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" pBSTRACT 0

The present study explores students' perteptions of their

language aoquisition process which is taking place in a grade seven’

rench bilingual classroom in an English language majority
vvenvironment The study f‘irst describes the sohool and classroom
,environment in whioh students are inmersed, then attempts to

interpret the meaning of attitudes .expressed by' individual'..

'participants in temms of their sigwif‘icance for the imersion;

- approaoh in bilingual schooling

' Inuorder to gain an: understanding of the bilingual program
environment at the Junior High level and to detennine the type of
data- which young adolescents would be abl° to provide through.
mterviews a pilot project was undertaken in three schools of the.
Edmonton Puolic Board in the spring of 1982 Findings of the pilot‘
B projéct indicated that student and teacher groups would generate the

most relevant data regarding school experiences and that ,a study‘

.attempting to understand this setting should ground its research in .

gecifi classroom context Accordingly, one of the three schools'. L

_involved in the pilot was selected as . the research 51te for this"__
study, initiated in october, 1982. |

‘The - methodology employed in this ~study. 4 .included:

. non—participant ooservation in the classroom and semi-structured, o

-ln-depth interv1ews with students and teachers The two week period L

of ooservation preceding the interv1ews was desigwed to familiarize '4 _

.-lV"
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the researcher with the structure of daily classroom activities and

dominant language interactibn patterns as well as to establish a :

’ _relationship of trust and cooperation between the researcher and the

"participants.. Teacher interviews .weTe . included as part aof the

'research procedures in order to provide a more couprehensive .‘

portrait of the bilingual classroom under study.

were scheduled in Novewber Twenty—one students fmm a class Of
;'thirty-two participated and were interviewed individually or in

‘.gnall groups.. Students were selected first on a volunteer basis,

‘then randomly according to ability levels. All interview sessions

-~

Student inter\dews, approximately thirty minutes in length .

‘were recorded then transcribed by the researcher. . Interpretive'

I.,sumnaries of the sessions were prepared and both documents shown to;_ '

respondents for comment and v’erification.- Teacher interviews,

1

$

scheduled in the first week of December were one hour in length and B

. were verified in a similar mamer.

o

The portrait of‘ the. grade seven bilingual class which

emerges f‘rom this study suggests that students associate their

. language : acquisit_ion experiences _ with specific teachers -an'd-_'

”

h subjects, : that. studentsv' productive skills in French -are: less;-

'actively engaged than might be anticipated “and that the dual

'linguistic nature of the school played a part in: the amount of_f'.

\\

‘ French used dur1ng the day Specifically, students made greater use .

v

of English wlth peers and while carrying out study projects than had .
' 'been expected ‘ |

These findings suggest a need For the development of .

procedures to- encourage more,,productlve_--use of French_ among

-F-v-

\

-

A



'stflJ'thé, a need to enrich the language “environment of biiingual

‘ ,.sm&:ls and,a. need to -continue the search for more and bei:ter

»

‘teaching ‘resources at this level.
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"Far from harboring the secret of
the being of the world, -language-
is itself a world, itself a being.™

. T

[ 4

‘Merleau-Ponty

The visit e and the-Invisible



A SITUATIONAL INTERPREIIVE STUDY OF. A

.

; o GRADE SEVEN BILINGUAL CL?SSROOM
'.Gﬁf CHAPTER I

v INTRODUCTION TO THE STUDY

i

- Opening Statement

T

The pre5ent study descrlbes and 1nterprets students perceptlons_fu;”

of thElI second language aCQUlSltlon process 1n a grade seven French

blllngual classroom The study 1s qualltatlve 1n nature and employslf"

botho non-partlclpant : classroom observatlon f and 1nterv1ew1ng o

procedures toﬁ galn 5an understandlng of the meanlng of thlsl;';

experlence -foﬂ the students 1nvolved _ In order to talk about"
« :

experlence 1n a 51gn1f1cant way, it 1s~v1tal'to 51tuate classroom '

rmevents w1th1n«a spec1f16 context . Hence, detalled descrlptlons of

the learnlng and teachlng act1v1t1es whlch took place,.the teachers'i o

S

1nterpretatlons'of thelr task together w1th the characterlstlcs ofsi_t

" the broader school settlng also form an 1ntegral part of the study.t

. Rationdle for the Study

of blllngual educatlon,‘ have characterlzed much offthe research,-

T K . . ,
» ‘ ST e

w -

Bruck and Swaln (1976) two promlnent researchers in the fleld‘Eijf

RS

T' L o ,‘-51.— | .. - :‘ '],;



vfconducted on immersion and bllrngual programs to date as . hav1ng a
_ strong emphasrs on "product" rather than' "process " .For example,‘

: whrle emplrlcally based studies have measured achlevement in French'

-and in other subJect areas - of students partlclpatrng in French'

immersion- programs, we stlll do not know ‘very ' much about what
actually goes on in these classrooms 'Questions relating to~-the'
'flmplementatlon ‘of spec1fic language act1v1t1es, their‘ effect or

students' use of the second language (hereafter referred to as L2)

f

'theglmpact of the program on students‘.lives outsrde of school and,

students' perceptlons about the personal value of the blllngual

program need to be explored further 1n Western Canadlan contexts,,
Whlle some of the 1ssues have been treated 1n questlonnalre-based:"
:studies in -Eastern _Canada, few, if any 1nterv1ew-based studies

‘exlst ' Answers to these questlons are v1tal to an understandlng of_ﬂ

. A
v

»the extent to whlch the aims of blllngual educatron are berng met by

present programs.

' Background to the Study

Research shows that students in 1mmersron programs attarn mucn o

nlgher’ competency levels in French than students in’ other,‘ lessf B

':fflntensrve French-as—a-second language programs, frequently referred R

‘»to in the llterature as FSL programs. Many of the 'evaluat;vevf

studles corroboratlng th_ frndrng ummarlzed n.a regent

publlcatlon of the Gntarro Instltute for Studres 1n' :ducation,‘ o

entrtleo crllngual :ducatron ln Ontarro a Decaoe of «esearcn “(Swain:

. and'capkrn, eds. l9Blg. ' Understandably, goals ‘or students in -



immers1dn programs are also significantly ‘higher than f‘or students
in FSL programs. ' Some expectations for ‘immersion students in the ‘

‘second language include the f‘ollowing (Stanutz, 1974, p. .143)

being able to accept further training, both professional and_

academic in the second language, being able to work comfortably 1n' :

- either language, and being able to live comfortably within either
speeoh community ' Since language programs, however, are always

situated within specific socio-cultural contexts, ) it is relevant to

ask whether some of these expectations .can reasonably be met 1n a-" '

’ majority anglophone speech conmunity distant ’r‘rom a. native-speaker

comunity in the second language.,' Some- researchers such as mrrill e

Sy

Swain, are calling for redef‘inition of the goals and expectations of‘ o

immersion programs based on the contextual realitles within which

such programs are often found as 5uggested by the\ remark quoted Co

" , below (Swaln, l98~i p 486 - 487) f | o I :

| Thus the expectation that the students should ‘be able Tto

' refinement.  If the expectation is that they should be able-
' to. participate - easily ‘in conversation without . noticeable..

»to be made in the program.
ln order to reconsider expectations ‘of : mmers:.on programs, it
{

views about their acqu151tion process and to place their v1ews 1n

i
i

© participate easily in conversation' needs consrderable--. N

_orarrmatical and. lexical errors then -either the expectation .. .
‘needs to ‘be revised downwards, Or some major dxanges need‘ s

s e

will be 1mportant to be able to describe and 1nterpret students' l

(U”e context Of a. SDeleic set of classroom experienoes. A srtuatmn-' o



-

al interpretive study of a bilingual classroom and\ the individuals

who dwell within it may have important pedagogic imlications for a

redefinition both of the inmersion approach and of the second'

language acquisition procgss whid’l takes place in: this setting

T e

This study is a preliminary attenpt to understand both the language -

process R nd the students' _ relationship to _ithe process '-’as

‘ experienced in a speCific ciassroom at the J.lnior High level

| PUrpose of the: Stuc:jy " T

RS

| The purpose of this situational interpretive study is to come to}

an Understanding of hlzw students in a grade Seven French bilingual:

classroom view their second langbage acquisition prooess. Student',

\I

comments ui,ll be caief’ully situated within a: particular set of

FRE

' classroom actiVities observed and described dunng the first part of’;‘

9 .
the study By comparing the" students opinions about their S

experiences \vlthin the structure of observed classr§90m activities as

educators,i it may be 'possible to desCribe the way in whicn languagef ‘

is presented to students and the relevance of this pnesentation for

tne general goals o( bilingual ec g

. .

" The Research Questions..

' order in which they are stated below S

s
L T

frhe study will address the follow ng- research uquestions ‘in ‘tne

."‘"

- well as uith teacner opinions about “their. role as bilingual -



l. ' l'ihat kinds of learning activities are typicaliy cﬁrfibq aut

. in a bilingual classroon to facilitate tne seaﬁ“d~1‘hgwge. .
cqulsition process? a |

; 2. How do the choice and organi.zation of f)"‘e 1Euming?‘ o

activities afrect students® Tmication—tn—f-‘wf‘ch:
3a. Hou do students view their language acquisitiw Droceu and'

the bilingual program as a whole?

-

.3b.‘ .l-bw do teamers view students' acquisition Q{ Pre“Qn and

.the .Oeff‘ectiveness of’ the pmgram in furthefﬁ"g Stuaent
| :acclu1sition° o o - ' ‘ |

4, -:"\nhat conparisons may be drawn fmm an amlysi 0f S"L'uentsi'-
_:and teachers' views: of’ the language acquithﬂon ﬁmcess

= »orgomg in the bilingual classroan under studyb IR

- 5 mat are the implications of vievs representeq ﬁ“ tﬂe study o

| -for the pedogogy of - second-language teachirg W ""Q aims
I i . .

o of bili_ngual education? c

Procedures for Conducting the Research

To interpret properly students' penceptions about t?“&it xecondl ‘
V'language experience in a bilingual school setting, it ,és nﬁ%sgary .

to observe the kinds of activities being carried out 3f\d ty. demfibe'

'their structure in detail Accordingly,_after a researﬂ:h 9%& wasf
selected, a period of non-participant observation was pba'\n@d priorv

to the 1nterv1e\v1ng activity whieh was - to form the se(:ﬁnd Dﬁrt of"

N

B the data gathering procedures. : Besides describing as fully ag



- : ,.'_ S | S o .
Possible the nature of vclass activities,‘ the non-participant “ #
observation p’eriod was intended,u to familiarize the resqarcher with o
o all aspects of the school environment and to” establish herself as a a‘»

94_

regular class‘mom f‘igure in whom students could place a* reasonable
+

amoum: —of " co@fidtnce md—m—(ﬂﬂmd—woMm—miatimsMp—;
'_ -bet\veen the researcher and the students was seen as beingf essential '

to the collection of meaningful interview data.) The interviewl
sessions were to be recorded and conversations transcri?bed in full._
Interpretive ‘studies were then to. be prepared on the basis of the
transcribed texts. Both the transcriptions and the interpretive'.~ E
vsunmaries were then to be shown to- the subjects, who would c\oment_

on the - representation of the session, stating whether they were in ,'

'agreement with . what was extrapolated and providing any necessary, o

: corrections at that time. The same procedure vlas planned for the

- teacher data Interview data were to be conpiled aocording to the

z,categories fomd 1n the protocol materials and conpared across the

two groups Recurring themes in each set ‘of data would form the_ '

- basis of the oilirgual classroom portrait found in the sumnary

-chaoter Implications of the emerging portrait of a bilingual

' classroom, together with recomnendations for further research, were
/ b N . . . )

"’to conclude the study.' S S -, '



* Definition of Temms

‘Bilitlgual-Education o . \ '. RN ’ \

.

"811ingual —education-[is]-schooling-provided fullyorpartly—dn——

a second language with the -object in viev 'of. ma'ki_ng‘ students -
proficient in the second ~ language vhi'le, at' the same time,

maintaining and developing their proficiency in the first language., '
and f’ully guaranteeing their- educational development no |
..(H H. Stern,' "Introduction® in M. Swain ed., Bilirgml* Schooling_,-,

Toronto, Ontario Institute for Studies in Education, 1972, l)*

¥ .

Bilingual or immersion programs are classified according to the .
- amount of time spent. on second-language learning. They may begin in B
early elementary, late elementary, or Junior hig'l school and for the ..
firﬁt few years 70 per cent or more of . the instruction time is in

' d‘\e second language, tapering off into a. 50-50 division bet\veen-
.,English and the second language. l'.he ‘or more subjects are taught in,","‘k

" "'the second language along with a language course.. - -An inmersion_

- program enables the student to function in all situations common to

_a native speaker of the age, experience( and educational ~level of

- the learner

‘(Based on D. ""Parker,i"Fremh as a’ Sewnd Larguage, pdsition paper
‘ Edmonton, Lhiversity of Alberta, 1977 l) “
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- Farly French Imnersion/Bilirgual (Equlish—French) Program R

. Objective of the Program

_ "The objective of the Early French Immersion/Bilingual Program -
fs—to— previde—children—with—the—advantages_of_the_regular_school—

programs plus functional fluency in. French. " This will b‘e
,accomplished by teaohing some subjects in English and some in

French "o S

(Secohd _Language Programs 1982:1583,  Edmonton:  Ednonton Public

"deools,.p. ll).‘ :

) Functional Flyency '. - o -
'f\ : :

Fun:tional f‘luency si?nifies the language ﬁearner s ability to
use the second language successfuliy in common social and conmon‘ ,

. work/study situations. e ” A & L
Learner .Language * .- -

v l"_earn'er‘" larvguag'e . (sonetimes referred to as ‘interlanguage) |
. _relates to the productive use of the second language by learners in
'_classrooms and school settings. . Learner. language displays
N characteristics ‘of both the second or target language and of the |
students mother toraue. ‘ These characteristics . are clearly
. discernable in communicative acts.' Learner language is dynamic in : o
that its nature -changes as. new understanding of the target language:a

-:. is acquired. e :



l_agguage Transfer - A

B "Language transfer is the'apparent. applicatibn of 'NL [(nati_‘ve.
1anguage)] rules to. L [(target language)] In other. v'v‘ords,‘_ .

L

language transfer -is the. process by which the “learner constructs a

sentence ('or part of a sentence) in the TL [(target languago)] in’

~

"the same way as he would if‘ he were to eXpress the same meaning in . y

Co his NL [(native language)] no " RN

(Larry Selinker, 1975, p. 143). o

A

. communicative Competerce * ‘ B

T

"Comnunicative competence may be def‘ined as the ability to'

~ o

-

function in a truly’ communicative setting - that is, in a ,dynamic -
exchange in which linguistic competence must adapt itself to the

total informational irput, both linguistic md paralinguistic, of

’

one or more interlocutors

(Savigwon, l972,"'p.' _8).

,Liggu_istic Competence S S S

e

Linguistic competence -assumes; Ca mastery of the language s

)

granmatical structure resulting in the speaker s ability to produce

. grammatically correct sentences



rbrnarticipant- d:servatio'n‘

: N . :\-' .

"... In nonparticipant observation, the observer does not take part
in the activities being studied or pretend to be a participant in

'them " :. e

,(Long, 1980, p-. 2&)
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REVIEW UF THE L.I’FERAT»URE | ‘ o
U ' - -w . ‘ ™ »" L o m
S- ‘.\_ . N o e . ’_.‘v._‘." M_ .

Bef‘ore beginning to review the li€erature in this area it maQ/ ‘be.

.

useful to provide a. brief‘ description of the major characteristics ‘f-

of‘ some of’ the dif‘ferent types of second language programs o s . .
Definition of the Imersion Approach - 0 - oo 7o

In order to interpret accurately the literature on Frenf:h _
A :'<.Aimmersnon programs it will be important te define the tenn imnersiOh -.‘ .‘

B and to distinguish it from other less intensi_ye \French programs.: :
These o ather programs 'a'v frequently referred : toas :
".‘.Frerch-as-a—Second-Language or FSL programs for short.
The first distinguishing feature separating inmersion programs '

-“from FSL programs relates to the amqunt of time devoted to

1nstructlon 1n French.,lr In early French 1mner51on -programs (which

-'are the programs we are cbnt‘:erned with in this study), instruction i

. ,.'t’:..ln French begins at kindergarten or grade one for one hundred
',"’,‘_"percent of the time, gradually deoreasmg to fifty percent 31’- the

-

:nnior ngh stage Exposure time to the second language in FSL

'_"programs may vary with the school district but 1t constitutes a

. much smaller percentage of the total instruction time, typically

. » . X = /., . - l _'... R )
.thirty to flfty mlnutes daJ.ly In addition, FSL programs‘ are 74:'\; o j



generally begun at a later stage in the student s school career.
l’he ,second distinguishing feature of mmersidn programs is their
focus on. other sub_ject matters besides French including, for. " '

. example, Social Studies, . Science and' Mabhematics. &Jring
instr:uction in these subjects in French the teaching emphasis is

placed on comnunication of subject matter rather “than the f‘ormal |
7': aspects o’r‘ language'anal,ysis and study“ For this reason, imners.ion |

has been described as a basmally "fur;ctional" approach to 1anguage
lear.ning emphasizmg muchl‘more prodUCtive use of the second language ~ '

on the part of studen'ts in a variety o’r‘ communicative contexts.

-

Albwqugw the gap separating inmersmn and FSL programs regarding
emphasis on f‘unctional aspects of language learning has been fairly_.g_} ,} ‘ :
wide in the past recent revisions to FSL curricula 5uggest that

th gap 1s narrowing -FSL curricula are showing a greater

attenti\on to the functiohai ‘aspects of language learning through

-~

development of 51tuational contexts.‘ Such developments foster a v

. ,‘ greater productive use of the ‘second language by students in more L

o .

expanded unstructured situations 1n these classes. .

Vhat seems clear, nonetheless, 1s that b‘we earlier ini«tiaI and

" .‘ - .4

-

sustalned exposure of 1mmers:.on students to both formal

functional aspects of language. learning throngw diverse subJect

- -

fmatters creates higher levels of‘ competency in French for those '

o

students than- for those in FSL‘lprograms. As a result the vanety

and complex1ty of communicatlve acts in imnersmn contexts s - T

greater than 1n FSL \contexts. ‘, Students' capabilities 1n FSL

programs are stlll rather restricted owmg to their lower levels of

. b
Ve
et L

exposure ‘to the language

P ,1_‘,
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. T -

thving attempted to ‘define the immersion approach by means of
. two major characteristics "time" and greater capaCity for

"functional" learning, we ‘shall - now turn to ‘a review of the
5literature based on the ‘effects of this tybe of approach on

studentsr ;Effects on learners have  been divided into four:

categories:‘ cogwitivef development, attitude ;formation, _linguistic
,-competencies and optimum _age. The review: ”concludes» with aj

_considerationfof some of the limitations and possible omiSSions of“
- immersion research conducted to date.‘ ,

w - "
~

‘ Cognitive Effects of Immersion Programs on Children's Learning

- One of -t earliest studies dealing Wi;h the cognitive effects
o of bilingual schooling is Balkan s work, Les Effets du bilinQUisme

francais-anglais sur les aptitudes intellectuelles, published in

l970 This study claims to. show : ~that bilinguals demonstrate a

greater degree of flexibility in thinking skills than .their o

LS unilingualncounterparts., The rationale given is that code—switching _

S

from ‘one language to another causes the indiVidual to ‘change‘
perspectives and develop as »a; result greater resources fort
_ re—organizing and regrouping information presented to him _ |
hb;f} ' Ln Aa longitudinal study based on the St Lanbert Experiment lﬂi;g
Bilingual Education, Lambert and TUcker (l972) claim to. have;t,
eVidence for a pOSitive transfer of skills across languages The;

:-ibbilingual child s vocabulary and understanding of complex lingu15tic".

T

: functions is increased by a process of comparing and constrasting the_T' .

-
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two languages In a similar'way Bainﬁkl974) provides.experimental'
ev1dence to show that billnguals have ia‘ sigjlficant ~cognitive

S advantage over unlllngualS'ln sen51t1v1ty to emotional expression.

v c
—“——-—~Two—assumpt1ons—of Bain's— study are~firsts- that~language as— a"system~——n—i——¥

;plays a central role in the apprehending and transformlng of certaln

loglcal operatlons, and second that language plays a central role .

1n€§he apprehendlng -and transformlng of certaln emotlve functlons.

Cummlns ‘and Gulutsan (1974) report results in  their study .
consrstent with those of Peal and Lampert (l962)’ According -to‘
) ‘these researchers, blllnguals tend to perform better on. measures of

concept. f‘ormat-lonr verbal capabllltles and orlglnallty These

Te'search ?indings all reflect ‘8 postlye relationship - betweenﬁ
1 talllrguallsm and cognition. |

In an artlcle entltled "The Cogﬁltlve Development of Chlldren 1n

A

'Blllngual Programs " Cummlns (l978) | outllnes two types of

‘blllngualrsm. addltlve and suotractlve,_ each’ oased on dlfferent '

‘

learn;nc environments;- HlS termlnology is borrowed from the work of

5«o“nabb-&angas;"and Toukomaa, guwho 'researched the schoollng

\i . env1ronment of Flnnlsh chlldren in. Sweden Sltuatlons»of 'additlve
R

'brllnguallsm 1mply that the Chlld s flrst language ar mother tongue

_is domlnant .and 1n no danger of a replacement by the second :

t

'nlanguage, the blllngual is addlng another 5001ally relevant language

- to hls repertolre of skills. Subtractlve blllngual 51tuat10ns 1mply

;f“} E 1mmer51on -in the second language soc1al context before adequate

competenoy, has.,been achreved in the flrst language. ' The mother
i ‘ ' '

" tongue may, then be devalded in favour of ‘the second lahguage which is

s
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generally speaklng that of the majorlty cultural group *A state of '_
sem,i—lingualism may result from thls srtuatlon-.lln ‘which the . °

1ndividual falls to achleve comunicatlve fluency suff1c1ent for hls_

LY

15.

needs_ in__either_ language ___lnder. these cucunstances, _negative

cogutive effects may result v Following from his discussmn of_,_«"“

| additive . and : subtractlve- bll.tnguallsm, ', menms derlves two |
~ hypotheses related to bllmguallsm and 8 cogmtlon, | The

. "developmental‘ 1nteroependence ‘ nypothe51s" assumes ’ that the._'

development of SklllS in the second language 1s cont.tngent upon “the

‘level of competency attalned in the flrst language at the time of“ '
i exposure to the asecond language.~ <Therefore, the bllingual Chlld s
.'f’l.I‘St language has. functlonal s:.gnlflcance 1-n the -development_
‘processes»and should be actlvely promoted by the school “kThe"“'
'_ "threshold hprUTESlS". assumes that threshold levels of llnguistlc '
; competence must be attamed in both languages in order to av01d -

‘cogutlve dlsadvantages and to allow the benef1c1al aspects of-

t

blllnguallsm to i*r»tence cogutlve growth

Before termlnatlrg thls dlSCUSSlOn of - the cognltlve effects of,'f

. blllngual schoollng, it should be noted tf‘et same researchers, such

fas ' MacNab : (1978), ‘are more - sceptlcal about -the _ p051t1ve_ i}

rel'ationship' between blhrguallsm 'and cog'utlon descrlbed 'in

'|

selected studles thus far They mdlcate that some longltudlnal )
»-studles ex1st whose results contradlct the cognltlve enhancement :
'_hypothes:Ls resultlng from blllngual educatlon..‘- In addltlon, these'

-‘researdwers suggest that problems of sampllng and research des:.gn-

have affected the results of some of the comparatlve studles 1n tlus



' , o e 16.
field; For these reasons they are unwilling to admit aLpOSltiye.and:5

" direct  relationship between cognitiye enhancement. and bilingual

’pschooling?f y

- Research on Attitudes, Aptitude 'and Motivation

MJch of‘ the resea;rch undertaken in thls area ras compare\d groups

: of students in core or extendedl French programs to those “in

"1mmersron or blllngual programs . In thelr book Attitudes and'ilj

f‘Motlvatlon in Second Language Learnlng, (1972) Gardner and,Lambert'“

claim that the successful second-language learner mUst be'prepared-'

'psychologlcally to adopt varlous aspects of behavror characterlstlcs

- of" memoers of the second language group Thls type of orlentatlon_-f

towards learnlng a second language llkely develops from a deep

'.attltudlnal base Gardner and Smythe (1975) have ldentlfled two{

. types of orlentatlons in language learners whlch they have labelled )

-

. f{~the“'f'"1ntegrat1ve" | orlentatlon and!'A the‘_ "instrumentallst"if?-i
V-aorlentatlon These orlentatlons are part of E?eusame scale,andiform:n
fopp051te' ends' of' n9:att1tud1nal contlnuum | The - integratiye .
'ﬁxorlentatlon has at 1ts root the de51re for soc1al 1nteract10n w1th

"-mempers of the second language cultural group and 1ncludes a complexA B

‘i;set of varlables favorable to second language learnlng - The, ’
- lExtended ' Frerch' programs provide  instruction in™ the

French language ‘plus one other subject area such as. Social Studles,-

. ATt or Music.  The programs offer more contact with the language

thus enabling students to utlllze their basic skills in" other

‘meaning ful - 51tuat10ns but they are not so- 1nten51ve as. 1mmer51on‘

programs.

.



’instrumentalist orientation is rooted in the desire to seek better'

'career opportunities and social standing througw the aequisition of'

.-a second language » Attitudinai aspects of - the integrative

orientation are influenced by a wide variety of f‘actors,. such as

«

17.,

‘.,sociocultural milieu, ‘a'g and previous experience with the

language, among odwers.‘ The integrative motivation appears both to .

orient the student to pursue his study of the second language and to

faCilitate the ' development of camnunication skills. However a-"' s

positive attitude is . a prerequiSite for. the development of‘ such"_:;,'

skills ' Motivation is therefore at least as irrportant as attitude

- .for learner success in second language study In a .discussion o

: .concerning social factors lasb they re'late to second‘ ‘languag‘e_‘-
aoqu151tiom and bilinguality Gardner (l977) states that enpirical'
“eVidence is. generally lacking in the research to develop any{'A.*'
" . pOSltlve co-relation between the two The construct of‘ language-'.‘f‘:-
aptitude is conceptually distinct from attitudes and motivation but
'both have been linked together in. the literature Attitudinal‘

Factors affect motivation which in turn bears LDOH achievement in

- Gardner, Smythe, Clement and Gliksman assert that motivation is more.

‘ --important than | language ~ aptitude “for determining ‘ indiVidual'-- :

;

'fdiffjerences in achievement in the early stages of‘ second languagej-'
..?,aCQUISltlon, but by contrast indiVidual differences in verbal'

ability tend to play a slig'itly more dominant role at .more advanced e

B levels of learning

second language acqu151tion In an’ article published in l976 "
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In the second ohapter of his book Second Lang_age Acquisition

f.:‘and Second Language Learning_ (1981), Stephen Krashen.;reviews the
_'literature»dealing with motivation'and languagé learning aptitudé;ﬁ
tMG'He refers td Dulay, and Burt who posit the presence of a social-_._:i-

. 18.

7_affective filter in language learners." Performers with a highv“"'
jstrong filter wlll acquire less of - the language directed at them in

French-second-language contexts , Attitudinal factars favorable to o

’”Lsecond language acquisition will therefore be those which contribute'u"'

toa low affective f‘ilter

To reSUme, three hypotheses have been developed over the last‘4

s

‘twenty years “in the field regarding attitude,¢ aptitude and¢
“motivation Hypothe51s one,' advanced by Gardner (l960l, Carroll "

ﬁ'and aptitude w1ll be statlstically 1ndependent Hypothe51s two, putf.
1”forth by~ Gardner, Smythe, Clement and Gliksman (1976) states thatf

_jithe aptitude factor w1ll show a strong relationship to second."

":h(l963) and Gardner and Lambert (1959, 1972) states that attitudee3t

‘language profic1ency in monitored test situations and when conscious*'i

- learning .vg. stressed ‘linff;th classroom ' Hypothe51s three,;”‘

"garticulated by. Krashen, (1981), states that the relationshlp between'*fglyiv

Y

fvlattitude and profi01ehcy w1ll be strongest first when students havegf

ﬂ“had suffic1ent 1ntake for acqu1srtion and second, when monitor-free:‘i’

' measures of prof1c1ency are used By' Wnonitor free measures" farefﬁr C

‘ ,meant those which stress communicative fluency as opposed to{pp}'

B grammatlcal correctness only }

_ In a study entitled _"French Immersron Prograns and Students -
tSoc1al 8ehav1ours,""C21ko,' Lambert and Gutter (1979) compared:

‘tb 'QEOLDS of grade 5/6 students, of English Canadian and French—
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Canadian origins in respect to the-ir social behaviors. ‘ The study

showed that students perceived themselves as “belonging to either one
'.'group or the other, that the groups were quite distinct from one :
A'another' that some students thought that by becoming bilingual the

gap between—groups would—decrease—and—finally—tmt—extensive————‘—
..'-*'experience with the other groqa s language does ef‘fectively narrow o
the gap between them o | o
-Comparison of l.inguistic Conpetencies of FSL and Immersion Groups and

: , _ “the mtimun Pﬂe Q.Jestion ‘ , .

Many of the comparative studies dealing with these questions
:.--~»have been undertaken by the (htario Institute f‘or Studies in
| .-Education in’ collaboration with particular school boards such as the
: Ottawa Separate and the Carleton( Boards Studies dealing with
‘ .competency levels of’ten treat the optimun age question, or when to

. .begin imnersion instruction, together Two reports-of this type of‘

study are Merrill Swain s “English—Speaking Child -+ Early French

Immersion Bilingual Child?"' (1976) as well as Swain in "French
%}Immersion _ Early, Late or Partial" (1978) These reports show that
the French Inmersion children consistently out-perf‘ormed their
v*;‘French-Second-Language counterparts It seems clear from tre
"':.‘._.:’research that more exposure time to the second language creates nuch
‘.f"higher competency levels in the four Sklll a\reas of‘ hstening,

: 'speaking, : readlng and writing in French The research does not

_, fhowever, resolve 1n a definitive manner the question of what age _ |



is the best to start imersion instruction. This question is still

_.'widely debated among researchers and educators

I

Implications of Immersion Res‘ea'r"ch‘in the Field °

3

One of the most significant publications to appear recently on -

o : imnersion teaching is, _Bilingual Educaion in (htario A Decade of o

B ;'Research (Toronto Ontario Institute -for - Studies in Education,'

1981) | This document is. a synthesis oféthe research conducted on'

French language programs by the Bilingual Education Project since

1970 and findings reported reflect the general trends described in 2

_studies cited above. | Immersion programs ‘are shown to produce

“‘-superior results in. tems of students' cognitive, attitudinal and

| linguistic development with ‘no detrimental effects to their progress(‘“

inEngllsh | o - _
The 0.I. S E. reoort 'does, however, pomt to several irrportant' .

| ;-‘.diaracteristlcs of immersion research and teaching which reflect a.' ‘
'more tentative response to the outcomes of bilingual education in

;,.its present context. For example, the researchers state that the

’_predommantly statistically based research design, while practical' S

‘_and efficient as a technique for comparing different groups of, '

' :_'learners, may not be accurate enough ‘to draw out all the information

.necessary from an educational setting in order to fully understand;
‘; t Statistical findings need to be carefully 1nterpreted with_,‘
: "'.respect to the human context ih which they were gathered before they :

" _can be said to be truly 51gnif1cant as suggested below . (Swain,, |

;_.



_ Lapkin, et al, 1981, p. 50 - 51):

Statistical significance, it' must be hoted, cannot be -

equated with educational significance. - The educational
significance of -a statistically significant difference is a

.matter. of. interpretation by parents, . educators and
researuu:rs._ — - -

Secondly, the study suggests that the school climate 1n which,"-

o immersion programs occur may have a bearing upon the achievement

. results of these students. A study conducted by Lapkin, Andrew,
.-I-'arley, Swain and’ Kamin, (1981),"' compares the aohievement of

imnersion students studying in spec’ialized centres to those studying; f

ine "dual-track" schools where at least one other program is Tun

concurrently with v the' immersion program. Using , largely; v

,statistically-based methodology the authors claim evidence for a

"higher achievement in the listening and reading comprehension of,.

-French immersion students studyir‘\g in speci’alized centres compared

| to their counterparts in "dual-track" schools. Reasons given to

,support this f‘inding includecgreater use of "receptive French" in
“school life, . more experienced teaching personnel greater' "

accunulation of resoun:e mate,rials in the second language across'

’subject areas, -' and greater teacher satisfacton with the learning | Sl

) environment. 1he authors suggest that the implications of their"'."

;study are to focus more. closely on teachers' ‘needs with respect to

materials and resources and to encourage the maximum amtJunt of‘ -

French by students in . whafever environment 1mnersion programs ‘are

._located.__‘_ S e



Thirdly, .the D.l.S.E, researchers . .voice 'the “concern that

imersion schools = in * themselves cannot provide' a rich enough

- environment to push student lirguistic conpetencies beyond certain -

_—“—because—th ere—is—ofte n—a—lack—o f~sustained—contact—wi th members—cf '

\

threshold levels typical of English-speakers of Frerch. This is -

22:

the second-language grotp in locations where /imersion programs are

operating (Swain, Lapkin, et al, . 1981 p. 199). "This lack of'
contact may effect not only the failure to generate more positive‘ .
attitude‘s, but also the failure to make sigwificant progress beyond"-' .

a. certain plateau in speaking French.™ In order to create as rich

"'an environment as possible .for language acquisition w;i.thin the“‘
school, the 0.I.S.E. report suggests that subjects considered for

‘ '1nstruction in French should be . selected on the basis of the best ‘

"productive" use of the second lmguage by students (Swain, Lapkin,_,

et al, l981, p. 87) ""A subject which allows considerable

and: creative ways seems most appropriate " '. |

Some of the concerns raised by “the. 0.I.S. E. report reflect those,
'_expressed earlier by H H Stern (1978), in an article surmlarizing

_v_the aohievements and directions of 1mnersion programs to. date.‘.,H\e’

onsistent coordinate program., development and suggests that the, N

future of imersion education depends on initiatives taken in this :

o

(Stern, 1978 p 853) "Dnce we adopt the 1nmersion solution, |

it is important to r'nake sure that it is well done;’ because if it is

not it is. not only French that suffers but the entire education of

-

' vthe child "

_ opportunity for students to hear and use the second language ih rich

"underlines the importance of‘ meetirg teachers' ~needs throughj“ .
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" summary: Intent of the Presentfﬁesearcn‘,' .

3

This brief review of the literature provides a. survey of’ some of’

the d'naracteristics of language leerners and the eff‘ects of

inmersion programs on their general development as ifndividuals., It
does not . however, provide much specific inf’omation about the '

educational environment in which these programs take place Nor

does it provide information about students experiences of‘ acquiring

- a second language in these settings Th\is study of a grade seven
- French bilingual classroonr is an attenpt to learn more about bothv-"".."

the bilingual schooling context and t-he students eXperience of‘ it.

- . :. -~ \'
v - il



’  CHAPTER III"

METHODOLOGY -

Introduction " . . . SR j'

Lol

The purposes of this research study“were '”to ”com'e“to an '

' .understanding of the social context of the French bilingual program

at the grade seven level and’ to describe students' perceptions of =

'dieir second language aoquisition process in this environment..

By social context is mieant those factors both ins.ide the school

fand in the conmunity or neighborhood at large which affect the o

0.

'structure of classroom experiences for 'students and teachers

particrpating in the program Such factors may include characteris- )

.. ,.,I"tics of the school .population, timetabll.ng, soc.lo-economic status of :

.'.'students, available resources in French to nane but a f‘ew._ In order'

"‘-'td achieve these aims, 1nformation about the program s operation and -

:*its overall impact on students, parents and teachers was needed._'

I

”"before a more detailed, in—depth study could begln FOllow:Lng thls-ﬁ T
",'preliminary investigation, “a narrower_ focus ;‘wa,s": adopted STTEN
concentrating a_j"" specific set of classroom activ1t1es : and‘- ERENE

"v*'.-.-:"indiv1ddals 1n order to obtain more detailed responses From them'f:."‘- o

L f’particmants with reference to the soc1al context defined above

.

. This chapter describes firstly the generalized interv1ew1ng

- 24 =
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procedures of the pilot project and secondly the »in-class observation

s . and interv:.ewing techniques used in the research study itself l__

Kl

The Pilot Projest - . . o

-

- In preparation for a descriptive analytic study of the French

.“

bilingual program at the JJnior High level a pilot proJect was

-

Board The purpose of. the pilot project was to elicit indicators of

slightly, according to the 1nterests, age and respon51bilities of

".-.

students"attitudes towa‘rd their experience in the bilingual program

. rat the grade seven level in order to come to a deeper understanding

Of the val“e Of the bili"g“al schooling Drocess for- them Since ,7..’::».;_

,students attitudes may be indirectly influenced ‘by parental
encouragement and opinions expressed at home,‘ as well as 'by

classroom experiencestdirected by teachers at school the i'esearch

project Three Separate series of interview questions __-‘were‘:{‘:.’ .
. "‘in Appendix I The focus of each Series of questions varied

s . the particular group For example, student questions were largely

l. b"sought to compare the v1ew of thé three groups in- the pilot

he act1v1ty-or1ented and geared to the affective domain, smce 1t was

felt that feelings about teachers, peers and class activities would
be the strongest predictors of positive or : negative’ attitude

formation Research conducted by Gardner, Smythe Clement and
'\

Gliksman (1976) 1ndicates that these factors affect tbe construct of

- -

N I""

. -

undertaken in May-June 1982 in three schools of the Edmonton Public f---,’:.;.

b ‘. developed around appropriate themes and these schedules ‘are included __.v

U
.
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v'motivational oharacteristics in second language learners : @ Tl

D

Panent questions were gerTerally evaluative rn nature, focusing,,

'on the Home-school conmunication link perceptions of the program s

K
1

; success, teacher success and their own child s achievement within

s,

o ", the program. Dn important parent QUestion related to their level of" .":f*-' |

‘."comnitment to the general goals of bilingual education, smce it was.- T

';"-af;v-_f‘;':',"_._home env1ronment of‘ bilingual students . Teaoher questions were’

. f‘elt that responses to this question would indicate nuch about the

focused both on 1mplementational issues and evalua,tion processes,‘j'

.‘u. ’

; the latter referring to student performanr:e,_. the success of‘ the_; .

program \as al whole in achieving the basic goals of bilingual L

~'f"_7»:education,, and the teacher s role as. an 1nd1v1dual in setting and l =

~,

'-*."aohieving pre-stat,ed goals.‘ A draf‘t proposal of the interv1ew_-_ ' "z

g questions for the three grocps was presented to a rescarch seminaru SRHARE

of graduate students 1n the f‘ipld of Second Languages. Subsequent_ QAR

7

to their critical review, a modi’r‘ied versmn was submitted to theff"-_.',:-": v

» . "--‘ L-

researcher s advisor for. f"J.nal approval bef‘ore beginning the prOJect

"_-v_";_‘_f"..bilingual program was being taught to students now 1n grade seven..
. jwho had begun their French 1nstruction as 1mmersmn pupils in‘ o

-ikindergarten, and a third sohool where the grade seven students were‘

b/

The research‘er ‘ selected two Junior High schools where the '.

experiencmg French imersmn f‘or the first tJ.me._Jv The late 1nmersmn,

-_?".Agroup was selected as a comparison to determine whether a lengthier"ev o

,-~1

B "".i"-'exposure to the 1mmersion experience produced any 51gn1f1cant S

'-.'differences 1n attitude as compared Wlth an 1n1t1al exposure at a

' later stage of development v Af‘ter the rese —che__r; had_ 1_den_t1f1ed_- S

RICIN
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-discuss ‘the nature of the proJect and the p0531bilit1es vof.-

| participation for their schools - Simultaneously, an applicatlon to::'

: Resources,. Research and Liaison for. the Edmonton Public School‘i

three séhools, app01ntments were set up- with the Principals to

27,

conduct research -was submittedwto the Director of‘ Instructional;.-“ a

‘—'“—““—Board < The—™ Board officials—then consulted—the principals—who —agreed

to participate, pending the approval of their immersion/bilingual o

5; jstafﬂ)members The researcher subseqdently arranged to meet with

potential teacher participants and a copy of the proposed interv1ew’
schedules -was presented to them at that time | Once the staff

members at the three schools consented to participate,' the.'

application was approved and: access to the schools and grade seven .
bilingual classes was granted Parental particrpation was solic1ted‘ '

on a voluntary basis . by letter distrlbuted to all grade sevenb

billngual students in each of the schools represented Four sets of
l

parents respoﬁded to the researcher S request ' agreeing to be

BN
R

o eighteen students and nine teachers were 1nterv1ewed durlng the S

school day, generally at noon hour . or durlng spare perlods

,\ Interv1ews w1th SUbJECtS were recorded on tape, then compared

' and analysed in the followlng manner. The researcher rev1ewed allg;m

tapes and their content was organlzed accordlng to the following ?'.

ageneral categories_llstedvbelow 1n Flgure 1. .~ . i-g.iy 5 i

intervrewed 1n their homes at tlmes convenient for them. A total of’



Flgure 1
) : o AN
Organlzlng Categorles, PllOt PrOJECt June 1982

(3%

\

-~

~——————ml._~Program Concerns re Content_and~Resources =
M 2. Expectatlons Te t2 Proﬁiclency
- 3. Role of the Teacher 1n Blllngual Educatlon.
C' 4.ffble of the Parents in Blllngual Educatlon
5}- Patterns of Communlcatlon in French in School

o5 6 Relatlonshlp Between 'Cultural ~Act1v1t1es ~and . tamguage

..

Acqu1srt10n ST 'j v RN I ,
7. School Climate and the Blllngual Program

_“8B. PersQnal EXperienCe of the Program (StudentS/Teachers/ParentS).
9. Euture Goals as Related to the 8ilingual Program. N
o 6. - . . E - b ‘ . ’ ) ’ /,;

'

During"the ”synthesizing process it was observed that certalnff‘ o

categprles overlapped prov1d1ng the same infOrmatioﬁ~ ty the -

9 e

researcher Thls 1nd1cated that the 1nterv1ew protocol materlals
. requlred more focu51ng and specrfrcrty In aodltlon,' 51nce the.

A
parent data provrded only vety broad and generallzed 1nfonnatlon, 1t e
A Was decided to dropgathls group }n- the actual research study,
’.. ) i g‘r‘w D\‘
concentratlng on the experlences of students and teachers 1n a

partlcular clasSroom settlng Flnal results of the p;lot study were.
communlcated’ to o;llngual program admlnlstrators at . the :dmdntonih
Publlc School Boaro in CECember, 1982 As well as stmmar121ng the‘
content of tapes all parent tapes (whlch were spoken in :ngllsn)

‘ were fully transcrloed together wlth SECthﬂS of the teacner tapes,
spoken 1n Frencn No student tapes from the - pllot DrOJeCL were"

1,,.

transcrloed 51oce 1t was felt that. veroatlm reports would ado no B
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greater depth to-students' remarks*at this time. Rathe’r, ~it seemed
clear that better and more detalled student data could be obtalned

in longer, more directed 1nterviews undertaken in a situation whose

Cy

’

oharacterlstlcs were fam‘ll;ar to both part;cmants,and “resear.cher.

.summary of the Pilot Project Findings -

L

Vim

T .

The flndlngs of the DllOt prOJect resulted 1n a. modlflcatlon of ]

" both the researdw questlons ‘and the methodology used in the flnal' .v

study, under‘taken in the fall of 1982 T In order "to .come to an._
understandlng of students perceptions of their olllngual educatmn‘.
experlence it was felt that 1t would be necessary to ooserve the .

ongomg act1v1t1es in-a c«re-selected grade seven classroom and to

‘vdescrlbe the structure of - these act1v1t1es as completely and

’

carefull'y"a's possmle Secondly, 1t would be 1mportant to formulate

questlons about students reactlons to thelr exoerlences and compare

. these with the 1ntent expressed by the1r teachers in another set of

protocol questlons Therefore, although the fOCUs of the r,esearch g

remalned flxed R the students, _' two.. research- ‘activities - were

mcoroorated mto tne study These were f:Lrstly, tof'o'oserve and

descrloe a SDElelC set of tullngual classmom act1v1t1es at the-f -

‘_grade seven level and, secondly, to uncover througn duestlonlng

students attltudes towaro these events. By _eomparlng students o

understandlngs of teacher mt-m;, lt was cetermmed that some of the

oaSJ.c memes underlyvng ollmgual rlass room. llf'e Cou.ld be descrlbed,

anc inte:are'tec_ using ‘cata from twe "onverumg, out Aot necessarily

b N

L
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confllctmg pomts of view, those of the students and \those of the--_
teachers. Accordmoly,. a second appllcatlon to do research was“._

_submltted to the EGnonton RJblic School Board seeklng permlssmn to‘

' enter, observe and question student and teacher partlcipants wlthln

a smgle classroom settlng at the grade seven level \ ,'

 Selection of the Research Study Site ‘

| ‘' The- school selected for the research study was one of the three |
.included in the pllot pro_]ect ', The Prlnc.tpal ano Junlor ng'w
blllngual staff members were enthu51ast1c about the po;srblllty of

an 1nterv1ew-based tecnnloue bemg 1mplemented at a later pomt in

_the study and 1t was on thlS ba51s that they were: contacted_

" ',J.nltlally at the end of June, 1982 and agaln 1n September, to 1nv1te -
'.’.them to oartlclpate in a lengthler, more detalled study ' Scme__v;
..staffmg cnanges had occurred 1n the JJnlor ngh over . the sunmer and ,
j:'lt became necessary to re-lntroduce teacher partlcrpants ‘to the_'
oa51c ooals of the study as well as to present the rev1sed protocol'
»ntervlew materlals ' Permlssmn to enter the: des.lgwated school was-‘_"

granteo to the researcner after the teachers contacted 1nd1cated a‘

wlllrngwess to partlc.rpate

_Obiectives of the Research Stugy fe .
lhe ob ectlves of tne ‘researcn. study were: . f-ir-st to descrloe ’

.some tyolcar aCthlt.u“S of a grade seven bllrngua-- rrench classroom b

e - T
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and the general patterns of comunication exohange which flowed from .. ”

these act1v1ties, second to describe students' reactions to these_.‘ _> :

1e -

activities in. the" context of. their on-gomg second-larguag'e’"

. amuisitron process, third - to‘ determine' teacher intent ';rif -

‘presenting these classroom activities,' and f‘ourth to compare

teamer 1ntent to students interpretations of thelr expenence.‘ ,In,"_

'-‘matching students 1nterpretation to teacher intent it- was ’r‘elt '

Athat some 51gwif'1cant questions about the bllingual schoolingff'

process could be ralsed whlch would have 1mplications for imnersion

t

'teaom.ng and progratr development in a majorlty language context at' ) '

.‘,'

~ ‘the ‘dunior ngh level

,:'Research Study P'rocedure's','?" 3 o L

o

To aohleve the stated ob_]ectlves of the research study,' the
'.researoher prepared to undertake- _-a" penod of nonpartlc.tpant"‘

observation in the classmom durlng whlch tme detalled notes would-v,l g

"' be taken descrlbing spec1f1c events, teaching procedures and amounts .

o A \
«-'."zof teadﬂer talk and student talk This materlal would prov1de ‘a

frame of reference for the researoher whlch could then be used to o

/
. ,contextuallze :.re_.ma.rks _made by students_;- in- the- 1nterv1ew~processv -

‘,'Whioh : to Follo'w. : Teacher | intentv- determined through o

"J.nterv1ew sessrons as well 1nvolv1ng dlscussmns about currlculum

b'and teadung practlce. ‘ A comparatlve analy51s of 1nterv1ew data by” . :

_means of an organlzlng framework of com‘non categorles was undertaken’

 to descrlbe srmllarltles and dlfferences between student and teacher

. -
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.reSponses. Finally, by -matohing the observational record data'to 8

the 1nterv1ew data, some sig'uficant questions were raised about the |

bilirgual program ‘as it is. articulated at the grade seven level

320

—‘—These~questions—may—have—mportant—implications—for both pedagog"'

and program structure and content e . “ ‘ o

- Development of the Protocol Materials

v&‘ : - Since the revised focus of‘ the '§tudy was placed on a description

” of classmom act1v1ties and an analysis of students' and teacherss. e

-

attitudes towards these exper1ences,~ a new set of questions was

developed to reflect this shift 1n priorities and an 1nterv1ew

-

" framework set up. Four major categories were 1dent1fied for each of

another closely except that recogution was given to the: fact that

tead’iers as program Q ner were concerned with the curricular

[ . f‘content of the program as well as the language acquisition process 7

-‘the groupf Categories for students and teachers paralleled one '

- of their students, uhile students, as consumers of a particular set S

v.of program plans, were concerned with activities and process. , Data

- were to . oe organized according to~ four main categories.. A' -

'comparative list of student and teacher 1nterv1ew categories 1s ',«'

-.provided in Figure 2, below.‘



- Figure > 2
'Comparative List of Student/Teachbr Interview Cateiries

.

-‘ . based on L2 Acquisition'..- o o

33,

AN

CStudents " Téachers_* _
I Curricular Difficultiesﬂ ' I &Jrricular Difficulties

K

L

and Resources '

-

' II Influence of“' Curric‘ulum on e vII Curricular Difficulties

TR
vrbaSed on L2 Acquisition :

‘ ‘L2 Use in School

e

B ..”II‘I._'Impact of Program on Student Lo D _'Impact of Program on LA

e ;"Activ1ties Outside School
pEases N Ll - “-.:.'School

IV .',Students' Attitudes Towards IV 'Teachers Attitudes Toward

| Bilingual Program L T ;,;-.Bilingual Program

based on Program Content )

E "_.',;Teacher Activities Outside |

After the major categories_f-fwere";vdefin'e‘d, indicatorswere

":-jvdeveloped : fro' whioh specific questions were formulated A

"’speCific questions.. F each indicator 1dentified a specificf«;"-"'f;:' -

| -,maJor 1ndicator was ; "difficulties arising from the use of French 1n'.

one-to-one correspondence was established between 1ndicators and g
' fquestion was deVised For example, in student category number one a';

-_'}"different subJect areas The spec1fic question which corresponded L

o to this 1ndicator was the following - Is it the sane or different";_';" .

,‘learning subjects such as- Math or Science in French as compared to -

o a:.t"ti-tudes‘ toward  program materials. The speCific questmn

“subJects taugwt 1n English" If it is- different, 1n what ways and‘,." j;'l: |

v"hY‘? In teacher category number one, a maJor 1ndicator was. teacher,



_corresponding to this-was _ "~ Are the unit topics in a prescribed
subject area (eg Math, Science, Social Studies), .of‘ interest to

"__you personally? The complete ‘interview framework for students

"-..1s included in Appendix IV of. the study

‘The 'sterVati‘onal Pe.riOd' ;

S

,i..‘

The methodology used" in -the-" Vresearch .st',udy consisted of

Vi

. "nonparticipant observation '_' using f"a'»-' chart:‘ piwepared by the
' researcher, followed by in—depthr interviewing techniques usmg “the o

| 'protocol 3 materials! described above These, techniques re'

--considered conplementary, since the observational data were used tb

contextualize and understand more fully the interview data which

o ;f‘ol-lowed The observational period lasted approximately two weeks -
:_before “the student interviewing process began. Additional
'ﬁ'observational sessions were scheduled two o three times weekly
fvduring the interviewing period until all of these were complete in-

the third week of‘ November Specific dates and times of all_::'-

"vfobservational sessions are included in -the Observational Record-»._

J

,contained 1n Appendix II : D.lring this tine the researcher became""':-' \\

' _acquainted with the students in the class, the unit topics ur\der“ B

":‘_"’discussion in eaoh of the core subJect areas,}and the teaching_ -

‘. tedwniques employed BY '3ngagil'lgx students in casual conversation

"‘;5:-'2'?'before and after formal instruction took place, the researcher was ..

o ‘able to gain some insights into individuals’ personalities and wasa"

e '.t'gradually accepted by them In order to familiarize herself with

_"-..,:course content the nesearcher obtained copies of texts and other

8

o S o ey : ] ) D
".__' ""‘ . . il "‘. N '\
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.
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instructional materials being used. '. Teachers indicated at the

»?outset of‘ the study What material they would cover and appmximately‘ :

discussions were held ‘with teachers two to three times weekly during

R ST

how much time they would be spending on specific topics. Follow-up’”

A} ) - .
.

Athis period during which they evaluated student learning and

vprogress in relation to their goals ‘ In order to gain a general
'. V'f’eeling f’or students attitudes about daily learning tasks, the." .

R -,researcher circulated f‘reely during miet work1 periods in the C

| "__allowed the researcher to’ establish herself‘ with students as. a»“~ Lt

classroom, asking‘-brief questions where appropriate, observingr .

:‘interactions between students at their seats and glancing through' :

2

the notebooks of various individuals : The observational period |

4 familiar and unobstrusive classroom figure who posed no threat to j‘.
them Their initial curiosity about ‘her presence and purposes
gradually gave way to an attitude of taken-for-granted a(ﬁﬁceptance_}_“

no: \evaluative role to play The researcher made careful notes aboutf-”

-classroom events, some of which included the following a field-v..l._r

"'j":;trip to Whitemud Creek to observe ‘a’ beaver envimnment,

-_.introductory lesson on microscopes,. a discussmn on ethnic groups, o

_‘spec:ific lessons by means of _:an instrument which \vas devised f‘or A e

ot

question -and answer session based on the reading of a short pasSage L
',-;,'in French In addition to descriptions of events, the researcher."

) recorded the relative amounts of teacher talk to student talk during

this specif'ic project called .he "Language Utilization Record," a

N 'once they felt assured that she was “not an authority figure and hadl., R

'oral reporting of‘ multicultural projects, a French dictee and a"". N
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“copy of which is found in Appendix -'*‘III of the study -The -researcheg._'
: ":Ealso ' recorded information about the questioning techr‘fiques of
teachers, the kinds of questions asked and the characteristics of-‘

| student responses QJ’BStiOﬂS were~~~ divided into»two basic types

.36,

o e'xpres'sed.' _

product-oriented convergent types which focused directly on course

content : and process-oriented : divergent types focusing on “the

thinking skills of students., Student responses were Qateggrized S

’a_ccording to -their. length, amount of detail, and clarity, of ideas

) In order - to gain a deeper Lnderstandirg of the school

environment -the researcher interviewed the Principal, other staff.
,_members, both. bilingual ‘and non-bilingual and’ the school office ;
' staff‘ concerning their impressions about how the two main streams ofi -
children ‘were integrated 1nto the total school community These |
interviews ‘were unstructured and took place at- convenient moments_
'-during the school day, during recess, free preparation periods or in
k"theluncnhour. ' . ' | : |
The nesearcher s interview with thé’ librarian was sdnewhat more""v"

: ,'_structured although not recorded on tape. Specific questions were_‘_‘

—

‘asked of the librarian about the French book collection on two,

"periods between class- visits..' SpeCiﬁically, questions -were askedfu,';'-" |

: ,;‘_about ordering procedures,- cataloguing, location of books and"{

‘ of the present collection from -the point of view of the inmersmn”.
: _program Notés were made followmg these conve_rsations .'--and' :

incorporated into the Cbservational Record 'The r_esearcher peruse'd

N

occasions These discussions took place in the library in free.

- _periodicals in French in the library, and strergths and weaﬁnesses_‘_
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~the °°1le°t10n ‘and matdﬁed her own impressions with views expressed
by the librarian..”g LS ' - L

* During ‘the “two-month period that the,'researcher ‘was in the

school, she' was g'iven access to s'tudent files which enabled 'he‘f vto |

collect statistical data relating to student achievement in the form
of IL.Q. scores, demographic data relating to the - location of"

students' home districts, and academic data relating to the nunber

~

' of years of experience they had had in the bilingual program o L

t o . . K . '

. The Interview Process-'
'. - . . . . . . . )
Following the two-week observational period an interview

: -sonedule for the students was. posted in their Science/r/ath classroom:-_- “
'.giving dates and locations where interviews were to take place'
"_Initially, students agreed t% participate on a volunteer basis.
However, "dnce all dates were filled the : list of volunteer"l
"‘-"-'participants was discussed with the bilingual teachers to ensure
& \that students enrolled were from high, average, and below average:
- -.ability levels. thievement levels were. detennined not°onlyu by>
teadwer perceptions of students' in-class perf‘ormance, but also by

- v&

the I Q scores available in student files. The boys who totailed

one-third of the class pci)ulatipn were somewhat reluctant to“""

7 Q

volunteer initally H:Jwever, after the first week of interviews was
' complete, those students who had come forward in the beginning gave A
positive reports about their sessions and on this basrs more boys

were able to be recru1ted The researt:her sought the participation “

of more boys in order to achieve a better balance between the sexes.

-
L



'J‘It was felt that the volunteer aspect of the student interview

7

;saniple ought to be ma,intained where possible since interviews took_' '"

‘place from ll as to 12 15 during the lunch break and neca;sitated‘-.,,"

~

‘special arrangements with parents for students to ~remain at school '

B »during this period At«oo time were individuals pressured into .

" participating if they showed reluctance to do so. mt of" a class of

"‘thirty-two students,~ twenty-one volunteers ca.me forward and were_.

.,l intervie\ﬂed individually, or in grotps of two, three or four

. / - .
. . . .
’ ¢ N . . . N ..

Dascription of"the Interview Sessions R . o

. . . "
T . : 1
v .
e
il

During the student interview sessmns, .the sed'uenc‘ing of the:. N

questions as desigiated in- the protocol materials was not always’ ‘

‘\: unff'orm The order in which questions were asked depended largely"

upon the way in which the f‘low of discussion was developing In

-addition, » questions asked were - framed in: more personalized terms,

taking into account the individual s speCific classroom experiences

..t

For example, if a. student had appeared dismterested or confused'

__}.:during a particular activity in hathematics during the observational :

Ry

\period the interviewer made direct reference to the Circunstances’:. :

and asked the student to elaborate on his or. her feelings about it. L

Y e s

1f.a student was experiemir\g particular diff‘iculties or frustrations]',“"

~

- ‘

relating to a learning activity, ‘he or she dikewise became specif‘ic" :

, about the context of‘ the problem. Flexibility on the part Sf. the"v"'

' researcher during the interview sessions was felt to be a Vltal".

w» IS

"element to the collection of meaningful data ’From“partiCipants



TEacher interviews took place after all student interviews weré'l

2 "fcomplete, during the first week of December. One interview with the

o 3. -

native speaker of French took place in the evening at theﬂ,ft,f L

;researcher s home, in French The second teacher interview with thef

non-native speaker took place after school in the teacher s -

' classroom and was conducted 1in Ehglish "Teacher interviewS‘lastEdf

approximately one hour and the. order of major topics and specificfi Jf‘-“

_ ,questions following reasonably closely that indicated by the;?»v'*"
B protocol materials. In addition to the recorded interview sessmns,”"":
"infonnal conversations with teacher participants took place at 1east ;

vthree times for. each~individual, during\the researcher s stay at the'gf

{

- school ‘ These conversations were held during the lunch hour. break ffT;_lv “

”Tor preparation periods at various times of the day ‘and week Topics""”

L discussed in the 1nfonnal meetings ranged from individual student s;fﬁl,;gl”

vV_learning or behavior problems, to implementation 1ssues and 1esson:"uf“'~

t'planning, as well as view of the bilingual program and its operation_}?g’..f'

'within the school site SOme issues which were discussed in thel.f

ll7infonnal session surfaced in the recorded 1nterv1ew se351ons

. .The Verification Process. .

PSRN

v

Ln order to verify that student and teacher comments had been_””r'”

-

correctly understood by the researcher, all 1nterv1ews with both al

,-groups were transcribed following the se551ons _-After transcriptlonyﬁ?;,

was complete, the researcher prepared 1nterpretive Summarles of the:f#uéif,f'aﬁ

:,conversations and showed both the transcript and the 1nterpretat1veﬁ-bw

‘summary to the subJects concerned ' These persons then stated whetherh;f o

. . (I . . S R S e,
co . . i o . [N :
BT

e



fthey were in agreement with the interpretation made ‘In mdst caSes;
_i“ all partles, students and teachers alike, were in agreement Slight,"
.modiflcatlons were made to student interpretations 1n four cases :

.aThe teacher veriflcation process followed a. 51m11ar procedure and-'

\_.—.__-i__‘___‘

/c,;both participants were iR fulr‘agreement—W1th—the“interpretations,

"l‘;given ' The verification process, although palnstaking and timexrff'f.

' Z'f:COnsuming was con51dered to be essential in legitimatizing the data':h

"ffobtained 1n the research study.» Two student subJects out of~.£i57 '

: itwenty-one were unable to verify the statements from their 1nterview,f

'“SESSlonS owing to absences through 1llness 1n one 1nstance, and an. -

St afreached the comments ,aoout partlcular issue,u tbis waS.ii'?

. early departure for Christmas holidays in the other 1nstance

w

| Procedure ‘for Compiling Interview.Data -~~~ .-
In order to carry out m‘thorough analySis of the 1nterv1ew data;~ a
ﬁtranscrrpts from SUbJECtS 1n the two groups were examined closelyi;vi"'“
jrand re-read many times All responses to the specific questions ini?'ff-.i<>f
atthe protocol materlals for ind1v1duals JJl each gIOLD were locatedd_?ff‘"' |

-’5fand placed 51de by 51de When consensus appeared to have been@‘:r.fv,

varled -

‘_”indicated. Where responses among SUbJECtS in the same g'

;fthe maln trend was summarized flrst and any 51gnificant differences,T{vrjjfﬂu'

'"'feindicated in 5ubsequent paragraphs of the text Both students and

‘ 'L; teadwer fopinlons were supported wlth direct quotes from thei]fm”

li‘ftranscrlpts ‘ After the descriptive analy51s of data for each groupf o

’“l[was complete, f1nd1ngs between groups were compared Recurrlng



I
'l

' ‘;themes were ‘then delineated as a result of the compai-ative analy51s
:and critical questions about: the program and 1ts relatlonship to the |
| ohief participants were raised at the conclusion of‘ the chapter

a

LAl
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, DESCRIPTIVE ANAL YSIS OF ' INTERVIEW DATA

L . Part l: ‘Introduction

s
R

Portrait of a-Grade Seven 8ilingual Stugent

o

'
“

Any ‘stucy, 'uhi'ch :wcmoes interview tecnniou_es ‘as part of tnhe

v e

methodology must take mto account, the aracterlstlcs'of the

resoonoen‘ts. Thelr c"aracterlstlcs will hfluence the types of oatu

whi-cﬁ ’they_-are a'ole, to- orovioe L-f’fectmc ehelr oaruwlar stage cf'

v -
- <

de looment au~<me .e‘.me .of =r‘C3unt--. o uraoe‘.seven ) stqoent_s fall

' m‘to the age groum o‘ e‘even, -weﬂe cr thirteen ve'ars anc as such
X 1 . . ’;

£

'dlsolay some of tne eﬁcracte*‘stlcs sf oni dhooo anc some of tnle‘_'

; characterlstlcs of a{doiescence., The oort*ﬁ*t outlmed here ‘draws

L, '- L - . -
 heaVily from John C. Mitcnell's doox, —‘o“- scent Psvc’wolocv (15

in “which ne -devotes an &ntire cnapter I the oerioo of cnils

s P

‘adolescence ingicatec oy tnis age grouc.  Tne ar-y agclescent

' .periog, oominateo oy groytn aemahos»;. marks: tne oer:o of greatest

! .?

. maturity =c’?‘erence oe*ween :70vs anc 5irls. The latter matwre nuch
_ y = s onak ,

£

faster.than, the former 'cuging- tris stage.  Owing to tnis perige of

1

~intensive ‘growth, -dhim - ofings tme omset o oT . puberty,  youngt oo

agolescents are,;creoccuciec witn their oocies, tNE way thney look anc

-

A



They are strongly 1nfluenced by negatlve cr1t1c1sm

about their appeararce ‘and experience feellngs of vsnyness,"‘

’”

sensitlvity and 1nferlor1ty .fvi‘th \‘rega'rd to the ‘way they look.

43,

- o

Swings of emotion and _sudden intensive pursts of. feeling" are

’frequent among"_youth at this s.tage 'a'nd_"as a \result persorel

attachments: are rarely longlastmg -Egocentrism is: an important '

dlstmgulshmg mark of the early adolescent and 1s rooted in hlS or

ner preocctpatlon wlth the cnanglng body. Youmfu-lfexuberance"and‘

spontanelty are- remmders of a rapldly dlsappearlng ch.tldhood / Both

/

the famlly and the peer grom have immense mportance for the early'_
‘adolescent» because both play a v1tal ‘role 1n the growth process
The famlly generally offers a reasonably stable s:.pport base to” .
B “:-'whlch the youngster returns for comfort reassurance and structure

The peer grom is extremely 1nfluent1al because 1t establlshes the

a

'rules for soc1al acceptance and soc1al regectlon . Soc1al competency -

-

1 is aoqu:.red by early&adolesc“_ents 1n 1hteraction w1th the peer group\,
"iand <acceptance becomes therefore a v1tal 1ssue for youth of thJ.s
"'ag' . 4Late*r on, 1nd1v1duallzat10n w1ll apqu.Lre greater 51gn1f‘1cance, ‘
. ébut at thls partlcular penod in thElI‘ llves, the attalnment of‘
group membershlp has paramount 1mportance for ~them. Frequently'.

“conf‘llcts experl.enced at home rel'ate' to the measures young -

q

adolescents ‘will take to assure group membershlp agalnst the .

‘_'conduct belle s arA iceas approved by parents. ' L -

How- the_n= do Lhese-charac- 15, 18 shape the classroom behav1or"a

of.'early_ _adolescentsf?",'-'_"‘-_On the - ‘and,‘_grade seven{ stud,ents are

~easy to teac ﬂbet':a‘use t,QéY are impreszed and.strongly 'yinflc;uenced by



commanding teacher’; personalltles : However, a . comanding.

} teamer flgure does not necessarlly .unply a represswe 1nd1v1dual

Intlmldated students may tolerate harsh treatment temporarily but

A‘the resentment whlch bu1lds Lp is llkely to back f‘J_re .on the teacher

,sooner or later Ongitively speaklng, students at’ thls stage can

,rassdmllate 1nformatlon better “than analyzmg 1t and they are unable ‘

w to debate ldeas beyond the range of their own experlence On° the .

'other hand grade seven students are hard to teach because they tend
'to be angumentatlve, believmg that they know .more than they do

They can ask good questlons, but take much longer to understand

-

1deas and thelr powers of inference and mductwn cannot match those

P

-.oF an adult _.The'f' enthu51asm and energy of the early adolescent

challenge and 1nsp1re teachers, - whlle hlS contlnuous demands for

attentlon and gu1dellnes exhaust them

R_easons,’ for. Choice of. Early "Pd‘olescent Student- Sample

-

o~

A grade seven class was chosen for the study because the Junlor

H1gh level represents a relatlvely n'ew' context for b'lklngualf

Aprograms and: new set of learn\mg act1v1t1es for students It ‘was'

second language aoqurslt,lon process ln t.he JJnJ.or ng':, suggestlons

_’r‘or 1mprovement of‘ teaohlng and learnlng mlght emergeufrom an
analys:Ls of the data - 4-” L - N R §

a

=

ol

_ hoped that by descrlblng the- condltlons and requlrements of the

e



“ . Part 2:1 Analysis_'of' Studerit Data

- ‘Student Difficulties and the L2 Acquisition Process

45.

The first group of “student interview questions COrperrbd

difficulties related to the language acqu151tion process Interview.'

‘data suggest that students made no distinction between di’fficulties

related to the acqu151tion of French and those related to curriculum.. S
content and concepts This is perhaps an 1ndication of how closely
the experiences af language acqu151tion and schooling have becomejb

_linked in the minds of these students In responSeato the first-

question about difflculties resulting from the French language,

>

-seven\ out of twenty-one students mentioned the. word "vocabulary" '
‘_directly -Th_e-._ rest | focused ' _unders_t_anding d applyingi T

. gramatical"rUles; and "in ‘z’.particular, 'conju'gati'ng ‘ v'erb:"s 'correctly" i

_vac’cording to thElI‘ groups, as well as mixing of French and English ‘

' 1n ~thought speech and writing It was sometin\es difficult f’Ol"._.i'~‘

) students to.. recall necessary vocabulary ea31ly in the appf@mate'_‘;;**'

" "'-_“language when called upon to do so by the teacher in class With

‘-_regard to vocabulary, two separate but 1nterrelated problems were

s

perceived firstly, the lack of appropriate vocabulary with which ‘

~

to communicate, and secondly, the retention of new vocabulary in the B

-..__;.students active repertone of words A typical comment with regard

to vocabulary 1s quoted below. |

,,well, 1 guess not Kno/wing enough vocabulary because a" lot',','_'

.. of the time you know ‘what - you' want ~to say. 1n English but
you think -well ‘what's.. the word. in French? " And & lot- of
A the time you ve learnt 1t but you Just can t remember it

-~
.

>



“-«;

class. _' This problem is related not only to the use of more complex_-v -

e

'A’"""-s'econd difficulty idehti?i‘ed:» by ' Jstudents was the ..

' interpretation "of ' teadwer explanations to questions rai'sed »in . .‘

46

VO cabulary—"on _the*—part—o f-—the —instructor—but—also—to—indivi dual

, speaker style in French., Students also said however that repetition";‘-

of ‘the message and refererce to print materials reduced their o

difficulties in this regard as explained in  this’ comment .

"sometimes we don £ understand 1t because the way the teacher_ "

explains it or somethmg, but once I 160k at the work in the text I :

kind of well, pld( it up "

Students in this grade seven bilingual class made exten51ve use o o

of bilingual French/English dictionaries when confronted with new )

vocabulary The use of dictionaries was somewhat problematic for :

: them when 1nterpret1ng the meanings given for words and 1n selecting

-an appropriate lexical item to su1t the context as thlS studentin

explains,@‘Sometimes 1t s vocabulary like a lot o'r‘ words you S

Explaining difficulties to parents concerning Math or Sc1ence, ‘for

have to lbok up and you don t know what they mean.'.'_

Iﬁ addition to. ‘a; perceived lack of a:propriate. Fr‘ench ; -

vocabulary, _ students seemed to feel that they also lacked the'..';:""f

English equ1valents “for'-_the' French 'words whloh they knew.'-'

example, was Viewed as very difficult owing to a laok of comnon‘—‘-';i.'»'“-' :

vocabulaiy with which to conmunicate. A typical student comment J.Si _f."?‘

‘as follows, "'I find 1t difflcult with Math because I try and explain -

someb'urg tO m)’ mOther or wr’en she tries to help me sre can t or I

can t because the names are all in French (el



This search for lexical equivalents is an important issue fqrf
‘bilingual students and influences significantly their attitudes"'

” ",‘ toward certain subjects taught in French For example,x almost all

o 47“.‘

__istudents_interviewed thouqht that Science should be taught in o

English because they felt they would be disadvantaged at a \later L

N

: stage in their school careers a’s.‘ a’ result of their French'.

| :A,instruction. It may be that students are reflecting the opinions of~

.-"'their parents on this issue, but.‘- whether Astudent-based

'parent-based . the : attitude expressed is very significant in"
quggesting the, ways in which “the program is Viewed by its chief"',_"‘_

o partiCipants and consumers

They seem to be suggesting that while the program is valued as.'_

- .an enrichnent actiVity with respect to the acquisition of a second‘ "

'1:__v_'_"*Significantly from the general pattern of education for the majority"';',

- of” English-speaking students in the schools The feeling seems to

be- that any deViation could work to the disadvantage of bilingual".:.l‘ '_»
,§.".-“‘students in Future schooling which is most likely to occur in.?‘
...-_"Er‘lglish-, Many student conments in the data reflect thls attitude,f'.\'

SR directly paralleling concerns expressed by some parents during they;f_'-' L

v

h 4.pilot project l-bw this demand influences classroom activities and 8
| ;eadner planning will be examined later, when discussmg materials'-_i_ e
; and resources available N .. | | 5 |

A third diffiCulty mentioned by students was the understandingt

4

- straight recognition as the student comment below, suggests

"'-;.‘_"-larguage, th_e manner in which this occurs must not deViate-;"f

) 2 and application of granmatical concepts. ﬂpplication of granmatical'.,-‘_': -

.;A_'-v‘concepts in written work appeared to pose more:. of a- pmblem than_,‘-'f,



B s o

I guess more complicated , vocabulary and  ways " of

understanding French grammat, like -"propositions™ [clauses]:

“and adverbs and stuff like that. .The "propositions" mostly

- I found difficult. - I know what a - "proposition" is, but - |

3Hit s. hard to decipher it into French

)'chncerning French was that it was comprised very largely of:i S

:"findicated below

;fThis relationship may be a dangerous one since it affects student i

"l:"_;comment quoted below' _j'°

In fact when students spoke\ about their reactions to particular SR

Isubject areas the overwhelming impression which they conveyed:’\

iy gmammar ‘" Student impressions _(' probably related to. their
g 'iteacher 's chOice of objectives The Language Arts teacher indicated'
."‘fthat his major objective for the class was to increase grammatical i

,awareness in’ French for the purpose of improv1ng students"writing

,\ﬁ

”:fiskills - It is significant to note thatlattitudes of students toward- '
| ,'grammar instruction and practice were ,generally negative As a

"F&result French per se was viewed as: boring and repetitive by many, asf"'

- IQSCience and ‘Math and Social are . nice, because that's about""

:f_’the ‘world and that interests me ‘but’ French, French you
,,you ve got.'to try and get the nouns and- verbs and. articles
Grammar, I don't like grammar : _

:v‘motivation and confidence in second language capabilities acquired
tor date | In this regard, students perceived their oral language:,fif-’:"v”-
'capabilities to be much better than their written abilities _théi:"‘

'g;ong01ng struggles with the latter are described by a student in thef;

could " throw 'out -the window for all I care ?;. —-and- then -

e



»
) A

Like foming sentences and putting them together 'cause a

" lot: of things are so backwards, .or not backwards, -they '
change - an -English and ‘a French sentence - you can't *

. directly translate a French sentence into English

a9,

-

Student attitudes toward difficulties seemed to be fairly casual‘

and laissez-faire, in large part owing to the fact that they were__:""'.‘_‘_i'

_familiar with these types of problems on an ongoing basis as’ this

‘-conment suggests "NJt really [difficult] - because we've been'

‘ learning it [French] for seven years and it s kind of‘ just the same":' | T

old thing, again w

oping with Difficulties =

T e

: ' In coping with difficulties students tended to adopt one of two»‘ _.
Lstrategies Either they asked the teacher f'or clarification,
_ B 'they requested help from parents at home Sonetimes the twof;.‘
| strategies were combined but generally one of the two predominated. |

' :Some of the students interviewed expressed a degree of reticence
, i -about asking their teachers for help, particularly if the teacher in
question was considered to be scmewhat intimida ing. In emressingu“i',"‘j
' '."difficulties to the teacher, Athe ability to articulate the problem'
”'may also be a factor in decrding whether or not to approach the;.-‘.f,‘“

-"'instructor The student con'ment cited below elaborated on this idea

v - . . . n. .
S S .' e

o -",Well,v I m shy so sometimes it's. kind of. hard for me to gov_ L

- up and ‘ask a question and Sometimes in other cases: I don't "
v know, - I just go 'up and ask her as if I'm really .sure what . -
» -.I'mgeing“to ask her. ° If I know it's a positive question' ‘

put-if it's not really a p051t1v‘e question T don't really. o

. want to go Up and ask it L e

. 4
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Even those students consideﬁd to be 'yery se’lf—confiden‘t "i‘n "bo"th ) '
classroom observation sessions and interViews said that they nelied R

.on parents from time to time for assistance with schooiwork - o )

.‘.,‘ BV *

Sometin?és this coping strategy backfired however, ..causmg. more"."s

confusion in students"' minds because of the lack of a ""conmon

vocabulary“ referred to earlier with which to work

- N
¥ \

'Qi'f‘ficul‘ties'and:'.Atrielir" Relationship'ito Achie_yement o e
How do difficulties with the second language o the subject”’
matter aff‘ect student aohievement? In response to this question" |
most students stated that the fact that their core, subjects were- -
taUth in. French made no- difference in their achievement marks,
- since the bilingual program was the same, ; content-wise, as the“'u' -

English program ne student claimed that his marks could be higher .
if he were studying in English but that he preferred the trade-off',.

v

of achievement to participation in the bilingual program as indicated »

below o =

I think that if I wasn t ine the French program;I d be able

“ta get much higher' marks 1n English and have that show that. -

. -No matter whether you're in the’ bilingual ‘or. not, that’s -

0 LT -‘just considered that's what your average .mark is.- B.Jt that

. ‘really doesn't bother me now. -1 don't think .it'll have -
“much “to do- with anything in later life, but it bugs me ‘an
little bit o RS o L _ el

v In contrast to the Similarities which were perceived in the
French and Er@h prograns, students did indicate a. difference in:

the pacing df instruction in their French classes A slower pace o

JERE V] R
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time in the second language. One student commented on ‘this point by

51,

. saying "And it takes longer sometimes because it's in French' »It )

4

takes a .l little more time to explain it." | Another stated, ’"And T

\-

was seen by them as necessary to allow for explanations and thinking _

you re [the student] a little slower,,'cause it's a little harder.
ﬂ .

Tt

'Di fficulties and their(Relationship‘to»Cbnmunication'in French *

;‘needs, they seem less inclined to express their problem, 1as.

' }bv does experiencingvdiffiCUlty 5ffect‘students' use of Frenchi
0 in school? ~ If students are unable to explain their difficulty to

A

*‘suggested by this comment ,’ "If I find something hard to express, I

to have more difficulty speaking up - in class and talking to the.-'

0
-the teacher in French in a way which reasonably satisfies their"

personality characteristics as well.‘ Quiet timid students claimed_"

S -
'..teacher about problems than bolder, more confident students.- Thls.f

~don't expreSs it Reticence among students seems to be linked to'g’i" .

_-,situation is. likely to occur 1n English classes also, but the”_i |

feproblem is ‘more ‘acute in the French bilingual program because of the .

- gmades The rules are that French is to be used when communicating:

"’with the teacher and peers in formal classroom situations, English' ’

“As a’ result, it did not occur to any of the students 1nterv1ewed to ,”;

llmited opportunities which students -have “to communicate with

-

speakers of French regarding school matters.c The rules of social,l“’

'is reserved‘ for outside ‘and . during English 1nstructional periods

- h:interaction in a bilingual classroom have been clearly established-’

"fbfor partic1pants since their inital entry in the lower elementary o



o ‘address theirteachers in English when ekperiencing d\ifficulty.- It

would appear that when a satisfactory resolution to the problem

-, {

could not be - found 'in school through student-teacher dialogue,

i

students tended to fall back an assistance from parents at home. On '

RV

A

those rare occasions when the rules of conununication withim the

class are violated the t%cher is the person to initiate assistance:

occurs will be discusSed in .

- . ) o

analysis of teacher data

in. English. ._ Oonditions

-----

B VR
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In summarizmg student comments on difficulty and the second"’ IS

language acqmsition process, we may conclude that - lack of L

vocabulary was perceived as the major stumbling block alth0ugh

grammar and mixing of‘ French and- English tems were also mentioned :

>

This lad< impinge‘d upon student communicative capabilities to a._ .

¥

«eertain degree when speaking i_n‘ class and when articulating’

conceptual diffrculties encountered in, particular SUbJECt areas

Sometimes a lack of vocabulary irrpeded student understandings of‘ R
teadier explanations. : H'Jwever, more. time and more repetition of'__
explanations using Similar structures and vocabulary appeared to'

- ease dif‘ficulties in understanding Student coping strategies w1th R o

regard to diff‘iCulty involved discussion with the teacher at school- “

B as well as WIth parents at home. Students also seemed to feel that

'_ vocabulary difficulties in particular subJect areas such as. SCience

could not eaSily be overcome and that consequently instruction under '

these conditions ought to take place in English Students seemed

L oww

o . , C e e



e

E 'willing to accept new. vocabulary in French provided tﬁat they also -
had 'a firm grasp on the equivalent items in English This was ‘seen‘v _'
- as important f‘or future sohooling and career goals. Students"

conments on diff‘iculty seem to suggest avsomewhat dif‘f‘erent orienta-

R f ‘complex terminology may be desirable at this level

‘ ‘_'tion to the problem tl'En the one expressed in earlier grades and .

,'rfhence may require a. diff‘erent teaohing approach from educators at" '
the JJnior High level - For example, a more comparative-contrastive*

bapproach to vot@bulary-building, particularly as it relates to more._'j-‘:

- Influence of Curriculum on COMUni'cation in Fre'ncn . SR

coa e

In this category questions such as the following were asked ’

- ,_was it eaSier for students to express ideas about course: content An

‘Math opposed to Social Studies° .: Were students, able to.*""

»communicate content-related 1deas eff‘ectively in French or did they ',",.i o

experience some limitations? If so, what was the nature of these~_r S

' limitations”" In’ addition to classroom communication, .this section':,'vf'»f".‘,.' o

| of the 1nterv1ew asked questions about the use of‘ French for--'.-." .

thinking and study in the preparation ‘ of homework assignments

'-"‘-"_""Thirdly, questions were asked to- determme the extent to which )

French was used in research projects. e g B i

| In describing students' perceptions | o".ﬁ"'?their'? commuhicat'ive ';‘:

"';capabilities in. the classroom, it is necessary to make distinctions.:"

ibetween oral speech and writing, as well as generalized content and_.

'subJect-speCific content As-j.?a result of‘ long'*‘experience 1n their 4,

'. bil wgual program the students claim to ha‘{f bu11t up a considerable

|

kS



.jdegree Of ease in EXDI‘ESSJ.ng themselves in French. The‘y ‘see their T
.Skllls as far Surpassing those of students in the grade seven FSL

‘program. k A typlcal student comment with referenc,e to generalized

8

-

capablllties 1s quoted below

54,

like maybe 1f I ‘'were just startmg French thlS year T
1like some of the Engllsh grade seven's you wouldri't feel as e

" '-",comfortable ‘because - you'd: be sort of -clumsy when you re \

e v speaking, but: this way we're quite fluent so we can say e
‘most of‘ the tirne you can just say what you want A

ey Lo
!
) " \‘x‘_' ’ ) .

'.l-bwever, when student talk is focused on more abstract 1deas and ;

’j;when the use of more subject spec1f1c ‘vocaoulary 1s requ1red some

he31tatlon 1,s expressed by rsubjects concerning the fluency of‘ them

speeoh J.n these contexts as the two ccmments glven below suggest .
L , . R _ S -:,, ;‘.;“'_ REEPER R

AL

Y

R (1) s but in French and Somal where it's not f?ctual T
2. guess’ Soc1al is more about canmunlcatlng, _]ust talking and
i stuff.and so you're just trying to express yourself‘ but

you can't: remember stuf‘f S . _ S A

(2) ”_In;.Soc'ial 'cause you don t know as many words and you re
~_:.“discuss:mg 'Ethnlc Groups * It s very new to us. o

Y

"_;':A f‘actor c.lted by students as affectlng fluent expresslon oF content -

o ]

A.lldeas was error correctlon procedures used by thelr teachers. Some

"'Isubjects 1nterv1ewed found error correctlon hard to cope w1th
' Q
because it scrambled the message they wlshed to communlcate as’

‘.3glllustrated below PR
T B o P

“,.':': ™



1

v ) - R
Q
adr >

D ean The one thing I don't like is when in- the middle o
- sentence the teacher 1nterrupts you ... corrects you. You
say.. it-ovet again, you say another thing wrong, so you end

up “talking about something entirely dif‘f\erent than what you."

:originally wanted to ask . . [

4

,“",‘);,-'

d:

55,

o ..speechr. __ This pornt of v1ew 1s expressed by the student quoted belovf L

expression of their ideas to the: same degree Some have developed a .

- successf‘ul, self‘-confldent and persistent students are, able to make"- :

Nevertheless,- not all students are blocked or frustrated in the '

strategy for getting their message across. The more academically‘ '

. use of the paraphasmg technique when they encounter gaps in" their

N

vocabulary while communicating in French <A typical student comment.

in this regard is as | f“ollows . R o

a

~E00 . Even if you. doh'tj’ know 1t you dori't have: to say it in.

- “English.- Youuc%n ‘always explain ‘what you-mean. You can.
.. always get around” Y. jif there's something you don't know how
_ ._.vto say, you can always get around 1t another way

’.-'students as a barrierf;'t'o the expressmn of the complete 1dea 1rr_‘

'.f;mind, others reflect ah opp051te pornt of view where the teacher rs'

[

'seen as a valuable resource person whose function 1s to 1nput"

J 'authentic French words,_thus eliminating 1ncorrect usage 1n student‘

r'\ .

-‘ . T‘", -“Yes, the teacher ‘does stop and correct you and I think 1t s

. because [the teacher] wants 'you to learn the -proper French
© " way ... not going-on saying something - that's gnot the proper
-language for it. 'Cause some of us whew
" French. sentence or paragraph ... We use own: words or an.
. English word and . the: t\eacher will stop.and correct .you, do
" 'you -know what “the word is the néxt time you use. it. in:a

have. o ALE e

3
®* &

re saying.the ‘

‘sentence so you can use that one 1nstead of the one’ yqu_~ '



" when students are caught of € guarc ov a ¢ eﬁhe* Juestion, they may
* ) . h SR I g .o :

o

a_tﬂt__emp&iﬂg;_a,ct_ans,w;er. - e act: of . forming. a. remv _is: Asometxmes,

\

complicatec oy ‘ne Swl)-... ing progess. Fron minking in Englisn €o
s . e

experience nervousnmess, Causing tem ts. falter anc néstitate when

"Q’..
,4

oo 7 wWrthinking in French wnir_:n‘;s _in,lt--lateg after s responoént nas been.

" A .
. . ba ‘ R .

" follows: ° ".Yeah, ‘well i¥f [ was tninking cf anm answer ir Engiish; I
: . : . . . = - b . = '

I
»

L. " Ccmments -about

'.l

. LEEES

~TG an : -" 5. e 4

SI‘JOE‘ﬁE

N Cdmlvsn

f_oliow'ing' manner. - aoout *Elmo:.‘orﬁa; reactions to <clgssroom

s S, L fo - : S
o S o . - S . - . L BT
,' e ... Cause'ever wner.we're J3in' tne mums\.oaes ana we -see

[ anoVi 20k st sl ]
- vigns vo.'r'.' :

;4\5-

% Dy: curriculum .woulc J.nc; ate- ;hat stugents encounter R

-?,@,\

:r.;.‘f_»’_an:':\;é‘ ‘o'mu.Latmr ’ i"s’f‘ X idea'sa”" t

2 W W, -.‘.-," . P s L S
. - :_‘ﬁqse SuD e restricting: wne- o

e A' g , bu , + ke - 13

B se,ém aooly aose} st of 2 commy 1o or Con

v .. w8, . . . ., s : . N
el bai' F - '

AT thlnklng and reactmc ins thengiassroom. seem T SNOw t@ moTe.
R Stud°nt moucht :Joec ontint English than we may sﬁusoe:: ano' tnat -’

automat*c r°soonse tv:'?s.-j.gwn":am st;mu-, occ'fr ‘most %“e‘me vy in.

coﬁnmemted .
ne L

sometning ‘really neat we-saic, "Oh ‘wow! tHat's neat come -
“sLe::v cf 'Ohlgza ~°ﬁ=st excellent, -

s_U:-je't;,ts l "_:ecluirir‘g' saﬁg’émeo

I~

“selected.” A typical cohment Telating tc tne. switchinc process is as .

'56.
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L

..9

':':How ‘xs French used Jn the preparatlon of 1nd1v1dual homework
T e : N A .
ts° Varylng pomts oféwew ‘WEre exptt'ssad concerning thlS

‘ K

..:A'Some students clal}pd_,t\h@y 'wgmé not aware of‘ what anguage

LA

'ri:étﬁ”being completioo. Several sald

. _y were usmg, thg,,zprime;”

»tg- A~ ,’A

'.'7.»

b@ICarrled on in French as mentloned belovr

< ) L o \) @ . . . .. RS .

I thlnk a lot of the tlme L do [thmk in. Frenoh] because -
all of your: 1nt‘ormatlon is ih French .2..dnd whatever is in
“the \book is”in Frenc;‘g and then- the questlons are in French
sd ‘you start t:hrnklr'g- J.n —“ench cause eVerymmg is* in-
French R R INE : ,

-

ot . - 3
Tk v ."“ il . N "»‘ \,-

. ‘Occasmnally certaln un1t toplcs, or, parts of unlts or even parts

‘.

fof 1nd1v1dual lessons are presented' 1n Eng}lsh os;gg to a lack«,of

,-‘ e

resources for the bl" 1ngual prqgram,at tﬁe Juruor Hr& 1evel - Thls

KR

\ N

is .a serlous problem\ ’r‘or teacners and students wthh wlll be

dlSCUSSEde‘lﬂ greater detall 1n&he descrlptlon analy51s o# the--'-

e

-+

1n the classroom the researcher observed that students termlhated’f

B . \

thelr unlt of * the beaver in. Engllsh Instructlonal materlals forj

l‘ . '17

the u‘ﬂlt w7ere &rltten 1n F_ngireh rthe teacher spoke ‘in Frencn durrrg-%;-}' cL

o B h S

the class, translatlng questlons as’ she went and students were

L .- ’ ‘o . o~ [RA _“ t . — : ‘
T A o S0 '

. . g O
9 vt - . et V.

»

YN
‘,ra that nﬂhe danguage usgd A
-,d:') . .’ - .f‘: : »
sﬁpject, the naju el in -whieh -
" fv / | .-‘. -
mate'rialsJ .

teaoher 1nterv1ewwdata. » For example durlng the observatlonal permdi"

upon the o )

<
.

W

wveo



instructed to respond to these in wrltten form in Fnench.,

—
- !

4Th_e- use of Fre,nch uas a thlnkmg torl seemet also to be related

A
T . - . ot )\ o . (

L to' the student's.'comprehension‘; of'rthe material s. '.'Here,~ oersonal-.

ore ferences and academlc 5uccess ‘wer.  ..s0 “importart m‘otivators
_ affectlng language d'nolce for 1nd1v,1duals. . As. one .'s'tudent put it'

‘"Well m some sub jects I don t understand the teacher out in Matn I

.

understand what [the teacher] is saylng and I knowuwhat to do rlght

‘
. .
& . e »
N M L AR}

off the oat " : o S ,

“». . N -

language seems to be a DOSlthE classroom cllmate. When students

)

arevhaopy, int erested and 1n lved thelr remarks uould mdlcate tnat

v

) b4
it 15 easrer for them to thrnk and communicate rn French as

o 1rlustrated in the followlng comment ". Sometlmes when I m .in al;-'

‘a
: @

e goqd Jnood or when I'm. thlnkﬂng French I do the equatlon in .

- P

er{:n Otherwlse I may. oo oarts that are dlfflcult 1n Engllsh "
li ;

Many of ‘the conments students 'nade aoout thinklng 1n

, R
on Metnematlcs DI’Jblem‘,SOlVl'lg and numoer 'nanloulatlons, v'Some, 65'* ‘4

‘!9‘

' thlrd factor in oronotmg student tmnking m ‘the’ secdnd

X nch centred

")
s

them said tney thought of numoers aha ooeratrons wlth numb& as 1n~" B

v ,'-\"

-_ngl:.sn,‘whlle ome;s SalG ‘.cney tnougnt of tnem as 1n French

.'Thlnk ng 1n Frencn seemeo to become more dlfflcul

L
e

P N Pl « e =
AL

tne 'wmoe 1ncreased'm =1ze.‘ "hvs COU.LO oe ooserved*wnen students

D N
. - .

ue,re reoort no oral answ§r= and is,. supoorteo oy thrs comment "I can'.'-

"J‘

: .Tnumoers:"like-"n‘w'rry:-twov L woulc say thlrty-two,lnot trente—oeux

'.\ Loe e R N ;" »‘.

in. oral soeech as.

cninxvin_ﬁrercn . ott nnen I"s y~lt out louc, llxe for Dlgger; '

~ ,Even{’houoh UOEPI DC\l"lOﬂS w'ere mixec wnen ta.Lkmd aoout thmkmg Co 5

R o o )

S s-g:-;s anc Nemematlscs, a conse"sds was. reachec in tems of the use

C N e .
R . . .. ST . : T R .

9 . Ceee iy . W . . .



59,

of English as . a back-up resource - whenever "‘maj,o_r' co"nceptual ‘ -

s

difficulties occurred. ' A typical’_ student comment in’ this :vein.'i‘s_

quated below; - .

‘-'v1ews on thinking in French ‘we may state that both languages become'

- _questloned about thelr 1nformatlon searches, ‘.students -_were. agreed

‘ French and Research Acti_vities Ly

\ -
. I8

" Well ... sometimes I'll read -it in French-and then if I° '.

don't understand it I'll try to figure aut what- the words

~ mean’ in English.and tHen. I'll do’ 1t in Engllsﬁ, but usually* ) | |

I do it in French.

~ o,
-V
>

.,

To conclude thlS part ef trﬁ dlscussmn rgg_rdmg students'

1ntertw1ned m thls activity, just as vocabulary -and strugturesb

'loud ) The students themselves are aware of the comblning process“

Ve

i, Frerch and Engllsh and mix em together.". - R

. : v )
. B . t
" . : . 4 N :
Y T T . . :
. - : 4

‘o
-

'. students made use of French when - preparing research prgjects

[

. R ‘
' 'The thlrd maJor questlon in thlS category asked to what - extent )

" .‘ \.
ku .

SubJects were unanlmous in statlng that the great maJorlty of thElI‘

fresearch was conducted 1n Engllsh ‘ The reason glven for thls was

‘N B R

‘th'e,scarc1ty of‘ su1table Frehch resources approprlatey to the

'»gé ‘

o ! @ ”
: jjs‘cudents' level of maturlty and mastery of the second language as

" suggested by the followmg, ."There aren't xat;t:aat many French books and

1f there are French books 1t s Just stupld llttle storles " When
’ N a '."

-

#

« 4 i & . P .
g _‘, o - . e o . .

A and comrnent o;w it in the - followlng way, Lf;; Welvi» you sorta tp&‘k
. ) At T .

o

J become 1ntertw1ned 1n student speech« when expressmg ideas 'out R



e

that a similar lack was to be f‘ound in: the public libranes, ‘as well :
" ¥
as in the school library The typical research strategy employed by

most students questioned was to gather infomation in'English, _write :

3

French as 1nd1cated by this remark "Well most of’ the books were 1n

English so. 1 Just dld it in English then after when we were

putting 1t together we translated as we wen s

Student Attitudes Regarding Translation = . . = Vs

P v."‘-;. o Attitudes toward the translation task varied along a continuum

' .
» . . , . P

« .
T from easy to hard 'Students who v1ewed the process as easy

‘ | con51dered it so because they were used to it f‘rom PI‘EVlOUS years

wk

.. Those who v1ewed 1t as being \complex and dlfficult were concerned

?‘

b

of student-‘opinlons aboutr.translation are given below.v

e -

hg®

‘(:l)- Wel'l 1t's not really that hard but some words I elther'

- don't understand or. I can't. translate it into the rlght
wg):ds so I dunno, in a: way it's not hard and 1n a way it is.

R

DR 4* ' '15‘ o ""' : ‘;‘”,./.' SR 's: O =
e /:.(2)_ ~Jast aboq,t ald the books on everything are in Engllsh -
I AR Yéah};‘so A it's" - 'The whole -

sentencw stru ctureig,

for dls;oyering,a through dl'ctionary searches the prec1se French
. L8 I' - ; . . . ";4._-”. . . ‘. 4 ‘ B »." ‘." . _'..‘ ‘... _.\ L IE‘)Q ’ .

Qbout accurate temunology and French sentence structure Samples

y . . . “ . B '~ B . v .
- .1__ ] - 3 R o . Sooal s AR
R T . el

" 60.

LA

— ‘—_“up—rOugﬁ notes—based*on—readrrgs—dme—and‘ then translate—these~into~*—--~~-'—’5ﬁ%



vocabulary item for words known in English Theustudent:is‘quotéd
below Ny ;m;f§j~' ' R L - .

e e .. . . . '\‘..‘r.

1

T materialsb as below. v ﬁf?¥7\_~1 P - ;f"iflf R

‘Sometimes I think that it's good for you [translation] A
because you learn more vocabulary. Because if 'you have it.

©all in ‘English and .sometimes " you -won't know -in French but

'“you have .to learn it for your project so it's sometimes a"_«f"

.good idea to do that

-

We cannot establish on the\ basis of a few remarks whetheri B

| ’student understanding was facilitated and if so,‘go what extent by-‘
the fact that most resources were in English One student talkedf:*

-about writing "fast ES "quick" notes in English which were easier to‘

)

g ¢

Ji.understand than if they had been written in French AftErwards, hefT‘
1"_took his. time about translating these into French in order to avoidjf"
‘ u?mistakes in writing It lS cLear,~ however, 'gééé the lack 'of'f‘?“fl;ﬁ
b'=;adequate library resources for researd? affects’sagnificantly the_f' ‘
fiprogram as- a’ whole, as well as the individual students progress 1n¢}v:<

’ ,second language proficiency ance ‘a. comparlson of English andﬁm}%”

French materials reveals many gaps on the Frencﬁ Slde,“ 1t lS i

l‘c . \

u’p0551ble that students would come to thlhk of the French language asﬁ;

'

U

* W - N . . . . “ '._ Lo « )
AN - . . . L et < A .

el

f}tool for the communication of particular ideas or subJect matter,J*

.,}inferior to English in certain areas and therefore as an 1nadequate’ﬂxt)¥n ;

‘;Research in the field by Gardner and Smythe (1976) shows that;ﬂjtit-v
r,._fnegative student attitudes can affect their motivation to learn af?f:”\"*““
) . o ) ki '.f}(‘

8 *hsecond\language— Dne student commeﬁt regarding resources seems tot;,f;g,ﬁll

'G'f:fDOint out a negativew attitude toﬁ%rds the adequapy of these%viplfgf;is



Coe

* oo I didn't ‘use the French encyclopedias because I f‘elt it had -
. a limited- information source. Like- if. you have. English .

' \ encyclopedias 'you have & whole ... different companies. and
different makers and they have all sorts of information and.
-they have things  that others don't.. -But” when it comes to

e thought and care,y

. :*..' and an 1nspff‘iéient command of the~ semantic poss:.bilities avai-l'able

B “-'problem may wish to adJust the1r correction procedures of students

.62,

_thase_French encyclopedias there's only one set ‘or two.

As well as creating situations where unf‘avorable comparisons

between the quality of French materials and the quality of’ English

PR

Translation is- ‘a complex linguistic exerc1se 1nvolvsnng much
AR

s M

v-v_into its completed version in the %econd languageM Duri{ng the
classroom observational penod students prov1ded< many examples of‘

“.French prog,eot repoi*ts in Science whioh had been composed from

R

. "'kmake p00r translators in ungu.lded exercises of‘ bhis type owing to a.

N , L

The act of translating Englisn research notes mto French lS ST

j:tuxzn influence the quality of »students oral speech

ey

%'Inaccurate translation may explain the source of several kinds« of

errors f‘ound in student writing, and teachefs who are aware of this k

“

-

in; the process of tra%s,ﬁorming an original t}‘agxt .

-

“’,materials may arise, ‘a lack of resources ,1n French diminishes

| ’opportunities for enrichment and extension of‘ new vocabulary in the S

second langu&e. T gl T : o ‘“’

- .Engllsh research notes : using the translation » technique. From o

L _.\_examples prov:Lded the researcher cdncluded that grade seven students .

- lack of cogutive maturity, __a laCk of sustained mental concerrtration --_74."."

e : likely to multiply the 1nstance's af code switching in written work ’,



“3:}" g;fg‘-‘}'written work' a'cc”o'rdingly-r ‘For exanple,‘ it may be q:'propriate in -
| the lig1t of this situation to require several draf‘t stages bef‘ore
the preparation of‘ the f‘inal written report. Students could then

move—towards_improved_levels_of_f-‘_remh_composition__bv ' sfanpa

# N
leaving theirg’esearch notes in English behind. , In addition, it may

- also be appropriate to endodi'age more and different kinds of oral
reportihg', debates or discussions as alternate ways of presenting"

research findings

.,}

BT L SR U PR T & R
.~ .Impact of Program on Students Outside School ' o
PO '_ [N b L N L - f " ) P >

‘ -" N -
v - L8

Three main questions fomed the basis for eliciting the data 1n

T et

this part of the study They were the influence of homework onf.

SN :
ohoice of student activities and part icipa tion in the bilingual _

program,' and finally the influence of the bilingual program on_?;,
v :)‘,ﬁ’ - 1Sl . A
choice of friends, as well» as on family life in the home.

B

) 1
IR

.

Effect of‘ i-bmework on Extra-Curricular Actlvities . .
. E .

B _.-\v(p k )
E \;)in‘ U
R E

The homework issue did not appear to be very 51gnif ant for :

‘ ) _»-"billngual students ' Some students felt that they were ceiving"'»‘ G

- _'.-"’more hOmework 1n grade seven than previously, while others felt that
o | v o
they were rece1ving about the same amount or less , Homework was-

con51dered to be a fact of school life wmch impinged mi.nimally on.'.-_

) student activities ou‘tside’of school the relationship between-

activities OUtSlde of sohool provmed that 1t was done on a. regular PR

iy - PR
ba51s and not left t.o accﬁmulate until d&adlines were irmunent. , The .



cr

only dif‘ference mentioned by the bilingual students in comparing.,;?i
their homework loads to those of the English students was their-‘

belief that homework took more time - to do in French because the“

e

- 6h:

————thinking process_was_slower,_as mentioned below - S ('

L \

)

:you ‘more -homework, ' but there's more time ‘'cause you're

' doing it in a second language which you have to think.more -

‘ , S “They.’ [the Ehglish grade séven 's] have-the time that

’ they re doing it in their own language ... they have -the -

time in class to f‘inish it and we have to think

- . : - R .‘,"-t« )
= Ty . : B |

cy

Students' Extra-Qurricular Activities e

'_‘»’:The’ second question i:n this category dealt with as'tudent
-_'activ1ties out51de of school Dctivities ofﬁ these _ students

_‘encompassed a wide range of pursu1ts which included lessons ln_‘

, danceamusic, ,Chinese or Japanese language, and sports activities

-'_including r1ngette, soccer, fencmg, hockey ‘and. badminton, to namef‘

M

S XTIV ELNE

",/'y?t:

o Well, it [the bilingual program] doesn t necessarily give' .

_-.-?j.' but a few Although mong of the students were presently taking part"'

| in any French act1v1t1es out51de of school which bore a direct' 3

o had done so 1n the past During the lower and middle grades of."

-f'relationship to the bilingual program, several indlcated that they o “ o

elementary school these students had attended French day campsf.fm i

-__"_‘during the summer and the "Cineclub" offered on weekends dui‘lng the -

'-"."?,school year, as well as cultural events such as La Cabane a Sucre |

-"French activ1t1e§, as such they felt that su1table opportunities fort

RN young adolescents llke themselves were very scarce. They exgressed

. v,'v s . N . . . .
. B . . e, . ‘.'o_l_;

'Althoug1 students were not strongly negative abbut partic:Lpating in“' ‘



X . ) . 5

~

- the opinion that more was, available in French f‘or younger children

in the community However,‘when cultural or popular entertainmentS'; -

in French became available in the area and where these events

aroused curiosity and interest several students indicated thatAthey

. is_quotedvbelov,‘e‘_f_u ' .’;f- : iﬁ f_g;éff;l:ljg,.‘

were likely to attend Movies were most frequently mentioned in '
‘ithis regard, as well as theatrical productions, although the latterv.
"to a lesser extent. Several of the students interviewed indiCated'
'that they. readily made use of their French to communicate with-.e

| ”'Francophones in situations outside of school Some of the context |
'%examples given incfidéd conversations with Francophones at a summern

music camp, COnversations with French exchange students in the home,'f

purchasing items in stores when on holidays in Quebec and talking to

. ”'7..French-speaking neighbours These communicative excr'anges would not - -

\

- have been possible, according to the students involvedﬂﬁhad they not.
‘been enrofled in a bilingual program The feeling expressed seemed”

‘to be that the program had ‘a direct impact on their activities and :

M']_behaviors in these instances Opportunities of this tyﬁe, however,wf~'-

';were not widespread among the stdd%nts 1nterv1ewed . Furthermore,f i

.‘the second language in a- French-speaking region of Canada tended to" L

fiiemphasize the lack of opportunity in Edmonton for meaningfulha Li B

e

LoE

o ¢Well, 1t s a- really French c1ty, Montreal s0,. every time-i e
~ you go to the store half/of the cashiers speak French and. .

. 17d usually’ go ~with' my mother and I'd .

m. in French. - But out ‘here it's ‘English A
lk to anybody in French, they wouldn t

~not. English,. -
usually talk:

- so I can't-
l<understand‘m‘.

T g o

s S R
B o
re .
[ T

K fg~the two students in the‘tlass who had ‘had extensive experience with‘_f'f*A

'4fifcommunication wiIh French outside of school One of these students ;““‘“H



program appeared to have considerable impact M:Jst students- .

. o ST SN //
e N L . . PN . .
- . . ' . o N
.

The Bilihqual Program and Peer Relationships -

In the area of social relationships with peers, the bilingual

o

Tl

....2

G

indicated that their ohoice of close friendships was restricted to

individuals within the bilingual class owing to the fact that a

la’rge portion of their school day was spent with these people In'

addition, since the proportion -of bilingual classes. is very small at

each grade’ level in thlS school students find themselves together‘

in classes %ar after year. What 1s more siguficant 1n dual track

schools sudw as’ this one,‘is “the tendency’ .among students to

.

distinguish between "bilingual" and "English" groups. Nany comment ¢

made by bilingual stud nts- portray the other groLp ina negative -

llght There is a suggestion 1n some of these comments that

'ﬁ : bilingual students,, as members of an ellte group, are bnghteg; and

more mature than wtheir English peers Students claim that the

q :

dlscipline "'o‘f- , learning Ianguages further 4 enhances »these '

n {','

QUalities One ofv a‘ number of stude_nt comnents which seems to

prov1de evldence for such attltudes 1Q quoted below

e . , - . s, o ‘ . o ’
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,,_;wéu I guess to take French yoo have to be quite
- intelligent, because you're ‘learning two languages at once :
"and so - possibly we. were' brought up, maybe we . had -to

“mature - - faster because we were 1earn1ng two _languages

' -instead of one. T s

: e T
. - -
@ v

While_ student attitudes may 3“not : necessarlly reflect open -

hOStlllty toyards the other group, ,most students no matter where -

thelr feelmgs were 51tuated along tfhe ;aOSitlve—aegative scale dlch
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‘fmaintain a- certain separateness from the English group - They seemed

_to be expressing the opinion that extensive second language exposure :

instilled a different set of values which acted as’ a barrier between

67,

groups ' Another~comment in’ this vein follows .
Well, 1 guess we're different because we. learn French and

we take everything in French ... Well you could say that we

were brought up a-different way because of French ....so'we .

'..don't socialize all that well, but we! 'Te friends.,
To what extent do these claims for differences affect the social
;”climate of the school° Friction between ‘the two grOLps of st\hents
vdcan cause a certain amount of embarrassment with regard to the use

‘ of French outside of the classroom “ Some bilingual students

'Linterviewed claimed that they felt constrained 1n the use of their E

~f‘;,French in the hallways as 2 result of the tea51ng they received from 1'

\

rﬂ;students in the English program. An example of this type of comment

‘frfollows,'"When you talk in French you JUSt chat about something or'.

BN

""Other , Engllsh guys - go oy. 'Ah ha, there s the f‘rogs. . ;,.50 you

| 'kind of wish you. would Just melt 1nto the floor'" SeVeralNOf‘thé -

b‘students interViewed v1ewed efforts on the part of the school

j"“"'administrators and staff to close the gap between groups rather

3 f.negatiwely It would appear from their remarks that they preferred

o to carry on ,bus1ness-as-usual within their grOLp and regected

J

3 ‘attempts to prov1de both structured and sem1~structured integrated

v',act1v1t1es as suggested by this comment

,"~If I dldn't learn it [Freneh], I'd be with the other class,
C.and I don't .want to. be: with the o r . class oo T don't’

" think' anyone ‘wants to know' anyone [from ‘the English classes]
better: I certainly. don's, f’m quite haDpy where I am. . .

B T SR -gﬁ S .
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'While the intensity of‘ negative feelings toward the "‘other’.' group

"""varies from indiv1dual to individual what seems clear to the'

'observer in situations where the. two streams come together for field

._; . ’ | 3 x*

jtrips or other events, is that segregation occurs fairly quickly

.a_‘:ﬁ

L _.‘teacher s hel' i

”along program lines, .creating rifts in the student body as a whole:

|

Despite this attitude in pupil-pupil interaction vithin the

bilingual classroom itself it was observed that English was used v

o] "_11,.

: almost exclusively with peers when students were beyond the range of

When Bsked to explain why this was 'S0, students

'replied that it was eas.ier to communicate “%nd be understood with

. g peers 1n English and that it was also more rfatural to vinteract in »'

.}_gthl‘s.. ‘way ., . Phrases suoh as "feeling uncommon" "feeling like real
IR AR

'v'.""experiencmg tension"_ when speaking to a friend in’

”‘:'for these students While grade seven students seem prepared to'

~l P

" make the eff‘ort o’r‘ speaking in French with authority figdres such as

..‘:«.

| teaohers, they are. unwil,limg to extend the network further to beers ",
N \

ot

“”not deSigiated as beldnging to the bilingual group The conclusmn

Ly

.communication prevalent .in this grade seven bilingual class is that

/\‘A b

while students are hearirg and ccmprehending a good deal of Prench

‘\ PEEAS

’l

ﬁ- they may be speaking and writing conSiderably les,s. ,It‘seems likely‘

7 t

i’

_:potential profiCiency levels of‘ bilingual students in French andlﬁ

>.

T

,modified as ‘a consequence of‘ this

" ).

'v";‘thereforer that these patterns of communir:ation'vwill aff‘ect'}

and even to other tead*:ers who may be French speaking, but who are " |

which y be drawn _ f’rom descrlption - of the patterns ‘:'oiﬁ.-,- L

T

)"'“:‘.that certain classroom pra‘ctices of‘ teachers should pernabs be;l'-f_”'

e
Atk
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"Impggat.of the Bili_ngual Program on the Home Environmenty

3 R

. . IR . . - : ) ’-"»’, L . . - ' .

For' most students the use of‘ French in the home was restricted
A ’

" 69,

e

;-*—"*tq--a-‘few—scattered words or sentences 1n-tconversations__with parents ,

SR

whose command of . the language was.. in most cases very restricted

4

Some students said they were called upon to give assrstance to
Lo 'uorothers or’ sisters enrolled in the*'program at a lower grade level

or to. those in FSL programs whose knowledge of French was’ not as

L]

" extensrve as that of‘ the bilingual student A few, of Ehe students

“':;in this particular class had a richer e&perience of French in. use ’

-vout51de the classroom through travel exposure to native speakers/«' -

| or resrdency in a French speaking region of - Canada.. Some of the.;r, _
v e
conments seemed to reflect a greater sensrtiv,ty to the language,1 -

4‘

KN

oM
whioh they tended to rate lower than those who hadinoE benefiteda,

from more intersive exposure. : B v

In sum?arizmg this section of the student 1nterv1ew data,, 1’3-.";
- Jhi Lot
‘ s

bl

. =\~
e

g “ events -and : relatlorfshlp5< are doubly | 1mportant

S h;
structure student attitudes.- If school exparl es

T

- e ﬂ'lntrepreted by students as. being p051t1ve and per.sohally meanJ.ngf‘ul

1

e ._partlcularly 1n relation to their own communicative capabilities,,. v_

[N

' appears that the 1mpact of the program on student life‘* outs1de the .

'»f’{b-ff":it 1s likely that commitment to the program Wlll be sustained#. 3

o Conversely, 1f these experiences are v1ewed 1n a negatlye llght

comm1tment and motlvation to continue are likely to diminish R o

. . Lo
P T : v .
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,h The#maln satlsfactlon wnxch student@g "a’lne«o ‘fmm° the D§ngam' was
.,_:.‘ . E, e '“6 LA :.._"t"..":

-; know1ng a. second language and belng able to sp‘éax it. Almost fvery{'; -
‘ 'f':»_.;‘student 1ntanv1ewed put‘tne errpha51s "bn the soeakilng sklll whlchs/wasj"”f;"'
2 ',yc‘o.nsmered toI be "fun"‘ and v"lntere.stlng Speale‘Jg French aadded."-'“ ‘
o aano‘dwer dlmensmn to students basm‘ l;nowledge and orov1ded varlety:""‘"j»
‘ 1}1 the regular routlne of the school day by sw1tch1ng langua,ges f"rom- ’
.‘—';'f"-;;‘ w class to class, as ata'ted balo’w ..v__\ _'.i:j‘g;l,:-. . m : h :

.. , C‘l - \ -

TR It s fun to talk another languagg‘cause you don t have to

A talk English ‘all the time® . In -a - way,. maybe it would get ..

et “dulls a blt IR you know a- second language you .can talk‘ S
. that . \ o :

-0 L SRR LN Lo g
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- -Digsatisfactions With the:Program .. . . ... o o -
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Dlssatlsfactlons - W1th the program may bé. suta-d1v1ded 1nto L
currlculum aspects " and atuatidhél\ or ' env:Lronmental aspects.f, :
. 1
W B -

B St;udent frustratlons stel’nmlng ’r‘rbm currlculum 1ssues wnﬁi‘, bej. o
- . R 7 _— '} .- " .

descrlbed flrst f“ollowed by those relatJ:ntho _mtuatmh&lxespects'_;":_;..’ p

; of the program,v Most studentsolnteruewed séemed dlsappomted with
F’renctf classes beéaus’e they were v1e"ed as borlng and repetltlve."zrb
et Masterlng verb conjugatlons w% sgen as ’an"bn rous«ltask re-occurrlng
. . . B . _'./ . . ° ‘e o ,‘ . .a-_ . . tl.'A‘.
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§gnse 5f :uscmlragement, among %tudents, On the other nand 1t i "_
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the language. suﬁdou_ R _":"".teachers 1ntentlons are not focused

..",‘

all ““tlmes and 1n all ways on eode or grammatlcal @truétures, b@jt a:j? o

~

lack of varlety 1n classroom act1v1t1e,s may be 1nterpreted 1n thlS'.

v

- .

way by the students. Interv1ew. subJects were enthu51ast1c about

l

llterature stugy ‘as’ an 1nterest1ng method for learnlng more about”;"-‘

/-r‘/ »b vl "m"' L .'~

~thé- French language m’ 1tself and reeommended more aCtlthES of‘ thlsil 7

-,

r

2

,‘observatlon perlod students were domg a novel study of’ Alexandre

’
< .

-‘of ’thlS act1v1ty as follows.

anat_ur_e in. Language Arts classes. ‘ Durlng a portlon of the class'r‘bom .'

'fDJmas work La- Tullpe lere. 01e student comments about the valuev
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\ of everyday Ilfe,. or flnally, 1f “an 1ntegrated approach llnkf__'

.ﬁy’r..;- . o ». Cow w . . -,v. . ‘ . 01.

e |

"«-"j,i‘_b'é rnta{preted rra part as(a, commentary on teachlng procedures

commonly prac’t;,seo‘ 1n tHls subject area._. It may be that students
P S 2 O e

would flnd he vocabulary 1n Scrence more mearungful if‘ they weré

g',Wen more opportunlty 1h class to use a,t_( 1n dlscussmns, or 1f the

teaoher we,re able to relate class aé;trvrtles more close‘ly to aspects .

Scrence to Health or other subJeet matters was able to g carrled

o out f'rom tlme to tlme The theme of relevancy of the program for
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t»nllngual program Wlthln a dual-track JLﬁz‘;or ngh 'School They |

' _-z‘mentlone» ik lack of French llbrary materials f“or researchlng, «thef:‘ R

\)‘ ', mlno‘rlty p051t10n of the‘v progUm w1th1n the Jmlor H1gh scyool~!_---

' studled, ‘as well as the lack: of bpp%rtuﬁltles for extended use . 04“

. . » t. o ’ - i At
- \DFrench in convérsatlon.v_ . The school env1ronment was ' considegd by
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. ~_" '»'the\ second language 1n places other-than the classroom. One student \/:.
‘.t‘. ‘l'._ o, r 4 e ~' -

_-',._-'-."commented about the 51tuat10nal aspects of: the prOQram‘ln the

f“ollow1ng manner, . "I thlnk I would change the school ‘ I mean I B
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‘ thlnk ue should have more F’rench books in the library and we should,

- have more’ Frentf'w classes :' :arlier 1n our . dlscussion pf the student-‘
: »‘lntervle- data the issue of‘ la 3ge l\limitatlons was raised ln‘iv ;
o reference“- to discussion activltles- in class , §ome s students 3 “f&ﬁ

a s . - R\
.

e expressed the oomt of view that the subject-oriented vocabulary tof*

-mm they uere exposed 1n thelr classes uas neither enough “°r,,

K 7 "? . "’:- B ‘,
“floency In®
’1."' DU '»\

'. right kind of*vocabulary to permlt them to eXpand the
“1“\'",conversatlonal 51tuatlons A negatively stated gomment reflectmg

S

_‘{T'mis polnt"of.view rms dgﬂfomms, "Hell ﬁne 6f thg t«&ms 'em ; :" |

Vlhat do we. care uhat the gs‘oyaune and 'phylun_,',,ar‘g,

B uﬂ'st;'st oo
.T‘?.;_ and the classmg order and the 'ﬁ%ille' [)'ith reference tor?_“'--"‘ ,\
' 3 bmlegica?l :_-:classlficatiﬁn _q“ li‘ . tfungs ] Herr:e‘_ tr;%y scggested"'- gn
,*the lnclus.ron ’of other ki’nd's‘w' of bject matter g’trasdééélﬂior <
.;.;‘Flne Arts in’ French tg prov;de%? them wlth a .‘g"rea!:,:ern “sé.o"pé wr:en )
F\ speaking, "Maybe I'd have them make you take one option and f’-balth B
s ‘\or somethlng lJ.ke that in French :"f You'd be learnlng. more '
‘ "vocabulary so that you coul-d converse better 1n French " " | | o
s SIn summarlzing student canments regardlng school cl.iﬂmat‘e‘and‘the
bllingual program, there appears td emerge e feeling that merely _f )
" f'*' prov1d1r‘g. core subgects 1n French 1s not enough to sustam a v1able c_
3 ) .

and 1nterest1ng bllg.ngual program at thlS lével In additio; to \{-i

: 'f':-f':'.,lnstructional perlods 1n French, spec:Lal act1v1t1es, a w1der vaﬁety s
,'].of‘ teachlng approaehes and more resources need to be developed S
R e e e e

-~';-w1thln ,the bll?nguar ”school'f_( 1n order td‘?ﬁ%’ate an atmosphere

2 : »g"conduc1ve to the acqu151tlon of‘ French whlch beglns 1n the classroom,
A,‘;.,‘ * ,
. but whld'I extends from J.g; to all parts of the school env1ronment S
' S _- X ) . i“h ~», ._' 1"4-“ 2 Sy ' . : ‘ . ,'..»T~‘_: S

LTt
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‘ value of thé Program from”-Ind-iViduals _Perspect ive — ’
:' ‘ : T ._»“1_ ) ’ v_\ - 4
',J: « ; .

c‘oncluoeo vi’th a mestion about the

..._,v 5

value of" the"progmm for ifndividuals.',' This ouestioh generated

.' ..-simllar replies to the one on satisf;ceioh“‘ “’G’vith uthe, program. cIn
‘p _; el

.‘answering tﬁz@ouestion, most studgnts indicated first th@t their' h

: ﬁnts desued them.’ to learn ,@k secodd lgraguage and to .take
. “ ,5!} :.‘b‘
. L ~_‘adyanta\ge' ,of._tt,_w ;--ciébortunity of 1earning ft w,m}e ;fe_gy were young . J

'”instmmentarfst-type”‘ %alu%s arag o

.t’ [ . 59 RaY~ O

. “travel and'careé‘r Op.poftunitieé envisioned at a S
TS e B

"&‘.

. H@ﬁéver,.a{bte‘r z’aﬂ‘ne trjought «and reflectron!
aﬁsﬂers bi‘oughts forward m’oge bt

e }'": value of a.s‘ebond language as providlng t?em vith access'to a. Qrder
‘x’“"'
posslorllty :?J?”*fhtegratlon into Haﬁother socrety wit&wout;“h‘avmg' to: %
’%éfeel "fore1g1 and \,left out d' ’ The maJonty of students 1nterv1ewed N&, ‘
;vwere 1ntend1mg to comple’ce the.lr billngual @tudles, at least to the :- .:b“?"j «
‘ff:‘..end of grade nlne\and many sald that they would want the sane klnd IS
":":of educatlonal opportunltles f‘or their chlldren ‘as- weli \ The_‘
3 bjll-".tov rall 1mpressron» of zthe brllngual program- upon tpese students : ’{
ems to be pos‘itlve.‘__ However, thelr cornments andmcrltlclsms about L
thelr aoqu1sltlon process a'nd the school env1ronment m wthh thls ,
takes\ place have srgnlflcance for b.lllnguai educators and program
_’ planners. .:.'They ne!ad to be taken 1nto serlous con51deratlon 11“ the
1mpact of“ the program on these chlldren s llves 1s to contlnue to




SRR e T
e remain positive and fruitfu!. A review of teadwing»approaches, L
e T i ;
.o &ged\niques and their imlicat?a"hs, together uith program content and o
1. < v v e

r&sources would seen to be in order. oL S

Introductory Remarks

g
] x

N \‘ ! “T Q'.- T . .‘ L

Two teaohers particrpated in the research study and their

'lfjcomnents form the basis of the interview data yhich follow., Teacher

A 1s a- native speaker from out-of—province in the second year of

. ,,'

- R [

Ry teadrirg the bilingual pro " chen B is ~an Anglophone from
T N 3

7y Alberta in the first year of - Yegbiog whose capabnities in French
) "ff-:";‘ﬂparallel closely those 'ofﬂ ; speaker.o Tea'her A is

’

“ ”x’responsi,b,le for Watheﬁatics and Sc.ienr:e,r Teacher B is’ reﬁs?:ible
;'-f‘or French Language Arts and Social Studies.~ In the discuss (n of - "

,‘a -

. "the interview data below teachers will be distinguished by the

' -7’ appropriate letters A or B or by the subjecatq,,areas for which they

L : : . o ' . o PO e
. ’ P

R are responsmle. S 2 :
B FORE A o i ":.’ e g " ) L ) A L i RN _ s : i -
ST Curri cular Dl f’flcu g 'sBased._.on .Program';.Cthent;:and Materlals ST
"

_ e In response to this question both teaohefs said that materials,
-~ . ,‘ § X
Va.lthougn wrltten at a, level appropriate for grade seven students,

R o 4 - , I S

-

° {_;,were badly organlzed and too scarce to offer a varietgl_of resources-

.»

:‘i,’ _"‘;:""-_.'~w1thin the classroom._ The French Language Arts teacher f‘elt that

adequate materlals were availane for literature studies, but that
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) f'._"dwe program laoked a: SOlld structural base in tems of gramar In
) re

__'_Social Studies, Teadwer B felt that materials translated from the

"Kanata kit "O.:ltures in Canada" ln particular were tod limited too~~,.'f

repetitive and poorly presented visually. ‘Both teachers cited S

¢

1 ’tuden_t hantmooks in.'l
| '»Social Studies, lhmematics and Science £ Teacher A felt strongly.

‘-fthat q"the presence uof lexical errors in texts posed sigwificant"

";'dlff‘iculties in the accurate teaching of specific concepts as" well_'ﬁ,-]

v‘.-’as student applications of content material transmitted Incorrect :

'tqrminology once learned by students was very hard to elimmate From‘

N ';theirr;vocabulary Some examples wh],‘gﬂ this teacher prdvided with e
redg to errors In texts are glven below _;'l_ e o !1 -,g»,,»v"
";"‘~“—»Il y a tellement d erreurs de traduction gs angles;*xl.'

‘ aiternatlfs, o jer g'al & Jamais vu.ca le mot clest .o

et ,,.alhl}erne.", 'Lialtitide’ d'un triangle, ca “n'existe .pas; S

onoeacclest o 'lan “hauteur" . d'un - triangle.. Ils  ont:“traduit . .-

. S W d%accord. C Les traductions -sont - tres ‘mal faite,s._' s . 7

‘/ commencent ‘a les - réviser,* mais’ en- attendant 1! enfantf;.:'; S

'f'l ‘i~ apprend tout de;travers.... -En’septidme je leur-montre avec’_’

e A lescivrais, terrnes, hauteur, 'longueor' _1argeur'_, mais ceux - .
I qui ‘sort en. iéme, ° je nen.peuk pg,s recommencer parce -
LT s ad! 1ls dev1ennent twt meles Bl 0 S _ '

S Serlous instructional p,robiems occur in the teacrjulng o’r’ core. - \

5. o ‘\ c‘,»»~--’t'.~;.

SUDJECtS 1n French at thls level 1n the area oﬁ bagk-up resources. o

Very f‘ew possitnlitles exlst forc}ng f‘eachers to restrlct thel.r

DI S LT e e

teachlng to_the text Qr to ehoose supplementary ;esources 1n

Engllsh The two teacher part1c1pants 1n the research study tended

to rely mostly on the school llbrary resources as well as lnpdt from y
e : ST -

colleagues at. the same grade level 1n other blllngual schools.‘ R

ERS - - P -
LT gt
»



»be adequately attended tO,, Owing to time limitations placed on ..
B tead'\ef’g in the. school setting ‘ ST ) mL
. . s ° R o | L
. T'eadwer'ilnterest in Prow h‘h_'teri"als. - | | - |
® o
. S'cience and Social Studies were - the subJects which eii%ited ’A .’ )
teadwerb coments about :.heir persoral level of interest with respeot " ’ o
fto program materials ' The Science teac@er did not refer directly to ’w'
| B ‘her level of interest regarding course text and materials except to g ~i“‘lf.‘
'_reiterate on several oecasions thatL it uas 4 Gas introductory
: text.#tox t_he' discipllne a's a whole &ié:ho :‘ '&Criticizef its ;.b L
- '-organization and presentation of' matér ita: strongly N «”“_ :

: ,toward hl s subject

:‘(bography whb was: disenoha'n

"y

vabout his level of‘ 1nterest 1n program materials. : His remarks were .‘

‘1‘.“"largely negative and reflect a particular philosophical stance

Teaoher 8- was,: speaking from the standpo!nt’ﬁ? ?@&ﬁallst 1n ,, Lo

}:ed w1th~\he lack of knowledge based G

‘.slg_§.s presented 1n the course. _. This teachgr f‘elt that st@dents

quired a greater understanding of‘ the ph)7s:Lcal characteristics of

-f"the world around them, b%re engaglng 1n comparison of cultural

! ‘ﬁ L IR
_groups and ry,aklng 1nferences about Multiculturallsm as ~a pGlle 1n R

'»Canada. Multiculturallsm is one of, the prescrlbed topics 1n the

e e 't

B h_’Grade Seven Socml Studles currlculum" ,)'1 - ot " - RO

o e : T L R TN i AR
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LI am“dead set against what ‘we are doiﬁg ‘L,n Social Studles |
) " - because ‘Social Studies 1s.values oriented and I ‘don't think .
. it should be, .especially .for seved, eight and nine S
S0 .o dom't "think Kids . in grade seven : are in-a ‘position even
s after studying Indians, Eskimos’ or’ whatever to decideito .
- _'what extent “culture should:change. and adapf-to a Canadian  *
_ . -way of-life . ‘What they're. teaching. now in- schools s not
: History, is . not Geography; .t is Sociology and'as. such. .
R Gy these kids - don t know where " places  are; they  don't. know PRAEEN
e what the earth is llke, They ver mlssed the boat T
":‘-r\? . :’l:‘.T- . ; - \ .;.:‘ ’ v \ “’\'. H‘:i' 3 .. . - ""d
'_v‘-_'_i,still expenence SJ.g'uficant dlfflculties expressmg‘*quye abstract
O ideas - in the second language owmg ‘.?‘,t0‘ a lack of**m round ,and‘ _
RN su1tablex;?/ocabulary Both these 1nsu_.~ » 3!?&
‘vsoc1al context 1n wthh the program 1tself operates, as e M
tead'ung adp.roaches 1n the classroom Whlle 1t 1s true that‘_:';.’
blllrgual schools'ﬁhave oeen aoqurrlng more and bet::ter llbry B
;f" _‘materlals 1n French over the years, 1t 1s a fact that th ; S
DS ‘,_‘ . . v . Jd . .:‘. . 5
e »magorlty of resources avallable are the Ehglﬁh language, e
‘ . oM . \ - .‘. R [
e necessarlly llmltlng students ei?, ure to medla other than classroom._" P e
'. - Lo —‘v:‘i, f o . S “,; S . .
S ER "Process orlented approach" refers to the process
3 -of Social inqudry- Wthh foms ' the ‘cornerstone’ for the Alberta: - " w0

.Social 'St
‘:oﬂ.{somal IO
- 1llustrated in. dlagramatlc form,,repaesentlng an - 1nteBlock1ng;j'

T, . 6.47T6 resolve  the issue, 7
val ate the _dec151on and the process T

udles curnculum based- on, the{ eip‘loratlon and analysls
rssues . The: components of-fthe - 1nqu1ry ‘approach are - °

" To apply the dec131on, 8. To_“-;

_;’vwheel of 'sKills .on. page seven-of ‘the.-Alberta- Sorial /Studies. == .+

" _.Currlculum Gu1de, 198l .- These - skills in order. of. presentation: 0
“".are: 1o To identify .and focus,’ on the issue, 2. To- establish. - » - .o
- ‘Tesearch questlons and’ procedures 3. _To gather. -and. grganlze;ﬁ_ L
PN '_data, 4.7 To analyse ‘and evaluate data, To:. synthesrze data,. =
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- manuals‘.: Hence, background in the subject in French and vocabulary.

are restricted ﬂ' Teamers are also critically afﬁ‘cted by this:

situation which nécessitates a modif‘ication in their teaching;v'_

v

approach It has been pointed out that bi’lmgual teachers are

concerned both with language acquisition and wi,th SDeCifiC SUbJECt.-.,._”;'

content. ‘ Therefore, in order to create Situations in the classroom'

K ~where students with somewr'at limited second language competencies .
: can be'~successful, these teachers may focus more directly on skill‘ _.J?'__-v
_ L S

~', onented act1v1ties such as comprehension of pre—etated concepts and"-‘;‘

:-.. ,'
L

limited researching as opposed to more process oriented‘ e\/aluative B
'skills.‘ It is easier for students to describe con@x\ete '51tuations"‘ }
1n French to draw comparisons based on éharact.eristics alread‘y;}_" a :

;. S . ‘?‘“, "

given and to p%ovme dgf‘initio(fs for phenomen'a under study,wthan to T

generalize on- the nature of commonly held values. It lS a&ao ea51gr

. ’

for teachers to evaluate students level of understandlng of thea \
e

material in \French when activaties are shaped 1n a more direct way R

- EED SR ST I

Teacher Assessment o‘F Student Interest in Program Materials

_r‘i ‘ Teadwer comments about siiudent 1ntene§t in various topics within_'_ e
"’f"" subge%t boundaries were restrJ,cted to Soc1a,1 Studies andf Smence.’,r "
'Teachef B reported that students' expres" ;.negative reactlons v'to 'the «

.‘ repetition of such ‘themes "Native Peoples" from prevmus‘ years '% ,,-":--:
b Teacher /-\ stated that At.r:e’unit'?on "Class'iflcation of. L_1v1rrg Things"':"‘wﬁ
ﬁ' v was seen as vborlng' because 1t concerned the rote learning of'..v"
"h specif‘ic tenninology ‘a%pposed to activitles centei‘ing ~on organisms




,
’

i . . -l o . A-‘ \" .
_or natural phenomena.\ Parts of both toplcs were observed at the .~

Wil F BN ce N : : . . . o Ao R .
¢ B . o L . . c . . G e T ' .
s . ot ; . . . . VL . EN .

The th;rd questlon relatmg to currlcular dlfflculties and’

orogram concerned teagner modlfications of : materials.’ Reactlon to'

-,

,th_l, .type of act1v1ty was generall)*degatlve, owing to the lack of ,

: NN
. le a,v ‘ N

5 avord trans],atwn of»;supplementary resourcesJ but tended to '_‘3.‘;; v

v

__ ,ma%(mg. changes to" materrals,@at hand The Sclence te,acher
.‘ b . . *" J‘ ”?‘J . ,\ . ; ."' .

cﬂarg‘ed the.'-order of presentatlon of unlts 1n the te;t and gseye more ’

uhlmportant allowing" less instruqt:tcioal tlme for thelr oempletlon B ;"j -*_*ij,;.
e e ' - ~.'

) _.than that suggested in the text Teacher A f‘elt that the general

G’

- 'a non—spemalrstr prlentatlon 1n 1ts compo 1on. As far

er SUbJECt matter weré?' ooncerned the teachers involved tdqded

S L NP
st

e

0: focus on motlvatlonal 't,echnlcmes fo“r capturlng s'tudent J,ntere

TR



... & For any bilingual teacher they have to come to’ the choice
e at some point: in time whether, they: want. their subject first- " .
- - or their la‘rguage first. ....91 m still struggling with it - =
: "% 0 'and I think itfs the .sort” of. thing ‘that every day 1 will
Lo have. to -make that choice "whether I want to give’, ,them »  ° -
_something s important that -1 will give it in glish if-
I that's all “have it in, or whether .I'll give them
LR someming else\in French because I want -them.to retain the
R = '.;,French ' R P S .
T Z,i .‘ '. R ) - - e .
s Thrs d<l f"a seemed to be of%‘greater 1mportant for Teacher Bﬁthan‘ Gl-.,
.‘*'7 Teacher A, since the former 1ncorporated more audio-v1sual materials ‘ -

1nto class : present?.t,zons than i‘th'e“' latter ' durlng 'th‘ X

E observational perlod J‘.n c@ed 1n this stu;:jy e Q '
- fy v i .‘f'_"" "Q c "’;‘ 7 - ‘, ‘— ‘_u . X - ‘.' 6& . . ) \
Need f'or Progfam Development 1n Junior ngw e T
s , Moo TR B

]

.'" . .' ST c n. .
L

The fourth ar(}g f}znal question in category dne of the interv1ew4 S ;

: ' &
Py B schedule deaft w1th ongoing program develcpment at the_ 'C.Unmr ngh 5 kgfk

rlevel Egth teacher part1c1pants felt strongly that".thls aread’*' EO ”;
constituted the greatest\“'weakness of the blllngual progran} as" 0 "

. ;Jresently structuredrand was therefore an 1ssue requlrlhg 1mmed1ate..¢-?.";?.
"“ attehtion Teacher I-\ and Teacher B said that the,y gx;;e:,‘:_ehc?d a» : ’*

= 'gfeeling of 1solation Hinz._their rg;p;ctivg “ l'.'lss’rogrn's":h;ewc:aoés’e\ An'f ""‘-the"v’\“”:' v
LT

where the spécial nature qf their dl{f‘lcultlés woul"d

ﬂ_ understood Teacher B J,xndlcated *that ﬁrequent consultatl ns w1th the " "

"




. English, language Social Studies teacher wryo was a very experienced

—~—person,—“proved—most‘“f‘ru1tful““‘in developing better management

- -techniques in the classroom . Teacher A made nd comment about the

»

“frequency of interactions w1th the English language Sc1ence teacher,“

but rather focused her remarks on the laclk of consistency within the

French larguage Science program among part1c1pating schools In her

view, a more co-ordinated effort could be possible 1f bilingual

»-schools followed srmilar course outlrnes by theme, as stated in the'

_f'-following, '"-:._- Chacun travaille a sa fagon ga.. prend un

programme_ que tout le monde va su1vre, peu importe la)‘f‘agon-dont 'il

LIS

) 1s often employed to good advantage in a larger school where_..
several teachers are responsrble for a subject ‘area at various

' levels, is: not p0551ble in ‘a smaller school where one teacher' ‘

_1netructs in the subJect area for all classes at all grade levels

va le faire"' Teacher B -mentioned that team-work a technique whlch :

Teadwer B . found thlS srtuatlon a particularly dlff‘icult one'

Y

'_as an 1nexper1enced person new to the program

v

[}

r _ggp'c;ftunities_ for Program D‘e'velopment _ "

| <01e of\ the questlons wh1ch .was asked of both teachers \1n the

' -,_study concerned the number and klnds of opportuutles they had had'

,_v‘1n rhe present sohool year [1982 - 1983] to develop curriculum 1n
vbg'collaboratlon Wlth other bllingual Junior High teachers. 3 The’

_response to this question was none for both Teacher A and Teacher B C

during the f’all term From September through to December | However, .

-84.
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Teacher - A mentio\ned that three intensive plann‘ing days had been

85.

&

———scheduled—forr—early~1n_the New_uYeaL_and that _other opportunltles

would likely become avallable before the end of classes in June.

Tead'ler A had worked on special assrgnment dumng 1981 - 1982

translatlng English unit topics into French during holiday periods'
“and after school During the time the research study was being

‘.carrled out she was in the process of completlng another unit in

Sc1ence under smllar condltlons and tlme frame. The maln thrust of'

currlculum development in the bllingual program accordlng to the

v1ews expressed by the teacher part1c1pants in this study was 1n" o

translatlon .and  in the revrsmn of translatlons prev1ously‘,

: completedv .Teache'r B felt that ‘another 'aspect ,‘of currlculum

development requ1r1ng actlon was the development ‘of evaluatlon”

procedures to assess program materlals presently in, use He felt

’that the Board ought to take a leadershlp role 1n 1n1t1at1ng and o

e developlng such procedunes as 1nd1cated by the followlng, "They [the .

Board] have yet to. really assess thelr programs ... but they ve got

to have some ‘other branch w1th1n the rrench to look at- what actually

~is golng on e where the problems are "

lndividua'l Teacher Program Deve lopment
: R "‘-.'.“_\‘.'

4

Teacher B also made reference to currlculum development bemo

carrled out on an 1nd1v1dual bas:Ls by teachers 1n thelr classrooms.“

in.. response to percelved gaps in resources. O’r‘ten, teachers

deyeloplr’g materlals 1n thls manner spend many h0urs devotlng muc

- preparatlon and care to thElI‘ end product but are reluctant to share



"d"teir efforts_ with other bili'n_gual 'cplleagues because of

According to_ teacher B this is an

illogical and wasteful way to develop cmriculun,.because benef.its»'

are. not accrued by the maxinum number of indivimals ‘and the task of"

extremely trying conditions. \'lhlle the two teaoner partic pants

seemed interested in participating in program development be\cause'

they felt- would facilitate the tasks of future bilingual

teachers, partit:ipation in such activities during me school iyear_'

imposed an. extra purden Bom Teacner .\ and Teacner B claimed that.

much more work neeged - to oe done in the area of curicu\lumf;‘“;

vdevelopment and that a major evaluative dimenSion of materials

:'use’ sh0uld _‘be annexed  to the production aspect _in_ .orde\r

}

to guide future curripulum planning f’or t:he bilingual program. R \\

.’development falls on tne shoulders dh me person operating\ under-_~

A
R

PE

Qurricular Difficulties ang L2 Acguisition

In response to questions aDout curricular difficulties and

language acquiSition, “two slightly different points of View were

‘expressed py ‘the t&emer parti::ipants.‘ Teacher A seenled tp reject -

any relationsnip . between language dif‘fit:ulties - and -conceptual

- gifficulties, while'Teacher B seemed to suggest that some conceptual

ﬂ» Tv;.dlfflcultles experienced Dy students were related to the second

"_languade Both pomts of view bear investigation smce they are-
‘based on a rich source of daily observation of students and teaching

rexperienc_e in tne classropm.' ‘ The major student difficulty in

\



relation to French which was identified by these teachers concerned

" a ‘lack of subject’ spec1fic vocabulary Teacher A seemed to be,"

- 87.

' -saying ‘that this weakness had an effect - on students' understanding

of explanations given in class To overcome these difficulties,

: teacher A used repetition, nunerous examples and models, as ‘well as -

. a more simplified vocabulary whenever the occasion required it, as'

. -indicated by the following

R certains points ou1, c est plus difficile pour eux Par
.~ 'exemple, je vais peut-étre reprendre une. explication' trois,

quatre fois. ‘'Essayer de trouver :de nouveaux. mots - pour

vraiment leur faire comprendre ce gue je veux. dire

Te’acher A also seemed g to, be-. saying that comprehension’»
'difficulties could be over;.ome as “fhe year progressed : with - more_

" 'practice and background in the subJect matter 1tself and that

difficulties which were conceptually based would be experienced by

: students regardless of the language of 1nstruction of the course,_

' "Mo1, Je me dlS que S 1ls avaient leur programe en anglais, qu'ils' -

_'auraient exactement les memes difficultes de comprehens.mn " "Th'is

'is an 1nteresting question and one which bears further 1nvestigation

It is poss.ible that comprehensmn or content difficulties experlenced |
by English language students and French bilingual students. may vary..-
according to¥ the subJect matter 1nvolved and the nature of spe01f1c{
topics within the subJect itself CInc referring to Science, for
v_ example, Teacher A stated that a slower pace of 1nstruction may be |
requ1red ‘not necessarily because of student unfamiliarity w1th the :

_ language and 1ts structures, bu.t rather, because of the newness .of N

' th_e course content-.ltself ;as indicated by'this’ comment : _
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X ddis ralentir peut—etre pas nécessairement 3 cause de la

langue ... c'est di au fait qu'ils: n'ont: _jamals .fait de

sciences de’ leur vie ..., ils savent pas qu'est-ce que c'est o

B g hang on to it pretty well "

+e._donc_ils doivent apprendre- ... Je suis certaine - que

~dans les chapitres qui vont venir que c;a va aller mieux.,

‘v
-

a

/‘--Teadwer B outlined two areas of difficulty for students which were'j-a

) ,
-attributed to the French lar1guage.:_ The ‘first difficulty was the

problem of language switching and specifically the extent to which_' o

‘”»he felt English influenced students" use of spoken and written '
.French, a problem which was felt to- be hard to overcome in the-

vpresent sd'mool environment The second difficulty ',w‘_as" aural )
comprehension in Frenoh relating to the understanding of more g

abstract concepts and is identified in the f'ollowirg comment "hhenl‘ )
‘-it s a little ‘more abstract, a' little more difficult “they do lose .
'"something ‘RAs long as i‘t S basically simple, T think they seem to |

Y

Teacher Treatment of Stude'nts! 'DiffricultieS" S ,'

The coping strategies of teachers in ‘ relation to student

| 'difficulties . with French seemed to vary . slightly 1th the_.?.", :
part1c1pants 1nvolved J.n the research study Teacher B .'-made_v"_ Ll
reference to pre-teaching of requisite vocabulary 1tems in the E
ibegmmrg stages of a new unit of study 1 Terms such as . 'ethnic._‘
'group'}needed to be. defined in order to prov1de adgquate background B

for students IWhere comprehens;Lon difficulties per51sted w1th,

' certain students, Teacher B tended to resort to English after

vseveral attempts to facilitate understanding in the second language
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had been tried, unsuccessfully. Teacher A did not generally resort

- to English"inA such situations, but, stuck to repetition of the

explanation and use of‘ further examples. I the student“‘corcerned
appeared completely incapable of understanding, then he would be»

'referred to English reference materials in an attenpt to resolve the
:problem. S o :
, As far as teaoher expectations of students were concerned when~ ;
esperiencing difficulties, Teacher B, focusing on the issue of
. fossilized errors in students productive use of French, attempted to‘ N
”'fincrease student awareness of the phenomenon through re-diz:ected;"
"questioning techniques ' This teacher believed that a demanding c
“,'_vattitude toward the quality of language output, 1n both the spoken._,“.:v-_'f. .';:: l'.v““
.g:"and written f‘o’rms,‘ would sensitize students to their problems with.;:-.‘..'

che manipulation" of acceptable structures and encourage them to'.‘,-'.’

.‘develop a_. critical standard of their own : communication acts.

Teacher B's: objective was not to attain per‘fection in this regard .

"~but rather to engender a sig'aificant 1rrprovement in 1ndividuals.,'. : 3}

. Teacher A appeared less focused on cor‘rective procedures regarding-'_jf{"_
. spoken French and more concerned w1th understandlng and mastery ofv -
subject matter Teacher A made a concerted effort to assist"

.floundering students 1n class through clarification techniques based

- on question and answer interactions, but also provided remediation;

durlng the noon hour or after school It was, considered to ba the'- ,

. R 'respon51billty of the student to seek assistance when a problem of

o understanding was encountered e " S
While the two teacher part1c1pants in- the research study tended"_‘:_

n to reflect dlfferent p01nts of view. about the v1ability of the 7»""
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distinction between content or" concept difficulties and second-

- language related difficulties, the general method of treating

90.

cmes o -

ifficulties appeared to "’ be similar. repetitionl of teacher-

blanations coupled with practical ‘ exavnples..'~ The use of

supplementary ref’erences or. explanations in English seemed to be a

’ tedanique more f‘requently enployed by Teacher B thm by Teacher A.

."\',:

C e

" Jeacher Opinions about Difficulties, French and Achievement

_ vm@n discussing the effect of difficulty on. students : from“.‘ "
’ “vvarious ability groupings, both teachers suggested that‘achievementf;'
- had a s _g'tificant bearirg on attitude formation and motivation of

}above-average students responded to the challenge of’ doing course .

vstudents in Teacher B's estimation wene overwhelmed by the task ofi-
" ‘?talkirg about difficulties in a second language and. therefore tended -

-larguage ability bore no relation to achievement From. Teacher A'

»_‘point of view, the weaker students remained weak and the stronger ]

| 7bi In support of this position, Teacher A cited tests in Sciencé given -
U in Fre\nch and in English whose results were roughly parallel for the |
same students in both languages ' The test meterial was however'.ﬁ
.'»based on different topics studied 1n class. . Teacher ‘A did refer to""

'one student whose speaking abilities were highly developed owing to

[T

oistudents., The Teacher B felt that as a general rule the average and-- s
“wotk in Frenoh and sought nesolution for any diff‘iculties which they _".
']encountered along the way by questioning the teacher._ The weak'". '

: : to keep silent about them.' Teacher ‘A seemed to indicate that»f'

' students remained strorg regardless of the la'\guage .of irstmction L



the f’act that some French was used in .the home, but whose academic .

wark in s_chool ,was_ poo_r._ This student was considered to be immature -

'and;extremely' disorganired in class, factors which would strongly

9l.

'l

'\ inhibit academic. achi‘evemen‘t regardless of aptitude . and -

\

intellectual abilities.' To conclude our sunmary of‘ teacher. comments

regarding dit’f’iculties posed by the second language: and their eff‘ect

on achievement it may be stated that the ability to articulate
diff’iculties influences the students desire to do so, which may in',
;“ turn determine how quickly and satisfactorily such dif‘f‘iculties\ are:

: resolved Students who do’ not seek resolution f‘or their dif‘ficulties

N _
- invariably f‘all behind as the year progresses and the complexity of

subject matter increases

. ~Teacher-.-Awarenessabout L2 Use in School

".As an opening statement 1t may be said that both teacher,

contexts ,o_h‘;? :the ‘one*"' ‘hand teacher : parti01pants expressed

"

Y

IThe last question ih ~ this Caterry relates 'to teacher L Co

perceptions of students' use of. French in ‘the school environment

’

. ‘ participants expressed satisfaction with the generalized speaking '
capabilities of‘ students as displayed in classroom contexts, but. ,
deplored their lack of effort in: attenpting to communicate in’ French'

with peers both inside and outside the classroom 1n more informal'

s L

disappointment with student beha,vmr and tended to regard 1t as . ,v

irresponsible in the light of the program s- objectives Lack of

T student motivation in using French w1th peers put teachers in the

N



"_umleasant pos_ftion of having to ‘act .as enforcers v°f the

) "ho;&glis'h" rule Iin classrooms. On the" other hand these teachers.

communication in French and that it was therefore understandable

thatstudents should" opt for the easiest route. - Both teachers

- 92,

— admitted that_the~sdwool_enviromnent_was no_t_conduciv_e_to sustained .

indicated that student communications in Fren:h were restricted by | o

and large to classroom situations involving interactions with the

teacher

. necessary to encourage greater use ‘of French among students in these R
situations. While Teaoher B seemed to feel that some f’orm of L
negative reinf‘orcement was eff‘ective as a procedure f‘or modif‘ying--

-student behavior, Teaoher A relied solely on verbal reminders to'

Both expressed concern about the’ pressure tactics deemed '

achieve the same endsr Teacher A. f‘elt that negative reinf’orcement o

“had not been ef‘fective in the. past and that these procedures placed
an extra classroom management burden on the teacher._ Teacher A
describes typical patterns of language use in the classroom in the

f‘irst comment quotbd below, then goes on. to explain her attitude

toward the use of’ negative reinforcement procedures ‘more /fully in_'_.

: the second comment.

(2)

-

T

v
“

On Ae peut pas le rentrer de force [l elrploi du f‘rancais en :
salle de classe] ... moi, Je suis. contre ga forcer, puis .
_'forcer, -puis pousser, la. ... L'enfant sait ce qu il veut

lui: d'agir en consequence S

L) .}.,. QJand Je suis la, ils parlent en frangais des que j ai"_

- le dos tourne, ga_retourne en anglais. ... On dirait. a3 un

.. moment donné qu'ils” sont tannes ee. pour eux c'est . = .
‘tellement facile de- retourner en anglais qu'ils preferent. R

;o ne pas- f‘aire l effort



t“t'.stances which were determined by thelr choice of emphaSlS and by
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) Teacher participants demonstrated ‘an ‘awarehess of the social

: distance which exists between the two streams of students within the

‘;school.

Language was_ seen by them as’ having a'dual rore _on the x[:‘

" one. . Sanples of teacher comments are provided below 4’.’7;§§£ | ‘ﬂ

~ oy

. _.f’ , ;*a - o "'ﬁﬁg;_s;,
1) ... Les quinze minutes de lecture ou d'ecriture e. les
septiémes me posent’ les. .questions. Ils' vont me les poser
Cen francais parce qu1'ils savent que les autres [€leves du .
'_programme anglais dans la meme classe] ne comprennent pas. -’

» (2)\'They [the students] identlfy Teacher A &nd ! for. example in’ :
.. the Junior High in tems-of French and because of that they.. '
know that they're expected ta'speak French, SO: they do 1t
. In terms of 1dentity - .

. Teacher Assessment.of Students' - Competencies in French ;,'

In describing the communicative capabilities of the grade seven

.bllingual students teacher particlpants appeared to reflect opp051ng

.ltheir deflnition of the term 'billngual ' Teacher B believed that
the students were bilingual because they were able to"basically;
'l;fluently - communlcate their 2 thoughts 1“and‘ wlshes ::in . another

ﬁglanguage "’ Teacher B elaborated on. his comment by stating ‘that

":gfperhaps ten percent of the class were not able to meet this g;

flcrlterlon, but that generally speaking the other nlnety percent of
';.3the class could achieve 1t. The natrve—speaker, on the contrary,

fuemphasized the limitations and frustrations experienced by students

I

Lo . . ~ 2 . o .
. - .o . o s . - T B - L
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- and illustrated daily by. them in oral speech. As g result ‘,Teacher

A's point of’ view dif‘fers ‘as indicated below

94,

Pour les aff‘aires elémentaires la, probablement ils

sont capables de.s'en sortir mais il ne faut pas pousser

"trop loin- parce que tout de‘suite 115 seront bloqués, tout

de suite. . C'est dréle quand ils parlent. Ils vont’ me

T parler trois ou. quatre mots. -en-. frangais puis . ils- vont

- glisser un. mot en 'anglais & travers pronouncé avec 1' accent
f‘rancais parfait. Je trouve ga tellement drole ce s -

__Differences of opinion undoubtedly vary owing to a/different frame

.of ref‘erence by which to judge Teacher B s comparing capabilities

",of billngual students in French to those demonstrated by FSL
students, OT basrng his comparison on personal experiences with
' v-.lar’guage learnlng -1n earlier yaars Teacher . 1s comparlng
| '."’capabilities of‘ bilingual students to natlve speaker talk and the

"vast panorama of lmgurstic choic‘:es upon which the Francophone may

"_'dr. The term bllingual itself is suff‘ic1ently abstract to- be .

1nterpreted 1n a varlety of ways by . different people Th.lS seems to

"_.'_be the case w1th the two teacher partic.ipants 1n the research study. . B

<

 ‘Teachers Views on. Learner Language

-

FRECKIEE L S

')- 1. "v .

In assessmg students' capabilitles in French both teachers .

[ ]have made reference to the number of persrstent .€TTOrS’ present 1n

‘ '»'vspeech._. Teacher B suggests that this 1s largely a- functlon of‘ the .

-;'sdiool env1ronment where the two languages mix continually, although

"English lS strongly dominant Teacher B suggests that teachers

- -‘-} too, may unwittingly commit errors 1n their own productive use of L2

PN .o
o

- - o



be’cause of the 'variety of teaching responsibili-ties‘ they must assune"
xin both programs, “the pervasive influence of the language switching

\J f process-,- and the - continual exposure to an anglicized version of

- .French st_ructures i_n student talk. .

.

S - One of the things - [about the program] I find a-little
~ . interesting, a little frustrating is to switch from English
. teach £.E. and- ‘Social Studies' in English. ' Believe it. or-
- . not it does' take something away'from it. that' ten minutes at -
ST the beginning of class. I will say something in English in

. '._ .. french”class and-vice versa. I. ‘don't think it's wrong, 1t‘.
- - is alittle frustrating at times
o N ' . o

\,.A'a.,.,'Comenting on. the school climate and the la@: of motivation on the

,part of students for one - reason or another to actively use - their
R : French Teacher A ’r‘elt that it was wrong to present French solely in
“'".'.academic 51tuations To be tru.ly effective, the bilingual programb

;.jfrom her v1ewpomt needed to encourage the splllover of French'

.""'outsme the classroom 1n order that students would want to use. more":‘.

et

to French from one period-to another where I do have to - ‘_

' ~French w1tn peers ' Her comments wJ.th regard to the structure of the . -

- -0

': o -’program and 1ts effects on 1nteractions 1n French are 01ted below '

4' Dans “un sens on- - ne peut pas tellement blamer les
e etudiants C'est. la". f‘agon dont ils 's'y. prennent pour
. -essayer .de: leur montrer une langue qui n 'est ‘pas correcte. -

Ce n'est pas.assez.. Il ne’ faut ,pas -que le. frangais spit - -

© -7 seulement”. dans. la-: salle de. classe 11 faut qutils. en™ -
* . retrouvent un peu partout .. que ce sort un petit. c01n de'
“1a . bibliothéque ou qu01 qUe ce soit ... Il. ’r‘aut qu'il y en.
‘ait ailleurs: gue ‘dans 'la .salle de: classe .+ - Toutes les
. choses amusantes se passent en anglais : :

A | :55.;,"Th_e ‘,qu,es.ti_o'ni ‘bili_ngual- 't‘eac'her‘s :s."e‘emj to be_"asking themsel_ves is this .

&

.



How can we present a second language experience to students ‘which is
“ bodﬁ rich and diverse and which authentically represents the target .

language in ways which are not entirely academic or. subject-bound?

96. .

It would appear from teacher. comments that the bilingual—program as

»"‘_it is presently structured is not providing a completely satisfactory

’answer to this question

Inpact 6f the Program on ~Teacher P«'ctivi_tiés.. ' E g

; progmam .on teacher activities outside .the classroom ? Major )

N

-activities and qualifications reqUired for -~ success within the

7

:‘jprogram In summarizing the opinions given by the two teacher L’ﬁﬁ'r“

participants in the study, it will be 1mportant to remember that

".bodi indiViduals are Fairly inexperienced in the program . and that

they engage in. Teacher B a first-year teacher, stated that he was

f'preparing lessons and adapting materials on a daily baSlS, learning

on the JOb and utilizing resources available ‘in the school library

’much the way an English-language first-year teacher would. He had-

. no time to translate materials himself‘for use with classes where

Adone He was able to incorporate d role—playing trial episode based

_Aon the rebellion of - 1837 1nto a grade eight SOCial Studies;class
0

during the bbservationai period but this was poss1ble only because +' “,

. _"’

‘ .

The third category of questions concerns the impact of the :

. r'thlS may have a bearing on the types of pr8paration activities which ff'i’i

|

French resources were lacking: at the time the research was being ;_T

T ._
Do~ T

T indicators framing the questions asked were teacher preparation .U"



__the. activ1ty had been prepared as a currlculum progect during his

teaoher training . year 'The' teacher preparation activitles of

Teacher A,‘ a: second-year teacher, differed slightly‘ frorh those of

9.

~-kthe first year part1c1pant 1n that less time was spent on daily
lessonr planning -and more time, espec1ally _on ;weekends, on

translation assignments of‘ unit materials from English to French.

With regard to numbers ‘of .hours' spent on preparat:on act1v1ties,.
. both ‘teachers suggested that two to- three hours a Aight was not
unusual at the beginning ‘of the year and at least half a day on _

weekends. Time spent in these kinds of act1v1t1es varied depending

‘on the time of year, the kinds of‘ activities being carried out at

©

the school and the marking loads of teachers. ,Clearly, proJect work

correction required 51gn1f1cantly more marking hours than objective

) tests : Tead‘ners seemed.to feel that more preparatioh. was requ:Lred-"
‘of teachers in- the bllingual programs owing to the shortage of

- . materials ‘and resources at thlS level.

» %levancy of ‘Teacher- Tr'aining for the 'B_ilingual Program -

e

The second questlon in’ this category dealt. with teacher training )
and. relevancy of training for the present task of bllingual'h
teaohing ' The background of both teachers 1s qu1te different and .

| ‘needs to be made expllc1t in the analySis of d:he comments._ Teacher :

: A is a native speaker f‘rom out of DI‘OVJ.DCE.r. She holds a Sc1ence

BN

2See Jocelyne Beaulieu, "La Preparation des- Enseignants_f

: Bllingues," M.Ed. The51s. Lhivers.rty of Alberta, 1980

Clge



- secondary level . She had no experience teaching Anglophone children-

-

prior to her arrival in Alberta and therefore found the - level of

language of the students the most difficult factor to adapt to She

. .98.-

degree from a. Francophone university and a teaching degree . for the R

rs

| was not sensitive to the need to simplify vocabulary and teaoher -
| presentation for her students before becoming "imnersed" in the“
world of- bilingual schooling herself but has ‘since attempted to~‘
gear her language to student comprehension levels. The'non-—native' B
speaker has studied in Engl,ish language and French language -

' universities, and holds a. teaching degree from a Francophone Faculty

in Alberta He felt his French language training gu1ded him toward .

the goal of bilingualism but found that more en’phaSis could have g
 been- given to the second language learning "process" itself This
teadher felt that being ‘an Anglophone in the bilingual school .' :

_ enVironment had definite advantages These we're in communicating‘ ‘

-

with parents about their child's progress, in establishing clear-cut"
and clearly understood gUidelines for- both students and parents, and .

in interpreting the source of student errors derived from English in f

speaking and ,l”' .writirg .

.~ Desirable Qualities of Immersion Teachers

‘.’Ln speaking about teaoher qualities desrrable for ,bi»linoual “

instruction, both »respondents mentioned empathy, patience. and

' enthuSiasm The: last quality was seen as perhaps the most important_‘,‘_

‘be‘cause of the demands -of -the dual —task placed upon thesef

indiViduals The emphaSis on energy and conm1tment mentioned by the



_ two, teacher part1c1pants in’ the research study corresponQS to
: comments made earller by teachers 1n tne pllot groLp

Teacher Attituoes Toward the Program

©99.

Reactions touard the orogram as a whole were mixedt althougn,the ‘

non-natrve speaker seemed to 1nd1cate more enthusiasm and confldence s

r1n ‘the v1ab111ty of olllngual educatlon generally, than. dld theA

'Francophone paz¢1c1panf

'Teacher.Satisfactions

The ‘main satisfaction far “both 1nstructors was the ‘actual . |

o experlence of hearlng French used by students,v wlth a reasonable }

W

' degree of accurac; 1n communlcatlve contexts- ilthln the classroom(

v:"Teacher A comments in thls way about _her experlence' '

c' est certaln que, " surtout quand  tu’.es francophone
gt orlglne, de voir que tes ‘dtudiants acguigrent ta langue, -
~puis qu'ils connaissent de plug en plus de termes, que

.. .maintenant Je peux. leur parler de beaucoup plus de choses.
¢ en frangais ... Plus ga va aller au cours de l annee, plus_Vv’

- je peux av01r de contactes avec eux e

Teacner B llkew1se comments ‘on hls satlsfactron w1th students'.

perfonnance in French by contrastlng 1t wlth hlS own personal,vx

experiences, as cited below:'



<

BN

‘\find that very rewarding in itself that these kids are sa
‘good. As-a matter of fact, what I've said to all of these
classes, and I've told them this maybe two or three times,
» I've said ... 'Vous _savez, quand j'avais votre é&ge, Jje ne

parlais pas fran;ais, vous étes vraiment chanceux.' - And f‘.
they don't really understand that yet, but I really mean

that and that's where the rewards have been

100.

In response to’ the questlon as to whether dwe satlsfactlons wlth _-d

lolllngual teachlng differed from those of other teachers in the
v:'"i'school in. the Engllsh program, Teacher A appeared more 1nterested in,

"academic, 5ubject-or1ented achlevement than Teacher B oased on a B

. conparlson of the two comments below -

(1) J'aime bien voir qu 'ils: apprennent le ' francals S mais

" j'aime voir qu 1ils sont capables de r€ussir aussi. - Puis -

.. comme -les autres- professeurs,vtu te sens toujours un . peu -
' responsable de’ ce que 1 enfant peut donner . peut falre.

(2)'fWhen I look at teacher L [an Engllsh program Soc1al Studies o

teacher], I think a lot of teacher L's satisfaction at the
present- tlme is that he knows what he's getting -from his
students; he knows how to go about and get ‘it. @ But for me

I feel at-times rather insecure ... I'm not sure whether .

o ‘they TE. 1mprov1ng

Part of Teacher B' "1nsecur1ty" may be attrlbuted to the fact that

one of his currlcular subJects, Soc1al Studles 1s largely values— .

"forlented and that values are d1ff1cult to evaluate in- quantltatlve :.

terms as well as the fact that he ‘is new to the school this year

" Teacher Dissatisfactiéns with.the‘Program_‘.‘: T

On the subJect of frustratlons w1th the program teacher oplnlons

"'_may be d1v1ded flrst into frustratlons w1th student performance and
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1

competence and second into frustrations with curricular materials

The lattez: have already been discussed under the first category -on

- 101.

program structure . While on the one hand commending students for '_

',the' level ‘.v.of' French attained 'teachers express Sincere'-'

| v transf"er between knowledge about grammat;\t:l rules and application'."

" effective means of dealing with them

’ disabpointment with their laek of‘ application of their skills..

Tead'\er A seemed\ concerned that concepts learned in Science, for~“"'-"‘

example, would have no further development in high school years and‘ -

“there fore questioned to some degree the Significance of her teachingf

~er remarks show below:

“ 'C'es"t vraiment diff‘icile‘*.. Tu as.1l' impressmn d'enseigner

‘mais tu te demandes dans le” fond de toi .. peut-etre_‘ :
que Jje fais: ‘ga.pour- rien ... C'est difficile d'etre motivé -

- d'enseigner .dans. un’ progranme comme: ga parce ‘que tu n' es....

N ‘, "mene pas sur que ga va apporter de qu01 a-1'étudiant.

¥

While admitting that the milieu did not encourage greater use of_-‘

French,‘ Teaoher A was disappOinted that students did not make R

greater attempts to initiate conversations in French : Teacher B' :

related that his greatest frustration was perSistence of‘ student_
error. in both speeoh patterns and - written cbmpOSitions - He had';'

difficulty coping w1th the fact tha't there appeared to be no.-.;-

- of these rules by students Both of "the. main frustrations expressed‘_

v_by these 'teachers are typical of ahd dist\inctive to the bilingual: R

1

‘planners’ should focus on- these issues in’ an attempt to deVise

'.jt'-ead‘i"?g Situation This may suggest that teaChers and Dmgram EE



Teacher Persistence in Bilingual Teaching.

| In response to the final question in the interview schedule o
‘about desire to continue teaching in a bilingual program, both

- 102.

‘teachers responded in the affirmative - Teacher A seemed to be»'”

_saying "yes" largely because of the novelty and | richness of the L

'.experience and environment for her, as well as the possibility ofj .

- contributing to the accunulation of adequate curriculum materials in '

B Science several years hence.- Teacher B appeared willing to continue5_

-.'_-because it offered him a better opportunity to utilize his higwly' ‘.

.developed skills in the language, as well as pmviding him with a. |

il_"party as to whether they would necomend this type of teaohing to,.

o :;other qualified teachers

greater intellectual challenge.,_ No indication was given by either:»-"

In sumnarizing the common themes which surfaced in both teacher. L

and student data, we may state that these center around issues ofi_

;Aschoo.l env:.ronment and the quality and quantity of program",}.

|

T

-"[basic level of French as. good and cons.lder it umatural to ihitiate_.

"_ 'conversation w1th peers in the second language.- Points Cof

‘a

,smilanty and of difference between the two sources of data will be‘?' |

:examined in further detail 1n the final section of this chapter.

".l'..
.

"serious concern with student effort and correctness of second__:

‘, mat'er"ials' Teacher data differ fmm student data in that there is a'.,'z 8

"'_.,language productive skills, whereas students tend to view their_"-‘_»;,:"
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T

‘ Four generalized*themes surfaced from a comparative 3nalYSis of NI
o StUde“t and- teabher data They are defined as follows " ‘._:_rf o

. .‘J‘l. _. \"

".‘2.'
3.

4

' :'.separaﬁe sections and the v1ews of both groups carefully described

: _'.-‘,& .

fDifficulties posed by the French language, focusingf
‘paticularly on vocabulary and the presence of errors.g?
'Reaction to prescribed program materials - o

: Adequacy of French library resources, and - ;4:N; '_; .

'f,thllowing a general statement aboet the main impact of the program"

Ta N .
. Sty

" General Statement about "the Program as a Whole - .~

_\- The mOSt Signlflcant aspect of the second language aCQUisitionf; -
t:?process for students is the speaking ability Whlch they haveh :
.f'acnuired through participation 1n the bilingual DrOQram To be ablef:tir
.f}fto communicate thoughts in French is v1ewed as” a’ Qenu1ne1yf,

flmeaningful experiencer The two teachers cvolved in the study also.ffpi'

e

ety

5 -

‘.;Social relationships and the bilingual school climate .}“.a;ti

- on students and teachers, these four themes will be discussed under ff

1ndicated that the p0551bility of conver51nr wlth students 1n French\\

) Was the most exciting aspect of the program for them because 1t

permitted _ ever-w1den1ng f contact w1th _.students ;aS” unique

_glnd1v1duals - However, this was by no means the only ﬁocus for

o
e
N}
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';,'.' teadwers at this level Incl_reasingly, they were attemting to

strengthen the.. accuracy and fluency of students' caunand of written

o

French‘in.various ,Sub,ject-.areas,.‘ o Ll

N

Cloa.

7 ""’._lirguistic elements in the productive Skills °f Speaki”g a”d "riti“g

Difficulty and the French Language

In spite of the inportance given to the speaking skill in French

"g"by both the student and the teacher group, ‘two significant problems ‘
.v were considered to - be stmbling blocks in this area. These were

- lack of suf‘ficient vocabulary and the mixing of French and English

A .
TR [

. ,La"ck..o’-f Vocéabulary in Fl.‘e'nCh-'), .

For the students, lack of vocabulary was a source of frustration

'because it complicated the expmssion of‘ personal ideas in class.
_'_?For the teaohers, lack of vocabulary on the part of the students was
’ "‘also a source of frust:ration because it complicated the process of

' ""-’.'f—.providing clear, accurate and easily understood explanations to the

"]'.'students. Not only did students in the . research study express

o ".i‘concern about aoquiring accurate terminology in French for sDeCifiC

S 'i;obJects or events, but they also insisted on knowing the English

f-,equ1valents for French vocabulary items. i Thus; . students appeared
‘ .*."‘unwilling to acquire more French at the expense of loss of competercy
",."-in English. ’ Their *concerns were influenced by expectations of

B ) future sd’noolingl;at higjer,.lEVels Certain vocabulary was viewed by

.f

Lk



- _'them as. being problematic because it did not occur regularly in

conversational situations. Particular subjects such as bcience were'
E:also perceived to be irrelevant when taught in French because the:

content studied would bear no relation to students' future schooling

105

.}experiences. The importance of the social context of the . program L

and future educational plans has a- significant irrpact therefore on

. ‘_the ways in which students regard the value of the French la”guage""’, S

.for communication between people ‘ There appeared to emerge ‘al - -

-.-~-feeling that because students do not- see French being applied:,‘
..directly to the commmication of scientific ideas outside school,"-.
_'that their rnotivation to at“tenpt to communicate in French in this
"way in school is decreased ‘ Teachers, too, . struggle with the L

' -"problem of relevancy of subject matter, but have tended in their

. vconments to. focus on the difficulty of establishing relevancy in the"". S

':'light of having to work with i\hdequate resources It would appear '
that the two teachers involved 1n this study \have struggled with'..,
o limited success to convinee students that the concept of transfer of '

_learning will operate efficiently from subject matter taught in

4 Frenoh to subject matter taught in English

The power of the educational context in which the program L

) .'operates seems to be working against them in this regard Students'

.conments - seem to indicate that bilingual schooling is ‘viewed - o

"fbasically as an adjunct to regular schooling, _not as a unique kind- e

" _of schooling in its own rig'it The bilingual program as 1nterpreted_'_~_:'" i
‘ by the students offers the Eossibility of communicative competercy i '

' '1n another language as well as presenting as closely as- possible the

cT oAy
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content of. the English program, its: emphasis, materials, philosophy
-". and thinking Thefe is a sense in which bilingual students seem to ‘

want to be different but also the same as their peers in the.
English program.- The strong desire for 'equivalence' on the part of
',tbilingual program participants has had -Some. negative effects on .

" 106.

_ program development and construction " reflected by teacher
'v.'opinions expressed in the data Many of the individual topic
_ "'alcomponents in -core subject aneas are translations of English
h materials Both Teacher A and Teacher 8 have comented negatively
Ias to 1the quality and scope of translated materials. Teacher A

o focused Q\ lexical efrors in the - texts in- her remarks,' Teacher B

i

f‘oCUSEd on presentational aspects and quality of - the materials. e

There is some suggestion in the literature on inmersion teaching,

' (Stern,, 1978, p.~ 849) that program development in- this field must

not be. directed toward translation of what is available in English,

since materials “of this nature would not reflect the unique

o perspectives of - ‘the French language and the cultur@it embodies, in '

-"an appropriate treatment of content and concepts Immersion

teaching based on these kinds of program materials would not engage '

Qstudents in some of the most vital aspects of the second language

learning experience, which have to do with viewirg the world in the

Pa—

 Attitudes Tow'ard Learner ‘.Largua;gg. -

A second stumbling block facmg students 1n their efforts to SRUR

,:communicate effectively 1n French 1s the problem of the mix1ng of
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‘French and English elements in productive skills of speaking and:{_,;

107

'writing Although students are keenly aware of this f‘act of . their BERTU

J_»'language experience, they do not tend to regard it as. a "problem"‘."

'per Se- By mixing Fremh and English they are . able to conmunicatejf’? .

"_U'teir thoughts in what seans to them to be . the easiest and mostj.

efficient way. Where mixing becomes a proolem_i's_'the point—atwrddi:,f"%
"':teachers intervene, imposing corrective procedures or penalties as a" '_ :
result of' what they consider to be inadequate canmunicative skills

-'-Without teacher intervention it is likely that students in an;'

_-."','imersion classrodm would continue to mix French and English,".»“ |

s "‘-structures and vocabulary freely . Some students in the study\' - SR

: -'_‘:;_expressed frustration - with teacher corrective procedures, . S

‘--partic“larly as. t"ey were. applied t° oral speech in discussion:‘,

settings Corrective procedures were seen as preventing the student"

' ,f -from expressing his or her own versioh of a particular idea

Tead'\ers in the study ref‘erred to the mixing of French and‘., S

r'--':~Er\glish linquistic elements in speech ar. writing as "interference";v.u-' N

‘ '."'and associated it with ermrs.; Error was generally viewed by both,ﬁ,'fi{,-_-

L teacher participants in a negative light._ tbwever, . researchers in .

g‘.,'the f‘ield of second language acquisition use the term code switchigl R

._‘when J.ref’erring to’ this phenomenon _, Code switchirg is one of the
) V';many processes characteristic of learner language as it progesses,_'_’v_"'_

:' "‘,_"through various stages o’r‘ development Both code switching and some

i-Other kinds of‘ errors are now regarded by researchers in a pOSitive

, ,'light since they prov1de ev1dence that students are making progress

e -

41n their acqu131tion of‘ the setond language Desplte thls, Slnce‘-;ﬂz‘("

| ;StUdent sneech and writing did not on many occasmns resemble the R
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‘-‘.ffaccepted native-speaker norm, teachers felt that CUrrective measures
v‘”were in order. . The amount of’ error present in student communicatlon
B ';in French was attributed to two f‘actors by Teacher A and Teacher B )
:~_‘._The f‘irst of these factors was an unwillingness on the part of"
students to make a better effort toward improving and utilizing L
Both~teachers seemad—to; ‘—;

.‘_‘f —the ir—skiIISﬁn—the_schools“

\-AJ"

k‘,'_ ) '." ' j_‘_suggest that the maturity f—‘actor might have a- bearirg on behaviors

here The second factor was the inappropriateness of the school -
.:,;, . -:.i-' environment itself f‘or ’ encouraging maximum conmunication nd :
-‘interaction S Frerr:h A sense of‘ resig'\etion : about the N
R possibilities for modifying these factors pemeated the cormlents of‘

> .

."';;’the teachers 1nvolved in the research. »

'

The second major theme evolving f‘rom a comparative analy51s of‘ __,;f;_.':'
~...f.,,g-_he student/teacher interviex data concerns the curricular content':;_‘.
vv‘{‘::::::.","f the program. The Catch-word sumtarizirg student attitudes toward_':”_ )

] program content is 'boring P The cootent 1s seen as boring by

. ',.?’_students bemuse il. is repetitive and 1s comprised oﬂ the same sortsjl':ff | ‘
: of‘ activities From year to year.,l First on the list of’ boringi..

"?activities was’ language instruction i’ocus:.rg on grarmtar, fOllowe " by

Social - -Studies Students desired greater variety of’ activitiest 1 '1

':.within sub_]ect areas, as well as’.a’ wider choice of tq:ics or’ unitsjf'.

of StUdy’% Teaoher 'Vattlt“des "ith‘: reg‘ard fO course contentf‘.:' .

- paralleled to a certain degree those of their students GaJs and':r SRR

inadequacies were CJ.ted 1n various subJect ams, together with the
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"bloverall problem of lack of sufficient reference materials for
o teachers in French No comments were made by either teacher in the
_'-interview data to suggest that teaching approaches should be varied

in order to prevent\ tedium and loss of meaningful learning

'\"-.."j"opportunities.. An exploratipn of appropriate teaching approaches

speCi flC—f—tO —immer sion—would _._nevertheless_ seem_tc_constitute__ _ ) M;ﬁi

vitally important and fertile aiea of research for the future.-» '

™ R . . ~. T K -

-

" Resources in Fremch - . . E

A third common theme surfat:ing from the combined data lS the

issue of lack of suitable library resources at this level : All of

5

the twenty-one students interViewed claimed that they researched
projects part,ially orT . totally in English regardless of the language

of ‘instruction of the subject This necessitated the translation of o

e

roug'1 nctes frcm English to French in the preparation of the final

‘copy for the written report The quality and accuracy of French

suffered in- the composition process as ‘a result of this technique.

. . S,

meg to the evident lack of materials, students seemed to feel that

the French language was scmehow inadequate to express certain _" e
subgect~relatéd concepts and that French resource materials n l‘:""'_’
themselves were generally inferior 1n quality The deSire to. |
investigate and discover new thirgs may have been hampered because
of‘ the neceSSity for translation into French when conmunicatingu

findings.v; Teachers, too, were critical of the kinds and amount of

‘'~

resources available in different subject areas because of the:a_;’;,.-'-;' o

limiting effects on the presentational aspects of their teaching

b - Py ~‘ L _‘ - : o ._;,,l“;

’:‘

L pvedse
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&

- Teacher B'seemedto be sayingwthat audio'-vid.ual media were lacking
whioh could be used to increase student motlvation and interest
Teacher A seemed to be suggesting that a lack of" adequate teacher

- reference materials restricted teacher - preparation and planrung as
| well as instructional techniques used in the classroom Whateverb

the emphasis,_rboth_tead'\er comnents ant_ student comments indicate a

narrowing of both content, and approach in the classroom as a direct

result of the resource-problem perceived ‘at this level.

4

,The‘Socia'l Context of the Bilingual Program

Although students claimed that the most exc1t1ng aspect of the

bilingual program WAS their productive use of the second language in

‘,’,speech, we' have seen by examining the . 1nterv1ew data that student-

' communication 1n lFrench is restricted largely to formal classroom-""‘
settings whleh are teacher-directed The notion of '1dent1ty whichf..:
_binds students 1n a bilingual classroom together in a homogeneous:'.: '
| 'l..group ef‘fectively 1nhibits communication in French with other staf‘f‘
”-’vgjmembers who may also be French-speaking, as. well as w1th other

» students of French as ‘a second language '_ Student comments about‘
speaking 1n French also show that a desne f‘or authenticity or :

"f,',naturalness further 1nh1b1ts communication in Frer'ch with peers .Ln-f_v'

~ -moTe- unstructured settings . The f‘act that several students'_*_ SR

- f'\":‘f\mentloned the dif‘ficulty of makJ.ng themselves understood w1th peers'f{" -

.'__'when speaking “in-- French may 1nd1cate a certain mistrust‘ of one‘ -

Lo~

’ ’v-”.“another 'S competency in the language,'even though thlS has been

ldescribed prev1ously as "qu1te good"- "quite fluent".A _Fur_ther, the
_ i

s
I
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] 1nf‘luence of the peer group within the student body of a dual track

school such as the one represented in thls research suggests that

——————_-Fremh—to_classroom—settmgs . whl le_student s—_e xpressed»_‘some,

there 1s a 51gnlf1cant peer pressure to restrlct communication in

dissatisfact_lon wlth the blllngual ' school [ possibllltles‘ for free

»commu'nication in‘ French only one student out"«of' ‘.twenty-one. B

suggested that- the students themselves had sane msponsrblllty for

-

enhancmg pOSSlbllltlES through 1ncreased self-expressron 1n the

\ n

second language The general consensus among students §eemed to be

“that more choices ought  to. be made avallable, to them in the

/ .

i, llbrary,g in course optlons in .Fr,ench_ and i specral learnlng

activities such, as‘-‘exchan'ges or school trips.. A greater range of‘

d101ces would encourage more and- better conmunlcatlon 1n French..

The assumptlon underlylng the remarks'made by mese bllmgual"

students seems to ‘be. that -as’ "consu:ﬁers" of a p‘m%‘am, they are .

"acted upon" as opposed to belng "actors"‘ m thelr own rlght who. "

have self- niti atlng roles to play in expanding thelr communlcatlve

capat li-ies in_ French Thi‘s' supposrtlon' is worth further .

exploratlon, smce 1t may apply equally to students in the Engllsh‘

program and as such may prov1de a formatlve 1nfluence on the“

patterns of contemporary schoollng as we know and experlence them.

..

';j\

» Teacher corrments about the. soc1al context of a. blllngual program o

_ »f - in the class under study reflects ‘an’ awareness and to. some extent a

N resrgned acceptance of the prevalllng condltlons Whlle deplormg

E o

students' lack of ef‘f‘ort to make more and better _user o’f‘/ thelr_

e

.CQM’uni;catlve_ n,cap;abllfltles in 'French ootn Teacher A and Teacher B

) vseem_to'be saying that;_the-lod'cf_s'/discourag‘e change ow_lng to a somewhat



that people WJ.lI f.md the ea51est route

. . N . N

- : . . . . T IR .

hostlle envrronment ar'id the "laws of hunan nature" which s\Jggest

lable to them and pursue

that path uhtil deterrents of a suff' iently strong nature are put

%

~in theJ.r way 'S0 as to modify behavmr ~Teaoher B felt that by

112.

dlscouraglng 'communlcation in Engllsh during the Frenoh Language

Arts class through -some. form of negatlve relnforcenent he could

‘effectlvely J.ncrease the amount of comunlcatlon in the. second.

.rr<

'language. “This technlque appeared to be scmewhat effectlve, since

1

‘the French Language Arts class was. the one 1n which the greatest

amount of student ‘talk in Frerch was observed Teacher B also made
reference to the teachlng of culture 1n the classroom as a means to,

."-reklndle student 1nterest 1n conmunlcating more 1deas in French -
‘tbwever, he felt that the telllng approach was. an 1neffectual method' .
' of dealmg w1th concepts and 1deas whlch needed to be experlenced by

’ vlnd1v1duals 1n a v1v1d way in order to galn ‘an: understandlng of

-

‘them. F‘leld trlps, demonstratlons by resource persons, vrsitatlons

\

- and exdwanges were viswec as- much m0re benef‘1c1al 1n thls regard
.Teaober A 1nd1cated that the brllngual program in "a dual-traok
"_sdwool requrred a speclal place separate from the classrooms*-”‘

o themselves where French act1v1t1es could occur on a regular bas.15.

Ty

By provrdlng suoh a place, French would be extended beyond the- -

”:"academlc settlngs w1th whlch it had become most closely assoclated

L

X Teadner A also afflrmed the nece351ty for the development of'
blllrgual orogrammrng whloh went- beyond ~ academlc sub _]ects-_,_ to
'1n\cldde other types of subgect matter and act1v1t1es. The danger"in‘ :

‘relegatlng French 1nstruct10n to academlc core rsubJects alone meant

_dﬂat students tended to a55001ate “fun" act1v1t1es w1th Engllsh andg ' -

\\\ )



"hard \work"‘ _yith. French. Teacher A's suggestion echoes a remark .

made by one of the students in the interview sample. HoWever, .on a |

'more optimi‘stic no'te, both teacher part1c1pants seemed to mdicate

that as more and more appropriate resourc&s were developed 1n the

113,

" gy.
various subject areas, both students.and teachers would be able ‘to

‘make.use of a greater variety of inter_es,ti'rg topics to investigate.

" As ‘student interest ‘increac.,sed so attitudes and- effort were also

llkely to 1mprove, eventually resultlng in more: communlcatlon dn

French in blllngual schools. " As the populatlon of ‘the  bilingual

students w1th1n the dual- track school grew, _more . possibilities- forf"

.

meaningful peer 1nteract10ns in French would be posslble between _

- class groups at the same levels.r“.

The .,comments dlscussed in the student data, together' yith the

. more” general f‘indlngs of the pllot progect would seem to- suggest

th_at the "waltlng game" approach is "'an unadv1$able strategy to
ta‘ke.‘ By sh0v1ng our’ concerns about the soc1al cllmate in whlch

1mmerslon programs operate under the carpet we may ‘be. laylng the

"..groundwork f‘cr the demlse of the 1mnersmn approach or at the very "

least serlously delaylng pOSSlbllltles f‘or 1nprovement

b

The sunmary chapter which -follows describes the basrc'
’ characterlstlcs of the blllngual classroom 1rnpllcated in thls study,:

) ""l"ralses some crltlcal questlons pertment to a re—conceptuallzatlon

of‘ the 1mmer51on approach suggests some procedures for change 1n

—_—

the llght of the fmdlngs presented -and 1nd1cates areas for f’urther L

'research along the l1nes whlch thlS prellmlnary study has 1n1t1ated



| CHAPTER'V

“SUMMARYOF THE FINDINGS

\

. Introductoryfstatement a

The summary chapter of the present research study has been

’divided into five separate sections The first section returns to

"the original problem posed in chapter one and restates the issue in;ti‘

-the light of what has been discussed previously The second section. o

'v reoapltulates the methods employed to carry out the research and

’:Justlfies their appropriateness for the questions be1ng asked ‘The fit

’

-‘third sectlon summarizes the general characteristics of the';v

' bilingual classroom which served as the research site in thls“ *r.

' study The fourth section derives some important 1mplicat10ns for

o bilingual schooling arising from an analy31s of the 1nterv1ew data[‘v*

) obtained Finally, suggestions for further qualitative research i

: .vwithin the field of bilingual education are described 1n the fifth;d_,”‘

v and final section

Restatement.of'the;Problem s

| The b351c problem of the ‘research study was to cmscribe and_
'2 1nterpret students attitudes toward thelr learning experlences in a.

S1le =



®

\

1150,

particular French bilingual class 'at, the grade seven level o

Supplementary research questions followed logically as a consequence,lg .

l order in which they ‘were addressed during the investigation. First

: of this primary purpose. These questions are listed below in thei;"

- what was the nature of the day-by-day learning activities in the

- classroom under study? Second how did" these actiVities affectl.'

'“_ initial stage was to familiarize the researcher with the students asial,

patterns of communication between the students and the teachersﬁ
involved'> Third how did “the’ two groups View the languagef»

acqu151t10n process taking place in the classroom setting? Fourthf

student and teacher views on the language acquisition process’>

what Slmllarltle§ and differences emerged from a comparison ofy"

Finally, what research implications emerge for 'second language _J’;

teaching as’ a result of the portrait represented by the French

”l bilingual classroom in the research study’> i

* Recapitulation of Methodological“Approach

T
R velN

o

The methodology employed in the research study conSisted firstly »

of a two-week period of nonpartiCipant obServatiom in the classroom,ivj

f?i followed by lnleldual or small group interView seSSions with 0

students and indiVidual interView seSSions with the two classrobm; S

b g teachers._ The purpose of the classroom observational period An 1tS{__v;...

well as the materials ‘and actiVities implemented in the classroom
During this time the students themselves becane accustomed ‘to the c o

- researcher and her presence in their midst ' This was seen as v1talg °

~

o to the study because it helped develop an atmosphere_ of mutuality, ;



.confidence and trust between researcher and participants which was_

. '~.;essential to the success of the interviewing process. During ‘the

'focused more closely on the patterns of communication visible in the-

‘116,

o .second stage of the classroom observational period the researcherh -

_"Llabbmum_and the—instructional—procedures—used—by—the—teaehers-to" _

_felicit responses from ‘the . students. The researcher developed an. L

instrument called the Language Utilization Record, a copy of which..'.f

- ‘.;15 found in Appendix III, to record approximate amOunts of teacher B

> talk and student talk as well as the kinds and quantity of teacher'"‘

::‘QUestions ‘ The general patterns which emerged frqm the aCtiVltles-" -

vobserved -were compiled in the researcher S Journal and information‘-'
"gathered by . this method served as a- point of comparison for student.‘-_,.‘
| and teacher opinions expressed in the interview data The

,researcher s journal also contained descriptlve accounts of specific"_.:"“_g

: classroom events These accounts proved to be a valuable reference

students By referring to speczlfic clasSroom events the researcher;-,'-

when framing meaningful questions durJ.ng the interv1ew sessions w1th

| ‘.-fwas able to conduct the sessions 1n the narrative mode, based on the,_._"‘ .

~‘,re-telling of concrete experlences and thus to elicit specific'.f |

work in the school was completed the researcher re-organized and _'

a"‘--examp*les of what students meant by their comments _ After the’ field_ : o -

"f_‘:‘rewrote her journal into the Cbservational Record, a copy of which

-'is found 1n Appendix II.- The framework for the 1nterview sessions

_,refined prior to entering the research 31te in mid-October, l982

. '_-.Copies of the protocol materials developed for use wlth students and '

teachers are found 1n Appendices IV and v of this study

was developed durlng the pilot study 1n May and “June, 1982 then’_‘"'f: )
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Lnterview sessions with students took place during the month of

November at noon hour in the - counsellor [ office at school. Most

interviews 1asted From half to three-quarters of an hour. QJt of a

>~

total class population of thirty-two, twenty-one students were"
included—in—the*student—interview—sample———#éacher—interviews—took

place during the first week of December, one in the evening at the

researcher s home, the other after school in the teacher s

classr00m Teacher interviews lasted one hour in each case.. All5

- I :
N interviews ‘were transcribed verbatim except #%r those parts which~

ere 1naudible or which were considered unrelated to the bilingual

experience under study in the classroom. Both the transcription and o

: the researcher S interpretive summary of the interview content were ;

shown to student and teacher participants who then commented on the

§ accuracy of the recorded conversations as well as the interpretationt.ﬁ

~

given to these by the researcher : Participants made necessaryv'
corrections to details reported and stated whether they were 1n.

agreement with what was presented to. them._ All original documents ,

fronl the study have been conserved and are available for further.v

f;, examinatlon upon request

The researcher made several baSic assumptions with regard to the

methodology when conducting the study Firstly, she assumed thatf

the period of nonparticipant observation 1n the classroom would;'i 2

prov1de sufficlent data to answer the questions about the nature of ‘_'

-

learning activ1t1es 1n a: billngual classroom and the general patternsl;ﬁ;‘ﬁ

' of communication flowing from these\ Secondly, she asSumed that the

1nterv1ewing techniques would prov1de suffic1ent data to draw out‘h



.g»participants' views about the language acquisition process taking ‘T;
place in the classroom Thirdly, the researcher assumed that ‘a
fcomparative analysis of the student and teacher data would bring to
light similarities and differences of opinion about language
acquisition and ‘that major themes relevant to. bilingual schooling

”'could .be - derived from the comparative process ‘ Finally,.fthe
_ researcher assumed that an interpretive reading of generalized
'themes emerging from the interview data would be relevant to other ‘

A'individuals working in similar bilingual educational settings at the
fo‘same level By comparing prevailing classroan conditions described L
‘“in. this study with the aims of immerson/bilingual education L
llt‘generally, together with existing descriptions ff the immersion

‘,approach available in the literature, it was assumed that it might
'fﬁbe possible to suggest areas of research in need of further
| .exploration 1n the field of bilingual education L

K

M

Portrait of ‘a Grade Seven'FrenchvBilingualfclassroom T

The portrait of a grade seven bilingual classroom which emerges .

751from thiS study is one in which the process. of second language

[

‘ ffacquisition, formerly associated wrth aspects of affective, psycho-’

'rmotpr and cognitive experience, has been reduced in large part to a ;-'

L Vcognitively oriented experience, divided up along subject area lines

‘The focus of learning at the Junior High level is less experientially-
:based and more content-oriented and as such knowledge seems to be

regarded as a product as opposed to an on901ng process F'Students

4



'at this level seem to be less actively involved in t\heir own

,learning, a characteristic whioh may be related to attitudes about} _

program content and activities which are seen by them as boring and‘

repetitive As a result of these conditions, as well as an evident

;-,;—» .

'
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glack of .resources . for teadling and learning, .students' productive

| skills in the’ second language, speaking and writing, seem to be less_

f‘requentlcy engaged than teachers and administrators would suspect

- TEmphasis on the academic content of subject matters taught in French X

tends to leave out’ the very critical aspect of the relationship of

culture to- language in “the language aoquisition process By

' "comparing the unique perspectives which the French language brings ,"‘ '

to a study of any subject matter, and by contrasting these with “the

perspective . represented ', in the students' mother tongue, _th'e}

'S
humanistic benefits of ‘a bilingual education are made available to,

: 7
Apartic1pants.g The portrait of a bilingual classroom which has beeni

preénted 1n this research study tends to ignore the notion of .

'language as culture and as . such seems to discourage rather than .

'encourage self-reflection on the part of" students with regard ‘to the‘

R 'ways in which language as a symbol of culture shapes 1ndividuals

. "Implic'ations_of‘.'the Findings for Bil'ir'*gual- Teaching -

This section of‘ the summary chapter returns to the interv1ew -

‘ data to rev1ew the specific probIems raised by SUbJECtS and - to’ﬁ»

: suggest on- the basis of‘ these what 1mmed1ate procedural steps might;"._

be appropriate to modify the learning envxronment 1n the - Junior High
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bilingual'.clasSroom f A second: set 30f" considerations of a‘"morei-7" i

’ igeneral nature. also falls under the, heading of implications,

’»howeVer, these ideas are organized under another section entitled‘f11

'"Re-thinking the Immersion Approach" which is inoluded in Chapter. B

- v1 Reflections.«

s Turning first to the student data base, we find that "y loss ofi”

:words"{ a ”lack of vocabulary was mentioned as a maJor difficulty -

'5]’for learners involved in the acquisition of . French as a secondnl':

' .language This would suggest that the program,, as’ presently
struetured provides insufficient opportunities for students to-

':actualize the vocabulary they already know and to extend the use of’

-new vocabulary in conversational contexts A developmental thrustjf

;. toward a more integrated approach 4R core subjects taught in French

- together with more and better discussion-based actiVities -in class

i.could assist students 1n the improvement of their speaking skills],r5

J'I»and thereby increase fluency in the expreSSion of personal ideas asf-e

;well as their desire to do so

By

‘i'boredom" they experience in the French Language Arts class s

~lAttitudes toward the second language in general appeared to befi.'-'” g

ﬂ7adversely affected by what was conSidered by them to be - an -

A second problem raised by students in the data referred to the"_ IR

overwhelming emphaSis on grammar Since it is vital to retain ani '{};f“

w

o active student 1nterest in the French language as a- mirror of the-:{.f‘47“”

'*‘cultural perspective which it represents, a more varied approach to5f:{ S

" the teaching of French Language Arts seems to be recommendedi_- rf?fii'l

v*example, ‘an’ integration; of literature study with compOSition,f“,‘

reading comprehenSion, vocabulary study and grammar would seem to be 1 i,



preferable to an- approach where large blocks of time- are devoted to

one aspect of language study per se A variety of language‘.'

activities is particularly appropriate in light of the fact that the‘ E

literature on language acquisition and the developmental stages of' '

learner language (Corder, 1978 Krashen, l981), tells us the‘ .

.

:capable students 1n the class,
"j appear to be suff‘icrently

Q’

in concrete situations ‘is not generalizable to situations where._

student attention is not primarily focused on gz‘ammatical analy51s

The acqu151tlon of correct structures by learners 1s not affected by':_.

amounts of teacher repetitlon | and drill but rather by' the

o evolve slowly over time '
A thll‘d 1ssue raised 1n the student data was the pac1ng of‘"

‘1nstruction in French and in English classes Students -indicated

' developmental and 1ndiv,idualized stages of learner language which,' '

that a. slower pacmg in French class was necessary to allow for.'

"thlnking time" and comprehension -of teacher explanations. in the"‘

second language This af‘fected abllity groupings wlthin the class-'”, s

differently Abler students appeared to lose 1nterest because of- |

the repetition and the slow pacrg, th.ch was not as necessary for

them in the same degree as it wag

for slower students.. For the mostﬂV‘ o
the content of mstruction dld not‘v',_' e

_llenging and complex“l Possibilities'.'f'f:,

for enrlchment in the subJect areas were limlted by a- lack of' )

. motlvated students might help to keep them 1nterested _ Conversely,?

a: portf‘olio of reference sources in English collected for the small

»resoumes »Development Gf- a varlety of SUDDlementary reading‘.*:.”

resources and act1v1ties 1n French ’r‘or the most capable and hlghly'-';j”' .



number of weaker students, might serve to quicken their rate of"-
comprehension and ease frustration with dif‘ficulties, “The resources S
: accumulated in English might also be used by teachers when tutoring,

struggling students in. remedial sessions outside of‘ classroo:n, e

presentations L t»; o e : /

: to the topic at hand

Since the majority of students in this study were very insistent B .

knowing the equivalent English tems f‘or French vocabulary e

inu‘oduced An the Mathematics and Science areas, . a deliberate";‘
attempt to compare and contrast both sets of terms might be an?**?«

"~appropriate 1ntroductory exercrse to -a new um,t of‘ work - The'"'

approaoh taken should emphasize dif‘f‘erences 1n sound spelling,;:; g

sense and usage and ‘be accompanied by appropriate examples relevant;A B

Since students ref‘erred on many occasrons in the data to thei_ -

lack of library resources appropriate to their level of‘ mastery 1n-;”
| the second language and personal 1nterests, for use in free readingl. . s
and research, it. would seem 1mportant to continue the search f‘or s
o such materials, allocating generous sms of money for their‘:,

LN

aoqu131tion in school libraries 1n the future._ S

Wlth regard tc ' the 1ssue of 1ndiv1dual research projects-"];}

N
a551g1ed to students, 1t would appear from the data available that:_, '

students rely heav1ly on translation of notes from English to Frenchﬂ'v‘:‘.,

in the compos::.tion of written reports In order to avoid trus

approach.which max1mizes the p0551b111ty of error -as’ well as..ff"-

_ distancmg the learner from the French language 1tself teamers

' 'mlght find 1t effective to experlment w1th a variet)' Of guJ_ded_-'f",f:'-:zi_ R

writing exemises in their classes, superv1s.1ng the preparatlon of'_.
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\

‘,rough draftsL to ensure that students make use of as many correct

_ structures and vocabulary items as possrble to which they have been
//////’previously exposed in classroom work. Alternatively,- it may be |
I' .

appropriate to evaluate students' research on the basis o? more and

different kinds of oral reporting, an approach which would;involve .

more sharing of“informatron “and—which—would—draw"on—and—enhame——%—
students strengths in the speaking Sklll v_l o ' | |

. Ln an analysrs of the patterns of communication 1nherent in this
bilingual classroom, both students and teachers have indicated that

peer 1nteractions not mediated by the teacher generally take place

1n English.gt Students would seem to be utilizlng their second
language SklllS minimally 1n the scnool context a 51tuation whose .*
seriousness 1s augmented by the lack of speakihg opportunities k”-
outsrde the school.‘ Procedures for encouraging greater student ﬁfll;f ’

RRC communication in \the second language 1n school are therefore 1n

.‘:h urgent need of development The focus of such methods should be }::“vu
geared to enhancing the school environment whlch constltutes the
o, bilingual student ’ most srngle,, 1mportant and continuous contact o
'”.”1; wrth the language.. Opportunities for contact w1th a native speaker o
:i;fi community by means of v151ts or exchanges should not be 1gnored
srnce the enrichnent they prov1de cannot generally be obtained 1n
L l other ways.1 However,' not all students w1ll be able to take
L advantage ofvthese occasrons and the long term benefits accrued from j{"‘us
such experiences are hard to measure, (see Clenent Gardner, Snythe,:fi‘ o
1977 tamers and Deshaies l981) ow1ng to the complex web of factorsft
; 1nvolved JIl each 1nd1v1dual s experience.. It is’ more likely thatll’ o ,g;f
| daily contact with stlmulating act1v1t1es 1n French w1ll 1hcreasefi_,:l»'.xv

“l



“ student participation in the acqursition process, thereby creating & ' s
::higher level of commitment to the program Such actiVities might /}/
“i.take” the form of " a 'media club where video-tapes and slide/

#’

presentations could be produced based on school events, a literary

o ‘gu1ld where poems, plays and stories ‘could be read and presented in

fﬁ*r——‘dramat1Cf—srtuations,——a“—cineclub—~for them-showing-uof__short__French
'.Films, with discu531on following, a student newspaper, 27/3 radio
*‘statlon Some of the suggested act1v1t1es might take place in the
l'classroom, others might«'be organized as after—school act1v1t1es
The organization of these kinds of motivational activ1t1es is a slow
‘~?”and sometimes tedious process, but their introduction 1nto what
‘:_ seems” to be an otherw1se sterile second. language env1ronment, could
:Econceivably create much more ihteraction and activ1ty in French " In
.addition to initiatlng act1v1t1es for enrichlng the billngual school d ,
) fenvrronment, it might be adv1sable to designate a spec1al place 1n |
,;’{~the school where actlvities could oCcur exclu51vely 1n French o] “
.'“jthat students would then 1dent1fy the second language w1th a context -
. other than classrooms related to academic work N *'f A
Turning now to the teacher data base, 1mplicat10ns arlsing from
’ddthe remarks of the two part1c1pants relate almost exclu31vely to the
chontinued need for development of program materials and ancrllary
v:resources } Materials /are.vrequ1red for ’teacher research “and
8 E'preparation of lesson and unit plans, as well as for students 1n :

s terms of supplementary reading and researoh, There 1s a shortage of

Z‘afmulti—media resources 1n French for use as motivational technlques
'lsin 1ntroduc1ng new content and concepts to students In ‘order to P’ o

foster the development of necessary resources, teacher part1c1pants o , ™



in. the study felt that admlnlstrators should assume more of a

leadershlp role in co-ordlnatlng currlculum development prOJects.

JIf possible,_1t wa's‘ felt that a special group or commttee should be

125.

organlzed within . the” department of - second languages to undertake - ) N

‘:.ﬂﬁis.role. Tead1er partlclpants 1dent1f‘1ed two separate spheres of,

cur‘riculUm _development, one relatlng to the productlon of new

S

resources, ~-another concerned *with ‘the’ evaluatlon' of program

materlals presently 1n use 1n classrooms. .Thése teachers felt that*"

| -"currlculum development in the blllngual program could not be based".

¢ _.prlmarlly on the efforts of 1nd1v1duals worklng in 1solatlon in

thelr classrooms However creatlve such efforts mlght be, they

could not adequately serve the 1nterests and requrrements of alll

VR

number of students and teachers 1nvolved in: the blllngual program, =

bllrngual teachers, working ‘in a varlety of sohools at the same
\

grade level ‘ In order to best serve the - needs of the greatest,'

-

]

ef‘fectlgg currlculum plannl@g w0uld need to be carrled out in groq)

format 1nvolv1ng nY&;.dw dlscussmnfvuth all concerned partles

[V \

Another 1ssue regardmo currlc:ulum resources wa the need for
& : “ \ .

Tevision. of materlals pf:sently in use cOntaJ.nlng lex,lcal and

'-'-structural 'errors in- Fremh owlng to lnaCCUrate translation

Teachers recommended that rev151ons should 'be" undertaken ‘ byf -

. srmllar 3ub3ect areas and grade levels would ease the feellng of'

specrallsts in. the fleld in whrch the resources apply -

v

Isolatlonlsm in the classroom was an. mportant theme ralsed by?_-‘

oo

bobh teachers 1n the study,. From thelr comments it would appear

that mdre opportunltles for consulatlon w1th blllngual colleagues Ln"

. ."\' i -

" e
1

1solatlon,y promotef. 'dlscussmn of conmon problems and facrlltate a Lo




~m‘§intain a hlgw level of'fprodJctivity during such meetings,-

productive\ flow of ideas as to possible solutions. In order to

'1126‘

.

“available in the bllir\gual-'classroaﬁ‘.

SuggestiOns for- Further Research B :

condrtlons under whrch they ‘occur: ought to be as favorable as 7

possible. Class v1sitatlons and after school sess:Lons '_,are

'complicated 't_o ,‘arra‘nge and generally ‘too_ brief to address

effectlvely 1mportant 1ssues. Therefore, these teachers felt that

blllngual teachers in thel_r task of - developlng, revising.. and

L

The data obtalned frorn thlS research study have _proven relevant

:to a fuller understandlng of the. French bllrngual program in a

- ,students in the “Junior . H1g1, other qualltatlvely based studles could__

be attempted along. the lrnes 1nd1cated by the present research

| ‘Slame suggestlons for further studies are . llsted below.

| l .The study could be repllcated at another school at the same

- grade level 1o detemme whether' srze of. the school

' maracteristics  of 'student ' populatlon - _a_md factors | of_

"soc1o-econom1c status’ or cultural backgromd would have any

bearrng on the oplnrons expressed by the students

2. The study could be repllcated in grades elght ‘and  nine "'to'

.'more 1n-school professronal development days would be helpful to.r; :

- evaluating' -r‘esources to better the educational .opportunlt‘les B

- Junlor High Class at’ the grade seven level In drder to further our

;understandlng of  the. soc1al context and impact of the program on

detemune whether the maturlng process would srg'uflcantly alter o
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~

student perceptlons about the language acquisrtion process and

the blllngual program which fac111tates it.

127.

A full year 1nvestigation could be undertaken with regard to the .

iconceptual dlfficultles experlenced by blllngual students 1n a

--partlcular subject area such as Science, to determine whether.

vthe nature of dlfficultles changes w1th the toplc presented, or.t

,wlth the amount of exposure to the subJect area - ~‘v '

The ~preced1ng suggestlon about ‘conceptual d1fficolt1es of

v bllingual students in "a. particular subject ‘area. ‘ could, be" o

"-:extended to a comparatlve analysrs of dlfficultles encountered .

- by blllngual and non-bllingual students 1n the same subject area.,.

rand grade level In addltlon to “dlfflculty factors such as.

‘paclng of lnstruction, klnds of teacher act1v1t1es and studentl

"act1v1t1es, student achlevement on teacher made tests, ‘and S

- ouestlonlng technlques' of teachers could be compared and‘

contrasted in the two classrooms under 1nvestlgatlon

An exploratory study w1th Junlor ngh students could 1n1tlate~,*.

. dlfferent procedures desrgned to encourage g greater peer_

communicatlon in. French in school then test thElI effectlveness

uslng ouestlohnalres and 1n—depth .1nterv1ews to' determlnef

A].student reactlon to the procedures used
"An 1nvest1gatlon could be undertaken comparlng varlous error-
: correctrpn technloues of several blllngual teachers at one grade

“:level An analy51s of the effectlveness of procedures in use, i

"w1th recommenoatrons for_Aeffectlve classroom practlce could‘_

forlou,from such,a stbdy.‘



Each of the studies sUggested'- ‘above could provide bilingual ‘_ J

" educators "w“ith  more. ""nformation'- 'about the learning‘ conditions"

-L-prevalent in contemporary classrooms ~This data when reviewed in”

the ligﬁt of the general objectives for bilingual schooling, could"

+ point to necessary modifications for improvement of the teaching and

™

| : _}learning taking place within suoh classrooms



CHAPTER VI

o REFLECTIONS .

_ Introductor.y. Statement

This chapter, entitled "Reflections" is divided into two parts

The first section is written f‘rom the personal perspective of‘ the .

_.‘researcher and describes some of the problems she encountered 1n""‘ :

'undertaking the qualitative, naturalistic study which became this o L

o thes1s Ihe second section is an attempt to reflect on the nature I

o -'of the 1mmersmn/bilingual approach to language learning based onl?"'
t_»classroom observations as | well as’ what -has been wrltten 1n the_

'fjllxterature by way of a def‘inition of this approach

o, Undertaking a Classroom-Based Natur'alisti'c Study

S

At this po:mt I want to examine some of my misgivmgs and "

; problems which arose during vanous stages of‘ my research study It

HlS 1mportant to do this because ‘my analySis will reveal what I

s;.sought to accomplish m undertaking the study as. well as to alert

other researchers to the- kinds of 1ssues they may face when carrying._ DR

"_out their own inqu1r1es I have used the term "naturalistic"._;

' research in 1ts broadest sense, meaning ’r‘ield-based reseach\which

-129 - U
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~oceurs in a "natural" setting to which no outward modifications have .

: been made In thiSQ case the "natural" setting was a specific grade

'seven French bilingual classroom located in a dual-track school.-. My

reSearch emphasized——the—generation —of— hypotheses—about_what H’ was'

»like for students to experience a bilingual program in this context

rather than the testing of a particular theory OT clearly developed

.fposition on this issue RS wanted to understand the situation as‘g'

"completely as possible An order to present a}portrait of‘ life in ‘the -

: o
bilingual classroom under study ' _TheT.stre'_' 56

: faced in conducting the study are described chronologically from the -

'.{"if initiating stages to the presentational aspects of the report

..\. o

and issues which I._

The germ of this study grew .out of a, prolonged period of".v.'

"'reflection about the articulation of various stages of bJ.lingual-

: schooling during my teaching practice in the Lpper elementary‘

'grades After hav1ng settled onthe:- topic of students attitudes"'?""

toward their language acqu1sition process “in- the grade seven,_,

: ;_.bilingual program, the problem then arose as to how I could proceed

: to ‘answer such a question I had dec1ded upon a period of

‘-participant observation in a pre-selected classroom, together with :

,in-depth 1nterv1ewing techniques shapeo by ’ 'a}» pre—estab],ished"i‘

T framework ' ‘o_f v critical questions. ',.‘ However, f I experienced L

\. cons:.derable stress during the initlation of the progect relating to :

the general abstract nature of the question and the rather loosely B :

"b.:methods generate meaningful data suff1c1ent to answer the Troblem}

| ".structured methods I had chosen to 1nvestigate 1t wOuld such

posed? My, reading‘ of the literature on bilingual education had. B
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uncovered no'stUdies describing classroom'environments'in'anyfdepth,‘

131,

N

" nor any interview—based studies probing learners reactions to their ‘

- g,experiences ' Since I was convinced of the value of a study of this

nature for ‘a clearer definition of the immersion approach I""‘ ‘

| persisted with my original plan, bearing in mind that

: adaptation might be necessary on my part depending upon the school

"environment and the. individuals which I encountered there

~ The second set of concer S with which I had to cope related tor5~

3‘hthe problem of gaining and maintaining access to the research site -

l" I had first to convince School Board officials of the value of my"
‘-,study An order “to’ be granted permission to enter the school, then;

e persuade teacher participants of its importance as W31l hls“

A

: »_process involved a- series of conversations with the teachers in:

1'forder to come to an. understanding of ‘what was being sought and the"

kinds of co-operation which would be requested from them during the.ﬁ

o course of the study One of the major stresses which I experlencedgm”

: 3 .
' after hav1ng gained access to the research site was the crucial“,“

aspect of establishing a "right" relationship with the students

’The entire project hinged upon the challenge of being accepted by”~_ ‘:”fr

"f‘;attitudes toward me : would 51gn1ficantly affect the kind of data I,

"would be able to obtain 1n “the 1nterv1ewing sessions I found thatf

- them as a. trustworthy individual in the classroom, since’ student'ii

- it helped to introduce myself at the outset as a- university student L’

-.4'w1th some prev1ous teaching experience ‘ Thus,.I was someone w1th‘:,&

‘ first hand knowledge of - schools and classrooms, but who had no

v;evaluative or authoritative role 1n the present 51tuation During,'

"informal conversations with students before or between classes, 1t';13

A

-



Fr

132,

‘helped to talk '.a little bit about "my own interests and to vfind out

Iwhat students' interests were We: were on a f‘irst name basis during?_ '_

the field work, although it was harder for students to call me by my.
-first rame in the classroom setting than- it was during the interview.

' willingwess and interest. My solution to this problem was simple‘

sessions. Students were being asked to give Lp part of. their lunch

‘haur. to talk to me as well as to answer questions in class about .

',issue of reciprocity then became inportant for me as researcher.

;T what would students get in return for their cowoperation? I was

: diff‘iculty and reactions to activities taking place there. -'The_

keenly aware that some sort of incentive would increase their.

fbut effective I p,rovided homemade cookies at each student_ :

| 'interviewing session and for the entire class as a gesture of thanks L

- vthe classroom and the structure of the ongoing activities I had g'

”students IR N

,just prior “to my departure The popularity of this tactic -soon

'observation period These snapshots were' made available to: those '}

\desiring copies in the weeks that followed at a minimal cost Thus, '

’iv:_became widely known and the response was most enthusiastic' ‘{&In
'”iaddition to the cookies,- I had taken some photographs of the-"
’»v}students on a field trip in the early part of the participant -

these Simple procedures and 1ncreased familiarity over time helped."

,./

L A third set of concerns surfaced once the second stage of the,f'
__-_‘observation ,period was underway. At this time I was engaged in

.making detailed notes about the communication patterns prevalent in.

b

;;begun experiencing\ feelirgs of overload about the data collection

L -'to create an easy working relationship between myself and the-
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process How would I manage to organize all the notes and documents .

that were beginning tq, be accumulated in my journal? How was I to
}ext:ract the most sig':ificant piece of inf‘ormation at the right

}vmoment in an interview which would - trigger simificant reactions

from the students involved? . The continual pressure to do "good",
research was felt repeatedly at this point in the investigation ~
| Several strategies proved helpful in coping with these stresses
‘F'irstly, I re-af’firmed the importance of my study with f‘ellow.‘

graduate students in my. field and related my concerns about amount "

'and organization of‘ the data to. them They in turn asked procedural'

questions which stimulated my thinking on ways in which I could»

organize the information by categories I then experimented with"

""helpf‘ul strategy was to include as many students in ‘the sample as.

possible, to observe as many bilingual classes in all core subjeot

"-l.‘administrators and bilingual d n8n-bilingual teachers

during noon hour conversations and spare periods where discussmns '.

‘Lhdoubtedly, 1 did not obtain every possible piece of infomation

"_,g‘ varied to- respond accurately to the questions asked

vstudents and I f‘elt it important to acknowledge the time and ef‘fortsb.

LoD

Athese methods while continuing the collection process : Another A :

"lareas as could be arranged and to talk to as many resource persons_ -

on site as I could contact including the librarian, of’fice staff 7 )

nf‘rom the research site,‘but I feel oonvinced that the data base‘f-_..,\»

" which I gathered during- the period soent in school was suffiCiently.

The issue of reciprocity arose for teachers as well as for-', '

freely given by the two teacher participants to respond to my many

: questions ~In. -a sense my listening ear prov1ded one f‘orm of sharingz
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were held regarding the day-to-day management problems ‘with- the' o

bilingual program Secondly, on two or three occasions I provided_

/

supervisory assistance in the classroom when teachers were called ,

away for brief consultations on’ adninistrative matters. The teacher . B

‘interviews were originally soheduled to take place at my homef -

‘ vfollowing dinner However, this proved inconvenient for one teacher
owing to an unforeseen change of schedule “As a result one
- interview took place as planned and- the other occurred at the end of

the day in the teacher s classroom a f‘ew days later. o

~The. final ‘set of‘ concerns whlch' I encountered vhen conductingv -

the research study surfaced during the writing- stages. ,‘ I 'was'

'concerned about whether the data: would reflect negatively on the.‘ .

. participants as well as the need to preserve their anonymity. I had

"iconmitted myself‘ to preparing n - accurate and; thoroughﬁ'

v»representation of the learning sit&ation. Theref’ore honesty was - .of

paramount concern. ) In an attempt to avoid potential conf"licts in~_.

o 'interpretation, or- at the very least to- provide participants with--"

" fhe. opportunity to react ‘to my- interpretation of the situation, I~

a ,verified the content of conversations\\uth the respondents togexther e

'-w1d1 the 1nterpretations given to them. In view of the fact that‘_
some negative aspects of the classroom environment which surfaced
: »‘-during the research. study had also ‘been.. brought up 1n the pilot“."

- ‘_pro;|ect 1nterviews, I concluded that these aspects were not specific

to the teaohers and students 1nvolved in this study, but rather were

| generalized problems w1th imnersion classrooms at this level As -

"_such these problems required a’ careful discussmn in the f‘inal,‘ .

research study report .
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_ While I experienced many procedural problems during the course |
-of this study, I feel convinced that the insights I gained and the

,satisfaction I experienced during interactions with participants el

;hsdeeply enriched me as. a person and helped to’ advance my reflections -

",ohi ‘what f it means 7to teach d 'to learn“——in_“‘bilingual——"““————~

claSSrooms.,'_:f"' ST *;' 'g.-]‘e‘ .

o= thinking the Immersion Approachc”p”.v*"'

In the chapter on "Review of the Literature," immersion programs
have been defined as an intensive and functional approach to ::
'--language teaching , The functional approach focuses on "the

| communication of meaniggful content material th ugh the second @n'

;language (1n this case, French) Researchers such as - Stern (1978)
swain and Lapkin (1981) and others have suggested that the
dh.functional approach not only expands greatly the number of new
‘ situations in which the second language may be utllized .in the
:classroom,‘ but that it “also 1ncreases.:the genu1neness"’ of
"{communi‘atlve acts generated therein ow1ng to the switch in"focusi'
| _from language to’ communication » N
1 l A number of questlons may be raised with regard to thlS . -
E ‘definition of "functional" bearing 1n mind the characteristics of 7:;]f“
:the bilingual classroom which have come to 1ight 1n this study -

‘~First to what extent 1t 1s possible to. focus away from a consc1ous

'reflection on language 1n communication acts occurlng 1n a. language ‘

et,\'

other than the mother tongue’> Second,_ what are the recognizable



’ characteristics of a genuine communication act? Third since the
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f‘unctional aspects of imerSion teaching are incorporated into the

‘- study of other subject matters, what kinds of experiences should f“ L

\

immersion teachers organize in the teaching of these stbjects which'

<

would r‘oster genumeness"‘i’n—communicating?—“Fourth,—”what’personai: '

characteristics ought inmerSion teachers to possess in order to-‘j

effectively carry out their tasks’? This research seems to indicate :

that by Simply allowing for more exposure time to French through’

: inst.ruction in other subject areas, we do not necessaril.b create._‘_‘

‘ "genuineness" vfl-ing communication _ acts. Much more | is requ1red.i

I

beSides.‘ Practically speaking, imnersion or bilingual teachers have o
dual interests in their teaching practice' an attention to languager

teaching as’. well as an attention to the teaching of a body of

‘subject mat-ter 'content Both activ:Lties are in theory being carried L

attention to two qUite separate tasks af‘f‘ect the teaching practice -

out at one and the same time Is this in f‘act happening’> "I-bw does. o

of immersmn teaohers with regard to subject disciplines'> The*_;"'_fﬁ:-

present study seems to suggest that ‘a narrowing of‘ the range of_ j:‘f;

PR experiences open to students and teaohers is the\result of this dual.'-_]’r_

f‘ocus, and f‘urther, that neither task 1s addressed as’ adequately as‘--"ff"

[ could be expected in this context.

In a recent articIe entitled "Learner Language and Teacher'_'v S

Talk’ S Pit Corder makes a distinction between language teaohers‘-:'f-"

)

and other kinds of teachers in the f‘ollowing statement (Corder,

1978 p. 5) thus, teaching a language 1s a use of language to .

teacha use of language. o This sharply distingmshes language



L

teaching and learning from the teaching and learning of other school

g bsubjects " What notions about language iiself‘ are we communicating

| "when we attempt to do two jobs at once? It would appear that the

/representational aspects ' of language are.. glossed over in our,,_./ ‘

————attempts~—to comunicate_subject “content." We_may be short oha

-"'~our immersion or bilingual students when we teach Soc1al Studies or

h 'f'Science in French by means of translated materials particularly,»

| "*.because we ‘are. not reflecting the F'rench way pf looking at. thathyw s

;'subject but rather an English versmn of‘ the same concepts through'

o 'the vehicle of "Frerr:h " In this way, we are not communicating the»

' ;"_relationship which exists between language and the » world '-”ilt

'vvembodies h This laok is cruc1al Sihce it forms the essence of the

'relationship of language to culture, as pointed out by Carolyn-..“.___.\- .

i teadung

~v. et

'.Durham (1980, p._ 221), in: her recent article on foreign language' o

‘.This essential idea < that a. relationship eXists between IR

the exterior world . as’ we’ perceive it and the. linguistic
.. form "of our- thoughts and of our. culture .- ‘makes ‘of language
at one and the same time the ' mirror of a culture and its
‘:f-instrument of analySis anu creation SRR

s .;_-vIt would seem that the present structure of irrmersmn and bilingualf

“programs ‘as. we know them now does not adequately demonstrate to..::" i

":ny'students that language is culture Hence -the form of their knowing.v"”.'.'

in the second language is a superfmial knowing ' The blllngual.'f:--"-”

student s knowledge about the second language diff‘ers from that of‘l‘.'.""
'v.the FSL student only in terms of "amount" of language learned,,not .‘ SRR

in the quality of the student's relationship to that language '.oThe_:

.':‘L -



JJ’fact that bilingual students attitudes did not in general reflect a.

'"greater empathy for French oT respect for the culture it/represents

- provides -an indication of the superfiCial knowing which they have '

'<acquired \*

This brings us to ‘the pOlnt in our discussion where we must
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raise the question,‘“What does it mean to know a second language?"

lA sequel to t 's query follows directly from it which is,'"How are

'i_human beings 'tr'nsformed by their knowing of a second language?"i

ﬂMills F. Edgerton Jr has outlined two qualitatively different but |

v Vinterrelated kinds of knowing concerning language learning : His

"Vfgbnemarks are very Sigiificant for our”’argument ‘and - are quoted at

length below, (Edgerton, 1980, P 224)

' First. of - all, then; what I mean when I say that someone
 ™nows" French, ~for example, - is that in familiar

e vc1rcumstances he -or .shei. understands, peaks, reads and:
- [jwwrltes the ‘French language not only with ease but w1thout
q.:;consc10us ‘effort ‘and, most .importantly, that he or. she

" knows what native speakers mean by French words, what sorts

- of perceptions of | self and of. the surrounding world

- syntactical- choices ‘are used to - sigral; and what

- presuppositions  and implications each. of " the available'

L alternative ways of expreSSing "the same thing" entails

AP

'T“The’ results from.. the present research study obtained by

- ;observation and interv1ewing suggest that the immerSion approach is :

’“;effective in promoting the first or surface level kind of knOWing,

"'but that it has not been successful in prOViding students with deeper

'7"understanding of the second language as it relates to cultural .'-

- programs were originally deVised as a_ means of gaining greater '

understanding of" persons through language in an attempt to bridge the

e

-0 ""'i
} perspectives This is aﬁ’crUCial shortcoming, since* immerSion i,
tt
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"two solitudes" of the foundlng natlons 1n Canada The*tumanistic:'

(\ﬂ\\

individual transfonnation and growth "Knowing a second language

concerns related to knowmg a second language provlde the seeds f‘or.':

\

X
A

1'nt1mately and personally can ' enrlch casel’r‘-awareness and the .

A’L- A

dlffereht ways of 1nterpret1ng one s ‘own - culture as well as the.-

cultures of others arOund us Blllnguallsm offers the promlse of’

greater sp1r1tual freedom for the 1nd1v1dual through knowledge about

"A
hls formatlve roots and promotes a genume and profound respect for

other cultures through and by language The promse \Vthh' ‘

blllnguallsm holds out for 1nd1v1duals 1s unllkely to be reallzed by

v

mmersron or blllngual programs 11" the mmanlstlc klnd of knowlng-

descrlbedwabove is not reflected by the currlculum and py ‘the

pedagogy of classroom teachers We may raise. the questlon; ’"Does

the 1mme5510n approach in’ 1ts present form and- phllosophy represent

- ’

-~

-

1nterpretatlons' of thrs study at the Junlor ngh level saarn “to

'\_‘A\.

suggest that 1t does npt .

" Two - developments may be requ1red in lmersron programs in the

"future ' The flrst 1s the development of teachlng tech'uques th.ch'.

a h.manrstlc orlenta@lon to language acqu:.srtmn”" The flndings and -

create '_ Q level of actlve partrcrpatlon from learnersD

regardlng the1r 1nd1v1dual language acoursltlon process in school

¢

The secohd 1s ‘an 1ncr°ased attentlon on’ the part of teachers to the

. Jsemantlc field 5urround1ng the French words themselves 1h order trat

‘ srmllarltles and dl’r‘ferences oetween F‘rench words and Engllsh words

R may be more clearly represented to learners. In thlS way the student

o

may acqurre a flner sense of COﬂﬂOtathhS of French vocabulary For-'

the natlv_e _speak(,er.{' By comlng t0° an understandlng about dlfferences L

’ . . [



in expressive int 3 _\ the\language student can - galn an interest in

and respect - for the words themselves. As differences . are
) \

_comprehended their strangeness is erased and the words - become a

140,

‘ part of the learner and his knowledge of the world

There a/ls ‘a need | for bilingual . educators to clar]lfy the

llrgu1st1c, cultural and pedagoglcal goals 1nherent in the immersion

ﬁroach These goals must be corrmunlcated to the parents and

‘rstudents who will contmue to ccmmit their . time and energles to

'bll.mgual schoolmg. By clearly stating appropriate objectlves for /

/
larguage learners and by developing: prooedures to realize them

'effectlvely in classrooms, all partimpants ‘will ‘be informed both -

) about the very real strengths and the llmltatlons whlch apply to

1mmerslon programs. The kind’ of' knowledge necessary to develop such
~ob3ect1ves is aoqu1red through ‘a mutual showlng of perspectlves
‘ _between researchers and 'tieachers in a meanlngful dlalogue between

R

" theory and practlce.: ) ,' e IR '_ :



T ACTFL Foreign Language Series:

BIBL IOGRAPHY

" Ackerman, -Thomas J.’ ‘"Teacher Attitude, AptitUde and Motivation."' In

Foreign—tanguage-Education:—A
Reappraisal. - Skokie, Il1l.: National Textbook, Company, 1572,
Pp. 35 - 59. .. - e

TN
~,

Y

AibertagEducatidn. French as_a\Secdnd Language Handbdok,.l?BO.

——~—eem—m—==. Nine Year French Program Curriculum Guide, Grades 4 -
12, 1980 e T

,Allwrlght Rlchard L. "Problems in the Study of the Language
Teacher's Treatment .of Learner Error." In New Directions in -
Second Language Learning, Teaching and Bilingual Education.. _
Ed. Marina K. Burt and Heidi C Dulay. Washington: TESOL :
1975 pp. 96 - 109. o L e T .

:'Bain”'Bruee;'HPBilinguallsm and- Cdgnltlon;"waard a General- Theory."
In Bilingualism, Biculturalism .and Education.  Ed. Stephen T.

' Carey. Edmonton::: Unlver51ty of Alberta Press, 1974 pp ll9 -
28, | n o R

o~ -
- L

. -
L
&

. Balkan, Lew1s. Les Effets du blllngulsme francals-anglals SUr. les
aptltudes 1ntellectuelles. Bruxelles. Aamav, 1970.

n

- Beaulieu; JoceiyneLk'"La'RrébarationAdea enaeignants bilingues.";

- "Urpublished M.Ed. Thesis.__Tne uwiversity<0f'Alberta,,l989;

.Brutk M. and M. Swain.h “Research Conﬁerence on Imner51on Educatlon
. for the Majority Child: Introductlon." Canadlan Modern Language
_ Revlew, 32 No. 5 (1976) 490'j793;" : _ :

Cm - : -

S

-Clement R. FR C. uardner and’P‘C' Smy the: "Inter-Ethnic’ Contact :
‘ rAttltudlnal Conseqguences."  Canadian Journal of Behav1oural
fScrencev 9, ‘Nq‘ 3 (1977) 205 -ﬁ15

Clanent R. P C Smythe and R. C Gardner “Per51stence in Second
Language Study Motlvatlonal Considerations.™. Canadlan Modern"
Language Revlew,v3a No.. 4 (1978) 686 - 4. - P

R AT



. | L 142,

Corder, S Pit ‘ "Lamdag"é Leémer‘LahQuage;" "In New Frontiers-in
- Second Language Learning. . ‘Ed. John -H, . Schumann' ‘and Narcy
" Stenson. Rowley, Mass.: Newbury House Publishers, l97la 71 -
93 o R a ' _ .

1 e, "The Signlficance'of‘ Learner's Ermrs." In New . ‘
Frontiers in Second Language Learning. . Ed. John H. Schumann. and
. Nancy Stenson. Rowley, Mass.: Newbury House Publishers, 197a
90 - 9S5. C el : y

-__'_____-;'-__. “ Learner Language and Teacher. Talk Audio-Visual . -
Language Journal, No. 16 (1978), 5 -.13. B

R

Crawford Large, Llnda M. "RediIECtlng Second Language D.Jrrlcula° ,
~ Paulo Freire's Contribution.™, Foreign Language Annals, 14, l‘bs
4 and 5 (1981), 257 - 68. . | ‘ ‘ ‘ TR

.e

f Cummlns, J.\”‘ "Cognitive Factors Associated with the Attaiment' of’ -
Intermediate Levels of Bilingual Skills " Modern- Language
Journal,,él (l977) 3 -12. ' , ; S

‘ e e———, "The Cognltlve Development of Duldren in Blllngual Pro-
grams." Canadlan Vodern Larguage Rev1ew, 34 ‘No. -5 (1978) 855
- 83. . . . ] i e .

51’{'{’;:*\15". ST : ‘ . . ' a ‘

;'-.g.‘.;---.-"- "ngurstlc Interdependence and the Educatlonal Develop-
o . ment of Bllmgual Ojildren.\ Review of Educatlonal Research 18
= (1979) 222 - 1. SN .

w

Cummlns, J.o and M Gulutsan. "Some Effects Lf B:legual}.sm on: Cogu- '
" “tive Functioning.™’ Bilingualism, Biculturalism and- Educatior.-
‘Ed. Stephen T. Carey. Edmonton:: :University of Alberta Press,

o ".;197_41 PP 1,2.9. 38 T U
R Czrko, Gary "1, aha Wallace e Lambert;  "A French-English Schoal
vv.. .. -Exchange Program:. Feasibility and Effects on Attitudes and

v Motivation.™ L.anadian Noderny Larguage Rev:Lew, 32 No. 3. (1976).

- Cz:Lko Gary. A. , Wallaee '£. Lambert,’ “ind Richard Gutter. ."Fremch ™ ‘
' Immersion Programs and Studerits' Social Attituees: - A M.xltldlnen- -
. sional Investlgatlon. WOrkmg Paoers on’ alllrguallsm No. 19
- 11979, 13 - za.r S S et

Sa

/e e



143,

The French Review 54, - .

~Durham, Carolyn A. "Language as OJlture."

- No. 2 (1980), 219 - 24. _
: "‘Edgerton, Mills F. Jr.‘ "On Knowmg a Fore1g1 Language. 'f_ Modern
Language Journal, 65 (1980) 22 -27. - »

' "Social Factors ‘in Second Lan;uage Acqu151tion and

"Gardner, R. C'
In The Individual, Language - and Society in
Taylor 'and Marc-fdelard.

‘Bilinguality.™
Canada. - Ed. W.H.. Coons, Donald M.
Tremblay ' Ottawa. The [hnadian Counc11 November, 1977, 105 - -
62 . . . B RN

Gardner, R C.. and Wallace E. Lambert. Attitudes and mt'ivat.i'on”in'" .
~ Second _Language Learnlng- Rowley, Massachusetts: = Newbury
-,Ho.us,e,'l9,72._-.” - I e

’ &?rdner, R.C. ‘and.P.C. Smythe. “The Integrative Motive in Second
. Language- Acquisition.” In Bllirgualism, Biculturalism and Educa-
RS »tlon.j Ed. Stephen T. Carey. Edmonton. _' thTrersity of Alberta‘
'Press, 197a\ 3 -46. - e | |

\btlvatlonal Cons1dera- =

'--74?'--"7-?. "Second Lar'guage Acqu1s:.t10n. e
tions."  In ailmgualist ‘Biculturalism . and Education. - Ed. RERIAS
_tStephen T. Carey. - Edmonton: UnlveI‘SJ.ty of Alberta Press, 1974 TRel
WAL F 30 . R

8 L L |
"Second Larlguage R

- Gardner,' R.C.,.P.C.: Smythe, and’ L Gllksman. BRI
s A Social PSymologlcaT“Perspectlve. - Canadian Modern” - LR

~'Learning:
. .. Language Review, - 32, No. 3“ c(l9,76) 198 - 213
. : o : ‘. ' -' S ~-_5"
enesee, Fo "The Sultablllty of Inmersmn Prograns for All i
J O"llldren- " Canadlan Modern Larguagg Review, 32, No a (1975)
S "-‘-.-"-'--?- "Second Larguage Learning and Larguage Attltudes ",.__ e
LR Morking Papers on’ Blhngglism, No..- 16 1978),: 20 - R

The DlSCOVEIy of Grounded R
Chlcago Aldlne_' R

| - Glaser, Barney G and Anselm L. Strauss..
Theory: _Strategies of CualJ.tatlve Research.__.

Pubhshmg Company, I967.,

'Gorden,' Raymond'l. Interv1ew1n1 Strategy, Ted'\nlques and Tactlcs. -
s l-ﬁmewood Lllln01s. The Dorsey Press, J.975 T L



L _GumperzHJ 3 "Sociolinguistics and Comnunication in Small_ Groups "

144,

‘ GJiora, Alexander Z., Robert C.L. Brannon, and Cecelia Y. DJll .
"Empathy and Second Language Learning." Language Learni e
Journal of Ppplied l_inListics, 22, No l Zl972§ lll -_30. .

- In Socioli@istics Ed. ~ J.B: . Pride and ~hnet Holmes. |
- Middlesex: - Pe{guin Books Ltd‘, 1972, 203 - 24, T

.,GJnt'e'mann,‘ Gail' "‘L"ear'n'ing OJtcome's ina La'nguage Classroom.‘ CIn
ACTFL Foreigw La ua e Education Series: Action for the 80's. - _—
§<okie, I_ll l TextBook Company, 1981, pp 97 - 128. ) =

‘ 'Harﬁers, Josiane, F. and Denise Deshaies., "Les Contacts inter- ,

~ethniques:  ‘qu est-ce qui-les rend efficaces?". In Compte. rendu »
‘du_collogue sur Les Mechanismes psycholgqiques ‘sous-facents 3 .

- 1'apprentissage d'une-langue seconde. Quebec: Centre Inter-
national de Recherche sur le Billngulsme, 1981, 15 - 27 o

feugen, .f "Dialect Language Natlon "I Sociolinguistics Ed
-+ J.B. Pride and Jane Holmes Mlddlesex Penguin Books Ltd
72, 92 - 1Il.- a7 .

) '”Higgs, Théodore V. and Ray Clifford:  "The Push Toward. Comunica- *

“tion.® In ACTFL. Foreignytanguage Series: -Curriculum, - =, - =
Conpetence and. the. .Foreign . La[guage Teacher. .Skokie, I11.: -
Natmnal Textbook Company, 1982 5789, S

e "Hyman, Herbert H., et al.. Interv:Lewmg in Social Research Chicago

: ) ﬂ/

- The. thversrcy of Chicago Press, 1954 1975.-_

, ¥ <p.~ e ,- g L

R Hymes, ‘D'.H‘. "'0'1 Comunicati'\}e Oo'npetence.l"ﬁ, 'In -S'ociolirgui‘sticsf.v L

~ Edw 3:B. .Pride and Janet Holmes. ‘Middlesex: . Penguin Books S
Ltd 3 1972 269 - 93 S T

»" o . ; 8 - L . X . \-

.‘\',

Kagan, Jerome and Rooert Coles, (Ed ) "l"vi'elv'e to Sixteen: Early
L Adolescence.: bew York W.W. Norton and Company, 1972 T

"'Krashen, Stephen Second Larguage A:qUJ.sitlon ‘and’ Second Larguage
Learnigg Oiford Frrgamon Press, l98I._ o

‘ol

- Lambert Wallace E i Soc1al Psymology of Blllrguallsm'" rJournal" ;
. of Social Issues, 23, “No. 2 (1967) 91 - 109 . . L




145,

,.Lambert Wallace E. and G. Richard Tucker Bilitgual Education of
' Children: The St. Lambert Experiment. Rowley, Massachusetts
Newbury House Publishers, 1972. _ -

A

~

- '.Lange, Dale L. " "The Problem of Articulation " ACTFL Foreim

Language-Series:—_Curricilum,— etence_and-the Fo
.Skokle, Ill.: National v'T_ex,tbo_o__

L Lapkin, c. M. Andrew, 8. Hardley, M. Swain, and J.. Kamin.

.4’_C0npany ,- i

- "The. Immersion Centre and ‘the Dual Track Schools: - A Study of -
the. Relationship Between School Environment and Achievement in-a . o o

French -Immersion Program " Canadian Journal -of Education, 6,

(1981) 68 - 9d

" Long, Michael J. ""Inside the'Black Box': Methodological Issues in

Classroom Research on Language Learning." Language Learning: A~ o

Journal of_ Applied Ligguistics, 30, No. 1 (1980), 1-- 42
. . . .:'ﬁ ‘\" "-

MacNab', G.'L" "Who L'hooses Primary-Entry In'mersion and vmat 1t Means
.~ ‘to the - English Stream."  Research Report - 78-11., - Ottawa: -

Research Centre, The Ottawa Board of. Education, 1978 o

K :!, .

*MoEad"uern, William. ' "Parental De01sion for French Immersion. A Look -

at Some Influencmg Factors." - Canadian Modern Language Review,
L ?6 “No .2 (1980), 238 - 46. - - - ,

'*‘;’..;":Merleau-Ponty, Maurice Phenomenology of .Pérception. ,Trans.."coli_n
lSnith. London FbutIedge and. Kegan Paul I962.v o

- '.-'--:-4)-?-.‘ Consciousness and the chu1sition of Larm.lage Trans

‘Hugh " J. Stlverman. - Evanston Northwestern Lhiversity Press,...f S

: Mltche'll John J Adolescent Psychology Tvojro‘nto:‘/ Holt 'Ri'_nehartf;_';:f__. )

and Winston of Canada Ltd. ’ l979.

;' ) MornSon, Frahces E' : "A Study of‘ the General Development of Children "

who Entered: a French Immersion:Program in 1971." Research Report

'78-04. - Ottawa: Research Centre, The. Ottawa Board of Education, L

oy

e

1_978. . v . - .o |_; ST o .



St 146.

f .

T '..'f; '
"The Classroom Interactiobof Qutstanding
Foreig'n Largy_gge Annals, 9, No. 2

Mosgowitz, Gertrude.
Forelgy. Language Teachers.
ot (1976) 13- s7-_~a
’ "Tonardsa Theory of‘ Lamuage Learning Ability "

ua e—LearnJ i—A— .:burnal—of Eplied—l_inguistics,—29,—No,—2———

‘o

Newfeld, Gerald G

- (_1' 805,‘ 227 - a2
Parkin, Michael ‘ "But Do They Speak French?" Research I%port 79—01 o
Dtt_a\ya Research Centre, The. Dttawa Board of E.ducation, 1979 '

R

"The Relevance of Inter-Larguage and Pidginization to : .
" Research -Report .81-07. - Dttawa, B

""" French . Immersion. Schooling "
Research Centre, The Ottawa Board o? Education, ~19a1

"l_inguistic and Commuriicat ive

," :), S : .
Paulston, Christina Bratt.
‘ Competence._'" TESD. QJarterly, 8 No. 4 (1974) 347 - 362

"Foreign Larguage Teaching and Bilingual" Educa-
Fore1g1 Language Annals, 13,~__ _

_ Fintzer, Robert k
.o tione Research Implications "
Sos (1980) 291 -300.0 . 0

Rabll, Albert Jr Merleau-PontL Existentialist of the Soc1al
. New York Columbia lhiversity Press, 1967 g _

WOrld
’An.' Experiment in -
..The Centre for .- 1

Conmunicative Co etence'
- Prilade lchi a:

Savigwon, Sandra J..v
Foreig1-Langu_age Tea «

( Curriculum Development Inc R 1972.
: A Look at’ Teacher

il "Dn the Dther Side of the Desk.
Attitudes and Motivation in Second Language Learning N
(1976) 295 = 302 SRR

Canadian mdern Languag Review, 32, No
'VStrate,-'

Sohatzman, Leonard and. Anselm L. Strauss
PR gies for a Natural Sociologx : Englewood Clif‘fs,
o Prentice—Hall Inc., 1973 T L

!

onild Development The HumanJ Cl:ltural and Educa-‘ ;
New :York: Harper and Row FUblishers, 1973 BRI

Smmidt w H D
tional Context.“ _

Fi'eld'Re"search':l - .
‘New  Jersey: =~ - -



Y

T 147

Selinker, L., M. Swain, and G Dumas. - MThe Interlanguage Hypothesis |

_Extended to Children." uage Learning A Jourpal of Applied
Li[guistics, 25, No 1l (I§755, 139 - 52 S S

- Sembaliuk Patricia Korpus. "PLpil Teacher Interac’\cion in. Lkrainian
Bilingual Classreoms." Unpublished M. Ed. 1hesis .

. The lhiversity of Alberta, 19‘79

» - ."

«_Stanutz, Spencer “The Teaching of French as a Second Lahguage in

Ot tawa.™ Canadian Modern Language Review, 31 No. 2 (1974), 142

"Stern, HoH. "Int:roduction.'.' ' BilingLﬂ Schooli[g Exggriegges in
Canada and the U'lited States Toronto ,O.I.S.E. Press,\l972

--_;;:;-;;;; "French Immersion in. Canada' Achievements and

Directions " ‘Canadian Modern: Language Review, 34, No.g 5 (1978), »

336".54 L S L

;---;----. "Larguage Research and the Classroom Practitioner "

(hnadian Modern Lang_gage Review, 34, No. 4 (1978), 680 - 87 AN

“_"--'----'----. "The r-ormal Functional Distinction in Larguage Pedagogy

~ A Conceptual Clarif‘ication.". Unpublished paper . presented at the :

. ~Fifth International Corgress of Applied Lingu1stics Nontreal
AJgust 2l - 26 l978 Sl

’ ":‘Stern, H. H and 'J.:'Cun"t'riins : "Larguage Teadung/Learning Research
A Canadian Perspec ive on Status and Directions." In ACTFL

Foreign Lang_u_a_ge - Education. Series: Action for’ 'the-'~80';'s-'.x j
-§l<okie,_ IIl __traHonaI Textbook C.ompany, l981 195- 248_.':_. Ce

.o

:; Swain, Merrill, Ed Bilingual Schooling Experiences in Canada and
- the lhited States. Toronto 70.1.S. E Press, l972. S

'__—--;--—----. "Frer'ch Immersion Programs Across Canada Research

.Findings." Canadian M:dern Languai Review,_ 31, No 2 (1974).',.

117 - 29. : - .
R AR ®

emdmaoiioll “Eng114F peaking Child + Early Frénch, Inmersion =

' Bilingual’ Child? Canadian Modern . Langyage Rev1ew, 33 ,N_o'.'z'

(1976),. 180 - 87

°



148.

8 '-'--—--”-—--‘. : "French Inmersion: Early, Late or Partial " Canadian

Modern Langygge Review, 34, hb 3 (1978), 577 - 85.

RIS "l_inguistic Expectations Core Exte'nded and Immersion
Programs." ' Canadian Modern Lar'guagg Review, 37 No. 3. (1981),‘

L Aa_5~'-'97,. .
' -;-;-;--4--. "Ti e and Timing in’ Bilingual Education." 'La 'ua e'
Learnin ng: - A Journal of Ppplied Linguistics, 31, No. .l ),
l - lS ‘ ; . _ o :

. . ' o ,. : : L
_s,wai'n', . ‘and Sharon Lapkin. ainngyal Education in r.htario-*"
B Decade of ‘Research. Ioronto Tbe Ministry oF Education, o
Owtario, .1_981. R ‘ o ‘ - R

Tarone, E;aine, Merrill Swain, and Ann Fathman. - "Some: L'i’r'ni'tatiOns 4
. to the Classroom Applications of Current Second Language Acquisi-' .
tion Research." TESG. Quarterly, 10 (1976) 19 - 32. ‘ -

Tikunoff William J, and Beatrice A. Ward. . "Conducting Naturalistic
Ll Reseamh on' Teaohing. Some Procedural Considerations.™ Educa- - .
' tion and Urban Society, 12, Ng. 3 (1980), 263 =90, e

Ny Tucker, G. Rlchard Else Hanayan, and Fred H. Genesee. ‘"Aff‘ective,_ '

Cognitive and Social Factars in Second Language Acgquisition.” =
Canadian Modern Largugge Review, 32 No. (1976), 214 = 26.

v{gotsky, L.S: Though_t and'Langu_aggx Ed, and trans. Eugenia L
Hanfmann ~and Gertrude Vakar Cambridge, Massachusetts~- The .
MIT Press,l962 : S

o Werner, Walter and Peter Rothe. Doing School Et graphy

~ Edmonton, Alberta, Department of Secondary Education, Lhiversity'
- of Alberta, 1980. - : , . . :

Wilson, Stechen. . "The Use of‘ Ethnographic Ted'miques in Educational
Research." Review of Educational Research 47 No l (1977)
- 24‘5, ;—*65, - . . .

- Zigarmi D ~and: P. Zigarmi. ‘"The -E’sychological Stresses of Ethno- " C
aphic Research.™ Educational and Urban Society, 12, No. 3
980) 291_-.322, N o . _ . T




APPENDIX'E. . . =

PLLOT-PROJECT_PROTOCOL-MATERIALS -

PART A: GUIDING RESEARCH QUESTIONS .  STUDENT GROWP

;.“,Theme. QJEStiiOﬂS:“‘_“ . R r

' l'.f”' How do you- feel about*be" . rgual “French program”

2. . Wh)’ ‘30 YOU Waﬂt t0 lear refn : cond &nguage g?’ld become

P

3 Why do you \vant to. continue in the blllngual program next year”

quf"f.

4. Why do you want to, dr'op"wflq’f--the' bilingual program next ‘'year? B

N,
3

:f.mestlons re ‘the Student‘“s Env1rorment

Part A: School: Lt w_ :

: _l.' what activ.ltles do you do everyday 1n your classroom to help you o
"hléarn French° -L‘h"~ ? ;h" : ;f‘_ o ".ffff!g‘ » :.ev:%,y.
2. What are the dlfferent 51tuations in whlch you speak French 1n_‘[’1
o the classroom" | - | »"" - : |
_‘ 3 How do you learn about people from ot:her eyltural backgroundslln. o
o your classrbem” ‘ ' ‘
a 'What other subJects ane taught to you. in. French in school_"
besides French Language Arts° L o | 4
5. >what do you like about your dally classroom expenences” ‘. “
Lol _ _-.149 _ : :

T e




-]

midingae'seardn -Q.lestions " Student\Group ks ‘.PILD.T- FROECT

;6. What do you dislike about your daily classroom experiences?

7. Vhen does your classroom participate in French activities with -

225

. other classes" Which ones” When? | x,f

~ 150.

_to de. in French at night’? How—

- muth do you have to do on the average? o ".. AR ki b
Q.Jestions Ie. the Stuﬂ?nt's Environment

Part B Home

E '.l. Does someone: in your family speak Frenr:h’> 1 \ .

C 2. ,"-Do you have any contact with French-speaking people in your

7. Do you ever watch the French T V sr listen to the French radio? e

" 5. | Do you speak French to anyone 1r? your famlly at home”

._ .;»conmunity, in your prov1nce or 1n other parts of Canada?
3. Do you have any Qontact with French-speaking people 1n other
:Darts of‘ the world outside Canada” | o R
a Compare your parents knowledge of‘ French to your own In your
: -fopinion, do they know more French about the same amount or less

. \ R

~

' '6;.-»_? Do your parents help you with your homework in French” TR

If so when and what programs°

"'Questions re the Student's Personal Feellng_ )

1. wOuld you like to speak French wJ.th people you know outSide the'--‘,’»-

class]roomo L S /

2 WGuld y0u like to speak French with people you don't know_‘ :

s

ioh ) Sl g

outsrde the classroom" :




'G.iidingjrﬁesearor\ »mestions R .'_'Student Grdup, . PILOT PROJECT. -

3,

Do you ever have the feeling that you would like to av01d

|-
situations where you have to talk in. French? If so, when and
under what conditions” ’ _ B

4 r.

151.

___al_How_otten _do_you trv to find s:Ltuations where you will have a_ ’

; S.’

;11'5‘.

v _10.

_ in French

dwance to speak French?

wOuld you like to speak more often in French with people whose S

.

first language is French”

Describe your feelings when you talk to French-speaking people

T \"

Why do you thlnk _your parents want you to become bllingual" ‘
I-bw 1mportant 1s 1t to know about how other people of different
cultural backgrounds wlthin Canada live and work dally’?

What 1s the best way to learn *about how other people. from
different cultural backgrounds live? v-lj.}f' @ ':""

wOuld you like to participate in any actlv:Lties done in French

1n your neighborhood" '

12,

What do you . nbw know about French-speaklng Albertans" .
\mat do you know about French-Canadians lJ.v1ng 1n Alberta"
What do éou know about French-speaklng people from other parts

of the world who are now 11v1ng 1n Alberta° : ".» Lo

Do you like readlng storles, magazmes,' newspapers, etc., 1n

French?

~

How 1mportant do you thlnk 1t 1s to make friends w1th F nch-f S

et

L speaklng people when you are trying to learn their language’>

Do you dlscuss French-Engllsh re”lations 1n Canada at home” -

Do you dlSCUSS French Englrs !
o ‘.;* :"“‘«;

e L

ations 1n Canada in class” S



S

G.nding Research QJestlons o Student %r‘oup  PLLOT PROJECT -

18. .

: ‘teacher. 1n schoo l?
19,

20;1‘

Do you discuss Canadlan politlcs 1n your. class w1th youl;\,;{1

“Do you dlSCUSS Canadlan politlcs w1th your parents at home?

B2

in

22.

.2t

23..

244"

25.

26. -

‘would you speak tb them’ln French? ;~_;1-,J;;

| whole class? 1 - o :‘ L _ o 7; ¢
,How easr.ly can you 1ntroduce yourself‘ or a- frlend of." yours to
'another person in- French? Ll o

s

- you understand a quick reply well? i o

How easrly can. you glve dlrectlons to a local® store 1n French?

If" you were to movet to a. French speaklng part of‘ Canada, such
Y "9

'e;

'as Québec, how 1mportam§"would 1t be for you to acqu1re French?

'm\

y was spoken other tha‘n ,rench or Engllsh how 1mportant would 1t

" be for you to. learn the language of‘ the people there?

If there were Frenoh-speakrng f‘amllles 1n your nelghborhood

)

',How easrly can you ask drrectrons to a. store 1n French? Can .

. :

'If‘ you ‘were: to move to q "ther place where a dlf‘ferent language

Questlons‘re the Student's Relatlonshlps with Peers.’_ '} B AR

v. -.':;'v"l. ' Do you work w1th classmates on DI‘OJECtS together in French’> |

: “ ‘»_;_2,.;'_,wmle you are worklngS together on a DrOJECt in. French do you .
w.,-':.’.‘..:I.'Speak?to one another 1n French? _ ,. e o e e %
. BDo you rcorrect your classrnates when they‘ make mlstakes in ¢ ‘
- v. }.’French when they are speaklng or wrltlng? . ‘ 3
. 4. .‘.Do your classmates correct you when you make mlstﬁés 1n French

~ when .spe_a_klng orv“w'rltlng? : LT o “v



: 'I:»K AR o . ';‘ . . . r‘:\’"":" - ’ .].53.
' Quiding Resedrch Questions ..  Student Group  * . PILOT FROJECT
. o Lo PN N N . e .p

5. when do you talk about learning French“_t‘:‘o your ‘friends in the -

' ‘bilingual program” .
6. How many of your frlends are 1h.the French blllngual program-‘ ::'i
L r,u.most many, some, a few? -;' N | ’ B ‘ ' o _
T .w l-bw many of your frlends are m the regular Engllsh program' |
, - most,, many, some. a few” : & | |

i

. 8. Do you °st1d< together as friencs ;h the ollmgual program at

RN reces‘s, after school' mtra mural school teams, etc..

Q“ ‘ K * ' . : : ) . . o "
' Questlons re the Student s Relatlonshlp wrth the Teacher s
% 1, Do you enJoy bemg 1n your teacher S class” : .
Gatel : e
T w2 Do you have the opportu*u.ty m qlass to talk to your teacher
. u\-."-‘ o : ,..‘ ) . .
g about thmgs orher than. school” .
o _ Do you llke 9 ralk to your teacher aaout thlngs outsrde of
oy C AR 61
sdmol" Ve o Coo e S
P T ' P i . . . ST }Q»'
L o Al
o Nhen do you talK to your teacher aoout your oersonal,ﬁrnterests
A "',arrc other m§tters other thah school" -
,4;}:‘31 ‘ - - N s
S ~5.. Does your teamer teN you a00ut what he°or she llkes to do. 1h '
S ,-._' ét, > .. %
o : ‘,_vés‘,-"' ' .
_thlng uhusua&,\ as' a class group wlth your
.“' . Aﬂﬂ
--haye 'you- 'ever oartrcrpated m some
c B e .
:.i
R
| . wt "‘-%:A. ’M'I,
JSG 'L=/he* Wahos ‘jtoz w\gaeh talk no” .



GJid 7ng Research QJestions - Student Srove ‘PILOT.'F’ROJE'CT .
O ISP | '
‘Doés, your teacher vary the tone and expressmn in his/her voice -
S ..i/ . o ) \ ' i ) ot
\“’”7!1 yhg:n talking” e A o -
W ;ﬂﬂén wa‘_';he last tlme you gp_}oyed a humarous expenence wlthf .
' f'.?’ hy
\{w’p—,‘ X fellow student.s;m clgss’ Plehse describe the
e | S I
" S f ’v TR 'Al . "'»'."s:"!\l‘ . :«}I
S .‘ A



PART 8: GUIDING RESEARCH QUESTIONS  TEACHER GROWP  PILOT PROJECT

N . . . R —'/ . . . B g
Theme Questions: 74 . SN - -

155,

o

1 Please descrloe the vrelatlve level of competency whiﬁg the ..

2. How successful re the ' bilingual

1. How important is your role as a olllngual educator 1n the’

classfodm,.“as representative of' a particular language and(

=l Ty <

!st-uw;- wlat . Ve

".culture, for a grow of English-speazfng Canadlan students°

.1mplemented in helplng to create blllngual students, seen . from

) ‘3\

.your perspective’ '; Co ‘nq_;zlf:: f" .>"f" - L

',3; what have been your personal classroom. teachlng goals as relates

to your students and thelr pg}tlcular stengths and weaknesses

_ﬂthls past year’>

Q“

- )
ry N

QJestJ.ons re Self in Relation to Program

'L%w thelr age°)

A

I

majorlty of your students have been aole to achleve thls year

(i.e;r What are&they capable of communlcatlng orally, and? Iﬁ?.
' . O,

wrltten work, ulth a relatlve degree of fluency and maturlty for‘ '

. . e -
oot et
” -

. i'-'" o

2. Please descrloe the dlfferent types of communlcatron that go on'

"b -r-.w :

durlng your class (1 e Informal formal teacher—

o, : AL R

olrected student inltlated questlon and answer, etc )3.

programs '.asf presently s

C e V.(_'
. _."..F\
. 4 S

. vv-vw";' ;
R

Does one teac“ \CUlture' separately from language or as an y
“tEQIE‘ part Of EVEIY Frcﬂch.hanguage Arts class, wnere 1t fltsl.f
1]
'.-ﬂ~~lth Drescrlbep concedts or materlal' _f - {?,_’ G
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Q.lidirg Research Questions Teacher Group  PILOT PROJECT-:

4. Please describe briefly ‘some implementation strategies wthh.
you have - employed in the teaching of a subject matter in French_" '

recently (i. e Etudes Sociales, SCiences, Maths)

- 5. Ibow important are experiences in French involving contact with
other Francophones outside the- classroom to-your: students and f

their desire to learn French? If you have organized an? special

- ~

oo excursions this year, ‘or if you have plans to do so for nextkpdfff S
BN % R
2. year, please describe the generai dqtails of sueh experiences. R

,6;- How. meaningful is the present research on immerSion programs to

you both personally and professionally? (e.g.’ Canadian Nbdern‘ilﬁi

t%

Language ReView, etc ) l

\.+ 7. ‘“In your opinion, are the research findings on immerSion programsff

meaningful for the parents of the children in your ;:lass’> l

4

. A ) ' *
8. Why do YUU think the parents in the school community seeklség}-
bilingual education for their childreﬁ? L SRR

i In your opinion, which is more- important mastering the grammar.

of a second language first or developing oral communicationﬁif
_ skills° o :{: L # . fg‘- L "l',r
‘~;-lb; Can a student .be conSidered proficient(“in a second language;ﬁ~ o

before he/she is able to master the four skills? c Lfgw RN

"ll; Is contrastive analySis of Ll and L2 that lS to say French and

English useful in- bilingual classrooms, and if so under mhat'gf;

— C e

Wl cbndé;ions and in what teaching Situations° f@ . yiffl_f" .
w127 How closely are academic successﬁin FrengJ and motivation toyﬁ ,{7;
, continue ‘in the program linked in your experience of the:",;;_‘ii

-

program and its partiCipants to date’> l . -i_' T O i_ﬁ,'r



,"13.

......

illustrate and teach the content of‘ your program? H:w do you‘*‘».-

e e

"ﬂ'and program to prov1de f"or some typesr of‘ 1nd1vidualized_'»__f;_§

14.

.f ~‘~ \po--v,‘ .\h"’ SR e "_--,-,‘.. AR
«

. 157.

~
~

go—about obtaining—these materials? S S B

Is there an opportunity within the context of your classroomi' "

e

",1nd1v1duation useful to the acqursition of -r nch as a. second

‘language? . " - f,‘ S o .. - L A

d Qdec1de to use one as opposed to the other° Under,.whate;

-

What ;teohniques do you use’ for error correctron during class”‘“-

If you have more than one'- method or approach when do you

cucumstances” R

'-Questiibns Te School/tbme Conmunication Link

‘:‘:.‘ l

' H:w oftenbaﬁd{onder\’uhat conoitlo.

",learning? How do you integrate this into the whole? Is

i-bw 1mportant 15 parent mvolvement in the bilingual program” s S

o In what ways have the parents at your school been 1nvolved with _-_;"

IR

'_'Aﬂeducational actrvrties f‘or Bilingual students this year° i

. '_':_tiave you communicated your PERSONAL classroom goals (agenda)"

."

- ot a
'.*.and methods?:o the parents of‘ your students this year”

3

o o

R

"'Qgeherar;y speakin .nav'e.‘ '

. Do you know‘g?:‘f""‘;any ways 1n wnich the parents of your pupils .

YOU commmicaueo wim tne parents & xgufbxstuoents tnis ¢ear”
B FOR ; 4IRS . . R
ek ;; . WAl e R ’

.. o

g Vs
ST

FO T vy

‘i;.vﬁ.entourage bhe. qudy of f’rench as a second language d_“i
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Noe ]

TeaCher'Group

:'-;'éUiding_Research Questions ,1”‘:

Questions Relat;ggﬁto Student/Teacher Relationships

1.

How do y0u attempt to create\situations of authentic communica-.a-

',.“u . E
-~ - _'.'\I‘-r‘

'.‘you were mlSSlng the boat with your students, W::"

:~;K

| you were. communicating WELL with your students

{i Please describe a situation in class where you e

',‘tion in_tbe_classroom? SRR

. How do you attempt to. create Situations of authentic communica-- ;

tion between groups of students in your class? -

y:How do you' modify your speech (if at all) in French to meet the
‘_~comprehensive needs of your students when teaching? R

..Please describe the way 1n which your speech and manner of'.:U

=

e

communication in English differs from your speech and manner inv'“

“;French (1f at all)

1

s

"Please descrlbe a situation in class where you really felt that

¥

Er4
Ty E14

:‘communicating poorly with them (conditions, context etc )

. "‘.’1 .

year 5. class differ from your last year s experience° If you7

f*fthen make comparisons between them

'7‘»., s" s
‘-,r.’.,_ﬂ‘

-
Lo S ,' IR S B 'u o
. . L . caY

.ly felt thatf

you were-~;a

tbw does the relationship which you t'ave developed with this‘ o

]'hawg‘ several groups at’ the level, please brieflyf7i

".French° How much hod’often, wnen, etc.? ‘jc;‘f*%-:f5{;ﬂ';£f¥5*.‘“*~'

[

. s .V g
. YA
ok
: ot

.v'Do you use humour when commun}cating with your students 1nf”'zf(‘;\;;

-;characterize the relationship which y0u enJoy with each one,[ff-éWil
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-, w

e. ».uPART C: GUIDING RESZARCH oussrrous -/ PARENT (ROLP  PILOT FROJCT .

[P — i K ) ) . o -

° 'Theme'ﬂuestionsibf

- 1l."How importaﬂu 15 the acquisition of French aS‘a—second language

' 'in (hnada today?

yt. T

3 '-;What are your reasons for haying your '»lSOn1 or' daughter'f'
articipate 1n the bilingual program in Edmonton now? :
‘ ) 3. :f.my will you encourage your child to continue in the progral’n? ’

LR

. <t
;e
r,c A e

Why will you encourage your child to drop out of the program? o

- . .-"i tan c ‘ . " o B
—_ te L e . . . R A - . . N L -

Guestions re Parents E‘hcouraging Role at

B £3
i,

"l.‘,‘:_,,Does your child talk to you about language learning ag&vrt‘les
e which take place J.n the classroom? A, '; _' _
S ) Do you- have- any knowledge of French? -.If‘_rso',»{ how, mu‘_ch‘:"".a'»lo:t‘,;a
| ’.,lmedium amount little or none? e e

Bl Pleasa descrlbe your experiences 1n.f'_thej._,pa's'_t' _relating to

e gflearm.ng French e o

o atbw do y0u feel about those learning experlences now? ;'- - o o
& o -
5. ;'l-bw effecti\’/’e J.S the bilingual program your child is presently

,‘enrolled in as a vehicle for learnmg French as -a- second s ~.
| language’> | '
6 '-‘Do you have French—speaking Canadlans among your frlends,‘elther |

Bt
Ets

.’in-provmce or.-out«pf-pro\/irce?‘ - ot

\~7‘A ,

i g _
G

7 .,.Do you have any French—speaki'ng frrends f‘rom out51de of- Canada?

azt



8 Do you think that it is important toc speak the language of the

majority group when living and working in another country?

S .
B

; di-n ,_ Research Questions-'. . Par_ént Groug" . PILOT FROJECT

. 160.

~.'\0‘
»

as Québec wogd you feel it important to speak the langauge of‘

O

the majority grOLp when - livfng working there?

,r»_-
S

lO Do you ’Wtch French T V or, listen to the French radio with

o - your children when at- home? '

-~

~

French?

ohildren and your sppuse, when at: home?

J

“ v the stud.y of French in your home?

: -;_14. Do you encourage your children to use French outside of‘ the

P

.\~

classroom° o
)".‘i’ ’

f ,ou—were—to move—to a French-speaking part of Camda,_such

llv. Do you have kndirledge of another language besides English and O
‘ ;"12 Do you use this third language with your spouse? With your, .-

13. In what ways do you encourage your son or daughter to pursue .

l Do you have any contacts with cultural grOLps other than

'f'__"‘_J._-.'7'ff__:From yoUI' perspective what skills does your Chlld S te ‘her

- ;é_f"ﬁ'_intellectual and soc1al advantages’> ' Why"

xEnglJ.sh Canadian or French Canadian groups in Edmonton” ‘

e 16 Do you discuss French Engli,sh relations within Canada with your

o dwildren at home”

. '( N
'qemploy with his/her students to effectively communicat

L _French language and cUlture?

- .;'1'8;_:“Do you feel that the ability to speak French has cultura'l

~

A R
Y

'-programs are likely to lose their »'Eng _'fish Canadian 1dentity’>

the

: 11.59"..»;00 you feel that children educatedwin_Frer'ch inmersion/bilingual



GJidin;LFbsearch'Q.JestiSns:, Parent Growp PILOT PROECT
| 20. Do you feel - that a. person has more and better employment
| ‘ opportunities if he is fluent in French and English?
— 217 Do you f‘eel—that—your“child—wil-l—need parental—help—te—succeed
3 ) i‘:; the French bi—lingual pmgram? ‘ ' ) |
: :‘22.‘_ Do you feel that your child will be able eventually as a result
n of ‘the Fnench irrmersion/bilingual program to speak French
| f’luently" | IR
. QJestions re Home-School Comnunity Link S u‘
" 1. Pow often and on what occasions (times of the year) do you
.‘ communicate with your child's teacher? j' | »f : A .
L2 wa, when and in: what forms do you receive information about e
‘HVF'- class act1v1t1es? | S : | : » :
A B 3 How m‘n do you know about the class goals /our child's teacher .
: has set with respect to the acqu1sition of French” S '_ o /
<:%i;fé Are\you satisfied with the amount and quality of information T

. 71) ,(’"‘i’«q?

;.55

o f‘ effectively teach 1n “au ‘French bilingual program’?

. TR .
- ,;, which you are receivingufrom your child s classroom teacher”

i-eve you been made aw/aﬂaf the l;terature 0n mmersion RN

Q

programs 1n Canada . by your/ child's teacher or by school

o

adminis tra tor s’P

What ar‘§ the teadung skills necessary, 1n your opinion, to

-

161.
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diiding Research Questions. ~ Parent Group .~ PILOT FROJECT -

: @esfions Relating to French and ’the Com_nunit)'f-_u(_l?arent'-fl?erent lnter-: o

‘actions)

i l;bw muohf do you knoe_abodt;the;reee,arc,h_d.pne;in" ’E‘:arada.'o‘n French"‘f" "
inmersion and bilingual programs? | | . | N

2 E t-hve you ever had ‘any contact with the organization "Car‘adlan‘i . _

7 | h 'Parents for French?" IR | L

'. 3 kDo you- communicate with other | parents about “'the 'hilingdal‘ -

‘ “program as it 1is Tun i& your school? | A _' » _'

. 4 ""Do you visit French-speaking parts of, Canada with your children? ';::-:'j_fj-‘,;’ |
5 Have you enrolled your child in any suumer canp activities run \

.1n French in the Edmonton area or elsewhere? S ; .
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" THE OBSERVATIONAL RECORD

: vrntroduétibn'”"'fﬂA_ ST e

oo

_ The classroom under study has thlrty-two grade seven puplls
‘.'Eleven of the students are boys,_the rest are girlsf Almost all
.‘\students have oé&g enrolled in the blllngual French program srnce-

::klndergarten. Less than half the students live wrthln the schooll

‘”boundary The rest are scattered throughout the Western portlon of7:§ﬁff; W

| “fthe city Consequently, a umber of them would have transferred:{ R
""from other elementary schools where the blllngual program wasv

'ofﬁered 1n order to. attend ngde seven at thls, school Thesg

7‘ students are the th1rd group to come straight through the 1nmersron/

"‘hftnbllingual program 1n the Edmonton PUbllc-school Jurisdrctlon srnce f:{-h"fﬁ
Ll RS “"l_ o o __rﬂ'_,f‘

) "'L'J.:

=y Descriptlon of Observatuonal Perlod ; ThT;'éﬁffb'jt g<f?“
k?UCtober 13 = October 29 e

‘lattem t;f tQ , SyntheSLZe i observationalrf"*'

,toﬁbe used as a’ basrs of -

S .

'-~”1nterpretatl°” for student cner 1nterv1ew tapes fThé*f_{ u

'set the stage

;J;’Iresearcher belleves that,”*”“' 1o a i'

f{ﬁw-,l p
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‘of .8 classroom situation. EqUipped with. a clear picture of thez5””

B _ characteristics of the teaching-learning situation Within which",

. partiCipantS"dwell,' we can come to a betteﬂ understanding and

kﬁ.::fiappreciation of the Significance of partiCipants'» thoughts and -
opinions about theinnexperiences. ‘( ."t\ A ‘> v"_v.‘h ‘;‘
. The record is lelded into several sections and .sub-sections.

;g;ﬁ e first major S ction describes the content of lessons observed:nh:p‘” o

"“"and is Sub- iVided into subject areas.. The second major section. . -

,,.gcontains a. more general school profile,‘ where matters such as?

e

‘ time—tabling, integration procedures, class Sizes, class population

H.and library facilities are discussed The schena of organization of

"-the observational record is laid out in the follow1ng manner:

‘ ,
2. S
8 AT

N
ol

‘“r}_%gecﬁibn'j{, School Profile !ﬁ

SECtion l Lessons Cbserved

I

£ ".:L\.;t A;LAFrench Language Arts ﬁ‘ |
R, “Tfféf TSoc1al Studies ;r“»'TJ’v
| 'i_C,a,Science _]l’;_f'"#i
T";.E.JkEnglish~Stream Lessons Ubserved

' -f_;iij;F:.psummary Statement Re Lesson Ubservations

‘ .

~

. #‘_

‘:"'iResearch Site Aﬁ

: "ffiC;{ﬁSchool Population » |
f;’:x vsﬁareakdown Class by Class - English/French

Lf,fnggéGeographic Location of Students Homes

-' «- :' E -:'Grade 77 Class Gr0upings (French ﬂand English)

e

7R ;;hif'FjA.f[PartiCipants of the Study (Students and TeachErs)

i

‘ZHStudents' Experience of Bilingual Program at the i":;wt“
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Sectlon 2 ' T‘ime-tabl'eﬁ lm.ror High Organlzatlon o

(cont d) 'G.’_lerary Fac1llt1es v
H. ,'Portralts of the Teachers | _
H' I ATeaohers' General Conments about the Program

-

| 16s.

o girls

Séction 1l - ."Lesson'si Eﬁserved;_. E

_A.' French LargLuage Arts :b

Between Dctober 13 and October 29 six French Language Artsv:_

»._classes were observed ‘.

'_mornlngs durlngm‘thre Mflrst perlod of the day whloh exter@ f‘rom 8 555'

All toak place on elther Wednesday or- Friday' S

. to.9: 35 a. m.,. One of the six lessons was - unable to be used for“-ri

‘."observatlonal purposes__owlng to vacc1natlons f‘or the grade seven» .
! . 0

class, th,

X

_P-there are many more glrls than boys 1n thls partlcular ;
'esson was_: abandoned and the boys played board games 1n_1

:'French durlng the perlod 1n questlon. : General content of other:'_-;f-:

lessons observed 1ncluded grammar exerc1ses, a dlctatlon, a- gulded‘ EE

v"'-;'wrltlng exemlse in the fom of 3, short composltlon, oral readmg, R

"vcomprehensmn and 11terary 1nterpretatlon, all based on a: short--

” passage., The teacher of French Language Arts appears to prefger

*-vhandllng language skllls by teachlng them ln dlscrete unlts '.,Le

L (bnte for four weeks, grammar for ’r‘our weeks, novel study for four’_

;weeks then baokf‘ to puoctuatlon and compos.ttlon f ThlS type o,f_f‘_'

.-, .

"ij"approach is'.‘ no’: doubt 1nfluenced by avallablllty of teachlng-.".

"'materlals as well as by personal ch01ce Granmar lessons taughtfi;l.l“

'-dealt w1th concepts such as the deflnlte, 1ndef1n1te and partltlveV

i —>

'~‘art1cles,‘ as well as recogntlon of conJugated verbs wlthln clauses,



.o .

o

as opposed to particrples used as adjectives.' Students have .seen o

' all of these concepts in previous years, yet did not appear to’ flnd

theﬁwork excessively easy Unce placed in a. 'grammatical frame of

l reference\{ students were able to ple up errors made by fellow

classmates at the board They reSponded to requests for«correctlon} ,:

from the teacher wrth enthusiasm and could by and large supply

reasons why correctlon was needed.j In spontaneous oral speech and ,

1n wrltten work the same cf?%rcal, anal?tlc skllls were absent and
I! \.‘“'.

" a large number af g@arlng errors could be observed - ThlS was

- e

perhaps owrhg to the .fact. that the demands of expression and

communrtation of the message took precedence over demands of grammar

I

and fonn In the case of the gu1ded writing exercrse, the teacher *j

o

had provided the students wlth a short vocabulary list- of words to

@

be used 1n a. creative comp031t10n the nlght before.‘ Some words :

. el
glven were. . "une forteresse" : "un chateau" and "glgantesque w,

..4"'

Studenbs were to ‘come’ to class'erm‘their rough draft, read At toa s

frlend and rev1se 1t carefully Another day Was glven to flnlsh

';ﬂz'after wh1d1 the students were to hand in. thelr -work.__ As : ,g“*"b .

P

!

aloudvto-me, at my,request ﬂral readrng was, rn almost‘a&l'cases -

’a;_expr6331ve and fluent rbwever,'bstudents '"readgmpver"' maJor

W, L 9;

grammatrcal and structural errors as 1f they were not there.' On onev: o

f'occa51on I was asked for some help in expressrng an 1dea 1n corrﬁbt

L3

French.i I made’a suggestlon, then 1nv1ted the student to check 1t

PR

e 1n the drctlonary Based on lessons and actlvrtles observed to -

b

¢

&/
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S S .
Lo ) . RN o gt Lo
'J'nv"da'te,~ there appeers  ic oe 'nucn *out ne. man'oulatmo of FIEnch ven
se s i L o o 4 . oo
strug.tures- eing o0, but ;itt;e oeve oomenr of a oeeper feelfing or
! N “"’ i B 4 A N *
1nst1nct for now 3 pertmclarv oea s exoressec -n tne Frencn way ,
: ..~,:4~. L, me - o AR
o Ihis 1m__ordmoal Y ‘a resu-t ' { ‘_-fact ‘that stuoents are not’ R
'f ;,d N ._J.’ ‘_‘ Qv' P LT B K] L~ ‘ . : P
e "1mmersed" AR the language _\n ,*he s’ame sense that French soeakers,...' "
ot c'o'mi,ng to cdmonton, 'woul*. oe 'flnmersed" i,n; ;nolrsn 1n Sucn a VR
N Y v . . . - -

' : o

a:§sohool Tt,%e general %atterr* cf 'communlcatlon ,in ._anouage Arts

g PO N

@tlasses .in French tenoec no‘ e; : :rlbar trte K‘al,ternatlng between
X . . 5’ . . M .,.‘.‘- 'k/\" L ,
e ‘teacher-questlon, stuoent 'resoonse, anc reacner correct on and/or e

T

N »clarg,f'.lcatlon.v Students sometlmes olsol'avec ’a'd\t 'no“en y' tc‘ shc T ' ;
ey PRI [
v . - i 1 - R . “' ¢ ‘
RS correctlons to . other : students answenng* teacher—lnltla’”' R
9'& L L " &“ j .
: SR,
questlons:ﬁ:m Pﬁs tendenr:y uas dlscourageo by the te?acher 1n an

attempt %to proceed lnwa mqre -%"rderly fashlon and to famh‘tége

I

- exd"lange of answers oh a 'nore' 1nd1vldual basrs.“whe‘n the blackoqard

5 was used as a means of correctlng studen 'swers, the "wa;,tlng ‘2'9’

. ap A

e time" between copxmg of, the student s answ‘er .O‘the DOard and its o, L

v' K

L - analy51s by the teacher and other student?was reguiarlg use*?i for ; .

[
. : - ,t.

soc1allzlng in Engllsh by 1nd1v1duals at thelr seats.; Often thlé‘

SRS : walting' tlme‘-"hung .heav1ly" in the class,' slov'ved dbwn_ the'.speed oﬁ S
. -.‘:‘_f . * R ’ ‘~ .‘ :- y ‘ R

1nteractlon and 1nstructlon, andsr'esultéd in a loss oF focus among ‘ )

some students. A large portlon of the lessons in. Langualge Arts ;{_

observed to date -has been taken up w1th COI‘I‘ECthﬂ. On one ‘nand, '-i'jf -

. “v‘.- e
. e *a . ‘-

thlS observatlon may be a re’Flectlon on ene teacher s 1nstruct1c‘?’hal

P v

s style and pI‘lOI‘btleS- On the other hand /jay be sympjjaomatlc of

A . ~

;‘Ethe way in’ whlch language is represented to learneps., In commentlng

RN

4.

Cen students patterns of errors in wrltten Frenctg;’ thls teacher made l -
REEANEASE several references to 'rules' “and7 the necessity df students for
R S ST AR DR T RN SR -

P . ¢
g Y ) S
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’ ! , SN B ‘3,% B \ .
) * £ ’ ' PR -6.5
. ",
" . » o R {» ’ ST . B
L memorlz@og these rules- ‘.s,rd‘e.r **:at t@ e ':rootzrn appl eg, miec‘

. studehts have 'he wpcr'}u*v :: x::la ~ *he mean 'g \c.‘ vvpcapularw o
[T ‘ ”);’ _ ‘_!‘:‘3&_ L. ‘\.- _‘r , N
1tems in® tnEl.L .ogbc wqms,- 1. JEAGRGanc on arﬁ ioea ct"odqcec, i _,a e

; .) " ». ,";;_'l“”:
adlng, I:hev '

"Dy 3. ..ack VO\.aDJ-a"V me" o
o ‘ " ‘ o 5

. “the %&dent moosas ta n's'qrt the Eng;lish-wOr:f :eauired cne teaches-,yf, s
' . - : . -~ . ""% "')

e

) ;has. a ~.:endencv 5 stot (AR ..orrmdmcatlm 'ang -ask: ne st.xdent o

struggle. .c Acome o wltﬁthe wolcf. If the stugent oe m_, ag»cress_ed,‘f
¥ . BT SR Tl L nE

ey onaol ::,, D’y ne mlssm; ’p‘tg/npntne*s areqca-le..

: \:, el .‘m'_ E - .
Sometimes me 1@1 la.L mlwrung&cator-‘-s adre "’c ple uc

ew

te s I .f_ -

-she left off lh tﬁe tnougnt At cthéi" %, lmes, che

A- : ».w PR i
L dlsappeared and r,he student stops Lalkgng Sometmes Th
o c N ., ! 6_"." EIR \, -

student‘ taaka‘a oyer the ’resoonsmllrty of; fmlsnmg 9! f“ the message
. 5 g* i : :
gand the orlglnator 1s neglected Students most @rus&trateyd oy,,, the

. .‘ .

"go stop—go" ”mteraotibn patterns were those wlth
Q J. e L

- aw lower legel pf 'capablllty 1an“rench | - '
“) “ '.I - -~ e i f’ R "\?i' £ ; .
: %l L e g
2 - 0. . . L . o R '
' B. .Social §@ges N T
"." 0:') v‘.“ s F‘: '_“.- ‘A_ . -‘ E . T . “.'A ‘.-“D s ~~ : . e "_ \ :.‘,“' "( “,I .
o Between October 13 and Dotober 29 flve Socral Studles leSSOns ?“ !
.-‘ "‘. . } ‘ - . ’l . ’ .
A were observed Tw@ of" these took place oh Wednesday n\ornlngs from ) " ‘ Pt
L ll Ol to ll Al Three todk place on Frlday mornlngs ’r‘rort):s 10: l9 to b
, . o ,
- \.’ lO 59 One of the flve lessons was cdlsrupted for a vaccmatlon .
cheok for the glrls._ No 1nstructlon todk place durlng thlS lessondm- :
o f ST AR TN /-
R The general theme under dlscussmn was Multloultﬁrallsm. Léa*tmng _ -
Ce resources were contalned 1nkthe K'anata ‘=K1t "Cultures 1n Canada-y
'-’fzprepared for thls leve'l Content of 1nd *dualéessons 1ncluded a .
ot o N T ° S
'T"'..-‘:-j'.dlscusmon of‘ the term "Ethnlc G%up," and ’Wha’c it meal'ht a test 1n S
e ‘ . R . - R SR R | ,:’:_ ‘ .
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nter‘aé:t-on Our}ng, ‘these lessons'

- crasse*s, ‘
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a.' genulnelylwrnterestgw wa.y. Qo The
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S ‘o ,.enos to cUt of."stgdena comnunrcatlon ome»%e mougnts oegln t,o

a.\“ e .
£ -'e. cetatral 1s$ue.' ) The@geacher appew to i%L.mp
ln and domnate the studentws messﬁ@; oefore ahe or she has timgm,o.., AR
fh : R o “:v o e T

organlze it” and " qt 'f'rollmg.,‘. ﬁrlodrcally, the teacher wasks a

‘ ]

skeo

WMV&E

Tag

ouestlon ﬁor which he has e SDElelC%SDOﬂS& *1n mlnd The question v

.
.

K

.1s’ glven ( -’G

1S e

room language

is g:reltera?ted unt:al"‘
o , A TR
The' extent to whicmte.ac_he
~ S 1.. o 'v },. . LR

ot <]

.dominaté‘**and control cla

mn context is® clearly underllned by R

w

in ,j:he second language/l

. v, ‘f e . - v r. S ,& . ’Q‘ .
e these observatlorfal experlences.' Interactlons between stdd!s-\nts at@
’thelr seats cbncernlng answers to homework guestlons took place for

‘ the most part in Engllsh Interactlon between pup1ls durlng the C

N ) - e . . ) o I
gr?up work seSs;on on graphs and ethnlc populatlons also took place

S /"}:' 5 P

malnly in- Engllsh Students always asked 'questlons of thelr teacher

U in French no maiter whether they were rela’ted to subjéct‘content

¢-.

a . . 'y

or other unrelated 1ssues. When beglnnlng

most puplls dlsplayed a hlgh

classroom organlzatlon,

to organlze themselves for research

dea?‘ee of conf“usmn and frustratlon as to how they should proceed

)

e . . . P
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SIS e T ", ' . . o
. % They w%md not to know. ,’\ow to organize& thezﬁeives ahar sbugnt DR
».“4'». L . o

strdcture fmm other ciass"‘-ates and ‘“om 'he 'eacher. o,

e

e AT -g.

.~ _.t. Science .essons kserved . .o T :
\ . . N ’ o . . e P ) ,"\ o & L

o 0 L - g T

y v

u
-y :
e e a R

Seven° SCience classe's' -ere ooserved :Jet-een ' &:'obe l} and “
o e P A

R Ottober 49» the r'iass consisted of" s fieid trip» to ooserve a beaver :

- habitat at mlt*em“d Grcek. ‘. 'his “?‘CJISIQ” g»wk Dlace an Friday, ‘_ e

?‘“_‘_ . Sy, N ».“. . . N .

&:td“ber LS, from noon to 3 p m. Another class on. Fnday, Dctober 29
H HI A RN 5

'_"a.'\; was"&rdoperative from point of view vof mstrucn n, due to‘“a

o,

37fto 10: 17 |

v . . N ) B P L T &
j- )qo«."occ!'.:rred o’n_,,_{e’{hursday,s_‘]fmm_ 2‘:10 ‘to‘-;‘2:.‘,51}_ ‘p m. Two general N
_“‘~‘ themes were dlscu§sed dunmg th#s t.UTIE‘ _ The Beaver and 1ts Habitat ;.9.. S

N ’_,_‘

;f"" and the Blologitfghff%stem of Cloass.lfication for LJ.vmg Things..i. c

&erg the flrst l»eésgn ooserved students presented group reports

.on the beaver to the class. This was’ largely a listening exercise ‘

B . - 4

‘ and there was very' 11ttle 1nteraction 1n French betv)'éen teacher and
: % “ ‘ o I
puplls<and the puplLs 'themseLves. The oral cOmmunicative competency

of students' varles w1de1y Those with mpre po:Lse and selt‘ confidence
generally perform’ﬁ"tter and are more easny understood /in front of u a-
R zhe class..- 'Leavmg personalltyg, factors a51de though the ndmber of‘ .
.;:_a;°-:'-F"’.7structural and grammar errors mtlceable 1n di'al speech is somewhat (
‘:"-7_:: o leurprlsing f‘or the numbe‘r of years and exposure to the mlanguage | A

fwhlch these students have had ‘ Subsequent dlscussmns w1th the:‘_;;

.
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§ K "'-'easco .f.ﬂr‘ the \f:ec:oenc' wof stuoeri:'.err:::s" ine oral  speegnh. ¢

c ':I‘bte."r.-ne '*o- sn;oeq’s se.; 353y researcn_.rg the -project; #-sooke o
N ;_r"_‘ "‘:-og;rodcs of ‘our-»-stwents sach, ! or a:mut Fifteen mingtes.Der

"',r".x:.. ,.5 g seat” %o'k :)-..’:xd%' i’ :".'ass - Key: Juestions were. tne

- ..‘cl;o-ing: - V;_..' O — :

- Sl lin -n.at ranguagn 13 yos o Ly T ':eseﬁrcn’;am wry? o

. L s K . ) : ‘ | \, R L
P ge r‘D\- aig: /ou O‘ ‘lze )0urselves._.~ ' - ¥ ) ) s

.

'at an appro;ﬁ‘iate level were much harder 1t° locate._ -:Some;-st.udents:

g 5%%5@94‘4 -

. - o e

S g;; dic sne ranguaoe vaf research afg‘ec”\' the | -ciﬁposition_

cess nf the -r.tten reoort

S "Atmut nalf the students QLESthﬂ€0 /f"ﬂm a total Of "lg‘t) sald

that ’:ﬁey #@ eth Frencn and Enghsh for the&g.,, soures&- alth0ugh

;ded to oe placed on .Englzﬁhwatenals.. The other

students quest’lonedf_said.. *that U%f reﬁrch was~ onducted“

‘v R

l

went as far afleld as the Edmont’on Publlc lerary, most us‘e_athe

school library encyclopedlas and unlllngualQDEnglish materlals fi;,

[

?vallable fro%@e unit of study As far as’- grom_p organlzation was o
A

concerned5 students chose thelr own sroups and organized themselves

.

‘to delegate tasks. Thls was not, partlc%arlq effectlve, accordlng

¥

to t?he students, because personallty confllcts arose and work loaa ;

were unevenly dlstrlbuted When asked ab0ut how the language of

*f?)!!dv‘ o .
Genera Ly t‘noijght most pup'll‘s‘«thou:ghtme? sw1tch from

-5 .
,%._- .\. SIS

‘résg@rch naf“?’ected the comp051tlon process, student oplnlons were

Engllsh to French made the wrltlng process more dlfflcult smce the

r' '_,‘.

-

correct termmology was not dlrectly accessmle to them. ‘3? 'Some",'

-~

students expressed the oplnlon that they could learn more 1f‘ student

o S

T

I

. exclusively in Engllsh The yason glver; was that &emhﬁnatehals i

Sy e
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‘~as “two - supervising c,lassroom teachers,

-seven gr0up had 20 pupils, gur French group

. PRTLE . . ' - PR
kg . . St e . oo S

eoe e _ § .
_ sheets hao beenj;rovmed in“F'nench All written materials on this

gaOdition,_ the obj‘ective-type unit test adninistered at the end of

byu the_reseamerﬁas—the Friday—afternoon_tield_tripi_l’wo grade

the researcher ";a

}‘

e la;ge

V/ery-{;difficult g

lodge anq danys, Ih additiork, they- s"' "'préocgtpied*,b_y the@neeqbto

complete ,all *the observational dé‘t?a &

PR

than by the observational activ:Lty,,sztself | Becauwhe _questions ‘*

é e

'--\were in English ‘students chatteq among themselves in Englisl:y

-However, they . always addressed their teacher m -' French and

o

172.

G\\}.\ ‘ .
Sooo Ve

frequently spoke to the researmer French although' t

con51stently DJring conversation w1th the sane eight students 1n

the school about their reactions to the f‘ield trip, the question of"

numbers 'became 1mportant : Students were frustrated by the fact that

unit uere available.yohly in English at the - time of mstruction. ) Ih.':'.f-‘;"v'"; :

.;j."Frerx:h" parent who met the 'grotp at the site. The Er'iglish grade

-"the unit was- %lso in English The secorY&lesson in soience pbserved L

o~
S

there were too many people milling about ' This made obseryation . ﬂ

dif"r‘icult They leed the part 'of‘ the trlp best where they wer)

-.“ 0‘??

able to explore oh the"ir own, or 1n palrs' away ﬁrom thelr teams.,: §

They felt they, wer@ g@fbfe, gg,rlearn more about th

that way Vany were frustrated by the waltlng period at the end of

e“f”.s'is‘-. H‘ébiﬁét, in SREREE

the trlp, bef‘ore headlng back to school on the bus. 2 The thlrd lesson

,¢ .
observed was the 1n-cl&s»discussmn ﬁ“nd correctlon of observational o

DTal

."



‘~da:tau..“- The teacher used ¥ c0nsistent pattern of generating .

responses. She would translate the English question"‘ into Frénch "

W ";hen askm fom" yolunteers g “_tf'_o,_,,','.“;srespond Students replied" S
«&enthusiastrcally and the teacher Chose several individuals to answerd',"’".- ‘
each questlon until a genera,l con§énsus,Qwas reaohed as to what the |
rigwt answer shoufd be. Seyera:l versions w’%r'é' acceptecl !hen it came‘ )
to questjons abou&measurement Generallx ‘:peaking, when s‘tudﬁnts o
lad< voggpulary 1n F%ench to exprass t : AT thou@tso they inject a,the }vl .
‘ Th: teacher list:ens‘*to the iesponse, d ’ ’
& : S
?"- b In the Case ff "%a(}
”:teadder_;listeps \to o:;he er;ﬁtlre gaessage, then e

~"‘stug%nts were 'f h ng off thelr beaver prOJECtS prlor to

.'viother fatters were carrled oyt 1n English The followrng lesson?."?""-*'

izbased

: "-‘“_asked Durlng the fourth observed lesson, s‘tuden‘ts were ’given 'av et
.'rev1ew sheet on. "'Classrflcatlon ‘ unit hlbh they had ':s :
}.’ . .,,.“.‘ \,' _— \

befor% the beaver‘ unlt got underway Durlng this lgsson some &

v, ) \

v,. . .\.

ubmlgs.lon, others were asklng questlons of nglghbours about the-v_

"'-_‘materlal on the worksheet, whlch was presented 1n French Most

PIQRRAIN

'-"'_mteractlons between st’udents, whether based on course content or on

'.

a"" s:.mllar content was ~characterlzed by' the samei‘":"’“‘"'

' P . Q

. jcommunJ.catlve °patterns. ; Self-rev1ew and dlscussrons were the.-"'”

_‘*_

._.'domlnant strategles employed bef‘ore the test scheduled for the flrst-'--:_ L:',:-J /

week of-‘ November.‘ Durlng the last observatlonal perlod 1n Sc1ence, _
the teacher returned corrected fleld notes to the students as well as “
’ : : ‘ W Nyl 7 ~. - " ' :




~"“4g; =T e '@f17a;j'

f ‘ the group‘ beaver projects.t In. Qprivate conversati‘ons with the. v
.b‘teamer about the ‘beaver pmjects Qhe expressed mucb discouragement-,.,
students' abilities to comnunlcate l,peas ln Ftench.. The-;"‘

g nd type of error gave her cmsiderable conc at .this';.:'j_'

'__['stage ln the students sohoollng ' She expressed two dif’ferent‘_s.

.m\reasons to explain why such errors exist ,‘ On the one hand students," o

:,'.'.-do not seem motivated to make the effort,ltake the timeh‘ahdf

'concentratipo ,required to self—aeorrec:&s.%_,()n the other hand,tne

»'.‘_;ferrors may be explained by the faot that the students are_l_- not

‘suff‘iciently ‘ 'immersed' in av French environment at school The

N ,:i',;..

'j',teacher also expressed the oplnion that errors could diSappear asf' 4

B .,.'.-_much cause for self-&uestiongng and anxiety. g ’;- f ' . i

. " '\;(

L3 . L - - . .
0 . B N P

7D} “Math Lessons Observed '

[
e Lo

: :{:OCtober 13 toal‘g7gw

R Three Math lessons were observed durlng sth St -
'j"'fitbtober 29 Two were held on. Thursday a’r‘te f‘o‘bns frggf SE 28 t° 2 08":‘.‘”’"

_and a thJ.rd took plac_" 5 ""Friday afternooh durlng the“ same tJ.mef-" S

perlod. However, thls lesson was dlsrupted by a Halloween o.ostume"
: e

.'L":‘f“*‘parade of the younger chlldren 1n the elementary wlng and ‘as a
result‘, no‘fomal 1”StrU°t1°” tOOk plaoe. : A subsequent Math lessonf;'b;_’.-f_-_,.f:"»...
was observed on- November 12 from l 28 to 2 08 The tom underv,f_;‘?"

dlseussmn durlng these lessons was the solv1hg of equatlons:;-:- |

. . 1,:-\ . ERE
contalnlrg varlables The teachersused the board exten51vely, to Be o

LI

v-n"t

TN



e :

i‘-\

.demonstrate different methods of solving equations. Students”as_ked
. questiOns in French when they did not follow the explariationsr .The
| -.'teacher repeated procedupes to solve equations in a consistent order :
Aas a medﬁod for clearlng a.p any diffiCulties which they experienced

‘dv’There appeared to be .some difficulty ccnpreh@ing equations,,»

'especially when they were expressed in wri‘tten form iin the "Cahier‘

T*_

"d exercices._ Such phrases as "six ret“ranche de treize"'gave some"',

..we

s

students difficulty.. The teacher had to repeat most explanaﬁions at_'

e least twof'and o'Ften thnee times bef‘ore students "caught on" to what_._

g ;i'- _,.."',_operations were necessary to solve the problem . In ad mterview,_'f'" .
. ' ,' o e

?@s situatﬂon Vllth students which todk 'ce after‘ thE'”inJ,tla‘l-“.‘.r
4 J:x dbsgrvatlorg.x period students stated that some pre-teaching of‘
ma?emﬁi’%al vocabulary had occurred and that this helped tha@ tot'f‘;’l;-:' O
. ana&”ze problems and determme what was requ1red to solVe‘rthe@ -
word llst had'_%"been presented to the students with vocabd*lary ‘items

&

i ;-"_.‘,categorlzed as; to the bas.1c operations | whlch they mdmated

B f ‘g",f‘,v'"Re té‘anche" f"or example would be cla551ﬁ1ed under ' "subtractlon " '4

"."f-_.,Almost all dlscussmns between students at the."" §eats wlth regard

ot .’F:-;,’ y ‘ .
"f-,,%.-'»vto the xlork took place 1n English dUI‘iﬂg bOt*f periods._ Error- ‘
j., : _fcorrectfon pro/idures used by the teacher durlng Nath classes were

_\ f:slmllar to those used 1n Smer%e classes. Student talk 1n heth

"-_;_?‘:classes 1n French -Was . the most restrlcted 1n terms of type of _' ﬁ'»."

a». K

. T [
R 4d . BEPS, b : rr,. Ve e

“ ';{";- R language and level of’ vocabulary of all cdre subJects observed

S EL Engllsh;§tream Classes Ubserved T _
* In addition‘to the bilingual classes observed five, English-stream - .-



, _ I ,.1;@%" ' :
- grade seveny ifdses were alsm@ﬂt ,

}‘ : ‘._f_viSits wg'sA f'irstly to compare the7 kinds of classro0m activities
’ H

: _femployed in**both programs and secondl«y to compare the g_t_ialitx of
language used by the English-stream and bilingual stream students. -

s

’
I

'one each -

i S iy '.”'3 .
. ‘“"Science and Social Studies of theSe

- 176.

In very general terms, “the number of act'ivities used in the .

.fEnglish "classes appeared greater. Also, ‘ the pacing .-of the
: ® .

instruction seemed more rapid The English Science lesson may have ,_.‘?'

o

to be excluded from the general statement since classrmm conditions s

LT S

. varied sigiificantly from the bilingual setting in the same subject

'
Al

equipped room, deSignated specif‘iCally for the teach).ng,, of this

. subJect The class consisted of only eig

thirty t,we in, the bilingual class. T'he

| f"'*-:i-"‘more teacherastudent interaction time. '}"'.-.%

'n pupils&. opposed to .

_nember ™ ﬁiowed for T

v '\_;_ nnh
area.,v The English SCience class took plage in a larger, better-*' e

In both the Mathematics and Socnal Studies lessons, classroom '

\

actiVities focused n teacher demonstratior;s directed

questioning In these classes the quality of language in student

responses paralleled fairly closely tl',\at of‘ the bili ual st%ents

:‘f .

o

when' reagting in similar Circmstances in French PR 2
Lo }{ In the | Er:glish .class,_.howlgver, a discusbion approa@h was
n ? employeEQ' It was eVident in thi's class that stud/ent 1anguage DUtpUt
s Wg:‘i more spontanedus and idioma‘tic than the pfbductive capaCities of

g -" J"
Fe, 0

English-classes v‘ere observed one regular English stream and one

'h. S

bilingual stream. The bilingual students appeared m'ore relaxed ,and

ﬁeager in their responses in their English classes than in thEl'I‘

o~ . s .

s

%\biflingual students French.% To check the' comparison, two
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s
gurd'ing the disr'yss.ron than/ the bilingual French teachers used on. a R
. . l‘lﬁt,’. . . [N v : L
regula'r basis.., The dlffe i
" comparing Frenoh and En Lish was mos.t“hoticeable \in discussion,
- act;vitles thoh were gfneralry_mdte prevalent m—r:nglish-language———t'—";—,%
1 « S E l"‘. ‘ .
LT c:ourses., : mality / Engl.Lsh communicatlon outwmghed French . j‘
HESO “'_c“onmunicatmn i these 1nstances where students were attemptmg to Con
%s% FlI‘St .stude)t,s‘, 1nvegrade se\./en‘\\.s‘e‘em _to have acqu1red a hlgh‘ S
- degree of p.rof1c1ency 1n the llstening and readlhg sk ;,'lS ; »
French Thelr . speakmg skllls ‘ar adequate ﬁto mee theﬂr. -
ff. ' ;Therei;gf_fi’
o | T TS gl s Lo
15 ev1dehce to suggest however m the number of recurrlng errors 1n W L
e - B3 .' v * i"‘_ ;
thelr speaklng;alnd wrltlng that 'unstructured' communlcatfon w1th‘,.-: e
;"f' 2 gFrench speakers ‘outsade the schdol communlty would be problematlc
e F. - e N
. f‘or thems o ,~'_ Sa . -
L T R 5 ,-»:}- o e .-l;‘ . PR ﬁ\ - S ,_1‘ X L s ‘v‘. : L
.,_-Secohd , classes conducted by both teacher part1c1pants m thegf,,-f_;;_,
_'°5fv,estudy were s 'content/currlculum" orlented, teacher-domlnated and
Ve, Sy
,.shaped byw the questlon and answen approach Teacher Ealk 1n61uded a.-«




““ia maJor stumblmg block by teachers, w1th regard to their lesson

'-pneparatlon,- and students, 'with regard 'tof their infomation'-"~

: o ‘ 178 .
.v ! . R ,..“' ) : o '. ‘ » . ¢
' -Vto the students. Few opportunitles Were g,iven for more extenswe_,
'discussmn time with and among students :"-“-. .:F.' _ C v e

Thind the problem of 1nadequate resources 1n French was seen as.‘

7Z~'x.';gather1ng strategies f‘or project "Work

“_v‘llnstructional t1me avallable solely for French and opportunities for

S ST N—

5 31g11f1cant swltching between l.l and L2 appeaped to be the |
L ‘by—products of thls teachlng-learnlng situatiOn. 'g: ;' ,
. bR
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Section 2: “Observational Record - .
g T o T v o~ .

"A. Participants in the Study' |

© geacrer.d  (remale) - oo oo, oo
“Teacher B (male) | |

": B ‘ . ' N - s .‘ '

FEO 0N L £ -
kg Ti R . . e e .

S - Studen

N

Bt ®
e

A'" StUd'eni:s R T TR s

s.17 R oM

Sex . ..

Py . Lo - .'. o e

S Total Boyst




. N . . . R o L . , . N ) @ . )
i o S : S _ : - 7. 180,
N . B . " . i " .
. PR . R - 3 . Ly A R . .
. . } . . 5-' ) s R et - .

B.. *Students' Experlence of Blllngual Program at the Resear“ch Slte o
. AT
(exlu51ve of 82/83) e

p S ; S S
Slnce French Klndergartenp « (7 years) - - '13 students.

%ﬁ: ' Since Grade 0-1e'°-_"> " \(6 years) - .. 5‘st‘udent§

@ 7.»-»-_..6 Slnce Grade Two (5 years) R .»l student

Smce Grade Three

(4 years)" ' 2’students‘ _

ER

= .';"-(3 years) - ‘2 student%
. f Slnce Gr%\d Flve o R J;(Zyear:s_)_ R l student- }
e " San;e Grade SlX B ', R SN year_)’“q = . '.54 students

SRR "4 students -4‘.‘

§f( Transfer Students 82/83 R 0

' (All from Edmonton Sepa@ o R .
. - - B . . &5 . L .
o . «” ‘“ L : P -‘ _.‘ .; !‘ , E ‘
_‘\.r_: oo ‘ X u."" : ,’ K .. . = 5 ‘ kS .~ .:"
" - . . . Ty l?\; ' 3,‘( ¢ .. \ - : v: .

X ‘.

NOtes A S L e L A e T
' All students trans?errlng 1nto trae 1mmersion/b1hngﬁal pr‘ogram

\ ~ P ‘3 . . oy \ L &
af the‘ research srte after grade one came from French J,rrmersion
\ " ? RO L ey o 4
programs elsewh‘ére 1n the erovrn\ce or 1n Canada. L

'. .,4.» . . K . R i 4‘..'

R 0'1e student who transferred 1n at the beglnnlng of grade s,1x had

L A R R A

beqn attendlng a Canadlan 1mners.1on \program srtuated 1n Europe.\.

N . . v"
PR "w &4 e
o Bt Vet AT R L N T e Y E



-'--Eng'9(B) :

28

N .
- 181.
C. - School Population 1\\\
L | f\
' Grand Total - All Pupils 664
Grand Total Er}_gli_sthla‘sseS 267 ) N
Grand Tota_‘l‘ .~ French Classes 377
Erlcgsh‘ C'lasses_‘ [ Fre\nct% Classes
| -.Qr_?ie_' . ' AE}wml‘lﬁleng’ . Grade ““ a ﬁpmllmér{t
- Eng K} o Fr K (é.m() o 23
Fr.K (p.mb) ‘ 21
| '-Ff‘Kl(p;h.)'.i 18 .
 Engl &2 16 Frl 22
Fr 1 | 21 :
Frlé&2 22
Fr)2 27
Eng.3 - 23 . Fr3 24
= | Fr3 23 .
'Eng.; Z. ‘flfr 4, 2"9:"
g 8 ) Fr 5. o
Eng 6 25 Fr 5/6 21
o | Fr 24"
Eng 7(A) 20 FE7(0) 32
Eng 7(B) 20 L (
Eng 8(A) 26 Fris®). 7
Eng 8(8) 23 *
_Eng 9(A) 50 Fr 9(C) - 19
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)
g

D. Geographic Location of 7C ‘St-uc_ients' Homes

No. of students ljiving within school's boundaries

No. of students living outside school's boundaries -

‘Total

" E. . Grade 7 Class Grbupings

“

-

10

22 .

32

For registrétion and administrative purposes all grade seven

students, .from both French and English programs have been irtegrated

~for hemeroom periods -in the © morning, for intramural - sports.

L ‘:'act_ivitiesv- oiganized ,duri.ng “the'noon_ho‘ur, and for silent reading .

and/or writing peri.ods—}inm'ediately after the: afternoon bell.’ The . .

“short list of grade seven classes below' shows how bilingdql‘_stud'ent's .

are spread out among the classes.

"

" ‘Class Enrollment
7-7 10
| < o 14
7412 ) 12
7-14 . 10

14

[ 3

" French Bilingual students -
- . . E .

vE'ng;li.sh program students

Fremch Bilingual students

| English program students

French Bilingual students

English program students



S TS
F. Timetable: . dunior H{m
Periods 1 B8i55 - 935 | T
) 2 9:37 .- 10:1% Ly
3 10:19 - 1C:59 o o
6 1nat- 1l L \
5.0 10 - 26 - \ |
6 .1:28 - 2:08 | \
7 2010 - 2:50 ) \
] 8 . 252 - "3:32 - \' \
a.m. - Assetnoly T Bi4S a.m. o _' : \\
. Starting Tine ' &:sSam. oo |
'.'DiSnV\issal “ll:alra.m.' cT | . \
- -Assemply - 100 p.m., \
| " Starting Time 1:10 p.m. |
.Dismissal o 332 p.m. \\
~G. ubrary Facili{ti_:es S I . \\\'.
. . o

: The scnool libraxy is housed in one large room, located in the'
main halluay near the central office.” When the librarian comnented

on ‘the Frencn book collection‘\ﬁe mentioned the shortage of

- appealing and interesting materials which - were appropriate to the

' students-z r-eading levels. Quite a number of fiction and non-fictlon

. bodks are available for the young elementary children, but very few



&

books are available for students of‘ .lxnior High age. Most of the-

3. \

books in the collection are either too easy or much too complex for'

184.

students at this level. Ordering and cataloguing of books is a
major problem.,' Books ordered which are not imnediately obtainable

from the local French bookstore, take many weeks to arrive from

Montreal,.' Eranc_e “and elsewhere. Some sources do not provide"

‘automatic cataloguing', which "means that either they must “be sent

downtown to central office to be properly coded, or -else aides

'and/or volunteers must type up the necessary cards in triplicate :

Cataloguing probleans often create lengthy delays before the new
. books are able to be circulated to the students

- Owing to a chronic lack of space, " Frerch non-fiction ‘materials

are integrated ‘with English “materials. ‘The _best concentration of -

French materials is ‘in pure science (animals_ and plants‘); but these

‘books are simpler in content and fo‘mat than - their English :

counterparts. French fiction materials are diVided into paperbacks,,

“ea"sy‘re.adi.ng'and hardcovers. Fiction materials are also geared by
and large, to the lower and middle elementary grades. .

Reference materials in French consist of‘ several series of

'encyclopedia Nost series -are appropriate to the upper elementary'-'

grades as well as grade SlX and consequently are well-thumbed. One

series, in the judgement of this librarian proVides excellent'

-1nformation, but is too complex for students to use. Owing to’ the ‘

fact that non-fiction French materials are integrated with English

materials, it may be less likely that students would conscmusly and.

~deliberately seek them out, particularly if students felt they were ‘



!

belov their level of interest and understandirg. “A lot of
"promotion on the par\t of teachers and library staff migmt possibly

185.

be necessary before students were to take f’ull advantage of

: materials available to them. _
In previous years at this school a French teaeher was allocated

to" spend one Hhalf day per week in. the libraxy. attending to the'

selection and ordering of suitable library materials in Fremh 'At

the time the researoh was being carried out, no teacher had been |

' desig'aated for this task for the CUrrent school year. The principal

, stated his intention to invite the bilingual pmgram eonsuitant to

come to the school and interview teabhers by grade level in order to

detemine what their . reference needs vere, but beyond that no plan

had been . fomulated to facilitate the aoquisition of more reading‘
materials However, prior to leaving the site, the researeher was'
informed by one of. the: Bilingual teachers that me principal had‘-
'approved a substantial expenditure for'the purchase of French novels |

o

for the library

H. ' Portraits of the Teachers

L
l

i, The male teamer vith whom the researcher is working is a“v‘

first year teacher He has been trained for chis present position in
‘a Freneh language Faculty of Education. .Ma jor. academic interests
"'include Geography and Socin Scienees. This teaché% has a strong

tcomnitment to en:ourage independent student thoug'ot and has told

"'students that this is one of his teaching objectives for this year-

“he speaks wi'm discouragement about the conmon and recurring lmguage'

b



«

errors of his students in both oral_'and"writte,n speech in French.

when questioned about the".possible. reasons for continuing 'embedded'’

186,

-errors this teacher SUQQéSted that a la'ck'of ‘discipline or’ rigo'r onl.;"
the part of the students. and teachers in the correction of errors in _'

the past had permitted bad habits and incorrect structures to -

remain. He also suggested that students had .a tendency to be L

satisfied with a minimal level of f‘luency ih French conversation.

Thgt 15, as long as the 'gist"i of‘ their message was understood by =

..the listener, the language used was considered acceptable. Little

concern was manifested by students as to whether or. not the\ message“,{

codlnunicated was given in French, or in some in-between dialect By'
=

) making mention of gramar rules, nd the necessity of memorizmg and

‘correctly applying them, this teacher may be searchihg for ways to |

q

'train students in ldgical thinking skills, a teaohing goal statedv_'f ;'»

- above. Language used by students was controlled to a greater extent'

in this teacher s classes than 1|’n the others.: . On-the-spot error

v

: 'correction was also more: in evidence in. Language Arts and Social

A

,»'St'udies lessons. QJestions, too, were generally of a convergent as';"f” "

opposed to divergent type

”' <.ii. The female. teadwer with whom the researcher 1s wor.king is a

'native speaker of French fmm Quebec. This 1s her second year at'

the ‘same school in the Junior ng’l bilingual program This teacher_'- T

b.had a background in pure sc1ences, with concentration 1n Biology,“'-wv

' from a university in Quebec. » Error correction 1s also a maJor issue N

the Elglth year of‘ a bilingual program should continue to make the

'f concern for this teacher. She finds 1t abnormal that students J.n'f-"':_' |
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187, .

ngaring errors in both \oral and written language that they do. . This . N

teacher spent, according to her calculations, on the average of two‘-"‘

‘to three hours on the correction of’ the grade seven students' beaver,
projects She expressed the feeling | that she would f’ l;"
_"'irresponsible" ‘as a teacher, if‘ she did not carry out this taSk.

By the same token, she was also convinced that students would pay ‘
'During class, this teacher Jdisplayed more of’ a. tendency to allow..
‘-students te 'struggle' and 'ramble' when attempting to communicate

",.-i&as in - French. Error , correction was less "rapid-fire" ‘pr‘v'

Js-.pply the correct word or structure to the speaker, she generally ‘_

'?_"1ittle or no attention to her - written conments on their projects

‘instantaneousa Instead of asking other students in the class tor_i .

provided the necessary infomat&%n hersel\f’ and then proceeded with', :

"‘_-'the plan o’r‘ her lesson ’ .n o

TOiFE.

Y S
S A
[} s -

I..-Teachers' General Cohment's a'boutthe' a1 lingual Program o

-

Both of these teachers f‘elt overburdened by the number of' lesson

C preparations which they had to do For example, Math Science, FSL i
- icourses at several levels 1n the case of‘ one person, Social Studies- o

: g (English and French), l,.anguag\e Arts and Physical Education in the:‘.'l,,

“j.case of‘ another These teaohers are aware that the needs ofl

0

-

“students withln one’_ class groq:ing vary considerably, 'f’roml"

: ";individual to individual some fom of differentiated pmgraming

- 1s necessary, but t1me is® lacking so activities of this type are not o

"”._A'.',devel_opeo’. Teachers are also concerned by the lack of resources in ‘

'-O’»’

§o .
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French. On ‘the 'English side, many possibilities ‘exist, but

limitations are severe on the French side. ' Teachers are concerned

that by struggling with inferior or limited resources in French,"-

they may mwittingly but necessarily create the inpression for'

,certain domains than English. Student motivation may subsequently

. deteriorate as a fesult. " The major concerns of both teacher

v

.-participants which are sunmarized “in ‘this . Cbservational Record

'reappear in the interview data as guiding themes for an analysis and

'interpretation of the grade seven bilingual classroom portrayed in :

.-

- the_ study

§

""students,/that' French is somehow "inferior" or '\nore limited" in_
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. .SAMPLES OF STUDENT .INTERVIEW SUMMARIES -

PN .
. ot

VAl Interbretive Sumary of Student Interview withs.7 .
Tov. 15, ez - e
e B

o -"S 7 '[S. ’Student] puts the enpha515 on canmunicating through’ h ol
speakingo in- ae,second lahguage. hhen she thinks of‘ comunication,'- |

. _r.:’she thinks of- travel anq contact with French-speaking people in““'y

L f‘all with an. exchange student f‘rom Alsace who has been livirg in her.:x__ |

'»3'dictionary

‘togemer in conversation in S 7 'S ccmments. C -

; *{fFrance and. Québec. She has had the opportunity to speak French this
' home for three months. There is a sense that language~briqgs DeOple.':l.vf‘“."'

A difficulty with the French bilingual pmgram as . it existsl-..l_'} i
_;._..,_,rigqt now, is the lack of French refereme materials Ane the ». | ,
A libl‘aiy. v English research notes must be translated into French.. o s
S VA gave two opinions about the translation task. 0n the one hand'v
._-she -said" it was diff’icult On the other hand she said it helped-_-:
:iincrease vocabulary in French because it was ; ecessary to lwn the:,:_‘;

French equivalent f‘or English terms by looking them up in the

o

Ny

Another difficulty with learning French in a bilingual program_f.. o
K '~‘of this type has to do with vocabulary loss.- Because the school S

‘atmosphere just isn t very French outside of particular classrooms,.- A

R



.'-""smetj_mes you lose vocabulary that' once was very familiar to Y°”'

'2‘02.

3 French Language Arts “&nd Social Studies are better subjects for R

'.aoquiring new . vocabulary in the second language because they are

jmore about communicating than say, Math or Science. “Math and

n generally in English in such situations

| -St‘:ience are seen as being more "fact oriented. - Sometimes- it"s hard
,tc get personal ideas across/in French Language Arts or Social
'Studies because of a lack of VOcabulary in French, as opposed to

English. It would be easier to express opinions and converse

A third difficulty which relates back to the use of Frerch

created in S. 7's mind when the words used 1n French in ref‘erence

‘ ‘books are not the same as - the ones used by teachers in class. [This :

’ oo ;As‘..‘ E
L said in reference to the Groelie\r series ] )

o S 7 is satisfied with the ease with which she can speak
: ,French ’ She is- certainly a" lot more.. fluent than the grade seven '

L people who are just starting French this year. . However, ._in a N

-bilingual classroom, S..7 rarely uses French with her classmates.

B ',.Iencyclopedias in the library ‘was mentioned Sometimes confusion is c

English predominates with them because it 1s simply more natural to L

"'speak with English speaking kids in their first language There is

" "iv:;"a sense that to. act differently would be to "put on airs" or act

" like a. snob towards them
’ EEA \

| S 7 1ndicated that students' probably do a lot of thinking in fln" \

"English, even in a bilinguar program Most "nunber work" in: Nath,

'for example, is done in her head 1n English It 1s easrer, however,

. _to b‘nink 1n French when notes and other materials are in French ‘

' Then there is no need to "switch" from one language to another

P



"S. 7 does indicate trnt she feels dif‘f'enent from the kids in the

‘ _igrade seven English classes.» She thinks learning two languages at

once offers an "intellectual challenge" which she accepts._ She “"'_, -

,thinks this challenge creates a more mature attitude among French ;

’bi(lingual students as.. compared to the English students.- These E :

| feelirgs tend to sepafate the two groLps and also give the

impression that one ‘group (the French group) is in -some. sense

\

-ﬁmua"mmtmowu.;-f-”:_[“;;hr.j<f ‘¢7”;;;pf

-1y .7 expressed concern about the .lack of‘ possibility in the
_ -bilingual program as it is presently run f‘or increasing French
vocabulary with which to converse She suggests that an option

"-"-",:“\'subJect in French (Art or MJsic) "‘_jfght. »in‘creast?‘-v learning,_._

' ':-""possibilities for new vocabulary.

S 7 enjoys speaking French and the extra challenge which the

. o

- program brings to her. o _ el
55 SN

. B} it erpretive Sumry of %tudent Interview with 5. 1o and §. 11
O Tevos, Bz e T B

| .occasions by S 10 and S. ll, 1s the possibility of communication

'with others The bilingual F'rench program prov1des students w1th

. opportunities to speak French, although when talking directly about
_the program s worth in the f'uture these two students kept mentioning

o travel opportunities . to Francophone countries in Europe and

i-?5491se"“ere’tr-_°f.’ spec1fically " Canada’ fys_d p0351bilitles ,7forjﬂ.;f';~i-

| --'conversation with natlve speakers,_ not English speakers of French.
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/\ 'S, 10 expressed the view that French was not considered by him as a._"
"second" language that is a language which is secondary in' s
importance to English,. but simply as" another way to conmunicate.
His mother is of‘ French descent and he olaims to speak French with

—;f_herathme » ) : = ) —

: In discussing diff‘iculty, both students felt that they had no -

_ diff‘iculties with French ‘as’ a language when using it in class on. a

v! daily basis In the early stages of the elementary program in grade‘; )
two, s. ll experienced some difficulty in understanding the rapid'

speech of’ a native Francophone teacher.. However, these difficulties :

- have disappeared by grade seven. Writing in French 1is difficult_..l'

o though Correct French sentences are hard to produce because the._.."
structures a“,e f‘nequently the reverse of English.,g_ This is;.’»'-'}.'x‘__;‘_f-

) particulary noticeable when students are attempting to translate‘.'{'-TU:':" L
from English to French S e T

S lO and S ll expressed some ‘concern about subject specif‘ic-}_“‘-

e . content vocabulary in Sc1ence or Social Studies. : They seem to feelf.

- that they haven't got a’ good enough understanding of French;'*

vocabulary used because they don't know the English equivalents f‘or

these terms. - English vocabulary is seen by students as belng more_f::

reliable and authentic 1n these 51tuations as well as belng ai'f:"'

o necessary prerequ:Lsite f‘or higwer studles

In onder to get students to make maximum use of‘ French in class, T

teachers 1nvent games or cpntests, or elSe dev1se some kind off’-

| punistment for non-use of‘ the second 1anguage where lt is normally;\_"“"'f‘:’-"""“ |
A required S 10 and S ll believe that 1ntensive practlse o’r‘ the'{_':"f-"v,"* i

language 1n class time has 1mproved their communicative fluency, but
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do not deny that artif’icial elements such ‘as teacher pressure, ora ‘» e
system of rewards and punisrments provided the inpetus f‘or students

to do so. -
BN o e

The two larguages are not learned or mastered on an equal |
‘“__f‘ooti nngStUdents have considerable—difficulty—in— keeping—the—two A ~%
s "systems lseparate in their minds, _in their speech and in their L
' writing If one language is emphasized more than another in class
(e g. French oVer English), skills in the lesser used language tend

jj‘to deteriorate~ ' _‘ | | | R e

. Because the school and comnunity envirorments are English

o flanguage dominant,v English is the language which prevails in
students communication with peers. A English is seen as more natural T
;“-.5? a_in these. situations.- Both s.e. 10 and s 11 said that they were
v"f"“_;.‘-satisfied with the level of ccmnunicative ability which they have
:"»."_aoquired in French., They don t feel limited in the expression of
~ '1;1-_"_their ideas because they can say wr'at they mean by explaining it

'«:‘-‘:,r_'f_'*more. : H:wever, there is also the sense that ideas expressed outside

'gof class in English to adults and peers are more complex and

r '-.,detailed because fewer limitations exist. e PR :
i Being 1n the bilingual Drogram is more work and affects students'
’_."-::E.*marks. ,’ Students expressed the view: that the1r marks could be higher
:‘_lf‘ they B were taking all subjects in English. The language
':'j.”'aoquisition process is seen to be a long and diff‘icult one. S lO e

" and S ll recommend that students start early.-_
Material 1n English for projects is easier to understand and

"_-_-.more readily available than 1n French Students do much translation i

8

".from English to French when preparing written projects. » English is o 5
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‘used as a "backfup ~ language” vhenv;.”Stude‘nts don't understand in

S 10 and S.1 ll engage in: 1nterm1ttent activities in French-

outside of school on an irregular basis. T.V. or radio in French is o

e

which makes it more attractive
S 10 and S ll f‘elt that they mixed well with all grade seven s

o no matter what program they were in.@ They f‘elt the school'
administration exaggerates the so-called "conflicts" between English'bﬁ

sevens and French seven s. Nmetheless,. the language "‘used. to-".

not—very——important because—there—is-—so much more_choice in Engl 1sh5_ i

describe 1ndividuals from the two programs - €. g such catch words -

as "the English" or "the French" would tend to suggest that some'

form of segregation exrsts and that language of iynstruction is the

barrier whioh causes it



APPENDIX VII

 SAMPLE OF A TEACHER INTERVIEW SIMMARY

o\

: "interference“ of English in French speech and writing~ among

B

\

| : Inter retive Summary of Teacher Interview with Te cher B |
. December 7, l982 " , :

A. Teacher~Perceptions of Students' Difficulties\

: .

"Teacher B ‘felt-~that there was a

ibilingual students Teacher B also suspects that the French language

7has some influence on studentsf writing patterns in English as well

':jalthough he is unable to offer conclusive proof for this. “The -

writing skills of bilingual students in French are heaVily influenced,v oo

“by the students phonetic grounding in the language as reflected by

A\ﬂh81r spelling of‘various familiar words Teacher B feels that the

",major difficulty for these students in written work is the transferal

of what they know in theory to what they are able to use in practice.¢1’n

""Students understand where their errors lie and are able to correct

‘them in remedial or grammar focused exerCises, but their own

- productive output is not as accurate as it should be at the time of» o

' "_:composing Teacher B also perceives a gap- of understanding in

"French compared With English when more abstract notions are- being=

' fcommunicated to students He feels that they hold on to the baSlCS

"very well, but that more esoteric concepts are hard to get across in

‘--207-

y significant degree of :

4l



'increas:Lng “amounts of frustration if thElI.‘ dlfflcultles-remain

"ceftaln degree and are .very . retlcent about sharlng thelr problemsw

~w1d1 teaohers. Teacher 8 used the words "pullmg" and "tearlng" to' ‘

208.

the second- language. Teacher B 'felt that students' exp'erie_nce's of

dlf‘flculty tended to divéde the class 1nto two groLps The average'

and above~average students respond eagerly to the challenge of:f- o

learning in French and forge ahead in thelr studles ) The small

mlnority Qf students who fall into the lower achievement group - "

become : easily dlscouraged by thelr dlfflcultles , and dlsplay

unresolved - Lower - ad’uevers tend to close 1n on themselves to a a

descrlbe the feellngs of' those students who fell 1nto the weakest

group in the class. He felt that the very weakest students should "

"not be part of a blllngual class because their dlfflcultles were o

o onl’y augmented by hav1ng to- cope Wlth a second language. : It is -

\

parental pressure whlch keeps such students ‘in? the brllngual,"

program. Generallyuspeaklng, the average and above-average students . ‘

who experience a problem of‘ understandlng in French w1ll seek '

clari- ication through questlonlng The | weakest students are

reluctant to talk about thelr dlfflcultles and so tr‘ey tend to keep'-‘

quiet.

~

B. tandling Students' Difficulties

In ¢ handl_ing: . '-s'tudents -diﬁficulties,- . Teaoher B re'-directs ”

,questlons‘,‘ ba‘ck' to the student speaker as a method of error;..'

' .‘correcti‘on.v His. purpose 1n dolng thls is twofold fl_rst,,_ to get the =



- .
-

_students ‘to think about what ‘they are saying and how they are
'-'expressing 1t in an. effort to have them correct theu‘vﬂbwn €rTors,

and". second to remove the focus from the teacher as sole lJ.nguistic

7Q;__resource__and,_distr1bute that role among class members. - when :
'.,_concepts are somewhat hard to grasp the teacher will attenpt to.‘
: explain the idea 1n a vanety of dlfferent ways in French If thJ.sf_-
y method falls, he w1ll resort to EnglJ.sh to facilltate understanding- o }
' : and rapid conmunlcatlonl.: YA“ lot of pre-teachlng of new vocabulary

| ...goes on before ‘a tODlC is begun so that students have the: necessary

llngu_lstlc\.l bagga‘geto work _w1th.11n cl_a_ss, A '-._“ .

O

¢, Eraracteristics of L2 Use in a Bilingual Setting
g Accordmg to Teacher B students in the blllngual program‘
"31dent1fy French w1th spec1fic teaohers : and speclflc classroom N
"».'contexts.' French is. not used Wlth other teachers who may be-,.‘
""speakers of the langl.age, but who are nonetheless out51de of the
'blllngual‘students world, nor 1s 1t used in the hallways or other,-'\
parts of the sd'uool If it does occur here, speakers are often’
'shgwted by the EnglJ.sh student grocp.»j’ Thls teacher, vyhlle"_'-
"-'..-regrettlng the soc1al context of a b111ngual school _1s' convi'nc'ed
..__..vthat the program does produce blllngual 1nd1v1duals. students who -
. are, for the most part capable of expressmg thElI‘ meanlng 1n the f
second language. I-bwever, ‘the - extent to whlch they retaln thea.r
~ \ _b':Frenoh 1n the years ahead is contlngent upon good program plannlng R

- at the hlg’l school level by admmlstrators and also by the personalt |



dEClSlonS\ which the students themselves will make in the future ,

. 'regarding the use- of‘ French and its relevance f‘or their lives. This

‘ teacherattempts_'to enhance the use of French ' ln» a positive way, by

»'providi"ng students with ‘diﬁferent comp’a'r‘iso‘ns or cbntexts for

210.

=Y

,general dlSCUSSlon in which personal ideas can be related in
French - Such discussmn can’ be qu1te eclectic and draw from the_'-

_ arts, or the everyday, world of obJects ‘and events which students can “

relate to. On the negative Slde, students who are- caught speaking
too much English during French classes are made to copy out

' ‘dictionary pages. From the pOint of view. of 'cultural context !
. -

i 'Teacher B feels it is much eaSier and in the long run probably more

..meaningful to run bilingual programs in places such as Montreal 0T

- Ottawa, where the language is seen and lived by many in Sltu - as

. 'part of the everyday realm of experience. e

v, D - Qurriculum Concerns and Problems .. - i ¢ \

In SOCial Studies, : only a- small nLmeer of materials are%;'

.”translated into French “The panorama of‘ chmde which students have"

in the second language is. severely limited when compared to t:nglish' )

\

"resources.. As a result students beccme bored with some of the’

‘“topics. Part of‘ the reason for ‘student boredom has to do. w1th the“

‘ with the values oriented approach, as opposed to the knowledge based s

lrepetition f0und within certain themes.. Teacher B is discouraged o

S approach Students in JJnior High are not - yet equ1pped to- do"é-‘_- ‘

"Socmlogy", they requ1re a more concrete, _factually-oriented base

Because of the problem of pauc1ty of resource materials, as well as

r>.{>' .
L)

R )



quality, the bilingual teacher Is frequently faced with the

"dilemma Subject matter first ar language of instruction first.

211.

In French Language Arts, the lack of’ structurally solid. gramnar o

._ base prevents students from assimilating the .reasons: th certain

structures‘are the way th_ey are.‘ The same errors continuall-y -repeat

themselves in students' work' There :seems to be no. 'f‘ramework' for:

students to’ hang their knowledge of particular rules on.

'E. .Teacher Strategies in éOp-ing With &Jrrioulum Concerns

o

Teacher B adapts and modifies what curriculum materials are
' ,available in ‘French. to those which can- be utilized from the school"

";_library This may ‘mean that in order to stimulate interest in

learning and to 'sustai,n' the topic,kEnglish films or film strips;~- o

are - added A 'sens:.trzation process w1th regard to written errorsf B

! ‘_'1n Frernh goes on durirg whole class discussions where student work

,‘lS analysed and corrected on the board., Otherw.ise, it is a daily’--

struggle ta- fill in the gaps for resources The teachers' .energy'-

.and ingenu1ty detemine how satisfactorily curriculum difficulties o

-are overcome The task is on which is of‘ten carried on in isolation, L

| "from other teachers

‘ '.:_F. Tead"ner 'Percept-ions of _l-!is/FEr. Role as a Bi lingual Ed‘&:ator

" Teacher B's satisfactions as a_bilingual »-,educ'atorv ‘are ;f'pro_cessf'

or .5"¢CMUDiCatiori". oriented as,opposed to "skill" oriented "’lthm



. o

particular subject disciplines. The :fact that ‘Students do

22.

conmunicate reasonably well in French to synpathetic adult listeners -

vis a mril“l in itself.: On. the other hand, Teacher 8" experiences a -

-certain feeling oF disa:pointment about the repeated maJor errors.- .

- ‘whioh crop up in student language.v Aware of what is "standard"' or.,'
'native—like and surrounded by what is not bilirgual educators'.‘

~ struggle to close the gap daily, in & milieu which is not conducive“y

to linguistic development. Teacher B feels that Anglophones are‘f '

helped in their task -in- that they can predict some of the errors o

which occdr, but their disappointment with persistent errors is felt'-'.-ff

: hjust as keenly as. that of Francophone colleagues.

There is a sense that more direction is needed from program

'admmistrators' to organize the development of curricula as well as S

' '.to assess programs on an ongoing basis Co—ordination,:co—operation' '

"and 1ntegration are badly needed by bilingual educators in classroom* :

.- . . Ve

zvsettir'g_s SRR -



