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aBSTRACT o

‘fThe‘purpes%;ofnthe”study_was to-eﬁéminejthe organiZational R

" “climate of one. urban high school ‘as perceived by the students and to

¢ : : o
\ . ‘ Y

" relate thisfpereeiued,orgenizational.clinatedtO‘a number of student

_ yariables.xﬂStudent satisfactiOnzWith.théisehoolfunder:study wagQang‘:f};

“examined :in pelation to similar student variablés. '

.lsatlsfactlon ouestlonnalres yepe developed for the study._ The'StudentPf\

\

Zt future plans and asplratlons.

by_déorﬁe'C, Stern wésnuS¢d'tdedeséribefthefpereeiﬁed,Qfgenizationelv‘idﬁ

| The Elementary éné”Secoqdafx;SchodisEnvinnhent Index developed

A

Toar e T . . PR

-:wvcliﬁétefof the school under.studyL‘uStudent informatidn“and student . .

e . o ; R,
Yoo o : o N RN : AR

i ,
1 ,’

In?ormatlon Buestlonnalre 0rov1ded 1nformat10n concernlnp 1nd1v1dual

varlables 1nclud1ng age 9 sex, program of gtudles, achlevement and

The Student %at1s§actlon Questlonnalré

.,‘,

'provided informationjregarding the students"degree of satlsfactlon.ln

a number of sschool related areas including relationship with teachers,.

-classmates, administration and overall satisfaction with the .school.. = -~

- students 'in one school; two hundred and sixty nine of these responses:

were ‘usable. | 1'.7'd - ‘_”;_3 a

- ‘ S
2y . :
. . R ;

‘under study. Responses were received from two hundred and seventy

. N
4 B

CooL

Ma30r~frnd1nas of the study were

'(1): Slgnlflcantly dlfferent perceptlons of the Qrganizatlonal cllmate

Sof the school under study were 1dent1f1ed w1th1n the student level of

':the school orpanlzatlon." These cllmates were llnked to 1nd1v1dual

! . PR . \

A :varlables such as sex . of student program of study and future olans

-

and aspirations.' d . ‘; o TR T,_f:.,

.. iv - ) I '



‘ and student pErcept ons of the orcanlzatlonal climate of the sp

A sicnificant T lationship existed between student satlsfaction
hool

\
\

’ under study. " } - .

@y The numbe/o'% years students had attended the sohool was not a

N
[

¢

» CXISY
¢

u<s)f,

| croup domlnance were less satlsfled than the other students.

N

51gn1flcant determlner of percelved organlzatlonal cllmate.

\u

Student sex, achlevenent attendance and future plans and aSplra-

tlons were 51pn1f10antly related to student satlsfactlon.
R . ..

%tudent age, and the numher “of. years 1n attendance at the school

“(6)

»under study were not related to student satlsfactlon.

The flndlngs sug gest that students' perceptlons of thelr

: env1ronment and degree of, satlsfactlon are closely related For example,
] _ Cor o

.
s

students who percelved thelr env1ronment to contaln hlgh levels of peer .

¢

The flndlngs also sugaest that a slngle cllmate descrlptlon of

' a school may not be an- adequate compos1te of the varlety of percelved _

cllmates that ex1st w1th1n the school organlzatlon.' Perhaps the most]

approprlate descrlptlon of percelved organlzatlonal cllmate 1s~at the,;

A

i smaller subgroup 1evel ,:f; S
, L , T o



- the computer analy51s of the data collected for the study..i’f
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. LA _CHAPTER 1

INTRODUCTION e

. . . :

Scholars in recent years have been interested in observations/

' that;échOOIS_giffer markedly nof only in physical structure-and studeht
socio—economic st;ata but\also in étmosphere. ”Schoolkatﬁosphere has»
often been referred #o aé the school's ﬁérsohality‘or organizationall
climate. The ferm organizatioﬁél climate has beénfuséd_as‘a gégeral
term to refer to aspects Sf‘the socio—ps&chdlogiéal gnvironmént.

Development of indices Qh;ch'endeavoﬁr to desérige the inter-
action between the indiyidual and the organization“especially within

-the school context,’has beeﬁ credited largely’toithe work of Halpin_
and his associates (19€3) and Stépn and his aéséciafes (i970), More—:.-
oGer, theéé measurements of organizational climatg were results of'JM
assessing empirical data obﬁained through approbriétely designéd in-
strumentation based on c%;lective feSpgnéés which méasured key socio-

. psychological‘factOrs-of a school.  According to Stern (197;:8),-£he
différences inﬁschobliplimétefqén belseéﬁ'as being cqncerned Withifhea
power of the Orgahizafional‘envinoﬁmenf eithér fo proﬁofe:dr_festricﬁ.ﬁ‘
the sélf~aé£;alizat£on of theliﬁdiVidual."A schgolvs:climate-mayvbef_"~
seen’asirangihévfrOE enQi#onﬁénﬁs»which proQidé’for individual‘éeif—
écfu;liZAtion fo‘environments_wﬂich aré highly ¢onﬁrdlled éﬁd're; |

. ) . .0 av n,
i strictive, ‘ ,

R 'vMany,studies'have‘been conductedfdepicting the organizational

i climate of the schooi from the‘viewpoint of_fhe teacher'and thé. “4'

EadminiStrator. Recently, similar dataaregardiﬁg‘the»sqhobl's envirdn;'

~

hent from the student's point of view haS'bécome available, - The majorQ’é?
| ' ‘ '
i

i
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dependent variables related to students.

focus of this reseéarch project has been td investigate the organizational -

\

climate of one Edmonton area high school as determined by the percep- =~ ™

tions of the school's students and to relate ‘these findines to' in-

~ THE PROBLEM

‘Hellriegel and Slocum (1974:256), in‘discussing'the brganiza—
tional climate‘construet :stated:

The construct is based on the assumptlon that. 1nd1v1duals w1th1

a given subsysten or organization and at a glven hlerarchlal }evel
- should have similar perceptions about their climate. One sou%ce

of concern: with perceptual measures of climate is that there -are

potentially as many climates as- there are people in the organi-

zation., In terms of the studies revieved, thls represents a

hyoothe51s which warrants further study.

[y

‘Friesen (1974) raised a 51m11ar concern- regardlng the number of organl—

1

N

zational climates that can be'identified within.an orgaﬁ§%§tlon by

>

-suggesting that members at-different levels of the schoel organization

1

"may view the climate of the organization in different ways. Both

Friesen'andlslocum>and:Hellriegel questioned whether'berceptions of

climate varyisighifﬁcaﬁtlewhen evaluated on the basis of‘individual

measures,

" This. study was developed to examlne the organlzatlonal cllmate

- g

7

\_ of one urban hlgh school as percelved by the students and to relate “ﬁeﬁm¢:

this;percelved p;ganlzational cllmate-to other»varlables. d

PR

' Sub—Problems - .. e --Zl;3 - L,';

'*There were five sub—oroblemefin'this‘reseafchbproject.f‘The“ ’
flrst sub—oroblen was to dlscern the orcanlzatlonal cllmate of the R

sample school as determlned by the Elementary and Secondary School

3

L nreml,
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Environment Index (Short Form) as developed by‘Stern.

The comparison‘of the‘sample‘sch001 with the normati#e'scores

s

on the‘séﬁen sub-scales of thé Elementary and Setbndary School Environ-

ment Index (Short Form) was a second sub-problem of the research project.

The third sub-problem waslto investigatelthe’relationshig/béijL,///

: : ‘ o . : A v
tween the perceived organizational climate of the\?gmple

following sub-group measures: ' : ‘ R

1) sex of students = = »~~~'?"T;_”;: If”I§Li'/;‘

2) age of students
3) course of studies

4) achie?éméhﬁ of studdnts
. G g v I o . .
"5) ..number of years at the sample school -

6) attendance of students

R

7) aspirations of ‘students -

e

Voolﬁénd’the

S

,'The fourth,sub—problem‘of‘the‘fésearchjpfojéct»Was thefdétéff

¢

‘mination of the relationship, if any, Between the student satisfaction

~'scores on the student questionnaire and the following variables’

1) s"_e‘icb'é.f' .S.;tUd_én’f}s .
1,;2) 'agé bf §ﬁudenﬁS 
| 3)'}g°h?éveﬁeﬁt'of s£udéﬁts f""‘
'-djl huhbéf af'yea£s afithé‘sémpi¢ sQﬁ§¢l
S :,éffé‘ﬁdar'xc%e_:of students
: NS

- 6)'”aSﬁifétibhs-qffsfﬁdentsk 

-'The‘final"sub-pfobiem'Qés to determinéfthé felatidnspip,'ifr.-f”

[ SO .

v

“ -ah§;-between;the satisfaction SCOre§,6b%ained'fréthhe'stuQent'qUes; s

: tionnairé'and.fhe climété scdrésj6btaihed“fromlthe‘Elementary'and'. 

‘ Secohdary.SChool'En?ifonment"lndex (Shgrt.Form),
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//SIGNIFICANCE OF THE PROBLEM - e

Anaexami%ation of the literature dealing with organizational‘
climate 1llustrated a creat deal of 1nterest and controversy surround-i

1ng the measUrement of orcanlzatlonal cllmate Hellrlegel'and Slocum

f(1974 276) n01nted to this controversy e

On a conceptual level the organlzatlonal cllnate construct has
relatively well-defined boundarles and suggests considerable - .
- potential for describing and understanding behavior of individuals
w1th1n organizations. The movement from the conceptual to measure-
. ment level has posed a number of oroblems and amblgultles whlch
B remaln to be resolved : .

\) ’ !

The 51gn1f1cance of‘thls research nrogect rests 1n that 1t examlnes onel
level of the school organlzatlon and its subsyStems such as’ sex,.aée
.nroéram of studles, satlsfactlon; achleveméﬁt attendance, and years.ln
the organlzatlon. The-flndlngs are.s1on1flcant 1fvw1th1n;one level Of le
xfthe oroanlzatlon a number of cllmates could beﬂldentlfled and.llnked'toﬁv-

‘",smaller subsystems. Further’51cn1f1cance of the problem lles in the L

\ .
: _.'

V p0ss1b111ty of determlnln% 1nteract10ns between the seven factors of

gthe Elementary[and Secondary School Env1ronment Index (Short Form) andn:~gu

Y

‘other organlzatlonal var;ables such as reWards»(achievement) and‘*
”,rievanCes (attendanceuandvsatisfaCtion) Hellrlegel and Slocum {fy-"’

SN

(1974 277) concurred in the s1gn1f1cance of the problem"f

t7In the future researchers should concentrate on both external and,;ffh“'l

“1nternal criteria’ and how these criteria are llnked together
- Causal. links. between cllmate and measures of JOb performance,

w-nturnover, grlevances and the llke should be 1nvest1gated further.'i*"“

!

Dy s e T ASSUMPTIONS

To carry out bhlS research pTOJeCt four assumptlons were

made recardlnp data collectlon and statlstlc procedures.l'




ER oo

The flrst assumptlon was that the student sample used was

adequate and representatlve of the .total hlgh school populatlon of the

3

sample school

The second assumptlon was that the sample s1ze was- adequate to'

reveal significant Statistical‘reSults.

.

“The third assumptlon was that the Elementary and Secondary ‘

Sehool Env1ronment Index (Short Form) and the Student Informatlon o
A\- : . -

Questlonnalre gave valld and accurate measurements of the varlables
. S . . \

belng studled v: S _°f' -

The fourth assumptlon was that the responses of the students

were truly unblased responses.- The questlonnalres were not admlnls—,
. N S0 .

- tered by the 1nvest1gator but by a teacher in’ the sample school and 1t

B

N must accordlngly be assumed that the Elementary and Secondary School

Env1ronment Index (Short Form) and the Student Informatlon Questlon—:-

nalre were admlnlstered accordlng to the 1nstructlons. S

. DELIMITATIONS .OF THE STUDY

Thls research progect was restrlcted to a sample of Grade Ten,‘

Grade Eleven and Grade Twelve students at one Junlor—senlor hlgh schoolﬂhp

"infthe Edmonton,,Alberta area.. Consequently, the sample represents

only one type of school from one soc1o—econom1c area. The student

sample conslsts of all the students who were present at the t1me of

" LIMITATIONS OF THE STUDY.

One llmltatlon of thls research prOJect was that the sample

; consisted of only the students who were present at the particular t1me

.



1

of testing. Students who were part time students or chronic attendance

: ‘., . : . . ‘ . T : ’ . ) o . s
. 'problems were not actively sought qut to soldcit their opinions. = Further-
more, the testing was carried out on June 13, late in the school year.,

"Consequently;.it might‘be assumedrthat a‘numbernof problem»studentsfhad
»already left school, either of'their,oun=volition or,through adminisﬁl

" trative actionQb
' Another llmltatlon was because the Elemenearv and Secondary
U ' i ) '
School Env1ronment Index (Short Form) was deve10ped and normed ln the
: I

Unlted‘States, 1t mlght not have been strlctly pertlnent to the Alberta

t
Y

‘ school sltuatlon. IR "] R i}.v : C jj_,i\
*Another limitatlon"was'aideliberatellimitation. Although the .
: samole school was a Junlor- enlor hloh school the sample populatlon for

~

- the purposes of thls research broge’t con31sted of only the senlor hlgh

: _school portlon of the school The Junlqr hlgh schbol portlon of the .

b“:samnle school although phys1cally part of the total school, operated

=

.‘i:qulte 1ndependently of the senlor hlgh school portlon.nsjfs

TR . - . . i A

'-;oEFINiTTONMo%lTsRMs"

Substantive Definitions -

Oroanlzatlonal cllmate has been deflned in, the follow1ng

f‘_manner by Hellrlegal and Slocum (1974 256) in general terms -

: Organlzatlonal cllmate is a set of attrlbutes whlch can be
perceived -about a partlcular organlzatlon and/or its subsystems :
~ “and that may be .induced from the way that organlzatlon and/or~
fflts subsystems ‘deal with their members and environment. 'Several
themes-are 1mplic1t in thls definition,  Perceptual responses
| sought are prlmarlly descrlptlve rather than evaluative, - Level
of 1nclus1veness of the items, scales and constructs are macro
bvrather than micro. The units . of analysis tend to be attributes of
‘the - organlzatlon ‘or ‘specific subsystems rather than the 1nd;v1dual
The percentlons have behav1oral consequences. » ‘

3 i
v



“The questlon of deflnlng and dlfferentlatlng between organl-

?_zatlonal cllmate ‘and satlsfactlon becones 1moortant 1n a research

'progectwwhlch,utlllzes both;concepts. Organlzational-climate is most
fadequately:COncentualiZed'asrthevperceetiondof,-or about, the organi—

”zation held by the people'within‘the'oréanizationj"Satlsfactlon, on

_the other hand, is most adequately conceptuallzed as a personallstlc e

evaluatlon of the organlzatlon by the people w1th1n the organlzatlon.
Another substantlve deflnltlon of organlzatlonal cllmate as -

////seen by “1klos (1965 25) 1s the characterlstlcs of certaln soclal

A

) relatlonshlos Wthh ex1st among members of an organizatlon and between_

the total organlzatlcn and 1ts part1c1pants.,f‘ .‘ - AT ;& o

e

Organlzatlonal cllmate, in schools in partlcular, has been :

};deflned by\BlshOp (1971 210) as the measurement of soclo—psychologlcal,fjd
g phenomena’ﬁlthln schools.~ L

' Operational Defipitions

g )

- The school organlzatlonal cllmate ls deflned as. the cllmate ofﬁ;

Aza school as descrlbed and measured by the Elementary and Secondary

. School Env1ronment Index (Short Form)

o ,;- The Elenentary and Secondary School Env1ronment Index (Short ~v"

;1Form) is the 1nstrument developed by George Stern to descrlbe and "‘ﬂ
hmeasure.sohool,onganlzatlonal_cllmate. The tltle of thls 1nstrument i
. will'be.abbreViaﬁedfto ESIvinffuture references,to it, f_d

Ly P . / 5

_ORGANIZATION OF THE THESIS -
ORGAR | T L

" The pﬁbblem} its sighificance;-its limitations and delimi-

B



~tations, its assumptions and its defined‘terminOIOgy have been

Ry

» presented ln’the present Chanter._ The remainder'of the‘thesis is
'5brganized aS'follews. A theoretlcal background and a rev1e~ of the

. related research is. presented 1n the neyt chapter. Thls is followed

L

.~ A

’-data. Chapter 4 reports the results of the statlstlcal trea ent

. findings of this research_prOJect,

r‘

.'employed and dlscusses the 51gn1f1cance of the results.' The thes1s

!

CQneludes, in: Chapter 5 w1th a summary and an 1nternretatlon of the .

&

kel

;durlng thls research progect an outllne of the methodolooy employed,_.

s.and flnally the statlstlcal treatments wh;ch were used to analyze the"

-

ﬁ”lln Chanter 3 by a descrlotlon and dlscuss1on of the 1nstruments used:ﬁ B



v‘-,'wlth classmcal or 501ent1flc management theory

. - . CHAPTER 2

_THEORETICAL FRAMEWORK AND
' RELATED RESEARCH -

~ The background-information and the’theoretical conceptsAand

qconstructs.whfch“provideithe_basic understandings required'for;this :

"1}stud§'are presented:in this chapter; The- organlzatlonal cllmate :

'construct 1s descrlbed ‘in“an hlstorlcal nerspectlve in order to. follow

3‘the development of organlzatlonal cllmate theory ‘and - research to date.

~

iRelated llterature and research is, also dlscussed in the context of
' the current controversy regardlng the' organlzatlonal cllmate construct

x'The chapter ends w1th a state@ﬁnt of the null hypotheses which were

£

‘:Sted in thlS studv.'”v'ﬂ’f:' L l‘: L : ‘r e:: : :,T 5
' THEORETICAL BACKGROUND

o

‘Scientific Management Theory .. . . S oSl

"fﬁjEerly”efforts‘of'Taylor'(1§11) Fayol (1949) and Weber (1943)

@

”l.indicated”attemots.to undérstand modern organlzatlons. These earlyj,w

~attempts became 1dent1f1ed w1th the 501ent1f10 management era. Owens '

A

'*.”(1970 9) noted that the years 1910 to 1935 were generally 1dent1f1ed

ERN -

The two fundamental concerns of 501ent1f1c management theo—‘

g-rists'were motlvation”and*organlzation.[uln‘thedvleW‘of cla551cal~"

theorists, monetary incentives were the primary motivation of indivi-

o

‘duals, "It was postulatedfthat an'indimidnal.monid'work“for and:remain'

within an organization for monetary reasons: As a result, there was

e

A

v
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v . <2 . N
. "..v ) ; N s : t - N ' .
an emphasis 'toward piece work and the use of enticements such as -
r bonUSes'to increaSe Droductivity,,« ‘ ' f S Ca
. . .

Other organlzatlonal aSpects of solentlflc managenent theory
,-, l ‘ ,
were characterlzed by the d1v131on of labor, centrallzed control, and

‘Aordeply channels_of conmghication. *Argyris (1957 57) states that "It
1 wasfdeewed:essehtial‘for,the'effioienCy“of the'organlzatlon that_i

B . . s R S R T
Aindividuals withir’ the quanizat;on be loyal to the formal structure."

V;The;theorytof soientificdmanaéementilimdted5the interaetion'hetween
‘the‘individoalfand the‘ofganiaation~toaa ethdotlffmotiyationalfone;
L C e v " T I o
-mhioh_codld'be"difeotlv controiied th?oagh'theﬁuse‘offinoentives.v :;
| N ‘ The effects‘of ec1ent1f1c management theory were feit 1n most
forganlzatlons‘of the tlme, 1nclud1no schools;_ Erlcksonm(1965 5)

!

5_*%§o;nted.outrthgt;'yTaylor!s'scientific managemeht'approach;*1ater_

?.disoteditedQ;waé‘rampant among educators in 1923.% ‘Early indications -

“that there were many other factors involved in organizational life . = .

' wehefforméd as'a'reeuit of stUdies'eQCh-ae the»HawthOfne?Studies ﬂ;/fﬁf’
S - e g s . L u_‘vv
conducted by~ Roeth}lsbe*ger and chkson durlng the nlneteen twentlesél-u:

Lo

As a result of these and other studles,:the sc1ent1f1c management .'-T'

principlés began'to'be'queStionedjandche;human;nelations;movement'f}jQ.’
ﬂfemeféeﬁi;IThe-human}reiations;movementfincfeaeed-the emphasis ‘onthe .
" gtudy of ‘the behavior of ‘individuals within-organizations:. '

e
O

" 'Human Relations Era

As sc1ent1flc management prlnClpleS began to be questloned

» ’\human and 1nterpersonal factors of the organlzatlon, both 1ndustr1al
RGN . : . : BRI L
and educatlonal became all 1mportant _Thexhumanﬂrelatlonsfera‘was' '

‘/’v

v"‘v._
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" marked by,an_emphasis‘on_the'emotional and,social'elements of ,organi-

. . !
L -~

'zational behavior.'vEtzioni (1964132) noted that'disCoveries regarding

." o ;

frlendshlp, 5901a1 rouplng of workers, the 1mportance of 1eadersh1p, :
o communlcatlon/and D, tlcloatlon characterlzed the humagrnﬁiatlons era.

" The human'relations movement, in reaction to the earlier scientific
’ PN - o ’ ’ [ N

: managementftheory and as a result of research, moved in the direction - -
-“of* human relations, emphasizing humen and intérpersonaﬂ factOrs in -
' o'theiadministration_of.organizations; o L e T

*

s SRR . Co A R

The New Administration = R : }v,v o : .

i

Throughout the human relatlonv»era, ‘there- were those who g} i

favored a balanced perspecthe w1th regard to malntalnlng an equlllbrlum

©

between product1v1ty -of the organlzatlon and the human factors empha—
51zed by the human relatlons movement ,Roethllsberger and chkson
(1939 558) po;nted to two maJor functlons of an organlzatlon. They

01ted that one was to produce a product and that the other was to :t

ot

create and dlstrlbute satlsfactlon to all the members of the organl- N

- zatlon Owens (1970 ll) noted there were many concegts regardlng

EREE N -

organlzatlonal admlnlstratlon and behav1or but that they were merely A

ne .
U
1

tangled 1deas 1n the llterature ‘on admlnlstratlon. 1; Vﬁl»;ﬂ :”‘_ ,._15

Owens credlted Barnard (1938) w1th 1ntegrat1ng concepts from i

: ,'_%} S SRR e
many schools of thought w1th hls own 1deas to produce a complete and

LN

T

()

1ntegrated fabrlc.l Owens (1970 11),_1n referrlng to Barnard, stated

"He thus ushered in an era of understandlng 1n admlnlstratlon that we
. now cons1der*both 'Modern' and 'New'.f Thls era was marked by o

_.‘J' . . N

L 1ncrea51ng 1nterest in organlzatlonal behav1or by behav1oral sc1entlsts,

o e - < B “ R . L DA )
o [ N . Lo PRSI

L

-
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psychologiSts, socioiogisys, political soientiSts as well as others who

could syhtheSize'their own specialized knowledge;of human behavior,

and thereby yield insights into'organiZational behavior. The hew view

of administration was a combination of the classical’concepts and the

- human relations concepts. This new approach was seen by Owens (1970:"

. N .

12)Las ”;oning-upoh-the»admihistration'as'very ﬁhéh'involved in the

LY I : ' e

" behavior of people in organizational settings."

“From this point on, studies of organizational behavior took . -, -

f severalyfofms.' Leader behavior, roie"theofy,;and systems theory .were

.'vb'

TN

- . . ) L . . ‘o’ 4-
three areas in which there has been much interest and research,. .

. L L S o R A
Leadership Behavior . -~ f R

The maJor focus of/studles of léhdershlp generally has fallenvi

‘1nto three areas,,'osychologlcal studles of leadershlo, s001olog1cal -

.;'a R

; studles of leadershlp and behavmoral studles of leadershlp. PSycho-‘“

LS

ealoolcal studles of leadershlo were 1nterested 1n the personal tralts h:h

Bl

‘“of 1nd1v1duals 1n leadershlp pos1t10ns.; Soqgologlcal studles of leader—

e

ff'shlp tended to focus on. the sltuatﬁon 1n whlchkieadershlp was reoulred

' f_A confllct between these two approaches arose 1n whlch some scholars

‘x

ren

'nemohas1zed the understandlng of the personallty tralts of the leaders R

‘. . R . . 'o"'

'actions between}léadershandgfollowers._ Thls con llct was superseded

RS

o "bjfa*mofe”general;pbehaviOral;appfoach.ﬁ Behavioral:StUdles foqgsed-on"

P

:f_VobserQedfhéhayiors inboertainféifqatidﬁg'bUtffefféiﬁed frbmhmakiﬁévt DRV

.

- causal statements. "Behavioral studies did not.insist ‘that the cause’

P

_research methods_for’ studying human behavioffand;theorétical concepts

,whlle other scholars stressed 1t was more 1mportant to. study 1nter— f‘jf e;'“
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of behavior be disoovered but rather assumed 1eadership behavior ob-
served in one situation would be found in another similar situation,

Studies of leaderShlp\pehav1or sugpested that a leader's
s
behav1or fell into two dimensions - - 1n1t1at1ng structure and con-

sideration. Halpin (1966 86) - deflned 1n1t1at1ng structure as:

. . . the leader's behavidr in delineating the relationship
between himself and members of the working-group, and in
endeavorlng to establish well-defined patterns of organization,
channels of communlcatlon, and methods- of procedure.

v

\

Con51qeratlon_referredvto behavior indicative of friendship, mutual

trust,'respeet, and warmth in the relatlonshlp between the leader and

)

members ‘of. h1s staff,.
P - * ‘\ (‘) +

Studles in leadership were exemplified by studles ut111z1nr
the Leadershlp Behavmor Descrlntlon ”uestlonnalre, developed by Hemph111
Al H

L ,and Coons (1957) at Ohlo State Un1vers1tyu The Leadershlp Behav1or

iDescrlptlon Ouestlonnalre (LBDO) offered a ' means of defining dimensions

operatlonally and made 1t posqlble to employ emplrlcal testlng tech-
niques. Halpin (1054 : 20) utlllzed the LBDQ in a study of Air Force .
personnel . The study documented that effectlve 1eadershln behav1ors
were characterlzed by hlgh scores on both the‘lnltlatlng stpuoture and .

the conslderatlon dlmenslon of 'the LBDQW ' o
\ . - . K \

' Role Theory. P . N . \‘_h

3

Role theory attempts tp explaln 1nd1v1dual behav1ors 1n bn

' organlzatlon as a functlon of the expectatlons held for the- pOSltlon

‘ in the organlzatlon OCCupled by the individual. Role theory has been

s

used. exten51vely by researchers in order to predlct and understand

/organlzatlonal behav1or.='



L - ‘ | v\\ﬂ“

. .’ .
Lonsdale (1964:149) saw ap .organization as a social system made

up of positions in vertical and‘horiﬁzo:‘al relationships to one another,

The persone in these pOSitions behave, in,pert, in accordance with the
Qay they think’they are expected td'behave. “~ . |

Emphasizing the multiplicity of role.definition,lOwens (i970:~
71) defined role‘ée?’

The various offices or positiodns in an organization carry with

them certain expectations of behavior held by both onlookers .

and by the person occupying the role. These expectablons generally
define' role, with some additional expectations that the indivi-
"dual will exhibify some of his owm. 1dlosyncratlc personality in his
role behaV1or.

o]

Rele theory also attempte to clarify,the nature of conflict

within organizations. Role conflict and role confusion develop where

roles are not Clearly'defined or where individuals have varying per-

-

,eepﬁions.of a particular role. Role conflicts pfoduce tension,

.confusion, and uncertainties vhich result in inconsistent organiza-

tional behévior. Owens (1970:7@} noted that confusions about role

expectations and role perceptions were quite common occurrences. Another

soﬁrce of tension is role ambiguity. Role ambiguity occurs when a role

is contradictory or vague, and concurrent roles, such as when an indi--
. . o B

Fa

vidual has more than one role at a given time.

N
5

Social Systems Theory,.

In a general way, sOc1al systems theory views organlzatlonal

behavior as the 1nterrelatlonsh1p between the.individual needs and the

organizational pressure. A social system, accordlng to Grlfflths

>(i§64:428) is a complex of elements in mutual interaction. Open

"'syEtems'are systems which interact with their environment, affect



thei% envifonment and are affected by their enQiroﬁment yvet stili
retain their own identity. Closed sysfems_do notvintefacﬁ with their
ehvirqnhent. | |

Getzels and c.utsa'(1957':424) saw’ the iyldiyidt’lal ‘fen'cvtio;riing
within the organization not only as hiﬁself bu% also as.ene who
occupied a particular roleAWithin the soeial system, ‘Owenfv(1970:169f
noted that.there ha&e éeen a numeer of ednceptual models of system
\theory developed ahd teeeed.' One of the most pepular ahd useful
nodels for expressing the eoeial systems concept hes bden the Getzel-
Guba model (1957:424)._'Thi; medel‘conceived of a\seeialueystem which ?c
involved two distinct classes’of pheﬁomena &hicp interact with each |
other buf Which are independeﬁf within'theﬁseives. The nomothetic
dimension,‘the‘first ciaee‘of pheﬁomena-contaihed all the elements of
the institution such ae~re1es, expectatiens aﬁd goéls« fhe othef;l
the'idiographic:dimensibn; epntained tﬁe elements of the individuai
uinhaeiginé'the@sociai sjsfeﬁ; hie*bersonaliéy‘and need diéposition.

The interaction ofg{heseftwp dimensions constitutes what has generally
“been referred to as &.social behavior,
) o o L A . o

It hasibeen‘poetﬁiaféé:that an organization is in a desirable
state when-it has achieved a-climate of.close'needsudemands_con—‘
gfuence} ArgyriS'(1957 175) agreed that a close needs-demands con— 

.bgruenceawas de31rable but also explalned that confllct between the

P

-1nd1v1dua1 and the organlvatlon was 1nev1tab1e. Argyrls (1957:177) ,;;_F“ 

— -

;suogested that an oroanlzatlon should deve10p an atmosphere whlch ’
- : T g
permit§ members to identify,“to ‘discuss apd:to work toward reduc1ngv

the cause of the conflict. _ o



(8N

Etzioni (1961) through his' compliance Eheory suggested that

another dimension of organizational life must “be considered in’addition

r

to individual needs and organizational demands., He postulated in his
. / . .

compliance theory that the method of attracting participants to an

ergapizafioﬁ had a defihite bégring on the observed organizetional
behaviotf -it wae‘Etzioni's contention that,o:ganizaﬁions which compel
their participapts to.jein, a Erisod fpr exampie, Qduld have a - |
mafkeﬂly different observed ergaﬁizetionéf%bedaviéf fhan dﬁfdrgani;:
R : : ‘ e 7 :
zation in whieh perticipénts‘may freely.come and go. bwensg(1979:l7lj
o o _ , .

noted: S | SR - I

: ,Arpwris;'Getzels and Etzioni provide us with geﬁeralities about

. the social environment of organlzatlonal life. . They utilize

_structures such as role theory, social systems theory, and
compliance theory whlcﬁﬁare helpful for conceotuallzlng the
dynamics of organizatichal behavior. ) :

Henry (1960:80) 'adap'ted an existing model, the Getzels 'and .-

Thelan Model'(lSGO) to the schbol-role'structufes‘and expeetatioﬁs

o

and DrOpoqec a model representlng the soc1a1 system of a school ] f;:7

(FigUre 1) 'Henry, as Getzels and Thelan (1960 80) chtured postu—1

lated the nomothetlc dlnen51on of the school conSLSted of ornanlzatlonal

R

froles and.thelidiogréphic dimension’conslsted ‘of the personallty

‘ structufes and heeds ef the individual. = -

In the work group 11es the mechanlsm by whlch demands of the

R

: 1nst1tut10n and the npeds of the 1nd1v1dual are modlfled j There ;s;a

’ dynamlc 1nterrelatlonsh1p in the. work—group s1tuatlon , Thlsvinter4

grelatlonshlp is not only an 1nterpersona1 relatlonshlo but also one of

an institutional—lnd;v1dual nature.: There is an 1nterp1ay betweep
the institutional requirements vathe Organlzatlon’and the 1d10—.'
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 syncratic needs of the individual oarticipants in the'organization.

Owens (1970 79) .observed that the shaplnc of the 1nst1tutlonal
_ role, the develooment of the cllmate w1th1n the soc1al system and the

verv personallty of the partlc1pants all dvnamlcally 1nteract w1th one.

anothel; Thls results in tﬁe observed oraanlzatlonal behav1or. Orcan1-"‘ﬁ

N

-zaulonal cllmate, therefore, can be conceotuallzed as belng the result

Eof the* dynamlc 1nterolay between nersonallty and organlzatlonal role‘

‘descrlotlon.- Cllmate is the oersonalltv of the organlzatlon, a result :

of the 1nteractlons between the 1nd1v1dual the work group and thet ' R

ilnstltutlon,

" RELATED LITERATURE

-Early‘Studies'of'Organlzational Climate - ‘
- | . - | | . | . B | “. " . . p N | : [ ‘ . [ A ’ . .
'”'Early,studies~ofﬁorganizational climate took the form'Of“

“observatlons of 1nteractlon° among 1nd1v1dual members of an oroanlza—ﬁ

‘tlon. In a fOurteen month long study of restaurants,yWhyte 19&9 302—8);3,.‘*

and a team of observers recorded the 1nteractlons amonc customers, walt— T

nresses, super§1s¢£s and others who worxed 1n.the restaurantc belno’
studled , The systematlc.observatlons showed.the:emotlonal‘1nvolvements
and the con llcts and tens1onslwh1ch exist”mitninlthe'restaurant work-
tgrousé:'d B ”

K tEarl# classroomiclimate studles also'follOWedithe‘obsernation
apnroach and concentrated on‘an eiarlnatlon of puoll teacher 1nter~
actlon w1th1n the Settlnﬁ of the classroom wlthall (1951 93—99), in a

vstudy of several hlgh school classes held in the Laboratory Classroom

vof the Un1vers1ty of Chlcago, deve10ped a soclal emotlonal cllmate“

‘ t

)
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. instrument'based on a Categorization of teacher statements and a des-;
cription of the resultant pattern of statements The Wlthall 1nstrument'
'was a set of seven categorles for Cla851fy1no all statements‘made by the

-

rteacher. ‘The seven categorles were nrouoed into statenents whlch were
lelther learner—centered or teacner centered ‘ .
The cllmate 1ndex develooed by W1tha11 (1951) was ntlilaed by
‘_Flanders (1951) ‘and by Perkins 01551).1 Flanders (1951 110). concluded ,
il that student: oehav1or whlch was. associated ‘with dnterpersonal anx1ety |
.ftoow prlorlty over behav1or oraented tomard problem achlevement Fhré S
d,thermore; teacher hehav1ors characuterlze'2 as teacher-supportlve e11c1ted
' 75ég5t;ve student responses whereas learner—centered.resoonses by‘the fﬁ
:tteacher producec posdtlve student responses;dh - |

Perk1nsr(1951 117 119) 1n a study of le teacher 1n—serv1ce ff

'fse581ons conducted bj pr1nc1pals concluded that croup cllmate,as

IS

' 7.neasured by the Nlthall 1n5trument renalned relatlvely unchan d through—hs

'-1-out the stucy., Group members‘ feellngs about themselves, thelr leaders

‘and thelr problem greatly 1nfluenced the klnds and amounts of learnlng

'achleved Perklns also concTUded that tenlens 1n the 1nd1v1dual and“ =

I1n the group affected grouo cllmate and llmlted proup learnlng.edin:ag -

]

'”summary statement, Perklns‘(1951 119)'concluded-

s

,'Cllmate appears to be a key 1ngred1ent in 1nterpersonal experlence,
for it will in a large measure deétermine the learnlng and satls—-
faction of. emotional’ needs of groups, the outcones vhich provide

a reallzatlon of some of the broader obgectlves of educatlon.vA'

Innacconne (1961 228 240) in a study ‘of the Jefferson School
System utlllzed observatlons, formal organlzatlonal charts, and related

1nformat10n to establlsh what was felt to be a representatlve plcture o

. of the 5001al systems of the school system Informal systems w1th1n ;



N .

' the organization were seen to operate quite independently of formal

systems when the need to do so was present.. - R o oo
Willower and Jones (1963) in a study of a junior higch school

~utilized thejobserver approach. to categorize the work-groun inter-: -

». . - ~:: L S : N . - o ‘ . ‘ . \ X "
actions of the stafi, The rezearchers found theat the staff work-group
“influencec nev, idedlistic¢ teachers into accépting.the norms of “the

v

informal work-group with regard to student control. = The clinate esta-
bYlished by the workagfbup~WaS’one wvhich pressured new, idealistic

-

“teaCHers;toAaccept»majOrity'horms.
These early studies involving organizational ¢limate.were help-
_ ful.in conceptualizing the clinate construct. : However, these early

studies were only descriptions of ‘behaviors, .They tended to be genera-. - -

G
lizations rather thansto deal with comparative data.
= .f'The'devélmeent,of Q}gahizationa?‘ciimate;indicés;forischools

has heen credited largely to Halpin and Jis associates and to Stern.

. and his-associates. Thesefindicesgéroyided'reéearchepSIWith;dimenSionsj

“to measure-faCtorsiwhichﬂcdﬁstitute the climate of a school and with_:ﬂ“u/// o
normative data from menv schools to-Jetermine more accurately how one -

RPN

school might compare with others.
v

The Orpanizational Climate Descrintion Questionnaire . = .;ﬁgﬁt[”

v
S :

_TheﬂQrganizationalﬁclimate~DesCription.Questionnéiré'(QCDQJ.

9

'wés_developed'by Halpin aﬁd:Croft as;a means to measure ahd chart the - °
‘differences in climate which characterize individual schools. ~One
" undérlying rationale .of the 0CD) was that a quality which can be

'5térméd organizétiona1 6limate'in fact existed, A second underlying
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_rationale Cf'the 0CDQ was that organiZationalfclimate was'closely‘

o _~related to the percelved hehav1ors of teachers and pr1n01pals

~ In developlnp the OCDQ Haloln and Croft (1963), whlle recog—.

nlzlng that there mlpht be numerous other factors at work, chose to

.

g

'ccncentrate_on‘the impactﬁof:{helprinCinal and teachias*on'the.Organi;“

"-zational ciimaten-“Haipin and -Croft also'elected,to develop an instru-

“ment for‘the:analysisfof organizationalcclimate at.the elementary o

school ‘level.

..Hi The OCDQIwasfdeyeloped fromVancanalysis'of.sewentx;pne.elemenf;‘

'_’tary,schools'fromasix different”regions,of'the'United_states; fThé x

-jciimate-of”each-sch061QWas.describediby the teachers and the principal

"1jon a set of leert—type 1tems.s;Thelanalysis'offthefresearchers“Was“?-nJ

v,

.based on the descrlptlon of the sample schools glven by 1151 respon— 3

”:,dents.-;?3°7.r

The slxty—four 1tems 1n the OCDQ were grouped onto elght sub—

jirtests whlch Were dellneated by factor analytlc methods. Four of the '

’”vgleloht subtests, Dlsengaoement Hlndrancé Esprlt. and Intlmacy,

L v
s

. pertained to:the CharactePlStICS'Of the faculty The other four sub—-

V;Ttests, Aloofness, Productlon Emnha51s,_Thrust and Con51deratlon,

pertalned to the characterlstlcs of the pr1n01pal From.the.scores,onQ

'the elght subtests, an organlzatlonal cllmate proflle for each school

© o was . constructed..

7

‘determlne 1f the proflles would constellate in a fashlon that would

| xﬂallow them to dlfferentlate between types of cllmate.v The resultu

was the 1dent1f1catlon of s1x cllmates whlch were env1s1oned to form a f.

The researchers then compared the school cllmate proflles to

a



22

'k’contlnuum w1th open cllmate at one end - and closed cllmate at the . otherr

end. The six organlzatlonal cllmates 1dent1f1ed by Halpln and Croft'

_ study were open cllmate,,autonomous cllmate, controlled cllmate,

'h‘famlllar cllmate gaternal cllmate and closed cllmate. Halpln and
'_YCroft'(1963 4) noteduthat by thelr deflnltlon, open cllmate was, the

=f'most de31rable. B ,
) - o
: The OCDQ has become one of the most popular and w1dely used i"

technlques for asse551ng organlzatlonal cllmate in schools, however, 1t

N

:flls an 1nstrument whlch 1s not w1thout controversy and crltlclsm. Wat-h.”!
'57k1ns (1968 54),‘1n dlscus31ng the use. of the OCDQ 1n Junlor and senlor‘]'

v;*hlgh schools, questloned that the results obtalned on the OCDQ were

?ﬁlheav1ly loaded toward the closed ‘end of. the cllmate contlnuum.t Wat— i'f

°

Vliklns (1968 55) went on to suggest that the flndlngs of the OCDQ made :

e xp11c1t the need to 1nvest1gate further the appllcablllty of the OCDQiy“f;t“;“

];?for use w1th1n the larger secondary schools._xfi;i;}“

Slmllar CrlthlsmS of the OCDQ were expressed by Morrls (1963)
iriln a: study ut111z1ng the OCDQ to class1fy 146 schools on: the bas1s ofaf__f;
“hthelr organlzatlonal cllmates;; Thls study also 1nd1cated that |
:;;seCOndary schoolsvwere heav1ly loaded toward the closed end of the
icllmate contlnuum.‘ Owens (1970 183) corroborated thls concern that .
the OCDQ-was not well—sulted for use 1n larée urban-or‘secondary-l
y;SChOOlS R t_lff“ _j‘f;*},xfg’n ;’.}i-. %,j L .
Another area‘of contr0versy surroundlng the OCDQ was that Onet

v:_cllmate for a school mlght not be an. accurate compllatlon of the
’ .

varylng cllmates w1th1n a school. Members at dlfferent levels of the] p_
S o

:organlzatlon might v1ew the cllmate of the organlzatlon in dlfferent ff

ways. W1th regard to the OCDQ, studles by Gra551e and Carss (1971)

™



, and Og11v1e (1973)\1llustrated drfferences ln pegaelved organlzatlonaliu
| cllmate at dlfferent levels of the school hlerarchy and posed the iﬁ
't*problem of whlch organlzatlonal cllmate 1s truly representatlve or
“.1mportant ' N
Although the OCDQ 1s usually‘admlnlstered to teachers and '
» ;admlnlstrators only, Frlesen (1972 97) in revlewlng a study ut11121ng .
the OCDO and ellcltlng responses from all levels of the school hler—
archy, 1nclud1ng students, ielterated that dlfferent members at

jdlfferent levels of the school organlzatlon mlght v1ew the cllmate of

- the organlzatlon 1n dlfferent ways. Frlesen questloned Wthh level ofﬂ

L1

*_the hlerarchy percelved most ,a' ly the cllmate of the school

leen that at dlfferent levels of the organlzatlon there mlght»fh

“.ex1st dlfferent percelved organlzat14 al cllmates, the questlon whether

P

'x
]

:_the perceptlons of members at one level are more 1mportant than the

,'li'perceptlons of members at another level arlses Blshop (1971 209)

contended that the student level, rather than the teachep or admlnls_ l“if

' f_’trator level,‘was the most 1mportant cllmate 1n the SChOOl settlng._

E Yet another’ ea of concern regardlng the OCDQ, accordlng to d[f]

.'LOwens (1970 183) was that the s1x cllmate types 1dent1f1ed by Halpln

and Croft (1963) were arbltrarlly 1dent1f1ed and that subsequent l,f_ 5

:{'researchers have 1dent1f1ed both fewer and more types of organlzatlonal

f_cllmates.j

. The Syracuse Indexes -

Worklng 1ndependently of Halpln and hls as5001ates, George

- Stern (1956) ‘and- others developed a series of 1nstpuments to descrlbe h
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2
F(;.

and measure orgahizational climate., -
. Stern's measures of organiZational CIimate were based on the

LB

need - press model of personallty as developed by Murray (1938).h

¢

Murray (1938 124) nostulated that hUman_personallty was theiproduct5o£ o

“the 1nteract10n between personal needs and the env1ronmental press or

env1ronmental pressures whlch led to adaptlve behav1or. Behav1or was,
‘seen as a functlon of the congruence between personal needs and env1ron-i

<

mental pressures or*envlronmental preSs.

'ZiStern (1970 6) deflned needs as organlzatlonal tenden01e@

'whlch appear to glve unlty and dlrectlon to behav1or. Stern (1970 7)

went on to noté that needs are taxonomlc cIa551flcatlons of the

pontaneous behav1ors manlfested by 1nd1v1duals in. .

‘

ansactlons._ A need 1s consbdered functlonal 1n character:!h

< e . .}

fed w1th the goals whlch an 1nteractlon serves for the

3 and-ls*revealedjin theimodesvofjbehav;on;employgdrby-;héf:;.-

nv1ronmenta1 press was deflned by Stern (1970 8) as a taxo—

’nomi las31flcatlon of characterlstlcs manlfested by aggregates of

By

NN

. ‘\, ) . . ,
1nd1v1duals_1n thelr mutual transactlons., Stern (1970 7) 1ndlcated
".- . .

i

that press referred to the phenOmenOIOglcal world of the 1nd1v1dual

Press 1s conSLdered a comblnatlon of‘the unlquely prlvate vlew each f“

Cae

person has of events 1n hls env1ronment and the shared v1ew of the.
same event w1th other members 1n the 1nd1v1dual's env1ronment

Stern and others evolVed two types of questlonnalres to
: P K. R

determlne the need - preSS factors whlch 1nfluenced the formatlon of

rganizatlons.v Stern (1971 4) adapted the j01nt concepts



"?“?{In these questlonnalres the\respondent 1s asked whether the events a

-

T

of need and press to explore the’ consequences of representlng the o
MR

Y

person and hlS env1ronment 1n common terms .to conduct normatlve in- CE

ae -

t

"vestigatlonSxof llfe space.'

' The Act1v1t1es Index was developed by Stern, Steln and Bloom )

LY

(1°56) to measure the psychological needs of the 1nd1v1dual The,l L

'questlonnalre con51sted of descrlptlons of three hundred oommonolace }l

- .
- Sy

’dally act1v1t1es._ The respondents to the questlonnalre were asked toff

' 1nd1cate the-éct1v1t1es whlch they would prefer d01ng and whlch acthltles

-
-

'.they would reJect The three hundred 1tems were carefully develOped
\ B R q . . K o & N
samples of behav1ors whlch reflected thlrty need categorles (Appendlx G)

a

The Act1v1t;es Index prov1des the researcher w1th a v1ew of an 1nd1v1- 3‘”

'dual s need dlmenslon as 1nd1cated by the 1nd1v1dual's scores on the f'

B

.'u’thlrty,need categorles._r“fl 7l5 : '.,j,;; }”

A parallel set of env1ronment questlonnalres were developed

[
P .

f;whlch llke the Act1v1t1es Index, llsted three hundred typlcal events.,,ff

-

e

”.?i.icould or dld occur w1th1n hls partlcular env1ronment The three

,. S .
SR IR

~tfhundredrevents descrlbe the env1ronmental press of the 1nst1tutlon 1n s

:fquestlon and are based on the same thlrty varlables as the Act1v1t1es

:;,_

| :‘-'Index. Hoy and” Mlskel (1978 160) note that the parallellsm of need
'“i,and press 1s relatlvely easy to malntaln 1n the Act1v1t1es Index and

"the related env1ronment 1ndexes.?,.' 3 -T%;¥é;_"

The College Characterlstlcs Index develooed by Stern and Pace Co
N AT D ' : ‘ ‘
~f.1n 1957 was the flrst of the env1ronment 1ndexes to be deve10ped Each

,.,.

"'of the thlrty need categorles (Appendlx C) were reformulated 1nto : %:

'h‘lparallel press varlables and the College Characteristlcs Index was ACEJI;Q;

R
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T oas

deve10ped to’identify the personality‘of'the college. ?

“Stern, and Stelnhoff (Stern -1970: 261) developed a more general
enviro%nent.lnoex for uSe.ln.schools and other organlzatlonsf Thls
index;»fhe Organizational CTimate Index (OCI) containedvthe same
thirty variahlesras7the CoiiecepCharacteristics I?déx.in:an attempt
‘to‘determlne the envrronmental press or the cllmate of the\ofgani- ﬁ{

‘zation. The Organlzatlonal Cllmate Index cons1sts of three hundred

~

:true-or falSe.statements regarding the“organization's env1ronment. %
Thelresponses‘were-used'to conpute thirty enudronmental press”SCores
slmllalr‘ to the Collége Gharacterlstlcs I,ndex. o S

h.; Through factor analytlc methods Stern (1970 261 269) reduced
these-thlrty press scores 1nto six flrst or&er factors whlch were
intellectual climate;'achievement‘standards,;practlcalness,;suoportive;
ness, orderllness and 1mpulse control. These faotors 1n turnnxere
comblned (Stern 1970 269 275) to produce two second order factors,

Developmental Press and Control Press.’ Developmental Press (Stelnhoff

.

r ' :
Tand Blshop 1974 40) refers to the ablllty of . an organlzatlon to support

satlsfy and enhance self—actual121né$behav1or. Control Press refers '

[ . ; v

to those characterlstlcs w1th1n the env1ronmenta1 context whlch re—.‘
'strlct and 1nh1b1t personal express1veness and spontanelty

3

"ﬂ”h. v»Stern (1970 272) noted that theoretlcally four types of organl— )

‘zatlonal cllmates could'ﬁe conceotuallzed when Developmental Press and

Control Press are represented On an axls (Flgure 2)

!
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FIGURE 2: Types of Organizational Climates “
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Research by Owens and Steinhoff (1969 259~263) suggested that most

12
publlC schools tend to fall 1nto Ouadrants II and’IV~’ 5oy and Miskel

(1078 164) 1ndlcated that the Organlzatlonal Cllmate Index had some-
what limited use due to its.extended length. However, the Organlza-

.‘l
tional Cllmate Index has been used effectlvely to dlfferentlate among

the climates of sohools. Hoy and Miskel pointed out that the OQrgani-

- zational Climate Indeivhas made';mbortant distinctions_among schools

n
R

.in large urban areés”wheréhhomogeﬁéity‘among schools has been assumed.

A number of envirénmental indexes or climateyguestionnaires

related to the,Organizational,Climefewlpﬁekrhave become available.

S "



28

These related questionnafrés were developed to examine the organiza-
tional climate in‘a variety of specific environments. Among these
instgyments are the Evening Céllege Characteristics Index devéloped by
Stern, Winters, Archer, and Meyer in 1961, the Higﬁ School Charactéris—
tics Index developed by Stern in 1960, and the most récent énvironmenf
; index, the Elementary and Secondary School Environment Indek,’déveloped
by Stern in 1973, . '. -, |

" The environmental index which was used in this research project,
the Elementary and Sécondary-School Characteristics Indek.(ESI), is thé
‘most\recént of fhe'environmentkindexes; The}EéI'ié a shorf férm
environmental index containing sixty—pne true or false items developed
for use with students from grades four to‘thlve'(Appendix A); Ihe{?»
test manual (Appendix A) which~apcompaniés the ESI-notes £hat avfacfor'
analysis performed on a sample éf 6,733 respondents to tﬁe‘High School
Cﬁaracteristics Iﬁdex Queétioﬁnaire was the basis for the creation'of>
the shortér ESI.> | |

'The ESTI contains sév§% first order factors which are intellec-
" tual climate, ekpressiven;is,ggroup social life,fpersdnal’dignity/

supportiveness, a

4

chievement standards, orderliness/control and peer .

group dominance. These first oqder factors are combined to produce:

! . .
~three sécéndgordef scores, ﬁevelopmentaiipress,'orderlinéés/ééntrol
,iand pééf group dbmihanpe; , | | |
| Tﬁéisyrgcﬁse”lndexes, iike‘the Organiéational Climate Déscrip—,_
tion Qués.tviop'naﬁire: déyé;oped by Halpin and Croft, are not without
'crifiéism::'ﬁéyéon:§i§72}343—344) ih a review of the enQirdﬁment’

’ indekés developed by Stern prior to the developmeﬁ%‘of the ESI, cri—



ticiéed the environﬁent indexes with regard_to the norms pfovided.
‘Layton (1972:143) noted that norming procednres for the Coilege ‘
Characteristiosylndex, the Hth School Characterlstlcs Index and the .
Organizational Climate IndeX»were haphazard.i Skager (1972 346-347)
noted that the‘High-Séhool CharacteristiCS‘Index does seem to success—
fully differentiate between types of.high schooiS‘andZSUggested that
" more use offthe High School Charaoteftstios‘lndex was necessary before
conclusions regarding its abilities could be made. Skager (197é:547)
j.noted that the real question‘regarding the use of‘the Highchhool
-Characteristics Index was'whether'or not a researcher wanted‘to>des—
Cribe a high schoolein terns of presses faVOripg~the exofessi%n of ‘the
partioularjset ofﬂpersonality.yariables chosen;.oflinytermsfof other:
K types'of variables. - Hoy_and‘Mishel (1578:164)l;ndioated'that research
- with the Ofganizational‘Climate Index,»the-mostiyideiy dsed of the,:
SyracuSe Indexes, was stlll somewhat llmlted Hoytand’Miskeiewent oni
'to note that the extended length of the Organlzatlonal Cllmate Index :;
Questlonnalre'could be the canse of 1ts llmltedvuse Skager (1972 347)
made‘a similar_ohseyvation fegarding the High SchoOl Characteristics

Index, and questioned the length of the instrument.

" Related Satisfaction Literature

: A,signiffcant poftion'of this research project concerns stu-, -
dent satlsfactlon. Theoretical constructs whioh are identified'with -
.satlsfactlon research are presented 1n thls section, d

Satlsfactlon is deflned by Dunn and Stephens (1972 318) as’

"a feellng whlch has arlsen in the worker as a response to the total.
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job situation." Vroom (1964:99) defineslsatisfaction as '"'the affective
‘orientation of indiyiduals toward:work_roles that theysare presently |
occupying." Similar definitions of_job‘satasfection are expreseed by .
Locke_(1969i314), andtsnith (1967:343); Satisfaction:wodld besthbe
conoeptualized es a personalistio evaluetion hy the indiwiddal‘ofv
his job situation or his work enwironmentr

,A nuﬁber of theorists have offered ineights.intovthe nature
tfof jph satiefaction.. Loeke’(1969:316)'postuiated that satiSfaction
s the feeiing:of pleaeure‘end displeéedre‘related o the degree éf

L )
_need attalnment experlenced by the 1nd1v1dua1 1n the work experlence

\

'Globé (1976) and Perzberg (1976) stated ‘that the amount of
.satlsfactlon experlenced from. the work 31tuatlon was greater than
' the degree of satlsfactlon experlencedyln other envlronments.
“Schoonmaker (1969) contended that the - 1nd1v1dual through the work sit- -
'"uatlon satlstled nersonal needs and develoned a eense of 1dent1ty..rAe

a result,vjob setisfaction has been cons;dered,ani;mnortant-1n01y;duel_tin

.yneed-hawing imnlioationéAfop feeitngsfof'eelfeworthtendtpereoneiIhental"
~health N | . : | | .

' Theorles of JOb satlsfactlon are cheracterlzed by Locke (1969:
fl 321) accordlng‘to whether the determtnants of job satlsfactlon r351de
» [

isolely 1n the 1nd1v1dua1's m1nd the JOb itself or. whether satls—'

factlon 1s v1ewed as a result of the 1nteract10n between the 1nd1v1dual
) . N . 3

- and the work envxronment R : 5t
The satlsfactlon theories of Schaffer (1953) Maslowv(197o)

and Porter (1975) contended that the determlners of satlsfactlon

| resided withln the ;nd1v1dua1 Satlsfaction has been seen as belng
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related to the degree of indiVidual need‘attainnent'

' Schaffer (1953 3) theorized that overall JOb satlsfactlon was
dlrectly related to the deoree to which an 1ndiv1dual s needs that
.‘could be satlsfled in the JOb s1tuat10n were actually satisfied

Maslow (1970) described satlsfactlon as a hlerarchlcal arrange- )

Vnent ofvneeos. An ind1v1dual'was seen as proceding through the |
hierarchy from the lower phy51olog1qu needs toward the hlghest level
self—actuallzatlon. Arranced 1n order fron lowest to hiohest the need
' categorles were phys1ologlca1,'safety andisecurity, belonglng, love and
\soc1alaact1v1ty; esteem and self—fulflllment | It was postulated that
an 1nd1v1dual would move fron a 1ower.level need to a higher level when
“ the\lower level need was fulfllled to -an- adequate degree | |
LPorterland Lawler (1975).mod1f1ed Maslow s hierarchy by stig— R
ﬁ'gestlng that the satlsfactlon hierarchy could be wiewed as hav1ng.twov
‘dlstlnct categorles.: Porter and’ Lawler (1975) grouped the lower level
dphysiolooical and” security needs 1nto the lower level of the two step isd'
f;yhlerarchy. ‘It;wasksuggesteq.that»thes: needs werehsatiSfied‘by ont— |
;cbmés which weredexternal.tO‘the'indiwidual. Maslow's.hiéher‘levelv
'needs were placed 1n the hicher level.of the two step hierarchy

Needs at thls level were seen to'be satlsfled by outcomes which Werei_’
edinternal to the person. "kl ”"‘
,'/‘ii : Hergherg (1959 5—7) in hls Two Factor Theory of job satis—. /1J
faction perceived{the determinants of Joh.satlsfaction and dissatis—
" '-':facrtion as beino ‘solel’y in the job itself.” Herzberg (1959:44-49)
icontended that the factors that contrlbuted to satisfaction were

different from those factors which contributed to dissatisfaction.



Job satisfaction and Jjob dissatisfaction in the Herzberglmodel were not-

seen as ooposltes but rather as’ completely dlfferent phenomena.

Herzberg‘et.al (1959) 1dent1f1ed motivators as one set .of
*ﬁfactors related'tO'job content.v Herzberg's motivators included‘
'rachievement; recognition, work itself, responsibility, and advancement."

‘

A second setrof factors called hyglenes Were,relatedgtobthe envirbhl"”
o ﬁéntal.setting: dHyéiene/factors:inCluded pciicy’and adninistratlon,;
interpersonal relations; supervision; salary, working'condltions; ;;l
‘status, securlty, nos51olllty of growth and personal 11fe.i The:fule :
flllnent of the hyglene factors were‘seen to prevent dlssatlsfactlon =
vxr.but‘could.not‘contrlbute_tomsatlsfactlon;‘ The fulflllment of the-':
mitlvator factors oould lead to JOb satlsfactlon.li L/_ BRI
VA thlrd categorv of Job satlsfactlon theory llnhs satlsfactlon i
l'to'both 1ndiVidual characterlstlcS and.thevworkvenv1ronment. lThls :'
K .approach to.satlsfactlonvls termed the 1nteractlonlst framevork
;Theorlsts of thls framework emphas1ze the subJectlve processes whlch
.occur:vithin the'indiv1dualvln'the work envlronment.- | B
An example of 1nteractlon theory 1s the‘equlty theory Lauler :'

.(1973) 1ndlcated that 1n thls theory the degree of SatlSLaCblon ls At'h
determlned by the percelved ratlo of what»a oerson-reoelveslf?qm his
. JOb relatlve to hls 1nputs 1nto the JOb ,'The major'orocesses ldentf“

1fled by the equlty theory are percelved Input—Outcome Balance and

Q‘\ . . .
.538{21 Comparlson.
In Input—Outcome Balance, 1nputs are the attributes brought

“to ‘the JOb whlle outcomes are what ‘an 1nd1v1dual receives for hlS :

-1nputs. Inequlty may be perceived to occur when the ratlo of outcomes3

B
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to inputs-ls'unequal.
| 'r’SociaIlconoarison.intoltes_a-compariSOniof onefs‘inouts\and
returnsVWith”the perception'of thoserf another.perSOh.
\ . ‘- L ; :Abv R -
: ”,,;HELATED RESEARCH =
;

. Related Orparizational Climate Research -~ - . = .«

The‘studies~reViewedfin;this sedtion relaté'td fhe s%udy‘of
oraanlzatlonal cllmate and the relatlonshln between percelved organl—};f‘n-;ﬂ
"zatlonal'cllmate and other external var1ables~i Owens and Stelnhoff

‘;(1969) utlllzed Stern s Organlzatlonal Cllmate Index 1n a study of
Vitwenty;one<New.Yorku01ty-schools to;determlne’cllmate_dlfferencesvln'h
‘dschools oartlcloatlng 1n ‘a spec1al pPOJeCt entltled the More Effectlve“id

Ly §

';g‘VSchools PPOJeCt (MES) The study concluded that w1de‘d1fferences B

i ex1sted in the MES schools Schools w1th hlgh Developmental Press had

‘ f‘relatlvely hluh concentratlons of Puerto Rlcan and whlte puplls inl .

»contrast, 1n schools w1th hlgh percentages of black puplls, teachers

.loercelved the cllmate to contaln hlgh levels of 1mpulse control
[h(owens and Stelnhoff 1969 261) | | |

Stelnhoff and Blshop (1974) utlllzed the Organlzatlonal Cllmate
,Inde# in a study of seven hundred flfty—seven full—tlme and part—tlme |
a:graduate students Stelnhoff and Blshop (1974 48) concluded that of ‘e}[
:':the forty-two instltutions whlch parégylpated 1n the study only three .f
nlfested the environmental characterlstlcs deemed 1deal by graduate L
‘”students, and then only in dlrectlon rather than degree. | |
In an evaluatlon of results from 1 076 subJects uslng the

ngh School Characterlstlcs Index, College Characteristlcs Index, and
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' the Organlzatlonal Cllmate Index, Stern (1971) 1dent1f1ed common
_ tralts ‘of spec1flc school types. Stern (1971 9-10) concluded that

”’schools w1th hlch developnent scores are commonly small, ellte, non— L

,sectarlan /prlvate, resldentlal, exoerlmental, or. undergraduate

¢

f3llzllberal arts colleges.f ngh developmental schools had more women f

-than men, lower staff student ratlos, more 1nstructors w1th Ph D

. -8 . : f
\

.for larger llbrarles. ngh develonment schools also were characterlzedd‘(ffli“

c__ﬁby brlghter students and more dlstlngulshed graduates.,’ti_fgf. L

“~,ff Low development schools were elther small unaccredlted schoolsf

'ﬂ'w1th llmited res0urces or large publlc 1nst1tut10ns w1th many proErams;fhrL“ft"

ngh development schools reported slnnlflcantly fewer problems el

‘;pfw1th staff and students than hlgh control schools._‘ngh control “.‘-j:;f"

-

"L} schools were “oft two types'5 one type exhlblted -an extenslvelv organlzedihn”
‘hi‘peer culture whlle the other type manlfested hlgh levels of group co—

-heslveness and adnlnlstratlve superv1s1on.;“”'
) S SR

Secondary schools w1th hlgh develOpment scores were prlvate.' g =

7f:.exper1mental laboratory schools or. public schools 1n more educated :;f3*"

| Payne and Pheysey (1971) reconceptuallzed Stern s Organlzatlonal- ST

PO

fCllmate Index (OCI) accordlng to the concepts approprlate to the bus1—_,d'
ness organlzatlon. The resultlng indtrdment was called the Bu51ness ,§1j~‘
vte Organlzatlon Cllmate Index and was tested on. a sample of one hundred N

and twenty Junlor managers from more than one hundred dlfferent

o

‘companles., Factor ana1y51s of the results 1nd1cated that the two main'

factors whlch distlngulshed buslness organizatlonal cllmates were
B . 3 - . "A" \ -

3

4 organizational prOgre551veness and normatlve control

T
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Choo (1976) studled the relatlonshlo of 1ntelllgence,.sex,w

and selected home. background varlables w1th student perceptlons of

<
B oo

hlgh school env1ronment as. determlned by the ngh School Characterlstlcs

..\'Index (HSCI) developed by Stern An addltlonal aspect of the study
“;was to- 1nvest19ate the 1ndenendence of the Activities, Index of per—'

\'[fsonal needs and the ngh School Characterlstlcs Index of env1ronmental
'szressures.'

The samole con81sted of three hundred thlrty—flve fourth year

Iﬂh students ln four government senlor hlph schools 1n metropolltan Perth

',tAustralla. The results 1ndlcated that student percept;ons of thelr
:,env1ronment were’ 1nfluenced by thelr sex, 1nte111gence,»educatlonal :h
,ﬁ'asplratlons, mother s occupatlon, and personallty.n Choo (1976 209)

'noted that hlstorlcally the ngh School Characterlstlcs Index has been t:

'ﬁtv ”used to measure the overall env1ronment of a school rather than 1nd1v1-;;1_':

”E;dual perceptlons’of the env1ronment The results of Choo's study :? =
'.(1976 209) sugaested that more emphas1s should be glven to 1nd1vidual
'3d1fferences in- the perceptlons of the env1ronment and that the aoprop—.‘
. N - : .
.'rrlate un1t of analys1s is. the 1nd1v1dual rather than the total school R
VIh enyrronment* Choo (1976 209) did not rule-out the use of the ngh |
, i

. School Characterlstlcs Index to measure total school env1ronments by

"polntmng to'the weak nature'of~the.51gn1flcant'correlatlons between
' « . R R
[ i
_vthe ngh School Characterlstlcs Index scales and the student varlables.

' fﬂChoo states, "Thls suggests that the 1nd1v1dual dlfferences in. per— ;
,'ceptions of.the'envxronments of the.school are.unlmportant--that 1s,j
'ind1v1duals tend to agree in thelr perceptlons of the env1ronment"

fThe study conducted by Choo’ also showed that the Activ1t1es Index and.y;:

' ’;;;'the ngh School Characteristlcs Index, although parallel 1nstruments, ;l



'wereifactorially independent.o
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each other 1nd1cat1ng that student's"

perceptlons of the school env1 onment were largely 1ndependent of thelr' '

perSOnalltles,'
' ;Feldvebexl(léesi'use‘ thé Organizational Climate Descriptlon

Questlonnalre developed by H'lpln and Croft 1n a study of thlrty o

. schools 1n northeastern Illﬂn01s. The researcher was 1nterested 1n

the relatlonshlp between th organlzatlonal cllmate as descrlbed by ’

{:student achlevement;level

.

fof‘the-communlty; A second flndlng 1ndlcated that a pos1t1ve relatlon— R

:tRelated’Satisfaction Research hgﬂ-,bﬁr-\‘

'h a number of student varlables lncludlng age,_sex, years wathln the

icllmate. Although thls research progect dealt w1th hlgh school stu- ‘

;avallable for the purposes of comparason.-

the Organlzatlonal Cllmate'Index and student 5001o—econom1c status and Coe

Y

: S .
cllmate as deplcted bj the Organlzatlnal Cllmate Descrlptlon Index

.(M.v{q_,v,

as not1231ated to the 5001o~economlc status of the communlty.i However,.-‘i~

the Hlndrance and Conslderatlon suhtests,vwhlch is-a descrlptlon of

the prln01pal's behav1or, was 31gn£¥§cantly assoc1ated w1th the class

Hf shlp dld exlst between pupll achlevement and the Productlon Emphasls fhv}st

v

- and Cons1deratlon subtest scores of the OCDQ

'.SatiSfaction'scoresEin thiS'research projeCthere»felated tOlQ?

s .

prganlzatlon, achlevement, attendance and percelved organizatlonal

.dents,.some parallel studles of JOb satlsfactlon w1th adults are
b . :

S

Research by Porter and Lawler (1968), W11d and Dawson (1976)

:"and Rlce (1978) 1nd1cate that 1ncreases 1n satlsfactlon accompany

e

The results 1ndlcated that the overall ,ff;jh'
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Ny increases'in th?,age*df adult subjects.kyln this'research progectftheﬁ e
rangelof,age.differencesvamoné.students is betweenione-and:four years, :
" a much shorterttimefneriod than‘the‘range of.age_differenoesvlnithe‘v
“,studies:previously.cited | | |

Job satlsfactlon of males and females in eoulvalent o0s1tlons-

e

fisfmore similar'than,different. Studles by Deau> (1974) and horman

"(1971) p01nted to 51mllar1t1es. “A_study bv Lawler (1971) reported

Jthat 1n s1uuatlons of comnarable pay, females were more satlsfled thann.

._1fwere males. Rlce (l978) 1n a study of pr1nc1pal s satlsfactlon 1nd1-u

’7'cated s1m11ar s1cn1f1cant sex dlfferences ex1sted 1n the degree of

Al . s

”',satlsfacglon of male and female pr1n01pals.;‘ln¥% ﬁ”‘vt':'

’

The relatlonshln between Job/satlsfactlon and orcanlzatlonal

"ijclimateTWaslxnvesv' ateo'by Schnelder and Snyder (1975) ina study of;ff"

omoanles 1nvolv1na flve hundred twenty—two 1nd1vr—>

,_,,

'Edflfty llfe 1nsurance:

“'yfduals.v Schnelder and Snyder (1975 327) concluded that organlzatlonal ‘f3ﬁft‘"

‘cllmate and satlsfactlon were not equivalent, and stated that / f}/'
'lorganlzat16nal cllmate measures whlch are Spe01flcally de51gned to

':’dreflect oroanlzatlon/descrlptlve rather than 1nd1v1dual/evaluat1ve

dlfferences would reveal even greater dlfferences between the two f7f:;:5

> constructs. Itégpould be noted that the ESI whlch was used in- thls o
vit:researCh progect lS a descrlptlve measure of CIImate';f_?

Schnelder and Snyder (1975 326) noted that cllmate and satls— R

ﬁactlon were deflnltely correlated thereby 1nd1cat1ng that a relatlon—'

. Shlp exlsted between the characterlstlcs of the organizatlon as. per—
S _

“5,ce1ved by employees and the ind1v1dua1 evaluatlon of the organlzatlon. {{.”f

Schnelder and Snyder (1975 326) also concluded that persons‘fi-f-",':

*

v
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who had;p- ferlntlons of the cllmate of their organization

gthe most satisfied.

r data - than were percentiOns_df climate. B o S R

e

giide thifresearch project.

];Hypotheses Concerning the ElementAgy:éndnSeeondaryﬁéehoelnEnvirenmenti;f

S Index-(EqI) R

'~ _school's organizational climate by students enrolled in different = . i

g 1flcant dlfferences between the mean scores on
as determlned by the school under study and the norms _1"

‘“‘ﬁestabllshed for the Esz.,._ﬂ.;i' 8

T R R U T S IR I O S B T o
'5;}progfamé:of‘studies‘at.the.schoolrunden.Study.:r ’

S : . L o .a.'._ _ . ; ) o o :
.;There are no s1gn1flcant sex dlfferences 1n the perceptlons of Ul
'-?,ﬁthe Brganlzatlonal cldmate of the school under study ac detere sed"

"l'fi:mlned by the ESI
"zt‘AsﬁﬁThere are no s1cn1flcant dlfferences in the perceptlons of the *jH-;f,n;f:f d sff

: dorganlzatlonal cllmate of the school under study by students e

‘j_groupedfabcordlng to thelr-future plans;v5:7;

BT There are no 51an1f1cant relatlonshlns between the organlzatlonal;'-::'t o ; ;

t’cllmate subscales of the ESI and the aoe of the students.iil

sy



'_ha&é;attended the_SChool under'study,

. attendlng the school under study.

\)

R climatelsubscales[cfftherESI:and the number‘of_years‘students R

oy

K

PN

kS

7“ﬂ*c11mate subscales of the ESI and the average marks of studen

\v

fThere are no s1gn1flcant relatlonshlps between the organlzatlonal

"fcllmate subscales of the ESI and the nUmber of classes students

"v

'?at’the'school under studyvhad:mlssed more.Or leSS‘dellberately; d.f

i

‘erhere are no slgnlflcant relatlonshlpSrbetween the organlzatlonal

‘.gfcllmate subscales of the ESI and the satlsfactlon scoresxsd,f

o

ﬂnypothesis:Ccncerninérsatisfacticnxéccresf._"

k.\ N N
N
TR

'tigagl

",’scores and student age.‘w-jf;-”

-é

: A;Sbeés and;the numb¢gf

AR
) . .\\\ k

‘fﬂ_;study.ﬁfg o

PR

.'} under studv.~, T

L

There 1s’nov51gn}f1cant.sex dlfference tn satisfactlon scores as
d%fermlned hy‘the student 1nfornatlen-uuestionnalretsit?’”ﬁm
There are‘no 51gn1flcant dlffenences‘in satlsféction scores of
S . S \V~‘ff< R .
students groupéd accordlng to thelr future plans.;d“fVN

St
{

-

There are no slonlflcant reiatlonshlps betveen the satlsfactlon ~;1:¥

i .
S

6 4‘ "v

g

i)

f years students have attended the school

{w?tb,t

e .

There are no slanlflcant relatlonshlps between the satlsfactlon f o

scores and the average mark of students 1n thebschool under 1u-’”

e
R RN

N '
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f*?ﬁﬁ & are no Significant relaticnships betWeen the crganizaticnal\'f

fThere_are no"significant relationships hetween thetorpaniéational. L

There are no 51gn1f1cant relatlonshlus between the satlsfactlon S

: .
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‘There are no significant relatioﬁ%hips'bétween.the satisfactien

by students in the school under study.

& ,

scores and the number

. ‘
y - o,

.
, .
.
. , .
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of classes missed more or less deliberately
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" CHAPTER 3
o INSTRUMENTATION. AND DATA COLLECTION .

Instrumentation

"
4

‘The Elementary and Secondary. School Environment Index ‘and the

Student Information Questionnaire werefthevtwo instruments which wefé

‘used for thi; reseafcthfpjept;- Thé Elementary and Secqndary,Séhool

'EnVirqnmeﬁﬁ Indeg‘was uséﬁtfp mé;sﬁre the perceivgd'orgéniza£ioﬁal‘

Qlimaﬁe of thé school undéf;stu@y. The ESI Qas aeSiéned by George

Stern ﬁo measure.andffplintefrélgte‘the‘péréopaiit&,éf needs of the
\ - S

individual with the psychological characteristics or press of the -

o’

environment in which'the individuals go to sch@bl. In addition to its

];ﬁse in secondary S¢hoqlsl‘the EST may,aléo be used at the grédes four
. L o - . " .

*to sikx levels in elementary schools. -
The Elementary and Secondary Schdbl‘EnvigphmeﬁtvIhdex_is based

. on thirty need press ‘scales (Appendix C)Jdéaring with a wide vaﬁiety

" of personal needs and. énvironmental demands. These‘thirty'heed press
» o . ‘ - . o <o - . -
scales have a structure which is represented by seven.first’order

factors (Table.l);

= °
3

The seven first order institutiqnal\dimenSions"wereﬂcombined

"

to produce second. order drea scores.

Do
L

Area I - Developmental Press

This area was a combination of Intellectual Cliﬁate,jbxpreq—l

1

siveness, Group Social Life, Personal Digqity,‘éupportiveness and "

‘.Achievement Standards. Schools with high scofes:in‘Area”I‘émﬁhasized )

. ‘- <
+ ; s .
Sy

I A I
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TABLE 1 . .

ESI FIRST ORDER FACTOR QEﬁINITIONS

" FIRST. ORDER SCORES

1. Intellectual Climate

The items that comprise this factor are intended to reflect the
qualities of.a staff and plant speC1flcally devoted to scholarly
activities in the humanities, arts, and social s01ences. A high
score indicates a great deal of attention to these areas by the y
"school and implies the presence of such facilities as good lib-e -/
raries and laboratorles. In such a school, "1ong, serious dis-
cussions are common among the students," “many students would be
interested in hearing-a talk by a famous sc1ent1st " “course of-
ferings and faculty in the social s01ences o e 1n the natural
sciences ., . . are outstanding," etc.’ :

(Fantasied Ach}éﬁement, Humanities/Social: 801ences, Reflectlveness,
Ego Achlevement, Sclence, Understandlng) ) -

2. Express1veness

-_Thls factor prlmarlly suggests a form of aesthetlc awareness and

, Iemotlonal participation. It is concerned with Opportunltles of-
.fered to the student for the development of leadership potential

~and self—assurance. Among the activities serving this purpose are -
debates, projects, student drama and musical productlons, and
other forms of participation in hlghly visible, creative arts.
(Change, Sensuallty, Humanltles/8001al 801ence)

"3, vGrouo Social Life
The env1ronment implied by high scores" on thls factor 1s fun—lov1ng,b_
~friendly, and actively outgoing. Mutually supportlve group actl——
vities among the student body are common and take on a.warm,
friendly character, more or less typlfylng adolescent togetherness.
(Play, Emotlonallty, Afflllation, Nurturance, Exhlbltlonlsm)

-4, Personal Dignity/Supportiveness - ‘ s _;!» .

. Schools with high scores on tnis factor encourage autonomyiamOng'

- students but also allow for the expression of dependency and de-
fen51veness that 1s often found in elementary and secondary



R

schools, "teachers take an interest in the étudents," and do not
make them feel like babies. Such climates tend to be non- .
authoritarian and allow high levels of self-determination.

- (Assurance, Defensiveness, ObJect1v1ty, Blame Av01dance, Tol-

lerance, Suppllcatlon)

P

‘Achievement Standards o S - ,

Schools with-high scores on this factqr set high standards of
achievement for their students. ' In such schools, '"most students -
take their school work seriously," .'students work hard at every- ’

‘ thing. they do —— in and out of school," and "teachers put a lot

of hard work and enthusiasm into their teaching."
(Counteractlon, Understanding, Con3unct1v1ty, Energy, Achlevement)«

' OrderlineSS/Control

High scores on this factor are associated with administrative

~ structure or regulatory orderliness. ‘In such environments

"students have to be neat and clean when they come to school "
and "there is a place for everything and everythlng ik kept

exactly\yhere 1t belongs."
(Deference, Harm Av01dance, Dellberatlveness, Narc1ss1sm, Order—

llness)

Peer Group Dominance 7 -

X .4\\» : » 3 o ) ) '3
- High scores.on this factor are suggestive- of an environmentrin

which peer group relations are strong valued. .In such schools
"it is important to be frlends with the right people," and "you
have to ‘do what everybody else does 1n order o get along around

',here "

(Practlcalness,'Sex)’ o

o

-Q

' Taken from Test Manual for The Elementary and - Secondary School

Environment Index, George Stern, 1973

v 43ﬂ
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.

intellectualvachievemeht,‘personal developﬁenﬁ; warmtﬁiégd respéct‘b;
rather thén a-mofé instifutidﬁéiiied approach to high schqol_édUcation.
Area II ~ Orderlinéss/Control and»Afea III ~ Peer-Dbminancé wére
essentially replicgttons of the\firSt ofder'écores. |

The ESI contained sixty—oneiTrue—False itéms khppendix a).

The sixty-one items were statements regarding school life.- The res-

4

poﬂdeht was asked to indicate Whethef or not'théistaﬁeﬁent givén“was,
‘generally true about the respondent'S’school or whether or not the’

given statement might happenfat tﬁe respéndentfs échéoi;“.Thé qﬁestiogé
ﬁairé elicifed the pérceﬁtions of %Qe‘individuai.fégérding his sChooln *
:enQirOnmentﬂ Inlresﬁbndihg to fge‘questiéngaifg,.the résﬁohdént was 3

| 1iﬁitéd by his ﬁefceﬁtions of‘the‘sifuation; | |

o™

Scoring the ESI

~

. In calculating the scores for each of the seven first order -
- factors, the answers of the respondents. were compared with -an answer
key. A score .of one was atfachedvtofeach~ifem‘whére the réspondent's

 .aﬁswer wéS'thé‘same-as thefonelgi?en‘in fhe anéWer Rey. :.- ,-‘ o
 'Ea¢h of thé_firsffsevén fact6rs-was‘mgde up of £;; ft¢ms; with

some‘bf:the‘sixty—qﬁé items;uééd‘fof.more thég dnevfact6f;. Thé‘fabtof

'sc0r¢'wasithé hﬁmbe; éf fesﬁéndent;s-anéwers;oht of‘the:pbssible fén |

itemé'for each factor which‘agreed'with the answérs in the-answer~ke&.
Table 2 is an example of the scoring pfqéedurevar one res- -

pondent on one factor.

- ~

Tabie 3, .the answer kéy, was used to-establish each respondent's
first order factor scoresi:
Area scores fgr‘the ESI, Developmental Press, Orderliness/

’ .



T TaBLE 2
-y ELEMENTARY AND SECONDARY SCHOOL CHARACTERISTICS INDEX
SHORT - FORM ESI—1273SF

HANDSCORING GUIDE

- Calculation of,Factor Scores‘
There are seven factors, each con81st1ng of ten 1tems. Too -

score any factor,_compare the. respondent's answers on the’ 1tems 1n

',;that factor w1th ‘the key. - Ass1gn al to each 1tem where the answer 1s

the same as the key. The number of such 1tems is. the respOndent'
‘score on that factor o ] REAEAR

The follow;ngjexampie,iilﬁstrates‘this brocedurevfor'FaCtor”i.‘”

CEdG SR S
' o - RESPONDENT'S. - ITEM :
ITEM  KBY . ANSWER  SCORE" "
10 T T 1
13 F T 0
150 T F 0
16, F T 0
21 . F i 1
.28 . F . F 1
o 29 T Fo S0 .
CE RS A T ~F 0 - ,
R sz 4o o7 1 -
T F 0 -

, , : Score foﬁ:Factor 1=

Calculation ofsArea Scores R ! _

‘There are three areas. ‘The,following formulas are used to cal-

-culate scores on these areas. Let F1 = respondeht's score on‘Factor'

1 etc.; then: o . G R

Area I =Fl + F2 +F3 + F4 + F5| . |

‘Area II = F6 S T T
Area,III = F7 _ i -

|

Taken from Test Manual for The Elementary and Secondary School -
Env1ronment Index, George Stern, 1973 : :

T
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"TABLE 3
. . . () ‘

'ELEMENTARY AND SECONDARY SCHOOL CHARACTERISTICS INDEX
SHORT - FORM

t

FORM EST - 1273SF

. KEY ¢

v Factor
Ttem Key  Ttem Key | Iten Key ' ItemKey ' Ttem Key ~Item Key Item Key

10 -
.13,
.15
21
28
29
s Bl
53

\\]19
24
27
C36
o4
o : 5
55 .
61 -

.22

23
300
.38,
40 .
45
i
48
- B0

11
17
34
36
41

Caa
46
ST 490 ig

16
20"

. 35

C a7

13
1
o1
26
28 .
Lo31
39
.. B8

R R NI N RN R i

\..A

46
53 .

IRERE R T R RN

N

(2]
mAaEEaEaEaaa
B Aanlaamaa |

HmAaAagm s |

S ke e e 3 A
w
R
BCECR R R TR NN I

J_Taken from Test Manual for the Elementary and Secondary School SRR
VJEnv1ronment Index, George Stern,.1973 ' ;



.goﬁtrol and\?eer Group Dominance.were calculated:afterjthe flrst orderh
scores:wére completed. Area I or neveIOpmental Prese was determlned
by addlng the scores achleved in IntelleCtual Cllmate, nxpress1veness,
aroup 8001ale1fe, Personal p1on1ty, Supportlueness, and Achlevement
flrst order factors;: Areasvll,and III.Qere‘the sane~as the lastitWO::

first order factors,r“Orderlinéss/Control'and Peer Group Dominance.

‘Norms and Reliabilities for ‘the ESI. R

The ESI ls thg most recent of the Sjraouse Indexes. Althouoh

’453'some 1nformatlon 1s avallable reoardlno the other Indexes,‘no llterature P

..n'

n}ls avallable at thls tlme for the ESI The only 1nformatlon avallablefifj

' '?r from Syracuse ‘is the test manual for the ESI Althourh the ESI 1s a

':?recentlj developed questlonnalre, norms-tTable 4) and rellabllltles
t(lable 5) have been Supplled w1th the test manual :f:fi.'} Vf*{lSngfytd;:
The Student Informatlon Questlonnalre‘uas the secondilnstru; o

vment utlllzed in thls researchborOJect (Appendlx B) .‘DevelOped spec1—ki.
'iflcally for the purposes of thls research pFOJeCt the Student Infor-_c
.A,matlon Questlonnalre ‘was de51ﬂned to prov1de the researcher w1th tuoiw

ttypes of lnformatlon; | | |

' l’The;flrst'tjoenof_information:uhiohxthe‘Student,Questionnaire:;.
;lelded'was information?regardingIstudent backgrOund. ReSpondents to'
the questlonnalre were asked ‘to 1nd1cate thelr age, thelr sex thelr n
program‘ofestudles, thevnumber of'years spent'ln‘the‘school belng
.‘studled, and their averaée overall mark - ResoOndents.were>also:asked.
:to 1ndlcate thelr future plans and tbe number of classes the&‘had |

‘missed more or leSs:dellberately; It was felt that 1nformat10n of thls



TABLE 4

e T 48

ELEMENTARY AND SECONDARY SCHOOL ENVIRONMENT INDEX

Total Individual Norms . . . -

FORM ESIN— 1273SF

,;(N=1;i7):N”'b

- Factors .-

@ NO LN WN

f%t-

’__‘ : .

Group Social" Llfe
Personal Dlgnlty

»Achlevement Standafdef.
Orderllness/Control S
.Peer: Group Domlnance

Area ’

. Develdpmeht_Prese? ‘
. Orderliness/Control =~ -
:Peer Group Domlnance e

" Mean .

'Inte‘lectual Climate- ;e"-“’5‘786}~i'"

fExpre531veness 6,231

6,432

C g4

045

31.843

S 4,103
- 4.782.

4,103

'4‘782] -

Ind1v1dua1 Norms by Age

gﬁgeNiéland;Under '

. Mean ' Std. Dev.
. 2.138 -
1.891"
2.181""
2.258 .
~2.382 "
t2.112
$2.386

¢ 47939
5,661
© 6.878 ..
'6.419
6.297
4,572
5,226

30, 193,
4,572
5,226

7.726

2.386

S2.112

Age

13 - 15

Std Dev.

Yo 2,406 ¢

2,240 -
©2.273.
2,411 -

if2}3895i?_f:“" R

72,153

eiees
S2.183

2,406

'quef16iend3Over

LMean

6;056”;”

6.313
7.095
5,944

©3,905.

4,729

31.137-

©3,905

4.729.

32 372
2.206
2.277

2,852
2.380

2,158

2.488

‘9.064
2.158
2,488

" Mean
©6.366 .
6.689 .
6.211
. 7.650
1 6.381°
~ 3,911

4.524

2,305

2,133

' 33.306
3,911

4,524 2.335

2.388 "

_ -Taken from Test Manual for. The Elementary and Secondary School
y Env1ronment Iﬂdex,_ w

George Stern, 1973

,b~

* Standard Deviation = -

" Std, Dev.
12,368

2,335 "

19,285
2,133
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TABLE 5

ELEMENTARY AND SECONDARY SCHOOL ENVIRONMENT INDEX

RELIABILITIES = FORM ESI—127SSF

1

Factor “:,

; Q.fIntellectual Cllmate

"}'fExpre551veness SN

| .-fGroup Soc1al Llfe

fi;:{Achlevement Standards

1
2
‘3
A.E.Personal Dlgnlty
‘5
é,l.Orderllness/Control
7

E :gviPeer Gronvaomlnance L

o

1. Development ‘Press
- 2.f50pderllness/Control

'1}3i"Peer Groun Domlnance

‘Area - . ., ‘Alpha Reliability

S e

R ff'1‘d'ﬁ %K}N R T
-“.Alpha Reliability“Coefficients

o

' ”:Eb:7éNEN:'N

Cooen

o 0080 g
Lo
EELQ.73.¥:.1-:E"

RN
LT3

/

S _ Taken from Test Manual for The Elementary and Secondary
LT School Env1rohment Index, R

George Stern,‘1973

4y

Coefficients -




_‘nature was later used’to,provide some insights into ‘how thesé charac-— L

'_;teristiCS may: have affected'é*respondentls perceptions of the organi- :

e

‘zationalclimate of the school. a3

LT e T e e o : L G
-Thehsecond tyoe'of*lnformgt;on,ellclted‘on_the Student  Infor-

‘mation fQuektionnaire was'a rating of student satisfaction with a number-

“of vari bles:witﬁin‘their-environmentr Students werefaskedfto_rate¥?

PATSE

;'”theirfsatiSfaction,withftheir_relationships;with?classmates,3teeohers,. o

. the student body in general, the counsellor, the principal and the

-« o

. adninistrator. - Students were also asked'to rate their satisfaction -

"‘rwith”théiriprOgress;itheirfduality'offwork{'their'oarticipation;inff~f
hextrecurricular aetLVities‘&ndfdeeision;makingIandwtheir_overellh
- satisfaction with: their school. B

Y

'*Students were aSked-to*rate eaCh'area,on7a sixﬂpoint'Satis— 5

,o_‘:.

*ffactlon scale ranalng from hlohly satisfled to hlghly dl%satlsfled.v.? ifhk”

1'.fThe scores oatalned were related to the other student background 1nfor— ';*

'mation Which was collectedgonjthe’Student;Informatlon]Questlonnalre.
vi;Satisfaction”scoreseohdthe.Student Information Questionnaire Wéré‘

~ compared w1th organlzatlonal cllmate scores obtalned from the mSI

: The Student Informatlon Ouestlonnalre was plloted at a’

- ;second Edmonton area hlgh school before 1t was. used in the research o

" project at the‘high school bedng studled.'

lThe]Sempler

B

*vThe samoleifor this research‘oroject cOnSistedfof,all the

hlgh school stujents who were in attendance at the school be:mo

.rnlng of June 13, 1979 The samole con51sted of two



"n.were comblned for data analys1s.’”"

2.

four~hundred and’ twenty-31x students. '
. Of the two hundred and seventy cuestlonnalres completed -a

total of- flve questlonnalres were' 1ncomplete on the Student Informatlon
Questlonnalre. One questlonnalre was dlscarded because 1t was unusable.
. . . y o .

The school belng studled”was unlque 1n that 1t operated a
S, ,

spec1al vocatlonal program of studles for hlgh school»students who were~;,.

L.

experlen01ng dlfflcultles 1n school._ The spec1al vocatlonal program .

:'ithad a. strlct entrance pOlle w1th strlngent entrance crlterla.v Students
L I L } e

, rwho entered thls pro am. were reoulred to have a: WISC (R) IQ between 75
jdand 95 A secondvcrlterlon for entrance 1nto the spec1al vocatlonai
_program was low‘achlevement 1n language.arts and.mathematlcs. Appro; if
dbbféprlate behawlor andvregular attendance were also.entrance requlrementsj

>

f:‘for the spe01al vocatlonal program._ The students who were 1n the

= speclal vocatlonal program 1dent1f1ed themselves as belng elthér 1n the

o~

' if.spe01al vocatlonal program or 1n the vocatlonal program. For thls rea—‘f"'

) son, both terms were used on the Student Informatlon Questlonnalre and

CeA

The school under study also offered a matrlculatlon prOgram of ;;;“j

)
%

'studles and a general-bus1ness program of studles., leﬁlculty 1n

i ‘

0

dlfferentlatlng between general students and bu51ness students, except

,in the tltle 1tse1f, resulted in the comblnlng of these two 1ntertw1ned
_programs of st@dy 1nto one for data processing.;__w;‘ .:':'75e;,,‘ L

Data Collection

L

' The questibnnairesfwereva'mi

istered to all students present on -

0



,the morning oflJune lé' 1979‘. Students Were assembled in-the cafeteria‘rh

of the school by grade where they completed the questlonnalre under the -

'superv151on of.the vlce pr1n01pal and teachers of the school T-No_tlme v
illmlt was set. for the completlon of the questlonnalres. To assure' i'
:'ntcomplete anonymlty, students were not requlred to: 1dent&§? thelr -
‘tquestlonnalres.‘ S |
The.ESI waslCOmpleted-on.an'answer sheet,prepared especlally .

for thls research progect by the researcher rather than the computer'

»

‘ . r L S : .
Janswer sheet prov1ded for the ESI This procedure was followed to R

k complete the data proces51ng and 1nterpretatlon at the Unlver51ty ofﬂ
'-Alberta.,:As result alternate dlrectlons were constructed for the“'

tcompletlon of the ESI (Appendlx A) ""

“‘ Lo

:_;Déscfipéion;bf the'Sample,”'p; ST : . L
R RPN ST “;.{g“.'if . fﬁ:,[- .p‘ R i L
R e ' Lo SR ST e N P
The sample for the study was chosen for a number of reasonSs IR
: " ' '”<=€§ﬁ'~'
L PESTSi

ITTVThe school under study had several unlque features. It Operated ar, -

:tTJunlor and senlor hlgh school from w1th1n the sam‘ bu11d1ng., It wasuf¥37’

i

"-Tione of a llmlted number of hlgh schools whlch prov1ded a spec1al

’ .educatlon program at the hioh school level and 1t had a relatlvely

‘fsmall hlgh school student populatlon._h ff? ;urffjgffff]ffj-.j{,ff%j;3§yi{,,’_;:ﬁ;

s

The famlllarlty of the researcher w1th the schoollunder study

© was also a factor whlch determlned the ch01ce of the sample for thls B

IR

l”researC" ’«ninct. The researcher had prev10usly worked at the school

uas famlllar w1th many of the students and the fl-:

L



"o

' Student'and samplefpopulatﬁons. The sample

"StUdy; the Junlor hlgh school student populatlon umbered only one o

| hundred and flfty—flvei:f

,'of the total student populatlon 1n each program?4;The total st dent f

i !fstudent's program of studles.. No deflnltlve numhers of students by ?,
ithelr procram of studles were avallable from the school under study.

K'Q~~’J There was only a sllghtly hlgher percentage of glrls (55 QA)- ;

",;vocatlonal program._ The general and bus1ness educatlon program had a C

'falrly even dlstrlbutlon by sex._ a

"that there were generally older males 1n the school under study than *F

_females.‘ Thlrty—nlne percent of the male pOpulatlon of the school was’

o

53

‘ descrlptlon of the students who pa t1c1pated in thls research prOJect

The 1nformat1on on the tables covers a range of statlstlcal descrlptlons

of the compos1t10n of the sample as well as descrlptlons of the sample

in terms of thelr perceptlons and thelr uture plans and aspirat10ns°

e The 1nformat10nﬂ1n»Table 6 outllne the dlstrlbutlon of the

Vf two hundred and seventy

‘students was. 63% of the total hlgh school popu atlon. - The hlgh school

populatlon is. the predomlnant student populatlonbof the school under

The data in Table 7 1nd1cates the dlstrlbutlon of the students s

'*'by thelr program of studles and the dlstrlbutlon of the S mple by thelr;

Tl prOgram of studles. The sample pOpulatlons average approx1fately 60%

;pOpulatlon in each program was determlned by evaluatlng each 1nd1 1dua1v,,

A
l‘_f.

L~

l.‘ s
’ N S .

than boys (44 l%) in- the matrlculatlon program as indlcated 1n Table 8. _"-:

1 B4

'.There was a hlgher percentaoe of boys (65 O%) than glrls (35 OA) 1n the* ]15

i

CoT S : S Lo "f
\"- e . BRSNS FRER N ot
. _ L

The dlstrlbutlon of students by sex and age in: Table 9 showed f3f;:T

N o
S

o

’-f;o!er sixteen“years1of_agegwhereas:28t5 of the female populatlon of the



s

<

TABLE 6

Student Data

Distribution of Student Population

and Sample.

4

Total: School’ YP.o‘p'ul ation -
Vo - Junidf‘Hi’gh Popﬁlation
| High School Populatlon
‘To‘tal High School Sample

581
155

426

L2707

—

TABLE 7

o

' Dlstrlbutlon of Student Populatlon E
and Sample by Program o

[N

T

~‘Poplilation

Total S&;.h'o'ol : Tb%él Sa.mple
Population -

Matrlculatlon 212 o

o Busn.ness & General R 148

Voeational . 66
T°ta1 T T

)   64 .6% '
. 59.4%
63.6%

% bfv"Tof:ai‘, ”
‘Program Pop .



Kl

TABLE 8

Distribution of Students in Sample
by Sex and Program

Actual Numbers

and
Percentages
~ School Program ‘ Male  Female Total.
~ | 60 76 136
Matriculation 44.,1% 55.9% '
| , Yo a6 - 42 88
General & Business 52.3% 47.7% s
R 26 14 " 40
Vocational . © 65.0% -35.0%
Total T 182 0 132 264

‘
4%

55



e
// -
T 56
TABLE 9
>. Distribution of Students in Sémple
= by Age and Sex
Actual: Numbers
; and
// Percentages
Age .
(\
14 or' \ 1%kna
Sex under 15 16 17 18 over Totals
2 32 47 32 . 16" 3 132
Male 1.5% 24.2% 35.6%  24.2% . 12.2%  2.3%
1 3 - 60 24 12 2 133,
Female 0.8% 25.6% 45.1% 18,0% - 9.0%  1.5%
3 66 - 107 56 ‘28 5 265
Totals 1.1% 24.9% 40.4% 21.1% 10.6%  2.9%
.‘ \"
’ /
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: v
school was over sixteen years of agé; Taﬁie‘B also illustrated-that the-.
hlghest percentaae of students in the school belng studied was 51nteen
years of age (40 4%) at the time of data collectlon. |
The dlst;tpution of students. in the sample by program of studies
and by their‘age/is outlined %n Table 10, This data 1ndlcated that the

/
I

vocational program of studle# had the lowest percentage of students who

/

,were over sixteen years.of/é;e (26.2%) when compared to the other two dr
prowrams of study whlch had apnroxlmately 34% of their dent‘popula—
k tion over sixteen yeazs/of age. The length of time the Vocational high‘
. v e ' Y

school program had be n;tn operation at the scho being,studded was
Aonl&‘three years a d/ma& have had ah effect on the reSUlts.

| ‘The numbegyof years which students had attended the>school under
‘study is 1ndlcated in Table 11. | Thlrty percent ‘of the student pOpula—’
tion had att7nded the school for more: than three years., It was impor-
itant,to notevthat the school being studled was a junior hlgh school as
well as a/senior high school.‘ The second largest:concentration of
~ students consisted of those students—who-were'ne%.to’the school.
Twenty-six percent of‘the‘stddentipopulation had arrited betweenffivet
':months and one year before'thedata-Was;col;ected;.‘Thethird concen—
tration of students was,thoseVStudents yho had‘attended the‘school
" under study between'one>and‘one-half yearsiand two years.
The differences‘in the'comp0sition of the three programs of
'stddy at the school being studied‘is outlined in Table 12, The highest
percentaée of natriculation students (30.7%5 were recent arrivals to

; _

the school These students arrived between five months: and one’year

before the .data was collected, probably from a nelghboring Junlor high
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- school for grade:ten matriculation. In contrast the greatest concen;
tratlon of - students in the general and buslness program of . studles andg
the vocatlonal program ofbstudles had been enrolled in the school for‘
over three years. Slxty—two percent of the sample matrlculatlon stuat.
) dents had attended the - school belng studled for lecs than two years
‘,prlor.to the. data collectlon In contrast 42 of the bu51ness and »
gereral students and 49 9% of tb.e Vocatlonal studentc had attended the;:'_
‘school less than two years prlor to the data collectlon“ ‘ | . |

In Table 13 1s shown the average marks of students by sex Thls

ietable was constructed us1nc data glven by the students.v There appeared

:v’.to be 11ttle whlch dlfferentlated the two sex groups recardlng thelr

H.average marks,‘however. at‘both ends of the scale there were more males ”f
t fithan females. Flve percent of the males compared to.b OA of femalesﬂf
'I'had average marks below AO%. Seven percent of the males compared to
f3 1% of the females had average marks hlgher than 80% -

‘} In Table 14 student marks in the context of the student program
‘ heof studles are presented Thls.table was constructed‘uslng data_glven
by the students. There were marked dlfferences among the three programsv';
‘j:of study In a comparlson of marks above 60% 84% of the general and
"f‘bus1ness students 1ndlcated achlevement at this level. Slxty—nlnesg-,ﬁ“
1percent'ofvthe vocational-students*and 60% of the.matrlculation' |
students recorded.thelr achlevement as belng above 60@._ Interestlngly,
?O 7% of the matrlculatlon students 1ndlcated an average mark of over fd
";80% whereas 6.8% of the general and buslness students and 11 9% of the

'vocatlonal students 1ndicated average marks at this level. Flfty—one

percent of the general and- business students indlcated thelr average ‘
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marks were between 70%handv80%} 'In'comparison, far fewer: students

enrdlled in the other two programs of study indicated average marks

. between 70% and 80%.

o

" The class attendance habits of males and females in the school

"i_current semester.. Table 15 1nd1cated that many students had mlssed

dd'more than thlrteen classes more or less dellberately and wlth the bulk

of the students mlss1na between four and ten classes each A hlgher

percentace of males (?7 3 ) than females (18 O ) had mlssed more than E

7[-th1rteen classes more or: less dellberately A hlgher percentaoe of

”‘females (28 6%) than males (19 77) had mlssed between seven and ten

*;classes more or less dellberately., g

~

In Table 16 the number of classes mlssed as 1ndlcated 1n ‘ft? :

13-Table 15 is related to the students' orograms of studles rather than

,.«"‘\’ S

e

”_?programSﬂof StUdf; A lower percentage of. students in matrlculatlon

o s

',(46.7%),misSedlmore'than six classes more or:leSS dellperatelyxthan i

:vdid studentsvin-the general and'busineSS program.(SQLO%) or the S

vocatlonal program (50 64).

. The future plans and asplratlons of the students of’ the”

.

sample by thelr sex. are 1nd7

5 cantly more 1nte?ested 1n technlcal or vocatlonal tralnlng than d1d

females._ Females seemed more 1ntengsted in attegﬁingaa gunior college

»after graduatlgn A hlgh percentage of students, both male and female

‘under_study;are presentedfin‘Table,IS. Students were asked to‘indicete e

B fthe_number'of-claSSes:they had»misSed(mOre‘or'less deliberatelyfin‘theh

"uthe students sex. The table showed 1nterest1ng dlfferences amOnm the :;'7l

! Jted in Table 17 Males'seemed_51gnifi4‘_;

"planned to f1nd JObS after graduatlon from high school or planned to -:f,,v



TABLE 1% |

QDlstrlbutlon of Students in Sample

by Classes—mlssed and Sex

65~

more or less dellberately = current semester N

Number of Classes—mlssed

Actual Numbers
o and .

"‘,mPerceﬂfages.

X -‘;Sex_' et

' Female - 3.8%

| Total - 5.3%

¢ None-

22t
16.7%
©20.3% "

691 .

1 18,5% . 23.4%

A6

o33
- 25.0% .

9

'ﬂzl!S%iffj

62"

Cw
28.6%;

7-10 .
26 T
C19.7% 4

65 L
‘24 2%»:‘..

b0

more .

_“than
A4

,e;r.35 L
L 27.3%

SRS
118,0%

‘fi60 -
L 22.7%

-Total' '

132
133

265 . -
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‘and female mean scores. In Hypothesis Three the'mean gcores were on the

*

\ ‘ 69

enter university after'graduation; \
The future plans and aspirations of the students in the sample

- . \( '
by their program of studies are illustrated in.Table 18)\ The highest

percentage of matriculation gtudents (47.4%) wished to enfer university.
\ :

The highest percentage of vocational students (45.2%) and general and

L,

business students (44.3%) p}aﬁﬁzg'%o find jobs'after graduati65:

© . . R . ,

Statistical Techniques -

Three statistical procequres were used in:the analysis of data.
¢ . ) K “; . '

The statistical procedures.wereia "gh test between means, a Scheffe

test between means, and Pearson Product-Correlations. A significance

.8 Lo
' LS

, level of .05 was established for rejection of the null hypothesis"

'
i

o
£

o B
generated for this research project.
Al"t"‘test,was used in the determination of Hypotheées One,
i . '

‘

Three and Ten to cOmpare the mean scores of two groups. In Hypothesis

One, the sample mean scores were compared with norms prov1ded with the

: r
+ ESI. In Hypotheses Three and Ten, a "t"_test,was used‘to compare male

ESI. ‘In Hypothesis Ten the meah‘scores were -on the satisfaction portion

/

of ‘the . Student Information Questionnaire. {

Analysis of variance was used in the determination of Hypotheses

Two, Four. and Eleven, In each of these hypotheses an analysis of
variance enabled the researcher to compare the mean scores of a number

of groups to determlne significant differences between and among the

¢

groups. Hypothesis Two was developed to determine if 51gnificant

!

°differenCes existed in the perceptions of_;hevorganizational climate of

-

3

S o
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the school by the students ho were enrolled in the different programs

of study. This hypothesis was tested by an analysis of variance of
, ; -

mean scores on the subtests of the ESI. Where the hypothesis was

rejeoted, further analysis utilizing a Scheffe Procedure was. performed

: 1
to determine in what manner the groups differed significantly from

each other. In Hypothesis Four students were grouped accofding to
future plans and aspirations and the mean scores of the groups on the

subtests of the E3I were compared for significant differences.'“In

' Hypothesis Eleven the mean ‘scores of students grouped according to

future ﬁlens on the Student Information Questionnaife Were compared for

s1gn1flcant dlfferences.

"¢
The remaining hypotheses dealt with the relationships between

the Variables under study. Hypotheses Five, Slx, Seven, Eight and Nine
deeit with the‘relahionshipsvbetween scores on the ESI and student |
variables, Hypotheses Twelve, Thlrteen, Fourteen and Flfteen dealt
w1th the relatlonshlp between satlsfactlon scores as 1ndlcated on the
Student Informetlon Questlonnalre and other student varlables. In
these cases Pearson Product Correietlons were used to’ determlne the -

degree of relationship between variables.

o



_CHAPTER 4

!

ANALYSIS OF THE DATA AND DISCUSSION OF THE RESULTS

The fundamental premise underlying this research project was

that within a school organization there are manyvdifferent organizational

climates. These organizational climates are found at different levels

of the sqhool organization. This research project concentrated on,one
level of the school organization, the student level. ‘

Data were collected from tyo hundred and sixty-nine respondents;
using the»questionnaires described in Chapfer”bg The data has been
analyzed to test the fifteen null hypotheseS'which were stated in |

Chapter 2,

'

The fifteen null hypotheses which were developed for this

\

‘research’ prOJect can be categorlzed 1nto two main groups. Nine hypo-
theses weré’ concerned w1th the Elementary and Secondary School Env1ron—

ment: Index and the remalnlng six hypotheses were concerned with - the

satlsfactlon scores as-determlned by the Student Informatlon Question—

naire,

HYPQTHESES CONCERNING THE ELEMENTARY AND SECONDARY
- . ENVIRONMENT INDEX :

Hypothesis One

<

'Hypothesis One gtated that there were no significant dif-
ferences between the'mean scores on the ESI as determined by the school
under study and the norms established for the ESI., The mean scores,

. the standard dev1at10ns on the ESI, for the school under study and the



norms provided for the ESI are présented in Table 19, Significance for

the differences between the mean scores was estahlished at the .05 .

-

level.
ThHe mean scores of the ‘school ‘undepr study dlffered 51gn1flcant1y
¥

from the norms estab1lshed for the ESI 1n all factors and areds excent
D

factor six, Area II, Orderliness/"ontrol Students in the school under-

study perceived thelr env1ronment to be 51gn1flcantly lower than the

i

“norms in 1ntellectual climate, expre551veness, group social llfe, per—

5

'sonal dlanlty, and achievement standards. The‘students also.percelved
.the peer group dominance within’the‘school to be‘signifioantly higher
(mean score‘o.63j than thevnorms which'were provided;

The - school Studied was also characterized by significantiy

[y

lower scores in Area I”Developmental'Press (21.23), Hence Hybothesis
One was rejected in all areas .of the'ESI'with'the_exception’of'factor ‘

six, AreaIII Orderliness/Control. o e N
A V » .
Discussion of Hypothesis One. The ‘students in this sample’per-:b

é.

. N . , ' : ~ ,
ceived the'climate of the school to be significantly lower than the

established norms in a numher of areas. One interpretationJgf the
"resultsuwould center on an interpretation of the three area scores.
Stern (1971:2—25) stated that Develoomental Press, a com%inatlon of
factors one through five, denoted the overall capac;ty of the school
organization to support,.satisfy‘and enhance self—actualization.
Schools such as the school under study which exhiblted low scores in

this area were seen as institutionalized w1th an adjustment oriented.

approach to high'school educatidn._ :

~.This .feature .of. the schoolwas combined with asignificantly -
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" high score in factoﬁ seven, Area II, peer group dominance-(6.63): u-',;;l

CO—
Wy
Ot

been placed .on_peer ﬁi u

Area T Orde.“;

Vo

"‘ceptlon by the studenwé\of an average degree of adm1 1strat1ve struc—.j

LIS

.ture and regulatory S&‘e llness. Control seemed to b partlcularly
stratlve regu_» Ll o

[
e

_:evldent w1th1n the pet; gnoup\<ather than through adm1

_latlon.

a recently developed 1nst&umen§\ wer establlshed through stud; $ whlch

¥

es;lvTherefore, 'the 1nstrument

N

”were conducted in the‘Unlteiis
pertain specifically to the:"lb rt'beducational scene, In addltlob, the‘ . :;'T

1n the perceptlons of the organlzatlonal cllmate of
A . \.

students who were enrolled in the- different prograns of study at’ the

school belng examlned o :” . ﬂ" . _\\ ;.x\\¥; C

" The mean. scores and nFu test results on- the ﬁSI for stu-

AR

tge school by the .

N/ :
“‘.\“
cERE

ERE I
L&

who were grouped by their program of studies are presented in ?ii
es

\
" The data presented in Table 20 1ndicate slgnificant differenc

, erceptions of the student groups in a number qf areas.. -Ad&ignific ' :i




75

. . . . P . \q

~

. oocohwmmdo ucmoamHQMHm ON ”@ 64°9 . §L°9 e .wmv@o o i g HHmemﬁ<..

| mocmpmhmﬂm p:moﬂmﬂcmam oN .er'v . sg'e . - g8€ 11 esay
,AN vcm ﬁv omHm (2 vnm £) dnoas o ertez - T1gtel g'te o I ®oJy R
. : - o , . . - e | Lo $53005 Jepdp puooss |

= mocmpmmmao p:aoﬁgacmaw oN . BL'9 - “gre <. 67°9 J03.08
mo:mhmwhaa PcmoHMﬂcmﬂm oz.. . 21'v . ._wm.m. B ;V.Nm.m& howoam_

A_.AN vcm mv owﬁd (g pue T). QSOHU. A .N@yv_‘u . leere .m,. vﬁ.v,

‘xojog |
(2 pue T) oSTe (g pue 1) dnoas eg'y . Ss'v . ze's
monmhwhmﬂa pﬁmoahacwﬁw oz. a.m mmwm : _., mOwwm e €2°g

(t pue £), omﬁm (z pue ) dnoan T2ty gzt S S1ete

, (2 pue g) a:opu_w vty go'e - ere

J03084 -
Joqoey -

: Jo3o0ed"
LA

NN YW oo

hovomk

u.mwhoom,hwvhoaﬁwpﬂh.

o uesmisg . gy=N 8N LET=N L,
oo mmocw&wwyﬂmupchﬁwﬁanm.m‘ - Hmc0H9m00> . TeJasus) - EOHPMHﬁOHLPME o 184

S3INsay 389y 4 Mw,.mm_,.,.w - 8S9IpPN3 g mo‘empmogm N

. ST mo¢mau@> Jo mdmhﬂmc< : o
P xwvcH pcchopa>cm Hoonom hhmvcooow vcm humpcoEwHw ) ,YJ/

:  ,_,.oN,mqm<a“




- level of .05 was maintained throughout this portion of 't‘he"'study‘
@ : S

'l Students who were enrolled in the vocatlonal orogram of

. i

studles percelved the 1ntellectual cllmate of the school under study

L™

to be slgnlflcantly hlgher than d1d those students who were enrolled in

‘-»the,buslness and general‘program of studles.jf'

e

,.]_

‘;iperceived ar s1gn1flcantly hlgher degree of expres51veness than did

*5pthose students who were enrolled 1n the bu51ness and general program

.d‘_fof studles or the matrlculatlon program of studles

ib]onjthLS'factor than dld students‘who were enrolled in the general}pro— B

:gram'of-studies.'; e

)

There were. also s1gn1flcant dlfferences 1n how the three S

vgrouos of students percelved the degree of personal dlgnlty afforded

“y

' vat the school under St&ﬁﬁ Students who were~enrolled in the'matrlcurv
. O o -
_latlon program of studles had. slgnlflcantly hlgher scores on’ thls

' »factor than the other two groups of students »

Percelved achlevement standards was another area in whlch there“

,were s1gn1f1cant dlfferences between the groups of students. lBoth o

vocatlonal and matrlculation students had slgniflcantly hlgher scores

ts

The renainlng three flrst order factors, group soc1al llfe,

Lol

°'order11ness/control and peer group domlnance produced no s1gn1ficant7‘

differenceS'in the perceptions of the three\groups of'students;

- ’.‘o».;'
I The second order Area scores brought tq llght one major dlf-

'

4 ference among the groups of students. Students who were enrolled 1n -

. ; \.

'%hzthe matriculatlon and the vocational programs of study percelved the-

DeveIopmental Press of the school to be: slgnlflcantly hlgher‘than didi

.

Students who were enrolled 1n the vocatlonal program of studles fgs;:;;
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'tylstudents>Who'were ehrolled in‘the businessiand-generaluprogram of -
'studiés; AsxaﬁconseQuence of.thishand'other.slgnificanthdifferences'..
"tln the percelved organizational.cllmate by students who were grouped
' according to.thelr program bf studles, Hypothesls Two was; rejected
’lfiThe hypotheSis tended to be correct 1n‘relat10n‘to peer group domlnance, ;‘”
‘ZOrderllness/control and group social llfe but 1t‘d1d not hold true for
?the remaining factors and areasri.n‘x O | o

Discussion of HypOthesis Two. The data 1ndlcate that w1th1n
d, . : . : 2 . : ‘y

- fthls partlcular school organlzatlon there were three dlstlnct organl—

s T

R -

»., -\‘.

'zational cllmates w1th a common perceptlcn w1th1n the, three program of

.',

4§»stud1es groups regardlng the 1mportance of the peer group and the degreebj’,ii

of" admlnlstratlve control The three groups of students had 51m11ar

perceptions about the student body, 1ts supportlve ab111t1es as ind1—=jf5”u

v o

cated by factor three sqgres and 1ts control orlentatlon as 1ndlcated

"by scores 1n factors three and seven.
The 1nd1v1duals w1thin the three prOgrams ‘of study perceived -

i'the same control features w1th1n thelr organlzatlonal cllmates. The

"commonallty of control was~Suggested by 51m11ar perceptions in order—

~.

.»_llness/control and peer group dominance;
| Organlzational climates differed signlflcantly in those factors‘
- which reflected the interactlons between the . environment and the stu— ’
,dents of the school under study in® non—control functions.w Invfactor N
s one, 1ntellectual climate, vocat10nal students @ggqeived that the f;d

i

‘school under study attended to scholarly act1v1ties to a greater degree
Y &

e~;ithan did students‘who were enrolled in the other two programs of S’tudy._}_,_.i.,.,;.'w

Y

' In factor two,.expressiveness, students in the vocational and ;v .



g

‘matrieulation'programs‘Of study,perCeived'greater opportunities to i

7hled in the buslness and general prOgram of studles or: the mat‘ culatlon

rvprogfam of StUdleS. Correspondlngly, Table 14 showed that 84% of the

':an average mark of at deasm éO :

fcelved thelr env1ronment to be a- slgnlflcantly more instltutlonallzed

?".‘Hypu‘thesis.f"l'hre‘e T

v 78

: .

:develop leadershlp and self—assurance alono w1th a greater aesthetlciu:_” A

)

'ffawareness and emot10na1 partlclpatlon w1th1n the school env1ronment

v

::than dld 1nd1v1duals wlthln the bu51ness and general prooram of
v'=;vstudles.;,nl . : . | |
‘F“Inafactor four,.personal dlgnlty, students lnlthe matrlculatlonvad{:pl;‘_
‘:'program of studles percelved.greater autonomy, greaten,teacher 1nterest.‘.‘

» 5,:and hlgher levels of self—determlnatlon 1n the school under study than

+

:;/students 1n the other two programs of study :fu_ lt»,'t- Q.iff!,h:';_;ﬁ‘ -

Achlevement standards offered another factor in whlch there o

a"

. were slgnlflcant dlfferences between the groups of students who were

¢

‘enrolled 1n the three programs of study at the school belng‘examlned
_Students who were enrolled 1n the general program percelved lower stan— ‘;”

'gdards of achlevement and effort than dld those stud%nts who were enrol—

"

-students who were enrolled 1n the bu51ness and general program malntalned

it

The flnal andzperhapsfhost élgnlflcant dlfference between the

1‘7

'f. groups of students was 1n”the area of DevelOpmental Press. Students :

?,

.

. .vwhO'were,enrolled 1n the;buSLness'and general.program of studies per+ ;{

vu . . . 9

i

.i:and adJustment orlented cllmate than dld students who were enrolled in-

‘the other two proorams of study

Sa
L B




(under study percelved their env1ronment to be 51gn1flcant1y dlfferent R

-school under study as. determlned by the ESI 5‘.:

e

/ferences in'theiperceptions of the'organizationaltclimate of the'”

a'
P

N

The mean scores V”t'r values and nrobabllltles for sex dlfferen—.f' -

tlated groups on the ESI are presented 1n Table 21 Female students e

Coa ‘t b"'

“'; had 51gn1f1cantly hlgher scores in personal dlgnlty, achlevement stan~

o

- dards and orderllness/control and 1n DeveTOpmental Press._ leferenceSv
' 1n personal dlgnlty, achlevement standards and Developmental Press were. -

B

.’7slgn1§30ant at the Ol level whereas dlfferences 1n orderllness/control

A

were 51gn1f1cant at the 05 level “'3-*?‘;.' 57i»1_ Qv”ff;:‘t:_

B There were no s1gn1f1cant sex dlfferences 1n the remalnlng
B e

'"'factor,and&Area‘scores.: Hypoth681s Three was reJected 1n the areas

DR

':offnersonalvdignity,_achlevement_standards.“Qrderllness/control‘and,'

’préveiopngnta1~Pfesé.'

DlSCUSSlOn of Hypothe51s Three. Fenale‘students at the school

g S

- . SN

‘fnom the env1ronment perCelved by the male students who were attending

‘Developmental Press areas.A Female students perce1Ved a hlgher degree

'*standards‘of achlevement and effort than d1d male students at the

'fthe same school Female students recorded hlgher scores 1n all the ’

parts ‘as 1ndicated by factor slx, Area IT scores.v_."
Female students percelved a signiflcantly hlgher degree of

autonomy than did male students as 1ndlcated by factor four, personal _f”

dlgnity scores. Female students also percelved 31gn1ficant1J hlgher

’
W

. .

Female students 1n the school under study also percelved“their O

a ..

b'ﬂﬂof regulatory orderllness w1th1n‘fhe school than did their male éounter— _‘

fmschool being examlned fmiﬁhm“ “z- - :J-‘ , i;..f'- o _-fé]m:f‘f”f7“
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n r“ o
AN _ o ' ?

enVironment to emphasize a\higher degree of intellectuaﬁhachieveﬁent,'V>

\\.\

4}Dersonal development &orth and respect than dld male students.' This
overall perceptlon was reflected in the s1gn1flcant dlfference between

male-and female.scores 1n Area I Deve10pmental Press, Th1S'overall

:'perceptlon was comblned w1th(a perceptlon of control emlnatlno from

: - the admlnlstratlon thrOUgh structures, regu%atlons, orderllness and

Ceet

neatneSs.‘ :

In a s1m11ar study utlllzlng a related 1nstrument the ngh

4 G’-

,'ISChool Characteristlcs Index HSCI%, Choo (1976 204) noted slmllar

s .
- .

‘3'results to those 1ndlcated 1n thls study. Choo noted that male stu-:
e dents tended to empha51ze soclal and 1nternersonal aspects of thelr ‘i(pfffggf
f}env1ronment whlle female students emphaslzed the more academlc aspects

7of thelr eriromenti L s

. S ; : : : o .gv‘??rlu _'
Hypothe51s Four was - thau there were no 51gn1flcant dlfferences e

Tfln the perceptions of the organizatlonal cllmate of the school under

.agrstudy by the students when they were grouped according to their future :

.‘,'( . K
S

'plans and asplratlons. RN ‘4' . L
The<mean scores “and’ ”F“ test results on the ESI for students

.J'who were grouped accordlng to thelr future plans and»asplratlons are f;'
‘»ﬂﬁ.presented 1n Table 22 B _ﬁ ' "_:,' . ,ff=, __f’gﬂei{f»xﬂziid‘~/{

:_7 ' There were no 81gn1ficant dlfferences between the groups of
‘ 7'fstudents except in factor three, group 5001al life and factor four,‘*';p?
:personal dlgnity.. In factor three, students who had de01ded to 1eave

~'I_/school before graduatlon had signiflcantly lower scores than students

T q, :, .
- . TR
A
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Vo L |
who planned to graduate before seeking employment and students whose

: ) -,
future ﬁians were not listed. |

&

In factor four, personal dignity, students who intended to

enter university had’%ignificantly higher scéres than students who
: , : s '
planned t? enter vocational or technical schools after graduation.:

As a result of the findings, Hypothesis Four was rejected in the areas

'of group social life and personal dignity.

A

Discussion of Hypothesis Four. '‘An analysis $f the data pre-
sented indicates that significant differences in perceived organiza-
tional climate exist between students who are grouped according to their
future plans. Students who are planning to enter un%versity perceive
a.higher degree of personal aighity than students who are planning to
leave school before graduation or stﬁdents:who are planning to enter |
vocational or technical traininﬁ after high school, Studengs who are:*
.planning to leave school before’graduationvperceive a lower degree of |
groub "social life than students who are plannihé\to graduate'agd then

v

find work or students who responded to the “otherh classifikation on

the ques?ionnaire.

Hypothesis Five ’ ' ) .

Hypothesis Five was that there were no significant relation-

’F o \

ships between the organizational climate subscales of the ESI and the
age of the 'students who were respondents in this research project.

The Pearson Correlation Coefficients between a number of vari-

ables including age and the ESI subscales are presented in Table 23,

An ‘examination of the correlations bétween age and the ESI subscales

/

b
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revealed only one significant cérrelation that between age and intel-
lectual climate. This correlation even though significant atothe .01
level wagéonly'.lad. As a result, Hypothesis Fiveywas accepted \except -

for intellectual ¥limate where a significant correlation was recorded,

~
1

¢

Discussion of Hypothesis Five. The.data presented in Table 23

indicating the relationship between organizational climate as depicted

by the ESI and age revealed only one significant: correlation. This

Sighificant correlation would 1ndlcate ‘that older students percelved

y

vthe school to attend to scholarly act1v1t1es 1n the humanities, the arts

!
and social science to a greater degree than did younger students. The

overall finding seemed to indicate that age was not a- 51gn1f1cant pre-
/ ° .
dictor of orga 'éational climate in the school under study.

&

Hypothesis Six

e, * /

Hyp thesis Siy whs that there were no significant relationships

"

organizational climate subscales of the ESI‘and the number

‘é’

d the subscales of the ESI. As a result Hypothe51s Six was

accepted aslstated.' : \
. “ . N s x_

> <

Discussion of Hyoothe51s Six. Examination of the data indicated

tha the varlable concerned with the number of years Wthh a student was
‘in ttendance at the school under study had l1ittle effect on his per—

ceptions of the envirbnment. Perceptions of students who were new. to

1 e ———

+
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[N

Ny the school were similan to the perceptions of students who had attended
. g * . -y ’

the schoqlrundef study for a number of years. A similar conclusion was
reached by Choo (1976:204) in ,a study of 335 high school students using
. , :

the High School Characteristics Index, 2 related‘index. . i

L4
\

Hypothesis Seven

~
Hypothesis Seven was that there were no significant felation—

shlps between the organlzatlonal cllmate subscales of the ‘ESI and the

¢
i

average marks “of the students who were attenc1no the school under study.
.
The'cqrrelation,coefficients for HypothesiSsSeven are also pre—

.

' sented dn Table 23. IhreefSignificant correlations appearedsbetween'
average mark and the;ESI-suhseales. Negative cdr}elations‘were recorded
_for factor three, gfoup"soeiaiﬂlife (—O.illj, faetor four,’personal
dignity - ( 0. 170}, and factor flve, achlevement standards (-0.114).

| Correlatlons for factors three and flve and the average marks v
of the students were found to be significant at .OS.'VThe cofrelatlon f ’
betueen-factor_four and the average marhskof.the students wes found to

Ao :

be significant at .0l. As a result of these significant correlations,

Hypothesis Seven was rejected. : - o : ;

R4

Discussion of;Aypothesis Seven. The slgnlflcant correlatlons

1ndlcated in Table 23 could be 1nterpreted to mean that students w1th

*hlgher marks percelved a cllmate Wthh was characterlzed by a hlgher

1end11ness andltogetherness, or factor three on the ESI,

jal life. The, students w1th hlgher marks also peroelved the

degree of
group s

N

enviro ent to be sllghtly less authorltarlan than d1d other students,

as indicated by factor four scores. A third 51gn1f1cant_corre1atlon



-

.3
b

>

©

‘mprélof less deliberately.

Press (-0,251). Therefore, Hypothesis Eight was_rejeeéed.

[

1

1ndlcated that students with hlgher marko percelved the achlevement
standards at the school under study to be hlgher than d1d the other

sbudents.

Hypothesis Eicht

?

NS L . ‘ : '
Hyﬁé;he51s Eight was that there were no sicnificant relation-

ships between the organi;ational climate subscales of the‘ESI and the

numper of classes which students at.the school under study had missed

L

The correlations between the classes missed and the ESI ‘sub-
scales are presented on Table 23. %ignificaﬁt negative=correlations at
- . R

the .Ql level were recordeo on factor four, Dersonal dlonlty ( 0. 269)

\ ~

factor flve', aehiev‘ement stanéards- (-0, 238 .and sxrea I Developmental
N v . o

'

;-

' Discussion of Hypothesis Eight. Significant relationships

between_the'ESI subscaie scores and tﬁe number of classes missed more

or 1ess dellberately by students 1ndlcated that students who mlssed a
higher number of classes Dercelved a lower empha51s on 1ntellectual
achievement; less personal development and an atmqsphere with‘lower

degrees of warmth and respect. A secondlrelationship indicated that

) 5 ) o B . . . . N , . .O S . o . » N
"the more classes missed, - the lower was the perceived personal dignity.

' Ah‘inverse“}elationship:eXisted between the numberfof»classes:

’

‘.Missed'and»thevperceived achie&ement standards, The relationshig

suggested that the more classes missed, the lower>the perceived

‘. B

_ achievement standards of thé!schbol'being studied. In a similar study

which utilized‘the High School Charécteristics Index,. a related ques—.

'
|



4

tionnaire, Hansen and Herr (1964) noted that chronic truants perceived

a higher intellectual climate and more emotional constraints than did .

o . 7o .
_students with regular attendance patterns.

Hypothesis Nine

\

Hypothesis Niﬁe&was tﬁat there were no‘significant,relationshipe'
b‘etweeri' the organizational climate Subscaiee of the EST' e.ri.d' the s'a:tis..._ |
faeti%njscores recorded on the Stgdent_Information Questidneaire; |

The ebrrelatioh coefficients of relatiénships between the seveﬁ\
factors, three-afeas efithe ESI'andﬁﬁhe‘ten“setisfaction scores whicht
were recorded on the Student.lnforwation Questioﬁnaite are tresented
in Table 24. StetiSticelly-Significant'leyels are ifndicated en the
Cerelatiens metrix. C | »

.Seventyfsix,of a poesible one ﬁﬁndred cerre1ations werevsig—
Sitine 1 ; . e _

| . ~y ) .

nificantly different=from zero. Sixty—eightaof the correlationS'were¢
significant'at:the .01 level, vThe~bem§ining eight correlations main-- -
tained, a significance level of .05. As a result of these significant

: correlations Hypothesis Nine was rejected.:

Dlscu351on of Hypothe51s Nlne.v A large number of slgnlflcant

._correlatlons between satlsfactlon and the organlzatlonal cllmate sub—

I
1

scales of the ESI are shown in Table 24 L t" .;‘ QT' v

A 51gn1flcant‘relat10nsh1p exlsted between all the subscales
- wof the“ESI end overall satlsfectlon. and satlsfactlon‘w1th parthl—ylvf
‘pétloﬂ in de01s102;mak1ng.' Students who' were hlghly satlsfled w1th o

' thelr part1c1pat10n in de01slon—mak1ng and were overall hlghly satls—'

fied: percelved the 1ntellectual cllmate, expre531veness, group soc1a1
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v

life, personal dignity, achievement standards, orderliness/control and

, R

Developmental Press to be higher than did less satisfied students. .-

These highly satisfied students also perceived the peer group dominance

within the school under study to be lower than did less satisfied

students. - o ' . T R o | '

.Significant relationshins also existed between the«perceived

Y

«Developmental Press, achievement standards, group soc1al llfe and all

.

the satisfact;on dlmen51ons. Studehts»whc percelved_the cl;mate of the-
school under study‘tc be nore'selfeactuaiizing,aless adjustment qriented,
.more conducive to_high'academic standards and more‘friendly were more
{satisfied in:ail the satisfaction dinensions thantwere cther:students.

fA numbervcfisivnificant ccrrelations‘deserve’inditidual atten; ‘
tion. A ccrreiatlon of = 48‘s1gn1f1cant at the .01 levei was recorded
/between satlsfactlon with. student and teacher reiatlons and factor four,'

F’personal diwnity,=0n the ESI %tudents who' were hlnhly satlsfled w1th

thelr relatlons w1th teachers percelved the cllmate to be less autho- 2
L 4 . O

rltatlan and to allow hlgher levels of self—determlnatlon than did 1ess

satlsfled students.7‘

A correlatlon of —-41 s1gn1flcant at the .Ol level ex1sted

‘,”between factor flve; achlevement standards, on’ the ESI, and satlsfactlon h
o :

with relatlons w1th teachers. Students who were hlghly Satlsfled w1th -

: thelr relatlons w1th teachers percelved the cllmate of the school underﬁ"

h: study to set hloh standards of achlevement
. e T , }
A thlrd 1nd1v1dual/corre1atlon of - 517 slgnlflcant at the .Ol .

.level ex1sted between overall satlsfactlon and croup soc1al llfe.. Stu—

1 dents who were overall hlghly Satlsfled percelved the cllmate of the f



/school under study to have an env1ronment Whlch was more friendly and
the student body to be more outc01ng than the cllmate percelved by the
A g . .
less satlsf;ed.students. y '
A correlatlbn‘of —-.511 significant at the ".01 level was recorded
L . . AL .
bétwaqn overall satisfaction and Developmental Press. Students who per—

ceived the ellmate of the”sehoolvdnder study to be‘more'self;actualizing |
and less-adjustment oriented were.more satisfied overall than vere stu;l
dents who percelved the cllnate to be more adgustnent orlented | .

: Correlatlons of -.487 and -.433 both s1gn1f1cant at the .01
level were recorded betwéen overall satlsfactlon and the ESI factors:of

personal dlgnlty and achlevement standards. Students who were overall

53
! »

4-_h1ghly satlsfled percelved the cllmate of the school under study to

‘.afford greater personal dlonlty and have hlgher achlevement standards
thanvdid less;satisfied‘stndents,~ »

Oftthe ten satisfaction dlmensions ldentified ‘Satlsfaetion' /

w1th auallty of worh recorded the’ least number of 51gn1llcant correla—

’tlons w1th the cllmate subscales of the ESI SignifiCantvForrelations‘

,e

were'recorded between thls‘satlsfactlon dlmension and:three”subSCAles'v
iof the ESI, croup soc1al llfe, achlevement standards and Developmental :

“Press. Students who Were hlghlv Satlsfled w1th thelr quallty of work
ipercelved hlgher levels of group soc1a1 llfe, achlevement standards

o o

e'and percelved thls env1ronment to be less adgustment orlented than less

&,satlsfled students.l No;s1gn1f1cant relatlonshlps-ex1sted1between‘_h;s
,satlsfactlon dlmenS1on and the remalnlng ESI subscales. , *L;»: .

A final,éharacteristiC'of thedcorrelation matrix,'Table 24, is

" that no significant~relatl0nships,eXistedvbetweénvfactors:one_and tWo,tf"'



92

intellectual' climate and expressiveness and the first seven satisfaction
‘ S | - N o o h
dimensérns of the ESI. Students''perceptions of the intellectual cli-

| -

‘mate gpd the degree of expressiVeness available at the school under .

study shoWed'norrelationship to:their degree of satisfaction regarding

satlsfactlon dlmens1ons one’ through sevenn

-

In Table 25 and Table 26 the nale and female equlvalents of

: Table 24 are. presented Some gignificant sex dlfferences ocourred in.

Y

satisfaction dimension six, quality’of work:. Unlikelfemale_students,‘

“male students_indioated“signifioant‘oorrelations between the satiSfac—d

o C S SR SR co
tion dimension_quality.Of work and the ESIfsubsqales.of group social
' ?

";llfe, achlevement standards and. Developmental Press.

*

Nales who vere hlphly satlsfled with thelr quallty of work

A\

perceived hlgher grouo soc1al llfe{\hloher achlevement standards,

and more opnortunltles for self actuallzatlon. Thls relatlonshlp was -

-

: not 51gn1flcant for female students at the’ school under studv.

Females malntalned 51gn1flcant correlatlons between satls—_"

>,faotlon dlmens1on one; relatlons w1th classmates and factors two, four,
vand flve pf‘the ESI Female students who were hlghly satlsfled with f
.ithelr relatlons w1th classmates percelved the env1ronment to afford
:"ffgreater opportunltles for 1nd1vldual expre531veness) greater opoortu—

nltfbs for hlgher personal dlgnlty and hlgher achievement standards.»_'

o

~ﬁ::These relatlonshlps were not signlflcantly ev1dent for male students.

Relat1onshlos_between the peer group domlnance subtest on the:

e

‘EST and the satisfactlon dlmen51ons were more prevalent and more 51gn1—, o

"‘flcant for females than for males.» Slgnlflcant relatlonshlps between

peer group dominance and satlsfactlon 1ndlcated that the more dlssatls- :

R LR :
. NS

o/ /1:" :
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,the"more'satisfied Ytudents.

: Questionnalre are presented T s

- making (3.03).

-Hypothesis Ten" S e
. " IS AEE e E

#
. B ~ 95
® . &
o /. - 1 -
" !

fied students*pérEeiVed the'peer group‘dominance’to be greater than
. . . » ' . ' o

K

. HYPOTHESES CONCERNING SATISFACTION SGORES ~ 1, "

&

. In‘the remaindeér of this .chapter, the.hxnothesésnconCerning!i =
the'satisfaction questiOnnaire contained in the Student Information:

v The mean scores and standard dev1atlons for the satlsfactlon

;dimenSions’and 0verallvstatistical'satisfaction arevpresented,ln,

Table 27. Vean’scores on dimensions ninewand ten, indicated that the
[ a R . : . }/

"overall satlsfactlon of the student populatlon of the school under o

°

‘study was between sllohtly satlsfled and qulte satlsfled . Students' ""

'tended to‘be most sat;sfled w1th thelr,relationsh;p w;th classmates

B .~
[ v 2

NP L : N _"’. . ) ST L

(2.02) and nost dissatisfied with their participation in decision-

4

$

Hypothe51s Ten was”that there were no slgnlflcant sex 'ffer nces
{\ .

1n the satlsfactlon scores as. determlned by the Student Informatlon o

AR
AP

jQuestlonnalre. f';@‘ .-j:’77- xfk' x —*v,v o 5 ? f-. fg-»q__.f° tn

The mean scores b& sex, the probablllty and "t" value scores

‘”‘.for the satlsfactlon dlmenslons are presenteq 1n Table 28. A 51gn1fi-,_-

e o B 1,\

‘1h'cance 1evel pf 05 was malntalned for the reJectlon of the hypothesls.r;

-,o s X : -.‘_’
L} N o

Female students at the school had s1gn1flcant1y 1ower scores

!‘than male students on satlsfactlon dlmen51on two, relatlons w1th the -
“1 f:i.v . . ,’/ A -
principaljand the'adminlstrator., In contrast male students had 51gniapf
R LT e f'? i}. o f;j'f - ",:3ﬂ'f”’l‘f
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ficantly lower scores than female students on dimension seven, parti-|
| R

cipation in extracurricular activities. As a result of théffindingsJ
- - ' J/

‘Hypothesis Ten was rejected. - v /

<

Discussion eof Hypothesis Ten. Female sfudeﬁts were more saﬁis—
fied than male students in all dimensions ofbsatisfaction on the
Student Informafion’Questionnaife with the excebtion of participatioﬁ
in extracﬁrricular activities. Male students were significantly more
sétisfied with their par%icipation in extracurri;ular.activities. Fe- -
.maie Studeﬁts were>significnntiy more satisfied,with their re}ations
witb.théir teacﬁers; the principal andsthe administratogi Female sfu— -
dents were alSO'sigﬁificanﬁiy mdre satisfiéd than male students with_
the quality of their work. ¢ o
| ; "Haslett (1576) in a study of student attitudes toward teachers
goncluded'that females exhibited é more‘positive attitﬁde toward

teachers than did males. This finding concurs with the finding of

this study that female students are more satisfied with their teachers

than are male.students.

K
i

Hypothesis EleveA\

-

) Hypothesis Eleven was that thefe were no significant differences
in.;he satisfaétion sco;es 6f sfudents'és determinéd by the Student
Ihformafioﬁ Questionnaifé‘whenvﬁhé students were grOuped‘accgrding to
their fhtuie‘plgns and asﬁifations.' | |

The mean’scores'and "F"btegt resulfs necessary fOrvfhe deter;‘
'minétibn of Hypdthésis Eleven are présentgdvin‘Table 29.‘”In sétisfac;,

tion dimensions one, two, and ten, students wha planned to leave schouly
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before graduation had significantly higher stores than students who

planned to graduate and then find work, students who planned to attend
.a junior college, stndents.who planned to enter university and students
whose«futnre nlans were not specified on the Studentvlnformation Ques-
“’tionnaire. Students who planned to leave school Before graduation had
’Aslgnlfieantly higher scores then all othHer groups of students 'in satis-
faction dimension three,.their‘reletiens with the student body. Stu—‘.
dents who planned te leave’ school before_graduation differedvsignifi—
cently in overall-satlsfactien'fren students.who nlanned te enter |
university or students whose futdrelplans were not sneclfied_on the

- Student Information Questionnaire. Therefore, Hypothesis Eleven was

rejected. R | “/‘

‘,’

Discussion of Hypothesis Eleven. . The results of this analysis
. y .
1ndlcated that the students who planned to leave school before gradua—
tion were. nore dissatisfied ‘than other grodps of students 1n a_lvthe ’
satlsfactlon dlmen51ons w1th the exceptlon of quallty of work and partl—
cipation in de01s10n—mak1ng.. However,. there were only six students who
1nd1cated tbat they planned to leave school before graduatlon._ As a

result the external validity of the research flndlng regardlng these

six students 1s questlonable.

Hypothesis Twelve ',. U 4.

In Hypothe31s Twelve 1t was p0stulated that there were no
81gn1ficant relatlonshlps between the satlsfactlon scores ‘as determlnedr
by the Student Informatlon Questlonnalre and the age of the students.

Thé correlation coefflclents for the relatlonshlps between
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satisfaction dimensions and age are presented in Table 30. No signifi-

~cant correlations were determined between satisfaction and age. There-

2]

fore, Hypothesis Twelve was accepﬁed.'

Discussion of Hypothesis Jwelve, Age does not'appear as a

significant predictor of satisfaction in this study.
¥

Hiypothesis Thirteen

Hypothesis Thirteen was that there were no significant relation-

ships betwveen the satisfacfion seores as determined by the Student In; o

e

formation Ouestionnaire and\%he number of years which students\had
attended the school under study. r
It is indicated on Tahle 30 that'np»significant relationships

exisdzd‘between the satisfaction dimensions and;thelnumber‘of;years
‘which studehtslhad beenfin’attendance'at the'school'under study. As
a result, Hypothesis Thirteen yas‘aeqepted.

Dlscu581on of Hypothes1s Thlrteen. The resultshindicated that

the number of years whlch a student had attended the school under study

N

had no relationship to the;student's satlsxactlon.,

~ . o i

Hybothesis,Foﬁrteen_' : ' _"' . .3?

In'Hypothesis.Fourteen it was'pOSEulated that there:were'no .

~51gnlllcant relatlonshlps between the satlsfactlon scores as deternlned

. by the Student Informatlon Questlonnalre and the average marks of the>‘;

‘fstudents at the . school under study.

Table 30. 1llustrates that four 51gn1flcant correlatlons may be .
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' seen ‘to exist between average marks of students and their satisfaction.

A correlation of .258, significant at the .0l level, exlsted between
students' averege'marks and.their'progress in class ihdicéting that

o : ’ ' B !
high marks were related to greater satisfaction with progress in

v

school.,

© A similar relatlonshlp occurred re5ard1nr the quallty of work

A correlatioh of .112, significant at thewaJ level, 1ndlcated that

‘ stuients withﬁhigh marks were generally satisfied'with their quality_of»ﬂ

worg. Overall satlsfactlon correlatlons of 170, 51on1f1cant at the 01~

level, ahd,,1395'51gn1flcant at;the_.OS level; 1ndlcated that students‘

with higher marks were generally more satisfied. As a result of these

findings, Hypothekis Fourteéen was rejected.

N .

Dlscu551on of Hypothes1s Fourteen. .The‘findings'indicate that

students w1th hlgher marks were s1cn1flcantly more satlsfled with thelr
'progress'in class;’theiriquality‘of_work and were_cOmparat;yely hlgn in

foverall satlsfactlon..

Whls result 1s 1n opp051tlon to the flndlngs of Dledrlch (1969) S

who Iound that student satlsfactlon toward the school was 1noependent

fof achievement-or'academle progress;

‘e-Hypothesls Fifteenl
In Hypothe31s Flfteen it was postulated that there were no.

“ lf,y

s1gn1flcant relatlonshlps between the satlsfactlon scores as determlned_f"'

’

: by the Student Informatlon Questlonnalre and the number of’ classes
, e . o

" which" were mlssed more or less dellberately by the students.‘

In Table 30 the correlatlon coefflclents for Hypothes1s /;':
’ ///ﬁvi : '
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.Fifteéen are presented. Significant correlations were recorded on

satisfaction dimensions two, ‘four, five, six, eight, nine and ten. All

correlations were significant at the .01 level and were positive in-
¢ . o o ; o _ o

nature. As a result of the findings, Hypothesis Fifteen was rejected.

‘

" Discussion of Hypothesis Fifteen. Significant relationships

anpeared to exist between a number of satisfaction dimensiong and the.

 number of classes which had been missed more or. less deliberately by

< o -

“students. Students who had missed more. classes were significantly more
dissatisfied with their relations with teachers, the principal ‘and the .

administration. These students also'were significantly more dissatis-

. fied with their progress infclasg;3the;;fqual}ty of work, their parti-
' . coL B C . N o . ° .

° T

S T a - NG e A
cipation in decision-making and in overall satisfaction.
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CHAPTER &5

-

SUMMARY, CONCLUSIONS®AND IMPLICATIONS ‘

~ The purpose of this research'project'was'to,analyse the "organi-

.

‘zational.climate of one sohool fron'the‘student noint'of view,. The
;'1nstrument utlllzed in the research progect the Elementarv and Secon— .

Adary School Env1ronment Index, was develoned by Stern (1970) to measure »

~

’the percelved organlvatlonal cllmate in schools from a student 001nt of
. TN

view, In order to carry out thls research nrOJeet flfteen hypotheses

were deve10ned and tested PrOﬁedures utlllZPd and result" of the

B

. stetlstleal treatments are outllned in’ Chanter 4 A summary of the
vflrdlnos, a. brlef outllne of the concluslons of” the studv suoweStedfl‘ .
implications.ahd spec;fl reconm mendatlon ~are. presented in: this’

‘ Chapter. ‘,\ ‘1‘, ;vc‘ '..::;g : . : " Coa

- SUMMARY

The resulte_of the analysls of data are presented 1n four

'.ﬂ.sectlons 1n thls cha rn' The flrst sectlon deals w1th tHe comparlson

':of suhsca1 scores on the ESI of the schoo1 under study when eompaped

: #
~ :

'hj;w1th the norms prov1ded. The seoond sectlon presents a rev1ew of the -

.“’_ a0

' e1at10nsh1ps between subscale scores on the ?SI and other student

o -

b‘i.varlables.“ A rev1ew of the fJndlngs of dlfferencec in. satlsfactloni_."
scores of selected student groups i’ the school under study 1sf
'presented\ln the th1rd sectlon of the chanter.; The flnal sectlon deals

”‘vwith the relatlonshlps between the satlsfactlon sgeres and other
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Summery,Related“to'Differences in Subscale Scores on the ESI

L

Fourlhypothesee wefe'tested in an attempt sto determine 31gn1f1—

7 cant dlfferences on the subscale scores of the ESI. The reqult of the

ESI ih ali‘but one of the ESI subscales. - SNt

”t"‘teqt ana1y51s of the flrst hypothe51s was that the sfhoo1 under

\,

' qtudv differed SJcnlflcantly from the norms vhich were nrov1ded for the

\ : .

-¢ \’

, , ) ‘ N )
The -results indicated that the'SChoollunder study was perceived

e

- by'students'as being Combaratively adjustment oriented and more instit-

13

1,utionalized_thanrthe schools studied during’the.noﬁmihgoprocess; “The

-Ad”programfof.studiesyz‘t’v'

Studehtsﬂgrodped byftheif pﬁograhzof studies_proddoed_a'humber;of

‘t,éignificéﬁt'diﬁfefences.,iStudehts,ih‘all three"éfdups’had Similar '=j}

resulte also pointed to a’perception'of a very etrong oeef broup‘whichv

exerd&(ed a great deal of control over students. The etudents per— f»

celved the admlnletratlve égﬁtrol of the qchool under qtudy not to be
R . .
s1gnaf;cant;y dlfferent from,the;admlnlstratlve cOntpol,ln‘the schools

-

studied previously. -

An analysis of signifieent diffefences on the ESI suhscelesAof

PR . . . . . . . .

LN :

-

'perceptlons of the peer group and the control mechanlsms of the school

v : N

, but dlffered in thelr perceptlons of other cllmate variables. Students f.a“

"1,enr011ed 1n the buslness and general orocram of studles percelved the -

'school cllmate to be more - 1nst1tutlona11zed and adJustment orlented S

'fthan d1d students who were enrolled 1n the vocatlonal or matrlculatlonfhfd

‘An.evaluation of sex’differences on the ESI subscales produced

i significant,resdits;f;Femeles;pefceivedvthe‘eeh001_oiimate,tofofferﬁ R

L8

-vtmofeWopportuhities foriself~actuelizetiohfthedfdid'malesy'vFemalee' :
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also peT081V9d‘SlOnlflcantlj more admlnrstratlve control and adminis—
tratlve‘order than dld males. Plgher achlevement standards and more
personal dlonlty vere other significant: dlfferencec perceived by tenale
qtudents in the school Lnder stpdy.

| The flnal hypothe51s 1n thls sectlon concerned 1tself w1th the

effects of students futdre nlans and asplratlonc on the ESI subscale

, 1N
scores. An " test was utlllzed to determlne s1cn1f1cant dlfferenres
. > £ L

f‘betweenithe'grOUnS'of students.“ Students who planned to leave school

.

before craauatlon had 51gn1flcant1v lower SCores‘in perceived;group

dsocial Bife . than dld students who planned to graduate and.then find

work or students whose future plans ‘were- not llsted on the questlon—
( 3

‘3,naire. Qtudents who planned to 1eave school before graduatlon and

A,students who planned to enter vocatlonal or technlcal tralnlng proprams

'?after hlph school percelved the school to prov1de less personal dignity

than d1d unlver51ty bound students._ It anpeared that accordlnc to the

'ESI there wPre many dlfferent percelved orcanwzatlonal cllmates at the

H'student”leyel withln the school,under study. .

Sy

~

-Summary Related to Relatlonshlrs Between the EQI and Other Stﬂdéﬁtf'\\&xy}:;'w

';'Varlables SRR
":Qf Ff%e hjpotheses were developed to determlne slcnlflcant . 1'

;_gof years whlch students had attended the school under study,_students'é'

e

B reletlonshlps between the ESI suhscales and student age, the number S

A

‘marks, the 7dmber of classes Wthh students had mlssed more or - less d-

.’zn_dellberately, and student satlsfactlon.,';m ?

The flrst hypothe51s correlated age and the subscales of the

¢ESI. A slgnlflcant correlatlon ex1sted_betweeh‘age_andjpercelved".”

‘l‘d;



108

intellectual climate. Older students percelved the 1ntellectual

.’\.A

-
cllmate of the school - to be hlgher than did younoer students. No__

other significant rpla 1onshlos wera determlned . ,

\>

b
The number of y lrs whwch a student had attended‘the-school

-

. N . I) N - . &b ‘
under study was correlated wlth the subscales of the FS ‘Analysis,

of the data showed that the number of years whlch students had attendeq

the schoo] under study had little re]atlonshln to the nercelved organl-

zatlonal cllmate

<3

A thlrd asnect Q@lch correlated w1th the vSI was the students

“g

'.averase marks, It was found that students with’ hlnher marks percelved' .

. somewhat hlrher proun 3001al llfe, more oersona1 nJonltv and higher

achlevement standards than(d’d students w1th lower marks.

& "

The number of classes whlch were mlssed more or. less dellbera—

3

tely by students prov1ded anotger aspect to be correlated w1th the ESI. ,;
o Slgnlflcant relatlonshlos in thls mrea 1ndlcated that students who

missed more classes percelve@ lower personal dlgnlty, lower achlevement

o

‘standards at the snhool under studv and 10wer Develonmental Press. . The

)y

?lower Developmental Press could be 1nternreted to mean that more truantll‘f

.:'4.“‘ L o R o .
students percelved the school to be morelzpstltutlonallzed and adJust— .
i;ment orlented . %uZtvb-fV

' A large number of 51gn1flcant correlatlons were determlned in

’7the analy31s gf the relatlonshlp between the ESI and student satls—;

.factlon.‘ The- more satlsfled students percelved the oraan1zatlonal e

..:‘

::cllmate more. posltlvely than dld the 1ess satlsfied students. lThe

:more sat:sfled students percelved less peer group domlnance than d1d

PR "t’

-1less satlsfled students.;f: -

a
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© with teachers, the principal and the administration and their quality

' Summary Related to Differences in Satisfaction Scores

-

Two hypotheses;Were'deVelOQedﬂand tested tO'determghe uhethet
'signifioant diffenenceé‘existed gn’satisfaotion sconés for selected.v
groups'of students. .A comparisontofhstudent satdsfaction'bj‘sex )

’indicated'thattfemaie students uere‘more‘satisfied.with alisthet
'Wdtmensions ofesatisfaotionbon‘the Student information"Questionnarne

a - e - e

with the exception of participation in extracurritular activities., .

e A .t s C o o o
~ Female-students were, significantly more ‘'satisfied with theerrelations_

L

of ‘work. o , ST o . L B

A'comparison of student satisfaction scores when students were

_grouped according to their future plans and aspirations”indicated.that_

: o ‘ - ' o o A o
students who planned to"leave school before gradustion were. the most .

dlssatlsf1ed students. Students who planned to»leave schooi.befone

N

graduation had slpnlflcantly lower scoreg than other student groups in’
{

. FN : g DA
.satlsfactlon w1th thelr relatlons wdth thelr classmates, thelr teachens,

,‘ . . 3 \ N R
therstudent body and in overall sat,l_.s@?.tlon- - -
S ‘ » gv S
'Summary Related to Relatlonsh;gs Retween Satlsfactlon Scores and
Other Student Varlables - T \\Q , : —
S r

Four hypotheses were deveIOped and tested to determlne the;-iu'ﬁ;'”

Lo
o~ o

Hrelatlonshlps between satlsfactaon and student ace, the number of S

,('v

_Afyears whlch students had attended the school under study, the stu—-iv’

e

5[dent's average'marks, and the number of classes students had mlssed

e,more or. less dellberately nf: “:Tf“f“»'” j;_ajj.l,}:',f-,;é

. “\‘
‘.

The age of the students was determlned to have no relatlonshlp

YT

T

)

I
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with satisfaction, Similar results were recorded for the number of
years thch students had attended the school being studied. Ne;ther
variable was a'JEterminant of student 'satisfaction.

Another hypothe51s was related to average marks of the students

§
and student satisfaction. Students with higher marks were slgnlflcantly

"(,_morevsatisfied with their progress in class and their quality of work.
Sfudents with higher marks also recorded positive cerrelations with
overall satisfaction. This indicated that‘students,with higher marks
were sllghtly more satlsfled in an overall evaluation.

A flnal hypothes1s was concerned with the relatlonshlp between
student sat;sfactlon and the number of classes missed more or less
dellberately. Students who H&d mlssed ‘more classes were 51gn1f1cantly

'less satlsfled with” their relations w1th their teachers, the principal

and the administrationf “These students were also sigbificantly,less

satisfied with their nrogress in class and their participation in
decisien-making.‘ A significant?correlation also.occhrred with regard

’

to overall satisfaction. This relationship was intefpreted to show

-
0/

“that students who were truant were less satigfied w1th the overall

w
school s1tuatlon than were other students
_— ) " CONCLUSIONS.

'In this section, specific findings of the study are discussed

in relation to the research'problem as outlined in Chapter 1.

\
o Conclusions Regarding the Climate Construct

N

The findings of this study indicate that within the student

. . “
‘oL L N
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L}

le\./el of the school organization a.nu:‘nt;er' (‘ significantly differént
percgptions of organizational climate eXist. These-significantly
different climates are linked to subsystems’ such as prograﬁlof study,
sﬁx of,tgsgifspondents and future plans énd aspirat{ohs(of the respon;
dents. Signifgcagt relationships between age, aéhievehent,_attendance
and pgrceived organié%gﬁonal climate suggested that individual variables
.significantly affect the perceptions of individuals of their environéent;
These findings suggest that though perceptioﬁs'o% the environment may
differ from individual té individual; a.commonality of pefceptions,of
ihdividuais within subsystemé of the 5rgé§ization exists. Perceptions
of the environment by individuals witﬁin a subsystem tend to be similar
enough to produce significant differences between subsystems. These
/significant pérceptual‘differences between subsystems suggest that the

//subsystem level is an appropriate level of climate research within an

organization.

The Org?nizational Climate of the School Under Study

-t

In genéral, the school ugdef study tendeé fo.be compératively
adjustmé;t oriented and ﬁéfe'institu€ionalized than the schools used
iﬁ the norming process. .With regérd fo the related research presented
in Chapter 2, £he school‘i; éharacterized’by low developmént scdres

and an extensifely organized peer culture exhibited byvthé high peer

group dominance score.

Relationship of Individual Variables to Perceptions of Climate

L

In the following section conclusions pertaining to the indivi-,



-trative orderlinessiand control»than did males. .

_ cantly more personal dlgnlty than d1d students in vocatlonal or- general

112 [/

“

dual characteristics of the respondents to the study are discussed in®

?.‘.'Q.

relation to organizational climate.

Sex. Female students perceived the organizational climate of
— : " ‘ [

the school to be significantly,different from male students. Females‘

" perceived the climate to afford more opportunities for-self—actualization,

higher achievement standards, and more personal dignity than d1d males.’

Female students also percelved s1cn1f1cantly hlgher levels of admlnls—

J
. re

~

Ag . Older students percelved the intellectual cllmate to

\ L
be hlgher at the school under study than did younger students. ‘No

further’ relationships'ex1sted between age and perceived organlzational :

climate.

Course of Studies. Students in all:three programs offered at’

o 5

the school(ynder study had 51m11ar perceptlons of the control features

of, the school but dlffered in perceptlons of the development features
of the school The students who were enrolled 1n the business - and
general program of studles percelved the school to be more 1nst1tut10—

nalized and adgustment orlented than did matriculatlon or vocatlonal ‘

students.

Matrlculatlon students percelved the school to offer 51gn1f1—

Y
AN
and bus1ness programs.

, Students who were enrolled xn the matrlculatlon and vocatlonal

o ,
programs perceived the achlevement standards to be s1gniflcant1y

,'hlgher than did students who were enrolled in the general and business
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o> /

pregrams.
?Vocational students‘perceivedbgreater expreSSiveness.infthe

school under‘study_than‘did students who were enxolled in tHe otner

two programs‘ef:study. |

. Students who were»enrolled.in the vocational program ef‘studies',

perceived the 1ntellectual climate of the school to be 51gn1flcantly

hlgher than did students who were enrolled in the buslness and general

progl"am oi: Studies. vﬁ,,,;,;- N

Kchievement of Students. Students with higher marks perceived =

a somewhat higher group social life, more personal dignity and higher

achievement standards than did students with lower marks.

Number of Years}in-the School_Under Study.;'The‘number of years

which a student had'attended the school under .study had no significant

" relationship to the perceptions of the climate of the school.

Attendance of Students. Students who missed more.classes more

or less dellberately percelved the personal dlonlty, achlevement stan—
dards and Developmental Press of the school to be s1gn1ficant1y 1ower

than dld students who attended regularly.

,ASpirations of~Students;1 Students who'planned to enter

j"un1vers1ty percelved the school to prov1de Orefpersonaladignity than -

d1d students who planned to enter vocatlonal or teChnlcal tralnlng

programs after graduatlon or students who planned to leave: school

before graduatlon.
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Relationship of Individual Variables to Satisfaction ‘ -

In this section conclusions qegarding satisfaction and{its

relationship to a number of individual student variables are presented. -

.Sex. Female students were significantly more satisfied than
were male students‘Withktheir relations witn'teaehers, the'principal
and administration and with their quality of work.- Female students

-

were also s1gn1flcant1y less satlsfled wlth their oart1c1pat10n in

ext‘&currlcular act1v1t1es than were«male students.‘

P
b

Ag . This variable was,not related to student satisfaction,

.»Achievement of Students. Students with higherjharks were -

significantly-more‘satisfied with their progress in class, their
quality of work and had higher overall satiSfactlon,than_did_6ther v

2

studentsf'

" Number of Years at the School Under Study. This variable was

'.'not’found_tO.be related to student satisfaction. . - o

’

Attendance of Students., étudents/wne_had‘nissed mofe,claSSes-‘~
’.more or less dellberately were .more dissatisfied w1th thelr relatlons '
with»teachers;radministrators, particiﬁation‘in decis;on—making andl.f
oveiall'satisfaCtieh..» | - |

fAspirations'of’Students; 'Students who planned to leave schOOl'

before graduationsWefe'moreldissatisfied with'their-relatibns with
classmates, teachers, and -the student body in general. ,This group of

students had 51gn1flcantly less overall satisfaction than any other
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student group.

»

 Student Satisfaction and Perceived Organizational Climate

Student‘satisfacflon was’closely related.tohsﬁudent perceplions_
of their environment.blln general, students who:pérceiyed_the school
'envirenmeutvpositiuely~werelmOre satisfied than;uere other stucen£s.
ysfucentskwhc perceived a higher degree-of peer group domlnaﬁce»were
less\satisfiedstﬁan were other.sfucenfs. | |

) ?erceiVed‘infellecfual clima%e.and expresslveness were not
v}rele%ed to the satisfactionfof students.in‘releticn'ro'cleSSmates!‘
teachers, the‘scudeut eody; adminisfratiou;YQuality of uork, prdgress>:
in class and nartlclpatlon 15 extra—currlcular act1v1t1esr

Students who percelved the env1ronment of the school to enhance:
o self—actuallzlng behaylor were more-setlsfled than were'cgéer students. 5

vIMPLiCATIONS AMND RECQMMENDATlONS

"Implicatioﬁs'for,Eﬁucationel‘Admlnistréters

- . . B - - . A . o

T
¢

E The 51pn1flcant results of* thls research prOJect have spec1f1c

V;clmpllcatlons for admlnlstratlve practlce.vb"‘ Lv ' :-l' ‘;ﬂ::

: xl} Admlnlstratqrs lnterested in ascertalnlng the orgau1zatlonal Cll— '
bmafe of thelr school must 1dentlfy wuﬁ% cllmate descrlptlon or comblna—i "

'_tlon of cllmate perceptlons they w1sh to analyze. Thls research |

b»blndlcates that the admlnlstrator should look beyond the/total school

cumulatlve cllmate descrlptlon to octaln a more. comorehensrve view of

: » SRR

the school's climate from Smaller subgroups wlthlnlthe organlzatlon._-

i
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2. Educatlonal admlnlstrators wrshlng to compare organlzatlonal
, 7

fooN

' cllmates among a number of schools should oerhaps use smaller grouplngs

ased on 1nd1v1dual varlables such as sex, program of studles, and
. ,.v(/'._

~

: achievement'asnthe:unit of'analysis. vThe administrator should compare
the perceptions'of'organiietionel cllmstelof simllar séx; aghie;ement'
_ and orogram of studles groupings. This wouldlenable the administrator
tolldentlfy dlfferences in percelved cllmate among schools rather then '

comparln cunulatlve perceptlons of. cllmate.
bt ;,\\:, . o : . N

35' The s1gn1flcant relatlonshlps between the cllmate descrlptors of
7the ESI and the satlsfactlon scales of thls research also has 1mpllca-“‘
tlons for adnlnistratorsl'i | '

The degree to whlch a school exhlblts the characterlstlcs of
.a~h1gh "development”' chool u51ng Stern s crlterla seems to be pos1t1relyi
»related to student satisfactlon An admlnlstratoraw1sh1ng to.1ncrease_

‘ tudent satlsfactlon would oromote the type of cllmate characterlzed

"-by Stern as hlgh development orlented Tﬂ.

 Implications_for Further Study - !
Somebof.the’findingéhOf this research‘project hayevimplications-;if

.

ffor further research

N The s1gn1flcant dlfferences between the mean scores of the school
hunder study on the subscales of the ESI and the norms prov1ded for the ‘

‘ESI 1mply ‘a need to verlfy the valldlty of the norms through further

use of the 1nstrument in other Alberta hlgh schools.’-7 -

i

Also lmpllClt in the results is the need to dupllcate this study

.,1n a number of hlgh school settlngs to determlne the valldlty of the

15
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significant'results with regard to the general;SChOOI pbpuiation.’
3._ Implicit'infthe research is a need to compare student and teacher
: perqeptions of the-sehool environment with reiated instruments.v.Thei

EoI could be utilized for student perceptlons and the @roanlzatlonal

j.Clluate Index, also developed by Stern could be used for teacher
o eerceptlons. |
4., ‘Further-dnrestigations of‘the eeer,oreUD phenomeuoh deserihed_ing
the results.of the ESI would also be of 1nterest The'cdmuohality-of-

i perceptlons regardlng the control features of the env1ronment 1s

b--worthj of further 1nvest1gatlon.ih

¢
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' " APPENDIX A

The Elementafy'aﬁd Secondary School .Environment Index (ESI)"

2. " The Test Manual for the ESI

.Alternate directions for the ESI utilized in this study

v

4. Revised answer sheet for the ESI.
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"Section 3 - The Elementary and Secondary School Index.(ESI)
and the High School Characteristics Index {(HSCI)

I. Description

The ESI is essentially a short form of the HSCI. The former

~ "

(Form ESI-1273SF) contains Gl'items and reQuires about fifteen minutes .
to»complete. The latter (Form HoCI 960£Bconta1ns the standard 300 1tens'
and reqdires forty dinuteS/for adminiStratlon. ln.addition to use for
secondary:sehools; the ESI can be used:at the eleﬁentary level down to
:the‘jburth grade} The hSCI should'not be used below the secondary school
letel. o | o |
- Both‘of;these instrumentsvare designedtto measdre the.psychoé
logical characteristics of-their'academictenvironments in~much the,same:
manner.as the-CCI'does atﬂthe_college le&el;»ndr'
| .,Tné 3oo'iten formatvof;the‘lOnder HSCItsupmiies scoresifdrﬂthe |
‘bas1c SOrpress scales w1th 10 1tems employed for each scale.‘~The scales
":areiidentical in‘name and:parallel;lnﬁmeanino to those used for the CCI.:
fbétaiiédfdéfinitiongfof‘the scales are;given in Section 5 of the Appendix;
A factor analvs1s has‘recently been oeriormed onia sample of
6 753 HSCI cases that have been collected over the last ten. years. vThe“

<

'u'analysis essentially reollcated the earlier structure reported by Stern
. . o
(1970) and was-usedeas a baSis»for the,creaclon of the ESI.
. - . . -‘ - : / » v . .
The factor\dé?ihitions, reliabilities, scoring procedures, and

'norns that are presented 1n the follow1ng pages are derlved from this

more recent analysis.



=

131

- First Order Scéfes

1,

A

Intellectual Cllmate ’

The 1tems that comprise thls factor are 1ntended to reflect the
oualltles of a staff and plant spe01flcally devoted to scholarly
activities in the humanities, arts, and social sciences. A high
score 1ndlcates a great deal of attention to these areas by the

- school and implies the presence of such: fa01llt1es as good llbrarles S
.and laboratories. In such a school, "long, serious discussions. .

are common among the students," ‘"many students would be 1nterested

' in hearing a talk by a famous scientist,' "course offerings and -

faculty in the social sciences . . . in.the natural’ sc1ences o e

- are ‘outstanding," etc.

(Fantasied: Achlevement. Humanltles/Soc1al 801ences, Reflectlveness,

‘Ego Achlevement 801ence, Understandlng)

Exore551veneSS

”Thls factor prlmarlly supgests a form of aesthetlc awareness : _
jand emotlonalfpart1c1patlon. It is concerned with Opportunltles

offered to|the student for the development of leadership potentlal
and self—assurance. Among the activities. serving this purpose are

!debates, ‘projects, student drama’‘and musical productions, and other -

forms of participation: in hlghly visible creatlve_arts.

: (Change, Sensuallty, Humanltles/8001al 501ence)

]

" Group 80c1al Llfe'

" The env1ronment 1mplled by hlgh scores .on ‘this factor is fun—lov1ng,:j1:‘c"’

L frlendly, and actlvely outg01ng. ‘Mutually supportlve group activi--

ties among . the student body are common and take on a warm, frlendly

"~ character, more -or-less typifying’ adolescent togetherness.

3 ;(Play;vEmotlonallty, AfflllatiOn, Nurturance, Exhibltlonlsm)b

ﬂPersgnal Dlgnlty/Supportlveness“

'f Schools W1th hlgh scores on thls factor encourage autonomy among:.

,students but also allow for- the expression of dependency and defen— :

. 'siveness that is often found in elementary ands secondary schools,
-"teachers take an ‘interest in the students,' and do not make: them
'feel 1like babies. Such climates ‘tend to be non—authorltarlan and

. 'allow high-levels of self—determlnatlon.

_‘Supplicatlon)

(Assurance, Defens1veness, 0b3ect1v1ty, Blame Av01dance, Tolerance, ;"

e



T T 132

5, Achievement Standards
- Schools with high scores on this factor set high standards of .
.achlevement for their students. In such schools, "most students
_take their school work seriously," 'students work hard at every-=
thing they do = - in and out of school," and “teachers put a lot
of hard work and enthusiasm into thelr teaching." :
_'(Counteractlon, Unoerstandlng, ConJunct1v1tv, Energy, Achlevement)

,6.”,Orderllness/Control'

' High scores on this factor . are a35001ated with admlnlstratlve
structure or reculatory orderllness.“ ln ‘such env1ronments
"students have to be neat and clean when- thev come to school "
and ”there is a place for everytnlnp and everythlng is kent ‘
‘exactly ‘where it belonﬂs.ﬁ,

, (Deference, Harm Av01dance, Dellberatlveness, Nar01551sm, Order—
. llness) IR ' : T :
S . B R

B AR 'Peer Group Dominancef

dlgh scores on thls ‘factor are suogestlve of an env1ronment in. - .
“which peer oroup relatlons are strongly valued ~In such: schools L
“nit is’important to be frlends ‘with the rlpht people,ﬂ and ”you _wi,
:have to do- what everybody else does in order to’ get along around
. heére., uv;_kr I :-‘ SR, e ; . PR

(Practlcalness, Sex)\." ‘

o

" ‘Second Order Scores -

The sever firstforder,institional dimensions are combined to -~ .
produce secono order area score _.These area scores'are‘defined below; -
The faCcOFS that contrlbute to each area score are llsted after the area-};

i . Yoo

: descriptionf:-
'Area I - Development Press

Schools w1th hlgh scores 1n Area I emphaslze intellectual R

. o A
achlevement personal developnent warmth and respect as opposed to a -

~ more 1nst1tut10na11zed ‘adgustnent orlented approach to hlgh school

educatlon. (Intellectual Cllmate, Express1veness,'Group Soclal Llfel;\.,'

Personal Dicnlty/Supportlveness, Achlevement Standards)
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Area IT - Orderliness/Control and Area III '~ Peer Group Dominance are

‘essentially replidaﬁions of the first order scores. . .
: : . : s :
'ELEMENTARY AND SECONDARY SCHOOL ENVIRONMENT INDEX -
RELIABILITIES - FORM ESI-1273SF

 Alpha Reliability Coefficients

~Factor
T, e———— LI o
‘ . A )
Al

. TIntellectual Climate . - 0.74
._ZEipr§SSiVeness‘v A L :f‘b;72

.':Gfduplsoc;aliLife; 7f e oel

<

. Personal Dignity” ' . 077
. Achievement Standards - . 0,80
. Orderliness/Control ~ ' . = 2 o071

.~ Peer Group Domimamce = . 073

NeT o bW N e

. Area’ . “Alpha Reliability Coefficients . 1. .

- ‘i:ﬂ:D¢ﬁélmeeﬁtTPf¢SS   "“f vi'v'l. :;:{ ‘fi89_s?  o
3. Peer Group Dominance -~ . @ Lo 730
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. S
s

e ELENENTARY AND SECONDARY, SCHOOL CHARACTERISTICS INDEX
SHORT FORM ESI-1273SF
ciil T . HANDSCORING GUIDE

v~‘Calcu1at10n of Facfor QCOres‘f.
.There are seveh faetors, eaeh conslstlné of ten 1£ehs. 'ToISCQre e

any faetor, compsre‘the respondent'slanswers on the 1£ems 1h that fscter s
'T?'jw1th the key.“ Ass1én a1l to each 1tem where the answer is the same as4
'thelkey.' The.humber of such.Items ls the reshOndent's scere oh that .If
;a;>factor.'I. | . | S

The followlng example 1llustrates thls procedure for Factor l.vI.f_

oA

ST e RPSPONDENT'SV CoImEM
o ITEM . KBY . ANSWER 'SCORE -

t:

13
s
16,
e1
28

o517
g

=g

. e_a,e'e'ﬁ

e
OCROOKHROOOR .

R R e e R N

~n

R , v Score for Factor 1 .=
-CeICulation'of-AréarSceres‘f}{sjvva

A ThereIare'three areas.v The follow1ng formulas are used to>
“.cdlculaterseores'dnvthese'areasir Let Fl respondent's score on o

St

A'i;‘,Factor 1 etc,, then.

Fl + F2 + F3 + ¥4 + F5 “*
F7

'Area‘I .
Area II
Area III
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L FACTOR AND AREA DEFINITIONS

H3CT ard ESI

.’JFACTQRS'. Av o

'r;1;l_iﬁte11ectual’CIimate;. Attentionjte'SEholaely activities in
i{'humahifies,ﬂafts, an5 secial-séiences; presehCe of.necessafy
.' féCiliti¢g.  - 1‘.7 ',‘4., Ev ""ﬁ,f’ ?_. ﬁ

2. 'ExpressiVeness' Aesthetlc awareness and emotlonal oartlclpatlon,

&

v opportunltles to develop leadershlp and self—assurance._[;*
. 4 . .

ScH _uroUpj8001al Llfe:, an—lo?1ng,:ir1endly,‘and‘outgoing-environment}
_}tOgethernesslb'

f_43:'PerédnaljDignity/sﬁbpbrtiVehessf*;En66uragement.of autoﬁomylﬁhile‘,e”

P

Lo ~mallowrﬁ&,for,expre551on‘of=dependency and defensiveness; non--

>;5:1i&?hieiéh§ﬁ%eséaﬁda?»sf;?Hié5 staﬁdarﬁs;ef aeﬁie;eheﬁfs:aadhafdfwerkﬁf
6. Onderliness/Control: nphasis on adinistrative struckure and
ati e ondetS e o mesoid L

R PeerGroupDOmmance ‘High value for peer group relations con-

s

~'77,forn1ty. ‘
"]fAREAs
'If Develooment Emphasis on 1nte]lectual achlevement personal

development, w§g§th and respect

Areas II and III are 1dentlca1 w1th Factors 6 and 7. resoectlvely. :s,f"

”~&'f“ 3»;]-- V'f[ 1[‘.*; , ,;,,5", -
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INSTRUCTIONS TO THi TEACHER = . .. o

o

/ g
wh. There are‘tw parts to this study: . . L

1) - Studept Information Questionnaire

AZ), E mentary.and Secondary'School EnVironment Index -

_ ;’ S ) S e S '4':»/1
The stuuent package contalns the Elementary and Secondary School
Env1ronnent Index, the Elementary and Secondary School" Env1ronment
Index answer sheet,.and the: Student Informatlon Questlonhalre. '

~ . It s IMPERATIVE that:

1) NO NAMES are wrltten on any parts of the questlonnalres,
' and that -

: @"ﬂ> 2) the Student Informatlon Ouestlonnalre and the Flementary and °

'Secondary School Env1ronment Indez Answer Sheet REMAIN STAPLED

GO R TOGETHER.

R Vs R '»4 w”
©© . B. DIRECTIONS TO BE GIVEN STUDENTS ABOUT ‘the nlementarj and -
O Secondary School Env1ronment Index f{ f-~,', g

v e

Please DISREGARD the ”Instructlons to the students" whlch are . .-
prlnted on .the Elementary and Secondary School. Env1ronment Index
Questlonnalre.v INleAD read the follow1ng 1nstruct10ns to the.
students

R e

o

rPhere are- 61 statements 1n,thls booklet.,'T Vg are about school

life._ The thlnws that are descrlbed here happén at many schools,,

“but schools are not 11 allke. You are to de01de which of- these

“are: true of your school and- whlch are ‘not. You may .not. actually
know the answers: to many of these statementgn but your. answer

e every questlon, even 1f you have to guess at some of them

!

',41':fvf if”;*j;.;}' \r DIRVCTIONS ’f- ;777{'j§§Z: ‘f‘
Jnt ON YOUR ANSWER SHELT CIRCLE T OR F Ty

T - lf 1t is somethlng that is generally true about your school,
“is, somethlng whlch happens or: might happen there, or, is the-

f¥%“.7,ﬁ7.5t*a,jfffway people at. your school seem ;to feel or act? ;_‘:,. e;e37*‘3;V

erﬁlf 1t ;s somethlng that is generally false or not true about
:,:.v»your school, is: somethlng whlch does . not happen or probably
"f?*would not happen there, -or” ls not the way peOple at your
- school seem ‘to feel or act , : :

f-should tell what you really belleve is true.or probably true about““Ai
your school and what is’ false or probably faise about it. Answer E

DO NOT WRITE YOUR NAME ON THE ANSWER}SHEET’-“‘_f}g‘*- B
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‘ YOU MUST ANSWER EVERY STATEMENT

ay

&

Work as quickly as you can, Make sure that the number of
the statement is the same as the answer sheet space. Do
" not make any extra marks on the answer sheet or in this
booklet, Erase completely anything you want to change

or remove, . ' _

g



Elementary and Secondary

School Environment Index

ANSWER SHEET
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Directions: For each of the 61 statements circle T if you feel the
statement is generally true and F if you

~ generally false,

1.
2.
3.
4,
5.
6.
7.
8.
9

10,
11.
1l2.
13.

14.

i5.

w16,
17.

18.
19.
0.
21,

22.

-3 =3 3 3 '-3

P R R R R

b 93 3

+3

1

-3

T R T B T T S B> S B T R R = S e S

T T B R

e IR B |

=1

o

[

~
Nz

23.

36,
37.
’ 38.
39.
40.
41.

42,

43,

a4,

=3 3 3

I T e R e

M 3 -3 1 3 3 =3 =1 139 3 3

|

T T B R R R R R L T

a

T T T B B B B

+xy

feel the statement is

45,
46,
47.
48,
49,
50.

- 51.

52.

-3

B R T e e

P R e R s R

I N I T

=

Moo s oy

]

\\

oo



. APPENDIX E

1. The Stﬁdent Information Quesfionnaife

2. The Student Satisfaction Questionnaire

i . 3
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 Please place a‘cheCR-mark in the appropriate blank for questions
#1 to #7. Please mark only one answer for each question. - '

C1.

2.

How old Were you on your'lasf‘birthday?

a 14 or under | S o
W15 \[

c - 18

‘d - 17

e 18

\ »

£ . . 19 or over. !

How many years have you attended_this school?

‘a ~ less than five months

b five months to one year

c . ‘one. year to one and one-half years

d - - one and one-half years,td two years

e two -years to two and one-half years *
Lo T— o . o R

£ two and one-half years ,

g . more thanvthree‘yéars K -

In which of the following high school programs are you now

~ registered? o S o :

ia Matribulafion

b General N ’
c Business
4 Vocationel

e ' Special Vocatigral

Your se

STUDENT INFORMATION QUESTIOMNAIRE

x is (a) = male (bf ‘ . female . , 

143



f . 40% to 50%

144

QUESTIONNAIRE - Page Two

~ What is your aVerag mark for all subgects on your 1ast report
- card from thls school’>

‘a A 90% or above -

b 80%too0% SR .

S ——

e 70%toB0% T [

.| envm————
N .

d___ 60% to 70%

e 50% to 60%

ve—

g -'beldw"AO% |

How many classes ‘have you mlssed more or less dellberately, ‘in

‘all your courses comblned,131nce the beglnnlng of the current
semester° : .

a none..

b1 to3 classes

o f';'4;t946vclasses

a7 %o 1o*c1ésses'

£ @ _ more than 14 classeS

6 11 to 13 elasses L B o -

————

:Whlch of the follow1ng statements best descrlbes your future

plans° -

)
&

‘.’é: : fLéave SCheol,before,graduation;-;

;b ;__;f?.Graduate. «Theu fiud work,

,c‘___;_ Go 1nto technlcal/vocatlonal tralnlng after hlgh school.
4 ___;__Attend a junior collegerafter high school. |
:b'_;___ Enter university after high schoel;
' f»v"  O%her. | e
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' STUDENT SATISFACTION =~ . O
‘ S : . &7 N
Rate your degree of'satisfactiOn as a student in egbh of the following
areas, using this scale.‘ CIRCLE the letter which best describes
your feelings. o C ' ‘
A Highly satiéfiedb
B. Quite satisfied

C. Sllghtly satlsfled

:Ef“Qu1te dlssatlsflEd

Slipghtly satisfied

| F.. Highly dissatisfied

Highly satisfied

Quite satisfied
‘Slightly dissatisfied
Quite dissatisfied
HighIY-dissatisfied

1. “Relatlonshlps With °th¢r studentsfih‘your
- zclasses " - R

=3
to
e/
vy

2. Relationships;with-your teachers - A B C D E F

'3, Relationships with other students'in . . A B C D E F
“othis school. T e o e

4.”':RelationShibs,With‘cddﬁSellor(s) < . " A.B C D E F ..
'”5. vKour progress‘lﬁ?your“clasSes:?gf 1:1'1.;_“A B ‘Cj-iD;;'E”_va 

B4 Relatlonshlps with the Dr1n01pal and oA "B;fVC [D;' E ::E ﬂ
' other admlnlstrators ‘ S L '
' ¥

,7. The quallty Of WOI‘k you have pr‘Oduced - A B C VID CE F |
 'w"1n YOur classes - ‘ = R S

8.  Part1c1pat1on in extra—currlcular »f C _ A-, B1i.C,::D'ffE>

- activities : . C S ,

' ’9.-'3Participation in'decision;making o A B 1'C D. va =FQ

10. Overall satisfaction with your school . A B C D E F
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1. The Elementary and Secondary School Enviromment Index . -
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| Need - Press Scale Definitions* ,A\k):"

1. Abésement - Aésurance:- self—depréciatioh Versus Selficonfidence

‘ ‘ Q.‘ ) .7',35 BN | . 'J::.v “.
- 2. Achievement: . striving for success. through personal effort:
f“x/sﬁ”.Adaptability-4;Defen§ivenéSSEV accéptance>o£ criticism versus -

 ‘resistance to suggestion

A Af'ﬁliiﬁbﬁ - R’ejécﬁc’hv’n:- fi‘i‘éndl“ines's._‘ VersuSunfmendlmess
5. Aggression - Blane Avoidance: hostility versus disorganization |
6'}'Chaﬂgé'ffSéméﬁésé‘ 'fiéxibiiity.Yéfsg? r6utiU§”f; R :
7 congumptugt ' - ‘D‘i?"‘j"‘“é#i“’i?ty : plant u1neSs versus disorganization .
5. Counteraction - Inferiority Avoidances restriving after failure
.:;:9.;_Déféf§ﬁéé;; 3éS£i§¢ﬁéss;' réébé¢£ f6r ?chérity véfég§L£é5eiii§ﬁé%L: :je
v  tiO;;Ddﬁiﬁanceffﬁibiérahce% 9ag¢éndénéé ve3Sﬁs?foréggéréh¢? .i F; 1

.1!11::vEgb'Acﬁieﬁgmént{ H;éﬁi?ihgiféffpo@éf_ﬁhrougﬁjéééiéi éctiqﬁng\":'> 
.'flé;fE@Q£i§$;li£& ; Piééid;t&{, g¥éréssiy§ﬂe$s}ve%sﬁs';e§t¥éiﬁ£;; :”
>f '13.: ﬁ§érgy:7;fas§ivity{‘;éffqrt ;e;SﬁS‘iﬁéftié  _”  -1“ :if':;;
;i1ﬁ; iExhibitiQnism ; Iﬁfefidrity AVoiééhéé; ”af£éﬁfi§n;sé¢#ing;véréﬁéi
. éhynésé  ;;_i _:fA'_Lf;A,.u o S e
'>1 45:;'Fahfa§iéa AChiéVeﬁeﬁté 'ééydreaﬁs §f'gitréérdiﬁéry pubiiéfréépg-; 
ié; 'Hafm;ayoiaéﬁce'5 Risk;takiﬁg: fééffﬁinésélyersushéhpili;éeékingffu‘"
“:i%. _Huﬁanities-; Sééi@i:Sciéﬁces:; iﬁ%ereéfé ih.Hgmahifieg_and:L
l,SQ;iallséiepdes  | ‘

18. ‘Impulsivéness‘- Deliberation: 'impéfﬂogSness‘Vefsuswref1é¢£ion' 
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 .1$_}3:f Narciééiém:ﬁ vanity‘»
_20:‘_Nérﬁﬁfah¢e ¥.R?jéctiﬁngfgﬁelpiﬂg‘othérs;vérsus‘indifferepcg
" 21.{}ij§etiy%£yl;'PrdjectivitQE. détthﬁent,Qéf§us:suspiéiOn v .
_22b::0rd§f - Disogden: _éohpuiSiQé_orggﬁi?gtibﬁgqf détaiivaéfsﬁs:
cérgiéésnééé,' - N . |
.-.25.'.ﬁié& ;’W@fk:;épléaSuré;séékiﬁgYQQréusqurﬁés;fpiggsé b]u:
24.’;?récfiéélﬁeégfg(Imprécfigéinéséfv:iﬁféfesftip pféctibaigacfivigiéé‘”"
v3§efsu$‘ihdiff§réh¢§ o | .
" :25.:'Réfiggfngﬁéss;;ninﬁrospégtifé:dohﬁémﬁiatiéﬁ
26‘ Sc]_ence 1nterest 1n the NaturalSClenCes AP
'47_57;f'5e£s§5i;52i5 Puﬁifaﬁigwf71€pt¢¢§stf;ﬁis§ﬁsdfyrgnéfaésthé£i§7?;

L ) experie.nces"_ . AR }'““:f

'2§;ﬂ S§xuéli£y,L Pfudishh§s§{1xhetefqééxuélvinfergSts versus their&j fj1“”'-A

yyﬁfinhibitionf-fkif R
e I T T M e e T
29;IFSUppli¢ati°n :%Autqnomy;”»dependeh¢ijersus'selffreliance_:v?'.

" 30." Understanding: intellectuality .

- *"Lloyd, K. Bishop; Individualizing Educational Systems, page 213



