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ThlS the51s develops a model of learnlng to whlch the
potentlal communlty worker can be exposed both durlng the

process - of becomlng a profe551onal communlty worker and whlle

fiserv1ng as a change agent, communlty organlzer, soc1al anl—’

ator, animateur, enoourager,_communlty catalyst and/or

communlty development worker.

: Learnlng is" achleved through- ‘
(1) a Mllleu of Openness and Trust- L
(2) Exper1enc1ng DlSlntegratlng Realltles,

and (3) Contemplatlve Reflectlve Integratlon.

. Internallzatlon of this process along w1th thorou@h
learning of skills, technlques, and pr1nc1ples lead the po-
tential communlty worker to develop a tralned unconscious

which can give hlm the. ablllty to make Intultlve Interventlons

in his relatlonshlps with 1nd1v1duals, groups, and communltles.'

4 -

This model is based on carl Rogers" cllent centered'
approachvtO'learning and Paulo Freiré?S' proﬁaem—p051ng con—
cept of education.s The learnang model hypothe51zed in this

the51s was partially tested in a small group part1c1pat1ng in

the pilot year of the cross- cultural educational program o \\\

called Jeunesse Canada Monde/Canada World Youth. -Within this
¥ ,
1le asfan 'animateur’ gave-me the opporturtity to

vcollect datia as a part1c1pant—observer between October, 1972

and August 1973 From reflection on the data during the four

months after the experlence the model emerged and the theory

g
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Ve | CHAPTER I e o
. INTRODUCTION '

Objective .

‘The attemgg to defime—the nature of the"

: quality wlrker in.-the helping professions e

- has absorbed t?éggnergies of hundreds of . ro

inyestigatOrs.%*gespite tremendous efforts ¢

expended, we still do not have objective
criteria on the basis of which we.can'md&e
clear distinctions between effactive ané,v, ,
lneffective professionql,wdrkers. Never- .

» theless, ‘operating quite without .objective - '

- Criteria, practitioners in these fields , B
generally know who dre the fumblers and R
the experts among their colleagues...The R
work of Combs and Soper (1959), Fiedler: T
(1950) and Heine (1950), seems to suggest
that  the crucial question in Yespect to -

‘the helper is not his use of a given type -
of’ behavior or way of ‘helping. Rather, ef-
fective relationships seem dependent upon (’
the natures of the helper's attitudes and .

. ~Ways of pérceiving himself, his task, his - S
client 'and. his purposes...Apparently, what '
makes an effective professional worker is
a8 question, not of what methods he uses,
but of how well he has learned to use his
unique self as an ‘instrument for working

. . With other people. ‘Soper has called this -

=07 the 'self as instrument{ concept of the

“.. professional worker... (Combs and Soper,

1970:159-160). . e

vlearning which,wf"glgﬁilitaté the deVeIopmentfof.thg"uni—‘r_ :
‘que se}fﬂ of&@%éﬁggﬁ;ntia;'c;?munity worker, .and w§f¢h can1j e
-effectively be usé&d ‘as a basfs Loth the leéarning of the
worker during the process of beéSZZig'a commuhity;worker and

later in.his1wo:k in the communitY‘as‘a'proféssiohal-changei

ggent,'sociai énimato:, community organizer br/community
development worker. = . L B o | . 'EA . q/
‘It is through thoroﬁgh.undefstanaing of one's -own * |
neéds, assumptions and world view_tﬁat7one can-learn to use
~his 'unique self as an instrument for working with‘other
? : g o DR . ; -

1
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} :';Ef . . ,’/ h\ ’
. R - -
PeOPIe‘ L This‘self—iﬂsiéﬁESBomblned w1th mastery Of group

»

and communlty/sk’llm and techniques leads one to be able toe -

. a7 . s
use his 'unique self'veﬁfectlvely. - '

There seems ‘to’be. general agreement in the llterature
,/(/// \ that the key to effective. communlty work of’ any_ type is the/////
”workerohlmself Batten notes that "...the worker rs/evéﬁ// .

more important than the programme; thatrlt isHis attltude to
the people and his skill in worklng/W1th them that malnly E[ (l

makes for success or falkure"v(Batten, 1957 188) It seems
. 3
Ty evident then that/“//)An ~organizer must have hlS own head to-
' gether p onally and emotlonally, even more than polltlcally,

he attempts to deal with other people and possibly 1n—
fluence their llves. ‘There is no substltute for .this™" (O>M."f
Collectlve,‘197l 3). The organlzer or communlty worker- must..
have a profound 1n51ght into himself, his potentlalltles and

def1c1enC1es, and the effect ‘'0of his behaviour on others. Suc—‘
c1nctly stated, "...The sklllful and sensitive use of hlS own
personallty is the first worklng tgol of the communlty de-”

1}’ Velopment worker (Brokensha@gnd Hodge, 1969:71).

The communlty worker has been varlously called an
d'encourager (Blddle and Blddle, 1965), anlmatenr. (Blondln;
196§)L, change~agent' (Warren, 1971),."° commhnity organizer'

(Ross,11955), '‘radical’ (Allnsky, 1946. and Frelre, 1972),>'de—

‘velopmental worker (Conner,:1967), “consultant' (Lippitt, |

l959), catalyst of change' (Tafﬁor, 1967), +pfrt;c1pant
‘,;change agent’' (Saram, - l970),‘and commgnlty development wOor-
'kaer' (Brokensha and Hodge, 1969) ~ But whatever his label,

“the commumlty worker is’ in the communlty to assmst the people
, te reallzew&helr 1nd1v1dual group and/or communlty ‘potential.
' {“ ; He belleves‘that - T

~...every person is of 1ntr1n51c worth and

.merits respect whatever his c1rcumstances‘

or soc1al status; that people can and

should think for themselves; that every

person has a p01nt of view and the right -
o expresa it; ...that working together. -
- is the way of - ‘improving: the communi ty ; R
o . that’ every person has: the potential and '
o EEE capacxty for sharlng group leadershlp and

~ oo

¥
- . . . . Vo
P o . PR S
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responsrblllty ’Abrahamson, l965 3). L , .
. lkﬂas communlty work is based on themconv1ctlon '
' .<sque 1°' apathle et la 9a551VLté que ‘ .
'nous’ constatons sont des rfalités’ de S s
: surface que nous: pouvons et devons dé%“-wga\ v ‘
passer...Nous avons la conviction pro- B o
fonde gue les. ‘gens du mllleu peuvent 4 'A‘”
et doivent contribuer 3 la lution B K "
. ‘ des prabldimes qu1 sont. leghQKUrs](Blon-' oo
5 . din, (19§%:37) . .. "

Or stated another way, he shares Wlth Paulo FrEIIQSthE

.,.conv1ctlonrthat every human belng, no - ‘ s \ S \
matter how submerged in the 'culture of g
silence"' is. capable of looking critical-~

'%iy at his world in a’ dialogical encoun-

ﬂ ter wiith others and that provided’ with .
‘the praper tools for such an encounter éf, . P i
he ‘can gradually perceive his personal S \‘
and s l.reality and deal critically )
with zgngrelre, 1971:13) . . hd

When encoura&?ng human belngs to’ look crltlcally at thelr
world "...the key word...ls process, by whrch ‘We mean .a
change in an attltude of mind, whether personal or collective, P
that results in a change of beh V1or and the pursuit of a

)

course of action hltherto rejected or-not understoed (Broken—

‘ | Ezﬁa and Hodge, 1971: 47)-, How does thlS change in. an atti-
, ‘7§$ delgi mlnd' come about° ‘This @he51s set out to descrlgﬁ;;;Aﬂ
R - cess *hrough whlch the potential communlty worker can ’
learn how to use hlS unlque self' to. assist people to rea~ B
lize . their 1nd1v1dual group and/ I community potential
,through a change in an attitude of mlnd" This then, was‘the
problem whlch T set out to study. : ;

The model hypothesrzed in this thesis did not emerge
~.-until after . the intensive partlc1pant~observatlon learnlng
,'experience had been compl ted the data stugled the exper~

’1ence reflected upon and the relevant literature re~rev1ewed

%I did not begln with a. theory and set out .to prove it but was
'1nterested in, generatlng a theory from data Glasexr and:

Strauss (1967) explaln that this approach to. . ...generatrng
theory puts. a, hlgh emphasrs on theory AS. process;. that 1s: e "

.theory as an ever—developlng entlty, not asﬁa perfected pro— !

‘:‘.




'duct““(Glaser and Strauss, 1967 32) , Through this~method"

.whlch they call emerglng theory', theimodel hypothesized
in this thesis was developed o oo ' :
]

o ? ) . - h . o . . -

The ‘thesis is - divided 1nto two major parts,,pre-)

ceded by an Introductlon (Chapter I), in whlch the central

F

im ortance of he communlt worker to the communlty develop—'
D Y
fo

ment process is' explalned and llowed by a Conclu51on

(Chapter X), in Wthh the relafionshlp between the part101—
pant—observatlon data, the communlty d%velopment process éﬁd\\\

_the learnlng model are made expllcit
‘Part I. (Chapters 1I~-V) contains baslcally the,-%
theoretlcal information complled prlmarlly through library-

research ‘while Part II (Chapters VI~IX) ‘includes the Canada
World Youth part1c1pant observatlon‘data placed, within the
framework of the hypotheSLzed model . Each of these cZipters

is brlefly descrlbed at .the beglnnlng of the Part in ich

it is found - \

—

\;

i



- , ‘ ‘Part I .
The flrst part of thlS thesis déi;néé/and explalns
the various concépts which led. to ‘the development of the
hypothe51zed model and 1s bdsed on- study of relevant library

_ research material.

i

Chagter ITI explains the hypothesls and descrlbes the

‘model which emerged from the data contalned in Part II., Each

constituent facet of the theory is explalned, its assumptlons
outlined and terms defined. v .

Chapter II1 contains both a description of how the
idea and methodology evolved, and explains the research pro-
cedures used ¥ the writing of this thesis.

Within Chapter IV the values, which I feel are of

Apartlcular 51gn1f1cance in the socialization of potential

communlty workers, are dlscussed Several ways in Wthh

che communlty worker can learn to contend with these are

'suggested : ',

In Chapter \Y the hypothe51zed model's empha51s on

ment is. dlscussed and the partlcular role of the 'animateur' "

in a problem~p051ng part1c1pant centered'.learning en~

v1ronment explalneq. . L : A

-~

animating - people through educatlon as the basis of develop- o
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CHAPTER" IT

- ’

. HYPOTHESIS ‘

2uter previews the hypothesized model and con-

' This qh
tains- an outl ,
. _—h—v"."‘"\ ,(/.. g ) L . B

'stages' of the mcdel 1s based and a definition and explana-
- tion of the terms, hsed_iﬁ the model. ”

§O~erall Hypothesis

!

The ﬁodel’hy#ii?eshiedhin this thesis is based on
acceptance of what Ga 1 Rogers-terms his "ovérall hypothesis”.
If I can provide a certain type)of relationship,’
' the other person will discover within himse}f. =
.. the capacity to use that relationship for growth,
and change and personal deelopment will occur.

«(Rogers, 1961:33) . .
. . Lo » . o N %'n ' . .‘ ' o
This statement isof”gi;ﬁg¢§ig£}ficance,because it points to

the most basic and starting point of_all community work -
the'kelat}onshtp €twéen- the cohmyq£;§ worker. and his- client.

'fieids,Of counselling ahdfbsYchptﬁerapy'I haJ;'drawn exéen}
‘Vﬁively frdﬁ;these sources in preparatiqhwof‘éhis model.fPor‘
tﬁe_débelopmént of.fhe-tyée of ¢ounsel1or‘4'client“re1ati9n4
ship about,whichvkogetsfépeaks:in ﬁis "overall hypothesisﬁ, .
the'cqunséiiqr)?f_'comﬁunity worker a§\counsellor' mﬁét‘have
- a.certain view of man.  Allport has termed this view as S
_*being—in:théfproéeés—of-becdming"}(Allppft;‘L962s373prwhich
: Jénes explains - oo PR *‘f: L

' Impliés'that we would relate to otﬁet people

J in terms of nurturance and development. We -
would try to foster climates that would pro-

duce growth in each other (Jones’, 1972:120).
) » ‘ q . ) , 54, . T . . .. N -
- Implied ‘in this view of man and in Rogers hypothesis is a.

. belief that hﬁmzf beings’have a basic desire to become fully

6

inCe\tHIs‘félationship has been diScuSsed-moSt fulit in the
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" .
junctlonlng ‘personalities and to grow towards self reallza—

‘tion or self- actuallzatlon. “

Abraham Maslow explalned that acceptance of this tend- .
ency is not new and has been noted by pgychoanalysts, psy-..
chologlstﬁi and phllosophers as divers

Bergsoni/(Maslow, 1954). This bellef

as Aristotle and'

in man (Maslow, -
1968), is supported by the _writings and research of Rogers,
(1961), Allport (1955), Journard (1964), May (1973) , Fromm
(1959), Perls (1969Ty Shostrum (1972) , Bugental (1967), Mas low

Vhlmself and several others associated W1tn_what has been var-

' lously termed hollstlc,,organrsmlc, ‘humaristic,- thlrd force

: or existential psychology ‘

This psychologlcal approach 1s consistent Wlth but (w1th

- 1ts emphasis on man's ‘potential) somewhat more p051t1ve than

o the position of the philosophic ex1stent1allst who sees man’

as a person~1n—belng...not subject to empirical predlctlon
and control ' (Arbuckle, 1970: Sl)h The existentialist "..

: sees the person transcendlng both'himself and his culture.-%

Ex1stentlallsm centers on the existing person, and it places
prlorlty on the ex1st1ng man (existence) rather than on truth
and laws and prrncrples (essence) . It sees a man as being"”
'(Arbuckle 51), and in the process of becomlng. As ex1sten--
trallst Soren Kierkegaard has been quoted. "The self s only
that . whlch it 1is in the process of becom;ng (May, 1967:8) .
In simply deflnlng the baSlS of exrstentlallsm as exrst-
ence precedlng essence, Jean -Paul Sartre explained that".
‘first of all, man exlsts, turns up, appears on the scere, -
and, only afterwards, defines hlmself (Sartre. 19). Sartre
,-contlnues by explalnlng that each man is- respon51ble for what
. he is and does but. needs ‘the tools to understand hls réallty
He says: S '

Thus, existentialism's first/é\be is to make
every man aware of ‘what he is and to make the
full respon51b111ty of his exlstence ‘rest on- -

~~



him.. And when we say that a man is res-
ponsible for himself, we do not only mean
that he is responsible for his own indiv-
1duallty, but that he is respon51ble for
all men (Sart&e,ZO)

4

This 'flrst move' of ex1stent1allsm is also tho ‘Lirst _
move ‘of the model hypothe51zed in this thesle whlcr is based
on an ex1stent1al view. of man just as-"...the 3ijnnt-

- centered concept of man,  and of the counSelllng relatlonshlp,

is very fwch as exisiential p01nt«of view" (Arbuckle: 60)
Recent well researched studles such as those . by Combs

and Soper, (1970LL,Qombs, Avika and Purker, (1971) and

L1eberman, Yalom- and Miles, (1973) indicate that the - assump-

'.tlons and bellefs,_whlch helpers, leaders, or counsellors
" have are the key to thelr effectlveness rather than the

-Skllls they possess. o . v S

The hypothe31zed model and Rogers' overall hypothesrs
i
suggest that”ﬂin can change his assumptions and belrefs ahd .
e

thus gain a n or different "philosophic v1ew of man"

(Rogers, 1970:19), "root metaphor" (Pepper, 1948), or "touch-

sténe of reality" (Friedman, 1972). The "Intuitive Inter-

vention" model 1mp11es thit the assumptlons inherent in the
'be1ng~1n~the~process of—becomlng view of man can be inter-
nalized through learnlng the process hypothe51zed in the

model. 'Learning' in the sense used here is "...a change 1n

the relatlonshlp between the self and its’ percelved world,

/

:22),'

as the self is expressed in str1v1ng to become adequate"

'(Beatty and Clarke, 1967 187}. In discussing this approach

to learnlng, Roberts’ explayns that learning is therefore seen

as a process thro whiv "the individual becomes a fully
functlonlng pe

on,

in terms of "hi own capa01t1es (Roberts

- -
. . ' SN

.//Nz/’arl Rogers has &al. -4 this 51gn1f1cant learglng
Vhlch he explained is learning that has an effect on a
‘erson 'S future behav1or, attitudes and personallty (Rog-
ers, 1961 280) ’ Slgn1flcant learnlng does not happen when

he 'learner' 1s the 93551ve rec1p1ent of knowledge

|
-



instilled through what Paulo Freire calls the "banklng con—9
‘cept of educatlon' (Freire:58). But it does happen in what
Frelre calls the "problem- posing concept of education"”
(Freire, 1972:66) in thch teacher and student (leader and

partlclpant or tralner and trainee) each brlng thelr own

e 1

“

» personalities to a "dlalogue" in which they learn from each
"other through their 1nterrelatlonsh1p with each other. Dia-

logue requires mmtual trust; an .intense faith in man; love

for the world and men;’ humlllty, hope; -and critical thlnklng.1’

‘ It is on thls educational basis that any type 6f real
human and/or communlty development must be based 1f develop-
. ment is to Be a process through whlch people can’ 1ncrease
| their understandlng and awareness of thelrrealltyand learn.
how to use it-to meet thelr needs and the- needs of others,
oo . For Slgnlflca t or deep learnlng to be the basis of.
real development w:\heed to reallze that "...deep learnlng ng
‘ not a /emedlal or correctlve process but an inner emergence,
) %.'a bullélng upon organlc strengths and-an 1ncrea51ng trust
' in self"(Glbb 1972: 158). For thls 1nner emergence"'to

learner mus t be open and receptlve to hl?/ﬂxper~

‘ viencing nd feelings. Most Present training and eéycatlon “'

:simply oes not deal with affectrve learnlng’and doges .not
‘'seem to/accept that cognrtlve 1earn1ng often.occurs»because

. the’ 1nd'v1dual wants' to learn and is open and receptlve to
his - fe llngs. As Carl Rogers. says "...openness to feellngs
enables a person to learn content. materlal S 1. e._knowledge

and s lllS, more readlly“ (Roberts, 1973: 23).

Prevrew of the Model o

_ The hypotheSLZed model appears as Flgure I of thls
thegis. As the dlagram suggests the outer c1rc1e and the

@ inngr circles together lead. to the *development of the

trained unconsc1ous' and ultlmately\to ‘the ability to make.

1ntu1t1ve lnterventlons'° The model represe ts -what the
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able to develop the 'tra%ined unconscious'~he must learn not

only through the experlen 1ng of the three lnner 01rcular ““f“\
stages of the model but also through exposure to skllls, o )
technlques, approaches and pr1nc1ples of community work.

It is through lnternallzatlon of the learnlng from-
both that. he can become an effectlve communlty worker who
has " the ablllty to use hlS unique self to work with inleld»
uals, groups and communltles

The three 1nner c1rcles of’ Flgure I are each repro—'
*duced separately for the sake of clarity. But the essence of
the model‘can be .seen in- Flgure I. by noting that within each’
of ‘the 1nner circles 1s a smaller set of circles correspondlng
exactly to the circle Wthh ‘holds. them, ThlS 1nd1cates that
within each of the three stages, both the. other stdges are :

_ present ’

The flrst stage emphasizes openness and trust. Within
thlS ex1sts both dlSlntegratlon and reflection as will be ex-
plalned ln Chapter VI. The second stage empha51zes dlSlnte~-
gration but included in thls is the necess1ty to be open and.
receptlve and the necessity for one to be able to put things
into perspective and reflect upon them during the exper1enc1ng
(See ‘Chapter VII). Similarly the third stage also includes
the other two as Chapter VIII demonstrates. | N

Once the process descrlbed in the first three stages
"has been lnternallzed, and SklllS and technlques learned
then a ‘trained unconsc1ous " can be developed and the com-.
munlty worker will be able to make 1ntu1t1ve 1nterventlons
based on his accumulation of insights.

Each of these stages will be discussed throughout the
thesis u31ng the familiar style whlch fltS the data. 1In v
- other parts of the thesis dlscu551ng conceptSNand theor121ng, ’
. the style is more scholarly in keeplng with the subject matter.

At this point I should like to explain the assumptions -
upon which the ‘model is based and define the terms used in the
thesrs.
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- Assumptions and Definition of Terms in

'Milieu of Openness and Trust'

‘ The first 'staged of what I have termed the need for
the - development of an enVLronment or milieu of openness and
trust, is based on the underlylnq assumption that "...man is
essentlally a person who has wifhin- himself the capac1ty of’
becc..ing good and sufficient, given an enV1ronment that
nurtures his growth" (Jones, 1972:119) .

" The secondary assumption here is stated well by Jack
. Gibb in his “TORI"'theory {trust, openness, reallzatlon, and
1nterdependence).

Growth occurs as-a movement from fear

‘towards increasing trust. The’ primary

correlates of this central process are

the following four: movement from de- S .

personalization and role towards greater

personalization,from a closed system

towards a more open system, from im-

positional motivation towards greater
. self determination, and. from dependency
~ towards greater 1nterdependence. (Glbb

1972:157) . ) _

The 'Milieu of. OpenneSs and Triist', as used in this
model, 1s _the startlng point through whlch the potentlal
communlty worker can get in touch Wlth hlmself, become
truly open and receptive and grow. Accepted here is what
_Carl Rogers has termed the "...curlous paradox.. that when I.
accept myself as I am, then I change...we cannof change, we -
'cannot move away . from what we are, until we thoroughly ac~ -
cept what we are. Then change seems to come abdut almost
unnoticed." (Rogers, 1961:17). . o \ _

‘By. llVlng 1n a milieu emphas121ng trust, openness,
feedback and ‘interdependence, the 1nd1v1dual will become
aware of ‘how he satisfies his fundamental needs and’ the ef-

fect this ‘has on others; the way in whlch he’ maintains his
~ symbolic self image; and what h;s world viewy root metaphor

,and/or phllosophy ls and on what assumptlons it is based
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'He will come to understand more fully both the efiects of the
predisposing influences on his‘life'and the effects of this
new environment nd set of influences. This 'Milieu of Open-
ness and Trust' W1ll be a support base for him and will lead
him to accept himself as he 1s. It is hypothesxzed that the
values of openness and trust present in thlS type of social
surroundlng are likely to be 1nternallzed by the potential
ccmmunity worker, through living in this environment and fur-

ther that they Wlll have transfer value for hlm in his. future .
communlty work . ' g g',‘ '

Assumptions and Definition of Terms of

'Experlen01ng DlSlntegratlng Realltles‘

What is suggested in this second stage of the process
is that the ‘potential community. worker needs the. opportunlty
to be exposed to challenging community 51tuatlons both Whlle
he is living in the 'milieu of openness and trust' and for
_perlods of time away from that mlllegion hlS own 1n what we
could term "fikld plabements‘

Postulated here then, is that the potent1al communi ty

worker needs to be involved within tiye community both during

 the process of 'opening up' w1th1n the mllleu of openness

and trust"and throughout the learnlng/tralnlng program.‘
This 1nvolvement is of key srgn;flcance to ensure that the
learn1ng'w1thin.the Ymilieu'ofiopenness.and trust' is trans-
ferred to the world of reality and has‘long—term carry-over
value to his future community work, What this theory attempts
to.do is develop an attitude of learning w1th1n the potential
- Community worker ‘which w1ll be an integral part of his person-
fallty and allow him to’ lq!yn from each new 51tuatlon to which
. he 1s exposed _
' Before establishing the spéézflc meanlng of 'EXper— ;
’,'1encxng D1s1ntegrat1ng Realities', I shall first define each
vterm independently. : - o o

In explalnlng the term exper1enc1ng + Worchel and

Byrne state that "...by experiencing we mean a felt process
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-dlin., 4962 242). The 1mportant p01nt here ‘is" that the petsdn

‘ call% ther"theory of p051t1ve dlSlntegratlon (Dabrowskl,

s 16
We mean lnwarqu sensed bodlly felt events, and we. hold, that‘
the concrete 'stuff' of personallty or of psych010g1cal events

~is this flow of - bodlly sensrng or feellng (Worchel and Byrne;*.
r 1964 111). ThlS means that @x@er1enc1ng 1s, in Gendlln S

words. chlefly felt rather than known" . (Gendlln, 1962: 242)

In both these books the dlfference betweenf'experlenCLng and v

experlenCe is explalned at lenth Gendlin states that
m@¢'ExperLence is a construct con51st1ng of all that could
be &%ut 1s not necessarlly, in any senSe in awarepess" (Gen-,

o

must be open to, and aware of, what he is ex erlenc1ng'or he

Swill lxve through “his: experlence w1thout lts,touchlng him and@f
~ becoming a part of - hlS awareness The experlence belng 11v~

ed must b’!'felt‘ ‘or he wrll not be able to refkect upon it,

-contemplate 1ts meanlng, and . 1ntegrate 1t into hlmself 'Ex~ .

per1enc1ng then, means becomlng lntegrally a part of What .
1s happenlng to one's belng and not Slmply belng on the.perf §
iphery of it. ' e : S N _F]j,if R

\

The second term here is 'dlSlntegratlng whlch‘suggestsv;'\
the process “of breaklng down. Use of thls;ls based. on'accepﬁvf"c

-ance of- Dabrowskl 'S view, of personallty deveIOpment'whlch he

f~ In, Dabrowskl s V1ew115 AR T T f L
,dlslntegratlon is ‘a. generally p051t1ve develop-
ai*ifméntarluprocess., Its only negative aspect is margi=- . '
i1,a small part.of the ‘total phenomenon and hehce' ~  °
e;atlvely uriimportant in the evolutionary develop~ '
. __mgnt of’. personallty“ “The : dlSlntegratlng process,
’"*thg@ugh IOOSenlng and even-fragmenting ‘the internal .
psychic. envirédnment, ~through conflicts within. the ’ LT
internal environment and with: the external env1r0h~;
‘ment, 1is the ‘'ground for’ the birth and development
~of a hlgher psychic structure Disintegration®is
- the basis for developmental thrusts upward, the ..
creatlng of new evolutlonary dynamics, and the
-, movement of the ‘personality to a“ higher level, all
© /o of which are manifestatipns of secondary lntegra-
tion (Dabrowskl, 1964 5 6) '

In order to use . thls term some addltlonal defnnltlons
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Dabrowskl are neceSsary. : o . :

Secondary lntegratron 1S a new’ organization :
of compact structures and activities arising : .
out of a period of greater or lesser frag-~ (/;Ei/
mentation of the previous psychic structure...

) Secondary 1ntegratlon can proceed in different
. ways: It can be (1) a return to the earlier
/ integration .in more nearly perfect form; (2)
a néw form of integration, but with the same

pr ive: structure without a higher hiexr-

oL A f" aims; or (3) a new structural . form. -

“ . repre®ents a development of the personality = = K
»(Dabrowskl :20- l); : ) .

.It lS towards thlS third form that the model developed in’
; thrs ‘thesis Efms. These forms of 'secondary .integration' are
contrasted by Dabrowski to- the earller developmental stage,
- prlmltrve lntegratlon"'whlch is "...characterlzed by a com-~
\pact and automatlc structure of impulses to whlch the intel-
@ :'llgence lS a completely subordlnated instrument™" (Dabrowskl..
' ,4) SR b ) ‘~.w . T o
;'\‘; oo In addltlon to: secondary lntegratlon Dabrowsk1 notes .
| | 'that there is also "Chronic D1s1ntegratlon" in whlth an~in-"
“dividual ...experlences multllevel dlSlntegratlon an/EAth—
-}'out deflnlte tendencies to secondary lntegratlon" (Dabrowskl.
\ 70). and "Pathologlcal DLSlntegratlon" ‘in which' "... thereQ _
_mL;fgrs a negatlve dlslntegratxon, a. decreaSe of conscxousness ‘and
.an lncrease of destrUctlve processes with a tendency toward
Jb‘lnvolutron of _thé total: personallty..." (E%browskl 71) 'Each
of these terms will be referred ‘back to in the the51s : _
‘The flnal term of the model used in thlS stage lS the
word 'realltles' ThlS 51mply means the contexts in whlch
the exper1enc1ng and‘the 'dlSlntegratlng take place.
| SO In summary then, experlenCLng dlSLntegratlng reall—
\tres' means the breaklng down and/or building: up of the self—_
~:§ concept threugh 'felt' experrences. o ' n,/

.

~ Assumgtlons and .Definition of Terms of -

- Contemplative Reflective Integratfgn

In order to underStandﬂthe'phrase'Co emplative Re~

kS
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. flectLVe Integratlon let me first 1nterpret each term 1ndepen—
dently and then explaln the 1nterrelatlonsh1p between the o

’three words . S o oo _ e "J |

- - Balng contemplatlve suggests that one wou&d'be in a

- medltatlng or musing state of consciousness durlng whlch dls~ a

lntegratlng experlences are’ mulled over and a551mllated. We

might’ compare ‘the dlsturblng newrgerceptlons to . the pertur—.'

‘bations or dlsturbances actlng -on a homeostatic system. Slm-
Y

coan

llarly we mrght compare thet1nd1vrdual S need to lntegrate _*ffﬁ'

his experlentlal 'learnlng 1nto hlS world v1ew and make lt

ypart of h1m wlth the tendency of the system to mOVe

equlllbrlum or relakation. 4

_ The e%sénce of thlS is perhaps best expressed im. the -
joft—quoted term grok' corned ‘in Helnleln s .Stranger in a

Strange Land. 'Grok'fmeans to understand so thoroughly that

the observer becomes a part of - the Qbserved..J (Helnleln,

1961 206) . . In order to grok' some%hlng one has to have the
oppbrtunlty to put 1t Lnto perspectlve and comprehend lt

' So when' ‘the. book s chlef character, Smlth, is unable" to 1m-

'?_medlately take in the- detalls of a new 51tuatlon he. does not

» try, but warts untll later when he has~a chance to v1ew them
'W1th serenlty (Helnleln 16) i Contemplatlng w1th 'seren-
':lty suggests that one needs uO be .in the process of 'lettlng
igo' of hlS separate ego.‘ As Alan Wattsstates " when yom _

know for sure that your separate ego ‘is. a. flctlon, you actually‘
-;feel yourselﬁ’as the whole process andOpattern off life. Ex-
. perlence and experrencer become one experlenc1ng, known .and
'knower one know1ng (Watts, 1966 109) V-o. SR SR

: i The term reflectlve suggests an\attitude'thrOugh,
which experlence is seen and relived. It‘isfderived from;;
'reflectjon' which much of" the llterature Has agreed:is , -
’essenélal to real learning (Frelre, 1972, Gendlln, 1962) 1‘
lence "tralnlng ‘occurs primarily through experlence and. re-
.flectl,n (McLeod,”1972 l),,w1thout refdectlon the potentlal
communlty worker may learn little of long term value from
hlS experlence.} As ngglns SEftEd as a basxs for hlS paper =

1
Al
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on training field worlkers: ¢fhe'assumptiOn rs that‘learning
occurs as a result of reflection upon actiok(s) taken...".
(Higgins, 1972:1). Thereforelthe potentiaI*commuhity worker
must be placed within numerous contexts and. realities which
allow him to gain an lmage of himsel. worklng in a communlty.
From reflection upon hlS actlons in these contexts he will be
able to learn how to use. his unlque self' effectlvely The-
pre—fi;}d\ field training of the communlty worker must be
based on hlsgperceptlon of hlmself throuoh critical study of
his performance, before, durlna, and after direct personal _
field experience as a social anlmator Or community worker of
'some type. R B S o aa

The final term,? integration', means draw1ng together
the frults of contemplation and reflectlon .on ‘action taken
durlng the dlslntegratlng experlence. Dabrowskl called _
~ this "secondary lntegratlon by which he meant a new organ-

1zatlon w1th1n the person whlch arose "out of a perlod of

greater or lesser fragmentatxon of the prev10us psychlc struc—f"

tureh" (Dabrowskl, 1964:20). Ultlmately we' are seeklng ‘the
1ntegratlon about whlch Krishnamurti speaks ﬁ...Integratlon .
1s one of the most dlfflcult thlngs to come by, hacause it
means a complete unlflcatlon of your whole belng in all that
you do, 1n all that you say, in all that you - thlnk (Kr;shna—'
mnrtl, l@64 87). | '
As Flgure I suggests it is through. experlence of the
.three stages which have just been descrlbed, coupled w;th
exposure to skills,: technlques, approaches and pr1nc1ples‘
that lead to the development of the tralned unconsc10us';

_ Assumptlons and Deflnltlon of Terms of the

Tralned Unconsc1ous

The partlcular meanlng of the tralned unconsc1ous, is
derived from Suzuk1 s explanatlon of the term. "...In a re-.
cent lecture, Su uki (1960) speaks of becoming ' conscious of -
the unconsc1ous’§ and says that a spec1al tra1n1¢g is requlred_

on the part of. the consc1ousness.- ‘The unconscious of a mature

P >
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/2 ,
man, in '‘his defihition, 1ncorporates ali)the consc1ous ex-

periences he has gone througﬁ/51nce 1nfancy and these con—,
eing" (Berger, 1970: 179).

Thus, for our purposes, a worker can be said to have

stitute his whole

a 'tralned unconsclous when the anlmatlon skllls, technlques,'
princi-les and/or strategles to Wthh he ‘'has been exposed dur-
ing his training have become 1nternallzed to the degree that
they are part of his unconsc1ous. "This allows the = communlty
worker to freethmself from thlnklng about these skills while
he is experlen01ng and re?pondlng to'the comnunity. This pro?
cess of freelng himself or leaﬁnlng to act 'with a minimum of
self—con501ousn%ss, ‘trusting his accumiulation of technlque

‘and experlence to \guide his actions" (Berger 180), is par-
vtlcularly well explained in Watt' s (1957) and Suzuki's (1949)
.1nterpretatlons of the 'Zen' “term no thought' " 'No~

thought' allows one to behave spontaneously without tha' inter=

>med1ate stage of thinking about behav1our. As Berger states-

...When the counselor comes to ° ‘trust himself to respond app-
roprlately to the counsellee, wlthout feellng that he must

depend on pr1nc1ples"and other external factors, without an”

rntervenlng 1ntellectual process but 1ntu1t1vely, then he will

be able to operate wlthout self—consc1ousness, spontaneously,

»_‘naturally, w1th 1ncreased openness- to the whole exper1ence

(Berger: 182). Thus, by " trustlng one' s organlsm” (Rogers,
1955) and by being able to "trust the. process (Glbb "1972%.
158), a worker will be receptlve to what I have termed 'in—?
tuitive 1nterventlons which will “; ' come* to him with
little or no 1ntellectuallzatlon or thought about pr1n01ple,
but rather from an accumulatlon of 1n31ghts about people l

which may functlon as a tralned unconsc1ous"(Berger 181)

Assumptlons and Deflnltlon of Terms of R 7 R

- o -

Iw.

’

7 Intultlve Interventlons

,,_ v

As bacquound to deflnlng the phrase‘ 1ntu1tlve 1n—5’
"h', let me flrst deflne the two words separately;f‘

:"ntu1t1Ve means- " perCelved by 1ntu1tloh" (Fowler,if?

7 - N
H
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1964 639) which is itself defined as‘“immediate apprehension
by the mind without reasoning” g(Fowler-639x To explain my
use of this term let me . briefly point to the .work of phll—
osophers Splnoza, Croce and Bergson. As Westcott explalns in

his Psychology of Intu;tlon, Spinoza accepts that 1ntu1t10n

‘brings "knowledge which arises w1thout the use of prlor know—
ledge and\w1thout the use of reason (Westcott 1968:11) .
Contlnulng on that ba51s Croce speaks about

'...knowledge of 1nd1v1dual thlngs——attalned N
by intuition, in contrast ‘to knowledge of -
the relations among things=--attained by in-.
tellect. This knowledge of the relations
among things is called conceptual knowledge,
the intuitive knowledge of individual thlngs.;
The synthesis of impressions to yield an f
" exul 'ssion, that is, an intuition, . is prlor,
ie f .ndaméntal, to conceptual’ ‘knowledge. Con-
. ceptual knowledge without 1ntu1t1ve knowledge‘
' ~is empty; it has content. - Intuition, ‘on the
: - 'other hand, can and does occur without the
aid of conceptual knowledge,vw1thout the in-
tellect or reason (Westcott: 15).

-

Acceptlng this explanatlon 1t is clear that 1ntu1tion pre—
'wcedes reason. = Since’ 1ntu1tlon,’by its very nature, is nelther'
iclear nor understandable in a ratlonal way, 1n order to be-
come -aware of it ohe must develop the capac1ty to w1thstand
'the need to search for order and reason. It is development of i
thls capac1ty about whlch John Keats speaks when he says "./. |
- I mean 'Negatlve Capablllty that is when man’ 1s capable of
.tbelng in uncertalntles, mysterles, doubts, without any irri-
table reaching after fact -and reason..., (Abrams, -1962: 399).
"_In dlscu551ng"Negat1ve Capablllty + John Dewey explalns that

.~Keats ‘has two ba51c points AR '»' o T

‘...one of them is hlS conv1ct10n that
reasonlngs ...may become spontaneous,
1nst1nct1vely .and when they become

.. instinctive are sensuous ‘and immediate,
_ poetlc. " The other side of this conviction
. is his belief that no ** reasoning' as rea-
‘'soning, that is, as excluding 1maglnat10n !
'and sense, can reach truth... Reason at

A
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its’ helght cannot attain complete grasp and

a - self-contained assurance. It must fall back
upon: imagination~-upon the embodiment of ideas
in- emotlonally charged sense (Dewey, 1934:33).

Itjls the problem of developlng an openness: to 1maglnatron'
uncertalntles ‘ox 1ntu1tlon before reasonlng to which the

'fprocess hypgﬂheSLZed in thlS .model addresses 1tself This
follows from Bergson s vrew that : _ S ¢

.intuition does not occur randomly or spon-.
v tan usly, lntultlons can be encouraged, but
. there 1s no certarnty that an 1ntu1tlon will -

‘inevitably follow even the most careful pre- = &
paration. Prepar .ion takes great mental
effort, which is“directed towards freein

'foneseiﬁ from the reéstraints of reason and }

logic™ Through this freedom, one may bypdss
: the intellect which Separates man from prime
. reality" ?WES?cott 9)

' ThlS need for 'freeing oneself from the restraints of reason
"has been beautlfully stated by Zen scholar Daisetz Suzuki ln
1ntroducr§§ Herrlgel S Zen in. the Art of Archery.

Man 1is a thlnklng reed ‘but his great works are
done when he is not- calculatlng and thinking.
‘Childlikeness' has to be restored with long-

years of training in the art of self-forget-
fullness. When thlS is attained, man thinks :
like the showers coming down from the sky:; he . '
thlnks llke the waves rolling . on the ocean;

he thinks like the stars lllumlnatlng the

nlghtly heavens; he thinks like the green fol- -
iage shotting- forth in the relax1ng spring.

breeze. Indeed, he is the showers, the ocean, .
the stars, the- follage (Herrigel, 1953: 11).

In applying this to the communlty worker it must be empha51zed'
: that lntultlve 1nSlght is the result of - rlgorous dlsc1p11ne.
'As the Zen archer must practlce his skill to the pornt where
1t becomes a part of him so also must the community worker l
hatte thoroughly aSSLmllated .the skills and ‘techniques of his

: art.‘ Intuitive or‘spontaneous acts are possible only when
.the SklllS required havéfbeen mastered.‘ For this to. happen

one's phllosophy and behav1or need to be complementary

i
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In summary, intuitive means 'the freeing of oneself
' from the restraints of reason' in order to create a readi-
.ness to recelye impressions and direct perceptions
In explainlng the term 'intervention', I would point
to the definition and major assumptlon put forth by Chris

- "Argyris in Interventlon Theory and Method: A EehaVLOral Science

View.

Rl

To in;ervene'is'to enter into an ongoing system
of relationship, to come between or among per-
sons, groups, or objects for the purpose of
help?ng them. There is anllmportanﬁ implicit
assumption in the definition that should be
- made explicit: the system exists lndependently
‘of the 1ntervenor (Argyrls, 1970:15)
So the flrst p01nt to note here is that the communlty workeér
has, by his very presence, changed the communlty as an inde-
'pendentisystem., He needs to be aware of the fact that even
in his passivity his presence has an effect on what is tak-
ing’piace.> He should try to minimize this‘effect while he
lS gaining a perspectlve on - those forces which are at play in
that community. To understand those forces he needs to de-
‘velop both the negatlve capablllty about Wthh Keats speaks
and the ablllty to withstand a great amount of dlsorder, con-
fusion or entropy In Chapter V, I wxll explaln how learn-l
ing to use this dlsorder or entropy can. greatly increase
vthe effectlveness of the communlty worker .and allow hlm to’
galn access to as much Lnformatlon as possible before maklng
.. his interventions. In developlng trust and personal under—'
.standlng of the forces in the communlty, the worker will be
' exper1enc1ng and part1c1patlng ‘in the lnterrelatlonshlps
'taklng place between himself and the various groups in the
communlty.. In Goldberg's words "...As an emotlve self he
partlclpates' and effectively responds to the tensions ex-
lStlng in himself and by exten81on in the group; as a
d'tralned' cognitive self,_he interprets and makes sense of
what he is experiencingf(Goldberg, 1970:190).j.It'is abso~
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'lutely necessary for hlm to first part1c1pate emotlonally,

both because reasonlng is based on intuition, and because
under pressure he will react from his feelgpgs - As Lynton:
and Pareek state ln Training and Development, "...Any
basxc flaws the tralner has wxll show under pressure, when
he reacts spontaneously, 'out of Hhis guts,j from the depth

of the person he is (Lynton and'Pareek, 1967:282).' There—_),

fore whatever type of interventions he makes must come' from

the 'depth of the person he is'. ‘"His activity should be a

creative blend of knoWledge, training and intuitive sensi-
tivity" (Goldberg-‘l89§ ~ Since each commun1t§:worker is
unigque and each community sltuation dlfferent, it is not
pOSSlble to. suggest either how many, or of what type, ‘a
worker* s lnterventlons should be. 'But it is necessary to

note that if the/communlty worker -'lives' in the’prdcess

‘hypothesized in thlS model and uses- the 'non-directive

approach" (Batten, 1967), and/or the client-centered ap-
proach' (Rogers, 1961), he must set limits on himself: so
that he does not domlnate the cllents whom he serves. “The
term 'intervention', as it is used in this model,vcan be
said to deal particularly with the way in which the worker
uses his"gutffeelings' as a basis for his work in the com-
munity. | » : :
- When B speak of the ablllty to make 'intuitive in-
terventlons"I m suggestlng that there is a state of being
beyond the comprehens10n of technlques, beyond the under-
standlng of goals; a state of being in which the effective

worker can transcend his cognltlve thinking and. reasonlng

~and make hlS 1nterventlons at the rlght"tlme without

plannlng them or studylng their effects. When they 'come'
they will 'come' spontaneously out_ot open and trusting

mutual interdependence between the worker'and‘his clients

ing.‘ That is, . using the Skllls and technlques he has
' I

\

hbut they will not always 'come' nor can he force their com- .
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‘in this model, the wo

‘cious upon which hlS spontaneous actlons w1l

e

mastered as part of ﬁgsélnternallzed prOcessQp pypothe51zed
rker will develop a tr@1Q@8 deons— ‘

the assumptlons and definitions of each aspectf}

'the51zed process and has learned to be' an open person fully

exper1enc1ng each new context and contemplatlng andj;eflect*

ing on his exper1enc1ng*—he will be able to develop a trained

unconsc10us which will enable hlm to make lntultlve 1nter~

v ventlons.
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.by observ1ng the actions of several deve10pment workers du 1n
- my communlty development 1nternsh1p as a DevelOpment of lcer

CHAPTER III

METHODOLOGY

- [T

In thlS chapter I shall first outllne how thlS thes1s

evolved and came to be wrltten and organlzed as it is. Follow—.

© 1ng, thls, I shall explain the research procedures whlch were
Lutlllz"

.of the

-1h gatherlng the data for this thesis and note some.

h-ﬁ tatlons of its methodology. _ - ‘
’ . . ’ @ * X - . . ’ “ . 0y

e

1 Background Rationale

| The model outlined 1n the previous chapter ‘was the end
result of a long process of observatlon ‘and learning’ which

began when my general. 1nterest in the tralts of leadership

exhlblted by effectlve communlty workers was roused durlng my

four month tenure in Northern Qntario as a Frontier College

.'labourer—teacher on a travelllng Canadlan National Railway

'extra gang'. . I had found it difficult to ‘teach' the men .
with whom I worked on the gang and had attrlbuted thls to my

.~ lack of leadershlp tralts and/or technlcal sk}lls. So, when

I returned to Unlver51ty in communlty development 1n 1971 I

'set out to do llbrary research ‘on leadershlp and its 1nter—

connection w1th communlty development work. This led me to
the more basic study of* the. underlylng values Shlch influence

" the effectlveness of various ‘leadership styles in dlfferent '

' contexts. It was at this tlme that the basic: research and-

writing for the flrst half of Chapter IV was completed

T contlnued thls study of -values and leadershlp styles

S
employed by the Government of- the Northwest Terrltorles t0' Q)

:wdrk towards the development of the eight Settlements and one

“in the Keewatln DlStrlCt of the Northwest Terrltorles., -
During - approx1matély half of that: four‘month perlod ln'
1972 I ‘was - Actlng Settlement Managey 1n the small Inlut(Esklmo)

27
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settlement of‘Chesterfield Inlet and through‘my personal ex-
periencing of that reallty and from observatlon of each of the
her Settlement Managers in the Keewatin Dlstrlct, it became;

'czear to me that ‘there was a basic inconsistency between the

way in whlch settlement managers functioned in theix communltles

‘and the way in which they perceived their own actions and func-
tion within the settlements in which they ‘worked. There was a
sharp contrast between their personal perceptlpn%>of how they
fulfllled thelr respon51b111t1es as Settlement Managers _and
their actual behav1ohr._ ThlS 1ncon$1stency between what they

thought they were doing and what they actually were dorng seemed

in my oplnlon, to greatly confuse the Eskimos as well as lead to

-'@ feeling of powerlessness among the Esklmos. Settlement Mana-
gers often say they are ‘giving' the Esklmos responsibility for
performlng certain tasks whereas, in actuallty, they do not.
For example, a Settlement Manager might 'ask' the Settlement-

. ‘Council to make a dec151on on whether orzpot to order street

llghts for' the. settlement and then, before a dec1sron ts reached

by the Councrl “he would order the lights on his own.
Thls 'delegatlng of tasks places the Eskimo in a dep-
. endent position.» And the fact that the recommendatlons the
WEskimO’and‘his people make. about thelr communlty are seldom
, @gacted upon by the white man ‘in control', leads him to feel
powerless and 1nferlor ‘and 'conditions him to further: depend ,
s on the white man. These dependency relatlonshlps have become
sO ev1dent in the Keewatln ‘that Eskimos are comlng #o expect
white men to make the 'right' decisions for them rather than -
attempt to solve thelr own problems. “Such an attitude 1n a
prlmordlally 1ndependent people ‘is most unnatural and demor—
allzlng and seemed to me to have' come about as. the result of
the paternallstlc approach of, first, the Area Admlnlstrator
from the Government of Canada and then,_the Settlement Mana-

’0

- ger from the Government of the Northwest Territories.
. After rev1ew1ng nmy ‘notes and reflectlng on the realltles
fihave just. descrlbed I d%c1ded to change my empha51s from
leadershlp qualltles or technlcal SklllS to a study of. the B
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development of the assumptlons and attltudes upon whlch
an 1nd1v1dual s behavior is based. It seemed clear to
me that most of the settlement managers I had met were
| well- 1ntentloned but did not realize the effects of -

their behav1or on the Esklmos in ghe settlement for whlch

they were mespon51ble .

Although the actions of these settlement managers
Suggested some technical tralnlng, they also revealed
that these men were not behaving- con31stently Wlth the - _
assumptlons upon whlch training. for communlty development
is based For example. theLr quotnng of communlty de-~
velopment maxims such ap worklng oneself out of a job'A
'or 'helplng people help themselves was antlthetlcal to
their practice. In other words, 1t/was apparent that,
“whatever tralnlng to which they Haa been exposed had’ not
been integrated into their 'guts

~ This realization suggested to m@ that training for
hcommunlty work should have/Zz its overrldlng concern the
"deVelopment of conSLStency/between behavior ‘and assump—‘
' tlons based on ' gut' feelAngs and trust in peOples
‘ablllty to solve their 7%n problems.

So I set out to find. ‘trainin®-and learnlng models
empha5121ng the feellng or 'affective domain'’ (Bloom,
1964) I found that most’ tralnlng falls- within the

"cognitive domaln“ (Blpom, 1956) and emphasizes the teach-
ing of SklllS, technlques, methods, strategles or prln—
ciples, but does not’ dlscuss either how\these become an-
lntegral part of the affectlve make- -up. of the potentlal
worker or how that worker can lncrease his awareness and
belief in himself 'so’ that he will be receptive to traln-_
'1ng. ‘The model developed in this thesis, by its very na—r

ture, -suggests that training needs "to spend more time on

e | ' 29
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feelings and less on theory.

T N - . )
Lt . N N

Research .Procedures

Y

30

My 1deas on the subject of tralnlng and 1nvolvement had7

developed to the pornt Just descrlbed when I was: glven the op-—-

portunlty to part1c1pate in a pllot—programme based’ on cllent—

leader ‘for a small group pa&t1c1pat1ng 1n the 1ntercultura1

Youth

or-part1CLpant—centred learnlng.

Through the medium of my role. as anlmateur or group )

I was ‘able both to llve the experlénce and,

1c1pant observer, to gather data in the area of my

~N
N

'educatlonal programme called Jeunesse Canada Monde/Canada

ggorld -
as ap I

1nterest

‘The. model hypothe51zed in thlS the51s came as the direct result

of thlS experlence although I must make 1t clear that it was~

nelther preformulated befﬁme the elght months of. my - small

group s life nor dld it bec
that tlme.. B

%?e crystalllzed 1n .my mlnd durlng

It was developed through the process best outllned by

Wllllam Whyte in, his descrlptlon of the research method he

used as a ba51s for his’ famous Street Corner Soc1ety..»He:ex—
Plalned that-' S 3 B i

.

The 1deas ‘that we have in research are onlyp

'iln part a logical product grow1ng out of a
. careful welghlng of evidence. We do not-

generally think problems through in a str-

",alght line. Often we have the experlence

.- But. Stlll the data do not fa
',rent pattern. Then we go on living with

Of being immersed in a mass of confusing
data. We study the data carefully, bringing
~all our powers of logical analysis to bear

upon’ them. We come up with %p idea or two.
1 in any. cohe-

the data, and we’ begln to "see a pattern
that we have not seen before._ This pattern

.is not purely an artistic creation. Once

we think we . see it, we must reexamine* our

‘notes and perhaps set out to gather new

: . data in order to determlne whether the pat-

P
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_ ; tern adequately represents ‘the life we are
4 . observing or is'simply~a product of our
S imagination. Logic, .then, plays an impor-
tant . part, "But I am convinced that the ac-
tual evolution of research ideas does not
take place in accord with the formal state-
ments we read on research methods. The
ideas grow up in part out of our immersion
in the data and out of the whole process
a .of living. Since*So much of this process

of analysis proceeds on the unconscious. - ~§f
. level, I am sure that weé can never .present , '
N a full qg;ount of it (Whyte, 1964:3-4). 9

‘ This type of research in“which one is immersed in the
»udata.”andvfo;mUIates one's hypdthesis from reflecting on the
data, suggests that one's notations must. be very complete.
 Since my research was exploratory, I followed Wiseman and
~.Aron's advise to this type of fésearcher that he - o
.«.be carefulytq.keep.comprehensiQef&nq o

! detailed notes on all that occurs‘around_{” '
" him. Even behaviour that seems trivial ™ N
Or unimportant should be recorded in his :
: researcher's 'diary'.- The good invest- _
- .. igator -will record observatiohs as-often
‘ ' as possible and not rely on his memory’ ,
- which more often than not'is untrustworthy
~ when it comes to detail...No matter how
difficult the’ circumstances, he should
- keep his diary current (Wiseman apd-Aron,
1970:51). o ' " o ‘

v

.j-This'I;tried toldo to the best of my ability th:oughf;£ theu
. data collection. Being~intensely involved as I was

ver the
year alibhed me to see the evélution and changes in people
f,ahd %roups participating in the programme. As Whyte said.iﬁ'f
/" speaking of his research . ~@é§i; o o .
~«+.1 now came té realize ‘that time itself .
was one of the key elementsiin my study. ' ’
I was observing, describing, and Analyzing

,groups as. they evolved and changed through

time, It seemed to me that I ccu.d- explain

much more: effectively the behavior of men

when I observed them over time than would -

‘have been the case if I had got them at one

)

<



point in time. In other words, I was, taking a
moving picture instead of a Stlll photograph
(Whyte:40)-.

u

a

At this p01nt let me descrlbe the type of researcher
‘I am. Using .the Chart presented by Buford Junker in Field )
Work (Junker, 1960:146), and reproduced as Flgure v of thlS -
thesxs, I belleve I am the type of researcher who

. ..takes the pattern of moving from (I) to .
(I) to (II) to (III), and who tends to be- -
come a social scientist who emphasizes part- -
icipation more than observation: a role as “
C social scientist which may be labelled II/I1I } -
i .or Participant as Observer over Obseryer as . S
T ‘“Partlcrpant (Junker :145) . '
"My role ‘as anlmateur ‘ was ready—made for part1c1pant
observatlon and allowed me to observe and document the ex-
perlence as part»of that role. Data was collected subjectlve—'
' ly and "sequentlally" w1th as Becker states in "Problems of
' Inference and Proof of Partlcxpant Observatlon ‘e lmpor— o
tant parts of the anmalysis belng made while "the researcher 15‘l
.Stlll gatherrng the data" (Becker, 1970:205). -I noted my per- -
ceptlons<as they came to ‘me. I trled not to change the man-
ner lﬁ which I kept my notes but due to the longltudlnal '
\tlme span and the changing nature of the experlence, I found
that I came u;empha51ze certain factors a great deal more
than others In the process Jf data collectlon I attempted
A to scrutinize- my reportlng procedures and remaln aware of my .
underlying assumptlons in line with what Lazarfl ld states
ln The Language of Social Research, is approprrvﬁ
methodology (Lazarfleld 1955: :3) . .
Acceptlng that “1..methodolog1cap lmpllcatlons have not . -
yet been codified adequately" (Lazarfleld 5) for the part1~

[ { 7~
cipant- observer method to be regarded as scif

tifically o ¥
, 1964) , that

ostlintimaterhnoyf'
ing place in people,

sound I belreve, as Wllllam Whyte does : (W
) this method is.the best way of gaining t-‘m.
ledge. and understandlng of the changeshf"

S/

® ‘groups, and communities. = .
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' Poles for Field Work

'COMPARATIVE DETACHMENT:
Objectivity and Empathy

COMPARATIVE INVOLVE‘VXENT
&xb;ecuvxty and Sympathy
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OBSERVER' - @1 . Il PARTICIPANT
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- Observer o PO I “. . .  Participant

“Theoretical Roles for Field Work and for Y.Livi’ng' in Society

-

Reprlnted from Buford Junker s Field Work

The Unlver31ty of Chlcago Press, Chlcago,

1966 P46,
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The actual fogmulation of the"model hypothe51zed in
thlS the51s . took place durlng reflection on my year in -

'd'Canada World Youth. The hypothesized model was deéeveloped

through the method of generatlng theory called Grounded
Theory" by Glaser and Strauss in their book titled The Dis-
covery of Grounded Theory (1967). In explalnlng the use of

thls method they state: ~"In the beglnnlng, one's- hypotheses
may seem unrelated, but as categories and Properties emerge,
develop°in abstraction, and become related, their accumu-

: latlna 1nterrelatlons form an 1ntegrated central theoretl—
cal framework-—the core of the emerglng theory" (Glaser

and Strauss 40) . , ' ,

As this suggests, the hypotheses 1n thlS Ehe51s emer-
ged from: the data and led to the formulatlon of the model-
through a systematlzatlon of data after the - experience. In
'descrlblng this ‘method, based on 1n51ghts from experlence,

- followed . by systematlzatlon, Glaser and Strauss p01nt to a,
soc1ologlst who worked as a cabdrlver. They explalned that»
~_...Some insights that formed the ba51s of -

his later systematic theorlzlng undoubtedly

- Occurred while he was still a cabdriver,

and others--perhaps the major ones-~-occurred

later when he reviewed his earlier experiences.

The moral of the story is that one should de- -

liberately cultivate such reflectlons on per-

sonal experiences. Generally we suppress them,
or give them the status of mere opinions...:

rather than looking at them as sprlngboards to
systematic thedrizing (Glaser and . Strauss :252) .

} ',Durlng the t1me when I was systematlzlng my model I
was reading related material and organizing my unpatterned
'notes. Read1ng ‘Deborah Brandt's paper tltled "A Cross-— ,
Cultural Test.of the Paulo Frelre Model in the Evaluatlon
of an . Intercultural Educatlon Program., Canada World" Youth"-
led me to see the fit between Freire ‘and the Program and
1nf1uenced the formulatlon of my model The relatlonshlp
, between Frelre S problem—posrng educatlon and Canada World
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Youth goals is dlsoussed at length in Chapter V.

The major limitations of the methodology of thlS
thesis are: first, that 1t is dlfflcult to replicate par—'
, ticipant- observatlon data, secondly, that requlrements of

' confldentlallty do not allow all 1nformatlon to. be utlllzed-""

fully, tHirdly, that the method has the danger of belng too
subjectlve and fourthly that the hypothe51zed model has
not yet. been tested o S0 :



CHAPTER IV

. Sl o VALUES REP
In studylng predlsp051ng 1nfluences affectlng the'

1nd1v1dual it is necessary to understand the predomlnant
values of one's 5001ety, whlch in our case, is the domlnant
North Amerlcan culture. In Chapter IX I will discuss how,'
several aspects of the,medel hypothesized in this thesis
ceuld be adapted‘for the training and learning of people
~of various cultural backgrounds. But this particular mo-
del was developed for and ls‘dlrectly appllcable to, peo-.
" ple brought up as part of the dominant western North Ameri-
can sbcietf which Rollo May calls "Our Schizoid World".
May,eXplains- "My term 'schizoid'...means out of touch, N
av01d1ng close relatlonshlps, the 1nab111ty to feel, I do
not use the term as a reference to psycho—pathOIOgy, but
rather as ‘a general condltlon of our culture and the ten- '
"denc1es of people which make it up" (Mayﬂ 1973: 16) . vIn
- order to explain how resocialization canhtake place, one
must understand those forces which have shaped the indivi-
| dual in his partlcular soc1ety and environment. Therefore,
I began by trying to outline what the predomlnant values
and goals. of Amerlcans and Canadians were and how these
'values have been at least in some degree 1nculcated into
each one of us. ‘ '
v This- chapter will begin w1th a descrlptlon and
-,~dlscu5310n S¥ the several lnfluences which predlsposed 20th

'century North Amerlcans towards becomlng other~d1rected'»
~;status conscious, success-motlvated Job—orlented strivers
estranged from lelsure, ‘art and culture in the _sense of en—:»
grlchment,bf ‘the personality through learning and contempla~
tion. Then I shall explaln the - s1gn1f1cance of the way in
which the North American male's: (and increasingly the fe-
nale_s) séelngﬁ\nlmself in -the work or job situation has

2
=] o |
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led té this and eomment upon the growing revulsion for the

predomlnant vg}ue system as ‘we: move through "...the period

from industrial to post- 1ndustr1a1 society" (Bregha 1970).
-1 am speaking in this chapter about those values which I

think are 51gn1f1cant to the hypothe31zed model and which

are essentlally the same for Canadlans and merlcans. I

will dlscuss both general and spec1f1c i uences on poten-

tial communlty workers and relate them to the’ npdel hypo~

'theSlZed in this the51s.

Influences Affecting North Amaﬂf
Initially 1n dlscu551ng ‘the major 1nfluences in

. the lives of North Amerlcans, I would point ‘to DaV1d R1es—.;
man's study (Rlesman, 1950) of the substantial. change in-
‘the bssic Amerlcan social character type from what he term-

ed 'ir ler-directed" to what he called 'other-directed’.

This C1ange seems to me to have been equally true for Cana—
dlans o

By inner—direeted heimeant’the particularly self?

" directed, productlon—mlnded 1nd1v1dual found: eSpeC1ally in
- rapidly lndustrlallzlng cultures and best typ1f1ed by the

late nineteenth century American businessman. On the other
hand, he suggests that other-directed people, such as those
found-in the present dominant Amerrcan culture, adapt thelr
behav1our to suit the expectatlons of others. ThlS may be

',said to have grown out of the Amerlcan need of the ego-

boost of.'do;ng the rlghtuthlng , or at least of hav1ng '
others think they are doing it.- Rlesman suggests that |
they are not really the free, selfvdlrected autonomouS’
people they like to thlnk they are,

iny those few people who have gone beyond this
stage towards "Consciousness III" (Reich, 1970), or self-
actuallzatlon (Maslow, 1968) can emerge out of the "Anerl-:
can group identity" which, in Erikson's words, *...supports
an 1nd1v1dual 8 ego- ﬁdentlty as long &8s he can preserve a
certaln element of dellberate tentatlveness, as long as he

¥
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‘can convince himself that the next step is up‘to him and
that no matter where he is staylng or going he always has
the choice of leaving or turning in the opposite direction
- if he chooses to do so" (Erikson, 1959: 42-43) . In other'
words the American wants ‘to believe that he can.change hls_
life style if and when he so desires, but at the same time
he feels that he could not cope with a different or variant
life style and does not have the belief in himself to try to .
‘do what he really wants. 1In this regard Robert Nisbet states:
“It is lmp0531h1e to escape the melancholy conclu51on that
man's belief in hlnselc has become weakest in the very age
when hlS control of env1ronment is greatest - This is the™
irony of 1ron1es" (Nisbet, 1953: :22) , e
o . Once the individual reallzes that he has been so;"
cialized to believe that he is 1nd1v1dually free whereas 1n
fact he is not, he will have taken the flrst step towards
i'change.‘ Alan Watts explains that

.the very society from Whlch the\lndl—-
vidual is inseparable is using its Whoie
» irresistible force to pPersuade the indi-
: _ vidual that he is indeed separate.) So-~
ciety as we now know it is therefore
- playing a. game with self-contradlctory
rules. Just because we do not exist .
A apart from the community, the communlty
- is able to convince us that we do-~that
: each one of us is an 1ndependent source
of action with a mind of its own . (Watts,
1966:73) . . .

‘This type of sxtuatlon has been called the double,'
blnd (Watts '1966) and leads us to. develop a duallstlc way
of thlnklng in whlch there are ln—groups and out -groups,
w1nners and losers salnt and 51nners, those with the truth
1and those w1thout 1t etc. The s1gn1f1cance of thls for _the

'potentlal communlty worker is that if hefsaes himself as a- .

part from the community in Whlch he flndswhimself and as hav-~
lng 'the truth' he will tell ﬁ;..people what they ought to‘:

+ do...This 'telllng bu51ness is an enormous block. We all

- love to g1ve adv1ce, because the role of the adv1ce-g1ver

. makes us feel- superior. I would not give you advice if 1

: did not think I was smaftex than you" (Kelley, 1962: 50)
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This tendency is one that- communlty workers mnst
understaﬁa and learn to control in themselves if they/are
really to live up to thelr belief that people can solve- their
problems once they have acquired the tools and uhderstandlng.
The effects of thlS "telling' type of approach are clearly.
seen in our soc1ety and inhibit the development of both re-
spon51b11lty and emotlonal maturlty.

Reallzlng that the role of the adv1ce -giver does,‘
in fact, make most glvers feel Superior and most recelvers
feel inferior, we can See how bélnd subServ1ent in one s jOb
and doxng what one is told all day (just because one is told
by one's superlor) makes ohe less creatLVe and aware. ‘In'
"Toward a- Humanlzed Technology" Erich Fromm explains: | =

If man is passive in the procesa of produc-
tion and organization, he will also be pass-
*ive in his leisure time...he will acquire the
passive role in all other spheres of life and
be dependent on those who take care of him, .
We already see this happening today. Man: has
more leisure time than before, but most people
show this passiveness in the leisure which is
- forced upon them by the methoq of alienated
bureaucratism. Leisure time is mostly of the
spectator or consumption type; rarely is it an
‘ ,expre551on of activeness (Fromm, 1970:381) .

" The changlng status of work and leisure is now hav—’
lng a 31gnlf1cant effect on: the contlnulnq ego develop-
- ment of the majorlty of Amerlcan and Canadian adults who
have been 1ndoctr1nated to the work ethic, and also upon
our youth who are trylng to deal w;th confllctlng work and g
vlelsure orlentatlons in a society in whlch they cannot all
'l‘galn employment. ‘ '

“The work ethlc has been the corner- stone upon

o _whlch the structure of North American ClVlllzathn has

- built’ the affluent, materlallstlc soclety which has come

' to characterlze ‘the American way of life. Work has - been

held in high esteem, sirce it has bean as a result of long

and sustalned effort by succe551ve generations of work~
oriented people that the standard of living has been 'raised’

to its present level . The concept of work has been perhaps
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the‘single most important part of American and Canadian cul-
ture. Almost the first question we ask a new acquaintance
‘is "What.do you do?" or "What does your husband do?" or "Wha£
does your :father do?" or "Where do you work?" etc. This
situationfhas been best summarized by Richard Flacks in

Youth and Social Change where he conclh@es that: |

It is not too great an oversimplification to say
hat the central, unifying theme of American cul-~
ture has always been that cluster of values Max
Weber called the 'Protestant Ethic.' In particu~ .
lar, Americans agreed that the meaning of life was
ugé&én by one's work, that personal fulfillment and

'secial responsibility required that males be fully
-engaged in a vocation, and that virtue was mea-

- sured in terms of success .in'an occupation. The -

. most ya}ued work was entrepreneurial activity; the
mbst Valued model was thessgmtional, thrifty, hard-
working, self-denying, risk—taking"éntrepreneur;

‘Q Undoubtedly, the vitality of these:values was

- important in the phenomenal growth of -the Ameri-

~~can5§échnqlogiqal and economic ‘system in the nine-

. teenth century. 1In a period when accumulation
aﬁd production were society's central problems,
it was fortunate ‘that the average man was highly
motivated to produce, to work hard, and to .save--
in short, to resist temptations that might di-

- vert him from doing his part in building the
country. It was also forturate that' aspirations.

o for/monetary success could Lbe fulfilled by many,

" - whjle many others could believe that their fail-
uyes lay in themselves--in their own inability to
a hieve’the'cultural-ideal-—rather than in the

- ideal itself (Flacks, 1971:20) . .

ﬁet us turn and look at the effects of this"cul?
tural ideal". Most.Américans ;ha Canadians‘ane engaged'in
‘what they féel are meaningless, ego—demean;ng work activi-
ﬁies. Charleélhe;ch~states: ﬁThé,manrity of adults iH this’
éodntiy hate their work. . .for most Americans, work'is mindj |
lessc_éxhéyéping, bdring, séf?ilé,3agdihatefui)'something'to
" be enaured'ﬁhilé '1ife' isxcbnfined to 'time off'“j(Reiéh,‘
- 1970:7) . o S | | o

»In,an;érticle_entitled "The Conditions of"Modern

’

R : . g . C 4 L .-
Work", C. Wright:Mills supports this view and states: "Aliena-

EN
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tion in work means that the most alert hours of one's life
are sacrificed to the maklng of money with which to 'live’
Allenatlon means boredom and the frustration of potentlally
creatlve effort, of the productive sides of personality"
(MlllS, 1961:304). This condition has been hlghly prevalent
;lnﬂour soc1ety for fifteen years as is borne out in the con-~
clusion drawn by soc1ologlst Fred Herzberg (after noting and
analyzing the result of 'fifty' studies .on job satisfaction)
that "" .. work, for many, is no partlcular fun at all, so they -
try to rélieve the boredom by outwitting the boss, idling,
JOklng or devoting mostapf their energy and creat1v1ty to
-extraneous activities. Most managers and union leaders
assume that this is the way work must be in an automated ‘
technologicall world (Herzberg, 1962:196) . Workers even’
1nvent "all kinds of factory games and status play" (Berger,
1962). _ .
' One would ask then, how do wouke;s look at them-
selves on the %ob and at "home' or away from their wo k activi-
‘ty. The fact that worklng people often look down on their
jobs and 1n turn on themselves is clearly demonstrated in
.thelr asplratlons for their chlldren A research study of
packlnghouse workers flnds these workers moderately satls~ ~
fied w1th their working conditions and economic benefits but -
unfulfilled and. uncommltted to thEII jobs. Nlnety percent
do not want thelr chlldren to follow them in factory jobs.
The S€idman group study of 51x local UDIODS found that most
(over seventy- flve per cent) of miners, steel workers, metal
‘workers- anq\textlle workers im the midwestern plants studies
wanted theif. chlldren to do other. kinds of ‘work whlch would
be more ‘rewarding’ (Herzber .288). - ) )
This is all part of he Amerlcan Dream' ~which
.suggests that the chlldren of the .average worker are able -
“*do better' in status, educatlo\, and socraL/class than

his parents have done before him. "1nce Americans are incul-

'cated w1th the necessxty of 'rising® 1n this yay, people 1n:
the labour posxtlons feel ego inferio ity when ~they fail to

o ’ \\ -
o i Voo
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achieve their goal of rapid up ard mdbility. Contrary to
the éommon belief, th&s rapid upwa;d moéement seldom happehs.
It is ihteresting to note_thatgHefzberg points;out that an

| increasing number of the professional, office ‘and exetutive
~-personnel who havev'madglit' are now feeling ”génerally in-
fdifferént to their work" (Herzberg:146). This indifference
'is,part,of the breakdown of the feeling of pride in one;s
~work which has led psychologists Thorpé,_Katz'and.Lewis to -
‘say that .the man who. is unhappy in his working role is likely
to deﬁelop N ‘ . ©T e ' . -

, Inadequate feelings of personal worth -

d The individual feels that he is considered
relatively worthless and unimportant; he feels
helpless and dissatisfied with his abilities
. .-.Inadequate feelings of self-confidence - :
The individual feels inferior and incompetent. .

' This feeling.is not only related-to particular
- skills or fields but may be general in nature
++- and Inadequate self-understanding - The .
individual usually lacks knowledge and undd- -
standing of his own motives and desires... He .
is not sufe of his capabilities, potentiali--
ties or interest... (Thorpe, Katz and Lewis,
1948:24) . - .. o0

Although many Americans and Canadians feel inade-
guate in the above and otherx ways they also feel that they-
" must continue to work and strive for the ends which they
 have been taught are acceptable and desirable and which, .
when attained, -they ‘think will solve most of -their problens.
In speaking about'the,American's feelihg,of necessity in
achieving these materialistic ends, David Riesman, in an
artiéle entitled "Leisure and Work in Post-Industrial So-
ciety", statés:-f  '. ' e  , T
v . It is ‘among the'less’privileged groupsfreiae
- tively new' to leisure and consumption that. the
"zest-forvpossessions-retainsfsomething of its |
pristine energy...With very little hope of S
making work more meaningful, these people look-
- to their leisure time and consumership for the
'satisfactions and pride previously denied by
the societal order...In the better educated
"strata the absence of goals for leisure and

- consumption is beginning, or so I would contend,
~to make itself felt. In these groups it

»
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‘ makes:tself felt In thése groups' it
~ is no longer so easy to regard progress
simply in terms of 'more': more. money,
more free time, more things. There is ‘ : .
a 'search for something more real as a - /
basis for life... Such Americans are ° :
not satisfied simply to attain material
comfort far beyond what. their parents o
possessed...In fact, the. younger genera- : 4
"tion of reasodgbly well-off and well-
educated Americans.do not seem to.me
drivingly or basically materialistic;
they have little ferocious desire for . _ :
things for- their own sake, let alone L o
money or land for its own sake (Riesman, ‘
- 1960:378) . o : oo

I would contend that the major reason why the valuesz'
o‘ consumershlp and consumptlon Stlll per51st for the najorlty-
of Anerlcans and Canadlans is because it is to the advantage ’

oN

of the people in. deer or authorlty positions that thls remaln.‘
‘the case. Let e explaln I would suggest that the bu51ness
'-personnel controllrng the mass media (perhaps the most 1mpor—'
tant. soclallzatlon agent 1n.the western world- today) try to
keep the level of popular taste 'low” whlle at the same time
ﬁseeklng to amass the greatest amount of . proflt gor themselves .
Thelr advert151ng bombardment of our llves has led to tac1t <'-/<
acceptance and w1despread apathy as. peOple gradually learn to
iconcelve of no:other way of approachlng llfe. We do not re- |
iact but'- only becone desen51tlzed by the myrlad of unwanted
'-1nformat10n " 'In an artlcle in The Futurlst Ben Bagdlklan ' ﬁ,u
‘ .notes that “...Advertlslng Agenc1es tell us that, there are '_.‘;li

f1600 commerc1a1 messages ‘a’ day dlrected at the average in-
.dlv;dual ‘and 12 provoke some reactlon (Bagdlklan, 1971 181).

4 ;He goes -on to say that thelr most. effect1Ve weapons in pene- L ~a'
; .;'~1;trat1ng our defenses are. noveltles and decelt " But we do not @
i.‘-fbecone antagonlstlc to thlS propaganda. C. erght MlllS has
L

-sald “Nelther 1elsure nor its debllltat1n§ uses can be under—.

_stood as problems w1thout recognltlon of the extent to Whlch

: f’”, t«nalalse and 1nd1fference . now’ form the soc1a1 and personal ‘

-'climate of. contemporary American soc1ety (Mllls, l961 19)., "fﬂ
Indlfference has 1ndeed permeated our consc1ousness .
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But how is it that both the lower and middle classes

in the United States and Canada. have allowed themselves to
"be so 'taken—in"by'the bﬁsineés controllers of our society?
In an excellent analysis of what has been and continues to
ﬁépggn};P&ul Goodman statés: | ' ‘

o} ’

- --.people are so bemused by the way busi-
ness and politics are carried on at pre-
sent, with all their intricate relation-
ships, that they have ceased to imagine:
alternatives. ‘We seem €0 Rave lost our
genius for inventing changes to satisfy
crying needs. But this .stupor is inevi-
tably the baleful influence oF the very
kind of organizational network that we
have: the system pre-empts the availa-
"ble means and capital; it buys up .as much
of the intelligence as it can and muffles
:the voices of dissent; and then it ir-=

‘refutably proclaims that itself is the

o only possibility of society, for nothing

-3 else is thinkable (Goodman, 1960:X).

£

Influences Affecting the Potential Community Worker

‘ . Let me now turn to the influences which have speci-
fic relevance for the training or resocializatibn of poten-
‘tial_cdmmunitflwbrkers. In attempting this resocialization
we must Be aware that - ‘ | o ‘

...it is one thing to discover the pre-
suppositions underlying a historic tra-
dition, 'and to recognize that they are
no longer tenable. It is quite another,
if that tradition is one's own, to track
. down all the effects of those presuppo-
sitionsupon the body of belief and opi-
nion which one has inherited. The in-.
fluence of the old assumptions is per- . .
- Vasive and unformilated. It is not ’ -
possible, even if it were desirable,
to empty one's mind completely and start
afresh in a condition of intellectual
innocence (Maqggyray, 1957:15).

o, with this in mind, I shall discuss these influ-

g

énces-by‘explaining‘the tendencies which the North American
commnity worker is likely to exhibit in approaching the conmu-
‘nity and how these;tendéncies’can be adapted. ' ' '

~.

Q
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It ‘seems. to me that workers in the helping pro-
fessions have tradltlonally dealt with people's problems by
helplng them to cope w1th and adjust to the predomlnant va-~
lues of thelr soc1ety and thelr partlcular reality. This
implies that the reason people have dlfflculty is thelr own
fault. I -think rather, that future communlty workers should
vkeep 1n mind R.D. .Laing' s stans that 1nsan1ty can be a per-
fectly ratlonal adjustment to an insane world" (Malamud 19?2
.181), and rather than helpingi people to adjust to an ‘'insane
world' they should be helping people to part1c1pate in shang-
1ng that world. _ :

: - This process beglns w1th value change ‘whiech "...
occurs when a spec1f1c value is redistributed through society
(when, in other words,ilt galns or loses adherents)..."

(Toffler, 1969:6). In dlscu551ng "Value Change and Ideology
k in Socijal Futures Alberta 1970~ 2005 it is concluded that we
. are nearlng "a complete shlft 1n our value system and 1deolo—
gical orlentatlon...l'(Dyck,ggg70 :31). With this 1n mlnd po-
tentlal commnity- workgi lff itto become what Alv1n Toffler, o
~'in Values and the Futu;e,ﬁ*@yﬁs "Value Impact Forecasteri In
this role "...they w1ll...quﬁ@ ly learn that they are not mere- -
ly descrlblng present and future states of“the value system, .
but are actlvely 1nterven1ng ln the process of. value change.
Their work will 1nev1tably help raise the level of man's self-
consc1ousness And thls change may prove to. be of a fundamen— :
tal nature (Toff&er, 1969 :7). Value che . then,tls the basis fi
of socijal change, not structurally 1nducet lange ‘as 1is often
f supposed As Robert lebet explalns- ‘ - »

Change cannot be deduced or emplrlcally
- derived from the elements of social struc- .
.. _ture. The belief that change can be so

derived or deduced is one of the oldest.

in Western thought. We find the belief

in exlstence as far back as Aristotle's

- politics. - And éVen today- the same belief
‘1ies at the heart of much soc1olog1cal ,

. theory, particularly that to be found in -
structural functionalism and systems theo-
ry...we are obliged to refer to bellef in
strucfurally 1nduced change as a major
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sociological fallacy (Nisbet, 1970: 303) :
This common Western fallacy seems to come .from our belief that
we can apd should control our world N egele explains:

Societies lnvolve a consensus. Sometimes this is
icalled a dominant system of values. In contrast: to
*. the classical East--and overlooking national dif-
ferences for the moment—-one of the main character-
istics of the consensus of modern Western nations
seems to be their general commitment to- an active
mastery of the world (Naegele, 1968:4-5) .

ThlS has' led us to try to act on. each problem we face in -
a loglcal manner 1n order to reach a solutlon by the shortest
and simplest p0551ble means. We do not tend to study elther the
fundamental questlon which led to the problem or to look at the
‘terms of the problem in other:- than loglcal ways. Thls logical
étep by step ‘procedure has been called "vertical thlnklng" by
Edward de Bono who explalns that it is best exempllfled by the
:computer Wthh loglcally and efficiently formulates a 'solution
'after the" programmer defines the problem and ",..lndlcates the
path along which the problem is. to be explored" (de Bono, 1967:
13)' ’te @dpo explalns that "lateral thlnklng", on the other
hand, means . that 1nformatloa 1s left scattered about in an’ un-
connected or loosely connected manner and is neither ordered nor
,_systematlzed ‘Erom this confusron a pattern eventually evolveS’
,prhlch ls "...not only concerned with problem solv1ng..." but

alsoi :..has to do with new ways of looklng at things. ;(de }
- Bono: l4), and- the generation of new ideas which would ‘have log-

lcally seemed to have llttle or no rel

1on to the problem at
‘hand. A descrlptlon and ex thlS t 'pe of thir ing is =
‘ifound in- Appendix I. | v ' . .
The 1mpllcatlcn here for . the potentla ommunity worker
" is that he will try to solve or help solre ich’ community ‘
. Problem as it appears and not be primarily concerned with the
development of a lorg- term process through ‘which problems can
" 'be avoided and/or dealt with by the people. He w1ll actlvely
, order and systematize confu51ng ﬂE?ormatlon in hlS own terms

frather than- pa551Vely waltlng'&or it to take shape for hlm.;

He will tend to narrow his perceptlon by focusxng hls-mlnd on

a spec1f1c problem Wthh he éees in terms with whlch ‘he is fa~

o
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miliar Keith Miller explalns what we do when we are ex~
perlenc1ng more 1nformatlon than we can handle

Ev1dently in order to avoid the barrage
of noises aimed at us, we have developed
a protective psychig screening device,
-a sort of-grid or filter. This filter
only lets verbal communication through
which sounds as if it will help us in
our efforts to meet our own most press-
ing needs and accomplish our own goals
(Mlller,v1973 25). . . '

In order to dlscuss how the potentlal communlty worker can
‘break down this screenlng device' -and gain access to -all the
1nformat10n, let me discuss the concept of ‘entropy
] As was explalned in the flrst ‘part-of this chapter
'today s Western man is alienated from hlsiWOrk and has-lost A
:hlS feellng of securlty and sense .of- communlty. Many in this’
‘number are in fact sufferlng fromla high degree of a11enatlon,
anomle, or dev1ance which are, what Robert Nisbet terms, the '
. major types of "social entropy" Nisbet explalnS' "By social
'entropy I reFer to processes of behavlour which are endemlc '
‘1n all forms. of human assoc1atlon in at least Sllght degree
and. whrch have a negatlve quallty that arises from their ‘
belng in opp051t10n to the norms; roles, ‘and authorities | B
maklng up the social order (Nisbet, 1970~55) -~ Through use of
 the term ‘entropy' in this way, lebet has expla;ned what hap-..
pens when man cannot cope with the expectatlons, norms .and
- roles of the soc1al order in which he flnds hlmself
I would submlt that it is p0551ble to understand
entropy and 1ts effect not only on- man in general, but also?f
on oneself in partlcular . - ' . o @ '

‘ In order to explain the .suggested usefulness of 'en-
tropy', the derlvatlon of the conCept must be understood. -The
‘term originated in mathematlcal phy51cs in the form of Newton s
second 1aw of thernodynamlcs which stated that, barrlng out—d
.51de 1nterference with the system, entropy always 1ncreases
"The term entropy .mply deflned 1s a measure of the disor-
+der in a system.i 3 -
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5 fWhenjthe term ‘entropy' is adapted to information

theory, lt “...1s equated with n01se which causes a waste

of information” (Koestler, 1967: 199) . Its reverse'is termedc
f'redundancy' which is "...a measure of certalnty or predlct-

'ability. In 1nformat10n theory, as in social communlcatlon,

' the more redundant a system is, . the less 1nformat10n it is
carrylng in a glven t1me (Schramm, 1966:717) . Therefore the
less redundant a. system 1s, the hlgher the p0551b111ty that ’
more 1nfornat10n may be carrled In using this knowledge

Wllbur .Schramm demonstrates statlstlcally that editors of

large metropolltan daily newspapers inform their ¢lientele

using a high degree of redundancy on the belief that this is

"...what thelr ‘clientele want, and can absorb..." (Schramm,

1966:720) . o ‘ : .

) The adaptablllty of the concept of - ‘entropy' to the

communlty worker is, I think, clear. The potential community

: worker must be able to w1thstand a large amount of Yentropy'

”h in-order to gain access to as much 1nformat10n as” p0551b1e._

The hypothesized model empha51zes this exposure to entroplc_

' SLtuatlons 1n its second stage during whlcﬁ'the tralnee ex-—.
periences a barrage of 1nformat10n with whlch he must 1earn
to contend It must be reallzed that human beings have a

, strong tendendy to order and categor;ze thlngs when they are
experlen01ng a great deal of confu31ng, dlsordered and un-
1ntelllglb1e stimuli.. ”Therefore the community’ worker must
learn to use his experlence of these confu51ng stimali posi-
tlvely, both for his growth . ahd@for the benefit of those
persons Wlth whom he is working in the. communlty. By learning

,atQ w1thstand the pressurgwto prematurely put order into con--

fu51on the communlty worker w1ll ‘be better able to.see the’ ,
various forces at work .in the partlcular 51tuat10n. Thereforei
when he enters a new cowmunlty or situation he w1ll be open and
receptlve to each aspect of that reallty and thus gain ‘more
long—term understandlng and deep feellng for that reality.

' He w111 ‘allow hlmself to be part. of a confu31ng scene without
trylng to formnlate Judgements about that scene. . He will have

. "/"a. /V;f;»‘ S .
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acqulred what was earlier descrlbed as the “Negatlve Capabl—“
11ty -which arloﬁs him to be 1n a state of uncertalntles w1th—
out reaching afver answers. -« i, . '
When a commﬂnlty ‘worker flrst enters a communlty he
is well adv1sed to understand ‘these concepts and to apply them,
for by being 1n1t1ally receptlve to the 51ghts and sounds of
‘life in the commnity he will 1ater be better able to respond
to the particular psychologlcal and soc1o—econom1c 1nf1uences
on the people. ) _ o
As he beglns to 1nteract w1th varlous 1nd1v1dua1 groups
within the communlty,,he must w1thstand the internal and extern—
al pressure on him to make Judgements and express his 0p1nlon.
He needs to lie back and. wait until the forces in the communlty
take shape for him before he beglns to draw lnferences, channel
hls,perceptlons and take -action. ThlS does not mean’ that he
"should-be‘eithervneutrallor paSSive. By belng open ‘and commu- |
nicative hevWili be a positive force in his way of relating to
others, 5 R o
. ' The communlty worker needs to be careful npt to throw
out half- formed perceptions or phrase questlons in such a way
;as to predetermine the type of answers he will recelve. Such
slanting, of questlons is often not by de51gn but Stlll leads
the person to the concluSLOn he ant1c1pates and rules out ,
many responses by the very nature. of the questlon.' This seems
to be a° notable tendency among social scientists and’community
_workers of various types who enter a communlty with preconce
ved ideas of what they are 901ng to flnd in that. communlty.
This and the tendency to define each new 51tuatlon in terms
of a certain’ 1deology or hypothes1s prevents many communlty
workers from being open and receptlve to the unlque set of
.1nd1v1duals in the unlque communlty 1n which they are work—
. ing.- Questlons whlch are framed elther consciously or un—
‘consclously in thls way tend to 1nduce certaln replles or
be 'self- fulfllllng prophe51es' Hayakawa statesrthat ”,..‘
ybur own beliefs about the outcome of any soc1a& 51tuat10n
of which you‘are a paft~are_a factorpln the outcome (Hayakawa,-

-
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1953 72) The potential commun1t§ worker needs to be acutely

o aware of thls fact.

"’#- In summary the potential community workerAneeds to

. understand 'entropy"and‘its effects and be Sufficiently secure
to withstand its pressure. He can learn to use 'entropy' po-
s1t1vely to hig advantage by going with .disorder and confusion -
aﬁd becomlng part of it much as one must immerse oneself in
another culture before Oone can ever hope to understand that
-«culture. But this does ‘not mean that the community worker

seeks situations in which there 1s hlgh entropy. On the other:

N\

hand because of his open trustdng non-defensive. orientation

LN

towards life he is much more at home with the reverse in groups ﬂ
o andlwith individuals wherever it is possible. As Jack Gibb ex-
fpla1n5~ "Groups tend towards entropy when group styles are
' predominantly 1mpersona1 and in role, strateglc and closed
..persua51ve and. coErc1ve, and dependent-controlllng. Groups
utend towards self ~sustaining growth when styles arevpredomlv
;nantly personal open, allow1ng and 1nterdependent" (Gibb,
.1972:158). In other words, the communlty worker will be abie
to’ use both hlgh and low entropy 51tuat10ns for personal
group, and/or communlty deveropment C .

_Relationship to the Model

In order to summarize this chapter let me di5cuss
each of these influentes in relation to the hypothesized mo-
del. . | | o |
o . In the first part of this chapter we initially dis-
'vcussed the fallacy of North Americans thlnklng they are free,
, whereas in fact, they are not. It is essential that the po~
tentlal communlty worker realize. the implications of his cul-
tural condltlonlng, which has led him to think and act in
certaln@ways in keep1ng with role expectations and soc1a1 e
conventions - The hypothésized model emph351zes a close ap-
pralsal of the individual's behaV1our, assumptlons, and atti-
tudes during the first stage which encourages the supportlve »
atmosphere of a mllleu of openness and trust
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_ of North Amerlcans to glve ad—
‘ vice and aid and then feel superlor to their ipients, ‘it was explain-
ed that thlS usually relnforoes the poor self—unage of the recipient of

In next discussing the

“the assistance Since it mlplies, either exp11c1tly or Jmpllc1tly, that
~ the a@?;lce—glver is superlor - To avoid potent.lal carmunlty workers be-
caning adv10e—glvqrs, the model emphas1zes the mterrelatlonsh_lp bet-
- ween the worker and the oommmty in its seoond stage durlng Wthh the
,potentlal oomnumty worker experiences, what is for him, a new and a-
) llen ccxrmunlty context. Open experiencing of that situation followed .
' by reflectlve discussion with other potent1a1 ocmnuruty workers, and an |
anunateur + lead each tralpee to better understand his culturally con- -
ditioned. tendency towards a@ylce—glvuxg. ThlS tendency becames par-
-ticularly clear when the field reality he has expe.rlenced lncluded cross—-'
cultural oontexts in which one group has gamed dom.matlon over another
and dependency relatlonshlps have: resulted. Ebcanple situations are found
in both: the Third World and in Canada partlcularly m,work Wlth mdl- '
genous peoples and mmorlty groups.
The ‘next sectlon of the chaptér 1llustrated the central signi-
. ficance of work and jObS in North Amerlcari Soc1ety and discussed the
pervasive effect this has had upon both t}&e potential ccnmmlty worker
‘and the. people wit wham he works. He must understand the dulling effect
which most work (lackmg personal lnvolvement, mltlat_lve and c:reatlvrty) '
has on people. ‘Ihe model developed in this thesis mltaally attempts to
develop -a milieu in wh.lch personal involvement and poSitive attltud&s :
are encouraged. Once thls feeling is engendered within a person, he can ‘
p051t1vely and creatlyely engage in hlS job, changlng those aspects of
_ his work and life style, which he flnds untenable. This positive attltu—
: de is dlfflcult to realize in’ a society Wthh leads most people to de-
. velop negatlve self—nmages because they are unable to 11ve up to the un-
' achlevable North American 1deal fabricated by the power elite'. The
'model fornulated in thlS thesis enoourages people to set a climate in-
wh1ch they caﬁ resoc1allze themselves  towards oooperateness and sen51—
t1v1ty, and away from oarpetltlveness ard desen51t1v1ty , ,
" The second part of this chapter discusses several mfluences o
W:Lth whlch the potentlal community worker must learn to oontend and
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‘suggests some ways in which these can be vercome..
~ Noted and explained first was the prevalent belief that people
must be taught to cope. w1th the system. The model attempts to provide
'people with the opportunity to learn about the- interrelationship bet-
ween ‘themselves and their s001etal system so that their subjective ex— -
periencing w111 form-a' basis for their objectlve decisions about where-
_ problems are and what facets of their reality they need to transform.
'For problems to be satisfactorally resolved in a long term sense they \
mist be studled at many levels fran many v1ews The chapter explains that
the tendency to prematurely close out J.nformatlon and qulckly cate—-
| gorize oonfus1ng data must be av01ded and p051t1ve opennejs’to entropy
developed This approach allows the ccmrumty worker tor’ gain access |, 3
to all available mformatlon before maklng judgements about tjue forces ’
at work 1n the community. . : :
Also empha512ed in the model lS the developnent ‘of a tolerance
for amblgulty and the 'Negatlve Capablllty' of “‘living with unoertalntles
. ‘without searchJ_ng for answers. Enoouraged J_n the second stage of the - }
| model is a'pp51t1ve approach to dlfflculty By allow:Lng hJ.mself to dis-
mtegrate positively and by not becam.ng defensive when his usual way
. of relatlng to people becarnes untenable, the model suggests that the com- _
munity worker will be able to relntegrate his psyche in "...a new structur
al form which represents a developne.nt of the personallty" (Dabrowski,
1964:21). During this process the model suggésts he will be able to con-
' trlbute to the personal, group and/or oarmumty developnent of those with
wham he significantly interrelates. Growth occurs through what was. ex—
plained as a- creatlve, 'lateral' approach to thinking fram which new
understandn_ng and learm_ng evolves. Unlike ve.rtlcal' ’ loglcal, step by
"_step thinking, Wthh nnplles that most. 1nformatlon is selected out so
that only the spe01f1c problem is studled, 'lateral' thinklng utlllzes ‘
all possible 1nformat10n and dena.nds recept.1v1ty to expanded parameters
of thought.'
" The chapte.r also suggests that the oamumty worker should :
"'not carry an 1deology and fit it into each new situation. Instead he
needs to have a positive orientation’ towards change which allows each :
oommm\ty, group, and/or individual to be viewed as unique. As he gradu-
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ally ccmeé ‘to understand each new situation and beoomes a part of it, the

insights he has developed fram personal experiencing of similar realities.
assist him to make his interventions. . _

/’. N R o ‘
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- Inthis chapter w1]_l outline why my hypothesued model em-
phasazas animating people through education as the baSJS of develop-

. ment,” and how" Paulo Freire's 'problem-posing ooncepibdéf education' ard:
‘the Canada Wor]d Youth 'participant~centered concept of learning' are

consistent ‘'with and lead to the formulation of the hypothesazed model.

“ | ‘Animating and Participating in Change,
| An explanatlon of how the camuruty worker animates and par-
ticipates W1th people in the process of social change requlres an un-
derstandmg of the: ccmrumty worker as “ammateur" (Blondm, 1971) and
parhapant change agent" (Saram, 1970).

First we must ‘lock at the term aru.mateur B | would agree
with J. Ibby Kidd who, in discussing the agent in the camuruty deve-
lopment strategy, states "A nuch more approprlate term has came fran '
the Fnench-—-—annnateur, or animateur-sociale, or if you must, soc1al

am.rfator“ (¥Xidd, 1971:148). This temm unph.es that the aru_matmg it-

T

: self is the key to social change. As Michel Blondin, who was}th/e flrst :

social animator to work in an urban setting in Canada...m 1963" (Kidd,’
1971 170) explained, the end result of ‘this process will be a re~exanuna-.
tion of the social, polltlcal and econamic institutions of our society. '

- This can only happen when "...the 'little people' of our soc1ety become
- participants..." \.londln, 1971:166) who have control .over their own

neal]_ty To achieve this goal the ‘animateur', who "is the instrument

2
el

by which animation is carried out...” (Blondin:160), must stimlate peo- ¢ -

ple to part1 tion and action in brlngln" about: ,changes m their en~

viromment. The ammateur pramwtes formatlon of a representative group .

~ who mirror that camunlty and whose ' ...essentlal task is to initiate

the majonty of the people o? the dlStrlCt 1n participation” "(Blond:m 159)

Arumatlon sociale is, therefore, a techmque of so~
cial intervention in a given society by a group’
: - ‘that urdertakes this task. Gbviously, the pro-
“.cess of animation gives rise to a process of self-
educatmn, the essence of which is a helghtemng

N
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. of the capacity of self-determination (Blondin:160).

- Although, as Kidd notes, "there is no fmalpr precise agree~
fent abolt the role of the. animateur” (Kidd:148), Michel Blondin has
written a sultable outline of ‘“the various roles of the ammateur (Blon~
din, 1968) of which I shall give a precis here ,

-~ He suggests four roles, the fJ_rst of which he calls, "the ani~
mateur as an agent of ratmnallzatlon"; This role includes his assist-
- ing the group to,xreach coherent and autonamous decisions through disci-
' pllr@d thought -and action in as lndependent a manner as possible. As
an "agent of socialization" the animateur must seek to build. emotl've
oohﬁlon and develop a strong group feeling in whlcl@ understanding and -
conmuni cation bebv'een the members leads to forrmulati®n of a carmon ap—
proach among the members and others interested in the same task. In his
third role as "a channel of m.formatwn" he assists ‘them in 1dent.1fymg
thelr lnformatmn needs, guides them to sources .and tries to ensure that
they benefit . fram the information. Finally, as "an Lnstlgator of partl— -
c1patlon" the animateur stimilates others to participate éndf does not-
beomve J_mpatlent and canplete the tasks at hand by himself. H.lS beha-—
viour is oonSLStent with his belief J.n participation. ,

As I see it, this role as "mst_xgator of part1c1pat10n" lS the
key to camunity work of any type and is also the most difficult to make
part of oneself. With this approach the cammunity worker participates
with the people rather than for, or on behalf of, the pedple. This role
has ‘baen ‘tevmed “guide (Ross,»1955), or "stlnulator" (Conner, 1967).

S It nnplles that the community worker who can functmn in this way has an
orlentatlon towards knowmg and towards change whlch talls on what Roland
Warren calls "'I'he Love Line" (Warren, 1971:281). Reproduced in F;Lgure VI |,
- .on page S§ is Warren's love Line-Truth Line model.

- ‘tlSOﬂﬂEIDVELU’BthatlntulthI‘I, asdlscussedonpages 25

how to understand problems so that they will be able to solve them by
themselves in the future. ' ’
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FIGURE VI

Love Line - Truth Line ° S . 7

Knowledge

by .
/l acquaintance

Knowledge
about ]

Reprlnted frcm Roland Warren's Truth Love

and Soc1al Change Rand McNally & Co. ' Chlcago, .

1971, p. 28l.




i B . . v . ’ B N B 57
« - ' ‘ (‘f“! ;
ThJ.S approach can be contrasted w:.th the Truth Line approach

which enphaslzes reason and structural change as the basis of social

change. Th '1tat.1.an there is tcwards solv1ng problems more qu.ldcly
~and logical. . ‘
’v&’ .While I am arguing that the cammunity worker should be func-

tlorung primarily with the Iove Line arientation, I am not suégest,mg
that he should never behave in ways consistent with the Truth Line’ orl-
entation (Warren: 28l1), or in the capacities of "expert (Ross, 1955),
"therapist" (Ross, 1955), "dlagnostlman" (Conner, 1967), "strateglst"
v(Conner, 1967), "agent of rationalization" (Blondin, 1971), or "c:hannel
of lnformat.lon" (Blondin, 1971). 1 simply mean that the cormunity work—
er should be able to blend all these. functions into his role as a part:l
cipant actlng w1th the people. _ .
. I thmk that the best descrlptlon of this blend was outll_ned by
P.A.S. Saram when heexpla.med that for - the Change Agent to be effective
he needed to beccme what Saram termed a- "Part101pant Change Agent" (Saram
'1970) He explained: - .. "
B Fram the point pf view' of the “c]_ient system the

Participant Chige Agent is .a blend., of three role

campositions. First, he is an"‘gL :
because he is presumed to havesam

- in their eyes .
spe<31al educa-
tion, training or at least amn aptitude in his- major,‘,’_', : .

- performance area for: \sguch he has been appointeds? S
i : Second, he is a‘member in terms of group 1dent1tv '
Y because he participates in change. The gm@ has -

trust in the’ knoylédge he is prepared tdl share with
themn, . because hé” too has stakes in an.innovation as
much’ as they¥. .Third, the Part1q1pant Change Agent .
also resembibes a leader because’he exemplifies what .
he is attenptlcmg to induce in others (Saram, 1970:61).

" The blend of these Toles then 1mplles that he will have same techmcal ex-'
pextise, a suxchg feehng for his cllent s problems as his own, and will

lJ.ve in a T con51stent with both his-role as a part1c1pant change a-
gth and hlSu,» of the process of developnent. '

‘ Educatmg and Developmg
- ‘Letuslod<athcmthecammmtyworkeraboutwhcmweare5peak~
" ing would see the goals of develo[:ment and education. '
| In. flrst look1  at development, he would understand that “ove
although developrent can bé studied ‘as an econamic, political, educatlonal
v : : _ : K

o
P

-



58

or social phenomenon, its ultlmate goals those of ex15tence 1tself:
" to prov1de all men with the opport:um_ty to live full human llves.. Thus
understood, development is the ascent of all men and societies in their
total humanity (Goulet, 1971:x). For men' to "live full human lives”,
they need to be able to express thezrselves and grow in t-he knowledge that
others recognlze their Jnd_WJ.dual:Lty and respect it. The goal of develop-
" ment then, is to create an atmosphere in which evéxry person can express — ®
" his own 1nuv1dual:.ty and enijoy' those things which society can provide
unfettered by hunger, poverty and ignorance. It is evident that the ma—~
: jor fallure in ourtyorld is - that the majority of people do not have this
opport:unity to de\)elop. Most people do not part.1c1pate in the dec1510ns
which affect them and are unable to’ pramte. social change for them: bene-
fit. It is the job of the oarmumty warker to stmmlate people to gain
" ‘control over the dec15uans; affectmg their” lJ.ves. The carmumty worker
can help people to part1c1pate in fthe solution of ‘their problems but he
must realize that in. terns of the whole fleld of developnent there really
-are no 'answers'. Ina recent book about developnent aptly titled We Dan't Don't
Know How the authors conclude that, as development workers, "We do not know.
that we do not know&ho&%%We have no knowledge of our own 1gnoranoe (Pad-
dock and Paddock, 1@@3 Q%O) 50 d,evelopnent warkers must not be pretentlous
, enough to- suggest athat they do Have smple answers. Rather they should as-
h v SJ.st people to eduoatefthemselves in & Jway whlch is oon51stent with the goal
of people part1c1patm1g in the solution of ‘dnelr problems and @mng con-
ntrol over the deClglOIIS affecting their llves and reahty._
Sincé much education has the effect of naklng people pa531ve and :

mlllng to accept control by others they tend’ to fall prey to the vicious
..‘ercle of’ consumlng, not only things fram out31de thenselves but also ideas

" and values (see Chapter IV). This wholesale aooepta;rnce of values orlglnat—’
| ‘1ng beyond oneself leads people to a dull, uncrltiéal acoeptance of the

. world. As Frelre says: "The more oanpletely they acoeptfvthe pass1ve role" -
J_mposed on them, the more they tend SJ_mply to adapt to the world as it is

~ o and to the fragmented view of reallty deposlted in them" (Fi‘elre, 1972: 60). h

. ‘He e>q>la.1ns that th;,s results fncm what he terms the . banklng conoept of
educatlon" (Frelre 58). e : : L

Implicit in the banking .concept is the assuxrptlon of T
a dlchotany between man and the world:"man is merely

in the world, not with the world or with others; man = - .

-3

ud
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is spectator, not re-creataor. In this view,pman is
not a conscious being (corpo consciente); he 1s ra- '
ther the possessor of a consciousness: an ampty mind =00«
~ Passively open to the reception of dep051ts of real~

- 1ty fram tﬁ world cutside (Freire: 62).

’Ontheot}erhandf‘reweexplamsthattherelsamthertypeof

leducatmn which occurs through dialogue between men "as beings in the .pro-
. cess of becanmg“ (Freire:72): Thig he terms "problem—pos:.ng eduoetwn"

through which "...men develop their powar to perceive c:r1t1cally the wax
they exist in the world with which ard in in which. they find themselves;
they came to see the world not as a static reallty, but as a reallty in
process, in transfozmatlm" (Freive: 70—71) ' . .
o , Prublem—posmg educatlon is cons1stent with the views of pert:ept-— o
ual psychologists like Cambs and Snygg, who beflleve that "...the goal of

education is the productiaon of 1ntelhgant, adequate pecple” - (Cambs and :

aqygg, 1959 336). It is also the basic approach to educatlon of people as
diverse as Plato and Krishnamarti. In Plato's’ view, education is recollect-

ion or the “drawing out fram a pupil that which he already knows". (Freetan

and Appel, 1966:35). - Tlns -implies brmgmg out those inner tmths which
are not products of his soc1a112atlon - As Krls}marmm says: The funce~
tion of educatlorx is ot to make you fit into the social pattern; on the

A'om1trary, it is to help you to understand completely, deeply, fully and

j;hereby break away ‘from the soc1al pattern.. (Krls}maxmrt;l, 1964:109) .
under which you have been socialized. - '

This type of education leads to the emexgence of self“rellant

, peOple who can act on and transform the reahty in which they find tham~
. selves. As Freire suggests the goal of education must be’ consc1ent12at1m ,

or the ".. .prooess of raising %lf*COhSClOUSIESS and soc1al-oonsclousness.
and of transfonnmg reality” (Brardt, 1973:3). Through the psycho-social

.‘ rmethod of living in small groups as part of varied ccxmlumty contexts, the o

theory hypothesxzed in thls thesis suggests this goal of education can be

. ret.
" -Canada World Youth as a Eamal test ’ e : -
. , ‘ of problem—po&ng educatlon . :, R ﬁ\ o
' As Richard Marquardt explained in his thesis discussing Freire's

R
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grouﬁ of ten, I used the part.1c1pant—oentered' or non—dlrectlve method

60

Paulo Freire operatlonallzed h.lS theories thiough 7

. the psycho—soc1al method of learning through dia- .,

- logue in the context of small groups...This method -

- seems to work best when people skilled in the faci— . _ : o)
litation of the learning process of small groups '
participate. * These people go under different names:

+ ‘group ocoordinataors, group facilitators, animateurs,

- group leaders (farquardt, 1972:62). \/

As 1llustrated in Fiqure VII, ﬁlapters VI, VII andrVIII of th.lS thesis co‘n— '
sist of a partlal test of Freire's ' problem—posing ucatlon through the
medium of Canada World Youth which also has as its base the psycho—soc1al
method of learmng through dlalogue in the oontext of snall groups'. 1In

nmy role as an 'animateur" or group leader in a small Canada World Youth

(“ .
of fac111tat.mg the learning. process. A repart evaluatlng anada World

Youth states that this "non-dlrectlve (ar.' controlled dlscovery ) method

of learning" is the * smgle basic educatlonal tool" of Canada World Youth

It explains that " ‘

. ...although the aotual 'leanung of_ the partlc1pants C S
may appear spontanecus, it is in fact the'result of a ‘ :

~ series of extremely v»elkplan.red and- well-tlmed events. -

- Careful training,” massive resources and an exact de- - i
finition of the purpcse: of every stage in a controlled
environment must be timed to perfection if the " spon-
taneity" is to occur (Cohen, -1973:12-13) . ’

";\\4

. The fit between this method and Frelre 'S educatlon approach was .
first 1llustrated by Deborah Brandt’ in’ her paper‘ expiorlng the ccmparabl— :

.lity of the Freire model and Ganada World Youth (Brandt 1973) Her short |

summary of the goals of Canada thrld Youth and the 'I‘heoretlcal Counterparts

*in the Freire model appear in. Flgure VIII of tlus t.hesm. A precis of: the

four levels of evaluatlon through which she canpared the. Canada World Youth

- goals and the Freire n'ethod follow here.

.A“.

First, goals at the personal level for CWY :mclude self—actua—
lization and personal satlsfaction. Frelre has proposed the pmblem—po—

- sing pedagogy as a 11beratlng process: for oppressad md1v1duals" (Brandt

23). Brandt explayxs tghat she redefined Freire's goal as ‘a sense of in-
tegral .power and self-actual:.zatlon by showing that each suggest "an a- N
b111ty to lntegrate one 's strengths and weaknesses, to assert: and affirm
oneself whlle allowmg ‘the assertlon and afflrmatlon of others" (Brandt
:4) .- L L : . : -
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‘ 7 .
Se,oo@y, "Canada Warld Youth outlines ccmponentﬁ%f the mter— _

p_gsénal' goals as soc1ab1hty, enpathy, mworxiltlonal aoceptance of the

other a tolerance for anblgulty. In Frelre s terms, these are prerequl—
sites for a learm_ng process based upon dlalogue (Brandt:4). - She ex- h’
plalns thatfrelrespeaksofthemdfortotalacceptanceofeachother

by both the teacher and student which demands that the teacher really

belleve in problemposing educatlon and trusts that the student can dis- .
cover for himself and that he: (the teacher).'can learn fram the student.

' Problem—posxng education "‘15 not humanxtarlam.sm in a paternalistic’ sense,

but ratﬂler humanlstlc in a trusting sense" (Brandt: 4). This .is clearly

‘.canparable to the non—directive model of mterrelatlonship between the

aroup leader or- ammateur and the part1c1pant in Canada World Youth.
Brandt also notes that both of these conoepts have implicit in them that

. ane who can' acoeot himself and his own oontradlctlons can accept others

more fully and erpathetlcal_ly. ‘ ' -
%Tmrdly, at a oollectlve level the small group of .ten whlch is
the bas;Lc Aiving/working unit of Canada World Youth, becames, in effect,

. the learmmg centre mobile cLassroan or culture circle abouth which Frei-

re,speaks Within borth Canada World Youth and the Freire Model the group

leader or teacher fulfills a ooorchnat.mg functlon and uses that role, ;. :
“ not to impose answers but to help pose problens - out .of the content,
‘mter&sts and . perceptlms of reallty that the partlcnpants bring to the.

c1rc1e (Brandt‘S) 'I‘hrough learning to live collectively with each o-
ther people develop responsmlhty for themselves and each other. The’

‘small group ar culture circle serves as "the base of dlalogue bebueen

menandbeboeenmanandhls world" (Brandt 5) ,
. Fourthl,y, on an intercultural 1evel the Capada Vorld Youth ‘e

' ucatlomal rmdel which enoouraga; participation gnd oooperatlon with peo— ]

ple of other cultures in both active and reflective tasks facllltates de~
ing deeply human relatlonshlps._ S1m11a.r1y a process such as Frei-

S ﬂa whlch draws upon the knowledge and perceptlons of more than just -

one: autocratlc teacher will foster an openness ‘to the umqueness that any'

person or culture offers (Brandt:6).

At thJ.s point let ‘us campare the fit between Frelre s problem—
pos:mg edmatlon anhd the goals of Canada World Youth with the model hy—

pothesuzed in this thesm. Incaorporated w1tlun the first three stages of

L3
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FIGURE VIII S | \
/ C.W.Y.~-Freire Ivaluation Framework ) ’

-

In s__gm;__\aﬂ the Paulo Freire model of a problem—pos1ng education—
-al system seems to p;E*OVlde an approprlate framework for assess:.ng the ac-
tual goals of a new educatlcnal alternatlve, Canada Vorld Youth, :

t

For the level of. ) _ 'Goals of SRR Theoretlcal Counterparts
evaluation “  ‘Canada World Youth / in the Freue model
’ . ) : F #
N S L T ff- "'.'.'.»

Personal —— 3> Self—actualization, autorxmy—-?Sense of. 1ntegral power’ -
Interpersonal—-) Soc1ab111ty, empathy, acceptande—;‘Dlalogue W ‘I '
i Sl
of others, tolerancg of anblgulty '

. (’l'; . _" B D2 .'.'\,, .
4| i

. . a .
" . J [
3 . LI v

Collect1ve—-——-} Organlzatlonal capac1ty, self———) Problem—posn)g neﬂ)od .
' ' 1n1t1atlon, dexmcrat_lﬁ process culture c1rx:le, collect~ ‘s
1ve actlon and reflectlpn

L0 >

Intercultural-——-) Internatlonal fr1endstups,-———>Consc1entlzatlan- self .
: Open—lm.ndedness ‘ S and soc1al cosnsc1ousness

o

-

Reprmted fran Deborah Barndt's paper, "A Cross-Cultural

lest of the Paulo Freire Model in the Evaluatlon of an Inter-
‘cultural Educational- Program Canada/World Youth", The Uni-

- versity of Mlchlgan State Bast 1.ar151ng, Mlch., May, 1073, p- 6
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the model are the four 'levels of Waluatlon smtma.rlzed by Brandt arnd
noted in Figure VIII. The small group ar collective is the basm unit -
of each of these three stages and of ' ammatlcn soc1ale itself. The
personal and 1nte.mersona1 relatlcmshlps which are encouraged by the .

anlmateur are consistent w1f.;h th/e lem-posing method and goals of

Ky

‘Canada World Youth and can axﬂ;;}tuonal effect when involving the: in-
‘tercultural dimension. = “ :*,,Je«. "’i o

~ With this in‘mind let me explaln why the first stage of the. mo-
del involves a milieu of openness and: trust as a precondltlon to the se-
cond stage in vhich action and disintegration occur and ‘the third stage -
Wthh enphaslzes reflection and integratiaen. ‘ @v
As Marquardt stated, the fJ_rst step in

_-.-training (by which we mean facilitating the self-
development of) ...should be a process of encounter,
mwhlchpeoplemaycanetoseeothersashmnans in
a total situation, people whose ideas and functions
are often the result of adaptation to oppression.
.. We have a basic faith that the most fundamental needs
~and goals .of people whatever their occupations, ideas
. or opinions, ammflanmnymth the needs and goals.
of others, arxithattlusmaybelearnedmaperlod RN
of inténsive gensitivity or: ”hmvan relations' train-
Lng (Marquardt:63). -/ BN e :

, It lS on the premise then,  that em:oxmter ccxnes first, that the uutlal

stageofmynodel—theMllleuofOQexmessand'I‘rust—J(sbased ,
~ This premise was substantlated by Denham Grierson in his book .

 which reoorded and 1nberpreted a group—-living camumty 1nvolvenent pro-
. gramofwkuchhewasapart The book titled Young People 1nCamunal
.LlVlng The Story of an Experment documents “what l*mappened when the

Commnlty for Urban Encounter’ (CUE) “was fomed and existed for one year |
in.Chicago" (Grlerso:n, 1971). James Reid explalned in the Forward to

- the book, that theix idea had f?éen to assemble arcammunity of young adults
 committed to . ..spending a year together preparing to participate in the "

urban revolution" (Grierson, 1971). Wlthln the book itself in the sectlon
t1tled "The Actlon-Reflectlbn Model and Its Failure", Denham states that:

The program began with the expressed aim of encoun—
- tering the city. SofrunthebegmnmganAct.mn—
- Reflection Model Seemh\-the most creative way of o
: achiéving this goal. It was\ that Camunity o
members would became mtenSe lved in same at-
vtenpt at urban renewal f,ran WhJ.Ch they would neturn

o
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to the group to share prablems, develop strategies, \"
and reflect upon the significance of their under~

+ taking.  But this design resulted in a fragmentatlonh

of the group...[and]...the Action-Reflection Model
was abandoned as unworkable. .. sonal and develop—
mental needs, as represen ntense internal pres-

-7 sures, were of more 1mnedlate concern than social or
ideological matters that were external- to the exlsten-
tial crisis of the individuals involved...By contrast,
what might be described as a 'Basic Encounter Model',

: to use Carl Rogers' term was able to the de-

- mands for flexibility and at the same timk create a
climate for learriing and growth. Authority was shared ' N

by the group, which focused at ‘meeting s on the

. urgent matters that the Ccmmmlty felt to He trou-
bling its llfe. The responsibility of each member
was to participate simply as himself or herself To
share the task of facilitating each other and to
for the meaning of our shared existence beneath the bur- -
‘den of daily experience was the proc%ure that was
followed (Grierson, 1971:143-4).

The conclusion 1 drew from this book was not ‘that the Actlon-
Reflectlon Model' was unworkable but that it mast be preceded by the 'Ba—
sic L‘noounter' stage. To this end' T set out.to camwpile my model with the
development of- the; Mllleu of Openness and Trust as the first and most ba-
"sic stage where openness to action and reflectlon are developed This
‘Milieu and the second and third stages of the xrodeT\are discussed in the
next four c:hapters of*Part II in the oontext of the Canada erld Youth

'experJ.enoe.',‘ o R ' ~



Part IT S

b

This part of the the51s traces the hlstory of the ‘
sﬁall group for whom I served as anlmateur' from its for—;%
matlon in October to its breakuplln May- on our return to: '
Canada. This descrlptlon is followed by a dlscu551on of

the relntegratlon process-of “the part1c1pants:1nto Canadlan

soc1ety and finally by a chapter. relating -the Canada WOrld ':?

Youth learning experience to the hypotheslted model., o
The data from which the four chapters in thls-part .
were written lncludegpngy personal dlary, theemonthly reports
I compiled for Cana}ﬁlygrld Youth; monthly evaluatlons writ-
ten by the part1c1pants 1n the group for whom I was an1ma~1\

~teur'; tapes of group meetings; letters from part1c1pant5'

to me ‘aftdr the program; the major report on. the experlence‘*”‘
,compiled\by the Co—ordlnators of the Canada World Youth team B

in Malaysia (Elllott’and Elliott, l973), and the Qualltatlve
4Description and Analysis" complled by the evaluators of the _
first year of the Canada World Youth' program and released 1n'
October, 1973 (Cohen et al, 1973).
~. ' Chapter VI con51sts of a subjectlve account of the
changl d feellngs of the members of our small group durlng
the first three months of its existence in ‘the form tion
camps 1nvCanada durlng the’ autumn of. 1972 In addition to-
explalnlng how the analy51s ‘of this. data led to formulatlon
of -the model this Chapter also relates the group formatlon
perlod to the. model itself. Utlllzed 1n wrltlng thls chap-
ter were: my first three monthly reports to Canada World
Youth; my personal dlary, and monthl;fevaluatlons wrltten by
< the part1c1pants of our group. ' .
.Within Chapter VII the five month cross- cultural ..
perlod of the group's llfe 1n Malaysia 1is traced Utlllzed
here were- my monthly reports,'my personal part1c1pant—

cr~

observatlon dlary, participant evaluatlons Prltten at the

'

end of each of the ‘four phases of the Malay51an experlence

- B .' ; _!,‘ ) ‘74
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‘as lllustrated in Figure IX; group meeting reports, and feel-
el'lng graphs formulated during the experience. ' .
Lo : vChapter VIII discusses the relntegratlon of the par-—
t1c1pants of the group into Canada, either immediately on our
return to Canada if they left the program then, or after the
three month {June - to August, 1973) experience in new: Canada
wOrld Youth" groups con51st1ng of. Canadlans and Malaysians.
Some part1c1pant observatlon informafion was used in wrltlng :
- :'this- chapter but 1t was partlcularly derived from discussions
’.,,wrth and - letters from part1c1pants of our old group ‘and 1n—'
' 'formatLOn on the elght month experience documented in the a-
forementloned eValuatlon r@ports of Cohen and the Elliotts.
ﬁ” . In Chapter IX the entire experience is dlscussed and
the training of.the ,anlmateur related to the model hypothe-
srzed Zh the the51s., It was wrltten u51ng the sum ' total of
the Ca ada World Youth data.;f‘ ' ‘ _

Flnally in thls 1ntroductlon to Part II it is necessary
to outllne the approach whlch our team of anlmateurs and co- &
ord1nator§ used to d1V1de the Canad;ans destlned for Malay51a
into. elght balanced groups of nlne part1c1pants -and one anl-‘ )
mateur' This approach led-to the formatlon of our small group
and came as ‘a result of the anlmateur orlentatlon tralnlng

, camp whlch I shall brlefly descrlbe here. ,

) The two Canadlan co ordlnators respon51ble for the -
Malay31an program met in August, 1972 w1th the Canada World
Youth head office staff and the Canadlan co ordlnators for - the

" otheA four Canada wOrld Youth country enfhanges. The elght
anlmateurs', of Wthh I was one, arrlved -in September, 1972

~j»1n Quebec for a one month 'tralnlng phase before the actual

' program was to begln with the arrlval of the partlcrpants at _
the beglnnlng of October. ThlS September anlmateur tralnlng""

. perlod "had four basic. objectrves’ blendlng the- elght ‘anima-

~ teurs' and the two co-ordlnators 1nto a stafg team, learnlng
the role of an ' anlmateur w1th1n a non- dlrectlve, part1c1-i
pant- centered settlng, plannlng the content of the two, flve ‘
week long, part1c1pant orlentatlon camps beglnnlng 1n October,’



’Hoon how permanent groups would be formed. - o v .
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and informing the ?ahlmateurs of the goals, principles, and
philosophy of Canada World. Youth In the final sectlon of
Chapter IX I will discuss in detall how effectlvely these‘
tralnlng goals were met. At this p01nt though ‘1t 1s 'safe to
note that the tralnlng perlod did not lead to any consensus ;
on how the participant orientation camps should or would be ;7
conducted. Nelther was a conSLStent approach to d1V1dlng the
part1c1pants into permanent. groups decxded upon, although it
was agreed that we would arbltrarlly break the large group of
eighty people 1nto small groups of ten for the flrSt three '
days in order to fac1lltate early lnformatlon flow. - After the
third day it would be left up to the part1c1pants to dec1de

In summary, Part II of this theSls w1ll trace the
various stages of the Canada World Youth . experlence and re-
late them to the hypothe51zed learnlng model; Part K[conumus
‘a partial test of the model jn which the Canada’ Vkmld Youth group is
‘seen as a mlnlature cammuni ty¥ with wham an anlmateur is working. Wlth¥
_ out ut111zat10n of this experiehtial learnlng sxtuatlon the model could. |
not have been fomnulated fram a practlcal base and wouId have been purely



This chap .y describes the two autumncamps (Octdber to December,
1972) during which the formation of permanent small groups and cultural v
and language onentatlon took plaoe.

The first caxrp was located in mxal Ontarlo at the vacant YMCA
Canp Pinecrest near Gravenhurst and lasted for five weeks. ‘

- The orlentatlon began mth a short meeting of the elghty peo- -
ple destined for Malay51a. At that’ neetmg the 'animateurs' explained
that they had assngned a geograpmca;,lly, ethmcally and semxally balan-
ced group of part1c1pants to each ' amnateur . It was Clearly stated
that these did-not constitute pennanent groups, but were merely to faci-
_lltate the easy flow obeackg:round mfonnatlon with such a large group of
. people, and that the participants wc;ui;d have control over. the formatjon
-of their own permanent groupé after the first ‘three days. It was further’
explained that’the basic: unit of Canada World Youth is a small half male
~.and half female group Jf nine participants and one aru_mateur . This was
’cobe the basic hmngarxdmrklngmut throughouttherenmnder of the

rogram, which was to be| of three nmonths in Canada five months
in Malaysia and\than &m back in Canada living and working with
“the Malaysxan?. ')rlglnally the Malays,lans were to have lived and worked
~in small groups w1th the ians thra.xgmut the latter eight months of
the program. As it worked out this only took place in the anal three
months in Canada. But, du;rlng our flrst stage in Canada, a 'control team :
of four people from Malays;ta lived w1th us and exposed us to the language

- and culture of Malaysia whlle they were evaluat.mg possmle work prOjeCts
for the following summer" s .wsn: of the Malaysmns to Canada.

f In the flrst canp\ myself and the other ammateurs generally
' played a low key role once the aQriginal 1nfox:mat10n had been dlspensed .
This initial low v151b111ty\ approach led part1c1pants to have to make their .
own dec:1510ns about what was to happen, without interference frtm out31de.
‘The early perlod m this type of camp was a real shock to nost part1c1pants
- who were having the first experlenoe of their lives with an lnformal un-
stnr:tnred liferstyle. In her evaluatian of the first month ane girl summed

68
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up what seemed to be the 9eneral feeh.ng of the MClpants about the
first camp: "I must say that this ‘camp has put everyone espec1ally me
through a state of, shock. Canmg hereg)frcm a (total) organized situa-
tion to a place of camplete fxeedcm sort of stuns a person" (October, 1972).
This led participants to take responsmlhwor the;u: own be-
haviour amd to think for themselves rather than continuing to wait passi- -
vely for thelr 'leaders' @o tell them what to do. They became less will-
-.ing to aocept authoritarian acts imposed on them fram outside their im-

- mediate reality and wanted to be consulted before policies affectmg them
were set, Havmg policies on key issues involving the personal llfe~styles
of- the c1pants of their mobility to and from orientation camp, inde-

| “ﬁiset by the Head Office in Montreal and then aghounced a§’

'ing or -b"}cf all the dec1$1ons made by the Head Offlce, the ooord1~
nators or the 'animateurs® Unfortunately this also led to negatlve feel-
ings towards the Montreal offloe which resulted in most of us in camp ma-

- king "them' the Whlpplng horse for all our d:Lfflcultles yather than posi-
 tively looklng at various possible ways of solv:mg problems. For most peo-
ple a sense of personal responsmlllty for thelr behamouf and reallty |
simply did not develop. ‘ : .

» - The permanent small groups. of Canadlans evolved from the or1g1na1
arbltrary lnfomﬁtlon ‘groups through the process described in the next few
pages. During the f.'lISt few days the original groups also worked together
aromdthecaxrpandlnthecanpkltchen 'nustmespent together and the
fact that this group was part of what little security there was in camp
seemed to make many retloent to nove ql.uckly to other groups even when 1am
 gquage and personahty conflicts were evident. " In several cases when these
thlngs were not worked out, and participants felt secure enough to strike

' out on their own, they becane what we termed 'floaters' (participants with-
. out a group) and/or joined another group. This and the camp 31tuatlon is?
discussed well in a part.1c1pant evaluatlon (Apperﬂlx 4) wrltten 1n late Oo%-

2 .

tober, 1972. | - , - J%
After ten days core groups -of between three and snc rema.med fromél

the original J._nfOImathI’l groups of nine partlclpants and one ammateur'

L
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These core groups formed the basis of each of the eight permanent groups
to wham other participants attached themselves during the following three

weeks until mid-Novenber when elght per:manent groups of ten people had
evolved. . o - - , , -

&oup Formatlon .
In describing the evolution of the grOup for wham I was the
arumateur » I will follow the information noted . in my pe:sorxal diary )
closely but will exclude specific personal ‘information and names.
Inmyd;aryInotednm.e stages’ 1nthegmwthoft£egx;oup
_during the first camp:. These I termed: 'reserved disinterest' ; 'feeling -
out'; 'opening'; 'attacking'; ‘reviewing'; ca!'mittnent'; 'deepening":
'‘diversifying'; and 'readjustment'. » ' : v '
I termed our first two meetings on the second and third days of
the program as having the general tone of 'reserved disinterest'. Reople e
“talked about surface things and consc:.ously reflected anything significant
away from themselves. There was 4 great deal of talk using words like 'thzey'

- and 'the participants'. I made same effort to direct the conversation into

~ the personal areas tl\at I thought we should be discussing. This was not suc~
cessful. I would attribute this-to the fact that T was saying one thlng
and feellng another. I did not personally want to take any risks nyself |
and this seemed to be cammnicated as the meta~message. The partJ.mpants ’
at this s% lookmg to me to ‘lead’ them SO My actlons at that ea.rly
pomt were significant. o . :
, Workmg together as a group on kltchen du'cy frtm the fourth to

the elghth day led both to the surfacing of resentments about others m

the group and to the evolutlon of a fragile group ldentlty This I term-

ed ‘the 'feelmg out' pe.rlod in Wthh people were jw:lglng and evaluatu;g
each other accord_mg to thelr ovm values and assumptlons For example, -
when one person worked in the kitchen less than the others there was sub-
tle resentment towards him but the reasons for this were left mmsaxd to
“his face. On the first day of kitchen duty people Seemed more at ease R
with each other but often the geniality which emerged was aItlflClal. I
felt more oomfortable but made no attempt to make any mterventlon durlng
the';e four days. : . .
Onthedaymoarpletedourwork mthgkltchenwehadagroup

. : N
" - ' : o~ P N



-1n what I think was a supportive manner.

J | . £

party to which six people came. This sarevhat solidified the fragile ~group
feeling. The next day we held an empathetic self-revealing group meetmg '

-in which all but two members were intensely involved. - There was a lot of

discussion of camiittment and about what each of us really wanted fram the
group. I started the dlscu551on of thlS subject and then spoke little.

I felt at ease during this meeting: and had discussed y ‘real feelnxgs a~
bout the gmup s need and my need for commttrent Others had freely done
this too. ThlsmeetlngItemedthe opening', ardnotedltasthehmm_

‘point in the evolution of the group . The five participants who opened up

the most became part of the permanent group. But those who had r;ot J:elated

significantly, either due to fear, language or lack of trust, now seemed to:

-

feel apart from the others. ,
In the next meetlng there was more rlsk—taklng in whlch the under~
currents of dlsllke and mlsunderstandlng surfaced and were hashed over at

. length in a very emotiocnal perlod of conflict. I termed this an attadung

period which began with many oonfrontmg statements partlcularly discussing

‘the issue of ccmnlttment or lack of ocmmttnent to the group.- The aggre—
ssive behaviour of same led to defen51ve responses on the part of others.

- Some peoplebecameenragedaniwereverYattadcmg leadlng others to be

hurt by their insensitivity. I personally felt very troubled and did not
know what to do during this 'heavy perlod I re_malned quletly attentlve

e

-y

Throughout the follow1ng day there was a great deal of Quiet

'dlscussmn between and among group members in twos, threes or fours hhen

we all met together in the late afternoon the at:msphere was low key but-
positive. The dlSCuSSlOn ba51cally consisted of a thoughtful reviewing®

_' of peoples feellngs about the attackmg and defend.mg of the day before.

ThlS led six. menbers 1nclud1ng myself to make a camuttment' to
stay together in this group throughout the Canada World Youth year. 'mtee
partJCLpants decided they could not commit thenselves to the group and
explalned their reasons and what they would do. | -One boy and ane girl were |

,jmmng other groups and one g:Lrl was goulg to became a 'floater' for awhlle.

., 1In the core grouplmeetlngs on both of the follow;.ng two days mem-
bers really opened up. and shared thelr feelings in a 'deepening' atmosphere

7 of; .non-defensiveness and trust. Durmg the second day a new girl joined 5
" our group and was eamly acoepted and 1nt§3rabed I felt very goo% mth the
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gro;pbyﬁustlmeandfeltltwasontheway tobeccxm_ng mtlmateand
: close ' : L v '

f ~ After a group excursion to Toronto mvolv:mg the six menbers
whocmldcome, the group ofsevenworl'edandmet togetheromennrebe—
fore four more people approached the group to jbln Sare ‘defensiveness
© and attacklng appeared again in what I termed the 'diversifying' phase. .
_,'I‘he closeness was not there and for the flrst two or three meetings there
See:tedtobet:wogroupé‘-vnewomersamlthecorecrroup Theneetmgswe.re
farther spaced as we were having language lej
more activities during thlS perlod An aura Of%
the camp. and group by thlS time and dlscussr%
‘morous, light and not very satlsfactory for e
one of the' newmales who was joming had to Shlft to another g;:oup be-
cause we now had eleven members and could only- have ‘a group as' large as -
ten in Maﬁysm. He' decided it was he who should leave since he had been
away fram the group sick for seven of the ten days.

# “This final Week led ‘the group to a readjustment' and acceptance
of therrselvesasa seturutoftenwhowere tobetogether for the program
'I‘he group had became a reasonably close group of ten with a strong group
identity by the time the flrst camp ended :

&Dgp Maturity and Cultural Preparatlon )
After flve weeks in Ontario, our entire team- moved on to our -
second pmject in Alberta at.Camp He—Ho-—Ha west ‘of Ldmonton
' D.zrlng the flve weeks there, work prOJects were more structured
and demandlng ‘and the group was exposed - to rrore out51de information on -
developnent, cross—-cultural learning and culture shock. our group used
xall the available resources, espec1ally the four Malay51an resource pecple
. who's contribution to our learmng had been neglected durmg the first i
canp e!rphaSJ.zlng gmup formatlon. o ¢
‘ Members of our group had ant1c1pated living and worklng closely
together and reachlng new helghts. ‘As one girl says in her evaluatlon. .

I arrived in Edmonton optimistic that here our group,
‘already close, would really get deep and involved
'with each other. Here we were gomg to live co—ed,
do various group games and exercises and really be—
came cemented together into a super group! Nothing -
happened*-or little of SLgnlf:Lcanoe as far as group
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development, other than all of us being -deeply cammit—
' ed to our group which we already had been. The group
. was excellent for. 1nformat3.0n and we really were ex—
posed +to a lot of. fascinating and provoking experien= -
ces ard ideas -in our .group (Part101pant Evaluation,
Decenber,. 1972) :

-

As thlS and Appendlx 5 show, the emphaSlS durlng thls camp was on 1nforma—

tlon and not partlcularly conducive to small group‘ “develogment.' There was "
M...a lot of dlssatlsfactlon in the way C W.Y. was belng run (dlctatorshlp

up top) ard a badly 1nsecure enylronment for many who need securlty be—

‘cause ‘they were sufferlng the shock of m.l_xed cultures and leav1ng hane for

. the flrst time!" (Part.101pant evaluation, Decenber, 1972)

There was no co—ed group living durlng this camp pr:unarlly be-
cause the camp acoomodatlon co?xs:.sted of only a few large buildings. But
jroup did learn to work together ‘productively and members seemed -to \

1ate others for what they were.. Thls is well explalned in the follow—
1r1g %valuatlon 1n wh;Lch one n‘ember wrote. - : . :

o, =1 /can noW“acoept the. dlffwms in the members of ‘our
oup muchi better:. Irfeel ﬁ{i{; I'm beglnmng to. und‘er—
stand why the people ‘in our group af® acting the way = *
S 'they are. aAnd instead of trylng to change same of them’ e
i r tormy:way .of doing thlngs Itbelieve I am meeting them _° .~

-

N B 'half-way' more often. There are still certain things' A

”'": : - I dislike abgut certain members of the group but. now = 4
= % I understand that it's just as fuch me as it is them :
cE S (Part1c1pant E\faluatlon, Decarber, 1972). _
’ | The members se to knlt together into a cohes;.ve confident.
group in whlch each 1 'v1dual had a good understan amd feelmg for

termed maturrty lnmyno bs, Bythetlme

feveryone went hare. in md—Deoember to reassenble three weeks later lp

R Montreal, .the’ group “had. al:so ga.lned some urﬁerstanchng Of the type of -
"tdlfflcultles they mlght e.xperlenoe in MalaYSla and were really 100k1ng
fonvard to leav1ng. ’ R

‘ Relatlonshlp to the Model . )
} Upon reflectlng on my diary it became clear t}}at the formatlon .
of our group d.ld not really begm untll the stage 1 called opemng in .|

'.Wthh people began to take some’ rlsks It was fot unth after the con- -
. "flidt and bregilng down assoc1ated with the attackmg perlod, and the,

thoughtful rewaﬁlng of the _51t_uat10n, __that * commi tment ! Lthe group

%
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was achieved. After -the oamutment' a ‘deepening' or 1ncrea31ng open-
ness and trust occurred, followed by the 'd_LverSJ.fylng stage ln which
_the addition of new people changed the situation and led to more attack—
1ng and confusion. Flnally an assessment of the new situation led to a
' readjust:nent' by the end of the flI'St camp and group k1=ﬂnatur1ty early
in the seoond camp. ' ' : ,
-7 To make this set of relatlonshlps clear, the stages could be - @% '
noted as follows:: * ,

TABLE I

o Stages of Group Growth

; ‘ - |Reserved Disinterest .

; o _ —..A,(Prelir'nihaxy Stages)
Feeling: Out - :

' Opening® * (MOT)
Attacking, (EDR)
. Reviewing . (CRI) )
4 . Camutment , |
Deepening (MOT) . A
Diversifying (EDR) ' L A : :
Readjustent . (cm) o o
o ' = Maturlty - l

= Vo . ' 3

ot

As Table I mdlca*es, the * C;perung ' 'Attackmg and Rev1eW1ng led to _

) 'Comnltment‘ 'ahd the 'Deeperung ' 'DlVerSLfymg ‘and Readjustment' led to ot

. 'Maturlty ' ?\s noted in brackets both these” sets of , three stages cah'be *
..; equated to the first three. stages ‘of the model - (MOI‘) ‘, (EDR) ' and (CRI)

which emerged fn:m neflectlon on this" lnformatlon gathered durlng the ori=-

~ entation camps in Canada ‘The' idea that the three stages occurred again .
and again w1th1n the larger more predaminant phase (for example "MOT, EDR

: ‘and CRI w1th1n the 1n1t1al Ile‘) also became evident frcm rev1ew of thlS

-
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CHAPTER VII
SR DISINTEGRATION

This chapter descrlb% the January to May, 1973 cross—cultural B
experlgnoe of our small group in Malaysia as outlined Jan Figure IX, which
traces the general group feeling throughout the Ma;ay51an phas of &anada
World, Youth. Before relatJ.ng this data to the model the information is .
outlined in four parts oorrespond_mg to the four amroxnnatelyﬂ‘bnth—long '
State visits to which our group was exposed Each section contains a ’
Group Feeling Graph (Figures X-XIII) drawn at the end of each State visit
to show the changes in the feehngs of the group durlng that visit. These
: subjective assessments of the feelmgs of group members were originally -
drawn, el’cher by myself or by another - msnber of our group durllng dlscus— :
aoxsmthothermrbersofﬂ)egroup Asthewordsontheyax;Lsofthe
Group Feeling Graphs 1ndlcate the rises “and falls on the graphs reflect v
the c:hanges in the feengs of the group as a whole. Although by their
. very nature these d:aphs are sub]ectlve, they are. useful because they in-
dlcate a gene.ral eonsensus cm hw the group menbers felt throughout the

, phasesofthee{penenoe . ; . S

W1th1n the followrng sectlons descrl_blng the State visits, some %
descrl@on of the 11v1ng envi ronment and program is given for the' sake '
of clarlty, but, no attarpt has beenmade to sumup every, aspect of the
group S expeneﬁzoe in Malayma. Invthe Appendloes, -I have 1mltﬁeia -

»represent:atlve group meetlng report (Appendqx 6) ‘and State schedule (Appen— ,

dix 7): for our flr:st State" vqs1t to Sar&wak I have also 1ncluded a par——
t1c1pant evaluatlcm whith I felt was: nepreSentatlve of each S):ate VlSlt .
These are included as' Amenchoes 8-11 and are followed by a map of Malay-—
“sia (ApperxileLZ) " o -

" Before .our group - separated . for our flrst ‘State v1s:Lt to Sarawak
all the groups had a ten day erentatlon ‘near the capital c1ty of Kuala

Liumpur, Malaysia. After a mmber of speech&s by goverm\ent persamel on
, varlous aspects of government pollcy, reoeptlons and teas, the groups set

off for their first State visits. Before our gnmp and our’ SlSter' group
(v&uchwastobemmesanestateaswewerethro éachofthefour

. ronth: 1ong State visits) we went together to rk‘ or four days at the

* Part Dixon Youth Hostel (See’ Map Append.uc 2). We lr@@d there and scrap—

eda{d,palntedd’xe}bstelbeforeleavuxg, theZOthtotakeaboat (deck,
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class for two days) frén Slngapone thrbugh the South China Sea to Kuchlng
Sarawak on the island of Borneo. (See Map - Apperth_x 12).
S .Sarawak '_:\'/7\‘ : ~, o

© After welcaming repeptlons and teas, our of ten (Team II
in Appendl_x 7) set out w1th a guide for I\ampong Senah Negri where we were
to spend a week living with indigenocus Land Dyak people in their 1onghouse
settlenent. As Appendloes 6 and 8 show, we were captlvated by the hosplta—
llty and. frlendhness of these traditional Borneo people. We lived as a
group at the longhouse but had constant contact with these shy people and
on the last evening each of us stayed with a family. It appeared-as if
these placgg?x% were enjoyed as much by them as by us. From locking at
Figures IX and X 1t is clear that thlS was the. hlghe.st feeling of harmony e

‘ @{perlenced by the Yroup. | : :
as the ‘Group EvaluatJ.on appearing as Appendlx 6 explains, the

famllﬁ placements for Chinese New Yéar varied and the feeling of ' invol-

o vement' and 'harmony began to wane This slm dcmrward$ trend accelera—
. ted as our formal engagenents ux:reased and ' led to the types of feelings

| expressed on the second ‘page of Appendlx 6 and in Appendlx 8" The heaxnlye )
structured tzme—consumlng program was what mOSt - group méxbers artlculated .

as ‘theix. greatest problem durlng this; time. Mesrbers of the group also
felt: that "the group was . bfeaklng down a little into smaller upits. who were
av01d1nq 51gn1flcant dlsc:uss1ons with the larger group about what “they a

¢ were feelmg laeoblens were also gvident in our - srster gmup and ten~

smn begiame ev:-dent between the groups of medlm in the last uvo week’s '
/ﬁﬁ& “we were both bllleted t'ogether at the Batu Lmtang Teacher's College
‘*vln Kuchmg. As, F{Lgure X 1ndlcat%, the esr}otlonal h],ghuth-—levu feeliOng

of 'harmony hag dlSSlpated mto scme rejectlon or-at' ldast questlonmg

oS of ,the content of yur program But as the ‘Group J;‘valuatl(m in Appendn.x :

6 shows, there was Stlll a feelmg of hope and. receptlvn:y' to our next o

ber.

-~ [y

adventure. -
. ®
AfterashcrrttrlptoSabahandfourdaysmKualahmtpurthe- -

group moved to the small, rural, Malay, Kampong' Relemak located flfteen

B rm_les fran the Clty of Malaoca in the state of Malacca.
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There was an initial good feeling about the fact that we were to

live in famllles in twos, threes or fours for the month here and work. to— .
gether w1th the local youth planting tap:Loca and f1x1ng brldges over the
rice padi fields. Slnce the houses we lived in, were as much as a mile. and
a half apart, the group was separated for much of each day

As” Flgure XI irdicates, the general feellng of menbers of the -
group dropped. dowrwards after the .flrst day in Kampong ‘Kelemak. As the
evaluation compiled by one girl (with the help of the glrl staying in the
same family) ;Lllust_rates (see Appendix 9), value CODfllCtS were overwhelm-
ing for some during the first part of .this month. Many participants dld
not seem to have the kind of inner strength. to withstand the pressures of

o a totajlly different cultural settmg in which all their tradltlonal supports )

were gone. They tended. to either withdraw into themselves and think about
Canada and/or actually flght tha culture which they felt was closmg in on
them. This type of behaviour i§ assoc1ated with what has been called cul-~

" ture shock which, in Oberg s words, "...18 prec1p1tated by the amuety that.

~

o~

results from los1ng all ‘our famlllar 51gns and symbols of social J.nter—
course" (Oberg, 1958: l) Culture shock W1ll be dlscussed further m the
 final section of “this chapter Pt N

.:3‘«

" The type of feelings’ descrlbed 1n much o the part1c1pant evalua— o

tlon appearlng as Appendlx 9, eased “towargs the end “of the month and as
the fmal paragraph of that evaluatlon notes, comprehensmn of what. was:
belng e)rperlenced slowly anreased  But thlS had been the low pomt for
our group in Malay51a as can be seen from Figure IX. D e

“It had not been poss:Lble for us to’ ha(ve a prlvate gro mgetmg
dur:mg the first two weeks in I\ampong Kelemak without appearmg of Iy

. to our famllles.' When the need was greatest, the opportunity arose on. the
thlrd of March for us to- meet on the porch ‘of one ‘of our hmes ‘ In this
taped- meetmg almost evexyone let out’ hlS or her pent—up frustratlons con-"
cerning the culture. During the first part of ‘the meetlng mst statements
seemed to- blame the Malays.ran culture arnd’ people for being how they were |
People ofteu mterSperselr oomnents w1th statements such as 'how can
I adapt to that sort of thing'. There was both a- feellng of hOStlllty
towards the’ culture and one of unsureness about whether each person 1nd1-
v1dually could leam to accept thls way ‘of llfé and enjoy 1t for what it .
was. ' o

@
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" Once it became clear that we were all experiencing the same
typ&c of fee]_l.ngs, the tension eased. Mrmg the next few days we had
- several Jnformal one-to-one discussions with each other and with the peo—‘ _
‘pleofthelxanpong We5eemedtofeelmore athq&herenow Agreater‘ .)
. willingness to accept the people and culture led a slow steady rise
in group feeling during the latter half of our mon! %in Malacca as Flgure' '
XI indicates.. : : C ' ks
A persmal observatlon noted-in my diary seems worth addlng here.
m the day of the meetmg persanal and adaptatlon prob]igns had beenldls—
cussed mth no notice of the surmstmdlngs in which the conversatx" * Was
tak_mg place. Personally,I had been conoerned with observ1ng
and mtervemng as if the meeting were taking place in a private;
. room in Canada.. ImtedafterwardsthatlnﬁltureIneednottry T
'as if I were away from the reality in which I find myself in groufx.fi"eetmgs.
Dunng the following days lnfonral ‘discussions on the same veranda centred
. Inore and more on the beauty of - th Kampong, its people and way of life. Un--
knampassers—bywerespokento eandmorebothfranthatverandaand
throughout the I\anpong ‘Up to thlS pos.nt 1 personally had been sanewhat
anx10us about .the adaptatlon of same part1c1pants and the suc:cess of the
group as awhole.' I overt:ame thlsworry at this time ard in so domgbe—
came mre—bpeﬁ erpathetlc and trustful of the 1c1pants ablllt:/ to over~
‘came thelr difficulties without any proddlng by oe. - \
-For our group the low point hag: béeen (overcane and even, though our

.ovﬂ‘
‘only dlfflcult frustratmg State experlence was yet to oome, the group
‘ feelmg d.u_i not to thlS 1evel of frustratlon agair\lx\ ST

T Fol\}pnng a- short stop ln Kuala I,mtpur we arrlved in Kuala 'I‘ren- ..
' gganu, 'I‘renggahu where we- were to llve with ‘our SlSter' group for a llttle
mx% than ‘half the State visit in a large house on the edge of town. After_’..
the open_mg evening's banquet and culture show and a visit the followmg
day t:o a nelqhboarlng Kampong, our groups Spl].t and we went to spend a
“eekmthenorthe.mpartofthestate Mostofourtlmewasspent in fa-'-
' .mly placements on the peaceful, 1solated Tenang rubber plantatlon Tﬁls
-was followed by a qhort stay on a nearby lSW After returnlng to our -
house for a day, our group moved mto another four day famlly placement in
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a Kampong just a few miles fi our house. The erphas1q here was on ';ee-
“ina the crafts made bv the traditional artisans of, the Va:rponc in this
culturally rich State. !

" : These visits Antroduced us to the State and its slow quiet pace.
' Slnce ve spent. the remainder 'oF the month in our house, and had no work

—— 'DrOJects during this State VlSlt, we were able to imolve oursel\ with . e

“the cultural dwer51tv of the |State. ‘As the evaluation noted as Appe:xilx
10 ihdicates, the aroup menhexit; were mcreasmclv accepting ‘!alaysm and
feeling at home. L ' . .
) " Each person was able. tb break away on- hlc own and.pursue his own.
interests. When advenmrers rgturned to the house, there vas a qreat
deal of sharing of ldeae on t neoole ‘had ,exoenenced on thelr own. |
\ a These rich discussions mvoh mn'*vers of both aroaps and several T
v . ‘1alav31an friends. ' ‘ : . 1 § : S _
»The absence of external stress and formal schedullnq gave qroup
s the necessarv time to r Jlect on thelr e‘-merlences uo to thls
As one evaluat_l.on ooncliieq- ' l« K ‘ '

C e .Trenqqanu as T have ';ald qave me t\m‘ne to thihk ahout my-~
» self, dave me time to step aside Frnmlthe curr t of the
proaram and get a little head space.. ‘"‘He thinag that I
. observed were areatly needed at this tu?z Thel were very
: . deep thmqs, verv close ‘to rwv personal: €hul, st of it . ¢
. dealing not with mv usual thinking oonscu)u. ess’ hut more
~with my unconscious self--the inner sel# -thal c‘ealt‘&lth my. -,
feehmas and buovanc. . ‘After a vhile I ooulc‘ feel an:in~ -
¢ describable change .came. ahut’but sinde it was. So much a - '
part of me it remams blank on this ‘mage.. . (I-\ral\x\atlrm,,
’Aprll 1077) : : N

e

R ~

""hl': tvpe o“' chancvv too}\ olaoe in manv aroup '*enher S attltudes
durmq tlus stav as 1s shown m the stead\ rise in ‘e@lmg throughout
. . ;. this visit (see. Rig. ‘(I) The only detr,ment to t}uq Leelma was the
' 'separatlon of qroup manmbers fram ead1 other.. In dquUSSlnCI this, ‘the -~
droup members. quoted above, had made the follcx 'mo :tatement at the be- ,
| qlnmnq of h.LS evaluatlon : .

Mr. Froup had bequn to dlSSOl\’e and it ‘\ecame a problen for:
_me to cammnicate with him as a Created persocnalitv. - I re- -
alized that the group had prettv:vell been taken apart...
;and formed itself into’ definite climes, mostlv .couples,’ that -

on-an lrliuudu_al hasis were still -warm and friendlv but .

on a whole in a dav to dav relationship such as e "

frlendshlp had vorn out This is not to sav, ' '

.. o ' N a



83

. .
T T e e e e e e e - - - -

P e N el

1 & Ll

|

S, oE 2

.. . ) B
1.
)
f
o |
. '
P . ] ) "
y . ) 1
! ' -1
) .
| . |
) {
1 ‘ “
{ N -
g | ”
{ t
1 ] v Al L LE)
& I

o
™~
® -
\a A
I

o 6 € .z 1

==\

i R Y

HAW20 ONM3IH IO -

X 33913

Y Y Y  ma— 1 7 T Y L
(€ O 6Z ¥ (r 97 ST hT €T 71

. g
z d
bt

CAMA

”,

LNRWEAONN)

w3
-5

) - o -

ok ,. .;

S



med up by the followlnq descrlotlon@fv one part.LCLpant of his llFe in the

Y ' times than Ance. r‘very day a. pesr restaurant, a new “b@é‘l

and T helieve this“to be true, that we could not form
together to accamplish a. task bhut qlmplv that for anyv
length of time that extra personality could 'rot or :
would not survive. The realitv of this death depres assed ‘
me for a’‘areat numher of davs during the stav. '
(Evaluation, April, 1972).
%_

"‘hls de-enpha315 on the cm gave peoble the Drlvate space they

needed and as is evldenced in & e next State the aroup Dulled back to-
qether when d.Lf.fJ_CUltles arose. Our stav in "‘rer\cdanu could hest be sum-

’

State. Wucv desérlptlvelv he/ wrote:

, By mvself or with oné other frlend T dld so many things 7/ g

there, met sq many pedple. Ve went to every place we ’ :
~oould qo in fhe town and manv places we VlS.Lted more:-

_alwavs ting new and more peopl2, picking uo ‘exparlences
_ in every nbok and cranny of the city. The smells of the

_market and the little old vrinkled selling ladies—~ the

. sun~brovmned fishermen wadlnq the heaches of the Trangganu

river, nettina the vaters against the creamv lights bdf the

early dawns... (Dvaluation,: April, 1“77)

"‘hls tvpe of feeling remained as we said our farewells and we set’”
off for our next Ctate. e stopped farther up the east coast of . Kota

riahru for a few . davs visit heFf»re travell.mo throucgh c;outher'n 'T‘HaJ.land

and then hack mto the@w northveqtem “alav':iap qtate nf Derhs. .
. \ _ . » .

Perlls ot

\

mur envlronment J_n our final State vas less conducive to learmnc

than that of the former 'dmroe urmcmall\ hecause our dailv llvmc here

was . quch a ':truqale l‘non arrlval at the dlrt\ lealv bharn-like structure,

\'*uch was to he the hmwe of dur two aroups for the next month, SDlrltS
foll After the first mqﬁt sleepina m the aovernmment (\fflC}Q, we moved

mto this qtr'ucture which lacked any- mmmeq —oots, water, light, cook—t

“ing apparatus, ctc. . Ve qlox\lv Jmproved these conditions. 7This, fatiquey

md a constantly chanaing schedule started us off hadlyv. Lack of pri-
vacy, poor or not transoortation, and a total lack. of, freedan to do- anv—-

tlunq cutside the set prvoqram created an atmoqmbere of letham\ and resianed

accoentance. QOveral meni‘-erq of the beo qrouns: chd not W ant to stay and
. camplote the Droqram hut with some: chanqes we - all: rwnamed although_there
Cwore about 10 davs of bitching about what e as wrong. The initial neqatlve '

#oaction to the QLtuatlnnc; qlcwlv chahoed to ro<1qnc-d acoeptance hut ne\%r
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became p051t1ve although 1ncreasmgly there was more wﬁetstardmg of the

dlfflcult pbsition of the off1c1als._ The fact that they had to balance

several forces m order to do their job was increasingly appreciated.

Here they needed to balance: ocur group. the Scouts who used the build-

ing where we llved the Scouts external leadersmp, the State youth lead~

" ers, and the mshes of their superiors in Kuala Lumpur. Many participants

felt used and continuved to feel negative towards the officials, whereas
others began to unierstand the reasons for their feehng used' Ccmnent-—

- ing on the dlfflCLllt days 'in Perhs, one member wrote that he felt 'caught'

e

N\

1n a void and oould neither " ... lock back clearly to the beaut_les of 'I‘ren-
gganu or forward...to the plane lare" (Evaluatlm, May, 1973)

gy DS F,Lgure X111 1llustrates, ‘the feeling of nemgnatlon lasted for
much_of our: visit here, but nnproved as the situation was. truly acceptedv _
; for what it.was. There was a.lot of thinking and qu.let oonversatlons a~
bout the point of the experience and whether we were- sacr1f1c1ng our in-
d1v1dual bellefs in order to acccmodate the program Scme ‘people could.
not find it in themselves to - go to many of the work projects, which were
prmlarll/y tours m ﬂu,s State. “This led to same heated ard’ then pluloso—
phic dlscussmns of 1nd1v1dual, group and cross—cultural values As the
ev,alua tion noted as Appendix 11 explalns and Figure IX shows, the upward
trend. of the past few months - had dropped durlng this visit, but rpse a—» )

‘ galn in our last two weeks\ - ' R

, Sev&al days of our flnal week in Malay51a were spent in the canp
near Kuala Lumpur where we had gone«-am January Here we met the newly se~
lected Malaysian group whan we would _soon’ ses gain in Canada ’I‘he Cana— _
dians flew back to Canada for ten days rest at their homes before they were
to re301n the program and meet the Malaysians again. Since- many partici- .
pants were leav1ng the program to work for the summer, and new groups of
Canadians and Malaysians w<3uld be formad in deonton when we reassenbled

- our group was together in Kuala Lumpur for the last time. T

"Relatiorish.ip' to  the Nbdel S
In a review of research maﬁerlal an goss-oultural adj tment I E
discovered the 'U—Shaped Curve' based on work by Lysgaard (Lys . 1955:
45-51). ThlS curve, reproduced on page 87 can be ompared to our Group
Feellng Graph (Flgure ™).

———
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7 . The smularlty between ‘these led me to reexamine my notes and
make a cotrplete search of the llterature - It Became clear \that these
" were basically both dramngs of the various stages of 'culture shock' -
as explained by: Kalervo Oberg (1958), Geonge Foster (1962), Conrad
N\ Arensberg and Arthu.r Niehoff (1964); and Peter Adler (unpublished). Of
i Adler E Seemi most camplete: and I-shall relate his descrlptlon of
the four stages of culturg shock to our, experience in Malaysia. -
AMler states that "Thé first stage begins with the excitaement
arxi euphoy:la of fomlgn travel _The mdlwdual is captlvated by 31ghts
and sounds and he&@s the new cultural surrbundmgs through the eyes of
the tourist" (Adler:9). 'I‘hese reactions can be seep 1p the, early part of
of our flrst state visit to Senah Negri desc/}lbed in the first parts of '
L Ag:e:ﬁloes 6 ard 8. But we were not intensely mvolved in this longhouse
, SLtu.atlon for long and became nnreas1ngl¥ dlsenchanted during the next
four weeks as Figure IX shows. v ~
' 'lhlsledustotheseoondmaseofcultureshockmw}uchthe
individual "takes sol\goe in grlplng about the local cus “and habits and
seeks respite ard &scaps from the cultural di ffergfces he is all too
aware of" ( :9) . mrneetmgdescrlbedonpage%ofthschapter
_'descnbest}us eellngverywell.“r - . : P
‘ '~ &s Figure XI shows, and I've desq,nbed on page 81, there slowly
“becane ‘a greater mll:mgness to accept the people and* culture after this
~—the lw point in our experience. This third phase lq the gradual reco-
very fmm culture shock. In this stage Adler says the individual ". . .be-
s o learn more about the local tradlmons and cugtars and' his language
s (5 ifcrease. He beg;ns to friends among the local g le ‘and his
cuclodk and opinions begin"to b'e%;ered with more understarﬁmg and sen~
~itivity" (adler:9). 4w , SR
Inthefourthorfmalpluse, thelndlmdual ", catestoperso.n;,
almﬂerstarﬂlngs of the local cultureandls etbcope, in fnoet lnstan- :
‘ces, with the stresses that are placed upon by cultural dlff‘erenbes .
He 1s able to derive pleasure fmmgthe relatmnstups he has and is able to v
experlence the culture in a relatively oentructive and rreamngful manner”
(pdler:9). This understanding of stress was shown in oun¥ourth State Vl".:
sit as discussed on pages 84-85. We were. darlvmg pleasure from our ex- -
perience of the culture thra:ghmt our visit to Trengganu as descrlbed on -’

pages 81“84ﬁf this chapter. - _ } L ~




89 .
Culture shodk as\descrlhed here "...can be thought of as a pro—
fgund learning experience which leads to a Righ degree of self awareness
‘and personal growth" (Adler:13).. But as Adler says, for many people "the '
Cross-cultural experience will always be more negatlve than- pos:ttlve"
(Mler:20). The key seems to be in the attitide’ with which the Mividusl
faces culture shock. Unl&ss he sees his experiences Ln a pos1t1ve mannet
-they are likely to be shatt@?ni;x adler quoted Dabrowski's conoept of
'positive d'LSlntegrathl’l (as described in Chapter I of this thesis) and .
explained this as a way of viewing culture shock pomtlvely.‘ 2s Dahruvsk‘l
_’suggested it.is through frustratmg and dlfflcult experiences that the pet~
sonalltybreaksdmnarﬂmmere is tlusnoretmethanmtheexperleme
of culture shock, It is through.a positive orientation to these experlerr
ces that growth occurs dunng what DabIWSkl calls ~secondary wteqratlm
, " In summary - then openness and recept1v1ty to experience would
.seemtobeaprecaxhtlcmtonaxunmleammgfmnaﬂtureshodcv&uchwas
clearly experlenoed by our group during the cross—cz.lltural ll\n,ng



'tumtoCanadaandthosewhoremauedmﬂleprogtamd mgthesmmer 8

"sized model.

. © INTBGRATION

- Opening this chapter 1sﬂa chscusslon of the experrences of the

Canadians and Malaysians in Canada in the new groups for whan I served as

'animateur® during the summer months of June, July ard Angust, 1973. I

‘shall discuss the interrelating betyveen the Malaysians and the Cangdians
_ and with the CCIIITTLIIIltlQS in which they llved and worked during the smmer

In the second part of the c:hapter ILWJ.ll discuss the re-'mtegra—
tion into Canadlan soc1ety of the Canadians who were in the, group for wham

v

I was the ' arumateur durmg the eight months ‘described in the past two -/

chapters. As was the case with other groups, same of our nenbers left the
program upon our returnto Canada, but the majority partlclpated in “the:"
June, July and August program, termed ‘the mtegrata.on stage of Flgure VII.
I will discuss the re~1ntegratlon of bot},l,gxmp e who left on our re-

-

Flnally I ehall relate the process of J.ntegratmn to the hypothe-

w
.

. Integration in New Groups N a \
First, let me briefly trace-the expelz}ence of the new groups. ‘The

'-Malays:Lans had formed their: ‘groups before coming to Edmonton but we had to- v
, walt to see how many Canadlans were remrnmg before dividing into new qmtl\ )
Iiv

Although the remaining merbers of_our group wanted to stay together ard
with a Malaysmn group, this was not possxble because. of emvall'n}mbe_x_j of
remrmnﬂ Canadians, the emphasis on individual prbject choicen and the de-

N

_sn:abli:z of a sum.lar ratio of Canadlans and Malaysians in each pxt)ject

Thus, S were drawn out of a hat and only same former group menbers were -
selected to go to the same project g |
o Dumng the first five week project permd I oomuted between two
separate pmjects near BEdmonton, in which groups of mne or ten Malaysians
and four or five Canadians lived together with a Malaysmn group leader and

g myself half of the time. >

Work projects were of both manual and oamumty assmtanoe types

‘and as with most Canada World_Youth _Canadlan projects were of only moderate

-~y
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E success. ertlng frcm another’ @‘rmmlty in which Malays1ans and Canadlans

nge llvmg and worklng, one gJ_rl~ noted that "People m general are happy

. llVll'lg together but the work prOJects leave us enotlmally and nentally 1n

a vmd S0 we are in the process of creat:mg new- projects to. get us -into

"more of the camunity 1¥%¥e..." " (Letter, June 26, 1973) .

- In camparing the relamve successes and fallures of the Uno pno~
jects between which 1 split my time, it was clearly ev1dent ‘that one was
vmw\ed by almost everyone as a success while the other was: looked on as
a failure. Slnce the problems enoountered by ‘both gr\oups were sunlla.r I

'>mnld suggest that it was the Way in Wthh the’ problens were v1ewed and re- -
) mlved ‘that led to the perceptlon of success or fallure by .the groups ang

'tles involved. ' Since I was .in each pro_';ect only half the time, my ° .

<

j}e was prunarlly one "of llstenlng to problems and difficulties and partl <
ﬁatlng in their solution. The role of prOJect group leader was fllled by~

- the Malaysaan leader 1n both ccmmm1t1es._

- In order to explam how each of théese group leaders attltudes m~
‘ ed. the success of their respectlve pro jects,” let me point to the com- -
sons and oontras*ts I noted between the ‘eaders, their groups and the

AL

-

- %'mmtles in. whlch they were living and workmg These I noted as follows:

TABLE II

&
Group Camparison -

o _ ¥ Growp'l - . Group.II
|Ledder's attitude | © Non-directive Directive
towards leadership B ‘ ' : \ ’
|Leader's attitude = o Received and dis- Channelled through
to the flow of i~ ' _-tributed by several = the leader as much
formation .-~ . group msrbe_rs _ as possible ‘
Group camprehension Clear o " Distorted
. |of information ‘ : I o o
Emotional feelmg o Calm - P - Overreactive
of group | T | R | :
Tone of proyect R Cooperatian o Conflict
‘ Ca'mwuty feeling . Positive . Negative
|Perception of : ‘Success L . Failure
project . ‘ S R S A

[

It seemed to me as if there was same correlation here between the 1eadef's |

L
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92 -
behavlour and the feellngs of the groups and oamwutles. In c‘heckmg peo»
ples feelmgs about their group leader -t found both Malayslans and Canadi—~
ans were very favourable in their caments about the 1aader of Group I,
whéreas, camments were generally unfavourable aboat the leader of. Group

II. Malayslans criticiZed their- leadea: m this latter qroup, only in pr1-

.~ vate one-to-one dlscusswns., -

In Group II there was confllct between certain Malay 1ansand both

the canadlans and the ccmmmty contact people. This led £o a rift between

the group leader and his followers on’ o;;e side and the Canadians and two’

. MalaySlan partlmpants, of Malaysmn nmxonty grvups on the other. This

type of situation did not occur in Grmp I where the. dnns:um at the begm*
ning was between the Malayswns and Canadlans but slowly these groups began
to come together. “This was the type .of @(perlenca of most other groups

. _' As one girl m ar;other pbo\ect wrote at that time: Malaysmn/szadlan Ye-
2 ~latlorxslups are fa_u:ly easy gomg although at times we . d1v1de curselvw off )
f . into the semate, cmmumtles. Both 51d&e I thwk undarstand tlus and. try
‘ to talk it out” (Letf Gure 29, 1973). o

{:, InGI‘OupI rolewasganarallymwofllstarmgwhereasm&mp
11,1 became 'a”liaisoen or bltrator between the two. facmms ~Things im-
pro\redlnGmupIItmards erxibutwaleftawgatwemgemﬁxemm
nity unlee the positive feelmgs left after the departure of Gmup I from
their- cgmumty ’ o . R a

o In lookmg at. the seoond five week Swer pro;ect m Ontano I v
w111 dlSc,uss only Group I for whan I was axmrateur /durmg this phase. '

our projects in ontario’ were too far apart fm: anycne to parmmpate in

"mrethanoneatatme

The Malaysians and Canadlans in this group became mach closer Que -

: rlng this phase and although there- were inter-~personal dxsagreanents during

ﬂ"xeearlypartoftheprmectthesev:eremrkedwtwllarﬂtheremsa

real feelmg of togetherness by the end The project here was very. enthu-
51ast1callyrece1vedbyboﬂ1ﬂmeoanmtyandﬂiegrmp Mymleaxxithe
role. of the Malay51an group leader were very low profile during this period:

. of time. Problems were mﬁced out thmugh d:lalogue a:iifsolvedbyﬂve perr

ple involved. - :
Problems which the MalaySlans had durmg their stay in crmada could

‘be sunmed up as a_canblnathn_ of 'culture shock' and 'vole shock'. ’Ihe»‘tenn

]
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bers who ccnplete’é the prog‘ram

_\_\\'

-~ +--1 didn't predict that I'd be so wnhappy. I'm

'I‘he early'._ ’

93

fexy _ed to by Storm and Finkle (1965), was used

,cu:ltles experlenoed bx ‘the clasg of forelgn, mlddlev
nne’l studylng the the United States, where their .
irole—-sets are 51gluf1cantly altered" (Higbee:71). It

t~d$ ' and prestlge .

ﬁoﬁﬁk’%}a )q&[:‘(r N

yho were in . Jmy' group in Malaysia, let me state

Ayt '

~fir> that ﬂ)ex;e seaﬁ% t&,have been at least two clear early reactlons

'x
'lhese are What Qouldwbe ’germe& reSentment' and 'sense of loss'. .

tment' seemed to be directed both at society for
ways of behav1ng, ard,” at oneself for allowu:g

S

Well. I'm settled in and am back to the same old junke

 It's not really until now that I realize how I real-

ly don't like the old type of person I am beoomlng - v
again (September 19, 1973} , . .

' What the——-is. happening to eve;.)rybody'> I'm recei-. -~ .

ving- letters fram all the old ging telllng me a-
bout their different forms of inertia, difficul-
ties in relating back to their hame environments,
problems with old frlends etc. (September 26,
1973) . i

I have begun to adjust tQ my environment but I find
‘certain situations .which lead me to great degrees

of difficulty...I need intensity, action (physucal -
mental, spiritual, emotlonal) ‘and experlence... C

: (October ll 1973).

surviving, but it's not great..:.I have been fair-

1y questioning but generally rather sullen. I-. . = : , ) \

think my major problem is that I have no one to -
talk to. Everyone here is-so caught up.in be-~
1ng swlally /aoceptable. .o (Sepbenber 17 1973)
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Implicit in these quotes is a “"-"'éensé of loss' or longing to re-

' farn to the times that were. In most letters and conversations between

Canada World Youth returnees, the enphasms was on the positive agpects of
the experlence This was clear in regional Canada World Youth meet.mgs
held during the fall mvolvmg réturnees fram the various e)(changes. The
exr:hange country to wh1ch each persan went was referred to in glowvmg tams.
Negatlve features of the experience were almost blotted out of the Tonsci-
ousfwess and the 'adventure' was rarantmwed But as time went by, parti-
clpantsseeuedtobecmeawareof this. Asoneboywrote "...trye T am
renﬂrberlng only the good times, but I led lt hard to picture the bad
tmﬁs—-geez, mean, hell we were depressed in Melaka, but now I think
why°i :( ‘ 31, 1973)., B
Al@hough T have «L’Lttle mformatlon to draw on, it appears as 1f

those who left the program mmedlately on arrival into Canada have had nore

d.lfflculty read]ustmg than those who remained in the program for its du-
ratMn. As to wheth this is due to their individual personalltles or to
the JJmedJ.ate re—i ation is unclear. .

Generally re~integration sees, to be caning. about slowly and with
1t a more contemplatlve attitude towards life. This seemed part;cularly

', apparent at a New Year s Eve party attended by two dozen plus Canada World

[od

© entry) 1s healthy and reassurmg and "...should on no account be allowed to

Youth Ma]ayaan returnees. The atmosphere was geverally quiet for a pa@,
tynmlmngyonmgpeoplewhok:weachotherwllarﬁhadbeen in' the ha-
-bit &f having very active parties, My feeling was that people were fi-
nally reallzlng that the experience was over and they must re~integrate in-
to  the present. This re~integration came about for most only after a dlfr‘
ficult three or four mntPrT{adJusm\ent period. ‘This tmunq is )wt unusual
as Stolley has indicated 1n his article on the subject ‘

In considering the matter of re~entry, Peace Corps
psychiatrists, led by Dr. Joseph English, have

come to two conclusions. One is that, in one o o

form or another, major readjustment shocks are. . , ,

. inevitable. The initial and most Severe phase - .
lasts an average of about four months, slthough
the duration varies with the 1rv:1.1v1clual (Stolley,

: . 1965:99). . i\tha o
Their second ooncluslon was that the spark or dlscontent t produoes crl—- o

ses in the first few months (and then aga.ln approxwately a year after re—

I -
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. dissipate” (Stolley:99). Through the regional participant mestings it is
hoped by Canada World Youth that this spoc™ will be nurtured. In any case
participants have peen reflecting on the experience and know they have

~ Changed. For example, one boy who was in our groué writas:

I miss many things and many people...It's just dam
, Jorely here~~there's no one who takes time to sit
down and' talk, and if.they Qid, open, honest ton-
versations would not be possible, because pacple
.are afraid to open themselves up (just as I was
—~remanber when we had that first meeting at Sid's
Place (Pinecrest) and I arqued against beoommg
Vulnerableﬁ) (Oc,'tOber 13, 1973)..

Y

; Relatlonshlg to the m; _
I In referring first to the above quote, it could be said to 111us-—-"

trate, in Dabrowski's berms. a developrent of perscmallty Thls he termed -
" the third type of seoondary mtegratlon in which "...a pew. structiral

£ rﬁ(mth a2 new hlarardw of aims. . (Dabrovvskl 21) ‘oceurs in the persona- e
lity. 'I‘he various types of Seoondaxy Inteqratlorx are dlscussed in Chapter -
‘I of this thesis and as I explained it 'is’ this third form of secondary in-
tegratlon touardswhlmmynodel also aims. Itmuldnctbeaccurateto ‘
Suggest that most nelbers realized this developnent of personallty but it
would Seem neasOnable to conclude that. they were all of the “positive dis- _
mtegratlon type rather than the “chronic disintegration" or "pathologlcal
: dlsmtegratlm types as noted in Dabrowski's typology and also explained in
Chapter II. There is no ‘apparent evidence of long term disintegration. Most
partunpants seem to be re-—mhegratlng slowly with the: types of perceptions
noted m»the followmg quobe fmom retumee% ‘paper an the experlence

She explams that 1t

.--takes a long time and a lot f patuance to comple—
tely be comfortable in another‘gnvironment. It just
proves how much our own beliefs are instilled into
us and how we usually do things without thinking a- |
bout: them...when they are gone, only then do we be-’
gmtox-&nzeaxﬂratamerﬂmen They became clear*
to us... things arourd us are different, only

* then do we take real notice...and begin to question
them. Othe‘:mseWegoonmthwrlwes, doing

~.things without giving them a second thought, just
beCause'vlevebeendouigﬂmforyearsarﬁmom\
everquestlonswhyorwheﬂarltlsgoqdorbad ’
(Octob@r 29, 1973).

» ‘/7
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Statements such as these seem to 1ndlcate that the Canadlans are generally
readjustmg to Canadian soc1ety now and theJ_r initial permd of fanbasy and'
eyfent is passing. 4 . N
'Ihlsx\ead] patte:nsearstofitwithwhaﬁhﬁsbé“en 3lled
Iy ,ﬁcume (Lundsvedt, 1963), repveduced in Figure XV on page 97. This

the IE'lmIOlVE(\I\ent' and 're-adjustment’ phases after a cmasaﬁtgral ex-
“perience. It appears to be an accurate representation of our group to say
that re-involvement tock approxunately o mmths befare the re~ad3ustment :
\ stagelz}eganmearﬂmt ' o N .
. o ' L

'%' - is an extension of the 'U' curve (Figure XIV) which also includes - -



Reprinted from John T. and Jeanne E. Gulla~
horn's “"An Extension of the ‘U-Curve Hypothesis®,

in The Journal of Social Issues (Vol. XIX, no.
T T
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. This chapter relates the experience of an anmateur in tha

~ Canada World Youth program to his traunmg for the pCSJ.tlon and explams |

A’the 'animateur’s’ need for oe,rtaln background mﬂers}ardlng and skaLlIs.
It concludes with .a descrlptlon of same ways in which this knowledge can

f ba gained. The tram;mg of tbe anmqteur 1s believed, by tlus writer,
to be of central m\portance to the Suceess of any paruclpant—oentexad B
learning Sxperierce, smae it iy the 'animateur' who ‘sets’ the tone which

~ enablas developuent of a type of cllmate which maximi zes Slgnlflcant learn~
1ng by the paraapants. Havmg grown 'up in a status and hierarchy con~
acious society anphasmlng banklng 'teadmarmtered' learning, parti-~
cipants- mturally expect thalr leader te explain what they should do and
provide them with. solutions. and answers to their problems and, questions.
But the role of the ammateur is.rather to help the participants dlsoover
alternatlve approaches ahd enoowcage than to deve10p the:uf msn;hts into”
‘the .exparience. In order to gain early lnfluenoe in setting the tone for

 this type of learmng, it jis often nec:essary for the 'animateur' to be -
sarewhat dominant in the begmnmg ani then withdraw gradually by lo«werwg
his profile‘as shared leadei@mp and mgmflcant mterre]atmg develops. L _

. Since the goal of the Canada World Youth procp:am is parthpant-f f,‘ '
centered learrung in small QrOups living apd mrkmg in cumumtles in both

Canada ard- the exchange oomtry it seems clear that the ‘animateur' must

" bave three basic abilities, He must bé able to: understand the structire

‘of carmurutles. relabe effectwe@ in. cross~<mlt11ra1 situations; and lcnw
how to animate small groups. - In ather vbrds be needs 'congmmni ty ml%ts'
'cross-cultural k,rxpwledge alrad.a group animgtion skills'. Each is discUssed
in tlu}s chaptar followed by & short description of how this knowledge is ac-

N Cammity Insights. » : |
Bytms I mean that the ' animateyr* m;sthavetheablhtytotm~-
derstani camumtles and the effect that be and his group have on the life
of & corrmmlty Fa;.lure to. understand how their preserve is affect;mg the
wmmty is 11ﬁely o xesult in little nrterre]atmg betheen the people of

.98
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, the community a_nd the out51ders.. Wnether the group is \nrlu_ng on
' # o catmunity self~help prajects, as we did, in- Malays1a or c%n Commmi -
ty-daction type projects, as we d}dm Canada, it is most mporbant
that the 'animateur'' and grouQ,msrbers shéw “that they have gepuine in-
terest in, and feeling for, the camunity in which- thel are living and.
workmg 80 it is essential that they be.able t. epen the dlglmels of
conmuInications between themselves a@ﬁﬂtsm;ers and the  people of the ‘
mty@ 'th.ch "&hey hiave been’ invited. 'I’hrvugh thls mcatlm}‘
will come mutual learrung and bé?xeflt. Having this abll.lty is essential
. to the succegs of any type of prograzn involving an qut516er on m of ‘
/. outsiders lntegratlng themselves with a Oamwuty :
'%ﬂ ' The 'animateur' has special reSPOI'ISLbllltl% in pramtmg this
type of communication, He must be able to allay th@’susplcmne of the —
local cammnity and be able to ‘develop .one-to-one. relatlonslups m&x
. the formal a_nd/or opinion leaders of the cammunity. 'I‘hls is necassary
for any {#pe of external input ipto community 1ife to be well reoelved
“and have any effect.- ‘ ' : ;
- In Canada World Youth, the success of faulure of prograns in -~
c:cmmrutles in both Canada andﬂalaysm, seared to be based on the * a-
nimateur's' ablhty to relate with local oamnumty 1ea§ersh1p. In Ma-‘
‘ laysw this meant good relations with both the State Officials concerm- -
Zﬁ ed with that commnity and the I—b@dxmnoftheKaummgs InCa;xadat}us
%a.nt good relatmns with the Councils ang Canmni ttees affer:tn?“
Amnity and with the local comrnmty contact person dnd his assocmt&s

_ "The ' ammateur st have a clear undetsbandmg of the effects

' s&g\of cross~cultural ‘expariences on both the host a.rﬂ\'the visitor. He must
reallze and be able to cammnicate to h.‘LS group the fact that,
by their very mormal actions and beha\rmur they my be oonveymg a su~
perlorlstlc attltude t s theJ.r formgn hosts. He must also be a-~ |
ware- that forelgh nationals may often misinterpret our good intentions
and mterpret Qur behaviour or 31lent language m a mmmer quite d1f—~
ferentthanweexpect . ' r,""

- . .The ammateur’ ‘must also foster an att‘.ltaie of w1thhold1ng _
Judgatent until the total situation is undersa)od 80 that the Canadl.an ™

& . . . . . ’ L
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participants do not make jlxigér\énts- on insufficient data and come to f‘ja;—

lacious conclusibns about the peopl'e. and life in the cammunity in which -

they . are now living. ‘To do.this the ‘animateur' needs to.encourage the

participants to: think 'laterally' ‘(page 46 and Appendix 1); use the

' negative capablll/ty"”rpages 22 ard 49), and\see entmpy positively

.. (pages 47-50). L ) ol ' :

/. . These abilities mus irst be a part of the *animateur' him-

self. In order to e_ncourage the »learrung of these ab11,1t1es and a ge-

neral. opermess and receptivity to 1ence the ! teur needs to

behave in a way which.is consistent w1th these abilities and ’ét:a\s&mp'

tions upon which they aré based (Chapter ). \.‘3 o
The - 'animateur' needs to’be able to draw individuals in his

: groups out from behind the protectlve "shell, with which several mll .

. terd to surround themselves, when expe.rlencmg 'cultune shock'  (pages |

88~89). If the individual has what S.I. Hayakawa (1950) calls a "static

concept of security", he 1s llkely to build up walls himself and

re‘u:saﬁ J.nto his own narrow reality. If he can develop dynamlc con~

- cept of secm:lty":{n_ ch he believes he has the internal skills or re-

' ‘soui,c‘es with which to cope w1th each new sn.tnatlon, then he will continue

to grow and develop. It is m}portant for him to develop an open self~con-

s

. cept rather than a r1g1d one 'since as one exposes oneself to new @cpen

> ences, one ‘has the opportumty to discover more and more about oneself )

It is the ammateur's' responSLbJ.]_Lty to foster a climate m vhich each
J.ndlvldual is aocepted and can feel free to mnerse himself in the comm- N
-mtylnwhlchhe is. now hmngandworklng Lhﬂes,sanopenaxﬁtmstmg

. cllnate is developed negatlve preoonoeptw.ons are 1ﬂrely to evolve and-

 the behaviour, of the individual (based on Fprecorx. i3 expe tatlon of”
failure and mswﬁerstandlng) will contribute to ti.e fulflllmg of his

OWR expectatlons. This is partlcularly E‘me when c_p'oups of people fram

two cultures are 11v1ng
. cultures. ’ .
' , The ' ate must also be aware that people of variant cul-
tural backgrounds 1earn in dlfferent _ways. He must knav and mﬂerstand

work:.ng together in summnt;es in one of the

. howhe and the members of his group learn, as well as how those people

with whom they are 1nte_ract1ng learn. 'I‘hJ.s means, for a:anple, that he
. must understand that rural Malays and urban Malaysmn b.xreaucrats see /‘,_he
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world in very different ways. He must not attribute the same mode of

- perception to both. It must be reahzed'@hat(ﬁh{s means- being able to
see things from the, other persans perspective and is difficult to do be-
~cause it imvolves urdexstardlng how someone learns in a way dlfferent ‘
“than oneself. Leammg how to learn in a ‘way dlfferent than the one in

Mch oge was socialized as a child is extremely chfflcult. In order =
to bridge this culture gap, the 'animatéur’ must be able to enter “acti-
vely and imaginatively into the other. fellow's. situation and try to un-
derstand a frame of reference different from his own" (Hayakawa, 1950:33).
By really listening we will relax his defénses and he durs-and, as we find
each otga‘g less threatemng real mxderstands.ng will result The very
languags™in which we first oomrumcate sets the tone of the way in which
we conceive ideas and percelve expe.rle.noe ard it is mtport:ant for the 'a-
nimateur' to keep this in mind at all times. '

This bring= us to another point which mst be understood Peof-
Ple of dlfferent cultural backgramds phrase questlons chfferently and
respond taking into cons:Lde_ratlon dlfferent unsaid ldeas When a Malay -

" says. "Where are youegomg —it's meant as a form of greeting and not(/\
be * nosy asCanadlanssmetmes interpret it. WhenCanadlansasde_rect
1nfornatlona1 questions without what we term, 'beating around the bush',
wexmst reallze thatwearehkelytobetakenasforwardandeven 'pushy’.

The 'animateur' must also + -Jeagmgmﬂex%mngofdevelop-- '

- ment and the feelings of both a colonized and dominant people. He must,

- realize tha nanype@lemthwhan ecomesmcmtacthaveapreomoep-
tlon of im as aastereotype ‘white' or even 'hlppy' if he is youthful

i Both have bad cannotations for most Malaysmns since ‘whltes'

were then: fonner oppressons and 'Iupples are seen by older people in

Malayma as somethlng essentlally evil fram the west. He must make a .

strong effort to dlssoc1ate thelf from these stereotypes' and camn-

nicate what he is to others.  as I learned in Chesterfield Inlet, N.W. T.,

this selling of mmelf as a enpathetlc good gﬁy' , Sincerely mteresbed

in them as people, is the smgle most mportant essentiadl to communi ty ,

work. Once one has 'sold' oneself to the ‘other’ and the gua.rds are’ dum,

real’ catmmcat:.m and dlalogue ‘can begm. o .

‘ The 'animateur* in cress-cultural e:ochanges, or in programs ine

volving. minarity groups living within large dominant cultures, must be
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aware thatwmost individuals fram the’ ‘majority' group have been so much 'a
part of the majority that they have. ncb omprehensmn of what it is like to
be in a "minority'-position in every phase of life. The Canada World Youth
erx:efforoed people to came to terms with being a amall minority. It
is the role of the teur'\‘to assist people in a mmorlty position far -
the First t].me to take ese expenenoes to heart and realize t-he effect
' wh:Lch Iﬂajorltles have on minorities. in soc1ety

. The oepﬁ:al basis of the prevailing phJ.lOSOphy in a culture
mst be unders in arder to apprec1ate the various views on any exchan-
-ge between cultures. For example, the fact that the Malaysians enphasize
the entire Malay31an youth movement'- in the deve lopment of any youth pro-
gram must be. upderstood as different than our emphasis on the parsonal de-
veloment of the young person mthm a group context \&,.Sl.mllar programs 3
with the same aims take very dlfferent courses in the two cultures  The
4H program in Canada emphasizes personal progects in which the young far- .

' mer ralses one calf forTshowing, whereas in mlaysm the 4B enphaswes
group pmjects such as the Planting of a ccxmumty Vegetable garden.

"' Ip line with this the, armnateur' needstoensurethatthere is
sufficient time for personal needs as Canadians require. morq free time and -
pnvate space than do a more group-oriented’ peoﬁle like I%lalaysztans
- The 'animateur" nusttrytobal?a:wetheseneads ourneedforlnfonnallty
arxithelrsforfonrallty. ourneedformtmcﬁmeaxﬂttm.rsforstnx:ture
. our need for norrdlrecmmty .and theirs for directivity, and the ‘other as~-
sorted areas of dlfference which lead to conflict.’ This is not td- say
that he sho@ld try to avoid all conflict but that he should reahze the

: urpllcatmns of each situation an his a.n:l other groups. T

.

_ @:a;p}rmnatlon Skills

In order to effectively develop ‘the nonthreatemng group climate
about which I m:ote earlier, the 'animateur' mist have a clear idea of how -
hjs behaviour affects others and what leadership- style fits his talents
and personallty Understood in this is that he will have the background
infonmatian nec&ssary to know and understand the various approaches to
,._gmupsandhmandwheneadxcanbeused He needs havehadwcperlen—
ce in analysmg group growth and personal development, ‘as well as in sol- )
ving problems and resolving interpersanal difficulties within a group con- .

o



’_set the group, draw it togeggr anmd’

As an anmteur' hemnstbeawa;-eofthevanwsfomlsofbeha~

~ viour which are typical togroup situations and have his finger on “the, pul-

se of the group at all times. It means tinitia,ll'yhemstbeabl'e to-
withdraw his influence. He my,
1n‘f/act,notneedt01nfluanceatall tlfhelsfﬁénsurethatagood
climate is to be developed he must know how to faclhtate this amosghere

‘ of trust and security if it is not developmé naturally.

Hemxstworktasarddevelopmgbothvarbalauinon-verbaloamu«

nication between members within the i;ruxp if it is o fllDC’thh “optimal ly

~in asupporuve ervironment. Allrrerbersnustbeermm-agedtopamar
fpateanifeelapartofthegrmzp '

and contribute to eac:h natbers learm.ng Differences must be aooepted with-

kd

Sucoessfully fulflll;mg each of these functlons' demands a broad
base of experiential learnmg

Training Néeds and -
~  Relationhip to the Model

o IndlscussmgstaffselectlonandtrmfungforCanada,Worldeth
evaluator Cohen concludes that

...mxch fmstratxonardcmﬁzmmwaldhavabeen
' avoided if the staff had been better prepared for
theverydemardz.ngmlestheyhadtoplay. It is A
not possible to train sameone to be a group leader '
manmthlftheycnnetothetra.umxgmthm
group skills. 'I‘hetralmngcaupshmldbeaplaoe
- to build upon prior relevant experience, and to
.‘learntouseltmanewomtext (Cohen, 1973:71).

. '-‘,'Itwasoertamlytnnethatmany annnabeurs'd:.dmthavethe
sufficient background. - For this reason and because of the dlreetmnless-

ness of thq: orientation the four basic objectives, as ncted on pag&s 66~67, ‘

"

wenemtrrei: Smplystahedtbaseneedsmare todeveloptgestaffmto
ateam.tol:samthemleofan animateur” ; toplantheapproa

HereIshalldmcuss these goals,rowtheywerereallzedormt
realized dunng thecanp and make recumendamons for ftrturetralm.ngof :

'animateurs’ . ﬁ
"qfé‘f?.
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Wlth regard to the group developrent of our staff team, the Ca~
‘nadian co-ordinatars for Malaysia noted that “...we functioned basically
as atask orlentedgroup andlnteractlmanmgnm:bersmsdommtha
great deal of 'ristrust'..." (Elliott and Elliott, 1973:77) . This hap-
pened prlnmpally because the philosophy and me**lod of Cahadl Warld Youth
was not urd’erstood by the group.” Trained e)(perts;had been hired to cam-
municate th.ls mformatlon to us put, as the oo—ordmatm-s noted, they were
lmsuocessful ) ' - f b

...the climate set by the trained exparts was oon~
ducive to self-discovery and group growth but at
the"ﬁﬁbtmeﬂe@@aftsmmtmysuooess-
ful in defining the objectives'and the methodolo~
gy being used: they themselves were confused in
defining their own role and did not set a good

example of group cohesivenass and openness to '
- éncourage the group lesders to identify with @y

the non—-dlrect.lve pIOOess (Elliott & Elliott, 1973:

77) . ‘

group feel:.ng among the ten of us (or amcng the fourteen of Qs lmludlng |

":}e Malaysian 'Control Team') did not develop We did not discuss our per-
sonal phllosophles ar how we would deal with various situations if they
confronted us dur:.ng the program. We did not develop the rappart necessa
"rytoworkmthagroupofpeople thatwastoevemuxallynmberomhmb
dredandfortyatonetme mmededtnbecmecloseasagraxpofm
ple. We did not, ard a lack of trust resulted. Perhaps we, the groupnarh'
bers, did not have the neoessaly commi ttment. and/or skills to: make this
.large and culturally diverse staZEf growp work. It took - many xmnths of dis-
‘ mtegratmg experiences before sincere feeling developed but the costs were
great. Each of the Canada world Youth staff people should have been able

to internalize a feehng for both the program and each other during this
orlentat.lon . This would have led to consxsten::y in our approach to the v
participants and staff people would have been better able to ocmrumcate,
either verbally ar mnvverbally, the mearu,ng of the program. Thug parti-
c1pants would have had m..® to hold ento during the ear]y confuswn. s
the oo-ordmamxs noted the role andprogramxmsmﬂerstandlngs led to ",

time consummg problens of dlsagreanent that greatly influenced thesat-
‘ 'msphere in the paruapant canp to- follmr" (Ellictt & Elliott: 80) .
,' - Same ways of avmdmg tl*us type of dlfflculty would be to atpha N
size three things in an exper1ent¢a11y~based a:mnate\x orlentatlon camp. ’ ’7

-
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1"7 :, .
As Fhe,Peace,Corps has learned from its wvarious trainiqg pro-
grams3 the‘empﬁasis of training mist be on experiential learn-
ing since it has both the most carry-over value and slmulates
SLtuatlons which will occur during cross- cultural work amd '
life. : ' » A - ' , e
' The first focus would be development of a feeling a-
mong the staff that would allow them to be open,'hdneSt, trust-
ing and supgbrtive of each other throughout the experienCe;
To do this each 'animateur's' own needs and goals must be in-
volved to the poirnt where the training and thefexperience to
,?ollow become part of his. quest to achieve his'goals and rea-
lize himself Barriers due to status dlfferentlatlon must be
minimized so that psychological blocks to communlcatlon aren't
nourished and a we they situation developed. In order to deve—
lop a co—operae\ye climate or milieu of ,openness and trust,as
I have termed it in my model, it is necessary that the ‘anima-
teur' be placed in situations in which the connectlon-between
the actual»field experience and what he is learning .is clear.
- , Thls second emphasis should be the placing of the
‘)ﬁﬂyfgature anlmateur in crlsls situations 1n whnég'he can act
‘naturally. These can be presented in the form\of simlation
' games, critical incidents, or role-playing. AA example of a )
way to make these techniques particularly'releéant to the ca- ,
nada World Yonth'program would be for a former ‘animateur' to
.enter a group of future ‘animateurs' and emulate the behav1our
of -an extremehf dlfflcult type of off1c1a1 with whom anlma* '

teurs' often must deal in conmunltres in both- countrles. . Or
'a-CritiCal incident in which:several difficulties were being’
: experienced'at the same time could be simulated”doring the -
”training sessions. If the future anlmateur'.ls to act natu-
'rally he must feel free to make mlstakes as well as to achieve:
successes durlng the tralnlng program. If he does not feel
able to take these risks he will not experiment with new ways”)
of relating and will not 'learn how to learn' in.newLways;- It
is through experiencing.real crises within ﬁhe training‘pro-:

~ gram that he breaks down some of his old ways of behaving and -

\
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can re~1ntegrate hlmself 1ncorporat1ng this learning. ‘This-
breaklng down is. the, dr91ntegrat1ng stage of the hypothesized
] model . ' v,

Through reflectlon on his behaV1our in these crisis
51tuat10ns the future 'animateur' can learn,to understand him-
self and what he W1ll face durlng the experlence. The debrief~
ing from the exerc1ses descrlbed above give hlm the opportun1v 
ty to discuss both the present reality of the tralnlng session
and the future field reality.' This reflettion can lead to
what, Dabrowskl called secondary integration” as explalned in
Chapter II. - Through his new understandlng‘ihe future ‘'ani
teUr will be better able to ‘use his unlque self 4n an;natjék
other s. ‘ o :

If the ° éLnateur has been exposed to suff1C1ent
.skills, technlques, approaches and pr1nc1ples before thls type
of tralnlng; then, by fully experlenc1ng these stages, he
,should be able to develop a tralned unconscious whlch wxll al-
low him towmake intuitive 1nterventlon§ into the groups and /V
, communltles with whom he will work. It is towards this end
that the stages of the model aim. t |

. 3y ' .
. . : : N
Vo



CHAPTER X
CONCLUSION . )

This final chapter synthesizes the information con-
tained in Parts I and II_oﬁ the thesis‘by,first referring to
the qoals of'community development as eutlined in Chapter I,
and explaining how 'animation' and the anlmateur are the
basis of the community development process |

- Secondly, the partlcxpant~observatlon fleld deta is
related to Communlty Development and the mode 1 through dis~
cusgion of the Canada World Youth group as a miniature com-
munity with similar symptoms and problems as lerger conmmuni-
ties., These problems tended to be magnified in the group bhe-
cause of the intensive hature of the program and the hetero-
geneity of the partlc1pents, but the 81tuatlons enqountered

by the ‘animateur’ are hypotheSLzed to be essentially the same

as those confrontlng the community deVelopment worker in Ler'
ger communities. ’ !

Finally, the flndlngs of the thesis are summarlzed

and poss;ble appllcatlons of the Wael are suggested.

‘ Anlmatlon as the Basis of CommunLty evelogment
On the second page of Chapter I of this thesis I
quoted Brokensha and Hodge's statement that "The sklllful

and sensitive use of his. own personallty is the first worklng
tool of the commuhlty development worker" (Brokensha and .
Hodge, 1969: 7l) ‘Later I explalned that the reletlonshlp ba~
tween the communlty development worker and his elient is the
ba51s of all communlty work and it is the worker' s ability to
use his 'unique self' effectlvely that makes for successful

commuhity work . Especxally is this true in' the communlty devel*
opment process, descnlbed by Brokensha and: Hodge.'ln Commun1tx
,Development ‘An Interpretatlon, as the ".\.chenge ln an atti~
htude of mlnd, whether personal or collectlve, that results in
_change of behavior and pursult of a course of action hxtﬁerto

107.
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reﬁected or not understood" (Brokensha and'Hodge’47) -xThe\em~,
\'phesis'here is on 'process' " . .denoting something dynamic, a
moving forward from one situation of belng to. another...From '
. being to becomlng is the goal of all endeavour " (Brokensha’

- and Hodge:44-45). , '

As explained in CH&pter \Y of‘thiS'thesié the community.
development worker who is worklng with people in thls dynamlc
'Process' of'social change can best be called the ‘animateur’
,This_term seems more approprlate than any of the.othprs (see
page 54) because if“implies that'the central focus of the com~
fmunlty development process is on ‘'animating' people to move

"...forward from one situation of belng to another..."
(Brokensha and Hodge:44). . : . R 5“”

The anlmatlng process beglns with the 'animateur' :E?Eg
promotlng the formatron of a small representative’ group mir- o
roring the community. Through the self- educatlon which re~-
sults. from part1c1patlon with each other in thlS pertlcxpant~
~ centered group with the 'animateur', self~determination and
social change result (Blondin, 1971:160). 1

| Turning ‘to how the 'animateur'’ learns to stimulate
the community development process through small groups, qe
mlght look to T. R. Batten who suggests, in Tralnlng,for Com-

. ‘munity Development (1962), that potential communlty develop-

ment workers need to experiepce learning during both "orient-
vation" or background in which their values begln«to change,
and "on-the~job training", during which their ba51c attitudes
come into questlon. In discussing Baften's use of‘the texrm

"on-the-job-~ tralnlng, Bldale and Blddle state,. 1n The Commun-
- ity Development Process, that it mlght more- eccurately be
‘termed "on-the-job leatning"'TBgddléﬁénd-ﬁiddle,_1966:254);
‘They go on to explalh that: o | ’ h

A means - for expedltlng these two learning s
experiences, ls avallablea 1t is the small
‘and intimate group, ‘which gompares learn-
ings, discusses the‘knowledges and atti-
tudes in-relation to -events and to basic
values, and does all this in. ‘the presence

of an experienced and (we' hope) w1se~persono :
(Blddle and Blddle 254) oo LY :

LA,
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’

This ’experienced®' and 'wise' person is the 'animateur’'.

Relationship Between Field Data,
¢ "Community Deveiopgent and the Model A
_ BAlthough its specific goal was not to train commu~
nlty development workers, the group in which the- part101pant
observation took place emphasized the "...psycho«soc1al fie-

~

thod of learning through dlalogue in the context of small groups,
.-." (Marquardt, 1972:62} which, I believe, is the key to. tralnv
ing the anlmateur and/or the community development worker :

‘It was this process of learning in the small group
which I studied and from which I developed the model (drawn and
descr;bed on pages 9 to 11, .and documented in Chapters VI, VII
and VIII) ~The comminity insights, .group animation ekills, i
and cross~cultural knowledge, which I concluded an anlmateur"*ﬁﬁh
needs (see Chapter IX), are similar to those required by com~ fﬁ
‘munity development workers responsible for animating groups a
comminities of either a maJorlty culture or a mlnorlty cult
within the larger soc1ety. )

o
W

In order to clearly explaln how the Canada Worl Fouth
egroup is a m;nlature communlty and the role of the anlne‘éur'

in the program comparable to a community-based ce”;u A
lopment worker, I shall compare the mandate of th 1423
fw;th that of the ‘community- development worker andiv_g‘”e'thesep
to the model. To make this comparlson, I shall dlsgf =

- Whitford calls the "...81ix thlngs whlch a community development \

s

-worker must do: Communicate, Organlze Create learning situa-
tions,.Motivate,fEncourage local leadershlp and followship, . "gp*
Phase out™ (Whitforq, 1969 11).

~In d1scu351ng flrst the ablllty to "Communrcate" '
whit ford explalns- | '

)

The communlty development worker must esta-
blish and maintain commnication with all
the members of the community to which he
o~ has been assigned. .By 'Commnicate' in
ARG this coéntext I mean that the worker must
’ become knowledgeable about the socill
“5tructure and- lts functlonlng,_tgg/values g
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‘held and by whom, the economic ani the
human resources of the community, the

- problems as seen by different indivi-
duals and groups ' (Whitford:12),.

Nowhere ‘could thls have any more direct Valldlty than to the
'anlnateur s' role in ‘Canada Wor 1d Youth as described in Chapv-
ter IX. This was true tlme\and time again since the ‘anima-
teur" s' partlcular role changed as the environment in Whlch
the group lived and worked. changed. This meant commynication
had to be continually initiated with new people while open
chanﬁ/ls of communlcatlon malntalned W1th members of the group.
ThlS ab111ty is- dlfflcult to learn but as. the model. suggests,
necessary to effectlve community work. Through experience of
the m111eu stage of the model, the potential community worker
wxll learn to be open and perCeptlve so that he wifl be able
to understand the values of the commun1ty:u1whuﬂ1hexmxks
‘during field plaCements and - later in professional communlty
work.

Although the‘ anlmateur in Canada wOrld Youth does
not "Organlze ‘in the tradltlonal sense he does assist the \
groups with whom he works . '£to gain control over their own rev
; alltleS. As Whltford notes: "The purpose of...organlzatlon
is to fac111tate the educational process.. ." (Whitford:12).
Thls is also the ultimte goal of the ‘'animateur-. The model™
in this thesis does not discuss skills for organizing but I

. would empha51ze that gny long term community worker 1earn1ng

program must include exposure to academlc and practical orga—-7
nizing technlques and skills such as those described by Saul
~Alinsky in Rules Jfor Radicals (Alinsky, 1971). '

’ It is the responslblllty of the ‘apimateur® in Ca-~
.naaa World Youth tq@§Create learnlng 51tuatlons' in his cons- .
,tltuent communlty Just as it is for the community development
’worker 1n the 1arger’commun1ty. As was discussed in ChaPterl
~Ix the 'animateur' must be able to set a milieu conduc1ve to
1earn1ng. This is the first. and most basic function of com~-
‘munlty work and is the purpose of the milieu of openness and
trust stage of the model. The 'anlmateur or tralner using this
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 modeI will ";..create learning situations of varying degrees
of complexxty ‘to meet the aetual needs of people."” (Whltford
14). . | - : ‘\—:'
The ability to "motlvate" is one of the essentjial qual-~ _

ities which any 'anlmateur or. community development worke; P
must have. When the pe0ple in a small community such as the
Canada wOrld Youth group are exper1enc1ng dl51ntegrat10n (see
‘, Chapter VII), it is the anlmateur s' role’ to enCOQrage them

to perceive their d1ff1cultles 1n new, p051t1ve ways. The anl-
'mateur motivates in much the same manner as any ‘community de-
velopment worker who attempts "...to instill hope ln the gftlﬁ.
zens that 'if they will 51mp1y try once more, u51ng new tech~ .
niques and strategies, they may be able to solve some of the-
problems that concern them." (Whitford:16) . . The hypotheslzed
- model suggests that the ab111ty to motivate people comes from
vreflectlon on person 1 exper;enc1ng of situations 51mllar to
those in which he is

orking. Therefére the community worker
-who has exger1enced disintegration, pOSltlvely and reflected
upon lt, will .be better able to. motxvat others haVng diffi-
%culty solving the problems which confront them. | o
The necessity to encourage local leadershlp and'followﬁn
‘ship is part of the respon5¢b111ty of belng an ‘'animateur' or
_ communlty opment worker, It is the job of the communlty
ker to encon}ege people to take control of thelr
that they can gain the ablllty ‘to lead themselves
towards their communlty goals. When shared community leader~,'
" ship is deVveloped p le can 1ead or follow lnterchangeably as
was the att mpf7'

development
realitieé s

the Canads wOrld Youth group communlty.

The eory hypotheSLzed in thlS thesxs emphasxzed development
of sr red leadershlp and responsxblllty from the 1n1t1a1

'milieu’ stage onward through ﬁr~\stages of the model. X
_The sixth "must” to which Whltford refers is in the "phase

out” perlod durlng which the communlty development worker
-wlthdraws from the commnnltf\un which he has been wOrklng.‘--.
‘Although in Canada WOrld Youth the "animateurs' did not

4
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depart fr-m the communlty,the process of W1thdraw1ng influen-
ce and becoming increasingly less visible was the same. In a p
participant-centered learning 51tuat10n, Just as in a communi~
" ty-based development progect the success oﬁ‘the worker can
be adjudged by the .long term performance of the people of the
communlty Therefore the model encourages personal group and
commnity respon51b111ty throughout - 1ts stages. : ‘ ’r
“%v Froméreflectlng on these "six musts it seems clear
' Jﬁﬁhat we can agree with Whitford that: 'The core of the commu-~
n%;y worker 's. 1nterest then lies in the relationships bet- _
ween groups of people representlng apparently dlstlnct and op~
posing values, ideas and attalnments“ (WhlthId 11) . "It is’
tawards deVeloplng the ablllty for the communlty worker t
'.workﬁw1th.these 'distinct and opposing values' that. the hy-
pothesized learning modelﬁaims. » _ .

4 . e

: ) Summary
\ The central flndlng of this’ the51s is the Intuitive
Interventlon Model itself. It was -generated from the experl-
_éntial and theoretlcal materlal contalned in the the51s, and
. 1is described in detail in Chap er II. Reflectlon on the par- )
.vqt1c1pant~observatlon field data along w1th theoretical syste-
matlzat;on led to. formulatlon of the model summarlzed in the °

K . | -

‘ next few paragraphs

, ~The flrst three stages of the model empha51ze eXpo-~’
e, f|'27'
%§¢ re! to skllls, technlques, approaches and principles of com-

. 3y work throughout the experlence of the hypothesized 1earn-
‘ 1ng&process Thls process involves. flrst the establlshment

of a communlty»based 'Mllleu of Opennecs and’ Trust based on
the values of" 0penness, empathy, trust and 1nterdependence.
The‘second stage of the modei’ 'Experiencing Disintegrating’
Realities' bullds on this open and receptlve attitude, Whlch

/ is explalned as essential to the development of a creative

- or positive attltude»towards the breaklng down or dlSlntegra-

: tr%g of one s psyche durlng experlence of dlfflcult coumunlty

;‘.realltres. In its third stage the empha51s of'the learnlng

>
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model  is on 'Contemplative Reflective Jategration' in which the
potential community worker integrateL his'psyche in a new way
after contemplatlon and. reflection on the courses of action he:

ok Quring his oommunlty field york.. The part1c1pan37 erva-—

tion researc dicated that these three .conceptual procgsses
(‘openness’, isintegration' and 'reflection’) occuf\}n the

- same order in each of thé first three stages of the model.

(see’ Flgure 1) . The model hypothesized that lnternallzatlon o -3
of thi;‘s%rnl{xg process, coupled w1th reasonable skill pro- ¢
' AL

ficiency an lead the potentlal communlty worker to develop

‘a 'trained unconscxoué' This implies that both the skills

and thé learning process must be assimilated to the point tha;'

they becdmwe an integral part of the psyche of the commnity

worker. This lntegratlon glves the an1mateur or communlty
development worker the ability td make 1ntu1t1ve 1ntervent10ns'
in hls relatlonshlps w1th the individuals, gréups, and commi—
nities Wlth whom he’ works and is the ultlmate goaluof the- hy—

‘potﬁesxzed learning model.

_ The*émpha51s of the model is on learning since the
thesis is based On gthe premlse that the prlmary job of the
commnity deve10pment worker is fac1lltat;gg the learning pro—f,_”
cess. The: approach to 1earn1ng in this thesis is con51stent

‘with the philosophy that the communlty development worker needs

to have intensely experienced dlfflcultles and dlSlntegratlon
slmllar to those belng experlenced by the people W1th whom he _"e
is worklng, 1f he is to be effectlve in a551stlng others to

deal with their problems. Therefore, he needs to be sen51t1ve

people with whom he lives and works.f "In order to be receptive

to. the feelings of other people one needs to have internalized,
‘not only analytlcal cognltlve skllls, but also’ 1ntu1t1ve affec— =

tlve understand1ng. TO counter-balance the heavy emphasis in
our soc1ety on, traln1ng in the. cognltlve domain at the expense
of learning in the affectlve domain, this thesis proposes an

//’integrated 1earn1ng process for tralnlng the communlty develQB—

ment worker. f
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The theSLS\suggests that' the emphasis of learning
for communlty development work should be on 1ntegrat1ng
sklllsjand insights through -experience and 1nterna112atlon_
of this, learnlng process. Slnce 'The Intuitive Interven~
tion Model' is open-ended it will evolve further as its
., ideas are adapted through use. Although its central focus’
"would reamin the same, the model ‘could be adapted for use
in long or short term tralnlng programs in whlch learning
about feellngs is con51dered as- important as learnlng
skills, It is my hope that others who work in this field
Will £ind "The . Intuitive Inferventlon Model' of a531stance
to them.

<
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R lhe idea of using cneself as an 'instrument' has been dis-

. cussed by Arthur Combs and DanielJSoper in "The Perceptual Organization/ .
of Effective Counsellors", (Koziey, 1970:159-166), and by Stewart
Shapiro in "Myself as an Instrument", (Bugenthal, 1967:235-239). *:'

2These graphs and the fiqures of the thesis were drawn as they -
appear in this thesis by artist Jacques Requier. : .

_ 3This subject area is discussed at length in the sedtion on
training objectives in the Draft Handbock for Cross-Cultural and Cam- -
mnity Involvement Training, prepared for the Peace Corps by Albert :
‘Wight, Mary Anne Hammons and John Bing. This caprchensive manual also

‘ incl excellent discussions of numerous experiential techniques which
i C@{gﬁsai in cross-cultural training. ' e _ :
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LATERAL THINKING

“

Many years ago when a persén who owed money could be
thrown into jail, a merchant in ltondon had the misfortune to
owe a huge sum to a money-lender. The money- 1ender, who was
~0ld and ugqly, fano/ed the merchant's beautiful teenage daugh-
ter He proposed a bargain. He said he would cancel the mexr-
chant S debt if. he could have the girl instead.

_ Both the merchant and his daughter were h'brlfled at
the proposal. . So tdg cunnlng moneyalender proposed that they

- let Providence decide the mitter. He told them.that he would
put a black pebble and a whlte pebble into an empty moneyvbag |
and then the girl would have to plck ‘out one of the pebbles.

1f she chose the black pebble she would become his wife and "her
father's debt wouig be cancelled.( If she chose the white pebv
ble she would»stay with her father and the-debt would still be
cancelled. But if she refused to pick OJZ a pebble her father
would be thrown into jail and she would starve.

Reluctantly the meréhant agreed. They were standlng
on a pebble~ ~strewn path in the merchant’s garden as theg talked
~and the money lender stooped down to pick up the two pebbles .
“As he ple&d up the pebbles the g1r1 sharp»eyed with fright,
noticed that he picked up two black pebples and put them into
the money-bag. He then asked the girl to pic ut the pebble
. that was to decide'her‘fate'énd that of her fzvi
({\ R Imaglne ‘that you are standlng on that path in the
merchant's garden. What would you have done if you had been
' the unfortunate girl? ' If you had had to adv1se her what would
. you have adv1sed her to do?

exr .

What type of thlnklng would you use to solve the pro-
biem? You may belleve that careful loglcal analys15 mst solve
the problem if there is a ‘solution. Thls-type of'th1nk1ng is
straight~ forward vertical th1nL11g. The other'type of thinking
is lateral thlnklng ' ' o '
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Vertical thlnkers are not usually of much help to
a girl in this s;tuatlon. The way they analyse 16, there
are three poss1b111t1es-

1. The girl should refuse to take a pebble.

2. The girl should show that there are two

blapk pebbles in ‘the bag and expose the moneyf
lender as a cheat., v

3. The girl ‘should take a black pebble and sacri-

' fice herself in order to save her father from = .
prison. . S : : o

None of these suggestlons is: very helpful, for if
the glrl does hot take a pebble her father goes to prison,
and if ‘she’ does take a pebble, ‘then she has to marry‘the
- money- lender. :

The story shows the dlfference between vertlcal
thlhklng and lateral thlnklng.g Vertical thinkers are con- -
cerned with. the fact that the glrl has to take a pebble.
-»Lateral thinkers become concerned with the pebble that ic
left behind. Vertical thlnkers take the most reasonable »
view of a sxtuatlon and then proceed Logleally and care-
fully to .work it out. Lateral thinkers tend to' explore all
the different ways of 1ook1ng at somethlng. rather than
acceptlng the most promlslng and proceeding §rom that
_ The girl in the pebble story put herahand into the

moneyebeg and drew out a pebble wlthout l ;k1ng at 1t she
pfumbled and let it fall to the path where ;t Was 1mmedlately
lost among all the other : : i K

'Oh, how clumsy-df me,' she sald 'but nevar m1nd—~ v
' Lf you look into the bag you will be a@@a to tell whlch .o
pebble I took by the colour of the'fn « at is left.
Slnce the remalnlng pebble‘f _ of course, black,
it must be assumed that she has "taken’ the’ white pebble,
~since the money~ lender dare not a

t his dlshonesty. In
this way, by us;ng lateral thlnHAng, ‘the girl chanqes what

. k
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seems an{impossiblé‘situation into an extremely advantag-
-eous one. The girl is acﬁually better off than if the
money-lender had been honest and had put one black and

one white pebble into the bag, for then she would have had _
only an even chance of being SaVed As it is, she is sure
of remaining with hexr father and at the same time haV1ng
his debt cancelléd. ‘

' Edward Dea Bono, New Think: The Use of Lateral Thinking in

the Generation of New Jdeas. New York: Basic Books, 1967, pp.
11-13. ' S ' ' :




¢ . APPENDIX 2

WHAT IS CANADA WORLD ‘YOUTH?

It ic an educational project, a new' learning experi;_
ence of world-wide dlmenSLOns. |
. , It is open to young peoPle between the ages of 16
and’ 20, students and workers, girls and boys, French-speaking
and EngllsheSPeaklng, coning from all regions of this country
both urban and rural, and selected in line with the incowe dis~
trioution of Canadlan anmi lies. o
It draws._ uPon those resources that attract young peo~\
ple- life ‘in small groups, travel, learnlng in the field, phy-
.sical labour, lnltlatlon to the culture of dlfferent lands on
other eontlnents. ' o
Exchange countrles are not v131ted in order that they
may. be helped given a message or taught an ideology. Bbove
all, this is not a “Package Tour Part1c1pants v1sxt a coun-
try to see, hear learn, live among the pOpulatlon and be in-
- troduced to its culture, traditions and deveIOpment ,
Canada World Youth holds the oplnlon that every coun-
try in the world is a developing country in ‘its own way. Com-
pared with Afrlca, for instance, America is still developing in
-many respects. Progess. ‘in the western sense, is one of many
types of development Non—verbal conmmnlcatlon,‘to glve but _
one exauple, is another type of ‘development where Asia and Afri~
ca excel, bhut where we are rather underedeveloped -However - '
that may be, the experlence offered. by Canada World Youth is -
' centred on a type of development that all the nations of the
world are able to explore and recognize’ as a common denomlnator
of shared progress. a sense of the brotherhood of man. -
_ Canada Warld Youth 1nV1tes young people ‘to make thls,
k1nd .of development their concern, regardless of -racial, reli-
gious or 1deolog1cal dlfferences of the soc1o~economlc or po-~

. lltxcal systema of their own countries.

In order to bring this about, the prOgram now deve~

’rm



loped brlngs ‘young people from Canada and one other country
to live together for a year, spent partly in Canada,  partly
~in the exchange country. and to )oan in the life of the local
_populations through the different work pro]ects undertaken in-
small teams, discovery of the cultuxal rlches of both countrles
and shared leisure act1v1t1es.‘ . - ' .
The program prov;des the young people: with all nece -
'ssary funds and services for research, technical a551soance and
evaluation as well as for public, international and interperso-
nal relations;. information services on the: countries ooncerned,
and cultural. senslt1v1ty tralnlng are also prov1ded This is
the task of the admlnlstrators, consuftants, coordlnators, test-
~teams, selection panel, group~leaders, evaluatlon coordlnators.‘
. Canada World: Youth des1res to remain a- prlvate asso~
ciation of international dlmen51ons, and w111 call upon varlous,
fcountrles, provincial governments, the federal government foun-
_datlons, private enterprlses and the general publlc for support.
It is made clear that there is no charge whatsoever to the young . -
- people selected, nor to thelr families. Allowances w111 be Qvamm

ven to all the part1c1pants,'as should be custouary with volun—,
tary soc1al serv1ce._u ‘ v Mﬁffn' , "

In 1972~73 flVe exchangevcountrles w;ll be part1c1~
pating with Canada?.; ’ o | - e

, Cameroon and, ‘I'uni'sia in Africa .

Malay51a 1n As;a

Mexlco in Latin Auerxca

Yugoslav1a in Europe o ' :_ . _

A 240 young Canedlans and Q 51m11ar number of young peo—

_ple from all the exchangevcointrles will be taklng part in the
program, as will also somwe 51xty coordlnators and resourcevperv.:

sons from each of the countrles. ':*

,

. .
) ".3’

Canada World Youth, Ino*matlon Broch e M:ntreal Canada Uarld louth i
- General Secretariat, 19,,.-

s
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APPERDIX 3

PRINCIPLES AND GQALS OF CANADA WORLD YOUTH

Ml). Future world peace and understandlng must depend
1ncreas1ngly on the ablllty of natlons to perceive themselves
as ‘a part of a large and dlverse commnnlty whose very dlver31ty
contains its strength and whose str ngth depends upon mutual ' -~
respect and undexstandlng ,\'/ '
- 2). That young people of today are those who w1ll
have not only to grasp this. concept (Whlch has been done by
some generatlons hefore them), but .to develop and 1mplement
;8 working model in the forseeable future. ‘
3). 2although traditional aid programmes prov1de se-
lected young people with some opportunltles to assist develo-~
plng countries, few, if any programmes. ex;st which are premi-~ | '
Vsea on a mutual exchange of experience and cultural :styles on B
a ba51s of. equal partnership. L
_ '4) . Not only could young pe0ple beneflt from this ty~
pe of exchange, but they must be prov1ded with the opportunltles
_to engage - 1n it in order . to survive successfully in thelr com-..
munities and the world community in the decades to come. (Cohen.
1973:4).

Spec1f1c goals of the program. _
1). To ericourage strong and lastlng personal growth e
in each part1c1pant through self«understandlng and 1ndependen—
- ce in order to. produce happy . 1ndlvxduals who are at peace ‘with
. thenselVes whlle contrlbutlng 51qn1f1cantly to the harmonlous
_deVelopment of thelx communltles.,
2). To promote mitual respect and understandlng a-
fmomg 1ndlv1duals llv1ng in a group s;tuatlon. _ ' '
3). To pronote the carrying out of many manual tasks
~ which Tepresent a common denominator permitting 1nterpersona1 ‘
J\communlcation whlle accompllshlng somethlng of concrete use
to other people. ‘

132

»



133
L 4). “To'§i0v1de 51tuatlons of soc1o~cu1tural immer-
‘sion bogﬁ in Canadz and abroad These 51tuatlons are designed
to create. varled and profound - learnlng experlences which will
permlt part1c1pants to correct and adjust attitudes and develop
a capacity to communlcate w1th undersba
new cultural realltles._ ‘

nd;ng in the context. of

5). To promote‘ in the pursuit of a ne‘ deflnltlon

. of 1nternatlonal co—operatlon and unders ratmosphere

of mutual help and 1earn1ng throughf,he ln'eract'on of equal
partles in an 1ntercyltural settlng.;

6). To provide this settlng.over suff1c1ently long
a perlod of time that it becomes an emphatlc, lastlng, and

0rc¢oundly meanlngful experience in the life of the partici~
Tt (Cohen, 1973:7-8) .

Reprinted fram a repoi't evaluating the first year of Canada World Youth,
titled Canada World Youth: ‘A‘Qualltatlve Description and Analysis, can-
piled by Andy Cohen & A55001ates and released October 1st, 1973.




- APPENDIX 4
PARTICIPANT EVALUATION, OCTOBER 1972

The thing that bas struck me most about this first
“month of camp Plnecrest is the general negative attitude of ‘
most of the part1c1pants._ I don't understand thls. I am sa-~
'tlsfled with the physical ‘environment, food, and method§f”T“i 
non-methods) of running the camp. Most groups were really
flounderlng around in a void for the first three weeks but npw
finally, they are Shlftlng and evolvlng and most groups now
'haVe a solid core of concerned people. The floaters may get
orlented, come around and join these basic groups, if they don't,
an arbitrary assignwent of these people coula veally wreck a '
group. Perhaps, smaller groups than 10 should be allowed for,
and a floater gqroup thrown together The " core groups could al-.
so band together loosely for travelllng putposes .only, making

~ groups of l2v15 Wlth two leader or compromise on one leader

to allow for the floater group. - Work projects united the groups
if they worked together but when some wouldn't work or dldn t
even attend and COntrlbute it caused qute a lxttle hOStlllty...

-

participant' Bvaluation, Graverhurst, Ontario, Canada. October 29, 1972.
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5. - APPENDIX 5 | i

i

a ' PARTICIPANT EVALUATION NOVEMBE.'R 1972

" This second camp seens to have affected me as an ‘indi-
vidual more than the stay at Pinecrest did, or at least I ‘have
not iced more personal change and maturlng. Pinecrest showed me
new technlques of relatlng to others, and brought about change
in me 3s a member of a aroup . Here, I've been exposed to new .
personal values, conaepts, pr1n01pals and norals rather than
group ones which Y tried to understand and analyze I applled
these ideas to my situation, and if they seemed good in theory

.- I trieq developing them as a part of me. ‘It was a tlme of ex-

perlmantatlon, of soma successes and many mlstakes,_all of which
had's part in eduecating ang maturing me, I became more aware
of my place in the world as 3 Canadian c¢itizen, espec1ally in

: relatlon to the third worilq countrles, (org., is it all that
bad??). I became more sensitive to how others see me, especi-
ally the Malaysians; which ehanged My attitude from one of 'if
they don't like me the way I am ~ tough, ' to one more receptlve
Lo constructive feedback and better able to understand and screen
out useless destructive feedback. - 80 Y learned more about my- -
self. and I learnt mre about others, especa.ally other group
leadars and our co-ordinators. Finally, I learnt more about
culture shock, so I feel better prepared to travel and under-
stand what s happenlng to me (and us all) and how to combat
‘-the destruetlve fa&llnqs 1n adjustlng to a new culture...

)
=3

Participant B\;aiuatian, Bdmonton, Alberta, Canada. November 30, 1972
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APPENDIX |
| SARBWAK GROUP EVALUATION

The favourite aplsode of the group's sojourn in sars-
"wak was that of the longhouse experlvrce ne3r Pedawan. This
period 1nvolved a time of part1c¢patfon and en]oyment thh the
v peoplé as well as cteatlng atr enormous sense of peace within '
our lhleldual selves. Tine, lt saemad had changed its_ dinen~
sion (for us) and 1Lfe became free flowxng and undemandlng. A
radlaﬁce shone out from these people drawlng us towards ‘them
‘ and thelr cultute,. We were. belng hypnotized by their charm and
joining thelixr activities 1nstead of being forcxbly klaked from
behind, learnlng freely lﬂﬁtejg*g} belng taught and truly feel~
lng Eﬁe events happen;ng around us, . .
- &gﬁpm these too few days in Kampong Senah Negr1 with
the - Land Dyak people we formed a basis on which to Jjudge other
s1tuat10ns. We saw a d2ttle but wanted more, more of a time
with what we cons;dered to be the real people, away' from the
struoture of. gOVernments and organi.strions that seemed to us
to 1mf11ct unﬁecessary pressure and pain. '<
From)here we journeyed kack to Kuchlng to spend three
days llleted in. the homes of the mewbers of the loval Lions
¢lub, Many enjoyed living in these vich homes that reflected
a‘airect polarity in almost‘every way to~thé'situa£ion we had
been in the week before.. Some OF us were truly sp01lt Ry the
Jfamllles in, whlch we .lived but to others. the happiness that we
had so deeply felt began to d;e..,lt WAS Very dlfflcult to Jump:
'lnstantly from the poor to the rich snd just as instantly pop
'back., It déeply affected many both mentally and phys;cally and
they fbund it hard to readjust.

~

Alsob a8 tinme wore on, most of us became somewhat rav
Clally blaged Unconsalously we had bequn to rate in numerlcal
~ordexr our most and- least desired races. IQ other elrcnmstances
many would have realized that they were only judglng by 1nle1*
dual personalltles. Tiredness, meatlence and the llttle irei~

oo
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tations played large factors in the problem

We weré tired most of the time. Continual travel af-

fected many and made relations very difficult. Tiredness over-

‘came many wore ones patience extremely thin which in turn allow-

' .ed the seﬁsitivity to the situation to be easily lost. Adding

_to this was the repeated sameness of events and the contlnual
repetltlve nature of planned events.

* To reaffirm the idea we would like to repeat that we
are. not professional dlplOmats, and yet at every turn we were
forced into situations where we were forced to play ‘those roles.
It is one th?ng to tell people what they wish to hear and quite
another to start up under a continual badgering and project an
aura of truth in what we were'saying.”Repetition was necessa-
ry for understandlng and it greatly perturbed us.when we saw our
words in prlnt both wrong and extremely bloated The press
placed us on a pedestal CWY wants usito work on a one to one
relatlonshlp with the peOple{ We can tell you truly that that
- step down from the pédestal to the one to one relationship with
the peOple,ié Verbeig indeed, We suggest that the press ham-
pers the ideals of this program...We must.state and underline
the follow1ng statement ten times,. "We héte_plahned fun. "

We have also deCLded that individual groups should ha—>
ve the power to decide more of the issues concerning us. Most
of us, we believe, are mature enough to vote and dec1de the di-
rection of our own llves,'why ‘then should .we not have more po~
wer in the fleld to decide our actlons?... L '
. All in all the Sarawak experlencé was a good and an

1nterea¥1ng one to go through prOV1d1ng for us an approprlate

and nearly perfect place to start our exchange W1th Malaysia.

- Group EValuation;‘Kuching, Sarawak, Malaysia. February'l4, 1973.

‘



APPENDIX 7

.

STATE SCHEDULE

Q.

G

PROGRAM.\IES FOR THE ‘CANADA WQ,RLD YOUTH
- '~ EXCHANGE TEAM -

TO SARAWAK
~ “GROUP C IN FIRST DIVISION ./

23rd January, — 14th Februasy, 1973



. Tuesday

Wednesday

Thursday '

 Friday

Grouq

Date

23.1.73 .

24.1.73

25.1.73

26.1.73

TEAM I AND n |
. Time _Activities
1.00 p.m. Amval at- l\uchmg Port Pendmg.
2.00 pm. Leaving the port to B.L. TC's Hostel by bus.
730 pm. . Hari Rays Haji Party. .
' Host:  Sudent Teachers at Brooke Hall Baru Linang
: , Teachers’, Training College Malay Swdenss.
10.00 am. Councsy Call on thé Chiet Minister, Yang Amat
) ' Berburmat Datuk Hap Abdul Rahman Ya'kub. »
10.30- am. General Bneﬁng ‘at the State Multi-Puspose Centre.
11.30 am.  ‘Mect the Minister of Youth and Sports Thc Hon'blc .
o Encik Nelson Kundai Ngareng/ ,
200 pm.  Tour of Kuching, Towu o,
A0 pm. Free. . . ,
730 pm.  Bufler with the. Recepnon Commitree. at the State
Multi-Purpose Centre, Kuching.
10.00 am: "Visit to Sarawak Muwum and Police Muscum.
1230 pm. Lunch given by Junior Chamber Internations] Sarawak. -
200 pm. - General Bricfing ‘Development in Sarawak at State
, Operation Room.
7.00 pm.  Dinner with the Lions at Ausora Hotel. '
8.00 am. Leaving Kuching for Bau by bus for 3 week.
’ TEAM 1 (10 persons)
- TEAM 1Ir (10 persens)
(26th Januan to st Fcbruary 1973)
- Leaving Kuching for Senah \eun P«dav.an by bus
(see Appcndn “ATL &
8.40 am. Tcam 1 arviving at Bau, Rcst etc. Accommcdauon
. Gon't Quam-rs \o 44, Bau. '
lq.30 a.m.
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PROGRAMMES FOR THE CANADA WORLD YOUTH
EXCHANGE TEAM IN FIRST DIVISION, SARAWAK

C. 23rd January to 13th February, 1973
Kuching—1st Division (3 weeks)

TEAM In amvm" at Senah Negm Accomodanon at

.Commumty Hali.,

50
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I “
‘;.';A“,;' - .
);\_ o . . v s s
) Day Date Time _ Activities ‘
Tuesday 6.2.73 830 am..  Leaving Kuching for Coastal Area to see 4-H Projects.
Wednesday 7273 . 830 am. (Sunge: Lumut, Trombol Buntal and Luba)
) ) ' Leaving for Sautubong. '
_ Thursday 8273 230 am. . Host 4H Clubs.
Friday 9.2.73 830 am. Leaving for Kuching by Government Launch.
' 4.00 p.m. Softball games with BntuiLint:mq Swudents.
‘-Satura.ay 102.73 830 am. Visit - to ‘Governmént lnstxtu.mxm»«hﬂand Fisheries.
200 p.m. Visit fo Semongok Agriculture Stavon.
7.00 p.m. Reception at State MuJu-Purposc Youth Cemre
“ ' Host:' SABERKAS.
Sunday. 11273 47 pm " Reception given by RBoys' Bngadc Girls Bngade
- ' Red Cross. ‘
‘Monday 12273 47 pm. St. John's Ambulance, Bov Scowts and Girl Guides.
| Tuesday 132.73 - 4.00 p-m. Free for the whole dav for “shopping, cte. Tea with
g ; the H.E: the Govemor.
’ 7.00 pm.  Bar-R-Q Party.
o Host: Canadian Club.
Wednesday 14273 800 am. - Leave Kuching for Kota Kimabalu
. oo " Appendix “A”
26th January : 272th Januagry | 28tk )dmmry, v 29k Jannary 30k January " 3Ist Janiary
Friday i Sawrday | Sunday - | Mond.ay | Taesday ’*. Wednesday -
- | Mornijng * | Collection “of Tnp toKampong ' Retum from  Communizy’ ' Staying . with
jungle fruits | Abang $H Club Kampong Abang Pro,ea\.lcarmg, fam:y
(durian, lanxw ' ) ,o foot path
etc) C from Wampong
! , o | Senalr Nezrni 10
" | Pedawar Bus
’ i ) : b (Termnl
" | Afternooa l Excursion to | —do-~ Mecting the  Peppet planting ©  ~qo~— | ' —do~
. longhouse, i : ‘| youths ftom o, .
Meet the people ! Kampong-Abang : ’ o
| and sec Pfojects E . ! N
Eva.n.ing' Beragoog/ . | . Rest | Social gathng | ‘n;‘u i —do~
\ Berangi. L : {Culturaj show : |
_ , “1by youths | r
X from Kampong

B,




Friday
Satﬁrday :
Sunday

Monday

Tucsday :

Wednesday

Thursday

141 -
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Y

Date - Time

, Activities
©26.1.73  noon ~ Break for lunch. -
" 2.00 p.m. " lefing by S.A.O. and 4-H Co-ordinators (Agnculmre
_ : UtﬁQC) \
7.30 p.m. Reception and Culmral Show. -
Y A Mect some 4-H members. - _

. Pond).
noon : 'Break for lupch.
200 pm. Work on 4-H Projects,
A,,':I."Bo-p.‘r_n'. Auend 4-H Meeting. -

27173 800 am. . To Tambawang DC. Schoél AH Club (Digging Fish

28.1.73 800 am.  Visit to Gold Minc.

29.1.73  8.00'am. . Work on 4-H Projccts.: |
v .~ Break for Junch. '
Retuhx to Bau.
?

: ; Commumt) Work o - co L
{Break for lunch. |
‘A,'Commumty WorL

S
o

" Go to Ma]onty H-H, Kz Seropak (;hh Mile) - at
Rumah Temenggong Salau o

Gawai—Cultural Show- and Dance.
noon. Break for lunch.
2.00 p.m. Work op 4-H Pr s,
4.00 p.m. Return to Bau.
1.2.73 8.00 am. " Leaving Pedawan .or Kuch.ng.
Batu Lintang Collcge’s Hostel., o
- See broup [ Proerammc—
v TEAM I AND I—Free :
CHINESE NEW YEAR' CELEBRATION.

2.2.73 ‘
Z%;g ¢ Staying in'Kuching for 3 Jays with Lion’s familics.
5.2.73 :



APPEND: A 8.

PARTICIPANT EVALUATION OF s’AizAWAK . FEBRUBRY 1973

One sentence would probably express ‘my attitude as it
is SO far. I -feel I ve/had an experlence which is prlceless

and would not give up rlght now for almost anything. However,
the trip has not been a fun. rlde and we have gone through some .
‘pretty tough times. = ' -

I've reached a p01nt where the constant formal or or-
ganized teas, bahquets,‘etc. have gotten to me. ‘To others this

. feeling has- come earlier but my patiencé no longer is holdlng

out. Once we've experienced the life 1n‘the longhouses, we've

 becomne . sp01led and I yearn to return. There we lived closely

as’ a group, did work for and with the Maléysian [indigenous

‘Land Dyak] people, joined. in with their" festlvals as well as

enjoylng trylng the food-’ they prepared for us.' True friend-~

'Shlp exlsted _ The people were doxng thlngs fior us not because"

they were told to, but because it was their wish. We joined
1n bepause we were'lnterested and not because we had to, as 1is
the way a good- ' deal of the tlme when we are transported around
to various activites, meetlngs, etc A lot of the times I know
I either leave a fake or else a poor impression beciuse I m ti-

red or because it has gotten to the p01nt where it's d1ff1cult
to smile and answer the same questions over ané over agaln. The .

people who put on these functions in the first place are pro~

bably doing it as a Quty and'instead gettlng some;hlng worth~
~-.wh11e from it, they're go;ng away wit feelings that Eanadlans

are borlng, hard to please and snobs.

I realize that certaln gatherlngs are 1mp0551b1e to uh
overlook but my major plea is "please send us to the kampOngs!"‘
L1fe there is not adways pleasant——I ve haﬁ bad experiences with
'_some famllles but I st‘!l think we 've learnt a lot from each -

other and we left each other as good friends.

There are a lot of hassles whlch are’ expected in any
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program let alone. a pilot project. I think that as a part-~"
icipant I feel I've been chosen‘because:I've given ‘an im-
pression that I am the type of person who can adapt to |
situations; This Y hope I can prove when times get rough.

I don't want to lose hope and immediatgiy make up my mind

to leave the pfogram and go home. '
Participant Evaluation, Kuching, Sarawak, MalaYéia. Feb- -
ruary 10, 1973. - ' | -
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Panrxcxnnur EVALUATION, MARCH 1973

Lboking hack onfuy Halacca experience I would have
to say that it ‘was ‘the most consistently unhappy period I re~
menber in this ptogram if not in my life...I guess the cause

.predondnantly steuued from my placement {Another Canadlan

girl and uyself] stayed with a very strlct Moslem family, who

‘knew only enough, Engllsh to give us our orders for the day
'whlle not understand;ng (or pretending to understand) anything '

we asked of them. So the relationship was a one way street

all give, learnlng and adaptatlon expected from us, nothlng

from them. The famlly consisted of- the man, a headnaster of a
Moslem school, hls wife, her mother and 5 children all under

12 so there was no one. our. age. The other placements were w1th

SO called ‘sportlng gentlemen in thlS hypocritical kampong,.
(the ones who acted righteously at home and played around ,in

‘Malacca) so they had  some understandang of western language,‘

attltudes and thoughts -Our man had a.lot of pull in the com-~
munlty, s0 we were the sacr1f1c1al V1ct1ms placed with him a~ d

”"qlgalnst the rest of the commlttee 's better judgement because
' 'they' were afrald of his pollblcal power. So he: used’ us as ob~
"vJects to. flaunt his status /Our dress and behaviour was 3: ‘ta~

ited constantly and we were Judged accordlng to thelr standards h

A:-when we behaved dlffergntly.f Soon we were fallen women ‘for
l.conung mn "from v151t1hg at 11 P.M. one night rather than 10:30,
's-;the maxamum for goqd glrls. Important functions and . -when com-~
ffﬂ~}pany was there we ‘Wwere treated like. darlings, the gems of the
Jﬂ’"?a;house. They didn't go with us to the beach, market, or to work
' "eas some of the other families did, and when alone at home we
»fwere naturally treated llke typ1ca1 Moslem wonen. It certalnly '
-gave me 1n31ght into ‘the Moslem way of life. There is a most

“extreme double standard in the kampong such as still exists in
“snaller‘places in Canada, men could: carouse around and most had

: glrlﬁtxehds in Malacca clty, women were cossetted pure V1rglns

vy
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before wai:-iage and after devoted only to the husband -home and-
'Achildren The husband is BIG BOSS, so ‘he treéated us the way he
was used to with females, orderlng us about Several lnstances
really .bothered me, one.as I was in a. sanong about to bathe and
he called me back to carry 251b ~sacks of flour ahd sugar and
other groceries in from the car, as he leaned in-the doorwey :
watching.  The other when he told the (other Canadlan girl] and
me to wax his front steps slnee we weren‘t doing anythlng {we
were readlng at the tlme) and other such examples proved about
as much as I could take. An attempt to get us woved resulted
" in Sleeplng a couple of nlghts in a' room w1th 2 other glrls ﬁ

in our group. ' The arrangement conSLsted of oux walklng back
"and forth the mile between the two houses each day, eating at.

...our father's and sleeplng on the f100r at the other home,.

‘crowding the other 2 glrls and belng chewed up by mosqultoes

So the physical condltlons deteriorated yhlle the vengeance of

our 'parents' had we moved: completely out mlght have wrecked

the young man (to whose home we were movxng) pollt1cally in

the area.' So back we upved to try to grln, bear and ueybe 1nv
_prove our c1rcumstances. - , : s .
' Prlvacy was non~existent at’ hone, we slept in‘a maln

room with 6 people w1th no place even to dress alone....We_ _

constantly walked in a crowd of children to the tune of "Hello'

Hello! Hello! What is your name? Where you go7aKWhat you do’y'_

can I follow?" . perslstantly repeated 1f hot answered. Ths-olevg

der guys hassled us because we. were: blond and white. So the si-
ttuatlon produced a lot of psycho}oglcal stress... ) ~i' e

7 ' ‘As well as this psyehologlcal stress we were under -

thSlcal stress, Sleeplng aceomodat1on was fine -~ we had to '. »
‘sleep together and although I'q ,never slept with anyone before, .
'-I adjusted after a couple of nlghts bt the meals were 1nade~
quate and they certainly made money on.our meal - allotment. Fach
day we had tea and 2 p1eces of bread for brea&fast. Dlnner and
supper conslgted of a small, bony, drled 3~ long flsh (anlud1ng
v head andleyes and tall) each ~Some of - ‘a sllmy green vegetable
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°e§cﬁ?something like spinach and about a tablespoon of rice.

[Tha other girl] ate no rice, as she was coustipated. Therxe
was no variation in the meal for the four weeks we were there,
except sometimes the slimy green vegetablas were sandier than
others. Work projects were a farce, hostility between the
Canadlans and the Malays when worklng together was obvious.
from the start, because some guys hassled our: quys and glrls.\
The Malays took things easy. and didn't ‘seen to glve a damn a-.
‘bout. their prOJects, their- attltuda halped dishearten us and

‘apathy spread Lack of superv1s10n Or anyone knowlng what thay

‘were doing and not’ enough tools for tha jobs flnlshed off any
) -
ramyiining interest and people stopped turnlng up.

| JEN

SO all in all it was a trying tinme. The perlods of
depraSSlon that came about from the situation led to spells of
brood1ng ~ 15ev1tably destructive thoughts but also sloaw aware~

‘ness of deep cultural dlfferences, appreciation of -some facets
of their llfe - non-pressured pace of life and spiritual strength.

I was learnlng more than I realized at the time ~ learning. sto~
‘ie acceptance of a situation, a lot mora tbleranca ‘and how to.

B cope with a dlfferent concept of privacy...

Participant Evaluation, Malacca, Malscca, Malagsia. March 18, 1973.
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PARTICIPANT RVALUATION, APRIL 1973

Trengganu was a progreasion for me, The uneasiness
of antering a‘ Malay home that I had had in Malacca had left
e byﬁTrengganu, I became more at’ aase with the kampong peo~
ple, and\éatually even got to enjoy a Malay meal. For the
flrSt time, I got up on my own (w1thout prodding) and danced
at a gultural get-togethar at a kampong, Being with the paov
ple became more: mnterest1ng, S

1 llkeqﬁhe way the program was set up.. Wa had one 4.
day stay in a kampong about 80 miles north of Kuala Trangganu -~
the reception in that village, however, wss not warm. Then ve
had another ¢ day stay at a kampoung about ‘8 miles frvm Kuala

Trengganu. The reception bere was good. . .We saw sane 1nteresta

;1ng crafts at this kampony anludlng iron works. sarong weaving
ana mat weaving. We made frlends xn the kampong, and bhacause
of the stort distance, we y@re,able to return on b1cycles on

later aays when we stayed a%vour house,in Kuala Trengganu. . We
alsa mat some very kind people in the ares around our . Rouse.

& Trengganu was qood for two baslc reasons. We dealt -
with good people - even the M;nxstry thare was friendly and co~
operatxve.;«&lso I myself had grown personally to d point where
I conld’ accept Malays¢a and I had become accustomad to Malaysians
and bow couidvapprec1ate thxngs, whereas before, a cloud hung
Qvar wme, blinding out.the goodnass of Malaysia.

' It Wlll be good towet back to Canada, of coursa, but
ohe can t deny that Malaysian hospxtal;ny is ‘great, once one

- gets used to the manner in which it is given. ' The Malaysians
we Ve met,\(and we've mat all kinds) have shown ug klndnesa we'q
never dream of getting in Canada. L'l myss thls place when I |
leave. )

A

Participant Evéluétion,AKnala‘Trengganu, frangganu;vMalaysia."Agril 26, 1973.
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PARTICIPANT EVALUATION OF PERLIS, MAY 1973

Béing our last. staté many of us were exhausted ,
and tired of geeing the same things. over and over again. Comlngv
from Trengganu~~ a place, full of handlcrafts, [cottage] fac-
tories and friendly people [and] thexldea of the date draw1ng
vearer myde us become less 1nvolved...I 11 have to admit that
the Malayslan ladder which was belng built up from Sarawak up-
Ward in Melaka and through Trengganu fe11 a few steps in Perlis.
Malays1a will be a llfe long memory of b times but even moxe
of gooa ta,mas S o - ;"’-{_ /? ‘ S iR .
Participsnt Bvaluation, Kangar, Perlis, Malaysia. May 15, 1973.
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- MAP OF MALAYSIA
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