»»/43442 .

l* . '.Nanonal L.brary

..of Canada \d\u Canada

o

Canadian- Theses D|V|S|on

- Ottaws, Canada R J
K1A 0N4 » L ‘

\

I

e

/
{

Blbllotheque nationale

PERMISSION Tc}mbhbnm — AJTOMSATION DE MICROFILMER

DlVlSlon des theses canadlennes y

1

o Please pnnt or type — Ecrlre en Jettres nﬁdulées ou dactylographier ' : o

Full Name of Author —~ Nom complet de I' auteur

/gﬂ/ﬂ‘l c-

Z/A;/ ,/gg/“/—"c "Rso~ - | . .

L

"?Date of Bll’th ~pate de naissance

, Country of Birth — Lieu de na|ssance

vGusT ZG, /95T | CANA By
Permanent Address — Résidence fixe i
Ly socesT - so Ak A
L L5 2 r e ‘fC‘/\) A TR T A ‘ :
 Te &/ e , / ‘
Title of Thesis — Titre de la thése
: e T
R P D SRS : . o
I EACHE L AL E 4/4 oA g A A R Y =2
SCilood  prarrees o |
University — Université
1R e 7 r  opF A TRES? T

‘Degree for which thesis was presented — Grade pour lequel cette these fut presemee

WC(// ”

Year this degree conferred — Année d'obtention'dec‘e grade

/197G

Name of Supervusor — Nom du directeur de these

/ﬂ /j/,?z > /\SO/(/

,4 e ST

Permission is hereby granted to the NATIONAL LIBRARY OF .

CANADA to microfilm-this thesns and to lend or selt copies of
the film.

The author reserves other publication‘ rights and neither' the
thesis nor extensive extracts.from it may be printed or other-
wise reproduced without the author's written permlssmn

o'

L autorisation. est, par la presente accordée a' la BIBLIOTHE-
QUE NATIONALE DU CANADA de microfilmer cette these et de
préter ou de ve/d[e des exemplaires du film.

L auteur se reserveles autres droits de pubhcatnon ni la these
ni de longs extraits de celle-ci ne doivent étre imprimés ou
“autrement reproduits sans, I'autorisation écrite de I'auteur. .

Date

/<////ZZ/M s

Signature

“,
{

NL:91 (4/77)




.4

.* “National Library of Canada

'Cataloguing Branch.
Canadian Theses Divigion = -

Ottawa Canada
K1A ON4

NOTICE, ——

The quamy of this. mlcroflche is heavily dependent upon
the quauty of the original thesis submitted for microfilm-
ing. Every effort'has been made to ensure the haghest
quality of reproduction possnble ‘

If pages are missing, contact the un?versuty which
granted the degree i \\

' \
Some pages may have indistinct print especnalty if

the original pages were typed 'with-a poor- typewnterN

ribbon orif the umversnty sent us a poor, photocopy

Prevnously ‘copyrighted ‘materials’ {jqurnal amcles_

published tests, etc.) are not filmed.

Reproduction in full or in part of this tilmis governed.’.

by the Canadian Copyright Act, R.S.C. 1970, c. C-30.

Please read the authonzatlon forms which accompany‘ .

-this theS|s

N\

~ THIS DISSERTATION -
HAS BEEN MICROFILMED
EXACTLY AS RECEIVED

. NL-339 (3/77) \

Blb |otheque nationale du ;Canada

rection du catalogage /
ivision des theses cana}dlennes

F

AVIS

g v .
La qualité de cette microfiche dépend grandement de la
qualité dela thése sou mise au mlcrofllmage Nous avons
tout fait pour. assurer une quallte superleure dg repro-
duction. :

s il manque des pages, veu:llez communiquer avec |
I umversne qun a confere le grade
S o
ZLa quallte d'impression de certames pages peut
laisser & désirer, surtout si les, pages onglnales ont été
dactylographleesa I'aided'un ruban usé ousil’ umversnte
hous a fait parvenir une photocapie:de mauvause qualité.

‘Les documents qui-font deja I'objet d’'un droit d’au-

teur (articles de revue, examens pubhes etc. ) ne sont pas
mlcrofnlmes

P . T i
o

La reproduction, memepartleﬂe de ce mlcrofllm est
soumlse a.la Loi-canadiénne sur 1e droit d’ auteur, SRC
- 1870, ¢.\C-30. Veuillez prendre connaissance des far- -

mules d’ a‘utorlsanon qui-accompagnent cette thése.

LA THESE A ETE
' MICROFILMEE TELLE QUE
" NOUS L’AVONS RECUE -
J ’ - |

q




L}

THE ®NIVERSITY OF ALBERTA =
. i . i -
=)

BN
3\

" TEACHER ALITENATION "-
AND
INFLUENCE OVER -SCHOOL MATTERS

A

by

R @ ANNE LILY JEFFERSON

; A THESIS"
SUBMITTED TO th”FAéhLTY OF GRADUATE STUDIES AND RESEARCH
IN-PARIIAL FUiFILLMENT OF THE&REQUIREMENTS FOR THE DEGREE

-

S OF "MASTER OF EDUCATION.

DEPARTMENT OF EDUCATIONAL ADMINISTRATION

EDMONTON, ALBERTA
 FALL, 1979 * . .~



N

-

. Copyright () 1979 by

v Anne Jefferson

#

> v
'
™
‘
-
I
¢ .
s i
. ’
o
LR .
° e
. - 3
- g N} .
- v
.
o
“. LRI
LA N 'R
"
R . N
B . -
. s . .
C o .
- <
c B .
’ b ¥
’ -
:\ - B
\ Y
LI
I ,
L
) . - -
L . »
4 - i




THE UNIVERSITY OF ALBERTA

FACULTY OF GRADUATE STUDIES AND RESEARCH N
’ :

&

The~under31gned certlfy that they ‘have read »and’;

L. <

recommend to the Faculty of Graduate Studies and Research

?

for acceptance a the31s entltled TEACHER ALIENATION AND
INFLUENCE OVER SCHOOL MATTERS submltted by ANNE LILY.

JEFFERSON in partlal fulflllment of the requ1rements for

X

the degree of Master of Educatlon




Lo

- v /
. i . / . ‘
- . ' * o, e . ’ .
. -, . X .

S /
. j

iy R O 'A‘CKNt\JWLEDcEMENTs

PO S . v

) Apprec1at1on is extended to Dr.: James Balderson,
- '\superV1sor, for his aSSLStance and guldance throughout

the study and to commlttee members Dr. Jean Young and
Dr. Chester Bumbarger for. thelr valued comments.“ Thanks
\1s also extended to Ms. Clara Gallagher, typlst

>

oy .
o o
£ .
- N » . .
| R
o
| .
- \ 9 1
.
X, IS
. .
) LN !
v
s : 2
<
- Coe
A
R
27
%
:
¢ f
.
-2 »
. . . .
- 4
- R
. I !
. e \
“ »
- Y
e
" 0}
t ) .
e . -
° . -
™ - ~
-
N
. v .
. - .
i . A T
I'- W e
K S




ABSTRACT

The maJorcpnrpose of thls exploratory descrip-
tive study was to explore relatlonshlps between teacher
‘alienation and the perceived influence of teachers (self L
and colleagues), principals, and thosepexternai to\the
‘-schoolf(parents, trustees, and central office personnel).
over school matters. |

The data were collected from é91 British Columbia
public elementary school teachers in one school dlStrlCt
by Balderson in 1974 and analyzed by Jefferson in 1979.

Teacher dlienation was emplrlcelly deflned as a
multldlmen51onal construct\bf powerlessness . The dimen-
sions of powerlessness were found to be powerlessness with
respect to gr rng, pac1ng, teacher—pr1nc1pa1 relatlons
dlstrlct»pollcies and. pressure of expectatlons.

The major hypothesls for the study stated that
teacher allenatlon was negatlyely related to their 1nflu-
ence over school matters. Forty sub- hypotheses were
:Heveloped to examlne the relatlonshlps between the dimen—
sions of powerlessness and the influence of 1nd1v1duals .
*and groups -over school- wlde and classroom matters
Relatlonshlps between these variables were found to be
weak thouOh several of the relationships were statistically -
SIgnlflcant Furthermore, assoc1atlons-between other ,

[
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specified variables and the powerlessness and influence

B

|

variables were fo%pd td be minimal
Thus, little support was found for the ngtlon that

3
.

teacher alienation would decrease SUbstantlally w1th an
/

7

4

increase 1in teacher 1nfluence dveg school matters.
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CHAPTER 1

THEORETIC%L FOUNDATION
« 7 ‘\\

The major aim of thlS reseérch study was to
investigate an hypothe51zed assoc1at1?n between teacher
-alienation and influence. Data were gathered, from class-
room teachers in British Columbia elementary'senoqls by
utilizing several questionnaire instruments.

. Due ,to the lack of consensus among researchers on

the definition of allenatlon, ‘the study first attempted to
- clarify and interpret the meaning of alienation. There-
foré, the followiné research question. (RQ) was proposed.

RQl: What empirical definition.of alienatibn_

applies to elementary teachers?

The proposed question was assumed te be answered
rhy Seeman's (1959) conceptualization offaiienationj' The
typology suggested by Seeman was composed of five dimen-
sions. The dlmen81ons SpeC1f1ed by Seeman were as follows:
) powerlessness or sensed ab111ty to control outcomes;
(2) meaninglessness or sensed ability to predlct behavioral
Qutcomes;)(B) normlessness or high expectancy,that socially
unapproved behaviors are required'to’achieve given goals;
(4) isolation or assignment'qf low reward value to goals
that are typically high valued in the given society; and

(5) self-estrangement Orvinability»ofrthe individual to
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find self-rewarding activities that engage him/her,
Because of the precedlng assumptlon the following .
objectives (0) were formulated.

Empirically define and measure the

0
1.1
alienation of public elementary school
teachers.
0O1.9¢ Determine if the empirical data is )

adequately described by Seeman s (1959)
alienation typolaogy.
| T .

The second research questlon lnvohved an explora-

v
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tion of relationships between alienation and the perceived
influence exercised by the follow1ng actors over decisio;s
at the school-wide and classrooﬁ‘levels: (1) the individ-
ual teacher; (2) hls/her colleagues excluding the princi-
pal; (3) the principal; and (4) externalAactofs,>$hch as
.parents truqtee? and central office personnel. The

questlon was phrased as follows:

RQ,: What relationships exist- between teanHer
alienation and influence over school matters?

This question led to two objectives:

0y 1: Determine the relationships existing
. between teacher alienation and influence
e
-over school-wide matters.
0, 2: Determlne the relatlonshlps existing

between teacher alienation and 1nf1uenca

over classroom matters.
'Finally, an investigation was undertaken of the

following research questlon.



RQy: What personal, attitudinal, and school
characteristics are significantly related
r

to teacher alienation and influence over
school matters?

1
The objectives used to provide information regard-

ing this research question were:

O3 1t Detgrmine the personal characteristics
of teachers significantly related to

teachers significantly related to
teacher alienation and influence over
school matters.

03 3¢ Determine the school characteristics
significantly related to teacher alleua—
tion and influence over school matters.

L
__RELATED LITERATURE

In apparent response or reaction to their per-
ceived insufficient influence over educational matters,
educators are seeking to enlarge their zone of freedom.
In particular, Gorton (1966) clalmed that. the 11terature
suggested that educators are desiring a more active role
in decisions affecting areas of curriculum, iﬁstruction,
groupfngrﬁéﬁgdent promotion, and school policies and
prdcedures.d‘ﬂ§tthis demand for _a more active role in

areas of influence is increased by educators, two character-

R



C -y e o ' '
- 1istics of¢thls type,of group must not be overlooked.\

1. The relatlve amount of influence any member
may exercise depends upon ‘the resources
at his disposal, and the sk111 with which. he
,u5es these resources. :
, L. (House, 1966:37) !

- . . an individual 1n an allenated condltlon

: vf*\~\\<\;\:nay suhgergg_hlmself in some collect1v1ty and
— still remain allenated :
- » (Hammond,‘1967:27);

e —

'Bureaucratizationﬁ

\\‘\\\\ ~Corwin (1965a) noted that teachets who simul-

taneously held hlgh—profe551onal and 1ow—employee orien—

’

., tations had higher rates of internal confllct than those

P 1d 10w—professxona1 and hlgh employee orlentatlons.

—.

The " suogested explanatldﬁ*was that the first group of

teachers usually received lrttle recogp1t10n~wh11e at the

-~

same time enduring criticism for the moral responsibility -

they demonstrated when forced, by the administratipn'or

public, to make;a choice. between a student's welfare and

the interest of:the school. Later, Isherwood and Hoy ssl

'(1973) research on bureaucraty and 1ts effect on teachersv

gave partlal suppert to Corwin' s,flhdlnge; ThlS support
was evidenced in their two‘major’findihge., These'flndlngs
were:v  ; L f., ; ) . B

1. in'schogiefcharacteriaedhbyiah'aﬁthbritariah ‘
hureaucratic structure, teacbers:withAprofesaioﬁal werk

values experlenced a hlgher sense of powerlessness than

teachers with organ1zat10na1 or soc1al work values.

T



2. In chools characterized by;a:collegial bureau— "
‘cratic structure, keachers with organlzatlonal work
values experlenced a hlgher sense of"powerlessness than
teachers w1th profe331onaP br social work values.

Indicative of these findings is the idea that

-

the less bureaucratic the school structure the more.
teachers of elther orlentatlon would have a sense of
power. However Moeller and ‘Charters' (1966) study of

zQ‘\

bureaucracy and teachers sense of power revealed a dlrect
relationship between the two.‘ They found that teachers‘
in highly bureaucratlzed schc 1 systems had a hlgher sense
of power than teachers in less bureaucratlc syst This
sense of power was attrlbuted to varlables lnter the
‘teacher as well as the organlzatlonal structure of the
_school system. - The finding of a 51gn1f1cant p031t1ve
relatlonshlp between teacher loyalty and both h1erarch1ca1
1nf1uence and emotional detachment by Hoy and Wllllams
(1971) and Hoy and Rees (1974) added to the strength of
prev1ous findings. The single exceptlon was that the.
relatlonshlp did not hold between 1oyalty and hlerarchlcal
lndependence. This exceptlon was exempllfled in Miskel
and Gerhardt s (1974) flndlng of a dlrect relatlonshlp
between hierarchical differences and teacher conflict.
As the 1ntenslty of the relatlonshlp 1ncreﬂsed the Job_4.
'satlsfactlon of teachers decreased. .

To aid thebteachers ih'increasing their sense of

%
;
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in decisions, teachers must feel that their influence on

~decisions is significant. Clarke's (1970:31) data revealed

that — . - -
teachers' overall job satlsfactlon 1s clearly depen-
dent, to a great extent, on their desires and role
expectations, as compared to their perceptlons of the
actual situation.

As noted Rotter et al (1962:476), "a belief in external -

"

control of reinforcements is related to a -general passivity.

‘Satisfaction

Beno (1966) claimed that satisfaction'of'elemen—
tary teachers did not appear to be significantly related
to a cohgruence’of educational;wieos with-thelr principals.
This relatlonshlp, however ‘does not imply that the trend
of educators‘ demand for a more part1c1pat1ve role in
~detcision-making is not related to satlsfactlon. Results
of research for the last ten years have 1nd1cated that
such a conclu51on would be unfounded

Hornsteln (1968) reported hlgh satlsfactlon for
‘teachers when the teachers percelved that they and thelr‘
principals were mutually 1nfluent1al, espec1ally when the - \y
principals' power base was perceiyed as expert. Hoy and
‘Williams (1971) ‘partially conflrmedothls flndlng when they
found. that detached elementary pr1n§§pals commanded more ' e
loyalty from their staff than their emotional counterpart.
A significant negative relationship between teacher loyalty

and authoritarianism was revealed in a study by Hoy and
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,Reesl(l97453_ Balderson s (1975) examination of percelved
-pr1nc1pa1 power bases revealed hlgh satlsfactlon among
teachers when - the principals'’ power was percelvedwto’restv
on relevant expertlse Hew1tson (1976). found that a. hlgh
‘level of rapport w1th pr1nc1pals tended to aid the general

satlsfactlon of teachers. N

Serglovannl (1967) ‘and Holdaway (1978) fOund that
'satlsfactlon factors 1dent1f1ed for teachers tended to. -
focus on the work itself, while the condltlons of work
(for examplev 1nterpersonal relatlons w1th students and
;‘peers- school pollcy and admlnlstratlon physical condl—\
1 tlons) tended to focus on dlssatlsfactlon factors. Both g
"authors' flndlngs supported Herzberg s (1959) two-factor
theory as it related to the oyerall SatleaCtlon of workers;
In general, the two— factor theory clalmed that the grati- -

-

fication of motivators (achlevement, recognition, work
itself,vresponsibilityg advancement) contrdbuted more .
_‘Job satisfaction while the gratlflcatlon of hyglenes (1nter-
personal relatlons~w1th superlors and peers, technlcal
superVLSlon, company pollcy and admlnlstratlon, worklng‘
condltlons) contrlbuted more to JOb dlSS&tleaCtlon.

o' Rellly (1967) studied the relatlonshlp between
teacher satisfaction and need def1c1ency Need def1c1ency
was defined as the dlfference between the autonomy .the

teacher desired and that which he/shevperceived he/she

“had. As a result of finding a significant negative corre- .
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lation: between a teacher s satlsfactlon with hls/heﬁupresent

/

pos1t10n and h1s/her need def1c1ency score o' Rellly con-

‘cluded that need def1c1ency may be used as a predlctor of

@

teacher satlsfactlon. In general his flndlngs 1nd1cated
that the highest need. for autonomy scores were reported

in the schools w1th very low standardlzatlon. .

Powerlessness - LA e S

_ Blake and Mouton (l96l 39) stated that

~A study of the dynamlcs of power ‘shows clearcut
connections between the power distribution between
supervisor and subordinate and their relative =
feellngs of satlsfactlon and resp0n51b111ty.

Clark (1959), in studylng the allenatlon of mem-
-bers of an agricultural cooperative organlzatlon, found
v'that the more powerless the members of "an organization
feel, the more llkely they were dlSS&tleled with the
'organlzatlon s operation, : >,

Carpenter (1971 : 465) found that = . R

the more admlnlstratlve levels between higher

administrative, po$1t10ns and the lower levels of

the organizationtal hlerarchy, the more - these
lower—~level positions are perceived by the incum-

bents as. belng restrlctlve, reglmented and
formallzed

Pearlln (1962: 326) applying Seeman's (1959) 7
concept of powerlessness to nursing personnel f0und that
K’
1ntense allenatlon was most llkely to occur under three

condltlons.’ The three condltlons 1dent1f1ed were : (1)

authorlty figures and their subJects stand in relatlons
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(7]

of_great pOsitional disparity; (ZX‘authority'is communi=-
cated in such a.way as to prevent or dlscourage exchange;
and (3) the superordlnate exerc1ses h1s/her authorlty in

relative absentia. However, the study further revealed

-~ . [ ?

that PR o - B

neither‘p051tlonal dlsparlty nor the peremptory‘
exefcise of authority was alienative for workers who
have an obeisant regard for the honorific aspect of
status. (p.326) ~ . '
o s W {~}Payne (1972) utflized a“hodified version of
\?l uner S, (1964) organlzatlonal typology to answer ques-
/t ons- concernlng the‘foeus of’ powerlessness. 'The data
revealed no relatlonshlp between the level of powerless-—
‘ness workers felt toward their work_organlzatlon and .
|society and the type ot work they did. Further no'sig—
nlflcant differences occurred in-the degree of powerless-
ness workers felt toward thelr work organlzatlon ‘and their
soc;ety. _
— 'In‘addition the soc1al learnlng theory of Rotter
61959) p01nted out that when examlnlng powerlessness -one
must account for the 1dea—of 1nternal versus external
control of relnforcements. This distinction p01nts to
differences in the degree‘to which success or failure is
attributed by the individual to external'factors rather.

than to the outcome of hls/her personal skllls or charac-

terlstlcs.=

5

.Such“a distinction is evidenced by Bridges' (1964)
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studyzin which satisfaction wae found to be related to
the power differences between pr1nc1pals and teachers.
Instead of generellzlng results to all teacher§ Brldges
furtheroremarked that the trend was for teachers w1th a

hlgh need for autonomy to con31stent1y hold a less favor—

‘able attitude towards the principal than their counter-"

part;‘;Ignoring<the intrinsic{ Sidotti (1976) found that
the less satisfied the_te?chers,»the more powerless they

felt in their jobs.

Powerlessness and Bureaucracy
Blau and Scott (1962:62) pointed out, in their
study of formal organizations, that authoritarian leader-

ship produced feelings of powerlessness_resuit@ng in apathy

-and in some cases -antagonism, the end state being an organ-

ization operatlng under a hierarchy of authorlty that ‘im-
pedes employee 1dent1f1cat10n with the organization.
Explorlng this notron of hlerarchy of authorlty within
the context'of a’sohogl> Schmit (1968) and MacKay" (1964)

appeared to agree ‘that schools low in hlerarchlcal author—

~1ty have a relatlvely satlsfled teachlng staff. "Further,

Schmlt found no 31gn1flcant relationship between the level
of percelved hierarchical authorlty and’ the size of the
school Based on this relatlonshlp, one might expect to
f1nd no dlfference in the 1eve1 of allenatlon between

schools of vary;ng>31ze. However, this notion conflicts
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with studies by Wallin (1978) and Adams (1970) who found
that 1arger schools harbored afgreater degree of teacher
alienation than smaller sized schools.

N 7’

\ -

Isolatlon

In his review of the 11terature, Armstrong (1970)
concluded that alienation may be reduced by involvement
of the emplojee in working towards a commor goal. This
conclusion was based\On the observatibne that teacher
'specialization appeared to-produce isolation while imper-
sonality blocked the fulflllment of the teacher's self
actuallzatlon needs (Maslow,. 1970) resulting in self-—
‘estrangement. In the view of Daneliuk (1968), sueh en
alienative work situatioh occurred whenever teachers felt
they were interchangeable units.

N Miller (1975) and Fdrsyth‘and Hoy (1978) viewed.
alienation as an objective state of isolation from formal
authority, network of perCeived.actuai control; friends
'in the organlzatlon, and respected co-workers. Treeting
allenatlon as an 1nteractlonal variable, they found an
lnverse relationship between superv1sory authority and
allenatlon. More generally, Miller's data indicated that
members of an organlzatlon who were isolated in one dimen-
: sron of interaction were also dlsproportlonally isolated
in other dimensions. -Some of the more promlnent dimen-

sions were found to be sex,'profe581ona1 work, expertlse,-



and formal status in the organization.

THEORETICAL FRAMEWORK

Concept of Alienation

The conéept of alienation has been studied by
sociologists, psychologist§, thebldgiaﬁs, philosophers,‘
‘and educators. Within these various diécipiines,_coh—
siderable focus on delineation of the cotcept of aliena-
tion has occurred (See Lystad, 1972).

Using Seeman}s (1959) typology of alienation as
the réference point, researchers have -attempted to mold
alienation into a precise and meaningful construct. The
results have-ranged from criticism to affirmation of
Seeman's typology. Two examples of such attempts are the
studles of Scott (1964) and Faunce (1968)

T Scott claimed that the fallure on Seeman's part to
state relatlons between his five- dlmen31ons of allenatlon
1ed to the failure of the typology to permit the genera-
tion of propositions. Consequently, Scott qugstloned
'the‘numeric of five aiménéions. HoWever, in 1968, Faunce .
contended that, though conceptually_distinct, the dimen-
sions were theoretically related‘ From this stance,

Faunce v1ewed isolation and self- estrangement as the pro-
duct of powerlessness, meaninglessness, and normlessness.

In an attempt to assess the validity of the psycho-
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lpgical versus the sociological interpretations of aliena-
“aﬁfégon, Gould (1965) relied on a different construct of alien-

ation.- For the purpose of his investigation alienation

was viewed as the expression of pessimism;‘cynicism, dis-
trust, apathy, and emotional distance. Opereting under
this construct, Gould concludéd that the major origins of
alienation were psychoiogical rather tnenlsociological.

But despite the anbiguity of the literature,

Daneliuk (1968) concluded that alienation is a constructive

and useful concept to measure teachers' commitment to

their peers, to the school, and to the profession.

Alienation and the Teacher

Teacher alienation.has been perceived by research-
ers inbthe same light as teacher panticipetion‘and influ—
ence within the educationak‘hierarchy. ’

Massé (1969) concluded that. teachers desired power
in the decision—naking'etrudture, especially when it '
affected‘the organization and content of the instructional

.program.  This conclusion coincided with those of the
studies conducted by Carson et al (1967) and Simpkins
(1968). However, this epparent desire for power was not
global. As Simpkins' study demenstrated,,teachers expres-—
sed such a desire only when tney were affected by the -

decisions. This localizing of the desire was later men-

tioned by Owens (1970).  In his examination of organiza-

\
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tional;ﬁﬁhaviors-within schools, he claimed. that

excéssive involvement of teachers can produce resent-
ment and resistance; teachers want the administra—
tor to settle his own problems and they do not want"
to be excessively tied up in committee work. (p.108)

‘School matters., Cbnside:ing work-related dimen-

sions of alienation, Shepard and Panko (1974) indicated

that power deficit imcreased with the degree of functional

'specialization. Power discrepancy was viewed as a predic—

tor of the extent of social-psychological separation from
the work role. Thus,

if intrinsic job interest and commitment to organiza-
tional goals are preferred outcomes, it is better to
permit too much freedom and control over work than
too little. - . a K
: (Shepard and Panko, 1974:259) .

This idea of freedom and control was earlier explored
. \ . -
by Robert Blauner (1964). Blauner's main'hypothesis, as

noted by Kirsch and Lengermann (1972:181), was:

. when the worker lacks freedom and control .
(powerlessness), when his role is so specialized that

he becomes a 'cog' in the organization (meaningless- .
ness), . . . the result is that the worker's activity N
becomes only a means rather than a fulfilling end

(self-estrangement).

The confirmation of the hypdthesis for the blue-collar

‘industrial setting was extended to the whitk—collar set-

ting of modern office work by Kirsch and Le&germann (1972).

In conflict with(;hese‘findings was Moeller's (1964)

finding at the school 1evel. ‘At the school level, Moeller

found that a teacher's sense of ower- to influence polic
P licy

direction was higher in bureaucratic systems.

ER
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Using Seemanfs,(1959) dimensions, Martin (1971)
" claimed that a person's, of group's, alienation 1is reduced
through increased involvement in the educational “structure
as well as a décrease in the felt dis;?epancy between one's
personal systém and the educatidnai system one belongs to.
oCofWin’(l965b) and Reagon (19735, degVer, claimed that
increasing bureaucratié and/or colleague authority produces
potential for increased conflict between the two.

Aiken and Hage's (1966)‘examination ?f sixteen
welfare organizations led to the findings that the probtem-
of alienation occurred in welfare agencies, schools, and
hospitais. Specifically, their findiﬁgs confirmed that
alienation from the.jobvand alienation from fellow workers .
were'greater in highly centralized organizations thanrin
decentréiizegfones. Second,>they found that the degree
of alienation from work and fellow workers varied c'ovncomi—[7
tantly with the degree of formalization of an organizatiorm.
That 1is, thé degree of work ;tandardization and the’ém&unﬁ
of deviation that is allowed from standards in the orgéni—
‘géfgon'varied-dirgctly with alienatiOn. Howe?er,‘with .
theirbﬁnit ofqénafysis being organizations, we must be
cautious 1in '‘generalizing such findin%s to individuals in
uthé organization. |

Classroom maEters.v Becker (1953:135) claimed

.

that

the amount of threat toe authority, in the form of

[
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challenges to classroom control, appears to

teachers to be directly related to the princi-

pal's strictness. L - {
In relation to coflgagues, Becker concludéd that teachers
can depend on each other to act in the expected manner in
authority situations, because of colleague feeling, lack
"of opportunity to act wrong, and fear of the consequences
of such éction. The-influence of outsiders to the school
“were seen as having little, if any, effect due to system-
atic screening by educational personnel.

Beatty (1972), using a fifty item'alienation scale
that incorporafed §eeman's (1959) conceptualization of the
phenomenon, ‘revealed that no significant relationship
/éxisted betweeﬁ the use»of_reflective teaching strategies -
and the variables of alienation and dogmatism.

Coben (1964:92) noted that the person’ of higﬁ
self-esteem is accus£0med to think of himself/herself
as having integrity and therefore does not submit easily
to ;oercion. Consequently, Cohen, and'later Wickstrom
(1973), found evidence that satisfaction with the task.
increased as the magnitude of the coercive force decreased.

Sergiovanni and Elliott (1975:108) cautioned that
not all

»

teachers have a uniform desire to participate in the
decision-making process of the school or, for that
‘matter, wish to be invelved in the same things.

’

But they do insist that

as the content of decision-making moves closer to
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the day-by-day work of teachers and as petential
changes 1n operations and procedures require
‘attitudinal and behavioral changes from teachers,
L ~the zone of-.indifference is likely to decrease.
. . (p.109) - o o g

factors causing discontent may

- However; the removal o
X\_ create not satisfaction

Rut a more or less neutral state
0 ' ‘

(Wickstrom, 1973).
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- | CHAPTER 2 _ : %

RESEARCH HYPOTHESES

<

ALIENATION AND INFLUENCE

,SeVerél h&pqtheses wefe forﬁulated which served
~as a guide in the exploratiéﬁ of‘teacher alienation énd
viﬁfluence.

- The investigation of this relatioﬁshfb was-
approached through exploring the following general hy-
pothesis:‘ ‘

. H: The’more teachers aré alienated, the 1éés
influence teachers have over school matters.

- Influence over school matters was analyzed at two levels,

the school~wide level and‘the classroom level.

e

Influence Over School-Wide Matters

RN

'le The more teachers are alienated, the less.
influence. teachers have over school-wide"
matters. ‘

HYpothes's‘one presumed a relationéhip'between
teacher alie;ation and inflhénce ovér school-wide matters.
Five.mattersvwere coﬁsidered:, edu&atioﬁalngoals, estab-
lishing rules»and fégulétions, determining studént gfading
pfactices, planning thg generalggafriculum, and*d%termin—

ing student conttol ‘and discipline practices.

22 : )
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1)
.

As stated previously,hactors‘influencing school-

-

wide matters were individual teachers, colleagues, prin-
cipals, and actors external to the school (parents, cen-

tral office personnel, and .trustees). ‘"Thus four subordinate

hypotheses were formulated:

Hy gt Teacher alienation is negatively related to
the influence 1individual teachers have over_

;gi school—w1de ‘matters.

Hiy: Teacher allenatlon is negatlvely related to
| the influence colleagues have over school-

w1de matters.

CHyes Teacher alienation is p031t1vely related to
vlthe-lnfluence principals have over school-
~wide matters. ‘ .

14° Teacher allenatlon is p081t1vely related to .
«the influence external actors have over
school-wide matters.

Influence Over Classroom Matters

Hy: 'The more teachers are alienated the less
influence teachers have.ové@«classroomf
matters. S '

Hypothesis two was proposee’to examine the rela-
tionship between teacher alienation and influence over:
classroom matters. ‘The five matters considered were
admlnlsterlng school rules and regulatlons, grOuplng
students, plannlng the currlculum, teach1ng Spec1f1c les—
sons, classes, or groups, ‘and controlllng and dlsc1p11n1ng

students.
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The subordinaté'hypotheses were:

HZA: Teacher alienation is negatively related to
the influence individual teachers havé over

classroom'matters.

H2b: Teacher allenatlon is negatlvely related to the
influence colleagues -have over classroom matters.

H,.: Teacher alienation is pdsitively related to
S i the influence principals have over classroom -
7 matters.
Hyq: Teacher alienation is positively related to
' the influence external actors have over

classroom matters.
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CHAPTER 3
INSTRUMENTS '

This chapter describes and presents the 1nstru—
ments utlllzed in the measurement of variables previously
dlscussed. For thrs study, the instruments were selected
fromjthoSe empldyed by Balderson (1974)‘in his study of

educational attitudes and school organization.

TEACHER BACKGROUND VARIABLES

‘The teacher background variables were designed by
Baldersonﬂté obtain pertinent information about each of
the respondents. Eight variables were deemed of importance
to the‘currentxstudy. They were: (1) sex; (2) age (3)
grade level ess'gnments; (4) academic background; (5)

tenure as a teacher; (6) tenure as teacher in present

~—district; (7) tenure as teacher .in present school (8)

tenure as teacher in present school with present pr1nc1pa1

Teacher Background Variables

(Please place responses on the line in the left margin.)

1. What is your sex?

1. Male
2. Female

27



How old were you

1
2
3.
4.
5 -
6

Under

26
36
46

56

66

to

‘to

to
to

or

26
35

45

55
65
older

28

on your last~birthdéy?

a

Indicate the grade level you are assigned to
If kindergarten, use 0; if remedial,

teach.

library, etc.

use 8,

What is your academic background7

1.

o PN

Less than a Bachelor's degree
Bachelor's degree L

More than a Bachelor's degree

Master's degree -

More than a Master's degree

Doctor's degree

For each of the next four questions select one of these -

responses:
1.
2.
!
3
4.
5.
: 6.

1 year

2 years

3-5 years

6-9 years
10-14 years

(Include the present year.)

5

/ 6. 15-21 years

7. 22-34 years
8. 35-43 years
9. 44 or more years

)

How many years have you been a teacher?

How many years have you been a teacher in this

district?
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7. How many years have you been a teacher in

this school?
o

I

8. How many years have you been a teacher in. this
school with this principal?

: I
TEACHER ALIENATION‘INVENTORY (TAI)

The Teacher Alienation Inventory was developed by .
Isherwood (1971) as part of his doctoral research dn ‘ .
bureeucracy,.alienation, and teacher work values (see
appendik’for letter of correspoﬁdence). According to
Isherwoed? the TAI measured the concept of poWerlessness.
| The measure was accomplished by‘employing five
Likert-type items where the respondents selected one
response of always, often, occasionally, seldom, or never
for eaeh of the items. To ensure that the scale score
would read low to high in aIienation for all items, items
3 and 4 were feflected'in the cerrent study.

According to Isherwood and Hoy (1973: 131), “each of
the 1tems exhibited face valldlty with regard to Seeman's
notion of powerlessness. . - ." 1In applying the alpha

".effiéient, a generalized version of the Kuder—gichard—
son formdla,ZO, Isherwood and Hoy established a feliability

of .73 for the instrument.



TAI SCALE

For each of the next five questions select one of the
following responses: ' ‘

never 1 2 -3 4 5 always (Five—point.scale)

1. I do things at this school that I wouldn't do
if it were up to me.

2. When things get rough in my school, I just have
to take it the way it is. -

3. I am satisfied that my principal is'open to my
ideas on-educational matters.

~

4. I am satisfiéd‘that I have-been given'enoﬁgh
.authority by my principal to do my job well.

-

5. I am just a cog in the machinery at this
school.

»-EXTT:I\I/DEBF}‘EACHER ALIENATION INVENTORY (ETAI)

In 1974, the TAI scale was.  extended by Balderson
from five items established by Isherwood (1971) to seven

items. The additional items measured teacher satisfaction
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with colleagues' openness to educational matters and
sfudents' accepténce of teacher's authority. This seven
item questionnaire, shown below, was one of the instru-
ments utilized in the initi;1 phases of this study.
(Items 3, 4, 6, and 7 we;é reflected in the current study
so that the scale’scofé ran low to high on féelings of

7

alienation.) .

ETAI QUESTIONNAIRE

For each of the next seven questions select one of the
following responses: never 1 2 3 4 5 always.
(Five-point scale).

1. I do things at this school that i‘woﬁldn't do

if it were up to me.

2. When things get rough in my school, I just
have to take it the way it is.

3. I am satisfied that my principal i: open to

my ideas on educational matters.

4. I am satisfied that I have been given enough
authority by my principal to do my job well.

5. I am just a cog in the machinery of this
school.

6. I am satisfied that my colleagues in this
school are open to my ideas on educational
matters.
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7. I am satisfied that the students of this
school have accepted my authority enough ‘to
enable me to do my job well, !

SENSE OF AUTONOMY (SOA)

The Sense of Autonomy Questionnaire was developed
specifically for elementary teachers by a research team |
at the Center for Educational Policy and Management the
University of Oregon (Project MITT, 1973, Management |
Implicatlons of Team Teaching). |

This twenty-six item Liﬁe;? type questionnaire
had response categories of strongly agree, agree, moderate-—
. ly agree, moderately disagreeludisagree, andrsrrongly
disagree So that tne scale score would consistently read
low (score of 1) to high (score of 6) fo: the entire SOA
questipnnalre, 1tems 1, 2, 4, 9, 10, 12, 14, 16, 20, 22,
and 23 were reflected in the current study.

The researcn team of Project MITT eventually reduced
the questionnaire to twenty-four items (items‘9 and 26
were eliminated)ii This shorrened form efithe.SOA question-—
naire produced an internal consisteney of .901 and a reli-
ability of .76 (Charters, 1973); The present-study used‘

-

the original twenty-six item questionnaire%ﬁ,
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SOA QUESTIONNAIRE

Please indicate the extent to which each of the following

items describes -your feelings about this school. .

strongly disagreeﬂl 2 34 5 6 strongly agree

1.

On the whole, my students and I can establish

the rhythm of daily activities rather than

have it determined for us by people or events

outside the classroom. ’
+

Generally speaking, I believe I can pretty

ace of work as a teacher.

well decide my o

o]

Much of the time®
schedule.

el pressed by the daily

In my present job I feel relatively free to
decide how fast to cover instructional material
with my students. '

Curriculum guides exert an uncomfortable
influence on what I teach.

I sense pressure from the administration con-
cerning how I spend my .time during the school
day. -

In this school a teacher has to look busy when
he is on duty, even if there is nothing urgent
to do.



10.

11.

12.
13,
14.
15

16.

17.

~able to do.

| — 34
. ."V\l ”- a

3]

I am so tied down to the classroom that I would
find it hard to take a short break from the
kids, even if I really needed to.

I doubt: that I would have trouble gettlng a few
days off from school once in a while to attend

to—personal business.
)

Aside from thiqg§/wh%/5/zle in myself, there
is little that holds me back from d01ng a good
job of teachlng

I'simply cannot find the time I need in t=i:

school to do the klnd of teachlng I know I am

B ‘ S S -
1 feel as though I can pretty well decide wr.at
youngsters I.will work with in my claSsroom._

an! rafely have a chance to use the teaching

methods I thlnk work best for me.

I feel free to try out’ new teaching 1deas with
‘my classes.

Generally speaking, I feel as though the'
teachlng technlques I can use are closely con-

AAtrolled in thls school.

0
: A N
School funds permlttlng, I believe I- ‘am per—
fectly free to use whatever instructional materﬂ

ials I thlnk w111 work with my classes.

This school exerts an excessive influence on



18.

19.

20.

21.

22.

R 35

the discipline measures I ‘can use in the

classrooms.

I would. have uneasy feelings if I .gave unusu—

ally hlgﬂy%or 1ow) grades to my classes, even

S0 . B

‘ though I had sound reasons of my own for doing

I feel-I have 11tt1e say over how the progress

of my students

I am confident

judgement when

performance of.

I feel that in
someone else's
own students.

is to be Judged

S

that;the»prihcipal trusts my i

it comes to evaluating class
students.

this school I must abide by

ideas on how I .should grade my

This is one sc¢hool, at least, in whlch T do not

feel as though

someone were peerlng over my

shoulder at the way I teach.

»

I feel free to

'say whatever I wish to my puplls

in the classroom

-

I must constantly be on guard around here against.

Iad

d01ng "or saying the wrong thlngs in my teaching.

-«

A loﬁ of the time I have the idea that other-
‘teachers want to find out what I am doing in my
classroom teaching just so they can judge me,

This is a community where a teacher must be
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especially careful not to discuss topics in

his classes which are controversial.

SENSE OF POWER (SOP)

" The Sense of Power Questiopnaire is a setyof six
Likert-type items deVelopéd by Moellef’(i964) to measure
the sense of power teachers felt with respect to schéol
system affairs. .Teachers responded to each item by choos-
\\\\\\ibg strongly égree, agree, maybefand maybe not, disagree,.

) ofvstrongly diéagree, ‘Aftér subjecting ;he itéﬁs°to a
Guttmén scale anmalysis, Moeller found that the six items v
distribuﬁed over a range between .2 and .8 and had low

; error cougts. éhecking whetherunidimehsionality could be
cross—validated on a different populafion-Moeller (1964:144)
found that: o. |

The six items again scaled in the same ordér as
before with a coefficient of reproducibility. of
.93 when chance reproducibility was found to be .
.85. / R | %
Items 1 and 5 Qeré reflegted in substantive mean}
ing so that the scale‘sgbre-ran from low (score of 1) to

“high .(score of 5) ,feelings of alienation in the current

stﬁdy.'
L ¢
. R ' S
3 e B SOP QUESTIONNAIRE
8 o, A
. (continued) - RO
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SOP QUESTIONNAIRE

Please select one of the following five reSponses for

each of the next six questions.

strongly disagree . 1 2 3 4 5 strongly agree.

In the-scho01'district where 1 work; a teacher like

myself.
1.
2.
3.

oy

Believes. he_hfghhome control over what text—
book w111‘lehmwed in the classroom.

Feels he. does not know what is going on in the

higher levels of admlnlstratlon.

.

Never has a chance to work on school committees

‘which make 1mportant dec151ons for the school

dlStrlCt

Considers that he has little to say about what
teachers will work with him on his job.
Usually can find ways of getting district-wide
pOllCleS changed 1f he feels strongly enough
about them.

Feels he "has little to say about district-wide
policies relating to teaching.
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INFLUENCE OVER SCHOOL-WIRE MATTERS (I0SM)

The perceived influence of various actors over
school-wide matters was measured by the IOSM instrument'
developed by Balderson (1974) from one utilized by Meyer
and Cohen (1971). The descripfion of this instrument,

as_given by Balderson (1978:50), is as follows:
N : ..
The Influence Over. School-wide Matters Question- -
naire requested school personnel to use a six point
scale to rate the influence of each of four actors
with regard to five school-wide matters. The four -
sources of influence were: the respondent himself ‘
(Self-I0SM); other members of the instructional staff |
excluding the principal (Colleague—-I0OSM); the prin- '
cipal (Principal-IOSM); and actors external to the
school such as parents, central office officials,
and trustees (External-IOSM). The six point- .
response format ranged from '"Very Litgle Influence"
to "Supreme Influence."

”

© j

 I0SM-QUESTIONNAIRE o

\

N
This section.is concerned with the i@fluehce that ﬁi'
different people may have over matters pertaining to youiﬁ‘ .
school-wide work. How much influence do the -groups and
individuals indicated below have. over your work in'Ehii
school with respect to the five school-wide matters
listed below? o . i

~Please ‘indicate your responses by writing one number
from this scale on the line to the left of each of the
indicated individuals or groups.

1 2 -3 4 5 6

Véry Consider~ Ver
Little Little Moderate - able Muc Supreme

* Influence Influence Influence Influence Influence Influence

Fal
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Influence over determining educational goals and activ-

ities for this school.
(la) The influence of’yourself

(1b) ‘The influence of other-staff‘members,
excluding the principal '

(lc) The influence of the principal

o

(1d) " The influence of people external to the
school such as parents, central office

personnel, trustees, etc.

Influence Mver establishing rules and regulations: for

this school.

*~ (2a) The influence of yourself
, at p

(2b)- The influence of other staff members,
excluding the principal =

(2¢) The influencé of the principal

L (2d) The influence of people external to the
school such as parenté, central office

personnel, trustees, etc.

Influence over determining student grading practices
for this school. ‘ '

©

(3a) The influence of yourself

(Bb) The influence of other staff.membérs,
excluding the principal

> (3¢) The influence of the principal
(3d) The influence of people external to” the
school such as parents, central office

personnel, trustees, etc.
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Influence over planningque general curriculum for

this school.

(4a) The influence of yourself

(4b)  The influeqce of other staff membérs, .

excluding the principal
(4c) The influence of the princip;l
(4d) The influence of people external to the

s¢hool such as parents, central office’
personnel, trustees, etc.

Influence over determining student control and disci-

pline practices for this school.

(5a) The influence of your§é1f

(5b) The influence of other staff members ,

excluding the .principal B ol

(5¢) The 1nf1uence of the princ1pa1
(5d) The influence of people external to the
school such as parents, central office

personnel, trustees, etc.

a

"INFLUENCE‘OVER CLASSROOM MATTERS (IOCM)

“The Influence Over Classroom ‘Matters Questionnaire

.was 1dent1cal in development and de51gn as the IOSM
B

Questlonnalre with the exception of matters pertaining to

-

the classroom 1nstead of school-w1de (Balderson, 1978:

53).
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1O0CM QUESTIONNAIRE

A

This section is concerned with the influence that
different people may have over matters pertaining to your
classroom/area work. How much influence do the groups

and individuals 1ndlcated below have over you work 1in

.thlS school with respect to the five classroom/area mat-

ters 1listed below?

Please indicate your response by,writing one number
from this scale on the line to the left of each of the
individual and groups. '

1 2 3 4 5 6

Very - © 'Comnsider—- = Very
Little Little Moderate able Much Supreme

Influence Influence Influence Influence Influence Influence

1. Influence over your activities in administering the

"school rules and regulations in your classroom/area.
(la) JThe influenca of .yourself

(1b) The influende of other staff members,
excluding the pr1n01pai

(lc) The influence of the principal
(1d)  The influence of people external to the
. school such as parents, central office

personnel, trustees, etc.

2. Influenck over your activities in grouping students

in the classroom/area for instruction.

(2a) The influence of yourself

g



(2b)

o (20)

——————

-(24d)

——————
v

The influence
excluding the

The influence

The influence

of other staff members,

pPrincipal

of the principal

42

of pedple external to the

- 8chool such asg parents,

ulum for your classroom/ar

(3a)
(3b)

(3c)
(3d)

——
- ———
———
——

lessons, classes,

(4a)
(4b)

(4c)
(4d)

personneI}"trustees,

ea.

céntral office

etc.,

The influence of yoursel f

The influence
excluding the

The»influence

The influence

of other staff members,‘

Principal

of the principal

of'people external to the

school such as parents,

personnel, trustees,

The influence

The influence

excluding the
Theﬂinfluence

Thé influence

central office

etc.

Or groups in the classroom/area.

of yourself

of other staff members,

principal

of the principal

of people external to the

school such as pParents,

central office

personnel, trustees, etc,



- (5b)

(5¢)

(5d)

The influence
excluding the

The influence

The influence

43

of other staff members,

principal
of the principal

of people external to the

school such as parents, central office

. personnel, trustees, etc. \ #

A
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CHAPTER ¢4

RESEARCH SITE, DATA COLLECTION, COMPUTER FACILITIES a

The selection of the research site, the collec-
tion of data, and the computer facilities used to process

‘the data are described in the following sections.

! RESEARCH SITE

In January, 1974: nine school districts within
the metropolitan .area of Vancbuver, British Columbia, were
identified by ﬁﬁi¢e}sﬁn as potential research sites.
(After- é‘perlod of ‘discussions and correspondence with the
Prov1n01a1 Depavtment of Education and District perin-
tendents- (or their representatlves) two school dlstrlcts
'consented to part1c1pate in the study. _Only one of these
" districts was able to prov1de for the collection of data
at the end of the 1973-74'school year and it was there-
fore chosen as the research site. The Board of School

Trustees officially authorized the project upon the recom-

mendatlons of the Superintendent.

DATA COLLECTION

Administration of Questionnaire

On June 3, 1974, Balderson met with the Superid-

45 -
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tendent and principals of the district's elementary scﬁool§
to provide the necessary ‘general-description of the pro-
ject. Following this meeting, all>principals‘wggg supplied
with packets of questionnaires. At subsequent ;%ﬁoél '
staff meetings, the principals provided their staffs with
information about the project and copies of the duéstion-
naire. Along With_é guide for thg-administration and
completion of the questionnaire, eaéh questionnaire had a
letter attached from the project director. : .

~ Completed questionnaires were cglleéted by the
school secretaries and forwarded to central office by the
district'sﬁexpreés Service where they were deposited for
colleqtion. This procedure was followed by all but one
of‘th? schools. The principal of this school administered

the questionnaires on June 28, 1974 (the lastﬁday‘of_the-

school year) and the project director retrieved the d&éf

tionnaires directly from the school on that day:

Codlng ' . y S

'3

Balderson (1978:69) described tﬁe cpd@?g ﬁtQP'

. By c L v",;-
as follows: C e

’ . § . g i i -2
Respondents were not asked to record their games.’
ensure anonymity of schools, a code number gasi

assigned to each school in the following mafn
names of the schools, arranged alphabetically
numbered consecutively 1 through 41. A tabidngl ‘
random numbers was then used to identify the, first =,

school to be coded. The first number 1 thxough*4l 7 .
to appear in the table ‘of random numbers ﬁéb@}%ed R

in' the school name with the corresponding;ﬁ%mﬁeﬁ
TR
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being coded as School l, and so on, until all 41
schools were coded. The coge nunbers assigned to

v the schools therefore had no systematic relation-
.ship to the original alphabetical list.

The school code number was recorded on each ques-
tionnaire in the packages received from each

school. The questionnaires within a school package,
were numbered consecutively and the number recorded
on the questionnaire. It was therefore impossible

to 1dent1fy individual respondents through the use of
a code key.

Only Balderson has access to the code key which identifies

the él_schools'by name.

DATA UTILIZATION

The data utidized in this study wasg ‘drawn from
Balderson's data bank and analyzed by Jefferson in 1979.

. o COMPUTER FACILITIES

ey

” 3
" "The analysis of the daﬁf wgﬁ performed by the

utlllzatlon of programs and sub- proorams contained 1n

.ﬁ%L' SPSS——Statlstlcal Package for the Soc1a1 Sciences (Nie

et al 1975). Aletlonal programs were written by C.
Prokop, Computer Applications Anaiyst Department of Edu-
cational Admlnlstratlon, The Unlver31ty of Alberta. The
fac111t1es of the Computing Services Department, Univer-
sity of Alberta were employed for the processing of the

data.
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CHAPTER 5~
. SUBJECTS

As reported elsewhere (Balderson, 1978), data .

were collected from 426 teachers in 41 pf
schools. The population represented‘fi ; g the total

number of teachers 1n the school district.

In order to be included in this study of aliena-
tion and influence, subjects were required to have a

100% response:. rate to all the 1nstruments with the excep-—

[
!

‘tlon of background varlables. _As reported later, this

requlrement resulted in data from 291 teachers ‘being used

for the factor analyses of the allenatlon 1nstruments

When relatlonshlps between alienation and influence were

.studied the number,of respondents dropped to 276.

he following general descrlptlon of the 291 teach-

ers’is. based on data presented in Tables 5. 1 and 5.2:

, Table 5.1 1nd1cates the follow1ng descrlptlon of T
the respondents Seventy—four percent of the teachers were .
female. ~ Sixty-six percent of the respondents were younger
than thirty-six years of-age; while elghty—four percent
were at least’ forty—flve Seventy~-four percent had at «
1east a Bachelor s degree1w1th an additional eighteen per-
cent having more than'a Bachelor's degree but less than a

Master's degree. The dlstrlbutlon of teachers over the

varlous grade 1evels was approx1mate1y even.

‘49



TABLE 5.1

(N = 291)

. o
© BAGKGROUND ITEMS OF TEACHERS

50 .

CATEGORY

zZ
SEX: .
Male 23 4
‘Female . 7402
No Response 2.4
AGE:
< 26 19.9
26 = 35 45.7
36 = 45 18.2
46 — 55 8.9
56 - 65 4.8
> 66 -
" No Response 2.4
ACADEMIC BACKGROYND: , |
’ Less than a Bachelor's degree 32.0
Bachelor%s degree : 42.3
More than a Bachelor's degree 17.9
‘Master's degree 4.8
~More than a Master's degre%‘ .7
‘ Doctor's degree -
No Response . 2.4
- GRADE LEVEL ASSIGNMENT: ’
o Kindergarten 6.9 -
Gr. 1 1.9 .
Gr. 2 8.2
Gr. 3 3 10.7
Gr. & . | 1204
Gr. 5 | 16.8
Gr. 6 | 10.3
Gr. 7 ‘1’ . 13.4
Remedial, Library, Etc. ~9.6
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In reference to tenure, (Table 5.2), forty-two

percent of the teachers had five years or less of teaching
experfénce. Fiffy—one’percent of respondents had taught
for between six and twenty-one years inclusive. Fifty-
one peréeﬁt of the teachers had 1-5 years tenure in theilr
district. Seventy-two percent of the teachers had‘beén’
_assigned to a school for five yéérs or less. Eighty4two 
percent-of‘the'teachers.had been agsigned'to a school with
the éame principal for five years or less and fifty-five
percent for two years or less. Twenty-nine percent were
completing their first year in the school with the prin-

cipal.
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CHAPTER 6 )

EMPIRICAL DEFINITION OF ALIENATION

FACTOR ANALYSIS

Q{, x«
- For this study, teacher responses to the items of
the Teacher Alienation Inventory (TAI), Extended Teacher
Alienation Inventory (ETAI), Sense of Autonomy (SOA), and

Sense of Powerl (SOP) scales were subjected to analysis

b .
by the SPSS subprogram FACTOR (PA2). This program util-

izes communality estimates in the .main diagonal elements

of the correlation matrix and employs an iteration proce~
dure for improving the estimatea of communality. The

crogram therefore produces inferred principal-factor solu-
tions (see SPSS, 1975:479-480). .

Factor loadings greater than or equal-to .40 were
considered s1gn1f1cant thereby reducing the gradual 1n-"
trusion of unlque varlance into later factors (Child,
1970:45-46) .

Id con81der1ng the acceptability 3f factors, /
Kaiser's criterion (eigenvalues greater than one) ‘and
Catgell‘s scree test were utilized. In‘easence; the, scree
test deterﬁines-whether eigenvalues less‘than one may be

extracted by plOttlng the latent roots agalnst the factor \
L 3

umber At the’ p01nt at whlch the curve beglns to develop

i

oL BT S
. D T
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into a linear relationship, the maximum number of factors
that méy be ex(t'::m:)acted.has‘ been d’rmined /(»CaFtell, 1966;
child, 1970). Therefore, to apply ghe scree test a mini-
mum of n + 3 fectOrs, where n represents the number of
factofs with eigenvalues greater than or equal to one, 1is
required.

&
BERY

ANALYSIS OF THE TEACHER ALIENATION INVENTORY (TAI)

The means, as deterﬁihed by this preeent study,
for the five items ranged f;om a low of 1.73 to a high of
2.68 over a five point Likert-type scale (Tabie 6.1).
With a high scale score representing feelings of‘high
~alienation, Table 6.2 reveeled that the respondents tended
to be highly alienated with respect to their relation-
ship with the principal. That is, with regards to the
priﬁcipal's openness on educational mafters, 69.07% of the
respondents were highly alienated and 76.17% were highly"
alieﬁated when the prihcipal's Willingness to delegate

authority was of concern.

Q

Intercorrelatlons Among TAI Items

Pearson correlations among the five items of the
scale were generally low with correspondlngly low common
variance, as indicated by 52_(Table 6.3). The probablllty
jevel in all relationships was less than or equal to .001.

However, the correlation between satisfaction with prin- .




TABLE 6.1

MEANS OF ITEMS FROM TAI SCALE

(N = 291)

56

STANDARD
ITEMS MEAN -DEVIATION
1. I do things at this school that I ’
wouldn't do 1f it were up to me. 2.275 1'180
2. When things ' get rough in my school,
I just have to take it the way it 2.684 1.320
is.
3. I am satisfied that my principal ° ‘ =
is open to my ideas on educat?onal 2’096‘ 1.194
matters. ‘
4, I am satisfied that I have been'
- given .enough authority by my 1‘729~ 1.006
o principal to do my job.well.
5. I am just a cog in \the machiner%
o 'th%s school. \\ 2.089 1.237

Reflected Itemq

P S
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] TABLE 6.2
FREQUENCY DISTRIBUTION OF THE TEACHERS'

RESPONSE TO THE TAI SCALE-
(N = 291)

ABBREVIATED TAI ITEMS

CATEGORY - ‘

1 2 - 38 42 5

7 7 7 % %
| (Never) T as0 247 s o 45,
2 - 28.9 21.6 8.9 4.8 22,
3 | S 19,9 25.8 | 16.5 1.7 14,
4 ) ol 16.2  27.8 25.4 ,1;.
5 (Always) w1 11.7 41.2  55.7 . . 4,
. \

Items were reflected in their substantive meaning
when 1interpreted for scoring. _



. : , ’ 100° ¥ Jyax
sW3IT PIIIITIAN

*700yd8 8143 Jo Kiduiyoeuw
ay3 uy 303 ® 3sn{ we ¢

Mua qof
Au op 03 Auaaocﬁu fm £q
£3130y3ne y3nous uaa1s usaq
L6T" x99y’ o , : aAey 1 IBY1 PITIsTIes we | e

*s19378W
ﬁucoaumozvm uo 8EIPL
Au 03 'uado 81 yedyourad

981" wxxl€9" €19 »xx889° ) fw jeyy parjsTIms we 1 g
A . : ‘81.31 fea wnu 11 aje]
’ : 03 aaey isn( 1 ‘jooyss Au

021" xxxf1%°  960° xxxl0£° UL1" wxxf1¥%° ‘ ut cw:OM 1238 s3ury) usyy 2

. ‘au 07 dn azam
’ 3T J1 Op3,upinom ] 38Y)

€61°  #exZ0€°  T60° xeax¥0C'  €L0° #xx0LZ°  TH1°  sxxllE" : Tooy>s 8143 38 sButyl op I L.
3 3T 3 3 3 I 7 = 7
S ¢ (4 1 . SWALL

SHALI Q3ILVIATIGCY

(162 = N)
37Y3S 1V IHL NO SW3LI 40 XTHLVW NOTLYI3Y¥OIHILINI

€19 3avL



59

cipal's openness to ideas on educational matters and
.satisfaction w1th the principal grantlng teachers enough

authority had a reiatlvely hlgh coeff1c1ent (r = .688,

x? = 473, p = .001).
Validity
To measure the comstruct validity of the scale
v

items a varlmax rotated factor analysis was utilized.
Though such a procedure had not been reported by Isherkood
and Hoy (1973), subsequent correspondence with Isherwood
revealed that, in fact, a factor analysis had been perj.
formed on the TAI scale. Thewtesult of this analysis was

that the five powerlessness items of the TAI scale 1oéded

-

on a single factor.
. The performance of a factor analysis on the items
of the TAI scale resulted in the extraction of a single
factor with an eigenvalue greater than or equal to one
(Table 6.4): The eigenvalue was 2.07910. With all items
loading beyond .40, furthef.supportvwas given to Isher- 
'”woad's claim that the‘items of the Teacher Alienation
Inventory measured a gingle dimension, which h- labelled

-

- powerlessness.

ANALYSIS OF THE EXTENDED TEACHER ALIENATION
INVENTORY SCALE (ETAI) ‘

The means of the add1t10nal two items to the
—\'( “ _'



TABLE 6-4 B ) '\.\
FACTOR ANALYSIS (VARIMAX ROTATED) OF THE TAI SCALE
‘ (N = 291) " g
FACTOR
ITEMS. LOADING
1. I‘dO‘things at this school L483%*
‘that I wouldn't do if it :
were up to me.
2, When things get rough in my " . 559%%
school, I just have to take
, it the way it is.
3.4 I aml satisfied that my . 763%%
principal is open to my
' ideas on educational
matters.
4.2 1 am satisfied. that I have < 731%%
been given enough authority
by my principal to do my
job well. .
5. I am just a cog in the o . 645%%
machinery of this school.
Eigenvalue ‘ - 2.07910
Percentage of Variance . 100.0

AN
\
N\ ¢

\

4 Reflected Item

o Ldiing > .40

RN
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. #

Teacher Alienation gnventory scale, addeq by Balderson

(1974), were within the same rangg’as reported for the

" TAI scale (Table 6.5). Examination of Table 6.6 revealed

that the respogilents ‘tended to be more alienated (dis-—
satisfied) with colleagues' openness to ideas on educa-
tional matters (64.0%) and students' acceptance of teachér

authority (79.0%).

& . , “. .

Intercorrelations Among ETAI Items X »
As found with the TAI items, intercorrelations
among the seven items of the ETAI scale were low (r =

.001) (Tdble 6.7). The

]

058 p- = & 164 to r = .688, p
correSpondlng rﬁnge of r2 (r2 =..003 to 52 = .479) indicated
a low common varlance among the seven items.

- Low correlatlon of .the five TAI items wlth the

'r:added tWo 1tems 1nd1cated that the two items were contrlb—

“‘only‘the flve 1tem scale

s(
'.utlng lfttle to the strength of’ the original scale. Th1s
*weak relatfonshlp, however did not take away from- the

flntencorrelatlon between 1tems 3 and 4 establlshed with

v

S

Va11d1tx . ' ﬂ

f,_-':‘

Prev1ous ana1y31s of the TAI items had resulted in

<&

fltems 1oad1ng 31gn1flcant1y on a single factor (Table 6.4);

'however a. varlmax rotated fac analy31s of the ETAI

items’ resulted 1n the 1oad1ngs belno distributed over two

:factors. That is, factor ana1y51s of the ETAI scale resulted
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. TABLE 6.5 S
B MEANS OF ITEMS FRQM'ETAI SCALE
| (N = 291)
T L : S S - STANDARD
- IT§M§;. e MEAN * DEVIATION
1. I do things at ‘this school that 1" 2.275 . 1.180
o w0u1dn t do if it were up to me.
) o R ; ‘ =
2. When things get rough in my - 2.684 - 1.320
. -school, I just have to take it ' . : - :
) the way it 1is.
3.2 :I am satisfied that my- principal 124096 ’ 1.194
~ % ~is-open 'to my 1deas on educatlonal - ’
matters.‘ . , | ‘ ¢
. . . . % - R oo
4.2 1 am satlsfled that I have been : 1,729 1.006
S given enough authority by my. . ,
pr1n01pal to do my JOb well .
5. 1 am‘Just a cog in the- machlnery 2.089 1.237
o of this §§h001 s . v . o
o oo v ) . e
6.2 I am ‘satisfied ‘that my colleagues 2.306 1.189
o in this school are -open to my : ST <
ideas on educatlonal matters. T .
7. ?j I am_ satlsfled that the students - 1.945 ‘ .967

“of this school . have “accepted my’
authority enough to’enable me to
do’ my JOb well. =

i

a . e '
Reflected Item . . 0
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in a reclusterlng of the flve items of the TAI scale

clustering these two items did not load 51gn1f1cantly with
%
either cluster (Table 6. 8)

It appeared from these factors that the concept
‘Powerlessness has two dlmenslons

1. _Teacher~Pr1nc1pa1 RelationS' Teacher satisfac-

tion w1th thelr pPrincipal ‘is p031t1vely related
to the openness of the principal and the princi- 1
pal's w1111ngness to delegate authority. |

2. Co og Factor Teachers _are just cogs 1in the
| lmachlnery of the1r schéols, d01ng thlngs that

_they would né 1f it werge solely up to them

Just the way they are durlng

Applying Kalse% s cr'terlon, however, permitted only
‘factor one-s (teacher pr1nc1pa1 relatlons) to be accepted,
as con31st1ng of items measurlng powerlessness The’
elgenvaiye wak 2.25936. e , ‘

32

ANALYSIS OF THE SENSE OF POWER SCALE (SOP)

The means for the six 1tems Sense of Power scale
ranged from a low of 1.81¢to a hlgh of 3.36 on a flve
point scale (Table 6.9). The data in Table 6.10 appeared

to 1nd1cate that the respondents were teachers who tended
R .
¢
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TABLE 6.8

66

FACTOR ANALYSIS (VARIMAX ROTATED) OF THE ETAI SCALE

(N = 291)

FACTOR LOADING

ITEMS ,
. i 2
1. I do things at this school that .184 . 549%%
I wouldn't do-if it were up to . .
me. .
S 2. When things'get rough in my L2490 .600%%
school, I just have to take it Y
the ,way it.is. '
3. L ,éati&figd-ghatnmy principal .793%% « .276
Bg¥en to my* ideas on educa-
tional matters;, ° e R
U s " ws
4. I am satisfied that:I hfge been 77 6%% 264 7
given enough authority‘by my =~ S
principal to do my job well. L §§
5. I .am just a cog in tﬁéfmachinery‘,#371_? . 538%%*
' of this school. - ‘ T = &m, /
- . - i g
6. I .am satisfied that my col- . 097 ‘160

leagues in this school are open
to my ideas on educational
matters.

.063 | .289

7.2 1 am satisfied that the students
of this school have accepted my
authority ough to enable me to
do my job 3§lev . : ,
- A 7 .
' Eigenvalue . 2.25936 42401
Percentage of Variarnce

a

84.2. 15.8

e

~

8 Reflected Item

wk Loading > .40

o
P
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/- TABLE 6.9 @
MEANS OF ITEMSTFROM THE . SOP SCALE
: (N- = 291)
- {:‘;
STANDARD
ITEMS - o ‘ MEAN DEVIATION"
¥ .
B ) - .
1.? Believes he has some gontrol over =~ 2.450 1.157

what textbooks will be used in

the classroom. ' e
C 2. Feels he doe%(not know what is
going on. in Fhe higher levels of
admlnlstwlog . .
f 3. Never has a- chance to

school committees whic
important decisions fao
school district. ’

i Collsiders that he has little to 3.357
say about what teachers w111
work with hlm on -a JOb

a

5.4 Usually can flnd ways of gettlng ﬂévj.Zlo

district-wide policies changed if -
he feels strongly enough about
them o o

6. Feels he has llttle to say about
< s trigR-wide p011c1es relatlng
to teachlng.

-

2.887.

1.358
1.224

1.245

—

4 Reflected Item S R

T B
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] _TABLE 6.10
FREQUENCY DISTRIBUTION OF TEACHERS' RESPONSE
' " TO THE SOP SCALE .
(N = 291) L
i ’ '
'ABBREVIATED SOP ITEMS |
CATEGORY — —
~ ’ 12, ; 3 4 52 6
z % % 2% %
1 (Strongly = 5.2 9.3 49.8 11.0 18.2 16.2
- Disagree) . A )

2 14.8. 22.3 31, 4% v 19.9  24.1  23.0
3 oeHe 261 234 10.3¢ 18.9 26.8 = 28.9
& 32.0 25.1 4.1 ¥22.7  22.3  19.9

5 (Strongly 24,1 19.9 4.1 27.5 8.6 .12.0

Agree) ' - &
b rgig_
© n
9 . k7 N
2 Ttems were reflected in thelr

when 1nte§Preted for scoring.

substantive meaning

E



o
to cluster around a midpoint betweeh alienateg and not
~alienated. The exception to this was inrelation to the item
regarding teachers' opportunity to‘work’onfschool commit-
' tees (SOP 3). Here 82.4% of the respondents leaned |
towards the disagree end of the scale Thlg flndlng
indicated. that the respondents were low on feelings of

LY

alienation w1th regard ‘to qbls “1ssue.

RS
o

Intercorrelatlons Among SOP Items -

e ﬁ“‘ lhﬁereorrelatlons among the six SOP 1tens ranged
p»—_

from T = .091 to £ = .461 (Table 6. 11). These low correl-

-

ations produced correspondlng 16w common*varlance’yas
2

indicated, by r2 '(r = .008‘to r-. = ,212).
o =" e
“ValiditzA

Moeller (1964) and Moeller and Charters (1966)

did not report a factor analysis of the Sense of Power
scale. In order to assess the construct validity of their
SOP scele, the present study subjected the items to a
;arimax'roteted factor analysis. The result of this anal-
ys?s was -the extractlon of a single pr1nc1pa1 factor.

The eigenvalue was 1 47606 (Table 6.12).

From this finding, we may conclude that the Segse
of Power scale %Pes possese construct valldlty, as Moeller
claimed in his writing of 1964. Though this study placed
.significaht loadings at'greateréthen:pr equal to .40, the

margin 0f rejection for the loadings ofditehsil (.394) and

g
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TABLE 6.12 . &
FACTOR ANALYSIS (VARIMAX ROTATED) OF THE SOP SCALE .
(N = 291)
FACTOR
TIEMS LOADING
‘ f‘f- Be'lieves he has some control over .394
"~ "what textbooks will be used in
. the classroom. .
2. Feels he’does,not know what 1is L 668%%
'going on in the higher levels of
administration.
3. Never has a chance to work on L6153
' school committees which make
important decisions for the
school district.
4. Considers thqﬁ he has little to . 400%*
- say about what teachers will work :
with him on a JOb
5.9 Usually can find’ ways of getting .519%%
district-wide policies changed .
1f he feels strongly enough.
about them. |
6.. Feels he has little to say about .335
district-wide policies relating
to teaching.
Eigenvalue ‘ 1.47606
Percentage of Variance . 100.0

8 Reflected Item

=

*% Loading > .40
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\
6 (.335) was small. The concept of powerlessness measured
by this scale was that teachers felt powerless with respect

to district policies. Q

ANALYSIS OF THE SENSE OF AUTONOMY SCALE (SOA)

The means for the twenty-six items ranged from a
low of 1.522 to a high of 3.997 on the six point scale
(Table 6.13). Examination of the means indicated that
items dealing w}th "pacing" (SOAll, 2, 4), "pressure of
expeeﬁgtions" (SOA 6’1;"8’ 20, 22), and "powérrof Fhe 
teacher" (SOA 24, 26) tended to cluster near the low-end
of the scalé (paéing-—2.92; pressure of expectations-—-

45:@%; power of the teacher--~75.3%). Thus, 1it peared

that with regard to these issues the respond re
- ) i . -

. ~ . . . . &y
low in feelings of alienation. ¥
- v .

Intercorrelations Among SOA#Items
: f

The research team of Project MITT at the Univer-
Qéity of Oregon repofted intercorrelations only for inter—
pretable factors resulting from factor analysis. In B
applying subprogram PEARSON‘CORR to the twenty-six items |

.of the SOA scales, this study found a low correlation and

2

corresponding low common variance between\gre items (r =
.006, £“ = .00004, p = .461 to r = .542, r?

= .294, p =

".001).

o
@
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TABLE 6.13

MEANS OF ITEMS FROM THE SOA SCALE
(N = 291)

+ WD
-

o STANDARD
ITEMS , MEAN - DEVIATION

On the whole, my students and T 1.863 1.045
can establish the rhythm of :

daily activities rather than

have it determined for us by

people or events outside the

classroom. :

Cen ally speaking,.I.believe 1.722 .815
T n pretty well decide my ’ -
o pace of work as a teacher.

Much of the time I feel 3.021 1.433
pressed by the daily schedule. : i

In my present job I feel 1.869 .970
relatively free to detide how -

fast to cover instructional \
material with my students. - : ‘

Curriculum guides exert an T 2.285 1.245
uncomfortable influence on :
whap I teach. . =i

I sense pressure -from the 2.038¢ . 1.298 /
administration concerning , o C
how I spend my time during :

the school day..

In this school a teacher has 1.839 - 1.253 v
to look busy when he is on - -~
duty, even if there is nothing ‘

urgent to do.

I am so tied down to ‘the| ‘ 2.488 . 1.603.
‘classroom that I would find' ‘ ‘ -
it hard to take a short. break
from the kids, evan.if I - ' *
really needed to. T
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TABLE 6.13
(CONTINUED)

o~

, . STANDARD
ITEMS : MEAN DEVIATION

&

5

"
4'-3.
: »
«

9.2 I doubt that I would have - 3.801 © 1.711 3!
trouble getting a few days : }f‘” -
off from school once in a

. while to attend to personal

' business. 4 _—

. T
10.? Aside from things which lie 2.35¢4 1.400
in myself;, there is little .
‘that holds me back from doing
a good job of teaching.

-

11, I simply cannot, find the time 2,900 1.502
I neeg i1n this ®chool to do ‘
the kitd of| teaching I know
I am able to do. '

12.% I feel as though I can pretty . .3.997 L.661 - -
well decide %hat youngsters I
will work with in my classroom.
. -y ) : 3 - N .
¢ 13: I -rarely hdbe\a chance to use ... 1.997 » 1.199 YD)
; the teaching methods I, think =~ - ’
work best for me. = |

14.2 I feel free to try out new 1.873  1.133
' .teaching ideas with my classes. '

15. Generally speakigg, I féel as 2.058 1.183
: though the teaching techniques .

. "+ I can use are closely controlled

in this\schole'A_\‘

16.2 School funds permitting, I 2.117 1.260
: believe I am perfectly free to . :
-~ use whatever ilnstructional .
materials I think-will work- -

.. with 'my classes;i*gf%i S
+ - ‘\ . " - - \ oLe N ™ . [ . . e i .
LS AV C 5 , S
This' school exerts’ gn\’exgces— . 2,258 - -1.315
sive-influence on the \discipline - . ) '
measures [ can use in Fhe . \ L &
- clagsroom. .. Sy ’ : )
EE ‘

# -
.
v

OGS

| kY
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*TABLE 6.13
(CONTINUED)
L8

ILy
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ITEMS

¢

- MEAN

»

STANDARD
DEVIATION

18.

19,

20.2

I would have uneasy feelings if

I gave unusually high (or Iow)
grades to my classes, even though
I had sound reasons of my own for
doing so. '

I feel I have little say over how
the progress of my students 1is to
be judged.

I am confident. that the principal

. strusts my jhdgement when it comes

21.

22.

24,

25.

K’ 5
2L P

to evaluating class performance
of students. -

I feel that in this school I must
abide by someone else's ideas on
how I should grade my own students,

which I do not feel as though
Ssomeone were peering over my

shoulder at the way I teach.

B 3 N

I feel free to s y whatever T
wish to my pupifls in the class—
room. = \ : "\

I must constantly be on gua
around here against‘doingfor
saying the wrong things 1n my
teaching. ‘

j/ﬁylot of“the(time~1~have'the'idea, 1.522//? o
7 that other teachers want to find o

out what.I am doing in my class-
\room teaching just so they can -

R )

w *JJUdg?’me ;';-‘ e . o
¥ . B , . .

2.213

1.784

1.866

2065

i

J

This is one school, at least, in &.062

°

2.068

1..993

1.498

1.094

1.334

A
.

1%262.
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TABLE 6.13 -
(CONTINUED)
STANDARD
ITEMS MEAN DEVIATION
26. This is a community where a 2.072 1.171

teacher must be especially
careful not to discuss topics
in his classes which are
controversial.

2 Reflected Item *
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Validity

The research team for Project MITT employed a

varimax rotated factor analysis to establish the construct

validity of the Sense of Autonomy scale items. When the

analysis was performed with twenty-nine other items from

five different scales, the team found that the scale was

substantially independent of other ‘phenomenological vari-

[ 4

ables measured in the same questionnaire (Charters, 1973:

235). In applying the criterion that only factor loadings

of .40 or greater were acceptable, the research team were

able to extract seven factors. Of these seven factors,

r 4

only five were given as beipg interpretable and’}abelled.

The fact remains, however, that the five interpretable
factors are substantially intercorrelated (r's from
13 to .41) and all of the 24 1tems seem to tap a
single underlying attribute of teachers -- their
feelings of autonomy ip the work of teaching.

: (Charters, 1973:251)

Factor analysis of the responses to the SOA 1tems,

by the present stuiy, resulted in the extraction of two

principal factors with eigenvalues greater than or equal

to one. These eigenvalues were 6.283 .and 1.122. Cattell's

scree test permitted the extraction of a third factor

(Figure 6.1).

Th.. factors extracted appeared to be measuring

three separate dimensions of powerlessness. (Each factor

was one of the factors established by the Project MITT

team analysis.)
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1. Grading: Teachers are uneasy in applying
their professional judgement to the grading
of students.

2. 'Pacing: Teachers are unable to establish the
pace-~they will follow in relation to the class-
room and their work as teachers in general. |

3. Pressure of Expectations: Teachers are continu-

ously pressured by the administration to be

engaged in professional activities and conduct.

ANALYSIS OF COMBINED SCALES

Intércorrelations Among ETAIL,
BO0A, and S0P ltems *

-

Correlations among iféms of the combined scales
were found to be similar to the intercorrelations of items
on any of the individual scales. The range of the inter-
correlations of the combined scale items was from r = .0004 -
(x? = .0000, p = .497) for SOA 9 with SOP & to r = .6879
(r2 = .4732, p = .001) for ETAL 3 with ETAL 4. HNote-
worthy is that the correlation of ETAIL 3 and ETAI 4 has
remained intact at the same r and p values when all items

of the three different scales were combined.

Validity
\
Factor analysis of the responses to the thirty-
nine items extracted four principal factors satisfying

Kaiser's criterion. The eigenvalues were 8.24030 (21.17%
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\)

of the .total variance), 1.39165 (3.6% of the total vari-
ance), 1.27924 (3.3% of the total variance), and 1.13473
(2.9% of the total variance). Application of Cattell's
scree test (Figure 6.2) permitted the extraction of a
fifth factor whose value was .98153.‘ These five factors
accounted for 33.4% of the total variance of the items.

Factor one accounting for 21.17% of the total vari-

ance would tend to indicate that teachers' freedom in the

J“

grading of students would account substantially for teach-
ers' feelings of alienation.

Thus, when all scales were combined and analyzed,
the concept of powerlessness was found to consist of five
dimensions. These dim!%gions were labelled grading,
pacing, teacher-principal relations, district pol-
icies, and pressure of expectations. The description
of each dimension was given earlier as a result of
the factor analysis of the ETAI, SOA, and SOP scales,
separately. '

To examine the fgeliability of each measure, the

five dimensions of powerlessness were subjected to analy- '

sis by the SPSS subprogram RELIABILITY. The alpha reli-
abilities were as follows: Grading = .70624, Pacing =
.67169, Teacher-Principal Relations = .80806, District

Policies = .61464, and Pressure of Expectations = .67795.

[
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SUMMARY i

In examining the meaning of alienation, the
researcher decided that Seeman's (19?9) framework was 1lnade-
quate for this study. Instead, a multidimensional aspect
of Seeman's concept powerlessness (one of his five dimen-
sions) was found to be a more satisfactory definition of
alienation.

The empirical dimensions of powerlessness and the
items used to obtain their measurement in this study are

presented below.

1. Grading
R SOA 18: I would have uneasy feelings if I gave
unusually high (or low) grades to my
classes, even though ‘I had sound

reasons of my own for doing so.

SOA 19: 1 feel I have little say over how the
progress of my students is to be judged.

SOA 21: 1 feel that in this school I must
abide by someone else's ideas on how I
should grade my own students.

2. Pacing
SOA 1: On the whole, my students and I can
. establish the rhythm of daily activities
rather than have 1t determined for us
by people or events outside the class-
room. (Reflected)

r

SOA 2: Generally speaking, I believe I can
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. pretty well decide my own pace of work
as a teacher. (Reflected)

SOA 4: In my present job I feel relatively
free to decide how fast to cover
instructional material with my stu-
dents. (Reflected)

3. Teacher-Principal Relations

ETATI 3: I am satisfied that my principal is

g open to my ideas on educational matters.
(Reflected) R S
ETAT 4: I am satisfied tha been given
] dix . <t
enough authority by my principal to w
do my job well. (Reflected)
4. District Policies

SOP 2: Feels he does not know what is going
on in the .higher levels of administra-—

tion.

SOP 3: Never has a chance to work on school
committees which make important
decisions for the school district.

SOP  5: Usually can find ways of getting
district~wide policies changed if he

feels strongly enough about them.

(Reflected)
S
5. Pressure of Expectations
SOA 6: 1 sense pressure from the administra-

tion concerning how I spend my time
during the school day.

SOA 7: In this school a teacher has to look
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busy when he is on duty, even if there
. 18 nothing urgent to do.

SOA 8: I am so tied down to the classroom
# that I would find it hard to take a
short break from the kids, even if I
really needed to.

These five dimensions of powerlessness were employed

in testing the study's hypotheses.
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CHAPTER 7

COMCEPTUALIZATION OF FURTHER RESEARCH HYPOTHESES

Given the’results of the {actor analyses which

revealed the multidimensional nature of powerlessness, the

earlier hypotheses were further delimited to explore the

relationship between each dimension of powerlessness and

_influence over school matters. For easy reference, the

numbering of the following hypotheses will follow those

previouély stated.

Individual

INFLUENCE OVER SCHOOL-WIDE MATTERS

Teachers

HlaI:

Hia2®

HlaB:

HlaQ:

Teacher powerlessness with respect to the

‘grading of students is negatively related to

the i1nfluence individel teachers have over
school-wide matters.

Teacher powerlesbness with respect to pacing

is negatively related to the influence individ-
[ J

ual teachers have over school-wide matters.

Teacher powerlessness with respect to teacher-

principal relations is negatively related to

the influence individual teachers have over
school-wide matters.

Teacher powerlessness with respect to district
policies is negatively related to the influence

86
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Colleagues

Hipy:

Hipo:

Hib3:

1bs -

Hibs:

Principals

H1C1:

87

individual teachers have over school-wide
matters.

Teacher powerlessness with respect to pressure
of expectations of teachers is negatively >

related to the influence individual teachers
have over school-wide matters.

Teacher powerglessness with respect to the grading
of students is ntgatively related to the influ-
ence colldagues have over schoel—wide matters.

Teacher pdwerlessness with respect to pacing
i1s negatiyely related to the influence colleagues
have over‘school—wide matters.

Teacher powerlessness with respect to teacher-

principal relations is negatively related to

the influence colleagues have over school-wide

matters.

Teacher powerlessness with respect to district
policies is negatively related to the influence
colleagues have over school-wide matters.

Teacher powerlessness with respect to pressure
of expectations of teachers is negatively related

to the influence colleagues have over school-
wide matters.

Teacher  powerlessness with respect to the grading

»



of otd)\nt- is positively relsted to the
influence principals have ovér school-wide
- matters. .

chz: Teacher pbwgrlelnneol with respect to pacing
is positively related to the influenge prin-
cipals have over school-wide matters.

Hica: Teacher pqvcrleslness with respect to teacher-?
g_)ncxgpl relations 1s positively related to

the influence principals have over school-wide
matters.

' Hica: Teacher powerlessness with respect to district
policies 18 positively related to the influence
principals have over school-wide matters.

Hi.g: Teldcher powerlessness with respect to pressure
of expectations of teachers 1s positively

related to the influence principals have over
v’

school-wide matters.

External Actors

Hldl: Teacher powerlessness with respect to the grading
of students 1is positively related to the
influence external actors have over school-wide

matters. . T
Hig2: Teacher powerlessness with respect to pacing ~

1s positively related to the influence externral
actors have over school-wide matters.
N
H1d3: Teacher powerlessness with respect to teacher—
principal relations is positively related to

0



Hig4°

Higs®

Individual

89

the influence external actors have over school-

wide matters.

Teacher powerlessness with respect to dis€rict
policies 1is positively related to the influence
external actors have over school-wide matters.

Teacher powerlessness with respect to pressure
of expectations of teachers 1s positively

related to the influence external actors have

over school-wide matters.

INFLUENCE OVER CLASSROOM MATTERS

Teachers

Hoar:

HZa2:

Teagykr powerlessness with respect to the
grading of students 1s negatively related to
the i1nfluence 1ndividual teachers have over

classroom matters.

Teacher powerlessness with respect to Eacfng

1s negatively related to the influence
individual teachers have over classroom matters.
Teacher powerlessness with respect to teacher-

principal relations 1s negatively related tco

the influence individuals teachers over cla:- .-

room matters.

Teacher powerlessness with respect to district
policies 1s negatively related to the influence

individual teachers have over classroom matters.
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H2a5: Teacher powerlessness with respect to pressure

of expectations of teachers is negatively

related to the influence individual teachers

have over classroom matters.

Col leagues

H : Teacher powerlessness with respect to the
2b1 . >SP
grading of students 1s negatively related to
the influence colleagues have over classroom

matters.

2b2" ?eacher ?owerlessness with respect to pacing
is negatively related to the influence colleagues

have over classroom matters.

H°b3: Teacher powerlessness with respect to teacher-

principal relations is negatively related to

the influence colleagues have over classroom
matters,

H”bA: Teacher powerlessness with respecf to district
policies is negat..ely related to the influence

colleagues have over classroom matters.

b5 Teacher powerlessness with respect to pressure
of expectations of teachers 1s negatively

related to the influence colleagues have over

classroom matters.

Principals

“Teacher powerlessness with respect to the
grading of students 1s positively related to
the influence principals have over classroom

matters.



H2c2: Teacher powerlessness with respect to pacing
is positively related to the influence prin-
cipals have over classroom matters.

H,.3: Teacher powerlessness with respect to teacher-

< - j - . - 3 -
principal relations 1s positively related to

the influence principals have ower classroom
matters . l

Hoog® Teacher powerlessness with respect to district
policies is positively related to the influence
principals have over classroom matters.

205" Teacher powerlessmess with respect to pressure
of pxpectations of teachers 1s positively related

L}
to the influence principals have over classroom

matters.

”

External Actors

HZdI: Teacher powerlessness with respect to Spe
grading of students is positively related to
the influence external actors have over class—

room matters.

Hogo: Teacher powerlessness with respect to pacing

is positively related to the influence external

R

H7d3: Teacher powerlessness with respect to teacher-—

actors have over classroom matters.

principal relations is positively related to

the influence external actors have over class-

room matters.

L]

Hogs: Teacher powerlessness with respect to district
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policies is positively related to the influence
external actors have over classroom matters.

Teacher powerlessness with respect to pressure
of expectations of teachers is positively

related to the influence external actors have
over classroom matters.

.
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CHAPTER 8

ANALYSIS OF RESEARCH HYPOTHESES

Questionnaires were considered acceptable when
respondents answered 1007 of the school-wide (I0SM) and
classroom (IOCM) items. A consequence of using the
criterion was a drop in the number of respondents from
291 to 276 (that is, a 5% loss of.rgspondents).;

To test the genéral hypothesis (H) the more
teachers are alienated the less influence they have over
school matters, SPSS subprogram PEARSON CORR was utilized.
Tﬁis subprogram produced bivariate zero-order correlations
between variables of powerlessness and influence. This
chapter presents the resulting bivarfate associations
between the five dimensions of powerlessness and influence
over school-wide and classroom matters.

L]

 POWERLESSNESS AND INFLUENCE OVER SCHOOL-WIDE
MATTERS (IOSM)

Generally 1t was hypothesized that a negative
relationship would exist between powerlessness and influ-
ence over school-wide matters. That is, the more power=—
less teachefs felt the less influence they would feel

they had over school-wide matters (Hy).

95
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N

Powerlessness and Self-10SM

. Given the gzeneral hypothesis (H,), exploration
was undertaken to see whether the dimensions of powerless-
ness would be negatively related to the degree to which
individual teachers influenced school-wide matters.

The observed relationships supported these expec-—
tations (Table 8.1). It was found that powerlessness with
respect Fd grading, pacing, teacher-principal relations,
district policies, and pressure of expectations were nega-
tively and significantly related to individual teacher
influence over school-wide matters. The correlations ranged

from r = -.138, p < .01 tor = -.287, p < .001 (Table 8.2).

Powerlessness and Colleague-I10SM

Given the general hypothesis (H;), it was expected
that the five dimensions of powerlessness would be nega-
tively related to the degree to which teachers perceived
that colleagues influenced school-wide matters.

The direction of the observed relationships
supportei‘these expectations with one exception (Table 8.3).
This exceélion was the association of pacing with determin-
ation of educational goals and student grading practices.

The data in Table 8.4 indicated that powerlessness
with respect to teacher-principal relations and district
policies were negatively and significantly (r = -.106,

p < .05 tor = -.197, p < .001) related to perceived
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colleagues' influence over school-wide matters. Power-
lessness with respect to pressure of expectations, though
in the“predicted (negative) direction was insignificant
over certain school-wide matters. Colleagues’ influence
over the planning of the general curr{culum wvas '
found to be negatively and significantly related to two

dimensions of powerlessness: (1) grading (r.= -.119,

P < .05) and (2) pacing (r = -.148, p < .01).

Powerlessness and Principal-10SM

Given the general hypothesized association between
powerleésness and influence, it was expected that the
dimensions of powerlessness and teachers' perception of.
principals' influence over school-wide matters would be
positively related. That is, as one variable increased
in stréngth a corresponding increase would occur in the
otherq variable.

The data indicated that the fiyve dimensions of
powver lessness were not significantly .05) related to
the influence principals had over determining student con-
trol and discipline practices for the school (Table 8.5).
Examination of powerlessness with the remaining school-
wide matters indicated that the observed relationships
supported the hypothesis. The significance of the correla-
tions varied from p > .05 to p < .001 (Table 8.6).

Teacher-principal relations and the pressure of
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expegtations dimensions of powerlessness were signi ficant

(p < .05) and in the hypothesized direction for four school~-
wide matters: determination of educational goals, estab-
lishment of rules and regulations, determination of student
grading practices, and planning curriculum. With the excep-
tion of planning curriculum, similar findings were found

for powerlessness with respocﬁ to grading. Powerlessness
with respect to pacing and district policies did not corre-
late significantly with an§ of the five school-wide matters.
tonsequently, the predicted positive ralationships between
teacher powerlessnes- with respect to pacing and district

policies and the influence principals ha- r school-

wide matters were rejegted.

Powerlessness and External-I10SM

Civen the general hypothesis (Hl)’ Lt was expected
that the five dimensions of powerlessness would be pos1i-
tively related to the degree to which teachers perceived
that external actors influenced school-wide matters.

The observed relationships suﬁported the hvpothe-
sized direction (Table 8.7). However, it was found that
powerlessness with respect to teacher-principal relations
was positively but non-significantly related to the. in-
‘luence external actors had over school-wide matters. The
data in Tables R.7 and 8.8 further indicated that power-

lessness with respect to grading, pacing, district policies,
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and pressure of expectations were significantly related
to external actors' influence over specific school-vide

matters.

POWERLESSNESS AND INFLUENCE OVER
CLASSROOM MATTERS (IOCM)

Hypothesis two predicted that the more powerless
the teachers were the less influence they would have over
classroom matters. As discussed earlier, the negative
relationships between powerlessness and influence variables
were explored through various sub-hypotheses of hypothesis

two. The results of this exploration are presented below.

Powerlessness and Self—-I1I0CM

v

Civen the genergl hypothesis (Hz), 1t was expected
that the five dimensions of powerlessness would be nega-
tively related to the degree to which individual teachers
perceived that they influenced classroom matter:

The observed relationships were in fhe hypothesized
direction (Table 8.9). It was found that powerlessness
with respect to pacing and teacher-principal relations
were negatively and significantly (r = -.132, p < .0l to
r = -.246, p < .001) (Table 8.10) related to classroom
matters. These matters were administering school rules and
regulations, grouping students, planning curriculum,

teaching specific lessons, classes, or groups, and student

.
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control and discipline. The analyses of powerlessness
with respect to district policies and the five classroom
matters revealed negative but non-significant relation-

-
ships. The result of these findings was the rejection of
the hypothesis that teacher powerlessness with respect to
district policies is negatively related to the influence
individual teachers have over classroom matters. Power-
lessness with respect to pressure of expectations was found
to be statistically significant in relation to the admin-
istration of school rules (r = -.117, p < .05) and planning
curriculum (r = -.157, p < .01). A negative and signifi-
cant relationship resulted for bivariate correlations
between powerlessness with respect to grading and all

matters except the teaching of specific lessons (r = -.084,

p > .05) .

Powerlessness and Colleague-10CM

Given the general hypothesis (H5), 1t was expected
that the five dimensions of powerlessness wo'ild be nega-
tively related to the degree to which teachers per%eived
colleagues influenced classroom matters.

The observed relationships did not support these
expectations (Table 8.11). It was found that the corr. -
tions between dimensions of powerlessness and collea.
influence over classroom matters were not strong enou

be statistically significant at the p < .05 level (Ta
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Powerlessnes: and Princigal-IOCM

. GCiven the assumption that teachers prefer the
J

vities of principals at the classroom level to be mini-
mSﬂ, 1t was expected that the five dimensions of power-
1e%sness would be positively related to the degree to which
teathers perceived that principals influenced classroom

matt\@rs .

\ B}
! Generally, the observed and hypothesized directions
y vp

of thé correlations of powerlessness and principal-I10CM
were iﬁ agreement (Table 8.13). The hypothesis that power-
lessnegs with respect to district policies would be posi-
tively related with principa.s' 1influence over classrbom
matters was rejected (Table R.14). As revealed in Table
.14, powerlessness with respect to grading and pacing

was positively and significantly related to principals'
influence over classroom matters, with the exception of
administering schoo{ rules and regulations in the class-
room. Positive and significant relationships was found

for teacher-principal relations with principals' 1nfluence
over grouping students in the classroom (r = .124, p < .05).
Also, powerlessness with respect to pressure of expecta-
tions correlated positively and significantly with prin-
cipals' influence over teaching specific lessons (r = .140,
p < .0l) and controlling and disciplining students in the

classroom (r = .125, p < .05).
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Powerlessness and External -10CM

Operating under the assumption that the influence
of external actors (parents, trumtees, and central office
personnel) at the ¢lassroom level 1s preferred by teachers
to be as low as possible, 1t was expected that the five
dimensions of powerlessness would be positively related to
the degree to which teachers perceived external actors
influenced classroom matters.

Fxamination of Tables 8.15 and 8.16 revealed that’
powerlessness with respeét to pacing was positively and
significantly related to the degree to which teachers
perceived external actors influenced classroom matters:

r = .109, p < .05 tor = .196, p < .00l. The data 1n
Tables R8.15 and 8.16 further indicated that powerlessness
with respect to teacher-principal relations and district
policies were not significantly related to exteggnal actors'
influence over classroom matters. A po;itive and signifi-
cant relationship was revealed between the influence of
external actors over the grouping of students (in the
classroom) for instruction and powerlessness with respect
to grading (r = .127, p < .05) and pressure of expectations

(r = 144, p < .01).
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POWERLESSNESS WITH THELAGGREGATED ~R
10SM AND IOCM SCORES

In this section a comparison 18 made of the aggre-
pgated scores of 10SM and 10CM with the five dimensions
of powerlessness.

Examination of Table 8.17 revealed that powerless—
ness with respect té grading was significantly associated
with the influence individual teachers and principals
had over both school-wide and classroom matters. The effect
of external actors on powerlessness was significantly and
positively correlated only at the school-wide level (r =
153, p < .01 to £ = .158, p < _01) (Table 8.18). The
influence of colleagues over school-wide matters was nega-—

tivelv and significantly related with powverlessness with

respect to teacher-principal relations (r = -.212, p < -01),
district policies (r = -.199, p = .001), and pressure of
expectations (r = -.137, p < .05). The powerlessness

dimension of pacing correlated with the I0SM scale 1in the
same mannér as when related to the IOCM scale. A weak

but signifﬁcant association was found to exist between
powerlessness with respect to teacher-principal relationsb
and district policies and the influence of various actors

over school-wide matters.

>
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CHAPTER O

PREDICTORS OF POWERLESSNESS
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CHAPTER 9

PREDICTORS OF POWERLESSNESS

The relationships found in the testing of hypdéhe—
ses led to the further investigation of determining what
major variables were contributing to the variance in power-
lessness. To explore this variance in powerlessness a
forward stepwise regression procedure of SPSS subprogram
REGRESSION was employed. Five steps were specified,
otherwise the default values governing the inclusion of
variables were permitted to operate (SPSS, 1975:346).
Restrictions on variables, as discussed earlier, resulted
in default values placing minimal additional restriction
on the regression equation. This chapter, therefore,
discusses the con;ributions that the resulting major vari-
ables made towards contributing to the variance in the

dimensions of powerlessness.

PREDICTORS OF POWERLESSNESS WITH
RESPECT TO GRADING

N

Grading and Aggregated Influence
Variables i

Table 9.1 shows a summary of the results of a stand-
ard forward stepwise regression procedure used to analyze

the varjation in powerlessness with respect to grading

123
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accounted for by influence (aggregated) variables. The

R for these five variables was .352 and it was statistical-
ly significant (F = 7.656; df = 5,270; p < .001). The vari-
ance included in the final solution as indicated by 52 was
12.47.

Examination of the contributions of the indepen-—
dent variables revealed that only the variénce in grading
accounted for by self-IOSM and principal-10SM were statis-—
tically significant. The two variables combined accounted
for 10.5% of the variance in powerlessness with respect to
orading, or approximately 84.7% of the total variance 1in
grading accounted for by the five variables. However,
predictive power of the equation increased by only 3.17

with the addition of the second variable, principal-T10S8M.
P

Grading and Individual Influence
TVariables

The variance in powerlessness with respect to
srading accounted for by the forty variables of 10SM and
IOCM is presented in Table 9.2. An examination of the order
in which the independent variables were selected 1nto the
revsression equation revealed that individual teacher's
influence over planning the curriculum at the school level
ranked first in terms of proportional reduction 1n unex-
plained variation 1in powerlessness with regard to grading.
The 6.7% variance in grading accounted for by this i1ndepen-—

dent variable was approximately 52.37 of the total accounted-
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for variance in gowerlessness with respect to grading.

Of the five ind‘béndent variables selected into the regres-
sion equafion principals’ influence over student grading
practices (school level) did not contribute significantly

to the variance in powerlessness with respect to grading.

PREDICTORS OF POWERLESSNESS WITH
RESPECT TO PACING

Pacing and Aggregated Influence
Variables

Table 9.3 shows the results of using a standard
forward stepwise regression procedure to analyze Fhe varl-
ation in powerlessness with respect to pacing accounted
for by the aggregated scores of I0OSM and IOCM. The R
was .333 and it was statistically significant (F = 6.718;
df = 5,270; p < .001l). The variance accounted for in the

2 was 11.17%.

final solution as indicated by R
An examination of the predictive importance of
each of the independent variables selected into the regres-—
sion equation revealed that only the contributions of self-
IOCM and self-I0SM were statistically significant. The
variance 1n powerlessness with respect to pacing accounted
for by these variables was approximately 73.0% of the total
variagge I1n pacing. Of this percentage, the highest ranked

of the two independent variables accounted for 74.1% of

the combined contribution.
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Pacing and Individual Influence
Variables

Table 9.4 shows a summary of the results of a
standard forward stepwise regression procedure used to
analyze the variation in powerlessness with réspect to
pacimg accountea for by the individual IOSM and IOCM scores.

The three variables that contributed significantly
to the variation in pacing were as follows: (1) individual
teacher's influence over administering rules and regula-
tions in the classroom; (2) external influence over determ-
ining the school's educational goals; and (3) individual
teacher's influence over planning the genmeral curriculum
for the school. The R for these variables was .306 and it
was statistically significant (F = 9.334; df = 3,272; p <
.001). The total vartance in the dependent variable,
pacing, accounted for by the combination of the three
stated independent variables was 9.3% of the 11.8% when
all five variables were considered. However, the predict-
ive strength increased minimaily with the addition of each

independent variable.

PREDICTORS OF POWERLESSNESS WITH RESPECT TO
TEACHER-PRINCIPAL RELATIONS

Teacher-Principal Relations and
Aggregated Influence Variables

-
N

Table 9.5 shows a surmary & the results of a
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standard forward stepwise regression procedure used to
analyze the variation in powerlessness with respect to
teacher-principal relations accounted for by the aggre-
gated scores of influence over school matters. The R
was .399 and was statistically significant (F = 10.228;
df = 5,270; p < .001). As indicated by 52, the variance
included in the final solution was 15.97%.

Given the particular order in which the indepen-
dent variables were selected into the regression equation,
an examination of the variables' predictive contribution
to the variation of teacher-principal relations revealed
that only principal-IOCM was beyond the significance level
of .05.

Teacher-Principal Relations and
Tndividual Influence Variables

Table 9.6 shows a summary of the variation 1in
powerlessness with respect to teacher-principal relations
accounted for Sy the forty school-wide and classroom
matters variables.

An examination of the order in which the indepen-
dent variables were selected into the regression equation
revealed that all of the variables coptributed significantly.
The variable ranked first, individual teacher's 1nfluence
over the school's grading practice, contributed 8.27% or
approximately 42.77% of the total variance in powerlessness

with respect to teacher-principal relations.

~
P ~
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PREDICTORS OF POWERLESSNESS WITH
RESPECT TO DISTRICT POLICIES

District Policies and Aggregated
InflTuence Variables

Table 9.7 shows a summary of the results of a
standard forward stepwise regression procedure used to
analyze the variation in powerlessness with respect to

district policies accounted for by the aggregated scores

of influence over sehpol matters. The R was .301 and

statistically stmiFigant (F = 5.382; df = 5,270; p < .00D).

As indicated by RZ, the five selected independent variables
ps 2

t
accounted for 9.17% of the variance.

An examination of the variation in powerlessness
with respect to district policies explained by each vari-
able revealed that statistical significance was obtaine‘."
by three of the five variables. The variables, in decreas—
ing order of contribution to variation, were self-I0SM,
external-IOSM, and external-IOCM. The addition of the
variables external-IOSM and external-10CM contributed
little to the approximately 67.0% of the total variance
in district policies explained by the influence that
individual teachers have over school-wide matters (self-
IOSM) .

District Policies and Individual N
TnfTuence Variables ’

The variation in powerlessness with respect to
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district policies accounted for by the forty variables of
school—wide and classroom matters is summarized in Table
9.8. An examination of the data revealed that individual
teacher's influence\over establishing scﬁool.rules and
regulations, external influence over determining student
grading praétices, and principals' influence over the
teaching of specific lessons contributed signi%\cantly to
the variance in district policies. The combinedxcontri—
\

bution of the first and second variable accounted\for
9.5% of the variance or approximately 81.97% of the total

variance in district policies. The principals' contribu-

tion did not enter until the fourth step.

PREDICTORS OF POWERLESSNESS WITH RESPECT
TO PRESSURE OF EXPECTATIONS

Pressure of Expectations and
Aggregated Influence Variables

Table 9.9 shows a summary of the results of a
standard forward stepwise regression procedure used to
analyze the variation in powerlessness with respect to
pressure of expectations accounted for by the aggregated
scores of influence over school matters. The R for the
five variables selected into the equation was .327 and it
was statistically significant (F = 6.487; df = 5,270; p <
.001). The variance included in the final solution as

—

ind}cated by 52 was 10.77%.

/
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Given the particular order in which the indepen-
dent variables were selected into the equation, an examin-
ation of the absolute increment in the variation of pres-
sure of expectations explained by each variable revealed
that only the contributions of self-IOSM and principal-
IOSM were statistically significant. These variables
accounted for 8.8% of the variance in pressure of expecta-
tions or approximatelyv 82.2% of the total variance 1in

pressure of expectations.

Pressure of Expectations and
Tndividual Influence Variables

Table 9.10 shows a summary of the results of a
standard forward stepwise regression procedure used to
analyze the variation in powerlessness with respect to
pressure of expectations accounted for by the forty
variables of school-wide and classroom matters. An examin-
ation of the data revealed that all five variables selected
into the equation contributed significantly to the variance
in pressure of expectations. The variable self-I0SM with
respect to determining student control and discipline
practice ranked first and accounted for 34.4% of the total
variance in pressure of expectations. The first three
major contributors to the variance of pressure of expecta-
tions accounted for approximately 82.0% of the total vari-

ance.
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DISCUSSION

The data indicated that the single most important
variable accounting for the variance in the dimensions of
powerlessness was individual teachers' influence over
school-wide matters. However, the greatest single contri-
bution made by this independent variable to any one of the
dimensions of powerlessness was 8.5%. From this finding,
we may infer that teachers' sense of powerlessness 1s
minimally affected by their influence over the school-

wide and classroom matters examined in this study.

&
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CHAPTER 10

ANALYSIS OF THE EFFECT OF BACKGROUND
AND OTHER VARIABLES

This chapter discusses the deggee to which other
variables may have determined the respondents' feeling of
powerlessness. The variables selected for examination
were background variabIQ§, school effect, preference for

the teaching profession, and type of school.

BACKGROUND VARIABLES

Zero-order correlations were established to measure
the association of background variables (age, sex, academic
background, grade level asslgnment, tenure as teacher,
tenure as teacher in present district, tenure as teacher
In present school, and tenure as teacher in present school
with present principal) with powerlessness and influence
‘

variables. Cases containing missing Values'wise extluded
. - S

from the computations pairwise. (See SPSS,f1973:2§0ﬁ£81iz B
. - . ,-‘Q )

This exclusion criterion resulted in a varied NT e ¥ *i;
. ’ L 4 e A
» -t
e R

Correlation of Background and . . L Y

Powerlessness Variables T . '
Y A
Correlations (Table 10.1) of ckground: variables

and the dimensions of powerlessness r from a lpw of

£ = -.012 (£’ = .000, p = .422) to a high of r = .240
M - ,

143

r
r
3,
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(£2 = .058, p = .001). The low range of correlations
with correspondingly low common variance indicated that
background characteristics were accounting for only 0.0%
to 5.8% of the total variance 1n powerlessness.

Correlation of Background and
Tnfluence Variables -

The correlations between background variables and
influence over school-wide (1I0SM) and classroom (IOCM)
aggregated variable scores are presented in Tables 10.2
and 10.3, respectively, Examination of thege zero-order
correlations revealed that the background variables accounted
for only 3.37% (I0SM) and 3.67% (IOCM) of the total variance

in the influence variables.

SCHOOL EFFECT

The data were analyzed to determine if there was
a school effect, that is, if the relationships were
strengthened or weakened when school staff scores were

considered as compared with individual teacher scores.

To examine vthis question, school mean scores were used.

-

Correlation .0of School Means for
Powerlessness and IOSM

Bivariate correlations for school mean scores
shown 1in Tabue 10.4 1 licated that powerlessness with

respect to pacing and teacher-principal relations with
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>
influence over school-wide matters were significant at

p < .05 for two actors. The actors were: (1) self

]

(r = -.265, p .047 tor = -.317, p = .022) and (2)

II
]

colleagues (r -.366, p = .009 to r -.432, p = .002).
The powerlessness dimension of district policies correl-
ated negatively and significantly with colleagues' influ-
ence over school-wide matters: r = -.259, p < .05. The
strengths of these relationships accounted for 6.7% to
18.77 of the variance 1in powerlessness.

These examinations of school mean correlations
for powerlessness and IOSM variables indicated a lack of
a schoal effect.

Cortelations of School Means for
Powerlessness and TOCM

Examination of the data in Table 10.5 revealed two

significant bivariate correlations: pacing with self-
IOCM (r = -.489, r? = .239, p = .001) and grading with
colleague-10CM (r = .302, r® = .091, p = .027). The tétal

L

varlance in powerlessness accounted for by these correla-
tions were 97 and 247%.

These examinations of school mean correlations
for powerlessness and IOCM variables indicated a lack of

a school effect.

PREFERENCE FOR THE TEACHING PROFESSION

It was assumed that teachers' sense of powerless-
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ness would decrease the more they prefersed to remain 1n
the teaching profession. A similar inverse relationship
was assumed between powerlessness and the probability
that if given a second chance teachers would still choose
the tea&§§pg profession. Thus, frequency distributions
of responses to the following questions were examined:'

Your preference to remain a full-time

teacher in public education 1is:

very weak 1 2 3 4 5 6 very strong

If you could do it all over again, the prob-
ability that you would prefer the teaching
profession 1s:
very low 1 2 3 4 5 6 very high

Table 10.6 indicates that 55.3% of the teachérs
preferred to remain as full-timme teachers in public educa-
tion and 67.3% claimed that 1if given a second chance they
preferred the teaching profession.

Examination of the relationships between these two
variables and the five dimensions of powerlessness revealed
negative and statistically signifié%ng correlations 1in

accordance with the assumption (Table 10.7). That 1s, the

more powerless teachers felt, the less they preferred to

1
‘Background items 14 and 33 of the teacher question-

narre distributed 1in Balderson's 1974 research study.
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remain in the teaching profession (r = -.109 to r = -.227).
Furthermore, teacher powerlessness increased the lower the
preference for the teaching profession if given a second

chance (r = -.157 to ¢ = -.216).

TYPE OF SCHOOL

To determine the type of teaching area respondents
were assigned to, principals were asked to respond to the
following question:’

The best description of the teaching areas
(spaces) in this school 1s:

1. All traditional 3. Mainly open
2. Mainly traditional 4. All open

By prouping response items (1 with 2, and 3 with
4), the teaching areas were divided 1nto those character-
ized as traditional (1 and 2) and those characterized as
open (3 and &4). Application of SPSS subprogram T-TEST
revealed a significant difference between the two groups
with respect to the grading (t = 1.88, df = 39, p = .034)
and pressure of expectations (t = 2.71, df = 39, p = .005)
dimensions of powerlessness (Table 10.8). Examining the
means of the teachers within each of the teaching areas

further indicated that feelings of powerlessness were

Background item number 45 from questionnaire
administered to principals in Balderson's 1974
research study.



T-TEST RESULTS OF THE TYPE OF SCHOOLS WITH POWERLESSNESS

TABLE 10.8
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DIMENSION%,OF

POWERLESSNESS N X sd t? df
Grading
Tradit!!nal 36 2.045 .408
1.8R 39
Open 5 1.644 .699
Pacing
Traditional 36 1.791 .266
.72 39
(‘pen 5 1.696 .336
Teacher-Principal
Relations
Traditional 36 1.939 .661
27 39
Open 5 1.855 .432
District Policies
Traditional 36 2.734 .349
=1.18 4,31
Open 5 3.089 .664
Pressure of Expectations
Traditional 36 2.159 .579
2.71%% 39

Open

5 1.422 .488

2 One-tailed t-test

< .05
ke Rf_ .01
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stronger among teachers assigned to traditional teaching
areas.

Relationships between the dimensions of powerless-
ness and the aggregated influence variables within each
type of teaching area were then explored. Table 10.9
revealed that for teachers within traditional teaching
areas significant relationships between the variables
occurred primarily for the self and colleague actors at
the school-wide level. However, significant relationships
for teachers within open teaching areas were found to occur

only at the classroom level.
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CHAPTER 11

SUMMARY AND IMPLICATIONS OF FINDINGS

The‘primgry aim of this study was to explore the
relationships between teacher alienation and the perceived
influence of various actors over school matters. The gen-
eral hypothesis developed for this exploration was:

H: The more teachers are alienated, the less
influence teachers have over school

matters. ”~ » .

s Y
A ]
[

To obtain the necessary informatib;/fofakéfber.the
confirmation, or partial confirmation, or rejection of
tais hypothesis three research questions were asked. A
summation of the results of each of these questions 1is
piven in the first section of this chapter. Implications
of these results for further practice and research are

then presented.

. 4 . !

S S . .
S A S ¢ v
" SUMMARY
RESEARCH QUESTION ONE *
Research question one asked: What empirical

definition of aljenation applies to elementary teachers?

As explained previously, the initial premise of
this research study was that Seeman's (1959) five dimen-
7 ’
sion typology of alienation would sufficiently describe

A
160 ~
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the empirical data. Contrary to this view, factor analysis
of the data revealed that the alienation scales used 1in
this study measured only the construct powerlessness.
Furthermore, the analysis revealed powerlessness to be
multidimensional rather than unidimensional as suggested
by Seeman. These dimensions of powerlessness were found
to be.powerlessness with respect to:

1. Grading

Teachers are uneasy in applying their profes-
sional judgement to the grading of students.

2. Pacing

Teachers are unable to establish the pace they
will follow in relation to the classroom and

their work as teachers in general.

3. Teacher-Principal ReLg&éggs

Teacher satisfaction with the principal is
positively related to the openness of the
principal and the principal’'s willingness
to delegate authority.

4. District Policies

Teachers have limited influence over district-

wide policies.

5. Pressure of Expectations

Teachers are continuously pressured by the
administration to be engaged in professional
activities and conduct.

&
This empirical definition of alienation u{th

respect to elementary teachers was then used in th% invest-

-
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igation of research questions two and three. |

RESEARCH QUESTION TWC

Research question two asked: What relatfbnships
exist between teacher alienation and influence over schodl
matters? Two major objectives, (2.1 and 2.2) were formu-

lated in order to gain information regarding this question.

Objective 2.1

Objective 2.1 involved determining the relation-
ships existing between teacher alienation and influence
over school-wide matters. The matters considered at the

school~-wide lgymg

azwere determining educational goals,
d 13

establishing and regulations, determining student

/\\

grading practices, planning the general curriculum, and
determPning student control and discipline.

The major findings are presented below.

*
Powerlessness and self-IOSM. It was hypbthesized
»that feacher alienation is negatively related to the
influence individual teachérs have over school-wide mat-
"

ters. Five sub-hypotheses were used to test this hypothe-
sis. The results were as follows:

H1a1: Teacher powerlessness with respect to the
grading of students 1is negatively felated to
the influence individual teachers have over
school-wide matters. (CONFIRMED)

Ry ~ 14

pois
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.

Teacher powerlessness with respect to pacing
is negatively related to the influence
individual teachers have over school-wide
matters. (CONFIRMED)

Teacher powerlessness with respect to teacher-
principal relations is negatively related to

" the 1influence individual teachers have over

school-wide matters. (CONFIRMED)

Teacher powerlessness with respect to district
policies 1s negatively related to the influ-
ence individual teachers have over school-
wide matters. (C IRMED)

Teacher powerlessness with respect to Eréssune'

of expectations of teachers 1s negatively

related to the influence individual teachers

'ﬁﬂvg over school-wide matters. (CONE}RMEQ}

Given sg‘se results, the .hypothesis (Hla)'(hat
™

teacher alienation 1is negative‘y related to the influence

individual teachers have ovlr school—widh’matters was

conflrmed.

Powerlessness and colleague-I0S)M.

e

L < [ 4

.

Pad

sized that teacher alienation 1s negatively related to the

Nnfluence colleagues have over school-wide matters. Five

sub—hygothéses were used to test this hypothesis. The

results were as follows:

Hipy:

.

Teacher powerlessness with respect to the
grading of students is negatively related
to the influence colleagues have over
school-wide matters. (PARTIALLY CONFIRMED)

It was hypothe-

—

<

A



1b2: Teacher powerlessness with respect to pacing
1s negatively relateg to the influence
colleagues have over school-wide matters.
(PARTIALLY CONFIRMED) "

1b3" Teacher powerlessness with respect to teacher-

- principal relations is negatively related to

the influence colleagues have over school-
wide rdatters. (CONFIRMED)

4
H1b4: Teacher powerlessness with respect to district
2011c1es 1s negatlvely re;ated to the 1influence

T—:&matters
ﬁ".* N

Or

colleagues have over sc
(CONFIRMED)

egt to Qressure

S negatively

[ .
Hf%S' Teacher powerlessness

tions of tea

e influence colleagues have over
scho atters. (PARTIALLY CONFIRMED)

sslts, the hypothesis (Hlb) that
teacher alienatiod is negativsly related to the influence
colleagues have over school-wide matters was partially
confirmed.

Powerlessness and Q‘.‘EiEaI-IOSM. It was hypothe-

sized that teacher alienation“is positively related to the
influence principals Mve over school-wide matters. Five

sub-hypotheses were used to test this hypothesis. The

~ ®sults were as follows:

Hiclz Teacher powerlessness with respect to the
grading of students is positively related
to the influence principals have over school-
Wide matters. (PARTIALLY CONFIRMED)
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HICZ: Teacher powerlessness with respect to pacing
is positively related to the influence

principals have over school-wide matters.
(REJECTED)

H1c3: Teacher powerlessness with respect to teacher-

principal relations is positively related to

the influence principals have over school-

wide matters. (PARTIALLY CONFIRMED) .
Hio4: Teacher powerlessness with respect to districe

policies "s positively related to the influ-
ence principals have over school-wide matters.
(REJEGTED) '

ch5: Teacher powerlessness with respect to pressure
of expectations of teachers 1s positively

related to the iﬁg?&bnce principals have over
school-wide matte%p. (PARTTALLY COMNFIRMED)
GCiven these results, tha& hypothesis (H;.) that

teacher alienation 1s positively related to the 1influence
principﬂ.s have over school-wide mattersq partially

confirmed.

Powerlessness and 'external-IOSM. It was hyvpothe-

s™ed that teacher alienation is p8§$§}ve1y related to the

influence external actors have over school-yle matters.

¥
Five sub-hypotheses were used to test the hypothesis. The

results were as follows:

Hiqp: Teacher powerlessness with respect to the
grading of studenys is positively related
to the influence "external abto§§ have over
school-wide matters. (PARTIALLY CONFIRMED)Q‘“

~a
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Hiqp: Teacher powprlessness witp respect to pacing
1s positively related to the influence
external actors have over school-wide
matters. (PARTIALLY CONFIRMED)

Hi43: Teacher powerlessne&e with respect to teacher-
principad relations is pokitively related to

the influence external actors have over
school-wide matters. (REJECTED)

a

1ds° Teacheg powerlessness with respect to district
policies 1s positively related to the influ-
ence external actors have over school-wide
matters. (PARTIALLY CONFIRMED)

1d5° Teacher powerlessness with respect to pressure
of expectations of teachers is positively

related to the inflwence external actors have
over schogl-:wide matters. (PARTIALLY CONFIRMED)

Given these results, the hypothesis (H;4) that
teacher alienation 1s positively related to the influence
external actors have over school-wide matters was partially

confirmed.

Objective 2.2

Objective 2.2 .3 volved determining the relation-
sh®ps existing between teacher alienation and influence
over classroom matters. The matters considered at the

thésa;oom level were administering rules and gegulations,
groupiﬁg students, planning curriculum, teaching specific
lessons, classes, or groups, and student control and

discipline.
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The major findings are presented below.

Powerlessness and self-IOCM. It was hypothesized

that teacher alienation is negatively related to the influ-

ence individual teachers have over classroom matters.

Five sub-hypotheses were used to test this hypothesis.

The results were as follows:

Hoar®

L d

»

-

,4€N“%Qa2:

w? b Aoy
s

Ay P
v "haBE

HZaS:

Teacher powerlessness with respect to the
grading of students ls negatively related to
the influence ind$vidual teachers have over
classroom matters. (PARTIALLY CONFIRMED)

Teacher powerlessness with respect to gscing
is negatively related to the influence
individual teachers have over classroom
matters. (CONFIRMED)

Teacher powerlessness with respect to teacher-

principal relations 1is negatively related to

the influence individual teachers have over
classroom matters. (CONFIRMED)

Teacher powerlessness with respect to district
Eolicies is negatively related to the influ-~
ence individual teachers have over classroom
matters. (REJECTED)

Teacher powerlessness with respect to pressure
of expectations of teachers 1s negatively

related to the influence individual t--achers
have over classroom matters. (PARTIALLY CONFIRMED)

Given these results, the hypothesis (HZa) that

teacher alienation is negatively related to the influence

L4 .
individual teachers have over classroom matters was partially

confirmed.
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Powerlessness and colleague-10QM. It was hypothe-
AN

sized that teacher alignation 1s negatively related to the

influence colleagues have over classroom matters. Five

sub-hypotheses were used to test this hypothesis. The

results were as foltows:

H2b1:

Hopg

H2b5:

Teacher powerlessness with respect to the
grading of students is negatively related
to the influence colleagues have class-
room matters. (REJECTED) ¢

Teacher powerlessness with respect to pacing
1s negatively related to the influence col=-
leagues have over classroom matters.
(REJECTED)

Teacher powerlessness with respect to teacher-

rincipal relations 1s negatively related to

the influence colleagues have over classroom
matters. (REJECTED)

Teacher powerlessness with respect to district

policies is negatively related to the influ-

‘ence colleagues have over classroom matters.

(REJECTED)

Teacher powerlessness with respect to pressure
of expectations of teachers 1s negatively

related to the 1nfluence colleagues have over
classroom matters. (REJECTED)

Civen these results, the hypothesis (HZb) that
N

teacher alienation 1s negatively related to the influence

w

colleagues have over classroom matters was rejected.

Powerlessness and principal-IOCM. It was hypothe-

sized that teacher alienation 1s positively related to the
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influence principals haye over classroom matters. Five

sub-hypotheses were used to test this hypothesis. The

results were as follows:

H.,

H

2¢1°

204

2¢5°

. L Y)
Teacher powerles8ness with respect to the

grading of students is positively related
to the influence principals have over
classroom matters. (PARTIALLY CONFIRMED)

Teacher powerlessness with respect to pacing
1s posttively related to the influence
principals have over classroom matters.
(PARTIALLY CONFIRMED) -

Teacher powerlessness with respect to teacher-—

rincipal relations 1s positively related to

the 1nfluence principals have over classroom
matters. (PARTIALLY CONFIRMED)

Teacher powerlessness with respect to district

policies is positively d to the influence

principals have over c m matters.

(REJECTED) o . -
L,

Teacher powerlessness with respect to pressure
of expectations of teachers is posifively

related to the influence principals have over
classroom matters. (PARTIALLY CONFIRMED)

Civen these results, the hypothesis <H2c) that

teacher alienation 1s positively related to the influence

principals have over classroom matters is partially confirmed.

Powerlessness and extwrnal-IOCM. It was hypothe-

sized that teacher alienation 1s positively related to the

influence external actors have over classroom matters.
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Five sub-hypotheses were used to test this hypothesis. ®
The results were as follows:

H2d1: Teacher powerlessness with respect to the
grading of students is positively related
to the influence external actors have over
classroom matters. (PARTIALLY CONFIRMED) e

Hyqyo: Teacher powerlesgsness with respect to pacing
1s positively related to the influence
external actors have over classroom matters.
(CONFIRMED)

Teacher powerlessness with respect to teacher-

2d3-
principal relations is positively related to
the influence external actors have over class-
room matters. (REJECTED)

Hy44° Teacher powerlessness with respect to district

policieg 1s positively related to the influ-
ence external actors have over classroom mat-
ters. (REJECTED)

H°d5: Teacher powerlessness with respect to pressure
of expectations of teachers is positively

related to the influence external actors have
over classroom matters. (PARTIALLY CONFIRMED)

Given these results, the hypoghesis (sz) that
teacher alienation is positively related to the influence

external actors have over classroom matters was partially

-

confirmed.

Predictors of Powerlessness

To obtain the best predictive variable of power-—

lessness, a forward stepwise multiple fegfeSSioﬁ Rfﬂ‘ﬁ
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was used. The best predictive independent variable result-
ing from this analysis was the influence individual teachers
have over school-wide matters (self-IOSM). However, the

.
implication of the term "best' was restricted to an accogmt-

ing of 8.5% of the variance in powerlessness. The ad
of other independent variables contributed an insigqif

amount to the variance in powerlessness.
-

RESEARCH QUESTION THREE ’ ’

The third research question asked: What personal,
attitudinal, *and schodl characteristics are significantly
related to teacher alienstion and influence over school
maggers? To answer the proposed question three objectives

]
wer® explored.

Objective 3.1

~ Objective 3.1 involved determining the persgnal
characteristics of teachers significantly related t:o_J
teacher alienation and influence over school matters.

The analysis of relationships between background
variables and powerlessness and influence variables were
all insignificant. Therefore, relationships between the
dimensions of powerlessness and influence variables were
not likely affected by variance in background character-
istics of the teachers studied.

LEATEEEIY
)
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Objective 3.2

Objective 3;2 involved determining i1f two atti-
tudinal characteristics of,;?achers weré significaqﬁly
related to teacher alienat{dh-and influence over school
matters.

The analysis of relatioﬁships_between preference
for the teaching profession and powerlessness revealed a
negative and statistically significant ge]ationship.
That 1s, the more powerless teachers felt, the less they
preferred to remain in the teaching profession and the
less likely they would choose the teaching profession 1if
given a second chance. However, the varliance in power-.
lessness accounted for by preference for the teaching
profession was only 5.2%. The variance in powerlessness
accounted for by preference for the teaching profession

if given a second chance was only 4.7%.

Objective 3.3
fObjective 3.3 involved determining if the type of

school significantly related to teacher alienation and
influence over school matters.

| Teachers working in traditional-schools were found
to feel mofe powerless the less influence they had over
school-wide matters. Further, teachers working in open
schools were found to feel more powerless the less influ-

‘eqnce they had over classroom matters.
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The variance in powerlessness accounted for by tradi-
tional schools ranged from 8% to 21%. The variance in power-
lessness accounted for by the five open schools ranged from

647 to 927. ’
IMPLICATIONS

The concept of alienation examined in this study
was found to be a multidimensional measure of powerless-
ness. These .dimensions of powerlessness were: (1) grading,
(2) pacing, (3) teacher-principal relations, (4) district
policies, and (5) pressure of expectations. Further
investigations need to be carried out to determine 1f this
finding is valid for other teacher populations.

It was revealed 1n the study that the degree of
teacher alienation was not uniform over each of the measured
dimensions of powerlosén@ss. That 1s, the degree to which
teachers reported teelings of powerlessness depended on
the specific dimension under 1nvestigation. Comparative
school by school studies on these dimensions of powerless-
ness are needed. Similar studies are also needed to exam-~
ine the levels of alienation between different school
districts. From these studies 1t will be possible to deter-
mine 1f there 1s agreement on which level of alienation
ranks the highest among teachers.

The findings of these comparative studies could

then be used as a guide to educational administrators who
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are confronted with the task of reducing alienation among
their teachers. The strategy of the administrator is no
longer one of deciding the appropriate area on which to
focus but of identifying and manipulating the causal vari-
ables assoclated with high feelings of alienation.

Relationships between powerlessness and influence
were found to be weak though several of the relationships
were statistically significant. Thus, little support was
glven to the notion that teacher alienation would dec/ ase
substantially with a corresponding increase in’ the teacher's
influence over school matters.

It may be valuable, therefore, 1f school adninis-
trators re-examined their reasons for promoting greater
participation by teachers in selected school-wide and class-—
room level decisions. Although greater participation may
be desirable on other accounts, the findings of this study
do not g&rongly support the notion that greater participa-
tion will necessarily lead to lower.levels of alienation.
Thera 1s a clear need to.further delineate the relevant
variables and relationships regarding influence over school

matters and the attitudes of educators.
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