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Empﬁ‘sis has shifted from view1ng curriculum devefopment

‘as somethtng thatgds done fo; classroom teacheré to a view

ers sho!ad become ‘the developers of curr1cula

how curriculum 2? develop?

' Experigpces in Decision Making.

4 o

.Th1s shift has" egka lis d a need for’ greater undecstandxng of
L4 ‘a"

at the classroom level.

8 st dy was to identify factors S
o

The purpose of- th

~

.influenc1ng\teachers in makinfhcurriculum dec1310ns-and to

[
N Al
4

determine the pattern(s) of’ﬂiassroom curr1cu1um development

~that teachers percerve themselves to practxse A tentat1ve ,

t

- hodel was generated n‘order to‘demonstrate poss1b1e alternatives

’n N
tﬁ the Tylerian model and to provide d1rect1on in the development :

of 1nstruments desgined to gather descr1ptive 1nformat1on i

regard1ng classroom curr1culum development. .
; 9
#¥;enty teachers, employed by each of the Edmonton Public'

apd Edmonton Separate‘School Boards, were selected .at- random to

- ..

part1c1pate in this_ifudy Each of the forty 1nd1v1dufls taught

4

‘§~c1a1 Studies at the grade fourI f1ve or six lavels and was usxng
-

the Province of Alberta Elemenbary Social ‘Studies Handbook: At
: =R Sy .

P 4
') 0

An interview schedule and two questionnaifes were develoged"

.

’ T - A o
- by the researcher to assist in the collection of data. The

- N _
instruments and the data collected were reviewed by panels of
judges. v R ' ‘

. - . 1
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Analysis of tﬁe gathered data led to'the'following .
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C;onclusions Telating to the forty teachers involved in the study ~
() jat the teacho'rs were actively engaged in developing, . ~‘ . " o
: Classroom curriculum, (2]. that the nee&& \bel\iefs and valués o( ~ :-

@k 0 N
teaclxers 1nf1uenced fost strongly their, seI\egtion bf startmg N
4 i ox P .“.
Ptunts foR curr1cu1um development (3) tha&‘the student's needs -'.’..'.'... N

Py, n

. and interests became*host -:lnfluential ag_er the, startjng point‘ "' » .'*.-;‘“

.

mfluence future preservice and in-service teacher educatlon programs

-~

was_ determined- (4) that the teacherg/followed a variety of N ‘ : .-;t

Ppagterns wh1le deVeloping classroom curricula and (5) that the Y

\ ‘ 4
teacher 5 age and length of teachmg experlence influenced the ; IR

- .

. ~
) . ©

pattern oéﬁucurnculum devé‘{opment pract1sed S

Evidence f7m this study indicates 'that ’fu.rther research S
is mer‘xted 1n thearea of - classroom cu;'nculum development. StudieS' . g .
1hvolving g;'eater numbers of teachers work,mg at many gr,ade levels, ‘
171 various geogr;pluc locations and in’ d1fferent subJect areas, o

L]

Would provide the ‘type of data that. would permif valid . C

‘ general:tzatmns to be made. ‘These generalrzatmns mxght help to

deter}nme a theory of classroom curnculum development and m1ght
Yoo

e
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CHAPTER I

THE. PROBLEM, ITS NATURE AND SIGNIFICANCE .

-

Background to the Study -

Curriculum development is a process which is ‘conducted on

many levels. It occurs nationally, provincially, locally and in
the classroom A considerable amount of attention has been paid

to the development of currlculum at each of these levels with

the except1on of the classroom Th1s lack of attention may be

attrlbuted ‘to the fact that in the past, classroom furr1culum
development conducted by teachers was cons1dered to be located ‘at
the bottom of the dec151on-mak1ng ladder. Saylor and Alexander

(1966) for example, emphasize the lowly pos1t10n of teachers in

"a model of curriculum planning wh1ch'Places teachers in an

1nfer10r p051t1on This may be attr1buted to the fact that
teachers were thought to lack su1table qua11f1cat10ns to make
curr1culum dec1s1ons for pupils in the1r charge . |

: Beauchamp C1964) in a_ model des1gned to show all of the d
educat1onal act1v1t1es of the’ elementary school prov1des one -
w1th the 1mpre551on that curriculum is something ‘that is only
developed for teachers out51de of the’ classroom H1s model is
composed'of three sequential levels: the curriculum p1ann1ng
level the teach1ng -learning level; and the,evaluation level.
The curr1cu1um planning level is prlmary. Accerding to Beauchamp,t

it is at this level that the curr1cu1um.1s 'generated. He states



[

£ - .
.

#1.  _ curriculum s ho ld)be planned before children and teachers .
are assembled in ,)lassrooms} . . [p.- ‘15] ."‘ Level two .which

is the teachiﬁ learnmg level ". . . is the domain of method and.
includes everyth1ng that goes on in the classroom,. . . [p- 16] "

 Beauchamp .describes this ievel as.". . the time and place during -

which the curriculum is implemented or carried out in the
classroom [p 17]." Level three} the evaluation level, is'

concerned with determ1n1ng whether the d1ctates of leVel one were

ach1eved whether the methods used were effect1ve,_and f1na11y

whether it was all worth the effort The teacher's pr1me functron

a

in th1s model takes place at the teach1ng learn1ng level It is )

'here that he plans and executes 1nstruct1onal strategleS‘that w1ll\' "f
help 1mp1ement the curr1culum wh1ch has beenedeveloped for him,
The tedacher at the classroom level, is considered to be more of

an 1mplementer than a developer of curr1culum

The empha51s in Canada has ‘shifted from a view of

'

‘curriculum development as.something which is done for and given—’) 'Y -

- to teachers, to a pos1t10n wh1ch con51ders teachers to be

| respon51b1e for.develop1ng'the1r own curricula. Th1s does not

. sugéeSt‘that teachers are free agente whofare functiOning‘withbﬁt"““ o
the influence of-constraining faetor§ but it does demonstrate

x’that the constra1nts are not overbear1ng and therefore perm1t

. classroom curr1cu1um deveIOpment to take place

L1ndsey (1962) 1dent1f1es six major - constraxnts that - -

limit the degree ‘of freedom ava1lable to teacher§-1n curriculum -
. L : . . s
e . :

development at the classroom level. These constraints are as

follows: the national goalsbof the country; the functions'

A .
..I‘ B
R . : . .
.



\;. .. . . . : . ‘ . - .'.' ‘0 K
dfsignatedto be served by the school; the teacher‘s own

,profess1onal culture, the knowledge that is available in the

W

world today; the condxtions prevail1ng the 1mmed1ate settlng

oflthe ‘teacher; and the declsions made by local.sghool systems.
Desplte these 11m1tat10ns she maintains that there is a fa1r
degree of latitude which perm1ts teachers to maheﬁcurricular '
dec1srons that have a maJor 1mpact on what ‘students learn in the

classroom

in all le els of curriculum develoument ' Th1s fact 1s put even -

lly by Berry, Frlesen and Hersom (1971) in a =

pub11cat1on or the Alberta Teachers' Associatlon when they

suggested that _ ' : o \\\\ .

. . real maker of curr1cu1um, ‘the decider -
of dec1s ons, the answerer of quéstions,.is the . -
teacher i the classroom after .the door 1s closed

IFICATION OF THE PROBLEM

_ ) .
If the respon51b1_1ty for the f1na1 ch01ce 1n .student

learnlngs rests with the cllssroom teacher 1t becomes apparent
that we’ should heed Jackson s (1968) suggest1on and become .
concerned W1th what actually takes place rather than ,lfew we
_th1nk it ought to take place: G odlad (1969) p01nts out that we

know 11tt1e about the rea11t1es which surround curr1cu1um R




. . . )

is also exprgssed'hy Connelly (1972) when he.suﬁgests that: ° : .

J . o . g
Without—an—adequate- nderstanding—of—hew-teachers
) . make curriculum choices and without adequate
P mechanisms for educating teachers in,their roles
4 . as choice makers, it*is irresponsible romanticism: .
) ' to, delegate curriculum development author1ty to: R M

, teachers [p l70]

In prder to gather the type. of 1nformat1on wh1ch will

provide us with an. understand1ng of how classroom curr1cu1um i§ : R
developed, it 1s important to ‘regard classroom teachers not ase

"bureaucratlc functlonarles (Johnson, 1969 Pp. 146)" but as

planners and dec151on makers who- br1ng to their task percept1ons,_
opinions, personal'character1st1cs apd backgrounds.that are valid
- and are worthy of being identified and- understood. A thorough

understanding of the factors involved in-a phehomenon is a pre-

3

requxs1te to the performance of correlat1onal pred1ct1Ve and

causal type e;per1p§ntal.stud1es, The state of our present ~

'knowledge about»classroom curricul ’development indicates a.needv

»
o~

for descr1pt1ve survey type 1nvest1gatzons in order to prov1de N

data about the ways teachers develop currlcula in the1r classrooms,

oy

P

Thls study is one wh1ch seeks to give s1gn1f1cant consxderat1on ;

.

. to the percept:ons, op1n1ons personal. characterzstlcs and ;l‘a S
background of teachers. an order to investigate zhelr role in |
acurrxculum development. ‘ | |
L . v' - : 5 - ‘
- PURPOSE OF THE ‘STUDY -

The purpose of this study is to identify the procedures
practised by teachers in classroom Curriculum develOpment.
. v : . ST .

-'r



Part1cular attent1on is devoted to the’ following.
a i

¥ i
Bl L + N ’ .
. . 3

(1) The_ldentlfxcatlnn_of_“lements whlch 1nf1uence the

v

teacher'S’start1ng point in the development of

\ curr1cu1um' A @p’s" N . .

(2) \The 1deht1ﬂication~of elements which’ 1nf1uence

‘ ‘éurr1culum ' wlopment follow1ng the estab11shment

®
ey

o

LR
X Q ‘.4_ p!n' ) 9 .
of a starting point. ‘and _ -
(3) The ident1f1cat10n of the patterns wh1ch teachers
- follow in the’ currlculum development process.'
X ' RESEARCH-QUESTIONS, . o v
' F1ve research quest1ons were selected ‘ ,;‘;A'

-

(1)4 Do teachers perceive themselves to be ¢urr1du1um

developers? . " ”,‘ f." "
2y What elements 1nf1uence the teacher [ seléctzon ofv
“a. startlng po1nt 1n the deve}opment of currnculum’_
o ¥ ’ , :

(3)‘ What elements 1nf1uence fhe teacher 1n the process

of curr1cu1um development follow1ng the &dentif1eat1on

-

of a startlng p01nt’ S

" (4) What patterns do teachers follow in develop1ng »

e‘
Y

curr1cula? and -

(5) What personal character1st1cs 1nf1uence the patterns L

i ‘ of currlculum development pract1ced by classroom

Y

" teachers? . .. . .

s . ‘
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S Three basn asém?nptlws were made. First it was assumed

that practlsing classg‘oom teacher§ are usmg a number of d1fferent
w 7
lclassroo}\eurncul&n deveiopmen‘t patterns. Secondly it was
L it r' :
"assumed that imost pra?lsmg :teachers have been influenced by

»
e

"the1r pre servzce and 1n-serv1ce professmnal prOgrams to believ

(!.v)v . that there as a set procedure wh1ch should be
S ] . —-,
f%llowedgﬁn ordpr to develop currlcula, and
' . ‘ “§ . B
;(2)~ that EP be11eve”or to practlse otherwrSe m1ght lead

* Ty >

U o ﬁalgure and m1§fortune for all those mvolved
. y

Th1rd1y, it was assunﬁd that by usmg the personal interv1ew

¥
k technlque‘{vhlch prov1des the opportumty to probe for answers and

"‘ H to a551é’t the ﬁespondents in retrospectlon, the data col lected
S N
.g ﬁould be gccurate ,alhd va11d for purposes of this study
;" C e 4. : .
¥

e . . DEPINITION OF TERMS

o

W

2

- - s mumber of terms and express1ons used in th1s study are:

A . def'med as follows L T k _— .'
; - . d " ) " . .v . .",‘ N . N X
Currlculum is a, coll"ectionoof learningS‘. that'are

ER t‘\be the necessary outcomes of schoolmg These learnmgs are -

o generally stated in broad terms and are 1dent1f1ed prlor to the

1nstrukt1onal level .
. |

-Classroom Curriculum: .is a collection of identified

e " specific learnings composed”of intended and non-intended outcomes
. - - - N S R :

. . . e
A N $ . o , . ~
S . ©

. \

f' . con51dered at the national, prov1nc1a1 lnocal' apd school levels, ‘



T . .o 1

of schooling These 1earn1ngs may bz*identified'by the cLassroom :

teacher or by the classroom teacher n<conjunct1on w1th the

®

~ . *

4

&the‘necessary outcomes of schooling. .7- ,

students pr1or to, during and/or follow1ng 1nstructlgnal e

.

1nteract1on. .

Curr1cu1um Development' is a process conducted by

1nd1v1duals or groups 1ndiV1duals who within their own value

system,-con51der ¢ Tange of societal and 1nd1vidua1 needs and* .

on this basis lection of 1earn1ngs tnat servefas

Classroom Currlculum Development is a process conducted
f] -

‘at ‘the . 1nstruct1onal level by 1nd1V1dua1 classroom teachers and R

' by classroom teachers in conJunctlon with their students, to

1dent1fy the‘pollectlon of specrfic learn1ngs,wh1ch they consider
h

/‘
" to be the ne‘;ssary and acqu1red outcomes of schoolrng

Start g 901nt. represents the area of concentration that

is selected to act as a beg1nn1ng for classroom curr1culum
development. -An example of a possible start1ng po1nt for.puplls

in grade four might be,‘}1fe ;n a Boom Town

Area of Concentrat10n° 'represents a general focal p01nt

“or- general a1m from wh1ch a teachrng-learnlng exper1ence evolves

.This express1on can be synonymous with . start1ng point.
o :
Elements: are factors that operate to 1nf1pence the
teacher's selection of a start1ngpo1nt and the 1dent1f1catlon of
specific learnings. These factors direct the teacher's decision:

making processes. . o ®

Teach;ng;Seguence' is composed of phasesfthrough which
: LU ~
a teacher passes in h1s attempt to provide a’ 1earn1ng experience

£ A : ' . : cam



‘e ) ‘ .
N - * .

for ‘his, students. backson (1970) 1dentr‘hes the first two phases
i &JMHQPJJQ7IJ_;§gnt1f1es the.v

»

S 'ase%he—preaetsve_andslnteracn ve

third and final .phase as

:Preactire Phase;/ 1is that part of‘the»teaehing process

which involves making. eliberate physical and mental preparations

. )

in order to facilitate aflearning exper;ence for'students. It

)
1nc1udes the selecyion of a starting p01nt and the mak1ng i{
written and/or mental notes ‘which w111 fa0111tate the exper1ence

- o Interact1ve\Phase. is that part of the teachxng sequence

v

wh1ch involves 1nterpersona1 encounter bet eep teacher and

students and . among students themselves. Thxs is the point at

‘ which~the preparations of ﬁhe preactive phase may . be iﬁblemented

w1th or W1thout mod1f1cat1on

/; " Postactive Phase: is that part of the teachlng sequence .
/ ' ; Y &
// which involves the evaluation of immediate outcomes on the ‘basis .
7 ST : : S o o
\\ ‘of the. specific, learnings that were formulated in either or both
A\

of the preactive and 1nteract1ve phases. It also 1nvolves the
11dent1f1cat1on of spec1f1c 1earn1ngs that had not been 1dent1f1ed
in pregaous phases. - ; ‘_., @
Instructlonal Desrg_ | identifies fhe'mefhodologiEaf

Y

process whlch will be’ 1mp1emented in the 1nteract1ve phase in order

to provide a learnlng experlence for students o

Spec1f1c Instructlonal Design: 1dent1fies clparly and in

'+ minute detail, the’methodological processes. _that will be 1mp1emented

in the interactive phase, in order to provide a 1earn1ng experlence

.

for students.'



et . > ' . L.
e -General A1ms ~are learning intents stated in broad
: L | : .
A - nonspec1t1c terms[ Nhen they: gﬁi—accumuiuted they~may—form—a :
‘natibnal provanq1al or local area curricula. . e

w”

qnec:.ﬁc:/ObJectnes are. clearly def1ned learnings which

when accumulated help to form the actual components of classroom
curriculum. Specific obJect1ves are cOns1dered to be synonymous ‘

with specific }tarnlngs. _ ' , -, :
: , .

o Qutcomes:  are the 1earningsﬁaccumu1ated‘by students as
- q‘) . . : ‘ '.. . .. v \ . ' .w . ’ . . ‘
a result of having bFen involved in a teaching sequence in a
formal'school Settfng.s 5

[}

Formal School Sett;;g ‘is the environment prov1ded for =

. learnlng in a pub11c1y supported educat10na1 system

e

" DELIMITATIONS OF THE STUDY

-

S . - < ' . .
. 4 ~ Since differences exist among the various subject areas
. comprising the elementary. school's educational program, and since

these'differences might cause classfoom'teachefs to follow

4 ..

dxfferent curr1cu1um development patterns, it: was decided that
one subJect area would be selected as ‘a.focus in th1s 1n1t1a1

»attemptvto gather 1nformat10n. Soc1al,Stud1es was: chosen as the ~

area of focus because the Alberta.Eiementary'Soeial‘Studies N

™ -

Hendbook;vExpetiences in Decision MakingA(1971)-exp1icit1y invites
classroum teechers to be developers of curtiethm.  It suggests |
t.h’at : | | |

| The eurriculum allows for deeisions te ue made by

those who will be affected by them. The objectives
and content prescribed by the Department of .-
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> R . . .
- .

.

. Education are stated in the ve;y broadest of terms.
\ - Within this broad framework, called the master '
-curriculum, teachers and studentsmcan practice:.

‘learning experiences which are s1gn1§icant and
relevant to their own Jives [p. 5]. -

The curriculum deveIOpment prdcess practised by the

'  c¢lassroom teacher miéﬁt also be affected by the age group of the
S o ; _ oo
students for whom the teacher is planning. The study was

conducted with teachers of grade four, five, or six students, who’

professed to be using Experiences in Decision~Making in their

Social Studies program.- a

° LIMITATIONS OF THE STUDY

.
L .

The major . 11m1tat1on of thls study is the poss1b1e effect

- of past cond1t1on1ng on teacher responses to the items 'in the
1nterv1ew schedule .and in the questlonnalres It 1s qu1te
p0551b1e that the respondents might have been ret1cent about
divulging 1nformat10n'about their customary curr1culum development
‘act1v1t1es part1cular1y 1f they dev1ated from what teachers

) perce1ve to be accepted norms. 3

This study is of an explorato;y nature and thereforele.

-~

//T\\\k random sample was limited to forty teachers from two urbén»sehool

//‘ s v . o7 )
/o f;;EEEEET\\Because‘the respondents, who were questioﬂed in this

e

investigation were employed in one geographical location, the

: -responsible decision making.by planning together o

h‘-

reSults;of_this study are not genefalizéb;e beyond the population

-

»from which the sample was drawn.

Another limitation is related to the scgpe of the study.
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. The subJects in the sample vere teachlng at the grade four, f1ve'

—-or-six rtveis'only and‘qUe5t1ons were restrlcted to curriculum o

- development as it applles to a single subject area.

Force cho1ce answers to items in certain parts of the

interview and the questxonnalres may have restr1cted response
~
" The f1na1 h}mltat1on pertains to the fact that there may

be a s1gn1f1cant gap between what ¢lassroom teachers perceive ;

themselves to.do and what in fact they practise,;

I

, -
. )

'SIGNIFICANCE OF THE STUDY

) s I
— ’ . . ‘ : ‘ - . . I ' ‘
' : . Canadian teachers are expected, as part of their o

professional yesponsibility, to fulfill the role of classroom

cnrniculum developers. W, V. Al;ester; in an address delivered

. L i

"to'the British Columbia Association'of SuperviSors of Instfuction,

in 1971, said'that' -"The detalled development of curr1cu1um

AP _
:should be the respons1b111ty of the teache;s in the schoels." In
Alberta th1s delegat1on of respon51b111ty has been demonstrated A

X 1n the handboqk fbr Soc1a1 Stud1es, Experlences 1n Dec151on .

. rng (1971) In Ontario, Currlculum P1, Jl Interlm ReV151on

Science (1967) suggests that when curriculum * , ;;. is- designed
-by the teacher for the boys and glrls actually in his trust, a
© maximum of satlsfact1o> and achlevement becomes p0551b1e [p. S]."
Much has been wr1tten about how\currlculum shoutd be developed .
by teachers but unfortunately the writings have been largely based
Aon speculation rather than on the.f1nd1ng5'of research.  This
studv is designed to aid in the process of gathering descriptive;

A S . |

- < .

L2N
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\'and,the nature of descriptive studies and techniques used' ' 5,

- | T T
) ' ’ ! T " s R T

' : . R ' '
- - . L N A . .

KR

data about curr1cu1um development at the clasSroom level

'-a¥~4~-¥s~—“—~A~3uff1cxentfamount of knowledge about thlS phenomenon

-

‘may be accumulated eventually to permlt the development of a

valid theory "It may also be p0531ble to generagp a teacher
educatlon program wh1ch Wlll prepare 1nd1v1duals to d1scharge
their dut1es as curr1culum developers in an effect1ve manner.

o)

ORGANIZATION-OF THE STUDY

-

Chapter I has descrlbed the overall purpo$e for the study,~

.

it has delineatkd f1ve specific research questlons and has out11ne<

"the de11m1tat10ns, 11m1tat1ons and b351c assumpt1bns underlylng a:

the research. Def1n1t10ns of terms used in the study have,heen

)
5

- 0 A

‘ prov1ded St oo _ o . .

Chapter II attempts to br1ng the problem more sharply into
focus by nev1ew1ng the 11teraﬁure related to theories and models of

currlculum development the teacher S role 1n curriculum development

Y

o

Chapter III descr1be5 the research methodologles that were -

~

applzed It descrlbes the characterlstlcs of the sample group

and the means by wh1ch they were selected to become partlclpants

S ‘- :
in the study. It dellneates the,procedures 1nvolved in collecting

the research data, 1n determzning the validity and reliab111tv of

- . the 1nstruments and concludes by describing the methods whlch

~

‘were used to analyse the research data.

: Chapter v presents in tabular and wr1tten~form the

;f1nd1ngs related to the research questions.

MY
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4
Ehapter v provides a summary of the study, a descr1pt1on

i,

‘\} of the implciat1on for theory development for pract1ce, and

1 . - [V

ﬁhfor further research - oo v

o - SUMMARY . . S el

Currlculum is dpveloped at various levels W1th1n Canad1an
educatlonal systems._ Currlculum deveIOpment ﬁt'the classroom

~level is beédmrng 1ncreasxng1y 1mportant as tea;hers are expected ,'

o7 >

by prov1nc1a1 poI1cy to perform th1s task. S1nce thls
respon51bil1ty is officially the1rs, it 15 1mportant that a

thorough understanding of the process be availagble in order that

~

,teacher educatlon programs may be developed‘to proy1de 1nd1v1duals: -
" with the kngwledge that will allow them to perform the task

1

- »effeetively:
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CHAPTER-IT: |

'~..' o'

~~—RELATED LITERATURE AND A TEﬁk&IUE_MODEL

N

~ will be.provided for perferming a g

.use of an interview technique.

: of curr1cu1a . .

Intreduction

This ehapter.is devoted to the establishnent of a conceptual

~ framework for. the stndy : Although literature relating to

' currlculum development is available 'in abundance, it is mainly’

/

d1dact1c in nature rather than an outgrowth from research flndrngs

. For thls reason the maJor1ty of the referenceg used fall into the

T
category of untested opinions of var1ous authorltLes in the

curriculum field. By descr1b1ng a selected number of curriculum

v-development'models, it will be demonStrated that ‘a need for

. research exists,.particularly dt the classroom level. Justification ‘

,riptive study and for the

_— . . : 1
. - < . ’

Overview of'Selected-Curriculnvaode1$.7

Bobbltt (1918) and Charter (1923) may'@e given- cred1t for

hav1ng 1ntroduced at approx1mate1y the same tlme, the 1dea of a

: forma11zed procedure fpr'develgplng curr1cn1um,' 'They provided

models which‘standardized‘the processes utilized in the»fermatqen
Both Charters and Bobbltt analyzed adult life for the

¥

.purpose of gathering the type of 1nformat1on which would perm1t

P - 14 : )
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them‘to determine the objectives of schooling. ~ Bobbitt viewed

adult life 1nio£der to 1dent1fy the abilities which would ‘best

make the 1nd1v1dual function in a g1ven soclety, while Charters

\

viewed the same phenomenon for the purpose of 1dent1fy1ng the
knowledge wh1ch would prove to be useful for 11v1ng 4

Bobbltt's (1924) hlghly prescrlptlve but log1cal curr1culum ~

- -

development format represents today 5 trad1t1ona1 or class1cal

1

model. According to h1m "The f1rst step in curr1culum—mak1ng
is to dec}de what spec1f1c educat10nal results are. to be produced
[p. 32] ¥ \He\stressed ‘the 1mportance of statlng obJect1ves in’

clear and spec1fic terms in order that there be no doubt on the

E part,of teachers,.Students or parents as to the mean1ng'wh1ch

was intended. The specific objectives were then to be used by -

teachers to determdne the instructional procedures which would

.be practised. In Bobbitt's view the activities ahd experiences

which composed the 1nstruct10na1 des1gn constltuted the curriculum.
Charters (1923) created a currlculum development model

which was composed of seven parts

"Fjrst, determine'the major objectives of education by’
a study of the life of man in its social setting.
Second, analyze these objectives into ideals apd’
. activities and continue the analys1s to the level of .
work1ng units. .- ..
R 2

“Third, arrange these in order of 1mportance ‘-

’Fourth raise to p051t10ns of hlgher order in-this |
list those ideals and activities which are high in
value for children but: low in value for adults.

.. Fifth, deterwine the number of the most 1mportant ; '
. items of the resulting list which can -be handled
-.in the time allotted to school education, after
deduct1ng those. which are: better learned outs1de of
school. :



Sixth, collect the best.practlces of the race
1nchandl1ug these 1deals and act1v1t1es
: :Seventh -arrange,the material so obta1ned in
‘ ~ U 'e=' proper 1nstruct1onal ordery accord1ng to the .
' g psycholog1ca1 nature of chlldren [p. 102]. v

The 1dent1ficat1on of obJectlves headed the 115t in
Charters model, indicating that curr1cu1um deve10pment had to
beg1n w1th fhis prectlce In his view the respons1b111ty for

'»‘the 1dent1f1cat1on of these. obJectlves fell on the 5hou1ders of
thoselwho were prOV1d1ng instruction in the schools. Curr1culum
'according to Charters'(lgés)-was composed‘"-. . of both ideals
'vand act1V1t1es on the one hand and theIr methods of realizatlon |
‘and performance on the other hand [p. 74]." ‘ N

On examining the curr1culum development models of Tyler
(1550) and Taba (1962), generated approxlmately 30 years later,

- : :' : _1t is found that they d1ffer to a degree from Bobb1tt and Chartersh
in their v1ews regardlng the actual sources - for curr1cu1um but

.‘1they st111 agree that obJect1ves must ‘be 1dent1f1ed befgre any

‘other steps in the process are. taken
. Tyler (1950) presented his model in the form of four
‘quest1ons to be answered when develop1ng curr1cu1um (1) What
educat1onal purposes should the school seek to atta1n° (2) What -
v~educat1ona1-experlences'can be-prov;ded»that are lrhely“torattain"

) these'purposes? (3 ‘How.can these fducationél~experiences‘he

'effect1vely organlzed° and- (4) How Ean“ye_determine whether

\ et these purposes are be1ng attalned? ; - : :
Ao

Accord1ng to Tyler s (1950) rationale, in order to’ déVelop L

’”éurriculum it is necessary to ident;fy_and state object1ves, to



[select su1tab1e experrences to organize these experzences, and

to evaluate the extent to wh1ch the 1ntended 1earn1ngs had been -

~ .

'achleved. He con51dered it necessary to start the process by

.<‘

'curr1cu1um Ip. 12]" would result-f E _ c : _ 7'_4;,-.;n

stating objectives in clear behavioral terms, for it was only

under these cond1t1ons-that 4

.- . the curr1culum-maker has the most useful set
of criteria for selecting content, for suggesting
learnlng activities, for dec1d1ng on the- kind of
teaching procedures to follow, in fact to carry on"*
all the further steps of curr1cu1um planning [p 62].

" came from three sources: through the study of learners, through

the study of ° contemporary life, and through the adv1ce of subJect-

matter Spec1al1sts All 1nformat1on was then passed through a

’ph1losOph1ca1 -and psychologlcal .screen before it was ut111zed for -

_the development of curr1culum

%

. Taba (1962) suggested that by pursulng the follow1ng seven’

steps 'wh1ch const1tute her currlculum deve10pment model, w

. a more thoughtfully planned and a more dynamlcally concelved

'Step 1: D1agnosrs of needs - -
Step 2 . Formulation, of objectives
A{ﬂStepjsz Select1on of content

* Step 4:- 0rgan1zat1on of content

Step St Selectlon of 1earn1ng exper1ences " . .

. Step 6: 0rgan1zat10n of learnlng exper1ences

Stepf7: vDeterm1nat1on of what "to evaluate and of the
' . ways and means of d01ng it [p 12]

,CurrchGUm accord1ng to Taba (1962), is someth1ng wh1chr L

L.

.Tyler suggested that 1nformat1on for determ1n1ng obJect1ves‘ -

K
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“ e s contains a statement of aims and of specific

objectives; it indicates some selection “and

organization of content; it either 1mp11es or
‘manifests certain patterns of learning and
."teaching, whether because the objectives demand

__them-or because the content organization

. -

, as the "traditional" or "c1a551ca1" approach to the dev

- requitres them. Finally it includes a program of
evaluation of ‘the outcomes [p..10]. .

e

She suggested that\the development of this currrculum should be.

sc;entific,a?? should be based on 1nformat10n derived from

¢

. analyses of soc1ety and culture, studies of

W f the learner and the learning process, and analyses

b

qf the nature of knowledgf [p 10].

‘ It is 1nterest1ng to note—the great s1m11ar1ty wh1ch

- exists between the Taba and Tyler models-r The.onlylsignificant

difference appears to be that Taba is exp11C1t about the fact

v(that needs must first .be d1agnosed whereas Tvler con51ders thlS e

to be an 1mp11c1t.part of hisamodel. A footnote appears in Taba s'

(1962) text, where she 1nd1cates that o "‘
These steps are comparable to a sequence proposed

. in a-syllabus by Tyler (1950).. A 51m11ar sequence
-is described by Taba (1945) [p 12]. :

'The Tyler and Taba models represent what has become known N
e&oément

of curriculum The 1dea of commenc1ng w1th the 1dent1f1cat1on of

obJectives has been so well argued that it has become widely

o accepted as’ the only way by which curr1cu1um ‘can be generated

. ® .
Ev1dence of the W1despread acceptance of the trad;tional 11near ?

model is strikingly apparent 1n much 6f the educat1onal 11terature

" that deals w1th the broad field of curr1cu1um as well as Wlth

specific subJect areas Thomas and Brubaker (1971) in the1r book

relating to Social Studies v1v1d1y demonstrate the impact of the

e



‘ traditional model in this statement.

Whatever labels you may. empij the three ba51c .
steps of the instructional journey, are the same:
(1) deciding precisely where: ‘you intend to go,

(2) choosing a route'and a mode of transport, and

Gagne (1965) also reinforces this 11ne of reasoning by suggest1ng

(3) " checking periodically on how close you are to~
the goal The logic of these steps may appear quite

simple, perhaps even trite. But each day, in . R

thousands of classroons, pupiks. suffer from inadequate
instruction because their teachers ‘eithér have failed
. to understand the details of the steps or else have
.. ignored them.’ Obvious or not, the three steps form
' the basic framework of effective teaching p- 75],

‘Psychologists, such as Sklnner and Gagné have plqyed an

fpimportant role in shaping the th1nk1ng of teachers’to accept the |

A

-traditional model They have been calling for spec1f1c1ty and 2

for the 1dentificat10n of Ubjectives as the first step toward

—
LW

effect1ve teaoh1ng Skinner (1968} said that "The first step 1n

i

fde51gn1ng 1nstruct10n is to define the term1na1 behavior lp. 199] AL

4

\

' 'that "The 1n1t1a1 step 'in dec1d1ng on the conditions for learning
'1s that of defining objectives [p 2411." |
Proponents of behav1oral obJectives such as Mager (h962f' S

_as: well as. Popham and Baker (1970) have made their contribution to

s,

“'::strengthening the belief that an effect1ve teacher must-determine :

[

spec1f1c obJect1ves before any other steps in tﬁe educational

-process ‘may be taken; Popham and Baker (1970) suggested that

‘The' teacher first specifies precise obJectives in terms.
of pupil behavior. Second, he pre-assesses the learners' -
. - behavior.with respect to the object1ves and, as’a result, .
" may modify his objectives. Third, he dev1ses an - o
_instructional sequence cpnsistent with the best that is
known regarding how pupils learn. Fourth, he evaluates
- the post-1nstruct1on performance of the learners and |
makes appropriate decisions regarding his instructional .
sequence ‘and/or the quality of his obJectives [p 19] ’



' Objections to the Tradifional Model R

Desp1te the wide acceptance .and the great/ﬂﬁpular1ty

Ce assoc1ated with the trad1t1ona1 model, it has not lacked its falr

—

share of cr1t1cs : Long before this ‘model reached its present

‘ v.', ”* ) w ..
A K ﬂamportance, Dewey (1922). had suggested that: B
o gﬁg, vggg - s e ends arise and functiod w1th1n action. They

are not, as current theories too often 1mp1y, things ‘
lying, beyond activity at which' the latter is . R

a8 R o me - directed Ip. 223].
= JEQ,‘T.\ _ K11ebard (1970) in his criticism of Tyler's ratlonale, :
ib bu11ds on Deggy s view and says that:
o . the’ start1ng point for a model of curr1culum and
- instruction is not the statement of obJectlves but the _
oo L ’ _activity (learning experience), and(whatever obJect1vcs &
. ' do ‘appear will arise within that act1V1ty as a.way of |
' add1ng a new dimension to it [p.:268]. . .
. N In hlS conclud1ng paragraph he pra1ses Tyler for the contr1but10n
B wh1ch he has made to currlculum but caut1ons that we must "™,
recognlze the Tyler ratlonale for what 1t is: Ralph Tyler s
,r.ver51on of how’ %_curr1cu1um should be deve10ped--not the un1vcrsal
._d,fﬁf. ’,. model of currlculum development [p 270] "
: Hyman s (1972) cr1t1c15m of the means end type of :
reasonlng wh1ch pervades the trad1t1onal currlculum development
L model parallels to a great extent what was already stated by

‘Kllebard He goes a step further than Kl1ebard by suggest1ng a .

'schema (taken from G11es McCutchen and’ Zach1e1 1942 P. 1) 'f

‘which does not prov1de d1rect1on for the select1on of ObJeCthCS

9

but wh1ch does present an alternat1ve to the trad1t1ona11y
ﬁ?i structured model Rather, the four components cha&acter121ng the

"-Tyler rationale are cons1dered to be 1nterdependent;fthus

7. . - 3
. - <o, -

e
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remov1ng Tyle 's sequent1al order1ng.. )
Hyman ( 72) concludes by caJl1ng for add1t1onal ways

. of V1ew1ng curr1cu um development Hed;ays

.

o The Tyler ratjonale for currlculum development -

is currently ‘dely accepted Other poss1b111t1es
are not well wokked out and virtually unknown by
curriculum workehs in the schools. It is o
precisely because \of the acceptance of the Tyler
rationale as near dogma that criticisms and doubts
about it deserve the\careful, serious attention

- of curriculum workers [pp. 400-401].

".Macdonald (1965) argue that desplte the fact that teachers h

T e

different question from "What I try1ng to /.
accompllsh?" The teacher asks What lam I go ng- - e

[p. 614]. - - ~\

: Jackson (1968) as. a result of havi g/stud ed a group of

‘.£.
h

twenty effect1ve teachers, supports Macdona,é's view. - He

‘concluded that teachers are prlmarlly concerned about student ?'54.,.

;nvolvement-1n act1v1ty and not_ln student Iearn1ngs  He dec1ded

that'teachersthope'that learningsiwill”occur'aimostfas_a_form of

by- product | | | |
A s1m11ar view to" that of Macdonald is presented by

'Elsner (1967) who suggests that the ratlonal approach to currlculun

:development of stat1ng obJectlves before con51der1ng ways of

SR

-;1mp1ementat10n, is ",;-. R 10g1ca11y defen51b1e, but is. not

psychologlcally eff1c1ent [p. 257]. ", He'clalms~that effective
fteachers,often select_actlv;tles-whlch seem to possess'educational
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—_— .- . . . . ‘_.‘.‘ s s B
‘ value and then by examining'the activity,”jdentify specific

objectives.

E1sner (1969) offers an alternat1ve ‘to the statement of

~

B “' ' . spec1f1c obJect1ves by co1n1ng the phrase Trexpressive obJect1ves" b

. He def1nes the expre551ve obJect1ve as something that describes

"".an educational encounter.l It provides detail regarding a task

-, -
©

in.which students are to engage but does not. 1nd1cate what spec1f1q
1earn1ngs are to result from the experlence The empha51s is on
developlng a setting and s1tuat1on that leads to interaction among ' -
~ the components located .in the env1ronment and out_of this 1nteract1on :
specific«learnings result ¢
M1e1 (1973) in presentlng her views on the 1ssues'and
opt1ons wh1ch face elementary schools today, po1nts out that the
trad1t1onal model - is. be1ng challenged by th05e who con51der 1ts .
l1near1ty 10 be an obstacle in meetlng ch11dren on the1r own ground
They prefer to. ‘identify obJectlves through contact with pup1ls, o
u51ng a great mix of factors in order to determ1ne the d1rect1on
in whlch instruction should flow.' M1el suggests that ‘this type of
approach could be called "plann1ng 1n the round [p 108] "o
‘March (1972). argues aga1nst a constant d1et of dec151on-
maklng wh1ch 1nvolves the establ1shment of obJectlves as a iv;.'
beg1nn1ng He recommends that we travel a varlety ‘of pathways'and
"h'not,depend solely -on one rat1onale for our act1ons. o |
Currlculum deve10pment is a complex process performed at

" various-levels in: ar educatlonal system. The. trad1t1onal model;

. 'fdeSigned to serve at all levels of development,'seems to work best -

- when it is used at a distance from the pupils and the classroom .~



(Miel,

" the classroom.by teachers:

' 1973),‘but suffers .two major weaknesses. wheny applied in v |
(1)

learnings are not provided (Kliebard

o

sources for determining pupil

1970); and’ (2) the linearity

A

&

lgp-

“

’Q:lcomposed.of'three components:

“and prescr1pt1ve r1g1d1ty of the model removes the type of '

flex1b111ty that teachers need and want in the classroom settlng

* The Naturalistic Curriculum Development Model

‘In contrast to the traditional stance, Walker'(197l) has

/1@
" developed a natural1st1c model of currlculum development based on

the observation of an‘actual curriculum project. .His model

'represents anpalternative‘to the traditional model. The model is -

the platfo?m, the deliberations,
;N‘% ) . i .

;gmd'thé'design; ’ . | . e

<

’[¥ ,: He suggests that it is 1mposs1b1e for a. currlculum
developer to beg1n the process of deve10pment w1thout br1ng1ng to-

the task h1s set of be11efs and»values These be11efs and values

oy
make up the platform that gu1des the developer in. hlS dec151ons

-

regard1ng the compos1t10n;of the currlculum. The developer.uses ‘

his platform and additional information to make decisions. The

process 1nvolved 1n this case represents,the second component of

he'dellberat1on. He po1nts ‘dut that:

Walker'S”mode X
The main. tperatlons in’ currlculum del1berat1on are
' formulat1ng dgcision points, devising alternative
.+ choices 'at these decision po1nts, considering
‘arguments for and against suggested decision points
and decision: a1ternat1ves, and, finally, ch0051ng
“the most defensible alternative subJect to~

acknowledged constra1nts [p. 54}~ e

The output of the dellberat1ons leads to the creation of a set'of

P
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e

design decisions rather’than a;list.of objectives. The design

'dec151ons represent

. Research in Curriculum Development

-y -----—materials-in-use-which-are--capable-of -affecting

v

. .. the set of relat10nsh1ps embodied in the

students--rather than the materials themselves
are the important concerns of the curriculum
specialist (Walker, 1971, p..53).

Walker's model is descriptive rather than_prescriptive as is the‘
traditiondl model. . It has a-begjnning, which is the platform, an
end, nhich is the‘design and a process which is.the deliperation

by-which the heginning leads tolthe end. Walker_(1971) clearly -

makes the point‘that "ijectives are not a starting point in-this

" model. but- a 1atg{development of the curriculum maker's platform _

[p. 59]."

- ?
>

Ammons (f§64) using the Tyler rationale as a base,

performed a study to investigate what relat1nsh1p ex1sts between

.

process ‘and product 1n curr1cu1um development One-hundred and

seventy prlmary and 1nterNEd1ate 1eve1 teachers, w1th a w;de

.

range of expersence4 who were employed by seventy-seven d1fferent

~

school systems in the Ch1cago area\ took part in the study Ammons‘

found that these teachers developed the1r 1nstruct1onal programs
on the ba51s of what they had done in the past rather than on the -

educat1ona1 obJect1ves of-the school system. She concluded that

.

grade level tenure, and part1c1pat1on in the 1n1t1a1 deve}opment

< g ,.-\-’

chool curr1cula playéd a minor role in- determlnlng the

'teacher)seuse of obJectlves.- \.

L ) o ’

e
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-

h"Coodlad and'K?ein (1970) in their study of one-hﬂndrcd:

"
.

. and fifty elementary school classrooms, found that the hmajority

of teachers paid'no attention to curriculum guides because they

preferred to usé textbooks as the determiners of starting points:
. ! . Pand > R SRR _

in curriculum development. Goodlad ahd Klein also found that the

“‘teachers felt that too many restraints were placed on their.

initiative and demanded greater freedom in -the planning of N
curriculum. :

The Teacher s Role in Classroom Currlculum Develqpment :

.

0)' It is poss1b1e that the respon51b111ty of classroom

teachers in making currlculum dec151ons has . 1ncreased in direct -

relatlon to their increased understand1ng~of-pup11 characterlst1cs

and needs, to their 1mproved 1n51ght 1nto what is 1nvolved in the

1earn1ng process, to thelr understand1ng of the changes wh1ch have

occurred in cultural v1ews, and to the 1mproved supply of better
e .

'traihed teachers ' These factors have 1ed us to the point where

.

accord1ng to Ragan W1lson and. Ragan (1972) : R
Currlculum planning is now regarded as a contlnuous,-
cooperat1ve enterprise in which the teacher plays a
major role. Teachérs are expected to serve on
committees and part1c1pate in the dellberatlons_
of the\ent1re staff in determining the overall .
design of" the curriculum. Furthermore, the overall
design of the curriculum developed by the entire
staff usually leaves a great deal of freedom for
the . individual teacher to make adaptations to his

s own® ‘élassroom situation. Much of the significant

- curriculum planning,’ therefore go‘gs on in the 4
individual classroom [pp. 46-47].
1%

Alice M1e1 (1973) supports the 1dea that classrpom teachers must

‘be curr1cu1um developers when she suggests ‘that

. “
P » \

\
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At best the given curr1cu1um i a resource for the
teachers and the children. Whether a teacher is handed
a closed or an open curriculum , further curriculum ’
- planning is called for at the classrodd level to . -
adjust it to the children [p. 109]/ .

BN

"thinks the children should achieve.

" selection from learhings c

bureaucrat1c?sy5tem.(Wayiand,
PR A Pl

She goes on. to explaln that in order to make effectlve curr1cu1um ’

dec1s1ons it 1s necessary to begln at the point at which children

u -

are located and not to depend on the learnlngs wh1ch someone else

' She also argies that'pnly the

teacher is in a position to gather and to act on information

: derived through careful obSerygtiqn of each child as he interacts

~

in the classroom sett1ng L S : ..

-

: Mart1n (1969) presents an argument that even the 1dea1

* -

curriculum developed for. teachers represents nothlng more‘than.al
‘ , , . , -

sidered to be important by a cross-

section 6f~so&iet§.' Since there"are'many important learnings and

“s1nce the currlculum ex1sts for the benef1t of the students, 1t

i .

o

is 10g1ca1 for the teacher to ‘make further select1ons based on the SR

> '

nature of the students in the classroom. . »ir- : 'J
o . T

- There are a few who support the 1dea that the ‘teacher is

4

nothlng more than " .'. .a funct1onary in an essent1a11y

1962, p. 43). ‘Most educatorSjtend.

e

to share,the‘opinion.expressed,by LindS@yu(lgéz).whd“suggests"thst,

Fdespite»constraintS«ranging frpm»the national’goeis of a country -

to ‘the dec151ons made by school ‘administrators, a fa1r degree of .

_ heve'a,major impact on what pupils learn in the classroom. -

]

lat1tude remains for teachers to make currlculum dec151ons that . .

ket

-

f P WY

‘.
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Definitionis of Curriculum

¢ 4

Curriculum planning is a complex process (Taba,, 1962)

~v

)

ahd 1ts complex1ty 1s helghtened by the lack of agreement which"

surrounds the def1n1t1on of the word and by the absence of a vdlid

L]

theory of currlculum development (Beauchamp, 1961) .
& e

‘Hosford (1973) po1nted out that the def1n1t1ons of

currlculum generated dur1ng the past twenty ycars seem to fit into

1

one of four categorles

(1 Everythlng that happens group

(2) Everything that is.offered group.

(3) The planned what and how. group .
(4) The planned what group [p 35] e -

Ragan s (1960) def1n1t1on best 1llustrate5/the "evervthlng
that happens group" for he deflnes cdrrlculum as e1ng "o the
ong01ng experiences of ch11dren under ‘the gu1da ce of the school

[p 4] " In, this case currlculum 1nc1udes all of the th1ngs that

Q)

occur - to the ch1ld whlle he 1s 1n attendance at school.

t 3

The "everythlng that is offered group" may be represented
\
by Saylor s (1966) def1n1t1on of currlculum wh1ch suggests that

-

it " encompasses all the learnlng experlences prov1ded by

the school [p. 5]." ‘Thi's deflnrt\o excludes those experieﬁces that

! - -

were not planned tO”be part of the school's currlculum

The def1n1t1on -of currlculum development by Krug (195 )
represents "the planned what and how group" when he ¢laims that
" currrculum con51sts of the means of 1nstruct10n‘used by 4
the s€hoolsto prov1de opportun1t1es for 'student experiences

leading to desired learning outcomes [p. 3]." In this case both

the intended learnings and the processes by which they are brought

-

@

»
o



construction becomes an 1mp0551b1e task when is based on -

‘.beforeuhe_can'd0<theory building [p. 90];"_

3 /_“- 1\\- - | '_.f | - 3 ;- .,1 lj i!- ; :iéél

about are -considered to be the.components of curriculum.

‘e . .
1 A

Group four, "the planned what group", is repreSented best

vby the definition wh1ch was develOped by Johnson (1967) who

— I S i

clalmed that - '_»".' A ' o

Curriculum is a structured series of intended

. learning outcomes. Curriculum prescribes (or )

" at least anticipates) the results of instruction.: .
It does notvprescribe the means [p.  129].

Variation in the def1n1t10n of currlculum ‘has caused
communlcat1on problems among individuals who are concerned with
thls area, In addltlon to commun1cation difficulties, theory

3

someth1ng wh1ch lacks def1n1t1on As Bea amp (1961) suggests )

", . . one must know Spec1f1ca11y what he ‘is theorizing about

Y A Ty

Theory of Curriculum Development

v

Moore {1971) points out that'therefis little resemblance'_

N 4

_ between the 11terature of currlculum deve10pment and the actual

rea11ty of currlculum development 1n the classroom. She suggests

that th1s lack of‘congruence may be due to the fact. that the -
,authors of curr1cu1um 11terature draw on curr1culum theory for..
thelr 1nformat1on rather than on what actually is practlsed in the

'¢1assrooms. ‘The 1mp11cat1on here 15 that the gap between theory P

and practlce is due to faulty theory and. therefore theory is not

v-:_, ‘» B

~a va11d source to draw on for: classroom currlculum development

3

Theory, accordlng to Gr1ff1th5'(1959 PP- 25 27) serves

the follow1ng ‘purposes:’ ‘to prov;de u§.w1th d1rect1on to-act1on, -

- T ' - . 3

. . .
o . . L -
. -



, ) o /o ' Lo .
A "' to assist us in the collection of information; to guide,us to

new knowledge, and to help expla1n ‘the phenomenon -We are

presently at the stage in the currlculum field where it is necessarv

to conduct_descrlpt1ve studles in order to gather 1nformat10n

L describing.how classroom.curriculum development'is conducted.
When'thisihas been done ifvmay then'be possible-for us tofgenerate
h .. l an internally consistent ‘body of verified hypotheses
H(Hearn p. 8, 1958)" wh1ch W111 represent a theory of currlculum
development at the classroom level :i o o D

General theorles of currlculum development have been 7

developed to be app11cab1e in a great var1ety of s1tuat1ons It
’15Jp0551b1e that 't e theor1es are.attempt;pg to cover,too‘great'
an area and therefore are fa111ng in the1r 1ntent lt"may‘be'
necessary to develop a theory for each level of curr1culum
development before a.general theory can- be establlshed

: Subject Versus Student Centered Curriculum'DeveIOpment

- 3 . . B
- . ' )

[
?

S Currlculum development in the elementary school is often

e

' based on one or on a cdmblnation of the . following (l)' the

i

T : subJect centered approach (2) the broadflelds approach (3) the ,

[y

problems and act1v1t1es of 11v1ng approach and (4) the student'
'f’” ‘ . needs, 1nterests and problems approach (Saylor, 1966 pp 167 179)

- o oo Although the broadflelds approach possesses an 1nter—d1sc1p11nary
' ’ structure it empha51zes subJect matter Just .as. the f1rst apprbach

x S -
mentloned above These two appraoches may therefore be“grouped T\:\\\-,.

under the 51ng1e t1tle, subJect centered approach ~ Approaches



i,'

. /_. .
three and four’ may ‘also be/ grouped xo form what is known as thc'
7 P |

-

experlence curr1cu1um approach (Herrick, 1965 p. 40) These ;

two appro&thes focus the1r attention on the learner\\ e

Curr1culum development based on the subJect approach
prov1des the teacher w1th 11ttle or mno opportun1ty to identify. -

and organxze concepts to be: learned (Herrlck 1965 p; 34). “i

'.'3?eacher 1nvolvement is unnecessary because generally thc currlculum

has been !Lveloped by someone who is con51dered to be a- subJect

'spec1a115t and who possesses the necessary background for mak1ng

’:dec1s1ons of thlS nature. The subJect teacher s respons1b111ty

ex1sts 1n f0110w1ng the ba51c textbook or contént gu1de and maklng

use of the lnstructronal materials provrded. The~teacher,s ma;or : ;‘;
'function'is toieyaluate‘the progress made.by pupils, and on this |

:~bas1s to adjust the t1m1ng of the program to su1t the needs of ‘the

v1nd1v1dual ch11d A 11near curr1cu1um development model such as'
’ Tylerls is most su1ted to thls type of or1entat10n because,the |

| wspec1f1c learnlngs related to the subJect may all be 1dent1faed _
éln advance of the 1nteract1ve phase. : | - AR

Curr1culum development based on the needs, 1nterests and

exper1ences of pup1ls prov1des many opportun1t1es for the teacher.

to 1dent1fy what learn1ngs should be taught and: how they should

be organlzed U51ng this. approach learnlngs are based on- the o

ﬂ?lmmedlate cond1t1ons surround1ng the learner A.constantraWareness

" of the student's ongoing experlence,ls-requ1red“on the part of'the

':currlcglgm“maker in order to 1dent1fy the problems that shodld be'

s

' ‘resolved the resources that should be used and the processes

-Vthat should be 1mp1emented Herrlck (1965) suggests that when

./ 
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curficulum is developed on:the basis of student.needs;'experiences,,-'

andkproblems, ‘the plann1ng 1$

-
\

! e . . an 1ntegra1 part of the 1earn1ng process and 3 v
__does_not_: permlt -any_schematic. arrangement Hf th1ngs i i

. to be accomp11shed or the development of a currlculum
- framework which is agreed upon by the school staff . .
. in advance and which would develop the scope and
- sequence of the learning program from the
klndergarten through grade twelve. In ‘this desxgn
-wthe scope of the curriculum consists in the scope"
of the child's world at the momént--a scope.,which .
will broaden and- deepen as rapidly as his world
~ can be extended, and no more rapidly. The sequence-
of the curr1cu1um is determined by the.conscious
continuity of the child's learning exper1ence
" p. 41-42]. e T ‘

s

: Empha51s 1s not placed on the 1dent1f1cat10n of speC1f1c 1earn1ngs
1n advance but rather is placed on the teacher becomlng aware of

',them'durlng 1nteract10n with the pgplls, Slnce the pr1me focus is

'cn'the.childfrather than on the subject area)<the.11near*cqrr1cu1um7h
_‘development model ‘of Tyler or Taba has leSS'applicatien'in this.

'S1tuat10n because the teach1ng-hihrn1ng exper1ences that follow

-

hthls approach often beg1n w1thout .an 1dea of what spec1f1c

1earn1ngs will result

¥, -

" The Prov1n:f)of Alberta Elementary Soc1a1 Stud1es Handbook‘

énperlences in Decfision Mak1ng_(1971),represents an.attemptlto‘
blend the-subject centered appreach:withvthe eaperiencevcentered~'
'japproach iﬁ'&fdeff%” derivefthe;benefits bcth-viehSthare”td”dfferg
.'It'\s~h0ped that this curr1cu1um " 7'. ,'will Serve’the humanistic L
- goals of educat1on by offer1ng students exper1ence in 11v1ng and ‘
lnot just preparatlon for 11v1ng [p 9] ". . |

The blend of the two approaches is apparent from the

~ statement made,w1th respect to the_structured scopevand‘sequencef
SR . ‘ . - WY _

RIS



of thefprogram'

, Approx1mate1y two- thlrds of SOCLal studles !hass t1mc.
will be spent inquiring into themes, value . .issues and
concepts which fall within the scope and sequence

'specified by the Department of Education. This scope

“and sequence is yery general “thus permitting teachers
and, students to. select learning opportun1t1es accordlng
to thelr own needs and interests [p. 16] o ,

It is further explalned that

Approx1mate1y one-third of class time in social stud1es
_may be devoted to problems that are of current interest
" to students and teachers. The.Department - of Education
does not. intend to structure the use of this one-third
time: Problems which meet the ‘criteria which follow _may
- arise¢ as extensions of.the main themes and value issues:
for each guide. They may relate to problems of .
-individual students, the school, the community, or the
world, and may concern’ the past, the present and/or the
future A given problem may be studied by the whole -
‘class, by a group, or by 1ndIV1dua1 students [p 17] .

Teachers who .are’ 1nvolved in prbgrams that look to the.

*‘needs, 1nterests and experlences of pUp1ls, ent1re1y or ‘in part

z;are in effect classroom curr1cu1um developers.~

" -

g TENTATIVE ‘CLASSROOM CURRICULUM DEVELOPMENT MODEL

Introduction . T

"i' F1gure 1. portrays the varlous patterns that teachers may

e

'follow when developlng curr1cu1um ThlS model was developed by ,fss,[-
.the author on the bases of the components of tke trad1t1ona1 model

,-the naturallstlc model and on the many recommendat1ons made by

cr1t1cs in-an attempt to 1mprove the trad1t1ona1 model

The model is- composed of five phases :(l) the startlng

1_p01nt (2) the spec1f1c obJect1ves phase, (3) the spec1f1c
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\1nstruct1onal de51gn phase, (4) the 1nteract1ve phase, and

'.(S) the outcomes phase A brlef descrlptlon of each phase and o

a general overv1ew of how these phases are 1nterrelated follows

R ‘."\-

EX A
»

"ends toward which all act1v1t1es flow.

:" The Specific Instrhct1ona1.Desigp ?hase g o G e

The Startifg Point

-~

All of the constra1nts wh1ch functlon to 1nf1uence the,,

teacher s dec151on maklng with respect to the select1on of an area

[:‘of concentration are located at the §{:rt1ng p01nt . Th1s po1nt

represents a stat1c focal pos1t10n 1n the model and ‘acts as the

_beg1nn1ng of all classroom curr1culum development It 1ncludes.

',i‘the teacher 's personal background and value base which Walkcr

(k971) c1a551f1es as the platform

The Specific Objectives Phase

" The specific objectives 'phase represents those learnings

:identified-direCtly after the'area of'concentration'has been'

determined. They,are stated. 1n exact terms and represent the

*.

Thls phase stands for the po1nt at wh1ch the teacher

d1dent1f1es clearly and 1n deta1l the methodologlcal processes ‘that -

w111 be 1mplemented 1n the 1nteract1ve phase.; The de51gn may " be e

~based on pre determlned spec1f1c ob3ect1ves or 1t may be based on a

v‘general area of concentrat1on 1dent1f1ed at the start1ng po1nt

-



mee general area of concentrat1on m1ght be someth1ng l1ke "Life
‘1n a Boom Town" , In the event that the 1nstruct1on has been _-

planned on the b351s ef a general area selected at the start1ng

p01nt the teacher may 1dent1fy spec1f1c obJectlves at ‘this p01nt

_before proceed1ng to the next phase or the teacher may proceed

’ d1rectly to the 1nteract1ve phase

,The'Intefaetive Phase .~ . . .. e \
‘.'i Thls phase’represents the po1nt at wh1ch the teacher and
pup1ls begln to ;nteract d1rect1y, each 1nf1uenc1ng the ‘Other.. flt.
bls here that the spec1f1c 1nstruct10na1 des1gn regardless of
whether 1t is based on pre- déterm1ned spec1f1c obJect1ves or on ab
| general area of concentrat1on deyeloped at the start1ng p01nt or
.‘whether 1t 1s a de51gn wh1ch 1nc1udes spec1f1c obJect1ves e
1dent1f1ed after the spec1f1c plan had been estab11shed 1s'putd_'5
: 1nto practlce Thls also represents the po1nt at wh1ch the
general area. of concentratlon determ1ned at the startlng p01nt maylf
'-be 1mp1emented w1thout a spec1f1c 1nstruct1ona1 de31gn and w1thout
.,_ 5pec1f1c obJectlves.v In the event that spec1f1c obJect1Ves have
'-not been 1dent1f1ed prior to enterlng the 1nteract1ve phase
tf%they may be 1dent1f1ed dur1ng the 1nteraé?§ve process:. It is also ’
'ip0551b1e, dur1ng 1nteract10n to modlfy, delete from and add to theA
Ispec1f1c objectlves wh1ch had been determlned pr1or to. enterlng

4th1s phase. Co ‘:';__ S ‘., L . wﬁ'



"The Outcomes Phase

The outcomes phase represents that stage where \he

1nd1cates that varlous deletlons, addltlons and mod1f1cat10ns may

teacher.determlnes what learnrngs have _taken place. Thd leurnihgé
1nclude those which were 1ntended as well as those uhlch occurred
during the 1nteract1ve ‘process. if the learnlngs are’ Judgcd to

be complete, the teacher returns to the startlng po1nt ‘in ordex.u

" to 1dent1fy a.new area of‘concentratlon If the learnlngs are

Wy

L consrdered to be 1ncomplete ‘then the teacher may proceed to any
“of the other phases wh1ch he- con51ders to be’ surtable for the :

'Ppurpose,of"COmpleting the identified,learnings,

fStatic and'Flexible Routee'

o

- The - teacher may follow a statlc or flexlble réute when
the- 1nteract1ve phase is reached The statlc route, desrgnateo by

the letter "S" 1nd1kates \that the learnrngs have been establ1shed

. and that dev1at10ns from the pre determlned obJectlves will. ‘not be -

B tolerated The flexlble route, de51gnated by the letter "F"

b

: result:during_the,1nteract1ve phase,.'_

Classroom Curriculum Development Patterns.

D1fferent ‘curriculum development patterns may result

4

~ through thghuse-ofvthrs modelu: Four possrble patterns w111 be

de5cribed.hrieflyti' T? - -t ,n T ’ .

e

B
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_Pattern.l‘ o . S

Pattern 1 commences at the box labelled Starting.PolntQ

" This is the point from which a general area of concefn is selected

‘.

by the teacher. _Next, the teacher identifies specific objectives

o O _ _ . o
which are to materialize as outcomes: These objectives serve as

.inputs for the planned instructional sequence. When the instructional

I3

design has been determined the teacher may follow one of two routes.

:Should the teacherhfoilow route "S", sthe learning experiencetis

executed as planned and no deV1at10nffrom the 1n1t1al plan is

permltted Af the teacher follows Toute "F" an attempt 1s made

to execute the experlence as it was planned but flex1b11 y is

v

.4perm1tted in-the event that it becomes apparent ‘that reV1s1ons:1n

1nstruct1ona1.procedures and spec1f;c obJectlves are required.

When the presentation has been completed::in'thégcase here]route '

"S" is followed the teacher evaluates the, outcomes ; it they W,ve

been achleved the teacher returns to the Start1ng Point and the-

process starts anew, but ‘should the obJectlves not %e ac

‘then the teacher would 51mply follow the - same pattern _hrough agaln
s B
At the conclus1on of the presentat1on where route MY has been )

,followed the teacher evaluates the outcomes and if the obJect1ves

have been ach1eved then the teacher returns to the Start1ng P01nt

in order to select a new startlng p01nt but should the obJect1ves

not be ach1eved the teacher would repeat the same pattern for a.

second tlne, choosing to travel e1ther the "s'" or "F" route

- e
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pattern 2. ‘ o o

o ‘4 ' . /

Pattern 2 also commences from the box labelled Startlng

1

‘Point?*“Rathér‘than“con51der1ng specrfrc ob;ect;ves to be achieved,
'the teacher.noves directly into plann1ng an 1nstruct10na1 sequencc
which emphas1zes act1v1ty leading to a great deal of studenf\\

1nvolvement. When the 1nstruct2 o

teacher 1dent1f1es the spec1f1c obJectlves to be achleved When

route "s" is followed the outcomes are evaluated If the objéctives,*V'

have been achleved then the teacher returns to the Startlng Polnt
Should the obJectlves not be achleved then Pattern l may be

-followed if the teacher follows route L S sgec1f1c ObJeCtIVCS

-

may also be. 1dent1f1ed durlng the 1nteract1ve phase. In thlS qgse

' addltlons, delet1ons, and mgdxflcatlons to the obJectlves may be

vmade. At the conclusaon of ﬁhe ;nteractlve phase the teacher

- -

fevaluates the outcomes and 1f'the ObJeCC1VES have been achleved the

\',‘

teacher returns to the Start1ng P01nt 1n order to establlsh a new
" area of concentrat1on, but should the obJectlves not be achleved
the teacher would return to- any phase that would lead to the

necéssarx'learn1ngs.

, Pattern 3

N

. . ' \

For pattern 3. the teacher moves dlrectly into the. 1nteract1ve

[

phase after hav1ng selected an area of concentrat1on at the ~
!

Starting Point. Should the teacher follow route ngn, the learningi

,'ekperience would simply evolve, mno Speclflc obJectlves or 1hstruct10nal'

..

onal de51gn has been determlned the- \\\\\: )



sequences would be 1dent1fr§d and" therefore no .evaluation of

outcomes would take place. The teacher would then return to the

AsStartinér?Sintmin—orderﬂtomselectma_newabeglnn;ng,;“lf;route_HEHmsulnsdjE;,ms_

., . N

is followed, 'specific objectives and;instructional sequenées would
be; 1dent1f1ed through interactlon w1th the students The out‘Pmes

would be evaluated and if the obJectlves were all achleved the

t‘teacher would return to the Startlng Point -to seek out a new

area of concern. - Should the evaluation 1nd1cate tht some spec1f1c"

© .

obJectlves still rema1ned to be accompllshed the teacher would not .- i N

N

" . ‘return to the Startlng P01nt but rather would move to any phase T

:nthat would lead to the necessary learnlngs. e

.
4 - hd

LY. ~ -

Pattern 4

Pattern 4 may begin in the preact1ve phase at the p01nt

.

- where the teacher plans a spec1f1cg1nstruct10na1 sequence based

on a selectedfarea of concentration but does not 1dentlfy spec1f1c
‘ learningS‘which are to be acoompliShed. It is possﬁble; at this

S

ﬁp01nt to follow e1ther the stgtlc or flex1ble route. .If_route

,"S" is taken the 1nstruct1onal sequence is executed as planned

[

«Wlth no deV1at10n being permltted When the postactlve phase 15 ,fu

reached the teacher reflects on what took place durlng 1nteractron

.

and on thls ba51s 1dent1f1es the spec1f1c learnlngs ‘whi¢h occ red e

an

If the teacher 1s satlsf1ed W1th the learnlngs whi¢h have occurred,
he-may return to the starting p01nt, butzlf he 1dent1f1es a

specific learning'that'has not.taken place, but according to

.profe551ona1 Judgment should have been 1earned,ghe may move to”
-\ -

7Pattern 1 in order to- complete the sequence. If route ﬁF"'ls , £15
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~ followed, the specific instructional sequence is put into practice
during the. interactive phase. 'Modifications are made’in the

‘;pinstructionalndesign as_the_situation merits.__When the_postactive___M—A

'+

phase is reached - through reflection, the teacher identifles thc
speC1f1c learnings which.had occurred and also those which | might‘

ﬁave occujied. At this p01nt the teacher dec1des whether he should

{
move to pick up a new startlng pbpnt or whether he shoyld . attempt

to pursue any of the 1dent1f1ed~sppc1f1c learnings that had not

been‘accomplished _\¥

The model illus rated in Figure 1l is de51gned to show a

A}

few of the patterns of classroom curriculum development used by
teachers Thrs model permits a comparison to be made between

what has been conceptualized and what is practised. .

- . R . . .

\ - .
P
>

Descriptive Studies - “5\\\

‘.Descriptive.studies represent the most cOmmonly.used
approach in educational research (Mouly, 1970) ' Thls form of
study is present-oriented conducted to establish the status of

‘the spec1f1c phenomenon under 1nvestigatzon The phenomenon

‘ex1sts butpdata regarding it are lacking.<.Through‘the use of . . -

fif

“various data collect1on 1nstruments and through analys1s of the

data, a description of the phenomenon results. - | "_‘. . { ]

" Fox® (1969) p01nted out that descriptlve studies fall into . .

threevcategories: colIection of data describing a specific’ .
phenomenon, comparlson of two or more phenomena on the basis of
some pre-determined factor; and the evaluation of a phenomenon on I
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‘3‘the:basis of:pre:dotegmined criterra:f' This stndy fa 1s into thc

: first‘catcgory_because‘ﬁ.‘,; the 1n£ormat10n pro;;’ed is 1n
itself the answer to the research quest1on(s) posed (Fox, 1989

a P 424) > InterV1ews and questlonnalres are the key mcthods b\‘

e

2

e

'.wulch—data—are-collected‘formthrs‘type of“study &'

o

e - T L
Rationale for the Interview Survey

v

.between the- 1nterV1ewer and the 1nterv1ewee.' Th1s d1re t

communlcatlon process has many advantages over the xnformatlon Ty

K.Y
a

gather1ng questlonna1re. Mouly. (—590) suggests that the 1nterv1ew vg’__y‘f

gdfleads to the establlshment of a rapport whlch encourages the

>
23

”{respondent to prov1de answers of 1ncreased vaL1d1ty and completeness, ,
ﬁ, ! . O
1t alIows the 1nvestxgdior to clarlfy the meanlng of key terms - )
. Y . v

and expré@s1ons in order to ensure ‘that all respondents understana

3

’the questlons equally well,gand it permlts the 1nterv:ewer to -

e e ¥

encourage the 1nterV1ewee to elaborate on those po1nts wh1ch nave_

' not been made clear or whlch,have been partlally or, completely
T
av01ded . Good (1972) p01nts out. that 1t 15 often only through

face to- face contact w1th people %hat certain types of 1nformat1ow ™

e v

can be’ secured partlcularly when the 1nformat10n 1s of a personat""ﬁ

or a confldentlalﬁnature R '," — S
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'Types of Interviews

o .
. T e, o

Interv1ews are c1a551f1ed undéer thrée general head1ngs»

e
&
L%

the schedule standardlzed 1nterV1ew, the nonschedule standard1zed

“* 7 “intérview, and the nonstahdard1zed interview. Although each ‘of

P ;

. _ iy
e these 1nterv1ew types may be used 1ndependent1y in an 1nvest1gat hn,

o~
l

. - _1t is also p0551b1e to’ comblne them in_ a s1ng1e 1nterV1ew The
dec151on regardlng whlch type or- comblnatlon of types to use is

based on the degree of spec1f1c1ty and on‘the nature of the

B 1nformat10n whlch‘as requlred It is also based on the degree of

homogenelty 1n»baquround -and personal character;stlcs wh1ch prcvall'

o

Ewampng the'respondents‘who make up the'sample group. -

. . Lo .
- ' . . » -

" The Schedule Smndardlzed InterV1ew

pRcrnmry

r‘¢—- .
J', . * - : - :‘m ‘ . .
A . » . K
t . .

R The schedule standard1zed 1nterv1ew is de51gned for the

i
vy,
5

purpose of gatherlng, from each respondent 51m11ar pre- determlned

S 1nf0rMat10n for comparlson and c1a551f1cat1on In this caSe the
Co u‘ S
\ respondents generally possess a hlgh degree of homogene1ty 1n
. “ . : 4*;
s
background and personal character1st1cs. The 1nterV1ewer adhet

~

.;‘.

.o

to the exaﬁt wordlng and order of the questlons of the schedule

e

he permltted to dev1ate from the estab11shed structure

A3 -

~fAt:no time ﬁ;
t'ﬁ'
regardless of§what c1rcumstances might preséﬁi themselves ~In

the event that the 1nterv1eqee does not hear or“ﬂhderstand tne
questlon whlch has been- asked,\the 1nterv1ewer 1s expected to
- repeat the questlon w1thout rephras1ng or prov1d1ng any form of

elaboraq}on. ‘The 1nterv1ewer attemptf to standardlze hlS behav1or

from one 1nterv1ew‘to the other and be prevries the - same type of



! . -
. . : . . B
. oo,

’./)

1ntroduct10n and statement of purpose for each. respondent
R1chardson Dohrenwend and K1e1n (1965) igggest that ‘it is often
1mposs1b1e to adhere r1g1d1y to the schedule ‘and therefore a

limited amount of flexlble behav1or is 1nkrodhced when c1rcumstances

I3

‘ PR
N R e e A m e N

e

PRI N

warrant its 1ntroduct1on L S e

V. . ) L . T

‘The Nonschedule Standardized Interview

The nonschedule standardlzed 1nterV1ew s1m11ar1y is
y de51gned to gather from each 1nterv1ewee 1nformat10n about pre-
determlned top1cs in order to make compar1sons and c1a551f1catlons

U‘It d1ffers from the schedule standard1zed 1nterv1ew in that 1t
. does not adhere. to the exact wérdlng and’ order of . prepared k
: &

quest1ons,,but Tather the 1nterV1ewer works from a 11§t wh1ch
descr1bes the 1nformat10n requlred from each respondent ~On the' ~
_ba51s of the requ1red 1nformat10n the 1nterV1ewer structures
~quest10ns su1ted to the comprehen51on level of the reSpondent
In descr1b1ng the d1fference between the schedule and nonschedule

'standardlzed 1nterv1ew R1chardson Dohrenwend and K1e1n (1965)

1nd1cate that‘ . . : v

B . the schedule standardlzed 1nterv1ewer asks the
same questlons of each respondent and hopes this-

will have thé same meaning, whereas the nonschedule _
_interviewer formulates the. classes of 1nformat10n R

—. he is seeking and hopes he can -formulate the
- queStaons in such a way that they will have the A
- same Ibanlng for each respondent [p 45] ©
-~

- This type of 1nterv1ew lends 1tse1f to work with heterogeneous R

sample groups.r [ =

Y



The Nonstandardized'Interview, , D

The nonstandard1zed 1nterv1ew 1s de51gncd to seek out a

w1de range of 1nformat10n about general areas’ wh1ch 1nterest the

r

_sresearchers Theremls -no_ attemptrto gather .from eachsreSpondentjw_m_wr;snw;

co

 similar and pre determlned data. The questlons which are. poscd '
flow from the 1nterv;ewer's grasp of the total study. The

nonstandardlzed interview often precedes the standard1zed format.
. . o , ‘ S
When specific problems, requiring further investigation are

»identified within a generalvfield' the standardiied interview

ce procedure is used to gather the necessary 1nformat10n S
S Y
» T Ph1111ps (1966) suggests that the strength of the ' R

e s standardlzed 1nterv1ew 11es in the context of Justiflcatlon wh1qh
© occurs as a result,of the conS1stency in the 1nterv1ewer s

behav1or and in the fact that the 1nterv1ew situation may be -

1nterViéh

. ‘: o -‘ _ ea511y repl1cated——_;he-adVan‘age*af‘fhe—unstaﬂdar iz
b lies w1th1n the context of d1scovery, for it is possrble that a
vknowledgeable 1nterv1ewer may-be suff1c1ently stlmulated,by_the
g respbndent's answerS'to uncoVer'vaidd informatdon.aboututhe'area
under 1nvest1gat10n. o ” B |
The data requlred to satlsfy the stated 1ntents of thls
study fall into the realm of the teacher s prlvate behav1ors, hxs

.2
be11efs; perceptlons, feellngs and motivatidns. «COnsidering thc

a

oo :'ﬁff factors whlch ‘have been outllned about the var1ous 1nterv1ew
formats, 1t appears that the schedule standard1zed 1nterv1ew,: :
A.;ncqrporatlng a_degree.of flex1brlity when requ1red, represents | W
the most suitable format toifollow’in thiS”study. | |

-
£ )

B 18

&
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Introductory Procedures for an Interview:
§ SR ' ‘ '

The follow1ng represents a summary of the recommendatlons'
made by the Instltute for- SOClal Research (1969) regardlng the"

1ntroduction to -an 1nterV1ew

BN The 1nterv1ewer should 1dent1fy himself to ‘the . ..
1nterV1ewee and should indicate with whom he is assoc1ated

y o " (2) ° The 1nterV1ewee should he made aware of the purpose
"\ for the interview through a statement which informs and stimulates.
his interest.- If necessary, def1n1t1ons of terms may be 1ntroduced
at thlS p01nt

-(3) It should. be p01nted out exp11clt1y that the respondent
, will’ remaln totally anonymous 1n the report wh1ch W111 be made, e
S F and 5 . . el
(4) The respondent should be 1nformed how he was chosen
for the interview and he should also be given a general idea .of
_whom the’ sample group is composed wlthout expos1ng the~names or :
- addreSSes of the part1c1pants. - co ' : C

o v

" Atmosphere keqpired forfaiGood Interview
o It is necessary to develop a rapport ‘with the respondent
wh1ch wlll prOV1de va11d and rel1able data : Adam s_(1958) views.

: regardlng the estab11shmentvof a sU1tab1e atmospherebin'whiCh to
R To N R A :

'; conduct 1nterv1ews may be summar1zed as follows

(l) “The respondent,must be made to experlence a

. S permissive atmosphere which allows him' to express any -feelings
b, 7 ~and thoughts that he wishes. ' The interviewer develops this
&% permissive aif by demonstrating to the -reéspondent an attltude

of total acceptance and understand1ng regardless of what is. sa1d

. R (2) The 1nterv1ewee must be made to feel that his »
LT - .responseg are very important and that he is prOV1d1ng 1nformat10n
for a worthwh11e research pro;ect , : S

(3) Dur1ng the entire 1nterV1ew, the 1nterv1ewer must
" remain neutral in his dress, speech, and manner and must. permit
the respondent to. rema1n in the spotl1ght at all t1mes.-




t ‘ l, !g .‘ . ... - . _:b .. ' ' b.‘-; . -,. . ““ . ) - )

';the respondent feels at ease and whlch prOV1des a quiet prlvato '_

4 .‘. ..'.=“ . - ', b . . ; ' - N K . . E e . ‘.
- Setlinggfor»the Interview o _;‘b o - S e e T

.

The 1nterv1ew should take place in an env1ronment 1n wh1ch

D

and comfortable atmosphere (Adams, 1958 Van Dalen, 1973)

,hlgh degree of concentratlon over a lengthy per1od of t1me can‘h.

prove to. be exhaustlng, sultable seatlng should be ava11ab1e in

a qu1et settlng wh1ch perm1ts unlnterrupted concentratlon w1thout

-unnecessary fatlgue Pr1vacy is. cons1dered to be a very 1mportant

"'.

’factor. The respondent's answers may become blased because of the :

presence ofveven-one addltronal 1nd1vrdua1 (Adams, 1958).

»_;Probingias*Part of‘thefInterviéw

4-\
-'suggests some broad pr1nc1p1es regardlng the1r use "'.,ng%“‘“

Probes may be c13551f1ed under two general head1ngs,,'

those wh1ch are 1nc1uded as part of an 1nterv1ew schedule and those

4

'whlch are created spontaneously by the 1nterv1ewer Adams (1958)

”ﬂ ) _.

cProbes must . be asked (a) when the response is- R
: '1rre1evant ‘to the .question asked, (b) when an. ol T G
.. answer i5 unclear, (c) when an afiswer seems - Lo T
- ﬂlncomplete, and' (d) when an answer is suspected
-~ of being untrue:.. . . the interviewer must. know
the objectives of questions .and learn to = ,
recognize’ unclear, incomplete;, - and fallaclous'fv C R
-answers when they occur [p. 27] co

N . L
o e .

‘Validity-and Reliability

: The Validity and reliability'of'an intervieuiare'ianUenced‘,;
= X, L
by the word1ng and the order of the questlons bélng askedpri," e

Add1t1onal 1nf1uent1a1 factors accordlng to Kahn and Cannell (1957)



are;_ the.background characterlstlcs of the part1C1pants,
-psychologlcal factors such as perceptlons, attltudes, expectatlons‘
;and motlves of the partlclpants and varrous behavioral factors

. of ‘the respondent and the 1nterV1ewer._ The careful §;1ect10n of

;Swords. the pretest. ng_of the;schedUIe and the reV1sron,of_the

CS

' quest1ons lead to the development of a schedule Judged to be

sufflclently va11d for use in a study. The background characterlstrcs
: . e
ﬂpsychologlcal and behav1oral factors may be controlled by maklng :

&...~

_“the 1nterv1ewer aware of these factors in hnmsglf and by tralning

£l

TR N .

'hrm to control for the blases resultln from Ehese sources._;hahn-'
' R ‘)‘ .\.‘ "‘ e s
and’ Cannell (1957) suggest that R ﬁ'j»T_F“ o Lo

°-;.. . the 1nterV1ew, 11ke other measurement technlques,_:;
- has great value and. unfhue’ advantages, but that it-
"also hds many possibilities for inagcuracy:.
therefore need to learn more about the sources of
‘bias. and to, develop methods for.el1m1nat1ng them.,
We need to ‘think' through the pngcéss of ‘the interview .
- from beginning to end, in terms “of its vulnerab111ty o
- to blas [p 179] . R ‘ e g
N e v

Desp1te the fact that it is p0551b1e to bu11d crude

~

]
£

rellablllty checks d1rect1y 1nto an 1nterV1ew schedule and desp1te
_.the fact that the 1nterv1ewer may be welt-tralned and may practlse

'--uan approach whlch produces an. atmosphere of perm1ss1veness the ;
"rellab111ty factor of the data may be questloned Wlersma (1969)
‘;suggests that "There 1s mo . methodologlcal technlque that can. ensure

'the re11ab111ty of the data [p 277] " ““'”y,;gt.,..“hg_;"f

Ce

f_Summagyfof.Chapter II o

The f1rst part of thlS chapter was devoted to a descrlptlon
%

”pof the 11terature pertlnent to the problems related to classroom , :{

w

'iijﬁx ;




'\,‘by varlous author1t1es

hcurriCUlum deVelopmeht 'After a‘number~of selected'cUrriculum_,
hdevelopment modeLs had beeu’descrlbed emph351s was placed on

: demonstratlng a need for a study of the areas being questloned

‘.,

R

——The~second*part'of—thls*chapter*was—devoted—to“the“'

~

"descr'pt1on of a tentatlve classroom currlculum development model

hde 1gned to perm1t comparlsons between cdnceptua11zat10n(s) and
_actual practlce | _
The f1nal part of the chapter dealt W1th the role’of
descr1pt1ve surveys in educatlonal research and w1th a ratlonale
"for conduct1ng thls study us1ng an 1nterv1ew procedure..'It
--explalned 1n some deta1l the varlous procedures to be- followed
ﬁ:when u51ng thlS form of ilformatlon gatherlng deV1ce.4 A br1ef
.d. dlSCUSSlQ) of the va11d1ty and rel1ab111ty of the 1nterv1ew N
”technlque completed thls portlon of the chapter‘ o |

The next chapter descr1bes the development of the

'1nstruments and thelr uses in . thlS study



"7 METHODS OF INVESTIGATION AND

.. CHAPTER .IIT.

'y

©

IR Introduction}, o N

ThlS chapter scrlbes the research de51gn and strateg1es

of 1nvest1gat10n em) loyed 1n the study The 1nstrumentatlon

_p1lot study, selectlon and descrlptlon of sample as. well as - the _:

s
o

7 methods of collectlng and analyz1ng the data are reported

" Research Méthod

}-‘,_Fox (196)) suggests that

o ; + in educatlonal research there are- two condltlons
’ T\whlch occurring together suggest and Justlfy the
‘descriptive -survey: - First, that there is an absence
. of information about ‘a problem“bf educational 51gn1tléance
l.and second, that the situations which gould generate
that information do exist and are. acc4251b1e to the
vresearcher [p 424] -

y

Both condltlons referred to by Fox pervade the area of curr1culum

“development at ‘the classroom level There is an. absence of

1_1nformat1on regard1ng the elements wh1ch functlon to 1nf1uence

- -

teachers 1n the development of curr1culum and also an absence of

'data wh1ch relate the patterns of curr1cu1um development that are’

followed In order to gather data that would help to Temove the :-

7_"present va1d 1n our . understandlng of classroom currlculum

development an 1nterv1ew schedule and two questlonna1res were

developed;-;vj;{



INSTRUMENTATION

i
CoN

Interview‘Schedule,

The 1nterv1ew schedule was de51gned to gather data that

'1»would help to determ1ne whether classroom teachers percelvcd

themselves to be curr1cu1um deve10pers, to 1dent1fy thq elements .

_that 1nf1uence teacher dec151qns 1n currlculum development, and

‘to clar1fy the patterns being used in currlculum development

at the classroom level

The quest1ons compr1s1ng the standardized portlon of the

. cal

‘1nterv1ew schedule were selected ordered and. phrased on the 3

basis of knowledge derlved from exploratory surveys, a p110t study,‘

. e
-and from the experaence of the researcher. L1terature on research

methods 1nf1uenced the type of questlons asked 1n the standardlzed
7port1on of the 1nterV1ew. v |
Selltiz, Jahoda Deutsch and Cook’ (1959) adv1se that

In asklng about present or past behaV1or, experience
has demonstrated that the most valid answers. are -
-”obtalned by. spec1f1c rather than genéral questlons -
: f[p 252] _ Cee Tl
'Th1s adv1ce was heeded and was 1ncorporated 1nto the 1tems wh1ch
7made up the interview 5chedu1e (Appendlx.A) Although some

»general questlons Were 1nc1uded in the schedule the maJorltv were

’“spec1f1c in nature.

‘Description of Items. =~

At the outset the respondents were asked two spec1f1c

questlons to dlscover whether they perce1ved themselves as

4



51

-

cdrriculum developers;‘ The f1rst 1tem was d051gned to gather
1nformat1on relaunng to clasSroom teachers as a group wh11e the

second item was restr1cted to the respondent"s view of h1mse“
2 .

An Open ended quest1on (Item 3) was used to encouragc

-

>

i

. x‘a

that: T

’espondents tOWIdentIfy‘elements wh1ch“lnf1uence teacher selection

v
of startlng p01nts when develop1ng classroom currlcula ThlS

type d% questlon was 1ncluded in order to avoid 1nterv1ewer bias
and to prov1de the opportunlty for making compar1sons between the
elements ment1oned by the respondents and the elements wh1ch the
researcher named later when deal1ng with Items 5 ‘to 14 1nclu51ve
Item four ‘was 1ntended to determine the degree to which
teachers percelved themselves to be free to develop classroom.

‘curricula. “This questhn was structured to perm1t a w1de range

- of expre551ons regarding the degree of freedom wh1ch teachers

-

experlence. '
Selltizy Jahoda, Deutsch and Cook (1959) alss suggested

R

Spe01fy1ng a concrete 1nstance and then asking whether
.. this instance is typical .or: atypical prov1des the

subject with more cues for recall, and, in,a sense,

‘binds him 'to a reality that acts as an obstacle td

d;stort1on in response [p 252].
For th1s reason the next ten 1tems (S to 14 1nclu51ve) in the
schedule mentloned the elements functlonlng to 1nfluence élassroom
currlculum development after a start1ng point had been selected

wh1ch respondents had 1dent1f1ed'an prel1m1nary f1e1d stud1es

then respondents were g1ven the opportun1ty to reJec -OT accept _'

the elements on the baSIS of past experlence Th;s.h‘ h:degree-of -

1,

These elements prov1ded resandents w1th cues for recall, and :: _daj.a,l



\ .

spec1f1cty was also 1ntroduccd because it was found through

- field testlng, that the 1nterv1ew se551ons were too lcngth) whcn

o

less spec1f1c1ty was used. AlthOugh the sectlon was” htghl\

i

structured, Item 15. provided an open ended factor. <Intervicwecs

v

L "”"fQEFEWfﬁVifeamtSMQHH“tq the list of elements which had been S

presented in Items 5 to 14.

0

‘ \"‘. _ “ - Item 16 requested the respondents ta rank order all of
A

the elements 1§ent1fled by them in their responses to Items.-'S to

_'15: To make this task possible all of the elcments were ptinted

~on smalllcards\and were plaeed before the:respondents in rdndom

" fashion. - B . | o

~ In order to discover how teachers'established whether

thlngs were g01ng well . in the classroom Item 17 was devieéd:

- e (1) to distovzr What‘factors most -eften influenccvthe

'teacher's_decision_that things were going well;
2) - to provide them with criteria foi-evaluatiné' ‘ ,
dlfferent teachlng learnlng 51tuat10ns descrlbed

A B T ' . .

later in the schedule and

A
=
~

(3) to discover whether any - relatlonshlp exlsts between
\Wg L : ’.l the order in Wthh they ranked the criteria for
. —determlnlng whether thlngs were g01ng well and the
- .currlculum development patterns whlch they used
;» =T .‘ items 18, 19, and 20 were constructed to help determlne
vwhether respondents belleve it possible to plan good learnlng o ,l

experlences for their puplls W1thout flrst ndentlfylng spec1f1ca11y
what they wish to accompllsh

Items 18 19 ‘and 20 wére constructed to explore how

o

- . . ) . . -

\ ‘ . R -



wh11e items 22 “and 23 focus attention on the 1nd1‘pdua1 respondent

1_accompIished. The final item in this s®

respondents feel“about the possibility of‘planning good'learning :

experlences for their pupils without f1rst 1dent1fy1ng spec1f1ca11y

PR
'

what they w1sh to accompllsh The f1rst quest1on in thls sectlon:“
‘- S

was struetured so that respondents would think of teachers'

_mgenerally while mak1ng the response, _Item 19‘foqnses on. the 'M-,Lﬂ.n"s____

'hrespondenf spec1f1cally and attempts to dlscover whether he always

knows what learnLngs puplls will derlve before plannlng a method

of,1nstruct10n or beg1nn1ng to rnteract with the pup1ls. The

»
o .

last'itemiin this particnlar seotion was designed to determine:the

'success factor assoc1ated with not ;dentlfylng spec1f1c learnlngs

ol directly follow1ng the establlshment of a start1ng po;nt

The next four 1teps, 21 to 24 ‘?orm a sectlon of thc

-

schedule de51gned to f1nd out. how the 1nterV1ewees feel about the

]

-p0351b11rty of prOV1d1ng puplls with a good learnlng experience

. Pt ) - Sy
y w1thout plannlng 1n spec1f1c deta11 what is to be accomp11shed RO
'and how it is to be doneu Item 21 relates.to teachers’ in general v ;

. -

to- dlscover whe er he has egﬁg conducte teachlng learnlng R )

“experlences on he b351s of a global id@d of how and what is to be

It

.with the opportunity of suggesting reasons .for planning generallyh

'rather than Spec1f1ca11y before enterlng the 1nteract1ve phase

Items 25, Q6 and 27 were developed to determlne whether ‘ ;1

respondents follow a flex1b1e route in currlculum development

= o J LY

Teachers are’ asked 1f there are, tlmes ‘when they dev1ate from
-

e
v

'pre—determined specific‘plans.~ If they respond p051t1ve1v they

"are 1nV1ted to descrlbe why they dev1ate and w1th what results




g

&

extluding the time used for the introduction, each’interview

4

Four 1tems were then de51gned to. discover whether tho
1nterV1ewees, at t1mes, fqllow a linear 1nf1ex1b1e route in
currlculum development Item 28 1nv1tes ‘them to take a stand

from a general perspectlve on whether there are t1mes when

_Aspec1£1c plans shquld bemfollowed exactly __Respondents are then . . "

asked whether'they ever follow the 1nf1ex1b1e route. Item 30 \ﬂ
1nv1tes them to 1nd1cate -why they follow the statlc route and
Ifem 31 seeks to dlscover how respondents perce1ve the effects of
" the teachlng—learnlng 51tuat18n under such circumstances. ’

. The f1nal item of the 1nterV1ew sehedule requests that ‘}

1nterV1ewees select a startrng po1nt from the ‘Province of Alberta

Elementary SOClal Stud1es Handbook: Experlences in Dec151on

Maklng and out11ne how a classroom currlculum has been developed
ThlS was done in order to verIfy whether resnondents ate the type
of currlculum developers they percelve.themselves to be accord1ng

to earller responses, and to~ d1scover what patterns of currlculum

development evolve when they are asked to prov1de detalls-about g
s A ,

"d'developed curriculum through a process 6f retrospection.
- : [ S

« o .
. N e .. »

_The intervieéw was canstructed in'such a manner that by

n,

godld‘be completed'in‘approximateiy forty-fjve minutes:' The -

introduction required approximately ten minutes.

Introduction to Interview 3
g . 3 -
, R

An introduction. which’ pfeceded each interview provided .-

.? the respondents with the.following hackgrOund.information: o

.



’ Lot T e . ; N PR L R
o Tee -~ v Eoli *
. )9' X . , ’ s
° \ ' A v‘ ’ .
B e ~’: Y FERES - . ! . - .
R .. . (1 ) the namb of the ;nterv1ewer, along Wlth a Hr1ef
mQ': ,y‘ , -
ol descr1pt10n of hlS elementJ;y school teach1ng
T v . \ ‘ v
‘ : Je e ,exper1ence and a. atement regard1ng h;s present
P N ST p051t10n; TR o o ;__' . o '
| : ;5.,"" '}{2)1 an awareness of the phrpose for ‘the’ 1ntervaew and a ...
ST o N A ' :
I N
TR T v def1n1t1on ogﬁspec1al verms that might be 4sed durlng
: * ){' o T : . ] i ; .
‘ b~; ) the 59551on' . e e A “
. S ’, [ r‘ seﬁ- - . . . .
-,,:1 . ,(3) how the {%spondent.was Se#ected for the 1nterv1ew and X »
S e ; S < )":- ’ .
< RS a bfief descrlptlon of the actual sample group being
. . X o
pon ents would remaln totally '
anonymous in the r 3 }go he study agd that they
W e ‘. . ) 6 1’.,‘ L o
1 would eaﬁh recelve #éédb&gi on thevf1nd1ngs, s ﬁ‘;- o
ﬂfi(S) that there are no rxght or wrong answers to the 1tems
' 1n contradlctlons in gtatensnts they made, they Vere l»a:

e

e
not to be concerned because contradlctlons were pos§1b1e

-+ : ) ”?;f;?tvf ,band acceptable and .’d;,Ac B .?'L‘ . &;;f;}{;‘ﬁh“z:
| ‘@‘ '{-/ .(éﬁ' that Complété honesty s Paramounteto the success- of’a;¥u':a
S gatherlng data wh1ch m1ght prOV1de knowledge”§0utq‘f
..;Qd. classroom curr1cu1um deVelopment :-:. :. . ;
. - Items one .three four, and f1ve were presented to empha51ze the
,j.- -; openness of tne 1nterv1ew rn whlch theyocould express any feellngs {f o
. ) and thoughts that they w1$hed Items two four ‘and SIx%"ere ‘=,f“§\:'“
,j':_i i _A“, 1ntended to. heI; 1nte?v1ewees feel that they are Contt;outlng to
= a worthwhlle research TTOJeot ) ‘tfiﬁ.‘%:. . '-1;4t;‘ - _?;_ ) ‘
Y . . =
" A to ‘ - L )
~ L S } Q;. \ 4 ‘
' ‘ ‘;: ‘ l .”" A




: Dewelopmental Stages of the Interview*Schedule;

-
- -

f‘..~-,1

lhe 1nterv1ew schedule evolved through a numb&p of stages _‘;w

of development The 1n1t1al stage was based on nonstandardlzed

e

e):)‘,” .

o researcher, anﬁLfrom currlculum Literature, was f1e1d tested

' »'to 1nfluence currlchum development followlnghthet§e.“

1nterV1ews conducted w1th four elementary schopl. teacners and four ;
)‘ <

-graduate students. No attempt was made at the time to gather '..
51mllar or preqdetermlned data from each qespondent ‘Intormatlon'

- about the general area of classroom curr1culum development was

o 2

.‘needed flrst ’ ’_'” Vo ' ’: - R

A schedule base . 'the“informatiOn"derivedifrOm'the

=
b

..\ -

Z@from the personal experlence of the ‘

‘~nonqtandardlzed 1nterV1ew'

g )

with six elementary school'teachers 1n Thunder Bay;'Ontarlo.\yOn.
. LB P : . T—

the ba51s of thls experlence reV151ons were made in the schedule,.jev
. . \\ , T

1n preparat1on fog conductlng the pllot study B s

'

'7{; : The pllOt study 1nd1cated that the 59551on had to be ' ’ h‘{ _wh

'_‘i,shortened for 1t was taklng more than an’ hour to conduct each

LIRS : . <

‘ 1nterv1ew The respond¢ﬂ£§ showed 51gns of be1ng exhausted at PN

. v A

the conclu51on of these lengthy se551ons. Rather than ﬂs;ng an

. "
-

Open quest1on to ellclt descrlptlons of the elementﬁafg?ch funct1on'

okt
. d ,‘J
'1start1ng p01nt ten ments were 1déntlf1ed by L

(B

'The responﬁ%nts were thgn asked to supportlor rék

A._ ,:-t

v

of these elements .in classroom currlcule

hto prov1de the subJect w1th an Opportunl y: to 'fpfi

.addltlonal elements was added

The rev1sed s,ﬂhe*emmw then used*' ¢ . tha

e

' . E - L R ERT Ko
. . R B B . -
° Poe - . . . . L ST e
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h . ! . . . . . . VR .
’\" . P el AT . . ' . ‘ R o
. Y, . . . . .

’ ‘ DA . Lo

o S v two w1th elementary sch001 teachers and one with a grdduatc
o . S : 7ol

student It .was. found that the se551ons co“ld be completcd : _,_;.f

satlsfactorlly 1n ‘0 1mately forty~f1ve m1nutes A ' S

. o Ea . _ B . RN v
o~ " validity * : o B

A panel of Judges composed of thrée un1ver51ty grofcssors
- . . : -
and another panel composed of three graduate students were asked

v

“to examlne the 1nterV1ew schedule 1tems for use of words ordcr

e of items, and approprlateness,to;the study The Judgcs consldered ’
e S : e * ‘

j‘that the revised schedule poSsessed;face;valldlty. ”_/ 3

e

., ‘Reliability

[
<

,.1“7;5' Slnce thére are no methodologlcal technlques ﬁvallaule to ‘

i _ _.': Te )
PR B ensure the rellablllty level of 1nformat10n collected throuph

‘~ . s

‘1nterV1ews other 1n01cators<of rellab111ty'were~sought. _All.

1nterV1ews weére conducted by the same - 1nterV1ewer to\contrlbute . )
//*to the rellablllty of the flndlngs.‘ Comparatlve data\are not
available fron other curr1culumt3kud1es therefore it was. necaseaty
PR . ,
L o toirely on-the’;ntexnal con51stency shown’petween the_reepon es

5 - . . L. R

given to parallel: or related itemsi - =~ - . PRSI
I R e ) . N . . PR S . v

: " L T . - . -‘I‘i
Lt Demographlc Pata Questlonnalre B R il

. - : ' . :
A . ] R ’ ) : o ) . - . . L . - - o o~ v .~‘ . .
e ey }t-}%f o ,Personal as.well as pxofe551onal 1nformat10n about eacn .

.m:' - “'.subJectfwas collected 1n order to test for any relatlonsnlps

o PR among these factors and the currlculum aevelopment patterns Wthh

L
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o

'-'~f- T ST
- . -

i..

o teachers folloW‘ To determlne the questlonna1re s clarJty and

-

-

'a.the ease w1th whlch it could be COmpleted fOIIOW1ng the 1nte1V1cw

" and suburban Alberta schooi glstrlcts. Fhe,format was,foundifo
&% luﬁ ind >

&

F

e one contalned foup*'

1t was fleld tested on “ten elementary school teaehers . urban ,

K]

. 2 L
be sultable; No further reV151dns were A'f1n “the’ questlonnalre

: folloming'the pllot study; The questlonnalre is presented in

v . L R

Appendix:B. h DR L ' f"n,¢ ' ;g'

¢ ,‘ . 1o . e, ' 0 . -
‘Patterns of Classroom Curriculum Development Questionnaire

e

N i
1

The questlonnalre (founa in Agpendlx C) was developcd to

seTVe thgee marg functlonS' to 1dent1fy the- classroom currlculum ,: )

Y e W Ry

development patterns usea by teachers, to shorten the length of

LnterV1ew1ng tlme requ1red to gather 1nformat10n and to prov1de h

‘a rellab111ty check on some of the data collected"by means of thc
R : Pl .

1nterview. ' ¢

The wordlng used in the questlonnalre was 51m11ar to that

used for the 1ntervlew schedule ' Slnce the questlonndlre was’ to:
& .

be completed follow1ng the 1nterV1ew 1t was assumed that the

subJects completlng the quest10nna1re would not experlence
comprehen51on d1ff1culths : /f

as'compriseh of i ur seCtions. Sectlon

ns, each sugges 1ng a dlfferent p01nt at

wh1ch speC1f1c learn1ngsim1ght be 1dent1f1ed dur;ng the three

s 0

phases of the téachlng learnlng prqgééiw he flrst p01nt was r =
iy e ef the startlng p01nt
. e |
, 1oeated in the . .. *

1

-\.

located in the.preactlve phase d1
oy ,:;t-;t-

had been 1dent1f1ed' The second po1n 3

oo

wa

..’




,._“ t .- ) “Ci ._‘.b"A.
preactlve phase but thlS time was fdilowed by the’ develomncnt ot

‘ a spec1f1c*&nstruct1bnal de51gn The locatlon of thc thlrd pornt

was, 1n the interactlve phase and p01nt four was found i the. :
l

'postaCtlve,port1on~of.the-totalcteach1ng¢1earn1ng,process;’ Thc"
‘regpondents:were invited to'indicate~the.extent to which they

used the’four p01nts acCordxng to a scale composed of t1ve

-

quallflers from "alwa%" to "never"

L e 1" , Section two was deweloped in order to dlscover the dcgrec
~ : LT of success that respondents perce1Ved themselves to exper1encc
oy o ’ n“

Voo when they 1dent1f1ed spec1f1c learnlngs at the four p01nts whlch
N E [ "4

were descrlbed in Sect1on'one The part1c1pants recorded the11

v

. -
dep s . e -

“to "very unsuccessful"'_ A "not appllcable" cOlumn was prOV1ued

'uef*' S for those who d1d not 1dent1fy spec1f1c learnlngs at all four -
p01nts wh1ch were mentioned. = \ﬁgb,”

L8 L _ ) ‘o

The third'Sect10n~d1rected-the part1crpants to,1nd1cate

i

0'.

tnc p01nts they fOund best to ldentlfy spec1f1c learnlngs in

. Soc1al tudles _ The tour preV1ously descrlbed p01nts of

B . 1dent1f1cat10n were. llsted in four spaces along w1th dnother

<

f]! : d ‘71T:f space to. ada p01nts that had not been llsted ThlS sectlon has

S to be best and the one 1dent1f1ed as most often used

success levels on a flve p01nt sdale ranglng from ”very successful" .

dengned to gather data.for comparlson between the p01nt thought' I

o ‘ The f1nal secilon of the’ questlonnalre 1nv1ted the subJects 5

_,,. o X oo

, to rank order the prevausly»descrlbed p01nts at whlch specltlc
L R '4-:. ) "‘. - o R . '




-

5 ‘.‘order'toideterminefthe.reliability of‘the responses. . |
o ] " . ".‘-.

The same two panels of experts who declared the 1nterv1ew :

'schedule to be va11d Judged that the Patterns of ClaSSroom p”

E

: c'rrlculum—Development QuestlonnalrE“has tace va11d1ty.

>

" PILOT STUDY ¢

’
. *: . ]
Purpose of. Piiot' Study '

The pllot study was conduc@%d 1n March l973 Its purposes

were (l) to determlne whether the developed 1nstruments were

L s valid for the purpose of gatherlng 1nformat10n to help answer the‘.d'

Ceoel

8., ‘-;”I

.r;l S ,tlxe rese@;ch questlons on. whlch the study was based (2)“to;“ R
- ,‘;v : qestabllsh a sultable length of t1me for the 1“teﬁ¥1ew (') o
develoP the most sultable 1ntroductory format and- (4) to de e10p

L S sklll An the role of an 1nterv1ewer. ;i?;if; SR
\t\/ . o ] . ‘ . . . —‘V!?- . e

Foe L e e L e e

i .Design of the‘Pilot'Studyﬁ§;

Ten teachers were contacted through school pr1nc1pals and

were 1nV1ted to art1c1 ate, All ten 1nd1V1duals a reed to take
p R\~“ g

‘f:é?pa&t i1 theypllot study.-~E1ght of the teachers were from a Publ1c'r

T e et IR
t A'remalnlwp twor were from a Separate

”School in-

School in Edmonton All of the teachers taught SOC1al Studles at

o
P34
AT

» the grade four* f1ve or 51x levels and were makihg use of the - 3.?.
PrOV1nce of Alberta blementary SOClal Studles Handbook hxperlences S
1n Uec1s1on Maklng : : ;;54 ) S
. . ] ) '; . ) ( . .- . _.';"' . o
R . : ;The.ih;schOOI'interVieWS]wereECOnducted'Ln'areas ic?:/
. o | | . X e ‘. .v,.‘- "%" TR B “,.,"'X-\:.' ‘ ‘ -



Lm

i_provlded privacy for unlnterrupted se551ons With the cooperatlon :

- of the school pr1nc1pals 1t was p0551ble, 1n e1ght of the cases, ‘to
" T T S

hold the 1nterV1ews durlng regular school hours ‘ In two cases ;’ ;":“&

o 0
Soed

the 1nterv1ewees preferred a time prlor to school openlng 1n the 1¥"'
mornlng l ; o Ah‘>' /‘_ - F-‘:-' L
| Each respondent granted perml551on to. have the sesslons
recorded on aud10'%ape. Thls prov1ded for moﬁe accurate analys1s
. of the data later and 1t also made it p0551b1e for the 1nterv1ewer

r;‘

to analyze his 1nteract10n w1th the respondents At the conclu51on

.

“of the 1nterV1ew each teacher in the pllot study group‘Was\p\9V1ded

w1th two questlonnalres The teacher was asked.to complete and .
: _ %

"Z‘return these as -soon as poss&ble. Allaquestlonnaires were'completedh,

i

3 and returned w1th1n one week ',ﬂ; ca T el

4 .__’,
.5 s

'/\f"‘ -~

C T
.1nstruments 1n the ma1n research study ‘ The partrc_.ants, through'

DL

1'”Jthe1r responses,\not only 1nd§§hted that the strﬁblure of the

L?lnterV1ew schedule was su1table for the purpose Of gatherlng

flnformatlon related to the re' ‘“ch questlons but they also o

1nd1cated that 1t had the effect of g1V1n '_em new 1n51ghts into
'thelr own teach1ng behav1or Each of the 'estlonnalres was Judged' :

..51nce only a few problems arose dur1ng ‘the’ p'lot study PrOV151on51 4
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(1) The 1nterV1ew schedule was. rev1sed 1n order to decrease

& ;.‘,u

;:the t1me regulred to complete the 1nterv1ew lhls was accompllshed

by 1ncrea51ng the spec1f1c1ty of 1tems f1ve to fourteen 1nc1u51ve.f

.ffejj_e oo hlements 1nf1uenc1ng classroom currlculum development follow1ng
y ""‘f ! the seleétxon of a startlng polnt were 1dent1f1ed by the 1nterv1ewer t;

-

rather than expect;ng the elements to be named by the 1nterv1eWees

’ﬁ?;\fhff.' ' ' 2)' The d1rectaons g1ven to art1c1 ants for res onding
LT . . oy P P p .
et S S Lo R . 3

% to Sectlon four of the Patterns of Classroom Curr1cu1um Development

Ly Gt o RSN
-Qp.QuestAonnalre were m151nterpreted by a few 1nd1V1duals and therforc - 5
- 7"°1were reworded in order to av01d amblgulty ‘ The 1nstruct10ns read A
i as follows g s
TR pnf;?'Con51der the total spgctrum of. plann1ng and executlng S
e " @ Social Studies ‘learning experience and rank order L
N ' S the: points at which you identify spec1f1ca11y what I
' . your pupils will get from the’ experience. Allow’ the e
: -2t numeral 1 .to represent the point which is most~. -, -
o e commonly used and 5 to. represent the p01nt whleh 1s - Lo
- LA used the: least ;.‘ - o
"Respondents entered the numeral 1 0ppos1te the pOlnt wh1ch they ‘
j”used most often and ‘the numeral S opp051te the’ p01nt whlch ehey.. t_-.;;p
L,
A used least often and left. the remalnlng p01nts unranked N
" jastructions were, chqued to read as’ follow5‘ im S “mV
’ : .“h' ’ .
_ l«Rank order the" p01nt§ at wh1ch you 1dent1f1ed spec1f1cally
I . Lot what your pupils will’ get from a SOC1al Studles' C
e ‘;experlence S e s T : :
Allow the numeral 1 to represent the p01nt which is most e
"commonly used .the’ numeral -2 to represent the poant whlch C
is used ‘to-a lesserggxtent and 56 on. e i
'erf. ST All other drrectlons were ea511y understood and were retarned an _ o
_ R thelr orlglnal form SO , g *vf_, ij'.r; ' '.'ﬁgt"f"
“ee ‘w\“ U ol ‘ N R e , o Sl S
o ' . H3) On a few occaslons durlng the flrst few 1nterV1ews~- ’
L T ) o '“ :xr» .'..' L'f"" K T ot : PR
,ﬁﬁ;respgn%ents requested that questlons be repeated apd 1n two 5,7;_ L.
. ~ Y . . N N . ‘
R T e e A “1:, st



e

NS

‘;’1nstances they requested perm1551 n to v1ew the questlon whlch

?had been presented to them ora ‘y Slnce there appeared to be‘

o 1!:

63

KN

“hdno relat1onsh1p hetween the partlcular 1tems and the number of"

‘ prOV1de all the necessary 1nformat10n no changes were made in

vfboth of the follpwung Teasons:

e with the Demograph1c Data Questlonnalre and 51nce 1t appeared to

] requests rece1ved ¢or repetltlon or for V1ew1ng pr1V11eges 1t:;

i’

:was concluded that these requests were belng made for one ‘or

2

. R ’v;_)n~, ’
we o (3) - the oral, preSentatlon of the 1nterV1ewer,-

..,\-

oo was poor and therefore requ1red repet1t1on 'or

(kii) b some people tend to be more v1sua11y or1ented for
. ( N .
comprehen51on purposes and therefore prefer to

.'!ﬁy e hf »~-3_see the 1tem to wh1ch they'are expected to react

¥

-'.fIt was dec1ded to pr1nt each ma1n 1temQ£n a separate card and toe-

’ &
"present 1t to the 1nteIV1ewee 1mmedrate1y pr1or to the oral
“;presentatlén of the 1té/-$ﬂhen th1s ‘Was done for the rema1n1ng S

‘ ‘1nterv1ews, requests for repetltlon of 1tems termlnated _ :;v-’

Members of the p1lot %tudy encountered no drff1cu1t1e

o

-_4 - y - - q:_,.;. .

..
S . : s . e . r.'v‘

< - - TS

'h'thls 1nstrument - [‘ SR S R 2

. 1nterv1ewerq::) N A

g The 1ntroductgon to the 1nterv1ew sess1ons seemed to relax ‘

l

. ﬁdi the respondentS(and prov1de them w1th the feellng that they wereJ"

T -
3

,personalry 1mportant and were contr1but1ng 1nformat10n wh1ch would

: ¢t
’ help others in the teachlng prefess1on They Were cﬁbperatlve and

CP

appeared to be anx1ous to prOV1de truthful responses to the 1tems

i

'whlch'were presented None of the respondents experlenced apparent

d1ff1cu1ty w1th the\meanlng‘pf wcrgs and expre551ons used by the

b




“THE . SAMPLE "

, Criteriaffor Selection =~ - L .

The populatlon selected for th1s stuﬂy was composed of

e .teachers enployed by the Edmonton Pub11c and the deonton Separate

-

. School Boards. A random sample of forty teachers teachlng Soc1al

‘Stud1es at the grade four, f1ve or six levels who were u51ng ‘the SR

“

Elementary Soclal Stud1es Handbook Experlences in Dec151on Maklng,

.

(1971) was selectedb Attentlon was focused on th1s part1cu1ar group

: because ExPer1ences in Dec151on Makr‘g (1971) suggests that "‘

’ The currlculum allows for declslons to be made bv
. those who will be affected by them. ' The. obJectlves
“and c0ntent prescrabed‘by ‘the Department of Educatlon
are stated in the very.-broadest -of terms. W1th1n , S
~ this. framework\ called the master curriculum,” .- N T
teachers and’ students can practise respon31ble T IR
B dec151on-mak1ng by planhing together learning =~ & .. S
. experiences which ‘are 51gn1f1cant andxrelevant tog o
; the1r own 11ves (p. 5] T la S e
S . _:#,
'fTeachers u51ng thls Handbook are expected to be classroom“

‘_currlculum deve10pers. The sample'was restrlcted to those

‘worked at the grade four, flve,_or s1x levels in order to reduce*'ﬁ~7
Y . ‘, _i ..

_ the effect of the pup11 age varlable whlch m1ght 1nfluegce the

LA

. sed by teachers

'classroom curr1cu1Um development process )
' 'T1me for’ 1nterv1ew1ng placed restr1ct10ns on the s1ze of the ”';f e
;;‘”sample group Demograph1c data concernlng the sUbJects Ln_the BT

sample were collected by means o¥ a questlonnalre Information;p“'

descrLb1ng the sample group is~ shown An Table 1. T'.f - e
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. Sample”for-Edmonton Public School¢Sy§;em '

Using a table of random numbers, forty‘teachers.were

i -

selected from a llst prov1ded by the Edmonton Pub11c Schoel Board

PR —_—— 2.t ".s‘

This 11st contalned the names of 592 te-chers, who accordlng to

..School Board records were teachlng Social Studles at the grade

‘four five, or six levels and Were u51ng Exper1ences in Declslon

- ]
! Rl . 2

Maklng In thelr/é;ograms.' e ‘?

”"
v

. Carrylng a letter of 1ntroduct1on prOV1ded by the Sch001
“wBoard vrslts were made by the researcher to the varfbus schools

‘1n wh;ch the potent1a1 respondents were located The visits were
' - »
made in the order in wh1ch the forty prospectlve cand1dates were

B

: 1dent1f1ed and appeared on the . short 115t - In each case a meetlng ‘

-~

v was’® first held w1th the school pr1nc1pa1 or %he pr1nc1pa1' N

_epresentat1ve, dur1ng which t1me the purpose and the nature of

7 £3 feSEarch was descr1bed Through the c00perat1on of these o
o d

;’.\h
B

- who appeared on the llst - In most cases meetlngs were arranged

v._.‘f“‘**lmmed1ately betweenﬁthe prospectlve member of the sample group

-~ *n

and the researcﬁbr. Durlng th1s meetrng brlef 1ntroduct1ons t00k

place, the teacher was 1nformed of the purpose for the study, he
. -~
was told how he- had been 1dent1f1ed as: a prospect1¢b cand1date and

]

,he was also g1ven -a approx1mate 1dea of how much of hlS ‘time-

-"A.'"_.

would be requlred F0110w1ng the presentatlon of th1s 1nformat1on, »

°

[ he was, 1nv1ted to ask questlons about matters wh1ch he felt

e e

\.requ1red further explanatlon After all the quest1ons had been
answered a sultable tlme for conductlng the 1nterv1ew was

establlshed : .

P



ac

v

. ’ o / ¢ <
’Eln the1r classroom programs. The names were obta1ned!§) using a
'computerlzed random selected process B T

"_Soc1al_Stud1es at the grade~four, flve, ort51x levels;‘or wére not. "

.
v

‘- . Lo s .
Y . o . } - . -

R

Personal contact was made w1th the flrst th1rtv-Four

people whose names appeared on, the short 11st'before twenty

°1nd1v1duals who met the estab11shed cr1ter1a agreed to part1c1pato

— _ P al IS VOO *_.r [

in the study as representatlves of the Edmonton Publ1c School
- {

System. Of the fourteen who refused or were reJected four T

'clarmed to be too busy to take part and the‘&ema1n1ng ten teachers.

\ere either not teach1ng Soc1al Studles or .were not ava1lable at

¢ . b .
ghe,school that was-indicated on the masterfflst; . :

.“\'\\_ SUREIE Cwl ® o« .

\ S L . N - -
Samsne from the Edmonton Separate School System

. e
. - - Siaw ¢

The hdmonton Separate School System admlnlstratlve staff ’

"{;prOV1ded the names of forty teachers who accordlng to School

Boaro records, were tiachlng Social StudleS«atﬁthe grade four,

-

f1ve or six levels and who- were using- prerlences in Decrslon Waklnb

@ «
3

*Inrtlal contact w1th prospect1ve members of the sample

\
b n S e

g group was arranged It was neceSsary to contact thlrty 51x -

uteachers whose names appeared .on the 11st before twenty partlclpants

E *
were secured to represent the bdmonton Separate School System 1n !

thls study Of the 51xteen persons who were contacted but who

-

_dld not take: part three declared themselves to be much-too busy

o J-K . .
to become 1nvolved 1n ‘this- pro;ect and ‘the remalnlng thlrteen

s

people were elther not teachlng SoC1a1 Studles,.were not teachlng

br

(IR
available at the school which 'was indicated.. =~ 3>
T ’ 7 . : _r";.,_t o CS
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. The Time and Settirfg for. Interviews

" from classroom duty, in order to perm1t them to take pa1t 1h%the

. . . . N
. . - .
¢ . . c L )

'DATA COLLECTION PROCEDURES

¥ ) e by g B ) . '
- T B i A‘L t

g "o
TR - T S . e
A t1me su1ted for the 1nterv1ew'was selected by the R
._1nterV1ewee when the 1n1tia1‘personal contact was madeg' WOst of N
a - %

the 1nterv1ews were conducted durlng the rugular school day Thls

was.made posslble by the fact that teachers gave.up their
o .
preparatlon tlmes and in cases where this was not p0551b13;*'y

& .
pr1nc1pals, through varlous internal arrangements freed hegg
' i

stud& Fourteen 1nterv1ews were conducted-durlng perlods wh1éh o
could not be c1a551f1ed as’ actlve teachlng times. These*sessions
¢Were held prlo: to school openlng, durrng luncK breaks and'atg

a. » " .
the end of the off1c1al school day In twelve~of these cascs- B @

'

the respondents 1nd1cated eﬁfrence for thlS partlcular arrangement
: -

In two cases it was 1mpbssr@'§ arrange for a perlod wh1ch was |

most preferred by thi[lntervxewee' : R - : o

i every instance the 1nterV1ew was’ conducted 1n an area .
v . @
J

'whlch prov1ded prlvacy and comfo;t for an unlnterrupted sessﬁbn

‘:ﬂ S
,1n,the ;espondent's schooL' Although the rooms varled 1n size, "55

2
LY « Tt

'iln thelr decor, and in- the purpose for which they were or1g1na11y

Y. ot >
de51gned they all prov1ded sultable 1nterv1ew settlngs '

- -

L

S a . N
.

Introduction Préceding the Interview . Ce .-‘--_ L
EEEE , o P . . - ’ ‘3} R a
T ) S . . . . s . . . g ;

Lo o : R ' ) R
An 1ntroduct10n lastlng for approx1mate1y ten mlnutes,

ﬂ%?éceded each 1nterV1ew se551on The 1ntent durlng thls 1nterva1 L
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L was to 1nf1uencé thc 1nterV1cwce s ant1C1pastox‘y set-«m' such a "&;° Y

<
‘. ‘ manner° that a favourablc raﬁpért w,ould,.' be e’siabllshed dnd ;hc '
' T ’ B ‘
=
: l.“ " "' H ) » ’ g :\fb_ LY
S w_a. whth were'jxﬁqﬁé%%rect thann;others and“
ool ) ok ’ R =
B 5 'ﬁ‘ve %nﬁgbts %tp Iiow the : ;\ i
; - pe{f-ﬁas*s(ro#c&rtﬁ‘gilhm rathex; than
. ' A BRE LB TR 3 e lwl-s
. suggestmg héw they;thoughtncurnquitﬁf shouldg\mﬁ‘ el

s T _4« .
. er l.data ceo
2 p~. ‘sep"naq};f‘ \‘ Sl g - v e
. iy - 8 2 39
§ .,;;r LY. test (;onf,ldgnc.@‘

3

S In order‘lto establxsh’a ggh leVe‘l of a_ ‘d:nz)‘ 1n o

9 .

/

De‘f1n1t10ns far the tollowmg
5 : e a LRI
' : curmcmum classgxoon_;c‘tu;&‘;' : .-

&
% - . . S ? P A T . - ’ . rl . ’ o :; -u i :;;_‘/ .
S learnlngs spec1 C* ] 11 ¥ o e

startmg POlnt wgeneral obéeenves PR
@) ' ‘: [ "“..’ f" " (9 L
g - : L
pl‘eac t.lve'ﬁpha‘se,i,, : R
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: ‘LRecording nforma’t(.lon N SRS LY 5,"‘,’ LR
L A N T R )
e . ’e . \-1" e : L ) : i N
' i A su\all audlo cassette tape recordcr contauunz, a tdpc
:} 7 d 4 A . 1 '.I . N o
ition, for one hour of recordlng t,1me ,ﬁ as blought
1nto the 1nterv1e‘w area, concealed 1n & bﬁef casg, Lach respondcnt Coae,
- ' x - . ] 4
e L ‘ ' ST ) ¢ N S
ERRETR ' was sadv1,sed of the recorder s presence and was asked for. pernusswn L
e &" O e K " hid 9 R S
o _‘\‘ \"“'fo' tape the ggssion so*-that the 1nterv1ewer nught be freed of . Dy
$i W ©oo s r"'l@ o , A
noté keepmg durmg the live 1nteractmn*b-.Assurance zas g1ven I v Soh
: g P -
o oo \‘ '* \. o o "
that - the tape w_y}d !be erased .ds sbor"i as ,the necessary 1nformauon i« Bt
. 1* v
J \ M e 4)
i had beén ?ranscrlbecf The tape recorder conta ed. aa bur@ 1n§ EiBR
\, ToE nucrophone makmg 1t p0551b1e to,. leave the,mmrt"m' an unobnru51ve N
".,' é ;“ ’ - R » ’ X m? * ° o N 'b ‘ .
e T p051t10n in ordez‘ ‘to record ‘Q\at transpired 1n$each sessmn ‘ . 0
B e ‘ﬂ : . 7 R
AR L’very res‘pondent agreed tetgpernmlt the recordlg to be made and 1n
N S each case no apparent coné’ern ‘was ‘dem e
CEE ‘ - 1 » L :* T ) ST s T
‘ v I ° “' 7 b ) ) q'. e . " Ve . e A : #’ Y
el \'_: préséxce ‘once’ the’ 1nter\r1ewmg commenced L AP @ . A
» L ‘?{ ', ":-‘
‘(1" V

: . v LR '. 1 : S ’ .:‘
the exact order of the es*tabllfshed schedulea As each new questlon e
R ... & - . ,- . - e .'.(, -_,v‘-, - /l". . .
.’, was 0read orally a card conta;nmg an‘exact cbpy of the qtﬁstlon was PR i’t{u
. Y . ‘]"'1- ".. 4 e “

.purposes. , Probmg quest10ns~

. & R}‘- \ ’. L /’v‘ q"bﬂ e
; s the need fhrsh,em became apparent to the mtervmewe }3' §
IR A copy. of Expei“xences m DeC1s1on Mzﬂéxng was made ava11abl 9”" y

(‘;? .
@




» o - . . . T #
e ) v * 1 . ’ * 3 - 71 '
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: ) , . [ 4 R . ) . . e "
. ‘o ’ - ! ’ N ' ) . ’ LN . . 1’ ., .
N A -Dlstr1but10n and Collectlom of Questlonnalres " . . :
* L g L . [ )
. N oo " o o A C e S
ety LT PR
At the concluswn of the 1nter\r1ew coplels of the .
: --’"——-Demographlt Data*'Questmnqalre a:rd"t}re Patterns ef_t‘urr Culum :
i - . o ﬁ o K - )
e e DeVelopment Questlonn‘alre were provlded to e'g,th 1nterv1ewee ‘ . -
v b ‘_;-}y"’h A
. Ora\ dlrectlons were then glven -0 ensure proper complet;\bn of the
T : i
. v“two questlonnanes'.‘ Each respondenmwas prouded w1th the opportumty
- . e [ ° . y ;
Sl to ask questmns for clarlflcatlon purposes Stamped -s‘elf—”‘
[N Cy ' . . )
. dddressed\renvelopes wer% provaded to each re;%ondent and they - BN
. e PR "were invued to ret‘urn thetc‘ 4Iet:ed questlonnalres @s ‘'sqon -as 1t i ; 4
¢ ST W o\gﬂé’ﬁ questlonnalres were gomplete;j ’Q‘-"
A "'a‘ . : L SR '_ . . C . :
o RRPE Ao and returned wn:hm a perl“od qf tkﬁbweek; A . S
LB Q L : .
.v' _J. . . s . b R ’ -‘ Y < -' v o R
G o ' TREATMENTOF - DATA . ¥ K
. v.,' .- ‘ . : . L Al . r v s D r»."._
R InsQect1on and gmp],_e frequency counts we:e used é : :
TR T E k) h e e
e [ el L . {‘ X v K
e hanalyze the g)llected data {Ehr square ies.ts of 1ndepehdence Sy S
A . /.. R / p ) \“ k - . i. o " . P
. . ® R : . ’ . B}
‘ AT T .were conducted and the Yate%' corre&ﬁtwﬂ)r contmuity was P ' "'5
L, N . . ; . . 7 ,
e . ve, ‘e K AR A'\'-';.‘.
N »mcorporated when it was ’z“equlred 1n order to find,v, out what . L ot
o~ _’f”;. ‘ ; = Coaiy T e ST
e e deplographlc factors wereJ 51gn1f1c§nt1y related to. thé pattems of ﬁ
- e Tt . a( \ .« . 3 | S ‘.
e classroc)m currlplum devblopment practlsed by teachers. ' :
,‘;,-4-_7' S . \"4\.' ’ y \' ’ N v._. . ‘; - B . & Y .,
f’» S NONPH} computer prOgra.m avallable at 'e‘he Unlvefsfgy of -Alb@rta S

was used for makmg the necessPry ch1 squalre cal&ulgtlons. RS IR
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Lres,., The presentatlon of data follows =
N . . " .
the ordex; in Whlch 1t was col‘ected bach of the .jtem maku}g up tﬁe !L‘, e
. ‘ . . L. :; ' wl
‘ o Iﬂterv1ew schedulemds stated and a descr1pt1 of the responses o,
. T AT &
:* : N B e "‘q ~
- follows. The data orlgxnatlng from the questlonnalre are repo1t85 hERE
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RN Responses\ to Im&vlew Schedule e T
K ." . ‘V ‘ ] ‘ .") «- A E ‘-:‘ . . . - . " : ”~ . »
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Item 1 'What is your reactlon to the 1dea taﬁt classroom teachers - _
- , s are currlculum developers7 T o R
o YA ._ -y . L ' (“'\5 ERRE : '
| T PN SR
: - ﬁ : I'he maJorlty of respondents reported that they belﬁved .
dssroom teaéheriabo thcurrlculum developers,_and thlrty four pebple _V‘f~'”
1nslsted that it was 1mperat1ve that thls be the case. --‘dg‘ \“ b v
‘- S .3 ¥ . e
. ,' "b . P
., S Four 1nd1V1duals felt that tea;hers were not classroom o L
o R T Y R . ST
currlcuPum developers. They- suggested thao in most cases teachers o
4 . o N . ".T&._{ .
51mply follow provlnc1ally and locally approyed textbooks aﬂd/or course.s.
Lty N s <
o outl1nes and‘ao not glve any coﬁ§1derat10n to what spec1f1c ledr
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WL e e e - e . e

. - : oo o
% LT e
‘ ; o , CHAF’TI:R- -IV W ‘ . e
S T : W e R
‘ . FINDINGS AND DISQQ_§§ION RhLATEU '10 CLASSM CURRIC&UM DhVLLOPMLNI
o . AP ,
N ! ' w' 4 . - J' ' . :o N ’: . o
- . . ‘ ;;‘,‘,\. R

Na |

ThlS ch%?ter repo ts f1nd1ngs from the 1nterv1ew se551ons und
from the completed questlon
- F

nifigs” . e B
e el




’ . . n N . ., ;
- ‘ [ 4 - "‘.' . . v‘ } " . "L"“{' .
) ; , ’ R . - . . o &n
v ' e N e . R A !
e T should or might occur in thelr classrooms ofﬁer than those speclfled
L e by others‘,_ o Lo S P
.o . 'Iable 2 shows the gﬂber and percentage of responses in . reply - __%-_
v E— R - l 4
» . . ) Y . ’ S 3 A
- g to the flrst 1nterv1ew 1tem. S - . 2 ;
AN : . .. .
' ) C . ‘ . . M ’ K : . ¥ : : . ~bl{:
oL ‘ ' L TR A AL
. Item 2 .Are-you a classroom curricilum developer? = = o o
- 'T . U R ‘ e . . R T . ) .‘-l'
L . : {" : ) ﬁ
- Ty e i
P : o Two of the 1nd1V1duals who had preV1ously 1nd1§a§ed that }
R & 4 T+ ‘ )
L teaeherSogenerally aid not. develop classroom currlcula suggestcd that
p # they'con51dered themselveS'to bre exceptlons.
.b.* " " "& 0 \‘ "
. b‘ ’ .
. ».

ranks of adl teachens

The other two respondcnts
hela fast to the1r or1g1na1 stand and d1d not exclude themSelves trdm

Thlrty .eight teachers ahswered “) ”.to<'
D S =Y _
: the quest ' R T
“ﬁh‘ ' ;, the ﬁumber and percentage of responses 1n rcply
.“ , : . ] )\
- to the sernﬂ 1nterV1ew 1tem. a . : 1y : . :
. . - . S L " ~ R
: T L SR AR o ' S
P S ‘,Itemls- Th1nk about a recent experlenCeuan Soc1al Studles and , R - S
S ‘ e 2 descrlbe how you estab11shed your startlng pdrht A TV
. : - o ‘7 o : o T ’ . . “‘.’ - ‘ . J” L O. - ".
B CoEL T e e In every case 1ntery1ewees mentronEH at least one but not’ s -
) B 9§ W _i-a, - “
L _A"more than three elements wh1ch 1nf1uence the1r selectmon of an area of . I’
= concentratlon.; Th&gmost often repeated expréssrbn was "I was perSonally _iﬂn
\ ) L : xﬂ&
1nterested 1n the area" On one occ351on a teacher*had exclalmed o jr';jg-“
‘ . L e
o B : : ‘ SRR SO
i "Isn'& that awful'" gﬁter suggestlng that the startxng p01nt was' Lo
i o AR S
SR seIected on the ba51s of personal 1nterest and the avallabllzty,pt Ll
H K g >,
, ‘ ? :
R T resources.' Problng led the teacher to exp1a1n that sbe had alwa)s
% e e L
' ‘ ﬁPeen taught that the student must ggme flrst 1n curr1eulum matters and 'Jv.‘ffr
i"' . that it was a’ blt surprlslng to become aware of the fact that her ;_ﬁ'_f%iy
S .vﬂffu practlce dud not conform with thig I)ne of reaéonlng.a' o]
o S "‘.'_ . .‘ o - . - “‘“’. N -t . 'b_
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- a | e, ','% ;J“ S - S 4‘ _ ‘
. ('. ‘ The perSOnal background and values‘ of the teacher m 4 '
iT. lj\;';con51aered~to~be most 1n¥luent1a1 (32 1%) in selectlng a st;rtrng poxnt : fﬁ
i) . for currlculum develoomen:t: %heune;t;mns\‘often mentloned elemcnts Eaa Y
: ‘.'are the ava11ab111ty Qf resources f196), the prov1nc1§T\gu1de\L£7 90), d@l ;
;— "and tne student's needs and 1nterests (16 7%) . The dlfference in o h

ﬂ_frequency among these 1s-so negl1g1b1e that they may be consrdered of

_equal 1mpbrtance Current 1ssues at a local nat}onal or 1nternat1onal

"‘leveh represent 9. 5° of all 1nf1uenc1ng elements mentloned hThe .h.jﬁ' ) _f

foiloW1ng three elements the need to follow ‘a Eoglcal Sequence 12. 4% ,“

0;.~~the 1nfluence of school admlnlstrators (1 20) d the 1nf1uence of ' . :f

oﬂher teachers (F 20) are relatlvely mlnor 1nf1uences v fi?'~5> ,
g-h'.f Table 4 shows the number and percentage of responses in .reply

S oo Item 3

: g' Item,4 To what extent do~you feel free to’ make- dec151qns about the .
: Egernlngs " for: puplls_ Whur clas-s_room‘7 PO : B
g . .,*' b ' ’ . "- : K Log¥e ) | . - . v " . ° ’;"
&7, 7 nenet A
o e The egre of contemplatlon 1equ1red by subJects befbr . 7%& -
S . » . \‘,, ( ' . ’ '.‘
"replylng to thls 1tep was md!ﬁ?shorter than the time aken to respond .
L to 1tems 1 and 2 The p051t1ve responses were qulte'e atic, ' .
3 B2 :
anglng from expre551ons,such as "qu1te free" to "compl tely free"
Lot T * The one negatlve respo%se was&rather mdld and reflected more’ uncertalnty E
s . ¢ . . v * ,/\‘\a.b
g . - ) S . ?‘
e 'thanggskonv1ct1on that. teaphers lack freedom to make dec151ons Ut .
L o S L sa T _ S ) e
learnlngs fbr tnelr puplls. 'w.-< s e ; T S T
S R ?f i Table S shows the number and. percentage of responses in reply
e L »
Nt to the fogrg? 1ntervxew 1tem SERLE e e
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1oy

o

() other teach(:§3x4ﬂﬂ /thool pr1nc1pals (3

l'order could 1ﬁ£luence the. spec1f1c 1earn1ngs

A hn1ch mlght 1nf1uence the spec1f1c soclal studles learn1ngs the)

e S ’}s‘ :

’

" Items S to' 16 inclusive ‘Tnese items were de51gned to help 1dcnt1£)

’ T ° - .+ the elements which most influence classroom
... curriculum development following the
o ”i'“f';’eStabl1Shment“of a- startnrg pomt“'"'“

: : T . a"‘f-

It was unanlmously agrced by the: 1nterv1ewees that tne

‘followlng elements listed in rank’ order, 1nfluenced the spec1f1c
) ’ e
. learnlngs that occurred in the classroom (l) the.student's needs

L
.

:and.interests; £2) the teacher s'Fersonal background and values

Although the pf;tlcrpad séagreeddihat‘the;fol b@ing~e

(4) parent@,,end (5) -frlends and relatlves

S (3) fne ava11ab111ty of resources (4) the,prov1nc1al gulde-‘andf :
. w, e . :
\u(S) +.the- 1ntern§1 school orgaﬁizatlon Through a- process of o

_ . ¥ e R}
1ntrospectlon tne respondents were able t ns which

~-?«"%-1
1nf!uenc1ng the spec1f1c learnlngs of- thelr puplls, yhey 1nd1ca!e¢ .
L. u-- ,‘ ..
tnat tHls could change at any tlme because of . c1rcumstances o e

Ly

When the responﬁents were 1nv1ted t6 1dent1fy other elements

select ;or ‘the. pup,lls in thelr classroobflfteen 1nd1v1duals 40'

"
‘l

’ referred to tiie 1nf1uence~of medta ten pEople c0mmented gn comu.hlt)

e e awt

factors and onE/reSpondenf descr1bed the 1nf1uence~pf prof3551onal

B Al g
. ~ )
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. ranklng

.

"Iiterature. Slnce fewer than half of the 1nterv1ewees mentloned an\

TR f

one of these elements 1t was deC1ded ‘to exclqge twem

| orderlng of elements whlch appear in Table 6.
-~ F"i Welghtlngs were calculatedxby 8551gn1n
first ranked 1tem, a value of nine to'a second

'_uhtll a tenth ranked 1tem;was a551gned a value of one

oﬁ tnese welgntlngs student needs and 1nterests were ranked as. ggjng,-
ERE, .28

la o pr1me 1mportance rece1v1ng a total‘welght"' of 334 out of‘a

'ﬂwelght1ngs of 3&5 and 298 Twel

N group, placed these elements in’

i

- 312 ’by f1fteen respondents or 37 5% of the sample

>

i o Internal school organlzat1on other teachers
R , v

ciassroom teacnir, were ranked flftn s1xth

respectively with. welgntlngs of 202 190

« .. .. - L

The f1na1 twp elements, parents as well as ﬁrlends-and

.a.’ - "

»

Twenty one 1nterv1ewees, or

st pO?lthﬂ 1n the1r 1nd1v1duai

Resources were ranked 1n tnlrd p051t10n W1th a welghtlng of.

;and other school.admlnlstrators each a 11ttle more rcmd”

]
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. partlclpants,granked frlends and relatlves in last position. " None

of the respondents ranked e1ther of these’ two*elements in first or

- .
+ . L]
.

second p051tton.' -'ﬁ S u‘ . o '
RN S ‘Item 17- {What-t;lls you that"things are going WelllinV}our'claSSroom?

L} .| : '
- . ‘The intérvieweés elther spontaneously or through problng . !

-

——4-——wr-—~—descr}bed—a number of— slgns-that~they—looked ~for—in- erder:to—establLSh—n—w——7

-

whether thlngs were going well in thelr classrooms Responses such

R é . |’ . . :\ )
- as. the follow1ng were common: . : / ' . -
A AN o . .

o : " When pup1ls are: happy and contented I knov that
o L - th1ngs are‘gorng well . , -

'K;‘~_, . y C ' 1 look to see how busy'the pupils are.
dvﬁé. o I'can tell by the amount of interest that the
o e students are showing.

Vi R : L '. 9

?

Rt ‘ I know that thlngs are go1ng ‘'well when pupils
N know how to do their work.

O "I look to see how the puplls are part1c1pat1ng

L , I can tell by the way they do on tests i ' .‘ *
3 t "’ . . < . . -
B The p110t study demonstrated that 1t was p0551ble to fit each

_— s1gn mentxoned by a respondent 1nto one of the follow1ng four categorles
mot1v1at10n, 1nvolvement achlevement -and appllcatlon Motivation T

:represents the level of tnterest enthu51asm and contentment demonstrated

‘ by tne students Involvement 1s concerned with the nature\and degree.\\
) » Q, & -r’___________s_
of phys1cal and mental actrv1ty demonstrated by. the people 1n the

classroomgsettlng. Achlevement 1nc1uded the level of comprehen51on

-and retention of learnings. App11cat10n represented the ab111ty 'to,
oo .
< use learnlngs in Jew but related situations and the ablilty to

_reoognlze new but related problems During the main study, when

-y



~ L

respondents were asked to place their 1nd1v1dual cr1teria into the J

four’ categories they experienced no d1ff1¢ulty with the task. « The

. categories seemed to cqver all aspects of the teacher s- evaluataon of

how well thlngs were going ' : s .

When the respondents were asked to. rank order the four " .-

categor1es of mot1vat1on, 1nvolvement ach1evement, and appllcat1on N

~

: rn—terms—ofdfhelr importance in he1p1ng them'to ‘know ‘whether th1ngs R

' ,were gozng well 1n the classroom, twenty-two niémbers or SS ‘of the

group ranked motivation ‘in flrst p051t10n, 16 people or 40% of the

>

: respondents ranked 1nv91vement in first p051t10n one' person or 2 5%
| A

of the part1c1pants ranked achlevement in first place; and one °
1nd1v1dua1 or 2.5% of the group ranked applxcatzon in f1rst place

On the basis of total welghtlngs calculated\gy a551gn1ng a Y
‘ L

e Value of 4 to a f1rst ranked criterion and ko on down mot19a31on

\

1nvolvement w1th ‘a we1ght1ng of 131, Ach1evement and application M

R ranked th1rd and - fourth. with we1ght1ngs of seventy-nlne and sixty.-

A

feur respectlvely . S S
- “‘. . S - .
.'\

Talle 7 shows that motlvatlon -and the degree and nature of
1nvolvement are of prlme conce to the\\\bjects in this Study for

_ the purpose of knowlng whether thlngs are go1ng well  in, the classroom
___;_____‘1<wh11e the mastery of cbncept or achlevement and the apgﬁ;cat1on of

o concepts are of secohdary concern. } -

]

. : I D o ' ) . L .
e f . Item 18.‘ Is‘it'poss1ble to plan d good learnlng exper1ence w1thout
c s » _first 1dent1fy1ng spec1f1cally what is to ‘be accompllshed7
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P Gritérion ' Frequency of Rank-Ordered Criteria - Total* .
: x : —1 z 3 4 -Weightings
~\~ . Motivation Yo - 12 2 ' 4 132
\‘, " Degree #hd Nature o . ot o . o
Lo of Involvement 16 . 20, 3., 1 131
. Achievement i S " " e
A (Mastery of * -~ o ‘ e _
congepts) ® 1 3 24. ' 12. 79 ’
“Application of. SR ) : - - ~
.. Concepts . 1. .5 o 23 64 .
- R .. . ) ‘ “ " . ) - .~ \\
. < Lo ; : . . R
. Qo - v . :
* ‘*Weightings were calculated by assigning a value of 4 to a first
.» ranked criterion and so on, s, .
R ” . . | &
f
. _ o N
. . 4 ® ) '
) s l . ‘ ‘ e
. \’ Y . R { ‘ ]
. . ' ," L -~
- v & .
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.;- _As {ﬁ( 8 mdicates, 34 resﬁondents were pontWe and quite
« recept:.ve to 1s possib111ty while 6 were negative and strongly
'opposed-. 2 o . . um ' ' o " .
o ey ' . 'fi’//'l"' . a SR
» l ; » ‘\v‘, ~ - .
| .. Iltem 19 Are the.j‘ times whpff you'do not know spec1fica11y what you
‘- . wish thégupils to accomplish before you begin to plan a
~ ‘_ method o nstruction or begin' to 1_nteract’ w1th yoqr pupus?

\ . . . ’,

i uduals_re.pogted—thet—thea%

';\ oo the 1nstruct10nal prochur*

L 3
R &)cedure was followed,

3; y wzsh pupxls to accompixsh before’ pl.anmng

.‘A

ek * know specificlalllgiwt-

mmencmg to mteract. mth the students

while the greater .maqority c sed of 34 respondents reported that

.

they do not ‘always have th’J.s kawledge. ' L. R A

\ R . .
» . . “an . o v,
v N * . S - . . A

Item 20 Have the learning. expex‘iences. been generglly: successful o

. ‘when you have not. known specifically what you wished the - .

SR .:puprls tofazéomphsh’befbre you started .to plan a method '
- -of instrugfion or étarted to ;nteract ‘with ,your pupxls?

-
N 4

\ Table 10 1ﬂustrates that 33 respondents perce1ved the >
leagnmg experiences under these cond1t10ns to have been successful

<« ]

The quesaon was not apphcable to. the six - 1nd1v1duals ‘who had

answered in the negatnﬁg to questmn 19, and only one person suggest;ed-"f__,

\) -
that the learnmg exp;nences were not generally successful when . t}us

) = \\/- * :
. \ <
, Item 21 ls it possible to" prov1de ‘the puplls w1th a gooo learmng

| ) N xperience withéut planning in spec1f1c ‘detail what ‘you wish -°
\ he pupils to acpomphsh and specifically how you will
: rform the 1nstructlona1 task? -

Ve

. ) * H to
B . Table 11 shows that 34 or - 85% of the"espoﬁdents were pos1t1ve

'1n their response to thlS quest1on The 6 people who res_ponded

.o . (s
v ¢ i .
. A o - N . L . Al N
. . . \& N t . N :
. A .
. T - coL LU RO - . .
. B
. .
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IS IT POSSIBLE TO P

! . TABLE ) 8.,* . . . | . . ‘ . . w’ )
LI . , ' s ©e f.r ' . .
LAN A GOOD LEARNING EXPERLENCE WITHOUT 'FIRS ‘

, - 1DENJFYANG~SPECIFICALLY WHAT IS TO BE ACCOMPLISHED?

A

-

K
A .-' :
: . . )
) ! . T
. R .. .
Ny

. hCH .".24 l)}‘

o . » -

. ~ ‘ . o ] _ Yo

w —— — — )
. . N .

. ' Response
» . .

- .- . . .. Py
Frequeacy ' Percentage of . v
. . . . + Total Response - !
-— - L, . l
- ‘ \ N I3 . . N . Y
—— - A
- 8 i . . d
Yes : - .y ’ © 85% .
N . . R ’ ' 4
. R ‘ I .
No s : \ 6 / 1&% ] 1
I . . . ’ . - ‘ ' . - _ —_—
L ‘ .Jotal , 40 ) . 100% .
- ; . o . A “
A ; N .
[4) o N A ; ___..... e _A: .y
] ° ! Y R
\' =
\ . )
N ]
J. v —
‘l 1
. \ o
N . 2 -
. .
- . ' & . \\- S W
w . *
= . Y .
1 N : )
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h . . ’
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\,\YOU W

ERE ‘TIMES WHEN You DO_NOT, KNOW SPEC]
Ish THE PupILS ‘10 ACCOMPLISH  BEFORj} YOX
TO PLAN A METHOD' OF .INSTRUCTTON ..

"~ OR BEGIN TO INTERAGT' WITH THE puPIfffy &
- . . R . ) . X . ) .

\».

o -

o, 84
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o kA Ty
. * . ;’?e,qubncy_ S AR

Pefcentage of

Y . .
Total Response
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\\ C ) s ‘ ‘ ) ‘
. -~ ‘«\ . , ' S -
\‘y‘ ‘ N -
Yes . ™, 6 ' 15%\,/
¢ . ’ A e .
' . . . )
 No. o 34 s _ % - 85% e |
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¢ g T QAVE NOT KNOWN SPECIFICALLY WHAT YOQU WISHED TH

R I
. T ¥3 R Ry /AN f Y %
‘ ‘“"":fg'. ;3 .: v ) YOUR PUPIIS? . . \ ; / Do

. E v ' N - a0 T T I ".'V7""

TABLE 10

'HAVE .THE LEARNING EXPERIENCES BEEN GENERALLY SUCCg?{F #
g N

s Ao
| 'AC(DMPLISH BEFORE YOU STARJED TO PLAN A" 'lHO_D OF 4

A INS’!‘RUCI‘ION QR STARTED TO INTERACT WITH

Respomse™™y ¢« .- o .

3

’ : . Frequency =~ s Perce;} :
- - L . Ce Tota}: Res;&h ,
[ R ' ' ° Lt ___‘ 2\ ' P

<, . : ‘ ' :

Yes o, 3 . S o az 5%

[

o ‘ : o 1 U - ._;f-";' 2*'5% f@ ¢
v AJ - . : ) ‘ .\‘(" . - . ‘./ -“" ‘ ﬂ . |
. Not Appncable _— .6 : 15).0%

[ “
. [} . } .
-

Jotal - .. 40 h .+ 100,0%
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LA ';’ X A ’ * oy
S TABLE 11 v Rt ©
IS'IT POSSIBLE TO PROVIDE PUPTLS WITH A GOOD LEARNING EXPERIENCE L
oL ¢ WITHOUT PLANNING IN SPECIFIC DETAIL WHAT YOU WISH TO . b
C "~ ACCOMPLISH AND HOW YOU WILL- PERFORM THE oF
- : INSTRUCTIONAL TASK? -
¥ . ¥ > | ‘ ; ' . ‘*‘- . . .
Response - © = R 'Frequénéy - : Pé;‘céntage'of<
. . , # . S ;vi,.Total Response
- . 7 N .. N 4 ) . . ’ A‘\ .
' Yes . - - - - 34 85%
e r v ' ¢ : . 4 "
' No. TR ' 6 , ) " 45%
‘ Yo7 T Tetal T . a0 " 1004
. . .‘\ » .. . - Y ) . . .
\\‘ i v
. :w. B I -
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. e o \ ¥
> nqgat1vely were the same 1nd1v1duals who ‘also’ responded negativelv 1 .‘L
to item 18. .
B ‘ . v L s

"Item 22 ' Are there times when you do not plan in specific deta1l what
“%ou wish.to accomplish gnd how you will conduct the:s

_“’\instructional task befo? you begin the imteractive phase K

«  of a'learn1ng ‘experience? ’

> Loy e

. . .

. vjeﬂ

Table 12 ind;cates that 8 interv1ewees responded DOSItlvelv

to 1tem 22 F1Ve of these people ansuered 1tem 21 in a negative

)» 7 fash1on suggesting that it 1s impossible to have successful lcarnlng

'

q;perlences unless’ spec;fic 1earn1ngs and procedures are established
béfore- 1nstruct1on begins.- Three respondents nep11ed pos1t1vely to
item 21 but despite “this fact personally preferred to plan 1ﬁ§greater

detail before commenclng w1th 1nstruction Th1rty two 1nterV1ewees o

* . answered negat#vely to" item 22, suggest1ng that they did not always

plan in, spec{fic detail the learnings whlch would occur”nd the -~

- pzocedures wh1ch would be followed Th1rty members of th1s group
answered item 21»posxt1ve1y agree1ng that it was poss1b1e to have
successful lecrn1ng experiences without th1s spec1flo type of p1ann1ng

wh11e 2 members of the group felt that it was simply 1mpossib1e

Item 23 Have‘the-rearning experiences been generally suecessful when

- procedures ?pa{d be followed? - o o
. ‘. ‘ - . - -. " » \ ¢
° ' ' Table 13 demonstrates that 30 respondents felt generally that-
they had successful 1earn1ng exper1ences when they d1d not establzsh

what .*pec1f1c learnangs would Be stressed and what specific procedures

The responses

would be followed before commenc1n




* . . ; \
. ARE THERE TIMES WHEN YOU DO NOT PLAN IN SPECIFIC
DETAIL WHAT LEARNING WILL RESULT AND WHAT PROCEDURES
"/ . WILL BE-FOLLOWED BEFORE COMMENCING WITH ' -
/ . THE INSTRUCTTONAL PHASE? : :
* l- . L4 1/ . : - : = . s ‘
C’.‘ Response, - _ ' : Frequency - ¥ Percentage of
' : . ~ Total Response
. o ) N .
ves ( SR V8 v 20%
o No o ‘ 32 - . " 80%
| . ) A\ : . . . .
- ' y Total. ‘ a0 <\ ) - 100%.
- . ) ) S \ - )
L]
. L)
) .
\' . . ) Q '
n - - (L
v \ i ° P
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' : : TABLE 13
¢ -
HAVE THE LEARNING EXPERIENCES. BEEN LLY SUCCESSFUL WHEN
YOU HAVE NOT KNOWN WHAT SPECIFIC L INGS YOU WERE @0ING TO
STRESS AND WHAT SPECIFIC PROCEDURE YOU WOULD ‘FOLLOW BEFO;E
(‘QMAENEING_INST UCLLON"
Response - | | ' Fregquency ' Percentage of‘
IR ' ' : - Total Response’
. - . - . - D - ’
vyes 30 - . 75% :
No “ o . . o2 5%
. . s . . \
. \vot; Applicable ' 8 20%
.- ‘ . . . > ) ‘
Total™ © ., 40 . . . © 7 100%
~ :
[ ‘,
®
g &
3
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of ezght 1nterv1ewees were recognlzed as not appl1cab1e to item 23

since they had replied td 1ten 22 in the affirmatlve Two persons‘who~
« had responded to item 22 by suggest1ng ‘that they'dxd not always 1dent1fy

specific 1earn1ngs and - spec1f1c procedures before commenc1ng with

1nstruct1on, 1ndrcated through the1r answer to'item 23 that on thése

+-

occa51ons they d1d not experience sdccessful learnlng situations.
. . .

‘

.

Item24 Why did you commence instruction without estab11sh1ng in |
' advance the specific learnings which would be Stressed and r
. . the specific procedures which ‘would be followad’

#
™

+ Nith the exception of eighf'people, who, establish 1n advance'
spec1f1c 1earn1ngs and SpeC1f1C procedures before commencrng with

1nstruct10n, each of 32 respondents mentloned one or: two.reasons for
o

not fOIIOW1ng th1s format s

Seven of the sixteen participants indicatéd that their only

reason for not 1dent1fy1ng spec1fic 1earn1ngs and procedures before e

commenC1ng W1th 1nstruc¥1on was due to the fact that they either.’

o

lacked time orlwere not abi} to make good use of it when it wasl

* available, 'The other nine ‘individuals" stated p051t1ve reasons for .

praq‘§51ng this procedure and sugge%ted that time only prayed a role V-

on’ occasion. Two of these‘teachers 1nd1cated that they were also r’
influenced by the fact that. they wished to operate a democrat1c

rather than an autocrat1c type of classroom and for this reason tried
to prov1ae students with' an opportun1ty to make deC1sxons about the1r
:-iearn1ngs. They felt ‘that often these dec1s1ons could not be. made until
‘the members of the class had started to interact Wlth one q.pther |
Four’ people from this group- suggested that they were influenced by

personal curiosity and by th desrre for spontaneity in classroom
. - -~ . . - .

' Y A& ’ . . ' .
,‘D, . - .



experled%es. Three 1nd1v1duals were influi:ced in thelr behavior by

.past experience wh1ch demonstrated that this approach vas not suxfed
-
to their needs _ : - / o A ‘

T*aTwelt/)xnterv1ewees suggested that they followed thls procedure
*

because they Wanted their pupils to take part in dec1d1ng,what thtngs

, S uould_beplearned~and_W1shed—to—avord—the~development‘Uf“‘téﬁEﬁér

jr;red program. Two" of these 1nd1v1duals also mentioned that t1me was

an 1nf1uenc1ng factor in the1r case, wh11e one member of th1s group
said that his personal cur1osxty about what mlght happen and nIS\\ o ;}'
: desire for spontad.'ty also led h}m to opérate in this manner

N1ne resp&hdents 1nd1cated that personal curlos1ty about

. [

what wouli happg‘ and'the des:Lre ¥or an elemen& of surpr:.se thrOugh
‘a .
: spontanelty,\\\txvated them to follow this procedure Four of these

people were also. influenced by the time factor, ohe of the group

_ members was 1nf1uenced by the fact that he wished to avoid .a. teacher

. ~

centered program, and one of, these persons had learned through past
experience that th1s part1cu1ar format d1d not werk for him.

51x interviewees stressed that they had- learned tHrough. past

. experierice that this type of prannlng did not work for them Three
‘ members of thxs<group were also 1nf1uenced'by the time factor and one

person was. motlvated by cur1051ty and a de51re for an element of
4 . [ ’
.surprlse hrough spontanelty . L 2

-

. ‘o esponses from elght part1c1pants’fe11 1nto the not appllcablepv
category'because they habxtually 1dent1fy spec1f1c leamings and .
procedures before commenclng w1th 1nrtruct1on

Tahle 14 shows the number and percentage of the responses-\g_— .

item 24, o : 0 - o ' o SR T
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SR ' ' TABLE- 14
R L s *\\
3 " ta .
) °. THE REASON WHY TEACHERS _'MMENCE INSTRUCTION WI1HOUT&£STABL15H1NC -
= .. ) GS AND SPECIFIC PROCEDURES
. . " ) N (‘,‘ : ) . .
’ ;"Response,{; S . . Frequency -, Percentage of .
S L " *Total Response
. 1. Time for teacher- ‘planning 16 . 37%
# " Is in short supply and:is . .
' not. used wisely U [
Zf' ro allow for pupil 12 28% L ’ ;;
' partlcgpatzon gnd to g . ‘ oo
- - prevent the deVelopment B '
- . of a teacher centered e * —— : ‘Ttaf/’,
. program. - - .M ' |
2 * J : Ce ‘-.
3. Teacher cur1051ty and the: - . 9 "21%
- desire for spontaqeny... - S
'4."Teacher s -lack of success,:' . 6 145%
. . when advance: identification, - : .
: of specific learnlngs was
Qa; used. :
) YW “otak - 43 100%
: *Total N.is greater than fprty because some respondents gave more
S than, one reason. . P
T—
/ - I YN
N s .




Item 25 Have you ever planned a learning experlence in spec1f1c
' © detail and then failed to follow 1t? .

Table 15 indxcates that 38 respondpnts had' this experlence

and two 1nd1v1duals have- always executed the1r spec1f1c plans

Item'26' Why did you dev1ate -from the Spec1fic plan wh1ch you had
’ develared’ ' = v

@ . ’

Table 16 shows that there were four main reasons why teachers.'

dev1ated from the1r specific plans student reactlon lack of
: resources the time factor; and poor plannlng Th1rty~two respondents

did not follow thelr plans because of varlous student react1ons

ranglngﬁfrom complete dlslnterest 1n'what.had been planned to the
lsudden reCOgn1t1on of a need that had to be satlsfled . The lack of .
- resources 1nfluenced 4 1nd1v1duals to mod1fy the1r establlshed plans,

One persoh*&as 1nf1uenced to change his plans because of a lack of

W -
-

time to execute them as they were planned Poor planning was the
. +

reason glven by one 1nterv1ewee fbr not fbllow1ng an establ1shed plan
Because two part1c1pants had responded in a negatlve manner to.

questlon 25 the1r answers to quest1on 26 were c1a551f1ed as not appdlcable

»

Item 27 Were the 1earn1ng experlences successful when you dev1ated f"
~ from your spec1f1c plan? .

- Table 17 demonstrates that 30 respondents felt that- their
dev1at1on from. the spec1f1c plan led to a successful learnlng experaence
.6 people were not certaln because there were times when the dev1at1on

had led to an 1mprOVed learnlng exper1ence and other t1mes when it

*did not do so; 2 1nd1v1duals felt that the learning experience was not, -

~
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| TABLE 15 o
‘HAVE YOU EVER PLANNED A LEARNING EXPERIENCE IN SPECIFIC
DETAIL AND THEN FAILED TO FOLLOW IT? ‘
’ N 3 . .
: o e : < : -

“Response . . Frequency . : Percentage of

o : . Total Response

Yes S - 38 . . 95%
No o ° 2 o s

Total - , ~ 40 L .t 100%




TABLE 16 -

WHY DID-YOU DEVIATE FROM THE SPECIFIC PLAN WHICH YOUo

HAD DEVELOPED’ o

——

Response ' -

——a

Frequency -

o

Percentage of
" Total Response . .

Y

I

Type of student |
reaction = - |
h ]

Lack of resource

T1me to execute plan

‘Faulty planning

Not applicaele

;. Total

w

100,

/ 4
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»  TABLE 17 >
‘\' . > . "
‘\\ . i s .' 12 .
WERE THE LEARNING EXPERIENCES SUGCESSEUL WHEN YOU DEVIATED,
o - - FROM YOUR: SPECIFIC PLAN?
Response ,;Frequency Percen¥ge of ﬁW .
' : - Total Response®
. Yes

yés and.No

No

~ Not applicable

v

L 30

75+Q%
715.0%‘
5.0%
5.0%

100.0%
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improved; and in two cases the answer was classed as not. applicable .

A

e ; ' : s S : .
because the respondents had answered negatively to item 25, >

~ . [}

Item 28 Are there times when. you should follow your'specific plans
% Just as they had been established? - . . e ,

'
.

1 . . . P
. v e

Th1rty two rqspondents agrqed that there are t1mes whcn tht'

.

'teacner should follow Spec1f1c plans Just as they ‘had been estabIJshed

whlle elght 1nterV1ewees suggested ‘that there was no time when this

hd

-

should be practlséd

Item 29  Why haveryou fbllowed your specific plans exactly as they'
= . had been struck? ) A !

Thlrty respondents de5cr1bed var1ous c1rcumstances undet uhlcn‘

°

they have followed the1r spec1f1c plans just as they had been estab11shed

a
Elgnt 1nterv1ewees d1d not contrlbute 1nformat16n to thlS questlon

because they had responded negatlvely to 1tem 28 and for thls reason

N

tne1r responses had to be c1a551f1ed as not appllcable

v

< /'
Table 18 shows that 1nd1v1duals, on 17 occa51ons mentloned

‘

that they had followed thelr spec1f1c plans Just as they were ,;

structured because the spec1f1c learnlngs were important as

- PR

'prerequlsltes to further Iearnlng On f1ve occaslqns 1t was Suggested \‘
\

‘tnat tne spec1f1c plans were followed when the learnlng exper1ence

was’ proceedlng as expeeted It was. mentloned three times that t
hdev1at10ns were not made because the teachers were conv1nced that thelr g
plans were the best and could not be 1mproved _another three respondents
. 'did not modi fy thlngs because they had spent a great deal of time

develop1ng the plans and therefore'wanted to execute them regardless

.



o . TABLE ] A IR
. | « . AB E18 L _

)

- WHY HAVE YOU FOLLOWED YOUR SPECIFIC PLANS EXACTLY AS
< 'THE§ HAD BEG STRUCK? — T

Avoids_the waste of ' 4 ) T 'ff 10

scarce time and permits . ' P PRRTE e
. completion of the . T N A . ;‘4) - et
course L i Co e . . . L p
_ . . e, . S ;
. . . . . a': .
Give pupi;s,a sense ST | e, ;_;3% SR
_of security, . . _ T - c . e .
. - : ' ] . . .
‘Provides the teacher. | _ B S 2% ®
with a feeling of . L e
security, . o oD S :

. . . . - .- v
Not applicable_f . o o 8 o ;g% o

Total - -42% 100% - -

*Total N is greater than forty because two respondents gave more than_
one reason - e :

e
. A
B .
L - o
. - c,)
.' —

. &
r—?'
. * - “~_" . ‘ ’
*  Response : - Percentage of ‘
e - Total :Response.
: . . ’ : [ ".Q_ L . )
~ Specific learnlngs were deemed <17 N 41% .
".-to be prerequisites to further - R T
learnings." : o . . N ~ -
Yy <, o .
The learning experlence L 5 7 0 - 12%
was progre551ng as M Co R S
expected, e ' : : ‘
. _r . N , / A ) .
Was convinced that the - . ‘ 3 T & R
established plan was . ' oo .
the best possible. e L . S
. - . . . . P ! ' )
"~ Teacher commitment to plan, ' . 3 S, 1%
: - , , gy
i o .
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of the consequences.“ A de 1re to make th best ossible use ‘of '
# g, P

i,

scarce” tlme_and_a_ﬁgellng_that:g_ceqﬁaan—aneaAhad—to~be—eovefed—was

¥ ‘. . At«," ; ¥
mentloned four t1mes as a ﬁ@dSOn gpr adher1ng to an establ1shed

A - Q
course, It was: mentloned once that pup s were prov1ded thh .2 sense’
_—o - ‘

_of security and it’was 5150 suggested once tnat by follow1ng an.

u "t- kS ';h " 1

»establlshed plan 1t gave tqf teacher a secure feellng

lItem 30 Were. the learnlng,experlences successful when you followed
, your plans exactly'&s they had’ been strucl~'.‘7

Wy

Table 19 indlcateﬁ that~twenty three respondents feponfed that
o ’ .
theé. learnlng experlences‘were successful when theyéfollowed thelr
. /“~ .

.

_spec1f1c plans in detall éfven 1nterv1ewees were-not certaln " for at -

tlmes the expergences we%e suecessful and at other times they were

gnot ¢two pargnc1pantg ?uggeg;ed that the1r experlences were not

successful and ef&ht teachers had thelr responses cla551f1ed as not
4 :

,v ’ . .
gppllcable becJ%se they answered itém—28 in a. negatlve manner o 1.

| R

. . .
i EE

Itern.'31 Select 4 startlng po1nt whi

.
a

you have used ffgn '

. s Enperlences in Decision Makilg and describe the . _.' \T":’
¢ i currlculum plan wh1ch you devkloped L o RN
e 9 :

_e.[. Tabhe 20 demonstrates that all- respondents<as1ng Experbgﬂ

1n Dét1s1on Maklng as a startlng pélnt have developed classroom _f.

currlcula : Seventeen of the respondents 1dent1f1ed spec1f1c X e Chiug\f

2

, oo
L obJectlves durlng and follow1ng :n:Lractlon, wh11e e1ghteen of them

. S

. and f1ve 1nterv1ewees 1dent1f1ed spec1§?c learnlngs pr1or to 1nteract10n

~

,only ‘ Only 12, 5% of the samp1e>1nd1cated that they followed the
-
tradltlenal llnear currlculum development model ' -

_1dent1f1ed spec1f1c learnlngs before, durlng and follow1ng 1nteract10n— ;\,3
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'WERE THE LEARNING EXPERIENCES “SUCCESSFUL WHEN YOU FOLLOWLD ,
YOUR PLANS EXACTLY AS THEY HAD BEEN. STRUCK? .
. " Response . " - Frequency - Percentage of
. . e " oo ' R Total Response
T o S
e—— " Yes - 23, 57.5%
Lh}gg,rt ain 7 17.5%
Not applicable 8 - 20,0% -
' ) : ' . . . v‘ T ~
*  Total - . - 40 100.0%
A U
- Ta
-
‘.," . .
4 -‘..
\




. : H . , l()s. .,-_‘
) e

s \ = \ _
. . R
.‘ &« R -
_ , T | -
Y &.'
/ e \ .
- , '
‘ L 4
. o ) =
v TABEE 20
. POINTS AT WHICH SPECIF!IC_‘LEARNINGS WERE IDENTIFIED DURING . » o
A " THE DEVELOPMENT OF CLASSROOM ‘CURRICULUM L / v
‘ . _ /.
‘Identification Points of i . - Frequency - Percentage of
Specific Learnings \ - Total Response
. ’ oy .
Before conmencing with 5 . 12.5% SN
interaction ’
During and following 17 42.5% &
interaction ' . i
Before, during, and 18 45.0% ’
following interaction . : LT : d
. Total 40 '100.0%
e ' )
. ¥ ..
- ’ . -‘ ‘ ./
. ‘ R § » R
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DISLUSSION RhGARDING T RhSPONShb TO THE ITEMS

o INmw xNT;Rtvuw SCUEDULE _— e

i .

' . N »
.

‘Discussion Related. to Items One, Two and Four.

<

“a, - The maJorlty of respondents expressed the op1n10n that it was .
imperatiye for teachers to be classroom curr1cu1um developers. They

}commented that 1t was unfortunate that some’ teachers d1d not undertake - .

. th1s professmnal respon51b111ty Asione teacher suggested "It is

-

1mp0551b1e to cater t% the needs of our, puplls unleSS we develop

curricula’ wh1ch takes them 1nto cons1derat1on" The interviewees
.4 : ‘J )
con51dered teach1ng to be composéd of curr1cu1um as well as 1nstructlona1

development and therefore effectlve teachlng was: considered to be

d1rect1y related to the development of classroom ‘curricula suited to

all of ‘the part1c1pants in the teach1ng-1earn1ng enV1ronment

N1nety~f1ve percent of the teachers perce1ved themselves as

-

T deve10pers of classroom currlculum A11 but one of the respondents

'agreed that a number of constralnts operated to establlsh a franework
“':Tw1th1n whlch their deC1S1ons had4to be made. Tbey agreed- with Lindsey' s
4(1962) v1ew that the framework was. suff1c1ent1y broad to’ perm1t them
z";to functlon as currlculum deuelopers. The one respondent who d1sagreed
.'w1th the maJorlty seemed to support the view whlch Wayland  (1962)
expressed, that teachers are nothlng:more than furictionaries in a

'

buréaucratic system.

-
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Discussion Related to Items Three and Five to Sixteen Inclusive

\ : .

———L1stedn1n~the1r"order‘of‘Importance are the four elements whlch

were. percelved to be most 1nf1uentlal in the 1dlht1f1catlon of specific . /.
¥

learnings follow1ng the select1on of a starting. p01nt students; the

¢

perSOnal background and values of the teacher; the/available resources:

-

.\
. ‘

and the prOV1nC1a1 guide, The same 1nf1uenc1ng elements were
1dent1f1ed by the 1nterV1ewees in their response to Item 3 in the :

antervrew schedule. The only difference which ex1sted was ‘in the rank
: ¢

ordering of the elements. When teachers select a startlng point they

o

‘are influenced mainly by thelr&own background and value system they

-

‘4are next 1nf1uenced by the available resources, th1rd1y by the provincial

)

guide and’ fourthly by the students themselves It would appear

'therefore that Whlker s (1971) view of a functlon1ng platform is
supportediln the initial seledtlon of an area of concentrat1on but

when spec1f1c 1earn1ngs are being 1dent1f1ed on .the basis of an
--established start1ng point the student\becomes the most 1nf1uent1a1

element in the dec151on maklng process, The personal background and

values of the teacher slip to a second place pos1t10n st1l17w1eld1ng a
great amount of 1nfluence The d1scovery of how 1nf1uent1al the teacher s

p decisions caused many

background and values were in maklng curr1cul

»respondents to react in ‘surprise as if ‘to say "How is thls possible

rd

- when ail along we believed that our pr1me focus was on the\pupll ™

-
. o
I

Discussion of Responses to Item Seventeen

The data collzkted in re5ponse to Item 17 demonstrates

Y

! B
. agreement w1th Jackson s (1968) f1nd1ngs. Teachers‘are more concerned
TR . . ' é e
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o

with how to mot1vate and cause pupils to become involved in the.

- sometimes. plan an ‘instructional sequence or move into the 1nteract1ve

" students to master and apply. They subscrlbe tdﬁthe view that if

e

interactive phase than they are with haV1ng them master and appiy

,Specific concepts It is con51stent therefore that teachers

phase directly after having 1dent1f1ed a startlng po1nt rather than

first 1dent1fy1ng the specific learnings which they want tne1r

) .

students are 1nteract1ng then learnlngs will be occurrlng

Discussion Regardihgﬁltems Eighteen, theteen; and Twenty

Net only.did 85% of thevrespondents.report that.it is possible
te plan a good learning experlence w1thout first identifying »
spec1f1ca11y wgat is to be accompllshed but they also 1nd1cated that
they personally did not always begin wlth a specific knowledge of
wnat they W1shed,to accomplish. Using the criteria oftgot1v1at10n .
1nvolvement, achlevement and appllcatlon 82.5% of the rhterviewees
be11eved that the learnlng experlences wp&e generally successful, in

51tuat1ons where they d1d not f1rst identify spec1f1cally what they

w1sned to accomplish.

A

‘D1scu551on Regardlng Items Twenty-ong,Twenty- two g)

-
Y . »

Twenty three, and Twenty-four , .
~———— ‘ 4 .

From. the rESponses of the- 1nterv1ewees to Items 21 22, 23,

- and 24, it is apparent that classroom teachers, _at t1mes do fol{ow -

-

Pattern 3 as 1dent1f1ed in Chapter II.- U51ng the establlshed

~ . - -
-
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“. criteria for success, the respondents suggested that they met with

4.

success more often by following Pattern 2 (82.5%) thanxbylfOIIOwing_' ;

Pattern 3 (75%). The success factor may explein why fewer interviewees

%

actually used Pattern 3. ? - . S £
Thirty-two respondents, who do not always plan iji specific -

detail. what learnings they wish pupils to gain-and how the instructional

)

tasks are to be performed; justified~their‘actions'with negative and

'positive reasons. 37% of the reasons related to'the fact that time.

e

was e1ther in short supply or was not used wzsely ' AlI reasons

assoc1ated w1tn time ?ay be v1ewed as negatlve since teachers had no

alternative but to implement Pattern 3. The rema1n1ng 63% of the
responses (Table 14) may be categorlzed as p051t1ve because the ~

teachers made decisions which 1nd1cated a preference for follow1ng

’

Pattern 3. _The1r_dec151ons were ‘based on the follow1ng: (1) a desire

. o .o
- v, . \

t0callow pupil participation-énd't%?aVoid the deve10pment of a teacher

centered program, (2) a- cur1051ty and de51re for spontanelty, and

(30' a lack of success when the spec1f1c 1earn1ngs and 1nstruct1ona1

’

procedures Were 1dent1fied in the preactive phase - The negative,
‘element related to time may account. for the fact, that Patte?h 3 is”

considered to be less successful in providing a good leamning experxence_
" for-stodents than is Pattern 2.

T 3
- N

. o' N . H'. ) N
Discussion Regarding Items Twenty-Five to Thirty Inclusive

»
-

ThlS series of questions was asked 1n order.to assess "whether

jteachers follow both static and f1ex1b1e routes, as descrlbed in tne "
' \ Co-

- model developed for the study The maJorlty of teachers used- both

a
P

%)

]
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. : i B
.

' routes and were able to Just1fy thlS practlce ma1n1y w1th p051t1ve,

reasons (Tables 15 and 17) " Most of the1r respOnses ‘showed that»they~

r

Werevln control of deciding and;lmplement1ng the route‘of their

cioice, o Cy

- : . ] . -
. e .. . ‘ . N

. Discyssion RegardlngﬁItem_ThIrty-One

> -
.-

All of the respondents demonstrated that they were - claserOm

currlculum developers and all but f;ve of the respondents used a

var1ety of patterns in developlng the currlculum wh1ch they descrlbed

Tnls empha51zes the 1nadoquacy of attemptlng to cOnf1ne all th1nk1ng

©

. about currxculum development to the tradltlonal model using a 11near

| approach

¢ e

L

There is a ‘high correlat1on between the re5ponses to Item 19

-

‘ where 15 of the respondents 1nd1cated that they always followed the.

v

tradltlonal model. for classroom curlculum development and the responses

v
)

to Item 31 whncn dealt W1th the Same problem but in a. lfferent

c6ntext In Item 31 1t was found tnat 12 5% of the 1nterv1ewees

1

’u ON OF RESPONSES TO THE PATTERNS OF CURRICULUM

g DEVELOPMENT QUESTIONNAIRE B .

Y

-
Y N

o determlne whether a relatLonshlp exlsts between the respondent'

percelved degree of sucibss 1n a 1earn1ng 51tuat10n and the p01nt at

e b .n IR ; . s : v o

ra
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-

which specfi%c learnings:are‘Ldenff§1edi

"According ‘to ‘the weighted responses to the four items in
section one of the questionaire, it'wasffound that teachers_nost*ofgpn'

.

1dent1f1ed spec1f1c 1earn1ngs wh11e they were interact1ng w1th pu?lls

.;durang the learnlng experlence, thls po1nt of.ldentlflcatlon earned

-

e

‘a we1ght1ng of 20 The néxt most'used'p01nt ofuadentlflcatlon w1th L
“a welghtlng of 16 was the beglnnlng of the*plan oncé the startlng .:V

point had been establlshed The th1rd‘most common point at wh1ch

< e

spec1f1c learnlngs were 1dent1£1ed was durlng the -post active phase,

wlth a welghtlng of 14, The 1dent 1cat10n'0f spec1f1c learnlngs

o /

'after plann1ng the specific method of 1nstruct10n earned a negatlve

we1ght1ng of 3. ,The welghtlngs a551gned to the f1rst three points

K4

1dent1fied above 1nd1cates that all three were used exten51ve1y by
'classroom teachers.
Table 21 shows the complete breakdown of responses TG

It was: found that the greatest amount of success was

‘.

assoclated with teachers who 1dent1f1ed spec1f1c learnlngs dur1ng
" the mteract1ve phase of the teach@equence. The next most

successful locatlon w1th a welghtlng of 35, occurred when the e

N

. respondents 1dent1f1ed spec1f1c 1earn1ngs at the beginnlng of the

'sequence, d1rect1y after a startlng p01nt had been determ1ned 'Theﬂ

‘ ‘actual dlfference in welghtlng between these t&o p01nts 1s so

‘negllglble that they can be con51dered ‘to ‘be, of equal 1mportance.

.

A welghtlng of 22 shows that the relatlonshrp between success in a

learnlng exper1ence and the 1dent1f1cat10n of spec1f1c learnlng afgpr ‘b,:
. .

~the 1nteract&on has come to an end is of lesser 1mportance.

s . R ) . - . LN

« . : .

K
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TABLE 21 . S

RANK ORDER OF POINTS AT WHIGH. SPECIFIC LEARNINGS. ARE ;

e

_MOST OFTEN IDENTIFIED -

Identificafioh | Always Aimost‘OcCasioQaI}y Seldom NévérIWeighting* :
Points . = . . -Always, e .

Y

- T
Vet L

‘While interacting 2 19 .16 3 0 . 20
with pupils duning =~ o L R
a learning ' °© ‘ R
ﬁxperienpe : I o AN

~ At the beginning, 3. . 17' . 13 16
directly .after . .

establishing the

starting point

~

After the inter- = 3 10 - 26 0.1 14
.action has been : L o : a A
-completed " : - oo -

: .After having 2 7 . 19 10 20 -3
. *planned the- o - L R
- specific method -
of instruction -

- *Weightings were calculated by assigning a value of'2 for each check

¢ . mark in the always columh, and 1 for those in the almost always:
column. . Check marks in the "'occasionally" column were given a o,
value of 0 because they represented uncertainty. Check marks in tie
'seldom-and nevexr columns: were assigned negdtive values of 1 and 2

. respectively, , . . e L e

-

y
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-

_success factor_associated with the identification of specific

3 learnlngs after-hav1ng planned a spec1f1c 1hstruct1ona1 sequence

'Nleast_lmportance - : — - R =

was a551gned a we1gnt1ng of 18 and is therefore cons1dered to be of

u K

By.comparing the results displayed in Table 21 withzthose
shown in Table 22, a h1gh correlation appears ‘hetween the ranklng of .

a perce1ved success. level of a 1earn1ng exper1ence and the ranklng of -

.

the p01nt at wh1ch spec1f1c~1earn1ngs are most often 1dent1f1ed

Table 23 demqnstrates that 40% of the reSpondents found it best

to 1dent1fy 5pec1f1c learnlngs at the beginning of a ‘teaching sequence

after a starting p01nt had been establlshed '35% snowed preference

b W

found 1t best to 1dent1fy them after the complet1on of 1nteract10n

mand 7 5% felt that it was best to 1dent1fy them after hav1ng planned

twae

the Spec1f1c methpd of 1nstruct1on. The small dlfference in frequency

hetween the-flrst two points which were labelléd as the best for-

the 1dent1f1cat10n of Sp861flc learnlngs, suggests that together

. they are: cons1dered to be of prlme 1mportance.

Sectlon "4 was 1nc1uded in the quest10nna1re (Appendlx C) to

wprov1de a re11ab111ty check on the responses glven in section 1 and to

-Table 21 w1th tnat\of Tabie 24 a h1gh degree of 51m11ar1ty is

provide the respondents w1th an opportunlty to 1dent1fy other p01nts

for. selectlng 5pec1f1c learnlngs during the 1nteract1ve phase 17.5%-

at whlch spec1f1c learnlngs are most often 1dent1f1ed . '"" .

_ By comparlng the Sank order of éhe po1nts most often used 1n ,:'

P

e ) ) K B v ) b,:
apparent o 'ft_;g o o , I ,f§9~
No add1t10na1 po1nts at wh1ch spec1f1c 1earn1ngs ‘are’ 1dent1f1ed
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RANK ORDER OF POINTS -AT WHICH RESPONDENTS ‘FIND IT BEST TO
IDENTIFY SPECIFIC LEARNINGS L

a

TABLE 23-}

Y

o

-Percentage of

_Identification Point = - ?requency'
' ' o , ' : Total Frequency .
- l \ N . . ! ‘ . :
:fAt the beglnnlng, d1rect1y after =16 40,0%
.establlshlng the starting point. :
While - 1nteract1ng with puplé; 14 : 35,0%,:
: durlng a learnlng experlenc o
_After. the 1nteract10n has been 3 7 17.5%
cempleted . - : o o
. After hav1ng planned the speciflc 3 7.5%
- -method of 1nstruct10n . SR
2 _Total =~ 40 100.0%
= .
A\, ) ) -
3 .
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TABLE 24°
L - —
'RANK ORDER op POINTS AT WHIGH. SPECIFIC LEARNINGS ARE
. "MOST OFTEN"IDENTIFIED - )

Indentification Points

Frequgncy of-Ranklngs
1st’ 2nd'_ 3rd

A4th

Weight- .
“ings*

Percentage of .
- Total Weightings

T
)

While. 1nteract1ng
with pupils during a

_'learnlng experlence :

At the beglnnlng,
directly after

N ~establishing the

starting point’

, After.the'inper-
_.action has. been.
completed

'Aftef.héving;planned

- tne specific method
: ,of;inst:uction

12. 14 13 1.

6. 6 771

"9 11 10

210

107

99

77

S

29%

ranked 1tem and 'S0 on

*We1ght1ngs were calculated by asslgn1ng a value of 4 tc a f1rst

-



- . U T e . ) ) '." - ."" “'n._ . 117 ,

" were described‘hy the‘respondents.

‘Table. 25 shows a summary of the rank orderlng of - the four

‘

SeCtIOﬂS wh1ch in total comprlse the. Currlculum Development.Battern Vf

N Questlonnlare o : ':',."". C _' ' SEPUI S T t;:
"%" ' ‘% ; & THE RELATIONSHIP BETWEEN THE BEST POINT AND THE MOST OFTEN USED . \
o POINT AT wmm SPECIFIC LEARNINGS ARE IDENTIFIED
P g oL © "~ IN SOCIAL STUDIES S ‘ o A C .
S .Jt o
"Qi S The cnlﬂsquare test of 1ndependence (Ferguson,.1971 p 182)

‘was - app11ed 1n order to determlne whether the select1on ofythe p01nt
¢ . 'y
at wh1ch the respondent found it bést to identify spec1f1c 1earn1ngs
‘ A o .
.« in T Social Studles (Item 9), ‘was 1ndependent of the way in- wh1ch the T
e N : ,
’ respondent rank ordered the p01nts at whlch he actually 1dent1f1ed 4

spec1f1c learnlngs (Item 10) { It was. found that a- s1gn1f1cant
‘.relat1onsh1p (p<: 01) exlsted between the p01nts at which the o
;_,zesﬁondents found it best to 1dent1fy spec1f1c 1earn1ngs And the way S

:”1n.wh1ch they ranked the four p0551b1e p051t10ns ' N

R

\‘The follow1ng cont1ngency tables 26 27 28 and 29 show L S
o \
‘tne re1at1onsh1p whlch ¥x1sts befween-the po1nt wh1ch is 1dent1f1ed

3i;as belng best for determlnlng speciflc Soclal Studles learnlngs and -
.fthe way 1n wh1ch thé respondents ranked the pos1t1on when 1t was oy

?fcompared Wlth three others V '5_‘



A

e

TABLE 25

SUMMARY OF RANK ORDERING OF THE FOUR GENERAL PROBLEMS. SET IN./

" respondents find it best to 1dent1fy
. specific learnings’ accord1ng to
© -tabulated results-on page three of the’

- THE CURRICULUM DEVBLOPMENT QUESTIONNAIRE . S
. E T
.‘ [y
.o . (33
i orad
o8 b
L IR I B 0.
~ 0 ®o O 0
. a‘g _‘>‘D- o\ 9’. .
N 30 e~ 060 9 o .
s Ryt L] [ M
~ :‘S;; Ufs- = . ,.5 .
S8 B% & | Pl
75 948 9 \ ®Oo
20 Ix o Qe
R »
B0 By a 5 '\§ 0
’ [~ = - X ] E
s B I - B —
.- + E' - B o -
. Q - + 7]
S8 Bew & . o4&
0 - = o g7 .
: O - oY A er .
: 8 .08 0" > -
N 8 _o.!‘) Q  «©.O
o oo Lo T
. og S99 R = O
) P I BT V4 L
* ,-Hg utn, -“csa' '-t:g
‘€8 &3 28 < E-
) Rank order of p01nts at whlch spec1f;c 1 2,.3~ 4
. 'learnings are most often identified - : S
,accordlng to.tabulated results onm page . - . . o
. one of the Curriculum Development e
-_Questlonnalre S , o : )
: "'Rank order of points at wh1ch spec1f1c’ ;-l'U‘~ 2 3 4. '
... - "leatnings are mdst often identified . : R
° - according to tabluated results on page‘
'+ - three of the Currlculum Development -
: ..Quest1onna1re . Do R
o R S ) SRR s SR ' .
4" Rank order of sUccess associated. with 1 "2 '3 4 -~ o
-y ' “learning experienceés and the point at - B
which specific learnings are identified IR X
- ‘according to tabluated results on page” ) -
- two of the Currlculum Development X . '
;Questlonnalre o e e ’
-* ‘Rank order of points at wh1ch oo 2 4.

o - .. A -
Currlculum Developmenltguest1onna1r S — _—
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TABLE
RELATIONS IP BETWEEN THE BEST POINT AT WHICH SPECIFIC SOCIAL STUDIES
LEARNINGS ARE IDENTIFIED AND THE POINT MOST OFTEN SELECTED
&

_Best Pgint at WhiEh ,‘ Rank Order of P051t1on Wh1ch Occurs D1rectﬂy
" to, Identify Specific as- d

Social Studies ' Ranked»Ist, " Ranked 2nd,

‘Learnings -~ - . ~ : or74§h
' Directly after the, . ., 15~ 1 | 16

starting point has _;4, . : ' SR .
"been determined : IR

Othef points T _ L 1 . 23 o 24
‘Total - - ... 16 24 a0

Chi- squaré'corrected'fof'cpntinuity'= 32.101

Degrees of . freedom =1 ) o ‘ .

p<01 o " ’ ot ' T " oy

S
o v
; o :
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T S 5 TABLE 27 . . L ;
,\.-—\ s \ : - S SR ’ \
. RELATIONSHIP BETWEEN THE BEST POINT AT WHICGH SPECIFIC SOCIAL STUUIES
e LEARNINGS ARE IDENTIFIED AND THE POINT MOST OFTEN SELECTI:D
A ’ 'y . . : " )
e T ’ N .. : .. . N
’..3"\.¢‘ S . P : " ’
* Best P&int "at Which Rank Order of Position: Wluth Occurs -
‘to Identlfy Spec;.fic ) Directly After the Instructi‘onal ®
. S6cial Sguglies n_ . = _ Design Has: Been ‘Established :
. Lgamlngs w o Ranked -1st Ranked 2nd, 3rd, . Total
‘e S ~ . .and '4th, ‘ - .
< x&‘:_ - - hd
) .. N .
LR s N ‘ v )
, Dlreéﬁg After the 2. o 1 , 3
o lnstructmnal Desxgn . S : . ' '
‘Has’ Been Established . ‘
. Other Poimts + . L . - 1 ° Y36 37
e ' A .' e . ” & o . - ; i ’ . ' ' . .
~ Total’ : 3 -0 37 - .40
: Chla-square corrected for com:multy = 8 444
Oegrees of’ freedom =1 . »
[ - a N -
. ’ .
‘. *' \ ,
H
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TABLE 28 S S B
. RELATIONSHIP BETWEEN THE BEST +POINT AT WHICH SPECIFIC&SOCIAL STUDIES
' LEARNINGS ARE IDENTIFIED AND THE POINT MOST OFTEN USED -
" .
'Bést.Pbint'af Which Rank Orde}/of Position Which Occurs
to Identify Specific While Interactlng With the Puplls
‘Social Studies ' Ranked Ist.”  Ranked 2nd, 3rd, Total
JLearnings o : _ and 4th_ o
S : ‘AL L .
Wnile Interacting , L1007 - - 4 - 14
~ ‘With the Pupils - ' '
Otner Points - o 2 ‘ 24 C26 .
Total - .1z, 28 . a0, "

> ‘ ‘-‘ , = . —\-

- .Cni—sQuare corrected for contihuity ¥‘14.699'

Degrees of - freédom = 1 . : L
p<.01 - T .
2 .' \ \
- . N ) K34
.A ’
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’ ' TABLE 29

' RELATIONSHIP BETWEEN THE BEST POINT AT WHICH SPECIFIC SOCIAL STUDIES

N - LEARNINGS ARE IDENTIFIED AND THE POINT.MOST OFTEN USED
e - o ok ', ,
. . : ' ) ‘. ) ) l. \ “~ )
— _.c -
Best P01nt at Whlch . Rank Order -of Position Wthh Occurs
te Identify.Specific: - ] I ion Has Been Completed
Social Studies: . v, R ed lst _ Ranked 2nd, 3rd, Total .
Learnings ST . "and 4th. . o
‘After the Interaction 5 2 7 :
Has Been Completed 7 ' o v
o . 1
Other Points 4 29 35
Total - | . 9 L3 . .o40 -
Chi-sﬁhafe corrected for continﬁity = 8.496 . : ‘
Degrees of freedom =1 _
psz 01 , 4 , .
I} ) , R
\ Sete -
A - ?
: T
’ /,_,/’“'
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o . DISCUSSION OF
FINDINGS - FROM "PATTERNS OF CLASSROOM CURRICULUM..”
DEVELOPMENT" QUESTIONNAIRE | )
‘Sections 1-and 4° . ~

2

'Responses to these.items, shown in Tables 21 and 24, were
) . . .

designed‘to identify the’patternS'of curriculum deVelopment used by

' the respondents and to determlne the degree to which each pattern was

v

practlsed Both sections sought the same information-but ih a dlfferent

3

'context in order to check on the nellab111ty of the responses whlch

. were prov1ded (Appendlx C) " It was found that the four identified

patterns were ranked 1dent1ca11y in ‘each case w1th only mlnor changes
in. the we1ght;ngs of each pat m,

Respondents were given the oppOrtunity of identifyinglother

,curritulum‘development patterns'which they used but none were descriped.

-

It may be p0551b1e that: the four patterns 1dent1f1ed in the model are

a

-

1n fact, representat1ve of the patterps which the reSpondnﬁfs practrse o

\
Section 2 A
e

By tomparlng the responses in Sectégn 2 w1th the data recorded

* e

% for Sectlons 1 and 4, it 1s poss1b1e to see how success in a learnlng

experience is related to the pattern of currxculum development wh1ch

. -

is pract1sed , Although the degree of success exper1enced when “the

Vrespondents used tne tradltlonal model was high, the. level of success

was' not powerful enough to permlt the Tylerlan type. of model to be

'-used,unlversally in a11 sxtuatlons by all’ respondents.

.~
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-Section 3
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‘Wheni respondents wire asked to 1dent1ff the p01nt at wh1ch “»Zf

they found it best to- 1dent1fy speC1f1c 1earn1ngs

"”.:by teachers

conCent ratlon

preparatlon of the respondents

o

Desp1te the apparent popularlty of this pos1t10n in

<
:‘?.'.,

',Spec1f1c 1earn1ngs most often.

3

not practlse what ‘they: thought was best )

e

5

the maJorlty chose

Cond1t1on1ng derrved-from teacher

the one located d1rect1y after the 1dent1f1cat10n of an area of

‘Sectlon 3, it was ranked éecond in both SeCtIOﬂS l and 4. when the

,educatlon programs may have left 1ts mark on some of the respondents

) RELATIONSHIP BETWEEN DEMOGRAPHIC FACTORS AND CLASSROOM CURRICULUM

PATTERNS USED BY TEACHERS IN SOCIAL STUDIES

\ .
.\v .

——

L

Thls 1ncons1stency may be due to some

“ 1d105yncrat1c factor in the group or rt may be due to tne profe551ona1

and caused them-to 1dent1fy thxs pornt desp1te the fact that they d1d

L‘respondents were asked to rank the p01nts at wh1ch they identified .

!

fi

g

.

pes
I

Ch1 square tests of 1ndependence were conducted_gn_th\:ty-two_

“*\

pa1rs of var1ables 1n order to f1nd out, whether demographlc fact\rs

The .05’ level of confldence was selected

+

'are 51gn1f1cant1y related to the classroom curr1culum patterns used

VThe age of the teacher and-the numher ofpyears of'teaching

o 'exPerience were found to be related toAthg'use of Patterns 1‘and 4 in

‘s classroom currlculum development

°

Table 30 demonstrates that teachers

:1dent1f1catlon of spec1f1c 1earn1ngs d1rect1y after the startlng p01nt

-

. 1n ‘the twenty—nlne years and under age category tend to rank the ‘

[}

S
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o e
E RELATIO SHIP BETWEEN THE AGE OF TEACHERS AND HOW THEY RANK THE
NTIFICATION OF SPECIFIC. LEARNINGS DIRECTLY AFTER .
ESTABLISHING THE STARTING POINT . o .

Dete;mln1ng the Startlnz Point

" Rank’ Order of P051t10n thch Occurs D1rect1y After g

"Ranked 1st -or an . Ranked 3rd’ or 4th Total
29 years oryleés 21

30 years and. over 19

Total 40

S\;.

Chi-square = 8,021 RN o
Degrees of freédom > 1 L o S e b
P<0L . | S T
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. : ’ : . ’ .
5 had been establlshed h1gher than d1d the teachers who' were thlrty :
» years old and over. The chl-square was calculated to be 8. 021 at

the 01. level of conf1dence

Table 31 demonstrates that teachers thlrty years and over,

——— )

more often 1dent1f1ed spec1f1c learnlngs after the 1nteract1ve phase

had been completed than did the teachers who were twenty n1ne years .

old or less. The ch1 square was equal to 4. 912 and the probab111ty .

- level was at the .05 level of confldence. B '
| Teachers w1th f1ve or fewer years of.teachlng experlence
»ranked h1gher the 1dent1f1cat10n of spec1f1c Soc1a1 Studles learnlngs
d1rectly after hav1ng establlshed a startlng p01nt h1gher than d1d
the teachers who had six or more years of teachlng experlence |
. CGhi- square was calc’ted to be 7.424 and 51gn1f1cant at the Ol

" level of confidence' able 32).

»

Those teachers who -had 51x or more years of teachlng experlence
nanked the 1dent1f1cat10n of spec1f1c Soc1a1 Studies learnlqgs after o
the 1nteract1ve phase had been completed hlgher than did . the»teachersv‘-‘.
w1th fewer Years of experlence. The ch1 SQuare was equal to 10 417 ’i'

' s1gn1f1cant at the- .0l 1evel of confldence Table 33 contalns th;s

- 1nformat10n. \ S

t

Teachlng experlence was found to be: 1ndependent‘of how the

‘ teachers ranked the 1dent1f1cat10n of spec1f1c Soc1a1 Studles learn1ngs )
| durlng the 1nteract1ve phase A «chi- square value of 2. 637 and a i K |
probablllty 1eve1 greater than 10 was calculated (Table 34) |
A chi- square of 3 095 at a probablllty level greater than .05 -
.?; sugéests that the age of the teacher is 1ndependent of teacher rank1ng
B

' of 1dent1f1cat1on of spec1f1c Soc1al Studles learnlngs durlng the.

\
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e TABLErsl
RELATIONSHIP BETWEEN THE AGE OF TEACHERS AND HOW THEY RANK THE"
IDENTIFICATION‘ OF SPECIFIC SOCIAL SEDIES LEARNINGS AFTE}! THE
. COMPLETION OF THE IN RACTION PHASE -
Age‘ offTéac_he-rs " Rank Order of Posltwn Which Occurs After the '

Completlon of -the Interaction Phase _
“Ranked 1st or 2nd - Rankel 3rd or 4th 'Tot,a_l

"29')"e5rs7or less o 7 14 . 21
30 years and B & M L 6 . Tﬁ'
over : _ Lo e L ‘- RIS
, Tgtar7= . 0 a0 T e
 Chisquare = 4.912 ; -
“* 'Degree of freedom = 1
p<.0s



- Total = -

S

- _RELATIONSHIP BETWEEN THE
AND HOW THE IDENTIFICATIO
" DIRECTLY AFTER ESTABLI

TABLE 32 . }7‘;
NUMBER OF YEARS OF TEACHING EXPERIENCE
N OF SPECIFIC SOCIAL STUDIES LEARNINGS
SHING THE STARTING POINT. WAS RANKED

Years '6f Teaching - Rank Order of Position'Which-Occurﬁ Difecti’dn
Experience = * , After;Determining the Starting Point -

Ranked ggst or 2nd Ranked 3rd or 4th  Total '

Five years or less ~°

.Six yearsyOr more -

.~ - ~

3 - .3

e s LA

2 18 40

‘Chi-square = 7.424
- Degrees of Freedom = 1

p<.0l =
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TABLE -33
J S '
RELATIONSHIP BETWEEN THE. NUMBER OF YEARS OF TEACHING EXPERIEVCE
AND HOW- THE IDENTIFICATION OF°SPECIFIC SOCIAL STUDIES LEARNINGS
: AFTER THE INTERACTIVE PHASE HAD BEEN COMPLETED
*Years of Teaching. Rank Order of P051t10n Wh1ch Occurs After the -
~Experience Interactive Phase Has Been Completed N
' - Ranked-1st or 2nd Ranked 3rd or 4th ~ Total:
‘Five years or less 3. S 13- 16
. Six yeafé:or more. ‘ L 17 S .:' ) :7'1 R 2_ 247
© Total .. . 20 o 2007 40

Chi-square = 10.417 .~ =« . =, .-
. Degrees of Freedom = 1 .~

’
, .
.
o
-
. s !
v o
' ‘N
v .
wdr ...
e | e ————
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. RELATIONSHIP BETWEEN THE NUMBER OF YEARS OF TEACHING EXPERILNLE
. AND- THE.IDENTIFICATION OF 'SPECIFIC SOCIAL STUDIES" LEARNINGS '
‘ - ‘ DURING THE INTERAEIIVE PHASE ‘

SR TABbE'34‘

. . . . . C 3 e

' YearS:ofﬂTééching-:7’Rank Order of Position Whlch Occurs Dur1ng -
Experience .." the Interactive Phase ° . o
L o ~ Ranked 1st or 2nd " Ranked 3rd or 4th Total

: . : v A .
igFive Yearéior,leSSJV_ B ' 8 ';«$'VZ': s C .,16¢/Z/;549'
Lo oo T st T
'Slx years or more._ S - 6 . 24 -
‘Total S Y S

-

-y
!

' Chi-square = 2.637 .
. Degrees of Freedom = 1 7 " -
>0 o

. Vo
<

~
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1nteract1ve phase Examlnat‘U% of Table 35 shows that the teachers —

T under twenty-nlne years of age were almost evenly d1v1ded\kn the1r

ranklng othhe~1nteract1ve phase*for*the—purpose—of 1dent1fy1ng

-f‘spec1f1c learnlngs whereas fifteen out of nineteén teachers whO»WEre

thlrty years old or older, ranked the 1nteract1ve phase hlgh on theur_)

llsi‘_‘f‘

Teachlng experlence is also_hon51dered to be 1ndependent of

o > RN
5 - .

1how the teachers ranked the 1dent1f1cat10n of spec1f1c Soc1al Studles_

1

) jlearnxngs d1rectly after plannlng the 1nstruct10na1 sequence based on‘
‘_;ta chl square of 3, 095 and a probablllty level greater than 05, B
erxam1nat1on of - Table 36 shows that teachers w1th f1ve vears or 1e55"

‘of teachlng experlence.were‘evenly d1v1ded 1n thelr ranklng of thls IR

pos1t1on whqle flfteen out of nlneteen teachers, W1th six or more
~;year;\ol: experlence ranked the p051t10n h1gh on the1r llstﬁ‘

’ar' oo

DISCUSSION REGARDING DEMOGRAPHIC FACTORS AND THEIR RELATIONSHIP

WITH CLASSROOM CURRICULUM PATTERNS PRACTISED } 1"f§$%\§v;

e

e o

Age and the Q:Dber of years of teachlng experlence were e

" 1dent1f1ed as. two of e factors 51gn1f1cant1y related to tne pattern

S

-1if“I§Ssroom currlculum development practlsed by the teachers in’ the )
N

: sample All otner factors such as: the sex: of. the teacher, the SRR
fprofe551onal certlf;cate held the number of unlver51ty courses taken '
_whlch might help w1th Soc1al Studles currlculum development the

. number of profe551onal experxences 1n wh1ch tne teacher had been

1nvolved whach mlght aid in the’ development of Soc1a1 Stud1es



-:TABLE;ss‘”
1

RELATIONSHIP BE%Q;EN\THE AGE OF TEACHERS AND HOW THEY RANK THE -
IDENTIFICATION OF SPECIFIC ‘SOCIAL' STUDIES* LEARNINGS DURING THE .

INTERACTIVE PHASE | I

) L. g . .

.)'

Agé of Téaéhefs"' : Rank Order of P051t10n Which Occurs Durlng

" the Intéractive Phase e o
. Ranked 1st or 2nd - Ranked 3rd or %LE _Total :

29 years or . 11"
~less o ol
;SQAyegfs_or,

’ Totalf"'

O

e S
' | SRR = ';15;_Ma  "" T T 1grf  |

mo:_tfe . —
[ VS

 Chi- gquare 53,095

Degrees .of Freedom'= 1

.p}» 05

X"
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S TABLE 36

~* " "RELATIONSHIP BETWEEN THE NUMBER OF YEARSIOF TEACHING EXPERIENCE . =
* - AND THE IDENTIFICATION OF SPECIFIC SOCIAL STUDIES LEARNINGS ‘
~ . DIRECTLY AFTER PLANNING THE INSTRUCTIONAL: SEQUENCE

. -
. ) : . . ) . N N e

“Years. of Teachlng Rank Order of P051t10n Which Occurs Ulrectly
: Experlence - After: Plarining the’Instructional Sequence __
' o Ranked st or 2nd ~  Ranked 3rd or;4th Total

F1ve Years or PR - .'" “f s R L

less " S B “

Six Years or a0 T
*mo;re ’ o P ’ - C : DR
S Totdal ~ , 12 o Es - a0

- Chi- square corrected for cont1nu1ty 3&616,
- Degrees of" Freedom = 1 7 . o o . ) R
'.p>' 05 i  r T

s
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cd%‘iculum, and the source of the teacher' s profe551ona1 educat1on,

seemed to. functton 1ndependently of the currlculum development patterns

used,

“effective teachlng-learnlng take'place,

“ ‘  SUMMARY OF CHAPTER IV ..

“This chapter reported flndlngs in terms of. frequency counts, .

percentages, welghtlngs and rank orderlng of responses The chi- square e

test of 1ndependencé’ w1th the’ Yates correctlon for contlnulty, was

AS
used to determlne relat10nsh1ps among demographlc data and the varlous

: classroom currlculum development patterns reported by the subJects

A brlef summary of the dlSCUSSlOﬂ based on the flndlngs ‘Flated to

each of the research questlons follows.

. ' Sy
(1) Do teachers percelve themselves to be currlculuﬂ

developers” o ' o oL s

It was found through their responses that they not only saw.
themselves as currlculum developers but they also felt that it was

”

absolutely essential that teachers develop currlculum in order that

(2) What elementsfinfluence the teacher's selection of a

startlng poznt in the development of curr1culum°

Walker's (19[}) "Naturallstlc Model" wh1ch suggests that the
urrlculum developer‘br1ngs to hlS task a system of bellefs and values
15 substantlated by the fact‘thatZthe respondents admltted to be1ng
1nf1uenced most by thelr own personal background and value systems in -

select1ng areas of conCentratlon.» Teachers reported that,they are

s

- P



_other‘teachers.-/--

point?

. >
- : .

also influencéd by the follow1ng ‘elements in descending order of -

K

1mportance: resources, prOV1nc1al guides, students, current 1ssues,

logical sequence of. the topic, school administrators, and finally, by

 (3) What elements .influence the teacher in“the_pr?Cess of
-curriculum development following the idnetification of a"sdarting
‘The respondents stated that the strongest influencing element-
was thie' student, followed by the teacher's personal background and value

system. - The remaining elements listed in-descending order are: .

,resources, the prov1nc1al guide, 1nterna1 school organization other

-

teachers, school pr1nc1pals, system administrators, parents, and . .;
< b : .

friends and relatives. S ;‘3;;;

(4) What patterns do‘teichers £0110w in developing curricula?

The four patterns followed by the interviewees aré listed

in their descending order of use and ‘are 1dent1f1ed according ‘to the

p01nt at which the. spec1f1c 1earn1ngs are selected during the

o @nteractive phase; " aﬁ the beginning, directly after the starting p01nt

&
is determ1ned' follow1ng the 1nteract1ve phase;‘and after the speC1f1c

.method. of 1nstruction is established Although all of thesé patterns _;' |

w -
were used to- varying degrees, ‘they were not always used exclu51vely

The. maJority of the respondents utillzed more than orne pattern of .

]

_development in their description of a recent curriculum which they"

had planned. : ' :



-

\
1.

-

‘to which the respondent had been exposed, were,not‘found to be, v

(5) What demographic factors‘influence the patterns of’

-curriculum development practlsed by classroom teachers’
‘ .

_0of the eight factors wh1ch were con51dered (see Appendlx B) '

~

'1t was found that age and the amougt of teach1ng experlence possessed

~ ’

by the respondent are related to the type of pattern pract1sed
Factors such as ‘the h1ghest ngree held, sex, the source of profess1onal

educatlon, the number of un1vers1ty courses completed wh1ch may be .

’
N

consldered as helpful 1n curriculum development ‘and the number .of -
profe551ona1 experiences, des1gned to 1mprove curriculum development
related to particular curriculum development practices.

Members of the sample group demonstrated that the classroom

. currlculum development model represented by Flgure 1 1n Chapter II ;

_)'.

-

.1s 'valid. The respondents 1nd1cated that-the c1a551cal 11near,'

Tylerlan or Taba 11ke pattern 1s only one of four patternsupract1sed

| Not only d1d the subJects in the sample make use of the four patterns

Ny 111ustrated but they also varred these by u51ng the flexible and
;tat1c routes that axe shown " The part1c1pat1ng members in- this study
have also demonstrated that classroom curriculum development in Soc1a1
Stud1es is a complex process that may occur in the preact1ve,1.
1nteract1ve, and postactlve phases of the teach1ng 1earn1ng process ’
It does not occur s1mp1y dur1ng one phase as suggested by th
c1a551ca1 model i i ia‘ ’ ' ’ )r‘L

In the next chapter.somefof the‘implications'of.these

.findings will be dlscussed and recommendations'will be pr0posed.

-
N e



@ of curr1cu1um development‘at@the classroom level,-for,teacher

./»)
oo, a

, " CHAPTER V

LI
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SUMMARY,’CONCLUSIGNS,'IMPLICATIONS,fAND’RECOMMENDATIONé'

'FOR FURTHER RESEARCH =~ "/

V.oON | | ,
The final chapter'ﬁ%esentﬁ;aﬁsummary of the ‘investigation,

The problems wirich were exploied are outlined in relation to the

~ VT

condltlons which prevall in the curriculum development domain at

thls-tlme._ The research de51gn and methodologies along with a

descflptlon of: the pr1nc1pa1 flndlngs of the 1nvest1gat10n are

¢ o

descr;bed Major conc1u51ons-drawn from the flndlngs are stated

F1na11y, the 1mp11cat1ons are drawn for the theory and practlce '
. :

" ‘education and for further research.

o

SUMMARY

‘-(4,:,;‘/," i ’ v X f », i o ‘
-This ipvestigation was undertaken because;<in a nimber of

3

| Canadlan prOV1nces, teachers have been glven respon51b111ty for
‘\develop1ng currlcula for the1r puplls Desplte the exlstence of“
. a movement toward decentrallzatlon of dec151on maklng, llttle is
known about the way in whlch thrs profe551onal task is performed
and what elements funct1onato influence teachers 1n tbe 1dent1f1cat10n
'of general as well as spec1f1c learn1ngs for their puplls It .

also appears that many prof9551ona1 educators have applled the

trad1t10na1 currlculum development model proposed by Tyler (1950)

AN . "\'n .
. . 1



‘to classroom currlculum development desplte the fact that it Qg§

: to the classroom or th&t 1t is. the only model whlch should be used

ST LN e e
S ' : T > ggb ceot Lt

& ., ' . w. . . : e

pr1mar11y created for the purpose of developlngucurrlcula suited ‘.ég- ‘

for a prov1nC1a1 or. state level No evidence is avallable to. "

¢ \' . '.'. .

‘substantlate the notion that thlS model lS equally apprﬁprlate

.

P

“in pract1ce."“7' IR "‘_ ‘ W_;
" generated 1nmorder to ;on51der alternatlves to trad1t10na1‘: ‘“

;£0110w1ng assumptlons _4,' 'f‘. s : J;:..'i

\ e

1n maklng currlculum dec1510ns and to f1nd 0ut whether alternat1Ve

s

_patterns of classroomucurrlculum development are be1ng folld&gd

[3
Fl

BRY - N . Lo , L ' .'
curriculum deve10pment“procedures. The model was based on the \3 : 395

(1); that classroom currlculum is composed of speC1f1c g
,-«learnlngs considered. to be. necessary outcomes of . .. /.
schoollng 1dent1f1ed 'by..classrdom teachers or . by iy :
- teachers in conJunctlon w1th students, Co :

S (2) that teachers are operatlng w1th1n a framework f-“
oot accepted favourably by governlng forces funct10n1ng
'»w1th1 ﬁ?Clety,- ) ;v
‘a‘(3) that sources for startlng po1nts are ‘many and varled ,
. ~ and that all classroom eurr1cu1um development begLns
- ' at the start1ng pornt, . ‘ '

. (4) . that spec;flc learnlngs may be 1dent1f1ed atnvarloﬂS'"
' points- aild in various orders during teaching-*. '
learning experlences and 3 O

.
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Lo phase and (4) 'the~posta¢tive'phase. It demonstrated that:clasSroom.

curr1cu1um deve10pment could occur solely in .one of the 1dent1fxcd

~

b ' phases or in a varrety of phases andvln a varlety ofuorders. v
e o Pattern 1 represents the trad1t1ona1 currlculum

IR ’ - ’, deve10pment procedurﬁs recommended by such people as Taba and _ —

g“f’"*“““”“Tyler““ln_thIS‘pattern, roltow1ng —the™ se1ect1on of’a starting -

polnt and durlng.the.pICGCtlve phase, the teacher 1dent1f1es‘
" specific learnings intended to become outcomes as a result of = .

1the teaching-learning‘process. The degree of flexibility~practiSed

ok .: by the teacher permlts the modlflcatlon of speclfxc learnlngs as
progress is made through the other phases. . "._ ." o7

In pattern 2 follow1ng the’ selectlon of a. startlng p01nt
and dur1ng the preactave phase, the teacher as. a flrst step, 'w
o o P ) . e ! ' M

Lo 1dent1f1es spec1f1c 1nstruct10na1 procedures As a second step

;?ﬁ ' spec1f1c learnings that should resuit from the estab11shed -

“ﬂ spec1f1c 1nstruct1ona1 de51gn may be 1dent1f1ed durlng the

preactlve and/or rnteractlve phases.v The degree.of flex1b1lity
:,-

ER %actlsed by the eacher 1nf1uences the order and 01nts at wh1ch
P i P

. X S ‘speC1f1c 1earn1ngs are 1dent1f1ed
C “‘ . ) “g . - ‘ » {
e L .=.'§ For pattern 3 the teacher, follow1ng the select1':i

o

‘ tart1§g po1nt moves d1rectly 1nto the 1nt”raet1ve phase. Ddrlng /
thls ph&se spec1f1c 1earn1ngs and a spec1f1c 1nstruct10na1 de51gn

'Txlréi*.f‘ © »are 1dentif1ed The degree of flex1b111ty practlsed by the teacher u’

1nf1uences the amount of mod1f1cat10n that may occur in the Spec;frc

learnlngs as progress is made to the postactlve phase /

T In pattern 4, follow1ng the selectlon of a startlng :

T el .,

e vpoiﬁiiathe teacher mOvesi1nto.the'preact1ve~phase. : ,spec1f1c

-

is,
Y



.

1nstruct10nal de51gn is establlshed and then the teacher moves‘on o
to the 1nteract1ve and postactlve phases. SpeC1f1c learnlngs are’
“ -
-1dent1f1ed through reflectlon dur1ng the postactlve phase. The

K

degree of flex1b111ty practlsed by the teacher 1nfluences mod1f3cat10n

_of the 1nstruct10nal des1gn durlng the 1nteract1ve phase and therefore

also 1nfluences the speC1f1c 1earn1ngs wh1ch may be 1dent1f1ed in
/ ¥ .

the postactlve portlon of the teachlng learnlng sequence

F1ve research questlons were formulated It was con51dered
ilmportant to f1nd out whether or- not teachers v1emed themselves as
classroom currlculum deyeloﬁ%rsl .Such 1nformat10n would reveal how

L

p; willingly. teachers perform the task and 1t would 1nd1cate the N

~relatlveamount of freedom which they perceived.themselves to

- have when making:curriculumtdecislons;f'Tmo questions'were developed
;. '_in'order:to H%lp identify the,elements which'influence teacher
X
. currlculum dec1510ns 51gn1f1cant1y,_and to establlsh the order and
. the degree to which these elements functlon in developlng curriculum
'1n a classroommsettlng The fourth research questlonywas con51uered"
with the pattern(s) of currlculum development teachers percelve
; lthemselves to be practlslng Attentlon was’ focused on the point or,
- polnts at: wh1ch the teachers 1dent1f1ed spec1f1c learnlngs dur1ng |
_the total teachlng learn1ng process whether at the preactlve
1nteract1ve or postactlve phases. The final questionrwas concerned

ITQ w1th 1dent1fy1ng the Cause- effect~re1at1onsh1p wh1ch might exlst

. betweeh thé personal attrlbutes of the teacher and the pattern(s)

: of’ curr1cu1um development practlsed
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'_ The Design and Methodology of the'Researchh_'

The sample was compr1sed of forty classroom teachers
selected at random from those.teachlng Soc1al Stud1es -at the grade
four, f1ve or six levels usxng the Prov1nce of Alberta blementary

Soc1al Studles Handbook thmeriences_1n Dec1sion Makln o Twenty

teachers ‘were chosen from each’ of two large urban school systems
The Edmonton Publlc School Dlstrlct ard the’ Edmonton Roman

Latholic Separate School D1str1ct.

* While‘the’decision to restrict~the sample4to forty teachers

.

who wer‘e workmg W1th1n the descr1bed ‘ramework ‘was’ recognrzed as

1mposxng a 11m1tat10n on the generallzablllty of ‘the research

ce

fﬁ f1nd1ng§, 1t d1d enable the researcher to devote a large block of

Y -
.

N t1me to éach’ respondent in . order.to‘make certaln that the responses
r pronded in thls exploratory study were as accurate as poss1ble
Much of the data’ were gathered through personal 1nterv1ews to
perm1t tace to face contact .to prov1de the p0551b1l1ty of<prob1ng
. and thus 1ncrease va11d1ty and re11ab111ty ‘of the results. The
personal contact ‘time requlred to set up and to conduct each 1nterv1ew :
ranged from one and a half to two and a half hours., In order to 1d
reduce ‘the number of comp11cat10ns the study was restr1cted to
development of Soc1al Studles curr1culum as it is practlsed by
teachers worklng-at the grade four,‘flve,-or 51x levels.
“An 1nterv1ew schedule composed of th1rty-one 1tems ﬁas
developed and rev1sed after exten51ve f1e1d testlng (Append1x A)

In order to 11m1t the length of t1me requlred to conduct the 1nterv1ew

to approxlmately forty—flve m1nutes” it was necessary to structure



tthe~schedu1e in such a-way‘that‘aigreat'deal of emphasis would‘be‘

o

placed on gatherlng data about the elements wh1ch 1nfluence curr1culum

' development and a lesser amount of stress on determ1n1ng the

currlculum development patterns followed by teachers._ A questlonnalre

was developed in order to gather the add1tlona1 1nformat1on

142 ¥

>1nformat1on for wh1ch they were des1gned

requ1red regard1ng the curr1cu1um patt"rns that the subJects used

'Durlng the 1nterV1ew the respondents were fam111arlzed w1th %he
o .

'_-termlnology whlch they would encounter in the Patterns of Classroom

'Curr1culum Development Quest1onna1re (Append1x C) A quest10nna1re .

was also developed in order to gather demograph1c ‘data relatlng to'

each member of the sample group (Appendlx B)

The/énterv\ew wa's conducted in the respondent's school

. at a t1me selected by the 1nterV1ewee and 1n an: area wh1ch prov1ded

prlvacy for an un1nterrupted se551on.. All se551ons were recorded on

audlo tggf Ain order to perm1t an accurate analys1s of data at a
r

. later tlme. At the conclu51on of each 1nterV1ew the respondents

: were prOV1ded w1th coples of the two quest10nna1res and were~'

1
’ .

1nV1ted to complete and to ma11 them to the 1nvest1gator 'Alll"

’ quest10nna1res were: completed and returned within two weeks

-~ ~

»

(3

vfor face va11d1ty by panels composed of un1ver51ty staff graduate

students, and experlenced classroom teachers. Members of the

u,panels agreed that the 1nstruments would e11C1t the klnds of

)

The 1nterV1ew schedule and the quest10nna1res were examlned'
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" Results
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Teachers in the sample group percelved themselves to- be

-free to deVelop classroom currlcula and 95% of the respondents

®
expressed the oplnlon that they personally con51dered themselves

»developers of currlcula.-_Iwo of the.1nterv1ewees expressed

felt that they were not completely free to make dec1s1ons about

speC1f1c 1earn1ngs for thelr puplls but- had to work w1th1n a

fipersonal background and value system were declared to functlon most :

.values, avallable 1nstruct10na1 resources, the prOV1nc1a1 gulde

uncertalnty about thelr status.as curriculum developers. They

[S

:framework prescr1bed by numerous outside sources.‘ ' R

The 1nterV1ewees 1dent1f1ed elght elements they con51dered

‘o

" to be 1nf1uent1al in the1r declslon maklng ‘when’ they were 1dent1fy1ng

-a startlng p01nt in curr1cu1um development The . 1nd1V1dual'

often and therefore appeared at the top of the 115t as the factor'

Resources were con51dered to" be the second most’ powerful element ¢

wh1ch helped to structure ‘the teacher's V1ew 1n the selectlon of a

: startlng p01nt. It was suggested that selectlons were often made

_haV1ng the greatest effect 1n‘the select1on of an. area of concentrat10n.,

str1ctly on. the ba51s of the resources ava1lab1e at the t1me ~ ‘The

' ‘pIOVlﬂClal gu1de and the students needs, 1nterests, and experlences
1were the th1rd and fourth most often mentloned elements wh1ch

’51nfluenced the teachers. The teacher s personal background ana

' ’

the responses 1dent1fy1ng 1nf1uentlal elements in’. the select1on of

‘f'a.startrng po1nt. Current 1ssues such as happenlngs 1n;;he communlty,

~ -and student needs, 1nterests, and experlences represent 85. 76 of all :;1‘



'represented 9 5% of the to al responses, logloal sequence o
'represented 2. 4% of the total wh11e school adm1n1strators and othor
'teachers each represented 1 2 % of the totaI responses were

u1ns1gn1f1cant in thelr 1nf1uence on the selectloneof an area of

concentratlon.

The respondents rank ordered a 115t of ten eIements

.‘.a accord1ng to the amount of 1nfluence that these elements had w1th

o s1gn1f1cant

respect to the 1dent1f1cat10n o£ spec1f1c learn1ngs once a.

;starttng pocnt had been eeZected The elem%?ts weresrank ordered

™
i

-3,
in the follow1ng manner ‘the studght's heeds and 1nterests were.
f1rst the teacher S background \wh va}ue-system were second the ,”
. ~ N / i

avallablllty of 1nstruct10na1 resourCes was.an th1rd p051t10n th
X

prOV1ncral gulde was: fourth 1nterna1 school organlzatlon was.rankedi

-.f1fth other teachers were located in sixth place, school pr1ncrpalslv':'

‘“were in seventh p051t10n, system adﬁtnlstrators were elghth

- e

‘parents of pup1ls were n1nth and the frlends and relatlves of the'

teacher were ranked 1n tenth p051t10n.3 When the 1nterv1ewees werehy I

:_'glven the opportunlty of‘ldentlfylng elements 1n add1t1on to the_'”
- 1‘ :

;ones 11sted above, flfteen part1c1pants ment1oned the effect of

med1a ten 1nd1V1duals referred to communlty factors, and one ;

- person spoke of the rnfluence prOV1ded by profe551onal 11terature .

Because fewer than half of the respondents msnt;oned any one of

the add1t1ona1 elementS\ these elements were not con51dered to be T

RN

/ .
From a‘i1st of elght demograph1c factors known about each o
';'respondent, 1t was found that only age and teach1ng experlence

®
_ Were related to the patterns of classroom currlculum development .

EAN ' -
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LN . *

‘which‘were folloWed‘ Teachers who were twenty-n1ne years of age
'or less tended to rank pattern one wh1oh represents the trad1t1onal
- model hlgher than d1d those who were thlrty or more. years old

R Teachers who were thlrty(years and over 1dent1f1ed spec1f1c learn1ngs

durlng the postact1ve phase more often than those who were twenty- E fé;f

<

n1ne&years old‘or less.

8. .‘_«
.- - ’

Teachlng experlence was’ 11nked w1thrcurr1cu1um development :

: patterns, in- that the respondents w1th f1ve or fewer years of
\\\\\\\experlence ranked pattern ‘one the hlghest, 1nd1cat1ng that they .

| 1dent1f1ed specafec learn1ngs d1rect1y after select1ng a start1ng
p01nt more often than those W1th 51x years of experlence Or ‘more.
It was also found that teachers w1th six or more years of exper1ence f
. g
ranked pattern four where they 1dent1f1ed Spec1fre learn1ngs

durmg the postactlve *nase, hlgner than those w1th less experlence._. B

P P

. CONCLUSIONS

Te

It should be noted that the conclu51ons must be treated

'.‘w1th caut1on since the ev1dence on wh1ch they are based is subJect

‘to two maJor 11m1tat10ns.. The sample used 1n thlS study was small

-

and was . restrlcted to ‘one urban center and secqndly there may be a "
_ ”51gn1f1cant gap between what classroom teachers perce1Ve themselves

':?to do and what 1n fact they happen to practlse.’*'

The maJorlty of teachers who part1c1pated in the study

RS

con51der themselves to be classroom currlculum developers They
o ,\\frmalntalned that it 1s only p0551ble to teach effect1Ve1y when

,.currlculum is belng developed 1n the classroom. Desp1te the fact



ot hat they recognlze that they functlon under varrous constra1ﬁts,.¥'v'

}they\percelved themselves as’ havxng cons1dﬂr b;e 1at1tude to develop

'-curr1cu1um W1th1n the ex1st1ng organizﬁ

'ﬂTo them classroom currlculum developm i

'-respons;blllty»of_whlch_they~were~very

It appears that the force of the. teacher s persoual 'f;' R

- background and value system is the most powerf 1 funct1bn1ng

element qperatlng when declslons,are.made régarding’ the selecthn‘

of an area’ of cOncentrationz' Therefore regardless of other 1nf1uences

such as the ava11ab111ty of resources the recommendatlons of the‘-
provincial -or local gu1de, the needs and 1nterests of students,'and
*  the d1rect10ns g1ven by school admlnlstrators, to ment1on only a ,' oAac
‘tnfew all are secondary to the teacher s 11kes and d1sl1kes, his i
ldbellefs, hlS needs and hlS 1nterests. Thls ‘is not meant to suggest
that all of the other 1nf1uenc1ng elements are 1n51gn1f1cant for
Vthey do play a role albelt a lesser one, in formulatlng the‘_w
1framework w;thln whlch the teacher exerclses hlS background | il -kV“.
;and value system | - v ‘
f?.' It is 51gn1f1cant to note that the student for whom
'presumably all: learnlngs are»deV1sed was ranked 1n~fourth place
i as»an 1nf1uence on’ currlculum dec151on-mak1ng af}er such factors asf'
the teacher's background and value system, the ava11ab111ty of :
| resources and the recommendatlons of the prov1nc1a1 gulde B
Perhaps both resources and the prQV1nc1a1 gulde prOV1de suff1C1ent
V.SCOpe for the teacher to be able to Justlfy what he prefers to
vselect as a startlng p01nt and therefore prevent the student'

1nf1uence from'exerclsrng a”more 1mportant,ro1e in selectlng-thedf



teacher brlngs his set of beiiefs and values to the process

LI

iy

startlng p01nt for currlculum development.

o

The f1nd1ngs of thlS study support Walker 's (1971) 1dea

"fthat a "platform" exlsts at the p01nt where dec151ons are made - about

areas of concentratlon 1n ‘¢lassroom currlqglum development " The

. of students as the most 1nf1uenct1al of the. ten elements. ;The

_part1C1pat1ng act1ve1y in the school1ng process such as school

Tffrom the f1nd1ngs of thls study, that as ‘the’ elements became more

\ fx-“After'haV1ng played the_most_domrnant‘role in the selection
of a starting point' the teacher'turns,to the needs and interests :

ten elements 1nfluence the 1dent1f1cat10n of spec1f1c learnlngs

- «

¢

"'and values of the teacher now are rankéd in second pos1t10n dlrectly
'follow1ng the flrst ranked students, demonstrat1ng the hlgh
-51gn1f1cance of thlS ele pt 1n terms: of classroom curriculum-

'development dec1slons.. Resources, the prov1nclal gu1de, 1nternal

"' K

_school organ1zat1on, and other teachers were ranked third, fourth
:flfth and 51xth not only demonstratlng the1r 1nf1uenc1ng strength '

"but also the1r prox1m1ty to the classroom‘scene. People

A

'*pr1nC1pals, system adm1n15trators, and parents are ranked seventh

:elghth and n1nth respect1ve1y Frlends and relatlves of the

r

"teacher, who are the most remote group from the classroom were .

19051t1oned in- tenth place. It 1s therefore p0551b1e to conclude,

'A;remote from the classroom their’ rank decreased proportlonately

The 11near curr1cu1um development model was found to ‘be

A1nsuff1c1ent for the purpose of descrlblng the process used by

-

.grade four f1ve, or s1x teachers, worklnqgin the f1eld of Soc1al

Q- .

-t

¢

:‘eVOIV1ng from a teachlng learnlng experlence. . The personal background

"



3

representlng the trad1t10na1 model was Esed approximately one-_

quarter of the time for elassroom currlculum development The

td .
' rema1n1ng three patterns, 2 3, ann 4 were used approxxma!.ﬁy

‘.three_fourths of the tlme. From the.detalled descr1pt10n of'

148 <.

. ,Studles. In terms of the model developed for thls study Pattern 1, .

/

E .apparent that most teachers gn the sample group used more than

ond*pattern 1n the development of a 51ng1e currlculum related to

‘\uawgeneral area of concentrataon.v Pattern 3, whlch 1nvolved the

identiffcation of specific.learn1ngs durlng ‘the interactive
process, proved to be the one used most often.

Patterns 1 and 2, located in the preact1ve phase of the

i

teachlng learnlng operatlon, were used approxlmately one-half of

the t1me in maklng dec151ons about speciflc 1earn1ngs (Table 23)

I_The comb1ned use of Pattern 3 located in the 1nteract1ve phase

"and Pattern 4 p051t1oned in the postactlve stage, are used

_classroom curr1cu1um development occurs durlng and follow1ng

‘1nteractlon as prlor to the actual teacher-pupll 1nvolvement

Younger teachers-wlth fewer than five years of teachlngf
S ’ - ~ v . . .
expérience were-found‘to>favourithe use of the linear curriculum

’development ‘model (Pattern 1), wh11e teachers whp were older and

i

" who had more experlence showed less preference for thlS approach

'It may be that young, less e§per1enced teachers who are-in closer

prox1m1ty to- thelrt:japher educatlon programs, prefer Pattern 1

' because of the thorough ground1ng wh1ch they recelved in thls

.

form of curr;culum development. Lacklngwa sense of securlty, the

Curr1cu1um wh1ch had been developed by each respondent it became

"sl1ghtly more ‘than half of the time. ' This 1nd1cates that as much -
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young inexperienced‘teacher may tend to cling to the pattern‘which

seems " o.possess an- air of :respectability and -which functions

adequately';;\thb;glfssroom; With'age, experience and the "

accunulation of additio knowledge, the security level inCreases

80" fhat the teacher feels suff}c1ent1y frong to ‘make” greater use

PR

i of a varlety of currlculum developme_

by teachers. c . .

E]

patterns.
In summary, teachers were found To be actively developlng
currlcula Thelr own needs, 1nterests, and be iefs seemed to

domlnate the selectlon -of starting’points in the p‘.nnlng process

1n£1uent1al when- the next stage occurred.‘~Thebtrad1tlonal

| curriculum develoPment model represented by Pattern-l was fo ‘

to be one of a number of models whlch function in the classroom
All four patterns 1llustrated in the tentatlvdlclassroom currlculum
development model were practlsed by teachers who made 0p the ‘
sample group. It was concluded that age and length of teadhlng

exper1ence Lnfluence the currlculum development patterns used ;

-

.~ . IMPLICATIONS AND RECOMMENDATIONS . :

;-

- This study was undertaken td prouide information about

‘curriculum deVelooment at the classroom level bésed_on-reseerch

rather than on speculation, ‘Accordingly implications for the
o : _ \

- findings. relate to preservice teacher education, in-service 5
05 : hbdabet e . i

&~

teacher education, the development of a theory of curriculum
S . 4 . .

jdevelopment and research in the curdculum development field. .
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".curriculum development, it is essential that--they gain a fuller

teacherfeducationtshould place;greater‘emphasis on helping

~ o150

Preservice Teachey Education
" - 4 ) :

» o o o . A )
Some of the findings of this study suggest that preservice

beginning teachers _to gain a thorough understanding of themselves

Since teachers have indicated that the1r 1nd1v1dua1 personal

background~and value systems”are‘extremely 1nf1uent1al 1n“c1assroom'

. -

understanding of themselves before‘they attempt to dnderstand_dthersg
: '

o

Evidence'is not available to verify the relative‘Value

of each 1dent1fied pattern of classroom curriculum development

«Until such t1me ‘as eV1dence is produced to 1nd1cate that some

patterns are better than others, we may be well adv1sed to structure !

Y

teacher education programs in such a way that prospective teachers

w0u1d be 1ntroduced to the classroom curriculum development~d . —~
patterns be1ng followed by practising classroom teachers Few '

,

:'changes in existing programs would be required in order to satisfy

' {pattern 1) is very_much art of ‘the / resent day teacherledu"

. format. ‘Pattern'Z which involves the determination bf.a spedy

.instructional design prior to the identification of specific‘

-teachers w1th a knowledge of how curriculum development takes -

the preactive phase of development fox the trgsitlonal patter :

A

-

learnings would have to be- 1ntroduced A greater modification in

.ex1st1ng programs. would be required in order to prov1de~beg1nn1ng.;,,

»

place during the 1nteract1ve and postactive phases. ‘Fhis would

requ1re knowledge and skills in such matters as: group 'structure
. ’ N
3'5

fand~function,.evaluatiqn,theory, child development'and'in‘the,_



1

e

' widentification’of student needs. Begrnn1ng teachers should be

S

' made aware that currlculum development occurs when spec1f1c

Y

'learnlngs are 1dent1f1ed dur1ng the interactive and postact1ve ~

hases and o ortun1t1es to practise these atterns should be
¢ P PP P P

———— e et e e e e et e

- proV1ded durlng the 1n1t1a1 teacher education perlod Exper1enced

teachers who ére pract191ng all' four patterns and who uould be.

prepared to permlt student teachers to practlse all of these’

patterns 1n the1r classrooms would need to be 1dent1£1ed ,As a

. pre11m1nary step to the pract1Ce of alternatlve patterns of

currlculum development the student teacher would reqp1re an
‘..understandlng of the elements which function to Create, the

framework: w1th1n whxch a start1ng polnt is selected and of*the

elements whleh operate to 1nf1uence the speC1f1c 1earn1ngs which

flow out of the startlng p01nt., The beg1nn1ng teachers would

iy

: also requ1re tra1n1ng in the skill. of recdgn1z1ng, Wlth speed

&

- aﬁd accuracy, the needs and 1nterests of students

- : B

In-Service Teacher Education . P °

2 The 1n serv1ce teacher educat1on program mlght strlve to.

3

]1ncrease and relnforce the same type of understandlngs and
‘ ¢

experlences descrlbed for the preservlce program. The actLN1t4es

mlght 1ncorporate 1nterV1s1tat1ons so that teachers may observev‘;

s °

_teaéh1ng 1earn1ng act1v1t1es, stxategles and plann1ng approprlate

- to alternatlve patterns of currrculum development Smabl group

G

dlSCUSSlODS mlght(be planned -to. allow teachers to 1dent1fyo ot

/ . 1)

' po1nts and the 1eagn1ngs whlch result Attendance_in-special

..'“- o - BRI

A ]

consc1ously the elements that functron to 1nf1uence the1r start1ng..'
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v classes des1gned to help the 1nd1V1duals o’ 1mprove the1r self-‘

l“ (X \/ A g’
-gMnbe,_ "

i e 'n.(,

s occurs in- the class.r.oom and

: cl assroom teachers.

" Further Research = - - . - B s

T-a

i " ]

The f1nd1ngs in thls study 1nd1cate that the .llngar

"'lclassroom currlculum dﬁelopment.. The gap between curndulunv

, AR N S ,
de\(elopment theory and’ classrmm practlce w111 cqntmue to exlst .

unless the theorlsts look tq, what 1s happenmg in the f1e1d and }‘f‘_":

] *.

,&ncorpoﬁte thelr f1nd1ngs 1n theory If theory 1s cqnstructed

acov’ate 1n thesé" funct

[

- . e ot VLR

sl .
29, i

A . :
strates the enstence of saga""a' gap. It also demon§trates
ty tl 4 ', .

the 1mportance Bf gathermg accu;’ate descrlptlve 1nfomat10h “about

; < ..1, . S

classroom curnculum development 1n order to asS1st m generatmg,

O S ) AN

‘e

PR ) ) .

The fmdmgs of the present study 1nd1cate several areas

b

- 4.'.\,.:_ » .

j need to f:md out;. 11" ciassroom curnculum dev .10pme{rt is affected

ict a phehomenon;, and. .i-'_fl»:t,h‘eb'r)" i

currlculum developméht model is not appropr&ate by 1tse1f for

ld be- no gap between what U

ated in theory.. Th1s study

E ! i o o n .
- va11d theory It 1s crucml that we produce va11d curru:ulum N
. N A AN . L

ofE 1mportance for future z.‘esearch F1rst 5 there appears to, be a

N
ch ) g St RIS
understand:.pg, mlght aIso h,e encmxraged e W g -
A .Curraculum.Devel_oBrr.lent Theo;.y-‘__r PR URETPEPR SRR .
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L D1fferences m1ght be related to: ] S R S
(1) the elements wh1ch 1nf1uence the teacher's‘ starting’ '
o N . . . AL ) B .
‘ p01nt in classroom currlculum development.;r ’ .
o /j_/ S .(2)  the elements which mfluence the teachér in the process
» . . //. .- ‘o' J :
e e -nf classroom,curm.culum developmentAfol_lpﬂmz the
: L e T e estabhshxhent of a s,tartmg pomt and S N
S et (3) the patterns whlch teachers follow in developmg R
: . classroom currlcu}nm v'b,‘ o AT !
) ) _ Second stud1es mlght be conducted to determme the ;
. »_ ) .. '» .
; relatlve worth of the 1dent1f1ed classroom curnculum development ‘
: - SR . .
T patterns. f. PR
T i Th1rd 1nvestlga.4 ons mlght be eonducted ‘to f1nd out what —
’ changei should be mcorporated 1nto the curr1cu1a of teacher L S &:
' % e educatlon 1nst1tut1ons tg ass:.st potent1a1 classroom teachers 1n~ L
, k, L . the task ‘of currlculum development at the classroom level ‘ -
' Yoo Fmally? 1t seems 1mportant to dlscover how 1n serV1ce S .-
: E programs could ‘be dev1sed An: order to a551st practlsmg classroom \1. R
Lo 6':' ‘teache‘rs in’ the task pf curriculum ,d%elopmen't,_ S e
SIS SR /,,,/” “. ., . CONCLUDING.STATEMENT :
A T T o |
B T T =
LT e Th:ts study represents an 1n1t1a1 attempf oo
o " y:;’_,, . v o :
//: wh1ch may lead to a better understandmg of h 3
: curr1cu1fﬂn cho1ces. ?t also represents an’. o
A . q ‘( . .
N
" N the pattern(s) of °Soq1a1 Stud1es curnculum j ) ed: & .
S by certa1n elementary school teachers. _ 'ﬁnﬁﬁfmation' of ..
C« ©  this nature is a. necessary prerequlslte for thoplgd opment,‘ofaég},
: ) : o - v !v" ™ ;o > e
) ,()" ~+ 4 ;.
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= — Item_ 9“ _. ng mlght paréﬁ? ) 1’[ .y “
Cel o , .' 1 learnlngs for fn”e‘pupﬂ*b'

A. ) ', e Iﬁ'em —10 How mlght ;He students in your classroom ‘;L'nfl nce the ; X
onle e Lr T ospecifie Secial’ Studles le 1ngs in whlc the g R
'. '\r o - (‘engaged? :G ) v'.'_ R . - . She
S o * How mightés‘eﬁ an . AR

e :  the spedific Soc’;LaI‘ Studles,,.learn:.ngs wnléhw, Glect ' L
PR S for t.ne pll‘“_'-:u; ,your c].assroom" SEETER ‘,..
e ‘your frlends and: =re1at1.ons 1nf1ueﬁ’ace the SPec1f1c - s
e 8 i ~whlch» you ;e'ieét for the 152;5 P

B N ftem 13 _  How mlghxg.‘,”l'
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Egenence_s%n. Deg 1% i fiiencd, the spec1 e N
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What other e:[&frnents m1ght mfluence the spec1f1‘ Ao - S

* ' . Social -Studi#s ,learnmgs \vhich yog\%elect for the puﬁnls m«“" TN
your classroom? © . 5" . RO

',/Rank ortfer the el‘éments wh1ch funct1on to 1nf1uence the

A speéiﬂic Social Studies learnings which you. select for
"« . - thefupils in your classroom £ollomng the: 1dent1f;cat10n Yl
W I 2 s__e_z_jtmg points v v il ,% - Iy
. D 2R ¢ ‘felements .identified .W111 be pr,:mted o nd1V1dua1 S N
el N cdrds and .the respondents will'be invited to arrange them ' .
o I 1n order from the most S1gn1f1can£“*‘to the least s1gn1£1cant) J o
TP EL ¥ LA e ¢ R R
. Itenf 1‘; What telJ.s you that thmgs are gomg well in your - - o
W \ﬁr‘&f’ i j % classroom? - o .
Ve e Rank }"hese slgﬂs 1n order of thelr 1mportance to you. . °
. JUEN R

o Is it po551ble to pl'én a good learnmg expenence w1thoﬂt :
- first hdent1fy1ng spec1f1ca1ky what is: to be &complished""

.

LI S

S‘M .
Are there tmes; when 1you do not know spﬁ(:lﬁcaliy what )%m i
" wish' the pupils to accomphsh before yo began ‘to,jplaq SR
- me&:hod of 1n§t§ruct10n or hegm to interact w1th your, puplls”f

. G " L] ‘.P

oo iR P

It Have t.he learnmg erleﬂpes by\ewerally succes-sﬁll e
; . NI when you have not - ﬁp spec1f1ca11y what} you -wished the - - =~

®.."  pupils to accompli eforé you started to plan aimethod - - DR

'v":,'O?E 1nstruct10n or °&¢arted to, ,P_tera(‘-t ﬂlth YOur P'Jplh"‘7

L, s Ttem®2l ps 1t p0551b1e to"pronde the Py .’mth’ a good 1earn1ng= S »
Tla T e ey expemience w1§:houf plannﬁ‘lg in$pe€ific: deth;l What you | - .07
TR N B v, ‘wish the ’puplls o agcomp 'sh and spenfmally homou ' !}: s

ool ’\‘(“mn perform the 1ns%ruct1"

~"5iask? LY ﬁ“ o o

Xy £ . ’
R :'..' ¥ » )
; _re there tlnies ‘when you do not plax‘(&@gyuﬁc ,eta1l what ? o
v “you wish:to accemplish)afichow you wrtlscofducs, Bi PR
T instructdonal task befme you beg;n»}'theﬁi'ﬁt.erhtifi\(e phase ¢ . 1
ﬂof a learmng emen@cﬁ" ' ; I - !?
" o Item 23 Have the learnmg éexpeme ces been generally suc,g:e
SR . ’ when you. have comimenced: mstructlon without 1dent1fy1ng ‘
what’ specific’ learnirigs would*xbe stressed and svhat spec1f1c Ce
.procedtn'es would be foldovwd’ Le i N ‘\ - ';f;
- oL . ) . ',.', T ,..‘ v el ":

] ' on mthout.eStablrshmg 1‘n -
e Lek&RT . advance ‘the spec;,ﬁc Qearﬂl - which' would bedstressed
/ * o B and the spec1f1c gcedures-.whmh would be’ fo‘llowed" e

. -
'.
..o‘ s

o Item 25 ‘Have, yb‘u"ever planned a_lea "'""ng experlence in specl£1
A vro 'taLl and. then fayled to follow 7 Y 4 “ﬁi
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= o ‘ltimfzgi Wh) d1d you dev1atehfromttne spec1f1c plan wh;ch you\ b
o S0 e & 0 “had, deq&i?ped° e . - o S0
. s , 5 K LW, { oF L . . . 3 . ~.' ‘ .
. Item 27 T’Eere the learning experierices successful.whep you deviated .- ‘Eqi'
ke STl from your spec1f1c plan?. R L
el . “ N . Sante aeerel = v T
: S . % T h - . i i .t ’ . . ' P :
R Item.28 Are there t1mes when yp& shdulﬂ follow your specific plans -~ ",

“just as they had’ been estgbllshed? mumma'

oW .

Item ma \Why-héve ‘you folldwed your spec1f1c plaps exactly as they S

‘——_;?Tff' ‘had - been struck’ S RS o Lo R

- . r . : Lo T . - L r‘.\,' B
ISR 'fitem.SO_ Were the 1earn1ng experiences Quccessful when you follpwed .
:f(.ﬁ.f, o your plans ‘exactly as they had been struck7 o F
1fh o 1 - fItem.SI : Select-a;start;ng;pglﬁ E ch you have ﬁéed from . -

e, ... . .- - Bxperiences Tn Decis i and descnlbe -the” currlculum s

Qr
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Py pEMoGrAPITIC DATA QUEST IONNALRE
. ' . .. ‘ . ’ | v.:’>> '. . o ‘N, B ) . \,\f- . .- . , . ,".‘ " . ." ‘ '.g

) . A : . )

T é followmg information is requﬂ“etto help deScrlbe the =& A

S samplewg oup_ used for this study. This i ation w111\not ‘be used -
for the purpose of. attemptmg to 1den‘t1nyrespond§1ts T _,,; ‘}

‘t

) _ o Select the response wh1ch is mbst correct and enter the.
numeral wnlcm identifies the answer in the Space prqv1ded \mder the.
,headu;ﬁ "Answer -Column". \ . : ’ o

,-,., L o : ! ' .‘;‘_ v

oo Answer all questlons as’ accurately as possrble

. ” - e
R SRR .

P

T e 2. Fem’ale"‘, S R . S
. e T ) ‘ NI g : ) e e o - ' L &
) 2. Age as of May 1 1973 e R

R B . N 4 40 1049 years el T
LA / . 1. Under 2() / ‘4, 40 to 49 years - ., ¢ ' -

LI

e T e20 20 to 297 )tears 5. “50:to 59 years - -
B T 30 to. 39 years : 6 60 years émd dVer RN I

RN L -3 Most curren&eachers’ certlflcate held R R L.
. 1. Professm@al R Prov1510na1 .
K . - 2:®standard Elementary ' 6. Canditional o
RS , 3. ‘Standard Secondary 7. cher ‘(Specify) [ ..
- 4. .Junlor Erementaryq et e s

. 1& e 4 B .‘ ' ‘v' .
: 4_.b Total years of«-t chmgrexperlence to June 1973 T B '
o o oL ' ears or ;l_e'ss 7 S04, 11 "to “15 years .. e BRI
8 '~ < er%2.. 3 to Syyears - .. - 5. 16 to 20 ;@ears b c
" oot 3. 6 .to- 10 yearsg 6. 21 years or over e
,u.- N . o "_q. ",H “1
“%’Total mﬁber of years of pos i ondary edu'catmn R .
RN (beyond the @ple@oﬁ ef matrlculatlon)‘ U
" 1. 1 year ' g years-"’ﬁ*! L T e \_‘
2. 2:years . S 351. 5.years o R TP
3, 3 years . : 6. 6 years or%ore - -
Source of professmnal teacher tramangﬂ . . PR T :
° . v _,.',_- _ N f:‘.‘ * i

1'. 'Unlversny of Alberta . 4 lhuver51ty éutside o~f S
»-2. -University. of .Calgary’ -* Albebta « .- SRt
..'3 o, | . | s

Unlversq;y Of Lethlﬁdge 5 Other (specrfy) .
‘ < ‘ ,« ‘:f_ i
4 - , . . ;Z'.«\ '
8y, R L w. -
..-."' :c""_' Ad :J , A ':‘g 5
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w e 7 7. 'Under the héadings which appear below, ‘provide the information Lo
IR © . Tequired about the completed university courses which you.think
©. T 7 -have assisted you in developing classroom currdcilum for: social. = %
S # ..  'studies, - - P R o o S

‘ - Course ,Desc.‘ri-pt-ionf . Course -Number - .. Uﬁivors'ity. . Year R
_ " Teacher's Role in  Ed. C.I. 302 sUniversity of . 1971
. ] ‘ i R K . Curr]:_culwn ‘ : X - L o . . : Alligrta . -

o t v

.

o '-‘szogram‘_.,.pevelopmgntt “Ed. 'I 512 '.Uh‘ive'réit‘y‘ oﬁ;‘g '1‘97‘2A o

Aol in Elementary - i o o ~Alberta™ =~
7EX 2 T ' Sdcial Studies” = ,_ O

N . . “ . Z . . ¢ - e
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) 8.. Under the headfngs Whlch appear below, prov1de the 1nformat10n .
: »'. " - required about“thé professional experiences in which you have 3 s ,
A participated for the expressed/purpose of «receiving assistance in’ ol
ERN . currlculum development as it app11es to Social Studies and the o 3&
o B ‘utlllzatlon of Experlences in Decisign’ Maklhg The profe551onal o
iV- . experlences 1nc1ude such things as wprkshops ‘mini- courses, in- .
- ' serv1ce semlnars, micro- teachlng, etc. . 3 : B '
' EXAPLE: . . v e P
vNature of Experlence .. Location - ‘Sponsor Date . p
R “Two day WOrkshop in Edmont oy .Regionefi 1970 «
the preparation’ef . . . Office T i
,_behav1ora1 obJectiyes - Al ,Consultant o .
v SR IO : e
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' PATTERNS OF CLASSROOM CURRICULUM
D e - .V e o DEVELOPMENT QUESTIONNAIRE - ’
el ’ .
- v . A_F”" . ‘A "“ “’r . P
.. DIRECTIONS
a Place a check mark (JD 1n the column whlch o .
- best represents your response to the -
( 2). Check only ‘one response for each problem o
- 'stated. o L e
S (3) - Respond tp each problem.  .3’_ . i : -
_l.' How often have you 1dent1f$33.spec1f1c obJectlves
_ ’ directly after you have flntshed interacting. w1th :
" * your puplls durlng a soc1al studles learning -
exper1ence9 S R ; U
- 30 W2 How - often do you . plan exactly what you are: g01ng
e to do -before considering specifically what your:.
) _lpuplls will get out of a soc1a1 studles exper1ence° , )

How often do you 1dent1fy spec1fic obJect1ves
“while you are interacting with your pupils -
,dur1ng a soc1a1 studles .learning experlence7

o> - s ".A"i’, _ 4
_ . A ) T AN BN
4. How often’ do yoﬂ begln plannlng d social studlesg -

~ learning experience for your pupils by

1dent1fy1ng spec1f1c obJect1ves?

- _ I
S e !
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-
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. DIRECI‘IONS

e e e A(1)~~— Place a—check -mark- (./) -in -the- column whlch e
, oo best represents your response’to. the
* '+ problem wﬁh@h is stated~_~ e ‘¥,v'

 ‘ﬂb;,.»’ tZ)’ Check only one response for each prcblem '
o v.- stated, . : , R

‘fj”. = "3(3) _Respond to each problem. e-hfliy‘ ‘ ».”,i

:'iﬂ )

@ T hat-extent has the 1earn1ng experience * N A SN
- Y cessfulwhei' you have started. your . N N
.. N . lesson_planning’ by 1dent1fy1ng spec1f1c . B el R A
. RN obJeeﬂiges? | o LA

. - < {,Ju) R : =7t /
e 6. To what extent»has the 1earn1ng experleqce - L1

been successful when you have planned;exactly

e what you are going to do béfore considerlng
: "<spec1f1ca11y g%at ‘your puplls will get. out
of the exper1 ce? s = o

a2

——

7. To'uhat ‘extent has ‘the learnlng experlence:

o - ﬁ"_beehmsucceSSful when ‘you have identified-
.7, -1 . specifié objectives while you have been,

el -”;1nteract1ng with your, puplls’ o

e SR - N o -

B 8; To what extent has. the learnlng experlence
_aabeen successful when you have identified:
L .ec1f1c obJectlves dlrectly after hav1ng
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DIRECTIONS - -
' 3 " s ‘{P

Place a check mark (vO oppdglte
« .« . the response which best*

ST T 7T répresents your answer to'the
*. . .problem stated. .
S0 nc(Zj\‘Select one poxnt only

*0n the ‘basis of your personal
ekperience, at .what point in:

-

oo ~ planning and executlng -a. social
S . studies 1earn1ng experience’do
S ¥0.. ", you find it best to identify

: "j«*'wnat your puplls w111 get from
BT ¥ .
.,ﬂ%he expeggence PV

0. Rank order the p01nts at wh1ch

& xgp identify speclflcally what
>¥Our. pupils: will get. from a
¥'socjal studxes experlence

.:,'Allow &he numeral 1 to .
Steti.lo 7 represert the point which is '
S i most: cbmponly used, the: numeral
RN T represent the point .which’
R ’115 used to ‘a. lesser extent and o
- ,so 0H.~~~<”‘f ; .
<, ’ -
. Lt o A
] o -
° ".ﬁ
BN
" b

—— _ ———
directly after you have
| finished 1nterac§;ng with

| the pupils during a_ ‘.l

learnlng experlence

d1rect1y after yOu have*
identified. an area of .
concentratlonf :

L

P -

- .

‘<d1rect1y qfter you h
planned how you are g01ng
to ‘do somethlng

" {while you are, 1nteract1ng
{with the pupibs during 4,
1ehrn1ng g§per1ence

_‘.other (spec1f¥)

ile yougare 1nteract1n
with the Supils durlng '
: learnlng expenaence

dlrectly after you' have,

flnlshed interacting with

 ‘{'the pupils during a-. -,
- learnang'experlente -

'ﬁjﬁlrectly af;er you have
«1dent1f1ed an area of
E conspntrat1on '

Ty et e

T dlrectly after .you -have

"to do someth1ng

. |planned how you®are g01ng 4

. ;“"C.' .




