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‘\\ ARSTRACT

mhis thesis begsay with the premise that learly defined

niques and pre-determined outromes

[

models, sophisticated tec

are not indicators of what giyes a counselor the sustenance

to'qontinhe in his work. Insten it was postulated that
these are the processes which may heip establish a,f;amework
in which the counselor c;rriés out his duties, but the
underlying thought processes may bring about a seﬁse of -/
alienétion or feelings»df emptiness. To discover some of fhe
indicators givingvcoﬁnseloré the énergy to cqntinue
counseling, thé'immediacy of lived experience.as g force in
counseling, became the main focus df this §tudy. T"his was
~done to unearth informétion useful in placing personal

meaning as a factor in the implementation of guidance and

counseling policies and programs.

A compariéog of the technologichl modé of thinking with
a more existential viewpoint suggested that the waf goals. and
objectives are separated from experience leads to alienétion.
from life. The ensuing diSCussion on lived experience
pointed towards a unity of life where meaning and
understanding are at the heart of being in the world.
“Underlying dynamics to thesé forces wére proposed as they

pertained to the experiential basis of counseling.

Analysis of the interview transcripts revealed themes of
alienation, unity and counselor's needs to make a difference.

Underlying processes evolving from the themes suggested that



the experiential basis of connseling evolveun from the
interplay between processes of intending, creating,

perceiving, controlling, responding, communicating and
/

persevering.

“xamining the immediacy of experience with the above

.

processes in mind sugeested the possibility of idéntifying
day-to-day experiences which sustain the counselor in his

work. Strategies for applying the processes in the -

1

implementation of policies and programsg focus on present

v

<

behavior instead of what ought to be happening. The energy
generatéd in increased awareness of the_pfesent moment
indicat’s that change and organizational development will be

morelth%rough if lived experience becomes a primary focus.

*
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SRR Y
“he o ma o cor Yoena ot trpa e CoWor ot e vt
‘v
s pebienoe Gf connse b ong. b e e Phee ey s T ER I

Wit on the nole of the Piveld epxperience of Copnue Yo o Mo

development of theories, methoda, e banen, polioren and
»

counselor effectivenens.

-
.

Alherta Wdneation's policy on puidance and counae lbing,
for example, 13 filled with the language At ppaloar the

pursuit af excel lence, the qearch Sor oo truth, the coneern
~

! o0 f rool

+

with knowladge for 155 HWn take and tae developne

)

~itizena “Alberta Digeation, YA, The o gnseling wsituntion,
as found in aschonls, Peo il ted with mintanen, hlandars,
qneertainti=a, humonr, SADRS n rf*rl:wning‘,,‘ momen*ts of deep
sontact a3 well as times hf deceptinon and frastration. Joala
a3 roflected in polinies and guiiledl ines aerve “he purroae of
bringing some aspec?t Af l1ife tn the attention »f pecple

involved in a given endeavour ttaborde, Hd). f, however,

the goals are taken verbatim then the work sf -the coungselor

4]

iga to help students get marks, degrees, ~redent.als, or hav

xnowledge, or get proper placement for students. Counselling

may bring about these results, but the results ar= not “he

8]

experience of counseling. “n exploring the l1ived experienc

of counseling the focus 1n this thesis was on what keeps the

desire to counsel alive instead 5f counselor effectiveness or

L4



Y [ O L T S S WSO B copto s r W Voaoven b P hee e
Hlly;;u'\L'l o that gty tan o crreg b ol b e b 4ty
Mo ng and hehavoior M Lo o by, ey T v, beenn
1T T, Mo onar o prowhat oo b Lovipre b opera™mar gl ive an
N L
Bogman Lot ek b, b .
» ~ b . v
crapiyr toroan aderartandone o o ho o YR I WL A T SO
t
* ¥
cxperienced by bhe connae o dan an o abompt Lo et vt ho

waaeece of o Ding. Ag auceh bt bheenme a vearch o *the

liatinetive quadlitien of the Vived experioencse ‘Lar' counne bing,
T oaimply aay, for example, that the diatiaetive eloment of
anhanl ~onnaeling i3 to help prople achicve their potentinal

tolla un nomething about the atention of couanaeling, bul not

a great deal abouat the lived oxperioen:e 5 ctonnael ing. What

13 aought 10 Rhoo Aheapaooqn Lo oagmmarice toby in eaas . the
Latin ooriging o0 Rhe o worl o oeanence, which onnsg ""zw‘, whioeh

axiatal” n ir\v»,>::~tu-r,'s‘,iru§ "Lt whioh oexcata’ in counseling,
Fhe theais Wwas an exploration iaoty the pronesises which keep .

L

the deasire to counsel alive.

. "n focusing on the axiccential component of coungeling,
the *hesis had precedent in the works of psychologists and
phenomenologiats conncerned with how our technological modie of

existence leada to alienation ani loss of meaning in life.

Acknowledging the usefulness of aystematiz.ng experience
individuala such as Yay (1983), Frankl {(196%) and fronmm
{1374) suggest, however, that overemphasia on theories
{iminishes the importance of *%the immediate lived experience.

PN L

Rollo Yay, for example, 1in contrasting Sreud as representing



the technologicgl mode, with Yierkegaard as:an.examﬁie"'

(8]

more existential, mode,, states the issue as follows:
ot

I vialued highly Freud's formulations... but

these were.still theories, Xierkegaard, on the ;
other hand, described’ aqx1ety as the struggle

of the living being agalnst nonbeing which I

could immediately experience in my struggle ‘
with death or the prostpect of being a 1life . -
long invalid (May, 1983, p. 14). ;

- The abqye peseege isg aescr}bing what it is ' like to- live an
experienpe as compared to theorizing about experience.
thebriiing about experienee. Iﬁ'ceﬂteringnoﬁ the immediate

" experience May”joiné;others’in suggesting that involyement in
the immediate liQedkexperience‘is-wﬁat gives‘meaning to an
activity or event (Frankl, 1963%; May, 19873; Fromm 1976). In
erploring theylived'errerience of counseling this thesis,yés
an attempt; by the aqﬁhér fé discorer whatbgi&es meaning to

counseling. . ' S -

a

"To differentiate between the parame%ers or forces’ that.

3 o

.are at play:in'and aboutvcounseling ahd the meaning of the
actrV1ty, pertlnent trends affectlng oounseiors outside the
'counsellng 31tuatron ‘was brlefly dlscussed rn Fhapter I.

This wag consrdered esgsential since a.requlrement of an
investigarqr doingbphenomenological reSeareh is’that, in
being pert of the cuiture,under investigation, the needs to
be aware of ifs.prersuppoe;tions. This knowledge rmpreves the
researcher s 8blllty to recogﬁlze the cultural beliefs or

pre supp031tlons when they are encountered durlng the

vphenomenolOgical interview (Jadamer, 1975). Hence, part of



¢
Chapter I involved an examination of pertinent parts of-

the technological mode as it influences counseling. /

THE SCHOOL COUNSELOR AND SOCIETAL‘TRENDS

A rapidly changing society where information about new
. ) X I[»‘ .
techniques and theories 1in counseling and teaching, changing

economic conditions and shifting values, forms part 6f the

!

. . . : ‘ . /
mosaic in' which school counselors carry out their /work. At

¢

. _ , { .
the same time counselors are flooded with a wealth of concrete

/
operations, "hands on " workshops and "how to" /techniques
. P
(Adams, 1980).. These factors and a cry for a%couhtability in

public education have resulted in paradigmﬁffor guidance and
counseling being defined "from the_outsid;" (Misgeldt 1983).
Alberta Educatiog's‘policy (Alberta Education, 1984 ).on
guidance and counseling is, for exampie, a2 reflection of many
assumptions, beliefs and valuéé agggéted as valid in guidance
and counseling 1iterature.(éeck,/2963).  Many of the goais,
/

objectives or outbomes in affeq%ive or. career development
prggrams are also exaﬁples of/guidance and counseling being

/
defined from outside. / -

/

’
/
/

: . o/ .
COUNSELING AND THE INFORMATION EXPLOSION

T"he confusion, excitement, and tension of séhool
couﬁseiing may be due to préssures and expectations of
schools, economic hard times; increasing comﬁlexities of
problems and thg sheér number of stﬁdents in need of helrp.
The amount of information.about new or different ways to work

with people could, hoyever, well be anotherrpressuré point

9



for counselors. A pattern of knowledge having the potential
for transforming the Qay human potential and l1ife is
perceived and lived, may be'emeﬁging (7eyrgusony 1980l

Research and thought in fields as diverse 485 humanistic

psychology, neurophysiology, and quantum physiés is

i
"

unearthing datsa tendlng to support knowledgp rooted 1in
disciplines that have existed throughout much of human
history (Brown, 1980; Pelletier,. 1978). This knowledge of
human capebilities has such behavioral ipndicators as the
individual speaking over forty languages fluently, the
housewife controlling her migraine headaches through
voluntary control of body temperature functions and Jack
Schwarz (Green,‘Greenv & Walters, 1978- SchwarTiz, 1978)
controlllng pain or blped ng through voljntary control of

body systems usually con31dered beyond ipiividual bonsmouo

centrol. ,

As communleatloe about such knowledge has increaeed, new
techniques for working with people have evolved. More
counselors, for example, ére involved in teaching people how
'‘to learn through increased ekill development in “
visualization, cencentration, a?@éhemorization’(Lee & Pulvino
1978). In spite of apparent conceptual weaknesses
1ncrea51ng1y cophisticated Communicationﬂmodels such as
Weuro Llngulstlc Programming are deveioplng‘new and
integrating already existing communication technigues, into

pbwerful tools for effective learning and ILVlng (Bandler R.

& Grinder, R., 1979). These dlSCOVeI‘les form part of the



mileiu in which the counselors search for ways in wh'ich to

’

cafry'ouf their work.
™HE ROLE OF THE COUNSELOR

“he Michols thesis (Nichols, F.A., 1976) served as an
indicator for change Mithiﬁ the cognseling prpfession of
Zdmonton,Public Schools. With the implementation of the
pfinciples evolved from-his thesis, the role of the Counselop
took on a aifferent meaning. ‘Words and phrases such aé
educafional leadership, foecfive education and guidénce and
coqnselinglprogramming mingled with expectétions thaf pléced
squarely on thé counselor'svshoulders resppnsibility for the
qﬁality bf a guidance and counseling prégram withiﬁ‘the
schoolh This‘change i3 in contrast to a past wﬁere discussions
about methodg of cbunseling were a reflection of fhe
theoreticél.model,and;peréonal beliefs of -individuals focusing

on ways of helping- people.

’

As with the excitement that surrounds new counseling
techniques and methocds, the danagement tools of goals énd\
objectives are gaining increased support among‘administrators,
counselors, and teachers. Increased cémmunication about
guidance and.counseling goals, objectives, and techniques has
led many schools within the Edmonton Public School System to
implement not only affective edﬁcation programs,vbut also
processes of discipline ﬁased on principles that have long
been parf”of thé counselor's repertoire. qhe management,

accountability and team approach to counseling received



.' N

political gupport whenApoliCy dictating that guidance and

counseling be part of the educational milieu in Alberts

(Alberta “ducation, 1984) wag approved. The policy defined

counseling as:

o

...a problem and treatment approach. The

counselor assists students with a.specific
personal difficulty or a particular
educational or career concern. Counselling
services are intended to resolve conflicts

' experienced by individuals or small groups of
atudents. Counselling activities involve the
expertise of a counselor who has specialized O
skills. Referral to an outside community may
be appropriate depending upon the nature and
severity of the presenting problenm.
Coordination with community agencies and
consultation with personnel in helping
professions are vital ~components of
counseling services. Students who may require
more frequent counseling are those who have
been identified as exceptional; those who have
attendance probléms; those.who show poor
school performance: those who need support .and
referral to an outside agency; and those who

‘are

new %to the school.” (Alberta Education,

1984, p.i1)

m"he school counselor finds a structure in which to work

within the broad context of what the policy has defined as a’

caring school.

In the policy, a caring school 1is one in whicH

development along three dimensioné is delineated. These are:

i. Ethical/Moral Characteristics.

2, Intellectual Characteristics.

%2, Social/Personal Characteristics.

Ttis within these parameters that the role of the

dounselor is defined. "hrough further refinement and

specification,

the policy points towards an outcomes based

approach to counseling and as such increased specificity about



i

the goals,‘objectives, and methods for bringing about
g

-

jesireable change in the school counselor's clientele. [t can

then be said that a policy, translated imﬁqra‘¥ocal school

board framework, helps guidance and counseling establish a

direction and methods of estimating progfﬁh,fin achieving the
. outcomes of -a progranm. Implicit in this process is the

assumption . .that ideal and desireable human characterisﬁics

are known unchangeable facts.
PROBLEM STATEMENT

Adams suggésts that the pre-occupation with new knowledge
is no guarantee that either the student or educator will
become>more effective (Adams, 1980). He maintains, as do
several_dther writers, that methods and techniques without
consciousness of purpose lead to haphaza:j and questionable

results {(Maslow, 1976; Bateson, 1962: Downing, 1979; Laborde,

kS

.7, 1984 ). Purpose statements, however, are not the same
thing as purpose. Purpose statements can be as lifeless as a
blueprint that remains a blueprint. Purpose or intention is

part of the on-going process'of being in the world and

feeliﬁg, seeing, hearing and intending with every action we

undertake (Merleau-Ponty, M., 1962; Berg van d%n&1963)t;.'§-5-“
P "» . "‘, - :‘; ,
Whether the issue be counselor effectiveness, S

accountability, method, or role, each of the facets discussed
in Ghapter T is likely to hold some meaning for the school
co nse}or.' Working in institutional settings, such as

37 ools for example, places a counselor in the position of



working. with and within values associated with fhag context.
*n other words, these parameters form part of the basis by
which the counselor's contribution to the organization is
evaluated. Since the counselor ie part of that environment,
the role is, to somevextent, to have clients fit into that

setting.

~

While the experience of fitting into an organizational
etrueture is\part'of the counselor's daily life and affects
how thevcounselor.dealeAwith his client, it is not the
experience of immediaeymsoughtl}n the thesis. The one
element holdieg the most p&fential for getting at the
meaning and therefore‘the li;ed experience of Couneeling was
the client. To explore tbaf dimensien the main question in

this thesis was "wnat does the student who comes to you ag a

client mean.to you?"
MTTHOD

One probiem for analytical research is appropriate
;nétruments or questions for gathering information. In
phenomenoiogy, questioning ie elso a central issue, but in =&
different way. In the phenomenological approach the intent of
the ques'ion is to bring out the experience behind the words
(cColaizzi, 1978). To do this, the questioner is not so much
‘a cross-examiner using a pre—set questioning format =as
someone who makes it possible for the interviewee to disclose

fve]

himself to the interviewer (Smith, 1980). The kind of

question used is, however, of significance in

-
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phenoménological research. Gadamer ( 1979) suggests that no
question is irrelevant but questions to which no rep}y ig
received are wrong questions. The questions must be
answerable aﬁd ag such, must'contingally connect with the
living experience of the individuals in the interview. Tn
addition, questions have a direction or intent as the sen?e
of the question already contains the direction in which the
answer to the question must come (Smith, 1980). 1In other

words the type of questions asked must help the interviewed

person relate his expergencea to the issue in-question.

Since themeaning of counseling was the main focus iq
the thesis, questions resulting in answers about the 1issue
were used.. It was discovered, for example, that asking the
questidn "what does your client/student mean to you! produced
head scratching or comments such as "I never thought éf it
that way."” Although speculation about’thishtype of rés%opse
may have produced interesting ideas it did not get afytﬂe‘w
.experiential basis of counseling. After ten trial runs, tﬁe
ques%ion that consistently got the interviewees into a state
where the exerience of counseling was explofed was "what
is it like for you to'counéel a studeﬁthor client." 1t was
aiso discoveredlthat that following the original gquestion
with the query, "what %as that like," helped the interviewee
explore the basic issue question more fully. This.question,
interspersed with specifying questions, where needed, formed

the basis of the interviews. For example, when the

interviewee completed a description of what it was like to

N g
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counsel someone, the experience was further ecxplored by

"

agking the question, "and what was that like?

Five iﬁffliduals were chogsen for the interview. They
included one adminiatrator ozﬁéounﬂeljng, one 2onsultant of
counseling, two school ~ounselnrs, and one univeraity
professor in educational psychology with schonol counseling
experience. The five individuals were chosen by using a
criteria of.efcellence acquired either through position,
reputation or accomplishment. One elementary gchool counselor
was selected because the administrafion and staff at her
school considered her outstanding in her job. A high school

counselor was chosen because of his wide range of experience.

mhe individuals were from the Edmonton Public 5chool System

1)

and the Yniversity of Alberta. Rach individual was
. —

—
—

interviewed and the responses taped. The interviews were ~—
then transcribed verbatim for analytical purposes as

described in Chapter III.

Is it possible to gain insight into the essence of school
counseling by interviewing five individuals? [f the essence
or meaning is universal or valid for many, then a comparative
procesg is needed. m"his requires a sample containing‘the
greatest possible diversity of counselors. From this point
of view, five individuals descriptions of what counseling‘
means to them are only five among many.others. This sample
can in no way suffice as a criterion for determining the
essence of counseling. In a loose paraphrase of Heidegger on

the essential essence of poesry, if the essence or meaning is
S



univeraal

throug

failed

¥

or

valid for many, then it ocan only be reached
\

h a comparative analysia. In that sense, the thesis

in ite purpouse before it even began. Thia i3 true if

1

one nccepts the assumption that "essence of counseling” means

what is gatherel together into a universal concept, which is

then valid in the same way for ever counselor. But, to
J y )

uotlke Heidegger as he writes about the essence of poetry:
q ; _ p y

Yet it was p

which formed thq;w”

...this universd
to every particH
indifferent, thd
become essent g

. N 1
) N
b
c A \b

1 which, thus applies equally
gilar, is always the

}..essence which can never

N\ (Heidegger, M., 1979, P. 271)
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'&%f?rch for essential elements
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/ By & thesis. As such, questions of
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A
now counse.ors manage to create or perceive order out of the
i

chaos of lived experience was a central issue. This almost

demanded an exploration into the lived experience of

counseling.

mhe five individuals interviewed were chosen because

each one. 0O

f them point towards that which is essential in

counseling. The five repregsented:

1. the.
2. the
3. the
4. The
5. The

Serving as five

world
world
world
world

world

counseling,

of
of
of
of

of

the

diverse experience within school counseling.
the model builder.

reputation as a "real” school counselor.
implementer of models.

the teacher of counselors.

pointers towards what 1is essential in

words and phrases of these individuals were
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orpganized into themen of lived experiencs, he inner
connectedness between the themes broughl into focus the

equential eusence of counuseling.

A comparison of the objective, technologianal world view
ani the phenomenological point of view formed the basia for
Chapter I1. This led to a discussion of lived experience and

r

the dature of meaning. In Chapter [IT, the author established
the bagis for the research method adapted in this thesis.

Details of the meth®d employed were dutlined and data from the

interview transcripts were analyzed accoriingly.

Prom the descriptions -of the experiential basis for-
T p

'
counseling developed in chapter 110, an 1“ttempt was made, 1in
Chapter IV, to identify the fundamental s*ructure of the
experiential basis of counseling. T"he essence of counseling
and implications of ‘ncluding %his type of information in the

development of school counseling programs and policies was

discussed in Chapter V.



CHAPTER G
MODRES of THOUGHT AND LIVED BXPERTMNCE
INTRODICTTON

This discugsion of meaning and lived experience wag an
Rttempt to describe life as lived in the day-to-day
activitiea of people. According to phenomenologists like
Merleau-Ponty (1962) and van den Berg (1972), such an
approach differs from a technological mode of inquiry becaﬁse
objectivity is viewed as taking in all available data in the
phenomenon under investigation. In contrast, the
technological mode of inquiry igolates out variables for
study. Information whigh‘is not within the parameters of the
variables are essentially, in the techpologica] mode,
excluded from consideration. folaizzi (1278) maintains that
this isolation of variables is but one example of how a view
of concepts and theories as being apart from life is part of
an alienation process separating us from li;ed experience. To
explain tﬁls process more clearly, -details of our present
mode as it relates to counseling made up the first section of
Chapter TI. The intent df this section was %o increase
awareness of lived experience by describing what it 1is ndt
The gsecond section of the chapter continued the clarification
process by é critique of the technological mode. A

description of lived experience and meaning was undertaken in

the last part of the chapter.
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PATRODTCTLON -
T examr o the Geeshine o w T o b aw e, bhe
main emphasia & on oDt Che Wy noWwh h 12
permentog Iife in Shaoay ooty P h e e Ariatobtle,
.y
Salileo, “azon and Nedton, Pt o de ! ﬂw;nquﬂ W enabled
mankind to reach the m@oon ani alan to baiid nydrosen bomba.
Ynhefent in this world view i1 the linear bhel et that one
avent causes another. Thin pnlief has i ta expreassion in the
work of educators ani psychologiaty gearching for ways to
increase knowledge about people by ilentifying general
principles apart fron the lived experience of people. These
principles ar= th~n nned to deanizn methoda to modify or shape
hehaviors of indsviiuals. The nnderlying bhalief 13 that aome
method will bring about a change in behav.or.
]
mhe techrn,logical view is in lirect ~ontrast to Hume's

idea that an event can never be roven onl inferred (Hume,
' ~

1956). This idea, written

twentieth century new phyéic
i3 impossible to be certain
1979).

(Zukav, The

in

technolongical mode assumes

1768, is reflected in fthe
s where it is suggested that 1t
lhat one event causes another

that order can

be found through the certainty of cause and effect

relationships while writers

such as Hume (1256) and Whitehead

{1947) maintain that orderliness 1is a study in probabilities

and meaning.

linear thought as

related to

The following discussion described aspects of

this thesis.



Aver the years iaaunen angociateml owith aehool connre by
have ranpged from debaten abhont counaeliny methodag o reaoar e,
bratn. o and, more recent ly, the need Foro oan i,'l".A‘:{'.‘l?,'\V"
network or model for counase Ling. Niohaola, tnooaammaris g
qome of the literatare pertinent to secountabi Lity and
ayastems npproaches, suggeats that puidance snd counaseling
needa to show w<)rt?1w}1il‘% reanlts (Nichola, 1976, A key to
flexibility in method and approaches to counseling neaeds to
be preceeded by n thorough theoretical prounding in
counseling according to Downing (hDowning, L.N.,197%). Hoth
represent attempts o syastematize counseling into affective
ways of talking about or teaching counseling. "he need for
1 ounifying frameworx in whioh to counael wna also received
attention from such notables as Tyler (‘4f1\. "he common
thread running through these aritings ia “he n2ed for

»

conceptual knowledge to increase counselor effectiveness. In
a similar manner, guidance and ~ounaseling policies 3such as
that developed by Albertsa “ducation incorporate a combination
of conceptual frameworks and accountability strategles

designed to increase coungselor effectiveness /Alberta

mducation, 1981, 1984).

founselor effectiveness becomes equated with the results
of the interaction between *he counselor and tne client. Tor
example, Alberta Tducation's task force on guidance and
"

counseling specifies *that guidance and counseling 1is to ...

demonstrate the difference they make 11 the .ives of others



-—

(Alberta U‘ducation, 1981). Effectiveness is further

spec1f1ed when the task force sugf®sts that the challenge for

peOple in guidance and counsellng ig 1in developlng

pfograms the effectiveness of Nhl“h can be measured {Alberta

.1
w

%ucatlon <NQ81\ Further perusal of the .policy suggests

that hard data as derived from ﬂheckllsts or questlonnalres

v

will prov1de part of the basis "“upon which learned

de01310ns can be made .and prov1de crlterla upon which
- % . ¥
accountability can be based” (Alberta Education, 1984).

Effectiveness, then becoﬂ!s associated with specified results

S
a

achieved.

)

A scrutiny of Alberta Educatidn's policy on guidance and

counseling reveals that fhe amount of time in which something
& - ' '
is done is' part of what it means to be effective. The

Fl

_examples and illustrations of outcomes in the ‘document

indicate that achievement of outcomes by a sp901f1ed~¢ime‘is
desirable where'ppssrble (Alberta “ducation, 1984). wnen
rlme is viewed in this fashion efficiency joins . - -
accountablllty as part of what it means to be effective. A
further dimension 1is suggested by Downing when he outlines a
proeedure for reducing vagueness and stunbling in the
counselingﬂinterview. He malntalns that 1f .long and short,
term objeetives can be developen the resultant gsense of
direction will give counselors the flex1b111ty to effectively”
dhoose the appropriate method'of worklng with the cllent

(Downing, 1975).

In summary, the technological mode as represented 1in

v
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policy and competency based theory has as a basic goal

effectivenesss. Rffectiveness, in this mode, has at least
the components of efficiency, accountability, nd direction.
@mﬁ

~$;A$ counseling has evolved so have the'mét ods and

techanUes available to counselors. Affective education

4
[

programs such asg, DEVILOPING UNDERSTANDING OF SELF AND OTHERS

(Dink%eyep, 1970)vand_TOWARDS AFFECTIVE DEVELOPMENT (Dupont,
Gardner, &mBrad&; 1974) hgve“organized activities and
processes ;esigned‘to help children develop emotionally.
Included in the design are outcomes to keep the teacher or
co: Belorvfoéused during the session. For example, one
outcome stated in DEVELOPING UNbEBSTANDING OF SELF AND OTHERS
is that "The student will be able to elaborate on areas in
which they have achieved independeﬁce"-(Dinkmeyer, 1970).  The
outcdme is achieved through the reading and discussion of a
story. The statingéof studert outcoqfs as a result of a
range of acfivitieé ig a common denominétbr in the more fully"
developed affective programs such as DEVELOPING UNDERSTANDING
OF'SELF AND OTHERS (Dinkmyer, 1970), the HUMAN DEVELOPMENT |
s .
PROGRAM (Palomargs, 1975), and TOWARDS AFFECTIVE DEVELOPMENT
(Duﬁont, Gardner, & Brady, {974). Further ex%mination of the
programs show that thairgoals are similar to many of the
~goals stated in Alberta Education's policy on guidance and
counseling (Albefta Bducation, 1984). Affective education
-programs and’the policy outline student characteri§t§c§

considered valuable to learning and personal development.

‘Within this context, effectiveness refers to the degree to



which predeterm}ned'outcomes of the program have been
' \

! !

reached.
ASSUMPTIONS OF THE TECHNLOGICAL MODE

Several pre<suppositions are revealed through tra
outcomes based models of‘affective education programs and
government policies. Tn outlining dgsirable student
charactefispics.and expected outcomes, the assumption is that
children have a nature specifié to themselves. This means
that as adults, our responsibility is to structure conditions
.which will enable that nature to fulfill itself.  In
outlining ideal characteristics we.assume that we know how
the ideal human being functions. Yet not all behaviors are
valued equally across 3ll cgltures nor do indiviﬁuals across
different socleties beﬁave in the §ame way. -In other'words,
what‘is congidered ideal huménvchafacteristics‘in one society
is different from the ideals of another societi. In either
case, the pre—suppositign that the ideal ‘human being
functions in pre-determined ways 1is related.to the assumption
that human behavior is shaped through outside forces. As a
result of this outlook, specific strategies for shaping
behavior pdints towards the pre-supposition of a linear cause
- effect rélationship between events and behaviors. In
education,  this meanévthat in outlégk andé;pproach, the
empha'sis. is not so much on the child as child,. but on the
child as he could or should be as an adultl As such the
focus‘is on ways to‘shape“the student, not on £helstudent as

person.



"However, when goals and objectives refer to optimizing

individual student capabilities (Alberta Eduéation, 1984),
" the student as‘person is brought into focﬁs. The focus of
student as person is further intenéiﬁied when activities. and
processesﬂin programs such as TOWARDS AFFECTIVE DEVRELOPMENT
(Dupont, et al,{1974) are clearly designed to elicit, from
thé students their own experiences and feelings én areds »
outlined in the program. Yet the objeqti#es; outcomes aﬁé-w
topics themselves still place the teacher or the counselor in
the position 6f viewing the student as a person facing him in
some self—interested.way., This meaﬁs that -he relationship
between the counselor and the student is not immediate, but

J :
If one assumes, for example, that several interventions will
result in a specified behavior, then the pre-:upposition is
that what an individual is 1iké‘and what he needs before we
begin our work is already a known. The underly ng assumption
i; that the gounselor, as change agent, is outside the

experience of changé that the client or student is going

through.

A look at the affective education programs indicate that
they have tasks associatea withaoutcomes. The basis for this
sequeﬁé@ include assumptions that learning is a process of
progreésive change in the learner's response to a static
situation (Snygg, D. 1959). In other words, the situation or
task(s) remain unchanged untii the 1earner#s behavior becomes

more relevant and efficient. Since the situation remains

d%gtanced by a claim to understanding the st.dent beforehand,.

)

(&
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unchanged, the assump%ion is that changes have taken place in
the learner ‘and his behavior has, as a result of the %task(s),
become more relevant{ The relationship between task and
behavior is,?in that\sense, a linear cause-effect connectionn.

\

: . |
|
IMPLEMENTATION OF GUQDANCE AND COUNSELING PROTRAMS IN THE

\
TECHNOLOGICAL MODE i

'

As a way of illustrating assumptions related to the
implementationAof guidance ‘and counseling résulﬁing from
policies developed in the technological mode, a hypothetical
situation was developed for the purposes of'this thesis. CThe
illustration was based on the author's.experiences in the
implemenfation of policies and guidelines at school level.

Operating from the linear agsumptions of 2 teéhn@logical
que,‘sc;oole‘go'through processes for developing guidance
and counseling policies and programs based on. school district
policies. These are based on the provincial guidance and
comnseling policy. 'sing their school district's folicy on
guidance and counseling as a beginning,fschogl staffs.
translate the policy into the realities of their own
gsituation. Part of the process involves an assessmeht of
student, staff} and ‘community needs. Results are collected,
analyzed and translated into profiles of'étudent, community
and staff characteristics. From this information goals,
objecﬁives;fand ouﬁcomeé are developed. After furthef'staff

discussion, priorities and time allocations for the school

year are determined.



The first evaluation of the s@hool's efforts to develop
-a guidga&e and counseling‘?rogram is on how well thevschool's
counsei;ng policy relatestﬁo syétem énd general school géals.
mo make this more understandable and acceptable to central
gservice personnel, to tﬁe province aqd fo the public at
large, the goals are translated into measurable behavioral
objeétives or outcdﬁe statements. Since teacher acceptance

teamwork are of primary importance, the clarity with

an
which the guidance and counseling department explains hdw the
‘hutcomes are achieved 1is an impofkant school indicator of a
high qualitylguidance qnd counseling program. At the end of
a specified period of time the degree to which the outc&mes
have been achieved forms the basis for evaluating the

guidance and counseling program. This forms part‘of the

basis for future school budgeting considerations.

-

"A3SUMPTIONS OF THE GUIDANCE AND COUNSELING IMPLEMENTATION

STRATEGY

In common with the affective education programs and
government pdliéy discussed in this thesis, are assumptions
indicatingféﬁe pgssibility of separating directiq? or
outcomes from the World of experience. For example, needs
assessmenﬁs are made of a iarget group.such as students or
the comhunity and these are translated into outcomes. The
assumption behind this approach is that the individgals in
the designated group will all have these needs and that
these neéds—will be satisfied through the strategies

associated with the outcomes. Underlying this is the pre-



supposition that' there is an jdeal for all and that this
ideal can be reached through a satisfaction of needs. These
assumptions are often reflected in the objectives and
outcomes yhich are the end product of the imﬁlemeﬁtation
strategy. Lastly, good results are assumed synonomous with

the discovery of methods by which to control individuals.

The above example suggested thatathe process of
developing a school policy on guidance and counseling shows
Vélues related to group parﬁicipation, logic and rationality,
collaboration and participation, respousivéness and the
interest of the group or society predominate. The
illustrgtion suggest that major points involved in this

o

outlook include:

1. a group helping focus

% PR
2. examination of situational elements of thée interaction
process to discover causes

3. analysis of "problem behavior” and methods for solving or
correcting it

4. bringing out potential negative forces such as
aggressiveness and conflicy inTo the open for
resolution

5. feedback from others

6. interdependence is emphasized

7. being open is emphasized

8. learning from new concepts and experimenting with
new behaviors

9. focus on changing organization's culture toward
increased openness and shared decision-maxing.

The above discussion illystrated the organizational



representation of the view which Merlean-Ponty (1962), van den
Berg (1972) and Colaizzi (1978) suggeat is a combination of a
'positivistic and rationalistic way of interpreting existence. .
The positivistic pendencies show themselveg in the assumptions

R 4

that certain processes or mind sets are essential to

)
organizational 'well-being. This is based on the assumption

that people are, in some sense, -the same. For example,
o} .
cooperation ig good for an organization and conflict is not.
The gsubjective componént in the organizational illustration
is the idea that individuals and society do shape of give
mean;ng to the worid ana that the designs invented are more
dependable than the things of the world (Berg van den 1972).
Both the positivist and fﬂekrationalist represent some valid
and use%ul aspect of the worid. On the one hand there is the
positivist view that people are shaped by outside forces and on
the other hand there is the view that those outside férces
must be organized for the greater collective good. This
‘combination formulates the Qorld views of Alberta Edﬁcation's
policy on guidance andéounselingand is the base of tﬁe

affective education programs discussed earlier in this

chapter.
'CRITIQUE OF THE TECHNOLOGICAL MODS

A phenoménological view of affective education programs
and the Alberta Bducation policy on guidance and counseling is
that they represent, almost without exception, an immersion in

a world view rooted in a technological faith. Whether

“membership is claimed in developmental, behavioristic or

3



wholistic traditions, the interest is in a gsearch for
objective'knowledge about the student, either s expected
outcomes oOr as some classification system [(Adams, 1330,

Tmplicit in *his mode of thinking is the assumption *hat

there is an orderliness to nature and that general yrinniples
: ! ,

can be applied to all things. The consequences of this world

m

view &are severe. "o quote Smith:

When carried to its extremes 1t never
addresses the question of the meaning of
experience except as it exemplifies or
reinforces certain already given definitions
as to the way reality is (Smith, 1980. P. 1%).

Writers such as Merleau- Ponty (1962), Whitehead (1947) and
van den Berg (Berg van den, 1972) suggest that this 1is tﬁe
duality or mode of thinking seﬁarating man from lived
experience and makes up the world of the <2chnological

society. Nf this world Smith writes: !

m"he aim is not so much to comprehend the inner
contentual richness of experiences as they co-
exist in the individual and together operate
toward the achievement of a meaningful goal.
Rather the attempt ig to exclude all
iistinctive elements in experience from the
content in order that, wherever possible, the
conception of psychic events should
approximate the gsimple scheme of mechanics
(position, motion, cause, effect) (Smith,

1980. P. 13).

The inteht of this thesis was to congsider the role of

immediate experience as a factor in the development of

policies and guidelines. Background to the approach taken in

the project came from writers who sﬁggest that the

technological mode has brought about a society in which the



dehumanization process has led to the disintegration of modern
han's sense of being and therefore his humani ty ( May, 13873
Frankl, 1963%; Merleau-Ponty, 1962; van den Berg, 1762).
vurthermore, Vrankl amply illustrates that clasgsifying or
identifying dynamics place limitations on human beings that
may not be a true reflection of man's capacities {Frankl,
1963); Wwhen the guidance and counseling policy owtlines
desirable student characteristics and skills developed, the
effects afe to place a 1imit on human capacity and make thé
educators and students other than‘life directed. That 1ig,
the smooth functioning of an organization tend to take
precedence over the individuals within the organization.
Shapiro, fér examplet outlines the possible negative
consequences of the other directed instead of life directed

approach within our society when he writes:

they focus on the management of

impressions, seeking to be noticdd and
jifferentiated from others, and attempting
thereby to establish their individual worth
and potency.... More and more, credibility
and the impression one makes on others matter
more than succesful completion ;of the task at
‘hand.... The present mania for the proper
technique and the concern for good performance
hides a deeper determination to manipulate the

. feelings of others to our advantage (Shapiro,
H.S. 198%. P. 135),

If we translate the above notion into the realities of
the school counselor'é day-to-day activities, the counselor,
as a means of justifying his position, might become more pre-
occupied with satisfying decision-makers than in working with

the children as they are. The readings suggested that at an



extreme level the meaning of counseling ia lqut‘in Y plethord
of techniques and slognns: Roth the counselor and atndenta
will become the appendages of administrative control. "n
fact the effectiveness we are seekinag via the te&hnolmgicni
approach may be in danger of being negated by the approach.

Misgeld writes:

Teaching and learning, education, 1in short,
are translated into management tasks. This
means that an administrative conception of
what it means to account for [guidance and
counseling] becomes the [reference] to which
its activities can be accounted: that is,
elucidated, explained, justified, etc. This
transforms teachers and learners into
appendages of a process controllable from
outside the educational transaction in which
both are involved and are engaged with each
gther as human beings. %ach step in their
development is open to inspection by someone
outside the.process, especially those who have
the task of monitoring it (Misge=14, D., 1383.
P. 235).

¢

References to-assessment in intelle>tual, academic, and
vocational areas (Alberta Zducation, 1984) sugéested that a
continuing task associated withvguidance and counseling 1is
that of assessﬁent. Although‘strong arguments can be raised
in favour of ways of organizing experience, the danger in
using the»diagnostic tools of testing is the creation ofz;gap
between the counselor and the student. Regardless of whether

the result of testing is a number or a label, the student is

2
+
m

classified saccording to set ideas abdut other people. The

individual will be subsumed under, what 5adamer (1979) has

~alled co@mon psychological generalizations, truiagms about
- N »

human behavior 5hxtypes of personalities. According to



phenomennlogists, this process ta one exauple of the
! N .

. | ,
application of pogsitivistic research in our sorciety (folalzui,

1973; Merleau-Ponty, 1962; Berg van den, 1972s Adams, 1930,
Carried to an extreme, the application of such research leads
to the type of alienation and de-humanization of concern to

several prominent people in the helping professions (may,

198%; Frankl, 1963; Berg van den, 1972).

If categorization is diminished, the possibility, exists
phat a student may be viewed in terms of the potential which
he or she has. The gestalt notion of degpening awareness of.
one's present behavior to bring about a change in behavior 1is
one example of how working directly with a human being can |

bring about significant change.

If classifying people according to pre-set labels
‘constitutes one example of the alienating effect of
positivistic thinking, then goal and outcome statements such
as those found about desirable student characteristics
(Alberta Education, 1984) have the potential of intensifying
the alienation process. The description of desirable stgdent
characteristics does acknowledge ‘the student as a person.
mhig is particularly true when one takes into consideration
statements related to optimizing individual student
capabilities. Phenomenologists would claim the knowledge of
the student as person is still self-related (Smith, 1980).
The counselor, for example, uhdefstands the student as
someone who faces him in some gself~-interested way. The

student, in being evaluated in progress towards some ideal



trait or way of behaving ig being reflected upon Hr abont.
mnia means that the relationahip between the counaelor and
the atudent i3 not immediate. "he result, according
Smith, is a mutaal atruggle for recopgnition and aa anoh ahats

e~

ont the heart of human underatanding (Amith, 1930).

Whenever 4 policy or goal setting process ig set into
motion an opportunity to re-examnine basic agssumptions
underlying the activity presents itself. Misgeld (1983)
suggests that such an examination is needed to prdvide
insights into the professions and their relation to everyday
knowledge. T"he thesis writer assumed that i7 a guidance and

)

counseling program, for example, is to have meaning for people
involved in delivering it, then the realities of the
individual situation needs\ta be part of the design. 3Becx
(1963 maintains that if people are to really understandi what
they are doing they need %9 examine the b2liefs that they have
about the world. Phenomenologists, in turn, maintain that
understanding is part of meaning - part of being in the world

instead of isolated from the lived experience {Merleau-Ponty,

1962; Berg van den, 1972).

Are the technological outcomes of positiviétic thinking
and examination of lived experience and beliefs mutually
exclusive? In theory, there is really no reason why they
should be. The»issue was not 8o much wiéh the establishment of
outcomes or the productive and organizational capacities of
the technologial mode as with with the process of arriving at

the outcomes in that mode. In an extreme sense, the pre-



ocenpation with the manipalation of people Withont

congciousness of purpose and meaning appeara boo be the

mH

in

faone evolving out the critigue of the tecshnological nmode.

Pt waa the personal experiencen of thias santhor and

influence of the idean from the above ruﬁlinmn which 1»
the reasearch into the-liveld experience of coumseling.

this thesis was focusged hot on how effectivg counaeling
an outcomes bansed mode, but on what keeps'ﬁhn deasire to

counsel alive. Thia led to the decigion to uae a

phenomenological approsach in the thesia. To quote Rollo

We are justified in looking to phenomenolory
for help in arriving at a concept which will

ther

1

Ao

M
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enable ug to perceive encounter itself when sn

far we have only perceived its distortion,
trangference (May, 198%, P.2%).

LiVED EXPERIENCT

» As assumptions with the potential of leading to the

to

auch

ny:

alienating aspects of a tephnologcal mode of thinking were

outlined in this thesis, the question arocge about what

alternatives were available to that mode. The ensuing

discussion attempted to outline some of the parameters

associated with a more phenomenological or existential mode

of thinking. This was done to identify some of the parameters

or to get a sense of what was involved in this research

project.

One's reaction to the statement "lived experience”

coula'

PES

o

well be "how can experience be anything but lived?" Whether a



. situation produces emotional states of boredom, excitement, ;;(

indifference, or joy, they are all 'ived expe}ienqes. 4s such,

W)
"

combining "lived" and "experience" seems almost nonsensical.
Yet.when words no longer carry the power associated with their
i N ~ @ .

’original context, the experience associated with them may be
fact, but fact separated from life (zadamer, 1975). 1In other

words, the original intent is no longer there..  Witness, for

example, the minimal amount of lived experience associated

N B

with such phrases as "How are you?" and Have a nice day

. These messages, orlglnally based on 1ntentlons of care and
'concern, have been transformed into messages of greetlngs and

dismissals. They are, in that contexi, examples of words that
. have been cut off from their original'in%ehtion and intensity

and are, “to that extent, experience that; until called, does

not exist. In this particular case, the experience of care

4

isAreplaced by the'experience of being greeted. This suggests
‘that words are more’ ‘than themselves in our day-to- day
.existence. then words speak through us,bour tone of voice,
body posture, rate of speech and a host of other non- verbal
messages, show us words cerry wiph them the history of the
'ofiginal‘intent. Te thevexten; that the receieer of the-

N
.

message feels care or eopcern may be the extent to which the

experience is an;expfesSion of living.

The above discussion~suggests that "lived”, as the

"adjective" of lived experience, refers to a quality of

experience. The dlctlonary definition of "lived" as an
i

adjective is, "Having a (spe01f1ed xind of) life or life



>span" and suggests that time is a factor in lived experience.

For'example, to say that the counseling session lasted one

hour tells the reader littie about time as a lived

) [0

experience. If, however, someone says that the counseling
session went ‘on and on, one gets the idea that time slowed

]

down within that experience. This example is an intereéting

contrast between the phenomenological notion of time and the

way in which time is used within the technological mode. In

" the technological mode one hour is always one hour, a

S

measurement. In phenomenology th ':Xperiénce of the

gituation within that time frame suggests that one hour is

not the same as another hour. In other words, time acquires
. /

a different meaning within the context of lived experience

than in. the world of measured time.

Further study into the meaning‘and origins of the
ad jective "lived" suggessted that a lived experience must have
l1ife enhancing qualities. Life enhaoqiné experiences
requires bersisfence,‘freedom, openness and a suitable place
as port of the'éxper§ence. Tndicators that an experience ié
yived is possibly related to the degree to‘which,the above
are pért of the experience; This, in turn, will be reflected

he way that time is éiperiended.

Direct involvement or doing dominates the definition of

-

"experience". This message is modified by the consideration

oftime hlwhicheu1even§iédirectlyparticipatedin and the

fact the totality of one's previous eipefiences play a role

in the way that oné experiences a,preéent event or activity.
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Latin and French roots of the word suggest that "to try", "to

test” and "to experiment” are at. the besis of  this wori.

When the etymology of "expefience" ts combined with
present day defini£ions of the word, the result is a term
permeated by eeferences'@o direct.action.' There 1is, however,
a éuality to the action associated with the term which
suggests that it be .action of a nature demanding effort, risk,
and involvement: One may;speculate that the. degree to which
these factors are present in a situation is the dei?eevto
which a direct e#perience is taking?;laee.' Is a counselor who
is concerned with.the effectivenes of his work, for exampie,
seeing, hearing and feeling what is happening in tge

o
counseling situation or is he experiencing something elge?
Cfommonsense tells us that he is only perfly-with his c¢client

and the other part is somewhere else. Thais does not mean that

such anocgurgenceis not part of the lived experience of

tounseling. Tt does suggest that the process of counseling,

the intefaction between the counselor and his client is not ae

full an'expef;ence as ouflined in tﬁe definition and etymology

the‘word._ The inte?play between the counselor and his or her

lived world\ plays a large part in the effectiveness of

working with a client and also plays a part in"the degree to -
" : . ,

which the cofnseling session is a lived’experience. If the

couinselor,is not able to focus on the counseling situation
iy p .
§

> then the quality of that session deteriorates in terms of

being a living encounter with the clienx.‘

"he foregoing discussion suggested that a study 1into

&



lived experience deals with the immediacy of living. To use‘
Rollo May's bhfase, it is. a way "to percieve encounter
ifself" Phenomenologists'suggest that an exploration into
lived experienée is an inquiry into the essence of evegts,
things and behaviors (Merleau—?onty, 1962; Heidegger, 1979;
Berg van den, 1972). In that sense, develbpiné a.plan or
designing are lived experiencgs as are giving tests and
interpreting the results. They are lived experiences because
they are happening. The difficulty arises in the
partitioning of experiences as a result of these
interpretations. One méy become so convinced of the reality

of the assumptions behind those~interpfetations that 1ife as
!

]

lived is beyond grasp and one is not conscious of the self as
an actor in the world. Instead the lived experience becomes a

world of concepts separating man from life in the world.

Our experiences are what give us meaning. According to

.Mer‘leau—Ponty'a meaning emerges depends on our perceptions

C%brlaau—?onty, 1962). It does not mean, however, that
& '

LI
everything is an experience. If something is not part of the

context of 1ife, as'lived at the moment, it does not carry .
meaning and is not "in" thé experience. A counselor, for
instance, invol&ed in Aialogue with a client may have books,
tests and other materials in his office, but until they are
needed, in other words become'purpose or intention, they are
facts not experience. "Tﬂe stimuli are there, the fact of the

perception is there, but not the perception itself (Merleau-

Ponty, 1962).
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Tn studying the essence of an act, behavior or event, the

intent is to gain understanding and meaning of"the,area being

3

investigated. mhe result of such a quest is, on one hand,

more guestions than answers and, on the other hand, =

reaiization that human existence and the world conétitute a
unity so basic and so important that gither one .is nonsensical
without the other The attempts to pértition this uqity is
what, according to phenomenologists, leads to alienation from
1ife and therefore loss of meaning. In looking for the
essence of an act, behavior or event, phenomenology is
attempting to discover the connections which makes something

whole.

The following example,'based on the author's own

experience, served to illustraﬁe gseveral »f the above points

(In this illustration, the name "Eric” is a pseudonym) :

Tension and uncertainty permeates the
room. I 1listen to Eric's well modulated voice
as he catefully outlines his perceptions about
what children ought to be doing, what teachers
should be doing. He then turns to the weighty
responsibilities of his’'own duties as a
counselor. He speaks about the overwhelming
task ‘of working with children of single
parents, the conflicts associated with melding
children from different economic classes and
the problems of'changiné values around such

issues as sex, drugs and the work ethic. Eric
believes attitudes of student's and parents
have reached a deplorable state. In his

opinion, the student's lack of a proper work
ethic and their casual attitude toward others
reflects a society wide malady.

As Fric discusses his world of counseling, his
words are accompanied by a-downward movement
of the head and drooping shoulders. The
bleak, stern environment of his office darkens
as his pattern of speech is frequently

:



interrupted by sighs. For all intents, Eric
conjures up visions of 'a man carrying the
world's problems on his shoulders. ¥Fregquent
headshakes deliver the message that the world
has fallen below his standards.

‘Being with %®ric is an experience in which
the surroundings, his voice and posture and
the message he ig delivering triggers, within
me, images of someone struggling within the
walls of a prison.

What kind of meaning is involved in the preceding
ekperience? An analysis of the description and words in the
example of Eric would undoubtedly unearth hidden meanings and
crucial or essential aspects in that situation would begin to
eherge. The intent, at this stage in the thesis was,
however, to illustrate some of the important aspects of the
phenomenological mode as it pertained to tﬁé thesis. As such,

he's

the illustration was not analyzed or reflected upon in a

phenomenologiéal mode.

.

In noting Erig's reaction to his situation,‘the emdfion
of "frustration" comes to mind. He is frustrated or
6v¢rwhelmédby his job., If we view the world through a model
dividing reality into separate parts, the coﬁclusibn may be
that Eric'é frustration is.an internél state. In other
yords,.his emotional’state is within himself. The
phenomenological notion abbﬁt Erié's state is that it forms
part of a living process which cannot be broken into parts.
Colaizzi summarizes this principle when he suggests that
whatever we see is'first about ourselves as we are cohnected
to the world (Colaizzi, 1978). Eric's frustr@tion, for

1 4

_example, is not an internal state, but is a reaction directed



towards some part of the worl as he p;rqeives and lives it.
To paraphrase 3nygg on phedomenological fields, “ric's
perceptiéns and behaviors are based on the way he experiences
the phenomena of which he is a part. How Hrié identifies and
reacts depends on the past exper{ences that are triggered to
shape the f{fure as it reveals itself in this instgnce \Snygg
19%9; Berg van den, 1372). The situétion in which ®ric finds
himself in the illﬁstrafion ig with his consultant. In his
behaviors, Eric is attempting to have an effect on the
consultant. In other‘words,-Eric's reaction did not happen
in isolation, but is part of his existénce‘at that particular
moment. Van den Berg suggests that this is true for all
existence (Berg van den, 1972). According to this view "life
context” decide whether a fact or condit{on, be it a memofy,
an object or word becomes reality. Tn the phenomenological
mode,'the individual and the situation cr2ate each other
through }ntention. Wwithin that world meaning and

understanding are .always there pre-reflectively even though

we are not always able to put it into words and other®signs.

In summary, the unity of lived experience is a unity of
i&mediate action and Enfention and a uni%y of the past
present and the future. Intention and purpose are not
something outside life, but life continually expressing

itself.

Within this unity, there is not a word or gesture which
does not have some meaning. In the illustration of Eric, for

example, his body posture, tone of voice and the environment



through which he expresses himself all contribute to the

*

meaning that he and the consultant are living. If Wric, for

*

instance, had .indicated that he was frust'rated or depressed,
but his voice and body postufe indicated otherwise, a
di%ferent experience gnd meaning would have emergéd5 Again,
the totality of the immediate lived situation fs the lived

experience. In that unity we are intention expressed, a

i

process.

To quote an analogy from Arthur M. Young's REFLEXIVE

UNIVERSE:

Purpose is the important factor in
developing a machine. The tendency of
philosophers who know nothing of machinery to
+alk of man as a mere mechanism - intending by
this to imply he is without purpose - shows a
lack of understanding of machines as well as’
of man. Indeed, there never was a machine
that did not have purpose. And there is®
,perhaps no purpose that does not require a
machine, whether a human body or some other
kind, to achieve 1it.

From the fact that examination of the
physical parts of a machine, often referred to
as the hardware, will not disclose the purpose
unless assembled and in operation, it should
be easy to infer that one cannot understand
man by an examination of his physical '
organism, his body, alone (Young, A.M., 1976.
P. xx).

5
LIVED EXPERIENCE DEFINED

In summary an exploration of’livedkexperience ig a study
into the ensence of events, things, and behaviors (Merleau—
Ponty, 1962; Heidegger, 1379; van den Berg, 1962). . Whether

"the essence studled is an event, thing, or behavior, the



research takes place in a framework revealed through space,
time and the world as we live it (Merleau-Ponty, 13620, As
such; essences of space and time are themselves revealed
through the study of events, fhings an'd behaviors. 3pace and
time assume a meaning depending on what is happening at A
particular moment. A counselor, for example, involved with a
difficult client may find time going slowly and hig office
taking on the characterisﬁi@s pf a prison. In that context,
time and space are'lived experiences whose essence are

S

revealed by the events, things and behaviors which are part
)
of the experience. The il1lustration suggests that in studying /{

the essence of an act, behavior or évent, the understanding
which evolves 1eads to meaning and a realization that human ,
existence and'the world conétitute aunity so basip anid so
impoftant that either one 1is nonsénsical 4#ithout the other
{(Colaizzi, 1978). From this perspective, a student or
client's behavior is always relevant to the situation as he
interprets it at the moment (Snygg, 1959). Predetermined
outcomes, in contrast, tend to focus attention along a narrow
perceptual band and have a high likelihood of negating the
relevance of the student's behavidr (BRateson, 1962; van den
Berg, 1962). From the student's,perspeétive, for example,.
the own behavior makes sense, it has meaning. Anger, for

instance, has meaning becausé it is directed towards '
something. Rather than experiépcing it as an internal state,
the anger is directed towards sohp part of the world

(Colaizzi; 1978). That part of them%Qsld has also revealed

itgself through the emotion anger. Briéf%y stated nothing



happens in isolation. There is an original contact with
others or objects which is a living experience. A wr;ter,
for example,becomes his problem; he gets into his prpblem and
he frees himself when he solves it. Tn asimilar manner, a
client'% improvement 13 concurrent with changes in the way he
observes the'sifua{ion in which he exists. This is different
from thé technological mode where the bebaviors gradually
become more relevant to the situaFion. ;In other words, 1in

phenomenology the situation and client create each other (van

den Berg, 1962).
MEANING ANﬁ LIVED EXPERIENCE

m"he unity of lived experience ié a unity of immediate
action ‘and inténtion. "or example, an object such as a chair
invites the pérson to assume a form; the body forms the
object. The chair is obviously for sitting. In that sense the
chair and the human being are not two independent variables 1in

w
existence. They depend on each other and give each other a
\{}nd of meaning. Similarly, & counseling sesﬂion would not

"exist if there wére no problem or issue to givé the context

of client and counselor interaction meaning.

How a meaning emerges depends on our perceptions. If
something ig not part_of the context éf life in which we find
ourselves, evén if gtimuli age continually bombarding our
senses, those stimuli are not necessarily a lived experience
(Merleau-Ponty,'1962). As van den Berg points, out different

people looking at thé same street will not be seeing the same

Py



stfeet. ThHey see¢ their age, their background, their
upbringing,; their sex,'their occupation andi their
intelligence; they see all their own qualities ani
nharacteristics in the atreet around them; the street han a
different meaning for each of ﬁhem. "he gtreet 1isa difﬁerent

for individunls because their life experiences and therefore

their perceptions are ditfferent (Berg van den, 19372).

From the parameters of lived experience as outlined 1in
this chapter, ‘the author then began his inquiry into the

experiential basis of counseling.
CHAPTER TI SUMMARY

In outlining thought processés and assumptions associated
with the technglogical approach to life, “"hapter II
represented an attempt %0 show some of the processes
contributing to the feelings of meaninglessness often found in
our sociepy. Through a‘critique of these pre—s;ppositions, it
was suggested that the way goals and objectives are separated
from exp%fience, categorizing stuﬁents based on normative data
and defining desireable performance outside of the lived
experience, leads to alienation fronm life itself. The
discussion on lived experience suggeste&athat précesses
inherent in the etymology and meaning of the terms "lived"

LS

and "experience” pointed towards a unity of.-lifé in which

- S
meaning and understanding are the primary (orges through
.
which the essence of living is expressed. Jnderlying

dynamics to these forces were proposed and illustrated as



pertaining to the experiential basis of counseling.
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wueh of the eftfort in thia thesia owas, apo boothes

chapter, aimed at identifying pre-supposttions and
circumstances which are part of the technological mode.
According to Colaizzil (1?78), to release oneself from the
technological attitude of which one i3 a part, requires the
researcher to become aware of the peréonal pre-suppoéitions
held in relationship to that mode. As part of developing
the appropriate phenomenological question(s) for this study
(Colaizzi, 1978}, the éesear:her juestioned his own pre-
suppositions about counseling and meaninv. This w133 ione %0

digcover his

9]
o
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nypotneses, attitudss and hunches about
counseling. mpe end resuls of the process wWAas the following

description:

Times wheh tne counselor feels alive in counseling are when
the client and zounselor truly affect each n+ther. Those are
the occasians when overt concern with procedures, techniques
and outcomes are negligible. Tnstead, the quality of the
dialogue is at =a level where both the client gnd counselor
are intensely involved in attempting to understand what 1is
going on in a.particular situation. Dccasions which are
draining are those times when the dounselor feels that the

e
other pergbh must be shaped 1n some pre-determined way. This

pressure may come from expectations of teachers, parents,



adminiatratora or the chil tren themae ] vgn, Whoen tYhe

counselor believen Shat the main purposs o0 0 sk o P prt
on A nhow for someone, 1 feeling of omptineas prevoai o, T

a1u0o noticeabls that even thoupgh a "nun;xnll)rj iv intrigued by,
and trained in, ditrferent techniqueds, bthere oo foeling of
Aiggatistaction when “occhnigques are the main focus on the
Job. Moments of hipgh feelings »f self worth have been thoae

times when slients tell or show that they are gettinhg on

with their lives in constructive ways.

Feedback

dabout

counse ling results from :olleagues and aiminiatration, even
though very positive much of the time, gives one less LR

sustenance then what happens in the counseling session. s

@

"he above statement provided the preliminary bagis for
the formulation of r=search question(s) ror the tﬂesis.
After discussion and trial runs with a nunaber of people, 1t
hecame apparent that even though the thesis was about the

meaning of counseling, questions dealing iirectly with ¢

meaning were not easily answered by the intervieweea. That “‘E‘
ig, the people had difficulty in carrying.on a 1ia%igue

arouni questions such as ‘what does the client who comes for
sounseling mean to you." The gquestion eventually evolve into
"what is it like for you to counsel a client.” Following-up
the initial interviewee reply with the query "and what 1is
that like?", deepened the dialogue to such an extent that
intentions, circumstances of the school counselor and

experiences =nd mneaning of counseling were expressed in the

interviews. The question, "what is that like?", thus formed
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- represented through the five ‘ntervieswee

9 ’

the basis by which the interviewees explored their lived

experience of counseling.

MERTHOD OF ANALYSIS
_Five individuals were chosen to be interviewpd. They
included one administrator of counseling, one consultant of

counseling, two school counselors, and one university

professor im educational psychology with:school counseling

experignce. The five individuals were selected because each

one of thenm represent;a najor face® »f counseling.

L2

Specifically, the foll-wing dimennions -f counseling were

w

1. ‘the worid of diverse ex;erience in s:hool counséling.
2. the world of the model bu: ler.

%, the world of reputation as a "real" school counselor.

‘4. thevworld of. implementer of models.

5. the world of teacher of counseiors.

Serving as five pointers of what is essentjal in
counseling, the words and phrases of these inpdividuals were

. . . - “ .
taped, transcribed verbatim and organized into themes of

¥

lived experience.
A

The following steps, regonmepded by Colaizzi (1978)

-

formed the basis for the énalysis of the transcripts:

1. Each transcript wasg, read to obtain a feeling for them.

Thiswas,aprélimi@%ry step to make sense-out of the

‘"utterances from ‘the infterviews.

L
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. Jﬁ. "Words ‘and phrase that dirgcﬁly perta%%ed to the thesis
topic were extracted in this steps Table 3 - 1 contains a
llisting of the'extracted significant statements. Words aqd
phrases implying counéelor needs to make a difference ia the
~lient's lives were classified under the heading of "ITmpact".
Phrases suggesting a satisfying, wholistis experience were
grouped under the term "Unity", while statements alluding to
fragmentatipn were listed under the headidg:of "Alienatioﬁ".
3. Tn step three the challenge became one of formulating
meanings ffom’each of the sig;ificant statqménts. The aim
wag to go fromwhat the intervieﬁees were Saying to what they
meant. The requirément was that thevmeanings arrived at

should not sever all connections with the original

oy .
[ .

transcripts. Yet the formulations were to discover and
illuminate meanings hidden in the lived éxperience of
counseling as expressed in the traﬁsCripts. _ft é&é‘at this
stage that the etyﬁology of ﬁbras was used as one means of
triggering what 'Colaizzi has called the "creative insight"
required in thié step (Colaizzi, f978). Gadamer's ideas on
the power and depth of words fay at thg base for the
selectiqh of this particular gtrategy (cadamer, 1975). In
"addition, Cluster writing as‘deécribe@vby Gabriele Rieo
(1983) was'employed to allow Ehe meditative and créative
aspects of phenomenology td express itsélf thr0ughkthe-power
of words. Accdfding to Rico (1983) cluster writing is:‘

a nonlinear brainstorming process akin to free 

v association. It makes an invisible design-
mind process visible through a nonlinear



spilling out of lightning associations %hat

allows patterns to emerge. Through clustering
o we naturally come up with a multitule »f
choices from a part of our mind where the

experiences of a lifetime mill and mingle.

is the writing tool that accepts wondering,
not-knowing,.seeming chaos, gradually mapping
an interior -landscape as ideds -begin 19

amerge.

Tt is an openness to the unkhown, an

attitude that says "I wonder where this 1s

taking

ne?" Nlustering acknowledges that (it's

okay to start writing not xnowing exactly

N what,

where, who, when, and how. Yosgt writers

‘acknowledge that this 1is how it "'inevitably is
anyway (Rico, G.L., 1987, 28 ).

A. The aggregate

formulated meanings of the five transcripts.

were organized into a cluster bf themes. "he end rksult of

this process was the emergence of themes common in the five

transcripts. The processes were similar to step 3, but the

“"creative leap was that of going from what is given in the

themes to meanings sought in. the themesg.

‘original transcripts to validate them. TInc-other Qor@pz7
transcripts were examined to see if anything. had not '3 )

taken into account in the cluster of themes agd whether the
po , : : .

5. Bach of tie clusters of themss wers referred back to

cluster of themes proposed anything which was not implied in

the original transcript.

6. Points of discrepdncy were identified between the various

clusters and some seemed-totally unrelated to other ones. At

that point, it was accepted that what 1is logically

inexplticable may be existentially real and val:id. "Data which
g ) :

4id not seem to fit were accepted as part of the phe

N '
included by employing the techniques outlined in step 3.

SN

~

=

nomena and
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In addition, a Yeuro-Linguistic programming technique
known as "chﬁnking" was used to connect the data into a‘
meaningful whole. Briefly stated, chunking refers to %gy
process whereby information 1is either broken down into smaller
bits of information qr:noved from a specific bit of
information to a ﬁofe inclusive category (Laborde, G.Z.,

1984).. Table 3 - 2 presents a summary of the identified

clusters of themes.

7. The resultsAof all of the above were integrated into an

’ exhaustive description of the experiential basis of

.

counseling.

8. In Chapter 1V the process of identifying the

experiential basis of school counseling continued. This was

.

done by translating the exhaustigé‘ s'cription of the

‘experiential basis of counseling 1 8 a statement of

of its fundamental structures.

» " ANALYSIS OF THE TRANSCRIPTS

o
TXTRACTED SIGNIFICANT STATEMENTS ! E

‘A study of the interview transcripts revealed common
elements or patterns of meanings among the five interviewees.
The words and phrases in Table 3 - 1 represent, to a large
extent, what each of the interviewees were saying. The word,
" " " \ ,f/ . . ‘
nebulous”, for example, refers to the anticipation,

f exéitement and, on occasion, apprehension experienéed,by the

a

counselor before‘the first interview with a c}ient.



5tatements such as "whether you are with a client or working"
andgﬁpeople come into me" do not, at first glance, fit into
.the general pattern. Thevaere, however, included in the

l1i8t as potential sources fgr new discoveries. In other

Wwordg, these words Aanl phrases were ut,tered ani they ure

therefore part of the data.

The extracted words and phrases served a two-fold purpose
in tpis study. They served as triggering points for further

exaMination of the transcripts and pertinent words and phrases

1

. L '
Wer8 also extracted from the context of the transcripts and

thelr meaning was examined according to definition and
™ e

etyMology. With this enriched meaning, they were returned to

\
The

the context of what it is like to counsel someone. The
K>S .
Purbose of the extracted significant statements was %o provide

the raw data to identify major themes in *the interviews.
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BXTRACTED SIGNLFTCANT

Impact

Unity

Alienation

- nebulous
- I make a
difference
- recognition
as someone who

cares.

‘- come oOn
fellow, wake ?
up. Cf

- it has taken
me two and a
half years but
I've trained
him.

- when they're
showing
themselves they
like you to be
there and
listen.

- we could
develop them.

- T have a need
to be helpful.
-gcary kind of
feeling.

- people who come into

me. '

- the epitome of sharing.

- they're just little
things.

- a desired point has
been reached.

- whether you're with
with a client or
working.

- in tune with.

- learning from my
clients.

- in the counseling
office, I'm not
afraid to talk;
you're not afraid
to talk.

I don't want to

to be wrong.

confines.

that's not the
the client's
problem; that's
my problem.

what if T doh't
do such a good
job.

things wear
heavy and the
ticking of the
clock intrudes
very loudly.

you feel all
knotted .up.




mable 3 - 21 CLUSTRR OF THREMES

1. Counseling 1is experiencing the emotions associated with
those one gets when approaching the unknown.

Clients h%ve an effect on counselors.
Q)

[AS}

3, Counseling 13 stepping between a client and his problem.
4. The degree to which 2 counselor can make a difference ini
bringing about-change is a source of satisfaction for thé
counselor. |

5. Counseling is personal contact in a safe environment.

6. In educational institutions, counseling ié a qﬁest for

personal and professional credibility and survival.

BESCRPTION OF RBSVLTS v . g
INTRODUCT IO

In this section, the intent was to elaborate on the
Clustér of Themes outlined in Table 3;2. The process was one
of reflecting on the original transcripts as a means'ofv
preparing for the identification of fundamental processes and

[
structures of meaning as discussed in Chapter IV. This 1is

'also the section where the writer began to reflect in a way

that brought his own experiences/}p%f play.
D

TSELING AND THE FIRST INTERVIEW

sounselor preparlng to meet .with His client for the

f. “me goes through many of the emotlons experlenced by

YA

peoyp. “gcing new OT unexplbred sitgations; Feelings'of dqubt

j‘
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and apprehension'mingle with emotions of excitement and
curiosity. Much like an explorer checking to make sure.that
he has the proper equipment for his journey, the counselor
searches his repertoire‘for the skills and experiences which
will enable him to understand and work effectively with his

client.
COUNSELING AS AN EXPERIENCE IN UNITY

As counselors work with thiy{ clients, it becomes
apparent that; regardless of suécess dr lack thereof, the
élients nave an effect on the counselor. 3Successful sessions
often résqlt in fréedom from physical and mental distress as
is evidenced by relaxed postures and open, spontaneous
dialdgue. Mot unlike the emotional state of a famiiy on a

holiday in a comfortable car and_with an agreed upon

destination, the counseling session almost runs by - itself.

When the counselor and client are deeply involved in
wo%king on an issue, counseling is no longer work. ‘Although
?he issue at hand may require considerable effort, the effort
is effortless. Similarly, much struggle and grappling with
the issue may be part of such a session, but tﬁé session
itself is not a struggle. This when both the';lient agd the
coupselor'come out of:hid%ng and show themselves. Yet in
exposing those aspects of the self usually hidden because of
pérceived vulnerability, neither the vulnerability nor the

showing are issues, or even within conscious awareness. It

simply 1is hapﬁ@ming. These are the circumstances where
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silence can pe the epitome of aharing and time and place are
not part of the lived experience. A counselors is latt With
the feeling intervention has made =a iifference. What mnay be
frequently ignored 1is that such a session makesn a 1ifference
to both the client anl the caunselor. “ounseling a3essions of
this nature are an expression of the unity‘of lived
experience. As the COunselor's attention, for example, 13
completeiy on the client, his reactions are made without overt
reference to strategies. Aproppriate strategies seem to flow
wi&h the session. The client, as part of the experience, 1is
receptive to the process and the presenting préblem is seen in
a new light‘ T"his i3 where the problem becomes manageable and

a counselor feels he has made a difference.
TR CONTEXT OF ALISYNATION AND COUNSELING

fn other accasions, however, things seem to fall apart.
£

If, on a holiday, the car breaks down, or the driver takes a
wrong turn or there is disagreement aﬂout which is the most
desirable destination, thén tempers flare, the car becomes a
not and confining place and the minutes seem'like hours.

!

When&his happ%ns people are uncertain about what to do and

squabbles aboutwho is to blame and what should be done next
often occur. In other wordé, the fravellers are stuck in the
situation and with each othg¢r. Like the travellers, when the
counselor finds that thingsl\are wearing heavy and the ticking
of the clock intrudes loudly into the sessiop, the session may
be falling apart. 4t such tinmes ££¢ counselor may leave the

‘room to get a cup of coffee, or blame himself for not picking



up the messages that- the client is sending his wny.

v

m"he child seeking the counselor out on the playground,
the client who becomes a learning experience for the
counselor, and the young woman trusting 4 counselor enough to
reveal intimate details of conecern become "just a little
thing" as issues of counselor credibility and survival enter
the picture. At one level, a counselor may comprgmise his own
beliefs about appropriate ways of dealing with people to show
the;teachers and administrators‘that he is able to get
worthwhile resulfs according to the standards of the
organization. Depending on the intensity of péfsonal beliefs,
this may cause the counselor to engage in activities designed
to convert people to the)world view hell by the counseiof.
Yet the experiences ass;ciated with the uncertainties and
frustrations of interruptions from what‘they are trained to
do, be it in the form of demands from administration,
teachers, or for the trainer of counselors, from the demands
of learning newymodels of counseling, tend to take away fronm
the immediacy of the lived experience of counseling. In other ~
words, not only do the counselor's own expectétions take away
from the'experience of the immediate counseling session, but
perceived expectatio}s of outside forces sefve the same

function.
COUNSELING STRATEGI®S AND THE NEED TO MAKE A DIFFERENCE

If one translates the etymology and definition of the

word "intervention” into the the context of counseling, then



counseling is the experience of atepping between bthe client
and his problem. To do this, the counnelor becomes both part
. !

of and apart from the way in which the alient ia managing 1
given issue. When the ~ounselor becomes entangled 1n the

-

~lient's issue, he attempts to withiraw, to get a fresh
perspective of the issue. Not unlike the driver of a tension
filled car, he will stop the gsesgion and go outside for a
stretch and a breat% of fresh air before continuing his
journey. If this fails to improve the gituation, the
counselor often finds it difficult to gain tﬂe flexibility
needed to intervene effectively. Wot only does the counselor
find it difficult to focus, he also bggins to live the
client's problem. In more successful interventions the

counselor more likely lives the client's solution, even as

the counselor and client are working witn the problem area.
SUMMARY

The above discussion suggested that the experience of
éounseling is permeated by a need to make & difference and the
feeiings of worthwhileﬂess that come from making an effective
intervention. Although the type of intervention may range
from the indirect approach of working with teachers to bring
about change in studéﬁts to working directly with the client
on the issues, the main goal of the CounselO@ isg to find tﬁe
intervention strategy which will make enough difference to

bring about the desired change in the client.

=iy,

As the lived experience of counseling began to unfold



¢
through the transcripts and the descriptive translationus a

glimpse of a deeper meaning began to show‘itﬂelf. Within each
~one of us, an energy ;hich is both active and pdtent leads us
towards and through the challenges and chnﬁges‘tgnt qre part
of being a living entity expressing itself evey as it searches
for ways of self-expression,. Counselor?, in expreussing
themselves through their vocation, aré living their iﬁtentlon.
Their reactions to clients and the influence of outside forces
suggest that they have some ﬁééal image or idea of what people
should or could be 1like and what behaviors may lead to a
realization of that potential. ’In Chapter IV, the writer

attempted to identify and define these proceses and

structuregs.



FONDAMENTAL SUORUITURIT AND puocunsun

nothis T"hapter, tﬁw*'ﬂﬁlllenﬂa boocame ne of tdentitying
the essential parts of the lived experience Hf counseling as
expressel through the interview tranacripta and the
: 5 : ‘ '
descriptions in OWapter DL A; augch, 1% was the writer g °
responsibility to attempt to reduce the iieas offered by the
interviewees to their basic essence. Mo remain true to his
owﬁ}per eptloﬁq and still respect the integrity of the words
and ideas expressed by th? interviewees, the author was
| .

required t» maintain a connection between his interpretive

work and words ani ideas of the orlgtnal transcripts.
PUNDAMENTAL STQ'C?'R YUAND DPROCHESES DEF UMD

The following discussion on thes meaning of fundamental
structures and -processes is basel on definitions derived from
Fowler & Fowler's THE OXFORD DICTIONARY OF CHRRABNT ENGLISH

v

0R€?I : A SHORT? STYMOLOGICAL

\1364) and Zric Partridgg's
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or idenﬁify»those parts that make
s. *The word " fundamental”, however, does

organized to worx together as a
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anifiel whole; there i an organization or atructare throagh
which the parts function to fulfill the purpoge of the whole.
"n oidentifying casential aspects of the lived experience of

counaeling the task wan alao one of determiniayg wayn in whih

thene parts it topether. “hia made it necossary to fdentify

T

ntructufen aszsociated with the essential components of the
axperience. Laatly, o functional ustructure has, aax part of
ita existence, operations or taskas which are expreagisnag of
its purpose for being. "he identification of processes
associated with the lived experience of counseling

consequently formed the basis of the work in Chapter [v.

mo illustrate the above, fundamental structure refers to
underlying processes permeating a particular activity or
session. fommunization, may, for example, be considered an
underlying process in a counseling session. How the process
works, however, relates to functional structure itnasmuch as

the counselor listens to the client in a particular way.

"his does not mean that the counselor's of listening 1is

theuonly means of listening. Several atrategies for
o ‘

lﬁgtening or paying attentioun communication from the client

4 -

exist. One counselor may, for instance,. be listening to
content while another counselor will pay attention to
expressions of feelings. to listen or pay attention to wha%
is being said and what is not being said. The aspects of
listening brought into play are part of the functional
structure. The more fundamental structure is the process of

<)
iistening and listening is one part of communication.

. A
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THE CREATIVE PROCEISS AND COUNSELING

Wwhen a counselor indicates he is experiencing feelings
of apprehension, uanrtainty, curiosity and excitement before

meeting a client for the first time, he is pointing towards

“some of the dynamics associated with that experience. As the .

counselor goés thrqugh the.experience, a question éf what
will be needed ﬁb'work effectively with the client often
appears. This questidn W}ll leéd to search for_egperieﬁces
and ideas of how to work effectively with the client. A
'searcﬁ through‘the tranSbripts and assogiated themes in
Chapter III revéaléa that the pracesé of reacting to a .
.doubfful‘situétion in tﬁis manner is a recurring -themne. It

canlhéppen at any étage of'the counseling process.

Counselors, to varying‘degfees; attempi to influence or
train othérs }n the‘counséling'mode of thinking. Phrase%
suchlas)"plantedvthe‘kernel" and "took me two and a half
years, buf I‘trained’h%m" point towards a.deeper relationship
befween tﬁé creative process and‘tﬂelliveq,experience of
counseling.> Maslo&,for-example,ﬁéuggesté fhatja sense of
vocation 1is a common:éhar&cteristic of self-actualizing
people (Maslow, 1972). According to Maslow, these people
express much of their~beingness through work. There 1is
evidénce,of’this hafpening in the COunselingbseSSions of the

interviewees. Notice, for example, that phraées~such as

'epitome of sharing” and "in tune 4ith" are references to
sessions in which the flow between ideas,. thoughts and

_expression characterizes the interaction between counselor

@
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“and client. Conversely, phrases such as "you feel all
*knotted ﬁp" and "things are not going as they should be
going" suggest occasions where the creative process is.beiné
blocked. T e above coﬁtrast sugggsted sgmg ideas of what 1is

involve: e creative process.

Creativity as a fundamental progcess in counseling 1is
. . . :

noticed omr occasions where involvemg the gsession 1is

expressed through a flow of ideas,

oughtsvand eXpréssions.
These are instances‘whén boundaries een work gnd play,
and ciient and counselor blyr. Dufing’sessiohs of this
bnafure, the spontanéous interaction between counselor and
client results in an ‘interplay of idéas, thoughté and
actions. At such moments; time, recognition from others and
place of work are of secondéry importanée. The client and
counseior are simply:involvedhin the lived experience of

. counseling. At this stage, as part of the lived experience,

a structure of creativity emerged.

~

The beginning stages of ‘the creative proéess tends to be

characterized by Chaos-and uhcertainty. To work effectively

with the personal chaos which the client‘frequentlyvbrings to

b

the counseling gsession, & certain order or strucfure is
.needed in that situafion. I1f the counselor is viewed as %;e
prime agent in creating the’ideal situation, then the pesult;
of the creative proéess is orde;’to work with disorder. In
other words, an order conducive to‘creative_processeg ié the
styq@fpféldevelbped by.fhe counselor's initiative and the

client’s needs. In that sense, the line, between the

el
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the coufiselor, .ani the created (the client and the situation)
\

blurs@ﬁ@ause in the act of creation the counselor is not

only bringing forth the offering "that it (the situation)
. L ’ ; o

be", but «lso the offering that 'he be.” To quote Heidegger:

T"he more luminous the work opens itself, the
more luminous becomes the fact that it is.
rather than it is not. The more esgentially
this thrust comes into the open, the stronger
and more solitary the work becomes. In the
"bringing forth of the worx there lieg the

of fering that it be (Heidegger, 1972)

“
.y
N
&

Tnﬁsummary, situations in which counselors experience
‘creativity are those occasions yhere the translatiem of ideas
into thoughtsj;esults in some kind of action. 1In suggesﬁﬁm&
that creat1vxty igs a fundamental aspects of counsellng, we.ere
_acknowledging the main intent of cre t1v;ty, which is %o
eXprese one's existence fhroegh,One 3 works. In counseling
that intent appears to be one'of helping people, but further

- examination of how counselors express and experience their .-
3 : X . . .

intent was needed to justify such a claim.

"Hg pHOCESS OF INTENDING AND COUNSELING ~ g

In selectlng words and phrases reflectlng highly valued

intentions, the author attempted to 1d:nt1fy a few phrasesl
Wthh showed 'a hlg% degree of 1nten31ty or 1nvolvement .Being
busy, fer example, has intentions associated w1th.1t £u£ |
according fo Meslow (1972) and frommv(19Z6),’ being fully
invoifeé in living out one's intentions, does not mean simply

being busy. It means 5%ing fully focused on the task.

Sxamples of highly valued intentions in the transcripts



include such phrases as "frustrated because T can't pick it up, A

w i, e
fast enough, "whether you are with a client of working", "f y
make a difference” andp"epitome of sha?ingf

The intensity of "frustratéd because I can't pick it up

fast enough to suit myself" points toward not only a judgment i
of oneself énd the‘associated expectations, bﬁt also foka;d iﬁ
the immediécy of the'intenéions being.lived at the moment of o
ffhstr;tipn. In.one sense, the intentidn is obvioué.‘ The . “}

counselor ‘is frustrated with himself because he is not o
recéiving.and résponding to the clients messagéé effectively.
In other words, the counselor {s intemding to #ork effectively
with his client. To achieve this he needs to receive and
.respdnd to the client'g meésagesyin a way that makes a
difference. The.intensity of the frustration felt by a
counselor;iévéﬁ indicator that iﬁtentions of being-effective
in cqmmuﬁicatidn is a-hfghly valued intent in‘cougselinép
Note, for example, reference to the value of communication as
rebresented by.stateméﬁté such as "epitome of sharing" and

"in the counseling office, I'm not afraid to talk; you're.not

afraid to talk."” A

1)

The preceding discussionqdid-not, however, seen

. : . " s
complete. It was as if the identification of these intentions
(/f"' . N B
was lacking something.- Effectiveness in-counseling suggests
. v " ’

IS

o

aﬂé@&éention.beyond making a difference or communicating

Rugds . .

St fettively. The accompanying sense of accomplishment comes
B y [ y P

s ) .

'through more as -a pointer towards further eiploratiqn'than as

an end#point., If someone has .accomplished something,

B BT ;

FM




particularly something considered worthUHile,’feelings nf
w;il—being. of being whole, usually accompany the experiance.
What meaning can then be gained from the 00unseior's reaction
to the efféctiveness of a session? Whether it be the sense
of frgstration found in the experienée of being ineffective
or the jof agsociated with being effective, the counselor's
sense of personal power OT worthwhilenes  is at stake. The'
counselor then has as his intent 1in counséling'the expression
of his ownvﬁorthwhileness. He attempts to nourish th{é
intent by having an impact on his client. To do this he

enters into the counseling session with intention of makxing
+

N -

contact with the client to make a.difference, not only to the

client, but also to hwimself.

"

What, then, of direction setting strtements like "a
desired point has been reached” and "we could develop them"?
~he words "desired point" and "coﬁld develop”" say more about
the experience of étriviné towards something than they do

about the intentions exﬁressed’during counseling. According

Lh
B

to Fromm (1976), people liviﬂ% o?t‘fheir intentions do not
_strive towards a given goal,; but are involved in doing the
' %t

xinds of things that are already part of thevgoal. The
validity of defining intention in this wayigas a basis of
support iﬁ bidfeedback regsearch. Eric Peper, for example,
discovered that people Qho strive or try to éain voluntary
control over some aspecet of their physiologyvhévgvdiffiCulty

diffichlty in achieving that outcome. Subjects who $§imply

allow the process to happen are able to voluntary ‘conteol



much more readily (Peper, E., 1979). This 1is similar to M/
counseling sessions where counselor and client are so fully
involved in their work that everything else>fades into the
background. The message suggests ghat one does not strive to
achieve a purpose, but facilitates the’unfoldgnéj?f 4 purpose

already part of one's life.

The foregoing discussion suggests that work or working
towards an outcome i3 not the same as striving t. achieve

something. Much efiffort may go into one's work. When a

|

¢

person, for examplé; gets so engrossed in a task that time
and effort are out of conscious awareness he is working, but
through doing instead of striving-to do. Contrast this with
occasions when tiredness and concern with how much iopger it
will take before a Job is comple%ed or work is over. The |
pre-occupation with time furnishes but oné”example of
striving as compared to doing. In doing, one becomes one's
work; in striving one thinks about the effort, consequences

or circhmstances related to one's work, not the work itself.

There is also within the processes through which the
counselor expres;es his beigg, the need to‘feel connectedeith
others. Things like a smile fromeachild,%béingwifh aclient
expgrienced as the epitome of sharing point and recogntion as

someone who cares suggest the counselor's intent of being in

touch with, and part of the rest of the world.
. ) ; s . %

In summary, if creati&ﬁfy is the process by which the

counselor makes something that allows the "It" and therefore




dominant,disappeared? "In theje

nimself to simply 'be’', then intention can be considerei the
gsource from which that creativity springs. In making s3uch a
claim,.it becomes apparent that the separation of'exberience
into various.parts 'is simply a means of organizing ideaélfor
explanato;y purposes. 1n life,¢the creative processes are

nccurring at the same time as the intention‘to do something 1is
happening. T"he counselor attempting to get into coptact with
g client is involved in creating the 5rdér needed to work

effecfively withvthe persoﬁu The immediacy of the counseling
situation suggests that the order created is ;t thg“same time

an expression of the intention, in the case of counselors, to

help makeé a difference in the client's life.

COMMUNICATION AND TOUNSELING

Much has been written about communication skills in the
counseling proceés.' As such it would have been sufprising if
it had not been gleaned from the interview transcripts as a
fundamental process. The phrase "epitome of sharing" may
help to explore tﬁe exberience of qommuniCﬁjin as found, at
times, in'couns?ling sessions and then tg géinla deeper
understédhing of“%h? procéss thfough f@rﬁher reflection.

o

1

"Epitome of sharihg" suggests an experience in giving
y .

and receiving that cannot be sirpassed. Jpon reflection, 1is

it not possible for most people to recall occasions mhén a

- process of comﬁudication evolved to a level so deep that time

ceased to exist and concerns with making'a point of view

4

‘Iim no£‘afjaidvfo talk;H‘

Hy, . SO T
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you're not afraid to talk" suggests the same kind of union.
Viewed in this way, the process of communication is a joining
together - a communion of sorts. ‘Sgddeﬂly, at the height of
sg;ring, people connect so stroné#y that the ensuing
awareness leads to the discovery %ne is not alone. Instead
human beings‘afe involved in the creation of a shared
reality. At this level of communication the effect which the
counselor and client have on each other is at its height.
Both walk away from high quality communiéation encounters
feeling‘alert, alive, and somehow ready to get on with their
lives. '

With thé preceding discussion in mind, a possible
outline of effective pommunication in counseling evolved.
Again, a great deal has alfeady beén written about the
components of effective communication. In this thesis, the
emphasis was on communication as revealed through the lived
experience of the interviewees and the interpretion of these
experiences by the author. As revealed through phrases such
as "epitome of sharingh and "in the céunseling office, I'm
not afraid to talk; you're not afraid to talk" communication
refers to ﬁroéesées by which an individual.shares his
perception of reality with another human being, and in return
receives the reaiity percépfions of the other. Since Ehese
are the occasions when the effect which counselor and client
have on each other is at its height, it suggests that an
experience in this type of communication i1s one where theré

[

is an exchange of deep seated beliefs, thoughts and feelings.

i



Maslow (1962, 1972) and Fromm (1976) provide us with
7
some highly pertinent ideas which can serve as 1 gu}deline i

exploring the éffects of high quality communication. 1f one
follows su-h ideas on highly evolved individuala, the

’
conclusion is that at the highest.level of communicat.on, the'
effect contributes to the evolution of the participants.
People who experience these‘types of messagesAwill begin to
exhibit behaviors indicating increased tolerance for others
and also the kind of decision-making based on an appreciation
of life and its beauty. According to Maslow (1962, 1976) one
can detect, in such ipdividuals, an inner strength enabling
them to accept others as tney are, élthOugh they themselves
still pursue a course of action based on an increasing inner
sense of direction. A3 érich Promm has outlined (1975), such
individuals leave one with the sense of being involved in
living without striving to possess either material goods or
people. Others affected by such a messenger tend to become
'mo%e active in life's unfolding and less grasping, less
possessive and less alienated from self aﬁd,others. In the
processxthey tend to become more accepting of individual
differenceé, and material possesions take on much less
importance in lives. At thHe %@@étfge,as Maslow has
suggested, such individuals becogg%involve% in activities

fostering ideals pertaining to truth, beauty and justice

(vaslow, 1962, 1972).

Are moments ﬂ%
when individuals%§re not afraid to talk to each other, not
SO

silence is the epitome of sharing and

(5



examples of precisely the above ideas in the immediacy of
daily 1living? These are the moments when time, prestige or
thoughts of wanting to change someone else ‘fade into the
backyround. Tt may be that asmile from achild will make
time stqndAstill for a counselor. Tn other words, the ideals
formulated by writers like Maslow are part of everyday
living. When a counselor says "It was justa little thing"

he may be referring to precisely that moment which makes it

possible for him to continue counseling.

Images, however, that effective communication must
always be one of continual openness, or of confrontation or
all sweetness and light does not recéive support from the
interview transcripts. The theme of effective intervention
makes 1its presence kxnown throughout the five inter?iews. The
counselors are{saying that when all is said and done,
inte}v§ntion to improve the clientfs gituation is a primary
reason for their existence. This is one sense in which they
have a need to help, a2 need born out of ' their being in the
world as counselors; As such a more accurate reflection of
what counselors mean when they allude to the communication
process in counseling is that whatever the style of
communication, it be used in a way that helps to bring,about
.constrgcrive change. Maslow's contention that it can be
damaging, for example, to immediately begin shared decision-
making into an organization acpustomed to centralized
decision-making is worth considering in this context (Maslow,

a

1972). 1In a similar fashion, complete openness in

[y

?



communicating with someone accustomel to polite social
cohversation may break down the entire process before

progress {a possible. Tn this sense, communication in
counseling is abont flexibility ts communicate on many levels
of human awareness., ' Statements such as "intervene
effectively”" and "that's not the 'slient's problem; that's my |
problem” mean many things, but they f%also po;nt toward a
counselor expectétion that he be flexible enough to

communicdte with the client, at client level.
PROCESSES OF PERCEIVING

Words and phrases such as "that's not the the client's
problem; that's my problem”, "little interruptions going on
all the time" and "what if T dern't do such a good job of it"
created a sense 27 unease in this writer. In spite of being
d;scussed in other sec:ions of this>chapter, they are saying
more than had been discussed up to this part in the thesis.
These phrases represent experiences in being apart from
éomething iﬁ the gsense that in each case something was not
considered part of the unity of the situation. The split:
betweeﬁ the client and the coﬁnselor in looking at problems
occurring during the counseling session comes through in
"that's not the clients problem; that's my problem.” The
same message comes through in "what if I don't do su-h a good
job of it?" The phrasel"little interruptions going on all
the time" suggests that the unity of on-going task 1is

intruded upon by forces outside the counseling session.



Most people have experienced occasions when an
Lnterestiné conversation has been abruptly interruptfed. The
resultr i3 often feelings of disorientation and irritation.
Thus one can undoubtedly identify wi;h the 3entiménts in the
gsbove messages. 5imilarly, theére have been times one has
felt at fault for do{ng something or thought that it was
entirely one's responsibility to do 1 task. It may well have
caused a feeling that the weight of the worid was on one's
shoulders. ‘These are part of the experiences represented by
the above statements. What do they indicate about
fundamental processes?

»

As a link between perception and purpbse began to
emerge, the interplay between the processes and the
structures being identified became clearer. Gregory 3Bateson
(1972) warns ug about the dangers of adopting a purpose too
nérrow in scope. He maintains that we are gulided in our
perceptions by purpose, and if that purpose is too narrow,
‘then so will be the perceptions (Bateson, 1372). He
illustrates his point by outliﬁi;g how medical science 1in
searching for cures to illness may ﬁave adopted too narrow a
perspective. Tn discovering one c&ré, or so Bateson
maintains, res:-rch has comé to a halt even though other,
more:holistic approaches m&ght be pogsible. Eateson's main
concern is that in disturbing one part of a whole, even if
the intention is to cure, the effects on the whole system may

be more damaging than the cure to the ailing part. Bateson

suggests that wisdom in purpose comes by being able to
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gtructures also begin ?o ghow Themqpi%ﬁ in statements such

" LN
"r

as "that's not the client's probkem; &hats my problem.” Tn

hoth cases, counselér perception of the 3ituation has

resulted in the conclusions reached by the counselors. A
counselor with a different perception could, for examPle, ' “
believe that difficulties in the session were 4 problen to‘

both himself and the client.

‘Most people will accept as fact that informati-un
about +the world is acquired through seeingz, hearing,

touching, smelling, and tasting. How the information I3

interpreted , however, 1s somewhat more complex. As ths above

<

iiscussion showed, even though several people may appear tq>f X
have the same information, the interpretation of the data s
varies widely. A counselor who, for example, is a firm -

believer that only in his office will effective change work ) .

- ks ¥ ‘.“?
take place, may not notice that working with teachers can o
help‘students change in ways which he believes can only take -
place in his office. In other words, aspects of reality are ﬂ

denied because they do not conform toindividual beliefs. In e
that sense, the transcript statements examined in this
section can be seen as the perceptual boundaries through

which a counselor views counseling. Kuhn's observations



'
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about the atructure of acientific revolutiona. (uahn, O,
196.) lends credence to thia interpretation as he gives bthe

reader many Qﬁmpl(‘m of the immense influence which beliefs

have on the wa qapectsy of realit have hoeen pereoeivoed b b e
A ! A f \

’

ncigntitie community. Theae beliefa are ao powerful that
artinna and creationg are judpged ag valuable or not vialuable
depending on whether they fit into an existing paradigm,
fonsider, for example, the differences which would take place
- \
in research, action™amd attitude if the belief that pain and
{igease are negative became oue in which pain and disease were
regarded as information about conflict and disharmony. In

I4
other words, that pain and disease were signals for change

and growth.

3imilarly, congider the differences (f a counselor with
a firmly held belief thata client can only be helped when he
comes to the counseling office ready for help changed his

world view to one in which people can get éxperiences and

skills with which to help themselves before they have

.problems. A whole new world of job satisfaction and things

s
to do would open to such an individual.
€,
Beliefs are the foundation‘bf’perception. The more
3, R
limiting the beliefs of individuals, the more limiting will

be the perceptions and, as a result, fewer alternatives for

living fully will be known or developed. Individuals who

manage to evolve the kind of belief system enabling them to

<

accept and seek out an ever increasing perception of reality

tend to function more effectively in the world. : Notice, for

Ge
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instance, how courselors, when they find themselves in

situations where they are ineffective) withdraw from the

situation to gain a different perspective.

-n the section on perception, it was noted that

)several statements in the transcripts suggested that, within
) A4 ) ’
the lived eXperlence of counsellng,'the way A2 situation,is

perceived can on occasion lead to feellngs of allenatlon As
the dlscu331on evolved , it was‘suggested that underlying
thls phenomenon are the beliefs that we have about the world.

The.perva51veness and power of thlS phenomenon was related’ to

) N -

the . way in Wthh the COunselor per%elves his 31tuat10n and

ay., affect both his effectlveness and the satlsfactlon that

“ . 5 <A ' A ~ @
he gets from hls.work. “hrough the dlSCUS510n 1t became

o - T Lo . ] o "
apparent that evidence of_varlous facets of this phenomenon

"is readily.availableﬂin the immediacy ofrthe-lived experience
\ o )

of counsellgng as repounted by the. five intervidwees.
. B 3 ! .

Combining the perceptlons and meanlngs derived from
phrases such as Just 8 llttleJ}hlng and ° thlngs are not

g01ng as they shouid be g01ng .suggested ciues on what makes
& ol : ' i .

g counselor wa t” to contlnue counsellng Just a llttle

e » "k

’thlng 1s a reference to the - day to day gratlflcathns'whlchr.

‘. A

are avallable to the counselor 1f re would notlce and attach-
B 4 -

S1gn1f1cénce to them 'The‘word Just ;- however, suggests-‘
R S
that a smlle from Chlld  for example is, not reaLly important

&

Cin the larger schemé® of’ thlngs, Just"'ag that - partlcular.
"moment" The word should in the other phrase lndlcates -~

knowledge of an ideal’ not only in the- counsellng session, but
*

>

&
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‘also in the way the interviewee's view what people could be

like. At this stage in the discussion, it became important

3]

to remember that the interviewees are not "average"

~ counselors, but counselors with eXperiencerangda reputation

: ? .
for excellence in counseling. In other words, they have’'in

one way or another remained in counseling and maintained ®

3

74

"
Qén@..,‘

high quality of professional competence. Wifh this,factor‘in

mind it becomes possible to identify a perception which

vcombines the Just‘hand.the "should" into one whil inspires

0ie sy .
65“1‘% ) &

excellence and stayiyg prer“yh counsellmg

& “Maslow (1972) has indieatedﬁfhat a sense of%yecatien'is
a common characterdstic of self-actualizing people.  He
'mainfains thaﬁ'negardleqs Of the wonk, these indiViduale
almest_inyariably have a sense ofzﬁurpese re1atingcyalueshpf
truth,‘beauey, and justide.d As such, theyvuse their Vecation
in the pursult of these, values In other words,ﬂcounseling,
E@&,at 1ts best,wbecomee the m%Fns t&rough which the counselor

i ¢
pursues the values of truth Justlce and beauty The'search

' fe*

»for effectlve methods, the "soul searchlng when thlngs are
notigoing well and the frustratio wheh interruptions

. . } ‘
interfere with the couhselbrﬂs work, -gpeak of reactionéZfroh

M 3

' 4
eounselogs ‘who sense or percelve when these values are being .

“ violated. In thatperceptlonthe smlleof aihlld a thlng

of_beauty and a contact in warmth, is as, powerful as the
. L [ N N N

R . .
factolddes of many, . (- .0 R R - 2 .
' . 2 S \
. ; : : . ..., % " v : N
Flnally, perceptlon 1s£a gagbess ﬂgr gatherlng X

&
1nformat1@n about the reallﬁﬁ@yﬁ‘whlcg_ ﬁglnd1v1dual.exists.

q ~x

B

3

[ Y
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As a1 result‘of this information the individ&el takes action
to function within the reality ofkhis situatien.‘ "he
couesélor with exelleﬁce in perceiving 18 able to step
outside the peradigm of his own profession and see a larger
picture. As 2 resﬁlt af thie perception,'his beliefs about.
wﬁat is possible ana not possible enabigs him to ferthen

» _ =
expand his vision and activities of what is involved in the

Ed

process of existence 2as & counselor.
CONTROL AND ORDER

In the section dealing with creative processes in

counseling, the author suggested that the process of creating

is & translation process in which "an idea 1is translated into

a thoug}* and the thought is translated into an action or a

"N
t

product. It was furtner suggested that tne creative act was

“an expression of self Q&rough thevcreatian'of,some type of

order. For counselors, srder was needed to work effectively
L3 .

with clients.

x
.

In revealing meanings of ﬂontrol and order; ~phrases gsuch
as "whether you re with‘a client", "1earn1ng from my
cliehté", "in the counsellng office I am "not afraid to talk;
you're not ,afraid fo talk, and "that's not the cllent s

problem;‘that's my'problem," speak of ways that the counselor

percelves the relatlonihlp between hlmself and the client.

\

More specifically, the pHrases show perceg&aons of power and

' .o . S

control in the counselor - client relatlonshlp. The first

‘ &
three - statements suggest equallty of control in the
Ea

2

-

.
¥



counseling office and the last statement indicates authorlty
coming from the counselor. Being "with" a client, for

example, speaks of equality of control as contrasted with
‘ gy i A

84

“treating" a client which suggests that from a superior
position.of\expertiseqthe counselor is the authority in the

client - counselor relationship.

One can gain further ingight into differences in the
counselor - client power relationship‘by following the
Maslow1an concept of synergy, partlcularly about power and
leadershlp style (Maslow, 1979) Generally/speaklng, synergy
deals with exploltlve versus nod exp101t1ve_means of relatlng

dtopeople. Masloypolntsoutthatiﬂ ah;ghsypergy‘
,relationehip, expaoeion ofleel§ means'eipaneion of other,
) . . ) .
while a low sydergy‘pelationhip is gne in which expansion‘of
sel'f is accomplished'through other people's loss (Maslow,
1972). If, as in the phrase "that's not the client's S

problem: that's my problem the coupselor accepts all the

&
respon51b111ty and thereﬁ%re t@kes all the power in the ‘
. ) V% s
situation, then the ¢lient is being exploited to the extent

that he is being .shaped by the counselor. Alternately, "the

. ) . ‘ . . .

epitome of sharing" suggests akgituation in which both

1nd1v1dual‘expand amd develop. " The equatlon crudely /

®

speaking ig; "1 w1n; you losej' in a low synergy relatlonshlpié
and "I win; you w1n,"in a.digh synergy relatiOnship. In a
N o
2R\ school settlng,'a counselor attemptlng to modify a student's
Loe
!V' ‘ behav1or to please others but in ways which are contrary to
the student swell.— belné 1ean 1nstance ofa logxsyneréy

v o ) ‘ - \)'.7




with!

relationship.

»

e Waslﬁw also points out that information kev® is power in
low synergy relationships. and information shﬁred is a squrce
of power in high synergy relationships. In this sense, the
counselor who holds on to hws expertise in counseling is
llkely to withhold skills and strategies from the cilent A
counselor-believinghthat there is more power in giving away
infofmation'and expertise ?han there is in clinging to it

H
\

w12l look for ways- to share their expertise.

1E;erest1ngly, each of the interviewees for this thesis

had a tendency to look for ways a-fi pharlng his or her

- 4
expertise with their clients when the client was able to use

.

it. mhese data were extr gelyguspful at this Juncture in the

~“thesis because they served!%s pointers o‘ how sucessful.
. L . . . .

¥ :
csdnsegﬁrs relate to their clients. ,,Counselors do

P
e )

4 S &
exﬁ%rience momen&%vwhen they use coercxve meéns such as the'u¢~
ey

authority of beingaexpei?@ Yet the nteﬁ? h§@to help the

client get to a level where he or she can assume'gnough
responsibility to move into a high'synérgy relationship not

nly with Xhe counselor, but with othein ‘their lives. « In

other words, to counselors, control and order are ideally &

.

shared reponsibility between counselor and alient..

P : ’ ’ o

: és}‘ i s
RESPONDING _ : . ) N
,As this diséussfon progresséﬁ sgveral phrades S e
conslstently occurred for further deflnltlon I't was as if

the phrases Qoqtinually connectﬂd w1th expef&ences of this

v L]
+ .

o .
PO L
g2 T



writer, and on each occasion thercﬁhbination led to further
. ‘ : A , .

identification of processes underlying the lived experience

of counseling. The phraset"that's not the client's problem;

that's my problem" had, at this stage in the thesis, been a

trigger for extracting meanin&ﬁhﬁ some of the identified

processes. TYet that phrase, representative of dseveral, other

phrases, seems to have still another dimension.

Accordlng to schools of thought represented by people

such as Virginia Satir (1972) and Frltz Perls (1969) people

. ,fd 2N ” \ :
who respog.“f)f‘fééﬁkt s high level are characterlstlcally

rand tasks Wthh enhance allﬁ%hess w1th1n

‘'s. The individual, who when:.ill, accepts

.

resp0n31b111ty ‘for the illness and goes about creatlng the

Jkinds of changes necess@ry to brlng about r'omstructlve change

.'furwgsh us with one example of respondlna to"1life. at a hlgh

w
- ©

level. Similarly, the person who, in a personel

‘relationship, accepts re53onsibility for_one's own part i

its 'ality, will ask such queétions as, "What kinds of,
behav%.ors am T engaglng 1n whlch ybe causﬁg my partner to
S °t

behave in such-and such .a manner° The phrase "that's not

/the client 3 problem; that's my;sroblem" represents many

$

examples in the transcripts, and?suggestsF%hat responding to
llved experlence ‘at a hlgh leve} ig part of the und&rlying
dynamics.of,excellence in counselY&é. yhether the areas
Wthh a counselor accepts respon31b111ty for are reallXy.

within his control or nbt depends on the counselors
: P

,perceptidns and intentions. rT1he thesis author suspected that

[ ' . o _—
g ,‘

(o ¥

L ‘x_i 3




/

/

,;/

A detalled explaratxon of the-relationship between the

various processes wou 1 requlre at least the egquivalent of
' 1
another thesis effort. At the same time, .however,
‘ P KRR v ' e
connections betwe@ﬁ'the procesaes were becoming more ani more

obvious.

. ST R
N '

The precedlng dlscuss“on llluetrated the lnterplay

‘ i v ]
betwWween the processes as théf'have evolved and been
.L  , &
identified from-interviéw,gto\transcvépj,“to deécrlption in
Chapter IIT and intefpretat{on in “hup%\r IV, mhe %geallZPd
. . dq& b g a -

version of the counselor hides the §0531b111t that the same,

processes can be used to glean meanlngs aSSOClated ‘&th Ry
TS - Py |
counaqlers having a different outloom
A

- R '
PERSEFERINI AS A PROCESS AND THE INTAEGRATION OF SEVIN,

¥

PROCESSES

2 .
" . . @
. ]

A common 'fe%re found in the interview transcripts was
tﬁetpf theQbuns' or persisting in his efforts to make a \

3 ‘ ‘ . . o e ’ . ,
difference or be effective at counseling. The statement "its
- 1]

taken me two and half years, but I'veygrained nim" reflects &

not onl a sense of hccom lishment, but a Q* atlon
y P

to achieve a given goal 1t was this determination that led ?
to a discussion of the process of persevering. Thi +
A\/ 4

[
v

‘discussion evolved into a-brief 111ustration€ﬁ?§%ﬁe

interrelationship'between the procesaes un:q&a;e@ in this

ToA

thesda. ‘ . e S .

¥
e 9
v‘ ‘ et *
f one says that someone-is really per31stent in hlS or

her efforts, o@g question which may come to_mlnd is "what ‘is
b 5LV L " v )

' sy

KR
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that individual atteﬁpting to do through his or her
persispency?" The discussion on intentions suggest that
counselofs d%e;,on onerlevel attempting to help one or more
individuals. Depending on one's perceptions, however, help
can hive msny meanings. The counselor with a broad vision of
human ®gings will be dble to see beyond ths&beliefs'asd
traditio‘n's\‘ .o'f‘_tlhe'imvmedia;te situation. He will engage the w

client in a depth of communication leading to increased

perceptions on‘possﬁble ways of handling the reality which
‘ ’ 2 ‘ :

-.has brougﬁt’couhselbr and client together. As suggested by

the phraseb"epitome of sharing",'the counselor has created

v

that order through the openness with which he or she shares

hlS reallty W1th the cllent and also through the wllllngngas
. . “4 "..) Fae ReAl 'f"* il sy 4 e &-‘
with whlch the client's descrlpﬁlon of ~ reallty is heard

o A

Because-of the shared realities, new behaviors will evolve

ﬁl'

reflecting the creation of yet anot@er realify.

Imagine a éounSelof believing that the besgt wsy‘to
hslp a ®lient is to save the’individual modify his behavior
4o that he will fit inserexisting circumstances. In some ,,; 3
instances this %s probably thé best;snd‘heslthiest approach
to téke. .If;&LOWey%r, a partigular counssior ﬁeiieves thaf
this is‘élways thelcase, thn the nunmnber of»wajk in which the

-

client will be helped, undsrstood,,and accepted méy be

‘ -, . | :
severely limited.  To begin with, .the counselor will not be
perceiving the cllenu as he is but thrOugh the values of the

institution into which the client®must fit. As a result of

such a belief and the associated percedtions, communication

AT

v i qgl.'
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will be less open, the counselor will feel that he is

2

responsible for shaping the client into the mold expected by
the institution. m"he situation which he will attempt to .

sreate will be one in'which he i3 the authority and his... .

A

needs to feel worthwhile will be satisfied more by the

I

reactions of institutional authorities than by the immediacyv .

of the counseling session. #';
: Ly

- 2 ‘ )
 Within the network of processes outdined in this . ™
. r.&

chapter, persewerance 1s the process concerned with ‘a

counselor's ability to congistgntly pursue worth@%ile goals

R
- Ve

' T A :
"in different ways. WNote for example, how the ifterviewees
' , 8
for this study were more concerned with inte%é?ning

* i

effectively than they were with using a)parti%hléf method.

'In other words, whem a counselor i3 functioningereffectively

x

he is flexible enough to find some wéysofwmaking a

difference in helping his client. In contrasgt, the

counselor who is a firm believer in a particular method will,
on occasion, walk away from gessions nmuttering something
about resistant clients. A more accurate deseription of the

situation may be that such a counselor did not notice the

»
client, but only his particular method's .interpretation of :
the client. C S o p
- N K ) ' \ '
CHAPTER IV SUMMARY > . ' j *

Through an interpretation of phrases from the interview

transcripts and,the descriptive work in> Chapter II1,' seven -

processeé‘wefe identified in Chapter IV. Itvwas,suggested

Bt

h)

oy
1



that the seven’brocesses of intending, communicating, \
perceliving, responding, creating, controlling and perseveriidg
were 80 tiéhtly interrelated that a particular level of
functioning in one of these processes would effect all the
other processes. The connection between the seven processes
add up to a fundamental structﬁre which may reflect some
aspects of existence. In derivifg thesg processes from the
fnterpretation of the interview transcripts, ways of
differentiating between levels of counselor awareness and

e
effectiveness was illustrated.

L



CHAPTER Y
MHE RXPRRINNTTAL BASLS OF COMNaRLIYNT AN
& YROANTZATIONAL ITMPLTTATIONS
. v
"he processes outlined in “wapter (Y 4re not unijues to
counseling, nor are they original creations by the thesnls
author. Several writers, including Malsow (1962, 1970,
1976), Progroff (1963), PRateson (1372), Tart (1375) Fromm
(1976), and writers in neuro-linguistic programming‘(ﬁilts,
Grinder, Bandler, Cameron- I&nﬂ]wny & DelLozier, 1980), are
part of the reading experiences influencing, this writer's
- ! N
o perception and interpreﬁation of the interview transcripts.
8 ThéAabOVe backgrouni sgggespgd 9 hasis for .claiming that the
se . 2n processes identified 1n Chapter 7V was 3 fair

representa the dynamics »f the experiential basis of

\

counseling.

> —_— .
"";‘»’” ’ F '
Tn specifying seven processes as fundamental to
Y - L TR . ,::f"A S
counseling, the question of the thesis changed from "what is

-\

it like for you to counsel someone” to several questionsiof a-

\\\ - more gpecific nature. "hese questions, as related to the

"

seven processes were:

B . % \q,__\
CREATIVITY )

f . i

.

What is it like for you to create the conditions under

which you counsel a client? ~
4 o .
_®NTENDING AND PERCEIVING ‘ .

.

What is a successful counseling session like for
you?x ~ _ ' .

—
v
~



\ ' ! ’ 9 .

Yhat i3 an unnucceannl couwwpl;nb geaaion like ﬁ¢ {%' %
‘ Lo . i 2 “( R K
for you* L a1
e o 3 £
. N . “”( » .‘, . - .l
COMMUNTCATION e Y .

e ' ) [T

What is it like for you ﬁoéliﬂxen and speak when :
coungeling sone one? S e ;

.

4
RECPONDING, PHRWV/hRf"F AND 0 UTROLLING

What is it like for you to work:with an
uncooperative client?

What is it like for you to work wr;h a .
cooperative client? . A%

The expansion of one question into geveral questians as
. o :‘\‘f:;x‘a .
one result of this research project suggested, that a

l

st}ength in using this approach to research, lies in its
exploratory nature. As a result of questions such as the

above, the possibility for further research into the essence

b
2f counseling can be deepened by investigating the phenomena
B B ) 7 % o .
of tne aspecific processes gleaped from tnis project.
# - Coa

N

"n addition to further research possibilities, another,

conseguence of identifying seven pro esses abouwit-the

experiential basis of counseling was to clarify that basis.

"he following description is one example of this clarification

» . -
-

process. . -

W .
THE EXPERLQNTIAL BASI3 OF COUNSELING

&

& y

RXPERIZNCE I : :

As acounselor prepares to meethlq cllent forthe flrst

time, he beglns to create the condltlonsffor~thg& meetlngﬁ




in o adrtable way, nove A chair nnd 2lance at the

"

9ecalling conversations with the o lient'y poicher,

\

R

Ge then conatiders the osiltuaftion in o owhoooh o he T wol

the atulent, Thougnts of what Yhe bLeucoRer i eXpe

v -

the priucipal think.s 4 'nun:sel\_shnuli he o Joingsy ¢

clock.

.

hringa
e

back to memory situations which svem Lo approximate thiaoone.

e, with

ind e

demanis of *he child's paren - cngle with imag nt o the
1 ' ) . ! “o.
child sitting in clasa or SLETEERR 4t recess. S lancing at the

the ~lock, he notices that, Weaely a minute Ras pa:
# :
-

»

m

seems aga +f an hour has

~ounselor, searching nid for ways to begin

yaed, yet i°

"ime i3 moving s3lowly. The

the asession,

- ) . B
becomes aware of tension ‘n his neaox antd shouliers ani lastly,

EREA

jrawing a deep breath ani straiesntening hiag Jactket, he goes Lo

v

meet the atuidenc.

“"he ~sunselor anil stilent are aittine inosil

-

ence.

Attempts u%t humour ani a story abaa*t a time when he had bdeen

in %rouble has resulted inashrug 5f the ahnulie
N

A
zlawce at the 2locx by the stuient. mhe sounsalor feela 4that

he is being regarded as the eneay, someone not tr

rs ani A

1 +

ustworthy.

As the counselor waits for 2 response from the stulient, he

: &
feels tension in his stomach and becomes awWware of

X '
the playground. As & ~lick in the fan breasks the

noiaes on

gilence,

both counselor and student jump. The student glances at the

clock and lo&ks at the counselor. m"he counselor feels his

own breathing returning to normal and the musacles

and stomach beginning %o telax. Time 18 up. “he
e R dw iy L ‘ o
+and an eXperiesnce i salienation, }?vQVeFQ ey
11 ¢ : i : .
. . ’ »
.
. V aad
:
\
~ \

in his neck

gession,
R
e A
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The converaation ia flowing smoothly; occaasionally the

couna®lor and client find themselves apeaking ab the axwd

. k]
ad x
Wy

. " v N . . + !
Lime "he Clow. of worda ia duterrapted by a soft laugh, 1

)

aﬁxrnnn or e estions that maybe thiag g what could be done.

"hia i fallowed by agreements, disagreement  or discugaion.

»

“about the ‘advantages or disadvantages ofs, trying the ide%m
”bli&inug to their surroundings, the counselor and Auient qre
deeply immersed in the issues. Stopping to conaider the
implicrationg of an tssue, a thoughtful silence 13 broken when

one of them getys an ides. Immediately the idea is brought up
. €
for discussion. Leaning forward, with hands gestulating,

counaelor and - lient cont“ue the dialogue.

o
Reflecting on differences between the two 3egsions,

>

o the counselor realizel that®the first megting with the

student was one in which his own tension sparked many more

questions than what is conducive td® meaningful communication.

4

With each question the student had withdrawn further and
fyrther from the dialogue. F%ach withdrawl had triggered
further questions. The student had seemed thoroughly

uncooperative and the counselor noticeds that his own voice

'

> had become harder and more authoritian as the session
progressed. Tn truth, .the,counselor recalled, he had been
desperately searching hismind for more ideas of how to get

through to fhat child.
{ :
] Lo

LT

3y the last session awall had come down. The counselor

g
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_was not guite® sure how it had happened, but he and the

student>sud@enly found themselves:diSCussing issues which had

been of concern in the first.ses®ion.- The diseussion had

”

been enimated and frank. Ideas, concerns and solutions had

" » : . .
[ [ v bl . P . ' ‘ 1 ' .
been freely given, discussed, reiectéd or accepted. Time had
e . e =5 s & 7

Just f{gun by. . The -end of the session.had founﬁ both of them

energeti%fqalert and=hopeful: "Interestingly enough," the °
gounsele? saiﬂvtd‘himself, "the student didn't even loEk the
same."

3 : ) ) \ .
DISCUSSION

AL

~

The above vignetfe‘seFVed to illes%rate the seeen
proeesses-as fhey show themseives. The poin{vo} the‘
example is that the experience was there Before wof@s were
used to explaln the phenomena. | Yet the vignette’showed only
part of the cohe31veness of seven proce§§es mlngllng to |
become whole? a larger whole’;epreeented'by the word .

4 °

meaning."”
]

- . .
"Meaning" is a word referring to something which has

elemeﬁts of direction and 1mportance} As disocussed in this
ﬁhe31s, the 1mportance of dlrectlon is based on the |
;n%erpretae;on which the counseler derivesefrom his
pereeptione ef the world. Theemessage of the word "meaning"
deepens when its Middle English hlstory shows that 'meanieg"
comes from the word fcommqn.'. In this perlod "common" ;egpf‘“

‘one who holds semething in common (Partridge, 1983)." In‘the

‘counseling session the quality of the interaction between the
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. : |
ient is held in common. The focal points
- ' [ s
of the counseling interview are those i=sues arising during

counselor and the ¢

. ] ¢ . '. . Tt . —
the session. The degree to which counselor and client are

- e

able to share with each other isl possibly the extent to whizh

meaning acquires power in the session.

The roots of the word "mean%pg“ were)ementuat}y traced
to the 1atrn~word "communlo"'meaning "shering with Godrﬁ” The
etymology of the mnoun "God" Suggested tdgt the word referstto.
a supreme belqg whose presence w111 be ofelt 1f invoked
(Partr;dge, 198%). This led to the question of what i's
_ supreme 1n‘counse11ng The transcripts indicate mhat id

supfeme in counseling are those moments when the unity ofﬂr
1nterchange between 1he counselor and client is larger than
the parts”of the session. These are the moments-when the ' . -
/immediacy 20 the situation places awareness of time, place

and strategies 1into the background. The counselor and client

becom® 1living beings involved in existence.

I v
v o , \
Infsummary, a study of the word "meaning” suggested that

°

it is 1l3ved and created through the unity of-the processes

.

outlined \n this study A meaning sustaining.and nourishing

a counselo related to the unity of these .processes as they
evolve in the counseling session.\ Such a session is'
oharacterlzed by shared power and polnt out that one cannot

have meaning in isolatlod.> Whether 1t be purpose,

significance or interpretation as expressed.through the

rd
L +

processes of intending, creating, communicating, perceivingy

persevering, controlling, and responding, unless shared or

¢
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A

™

" connected with other pérti of living, it has no meéning.
Without this éonnectednes;;.meaning'in'a ;ounseling seséi&ﬁ‘
is arpotential still to be invoked. The world of experience
is the unity of action, intenEion; p&sf, présent’and history
as itépvingsto life ih theimmediacy‘ofthe counseling

sesgioh.
ey - ' Y
IMMEDIACY AND ORGANIZATIONAL DEVELOPMENT

*

Herman and ¥Xorenich ({Herman & Xorenich 1977, p. 23-37)

cle;rly show that inmmostAorganizations, the oréanizational
devélopmenf is often associated wifh the implementation of new
pollcy.de51gned to have e#perlence‘molded to flt'
the words. The danger, in using thlskapproach is that it phay
fail to get a picture of the experienc;s which mdke up the
realify‘of anvorganiZation . The folloQing discussion
& summarizes an implemehtation strgtégy for brgahizational
'rdevelbpment based their ideas on the role of immediacy in
organiéational development.(Herman & Korenich, 1977). The
summary waé follqwed by a érief giSCussion about the role of
immediacy or vaed experience in tﬁe_implementation of

guidance and counseling policies.

v

ORGANIZATIONAL IMPLICATIéNS

Herman and Korenich suggest that most orgénizations“

attempt to implement policies with strategies emphasizing such

elements aé group partiCipatidn, logic and rationality,

~

collaboration and participation, responsiveness and the

interest of the group or society. As outlined in Chapter TII



of this study (p. 22), they guggest that major points

involved in this approach include: Y
1. a group ‘helping focus

2. examinption of situational elements of the interaction process
to discoywler causes . : . ’ . :

3. analygys of "problem behavior” and methods for
solving or correcting it

4. bringihgiout potential negative forcés such ag
aggressiveness and conflict into the open for
resolution : -

feedback from others
interdependence is emphasized

5.
6.
7. being open is emphasized

8. learning from new concepts and experimenting with
new behaviors '

9. focum/on changing organization's culture toward
increased openness and shared decision-making (Herman &
Korenich, 1377). N

a

The assﬁmption in t! foregoing »utline is that
individuéls.and society shape or giye-meaning to the won%d
én& that fhe Hesigns fe invent are more dependable than thfi
- things of the wofid (Berg van den 1972). In other words: we
ténd to'negate the behaviors énd realities Being lived and
focus on something.else; ITn this process we ignofe the power
and potentiél available in the immediacyvof'the lived
expefﬁénce. For example, iniemphasizing cooperatioé and
.shared decision— makiné, an organizétidn may be blinding
itself to the realit}rthat current issues of power and
pontrol require an authoritarian appfoéch. Maslow, for
example, suggésts that individuals accustomed to an

v

authoritarian mode will,‘at least .at first, not fun:tion well

N



in an atmosphere of shared *decision-making (Maslow, 19372).

This does not mean that the goals and intentions of shared

decision-making are not worthwhile, It does mean, however,
that the pérceptions ‘arid the other processes as identified in

this thegis ar{ frequently based on only part of the ridhness
which 1is available in the 1ive‘world. What, for example, of
the man who is brilliant and conscientious in hia work, but

he detests'jpint decision-making and group work. Does an

S

organiza'tion negate his contribution and .potential, or try to
change him, or leave himalone to contribute in his own way?

>

Herman & Korenich suggest that following strategies
be used to fo%té? immediacy in organizational development:

1. Instead of a group-helping or group
building focus, the focus be on recoguition
and mobilization of individual strength and
power. '

In focusing on individual Strengths, the task is that the
individual becoming more aware of what he does in specific

, v _
situations, &s they occur in everyday working life. In this

" writers opinion, at least some of the processes outlined in-

3

this thesis would help movement towards contacting the
immed%ate exgerience as lived; Snygg (Snyég, 1959) suggeéts
fhat this process of deepening awareness results in an
expanded perception of reality’and tﬂereforé greater personal
power 1in life; This suggests that a’étep in impleﬁenting a
guidance and counseling policy is for the copnselor(s) to
become awaré‘of ﬁow the&.really fﬁhétion in various aspects

of their job. The approach taken in this thesis is one way

of working with this issue.



N Tnatead of examining aituational elvements
of .the interaction process to discover reasong
why something should be done "*me emphasiiz ia ™
on sharpening the awareness nf what the
individual does qnd how.

Tn other words, Herman and Yoreni-th ar=2 alluding to the
immediacy of the moment in the ievaelopment of personal power.
2, Instead of an analysis of problem behavior
and methods for solving and ¢orrecting it, the
emphasis is on intensifying «or drdmatlzlﬂg the
problem behavior until a change takes plac
_Herman and Korenich's assumption that changé/will take
place when é behavior is intensified or dramatized echoes
Snygg's'idea that the more sharply differentiated a component
in an individuals phenomenological field becomes} the more
likely that development or learning will take place (Snygg,
1959) .

< 4. Instead of being v1ewéd as lestructive forces,
aggressivenes and conflict are viewed as
v1§al1 ing ‘prces necessary for creativity.

The statement bringslto mini’fhe process;s‘of creating
énd perceiving. - In an organization whéré frustration
evenﬂhélly leadsfto agéressivenéss and conflict, thé re1ease
‘énergy can 1ead.to new perceﬁtibns éﬁd therefore new ideas
which can be ‘translated into thought and action.

5. Instead of emphasizing feedback from

others, emphasis is ‘placed on an 1nd1v1dual s
“own internal feedback.

From this writer's point of view, the internal feedback
which an individual gets 1is based on his reactions and
perceptions of the worid in which he lives. The way in which

a situation is perceived will depend on which,partsvof an

individual's personal history come into his phenomenal .field.



Tn placing an emphasis on internal feedback, Herman ani

Yorenich are echoed in this study by the bagis interview

question "What is it like to...?”

. When a new. policy is implemented, an
“ . organirzation will often éngage in training or
in-service activities designed to teach new : .

A concepts and new behaviors. Herman and
‘. yKorenich suggest that an emphasis on
}Lincreasing awareness of present behavior be

part of the strategy instead.

-

p Training and in-service is usually based on a mode 1

T

haﬁing a criteria of competence associated with‘it."%
communication treining model will, for example,”
characte;isticaliy oufline esgential espects of effecti?e

-~ ,

coﬁ}unications as defined within the model. According to
John Gfinder,-co—founder of the communication model "neuro-
linguistic erogramming" (NLP), any model, including his own,
1is a gross over—eimplification of 1ife as lived (Vancouver
NLP Master.Practitioner Certification Program, 1984—85%

/’MF”MN?EE\eeugquences of applying criteria of competence based'oni
one model include the negation of competencies not in the
model, lack of flexibility .in attempting to achieve outeomes,
‘and a 1imiéed ﬁerception of reality. |

v

By focusing on the present behavior of indi¥iduals;

*

changes that will enhance the direction set out by a'p01icy

will hsually happen if the individuals 'in question agree with

~

the policy. An consideration of the lived experiences .of
B - . . Q.
individual' s,¥5§\feieted to a policy'dr prbposed change,

o

frequently increases the dg$th and strength of agreement w1th 4‘

" the new direction.
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Polictien and the »technolapgiral mode of Hperating in Lhe

v
wortd are not negative forces. Yrganizationg are cregqted for

a4 purpose anil a semblance of nrier and Jdirection are necesaary

for co-orddmated efforts to achieve the.purpose. The <inda H»f
strategies evolving from this do, however, need

F -

cpnaideration ;n-the light of the framews-k of what iag

exists, not what'might~be if everything was newly started. This

.

emphasis on<1fﬁf7fi~“'rience acknowledges that people come

to operate in the world. learned to get

along in ways which are unique to him. This heans that every

»

person brings to his job unique experienc=3 which can add to

the life of the organization.

As part of their experience, counselors bring knowledge
)

. o .
and attitudes for helping people to function better in the

oy

world. Depending on their own interpretation of these

experiences they will react to situations in their own way.
S

N

. To draw on the weal?h of these exper'ence;;\a process of
helping the counselor aﬁd the collediues with whbm he 1is
' {
working understand how to bring these experiedces to bear in
the present si£uation, is required. ~The possibilitylof
o beginning this process by ﬁaving the cou;selor and spaff
describe what it is like for them to work with specific

individuals and individual classe8 holds, in the author's

opinion, the poteqtial for creating an atmosphere for



.
fFostering individual competency based on the reality »f the
gituation., Ay focusing on this facat, areaa obf atrength,
weakneaa, liken and dialiken capg halp v policy become »

living docnnent inatead of 2 ragulation handed down from

central anthorities,

f/
o
CONCL H*S/I') N .

In attempting to draw out fundamental processes related

the experiential basis of coungeling, five interviews can
- _
be considered a limitation. A3 has been seen, the study raiased.
more questions than anwers. The choice of interviewees,
however, provides for a cross-section of representdtives from
1

the world of counseling - the world of the achool =2ounselor.
7lements which would have adled greater =cdope toO the atudy

would have been the inclusion of interviews with

administrators, students and parents.

T"he major cohtribution of this stﬁdy i3 the 'questions
that were raised for further research into the experiential
basis for counseling. TIn identifying seven érocesses as part
of the base of this experience, questions fof future research
we}e stated. It was‘the author's opinion that fhe method
employed in the thesis holﬁs potential for helping
coun;elor's re-connect with their purpoée for being in the
profession. Inlusing the immediate experiencé of counseling

as the focal point in the study, a sense of meaning developed

~

which gave clues as to why counselors continue to counsel.

The energy comes from the immediacy of a smile, a nod, frown
’
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s counaelor, reactiona bhased o onopreviows s Tanr
' s

pXperiented, Aas the uxpurinr]w\_\ are et vt ed,  ro bt
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1 "he intention

orier in which he can live ouat hias intention.

.

i3 the reason for creating order nnd order becomea a way to

live meaningfully. That nrder ia based on the immediacy of

the lived moment.
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APPENDIX A ¢ : -/

INTERVIEW TRANSCRIPT OF DON: IMPLEMENTER OF MODELS /

1.I: "he only thing I'm going to do as we're talking this tiﬁe is

‘2.that I'm going tos change the fitst question a little bit.

3.5 oK. . . . /

. . "‘/
4.7: Because you have had a fot of experience you've gﬁcountered
5.a lot of people, in counseling... £

A

6.S: Yeah. , ‘ /

.

. . + . . ) 4 :
7.1: And what I want to know is what is it like for you to
/

8.counsel someone? ;
. g & +

F

9.5:... (laughter)... I'm sure that frees peggle uﬁ a lot.
10.W@at's‘it like to épunsel someone? e

1.1: Yeah! What's it liké for you to‘coﬁ;sel someone. You might
12}gven want to think of specf?ié peoplé. |

13.9: Well ... Number 1 it starts off as a challenge it's
’ ) s N
14.interest, it's curious. There'q/a 1ot of things that relate to

15.”;\y0u don't know ... what yoy‘re really getting into.and you
‘ _ . / ‘ ,
16.have no idea and in those ?érms it's kind of like... xind of a’ .

17.fascinatioh e I think.v/l'm trying to figure out exactly

- /
18.whdt it is ... because no matter what people come up with,

. / . o
19.very often it is not what the actual difficulty ... where the

b/

20.real problems lay ... Y%u know ... .they come up for career
21.counseiing and you find out it's dot career counseling they
21(a).really need.

/ ,
22.1: 'What's that-like for you when that happens?

e

23.9: For me!? It's interesting, it's challenging. It's ... ah

24.... intellectually stimulating and emotionally stimulating.
- : :
) q R

101



\ 1
5.7t brings up the whole thing ... the ..ah veere.. Well T would

26.jﬁst have to say again that [ find it extremely stimulating

-

- 27.because it bfings‘up so many things ... rjght out ... It's

28.ah ... you run 1nfo problems as you kKeep on going down the

Ui

‘29.11ine, bdﬁ initially, I'm talking about the initialbfee}ing i
29(a).. ah Ceen

30.1: Stimulating?

31.3: Yeah! I think that'a good word. .

32.1: What's that like for you?

33.8: A little bit nervous. Ah ... you know

Z4.7: Yeah.

25.5: ‘Cause you don't knpﬁ'what's coming up. Ah...

—_—

N
[ea)
r—

What's that 1iké4%“ﬁot know1ng what's coming up?

'g |

7.5: A little bit tough on the gqt after a Nh le. You ... you

?8.... I'know one fis. not qupposed to ‘be involved all that sort oP

. -
'*.‘ iR

'39.stuff, but unfortuna'cxy when JoQ re dealxng with people you
4b.can't help, but beg¥¥'when’you ‘are dealing Wiuh people at a
41.certéin, at a gutgléfel stage. It's got to be a gut level
41{a).stage, T think. R |
4?:1: Uh hmm.

4%.5: Therefore T think you feel a certain anount of nervousness

Y
i ‘_,;4

LY

-

44.in your stomach and ah ... al ‘the tendencies that go with 1it.
45.17: Right. |
46fS: Trying %to sort out, trying to deal with a person af one
47.1eve1 l'ike trying.to talk at éhe level andat the same time to
48.sort ouf,'in'your head,'exactly what they're trying to do.

: .

-

49.What's really happening. Because 1 think%#hen you deal with

50.most people in counseling cases you start off dealing with~



50(a)them on two levels.

51

52

53.
54.

5500

56

57.

58.

59.

60.

61

62

63.
64.

65.

66

- 67.

68.

69

70.

Tt.

72.

73,

74

75.

.T: OK.

i

.S: At the one level is what thé& say and this is the one level

the other thing which is going on that's more than intellectual

'You're listening to body language or you're trying to read

\ o Y : z

.between the lines, where you're to come up with what it is

rea11y %hat's ... where that person's really at.
J/ . N )
I: What's that like trying to sort that out?
S: Ah, T find that to be very interesting. I find that to be a

challenge ah

.I: Can you think of,avspecific situation where maybe you were

.doing that and what was that fike for you? you were trying . to

sort out -

S: Yeah ... nervous ... because I don't want to be ...wrong...

+

I: Right. OX.

i
|
|
|

. . |
.S: Ah ... A little bit frustrated I guess because I can't

pick it up f4st enough to suit myself. Ah .. feeling very

-~

good when you do pick it up ... saying "I got it." The

,breakthrough at that stage ... really nice.. Ah ...co..en

Sometimes an anger at yourself .... If you cannot
breakthrough, breakthrough quickly - 0K. - Or as quickly as I
would like to type of thing sometimes. And sometimes I see

myself trying to come. back to the same problem ‘time and time

.again and am ... I'm lost. I'm going in a circ}e. O0K., now .

that's not the client's problem that's my problem because I'm

75(a).not picking it up. 0K, ' .

76.

I: OK. ‘ o .



-

77.3: 0. the client is giving me part of what ['m»;sking for,
78.but I'm not picking it.up’and I'm not doing Aanything with it.
79g.And in those térms it's anger ... self directed anger saying,
30."Gee come on fellow wake up! You know ... 'get with it

81.7: And what's that like, for you, when you do that?

82.S: Tt's .. ah ... an angry feeling, it's a guilt feeling that
83.you're‘doing something wrong .. and ah ... very uncomfgrtablé
.84.for‘myself. I .. ah .. ébrf of think of a lot Qf other thihgs

: - O
. 85.and I start trying to wonder and trying to get my mind off

86.that so I can approach iﬁ,fresh.

87.1: Yeah. -

88¢S: Yeah ... Sbmetimes T do. Somgtimes I've géne béck to it 2
59.— 3 times and I find out I'm not heiping that person and
90.th§t's when [ think, y&ﬁ_know, Pﬁe person should be getting
91.some. other help. Whether‘@e seem to Bé getting along together
92.0or not, Im not doiné %hat I shoﬁld be doing.

93,71: Not wanting to éet morbid because this is almost
93(a).getfing....

394.35: Yeah.

95.1: What happgns to'you when you feél‘you're not helping a
96.person.. Here comes the tabe recorded qﬁestion again....

97;5: Yeah.

98.¥: What's that like for you?

.99.8: What's that like for me? .... It's an anger .at myself
’100.It's .. ah .. ah ... very uncomfortable feeling. You feel
101.knotted up ... ah . again T tend -to deal with-_myé‘felf in

- 102.5ituations like that ... two different levels. The one level



10%.is T try to.sit back and look objectively at what it is ['m
‘ P );,:9
103(a).doing myself.

4
104.1: Yeah. Lo R
. R . . . v &“:

105.5: And T know I'm going on the same track and [ can't get

106.0ff the damn track. [t's a very innSr dtrected anger at

fo7.myself for not being able to pick up wﬁathl'm supposed to
108.pick up. 3lain dumb.» It does not feel vegy good. It's a
199.nagging, irritating feeling that ébmething is obviocusly wrong
110.and I'm obviously not picking it up Qhatever it ié. I'm like
f11.... ah ... you know T“ your car won't run so you adjust the
112.qarburator‘and it still won't run so you go‘back to the
f13.carburator when it éould be something else. You ca;'t bring
f14.yourself to look at anything else for whatever reason.
115.1: You can't

116.5: You have a difficult time indevelopinga mental se't‘ and
117.then.have to wipe,thewho]xething of f and staft all over
;18.again because there's sémething that triggers off the fac}
119.that there's this one ... that this should be the area
120.1: It should be, but it is not.

121.8: If's not! Txactly'! And that's where the frustration and

122.the anger comesg in. *The inner stuff.* G s
123.1: And it's frystration at yourself. ok L e
‘ ’ A Y S
" . P ‘V"-'
124.5: At yourself. Oh yes. The client fis giVing:ﬁt¢to you, but

-

125.ybu're not dea/ling with it.
126.1: Haﬁ.

127.8: it's as if we were playing tehnis, OK? Now you're an old
128.ténﬁis player and we're playing tennis and I kept givigé.you

129.the backhand on the line and you kept putting it out of



4

130.bounds OK.‘It's nnt at the opponent ... you don't get mad at
131.the opponent because he's giving you the ball where you can
132.use ;t. It's at yourself for not getting the darn thing on
13%.the line when it should be there. You know... Tt's thers and
134.1it's tﬁe nagging at yourself, the frustration at yourself and
134(a)everything else. ,
135.1: You mean it's there -why don't you‘hit the damn thing?
136.5: You got it.l You know ... I[t's that kind of a feeling.
137.1: OK. Now that's wQhat you're falking about when you're
138.g?tting’to know the client and you're trying to figure out
t}é.what it is'you're going to dﬁ and it's getting into the
M4C.process and it's sort of J..... | ,
141.35: Yeah. ' -

*142.1: You're séarchiﬂg 51 what to do, I gueés is 'the word.
143.3; Jh huh.

~144.I: Ah ... What else happens when you're counseling someone?
145.5: Initialiy? Nr later on pephéps

146.I: Whichever comes to your m£n¢

de.S: When you do make any bréakthrough.of course it is very
1ié.éxciting‘ﬂf”1t's very uplifting, it's a nice feeling.

149;I: Again can you think of a specific example thaf might help.
150.5: Yo¢g, yeah. It's very .. it might be a very good positive
151Lfeeling”a very nice up lifting thing. And ah |

152.1: What's that like for you .. What's itllike“for you in the
153.coun;eling session when that happens.

154.S: Well it gets sort of relaxing, it's sort of a ... ah

155,puts you on a 1ittle bit of a high I guess because-you have



L ) : o

o

/
15A.done, you have reached the point that ;ou wanted to reach and
157.that's just really, really nice. If's kind of a high,
158.7: What happens in terms of the way you perceive,>for
159.example, the client, ate this stage aS'compa?ed to beforehand.
160.What happens to the exchange between you?
161.S:fWe11 I think it gives you a good feeling because of the
162.fact that you can relate it back to the client and help the
f63.client out andtﬁeclieﬁfcanstart M)seeéomedaylightorl
164.see something happening .ul'pause you're a;le to.help the
165.client. They .get an.uplifting feeling too. So it creatés
166.just a ve?y‘positive thing in the whole session.
167.I: Um hm.
168.5: You're both on a bif of a high.“( background noise dfowns

169.0ut .the audio).

170.1: As you're working with a client and it's in a school

¢ i

171.setting ... You're in a school setting.

172.5: Yeah. oY

£ "

e

173.1: Ah... is your focus completeiy on the client ahd yoqrsel?~&www
f74.ordo otﬁerfhings come into play as well? o

175.S: In & school.setting?

176.1: UYm hm.

177.3: Ninety percent of.the time I\feel ‘there are other thihgs
178.cbming intoiplay all the time. |

179,1: Even when you're working with a client?

180.8; Right e&en when you're working witﬂ a clienf because éf
181.the fact that.. ah ... your doors are closed, but people are

182.3t111 knocking. The secretary can ring you up. ‘The

“1831principa1 can come and knock on your door, one of the teac¢hers



134.can come and knock on the door "cause they don't know whether
185.you're with a client or wofking. You have little
186.interruptions going on all the time; Jther’kidﬂ can eome inog
1836{(a)ah ... - - -
. ‘ .
127.7: What's that like for you?
'188.9: llncomfortable, frustrdtion .. ah .... not a very good
;89.feeling at all ... T really don't think it's a good time, but
190.1 had clients come in after school or some other time when we
191.can be quiet and when we can deal ..when wé can focus all the
192.attention on the client,lbecause on these kinds'of'cases we
193%.are not focusing even the little times when you're, you know,
>
j94.physica11y in the room, you're physically focusing the
195.attention,‘you are not your are emotionally, mentally dealing
196.with what's happening right:ther&
197.I: It's a scattered kind of thing.
198.3: Yeahkit's a scattered thing and T can szee it from the
199.client's point of view that 1t becomes really diffiicult for
200.the client because the.client, would have, I think the
'201.client would have some hesitation into being cpmplegely
202.honest and open because you never know who is going to be at
. \
203.the door, opening a door ... the phone to rihg to stop you
204.from iistening. When people are speaking, they like you to
205.1isten eépeciaily:when it's something they ﬁerceive as being
206;véry, very personal, very serious, very themselves, very much
207.themse1ves, when they're showing themselves they like you to
508.be there and to listen dnd if you aren't it's ... they get

208(a).very hesitant about letting their expression out.

209.1: And when a client gets hesitant



240.5: Yeah, you block She elient ... [ get fruastrated; | pot

211.angry,; I'get perturbed.

N

212,1: What happens to youbwhen you do that?

213.5:, Well, my ulcer starts acting up.

214.1: Really PDon! |

215.3: Really, really . T start getting frustrated.
O ‘

214.1: Yeah. E

T

. . '. A 3% . .
217.5: OK. I'm one of the&e people who doesn't explode, 0K? Who

218.doesn't get mad, ﬁzroesn't do these kind of things,

219.1: O0OK.
220.S: So everything, i ﬁwv‘v? and that is one of
221 the reasons J:f

#E

222.0ctober, Nove

222(a).. ...

22%3.1: Yeah, OK.

224.35: These are the slow months... no ulcer ocroblens.
225.1: When do you get the ulcers?

226.

w2

: June. Eithér here or at school.
) _ :

227.1: What's the difference?

228.35: More pressure. There's more things happening at the same
229.time; People want results, you're trying ‘to give them
2%0.results. You're trying to deal with clieﬁts. It's a pressure
231.time for kids ... whafever ... Be it going to school with

232.school problems, be it university kids who can't find a Job

2%3.... who are really getting depressed

)

because this really
233,affects a lot of people.
234.1: How does this affect yougDon? It's the ulcer?

235.8: Ulcer ... It's .. ah ... OK. it's



-

Dth,T1: And what's it like living with an nleer?

2479, What's it like living with an uleer? Tt'a voaory
DR, fruatrating because of the fact that | know ... that 18 T wan
C3d.able to .. toa. let pgo of mor: tpas, to et rid af more

240 things | wouldn't have Fhat Xx:ind of a diffienlty. tumbhaer one
241.ah ... S0 you know it's frustrution in those terms "Sause |
241(a).can't do that kxind of stuff.

242.1: Can't do what kind of stauff?

24%.3: Oan't get rid of .... “an't explode the ..... Tive you Aan
244.example, OK? And if you shut the tape off ['l1l tell you
245.about it.

v
246.7: T have to shut it off, do L7

247.S: You gotta shut it off ( Tape off and then returned’ to

248 .interview later .

243.9: OK. The expectations that you develecp, your objectives
250.that you develop. You hav=z an end goal in 3ight or end goals,
251.0r whatever 1t is, you have some place that you are going to.
252.4hat happens when.you're in the process of going to that
25%3.reaching these goals .. you have these things... you look at
254.the prbcess you end up doing... going into all kinds of other
255.things .. 0K. And phroughout the year T think that this is...
256.is why you have your highs or you have your lows, because
257.while you're going you're working thr;xgh proéess you're
257(a).doing a lot of things... .

258.1: OK.

(AN

59.S: Comes May and June when you start to sit back and take a

260.1o0k at what you have done. You're trying to evaluate what



Shtlyoulve ddone bo theae cortain ocriteria, whataver, '.hu:;u»
Sho.eriterina are and you find outoo. Hey some of these things
I“t")’v.nre no longer .. no longer apply to you You' ve pgone thronpgh
v 5(n).n proceas.;

"wAL s What'n that like for you Don?

2hY LSy Yrugtration and uleers,

Ph6.0s Again! .’3\-ame thing.’

267.5: You got it! Right there. ®I't's maddening because of the
SfR.fact that they were pretty good ... that [ was aiming for
269.,that ... 1 was striving for... that [ wag tryiné to do.
270.1've done other things on down the line so I know from my
271.boss that just says..'Hey, forget these! You've done this
272.and the oth?r thing. Youfve got to take less thingsvon your
27%.plate because of the fact that you're just ... ah ... burning
274.yourself out. Here is a picture abdut what the last 2 years
575.nas been You've got to do less. I don't want to ... do your
276.things.” And my answer's here .. Who's going to do 1t? and
277.7 get a guilt feeling that these“things‘should be done.
578.1: Shoyld be done?

279.3: Should be.done. Aind they should be done because T think
280.they should be done. Not because somebody tells me they
281.should be doni, but because T think th: should be done.
282.1: So you're continuaily 1living with things that should be
>83.done and having a bad feeling.

2784.5: You got it!

2352?’ I think we're going to ... Oh no we're not

286.S: I have a big guilt complex about that. T think we are

287.in education... We're dealing with kids ... T think that's

L



N
1

OHS.very important. Sida, parenta, o e Welre toaling oo Lot of

1

299 thinga ... [t a very complex thinggbenuse not oy are you

\

1

Ca0.dealing wibth the mental, —cmobtion Gl thineg, voure
.“H.dnufinﬂ With what Stappena She Pheae poopbe o thaaqt they onan
D0 enpe with Ll throaaoioat.

29500 Tup.

oo hecagme youra o f

. ) ) :
Y34 .5: Hecause they re probably 2o o0

295.s0mething ia not done with them o=, o0 that'as “he big

295 (a).picture.

246.1: Yeah and living in that big pirture 13 ul-era.

297.5: You got it. Tlcers because of *the fac£ that 1 think some
298.peop19 have a difficult ... some people get cgught up in, in
»39.... dealing with specifics they r~an handile and not lookxing at
200.the whole picture.

201.I: Yeah. 0K, |

302.3: And some place down the line 301fhody nas to sit and say
30%."hey there's a whole person ont “here someplace that we "have
i04.t0 deal with.... you know there's a whole person...

505.0: What happens to you even as you 384y that }ight now?

$36.3: Anger, frustration (laughter) because of the fact ... at
367.the fact that, that ... things are not going és they should
308.be going. Society is not Jjumping, things aren't ...things
309.could be in great éhape if people would only... have this end
310.3031 ... that yoﬁ've got to be reél people ... that we have
311.to deal with real people. And that the kida that are going
312.through school and they're leaving and everything else... if
31%3.we could develop them and give them the sk{lls to be able *o

Z14.cope with all of life we would have real people, We would



[ TRTRVAN puupr)lv‘ Like g bthat wonuld have macht oo aloeera,.,

Wn L ipenuae weowou ldn't have those kindo o of problems o the end

1. pogult. So.o. yesaho T

, bl mueas the cqunthion i .. that you work with right

17 now 1o teare and growth through nleceral”

1.t OKL i f you wan' to put it obthat oWy, fenh, Th'a oo Tt

19.0reaten difficnlties becnuse of that. You v".nn't,‘.hﬁlp hut

520.care for people ... they are all we have. Heally. They're the

351 .bottom line. There i3 always that. when you take away all

102, the reat of the garbage, that'a all ynu've got .. 1is people,

52%.7: And when you've got people ...7

324.5: And when you have people that are happy, that can cope

325, then you will be hapipy__pwvi you will be able to cope and feel

326.g00d about everything... But it you h'ive'n't got that ... you
s

397.ain't got nothin', boy.



APPENDIX B

- INTERVILEW TRANSCRIPT,OF GLORIA:.pﬁOUNSELOR OF REPUTATION

121: One way of approaching this kind of a theme, is T would like

2.you to talk about what it is like for you. to work with a
3;student’é§.a counéequ. Yop've been at thi§ff0r:awhile, just g»o

4;ahead and. talk about it.

5.%: Hmm... Well, T guess it's to get an undersﬂan@ing,éf the

" 6.child in the cqntext'of-the.schoql and his family“.'or her

. s . ' ’ .
7.family and... try to make an assessment of what the need is...

9.I:‘“.That's‘interesting! what's'that like for you?%#o try and
10.get an undersfanding of a student and to assess ggm too?
11;what's that‘like?

12.5: ... we11; sometimés if's &~ ah -... a little nebulous...
13{cause”I'm‘hoping I'm lécating tﬁé right thing... that... I'm

t4.not always sure that it is. SOmefimes, you know, there are

15.reaf1y startling results and then I'm sure that wé've hit it

"16.right or that some need- somewhére was being met .. because

17.there has been an obvious change..:

”

'

18.I: What happens to you when that happens?

g

s

19.5: Well, T certainly feel satisfied thaF,bécause some rewards
20.are not always so tangible - and - ah - you know seeing the

21;childvﬁébpier is reward,for me.. or seeing a parent obviously

22.better able to cope with the child ah - is a real satisfaction

23.- for me and ah - I, I - every now and then I'fz\iz\ghtﬁg~‘ -

24.through my files and seeing that kids that were on the top of
25.my - list a yeaf or two ago and now they're just happily

26.blending in with the rest of the children and then I think

S 114



27.well there has been an accomplishment because - there 1is

28.nothing really that they're calling attention to. themselves as

29.being hurting or - having a need that's extra ordinary from
30.the other children. TI... you know I see the smiles on their
gt ‘ :

317faces or how relaxed they look .. and then it.. it makes me
32.feéﬂ_good to see that they're not at the top (laughter) of my

32(a).lisf'anﬁm@re.
) L . v '(3%11) 54

3"

33.1: So when they're not at the top of your list anymore it

34.means 1t makes you feel that you've done your job.

&
36.3: I'm notAu. I. don't necessarily take any credit for it, but
37.Im glad to see that something has improved in their lives. .
32 h... I'm.not really certain thét - ah ; I could for sure say
39.that - ah - its been mé that ﬂelpeq make that change. I think
, 40.that - ah - :s.a school counselor some of the things I've done
41.indirectly ha%e m;de changes yod know - ah - the.way I've
42.influenced - ah - certain changes - or different ways of
'43:loéking'at things for the* administration and then - different
44.things are... altered ;n the.way the school is run or the
‘45Lapproacﬁ to/childreﬁ in certain areas - that I get |
46.satisféc£ion even tho%gh I don't know that they .. would
47.necessarily «credit me for the change. I know that I was the

H

47(a).one (laughs) that started the'kernel.w.”

¢

48.T: What's that like? You talk about an uncertainty - I think
y49.that as counselqrs ... that happens alof“.’We'fe not really
50.sure what the effect is'going to Dbe. What's‘that 1ike for you
51.- to have that kink of uncertainy to what your effect was
52.uh - Perhaps having other people not really knowing that you

'52(a).were the one.



A}

"5%.,5: Ah... %o, I['m not ... Jsually it doesn't affect me in the
54.least... I'm Telatively satisfied that most days I'm doing =1
55.g00d job.. that I'm putting the best effort T can with the

S6.resources . have and you know... the background “'ve got anﬁ

- 57.really don't expect to have people pointing i%t .out %o me thét
58. -~ Hey!J—thét.. You did that really well, Tt's kind of nice to

59.hear it now and fhen‘gut, um.. I don't ?xpect that and I

60.really don't need it‘énd ah.. usually just - the day itself 1is

61.satisfying enough with little things that happen or that I see’

61.accomplished.. |

$2.1: Such as?

63.5: Ah... Well you see I don't.. I see myself as‘doing that

64.much cgunseling (laughterzfactually. Uh...

65.1: Whatever that is... | v _ >?\

66.5: Um hm...I... You're asking me what things do T see tﬁatvi

67.get satisfaction‘froﬁ.”?

68.I: You mentioned litfle things...

69.S:fLK.'— well either T have a mental list or an actual list

" 70.0on paper of.. things that I see as needs that you know need to

71.be ‘taken care of either because of a comment that a teacher

72.has made to me about a certain child that either an indirect

v

T3.0r a direct reférral.or ... ah .. a progranm that’I've'got
74fst;rted that is being carried th;ough one way or anothe; - the
75;details of which are being carried thr%ugh Um“.f doh't know..
76.Every-d§y is really very full - sometimes wheﬁ there's been a

77.1ot crisis or a certain number of crisis in the day and I

78.think that I've handled it better than you know I would have 3

b



7%.years ago. [ get satisfaction from that -‘fh;t T know that I'm
79(&).learﬁing from experience...

80.1: What does that do for you?

82.3: Jmeeso oo Well, T guess I thinklI.feel a little calmer
é}.about what I'm doing than T did when I first started back at
84.this again. You know - I don't have so man& self doubts -
85.what uh ; should I do. it this way or thatvway?'Um,~ 6n the
86.0ther hand I sometimes would like more time for furtherUE.D. I
87.d5n't wént to just rely on my 0ld skills if 'new ones would be
87(a).veneficial.

88.I: I'm not quite clear on what that mean. What does that mean.
89.— rel& onoldskills id'ordgr to do what? .
90.S* Well to do what I think needs to be dcre in a better way.

9§3T:‘ 0.¥X. |
92.5: Um - I také a&&éntage of things ﬁhat ar- offéred through
93.tge school board.;s much‘asbpoésibie and s:-me times in
94.conferences. -Um- and I think as counselorz =0 I'm pretty -
9§.e1ementary schogl counseibrs - I bretty well am on top of‘wh&t
é6.things are going Qg that.. you know -- certainly I'm not aware
97. .. I'm not at the forefroht of being aware ofi&eseafch and
98.developments in counseling generally and sometiﬁéé“T“wish I
9§.were. Bu; I find;that administrétive considerations - ah -
é&OO.reafly §1ock.my doiﬁg.all the counseling'fhat could be done.
% Wen .
' 101.—&@%use.?- ah - end up doipg a fair amount of administrative
t01.things too ... | |
102.1:. As part of being a cdunselor.

103.5: Um hm. And ah

104.1: What's that like for you Gloria?

i
¢



105.5: Well, um .. if I'm ... T make an effort not to be at paper
106.work and the desk all day becauss [ don't find that

{

107.satisfying. I“.fa T enjoy the contact with the students -

\

llOB.Ah - ei?her in-t%e classroom or in small groups and my day is
109.more satisfying when I feél that 1 bave

110.1: Had that confa‘t?

112.S: Right! - Had some - you know - thaé some hazy goa! 18
113.being worked towards by having that gontabt with the kids.
114.I: Tell me about that contact with the kids. |
115.8: ... Um #. Well T find a lot of them probably just.don't
116.get much personal attention or a genuine interest in being
117.1listened to ... and ah ——»I think I do offer that to them...
118.um hﬁ and um... |

119.I: So what does that student mean t2o you? When:the student
120.comes in here as sdmeone who wants to talx to youw - or to be
121.quote unquote "counseled.” What does thét student mean to

123.you? I guess it would vary, but -if you can think of someone

124.specific - what does that person mean to you?
o 125.8: Um ... Well I guess, ah, each of them I consider a really
126.important person.and UMe.. UM,

127.1: What makes them so imporﬁant?

128.5: That just.they're human beings and that ah I think some
129.childfen are belittled because of their age and s%ze énd
130.ah... I've alWa;s had a tendency not to do that. Maybe take
131.them more seriously than sométimés'other people think is
132.warranted - ah - that's feally just how I value them - really

1%3%,important human beings.



134.1: So in a sense, they then éive meaning to what it is that,

134(&).iﬁu do. ITs that right?

135.5: T guess I had'nt fgﬁlly thought of it.

136.If Well if you think about it for a minute what kind of a
137.meaning does the studént give to you when he or she come to
137(a).see you. '

"138.5: Hmm - Mean;ng? eese »uo I ... could you phrase that @
139.1ittle differently?

140.1: I'11 ¢try - I'm trying to think of a way to re-phrase it.
141.7h -~ you gain something by having a student come and talk
141(a).with”you?

142.5:. 1 guess so - usually ...

14%.7: Like what?

144.S: Um c.ieevnvnns um... I guess recognition as someone who
145.cares about them, whose ah - cares about what interests them
146.0r wha#f their concerns are. 'Im )

147,1: I'm not going to have you gef stuck on this Gloria. Uh --
148.what's it like to be recognized like that?

149.S: vu. Ah-ua. I think we ah sort of.n. recibrdcate each
150.§ther'§ self worth. Perhaps.

51:1: O0.K.... can’you explain.that?

152.5: Um ... ... That - ah ... I don't know ... tha¥ we value
153.each‘equally in é way and that ce UM .. B

154.1: Can you think of a time when that happened - when you
156.became very aware of thaf.

157.5: .... Well umf... just a little thing that happened not too
158.1long ago. There's a boy'who, -- 1is, was really going sort of

159.wild:in a way - ah - really uncontrollable behavior, he would



\

160.walk into the room. - You could tell from the moment he

162.arrived in the morning - the day was not starting well. Its
 163.picks things off children's desks as.he walked by---. Ye
154.just soft of raniomly - ah - flitted from - « In the gym
165.0bserved him - randomly - almost bounciné of f the wall and
156.into someone else and ah - just very scattered and ah .. it's

167.just a little thinglfhat T was doing was having time for a
168.group {o meet - ah - five kids who - um - who seem to need a
169.1ittle more special attention either because in a larger

170.group they ah aren't very self - expressive or well one

.

171.reason or another and ah - this is a child in Grade one and I
172.don't really expeqt,them to be that-aware of‘the days of the
17%.week but he commented to the téacher "Isn't this the day that
174.we're supposed to meet with Mrs. % And um .:it, it ah 1t
175.was iqportant to me to realize that's imp)rtaht to him.ﬂ And
175(a).ah .. I didn"t eveﬁ think those Jrade one's would remember
176.0r notice so I had failed to tell then that I wouldn't be
177.available that morning because I was doing a lot with a
178.volunteer thﬁﬂk you tea. 0X... so that was an indirect
179.indication, to me, that it is importadt to him that there's
180.some need there that's being met and you know, even though I
W51:doh't think kids ever say that Eo me directly although
182.no, he wouldn't really... (laugh) - but he let's me know non-
183.verbal}y - you know, ﬁe seeks me out on the playground now,
184.... on supervisioﬁ and makes a point of éoming to me in the
184(&Lmorning if he sees me in the hall way ... Something like

—

185.that. It's not anything very large that um .. T think



186.whether ['m right or'not T don't know but it seems to me a
137.bit of an indication of what my assessment of his needs were
188.are really there beca@ée his seeking me out... a little more
139.human contagt.. And some of thesebkids do seem as -though
ng.there's no;-mﬁgh time for them at home. Ah - not to be really’
191.1istened to»and some, well in his case, they're not
192.physically available for him either.

193.I: You mein they're

194.5S: Weh@ he goes home to an empty house . or waiting outside
195.%111 mdther arrives and he gets himself up in the morning and
136.puts his food in a\ﬁag,

197.1: This is a Grade one kid?

198.5: - Um hm! Yeah!' 30 -.ah - there.are different degrees of
199.this and a lot of xids ha%e them. Some needs are not 8o
200.obvioué as 200. That it seems that a great many children

201.e§en though it's in a very minor way, do appreciate being

"202.1istened to and being noticed on some personal basis... and

20%.uh - there's often not the time for if in the classroom and T
204.suspect thét, ah, - in the home, in a lot of homes there'évso
205.much happening ah - that the parent's minds are other places

206 .when théir kidé are talking to them and so ah...

207.1: Yeah - certainly happen;wto this parent sometimes!

208.S: Oh! Yeah!‘I'm not exem;twthat's for sure - yeah. I know .
209.that's really.true for me too.

210.I: Yeah.

211.8: So ah well-it's satisfying to me fo be in a school for

212.more than one year too and see&how they're developing and

21%.changing 'and being.able to cope in ways they couldn't when

3

£



214.they were younger ...

um hm



APPRNDIX C
[NTRRVIEW TRANSCRIPT OF AL: MODRL BULILDER
1.1: You and T have talked about counseling maﬂy times.
2.5: Yes. |
%.7: Ah -- and you have been associaﬁed with counseling in quite
4.a number of ways. You've been counselor at a school. You've

,
S.alsp done some pfivate work and you've been ---an administrator
6.for counselors in a large school systé@.—— vee — = néw, after‘
7.all these experienceé and you thiﬁk back to these experiences
8.that have happened --what does it mean ‘to you, to counsel
9.someone”?
10.8: Long ... -- 1 think it still means what it meant almost.
11.twénty years ago. Long ... --ah -- a4 counselor using his or
12.her skills =-...- oOrT artistﬁcbtalents is what they are almost
13....- that are authentic, integral, coﬁponents/

14.characteristics for that individual - using those kinds of

15.talents. Using those kinds of talents and skills -

16.- to work with another individual -... ...- to assist that
17.individual to ah --...-- develop his or-her ah- identify and
18.and discover and develop his or her -... - talents and

18(a).strengths.
19.1: And what's that like for you - to do that?

20.3: What's it like for me to do that?.

22.8: c.euenn .- describe it in terms of ah-- pictures L
23.guess. The first picture that your quegt{on conjured was a,'is
24.a face to face ah - relationship-- face to face contact. Ah --

25.with someone else.
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26.1: "an yon think of someone apecifict
PRVARIE Yeah - [ am doing that now.

58.T: 0.K. So, whats that like that face to face acontact?
23.S: ™"here i3, as ! say, in terms of pictures, thers ig eye

30,contact, and - ... - a great jeal of - ah - om - ... - 4

31.fair bit of silence. Pause.

%2.7: What's that like - to sit in silence?
33.3: In that kind.of situation ah- quite comfortable =~ ... -
33,its ah - ...- L['ve experiénced it as ah- as the epitome of

34.sharing. Long ..
35.7: Can you tell mé a little bit more about what that is like -

%4, the epi.tome of sharing? ... ... ...-- you git in silence;

.

epitome of sharing.

37.

€5

- the difficulty is putting it into words.

38.7: Oh-- I thought you dii quite weli by not putting 1t into
33.words -- Jjoint laughter.

40.5: Laughing - yeah, what was 1t lixe --voice trails.

41.1: What happens to time? |

42.5: Long ... --, hey! . it ah- recedes into the background
43.you lose consciousness of it. It - ah - the awareness of time
44.- it ah- T am not sure what happens;to it. It séems to stop. I
45.,am not sufe it stops what. Ah-- Certainly lose consciousness
45(a).of it.

46.13 And of what are you conscious?

A

ar
47.3: You do ask good questions!!!

43.1: Yeah I do asx good gquestions.
49.3: Laughter---...- a person's presence as a presence. As a -

50....- the individual whom there are thoughts and feeliwgs,



. ) . P, . /
51.body functions and all Kinds/of things going on.as well as, Aas
9. well as, -...~- a smile.

-

»

5%.7: This is what you are aware of at the. time?

54.9: No -- that's part and parcel of the presence of the other
5. person?

56.1: Ah! and what is ape‘presence of the other person?

$7.3: What 13 the presence of the other person?!

57.1: Or-- what does the presence of the other person mean to
57(a).you?

58.5: Long ...-- How in the hell do y&u answer that? Pause --=
60.What does the other person mean---

61.1: Yeah-— think of a specific person. What meaning does that
62.person have to yod at that time?

63.5: ... ... - to say a word like important or significant is
64.not ah -- describe the.meaning but ah-- |

65.1: Perhaps it points towards meaning?

66.35: Mot really, not really, what ah £here is .rapport and
67.sharing-- What does that person mean-- %O me? Leeeens
683.Part of it is the opportunity to.experience that--

69.1: What's that like to experience a person in that way? From
70.the silenc [ understand.

71.5: mhm Isn't it interesting that the words that come to mind
72.are qualifying words.

73.1: Such as...”?

74.3: Comfértable ... satisfying... even on occasion Jjoyous.
75.I: Think much about phings like self-esteen ét those times?
76.8: No, no of neither gelf-esteem mine or the other's-- it is

77.1ike time-- consciousness of it is not there. The experience



79,43 direct. Tt is exitatential.

79.7: What does that mean?

80.3: Ttig-- 1t i3 here and now.

AY.T: What 15 that like?

1.9 Tt ia like no other kxind of eXperignme—— being alive, being

32.in harmony, not only with oneself hut with one gther person

B34.and seeing things in general and beyond. To whatever extent

A4.there i3 awareness of what is beyond. In harmony is being 1in

85.tune -- that's what it 13 like,

86.I: T am gqurious, you meah every time there has been silence

87.betweef you and & client that is what it‘is like?

23.3: Not every time --......-- there have been occasions

89.1it can mean %any of the opposites and =h- disacomfort is or hasg
A\

90.been experienced-- discomfort, uneasﬁ.

31.7: With what, for example?

92.35: 1 can *think of a time when an - counsel=e »Or a-- when

33.3ilence on my part was not knowing what to do. Being stuck.

94.7: What is that like Al, being stuck?

395.5: 111 at ease, uncomfortable,-anxious, confused, séarching,

36.very self-conscious. Its ah what 1o I do next and ,ah- A client

-

97.1ike that is essentially Just an individuai with whom ah it 1is
98.more difficult td establish rapport using the usual ways.lYou
99.need some other approach.

100.1: That sounds nice--What's that like?

101.3: What's thét 1ike? T am trying to decide what is that.

102.I: Trying to establish rapport. Different ways of doing it.

10%.35: Oh-- frustrating, anxious, uncomfortable, things like



1hd.ael f-eateom doea come into the pieture -- thoupghta ot riak
195, and tailure. [ 1 don't succeed then what”? And a whole atrenmn
10h.0f -- that's 2 feeling tone. A whole atring of rationale thet

1@7.goés ... Wwith 11h.

1O4T: You mean you Lalk to yourseltf about it.

1093.5: 'aughter - Dh ngre! Noes 1b muttnr“und ah let somebody
110.else work with this Jjerk.

111.7: And what happens to time?

112.5: It becomes protracted and ah you know the pregnant
{1%.Yes time -...~ you know it is interesting. I don't even
114.think there is a conscious awareness of time but an awareness
115.0f things wearing heavy. Nbviously its a sense of time, but
t16.ah iés time without putting a label on 1t.

117.1: Time is experienced? .

118.5: [t is experienced and an that kind of thing.

119.1: 5o when you think of counseling and you1 think of times
120.when you have been really successful, how d4id you know that?
121.5: A series of thingssactually. Ahm ... T suppose it would
122.be the things that one would tend to ... write down as
12%.criteria. Ahm but in terms of ... you know what we
124.discussed previously they would be experiences. Sstablishing
f25.rapport and being successful at that - that's one piece of it
126.and that means feeling comfortable, being 1in tune, being in
1?7.accord with friendly expressions on faces and ah generally
128.very relaxed postures. Those kinds of things of ha;ing
j29.succeeded in establishing rapport. Ah ... in the process,

"30.whatever the process is - even though there may Be‘:»~w1)

131.essentially trial and error in communication between both.
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4132.Obviously if there is going to be bommunfcation it is going

t

133.t0 be two-way bdbut ah whﬁre tria and error, stop and start,

.

133(5).and grope and so on -~ that’s 6.k. so ... as there is the
134fexperienée tgat something is'péing'acComp1§Shed. There is, if
135.you like, hqvement toward whatever the ;ntent is.

136.1: What is 1t like to move towards an inpent?

137.5: Basically‘satisfying.'Ah - ftg having a sense of
138.direction, & sense of ah outéqme if not an'acfual stated,
139.identified outcome.

©140.I: You mean - the outcome doesn't actually have to be stated?

%

:441:5: If your are talking about movemént toward - yeah.

©

142.1: Q.K.‘so‘there is,a difference befween movement and

G
~

ﬁ43.movement toward.

144:S: Ye;h, you cag have movement away‘from. o ,
i45.f: Ah,. so how do you know the diffefénce?

146.5: It is in théinature of the d&mmunication, ih"the'nature of
146(a). the_rapﬁﬁrt.‘Tﬁe nature of the degreé of comfort. |
'147.IQ'SO ééﬁfbrt is a’'real indicator for you.

148lS: Yes, 1 aq;ume that i? is %o% most pegple and ... I can
149.describe cohfort in many wWays. it is in the musclé tone,
»RSé.thoughté and ah posfﬂre. Its as m;ch“physiolbgical as
'151,psy;holégical,‘bﬁ? ﬁhat is not comfort.

f52.I:.What is it like to experienceydomfort?

153;8} Its just that body ﬁgne, muscles, pésture 

154.I: So this 1is what'you bgcome aware of whep you have comfort.

155.8: 0.X. - no, I understand what you are saying. No that's

156.what you become aware of when you do not have it. Laughter.



\
157.1: So'what do you becomé aware of when you do have comfort.
158.5: Less and less - and more and more. Less of minute kind of

159.things - you mentioned time - ah contents -

160.I: You become less and “less awhre of content and more awarse

161.0f .7
162.5: Pause - more aware of -~ ... -~ probably at almost a '
163.subconscious level - many.more cueé, many more details, and

164.smaller details -laughs-

165.1: Is this actually what you are aware of at fhe time?!!
166.5;: No, as f say it 1is probablyn', a sSubconsious level;
16.,7’.1: Consciously you az;ebaware g )

168.5: The communication‘in the sense of sharing. Movement toward

169.the - whatever the intended outcome is.

2
4

1?0.1: The intended outcome is important at this time.

171.5: Generally not - unleséiﬁ isét a point of actual
172.accomplishment; but if its,‘you know; a sessiaon in which a
173.counseling procéés is going on, then .no and  as .n:as there
174;;s'a shared'sensé of’working toward fhat ig being ~/--.no’t: only
175.no0t being ﬁncomfortéble, its not oniy rappbrt but ah is being
.176.useful also;

177.1: Useful because“.?‘ | - | 8

178.5: It 1is leadiﬁg towards whatever it was fhat the counselee

L}

+8s looking for as part of that ah purpose of being there.
180.I: 0.X. I‘ém curious about jﬁst one more tﬁing - laughter.

- 181.from the subjecty— ydu'do-your éounselihg\in a place. Subject

182.nods. What's that plige like when you have that optimal
' ) : . ) .

S

18%3.gilence you were talking about?

184.5: What's it like-- ... -- this may sound like 'a strange



185.answer bdt its ompletely tolerable. The structure of the
186.place, the nature of it 1is largely irrevelant. Tt is not

187§ihtrusive and like time fades into the background - it is not
i87(a).impor£ant.

186.7: What's your place like when.it is the other xind of silence?
187.S: The ticking of fhe clock intrudes very loudly and ah
188;those kind of things. Ah if ah yeah 1t becomes partg‘of the
189.confines.

190.1: Confines...

191.8: Forufﬁéféituation. .

' 192.1: Can you explain that just a little bit?

19%,3: Well where there is that kind of a discomfort>and unease.
t94.7hat kind of non-rapport and 311ence then one of the de51res

195.is to, on the part'of either or both,’is to leave the

196.situation and the very notion of leaving the place - leaving
197.from‘what— le;ving frﬁm wnere? Iflitfis 4 foom - wherever it
1398.1is - P has acohfinevthatyou leaye.l recall a counselee

199.that was terrified by.sileﬁcé --v.o-- and literally looked’

200.around in panic for 2 way out.

.

201.1: What was that like for you?

202.5: At the particular time -- while it was happening --

: /
20%.laughs-- she upped and out through the open door-- gee what

204.4do0 I do now? Joint 1aughter. I'blew it. Yeah I had a sense of

ﬁ"

2%§,fa11ure—f failure and curiosity at the same time. Curiosity:

206.as to“what was going on in the first place and would she come
207'back or how do T fix it? Should T attempt to fix it or let it
208.100k after itself? Yup =--...-- those kinds of things.

209.1; éo when you are counseling a client, what does he mean to

o
e



210.you? , .
211.S: Long ... -~ laughs T think I have the same ... as

/
212.before. What does a client mean? ... There are a number of
213.terms that come to mind. I am not.sure'they express meaning

214.but ah things like respect, acceptance, ah ..., rapport,

215.8kill, or art, flexibility.

-ho

16.7: Someone to be worked with.

’

217.83: With rather than on or to.

218,I: Can you expléin that a little? »
219,.3: Yeah I could be a counselor, laughs, thegreticdlly, and ah"
220.work on a client and the way I work on a client is by asking
221.a whole lot of questions, getting a lot of information
222.formulating a diagﬁosis, prescribing a set of behaviors ad&»
223%.then go and do that. Get fixed.

224.1: And if you were to do tﬁaﬂ.”?

225.5: To me that 1s not COunseiing. Working #ith is. Words that
226.come to mina afe like, respect, acceptance, rapport, hérmony,

)
227.being in t

o
e )

228.1; Like travelling together.

i

229.S: Yup! ... -What I experienced when I was counseling
230.student well not ;ﬁ these kind of words were the notion of
231.implicate uni%erse, people being in qdmmugication; in
232.contgct, being connected, as part and part parcel of the same
233.wﬁatever— I don't know what that whatever is. o

234.1: But whatever that whatever is, what is it like to have

235.that kind of experience?

236.5: Well its about life - ...- that is -living!
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APPENDIX D, @

INTERVIEW TRANSCRIPT OF DON: TRAINER OF COUNSHLOBRI

1
2.
3
4.

5.

6

7.

_T: ™he bottom line question.. that I"d like to talk with you

about in here is what it's like for you to counsel someone.

.Any other kxinds of discussions the we have will alﬁays evolve

back to that - ah - kind of a question. That's really what T'm

looking for.

.S: What it's like for me personally {(sigh).

I: Yeah, what is it like for you to counsel someone?

8.5: Well ... I suppose that there are different, different

9.

10.

1

12.

-

dimensions I ah ... often feel challenged when people come in.

I: What's- that like for you .. to feel challenged? k

.S: 7o feel challenged? Well ... to hear somebody talk about some

13.a8h .. to wonder whether ... ah .. time spent with me is going to

14.make a.difference - and whethgr I can facilitéte that kind of
15.difference in a person's life ... That to me,, represents a
16.challenge .. It's a personél challenge ... I think that's one

."hat's one facet of the ... of what it's like to counsel.

.I: One facet?

19.S: One facet of of of what's there for me.
20.T: And when you are in that one particlar facet and you're “being
21.challenged - ah - feeling challengéd uh .. can you go a little

22

.bit further*w{th that in terms of what that's like for you?

132

difficulty that he or she has nai 5. over a period of time and to



5 5. Well not only challenged, [ think that onme of the feelings
2%.that are there for me is of efcitement and ah - T feel e%cited
>4.about the possibility of and ah ... of of ah - perhaps doing
2%.éomething that's that's ah ah that's worthwhile. T think
5h.o0ften<that feeling is there, that excitement is'there, along
27.with some fear .. tnat in fact I might not be able to to to
28.ahm .. I might not be able to effect the kinds of
297interventions or or effect the kinds of changes; facilitate
SO.the kinds of changes thét T would like to see happen ... in in
31.3h people. So there's the excitement .. the feelings‘vary, I
32.think from person to person .. and T think when you say what
3%.is it like to counsel, I think, T think what it's ah ..
34.describing is ah .. sohe of the the dimensions and feelings

34(a).that are there in the initial interview.

35.1: Interview?
36.35: Yeah or the initial session when I'm first meeting. a person
37.... and and listening to that person talk about the dilemmas,

383.the problems, the issues that ah ... he or she is facing and

79.and ah .... and then wo?dering about my own response.
40;I: To what the.berson is saying?

41.5: To that ... yes that's right,

42.1:1t's kina of a sorting process you're going ;hrough?

T+

4%.5: Oh sure there's a sorting process .. looking at what I see
44.as the central dimension of the central, central issues ..

45.from my perspective. v

i



46.1: ‘Jh hm.

47.5: .They may not be central issues, but they may be the issues
49.that that T feel. Tl can, T can, I can do somethiﬂé 1bout.
43.That's p;obably more appropriate than central issufs. So L

50identify thase patterns T can intervene into that might make 1

51.difference and that that 1is challenging for me.

52.7: If you think of perhaps, a specifin individual that you

5%.worked with .. OK?
54.S: Uh hm, '
55.7: Ah .. how did you know when you had ah .. grabbed a hold

c56.0f, if you like, an issue that you could intervene in? What

57,0t you to know you could do that?

»
I'd

58.S: ... Well you and I were talking about b=zfore about, T think
59.what ,. about outcomes. What I +hink I often do is to ah 1is
60.to look at at to identify patterns that T think T often ..

61.what I ah ... when I intervene...
62.1: Jh huh.

63.S: orvtalk with people, T think ,patterns typicaliy; recurring
»64.patterns and ah people typically come inywith an issue and
65.0ften I'11 I'11 relate that issue to a pattern and that

. 66.pattern could bgma relationship patterm, it could be pattern
67.between't§o people that recurs th;t keeps recurring, it pould'
68.be a recurring .theme that occurs'iﬁ terms of ah an individual

$9.kind of response to a variety of situations, but I think I

70.know that once I've identified a pattern ahm and it's a fairly
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consistent, recurring pattern, my thinking is that ah if I can
somehow intervene into that to change that pattern and to that

ah T can make a difference ... I can h'elp Lo make 1

difference. C B

I: What's that like for you Don' when you make thht discovery?

.5: The discovery ... well often often that's when 1 experience

excitement. I feel some excitement and .often when T (comments
interspersed by frequent yeahs from interviewer) make an
intervention of some kind and ah intervene in a first

ihterview, I wonder what'é going to happen subsequently and

.that's ah some of the excitement that I sometimes experience.

2.Counseling is the ah is the wondering whether it's going.to

take whether ah whethér changes .are going to occur in.

.
r

subsequent weeks. A

A

I: Right ... so what's it like for you to live with that

wondering?

S: Well I'm not sure that I live with-it.J,ah .. I'm not sure
tnat T live with it at all ... I don't ... It!s not something
that's alwéys with me. It's it's my counseling fréctise is
fairly limited and ah ... soO when I ... I counsel basiaally
once a week you see ”‘for a block of t;me B4 ah when T have
though intefyened in a way that‘I feel really excited about I
find myself, periodically during the ﬁext ces the(pérson's

a
going to come in a week from the time thaﬂ I last saw him, T
might periodically think about ahm whaﬁ might be happening fér

him. What might he be doing. But that's very momentary. I



93.don't Awell on it at any lenght.

99.1: OK.

Y
100.5: 1T think where T dwell more ahm on, on ah my own counseling

. r . . . R - ',
101.is when T feel I'm in an impasse of some ¥ind ani 7 don’t

102.know what to do.

- i » "

10%.1: Duch, yeah.
104.S: An ah ... that's typically when I think about it more and

s

105.1 reflect on it or I I reédﬂsomethiﬁg.and I relate what

-

read
106.to #o the person that I am séeing or or I am talking to a

107.class and T relate the sort onf things that find myself saying
" 108.t0o that particular person. So that's, that's what is sért of

{

109.1atently there ... try to work thromgh.

110.1: (Interrupts) So in a sense it's the imrcasse ah.. that's

111 .when and examination starts‘taking place, is that right?
112.S: Yes that's true.

11%.I: Yeah..CK and you know the tape 'recorded question that's
114.g0oing to be coming at you, don't you? What's that like for

v

115 .you?

116.S: The impasse?

P

117.I: Yes.

118.5: Well that's ah, one of the most unpleasant parts of

119.counéeling for me is when [ I ... sometimes, 1 begin feeling
[N

120.quite excited. Three or four interviews later I am aware that



121.not a whole lot has changed and T think that's the part
122.about counseling that [ feel that [ have the moat difficulty
{23.with. You know .. [°T ah.. [ don't, I often don't look

124.forward to going to the next seasion with the person.
125.71: Th hm.

126.5: Tﬁinking tha*, you know, that bfobgbly not a whole lot is
127.gonna have changed and uh and ah, sé that's ah.. T said to
128.yo; tﬁe difficult aspect of counseling. It's it's somewhat
129.discouraging for me when I, when I don't make the kind of
130.impact that I would like to make. And ah .. whén ybu say
131.what's it like for me that's, T think that, that's pretty... I
132.think about fhat more than the ah ... challenges and the

i33.triumphs.

134.1: Don't we all. Yeah, T don't know ah... the impasse ah
1%35.even as you say the word, I actually get a picture, It's kind
136%f a picture of;almost a block of some kind ... and in terms

137.0f some of the people I've talked to when they taik about the

L

138.impasse, a number of them transferred right into here (\the
139.3tomach area): So when thinking about that particular client

140.they often have it right in here.
141.S: Uh hm. | y

142.1: How ah ... What happens for you with that impasse? Do you
14%.dwell on it in such a way that that is what happens with you
144.0or do other or do other things happen?

145.5: Well T think that's probably true. although I am thinking

<



146.3?‘@ particular client, where inttially T thoupght we were
147.doing ... ah ”‘outStandingly well ... and ah ... he 35111
148.thinks, you know, that still feels really =gond about *the
149.changes that he {3 m“ikinp, ‘e évidently ve. 3h my my somehow
159.my ... T M onot :w‘t‘idsf‘ied. Toam not ecompletely satistied an i
151.and ah .. | find “hat there i3 A bit o5f ah ... 1 think ane »n?t
152.fhe things that T have to be aware af uﬁd 5ften am aware of
153.1is when { experience myself As being somewhat stuck with a
154.person that that .. [ lose some of my ability to generate

{56.0ptions and that that's and - that that's ah "... problematic ani

157.that's when I need to look inside and to ah

t58.1: Un hm.

159.S: And to free myself of that 1 ... 4ilemma.

*

160.T« Loox inside ... can you explain that =a bit?
-~ .

P

161.9: Well when I say "look insiie" sometimes when that®t happens
162.and T experience myself as being really ah, ahm ... being 1in
16%.a rut .. sort of speak, in terms of tne way T'm intervening

164.with with somebody.

165.I: Yeah mmm. ..
]

146.S: Ahm ... I have, I have periodically, snd I have

-

\3167.experienced myself ah .. just not ah ..’ﬁéklly being as
v1@8.creativq or as being as respon8ive to the' t> the ... ah to
: ‘ RS

\ R

169.the different ways in which the persoﬂ”fé presenting himself

i

170.t0 me. Anm ... T will-often leave the room and after doing

171.that with increasing frequency over the last several years



dor

N

{70 ... anh .. i'11 leave the room. ['11 excuse myself to got to
174, the waghroomn o8 to go to get a drink of water or get a4 cup oFf
174.coffee or whnt;ver and and during those times [ find that |
1h.enn ah talk to myself a bit and think‘througg what's
{7f.happening ani %talk to myself in terms of of,whaﬂﬁ.yhatﬁx
177.g0ing on. 1t is easier for me to do it ... do that for me.
173.9ften I'm looking at a minute or two. It's not like you go

179.away for a hundred and fifty minute retreat.

.

130.[:Yeah

181:3: Or something like that. T leave for a couplevof minutes
1R82:and and it's a way of clearing my mind and ah often T think
18%5....Tt's freeing myself of of some of the ah... T think
184.sometimes the%e is and identification with a pérson of when 1T
185.see his stuckness, [ see mys21f kind of getting into the same
136.kind of pattern. T free myself of of a way of thinking
.18”.Ahm ... and whén;T say free myself of 3 way of thinking‘it's
188.it's ... I think, taking some time to leave the room to
139.while ITm out of tﬁe room generate some other dimensions among
190.which I can see the same problem or can look at the same

-j91.issue.

132.7: Almou- kind.of a loosening up.
193.5: I£'s a loosening up, yeah.
194.1: Yeah.

' 195.S: For me often it's it's ah ... T tend to operate.. I have

196.operated.in the last number of years from from what I refer



197 60 as a4 ayahams approach.

19,5 To Lo oving ot individunla .. lookimem atothen ‘n context

4
>0n.and and anh .. sometimes £inld rny:‘,elt‘\beinq atigox ot oah ..
20t very intra-psychlic Kind of 9 Wiy of interacting. When
“)2.leave the room sometimes I cAan T aan a~tually reflect..

20%.pesides looking inwarl in terms of my own processes, . 11lao0
204 .sometimes think about models and fini that that's helpful to

205 .me.
206.T: OK. gone ...

207.5: Yeah

1
298.I: Yeah ahm .. there are a 4hole bunzh o7 things vou're

209.saying that fag-inates me quite apart from the faot that
210.we've got that tépe recorder on right now. Entra—psychic .
211.you mentioned that word.
212.3:7h hn
21%3.1: What what does that mean”
N .
214.3: Well ... I think what it communicates to me, what it means
215.t0 me is ahm .. looking at people pretty much as islands unto
216.themse}ves, sort of speak, that that ah .. there is a, when
217.you're focusing on on ah .. their feelings and their

213.attituwdes and on 1issues as*they relate to them ... without

a2t -
>19.reference to their, to their .. the people who are the

520.closests to them often .. Ahm ... working with somebody who



N # :
So1.is depreassed, for example, you concentrate on how that peraon
- L3

o
'

D00 feela being depreased and and

.

believe nometimen you

5% antrench people in their owWwn depreasion .. in bhe process:

224.that they're talking about their depﬁenniﬂn, they talc morpre

594G . about their depresaton... H

206 .T:(Interrupt) Don what happens to you when you're working

>77.with an individual who i3 depresased and ‘they get going on -

¢

N . . . . L4y

228 .talking about their depression? ' ¥l
' Sy

RS »

SR

229.3: Well I think, ah .. T think what ah ... that ahm, i€ T ¢

. 4 ’ , N SR
230.just allow myself to go with it just ... [ can become quitg.
2%1.depressed myself.

2%2.1: Yeah that's what ['ve found.

¥233.5: Recome dragged down ani that's when I need to deliberately

N
£34.tkink in terms of a .. perhiaps the parposes tha- depression
' #
?%5.serves in a person's lives ... ah ... maybe their depression
¥ ¢
236.is important to people they need to hang on to it for a \ g

ZST.period‘of time, deliberately hang on £o 1t angiEring it under
278 . their control as to when they choose to get rid of it. Those
233 .%kinds of issues are are .. approaches are there.
240.I: That sounds mighty familiar. 'm looking ... there are

-~ 241.some things that I want tg pursue, to pursue and right now I
"42.seem to be reaching an impasse in terms of what it was ah;.”
243.1 don't really want to breax the track that we are on right

244.now; at the -<ame time the word that's coming to my mind right

— 545.no0w is "that was one facet of of ah .. what counseling is



‘ o ) )

246.like‘for you and you ... at that stage, this was riﬁht at the
247.beginning when we started talkingl‘ This was in reference‘to
.248.ah the feelings of challenge .and excitement that you have
?49.when you‘intervene in iﬁtroduct@ry(kinds of sessions with a
250.client. Ah, then ah .; on fent into when periods df real self

. , o \ ]
°51t.examination went on for you . ¥h ... that's true for me too.
252.Ah ... when you hit the impasse with a client .. and theﬁ
'25§.proba£1y wifh yourselé at the same time too Q. there's kind
”254.of an interpléy betwéén fhe | wn ah ... 80 in a sense we've
255hbee; talking around fdose asbecfs znd also how you.handle it
2§6fand how it ;s for &c;. 's you perhaps view or remenmber a
257.spécific individmal are *there some oTher parts.that come to
255,yourvmind ... tha't rgiqte to what it's like-for you to'
259.counsel? |

260.S5: Besides the ghallénge AT ...

261.7: %h hm~. or if there éfe some other things to even say

262 .there.

26%.5: Well ahm .. sure when I look. at individuaﬂs there are other

¥

.264;&spects of of theré are other feelings that gre generated in

&

265 .me. . ( o

266.1: OK.
g

e

267.5: That ah .. I've I've sometimes caught myself being =2

A

268.1ittle 1itle ah .. I'11, I hay wish, .. nMiss a few»words that

269.people are saying Q@ thos'e timeﬁ and ah .. and ah .. track my

270.0wn felings afﬁ You know, that ah Jvif some some and this

L



I
*271.can ah .. be a3 very individual issue whén T am speaking to an
. ' “ . e

272.individual.‘1 can relate to a;couple(?hat I am seeing when-an
273.issue comes up that seem very similar to an issue that T'm.
274.dea;ing with, thaf that ah .. there is sometimes an
275.identificaton, or I identify with what people a;evtglking
2?6.about Ce

277.1: Uh hm.

. o
278.5: And ah .. at that point‘n. refleét on that for a litfle

279.while; just momentarily and then move back into what people

280.are sayiﬁg. ' : -
281 .1: What's that‘liké for you when that happens?

'282.8: Well it it varies. The feeling varies; I've had
283.situations,  there have been sifuations’whefe I've I've
284.momentarily sgid to myself shouid I be seeingﬂthf% person
285. ecause &h ... the issues that he is talking‘ﬁﬁout are issues

286.7T am having to deal with myself; Maybe T am not the most

- 287 .helpful person. That's one issue.

"288.1: Yeah.

289.5: Ah there are, there are times..other times when I say to
é90.myself.1 I f aﬁ “; sbmetimés I feel kind.of excifed‘beéausé
291.1 learn fromvwhat‘people'teil me ... I can learn and and ah
‘292”..1 have some just momentary inéight in terms'of'my own, my
293.an issue aﬁd soTthat's exciting for.me. Theré have also been
294.times when I'fé thought, you know I can‘contribute a lot to' |

»

295.what people are talking about becausé T've had some similar.

ey
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like to work through +hat. 50 50 ah.. that's been, that's

.reflection.

+

5.kind of experience personally, and, and ah 1 Xnow what it's

J
)

Tk

.sometimes come up for me is Jjust that kind of a momentary ah

/

I: Ahm .. T know I am asking really broad questions, but it's

.also.to let it go where it does come from you. .

S: YJh hm.

=

I: I've beén asking what's it like for you to counsel

someone. One of the things that I've found when I've been

.talking with people about this is that the bottom line

.question that I am really seaching for ... well there are a

L4

.couple ah.. two questions. One ques*tion 1is what does the

client who comes to see you, meant to you. That's one ' ke

question. But T found trat, at least for most of the

. 311."1 don't know, you know that's too much.” Ah butlsg

really one.of the things that T am after. Ah ..

I
also goes tolfnother question ... which is "what keeps.the

Is

.desire alive, for you, to continue .coun8eling ... So having

thréwn those two out at you, Don, if you care to. kind of

think about that and work with- that for a little while

S: Jh hmmm,

I: It might be interesting.

.5: Yeah the issue of what does a client mean to me .. is a

variable T ah€&zthink that some peéple ahm .. come and go in



"

521.%y life and counseling office and ah ... I don't reflect a

322.whole lot on them in between interviews.

52%.7:(Tnterrupt) Let's take that note just for a secon¥ 0K. What

%24.does that person mean to you. What does that mean t»o you"?

325.5: Well, 1 guess what that means is 1a is ah ... there's
326.ah .. I may have to do with my own make~up, but there are
327.some people who ah .. have come in and ah .. to some extent

3_328.represented a challenge for me in terms of the issues that

;329.they are bringing in.

330.1: Yeah, OK.

331%: And and I feel that T can help them, but ah .. persodally

¢t

230.after they've dealt with their }ssueé‘prébably I wouldn't .

233 reflect on them. ...

334.1: OK.

335.5: All that much. They wouldn't ... they're ... they may be

a

236.people whom ah ... who are clients to me and clients to me
, - ] é&T »
3%7.are people who are employing me .. People who are employing

3%78.me for gh cee some. assistance to chaﬁge and T have g o m e ,
339.1 ha;e gsomething that T can offer thém .. in terms of helping
340.then to change. so that there_isn't gnyvkind of,a deep ah
§4f“., personal encounter, there isﬁ't %hm, éven on my part, i
342.thére may not be, a whole }ot of ints?sét in in in ... who
343.they are beyond what they come in with: And that may sound a

344.bit ah ... T think more and more that's theireality of the

345.situgtion for me and it may sound like I ah .. really almost



346.iike a lawyer or somthing like that, but I thinx that to

347;@pme extent that's true with some people.

ol

.3485% With other people T ,people come into me and they'come
w349.into me with particular issues and and sometimes. just who
550.they are generates something iﬁ‘mé and it's Ah .. 1t may be
351.,ah, ahm .. . T I ﬁay fhink ah .. these are really meéﬁ,
~352.interesting people and ah .. I would like to Know mofe about

35%,them, you know that Jjust what they're talking about in terms

354,0f their problem situation. There is a depth there, or

\
\

355.sbmething ah .. that realiy intrigueé me and and ah..so &

356.;%metimes there is a spark that that generates in me that

. ‘ e
357.other people don't generate, you know, that that ah .. [ get

358.excited an ah...
)

.. 359.7: It's almost like you're saying T am' ' going to be effected

360.by this client or these people.

- \
361.5: I think so, T think so .. they are more to the. Some people

362.come iqgﬁnd they're more to'me than clients ... That they're
363.ciients plus and and an&&. I suppose °that that is true that

364.that ah ... [ think in probably in the latter case that I'm

365.thinking what they can offer me..
366.1: Uh hm.

‘367.3: as well as what I.can offer them and so there is a
Z68.reciprocal

369.1: Kind of a thing?

370.5: Yeah, Yeah.



371,1: Where as in other cases I think I'l1 Just serve them as

572.they pay me?

v

573.5: Yeah, th;t I'm being employed...
374,71 Yoh'?e‘being‘emioyedﬂ

575.S: B8y them and ah ... that's -not as crass as....
375.1: No .. no...

376.S: .. it sounds ... I I think that that's as, at least for me,

377.it it's with some people it's quite realistic.
378,1: Yeah.

379.3: And ah ... give me your question again ... what was the

380.question that we were on?

381.1: There are two and\you're answering ghem well. ah .. we
382.started with what's it like “;'but then what -1 talked about,
383.well really fhat's atool to get at some questions that‘are.
384.xind of difficult to answer. One has to do with what does a

’
385.client mean to you and actually what that really is leading

386.towards is what deeps the desire to counsel alive for you to

387.counsel.

388.3: What does a client mean to me? Ah .... There's clienté ahm
389.... I guess some clients mean to me is I viiew them as
390.potential ffiends. T mean not that that happens very often,
391.but T ah ... clients become friends, but I sometimes view

»

392.them that way.



29%,1: Yeah ......

%34.5: As interesting people, ahm .. always the .. what they

335.represent is the ah ... the ah .. kind of challenge. You

396.know, wh%n'they come in with an'issue the challenge ... ahm
Q) ’ '

397... for me personally. They're there to to get something from

398 .me
%299.1: Uh hm.

400.S: basically and ah ... I am wanting through a process of
401.following them and ah ... understanding them and ‘their issues
402.to eventually uh ... well .. %ﬁfatma Gandhi once said "There

403.go my people and I must follow because T am their leader."

404 .1: Yeah, OK. ge

s o ) ?

405.Sz‘Ahm and ah ah tnhat often my, my efforts often, my thinking

406.in terms of helping i3 that if [ can follow and really

407.understand them that that it's then that T can in some way

408.1ead them into, lead them indirectly into into ah .. some

409.1ife processes that might be more satisfying.,

’

410.1: Indipectly! What's that?

411.We11 it's not that I lead them by the, on a leash or ... but
4123y leading may be... You mentioned‘the term re-framing. It

4 .may be td'help’them develop a different perspective of their
414 . reality. Ahm and that to me is a form of leading that I
4% ~+% 1 might ah try out various perspectives of their reality

417 . them. I might suggest to them that ah ... they try out



417.a different gset of behaviors at home and sometimes ah .. mnay

418.be ah ... deliberately doing what they're doing anyway and

-

419.3ee that as a form of ah leading through following .. I

420.suppose.

-

421.7: So what you talk about in terms of a theme here ah ... of
422.ah meaning, if &Qu like, ahm you mentioned friendship and ah
42%.... sort of intertwined and sometimes 1t doesn't, It can mean
424.0ther things. When you add the totality of /4hose one, two
425.three points that you made there ... wha£/does that mean to

426 .you”?
427.S: Ti% totality of of

428.&: yeah ... You ménfioned friendship; You mentioned
429.challenge. Those are really the’main two ... and this 1ia a
430.3ense is what youf clients mean to you .. ah, but T also.

) .
431.heard your own personal growth .. the thing you really
432.perhaps did not specifically say that when you talk of those

433.three ah ... is there a meaning the extends beyond that?

1

" 4%4.5: Let me talk about that. When you say that I feel a little

435.bit uncomfortable ...
436.1: All right.

437.S: In the sense that I have some questions I have some
43%8,question about the degree to which I think it's inevitable

439.that when you arse counseling that you satisfy some personal

440 .needs.



441.1: Yeah, 2%,
-~

442.5: And my thinking that this needs to be incidental, more ahm

L4

447... to the primary goal which is to Ffacilifate sonme xind H° 4

Al

144.change process and and an .. [ T want to,ahm ... L have,
445.nave in addition to ecounseling ... T als? supervise a lot of
4dh.counselors.

447.7: 7h hm.

448.5: And éh .. I suppose one of the things T 'am aware that
449.among peoble there is a differential, there is a differénce in
450.terms of ... the degree to which they can satisfy .. separate
451.satisfying their own needs you xnow, in the counseling
452.pr00es§ from from ah ... interVening meaningfully. Sometimes
45%.ahm, I think people oan get ;eally stuck .n ah .. in ah, oh
'454“.. needé‘for friendship or or needs for intimacy or a
455;variéty of différent_needs that can canaah'u. ihhibit what
456.happen§/ih a counseling or psychothefapy session and so ah ,
457.;hm “.’I believe though that for me, I believe that ... I'm
458.having trouble sorting this out, but I believe that ifs
459.important to me personally. Tt's important that T have some

460.peréona1 needs that are satisfied in the counseling process.
461 .1: OK.

462.5: 3ut that I'm aware of often these needs are being

463.satisfied. "hat that I not ah .. I'm aware enough of myself

A64.to know that with certain kinds of people there might be

465.certain kinds of needs that might get in the way of of my



Afh.intervening effectively with these people and 1 think when
167.1'm aware of that, that that T can both satisfy these needs
168.to a degree and also intervene effectively. When I'm not

in9.aware of this need on my part, [ think [ can sometimes get

-5

170.1lost in my own needs anl that can apply to, [ thinx that,
4'71.that relates to needs for friendship, for the needs for
472.intimacy and all the other needs that we might identify

4735 .even ﬁhe neéed for challenge.

3

474.1: %ou kngw it- triggers something with me as you were
475.talking. I often‘thought that perhaps one really good
476.question for people who are in training for counseling might
477.want to pursue is Jjust what kinds of needs do you think that
478... which of your needﬁ do you think can be satisfied through
479.your job as a1 counse;or and that perhaps gain some kind of an'
480.awareness. of at least what is possible for them ag this

. . ':\ *
431 .particular stage 1n/{€§;§;;;;;\;s perhaps to some other times

482.when ah ... that point really struck home with me as you were

(5]

43%.talking.
484.S: Jn hm, uh hm.

485.1: How do yoﬁ know when it is satisfied ... that's almost the
4R86.bottom line question we're working with. .What it means to be
487.satiéfied. Ah gee';. T. wish I had thought of that ﬁuestion
A88.earlier. What personal needs are satisfied on your'part when
489.you'ye involved in the counseling process?

490.S: *As a question you might ask or are you asking me that

491 .question®?



492 .1: Oure ... mipght Ay well.

'

413.5:Well the personal needs that are gatistfied .. 1 think

494.think from a personal gtand point 1 have a need to be helpfual

435.and ah from 1 ... Personally . think toat ah .. when Tofee]
496.T'm intervening in ways that are ah etfective [ [ ah feel
437."good". T [ ah ... don’'t know wha® sther, word that [ ~an use.

<

498.T7: I like the way you 4id that...

499.S: Yeah that, that ah.. there is something in it for me. I

500.have a need for challenge and stimulation. o recognize that.

501.1 dgn‘t feel ah ah .. I'm much more, comfortable, personally,
- ;

-

502.seeing’people for snort periods of time and short ... I
503.typicéliy don't see peqple for 4 year or a yeariand a half or
534 .0ver an qxtendei period ¢ time. 1 3ee pé)ﬂle for several
505.sessioﬁ§ and that Eelﬁtes partly toane2d that! have for

, : .
506.chaylenge and stimulation. §hm .. T try to effect change
507.quickly andlif Ivcén i\feel satisfiéd and feel challenged by
508.the next people that come in. ahm so that's ah.. something
509.else that keeps'mé'inVolved in counseling is this challenge
510.and stimulation. Need for helping deeps me involved in
S1t.counseling. Ahm 1 suppbse other things that xeep me invblved
512.in counéeling are the ah my own very pragmatic reason for
513.doing cognseling is that T teach prospgctive counseiors and
514.ah ... that ah “.‘if I'm gonna teach teach‘a better process,
515.1 need to do it mysélf and sé that's pfagmaticallj
516.1: That xind of makes some sense.

'517.5: That's one of the reasons why ['m staying in. T ahm enjoy

\



519.méweting 4 variety of ditferent. people ﬁnd that keepas me
H1d.going. There is always the issue of peraonal ...There are
$20.always times as T mentioned before that [ said relate to me
521.persdhally andi ah that T take with me ani think about and so0

529 . there is a personal gratification of needs in that respect.

52j.1: I have the feeling yon Jjust ané‘gfed those two questions
524.quite eloquently (audio not intelligibfe) ... T appreciate
525.what you'given me thus ﬁ%ft Are there some things as you've
526.been talking through this whole area, starting with what's it
527.like - and I know I sounded like a taperecorder for awhile
528,-- and then we went into thé issue of meaning and then
529.actually what energizes you in doing counseling. Are tﬁere
530.things that 1 have perhaps missed in terms of pursuing or

k)

531 .that you would perhaps like to talx abou*.

532.5: Well tn ‘re perhaps things that ['v2 missed. I ah

533.know that there are times. I »,4ioned tne fact that I often

5%4.T7: Yeah.

535.5: And ah .. I know also that there are times when I feel-
536.bored with what people are talking about and so that's
5%7.another dimension. I I belive that that's ieés often there
5%3.than the other, but I think that often fellé me something
539.too. Ah andvah ... often it it‘often that's a good indicator
540.0f of a line of interventions that 1 might use, .. That
541.sométimes reflecting on my own process, [ think, can ah

542.result in an important line of interventions .. that I can



547, use with people.

44,7 S0 1n that sense you use feoling bor=d aug o signal to

n4%.yourself.

546.9: Yeah, the aignal may be ah .. 7 list=n %o gomabody nnl

547.3ay you know thﬂ person is Jjust ah .. talking without
T .

548.relating what she's talking to to who she really is or what

549.she ... she i3 i3 just maybe saying things that she's heard

55079r is i3 Jjust working to engage me rather than really coming

-

S 551.t0 grips with her own issues and and ah ... and so ah ..
552.kind .. ah .. sometimes ah .. put an interpretation, I

553%.suppose, or derive some meaning.

554.1: Jh hm.

555.8: ... from my own boredom and and ah .. that then can
. e
556.s0ometimes resolve in a different pattern 4f interacting

.

557.between the two of aus. I1f [ say, you know, [ have this sense

‘

558.that that there are some deeper issues there for you or or I
Y s B

559.0r som@thwng llke thﬁ“lwhlch ig rgoing g@ phange the direction
B S e \

560.0f of the'fldwaofzwhgﬁ s? G 3 iy
, . ’." o L 2 ,' 3 T ) " o r“"" . ¢ VR%?

561.1:

v662 you actLVate t%e boredom :f

< . L SiEe,

56%.5: Jh hm.

564.1: ..to chan

565.5: ,xactly




i h

571

-~
Ll OW L That omaken gsonae. [ there anything olae, Son’

7.5: Well ... I'm not coming up with anything :uh

Jls 1 oam wure if we parsued itowe conld probably talk

bogood long time...

.3: Yeah [ expect go.

.T: But in terms of thia, [ don't want to push or force

$72.there's much there. T am sure that ['1l1 be listening

55

574

.voice for hours (joint laughter). I want to thank you.

v

.3: You're really welcome. I enjoyed this, Peter.

£

N
Lt.

to your
L]
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_APPENDIX &

INTERVIEW TRANSCRIPT OF BRIAN: COUNSELOR OF H¥XPRRISNIE

1.I: We'll let things simply flow in terms of what-we're talking
+2.about.
3.3: 0.X. Sure.

A.1: And the bottom line question that T .have - it is’'the only

I .

S.question, really, that we'll be working around is - "What is it

6.1ike for you to counsel a student?"
7.8: Ordinarily, just great!

8.I: could you elaborate slightly or this could be a really short

“
k¢2
-

9.interview?

10.S: In the olfice, in the dealing with the students, ‘the child, ¥

,11.€h the young person... um... it's - ah... it's what I'm.
12.trained for; it's what [ believe I'm'good.at, I befieye T can
l13.bé’an assist»for‘tbat_chiid; But thé pressure ... uh.“4p;vthe

14.expectations 1aid on- by .... the teacher whosé referred or

15.(interruption by ringing\éhone in his -office)...

16fI; Whatever gou wéfe sayiﬁg-ﬁefore the phqne'rang ts fine.

17;5: There's‘just too many éxpectations, yh - bringing about: a
18.complete change whefe f don'£ believe'khat ig is somethiné”f@g
19.capable of doing or s?ouldyﬁe>doidg5 ‘

20.I: What's it like fér you to be under those:kinds of
21.ekbectafions? ¢ | . |

v2é.Sb I think the - aﬁ.”.the study that Sust came out‘on stress
“3,shows that counselors ;re éxtreﬁgly high on, "what is 1t?"...
24.Emotional burﬁOut. -

25.1: I believe that's right.

261S: Yeah!

156



27.L: What'sithat like for you, sir?

2851 Ahu. I have ovér the 19 years - thanks a little.bit to you
»29.QH”.'learned to.shut déwn ... up top at various parts of
BO;the‘yéar and filter”out ... ah ... those things which affect

B .
in terms of what I view 4as success. That's ...

nf*“;;; took 16 years ... you know of handling of dealing
33.with.of knowing when ¥ou know what is possiblée you try to make
34.happen‘;hat is not possible you fécilitate a referral; you’
35.facilitate, you try to fé;ilitate a étudent's.gfowth.
36.I: 0.X. |
37.5: While you're trying fo:grow yoﬁrwel%.llnstead of being
38.blinded by ... ah ... peripheral things ... Iive been
39.surplused twice in EPS schools ...10.5 yeérs X I've been in
40.1,2,3,4,5 schools ”.vah”.«every move is a hérd one to take,
41.but I'm at thevboint now Qhére if'I get surplused again
42.because of lack of budget funds I will take my month an a half
43.df ﬁwo months to adjusﬂ tqf%he change to a new'school and
:44.con§inue right on. Bqt it's a lot of growth on ﬁy part... a
' 44(&).yot of growth had toAtake place.
45{1’,DO you mind ﬁy asking yod,;Brian, what's ;hat like for you?

46.1 think you're calling on something a lot of peOplé aren't

hal

Y
e

47.talking about that isvhappening to‘them too.

48.8: Ah ... . It's hellq It's hell,you're goinglthrough it;;. ah

49.“ unfil you learn to deal with it.... You don't feel you

50.bel§ng ;nywhere. You feél 1ikévyou're a loser. You feel like

51.- ah - there's not much'pbint‘or no point of sgééess.” ah

52.in yoyr. gareer or in'what yoﬁ attempt to do. Aﬁd what fends;
. Y :

53{ﬁﬁatLheiped clear that out for me was - alt - the 20 minufes,

A 1



54.the half hour iéterview with the kid. Ah ... when you realize
55.that’.. ah ... I'm an 01d man and these guys have got a 1ot of

56.fun‘é%ee# »f them and let's make certain %hat they deal with

57.that fuﬁ“$roperly. snd while they're havimg some fun, by

-

58.gelly, I'm gonna see 1f can enjoy it with them...
55.1:‘Please conﬁinue talking Frien. Wwhat's that like? ' Think of
60.a specific kid even.

61.5: Oh!... This is a little off colour, but we have a lot of

61 (a)young‘ladies and it's beenﬁmy experience that &ertain tygee
62. problems that the high school young lady would much sooner
63.talk to a male ‘counselor about than ‘the female Counselors

R

64 and partlcularly over the last couple of years I've-fpundf

65 myself dealing w1th an awful lot of ah ... young ladies!who
66:were having affairs and w1th/older éentle"en, well - older...
67.7: Relatively speaxing. o 1‘ &
6£8.5: Yeah! Yeah. Young peopie and ah... :eeding e besides

Yy

69.frbm the practical point of it all ... needing'someplace'to
70.eound things out on their own thinking, on their ownf“fah e

71, “Where they re headed what they're dSing%might it lead to

klnd of thlﬂg

73.1: Yeah. : o .

" 74.S: And just kind of find that ... ah ... between the two of us
75.in working this through . ah ... it sort of comes to,yduxﬁhat

T6.. eh ... Damn, it's a goed life! If it's treated properly and
77.1eﬁ's,«you know, using the person the merson I'm dealing with
783.as a'guide, uh ... let s deal with the, good part of 1life and

4 ki

79.1let's try to etraighten out what ever is in their mind morally

of



9n.or ethically incorrect and deal with that. Ah ... I ﬁh;t
‘¢W1.enjoy young people immenselyﬁ.n ah ... right down to whag‘t
\%2.have on my desk here. "“Have I talked with Keith yet?" ¥Keith
é}.lost his father about a month ago and I undersfand has been
, 84.drinking h;mself silly ever sinee.
35.1: Yup.
86.5: Ah ... This one's a tough one. 0.K. But Keith{s a pretty
87{good‘"kis and... I Qant to hear whéh Keith has to say. I want
88.£o'see how he's viewing life. That‘I,I, get a kick eut of

89.that... T enjoy and ... will I be able to help Keith?... Uh

90.... I don't know ... I like to think I will. Yeah

{
N

‘91.1: It's almost like a tape recorded ‘question I'm asklng,‘butv
92.it 'seems to'be the most relevan?lquestlon to whatﬁls coming °
93.ou£ here.‘ Ah ... and salso I'm‘getting sucked into youf
,9iﬁconversation —; as you probably realize.. Ah ... What's it
95 like for: yoa to be'on the verge of that... you're going ho be
96.meeting w1th someone whose going ‘through hell ﬁYou're
96(aLanticipating that. What is that like?
97.5: Dh... Nervous;‘ﬁh”. A1l sorts of things goihg through my
98 head as to... approaches to;take“. waiting to estahlish when
99.7 see him where his head is ;t h- "iust as he sort of
1OO walks through the door and Wthh cues I can lead off on to

101, get him to talkw to me about what 8 happenlng Uh... overall

1021t 3 a klnd of nervous antlclpatlon ... uh ... not all
e102(a) positive.n. I m scared. o

o -y,
'@ﬁ

%?.T acared ..yeah! Right!
&

#04.S: Or... I'm not scared ... I'm not sure-of ny position.
WOS,What;s, you, know, going +to happen, but exﬁerience has. taught

i o "

v . - &,

Taw



106.me, I'm nof bad at what i do.

137.7: Right!

108.5: And ah ... So we're going'to go.-in at it. Ah..

109.f: "he scared part ... or the nervousness I'm just a little
110.bit familiar with that.

112.3: Yeah, yeah,.

113.7: Ah... I'd like to pﬁsh it a little furthef and why not...
114.What's;thét like... to be in that state?

115.9: That'g 4 state that I'm normally in ah .... ah ... I'm a
116;fairly introverted person... ah ... Tt's not uncomfortable.
117.It's,1ike like knowing 2 weeks before you're getting»married
117(a)that you have to go through with this and you actually really
118.d6 want to go through with ié, but you're not sure....
119.1: 7h huh! .
120.8: Am I going to maxe a fool of myéelf?' Am I going t§'mess

121.s0omebody else up? Ah

]

You Xnow... What's going to happen?
122.Ah... Am T capable of dealing Wwith this one? -Ah ... and T
12%.suppose in the back of the mind it's because ['m evaluation -

124.0riented. - ...Ah whish T tWink is another problem I've got .
B I

'425.... ah ... what happens ... ifji don't do such a good Jjob

126.0f it? What happens to ¥eith? What happeds to me? In othér
127.Qords, I'af taking arléng way‘of saying there's a lot.of ego
128.invqlvéﬁent. A 1ét-;ff;t. A lot of ego-involvement. 1
129.don"t think I have a véry strong ego. lAh.“ I've been
130.a00use@ of thaf‘in the pasty, so that may be creating some of
131.the nervousness, but, ah... you know ... it's an a@ticipa%iqnﬁ

131.in the true definition of the word.

af . . ®
e

132.1:-4A build‘up.



1%%.5: Yup! In the true defiﬁition of the word ... .T anti:ip;ke.

1?4.I”m expecting to do it and in some ways I'm going to do my‘

135.damnest ... I'm always going to do‘myxdamnest¥far him 1f 1

1725(a)can.

1%6.1: If you can, yeah. Ah... you know what Iﬁmzﬂééring coming
: el e

137.thf0ugh, and check me on it, and elaborate oﬁf&t,if.my
.’“,’ 's,i

w

138.comment makes any sense.

139,5: Um hm... . }

140.1: Is th;;%. ah ... the person who comes to .see you apd'in
141.your office or threver you happen to encounter that
142.individual ah ... has meaning for you.
143.5: Oh yeah!
144.7: What does someone who comes to see‘you mean to you?
145.5: Wow!!l ... They're a Wuman being. They're a young human
146.being. Ah...,
147.I: And how does that give you meaning?
148.5: Well, what was going throughmy mind is that.. ah... I
149.don't think I'm a.particulariy altruistic individual so I'm

« ‘
150.n0t saying that»he comes in the door and I'm going to lead
151.him out of.the Qilderﬂbssvlike a Messiah. Ah... But I suppose
152.there is & bit of that in it. But ah... that student coming
153.in to see me is coming iﬁlto see me aé somebody with sdme‘
154.expertise who may provide some assistance with ény difficulty
155.they may have... or may provide an hnswer I guess mOét of “
156.them, f think, expect an answgr... ah ... In most situations

157.1 don't provide answe§ﬁ§g I'm ... Rogerian ... ah ... They

féB.need a lot and I'm not sure how I can eléborate that. Ah...




182.S: Probably not.

184.S% Ah ... I know because I'm

153(a).in terms of this is my job... ah ... trying to get, [
159.suppose, on a practical level, trying to get people through

160.the first 17 years of their life or for the first 12 yeurs

]
161.0f their education. Ah ... not only educated to whatever tne

162.public system says they must'know, but already to tackle
163.s0ciety and feeling‘comfortable in fhat #orld and ... ah
164.7 suppose you know if I help them feel comfortable in that
165....mirage of rules around them that they;ll havé‘to live ‘
166.with... that's important to me. Ah ... adjusted... T think
166(a)that's a key word. ‘

167.1: Adjusted to what{l

168.8; They're adjusted to their own 1life and what's around. them
t69.and Qhether or not that can be accomplished is ... who knows
170.I:.That's the question mark.

171.S: Yeah. I don't put any values on what' “hey ... ah .. on
172.their wvalue..

173.1: So what_can'be accomplished .. Who knows? is one of the

174.things that you live with .on the job.

175.S: Yes. Yeah!

3

176.1: I guess then, the question is, what's that like?

%3 -

177.S: Néfve wraqking! You're'COnstantly facing the fact that
o . .
178ﬁyou're .. ah ... ah“.‘never going-to be perfect or in some

- 179.cases never even near perfect.

?gb.lz Could T ask you a question? I'm real curious about now.

181.Would you know perfect if it looked you in the face Brian.

A

18%.1: Then how do you know it'haén't_beed'then§§

B

ﬁﬁfy,told-ﬁyfthé‘média and

-
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185.the public image of educators in general that ah... you have
186.to be perfect.

?87.[: They know.

189.5: Because they know. Hverybody's been in a zlassroom with
190.either sawdust, wood or arborite now a days and tHey know
f91.what it w§$ like 5o therefore you know, how come my kid keeps
192.running away ah... how come you nhaven't solved that ... ah
195.1: That goeé back to the weight of expectations doesn't 1t?
194.85: Yeah, exactly!

195.1: And that is what is nerve wracking.

196.5: Y&p. Until... I think it's ner&e wracking until you learn
197.t0 live with that. Until you learn to expect the fact that's
198.,.. my occupation.

199.1: What{s‘the "tﬂaﬁ" that you have to live with?

200.S: That ... It's always going to fali somewhét short of the
201.expectations, somebody's expectations... er ... Sorry re;
202.phrasev“. That somehbﬁ no patter whgt you do it is going to
20%.fall short of.... somebody's expebtations and that
204.éxpectation may even‘be mihe. 0.K. Whether it's EPSB 1éying
205.d§wn'pol}¢ies and objectives or even ourselves laying down
206ithe objecfives.. Ah... you ng&er quite make it and "if you
207.don't make it have you failed? Ah ... in some cases, ye;h, I

208.have failed, but I'm not certainly a failure as a person.

—_—

209.1: Join the human race.
210.S: And that took a lot of years for me to learn.
212.I: Well I have a question here that you might be interested

213.1in explofing for a minute or two. When you're talking about

214.expectations you're talking about trance words... I ..+ this
{ '



215.i§ my bias cohing through...

216.8: 0.X.

217.15 By the Qery naéure that they are so nebulous they are

2138.bound ty gu;rantee eiﬁher féilure Or success ... you know you
' a

213.can maxe them:-into anything you want.. R '%

‘220.5: Yeah.

221.1: What I'm really curious about here is when you're sitting

022, there with this girl who is having gn‘affair with Qomeone

1
223.else uh - where does expectations fit into that specific

224.3: 0.X{. elaborate. My expectations? ’
225.1: Where does the .word expebtations even fit in there?
226.5: Yeah, 0.K. I follow uh... My Scottish Presbyterian = |
227.upbringing, values, kind of start coming into play, uh
528...which is very hard to resist, 0.%. ,
229.1: 0.¥. What happens with you then.

4
230.3: Well, then I'm messed up with my own value structure.
234,71 Aﬁd how, how
235.5: With T ... With what I “.'depending on J..well,-not
2%33.depending on the situation ... 1n the particular situation...
234.1: Yeah.. . :
235.5: ... It shouldn't have béen happening'by my value
236.structure,(LK.‘&h..“ Th%@&}figo way ... otier than the
237.fact that at one point I did say ... & ... I didn't think she

2%8.should be doing it. 0.K.... or should be having thiq affair,

2%39.but it was as a minor point. 0.X.... I was ... that's a~very
9

240.minor point. @%ﬂwas gort og my own personal opinion is ...,
20 )

241.but that came

: T ,
242.1: Can I pursé% that one just a little bit here.

“"’1:*%»



24 3.3 Jure.
é44LI: This. meant that &ou put yourself into the procesas.
245.3: Oh sure, yes.
24/.T: How's that?
247.5: Ah ... for me that's normal. _Ah... that' part of trying
248.t0 visgalize, 0.¥. what's happening and trying to visualize
249... you know... at some point you try to visualize things
250.from within the client's brain and their perceptions an - -
251.ah... that's there always ... ah
252.7: And how do you experience that? How is that for you? What
253.is‘tha€ like?
254.5: Well, sometimes it's kind of «fun. Ah...
255.1: Yeah!
256.S: You know, because you have the joy of seeing or attempting
257.t0 see life or vignettes of life through'somebody else's
258.eyes. Andiéh“. at the same time you don't havé to play God
259.with it. You can try to identi_f%y with the client what's

: G
260:happening'andﬂyou're working witﬁffhém through a... what they
260(a)pergeive as a problem. |
261.T: Yeah, interesting words ... with them.
262.3: Oh yeah! I told you I ;as trained 15 - 20 years aga
263.(iaughter). What concerns me ié that nog that ... those of
264.us who’wére trained 15 - 20 years ago .. ah ...'are all that
265.unique or not decéssarily all that great. But .. ah ... I
266.100k at people that are called counselors now - ahem - and in
267.m;ny cases ih,the school system 1t has'bgcome another name
268.for budget saving device and as an‘adminiétpator . YE&K

;,/ ) N
269.know, how the hell are they surviving? And Maybe that's ..



>73.maybe that's the way to survive - not having to think
271.anything through, Jjust dealing with ... black ant white

271 (a)stuff.

?7Q.f: Yow you're talking abdut; at in your oHpinion, what
27% . counseling i3 not.

274.5: ?]xactiy, Tt can't be. (Hoth talking 0’it ynee; not
275.intelligible) ' ' %

276.1: Thanks Brian. That's gobd. I am really temptéd to continue
277.this interview for 12 while.

278.5: Sure! }nything. ' ‘ y

279.1: 0.X. becausé there are some things coming out here that
280.that in terms of mu perceptions of ... living experiences
281,yersds something that's almost like blue printihg human
281(a).beings... |

282.3: Oh yeah, yeah'!

-

2R83.I: ... is coming ou%t. Fu*t [ taink I'm go.ng to leave it
234.really open for you in terms >f this. Aren't there other
285.things ... If you're talking and really wanted to talk abdut
28A.the essence of counseling to someone and make 1t alive. Whaﬁ
537.e1se would you like to say? |
288.3: Well ....ah

289.1: What give it meaning.for you? You've answered that already
290.a number of times. o

291.S: Well... that's “2,that.s really tough ..... T 's for me
292.it's not just working in this office. It's working at a
23%.school, because I've always enjoyed a school environment. Ah

294.... it's working with an individual student; 1it's working

295.with a grdup; it's working-with ... ah ... classrooms it's



29h.coaching, it's ... ah ...."here iy despite what fthe MNducation
297.Journals would like to lead people to believe, there ls a
298.certain ... to me ... there iz a certain joy of being a
2499.teacher. Ah ... A 1ot of nightmares, but there 13 a 2certain
300.joy of being a teacher and the joy i3 in working wWwith the
301.students and ... c,'ounseling provides... on a more ... in
302.depth level the best opportunity to enjoy tha.t part of young
30%.people growing. You know I'm really sounding altfuistic! Ah
304”” I'm v&ry practical... a \)ery practical person, but it's
305.coming out veryﬁaltruistic and I’guess maybe that's what it
305(a)is. An

306.1: Give me a practicaliyexample Brian.

‘507.5: Oh, that's awful hard.

. 308.1: Your altruism will still come through (laughter).

309.8: Ah... I teach ... social studies as well as ’Being a
31).counselor. 1'm basically six seventh counselor and one
311.seventh teacher. T enjoy teaching... I enjoy leaving this
312.0ffice to go to teach and I enjoy/l’\eaving my classroom to
313.come back here and teach. But ;t this level there is ... a
314.definite division between the classroom and the counselor
3‘15.the c’ounseling‘office in that +...oh ... T think I'm fairly
316.personable in the classroom and T've never had at least in

3 7.this school, at least in two high; scﬁools,,_ I've never had any
318.difficulty with a student making the transf:er ... having me
519(&).51"8 a2 teacher and not being able to deal with me as a
3139.counselor,. Ah ... but in the counseling office .. ah
320.there's a more in—depth _relation’ship, more ... ah
321.personal relationship than couid ever be in the classroom.

O
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728,it does at the pub Jr wherewer.

*hat kxind of ... ah
329,3haring, and T ion't like the term sharing ah ... between

3%, human beingsg ..ah .. T think ['m very fortunate, 1t happens,

3%4.,and T enjoy that. ... T am subject to all the rules af an

o
332, educational system, LPSB, ah ... that for the most part } J'

34% nave no difficulty with. T don't get atuck between the

334.policy says Thou shal* not do this and ah generally = fin~

335.those policies ars pretty rigzht and pretty much ac urate irn

336 .what they're trying to de. 30 T donlt, vou know, ...abue

337.that because a lot of counselors ! worked with wh=n T firgt
227(g).started in the late 60s and early 70s ah ;. Wwers .

333 ,Messiahs. They were going to lead us all oup >f the . i;!
2%33(g)wilderness... h

3%39.1: Uh huh. B
340.9: ... and by basically alienating teachers from wﬁa£ wes . ;ﬁ
341.going on 1in the counselor's ... The practiCal zide of”a .‘-'ﬁﬁ:“
%42.counseling job is a lot of paper work ... ' Jw‘   2m?~f
ZA3.1: Definitely for you though. ;;f
%44.5: For me, 1've never had any trouble with 1t. It's..;ﬁg “’f B
Z45.3eptember 1is composed of of examining and making certain:f. RN

346. students are in the right programs.. ah ... doing a

347.student’'s timetable that's been messed up because of conflicts
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1443.0r whatever ... ah, ' enjoy that. That'a almoatbt.a oo ihao

43 (n).mentn wgumva .. nh

449,17t OChega?
/
of

’»")\).*: '(erlhu.. gsh ... 7an 7 beat thig. one” Oan 1o opget thig kil
451 . what he wantan or .. ah ... you Know, hnving to forece the
450;ultimate calling the parents in qnd the kid in ﬁnd having %o
55%,aay .no we can't do it. Ah ... that I don't like and ah ...

. . ~
454.the paper work, s~the paperwork, the referrals, the ah ...
156 certain time of the year the paperwork is overwhelming to the
356.exclusion of .. to the point whers you have to shut your
i57.door and do it and whether that's referrals, or programming
358.0r post-secondary planning or career searching ..ah .. or
359, demands of teachers on you, administ?ators.on you .... Ah

360.4emands of the administrators are ... the administrators have

361,a problem ... in that ... I view. administration, generally,

"352.a3 very fine people who don't know somet.mes what to do with

t

363.counselors. 7.X. They ... know we should be involved with

264.new students in the school and I think they're right... to

2y

165 formalize that they make us do their time tables. Ah

%66....which takes... which is 0.X., but-it ...formalizes our

L

[N W
366(a).role at the same moment.‘yn’

°

367.1: Uh huh.
358.1: Ah... Oh gee! We're short a couple of teacher. So today's
369.counselor goes up. on ... the time table, for the final

x

370.exams, is a little rugged so .. we're going to put you guys

" 571.into to do that. Those kinds of ‘things. Some of them are of

572.necessity [ don't mind. I'm a teachg%. Ah... part of the

A

L
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573 teaching staff. But .. ah ... some of the expectation

374. depending on ybur administration, are very different
j75.emphasis_0n the school'sicareer eaucation because we're an
3%6.academic school,nfine, T don't have anywdifficulty with that
3?7.”. ah “..butythe emenasis has been so much *that nersonal
378 ounsellng ‘is started to lose aﬁd so ... my partner and T are
379.back ln flghtlng to get some personal counseang deSLgnated
779(a%as_an important function of onrs. |

380. I- So- what you're talklng about right now in terms of

381 counsellng is your struggle to assert yourself in terms of.

©

382 what 1t 1s that you ‘want to be d01ng
R N

383.8: Xcu mean what your rqles are?.Yup ... and at the same time.

(

-384.you're trying to please“.“:ybu~know P.:baCk;with,&hé%e'we
- 4 R R LT M .

385.started . ypU're»trying to please'administrative
-", . - N ' .‘ .
386.expectations, many of which are very &eal £o the
387.administraters. To some teachers you' re.trylng to satlsfy

v3é8fteach§r requests that sometgmes are impossible ... ah ...’you
389.knoﬁ'u stra;ghten“th;seeoy’eut.and“; s “

390 I What héppens.tadyeuimhen*;ﬁat.nanpens?.‘n‘

391; . T tend to laugh ”.'ahti;'yon kneyuu. arenyou g01ng to

T
397 glve me 5 ®r=16”m1nutes to do thls @. that <1nd of thlng and

‘ s e : ,
393 that ¢endsht01relax things. . ¢ . . 7 }“j : RS Tl
f}9¢uf:ﬂh h&hgi S :<;ﬂ:j?; s ‘~'f- e
395.8: Akg.l it was my way of saying forget tt. S
L . S C - . U & o

[y

'396:1& Yeah X ' ”;, , o }‘

397 S} 0.X. T! 1l do m? damndest but ah ... gon't lTay that one on .

398 me. If the- <1d has been e ah ... 'been a behavior prbbLgm
. . P . . . . - »

399;in ydur classroon chanees ‘are *he's e perhaps 'been a

B . . ! : : . . . . A \ - . n

o -



4OO behavior problem for the last 8, 9, 10 years and you'ré gong
401.to ask me to solve it in one meeting w1th the kld or 2 - 3%
‘402.meetings with the&kid? You know, let's get our expectations

403wstraight. If you can't haddle him as a te%cher how 1is a

4@4.comlete and. atter stranger going to handle nim im an

405.abb%eviaﬁed amount of time. —Ah ... Generally speaking Wighﬁﬁ

1
ik

406.the the 4 - 5 schools I've been im ...... and since the last

497.2, the last 3 anyways, once T establish my role to the staff,

407(3)1 have no dlfflcultles with the’ staff in how they view me.

4

408.Ah ‘“J..I'm not P psyﬁﬁo aﬁalyst or a psychlatrlst or a
, .

)

o N 4

4
409.d0ctor or anythlﬁg’ %&m # lfttle counselor who tends to do
ﬁ10.hisvjop. Don't ... What L ‘guess: I'm trylng to. say is , don't
411.exXpect more’of me than you would of yourself. n.¥X. and

412.that’s that typlcal and the same.with other thingé that %ook

4133’1ong time .. ah ... fy relatlonshlﬁ w1th the ataff at thls

N

414nschool.“vié ces pretty good... It has taxen me because of
415. my anger at belng surplused ... on 2.occasions ... but it's
. A * [ B
g@%: 6 taken mein the” school%r !vey been in .. its taken "me
e 2 o

417sabout half a year to establlsh myself and to establlsh me §§§a  :

418.with me and to. establlsh me -with the staff Oh... Each

B } - s . N
419,schqol I move.on to .. dt;take" 1ess time. Ah... I don't
- | | | v
419(a).find myself’in bitter situations. People who doéit l'ike
» . “ ' . . 1"‘

420.me éx\like-what T do. Ah ... and there are those .. ah
Y 421.0n a pfofessional~level we get along‘fine.l Those teaéhers

422, have no expect%&on of mf Wthh 1 try to work on, but by ﬁh%
a. \

o
423esame tokeé I seldpm "hawve any expectatla&s of them ”;‘you.‘K
. v \ ’
'424 know . and we get an earkggq&derstandlng ah .. .
425,1 Sort of . \gﬂ.@‘if %ﬁ@*u ‘1a - ' o

B O L
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426.5: Yup. Altﬁough T am .. you ;%ow,vbutrqne\teacher here who
ot
427.is a typical 50s math teacher who has né ise for anything
428.involving stuéent;aid or student assistance at all and ah...
429.1t's taken two and a half years, but I trained him ... now
430... whereas in tﬁe staff“rbom in the past he would compyain
451.aboﬁt some little kid who had done this or 'another thing ..
4%2.ah ... why didn't somebody‘do somethingvabgdt it ... IT'11 try
43}.tb‘hav;'that kid in my offike that afgernoén. Ah ... IT'm just
434.finishing mg 3rd year here, he will now cohe tb me and say
4%5.100k I'm having tfouble with so and’so.
;36.1: What'doés that tell you and what is that liké for=you?

437.5: 'That feels good. N.¥. Ah ... Ithas also'one of the .

ERN

438.frustrations of having moved to a number'of‘scﬁools.‘ 3efore.
439.you can ... It's taken me three yea}s with thié.man’and thi§
440.maﬁ fs a ‘erj7intelligént fellow, but it has.still taken 3
441.years to get that acfgss and ak “}‘it's rewérding you;kndw;
442.the effoff T puj:iﬁuggs,paid. I'm not sube what will happen
’443.if I ever scew up. Ah énd That brings us back to the other
444.things ... 'constant ‘worry thgt ydufre not going to, do qhite’
é4éfwhq% somebody expects youbto do. {%ut ah ... you live with
446.tﬁat. | /

447.i:\Thanks, Brian.



