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.
‘Pom - Because, very simply, Peter Lougheed doesn't
give a damn about those kinds ot goals. Peter
Lougheed is concerned that kids know Canadian history
and . geography.

L
®

Mary - But, like, what eriteria are we using to
decide that? I mean . . . ,

Betty - Here! good statement and I'd love to know
how he nks he's going to test this - "Mr. Speaker,
the Department of Education intents to test

students' knowledge about Canadian hlstory, geography,
~and citizenship."

Mary - They'll give them paper-and-pencil tests.

Betty - How do you test citizenship?

|
i

Tom - Knowledge about . . .

Mary - Ask them things llke - What does 'R.C.M. p."
stand for?

Tom ~ Whats«is the function of the

Mary - How many . seats are there in the House of
Commons° .

[ .
Tom - Senate? What is the function of the House and
what's the functlon of the Prime Mlnlster°

Mary =~ How old do you have to be to vote° Who's
your M.L.A.?

- Tom - Suref“that‘s citizenship. .
Mary - Who s the mayor of EdmOnton°'

‘Tom - Those are the klnds of thlngs that are 901ng
to go in there and . . .

‘Betty - "It will not be a test of current curriculum
or 1nstructlon. It is intended as a prelnstructlonal
test and it is expected to assist in assessing .
appropriate instruction and contergp for the reglon._,

Tom ;JWell, that's just the one this. Fall. That's
‘this little that teachers' Black' test ‘

Mary - But, it's saying' that those things are the
1mportant things, because you want to flnd out what
~kids know about them now.

287
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Tom - So, apparegtly, thore's a lot of concérn that

that statement about "Canadian knowledge as a

precondition for integrated studies®™ meant that

you had to start the year with a stralght .factual unit

on chronological history and regional geography.

Betty - And, hopefully, get on to the social inquiry
process later? v

Tom - I don't know if "hopefully” is the word or notas-
But,<at any rate, that should come first, and given
the propensity of teachers to stretch their first
unit out at great length, (I'm the same way, I must
admit), if they never got around to social studies
as it's written in that document, well, it wouldn't
be surprising to anybody, I'm sure. And then, since
they're going to have the testing, at the end of the
year .in Grades six, nine, and twelve, toward the

end of the yeatr everything else is going to get
.dropped while they work on factual knowledge.’

- . . - - . . . . - - - . - " . - - . - - - - -

Betty - Well, where does fthis leave.our in-service
stuff? '

Tom - The direction that we were given was to go- ahead
with the program as it was originally proposed and
not to worry about the, any change in the program.

Mary - It's goihg to be just like the Kanata Kits -
it won't fit. . ' -

Betty - We're»cfeating‘a white elephant here, are we?

(May 13, 1980) \
_The 1981 social studies curriculun came in for a great

.deal of nihilistic comment as well. The following comments

»

were made upon looking through a draft vergion of the new
curriculum.

Tom - So, I guess what he was saying was, "You

guys had better. have a~*look at the treatment of
analyzing, evaluating data and Openers .and sO on
.in the revised curriculum," because according to
him anyway, there are some more specific , - 3
definitions of those in this version which might

. have some implications for those moduydes, so it

# behooves us to have a glance . at the revised ‘

document. ' , ' ’ ’



A

Mary - "Social Studies defined® - that's going to

be fun, . should have read that last week when

'was doing my . . . *(Laughter) L'm always a weok
behind,  Now, wait a minute - here we ave, you seo.

My thesis ls just going to be right in here - "Soclal
studies is the school subject in which students

fearn to cxplore, and where possible, to resolve
gocial iasues that are of public and personal concern:
‘a.  history, geography and the social sciences provide
the content for inquiry into social issues.”  You're
going to have to shape up there Tom. [t's going to
be right into the history, geography. You're qoing

to be right in line with Manitoba any moment now.

They sit for one hundred and ten years and, by God,
yvou're right back to us. (Laughter) "“Phese disciplines
enable students to bring to the issue a better
understanding of their cultural heritage, their
natural environment, the soctety in which they live,
and the complexity of the human experience."

Tom -~ Love it.

"Mary - Beautiful. "Citizenship - Effective citizenship
is the ultimate goal of social styudies."” Gee! i
"The value, knowledge, and skill objectives of this
curriculum are designed to help students develop
‘intellectual independence," (Not bloody likely!),
"mogal maturity and more effective involvement in the
political, economic, and social affairs of their
communities." Well, that's certainly different than
what was there before. That isn't the way_ it was
defined bqfore. '

Tom - There must be an awful lot of room for political
geography in that. '
Mary - Um hm. Okay, and here it's all spelled out -
where the geography is, where the history is, where
the political science is, where the economics 1is.
This|is Ontario's curriculum, you guys. I told you.
Hangkin=there. You'll be right with us.

Tom - The content is certainly far more specific.

It makes the '71 version of the program look as nebulous
as . . . Want to take bets on how many people will

read that document?

Mafy - About the same number that read the last one.
(Laughter) A few.

. ’ ¥

Tom - This is fatter - more intimidating.
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: L . .

ey 8 Betty ZTt's qulcker to- glve ‘the- klds a retrleval X
4chdrt that's already done. . That saves you a step » R

in the process. And, better still, tell them what

you want them to flnd out and they'11 - flnd out.

Mary - Well

- . _adatis
J.JJ:“"‘)"J'J'J ’

1n essence, you can't blame the teachers
¢ for holding that view, because, in fact,‘the
,_currlculum says the same. thlng really.’

" It ‘doesn't
really want teachers to, to come ,up w1th social -
issues from- the children. : It saYs;

"These are the
1ssues you should deal w1th 1n thlS unlt.

e » e . e
b3

AR hrabiak ;’-;.jt.r.s,.,z.

; p BRI 3
W weoe .
e o e

a4
. . e .
. . - . - ()

RN

e e e s e lel e e e el e
o R

j Mary - That. currlculum re ally is prescrlptlve.' "l
';*And it's becomlng more p1 escrlptlve, and what "fg”_

swe re trying t® do in this in- serv1ce is to- make .

“teachers less prescrlptlygifngasd we're flylng in the
face of what’ the currlcul trylng to do. v o
~'?ﬁ AR - -y}.:._ S
'v{a, I - (Aug ll, 1980) _.‘ S ‘
N;hlllsm was dlrected toward the Kanata KltS and

t Teachlng Unlts as well.

".u'

Betty - See, what I was thlnklng - the dlfflculty ““'j ;
*fqu1th plannlng examples to fit . ih- the médules taken ‘, ~Jﬂ_"’
ffﬁom the Teaching Units a@d the-Kanata’ Klts would 'f ~

:_ b& phenomenal becauseﬂggﬁ%fof the Unlts, for 1nstance,

. ,_haye&no affectlve stﬁff ‘in them at'all, B x»v i

“_}’TDo you llke thlSﬁQenenallzatlon°g"- R
,1,1"

Betty —'How do you feel about 1t° : o |

Eom —*The whole cognltlve and affectlve|%
R evaluatlng knowledge. :; r

Maryn— I like the fact that Chlna (

LTt m,a,kes;»“" =
o me, feel good° s

”Brad “ona flve polnt scale,‘how good° (7)) skills,
glnqulry and partlclpatlon skllls. S Dl s

. Y
o @ e o e e rel el et e O

Betty - But if e have to conflpe ourselves to "t
examples out of: Teachlng Units-ahd Kanata Klts,
we're going to be hard pressed

Ig ‘% )

L ~;u_‘. 0
. o : . e

e (July 28

1980)

Betty - Because in some of the unlts there are, and'ﬁ\»
‘Kanata KltS, thepe are no analy21ng act1v1t1es. i
‘There are no- evaluatlon of data activities. I . . 'g-
} don t know how you feel. ‘but 1f somebody arbltrarlly .
<
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said; you know, "Here's what other people ‘ -
~doing," and it's not on the unit I de51gne@ I

© might not take it too well. So . . -

"_Tom.— You all  see what her problem 159

3 . b . .

I

‘Betty - I was talklng to Mary about it before.y

‘pMary - Um hm.i-rV’

. % -

B Mary - I suggested that she Just put in a dlsclalmer
:-saylng, "For the purposes of this ‘in-service, .

- these. categorles were belng, or ‘these ways of
‘organizing are belng selected, ‘while in the Teachers

- Units and Kanata Kits, other titles were used.‘»
“The type of act1v1ty was .. ,“{” .

}VBetty = Lt goes even deeper than that though Itfs_
‘not just other ‘titles that they used.1 “Tt's wrong
'.1ntents are spec1f1ed e

. Tom - I hear you saylng part of the prqblem is that
-ra teacher teaching. Grade Four looks at the back
“to 'find some. examples of -analyzing and evaluatlng
~data, and hi#s a blank. This Teaching Unit: doesn t

‘have any analy21ng ‘and. evaluatlng data. as such.” -
So ‘there's a teacher sitting there saylng,’"Hey, I;
thought we were- supposed to be using a process whlch

. ‘included analyzing and evaluating data. " How. come- o _
”here s ‘an exemplary unlt that doesn t have 1t°“ ;”pﬁ; A

But 1t starts muddylng when lt comes to organlzlng f.y/'
.- it because as. long as,} think - Brad. remarkedmthe other/
- . day, these- Kanata Kltﬁ ‘have retrieval- charts already
 done in ‘them. - Xou tell me: the ‘kids. do -any organlzlng
‘of -data when they've got the retrleval charts.. . ﬁ
. handed to- them on -a stupld handout w1th the data /
o organlzed.‘~ , . :

'.""-""i’, .4"p.'. . e e ,o""o,,'- el e sl e e e e o, & e .

,_Betty 1 It s hard to. get round : lee you were: saylng,j
“I-don' t want to. have blanks appearlng, saylng, you:

}7=know —,1t S pretty hard to say there are no. analyZLngL
.o data act1v1t1es in thls unlt. ‘But it would be true

”_g*were found in some of * the unlts..__wj;,,.g_“?

’;because there aren "t ¥n.some of ‘them. There aren' t
~“in some of them I. looklng"at this mornlng
~'There aren t ln so og the Kanata KltS. L

h'Tom = I 'd put down what you can- and at the top a,;_[*

A

"sentence that sald, "These are some examples . that

- [
u" ..

vf!" _;‘ | B ::-,°\;
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’Betty - It would have to be that way, But not in

a way that says the other units don't have any. But

it should be saylng that, you know

Tom - Well, just leave a blank place and type 1n
there - "This Lpusy unlt dldn t have an example -

o *f’ (July 31, 1980y

Mary - So there really isn't any way that chlldren

w1ll deflne thear own. value 1ssue anymore.

;Betty - The Kanata KltS don't even pretend to do -

’ that. They start off w1th a value lssue

z

e e e e eiie e e e, el e e e 6w e e e el e =

Betty - The people who des1gned those Teach;ng Units

Adidn't know - the, process And those“are the people

. telling others how to do 1t2‘ Now, it seems' to me,

that it's been left, it's %1nd of" the onus is at
our feet now. ‘ : S

Betﬁy = HaVe any o@ you looked closely at the Grade
Eight -Kanata Kit? It completely aveids the whole
s001al inquiry process. . It boggles. ‘It -does a
“‘token thing of it, but there is no. resolv1ng of any

’”1ssue._ There 1s .no applylng of any dec151on

SR (Aug ll 1980)

NS S
Tom - It s one of the handouts I m gonna use w1th
. my 312 course under the: heading of "What. do you.

get for 8% million dollars?" That's what you get - to
; 51ng "@h Canada"'every mornlng._.rf_ e

o
./‘

Tom ="I'm surprlsed the - Teacher s Gulde doesn t
have - the words to "Oh, Canada“ 1n 1t and some klnd

f,;of pledge to. the flag 1p 1t.

LG

,’ ?Zf;'cfjﬁ;', (Aug A2 1980)

Ted - Of course, I always thlnk then if. we told them
'-1t was from a Grade Two Kanata Kit, they should

be up in’ the air .about the damned Kanata' Kit. They
~didn't like it. What the Held do they thlnk ‘some.
kldS ‘are: g01ng to thlnk of 1t7

r,o"
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S no- Kanata Klt

hf;Blll - One shared and two teacher ;,.“,

Ted - Because it seems ﬁb me that, however, we go

bout it, you know,.the constralnts, you know, llke
‘1f I was teachlng in Pincher Creek, you know,: I
mean, I'd probably bée using the Kanata Kit to keep
a) desk up, you know, begause the. leg's broken off.
And, I mean that could happen

- LR - . o« . % e e e . e e e . .. . . e e. @ -
: N .

. TPom - Well, what are the unlts and Kanata ‘Kits that

stlck out in peoples mlnds as good ones? SRS

Ted - Now, there s ‘the. problem e e °

® -

e e s s e e e e e e s e e e dee e e el e e e e e e

>Brad - That s rlght' That's rlght' They “took our‘;

y;Tourlst unit and stuck it 1n there. holus—bolus.

Tom: - That s.a’ lousy unit. That unlt 1s the blggest
‘ mlshmash' ' - L < o o .

: Betty - Turn the tape off because I m gettlng 51ck;

‘Brad = I thlnk you 'd better clarlfy that for that
“‘tape. “You, just said it 1ncludes our materlal and

S then you say 1t s lousy, so';

5}~Tom - You know, hat I was gorng to say was 1t
\dlesn t seem to me to hang together very well

:‘Betty - Scrap the Grade SlX Teachlng Unlt. We:may
‘as ‘well forget Grade Six completely, because that
Grade Six Teachlng Unlt 1s very poor- and there 1s'

G el T }' N

Tt (Buge 2..7,1; l79"80.)7 A

-Betty‘—”There's onlyfoneFSharédbfjustVbeCausef,7

d:“nBettY" they re hard to flnd in the Kanata KltS“

‘.and Teaching ,Units. That was about the best -

| exafple Ted could f£ind that he: thought could be

‘l“codified, and used that way, £rdm. that Grade
}Twelve klt,_Kanata Klt , .

G T e '(‘F‘eb".'ll‘, _1-981_ ,
o w7 10:10 - 11:50)

2

UL s
»
B
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‘ ed - See, 1t was 1nterest1ng that the few times
I've been around. where we've ever done any pllottlng
at all, if ever we've used exafiples from the
Kanata Kit -in ‘the flrst step, they ve\always
,rejected them. ' S N

. - . « e » e e - - - . - o e e . e . . . -

. Ted - That's the flrst tlme though that I ve ever‘
sat down and trled to do that Grade Seven one. S e

'Betty - Well, T hadn't tried ‘it before There was C
'no way we could understand the dlrectlons for 1t, about L

how to score yourself on a sheet
c v .

- Ted - And you could just 1mag1ne a Grade Seven kld
v’trylng to sort lt out a ,

iBetty - And of'course, they wWere holdlng us, as
Susan was saylng, they were holNding us: respons;ble -
for‘those pages out of the Kanat Kit.

C e e e 48 e . \.\.l\. T S T

‘;Susan - That's right,.yesw
V‘Betty - But ‘we dldn t. develop\lt' ’This_was developed . =
by somebody else ST R \\g ’ : S 3

Lo
~

,Susan>- We were respon51ble for the th\e currlculum.

g 'Betty = We had to use them in these modules :
' But-we didn't actually do them. . 'Cause’ they w
;“glVlng us personal Hell, weren't they’ "We were: T ‘
Sl supposed to -have. done ‘these sheets and they were ';?\< ST
o ",'wrong._ And we were getting the flack rlght there and
" " then. "And we kept saylng,'"We dldn t do them, you .,:i'
‘know We. have: to use them " : : , S

(Feb'-lS 1981)
Pllot teachers dld ‘not escape n?hlllstlc comment elther.
"pPlllottlng the modules was a very dlsheartenlng

;vexperlence;‘ As a result, the developers became very’

) ‘ N C T } . ) ) E Cas
. Ll L ; : S

',dlscouraged. m_]l ”\§<g PR ff,uy , ~.h{¢; s

P g

Tom - Not a: good way to start thls mornlng because
I just feel why bother'f- L :



, Busan - Well, that's natural ' Why bother doing .all
' 'thls when they hate what we ve done so far anyway?

\ o Lo I (Feb 15, 1981) ’
. , o . f }
‘ ' : ‘ S _ : y
The quoted comments in the next excerpt. (Aug.:26,
2

,1980) are belng read from feedback forms fllled out by
part1c1pants ‘in a pllot session of the Openers module

Part of the module had 1nvolved v1ew1ng a v1deotape

s entltled "People In Need The v1deotape showed’ two of

the developers d01ng an Opener to a unlt on Haves and
' Have—Nots, w1th a Grade 4/5 class. The chlldren were asked

1.to produce paper squares of a partlcular 51ze,~w1th one—half

~

',the class glven the approprlate tools,_and the other half ks

ffnot;_‘The reward for each'perfect square was a jellybean0

Brad —‘“Jellybeans are not nutrltlous.v/'(Readlng
from a Feedback Form) Lo .

Susan - Can you belleve 1t°,1~

Brad - God'”

Betty - The one’ lady who wrote that there - I couldn t f

belleve lt. She was most annoyed o

I

x Brad - I just read that

Betty -‘Two people responded that way, that they
.didn't llke the idea of using jellybeans ~“They -
weren't nutrltlous. Too. much sweet bugs e teeth
Questlon Four —'"What activities. were most helpful?™
" Now I thlnk thlS 1s 1nterest1ng. o TR

Ted 4 "Lack dlsc1p11ne, rather n01sy. ‘ !

(Laughter) -

‘ Brad - I've- been told that before.j My students look
‘at and say, "My God, you don t know how to control
klds very well..v Do R ‘

(Laughter)

29%
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Tom: - We did accomplish what we ere after.

t o ' , : »
Ted - "Is the use of candy as a r ward necessary?"

4

- Brad - ‘Isn't that unbelievable? -

Ted - "Do not teach for money " \

Tom - "Act1V1t1es that were least he pful

Betty - One cheeky. person wrote, "Fulllng out’ the'
‘questlonnalre was least helpful.' :

oy
P

;(Laughter) -t o “ e S .

~$Ted - That's true. Look at all‘the trouble it caused
“us. Another ‘winner. o T

, (Aug-<"6'-1980f

Betty - Wlll there also be some teachers who w1ll
sit and plck holes for the fact that they re not,

.

‘b,Tom - leely.

Betty - they re not superfylng the productlon°
+ Tom - leely |

Susan - It doesn t matter what we do . . S
‘Betty - Look at the comments that ‘John Black Sy of L
course admlttedly,@we keep getting back to the fact - :
that they were .so picky, but John Black's group L
. were saying things: like, you- know,‘"The noise in . ~ '
 that V.T.R. was terrible!" and "I dldn t know what

»he was really trylng to do,“ and e

(Aug 1986)

fsBetty - To suit people w1th thlS attltude though':"‘
‘" They don't give a shit! Why should ‘we: revamp things
to suit people like this? = - _ ‘ Ce

rBetty - See, they, they were talklng about brlnglng
- stuff back from-in-services. - They like to bring
thlngs back that they could use in the classroom the
»next day. 'And we remlnded them that this was a process

I R -
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Tom - Step Six is supposéd to help them generate ‘

»Susan - But I guess the point is it helps them td
generate. ,

Tom - somethlng for their own classes.

. Betty - Yeah “not us giving 1t to them. They wanted
something handed to them. They were very happy o 1
when we told them there would be Appendices that ‘
" would contain certain examples. They were very

. happy about that., '

Susan =~ Yeah, in fact, that's what one of thém
mentioned was' the best thing about Resolving the Issue,
. that /it had examples in the Appendlx.‘

Betty - But they still don't know the process, 's6
-what darn good are the examples going to be to them?
'You know, they're going to go about them in a °
-teadcher-directed nonprocess Vay And the examples‘

h w1ll fall flat.

- - . - o e . - .. - -« ¢« e e - - . - - e o . - -

'Susan - You know why they llked the Decision Tree?
Tom —‘Why did they? -1 wds curious about that. .
'Susan - Vell, the klds would be ‘able to colour 1t

Tom - (Loﬁd laughter)
. Betty - Are we ever flogglng a dead horse,"or are'
we not? - _

Tom- - Oh, gee!.

‘Susan - No, but the point is, I understand why.

. : . v} . '
'Tom' »—thhh!, . B o - .

o e ¢ o o

Susan - No, listen. You know, the point is that that
-was very straightforward. knd they said, "You know,‘
_you can see how it works up- and everythlng It's
the . klnd of thing I can see u51ng in my class more ,
_than the Decision Map. .I can see using that and I can
‘see, you. know, the kids may. even want to colour it - . =
afterwards. And I knew that. comment, you know, ‘'when ‘
. you ‘say it it sounds so superficial ‘and everythlng, '
but at least she felt it was good because it was
»somethlng she could take away from the in-service
and use. And. that gets back to your point about
teachers wantlng somethlng to use. There. was somethlng
~she could use.| = ¢ - : :

4



Betty - We were facetious months ago. Who was it
said something about some workshOp we were at, or
whatever, conference - "Social studies is what you
plan in the hallway on your way down after recess.'
That's it, isn't it? That's the attitude right

. there, that you got a sheet of paper to get the kids

to colour. Then maybe a wee bit to do first before
they colour it. That, that s social studies.

LY . . . - . . . . - . . . - . - - - . . - -

. Betty - I think that this group at Lakeside.
- Elemgntary is suspect and I don't think we. should
be . . . :

Susan - Well Allce sald they re representatlve
" though.

-Tom - Representatlve of what she deals ‘with all the-
“time. She walks. into an atmosphere of resenting
the new curriculum, resenting somebody coming out

to tell them what they're supposed to be doing in the;r,
classrooms, ‘and the usual thlng is to find the staff

response similar to what we're gettlng at Lake51de
Elementary

Betty - But we ‘re 'not respon51ble for thlS feellng of

"mllltancy on their part.
Tom < So we're not

Susan - But we Stlll have to work W1th1n that

Brad - Could ‘we create anythlng then that would —‘that

hey would like?

Tom - I think they d probably like. ﬁ@ 1f we. walked
on coals in our bare feet. - :

Ted - Well, they dld brlng up the p01nt that .g._}
Tom - and cr1ed a lot B
:(Laughter)

Betty - And analyzed and organlzed at the same tlme,

‘Ted - Rita did. brlng up the p01nt, didn't she, that
they brlng up these super speakers from the U.S.?

Susan - Oh, yeah somebody ‘from Callfornla really
1mpressed her:. She made her laugh and made her
excited about . ... ,

298



: | ‘ 299
Betty - That's entertainment though. That's not

learning.
Susan - Yes, but that;s the whole point.

Tom - At 3: 30 they' re ready for a little entertalnment.
Serious work is not what they're looking for at the
end of their day. : /

Susan - But the point is, would'they think this - was
any better at nine in the-morning? I wonder.

Betty - What' s the matter with their att1tude°
Heaven's to Betsy! Those teachers are really llVlng
gcompared ‘to twenty years ago.

(Laughter)

‘They re gettlng time off class to go to in-services!
I 'never in my life got that! I went to every in-service
at the end of the day. .~ Co : ‘
Susan - So did I and I always thought I was lucky.

Betty - And I cduld count on the fingers of one hand
anythlng that was entertalnlng in any of them.

Tom - It s: not twenty years ago

-

Betty - (. ) ‘That's what s happening People are just

giving them lots of goodies to- placate them, entertaining
sessions and what have you .

Ted - You said 1t.

Ted - If I walked on coals I'd burn my feet and they'd -

say, "There you are. Bloody social studies educators. i}
They burn their feet. Science guys can do it. They've
.got a better deal." DR : ' T ' o

,1...‘_:.....°.."'...~. - e e s s s e
. L T .
- Brad - What would, would there be any- advantage, to;. to
not handlng them the booklet? To have the pages,,some'

of the pages separately. o

Tom - Gee, the ‘ones who were in on the plot to, go
through 1t in ten mlnutes would be really crushed.
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Brad - Yeah.

Tom =~ "Give me that! Give me that! I want it!"
AN ‘ ' .

Brad - On the overhead, though, you might just have the
model itself. The other things you would talk to.

and then, and then, once you've made them listen to
it, .. o o

Tom - Treating them like little kids.

Brad - Yeah, it Ms. Well, it's trying to.control the
communication that's. going on. '

Tom - Right.
Ted - Well, that gets at the idea‘of justification.

Tom - Make them sit so they're facing you so that

Brad - So that they can't be ﬁiserable, can't talk
to each other, and make snide, offhand remarks.

eV e ., ® «, e . - - . . - .. e - e . IR } - - - . . « e

Ted - We'll lead 'em. We'll'lead 'em.  We'll say,
. —"I'll share an example with them of the Riverbend one.

‘And then try to get responses from them. "What have
ou done?" (Laughter) - "Nothing."" "That flgured."
"What have ‘you got’" (Laughter)

Tom'—'"Oh ‘worthless one, what have you. done’“v

Betty - tha ll pop you in' the noae

Ted - ( ) Get off your ass and do some 5001al
. action! . (Laughter) ‘ .

- Ted - I'll wear a suit tomorrow ‘Come with a bandage
on. "I tried puttln my hand on hot coals, but it

“;dldn?t work."

(Laughter)
Betty - And come: llmplng in.

(Laughter)
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Ted - I'll get you to paint a black mark across my
hands for the poker.

"

Susan - Maybe this won't be so bad after all.

Betty - Do some of those cute and fancy experiments
that kids love. You know, the kind where you put a
saucer of water and a piece of paper and put a
tumbler over the water glass. First of all you
light the paper, put the glass over it, and’ the water
all gets sucked up into the glass. Very effective.’
Klds 1ove it.

Tom - Well, it's not social action though I think
- what you do is you start of f by having them decide
to go on strike tomorrow."

“Ted - And then they'll turn around and say, "Well, we
needn't do the rest because we won't work. :

(Feb. 15, 1981)
Nihilism is a plausibility structure involved with

maintaining a shared viewpoint. A shared viewpoint 'is
N ' .

@

developed through converéatioh.

Berger has said that

Plausibility, in the sense of what people actually
find credible, of views of reality depends .upon
~the social support :ithese receive. . . We’ obtain
our notions about the word orlglnally from other
human beings, and these notions continue to be
plausible to us’'in a very large measure because

~ others continue to affirm’ them' . . . . It is in

. conversation, in the broadest sense of the word,
that we build up and keep going our-view of the
world. It follows that this view will depend upon
the continuity and consistency of ‘such conversation
and that it will change as we change conversatlon
partners.‘ (Berger, 1969 p. 43) Lo

0

The developers engaged in a great deal of - conversatlon,

both‘in“and_out of commlrtee meetings. Fhese conversatlons
Serﬁed to maintain‘a;shared vieprint‘coﬁCerning‘"outsiQersW
such” as mémbérs of therad hoc comm}ttée.\\Thrbggh' |
'conversation, members gave one anothér supﬁbrt'in a situation

~



: 102
where they felt relatively powerless, in that the parameters

were determined by Alborta Fducation, ACCESS, and the
ad hoc committee. They felt beseiged by external forces.
The use of nihilism was a defense against all ot thig.

By defining other viewpoints as unworthy, perceived

threats to one's own point of view of reality are neutralized.
¢ ‘

|
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Design

The analysis of the Design involved two siubrtapd.
Ther first was a breakdown of the Montor Program aceord e
to the iwplicit and explicit decigions which it )
represents, and thelr constraints. '

Implicit decisions are those whith are adopted
without consideration of alterngtives. Explicit decinions
are those which are made after due consideration has
been given to alternative courses of action,

Bach decision has been linked to an appeal to

. .

circumétance or to a principle. According to Walker,

The curriculum designer wants to be able to

say he was constrained ecither by circumstances.

or by his principles to decide as he did.

To be constrained by circumstances is the

curriculunt designer's strongest possible

justification, for then he has no genuine

choice. (1971, p. 55)

The second substep was an analysis of the Design

using the same categories applied to the Platform:

Purpose, Format, Content, Setting, Role of Participants,

*
and Evaluation.
Issue Decision . Constraint
(I) - Implicit {(C) ~ Circumstance
(E) - Explicit (P) - Principle

1. Should the in-service

program rely on a lead-(E) - Deader (C) - Pilot teachers

er or should it be directed - Alberta Education
_capable of being used decision to appoint
independently by : 125 resource teachers

participants? as in-service leaders



”555g ~to be varied in

.Issue. | &
Where are theiclass-

' room demonstrations

to take place-and who

‘ls to teach them°

orsy
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u{-Decision‘ Constraint‘
(E) - Tahdht'by Coe) - Ad Hoc Commlttee

. ! ACCESS
- Alberta Educatlon

teachers in a

variety of class—
room 51tuatlons‘
'around the prov-

mﬁlnce
o . T -
3L‘ Should an 1n—serv1ce f(E)_—'Partly-' ey —‘PllOt teachers ‘
w1th ‘the 1ntent of ‘ o (P - Bellef in learnlng
eachlng about theory .
1nqu1ry, use 1nqu1ry°: i B
Where dld the role of (E) - Developers (C)"~ Contract :
developers end and - writing. of prlnt "~ ACCESS
that -of ACCESS beg1n7rmater1als. ' : , S
R e ;Pllottlng and rev— e
. 1lsion of prlnt ‘ Vo
_ .+, materials.  Editting R
. ° et of print materials. RS
R Writing of lesson : o
P ”plans for v1deo—~’ ’%]‘ .
o taped classroom’ § S
5 1demonstratlons..
; Vo Consultation durlng
Lo e ”productlon. PR faoh
4 .~ ACCESS =~ Productlon”v»ﬂ; Sowl
: - ofrprogram, 1nclud1ng . '
. ‘print and nonprlnt )
' - vrcomponents. ‘ S .
Were teachers to ,(E)”— Aspects of ’(C)7-'Could ‘hot Seem

5L
‘ 'chOOSe ‘between two:
modules deallng w1th
‘the 'same:inguiry:
Sklll, according to-
“their. preferred
teachlng styles -

(teacher—dlrected or f}nh

' ‘each teaching’

‘to- develop a separate B

"~ module on teacher—‘«
_?student shared R TN
' »dec1slon—mak1ng PR

. style’ 1n one '
'module '

‘teacher-student shared . . % U a0 T e 14
‘decision-making) or , v e AR S
.+ were aspects of each K Gl
6 teachlng style to- be-.* SR
- in-one. module° : ‘Jj B REPRR
Where is the content (E)'— Prlmarlly (C) - Ad Hoc Committee

6.
- .for the classroomv%?
. demonstratfons to be

obta1ned°‘tve- :

°

"37;' Were the modules Ji,

format or unlfo

.Kanata- Kits and. ff*~ ';da. v BN

Teachlng unlts - fl o
n(17,?nif9rm~-:-v (C)“ZAQHHOC'CQmmittse.Qf
N R



"*fr'
TR

LrEn

L

The number of 1mp11c1t de0151ons in th design‘ofV‘

'any program is endless._ However,'any lmpllc1t dec151on [

<

',;should be able to be retrleved by asklng how a partrcular

"issue was de01ded.“?

et . R : i . P . 3 R . ‘a'"

Whileﬂthe‘number of eXpllClt decrslons is’ frnlte,,-”

‘{']Ehe_researcher does not clalm that these 51x are the onlY

: decisions made on the basls of con51deratlon 057

.»alternatlves. However they are certalnly the major ones\

o .

2 .
e .
b . o

"Purpose sfr CQVJIJF Cy
| In the Proposal the purpose was stated asdbelng
;vto explOre,"alternate classroom organlzatlons and
xflnstructlonal sequences 1nherent 1n the 1978 Alberta g

Soc1al Studles Program (p :)L-',f“"

Slnce the flnal materlals sent to- ACCESS by the fj;_4ﬁ'

’*e_gdevelopers dld not contaln a statement of purpose, the f‘"

r

“flnal product produced by ACCESS was searched for such 'eThis;”

'excerpt was taken to be a statement of purpose.

,The assumptlon is that prlor to u51ng the-
‘ ~IMentor Serles,,teachers -will have. undergone

o some initial experiences that will have given
~ them a general- introduction ‘to. ‘the. curriculum
:‘components, tOplCS, objectlves, and learnlng
._~resources.f St : -,”.. Ui 15.

o The Ment%r Serles then can be utlllzed in’
;_»jglVlng more specific .assistance to teachers’
cooving developlng thelr abilities to help students

'_w1th the.,various aspects of -the inquiry process

that is baSlC to teaching Social’ Studles, as .
outlined in- the Currlculum Gulde. (Mentor '
Pro;ect i98l : 0 ‘“- . L =

k-'

ThlS statement is. much more spec1flc than the one

found 1n the Proposal It tles the in= serv1ce program,_§

. -
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not only to the prOV1nc1al currlculum, but pec1f1cally
‘ =)

to the 1nqu1ry model w1th1n it. : o

It. should be notedoalso that the "prog am" referred

o

to 1n the Proposal is the 1978 1nter1m currlculum, whlle
. ““ ,:‘ R ) il

";th' “Currlculum Gulde" referred to in. the Mentor PrOJect>

@
fa

book is the 1981 currlculum a‘rv" PO ; . ;'g‘if;'“‘ﬁ‘
',Format‘j S ST

. . » o
X . I
f . ve |

'In’the Proposal the format of the program was

organlzed around two sectlons.~ Part One was a self—

awareness 1nventory.“ Based on éhls, part1c1pants would

N . °
f . 5.%,

5 i

choose whlch of four klnds of 1n serv1ce experlendes they

-dw1shed to pursue Ain Part Two~i teacher presenter learnlng

o-

contracts, learnlng centres,'or group 1nvest1gatlons.

fé "ﬂ In the flnal product Part One was retalned but -4_}f37

N ,\

Part Two, as. descrlbed ln the Proposal, had dlsappeare&

® R . {

Rather than ch0051ng among four classroom organlzatlonal

)

patterns, partlclpants could now choose among thlrteen

17

-

E 'modules, nlne of whlch were tled to the steps of the:|-'f5

1nqu1ry model 1n the currlculum gulde- three belng

concerned W1th student evaluatlon and one on valulng Wf~5x~f34j

. D

The developers, 1n the PrOposal make note of the fact

that research 1nd1cates that 1n-serv1ce programs should be

0.‘».

o

note that constralnts of varlous(types frequently make thls
1mposs1ble., Therefore, the program was to be flex1ble ‘
“1 to enable 1t to meet the needs oT both those who would be:;>
| able t6 part1c1pate in a. longterm program and those who'fnar

y

would not

ongq1ng, as opposed to one shot se551ons They also‘a ,‘.(}13
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The flnal format of the program would seem on the
surface to have achleved this end There ‘is the optlon of

- i part1c1pat1ng in one or more of the self c0nta1ned modules.

e,

If an. 1nd1v1dual chose to become 1nvolved in every module,
o
then the program would be longterm. However, lt 1s left

) -

to the dlscretlon of 1nd1v1dual school jurlsdlctlons as’ to
g\\kwhether or. not the many advantages of longterm in- serv1ce
are bullt 1n.‘ These would 1nclude Opportunltles to try

hxout some of the strategles w1th a trusted observer, who

4

".}could prov1de feedback ‘and. coachlng.fl

‘,Content , j"ff'f.ii .f‘alj“'ih o :l}pﬂ
| The content of the 1n serv1ce program, according:toyl”;
ﬂthe Proposal, was to be concerned w1th two areas-Vprfnd'

Organlzlng SOClal Studles for 1nqulry approaches ,.

'"prS1ng a varlety of approaches and strategles to
r_;ncrease studentilnterest and motlvatlon (P.lll)

;%lf,:pThe focus was to be on the teacher developlng a"”’
'T:r unlt for classroom use based on one of the four classroom
‘organlzatlonal patterns.‘ teacher presenter, learnlng‘
:f;ontracts, learnlng centres, or;group 1nvest1gatlons.ftx
The c0ntent of each pattern was to vary accordlng '";
'pto the components con51dered necessary to maklng 1t yp.fu5ﬂ
y“:most effectlve. However, each Was to 1nclude case
*f}studles of classrooms 1n actlon, samples of chlldren s
t_work, pertlnent artlcles, and samples of teacher tools.
,useful to maklng the partlcular strategy most effectlve;f

o The Mentor Progect ended up belng very unlform 1n"'l

”,the klnds of experlences offered 1nveach module. Each :;"“,v:
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contalned the followlng step5° DR T

'Part l: Introductlon
Part 2: ,Experxgnc1ng a' g ,

- Part 3: Characteristics of a o e
Partf4:-4classroom Demonstrations |

"Part 5: Sharing Ideas about -
Part 6: . .Developing a 3 - A :
Part 7: Examples from Kanata KltS and Teachlng Unlts
Part 8¢ Module Evaluatlon Form :

»'Retalned from the, Proposal were the case studles, or
.classroom demonstratlons, as they were now called.

‘The other aspects of the proposed program were éenerally
v‘dlscarded w1th the exceptlon of the student work samples,
.whlch do appear/ln ‘some modules. | "‘:fl‘-j' . d
| : A major dlfference was 1n the PrOposal“s focus on
partic1pants deve10p1ng a unlt for ‘use in thelr own -
“:classrooms.- Now,/each module had one segment (Part 6)
"“devoted to developlng an act1v1ty u51ng the Skbll w1th
;dwhlch that module dealt,;l e., in’ the Evaluatlng Data

_ module, part1c1pants would develOp an act1v1ty for thelr
vrclass 1nvolv1ng evaluatlon of data for a: unlt w1th Wthh
:;they would be worklng ” ﬂ \ 7
However, there was some“doubt that even the llttle
'd;that remalned of the orlglnal focus on’ part1C1pants:v

""developlng somethlng for use 1n thelr own classrooms].wf

‘ fwould materlallze 1ﬁ’pract1ce.‘ It was found 1n pllottlng,;«f

h,»that flrst, there was: rarely enough‘tlme for thls act1v1ty,,

_and second,!even when there was,,partlclpants weren t ’?5

-partlcularly 1nterested 1n d01ng 1t

’



'-_1a551st1ng group cohe51veness through the use of "pens,

309

Setting Sl -.. . p

[

No’mention is made as to the efflcacy of hav1ng the

in- service take place in the~school settlng
L8 4

ith the

staff of the school as the partlclpants.'
However, partlclpants could " form “1ntact groups on

the ba51s of the self—awareness 1nventory. The»ldea of'

paper, folders, notebooks, etc. bearlng a logo symbollc
of thelr group goals (p} 12) has been dlscarded The
-group lnteractlon bUllt 1nto the modules would promote

this end.g'.,tjv» :f.: TR -f,j:‘ﬁ .

'Role of Part1c1pants' :

[

~l. Prlor to the In- Serv1ce Program
‘VThlS note appeared 1n the Leader s Manual of each
lmodule. yt,“y.‘~ | [j '151‘ Co T ~£‘;V

Pre’Attendance Preparatlon

l}er1th some groups it may be p0351b1e to

e 1§;'.°1nvolve teachers in prellmlnary act1v1t1es_-"‘
T ‘such as:.
f'(i) Brlng to thé session. spec1f1c 1ssues/

gproblems they. w1ll be pursulng w1th
B thelr classes. - o

:f(ii)fivExamples of ways to 1ntroduce 1ssues/
- 7';.'prob1ems they ‘have used in. their . classes S
- to. share W1th others.(nr-bg» T O PER

' (iii)  Samples of children's work .
y‘ | (Leader s Gulde, Openers, p. 2) ‘v,»-

ThlS was a way of helplng part1c1pants to sﬁape the'b

. se551on and -as a result to have a- stake ln 1ts successt

B
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_The‘?roposal fand the in—Servicevliteratdre) emphasized\
. that teachers needs should be taken into con51derat10n
"when de51gn1ng in~ serv1ce programs and that teachers should
‘have a role-ln the plannlng.' %
The results of two teacher surveys on‘ln ~gervice-
»needs are - 1temlzed in the Proposal ; These would seem to have
’.been taken lnto consrderatlon in developlng the proposed ]”

|

program

“2. Durlngfthe In- Servrce Program

c. Whlle teachers dld not have a'role in planning the
s H'zf“ . " R :

1n—serv1ce prOgram prlor to its 1nceptlon, thefProposal

N

'outllnes a role for them in plannlng therr experiences_

/

H'durlng the 1n~Serv1ce. Based on thelr own’ knowledge.of

/

,thelr preferences as to teachlng styles and the addltlonal

"j\lllumlnatlon recelved as ‘a. result of the self awareness'

. _,___.———

1nventory, they were to choose the 1n serv1ce experlences

fln whlch they were to part1c1pate 1n Part Two of the

B
& .

o "SeSSlOn .

’ ThlS element of ch01ce was retalned in the flnal

v‘fproduct, 1n that part1c1pants were Stlll 1ntended to make

’da ch01ce follow1ng the self awareness 1nventory However,v,

'f"the dec151on was no longer partlcularly pertlnent to the =

: questlons in, the 1nventory, 31nce they dealt @1th teathlng'
style.» The ch01ce,‘W1th the exceptlon of the valulng and

"fevaluatlon modules,‘was based on Whlch step of the 1nqu1ry'

model one w1shed to explore., In the flnal draft of the

i
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\Proposal,,each of these modnles was actually 901ng to be .
two; The act1v1t1es in each of the two would be 51m11ar,h‘
‘but 6ne module,was to be intended ‘for partlclpants w1th a
teacher—presenter classroom style and the other was to be
'jlntended for teachers who preferred to share the4
N dec151on-mak1ng role w;th studentsl Wlth this proposed
'format;fthe self—aWareness inventOry.would stlll.be_useful
in assisting participants to.make a choice.v_However, in the
f1na1 format,‘it was decidedly emascnlated.

3. Follow1ng the In SerVLCerProgram

There was no change in- the 1ntent that partrc1pants
‘would,\follOW1ng the 1n-serv1ce,‘1mplement:the strategles
:,h;learned.' However,'they would no longer be able to 1mplement
'a’unitideveloped 1n-the J.n—nservn.cv:e.~

Evaluatlon IR _«" A e

At the end of each module an evaluatlon form wasll

/.

. ’included The questlons it asked were as follows

1. -What were the’ strengths of the module’,
2,  What were the weaknesses of the module?
3. .- What lmprovements can you suggest for thev
’»"module°'

The Leader 'S Gulde for each module referred to the

i gfvaluatlon form in thls way-‘_ W\

B V,Leaders may w1sh to ask part1c1pants to complete

. the evaluation form.. - The information gathered -
in the evaluation form ‘may be useful in plannlng
.futqge 1n serv1ce se551ons.;_

4

‘As Nash and Ireland (1979) p01nt out feedback'such as f

thlSalS of 11m1ted value. Thls form does not begln to meetf
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either the intents for evaluation ekpressed in the Proposal
" or in.the in—service literature. ’
No proviSion was made to ‘determine whether or not the

in—service:program;actually haa‘any impéct on the =

[} .

classroom behaviour or participants..

'.bne of the. major concerhs of eVaiuat}oﬁ mentioned in the
Pfgposél is to obtain desériptivé data‘éoncérning,téacﬁers'
activities in‘thé iﬁ—éexvice. There was no érovision built
in *for this in the fihai Qﬁtcohe.; | o



CHAPTER V
SUMMARY, CONCLUSIONS AND IMPLICATIONS
Summar )
Thisostudx was concerned with describing the
decision-making processes involved in the'deVelopment‘
of the Mentor Project, an in-service prOgram,

It was 1ntended to ‘meet. the call, datlng from thel
late 51xt1es, and contlnu1ng through the - seventles,
for

individuals . . [td] take the. tlme to write

.down desc 1ptlons of their act1V1tles, the

‘kinds of ‘decisions that they make, the

kinds of information upon whlch,they‘base

their decisions, the kinds of conflicts

that arise within'the initiator group and

" how these conflicts are resolved, etc.,

(Schwab, 1969, p. 19)

The researcher was a member of the development‘
commlttee for the Mentor Pro;ect and partlclpant
'>-observatlon ‘was the methodology used. ' ;' £

- Data collectlon, over a fifteen month period,
‘included tape recprdings_ofVdevelppment committee
fmeetings, informal interviewS}'and collécting of
”relevant documents A

Analy51s of data was, loosely based on Decker
Walker s,"naturallstlc model?" whlch grew out of
observatiOns of how:curriculum development actually

occurs,'as~o§posedvto theoretical stances as to the

,e
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way in"which it is 'supposed to occur.' This

model postulates three stages to ‘the development process.

. These are platform, dellberatlon, and de51gn. .
From the Mentor Proposal was drawn "an idea of what
is and a v151on ‘of what ought to be" (Walkerj-i97l,
p. 52) which were con51dered t0'constitute the platform
of the.development committee. ‘Implicit within the
platform was a view of teachers;‘children, evaluation,
in%service, resources[ and social studles. These,
along with explicit'statemenéi concerning the shape of
the intended program,_surveys on' teacher needs;dthe'
recent research on in- serv1ce, and certaih practical‘
restralnts llsted in the Proposal were used to palnt
a p;cture of the Mentor Program, as the develOpers
‘env151oned 1t. | >
The second stage ‘in Walker s model is called
deliberatlon. He 1dent1f1es four dellberatlve eplsodeSw
rWlthln this stage. These are. 1ssues, expllcatlons,
'bralnstorms, and reports " All of these were identlfled
in the Mentoritapes;
i Four otherrepisodes were identified'as well,;
These éplsodes took up a great deal of time durlng v
’vmeetlngs, but were concerned more w1th preparatlon for-
dellberatlon, rather than dellberatlon 1tself These
.eplsodes were organlzatlon, presentatlon, update and

hlnventlon.

Another aspect of dellberatlon emerged from the
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transcripts of the Mentor development committee. It

" was noted that, in many cases, there was a

aspect to the deliberations. 1In searching

‘make sense of this social aspect, Berger's
"plausibility structures" was discovered.

plausibility structures which seemed most a

social

for a way_to
idea of

The

ppropriate

_to these data were legit}hations, appeals to significant
! [ere : 1gnai .

i)

others, and nihilism. 'These were used in two ways by

the developefs._ Legltlmatlons and, appeals
others were used tQ;JUStlfy their dec1slons.
. . . ) ‘ ; i‘\\ . " )

~used as. a - means of !letting off steamf and

‘drawing commlttee members together.

The thlrd stage of Walker's ﬁodel is c

. s ™~

The dESlgn,was analyzed in two steps. ~The
N ,

lnvolved a categorlzatlon of the major deci:

'accordlng to whether they were 1mp11c1t or

deC151ons.

'whlch were used to justlfy each dec1510n.

were used far more than prlnc1ples as a jus

/

The second step . (not‘part of Wal er's

to 51gn1f1cant

Nlhlllsm was'

as a way of

alled de51gn.
first step
51ons

expllelt

N
N

: and a dellneatlon of the 01rcumstances or, pr1nc1ples

~.
L )

Circumstances

.

N
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~

\\

tlflcatlon for :

S

model)

1nvolved an analy51s of the de51gn, u51ng the same

categorles as applled to the pl tform. It

e

was found

that much of the "vision of what ought .to be" had

vanished during the development proeessfl

'.Wernerf(l977)'has said, in reference to a

Ve

thmpleted social studies program, that it is "a 'frozen



\

gslide' in the film, as it were, of the program
; : ]

developers' streams of intentionality" (p-. 125). 'The
Mentor Program is such as this. This piece of research
attempted Qo'present not only the 'frozen slide' of the

program, but some snapshots which depict the growth and
change along the way.

Conclusions

+

As with any model, the naturalistic model has its

_strengths and llmltathﬂS.

¢

One limitation concerns the ugse of the category of

deliberation. Walker concerns, himself ohly with "the

-

intellectual processes of inguiry, judgment, decision,
and ection_that~preceded, surrounded, and underly the

design of a curriculum" (1975, p. 110). He categorizes
this .discourse according to four deliberative episodes

- 1ssue, brainstorm, report, and explication.

However, whlle these eplsodes may comprise the

‘whole of dellberatlon, dellberatlon does not comlese

the whole‘of the development.process.' Other kinds of

eplsodes were found in the Mentor transcrlpts. These

1

were galled update, organlzatlon, presentatlon, and

1nvent10n.' The se eplsodes comprlse the "agenda—maklng

9

and rev1ew1ng, maklng of announcements, rev1ew1ng

chooses,to 1gnore.

‘

A thirdiaSPect of discourse is not included in

Walket's»naturalietic model and yet is present in the

Mentor transcripts. ThisVWas=a‘socialqaspeot. It is a

T
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N prOgress to date, and the like" (1975,-p 109) which Walker
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T

quest ion tfor turther study as to whether or not the
Mentor ‘l‘r(')jci-(:t; wag unique in this regard. However, vitz
did compr i.;,;ez a pary ot the discourse.  The categor i‘u‘:‘;
used to organize this data originated with Berger's
“(l.‘)(i‘)) concept of plausibility structures.  These
categories were nihilism, appeals to significant others,
and legitimations.

By including only deliberative discourse for
consideration in his model, Walker excludes much of the
data which gives the "flavour" of the developgigt process.
For instance, the organizational episode in which the
Mentor developers are hand&ng out the sheets of a trial
module, is indicative of ohe aspect of the development’
process. If only deliberative episodeé had been
included, thevpicture presented of ﬁhe development
process would ha&e'been incomplete. Deliberative discourée
cannot proceed without the assistance of the discourse
of the other episodes.

.The four deliberative épisodes, the additional
episodes of‘oréaﬁization, update, presentation, and
invention, and the three plausibi;ity structures could

t

all be subsumed under a title such as "Dynamics."

Another limitation concerns one of Wélker's
.deliberative episodes, the issue. Walker's definitiOn
of issue is: "opposing points of view are propounded and

defended, and discussion is_intense-ahd animated" ‘

(Walker, 19714#@%A119)- This definition was chénged'



somewhat when applled to the Mentor data.,flt’became
C 51mply the 1dea of. trylng to resolve a problem. 1Thisj

’dld not necessarlly lnvolve hot dlspute, but rather the:.

[

a

. N : o ' . .
o L . . . ) ! o
g : . n 0 . - N

b

'y‘laylnq out of alternatrves in. trylng to come to a

H

BTN

ec151on. ST

Walker s deflnrtlon seems to’depend on there belng

L strongly opp051ng p01nts of view w1th1n the development

- J'bcomm;ttee 1tse1f ThlS 1s not always the case, and was

not the case w1th Mentor. It was not usually the ‘

developers who had OppOSlng vrewpornts, but the develOpers

and members of the ad hoc advrsory commlttee. Therefore,J

a matter of antlclpatlng or rev1ewlng ad hoc commlttee,ﬁg

. -

-‘when the developers dealt w1th an 1ssue,, t was usually

“lagreements and then preparlng counter arguments._ Whrle:

;?i feellngs ran hlgh at tlmes, there was not much pornt in_

engaglng in hot dlspute w1th peOple who were not present.-”’l'

.2

NS

Another llmltatlon concerns the de51gn.' The;'*l“n-r"

de51gn, as Walker deflnes 1t, 1s very dlfflcult to‘ =

i

spe01ﬁy prec1sely Whlle the number of exp11c1t decrslonsr
: 4

1s flnlte, the lmpllClt de01510ns can never be completely
speC1f1ed

Walker notes thls problem, but de01des that 1t is

e ‘ - : N
not serlous 51nce.*lf‘i“_u: ';-» '“,_»”if

-asked about the 1mpllc1t design can be- answered
In framing the questlon the questloner must

-, ask how a particular: iSsue was: decided and thlS

~_'characterlzatlon of : the issue deflnes the Sy
‘de0151on of 1nterest (1971, p._55) “‘.“f‘¢.'i;”“

g
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Vwrth accurate records. any questlon that can be . el
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The problem here stems from the fact that lt 1s[.v‘;f 5-‘ s
; dlfflcult to 1dent1fy those issues that do not result | |
< in exp11c1t~dec151ons. Walker deflnes the mellc1t |
de51gn as belng made up of. "uncons1dered ch01ces '\M j ;?‘e
(l97l, p 54) i It is dlfflcult to 1dent1fy the 1ssue ’
1nvolved when courses of actlon are- adopted automatlcally
‘w1thout con51deratlon of alternatlves., Furthermore, mOSt

prOJects .do not keep the "accurate records" upon Wthh

: Walker seems to be dependlng for spec1flcatlon of the';
. lmpllClt des1gn.: ‘ |
= A second llmltatlon‘of the de51gn as a set of
“de0151ons 1s the dlfflculty of u51ng 1t as a ba81s for
,vcomparlng the platform and the flnal products. For thls't;ni
'c reason a second level of analysrs was added to thlS » -
.2research In thlS level of analy31s the flnal productf
dfﬁwas analysed 1n terms of the same categorles whrch hadvl'd“
';orlglnally been applled to the platform. Purpose, o
7:Format »Content,>Sett1ng, Role of Part1c1pants, andt]u

-

“cEvaluatlon._nﬂrr

By .

. }i Thls level ofdanaIYSls allowedAa comparlson to be{f,' v:":
":made between the flnal products and the developers ‘
h'platform., The neCeSSLty of 1nclud1ng thls step wash’a
‘:_determlned by the hOllSth nature of thlS research

_topposed to Walker s empha51s on analy21ng several
edellberatlve eplsodes in’ detall u*dvd'" “

The strengths of thlS model are many." Fitstfﬁnd_«‘
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'foremost, 1t shows program development as. it really 1s,

f[ w1th all 1ts flaws, not as pundlts may have dec1ded it

bpshould be. .

' When compared to the cla551cal model as outllned

fby Tyler, certaln spec1flc advantages become ev1dent
In the class1cal model, objectlves are essentlal

51nce w1thout them, learnlng experlences cannot be"

‘ratlonally%selected or'assessed . The:problemvhere 15'

"that developers do not always expllc1tly state thelr

:.objectlves,vand 1f/they do state them, it 1s not

'f:necessarlly the flrst task they undertake.i Walker S -

-fconcept of platform, the system(s) of bellefs and values

'.held by developers, accounts for thlS i If no set of
’\:objectlves 1s formally stated then the researcher can
‘aturn to artlcles wrltten by developers,'correspondence,

a- prOJect Proposal whlch outllnes 1ntents, or any other

',.documents whlch mlght 1llum1nate the pertlnent bellefsi o

‘_and values held by the developers._.lf,f

320

If objectlveSQare expllc1tly set out the research Lo

'V(Wooten, 1965 Elsner,~l967~ Shlpman, l974 Shaw,.l975)

ltlndlcates that they are not the startlng p01nt but :2'3;a'

'trather, they rlse out of dellberatl;é'w'

3'As Reld p01nts out.“

;Dellberatlon can be a process of dlscovery ; 
can: take ‘an ex1st1ng gSituation and move it to
-a new plane of understandlng and insight ‘ '
before an attempt is made to state what

problems we ought to. be trylng to solve
(1978 pp 63 64) L : :



wTherefore, it‘is inapproprfate‘to place,objectlves |
‘at the beglnnlng of the cycle
't{f The naturallstlc model then, beglns further back
\1n the development process than does the cla551cal

mod l The statlngig% objectlves is preceded by

ellberatlon and the dellberatlon stems from the platform B

:system(s) of bellefs and" values held by the developers

‘_T'e statlng of objectlves 1s, in a,sense,-a laterdevelopment

E

'of_the platform.v~u

Analy51s of dellberatlon makes ev1dent the actual

o

proc sses of dec151on-mak1ng that occurred durlng

”_develvpment By exp051ng these in thls way, other

':3‘,"'

n,‘people_are enabled to analyze them and determlne Whlch

‘. \‘

»data det rmlned Wthh de01s1ons., ThlS 1nformatlon can

v

“ffthen be‘u ed: to 1mprove the dec1sron—mak1ng processes SR

df"of future hevelopment prOJects v Developers can eaSty'

. &pbe’aware of p0551ble pltfalls and take;measures.to avo;d f7v
?hthem; | a o : '
o S IR R A . . S
By’ representlng the flnal products as- a serles'
.fﬁof‘dec151ons, the products are related dlrectly back;to the
‘de01s1ons that produced them, and to the dellberatlon. |
.'dthat preceded the~dec1510ns themselves.:yy e ‘
| Another strength of the naturallstlc model 1sl1ts.
ffflex1b111§y ‘.Walker s purpose was to analyze the |

vdellberatlve eplsodes 1n great depth, us1ng hlS three—tlered |

System for Analyzrng Currlculum Dellberatlon (SACD)



One intent Of this study.was‘to trace the‘Mentorl‘
‘»1ssues over. the entlre course of the development of the
progect. The analy51s used in this research 1nvolved
dl'Only the bottom tler of - the SACD, that of determlnlng
‘dellberatlve eplsodes.b‘ | | | | | ‘
Whlle Walker [ 1ntent was not to showgchanges over‘h
ftlme, hls naturallstlc model ‘was able to be adapted to
”that purpose. (A frultful research progect mlght be .
to take the Mentor transcrlpts and analyze portlons of
pthe dlscourse u51nq Walker S SACD ) 4
v%“‘The key strength of thlS model is that 1t is
'descrlptlve, rather than prescrlptlve._ The cla551cal :
>Tmodel makes dec151on-mak1ng in prOgram development |
<

‘appear to be a stralght forward loglcal analytlcal

lerocess ‘ It 1s not.; It 1s messy and confused Many

m_:factors and lnfluences come 1nto play along the way

' There -are no guarantees that the flnal products Wlll end
cl’up looklng anythlng llke what was orlglnally 1ntended

.’;ThlS model accounts for all of thls ”i?"jw‘f] ‘,fsz
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ThlS study began w1th some general research questlons,e

f,*The naturallstlc model was used as a means of portraylng

l;kthe Mentor Pro;ect data in a way that would prov1de some
lhanswers to these questlons. The questlons and thelr |
;k"answers 'are as, followsalﬁ“. “

.ﬁl; Upon what bas1s dld the development commlttee begln

)

,*rts~work?g,£’y1_l d,»*;,ﬁ S ”~y”dk”

w3



' klmpllcatlons of. all of the above for the Mentor PrOJect

IE L. 323
lee the Ketterlng Progect (Walker, l975) and the

Keele PrOJect (Shlpman, 1974),vthe development process

A‘dld not begln ‘'with" a clearly st%ted set of objectlves.

The Mentor development commlttee produced a proposal Wthh
‘was taken to the ad hoc adv1sory commlttee for approval. |
"The Proposal was 1n two sectlons, the flrst belng

adevoted to a summary of pertlnent research on in- serv1ce;f
a llstlng bf practlcal constralnts 'on the 1ncorporatlon “

“of all of the research flndlngs lnto the plan for
1

"Mentor, a summary of two surveys of teachers uneeds

Wlth regard to 1n~serv1ce,‘and a descrlptlon of the

A\

The second sectlon of the Proposal descrlbed the proposed;

'format and content of the Mentor Pro;ect
As w1th the Ketterlng PrOJect, there was no argumentyf’

Tt

'pabout the platform because of the way 1n whlch persons

‘were selected for the team
'Those who were not enthu51ast1c’about the ,
“yapproach described to  them mlght pursue the'f
" matter no further,-nor, Af ‘they did, were. they
‘11kely to find a warm receptlon from the -
_“director or ‘the rest of the staff.. Eisner's.
~talks and writings no doubt persuaded many T gt
- 'who had not, already formed strong. opinions on
. the matters he spoke and wrote about. - And in
'some minor matters 1nd1V1duals swallowed their
:reservatlons in order to get on Wlth the’ work.v'
(1975 P 100) : R

The members of. the Mentor development team were
' '_llke—mlnded 1nd1v1duals,‘all 1n elementary soc1al studles,if
”7511 with. many of the same v1ews on teachlng and learnlng.ﬁfj

*‘Consequently, the platform, as. stated - was. not dlscussed.-

.vf%§p.t,f
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7It was Smely accepted The only concerns”evep expreSSed o

were edltorlal ones, such as use of punctuatlon and what

"portlon of the Amerlcan survey to 1nclude.

3

Currlculum theorrsts (Schwabh'1973-'Reid'fI975)

recommend that development commlttees be composed of

o members representlng a varlety of areas. of expertlse and

'7f;Pr03ect professors used the prOjeCt as an opportunlty

N
experlence. However, 1t seems that 1t is common practlce

- to include llke—mlnded 1nd1v1duals as develOpment commlttee
‘members, rather than 1ncorporat1ng a varlety of SklllS,
experlences, and even values (Shlpman,_l974 Walker, 1975)

'*]The development was done by a small homogeneous
..group of subject specialists with past teaching:
.experlence, but not by practising teachers, and
' lw1th no. 51gn1f1cant invo] vement of students,
. school admlnlstrators, or laymen (Walker,11975,,
‘Ep' 99) IR RET R

P . ‘\ ‘\.

The reasons for thls are no doubt based in

'{jpractlcalltles.v If the people who ‘are asked .to’ take on .

-,., o

'a progect are based 1n a unlver51ty, lt 1s much.easier T
d.to work w1th others 1n the same settlng than 1t lsrto7v
v; coordlnate schedules w1th people out51de the settlng

‘:.;Also, in . the case of both Mentor and the Ketterlng
'_for graduate students to apply some of the theory to
‘.hwhlch they had- been exposed s |

| Howeve;, lt 1s 1nterest1ng to note that, ln‘both*s
'V.cases, the theory regardlng the compos1tlon of program

‘development commlttees was lgnored In the case of

Mentor, one tenet of the theory on 1n serv1ce was also'"



:1gnored. According to the literature,.practisingwteachers
should be 1nvolved in plannlng their own in-service

'programs.

/'

While . the Proposal document went through three
'drafts before belng accepted by the ad hoc adv1sory
4comm1ttee, the first sectlon was_ never changed Af% the
thtakeholders 7 the development commlttee, ACCESS, and the

ad hoc adV1sory commlttee - were w1lllng to accept the

'rhetorlc w1thout argument._ It was the translatlon into
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a practlcal plan of action that the ad hoc commlttee thought

e worthwhlle to questlon. ;

,Tom - We seem to. have talked a good’ game in our
rationale. But when it comes down to carrylng it
through in the develOpment of the thlng -

vMary - We abandoned that a. long tlme ago.

‘Ted - That was abandoned from about the second
vweek. -

Tom - Okay

Mary = When you go back and llsten to the tapes,

that was abandoned. -It's interesting that, I -

thlnk the "advisory commlttee,fln a. sense,
" ~accepted the rationale, in that. they've never .
‘really changed it. But then they ve_directed. all
of their attentlon to the second part of the '
thlng, which is how are you going to do this.
“And in- deallng with - "how are you going to do
this - this is ‘where the practicalities, the o o
realities, ‘the: perceptlons of . what you can do,
(have shaped how we'lre comlng to thlS. -

Ted - SO the ratlonale 'S sort of become just -
empty rhetorlc.

- Mary - It s somethlng that everybody can agree on,
and llke, you can send out, you know, anybody:
‘who “is” on’ that commlttee would agree with the

.‘ratlonale

Vo
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ffom - Okay. | ) s o
‘Mary - So it'legitimizes'the'... .
| (april 11, 1980)

”There was'little or no discussion even on thefpart : ”
"of'the developers as to what was to go'into the'first _ .
‘:part of the Pr?posal. »One of the:developers‘simply took
it home'one'ni?ht and wrote it. After that it was not
questloned The developers devoted their attention to
the second part. - |

The creatlon of products began even before the flnal
: ver51on of the second part of the pr0posal was accepted.
'2.' What were the components of the currlculum bulldlng
n.p.rocess'J o ﬁafm: |

Walker found four eplsodes in dellberatlon. These»

' were 1ssues, where two or more 51des of a problem are -

iadvocated reports, when others in the groyp are brlefed

r Y : o |

on 51tuatlons about whlch\one member has pr1v11eged -
-,1nformat10n, bralnstorms /when 1deas are generated 1n a

/
brisk fashlon; ‘and expllcatrons, when one member explalns‘

some p01nt to the others.'
All of the above were found in- the ﬁentor dellberatlons..
_However, by no means ‘most of the meetlng time was spent
in dellberatlon.‘ Much of 1t was devoted to other
pursults.-“‘ |
. Those that were identified in. the Mentor transcrlpts
'were organlzatlon when tlme was devoted to tasks 1ntended

to keep thlngs runnlng smoothly, presentatlon, when one

' or more members would: offer somethlnq whlch they ‘had
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'involved a.reminder by one member of what had beeh
accompllshed to date, and poss1bly, a llstlng of what had
yet to be done; and 1nvent10n, whlch involved the actual .
production of'materials during'meeting‘time.

In additlon to’the-above, a social aspect to |
fdellberatloh was dlscovered Three plausibility structures
.were used to categorlze thlS aspect of dellberatlon. | 'W
_Legltlmatlons were used by the developers to justlfy or .
‘"Legltlmlze" certaln de0151ons, usually ones Wlth Wthh
they were dlspleased ﬁlhlllsm, whereby "alternatlve
' reallty 1nterpretatlons are glven a negatlve status
(Werner, l977,mp; 115) was used as a means of 'l/ttlng off
'steam.' 'Appeals toﬂsiénificant.others were aéain used to
“justlfy decisions. . The deVelopers"significant others
seem to havé been research in the areas of learnlng
. theory and in- serv1ce educatlon for teachers

i3.-. ‘How were dec151ons made durlng the develOpment
'process° ) o L |
As Walker p01nts out, one-might have'"the impressionlvv

that\the rest of the currlculum making task cOuld be h

. llttle more than a lOglcal deductlon from platform bellefs"

© (1975, P. 107)

“He'gives,two reasons why this is‘not the case.
‘Flrst the platform lS 1ncomplete

One gannot antlclpate all the. worklng pr1nc1ples
* he will need. As the work progresgses the need -
for pr1n01ples of some unexpect kind will
become acute and they will be devised and -
incorporated into the platform (1975, p. 107)
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&

Second platform statements are not spec1f1c enough
to apply dlrectly to problems that arise. A 51tuat10n
could fall under 'several .such pr1nc1ples. In the light
of one principle, it might be_a-desirable situation,
while in the light oﬁ_another; not so desirable. ?herefore, ,
deliberation is required in order to reach a decision as to
what is best in each situation by establishing a hierarchy
or pr1nc1ples. ; |

A progect with-a sound comprehensive, but

as yet unused platform is in somewhat the same

position as our legal system when a new law has

been passed. The formulation and passage of .

~ the law is only the beginning of an often extensive
set of procedents that must be established as '
“that law is applied to partlcular cases.

(1975, p. 108) '

_ Walker says of the Ketterlng PrOJect,v"the.anSWeri
to how platform became operatlng pollcy is 'simply thlS
they argued about 1t",(l975, p.'lO9).

A number of issUes arose 'during the‘deriberatlon.'
phase of the Mentor Progect The major~one§ were these:

:— Was the 1n—serv1ce program to rely on a leader ;'

or was it to be capable of belng used 1ndependently

by part1C1pants7

'— Where were the classroom demonstratlons to take
‘place and who was to teach them° » .

- Should an in- serv1ce with the lntent of teachlng
about 1nqu1ry, use 1nqu1ry7 ’ )

S
- Where did the role of ‘the developers end " and
»that of ACCESS begin? :

- Was the materlal for the v1deotaped classroom
’ examples to be obtained from Kanata Kits and-

Teaching Units . (material developed by Alberta
“~Education) or could it be obtained elsewhere?



329

- Were teachers to choose between two modules
dealing with the same inquiry skill, according
to their preferred teaching styles (teacher-
" directed or teacher-student shared decision-
! maklng) or were aspects of each teaching style
~to be in one module°" ’
'Accordlng to Walker, "to be .constrained by

circumstances is the curriculum designer's strongest
pcssible justification,:for then'he has’ho gehuine
vchoice" (1971 p. 55) when maklng a dec151on.

In coming to a de0151on on each one of these
"issues the developers appealed to Clrcumstancesrln'
the form of the ad hoc adv1sory commlttee.' If-the.h
adVlSOIY commlttee reached a partlcular dec151on on an
"hissue,.then’thevdevelopers had no ch01ceﬁv They had to
' follow the direction of the‘committee."‘ o -

It would seem that the developers never really
took "ownershlp" of thelr products.. As ons developer'
-sald 1ater, "We never put down somethlng that we
fbelleved in and»then stood up for 1t - We. never sald,
"We w1ll not dO\thls.lf (Aprll 1981)

There &ere several reasons for thls unW1lllngness to
‘take "ownershlp“ of the products.

The flrst is cohnected with the fact that the'}
,deve10pers acdepted a dlrectlve role for the advisory

o
: : |
comm1ttee.~ In‘%hort order, the adv;sory_commlttee‘was;

- no longer actlng in an "adv1sory capacity. The
relatlonshlp between this committee and the developers'

was very much a superordlnate subordlnate one.
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We just snapped to it. When they said "We

‘want examples from the Teaching Units and

Kanata Kits," we said, "Yes, $ir, how many do

you want?" § (April 10, 1981)

16 was also a de%ense against the criticism of this
committee. It became very discouraging to have thlngs
go to them and come back to be revised agaln and agaln

In retrospect, one of the deveIOpers commented,
"I can remember;saying, '"There's no point in polishing
it and putting it intg finished form because they'll
justbsugge%tmali kindswof oorréctions anyway'"
(Aprii 10, 1981) On one or more occasions two of the
developers sent products in this~ unflnlshed\state to- the
advisory committee, only to have them come_baCk approved
as theydwere!) o ’
”,Timevwas also a factor here. Three of the memBers
'of the development committee were graduate students . |
wlthafull-tlme course loads and a551stant§h1ps. The fourth
vgrad student'was working as‘a counsellor in a.school
system half- tlme, as well as taklng COurses and
carrylng an asslstantshlp. The other two members of the
.team were professors with full teaChlng loads | The‘ |
Mentor PrOJect was over and ahove. all of the other
commltments, Wthh both ethlcally and practlcally had
to take first prlorlty., Taking "ownershlp" of the products
'could have 1nvolved a great deal of time, defendlng them -

.

at adv1sory committee meetlngs, etc.
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A reference was made to this during discussion of
the issue of whether the classroom demonstrations should

follow one class through a unit from start to finish lor -
. o i \
whether a different classroom should be used for each\

‘episode. o |

Tom - I think what we've got to do is get

all five of us to go and talk with the committce.
Get an equal number of people working from

- that point of view. Because we sure got talked
down. on that one last tlme.

Brad - We did.

(Aug. 27, 1980)

S, b

In fact, one ‘of the grad %ﬁm;*ﬂts did attend two or

three of the adv1sory commlttee m etlngs, but he was the
exceptlon., (Whether or not members of the adv1sory
4 committee would have wanted all of the developers attehding

their meetings is another question.)
. : N '
The developers were able to cope with the .

restrictiohs which were imposed upon them (or which they

allcwed to ﬁe imposed upon them) by the ad~hoc{committee

w :
) . %

through a number of devices.
Humour was'one'such'device; 'deking through the

- ~transcripts of the development committee tapes, one.can

EN

see that'humour?was a common thread thrcughcut the

meetings.';Much of the humour, too, occurred outside’ the
o V . . ' o . oo
Ameetings, such as this example; ' -

- ""It's llke World War I really. We re in the

trenches and just boke our - heads above the trench and smile

a

oL

m,;
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'and;get a bayoneo%in thelthroat" (Mar. 12, 1981).

(4 g
In another examplefthe Mentor Pro;ect was llkened

'to a tennls game. The grad students were deplcted as

’,ball-boys. The professors were "off for coachlng" but

'couldn t flnd the coach The members of the adv150ry

';fcommlttee were deplcted as: serv1ng balls at our’ throats

and an 1nd1v1dual on the adv1sory commlttee was crylng

IJ A

'"Foul " at every turn ‘(Mar. - 3 1981)

As 1s the case in these two examples, much of the

' humour was dlrected agalnst the adv1sory commlttee.‘_*“

Another means of coplng w1th thlS 51tuatlon was'

‘ithrough the use of nlhlllsm, a means by~ whlch'"alternatlve

»,%Werner, l977, R 115)

JRE Y

: -reallty 1nterpretat10ns are glven a negatlve status

In many cases there was a degree of nlhlllsm 1n

'»the humour that was used, as 1n the above two examples.fQ:l

“g'Teachlng Unlts.f"

'Tschedules, but tlme seemed to be a problem for the-w

7[reflectlon about what we were d01ng. No sooner was the

fsoc1al studles currlculum, and to the Kanata Klts and ST S

,J;; o (:

‘»@ In addltlon, nlhlllsm was applled dlrectly to the. 5
,',5; .

adv1sorypcomm1ttee, ACCESS,YAlberta Educatlon, the new

b

o ’ N,

Not only Was tlme a problem for the developers

u#as 1nd1v1duals,,1n trylng to cope w1th often frenetlc Yy

gprOJect as.@ whole.’ There was very llttle tlme for

Wa.

\'KProposal wrltten, than we: were‘“hammerlng out" modu%%s

St K . ; . PR |
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External events had a direct bearlng on>the need -
~£or haste in the progect.' The 1978 1nter1m currlculum,‘
whlch had orlglnally been 1ntended to be in place untll
”1982 was suddenly rev1sed and appeared in flnal form
‘_;1n September of’ 1981 To ass1st 1n ltS 1mplementatlon,,ﬁ
S2. 2 mllllon was spent on hlrlng resource teachers to'
iconduct ln serv1ce sess1ons. Mentor was now 1ntended to

be used as tralnlng materlal for thlS group of people,

and secondly,ras materlal for them to use in thelr

1
1

©in= serv1ce sessions with other teachers.
‘Thé never—endlgérreV1510ns seem ‘to be a commonjdf”
’occurence in currlculum prOJects Wooten, 1n hlS
"fydescrfptlon of the School Mathematlcs Study Group,'says"

» ‘pthat the "contlnuous wrltlng and rewrltlng, dlscuss1on

‘yand crltlclsm, suggestlng and commentlng Was the very

f;'essence of SMSG productlon '(1965 P 77)

It:gps‘certalnly the essence of Mentor

S Of course, one dlfference between Mentor and thlS

rﬁ@‘]partlcular prOJect, and‘others as well, lS that 1n thlS

pro;ect the wrlters came tOgether in the summertlme and

'«spent thelr tlme worklng on the progect excluSlvely

rl : ‘/

'so perhaps the contlnuaL rev151ons were not qulte the
burden that they were to . the Mentor developers. w

BEANRN One/unalterable fact about a. Mentor develOpment

“””7;Vcomm1ttee meetlng was’ that one mémber would have to leave”

/

ear;y to attend to another commltment, or that another'
e g o
)woﬁld arrlve late for the same reason.- =

‘ere not hlndered and harrassed by other commltments,




ThlS is’ perhaps why the developers became rather

:defen51ve about thelr work
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Also, in the case of the SMSG pro;ect the criticism - .-
came prlmarlly from other developers. So, -while

someone mlght be judglng your work today, you could be

“judglng thelr 8 tomorrow.o In the Mentor 51tuatlon, it
Lwas a group of - "out81ders",who dld the cr1t1c121ng

“;There was never any re01procalﬁexchange of products.

]

JShlpman sald

Thls was not a clear cut One-off operatlon,'
but an untidy affair, 1nvolv1ng bargaining as
much as abstract definition; ‘a victim of more
2than one uneasy modlflcatlon. (1974, p. 145)

- Mentor was certalnly a result of many an "uneasy

4ﬂmod1f1catlon;?‘on the part of all: of 1ts stakeholders~

'.j4}'t Are the products created by the development commlttee

O .
congruent w1th the ba51s from Wthh they began thelr‘ 5

':_teachers have a role 1n shaplng thelr ln serv1ce ,vx

;experlence.

',teachers;"In the thlrd draft of the Proposal the

v -

s The major dlfference\betweengthe 1ntents ;
ERR
o &

f.expressed 1n the Proposal for the 1n serv1ce program and

R

',what was actually developedﬂlles rn the extent to whlch

.’

l

o SR _25 gtfff
In Draft #l ofj>he PrOposal teachers were to make'

a".) ',ﬂ ) &

*a ch01ce as: to wﬁigh one of four teachlng pattern% they e,

LY
"-,»3‘

'rW1shed to exp}ore, on the basrs of a self awareness

1nventory and thelr OWn knowledge about themselves as

-,’ L

1"'0 .
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four teachlng patterns- teacher‘preSenter, learning
‘centres, learnlng contracts, and group 1nvest1gat10n, had (‘
been changed to modules based on the 1nqu1ry process ln
‘the currlculum gulde, w1th the. addltlon of three modules
JOn evaluatlon and one on valu ng. . In each case, there"'
. were two modules from whlch to choose, one. for a teacher

|
~who preferred a teacher-ﬁireCtor type of teachlngfmode‘f‘

" and one for teachers who prsid

- ! ¢

maklng w1th students.

‘to share decision-

Teachers, then, could choose, not only a module on
- r . LA

the stage of the 1nqu1ry model they were most 1nterested s

v1n learnlng about bu% one in thelr preferred teachlng

’

leowever, oVer‘the coufSe-of development,’the two

~
o,

Tom = e the ratlonale came down pretty ,
‘strong on' the ‘need to try to involve teachers
in the planning of their own experience, and
acceptrng some responsibility for thlnklng
-~ about: themselves ‘and how they work in their - -
classroom'and, then out of that’ reflection,
making. some conscious deC151ons about.what - i
Athey want to, to experlence, to learn about.
And it just seems like we're sort of backlng
away from that  somehow. ,The choxces left open
to teachers, reaﬁly now, we've only one ~ which
of these modules’ might I pick up-and go through°
So: thelr decision-making role in shaplng their .
. own experlence is really not, ;there s not much
wleft. : : S TR

SR ;_ R R (Aprll 11, 1980)
The self—awareness 1nventory now bore llttle |

relatlon to the only ch01ce that teachers had to make;‘-
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‘In]the>sameiyay as the elementvefﬁchdice éradually
diminished as‘tiﬁe:Went oh, so did:teachers' input into
tthed%ﬁrgerV1ce experlence 1tself | |
: In looklng at Draft #2 of the Openers module,

R teachers were asked to generate a llSt of characterlstlcs
‘eof -an effeetive Opener, based on an experlence Wlth an
"Opener, earller in the module.v By Draft #3, they are

glven a llSt of characterlstlcs and asked to check the

{ones whlch they con51der to be most 1mportant.,'

[



b

o

:willfbe'able tofavoid somevof thenpitfallsvenCOuntered' i l, ,

"Mentor Pro;ect
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(-Implications e R -

I. Impllcatlons for Practlce

Shlpman and others have lamented the lack of

./

t

"experlence of the ]Ob . e to be done to serve as a - A

|

gulde to new currlculum development teams to use

-

(Shlpman, 1974 p. 64) .

- As more developers or observers of develoPment

‘/: . -

teams record-thelr experlences, hopefully new teams

by preV1ous prOJects.h

) g ' . X o PR Y

B A number of p01nts, which may berof use to others,'

aemerge from the data gathered over the course-of the_

The Outset of the Progect

_,l.on One contract whlch covers the entlre progect 1s

N

‘preferable ‘to separate contracts for parts of the progect,
'-By agreelng to a contract at the outset of a prOJect,_
',developers are clear ‘as to what the expectatlons are

for thelr role' IE expectatlons dlffer, then thlS is the

tlme elther to come to a compromlse or to reach a-

Ve SN

",dec151on thatvthe partles w1ll not be: able to work

Lhas‘alreadv;undertaken certaln.develOpmentvcommltments, o

' together.' It is mnch ea51er to abandon a pro;ect at

1

"fthls p01nt than later, when part of the pro;ect has

fbeen-completed It is dlfflcult to negotlate when one

]
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and has both an interest and a stake in thelsuccess

of thevprogectw‘ In the case of Mentor, two separate

‘ ' . X ' '
: contracts were .signed; one near the beginning of the

progect, and thebther in JUne'of 1980. When it came’

tlme to 51gn the second contract, the developers found

~that thelr role encompassed more than they. had

antlclpated.
' Another advantage of one contract is.that it ensures
the'financial"arrangements are'set‘down'in writing at the.

] ; : . e E S .
outset,of the project.. People's memoriesvfade and even

,’thelr understandlng of arrangements at the time when they

- are made, can vary remarkably. If flnanc1al.arrangements

are taken care of at the. outset, then they will not CrOpf'

v_up later and cause negatlve feellngs on the part of all

{2

partles 1nvolved ~In the case of Mentor, the flrst

'VCOntract covered a small plece of “the total task and was
'_for a’ very small sum of money ‘ The developers and’ the

other partles 1nvolved had w1dely dlfferent flgures 1n

‘mind, as to what had been orlglnally agreed upon ‘as the

flnal total whlch they were to recelve for their efforts.-

1 When 1t came tlme to 51gn the second csntract, there

-~

were serlous problems

d ‘. ‘, .a.v'

2. The context of a development commlttee and an ‘ad hoc
'advlsory commlttee seems a dlfflcult covdn whlch to work.
If thls, by nece531ty, 1s the srtuatlon hen the roleS'

‘ f each commlttee, and any 1nd1v1duals connected to, but

;not part of the commlttee, should be made clear 1n1tlally.
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.Deyelopers then can make a decision as to whether‘or not.
they are prepared to wdrkiwithin the‘prescribedtparameters;
._3. .”Develdpers need todensure at the outset of'a projectm
,that the - tlmellnes are reallstlc It is 1mportant that
tlmellnes allow for exten51ve pllottlng'and the p0551b111ty
of exten51ye changes as a result. It is also important
that’developers have tlme to reflect onIWhat’they;have
ldone'and where thew are'going.' It mlght even be wise to
con51der secondment of the developers for a perlod of tlme,
" so that concentratlon on the project could be total
4, Organlzatlonal matters, whlle 'seemingly of mlnor
.1mportance, do 1mp1nge upon the effectlveness of a progect.
; Every prOJect should have a permanent place to call 1ts

‘own,’~Preferably the "place' lshould be a locked roomvw1th‘

'plenty of storage space.‘ | |

~The Mentor Progect dld not have 1ts own place for

rthe flrst flve months, and asga»result materlal was lost .
‘1n tran51t and a great deal of time was  spent prlor to,v‘.

=

and at the beglnnlng of each meetlng, in. sortlng through

x

plles of papers plcked up off desks and brought to the S
,meetlng place |

5. Educatlonal program development 1s not for the weak

r

in Splrlt Deve10pers need to be mentally prepared at
the outset‘of a progect for a stressful perlod in. thelr.
lives. . LT {}
- ‘Onedcannot stress too‘strongly the emotional
impact of the job, especially in the early stages.

All ‘of us experienced it as a shock to the system'.
(Shlpman, 1974, p. 136) :
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: o . o ‘ {

A develoser needs to be determined, yet possess an
ability to compromiSe; A'developer‘needs to be intelligent,
knowledgeable, and committedf-'Aldeveloper must have .-

1

”endless patlence, a ready sense of humour, ‘and a hard
outer shell tO‘W1thstand the ' sllngs and arrows' of pllOt
teachers and adv1sory commlttees..
6.' Plan for inclusion of practlslng teachers on the
: development commlttee. The currlculum llterature clearly
points to the importance of practlslng teachers ‘being
. members of development committees..
Shipman:makes a distinction between_
(a) TeaChers fully cooperating in -the
" development from the start, including
. the defining of aims.
. (b) Teachers only helping a project to try
| .~ out its. materlals and 1ts suggested
methods. ‘
o (1974, p-.  144)
The Mentor Progect chose the second 0ptlon (as did -
Shlpman S Keele Progect) Perhaps greater»lnput from"
fpractlslng teachers durlng the development process'
',would have made/the program more. acceptable to teachers'

then it came tlme to pllot

Durlng the Progect

7

‘ 7.>7-Be aware that manyidecisions take ahgreat deal ofni"l”
time to reachb Be concerned about lengthy dlscourse |

" only when it is tr1v1al or repetltlve

- 8. Take the tlme to record the dellberatlons for future-
.commlttees. Walker sald, when beglnnlng his research,

hat he "thought there must be a body of " lore somewhere

L h
i
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that would enable curricultim makers to prOflt from the

.insights and mistakes of thelr predecessors"” (1975 p. 92).
He soon discovered_that this was,nOt‘the case.- Instead,

heefound what‘Schwab has referred to as a Yvirtual absence

of ‘record” (1975, p. viii) of the deliberations of |

development cbmmittees. i |

| As.more and more studies'attempt to do thls, there‘will

& .
be a plcture built up of what educatlonal prOgram
'development is really llke.' It 1s only then that we can
begln»to build upon what has gone before.-' |
9. Consider tapino one]or:tWO'meetings and,then .
:/transoribing'the~tapes_in order to study the language
used. Ask how communlcatlon could be 1mproved ;Are some
1 members of the commlttee domlnatlng others° Is e?erYone;
‘glven tlme to express OpJ.nlons’> Are people delineatingl
~ their pos1tlons clearly, or are they maklng unwarranted
assumptlons that thelr meanlng is understood°
10 - Be avare that developers must tread a flnellineW

.between standing up for their own products ‘and 1deas and

‘belng open to the v1ews of other stakeholders. This is

" not an easy task

Shlpman (1974) ‘has probably done one of the most

,,,l
-

exten51ve studles avallable, portraylng currlculum
develOpment and the roles of various stakeholders. He
’comes to-the'conclu51on that program development 1s»a
process of "bargalnlng, negotlatlon and horsetradlng
(1974, p 43) between the partles lnvolved. Perhaps

thls is the way 1t should be, Wlth the flnal program ‘a

benef1c1ary of’varled perspectlves%‘
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From a developer's point.of view, this is not what
happened‘wlth\the Mentor'Project.n~The mode became one:
of developers carrying their products to advisory
dommittee meetings, where they were told how they were
. to be revised.v o L | ' ‘ /

However, if developers wlshito'have a_degree of
autonomy,,then they'muSt exerciseuit. In an ;nterview,
avhember of_the ad hoc‘advlsory committee stated that
the developers had fallowed_themselves" to become%tied"”
"down to' the use of the Kanata Kits and Teachlng.UnitS'in
the Mentor modulesi(hpril 6,'l981). |

Untll that point, we as develOpers, had'considered
fonrselves‘as vrctlms.‘ But perhaps, v1ct1ms are. such
becanse they fallOW’themselveS' to be v1ctlmlzed.

In a conversatlon lond after the development of -
‘ﬁenﬁai; two of the developers likened the development

"

‘comniittee to a woman who is beaten by her husband.

InStead of taklng a stand 'she complains to the'neighbours
of her harsh treatment, and then goes back for more ‘
(July 30 1982) The analogy is apt, except that the
developers complalned to ‘one another/';w>px\%§

", Connected to thlS is the aspect of "selling" thingSj

,to other partles 1nvolved in thlS case, the development

- team belng the merchant and the ad hoc commlttee the

shOpperf‘

Ted - But I suspect the committee will go-
for Number Three.
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Susan = Then maybe we should present a strong
argument for the other two.

' Ted - I think we did. I think Tom did.

Susan - I dobtoo.‘

Betty - You could sell,that.v-

(Aug. 27, l980)

Shipman (1972) refers to program development as-
" a "busy'marketplace (p. 152) Perhaps the buylng and
selllng should be rec1procal, rather than one party
always d01ng the buylng or rejecting. and the other the

selling.

Following the‘Project,,

4‘ Take time to. evaluate the decrslon—maklng PYroc 2z Bes
and- to dlscuss ways in which practlce could have been
1mproved. What would we do differently’ another time?

' What implicatlons can be drawn from our-experience that'
- might be_of benefitrto other developerS? |

CIT Implications for Further Research

-
o

Before we can judge,the;worth of contemporaryWH
practiCes,fwevmnst develop a thorough understanding of -

' them. —
Con31derab1e reference has been made in thlS study
to the,dearth of.research on the processes of program
.development. lIt should be-noted that.part of the

reason for thls is that not . every curriculum deveropment -
’commlttee 1s amenable to hav1ng 1ts dellberatlons recorded

T and made publlC The members of'the Mentor commlttee

were somewhat unlque in thlS regard.
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This may have stemmed partly from the seétting of
the project and the backgrounds of the committee members.

Research is, of course, a major reason for the existencg

of unlversities. If individuals at universities are-
going to use others as objects of research, then lt
seems only fair~and‘reas0nable that theyw,themsclves,
should be open to the same scrutiny. Thls is perhaps
why the projects reported in the literature'tend, with
few exceptions, to ‘be at uniﬁersities, rather thah at the
‘school dlStrlCt level.

It 1s understandable that members of a development
commlttee would be concerned about hav1ng their
dellberatlons recorded for posterity. Remarks, presented

out of,context,,sometimes do not»convey the meaning

. ' . ) J
_intended. Sometlmes statements are made, in. the heat of

the moment, tape recorder or not, that are regretted later.
-Also, almost anyone, no matter how well educated, appears .
somewhat 1ncoherent when thelr words are put on paperu i
exactly as:they were_uttered. The tendency to 1nterrupt
One’another-and‘tdvleave“sentences‘unflnlshed, ‘
pauses,'thel"um's," and the ﬁuh's,” do not make
1nd1v1duals appear partlcularly artlculate.
are a thin disguise at best, for’ those outsiders who_kn

\

the commlttee members.

hav1ng language tldled up These people weredw1llln

leét. their words stand. By doing so, they allowed the
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researcher to capture the true tlavour of oral conversation.
It is unlikeiy that all development committee members
would'be as willing to let this happen.

’. With that proviso, théré are a number of areas
in which the haturalistic model could contribute to further
research. 'welker (1971, pp- 60~63) has identified five
of these areas, each of which has .been delineated below. . v
Some,of the questions listed are the same asf or hgve
‘been based on, those Walker has suggested. ’Others fit
into'his categories, but suggest slightly different
’di;eot;ohs for study.

1. “The model itself contains propositions that need to

be tried.

-

Do developers, 'in fact, share a greater body of

common beliefs than one would expect of groups of similar

4 °

@

’ ‘ . s . . < : . P Ry . .
‘,comp051t10n?a DO members of‘a develbpme@t committee, 1n

' e
fact, appeal to a platform, or common body of bellefs, when

"aklng dec151ons?g~ Do development commlttees with similar

& s

'ﬁfplatforms conduct similar deliberations and produce similar

. designs?

hl

2. ‘The model provides a conceptual basis for descriptive,

<

studles of currlculum development.

What klnds of statements comprlse a typlcal platform°

IS

Are they statements of aim? Are they theoretlcal

statemehts? What klnds of 1ssues are. common to

"deliberation? What proportion of deliberation time is
commonly spent dealing with issues, and what proportion

is devoted to o ganizatiOn,vupdétes,Apresentations,

i : a .
m L, . » ) ‘ .4



~exp11catlons,’bralnstormlng, reports; and productlon9h

How many alternatlves does a development group typlcally
‘examlne before comlng to a dec151on° -Does new 1nformat10n
‘change deCLSlons\already made’ What are the data sources

commonly uSed in dec1510n—mak1ng° Does deCLSlon—maklng

7’ \

commonly rest in the. hands of one or two more

,'powerful developers7_ff '3'5:.' {i?' . SR 57 S

“3;f] The modelgprOV1des ‘a conceptual baer for studles of

fthe effectlveness of Varlous deSLgn elements."'

et

= An 1mportant area Wthh has recelved llttle research
"fis the problem of determlnlng whether or not dlfferent
P de51gn elements produce dlfferent results- In the case

eof an &n serv1ce program, examples qf apprOprlate questlons\7'

mlght be.r Does group lnteractlon result ln a/ﬁpref
' ”effectlve program'> What effect dpes bulldlng in a ch01ce

‘_helement for part1c1pants have on the perpelwed success‘

,

: of the program’ Does group 1nteractlon ln an. 1n serv1ce“

3y >

prOgram result in. the development of longterm support

"_groups° How effectlve are support groups in fac1lltat1ng

pchange ln the classroom’v.] '*,g'f[" ':f ':h‘l:

4[ 3 The model could fa01lltate currlculum research by

[ s At

ﬁ'maklng 1t poss;ble to formulate succlnctly questlons that
- B : N 5«*: '
-have not recelved enough attentlon from. currlculum

"j*spec1allstw

Walker polnts?out that a model has an effect 1nfh
_ _ s N T



Tay

'1n other areas

"ﬁemplrlcal foundatlons of the prOCess of justlfylng dec151ons )

VDevelopers can’ go back to platform prlnc1ple§‘ They can

ffpertlnent to the data‘
"deC151ons° By maklng'dec151ons W1th w;deSpr%ad “ ';d y,. .

. of. further dec151ons can be sO. reduced that many options

*flelds whose solutlon would fac1lltate currlculum development

’”'letudy of program development.,KWhat 1s the optlmum 31ze

347

‘shaplng the klnds of questlons that are asked - For’

Tlnstance, the classrcal model by ltS nature, has

[R5 S

Wthh grounds for justlflcatlon ‘are the mOSt

appropr1ate° (ThlS 1nvolves studylng the loglcal and

De0151ons are justlfled by many dlfferent means.

o

: .1nc1teban outs1de constralnt as determlnlng thelr dec151on.

What is the most effectlve order ln Wthh to make =

: ;srgnlflcance early 1n the development process, the scope

'5dare cut off before they can be COnSldered. We need to. ”xl’_ “;;t;

‘-Al’ = V

‘-ﬁtstudy the consequen_es of looklng at varlous klnds off" ﬁ
'rquestlons at dlffe,ent p01nts 1n,dellberat10n.

'5 The-model shohld help to 1dent1fy problems from other

T el

The fleld of psychology is dlrectly related to the

_“%‘\_4

_for a group Wthh has the task Of deslgnlng an educatlonal “'

@ 'i"*

program?- Is a democratlc model\the most effectlve in.
‘ Q‘;-,‘ ¢ Y

terms of dec151on—mak1ng7 What skllls should members of f*;uﬁ:




.

the commlttee possess9 What should thelr bﬁ*kgrounds be°
How do members of a. development commlttee 1nfluence One
7another° What are the paths of 1nfluence in &’ partlcular

development comm1ttee°

%

The purpose of thls study was "to map an unfamlllar

“terraln (Doyle & Ponder, 1976, p.44).- Wé have verx

Lllttle knowledge about the processes 1nvolved in the

[

\development of educatlonal programs ‘As we become more
famlllar W1tQ'the ways in Wthh educatlonal programs_

'are actually developed fwe w1ll be able to make 1nformed

B deC151ons aboutrhow they should‘be developed, ta¢‘%ﬁ,

e . o - . L

T - L LN
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