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lwgfor twenty two of these students

RV

. Abstract

In the Context of the development of a career eduCat1on

'program for TMH students, th1s study 1nvest1gated the parent

and teacher evaluatlons of TMH secondary studfif:
developmental Tevel and sK1TTs as measured by the Adaptlve »

" Behavior Scale Parent and teacher rat1ngs were compared as
. i + .
welT as rat1ngs between schooTs, boys and gers .and

'fworK exper1ence and non- worK expertence groups Present ';.
‘parent 1nvoTvement in the school program; the des1red roTe

of these parents. ekpectations tor the students vocat1ona1

v

future 9,.and views of the schooT program were also exam1ned

The feas1b111ty of us1ng the Read;ng Free Vocatlonal X8

[

iInterest Inventory with TMH secondary students was. aTso

1nvestlgated : T"VX ’ '/“
L a’ ‘ / .
The sample consisted: of . twenty n1ne students enroT|ed

tn-twoiTMH secondary programsf Parent rat1ngs were avamTabTev-
Y ' . : ¢

There were ‘no stat1st1cally s1gn1f1cant d1fferences in

| parent and teacher rat1ngs of students sK1TTs on the:"

e

”Adaptlve BehaVTorrScale Stat1st1caTTy s1gn1f1cant
»dlfferences were found in teacher ratlngs of Phys1caT
‘lDevelopment between schooTs and[1n‘Language Development'

-between boys and gTP]S

P

Parents and teachers agreed on the: des1red roTe of

parents and on many potentlal components of the school

LI

. f



program.*HoweVer' the findings of‘thisMStudy indicated a

¥ .
'

:ter commun1cat1on among school personnel and the B

\uie}program development _ A .
r) LY "\
ﬂﬁqymaﬁ mtffrcult1es ‘were encountered when .

sl

,adm1nvster1ng the Readrng Free Vocatlonal Interest Inventory

’and it generalIy did not 1dentgfy student vocational .

interest areas which- agreed with parent and teacher rat1ngs

of interest . There 1s still a need to 1dent1fy lnstruments

o

~useful in assess1ng TMH students vocat1onal 1nteres\s and"

'-indiv1dual student s sKJils.and potentlal‘can,serve as a -

basis for career education programming.

’

apt1tudes

e, .

&

The agreement between parents and teachers as to -
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R SR tntroduct1on‘r‘ﬁ"

Spec1a1 educators have usual]y def1ned educatwona]
'goals in terms of max1m1z1ng each ch11d’s potent1a] W1th
'fjstrong SUpport from parent organ1zat1ons, profess1onals ﬁn
zthe f1e1d of menta] retardatxon have developed programs “‘g
d;rang1ng from home based 1nfant sttmulatlon programs to fu]l
~7lday pub11c schoo] classes for retarded 1nd1v1dua]s ;A'Hd |
o b

q,proplem rema1ns in the 1ack of cont1nu1tyubetween home and

o

5;schéo] programs and the u4t1mate goa]s of successfu] adult

adaptat1on to soc1ety Many retarded ado1escents are5iff¢’ﬁ
.'approach1ng adu]thood w1thout requ1s1te cop1ng sk1]1s f_i;
’°_because there are no clearly def1ned and deve]oped career

) : . R u . » .‘u

iAedUCat1on goa]s and programs N
- “No menta]ly retarded person w11] be successful tnfi:h’:“h
;fvemployment and adJustment to soc1ety un1ess phys1ca1]yp
.'emottonatty, and socta.ly prepared to do so There 1s a need’
_;to develop programs tha’r w1l] promote growth 1n these areas
Successful programs must be bu1]t onoa respect for the.f”’
'l1nd1v1dua1 a recogn1t1on that mentally retarded personsﬂ

rJ"

’°have the same bas1c needs as other personsr and a conv1ct1on

'that retarded persons are ent1t1ed to the same bas1c r1ghts"?5*5

j/anggtreatment afforded any c1t1zens 1n our soc1ety (G1nglend

and Car]son '1977)



A Background to the Study _ |
S1gn1f1cant changes in thewprov1s1on of educat1on to
c‘.the retarded have taken place in the: past two decades, thek;.
‘vmost notab]e be1ng the de 1nst1tut1ona112at1on movement and’
f‘the prov1s1on of free, appropr1ate pub11c schoo] educat1on':
‘r:tor a]l schoo] age hand1capped 1nd1v1duals (W4J]1ams 1981)t‘h;
| Desp1te the strong movement towards commun1ty Sk
tntegratton of retarded 1nd1v1duals there are substant1a]

fﬁtunmet needs in the areas of 1ntegrated commun1ty ]1V1ng a”d h:

7,career educat1on A pr1mary barr1er to commun1ty 1ntegrat1onf

"tf{1s not the sK111 def1c1ts of retarded 1nd1v1dua]s so much '“"h“

the 1ack of suff1c1ent numbers of 1ntegrated commun1ty

"vocat1ona1~vresﬁdent1a1 and recreat1ona1 opportun1t1es and

“fi:the absence of appropr1ate programs for tra1n1ng in sK1l]s fﬁ‘“

\

t necessary to ga1n access to those opportun1t1esd(W1111ams ‘;}A"”

"‘-.1981) : e T R ) i
The career preparat1on of retarded ado]escents has been
o an area of concern for many years WorK study programs have h‘;

4.become part of many schools _curr1cu1a to meet the

”7hivocatwonal and commun1ty adJustment needs of students |

V’,fpreparatony to 1eav1ng the schoo] However a survey of

ko

.f;2 804 parents and guard1ans of retarded 1nd1v1duals showed

-‘°;fhat 84. 4% of severe]y retarded and 59 8% of moderate]y

rgff1977) Stactsw 1976) est1mated that less than ZA Qf the

7 retarded persons had never he]d a JOb (G1ng1end and Carlson,ittg;v

[

hhand1capped school populatton 1s be1ng served by vocat1ona1_

7educat1on These f1gures 111us¢rate the need for the

!.._.‘,0_
Ty . g



L development of relevant appropr1ate programs

"It is not’ suff1c1ent that the mentally retarded 51mply

[

o fade 1nto the ranks of the unsk1lled and semllsk1lled if{!'

‘ 'workers,:1t is 1mportant that they" become soc1ally and
”Z!occupat1onally prepared to functlon as contr1butors thh1n»»'
:fthe commun1ty settlng Career\educat1on tak1ng a. broader"
gtperspect1ve than does vocat1onal educat1on 1s a total f,‘:
efleducatlonal concept prov1d1ng Knowledge sk1lls iand -h
:ffatt1tudes that students need ;br the var1ous l1fe roles and_;¥ o
vtsett1ngs%they'w1ll encounter dur1ng the1r l]fet1mes ;Fal’ o\t

:'fmany retarded 1nd1v1duals, pald employment w1ll not be a'

imaJor part of thelr career Be1ng a contr1but1ng member of

n:_;soc1ety for tbese 1nd1v1duals may meanftak1ng care of . _'v”;lfb

ithemselves and helplng at home or 1n the commun1ty F'f”"'“'
t,_them ~career educatlon would 1nclude avocat1onal famlly,

'r'and 01v1c pursu1ts (Brolln and D”Alonzo, 1979) The cr1t1cal

Jlrblssue for the mentally retarded 15 how to prov1de career

R

- / .
jeducat1on and control the1r learn1ng exper1ences w1thout

/

"ﬂfragment1ng thelr educat1on/to a degree that complet1on of

. formal school1ng leaves them unprepared for a551m1lat1on-'*v

.tlf1mportant Parental asp1rat1ons w1th regard to the adult ilff“j*

'°1Tl1fe of mentally retarded chlldren rangeafrom unreallst1c toj.'

R o

flnto the world of worK and communlty l1v1ng lD Alonzo

1977) s S e e Sev

“ﬁ Parent and teacher expectatlons for the Chlld are very

'_no expectatlons at all about the future (Brol1n 1976)

T'Fam1ly att1tudesqand expectat1ons are of cr1t1cal 1mportancejf:jf
, _ ‘ _ _/._ , :




'»n_mentally hand1capped ch11d hbtuﬁﬁ_;ﬂwt‘

" to the success of career educat1on programsr and rea]1st1c b
Iparental expectat1ons are necessary if parental behav1or is
’to be usefu] in meet1ng ch11dren s needs
| Wh1]e a]] persons must be accepted as they are at any
. giyen t1me growth in ﬁaow1edge,vsk111s and attttudes

/ . 4

5arequ1res that real1st1c demands be made upon each tra1nab1e'f

h
!

S A o

',QB Purpose of the Study

The purpose of th1s research was to assess and compare ,

Lo e

'ﬁgparenta] evaluat1ons of tra1nab]e menta]ly hand1capped

'fjsecondary students soc1al developmenta] and vocat1ona1

l

“;szt]]s w1th the eva]uat1ons of the1r teachers “to- determ1ne::f
sdf parental assessments of the1r cht]dren s skl]]s are ﬂ
o comparable w1th schoo] funct1on1ng,‘as perce1ved by the1r

: teachers

\"

A second purpose was to assess the degree of parenta]

v,tnvo]vement 1n the schoo] program }and parenta] expectat1ons -
: : i/

“__for the future vocatlonal or career act1v1t1es of the1r B ;;/zf-f
- fchﬂdren SN _' S S ‘ . / |

A f1nal purpose was to determtne the fea51b111ty of g*.
\ : kS /,

”hius1ng the Reading Free Vocatlonal Interest Inventory

'1(Becker 1981) to assess tra1nab1e menta]]y hand1capped

'vt students _vocat1oEaI preferences

PURRE

v-"-.:)\*. .
Ko
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C Def1n1tlon of Terms ;’

i

Tnamable Mentally Handlcapped (TMH) - - The Amemcan_ ‘
Assoc1at10n on Menta] Def1c1ency (Grossman 1977) def1nes'
,h th1s populat1on as hav1ng an { Q of 36 51 as measured by R

2the StanFOPd Blnet or 40 54 as measured by the WéChS]eP

" ‘tIntelllgence Scale for Chlldren In the context of th1s

'5study, the def1n1t1on reported by teachers as the one.':ﬁ"

:mut111zed by the part1c1pat1ng schoo]s 1s those students w1th
v-an T, Q of 35 50 +5 or fhose whose ]evel of funct1on1ng,. 5
;i;assessed by a. Schoo] Board placement team,_1s such that they

‘*f w111 benef1t from a tra1nabﬂe menta]]y handlcapped program

-

Educable Mentally Haadzcapped (EMH)‘::\The Amer1can y,#"

""iAssoc1at1on on Menta] Deflc1ency (Grossman 1971)‘d‘f1nes’,bﬁ$

‘_th1s popuhat1on as hav1ng an I Q of 55 69 asqmeasured bvxh

.},the Wechs]er Inte]11gence Scale for Ch11dren

b

o fVocatlona7 Educatlon --'An ﬂnstructwonal program whwch

fg,'des1gned to deve]op occupat1ona1 sKl]]s at the secondary and

”‘post secondary 1evels 1ead1ng to pa1d emp]oyment

P

,”"_CaPeeP Educatlon,--V\total educat1ona1 concept wh1ch

”cj,tsystematlcally co ord1nates a]] schoo] fam11y and commun1ty

"1i~componentsjtogether to faC111ta%§ each 1nd1v1dua1’

’dpotent1a1 for econom1c soc1a1 and personal fu1f111ment
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’1thk Expeﬁlence Phogham -~ A program in wh1ch students are
'dplaced in a work s1tuat1on dur1ng schoo] t1me 1n wh1ch they
are prov1ded the opportun1ty to 1earn the JOb in wh1ch they

-are p]aced

& '\.g N

}“Vocatlonalﬂlntenestv--“The f1eld or. type of occupat10n 1n _:_ eﬁﬁ
"}’7‘”3Wh1Ch the 1nd1v1dua] wou]d prefer to be emp]Oyed o R

Chapter 1 has presented an 1ntroduct1on to the problem

o

”ﬁfh:exam1ned Tn the study, 1nclud1ng the bachround to the

'1-;,study,ra statement of the purpose of the study, def1n1t1ons

%

Ll
A

:udy overv1ew

';

@hapter II 1s a rev1ew of the 11terature and research
ﬂf”related to career educat1on, career educat1on for the ‘

ctra1nab]e menta]]y hand1capped and the role of parentsjin’

'f»deducat1on Research quest1ons conc]dde the chapter Chapter

O III 1ncludes a descrapt1oneof ;he research 1nstruments,.the3-t

"; sample the coltect1on of data and assumpt1ons made tn;

hconduct1ng the study Chapter IV presents the procedures for
’fanalyz1ng the data the analys1s, and statement of resu]ts
”-'Chapter v, the ftnat chapter -summar1zes the f1nd1ngs and
r»diconclus1ons der1ved from the study | S

L “.k.\; ‘

RN :




“I1. Review of Related Literature land Research .

TA. Introductlon and Chapter 0verv1ewd“ .
Career educatlon is a relat1yely new educat1ona1
'concept that has ,Jno - un1versally accepted defﬁh1t1on For the'f
.zvpurposes of th1slstudy, the h1stor1ca1 develppment and the 8
"vary1ng conceptua11zat1ons of career educat1on areA.A ‘
§wesented A rev1ew of the 11terature re]ated to career:f o
,educat1on for the hand1capped fol]ows ‘.,f-:hfvifvlv,f'_ k;"
An 1n depth rev1ew of career educat1on speciftcatlydfdrbl.
"the tra1nab1e mentalgy hand1capped 1ncludes 1iterature3and.b
7research re]ated to assessment curr1cu]um, andfbarriersﬁton-
fthe fu1f111ment of career educat1oh*for the.tratnabte'f¥_p
‘dTmentally hand1capped student L t_"
The 11teratur4 on the f1na] d1mens1on,_the‘ro1e of v
'hparents Tn educa¢1on and spec1f1ca11y in the educatwon of _}'p
",the tra1nable men a]]y hand1capped is rev1ewed The chapter

'conc]udes w1th a'summary and presentat1on of the research

__quest1ons

'.3B.fCareerlEdq'ation;f o

fﬂhH1story of Career EduCat1on -'

Career educat1on was forma]]y 1ntroduced at the Un1ted

sgnt oo
el

vt‘States nat1ona1 1eve1 in: 1971 by former Un1ted States

Comm1ss1oner of Educat1on S1dney Marland attatNatjonall



¥
, Education.Conyention intHouston%fifxas.'Prior‘to this formal
tntrodUction muchhwork related to what was'Tabelted career
educat1on had been under development in the early and
lm1d 1960’ (Hansen ,1977) Durtng that ‘time, high dropout
,rates and high. unemp]oyment among youth wére v1ewed as.
‘symptoms of the 1nappropr1ateness of educat1ona1 programsft
Worker a11enat1on was v1ewed by many as haytng*ﬂts roots .in
'school programs where no apparent re]at1onsh1p ex1sted S
,between what students were asked to 1earn and what they
.m1ght do w1th the 1nformatton after 1eay1ng schoolltCu111nan:
.and Epstetn, 1979) 1; -ﬂa' |

: Educatton was subJected to cr1t1c1sms such as.:

+

--it best met the needs of the mtnortty of persons who
would- someday become college graduates,‘“' .

'——too many persons left the educat1ona1 system
- unequipped wjth the vocational skills, the
. self- unde»stand1ng, -and the career decision-making
. skills of the worK attitudes that are essential for
' -.maktng successful trans1tton from. schoo] to work;
that 1nsuff1c1ent attention was given to learntng
opportun1t1es which existed outside the structure of
. forma] educatton '
There was too much empha51s on br1ng1ng students to a ""yvf
"certatn grade ]eve] by the end of the schoo] year rather
tvthan con51der1ng the tota] conste]]at1on of deve]opmenta]
sk111s needed to make the 1nd1v1dua1 a more effecttve perSOn'l'
,V(BPO]IH and KoKasKa, 1979) - | |
Prtor to Mar]and’s speech the Vocat1ona1 EduCatton Act'
of- 1963 and 1ts Amendments -of 1968 were a maJor st1mu1us to .

and Were the forerunners of the career educat1on movement




- -everyone, one hun red-

\\. -
v,

The<VocationafeEducation Amendments‘document was particuarly'

s1gn1f1cant for promot1ng the development of pre- vocat1ona1

efforts in the e]ementary and Jun1or ‘high schools, for

creat1ng hew,: curr1cu]ar thrusts in vocat1ona] education and

for broaden1ng the scope of vocat1ona1 educat1on w1th1n the.
' educational sector (Brolin and KoKasKa 1979)

As early as'1969 the suggestlon had been made that

'/ career deve]opment theory and Knowledge should prov1de a

un1fy1ng base for curr1cu]um reorgan1zat1on'(Hansen 1977).
Although Marland d1d not deftne the concept of career =
educat1on in h1s 1971 speech he 1mp11ed that 1t shou]d

1nvolve restructur1ng the curriculum, a marketable sK111 for

ercent” ptacement_ln educat1on or_

mork and the inc

aigon of a]] students _parents and o
commun1ty (Hansen,/t 77) B - T _
Durtng f1sca1 years 1971 and 1972, the United States""

fo1ce of Educat1on (U S. O E.) began deve]opment of four

. conceptua] mode]s for career educat1on These were the

chhoo]-Based Home-Based Res1dent1a1-8ased'and"
Emp]oyer Based mode]s and they prov1ded the core of the"’
’ federa] program be1ng des1gned to further the trend toward
career. educat1on (Balley and Stadt 1973) . | »<
| The School Based Career Educat1on Mode] developed at
J0h1o State Un1vers1ty, was the f1rst maJor programmat1c
attempt to 1mp]ement the career educat1on concept
advocattng an extens1ve-curr1cu]um,reorgan1zat1on for grades,

,Kindergartenl(K);to XIiL;Thts.modeT promoted a sequential

P
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'gprogram of career awareness in grades K to VI, career

exp]oration in grades VI te IX and cageer preparation in

' grades X to XII (Hansen 1977)' Its obJectives were to help

students develop self- awareness and pOSitive attitudes about;

work, schooi, ahd soc1ety, persona]dcharacteristics such as’

self-respect, initiative and’ resourcefulness; a c]earer

un erstanding of the reiationship between the work worid and :

'edu ation, and entry 1evei Job preparation skiiis or further

/educationai opportunities (Broiin and KoKasKa, 1979). Basic.

subJects were structured around career oppOrtunities ‘and

requ1rements in the work wor 1d using fifteen occupationai
ciusters identified by the United States Office of Education
(Hansen, 1977) | ‘

e ConSiderabie controversy was generated by the '

'Schooi Based Career Education Modei ‘which, for a]i practicai |

purposes,‘is no ionger in ex1stence (Hansen 1977) Some of

'thebmajor criticfsms of the model 1nc1uded its use of the '

fifteen United States Office of Education clusters for

curricuium de51gn w1thout taking into cons1deration otner

ioccupationai systems and theories, its iack of a theoretica1

‘framework 1ts focus on preparing peopie to work at the

-

”expense of . other important educationai obJectives and,

“lack of attention,to.the affeptive domain.iBroiin and

~

" The Home= Based Career Educat ion Model deve]oped by the

'Education DeveiopmentvCenter inyProyidence, Rhode Is]and

. was direoted towards adults who‘arednot‘wogking or-in
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school. This ‘mode 1- anSfdé”s’i/gjned/to inform individuals,
“*espec1a]ty women , about work and tra1n1ng opporghn1t1es in
- the commun1ty) A mass media approach has been used to reach
and assess the career 1nterests of certa1n home based
popu]at1ons (Datta and Re1der ©1973).

 The RUPaI RGSIdeﬁ?%ql Model was developed by the d»
Mounta1n P1a1ns Educatioh and Econom1c Deve]opment Programn
;Its ma jor focus has been on mu1t1~prob1em and chron1ca]1y
underemp]oyed rura] fam111es and on prov1d1ng a wide array
‘of serv1ces such as career counse111ng and’ gu1dance
-'tra1n1ng, remedial educat1on and homemak1ng skills. The.
intent'of the nodet is to maKe the fam;]y f1:anc1a1]y
jcapab]e oF funct1on1ng in the1r commun1ty (Bro]1n and | A\
Kokaska, 1979). v | , .

| The EXpenfenoeeBased Caﬁeeé_?ducatidn Model,'originalty

named the EmployeP—Based baneeen Educat ion Mode7 has
focused on teenage students who are a11enated or unmot1vated

'

in school (Bro]1n and KoKasKa 1979) Th1s mode] ts ’,0
'essent1a11y a commun1ty3and exper1ence based program for
high schoo] students, prov1d1ng a comprehens1ve curr1cu1um
largely outs1de the school walls. Ma jor elements’ have‘
‘inctuded an emphas1s on student 1nvo]vement in 1ntegrat1on\~
- of teacher and counsel]or ro]es and shar1ng these roles w1th
other adu]ts 1n the commun1ty, ]nd1v1dua11zed:1nstruct1on
based on needs assessment; a bas1c SK]]]S component a 1ife

skills component' and a system of accountab111ty (Hansen}

1977). There is 2 blend1ng of. cogn1t1ve, affect1ve and

/
7

S
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educat1on staff and a]most everyone -has adopted aff1rmat1ve

' pol1cy statements (Bro11n and Kokaska, 1979). . B

12

R
{vh
' %&“

'ihterpersonal relationship‘sKitls with'c::esy/development

skil]s and ﬁncreased involvement of studehts with‘adths.

Early format1ve evaluat1on of this model has been

\é

‘encourag1ng w1th strong parent and commun1ty support (Brolin

3

and Kokaska, 979) ' o \ n( e '\,SWJN

In 1972, many Un1ted States fo1ce of Education units

‘ became invo.lved 1n career educatton The United States

Bureau of Educat1on for the Hand1capped began awardwng

Y

' contracts for 1nvest1gat1ons d1nected at careers appropr1ate
. for hand1capped students; the National . Inst]tute of
‘.Educat1on assumed respon51b111ty for the four models a
Center-fon Career Educat1on was.estab]tshed, and 1eg1s]ation
‘,amade'oareer:education a Pequirement infthernited States

- (Brolin. ahd Kokaska, 1878)

The support for career educat1on in the Un1ted States

Was.erdenced_by_the passageeof the Career Educat1on -

_Impﬁementation Incentive Act in 1377 (Bro]1n and KoKaska

4979) The law authorized 400 m1lllon do]lars to be spent

over. f1ve years to infuse career educat1on 1nto schoo]

curricula. State educat1on agenc1es are requ1red to make ¢

certain that career- educat1on 1s part of on=going local

inst?uction, not JUSt part SF vocat1ona1 educat1on SeVenat‘

states haveipassed spec1f1c ]aws prescr1b1ng career

. educat1on most states haye establlshed a full-time career

PR e e
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Definitions of Career Education

. Career educat1on was launched without a universally
accepted def1n1tton or conceptua11zat1on The point of
greatest disparity among the various approaches to

definition is in the emphasis placed on work (Hansen, 1977).

»

The narrowest conceptualizations define -career education o

. . t
solely in terms of preparation for work, whereas the broader
. ’ \ » ' ) \ ' .
' ) " o . - .« \\ (3 A\ ‘
definitions envision career education -as ‘comprehensive

'pbeparafﬁon for all aspects ot'1ife (CulTinan and Epstein,

// 4

Over. the years there has been much confus1on about the
d1st1nct1on between career education and vocational
education. Bro]in and Kokaska {1979) delineated some of - the
maJor differences between the two concepts, as summar1zed
1.7 Vocational education focuses on paid work .career -
-education on paid and unpa1d work. v
2: "Vocat1ona1 educat1on empha51zes occupational

preparation while career educatton emphas1zes
preparatton for 11fe

3. Vocational educatwon meets the needs of-"
] manket and career education mee e needs of the
. !1earner >>>>>> -
;;2:;‘decationa; eVUCation‘1s defi edtin'terms of courseS'and

is an instru t1ona1 progra genera11y taught by

Ueffort taught by all ed atorsq.j

LA

Pephaps:the'most c’AServative definitfon_of'cafeer

education was advapced by“the former EXecutiVe Dﬁrector of

the United S es Nat1ona1 Counc11 on Vocat1ona] Educat1on

P

when he stated ”There is noth1ng myster1ous or esoter1c

) ‘l!‘ te “." t : /
Coe : o



about career education. If it means anything at all, it
meéns preparing for entry into the world of work. We can .
themrﬁze it to death or we can.get dswn to the business of
giving people job ski]ls.“u(Dellef{elq, 1974 .

The United States Office of]Education definition
emphasizes preparation for work as éne major goal of
education. Career educatioh is defined as "the totality of =
experiences through which one learns about and preparés to
engage in work as part of his or her way of living" (Hansen,
19779 |

These definitions focus on Work as paid employment and

resemble the definitions of,vocafiona] education.' They

" herald career education as leading to increased

employabj1ity skills for students, revitalization of Q}i//*"/x

work ethﬁc; and increased economic productivi%y”Tﬁgyt,

- 1877) .

In Cing tHe narrowness of'this approach, many
.individuals and groups have developed mor§ encompassing
‘.conceptualﬁzations of career education. Some have'viewed
career education as a means f&r attaining individual
' se]f—deveiopmehtvthrough the clarification of Qa]ues; néedé
and goals, w%th work befng‘only one of many ways in wthh_
the i%dividﬁa] interacts with the environmenpfjothers have
‘exterided this conéeptualizqtion to'educatioh for all life
(Cullinan and Epstein, 1979).

Supeﬁ”s broad.éefinitioh'of career is compatible With'
the more bompréhensive conceptué]izat%on of‘cafeeh

D



'education” Hefdefines~Career as the sequence of major

o pos1tons occupled by a person throughout h1s

"jpre occupat1ona1 occupat1ona1 and post occupat1ona] 11fe{
;1nc1ud1ng work related ro]es such as those student i
| uemployeej\and pens1oner together w1th comp]ementary
"avocat1ona] fam1]1al and c1v1c ro]es (Cu111han and
Ie7gpste1n 1979 pp 196) o " S

Bro]1n (1977 v1ewed the term

i*~manyusett1ngs,’roles and events such as. worker learner

‘COnSUmer c1t1zen, fam11y member and 5001a] pol1t1ca1 human-

be1ng The def1n1t1on of career educat1on based on th1s
;COnceptuallzat1on _ a tota] educattona] concept for““7flh"'
:Q systemat1ca11y co- ord1nat1ng a]] schoo] fam11y, and

;commun1tyocomponents to fac1]1tate each 1nd1v1dua]”
vf”potent1a1 for econom1c, soclal and persona] fu]f11]ment

Cp. 1550 o f!:"ﬂftrttﬁffdzf5:°'\'; 5'ft"fb'

areer as connotat1ngﬁfv.e“

Goldhammer (1972) 1dent1f1ed severa] 11fe ‘careers: \_;a_?f’f

Twhlch 1nd1v1dua1s engage as members of soc1ety He 1nd1cated;l7'.i

)

,*that f1ve such careers shou]d const1tute the framework

a 3 Lo R
fw1th1n wh1ch a]] curr1cu]um content should be organ1zed

)

'hThese categor1es 1nc1ude :i;f"“

[P

»{tfv ‘—-a producer of goods or a renderer of serv1ces, ‘

f_zﬁﬁ-o-—a member of a famw]y group,vfe vh”w%f*;‘ A
'3;1*;—-a part1c1pant in the soc1a1 and pol1t1Qa1 1ife of
oy “ii_soc1ety. g . , T

,4;‘ﬁm--a part1c1pant 1n'aVOcattonanpUrsuits;’



“and KoKasKa. 1979 p. 102)'

e C ) g

.T 5.~#'--and a part1c1pant in the regutatory functﬁons
e 1nvolved in aesthet1c moral and rel1g1ous.concerns

°

' The Counc11 for Except1ona1 Chh]dren (1977) pos1t1on
dstatement descr1bed oareer qucat1on as the‘ tota11ty of ﬂ.’
g‘exper1ences through whtch one learns to 11ve a mean1ngfu1
;sat1sfy1ng work111fe prov1drng the opportun1ty for -
cht]dren to 1earn in the least restr1ct1ve env1ronment i

ﬁposs1ble theDacadem1c da11y 11v1ng persona] soc1a1k-and
-yOCCupat1ona1 Know]edges and sk1lls necessary for atta1n1ng

hthe1r h1ghest 1evets of econom1c personat and soc1a1
'bffu1f1t]ment The 1nd1v1dua] can obta1n th1s fu]f1]1ment

&

ifthrough worK (both pa1d and unpa1d) and Ain a var1ety of

._yTOther soc1eta1 ro]es and persona] ro]es and persona1 11fe.ig"

”lastyles . student c1t1zen ,vo]unteer famt]y member 'and'f

o0

.5'partTc1pant in mean1ngfu1 ]e1surejt1me"acttvtttes‘ (Brol1n‘;h:7

F1na11y, wh11e 1t 1s d1ff1cu]t to obta1n consensus on

-VHdef1n1t1ons of career educat1on,'a mod1f1ed def1n1t1on has_(f'g

f'been presented by Hansen (1977) i"Career educatton isca o

Person centered deve]opmental de]1berate and col]aborat1ve>u'

i

'effort by educators, parents and commun1ty w1th

ﬁbu51ness—1ndustry Labor government personne] to

'fsystemat1ca11y promote the career deve]opment of a]] persons;.
'.wr,by creat1ng exper1ences to help them ]earn academ1c,v_f“ -

fg:%ocat1ona1 and bas1c sk1lts, ach1eve a sense of agency in R

‘fmaK1ng 1nformed career dec1s1ons ’and master the

';developmentat tasks fac1ng them at var1ous 11Fe stages

mA 5 .

Q.



‘throughjcyrrjcutun,tooﬁngett1ng{and community" (p. 8)f

‘ e O PR . oy

‘=Career EducatiOnffor”the Handicapped‘ S

| Career educatlon for the hand1capped has made rap1d

-str1des s1nce the concept was 1ntroduced in’ 1971 In 1973

2,fthe Cound11 for Except1ona1 Ch1ldren Jo1nt1y sponsored w1th“

' gvthe Amerlcan Vocat1onal Assoc1at1on a Natlonal ToplcaI‘

-Conference on Career Educatvon fonwExceptlonal Chlldpen andrﬁf'

[}

'ﬁtYouth Th1s conference was 1mportant because it ]aunched o

B b ‘e

"career educat1on at the Un1ted States nat1ona1 1eve1 for_’f

".vghand1capped 1nd1v1dua]s (Bro11n and Kokaskaq,1979L 5-7f/:5f

In 1974 Edward Mart1n the Deputy D1rector of the -

‘ Bureau gf Educat1on for the Hand1capped 1n the Un1ted States .

TQdOff1ce of Educat1on advocated redef1n1ng thé}bas1c

'.1nstnuct1ona1 servwces to hand1capped StUde”tS SO they. e
ﬁfﬁrece1ved mone emploYment d1reﬁt§d vocat1onal ppograms 'énadIQ
tﬂprocla1med that, by 1977 every\hand1capped child. who ]éft
?school wou]d have career educat1on re]evant to the Job

}marKet mean1ngfu4 to h1s career asp1ratlon and rea11st1c o

kil

h'jeto h1s fullest potent1a1 (Bro]1n and KoKasKa 1979)

ln 1975 the Un1ted States Bureau of Educat1on for the

*fHand1capped sponsored an 1mportant conference for ]eaderS'tnd

'ldvvthe f1e1d of hand1capped educatLon where a 11st of o

ftop pr1or1ty needs 1n career educat1on for the hand1capped

'vwere 1dent1f1ed and have s1nce.served as’ the focus for th1s S

Bureau’%Bro]1n and KoKaska 1979)

s
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n The pass1ng of the Unqted States Educat1on for A]l
Hand1capped Chwldren Act,(Pub11c Law 94 142) had many

_ 1mp11cat1ons for securwng funds for career educat1on

4

programm1ng Essent1ally, the 1aw requ1res that a state must

prov1de a free, appropr1ate educat1on for a]] ch?ﬂd?éh

Q

3> 1nclud1ng the hand1capped Th1s educatton must be prov1ded

i

E’Tn the 1east restr1ct1ve enMJronment fea31b1e and 1t must be

A

appropr1ate to the 1nd1v1dua1 needs of the ch1]d Although

"~the law does not spec1fy career educat1on t1ts acceptance as"f

‘appnopr1ate for non hand1capped ch11dren mandates 1ts |
1nclus1on in: the educat1ona] programs of the hand1capped
(Cu]ltnan\and Epste1n 1979) | I ‘(‘ ,‘ | |

| '.Q:; A pos1t1on statement by the Counc1l for Except1onat

'; Ch11dren (Brol1n Ceéelka, dackson and Wrobel 1977)“ |

' emphas1zes the encompass1ng nature of career educat1on asifb
preparat1on for a]] aspects of adu]t 11fe It addresses the,

career educat1on needs of a]] except1ona1 1nd1v1duals from

N

the most severe]y 1mpa1red to the g1f£ed and ta]ented”‘“
stresses the 1nc1us1on of cameer educat1on ob3ect1ves 1n the

f 1nd1v1dua1 educat1on plans The programs must 1nc1ude

1ﬂ.t*‘non d1scr1mnatory,,on go1ng assessment of career
"'1nterest needs and potent1a1

2. }career awareness exp]orat1on preparat1on and S
gumplacement experiences .in the least’ restr1ct1ve school
u¢;]1v1ng and commun1ty env1ronments,,»‘ : .

ISR

ispec1ftcat1on and ut111zat1on of commun1ty and other 1fa
-~ services-related to the career deve]opment of gV o

' excéptional 1nd1v1duals.s S _ :
rfv:4L_ffand/1nvolvement of the parents or guard1ans and the .

T -
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vexcept1ona1 student in career educat1on p]ann1ng '_:?*“

"nThe pos1t1on statement does not v1ew career educatton as

separate from the totaj %Urracu]um o?ﬁ rather as permeat1ng

"the ent1re schoo] program e v v”h

| The Counc11 for Except1onal Ch11dren appotnted a Study
‘Comm1ttee wh1ch 11sted ten obJect1ves of Career Educat1on_'

t For Except1ona1 Ch11dren Cull1nan:and~Epste1n;(1979)_cmtedw‘r

rftthese as: - ’.b | hﬂu' P o |

dﬁ1_, g . :

4. To help except1ona1 students deve]op real1st1c v

'.t - self-concepts, with esteem for themselves and others,

: /;_as a ba51s for career dec1s1ons : .

"t.Q; - To prov1de except1onal students w1th appropr1a . - career .

© guidance, counse]l]ng, and placement services ut1]1z1ng;
Vcounse]]ors, teachers. parents and commun1ty resource '

SR _personne] L

3.0 To he]p students Know and apprecwate the many chang1ng '
: " avocational; domestic -and civic outlets’ for developed >
"~ dnterests: and ‘abilities, outlets which. in an automated o
3 }soc1ety often supp]ement 'comp]jment -or even supp]ant e
:,pa1d work in mak1ng a sattsfy1ng career . : _ .

To prov1de the phys1ca] psy o]og1ca1 and ftnanc1a].w"
'accommodattons necessary. to- serve the career educatton
_of except1onal chi]dren :

'5;~~3To 1nfuse career"

f 'vsubJect matter in"‘the cur
. dn-all educational. sett1ngs from € -
o through post secondary R

_SfaV To prov1de the student w1th the opportun1ty to eaVe{‘
: H'the schoo] program w1th an’ entry 1eve1 saleab]e Ki]]

.7;5,?To prov1de career ‘awareness’ exper1ences wh1ch aim: to

-~ acquaint the .individuals with .a broad view of.the -
“‘nature.of the wor:1d of worK 1nc]ud1ng both unpatd and-
‘~pa1d work S R

'8,i.,To prov1de dareer explorat1on expertences wh1ch he]p g
- individuals to consider: occupatigns which: co1nc1de w1th,vt
S the1r 1nterests and apt1tudes A .
1,9.:"To prov1de except1ona1 1nd1v1duats“programsuwtthtipi



"‘xcareer educatton because they are concerned about

”occupat1onal preparat1on opportun1t1es for a continuum
of occupational choices cover1ng the w1dest poss1b1e ;
’range of opportun1t1es C . . ‘ e

-'10.v To he]p insure sUccessful career adJustment of '
' ~exceptional students through co]laborat1ve efforts of
schoo] and- commun1ty (p 161) S | :
Brol1n and D’ Alonzo (1979) have 1dent1f1ed several
cr1t1ca1 1ssues in career educat1on for the handtcapped

hwh1ch need to be reso]ved for effect1ve 1mp1ementat1on 1n

| fthe schoo]s The f1rst two 1ssues dea] w1th the quest1ons

‘that are., relevant to career educat1on 1n(genera1 namely v't‘

whether career educat1on should be pr1mar1]y JOb centered or

7'11fe centered _and whether career educat1on 1s a. separate.

7ft'program or permeates the educat1onal process

A th1rd maJor 1ssue concerns u1t1mate respons1b1]1ty
“The quest1on is whether the spe01a] educat1on teacher is

_st111 pr1mar1]y respons1b1e for the hand1capped student or

*f*whether th1s respons1b111ty shou]d be shared among aft

| jschool personne] A]though the career educat1on approach

‘tfadvocates a shared respons1b111ty,tspec1a1 educators w111

”;]1ke1y need to cont1nue assum1ng the respon51b111ty w1th

fdcol]aborat1on from parents and other schoo] personne}
'xﬁ‘(Bro11n and KoKasKa 1979)

’*vhe concern w1th whether career'

N

'"1educat1on for the hand1capped a1ds or’ 1mpedes the <

tuma1nstream]ng process Many teachers may fa11 to 1mp]ement

)

'ffaccommodat1ng hand1capped students 1n regu]ar classes and

'ff."vserv1ces wh11e ma1nta1n1ng 1nd1v1dua11zed educat1on f:f-

\_'



Vprograms They may not rea11ze that hand1capped students

‘often Tearn best by relat1ng 1nstruct1ona1 mater1a] to the

rea] woer and thus,‘hands on experlences in career :

%

educat1on may serve-to enhance the asstm1lat1on and

Aach1evement of hand1capped students in the1r classrooms

Another 1ssue reTates to what to do w1th former courses -

frand teach1ng approaches Educators may fee1~1t is necessary" -

T

R

‘to abandon the1r educat]onal obJect1ves and methodsb Career;_y

S

7 educat1on requ1res mod1f1cat1on of courses, eJ1m1nat1on andfr

add1t1on of mater1als and new teach1ng approaches, but it

5

;does not de empha51ze the fundamentals

The 1mportant ‘area of personneT preparat1on is.a s1xth,.

;‘“1ssue The concept/of career educat1on needs to:- be

¢

_1ntegrated 1nto un1vers1ty tra1n1ng programs Spec1aT

Veducat1on departments as. weTT as the educat1on departments o

L ——

'wh1ch tra1n regu]ar feachers,;counsellors 'and ,'§:

'!,adm1n1strators have to respond to the need. to 1nc1ude career»T
| 'educat1on 1n°the tra1n1ng of school personnel An effect1ve’hv'

bb1nserv1ce deT1very system for teachers aTready 1n the fleld’

is- aTso a concern for rea11z1ng career educat1on for

hand1capped students c£f~

“~*m_Bpol4n—and~DsATonzo caTT for a resolut1on of these
_ |
w1ssues and a, red1rect1on of spec1a1 educat1on efforts to
"qu1f111 the tota] needs of hand1capped c1t1zens For many

_thand1capped 1nd1V1duaTs, pa1d emp]oyment w1TT not Y : _Afﬁf

"necessar11y be a maJor part of the1r career These -

ar”1nd1v1duals w1TT need to Tearn to funct1on adequate]y 1n

\1

g



J ’;awdcationat,}famity,and‘civic pursuits in order to lead a .

| satis?yjng,-meaningfut, and productive life. This, in
essence; is thetr'career and'thus, the. focusvof‘career
educat1on ‘depends on’ each 1nd1v1dua1’s ab111t1es, needs and -

_1nterests (Bro]1n and D A]onzo 1977).
N . | .
,p Career Education for the\Tra1nab1e Menta]]y Hand1capped
Career educat1on programm1ng for the menta]]y retarded
jhas not,Kept pace with the toia].number of career-educat1on
'.peograms in the Uthed States Most programs in ex1stence do
'hhot 1nc1ude opportun1t1 s for- the menta]]y hand1capped
'Because the ma1n focus of th1s study is the tra1nab1e -
'menta]ty hand1capped career educatJon for‘th1s,group is
1exam1ned in depth | | :/‘v, B s |
"~ . The development of curr1cu]um for TMH students‘isp,g
| »w'part1cu1arly d1ff1cu1tfbecause teach1ng them is a comp]ex:
-'Tetask Gearheart and L1tton (1975) suggested that the ma jor
';‘prob]ems re]ated to: curr1cu1um deve]opment for the tra1nab1e_
‘t.mentally retarded 1nc1ude a - 1ack of a c1ear gu1d1ng purpose;
in educat1on and tra1n1ng, 1ack of agreement between parentsl
‘g.and educators regard1ng worthy educat1onal obJect1ves, and
'_Jack of a systemat1c 1nstruct1onal program appropr1ate 1n Jd
,dscope of: educat1ona1 act1v1t1es _; r- 'A 1
A systemat1c process of assessment can be a: step toward
- | resolutjon of these grob]ems (Burton,g1976). Burtonvstated-
_that'thecprocess ofﬁassessment‘presents.é;ppedictive v
‘statement,aboutdthe'levels of-eXpectancyTof performancetin'a
4 ’ D , : . . SRR
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given area and should‘be the antecedent to program

development.

A.tAssessment'of‘the Trainable Mentally Handicapped

| D1fferent categor1es of tests are appropr1atelwhen

' assess1ng the mentally: hand1capped To proper]y educate and

rehab111tate the menta]]y hand1capped Rtggar and R1ggar
(1980) stated that data needs to be secured 1n s1x general

areas 1nte11ectua], phys1calh'soc1a],veducat1ona1,

psycho]og1ca1 and vocat1ona1 In actuality, it is rare‘when;

a comptete battery 1s adm1n1stered at one t1me as part of
any program (R1ggar and R1ggar 1980)f.A1berta,Educat1on

(1 981) suggested 1nte11ectua] academic.functionihgt‘éocia]

o funct]on1ng/behav1or and v1s1on and hearlng assessments

=before enrollment in a spec1a1 educat1on program Assessmentiﬁ
Jthat obtains funct1ona1 baselines must cont1nuous1y be uséd'
to mod1fy the training that the student rece1ves -

‘The initial assessment and on-g01ng eva]uat1on of
student progress is a career educat1on 1ssue that must be
addressed There is a cr1t1ca1 shortage of: vocat1ona1

R

counsel]ors who have been proper]y trained to use assessment

procedures in pre vocattonal and vocat i * hrogramm1ng for
the hand1capped adolescent Traditionall Lional

" counsellors ‘have employed psychometr: ulysis
procedures to spec1f1ca1]y des1red pro o tandard'

assessment dev1ces do not prov1de va11d data for hand1capped-

'cl1ents_(015hansky,.1973), because the,d1sab111ty a]ters.the



24 '»
"fesults-of:the standardized aséessment procedures not
‘adapted to the handwcap and measures. the hand1cap, not the R
person s potent1a] (Cu]]1nan and Epstein,. 1979). |
Vocat1ona1 assessment”of the mentally retarded is E

particularly difficultvbecadse many general aptitUde,
personality and other vooattonal assesementttnstruments.ahe,
not app11cable to these 1nd1v1duats Reading level, ‘sho#t
attention and 1nterest span are ‘some of the problems that an
: exam1nerlencounters when attempting to use instruments not
‘fspeciftcally_deSigned for thedhetarded }A1corn:and |
g NichoTson,>19%5). o - | |

| Aseessment inetrumentatton to,determine occupational
interests of the.mentalLv retanded hasvlagged beh}nd more
ftraditionat types of VOcatjonal’evaluatton.beCause most‘
qmentally'retanded tndtviduals have'not been/considered'
Véerious]y fOP‘oomoettftve‘employment' the general attitude
has been that the menta]ly retarded 1nd1v1dual does: not have
‘the ab1]1ty or the social matur1ty tO\make va]1d |

occupat1ona1 cho1ces‘ and a 1ack of approprlate

'\,1nstrumentat1on regard1ng Pead1ng 1eve}s and occupat1ona]

rcho1ces (T1mmerman and Doctor 1974)

Burg and. Burnett (1965) developed a set of verbal
descr1pt1ons to accompany a standard1zed 1nterest
o 1nstrument the Gelst Plctupe Intenest InVentony (GPII)
”these descr1pt1ons were deve]oped because the authors foundt
"that in assess1ng the 1nterest of menta]]y retarded

,persons, tests requ1r1ng even a m1n1mum of readlng ab111ty

L o o
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were unreal1st1c and resbonses were frequently to specific
people or items w1th1n a p1cture rather than to the
occupat1oﬂ‘111ustrated Hahn (1965)‘cr1t1c12ed the GPIigt
because re]1ab1]1t1es are not conv1nc1ng, va11d1ty is:
quest1onab]e, and no systemat1c approach is presented
regard1ng the composition and size of standardtzat1on
sambtesm Other-authohs/tepOPt that no va]idity has been
éstab]tShed for this'aporoach (Stodd%h, lanacone; and Lazur,
'1979) | | ’

| ‘ The Vocat1onal Interest and Soph1st1cat1on Assessment
(VISA) Was des1gned spec1f1ca1]y for a menta]ly retardedJ
.oopulat1on For the 1nterest port1on the cl1ent is shown a *®
line draw1ng and asked if he or she would 11Ke to peform the

T S

work "a 1ot "a little" or’ "not at a]] T1mmerman "and ;ﬁ{
efDoctor (1974) po1nted§g@t several prob]ems w1th use of the
’VISA. The s1mp1e response Format often does not. d1scr1m1nate
'between JOb areas ‘some of the draw1ngs are amb1guous as to-
what the JOb is, 'and a small number of f1e1ds are »
111ustrated Domino (1978} did not recommend use of. the VISA_
because the manua | g1ves no data on re11ab111ty and ; v
..va11d1ty, no 1nformat1on is prov1ded on the normat1ve

- sample, and no 1nd1cat1on is g1ven of how the VISA was
‘deveioped or -how the tnterest areas were obta1ned1 He

further urged potentiaT users to 1ooK'atvothet'inventories
’such as, the" Readrng~Fnee Vocatlonal Intenest Inventory

Pos1t1ve aspects of the VISA are: ‘it g1ves appPOpr1ate‘Jobs ,

‘Jn,s1mp1e line draWJngs, it attempts to’deal with the.
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problem of lack of job reoognttion; and it_ts not a forced
cho1ce be tween p1ctures (Timmerman and Doctorm 1974) .

The Wide Rahge Interest UDINIPh Test (WRIOT).requ1res
no read1ng The client responds td the most and" least l1ked
p1cture of 150 sets of- three p1ctures The WRIOT was normed

on the general populat1on whtch makes 1ts usé with the
mentally_retarded_qdest1onab1etaand,the 1ength of the test
tis excessive for those‘with 1tmited attention spans (Stodden
& @t‘al 1979)"ZytoWski;(19%8) criticized the WRIOT because
: no deta1]s of ana]ys1s for Format1on of the scales are

‘,ava11ab1e no re]1ab111ty coH- eff1c1ents have been

estab]ished for retardates, no va]1d1tx\1s reported, and

there are. problems of 1nterpretat10n " .

The Readlng Free Vocatlonal Interest” Inventory (RFVII)'
Qas developed by BecKer (1973 1979 1981) to assess the
vocat1ona1 cho1ce of educab]e menta]]y retarded subJects
1_F1fty f1ve p1cture tr1ads are presented 1n a group -
adm1n1strat1on and the examtnee is 1nstructed to select the
one occupat1ona1 act1v1ty she or he would like’ most to do.
" The 1nstrument prov1des scores in eleven 1nterest areas |

\representat1ve of the types of occupat1ons in which the

"mentat]y retarded are’ product1ve and prof1c1Fnt (Becker,

1 1981). Norms based on 2, 132 educable menta]]y retarded males
'and 2163 educable mental]y retarded Fema]es from pub11c
schoo] systems in th1rty states 1n the Un1ted States are

- prov1ded
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Test-retest reliability was established and validity
was obtained with coneufrent testing using the Geist: Picture
"Ihtenest Inventory (Becker, 1981). Druge and Cohen (1977)
Afound that when the RFVII was administered to all ninth
grade educable mentally retarded students in the Pittsburgh
Pub]tc School System the RFVII educab]e menta]]y retarded
public schgdt norm group table accurate]y reflected the
distributidntof scores for their population.

lDtamond'(1978) noted that the trainable mentally
handieapped were not involved in théydevelopment of the
RFVII and ‘recommended research to study the usefu]ness of
redes1gn1ng and norming the instrument for this group.
Becker (1973) recommended quTﬁériuse_of‘the inventory and%
tryout with populations such as the trainable genta]ly
retarded to determine the feastbtlity of the design. In a

five year follow-up study, BecKew Schull, and. Campbel 1

.(1981) used the performance on the RFVII of f1fty TMH abu]ts

'ages e1ghteen to forty- one, to measure the 1nventory [
pred1ct1ve ya11d1ty. The data'showed that of eighteen males
and fdurteen femafes wholwere placed jn'one pf theif tdp
three inventobied,intenest scales, all were-stttl emp loyed
in the same occupational tie]dvfive years later. On this
_ basts, they‘concludedwthatlthe jnvehtoby prediets successfu
job placement, | | o . |

., Druge'and Cohen (1977) conducted'a study in‘which theh
RFVII was adm1n1stered to fourty TMH students aged s1xteen

1o twenty onhe by the1r c]assroom teachers The teachers were

e’

Lo}
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reported to have felt fhat the instrument was practically
useless with this populatfon and they did not recomﬁend its
further use. An analysis of the number of invalid profiles
dttained (approgimately fifty percent) confirmed the
teachers’ perceptions. The RFVII has élsa been criticized
because it presents only limited forced choice career areas
which may or may not be appropriate for mentally handicapped
persons.

Most researchers,have investigated %nterest assessment
with populations of educable retarded children and youth.:
The current lack of studies'dea]ing with TMH indjviduals
suggests that researchersthave yet to serious]y consider
iﬁterést assessment to be important in the career éducation‘
of this pobulation. (Becker et a],‘1981). n

Grbwth)in programs Has Ied to a renewed interest in
‘adaptive life skilis as a core component of'training.(lrvin,
‘Halpehn and Reynolds, 1977)._éince-the Amer ican Associat%on
»on.Menta]bDeficiency {Grossman, 1977) included adaptive
behavior éé a necéssary component in the definition of |
mental retérdation; it is mandatory, fnfthe United States,

- that- the psycholﬁgica] evaluations of children being
_assesség for placemen; 1n‘programs for.the henta]]y retarded
include such a measure.’AdaptivémBehavioP‘15 defined as the
dggbée to which the individual ié able to4functi§n and
maintain himsejf independent]y, ang tﬁe'degree to-which he
meets satﬁéfacfori]y the culturaTTy imposed demands of

personal and socjaT begponsibi1ityQ(Gﬁossman,‘1977)
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W1despread use of the AAMD Adaptlve Behavron Scale has

l beed well documented‘%Nathan M1llham Ch1lcutt and

| Adaptlvé BehaVIOP Scale to establ1sh short range goal long 'f-”

‘ needs of both 1nd1v1duals and groups of 1nd1v1duals,lmeet ;hf:

s B R

.;AAMD Adaptlve Behav:or Scale that had been developed for (use
’euw1th 1nst1tuttonal1zed populattons They el1m1nated all T

“.l1tems that. d1d not perta1n to school and behav1ors that

v; valtdated the results of the or1g1nal study "'\ v'~'

AtKﬁnson 1980) Foster and N1h1ra (4969) have shown that

the Adapthe BehaVIOP Scale d1scr1m1nates behav1or levels l

(
more effecttvely than/&he more convent1onal I Q assessment

of funct1on1ng levels and the scale has proved to be a Q}
f useful tool 1n program evaluat1on (Foster and Foster 1967l"

Bogen and Aanes (1975) developed a system wh1ch ut1l1zes thettg »

< -

"r,range goals and the 1nterm1ttent steps to develop

N

pr1or1t1es and sequences based on peer group1ngs der1ved

,:E

[ from normat1ve data of the scale They found that the

Adaptlve BehaVIOr Scale can be used to obJect1vely 1dent1fy

T

ff'those Peeds’ and evaluate Qh\_program S success

To a1d school personnel 1n obta1m1ng 1nformat1on NN
concerned w1th a chtld’s adapt1ve behav1or. Lambert

lW1ndm1ller Cole and thueroak(1975) altered the reV1sed

kl

d; could not be observed at school Th1s PubllC SChOO7 VePSIOh

lof the Scale was then standardtzed on 2*600 Cal1forn1a

XSchool ch1ldren A statewtde f1eld test of thlS ver51on 1n

t!LFlortda (Bureau of Educat1on for Except1onal Students, 1977)

N

- Q



The scale is’ composed of two parts’ Part Ome isl

- organ1zed a]ong deve]opmenta] lines. and 1s des1gnedﬁyg\

Sw

"{ evaluate an 1nd1v1dua1 s sktlls and hab1ts in n1ne behav1or

“doma1ns cons1dered 1mportant to the deve]opment of persona]
g1ndependence 1n darly 11V1ng§ Part Two prov1des measures of
;‘*maladapt1ve behav1or re]ated“to persona11ty and behav1orvd
b_d1sorders | | |

Lambert (1 979) demonstrated that Part One of the scale

’ t-_;iwas va11d for d1fferent1at1ng adapt1ve behav1or 1evels and

A S

‘5concluded that doma1n soores dertved from the Pub11c School,

Vers1on of the Adaptlve Behavzor 56/}6 are. val1d fortv"

o

o d1fferent1at1ng regu]ar from retarded students

EES

dCurr1cu1um for the Tra1nab1e Menta11y Hand1capped
77product1on of a . reasonab]y happy,‘well adJusted .
‘;contr1buf1ng member of soc1ety However An the past few -
tfhdecades educat1on has beoome svnonymous w1th»read1ng,u_yﬂ
ﬁwr1t1ng and ar1thmet1o.(Wh1te, 1976) As noted ear]terv,ttfch
;.has genera]]y been acoepted that programs for TMH studentsi}f
ishould be someth1ng other than educat1on programs and that
m{an academ1c or1entat1on 1s 1nappropr1ate (Burton 1974)
’:However BurtonA(1974) noted that academ1o 1nstruct1on hast
pers1sted w1@h1n TR programs |
| WorK study programs have provenbto be an effect1veﬂ-5}:
‘alternat1ve w1th mental]y handtoapped students Chaff1n j

trSpellman Regan and Dav1son (1971) found that students who;f'

‘ (_:., R

The u1t1mate goa] of educat1on mlght be sa1d to. be the tf-”



‘?w1th 1oca1 1ndustr1eS;(Gearheart and L1tton 1975)
. offers JOb tra1n1ng opportun1t1es.forsswk

: tra1ner to coac[

o
i

/

,had part1c1pated 1n a work study program were graduated moref
often held the1r JObS 1onger and earned more money than d1d e
— the students from the compar1son group who had not Ju' ﬁ |

’exper1enced a worK study program Programs for TMH students -

a

_ have prov1ded both work tra1n1ng and pa1d worK exper1ende

'example, the Bryant Schoo] program in, Spg&ane Washtn ton hT:a'*

Qgeen to twenty one B

“ﬁgyear o]d moderate]y retarded students and pFOV1de$ a 51te

the student on the JOb unt11 he or she 1sE5"H"'

The eff1cacy of teachin

bvythoroughly fam111ar w1th'the;{equ1rements (Rowe 1980)

'*ﬁyar.thmet1c and that the de31gnat1on ‘tratnab]e does'not_dodﬁn"

UK
”:had ftve or more years of academ1c 1nstruct1on she

f~,1nstruct1on in read1ng‘and artthmet1c but these ga1ns were B

higher ‘tevel- cogn1t1ve sK1115 5

'“a-vto 1ower ]eve] retarded persons has been a source of
'V'Tprofess1ona1 controversy 1n the past (Htrshoren and Burton
w1979t D Ame]to (1971) stated that the tra1nab1e can and S

tshou]d 1earn academ1c sktlls such as read1ng, wr1t1ng and

‘Justtce to the ch11d’s potent1a] In contrast Warren{( 963)'

prov1ded emp1r1ca1 ev1dence to support the concept of

non- academ1c tra1n1ng VFrom a study of 177 TMH persons who l

'“determ1ned that sl1ght ga1ns could be: obtatned from

':,made at a h1gh cost terms of t1me and were re]attvety

useless Ln terms of the1r u1t1mate prognos1s

Desp1te the controversy that has centered ‘on the_.nw

'_content emphas1s of TMH programs, ev1dence tends to

31



'recommend a'nonraCademlc approachlrather°than‘a program»of,
f:traditTOnalbeducation‘(Burton 1576) The Alberta Educat1on
Curr1culum Gu1de for the Trainable Mentally Hand1capped h
:(1981) agrees w1th th1s &Q%wpo1nt when St states that the
‘}TMH s?udent 1s unl1kely to ach1eve greatly in the academ1c>

~_area, but w1ll beneflt from 1nstruct1on in the '
li]ll1v1ng/vocat1onal sK1lls area. The Gu1de adds that TMH

c,tstudents may become effect1ve in ut1l1z1hg a functtonal
! vocabulary and may be able to learn how to bbdget money

”yfa1rly effect1vely w1th adequate tra1n1ng

The profess1onals concerned w1th prov1d1ng publlc

“Vschool 1nstructton for TMH students generally agree that the

?maJor educat1onal tra1n1ng goals are personal soc1al ba51c
,.academ1c and vocat1onal (Getger Brownsm1th=and Forgnone
.1;1978) although agreement has not been reached on the |

tspec1f1c sK1lls needed to ensure achlevement of these goals

”’Alberta Educat1on (1981) c1tes the goal of educat1on for the _‘rﬂ

'TQTMH student as tralnlng 1n l1v1ng sk1lls enabl1ng them to

"-atta1n most of the sk1lls requ1red to- l1we effect1vely

w1th1n the envwronment The alm 1s to ensure that they l1ve o

%as normal‘a ltfe as posstble 1n a regular env1ronment 'd_f

that w1tWW‘dequate tra1n1ng,=they w1ll be able to perform at

‘a reasonably h1gh level in personaly‘soctalq_vocat1onal.and;
g o Lo

:all1ed areas o

Numerous curr1culum gu1des for the TMH student ex1st

itd1ffer1ng 1n content area The maJor currlculum content

~areas that are common to most are

32
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. self-help sKills, IRy N
“ély.commun1cat1on sk1lls,ﬂ. ZH,“ S
personal-soc1a1 skjlls,J‘“
| pefcegtual.motor/physica1'education;skiTTs;d
":funct1onal academ1c sk1]ls and j;f o _\~}'. ‘f l%ﬂ
eéonom1c usefu]ness/vocat1ona] skilts tGearheaht»anda~ !
‘TL1tton 1975) a'j__ ,""lo“;: "»:'.h~.‘d‘:g375 d'tv \;

‘The Alberta Educat1on Tra1nab1e Menta]ly Hand1capped
:fqu1de (1981) presents three maJor sect1onsék>" .f"f
'de]1v1ng/vocat1ona] sk]lts commun1cat1on an comoutat1on ‘the
‘1atter two doma1ns are to be 1ntegrated w1th the

£y

;11v1ng/vocat1ona1 sK1lls ut1]1z1ng pract1ca1 app]1cat1ons

The 11v1ng/vocatlona1 sk111s sect1on 1s 1ntended to-;"“’

| ddeve]op sk11rs and at

‘1tudes wh1ch w111 enable the TMH
student to funct1on a timal]y as poss1b]e in h1s own .
5Thome w1th1n the schoo] and in the commun1ty Ten top1cs of

".Jnstruct1on.arewtnc]uded understand1ng se]f and gett1ng fi

'fiffalong wﬁth othensiuthavel hea]th safety, wod]d of work

'vfhomelmanagement money management motor deve]opment and
"phys1ca1 act1v1t1es, F1ne arts and 1nd1v1dua] express1on andd'
.c1t1zensh1p and 1nd1v1dua1 respons1b114ty For each top1c of iv'"
vj1nstruct1on there are student obJect1ves Wthh are. | : |
“deve]opmentally sequenced n four 1evels Strateg1es‘are

suggested for 1mp]ement1ng the obgectlves, but they are not'

3;}a11—1nc1us1ve For example some sample act1v1t1es ade— ‘ ‘
: R

"prov1ded wh1ch may be- used to teach a certa1n ob3ect1ve, but o

’-they need to be adapted or changed to f1t the 1nd1v1dua1



: student s0 1mp1ementat1on 1s Teft to the teacher

| The commun1cat1on sect1on was des1gned to aTTow for
'development of funct1ona1 sk1TTs whenever poss1b1e .
i'Funct1onaT sle;s are def1ned as "those skills wh1ch’

1d1rectTy reTate to the, student s present age env1ronment

“and needs, and wh1ch w11] aTTow the student to funct1on 1n,

'f;the commun1ty 1n a mean1ngfu1 jreTevant fashton (ATberta

deducatL@n 1981) Lhe funct1ona1 T1sten1ng, v1ew1ng,‘

'.speaK1ng,-read1ng wr1t1ng,‘and spelT1ng sk111s that' are o
’necessary to ach1eve the obJect1ves 1n the T1v1ng/vocat1onaT
ssect1on are. def1ned | | : N f

The computat1on sect1on of.the gu1de 1ncTudes four

T.un1ts of. 1nstruct1on wh1ch are shapes and posttwona]s
nnumbers operat1ons and measurement It 1s recommended that"

" the. sK1T]s be re1nforced by pract1ce 1n the envwronment for

.<transference

- vaarr1ers to the Fqu1TTment of Career Educat1on for the'
1”;3Tra1nab1e MentaTTy Hand1capped S . : : :

AppT1cat1on of the career educat1on concept for TMH

ch1Tdren has po1nted out ser1ous barr1ers to 1ts

7 .

: fqu1T]ment Most programs WhTCh do ex1st 1n the schoo]s are ._,

d'pr1mar11y for the educab]e mentaTTy retarded (BecKer ,* ;{1j'

thd_W1dener and Soforenko, 1979) Tralnable retarded ch1Tdren

/!s/ /are genera]ly prepared for pTacement in . a sheltered worKshop- }‘

-or: sheltered commun1ty emp]oyment -

The career educat1on structure most common]y accepted

the Exper1ence Based ModeT does not take 1nto account or



prov1de for the deve]opmental patterns of the menta]]y :

retarded The soc1al- mot1ona1 and cogn1t1ve lag of‘these

vstudents does not co1nc1de w1th the h1erarch1cal structureb o
of the career educat1on components The Tack of career
;rexper1ences at the elementary Teve] compounds the problem of
.ispec1a1 educators at the secondary Teve] in try1ng to |

”prepare these students for worK The secondary TeveT

'LpersonneT are pTaced Hin the pos1t1on of try1ng to develop

'jappropr1ate career entry sK1TTs 1n a short per1od of time

J.T(BroT1n 18&7b

f’ The teacher 1s perhaps the most cr1t1caT var1ab1e thatv

fﬁ'affects Tearn1ng for the retarded ch1Td (Gearheart and

t,L1tton 1975) TMH students have not been afforded _-;?'
fcons1derat1on in the pTann1ng of teacher tra1n1ng programs‘k

T1n the past (Cox 1971) and whwle an 1ncreas1ng number of .

‘dystates in the U S ;now have teacher cert1f1cat1on for the

| ﬂ“fTMH populat1on (Gearheart and L1tton 1975) ATberta has no

such requ1rements There 1s cTearTy a TacK of 1nformat1on"f

vﬁfOr, -and educat]on of profess1ona1 teachers and cOunseTTors

N

fconcenn1ng such programs 1t 1s necessary to educate and

ftra1n profess1onals who w1TT prov1de ass1stance to mentaTTy

‘ fhand1capped students 1n atta1n1ng a norma11zed ex1stencef |

r:(RTQQaP and R1ggar 1980)

As noted ear11er vocat1ona1 counseTT1ng is an eTement

-1that 1s m1ss1ng from present programs for tra1nab1e mentally _

= fhand1capped students Re1ter and WheTan (1975) found that

vcounseTT]ngup;oved;effect1ve'w1th‘mentaTTygretarded.young

“"‘* e .
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adultskin-the areas of dissemination oF occupational'.

. tntormation and development‘of vocational.interests‘ lhey
drecommended that. vocat1onal/counsell1ng should be an
-1ntegral part of any rehabllltatlon program Brolin (1976)

supported th1s v1ew and stated that vocat1onal counsell1ng

‘ w1th the retarded is a h1ghly approprtate and necessary

'technlque in the1r career development
o D’ Alonzo (1977) descr1bed factors beyond the control ofix

bthe mentally retardeﬁ‘wh1ch restr1ct the1r employment These

. are employer att1tudes and m1sconceptlons toward the R

mentally retarded' the presence of arch1tectural barr1ers at

~fWorK‘,at l1v1ng fac1l1t1es to publ1c transportat1on
d1ff1cult1es encountered by the retarded regard1ng |
a1nsurance, workers compensat1on phys1cal exam1nat1ons and:

}mod1f1cat1ons to equ1pment and mach1nery He further stated

tbat success in the commun1ty, by the mentally retarded caw

'\'..‘

b‘be d1rectly attr1buted to 1ntense 1nstruct1onal per1ods

Cwithin- structured programs and organ1zed systems such as -
‘career educat1on | | ‘ v' |
e Beckerfet al,(197é'fconducted aﬁsurvey“of TMH school

‘personnel to 1dent1fy worK related problems of JOb placement
rand fa1lure The ma jor problem areas 1dent1$1ed showed the -

need for substant1ally more 1nvolvement by local and federal

.;agenc1es 1n meet1ng tra1n1ng needs of TMH students 2In

-

’i-support of this v1ew Brown,,Bellamy and Perlmutter (1972)

- noted that 1mped1ments to the retarded’s ga]nful commun1ty

employment may be more’ closely related to tra1n1ng
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inadequacies and to the arrangement of events in the work

enVironment than to deficits in the individuals. They

-contended‘that current evidence supports the conclusion'that o

“the JOb requ1rements of many commun1ty vooat1ona1 sett1ngs
are within the capab111t1es of retarded 1nd1V1dua15
Profess1ona]s anvo]ved with the mentally retarded agree
that most TMH students cou]d benef it from career educat1on
Af the programs meet the crtter1a of a good educat1ona1
‘system for the retarded (D’ A]onzo, 19771 . These or1ter1aA

v‘are: 1nd1v1dua]1zed sequent1al deve]opmenta]

“goat d1rected .and subJect to eva]uat1on and change

(D’ A]onzo 1977)  ¢ ST ."id o "_‘,v .

D. The Role of Parents in Education of theATrajnableﬁ
@Menta]]y Hand1capped : o ' é

) ~Two of the strongest 1nf1uences on a child are the
schoo] and home. Consequently §1ose co- operat1on between‘
the two shou]d enhance the groﬁth and deve]opment of the -
child. The 1mportance of a . 11nK be tween the fam11y and the
schoo! has been we]] estab11shed (Schmld Moneypenny ahd
dohnston, 1977) Parental att1tudes va]ues and goals

o concern1ng educat1on have a strong impact on the ch11d

Kel]y(1973t po1nted out that there has been a major

L transformat1on in how the relat1onsh1p between home and

schoo] is- perce1ved In the past parents have not been
regarded as. usefu] Contr1butors to the educat1onal process

-,more extens1ve parental 1nvo]vement 1n the schoo]s is now

4
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' viewed‘as essential Sy many.ednpators.v&his change of .-
attitude stems from a variéty of sources: Professionals in-
ear]y ch11dhood education tCa]vert 197t), the education of

‘ the_d1sadvantaged, and 1n spec1al educat1on (MacDonald

ht9715 have'Found that’parenta1 involvement facilitates the
ietfeotiveness of'their:programs;

A]though many professionals in bothhgeneral.and speoial
eduoatton vjew parental tnwotvement as a_potenttal so1ution.
to_pressing eduoational‘problems;'there are'many others who’

object to extensiwétparentai 1nvo1vement Ke]ly (1973) ¢ited

J’the reangihfor these objecttons as,bejngthescomo]exttées '.
of the modern educational process, and the commonly observed

: phenomena oftparentat indtfference. e

In'contrast, several rationalesA5upoort'oarentat
invo]Vement in the schools. Parent groups have grown toAa
po1nt at which they can affect po11t1ca1 and soc1a1 actton.
Bro]1n and KoKasKa (1979) 11sted severa] purposes that )
parent groups have served such as organ1z1ng educat1ona1
tfac111t1es when pub11c schoo]s were unava11ab1e, promot1ng'

nresearch in educat1on and sponsor1ng tra1n1ng for. teachers ‘

' and other 1nd1v1duals involved with educat1on .

The most bas1c educat1on of ch11dren takes place at
hoﬁe What is taught in-school becomes mean]ngfu] only when

_parents are 1nterested ‘and 1nvo]ved in the1r ch11d’s school

é.]earn1ng (Kel]yh 1971t1 o ’

Voe 1ker (1967) sUggested that'eduoators reoogntze'the

~*/—1mportance of co- operat1on and understand1ng between the

.'\
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home and schoot'andbthat whenvparents and eduoators possess
a mutual apprec1at1on of the role each: has to play in the
.educat1on of the chtld opportun1t1es for development are
increased.. |

Research supports parenta] 1nvo]vement in many aspects
of the- regu]ar 1nstruct1ona] process (Fe]man et a] 1973,
-Kelly, 1973; K1ngsley, 1971). Ca]vert (1971) noted that
profe531ona1s in ear]y ch11dhood educat1on have cons1stentty
found that parental 1nvo]vement fac111tates effecttve o

preschool’” programs. McCand]ess (1967 )e stated that- when K

"parents sh1rk the respons1b111ty of being 1nvo]ved 1n the1r

chw]d S educat1on they Jeopardxze the educat1onal future of

the1r chiid by profoundly affect1ng the ch1ld’s att1tude
htoward the educational process A '
A similar trend favoring parenta] 1nvo]vement can also
be noted in the 11terature of spec1a1 educat1on Kelly |
(1973)emphas1zed that if parents are not involved in the
rschoo] program, they wgl] cont1nue to contr1bute to the1r./xw
’ .chtld’sAproblemsl'MacDonald (1971) suggested that educators?J
: may be more effect1ve if they try to work in partnership
w1th parents for the betterment of the Chl]d'S hand1capp1ng '
A cond1tlon Abramson (1919) supported th1s view. and noted
‘!that 1nterventton efforts that take place on]y in the schoo]
‘often have 11tt1e 1ong term effect Brot1n and Wr1ght (1971)
found that the fam11y 1nfluence was 1mportant tn
'1mp1ement1ng rehab1]1tat1on recommendat1ons for the menta]]yb'

T e— —

z‘retarded and program efforts 1n mental- retardat1on have been



40

 successful through parent counselling,(Aope11, William and
‘Fishell,:1984) and use of a-home\behavtor‘program‘(Fe]dman
et al, 1973). E | |
7 | Several authors'haVe.suggested that parents shoutd be
'1nuo1ved in shaping eduoationa1 objectives for exceptional
students, be prov1ded w1th a rea]1st1c management p]an and
be made aware of their ch11dren s ab1]1t1es and assets as,
'well as the1r d1sab111t1esvand def1c1enc1es (Brolin and
Kokaska, S1979' Gorham 3573' Ferman et-al, t973). Gorham :
(1973) stated that parents havé the r1ght to understand .
.theirlch1ldfs'djagnosws ahd reason_for_educat1ona1
" placement. She_turther‘contended that no ohanges in}
sedubationa1 olacement shou]d taKe_ptace without parental.
.consuttatton | | |
~ Much of the/Congress1onal d1scuss1on dur1ng passage of
.P{L} 94-142 1n the Un1ted States focused on ‘the need to
1nc1ude parents An maK1ng dec1s1ons about the1r ch1]d The:
'legws1at1on requ1res that a Jo1nt p]ann1ng conference be
held at Teast ‘once a year 1nc]ud1ng parents, and_al]ows the
parent‘to obta1n-an 1ndependent‘educationat evaluation at -
oubtic‘expense if‘the sohool’s assessment_is&deemed |
_1nadequate or dlscr1m1natory (CU]]ﬁnan'andsEpstein,_1979).
Alberta Educat1oh (1981) stated’that it is important
that-parents are involved at a Very;early stage ﬁnbthe
" educat1on of their handxcapped ch11d and that they need to -
fbe 1nvo]ved in an 1nd1v1dua1 manner in the development of~
- programs for the1r own child. They suggested that |

e
A
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co-operation between the home and school should be

estabtished and that some means should-be found by which the

teacher works closeiy with the parents as direct involvement
‘ef”the teachernwith the home is conéidered'to be essential.

| 'The impdrtance of parents’ attitudes and expectations
cannot’ be underest1mated (FaF?all, 1970) . Afthoygh}'in
'general the attgtudes of parents of handicapped chi]dren
are positive and accepting, Brolin and Kokaska (1979) nqted
that'many‘parents have underliying resentment, re3ect1on or
guilt fee11ngs and some deve]op such negatlve fee]1ngs and
1ow expectat1ons that the ch11d is not relnforced to use his
or her fu]lest potential. Several authors. have conc]uded
that parental d1ff1cu]t1es in dea11ng with the1r retarded
_ch11dren include protect1ve and possessive concern that can
J]ead to unreal1st1e expectat1ons and Tow future aspirations
for the1r ch11dren (Bro]1n,h1976; Farrall, l970,.Hutt‘andn
'G1bby,’1979). Hutt and‘thby (1979) described a study;by’
Schu]man<andrStern in which the'researchersiernd that some
'parents overestimated and‘some parents ﬂnderestimatedithe
A deve]opmentaﬁ 1eve1 of the1r retarded ch1]dren |
Counse]l1ng for these parents to enable them to be
.supportlve and ass1st the1r ch11dren has been suggested by .
‘many authors (Bro]1n and-Wr1ght, 1971: Farrall, 1970:
Feldman et al, 1973; WeisensteinAn1977). Gearheart‘and
titton (1975) stated that<counse111ng with TMH parents has
been effective in produc1ng a needed change of attitudes and
in chang1ng the goals of parents From 1mmed1ate and

4

5 gt
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.short-range goals, to more sophisticated and long-range
gbajs.

Parents and teachers dé not appear. to always‘hqve”the
same perceptions af the abilities of mentally retarded
chiidren. Rosenberg (1979)‘compéred teacher and pafent
predictions of performance with actual performance on
Specific tagks and found teachers‘%o,be*re1ative1y-bettek
predictofs of student competetce, Parehtal attitudes'towérd§'
théir menta]]& retardea_childrén were explored by {ondell
{1966, Who found thatﬁﬁhereéwas a markedadivefgence from
‘reality 1n"the‘panents;“éttitudes_and a discrepanqy between
the opinions of the pe;sanVWOrKing professionally with the
chi]d-and the opinions vérba]izéd by tHe parentsv

Mealor and R1chmond (1980LJcompared teacher and parent
-rat1ngs of adapt1ve behavxor on two sca]g% the Adaptlve
' Behawon Scale and the Cain- Levme Soc:al Competency Scale
'The two 1nstruments were comp]eted by teachers of s1xty
moderately and severely retarded students who ranged in age
' from'seQéh-to thirteen and had intelligence scores. between
twenty five and fifty. Tae parents‘were iﬁterviewedlto
'complete both forms. The Self Help subtest of the
CainQLevine"SCale ﬁevealed.a'stat1st1ca11y s1gn1f1caﬁt
. difference between paren} and teacher ratings fbg‘the
_chiidren;?aﬁd’thefAdaptive Behéviob Scale showed signifigcant

o

differences iﬁ“the areas of Indepehdent Functioning,-

%

ﬁPhysica]’Eévelopmént, Economic Activity and Vocational

CActivity, | J



.
o

Fe]dman et a] 1973);J

In summary parents have begun to v1ew themse]ves as
be1ng capab]e to dea] w1th the1r ch11dren and as- be1ng
potent forces 1n thewr ch1ldren S educat1on (Feldman et ab

7

| 1973) V‘Qorous efforts towérds 1nclud1ng parents on an h7~*

}

o equa] bas1s are be1ng ca]]ed for (Bro]1n‘and Kokaska, 1979

Kl

:
i RTINS
o '
E Summary . "hf’v'“

: Research 1nd1cates the need for Further 1nvest1gat1on

of vocatnonal assessment techn1ques and tra1n1ng

opportun1t1es for TMH students For examp]e the f1nd1ngs of

o

a p]acement survey by Becker( W1dener and Soforenko (1979) p'

~n

'ftshowed that JOb tra1n1ng opportun1t1es for TMH youth are

o,
FI

expand1ng to 8y «ﬂude compet1t1ve qommun1ty emp]oyment

However the researchers noted that 1n comparvson to JOb

i

; opportun1t1es ava11ab1e to educab]e menta]ly retarded youth b

'there 1s a marked reduct1on 1n the type and K1nd of JOb R

. oL Q

p]acement

T

"i;ﬁ_ The career educat]on concept may be an appropr1ate

mode] to 1ncrease the TMH secbndary student s soc1a],/,a

W

developmenta] and vocatxonal sk1lls Important components of -

1mp1ement1ng a career educat1on program for these students ftv

are assess1ng the student s cunrent ]evel of funct1on1ng,
determ1n1ng/paﬁfnta1 expectat1ons For the future and ,:“

assess1ng the @tudent s vocat1ona] preferences

@

S1nce research has shown that the fam11y is 1mportant

'1n 1mp1ement1ng hab111tat1on recommendat1ons (Bro]1n and

L R f,' L2



'Wright"1971)-5that'parentsf-attitUdes.and expectations for
;the1r ch1]dren are 1@portant (Farra]] t970) and‘that ;

.parenta] 1nvo]vement in spec1al educatton 1s des1rab1e 'av

o Key quest1on is how parental assessments of the1r ch11dren s

o expectat1ons do. parents have ?or ‘the future career or

e °\~\ . o
o skwl]s-compare to schoo] funct1on1ng‘ In add1t1on what .

vocat1ona1 act1v1t1es of these ch1lgren/and how are parents

. 1nvo]ved,1n the educat1on pnoc am tc fu]fu( these

‘7léxpectat1ons7

4

There 1s current]y no 1nstrument ava11ab1: spec1f1ca11y |

‘sfdes1gned to. assess the vocat1ona preferences of S TMH:

o'atndqv1duals The successful use of the Readlng“FPee

: iVocatlonal Interest Inventory w1th an eduigble mentat]y

~

'hand1capped populat1on has 1ed to the. suggest1on that th1s

TV.»1nstrument ‘may be a. useful too] in determ1n1ng TMH students

lvocat1onal preferences Is the RFVII Jin 1ts present form ,aﬂ:

-Vﬂfeasﬂble lnstrument to use w1th TMH students7chf“

o . - — . . N a BN . AR Lot . T e
B B . S \,

: T S e R
' S IR T B . : ' . LN S >

F. Research;Ouestjonsj- R T T
N "‘v ‘ 7‘ 7. S “‘b\ » ) . : :/\;“ ‘ b 2 :

Research Quest1on 1 _/ ' 73: ;k.;r§u~‘s

' Are parent eva1uat1ons of tra1nab1e menta]ly

EY

_‘hand1capped secondary students developmenta] 1eve1 and

.,f; .

@SK]]]S as measured by the Publ1c Schoo] Vers1on of tﬁe

V j.Adaptlve Behav:on Scale §$art Oné (Lambext W1ndm111er CoTe-

"fand F1gueoroa, 1975); comparable to the evaluat1ons of thetr

k"»_ teachersf Re]ated quest1ons are whether there w1t"

< s

/f"
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differences:in the-parent ratingsias'wetl‘as teacher rattngs

‘d_between the students of the two d1fferent schools, betWeen -
‘boys and g1rls,tand between students who have had work
iexper1ence placements and those who have not: had these
“p]acements._' '“_.:: 0 | | |

Research'Question'Q

To what degree are parents of-« TMH students 1nvo]ved 1n

v,the schoo] program and what future expectat1ons do these_j‘
iparents have For th81P ch1]dren7 A subs1d1ary quest1on
f.relates to parents concerns regard1ng the1r ch11d s

!‘) N
educat1ona1 program

o Research Quest1on 3

| \‘tBecKer 1981) be successfu]]y adm1n1stered to tra1nab1es

Can the Readzng Free Vocatlonal Interest Inventony _’f

“;fmentally hand1capped students and do the resu]ts accurate]y
V‘fref‘ect *he students vocat1onal 1nterest°."*

l_\



JIII Methodo]ogy
Th1s‘chapter de11neates the study, 1nc1ud1ng a descr1pt1on |
”;of the 1nstruments emp]oyed the sample, co]lect1on:of data
and assumptions of the study. L
s

“A. Description of the Instruments

‘The Read1ng Free Vocat1ona1 Interest Inventory--Rev1sed
As descr1bed in Chapter Two, the Réadlng Free i N
a‘ﬂ;Vocatlonal Interest Inventory was des1gned by Becker (t981)a"‘
Lvas a non- read1ng vocat1ona1 preference test for, use . with
2'menta11y retarded and 1earn1ng dlsabled persons from age’ »‘ :fx‘é

th1rteen to- adu]t F1fty f1ve p1ctor1a1 tr1ads of

occupat1ona1 111ustrat1ons are presented in a forced cho1ce ;

format In each tr1ad the exam1nee ?s 1nstructed to se]ect

the one occupat1ona1 actny1ty he or . she wou]d most 1]Kerto‘g»7'¥

'fvdo? ]eav1ng the remaﬂn1ng two 1tems unscored Through the

,f:use‘of the forced cho1ce approach 1nd1v1dua]s rank each of {_ -
. the three 1tems 1n every tr1ad and select the ‘single- 1tem |

'per tr1ad as the act1v1ty 11Ked best |

The~InventOPy prov1des scores in- e]even 1nterest areas :

: for males and females The areas are ]1sted as S

ﬂq";Automot1ve - LTy
2 Building Trades N
3. Clerical . .. R

4, " Animal Care - :

5.~ Food Service - {1

6. .- Patient Care @ 7

VIS
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Horticulture
Housekeeping ,
Personal Service .-
Laundry Service.
lMater1als HandT1ng

00
_Lo. - - N

The R FVII is des1gned to be self- adm1n1ster1ng and has
no t1me 11m1t It can be used with, 1nd1v1dua15 or. groups and
the same form 1s used w1th maTes and femaTes

Normat1ve data for the R- FVII were deve]oped dur1ng the

»%__schooT year when the Invent0Py was adm1n1stered
to samp]es of educab]e menta]ly retarded (EMR)rand Tearn1ng
dtsab]ed (LD) students in grades seven through tweTve 1nz

J publlc day schoo]s and samp]es of mentaTTy retarded aduTt
i sheltered workshops and vocat1ona1 tra1n1ng centers |

PubT1c schooT norms are based on 2132 EMWf%md 2034 Lé/males

2163 EMR and 1967 LD fema]es from pub11c school systems‘in*?hvh*'

th1rty states Ten separate norm categor1es are presented
based on age,'sex and cTass1f1cat1on (EMR or LD)
Re11ab111t1es Were determ1ned through ana]ys1s of.

- scores. coTTected from cases. 1n the standard1zat1on sample

RS Test retest coeff1c1ents were ma1nTy in: the 70-and '80'
range w1th general]y h1gher correlat1on coeff1c1ents for

o

.'the LD subsamp]es o | ‘ B
Three d1mens1ons of/té:t vaT1d1ty were cons1dered for
'the Inventory content vaT1d1ty,_concurrent val1d1fy and
. 3 status or. occupat1ona1 va11d1ty Content val1d1ty was bu1Tt
1nto the test when a complete search was made of JObS Known
to be appropr1ate and rea11st1c for mentaTTy retarded and

Tearntng_d1sab1ed}1nd1v1duals The resu1t1ng T1st of JOb

",
*
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tasK 1tems made up the c]usters of: the 1nterest scate
Concurrent va11d1ty was estab]tshed w1th test1ng ustng

the Gelst Plcture Interest Inventory, and an emp1r1ca1

va]tdatton study showed ‘that: occupattonat groups scored

higher on the1r own scale than on scales outside of the

1neumbent work area (Becker} 1981)./(SeenAppendjx A:)

yThe Pub11c Schoo] Verston df the AAMD Adapt1ve Behav1or

: Scate--Part One

Thts behav1or rattng scale is organlzed a]ong ‘s;f
gdevelopmentat 11nes and is destgned to eva]uate an e

*hnnd1v1dua1’s skt]ls and habtts 1n nine: behav1or doma1ns

u

‘constdered-tmportant in the deve]opment of persona1

1ndependence 1n da1]y 11v1ng These are:

Tlndependent;Funotioning
 Physical Development
~Economic" Act1v1ty
-Language Devel@pment S
.. Number and Time Concepts .. .=
~Vocational Activity S R e
.Self: Direction - ’ T T IR TS
... 'Responsibility o ERPE
jSOcia]ization

OO RWN = -

The Sca]e was standardtzed on a group of 2600 schoo]‘g-
ivchtldren in the state of Ca]tforn1a durtng the 1972-1973
tsohool year Norms are. presented For regu]ar EMR; TMR and
-.EHv(Spe01a1 class and 1earn1ng dtsabled) c]asstftcattons to
tage th1rteen Because thé age group of the popu]atton used

. in thts study exceeds that prov1ded by the ‘norm tables, raw

. scores were | used for stat1sttca1 ana]yses The Public School

Vers:on dtffers from the 1974 Rev:ston of the AAMD Adaptzve



" Behavior Scale in that items which do not pertain to schodl;

. : \ - ’ : ,‘ ) B ' . . V'
have been:.eliminated. With the exception of "Independent
yFunctioning"; the'ttems are idehtica] in each domainhbetWeen

the two.Scales. (See Appendix B.)

fTeacher'QUestionnaire‘
rthts waS'an;open~ended questﬁonnaire destgned to.
:determineiteachers' expectattons of the1r students’ future |
Jvocattona]ﬂprospeots, rote of parents in the1r program |
t'goals of the schoo] program and view of the schoo] program
Seven questtons in these areas-were presented w1th commenis

~requested (See Appendtx C )

,Parent Ouest1onna1re ‘
Th1s questtonna1re is para]]el in form to the Teacher

Ouestlonnalre It addresses parents expectations'of’their

oy

“'udcht]d’s future vocat1ons 1nvo¥vement 1n the schoo] program

'and v1ew of the schoo] program (See Append1x D )

B. ‘DesCriptﬁon'of thefsampte REFPR o, -

Students in the samp]e attended tratnab]e mentatty

fe

;hand1capped programs within the Edmonton Pub11c and Edmonton

.~:Separate Schoo] systems In the 1981- 982 school year’ ‘each o

'f_ system had 'one school offer1ng programs to - this, age group of

tTMH studehts v
Fr@m an 1n1t1a1 poo] of f1fty two students, thtrty

'pparents agreed to part1c1pate and to a]]ow the1r ch41d to

r’parttc1pate in the study One cht]d moved before comp]et1onvk

o
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of the study} reduc1ng the number of chlldren assessed to
'twenty-nine; Of these rema1n1ng students, fifteen were males
and fourteen were Females Students ranged in’age from
'\vfourteen years f1ve months to n1neteen years, one month,
‘gw1th an average age of s1xteen vears, two months The
measured 1.Q.s of the samp]e ranged from th1rty six to
f1fty four for s1xteen students, w1th six students classed
“only as "in the moderate range"” ,‘one c]assed as 1n~the
educab]e'range" and six with no estab11shed I. Q On the o
basis of 1evels of funct1on1ng, these students were
’cons1dered by the respective schoo] board student p]aoement
“teams to be su1tab1e cand1dates for a tra1nab1e menta]]y |
'hand1capped program. Ten of these students had rece1ved worki
exper1ence p]acements in the community. | _ . |
Seven_of the parent AdaptlyebBehaVIon SCalebrattngs:.
iwere not returned Of'the'tWenty-tWo children for uhom.
"parent rat1ngs were available; there were twelve ma]es and
'ten.females rang1ng in age from four teen years,‘f1ve months
“to nineteen years one month S1xteen of these ch11dren were
‘11v1ng with thewr natura] parents s1x:were_foster_ch1ldren‘
{whose 1engt%.of‘placement in their ourrent homes ranged from'
ftwoth-ten years. Seven of}these"Students had been exoosed.
to a work experienee‘program; ' k-"’ ‘ = : R
A1 pe ipating teachers were certified teachers with
at 1east thre( years of exper1ence in. teach1ng tralnable‘d

'mentally hand1capped st ents There were s1x teacherS'tn‘

tota] one from the Separate System and fwve from the Pub11c
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_ System?

C. Collection of Da'ah
After'initialh'pproval of'thé research project

trom the respect1ve school systems and approva1 from the
schools 1etters d scr1b1ng the study and reQUest1ng s1@ned

vperm1ss1on for par 1c1pat1on were d1str1buted to f1fty two

: parents by the sch ols. The th1rty parents-who granted

" corisent were then Fontactedvby_te1ephdne'to jnform them of

" the nature of the questionnaires which they would.receive,
of the procedure for returningvtherquestionnaires-and of theu
testing cf.their' hj]dren._The;PaFent'Ouéstfonnaire_and the -

~ AAMD Adapt ive Behavior SCa7e Were.maiiedtto the parentst

Detailed 1nstrucq1ons for completion were 1nc1uded and

fn\low up phone calls were made to ensure that the parents

;»Understood the 1nstruct1ons

ST
f"

The Readlng Free Vocatlona] Interest Inventory was
‘adm1n1stered on a one to one bas1s in a qu1et room in each
schoo% .lt ‘was streésed that th1s was not a test and that
»there were no r1ght or wrong answers. The students were
1nstructed to e1ther tell: the exam1ner or to point to the

:p1cture of the j b they wou]d 11Ke fo do best in each row,j'

The exam1ner marKed the chosen item 1n each row,.as well as -

:;record1ng every ess1on on tape. Any quest1ons the students

,}a
had regard1ng the p1ctﬁres were answered by the exam1ner

The AAMD Ada trve Behavxor Scale and" the Teachen

Questlonna{re wer dlstr1buted to the teachers. Wr1tten o
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instructions accompanied these: and the examiner met with
thedteachers'to»explain the directions and to answer the

teachers’ questions.

D. Assumptions o - S T ' o
. The fo]]oWing assumptions were considered to be

relevant to the present 1nvestigationf

1. That in order for programming to be effective with TMH

- students, parents and teachers. must agree on: the
student’s level of functioning and areas needing
remediation so. that these sKills may be developed both
in school’ and at home.

2. '_That adequate validity and re11ab111ty for measuring
* adaptive behavior are prov1ded by the AAMD Adaptive
-Behavior Scale.

~ 3.* " That the respondents completed the AAMD Adaptlvev
' Behav:or Scale to the best of their ability.

4 - That the Parent Ouestlonnalre and Teacher Ouestionnalre
. evoked honest, 're11ab1e responses

5. That the samp11ng procedure/was adequate to prov1de for
valid results. o

6. That the students’ p]acements in the TMH program are
reliable and va11d p]acements

7. That parents and teachers are aware of ch11dren S
interests and can predict vocat1onal areas which wou]d
Jinterest the ch11d / . :

/
/



IV. Analysis and Interpretation of ‘Data

‘Chapter IV includes data analysis asdwetl as .

interpretation‘of‘the data. Because much of‘the data was not
'anenabte'tolstattstical analys1s,,be1ng in the form of

“open ended quest1onna1re reSponses, this chapter format was

chosen as most su1tab1e

A, bata‘Anatysts

Purpose of Data‘Anatysis »
This stody’investigated the extent tovwhich parent and
teacher evatuat1ons of trainable mentat]y handtcapped !
‘seoondaryvstudents ~adaptive’ behav1ors were comparab]e, the
,degree 8f parenta] tnvo]vement in the schoo] the des1red
vro]e of these parents, parent and teacher v1ews of - the |
school program, and, their expectattons for the students
'future'vocational act1v1t1es. The fea51b1]1ty of using the
Reading Free VoCational Interest Inventory with trainable

’ mentatly hand1capped secondary students was a]so

, 1nvest1gated

Stattsticat'Ahatysis B
‘rAre parent”eValgattons of trainab]e mentally
'hahdicapped Secondary'students’ developmental level and
skills, as measured by the Adaptlve Behavior Scale,
comparabte to those of the1r teachers° Parent and teacher
irat1ngs for each ch11d of the twenty two children for whom
’complete data was ava1lab1e, were compared us1ng-t-tests for

|

53 .
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correlated~means (Ferguson 1976). The .nine domatns rated by
~ the. parents and teachers were:
1. Independent Funct1on1ng_
S 2. Physical Deve]opment
3. .Economic Activity
'Language Deve]opment : \ ~
Numbers ahd Time

Vocational Act1v1ty

Self D1rect1on

Responsibility

W M N o U b

Socialization. ~
v‘Tagle 1 reports the raw scores g19en(the students by -
,parents and teachers. As noted in Chapter IIl, raw scores
were used for comparison because norms are not available for
th]s age group in the manual. Table 2 reports t- Fat1os and
‘the levels ot SignificanCe of the d1fferences‘1n the ratrngs
‘ between the two grouDs, For.the‘purposes of thts_study; the
.05 level was requtred for stgnificanceQ'. | | /

To determine if oarent and teacher ratinds were‘_
comparable betWeen schOOIS ’for boys compared to girls and
for work exper1ence groups compared to non- worK exper1ence
'groups, simple - tests for 1ndependent means. (Ferguson,

v.,\
1976) were used” Table 3 reports t- rat1os, degrees'of

9/ |

\
)

freedom adJusted for unequal var1ance (FerQUSOn 1967 ) /an

~

levels of s1gn1f1cance for the school compar1son Table 4
provides th1s 1nformat1on for-theuboy/g1r] compar ison and

Table 5 for work-experience and ‘non-work-experience
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studentsf ‘“" fw» o : o

7,¢Quest1onna1re and Inventory Ana]ys1s ‘ |
| v Because of the open ended format of the Parent and
';tTeacher Ouestlonnalres the data were descrtbed in termefof
response categortes and frequenc1es The Réading Free =
1.Vocatlonal Ineerest Inventory requts were also described 1np‘

"\,

- this manner.

B..Ihterpretation oF'Data

| Parent and Teacher Rat1ngs of Students Adapt1ve Behav1ors

There were no stattsttca]]y stgntftcant dtfferences.

. between parent and teacher rattngs for each student s sKt]]s' .

on the Ada@flve BehaVIor Scale Thus 1t appears that parent',;f

hand teacher are rattng each ch11d con51stently on the '

"3"Adapt1ve Behav:dﬁ“Scale 1tems
Z - Between schools there was a‘stgntftcant dttference in.
‘]the teacher rat1ngs of Phys1ca1 Development Thts mtght be
"}attr1buted to a varytng 1nterpretatton of the statements by
~the teachers, or the : p0531b1]1ty that one schoo] had moré

pstudents whose speech v1s1on or heartng were 1mpa1red Théf*’

:fparent rattngs of Economtc Act1v1ty and the teacher rattngs

7,_of Vocattonat Aot1v1ty approached stattsttca] 51gn1f1cance

'between schoo]s Th]s may be related to the fact of one"

‘s choo] hav1ng a- worK expertence program in Wh1Ch these

"4
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sK1lls are stressed in- the da1ly program to prepare for
poss1ble placement
Sex d1fferences were s1gn1f1cant 1n‘teacher rat1ngs of

Language Development; Perhaps’th1s.1s because adolescent
_gtrls‘are”oftenﬂmore verbal than adolescent'bOysy‘TeaCher‘
'\rat1ngs of- Independent Funct1on1ng approached s1gn1f1cance
between boys and: g1rls It may. be that ‘girls’ 1n both
programs rece1ve more tra1nlng in home econom1c classes andj‘
at home so they‘are better able to care for the1r clothlng,h
&groom themselves, and are - more concerned about thelr
appearance e | |

" A. cautton must be added in attempt1ng to 1nterpret the
vfew obta1ned stat1st1cally s1gn1f1cant 1- rat1os, however |
because g1ven the large number of stat1st1cal compartsons‘
made‘ it 15 poss1ble that a small humber may have beenv-

'rus1gn1f1cant by chance

No s1gn1f1cant d1fferences were present between rat1n95r

A

o

'.vof work exper1ence students and non work exper1ence o

61

lipstudents It appears that worK exper1ence placement does notv e

have an effect on sktll development However these ftndlngs,:'

‘ B

may be m1slead1ng because some parents refuse to allow the1r_.gf,

-

’;ch1ldren to be placed 1n a. worK sétttng,_although the schoolis
feels the@studEnt would beneflt St 1s not Known whether
bgi

,'fthese students would show more advanced sK1ll development

'after a worK experlence placement Dther posstble

B .explanattons for the lack of d1fferences between these two

-‘groups may be that the Adaptlve BehaVIor Scale was not a-
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_suitable instrument to detect such d1fferences, or that the
'worK expertence program p]acements are not extens1ve enough ;

in the t1me spent in the work s1tuatlon to promote advanced

Cskill deve]opment. : ) - o "l A jjf

o Parent'tnvolvement.in'the Sch001'Programba
.QOf’the-twentyFtwo parents'whofcompteted questtonnatres,;

sixteeh"tndicated ‘that they were not'presentlyinvolved\in'ﬁ
“the” schoo] program The six parents who 1nd1cated e

' 1nvolvement c1ted commun1cat1qn w1th teachers re1nforcement

,5of ﬂpe school program anp membersh1p 1n parent commlttees |

- and thGateway Assoc:atlor For the Mentally Retarded as
';‘meﬁhods of 1nvolvement Of, the six teachers surveyed all-
1nd1cated some parental Jnvolvement in the1r3programs (éeed:
Table  6) ¢ SR
. besfredthtebof“the barentst
“.v'tWheniasKed'what’the parents"roté in the 'schoal. program\‘
‘ fshoutd'be six parents gave no. response The s1xteenxoarents
_who d1d respond focused on a need for c]oser commun1cat1on'

:fw1th the schoo] re1nforcement of the school program at

“home. parent 1nput 1nto the programs and consu]tat1on in

.13p1acementiand‘programs Teachers 1dent1f1ed these same‘
jroles, add1ng parental express1on of goals for thelr ch11d‘

and parent encouragement and tra1n1ng of 1ndependence (See-‘d 3

Tab]e ‘g 7) Wh1]e parents and teachers appeared to d1sagree R

on the present level of parenta] 1nvolvement 1n the school

h program they noted s1m11ar funct1ons when as ed what role

oot
-
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®

the parents snould take. Th1s 1nd1cates that the two groups:

agree on the potent1a1 role of parents ‘and this | S
. . . e 4"

correspondence_could lead to the fulfillment of these roles. i

Parent and-Teacher.VieWs of the School Program IR o

The teachers were asked to tdentify'the‘goals, tor the
students, of{theib schoo programs. All-of the teachers
dentified “1ndecendence“'as a goal. The specific goals as

1istedeby the sixvteachers were:
' !

" 1.  To be able to|work and complete a single- task ass1gned :
- re: vocat1ona! sKills. To functiion in society--to learn _
social skills! to-be accepted 1n\work and soc1a] -areas.
To 1earn 1ndependence \ S -

i
>

2. - To deve]op sK1]]s that will enab1e the student to

o function as . 1ndependent1y as possible as an adult in
the commun1ty£ The ]eve] of 1ndependence will d1ffer
for . eagh student :

- 3. To. max1m1ze i dependence and norma11zat1on through

~ using the "ca cade mode 1" ﬁof least restrictive

env1ronment | B o

. N

4. . To work 1ndepFndent1y on task for a reasonable 1ength

’ ‘of time. To be able to work and co-operate with other

-peop]e To 11ve in society as 1ndependent1y as ab]e to.

.5; " To ach1eve the maximum level of 1ndependence possible
~in order to funct1on as best they. can in the community.

6. Jo be able to t1ve 1ndependently or sem1-1ndependently
away from home. To be able to manage their own money.
“To be able to work either in an unsheltered or c
sheltered workshop. To be able to travel 1ndependent1y
to and from work as well as other destinations in the
- community. To be able to communicate effectively and
use- proper language with other people. To be able to
. independently groom themselves. To be ‘able to use
Cleisurle t1me effect1ve]y when alone and while with
oothers o

Both teachers  and paﬁents Weﬁe questioned as to what

fthey'woqu like.to see included in the school program. Seven



“ ) .
parents ‘and one teacher suggested no additions to the

N

present program. 0f those who'offered_responses; parents
emphasized job sKi]]ytraining, work experience; services.
.such as speech and physiotherapy, sex education, and more
_emphasis on life skills, bastc'aCademic skt]]s, | |
communication skills, and home economics. Teachers
1dent1f1ed work eXper1ence, 11fe sk1ﬂls, speech and
phys1otherapy, seX»educat1on,“and wrttten goals for the

program as areas needing expansion (See Table IV.8) . The7

two groups'agreedionmmany potential components} which has

imp]ioationS»for prdgrammingfin_thatéthe.home'and school may
work toWards common goals. o ?wh‘ v ';.d./ﬁ

\ ; Panents were specifically aSKed if job‘tratning:shoU]d -
be part of the school program. étghteen of the parents |

L o v ,
- agreed that;job(training'should be included in the TMH °

secondary.stddents’ programs. Of the?four parents who did

'not agree,,three qua11f1ed the1r answers by 1nd1cat1ng that -

K

JOb read1ness but not spec1f1c vocat1ona] tra1n1ng shoutd

]

. be - 1ncluded deve]op1ng skills such as’ “pynctua11ty and
fol]ow1ng 1nstruct1ons One parent»noted that job tra1njng % |
should be a separate program after the age of ' e1ghteen |

N

Parents were. encouraged,to make - comments re]evant to

the school program. W1th re :rd~to the-curr1cu1um four

parents each commented tha there was too much free t1me

.
' dur1ng the school day, and too much . t1me was "wasted" at

Aschoo] Three parents hoted that there were too many sports

out1ngs such as sw1mm1ng and bow11ng, that‘the_cunrlculum
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was(too similar From %ear to year with'their cht]dren
‘_repeating the same skills, and”thatrtheiﬁ children were not
‘»challenged and had become bored with the proggam.

Four parents felt there was a ser1ous lack of
communication between the home and the schoo] and there was
little oont1nu1ty in programs from one sohoo]{to the next.
Three parents were conoerned that assessment and‘ptacement
decisions Were‘made without.parentaJboonsu]tation, One
oarent noted that there was a taoK:Of'direction for
teachers, and two panents expressed‘concehn about teacher
vburnoot and suggested'that teachers!épend a maximUmvof‘three
years at’a time inithe TMH program. F | * |

Other components included the suggestion of a Ionger
rschoot day for TMH secondary students (th81P day ends at
2:30 p(h-)' oonttnuatton of the school program to age
twenty-two thh the last &ears devoted to work training, the -
heed for a better buSsing system,~and'concern that'beoause
of the wide range of abilities'of the students presentlid
TMH'otasses, the individlal student’s needs are not being
met. | -

Dne_parent'considered'the workK -exper ience phoghan to be‘
"exploitation" and toheap 1abourt, wh11e three parents noted
~that there shou]d be fair payment.to work exper1ence

students. = - - T
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Parent and Teacher Expectat1ons
For the twenty two students whose parents returned

questionnaires, sixteen parents felt their child would have
a jdb in the future and six were undecided. The teachers
felt that, fifteen stueents'woutq be-emptoyed and were
undecided regarding seven students in this group. Teachers.
and parents agreed on their expectations in‘fifteen cases.
In four 1nstances, teachsrs were unde01ded as to the ‘
emp]oyab111ty of the students while these parents felt the
~ students would have a job in the future. There were three
cases in whtch‘parents werekundeeidedmas to the job tutUrej
_of their child, but their teachers felt the student would be
‘emptoyed at sdmetime.. , ‘

A‘then questioned.as to what would be an appnoprjate job
fdr each student, eleven of the parents’ suggestione‘were-
comparab]e to the teachens’ suggestione;'accordingvto;'
BecKer’s (198t)'job categorieé (see. Table IV 9)

The parents and teachers of -the 1nd1v1dua1 ch1]dren
apbeared to have similar expectat1ons for the ch1ld. These
F1nd1ngs are 11Ke]y a result of the fact that the parent and

‘teacher agree on the ch11d’$ vocational futyre. When both
parent and,teacher expect'that a child will be employable;f
they can aiﬁ at. deVelopﬁng job~re1ated skille snch as
p&nctua]1ty, use of public transportat1on and fo]low1ng

‘d1rectlons both 1n and out of schoo]

»‘~'f'. .
SR ‘. . . ) . o

o
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' categor1es Spec1f1c ratqngs were not ava11ab1e for atl///;k//e//

. \ A - ’ ) .

. '/ ; S m‘\" Y ‘ S : o0 v T | ’ . . ‘ . : | ’I71 ‘, .

o . : . a

Use of the Read1ng\E<ee Vocatnonat Interest Inventory B

Parent and teache pred1ct1ons of JObS that wou]d

1nterest the students were coded 1nto Becker 5~ (1981) JOb o

/fstudents as some parents and teachers were unde01ded or R )
- were not spec1f1c when ask%g about a part1cu1ar student sf

‘vocat1ona1 1nterest The students h1gh 1nterest areas

: ]

‘tparents and teachers (see Table IV 10)

‘RFVII The RFVII assessment agreed w1th the parent

h*obta1ned from the Readlng Free Vocat;onal Interest Inventoryn

(RFVII) were compared w1th categor1es of 1nterest named by

¢

Spec1f1c teacher rat1ngs were ava11ab1e for twenty flve S
“l . . 4
s&udenﬁé Of these, six agreed w1th the f1nd1ngs of the R

A

’Aassessment in three of s1xteen cases tSpec1f1c rattngs from '

vt

fboth parent and teacher were ava11ab1e for th1rteen studentsE;

"If1dent1f1ed h1gh 1nterest areas wh1ch agPeed W1th bOth the'[fri

and parent and teacher assessments of vocat1ona1 1nterest

¢

'were comparable 1n n1ne of these\1nstances The RFVII A_,.h

@ B

fparent and teacher assessments for on]y two students

Y

’"'”-,',.the RFVLI to thls group of students. FO“'“ students appeared

varandom]y and two se]ected‘the f1rst plcture 1n.each tr1ad

For twe]ve students,-the RFVII 1dent1f1ed a category as o

o

”Wow 1nterest although 1t had been named as aqxarea of

vocat1ona] 1nterest by the parent and/Qr teacher

\ ?

Severa] problems were enbountered when admlnistenjhg

\to guess as they d1d not 1ook at. a]] of the plctunes @@fore .

¥ o

~‘3»mak1ng the1r select1©n\ Two of these students selected ‘

1

,‘ .‘,\'--n ' ' f—,"' ‘_\\ - ,.o‘ o b »
.‘:v e RO _;",f__ - L "‘\‘\\‘, . \_1'?‘! G i
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One s udent was unable to complete the task a]though
he appeared to understand what he was. to do. He insisted
:that he cou]d not choose one p1cture because he sa]d "I

don t like- them or,fl don‘t want them After'two |

«.unsuccessful attempts, test1ng was d1scont1nued

Severa] students had quer1es regard1ng the occupat1ons~

-

represented in the p1ctures Ques}aons were asked such a

,b'hks°" Other

rc\’ ':"‘“'

p["What are they do1ng7t‘and PWﬁat

*d1ff1cu]t1es 1nctuded the students d1stract1b111ty, o
e

_Jd1ff1cu1ty for some students in maK1ng a ch01ce between

. three unpreferred act1v1t1es the student sk1pp1ng rows ‘or’ t

t"7/examples of these)

| not want1ng o complete the test and students respond1ng to
'somethtng spec1f1b 1n the p1cture rather than the occupatton

_»”pepresented (see transcr1pt1on 1n Appendxx E and F for
R T

;Due to the above d1ff1cu1t1es, and the ]ack of‘

Q» \..

:fcompat1b1]1ty oF the obta1ned resu]ts w1th pa ent and

/

;teacher rat1ngs of 1nterest test resh]ts for the RFVII w1th

’7th1s popu]at1on are quest1onab]e ' - ,Qlfi

b

-



V. Summary and Conclusions

- A Summary of the,Study
Research suggests that co- operat1on between the home
and’school and a mutua] apprec1at1on by‘parents and teachers.
- of the role each has to p]ay th the educat1on of the ch11d .1
1ncreases opportun1t1es for development (Voelker 1867) . |
Parent sgattttudes,and‘future asp1ratlonszfor the]rbchjld
' *havé atso been fOUnd tovbe 1mportant‘fortthe'child”s' o
atta1nment of goa]s Broﬁin 1976)’ tn'order»for‘the careeri
A educat1on concept to be successfu]ly 1mp]emented w1th

'tra1nable menta]ty hand1capped students, parents and

”teachers must be in agreement as to the student s present

:,_]evel of funct1on1ng so that programm1ng effor@s are .

- cons1stent between the home and school The study 1nc1uded a

survey of both parents and teachers 1nvesttgat1ng the'
f‘foltow1ng quest1ons ‘ o

1 Were parent evaluat1ons of tra1nab e menta]]y .
= ‘handicapped secondary students’ d e]opmenta] level and
skills comparable’to ratings by their teachers, and
"~ were ratings d1ffer§nt between schools; boys and girls,
- -, .and work-experience”and non-work-experience students?
"2, To what degree were parents of trainable mentally
e handtcapped students involved ‘in the school program,
what ‘was their desired role, “what  future expectations

~did they haveaiér their ch11dren, and what concerns. dtd'*_» E
d ' '

.. ~they have reg ing the educational’ program?. - - S

3. Could the Reading Fre& Vocational Interest Inventory be
- .successfully administered to trainable menta]]y o s
- hand1capped students w1th va11d resu]ts° o R

&




75

'.The f1rst quest1on was 1nvest1gated by haV1ng parents~‘
and teachers comp]ete the Adaptlve BehaVlOP Scale for each
ch1]d Parental 1nvo}Vement expectat1ons and concerns were
gainedﬂfrom an open—ended:quest1onna1re The Readlng Free
Vocatlonal Inferest Inventory was adm1n1stered to |
twenty-n1ne students and results of twenty-two studentsgwere
comparedeittharent and;teacher~ratjngsvof the student’s |
’jvocat1onal interestﬂ and‘fOrhan additional seven, wtth:only |

Lﬁeacher rat1ngs R k : ;r* o .Dg‘ | N

No stat1st1ca11y s1gn1f1cant d1fferences were found

“‘V,ere was~a s1gn1f1cant d1fference in the teacher rat1ngs of‘~
g Phys1ca1 Development between schoo]s, and sex d1fferences
‘were-s1gn1flcant 1n teacher rat1ng510f Language Development
aiNo s1gn1f1cant d1fferences were p{esent between rat1ngs of
-work experwence and non- worK experience students
‘ Of- twenty two - parent respondents on]y 31x 1nd1cated
':any.form of presept 1nvo]vement in the school program wh11ez‘
teachers a]] 1nd1cat?$.exper1enc1ng some form of parent;- ;4
1nvo]vement Teacherﬁ and parents agreed on the roles m'
’ _parents shou]d play in the/sehﬁc%-program and were a]so in
"tagreement on’ many add1t1ons to the schoo] curr1cu]um - They
-ﬁd1ffered in that«@pme parents 11sted bas1c academ1c sk1lls,
typ1ng, more . home econom1c sk1lls, and‘Job sk1]l tra1n1ng as:
components that could be added to the program whereaslﬁ ‘
'zteachers d1dcnot ment fon these “ T

: /ra‘ s v‘».
1/ .
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Parents’ expectations of their children’s futurej
: SR

‘,emptoyaoility were,generally'ootimistic with[st?teen of

Y

‘4 )

LimitatiOns'OFJthe Study

.twenty?two parents expecting their,c?ﬁ]d to have a job in

the future. |
/‘:Parents’ concerns‘with regard to:the school program :

focused on a concern that too much unproduct1ve ttme estted

‘.durtng the schoo] day, a repet1t1ve curr1cu1um a. 1acK of

commun1cat1on bwwWeen the home and schoo] and a lack of-

ok

and p]acement

, There were severa] d1ff1cu1t1es encountered in.

'...A;

‘ adﬁmntster1ng the Readlng Free VocatMDnal Interest Inventory

: .u

to these student@ and the resu]ts were compat1b1e w1th

parent or: teather rattngs Qf 1nterest 1n 1ess than Qnegth1rd

\. ,&:) o . ‘ ter L . : .
of fhe cases. g o , . ?“‘“ S

Because of the sma]l samp]e size and 11m1te @umber of
&7‘“
programs avatlab]e for survey genera11zat1ons and
concluslons based .on th ﬂkta must be v1eWed w1th cautton

f1cu1t1es were encountered w1th the mat]ed

questlo na1re format of research Seven parents who

1n1t1al1y consented to part1c1pate in the study d1d not

-return the quest1onna1res even: after repeated te]e@hgne l

‘contact nd offers of ass1stance The parents who d1d take

the t1me to part1c1pate may not haVe prov1ded a.

farepresentatJve sample;of parentst\V]ews For th1s reason,‘an-;

N

Y
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A
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¥

1nterv1ew method for: data co]lect1on 1s recommended for

bfuture studies of this K]hd

v

The Public.School Version of the Adapfive'BehaViOp
Scale does not prov1de norms in the. manual for th1s age -

ghoup, and therefore 1t was necessary to make compar1sons

”us1ng raw scores. Although th1s does not affect the research

compar1sons made for\fndi;V"al scales 1t 11m1ts the

¥ “hir 4”
t i
practical app]1ca%ﬁ§ﬁ§

~ ‘cannot _be made:bets ,“sts for 1nd1v1dua1 students

M i
Ae .
g

hah“1nsgﬁument in that compar1sons

1nd1v1dua1 strengths and weaKnesses are not

*htble from this version. = 1' W' » o
~.add1t1ona1 11m1tat1on may be that some of the data

'gathered was subJect1ve, and thus not - amenab]e to

stat1st1cai~analys1s

-No d1fferences were found 1n teacher and parent raﬁﬁngs
'of the“students deve]opmental 1evel and sK1lls These |
ff1nd1ngs 1nd1cate that parents percept1ons of their
ch1]dren E ]evel of functton1ng are cons1stent w1th
"teachers rat1ngs of school funct1on1ng, and prov1des

'“encouragtng 1mp11cat1ons for programm1ng If'parents and‘ .
*:

f“fteachers are .in. agreement as to a child's level of .

funct]on1ng, the next step shou]d be collaborat1on 1n

B df1dent1fy1ng sk1lls wh1ch Reed deve]opment When' parents anduiwff

.4¢eachers agree on wh1ch sk11]s a ch1ld needs to deve]op

'1program can be 1mp]emented both at home and 1n schoof wh1ch :

o
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worKS\toward?vcommonfobjectiyes to inCreaSe‘a child’s
deve]opmentaT‘opportunitfesx ¢onsistency of prognamming,

reinforcement in thefhome of what 1s taught at school and

parent and teacher agreement on’ necessary sk111 deve]opment »

can only enhance a child's educat1on . _ S
K& contrast to the f1nd1ngs of the present %tudy,

n ‘tk §) o N
Mealor and Richmond (1980), in a s1m11ar 1nvest1gat1on

found significant d1fferences between the rat1ngs of parents f;f
.and teachers of lndependent Funct1on1ng,lthS1Ca] S n

. "a s )
nygevelopment Econom?c Act1v1ty and Vocat1ona1 Act1v1ty of

the Adaptlve Beﬁavzor Scale However, the children involved -
in their study weregof a younger age group (between seven

and th1rteen years of age). The skills tapped by Independent
Funct1on1ng Physwcal Devé%@@ment Econom1c Act1v1ty and
Vocat1ona1 Act1v1ty are more in ev1dence 1n the home than at.e
school (Mealor and R1chmond 1980) and so perhaps parents

" have a greater Lnformat1on base from wh1ch to rate
&

~c¢~\,t,

performance in these areas at the ear11er age. By seconda y
ﬂschool age, many of the sK11]s tapped by the above subtests\
%

of ‘the Adapt!ve Behavtor Scale may be more ev1dent at school

in: classes such as: home econom1cs, shop, and life sk1l]

tra1n1ng A]so at th1s ~age there may be 1ncreased teacher‘

,fam111ar1ty w1th a- ch1ld wh1ch wou]d 1ead ‘to a more accurate

3
Al

rat1ng of performance
When compared to the responses of parents regard1ng
-~ what ro]e they shou]d fu]f111 the number of parents who

“w1nd1cated they were presently 1nvo]ved was Tow. From'
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telephone'contact,’it was observed that being the parent of
a retarded child is a difficult task for many parents.
Seyeral parents expressed frustration and discouragement.in
regard to their children’s educational programs. Program
cutbacks, Tlack of{funds,‘bureauoracy, repeated assessments

and lack of information caused “many of the parents to tire

vi of f1ght1ng what to. them appeared to be a 1os1ng battle

The results indicated a great need for: better

communlcat1on betweenithe school and the home. Many~parents o

were oonCerned~about'theirbéht]d“é”edﬁcattohal program»#as' o

\

‘was ev1denced by the1r often 1ength1y d1scuss1ons w1th the
"researcher "and they are w1111ng to support the school s
efforts . Ten of the surveyed parents 1nd1cated re1nforcement
- of the schoo] program as a ro]e the parents should fu]f1]]
They stated that they would support the program. if, they had
‘more iricrmatien about it ' ' R
The suryeyed parents and teachers agreedion-many;of the
major points regarding what~the parents’ role should‘be and

what mod1f1oat1ons could be made to the present program.

lJ

| However both groups appear to be unaware that they share
‘;mutual concerns. With’ 1mproved commUn1cat1on the home and
._school could worK together - towards common goals which woutd
improve the1r oh11dren s educat1ona1 programs' United
parents and teachers could also brxng more pressure on

adm1n1strat1on where needed to 1ncrease the poss1b1]1ty of

'?~v.change
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Perhaps the impetus for action in developing this
commun1cat1on shou]d be p]aced upon the schoo] Some parents
- may not Know how to go about getting 1nvo]ved othqrs may-
fear being labelled a “trouble maker", and still others have .
\\\ g1ven up. Closer contact with these parents to 1nform them
\of their child's programm1ng needs, reasons for placement,

and o\her issues would facilitate program deve]opment and

ptementat1on _

Increased parentrteacher interView opportUnitiesijé&l
te lephone contact, and letters of information home arewsome

' methods that>may in1t1a11y aid communication Once parents
are made to feel that they are 1mportant in the1r cht]d’

‘ educat1on, that the1r support is welcomed, that they share
Tcommon concerns.w1th teachers, ‘and that they are
Knowledgeable they may taKe on a support1ve ro]e

It 1s up to parents to 1nform teachers of the1r
concerns and to express the1r goals for the1r ch11dren
Teachers can be more effective if they are made aware of
these and if they have~support Froe the‘home A mutual

,understand1ng between pa?ents and teachers can only be
ach1eved through 1ncreased commun1cat1on efforts from both
groups. | | |
| ,Parents’reXpectations"for their children’'s future %
employabitity‘generatly'agreed wtth thoseﬁof’thétr teachers,‘
However, in many cases parents or teachers were undecided‘
as. to the type of JOb that would be su1table for these

students. Research is needed to 1nvest1gate‘pnvar1ety;pf ”f
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jobs that‘may be made ayailable to these studentsQ Loca]ly;
studies could be conducted to discover which»employers‘would
hire these students, what skills employers expect of these
students for employabtlity, and how the school can increase
future emp]oyab1l1ty | |

The results of the testing wrth the Readlng Free
Vocat ional Interest Inventory indicated that this 1nventory
8 not suited to TMH secondary students. Although Becker et
,al (1981) concluded that the 1nventory predtcts successfu]
job p]acements of TMH adults\ the results of this- study
agreed with those of'DrUQo.and‘then (1977) whoffound’the
'instrument "practicatly‘useless' w1th TMH h1gh schoo]
students and d1d not recommend its further use

These f1nd#ngs po1nt out the need for research to
- develop vocat1ona1 assessment techn1ques that c;:xbe used
| with TMH students There is present]y no reliable and vattd
1nstrument ava11ab1e to assess TMH students yocat;onat
’1nterest-or apt1tude Such 1nstruments-wou1d aid educators
in vocattona] preparat1on of these students

In summary, the resu]ts of the present study have
:dindﬁcated arneed for increased commun1cat1on be tween
educators of TMH students and ‘the home There is agreement
between the two groups on many issues and they share many
‘common concerns and goa]s White there would st111 be po1nts
: of,disagreement better communwcat1on would 1mprove

educational opportun1t1es for these students and.would allow

parents and teadhers to unite as an educational force.

LI
. k3
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Since the goals of careen@education for the hadﬁ:capped

1nclude education that is mean1ngfu1 to the individua's .
'\
career aSp1rat1on and real1st1c to h1s or her fullest.

.potent1a1'(Brol1n and KoKasKa, 18979), the mutual views of

parents and‘teachers regarding the cni]dés'skills and

potent1a1 can serve ‘as a basws for career educatwon program

]deve]opment. The career educat1on strdﬁture could then be

'a1tered to f1t_the soejal-emot1ona1 -and cogn1t1ve levels-of

» ay

gﬁhe students In this way, trainable menta]]y hand1capped

students may be afforded the opportunlty to develop the

sk111s necessary for atta1n1ng the1r "h1ghest leve]s of

econamic, persona| 3%21 fulfillment” (Brolin et al, "\
| o ey
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Appendix B

a Q

The Adaptive Behavior Scale

Instructions

4

This Scale consists of a number of statements which v
' describe some, of the ways your child may act in different
situations. There are two Kinds of questions. Vhe first ,
requires that you select only ONE of the several possible
responses. for example vy _ .

-

Eating in Public (Circle only One:

Orders complete meals in restaurants
Orders simple meals like hamburgers

or hot dogs

Orders soft drinKs at soda fountain

or ‘canteen

Does not order at public eating places

N W

o -

~ s\

: Circle the one statement which best descr1bes the MOST
- DIFFICULT TASK your child can usually manage. In this ‘
example, the individual tan order simple meals like
hamburgers or hot dogs (2), but cannot order a comp]ete
dinner (3).
o The second type of quest1on asks you. to’ check ALL
statements wh1ch apply to your child. For example: : ¥

kS

: Tab]e Manners: g '
- »(Check ALL statements wh1ch app]y)

Swallows food withqut. chew1ng v

Chews food with mouth open . N X

Drops. food on table or floor ‘ -
~.Uses napkin incorrectly or not at all. X v
Talks -with mouth full ) :

Takes food off others’ p]ates . A

Eats too fast or too.slow e

Plays in food with f1ngers ’ ' )
None of. the,above L o

In this example, the second and fourth 1tems are

fchecKed to indicate that the person "chews food with mouth
open"and, "uses napkKin incorrectly". If the person showed -
none of these behav1ours “None of the .above" would be
checked.
Some 1tems may deal w1th behaviours that are not
possible for’ your child to perform because the opportunity
does not exist; (e. g. if you live in the.country, it may not

96
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be possible to ride in a taxi). In these cases, please stil)
complete your rating. Give the child credit for the item you
feel ABSOLUTELY CERI'AIN he or she can and would perform if
. given.the opportunity.
In items which specify "with help" or "with asSistance"
for completion of a task, these mean.with DIRECT PHYSICAL
ASSISTANCE. Give the child.credit f6r an item even if he or
she needs verbal prompting or re@fnding to complete the task
unless the item definitely states "without prompting” or
"without reminder”,. S . ‘ o ,
* Please remember, the information you give is completely
- confidential and will only be used by Miss Barry for
purposes of her thesis study. Even if some items may not
seem 'to be relevant to your child, please answer ALL items,
- Thank you again for your co-operation.
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B

Teacher Quest1onna1re'

1 What are the gol]s for the students Of your schoo]
"_program7 o L : Sy

‘Q_léﬂ”Do you expect fhat w111 have a JOb 1n the future°-
B student RN SR R
yes_ _h‘ undec1ded v.'noh:'_‘ | “"-,}'}iyf

4;3thWhat type of JOb wou]d be me st 1nterested 1n°'"
v : *. student , ' o=

o A,fWhat type of JOb wou]d be most appropr1ate fortff'5 ?"
BETIE : student

”»_..

'*:SQ;IS there anyth1ng add1t1ona] you fee] could be 1nc]uded
Lodne the schoo] progr‘am'7 R s .

" 6. What is ‘the parents’ role in the present program? - .
, SR e i R,

S

j,7 QWhat do you . forsee that the parents 'nole jn'thefprbgram o
.cou1d be7, - , SonE I e Lo

o

NuRE
©

REERY P]ease add - any add1t1ona1 comments that you w1sh to <
ﬁmake If more space 1s requ1red please use the back of the,3:
upage a.J/ : Lol o

B
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Appendix D o«
fiParenthUestiohnainefy o S

,'\\;,

“{’Do you expect that your daughter or son w111 have
.8 JOb at’ some po1nt in the future7 R Ifé (

‘:uyes' . :ho S undec1ded

i~

.hWhat type of JOb wouid your ch11d be most 1nterested 1n7 f: wh'

o : - C

3 What type of JOb do you\fee} would be most *55 1i
i appropr1ate for your. SOQ or daughter° e

T

BRSNS

'.7\'

ij of the schoo] program7

t T;/:sChOO1 program°

."Do you fee] JOb tra1n1ng should be paht\\ :
e

'?::yesﬂ,~I. no'-ﬁ" undec1ded'
e

What would.you 11Ke to see 1ncluded 1n the

2

';'Are you present]y 1nvo]ved w1th the schoo] progtam7 ut%’
E If so,v1n what way7:'ny'. L e

i J:

[~]

What ro]e 60 you fee] parents should play
1n the schoo] pr‘ogram'7 _ Lo




q S
S P]ease add any. add1t10nal conments tha/t you w1sh to oL
. make. If-more space is requ1red please use the back of the R
- page.. o : .

e oy e
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E:

S
E
S:
E:
S
E
S:
E:
S:
E:
S
E
S
E
S:

1

Ih1s

N | C .

/

I ' L s v
Append1x E

Transcr1pt1on of Tape-%

\ . .
is not a test There are no right anéwers ahd no
wrong angwers. Your answers will tell me about the
Kind of ‘wogKk you like best. On every page of ‘the

.book there %are groups of pictures Th a row, just

‘l1ike this. I want you to tell me the job you like -

best.” For this one, if you liked" rak1né leaves best, -

‘you would tell e and. 1’11 make a mark on it. You.

can only choose one picture, so p1cK the one you |

- like best. You might' like all three pictures, but | .
.you ,can only pick one. 1f you dow t. 1ike any of th%
Id

 Yeah o ‘ ' '
Let’s try these. Of these§p1ctbres, wh1ch JOb would you

(bo1nted)

This

- .p1ctures ‘choose  the one _you wou
.¢}11ttle whale Okay7

like. for Just a

v
. e
e

Tike to- do best7 - \

one°“

“"Nodded

Okay,

now whtch of thes three JObS would you ]1Ke best
to do? e

(p01nted) R ‘ e

- Okay,

egood. Now, ‘of those wh1ch wou]d you like to do7

(pointed)

: Good.
(pointed)

The nth one7

R

How about this row7 Wh1ch one wou]d you Tike best to do?
(pointed} .. : , :

; Okay,
(po1nted)

the next one? )

. Fa

Cont1nued with examiner. 1nd1cat1ng rows and stu¢ent po1nt1ng
w1th no. conversat1on

 memmmmmmummhmm

:2(po1nted) o )~.

o

CEV Wh1ch of . these jobs. wou]d you like? _ “t_;"" e

! (pointed) E: How about thls row7
(pointed) g BT e
© And here? S ;'_;‘ b T
: (pointed) o ’ R : ' :
:“Which .of these JObS wou]d you Tike? oy
(pointed) g S N :
: ‘And .these ones?
< -{pointed) B ,
Good. This row? '
(pointed) e
- This row? ‘ ' o
:;(po1nted) E: On the next page wh1ch of these th1ngs
' ‘would you 11ke to do° : :



E: Okay, how about here°

-~ S: (pointed) : o v A
E: And in _this row? - - . o
S _(point'ed) : -- o : "y

- Cont1nued with no gonversat1on S, N

: Okay, good How about th1s row7

(pointed)" g

On this page, wh1ch JOb wou]d you 11Ke best? = .

(pointed) _ N v , 8

In this row? - : S o .

. (pointed) - ‘ B )

: Which of these JObS wou]d you 1ike to do7 )

(pointed) . , T v

And Of these? s ' : :

(pointed) . '

: One more page. Which of these would $ou 11Ke to do'7
. S: (po1nted) E: Okay, thanks Andrew.

111



. 4 ’
. 4 -
G .

e

-

APPENDIX F

vTranscriptiqn of Tape 2



 Appendix F =~

 Transcription of Tape 2 .A\

i This isn't a test.
D What is it? - .
: Well, there’'s no right answers.... .

(pointed) -~ .  ,>\. ' . L e

. Oh, that's a tape recorder Is it movihgzﬁ
. Yeah. Here, 1'1l get it to move. . S LN
E: No, its just good the way it is. You can-shut it
off when we're done, how’'s that? . o

-

:.Why do you need it on?

Just because’l want to hear. Okay?

Its not moying, - | I ;v ) R

P o | | -

: Yes, it is. You can shut it off when we're finished,
Cokay? e T tnrshed,

: Its not playing anyfhing.,

: Thdt”g,bepauSé'there’s hotb}kg\on'it,thqéén;

S T T

. - K s »‘ i" ‘! . .,l o ‘ R .
But- what if we leave it on, though?
Okay, 1 wént_you to Iook hére.jThjs {snﬁt awtestL

v

“
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S: So, why do you leave it on?

E: So it can hear us. I']] play 1t back to you ‘and you']l be
-+ able to hear us.

S: Oh.

\.

. E: Okay? Like 1, said, th1s is not a test, ‘there’s no.right
'\ “answers and there s no wrong answers. Your answers
Cowill Just tell me ‘about the Kind of work you like
. - best. I'm going to show you some pictures and in ,
© '« every row there's three pictures. want you to pick
the job that you would like to do éﬁst And. then .. ~

tell me, or just point to the one thgt you 1ike.

S: Ifcen'dnly pick one?
: S . .

'VE: dust one. L1Ke‘here, if % showed you these three pictures
uand you liked to rake leaves, you just point to it
and I'11 mark it. Now, if you like all three ;
yictures, you still have to pitk -the aone that you -
ike best. And maybe in some of the pictures, you
~.might not like any of those things, but I st1]1 want
you to pick one that if you had to do, you would do.
Okay? Let’'s try one. I want you to looK at these
pictures here. .
RN "
'S¢ Why don’t we start with these ones?
"E: That's just an example, to show us how to do it. Let’s
- look at these three jobs. Which of those jobs would
“you ‘like to do best? ' o S a
.S (pqihted)'
N ' . ‘ l ‘ 2 . C’i‘” ; - " . N N v N .
E: This one? Good. Now, of these jobs which one wouldvyou '
' ‘Tike to do? ’ ' co T

'

va(pointe&)' : e - S _ : S
| Er_QKay}ghow about here? . . o e



; She’s working on parcels, like at thé'post_office.
. (pointed) | . s

: You'd like tQ‘préss clothes, oKay. \
S:'I’}i/iuﬁh them. o | o
E: You want to turn the page. Don t lost the pag...0h,

» This one.

N7

best? ~

doing?" . y

& -

: I don’ t know.

)

/

you want to turn it 11Ke th1s

Yeah, afteh'we’re done. ,
: . . |
B . I‘

; Okay; which of'theée.jobs would ydu,1iKe-toldo?

Feed chickens.

115

: DKay. Can you find wh1ch one of these you d 11ke to do

S: Yeah. (pointed)
Picking apples? Okay, how about of these three?
R v ‘ T
What are'fhey doing here? L
E: I,thihk theyfre pressing ciothes; Like at a dry cleaners.
‘ . i ' ) . | ,//.‘ . : |
: What here? - [ o
EY'What are’ they do1ng here? What &oes it look ]1ke they' re-

I see

Pw



Feed chickens?
: How aboul these?
(pointed)

: Okay, do you want to fold it over and we' 1] look at the
next page° :

(unintelligible)

. And of these jobs, which would you like to do?

-

: ‘What are they doing there, anyway?

: Which 6ne?

: There.
7y

. What does it look ‘1ike he’'s doing- there?

o

Sawing. : ' ' 5
' : : e

Sawing. And what’s he doing here?
I don’ t know.

L3

I think he’s opening the door for the man. And what’' s he
do1ng here? e .

Pouring water, I think.
: No, what are these?

S: Clothes. )
o}



gl
o 3

: C]othes He s putt1ng the clothes 1n the wash1ng mach1ne.-"
' So whlch one would you 11Ke to do of those7)

‘. 3 -

$_W§Shwthe,..{no;aihﬁ o

- s’ L -

'-Zit
AT

:?That = ekay kYou re: rea]]y th1nk1ng,‘aren t you° Can you’n E

p1ck one’ -

. Gust hold one.

ﬁ',,.

5;Laundry, oKay How about of these onest WhiCh'bhé:whodifi;,"

- you: p1ck7 S
b w»,‘ﬂf*g"h L
st Whétfiefsbe:doﬁngfhepé?j,113:,

‘\_ S = f : - - o R e

SO

{fﬁhe s pacK1ng iroms. 1nto a box fWOrkiﬁg ¢h’éfcér,laha”hffh
SR What 1s she do1ng here7 S \I"' B T

"?_watehing; R

E: Collecting garbage, .l think. =

8 tunintelligiblel-

E: This one?

. (po1nted) e

tinkay,'and wh1ch of these wou]d you ]1Ke ko do° }f.,T;,f

sl
)

[



:_No;fnot théfiﬁﬁf,;*-‘~

S: (unintelligible) "

_E: She's cleaning the tables, yeah.
S: This.

&

.-

o118

*i'You d 11ke to do thlS one, okay How about of these‘of

p1ctures7 e

':LMiJKihgi-;fif

S: Milking. .
"?3'yéu*d[tfkéf¢¢”miik-the'cbw aln r1ght Qk§y.;,ff*

: Can 1 fmrk them?

'”oVuﬁfCén{yooowhéf?fb

f MérK«them?‘3o
“}.Sure Okay, wh1ch of those three wou]d you 11Ke to do°

PO

'V?Q,Cén you*mark»théKOne;fhéfoﬁOUKd j{KeothdO’beét? 4

1 (Marked it)

E: That one. How about the next row? =



' {ﬂifthpught;,JlTWQnde%;Q.'”

:_(markedfone)

: You don’ £ even need me. herée,"

:_fmarKeddone)-dlnel
{ And-in the mext row, which wduld you Tike to do? - -
. What is she doing here?

she's packing a box. .

”MéﬁKéd‘°°é’“iqff5;;?**ff<'“
:°1 thought you might pick that omel| "~
: How did you know? 0

:elljuet’iboughflmaybefyou:mighf}

e O C S

{Hwhat?sthe,doingfhene?”d

: Oh;.};

That’s a good marK As 1 g as I can te]] Tnatfs_fihe;
o How about ‘the next ohe. R R

N
T 1

~'-yourself How about th's top row7 e

o

Ready to be ma11ed I th1nk

s,

._g.'. k'x'. ‘bv:’.l

;;You wonder what7 Oh let s do’ these be ore we go on. to

the next ones so that we don’t mids. any.
go Okay you Ve done those, 1et s\. try th1s page

e

you’ re do1ng 1t all jﬂ-v,bn*a



:~Umm;[de15¢10q$;n

: Pink jeing:
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. ‘she's setting the table.

¥

:.Guess,what-lfve‘got_ﬁh.my,1thh? Cake.

You ve got caKe in your 1unch7 Oh boy, areh’tgyou 1uokyfi
What kind of caKe° | : : : S
Bl

:'ChoCOiaté'caRe Chocolate caKe w1th .Oh;iWhatTé it };.J

'\caT]edn.; that 1c1ng

Naa s

meo

;»Boy,fyoufté‘sUré;thoky;"'

: You'did?

. Yeah.

,‘6)"-‘ ) ‘

3 Whétfsﬂshé doihofagaﬁh?hf»

?-Whaf”shshe'SHQVeilihg?ibiﬁi_out?v T

¢ 1 th{fk so, or hay in.

. Dh, ‘boy. Did somebody make it for you or did you buy it?

;f"’somebodyi }nad_é:' it. My .'g‘_r;‘ga'ndrhOthe?“ .‘ma'd',é‘__i t»'."' SR

gl

'ﬂof}decohatéd_tttmyseqf; EIE

Sett1ng the table. She s’ putt1ng the c]oth on the table g'
e *s0 she .can set it. So wh1ch one of those would you-/
11Ke to do° : S o L '

e



: (made a"face) - . ., oo e L

S: kmerked phé).‘1; “1
» :.,..Oka.y’. , gOOd G

”:;Whaffsghé’dbjﬁg,hére?]Pbuﬁngjmi1k;’

A

 That doesnft'Tgbkgli&é7éuveﬁ9 D]QaSant jdb;.doeéfft?wh_‘
 What *5‘headoingvhéﬁé?‘ o

.*F1x1ng the chawr Sé, 1f you had to do one of those for a;t

11ttle wh1]e, wh1ch one would you do°,“

Sl e

vfhi*didnftekhow-’I;Wasnft %QreﬁinW1ahohtfthie'hpW?f

AT

f;;eWe1] actual]y 1ts what th1s person is. do1ng yes Iget s

~in - the. hosp1ta] and he 'S g1v1ng the pat1ent sﬁméak
water "*_, g

3]'

1ltWOU]d”bethiSperéon.he’stheariVii;of‘the~car.-

B CP

E: Okay, which one there do you think you'd like to do? .~ =
tmarked onel T oo
E: That one? Dkay. Mow about the next row? =

Si Is she packing dishes away? ©
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h‘E:\I_gUess'shé’s/ruhnihg_thévdishWasher;
u:;Sé'Ahdlhére’shef%“thtinthhe cast on?
Phdkitie IR R

’

: E:‘OF;_She’s.shavihg}him, helpihgihim;;
'..S:'(marked*one)

P

E: Good. Which one here do youlike? .

CUSTUINR) L e
‘E;"Can yéu.fihd a‘jObfthéFe'YOU”d»i{ké tofdd?'

fo (maFKéd‘6nefi »’

‘”fEr Now} hQWEabGQt theif6p roW?'Cénft miéS'anwaLﬂ R R
s Howcome'7 ) S R I N S
””'jE{;Because I want you to p1cK one in. every row even}/}fydUTf‘  

don t care for them very much : : S

sy -<_u‘ﬁii‘h‘”te-‘];l‘ifg_i b’?l,.ez{) e
UE:Yes, that'seight.

iy et et v

S  ;”.33: , .j,j;qf.j v“<1@?_ﬁr»_;7 .E.'Tﬁrf.‘,a 2 .
" E: Right. and he’s carrying a box. =
s (marked omsl

i L§hg§péuse fi'ii¥> :;'n?}»l'r“
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PR
/. .

E:‘And}thie one? What do you ihjnk'bhe’s doing? :

i Making salad.

‘E:hjhafﬁghéjghi.
yceht;hged with no cdnversgtion. v
h:53;‘Ish;hegfehing $tﬁfg}offnfhe.eheep?
: EQFYee} |

© S:"How come? .

“ E: Because that’'s...do you.Kndw Wheteth{s'ie'ca]Jed?‘ﬁ‘

TN

_;S:‘Um.?,coetseue:kh. - :‘ ;‘“. X{

rn"‘

of the sheep

.&S;.Doethey”31Ways:dofthdt?"“

E: Yéeh
S?,Théy:dohltﬁdofif_everyhday;fg
" E: No.

;s:_Howgcome?:“gx"~'

K=

L Er Because 1t doesn t grow that fast
e you couldn t cut. your- hair everyday, COU]d you?,

o

W

R

' E: Okay, what's she doing here? =

N

Tpgt s wool They use 1t to make th1ngs, so they shavefqt

,/' .

That s 11Ke your hayr
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S{‘Irening;.‘
‘t_E:‘ibening; And this_one?'
St’Pettthg:fedd:into_the friéeratoh.
CE: Rjéht}hso:whtch ehe would you like to‘dé?‘
5:’KmarkeQ'ene)
| ”E:LAnd tn:the‘hext“heW?
s: tuhihtetfigible)"ﬂ e
‘fE;:Thatﬂstight:’Ahdvthe;hexttqhe?
- tnterrubted@ e'h.‘  ';h ";_ S ;‘, :?',f
3_hét;dkay?.the.hext.howf e

f._S:;Here s she S do1ng 1aundry and here she s wash1ng the
o *,sheets ' v ,

B "ﬁéht'""‘--s"o‘i which one would you do?
"“Ei‘Ié‘iiVé:hara;§5°ice?h'jh ” :
S(marked QQe )

f{tE:AWas that hard: because you l1ked them all, “or bégauSé»Youh
SR d1dn t 11Ke any of them’7 , ST

X

. 6

_SiflfTﬁked{them;"

“E: You liked them all.
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S: What's she doing? Serving?
£: Right.

- Tape ran out. Didn’t notice immediately.

" E: Okay, we've got lots more to do here so let's try and get
: them done. ' C ~ . .
R S

"S: What do you meaﬁ we’ ve gét lots more to do?

- v {

“r,ka:_We ve got to - f1n1sh this booKlet Okay, where'are we?

Let s try th1s row.
Si Dne;:,tw th;;; .%our.f.jusf Wait.l’m‘tf?ing'tq...
JE:.Wé’vé‘gqtetQ;.k \;”
: S:'L anwHI'm’cQUhtihgf< N ‘ f ’v_‘ *
:E: we11;ﬂQe/11 Couﬁi fﬁém askwé_go.
 $:’(Q5inte1Jigi6{¢f
”E:.éké?;;lgt;§ do:tﬁis‘row;,
_5; (uh{nté11fgjb1ey‘¢i-': g

‘E:‘What do you# th1nk they re here for? We 11 see 1f We can

find some when we re finished, 7 Be careful you
~don’t lose it, T ‘
M".gz Do'you”haye‘$¢meftape?.(5he wantec ; ring),"

'}f-EivIadbhlf'have'ahy with me, no.

_’Sf YQJ'donft HaVehany here? .
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No'

Llet’'s see if there S any here. (Started opening desk
drawers) R

This isn't my desk. There's nothing in here.
 What do you got under there? Papers? Looseleaf?

OKay,'let s try and get th1s f1n1shed and then we 11 see
if we can f1nd some tape or some glue

(marked‘One)

Good.\bkay,vnow &hich'offthese?
;'Here’s parking;..!Kunihfe]]igfbﬂe)ﬂ
. Right

: Aﬁd;.1oe theitrueg.v
':}Right,'sQQthich,onp Qoaid you=de?
::(harked‘onef,

i~Good, Nekt‘one?e

k>3

:'Putt1ng sheep in the th1ng.
:eﬁight,.bv

» Vacuuming .

fomhﬁmm.

: And cutting paper.
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E: Right,pso which one would you do?
S: (marked one) S L . | — .
E: Okay, good.
E: Next page.
. This don’t... =~ —
S ) E ! _ . " .
E!. That's a good mark,..as long as I can tell which one.
S: (unintélligible) i
: Okay.
, : .
S: (marked a few)
Véryfgood. Which ones here?. = *
. (marked one)
E: Next row° Oh, d1d you get ‘ink on you'7 You can wash your
’ hands when we go bacK
S:QThere.‘She's puttjng éhéets'in the bésket.
. o ... L . _.:. hl B .
Right .- S | - 7 S
o e o : ‘ ' ¢
Here washing dishes. .. i
¢ 4
Okay
:-She's...fuhintei}iéible%,;.and‘éhe>s picking up leaves

: Right, so which one would you like to do?
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S;wkmarked one}

E:. And in the next row, which one would you like to do
there? Mark the one you'd like to do. .

'S XmarKed'one)\

"E: Good, and the top row, which Qne'would-ypu like to do

there? \
i“ S: (marked onel
« B Good,”and,the hexf‘rqw? L L
| a . . vb . \‘\ |
'S;f(markqd.one) ' . \\*, -
Ef Good. OKay, and-thé»toﬁ row?' ‘f{i Q -
~S; He's setting tables. R
E: Right, is that what you'd like to do? .
o ‘ - 3 : o BN
S (marked one) ' o 77'~ T A
E: Okay, which one... :
: o _ /
Sl Was...crutches,.¥terhibTeh
Ef It is ferriplegbeihg on ‘crutches.
- S: 1 was in a cast.
~ E: What did'you do, break your leg?
- S No, my foot.....
“E: Oh, my goodness, didfyou fa11?|°' R ‘,;,/ff

. l“

-
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: 1 hurt my ankle down the steps...the pig was chasing

I guess not .

© J. . 1t wasn't nice. ..

to do.

P ls that for...

Norman

© Yes. He hasn’ t done this yet,

How come?
N ‘

me...around the pen

The pig wasychasing you?

. i

That's for the>next person.

s

Okay, let’s look at this row and

It chased me and I didn’t like that... \

see which job you'd like

: Come on, we're looking at this row.

» .

: He’s washing é]othes;_fo]ding.}.(marked.dne)

‘Goodq heXt‘page;

.- He didn’t...did he?"
N SR

1 No. ‘Now, -which one here would ybu like to do?

(mérked one)

L

f-Very.good,1andehe next one? | /u ‘
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S: (marked one)
LE]
il ]l
E: Good. Which one there would you like to do?

S: Not there, I could get bit.
[N

E: That's right, you could get bjt working with animals.
'S: What's she doing, going to sleep”?

E: I would say there’'s something wrong with him and they're
going to fix him up.

S: Why does it say go to the next page?

.E: Well, when you're finished here you go on to the next
! page, that's what it means.

S: There’s one on. every page.

“E: There’§ one on every page, yéah.vThat Méans you' re not
finished yet. ’ s

S: Gh, ‘boy...Do we have to Wfite after this? ' "%;“
E: Okay, you Jook at these'piCtures.

Interrupfed.

a
2

E: Okay, try the bottom row,Awhich one would you do there?

- o
a

Ty

S: (marked one)
"E: And this next one?

.S: (markéd‘one) .



Sy (marked one) . -

uifE?lded,“aﬁd*thé_neki¥r6W?"i

b o

S Forthecars?
gt |

ol
R

B Okay, good: L

tffst(mahked.onéf b
g

. S: (marked onel

oy e

‘{,’Ei;Gdéd;faqd;oﬁe more;pa§¢;.ff;,7

- S:iYep....lunintelligible)
 E: What does it say-here? .

“,.fS§JWhaf:aﬁeﬁﬁhéy“doiﬁb;here?fﬁ;i”
N TR et i
© E:1 think he’s fixing tires.

_S: Putting boxes into people’s houses.

(marked onel
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S Themwhatz

‘”Ef’Baeketo'class:f:z

9

'S: Don't I have to,do aymoe

EdaN that s a]l Maybe you can: he]p me talk Dean 1nto e. .
R . coming. He doesn’t want ‘to gome. But maybe when he
el sees that you d1d 1t he 11 come : ‘ :

g .

vf;sﬁ%f*thinkfré11~work;oh.;;"”'”

. Okay, let’s finish'these first. =~ =~

Y

o Ef.very good, And the last one, which. of those jobs would =
o :.q._‘you 11Ke to do7 e e e B T e

U[_af§5?H¢£s;bui1dingﬂéfh¢q§e;, e

© E: That's right, and what’s he doing? ,

v,

. S: Nails and rabbits..

¢

" E: That's it.



