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COMPOSING LIVES:
WOMEN IN ADMINISTRATION, WOMEN IN CONVERSATION

In this narrative inquiry five women in school administration share through
describes how these women acquire a greater understanding of their experiences by
sharing them and engaging in the reflective process. Narrative inquiry (Connelly and
conversations and illustrating how personal practical knowledge can be used to make
for the thesis. By writing letters 1o these women, returning their stories 10 them, the
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NARRATIVE BEGINNINGS
The Seeds of My Search

I can still picture myself that first moming early in August walking to my
school, the school where I was now the principal. It was going to be » warm day but
as I approached the school were charged with emotion. Great anticipation swelled up
within me. 1 could hardly wait to be back in a school. Seven years of my teaching
career had been working as a consultant. 1 longed to be back in a school.
summer away at this park. I could hardly wait for the beginning of school. I saw it
as a chance 10 help shape a community of children and adults, a community which
was warm, welcoming, stimulating and challenging, a learning environment.
wondered how they would fare in the school. What beliefs guided present practices
pumping even more. 1 was finally at the back doors, doors designated separasaly for
the girls and the boys. 1 made a note 10 contact meintenance for sign removal, I
lot 1 did not know sbout my school.



The school was quiet, almost ready for opening. Half of the long school-
length hallway was cleaned, polished and shone brilliantly. The other half still held
the footprints, scuffs and tracks of the past year. 1 wundered about the children who
had left their marks on that halilway. I wondered about the stories they would tell of
their journeys through the hall in the new year.

Boisterous singing abruptly curtailed my wondering. It was the custodian who
was working with great gusto to have the school in shape for day one. Although he
had a lot to do, he knew that today was a beginning for him and so he told me many
stories about the school, the children, the parents, the staff. Through his stories he
told me of himself. He took great pride in his work and believed he helped parents
and children feel good about the school by keeping it clean. If children didn't take
care of the school and respect it, then “You gotta make ‘em have respect®. We 100k
a tour of the school 30 he could show me how well it had been maintained. “No tape
on these walls t0 ruin the paint.” I wondered, "Did that mean no displaying of
children’s art and writing?® He showed me a pile of work orders en my desk 0 be
signed. All of them were completed and signed by his mame and tithe HEAD
CUSTODIAN. He also 10id ms he loved playing floor hockey with the children - and
that it was a pretty good school 100.

Over the next few days as I sorted through paper work, I kept a closs
“window watch” oa the walk leading up 10 the school. My imeation was 10 grest
peopls - welcome them. When | missed seeing them, 1 used the “cusiodian’s cus®,



that is his loud call out to staff, parents and children. e did a wonderful job on
promoting the school, always telling parents new to the school how good the school
was. He gave me and others opportunities for a good beginning.

Teachers started to come back to get ready and many
glimpees of stories yet o be lived and told. Many of our conversations were framed
within questions about what 1 would do regarding such things as children coming
carly to school or coming back in to the school during recess. [ wonder now about
the staff"s expectations of me and about the power they associated with the position of
principal. 1 wanted their questions 10 be the beginnings of opportunities for everyone
10 share their beliefs and feelings about children, about leamning, and sbout who
“makes policy”.

"Hey are you the new principal? I've never had a gir principal.” After
meeting a few of the boys the word seemed 10 spread that the new “girl" principal
was in the school. | remember two young children trying 1o peek in the window
looking for the girl principal and one of them sying “it’s not a girl - she’s a lady
priacipal®. It was my chance 10 mest a lot of curious children. They %0 could hardly
wait for the year 10 begia. Beginaings always offer hops. 1 wondered abowt the
children’s hopes. What were they? Would they be fulfilled?

1 knew 1 was expected 10 b the leader, the ons who is ultimetely responsible
for everything. 1 also knew I was 10 be part of a team including staff, students,
porents and the community at large. In some instances, I know I could shere and talk




about beliefs and actions. In other situations, I knew 1 had to go it alone. 1
wondered about the possibility for schools to change and to become learning
communities with shared leadership. Could this even be considered a possibility?
Could the principal be more of an equal team member? Or do the responsibilities and
requirements of the job necessitate a distancing of the principal from staff?

I wondered about the changes 1 would be part of, how they would come about
in the upcoming year. How would I create and shape? How would | be influenced
and shaped? What would the beginnings bring? What school stories had begun?

Reflection on Those Firss Days:
Searching My Story

My memory of my "walk 10 school” is vivid. It was a change in my life
which was very important and meaningful 10 me. It was not that I had & “new job"
or "a promotion” - it was that I now had an opportunity t0 be part of a school
community again. I was looking forward 10 being part of & community of staff,
students and parents who would work together 10 make "our school® a good school
for children. 1 knew this may acot bs a typical reaction when ons is appointed a
appointments were announced a colisagus shook my hand and congrasulated
my sppointment. He added thet 1 shouida’t worry thet it wes 00 a small school,
becanss “you'll gat & large one someday”®. Sizs was not an iesws for me. | had




applied for the school because it was a size I like. Bigness and prestige were not
critical factors for me.

I remember thinking I wanted this school to be a school to which I would
send my children. | wondered about what the school was like. What were the
teachers feeling about school as they prepared for school opening? Were their
feelings like mine? Were they excited? Were they looking forward to the school
year? Were they getting ready for the long haul, counting the number of days until
long weekends and holidays? 1 wondered t00 about the students. Would their initial
eagerness last? Would their eagerness be nurtured and transformed into a genuine

before that August walk 10 school. My first trip was in June in order w0 mest staff
 and 10 introduce myself. [ wanted them 10 know how much I was looking
forward 0 coming 10 the school, to getting 10 know them and 10 working with them.
card read “Have a Great Summeri®. My other two visits wers 10 mest with the




present principal 1o talk about the school. We did the school tour. We Jooked at the
school plan, budget, and files and familiarized me with the filing system.

1 reviewed staff performance appraisal files. The checklists did not present
me with a Jot of information. ] asked the principal 1o tell me about the achool and his
response was “What would you like to know?". [ really didn't exactly know. 1
wanted to hear the school story, how he knew it. There was probably 30 much he
could tell me but our meeting time was near its end. What could he really say?
What would he choose to share?
relationship which reduced the *risk factors® in sharing one's school sory. Sharing
administration was portrayed as the transfer of power. For him it was the end of a
the school? What did I nesd 10 know 30 [ could care for the school? Neither time
nor the place was found for him 10 share what he had besn 30 much a part of.
Perhaps he wantod me and thoes in the school 10 have a fresh start. He may not have
wanted 10 relive by remiling. I did not know. 1 did not ask all the questions 1 should




both missed an opportunity to help each other through sharing our personal stories
and the schoo! story.

During those first days in August as I went through the stacks of mail, read
and signed work orders, I kept thinking that I really did not know the school. I had
read the documents describing the school: its "Plan for Learning”, its budget, the
survey results and the achievement test results. But these documents were not the
school story. I knew very little about who the people in the story were. Who were
the characters? What were the plots? What stories were lived and told?

1 was more concerned with the voices I had not heard from yet, students, staff
and parents. What story would they share about the schooi? They, %00, were
probably wondering what would happen now with a new principal. 1 needed w0 find
out about the school. How could ] start 10 hear the school stories? Each time I hoard
the custodian holler out a greeting 10 a parent or teacher, I dropped my papers and
went 10 extend my welcome. 1 intended t0 reach out 10 people, going on 10 more
middie ground rather than meeting them in the “Offics”. When 1 saw childrea
pesping in or lotting their curiosity support their courags enough 10 coms into the
school, 1 1ok that opportusity 10 call out a gresting, introduce myself and ask their
names. | was gatting & quick glimpes into some of the school stories. New families
1 the school provided me & wonderful opportuity (0 share my story sbout the school
(sprinkied heavily with my belisfs about children and learning) and 10 hear their



expectations of the school first hand. At these times I began to get a sense of being
part of the community, of co-creating a school story with them.

I listened t0 what they were sharing in their stories and wondered what they were not
sharing because I w:s new, an unknown, and also because 1 was the principal. 1
made note of what they shared in terms of what they liked about the school and what
such as: Will you have a music teacher?; Will the school get more computers?; Will
the school, new stories as well as stories 1 had heard from others but changed because
into a school story. In essence, the school story was compossd of ssparsie stories,

the rols of an administrator! It seemed that I could becoms the heeper of stories,



been living out my job in a manner that | would not be comfortable with, one that |
could not tolerate personally. It was not the beginning of how [ believed a caring
community could or should be nurtured.

1 wondered about the kind of community that would be created where the
principal was the "keeper of stories”, where stories are not shared among the many
sharing our stories, birth would be given to a collaborative story.

My first days at school gave me much to reflect on. I still remember many
times at the day’s end - when all was quiet and | sat alone at my round table -
thinking about how I could become a part of the community. How could I begin o
eacourage people 10 share their stiories? How could we coliaborate $0 construct and
create a school story? I kept coming back 10 the caly possible way I saw 10 do this.
That was (0 start sharing my stories and inviting others 0 share theirs. 1 noeded 10
discover when, how and where 10 do it.

What doss it mean 10 be a school principal? What did 1 believe I would be
doing? How did I envision myself as & school Jeader? How many different



would come (o bear the heaviest on shaping what kind of principal, what kind of
school leader, 1 would be?
I read about my role "on paper® by referring to the "Role and Responsibility”

within the act or persons and of "doing t0" others. The definition of principal did not
cast the position in a more favourable light either for it spoke of the hierarchy, of
authority, of importance and of superiority of the person. 1 questioned whether the
terms “school administrator” or “school principal” accurately reflected what 1 believed
I would be doing and what 1 belicved I should be doing. I did not see a close
relationship between these definitions and my definitions. I wondered, though, about
the expectations of others. Were the expectations of others defined by the definitions
I had read? Those thoughts led me to think even more sbout just what it was a school

I saw my work as an administrator as moral work. Nel Noddings (1986) draws
attention 10 teaching as being moral work, that an ethic of caring should prevail. 1
believed that my job as an administrator was 10 show caring in my words and my



could only be done in a caring community and I needed to concern myself with the
fostering of one.

Perhaps for some school administrators, there was comfort with the definitions
and with the role and responsibility statements. Because these definitions did not fit
for me, I wondered if other of my colleagues would see their work defined in those
terms. | belicved many of them wanted to re-define the work of “school principal” so
that it not only reflected the actual work but what it could and should be, that is, a
chance for the definition to come out of the life experiences of the job.

The feelings 1 or my colleagues had about the accuracy of the definitions and
the descriptors was not the main issue in this research. 1 wanted to explore how
school principals engaged in reflection on their work in schools and to acquire a
grester understanding of their experiences and, through this process, to engags in
become reflective practitioners in order 1o transform their practices? What places and
opportunities were there for priacipals 10 be "reflective practitioners®?

For myself as a principal, [ feit I had to0 come %0 know and 10 understand my
peactices if I was o respond 0 critics and outside agencies who were exercising their
influence and power in shaping schools. I felt I aseded an opportunity to reflect on
Just what it was thet I did. 1 needed an opportunity 10 question my beliefs and my
actions and 10 make changss. I knew other colisaguss in administration who shased

11



small clusters of principals would congregate. They would express frustrations with
their jobs but they would not get around to how they could deal with those
this reflection were not available to us, our response to the demands for reform would
result in a “reflex reaction” rather than a "reflective response”. This was the context
for my research. I began to look for reflective spaces.

Such spaces would enable groups of school principals to gather 1o share their
0 enable a more growth-oriented, reflective practice approach for principals, an
work provides an opportunity for me 10 understand myssif in a different way, from a

tangibls form. 1 have come 10 know my persosal knowledge. Polanyl refars to this



(1959, p. 26). So it is that by being engaged in the process of coming to knowledge
through reflecting and receiving responses to my reflections, I became aware of and
had the possibility of reconstructing my personal knowledge.

Though this knowledge has been created personally, it is not to be solely
regarded as subjective. Polanyl (1958) addresses the participation of the person in
their knowledge and understanding and states,

Comprehension is neither an arbitrary act nor a passive experience,

but a responsible act claiming universal validity. Such knowledge is

indeed objective in the sense of establishing contact with a hidden

reality; a contact that is defined a3 the condition for anticipating an

indeterminate range of yet unknown (and perhaps yet inconceivable)

true implications. It seems reasonable to describe this fusion of the

personal and the objective as Personal Knowledge (p. vii).
This construction and reconstruction of my personal knowledge creates the possibility
10 discover different pathways, connections and opportunities 1 can consciously choose
f0 pursue. A “potpourri of possibilities” is presented for my consideration and
actions with respect 1o how I can "live" my work in school. I can look at situstions
and strive for a responsiveness in my actions which demonstrates a caring approach,
tiention being given 10 the moral aspects. I can gain & greaster understanding of
myself as 8 school principal, a8 an educetor. The strength inhereat in my
Merstanding my knowing, basing my actions in it, s that ] can have my thoughts
porsonal knowledge has besa brought together with aa uaderstanding of practical




knowledge by Connelly and Clandinin, "personal practical knowledge is a moral,
affective and aesthetic way of knowing life’s educational situations (1988, p. 59).

Their statement, summarizes for me, why awareness of my personal practical
knowledge is critical. It addresses the necessity for me 10 make my job whole and 1o
keep it whole. If I do not come 10 know and understand my educational situations,
all their complexities, from each perspective, then 1 will not be able to realize all that
my job can be. My job could become fragmented, leaving pieces of complexities
seemingly destined t0 remain digjointed, to be managed and manipulated. My
personal practical knowledge, my awareness of it is the very essence of my work. It
is critical that 1 acknowledge it, name it, and be reflective about it. It follows, for
me, that the more I become aware of my personal practical knowiedge, the more
fulfilling 1 will find my work. It is through refleciion with others that 1 have come 0
know what I know, at least some of what I know. When I have been engaged in
reflective practice with colleagues, 1 have found the experience 10 be both exhausting
and invigorating at the same time. I persevere and continue becauss of the different
pethways and new possibilities ] discover in my work through our conversations.

Altsmative pathways are ot always welcomed or deemed appropriate within
organizations thet have already pre-determined and defined the administrative role,
and how it shall bs “performed”. Some organizational structures are R0t Open ©©
refisction on, and redefining of, the work of principals. Whet was once presented as
& propossd role for principals has becoms “the” role sven though the work has



changed. The rhythm or routine of the initial *role description” lulls those who have
defined the role and those who carry it out into complacency, even though there is
valid knowledge which should be heard. Much is lost when this silencing occurs,
Personal practical knowledge is the knowledge that, when shared, assists one in
making those "hard decisions” by presenting more choices to draw from. This
knowledge is also often the seed from which change will begin. 1 believe it is also
of caring communities.

1 and, 1 believe, some of my colleagues, question aspects of the prescribed
role for achool principals. Though I question some of the expectations and directions
given 10 school principals, they sometimes offer an easy way out of difficult or
awkward situstions for one can say “that’s just the way it is, we've been asked o do
this®. By adopting this stance, "carrying out the orders®, one denies the moral, the
responsive elements, and relinquishes personal reaponsibility and caring by terning 1o
“the book®. Momentary relief from having 10 make a personal decision for action
school) and to follow a district course of action is followed, for me, by increased
stress created by the dissonance betwesn mry personal beliefs and the action 1 have
casry out.



1 believe there are other schoo! principals, like me, who want opportunities 1o
reflect with colleagues about their work in administration. We want to know what
our colleagues are doing in their schools, to hear about other ways of creating achool

As a school principal I have school stories to share. 1 believe that it is
through the sharing of my stories that I will be able to question and challenge myself
as an educator. Connelly and Clandinin share that "humans make meaning of
create purpose in the future” (1988, p. 24). Through engaging in this process, 1
envision and am able to create possibilities for better schools. If I do not create the
spaces and opportunities for reflection and change 10 occur, then I run the risk of
becoming accustomed t0 and a part of the status quo. If I see that the act of
reflection through sharing my school stories with others is seen as a threat or
disloyalty and therefore avoid it, choosing silence, then I create an insular stase for
uitimately from myself if my school sories are silenced. Beleaky et al describe
extengively how women relats 10 their lifs experiences in terms of their “voice®, its
presence, its silence or the silencing of it (1986).

I hear the demands for school reform from many places in society. If, as a
school principal, I am 10 bs a school leader, then 1 need 2 place and a way o develop



a new understanding of my work and my place in the school context. A school
district could benefit greatly by encouraging principals, like myssif, to be reflective
practitioners.

Firstly, it is healthy for school districts to stop and look at themselves through
different lenses, questioning and challenging what is happening. If a district sent a
message 10 all of us as principals that indicated our voices were important and should
be heard, perhaps a sense of community could be established among them. Secondly,
if principals experience being part of a community where their voices are invited to
0. Perhaps the scenario of being a "Lone Reflective Practitioner® would occur less,
our schools.
educalons a strong voice in influencing the reformation of schools and of education
systems. Supportive commusities would provide principals the opportunity (0 know,
stories through the retelling of old.



Reflection - A Basic Need for Me:
Personal Searching

I reflect a lot. 1 constantly find myself thinking about how | might have donc
something differently or how I can prepare (o actually “do it® differently next time. When
1 reflect I am not just thinking about things casually and then placing my thoughts on the

experiences.

children, sbout how to be part of creating a caring, supportive family. 1 struggle with
similar questions as a teacher and principsl. How docs one raise children within a school?
How can | work with others (o creste a school community? What is 8 school community?
What is its nature? My reflections sre not whismsical or light, they are inicnsc and seem
to demand that | take action. They connect my home life and work life, my penonsl
knowledge snd my professional knowiedge. My experiences seem 10 beckoa me 10 reflect
often fragmented for me. Time is usually the reason. | snatch a moment 10 think sbout
sa incident or something happons which sparks & memory snd a consection s made.
Possibly some understanding is reached. The time is 100 short and it is ofica dono slone.
dilemmaes, the onecs [ want 10 rethink and t0 waderstand.



within i

myself known (0 them? How do we make connections with each other, separsted s we
are in different classrooms, different schools? It secms to happen s0 casily and naturally
when | am talking shout my children with other parents. It just seems 10 happen, the
sharing sbout what a child has donc, how 1, as 8 parent, have responded. Many idess and
ways of handiing sad coping with life from how (0 get children 10 st their “veggios® t0
10 them. The risk was minimeal, everyone had » similar experience or story, [ fekt the
concern, its absence of visible structure. | could enter and exit caslly, 38 my concerns

approaches 10 help me understand whet 1 wes doing. | was provided with choices 10 ses
for such gatherings 40 Gocur within school leell wers move diflicul, largely dus to
19




we did meet there was "school” business 10 attend t0. An experience when an entire stall
did gather and form s community where sharing occurred and people feit sale in doing so
is fondly referred to by many of us as & “magic year”.

Now, as a school principsl, | find 1 have more to reflect on and even more of a
sensc of needing s community to respond 10 my reflections. I find myself thinking sbout

10 exist within the school among the whole staff. As a principal 1 would also like 10 have
such groups exist for principals. I find seyself reflecting on what i is I am trying to do,
and they call ms, or we catch each other just before or afier a moeting.

We seem to have the chance oaly 10 respond 10 a situstion but aot (0 reflect on
situations and t0 respond 10 shared reflections. I feel & tremendous responsibility (0 the
children, staff and parents as principal of their school. I am passionsic sbowt making s
school sn educative (Dewey, 1938) place for all the students and their scachers and
paronts. If students have positive experiences and learn 10 live and tell their sories in
00 intensify my passion for cresting such schools for children. 1 know [ heve sot alweys
succesded in doing 50 and ] heve struggied with why I hove not. | sk myssll meny
questions sbowt whet I believe I em hoping 0 help crests - whet the district | work in
belisves and is striving 10 creste. 1 need 10 ask mysslf challenging questions showt my




place as a priicipal in a school and how my story is lived out. I need to reflect and
respond ¢ the transformations in my knowledge brought sbout through reflection.
the schools they work in? [ believe my strong desire 1o reflect is 50 [ can better



NARRATIVE INQUIRY

1 did not just decide one day that [ was going 10 do narrative research. In fact, |
regarded narrative as literature, something for leisure time reading. Grumet (1987, p. 320)
shares “...Before I began 10 think of narratives as forms for cducstional rescarch and
criticism, 1 thought of them as literature...now [ soe narratives as 8 resymbolizstion of
Through the experience of writing narrative in & graduste course, 1 bogan 10 see i a8 &
"way ia" for me to reflect on and gain understanding of my personal practical knowlodge.

Nurative provided me the opportunity (o view my experionces and myself over
time, t0 sce connoctions and reasons for my actions and belicfs. 1 could make betier scnse
aa individual with & way t0 undersiand lifc-cveats as being systematically relatod snd not
simply ‘one demnod thing afier anothes” (p. 174). 1 do not know if I am comfortable with
the notion of having liée-cvents viowed as being sysicmatically reisted, as the complexity of
my life sometimes scoms 10 dely the very idea of being systematic! Yet, I do feel the ides
of conmection is critical in understanding lfs-events. “Crestions of nervative order mey be
encatisl in giving lifs 8 sense of mesning snd direction (Bettisheim, 1976, p. 174). The
resding my nerrative scoounts writien in the courss, | geinod insights, but greater insights
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individually told, sre collectively constructed. My stories tell of my experiences with other
people, my interactions with them in s variety of contexts. Without “the others® in sy
“one’s “life-story” is thus not truly one's own, but a social property” (1984, p. 174). 1 sce
my lifc-story as being my own. When [ tell it or write it, it is mine. Even though others
co-author by being in the life-ovent that the story is about, I tell the story. However,

sm a character but that is their story, not mine. Shared contexts and similer experionces
do not produce the same story from those iavoived. Indeed, it is critical that we not oaly
koy comcopt for me here is the importance of the reaposse 10 & story shared through the
hoaring of other stories and how wadorstanding is artived at through this procsss of
sharing and responding. We need sach other 10 creste our sories and we need each
other to respond 10 Owr stories 50 we can more fully understand our lives and our personel
practical knowisdge. Thus, 10 understand my Nio-experiences ss 8 school principal, 1 nsed
narratives aad the social inssschangs is essential 10 my construction snd reconstrection of



I bad thought I could interview colleagues and, by listening to them share
accounts of their experiences, I would gain insights into mine. However, 1 kept recalling
how much it meant when I received a response 1o s story shared and how much | wanted
to share my stories. Oakiey's (1981, p. 49) phrase “no intimacy without reciprocity” made
me rule out interviewing. 1 really wanted to hear their storics, and if | was the interviewer
who posed questions even in unstructured interviews, I wondered if I would really hear
them if I did not share. Conversation would lct them decide when 1o share, how (0 say
what they needed to say. Conversation would ensbie them to negotiste and 10 decide
whea 10 risk telling. Any framing on my part coukd lead 10 the imposing of my agonds.
They would frame their story in my terms, in my structure rather than theies. 1 wanted

be participant-observer.

These resonances between the personal and the prolessionsl are the

source of both insight and error. You avoid mistakes and distortions sot

80 much by tryiag 10 build a wall between the cbserver and the obsorved

as by obssrving the observer - observing yoursel - ss well, and bringing

the personal issues into comsciousnces. (Beteson, 1984, p. 161)
My desire 10 be personally involved by sharing my story wes echoed by the colleagues 1
asked 10 be pert of my rescarch. Each oae expremed enthusiastic intercet and indicated
immediatoly that they wanted (0 be part of the group. Ia their responss 10 my invitstion |
semsed s fesling of relisf from the women that they could hardly walt 10 share theis
experisnces, thet esch one was fecling s ased 10 do 0. One women stated "T'm 50 gled
you're doing this, theaks for inviting me”. (Notes 1o fils, Saptember § 1o 10, 1992)

Ths invitation 10 construct and share our narratives is the concepiual framework
for my ressarch. We hed the opportunity 10 listen and respond 0 ons ancther, 10 hesr

M



Sharing narrative “returns a story to the teller that is hers and not hers® (Grumet,

explicit our personal practical knowledge and to earich it by leaming about each other’s
have been silent or spoken but not heard, 1o be heard and recognized.

My story, or rather the connections between my sioties, began without my total
awareness. [ recall not peying a lot of stteation to thinking sbout the ressons behind
principel, questionsd how I understood i in relationship 10 other definitions - beliefs of
the role, 1 had dose 50 i isoletion. 1 hed stayed within my own story. 1 bogem 10 thisk
back 10 thoss mestings with my collsagues in relationship 10 my school story. I wes
woadering sbout the conasctions betwesn the feslings | had experienced walking 10 my
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80 strong or, as in my situation, I was too busy with my own job.

But those first few drops were the beginning of my study. The raindrops were my
questions, the questions were my awakening (Connelly and Clandinin, 1991) as I begin to
reflect on the times spent with colleagues in meetings. My thoughis centred around our
substance of our words, the meaning intended or desired (0 be given going beyond the
reporting, getting the businces done. I found myself trying 1o understand why we did what
of myself, "Am | the oaly ons who has a question?”

st the school. How [ was & part of the school community? What | could conteibuts to
»



staff because of my participation in our school community, that is becsuse of my
leadership. I thought sbout how 10 share my silent conversations.

My incressing questioning was, for me, the impetus (0 take action, much like the
realization that I had to take actions when those few drops from a sunny sky transform
themselves into a sosking rain. My questions were my raindrops, my awakening to the
community.

1 belicved that 1 was not alone in having questions about how one lives the life of
present in the eyes of my colicagues. They, 100, had questions. Here was the beginning
of my study, my story.
principakship and the notion of leadership, that were worthy of inquiry. To allow for the
inquiry and 10 afford mysell a greater understanding of why I had questions and possible
responscs (0 them, | nceded 10 engage in conversations with collcagues. 1 needed a
community for inquiry. 1 decided (0 extend an invitation 10 collsagues 10 be part of such
8 community. Besides my personal reasons for the establishment of a growp 1 hoped thet
we all would have the opportunity 0 talk sbout our lives as school priacipals, 10 share owr
would jead 10 new stcriss. ] envisioned hat cur coming together would enshis ws t0
share our anperionces and, through the telling of our storiss, we would be abls 10 reflect
on them ond acquire & grester understanding of them. This understanding of our



I was aleo intrigued by what would happen as a result of our acquiring new
understandings snd the reconstructing our knowledge. 1 thought of the siories and
qQuestions which would be given birth 10 us as a result of our coming together. What
creste a new story as 8 group that would shape the living and telling of each of our owa
unique storics as principals.

The Javitas
1 extended an invitation 10 five colleagues. 1 contacied them by phone and brieflly
shared the purposc of my call. 1 askod if T could come and talk 10 them 10 provide them
with a more compiete picture of what it was 1 was hoping 10 create snd why. | had
mnﬁnhﬂuﬂhhmmuﬂmaﬂmm
Pleld Notes September 3, 1992
people 1 would liks 10 have included. lpﬁpﬂdﬂyhhmuﬁﬂﬁ
group would have a bettor chance of having conversations which fostered and bullt s trust
smong w. This trust would hopefully provids the opportuaity for us 10 shere stories that
28



all of our voices to be heard, not to be lost, silenced as it often is the case in our
moctings. The easc and comfort facilitated by the smaller number would also help us o0

During the process of pulling the group together I received a call from a
colleague 1 had known since my first year of teaching. We had started our teaching
carcors together st the samec school. Though ber call was not related to work, I asked her
spoat most of our time sharing our thoughts and feelings around principalship and how it
changod our lives. 1 had forgotten the semse of trust snd caring that had existed between
ws as young teachers. | did not want 10 lose it again 30 I 10id her what I was doing snd
snother awakening 10 the strength we had given to each other s young teachers. I had
conversations, in the sharing and making of spaces for people 10 be togather. I did not

In spesking 10 my other colisagues they all responded cagerly 10 my invitation and




Wonderful. I'd love to. I'm reslly interested in story and sharing.
Thanks for thinking of me and asking me. 1 can hardly wait,

Have you set the times yet? When can all the others come? Call me as 5000 8¢
you know.

Oh, that sounds like a wonderful idea. It will be s0 good to have that time.
Ficld Notes Scptember 3, 1992

I met with three of them individually. Of the group they were the ones I “knew”
the least and felt I should establish an initial relationship with them individually. 1 feit
comfortable in the group. At least they would know me a little more and this could be »
link for them to feel more a part of the group.

Their responses (0 the purpose of the group and the desire to participate closcly
matched those of the colleagues I knew better. Those initisl mectings were very
important in that thoy went far beyond my explaining the purpose of my study. I seased
that the voices of each woman seemed 10 be wanting (0 be heard but was not being
invited or given permission to speak.

In those times each of my colleagues shared aspects of their professional lives and
their homs and personal lives. Each one of them seemed 10 have bosn weiting for one to
make s space for such a coming together with colisaguss. They wanted (0 dislogus with
each other. I sonsed this becawse in each initiel mosting there was 80t 8 10t of tims spent
explaining the propased research.

s, Tuough T ot o g s n she had e as wonted (nooded)

0 say that dey. ] was her listener.

Fisld Nows September 10, 1993



Then she said...

‘The hardest task will be getting time. 1 really want to be part of the
group, but I'll have to check out the family calendar.

1'll call you next week.
Good. Talk to you then, thanks for coming - it was good to talk, to talk
1o you.

One spoke of the aloneness of the job, the need to both bave support and to give
support. The nood was expressed that if there wasn't & connectedness, a reciprocity
betwesa and among staff, could the job really be done as it should be?

The accent neods to be on the ministering!

Conversation September 11, 1993
sbout and then do it” (Fleld notes, September 1992).
fall more into 'administrative’ work and still to be able 10 create s school which s s good
soms paper work, sdministrative work, but it wes at the expemse of her working with
tcachers and students.
how things were going.
a



ning my choices.”" (Conversation September 11, 1992). We spoke of how
the work of a principal took 30 much from hers and my heart and soul, 50 much more

unfounded. 1, 100, eagorly awaited our first gathering which was 10 be in three weeks ot
had made arrangements for my family to be busy out of the house so that our sharing
would not be interrupted. It was intended to be a time for us 10 talk with each other

I wanted to "care for” these principals by making s spece where ws would be
comfortable, where we could eat and drink 1ogsther. We had agreed 10 mest once overy
throe wooks from 5:30 to 7:30 p.m. This time was arrivod ot very easily & it
sccommodated our personal snd home schedules, allowing cach of us 10 be homs with
secured. | would provide the meal for ws all 10 shere and we would all share owr stories
through coavers




situation as well. This conversation was a major focus for the evening as we all had dealt

with similar situstions.

1 mcan it was really evident that this was a person who would need an

incredible level of support and an assignment that was ressonable. At the
same time 1 had 10 put children in his classroom and that's the hardest
decision I've ever had to make. | agonized over that for s long time, 1
don't know how many tears | shed over that and still do when | think
sbout itl. Cause ] wouldn't have put my own child in there and yet 1 put
somebody elec'’s in there.

Conversation October 14, 1992

Aler that “gut wrenching” sharing, sbout an hour long, we retrested 10 safer
topics. We retreated s lot in terms of our sharing. We covered many, many topics and
issucs. In & short spece of time, we spoke of the process for permanent stion; of
colieagucs providing informed and “true” references; of the coming together of our
for our own children at school; of what we snd others remembered of our school deys.
We placed so meny pieces of stories oa our tabls, all important 10 hear and 10 say more

1 began 10 be aware of two aspects of the study. The fiest was the need displeyed
by the growp members 10 talk of a5 many things as possible, 10 grasp the opportunity in
cass & did not present inselfl again. Thare wes & noed 10 spesk and 10 bs heard, 8 rwsh 0
cover the issucs, at lsast 10 got them on the "table”.

3




within the topics and issues raised. Our conversations were remaining within the folds of
our professional lives.

Sharing many issucs, in sddition 10 showing an urgency (0 address them, could
possibly have been helping us (0 keep the spece between the issucs and our personal
stories. With 30 much to talk about, silence did not enter our conversation. Silence may
have provided a space where a personal siory may have boen told. We were sharing as we
were accustomed to sharing, possibly trying 10 svoid what Carol Gilligan found of women
when they speak.

The difficulty women experionce in finding or speaking publicly in thei

bt s i imon o  dvded pdgmmen, & publc mesmen sad

privaic asscssment which are fundamentally st odds.

(Gilligan, 1982, p. 16)

By not sharing the personal aspects of our stories, we may have been trying 10
avoid the experieace of s “divided judgcment”. However, we were devaluing what really is
a streagth we have, that is, the recognition aad valuing of others’ views. We were
devaluing the care and concern we show through our atiempts (0 connect with others.
Our personal stories would show this characteristic but how snd what we shared in owr
ficst times together revealsd & reluctance 10 recogaise and velus this trait.

Owr seed 10 share & well as whet and how much we shered characterized our first
four gatherings. Still, 1 wes initially surprised at the aature of our fiest four times
together. This was becsuse of what I kasw sbout each of my colisagues and whet [ hed
enperienced in my initiel individual convensations. They each hed shered very pessonel
stories, glimpess into how liis wes going. 1 ako knew thet sach oas heild very strong and



passionate beliefs about schools, about learning and especially sbout their students.
Where were these stories, the ones that gave rise 10 the issues and dilemmas? What of all
they had shared sbout their personal lives and the combining of career and family?
Would they enter into our conversations? I sensed a community with them but it was on
an individual basis. They each had a connection with me, not with each other. Our group
was not yet a community. 1 should not hsve been 30 surprised st what stories the women
sharod and how they (old them. 1 was doing the same thing! 1 was not certain where [ fit
in the "not yet” community. What stories could 1 share? 1 knew what 1 wanted 10 talk
sbout, but there was that thought of "Am I the only one?” overshadowing my sharing.
Talking 0 ons other womsn seomed and wes safer. Afer all 1 could alweys say thet she
had misundersiood what [ had said, but this could not be 50 easily done afier sharing with
the group. Agaia, the notion of being judged by criteria that do not recognise what we s
womea velue made our initial sharing tontative and guarded.

Our community started 10 emergs on 8 sincers yot bordering on a safs and
somewhet superficiel level. This wes in pert dus 10 our responsivenses snd attentivensss
10 one another. With each gathering peopie checked oa “how things were going” since owr
last time together. What mads this “checking” s0 integral 10 developing & semss of
community was the specificity with which & wes carried out. We ashed sbout peopis snd
the sltuations spohes of in proviows mestings. The messags we gave 10 cus snother wes
that we really listened 10 whet wes shered, that we cared encugh 10 ask and were truly
intevested.

Hi, good 10 ses you again. Lows of catch up..heven't sesn you for so long,



I'm having a great year, my hornet, my fox and my grouch lefi!
Convensation October 14, 1992

luﬁmaﬁmﬁﬂmm Ymmmem&fﬂynﬂm
moet their neods and the demands of work.

conversstions. We listonod intently, looking at the ons sharing. We did not interrupt nov
did we judge personal stories that were shered. Ti—'ni-dhhgnnpﬁ-uhk

aot intend 10 give the impression, that we had "demure discussions”,
10 think?
But you know, Linds, I wouldn't s a priacipel is 8 school, would you do
thet, bring in a spesher that you didat feel comfortabls with?
Just 10 give your staff an opportunity to reflect? I'd bs very hasitant.
Yas [ would be hesktant. But doa't we, shoulda’t we lisien and then give
peoples aa opportuaity 10 respoad and reflect. Who should determing,
chooss who will be heard?
1 don"t know if we have thet, it's & big risk 10 tahe.

I wanted people school who aligned with what |
elovad aad e v we vore Govloping, ' R 0 oy Iy oen



and see. It's noble but I don't know if I was there. In all honesty, I know
1

(stafl) really going to spill their
who

Trust doesn't come oasily.
Conversation October 14, 1992
10 tell more, (0 explain why or how they acted ia certaia situstions. We were not fesling
we did not feel 8 need 10 heve s definitive respomss. Rather we wers abis t0 re-visk and

Dida't you think & wes ng thet the Board dida't decids 10 go
forwerd with the principals out of the bargaining.

1 doa't kaow. (sigh)

I guees they ses it difiseently and they hove o diffssent sols. Dut &
cartaialy is & minad sols 0 play and heving lived through this _____ thing



lh::mppmltmdlyumﬂymnmmh;dlﬂ'ctmlpﬂdmpu

Yeah? Umm.

It's been interesting for me that one, because when it first started I was at
____, and i, the collegiality that was established at that school and ¥t was

mllynpadnl_

No. It was just the mix of people. It was perfect somehow, we just
socmed 10 come together and i was, it was just & perfoct situstion. And
nm:lwfthmmm“mih\hﬁh
t0

Mmﬂ.-ﬁnﬁﬂhﬂm&bWMHl

mlwﬂdmnﬂh;ﬂhﬂﬁ.“hiﬂnm
You're not 20 much of a friend, a collcague now?

Sure.
S0 um, thers are those who thet if | doa't meks i very cloar what the
Um, vh vh.

ulpﬁihﬂﬁqﬂhﬁﬁ.ﬁhﬂi"
you know snd ses thet commitment and 50 0a. But [ doa't ses & with all
of thet siaff have, that’s for sure.




Indeod, more questions were being asked by us, of each of us and of us as a
group. The initial need to share the surface level siories had undergone a transitic
rurseives, made it possibie for us 10 share these stories which revealod more of ourselves.

Um, uh vh.

We don't waste any time.
It’s true isa't k.

It's right 10 the soul.
Right 10 cach other’s lives.

Coovensation October 14, 1992
* How we came 10 bs school principels snd why we continee.
them.




* What it means to be a woman and to be a school principal.

As | began 10 listen to the tapes, these became the themes around which our
We were amazed that we had not. We were discomioried when we shared the pomsible
reasons for our not coming together before. We talked sbout our stories being different
than those of our male colicagues and, as Gilligan (1982) says, “...4 is difficult 10 say
‘different’ without ssying Detter’ or ‘worse™ (p. 14). Our experionces and how we lived
invoived in constructing and establishing. This standerd had served (o silence our stories
need 10 continue mocting and sharing.




THE LETTERS
t is clear that the sense of meaning and continuity that is achieved
through the storying of experiences is gainod at a price. A narrative can
never encompess the full richness of our lived experiencs.
White and Epston (1990, p. 11)

As | sat down and began to “write up® my research | found myself experiencing
difficulty in finding & match between what had taken placs in our times together and &
writing style, genre, which captured the essencs of our conversstions. | was faced with the
dilemms of aticmpting to have the narrative toll as much as possible of the richness of

our lived experiences, knowing that much could aot be captured sad told.

[

Bruner (1986, p. 143)

1 choss 10 write letters. Letsers would come the closest 10 capturing the assence
of our community, the trust withia i, and reflecting the fesliags within the storics shared.
Letiers would meke it possible for our conversations 10 continue, for us t0 heer our
stories, our voices again. Letters would creste yot ancther opportuaity for each women 0
re-euperience, re-tell, and re-crestis her story. ] belisve thet lstters would help each of w
0 mehs senss of our enperiences together snd lead ws 10 now lived stories, stories thet mey
2ot heve besn lived if we had a0t shesed our stories.

In my lottom, stories ase setold. Bach women's voios s captured in the letters
theough the sharing of the convessations however their names are not. Pssudonyms were
chossn, though the women did aot inkially beliove it was nessssery. Vuinscability wes
howsver an lssus and meny of cur convenstions shased were very pensonsl snd ssored
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this decision was not made based on vulnerability and 1o protect the stosytefler. 1 chose to
follow this course of action to show the power of our togetherness. A siory sisy have
boen shared by one woman but belonged to all of us. This collective claiming is
symbolized by the sbsence of naming the storyteller(s) in the conversat]
of a woman’s name t0 her story shows the connections we found through the sharing of

the story they together tell. The absonce of an individusl women's name is also an
invitation for other women 10 share and clsim their storics.



Dear Maureen:

teacher and now cach of us is, or has been, a principal. Though we have all taken on the
leadership. Now, it is not that I find & peculiar thet we all have held that job but what
strikes me is that if any one of us had been asked at the beginning of our careers, “Do you
plan on becoming a principel?”, our responses would not have beea “Yes, of courss”. Our
comversations have led me 10 belicve that such 2 question, if posed, would have received
responses such as “No”; “T've never thought sbout that®; “Me?"; or simply a perplened
look!

What was the basis of our responses? In composing our lives, what were we wsing
world? 1 belicve that our experionces 8s young girks in achool would misror what Gasksll
Ocoupational sen-typing couses gendes, in this case that of the male, 10 be regarded a8 s
cosupational trait, thet &, & noem for the job e Lafontsine end McKensis (1985) found.



women in that "opportunity, power and relstive number...have the potential to explain o
large number of discrete individual responses to organizations® (p. 246). Our lack of
initisl aspiration for the principelship may be partly explained by what we saw as an
little opportunity for women to occupy the principelship bocause of their low visibility.

izations which have this profile or look about them serve oaly 10 fortily sex-typing

1 think sbout the coaversation Flora and I had. We shared that while we had
cntered education 10 become teachers, we were open (0 trying different work assigs
However, we did not go out in search of them.

%0 do. Tesching was owr first choice, our carear choics. Administration wes not 8

also states thet women mey show & huck of interest in principakbip bocauss they wish 0



But it secmed that, like well different opportunities come up and well 1
Mﬁlwﬁyﬂ.nyba.dnﬂﬂhmmmmiﬂ Even when [ got a
consultant position...] well, I wasa't thinking of being a principel.

But when you look, when I look st my life, when you look at all of our
kives they've all had changes.

Many changes and maybe that's maybe that was the key, maybe who
knows, why they had changes but we all did experiencs them and each
hslmnénnplmmwgﬂdﬂm the carcer has

Right, very stimulsting. How many of the changes did you initiste and

how many did someone clee initiste? | know there'll be both cause there

has been for me.
tcaching assignments within my school and transferred to different schools 00 I could have
different cxperiences. 1 enjoyed the changes and the challongs. I know that with each
working with a very capable women adminlstrator who served both as & role model ead
elther » principal, & suparvisor or a teeching colleagee who encouraged ms 10 apply. 1
vealised the importance of sols modehs in my cosses. Four women vividly coms % miad,
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support and guidance. My role models were very important in (hat they showed me a

woman could do the job and do i in & way with which I could identify and focl

women who supported sad eacouraged me to seek principslship. Flora shared in our

important that proved t0 be for ber ia years 10 come. For both of us having women role

models was very powerful in helping us 10 broaden our visions of our carcors end in
soeking principelship. Our experionces acho the fladings of Edson (1981) who wrote that

when women were encouraged (0 apply and were successful in securing & iatrativ

encouraged women t0 consider and 0 pursus administration.

ourselves working with teschers, providing support (0 them. This i s “typicel” caresr

were cultivating, for ourssives, the way we would live our lives as principals. We wars




engagod in & composing process, that would be described as @ “living® of our carcer plans
rather than a pre-determined, objective, planning for them on paper.

Owr conversations about how we came 10 be principals do not reveal a carcfully
mapped out plan that we were consciously implementing in order to achieve the goal of
principalship. We sl took a circuitous psthway, experiencing various situations snd
circumstances that unfolded in our lives. We were not concerned or driven by planning
the next sicp we had 10 make as shown on our carcer plan. We had 10 wesve many
experieaces into our lives, our career plans were embodied within us. They were our
living of our lives. Without a “plan” dictating our decisions for living, we may have been
spared an oulcome speculsted in Bateson (1990), that is, “that conscious purpose might be
a [atal characteristic of the human specics, lsading human beings to pursue narrowly
conceived purposes without an understanding of their destructive effects” (p. 234).

Our carcer plans, as we lived thom, cresting and chenging their nsture in response
to demands in our persoast and professional lives, are ofica viewed as not being amsertive
and definite, that is, ss if we were aot “taking costrol® of owr lives. Ia fact, our career
paths show a great deal of skill in organizing and 10 seeing a0t caly to cur professionsl
and porsonel lives but also 10 the lives of our families. Rubin (1963) wes the phrase
“competing urgsaciss’ 10 capturs the sease of what it mesns 10 s 8 women who s 8 wifs,
mother and someone who works cutsids of the homs. Thess competing urgsncies were,
for us, the substance of ouwr caseer paths, the elay from which we sculpted our ives. The
domands on our time certalaly did a0t permit us 00 pussus any of the sersondy concelved
pucposes $o which Batesca refess.



The conversation that you and Beth shared gives me some insights into my
discovery of my "non-career-path plan”. We had a good belly laugh when you both shared
your stories. We all confessed that night 10 not having 8 “career peth". Having a career
path did not seem to be essential, even necessary, in order to have a {ulfilling carcer. In
fact, s carcer path socmed rather foreign, a blueprint thst was not required.

Women doa't apply for administration until they think they are ready snd

they've done their course work snd some type of preparation where the
men...

(chorus of voices) apply right away. (leughter)

Yesh, I've taught for theee years and | know i!

I know it! I've got my carcer path ready. (laughter)

That's rigint - & career path...

1 ssid to myself - a caroer path - have | ever had s carcer path? And
then you think are you not ia control of your life, if you doa't have a
carcer path?

I remember some years ago, I doa't know if any of you were principals at

the time, but we were asked 10 write our career path, what we thought
our career peth would be end pwt i in our flles. 1 dida’t do . ] dida’t

know what my life was goiag 10 be and I thougit there's something wrong
with me...

I was asked thet question two yoars ago.

Yeah, [ think | remember boing asked thet question.

Do you? Were you?

1 thought there must be something wrong with me..why can't 1 imegias
wheve | want 10 be ten yoars from acw? ] really didn” know. What 1 wes
doiag then wes great snd | would walki and ses what ohe cams wp...

Dut [ wes ashod thet question by ___.
Yesh, woll he's slweps bosn..



He's very much goal oriented. Ub uh, ub uh.
And working for him, | know he was the one who had (0 put my name
forward g0 1 thought be dossa't know me from & hols in the hill 5o 1
made an appoiniment (0 go and see him and I just said, you know, I'm
interested in being a principal, but you don't know me, you don't know
who | am, what ] stand for s0 I'd like 10 have some conversations or some
— from you 50 you know what | stand for. So on the second
conversation of thet he said, 50 what is your caresr path between now
until when you retire?

I soe whet you did ms s very female thing you did, | want to talk t0 you,
you know, 10 know me but he wanted your career path.

1 want you 10 know who | am - what [ stand forl

Yeah, it, it really threw me.
Coaversstion Jeauary 19, 1993
they would not rescmble what is wuelly regarded s a “proper caresr path plea.” Young
casears wafold. Young (1909) dravs atteation 10 the ariginal definition of coresr in the
Qufond Eaglish Dictionary as being & person’s course of progress through iis (or » distinct
ponion of lie) in contrat 10 the modern wage of the term which relass 10 caresr as a0



ition 10 the modern interpretation, I believe career paths such as ours were lost. A
way to understand our lives became obscure because of the aarrowness of the definition.
thoss of sll women. We begin to soc that our career paths are not valid and we try to
construct them sccording 10 the "new” accepied definition.

He was going 10 pursue what he really wanted and he wasa't golag 0
pretend he wanied something elas. And then he dida't get a principalship
and 50 he applied. And 20 it tells you & lot, that he sees it s & siepping
Asd be has been honest sbowt that from the start, there’s no doubt...yeah,
wh.. I don't know..] admirc that in him s he knows what he wants and
ho's going 10 go out and get that but whet I see & lack of snd maybs i

ﬂh&mﬁﬁmﬁ%mhlﬂﬁuﬂnl
went into _____ as amsistant...] had & young child.

Yooh, she was, thees, four, whatever, and | was 10tally committed 10 my
job...] mean | did everything I could st home 10 maks sure that she wes
well cared for but 1 was totally committed and my job camse first most
oflea sow cocasionslly that well, & worked...

Well, at loast then they came out evea.

Well ik did, .00 k dossa't. No they doa't, 1 doa't think & doss.

& dosmn'y, I can't sy thet it does.

K, i, & took precedence and fortyunately I wes in o situstion where my
bushend was willing 1 pick up ol the slack and 50 but..but | don’t
iﬁﬁﬂhh—ﬁuhliﬂ Now we're differsat, we'se

difisrent peopls and I secogning these ass going 10 be those diffesenses
but he's in & posktion 10 prove himsell in lsadenship sad 1 doa’t ses him




doing that. 1sec the level of commitment being different. The difficulty
that we have that I have I think is how do I evaluate that bocause the

oaly thing I can go on is what | was doing,

Your experiences.
And that’s the basis you use.
Conversation December 2, 1992

in Ann's story. We spplaud and recognize or st least sttribute strength to the person who
knows what they want and goes out and gets it. Ana was torn when she had 10 evaluate a
needed to make a full commitment 10 her first administrative position which meant that
has second thoughts sbout choices but she believed that she had made a decision to
accept a position of isedership and would work very hard to do it well, 10 do it according
lovel of commitment when she said that

It's hard a0t 10 have the job take precedence, it really is, you foel like,

I've accopted it, T've said Il do i, it isa't an eight 10 four job, and when I
say yes, | meen yes.

Coaversstion December 2, 1992
tasls” (p. 89).
5t



Though we all expressed uncasiness and dissatisfaction with the “choices” we had
to make the option of re-imagining and re-defining the sdministrative role was not put
forth as a consideration, s possibility. We were perpetusting the definition of

Among the most pressing items on the agends (or research on adult

is the need to delincate in women's own terms the
wdmmmmmﬂm-mm

Gilligan (1982, p. 173)
As Oilligan points out women's expericaces have not boen included in the
Until the voices of women are heard and Nsteaed 10 in ressarch we will always be

several questions and refloct on our responses. A question that [ feol needs (0 be
addressed for us surrounds the notion of commitment. What does ik mean? It bs
10 metch the stereotyps of sn administrator but we still carvied 0wt our family jobs. We
was 80 egative effect on how we were seea (0 carry Ot on sdministrative job. This bs &
criticsl “cover story” (Olssn, 1993) for ws. By cover story | mean & swrfacs story, sot the



one that spcaks of how it really is. This cover story is necessary for securing and keeping
administrative positions because of the erroncous belief on the part of school boards and
scnior sdminisirators that women are unable 1o balance family and work and that it is
insppropriate 10 even atiempt it (Shakeshaft, 1987, p. 113).

Ann was [ecling torn between what she had 10 do when she 0ok an initial
through what she did 10 become an sdeministrator because that’s the way it's done, but
questioning why it has 10 be done the way it is. What are the personal costs 10 women
were not in schools. We all had been encouragod 10 apply for consultant positions which
principalship wes ot actively pursued. When o of us were asked if we might be
on cager “yes, I'l take k"

~when | wes fiest offered » principabhip, they called me sad seid do you
waat 10 be, you know we'se offering you the principalship at ond 1
ckay but | want you 10 know thet | hevens the fient clus shout how ©
start 30 I'm coming back & wesk befoss school stares and | neaded and ot




that time I was naive, I believed that a consultant could help me to

that first week cause | haven't a clue what w do...

The consultant in administration, I remember he came out 10 see me and
1 was sitting in this office and I didn't know where 10 start 1 Kterally, &
do now - here | am sitting in this office, schools going 10 start what am |
supposed to do? So he came out and be chatted with me, how was my
school starts you must have a supervision schedule. (boisterous lsughter)

Legally you must know who's going to be out there to watch the kids sad
be left!

Maureen, it scems that in spite of the richness of your carcer path, there was still
us had talked about "gotting ready” or having other experiences first which might help us i
we did decide 10 pursuc principalibip. 1 wonder if the “mystique” of leadorship, how i hes
boen defincd and how we have experienced it contributes 10 the soll-doubt, the getting
barrier 0 women secking administrative careers. She alo contonds thet “the socialisation
good adwinistrators” (p. 114).




also not recognizing them s being fertile ground from which principelship could grow.

individual, » group of individuals, an institution or a culture acts upon a persoa”. They go

not capture and reflect our lives, and thus it must be redefined was s criticel point for »
in coming 10 know the “comstraints of our cultivations”. Owr clsiming, through our telling,
claims » plot of land cns needs 10 work &, 10 coms 10 know and uaderstand & 90 as 0
swshenings, snd we will becoms what we ass...




kept trying 10 ssy this is the way I am. 1 necd (o talk through things, 1
need 10 try out ideas, I'm not sure you need 1o live with that ambiguity, 1
don’t have all the snswers, that’s the way 1 am...

Conversation October 28, 1992
Eading with your words the “way I am"” is truly a beginning.
In celcbration of our becoming what we are,

—y

Linds



Dear Beth:

I have just finished my letier to Maureon and have written 10 her sbout our
“becoming principels”. While writing to her I often saw in my mind the two of us, you snd
me, standing out in front of my school s few years ago. I don't know if you recall our
had been out to share some ideas on curriculum. ]t had been a very productive. mesting
and we had arrsnged for you (0 come and moct with the tcachers o share idoas around

After we finished planning 1 walked you out 10 your car. It was ons of those
of spring sesm 50 close. Just s we finished our conversation sad [ was about 0 say good-
bys you asked me, "Do you like being a principal?” You asked in & very serious and
thoughtful way. My response was "Yes, yes [ do”. You sald that you thought I did, that i

was 8 good plece for childven snd teechers. You said something Nie 1 think I'd lks o
try & someday. 1 think ] would. 1 want 0 gat back 0 & school”. We talked moss shout
a school.



Well Beth, you did return 10 & school and you are now the principal, you are
going 10 get to “try it™ as you had quietly and carefully sharcd that morning. 1 wonder
what our conversations following your appointment as principsl tell us sbout yous
intentions and beliefs about “doing the job" and those of others.

~ihe reason, why, I thought let's look st principalship, is what 1 liked

It wasn’t t0 do admin!

same kinds of things snd tripping over my feet at the same Ume s they

You show in your comments thet being the principal of » school did sot meen
is, the anticipstion of working togsther, “Seing with® s stafl. You sew priacipelship s en
portuaity 10 be a teacher in ancther dimension but also sn opportunity to be & lesraer.
Your decision 10 apply for principeiship resonsted with whet we ol feht in our group
behind the deckion was founded on & yeeraing or & need 10 bs back in 8 school, to bs
pert of & communlly. 1 beliove thet the sols you sew yourself taking was what we ol




envisioned for ourselves, to be part of a school community, not separated by leadership
majority. Shakeshaft (1987) believes that, with what is known about women in our jobs,
mativate more” (p. 197).
i o 0y T womdar, T ot sur, bt mbr” © T
It’s similar 10 the one instasce, um how the discipline policy was very
differont 10 what I was comfortable with...snd because of my changing on

disciplining here or puniching?”

Yau, what we are trying to0 do.

That you fokt comfortable with...



Yeah, I wasn't scen as... Please send her/him down (o the principal’s
office. But getting that re-definition of the role for some people it may

never be redefined, like they do soe the principals separate from...

And there are some people who are very uncomfortable with a principal’s
uncertsintics and so when you say I'm not sure, 1 don't know or you
wonder aloud st s staff meeting...that from some stafl members you get
"Oh for god's sake make a decision, do it, what are you wondering sbowt?*

That’s like your dream.
Yesh, I can’t dream in front of my staff,

But you know what, don't stop doing that. 1 kept trying 10 say that is the
way 1 am, I need 1o talk.

Well, for instance with the stafl who came on new last year and this year |
am able 10 explore with them and they feel comfortable. But the older
stafl, more entrenched...

but they may watch you doing that with staff and sce that nothing carth
shatisring happens 10 them as a result of that explorstion...and you model
the excitesment of the exploration.

Actually, what I've dons and it's & very small thing but it's making quite »
big difference...I've set out my evalustion sysiem for the catire year, the
stalf last year did not kike surpriscs at all...

You mean as 3 walk in visit?

No, as mesaing liks two wesks before I'm going 10 do my next set of one
on one's | want you 10 be abls 10 talk about this, this and this. So last

go shout your action plen, snd the information ] want you to 0 owr
One 0N 0NS, 20 it's all leid out. Now right now | know thet ]

changs if 1 could but I'm not going to, I'l wait untll sext Juns.
Dut | ashed them all 10 thees picces of writing, shildren's o
each of our mestings...s0 let'’s discuss what we know shout thess

So you're petting &t their belish and their undarsiondiag theough thele
peactics.



1 found, [ just loved those one on ones sad | heve 10 belisve staff, whea they told
ms, most of them that they enjoyed thoss. | abo did sway with formel

I'm going 10 next yeer too!

1 know, | think we gat a seally good semss of what we're all shout, I'm
ascund the school 2 lot. I'm in sad owt of your classrcoma, | ses the
children’s work, | ses your nowsistters that go home...

So you slmost ceeate a poreolio of & staff member.

Well, we had flles in the ofiics thet wese open for o put in
anything thet they wented. They crested their own, vesy

What an enching for & teacher 10 look back snd 1 see, lhs 1 think

of childven, ons ls Yoy, Chrls, who was moving st Baster tims 30 ]
coliested bis work up and when he sow some printing of his fom the Sl



he said "That’s not mine...I don't write like that." He hadn't seen his
growth, changes.

Yesh, for teachers they may see change, but it may be just an opportunity

to see 1've accomplished a lot. I'm really picased with these, this is an
area I'd kike to move into and explore...

Not 10 be stressful.

No, right.

I didn't win my teachers over until last June and what 1 did, 1 did chapier
books as far as their evalustions were concerned. [ spent hours and hours
putting together anecdotes | had from being ia their classrooms. All the
things I had sesa, coaversations | had tried to capture, that sort of

50 | got between thees 10 five typs writien pages of things I could see
about their teaching and | kept it all positive...

S0 you wrots a story sbout them.

Yeah and ot the end of my last chapter was & seed for growth, that's
exactly what it was ons seed for growth. Almost in every case they heve

could do i or not 90 thet wes » significant icerning...

Maybe they're chalicaging a0t you 50 much, Beth, as a person but is this
whet a principal doss?

1 wried %0 move beyond that, 10 beyond me letting them know 0 them
writing.

That's where I would liks t0 go.

1 wasat succsssful with all of them but meny of them came with their own
reflections end 50 mine simply becams a lstter of apprecistion sad |
sttached their reflections to it.

1 tried that

Bwt 1 dida't do thet whh 2 ot of peopls...

Coaversstion October 28, 1992



Our conversation reveals how our experiences as teachers and consultants found
w working very closely with poopl, slong side, giving support and receiving support. We,
I believe, had » strong sense of what we wanted to do and how 10 go sbout it. However,
job. We were attempting 10 question, wonder and shape learning experisnces in school,
slong with stafl not necessarily deciding ourseives what should be done aad implementing
a plan. You saw younelf s extcndiag the job you did as cutticulum co-ordinetor into
This was dilficult as you made clear when you shared your dilemma of dreaming out loud.

Last yoar, in my fiest year | hod never fekt 50 poweriess in my lifs...] like |
feht like 1 hod bees than 1 did whea [ was a practising teacher.

In terms of? To make change?

Ok, being sbis 10 get peopie doing things, 10 try something...
Wﬁlm-uﬁ-ﬂhﬁ,mmﬂhﬁim
would come up with an idos and say listen 10 this, 1 did this and ] think if
ﬁﬂﬁ!hmﬁﬂhﬁbﬁkﬁkhuﬂﬂl

we wore just...it was really, 8 vary enciing tims. Last yeer I went ia with
the idee of, that | could continus thet, thet rols snd the first thing | found
out was that I could not continus thet role..and &', & incongreow t©

Yo chosen 10 bs the principel ia the fien 1 found thet
ook b 1 ot aeed . -

You're not one of them sny more and [ thisk I found thet almost the
hardest to0...

Yeah



No.
(1augher)
But what do we do 50 we don't have the feeling that you had, like you,

like all your successes as being a consultant, a teacher was that
collsborative, that let's work together, there was no station in Mle.

That's where 1 made the greatest gromth in my life, my personal carcer.

And the other thing that I discovered with the help of _____ one day over
cﬂ!ﬁe.-hﬂlmhlvh(mﬂ-ym:nmdﬁpﬂm
wondering why [ was theve...

Um,

She said, she discovered that she was not sliowed 10 dream out Joud...
Um.

And, and [ said snd how do you undersiand that? And she seid becawse
you as a priacipal, with your title, it is sssumed that bocause you dream i
you will implement k. And that, because of your title. Aad | said ah, 50 |

really listaned 10 that and [ doa't, I don't dream. 1 dom't drcam i fromt
of my uaffl sny more.

Really. Doa't you feel robbed?

Chested. Yeu, yos ] do.
gﬂlamqﬁnmnh-n(nﬁ_-
o'cdock in the morning stalfl mestings) and | would say I really fesl this

“ﬁumhﬂqhh-ﬂﬂqlﬁﬁ
same fosling, and we would droam, dresm, dresm.



Your point sbout why you betieved you had been chosen 10 be a principel did not
match with the role or expectations people had of you or thet they gave you permission to
be. In part, this is dus 10 the deflnitions of our roles and the expectations which have
been borne out of thom. “Administer” and "sdministrator” both refer to the powes vested
within the act or person of the “doing (0" others. “Priacipal® is deflaed within the confines
of herarchy, of suthority, of importance snd of the superiority of the person. Our lives
and our conversations sbout them show us estering principsiship through a differeat door
sad defining leadership in a way similar 10 how we had lived our teaching and consultant
life, 8 "working with" way, where people could astablish relationships, and dream togsther.
What we wore sttempting or expecting 10 do as principals echoes what Kantor (1963)
spoaks of when she draws Our atiention 10 the need 10 changs how peopls work with one
snother. She emphasines that successful organizstions not only trest the people withia
them well but recogniss and acknowiedge their prime importance withia the orgasisation.
By holding this view teachers can taks » different rols on a staff snd 50 can principals,
acither being of mors “prime importance” withia the school. This certainly challengss the
role of priacipal s meny peopls have experienced it or witnessed it. Lisbermen's (1996)
words mebs it very clear why & is criticel thet we addvess our working relationships,
‘Contents, acedh, talents, snd commitments differ, but cas thing appesrs 10 be constant:
schools cennot improve without people working together” (p. 6)-

As principeh, we sow our jobs as working together with tsachers, pasents snd
students but our soavessetion tells ws we found cusselves act belonging to the group, the
communily - “aot ons of them any mose”. That was & sirangs shustion 10 be plased In
and g3 you ssid, “Inscagrusus 10 wiy you'ss chossna 10 bs the prinsipal in the Mt plasel”

o



We were now in & hierarchy which was defining how the job should be done snd were
our job. We were concerned about our relstions with people is our school communities.
Noddings (1986) talks about (idelity and how i can be realised in one's respomse 10 others
when viewsd from an othic of care. She soes fidolity as *s dircct responss 10 individushs
with whom one is ie *~lation” (p. 497) snd we, as priacipsks, were fiading barrien in our
efforts to establish relations snd this was in pert due 10 the historical definition of
principel. It is difficult 10 make a coring, direct response 10 individushs whea you are
perceived as 5ot being “ons of the group”, where equal voics is mot reslized withia the
membership of the community sad where this is duc 10 the hierarchy of the orgenisation.
We struggle with the concept of "belonging” and what must be in place for & commnity 10
begia 10 establish icself with an ethic of care as central 10 its existence. Would being
our schools?

$0 you wonder, 1 doa't know Flora, your comment showt the LRB.

mmmmnmmum-ﬁu

Meppen whon Jou'Te ke & mecageem pobiont © o e

Yeah, I doa't know that alther.

Yau, but how do we changs that? Mahs & moss thet way, or 4o we sy
we soed & Joss thet way.

1 think it's not soally whots formelised thet hes fles we
lve k. Aad mapbe I'm weong shout thet, I've o t—hﬂg
hlh—.lh‘ch-.lp.“ﬁid-h”gﬂ




had as a team came from how we lived together, not what 1 was called or
whether 1 was in or out of the bergaining unit. 1 don't think it affected

the relationships there at all. And maybe I'm wrong because maybe when
it changes it would...

Right, yeah, and yet I fek that working with _____ and, and how difficult

lhtnmtbshmﬂlunhbdnmhﬂ.hmm
unit.

Um.

It got in the way sometimes of, of the work that I had to do. The reality
huhmladnthum‘dl'lulmwhuyﬁu‘nbh.im‘ﬂ
not 8 colieague (0 that individual.

But, you know what kesps coming back whea 1, you've shared thet before,
what was hurting you the most was thet you still cared for him as 8

person.
So, how, evea if you were ot in the bargaining unit it woulda't have
heiped your heast,

No, it dossn't help your heart, that's for sure. I think thet process is
going 10 be difficul...

Yeash.

..“ 1 think whees it was really difficuk wes the A T.A. who wes t0

s my repre B 00, wasn't. And thet crom messags, all of the cron
mﬁ“hhﬁm*ﬂh&

mose cloarly delinsated, i, i we'd bosn in w0 soparsts uninn. And maybe
2:-&-. 1 soally don't know. Dut | guams 1 ok very sessmtfil ot



That 1 was peying dues, that I had really triod hard to be a person who'd
contributed to this profession and I was the enensy from the first day.
That 1 was wrong and that my performance was criticized.

1 know that when principals have gone for support...snd the person who
mm&mh&t&uﬂdl‘nmﬂmlnmu&qm
because I'm not testifying in court...

So _____ came snd took notes all the time | was working with
mumqmmummmlﬁ
wﬁdwﬁdﬂhwmﬁrﬁﬁ.iﬂlwmﬁdﬂh‘w
that I believed in, kids, sad I think our A.T.A. should be »

sssocistion and sct for the sake of education and not for individusls who

sren’t performing...

And for that whole ontire time | was the one who had o defend my
performance...that 1 was uniaic, uncaring. une jve. [ had 100 high of
expectations, uarcasonsble assignment.

You know thet's ineresting though. I we worea't viewed as boing the
power parson or the suthority, that almost takes swey the argument that
the ATA. is chenging you becawse if you come, and whet you did anyway,
you cams from a caring perapective, initially, you dida't sit down end say
I'm golag 10 gat this yoor. Theve goes their argument, if that is the
community thet exists initially in  school

If we keep digging curselves into separste trenches if we're ever going %o
be able 10 save both sides... It's adversarial. Theres no coming logether.

We're aever viowed [ doa't think in » collegial wey, 88 s0om 28 you're
appointed you are different.

1 don't mind, I know theve are dissent roles but I doa't if that helps for
staff relations.

l—.hﬁuhuﬁhum Micomt

dilissonce. Deing, what's going 10 mehs




e g pury e o e

choice and play and play s different role.

But do we nood more help at being out or being in?
but are we direcied down s certain pethway in order 10 meet those requirements becsuse
of what is belisved 10 be inhereat in our rols? We discussed siall evelustion where the
factor of judgomont is ofien seen a5 the resson for the process, overshedowing the aspects

process.
picture. Ouwr informal one is how we actually ses curselives as principels in this process, =
against, 8ot by shoiss but becowss of “Yormal” definkion.

®




all partios invoived. However, by not following through s process rooted in an ethic of
care, more people are hurt than heiped. So is our challenge (o re-define snd align our
“role” descriptions sddressing the imbalance of power and inequality of voios that exists
between principels and teachers? How can we live our lives according 10 our informal
definitions within & framework sccontusting hicrarchy and divisional organization and
representation? The study done in the Surrey school district on priacipal weliness shows
very clearly how organizationsl fremeworks which separsie and divide creats negative
impacts within them. Principals shared thet whea they were removed from the bargaining
wnit with theis teacher colieagues, they experienced & groat sease of aloneness, isoletion.
School communities which were once caring in neture 20 longer lent themselves 10
relations which emphaesized receptivity sad responsivensss 10 one another.

The existoncs of imbelence in relstions presents s chellengs 10 the crestion of
“high fidelicy” relations in a community. Noddings (1906) defines “high fidelity” relations
88 onss where thoss iavoived contribute (0 the relation, meintain fidelity and strive for »
refinsment of skills thet build relational competencs (Noddings, 1986, p. 497).

In such communities she contends thet "It is (in) this striving for the best in
ouseives end ia those with whom we interact thet merks self-actuslisation, ead o
community thet embraces this view of fdelity hes & strong rationals for socialination, for &
is not asking for Bdelity 10 insthutions as they are but as they might realistically be ot thels
bant® (p. 301).

In sesking %0 carry out our jobs by consentrating on our selstions whh peaple end
theis selations with ws end cash other, ws wese ashing them (o visw sshousl erganinstions
from ¢ dillssent pespective, ons whess they had egual “veies”, whess ths peinsipel

»



when you shared that you couldn't dream out loud 1 felt decply saddened for you, sad for

your teachers in the stories you wrote (0 thom at the year's end. [ see, in the seed that

you planted with each of them, an lavitation 10 join you ia dreaming aloud, 10 share

relationships with stafl s gotiing 10 know them as people, estsblishing & trust in the

reminds me of the importance of doing s0 but also of the risk we all take in our effiorts 0
That's what | fesl the nsed for, 10 be able 10 talk ahout it.

m#mhump_ymuh(m—nh)
____ school but ot st

Wheress that, where you are in relation 10 the other peopls s important
00 how you behave 10 them as peopls and with & staff as you heve now
you may have 10 guard yourself more 50 thea you will in enother yeer.

And for Beth 00, but the contemt... Well st _____ i would have gose
difforently.

Yeoah, thet’s, I'm suse that for w thas (relationships) was the magic. As k
was for you, becawse we could all coms (0 ons another...




In approaching our lesdership by focusing on relations we were, in essence,
inviting staff to redefine principalship and how leadership is carriod out by the person in
such a position. Just as we feit challenged by stafl when they expecied us 1o perform our
job in ways we found contrary (o how we belicved principaiship should be lived, we too

were challenging them by carrying out our work from a relstional perspective,
concentrating on community, snd equality. We were socking to collaborate with stafl, an
activity which is often reserved for teachers to perticipate in while principals get 10 the
business of administering! There scoms 10 be a myth sbout what a priacipel does, how we
“do it°. 1 do not beliove what we do is really clearly uadersiood but in the end it seoms
that collegiality and collaboration with stafl is not high on the role description.

By the end of the end of two years they (the teachers) hed all moved in
the direction of the literature and the belief of the recoastruction of
languags (by students) and you sce for me, | mean thers ars two things, if
we want changs and i we went change in @ disection, then we set
i wp, also that's the direction in which it’s to go, sad there'’s a0
chance..if whet we reslly want is for teachers 10 examing thels
belisls snd coms up with um, s method of opersting withia the classroom
that they truly belisve is right thea you heve 10 give them a cheacs to
examins all kinds of evidencs and then still, 50 thet vis a vis soms of thom
would still coms up, saying I've locked st all those belish and we've hed
discussions but | still beliove and hers look, my kids ase lserning sad s0
that, thet 10 me, there's a real dichotomy thers and I would heve 10 think
shout_I've always operated oa the belisf thet yesh, there's s direction
that I want 10 tahe my school um this is whet | want 10 see happening,

and thers's 50 msuch give that you'll gve.
Yeah, there's 50 much give but within thet, this s where [ went 10 go.



ﬂi#?hhmﬁlaﬂ)ihihmh

10 wm, (0 try and move our schooks in a particular direction, and yet for
this ssnss of the kind of school thet I would like 10 soe for children aad |
was going o try snd shape &, move i in thet direction. Now if thet's, sow

1 had mose influsnce 8 & curriculum co-ordinator in s very small program




I don't know, like, and 1 find this really, I'm questioning whether I want to
be a principel.

Could it be because as a curriculum co-ordinator you wore jeaching right

You're still a colleague.

Principals are viewed as being in charge, ultimaiely responsible. Each of w has
sharod many situstions which have arisen in our schook: the complexity of issuss withia
thom; how we tried 10 have as much staff involvemont s possible in coming 10 solutions
or ways in dealing with dilsmmas. We were act porpotusting the myth of the priacipal, &
the lons decision meker, heving the most importance givea 10 her voice. By involving
(p. 6). I waderiined "our position® for i is through redefining our job and looking at i
fhom the perspestive of “relations” the better our chences will be ia coming together o
diisssnaly, but & acknowledges teachers sad how i is essentiel and critisst that thalr



schools where such communitics exist are ones that will be best abie to create schook
which mest the needs of their students, for within them, those who know the students
well, teachers and others will togsther be involved in planning and making instructional
snd curricular decision. Personal snd professions! growth will be nurtured by
concentrating on the development of caring reletions within our school communities.
(ougn kg, Slrence i oripeaie 100 roaciv 0 WAV

support for modifications in both, offer a way of understanding and
encouraging pedagogical changs.

Nias (1987, p. 149)

1 believe that the existence of such communities will evea further change the role
of principals as the opportunities arise for teachen (10) becoms more commitied, and self-
menaging snd when schook becoms tres communitics, frosing principels from the burden
of trying o0 control people (Sergiovenal, 1992, p. 41).

The struggie 10 live one’s job as ons belioves it should be lived s constant and
there are times whoa the work of cstablishing reletions and nurturing them is draining.
Yot we ol agreed whea Ana seid..

What | feel 1 should be doing as a principel...thet kind of lsedership...t0

curticulum,

be able t0 be in talking 10 psopls sbowt philosophy,
mbk&d:: N

Conversation February 3, 1993

And your sckaowiedging thet it takes time, & long tims 10 establish
relstions, that you..dida't wia my teachess over untll Juss...

Cosvensstion Ocicher 28, 1992
1 tas hoort though thet the time and ensegy we put into relstions will help w ©0
live cur jobs as we beliove we should,
]



481l of living and all of development takes piace only within

Miller (1986, p. xxi)



A LETTER TO FLORA
Dear Flors:

In remembering thoss first individual meetings with each of the women I had
asked 10 participate in my rescarch, what my notes and my memory highlight about our
time together was our talk sbout family. When I calied you to set up a time to discuss my
it very clear that he dida't want you to leave him. Even though you had spoken to other
women who sssured you that it was just a stage, 8ot 10 worry, he'll get over i, you fouad
the experionce terrible. You said “One day | was dysfunctional - 1 kept thinking, am 1
doiag the right thing? I'm slways wondering. always ro-cxamining my choices.
understand the fit betwesa our personsl snd professional lives.

Whore is the linc in terms of commitment? | know there isa't one in

terms of commitment whea we really are going all out...doss going all out

over heve a celling? o line?

Yeah, 1 know.

Cause | doa't think we're good for sech other if we doa't say, the work b
never done. wed t0 phons and say, “Are you coming homs sow
momany?. T be right there, toll daddy I'm almost finished.” And1

continve tomorrow.” 1 put my child in the middis of this
cosversstion (laughter) but in a way, I beliove hs b right, but whea do
you say..

Well, your head knows he's right but when you'rs in the middis of
something and & seeam seally important, your body docsat tell you it



No, but your heart is saying...

1t’s really hard 10 leave it and go home, and when you go home and i it

Because you don't leave i, you don't leave it, sad 1 dida't want 10 bring
stufl home, I hate bringing work homs.

Yesh.

betwoen our personal snd professional lives. We were not well served by trying 1o deaw o
line between them 10 separsie them. In fact, we questioned if a line ever does or can
lives suggests that the two are separate eatities, that you leave hose - forget i - and go 10
separste from the other. By tending (10 one or the other when the "belance” is off,
that by tending 10 one o the other all will be fine, balenced. Yet, our convorsations
made 0a our time and of curssives sad how 20 ofien they sre made ot the sams time,

”



but knowing you have a meeting you need to be on time for! I would like to add to0
Rubin's concept another dimension, that is, the constancy of the competing urgencies.
Even il we are not actually experiencing s pull between them does not mean we are not
dealing with them, that balance has been established. The constancy comes from our
conncciedness to cach urgency. Our thoughts still remain with the home situation while
we are at work and we often call home just to see how things are. And we do the reverse
as shown by this conversation...

Last night, 1 met with a couple of colleagues last night, we went and had a
drink afier work, all of us female principals.

Isa't that interesting.

maduwmwmumuwmm
causing us, to the point where, I went home, 1 wasa't fecling at all well,

sad | rarely taks & sick dey, no mestier how bad you've fesling, you pull
yoursell, drag yourself in and | just fekt really lousy, went in, did what 1
fckt | absolutely had 10 do and went home. Mlmnhll-lw
and woke up in an absolute cold sweet, I had, all of a sudden I thought,
"Oh my god, I've forgotien 10 do something”, and it just, llﬂ
M\.lmhwﬂdﬂ.hbnuluw it And]
thought...t0 have that much pressure oa you that you can't evea, I might

my work home anyway, 50 | thought this is ridiculous, I'm going 0 be
here, sicwiag about this.

1 wed 10 have this habit of keeping a pad and pencil by my bed and if ]
woke up. [ did you know, have that. But I alweys hed thet listle piecs of
paper because | would think all thoss details thet you can forget.
Coaversation December 2, 1992
For ws, there isn't 8 line 10 crom over. Il there were a line, & seperation, we could
leave one Mfs for the other. The muktiplicity of our lives mehes this crossing of the line

neither foasible nor devirsbls. K sgems not 10 be our way. Presently, the administrative

"



role is defined from a malc perspective, for men who do not have the major
responsibilitics on the home scene caring for the family. The profile of the “typical
woman administrator is onc who has chosen 10 not have children, has grown children or
private child carc arrangements (Shakeshalt, 1987). These pictures of administrators
promote the idea of the separation of personal and professional lives, making it difficult
for women and men as well 10 seck icadership positions when they are (rying (0 be more
involved with, and responsidble for, their families.
a defined and expected reality. But the expociation that there is s inc comes from men's
lives, from a time when a womsn stayed home 10 allow maic priacipsh to do their
professional work. We must rethink this in the coatext of our lives, theorize new ways for
this line betweocn the professional and the personal to be drawn or not drawn. The linc s
# exists now is a beginning of our cover stories. Our cover story here is one we've all
read about in giossy magazines and pepers. You know the one. The plot linc is women
can do i all, can have it all. [ belicve we can but not by adhering 10 the prescatly defined
child snd her family came second 10 the job. And whes you exprei.od that it was hard
a0t 10 heve the job Lake precedence, but you had said yes, given your word, you would do
the job as definod.

We nsed 10 flad other weys for being sbie 10 soy yos 10 both owr personel and

®



connections in relations as opposed (o the separstion of relstions, for in the separation of
personal and professional lives other relations can not help but be affected.
A e
resenting this, because you don™t have s ile.”
Conversation, February 3, 1993
trying (0 live the cover story that we and others have constructed for ourselves. Just as
you sharod that home life ot carted with you 10 work, 1 was struggling with ot having
thet for most women working outside of the home docs 80t mesn they are relieved of
home and family responsibilities or that they give themseives permission 10 be relieved.
interesting in light of the ressarch dome by Shekesheht (1967). She found that many
believes that the women would still be sxpected 10 do, or be respomsible for, the mejor
and doing them well was s unachioveshls goal, if women were axpecied snd stismpied 0




try to follow the existing stereotype, where one leaves for work and does not need 10 be
concerned and responsible for their family until they returned from work, perhaps then

Bateson (1990) describes that when making a choice "often we lose a pert of life
because of what we choose 10 retain, leaving cither & home or a carect (o retsin the
other” (p. 220). But, we weren't “losing” either. We were trying 10 do both, 10 kve both
lives, to make no choices. We felt challenged and sometimes cven helpless.

said, ] mean there was this GOOD! 1 need 10 talk.

1 know that last year she was going crazy bocause ____ was haviag such o
Mpu.ﬂwh_mnm“hdnm hh

dom't oven want 10 talk sbout it

—__83id 10 me, 1 noed 10 call you, we nood 10 go for luach, 1 dom*t
know what 10 do end she was 30 worriod about him and she was hurting
because he was hurting and | think she was fecling really helpless and &
was just such a chalicnging yoor.

The colicague of whom we spoke, had hopod 0 be pert of our group but found
60 meet on the other dates, as shown by her nots...

Hi! 1 fesl 30 badly that I'm not sbis 10 meks the session tonight, 1 reslly

-dh“hﬁﬂ“b“l&p& My s

sometimes foslhs Whe & is totally beyond my contsol - but o aot sdjust the

dish sound twoubls uu-ﬂlﬁﬁl. Kesp ms n
though. Thenls for ond thinking of me! Cheem, ____



jence November 1, 1992
Sadly, she never was able (0 join ws. Just as we were trying to draw “the line® 10
neods to be drawn. We do noed to adjust the disls.
There has boen a tendeacy (0 look shead 10 some sort of utopia in which
women will no longer be torn by conflicting claims and desires that %0

aﬁnmumwﬁmﬁ.gm# And yet these

Bateson (1990, p. 233)

Instead of trying 1o flt our lives and our ways of interacting into the existing
framowork which divides home and work, we need 10, as Bateson sistcs, value these claime
and how we try 0 establish and aurture them in 2 miliou which promoses objectivity in
loadership. In our sticmpts 10 keep the distinction that separates our personsl and
professional kives we are cresting s tonsion betwesa how we perheps would ks 10 live

Mﬂ“d““ﬂ““ﬁﬁﬁl

metaphor, since those are not fully developed, eatirely different systems...

Nevestheloss, i is reasonsbls 10 spesk of a distinctive sensibiliey & styls of

s, sat of veluss, s well o activitiss, relationship, snd cognitive and

emotionsl pradistions thet are present among women but shesnt when

-—-i-ii--npt-q-h--ﬁmﬁ



stories, our atiempts (o live the lle of an administrator as Ut is presently scripted. Instead
women. As Sandrs Harding doscribos we need 10 thooriae (rom our own lives. Harding

February 16, 1993, we recognized that it was not just » matier of deciding 10 suthor our

own storics, our own lives, but that we need 10 value what our stories would tell, the
S0, 1 said how are you todey? And he said my wife sad | wiked &k over
ﬂhwﬁiwﬁntﬁuwiﬁﬁwdwﬂnﬁ
ﬁimnhﬂuh" becawse 1 can do that slong with
them. Aad I said mlyﬂdhh-thn.igl-lﬂ-q-n

ﬂﬂhiﬂh‘hﬁhnhﬂ And he sald oh, but shs b
organised, there's reslly 50 point that 1 heve 10 be there. And

everything
1 thought, ch gee...

lhm-ymnﬁm(h*) 1 just said something I showlda't
hove. I just said - | just don't know of any women who would say thet!

(lsughtar) Only men heve the priviiegs of saying thet.

eauch tims as | would ke, I'm ot of homs all the time. !ﬂ.ir-
wils at home and he said oh yes, | con lesve with 20 worry of el
thought, woulda't thet be nics %0 say thet. What » byl

No, we wouhin® sllow ourselves 10 sy that becowss you hove ane of the
most supporthe hwbends thet I'e soen end shering reaponaibilities.



Oh yeah, for sure.

But you don't give yoursell permission 1o say those things.

No.

Men do. That's the difference. It's not just s question of the person

we think thet the job, that how i is defiasd is n %t appropriste for smyone
be it man or women.

And | don't think it's good for men either.

No, »o.

Who knows maybe men asre having thet kind of conversation about
themscives 100,

Conversstion February 16, 1993
Owuwr idess and thoughts are supported by Catherine Beatesca (1990) when she
writes that it would bs essier aot 10 write thess storiss, aot (0 pen cur lives but 0 do s0

would bs & great neglect on Our pert.
She shases...



Itmﬁheu&mhwhhgmdﬁqo(mﬂhmmm
that beckon toward a single upward progression. But perhaps what
women have to offer in the world today, in which men and women both
must learn 10 desl with new orders in complexity snd rapid change, kies in
mnﬁyuj:ﬂhnaﬁnmaﬂm-nirkwhﬂn streagth or

Though we may agroe with Bateson that we do have much to offer, the struggie
we {ace is shown in our conversations.

I wonder sbout the myth that's out there, | mean everything we read
about expectstions for principak, that they do this and they do this snd
they do this and they do this! 1 wonder how real that is. I1think ik b »
mhﬂlmﬁn\hquﬂ.ﬁh.ﬂyu‘mﬂﬂh:
_md'hmm,w‘nﬁtﬁi.ﬁmbh ov know |
began 10 belicve that that wasn't 50. That that was & myth and !lhhki
very harmful ose. You know all that stulfl you read sbowt the priacipal
setting the tone, do all these wonderful things...

bow, whea do they do all these things?

You're wondering if they're married.
1 think it’s » myth, a harmful one and you're lcft focling 50 guilty sad
Doa't you think so?

Yes, but how do we dispel that myth?
Yes we are, | thisk we are.

Areat ws, we are working very definkely in 3 mals dominsted
MIMﬂ.lﬁhﬁ“-ﬂm



their organizations, so as women, | meoan, we live within it, we work within
it, we try to make things work for ourseives even though there are...can
we change anything? Can we make it different? I don't know.

More to what you'd do naturally, as opposed (o, like mayde you wouldn't
be the principal, uh, s shared leadership.

Maybe, | doa't know...or maybe, I wouldn't do my budget with GOALS

(silence as each of us thought about the possibilities)
Conversation Jenuary 19, 1993

Our conversations show our concern about how the administrative job has been
defined, the demands made on one not only professionally and persosally sad the
uncertainty surrounding how one can inflluence sad promots change. The phrase “what
you'd do asturally” may be a way of dispelling the myth we soe existing sbout how we
must scperate owr personal snd professional lives.

Women tend to establish ciecles of support, situstions which provide children with
caring caviconments. The onsct of schooling, however, often finds these circles broken or
fractured in some way though i is not the inteation of the teacher 1o do 80, not by say
mesns.

However, ia school childrea ofien find themseives defined and judged as
“soparatc” estitics, not s ons connected and ia relation with others.

prieplep b LT D T

shetract ideal of pasfaction and a solf assessed through particular sctivities
dm““d‘%dﬁm“u



Gilligan (1982, p. 39)

How we nurture children in their development of concept of “seif” and how they
relate with others may shed light on why 30 much attention is given to discipline and class

As well there is the separation of home from school through the assignment to
each institution of what cach is primarily responsible for teaching the childron. Noddings
morality and emotional well-being”. I believe we do this 30 a8 10 make the task of raising
and educsting children soem 10 be & management task and clearly objective. Each
institution knows its jobs and can procoed with it. 1 sce the peactice of soparating snd
balsncing one'’s personal and professional life rooled in this assignment of roles 1o
institutions. It perpetustes the ides of control and objectivity at the organizational level
by bringing i 10 the individual lovel. And the seperation now has bocome the knowlodge
that is the stendard of judging. Noddings (1984) statcs that this view must be rejecied
separately at the thooretical level we can not, must not, seperstc thom in the deily living
of our lives. [ see our dilemma again here, where we ar: inclined 10 live connecied




This scparstion between the personal and professional aspects of our lives, where

respect (o the devaluing of mothering. Sara Freedman's words caused me to reflect very
carefully about ways to live my personal and professional lives, so that 1 should perhaps
more correctly say "my personal and professional lifc”. She states

Ironically, it is just those professions (such as teaching) that have

historically been rooted in nurturing that have the potential o devalue

mothering further, or at lcast to provide a powerful ideological push to its

social degradation. By forcefully aticmpting to distance itself from its

roots in femsle-identified nurturance, and by positioning the idea that one

can take carc of children in a "professional” - that is detached and

objective manner, teaching would become one more career that

243).
must not entertain the idea of separating our personal and professional lives as women.
caring and nurturing, it will be ourscives who arc barricrs (o the creating of school
earlier raised with respect 10 school leadership, questions such as “should schools be
undersiood as formal organizstions or as communities?” (p. 41). He states that “Both the



schools from a community-building metaphor, we would not fecl compelied to separate
our personal and professional lives. There would be a greater degree of harmony between
how we behave in both arcas of life. By changing how our professional lives are lived,

Another dilemma we face is that of living and acting according to the expectations
and limitations of the expericnces we have had which have shaped our understanding of
leadership. Though we identify alternstive definitions of leadership which address the
existence of the sense of separation between the personal and professional, we are
susceptible (0 acting as we have originally been taught sbout how Ir _ders behave.

At school if I'm having a rough day, people don't know that generally,
well with him it was different...he was going around with a sad face and ya
know you'd say hi to him and he'd say be (barely audible) and I just said
1o him “Look, regardiess of how you're fecling you have to be positive,
you have to be up because your role is 10 buoy everyone else up”.

I'm doing this about it.
Getting on with it.

Mymmﬁmﬁhumhm?mmmhﬂ
talk to me sbout it, bow bad you're focling and all this but you dou't Jet

And, sad we talkod shout level of commitment and § ssid 10 him 100 thet
you have 10 meks a decision here and thea he s2id aot caly was he in
those things and he said I want you 40 know, i, if I'm 20t successfl in
this job I know 1 can be successlel in some plecs clse 20 il I con't turn
this around, I will lcave quictly. And 1 s0id give mo & bresk. You know
this, I'm saying 0 you, bs positive, be commitied end you're seylng, you're
telling me that...you've given wp.



But here's an interesting scenario, he’s doing something that we said
often, back (0 our conversation about parents, commitment to your family.
1, along with you two, 1 know when I went back to work, 1 made sure
therc was a nanny and cverything, but job did take precedence.

It’s hard not to.

Uh, uh.

It really is. You feel like, I've accepted it, I've said I'll do it.

I'll do it.

It isn’t an eight to four job.

No.

So when 1 say yes, I mean yes.

But 1 wonder if we draw a line anywhere that, saying that I have done this
and more and now my family docs take precedence.

1 don't think, T know I didn't.
1 don't cither.

And I kecp going and sometimes I wonder if I've erred in making some of
those positions.

Sure.

Yesh.

I think we all question our decisions.

S0 he's making these decisions.

He's deawing that line. | mean he drew that linc before he came 10 the
job.

Yesh, pre-defining i.
What was he willing 10 comemit?



Pre-defining, pre-defining, which is interesting, rather than negotisting it
along the way, working it out and saying I need this time now or I don't
Conversation December 2, 1992
In this conversation we have a collesgue who is trying to meet the needs of both
his family and his work. He is dealing with them separately and both are suffering. His
sirategy was one of drawing a line and he was having difficulty when one part of his life

believe we are saying we had to make the commitment to work and, therefore, 30 should
he. We, in a way, expect him to live the same cover story we have, separating our
personal and professional lives and making it seem as though everything works out. But,
We focus on an important aspect of the situation and that is our colleague's pre-
mecting his needs. In doing s0, talking it over, the chance would exist for his line to be



pressure to balance both the personal and professional aspects of their lives. Again, 1
return to how we define our professional life by separating it from our personal life.

Flora, it strikes me as strange, that though I have shared with you the notion that
achieving balance is simplistic and not representative of our lives there still remain for me
the questions of "does balance enter into our lives?", and if so, "where docs it?". Perhaps
it is due in part to our conversation about responsibility.

It’s that whole sense of ssying how many things can 1 take on right now

lndwhn‘nbegiinfmmelchmlmdlhekidlmdhkhgumlhinpm

and giving yourself permission not to worry about the others. And that's

what we have difficulty with, those things we arcn't doing nag at us. But

to be able to say, I'm consciously making a decision on this right now, give
younself permission not 1o do everything...

And yet we always want to own 50 much.

That's the problem, she’s got it. You know, I think that's part of it.
Here 1 was. I met today with a teacher having some trouble and she said
one of the things is she doesa’t focl she has enough time (0 prepare for
her French class 50 | said Il take supervision for you that onc day a
week, which I really don't mind doing, but you know you take on and
then you think well...

I'll relieve you and I'll relieve you, eic., etc. and the truth is whose
responsibility is it?

You shared your belief that we as women “"always want (0 own 50 much®. Owr
and moral agents in terms of their capacity 10 care” (p. 40). Perhaps our conversation il
us that we are irying 80 do all the caring, ss in other conversations whes we tell ourseives
we must alweys be “up” 20 2 10 keep our tsachers’ spirits high and healthy. N owr roles
3



arc, and I believe they are, defined quite objectively, it may be our way of compensating

we are viewed as being the objective, rational leaders, we may then be counteracting this
image by "over-caring”. This over-caring may be a way for us 10 establish a closer match
umm“lmmpﬁmdﬁﬁﬁmthndmpmkﬂbnﬂMEnnb

The one-caring comes across (0 the cared-for in an attitude. Whatever

she does, she conveys (o the cared for that she cares... She is present to

the cared-for. Her attitude is onc of receptivity. But there is a receptivity

required of the cared-for also (p. 59).
I believe we need 10 re-cxamine what we meant by “responsibility” within the caring act
fostering an ethic of caring. By trying to develop a state of receptivity, not to be confused
with recipeocity, we can in time help to create a community where we are not viewed as
atmosphere of receptivity exists will enable more people 10 care and t0 be cared for. |
try to live them 2 ". We would not thea be burdened with the belief
that caring cam be cbjectively defined as o responsibility.

The one-caring has one grest aim: 10 preserve and enhance caring ia

horsclf and in thoss with whom she comes in contact. This quite naturally

becomes the first aim of parenting and of education. It is an aim thet is

build into the process isself - not ons thet liss somewhers boyond i

Bverything thet is proposed as part of education is examined s its light.

That which diminishes i s rejocted, that which casts doubt om i
maintensace is postponed, and thet which sabances & is embraced.




Nel ~ ddwgs (1984, p. 173)
Our separation of personal s profesas »al in our lives serves (o diminish caring,
our atiempts to bring the two togeshe- ~eed - b embraced.
Now I'm wondering about wasks~. . “axd and thinking that I'd be
recognized like my collcagums. my mele collcagues and what not but |

don’t think it’s recognition thet womes are looking for as much as can you
look at our lives and maybe can jobs and carcers recognize our point of

Yes, our point of view may be different, we have a different way of doing
things, we have a different perspective on things!
Wouldn't it be helpful to do that, for everyone?
Conversation February 16, 1993
Linda



A LETTER TO ANN
Dear Ann:

Though I am writing this letter after the other letters, I feel I have been
composing it all the while as I wrote the others. In fact, I could not have written this
letter before any of “he other letters because it is the link between them sil. It tells of the
undercurrent of our times together and I believe of the main story line which finally
cemerged and connected us. It could not have been written sooner as it was constructed
by the other letiers and the journcys we took through our conversations before we spoke
of and told this part of our stories.

~.Things that I'm, for one, that I'm really reflecting upon is, is the male

role as administrator diffcrent from the female role? Because to me, I've

seen some differences that are inexplicable and yet I'm, 1 doa't have any

other knowiedge 10 base, 10 determine if I'm generalizing...

Conversation December 2, 1992

You put it right on the table. You posed a question which spoke of your way as a
womsa of knowing and of your knowledge for knowing and understanding. In my letters
I've shared our conversations about "Becoming Principals®, "Relationships” and “Our
Personal and Professional Lives”. Each one was rich with women’s stories yet, st the same
time, we had not discussed gender specifically. It was there all the time but was alweys
buried or masked in some way. It appears that we had 10 tell the other stories 50 we
could share our geader stories. | wonder why. We may have beea still establishing o trust
in our growp where we fiok we could shere our experiences in cur geadered world. We
may not heve known or awskencd 0 our gender stories becawse of the male-dominated

culture we live withia and our owa ideatification - knowing of ourseives from a mele



perspective. In our very first time together we spoke about gender issues as related to
gitls, not to ourselves.

One of the women was talking about her little girl...who is only four and
onc half years and attends 1 don't know either a kindcrgarten or
playschool anyway she comes home and she talks about the fact that the
huleboyinrepﬁhm;hefmdshcdnanthk:thshulehuyspuhm;her
and ____ was saying that she's, it’s harassment, not scxual harassment but

its...
Picking on...
Yes, harassment.

And she says she wants her little girl 10 learn 10 have a strong voice, to be
able to say no bul...we went around that whole issuc and 1 thought
sbout...it’s a real dilemma when 1 watch the little kids out on the grounds

Mlnﬂﬁlﬁhqu:ndhtkﬁrhmﬂwmmeymvﬁy

Yes they are physical.
Uh, vh. Little pups!

They're rolling around, they're playing with each other, they're chasing
cach other that just secms 10 be the natural way they play.

And part of it is bealthy, natural play.

Yes. How they lcarn. My own s years old and my husbend
1 were lsughing becauss he sits on the vanity whea we're getting ready for
mkndpﬂm.pﬂmpmmhﬂhnnﬂﬁ“h
— Isn’t it interesting ot this age it's modelling anybody, significant
people right. At what poiat does be distinguish sad say I do the things
my dad does, 1 don’t do the things my mom does in that context, you
know.

Yeah.

bh’:mhmhtﬂﬂﬁﬁﬁm 1 have

1



Right from the beginning different?

They scem to be, to me. They seem to be. Well 1 don’t know if right
from the beginning, when they were babies if they vere like that, but as
they grow...now that they are toddlers they are different.

From the littke girl.

Yes. They strut. [ was telling ___ their shoulders go back and they
hndafpull‘ouilhewht!leehﬂumdtheykindoﬁlmtmdfdon'lm
1 don’t remember the girk doing that. They move around a whole lot

But your little one...

Yeah, he says “me stompin mom" and he does. He's physical, not
aggressive but very physical in the way he lives in his own world.

I'm wondering if we don't culture that out of girls. Um, my two
daughters, | remember saying if these are strong peopie 1 want them
strong decision makers.

Independent.

Yes, ] wanted them independent and it sort of got thrown beck in my lap
when they were sbout 16 and 20 and I was lamenting they weren't going
down the peth I bad chosen, you know university education, sad the 16

year old said to me "Mom, all these years you've never said we had to go

to school. Ymﬂmmwmmm
and we are.” And | had to, yes, I did achicve my goel...

Well, like ___, has come home from kindergarton and said and he has
uvwm&iw-y.mtgw.ﬁhﬁhﬁ'tphyﬂim of “the
girls won't let us play” but there's this division, they're beea ia school all
of what, five weeks, and he comes home talking sbout the girls won't let
me play in the house contre, thoy always pick the girls 10 play in the
howse centre.

It's interesting 10 look at it from the achooling sspect. Do we wast the
gichs 10 be more like the boys, amertive, independent and strong or the
“n?mﬂm“ﬂh“h“




Yes, right.

But here we talked about wanting our girls to be independent. 1
remember that in bringing up my girls, that's what [ wanted above all cle,
I wanted them to be independent, able to cope, able to manage in this
world, independent people. That was very important to me. 1 don't
re:nember val:ing the...

being demure? or being...

the female...
Yes, that's right I'm wondering if we push that for survival for them,
Well, I don’t remember doing that...

For coping.

Yes, 1 think I saw that as pant of their need (0 be able 10 cope. 1 akso saw

it as being desirable. That’s what's interesting. I saw that as being very

desirable.

Yes

Um, um

Ub, uh.

Though we spoke of young girls, dsughtcrs and granddsughter, we told some of
our woman storics by sharing what we belicved t0 be desirable 10 nurtwre in our girkh. We
through mon's oyes® (p. 6) and choosing 10 help our deughters scquire the charscioristics
of males. We also shared that it is very importast for our boys 10 have female traits but it



society. A dilemma exists for us when you consider Chodorow’s work in describing female
development (rom a positive perspective as opposed to the negative perspective of Freud.
She suggested that girls’ gender identification occurs within a context that nurtures the
feclings of connectedness and relationships because of the interaction between the mother
and daughter being "like" as opposed to “different”. She believes that this context of
experiencing likencss in developmental relationships causes girls to develop a sense of
“empathy” embodied within their primary definition of self, a sensc that is not cultivated
with boys. The dilemma is what message are we giving our daughters when we foster and
promote male qualities which speak of “separation from" more than “empathy with*?

What did we experience as girls for us (0 value and desire what we do for our
daughters? What have we experienced as women which has perpetusted our values and
desires?

I know that in the past when you think sbout women who have become

professionally predominant within their profession, they have had 10, they
have had to plsy the male role in order t0 achieve the male position,

right?
1 think that's changing, that they've had to be better than the male.

Yes, yes, and ...

That they've had 10 be betier than the males and show that they were just
as good...

Women administrators?

In any profession.
The women heve had 10 be more male thea the men...

Certaialy whes | started, sbeokuely!



...in order to achieve a position. And I think that that’s when I think
that’s intuitively recognized by other women.

Intuitively recognized?
Oh, you think that that's what happened?
Yes, yes and they sort of fecl you've crossed over...
Left the foid, whatever.
Is that right?
I think...well um, yes. Yes, that's one of my hypotheses. Because, 1 sce
lots of women being appointed administrators in our profcssion anyways,
principalships now that I would never even look at them and say. they've,
they've had 1o be male in order Lo achieve their position.
No, right. It's different now but it wasn't when I started.
No, for sure.
Coaversation January 19, 1993

When we discussed “playing the msic role in order (0 achicve the pasition® we

secmed 10 dismiss the phenomenon as now being in the past, that it no longer is ncccasary
for women to do thst. [ don't know, however, if that is s0. Grant (1985) suggests that a
submergs their definition of solf s women® (p. 113). She belicves women have had to0 do
0 because our weys of knowing, our subjective experiences, are aot regarded s valid
knowiedge. Though we seemed quick (0 dismiss the scenerio of “pleying the game®
perhaps we did 20 in haste. Was it & story we woren't ready 10 shere or did we not ses
ourseives as authoring it?



I find it, really difficult to be able 10, to be sbie to admit to my, to my
associste or who ever that I can't do this job.

Yes.

I find that really, really difficult. And it's not a question, I know I can do
the job but the expectations for haw I do the job, I cannot sustain it.

Wclllthinkw:hmlgbeginmmndupmdny - We're doing a good

job, we're really effective principals, and what you're asking, what you're
saying is not real, or something. Like I think we swallow a lot of stuff and

we internalize it.

Yeah, know how may times have I sat at a meeting and thought, I don't
manage that that wsy so therefore there must be something wrong with
me!

Ah, sh.
Alot.

Yesh. (laughter)
And it's really...

And ya now, the more ] get angry when I think of the number of times
I've done that.

You know what clse 1 find, is that 1 hear very few of my female
speaking up at these moctings abowt deadlines and various

colicagues
MIMﬂbm incressingly but I
mmmmﬂnlﬂnhm m_. -

Swamped.

Bocawse we're afrald thet they're going 10 say it's the women therefore
you caa't do the job. We're women who've come into this job, who've
wented it, 20 do K lodies! And doa't meks encuses.

Yesh.

That's for suse.
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1 think that's what we're afraid of.

Well isn't that what we've been told for a long, long time.

Yeah, 1 mean, you've fought to get in, now you're in, so do it!

Yesh, play the game this way.

And don't complain. And I think we may do it differently in the school.
But we still play the game overall.

Yesh, you better believe it.

And | think maybe sometimes how we do it in the schools like when that
one person said oh a woman’s touch in the school or whatever.

We think that's a put down, we don't think it's a compliment.
Ann, onc month after we had put sside the notion of *playing the game® it was

Blackmore (1989, p. 118)

inherent in that expectation is a desouncement on our part of what we bring 10 the job



evaluated in the same way if the measurement tool used does not recognize what we bring
to the job. Blackmore (1989) states that 8 woman's competence is judged in two ways.
Firstly, competence is determined according to the task and whether it is considered to be
a masculine or feminine task. She states that success by a woman in a masculine task is
often attributed to luck as opposed to competence. This is, in part, due to the second
standard of judgement which is the legitimacy of the person in the role they occupy. Most
role, thereby negating the legitimacy of a woman cven performing the role in the first
place.

In our role of administrator, we were in various degroes “playing the game®. In
such situations Miller (1986) believes that what may work the best for a woman is (0 give
the impression that she is carrying out the role ss defined and expected, yet, at the aame
as being that of the “smart woman". However, she points out that operating in this
womes who find themsolves in relationships such as this have to contend not only with the
deception and manipulation of the other porsos but with the decoption and menipul
of theamcives. This is even more critical for them. What | soe happening is that the
over others. Ia doing 50, she is supporting the existence of dominentubordinete
characteristics 10 8 losser valued status. Personelly the woman mey expevisncs a fesling of
dissonance within hersell. She is living her job, perhaps cven her lifs, in & way thet doss
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not fit or feel right for ber. In cssence she is working along sccentuating the individual,
What is being submerged is women's approach to relationships in which we,
«4tep into, out back, from, situations, to sec and respond to others in

lheir own particular situations and contexts, rather than to challenge

Lyons (1990, p. 169)

By being the "smart woman® we arc not secking to make mesning in our way,
through connecting and establishing caring relationships. I belicve that when we reject or
do not value our female traits, we run the risk of separating not only from others but from

I am not naturally alone. ] am naturally in a relation from which | derive

nourishment and guidance. When 1 am alone, cither bocause | have

mwummmmw-gmlm

first and most naturally 10 reestablish my relatedness. My very
hﬂvﬂuﬂghﬂnﬂhlmﬂm This is my basic reality.

Noddings (1984, p. 51)
surrounds us and which does not recognize & woman's reslity as of equal value, one which
scknowledging a living according (0 our basic reality, we discover the many differences
mels wnder me, and [ meen that as the organisation s laid owt. | hired
e, §0F & ponition and | had 00 prior knowledge of him but cortaialy
out of the condidetes that [ interviewed, § fiot most comfortable with him.
And, sk, 1 thought yes! This is someons I think that, thet I can work well
with and 1 think will be a real amet (0 the school. But there...well whea

we started workiag togother there ware litle susnces thet perplensd me.
Things thet werea'l, you know...



I couldn't really put a handle on it, what is this, what's different here?
And, and I still don't know if it's, if it’s just him ya know...or if it's me.

Uh uh, uh uh.

I still don’t know that, but little things like and some of them are going to
sound silly, but he called me "boss”.

Umm.
I don't think that sounds silly,

1 would never do that. I think it's condescending. I don't think it, it
h;ﬂ:kue P ]teauhlydoan'lhﬂduuphmyqﬂmdlh’t

mmmmm-mdmmmﬂ.
Uh uh.

Not major things, it's just that...

He dida't consult me. You know we hadn't made that decision yet, who
was going 10 do what, he just, he just did it. Again, something I would
mhm&emedddnh;. Thea ah, I don't know - kittle things
each other’s schedules. | have a family that I would bike
mmmdlhe-wkh. We need to tak in terms of flexibility, of when we

can work together.

&ﬂmhwmﬂuﬂl The next day, and again I doa't
huvﬂﬁbimtﬁ;ﬁniul-—tpnq;ﬂd ys know

h“ﬂﬁ%-ﬁlmmhm 'l'ini-sﬁiu
whea [ talked 10 you and thet may, thet mey heve had more

than wheat | wes saying. How I was saying might heve coms 1

lowder then what | was saying. iﬂwu Aﬂk’:nm
thing ___ when you say, you said it out of emotion, but it wes important
and you hyhhh-h;—uiﬁlnlmﬂluhﬁ.
ﬂ“ﬁh“!jﬂﬁﬂﬁﬁjﬂb“




in a very objective way. Like 1 have apologized for my emotion too, in

getting...and then I thought why am 1.1 think maybe it is a female trait

but I'm trying not to make excuses for it.

Um um.

This conversation raised the idea of relationships, how one works with other
people. The word "Boss” did not capture what the relationship was hoped to be, onc of
working together, talking about ideas and decisions. There was also a desire for the
relationship to be developed with a sensitivity 10 the necds of cach person, being flexible
in how and when work would be donc. Though there was an attempt 10 share leadership,
to collaborate, the sense of organization, of hicrarchy, of "Boss”, seemed to dictate how
the relationship would be structured.

In educational administration, as in organizational

dndeuwdmwmbnhbdmpmmnm

and maintained a myth of bureaucratic rationality and indivi
Blackmore (1989)

beeuneheuid. Andmdythﬂe'im“y.hdﬂubepum
imagine him negotiating and saying, you know, [ necd this, it's his nceds,
pot yours, you know you'll pet it done.

That’s what you did when you asked for report cards.  You gave stall, you

didn't say ] need them now, you ssid I'l aced them. Whea can you bring

them? Whenever you're ready, put them in my box...here ars the

perameters. 50 it seems 10 ms thet is 2 women's issue. Because 1 think
women tead 0 negotiats more like thet.

Uh, wh.
He could surely do thet, thet would be & grest help.

But oven thought it's & woman’s lisue you don't necd o droms R wp
(loughter) kiks & women's issue, | think & lot of men..] know what you're



saying. But I wonder if you could get it in faster by saying “we” all, I don't
know, but it is I think how we operate, that way.

llhinkmoremnm!dse:itn,he mylu:,henyﬂh:vcmdnhlhh

No, you're not, I concede on that one...
I always negotiate with my stafl. Like I need to see you as soon as I can.

See, that's why | think it's 8 woman's issue. 1 do think that the majority,
not all men or all women but I think that they operate on a hierarchical

power basis.

Well we had this talk sbout tcam and team to men ofien means to one

captain rules and the captain says and you just do it, you do the play
whereas (0 women the word team means...

Yes, you negotiate.

And this one woman said, now I know why, as a kid, they never picked
me. | always wanted (o talk sbout what positions people played instead of

doing it.
She wanted (0 negotiste. (laughter)
Conversstion Februsty 16, 1993
domination. Structures snd organizations based 0n 3 hicrarchical premiss do not allow for
shemnate forms of organizstion 10 occur, ways which may more accurstely reflect how

wOomea organize.

She's talking sbowt how women ofien creste differont types of

organizstions in, in, mot schook, she's in business but they really work on
circles and you don't heve thet hisrarchy. You work on connecting circles
and you iry snd develop that. And what makes me lough about it is thet
~~“:ﬁhlﬁﬁﬂhﬂh“ﬂ
nodding, seying sooms very bumans and respectful of overyone and
lsadership is dispersed and that you're not slways meking the ons



authoritarian type decision. And then a fellow put his hand up and said
how do you claw your way to the centre of the circle? (laughter)

She 3aid - no you missed the point, you missed the point. And I think

that's in how we work. Like when you had facilitator meectings. That's
very different than a lot of schools. And that is dispersing the

responsibility for input anyways.

Um, uh uh.

Yes, uh, uh.

Taking responsibility for discussion.

So...

Didn’t always like what came out of them but...
That’s the risk.

The risk you take if you really mean, if you want that to work
collaboratively and you want the input.

] can’t imagine leading without that input though.

It’s too lonely. It's too scary. I don’t know.

To do it without the input.

Yeah.

And yet for every...

There's 0 much expertise out there, in your school. Yet you know you have to
make the ultimate decision, there's some tough ones that you have 10 call yoursell
and your staff expect you do 0 that. And you kaow thet you have 0 do thet.
And yet for every generalization you make, you can think of sumerous

women who work like men, where they don't ask for input and they
enforce their opinions.

That's right.
Ah, sh.



Yes. It's not just a gender thing.

And men who...you know as we talked about that circle thing 1 was

thinking of male principals I know who had, well I'd call it support circles,

I'm sure they'd call it tcams or something but teams within their staff

where they had different responsibilities and they worked together as 8

connected group. | wonder too, I mean I think...

It’s not a gender thing, like style maybe.

Conversation February 3, 1993

In our conversation we acknowledge the importance of recognizing the expertise
of the people you work with and not administering alone as the one authority. We
recognize that there is a time when a decision has 1o be made but of equal importance to
making the decision is the process of the coming to the decision. Through connecting and
linking with people, s different portrayal of leadership is given, one that accentuates the
importance of relations and equality within them. Leadership lived in such a way does not
have those in such positions shy away from making decisions and acting in what could be
socn as 3 powerful way. Rather the process, by which the decision is arrived at, has given
power to the person making the decision in that the involvement of many in helping arrive
at the decision should ensure it serves the community well. The participation of people
allows for the scrutiny of the leader in the final decision making act and what follows as a
result.

Harstock captures the esence of what we were saying in terms of how we try t0
provide leadership, thet is, "0 lead is 10 be at the ceatre of the group rather thea in froat
of the others® (1963, p.8). She states thet whea in a position of power, becawse of ones

kaowledge and skill, a icader must be held accountabie and responsible 10 those in the

community and ia 2 mesningful way. We acknowiedge thet having input from tsachess we
110



work with is absolutely necessary because of their “practical knowledge® but that with

as long as a caring decision is made for the community, leading from the centre is very
desirable. Leading from the centre of a group as opposed 10 the top of the hicrarchy
presents a chalienge for us as women because it is a different way, a way usually perceived
as 8 deficient way. This perception may have its roots in dominant and subordinate

opposite.

1 thought, ya know, something is getting in the way of me being able 10
support this person it's just, it's for whatever resson it's just not working...

1 thought I've got 10 address this issue, 50 I laid that on the table. | said
look I really want t0 support you and assist you bere, but 1 just focl thet,
that I'm not getting through here, that there'’s some berrier, that, and she
said yes, there ks, you scare me 10 death. And [ couldn't, | mesn | was
really taken aback by this. So [ thougiit, well, why would she have those
perceptions? Becsuse I don't sec myself a8 2 scary person, oa the other
hand 1 know I'm forthright, I'm totally up front and | gucss what she was
mmlnﬁhmmulﬁﬁﬂﬂﬂiaﬁﬁ
able (0 help her but...You start doubting youssel(...

Uk, uh.
I know you do...
But maybe thet's 2 women thing 100, thet somobody says e0

and we take it really personally, ﬂnhﬂihﬁnﬂuﬁ
and we kosp asking ourscives thet question. | wonder if mels principsls




do that or if they just deal with it, dismiss it, whatever, 1 don't know if
they carty it around with them.

As baggage.

Yes, and yet I think that when someone says something you really think
about it for a long time. I wonder if that's for everybody, or what.

Convensation December 2, 1992

You shared Ann, how you were trying to establish a relationship with s teacher in
order to help her. Her response to you surprised you because you saw your behaviour as
being that of good will, support and caring. She may have been viewing you through
lenses which had not scen administrators behave in that way. She didn't know you well.
Trust enters in here as well. But | believe probably what concerned her the most was
your seeking of a relstionship. Administrators working in hierarchical organizations, such
as in our schools, ofien deal with teachers as subordinates, where teachers are more likely
to be evaluated and criticized rather than evalusted and supported in their growth.
Teachers arc often in situstions where they are controlled, an experience which has not
been conductive to mutual benefit (Rizvi, 1986). They are accustomed t0 relationships
which are onc-sided and defined by separation from administration rather than
colisboration with.

But sometimes the people you have the most difficulty with are other

women 8ot mea. [ mean there are times when in any semse of being

perceived as being succossfiul 1 think sometimes women colisagues have as

much difficulty with that as mea colleagues.

Yes.

Ah, ah.
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remember female staff members saying I've never worked for 8 woman
and I never want to!

1 think that that attitude is still there,

Um, um.
Sometimes we do ounselves a disservice like that,
Why do you think that is? Why do women have that sense?

But you know what's interesting 100 is we ask ourscives what have |

Yes.

Oh, isn't that true.
Ah, sh.



Yes, more still from female teachers. But even those who don’t necessarily
agree with me and can say that they don't confront in public generally.

The males?

Yes, the males don't.

Well right. And ] would say that's true. The most challenging staflf
members that I've had are females um, but I've sttributed it o the fact

that they care deeply sbout what they do and that the man that I've, I can
honestly say, that of the men I've worked with the staff members on staffs

uwhoohl'vcbanprbdpdo(. havea't found that same passion about
what they do.

Ah, sh.
And, and so there's a, oh well, we'll go with the flow, we'll do this.
She'll be gone soon.

Yeah, she'll be gone soon or I'l do my thing snyway. That kind of
attitude.

Yes, ycah that's perhaps.

whom we experience scom or rejection may be experiencing anger and jealousy in that
they haven't boea able 10 pursue carcers like we have. Here [ believe i is very important
thet we continue 10 leed from the contre in order 10 provide opportunities for women %0
assume leadership roles that would aot be afforded 10 them within & hisrarchical model.

Ia thinking of women ia tramsition, thet is, one of reclaiming femals ways, I wes

in 2 diffecont way. Though some women may wast the statws quo (0 continus, some
women who opsaly confront ws are actuslly being allowed 10 spesk wp, speak ot
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calied “the passion” that the female teacher spoke with and had for her work. Sharing our
passions increases the opportunities for us to begin to know one another and 10 work

We are not only living our Icadership in a different way, through relations, we also
are creating different physical surroundings as a consequence in schools.

From perents as well?

Um, yesh, but they said afier a whole, gee it really has worked out
(laughter) and I ssid what has worked out and they said having 8 woman
o8 principal. (lasughter)

Actually one staff momber ssid, you woR't want me 10 10l you this but
there had beca someone out and they had boea 1o the achool before sad
we had made some changes. The staff room looked like a ghetto before,
I mesa we had furniture from forty years ago and all, all we did wes buy
new furniture 50 it looked comfortable snd the comment from this person
was o8 it has & woman's touch. And I thought, mo it's not 8 women's
touch, it's just a new couch and cheir and something for stafl 10 have a
place 10 go t0. And thea I started thinking sbout perhaps there is
something different in how a womes works in & school. 1 doa't ksow.

Yeah, ] think there b,

Yas, I do 00,

i3



Of the school overall.

Uh uh. And ya know is your office inviting and do pareats feel
com{ortable there and do you have toys for their kids to play with when
they come in. 1 don’t know if all men consider those as factors. I think
some certainly do, representatively though I don't know. 1 do think there
is somewhat of a difference.

I think sometimes, what people would share with me is, one parent asskod
It just happened that we did have a long conversation but they were very,
it was a good conversation and 1 ssid, yes. If the parent is here to talk
that's what we're, that's my job. And he was amazed and he said usually
they just tell you this and uh you set the sppointment and whatever. 8o 1
think we sre, we deal different, than historically how schools have dealt
with and I think male colicagues sometimes now deal as we would but not
the majority possibly, because there still is s tradition of what a principal
is about.

Yesh.

And lcadership style.

1 think the other thing thet staff have said (0 me that they find different
in a woman those who have experienced both is a sensitivity towards
them. You know. Iif you're awey for 8 dey...ob how are you fecling today.
That they acknowledge those types of things.

Greet them with a smile in the moraning when they come $0 the door.

And agsin, that's » goncralization there are certainly some men that do
that and | think more all the time are being more sensitive.

Yes



Again, our conversation speaks sbout relations, making schools inviting for
teachens, students and parents. By “opening up” and extending invitations, trying to make
people feel comfortable and welcome, we are sltering the essence of a school.

In our attempts to establish relationships with our colleagues in school, our
conversations had us wondering about the relstionships we established with the other

I think the difficulty is that we as women do not support one another.

No.

No, we don't.

No, but that’s 0 true.
It's truel

Yeu.

that's it.

Yeop! But why dida't 1 do that before?

Coaversation Februsry 16, 1993
Again, we encounter the deflaition of the job, how i is expected 10 be carvied out
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resulting from administrative roles being based on s male perspective. She states that
most theory and practice is organizational and administrative thought has been arrived at
by knowing and understanding the behaviours of males. Women do not engage or behave
in the same way as men, and existing theories only explain how women do not expetience
the world as defined by men, rather than showing how women make meaning according to
the ways of women. She states that the

.knowledge besc in educational administration and organizational theory

hhodequmhmyuupq a conceptual foundstion for

undersianding and informing practice in organizations... Women, as but

one of the non-dominant groups, have been unreproseniod from the

production of knowiedge, standards snd norms” (p. 2, 1991).

There are strategies for supporting women in conversstion. What ofien

happens [ think back what happened to who is | think is one of the

best administrators.

Yesh, they roll in their um...

Yeoah, before she startiod, the sighs and the rudeness.

What group was this?

In our meetings.

She was very vocal, she had a particular poist of view and she was very

articulate.

She didn’t whine.

No. It wes well seid and | think she worked st preseating & in & more
mels way. Dut theve would be their rolling of the eyes end...

And | remember thet cns guy who would sigh loudly, it was swful

Whea s women brings up something in & mesting if you belisve &t as 2
womea you should speak up, you should spesk up immedistely afier thet
mhwdlﬂhhﬂphaﬂw-
well but it's the women who need the pick up, mention their neme and



say ] agree with what ___ said for these reasons and then shore up her
Instead of this deadly silence that used to follow. | was ss guilty a8 _____
and she was a great friend of mine 100,

But I would be quict because she had said it all, what more could | say?
But I should of at least said...

And abso 1 think because there was an element of..seeing the eyes roll
and who wants to be associated with that right! You gradually get the

courage up.

So I would go talk to her after.

“Good for you, 1 agree with you" but we'd never say that in public, st the
moeting. [ mesn I learned 10 do it a litte bit better but aot encugh
bocause you're influenced by all that.

Oh, 1 know. They're respected leaders snd when they sigh (laughter) at
your colicague and you think, she hasa’t even staried speaking yet.

You know some of the things that we sit and take you know...
It sstounds you...
It sstounds me.
Coaversation Pebruary 16, 1993
Changing the knowicdge base, reorganizing i, cxpending i, sooms a formidsble
conversation sbout supporting women shows a way for ws 10 begia.

But when [ think of mestings whea soms colleagues, women who |
admire, would sey things thers ware 5 lot of eyebelh rolling.

Oh sure, sighs!

1 remember the classic cns was ons school was in trouble finencially snd
she said why don't we all chip in & bii. And the looks of disdaia.

From men?
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Yes, right. And sctually it was a heck of an ides. I mean if you've got
$400, you can give, it's not like you won't get it back. It wasn't even
foasible. So [ doa't know if men think, what would she do or what would
a woman do.

We tend to compare ounelves...
1 think some men are starting to take more risks, though, st meetings.
Maybe it's because women have demonst that they're willing to snd

they haven't been (otally put down, maybe thore's just eyeball rolling,
whatever, | wish.

proscating an aliernstive construct 10 the way we organise based on seperation, 10 ons of

coanection, reisting & caring manner 10 somecns requiring care. Her idos was presenting

organizations would eacourags the cering and reciprocity cetral 10 a relstional world view

which gives prior concern 10 othens® (p. 123).

knowisdgs and relating 10 others, brought out feer and uncertainty in our conversstion.
e e

women adminiiratons, thet &' s adminisication isus, not an lsws of
Secouse we've women we have this isus,



And that’s an interesting thing, I go, 1 go backwards and forwards on that
one because 1 think there are some things that we can say as women that
are definitely women's issues.

1 do 100, but my, my feeling is that if we sre perceived as women oaly...

But why do we have to be afrsid of that?

1 know that..we have to be afraid of that because of the way we've been
treated historically. If it's perceived s they're whining because they're

women, we will not be taken seriously. If the issue becomes only of if, if
it's the job and not the fact that we're femalc that makes the job difficult,
but it's the job itself that makes the job difficult, then, they, we're sale.

If it's perceived to be a women's issue it won't be listened to by our male
colicagues, generally speaking, but it will also not be listened 10 by our

female collesgues.

Cause you're soen as a threat,

We're perceived as a threat right now and if we can fail WOW! | mean
that’s really strong.

Yesh, like I'm not like her, I'm like you guys.
Yesh.
Conversation February 16, 1993
“malences” has become the aormative, the standard by which we judgs Our success. |
therefore sesms 10 maks sense thet one should adopt mele characteristics 10 bs viowad s
being successful. It is taking a risk by publicly sffilisting oncsclf with the subordinste
group. We sre loft with an uncertainty in how 10 best support women's issuss, embedded



within others or recognizing them as issues deserving of and warranting undivided

But can you present a woman's issue or an issue though women identify
ﬁlhll:ﬁdﬂh:hithgm:ﬂhlu? You don’t have to have the

You see , ] hear what you're saying and you're probably right and I
think that reslistically that's right but at some point as a woman that, iike
I've been through all, and that at some point..,

That you don't want to perpetuate that.

«.yes that's right - at what point do we say enough? What we foel as

mhﬂﬁﬁwwpﬂn&ﬂbﬁaﬁuﬁb:
mdmmmﬁkdmpnMMMymm
whal...we're damn good and we do it differently and our concerns are

valid.

Conversation February 16, 1993
As we struggic with voicing women's issucs, our anger comes out. We question
1 know that many men, and 2ven womsea are afraid sad sngry whon

womea do spesk, because in this barbaric society, whea women speek

truly they sposk subversivaly - they can't help it, if you're uadernseth, ¥

you'rs kapt down, you beesk out, you subvart. We ave voicancss. Whea

we women offer our experience a8 our truth, as humen truth, ol the meps
There are sew mountains. Thet's whet I want - 10 heer you

m(lﬁlm
Ann, it seoms that though | heve kaowa you for meny years, ia fact, | heve sot
roally gutien 10 know you. Though we have besn working ia, if not the seme, very sisaller




that we are not alone in not establishing relationships in our work lives in order to discuss
and 10 share what we are doing.

You know the truth of the matter is, I don't know a lot of my female

colicagues, [ don’t know a lot of my male collcagues either and that's the

truth of the matter. 1 know them to say hi but really knowing them in

terms of what they think about education, how they think about their
schools, I don’t.

In meetings there doesn't exist the chance.
The opportunity at all.
Conversation February 3, 1993
the schools we believed should exist.

together but I never attended.

But for what purpose though?

nummmmummulmmmm

that they were talking about were simply not issucs that [ cared 10 spend
my time talking with them sbout. And it just didn't ah.
Um, ah sh.

It was this hail fellow, ho ho! hs ha! jolly, jolly and all this, I mesn I just
ekt out of pisce. I thought that wasn't me.

me out of politencss.

You were in the ssea.

And yet again, the way they looked at the world, their philosophical
promises, the wey thet they operated as a principel were very differont,
very difierent thea me.

Coaversstion February 3, 1993



But we didn't form other groups, groups of women who wanted (o connect in
conversation. Perhaps we thought that other women fit into the existing networks and it
others t0 know we did not fit! It could again be bocause of what we saw happening to

Aflier our times together as a group, I believe our actions will change. I believe

‘7., 7! _ -

m-mmmm:omdmmlm_

Yes

enough I have a couple of individuak in mind as I say thet,
whmhmhalithnthdyhaimmﬂﬁmmh
whena they are with a group of women.

That they feel froc enough 10 express them.

They doa't say those same things when there are other male
sdministrators in the growp.

Coaversation Februsty 16, 1993
1 is imtoresting but R0t surprising that just as we heve besa covert in recogaizing



In a very decp sense, then we have reached a situation in which mens
allowing themselves in a primary way 10 be attuned to the needs of others
and to serve others threatens them with being like a woman. To be like a
woman is almost to be nothing. This does not mean that all men make
this formulation of thought in an explicit way; most of them do not. It
docs mean that this is how s man is led to foel and structure his

perceptions in an internal, unarticulated way.” (Miller, 1986, p. 72)
females and they, in turn, conform to these roles (o different degrees. In that these roles
arc assigned and accepted, there exists the opportunity (0 reconstruct them and provide
women and men with other role choices. In order for this to happea [ belicve we cannot
be covert in our actions. We must show support and value for women's ways.
I wonder if mea would be interested ia knowiag, in in sort of ¢
whether women do things differently. 1 wonder i they're as curious. |
mean we're always compering ourscives 10 men and how men do that. |
wonder if men think the other way, how do women do things, | woader i
they're even interested.
women do in living out roles prescribed to them by society.
Many women raiscd in male-dominsted cultures have 10 struggle against
mm»mmmnmmu&mm
mea raieed in the same traditions heve 10 struggls againet

imagories in which their own health or growth is a victory achisved at the
expease of the other.

Our wondering will only continve if we do not spesk 10 one ancther e women.



talk we may be abie to value the “different’, the female, for both our daughters and our
sons. We have 1o decide what we really want.

This is what I don't want: | won't want what men have. I'm glad to Jet
them do their work and talk their talk. But I do not want and will not
have them saying or thinking or telling us that theirs is the only fit work
or speech for human beings. Let them not take our work, our words,
from us. If they can, if they will, let them work with us and talk with us.
We can all talk mother tongue, we can all talk father tongue, and
together we can try (0 hear and speak that lsnguage which may be our
truest way of being in the world, we who speak for a worid that has no
words but ours.

Le Guin (1986, p.159)
Ann, | think it is possible that the "differont”, the female perspec

valued by both our daughters and our sons, and not be scen as being diffisrent. The
relstion between talk and work seems critical.
To work together we must talk and our talk must be of our work together.
Linda



We came together to share, through conversation, stories sbout our lives as
women in administration. By reflecting on our lives, we could use our enhanced
understanding, our reconstructed knowledge, 10 see how we would changs in carrying

In sharing stories of our experiences as women principals, we did explore how
we live our work but we did not do 0 in isolation. We did not separate, digjoint

how they really were intertwined. This connection led us 10 tell more about our lives,
first as v '
the essonce of connection in our lives, & striving for the crestion and nurturing of

relstion. Our times together in conversation established a trust among us where "o
trust...means 40 connect” (Belenky ot al, 1906). Our trust enabled us 10 shere in owr

g is fundamental 10 the humen ssarch for meaning, whether
ﬂﬂmﬂﬁsﬂndﬁﬂﬁdumm’m

Bateson (1990, p. 34)
constructing & knowledge contred on possibie weys women develop and come o
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principles of scientific method, objectivity, separation and rationality. Our stories
show how the qualities of connection, understanding, receptivity and first hand
experience give birth to knowledge and understanding (Belenky ot al, 1986).

Collectively, we were fiading ia our stories an abundance of imowledgs,
made by choice, sometimes not, but always made within a male-defined framework
for decision and meaning making. Our knowledge is not viewed as being *standard®
and therefore is not sanctioned as being worthy. Befors ws can re-story our lives, we
must teil and reflect on the stories we have lived, 10 understand more of why we have
not known or have sbandoned our ways of knowing.

1 questionsd when | became a principal, am I what a principal is?

Suppoeed 10 be.

Yes.

(sughter) I'm still going through thet I tell you.

Rt is defined...

In male torms.

Yes, mals torms and the words that ase usad and the organisation 00.

1 wonder am 1 that person and am | um, ch...a0t baing trus 10 mygelf

sometimes, am [ lesing touch with what I truly beliove, to ment

e o hapad? 1 don’ mow e s 1 e g

Or how much do 1 igaose, how much can | ignoss?



Conversation January 19, 1993

Our conversation provides us with some explanation for how we have used or
not used our knowledge. How much have we each set ourselves aside 1o be “thet
person”? How much room is there for negotiation between each one of us and the
organization? Can change be made from within or must we leave the existing
framework? Do we see transformation of the institution or abandonment? The
struggle is in discovering how and what kind of relationships can be created. It is
crucial that we access and use our personal knowledge, within our stories, in the
discovery of the ways 1o transform our lives as administrasors.

Most of our conversations found us telling our stories for the first time. We
were finding our voices, describing “curssives 1o curssives® (Gilligan, 1962, p. 2).
Anne Oakisy speaks strongly to the urgency of knowiag curselves.

Women now mors than ever cannot afford 10 disregard the task of
understanding themseives. Re-vision - the act of looking back, of
sscing with fresh eyes, of entering an old text from a new critical
direction - is for women more than a chapter in cultural history, it is
an act of survival. Until we can undersiand the assumptions in which
we are drenched we cannot know curssives. But such a drive © sif-
knowledge is more than the dilatory self-interested pastime of the so-
called liberated woman. Rt is a serious human enterpriss. X is o
protest againgt the dehumaniastion of socisty mads by women on
bohalf of everyons, becauss it is women who find themesives most
discomforied by the gap betwesn who they are and what they are
suppossd © be.

Ouldey (1992, ». 2)
1 think part of what we need 10 do though as administrators is ik, is
0 ik 10 ons ancther.



Yes, I do t00.

Because | don’t think for a moment that it is just...
Just a woman's issue,

Yeah, just a woman's jssue.

No.

But | think there arc aspects of it, as a woman, as a woman's issue
that makes the job different. And that, and that being that still the
vast majority of women, ﬂ:yh:venﬁmuy

Feel that responsibility.
Uh, uh,

And you sce that, there is some safety in sumbers becauss I, as an
individual, nﬂpmfdmmﬁﬂh“ﬂshwﬂl
believe, for whaever reason, | may fear for my job whalever, but if
fifesa of us who are really good, qﬂqmm-ully
they have 10 listen, it's not a3 sasy 10 say we'll gat rid of them, they
can leave, somebody else can taks their piace.

Aﬁlﬁnkym‘w.hnWbyﬁh.ﬂmﬂnﬁk
again and maybe be doing thet.

And then oventwally got some changs in how the job is defined and
oxpected 10 be done. Becanss when I think sbout it, it's often isclated
voices alking. You know you fesl strongly shout this isses, I fesl
strongly about this issus, but nons of ws together fesl strongly about
ons issws. Noms of us 88 administrators together dacids on some
issuss that we're going 10 undersiand.



But isn’t that part, the reason we don't get together is that's not the

intent of administration, the definition il lone, administer. You make

the decisions, pass them on to others.

You're in the hierarchy, you're the leader, you're the...

And [ think that we don't want 10 show weakness.

Conversation, February 16, 1993

Knowing and understanding ourseives begins with the sharing and claiming of
our stories. Our claiming is the beginning of our awareness of the knowledge
originating from our stories and the belief that it is equal 10 knowledge crested
through other means. It is in our awareness of and recognition of the value tht rests
within our seif-knowledge that a female perspective, one which speaks of relation and
connection as a way we all can live our lives. The introduction of and the acceptance
women but the well being of everyons, female and malc alike (Oakley, 1991).
accustomed 10 hearing. It is this very difference and our cleiming of it that creates &

Women's talk is not inherently or naturally subversive; it becomes s0
when women begia 10 privilags it over their inteructions with men.

Cameron (1983, p. 144)



We may indesd value our conversations with women more than thoss with
men, bt (0 afford them more privilegs is 10 give them more importance and power.
This then only strives 10 create a changs in who has the power rather than how the
power is organized in our society. We are only perpetusting the present way power
Our challengs is how 10 show acceptance and appreciation for different voices, female
and male, and 10 lisien for the ways we could organise and live our lives 30 power is

My intarest lLiss in the intaraction of experience and thought, i

Smrmhmne R

Gilligan (1962, p.2)

Silencing our voices, aot telling our stories, will only canse ws 10 be heard in
YOurs 10 come, in pain and in anger.

In my cld age I'm getting rabid.

you st 10 be the revolutionary and the rebel and that was because my

1 think I have 0 9o back 1 ¢» heee things. N's irvs, you have that




No pussy footing around, and she was, was partially deaf 5o she
talked in a, in a very Joud voice, and if, and if everybody in the
family was thinking, dﬂ':mnm“&hhﬂyﬂ
anything my grandmother would say that's the most ridiculous thing
I'wmtuh.t:dg. ta da! You know she just dida't pull any

You know it’s taken me a long time 10 believe that I'm okay that I've
done & good job and 1 did it differently. That it was okay. 1 spent all
thoss years thinking that | hada't. It's not that I don't fesl 1 have lots
10 Jeam but if 1, but somehow that senss that | wasn't measuring up %o
h‘unu;ndhﬂhgndhlﬁhkh&kﬁnymgﬂm
*you have no reason 10 feel thet way".

No. Well, I know my voics isn’t lowd enough, mostly becanss ah, |
foel that it 100k me 30 long 10 get thers, that now thet I'm there I'm
not ready 0 give it up yet and I'm, I'm insscure.

And you'rs afraid of that. That was the same with me. We're all in
that together.

And compesent Pecol

Yes.

Our conversation tells us we are competent, but it has besn a struggle 10 show
that in ways that were perhaps a0t of our choosing aor in how we belioved we should
b judged.

R is parhaps oaly in old age...that women can stop being fomale

MHnﬁmbmﬁﬂ

cherished principles of *

sscurity...senlority, t0 ks risks, 00 mahs aoise,  bs courageous, 10
become unpopuler.




Heilburn (1988, p. 126/131)

But I wonder can we wait? I believe not and 1 say that not only with women
in mind, women who have struggled within male-dominated cultures but for men
“raised in the same tradition®...in a "struggle against pervasive imageries in which
their own health or growth is a victory achieved at the expense of the other”
(Bateson, 1990, p. 240). Though we have struggled and suffered within our
patriarchally defined society, we continued in our conversations 10 speak of reaching
out, of placing curselves in relation with our male colleagues 30 we could talk and
establish communities which would foster understanding betwesn us.

S0 whet do we do then as women? What options do we have? If, if I

mean...if the job as it’s defined is not approprisse, is not appropriately

defined for anyons, be it man or women...

And | don't think it’s good for men either.
No, so.

Rigix.

But women have, and who knows maybe men are haviag thet kind of
conversation about themssives 100. So what do we do?

I think thet our mals colisagues can support us, there are some who
are intuitive encugh.

the onss that have family, experisace with ah, family
upheavel, whea they've besa consumed by their job and they know
that’s the renson for the wpheaval.

Yeah, and what a prics they pay. They pay a price, uitimassly, thet
women have paid all along.



We really do need to explore this. We really do need to talk.
Conversation February 16, 1993

In these conversations with men it is imperative that we do not silence
ourselves by choosing not 1o speak in woman's language, a language of receptivity
and responsiveness. It is our language which will give us the words 10 express our

Man do not control meaning at all. Rather women elect 10 use modes

of expression men can understand because this is the best way of

gotting men 10 listen.

Cameron (1988, p. 109)

I believe men do control meaning for when we "slect” 10 uss mals defined
language we are acknowledging that language as the dominant language. Camercn
(1985) states that the problem is not one of language but of powsr. But language is
we, a3 women, must use our language 10 speak 10 each other and 10 men when we tell

When we come together in conversation the inviiation showild be 0

joia in a dislectical conversation betwesn men and women thet will

embody dialectics batwesn fasling and thinking, betwesn concrets sad

abetract, betwesn pressnt and future, batwesn community and acheol.

Women, by our very nature, are walilnly 1o seek dominstion in

education; our circles will be circles of support not of power. But &
is time for the voics of the mother 10 be heard,

Noddiags (1984, p. 200)



Sharing in conversation with men is important but we cannot do 20 at the
expense of not having conversations among women.

1 do not believe that new stories will find their way into texts if they

do not begin in oral exchanges among women in groups hearing and

talking to one another. As long as women are isolated one from

of their lives, they will not be part of any narrative of their own.

Heilbum (1988, p. 46)

We came together to share, through conversation, stories about our lives as
women in administration. We shared much more. We shared "personal accounts”,
our siories of ourselves, stories of women. We are part of our own narratives.

It is now that I believe we begin 10 re-story our lives, 10 have voice is how
“a languags always on the verge of silence and ofken on the verge of song (Ls Guin,
1906, p. 150).

The songs will not always tell what we want 10 hear, but they will have been
heard and not only by women.

Our stories 1 believe will let our women's voices emter into owr achools so
women's voices will be voices which speak of connection, of dreams 1 tell stories of

constructed by equality in selationships.




Our connections, through our conversations, is a beginning for these stories to

[

t is when people become challengers, when they take initiatives, that
they begin to create the kinds of spaces where dialogue can take piace
and freedom can appear. And it's then, and probably only then, that
people begin thinking about working together to bring into being a
better, fairer, more humane state of things.

Greene (1990, p.1)
Our challenge must be an invitation not to0 compete, but to collaborase.

Linda
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A LETTER TO MYSELF
And 30 we speak, softly at first and then in rising pitch as we

recognize ourselves in each other. I embrace our conversations, for in
our exchanges comes release from encapsulation.

Miller (1986, p. 121)
Dear Linda:

In capturing our conversations on tape and in the writing of a letter to each
woman, [ believe I must now write a letter 10 myself. At first I thought this would be
difficult and awkward, but in fact it helped me 10 understand in more depth the
feelings 1 experienced as a participant observer. Writing “my* letter provides yet
another opportunity 10 use narrative inquiry, for me 10 creste another narrative text
which will help 10 make sense of my experience and lead 10 yet another new lived
experience.

1 could begin my letter in many ways, but I have chosen 10 begin with my
invitation, for it was the invitstion which made it possible for our stories 10 be shared.

In extending my invitation 10 five colleagues 10 participats ia a collsborative,
narrative ressarch project 1 wes, in fact, asking them 10 enter into relationships with
me and with each other. The basis of our relationships as a group was oa having
each woman's voice heard, thet is, #0 ons voice would have more power then
another. We gathered 30 we could have conversations about owr lives. Owr
conversations wers “noa-hisrarchical oral exchanges” (Clandinin and Connelly, 1992,
P. 9), 30 our relationships withia the group were ones of equality.



The narrative approach was initially responded to with surprise by the
participants. Somehow it was as if Eibaz had been in our study for her words
captured our experiences. There exists “the perception that the investigation and
elaboration of (one’s) own knowledge is not altogether legitimate as a research
activity” (Elbaz, 1987, p. 46).

Are you recording this?

Yes... (laughter by all of us)

Is that what’s going (0 happen? Are we just going to talk or, or are
you going 10 have a question for us 10 talk around?

No, I'm just going 0 talk and listen and tape. So we're just going to,
if you're comfortable with it.

It'] be interesting to see what comes up. (laughter)
This could be frightening! (boisterous laughter)
Conversation October 14, 1992

I 100 remember wondering if my work was going 10 be considered as
legitimate research, the kind of research 1 had been taugit %0 regard as scientific, as
true. 1 thought back to Polanyi’s (1978) words and how personal knowiedgs is the
“fusion of the personal and the objective” (p. vii). One’s personal experience has
valus and is an essential ingredient in the creation of knowledgs. Giltigan (1962) also
pressats the creation of knowledgs from a different perspactive, ons which also
recogaises the relationship betwesn personal experisncs and inowiedgs.



This discovery occurs when theories formerly considered to be
sexually neutral in their scientific objectivity are found instead to
reflect a consistent cbservational and evaluative bias. Then the
presumed neutrality of science, liks that of language itself, gives way
to the recognition that the categories of knowledge are human
constructions...as well we begin %0 notice how accustomed we have

become 10 seeing life through men’s eyes.
Gilligan (1982, p. 6)

Deliberately storying and restorying one’s life is...a fundamental
Mnodofpmoul(ndwchl)m It is a fundamental quality of
education. . .narrative research builds on this process of growth.

Clandinin and Connelly (1991, p. 259)
A criticism of research where the researcher is a participant observer is that it

is 00 subjective. 1 challenge this ides by considering the number of sources used in
creating and interpreting knowledgs in this research approach compared 0 ressarch
steeped in natural science methodology.

The traditional empiricist considers himself (as a scientist) 10 be the
primary source of knowledgs and trusts his own senses and logic more
than he would trust that of his subjects. The participant cbeerver, on
the other hand, considers the interpretations of his subjects 10 have
first importance.

Bruyn (1966, p. 12)
My colisagues were expecting thet in my rols of ressascher I would provide

the focus for our conversations and, at least initielly, would provide guiding questions

or raiss issuss 0 initiats and stimulate conversstion. The expectation thet 1 would
“load” the group was, 1 belisve, dus 10 our present understanding of what sessasch
is - chjective, unbissed, with & space betwesn the ressarcher and participants.



Narrative research allows for experiences and knowledge that have been
hidden, gone unnoticed or been repressed to surface, t0 be recognized.

Women's valusble characeeristics are common, not rare. They exist in

abundance in "ordinary women". Ofien women themselves don't

notice them and they are diverted away from noticing them -
systematically.

Miller (1986, p. x)

If 1 conducted my research in a scientific and objective manner I would find
myself “systematically diverting” the women and myself from recognizing our
valusble characteristics. 1 would be perpotuating the existence of such a space with
idea as I reflected on Anne Qukiey's comment that interviewing women was a
“contradiction in terms® (1984, p. 30). Thess women had stories 10 share, much
stories, by acting as a sisve or, at the very least, as a frams for them.

Whather I led the group through introducing topics for our conversations or
by interviewing them I would be placiag myself ia an suthority position by having the
power 10 set disection for the group.

1 relax my controlling impuiss and lot the siteation abeor® and disect

ms...My dacision 10 do 50 is mine, it requises an effort in prepasstion,
but it aleo requires a lstiing go of my attempts 0 contrel. This sert of



passivity...is not a mindless, vegetable like passivity. It is a
controlled state that abstains from controlling the situation.

Noddings (1984, p. 165)

My “controlled state” would be realized in my being a participant in our
group, not the leader. Passivity here, for me, took a lot of effort 10 be realized,
offort in not adopting a traditional mode of research inquiry by giving way o
participants’ expectations and my own. Here 1 was establishing the beginnings of a
trust in our relations. I was trusting that each woman would collaborate in the
research, share and claim their voice within it. 1 was trusting that they would enter
into the "space” which was usually guarded and kept betwesn ressarcher and
participant. It was this very "space” that I was inviting participants 10 enter in with
me. I was a space I had tc enter ineo with them, not as the distanced ressascher but
with them as 2 women administrator, a participant with them. It would be this space
that would give us the opportunity 10 creats relationships.
of “relationships” among us and the realisation of connected knowing.

Connected knowing builds on the subjectivist’s conviction that the

o e proacencommts o selciion T

Belenky ot ol (1906, p. 112)



In letting our conversations direct themselves we acknowledged that our
personal experiences form a basis for knowledge and that it is equal 10 knowledge
arrived at through other means. This was initially not seen as a possibility and that is
why 1 believe the expectation t0 “research” in an objective manner existed. My
decision 10 not assums a “lead” role in our conversations allowed for shared authority
between us. By shared authority 1 do not mean that we each individually took tums
at being in a power position but that authority could, and was, experienced by two or
more Of us at all times. I see this arising from our collaboration through
conversations. We wers always sharing and building on our own and each other’s
stories, making commonality of experience the determiner of authority in our
connected knowing not power, status or certification (Belenky et al, p. 118).

Becauss there was not an “"suthority® in the group, I believe we were able o
establish trust more easily and quickly. The abssace of authority removes the
anticipation of being judged and heips an atmosphere of trust to be created. We
naturally established that in sharing stories through conversstions that our purposs was
“20t 10 judgs but 10 understand® (Belenky ot al, p.116).

In forming our group,my initial conversstions with sach woman centred
around the idea of coming together 10 shass our experiences as women in
admisistration and as women. Inherent in the invistion was the opportunity 10
connect with others who shared similer experiences, 10 form relationships.



The similarity of our experiences or, at least, a possibility of that, contributed
to trust building, for in the similarity there existed the chance that we were not alone
in living the storics we did. This, I believe, was an extremely important reason
behind the anticipation we all felt about the group forming and the appreciation
expressed in being included.

That sounds terrific, what a good idea. When will it be?

Conversation September 10, 1992

Wonderful. 1'd love 10. I'm really interested in story and sharing.
Thanks for thinking of me and asking me.

Conversation September 1], 1992

Oh, that sounds like a wonderful idea, it will be 30 good 10 have that
time,

Conversation September 11, 1992

Have you set the times yet? Can the others come? Call me as soon
as you know.

Conversation September 10, 1992
Through participation in the group there existed the possibility for empathy, as
defined by Noddings (1984), 10 be experienced by us all. She describes empathy as a
“fosling with® ons that "does not imvolve projection but reception” whers she shares,
*1 seceive the other into myself, and | ses and fesl with the other” (p. 30). I beliove
our anticipation was the desire 10 have a senss of “fesling with®, of receptivity. 1
know that I falt and hoped for that.
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Though the notion of conducting research through conversation seemed
initially questionable, it was quite natural for us. Women tend to step into
relationships, not away from them (Miller, 1986). Our conversations allowed each of
us to step into relationships at a time that felt right personally. Maureen waited until
our conversation centred around how we show caring towards siaff 10 share how she
felt that she wasn't valued when she wasn't granted a leave and had to resign her
designation. Ann expressed her surprise at not knowing how much she really needed
10 share and 10 talk sbout her work. And Beth spoks softly when she shared that her
voice isn't strong enough at meetings because she is still afraid of being judged.

We would have 10 make use of what Belenky et al refer 10 as our “self-
knowledge®” and 10 use it 10 “span the distance® between our experiences and those of
the other women, and we would, they say “ased 10 learn 10 respect (our) own
reactions, not as final truths but a starting point for understanding®. This would
begin 10 connect us as we began 10 sesk meaning from our conversstions.

A challenge 10 my personal seif-knowiedge and my understanding of it
presented itself in torms of my role as researcher and pasticipast. 1 had removed
myself as the leader 50 as 10 equally participats in our conversations. [ would aot be
the ons 10 dominats the growp. But who was I 10 be? Was 1 10 be silent t0 hear their
stories? Were my sories part of the conversation? Afer our group had met a fow
times, I was reflecting on our conversations and how, for the most part, we had
sayed in the reaim of our professional lives, with soms maiches of the “personal® but



them individually, shared very personal stories. [ came to realize that one reason our
stories. I, 100, had chosen 10 share my "safe” stories. | was perhaps influencing our
group covertly, share and share alike. I questioned why I was sharing the stories I

did. Was it really because I didn't want to sway the group, 0 ensure that they had

wanied 10 establish a sense of equality and of safety within the group, I aeeded 0

personally take a risk and share a siory thet spoks of my struggles, uncertainties,

tensions as & woman administrator. 1 had 10 establish a connection with the other

women that let them sense the trust [ had in them, a trust that enabled me 10 share 2

personal story. 1 hesitated 10 share my personal story becauss 1 would be vulaerable,

acceptable condition as defined by our socisty. Being veilnersble was something |
Women are better able 0 coneciously admit faslings of weakness or

veinerability...but we have aot secognised the importance of this
ahility (. 31).



So I shared my personal story and from that sharing created further
connections of understanding of myself, of others and by others. I shared how I had
made a decision to take a year's maternity leave and the reaction from colleagues was
mostly amazement about how I was giving up 30 much in terms of my career. Little
thought was given 10 what my decision would give me in experience and how that
experience would enhance what 1 would bring 10 my career.

A strength was realized from sharing what 1 had perceived as being &
vulnersbility. My story wasn’t only mine - it was a story that called forth from the

The place and time of our coming together also helped create trust and a sense
of community. Mesting in my home and sharing & meal created an atmosphere in
uastructured, each aspect contributing 10 a sease of trust in our sharing. “Women
have been practising this kind of conversstion since childhood.” (Belenky ot al,
1986, p. 114).
opportuaity it pressnted for us 10 share in mother WAgES.

The mother tongus, spoken or written, expects an answer. K is

conversation, & word the 200t of which means “turning together”. The

mother tongue is languags, 20t & mere communication but as a

selation, relationships. & commects.

La Guia (1986, p. 149)
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The opportunity for us to converse in mother tongue was important because it
too influenced what conversations we would have. I believed that my response to the
question raised in our group of "Why do you have only women in your group?”

My response 10 the question was,

I believe that women (el different stories when they are with women,
just as men tell different stories when they are with men.

Conversation December 1, 1992

Deborah Tannen (1991) contends that many men conduct their conversations
as negotiations, trying always 10 be one up, as in a contest where one strives ©©
remain independent and successful. Womens' conversations, she belisves, are
negotiations for closeness rather than separation. She suggests that most women “try
10 seck and give confirmation and support. .. preserve intimacy and avoid isolation” (p.
29).
1 would only invite women colleagues. At that time it was an intuition, a fesling.
Now [ ses | would have rua the risk of sileacing our mother tongus and that would
have besn 100 great a risk 0 taks.

was women sad mea?

I doa’t know. No.
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I know, I know I'd never have told my story about making notes on
my pad because I always thought it was because 1 didn’t delegate
properly. That that was sort of, of a weakness of mine.

See.

Yeah, for sure.

See, we look at it all, all of it, different.

Conversation December 2, 1992

The relationships between us, all of us, both researchers and participants, ¢
us.

Because of the underlying trust in conversation, this methodology may
end up probing more deeply than aggressive questioning techaiques.

Connelly (1992, p. 9)

that would not have been told if it had been left up 10 me as the rescarcher 10 atiempt
o draw or "squecae” out of them. Our conversations probed more deoply becauss we
each were abls 10 share what was impostant 10 us as individuals, and finding thet
similar stories were lived by others in the group, we were comenting owr connections,
through our shared experiences. Ths importance of each of ws choosing what stories
we could share was matched by the intensity of owr listening. Owr sories were
recsived with care and receptive attontion. Ia sssking menning from stories shared



Intimacy becomes the critical experience that brings the self back into
connection with others, making it possible 10 see both sides. . .intimacy
is the transformative experiences...
Gilligan (1982, p. 163)
As 1 finished my story of struggling with taking a matemnit
responded in ways that validsted, that asked me %0 probe more deeply. It was their
Quastioning within intimacy that allowed ms 10 understand my experiences in new

ummmwmm-mdmanﬁm
knowledge® by Belenky et al. They define constructed knowiedge as “the integrating
of knowledgs ons fesls intuitively is personally important with knowledge learned
from others” (1906, p. 134).

Sharing my parsonal siory caused ms not only (o uadersts
foolings it crented in me move fully but %0 also sense a changs in how I was relating
10 the stories shared by the others. Kt was lilis the fesling one experiences whea
sttempting 10 assemble something following the “instructions” a8 provided and & just
by the provided inswructions. This did nst mahs it ensier 1o understand all of the




stories shared. In fuct, it accentuated the multiplicity of questions, implications 1
To leamn 10 speak in an unique and authentic voice, women must
“jump outside® the frames and systems authorities provide and crests
their own frame.
Belenky ot al (1986, p. 134)
As we were constructing knowledge we were at the same time experiencing
what Clandinin and Connelly refer 10 as “awakening®. |
mhmdmmﬂ;mdmlmdmum
recognize that our way of living and telling our stories is aot the best
way or a senss of uneass as we recognize that others have other ways
of living and wiling their stories, stories that might be possibilities for

our lives.

Clandinia and Conselly (1991, p. 7)
it astounds you?

Coaversstion Febrwary 16, 1993



Yes, that's right - at what point do we say enough? What we feel as
women is valid, that the way we perceive the job is different or here
is a group of women who think of the job, differently and you know
what...we're damn good and we do it differently and our concerns are

valid.
Conversation February 16, 1993

Awakenings are complex for it is as we waken and then in
wakefulness that we see ourselves and our world in different ways.

Clandinin and Connelly (1991, p. 8)
from our storied lives. Reflection requires awakenings 50 further, desper reflsction
7 iformation 10 occur, for us 10 make changss
(Clandinin and Connelly, 1991) in how we Hve our lives and the sories we will be
able 10 tell in the future. They allow us 10 respond 10, “But why dida't I do thet
before?”, (Conversation February 16, 1993), with an uaderstanding of why it wesa't
My reflsctions heiped me 10 uaderstand the tension 1
living my job as | thought 1 shouid and accosding %0 other people’s expectations.

What is your policy on children coming back into their rooms 10 gt
“w-nlq- rooms o gat




1 believed that we should talk about “policy®, perhaps have guldelines, not
always policy, but it was not only me who should bring forth policy. Yet these
that I wanted to share with them. My reflections showed the need for us 10 talk about
what we saw as our jobs in our school. My struggle was in finding ways of using the
power they gave 10 me in ways that would reciprocate it. And together, shaping what
1 ask myself "Why didn"t I do this before?", that is, gather with colieagues in
administration 10 talk sbout the work we do. I belisve 1 was trying 10 do my job as |
problems® but they were usually eesily taken care of. I dida‘t get & sense thet ons
should il how difficult the job can be.
pheass “loft the classroom® provides insight for me. Though I (and the others i our
group) dida't leave the classrcom 50 we could distance curselves frem teaching - do
we would be abis 1 carry out administrative dutiss effactively, efficiently and




and different.

However, 1 wondered if | was right in sseing the two as being inseparable,
and not wanting 10 disconnect them. Was anyone elss wondering the same? As the
dissonance built between what I believed I should do as an administrator and what 1
found myself doing, I realized 1 nesded 10 talk with others. In my atiempts 10
establish different types of relationships with staff, collegial in nature, it was
necessary for me 10 establish relstions with others who I thought were attempting the
same in their schools. | sought out relationships 10 enhance my uaderstanding of
them. I awakened 10 the importance of “relation” in my personal making of meaning
and in working with others. 1 was acknowledging thet there is another way, &
woman's way of experieacing and living lifs. Aad it is valid.
sharing is dons within a spirit of equality and trust. Sel jon nurtured my
understandiag of personal experiences, but the sharing of this undersianding with
allowed us o chosss what weuld be shased, aseded t9 bs shased, and enshied ws t»
undwrsiand ia mese dopth the menning withia eur perssasi ives which we then eould




use in enhancing our understanding of other aspects of our lives. Nias (1987) smys
these understandings result in

...alterations in self-perception which may be painful, provoking
mhty uncertainty and a sense of loss. The culture of ieaching ofien
protects people from these feelings. .. while the hierarchical and
bureaucratic nature of schools reduces the likelihood that teachers will

be exposed in a supportive environment 10 the challenge of others’

views (1987, p. 137),

The strength of our collsboration was realized in that there was a sense of
empathy whether the uncase was experienced by one or all of us.

We all know the feeling expressed in our conversation...

Who do you talk ©0? Who do you shars it with?

There would be days 1 know, after sveryons had gons home and it
was quist. 1 would think. Liks who do you call, just t0 talk?

Um um.
Yeah, uh uh.
Liks who do you call?
Conversation October 14, 1992
We all had feit thet in our lives. We also had experieaced the senss of
isclation shared in this conversation...

In my first yoar | nover falt 50 poweriess, in my life, liks | had loss
power than when 1 was teaching.

In orne of?

Of being shis 1o werk with pecpis, 1o halp pat pespls to iry something



And you'rs not ons of anything.
No.

That feeling’s gone. That with teachers was gone and I didn't feel it
was repiaced at principal meetings.

No, no right.

And 10 stand up and say I had one terrible week. You'd get a look.
That’s not on the agenda.

And they don't want 10 know,
Ie's that, that loneliness.
Conversation October 14, 1992

divisions. This connection betwesn us was essential if we were going 10 Wik with one
ancther, respond (0 each other’s stories. 1 know when I hesltantly shered my frst
story 1 folk that I was being heasd by the others in the group and perhaps for the first
tims, really acknowledged i 50 I could bagin 0 traneform it.
$hased eseates & content for the stery, acknowiedping the impertance of it in the past,



its purpose in the present and its possibilities for creating meaning in the future, It
was the very power of the feeling of personal response which made it clear 10 me that
this sense could not be abandoned in writing my research story.

needs to find a place in the research story.

Clandinin and Connelly (1991, p. 277)
I captured the spirit of our research in my letters. 1 believe the personal
come 0 symbolise the essence of our collsboration, our cosing togsther, our
(Clandinia snd Connelly, 1991, p. 277)
And 10 coms %0 know tht...

ﬂmuﬁmhnnhnmm
recently 10 notics not only the silence of women but the difficulty in
hearing what they say when they spaak.
Qilligen (1982, p. 173)
offirm the impostance of solationships, and the en-gaing ’dﬂh‘ ing and giving of



response 10 one another. The ressarch may bs over but our conversations have not
ended. They will continue or, as our conversations make clear, they must continue.

Waell for me this year, this is filling a void for me that I didn’t even

Convermation February 16, 1993

End? This isn’t really going to end, it can’t. It won't, it started and
there's no going back.

Conversation March 17, 1993

And 30 we speak...softly at first...
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