Low

7. Biogr&phicgl‘?iction 189  43.55 Low: ~
8. AnimalFRealist1c - S - N N

. . Observation . 179 H1.24k Low

9. : Hero Tales - dﬁf/ﬁ? » 177 40,78  Low

10, a Romance o u' - o 'nl65 38,02  Low

11. Animal—Talking but True o ‘. . .

%o Species~ _ _ _.162 ‘?7J33 ~ Low

12."uSpbrts-Fiction‘.f RO 133 . 30465 ~ Very Low
1% ' Faiiily story . 111 25,58 " Very Low

4, Science Fiction ' Ob.. 21.66  Very Low .

?‘15.[{'carf$t°Pi¢8 e .?1\‘:, ,»i 86 ;';9‘82f: 'Vefi Low

16.. - Adventure - . . 985 - 19.59 . Ve;y L0W _,

16. ,Myateries;f 15,";em»fija/_¥   85;  19 59' Very Low
L e .;}1; 57   13 3

18.,;'Fantasy




‘Rank

PABLE XII
v ~ * ,

NUMBER AND PERCENTAGE OF UNCERTAINTY RESPONSES
TO THE EIGHTEEN* FICTION CATEGORIES |

BY RANK ORDER (N=43k)

X4

88

= e ——— — =

. Fiction esponses
Order Category No.
1. Family Story ' 107 24,65
2. Sports Story ob - 21,66
3 Animal-Talking but True to Species 93 21,43
4. Biographical Fiction ) 87 20.05
4.  Historical Fiction 87 20,05
6. . Regional Fiction 85 19,59
7 Animél-Realistic Observation 84 19.36.
8. Hero Tales K 83 19.12
9. Tall Tales 82 18s89
10,  car Story " ; Bl 18.66
11, Myths . ' 75 17.28
11, Vocational Story - " 75 17,28
‘13, vlh?olktal,es ' 72 16.59
& 1, ‘Adﬁéﬁture 69 15,89 -
 -1§.A ‘Romance 68 15.67
16.  Mysteries 6B s
jifl?--‘:"’.“.Science Fiction ; '  59ﬁfQ13,59.
18, Pentasy - o B 39

. 8099




,of the Uncertainrreaponse. Fbr*example, if the 107 res-

-~ %9
reeponges should Jbe viewed as potential YES or NO respénses
and as '¢ndications of areas for teachers to interact ‘with

. ’
children in attempting to encourage a positive alteration

ponses of uncertainty in the Famlly Story were changed - to"
YES responses then this fiction categOry would ‘become ones

of High Interest., If, however, they were to become negatlve.
Family Story would become an area of Moderate Dislike.

In the majority of the fiction categories, almost one fifth
of the total responses expreased unfertainty. FantaSy was

the only fiction category 1n which less than 10 percent of

“the responees for a category were of the Uncertain types

It would appear for that\category, at least, the children
have taken definite poeitlons.

¢+ In summary , fifth grade pupile indicated- that they
have a High Interest in Fantaey and Moderate Interest in
Mysteries, Science Fiction, Adventure ghd Car Story. Fifth
grade claeeee did not express strong dielikes although at

least one third of the studente ahowed a level of Low
B

-Dislike_toward,ll of the categories.

&, ' !

arch Questio oi__What are the Independent Readin

The number of boys in the sample were 112. As each

”bo_ made’ two responses to each category..the total poseible

: ,efpnumb'r of responees for any given fiction category was 224

fe xnx displaya the distributi of fifth grade boys'

-



TABLE XIII y

NUMBER AND PERCENTAGE OF BOYS' RESPONSES TO THE |
' EIGHTEEN FICTION CATEGORIES (N=22U4) RS

. Fiction Yes ? Responses No Res onges
"+ Category No. No. F4 No. A

_Aﬁventuge’ 159 . 70.98 27 12,05 38 16.96 £
Agﬁggi;giii%Stic 64 28, 57 36 16,07 124 '55.36
Anlmal—Talking |

but True to » . o, -
Species 85 37.95 43 19,19 96 L2,86
Biograﬁhical ' : 'l;/ o .
Fiction 85  37.95 47 20.98 92 41,07

. Car Story 15 l 67.41 38 12,50 45 20,09
Family Story - 81 _ 36.16 59 .- 26434 \54 37.50
Fantasy T 1sh . 68.75 27 12,05 43 [/ 19.19.
Folktales %0 . 17.86 27  12.05 157 70,09

~ Hero Tales 106 .h7;32‘ 34 15,18 84 - '37.50.
‘Historical : | | o .
~Piction 112 °© 50,00 36 _ 16,07 76 33, 93
Mysteries . 133 T 59.38° 36 16,07 55 - 24, 55
Myths 61  27.23 - 40 18,86 123 54,91,

 Regionai:Fig£ion 36 16;07 ‘48 ; “2;;53 .i#O 62,50

 Romance 53 .-23.66 35 1563 136, 60.71

. ‘Science’ Fiction 169 75.#5;  é§gfﬂ 16;71'[‘ 51 o 13;8#,.
"_,'Sports Fictlon ~ 105 u6.88 _f3b 22032 69 30,80
| 7all Tales 83‘“, ;37‘b5" §33f';f1#;73 j]loa ~ﬂ,u8;za3,3

l:{Vocational T RISt
Story oo o520 23.21 .38 16,96 . 134




)

t?: aieo d?eliked,

ﬁigh Dialike. Regional Fiotion. Ropance. Vocational Story.

T / -9

-responses to each fiction category. * |

" As can be' seen in Table X1V fifth-g}ade boys’epoWed "' .
appreciable interest in ome- thrrd of the 18’fiction cate—

gories- No fiction category was strongly enough 1iked to

be described as 111uatrating Very, High Interest, oPt four -

fiction areas were rated.as beihg at the High 'Interest Level,

“These categoriee were SciencevFictioh, Adventure, Fentaey

and the Car,StOry. An eight peroent'interval~seoarated
the four categories of High Interest from the two categoriee,'
Mysteries and Historical Fiction. which were of ‘Moderate -
Interest. Anoxher third of the total number'of fiction
areas were ratéd'ee beingyof Low Ihtérest. _Hero Tale&-.P
Sporte Fiction, Biographical Fiction. the Animal Story
(Talking but True to Species). Tall Tales and the Family
Story comprised the Low Interest cat ory, The remaining'
third of the fiction categories we:é?if Very Low Interest
to fifth grade boys. This grouping was composed of the
Animal Story (Realietic Obs rvation), Myths. Romance.
Vocational Stbry. Polktales and Regional’Fiction. b |
o While fifth grade boys demonstrated 1nterest in ¢¥'\
onefthird of the fictiqp‘categories. they also diaplayed an ﬂdj;ii
“‘equal proportion of dislike (Table XV). Folktales was the T
oategory leest liked bydsifth grade boys and at a 1eve1 mf }f%‘?

the Animal St°r‘3cn°‘113ti° °b9°rvati°n)5and~Myths;weref}f,fiﬁfﬂiﬁ
but;ﬂtfthe level of Moderate.Di -ike. '

L*€3°r1°ﬂ for vhich Low Dislike‘ias sho“fﬁ*




* - - TABLE XIV

‘' NUMBER AND PERCENTAGE OF BOYS' YES RESPONSES TO .
- THE EIGHTEEN FICTION CATEGORIES BY RANK ORDER
| OF LEVEL' OF INTEREST (N=224)

om—
m———

Rank - Fictidn . " Yes Responses Level of
Order Categcry . No. Interest

1. Science Fiction ” ': & ?169.' 75.45  High
2, Adventure .' - 159 70,98 High

3. Fantasy ' A 154 68,75 = High
4, Car sgbry S 151  '67.41 = High
5 Mystgiies B | 133 59.38 ;Modera?e'
6. Hiséorical Fiction * o 122 © -~ 50,00 . Moderate
'7.‘7 Héro»Tales s : o 106 ‘47.32 * Low
8. "Sports FIUtion - “". ) © 105 46.88 Low
9;/C Biographical Fiction .f . 85 37.95 . Low

. %; ; Animal-Talking but True . .
Y. - to Species o 85 . 37.95 -+ Low .
| -*fgi. Tall Tales - Y- .83 | 37.05  Tow
N ke e L » o o
st Family Story E 81 ._36,16 Low

| // 13, Anima1~Realiatic , ST L A
ot . - Observation ; S 28 57 - }Very Low

;“‘dsliw 27 23!‘ ‘very LOWiC E
.”-353!c 23 66f ;5Very Low;ff;T

: PO
3 R
A
Ty,

52 .23,2 . Very Tow:,
 ;ﬁ¥;;36;;€}Lifn§¥h

VeryiLowf;i7F«




P . , . )
, ' TABLE XV _
. - .
NUMBER AND'PERCENTAGE OF BOYS’ NO RESPQNSES TO THE
EIGHTEEN FICTION CATEGORIES BY RANK ORDER
. « OF LEVEL OF .DISLIKE (N“224) o
~ Rank . Fiction -t No_Responses Level of
* Prder Category - - No, % Digliké

1.  Folktales | 157 70.09  'High

2, Regional Piction ' 140 62.50 A Moderate R
3. Romance - ' 136 60.71  Moderate
4.  Vocational Story | 134 ' 59.83  Moderate

- 5 Aﬁiﬁal-Realistic' } n AR R
‘ . Observation 124 55436 ‘Moderate |,

6. Myths ; _ e v 123 754.91 MQderate:
7. ' Tall Tales - \ 108 - 48,22 Léw’f"'
8, AuAnimals-Talking but True  }@ f 4 o
| to Species . 96§§% 42.86  Low
9. ,Biographlcal Fiction ;‘ -QéEMkhi.d7‘ﬂ' Low
10.'  Family Story | Lo 8k 4‘37.50, ~L§w’
10, Hers Tales Y 37.50 " Low,
légf'aﬁistorical Fiction  f; : ﬂ?ég *,35 93 | Veryglmw
L ij;T ’Sports Fiction ;]_‘, j:?.*;_-69v;.:3o 80. L‘Ve#¥f53wv'¥y
N : 14. Mystegies i i | : 55 24 55 . Veisy Low ap
M Gty ks 2009 ey now -
161’“*a°¥; ST ‘&31919Veryﬁow S
381696 .Very Tow "

.84 | Very ngf{;.- ';




X A S
Tales, Animal Stories (Talking but True to Species), -
. Biographical Fiction, Family Story, and:Hero Tales. Very :
Low Dislike was demonstqgted in Historlcal Fiction, Sports
Fiction, Mysteries, Car Story. Fantasy, Adventure and '
Science Fiction. :
Pifth. Grade boys demonstrated their greatest
uncertainty about the Family Story (Table XVI) which~\ ad
, reoéived a ost>equal YES (81) and NO (Bh) responses. . .
- Sports Fiction which ranked second in Uncertainty responses
*had been more liked (105 YES responses) than disliked (69 :
‘NO responses) by boys. Sinoe for: this category the |
_Uncertainty responses were more freqnently paired with YES
‘responses than NO responses, it would appear that this
, fiction area is potentially of higher interest to f£ifth ° i
. grade boys than their YES responses indicated. Conversely,_f-~ ,
'ywith regard to the third ranked~category of uncertainty. | ‘
the Uhcertain responses were mere f%equeéply connected with
ﬁ&o responses ang therefore Regional Fiction may be viewed ag ‘Q‘
being potentia}ly nore disliked by boys- The least amount S %;
- of.uneertainty of response was dieplayed for Science Fiction. ,
i(}.‘_*;l_‘. From the responseefmade by fifth grade boys on the 2"V
Annotated Non-Titled Queetiennaire, it would appear that f,ﬁi :

Q

their greatest interest in fietion lies in.the areas ef
o

Seienoe Fiction, Adyenture end Fantasy. with slifhtly less o
interest betng~shown in CarJStory. Mysteriee and Histerioal




‘ L,
Ran;r S ;zction -
Order Category | o No.
1. Family Story . 59 26,34
2. Sports Fiction 50 - 22.32
3. Regional Fiction | | 48 21,43
-4, Biographicéi Fiction , | 3 : 47 20,98
5. 'Anfmal-Télﬁing but True to ;pecies ., 43 19,19
6. . Myths o 40  17.86
7. Vocational°Story s | . 38 16.9
8. Aﬁimal-Realistic Oﬁser;ationl‘ : 36 163037\
8., Historical Fiction : B 36 16r57
8. Mysteries F A K 36 r§.07:
11,  Romance- . e 35 15.63
12. Hero Tales °* " | /) © 3k 15,18
1325 TailAq§ies - | L 33 14.73
.- Car Story V ot 28 12,50
\15. Adientura,'=n, < A | '; 27 12,05
715.;* Fantasy L I .. 27 " 12,05
15, Folktales | - . . o “ 27 12,05
i8. Science Fiction . 'Au:_’ o ’._ ’ 24 10,71
e =S - :

| PABLE XVI

.57' | .? - "j; | o

o

. NUMBER AND PERCENTAGE OF BOYS' UNCERTAINTY RESPONSES
. q ‘
TO THE EIGHTEEN FICTION CATEGORIES»?Y RANK ORDER
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Regional Fiction, Romance, Vocadional Story, the Animal
Story (Realistio Observation) and Myths. Some uncertainty
was expressed about all of the 18 fiction cateéories, with
the most being shown toward the Family Story and the least
toward Science Fiction, whiohiwhs'the fifth grade boys mostto

. favored category.

Research Question Three: What are the Independent Reading

Of the t°ti} sample. 105 students were girls. As

t

each girl made two responses to each of the fiction cate-
“gories, the maximum number of respOnses to any one category
wag 210. The QiStribution of.the reSponses'of fifth grade
girls for each category is set forth in Table XVII, | |

Fifth grade girls exhibited a great nubber of

~

interests (Table XVIII).

Very High Interest was expressed
in Fantasy and a large gap o : ES resronsesle;isted

between girls' first ranked intérest and their.second. Two
fiction categories‘;eparated by,only & sinéle response were
ranked second and third and were considered to be of High
Interestt They were Mysteries and Romance. 'Seven fiction J
areas. the Family Story, Adventure. Folktales, the -Car

Story. Science Fiction. the VOcational Story. the Animal

Story (Realistic Observation) were of Moderate Interest.

phow Interest was- displayed toward Sports Fiction. the Animal.
Story (Talking but True to Species) and My+ths. Biographieal .
/Fiction. Hero'Tales. Regional Fiction. Tall Tales and -, .

. HistoricaldFiction werezof Very Low Interest.

y
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N , TABLE XVII R

N

NUMBER AND PERCENTAGE OF GIRLS' RESPONSES TO
THE EIGHTEEN FICTION CATEGORIES (N=210)

v

Fiction . Yes Responses ? Responses No_ Responses
Category .. No, No. A No. o

Adventure 121 \ §7.62 42 20,00 47 22,38
.Animal-Realistic \ '
Observation 107 50.95 48 22,86 55 26.19
Animal-Talking {
but True to - . *
Species 94 Ly,76 50 23.81 66 31.43
Biographical - - ’
Fiction 73 34,76 40 19.05 97 46,19

116 55.24 53 . 25,24 41 19,52
135 °  64.29 48 22.86 27 12,86

Car.Stor%

Family Story \

Fantasy 184 87.62 12 5.7 1 6.67
Folktales 118 56.19 45  21.43 47 ' 22,38
Héro Tales 68 32.38 49 23;33 93 by, 29
Hégggiiﬁal o3 16,19 . 51 24,29 125 | 59.52
Mysteries 149  70.95 3i 14.76 = 30 "14.29
Myths . 86 40.95 35 = 16.67 89 ' 42,38

© Regional Fiction 64 3048 65 30,95 81 38,57
Romance -148 70.48 33 ‘15.71 29  13.81
sciehce~Fﬁ§tion 1i2 53.33 L35 16.67' 63 | 30.00
Sports Fiction 102 ° 48,57 Wb 20,95 64 . 130,48
rall Tales - 62 29.52. By 23.93 . 99" A7k
Voéationai. SR - o

“A Story ' . 108'_ 51;#3
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(% e ITABLE XVIII v

NUMBER AND-PERCENTAGE OF GIRLS' YES RESPONS TO THE
EIGH?EEN FICTION CATEGORIES BY RANK 0R
o A ’
‘s 'OF LEYEL OF INTERES. (N=210)

Rank ~ Ficgion - g _Respons Level af .
Order Cat ogy . No. _ Interest
1." - Pantasy:. e 184  87.62, Very High
2. Mysterlés‘é 149 20.95 H}éb
,?;f’ ﬁomance _ o ‘ 148 70 .48 Hiéh
_B:V family Story . ' o135 64 .29 Moderate
55‘ Adventure I A 121 57;62 Moderate
6. Folktales | 118 56.19  Moderate
7. Car Story A 116 . 55.24 }Moderate
8, ‘SciEn§e;Fiction " ' 112 53.33  Moderate
.;*é. ' Vocatidnhl Story 108 51,43 “Moderaté
valO., Ahimal-Realistic . ' . L
. Observation 107 50.95_ ‘Moderate
11, Sports Fiction | 102/ 48.57 L@w
12, Animal-Talking but True ,
' to ‘Species I b4,76 ~ Low.
£3Q Myths 1 - S | 86  40.95 _ #ow )
14, : Biographical Fiction ~73 3b.76 . Very

15, Hero Tales

k 16, 'Regional Piction, 64 - 3048  Very Low

17, Tall Tales | IR 62 ’: 29.§2,~ Véry_iaw“ ' |
18. Hietorical Fiction o B el i6}19'» Very Lowﬁ? 3 “f

6§ | -32.38' ,f?Verx Low__"._;’__‘,'
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‘While fifth grade girls had many areas oz interest.'
their dislikes in fiction were 1imited to a single category,
| Historlcal Fiction, which was an area.of Moderate Dislike

(Table XI%). Five FPiction cate ories were of Low Dislike:

Tall Tales, Blographical Fiction, Hero Tales, Myths, and

Regional Piction, }
The remaining 12 fiction categories were of Very
Low Dislike and consisted of the Animal $tory (Talking but
True to Species), the Vocational Story. Sports Fiction,
Science Fiction. the {Q\nal Story (Realistic Observation)
Adventure, Folktales. the Car Story. Mysteries. Romance.

the Family Story and Fantasy. . ,
In almost two-third of th§ fiction categories. at

_ least twenty percent of the responses ferhthese categories

represented uncertainty {Table XX). Highest\unce;t:inty

was shown for Regional Fiction..a catedory of Ver
~.

’Interest and Low Dislike, The Car Story. an area of \\\\‘
Moderate Interest and Very Low Dislike was ranked second in\
uncertainty. "The single a;ea of Moderate Dislike was ranked‘
f'third in'uncertainty. Fant&é?f the fiction category of y
Very High Interest 1o fifth grade;gigls, had .e\lesstv« %
':number of Uncertain responses. ’

The responses of £ifth grade girls to the inetrument

“would indicste that thsy\have very wide interests in fiction; :

.Vr»as,they expressed interest rﬁK;ing from.Moderate t0 Very 7

‘. High in 10 O\l‘t o{the 18 categories, Strongest disliké fOI'

:fg;fietion'was rsstricted to a single area. Historical Fiction.j?r;
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. PABLE XIX
NUMBER AND PERCENTAGE OF G'IRLS' NO RESPONSES TO THE
EIGHTEE&FICTION CATEGORIES BY RANK ORDER
OF LEVEL OF DISLIKE (N= 210) ~
- Rank Fiction:; ) _M T No Nes o es-‘ Levellof
Order : 9f¢egory | . No. 4 Dggli
L Historica% §ietion o 125  59.52 Moéer?teu
2, Tall Tales L% 99 . B7.0A Low
%. | Biogfaphical Fiction !' *-é?f_  46;19' L?ﬁ-
4.  Hero Tales . , 93 . k.29  Tdw  °
5. Myéhs 'L : K v89;‘_\42.38 Léw:7 
6. é Regional Fiction 4 _ 81. ' 38.57 - Low
. ;. #nimal-Talking put True. b : _. P 55“
: to Species . 66 31.43 Very Low
8. ZVocétional’Story | ‘,  65 50.95  .Very Low
9. 'Spbfgs Fictiénia »:f | | g . 30.48 Very Low .

-‘l

267 Science Fiction ™ " 63~ 30,00 . Very Low

11. AnimaluRealistib s S . o : N
G Observgtion - . 55 26,19 . Very Low

12, Adventure ~;§f égﬁﬁ W7 2238 Very Low ‘

12.“ Folktalesii .ﬂ"u' 1 ;E“: : 4?iif;22.38 ~ Yery Low |

14,  Car Stcryfﬁl.;- S BT 19,52 Very Low

15." Mysteries 5‘7 ffgigg_ o300 14q29 .  Very LOWl,»I 3

16, Romance .)",;f:f*"if’_} 29 13.81  Very fow

17, Family Story !{A . .27 12,86 Very Tow
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TABLE XX

* NUMBER AND PERcaNbAGE OF GIRLS' UNCERTAINTY. RESPONSES

TO THE EIGHTEEN 'FICTION GATEGDRIES
'BY RANK ORDER (N=210)

Rank - . Fietion = . = ' f " "2 Responses
Order ' Category i No. %

1. -Reglonal Fiction =~ o 65 30,95
2, Car Story : ’ B .53 . 25.24
3. , Historical Flction ‘ ; 51 2#.29‘
b, Animal-Talking but True to Species 50 23,81
5. Hero Tales: - o ko 23.33
P Tall Tales . o e 49 . 23.33
7 Animal-Realistic Observatlon o 48 ?2.86 )
7. Pamily Story PR o o b8 - 22,86
9. Folktales )  \“ : \ 45:‘ 21.43-;;f7
10,  Sportd Fiction w2095
11, . Adveﬁture U B _"v - 42 20,00 ;
‘12,  Blographical; Fiction - © B0 . 19.05 .
13, Vocational Story « - - . 37, 17.62
PRUN hMyths - | f e f;‘, - 35 1§,5z;i.
14, Science Fiction Con L 35 16467
16, Remance .t 37oasm
;Al?, Mysteriesj;'  f} 7.:~i'- o yfm_-A ljlb‘: 14, 76i “

B Petasy - osA




: '?u,,;v;;_'Observaueni};?boys felt Moderate Dislike for both. The
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Uncertalnty towards the 18 fiction categories was at least

at the twenty percent level for 11 of the categories.

. R |
Com and S a o} ifth Grad 's and Girl's

- Independent Reading Interests in the Area of Fiction

* The fifth grade girls had almost twiced as many )

areas of Interest in fiction as did the boys, When the |

interests of boys and'girls Qere compared (Table XXI) it

~ was seen that there were fiction categories which were -

Eq}of common interest %o both, Of the six categories favored

by boye, five were also of interest to girls. However

Table XXII points out that while boys and girle share some .
interests,,they did not lige the»categories to the same

‘degree. Generally, the areas of interest common tp both

boys and girlsﬂwere of moré interest to boyéxthan to girls,
When the areas of interest to boys and girle vere compared
further (Table XXI),/it was foundethat therg were areas of .

-fconflict.e While boys showed Moderate Interest iﬂ‘Historlcal"
'Flction. this category was the area of Moderate Dislike

- for girls.: Similarily. four categories of interest to

fifth grade girls were disliked by fifth grad boys.; Girls %.

. v"showed High Interest in Romance while boys demonstra

Moderate Dislike for it. While girls had Moderate I;terest
ﬁfin the Vocational Story and the Animal Story (Realisticu_»

;lf'étngle areayof High Dislike fOr boys. Folktales. was ofi-’
EQFModerate Int:igstbto girls. LR ST '
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TABLE XXI

FICTION CATEGORIES OF INTEREST TO BOYS
AND GIRLS BY LEVEL OF INTEREST ~  °© .

| Boys o
- Fiction Category Level of Interest 0

Science Fiction* ) , High

Adventure* , High
Fantasy# - o High
Car Story* | High
Mysteries* o " Moderate

Historical Fiction*#* B Moderate ( g

i

Fiction Category Level of Interest

Fantasy* _— ' Very High
hysteries* - ‘High
Romance*## ' High
Family St&ry a o — Moderate
AdVenfuré* . - ' "v Moderate
' Fo}ktalea*** : | - . Moderate
Car Story* - | S ' Mb&érate
f Sci;hce Ficﬁion*; | : . ‘ Modgraté'
vYOcationgl Stéfy‘**¥.  R ;queratqg&'“. .
’Aniﬁél'quﬁygﬁealisticfObseriatignf*t‘Moderété | k

' #*Denotes categoriesiof]iﬁfeféﬁt“cbmmbn to bdyB=ahd gir157 'i i,
.. -*%Denotes categories of fiction disliked by girls ~ - -
». *MDenotes categorfes of fiction disliked by-boys

.
-I’, o B i ) . - Lo - ‘”‘, K




104
TABLE XXII 3

VFICTION CATEGORIES OF INTEREST

- f COMMON TO BOYS AND GIRLS
Boys : Girls '
Yes _ .. Yes
Responses " Responses B
Piction of Level of %4 of - Level of
Category Total Interest Total Interest
Adventure 70,98  High . 57.62 Magerate
Car Story 67.41  .Hikh  55.24  Moderate
) : ‘ ‘ =
- PFantasy . 68.75 High 87. Very High
' . ' ' ' : ' , ‘
Mysteries . 59.38 Moderate .  70.95 High
. . . ¢

Science Fiction - 75.45 ';'Highj o 53.33_  .quéiété

o2

~
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Flfth grade boys expressed dlslike for a greater
number of fiction categories than did girls (Table XXIII),
Six fiction categories were of at least Moderate Dislike :
for boys and'only one for girls. Theré was no area of )
| ccmmon‘dislike. Both fifth grade boys and girls empressed
gome uncertainty about each of the eighteen fiction

categories; however, the uncertainty about the fiction .

categories was. more strongly felt by girls than boys. Almogt

three times as many fiction categories were expressed at
*the twenty percent level of uncertainty or higher by girls R
- than by boys., ' g o
When sex differences are taken into account in
identifying the fiction interests of 2ifth grade pupilsd)
it can be seen that the response to Research Questlon bne
| takes on’ a different‘interpretation.( Tﬁe five areas of |
interest to fifth grade pupils can now be seen as being the
categories of interest common to boys and to girls, The

remaining five areas of interest to girls are. reported as

being of Low Interest or Very Low - Interest to fifth grade :

pupils because of the effeet of the low number of YES ,
’f responses of the boys. Similarily the absenee of any areas
of Moderate to Very High Dislike fer the 18 categories of -
fiction is the result of the YES cr Uncertain respOnses of

the girls canoelling out the NO reeponses of the boys in B
the eix areas of fiction disliked by rifth grade‘boye.;;;~pi'}ff7i;

b
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A | BOYS
/Flction Category

Level of'Disiike
bz

Folktdles . N /’- High
Regiofial Fiction = .~ Moderate
N . .

,Rbmaﬁée : e ~ Moderate

. J . A -
_ Vpc#&ional Story : ~ Moderate-
Animal-Realistic'Observation o Modergtef
Myyhs‘Q , i - L , "'Moderate~

Iy,

" FPictton Category =~ Level of Dislike

| Higtoriesl Plotlon - hoterafs

—
-

IR W S e
Y R
B PR P ‘ Y’: . . l«-_l
RV e . T e
T\ . E .
KU : . .
AT N .
Ny T ° ST T
AN : ; :
—_—

R
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II. FICTION CONTENT OF THE BASAL READERS

n;gsegted in each of §he Basal Reagers?‘ ' ,

'f' The presence of ' a fiction category in a ba‘!ﬁ reader
is indlcated y an X in Table XXIV, None of the sample of
basal readers ‘contained all of the fictlﬁn categ\ries used |
in the étudy. |

{ ° You which had 12. yggg; Canadigg Skies included 10 fiction

;i ~ areas, v;ggg;oads. 9, and Xigtgg had only 8 types of

- | _ fiction. The average number of categories was 10 h which
.frepresented 57.78 pcrcent of the total univerae of childfen 8

fiction used . in the study. ~ - S ey \

 Four categories of riction were common to all of"' the

fbasal readers, They wer:o

oo

lhe Animal-Story'(Realistic ‘

.Observatlon), Biogr‘lhi Fiction, the Family Story and

. :.'Folktales;- Two areas of fiction. the Car Story and Romance, -

_ ‘z :1were not. represented in any of the readers.. Juht_ggxgng_tpg .
f‘.ﬂ?lﬂggl_gn contained a Vocatdpnal Story.‘.at} l_{'_ : j_“f' |
< _Lif ‘Ca ':’°; were the only lio baaals to have

| V-jstoriea whid* were oateébrized as the An@mal Stony’(Talking ~5
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TABLE XXIV

FICTION CATEGORIES IN BASAL READERS

- Basal Readers -

-

' -

»

Vistas.
But Life Is
. Calling You

Fiction
. Category

1]

Under
Canadian
Skies
Beyond the
Horizon
 Crossroads

™
»
]

Adventure Story

M
»

Animal-Realistic Observation x x x
Animai-Talking bﬁt.True to Species x X
Biographical Fiction . _ x x x X x.i
Car Story | |

Fam¥ly Story - , . ; —' X X X x g3

>
—

:Fantasy R e x x x X
Folktales - | 5 '

Hero Tales o . . L x x oy
;Historical F;ption s g: 1f sk x x
Mysteries ERTRR ”"v' S x f;f,x. x

.Myths =y {m-;-; f_ e X X

fiRomance vt  '”‘> f IR ;;... rs
E;Science Fietiqn :  . §-_ s f.x" | ._1_*,

¥ A

.;3ports Fiction   ;ﬂff;§*L'.f°_ '   = xS x
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and Vistas. Regional Fiction !as a part of all readers
but Crossroads and But Life is Calling You. The latter
reader and;zlstas ign%red Sports Fiction as well. One;

reader, gyond the ﬂgrizon, did not contain Fantasy ‘while

gogsroads was the only basal to omlt Hlstorical Fiction.

>

bl

]

a h Question Fiver I ermsf umbers of Stories and

Numbers ofrgggng to What Extent is Each Cgtegory'of\Fiction

Represented in Each Ba _Readse }6 | ) | ¢
As Table XXY 1ndicates. there was a range in the:

number of storieg found in’ eaen flction category within

each of the basal readerSs in'four of the basal readers,

tthe number of‘stories in eachvfiction category varied from

. - « O
one to seven with the average range from one to six. But

}ﬁfe\;s galling>19n had from one to four stories in 1l of
the categories represented in the book while the twelfth
category had 15 stories. The average number of stories in
each of the categories ranged from 2.4 to 3. 6.

In terms of'the greatest er of gtorles each
' reader emphasized,a different categ%ry. Whilé one reader
contained more storles of Biographlcal Flctlon than any

<

other éategory, a secondﬂh&dépore storie& from the Anlmal
:‘y

Story (Realistlc observation) category. Fantasy was the
1argeet catifory in a third reader.v A fourth reader had
two categoriee. the Family Story and*HﬁBtorical Fiction..
“fiﬁip final reader. in terms

[N

..;of equal story number strength”

b-iv
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; i%u{&’;':pencentage of the total number of

up by ;Te‘major fiction category

W@ "F X 'readers “from 21,88 percent to

34,88 percenﬁkk*f ool

of the ten fiction areas found in Under Canadian

Skies, five categories, the Animal Story (Reallstic
Observation), the Family Story, Fantasy, Mysteries and
’Sports Fiction, were represented by a single story. Three
of the stories were Folktales, Two groups of four,étories
were of the Historicel Fiction and Regional‘Fiction'types
while five stories were Adyentures. Theik) hest frequency
of occurrence was Blographical Fiction wﬁzsihad six storieey

‘Beyond the ﬁorlzon contained 13 fiction categories.

Of this number five had only single stories 1llustrating
the categories, Those areas 39{2 the Animal Story (Talking
but True to Species) Myths, Regional Fiction, Sport Eiction,
and Vocationhal Stories. Four more categéries, the Family
Story, Hero Tales, Historical Fiction and Science Fiction,
each contained two\etories. Biographicai.Fiction in thie
reader was_represented by three stories and Folkteles by
four.e Five stories were found to be of the Adrenture
-Story‘type. The Animal Story (Reallstic Observation),
.ﬁith eeven stories; was the largest riction aresa., _'

_ | Five of the nine fiction categories found in
g;ogsroggs were represented by a single story. These fiction '
‘areas were the Animal Story (Realietic Observation), i

Mysteries, Myths. .Sports' Piction and Tall Tales. The
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/4émaining four categories were present 1n’differ;ng
{numbers._ Two stories were of the Family‘Story category
and four were Biographical Fictien wh‘&e fivé werexFolktales.‘
The largest category was Fantasy with six stories.

Vvistas contained the fewest number of fiction
categories. O0f .the eight, two, Folktales and’ Mysteries,
were present by virtge*of.a'siogle story.. Two sfories‘sere
of the Biographical Fiction oategdrylaﬁdvtwo more were
Regionel Fiction. Pantasy was represented by three stories
and the Animal Story (Realistic Observation) by four. Two
categories,‘\he Family Story and Hlstorical Fiotlon, each
had five storles, ‘

Twelve fiction categories were found in B 23 ife i
Calling You and of the twelve only one, Hero Taleg, had but
. & single story. Four areas, the Family Story, Historical
Fiction, Seience Ficetion and Tall Tales, each were repre-
~sented by two stories. The Adventure Story, the Animal
Story (Realistic Observation gnd Biographical Fic¢tion had
three stories. Four stories were found to be Myths and
five to be Fantasy.( Fifteen stories were Folktales.
e -~ Although four fiction categories were common to all
five readers. there was little*aggpement in terms ‘of .the’ _kﬂ
frequency ‘of the category among readers. The Animal Story .
(Realistio Observation) was found once in two readsrs but
,sevenitimes in enother. One reader contained two st;ries
of;BiogrsphicallFiction\buﬁ‘anotherfhad_sixa A single
' £ had five. fne

feader’sad,ons FamiiypStory-whiie:snoth_



'ff_,of‘the fiction oategoriee found‘in~the'¥ﬂﬁ
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Folktale was found in one reader but another contained 15.
The number of stories Yrom a particular fiction o~

category compared with the number of stories from the other )
categories represented in a reader gave one indication of
the category's relative importance, ' Another.measure of tne
extent of representation of fiction categories in a reader
was the. number of pages of text given over to each of the
categories. Table XXVI.sets forth the number of pages of
text in each basal reader ‘which were devoted to the fiction
categories present in the book.

Although’the Adventure‘Story was the second largest

~ fiction caiegory in terms of numbers of stories in Under

Canadfgg.Skigg. it ranked first in importance when #t was

oonsidered in terms of the number of pages this category

_‘consititpted in the reader (51 or 22.47 percent).

Biographical'Fictién; first rankedfin storytfrequency;”was
second in pages with 46 (20,26 percent) ‘Historical Fiction
and Regional Fiction each had more ‘than 30 pages with 39
(19.18 percent) and 31 (13 66 percent) reSpectively. Less
than 10 percent of the pages were devoted to each of the
categories of the Animal Story (Realistic Observation). |

the. Family Story. Fantasy, Folktales. Mysteries. and Sports
-Fiction.- More than half of the fiction content of ynde;

~ 'Censdiap Skies was taken ‘up by less than a third of the
11.  categories representad in the reader., o

f;Inw m, once again less than a thlrd

der constituted.
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I

more than a half of the total fiction pages."Sixty pages
(22,73 percent) were of the category Animal Story (Realistic
Observation) and 40 pages (15.15 percent) were Adventure
Story. The only other category which made up at 1eest

10 percent of the fiction content was_Folktales. The
remaining ten categories theén each mace up less thdn 10
percent of the total pages.. They were the Animal Story

| (Talking but True to Species), Biographical Fiction, the
Family Story, Hero Tales, Historical Piction, MythB.
Regional Fiction, Science Fiction, Sports Piction and the
”Voc&tional Story. - |

, Fantasy with 86 pages constituted 38 7h percent of

| the‘fiction content of Crogeroads. With Folktales (29

pages or 13, 06 percent), the two/categoriee made up more
than one half of the vasal's fiction content,w Excepting
Biographical Fiction (28 pagesxor 12,61 percent) the

, remaining six categories, the Animal Story (Realistic
Observation), the Pamily Story, Mysteries. Myths, Sports '
'Fiction and Tall Tales. each represented 1ess than 10 B
uperqpﬂt of the fiection content. |

o Two fiction categories were responsible for more

f,:?than one half of the pages of fiction in zistgg Historical

”cFﬁction fepresented hl 67 percent (1&0 pages) of the content f’

= ;and the Animal Story another 16 67 percent (5# pages).,

| cw;Two other categories, the Family Story and Fantesy each

'”-fimade up more than 10 pereent of the contente. Their

,f;eyfperpentages were 12.20 and 11 01 respectiwely._ The fOur,‘.;le
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7

remaininé fiction areas while constituting half of the
fiction categories found in- the book, totalled less than
20’percent of its contents in terms of pages., They were |
Bioéraphical Fiction (7.74 percent) Folktales (2.681percent)
“Myeteries (3.57 percent) and Regionai Fiction (4.46 percent).
A . - The category, Fantasy, while only repreeented by
* five atoriee in~ ut Lize is Calligg X u was 1ts most
important area in terme_ofwnumber of pages, The category
consisting of 39 pages made up 19.12 percent of the fiction
content, Folktales, with three times as many stories as
Fantasy, had four fewer pages and only constituted 17.16
percent of the fiction content, The remaining ten fiction
categories represented in But L zg ig Galling Yoy each were
less than 10 percent of the fiction contént. These cate-
‘ gorieg were the Adventure Story, the two types of Animal
Stories, Biographical Fiction, the Family Story, Hero Tales,
~ Historical Fiction, Myths, S?ience Fiction and Sports
Fiction. o | |
, Within e;ch reader the number of pages given to
.'each fiction category varied. The di:ference in pages of .
."the fiction category with the fewest pagee/end the category
/ _:with the largest number of pagee varied from a low of 32
' u) to e high of 331 pages

B ases(w';’;_'
-ifl(!;g&_g)."_‘_lff'

‘ ,n<¢.? e : .
Three of the‘pasal readere placed their greatest

ff)hiiemphasie in terms of number of pages on difterent fiction

”*}'categoriee. In"Un

R R R A TR
- . . . S e e : " " s

‘- the category of :_jrv;h“ﬁ»
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Adventure was the most important while in Beyond the Horizon

t was’ the Animal Story (Realistic Observation) Vigtas
had as its most important category Historical Fiction.

Crossroads and But Life is Calling You contained more pages

of the Fantasy category than any other.

III. COMPARISON OF THE FICTION CONTENT OF THE BASAL
READERS AND”TﬁE INDEPENDENT READING
S s,

'INTERESTS OF FIFTH GRADE PUPILS

Research gugstion Sixs Do the Basal Readers Contain the
Categories of Piction that were Pavored by Pifth Grade

Boye and Girls? '
A comparison of the areas of fiction favored by

fifth grade boye'and-fﬁp fictlon categories contained in
each of the basal readers that were liked by boys ehowed,
that none of the readers contained all of the categories
, boys 11ked (Table XXVII), Two readers. Unde; Canadian

_gi_g‘and But Life is Cglling Yoy contained four of the six

.’ categorlee. Another two, Beyond _the g.gi'gn and Vistas
‘had only half of the six fictlon areas favored by boys.

"“The remaining basal reader. Grossroads, contained only two

of the boye' favored categories.
i } The Car’ Story was not found in any of the basal
readers:;’ None ‘of the six categories was common to all five
readere, but- Fantasy ant Hietorical Fiction were found in

[.four baeals. Science Fiotion, fifth grade boye moet 1iked

: {fiction catesory wae part of~juet two, readers._ymt'

A -
RN T
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‘ . PABLE XXVII

BOYS' FAVORED FICTION CATEGORIES
IN BASAL READERS

- Bagal Readers -
Y
S
g g o b
- g0 & W T.Q
. ST W foll 0] o o
Fiction g g.ﬂi °5H 6 h +d

Category 586 Am 5 2 a8

Adventure x b'¢ X

Car Story | »

Fa.ntaéy . K .0X . x X b ¢
Histerical Fiction ' ‘x %X - x X
‘Mysterles 7. X X X

Science Fiction x . p 4

POTAL - oy 3 2-3 &4

g ————
. Y
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Hogizon and But Life is gg;ling You,
Fifth grade girla demonstrated interest in ten

fiction categories, Ae occurred with fifth grade boys,
none of the basal readers contained_ail of the fiqtion
categories liked bf £ifth grade girls (ﬂeble'XXVIiI).

Three readers; Under Canadian Skies, Beyond the Hegizon

and But Life ig Calling You had six of the categories liked

by girls, Crossroadg and Vigtas each had five.
Neither the Car Story nor “the Romance were found

in any of the basal readers. while the Vobatio 1 Story

was feund in only one, All five readers con 1ned three
categories favored by fifth grade girls. These categories
were the Animal Story (Realistic Oheervatidn), the "R
Story and Folktales,

£
—

search Question Seven: Do Apy of Basal Readers .

: 'Cenzain a_ Range and Depth of Fic;iog'Caxegogiea'jgej o

ug_g:;_gﬁgg;gg_§x;__;122;;g_xxlgl ‘ df‘fhe ten fiction
categoriee which were in this basal reader, four were of
Moderate or High Intereat to fifth grade boys.- The four
areas, Adventure. Fantasy. Historical Fiction and Mysteries
jlaccounted for b9 88 percent o the peges given to fiction. !
> v, | Folktales. Regional Fiction and the Animal Story |
'Vﬁ(Reelistic Obeervetion) were cf Moderate or High Dielike |

'f":fﬁ boys. They comprised 22.91 peroent of the basal'
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TABLE XXVIII
GIRLS' FAVORED FICTION CATEGORIES
| IN BASAL READERS o
o R -Basal Readers
/ \mo
. Q w - \ e O
o B B e
8 e 5 wuw
A - ~MO. N W g
ton SN w o Aﬁ '
. . Od® Owi W +
Fiction o g‘” > O @m £d
Categdry 536 42 8 F as
Adventure R x x X
) CN - : .
Animal-Realistic Observation = x X X X x .
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TABIE XXIX »
™ “. o

UNDER CANADIAN SKIES: FICTION CATEGORIES AND LEVELS _‘
OF INTEREST OR DISLIKE OF BOYS AND GIRLS

% of Pages : . .
Fietion ‘ Devoted to Le of Interest or Dislike
Caxggory Category oys o ris .

Advendure ‘S Y~ . 22,47 High Interest Moderate.
; . o L " Interest ,

- Biographical

Fictlon ~ 20,26 - Low Interest Very Low
A ‘ o ‘ . i Interest;
Historical Fiction 17.18 Moderate i ‘Moderate’ ’
‘ ' Interest Diglike -
'Regiqﬁal Piction '13.66  MNoderate Very Low
-_ R TITE : Dislike ~ Interest
Folktales . 6461 High Dislike Moderate
A — e | - | i }nterest )
Mysterjes ~ - 6,17  Moderate - High Interest .
' L o I Interest : ’
Fantasy . . 3,96  High Interest Very High
L S , . | S  Interest
Sports Fiction = 3.96  LoW Interest . Low Interest
Family‘s"tory?, - 3.09  Low Inteérest  Moderate
: . , PO Interest
AnimalaRealistic 4 T ?
B «Observation' 2,64 - Moderate = Moderate L
o - Dislike  Tnterest '
l ,%f: »

O
TS e e
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"_Moderate Dislike by fifth grade girle.
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flction pages. The remaining three categories found in

Under Canad;an Skiesg were of Low Interest to fifth grade A

'boys. These three areas made up of 27.31 percent of the’

pages. In summary.50.22 percent of the fiction in terms
of pages was of Low Interéat or Moderate or High Dislike
for fifth grade boys. 723, .
i Categoriee of interest to fifth grade’ girle in
nder Canadian Skies consisted -of Fantasy, Mysterles,

‘Adventure, Folktales. the Family Story and the Animal Stery
ii(Realietic Observation). The stories making up these

categories accounted for U4, 9# percent of the readers

_pages of flction. .

Hietorical Fiction, the gingle category ‘of fiction

of Moderate Dislike hy fifth grade“girls made up 17. ;8

percent of the pages. Three othﬁr categories. Sporté

Fiction. Biographical Fiction ‘and Regional Fiction. together

comprieing 37 88 percent of the fiction pagee, were of Low

e T
A

”or Very ‘Low Interest to: girls. In. total, 55.Q6 percent

of. the fiction wag of Low Intereet, Véry Low Interest or

Although had fewer categories

311: - "W "‘°" Pageﬂ U* 94 parcent) of fiction that were

iiked by boye than girle. However. at the same time, the
reader had 5 73 percent more fiction pagee that were °5_;jf
diSliked by beB than sirls. . : Pt

'd'u(wable xxx). Two of the 13 fiction




TABLE XXX

. BEYOND THE HORIZONs FICTION CATEGORIES AND LEVELS
© OF INTEREST OR DISLIKE OF BOYS AND GIRLS

| % of Pages .
- Fiction . Devoted to Level of Interest or Dislike
. Category L Category Boys Girls
Animal-Reallstic .
Observation 22,73 Moderate Moderate
: Dislike - Interest
Adventure - 15.15 Hg?h Interest . Moderate
A Interest
) ‘
- Folktales : 10,61 High Dislike Moderate
- - ‘ , Interest
FamiMy Story T 947 Low Interest  Moderate
- Interest
Bio%?aphical - F - :
Flction - 8.33 - Low Interest Very Low
] - ' . Interest
Hidtorical Fiction 6,82 Moderate Moderate
A - Interest :Dislike
Hero Tales 5,68 Low Interest  Very Low
. S A , Interest
Science Fictfon ~  5.68 - High Interegt & glddérate
o ' nterest
Regional Fiction 4,17 =~ Moderate = Very Low - -
o Dislike Interest
Myths ’ ‘i 3.41 + Moderate Low Interest
L . ¥ Dislike - : :

Spdrts‘Ficti

Y 3.51 Low Interest ' Low Interes “’”j:ﬂ
Animal-Talkingbut - o o
- Specles . 3.03. -~ Low Interest - Low, Interest

"Vocationa...l.' Stopy— .- 1.51  Moderate -~ W Modérate
: {,/V///zgp?/ .7 Dpislike . . Interest -

= - -
. 2
‘ /——\/_\ !
. - . —
°
. . -

’
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categorles contained in this reader were of High Interest
to fifth grade boys. The Adventure SfBry and Science

Fiction accounted for 20,83 percént of the reader’s content

in terms of pageB, Another 6,82 percent of the content

. 'was of Moderate Intérest. The category with t%is desig—

nation was Historical Flctlon. The areas of interest to

fifth grade boys accounted for 27,65 percent of the fiction

pages of Beyond the Horizon,

. The reader con%ained one category of High Dislike
to boys (Folktales) and four areas of Moderate Disiike;‘
The four areas 1ncluded the Animal Story (Realistic Obser-
vation) Regional Flction, Myths and the Vocational Story.
Together,the five categories of disllke accounted for
k2,43 percent of the. book's fiction pages. The remaining
five categorles were- all of Very Low Interest and consti-
tuted 29,92 percent & the pages., The Family Story,
Blographical Flction. Hero Tales, Sports Fiction and the
Animal Story (Talking~but'True to Species) were the five

éreas. In all, 72,35 Pe‘ int of the fiction pages of
Beyond the HeriZon were from categories disliked by fifth

[

”””grade boys or that were of little interest.to them,

Six fiction gstgéories were of Moderate Interest to

- £ifth grade girls. The Animal Story (Realistic Observation,)

the Adventure Story, Folktales, the Family Story. Science
Fiction and the Vocational ‘Story made up 65.15 perdent -

of the basal's pages.

Historical Fiction, oonstituting 6. 82 percentlof
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ngggd the Horlzon was the sole area ofﬁModerate Dislike.

Myths, Sports Fiction, the Animei Story (Talking but True
to Species) were of Low Interest to girls and made up 9.85
percent of the pages. Another 18.18 percent of the pages
consisted of stories of the categories Biographical Fiction,
Hero Talee. and Regional Fiction which were of Very Low
Interest to girls, For fifth grade girls areas of dislike
and little interest accounted fog_34.85 percent of the .
\

pages of Bevond the Horizon,
Bevond the Horizon tontained only two fiction
5

categories that were of interest to.fifth grade boys but
slx that were of interest to girls. oOnly 27, 65 percent
of the pages were of interest-to boys while 65,15 percent.
of the pages were of interest to fifth grade girle.

"_g_gg;__gg (Table XXXI). Nine different fiction categories
were found in Crosgroads, Of these nine,vFantasy wasg of
High Interest to f£ifth grade ‘boys and Mysteries were of
Moderate Interest. Respectively they aceounted for 38, 74
perpent and 9.?1 percent of the reader's total pages.,
Three categories were not favored by boys., High

Dislike was shown for Folktales (13,06 percent)' and
| Moderate Dislike for the Animal Story (Realdetic Observa-'
. tién) and Myths (8, 11 percent). The three areAs consti-
: tuted 21,17 percent of the fiction contents, *t |

| Low* Interest wae shown by fifth grade boys toward
the Family Story, Blographical Plction, Sports.Fiction and  >'
~ Tall Tales which totalled 30,18 percent of the fiction "



TABLE XXXI

CROSSROADSs FICTION CATEGORIES AND LEVELS OF

INTEREST OR DISLIKE OF BOYS AND GIRLS

126

) ) % of Pages : o
Fiction Devoted to 4 Level of Interest or Dislike
Category Category Boys Girls
Fantasy 38.74 High Interest Very High
’ Interest
Folktales 13,06 High Dislike Moderate
Interest
Biographical Very Low
. Flction 12,61 Low Interest Interest
Mysteries | 9,91 Moderate High Interest
' Interest : \
Sports Fiction 8.81 Low Interest  Low Interest
Family Story ~7.21 Low Interest Moderate
Interest
Animal-R&listic o Moderate Moderate
| . Observation ®  6.76 Dislike Interest
‘'mall Tales {l 2.25 Low Interest Very Low
~ . : Interest
Myths 1.35% Moderate Low Interest
Dislike
. &%



of the hasal's content, were of Moderate Interest.
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pageS;‘ Tbgéthér the areas of dislike and little'interest
made up 51.35 percent of the basalAreader'ivpgges.
Five of the nine fiction areas in Chessroads were of

1nter¢st to fifth grade girls. FPantasy (38,74 percent)
was of Very High Interest; Mysteries (9.91 percent) were
of High Interest; and Folktales, the Anlmal Story (Reallstic
Observatiq\) and the Family Story (27, 03 percent) were of
Moderate Interest to girls,

| ,iié single area of dislike by girls was omitted from
this basal reader, Two categories were of Low Interest:

Myths and Sports Fiction (9.46 percent), Another two areas

- of Very Low Interest were Tall Tales and Biographical

Fiction (14.86 percent)., The total percehtage of pages of
little interest to fifthAgrade girls was 24.32'pércentl &
In summary, Crossyoads contained five areas of |

interest to girlé and these five areas congtituted 75.68

percent of the fictlion pages while two areas constituting
48,65 percent of the fiction pages were of interest to
: g |

£ifth grade boys.
. N~

Vigtas (Table XXXII), One of the eight fiction categories
found in ! is;ag. Fantasy (11 Ol percent), was of High |

‘ Interest to £ifth grade boys. Two other categories,,
'Hiatorical Fiction and Myeteries constltutingv#5u24 peroent

.'.,,_

| While three categories wcre of 1nterest to boys..if

’ ﬂthree others were disliked by them. Folktales (2 68
’fpercent) ﬂare of High ﬂislike and ‘the. Animal Story |



TABLE XXXII
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VISTAS: FICPION CATEGORIES AND LEVELS OF INTEREST

OR DISLIKE OF BOYS AND GIRLS

/

Spe—

————

= e e et
o % of Pages
Fiction Devoted to
Category Category

——

———

Girls

Lexelvo; Interest or ﬁislike
Boys ‘

Historical Fiction

Animal « Realistic

~ Obgervation 16.67

Family Story
- “\
,Fantasy

Biographical
- Fiction
"~ Regional Fiction
" MNysteries
1%]
" Folktales

b1.67

12,20

11.01

o7l

4.6

357

2,68

Moderate
Interest

Modefate
Dislike

Low Interest
High Interest

Low Interest

Moderate
Dislike

Moderate
Interest.

High Dislike

Moderate
Dislike

Moderate
Interest

Moderafe
Interest

Ver& High

- Interest

'Very Low

Interest

ﬁery Low
Interest

High Interest

Moderate
Interest




interest or dislike.
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(Realistic Observation) and Regional Fiction (21.13 percent)

were of Moderate Dislike. Another 19,94 percent of the
fiction pages were taken up by the Family Story and Bio-
graphioal Fiction, fiction areas of Low Dislike. In totai;
43.75 percent of the basal's~$ontents'were of 1little

Five fiction oategories were of interest to fifth
grade girls., Pantasy (11.01 percent) was: of Very ngh
Interest; Mysteries (3.57 percent) of High Interest; and
the Animal Story (Realistic Observation), the Family Story
-and Folktales (31.55 percent) were of Moderate Interest.

Visﬁas“included“Historicel Fiction (41.67 percent),

the sole area of Moderate Dislike onmthe,part of fifth

grade girls.' Very'Low Interest‘due :to the inclusion of
Biographical Fiction and Regional Fiction constituted "
12 20 percent of the fiction ‘pages, . The two categories of
Very Low Interest and the one of Moderate Dislike que up h
53 87 percent of the fiction pages of Vistas.

} Although just three of the eight fiction categories
found iny ;gt ag were of interest to fifth grade boys in
comparison to the five categories of interest to girls, e_

greate:‘ amount of the fiction content in terms of pages_

)f‘was of interest to boys (56.25 percent) than to, girls i

(46 13 percent). f, R R =y;g{-

| g You (Ta.ble xxxIII). Four of the 13*_‘.” :
fiction cetegoriee represented in this basal were of )
1nterest to rifth grade boys.i Thrce areas oonstituting}";'
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TABLE XXXIII

BUT LIFE IS CALLING YOU:

OF INTEREST OR DISLIXKE OF BOYS AND GIRLS
B

FICTION CATEGORIES AND LEVELS

Integést

- 4% of Pages
< Pletion - Devoted to Level of In;ergsé OE Diglike
Category "~ Category Boys Girls. ..
Fantasy 19,12 High Interest Very High
: Interest
Folktales ©17.16 . High Dislike  Moderate
. Interest
Science Fiction 9.80 High Interest  Moderate
B ‘ Interest
Family Story 8.82 Low Interest Moderate
Interest
My ths 7.35 Moderate - Low Interest
) Dislike ,
-Adventure 6.86 High Interest Moderate
‘ Interest
Bioira hical Very Low
6.37 Low Interest Interest
Hero Tales 5.88 Low Interest Very Low
. . ' o : Interest
. Animal-Realistic o : Moderate ¢Moderate>'
o Observation 5.39 Dislike Interest.
Animal-Talking but L |
True to . o Very Low T : o
Specles - 4,90 Interest. Low Interest
Tall Tales ) 4;90 ~ Low Interest ~ Very Low:
S B o Interest
© Historifal Fiction  3.43 - Moderate - Moderate °

D;slike’
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35.78 percent ofothe fiction pages were of High Interest.
The areas were Pantasy, Science Fiction and the Adventure
Story. Historical Fiction (3.43 percent) was of Moderate
Interest, 3 _
Dislike by bo&s was registered for three'of“the )
fiction categories in the reader. High Dislike was shown
for Folktales (17.16 percent) and Moderate Dislike for the
Animal Story (Realistic Observation) and Myths (12 74
percent). Dislike was expressed for 29,90 percent of the
fiction pages of the reader.
Four other categories.constituting 25.97 percent
of the pages were of Low Interest to boys. They were Tall
Tales. Hero Tales, Blographical Fiction and the Family
Story. As well, Very Low Interest was expressed for the
Animal Story (Talking but True to Species .- 4,90 percent).»
“Areas of dislike and little interest accounted for 60,79
percent of the totalvnumber of fiction pages in But Life .
. is galligg You, .- )
| ‘ Half of the twelve fiction categories in the basal
~ reader were of interest to £ifth grade readers. Fantasy
Vt(19 12.percent) das an area of Very. High Interest to girls
~while Folktales. the Adventure Story, the Animal Story
: (Realistic Observation) Science Fiction, and the Family.
jStory (h8 03 percent) were of Moderate Interest to girls.A
| While Historical Fiction was ‘one of the categories
1@) _ _ -,:”? it only constituted 3,43 .
}rpercent'of,its.contents; Two areas of Low Interest making
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up 12.25 percent of thelreader’e'contents were the Animal
Story (Talking but True to Species) and Myths. Tall Tales,
Hero Tales, and Bieographical Fiction (17.15'percent)‘were,of
Very Low Interest to girls. In total, areas of little

interest to girls and dislike by fifth grade'éirls constituted

32.83 percent of the fiction pages.

In conclusion, But Life ig Cal;igg You contained
more categoriee of interest to girla (6) than to boys (4).
As well a greater percentage of the total fiction content
- was devoted to categories “of fiction favored by fifth grade
girls (67.15 percent) than - by fifth grade boye (39.21
percent).

Table XXXIV summarizes the number of categories of
fiction favored by each sex found in each of the baeal,
readers and the corresponding percentage of fiction pages
allocated to these categories within each of the five oaeal

readers in the sample,’
'IV. SUMMARY

This chapter contained the reeults of the analysis’
of the data relating to the three-fold purpose of the study.
o Frequency distributione of the students’ reeponees |
to the Annotated Non-Titled Questionnaire were ueed to
identify thecindependent reading 1ntereeta of fifth grade
pupile as & total group ‘and by sex._ Fifth graders as a

whol' were intereated in only five fiction categories. Inki,

,}ji ne casf did a majority of pupile'greeponeee reveal dielike_

o
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v ~ TABLE XXXIV

-~

NUMBER OF CATEGORIES OF F'ICTION AND PERCENTAGE
OF PAGES FAVORED BY BOYS AND GIRLS,
BY BASAL READERS

. Boys .. Gixls | .
No. of % of Pge. ~No, of % of Pgs.

. Categories of Categories  .of
Basal . of Interest - of Interest

Title " Interest 4 Interest :

- Under Canadian ’
Skies ‘ b 49,88 6 by 9l
/

‘Beyond the Horizon 3 - 27465 6 65.15
* Crossroads "L\ . 2 48,65 5. " - 75.68
- Vistas “" ° 3 /56.25 5~ 46.13

‘But Life is“Callin;g e ‘
You . b 39,21 - 6 67.15
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fon areas. jBy_thenselvee, boys showed an.

"egories and a dislike for another six

o-s had interest in ten areas of fiction and

_8ing1e fiction category. |

_aalyeis of the fiction. content of the basal

hled that none of the five leaders contained all

Eiction categories that constituted the ufiverse

b's riction examined in thie study. The largest

ition categories found in a basal was thirteen‘

, ?t} eight. An analysis of tHe fiction categories

- in the baeaiireaders.b; number of stories and by number of
pages reyef ; .8 great variation in the treatment of the

‘ i7thin and among thé readers.,

g of the basal readers examined in the study

included all of the‘fiction categories favored by ooys or

girie. 0f the boye' six areas.of intereet.’fOur rereythej

greatest number found in any basal and two categoriee the

least.r Six of the girls ten: favored fiction categoriee

were 1oeated in three baeals while the remaining two readers :

each had five categories. o ' ‘,

When the f'iction c’xtent of the baaal readers was

“'-; found that in only one inatanee did the amount that was ef

" iﬁterest to boye exoeed 50 percent of ‘the: total number of .
7ﬂ{fiction pagee of a reader. For girls. the opposite situation
oecurrads that is. in only one,reader wae 1ees than 50

mﬁ*;{percent of thq totalf;umber of ti tionjpages not of interestf;
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to girls.,

’
W

Impliniions arising from these }indings,will‘gg’

) . ’ \ ) e
discussed\in the next chapter.
\ . .



o be presented.

'SUMMARY, CONCLUSIONS, AND IMPLICATIONS

A summary of the purpq%eéznd design of the study will —
’ w

be presented in this chapter tog her'with a summary and

discussion of the findings, and conclusions. ‘Educational

implications and suggestions for further research will also

—————

I. SUMMARY

ose o .

Asisone7dieaéreement erists concerningwthe*degree of
pupil 1ntereet in the story content of basal readers. this /
'study was\undertaken in the hope- that it WQuld provide infor- %
mation which. might assist in the resoiution of the. problem.‘
Specifically the study sought to iifhtify the relationship |
which exists between what children;beek to read independently
‘and the content they arg- required to reaa.}n basal readers.

To identify the relationship. the study ﬁgﬁ ried out 1n .‘77‘
‘three phaees. The first step involved the iﬁﬁL if oation of

j the independent reading intereste of fifth graﬁ pils

‘,cuwhile the second stage was concerned with the identqgicatlon o

_ of fietion categories within baeal readers. The flnal phase ;;

'f“of the etudy endeavored to diecover the degree to which the

-””f;;fiotion content of the basal readers correspdnded to the

'L~;Q:;br'adth;and'depth'of Iifth grader s independent reading

o . - 4" o
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| _Services

_validity were carried out. Consisting of 18 pairs of

ﬁgrade

137,

Degipn .
: '\ | ,
Two ﬁundred and seventeen grade five pupiJ" aped

/fzg'and 11 from three elementary schools took part in the

flrst phase of the study dealid& with the 1dentiflcatlon of
their independent reading interests, - Durlng the fourth week
of May, 1973,“the"studenxs in class groups completed ‘the

~ .
Annotated Non-Titled Questionnaire. An instrument, called
. \‘ . L.

‘an Annotated Non-Titled Questionnaire and based on Thorndike's

flctitlous annotatdd titles questionnaire, was designed by
the investigator for éﬁé purposexof identlfylng the students
independent reading interests in the area of fiction. At
two stages of the instrument's,development, tests of content

©

descriptiee anng;gjﬁﬁns each of bOfS words representing 18

. . ‘ .
different fiction categories, the instrument called for the

student to respond to each of the 36 annotations by circling

YES, NO‘or,? (Uncertain) in answer to the question, "Would

Al

you like to read the story or one like 1t?ﬁ\~§ﬂch response

was of equal value, Frequency distributions were calculated

for each of the flction categories on'the basis of the

reSponges of the total sample and the responses by sex.
To investlgate the second ‘phase of the study. a'

sample,of five basal readers4yas ‘used. These' flve readers

were the totaﬂ number of basal readers suitable for fifth

u ls which were identified in an snnotated list_of

recomme ded neading materials prepared by the Curriculum

pertment of the Edmonton Publie School Bo&rd._.The |

. .
e o

o



138

»

investigator read the fictionACOntent‘in prose form found
in the basal readers and categorized each of the stories
according to one of the 18 fiction areas used in developing
the Aﬁnotated‘Non-Titled Questionnaire. As a check on the
reliability of the investigator's categorization, a random
_,eample of 10’percent of the etories was recategorized by two
other judges. Data on the categories of fiction found in
eath basal reader were recorded in terms of the number of
categories of fiction found in each reader, the number of
stories in eech category3 and the number of pages in each
reader devoted to each of the?categories.‘ |

The finaiwpﬁése of the study involved comparing the
independent reading‘interests.oflfifth grade pdpils. which
had been ascertained in the first segment of the‘study. with
the information about the fiction content of each of the
basal reéaders derived from the second phase of the study.
The relatioﬁsbip betweén fifth grade readiné interests and
;’fthe fictioﬁ content of .basal reeders was considered on two
levels. The first level was simply the establishment of
whether the fiction categories favored by fifth grade boys
and fifth grade girls were included in each of the basal
readers, The second level examlned the degree to which the
favored categories were found‘in the flction portions of the
basals, Degree was initially considered in terms of the .
number and percentage of times each fiction category was
‘\”found in a reader. Secondly de!ree was weighed in terms of d

the numﬁer and percentage of pages devoted to each flction

4
‘.' i

. R E . i

.
>, .
. B
. . - . ' .

) ) T . . . .
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L4

 category with respect to the total numbcg&of fiction papens
in each reader,

As the validity of the study's results hinged on
information concerning independent feading interests of’fifth
grade pupils, statistical procedures were carried out in a
-post-admlnlstratlve analysis of the Annotated Non-Titled
Questionna&re to determine the reliability of responses to

the palrs of annotations representing the 18 fiction

categories,

II. FINDINGS AND CONCLUSIONS CONCERNING THE
INDEPENDﬁNT READ;NG‘INTERESTS OF
FIFTH GRADE PUPILS

| In Chapter I three questions were posed to clarify
the first purpose of the study. That purpose was to identify
the expressed readlng interests of fifth grade pupils in
the area of fiction. In this section of the chapter, follow-
ing a restatement of each unstion, the findings relating

| .
to these questions are set forth and some conclusions drawn.

{

c estion One: at are the Independent Readi
Interests of Fi Grade iif in the Area of Fiction?
| As a total'group fifth graders expressed interest in
vonly five fiction categories of the total.nomber of 18,
Interest for a category was considereévto have been demon-
s%rated when h&lf or more of fhe poseible'number of responses :
which could be made for a cgtegory were of the YES variety.

- In descending rank order of interest the fiction categories

y \" o
-~ N
A

%
;
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of *{A;e‘rest to fifth grade ‘pupils were Fahtasy. Mysteries,
Science Fiction, Adventure and Car Story.

Dislike for a fiction category occurred when half or
more of theitotal number of‘possieie responses to a.category
were NO, Using the 50.percent level as a criterion, none of
the 18 categories was judged to be disliked by fifth grade
pupils although half of the categories were in the 40 to 49
percent range. '

An efpression of uncertainty was directed at all the

A , |
fiction categories but in no case did it exceed the 25

percent level. -

The findings concerning the indepejilnt reading
interests of fifth grade pupils would appear to suggest that
the puplls have interests limited to less than one third of
the possible number of fiction.categories. While their
interests are restricted, they do not show any majority
statement of dislike for an& of the categories, The remain-
ing 13 categories may theﬁQbe thought of as areas of low
interest and uncertainty. Before this assessment of the
independent reading interests of fifth grade pupils is
‘accepted. the flndinge concerning the 1nterests of each sex

will be considered.

ch Quegtion Two: What are the Independent Reading
ifth Grade Bovs ih the Area iction?
Fifth‘grade boys expressed interest tﬂ’Science .
Fiction, the Adventure Story, Fantasy, the Car Sgery,
Myeteriee and Hietorical Fiction. As well they showed

¥

L . ‘
- L .
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. dislike for another six categories. In descending order of
intensity of dislike, the fiction areas were Folktales,
Regional Fiction, Romance, the Vocational Story, the Animalh
Story (Realistic Observation) and Myths., If bOys?Q?eading
interes;s are compared with the interests of f;fth grade
pupils, it can be seen that bo&s' interests are identical to.
those of the total fifth grade with the exception of
Historical Fiction whiech is absent from the fifth grade
listing. A degree of uncertainty was shown by fifth grade
boys about all the fiction categories witﬁdthe greatest

uncertalnty being displayed toward the Family Story.

Research Question Three: !hft are_the Independent Reading
Integeéts of Fifth Grade Girls in the Area of Fiction?

Girls showed interests in more than half of the
~categories of fiction., In rank order of interest, the .
’categories were Fantasy, MysterieE. Romance, the Family \
\\Story, Adventure, Folktales, the Car Story, Science Ficti
the Voe:%ional Story and the Animal Story (Reallstic'

Observation). While girls® fnterests were broad, their
dislikes were limited to a single area, Historical Fiction.
Girls also displayed a degree ‘'of uncertainty about every
oategory of fiction with the greatest amount shown about
Regional Fiction. | | )

| That fifth grade boys and girls shared common reading
interests was seen when their 1nterests were compared.
Girls enjoyed every‘fiction eategory.that boys liked witk .
thegexception of ﬁistprioel Fiotion which‘was theﬂgirls'

e ) |
. -
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singleiarea of dislike. While the girls particjpated in
boys' interests, they did so in varying degrees. For three
categories, the Adventure Story, the Car Story and Science
Fiction, boys' 1nterests were stronger than gf%ls while
the remaining two categories, Fantasy and Mysteries, were
better liked by girls. Boys' reactions toward the remainder
of the categorles 1iked by girls were generally unfavorable.
Four of the categories, Romance, Folktales, the Vocational
Story and the Animal Story (Realistic Observation) were
among the boys' six areas of dislike.

In summary, boys had a greater numbes of areas of
dislike than girls but fewgr areas of interest. While boys
and girls exhibited unngrtainty about all of the categories,
girls showed uncertainty to a greater degree indicating
that boys made firmer responses to the fictlon/categories-
Fifth grade reading interests were seen to be those areas
of interest common to boys and girls. Accepting fifth grade
jnterests at face value would be to ignore half of the

interests of girls a well as all of'the areas of dislike-

expressed by boys.

I1I. FINDINGS AND CONCLUSIONS CONCERNING THE FICTION
CONTENT OF BASAL READERS

The second purpose of the study was to'identify the
o categorles or types of fiction included 1n selected basal
readers. Two questions weére developed to clarlfy this -

purpose and in this section of the chapter ‘they are resta@ed.
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The findings related to the questions are outlined followed
by some conclusions based on the findings.,

*,, Research Question Four: What Categories of Fiction are

"%, Represented in Each of the Basal Readers?

' 0f the 18 fiction categories which could be present
in a basal reader, 16 were found among the five readers,
although the maximum number in any one reader was 13. The
fewest categories contained in a basal were eight in Yigtas,
The fact that on the average a basal re&der had ohly slightly
more than half of the fiction categories making up the
universe of fiction would indicate that-basal readers are
limited in their ability to Introduce puﬁils to the wider
world ofishildren's literature while teaching them the
skills of reading, In fact, the categories, the Carw:;g;ze '
and Romance, were not found iﬂ any of the readers. le -
all five basals included the {}ctioﬁ categdriee the Animal
Story (Realistic Observation), Biographical Fiction, the
Faﬁxily Stery and Folktales, the similarity of treatment of
these ca#eéories ended with their inplusiOn. Each‘basél
treated the fictipn‘categories‘commqn to the five readers
with yarying‘degreeé of emphasis bofh in terms of the number%"»
of storiés and the’number of pages devoteé'to each of the

-

‘categories. v .

Reaearch.Quéstion Five: In Tefms_pf Number of Sjosées'and

“Number of Pagegs t Pletio

L

: 1Aﬁ:éna1yé;s‘of the numbertqf'stb:ies and{thé-nnmber o
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of pages within a reéder devoted to each of the fiction
categories found therein revealed little balance among the
categories., In a reader the most frequent or largest
category.had‘on thé average at least six times as many
stofies or 14 times as many pages as the smallest category.
There was no agreement among the five readers as to what the
most imbortant fiétion category was when importance was
measured by the éreate?t number of stories in a category,
and only twb»readeré agreed on a category, Fantasy, when
importance was considered in terms of the largest number of
pages. Within readers, only half of the time did the two

measurements yield the same ‘category.

Iv. FINDINGS AND CONCLUSIONS CONCERNING THE
RELATIONSHIP BETWEEN THE INDEPENDENT READ)NG
INTERESTS OF RIFTH GRADE PUPILS
AND THE FICTION CONTENT OF
BASAL READERS

D}

The. final purpose of the study sought to discover

to what degree the fiction content of basal readers corres-

v

ponded to the breadth and depth of fifth graders® ihdependent -

reading interests. Two further research questions were

. developed in' connection with this purpose. Following the -

procedure used in the’pfeceding two sections of this chaptér:

' the questions are feétatea;and”the findings related tdithe

questiong are. provided as well as conclusions based on the ~°

‘findings.
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Research Question Sixs Do the Basal Readers Contain the

Categories of Fiction thaf were Favored by Fifth Grade

Boys and Girls?

| Although none o}itﬁé five basal readers contaihed{all
of the possible fiction categories, there remained the
possibility that ene'or'mofe included the ficgqen categories
favored by either fifth grade boys or girls. However, in
neither case did &his possibility occur.

While boys had expressed méjority interest in six

fictien-categories, no reader contained more than four of
the categories. Two of the readers had four catggories;
two others had three; and the final reader had only two
categories. Interestingly, the‘reader having the fewest
fiction categories and the reader with the most fiction
categories both contained only'hal}?of,the fiction areas
favored by boys. On the average the five basal readers
contained stories from little more than half of the fiction

categories favored by boys. None of the basals contained

any stories from one of the categories favored by boys,

common to all of the readers., The favorite category of boys,
Science’Fid%ion; was part of just two readers.

In terms of their favored flcthn categorles being
present in basal. readers. girls did only slightly better
than boys.. Two of the readers contained half of the glrls

‘ teQ areas of 1nterest whlle the remalnlng thfee basals had

7: six of the categories. Qheuglpls' area of highest 1nterest;

£
the Car Story. Ther@ was no fiction category that was ~

Y
}
J
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. 7
Fantasy, was found in all but one of the readers. Two areas,
the Car Story and Romance, the.latfer representing the
'éategory of third highest interest to girls, were not found
in any 5} the readers,

. To summarize, the basal readers contained more
fiction categofies that were favored by fifth grade girls-
than boys., If, however, the favored'categories that were
found in the basals are considered as percentages of the
total number of categories favored by each sex, then the

readers can be viewed as containing aypfoximately’equai

proportions of each sexes' favored cgtegories.

Research Question Seveni Do Any of thelBaSal Readers
Contain a Raﬁge and Depth of Fiction Categories that
Correspond o the Expressed Favored Reading Interest of
Fifth Grade (1) Boys (2) Girls? '

When the content of-the basal readers was analyzed -

’1n terms of interest to fifth grade boys and girls, it waé‘
found to be general¥§ of greater interest to girls than to
boys. In only one reader, Vistas, dld the amount of flctlon
that was of interest to boys exceed 50 percent of the total
.;umber of flctlon pages,'while the reverse situation was
true w1th regard to glrls. Even this one 1nstance of the

“boys' amount of lnterestlng fiction exceeding 50 percent

'must be v1ewed cautlously. It should be remembered that

s is;as 1ncluded a lengthy hlstorical novel which was counted~

as parf’of the’ flcfion content. Historic»l Flctlon was &

tcategory favored by boys. but it was the only category

. .

s
-1
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that received,a majority of NO responses from girls, The
readen:which contained the least amount of fiction of ;
interest to boys was Beyond the ﬂorizon in which slightly
more than one-quarter of the fiction pages were from
_categories favored by boys. . : :'//

The basal reader containing the most"content of
interest to fifth grade giris was Crogsroads, %nd the ‘one
containing the least was Under Canadian Skies. While
vthere were two instances of basal readers hav1ng more fiction
content of interest to boys than girls, the differences :
‘between the amounts of interest were only a third as large
as the differences found when the basal content favored
éiris.

There was not a direct relationship between the
number of fiction'’ categories found in a basal reader and
the amount "of flction content that was of interest to boys -
or girls. While Crosgroads contained the fewest fictign
categories of interest to girls and .beys, more of its -
content was of interest to girls than any other reader,
.while the amount of its content of interest to boys surpassed
' two other readers, one containing twice as many categories
. of interest to boys as did ngsszggda Because ‘each reader
had a different emphas1s on the number of pages representlng

each fiction.category, it cannot be assumed that finding

) 7only a few categories in a reader to be of 1nterest to boys

_or girls automatlcally meant that the reader would contain

'7o.jkan equally small amount of fiction content of interest.;

’
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V. IMPLICATIONS

The implications of the findings end the conclusions
of this etudy have pertinence for educators end for the
publishers of reading texts., | |

The differences found between the reading interests

" of fifth grade boys and girls should function as a caution
to the teacher., The findings of this study'would‘indicate
that to enémerate the independent reading interests of fifth
grade pupils is really tc set forth the areas of interest
common to bcye and girls, While the areas of common interest
included all but one‘of the boys"' . interests, such an'enumera-_
tion ignores fully one half of the glrls' 1nterests. Thus,
in selectlng fiction materlals for the classroom or school-
libfary to be used for recreational or instructional purposes,
the teacher must bear in mind the distinctive 1nterests of
£ifth grade boys and girls, not just fifth grade pupils.

' As well, the teacher "should be mindful that the areas

'r\ﬁi;interest and_dislike'identified in this study represent

a majority statement of the stndents' responses to each
fiction category. For every drea of interest or dislike.
‘there will be a number of stqéents holding a contradlctory

or uncertaln posture, The selection of materials. therefore,
'should not- be limited simply to those fiction categories in R
‘whlch boys and girls showed interest. for even fiction |

categorles of dislike were of interest to some student54

”-While the teacher s awareness cf the majorlty reading

]einterests cf studente is impor ant, the teacher must nct
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forget the interests of the individual student.,
‘Attention should be paid to those fiction categories

‘ which ranked highest in responées showing uncertainty. -

{iuThe teacher has a definite function in extending and

enrlching students reading interests. Fiction areas which
ranked high- in Uncertain responses should be viewe

fertile areas from Which to seiect materials f ‘activities.

1-

such as:book talks,‘sharing/ﬁ/riods, storytelling or puppet

shows, which can be—used to modify behavior. The Uncertain

responses would indicate that fixed patterns of behavior

with.regard to a category haye not formed. -Activities.

having a motivational function in extending students' e
- reading interests, shouid not be limited solely to %reas’iﬁf//w
! which fifth grade boys and girls showed a high degree of

uncertainty, but should be extended to the six fiction :

categories disliked by ‘boys and the fiction category disliked

by girls.,' ) ? ’

' The findings of the study should also provide some

guidance to teachers in selecting and using basal readers.

The fact that only one basal reader had more than half of

its content made up of areas of interest to bdys suggests

that. in motivating boys to read a number of ‘basal readers_

would be more useful than a single reader. ~ Because of |

girls' interest patterns a single reader might suffice.

Girls showed interest in: ten.categoriss and dislike in only

ene. The remaining fiction eategories were areas of 1itt1e

interest or little dislikeqér uncertainty for girls. |
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Therefore, if a story in a reader wer? not intrlnsically
1nterest1ng to girls, a% worst, mild dislike on the part

of girls would be encountered by the teacher. Various
techniques of extrinsic motivation would likely overcome the
limited resistance on.the'part'of’girls. On the other hand,
boys had very definite opinions about the fiction categoriesl~
one third were liked, one third were disliked, and the
remaining third were of low 1nterest. low dislike or
uncertainty. Therefore, if a etory in a basal reader was
not fron7a,category liked by,boya. a teacher would face an
even chance that it was from a}category toward‘which the

_boys felt a majority level of dislike, Knoﬁing which Btories

within a reader are likely to be of maJority interest or

4
]

dileke would aid the teachtr in selecting stories which .

a ntrinsically motivatlng. or in recognizing which stories

will require a high degree of. extrineic motivation. ’

. It wog}ﬂ appear that the interest to boys and girls
of the content of basal. readerS'te a valid criterion to o
use when evaluating basal readers for purchase. If this
criterion is not applied by a school jurisdictldn. it
should be applied by the tgacher when selecting materials
for hie class. B . S

For the publishers of the basal raaders examined in | _
ff;this study, the 1indings suggest a number of areas for

N in their materials. If the editors and

improvemen

. "n;_ﬁpublishers believe that cne~o£ the functians of a baealh'l

: T
rreader ia toiprovide an introduction to.the total realm oﬂ

ﬁ.,h

s
. .
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children's fiction, then they need to ingrease the number

of fiction categories they include. Should the editors and
) publishers regard the content as being solely motivational
and therefore to be of highest appeal to the greatest number
of pupils, modlficatlons w1ll have to be made to reduce areas
of dislike to each sex and to .increase the quantity of )
fiction from areas of interest to each gsex. DBecause no
reader can. ever meet the interests of boys and girls simul-
taneously withqut omittingrarea t@ifinterest to girls‘or
including fiction categories oéggzglike to boys, publishers
might considerrproducingiseparate basal readers for each
sex. An alternate proposal for the publishers to consider
is that they. publish each story separately iry booklet form
ratherlthan as part'of thie traditional book. For those
pub]ishers whose basal readers were not considered in this

~ study, the methodology which was used within the study to
compare the independent reading. interests of fifth grade
students and the fiction content of basal readers, could be
applied by thelr editorial staff to obtain an indication of
the.interesf of;the‘qontent of thelr basals to fifthcérade

boys and girls. \ | | :

VII. SUGGESTIONS FOR FURTHER RESEARCH

v

From the viewpoint of this atudy, there appear to be
; several suggestions for further research.
In a post-administration analysis of the Annota?ed

- Non~ Titled Questionnaire that was’ set forth in Chapter III,
//
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suggestions were made as to why girls mayahave responded
less reliably'than boys to fhe annotatioqf representing
Bioéraphical Fiction and the Vocational Story., ' In order that
apprdpriate modifications can be made in the instrument,

further information must be obtained from the sgqgents.
0 '

possibly through interviews, as to why they&iilected one

annotation and rejected another.

While children of intermediate grades have -indicated

that they prefer fiction to nonfiction for recreational

reading, nonfiction does form a part of their leisure time
reading.”:As‘basal readers come to. include more nonfiction
so as to.teach reading gkills as part of the content areas,
it will become increasiﬁgly important to know what inter-
mediate- grade pupils’ indépendent reading interests are in:
the area of nonfiction. It is suggested, therefore, that a
companlon study to thls one be undertaken to identify areas
of nonfiction of interest to fifth grade pupils in order to
providé information to JLblishers and educators; Furthéf,
the basal readers used in this gtudy could be further
analyzed in terms of their nonfiction content so as to make
ayailable a measure of their total interest td fifth grade

boys and girls.

/

reading program. it is rarely the sole reader used to teaqh

While the basal reader may be the foundation of a

v‘reaﬁing skills. . Prequently teachers of reading use other

L3

Jxeaders variously labellag as enrlchment, supplementary..

or literary. It ie recommended that investigations alsq

4
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be conducted of the content and intereé£ level of these '
readers. | |

A further suggestion-is that this study be replicated
at other grade. levels. Such studies using similar instru-
mehés to investigate reading- interests would provide longi-
tudinal information on children's reading interests as well

as providing an interest index of the various readers,

* Finally,"’ because the reading interests of fifth

" grade pupils may change it is recommended that investigations

of this type be carried out periodically in order to keep
the recommendations to authors, ediéoqs, teachers and \

textbook selection committees up-to-date.

-
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The ADVENTURE STORY is primarily concerned with plot.
The action revolves about a hero(ine) who has ordinary,
natural humlin strenghhs and weaknesses., The central charac-
ter must attain some goal or object which is clearly
identified early in the story, and the story ends when the
object or goal has been successfully achieved. To attain
the’goal, the hero overcomes one or more challenges which are
usually of a physical nature. In overcoming the perils or
challenges, thg central character frequently develops uncom-
mon, heroic qualities, /

ANIMAL STORY - REALISTIC OBSERVATION - This type of
‘animal story is told from observation with fidelity to all
the modern knowledge of a sSpecies., It may deal with animals
by themselves@in their own world as reliable observers have
seen them, holdin% their own against their particular problems;
or, it may deal wlth human beings and animals together, 1In
this case, the animals are.most frequently pets, recorded
objéctively as human beings see them, The animals are
- permitted no thoughts, except as people .guess at them, and
no language other than the barks or whines, etc. appropriate
to their kind. ‘

. ANIMAL STORY - TALKING BUT TRUE TO SPECIES - In this
type of animal story, the animal is scientifically true to
its species in that its behavior and problems are those of
the animal world, but it is given the human abilities of
thoughts and speech,

) BIOGRAPHICAL FIGTION - A biography consisting prim-

arily of imagined conversation and reconstructed action.
For the purposes of this study, fictional®zed biography, that
is a blography which is grounded in thorough research but
in which the author has dramatized certain -events and person-
alized the subject by inventing dialogue and including the
- uhspoken thoughts of the subject, will be categorized as

biographical fiction, .

The CAR STORY is:a hybrid form of realistic figtion
with elements of' the’ wogational and adventure story.. ghe
central character, rormally ‘a male in his mid or late teeng,
is intensely invelvl#d wizh & mdghine and through the involve-
ment comes to some reaig%ﬂhéﬁptanding about himself. There
is usually a théme/og\ petitivdhess running through the. .
story. . e o tLoEn
- . 7, FAMILY STORY - That branch of realistic fictjon that
focuses on the dally routines of children in the elementary
grades and which degcribes mituations that directly relate: *
- to the children's own: lives, Strong themes,of-lovey:
reassurance ang achieveient prévail in the setting of the
family*unit, which may be of the .single parent variety as
well as the traditional two parent Yorm. Plot revolves [

\ . . aw ) .. .ot a
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around varlous famlly predicaments from the everyday to the
significant crisis. The central character, a child, is
shown coming Ao terms with the people and evenis around him,

FANTASY is the literature of outright inventjon.
It creates a make-believe world with a logic all of 4Yts own
which is supported by the realignment of experienced reali-
. ties from an everyday world, The ordinary laws and proce-
dures of life as we know them are suspended, Fantasy pre-
sents a world that is real only within the limits of the
plot itself,.

FOLKTALES are a part of the oral storytelling tradi-
tion of a people. They were told primarily to present moral
values or as explanations of the environment. The folktale
is usually a short, fast-moving story of an adventurous or

- comic or romantic nature. The plot angd characters reflect
the culture from which they come., Mod&#n fairy tales '
utilize the form of the old traditional folktales but have
an 1dent1f1able author., /u

HERO TALES - Stories of Human heroes from mythology
or folklore whose deeds have become so magnified that they
make a whole cycle of tales., The heroy who represents the
grandest potential of humgn aspiration as deldineated by his
culture or society, is i;Er—noble, always engaged in the )
worthiest of quests and 1ly confident in his ability to -’
overcome every obstacle encountered in fulfilling his destiny.
Representative of this category would be the Greek epics, the
Norse sagas and the English epics such as Robin Hood and
King Arthur. AN _

. . HISTORICAL FICTION is an historically accurate
reconstruction.of l1ife in the past in an attempt to recap-
ture the 'atmosphere ‘or flavor of another, time or age. :
Imaginary .characters and historically real characters are
portrayed in realistic terms within the context of an
historical setting. The principal figures, usually - c¢hildren,
behave in a manner appropriate to the higtorical period and
may be direct participants in historically significant
happenings or they may move just on: the periphery of impor-

.\ tant events. The\theme may be either historical or universal.

_ _ MYSTERIES, characterizad by fast action and‘suSpense, &
. cOntain a series of clues to Solve a problem which may ‘
+—— inyolve such elements as secret -codes, 1lost treasures or

" ‘myd#terious characjers. The mystery should provide the .
r.with all #he informatlion that is avallable to the

‘T
central racter(s), usually one or more children, who
attempt( solve the problem intellectually before the

_ teader/—Wnlike adult “whodunits", the_juvenile mystery : -
I infrequently volves murder or violence. g -
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MYTHS are the type of story that ancient man composed
to explain’life phenomena without the aid of a fully developed
method of scientific investigation or to perpetuate the heroic
deeds of gods and mengd Myths can be divided into two broad
categories., - The first"are the explanatory myths which inter-
pret the creation and causes of natural phenomena (including
the pourquoi myths) and the second group are the exemplary
myths which deal with gods, heroes, and other persons whose
actions a people felt to be worthy of emulation.

' REGIONAL FICTION (including CULTURAL, ETHNIC and

RELIGIOUS MINORITIES) Stories which create a sympathetic

‘ picture of life elsewhere and which draw attention to those
things which children of different cultures have in common,
They provide a picture: of everyday struggles of everyday
characters caught in and influenced by their particular
environment. Frequently these stories do not.have a parti-
cularly tight, gripping or original story line or close
original charatterization, but rather tend to depend for
thelir interest on the lure of information, the sense of
realness they can convey or the novelty or contrast of a
new setting or situation,

ROMANCE is a form of realistic fiction revolving:
about character and emotion rather than action. The central
character usually a teenage girl, becomes romantically
interested in a boy, Various complications interfere with

. the successful development of their relationship. These
‘ '~ complications are resolved, elther successfully er unsuccess-
fylly, but despite the outcome, the major characters have a
greater understanding of themselves. )

SCIENCE FIGTION - A¥orm of fantasy which is based
upon scientific fact or scientific possibilities that have
not yet been proven, and which rellies upon the reader's

.acceptance oft the miracles of technology and scientific
adventure, : : \

L

' .~ SPORTS FICTION - A hybrid form of realistic and
‘vocational fiction with elements.of the adventure story.
Along with the story may come 8ome information about the
techniques used in a specific activity. Frequently these
stories are written to a formula plot in which the beginner
in a sport rises to heights of glory and acceptance by all,
As well, the'plot, which may be thin, is wrapped ahout long _
° . . . game sequences, ‘ . | | TR

"JALL TALES contajin blatant exaggeration to produce

. humor, A swagpering hero does the outrageously, exaggerated
impossible with nonchalance. The tdle, despite its contain-
'ing flagrant "lies", contains a great show of reasonableness. .
and accuracy and is narrated'with’g gtraight face and every
similitude of truth so as to yiel ‘hilarious lunacy, - :

-,
. g
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VOCATIONAL STORY - A form of fiction in which a
gimple and really plotless story about one or more people
going through a task, a routine or an occupation, is used
as a vehicle for transmitting information. 1In such stories,
the s8light story line and characterizdion are secondary
to the interest generated by the factse.
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’

KEYS TO THE ANNOTATED NON-TITLED QUESTIONNAIRE

I. - INSTRUMENT KEY BY ANNOTATION NUMBER

"

Item © Item . .
No. Category No. Category .
1. Historical Fiction 19. Regional Fiction
2, Car Story 20, ‘Hie%oficgl Fiction
3. Sports Fiction Zi. §pience Fiction
4. vVocational Story = 22, éiorté Fiction
5. Fantasy ' L 23, Animal Story - Talking
' but True to Species
3;6; Hero fﬁles i 24k, Hero Tales
7. Regional Fiction 25. Vocational Story
8."Sqience Fiction . ~ 26. Car Story X

9. Animal Story - Talking 27. Pantasy
but True to Species

10, Romance 28, Tall Tales
l"‘“ : ‘ .
11, Tall Tales . ", 29, Folktales

12. Biographicai Fiction \\\ujo. Animal Stqry'; Realistic

Observation

13. Myths 31, Romar'ic'e‘ \ i

14, Mysteries | 32.’Myfhs_ - ;

15.  Folktales ' _. 33.. Mféteries ‘ %

16. Adventure Story ~ ' '3k, 'fi;éréphical Fiction ,
17}. Family"Story o ‘BSQY’Advenfufe Stofy_ |
:18.‘ Animdl'sforé - ﬁe&lia%ic‘§6. Family Stér; .
- O§§iryat;pn‘ o L, ." ."{; .1-~§ . ~“',; .

. LA >
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Category Item Category Item

‘ NOS. ) NOS- .
Adventure 163135 Historical Fiction 1126
Animal-Realistic ' Mysteries 14333

Observation 18330 :
. Animal-Talking but Myths 13;32 .
True to ‘ '
Species - 9423 .
. .

Biographical Fiction 12;34 Regional Fiction 7 7119
Car Story 2426 Romance 10331
Family Story 17136 Science Fiction 8121
Fantasy ‘ 5,27 Sports Fiction 3122
Folktales 15429 Tall Tales 11;28
Vocational Story ky2s

. Hero Tales - @ 6524
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Please circle one - BO?}B' GIRL i AGE

READ THE FOLLOWING SILENTEY WHILE IT IS BEING READ TO YOU.

This is wot a test. No one will grade this paper or
give it a mark, There are no right or wrong answers.
These items are for the purpose of finding out what boys
and girls like to read. The more that 'is known.about what
you like to read, the more p0881b111ty there is to supply

_you with stprles you will enjoy readlng.

On the following pages, there are some descriptions of
a number of stories or books. You will not have read these
stories because you have never had a chance to read them,
However, the description of each gtory will give you an
idea of what each story ici about, :

L 4

If you think that you would like to read the story or

one like it, puf a ciréle anound YES, like this:

(:::) NO. 2 |
——-—1————-——————:——-}‘-—0— - > - S ot . — . . W e - - p - - — ey - - -
. !

ou think you would not like to read the story or
one like 1t./pa?>a circle around NO, like thist

- ///// | ' . oxes (W) e
___________________ .——G————————-——~—--——-—:y—————f—*-h———n—-

i‘ you cannot make up your mind whether you would like
to read the story or not, put a2 circle aroupnd the Queqtlon
mark, like this JE S

. ms ‘.‘N-‘o*rﬁ e ‘
'——-———--——-—’— ———————————— &———————————-1——-——‘: ————————— (f‘r‘—-bxr----‘—:—
2 "”(f‘ -

: Remember, we are trying to find out what you geallg
like to pead. Don't choose stories you think you 6ught to
read, or ones which you . think your teacher would want you

to read.' Do choosekthe g%ﬂ would really like to read.-

Do you hayec{& au ioné %efore you beglh”

. RAISE YOUR HAND IF’xou NEﬁD ANY/HELP WITH ANY OF THE
WORDS KND WHEN Y.OU HAVE COMPLETED THE ITEMS. .

. {
Now, turn the ‘page and begin! - ’y.:»,
' - f. ;-f '
: .
e
Ay . - .\ : - £ r)

RU——
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';@7; helping the people free themselves from _

1. Jeb, a young constable in the North
West Mounted Police, finds himself
involved in the Riel Rébellion of 1885,
- With other Mounties; he fights in_the
battle against the Metis at Duck Lake.
Later he’ helps. o track down Louis Riel. YES

T S ST TR e 0 0 e T e SR e S D SR A T - - e G - - Y = o - —— e - o -

2, Chett and his friend Henry find an old )
motorcycle in a barn, Secretly they fix
it up and learn how to ride it. When
Cheft tells his father that they want Lo
use it in a hill climb race, he refuses

to let them. : o yEs

3. - Because pedple say mean things about

“Colin after his schogl's football team

loses the;championship, Colin is\gete}-

mined never to play again, When e goes .

to a new school, he finds 'that all the

.students expect him to help their team, " YES

- e o - - O . - — - - —— - —-_—---————-—-—-—--—

A Dean and Dia?ne become police cadets’
They go with a policeman and policewoman )
to observe what they ip. They watch
fingerprinting, go to ‘the shooting ranger
take some karate training and ride In.
police cars.,’ : ' v ' . YES

----—-—---—--—--—--——--—------'_—————-——--—'———————--—-——

5. Neil and Sheri are sailihg on a lake .

when they ar‘e caught in g’ strange storm,
They find themselves carried back in time

- 1000 years to a strange land calied%

T Pahl. There théy: become involved in e

.an . ancient curae.~ R . o -f{' YES

r’s

NO ?
NO ?
NO 2

/
NO ?
&
NO ? -

----——‘-—----q--—”p----..—-—.,.,;r-—-’—-_-——'---—-—,--q-'g»---',.g’d---—b--——-d

e L e C

)
—m



o

»

QPULD YOU LIKE TO READ THE STORY OR ONE LIKE IT?

———-—...._———.—._-—_..—_———-.-—.——_——--————p.———-—-_—..-q—-.—-..——--—--—__

r

~

Sir Lancelot wishes to become a member
of King Arthur's Knights of the Round
Table. In a tourﬁehent he hasg to prove
helis_brave’and skilled'ae a knight. His

- main opponent is the evil Sir Modred, the

Black Knight. o o  YES' NO

-————-—r————..._.._._—.....—...—_——-_—A—_—-—_—_—--—-—_—.-—.——--——_-————-—-—
N s -
. «

Raman, the son of a'ﬁeOr woodcutter in ; .

,the hill country of* Southern -India, is the

first of his wéllage to go to school, He
dreams of being a scholar. but may be forced

_to leave school to help support the family. YES NO

&

———o——---—;—__—————-..—-—..-———-.—_-_-.. - o o . G WS e O i G G G we e G G G P wm

When a radiation device on- the space
Shlp Solar Queen causes/part of the live

- cargo to go wild,' the ship must land at A

a deserted planet. The crew members
_attempt to repair the ship and try to ;
escape, - . ~ - " YES NO

Ah-Leek, a gray seal, tells about his e

- life.. He remembers that ‘his mother was

shot by seal hunters, and that he was
chased by killer whales and sharks. He

‘. reoallé how he got terrlbly ‘sick by

—--—---——---‘--—----—-—q-----ﬂ--.-.-—

".. - e , y COE Lo

"Charley whose parents own, a wrecking
,3company Susan then: finds that her family
- and friends do not think. habley is ther~‘

. swimming through some 6il. . . YEs NO

e = - o = e o o e i = = e W - o - o A o o T o S o o o = e e e e

At schbol Susan becomes attracted to

proper boyfriend for a laWyer 8 daughter. f
They want her’ to date anotﬁer lawyer 8 . .

son,. ‘. X e "-k"-*"rﬁsflno"?

O i

-;‘.--_-__-_'.-r —————— --h,—--——-—n
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Saskatchewan Sam, the world's best
farmer, is bethered by grasshoppers. He
grows such ﬁig corn that it wins all the
prizes at the falr, When the hall becomes
hot; the corn beginséto pop. The loud

noise scares the gra3shoppers out of the

Dr. Norman Bethune believes that al
doctor's duty is to help ‘others. When he .
learns that the soldiers flghtlng in the
Spanish Civil War need docteors, he rushes
over to help them, Later he goes to aid .
the Chinese in’ thelr flght agalnsg the
Japanese: P

After the god Jupiter made Man', ‘he €lso
made Woman. Jupiter gave her a box and

‘told her never to open it.- Her curlo@1%§5

hecame so great, she peeped in, Suddenly
out flew many ugly creatﬁres.\_ﬁnd that's
how Ev11 came into the world. l o

When Roger goes to the dentist®s office

"to have his tooth pilliéd ‘he finds Dr.

Butterick tied up in his own chair. Roger
quickly 1oqates a suspect, but that proves
to be only the first step in soiv1ng the

- - .
Case ] : ! v . el Ny} - L. - i
| -; Qwﬂhﬁng—.————'—-‘n—-.—-_——-i——-

b — g e o o e
%8

Long ago aﬂj%autlf 1 princess enjoyed.
the songs fhat a poor fisherman, who was .

B e et A
‘

I
A\

-

really a,pflnce. sang. When he asked to.

be her)husband, she refused because ‘he was
"ugly. Too late she realized that music’ 5

-—bp—-aﬁ—ﬁ.—-———-—- ——-—--—-- ——----p

/_/

YES,{NO 7

i 0 o ——

[ 4 , i

L T R A

beauty fs more important than an ugly\fhce. YES NO z

\\
" — —“------“- :
. - .

'



ul'

4

WOULD YOU LIKE TO READ THE STORY OR" ONE LIKE IT°

- -_——_—\-.-_——_—..-.,-...._——-——_..-_--—_.—-———_——--———-——————-—_—-
) .

16. The Scouts' camping trip'in'the Finger
Hills has t6 be cut short because of a
snow s$orm warning., Ing the haste, Alex .
is left behind by mlstakecn/For the next
48 hours, while the blizzard- rages, he v
must, struggle to live, ... YES NO

A

———————————— '-——————-_—-———————--f—---.?——.———————'_—-_?-—--.-_...-—‘

17. Steven's life is upset when his mother
and stepfather are killed in an automobile .
accident. His real father, whom he”has '
never seen, shows up- to claim‘Steve(
Steve reluctantly joins his father and “
. enters &- completely new 1if®, . L "YES NO

18. Georglna finds Bandlt. an orphan raccodn 4 . - . ¥

kitten, She bottle feeds him and raises A
him until he 1s old. enough to find haz own ‘ﬂif.
food. When_ B ﬂﬂlt is fully grown, Gedrgina
wonders if she should 1et him return o *

‘the forest. ' ._;. : YES NO

19. Hlng Lon’ nlves with his large famlly on I,

‘”fgbjf; Jacob is the stahle boy at th? Twee

a fishing Junk in Hong Kong.‘ He longs to
go to sohool~~but there is only enough. -~
~money to send.his sister, Lee. Together.
they build kites "to Sell in the market for * J
extra money for Hlng.~ '

. Inn, There&hin 1 37, R hears Yilliam .
Lyon Macken21e p 1ng t67 f”be against,
the government. “’He steals a horse and:'
rides to warn the government troops.~\

Léxer he watches the two sides battle at .

Montgomery s Tavé%n. R \»’ I,lungS} NO ™

; . R B : . . .
o> -—--.—---——-b& ﬂ-h--‘--_‘-—-‘—_-——*—- ----La-—(—-—_o—-u———q—-,—_-_
n e g s " i S
) , . i . .

-
- S . LT R : .

Syl




SR - L
- , o a7

-

- . B FTa
&

 WOULD YOu IIKE TO READ THE STORY OR ONE LiKE IT?

. 21, Whilé.exploring the surface of hars, ‘ a ) . L
‘Ralph and his friend Grege fall into a )
deep crater. When they try to get out,
they find that the plants that are in the «
‘grater are geally the Martians everyone V '

Has. been seeking., - S YES~1VO'A?‘

'ZZ.l ‘Hank's fafher; a big league baseball T
player. pushes Hank into playlng baseball )

. . When Hank mgves tona new town, he sees his , - ' )
-y e chance to quit, but.when the boys find out
L ('f © how good he is,.they want him to JOln . .
’ : thelr Little League Team, . _ ; ‘ YES ‘NO 7-

et e ¢~-_L_____-__; ___________ e ——— e e ———
*.7..23. ¢ Oolakuk, a gemale capibbﬁ*in Canada's - -
» Arctlc, describes "life in a arlbou herd. ;' L
& she ?ecalls a}tacks by a wolf pa% the
T Qangers ‘of ESklmO hunters, raglng b11z2ards’
Qnd the long Journeys across the , Tandra ’ N
~T xln search bf food. R . "YES NO ?

v j'.-zu. When thtle John falls 1nto_;he hands .
of the Sheriff of Nottingham, Robin Hood_ _—
N leada‘hls men to rescue.him. Unkhown to N
| Robln, the Sheriff has_set a trap to )
. ‘capture all the men aof Robin's mefry
‘ band of archers. v . YES NO 7

25. Sean and Sharon:.want to work 1n\Tele— (
v1s1on. Their neighbor, who works for the ‘
local T.V, station, gets them summer jobs
on the show TEEN TIME, They meet all the -
people needed'to put on the show, . YES NO ?
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. WOULD YOU LIKE TO READ THE STORY OR ONE LIKE IT?
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26, Chuck)igsgs his drivér's license for
spceding, He helps Doug, his cousin, build
a racing car. On the day of the final race,
Doug, becomes 111 and asks Chuck to‘take
"< nis place as the driver, . - YES NO ?

—_—..__—.-—_——-——————_—--——_——_-~—._———--—..._—-——_——.———_-.—-—_._—_--..._

27. Tyler and Tara meet the ghosts of two:
- children who died in-an accident 150
years ago. The ghosts want he to : ’
change the pattern of time so that the . '
accident won't happen. Tyler and Tara A
go back in time to try to aid them. YES NO 7

28, Bucking Barney is Alberta's finest

cowboy., By himself he drove a herd of

100Q cattle to ﬁgrket. Sameone said that

there is a herd Barney cannot drive., And

, that'siﬁﬂy Barnéy tries to corral aﬁﬁgré

) . of whales in the Pacific Ocean. YES NO 7

B e e Rt ety

29, Once a pretty maiden met\a'funny little
Vman in the forest.' He gave her three'wishes.\
In return she was to marry him in three
years., She forgot her promise and married
.another. Then she learned what happens
to those who don't keep promises. . YES NO 7

e - o " S b o e G - o e S M e = o

A30. Michelle is given Waddles, a recently~
‘hatched Canada Goose, All summer long 1
.Michelle watches Waddles learn to swim, S .
to feed and to fly. When fall comes, Lo ey
M1 helle wonders whether or not,she should o
i him fly south with the wild geese. | YES NO ?



LGN J

e

S ' .
4
/

WOULD YOU LIKE TO READ THE STORY OR GNE LIKE ITq
___________________ ,___+__-____________-___-_-

31. Doreen meets John while worklng after.

sehool at an ice cream shop, She immediately

'1ikes him, He asks her to 80 to the big
. dance, ‘and she accepts., Then Steve, the
football team captain, asks her also, and
she does not know what to do,

32, The Sioux Indians tell about how the
Sun came to be., The Sunflower with its
big yellow face made everyone happy. .The
people decided that the whole world should
see Sunflower's face, They threw him
higher and higher until! “_

33, While on a tfain; Péter seés a man he
had talked to earlier jump' from the train.
Later a suspicious woman asks him abbut
‘the man, When Peter finds a ooded message
in his pocket, he tries to learn what all
the events mean.

34, Dr. Frederick Bantlng is just a young
boy when hé sees hls‘best friend die of
diabetes. He decides that when he grows
up, he will find a, cure for this disease.

fThe story tells how he goes about discover-‘

- - - ——---————--————-——--———-—-_-—-_——-———

35. When the Bingle-englne plane in whlch
Arnold and his parénts are travellng
crashes in the moutains. Arnold'g'fatheﬁ
is injured, and the radio is knocked out,
Arnold must go for help thaquh thé snow
and down the mountain.

_____ o

A

YES NO 7
YES NO 7
4
YES NO ©?
YES NO 2
TS
YES "NO 7
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. 36, After Jeff's parents are divorced, Jeff

. and his mother move, to an apartment. K !E”
Jeff '8 mother gets a job, and now often '
is too tired to play with him. Jeff meets
,‘ Ralph Walters whoe rufs a Boy's Club and .
| starts to. find new interests.’- f\’ ".'“ YE§'“N0 }?

"+ THANK YOU! WOULD YOU CHECK THROUGH THE PAGES AGAIN
7 T0 BE CERTAIN YOU DID EACH OF THE ITEMS.
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