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AUSTRACT

Rabindranath Tagore JAIBE1-1941), although better kncwn for his

Iterary and poetic creations, winning the Nobel Prize tor literature
in 1913, was also an educationist and a social reformer oif great
significance at least {n the odugational history of India. His early
trustrating experience in his schools, his Rrounding in the traditional

'ndian literature by his father's training and his lasting af‘air with
the West starting from his adolescent days all mad- him a practical
educator besides a naturalist. Tagore'g educational ideas evolved from
iis concept of indigenous svstem of education in the medium of mother
tongue to a full-grown philosophy of eduéation encompassing broad goals
of {nternationalism and accommodat:.ig at the same time. the immediate
needs of the contemporary Indian soclety. Tagore's system of natural
education was mode&ed after the ancient Indian svstem ¢! Tapovans, with
a greater emphasis on education for the full aevolopment of the individual
in close communication with and feeling for nature. His Visva-Bharati,
founded in 1918, was an international wmiversity with a primary emphasis
on personal growth through aesthet: - ecducation in dance, music and the
fine arts. Unlike Rousseaﬁ, however, Tagore did not disown society in
his concept of natural ‘education. In fact; through“his rural recon-
struction program in Sriniketan, he realized his idea of education as

an instrument of social change. TagQre's Siksa Satra was a combination
of craft education with higher goals of learning; some of these ideas
were later popularized in India by Gandhi.

Tagore's educational thinking suffered from some inconsistencies
a8 8

iv



in the underlving valus He failed to fully reconcile his early

nationalistic feelings with his visfon of i{nternat{onal education, his

fdealistic concept of natural education with his immediate utilitarian

goals of soctal welfare and, above all, his idea of education for social

change with his disavowal of scientific and industrialized social system,

In spite of all these, Tagore, unlike many other oducational philosophers,
excelled In putting into practice what he preached. His greatness
not only providing an ideal answer to contemporary

remained in

educational problems, but also in demonstrating their practical use.
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CHAPTER 1
INTRODUCTTON
Homy claims to immortal fame aftter death are shattered, make
me immortal while T live.
Tagore

.

Rahindranath Tagore (1861-1941D) had been well-known in the ecarlie;
pars of this centuryv in the West primarily as a poet, and to a lesser
extent as a writer of short stories, plavs and novels. The uxford

Companion to English Literature naturally sums up his literarv achievements

in the following wav: .
{

Indian poet; was born at Calcutta. Of his wo ks, which are
marked bv decp religious feeling, a strong sense of the beauty
o earth and sky in his native land, and love of childhood
(especially in "The Crescent Moon'), many have been translated
into English. These include "Gitanjali", "The Crescent Moon"',
and "The Gardener', published in 1913; the three plays, "Chitra",
"The King of the Dark Chamber', and "The Post Office'" (the last
two of which have been performed in London); "Sadhana"
(addresses on life and its realization, 1913), "Fruit-
vathering" (1916), "Mv Reminiscences" (1917), an introductory
essav to the "Sakuntala" (1920), and "Red Oleanders'" (a plav, ,
1925). Tagore also wrote many short staries, of which only a

few have been translated ("Hungry Stones', 1916; "Broken Ties",
1925). Tagore wrote mainly in Bengali, but he also wrote in
English and translated into English some of his Indian writings.

This summaryv, besides being brief, is also selective and mav not seem
satisfaciorv to these who are aware of the fact that Tagore was a prolific
writer. Though much of the last 25 vears of his life was spent in lecture

* /

“ou- abroad, 21 collections f his work aﬁpeargd in this period alone.
~.

~

And it should a.so be noted that the English translations of his works
fall far below the Bengali originals in literary stvle. He also
introduced maq. new verse forms to literature.

But this essay is not about the poetic and literary genius of

1
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»
Tagore. He was, among other thizes, a gitted composer, one ot foa
K . ' ’

toremost palnters, an educat ional thinker as well as an active social
reformer. Will Durant in Part | - Our Oriental Heritage ™o} the popu lae
series on The Story of Civilization wrote in 1935 when Tagore wa still

alive:
¢
Todav he is a solitarv tigure, perhaps the most impressive of
all men now on earth; a reformer who has had the courage to
denounce the most basic of India's institutions - the caste
svstem - and the dearest of her beliefs - transmigration;
a4 nationalist who longs for India's liberty, but has dared
to protest against the chauvinism and self-seeking that play
a part in the Nationalist Movement; an educator who has tired
of oratoryv and politics, and has retreated to his ashram and
hermitage at Santiniketan, to teach some of his new generation
his gospel of moral self-liberation . . . 2
»

This is a portrait of Tagore as an educator and reformer outside
what might be called the ivory tower of poetrv and song. Though an
aristocrat bv birth and aristocratic in his artistic endeavors, he was
a man with great proletarian sympathigs. "It was his sensitiveness and
nprofound love tor the hciplcss exploited peasants that led him to undertake
the life-long work on education and social reform. Though he was an ‘
internationalist in outlook, his feet were firmly planted on the soil

of his own land. He did not, as we shall see. always succeed in combining

these two distinct temperaments in him which produced, as he grew older,

t

many frustrations. \\\\

The following chapter will trace briefly the long life of Tagore.
His familv background, early childhood, his total failure in formal
>y
education, the first contact with the West, his rise to fame, travels
and talks, starting the first school ("Boys' Monasterv'), and the last

vears of his life will be described to indicate the ways in whith his

thoughts, interests, and activities developed.



Chapter TIT will deal with his cducational tdeas and experiment s,

It will contain a brief account of Tagore's encounter with tormal
educat{fon in British Indla, his carly wducat }t‘néll thought during the

perfod between 1892 to 1900, This will be followed bv an account of

what may b. called "The Santindketan Period - 1906-1910", a pertaod

during which Tagore emphastzed a system of natfonalist{c education.

This will be followed bv some « ns tderation of his educational Jwrit inga, ’

- . e \
between 1910 to 1941, indicating the gradual change in Tagore's thinking -

N
3

in matters related to educar{on. Since at this latter stage ngS}E

pleaded tor a naturalistic education, a brief comparison will be attempted

between the fdeas of Tagore and Rousseau. This will be followed bv an

.

account of Tagore's love tor the crts, and his efforts to incorporate
aesthetic edufation within his philesophy of education. The chapter
wit]l end with a detalled word on Tagore's notion'of {nternationalism
and his attempt to promote the cause of international understanding

through education.

Chrapter IV will brieflv deal with Tagore's ideas on village or rural

~
reconstruction. rhe plan and policy statements, and the founding of

Sriniketan or rhe Inst:tute of Rural Reconstruction. This plan to train

villagers in some {mportant skill was the beginning of what could be

called "Basic Education". As a slightly different version of this kind

~{

of education was later d8opted and popularized bv Gandhi, an attempt will
»e made to compare the ideas of Gandhi and Tagore on "Basic Education

The chapter will end with a brief note on Tagore's cautious approach to

industrialization.

Chapter V, entitled "Critical Comments" .ill contain some criticisms




of Tagore's educat ional thoughts and practices. It will be pointed out

that an ashrami. svetem of educat fon cannot serve a tast-changing wociety,
" _

nor s it casy to reconctle a spirit of fnternationalism with o ancicot

nat fonal ~vstem ot education.  Tagore's MMtempt to reconcile Wedtern.

materialism w.th (what he thought - )} Eastern spiritualism wilkl be

shown to be unconvineing.,  But it will e acknowledged that the poet's

eftirts were not entirely fruitless. ~ .



References

Sir Paul Horvey (FdL), 'l'hq;l_)rx»f__(zr_d_ji‘(Lnu\_.:_nIwn to kngl fsh 1 terature.
Fourth revised editton. Oxferd:  Oxford Universitey Prews, 14a/,
p. 797, )

Will Durant, our Oriental Herftage. New York:  sSimon and Sehnater
Pads L R '

»



and 3) a deep

in the poet a

ime an escan

biographv one

phiiosopher w

sustaining th
therefore,
a subsidiarv

arn accident;

CHAP YR T

VosHOR TR TOGRAT Y
When Iowo trom hemoe Tet fhia bhe my et biny word o othar ownat |
have ween s ansurpasaab be
[astets

Pttt waid, nome are born yreat, some g hieve Preatnewn and Hpon
sSome yreatness e thruast . Rabindranath Tapore! pleatness, in oo wav, [
A little of cach. He was born into g yreat tamiiv: he went throush lony
stresstul period ot dinculcation triving hard to tealjre i tall potentiale
and then it rvain(w&ixw‘rhv right opportunit ic prect hic wav, bringing

B

this untolding gunfqu to the Timelight. Fagea ! Pite history i much
more than one of tracing the path ot his proatnesa; 1t adds o0 the
understanding of his ideas and ideals . revealed in his literary ars
and for our present purpose of his philosophy o edae y There are
at least three asvects of Tagore's lite intimately re! toohis Tater
educational endeavor:. 1) his early childhood education with:n the tamilwy
csvstem, D ohis scebhool davs within accompanving lures and frustrations,

£l

and lasting understanding of the Western world promoting

keopn sehSr ol internatienalism and providing at the same
e 1Tor 4 restio. “tist within him. | In looking at Tagore's
reallv has ¢ sev hew in him the man, the artist, and the
dvnamic harmonv, each shaping and

ere blended together in
o e

e other. The following brie! sketeh of Tagore's life is,

‘nded "to show that Tagore's approach to education was not

~ Is
Coo 01 e

or a bv=produ Nis literarv undertakings, n¢' was this

[ was in the ma:ing right from the beginning.

6



Phie Layoere Pl i .
and Rabtndranath's o iy chibdhood
Rabit dran o b tapere was bhorn on Miny oo HeE o calentia, tour o vears
e Iodian Murany, oo tamcly o owhicn was abready distinguished fnomoany

Tespeot and aloo o yatned ot notoriets tor it multiondloo ral o contacty
Fie tather Debendranath Tagorte, was a0 man of wealth, education and
3-’;‘1{ itual Cimintr oo, the sonoof warbanath Tagore (D7 GBI Oowho
had come to Catont s oand amassed a5 ot tortune while serving o
collector o revenne tor th 'r';l:.fwi.: Companv. The Tagores were an

rtant tamil v valeurta, tor they had settled well there as ecarly
NEN I in tact, it was one ot the fagores who butlt the FEast India
Compantc s Fers o William oat Caleutta Rabindranath once wrote: "™y own
tamily o came tloiring to Jaicutta upen the earliest tide of the tiuctuating

tuture o Tt Indd

2 Jompanv,

Considered outcaste Brahmins, becauke

A4 remote ancestor was supposed to have smelled the odor of cooked beet At
the court ~f cie Moo tin ruler, the Taperes had fallen in the bhicrarchv of
caste and were Ahed Jown upon by the orthodox Brahmins.,  The Muslims
polluted the tamilv's caste but the Tageres had little to lose and much
t+ gain hv o associating with the growing numbes ~f British traders. As
Rabindranath put I: "The unconventional ife for our family
nas heen a contfluence oY three cultures, ti Mohammedan and
nrxtish.”: Dwarkanath, Rabindranath's granc had accuired great

; ‘
wealth and property together with a high reputation among Indians and

foreigners. He came to be addressed as "Raja" (prince), because of his
high stvie of living and his large public charities.. To almost everw

important work of

public benefit,

throughout Bengal, Raja Dwarkanath



fent hiis personal oand Clnanc ial o uppoert o Dwvatkanath twioe brobe the
traditional Hondu poc dbit ton apainst o sea vovage, and went o Eogland
in T8 and 1840, where he dined ot Bk npham Palace with Queen Victoria.
earkanath dra net teturn trom bas cevcond visit to Furope.  Tike his
triend Raja Ram Mohan Rov, the tonnder ot Hrahmo Samaj (it was o ;W‘t(‘rﬂl
movement i Hindulsm, cssentiallv o faith combining the philosophy
underIving Hindoi-a with Christian ideals), who (1{0L1 in Bristol in 1833,
warkanath atse died suddenls awav trom his home in London on August 1,
P340 at the age ot Sl "He ettt o tradition - magnificence of wealth
and prodipal expenditure, and manv debts, which his son discharged."”
Debendranath was the eldest ntithv three children of Dwarkanath.
Debendranath's childhood was indeed exceptionally happy.

Heowiso brought up in luxury and pomp until he attained his vouth. When
' %

~

his mother Digambari Devi separated from his father because he vi-~lated
the Hindu custom by cating meat with the Furopeans, Debendranath was lef
in his vouth with his paternal grandmother, who lived a life of ex:reme

simplicity and religious pietyv. The beloved grandmother died when he

was 1%, On th. night before her death, Debendranath had a strange
religious experience. He recalled:
! - it no longer the same man. A strong aversion to wealth
as itt

1in me. The coarse bamboe-mat on which I sat seemed
to co my fitring seat, carpets and costly spreading scemed
hateful, in @v mind was awakened a jov unfelt before. 1 was
then cighteen vears old.®

Debendranath's aspirations grew towards spiritual rather than material
rewards. He came t- be}&nown as Maharshi ("CGreat Rishi') leading the

simplie life of an ordinarv pious man. He became the spiritual succesgsor

and leading patron of the monotheistic cult established by Raja Ram Mohan



Ko Like oorishi of the davs ot the Hpanishads, Debendranath spent his:
closing vears in protound meditation. He described his own life stvle
this

To rencuance evervehing and wander about alone, this was the
desire that reigned i{n my heart. Imbued with His love | would
roam in such lonelv places that none would know; I would see
His glotv on land and water, would witness His mercy in
difterent ¢limes, would fecl His protective power in foreign
countries, in danger and fn peril; in the enthusfasm of this
desire 1 would o longer stav at home. 9 . ,

The Maharshi did jravel widely in India and mainlv up the Ganges
Vallev and into the Himalavas. He ruled his life by the first verse of

the Isha Upanfshad:
T T s e e . -

Whatever lives in this world, therein lives God. Whatever
not thine. Would'st thou enjov, enjoy renouncing;
covet no man's goods,

is, Is His,

Rabindranath, fourteenth child of Debendranath, admired hi: father,
but he felt neglected in his childhood. Debendranath was usually absent
wandering and when he was at home, the c¢hildren had to talk in whispérs

L . 6 . . .
and could not even peep into his room. He spoke of his childhood' in
the following words:

I was very lonely - that wa: the chief feature of my childhood.

I was veryv lonelv. I saw my father seldom; he was away a

great deal, but his presence pervaded the whole house and was

one of the deepest influences on mv life.’

Rabindranath had very little attention from his mother, Sarada Devi,
for she was ill after the birth of the fifteenth child and had a vast
household to look after. She left her infant son in the care of her
eldest daughter Saudamini.

As said earlier, to understand the philosophv of Tagore, one should

know the influences that were at work on him. Tagore belonged to a

family which was at once ancien nd modern. There was the progressive



10
rOfﬁTmiﬁtiC.ZOﬁi inspired by Western cultures, but its modernism was
tempered by the deep relfigious and cultural tradition of Indian past.
The house ot the Tagores echoed with Vedic chants as well as recitations
trom Shakespeare and Marlowe. Thus the family of the Tagores

’ :
represented the best of the tradition of the old and the newand stood

apart with all its-distinctive culture and tradition. As Tagore wrote

fn his Reminiscences:

That one great advantage which T enjoyed in my younger days
was the literary and artistic atmosphere which pervaded my
house .8
The children were taught Sanskrit, Persian, Engljsh and Bengali. Readings
from i Upanishads were followed by lessons in Sociology, Anatomy and
'ChemiStry.k Such was the house in which Tagore was born: "All the
surging tides of fhe Indian Renaissance {ollowed round his daily life."
Rabindranath's elder brother's sisters-in-law and cousins were also
parts of the family's glory and distinctions Ly the 1870's. The eldest
brother, Dwijendranath, was a man of intellect, a philosopher and a
mathematician at the same time. His long poem Svapnaprayan (Dream Journey)
-
is a'masterpiece and has survived as a Bengali classic. He was a composer
-of music and for the first time introduced the use of piano in Bgﬁgali
music. The second eldest brother df Rabindranath, Satyendranath, was
the first Indian to be adm;tted to the prestigious Indian Civil Service.
He was a fine scholar of San;Lrit. He translated his father's autobiography
4}nto English; The third son, Hemendranath, died at the age of 40. He was
in charge of tutoring voung Rabindranath and his friends. He had insisted

that children should be taught their mofher tongue. The fifth eldest,

Jyotirindranath, was a pioneer in almost every field. He was a musician,
i



compeser, poet, dramatist and artist. He "would spend days at his

L3} 1'1 : 1 :
plano engrossed.in the creation of new tunes". Rabindranath's cousin
Gunendranath was a dramatist whose sons Gaganendranath and Abanindranath

were to become two of India's foremost painters. His sister & arnakumari

3
Devi, Bengal's fipst woman n. v list, also edited the monthiy literary

and to which_Rahindranath.bcgan contributing at the age of 16. When
he was only eight, a second cousin induced him to begin writing verses,
and his elder brothers encouraged him to continue these experiments.

When Rabindranath reached boyhood he was under the hands of the
ervants or the "servocracy" as he used to say for their strict collective
ile.  Of these scrvants he had given us a humorous picture: "In the

history of India the regime of the slave dynasty was not a happy one."
This experience in early childhood formed the genesis where he pleaded for

the child's supreme need of free joyous movement.

The ‘School Days

v

Tagore's formal education started at a very early age. The first
‘

school he went to was the Oriental Seminary of Gour Mohan Auddey. The
only memory of it that lasted with him was that of painful and undignified
physical punishment inflicted there. Next at the age of seven he was
admitted into another school known as the Normal School. Tagore's only

memory of it was the foul language of one of the teachers, which shocked

him, and the compulsory community singing of English songs before the

lesson began. Rabindfanath described his school experience thus:
In the usual course of things I was sent to school, but possibly
my suffering was unusually greater than that of most other
children. The non-civilized in me was sensitive; it had the



great thirst for colour, for music, for movement of life. Our
city built education took no heed of that living fact.!3

Suddenly Debendranath opened the cage and the ll-year-old
Rabir‘anath, accompanied b,\-' his father, set out on a four-month journey
to the Himalayas. Their first halt was Santiniketan, now the Visva-
Bharati. The father and the son spent the first few days of their
journey at Santiniketan. It was the first free contact of Rabindranath
in the midst ofiopen nature. The poet wrote:

It was evening when we reached Bolpur. As 1 got into the
palanquin I closed my eyes. I wanted to preserve the whole
of the wonderful vision to be unfolded Before my waking eyes
in the morning light. The fré¢shness of the experience would
be spoilt, T feared, by incomplete glimpses caught'.in the
vagueness of the dusk.,

When I woke at dawn my heart was thrilling tremulously
as 1 stepped outside . . . Theére was no servant rule here,
and the only ring which encircled me was the blue of the
horizon which the presiding goddess of these solitudes had
»drawn round them. Within this I was free to move about as
T chose.

Though I was yet a mere child my father did not place
any restriction on my wanderings.14

Debendranath gave his gifted son lessons in selected pieces from
Sanskrit, Bengali and English literature. In the evening the father
chanted verses from Upanishads for the son and at night instructed him

in astronomy. Later, the poet made an independent study of some of the
* ' .

Up;nishads, especially Isa, Chandogya and Shvetashvatara. In his sermons
and discourses passages from the Upanishads were invariably cited.
Rabindranath not only enjoved the immediate access to his father, but
also the freedom from the harddiscipline which had been imposed by house
servants and school teachers. He wrote:

As he allowed me to wander about the mountains at my will

and in the quest for truth he left me free to select
my path . . . He held up a standard, not a disciplinary rod. 1>



\ 13

On hi: return Rabindranath was welcomed to a new status in his Tamilv;
Hov mother was impressed by his Pecitations of the Ramayan and gave him
a seat of honor when the womenfolk would gather in her room.

Soon after he was sent to the Bensal Academy, an Anglo-Indian school.
It was in this school that he wrote his first long poem, Abhilash

("Yearning"™), which was published in 1874 in the family journal Tattva
g, i i attvy

5

Bodhini Patrika with the Introduction "by a Lwelvc—ypnr—bwd bov',

The last school he went to was St. Xavier'w with no better result. He
telt that the teach: ;1 was as dull and mechanical as in the previous
‘school:. Finally, at the age of 13, in 1875 he gave up going to school

altogether.

7
Adolescence and the First Contact
with the West
1t ng s vears of adolescence Rabindranath was learning about
Hinduism, ndi: .nu ~ut East and West. One of his early patriotic
poems was reac him in February, 1875 at the Hindu Fair. 1In March of
- the same vo.r nis mo oo Sarada Devi died. He was only 13 years and 10

months old and we . loc. d af:er bv his brother Jyotirindranath and his

.

wife Kadambari Devi.

At the age of 17 hi- or .- Satvendranath took him to England.
Delighted with this opportu. - . s~ rhe -estern world, Rabindranath
wrote a Bengali essay for the far harati:

If the remnants of Indian civ: . ~ome the

foundation on which European .. te oo built,

what a most beautiful sight tha. T.e Europnean

idea in which freedom predomina:. dian 4idea ir

which welfare predominates; th: »r

o= af she
Easterg countries and the ac:iv  he¢ R a



countries; Furopean acquisitiveness and Indian concervat ism;

the fmagination of the Eastern countries and the practical

intelligence of the West - what a tullness will emerpe from

a synthesis of these two.lb

This view of Tagore contained the embrvo of his latter message to
the West, Japan and China. In England he attended some classes in - the
niversity College, London (Henrv Morlev's class on English literature)
and was taken in with the friendly Fnglish family of Dr. Scott. The
third daughter of Dr. Scott grew verv fond of him and (:mghi him several

3

Irish and English songs. Rabindranath wrote letters hon’l}-, Tryising the

freedom with which men and women could meet each other in Englijsh society

e | \/

(-
and published in Bharati an article where he compared the position of

women in two different societies.' Rabindranath's father was very coﬁ-
sérvative.{n social outlbok, and was upset about the possibilitv that
Rabindr;;agh might.havc fallen iq\lovv with the doctor's daughter,.a girl
of his own age, and summoned him-Home. Rabindranath obeved his fatﬁer{s
command quite willingly. 1In:1880, Rabindranath returned home with ﬁis
brother and his family.v Rabindranath brought no.degrce with "him from
England; instead he brought new viewpoints, new experiences.

On his r;turn home he settled down in Calcutta with his brother

and sister-in-law Kadambari Decvi. During this time he wrote his first

mqgﬁcal playv Valmiki Pratibha (The Genius of Valmiki) and gave its first
performance with Valmiki played by Tagore himself. In 1883 the publ#cation

of Tagore's Prabhat Sangit (Mo~-ing Song) marked the emergence of a

major poet.



In Touch with Lite:
Martriape and Atter

Two sudden changes brought o an end thiis fdyv e perdod, B,

his tather arranged to have hilm marry an l-vear-old pivl, the dauphten

ot an emplovee of the tamilv's Fast Benpal estates.  The girl wias no

beauty and was almost uneducated. However o lTater she proved to be an

excellent witeo  Then five months Tater, on April 19, 1884, his beloved

°

sister-in-taw Kadambari Devi committed suicide by swallowing an overdose
ot opium.  This tragic death feft a verv deep impression and wounded
Rabindranath more deeply than any other event in his l1ife. He
recollected:

I was utterlyv bewildered. All arounu, the trees, the soil, the
water, the sun, the moon, the stars, remained as immovablv true
as before; and vet the person who was as trulv there, who through
a thousand points of contact with life, mind and heart, was

ever so much more true for me, had vanished in a moment like

a dream . . . Alone on the terrace in the darkness of night

"1 groped all over like a blindman trying to find upon the

hlack stone gate of death some device or sign.l7

It was the first great sorr>w of his life., Within a few weeks of this,

his third “rother Hemendranath, entrusted with the responsibility of looking

after his c¢ducation, died. T%cse deaths in the familv lett Tagore upset
for a long time. In his grief Rabindranath went th-mugh a peri~? of
revolt against the conventions'of societv. ®abindranath's child-bride
Mrirnalini Devi offered Liim a loving heart and »cre him five children.
besnite all these, the poet prew restliess and he described his fec 'ngs
thus: "I was tormemted bv a furicus impatience, ag intolerable dis-
satisfaction with mvself and all arounc me. A striking poem of 1888,
"wind Hopes' (Duranta asa), showed his restlessness:.

Q that I might be an Arab Bedouin! Beneath my feet the
boundless desert, melting into the horizon, My horse



h
gallops, the wamd f1{ea! Pouring mvostream ot lite inte he

shy, davoand night | go with ey tire burnfng in mv heare!
My spear in my hand, courage i;?\ugf heart, alwavs home less

Py

As his restlessness fncreased, in 1889 Tagore took his tamily to
Cholapur. There he wrote o drama, Raja o Rani (The King and the cuceny .
In 1890, when his bhrother satvendranath and o friend set out tor a4 holiday
in Enpland, Rabindranath decided to poowith them.  As he explained:

From some tar awav sky came to me o call of pilgrimage

reminding me that we are all horn pilgrims, pilgrims of thi.

preen earth. A voice questioned me "Have vou been to the

sacred shrine where didinity reveals ftuelf in the thoughty

and dreams and decds ot mant" thought possibly it was in

Furope, where T must seck it and know the tull meaning of

mv birth as a human being in this world.. 0

On arriving in London, his tirst steps turned towards the Scott
familv's home.  He could not, however, find them. He was again restless,
He no longer wished to stay in London,  The tormer charm had gone
completelv. He noted in his diarv on ()<‘t\>h¢-r. St "D am tired ot this
place:  rtired ?vvn of beautiful faces. I have therefore decided to
return.”  Rabindranath's diar indicated that his principal rva;un
for shortening his stav in London wis purelv a personal one, one of
frustration and an inability to tind anv further exXcuse to stay on,
omehow he sot through that month-and-a-half, and on November 3 i
returnec to Bombav, landing at midnighe,

soon after his return to India, he pubiished the poem Manasi.
Then, by the command of his father, he took charge of the management of
the famiiv's landed property in parts of East Bengal, North Bengal and
Orissa. ¥eor the next 10 vears Rabindranath spent most of his time over

~eese estates.  His dailv contacts with the 1 peasants also led’

Nim o te value India's tradition more highlv ti.. e had in his v :th.



N0
Many ot his short wtories deal with the Divee of the villagers and his

poems show dvvp/IUVr ol Iy nataral curvoundinge . Hie chiet d\h‘rln
trom TBYO to the vear of his death, 1941, wae about the Indian peasant ..
The tural Tite's beauty, simplicity and harmony with natur.e LIPT e
him and he ideallzed (0 asn the troe toundat fon ot Indian culture. e,
fn his S0' Tagore perceived the dichot om. between ruralism and urbanism,
the peacetul village-centered socioty of Indid and the agressive nat jon
states ot the West, In 1901, in one ot his essaves he diacuned the
ditterence between the Hindu civiliscat fon and the Earopean cfvilization.
Furopean civiiiration, he claimed, was cssentially political in nature,
whereas Hindo civilization was based on spiritual rather than political
freedom; its goal was the religious liberation of the individual. The
<ord "natfon' did not exis: in anv Indian language.  He coneluded:

Man can achieve greatness through the societv or he can achie

ft through poiitics. But we are mistaken if we believe the
building up of a nation on the European pattern is the only
N

tvpe of civilization and the only goal of man. !
he 19th Century, he pointed out, had been the century of the West
hut the 20th Centurvy would be the century of the Fast., He therefore

advised Indic to remain true to her siiritual civilization.

Starting the "Bivs' Monasteryv”

The beginning of the 20th Centurv was verv important in lagore's
lite.  The poet turned to become a teacher.  Remembering his mmhappv
schooldavs, e wrote on the fundamentals of teaching and gained a new
insight bv ~urting his principles into practice; he was deeplv impressed

bv o the Topovanas or forest hermitages in ancient India, where the pupils

usec to stav with the teachers for the sake of learning. The verv word



Ppanishad meany aloo the ame thin,, leayning by a4 very close aasocnation
between the teacher and his pupide. Fapote wanted to combine the

ane fent with }hv modern and on December V20 1901 he dnaugurated hiis

{deal wchool o Santiniketan (the abode o peace) with tive pupil.

Fagote otarted hio new school, naming it "Bove " Monastery” (Br.ﬂ;myy!glgy.t

Ashr4m>41(pr the ancient torest hermitayes, In it he tricd tao put into

practice some ot hic o own ddealistic conceptions ot Tite.

Ri-~v to Fame

Within . short period of his tounding . new home in Santiniketan,
Jeath struck down one membe: of his tamily after another.  His wife
Mrinalini Devi teil serious:v 71 and was taken to Calcutta.  She died
on Nevember D3, 19020 00 vears after hyr marriage. Rabindranat!? wrote
A omost sincere and loving tribete to her memory in the form of a series
of poems, Smaran ("Remembrance™) . Others to follow were his daughter
Senura fn 1903, bis father Maharshi oin 1905 and his most gitted =on
Camanindranath oin 1907, Rabindronath was suffering pain and biooding
trom hvmurrhagr.'Jnd chought of his own possible death.  bat his impulse
te write was stimuetated rather than checked, and he producod in this
beriod some of his fingst relisious peoems, the Bengali collection

i /"An Offering Song'').  The longing of the lover tor

entitied Gitand oo
the beloved, of the scul for the Divine, were the frequent themes in
these poems. Fitiv-one of th-=e 157 songs were later trar. ated by him

into Engiish, which made him famous and later brought him the Nobel Prize

for Literature. As usual, Tagore was again restless. He commented:



I was verv restleso, just as 1 oam now.  That vave me the idea
ot o child pining for treedom, and the world anxious to keep
ft dn i+« bounds, tor {1 has ity dutic. t here, and ttat sort
ot thing. I was anxious to know the world., At that time, |
thought that it was in the West that the spirft of humanity

was experimenting and working. My orestlessness boeame
R
fntolerable, -

So the poet, accompanied by his son and davehter-in-law, sailed
again on HJGHY7, 1912 tor his third visit to the West. Puring his sea
vovage he started to translate Gitanjali into Fnglish prose. Arriving
fn London fn June, 1912, he “howed his translations tsoartist friend
Rothenstein, who had vistted India 0 1910 .. order to acquaint himself
wizh Indian art and cratts., He “ad staved in Calcutta at the Tagores'
house where he came to know well the artist's brother Abanindranath and
Gagunendranath. Rothenstein passed them on to the poet William Butler
Yeats. The appreciation of Yeats redoubled Rothenstein's enthusiasm,
On June 30, 1912 he invited a few friends to make the acquaintance of
Tagoere and his poetrv. Firer in a private printing of 500 copies and
then iﬁ‘a regular edition and finallv in translations in French the
Gitanjali was reported teo be enjoying great popularity in Europe and
America.

On October -8, 1912 Tagore, accompanied bv his son and daughte~
law, landed in New York. : was in the United States that Tagore
his first originai serious prose in English which was later delivéred
as lectures at Harvard Uriversity and published as Sadhana (RealizatTon
of Life). In these lectures at Harvard the poet in:erpreted in his own
way the ideals of ancient India. While he was in Illinois, the Indian
Society edition of Gitanjali was publishec. The publication of his poems

in English and their retranslation into other European languages brought
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In Tulv, 1920 Tagore teturned to Todia fo o tav At Santiniketan.
He o n bt prowing uneasineas as his ship approached India's shove in Jdnlv,
9210 During the 15 months he bad beon awav Gandhi, 1o whom Qabindranath
Aimselt had civen the tamous (it e "Mahatma" (the sreat soul) had civen
Al tor aonationwide movement to withhold Tudian co—operation trom the

British courtw, wchools, business tirme and social tunctions.  The

,
doctrine o destruction repelled Tuxnrv‘ The boveott of schools and

colleges was cven more repugnant to him.  The poet wrote (o his triend

Andrews on February 8, 1921

What fronv ot fat. is this, that | should be preaching
co-operation of cultures on this side of the sea just at
the moment when the doctrine of the non-co-operation is
preached on th ‘ther side? Myfown praver is: let India
stand or the operation of all peoples, of the world

. For it is the mind of Man in the Fast and the West,
which is ever approaching Truth in her different aspects

- different angles of vision.<3

——

weeks after his return to Calcutta Tagore gave two public

P o The first, "The Union of Cultures", stressed his international
fdeal; the second, "The Call of Truth", fecused on the deeper conflict
between his view o truth and Gandhi's view of rruth. Gathering around

him a band of caworkers from India and the West and drawing from the

funds ¢~ - his recent tour, he inaugurated Visva-Bharati as an

Int A - wrsitv on December 23, 1921 offeriag independent

~ f . -

Coo high- tudies in literature, research and {ine urts.
iwore also made a g. - it of the copvright and its benefit on his

ngali books. i obel Prize monev was already donated bv him to the

school. A few menth. later, when he returned te Calcutta from Santiniketan

to explain the ideals of the newly founded Visvi-Bharati, his lecture was

received in stonv silence, for he had €~ 2 - - make anv mention of the



nat ional movement .

Teo September, 1920 Tagore lett tor a long tour of western and
southern Indfa.  On his way back he .\f‘g"\'xk.ilvd Gandhi 's ashram at
Sabaramat: in Ahmedabad, where he addressed the students about the true
medaning ot sacritice.  Keturning to Santiniketan in April, he left for

shillong, where he wrote a remarkable plav, Rakta Karabi (later translated

into English as™Red Oleanders" in 1925).  This plav shows Tagore's
fncreasing concern with the basic problems of modern civilization. As

his recurrent restlessness returned after the founding of Visva-Bharati,

N

Tagore wanted a second vevage to East Asia.  Tagore received an invitation
from the President of the Universities Lecture Association of China,

ir. Liaong Chichad, himself a distinguished scholar of China. Welcoming
cagore In Peking in April, 1924, he summed up the Buddhists' message,
i.e., compassion and peace, for which his country was indebted to India.
Tagore's lecturés in China were delivered extempore. Addressing the
Chinese people, he said:

I have come to China not with an attitude of a tourist or as

a missicnary bringing a gospel, but-onlv as one seeking wisdom,
like a pilgrim wishing to pav homage to the ancient culture

of China in an attitude of reverence and love.Z24

But Tagore did h-- » message for China. As he said:

I am not a poet, .. . a politician, nor a diplomat and can only

sav what I feel most sincerely in mv heart. 1 feel that China

is now going the same way as India. I love culture, I love

l1ife, I cannot bear to see Chinese culture endangered day bv

day. Therefore, I sincerely warn vou, know that happiness

is the growth of the pc. .r of the soul. Know that it is

absolutely worthless to sacrifice all spiritual beauty to

attain the so-called material civilization of the West.Z5

He advised the Chinese listencrs to help India to build up the

-~ civilization he felt the world sc desperately needed.
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Tagore returned to Indfa in the latter halt of July via Japan where
he staved about six weeks and gave several lectures. Hardlv two months
at home, he gotéz'm invitnt‘ion from the Republic of Peru to attend the
centenarv celebrations ot her attainment of independence. So he sailed
once more to the New World with Elmhirst. During the voyage across the
Atlantic, Tagore suddenlv fell ill. The visit to Peru had to be cancelled
on his docfor's advice. Tagore was homesick for Santiniketan, so he
veturned to India. A few days after his return to his country, his
elder brother Jyotirindranath died. Tagore had by then suffered so
many bereavements that death had after all ceased to be a stranger.

In 1926 Tagore éccepted an invitation from the Government of Italy
and on Mav 15, 1926, accompanied by his son and daugh;crfin-law, sailed
for Naples. On his arrival in Naples Tagore was received by the chief
officials of the city. On June 7 the Governor-of Rome held a public
reception in the capital where he conveyed tc the poet the greetings
of the people of the city. On the follewing day Tagore detivered a-
public lecture on "The Meaning of Art". He was also received by King
Victor Emmanuel III and attended a performance of his play Chitra which
was staged in Italian. Later he visited England and Oslo, where he gave
public lectures and was received bv the King. After crowded receptions
and lectures and engagements in Belgrade, Sofia, Athens, he visited
Cairo and King Fuad presented him with a set of Arabic books for Visva-
Bharati. In December he returned to fﬁdia and spent the summer in the
pleasant hill station of Shillong inAssam where hg began his famous
novel Tin Purus (Three Generations). In July, 1927 Tagore set out on

his ninth fofeign tour to the neighboring lands of Southeast Asia. In



£~

Java and Balil Tagore was deeply fmpressed by thelr d;mvg drama and
cultural traditions. After a short visit to Thailand where he was
warmly received, he delivered a lecture on Education at the University
of Bangkok; he returned to India in Decomgor in time to preside over
the annual celebration at Santiniketan.

In February, 1929 Tagore got an invitation to atténd the triennial
conference of the National Council of Education of Canada. To this
conference Canada invited prom{nent educationists from all over the
world. The Council's ideals were broad and progressive; it believed
that whatever one country had attempted or achieved in the sphere of’
edﬁcation should be‘shared with other countries, in order that knowledge
may be pooled to mutual aanntage. On March 1, 1929 Tagore sailed. for
Canada and landed in April. 1In Victoria he gave a lecture on "The
PhiloSophy of Leisure". .Here he talked about the necessity of leisure
in human life. He decried the materialistic Westerg society where time
is considered ver; valuéble and where leisure is a rare luxury. Next
day he made a second speech in Vancouver, "The Philosophy of Literature',
‘and it contained incidental references tc “is views on modern art. Tagore
got invitations froﬁ several universities in the United States, amohg them
Califprnia, Harvard and Columbia, and so from Canada the poet sailed for
Los Angeles. On arrival in Los Angeles hé lost his passport. He felt
irritated by the formalities to which he was subjected by the Immigration
officers. He had to cancel his engagements in the Uﬁited States and
sailed for Japan. He ;?ent nearly a month in Japan. After a pleasant

halt in Saigon, where he was received very warmly, Tagore returned to

India.



In ecarly March, Tagore sailed for Europe to keep his cngagement for
the Hibbert lectures at Oxford. Arriving in England on May 11, Tagore
spent the first few days at Woodbrooke, near Birmingham. He delivered

the Hibbert lectures at Oxford, which were later published by Allen and

r

i
! .
Unwin entitled Religion d% Man, dedicated to Elmhirst. This time Tagore

stayed in England for two months, the last 10 days of which were spent
at Dartington Hall in Devon, wherce Elmhirst was conducting an academy
on the model of Sriniketan.
After an exhibition of his paintings in Birmingham and London,
v i
Tagbre left for Berlin in July. After nearly a month's rest in Geneva,
Tagore left for Moscow. fagore gave a full record of his visit and

impressions in a series of letters he wrote home, which were later

published as Rashiar Chithi (Letters from Russia). Tagore had a crowded

program in Russia and visited many institutions. An exhibition of his
paintings was also held in Moscow. Returning to Germany; Tagore left

for the United States. A reception was also organized for him at Carnegie
Hall where he spoke on Education. An e ition of his paintings was ﬁelq
in New York. In January, 1931, Tagore returned to India via London, where
he had a long talk with Bernard Shaw. Thus, Tagore had seen the Western

World in its different phases and that was his last visit to the West.
Last Years

During 1930 to 1940, Tagore wrote a number of novels. His very first
production after the long foreign tour was a music and dance sequence
called Navin (The New). This was produced in Santiniketan in March, 1931

and later staged in Calcutta at the Empire Theatre. In the midst of his
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public activit(és, Tagore wrote two new plays, Tasher Desh (The Kingdom
of Cards) and Chandalika (The Untouchable Girl). Before the Vear was

A
over, Tagore published two new nove%s and a drama written in prose,
Dui Bon (Two Sisters), Malancha (The Gardener) and Bansari (The name of
the main heroine).

In 1934 Tagore went on a cultural tour of Cevlon. 1t was during
his stay in Ceylon that Tagore completed his last novel, Char Adhyay
(Four Chapters). |

In February, 1936 Tagore delivered three lectures in Calcutta,
"Ideals o Education', "Pl;ce of Music in Education” and "Education
Naturalized". 1In February, 1937 Tagore éeliverod the convocation address
at the Calcutta University. It was fhe first occasion in the 80 years of
its history when a private citizen was offered this privilege. It was
also Ehe first occasion when the address was delivered in Bengalf and
not in English. Tagbre used the occasion as a plea for the use of mother
tongue as the medium of education.

On August 7, 1940, the University of Oxford héld a special éonvocation
at Santiniketan to award 5 doctorate to Tagore. Before tlic vear ended,
three short stories were published in a volume, Teen Sangi (The Trio).

In September, while Tagore was in Kalimpong in the eastern Himalayas,
he complained of feeling unwell. He was brought to Calcutta, and after
two months he returned to Santiniketan. During this time he wrote‘a
number of beautiful poems which are included in the collgection Bed of

b,
Sickness and Health. His fever rose each day. The doctgfs decided that

he must be removed to Calcutta for an operation. The decision upset him:

"Why can't I be allowed to die in peace? Have not I lived enough?" When



' | N ey
the nature of the operation was explained, - he grudgin%ly submitted,
murmﬁ%ing: "Perhaps 1 shall not see these trees again.™

On July 25, 1941 he was taken to Calcutta where the operation was
performed on the morning of July 30. His condition speedily deteriorated
after the operation and he gradually lost consciousness, uever to recover

again. He ceased to breathe at midday of August 7, 1941 in his ancestral

home in Calcutta. The poet's message, however, was sent carlier:

-~

"Raise my veil and lock at mv face proudly, O Death, my Death."
\

\
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Setovour it Tightly daoce on the edees ot Dime Tike dew

meothe ti oot oo leat,
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O iy iaat iy with o hiso oanhappy chood dave ) e Cion rTemained o

[ ive by 1veion o with Tagore. e oomeiderd cdneation s one ot iy
ko} L
Sreatost Liheratis,y Lorces, and he leoked apon St oinitially o a0 wrsen
Tl e coprcblem o individual Jevediopment s But o with the prowth ootf h
LY
cERperienoe, he came o Tealise 1t S0 ciwniticance, fts o valoe asoa
vehicle of national progress. A with many cther preat thinkers, Tager
Slea oo educatior started within a nistorical perspective an Jdowl
evolved from ocertain scattered ideas to 6 matured pronouncement on
contemporary education. ‘
Sducatiorn 1o British India and SOT e
Bv the time Tavore was boern, Zaplish became the prescribed medium
SR
odnstruction at the higher levels of educarieon.  Further, Macaulav,
who was in charge ~f British education in India, gave his whole-hearted
“

support to western ecducatien, and his views were eventually accepted by
. . oo . ) L eaaz . .
the British rulers in India. On Sy 1835 he wrote o ominute whi
was endorsed on March 7 obhyv the Governer, Lord william Bentincx. Accord
te othis, in future the teaching of high schoeols and colleges was to be
fnglish and this decisicon has had its eifect on educational pelicv in
India right down Lo the present time.  Todav opinions <tili differ as
thev did then as to whether this was a step in the right direction.
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dewevern cothe Fap il cachood o o re no b o oruiar Wit Tadaan s tudent o and
thetr carent o Phere wo an ctuoitat e o b to Pl ish cducat tong it
Dremtced o remunnetative gob s voverament eaplovment and o P eved
Gt ot that o came with ot LT coata s the indiyenons svatem ot
cduo ot on W Tepriaeed by 1 Tty numboes orrivate and comewhiat o mercenary

There wan, howe er oo demand Tnomary o enyhttor cireles tor o educeat jon

e Indian Languapes and tor 0 i ol bt nal o avsten of cducat fon.

some were dinspived beothe fdeals and parcorm of cduc St ional avetems oo

the torest colories of aneient India and toundeds institutions after that

model. The curukula tounded ot Hardwar oy swami Saradananda and the
tentral Hindu College tounded at Benaras bv o Mroo Annice Besant were he
products of this movement.  Tagore was much intluenced by the Gurukula
svstem, perhaps duc to"hi§ early education and strong education in Sanskrit
Aas well asodn Indian philosophve  In 1842 Tapor: wrote his first artiele

) . 1 . . . L
ot education, viz. Siksar Herpher or "our Bducaticn and Its Incongruities'™.
L] ’ l o

S owas the heginning of a series of such attempts through which Tagore's

criginal and scattered ideas can be seen to have developed in different

phases to an articulated svstem of educatiora; thouy'.t in modern India.
Yarlv Educational Thought (18592-1900)

o his essar Siksar Herpher published in 1892, Tagore forcefullwy
advised his countrvmen te reorient the ecucational svstem of the countryv.
Here Tagere made a plea for finding wavs and means to make the process
of educatior more livelv, a point that was to Hecome one of the most

recurring themes in " s later educational writings. He condemned



contemporary edocation tor teing Titeless and mechantoal, facking

any fntrinste value tor the students, Such edacatton, he thoueht ) was

solelv metivated by immediate poals ot petting jobs in the coveroment.,

His craviny tor an intrinsically motivating svastem of education - not

a Job-oriented trataing - seems to have come trom Vagore's own unhappy
.

experience with his tormal school education. At this point, Tagore

accused the introduction o Englich Tanguaye as g major reason tor killing
aochitd's interest in cducation, He arvaed that education given onlw

through the mother tonpue could sustain o child's interest and help him te

be creative in his own wav,  Later in his autobiography Tagore put torth
his argument in the following wav:

[t was because we were taught in our own language that our
mind quickened. Learning should as tar as possible follow
the process of eating. When the taste begins trom the first
hite, the stomach is awakened to its tunction before it is
loaded, so bt its digestive juices get full plav. Nothing
like this happens, howe v, when the Bengali bov is taught
in Fnglish . . . While cue is choking and spluttering over
the spelling and grammar, the inside remains %tarved, and
when at length the taste ix felt, the appetite has vanished
. . . Wnile all around was the crv for English teaching, ov
thiran Lrother was brave enough te keep us to our Bengalil
course.  To him in heaven mv grateful reveronce. -

wWhile there is a lot to be said n tavor ¢f the mother tongue as the

medium of instruction, Tagore seems to have missed the peint that scometimes

-~

it is nct mereiv a mecdium, Hut that it mav carrv a limited message and
can bhe an nnderdeveloped method for sound education that can be blamed
tor its failure. One can argue thn; glven the ear!v educational goals
07 thorse davs (which contirued with very few changes until about two
decades after India's indeperdence) and the method adopted in the class-
roows, anv medium would have failed to have any effect.

Tagore's more rersuasive argument for the adoption cf the mother



tongue, however, was in reyard to cducation ot !ha; MASG N, In March,
B9 writing tor the ceducational column of Sadhana under the gencral
title Prasanga ,}\:it,h,"‘i ("The Relevant Talk™), Tagore pleaded that education
of the millions was possible onlv through the mother tongue.  However, at
this point he seems to have goue back o his earlier claim that formal
cducation should be in the mother tongue. He urged the educated, people
of the country to disseminate valuable scientific knowledge and culture

t other countries among the common people through the medium of their
mother tongues.  Obviously in this scheme a foreipn language like English
had to be a basic part of the curriculum in the formal cducational system
to make this envisioned process of mass education a reality. later in
1893 he clarified this aspect of his argument about the mother tongue in

!
4 .
an cssayv, Siksar Herpher Prabandher Anurbriti ("Sequel to Siksar Herpher",

Junw, 1893; more about Incongruitics in Bducation), where he refuted the-
suggestion that he was oppesed to the study of English language. On the
contrary, he advocated that English had toe be learned bv a great number

information about the -

ot Irndians. He stressed its value in acquiring

! &

Western sciences, in getting rid of the age-old inertia and superstitions
trom the minds of the neople, and finallv, ia rromoting a better under-
standing of world culture feor individuals and for national enrichment.
This aspect of Tagore's early educations]l thinking anticipated, in many
respects, what was te ~ecome a major feature ¢f his later educational
phil. sophy, viz., internationalism, in education. Nevertheless, in the
early phase he still seemed to vacillate between a passionate feeling

-

for mother tongue education and also the realization that a foreign

language like English could not just be disposed of from the educational
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Lo Subld have hecome an exe codingty ditticalt one within an inteyrated
svatem of edacation.  Tagore seemed to be hung in a contradiction betweon
hic Tove tor mother tonyue and @ totally indigenous sveatem of edocat ton
and also his fdeas ot internationasism in o od ooy Tronically enough,

the problem of Tanpuaye in instraction is one which has not heen com=

pletely resolved in India cever odav,

Santiniketan Period (1900-19100

In this patriotic phase ot his intellectual development, Tagore
directed his ene v trom 1901 towards the starting of a school at
Santiniketan i dolpur. For tie model ot his school he looked back to

ancient India and, foliowing the old tradition, he called his school an

Ast

~

rram. 1o 1905 he tock a leading part in the nationalistic indepenacnce

movement and it the same time .rote and spoke about political, social and
educational problems.  For the tirst time he emphasized the need to view
Ind}a's struggle for freedom primarily in its social context. For him
it was in facr o4 ques=tion o1 findice a new basis of social Integration

wiich had been destroved by the impact ! incustrial civilization of the

west. o Through a ~orics of articles read out in various public gatherings

1904 te September, 1905,

namelv Swadeshi Samaj (Julwv, 1904), its sequel (September, 1904),

Saphalatar Sadupav (Marci, 1905 , Avastha O Vvavastha (September, 1905),

il &

. -\ v - PR . . . .
«'c., he pointed cut that Indiar tradition had alwavs looked towards the
sccietv and -t towards the state for 1ts continuous custural existence
ar.d accr ~dirglv presented to the nation his own plans and rrograms for

the purpose of attaining compler sel:i-determination.
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In 1904 in an article,"niversity Bill N Fagore pointed ou o clear
casc tor selt-determination in matters related to education.  He also
criticized again the alien character of p. shopattern of oducat ion .
unsuitable for the Indian socjot v.  He considered:  "The most essent ial
thiny is to take the responsibility of our educatjon on our own

‘ 7
shoulders.  Our only dutv therefore is to make our own effore." At
this point Tagore scems to have taken up his carlier claims for ind Igenous
svstem of education through mother tongue & step further. However, cven
here he shows no_sign ofs having resolved the conflict between his patriotic
teelings for Iniian svstem of education and his love for multiculturalism

in education.
: . . . . 8 .

In April, 1905 in an article, Chatrader prati Sambasan  ("Address to
Students'), Tagore asked the students to correlate their education with
real life situations. Although he had made this point earlier in Siksar
Herpher, he advocated a realistic education actuired through independent
effores.  He also pleaded that education should be broadlv based arnd
organically Tinked with the life of the community. He argued that the
education of the human child abstracted from his social background must
alwavs remain 111 adopted. He looked Gpen education as a veh.cle of
national progress and wanted it to be basvd on the real needs of the

N : : 9 1 : rn
countrv. In another article, Svadhin siksa ¢ Independent Ed:ication ),
27401n siksa
‘agore discussed the important problems of education for the vast masses

1
in sountry. In an article, Siksa-Samasva 0 ("The Problem of Educa-

tion"), he pointe<l_out that his own conception of nationalistic education

~as linked with the ideal anc ‘adition of the people cf the lard. Here
\

he stated that he was much inflggﬁbed bv the educatiorn prevailing in the



37
forest colonies of ancient India and pointed out that the primary
condition of a true education should be residence at the home of the
teacher and a lite of disciplined brahmacharya during the entire period
of studentship. In this article tor the first time Tagore pointed out
that ideal schools had to be in nature, awav trom human habitation. He
said:

There the tutors will be occupied in quiet studies and

teaching, and the pupils will grow up in the sacred and
profound atmosphere of learning.ll

Although 1n Siksar Herpher (1892) there was an indirect reference

to the place of nature in cducation, the first clear statement of his
philosophy of naturalistic gducation was made in this essay. The .
importance of the cssav thus lies in the fact that it gives for the

first time a clear indication of Tagore's basic differenée with tue
educational policv of the National Council of Education (NCE) and
presents a definite and comprehensive exposition of his own ¢ =tructive
plan for a national svstem of education. It also shows sbme fundamental
aspects of his educational philosophy dominaling not only this particular
period but also the entire structure of his educational thought and
activity, namely residential ashram education, education in natural
Surroﬁndings and education in an atmosphere of simplicity. It is
interesting to ncte that Tagore's more patriotic concept of education

of the people and for the people was not onlv in conflict with his later
emphasis on internationalism, but it was at the same time both utilit;rian
and idealistic. While he pleaded for education of the masses for

achievement of the social goals and scientific progress, he at the

same time emphasized the need for education for its own sake.
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Educational Writings (1910-1941)

As a necessarv sequel to his earlior essay on the problems of

education, Siksa Samsasya, Tagore wrote the well-known essay Topovan

in January, 1910 in which he talked about education in Nature, referring
to the ancient Indian system of cducation in forest colonies. Tagore

also introduced here his ideas about the education of the "feelings',

that is, an intimate feeling for and a ~ommunion with nature, as
distinguished from the education of the senses and intellect. He
,wrote:

If we believe that the chief aim of education for an Indian
is to be initiated into this unique pursuit of India, then
we must constantly remember that neither the education of
the senses, nor the education of the intellect, but the
education of the feelings should receive the place of
honour in our schools. Our true education is possible

only in the forest, through intimate contact with nature
and purifying austere pursuits,12 '

1]

In the same essay Tagore.also reiterated his earlier view .avoring
N\~

a tTue national system of education, one not hased on Western ideals

.

but rooted in the country's own past tradition and culture. -

In 1912 in another essay, Dharma siksalB("Religious Education"),
Tagore talked for the first time about religious education. A true
education in religion, according to him, comes from within and is
possible only in "a proper place and a proper atmosphere'". This, he
claimed,‘was only possible in an ashram. He argued:

What is really necessary is neither a temple nor external
rites and rituals. We want the ashram, where the clear
beauty of nature combined with the pure pursuits of the
human mind has created a sacred site of worthy endeavours.
Nature and the human sp.. it wedded together shall constitute
our temple and selfless good deeds our worship . . . Such a
spot, if found, shall provide the true atmosphere for
religious education. For, as 1 have said before, according
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to the mysteries of human nature, religious educat {on is
possible only in the natural atmosphere of piety; all
art{ficial means only pervert or obstruct it.l4
The spiritual tr. cition of Indila and Ity relevance for a national
system of education was also emphasized in the letter written from
~ g ]S "y o I : " .
Chalford, Laksva O Siksa ("Alms and Fducation > in November, 1912).
Royd UV olKsa
The idea of g3 national svstem of education in forest colonies (Topovans)
: : . C . .16
reappeared in May, 1933 jp Tagore's writing, Ashram Vldzalaxer Sucana

("Beginning of the Ashram school") and’again in a lecture on December 23,

1934 entitled Dharabahi17 ("In Continuous Flow"). In his address, Tagore

emphasized the ideal simplicity of ancient Topovanas after which the

Ashram school wasg modeled. 1In another address to the Ashramik Sanghal8

("The 01d Boys Associations"), delivered on May 9, 1936, Tagore was quite
emphatic abolut the fact that his Ashram school idea was not a concept
borrowed from alien culture, but was rooted in Iﬁdia's own past. He said:

I did not set about to imitate anybody, nor have I followed

the educational system of any foreigner. I had neither the

interest nor the experience in that direction. I had in my

heart, since childhood, the picture of the Tapovans, which

I had found in the works of Kalidas.l9

Tagore's idea of the residential school and his whole philosophy of
education around it began to be more pronounced and definitive starting
from 1916. 1In "My School", one of the lectures delivered in the United
States, Tagore proclaimed his basic theoryv of a residential, naturalistic
and spiritual education in an atmosphere of simplicity. 1In February,
1919 in an afticle, "The Centre of Indian Culture",20 Tagore made a
major statement on Visva-Bharati, Here, as also in an earlier essay,

—=2vdzbharat:

Siksa-samasya ("The Problems of Education", 1906), Tagore criticized the
2-tsdrsamasya N

alien character of the existing educational system and advocated a truly
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national system of education rooted in the country's tradition. e
suggested that:
We should generate somewhere a centripetal force which will
attract and group together from different ‘parts of our land

and different ages all our own materiald of learning and
thus /create a complete and moving orb of Indian culture.?2l

p—

In the same writing Tagore also gave a more definite shape to his
concept of aesthetic education and ewmphasized the important role of fine
arts and music in educational curriculum. The same essay also contained
Tagore's idea of education as a vehicle of social change. He wrote:
"Our centre of culture should not only be centre of the intellectual life

. . . 2?2
of India but the centre of her economic life also.'
Both Siksa-samsya (1906) and '"The Centre of Indian Culture" (1919)
o
were {nspired by the motive of enhancing the fundamental features of a
truly national system of education in India. But Tagore's somewhat
narrow nationalism in education was undergoing rapid changes through
his wide international tours after he received the Nobel Prize in 1913.
Tagore was fundamentally a humanitarian, so his interest in education
could not have remained parochial. 1In a letter to his friend Charles
Andrew on October 3, 1920, he wrote: "Although Europe has come close
to us by the visit of ours, now I know more closely than ever before
that Santiniketan belongs to all the world and we shall have to be worthy
f
nl3

of the great fact.

The shifting of emphasis from nationalism to internationalism became

more pronounced in Tagore's lecture during his foreign tour, "An Eastern

University" (1921) later collected in Creative Unity. In his lecture

Tagore gave a definite internationatl character to Visva-Bharati. He

said:

'\\_/



v ) 4 1

Belng strongly impressed with the need and the responsibility, /

which every individual todav must realize according to his
power, T have formed the nucleus of an Internat fonal )
University in India, as one of the best means of promot ing, //

mutual understanding between the East and the West 26

In 1923, aﬁ article appeared under the joint authorship of Tagore
and C. F. Andrew proclaiming the Visva-Bharat i idvﬁl as a living relation-
ship between the East and West.

Throughout his luvgurcs during his foreign visits, Tagore tried to
create an international understanding of his educational institutions and
fdeals. 1In 1924, during his visit to China, Tagore talked about the

-
aesthetic and artistic edqsption. The same vear Tagore delivered a
lecture, "The School Master', in Japan and talked about his idea of
naturalistic education. '"Nature's own purpose', he pointed out, was
"giving t'ie child its fullness of growth and fullness of humanity."
Tagore, however, was interested in more than just the education of
25
the mind. In Alochana ("A Discourse')”" Tagore talked, among other things,
about the need for physical exercise and phvsical education in any educa-
ticnal system. He said:

It is my firm conviction that there is a connection between

the education of the body and the education of the mind,

between the activeness of the bodv and the activeness of

the mind. The rhythm of our life is broken, if a harmony

is not produced between the two,26 o

Yet another major aspect of Tagore's educational ideas during this
period was concerned with the change in Indian villages, and the role
education should ay in social reconstruction programs. In 1931, in
an address entitled“Palliseva ("'Service to the Vé]l;ges") delivered at

Sriniketan, Tagore explained his ideals of village service through

Sriniketan. Again on February 6, 1932 in an address, Deserkaj ("The



Nation's Work'™), on 2he occasion ot the tenth Aﬂnlvvrerv of Sriniketan,
Tagore said that the part ot the aims and activities ot Sriniketan wae
to improve the villages.

T}iguxw"s writing dxn‘in}t this period as well as in the carlicer ones
\unsv(»n a wide Q;iri(xtv ot ceducational topics, from mother tongue coducation
to dinternationalism, village upliftment to aesthetic vdur%tinn. Tagore

was writing regularly trving to disominate his educational ideals among
) “

his countrvmen and throughout the world. However, his philosophv of
cducation b came definite and clear towards the later part of his life.
Since his writings and addresses were on so nany topics; scattered
:hroug?out the period of his development trom a voung sentimental writer
to a mature thinker on educational problems, it may be worthwhile to

look into some general principles of his edu -tional thought.

»

Tagore's Philosophvy of Naturalistic Education
t B

In Tagere's conception of education, nature has a pre-eminent .

i

nosition. Tagore talked about Nature in the sense of the phvsical animate

+

and inanimate Universe o land, water and the skyv and also the un<sophisti-

cated and pure form of humar cendencv - primitive, instinctive and above

all "human". 3oth these aspacts of ""Nature” work in close harmonv with

cach cther and both find their best cxprescsion in cach other. He believe”

that there was a kinship between Nature and man. According to Tagore,

o

the artificialicv in ¢iducation has mad. ~ut an average school “ac

education facw rv - ~feless, colourless, dissociated from the context

of -he universe, within bare white walls staring like 2veballs of tne

27
deac'. Tagore adeored the ancier: Indian cducation confined to the
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wider aspect o Nature'

nches and Clackboards, books
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ervation, experimentat jion
ability to gain knowledge

puished from books. “"This “

result of Nature's
mv school have
hvsiognpmv of the
ere thev can find
able trunk; they
the branches, how
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spiritual value, the attair-ent
ccducation: "The highest

us information but makes

"To Iearn to regard

¢ Universal spirit", he

"is true learning. Such a learning is possible in close

therefore, an essential

medium through which human spirit can realize _he Infinite. A major

theme of hig wr.tings is the vearning of the

‘nion with Nature is, therefore, an essentia:

Finite foar the Infinirte.

mediun through which human



spivit can realize the Intinit.. Fhe vearning tor the Inloown and the
Intinite {o, according t him, the true essence of relipions education,
which is not even possible in a temple or church but through an intimate
contact with Nature, ‘ According to Tapore, as Dr., Radhakrishnan observes,
"the bhest wav to derive divine inm;irdlinn i+ to lose ourself in the
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contemplation of nature'.

Tagore, however, admitted that in o civilized | ife complete naturalism
Is not possible; some artificial aids mav be necessarvy, but their use
should be minimized., His crv of "Back to Nature', his belief in the

essential poodness of the child,

tial aspect o child's growth in Nature, all

and

Tagore

Tagore's great emphasis on education in

suggest Rousseau's influence in this direction.

L0 Rousseau to

g0

riiilosophy.  Tagore

lav in the fac>\:hat he tried to apply Rousseau's ideas with

A,

age—old ideal of Ashramic education.
Nature is hased on the principle that Nature
is not to ,posc it in educarion.

anv wav

the tendencies which he was born with and he
and virtuous.
of e¢ducatic

natural pro -3

developmental)

Rousseau

1
Rousseau's

, men (teachers) and things (cultured environment) .

his emphasis on activity as the essen-

make him a naturalist.

~Nature would naturally

It i< not necessarv to

find the source of this aspect of Tagore's ecducational

owed a good deal to Rousseau, but his originality

India's

idea of education in

is good; all that is required

Leave Emile to ., w u with

is sure to be inteliigent

milarly, Tagore observed that during the early periocd
~ildren should come to their lesson of truths through

- directly thorugh Nature (biclogical, organismic “and

Tagore



obsorved that the ooject ot cducation Was to o pive man the unity of
truth.

Rousseau believed dn the ehild's untettered frecdome i "Emi e
was called "the child's charter'".  Far Rousseau, a child was hetter
educated in the wilderness of the country, away from the corrupting
int luences ot the citv, in close contact with Nature. And he had no
cith o in formal education.  Similarly, Tagore's educationa) experiment
began first net at Santiniketan but car Lier iy 1896-97 on his fathes s
estate at Shelaidh in Fast Bengal, with the education of his son.  He
woete o himoto be brought up in the vountrv in unfettered freedom of
which he himself had been deprived in his c¢hildhood,

Formal education, it has been noted, plaved orlv a minor role in
Tagore's cducatianal plan. His primary emphasis was alwavs i the

"unfoldi~~ ot personalitv'.

training for life or, as Rousseau had said, the
"Simplicity of living" was the main principle of student tife at

Santiniketan. Like Rousseau, it was o tundamental tenet with Tagore.,

s .

o>

Rousscau wanted "Emile"” to pass through a period of phvsical hardening,
living as simplv as a peasant in a cottay tv be better prepared for

the battle of life. Tagore, however, locked ot t7¢ question from a
different angle, often using "simplicity" and "povertv" as interchangeable
terms. ”Povert?”, iz wrote, brings us into complete touch with !:fe and
the world; living richly is living in a wér]d cf lesser realitv, The
lo ter mav be good for one's pleasure and pride, but not for one's
educ

zvti Tagore and Rousseau stressed the vital yearning in human

beings for union with Nature and to simplicity. But they differed about



the actual age limit for the purpose. Fagore wanted that tor the tirst

tew vears in the Tite of the child, at least up to the age of seven,

should be left entively in the hands of Nature: "Before one becomes
completelv engulfed ia the whirlpool ot practical life, during the period

. - . 40
ot learning and growth the assistance of Nature is absolutely essentis]."

"This essential non-civilized education has to be completed in the hands
of thurv."[‘I There should be a compromise, argued Tagore, between the
noncivilized and civilized in man; this sheuld be in proportion of water
V)
and land oo our globe, the former predominating. It is thus evident
that Tagore wanted a compromise between the noncivilized and vivilized
elements in the c¢hild's education. Though this view of Tagore is very
similar to Rousseau's doctrine of "Negative Fducation” in Nature and
naturalistic e¢ducation in early vears, Tagore desired a compromise
between civilized and noncivilized ¢lements, between Nature and society,
Rousseau's doctrine of Negative Education has been subjected to
criticism on several grounds, but Tagore's approach to natural education
is free from most of the;e charges. Unlike Rousseau, Tagore did not
entirelv disown society; on the contrary, he attached equal importance
to the "World of Nature" and the "Wor®~ ~f Man" and declared the union
of both the worlds as the optimum gO: l:éé and education. Again,
unlike Rousseau, Tagore did not entirelyv discard the use of books; it is
an excessive dependence on books at the cost of direc} experience. and
independent thinking that he criticized. Rousseau's approach was from
beginning to end onlv theoretical; he never had the occasion to apply

and test his doctrine in the practical field, where as Tagore's idea

took for the first time an institutional form, a residential school
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' Artistic Aspects ot Tagore's Educational ldeas

Tagore s major practical and original .‘.f)nt ribution, however, 1ic:
perhaps (o Santiniketan's extracurricalar acvtivitics, which have plaved
A unquest tonabla role in humanizing Indian educat ion. Tagore pave
aestheric culture a pre-eminent position in his ideal picture of
cducation and pointed out U the acohothe aspect san Tife is

ortant as the intellectual.  He repretted the neglect of aesthetice

cducation in contemporary schemes ot educat ional curriculum. He wrote:

We almost completely ignorve the acsthetic Tife of man,
teaving it uncultivated, allowing weeds 10 grow there.
Therefore, aga™n, T have to give utterance to a truism
and say with profound seriousness thoet music and the
tine arts are among the highest means of national self-
. . . - . . . e
cxpression, without which the people remain inarticulate.?
In an article entitled "™y Educ it ional Mission" (June, 1931), Tagore
.
stressed the essential arsistic character of his“institution. He wrote:

"I am an artist and not a man of science, and, therefore, my instituticn

(

has assumea the aspecs of a work of art and no. that of a pedagogical
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laboratorv.”

Music anc aesthetic culture in gencral were given an important
place in Santincketah school from ti Ty beginning and provision was
made for the regular teaching of art, music and dancing. There was also
arrangement for the teaching of drawing and painting in the Brahmacharya
ashrem ‘rom the eariiest davs. Tagore wanted jov brought back into the
life  ‘he India: people througr art, music, drama and dancing. All

e . . - a .
these .ances were made up bv him; t-e footworx and bodv movements were

not strictly classical. He was convinced that dancing is a splendid



x
exercise tor developing the hody, Hl"}-i\l( sy ntaping ot the dram,
according to Tapore, tacilitated subconsciou. asimilation ot ide.as.

This was one ot the root principles in Tagore's method ot educat ion.
Tagoere  himsels - or partidular interest in @ e activities and very often

participated po. oo lov in the coaching and v ting.  He said: "It there
is no joy in the heart, lite lacks sufficient power to protect itself;

- A"()
Tt wives way at the sligntest opposition, Tagore lamented the lack

of acsthetic calture which was looked down upon in t5 then India as

etfeminate luxurv. He said:

But thev do net know that manly heroism is closely related
to heautv; when there is want of jov in life, there is
also want of hevoisn. A hard, dried-up log of wood has

no strength; strength resides in a mighty tree that has
hurst into flower and foliage through sheer joy of
vitality.46

Tagore also gave art fundamental importance in individual and
national lite. It is the vxpression of the innermost desires and
i lings of man which he thought has universal and lasﬁing values.
Ac\nrdinﬂ'rc ngoro; the caracity to work and capacity to enjoy go

hard in hand.,  He pointed out:
In fact the expression of joy i~ the manifestation of
vitality. To smother this expression will lead to the
smothering of the vitality of a nation . . . The nation
that forgets how to enjoy also forgets how to work. It is
in our country alone that the wise despise enjoyment, regard
aesthetic pleasure as frivolity, and look down upon art as
a lowly pursuit that obst. .cts real work. This is only an
expression of the inner poverty of our spirit. It is
enfeebling our capacity for rea. work.47

Tagore, therefore, made the teaching of Indian art and music the most

important feature of Visva-Bharati In a paper, Siksa o Smskrite Samgiter

Sthar "The Place of Music in Education"), read by Tagore at the New

Education Fellowship Centre, he outlined the place of music in his



()

scheme ot education.  He pointed out that hoth classical and tolk music

were once cultivated and patronized by all the leading citizens in the

country, and prof. pocy in music used to be considered as a proot of

culture in those davs. He expressed shock because the condition had

changed to such a great extest. Love and respect for music and art had
greatly diminished under the artiticial demanas of modern education and
so music had failed to find any pl;u‘}v in the curriculum of schools and
coileges of those davs. He therefore pleaded that music and art be
given a proper place in the educational svstem of the country. He said:

I have come prepared with this introduction only in order
to lay before our educational norities the petition that
they should try and make it natural for our educated people
to reverence Art,

Man has not only discovered scientific truths, he has
realized the ineffable. From ancient times the gifts of
such expressions have been rich and profuse. Wherever man
has seen the manifestation of perfection - in words, music,
lives, colours and rhythm, in the sweetness of human
relationships, in heroism - there he has attested his jov
with the signature of immortal words. 1 hope and trust
that our students may not be deprived of these messages,
not for the sake of enjoyment only, but so that our
countryv mayv be blest by receiving the benefit of an
education which will give us the right¢ and power to tell
others that being born into this world we have seen the
beautitul, we have remiized the sublime, we have loved
the lovable. May the joys and sorrows, hopes and desires
of our country be immortalized in the Elvsian fields of
song.%8

Tagore also stressed the importance of dance education in national
life and regretted that the traditional folk dances of the rural areas
had been gradually dyving out. In fact, it was through the poet's

initiative that interec* ir diffcrent typés of Indian dancing was

\

stimulated in the - rgore {tvited well-known exponents from
\\ T
Manipur, Kerala ar s of T-7" “te te.ch his boys and girls

Zi.dian music and da.. wo€roar .¢  -3havan (School of Music and
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Art), the famous art school of Visva-Bharati in 1919, It tried to create
an aesthetic atmosphere in the institution as an indispensable part of
complete education, and it -realized one ot the major aims of Visva-
Bharati and a major aspect of the ceducational prinviplvs of Tagore.
In the early days of ashiam music was taught and most of the songs were

composed by Tagore himself. As regards dancins, there was no special

arrangement for its teaChing during the ashram school days. But action
songs In groups were dJdirected by the poet himself. Systematic arrangement

for the teaching was made with the foundation of Visva-Bharati. In 1934

the School of Music and Dancing became a separate department and came to

be known as Sangit-Bhavan.

Tagore was essentially a poet and an artist and his conception of
beautv was inseparably connected with Truth and Goodness.é According to
him, aesthetic sensitiveness .in the true sense is the fundamental aspert
«f spiritual education. Aesthetic culture, he pointed out, included the
perception and expression of the beautiful in human life and social
conduct. His stress on aesthetic educ: n, the cultivation of beauty
as an indispensable e¢lement in education, was in fact matched by the
educational system of ancient Greece. Evea John Herbert for whom
"Moralitv" or "Virtue' was the ultimate aim of education subordinated
ethical to the aesthetic judgment and subsumed Ethics under Aesthetics.

The value of aesthetic art in life and education has been‘recognized,
at least in educational theory, through the ages from Plato to Dewey.
Aesthetic edur-at.»n, however, has notdbeen alwavs given proper place
in actual educational practice. In the history of education in England,

aesthetic education receives due importance only at the early vears of



the present century under the int luence of Pestalozzi and Forbel.  But
art education was confined to tormalism and symbolism and became an
important part of the school curriculum in the form of free creative
nvLiviLy.So Tagore revived the old cultural tradition of India and gave
it a seat of ﬁonur in the life and education of the people. He not only
gave fine arts, especially music, the most important:placc in his
philosophy of 1life and education, but actuallv started a powerful
movement in this Jdirection and gave aesthetic culture a pre-eminent
position in the education of voung children as also of the common
people.

In the Indfan educational System as organized by the British rulers,
art, music and adsthetic¢ activities in general found little genuine
recognition. According to Professor Humayun Kabir:

"Pre- independent India"did not offer much scope for the
develcoment of Art and cultural activities alongside with

for 1struction. Those who were attracted by art and

mov of the general education system, while the majority
who wed general education paid little attention to art.
There .. little 'doubt that much of the malaise of the younger

generations is due to this neglect of the emotional and
aesthetic side of their life in traditional educational

practice.5l] .

'
l

Tagore, on the other hand, gave art, especially music and dancing,
a very important placé in the school curriculum at Santiniketan.

Professor Kabir observed again:

For many decades, the art of dance was confined only to
some professional dancers whose status in society was low.
In the thirties of the present century a renaissance began.
He (Tagore) revived many old forms and made dancing once

more respectable.d?
&

Thus, the art school at Santiniketan became a major force in reviving

artistic education in India and provided a successful testing ground for
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Tagore's original fdeas in this regard. At the same time, through
acsthetic education Tagore tried to bring an international understanding.
As Tagore has offered the inturpretati&n of art as "Otherness or
transcendence and as an added intimacy with the nature of daily

53
reality",

Nationalism and Universalism:
The Concept of Internationalism
The outbreak of war in August, 1914 suddenly darkened Tagore's
vision of a synthesis between Eastern spirituality and Western practi-
calitv. Only a few months before the news that he had received the Nobel
Prize encouraged him to believe that the West was ready to absorb the
peace-giving influence of Indian fhought. The war in Europe convinced
him that the West needed some of the Eastern virtues more than ever.
The war, with its destruction of lives and of Hatred among “the natioﬁs,
?ade him consc¢ ous of the need for interracial understanding. The~p9ec,
~herefore, wanted to make his litfle school at Santiniketan - at first
an All India Centre of Cultural Life and then an international educational
_centre - a Worldtyniversigy. The ,vet selected for its motto an ancient

Sanskrit verse, Yatra-Visvam Bhavatokenidum, which means "Where the whole

world meets in one nest'. Tagore maintained two aspects of the program

of Visva-Bharti. On the.one hand the East had to know its mind, and on

the other hand at Visva-Bharati a living relationship had to be established
‘between the East and the Wesg. In 1919 Tagore outlined his plan for a
World University and wrote to his son Rathindranath from Japan, whom he

had left in charge of the boys studying at his $chool. In the letter

he said:



r’(’.
The Santiniketan school must be made the thread Tinking India
with the World. We must establish there a centre for humanistic
\ v
research concerned with all the World's peoples,  The age of
narrow chauvinism is coming to an end for the sake of future,
the first step towards this great meeting of world humanity
will be taken on those very fields of Bolpur. 54
Thus, on December 22, 1918, the scventeenth anmiversary of the
school's founding, the poet was able to lav the cornerstone for a new
‘
building at Santiniketan, the Visva-Bharati. The poet coined this name
from two Sanskrit words - visva meaning "al1" or "Universal™ or "the
world" and Bharati, the Hindu goddess ot speech and eloquence, more
generally symbolizing learning and culture. The word Bharati was also
a feminine form of Bharat, the ancient name for India. Besides, Visva-

Bharati alsec conveved the secondary meaning of "All India" and the

tertiary one of "the world and India". Indeed, Visva-Bharati, he

said, literally means ghe message that Ind&a has for the world. 1In 1919,
expounding these ide~ '+ in south India, Tagore declared that the need of
‘the hour was fora "centre of Indian culture”. A true centre of Indian
culture would reflect first India's many cultures and then those of the
world at large:

Now has come the age for co-ordination and co-operation . . .
So one must prepare the grand field for the co-ordination of
the cultures of the world . . . But before we are in a
position to stand a comparison with the other cultures of
the World, or truly to co-operate with them, we must base
our own structure on a synthesis of all the different
cultures we have. When, taking our stand at such a centre,
we turn towards the West, our gaze shall no longer be timid
and dazed; our head shall remain erect, safe from insult.
For then we shall be able to take our own views of Truth,
from the standpoint of our own vantage ground, thus ogening
out a new vista of thought before the grateful world.->

Tagore was quickly moving from a home-based centre of culture to a

lasting international centre. In . key passage of India’'s relation to



"ohe aid:

the West in his 1919 essav "A Centre ot Indian Culture
But before Asils s in a posltion to co-operate with the
culture, she must base her own structure on o synthesis
of all the different cultures which she has.  When tak ing,
her stand on such a culture, she turns towards the West ,
she will take, with a confident sense of treedom, her own
view of truth, from her own vantage-gorund, and open a
new vista of thought to the World . . . In this belief,
it is my desire to extend by degrees the scopeof this
Universality on simple lines, until it comprehends the
whole range of Eastern Cultures - the Arvan, Semitic,
Mongolian and others. Tts object will be to reveal the
Fastern mind to the World.56 ’

Tagore declared that: "Asia is awakening. Lgreat event, it it
be but directed along the right lines, is full I ope, not onl for
: wd7. ) .
Asia herself, but for the whole world. This meeting of the LFast and

West could be possdble only in a University, In the opinion of the poet

One of such place is the Universitv, where we can work
together in a common pursuit of truth, share tbgether our
common heritage,, and realise that artists in all parts
of the world hav¥ created forms of beauty, scientists
discovered secrets of the UanLrbO philosophers solved
the problem of existence, .salints adw the truth of the
spiritual world organxc in their own lives, not merely
for some. partlcular race to which tn v belonged, but

for all mankind.58

\

This led to the opening of Visva-Ziharati. Gathe:ing around him a

band of coworkers from India and the West and drawing on funds raised

during his tour, Tagore founded Visva-Bharati as an international
university with a formal inauguration on December.23, 1921. 1In Tagore's

own words:

Béfhg strongly impressed with the nec ' and ;the responsibility,
which ‘every individual todav must realize accordlng to nis
power, I have formed the nucleus of an International
University in India, as one of the best means of promoting
mutual understandlng between the East and the West. This
institution, according to the plan I have in mind, will

invite students from the West to studv the dlfferent systems
of Indian ph11osophy, literature, art and music in their



Proper environment, encounraging thom o carry on renear ol

work in collaboration wi- the scholars alrveady chgayed in
8

this task.b9

From the bepinning, co-operation was the kevnot o ot the “institat jon.
Co-operation amony the various regional and relivious culturces o India
was the poimary purposce ot vﬁfin[‘fﬂ‘f{r‘P[ﬁ . [t was based on the preat
fdeal of world peace and human brotherhood.  In Tagurv'u.wurdn:

This institetion should he g perpetual creation by the
co—operat ive enthusiasm of teachers and students, growing

with the growth of thelr soul: a world in Itselt) selt-
sustaining, independent, rich with ever-renewing lite,

radiating life across space and time, attracting and

maintaining round it a planctary svstem of dependent .
bodies.  Tts aim should Tie in imparting life-breath

to the complete man, whoe is intellectual as well

Cceonomics boura by social hondJ, but aspiring towards
» k
t(

spiritual freedom ad final pertect ion.
The unique distinetion of Tagore's internat . onalios lay in his
specifi~ mission of bringing the East and West together, through education
and culture. There were, of vour;v, other great thinkers like Tolstov,
Romain Rolland, Bertrand Russell, whoe dedicated their lives to the cause
of human hrotherhood.  But none of them except Kussell was a practica!
vducator in the sense in which Tapre was.  Tagore's philosophv of
internaticnalism was, therefore, o contribution valuable not cnly in
the academic sense, but also in the context of international needs and
with a view to world peace and fellowship. "The gnity of mah”?ﬂTagorc
y oy . , wb1
cdeclared, "has o be founded on love and not on hatred spite.
This is possible according to Tagore onlv in the field of educatiqn..'
For him this was not primariiv a political goal but essentiallv a

humani“arian one.

Tagore started at Visva-Bharati a department of higher ideological

research. Scholars from different parts of India and abroad visited the



department . Pupi Do belonpioe to dotcorent Dopmiotie reyions of the

country Joined the variows e ademic departmentss ot the dinstitat ion.

Dict inguished scholars trom dittorent Acian countries visited the
castitation trom time Lo Uime, e Lanvoaye and Titerature ot some
Astan countries like China, J.l}“.ﬁ\ll, Tibet and Persia were taught o Tagore
aleso inv;tmi Western scholars Ix‘w visit biooinstitution and participate
in its academic activities, Cootessor Sylvain, an Oriental scholar trom

France, arrived on November 1o, 1901 ax the Pirst visiting protessor of

Visva-Bharati. Since then, some eminent «oaolars had come to settle at

Santiniketan for some period.  lLong betore Visva-Bharati was founded,

Fagore had introduced the custem ob colebrating at the institution the
hirthday anniversaries of the great prophets and saints ot other lands.
Fven when the nonco-operation movement was started in India under the
leadership of Gandhi, Tagere advised his coworkers at Santiniketan to
keer the institution awav from the pelitical movement.

Thus, in the field of internationalism in education Tagore's

pre-eminenc. was even more pronounced.  noun oage of growing nationalism,
e propagated internationalism.  As be declared:  "Our nationalism lies

in tnis, that we don': worship nationalism as the ultimate and the highest
-
.

vnd. Tagore was not -nly one of the carliest educational philosophers
of the modern age to propagate this ideal,but his institution was one of

. < - :

the earliest educationa. centres to embodv it. In India, however, the
corncept of world citizeaship or universal brotherhood is as old as the
Vedas. The Brahman, the Upanishads, the Smrities, have all been dominated

by this lofty ideal, for philosophy in India is not a mere intellectualism

and reascning divorced from a way of life. 1Its basic postulates are:
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CHAPTER IV

TDEAS ABOUT AND WOER ON RURAL RECONSTRUCTION

Tapore was the great humanist ot Iodin.

J. Nehru

During his tours in forvign lands, Tapore was constantly thinking
b § ’ ) A

about the development of his schoeol,  In particalar, he was planning to

bring his school into close contact with the vi I[lTage communities around

ft. The widespredad poverty ot thewe villages moved Tagore. Therefore,

he started directing vart of his « crge towards improving the lot of the
ordinarv people o the rural arcas. Tagore had spoken of how the idea

of rural reconstruct i came to bim at his father's estate at Shelaidah.

He wrote:
Even in the midst of my Santiniketan work another current of
“thought was flowing through mv mind. It was when I lived at
shelaidah and Potisar that 1 first saw the life of the villages.
I was then -ngaged in the mamagement of our dncestral property
I was able to form a picture of the villages . . . to
form a“picture of the villagers . . its outward form, the
rivers anc wide plains, rice ficlds and huts in the shelter
of the trees. On rhe other hand its inner story. The
suffering of the people became irtertwined with all my work
- .« Gradually the sorrew and poverty of the villagers became
cle?g to me and libegan to grow icstless to do something about
it. . ~ .

..

-

Xy

In I912ﬂI§ngqﬁcémé}ab 5u9jfxom Lord Sinha of Raipur a house at
o g T L3 .
Sural and t@ 1914 establfshed”a model agriculture firm which becume the
. ¢

N N

R -
L = A

nucleéeus’ for his Qntetﬁrjéé in rural reconstruction at Sriniketan. The
. 2 £ e !
negotiations :ook‘pgacé at Ealing in London, with Lord Sinha's brother

: ’ : = L .
and Tagore‘péidigyOOO rupees®or a very large propertv with a house only

three miles away® from Santiniketan. The house was in need of expensive

v

.
[@2)
ro

Can



repairs and the dense jungle around the site was clearly a breeding

place tor malarial mosquitoes. Tagore was advised many a time to sell

away the property, but, instead, he went into expensive repairs (o make
~

bt habitable. His plan was to establish a centre fer agri.- altural

studies and to try to uplitt the vil lages around it.

Tagore had sent his son, son-iv-law and a friend's son to study
agriculture in America, the idea being that thev could carrv out a
program of scientific agriculture on their return.  This art of his:
scheme was never realized. In the following eight vears, his ideas
expanded, and he developed this place into a Targe, progressive
institution under the nam- of Sriniketan, the Institute of Rural

Reconstruction.
Sriniketan: The Institute of Rural Reconstructi

The goals nf sriniketan were outlined in two speeches 7 or.

delivered on behalf of a society for the advancement of Beng;l. This

programr comprised C ollowing:
1. Removal of {llit. and elementarv teaching of three R's.
2. Holding small classes and publishing le: lets on hygiene and nursiﬁg.

3. Dissemination of knowledge about the prevention of malaria and other
diseases.

+. Explaining how to prevent infant mortality and how to supplv clean,

wholesome drinking water.

e

ST . -
5. Establishment ©of co-operative banks fro grant loans at concession rates.

Id;cqnsultation with Tagore, a band of workers decided to concentrate

PN

on the five-potmt progfamlof mclical care, primary education, public
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works, including torest conservat fon, rellet trom debt and sett loment
of dlsputes by arbitration. Tagore himself spent a fortunight - Shileida
and saw all the preliminaries. Other centres were established at Parisar,

Kamza and Ratoval, which began to work among the surrounding villages,
At ~aw%yrvntrw o hospital.nnd a dispensary were opened, and doctors were
dppointed. Gver LU primary schools were started, some of them night
schanis.  Along with these, the pecpie were taupht first alid, soil

3 .

codgervatioh, fire fighting and -y -vey. ton, how to cope with floods ,and
e ‘ -

LT Y matters that from Cime to.time affected their lives.
P ’ . ' e .

S a

During n' visgit toirhc'!nitod States in 1921, Tagore met a voung
Englishman ﬁdmcd Elmhir:t, o graduate at Cambridge University, who took
agriculture tra.-ing in America. Elmhirst was deeply impressed by
Tagore's passion tur village uplift work and wanted to help him in his
rural reconstruction program. In September, 19%1 Elmb rst cage to

/Santiniketan and made a thorough study of the conditions and problemé

of village life in Bengal and at last the Institute of Rural Reconstruction
or Sriniketan was founded on February 6, 1972 with Elmhirst as its
Co-ordinator. This fulfilled one of Tay long~cherished dreams.

The new centre was greeted with a song that he composed on that day:

Back! Get thee back to the starving Land
That craves thy bou..ly with outstretched hand’

Mr. timhirst left Sriniketan in 1925 to marry a rich widow, Mrs.
Dorerhy “ayne Whitney Straight, who had financed the enterprise at Surul

from the outset and continued to do so until 1947. The experiment in

-

Sriniketan was based on the faith that: . i

Given the right tools and organization the villagers ran help
thems lves upward by development based on research and by a
welfare programme based on every village in India.?2



The central ideal of the Institute was stated by Tll){(\;l't' as to bring
back lite in its completencass into the vil lapes, making them self-
reliant and ::vliFn-.&:p.m'tt'ul, acquainted with the cultural tradition.
The aims and objectives of the Institute as originallv - f;rrh in
deta{l are worth noting in full:

To win the fri Nip and affection of vi id cultivators by
taking 2 real interest in all that concerns (. . life and welfare,
and ’bv making a lively oftort to assist them in solving their most
pressing problems. g
2. To take the problems o the village and the field to the classroom
"

ror study and discussion and to theu experimental farm for solution.

3. To carryv the knowledge and cxperience wgained in the classroom and the

>

experimental farm to the villagers, in the endeavor to improve their

sanitatio d h -h; to develop{@bufr resources and credit; to help

the. their produce and buv their requirements to the best

advantage;/ to teach them better methods of growing crops and vegetables

and of keep¥ng livestock; to encourage them to learn and pructise arts

and crafts; and to bring home to them the benefits of assoclatyd life,
N

mutual aid, an‘® ¢~ endeavor.

4. To work out practically an all-round svstem of elementary educatica in

the villages.based on the Bov Scout Ideal and training, » 1. *he object
~f develnring ideas of citizenship «: 4 publ:c duty such .. r-. appeal
the villagers -7 be within their means and capacity.

-9 encourage in the staff and the students of the Department itself a
spirit of sincere service and willing sacrifice in the interests of and

on terms - of comradeship with their poorer, less educated and greatly



harassed neighbors in the vid lioes.,

bo To train the students to 1 due sense of their own intrinsic worth,
phvsical and moral, and in particular, to teach them to do with their
own hands cvervthing which a village householder or cultivator does or
should do for o Iviing, it possible more efficiently,

7. To put the students in way of acquiring practical eXpui fence in
cultivation, dairying, animal husbandry, poultry-keeping, carpentry,
smithing, weaving, L;mnin;‘;, practical sanitation work, and l%n the
art and spirit of co-operation.-

8. To give the students elementary irnstruction in the sciences connected
with their practical work to train them (o think and record the
knowledge acquired by them for their own benefit and for that of

3
their fellow men.
The Activities of Sriniketan

The activities of Sriniketan were organized under four departments:
1) Agriculture, including Animal Husbandry, 2) Industries, 3) Village )

Welfare, and 4) Education.

Agriculture Department

At the beginning, this department included in its scope Agriculture,
Vegetable gardening, Orchard, Dairy and Poultry. Attempts weré>made to
improve the quality and vield of crops, to introduce new crops agd to
train villagers in improved methods of farming. Co;operative storehous)s
were alsc founded for storing paddy at rimes of good harves&s and for

distribution of paddy at times of bad ones. It maintained an agricultural

farm for conducting experiments, a dairy and a poultry farm.
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Industries Department

The Industries Department in Sriniketan was founded to revive the
local industries and introduce new industriecs suitable to the arca. 1t
provided training in different crafts like basketry, paper making,
bookbinding, artistic. leatherwork, glarzed pottery, tailoring, toy

making, weaving and mechanical drawing.

Village Welfare Department

The under1y§ng idea of this department was to render all possible
B Lk o
services to the villagers through voluntarv and co-apérative effort,

for community welfare. The organization of the Scout movement by Tagore,

.

in co-operation with Elmhirst, first among the boys and later also among

the gir¥s, called Brati Ralakas and Brati Balikas (devcted boys and

girls) was undertaken on the belief that constructive work of a lasting
nature could be performed only when the children of the villages were

trained for genuine social services. These Brati Balakas were also

iy

engaged in many other useful social services, like conducting anti- ‘\\
malarial operations, Killage sanitatjoé, clearing jdngles, opening drains, \\\
distributiﬁg medicines, nursing the sick, running night schools, collecting
data about rural problems aAd so on...The.provision of medical aid at
insignificant cost was arranged in 1924 at Sriniketan. Beginning with
a clinic at Sriniketan, under the supervision of an American lady, Miss

]
Gretchen Green, who first gave serious attention to the solution of the
problem of malarja, the raral health services weré later organized into
co-operative healtj. sofleties. Hundréds of families within the jurisdic-

tion of Bolpur Police Station were members of these societies and had
. ‘* . .
been deriving enormous benefits from them.



Education Department

For understandable reasons, Tagore's major emphasis was on the

education of the village boys and girls. He had realized that the
success of his’/n(irv scheme of Rural Reconstruction would ultimately
depend upon them. A heyinning was mad. by, Tagore with a few orphans

from the village and a boarding school was opened at Sriniketan. Tt
was called Siksa-satra which means a place from where free education is
imparted. It was started in July, 1924, wwo vears and a half after the
establishment of the Institute. A draft syl]abug was prepared by

Elmhirst in consultation with Tagore. The aim of the Siksa-satra was

stated as follows: .
p .
The aim, then, of the Siksa-satra is, thgﬁpgh experience in ’
dealing with this overflowing abundance “of child-life, its
charm and its simplicity, to provide the utmost liberty within
surroundings that are filled with creative possibilities, with
opportunities for the joy of play that is work - the work of
exploration, and of work that is plav — the reaping of a
succession of novel experiences; to give the child the
freedom of growth which the 'young tree demands for its tender
shoot, that field for self-expansion in which all young, life
finds both training and happiness.é »3;
L)
Thus, the aim of Siksa-satra was to ensure freedom of ghov through

freedom of experience and freedom of ¢xpression. The boys had a busv
time learning the three R's, doing their thores in the dormitory kitchen, -

arden, poultrv run and dairv. Thex took part in games, singing and
g P ) ) //«SN\\\\&S/ g ging

acting, while at the same time master.ng carpentry and an additional

.crafrc. L

/

This incidentally was the realization of the poet's idea of basic
. N

i

N

education. The satre could be rightly claimed as a birthplace of basic
-education. Tagore's ohject was full, all-round education and not one

designed to serve particular ends.
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Baslc education was for some time the accepted policy of the

Government of India for elementary ceducation. Basic education, howcver,
is widely known as a brainchild of Gandhi. Tagorel!s idea of*basic

4
education differed from that ot Gandhi in some re: ts, although the

two were similar in many other ways. In this context it would bhe
“ateresting to - opare the two views of basic ‘education and to see how
much Tndia's system of basic education owes to Tagore's carlier

experiment.

Gandhi and Tagore on Basic Education

“~

The idea of practice of teaching through some form of activity or
cratt was first deJeloped at Sriniketan long before Gandhi incurborated
it in his system of what is known toda; in India as Basic Education.
The basic educatiop as a formal pattern of educatiqn was given to the
nation bv Gandhi. This pattern was cvolved, kcéping in view the econcmic
and social conditions in the country, and was:based on Indian tradition
and culture. CGandhi noticed that the education of his time was
promoting intellwétJal training to the neglect of other faculties.
He therefore placed a greater emphasis on the three H's (Hand, Head and
Heart) than on the three R's. The basic freedom in his view was freedom

4

from fear, and this could not be attained unless men were free from want.
Basic eaucation seeks to secure for all individuals this ffeedom by making
them capable of meeting their urgent ..fe needs, at the same time
developing in them a vision of new social order, where these needs can
bé met by truly human means. %andhi,‘with his band of workers, introduced

this Yeducational system centred on a craft. Gandhi initiated discussion
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on an independent scheme of national cducation and convened an All-India
Niational Education Conterence at Wardha in October, 1937 Tl oris inal
plan was based on teaching of spinning and weaving of . otton a- form ing
the core curriculum to which all other subjects like historv, ypeography,
arithmetic, ete., were to be related. At one stage It was even thought
that the scheme could be made self-supporting with the help of the sale
proceeds of t®he clothupr varn produced by the teachers and pupils.

Later on the scheme was modificd, so (ha' 1is oxt reme position was
given up, and « 'er crafts like gardening, paper and board work,
carpentry. and leather work, ete., were introduced as substitutes for
spinning and weaving. It was thought that basic education would be more
suitable for a predominantly agricultural ceuntry with a verv high
“roportion of population living in villages. Basic education had
received strong Government support and many states, anxious to qualify
tor central assistance, converted *housands of ordinary schools to basic
}ones overﬁight.

The concepr of basic education has been interpreted -as well as
misinterpreted jn a variety of ways. In thecorv it is both attractive
and plausible; in actual practice its distinguishing feature is co-
ordination of various areas of learning with craft education But to
co-relate successfully all learning with, sav, agriculture or ~,inning
requires skillfu&, well-trained, resoufceful, imaginative teachers, and
these were in very short supplv. Baéic schools havé also proved to be
more expensive than ordinary schools and their success ‘rom an educational
pbint of Q%ew is in serious doubt.

The craft-centred education related to the actual - needs and life of
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the pupils and conducted in g social dtmosphere and o co-operative Spirit
with o view to producing true citizens able to support themselves and

serve the socicty as put forth by Wardha sScheme s undoubtedly reflected

5,

-\,/i” S_ik:m—r::ﬂr:a scheme. While Tagore welcomed Gandhi’™s varnest interest
in mass education in the country, he trankly expressed his doubt and
disagreement regarding cortain tundament al principles behind the Scheme.

v
He salid:

As the scheme stands on paper it seems to assume that materipl
utility rather than the development of the personalitv is the
real end of education. 1t is true that a- things are even

that is much more than what masses are actually getting, but

it is nevertheless unfortunate that even in our ideal scheme,
education should be doled out in sufficient rations to the
poor, while the feast remains reserved for tae rich. 1 cannot
congratulate a scoietv or a nation that calmly excluded play
from the curriculum of the majoritv of its children/s education
and gives in its place a vested interest to the teachers in the
market value of the pupils' labour.)

Thus the insistencgﬂon earning implicit in the official theory was

s

wholly alien_and unacceptable to Tagore. The developmen: of creativeness

x
through craft training in Siksa~satra was scen as an end-in-itself by

the pogt, not primarily to be used as a means of making a living. In
4
fact, Tagore's scheme was fr-e from criticism levelled against productive
!

and self-supporting principles of Wardha scheme and also free from the
high expensiveness of the scheme of basic education as was adopted in
vgriouq states.

While Tagore's ideas of basic education and rural reconstruction
were quite ideal and in that respect diiferent from those of Gandhi, he
shared with him a vision of social change which, in fact, did not foresee

any change 1in the socia ! conditions. Tagore, like Gandhi and unlike

Nehru, did not favor any heavy ‘ndustrialization. He was much less



2

moaern in his view of the Indian society in that he could not accept:
the shape of thingé to come through science and technology, “though
quite progressive, revolutionary and idealistic for his own time, Tagore's
plan of Rural chons[rﬁvtion perhaps paid little attention to the future.

Tagore's Plan of Rural Reconstruction
)

Tagore wanted economic freedom for all. Sriniketan stood for
3
freedom from want, freedom fr - ignorance created through modern

knowledge, self-help and co-operative effort. Tagore realized that

the on! way to get rid of poverty was through co-operation. 1In order
to utilizc:thc spare time of the peasants, he .uggested small-scale
cottage industries. He was convinced that in the modern scientifi era
no country could be left untouched by industrialization. He thought he
had seen the vulgarity of industrialization in the West. He concluded
tha§ t%g suffering of the West was due to its having surreqdered to the
machine. He wished India to adopt industrialization in a very cauﬁious
wayv, so that sﬁe would not suffer Iike the West. Therefore, Tagore
suggeoted the adoption of controlled mechanizationi;o that man could
haye the benefits of industrialization without facing the corresponding

evils.
Tagore's poetic mind could not reconcile/with the artificial and
b
mechanical atmosphere of urban life. He was Egg o it.  His poeh;
"Red Oleanders", is a protest against the machine age. It records the
deep sympathy of the poet for the ordinary workers who have been victimized
by the new system of prodgction in an accumulative.qconomy.

.

But with all his negative attitude towards industrialization, Tagore

\5
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maintained a balance. He said quite reallstically that mechanizat jon

must be'accepted with reservation. He wrote:

I have been complaining against the factory and it may be an
Instrument of much wrong doing, but it is not a1 thing that

one can reject,?
’

Tagore thought that co-operative methods would be much more effective

In solving the problems of poverty. He said:

If the farmer in a village or still in a community unit,
combined and cngaged in a joint cultivation of their land on
a co-operative nasis, they could all profit by the use o! wne.

modern machines, which would reduce cost and help produs large
yields.8
He was ve.. keen to implement co-operative mechanized cultivation on
his estate. He said:

i | |
When I explaineé‘to the peasants the advantages of joining
their lands together and tilling them bv machine plough,
they readily agreed. But we are ignorant, they“said,

how can we possibly do such a big thing?9
Tagore's attention was notm%nli fixed on agriculture; he thought
of the improvement'in the economié condition; of farmers through means
. other than agriculture. His son Rathindranath wrote:

Father noticed that the actual trillers of the.soil were kept
busy with agricultural operaticns for a few months only.
Thev had no occupation for the rest of *he year. He wished
0 Introduce handicrafts so that they could earn something
extra during their leisure time. He placed the proposal
before the Hitaishi Sahha (Meeting). The Sabha at once
provided the money to start a weaving school at Potisar.
A local weaver was sent to Santiniketan, and after his
return the school started functioning.l10

Further, in one of hig letters, Tagore said:

I have been thinking which of the cottage industries can be
taught to the peasants of this place. Nothing grows here
except paddy. They have a hard claying soil as raw material.
I wish to know if pottery can be introduced as a cottage
industry. Try to find out if the people of a village can
turn out pottery bv investing in a small scale furnace , . .
The miking of umbrellas is another industry they can be
taught.ll
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Although Tagore emphasized co-operar fve tarming and cottage industry,
he was not totally upposvd to urbanization as such, hut he was against
the growing tendency of individualism which he thought was a product of
urbanization. He said: "Wherce the town dominates, the fndividual is
all powerful, the community negligible. The civilization farns itoel:
up with its own flames."lk

Tagore was well aQare that India was a countryv of villages and it
had to remain as such. But at the snmv‘timc he wished that the distine-
tion between citv and village be narrowed down. Tagore wanted mechaniza-
tion to be adopted cautiously both by village and city alike. He held
that: "We must march with the. times and adopt the newest techniques if

nl3

we are to kcep abreast with the rest of the civilized world. He T,

to this he added: ”We must accept machine without any mental reso¢- 2
but we must élways use it as slave of man, not his master."14 Tk :,'as
has been said earlier, was ¢ ‘ays cautious in adopting mechanization. He
- opposed a ‘holesale adoption of mechanization, because he thou%ht that
human values were defeated by it.

In Tagore's plan for Social Reconstruction, Rural Reorganization
had been‘given foremost importance. He was much concerned for rural
upliftment but at the same time he warnéd‘against the.tendéncy of
excessive industrialization. He wished Indian villages to be independent
economically and believed that if this could be achieved in a limited
.sphere through his‘school; the dream of a similar economic salvation
for the entire country gould\be materialized.

Tagore's plan of Rural Reconstruction and his cautious avoidance

e

of large-scale industrialization and urbanization reveals the conflict
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he was In about his vislon ot a future for the Indian villages., He was
a poet, a humanist, and a nationalist by heart, and understandably he

found it hard to accept industrial and urbanized future for lndian

wsociety. But he could not escape the inévitability of such a development.
For him it became perhaps a necessary evil. As a result, Tagore's
progressfvism became highly limited in its scope; his rural recon: ruct
was hrogressive'but ndt futurisgic. He could not reconcile his iden
cottage industry with the scientific progress that the world as a who.e
was making. His numerous writings on rural roconstrugFion, mostly in

s .ple Bengali publications, failed to aépcal to‘many because they

lacked any clear projection for the future in regard to the ex¥ent of
#éientific and, industrial development., At times, his writings seemed
contradictory because he did not accept no: reject outright the urbanized
and industri&*iﬁociety. However, T:gore's ideas showed a new direction

. ‘%'q » ,
for village dedk lopment. He was successful in generating enough interest,

even 1f only in the villages under the Sriniketan's rural reconstruction

plan.
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CRITTICAL COMMENTS

All is done and finished in the cternal Heaven. Bu' Earth's
flowers of illusion are kept externa vy fresh bv death.

Tagore

Any system of education can he Jfdded among other things, by its
oherence or consistency between the prescriptions and practice. Tagore's
educational ideas undoubtedly excelled in the former. His life had been
one dedicated to the pursuit of literature, arts, education and many

* ~ .
other things. His early life had been full of restlessne ., failure in
<formal cducaticn, frustration with his own childhood conditions and also
.a rich and fraitful contact with nature, the Western world and, above S

the .traditional Indian literature. Thesec are all quite clearly ref’

\

in his poems, essays, stories and novels. Still, he was practical tc

utmost. Umlike many other educational thinkers and writers, Tagore was

“/
Py

successful in implementkgg what he belicved. His theory of education

)

called for an indigenous system rooted in the couﬁtry's culture. He

’ R . N . .
advocated Ashram-style education, simple,” natura¥idtic and aesthetic.
He wanted to use cducational system as a means of sdcial change and,

< : i
&

£ . ’
above all, he saw the right kind of education as 4, mampoth step towards

international understanding and unity among diverse cultures. There arc
at Teast two relevant questions ofe can 2 . ‘“nut these edGcational ideas
and experiments. One raised earlier as tc what extent did he pu: all

these ideas into practice and was he successful in his endeavor? The

second question, dealt partlv with in earlier chapters, is to what extent
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as hite sophy of education a product of Phe socio~historical context
of thos " We will brietly deal with the latter and return to the

former,

I his very tirst educational writIng and also in his later writings,
R
Tagore, like manv other 0ducat10nﬁ§“thinko*w, declared a war against his
™
e . . I3 w
contemporary educygtional svsu'w criticized the educational system.
very much Tike Japn Deweyv, for b&ing lifeless, mechuanical and meaningless
- ' (¢

anl for its failure to generate intrinsic motivation among the pupils ..

and to allow the childrén igx:akmnto grow. The rebel in him wis quite w

. L4
evident in his writings although somewhat amateurish in the beginning.

‘1‘&\

As has been noted ecarlier, it is quite ORV1ous that at least’ ﬁﬁrt of

| | by
Tagore's dlscontentment with _hv contemporary education did arls&i{rom
his frustration with his own childhood cducaﬁion. He was restless, @

>

truant, unhappy and above all unsuccessful in hisg early ﬁ&dcation. All
. Fl ) ' e -
these set in ghe context of Indian nationalism and.  fight for freedom

naturallv re: «d in a patriotic approach to education.. This is

‘reflected in his proposal for an indigenous, national sysﬁem¢df-Ashram
4 . . . k 2y w
life and the splrltual naturallstlc svstem advocated 1n rel;gloue

-
: " =

hllterature. Anothgr reflectlon of thls early patriotid philosophv may

have been Tégoreigyemphasis,on the use of mokher—tongue in education.
There was thus this early phase in Tagore's development as an educationall
thinker, duriné which he was a're§91 and a patriot. Dur;ng this period‘
Tagore'seemed to be seeking his own identity within the national scene,
trying to establish himself as an_educational‘innovator. With access

to fame and finally with the Nobel prize, there was a lasting contact with

other Asian countries outside India and more importantly with the West.
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4
Tagore had to transcend the natironal boundarices in his travels, talks,
political, «ocial and educational tdeas. His nationalism was thus
modified with internationalism, which became an tmportant tfeature of
his fater educational philosophv. }i(' héd to tell the world what he
hought it mugt hear, viz., international understanding and unity.
The result was a mﬁ]tivulturdl, multinational stream of i{deas, a system
embodying the best of the East and West. Although the change was

P

inevitable, India's culture and tradition rema¥ied germane to Tagore's

3
thinkiny. He remained o nationalist-wt heart and thus found it hard to
. . - Adart.
fully reconcile the two aspects of his thought. Thi vig lv bocame
~, .

J

, . e (ﬂf
a major scurce of some inconsistency and conflict 1&3?$Q%?b f‘ipproach

to education.

e

Although Tagc¢r.': ideas changed with his owﬁimatgfity as an

. )
B2 N } S .
educational thirker ™ with the chav.je in his social outlook any with

the ¢ anging social situation in Ind4p and in the world outside - hg -yas

w5 . . £ . L . '
determined to experiment with all*hissideas.. The concrete results of

o
‘

these exp%fiments'Qere the early schooly viz., Santiniketan, then Visva- -~

% educational

Bharati and Sriniketan. As we have seen, Tagore put

ideas into practics in the eBfjcational “Sastitutions he fo ded and
. ‘7‘ !h" “ - -
developed himself. +ith tHe change in-his ideas, the nature and policy

of .these institutions also underwent changes. During his early patriotic
14
phase of educat}enal thinking, Tagore proposecd ashrgmic system of

indigenous education and accordingly founded the school at Santiniketan.
With the change in "is stature as a national and international figure
anu with his educatiomal thinking changing in its scope, Tagore

124
transformed Santiniketan school into the Visva-Bharati University.
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Visva-Bharati soon metamorphised into a multicultural internat ional
university consistent with Tagor. new international ideal of under—
standing and peace through educ o1, Towards the latter part of hie
life, Tagore p'rofvrrod to put ucat fon above national lil_r; ~=jnternational

- > N '

5

unity and 'understanding fc 1 was a more dignifidd gdal geducation

than nationalism. Accord , his educational institutions were kept

out of the national struy for “rcedom.  Tagore's ideal o1 using
education a: a means of social change was at least in part realized

through the village reconstruction program he instituted at Sriniketan.

Howevdr, all these institutions remained quite narrow in their scope and

appeal. - One of the reasons for this limited scope of Tagore's educational

practices may be that his educational theory was itself in conflict

between certaln narrowness like the exclusive use of mocher—qonghp
, . i : -

medium of irstruction and ce¥tain degree ¢ feeling for national culture

Ly

L4 - T
“on the@_hand and 5 much broader ideal of internationalism on the

'<)4 »~ -
other. “The other an¢ more importan: reason may be that Tagore's educa-

tional institutes could not thrive amid the strong cross—current of
. ! ”
fervent struggl« T national freedom movement and Gandhi's califor

nonco-operati. °. During a time when a large number of students were

i

leaving schools and ~olleges to t¢ the jail, Tagore wanted to keep

education . *d ed' urional institutes out of natioenal politics. It is, *
ks 4

1
thw refore, not quite surprising,that Tagore's educational practices

could mot be of any HRoader wcale. ~ However, in spite of their narrow
' »

scope, his educational institutes reflectéd his ideads and they served

well and with success the purpose of demonstrating what he-preached.

On the whole, Tagore's educational theory and practices were

Sy

. ‘Ji‘}{"
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m!‘istcnt with cach other. But it was not quite so when one considers
the educational values that guided his ideas. Tagore's educat ional
fdeas were utilitarian and idealistic, progressive and traditional, and
national and international, all at the same time. Tagore professed that
education had to be a key instrument in social change and progress; he
used education to influence & ‘rtange the economic struciure of the

society, intreducing co-operative agriculiture, cottage industries, adult
education and similar brograms. He was keen on 6aking education relevant
ana meaningful to the shé@hl svstem In order that it might draw dividends
for the soclety. At the same time, however, he wa; an idealist,
préposing 5;simple ashramlife in residential educational institutions

for bringing oﬁt ;he moral and spirigual values in the pupils. He aléd
proposed a ndqudl*qtlc and aesthetic education to ¢ﬂnelop among the
educated a Uﬁvﬂkﬁi;ﬁmunlon with nature and a fe€litig for its beauties.
Although Tagore 1Mplic1rlp assumed that 15iwas th?bﬁetlcally possible

to nave an 1deal marriage between the two Valii systems wﬁich he
attributed to the Last and the West, in pracfgce the gap was more than
that could be bridged. For example, Tagore talked about the nationaliStic
eduation allowing the cﬂild to grow naturally in the environment and
emphasizing dan'§'gternal bond wit’: nature, but the freedom from social

P . .
bondage which Rousseau had fruitfully euphasized wat lacking from the

proposed system. On the one hand, Tagore wanted -education to be a part
. \-‘ o 14 /

v - ‘ -

) v " * .
of the society and for the society. But the idealist in him prevented
* t—v/_——
him from accepting the important utilitarian aspects of science,
-~

s

education and industrielization. Tagore seems to have been aware of

the lack of modernity i¥n cé¥tain respects and thus he defeaded himself:
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One must bear in mind that those who have the true modern spirit need

not modernize, just as those who are truly brave are not braggarts'.

He noted in his Nationalism lectures: '"lrue modernism is freedom of
mind, not slavery of taste. [t is independence of thought and action,

not tutelage under European schoolmasters. It is science, but not its
W
«

\

wrong application in life.”1 He advocated search for truth through
naturalistic spiritual education but failed to emphasize the need for
scientific ‘research far enough. His ideallism made-him a conservative,
traditional and artistic educator, but he lacked the scientifi;;
progressive and modern attitude towards education that oneAwéuld expect
from a 20th Century educator and social reformer. Tagete's originality
. b4 _ . .
was in trying to put, in his words, the Westarnﬁmaterialism gnd Eastern
spiritualism together, but his synthesis was not quite convincingi He

.

denounced industrialization; his system didynot leave much for large-

&

scale 'scientific research, and he wagaag t mechanization. Tagore

_» -,

) SN Lo XY
wanted to go back to the ancient Topovan system of educaéig; in forest
colonies and at the same time he wanted education to be a part of the
changing society and socially meaningful. Similar va . conflict was

also evident in Tagore's nationalism and internationalism - in his call >
. ]

for indigenous system of education imparted through méther—tongue and

at the same time in his pIég"ior international understanding and blénding

the East and the West through education. However, Tagore saw the need ,.
. . 5

to put all these conflicting values togegher in a balaﬁced synthesis

in the“perspective of nationalism in India's fight' for freedogwfrom‘\

British ru?l ‘4 internationalism in the context of a war-torn world.

He realizec necesgigy for an international undérqqegding through
. B AN,

o 2 .
PO

O
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a new but not alfen system of education. Yipling thought that the East

and the West shall never meet. Tagore wot only belicved to the contrary,

he tried to realize it in his own idealist - 4 ¢

Finally, an cducational philosopher ha i judged by his

contribution towards understanding and solving . urrent educational

K

problems of his own time 'and of the country. Tagore was indeed great

in this regard. He had provided some very definite answers; and his

.

greatness lives in ¥he directions he had shown and initiated for the

future of" Indian education, if not the final solutions. The entire
o -3 '

case has been observed by Professor Humayun Kabir:

It is enough to mention here that practhal] every new
developmtnt -in Indian education since Lhe beginnlng of
the gs,aomethlng to the work whlch was initiated
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