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Research	  Context	  

u  My research question: How do nursing students 
learn the genres they are asked to write?  

u  Two goals of my project: 
u  Identify teaching expectations and concerns of instructors who 

create/teach the writing assignments; and 

u  Document the learning experiences of students who attempt to 
learn how to write the document and/or perform the writing task 
based on the writing assignment prompt. 

u  Focus: dominant and peripheral genres 
u  What constitutes peripheral genre? 



Research	  Context	  

u  Rhetorical genre (RGS) and activity theory (AT) 
u  Genre as recurring social activity, situation, function, ideology      

(Artemeva & Freedman, 2008; Miller, 1984/1994; Schryer, 2011) 

u  Genre in Faculty of Nursing 
u  Learning processes  

u  most effective when students link what to do with how to do it 
(Carroll, 2002) 

u  Writing instruction 
u  Enable/constrain learner to “participate effectively and creatively in 

further practical, social, and intellectual activity of the student’s major 
area of study” (Wells, 1999, p. 48) (see also Beaufort, 2007, p. 15) 



Nursing	  Assignments	  as	  Genre	  

u  Rhetorical purpose (role, audience, task) 

u  Communicative function 

u  Features of disciplinary conventions 

u  Complex site of social and ideological action 

u  Relationship with recurring texts, acts, 

interactions 



Nursing	  Assignments	  as	  Genre	  

Dominant genres 
•  Self-evaluation 
•  Scholarly paper 
•  Reflective journal 
•  Report 
•  Handout 
•  Care Plan 
•  Peer-evaluation 

Peripheral genres 
•  Scholarly Assignment 
•  Letter 
•  Community Practice 

Project 



Are	  there	  paJerns?	  

Dominant genres 
•  Explicit instruction 
•  Scaffolded 
•  Sequenced 
•  General guidelines 

for marking 
•  “learn to write” 

Peripheral genres 
•  Implicit instruction 
•  Student/peer-directed 
•  No scaffolding 
•  Assignment-specific 

marking criteria 
•  “write to learn” 



What	  counts?	  

Dominant genres 
•  Most frequent 
•  Culturally significant 
•  High mark value 

Peripheral genres 
•  Least frequent 
•  Insignificant 
•  Alternative 
•  Low mark value 



Learning	  Peripheral	  Genres	  

High	  value:	   60%	  

Culturally	  
dominant	  
acDvity:	  	  

Public	  educaPon	  (NEPAB)	  
Peer	  collaboraPon	  

Dominant	  
components:	  
	  

1.	  PresentaPon	  (25%)	  
2.	  Report	  	  (25%)	  
3.	  ReflecPon	  (50%)	  

The	  paradox	  
Community Practice Project 



Community Practice Project 

Learning	  Peripheral	  Genres	  

Individual	  
Report	  

WriJen	  
Submission	  

Summary	  

Outline	  

ReflecPon	  
Self-‐

evaluaPon	  

Reference	  
List	  

APA	  
Format	  

Year	  1	  	  



How	  Do	  I	  Teach	  That?	  
MOST	  COMMON	  CONCERNS	  FOR	  INSTRUCTORS	  

“The	  community	  prac0ce	  project	  is	  too	  complex	  for	  year	  one.”	  

•  Instructors	  “given”	  assignments	  (not	  created)	  
»  “This	  is	  a	  canned	  course.”	  
»  “I	  have	  no	  control	  over	  the	  language.”	  

•  Assignment-‐specific	  criteria	  
»  Mark	  with	  “General	  Guidelines”	  

Tutors	  consult	  other	  tutors	  to	  learn	  how	  to	  teach	  and	  mark	  the	  
community	  pracDce	  project	  assignment	  



How	  Do	  I	  Write	  That?	  
MOST	  COMMON	  ISSUES	  FOR	  FIRST-‐YEAR	  STUDENTS	  
•  GeSng	  started	  

»  “Our	  assignments	  are	  clear	  as	  mud.”	  
»  “There	  are	  no	  nursing-‐specific	  supports.”	  

•  Organizing	  components	  
»  “We	  don’t	  know	  what	  [our	  tutor]	  wants.	  We	  do	  it	  one	  

way,	  and	  the	  next	  she	  will	  not	  want	  that.”	  
•  CiDng	  in	  APA	  format	  

»  “I	  get	  more	  comments	  on	  how	  my	  formaCng	  is	  wrong	  
than	  the	  actual	  theories	  behind	  my	  wri0ng.	  Then	  they	  fix	  
my	  spelling	  and	  grammar.	  This	  is	  not	  helpful.”	  

“We	  could	  label	  this	  assignment	  implan0ng	  pracPce	  project.	  
The	  label	  is	  misleading.”	  



Labels	  are	  libel	  

Calvin & Hobbes 



How	  nursing	  genres	  can	  end	  up	  



•  PaJerns:	  Dominant/Peripheral	  

•  Eco-‐system	  of	  assignments	  
•  Organic	  in	  nature	  
•  GeneraPonal	  components	  
•  Polycontexual	  dynamics	  

•  NarraPve	  use	  of	  other	  genres	  
•  PoliPcs	  and	  emoPons	  

Rethinking	  Peripheral	  Genres	  
Across	  the	  Nursing	  Curriculum	  



DISCUSSION	  
How	  do	  nursing	  students	  learn	  the	  (peripheral)	  genres	  	  

they	  are	  asked	  to	  write?	  
	  
DocumenPng	  experiences	  IdenPfying	  concerns	  Rhetorical	  listening	  
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