CALIADIUL TP TR O AMIC OO IFE

POFAr e AT DIRLING ® 20D MO AFIcCHF

W *

National Libgary of Cana 1a
Callactions Develnp e Pyne

Canadian Theses o
Mirtnfichn Servic . Copp et

Ot awa, ( narfa
' v ﬁ"ﬂ

NOTICF

T he auality of this microfiche is heavily dep andent
upan the quality of the o'igin~l theris sul vit ad foy
microfilming. Every effert hae Faan mad - 0 oo

thie hhigheer g aliv, of ropu el i oo b

If panes are
prantnd tho dagre o

Semsz pages iy tace indittinet print especi:l
ifmhe i Teet pages e bt e Ut a noor tney

' Ve BLEER vy ' f ,»l; oY
Previc «ly  Nregodal A e 0 '
Pl e o . \ I I |

Repredaetion in L o inopger of ¢ Filve s ey

t vy

er e by he fgngd ot et B
T B

TINS DISSEFRIATION
IAS REED IATCROT!T MEND

\

EVYACTLYy A NEere oM

NI 133G (1. R2/0R)

fervice das thi -«

I A

Bibliothéaue nationale o) Canac
Direction du ddvete poprient o (K

AVIS

la qualité de o rte i wofiche déprend grandement e
et N . L T

la qua'ité de ja thése soumis 20 i tijpage, Nn g

avans  toyt fait rove aeeee e g T ed e

S,

"
'n[n'wﬁ'j’("iq”
Tl mengue des pager,  venijl's

) . P . ..
Paivereitd quioa confard lo grade

PN P

L2 qualité  Vimprescicn de certaines pages peut
laissar a désirer, surtout i 'ee pages originales ont 'été
dactylogr 'n'ides & 1aidz {'un ruban usé oy o | univer
fitd nevre o i e ey o phetos e e e e

IR I P

L]
lLes dacuments (i ‘o 1 daja | hijet d 'y o ~it
dzareur (articles de o

A e aniere tilooda

s g ide o ) e

La reprod iction, méme partielle  de ce mictofilm
it s i otz Loi cangdienne s le drnit d’auteur,
ETHE T ) e 00 Wonilter repndie roningigsance (!

t

e IR IS SPRE ICPPIY B

A THESE A FTE

MICRO' ' MEE TELLE OQUF
MOLIT 0 AN ONS NECLIF

~Canadi

.
s "}-"l



o \ D=2/ 7¢//0-¢

- = \
.* gl'at(i:(;rr\]zjdla_ib.ravy (?Lijbggtnha‘edqaucp natio.nale ‘ ®_ .
Canadian Theses Divisinn l')ivisim; dag thages canadiennes
Ottawa, CanadaA

K1A ON4 EAOTD C - o
,%X( -

PERMISSION TO MICROFILM _. AYTORISATION DE MICROFIL.MER

N
e Please print or typa Ferire n lettras mouléac oy da("vlhglaphim

Full Name of Authar Mo anooplat de {agran

EKICKSpa g 7" 0 Al AT

Date of Nirth — Date de na'er aca 1 Country 01 Ruth lien de naissance

CCI0BER 2 - 74 7 (".44,44'/7”7

Perr et /\dqrpse - Récidence live
/" ..Z /[.7/ A ; |/'V/)%‘ ya A S/ <%\
ST ) RERT D ALESF£T

o ! lheo' Thre ol 'rv N|nv~a
oo e YUY v AP ES T L e T g

- v ' - . , .
! T e ' ar TOLC

"Thive: gty “HIVGFSItG‘

/7/ RE LA

- o —— e

'\r\q(l)g fe o \Vhlf‘h ”\95'" woan nreqant-d Gracte v e l—;rl'val e ”‘ﬁbo tat e Aag pr

//» /)

B v ¢ \n'nn b R A R R I N "Toina ~f T envigor Mo -t i oo taur A e

777 DR D00 e

/ ’ .
Permissi'n ‘s hareby grarted to the N/ YIOMAL [IPRARY O L'autorisation est. par 1a présenta, accordée a la RIBLIOTHE
CATIAD® * i e 20 i iagia moed 1o Lot oo aall pgiin - QUE MATIOMALE D! CANADA de microfilmer netto thage et de
the ilinm rréter on de vendra das axemplaites dy film
Tha authe: racaryas othar pablication rights  and neither fh.a L'auteur se réserve les autres dinite da publicaticn: ni la thase
thag = v oatan fuie 276fr 3ete fram it ney ba rrinted or ' ni de longs awmme Je cyle ci ne doi ent &'re imprimén o

. . VoL o o Ve e e e Cetrmre b capeadeite tans Lant 0 pting Cerite e | getan:

[RENPN Q'Qnahup ~

apicy X/M(’f@%

NL-91 (4/77)



S,

THE UNIVERSITY OF ALBERTA
A Oame Stuiy kqpproaéh Towards the Development of a Theoyvy of
Participation in Adult Bducation

by

\ David Vincent Rricksoh

A THESIS
SUPMTTTED TO THR FARN.TY OF CRADUATE STUDIEY AND RESEARC!
™ T ARTTAY, FUYFITMENT OF TVE REQUIREMENTY FOR THT Tyreirmm

OF Deotor of Philoaophy
i

fovnn e ' ‘lif' I"g\'w‘|4\‘,‘p~‘

TTHONTOR, ALBRENY?

"!vy-ﬂ V(ﬂ [BMelzThal



mnnrv}psmwnmm

RELEASE FORM.
-~ v
RAME OF AUTHOR David Vincent Erickson

TITL® OF THRSIS A Case Study Approach Towards the
‘ Development of a 'Iheory of Participation
1n:k1u1t Education
DRGREE FOR WHICH THRSTS wAé PRESENTED Doctor of Philosophy
YEAR THIS TEGREE GRANTED . Spring, 1983

Permission 1s hereby grated to THE UNIVERSITY OF ALBERTA

LIBRARY to mproduée single ct;pies‘ of this thesis .and to len& or
‘.seliw'uuchl copies for private, scholarly or scienti'fic research
‘..pu;rpos‘es onlyz.

The euthor reserves other publication rights, and netther
the thésis nor extéii}sive ext'rac*;,s:. from it may be printed or
otherwige rep‘roduced without the a.uthor 8 vrrit'ben pemission.

4 (smm) 70///%?/ 2 W'@W

PERMANENT ADDRESS
/,Zf/ sronme (109

. “gj ﬁ'{é{/ﬁ’«/.’?féiff
' TEA AN
,7"_7’/‘“ 7

nATED™ . 0 L .10

=4
~J



THE UNIVERSITY OF ALBERTA
]

FACULTY OF Gnmm STUDIES AND mnsnmcu s

‘The mdersiéned cértify that they have read. and

| recommend to the Faculty of Graduate Studies and ReBearch, for
a.ccepte.nce, a thesis entitled- A Case Study @proach 'ibvm.rda

the Development of a 'Iheory of Pa.rticipation in. Adult Education

submitted by David Vincent Erickson in- partial fulfilnent of t.he :

requirements for the deg:ree of Doctor of Philosopkfu S

, Supervi soy

a0 K /9?7

m{'qp.«..-.,..... - v

<5



Abstrsct'

A eentrsl focus of this case study was to sssist in the development
of a theory of participstion in adult education.
) The Cross }(1981)“ Gm.in of Response Hodel (GOR), in particuls.r, wss
examined for its sbility to account for the participstiOn levels of eight
adult lesrners involved in varying degrees in parent sducstion. The
Cross nodel consists of six variables cpnprising a) self evaluation, b)
'sttitudes sbout sducation, c) inportsnce of gosls snd the sxpectation that
‘ participstion uill meet goals, d) 1ife transition, e) opportunities and

barriers, and f) information.

The eight subjects who psrticipste the study coﬁsisted of active
' ‘participsnts (those who sttended st lesst 5 ot of - 6 sessions of a Focus
on Parenting Progrsm (FPP), psrtisl sttenders ithbse who sttended the

first and/or second session of a EPP hut who then chose not . to cont ue),

o registrants (those uho registered for a FPP hut who failed ‘to sttend any

sessions) and no-interest, subjects (those who were given an opportunity to

attend but who declinded)a

It was found that ‘self evaluatiocn ss'nessured by the Tevel of
'schievement motivstion was the best single vsrish]e differentisting par-
ticipating from non—participating subjects, foTHowed by goals and expect—
ations and Iife transitions. The remaining three v&risbles, sttitudes
about educati/gh ipportunities snd barriers, and informstion, ‘were of
less’ inportance in accounting for psrticipstion. |
: A nunhsrjof suggestions were nsde for inproving the model including
' lorslscéurstely specifyinglvarisble.components, nore'study in terms of
| clsrifying’the reistionshipspsapng vsrisbles snd plscing the model within
a systens frsnework. N ’“&;
lhe case study nethod in deyeloping theory. 18 discussed.

Wi

R
o %



. } Acknowledgenents e o } Hoa
I wish to express xy appreciation to 'I:hose 1nd1v1,duals who assisted

Y

me in naking completion of this. stud,y possible. 2 R w S .

. mr cha.irlinn. Dr, Don Sawatslq', for his directiom, Dr. Stfre Hunka.
for his pra.ctical 1nsights and Dr. Hayden Roberts for”his cl!:r:eﬁ:l anal-
yeih. Hy appréciation is aleo extended to Dr. Bill Hague for hia will- :
ingnees to ‘Berve on ny conmittee and to Dr. Lee Ha.niy, ny external ‘
eminer.

el

' I would also like to thank severa.'l others who shared their time and
,..expertise, including Dr. Dorothy Grouse, Dr. Don Fair, Dr. Robert Fls-
>cher, Dr. Keith Floyd, Dr. Ga.rol Ganam, and Dr, Re)sema.ry Liburd. 'lha.nks
a.re a.lso extended to fellow classmates Linda Baker and Scottg‘Seilick.
R Jasper.Place Parks and Recreation greatly assisted in the ‘s_.;tudx by

. allowing me" to attend parent education classes sponsored by "éleif age‘hcy.
Those pa.rents who conse‘ﬂted to be interviewed provided the foqus for - s
later ana.lysis, freely giving of their time and th%mselves, B

My. greatest appreciation is to my wifek, Sheila., wh?se: support in
every lway provided my graduate studies with a. gens&e of purpose beyond
that of_.. obfaini_ng an advanced degree. 2 ‘

I wish to dedicate this thesis to my daughter, "Ja.;me Eleanor
. Jeanette, whose arrival on _October .7th‘, 1982; pz;‘ovided ne.‘with an even

far greater che.lllenge than completing a doctoral dissertation.



o Ghapter t

i
e

PR 2

ITI.

V.

.Importance of"

i'Literature Review

' ,Summazy

Section 1. Active Participants ). .
" Section 2, Partial Attenders .(. .
Section 3. Registrants Only . . |. .,
Section 4. Non-Participants . . . .
Section 5. General Trends « « +» +

. e d .
" Table of Contents

s

»

.‘.IntrOduction-oco_ocooo'c..ononn;

-

Difficulties Associated with Theory Developnent

¢ i

FheoTy in Mult Education
_<The Seaxch for Theeries of Adult Education . . .
PurPose of the Preaent Study e s s 8 e o o

. [ . o » L] . L] L] [ ] . ..

Ihvestigations from within Adult Educatlon

Participatlon in Parent Education

msign of the Study e ¢ o »
Subjects.....-....

Research Instrument
Pre-test of the Structured Interview
Procedure

»
L] L] L] » . L] ] L . . [ ] . L]

Results

Discussion of Results

Section 1. The COR Model as a Tool for Understanding
Participation in Adult Learning
Section 2. - Critieisms of the COR Model .

Section 3. The e Study Method
Concluslon « o o o o ¢ o « o o o o
References « + o - o « o = = « « + =
Appendix T o ¢ v o ¢ v o ¢ = « & & &
Appendix II o & ¢ @ ¢ ¢ o+ = - 4 s
Appendix Iy ., . SRR NN
Appendix IV . . . . - . . - . . . .

Apperdix V . o o v = & &4 -« o . W

vi

Nature of the Focus on Parenting Prograﬁ

-
L] L] L] L

¢ & a2 e » @

-

}.,

e &« 8 o 6 o o ¢ o o o b

-
A}

e w

® » & s &
, ooy e e e

* & & e o e
« & 8 o o =

. v

- L

4

® ® & o »
a o e e @

s & ® e 3 .

+ & 2 s e @

72
72
89
9.

100

101

- 110

113

- 115

116

1??



"Appendix VI , .
\'Appendi.x VII .

Appendix VIII .

Ap?endix X ..
Appendix X n. .
. (

vii

. 124

140



b List of Tebles
.Table - . : : Page

1. Participation Data by Subjects and Groups  « o « « ove o o o 41

.



List of Figures
Flgure | ' : : ‘Pag.e

1. Chain-of-Response (COR) Model for Unders ‘ ‘ ,
Participation in Adult Tearning Activities « « o+ « o o o o & 19

.



" Introduction

4 Adult education in almost every conceivable context 1s experiencing
v.an explosion in growth Rauch (1981) has noted that the nunber of adults
1nvolved in continuing learning has more than doubled over the past twenty
Years. In addition to this, many agencies whose prinary function has not
been to educate have taken on this role, incluvding employers, travel agen- -
cles, museums, professional assoclations, and public health institutions

to name only a few. A

_ The rapid growth in adult education has been attributed to a number
of factors. Apps (1980) has referred to a changing population structure,
the consumer movement, the changing status of women, a higher value placed
on edycation, and a more supportive political structure. The 1nfomation
expiosion has also precipitated many people seekling out add%tional‘learning
expériencés‘as a means of keeping up with a rapidly chénging'ﬁorld.

It is also difficult not to be confronted by a variety of.modqa of
adv#*tis;pg, from teievinioﬁ tn b111 boards, encouraging would-he parhint.
pants to leamn everything from ball raom daneinz to how to he a better
parent,

In spite of adnltﬁeducatﬂon's rapid growth,ahd aﬁficipafad‘cont!nnﬂng
development, geveral investigatdrs have expresged cthern that theory de-
Ve1opmnnt har received 1ittle attantion (Boghier; 1971y Macvirow, 1971
Ordor, 1980 Watkin, 1950: Cross, 1981). Boshier (1971) has gona so far
as to declare »dult sducation a cdhc%pfual desert while similar comments

have been echoed by Mezirow (19?1).



P

« Dickinson and Rusnell’ (1971) _performed -a content analysis of 517

articles appearing in Adult Education between 1950 and 1970 which. showed

that over half (5#%) described educational programs or experisnceﬂ 23% 1 Te-
ported on empirical research, and 3% disuussed theoretical formulations. :

Although more recent 1ssues have shown a greater research emphasis, the
number of articles dealing with theory continues to be rare (Hatkin, 1080,
Croes, 1981),

Difficulties Assoclated with Theory De%elopment

Theory bui%ding appears fo have proven difflcult for a numbeF of
reasons. Cross (1981) refers to the markétpl;ce orientation of most adult
edneators. She describes many programs as being presented to volunteer
lesrners in a "take it or leave 1t" manner., This "market place mentality ’
as she describes it, has ‘tended to prsclude the snarch for the explanation
~f complex phenomena. .In fact,'tipsffrom a measoned adult educator may -
nften be perceived as more usefui than theory from a v“sea:ch investigater,

AMult education has alse produced few séﬁ31ars. Cross (1981) notes
that most of thome involved 15 the field of adult education have been'pro—
é;am planners and administrators whose first obligstion has been to serve
the immediata nereda af thelr atudents. In a time of severe ecoﬁomic Ire-
straint funding to support those involved primarily in regeaxrch and theory
develnpment sppears to ietlessening.

A third factor_delsying thaory dnvalbpmen£ has‘been thevmultidis—
ciplirary, applied nature of the fiald. With many divefse diac;iplines of
study involved in adult aducation 4t has been difficult to determine where

R thesry of adult learning should come from. Some 1nvsstigators have

<>
opted for a kind of "eclectic pragmatism” in advising that one should
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Impertance of Theory in Adult Education

0° Tonle (19810 has gtresged ''a {wpny tanca of theory ﬂ'nVa'IOP"!er' AR
any ‘PPJ"i%g”"“tific die~¥1lina. Sa 'ag comment A that < ypent
ntrutﬁ%“. £ v ~H{dacted ant unt et A h? vetama'te tnindry, hencmg a tyr

of falk wi~dnm The dangry YYaa I'n Vane trathe being passed nn and r-.

-

I .
fin~4 fyam ~na garaeatinpg to ancthay potb by 0"‘590'1\'9 ~vamination Hﬂ‘ 2
the tMnayneysaiea, chartamntia q alttlag. and revanna!l ﬁt.v'l,On of $ndYv.

{dna) pﬁénﬂ'i &‘nnnra"‘ O'Ibol‘? hag gane an +n rata 'aH at the n) himatg good
o ORI .
~y nweafyln cg of o practi-H f1~14 ruet ke valld + A 'hrough the rirors of

asclentific "“"?""1@81”0", Gha £ thar anrpdht Vs’ for the vy tn make r

Aifference {t muct ba grov ' - - vele T ety vetetan b

3.

The ’“il+'!s nf rreatjce,
Apﬁg ‘10f0) har atae noled along wit! e- ~val oihae-o (Yoapg., + <0,

Rey {1080, Nayleanua’ 3 ‘(‘”") that 1f ~' 1t o’ ccd? m VYo ta alvan o "'y
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Theory aAwires out of practice, ani once validated.

returns to dir~ct or explain that practice. Fur-

ther, practice wnder the guidance of a given theory

leads to theory refinement.. Thus. theory and prac-

tice interact, each improvig.the ~ther as. improve’

th~ory be'ters practice »"d hat'c: rra: tice 12adn !
. to new o0 refined thenyy
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nf ptatements that delireate the princﬂplas,begind some artivity or he por-
nomplicated 1"§97V5"R A mset of T’lated proporitions which have he~n am.-
Pirically t-gted, ~r he at Jesat potentinlly tnsfablé.

.q"\ng (19€7) natem that ‘henry ha.s three major ohjectivesy (1) to
provide a eonceptral frameyork to facilitate the aohgervation and cntagord -
un;*nn of events, (2) to V7°V*59 explanation for eventa, and (3) to estab
Ti-h a fonlatiop of knowledge which allows ‘or the control or predic''an
~f evante Ghrag demcribes thr enrly gtages of theory develrpment s
having & foous on the actuxnny of A~soyiption while in later stages ~f
ihﬁﬁry Anvelnprent thare 45 9 qh{ft toword explan-tion and control.

T; nvday Qo advan e ttgelf. aﬂu?g ~duentiah r,q“‘i“n A renewad ewph
aste on therryy building 'n ovder that 4t may wove from ;ue purly descrd:
Hve to the predictive, Thanry BuilVing will fant''''c 0 1V ndyv gt
Yoooming wmove prescriptive Iv matuve (Pven {7

-

"~ Sagrch fﬁ; Thporﬁénlpf Adui§ Bducat'on )

Ra avin of 23Tt edurat’on’g ylda acope and Interdieciplinagy nn'er
n aeaval for an n') embract m hoory ta AAE1{mdt 37 not SwpanaiblR to
altatn e iAo y“"u1;d¢n bage 'nelnding, ne "n example, argnnia . .éné
dynreicr. rhilovephy payc'»lory, sociology and paj1;1091 Anianae, Anag
not 1 nd glealf ye'l ‘o oan a1 “'"5"pasﬂ‘ng thanyretYon) frameverk. Hay
avery . P'me orp ot o t la 314 'n iond themeely o bo *h°6?y hutld ' ng,
mieh aa I ' - roem o danertae gragp dynantes adnlt Qe oot aen
Y embd R

Tr tha aren of mokiyatinr  Fro ~vapple, Oross (1981) hag d¢vn,op"5
the b g1hY'\1TRﬁ g th rr tleo madrl goe unting fey roytt tpa'ien in
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study was divected. A= a recent theoretical statement it appears to hnv;
potent5=1 in previding Elﬁpa tp Aatd tn fhn~unﬂ°rqﬁani1ng of the aduwlt
Jenrner.

The Cresa Chain of ﬁﬁnpnnﬂe Mrdel (COR) 4 an attemrt to ~oncapt..
nali-a parﬁ'aipn*ipn in A learning ~ctivity as not heing a esingle ~nt '
“the vesilt of A ~haln of responsrs each hgged on an evalnaticon of the
bosif’"n of the 1nd{v16nﬁ1 in his or bher environmant” (C*OSB, 10”1, p.
12"). Raaed heavily ra current monial motivat'on thenry t*'“ mode] 1s
an attempt to conecwrtnalize change as nocuring 'n a “styveam of artion”

\

am nppoe-d tn being a s;riﬂﬂ nf Admereta a ents aach dwpalled hy nortnt:
rl -

rpeoifieo atimuli. Thié ir Alsr consir! A NN "nlativaly renent

a¥ttingr of de Charms and Moir (1~7R).

Ton fermylating the OOR model Qyose hag drawn fyom the work of Miller
(1067) on f ryere-field analysis, Roshier'~ (1973) congrvence theory of r
tirtpattinr, Ruhenaan (1977) ";;ovﬁﬂ"ﬁv va'lenn- fﬁ%aﬂipW, Tough'» wort
(1779) en anticip®tsd benafits and Aslaptap and Ryt ell's (10R0) ynrk
on Jtfne traneitton, Siv variahles compr'se the AND model. Sﬁir evalus -
tion: n'titudes tewnvis education, ~nR1- =nj expa~tetions, ]1fe ﬁYR;
sy tian, pporturttiec nnd hérri“Y“. and $n armat’ , cefle ting the wey!
A Yewtn (107NN, ManYay (17 00Y e ﬂ"r<v'~ (T200) eyt g et
Ve - Figatore.

In th- nnv."n' tynetion Af Yhig medal My ead hag e'early ma'er an ~ttenppt
bo addrems heth Inteinal «nd a tevnal qoeycholaglieal hayriarg whicl vp on.
t111 thias point have wly h-en Tperely ecanmentedl.  The wodel alen nppearvé
e k; nt n f,.v han' o atage in ite dova]oﬁnon+, evigting primarily =s 3
Aranyipt v de Yra, Vark'ng '"a dogrere of epecifici'y necegsary frv rve

T1ettane Yo he mad-  ~m Vi "po to the vn'ﬂ"‘\lﬁ‘y recent pature ~f *hin

Tl et i W aayy VY ot 0 e ynvagtigater’s knowledge, Raecton)'y
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uvnexamined. It 1s also a general theory of participation in adult educa-
tlon and as such has not been mtuiled as tn the degree to which 1t accounts

for pasrticlpation in a veriety of aprecific econtexts. In order to appraiee

LI .t

o 'Y aveme of Fhie Fhanyrattiend model further ghv{y lle tndimntod,

Purpose_of ‘the Present Study

Tt s th~ intenti~n of the present study .to éionely examdﬁe the
Croge Chaln of Wﬂspnﬁse medel within th- erptext of g specifie zroﬁp of
adylt leavnera. T {n énticipatcd that by tarcting the model's ati1lity t~
aceount for actual Aata, Vte bacin ferm might ha evalunted, maintained,
altered ov rovised, Thi~ wruld thap gerve Hhe riirpore of ctimm]labing mor-
claarly focused renaareh on participetioen.

'he specifin group of learners ~hnsen for the study are those invn?
ved irn parent adueatin:, :A nunbhar of §rveetsgatovs (Finkar's and Farao
(1971)s 'nrdon (19778, 1977h)y Wellinge and Hubhard (197R): Hicks and
Williame (1Qn1)| Jerne (1099)) have all addy-aprd the nead 'o develop more
adrquats congepturltzntions of pavtiecipation in thig area. From exam'rt
the (MR malal nnd V'a fappv"npri'\fmw;nﬁ n aecgouvnting for par ticipation '
s fiel? not only - onld mgre “lanrly frmiced -~gesxch he enrAnyngad,
it prpgrﬂm r'enning wight alre ba fan§litate’. Tn the avea of ravont
Gv‘a:[v-h.\g_ frr ewample, Porgs (1971) hre nated that ~nrh P ogyame appesl
moat abtyangly to widdin elams va'ves. Develeaping a model of rartiripation
thet -relates kn parent aduoa*inn might ageist ;cwﬁarcherp and invegtignteors
~''e in derigning programsg with spenific target £“°QV“ 1n mi"d.:

 Staff neleattn - artahles might also ba mrre adeqrately add egeed,
Frv examprle, whether r» pyofas~3onal apungellnr, tratne’ volunteser ar in
'erogted parent vune n paren! education gronp might he detacmtine hy +he

'"Tuabttenal ~Lmcotayrdattap Af poteptted rarvttetpenta,



The fornm that advertising takes might be determined as well by the
nature of the group that one is intending to attxact; whether ihat adver—
tising be through newspéper, radio, television or word of mouth: In ad-
dition tc *he cholce of advertising medium, the content of the advertising
message might also vary depending on the nature of the target group.

It would appear that until an adequate conceptual ﬁnderstanding of
participation is developed in adult education \as well as parent education,

- more of a hit and miss approach 1s fostered in both research and practice.
This results in inefficlency and under utilization bf current resources.

In order that the Cross COR model be examined in the 1ight of parent
education, a‘cas@ study format was selected, Casge studies have been.
suggested by many investigators as beiné an appropriate means of developing
and more clearly articulating theory (Woule, 1963; Glaser End*Straufis, 19671.
Darkenwald, 19803 Dickenson and Blunt, 1980). Matkin (1980) has asserted
that aftef a de~ade of apﬁlying factor amalysir to tﬁe area of motivation
for lea?'ning no elear theory has yet em~rgel. He calls for additionnl caen
~tudier A= a means f d'veloping tha vy and av 1a'ng the trndehny of many
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‘Chapter II

Literature Review

Several investigators have made a contribution to the understanding.
of participation in adult education. As & ba.ckground to the present
study several of the more influential theorles will be discussed. ’lhis
will be follOwed by a descrlption of Btudies in the field of parent educ-;
ation where a number of 1nvestigator8 have made attempts to’ fomulate |

reasons for participation in thie specific learning condext.

Investigations From Within Adult Education

" A Miller's Force Field Analysis

Henry Miller ig one of fht; few adult educators to Airectly tackle
the problem of exﬁaininz why sacioecdnomic statue (SES) aﬁd participation
are inevi hably related (Cross, 1981)- }iis social class theory builds upon
the needs hierarchy of Maglow (1954) and the foree field analysis \of Lewin
(1947) +o explain not omly why -people parti cipate but why there are \a}ge
d1fferences hatwean the spcia.l classes 11'_1 what they hope to gain from -par-
ticipation,/ ‘

Miller uses Maslow A needr hier&rchy to explain that peoplé cannot -
bhe r-onnernad about highn'r humam needs’ such ad recomition (status), achieve-
mant, and gelf.realigation until their lower ‘l’unda.mental needs are me{, such
as those assoniated with survival, nn\fg{:y; and .be'llc'mg?l‘ng. W thin the con. .

taxt af adult eAtnatlon thig 1impliea that the membara nf tha 1~yer annial
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classes will be interested in education that meets survival needs such an
“job training and basic adult education while the upper social classes,
having fulfilled their basic survival needs;‘ill eeek education that leads-
to achievement and self—realization. A numbet of atudies have investigated
this" relationship and basically support the use of Maslow 8 conceptual
framework in this regard. ' For example, it has beenipcied that those with
a‘high school education or less Are primerilyintere;ied in Job related ed-
-ucation, while programs aimed at self understanding, pereonal development,
and recreation appeaJ primarily to well educated peop;e and to others not
concerned with basic survival needs (Carp Peterson, and Hﬁ&fs, 1974,

L e

Cross, 1979; Johnstone and Rivera, 1965). - o )
Miller also uses Maslow's needs hierarchy in helping explain the re-

;-lationship between educational Interests and age and position in the life

'cycle. While early etages of adulthood are concerned with the satisfac-
tion of needs low in the hierarchy, such A8 Lhoae related to getting a Job )
and starting a fanmily, people in later stages, having satisfied these needs

‘devote more energy to ncbieving statwus, enhancing achievement and working
toward self-realization.

Lewin's influence on Miller's work is apparent when he nses the conr.
cept of positive and negative forces‘to further explain motivation for
pariicipation. Pogitive forcee,”sncn 73 snryival needs, changing tech-

" nology "and joB opportunitiee,areimose factors which promote participation
in some type. ofllearning experience. Negative forces, such as hostility
towards education, lack of opportunity and a-.weak family structure inhibit
or impede the individual from joining in a learning experience. It 1s the

resul tant motivational force which actually 1 mpels the individual towards

particlpation or inantivity.
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.males from Job training programs 1is very high, suggesting that even when

*

from hi. model Millexr predicts that attracting a potential learner

from the lowé eocial classes will be much different than attracting a

.'learner from the middle class. He euggeste that where a marketing strategy

such as an édvertieing blitz, is likely to eneourage‘the middle class
learner to participate ‘due to his already etroné belief in the values of
edncetion and nis‘enpport'eyetem. this approach will do 1ittle to attract
lower class learmers. | "

‘,Miller'e nork‘incorporatee basic e00iological reeearch in identi;
fying positive and‘negative'forces in the environment as well as research

findings on participation. For example, the dropout rate of lower class

~ they are aware of learning opportunities and go so far as to register,

negative forces in their culture prevent continuation "(Cross, 1981) A
further implication of Miller's work is that increased opportunitiee in
vocational®education that adhere to middleé class values will .continue to
attract only the middle class, with lower class members remaining basic-
ally unaffected, Miller predicte that this will only Inarease the growing

gap bheatween the social claneee(in adult aducation.

B- The Expectancy-Valence Paradigm of KjellhRubenson
4

4

Rubenson (1977) has attempted to provide an understanding of the com-
peting forces at work in motivating adulte to participate in organized

educatiOn. Basing some of his thinking on Vroom (196&) Rubenson describee

education as being an achievement oriented activity. People, who want to n«_ﬂ S

get ahead" §111 put. effort, into personal achievement in echool ar on the ;
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”!hbdheon a%so butlds: his’ nodel on.a number of different peyoho]ogf

eal theoriee of motivation drawing heavily from the worke of Lewin,
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Tblmhn,!HcClelland,'and Atkiﬁeon, who are all fundamentally interactionists.
-~ Human behavior ie explained as being a result of\the interacticn of the in-
dividual (with his acquired experience) and the environment (as he per-
ceives ahd experiences it). The resylting strength of an individudl' ’
"motivation is determined by combining positive ‘and negaiive forces existing

1n the individual and his environment., - T v

The expectancv part of Rubenson;s theory consists of two componentss
the expectation of iersonal success within an ‘educational activity, and the.
expectation that being successful will have positive consequences for the
learner. These 2wo forces are multiplicative. If elther one assumes a-
value of zero, for example. if an individual does not see himself as being
capable of achieving the skills or knowledge contained in a course or if

" he sees the acquired skills' or knowledge as not being bengficial for him,
one will cancel out the other, that is, the resultant motivational force
will Be zero..'Evpecﬁancy, alone, §111 not lead to course enrollment un-
less there 1s a positive valence associated with the anticipafed outcomes,

Rubenson places considereble emphasie on the role of reference
groups in eheping attitudes towards participation. For example, the more
that a work g%ouﬁ holds positive attitudes tnwards paxticipation in learn-
ing the more likely. it 1s that an individual in that grouv'wiil avail him.
self of educational opportunities.

Rubengnon's paradigm shifts the emphasis from demographie variables,
such as age, sex; and race, to more individually based measures. Al though
Eé does make uee of social class as an explanatory variable through the
use of reference groups, his major focus i3 on how an ‘individval learner

porceives his environment and what ‘he expects to gain from his partici-

!#patiOn_iE adult educationw

11 .



A renadning significant point aoont‘Rubenaon s'eipectenqy-valence .
paradign is that he places nucﬂ‘iees emphasis on the role of external bar-
rder!’to educational participation than do most other 1nvestigetors.
Motivation, according to Rubenson,-is based not 8o muc¢h on tne "real"
situation as on tne "perceived"'situation.. An‘identiceli"barrter" to}one
Potential learner may'not'dndeed be a ﬁroblem for another..'

C. The Congruence Model of Roger Boshier

Boshier (1973) shares with Rubenson and Miller a belief that moti-
vation for learninguﬁs a function of the interaction between internal
psychological factors and external environmental variables, er at least
the 1nd1vidua1's perception and 1nterpretation of environmental factors.
Boshier's work 18 based upon studies both in New Zealand and North America.

4 Boshier s primary conclusion from his research 1s that "hoth adult
education participation and dropout can be understood to occur as a fune
tion of the magnitude of the discrepancy between the participant 8 self
concept and key aspects (largely people) of . the educational environment
Nonpartieipants manifest self/institution inconzruenoe and do not enrollt”
(1973, p. 260). Boehter suggests that a number of 1ncongruencies (suoh as
hatween se?f and 1deal self, self and other students, self and teacher,
eelf and 1nstitutional environment) are additive, that 1s, the grea+er the
sum, the greater the 11ke11hood of nonparticipation or dropout. Although
he has not’ tested Ms model with nonparticipantq,he hae shown that atudents
with high 1ncongruence sCOTes are significantly more likely to d¥q£ out
than other people are, He assoerts the view that dropping out is simply an |
extension of non—participation and that low participation rates of adults

in the lowerAsocioeconomic classes 1s due to a laek of congruence between

their 1ives and the largely middle olass educational environmant.



. From Boshier's work .coies the notion that prope: matching of adults
.to educationsl onvirOnments is important. In. addition, he suggests that
people who show a high degree of dissatlsfaction.with thsmselves are likely
to project this dissatisfaction onto thelr environment and dropout._ ‘Both
Boshier and Rubenson suggest that the self-esteém oT ‘the 1earner is sn
importaht factor in educational participation. From’ Rubenson 8 perwpec-
tive those who evaluate themselves negatively ais loss 1iksly to expect
success and from Boshie; ] viewpoint will be lers 14&01y +o experienoe

1

congruenrs with the educational environment,

D. The Theory of Anticipated Bemefits: Alleén Tough )

Al th-ough Tough's :(1979) theory 1s not well developed‘st this point
his work sppears~to toAmoving.moro in the dirootionlof being sble.to:si;
plain ani provide a conceptual organization of his data largely in the
area of sslf—directed 1earoing. "Tbugh 8 basic assumption is that 1earners
dr» able to understand and articulate their own 1earn1ng needs. His modeé,
ie fnrﬁher huilt 6n the belief that anticipated benefits to be derived
from learning are: present in the person s consctous mind™ and constitn'ﬂ
al"siéniﬂosnt portion of the person's total motivation for Il'ea.:rnivluz".

t

In feat, Tough and hia colleagues (T‘onzh, Abbey, and 0r'+'on, 1979) claim .
that the 1“arnnv 8 consoious antjeipation” of reward\Ls more important than'b\
snbconenious forces' or environmental forces. Their initia) datd, dosa sup
port the feasibi1ity of constrﬂcting a thaory of motivation basod direo+1v
on antioipa+qd benafits, and In tits wanner may provjde-additiona] undey; .
standing of participation in learning activities. |

fhs Tovigh model conmiasts of five stsgos at uﬁich benefits might heq

anticipated, These include (1)\~nzaéing in 2 Tearning activity te (2)

rstainihg the Imowledge or skil) te (?) ’Dpliinx the knoﬁledga bo (1)



,("‘

\

" gaining a material weward such as in a promotion of (5) galning a symoolic\
‘reward:as.in acquiring credits or‘degrees. At‘each of the five stages

B anticipated tenefits might be classified into three clusters of ‘personal

'feelings: pleasure (happiness; satisfaction, enjoyment, feeling good),

».self-esteem (regarding self more highly, feeling more confident nain-
. taining self-images), and a category %abeled "others” (others regard 1ip-

' "dividual more highly, praise hinm, Iike him, feel gratefu])

' 'While-cross<(1981) has drawn attention to the need for a greater da-

" fense of the Tough categories. the model does provide a rather unique am..

phasis In focusing on the conscious forees involved in motivation for

learning.

v

'E;'~The Work of Aslanian and Brickell onviife Transitions

il/though the effort of As]e_nian and Brickell (1980) fa‘l 18 between
descriptive reaearch\and theoretical explanation, their work appears to
have achieved some support if one considers the work of Thugh (1068)
Asl.ania’n and Brtokell .dev’eléped the hypothesis that transi tions such as
job changes, marriage, the airival.of‘ohildren. and retirement require
ejnlts tn seek new leayhing. In‘their subsequent stndy thex'found that

83 percent of 7&# aduit laarners interviewsd by telephone namedtsome
transition in ¥their 1ives as the motivating fac"torfor further 1e-arning.
More than\half of these changes (56 percent )involvéo Jobs oxr careere .
while a second grovp (13 vercent) attributed changes in family life, euch
ag getting married ;having ohildren, buying a house. and moving, as. re-
quiring fhem to learn new: things. 5 peroent mentioned a change of health
while the remaining portion were spread out over changes in religion.,

r‘it*'lenship, art and leieure.

A dimorapancy hetwaen H\e work of Aslanian and Rrisbell (1986) anA



Tbugh (1968) was that while Aslanian et al found that 83 percent of their
sample of adult learners involved in a najor transition, Tbugh found that
.pnly one third in his atudy were 1nvolved in simllar changes. The differb
; ence in results ‘could be partly attributed to the notion that self directed3
tlaarning 18 a different proposition from other—directed le&rning. It was
ﬁnoted by Aslanian et al +hat 1nd1Viduals not. exyqrianning major transitionn
were more likely to learn on their own while thome in the midst f ‘wpov '

7
tent 11fe ohanges were more Tikely +~ peal ot n Fermal aet¥ing,

F. Cyril Houlé's Learning Iypolbgiés'

Although Houle 8 (1963) concern was with adtive learners am opposed
to +h"se not 1nvolved 1n an actjve l°arntng experinnca, h1s work atil) re.
mains s one f *hn most, 1nf1uantia1 mnttvatiﬂnaT studien, from a th9~v"

\

tisal an well ae methodo]oaical,persp»et*wn. In hie study; which waa

. ~ \ R .
limited to twenty-two rase studies of men and womgﬁ who were gwneptionally

éOtﬂVﬁ~éA"1ﬁ learners, mot1vnti5n was not the primary vari~hle “hdﬂr @b Ty
/
Wonl e~ was Intereated more 'n ghy they wére so ﬂottvg.

From hig‘stpdy three suhgrbuts éﬁergPé, The fiy~t weve goal-oriei £e!
19\:\1‘1\"?8 who yaed 'lonhﬂv'g tn aain ﬂp*cﬁ”n objiectives dnr_\i' g "I;l';).'rn‘!r;/r‘ Yo
tld a mat of cabinete, gpo.nﬂ' Palfrre An arr '1pnece ny ‘Ié'ﬂﬁ n sper~j‘f1;\
businear practice. énaﬁ orienta! 1n3fn~rn, Tt wan ntqq%vpd, A3A nat g
strist their learning artivitias én any ~na inrtitution or meth6d. heit
chose whatptpr,methoé wonld heat achieve the'r purpose, ;”“’h&;.thar be
fotning a grmlp’, rerding e hnn% oy keking n trip. " 7

A second subg;oup, whinh ha dwnnribaﬂ ag gctfv{ty oriégtéd_iéaxﬁbfa.
p"ftiniﬁated ﬁiiﬂaTily,tof the agke "¢ tha netivity vather than to &avé1nﬁ

o alill »r lerv o ";'"97'§f‘n Rhdnat The~r "o tduple tnck g vrree ov



joined a group to escape loneliness or boredom, to find & husba.nd or a
wife, or to uphold a family tradition. Most of the activity qriented
.]earners did slmost no reading. |

A sharp contra;t to the aotivity oriented 1e8.rn.ers. wa;be ';.he learning
oriented, thoge who chosa le%rning for tts own sske. Honlevdescribod thege
5ﬁdfvﬁdua1q as possessing s fundhmentaJ Aeslre to acqu'ire knowledge for '‘s
own eake. Most were avid resdaersy they ~hnae 3Johs and jodne3 gronpe for
the Vanrning prtential which f;hey of ferad.

Although Houle's typology may not ha =a hompletely’accurate or all
inclueive framework for thinking about adult learning, 1t does provide a
oonépp;na1 way of Jooking at multiple motives for ajult learning. A]é;.
ar a rage gtudy 3t has "o on Wahly productive in stimulating fu+thes v-

aonreh (Prahi ¥, 1974 ).

G. Ihg_Qgpggkghglg_pi$Respongp Model

in (o-;mul'\'f‘],ng hny (hain of Resrrnge Model Cross (1981) 'has relied
mret hesavilv on the works of Miller (1947), Rubenson (1978). and Boshier
(19°2). Ty hnr prciiminary analysir nf 'hegae theorigts she notes a.nﬁm-
hevy ~f ocammen nerumptioné and finﬂ‘ngn. A1 three are interantioniste,
vinutng pa.rtivipa"ion As PN 1n+pm'f1nn batwegen an 'ndividunl ~nq “18 or
her envirorment. “epanl, al3 drnu from the yark qf Rurt Tevtn and forceo
_field anslveies, in that ra;tivipa“ié; tr gean ag the result ~f the in-
dividual e nmiception of rogitdve and pasetiva forees 4n any given
sitvation.

Crosnr vafera tn ~11 three 'heorlata as "cogn1’1visfe in that they g
holte & the 1n11vidnal has some degree of control over his destiny. There
ta an Ymplicrtt rejaction of the F‘reudia.n notion that huma.n beings ~re thg
captives of nubconéc*wur forees or the Sk'nnarian V1ev Mnt pacple aye

qove v Jeaga paune N a stiming. veaponee ahain,
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Mrose refers to Rubensecn and Roghile~'s hypetheris that ¢crrtain pear.

sonality types will be more Aifficult to sttrant tn ehipa®!
thair low level of we)f mateem.
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thaory that c;ﬁ ho uééd for rraélativa rufponogi Ste patanttal weafylnean
prrenrg 'd bﬁ ftm orgéw,w1wg af present n- yledge.
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hated school as children are less likely to place themselves in a compets.
tive situation where they did not do well. Attitvdes towards education
acc;rding to Cross are also influenced indivectly *hmugﬁ the attlfudes nf
reference and membershlp groups.

Point C, the imp~rtance of goals and the expectation that roale will
be met, comes directly from the work f Tolman, Iewin, Atkinson. Vroom and
more lately, Rubenson., There are two componentsi valenae, the importance
of the goal to the individuals and expentancy, the individual’'a persenal
Judgemen’ that pursuit of the goal w811 be successful snd lead to the de-
sired :r;waﬂ. ¥f a gnal that 18 §mportant te the individusl can be achieved
threugh further education, motivation at posnt C is likely to be strong,
Tf, however, the ggai is not 1§p;rtant or the ]likelithnod of muceers Yo v
Yevuht mnti&ahiaﬁ would darrease ancordingly.

Expertanry 47 highly velnted to melf esteaw, In that jndividuala witr
high ertaenm are more likely to axpec' senere, while thoge w'th lear self
“enfidenece harbor douhts gbouf their rroﬁahi1ity ef muncess.

TA4fe tranmitian, point D, presents the 1r)vﬂ.1v1d§gl"n5 th = pe¥iod 5f
change chTiné for new'aﬂjusﬁient; The vorka of Asla#&an and Rrinkell
(1°h05 ﬁn well gs H;vigﬁurnﬁ (1972) both 1dent£fy tﬂﬂ ;rﬁnn1+1ons nf iié“
ar heing pnsttive frrees for learning. Havighuret's “temchable mnmen'”
mggestFr that theya are times of speclal mensitivity for learning new
thiner. These times, according to Cross, depend on developmental taelk~
that are rredintgbly assaclated with each phame of human deVﬁlornﬁ"f.' Sha

suggests, for é;ample,'that‘tbn rjéht.£1i6'£o toach a coupls Bledt oh3)d

A+ alopmant is when thay are avpecting or ralring ehildren
Point R veferr tn barr'ers an? sprein]l oprovinn®ties Poyr adnl' learn
Ing. My nea angerante ‘hot {f adulte got te 'hi~- PO“"‘ with o phtrone Aealtye

Yo poyttatpete, Y 4y :"Pnlv “hant ﬁbn Covme ~f Fhets prriinairattion wil)
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encourage them to seak out special opportuni*i'fies and to overcome modest
b#rriers; For the weakly motivated, however, even modest barrlers may pre-
vent participation. It might also be the case with the latter group that
with an awareness of speclal opportunities, the néti;aﬁonal force for par-
tiripation would be enhanced, such am the case with the ready availability
rf ohild care services. "

Accurate information, point F in the COR model, plays a eritical role
in that it 1s information that 11nke the motivated learmer to an approp-
riate opportumlty. Vithout the availability of information, participation

may be low or nonexistent {\f apportunitiss ars nnt Aiscovered or 1f barriers

(point E) remaln large,

Tllustration of the COR Model '

Ctrogss gilves the example of a }\qutha.t'ica] learner as sn ﬂlﬁsfmﬁ on
of how the COR model wnight be used to ex*p_] aln participation. Surpose an
'ind_;viduah ‘eallad Sally, h sel% confident (positive force at point A.
indicated as +A), who 1iked-ééh661 and was suecessful in 1t (+A snd +B),
hut whoge husbaund opposes her pursult of a ecollege degree (-B). Whevrmas
;ahc; w-—mr’;d 11ke & college degree in order to qualify for a better joh as
well as f‘nvrl her own gati sf,‘a.ctior; and is confident that she world he a gir
gesgfn] ntindant (+C), her hurband's mild opposition decreases the total
force of her motivation for participntion. Tf her hushand's opporition
wars ptronger or her gelf confidence less or her past educational exper-
lenceg Unhappy this might preclude anything further happening; her motiv-
at1 66a§ ?';r.m; m:.éh t bé ﬁm w;wp,k to wetcéma any bax_-rﬂ.en:' oxr redpond to any
s;vqcial opportun! tias at point E. S\xbvéﬁe, howaver, as Sally is we‘l.gMﬁg

the rmritive and negative forres, that a friend of hers urges 98lly to

1oty hev In taking orurges At a local nnllege (+8). The poritive foree



at point E may activate her participation and override her eoncerns of her

husband's disapproval.

A Summary of the COR Model

~The COR nodel, while being a sumnary statement of the participation
research of Miller, Boshier, 'dnd Rubenson, places 1ts own distinct emphasis
on the 1pterna1 psychological variahles of self-evaluation and attitudes _
toward education. 'It is the contentidn;éf Cross that if adult educators
wish to understand why some adults fall to participate in learning oppor-
tunitles, there 1s a need to examine the variables at the beginning of the
COR model, such as understa;ding of Attitudeﬁ‘toward éélf and education.
While the other- variables such as life transition, barriers and opportun-
ities, and information help complete the picture of participation, the GOR
model places tha 1argeat emphasis on the effects of self esteem on subse-
quent behavior, |

In order to further examinre additional studies dealing with part-

icipation, the parent education 1iterature was investigated as further

background.

Participation in Parent Education

Over the past 15 years the literature on par;nt training has deteln .
oped from é few scattered studies and reports to now include a massive body
of 1iterature reporting the positive reiationship between parent education
and children and the successful treatment of children with a wide variety -
of prodlems (Gordon and Davidson, 1981). | ‘

Tavormina (1974) has comn;ented on the 1ncf’e‘astng treﬂ;l toward the-
use of parentas as "therapists™ for their own children. This approach has

focuged on teaching parents more effective ways to dedal with child rearing
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‘and child management issues in contrast to the more tradiiional rethods: of

child therapy. . o <

e

Auerbach (1968) has defined the goals of parent education procedurea{‘

as a) helping parents to become more familiar with basic concepts of child.
growth and development; b) helping thel clarify their own role and that of
their children, and c) increasing parental understanding of the complex-
ities pf‘everydAy aituations to .enable then to make better nanagenent
decisions. ‘ | | |

In the past ten years, the two. most influential approaches in devel—

oping etructured time-linited parent education training have been behavior )

Rodification and communications skills training (Lochman and Brown, 1980).

Of these two baaic approachee, behavioraliparent training has been the most
extensively evaluated;lvith nany atudies-supporting its usefulness'(Wiltz,

a.nd Patterson, 197k; Rinn, Vernon, and Wise, 1975; Gordon. Lerner and

Kiefe, 1979; Karoly and Rogenthal. 1977). Gonmunication skille groups, as

well as groups combining communication and behavioral approaches, have also,
' ) ' ’ ) LU -

been.examined for thelr effectiveness, with several studies reporting
positive outcomes in ferns of atﬁitudinal changea on the part of the parent
and behavioral changes in their children (Sadler, Seyden, Howe, and Kamin-

sky, 19763 D’Augellil and Weena, 1978).

vn11é less optimistic outcome evaluations of parent education groups ‘

have also been reported (Anchor and Thomason, 1977; Gildea, Glidewell and

Kanlor, 1967: Gottechalk, Brown, Bruneyg Schunate, and iean, 1976) Gordon L

and Davidson (1981), 1n neviewin% the field,,, encqura,ge t.he inchusion of
pa.rent training within the educationa.l eystem while at the sane tine : “
;"s'tressing on going evaluation to deternine when and for uhon i‘t 13 nost

appropriateg cl ,._"}.‘ . S ;'-. L
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‘hile the literature dealing with psrent education 1s a very large .

"‘f;one, the nunber—of studies which deal uith factors affecting-participation o

' is. quite small.' Host studies that hawe been reported are prinarily de-~~~
'scriptive in nature, offering little in.the way of a theory of particip—
ation. RS S |

A aadber:of.in#estigators haveﬁconcerded thenseives wdth drop;outs
,fron such programs. For exanple. Sadler et al (19?6), has reported attri-; ;'
tion rates of 35 percent to be ouite cOnnon, while Eastman and Ingeroll
(1977) noted dropout in ‘a. series of prograns to be as’ high as- hi percent
this latter result’ being very close to. the 42 percent observed by Lochmsn
and Brown. (1980) : 'v.“.. ' o o oo ‘ '_ _' Ve g

Another group o; studies has attenpted to- link participation with
parent characteristics. Martin (19?7), and Graziano (197?). have drawn -
attention to the fact that mothers are ‘more.. likely to be recipients of
parent.education than fathers.v Graziano has suggested thaf fathers are

h often not directly involved because ‘of their own refusal to view thep-

selves as having a problem they are incapable of solving themselves, and/

3

or thé realities of a work schedule which conflicts with the availability

of the progr"

'Salzihge Feldman and Portnoy (1970) reported that parents sith a
~higher level of formal ediication and sﬁperior reading ability were more
apt than less uell educated to follow through on a group program which
‘ emphasized verbal learning of operant principies. In the sane n&nner, T

s "ea-inn, Yernon, a.nd Wise (1975) found that 1ow-incone parents attended few&
— clhsses and were less successful than niddleélncone parents.~ Gontradic—
tory findings .were noted by Bose (19?4) and Mira (1970), who noted RO dif—-

ferences in participation related to social class or educationsl level.

T e L
-



0'Dell (1974) has suggested that investigators who tend to minimize verbal

learning and enphaaize "direct” training through nodelling, coaching, and
behavior~rehearsal are more successful with parents from lower socio-economic
and educational backgrounds

Reisinger, Frangla, and Hoffman (1976) found mothers who reported

marital difficulties noticeably less able to invest themselves in parent
education, attributing lack of parental support for the mother's interven—
.c'tions, frequent argunents between spouses, and extranarital relationships
) which decreased the spouses‘“ nvestnent in the progran \ ‘

O'Dell (1978) has discussed the adyisability of doing a careful

) fassessment of individual families to determine those who night benefit nost

e

from involvement and participation in parent education. “This would include
examining socio—economic level, education level, intelligence, presence or
absence of spouse, fanily size,-family isolatlion, parental personality and
emotional problens, child rearing philosophy, conceptualization and label-
ling of'child problems and type .of child problem. ‘ '
" As a means of providing potential parents Wt th ohild nsnags.snt

kil ls, eoors'snd nsbin (1981) deslgned a program for use with high school
studentss Their findings indlcated tnat while the'students acquired know-
ledge and skills in parenting there was not a significant change in student
attitude toward child rearing. ﬂhile 1t was. acknowledged that the studen+s
in the study had only minisal direct contact with children, it was sug-

. gested‘by thevauthors that a relevant factor was the developnental stage
:"of the students, uhich did not allow then to understand. and resolve the
developnental tasks of parenthood‘ perhaps being too-enmeshed .-in. thelr own.
l%fanilies as»children‘to be able to take the perspective of parents. This

. ” 2

has also been : suggested by DeLissovoy (1978) who also reférs to parent
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education courses within a high school setting as being 'white elephants :

in ‘the classroon' '
A final group of investigators within parent education have dealt'

'nore with progran variables. Pickarts end Fargo (1971) encourage ‘the
development of parent eGUcation prograns in cooperation with the school

_‘systen as a means of encouraging the participation of the. 1ower socio-

j economic class. Gordon (1977e.) 1s actually one of the. few to. directl-y
come Out and ask for s conceptual sohene for analysis of prbgram develop-
nent needs and variables which could be atudied both for their influence

- N 1

upon the progran and as outcome-neasures.

'-~Jerns~(1982) describeé‘the‘efforts of an adult eduoation program in :

Kansas to offer programs throﬁghout the day and evening 80 as to attract
and accommodate people on shift work. She also suggests that transition
points in the~lives of parents areycrucial.times in attracting parents,‘
‘especially when' their children are entering kindergerten. or beginning
junior high. Advertising fox p;renf education c]eases is performed . “:‘:
thrnugh adult education brochures. as well'as through nevspaper adVérw
tisemnnts. parant newsJ etters diatributed by the sr‘.hools. and through word

of mouth.

The‘vorks of Fujler, Rubenson and Boshier hsve’oeen particuiarly
influential in the formation of the Cross Chain of Response Model aa an
attempt at exflaining participation.in adult learhing. Fn utilizing the

RoTR contenporery‘for-ulstions of social notivétioh theory, partfnularlv

the works of Atkinson and Hcclelland, Gross sees participetion as being

\’,,the result qf,s eeries of relgtixely conplex acts all sppearing in concert

with one another. Hhile COR- is geer as being useful 1in that 1t 1ntegrates

.o
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previous research findinge and nqkae an attelpt';o account for particip-
ation, it is far frbn being a couplete model. It relains untested in that .
1t has not been applied to a.ny Bpecific 'le‘a.:ming context.g L '

o The field Of parenﬁ education represents a leazning context which -

only recently has been recognized as a field of edult learning apart from
-being coneidered solely a nethod of treatnent for parents with coxdcerns
: about their ehildrep. In epite of 1ts rapid growth £here'are no visibla
theories about how it is that p8091e voluntarily Join 1n on thia type of
experience., It 15 hOped that efgufhation of the Cross COR'model withtn .
'ﬁhis group of 1earners will participetioexﬁeyond the descripttve stage
to perhaps fornulating a more comprehensive mode). applicable to adult

Jnnrning 1n a wide varie*y of nontexts.
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Chapter .TIT .

~ Design of the Study T

The study consisted of four group8'of two pooplp each. Eaco g&our
errebented a different 1evel of participation in ap adult eﬂuoation
prhgram The first group consisted ‘of those who at&ended at least five
out of six nessions of a parent education program, “Foous on Pargntihg;
‘ (F‘PP) The second group were those who had at/te‘.nded‘ the f“1.~r,st ar;d/or
second sesgsion of ahiFP?'oﬁt'who tHeo'drnvppd oﬁ+ Te third group con-

siq+ed of those who had rozistered for an FPP program but who did nof show |

up for any sessions. The fourth amd fina) gTOup war@ thoso who had an

- 1

opportunity to attend an PPP in fha+ *hov reopived advertising on the
nature of fhe program but chosp nat *o Aftand:  Bach ntheht ua§ gjven.a
ﬁtruotured intarViewllasttng 1* bours. |

A casne study &pproach WAS used aJlowing for the more 1nfanse invn<+
1gatioh of a small number of subieotd. Hypnthaeia geﬁerativn apd thnory
building were the fncus.with ne attempt to make o‘nﬁia*inaﬁ vemparVsona

" batween groups.

Subjects"
The eight subjects for the study were chosen in the following panners,

™

Por the flrst group, those who attended at least five out of six seesions
k]

of An FPP, the group leaders of four saparate courses were asked to nom-
inate two people who they feltrwere'xnpresehfative of thelr particular
. group: From this list of elght peopla two were vandenly selected for

o
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1nterviewing.‘ F‘or the second graup; those who" di'opped ot aftnr the flrst

-'or 3eeond sess1on. the’clasa attendance lists of the four krn"ps were ex
a:nined and two pedple were randomly sel. ecteﬁ from .-amongst a’l‘l thosa who
dropped out. .For the third gToup, thnne who registered for an 'FPP but
"who did not attend, class 1ists were again examined and two individuals'!'
mwdre randonly seleoted from amongst the total lisV ¥ thdﬂﬂ who rngiaterw4
ﬁwithout attending.

The fburth gronp, those'whé héd an opportunity te attend an FPP but
who 41d wuot, ;éfg cho;e ty.SeHAi;é annmungements of an FPF PYogram 56m9
with their children, ages two tttfive; attenainé a play sechenl. - (See Ar
pendix) The announeement, in addition to describing an FPP to oceur in
the fa11 of 1982, regnested parents tn return it after 1ndicaf1nn thOir
dngree of 1qtere°f; whéthn% tboy Were 1nfevan+rd Sn a*tenﬁinw, ;ayw 1o
torthed “uﬁ AYA nat have the time o were not intorented at all. From
thase who iﬂﬁicated no iﬁte;ect, two 1ndiv14ngl§ vere vandomly serlectind

botbnt‘§1‘nubjééts for a‘1lfhur greups were then contambed by
felephone by the investigator. Tn ovier to facflihafq §onparatién of the
subjects in the first tun gﬁoﬁps. the inyégt;gﬁtnriatténdéd the firsf an?
last'sesstén of enéh ~f fio ?ﬁur FF¥, taking five mipute~ at the hegin-
ning of the first and aixth aeasaton to intreduece himsalf and 'ha rurpoan
of the study. With fefereﬁce to ennouraging pavtisipation Af the faurth
gfoub in the intérviewg, the announcement that was arnt heame wi'h their

child(ren) indicated that *ha tnvertigatir prold ba pey Corwing 0 e

ip »f their responsesn.

Nature of the Focus on Parenting Program

The Yeonp on rq."ﬂ.nt‘"“ Y ogram wan Ahnaran ag the renbaw! Ty ght b



participation in adult education was to ha studied. Thim program, desigped
by the former Parent Resource !nit of Alharta Rooiaj Aervicen apd Communi'v
Health 1; rqasonably typical of most parent nducatiﬁp programs. Tts aix
ééssiﬂn" are designed to be carmled vt on a onee-» weeh harie, with erch
cernion hei;g arpro-ymataly two honre 'n duration. Te leadevr(s) inm
usally sameona whe hee himeelf heen a course participant and has ~one
to take st legnt ene, 1f mot 1;,;,9’ werkend tyrining|workshops whiel -

frten £ollowed by no leading a8 gronp with an me/ien"eﬂ leader.

'fhv teplee onrvered 4nelude the needr of parents and shildyen, ' 1a8%ex
self esteem, >opmunicati-n a%tlla. dealing with imace~ptable hehavior, pro
blem selving, and ﬁavjﬁg fon as & family. While some Aldactic metertal fn
. prerented tn ﬁ\é forim 6f Laader prosen ""‘h””qz and an aoeomfanyinp‘ pa:ren‘c
guids, participsnta aye eneorr qged to sharwe {"“"’ v expartentas nq prs
TS FUPDOT* to one anpgther.

'T?\e’t;ﬁ 12 nn chavrge for ‘he rrogram othey than hijd.ecar s hew pya
vhv;vff The pavrehts’ guide i{s alsc available free of ~harge.

In this srtudy @'ght conrvebe ware $de' '1F1-q hy 'a Fa: ont Nanmiyee

s ¢ a~ being nffernd ra- Jaruary thrgireh Trma 10, HY'H 1) eveeptin

v
of ~ne preup whieh me' In the afteyneon, 21' other g+ mp: we o adue Fiee
l\") .
for the a aning. The gronre sere vavdoucly aperanyes ' by 'he Family 1

PAucn Tan Géinet), M'y of BArontan Tacial G-yyioge, thy f Fimen

'

Torte and Reanvagtlion, AMbertn Publie Henal'h, and f\\vlﬁ tona¥ mohende
~ A
‘eaders for the groups lrelndad nne elerentaxy echon! 'e che | 3
ametal rhke s, 'yo puhlic Ven'th nureer, one pagy~inlogiat o
Y A11 had taken part Iin a le~Adey - fralning pyogyarn
Of the atght gyonwpe Rel: oted, mly £ v ook rle e, Tyee grouye
Y

were cac ral'lad due be Tank n~f puv""‘t’"""‘ Y veov g Y Ay !

Py aggh Jee o M Y0 Y eene af ths Tos Tay



Reeearch Instrument
The rrsearech inebrum-nt gaa derianed hy the 1n‘vant1_&or. t ann
aligted of a combination n¢ nl\oo‘iiistn, trive falme yYuentiornatirem, rn-

Tikart tyra ronle and guestions praegented Tirently to the dnhiect n an‘

-

intar 3o o mot Tha 1or areh tnehy won  yhrer l‘énigh'ﬂ n eltalt Infory
atinn [ T T N BRI RO A I o oo, ' . v Ve
(0Ow) .

Penc'1 and Fapex Type Ques‘ions

r

.

Tve pe - ~tl and raper type queestipns wr- rr the wir' par! a-laek~1

fv v nl ealy oxla’'ing trat {netyim nts. *f
§ .
1. T™he Rdpr tY v fTrgle (Y‘\ vianiet an’ Qleptian, tOﬂ:’) whs Ahosn ne pomagr

of marring “n "n'yyIdual gttt tvqde targrde ednen bian that! §- fhe ’1§

gree tao " b oan 1 4ividyal Tay s A Se p altlvel. 1nn]5r.-ia Yoy adnnap bt

M T hengt B oA v; el owe Vi fbewme av' AWy wuffy 'ent gr ~ral vy
[ XD nrt-‘ ] LA N ARA L . B A ry o°» LY ('”"" LA ‘ﬂ"’ 'fj(") Un nn
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evidence of sbme concurrent validity,

An additional feature of this scale 1s ‘that it was constructed using
28R2 subjects congiating of erllege studente, high ;ohnol ptudertna, épd_
men on rellef.

2. Measurement of Achievement Motivation - In order to arrive at an ab-
Jactive measure of self‘—evn.'lua'*‘ on of Jermming ability, the construct of
achjevement motivaticn yas geen re heing highly r~levant. oss (1991)
har sugge~ted in her modal that “persons who lark ~onfidence in their o'
abilitier (frﬂqu;nt]y teaymed fatlure threatewed or ﬂe*!o!nncy-orinntpd‘
avold putting 'hpmgnlv;n to the test and atre u»likely t~ volumbeer for

2

Jearning vhi-h might preeent a thryeat teo thety genge of" golf esteem” <‘p
: /

1?6). Tn her wode], education, partacu1ér\y compotitive eduégtion, ia

Ve ¥

'ev A anhlevement.grlente'. (Appendi" 2)

v

In order tr  oeaguro thie ~arety ~t, the chie apent no*{vn'inn LR

menled AF Jrelkaon® n (10""5\ Teren alltky "eeann h Fovm (" ovym ﬂ) wa: uvaend

e tp'y Vg wy chbevan " ha rernyed oV ay by ooa v (nlua. Tre'mon' a ‘en'a
pe v be binvwe o0 0410 Sun e pbttalbt’eo! rr§d bt bt cnelday Ve ugage L ATV
Tty v e 'Y el o onteay b nt Yeng! ¥ n vyen ny ol ne Tomt v  tept @ alln
hH\R Ce bnen gue et by Ta beon one RO 'aped anon oaniple cfoa {40
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willing to put forth effort to attain excellanne correrponds favorably
Jte Cross s achievement-oriented learner. | .
3. Heasuragofﬁ}ife Tranﬂition - The %pvest%gator designed a short, elevsn
1tem checklist (Appendix 3 ) in order to determine whether or not an in-
dividual had experﬂenced any major 1ife changes 1n the year prior to the
interview, Hoﬂn11nd af ter tho Ho]nes and Rake (1967) Srale, the items 1in
the prwsgnt frale represented clusters of events rather than the apecrifin
eventg £hem991vec- The items referred generally teo changes occu;ing in
persoral health, work. finances, 1iving conditions, family, iaterpersonal
re1at1nnnh1fn, chureh activitieg, recreation, mocial act1th1°s; ag well
rA an open-endnd §team 1n whierh the veapondent could Aetall othev c};anzes
that they fel' wern nat included in tha other items. Aoy 1tema which wer
checked crnld than he yryohed foy ~larificahion during the 'vharview, *F

ne - ngraTy .

". Go~le f v Te'rning Tteme ﬂogigﬁoé hy bnrr, Fotergon, anpd Pnp1f;

{(+ 7)) wern naed tn obtaln ‘ndividial ‘s genevr! goole for learnineg ar yal!
ae ern¥ifll  cvet yelntad tn paven! eluen'iap, Wﬁ? ftornm déa’(ﬂd‘ by Carr

~t nl weve pa-t of a Targer £'udy §n tha Unjt-A gv,'&gg Fponianved hy 'he
Tammipgate: o' Mon tynddtlenn? é‘m‘ly ownm‘nﬂv.\g the laeyni-g ng ds and an
rlratinma § a orerm mectinn of Amertaan odulte, In th' rar~ nf the gn
velab-d te veyenting educa'yon, the Ttana vge? from the Oerp ctndy WQYQ
thore wyhioh the Individual vyeeran'led t- afbey Frrlenting » '“t\ov‘if‘ﬂ rren

that be =aw himself interested "n (f+v axemple, learn'ng a k'] or prv -

ﬂh’“# an peadrnie ruh‘cq*). T ma e thig liat relat~ move to ¢0£1§ tha t

ravente might ""~ve tw any 1]V~ ¥ po ok At calten . byn eV ttannl YiEene
e~ Ynageybe ', (Arpovd‘w H)
" LN SR IR 4 nA ﬂrr.n l\-.“" e oy Unav Yrp The ohar 1iptg that ya'w
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(1§7h) study. The checkliste contained aescriptions of eve;ts and situa-
tiona that might stop a person from enrbllﬂng in a course or keep him from
lesxning what he wanted to le;rn |

In the same nannnr a 99;1;9 of oho;;listn prov1ded different con-
ditionn which would potentially wake it easier for a person +o becone in-
volvad in a learning eltvation. Theme in~luded 1tems relating to lparnin&
fomt (lectures, discussion grovps, melf study). ‘f"rvequency of rtudy geéwm .
eiors, and location of learning, as an example. (Appendix 5)
6. Information - T+ was deeired to determine what snurées of 1n?or;>f10v
a persor relies upon to find out shout a) the particular "Fosys'on ;;r~
enting” Program for whiﬂh he vegistered, and b) what sources of informa-
tion/a pereon rp1iea uron generally to find mut about thinge happening in
his anmmunity. Fart A ﬁas mearured hy meane of g checkliét deseribing a
pumber of poksible ways veép"ln w3y bave heard about the program. It also
ineTuded "n open—ended 'w;;ann asking resi;o'vdevts hew they wight advertige
a aimiday von;"e.went- V'n‘r' P war 1n'~1||dna #r pa~t of the c¢1-n-ended

ArceatVbone cmnd Iy apen en Y e by - al e A R B e Y arati B I\Prﬁnﬁ‘v

Opan-ended Questions

In addition té yeing qnnn*ions of » pancil ~nd paper tvvn; 1t wage
ﬂ'anidad to inelnda quegtiene af « r;mv:e npen anded nature, (API“‘"'”" 7)
?hgée questlions were: presented divnct1yiﬁo the nuhjéct_with.thp investy -
'ga.to"r.' receriing tlip response, - It w~a articipated that using nuestions of
éhdn nalytre wonld? n11a§ the ruhjact thg wpportwnity to ;wrand vpen hig
AanFwere given in the earlier gention, am well as a)'lowing the ‘rragtign tar
to anquire :lnfomut’on twoy' ard nhave h;m# Adrantly requested.

Meatiora for thig part of the interview were prepared in the fol-

Towdvg wmarmes A ar' ~f quaptd ner Agaeri} the rantent aven of the aly
1 ng



variables conpr&sing the GOR lodel was distributed to five people (See
Appendix 8), These people 1nc1uded four Master's level.and one Ph.D.

Psychologist2 They uere requested to write questions that they, light use

lu.,.mu-n D .. <+ LT

in an 1nterview to elicit infornation on each of the six variables. This

collection of iteus was then submitted 1ndependent1y to snother five
péople, 8ll Ph.D's in psycholbgy or counselling. who had experience in
teach1ng adults. This latter group of judges was asked to rate eacQ\item
in 1ts reapective content area on three separate dimensions. These in-

eluded the degree 6 which the itenm represented the écontent area, the de-

_gre= to which the item would be capable of generating further discussion,

and the degree to which the question would provoke a negative reaction on
the part of the respondent. Eaéh of the three ratings for each item Was
reoorded on a five point leert scale: The items that were eventually
nh"nen for use in the Interview vere thoee which ranked highest in order
of represenfativeness, response of client, and degree to which it was seee
as suitable for gererating further discussion. Al {tems that were used

ranged “rom 3.5 t- K on the five yaint Tikert |rale, whnfé_s {indicatel a

martmym capyne nnd 1 g minimim.

Pre-test of the Structured Interview

After the 1tems and questions for the strubtured interview wore
selected, the entire 1pstrument was administered to two people. One in-
ﬁ!vii"a;‘haﬂ been a recent parfioipant of a Foecus on Parenting Program,
while the n*her {nd4vidnal had never attended a parent educatlon program.
Af'er the intarview was completed, these two subjects wers asked to respond |

to tha nafure of the interview. Along with observations of the investi-

gatey and comments of the btwn mybjects, some {tems ware reworded and the
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.order4of presentation of sone of the questions was altered. No major

.changes, however, were. made. L )

PRI

o % " PR ® :»urcgﬁwﬂ "‘1"‘ “""’ - N
e e e - e o B E e tngtt M aw ¥ € e, Y DL e« s,

S Procedure .

When the primary subjecte of the study had been identified, they were
telephoned or written a letter by the inveetigator and asked for their o
participation. For- those subjects not familiﬂr with the investigator, such =
as those who registered but did not attend‘(group 3) and those who indic-
_ated no interest (group 4), the purpose of the study was explained. If
any of the potential subjects expressed Bome hesitanoy in becoming involved,
.the investigator offered to deliver to. their home or business a s;Eple set
of questions tao familiarize them with the type of material to ée covered.‘
_If they expressed any hesitation after this they wére dropped from. the ‘.
..study and another subject wasﬁrandonly selected.

The interview yas divided into o parts. The first part conslsted
of the subject recording his written.responses to the 1tems contained on
the Education Scale, the Achievement Hotivation Scale and Life Transition
Scale, followed by the completion of the checklists on,goals. and barriers _
' ,and opportunities for learning. The second part of the interview consisted
of qpen ended que;tions presented orally to the subject by . the investigator.
The subject was given a copy of all queetions as a means of facilitating
his understanding of what was expe__ctedj ‘The investigator summarized the -
'subjectﬂs conments on paper‘and/or'Wbere appropriate recorded his anawers
directly in the case of the checklist and inventory type sections. The
subject's comments were_ also audio taped with his.peruission. Each sub-~.

ject’e Tesponses were reviewed uithin 24 hours, including replay of the

audio tape and summary comments made in urdtten form-

‘%



- Results - ~
This portion of’the etudy Kas been divided into-five eections.- ihe
first four sections each relate tq a, different level of participation and
- consists of findings from interviews. The first group to be reported on-
.liare “the active participants, followed by - partial aitenders, registrants, .

and the no—interest group. Ihe fifth section consists of obseryed trende~,

over all four levels of participation. .

o W i

e R

During interviews information was corlected on thé‘six variaﬁles

comprising the Cross Chain of Response Model (COR). 'Ihe first variable,

-

- self evaluation\ was measured-in ‘the form-of achievement: motivation. Past.

' research hag suggestea that those.individuals who possess confidence in,
their abilities (high achievers) are more likely to volunteer for learning
than those with low self confidence (low achievers) The second variable,
attitudes about education, result from the learner's part experience in
school as well as from the reference groups of which he is a part.l Goals
and expectations comprise the third set of variables. The importance of

a goal to an individual as well as the associated expectancy of success

is another motivating factor in voluntary learning. The fourth variable,
1ife transitions, is also perceived as being an influential factor in stim-
ulating an individual’s interest for learning. Such "triggering” events
as divorce or loss of a job may transforn a latent desire for education

into action. A fifth set of variahles, opportunities and barriers, account

LS



for those factors which can’ facilitate participation such as the avall-
ability of child-care o* flexible scheduling, or those factors which may
impede participation such as cost or distance. The final Variable is that

of information. It plays the role of 1inking motivated learners to avail—

T -~ . .

“%bie learning@opportnnities. . : '

“ 2w e a
9"‘ ¢ w ~e o «-,....p 6 & .+ - o . .. 3. -

After findings on the above variables ‘are presented, the fifth and "

_final chapter will- discuss their implications for theory and research.

~ - gestton.I . - ... Actlve Participants

t -

Active participents‘for the purposes of this study were individuals

.who had attended at 1east five out of six sessions of d ”Focus on Parenting"
-program (¥PP). In the .case of the following two participants, they both

-~ attended - all six sessions.

:Subject’i1‘”Fred,attended a Focus ontParenting (FPP)_gronp‘along sitn his
.comnon-law sife; Nancy. This was the first adnlt education progran that
tney had attended togetner_in their 2% year’relationship. "Fred had a
grade eleven education.and wasléldivision manager of a large sod farm. He
wae 30 years of age and had a 17 month old boy‘from his relationship with
Nancy. He also had two children from a previous marriage while Nancy had
one ehild from a pretious marriage; Only the young 17 month old boy re-
sided_ permanently at hOme, with the otHer children visiting on alternating
weekends or for longer periods overx holidays.

| In Janusry both Fred and Nancy started lookingbfor courses that they
night enxrol in together. ‘The Focus on °arent1ng ‘pProgram was chosen from -
the listing of courses.published in the daily paper.l When asked what his
purpose was for attending, he‘stated that he wanted nelp‘in *"building his °

fanily” and more specifically in dealing with his wife's and his own



y A
children when they came to visit. He feIt tqﬂre was a lot of hostility
which he needed help to deal with. ' | '
Fred noted that the lost inportant factor affecting his attendanée
at any course was Nancy 8 support. If he had her support he felt there
_were few 1f any obstacles to .taking courses or being 1nvolved in further )
learning. If Nhncy was not supportive, it was highly unlikely that‘he .
would attempt a: couree._ He stated epecifically that‘honey“fqr him was no-
_abstacle in attending a course, nor was child care ar course location.
-fe. had enrolled Nancy in a course’ designed to teach ;others how to sew
for their children and had -paid” the fee, but ehe chose not to attend.
Fred described hie education at the .elementary and secondary level
- in rather ambivalent terms. Except for courses in mathematics, physics
.and blelogy; a lot of his courses were inpracfical. However, in reflecting
back, he said that some gourses might have been more useful had they been -
' related more to the student's own experience. He now views a knowledge of
English and other languages as be highly beneficial. He wanted to
_enrol in a French course to hel;za: communicate better with French Canad-
dian workers employed: on his sod farm. While his parents insisted that he
ge to school and complete his homework each evening, they did very little
to encourage his actual learning., It was not until he had been put of
school for about elght years that his appreciation for learning developed.
"Slnce that time he has completed courses in welding and employee-relations
and has approached his employer about taking courses in the winter related
to graeeland nanagemeht; On the Bducation Scale, Fred ecored 78 (out of
a possible 110) Please refer to Table 1, p. 41,
Fred appeared to view hinself as a capable employee, noting that in
all previqus. Jobs he had been sssigned a leadership role. As a child he

¥as given comsiderable responsibililPy in running the home owing to frequent



abseﬂbes of his:noﬁhef due to illneae;..ﬁe’eees hinseif as e good manager;
. relating well io his enployees. He has a nunber of aspirations, 1nc1uding
establishing hie own business which he feels he can do based on what he,has
learned 1n hie present position. He scored at the 74th pe;centile on

\d hY

achievenent motivation. 2

' . There had -been a lot of changes in Fred'e life over the past 12 nonth
peﬁod-. He started his present Job nine months ago. he had cha.nged his
residence, and was nnch better off fiuancially. Due ée a change 1n some

of Nancy 8 personal habits he felt their relationehip had improved markedly.
He aleo ‘sd1d ﬁhat;herwaswtxying to pag go:e etteptien tonis~youngest son
by spending additional time with him c;n a dai'uy basis. .ius ‘son’s birth
‘(17 nonths»ago)‘appeais.te have had a eignificant impact on him.

s . ‘ . |

In describing Fred’s participation n reference tq the Cross Ghein
{of Response Model (COR), he scored at the ?ﬁ.h percentile on achievement
motivation and valued education to. the extent that he sough% .out ‘numerodus
learning experiences over the past three year period. He scored 78 (out
of‘110) on the Education Scale. ms goals in attending the F'PP felated ‘
to enhancing his famii& life as well as dea]ing with the spee1f1c problems
of a "blended” family. It“was his expectation that a parent education
group would give him specific techniques, bu+ even more &mportan*:wnnld~
'prov;de an opportunity to share his concerns with other parents. , Fywed had
experienced a pumber of significant cﬁenées in his 11fe over the past 1°
monthr, including a new job, A move, and a revieion in his ~emmon-law
wife's personal health habits. A etgﬁificent fantor, which was prement tn
make his attendance possaible, wae his commrn-Law wife s support in not

only faverl ng e rttandange, it in going with bim. We peérceivad yhere



Teble 1 -

S Participationnata By Subjects_and Groups
Acﬂmvm!gg ~ATTITUIES | LIFE - YEARS OF <
', MOTIVATIC TOWARDS EDUCATION TRANSITIONS® EDUCATION  AGE
-8 - 78 5 ST
"9 ‘ . - : .o ! . .
§ s,  81% _ 76 . - 5 13 0
(&) . .
N 8, 88% 7% 3 10 - 33
E 3 72% 77 9 11 h2.!
Q’ u . A
b .95 7% -8 9 14 35
E 8 6% 101 7 16 %
o 6 . _
+. 8, - 62% % 0 13 27
& . : o : ’ ,
B 9 38% 86 3 16 W
& 8 ,
™
RANGE 50 2 9 615
Group 1 - Active Participants g expressel as a percen'il«
Group 2 - Partial Attenders . out of & possible 117
Group 3 - Registrants Only At of a pragible {1
Group M - No Intarest Group
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to be few barriers to his participailon in learning other than withdrawal
of his wife 8 support in stopping hil from attending Fred made regular
use of a nunber of information sources, but relied primazily on the daily

newspaper to recelve information on avgilable learning experiences.

-

ggbjéct . Sﬁirley and her husb&hd'atiended a Fdcus on Parenting group

.after:reading about the codurse 1n'a‘locaJ comminity newspaper. Shi?]gy

M

had also heard about thé progranm from a sorial warkar ip an agenay with
which she was doing volunteer work. |

Shirley was 30 years of agé And had one child. a three year old girl.
Her bhusband, Bob, was the owner of.a small trucking firm. She had com~
pleted her grade twelve and for a time worked for ap insurance underwriter.
Since that time, she had copleted three courser 1n underwriting a= well ae
nnmpleting a one yearAsecretarial program,

Her reason for attending the FPP was td acquire skills in dealing
with her daughter, particularily as it rolated to éjgeipline. She wam
cencerned abont Yéaxpyng m thods of éincspline that d1d not rely en
scoldirg. She described her daughter as being a very active 13ttle ginr)
and ag nné whn vequired & lot of her time. By aktenﬁgng the grou? she
alsn hoped to see whether other peoplae H;ﬂ the eame p;oblnmé gnd wan tad e
hear alout hew ékey denlt with similar concerms. Shirley wanted to have
no*o.chiidven and to1& the interviewer of hef and Rob's vlans ko move bn
nn u"réaze vhere their ~hildren comld grow up 1n 3 yuval atmngphere,

ThAre were f?& obstarles to hevr enmllivg %n the FPP. Roh was =up-
portive, whinh waé important t; her, She felt, however, that aver 1f Reh
hal not been able to attend. that she would most likaly “f111'hﬂv°lk0"9-

Tt wam har opiniam that 17 you wanted to attend a nrlass Ladly ‘encue*, yon

cevld acmehow Find a wav. T arvithing wer~ ta Yave gheread hay o VY o)

'“2
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likely have beenvnot finding adequate chilld care or the interference of
other home réspohsibilitiés. | She mentioned that ahé would be more likelyl
t6 attend a program if it was informal in nature ani shovt term, for example,
one evening a.week ft;lj a few weeks.

Shirley .attrihuted eohsi'r;ierai)le value to educaitj.or;. Aithnugh ghe
found astudies of;ten hard, shﬁ wigshed ghe comlAd have conHﬁum‘l heynnd what
she had already accomplirhed. She intended tn rcomplete tha fiva remaining
courges in her ingurancs underwriting px;(igm when her daughter started

-rnchm;l. Shirley and a friend were ‘i netrumental in ratting up a courge for
nbtﬁers which ran lfo.r aix weeks. Ghe c-onh;zntad Tenource recr'e who gpoke
to younz n'mti\eté a'ﬁf.;\xh a vafi.ety of family (Y‘iawﬂ cf;vl'nDVns. 8She and her
hus'har';d alge taught = re’l'i_gio‘n class within thelr ehureh o o'dAar aht 13y an
and adolescents, On the Munaﬂon Scale ahe recelvedl a genre af RO,

Shi rley sau hnréélf as ;\avi.ng aVGﬁe ahil) ty Sh; had to work hayd

at s~hool for her marke and never en foyed mtudying. She felt ~he ‘ealt w

with the puhlia, he*\mi aonsclantious ond reaanpnghly rbemine. Mo ey

~t e Bist percentile nn achievament not"vaHnn.ﬂ*

Rp,gar'ii"; ~hangea in Sh.l'r]é_y'« 1Yfr over the paat yeny, ehe and R&h
had atlempied 'o n\a‘ro new frtlandg., Trhay were hoth mare Invelved 4n thajr
r};n-rnh »nd had hean teéohing “h¥ldAren's nntechisrm elrarar.  Am 1vevi yrly
alinded to, mﬂ{"ay Intt¥ated a “wmnther @ worning ant” program.  She alpn
bhecame vrragn-nt,  but lat-y n!dcm"\_g\d, Shirxl~y an’' her ‘~|‘;1' and ware pl=
nintz’ to =ovm haak ba ihe MepSbfwan wd?htn Ehe naw! Bares ke o et
Summary

Tn Aageribing Shirley s partdcipati-n, with yraferareca tn the AR
moidel, ghe v'a&d 9 vo'ativelr high va'lue o eduscation, 'ecelving 8 mecvn

v

of RD on the "™Fuat' ' rnv 9~ Jo. "hé’;thnr’ h o Inatyipa: tal 111 - qavﬂv“'q [
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scored af the 8£st percentile an achievement motivation which was supported
by her acéive involvement ingvolunteer work »nd her leadership in a number
of rcommunity-related prﬁérans. Hev goa]si'n rtteanding FPP were to enhan~-
her rrlationship with hdr danghter ae well as to find solutiona to gomwe
minor prohl!em~ a)a peveelved hargelf as baving in th- homa, Her gwpeatas
tiome were to be ;b1n tn Yigten to othe~ parentg ar’' datarmine h-w ‘thay
Aealt w'th thelr shildyen in comparahle altuations. Fhirlay hal exporien:
rhanges ov~r the past 12 mon'hs Ireluding §npranged 'nvalvamant gpnd part'
ipati~n 4r her eshureh, doing more Fhiv;a of ; anrial nat v with her W -
bard, n"g henoming pregrant. althoug lata: expe g rlinr a w'or yylipgn
fhirley ned har hirebard had aler ot 4hetc hmuca ap o pe’a 1o antl. tpg
0 move back b~ the Maritimes,

Mo nf tho fartore (opfortun'tias) which facilita'nd hery n'ﬁand;ws
tha FFP vzg her hushand s mnppovt, which she 'da t{fied ~g hoing “ryy !
por‘art, Raryterm - hay raf'{c!pn“ion on'd ke lael of fnmily e =

"7 yrobleme ynla‘ed ta oh'ld naret, sueh 'g cagt and ayal) bhV1Po.

Y Yy aaq !nfnvnna of thp ecure hWeovegh the lar!
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herself and wnondeved whether she really had anything *o complain about. A
aecond reagon was to dral w1fh the misbehavior of her ~hildren- In this
vemrant, sha der vihad heyoalf na being very Aemanding of hoth heraelf and
Yoo nhil1Aven,

He: nfated vaggone f~r leavirg the FPF Prema}”YQWY was due to m glip
red A'ec 4in har lower Ya 'k, making tt uncomfortabhle to s'f. She rlgo fell
oth~y partteipants 434 - 1nt Qf complatning and s w them as heing Tomely
and having 14! tle ren~e of purpraa, A corcern of Joan's war that she might
"gtagnate” am e me f th~ other wom n “ad, §» hey prreaeption, Some of the
nenvne matertal wae elan questi med In termn of 1ta apprerriatenrge for he-
fam'ly. For evample, ghe trind mome of the eo'mminn'ien ekilla with her

ron and felt that he was wern e-havrasse' then helped by ‘hem. Joan g) -

o'ﬂ("'ns*fﬂ" the 1RCk of PRI B | i ] t"""""" e pe gl Y A Arting thy
v af pyafeactontle.
Taan poreatved heygelf an having 'gep an sh -ve av orage chudnnt. The

reg opled b hey tutn glotayr'g ~ntgntve nat re vy heing qule! an’' yemeyve??

and hy pobitng 4n evtva 'fme on atpds . e freqna tly neked Vay loncheyn

fr mave homevork Toen may hevyne'f ca yanting ta o amrYieh 'h  rab the

h o eenld f oy hey 9w’y and gteve ' B ap beovrelf v te Anle nwom ouartad

f rahlantn velgted to ""“1}' It e [ N T PN T o
PN pes e b8 "Tease vef v to Thahla

AMthengh n her avn adpteston ahe rlned a high value nn edu atton,

rhea alen rleormed g Yravy  mphaatg cn whet vy v ) cayn fyem ev;ari"nv“ vey e

ntbtandtne ~lngrmon Vhan agle ' wh-thay gl had any naptiy 8o~ heng ' -

Invelved tn furthey " cn nir‘g nhe - arlied 'at 'hla w nld 1 e tn pt Ay
‘ol york 4 ovAay v, L TR v 1. ad e '
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leaining.,sha clted reaséns related almost exclusively to her family, in-
cluding lack of spousal support, finding adequate child cﬁre and-keeping

ybp with ﬁouéehold rﬂnpohsibilitﬂes. ¥hen ghe was asked about conditions

which would have;potential}y faéilitated har learning, éga;ﬁ all relatad

to hey famlly 3snd included chi1d care and spousal support.

When she was agked about cﬁanges that might have ocrured in her 1ife
ove' the' pagt year, she deseriﬁeﬁ them primarily in terms of physical health.
Sha had undergone » }\ysterécto’my, her ron rould administer hia own insulin,
and her daught had haen relattvely symptom free from asthma. In ather area-, /
she and her hushand hnd their mortgage renewed and had to pay ont eoncy 1oy
ably more money whtoh hed ngvv%e“n“ﬂﬁ fhem ve ovninnO{nz rriorities.
Summarl

Vith gponift. yqfarnnce t8 the vqriablps on the OR mn491; Joan e
parttedpnttion ag a partinl attender hnn ba qummartged in the following man
nev. On self.evaluation (nrhievament mo*i’ntion) rhe rcoved a% the RRth
re’ ~ﬁn'11a.. Hov attitirice ahont educ-tinn yere zvf]e?;.t‘!;'i hy a écom of 7h
on 'h; Rdn atien Scals The apyeayed tn see herself as an achiaving pevaon
whe valtued ﬂ‘wvafto"- On thig Yntter variable, she had achi~ved uog} of
hey Jeay Yng ‘rom relf st dy as oppraed tn attrnding laggses ard v-lyed
YTraryaning move fyom A{v-nt - ypoylenne than (vom frymal Ynetynection., Hey
grrle in attending the FPF wevn to romrar ' heve lf to n'her womrn, to nee
$f any weve wo'ge ff than hererlf and to learn waylé of de~ling with m'~
behavinr.  8he ap'tcipa’sd th-t the grrouy would ecosta  of a numbey of
wormes o mplagping Attt v ve n) st et Toss mn 1 ahe Thdand paypett o)
'Y by ha the aage.

Mavpes o tranettl ne 4n hev 1ife vey the pomt ya~r tirluded yeo.
rotl Inr q majery perat’on (hvn'wv"'ohwwv\' “avirg to Al pt her 1'fratyln

P YN Ve s Y, U e T - LN I RV T m v on hev wn
Y ala ne, 24
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This latter factor was due, she felt, to the increased independence of her
diabetic son and asthmatic daughter.

Opportunities for her participation included spousal -support and
child care. Joan attended an afternoon session of FPP in which child care
. Was provh—ied.. P§tential barriers to her participation were lack of spousal
éupport and lack of availabitity of child care. She described her partial
attendance, however, as being due to rhysical health problems making i1t un-
comfortable to sit. There were also indications that she did not find the
others in the group pleasant to be with. She quenfioned the nature of some
of the material being taiuzht, feeling that 1t was inappropriate for her
children. She felt that other participants were accepting the new ideas

ba{ng presented uncritiecally.

Joan heard }‘afabnut FFPF through a brochure sent home from school with
her son. She tends not teo watch television and relies ~n radin for infor
mation. HWer knowladge of commurity eveonts was ncquire” by attention te a
commun' by cep!r R TatTo honyd 0@ kaon Yepany sttert by A commur! by

weanslly rayper,

§ghj?§3uu~ Nargnyet wns a N5 year 014 woman who had bne; Atvoreced for
1% veare and wag “urrently 1iving with hey 35 year cld gon, S~ott, She
had cne other gon who lived with her former bi'shand. Shr wa=a wovking Iin »
rlavieal veoadtlon for the KMbeybe Oocninmant, A prattion she had arnupined
Y- than a yeax, ¢

Havgeret vead ahout the ¥FF in the daily newspaper. Hhén'asked abont
her rurp-ge 1n'rog1§tor'ng whe gatd that ghe was hoving diffiﬂu1t& copigg
with +he domanaﬂ of her ann, SQeatt, She wanted *n h- ahle tn hettar disa-
cripline im nmi f1'd ways of getting him 'n mave his money. Other gof\‘ls‘

TvaloAded Ywmpyaving r\f\mmnn‘wa.(v‘wn' monbtry new Nn(\'ln nnd gntting a"njl f v



personal p;oﬁlqu. ‘She attended only one session. Her reason for not com-
‘pleting the course was that she was tl,;a only parent of an adolescent child
~attending the program. The other parents’' concerns r;iate& exclusively to
yéq#g childres and she found the discussion unrelated to her concerns about
her sén- '
Bducationally, Margaret attended as far as grade 11 in a rural school
in Manitoba. 1In oider to take grade 12, éhe would have been required to
leave her home and live in a larger éénter, which was not possible for fin-
ancial reasons. After leaving séhool at age 18, she got a job and latexr
errolled in courses in typing and compﬁometry. She stafed that she pléced
a high value on education, but she had difficulty singling out any one ed-

3

ucational experieACe as being more important than another. ; On a number of\
s

occasions in the interview she noted that while education was important,

. what one learns from experience can be far more useful. éhe yeceived a

score of 77 on the Rducation Scale. Please refer to Table 1.

When asked how she percei;ed her ahilities, Margaret saild she was an
average =tudant 3n all subjeects excépt mathematies, where she was above
average., She was v?rv shy in school and rarely spoke out or participated
in olass discussions. She saw herself as a steady worker who always com-
pleted her homework, When she Jeft schooi she marrled a farmer, ut alnmo
worked in a number of different hotels‘as a charwoman and night desk
rlerk. On achievemant motivation rhe scnre& at the 72nd pevcentile.

A+ the time of the interview Margaret had experienced a pumber of
very «ignificant Ohapgés 1; the previous 12 months. Thesé included getting
a new iob, moving to a new apartment with her son and joining a single's
~Tub. She =aid that after the divorce from Qer busband 1} years ago, ehe

bacame quite depressed and anxious and was preseribed tranquilizers by her

r"v"'“"'m- She had gipece ptnpped thalking them and falt more volawed and
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at ease, which had facilitated her becoming more actively involved in a
number of sporting activities, in which she usually participated with a
friend from work. ’

Hargﬁret's largest barrieré inhibitingﬂker froﬁ becomiﬁg“involved in
further learning experlences were cost, he£ fear of noi ha?ing adequate
ability, and a concern ahgut being‘too old. If she weré to pursue any ad-
ditional learning, she would most likely take a course in accounting, al-
though.at the moment sﬂe noted that this appeaiéd unlikely until she could
get some of her own situational difficulties resolved.
Sunmary

Although Margaret expressed some doubts about ﬁer own ability she
scored at the 72nd percentile on self evaluation (achievement_notivation).
She receivp&;a score of‘77 on the Education Scale. Although she has not
been invélvé& in any courses of an educational nature since a typlng and
comptomentry coﬁrse after grade 11, she had been more active in sporting

interests. Her goal in attending the FPP was to deal with problems relat-

ing to the management of her 15 year ald soy. She anticipated being able

to attend and receive suggestions from other parents which would assist her

with her son Scott. After attending one session, she was disappointed and
decided ﬁot to contirue becauﬁe other parents' concerns were specific to
very young children. A factor that initially facilitated her comihg was
that the‘course was offered free of charge and in a nearby location.
Margaret had experienced numerous transitlions or life cﬁa@ges in-
cluding divorce, a new job and a change of residence. She also joiﬁed a
single's club and had become more active socially. Approximately six
months previous to the interview she hédAgone off'é medication (tfauquilv
igzers) prescribed by her physician and felt that it had assistad her iv
being more comfortable sacially. Margaret heard sbhout the FFPP from an

.
advertisement in the daily newspaper.
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" Commonalities Among Partial Attenders
A, Self Bvaluation ‘

1. Both participants scored'moderately‘high on achievement mot-

" ivation (7éﬁd and 88th percentiles).

2. Boéh deécri%ed themselves as having been shy aéﬁ:ixfhiyawn
in'schoq}.

B, Attitudes about Education

1. Both were similar on their responses to the Education Scale
(74 and 77).
2. Experience was emphasized over fprﬁ;1 education with skept-
 icism towards the advice of prdféséionals{
3. Neither had participated agt%vely in dny formalized adult
education courses over ﬁhe past five year period. '
4k, Neither had completed high school. $

C. Importance of Goals

1. Goals for'aitending were highly problem oriented. Purpose in

"éttending was to overcome some immedifte difficulty subject

C g
-~

! was experiencing. - o ;o

D. Life Transition '

1. Both had experlenced transitions although they were of a dif-
ferent mature, Ihey.inéluded change.of residence, different
Job, and ;ajor medicdl 6peration. |

2. Both subjects sald that over the past year they had been'trying

to get sut more and‘meet new people.

E. Opportunities and Barriers
1. Both sald that comrse *imes and loratione made it eary for them

to attand.
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2. Both‘expr?ssed discomfort with the other participants in terms
of their interests being different or ﬁh;i; ?éiues/briortties
being different. _ S

~F

F. Information

1. Both came in response to a written notice, one from a schbol

~

brochure and the other from a newspaper advertisemeﬁt.

G. Miscellaneous

P

1, Both attended on theiT own. _
2. Home appeared very child centered. It appéared that both had
experienced difficulties with their children, including med- T

ically related problems as well as ones of behavioral adjust-

»

The following two individuals were<ehosen from a 1list of people who

ment,

Section ITI o Reglstrants Only’

had fegistered for a Focus on Parenting Program, but who did not attend

any sesslions. A

Suﬁject §;l'Roger wasfa 35 year old successful business man who operated

" his own interlor decorating firm. At the time of the intexview he had
been living apart from h%g wife Just over two years. His divorcexhad Just

§33n4}1nalized and ﬂi;,tw; teenage sons were living with théir mother.

Several months before having registered for the FPP, he had attended

a course entitled "Living Single Again®. His sister had attendgg thisg

course previously and recommended it to him. While he was enroized in tha

program, 1t was guggested that a parent education course would help those

who had children, in terms of gaining an ﬁﬁderstanding of their needs and

still being able to function as an effective p#ieht. ~ Vhen Rodﬁ% asigned up

for the program he did so in the midst of an "emotional turmoil” and when
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the course date#edhe around he felt he had other prlorities which needed
1s*to be dear‘Eiifh first. " These included achieving a certain sense of per-

sonal stability and being able to deal with a number of business affairs.

He also felt discouraged about his relationship\with his two sons. His

e s 17 TN \

wife did ‘not encau!ag&m! h%siting then and freq\pently tpok §e,m away

when he called to see thagp He felt there was littlem;ncqnt

[y EX - M

to work on improving his situation.w& i N
His purposé in registering was to help him gain custody of'nis dons
as well as to understand what had gone wrong in his relationship with his.
family: He wanted to know how he might correti?his situation as Qeillas
receive some emotional support similar to what he had received in his
singles group. 1 . | i
‘ Roger percelved himsélf to be a capable »ndividual, striving to im—\
prove himself., Oﬁ achievement motivation'hevscored at theA?hth pefcen-
tile;. (Please refer to Table 1.) He,wds an avefage student at‘scﬁool,
although he was above average in math and social studies. He described
himself as a creative person who had used his imagination to his adyan-
tgge in business. He made friends easily and Qas A good manager. -
On the EBducation Scaie;.Roger recelved a scorg”di‘éi. He rompleted
his grade twelve at sge 17 and went on to a tgchnidaJ collage for a conrse
in decorating. He falled the course but returned eight years later to
finish'&f the top of his class. He placed a relatively high value on
aeducation, although when attending school the highlights for him were ath.
letics, playing in an orchestra and the companionghip of hie peevrs.
Roger felt that he ~ould have put his time to much batter use in schonl
and felt that 1f he were to return, he would be wmuch more conrejentious.

He felt nt the time that there were few things holding him back

from gatting 1nvolvad 4n a lesrning exparience nther than lack of time.



He did say, however, that 1f he wanted to acquire training in a skill,
there would be very little stopping him other than his own motivation
_‘gﬁd re-arranging of priorities. -
" Roger'regularly read the newspaper and subscribed to three period-
lcals. He felt, however, that he relied the most heavily »n other people
for his Information. The types of information he attended to were human
interest events and to a lesser extent, world events. To him, what wae
happening in his own community wag hy far tha mnet important.
Summary

Roger was a 35 year old business man who perceived himself to be »
capahle, striving Individual as well as being a good manager with_con—
siderable creativity. He scored at the 74th percentile on motivation for
achievement.

He registered for a FPF at a éiﬁé when he felt nnnéidé?ﬁb]@ emotiona'
turmoil over his divorce ané in particular, his perecelved rejection by hir
two teenage sona. Ha enrnlled in the eourne with the hope that §¢ mipsh+
agsiet him in achieving ruetody ar well Aan porsrnal undar~tanding and
support. He had previously a*tende§ a coursr for sinmles wh'~h "ad heen
suggen~ted hy hie sister. The cﬁur;é had béén helpful rnd b o Attty
nting that the FIT wonld provide a gimilavy e parience,

Ouing to what he voferved tn ar "other prinrities”™. murh ag prassing
businegs ~oncer s, Inner tuwme’!l gurvroundine tre divoree and Varo'vage
ment ovey being vejroted hy hie mona, Roger fe't 3t was pnot n goed time
tn take the PPP and derided not 'c attend, He falt 42 tlw would be
b.pf’f‘.gr gpent ~n more comrniwva o F 1L, N R et

I T L & 7 PR pps
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S,ubjecf 6. Paul was & 36 year old elementary school teacher who registered
for a FPP with his wife, Linda. They had heen looking for a program that
v;t;uld asaist them in "learning how to cope with children with speclal p;z'o-v
blems”. They had two tiaughters. ages 6 and. 3, the eldest being diabetic.
Fanl®s goal In registering was to help hins daughter become as independent
R possihle. He described himseif‘ as being unsure of how murh respon-
s1bility to glive her, to ensure her growing as a person, bu} 111 provide
her with th,e' necessary support that he felt a child needed.-

Pau’] felt himrelf unahle to attend tha program owing }o Tack of chi'”
care. Ha felt that his wife should attend, and that with his beackgroun?
in education, he might alwready have a .hnsio era=p of what thoy weul? he
Aisrussing. He alro wanted Tinda to ha "ree of the ~ht'dran far al Temn
e vight » yeek and have a night nut or her cun.

Wi th referance to na‘lf"gva‘lnnhinn, Tanl rerceived himgalf to he
ahov~ gverage In Junin' and meniov high school ' wea not an naperiaglly
hav' working e'vden', He pere~dve? himgalf + he an "daytabhle peyﬂoﬁ
who ~nruld ocope with Joet abont any ettustiaon, He uw » an gvid read~v mnd
had reac-pehly h!;h‘v A-velored <lillg in cerpen’ry and mechgnina.  Pan!
alsn saw h'maelf ag tho kin' nf vereon yhe 1tkes tn yie Yo - chinllargeg
and tackle foatrly A1ffienlt ryrhloma. Me veoovadl pF tie 7 03 ¢y, 11y
etV catson for achie ement, (fﬂanqa ryrfay to Tahle 1 )

Nothing in "ia gchon) erperlance steed “nt aver the rthera, rxgarp'
at the uni cvelty loeval yheva ha paytienlavly anjoyed him rerrona! mon
tacts with hie profecanys and fellow gtudante. Whilr aome af hila rouy i nm
were described A~ esp ~ially atiw latinm, §' wag the rargenal gon ante snd
diquesiore 'hat wov- hirhltghta, "anl heAd nonp]nhad a fonr &onv Ranhe}

natbt o A grvee, He v nmfved a en vo of 101 on the Bduecation Seal:

A B I I T B Ty B P Ty “Langme In hig 147~
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over the past year. On the transition sesle rhecklisgt, he notrd aevary
changes including the death of his mother and aunt, *+o wh~m he was rapen
1ally cleoge, the paying off of his moritgage allowing mor~ financial frea
dom, being much more artive socially and ryecreationally, and s change 3
profeagionrl Activitica in terms of prvomatior and new verpepathilt i ieon,
Hir ~7ARegt danght was nlgo starting seheol that yerary.

Paul henyd ~bout the FIF from hiam wife, who hnd yaad theg ecnuvrea ar
nouncement n the newspaper. e vead tha newspaper regularily uw'th the

ralin being a aeond important Anfe mat'lon nm\inaﬁ a1 YoawrA by t e g1 n

ar bring of mue’' Jasee: Ampartrinece.  Ta 1 gyn ah- ' ) Yo 1
mogt heavfly o At AR A A A
Bummary
With 'rof"v'unvn tn H.a FOP "‘"'181, Tl vl at the © Ypd '["’T"‘GVH;)
{

on anrhie emdnt m Fyrgttne el e oaluntl o), Ha peyce'voed him el}f ¢ )
an nhnva auergge stvdent )7 e ! Ve o A st vrrooy

Vealle A3 fflen) b prntlame.

"a rresyed Fo rl efp » htg' wnlur an edu bt and wam nuvael oLt
numhe - n~f anlf 'y et 'n'\y‘\‘v\g | LI Yo ! e 12 may h T of vyl Aty eod 4
aann) econ'ant b ar vorrr ITnetynet Yaon, Faul had o foary vy Taeheley !
"o ‘ton Aegryna, fvo Hhe Mlncatt n 9 ale he R TIR  I E A I |

'/
o

)

Vanl'g gon\rﬂ n oynglta‘ay’ng f v the FPP were "¢ loaerrir aye 6 hols'
htr '3 ab Jarviibhitoy acht o n munh ‘v\ﬂapendencg ae poe~t'le T ERYL b
nortc b of he Alabete "t axpectations were that faom "he  cwwento o
prr=ta l e might Teasn oome thinge appllieable "o Wi o =10~ i1

Fa 1 yaer Tnxslved In o umbey of majo~ ~h 'nges  vayp the prov'io-g
von: {[Y W10 101 Aad 'eab af hilg -obher and el §a Aneehbey
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nted thig tn Tank cf ahi14 rova. He fuggest-d that hic wlie abted in
oria: .th»' gh~ con'd ro-~edve the informatinn ang hv‘né t' hoym ' ehay
with him.  He alge falt u”’t;) hi~ baakgrourd 'r eduentd n bhgt b W 14
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ar~ hoth in gnhonl. She wonl ' than 'ike tn ratyrn and nomf-'laf'o a Adegyre~

in aearly rb"1Ahand eduer'inp. Tecgy apeak~ very 7 'ritivel aheut past
eluentiong! awvrerd-neea. T wunge on fg'ove aversg: stuydent thv  ghout hey

eorhn “Y‘ﬂ' ™M 'hae "duraty v ol ghe yanetved a “ are nf 96, ‘v ovmhlagy

won! moeltyvakien ahe ernored n' th A7p3 peyeer FU'a.  Tlang- vela o Tkt
. Fhe tJenilfYe Y Gay yn)l pareng of Yparn'ng In wh'eh aha e ' T VE - 0
o Y v lve Y, T oy vepren n' A a yi'e + wge o' Iptevantg.

Tf Teggy were kg return b ach a1 -he  Anld aoe heya 16 n 1nt
cvgr me » conactentigye ghtodan’ than @' e wne hafore, bV e o 0

U Yo Averecas The amount ~f time - prent an gtudy
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vi~es of the local Jibrary. Sha slso regularly watched the evening news
on F°]°V1n1;n. In terms »f finding out about courses, she "ftgp went
divactly to agencles whi e nonprea hpre hoan Pfer~d o b paal tele-
phoned Ham Fo anqgutse
Summary
Fegpyv appearcd tn place a hlrh ralue on edunstien, On tha RApeat!or

Qeale ahe rverelved a annpe nf 04, fwn "«'h'!‘pvrmanf motivation she gonred af
the “onAa ppv«'u'v-'i]p. Vorgy' s gorle Iin terme of Jearning wore move geney
than —parifie Her goal tn terms of. any Jearning experience wyas to in-
vl e heyaelf in gomething which was intellectually challeng'ng., ‘Shé was
net eanceyned abont dmmediate Appliecntion.  '™n ao’'far as sHe opted not to
nttent a FTY, che fa't that 1-arnir 1 methnds of deal'ng'with her o-11d -
~rinld he be acrhieved tn ath-y 5- tHings, sk ag ‘vyam parena and ~ AQaer
siater », t vtinularly thars wha h A Aemengls be ! ayvepep . fotgdde bao
fangt'. ot ~ uf‘u‘a likely econtact v g oy v

te nm Hh'11 relgted ran eyne,

‘epgy VYlantdifiad oy baveoteym Voo red hey partlietratten 1o any
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store on a part time basls, while her hushand ’8 an engineer. She had twe
children, ages 3 and 6. Anita and her husband moved from Vancouver htun
years ago due to Matt's employmént.

Ant*a bad » B.9c, in diétetics. She worked as a dletition for about
tuo yearn hafare giving Sirth te her first child, 9inece that time her
vork ha' been of a part-time nature, origirally in a catering husiness
but ney as a floor manager of a department store. She had always aspired
to e a AJetition since grade five. Antta fond ‘he course very demand'ng
but wanted to ramplete 1t even tfwugh many of the roursem yere uninter
ectlivig !'n hpr.. 'h,‘ll; \enroltad 4w thing program rha foun? ahe endnved
vraee In Jiteyature move,

An$ta ohoge not to attend tha FPP Fgrva numher of reasons, ,Tgt
$a11lv sho mentioned that most 0% her ‘iﬁfn'mat"vv' "hout paven'ing comas
from hey f: Vania, 'p&r'.ticula:r_;"v:-(a nefghter vhe ' ar a gratluate degree in
edurgtien.  Tn adlition, hey methar 'n.law wam a ruh¥fe henlt nuyca o
was famid'ay uyibh _vmnigI children yhre parans? on Infeovmatbl-n am well doe
r;lv¥?’ng nen~ed anpport; Secrondly, Ag!fg Terecrthad hey ynl o of =mabhe,
an no! having hean a choéen 0;'18. She Bpoko ahon! yedentmant 'hat che
frela btoun'Ae her chﬂd‘re" for having ‘Eairen away 2 grect Aenl of hey 1
Aop nden ~ w"icﬁ had hren very impoviant to Ver. In » number nf v-oye
nhe = 14 al'a ha' tried '~ Atggoerinate hercelf from being a prorent. Ghe
noelad Fhat yh n "he yase preg nt gha A'd n~t 3933 any henlts v matarin’
oy yelated o payonpthand, A Eha gh gh Raaeribhad herae~1f aa 1o Ine
hey A §1dyan, V1 uams a phase nf hery 13fe, pﬂr",iﬁu]ﬂ*’ly ar A r~renl nf

, .
yoreg hildyen, that aghe wonld 1'ka te mave g irkly thyengh ™Me mn for
Tty at hey fy ¥ ndrmpnye thoge wh dha ad 'heaa sgame foelingrs Yo nnt plaec’ -
thety oW1l ean tn » predndna b vyn'e ~nd cnen prageeal g eytr-maly uide
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_courses as being "professional parents™ or as those who took conaidefable
pride in the way they related to and stiﬁulated theilr children's develop-
went. She would prefer to spend only minimal time with such people,

Anits saw herself as placing a high value on education. She would
have 11ked to have seen her chlldren have as much education as they were
capable of achieving, particularly her son. She f.e]t compelled by her
parents to go on past high s-hoal and even though she felt:-she would have
made that choin» on her nun, she wantad to treat ﬁer;ghildxen ﬂiffarpnt1y4
The chief value coming out ~f her own education had _beén a general appre-
elation for Jearning. Wore than acquiring information, her education, par-
tiemlarly at the university levol; hq]pcd her to be more outgoing and
gave her a genge of confidence. Al though not eanrolled in any cnurses,
Antta deseribed hergelf as heing n ;oranionﬂ reader, chbao~ing a wide varlety
of eurjecte from woxr’d affajrr te Mlographv tn novael. M the M™Mueration

N
A 21> gho vaceived a er re of RA, (FPlonge rofer tn Tahle 1.)

With veference *a poreoption of ability, Anita saw herself as hrving
bean above averags ‘n scherl performance. Her perceived capabilities in-
clJuded ‘elg a gned M‘;zan"ze'r and 'i\a'lvnpovﬂrm, flev'bility, ss"n'hﬂjty anAd
ahtlity t moniglie~. Tf ahe were to have returned ta achoenl she bellaven?
crhe wold have been a gnranientiong gtndent, and one whe wonld ke enthuy-.
tart{ie atm' her gubjert mattay, The nrea she felt sh~ was nrt geod at
wne that af heing s pavent, enpenri~lly when &he Jonked areung and saw tb‘;
fl‘""s o’ things othevr rarents were Acing with their childrer. She maw
hergelf =t that woment gag being 'n ~ "holding paH':a'm". not feeling the
amFPiti{n tn ‘ake on any rrolectr or wajor undevtakings. She attributeqd
‘ﬂﬂn in par' ta th-~ ager nf her childyen, P! a'en in aome raseure ks Yy
.

ael’ §n net yor)ly knnuing what ahr ~-nptad. e moh e vame nettyebdoan

et gonred at Fh~ N po-went’]g'



In relation to these latter éonnents. Anita had difficulty identify-
ing any learning goals and objectives. The ones that she did chdose came
from the list presented to her by the interviewer and included physical
Titness and investment. A gonger term learning goal included returning
to university and acquiriné teaching certification, but she felt'th#t time
was stl1ll a Jong way off. Although she expects to feel restless'at home
when her children are both. fn school, she has no clearly defined goals, on
her own admission, of what she wantg to do with that time.

The changgs that Anlta had experienced over the past twelve month
pericd have included her son starting scﬁoo], her husband receiving a
signifiecant pay boost and an attempt to get out and know more peoglé. She
had made more of an attempt to meet more people this year by 1nv1finé
people as guests into her home. Anita had felt, with the increasing in-
a;pendence of her children, that ghe wne baginning to hnve more time for
herself, )

barviers for rarticlipation in learning were relatively few for Anit-.
She neoted that time of class, ¢95t’§nd loration were important. The
].;!-Y'annt barrier, however, wﬁic;g ioomed large over the othars as previ-sly
alluded tro, was her own ];a;elf of ambition. She expressed the opiniren that
there weve, in reality, few blorks to her becoming more involved 4in
learning ~ther than her current low motivatiocnal level. fonversely, she
said tﬁq* Tew things would have to change in terms of her environment te
facilitate her bocoming tnwvolved in a learning experience. She had in-
creaging amounts of time, her husband was suprertive and theve were wany
oreartunities in termg of courses olnge by.

Inforeatinn gourcee that Mita relied upon vegu'larly included ‘l‘sx‘é'

Artly "'VW"Y‘Q]'W\F and the e ening televigi»n newe. The wge an avid rasdoer
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as préviously mentioned,. and actively used her loecal library.  She also ‘
referred to at 1§ast one rerlodical, a provinecial neﬁsnagazine, that‘she'l
receives and reads on a weekly basis. Duriﬁg the latter part of the in-
..terview. when formal questioning had been completed, she did bring up the
idea that someday she perhaps would attend a parent education progran,

but at present did not know where they were bald,

., /

Summary '
| While having received a four year sc;ence degree, Anita had been in-
active since graduation in terms of participating in formal instruétion.
Her goals were more general than specific. She read widely and liked to
keep 1nforhed by regularly reading the daily newspaper, a variety of |
pe?iodicals and watching the television news. The subject matter of the
FPP had no appeal teo Anita as she relied on close friends, neighbors'and
family for child related information. Neither did she want to spend time
»1th people whose whole focus would be on children. Anita scored at the
38th percentile on achievement mativation. Om the RBdueation 8cale she
received a score of 8.

With reference to 11fe transition, Anita identified her eldest child
starting school, being in better financis) condition, and an attempt on
her part fo get out and weet more people. She prefaééd these changes,
however, by describing herself as being in a hglding pattern, saying that
she had not made any major changes in her 1ife over the part three to four
year reriod. :,

She felt that she had ample opportunity to involve herself in ad-
ditional formél ]earnﬁng, having a very supportive husband, but felt that
the only thing holding her back was her own lack of ambition. She rematnag

content for the time being '~ maintsin her part time job and canter her

activities sround har home.
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Commonalities Among Non-Participants

A. Self Evaluation

i. Both subjects scpred lower on achievement motivation

)

N

(38th and 62nd perceﬁ%ile) in relation to the other subjects, -
o
active particlpants and partial attenders.

B. Attitudes about Bducation

1. Both scored very high on the education scale (86 and 96),
2. Both had comple%ed high school matriculation and at least one
year of university.

C. TImportance of Goals' and Expectations

1. Both descfibed their interests as being more general than

specific.

.

they;ﬁrceiveqtp be intellectually stimulating rather than
. .
1mmed1ate1y‘applicable; . /

3. In terms of learning a specificWet of skills such as parenting,
they would'go to parents, friends or otﬁer family members who
they perceived to be successful. If these people were un-
‘available, they would then inguire about instruction available
through a college or universitylée tihg.

. Learping of parenting skills was ndt among their priorities,
numerous other learning areas being mentioned.

D. . Transitions

1. Both subjébts tended to downplay any changes they had experienced
over the past year, either saying that they had not occurred or
1f they had occurred, ' they had heen minimally effected.

?. Roth suhients gaw themselves in a "holding pattern” walting for
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their children to mature and increase thelr independence before
they could make changes in their own lives.
E.. Qppértunities and Barriers

3

1. Both felt that cost and availabilitj.of'adequate chi}d care
were barriers to their pursuing aﬁy long term educéfibnal goals
although in terms of short term learning experiences, they were

' not nearly as lafge a prqplen.

2. Both expressed the opinion that if they wanted to participate
i \‘ .
in a learning experience there were actually few things stop-

ping them, e

\
|

F. Information ‘ I

&
1. Both subjects read widely in a number of subject areas,

2. Both subjects regulatly read the daily newspaper 1n additson
to sﬁbscrfbing to a number of periodicals.

3. Both subjects noted that if they were to take A course they
would want to know specifics, such as ewpartige of ingtruntor
andﬂtbpics to be covered.-

G. Miscellaneous

1. Both subjects referred to future educational goals in terms
of wanting to attend university for additlonal training when

their children womld be attending school,

Section V General Trends

»

From having conducted interviews with the preceding eight subjectr,
all varving in lavels of partiecipation, the following trenda wara nh.
setrved:

1. On the variable of relf evaluation (nnhioveaont mo%lvu*inn), the in.
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dividualg who displayéa‘sone degree of interest in the FPP were higher
bn achievement motivation than those who did not. Partial attenders
and active participants scored the highest, followed by registrants.
. .
Overall there appeared to be a positive relationship between motiva.-
tion and level of participation. - {

In terms of verbal se1f report the QP interest subjects described
fhemselVes as having been of above average ability in school, %hile the
other pafticipants all described themselv;s as average.

In thls study there appeared to be an inverse relationship be-
tween amount of education and level of achievement notivati&n,

Those subjects scoring highest on attitudes towards education-giwplayni
the lowest levels of participafién. ‘Tgﬁso who s;ored highest on at-
tidudes towards education were the Jeast lﬂﬂely to be involved tn the
FFP." On the other hﬁsd, tﬂose who had the highest attitude scorer o
attitudes towards educati~n had the most education. ‘

Thare appeared to be some hasis for 33ffeventiating varving levels

of partje%pat*on based on their goals and ~xpectatione Regarding
type of goal, those who persisted with the FPP (active participants)
were more likely to have longer terﬁ goals regarding their fami]iem
than short term ones, Théir goals also tended to be more positive
tﬁan negativ?, in that they were more 1ikelv to identify enhancemen'!
of functioning as a reason for attending as opposed t~ learning ﬂéw
to cepe with a specific problem. Those who persisted with the FPF
alsn made decisiqns about their level nf attendance before attending
the program while thése whe tarminnted prematurely walted until they
had =ttended one sergion. |

Thoge who Ataplayed the Jowent lavale ~f participation were
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more likely to have learning goals that were unrelated to their
families. ¥hen they did require information or support regarding
their parental role, they consulted either cloge family mamherg or
friends who they .considered successtul parents. |
The subjects expreﬁsing the most interest in the FPP, the active pa»
tiecipants, partial attenders and reglstrants, tended t be involveAd
in considerably more life changes fhan the no interest sutjects,
Divorce was the most frequently cited change, followed Wy changes 'n
residence and jnbs, ‘Uhi1n tha first three levels of partiecipation
could nat be differentinte based on the éype of chénges they had
exparienced, they cenulq he bottév aifferénfiated on the number of
changes. Those Aiarlaying lower levels f participation with the
excaption of tbe no inF;rnn* group, were more Jikely to hive axp- v
jenred a ﬁ;parnr numbey of changes within the previnie (2 ~ntbn thnn
t
thore who persimted through the entire ﬁrnévnmv
Vhile all subjects fdent§{fied appreyirately the game nupher of pote
t1al ohstneles to thelr particiration in a Jearn'ng: exyer'ence, ;hm
nature of the ohstacles appeard to vary with the le el of partioip
ation, épouaaT ~upport was Jdentified am lmport-nt hy antive par
tiripants, while wncortainty n; vhat they wanted ke leave and Yank pf
confidence wrre noted “v partial a'tenders., Reglstrants tAentifier
time factors while the ne Intermst vreglistrantsg idnntifibd rort and
avallability of child enye and 'ark of agmhition, Men were alen mnye
likely to fdentify time fneotore while wemen nibhed fanbion ralgbnd -
~hjld care, such as thoge vaferred 'o ahnve,
A1' anbiects ured g wide variety »f information -~ ure e in grelring to

h‘ kapt InfPormed nf qvorta going v ogyaanl $ham MDY b fam b v Y e Yy
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read a dail; newspapar, listened to the/ radio, and to a ].essér extent.
watched television. In terns‘gf becomigg Inforwed of the FPP, thoVﬂv
did‘pot appear to be any differences or trends ameng the first aiy
subjects. The no interest subjechs,.h0wevwr, ware waware ~f %ocwv
-‘t_ions of programs and sugges{:g;\ that 1f they weve to attend a progr~-
they would 1ikely eontact a university.. This latter Zroup was @lse
more 11kely to want to know about certsin detadls of thets pet '
learning ﬁrograms than othérs, mich ne pourge goale, ronten'. and
Instrvetor qualifications.

Thoge Adapleying the highrst level of rartioip:e Hion, ;ctﬂvﬂ pa 1!
parte, wera dae H e resl o ntively irely 31 ths o gdult o0

LI
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Chaptex V

Discussion ~f Results

The final ra-t ~f thig ptu’y Y~ Atvide? Jpto for'r ~eent'one.
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rro~esr vather than heing the result of a geries nf Algorete eventm. Atkin
son end R'reh (1970, 1974) 1n fhair reformulation of achievement motivetio
RnV° alan senggegted the presance Q? actinn tendercies whiéh exist over ex
tended revinds of time invelving prefererrer for nertain s~tivities ov-r
nthers, va'ying degre~s of vulpev;b111ty ‘o tntevyyptd ong, ﬂif%eranceﬁ A
Tatenay of {ritiating taska, and gpecifi~ voactlong +. 9nno°na/fa!1u7n,

Mt re (1781) hag aleo suggernted fhat due trn the ofte- rorretitiya nat gp

“f rIneatien, gehlevement ~rtlvation has econelde-:’ ' fooon Ty

“‘71"""\' ravtt tnabkst.g Y a0 ""umimt'
\‘ B
\‘ .
* Achi-vement Motivation and "elf Evalua¥er
Tn the pr‘énam‘ atydv =alf eaveluation wne m eanryed kv the Jack - n /'Q?l
NVQ"'\'\"":V nonnn'nh V‘mm (F‘orn’ E) - R(‘,}]‘QV""Q"' m()tivaf"\'\ ﬂnhgna]a LY:]
we'l ae “y verba' melf rarn-t. The measure of ~cht yemen' metivattan as

o !

an inde~ o 7f ey-luntion yge in keep'ng with the 7 gge (\0’1) suggestic:
that Hhoare wb 1rab ronftdarce tn f).)._:y o i it er anch m Yoy nohe:
vt prltine thomar "ven In st tratiane yheye the*y ~snge n' s;” erntaem
mipgh’ b My glerad an h ar 'n v Yuntasving fer 'earnip ;nd1‘1du"1"
V1ot e a0 e Alnabkton (high achlevern ave gov~ 'V nak !

ner ma a meens of nhanecinsy Fhedy abtlt oy,

In conetdeying the véaltn af 'he otady an the n v "fmenaior heve
rrar s Ihe invegtigator found himeelf tn ha 1 o mouhat Af a A'lgum . LANA IS
'hoe achti~vemant . mottvation rubgesle arpeared to bhe Qna nf tha beatl atng'es
m;n'n?ec in diffevantinting those who diry'ayed some degree of intapemt '
tha PP (by olther actively prr¥iaipating, par*inlly a*teding, or veg':
tavy @) from the-- w?‘g&&!‘]’f)ved nr interest, 1t appeared to veamrs v e
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?0915 positing strong posit1§e relationships between self evaluation and
achlevement motivation the relationship is somewhat ﬁnclear. This was made
avident in the no interest group. While they scorei lowest on achievement
mot‘vat%mn, they had attained the higﬁest“number of years of formal s~honling
and alro rotel themselve~ ag belng of above average ability. This is in
comparige - to the active participanta and partial attenders sroup who scared
higher on achievement mn*i;ahinn hut yet who had fewer vears of formal
arhooling and rated them=elves ag being of only average ability, Thie ralses
quen'*;;n nat only arout the relationship hetwyren gelf evaluation and achi~ve
ment motivation, but abent §n1f "valration end participation. Tt appears
that self evaluatiorn m 'y only re nne agpert of achiavement motivation.
Achiovepgent motivet'cn aprear Yo be an 1 el give apcept whieh “akes in

meny gemp c cta o and Ta o was e he gacr o

ol Aty lant to aalf evalu-

Vo,

With a1 ~tfie y fer-no~ ‘o aal’ eva'uatten, 3+ appra ve possible that

theve mnoy b rrybafn factove glihier ae'! g alinn Tan that sye more impﬁrtan*

‘han ectharr in Yarms of parkiectipa’ton, VTruoon, "ayeohnll and MeGrath (1979)

bava peintel to the Amp:vtane ~f weing 1+ V0(le peagurea of ma'f ovaluatio
- ’,
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first two groups (active participants and partial attenders) reflected

similar levels of achlevement motivation. 'This might indicate that while
a certalin level of achievement motivation (or possibly self evaluation) may
be important in getting so;;one to attend a program it may not be enough
in and of itself to‘keep him there. Harmon (1977)lbas suggested that
individuals may have two levels of motivation to attend a program: an
initlal motivation which underlies first attendance, and a secondary mot.
ivation whichxiﬂﬁﬁaruviwin reacdtion to the program itself. In terms of
self Gvaluatién 1t 18 possible that an individual may see himgelf as heing
reasonably intelligent in terms of the course subject Qafknr, but when he
arrives to take a course may feel rocially inadequate in relation t» the
other participants and not perslst in a group learning experience, Thi~
may bhe similar to Boshier's (1973) incongruence concept in which a poor
"person-environment fit' is attributed as a cause of dropout.

An alternative explanation for the above is that the type of achieve-
ment motivation (or self evaluation) was different for groups 1 and 2.
Atkinson and Birch (1970, 1974) refer to positive and avoldance motivation,
in whith the strength of the motivation to achieve.is'a function of action
tendenclies which represent positive moti;ation (or high self evaluation)
to engage in certain behaviors and negative motivation (or low ‘welf evalu-
ation) to to engage in certa;p behaviors. in the pres;;t study 1t'is pos_l
={hla that active par’icipants consisted of those who wanted to be better
parents while partial -ttenders coreisted nf those who wanted to avoid
Y~¥ng ponv ones,

’4'{reon an' Birch (1970, 1974) have suggested that positively moti-

cobed ¥ ' 4.1 4nitiate achievement activities sooner, become more com-

vaickly, and spend more time on tasks than individuals
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who are more motivated to avold fallure. Their theory also suggests that
the motive te avoid fallure increases the latency of 1n1tia£1ng achievement
tasks and increases the probability of ehoosing other non-achievement tasks,
Additional research indicates that individuale motivated by a fear of fail-
ure (perhaps individuals with low self. evaluation) are more vulnerable to
interruptions that lead then completely out of the achievement tuation
(Dweck and Wortman, 1981). Related research has also denonstrattd that
students who -tend to be successful erefer goals of moderate difficulty,

whereas stuffents with a high motive to avoid fallure more often choose ex-

treme difficulty levels and tend to be much more unsuccessful (Wilke, 1976).

Is it possible that individuals with higher levels of self evaluation choose
tasks that they are reasonably confident of attaining wﬁile those with low
levels of self evaluation choose difficult ones with the hope of achieving
mastery more on the basis of luck than effort or abilifyf

One wonders in the preeent study whether higher levels of
self evaluation eiso contributed to enhanced persistence in a learning
activity. On theeconveree is it.also possible that thos~ with lower self
evaluation are also more subject to disruption?

The above questions underline the need to more closely examine what
the relationship of self evaluation and participation is, particularly as
it rolates tb’being att}acted_to a learning experience, and persisting in

L

that experienc%. The relationshlp between self evaluation and achievement

A
motivation and how it affects participatien appears unclear.

a

B, Achievement Motivation and Attitudee about Educatlon.

A rather interesting finding was the relatlonship between achievement

'motivation and attitudes towards education. In the‘etﬁdy-thoee who scored
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highest on'the.Eﬁucation Scale were génerally louer‘qn achievement motiva-
-tion, As previouslj mentloned, those having h;gh scores on the Education
Scale also had the most pumber of years of formal schboling. It appeared
that these individuals chose learning actiyities.that‘were more solitary
in nature such as reading. When they did involve:themselves in group
leérging it was in essentially non-coﬁpetitive sltuations such as exercise
classes or general intereét'high school courses,

Is it possible that those who possess high positive attitudes toward
education, but who are low achievers, are more likely to engage in less
threatening types of learning such as reading, correspondance, or tele-

vised instruction? Due to the higher educational level of the no interest

a2

Tl

group is 1t possih qtﬁﬁt th;§ group merely saw themselves as having more

learning options ihsrooon lnstructlon? It was in fact this latter

group that made hore use of friend's and family to acquire parenting in-
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formation. Do individuals with a lower level of education assoclate learn- .

- v
ing primarily with a classroom expertence?

In reference. to the above, Boyd an& Apps (1980) have referred to
transactional modes. 1n their model they note the presence of individual,
‘groupvaﬁd communify transactional mﬁdes where ”tranSact:Lnal“ is used to
éharacterize the nature of the learner's situation. It may be that cértain
groups prefer one transaction mode over another or perhapé nofe important,
that certain people see specific subjects as being preéented better in a
group trahséctional mode than an individual one. Individuals with lower
self<evaluations4may also feel more comfortable as well as see themselves
"as being able to learn more efficientlywin a group mode whereas those with
high self evaluations are:mdre confident of their ability to learm in an
individual mode where they feel they have ﬁ;re control over the topilc aﬁd

the rate at uhicv/they learn, It seems in terms of educational level that

AN



those with a high school education level preferred a group situation in
which to learn about parenting, while those with univenéty level tmining
preferred hore individualized approaches,

One must also ask the question in considering the relationship between
" education and achievement motivation whether achlevement motivation plays
a far more influential role in participation in a group learning experience
than does one’s attitudes toward educationm.

There is also alcéncern aé to\uhich aspects of one's attitudes about
education are ﬁhe most influential in facilitating.pﬁrticipation. In this
study a global measure was uéed. The use of 1ustruménts with more clearly
specified dinensiéﬁs of educational attitudes might prove useful such as
attitudes towards one's own édhool expérience, attitudes to;ards the ed-
ucationallestab1ishment,‘attitudes’towards teachers, attitudes about adult
education, attitudes about other adult learners, and attitudes of one's
spouse or parents. |

_Related research.might address the possible differences in attitudes
towards education.that exist between high achievers'who ehoose learning as
a way of seeking accomplishment %rom-high achievers who do not.

A1l of these questioﬁs'ajpéar to be underlined by the need to more

carefully define or specify factors 3nvolved in adopting or failing to

~ adopt a positive view of education. C

C. Achlevement Hotivatipn and Goals and Expectatibns

. While achievement motivation appeared to be one of the best variables
in aifferentiating those displaiing interest in the FPP from those who did.
not,‘the nature of the subjects' goals and expectations also appeared to be

a good discriminator. Of those who expressed interest in FPP, those most
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likely to.follow.,through in the program were those who had primarily positive -
goals. Their participation in FPP was viewed as'an extension of other fac-
tore‘in thelr lives which were important to then. One subject saw FPP as
being an opportunity for himland his wife to share in an outside social
activity that they'nig!xt not otherwise have had. Another subject -was ac-
"tively involved in organiging a suppoit group for women with an educational
emphasis as‘?ﬁll - teaching a catechism course with her husband. She also
perfoﬁped volunteer work in a social service agency. These eubjects were
also more»likely to have mentioned ongoing involvement with other group
members that extended beyond completion of the course itself;‘ Their par-
ticipation in this program was not an isolated event, but appeared embedded
in a context of other similar events. This is in marked contrast to the
partial attenders who had highly specific goals thst related to'coping with
a problem. Hhile they wegre attracted to the FPP as being a source of a
potential solution to theér difficulties with theilr children, they quickly
'terminatud when their particular goals did not seem capable of being met
in that context. lhis relates to the work of Raynor and Sorrentino (1975)
in which they expanded their theory of achievement motivation to incorpor-'
ate the effects of future orientation. The expanded theory states that
"motivation is not only a function of theiperceived probability of BUCcess
and incentive value of an 1mmediate task, but also a function of the pro-
- bability of.success aud incentives of future tasks and goals, the sttaln-
ment of uhich are contingent upon suceeseful completion of the immediate
task"” (Chapter 7y DPs 138).. S, _ / | .

Although the first ﬂ'ur individuels all displayed relatively high
achievement notivation seores the partial attenders appeared to see little

' long term benefit by attending the program while the active participants



were able to see some immediate benefit as well. as a long term benefit ex-
tending into the future. >

The partial atten@ers made réference to perceived diffeneﬁcewaetween
themselves and other participants. Although this can be partially axplained
by the use of Boshler's (1973) concept of self/other congruency, the nature
of thede two subjects social contacts were highly restricted and the learn-
41;; experience appeared to have avvery limited purpose for them. Yhilem. : o
goals related to family issues may have been highly important in recruiting
individuals to the‘FPP, persistence 1n that activity appeared highly related
to the.positive/negative dimension of tbbse’goals. Another influencing
factor appeared to be the extent to which their.reasons for participétion
was embedded in other factors extraneous to the course. ‘This ﬁéy be an in-
dicatiquthat for‘individuals,wiﬁ? broader goals and positive crientation,-
a group learnlng experience such as FPP may be highlyv%ppfopriate but when
goals are Bighly spécific and negative (aé when someone's reason for learning
'1; specificaily to overcome a prqblem) individualized methods of learning
might be more appropriate. Thig Igtter.group, however, might benefit from
~group learnipg apd persist in thﬁt expérience_if.tﬂey were placéd in a
homogeneous group in which the saﬁe basic cohcerns or problem areas were
discqsseﬁ. Homogeneity may be more important in retaining participantg
L whenlgoals of leasning are to cope with a problen, such as Maslow:; (1954)
‘“,eficiency 6r1ented lnarners as oppoééd to seeking‘enhancement (as in growth
>ofiented leérnerS) Pariicipation in a progran in terms of both recruit- |
ment and perslstence would appear to ba enhanced by carefully articulating
-the nature of the group and the specific topic areas specifically ‘when
dealing with groups with a highly focuaed problem orientation.

Tn this study the no 1nterest sﬁbjecta wei® quite emphatic about not

having any intarpst in attending a parent education program. One subject
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noted how she avolded parents who she felt were excessively child centered.
This same individual had also read very 1little in the urea of child related
concerns luring her two pregnancies. Netable, however, was_that she and the
other no-interest subject acquired what they felt they needed to know about
parenting through close family members (most notably mothers, older sisters)
and friends, especially those they judged to be successful parents. They
. hoth appeared to have ready access to family members who could provide as-

\ ) , 1)

sistance. This 1s in distinction to the other subjects who had moved to
Alberta from another previnee or whose.femily nembers were not otherwise
accesslble, The above raises a number of.questions. Are those who are

most likely to makefuse of a program Buch as FPP more likely to be those who
do not have close ties to an extended family? It may be that in 1dent1fying
>their need for -parenting information they may look to. the most readily avail-
able source of such information. If their family or friends are close by,
they may likely choose them, but 1if they have been removed by distance from
thelr }amilies they might be more likely to join an FPP. It is also pos-
sible that low achlevers might be more likely to consult those they feel
least threatened by, such as trusted friends or family, while high echieveie
mighf be morel prepared to discuss their concerns or také in iunformation from
a group or from an “expert" opinion. v »

A final concern in discuseing the reiationship between achievement
motivation and goals and expectafions is to what extent theee two v;riables
ere the seme and overlap. Alihough people understandably have different
' goals which w111 affect what 1earnigg experienc%s they are attracted to-
wards, to what extent do high achievers elways have high expectations of
what they can learn? To-#hat extent do low achievers have low expectations

fwhether that be of themselves or. others? The concepte of achievement moti-
vatiqn and goals and expectations, if‘not the same, appear to be very closeiy

linked.



D. Achievenent Motivation and Life Transition

- In the present study those who showed interest in attending a FPP had
experlenced a greater number of life changes than the no interest group.
Tis 18 not only supportive of thie component ef the Cross Hodei but also
of the earlier work 6f%éelan1an and Brickell (1980).

In attempting to relate achievement motivation to 1ife transition a
number of questlons arise from the study. Are high achievers more likely
to be affected by life transition as a motive for participation than low
achievers? Rven tﬁough'one of the no interest squects had experienced a
number of changer, especlally as 1t velated to her children, it did not
act as a motivator for participatirn in the FPP. Are low achievqfe more
11keiy to feel overwhelmed by life changes or transi%ions and less likely
to assoclate sach experiences with opportunities for increased learning?
Velner (1981) in further developing achlievement motivation theory, has
focused on cognition and in particular attribvtion. High achievers attri-
bute success te their own ability plus the affort they apply to a task
while loéfachievers attribute success to external factors and'lackuof
ability. High achievers are more likely to see themselves as having con-
trol over thelr env%ronment than iow achievers.

Is it also'possihle that high achlevers are more likely to view par-
ticipatien in a learning\program as helpiag then deal with change? Bram-
mer and Abrego (1981) have suggested that expectancy of control affects
one's awareness of available coping alternativee. To the extent that
people Judge themselves to have control in a situation,‘Qhe p;obaﬁility

1s that they will be less likely to perceive the situation as threatening

and, in thrn, less likely to manifest adverse reaction patterns which nay

then leave ‘them more capable in coneidering 1dentif1able ways of dealing

\\’/
with their changes, _ N

\_

~
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Are there also a certain number- of optimum changes which enceurage,
learning? Is’lt possible that too many changes ?ct asiaﬂdEterrent to par-
ticipation? 1In this study the active patticipants. wtlle euperiencing a
number of chanées, did not experience ss many as the registrants or to a
lesser degree, the partial attenders. Another factor which appears worthy
of 1nvestigation is the perceived magnitude of ch;nge. The 1mportant fac-
tor may not be the absolute number of changes, but the perceived magnitude
or long range effect of 4 changevwhich ain may be influenced by ome's
level of achievement motivation. High achievers may also be motivated by
a smaller number of changes than what may be the ease‘fof low achlevers.

Another chgracteristic of the partial attenders related to life tran-
sition was that there tended to be a laiger tine sban betqfen the onset of
the 1ife change and their participation than in the partial attenders and
registrants. Individuals who exﬂ?%ssed interest in the FPP in the midst
of change(s)lwere less likely to follow through with tﬁe FPP, it nay he
;adviseableuzg/euggest a program such as FPP after an initial period of
8 been reache&.

) , . .
~ ]

!

stability

E. Achievement Motivation and Opportunities and Befriers

' Achievement motivation may lnfluence one's perception of those things

in the envirozgent that aff€;t pag}lcipation. While in the pre§5nt study

it was‘noted that all.individuals 1dentif1ed_ep§ro¥imatel& the same number
of obstacles for leernigé, the actiye participauts stated that if they wanted
to attend an adult education course there was uery little stopping them..

The no-lnterest subjects stated, as-helly that there was little stopping
them with. thé\tception of their own ambitlon. - o

Cross (1981) suggests that if an individual has a strong desire to
‘.. .
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partic;pate that the force of his motivation will encourage him to seek out
special opportunities and overcome modest barriers. For weakly motivated -
individuéls, Cross suggests that modest barriers iay 1hh1bit participation
.wbtle special opportunities nay.enhance-the motivational force for partic-
ipation, Information thained from interviews tends to be supportive of
this part of the model. This can also be stéted‘in the form that high
achievers will perceive there to be fewer barriers tc their participatio;
in learning than low achievers. Where high achievers percéive harriers
they tend to see them as lars an obstacle fhaullow achievers. This may be
relatéd to locus of control (Rotter, 1966) im which high achievers perceive
themselves as having control over external events while low achievews per-
celve themselver to have little or no control over those same events. High
achievers are more likely to entertain strategies as to how they can par-
ticipate in,én event while low achlevers would be far less likely to do so. .
There éfpears to be considergble practical significance for this in
that if one is attempting to attract highcikhievers to a learning program
(FP P) one need be far less concerned aboﬁt creating special opport-
unities as a ma§ns of enhancing partiéipation, while With low achievers
such facilitator; as child care, cost, location, ana sched1ing might he )
fav more important,

!

F. Achievement Motivation Information

~

While all subjébts in study made use of a number of informatich
‘{sou}oes, the active participants appeared far more aggressive in seeking

out learning opportunities than the no-interest subjects. Tn this respect
{ ' , ‘ .
"the COR model is slsc supported. Providinz information about a program

111 %end only to be facilitative to those individuals already dlsplaytng .
'9,". - ' . g

. . v
1 T v
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a high motlvational level, while those with a 1ow motivatinng] Tevel will
be basicaliy unaffected hy 1it.

In thie study the subjects'with higher scorec c¢n achievement motiva-
tien showed considerable initiative ;;.actively searching for learning -
pariencesg, ruch as the FPP, while the Hnd1viduals Towest on schievemant
motivation were not aware of locations of such Programs even though re-
ceiving the same wr'tten publicatirns. Even when drectly asked a'\ou.t
where such programs were curvently being offered they were unaware even
though in the process of the ‘nvestigation they had Penn given ‘he an.

noun~ement of a course, Both nf these latter subjects also bad ~hildyen

attending a schonl program which previded parent education programe, in

"cocperation with two other agavrnies. on a regular basis.

5 3
Knox (1981) has suggested that the use of inforwation about availabla

opportuniti-s nonsists of a five rtage process. Tha first stage 1a awar~

. -~ :
" ness, which entsfils an individnual havirg been wade aware of informgtien

through one or move sources ‘fhﬂthnr it be frienis, the media, or work
acqualntancea. A sacond stage is reflectad when an i1ndividuyal shows in-

terest in a p;;gram by seeking additional information. This stage ig

followe; by evaluation which consists of weirhing the advantages and die--
advantages ~f participatiom. A trial periecd 1r the fourth atage which

consiste of trying the idea on a small seal~ in a rather tentative né;nQT.

surh ag deciding to attend one ses-jon of a leearning program to sée vhat 1+
1s 1ike, The final adoptlon <tage ronsigts of deeiding to contisue in the
~Ancational aotivity. ’ \ »

Using the preceding framework of analysis, in the present study, high

arhievers (dctive participants) went through all five stages while nartial'

attenders, who were high on achievement notivation as well. went as far as
stage four. Regfgz;anfs went as far as stage three and the no—interest
L
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subjects did not sppear to reach stage 1. The question arising from this
analysis is to what extent ;éhievepent motivation is related to one's level
of awareness oé.availabla opportunities as wall as to what extent a~+inn
(participation) is based on this awareness. Other questions relate to the
srource of information that may he most effectivelin attracting low achievers
versué high achievers. Tn this study low achlievers acquired almost all in

. ‘
formation Sn parenting from friends and close relatives. In atteﬁpting to
facilitate participation of certain groups one might move awav from the wr=
of mags media to empharize no%v interpersrnal technigues nuch as the use
of advisory commtttees ~mpried of pegple olmilay t, khe fyper of fArpYe
o wich-a ko et frget,

\

S

Summary of Discussion Results

The COR model appears to have bean basically rupported in the fore
going stndy. Partieipation in adult educatinn sgams £g b~ a phenomeron
which is more heavily 1nf1uené;d by 1ntgrnai psynhé]ogioal var!~blees tharn
by externa]~enV1r9nnent&l oner, The varjahles rhichappeared to +~ the wmor'
c1eari} ass“c1a+¢d w'th rarticipation were self evaluntion, goals and ex.

pectstions, and o a lesrer extent, 1ife transition. Active participants
/e Y
Y e

were asvoclated with high levels of achlevement motivaﬁﬁ;n, goale that wyewrn
focused on enhanring their family 11f-~. as well as expentations tha! the

FPF was a way af hest 8.(‘}\19Ving 'thORQ goals‘ %év a]gﬂ experienpod a
€

~

greater number of 1ife tranecitions than did *hose Ltratvidnale whe ahooe

not to attend a FPP,

LY

‘A difficulty in having chosgn achievement motivation as A messwre of

self e\'raluation wvas the over inclusive nature of the concep.t.‘ This led
- . ,
the investigator to believe that achievement motivation over-lapped with

’

other varisbles within the COR model, particularly goals and expectaticms.

n«
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B O alsaap@eaxed.to be réiated to How.one poiceivns the presence of barriers
4o partic;pation as well as the degree to which one seeks éut Inforuation
about potential 1§arh1ng experiences.

¥hile Cross has attempted. to build a model consonant with ra;ani'go~
formsulations of social motivation theory such variables within the latter,
such as level of aspiration, goal setting, persistence, fﬁture orientation,
attribution of causality and lateficy of initiating tasks performance, might
more carefully delineate the'relationahips among the COR variables. As such
these d:?ferent aspects of soclal motivation theory do not appear to be
well ac ﬁnted for in the-model. ‘

dLe variable which produced a finding somewhat inggontrad1ct16n to the
model was attitudes about education. In this study positive attitudes
about edveation were assoclated mcve with laeck of participation. This var-

jable appeared to bhe too general. It connection to the remainder of the

and sharply

-

model requires further inves*'gation with more clearly defined
foruged neasu;eneﬁ* devﬁceé. Study is needed within a social-motivational
context to examine the velntionship of intervening variables releting nt
ti tudes about edunation t- var'!n*vnt;;n nnvgwés agpivation, and memhn-
ship In refererce groups.

A prirary A3fficulty with the COR model]l apprears to be the over-inclus.
ivenams of 1ts variables. Tt is a very general model which is potentiallv
é&f*”J“ of explnaining alrmort 8ll levels of paviinipation tut is yet far
fv-w hoing sble to merve a rrﬂdicfive role.

The wein eontributions of the COR model‘appéhr te be an Integration
af gevaral pre-exiating theovies of participation with the context of re.
rant gn~1al.-motivation theory. Its emphasis on 1n£erﬁa] psvehaolnglcal

Factore as beaing more influential than external environmert ones has direct

imrlicatione not only for theory but practice as well, tn be Jater d¥acussed,
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As yet, however, there appears to be a gap between social motivation theory

and the COR model. The model will most 1likely rg%rire expanding upon to ‘
account for social motivation tﬁeory concepts. This would appear necessary

"+ before a working model of participation can be devélbped.

Sectlon II Criticisms of the COR Model ' ’”?{-

One of the purposes of the present investigatlion was to study the COR .
model by applyingfit to a group éf learners in a‘sp;cific learning context
and to then indicate how the model could be furthér improved upon. In
light of the above study a number of observations are presented.

1. lLack of specificity. \‘hile the COR model was capable of eccounting for
the participation levels of the eight subjects in the study, 1t appears
to suffer from being too general. The variables of which it is com-
prised are very glbbal in natufb and lack specificity. In looking at
the variable of self evaluation, for example, it is difficult to deter-
mine what type of evaluation is implied, 1In the field of adult educa-
tion many types of self evaluation could be involved, such as academic,
social and personal (Fitts, 1965). As well, attitudes about education
seem to. be made up of a potentially large nunber of dimensions and is
nost likely no§ a unidimensional construct. As alluded to earlier in
the study, a?tituden about education might consist of attitudes towards
grade school, teachers, other students, educational institutions, edu-
cation as a value, and adult education. Thig is also hampered in that,

to the investigator's knowledge, there are no multi-dimensional meas-

vres of adults' attitudes towards education that have been standariized

on 8 large population.

In reference to the variable of goals and expectations this might
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be further divided 1nto~separate variables such that the type of goéls-
a person has could be investigated relative to the kind of learning
they chose apart froam thelir expectations of success/failu:e.

Achieving greater specificity would also be assisted by restating
the na?ure-of the COR variables more in keeping with those of recent
social.notivatibn‘theory. Self evaluation, for example, might be moxe
adequately investigated in terms éf locus of causality and level of aspir-
ation. ‘Goals could be‘discussed'in'terns.of fﬁ%ure orientation, and
opportunities and barrfers in terms of pgfsistence and préfefence for
task difficulty. Variables such as attitudes towards education might
be repla.ced bylones more specific to"menbership in reference groups.

Inter-relationships among vaiiables appears unclear. While Cross

(1981) has emphasized the importance of intermal psychologiéal factors

over external ones, the distinctions she makes in her model naf be far
more complex than as presented. For example, on the basis of this

study one might want to question the rﬁlationahip'between self eV;luaP'
tion and barriers/opportunities. It was noted in the étudy, fo; example,

that those who scored high on achievement motivation percelved fewer

barriers to their participation than those who scored low. It is pex-

* haps possible shat the relationships as presently gﬁecifﬂed are too

rigid to account for participation in most individuals and that for
different people the relationships betiween variables may take on a
different form, With some individuals, such as those with a high iocuﬂ
of external causality (Veinef, 1981), external factors may be fa; more
t{mportant in determining participation than internal ones. Tt may be
possible that this model as it is presently constructed best applies

to people within only certain age ranges, such as those between 25 and

45 years oé’age, but aécount poorly for participation over the age of 60.
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As the model now stands, it appears that the six variables are
far from being independent. It would appear highly useful to begin

G

explaring theae relationship by conduoting correlatio-: 'fﬂ

appears possible that more variables will have to be.intaiinﬁ:d into
the model an egch of the present variables are more clearly specified
and"relatiqnahips established. |

Ihe'COR no&el is essentiallj allinear one. Social motivation theory
on which the COR model i1s based has been developed almost exclusively

in laboratory settings using a very narrow range of activities. - The

'\generalizability of social motivation theory while showing pronisé, is

stlll limited in that it has been tested primarily within entrepreneur-

ial or economic risk situations and has not been applied to other areas

. of achlevement such as science, literature, art, or the humanities

' -

(Junq, 1978).
A very basle premise on which the COR model 1s based is that in-
dividuais are predisposed towards certain levels of participation with

the imnediate environment playing a secondary role. The influence of

other people is seen primari]y in terms of how they Influence one's
attitudes towards education,rather than in an even broader sncial con-d
text. To the extent that the model supports a view of participation as
resulfing from a causal chnin of EVents, it appears to deny or minimize
the mutual 1nteracti6nvof events,,one upon the other, and the 1nf1uence
ofwall variables upon ene another. For ex;nple, in the model; life
transitinn and self evaluation are pictured as being conpletely inde-

pendent deppité‘evidance to indicate that often during transition, self

A

3:91uation~is highly effected (Brammer and Abrego, 1981). Gertain‘aﬁ

variables such as self evaluation, attitudes about education, and goals

K
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" %o be discounted in favour of a psychological perepectivesae Eepreeented

¥

;o ’ ‘ ' e &
and expectations are seea as being hish}y.interactivemihile others, such:
o ' B . ' ’ .
as information, are seen as being relatively isolated. In this regard, ,

Cross' reference to the work of H.L. Hiller on the relationehipa,betueen

people 8 eocio-econonic circumstances and partscipqtion in adult education

and the inclusion in her model of the. eLenente. life transitiogs, barriere '

- and opportunities, and information (sources of;aavaiiabiliti}poontrol of),

give a hint lof a broad sociological berapective. This, howev?r.'appeara

in an emphasis on the firet three. elements of her model.” - ' f | v

If there 1s a major factor(s) missing in the model 1t 18 the, absence
of a clear reference to eocial-political and’ soclal-econdnic factors ;i-
fluencing participation. While it 1s arguable that psychological variables
may be more important than sociological onea the latter eet of variables
have not been adequately accounted for’within the mod%l."”v . o s
While the importande of the individual and nil prediepoeitions to-
wards participation can still be recognized, the orderlineas in uhich the
model describes participation 1s questioned. If one views participation
as- arising fronm a series of events, it 13 highly prohable that any event
or interaction of events may precede participation. Rather than 1dd1c- 5

ating directionality it 1s—suspected that a more conprehenshve model of

1

- participation would allou for aay possible conbination qﬁ‘%vents to account
£

for participation. A ’ ‘ ‘ @
A basic problem in choosi-ng a model: ft/tx;t is conplbx egough to acgunt

for reality is that it 1a often less useful than a more einplistic one in

: acting as a working model (Egan and Gonan. 19?9) Ldppitt (1973) has sug-l.w

gested that models with applied utility need to be two dineneional. 11near . e
and basically nonmatheamatical. Three dineneional models of gﬁnon-iigear

nature. while often nore accurate; do not usually help:the practitioner. ' £



t{,lhe adoptiom of a llnea:r lodel of ‘perticipation carrids with it the.
- 1np11cation that certain prescribed ;ntexgpntions on the part of the -
adult educatoi' wil} leed individuele Yo pe.rticipate. For emple. it .
might lead an adult educator to believe tha.t by nerely cha.nsing the forn
of advertising,- and/or conducting a mass campaign to cha.nge a.ttitudee to-
~.wa:r:cls educatioi:, that increaeed pa.rticipation will be forthconing. 'me
forces for participation eppea:r fer ROTEe conplex than what' ca.n be. 1nc1uded d
in a: cause-effect model, ' What ne.; be more useful 1e to adopt a systems
frenework that, while recognizing va.rioue elements as effectlng pa:rtici-
pation, would a.llow the a.l‘lult educator to appreciate the oolplexity involved.

A systens nodel whether developed 1n a nathenie,tica.l or graphic forn
: ba.sed on the assunption of circula.r canaality night better focue on the
| 1nter-relationsh1ps bet/ween va.rie.'bles within the theory. k systems con-
ceptualization might. be better a.'ble to view the total process of partici- .
pation withou'b beconyxg lost 1n individua.l detail. It ‘might a.:leg provide '
the educator with a more complete picture of differenft points-within\ the
system that one might intervene.v Hithin a syetens fra.niawork the relatione
ehips between its various components aleo ‘remain more fluid, a.llowing a |
A perhaps.nore accturate picture of factors influencing pgrticipation as an
individual or a specifio context cha.ngee. | |

'Within the "COR nodel the elements* conprising the systens view of

partieipatiqn ould consist not only of the six variables. identiﬁed by

Qroee, but inélude eocial—econonic and social political factors as well.
It 1s poseT'ble tha:t while internal psychologica.l va.riables might be nost
1nﬂuent1,el )di effpcting pa.rticipation with sone 1n§!1v1duale, these would
indeed mtemct wlth, effect, a.nd :be effected by the broe.der soclal con-
text of whiech one is & part. This need‘not lead. to one adopting a passive
attitude toyards attracting individuals to educational experiences. The

A\
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- practitioner, bssing his activities on a systems nodel, night choose to

direct his lilited re&burces to pre-existing groups ox tnose indiyidusls\\'} o
who already have a history of interaction. lhese groups niéht consist of .1':
church organigations, professional groups, - social clubs, or those who hsveu
identified thslselves as hawing connon needs. ihe vsriables thst effect :
participation lay well’ very within groups ss well ss'their rsapective -J“
influence on one snother.‘ . '_ - g |

The GOR lodel night well be adapted to conforﬂito a*systens orient—
: stion which, while recognizing individual factam such as echi,,evenent |

*i
notivntion and life transition, would place them in a broader social con-

text thsn uhat is presently the case.

Usefulness of the COR Model

Py
v y

*“The GOR nodel, while at best being a basichportrayar of participation
in adult education, has scconplished a number of objectiveg First, it
' represents the beginnings of a formal theory of psrticipation, havs in-
tegrated the_workaor several independent theories both fron within‘adult
education as well ‘as%sychology. In so doing it has dréwn s>ttention to %
a number of variables that, while broad in nature, posseps considersbls
heuristic value; It also represents an attenpt to conceptuslize the role
“of internal- psychologicsl events to externsl en;ironnental ones consistent
with current research and theory. Another>usefu1 sspect of. the model 1s
1ts potential to direct practice in which psrticipstion is viewed 1ess as
being a response to environnental nsnipnlstion such as advertising and >
more ss‘sensitivity‘to the lesrning chsracteristcsvsnd needs of individ-

\

nals and specific groups.

¥hile greater specificity in terms of vsriables 1s called fog as

well as further investigation of variable inter-relationghips, its
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phenonenon for which it is designed to descripe

LN

e
© N

?ﬂ

¢

dsvelopisnt within a lore ggstenic franewérk eppesre to show promise for

extending the nodel to nore colpletely account for the conplexity of the

In the present study the nodel's investigation within the applied
&
context of pa&ant education had stimilated the raising of a mmber of

oy

qusstions.‘ Regarding social not}vation theory. it appears that seversl

' vsridbles within that concsptual franeubrk such as self ‘esteem, persis-

1tencd. efficiency of perfornsnce, ‘level of nspirstien, goal setting and
creativity, could be nore ca:efﬁlly a:ticulsted within ihe COR model.
Thiu would allow for the more thoroush investigation of the relationship

'd of gelf evaluation and achievenent related varisbles such as positive and

negative-notivstion, preference for task difficulty, and persistence.

Sihilarily nith attitudss about sducation, a nunber of questions

were raised, such as level of achievement lotivation and preference for

'transactional?_modc of education. It appeers that attitudes about ed-
ucation mey consist of clusners of ettitudes which nsy'require»sharper
definition in terms of uhich cluste;s are more potsntialiy useful in ex-
plaining or describing participation. = Also, what differentiates those
who chose education as a means of achievement fromithose who choose other
modes? .

The goals and expectations part of the model brought to aitention
the infegral Tole this»variahle (or set of veriables) appears to poten-‘
tially play in accounting for participation. Those whose goalslfor ed-
ucation are firmly embedded in the context of other liféwevents appear
to be much more likely to participate in an organiged learning experience.

For example, those who see participation as not only being a uéy in which

" they learn but also as an opportunity to meet others and, in the case of

the ?PP. have an evenlng out with their spouse. Those who participate
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,with a goal of trying to cope with a perceived negative event appear to-
-be high risks for drop-out. It also appeared that for those individuals
. with higher levels of fornal schooling there was a hig‘hsrprobsbility of
using fsmily nsnbors and frionds as a neans of scquiring information
about parcnting than from group instruction.

Life trandition appeared to be a significant fsctor assoclated with
participation. The question arose as to whether high achievcﬁo are more
likely to be pffected by 1life transition as a notivating factor for learning:
than low achlevers. High anhievers may be mord likely to choose a course
to a 1life transition thsn a low achiever.

%

Questions were raised as to*whether ar not there exists a certain optimum

of instruction in response

numnber of changes or nagnitude\of change in relation to whether or not
one chooses a learning experience.

Achievement motivation appears highly relatcd to the perception_one
has of his environnent, particularly in terms of apprnising barriers to ﬂ
participation. High achievers generally percsive few barriers to partio;
ipation while low achievers plsce more emphasis on environmental restraints.
Low achlevers require more inducements to particlpate, such as child care
and convenient locatlons, than high achievars.

Those high on achievemert motivation also appear to seek out inforn.
ation more than low achlevers. Acquisitign of information appears in
many ways to be more a result of high motivation than a cause of it, par-
ticularly as it relates to participation. While all persons of different
levels of achievement appeared to have the same informatlon sources, they
used this information differently. .

The placement of thc COR variables within sAsystens model of partic-
ipation 1e seen as being the next = of devalopnsnt using social motiv-

ation theory as being a means of ag¥iculating the system components.



This naq 1nvglve the unit of intervention changing from that of attracting
individual learners to attracting glre;dy existing groups. St&té@lﬁnotﬁér
way, 1% may be important to examine iniividual participation yithin the
‘context of significant relationships in which’feqple‘iniéraqt. Variables
contained within ;he model would not be linked in a rather‘restriéted
fashion‘with each presumed to bulld on the one preceding, but to include
simﬁltaneousginteraction'of all variables, whether those variables were

internal psychological ones or external environmental ones.

Section III ' The Case Study Metbﬁd

There has been considerable diséussion of the contribution made by
a.ingl-e case studies (Davidson and Costello, 1969; Hiesler, 1971y Lazarus
and Davison, 1971). Lazarus and Davison (1971) in particular have dis-
cussed six advantages of single case studies: (1) to cast doubt on a
general theory; (2) to provide a heuristic device éoward better-controlled
research; (3) to investigate rare but important phemomena; (4) to appiy
‘principles and notions in new ways; (5) to demonstrate a scieniific pointy
and (6) to place “meat on the *theoretical skeleton' by‘ahplyifying upon
an experimental procedur; in an applled setting. '

Case studles, however, are not ﬁithout thelr disadvantages. Because
of their narrow focus on a small uumﬁer of subjJects they are limited in
thelr representativeness. They do not allow valid generalizations in and
of themselves to the population from which their suﬁjects come until ap-
propriate fqllow—up research 1is accdmplished. They ﬁie also vulnerable
to subjective blas (Issac and Michael, 1979). |

in the present 1n§estié;tion a'cgse study methodology was used prii-

arily to expand upon the COR model and suggest future dlrections for



o

@troued research in terms of notivation foa: participation. The case
study nethodology appears to haxe been useful in this stugy due to the’

"GOR nodel requiring greater specificity before controlled research qould

be most beneficial From this study operational definitions of variables |
within the model light be more appropriately«developed A second reason;
in the opinion of the investigator, for the appropriateness of ‘case’ study
methodology was not only to attempt clarity'of the variables within the
nodel. but to also ‘suggest relationships that night be exanined initially .
using .

’1ational studies. A third factor influencing selection of
lque ‘¥@s the need to remove the study of social motivational

proceeaes from the pure laboratory qipreach to one;in an applied_setting.“

'»Through the questions raised by the study it was hoped, by the investi-

‘gator, that not only would more socially relevant questions be presented

for experinental study, but that those working in the applied Betting
would test or further examine practical inplications of the model in a
hore %bntrolled lanner-.

Th retrospeot looking back on the study, there are a number of thinga
that might have been done to improve the study. Tb make a case study as
meaningful as possible 1t is helpful to make use of standardiged test

instruments such that results on a particular measure can be: oompared to a

"a larger -group. This was particularly so in this study in comparing sub-

Jects' responses to the Education Scale. Another suggestion for further

work would .be to have a number of different measures of each concept. Tn

~ this study a nunber of different msasures of self evaluation would have

proven ussful over and above the achievenent motivation subscale of

‘Jackson (1974) and the verbal self report of subjects. This would also

potentially increase the number of research questions.

Due to the nature of recent refornnlattons of social motivation
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i.theory (de Charms and Huit, 1978) .1t might have proven useful to hswe col- :

lected information at several points during the participation of subjects,

rather than merely at one point. such thst stahil&ty of percéption might

Y

be assessed. R -

N

An additional point relates to the honogeneity of subjects. It was
felt in the present study that interviewing more no-interest subjects would -
" have added to the compieteness,of'the 1nvestigations1n fﬁrther assessing
“the model's ability to account for participation under a number of differ-
ent conditions. The subjects Gelected for the case study were also. small
in number anﬁ relatively homogenous 1n'teims'of.socio-econemic, or class,
identity. This has not permitted an adequate analysis of the three

elements in the nodei which relsts to the sociological perspective.‘ The
study 1is thue limited in its ability to be generalized to a wider popul-
ation, and in 1ts contribution to a general theory of participation in

adult education. which nust take into accoﬁnt both psychological and
sociological aspects of the problem.

Generally, heuever, it was felt that the case st@dy method was an
appropriate one, taking into account the elementary stage of de?elopnent'
of the model and the need to clarify and develop operatiepal measures of
variables. It appeared to actively invite subject psrticipatibn\with all
gnbjects cooperating fully in terms of freely giving their’Gihvtime,
thoughts aﬁd percaptions. Tt is also a type of research methadology that
lends itself well to applied settings when a large sample size and control
groups are not feasihle.. ﬁhiie not a substitute for eiperimeg?al ro-
search, 1t has proven useful in stimulating the deveiopnent of now

questians.
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The preceding was undertaken to assist in the davelopnent of a
theory of participation in adult education.} From exaninat;on of the cross

E 3
Glad:n of Response Hodel a number of questions were ralsed, using tho for-

@..

mat of a case study. These questions arising fron the close. examinauion

of eight individuals allow for the formation of hypothesgg_uhich can’ be
examined in & more controlled manner. ’ L o

Ihe COR model appeara to be an extremely ugefu de ice from a
heuristic standpoint. 'In attempting to integrate receﬁt findings in
soclal motivation rasearch‘with’theoretiéal formulations in adult educ-
ation, it provides a fdcus for the investigator such that the role of
internal psychological variablea night be more closely studied in re-
lation to those of a more external nature. A major problem with the
modsl, however, 1s'related to this same poinf, in that while emphasizing ~
the influence'of ﬁsychological variables it has tended to exclude those
of a more sociological nature. ‘ )

The model's rather linear conception of participation doen not ap-
pear in keeping with the nany potentially complex factors 1nf1uenc1ng
motivation to become involved in a learning experience. A major task
would appear fo be the development of a model mére systemic in nature
which would not only include the variables identified b& Cross, but ac-
count for their complex interrel tibnshifs.'nany of which might’change
éver the 1life of the participant. ihe COR model remains a devicéq;hat
ralses many qhestioﬁs and for tbé/;ime being, cannot be considered an
explanatory model. _ :_ |

Extonding the model such that psychologleal factors are more highly
specified‘and sociological varlables more widely recognimed would appear

to extend its usefulneas.
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The Education Scale

" Read each item éarefull!ranq underline quickly the phrase
which‘bes{ erpressgi your feeling about the statement.
Wherever pessible. let your own pegeonal experience determine
your answer. Do not spend too much time dh‘any one item. If
in doubt. ‘underline the phrase which seems most nearly to
express your present feeling about the statement. Work.

rapidly. Be sure to answer every item.

|

1. A man can learn more by working four years than by going

to. univer51tw;" )

‘Strongly Agree Agree Undecided blsagree 'StrOngly Dieagree
2, The mere education a»bersoﬁ has the better he is able to
enjo& life.l ' ‘ . ) ”
Strongly -Agree 'Agreev Uhdecided' Disagree Strongly Disagree‘
3. Educhtion helps a person use his leisure time to better l

advantage. - 2 - f 3 - . | o
StronglylAgree -Agree Undecided‘ Disagree Strongly,Diéagree
L, A good educatioh is‘a great cemfort to a man out of wbrA.'l
‘Strongly Agree Agree» Undec¢ided Disagree Strongly Disagree
- 5. Only subjects like reading, writing. and arithmeficlehould

be taught at public expense. , v ‘ _ :
':Strongly Agree Agree Undecided Disagree' Strongly Dlsagree‘
611 Education 1s'no help in getting a job today.

.Strongly Agree Agree Undecided .Disagree Strongly Disagreeﬂ‘
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o o

The Education Scale_(ant.)

7. Most,yoﬁng people are-geftingftoo muchAeducation.

Strongly Agree Agree Undecided 'Disagree :Strongly Disegreeh
8. A ﬁhiversity‘egucation is worth.all the time and effort.‘ ‘
it requires. . |
'StronglysAgree Acgree Undecided Disagree StronglyﬂDisagree
9. Our schools encourage an individual to think for himself.
Strongly Agree Agree Undecided Disagree lsfronglnyiSagree

10. There are too many fads and fri;ls_in ﬁodern education. |
Strongly Agree Agree Undecided Dieegree"Stronglx Disagree
11..Education only makes a person discontehéed. R
_ Strongly Agree Agree Undecided Disagree Strongly Dieagree‘
12. School tréinlng is of 1little help in meetingvthe-probleme
. of life. }\ . : ;.'\,~ ' - ' )
Strongly Agree Agree ;Undeqided"Disagree .Strongly-Disagree ._
13, Educafﬁon tends to make a persoh less conoeiteg, | |
Strongly Agree Agree Undecided Disagree. Stroth; Bisagree
14, Solution of the world's problems w1ll tome through educatlon.
Strongly Agree Agree Unde01ded Disagree Strongly Dlsagree
‘15, High school courses are- too impract;cal _
Strongly Agree Agree vUndecided Dlsagree1 Strongly Disagree"
16. A man is foolish to keep going to- school if he can get a Job

Strongly Agree Agree“ Unﬂecided Disagree -Strongly Disagree_'

&
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The Education Scale (cont.)

17. Savith'spent'qn educatidn;ate wisely ih?estedtx p
Strongly Agree _Agree Undecidéd"Disagree Strongly Disagree
18, An eduCafed{ﬁan can advance;more rﬁpidly»in business
| and industry. . ‘ | | . “
Strongly Agree Agieé,fﬂndecided Diéagfee Strongly Disagree'

19, ‘Parents.shduld not. be compelled to send their children

- { to school. | _
'éfiongiy Agfee Agree 'Undecided Disagree Strongly Disagreéﬁﬁ?("}
20. Education is mbre valuable than most people thiﬁk. » |
‘Strongly Agree Agree ﬁnqecided Disagree Strongly Disagree
21. A high échool educati;h"mékeS”a peréon,a better citizen.
Stfongly Agree Agree Undecided Disagree Stﬁoﬁgly.Disagree
-22. . Public money spent on e@ucation duriﬁg the p&st few years
- could have beéhuused]mofe wisely for other'purposes.

Strongly Agree Agree Unﬁecided Disagree Strongly Disagree



APPENDIX II

L ;Eelow you will find a series of statements which a person
mighg"uée to describe himself. Read each'statement and decide
whether or not it describes you. Then indicate your answer on

'the space following by circling the\"True or "False".

1, I w1ll not be satisfied until I am the best in my field
of work. True False
2. I would work just as hard whether or npt I had to earn
a living.  True False
3. People should be more involved with their work. True  False
L, I do not let my work get'in the way of what I really want
. to do." True False- ' j
5. I enjoy difficult work. 'True False ~
My goal is to do at least a little bit more than anyone else
has done before. True False
7. In my work I seldom do more than is necessary. True  False
8. I try to work Just hard enough to get by. True 'False
9. I often set-goals ‘that are very difficult to reach. 'True False
‘1o;f I am not really very certain what I want to do or how to;go
"about doing it. True False W
11, I seldom set standards which are difficult for mﬁ to
reach., True False | A |
12, It doesn't really matter to me whether or not I become one

of the best in my field. True False "vi;;;‘yn
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14; People seldom think of me as a hard worker. True

15&

16,

I earned.

I have rarely done extra studylng in connection with

I don t mlnd working while other people are hav1ng

fun.

my work.

True

True . False

True False

False

As a child I worked a long time for some of the things

113
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The following items describe a variety of life events.

'Pleaee read down “the list and place a check mark (04’behind -

any events you have experienced .in the last year.

o

. S e

O ® N .00 WM W N

P S
- o
. .

A change ih your own personal health or thaf of a - )
family member........,,.u....qm..;......f...;.....
A change_ie relationship to your work........ Ceses
A change ih your financlel circumstances..........
A chaége in 1iving conditions;.a.....;...,.,,.....mﬂ___;
A change invelving your relationships with otheps.______
A change involving any member of your family ...... —
A'minor violation of the law...........,.......... 5
A change in ‘church activities. . tcvvensnreerennenas
A’ehange’in your'ieereation......................u ,
A ehange in snrial'activitiee‘;.....,.....!....f..
Othef“(p]qase specify) ' . - _ . J'¢
1
- 9
- e
2,

S



Important: IMP.

-

APPENDEX TV

What were your goals or objectives in registering for the

"Focus on Parenting"_program?

Check all items according to

their level of importancé for you.‘

10.

11,

12.

13.
14,

5.
16.

[P ~

- 17';,( Other; pledse. "dééc}-iﬁc;, -

.

Become better informed -
Personal enjoyment

Meet new people

. Be a better parent

Be a better husband or wife
Get_awa& from routine

Understand communlty
problems

Serve my church better

. Further splri;\\l
well-being

Work for solutions to

problems
Feel sense of belonging

Get away from personal
problems

Improve communication
within my family

Curiosity. learning for
sake of learning

Become a better citizen

Learn how to discipline

‘my children

Very Important: V.IMP.

IMP,

Not Very Important: NOT

el

V.INMP,

v

vV,

INE.

NOT V.INP.
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In this section, I would like to find out about your
interést,in learning neﬁ‘things. ' o
1. Is there gnything in particular that you'd like to‘iearn
more about, or would like to learn hon to do better? If
'1yE€. circle 1 {f'nq. circle 2. - '
| 1. Yes - go on “to Question 2

2. No - please skip to the next section
. R

2.- Listed below is a wide variety of subjects and skills

. / Y
which pepple might wish to study or learn. If you had

T

. your choice, and didn't hawve to worry about cost or
other responsibilities. which ones interest you enough
to spend a' fair amount of time on” them° Cirole the .
numbers next .to all the subjects or areas on tnls page.

and the next which you would be interested in léﬁ\-lng.

AREAS OF LEARNING

1. Agrioniture. féfming

2. Architecture

3. BasioJeduoation. such as reading, basic math

L, Biological sciences, such as biology, botany ‘

5. Business skllls. such as typing.'aCCOuntlng*“m'~"“751~.:J..x

- 6. ..Chi)d development. such as parenthood, childcefe oL

T fCanadlan citizefiship '“"“t*;_j j;;~" LTI _
8. - Commercial. art, such as design, fashion . o .‘:
9. Community problems and organlzatlons

’ilo.‘ Computer science. guch”as’ ' data- proce851ng. programmlng
11.r Consumer education. such as. buying credit

. 12, Cosmetology, such as beauticians

; 13, Crafts, such as weaving, pottery, wood working
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14, Creative writing A
15, Education, teacher training
16. Engineering o
17. English language training
18. Environmental studies, such as ecology, conservation
19. Fine and visual arts, such as art, photography
20. Flight training
21. Gardening, flower erranging
22, Great Books
23. Home repairs
24, Humanities, such as literature, philosophy, music
25, InduStriel trades, such as welding, carpentry |
26. Investment, such as money, finance
27. -Journa;ism ¥ ' |
28. "Languages, such as French, German, Chinese
29, Law
‘30. Management skills, .such. as bcsiness administration
31. Medical technology.'such as x-ray technician,. -dental tech.
32. Medieine, dentistry
33, Nursing .
34. " Occult sciences, such as astrology, tarot
35. Performlng arts such as dance. mu81c. drama _
- 36. Personal psychology such a8 encounter groups. everyday'llfe
- 37: -Physical-fitness: and ‘'self defense. such as exercise,karate . ..,
38. Physical” s01eﬁces. Such\;s physlcs. maxha ‘chemistry ~ ( o
39.: Publlc affalrs. such as current events. world problems o
40, »Pubilc speaking ° ST "'»-««/ R .,.?.,.q_”
L1, ARellglous studles. such as Bible. meditatlon A
. 42; - Safety, .such. as first aid, water safety
~h3.ffSalesmansh1p

[ 31

LL, Sewing, cooking ;

45, ~Social sciences, such as economics, sociology

Lé. Sports and games, such as golf, bridge, swimming _
47, Technical skills. such.as auto mephgnlcs. tv repair;

P R o e & a Wiagw  ve ay o
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48, Travel, living in a foreign épgntry' o ,izf_,,_\\yx'
L9, Other, please specify_ ;

Of the areas listed in question 2, which would you most
like to ‘study or learn?” Please write 1n the names or
numbers of your first, second, and thlrd choices in the
spaces below. '

First choice

Second .choice
Third choice

Regarding your first choice in’the above, would you like
to get credit toward a degree or some other certificate of
satlsfactory completion for" learnlng this- area° Circle
one of the following numbers.

No,. ‘doesn't matter, don't care _

. - Certificate of'satiéfactory completion S
_Credlt toward a hlgh school diploma

A;Crednt~tdward a skill certificate or license

: Credlt toward a two-year college dlploma

.. Credit toward.a four-year unlver31ty degree (B.A. )

| Credlt toward an’: advanced degree (M.A , Ph.D)

Other, descrlbe‘*' =

- e

TR

‘CD\)O\;U\-:\» N
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5. There are many ways in whlch people can take a course of

study.

How would you want to learn this area if you could

do it any way you wanted? Circle the one which best
describes how you would like to study this field.

Lectures or classes .

-Short term conferences, 1nstitutes or workshops

Individual léssons from a private teacher
Discussion groups, informal book club or study group
Travel-study program

- On-the-job training

' Correspondance course - ‘
" T.V. or video cassettes

‘Radio, records, or audio cassettes

Work on'a'group‘action project

"Study on my own, ho formal 1nstruct10n.

Other. please specify

6. How often would you want to attend classes, training
sessions, or study on your own? (Circle only one.

1.

Ofie evening a week 7. One weekend day a week
f}o or more evenings 8. Both weekend days a.weekr-
#’week : 9. One or two evenings a
/bne morning or week plus some weekends
\afternoon a week - 10. One or two evenings a
Two or more mornings ~week plus one or two,"
~ or afternoons a week 'weeks during the summer
- One full day a week 11, Two weeks to'a month
Two or more full days during the summer -

a week : o ,-1%,x\cher;



.. P
A SR

7. There are many plsces people can gc to stddy cr'Ieafn."
" Where would you want to go to learn the area you chose
first\in'Questicn 3? Circle oneJ/ choice. w

' Public hlgh school, day or evening '

’Public two year college or- technical 1nst1tute v
'Private vocational, trade or business school
Four-year college or univer81yy
;Graduate'schobl . _

Communi ty run "free school®

Business: or industrial site

Employer

Religious institution or group '

.

O DN AN EW N

—
o

Communlty or soc1a1 organlzatlon. such as YMCA
11, Correspondance school .
12, Government agency (federal ' provincial, or mun1c1pal)
-13{ lerary or other cultural institution (museum)
1&;; Fine or performlng arts or crafts studio
15, ”Recreatlonal or sports group
16, Individual instructor -
'17.  Home :
18, Other, destribe_
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_ Many things stop people from taking a course of study or
xllearning a skill ircle gl those listed below that you feel
'are important in keeping‘you from learning what you want'to learn.Au-
' ily'Cost. including books; learning materials. child care.:f

“transportation. as well #s tuition..in-ﬂ

_.é. Not enough time -
; 3. Amount of time required to complete a program
ub;]%No Way to get oredit for a degree{‘Lﬁ?fif:f;‘Lf@ffﬁf:fff.:fﬁf
'déﬁ;fstriet attendance requirements ii;{?iiﬁiTpt:,uv."u " ..;i_j
6. Don't know what' I d like to learn“or what 1t would lead to
| ?. No .place to study or practice § .
© 8, No child care . S | e
]9.: Courses I want aren t scheduled when I can attend
lO. Don't want to go. to school full time

11, No informatlon about places or people offering what I want

A

12. No transportation o o/

\~//j3. Too much red tape in getting enrolled
1

L. ‘Hesitate to seem too ambitious
15, aFrlends or family don't like the dea
Aié.' Home responsibilities
_é 17. Job responsibilities

18, - Not enough energy or stamlna S

19. Afraid that I m too old to begin ;igbaggf,;j:z~




o
32,
23,
24,
g5,

4

Don't meet>requifeméhts to bggin program
Courses I want don't seqm»tp.be_available:
Don't enjoy studying

Tired of going to school. tired of classrooms

Other;(p;gase descrlbe)<' .

- B "
. o T

.~Of-the items you-have Just c1rcled. -which ones would be

your largest barrlers for learnlng somethlng new° Please.;'m

identify the thrée most 1mportant.3

e
First

Second _ -

_Third"__,' ¥ ~ ‘ . S -
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How‘dld you become aware of the- "Focus on Parenting“nit
program° Please check any of the following that apply.,_.
. brochure sent out from school . ".' L , an
announcement in newspaper <
'}2*'_L ___radio i‘“_:ﬁ,p%.”'.
- televisiOn"A\v, ::
,“‘:;fa¥°p close friend 1itii,;.f_fu"- S
" ‘. Bpouse = ﬁ: ez o .;Q- TS vi e __ R,
) ; | teacher - 5;7_
T T ___guidance counselorlbf;jj'i;e ;
| ___private or’ public agency <

from onemof my children :

N
from another parent

-

; psychologist. soclal worker.,physiclan. clergyw“etcT\'
other(please speclfy - - -'*'p SR )

D

If YOu were called upon to erganize a similar parent tf~5re:*

education program,what would you do 19 make people aware of

it's exJ.stence'>

e
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;.Perceptionwoqubilitias‘ )

'1;‘ No two people have the same abilities. nor are there any

two people-equally strong on the.same apility. As yOu
"think about your own abilities. you . will 1ikely. think of

“f“some as being stronger than others. What do you think are

,"your stronger abilities? o , T 7
. ~ Py % - - - = L3 N
k) R g ~
. --*’7l1/47. - o moohes
. ~ \\
1 ” — Z
r

2. How old were you when you left school°

3. What were the circumstances around you 1eaving school?




i'of the following categories.

a). . athleties/recreation

-were to return to school°

Perception of Abilities (cont.)

L
-

Please describe whaf you feel are your strengths in each

&) Goadentos_ ; e
da) seeie}izing. % ‘

) °aree?/-50b — 'r

s ““f“ ———
- —

b)Y relatlomships, gt ew- P

What kind of a student . do you think you would be if you s
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‘ Attitudes. Toward Education

-

2 PN
.o .

R 3 qu,impbiﬁaht to. you were past educational gkperiences you’
-have‘had?_ Were'therefsome educational experiences that were

phrticulérl& important? : X

’ - . -~ . * B - -
B - N el " -
_— ‘e o - ! g : " . - . - - 0 e oo
k p - - a - s Ce L e w - - e . R .
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vt ) T ————— N

'something'about your'years in-school. Do you have

i“txcpggpfgverall;feeliﬁg'aboutlyéur school experienges? .

-
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Attitudes Toward 'EWM 5 R Q
3. Do you ever wish you had spent more time on your education?
) T - ‘ _ .
&
4. What value do you.place on education?
I T oo %
L | s T
v LY
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Life Transition

What's the best fhing that happened to you all year?

w

“

year?

/.

Have there been any major changes for you over the past

Has ~nything hanpened to you in the past year or so that

w31l not 1lively berypen again in your lifetime?

e Ty -t g s

- [ R— ey e 5 i+ ——— e
1
—— B — - . [T
- —— e e+ ot —_ e o e
..... e g e 1wy 2o

. Are you doing anything different this'year than you did i»

the rv el ?\\\é ‘vpar?

S e . L e T T Ep——— - 4
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Goals and Expectations - ") ' -

1., Do you have Any goa1s you are presently working tdwards.
‘such as goals related to careef/job. physical health,
family, edﬁcation, felationships with others. etc.?.

Of the goals you have just described which ones are the

most important?__

—— e

vt e = -t

2, What kind of goals did you have for yourself in registering

for this program (“Focus on Parenting")?.

,
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= - —. .. Goals and Expectations (cont.) T vt oo

'3 Based on ‘what you knew about parent education programs

| - what kina of things were you expecting in this pk;gram” e
EJ

(For attenders. dropouts. and registrants only)

' ,»).', g RS vy B Ry e e va et e \7",“ »W-“ ‘-c. s; 0.
:_z&‘_ﬁ‘w‘ . .rf . - 3 B /\/
R . .
% . L .
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) .
L, What kxind of long fange plans do you have for yourself?
4

s .
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Goals and EXbeétationé (cont.)

\
Y
-

5. What have you suceeded at in your life so far? Were these

things that‘you had intentionally set out to attaih?

T u 3 R T S 5 a . w . I s

6. 1Is,it meaningful to you to set goals in your life? If so
can you tell me about some of your goals? To what extent’
are learning experiences both formal and informal included

" in your goals? e ' .




'Iﬁformation o e e e e
1. We all learn things every déy, we can't help but be
exposed to new information. How would you say you rg¢givé.
this information? | 4 |

_;*pooks ‘ “__;magaZLnes, J_?_pep}odicals'ﬂ‘_’ L

___newspaper radio ___tv ___courses’

other people _ special interest grbups-

__other (please specify)

2. The last few decades have seenAbig chahées in'fhe‘avail-
ability of.informatién about what is going on in the ;

world around us. What kinds of information in the world.

around you is impoftant’to you? How do you obtain “this

4inf6rmation - le wﬁat information sources do_you.rély on?

i%

P
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3. Do you make a point of knowing what is happening  in other
_..countries? If so, how do you obtain-your information?
« a 5 e - > =B . 4. b0 ek .o ®© n:-¢~.;.,o~ y-.‘..-’.«e.h»w 9'«:g-1 :0._1,. 4,.'0_',.,1;_ -
P T T R T
) ; ’ < -
N - B

iy wa“?Oﬁfméke“ﬁ”i%int‘dfﬁﬁhowihg';ﬁét ithéﬁﬁgﬁlﬁgfiﬁ"ybuflw;”'
_own town, community, or local area? If so, hqw do you

‘obtéin‘your informat;on?’»

-—_neWSPaper"___radio§f _tv - friends  ;__yQur‘chil¢rén

com@unityhprganizatidng .. chureh - __bulletin boards -

‘qther'(please“speéify);‘

i
LS

K



= Barriers and : Opportuniti'es s

1, When you were first thinking about taking this particularu...iu,h
- course ("Focus on Parenting ), what things occurred to

.- +- make- it«possible?,u W

ac“-',.a'.o %re . -~ c" «®

,iactors we:e thgre that seemed to.‘ -

L AR e ow - ey

be playing a role in séopping you from coming? (To be_."‘*:j'?~:

- asked of course attenders and dropouts only)

< :
e
RPN o - o
- ' - Al [ ‘
— - s ——— - = e R -a LT 7 7 =0 —-o‘w., K
L ""’ o B e ’ a q'. hats . > | ) T -
. oo
- o o ® w . < . 7 he dooe
7(‘ o -.,-,Lv‘ . 4 i e ; ° = o« e
" ,‘ ? % e
s o gy ﬁ; ',‘ R . .. - ‘ .,
E et e e e g x
. - .. 2 ";E““ .
o, ’
R
\
, 2. A resﬁected friend of youfs is” encouraging you t° take

edther a’éollege course. “an’ updated training program B

.related to your Job. ‘or. a night course iqlan area of ;%
interestl(photography. cooking._etc;). If you. decided to-
follow his?her advice, what types'of;things would make it "
. easier for you to participate in this learning experience°¢
1f you decided not to follow his/her advice. what type of
things would hold you back from participating in this ‘,» -

learning experience?
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3. Tell me what your eVenings are typically like. Tell me
. e mwhax yogr weekeﬁds*are typlcally like. What wouldAhave‘

'vf to be different.about these evenings or weekends in order
\

for you to’"slip-out" hnd do some things that wou&d be-

‘really exc1t1ng to you‘7

<t
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6.

e.wpe::sqp has experlenced over the past yeu-?

S - - . - . .
. . EREE X
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| 3 . \-' M .“ ‘» _ .- . \--’
Ihst questions would- you uk,m umuam in. order to detenine RN
'hon he evalustes hinself. particuisrly his sbility to 1es.rn new

'hst questions wanld yau ssk in onier to détenine 4:hat an in-

‘ dividu&l's attitudes ”bowuﬂ.a e&ue&tion 1s? e

o - e ™

- som h“- mtimﬂarly- any goals at wight be’ rels'teti 1o e'au-caaamf _—

Iha.t questions would you a.sk to detersine the nun'ber of 1life cha.nges

\

What questions would'you ask in ozﬂer to. de'benine what opportunities

- and ba.rriers a person perceives in tem of. hil/her beconins in- "
) volvsd in a fonsl 1ea:ming experienoe. '

\Ihst questibns would you ssk in order to detersine whst a person'

soumes of infomtion m?

F



| ANN.OUNC ING "FOC-USQN PARENT"ING”’ ae . o .. e . | l, - V. -‘ e

°
~

Summer. believe it or not._is fast approaching., With‘ .
that 1n mind we are- attempting to plan ahead for fall classes..l
-ﬂ”\need to know how many'parents would be interested in

attending a fFocus On Parentlng" program in 1ate September.'

Here are. some of the topicsz
1. Mee'tin'g your Q‘%e@s ,,a,s-la;_pai‘_entm DU “_ s vftﬁ”:vv" AR
_ 2. Building feelings of'self.worth
g ;3f° Howlto listen to your child -

4, Dealing with unacceptable hehavior
5."Encouraging responsxbllity-

6. 'Having fun as ‘a famlly

Classes will be. held once a week over a six week period.
W ith some classes meeting in the afternoon and others in the
_evening. for two- hours each These sessions are free of charge
and in some cases child care will be provided at a small cost.

In 3rder that we can anticipate the, number of parents who
might be involved, please return this form with your child ‘
_within-the next week. It 'would be extremelyvhelpful that you
return this form whether you are interested in the above

classes orlnot; _Thanks,for*your helplwith Our:planning,

-OVER=

1317 ' o
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‘. . “FOCUS ON PARENTING" .

. Please check (,Y{),bne_oﬂ theff0116Wiﬁg};“*'

I‘m'interested, please keep me informed

b

. I'm interested but don t believe I ll be able to attend

v v e

G, A hd e

S o e «
;

o

I'm not interested -

v, -

"Elggsg ret urn your comple;gg fgrm w1th your child to M_L

/QLlllian Zubritskx;at J per Place 8001a1 Services. Cg””/
eted by

'Follow up on the results of thls survey will be compl

- David Erickson,- graduate student ‘at the University of Alberta

as part of a larger study.

15:
: . N - \ A ,
REMEMBERATQ RETURN THIS fORM'fHIS-WEEK v
'Thank you.
K

Lo
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Iiplications for Further Practiee

The prinary purpoge of this study was to raiee questions that would

prOVe useful in further: developing a theory of participation in adult 3

'v‘education. In ;ddition to questions which have arisen with regard to

-

theory, a: number of potential implicatidne for practice hawe also been
raised These inplioations are presented in a tentative nanner. coming
as they do fron a case study rather than from experinental research Tt

is expected that these ilplications night serve to stinnlate the activities *

of the.practitioner and thereby also contribute to furtﬂer theoretical

Ty
'

conceptualizations..

; . B
K ~—
- . . -

:Ilplicatien 1.: It was observed in the’ study that the construct of achieve-

ment. notivation was useful in differentiating those who- displayed interest

"4in the FPP from those who did not. The no interest group in conparison

to the other three groups.did not perceive thenselves,as'having needs in

the parent education donain It also appeared that-those who'identified.

" the largest discrepancies between their present needs and desired heels

uere more iikely tc become participants. )

Adalt educators light thus choose subject areas in which there 1s
considerable current dissonance,'particularly anongst,target groups iden-
tified as low achievers. In the fieid'of parent education while generai
parenting courses may attract high achieving parents. lower achieving

parents might be attracted toward topics around which there is consid—

. erable dissonance. These light be used to attract people‘to a‘iearn%ng

e:perience which then could offer topics of less dissonanee. Examples - 7

‘of topics with high dissonance light include effect of day-care on very

young children. effects of divorce and relarriage on young children.

'factors associated with child abuse,’ drug and alcohol abuse among ‘young

139



o 39
e Ce e - - . . - - I L
L 4

A?mnuux X

Implications for Furjher Practice -

The prinary purpose of this study was to raise questions that would
prove useful in further developing a theory of participation in adult
education. In addition to questions which hawe arisen with reéfrd to.

1 theory, a number of potential implications for practice hawe also been
ralsed, _These inplications.are presented in a tentatiye manner, coming .
as they do'fron a case‘studr rather than from experimental research. It

[i‘s expected that ﬁse inplications might serve to stimulate the activities
of the practitioner and thereby also contribute to further theoretical

i‘conceptualizations. 4,

-

Inplication 1.. It was observed in the study that the construct of achieve-

ment motivation was useful'in diffe%rntiating those who displayed interest
in the FPP from those who did not. The no interest group in comparison
‘to the other three groups did not perceive-themselves as ha#ing.needs in
the parent education domain, It also appeared that thosegnho identified

' the largest discrepancies between their present needs and desired needs

f
were more likely to become participants.

~

Ault educators might thus choose sg%ject areas in which there is
_consid;rable current dissonance, particularly amongst target groups iden:
tified as low achievess. In the field of‘parent education while general
parenting courses may attract high achieying parents, lower achieving
parents might be attracted toward topics around which there is consid-
erable dissonance. These might be ysed to attract‘people to a learning
experience which then could offer topics of less dissonance.' Examples
of topics with high dissonance night include effect cf day-care on very
young children. effects of divorce and remarriage on young children.

" factors assoclated with child abuse, drug. and alcohol abuse among young
! * . ‘

.. '."“ "-.—"'“
‘DUPLICATE. COPY -

i
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teens. These topics could be used to discuss o{her issues related to
child -developnent_. . . - .

Inplication 2. Some participants had learning goals which were positive

or growth enhancement related, while others were enrolled in learning to
cope with a p:oblen.‘ Thoh;atter group were more likely to be among par-

A}

tial attenders. -

% -

"It would seem useful to offer programs of at 1oast two types. Those
deslgned to generally enhance parenting knowledge and skills and those

" designed more with a copingﬂorientation. The latter in ferms of pgxeo-
ting courses might involve "deol;ng'uith your;hyperactive chiid”, "man-
_aging anger towards your ohild',:"disciplining,yourvchild”._"déhling with
© your diabofic child”. General oarentiog programs such as the FPP appear
to have most.appeal for those 1ndiv1dualo who want information and assis-
tance'on‘improvinq their fupctioning in a number of areas rathérlfhan on
trying to cope with a specific problem.

_.Iﬁplioation 3. Fron the study it would appear that homogeneous groups |

would be easler to vrecruit than groups of 8 hetarogenous nature. Per-
sistence may also be enhanced by .an individual's participation in a
homogenoous grou;. Homogenelty may refer to the ‘nature of the pariic-
ipants, for exauple; all might be parents of adolescents, parents of
pfeschool ohil&ren, or parento of lower income familles. Homogenelty
night also be in terms of theme. Rather than only offering programs
with several different themes, groups should be offered that deal with
one prinary concern, such as courses for parents of children with a
mental handicap, or parent groups for stinulating childrens' language
development or groups dealing with children's play.

The above also addresses the notion of using ;eférence groups as

= <
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a means of enhancing participation suchjaﬁ‘chu:cﬁ\grouﬁé;.aervice clubs,
and parent-school organizations where honpg@heity on a number of dimensions
already erists. To take this idea eyen further an adult educator might
offer his smervices guéh ;starent education to a host couple who would be
asked  to pﬁo;idﬁ their home as the setting for a progranm. This couple
would alsé be responsible for choosing four or five other couples that
‘thqy would 1ike included ip that program in a type of “cottage” style

3

education,

Implication 4. It also appears from the ntudy that aduit rducation woul?

benefit from Being presented in a varieoty of settings. Tf one uses the
example of 'na.‘ranb education thi~ type of program could be made avallable
in a diversity of settings such am community colleges, local schools,
univérsity extenslon departments, recoraation departments and chpiohﬂs-
From the present study it appeard tha+ univeraity educated sufjeats were
more likely to attend a parent education program were 1t offered by a ’*
univereity than by a2 local recreation hoard. 1In the saﬁe manner, a hin*
school graduate who might he intimidated By a university setting wor'A

be more comfortable tak'ng the name program 3f it were nffered in a
neighborhood schoel.

Implication:5. Tn order o appeal to individuale with varyirg levels of

malf avalnation provision ~f programs with varying levels of thres* would
appear tn facilitate wider participatior For some individuals a growr
discussion format ir very uncomfortable, hut.thoy may be more strongly
attracted by a filn é6r video series in which they’ can maintain their
anonynity Sa1f-instructional learning packagaa might ngo he useful for
some who are unconfortable learning in a group. Telephone services might
alsa ﬁ; avilable for pa;ents requesting dixection or support in a nmher

of different child related areas.



142

L -

o ‘h, '-v“'

Threat ‘ight also be controlled to a certain degree by the number
of sessions. ProgranS'of varying lengths cauld be offered such as two or
tﬁree sesslons rather than eight or nine. One session programs should
also be encouraged. Prograns night be offered in modules of four sesslons
with individuals beﬂng\;ree to terminate at the cdnpletion of the module
~v continue on with another one,

Proérams oféered for ‘academic cnadii:would‘aisb'aﬁpeal to thnse moxre

-

achievement oriented. '3;'

. Impiication 6. Due to the dpparent influence of spouse involvement, pro-

vide programs that focus on the involveuont of one's significant others.
Tn a parent aducation program this might Involve hushand and wife bringing
their children to an early evening program. .They migbt then observe their
children in‘eracting'with other children and other,gﬁults. &his would be
in contrast to;progxéns:en;:asizing didactic instruction and those only
involving one or two members of a family, usually parents. Churches,
schools or communlty agenéies'might sponsor a prbgfam'in which parents

being their ehildren to a progrém. perhaps.having a meal togefher, as

well as other family centered activities directed by a facilitator.

Implicatién 7. This study provided sup;ort for 1life traned tions as being
;;hivators of partieipation. It appears useful to provide programs almed
at dealing with transitional stasges such as marriage, divorce, parentling
an ;dolescent, becoming a ﬁérent, and‘ﬁlanning.for retirenent, In addi-
tion, advertising these programs in loecatiohs where people in change are
most Jikely to be, such as in physiclan's and lawyer's offices, public
health offices, éhurches, mental heald and school bffices appears useful.
For example, progra;s aimed at helping parents with thelr preschoolers

wight be sdvertised thvough physﬂéians or local health units. 1In the
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same:hanner, individuals who have experienced a divorce nightrbé made
ﬂamﬁre of programs in that area by a lawyer or divorce counsellor.

ihfliéation 8. Due to the relatlonship between goals and participation,

éspecially dropout, when iéeting with a group of learners for the first
time have them'identify;”;o fﬁe extent they;éie able, their purpose in
attending. Group iéarners ﬁith similar ﬁurposes together.‘vfbr éiﬁmple,
those whose goals are concrete in ngtgre and centered on problems would

be morehlikely to persist in a leafhing'experienca when piaced'with others
of similar purpose. Provide opportunities for frequent feedback such |
that individual léarners can indicate.the degree to which their l;arning
needs are being met: This is in keeping with the observation iy this
study that lgarners who are strictly problem ofiented or.whose main reason
for attending is ta cope with an immediate problem are more likely to =

drop out.

Inplication 9. In the study 1t was noted that a wide variety of inform-
ation séurces were used. When a@yertising or oiherwise’attempting to
inform people about‘a learning program, use as many differgnt mediugs;as
possible, In this study the ones most frequently cited were the dﬁily
newspaper, weekly community newspaper, community b;llboardg, agency mail-
outs, radio and word of mouth. Advertising might also be noré efficiently
used if directed af certaln groups as opposed to the general population.
For example, if one is*offering a program for parents of low income, then
word of nogth might be useful, especially if transmitted through friegds
or professionals that these individuals trust and have frequent contact
with. For a middle class group, the dally newspaper appears reasonably
effective. o

Implication 10. For individuals with higher levels of education, such

as at the college or university level, when preparing written announce-u//"

/

/
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ments or progrus include the name of the person in cha.rge of the pro-

gra.n, ‘relevant crodentials (personal/acadenic), progran go&ls, outline '

of topics, availability of' .specia.l services (child care, cost, tuition
re-imbursement) and whom is most likely to benefit. Also include what

\fhe individual can expect to ‘way attending.

1



