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The purpose or this ethnogrsphic study /was to /des-

| ‘
cribe the classroom interactions in an attempf to undover
the hidden curriculum as perceived by the ¢ uoiroo partici-
pants. .
: [

The explorntéry.premiso of this s(udy vas that the

wiwdergatten experience influences the attitudes and behav-
iours of the children, acting as the initial sqgialization
process for their school career. This socialization process
vas described as a mutusl affair as the children socialize
the teacher while becoming socialized themselves.

The questions to bs anseered vere generated thgough-
out the study as nev information was received and newv
category systems emerqged.

The qg}comes of the questions posed we}e the emer-
gence of a hidden curriculum, the various aspects of_the
teacher's role and an exam%nation of classroom communica-
‘“tion.

’ In collecting the data, the objective was to provide
as full a description of the claésroom events as possible.
The research techniques used in this study 1included written
narrative descriptions, informal interviews and field

notes. The observations were analyzed 'in a number of ways

as the category systems emerged.



The roll'vif\b is an overview of this thesis: C(hap-
ter 1 defines the problem posed for this atud;; Chapter 1!
'pro‘idoa s reviev.of the reoe.rcp using ethnographic tech-
niques to examine classroom phenomena; Chapter [Il describes
the nothodoloéy of the research; Chepter IV outlines the
teacher's role; Chapter V examines communication in the
classroom; Chdpter 1 describes the hidden curriculum, and
'Chapter VIl providéa the definitions, rules and a sketch of
a typical day in the classroom.

A number of personal conclusions and implications

are offered based upon the researcher's experiences in the

classroom usinq’the techniques for ethnographic research.

vi
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CHAPTER |

THE NATURE OF THE PROBLEM

Kindergarten is sometimee perceived by educstors se

® & yoar of proporo.tlon for school. During this year, four-

and five-year-old children esre prepared socially and emotion-

ally for school life. Children ;ro expected to learn to

play the game, read the cues and adapt to their immediate

educational circumstances., One means by which the children

learn to read these cues 18 throuqgqh the "hidden curriculum,”

a term jnckson (1968:33-34) used to describe the covert

teaching which occurs 1in schools.

THE EXPLORATORY PREMISE

The hidden curriculum permeates the classroom environment; 1t
is not necessary for the teacher to state these lessons as Qosls
or to devote lessons to teaching them because the child will
learn these things simply by living 1n the classroom day efter
day.

King (1977:21)

The kinderqgarten experience 1nfluences the attitudes
"and behaviours of the children, acting as the 1i1nitial
.
soclalization process for their school career. However,
this saocialization process 1s a mutual affair as the children
soclalize the teacher while becoming socialized themselves.

Although the teagMer sets the dominant rules of the class-

room, thes ules are open to interpretation and modification



by the ehildren.
: The erewds, the preise end the pover thet cesbined to give
s distinctive flevour te clesercom 1ife collectively form o
hidden curriculum which sach studdnt muet mester if he is te aske

his wey sstisfectorily threugh the soheol.
Jockeon (1968:33-34)

THE PROBLEM .

The purpose o!.thto study vas to describe the clesse-
room i1nteractions in en attempt to uncover the hidden currice
ulum as perceived by the classroom perticipants (the teacher,
the aide and the children).

During an ethnogrephic study, questions are Qenerated
s nev informetion 18 received and new categury systems emerge.
further questions may be yenerated during the study, “ome
of the questions vhgch this study asttempted to ansver were:

1. Vhat are the children's perceptions of the clase-
room toutines”?

2. What are the teescher's perceptions of the class-
room routines”?

3. What constitutes lgared and private knowledge in

the clesssroom?

4.° How 1s the tescher's role reflected in the child's
behaviour in the classroom”?
S. How does the use of time, space and materials reveal

shared knowledge 1n the clesssroom?

6. The tescher and child may place different meanings



on the seme situstion. In theee situstjens, hoy
dees the child seke sense of these conflieting
asssogee? )

Whet are the terme that the perticipants vee Lo

dofine t\alr verle? -
\ ®



CHAPTER 11

THE REVIEW OF THE LITERATURE

Reviev of the Research Using ¢
tthnographic Techniques to
Examine Classroom Phenomena

Smith and Geoffrey (l968:l~2)!ﬁtempted to analyze s
"the real world" of classroom partikcipants by describing
the silent lamguage of a culture, a classroom in a slum
_school. 'Th{s "silent language" was described by Hall (Cited‘
in Smith & Geoffrey, 1968:1-2).
Hall's major point states that this transaction of a culture to
an individual and the individual to a culture amounts to a
'silent lanquage': much of it is unspoken, unconscious and
often quite subtle.

The subtieties and coéplexities of the classroom

vere revealed while Smith and Geoffrey developed a scientific
language about the phenomena to use for research purposes.
Verificational research attempted to support the hypotheses
qeherated, based upon classroom interactions.

Gracey (1967) described the kindergarten as an
"academic boot camp" where the.child learned the student
role. Observations were.used to support the findings.

Gracey outlined the school routines and the physical struc-

ture of the classroom. The social structure was cited as
[

. . a far more powerful and subtle force for fitting the
children to the student role" (Gracey, 1967:297).
Part of the student role entailed ". . . doing what

you're told and never mind why" (Gracey, 1967:298). Another

4



type of learning resulted when the children learned to
create a small world of their own within the adult struc-
‘tures.

They very quickly learn that if they keep wvithin permis-

sable limits of noise and action they can play much

as they please,

Gracey (1967:298)

The children pleying in semi-independent little groups were
compared to the "informal groups" which form in factories
and offices. In this way, the student role prepared the
children for their future roles in bureaucracies.

Gracey (1967:299) explains the reason for describing
the kindergarten year as a brepatory year, spent in learning
the student role.

In the classrooms in the rest of the school, the children will
be asked to submit to systems and routines imposed by the
teachers and the curriculum. The days will be much like those
of kindergarten except that acadegic subjects wvill be substi-
tuted for the activities of kindergarten.

The final goal of the education process vas learning
to submit to the rigid rautines imposed by "the company"
even those wvhich might not make much sense to the partici-
pants. \ :

Kindergarten, therefore can be seen as preparing children not
only for participation in the bureaucratic organization of large
school systems but also for the large-scale occupational bur-
eaucracies of modern society.
Gracey (1967:299)
Jackson (L968:vii) outlined the purpose of his study

of the classroom experience.

It's aim is neitheg to damn schools nor to praise them, nor
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even necessarily to éhange them, Rather, the goal is simply

to arouse the reader's interest and possibly to awaken his
concern over aspects of school life that seem to be arousing
less interest than they deserve.

The focus was on the early years of schooling since
it is during that period that the young child is expected to
learn the behaviours which enable one to deal with institu-
tional life.

Justification was provided for focusing on trivial
classroom events, significant because

. . . of the frequency of their occurrence the standardi-
zation of the school enviromment and the compulsory quality
of daily attendance.

Jackson (1968:5)

Jackson (1968) selected the most important aspects
of school life. Crowds, praise and pover wvere described as
three facts of life which all students, even the youngest,
must understand.

The term, the hidden curriculum, wvas provided by
Jackson (1968:33-34).

. « . the crowds, the praise, and the power that combine to
give a distinctive flavour to classroom life collectively

form a hidden curriculum which each student {and teacher}
must master if he is to make his way satisfactorily through

the school. ‘\\\

The reasons for selecting these three main issues
vere outlined using classro;m observations to support the
findings. Learning to live in a classroon required that
one must learn to live in a crowd. Most things which are
done in school are done in the presence of others. This

fact vas cited as having profound implications for determ-



ining the quality of a student's life. Evaluation, by others,
of one's words and deeds was another fact of achool life.
Children wvere expected to learn to accept these evaluation AN
modifying their behaviour accordingly.
finally, Jackson (1968:10) outlined the distinction
between teachers and students in schools.
School is also a place in which the division between the wveak
and the powerful is clearly drawn. . . . Teachers are indeed
more poverful than students, in the sense of having greater
responsibility for giving shape to classroom events and this

- sharp difference in authority is another feature with which
students must learn <ow to deal.

Reasogs vere provided for taking a nev look at
teaching by moving up close to the phenomenon of the teacher's
vorld (and the child's world). Jackson (1968:162) discrim-
inated between the teacher's "primary" concern ahd "ultimate"
concern.,

’ _ .
Teachers, particularly in the lower grades, seem to be more
activity-oriented than learning-oriented. That 1is, they
commonly decide on a set of activities which they believe will
have a desirable outcome and then focus on achieving and main-
taining student involvement in those activities.

The complexities of classroom life are offered as
reasons wvhy the teacher must learn to tolerate a high degree
of uncertainty and ambiguity. In many situations, a course
of action vas selected because it seemed the most appropri-
ate one. These decisions were based on intuition.

Participant observation, anthropological field study
and the increasing number of obs@rvational studies vere

described as promising methods for analyzing classroom

phenomena. Jackson (1968:176) offered another suggestion



for classroom research:

In addition to participant observers it might be wise to
foster the growth of observant participstors in our schools -
teachers, administrators, and perhaps even students vho

have the ability to step back from their experiences, view
them analytically, and talk about them articulately.

An important outcome of observational stuﬂ!!lgfould
be a set of descriptive terms to provide a language. of
educational criticism, that would be useful to inﬁfdérs
and outsiders alike.

Wihen teachers and researchers begin to talk the same language,
as it wvere, the possible benefits that each may derive from

listening to the other will be greatly increased.
Jackson (1968:176)



r CHAPTER 111

<

THE METHODOLOGY OF THE RESEARCH

v !
INFLUENCES AFFECTING THE CHOICE OF METHODOLOGY

. "Ethnography’ has been described as anrtﬁthropolo-
gist's 'picture’ of the way of life of some interacting
human group" (Wolcott, 1975:1f2). Descriptions of the
"eultural experience" of classrooms are attempts to reveal
the complexities of the classroom culture. ‘
Spradley and McCurdy (1968) have suggested that we
are all ethnographers in our everyday life. We make state-
ments which reveal our perceptions of wvhat others have done ¢
or said. Children in every society, as they attempt to make
sense of their world, ask questions about vhat people mean -
by what they say, vhy other people act in certain ways and
vhich forms of behaviour are appropriate.
The ethnographer must consciously attempt to be
objective.
No observer can ever fully overcome his own perceptual orien-
tation. The word 'objective' then, is used as a desired goal,
rather than as a reality. It is possible to record what one
sees objectively, but it is a mistake to assume that it is
seen objectively.
Gordon (1966:65) %

In order to describe objects and events as they exist with-

out evaluating, interpreting or prejudging them, the ethnog-
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rapher must be avare of his .ovn bisses and try to prevent
them from golouring an accurate dolpription of avents.
The reseg%bher can minimize the effects of personal biases
in the observations and analysie of data by separating
inferences and opinions from the observed occurrences.
Furthermore, the ethnogrepher attempts to understoﬁd the
sub jective intorpfotationa of the participantsg in t?o
social setting. *
Since it is impossible to observe all the events
and objects involved in any soci;l interaction, selective
attention plgys an important role. The research questions
generated during a study may help‘to compensate for this
selective process vhen collecting and analyzing the daté@.
Spradley and McCurdy (1972:13) explain:
In any research, selective observation and selective inter-
pretation always work to transform the 'actual -events' 1into
the 'facts' that are used in a descriptive account.
Since any researcher decides that some facts are more itmport-
ant than others, avareness of these decisions is an 1import-

0
ant element in such research.

The only choice for the investigator is whether or not he

Tes will be conscious of his own selective processes or whether
- they will go on without his awvareness. '

e " Spradley and McCurdy (1972:14)

Spradley and McCurdy (1972:18) explain the ethnog-

rapher's goal.

The ethndgrapher seeks to describe a culture using those.
criteria that his informants employ as they observe,
interpret and describe their own experience.
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Smith and GCeoffrey (1968:3) used the term "micro-
ethnography of the classroom”" to describe their classroom
research. Two reasons were given to explein this label.

First, ve wvere, as ve have indicated, trying to describe
carafully the small social system. Secondly, we pursued

our problems quite consciously as a social anthropologist N
might have done,

In order to study the complexities of classroom
life, techniques vere required which enabled the considera-
tion of the envirbnment, the interactions between all the
participants and the use of time, space and materials 1n
the c¢lassroom.

Reasons for studying the entire classroom situa-
tion were provided by Gordon (1966:5-6).

The child does not exist 1ndependent of his world. . .

\lhatever behaviour or learning is elicited depends on all parts

of the transactional situation: the learner, the teacher, the
material to be learned and the learning setting.

.

ftogt social scientists aqgree that human behaviour
is 1nfluenced by the setting 1n which 1t occurs. fhe non-
participant observer role used 1n this ethnographic study
alloved the researcher to capture the reactions of the
participants to classroom gituations, as well as theair
behaviour. Thus, 1nvolvement, over time, 1n the classroom
increased awareness of the framework upon whicg'the partic-
ipants intérpreted their thouqhts, feelings and actions.
Bruyn (1966:12) described this interpretation process:

By takinq.the role of his subjects he recreates in his own

imagination and experience, the thoughts and feelings which
are in the minds of those he studies.



¢

This interpretation can only occur 1f the researcher

i1s able to participete without becoming oversocialized and
unawvare of the latent mesnings 1n the situations, Since
the resegrcher approached the situation wvithout preformed
categories or predetermined snalysis quides, veriables
emerqged as the study progressed.

(lasser and Strauss (1967:34) described the advan-
tages of this approach to data collection,

The consequences {of the traditional approach} 1s (sic)
often a forcing of data as well ss a neglect of relevant con-
cepts and hypotheses that may emerge. . . . Our approach,
allowing substantive concepts and hypotheses to emerge tirst,
on their own, enables the analyst to ascertain which, 1t any,
ex1sting formal theory may help him generate his substant ive
theories. He can then be more objective and less theoretically
based,

The underlying principle guiding this kind of
research 1s the assumption that 1ndividuals have meaning
structures that determine much of thei1r behaviour SMilson,
1977).

wolcott (19795:121; offers the tollowing craiteria
for judging the descriptive adequacy of an ethnoqraphy.

. . . ethnography should be a theory of cultural behaviour
1n a particular society, the adequacy of which is to be evalu-
ated by a stranger to the culture {who may be the ethnographer}
to use the ethnography's statements as 1nstructions for appro-
priately anticipating the scenes of the society.

In order to describe the culture of a classroaonm,

four main tasks were involved:

1. ihe first task was acquiring the conceptual tools.

This i1nvolved not only acquiring the field method



13

techniques but also required developing the concept-
ual framework within which to v"; the classroom aw
the psrticipants saw 1t.

2., After selecting a culturael setting (the classroom),
appropriate informants vere ;elected. Information
gathered through discussions and informal Xnterva 8

aided 1n disgevering the terms the participants
[

unad'to define their culturesl experience,

i, field method techniques wvere used to collect and

3 8%‘“

]
4. ihe ti1nal task 1evolved an interpretive analysis

record descriptions of the behaviour of ¢l

participants.

of the data 1n order to describe the (ulture using
the partxrxpant's terms. this description was
supplemented by direct quotes, from the field notes,

which provided the bases of the interpretations.

The Design

'he_classroom interactions wvere observed and recorded
from April 53 - May 25, 1979, on 19 occasi1o0ns. The obuer-
vations were recorded 1n the form of hand-wvritten, narrative
descriptions of classroom events. These notes contained
direct reports of the behaviour of the teacher, the children
and the al1de, 8as well as 1nsights, inferences and 1nter-
pretive comments, where appropriate. The notes were summar-
rzed dailly with clarification added where necessary. A

veekly review of the observations provided 1deas and special
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qxtwnu to consider during the gubsequent data collection
perlouds.,

Intervievs and 1nformel conversations with the
teacher, the children and the aide guided the gearch for
meaning from the participants' points of vigw. Some of
these conversations with the teacher occurred during the
class as the teacher added clarification for the researcher's
benefi1t or included an aside to the researcher before or
after a conversation,

A dirary vas also kept 1n which the researcher's
subjective reactions and 1mpressions were recorded. Ques-
t1ons arising from the data collection and analysis of
data were also 1ncluded 1n the diary.

* The dai1ly descriptions were transcribed and analyzed
as time permitted. Ihe transcriptiaons were handled 1n the
tollowing manner: Etach observation was analyzed and an 1nit-
1tal system of summary cateqories devised. Appropriate 1ncil-
dents vere selected from all of the observations to 1llus-
trate each cateqory. The categories were then reqgrouped 1nto
different combinations until the final category system emerged.
Incidents which best 1llustrated each cateqory were retained.
These i1ncidents were then organized in an attempt to 1nclude
the scope and sequence of the factors relevant to each
cateqory. The summary cateqgories and the data pertinent
to each of the categories vere then reviewed 1n light of

the 1nitial research questions which were posed.

!
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h tin

A lesrqe, vel)] equipped kindergarten room accomme-
dated 16 children, 8 teacher and an aide. INhis vas the
second year the aide and teacher had vorked tugether. Ihe
children used the title "Mrs.” for both the tescher and |
aide. [The teacher and aide related to the chjldren in &
similar manner, following the seme routine on days when the
teacher was out of the room er sbsent. During the last
four ublor;ltxon periods, a substitute teacher touk the
class. Basically the same day plan ves folloved with some
changes 1n the scheduling of activities,

The room was divided 1nto activity centgis (vee
Appendix B). A sink and counter unit i1n the room facilita-
ted cleanup activities. A door leadinqg out from the rugq
area provided easy access to the out-of-doors and a large
vindow next to the door allowed a vievw of the climatic

conditions and part ot the playqground.

An 1ni1tial 1mpression was recorded in the researchep's

4
diary:

The classroom 18 bright and attractive. Decorative
lettering (done by the teacher?) labels each centre.
A variety of displays geared to parents are placed

near the door, e.q. Year of the Child. Many photo-
graphs of the children are included in the displays.

Children's art vork decorates the wglls and ceiling.
(April 23, Researcher's Diary)

The Children's Reactions to
the Data Collection

Visitors vere a common occurrence 1n this class-
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’

rovm, the tescher ln!r:ducod the researcher 88 "o special
vieitor who will be in the clasercom for aome time,*”
She tolles them the resesrcher's nams end says ouf
vieitor would eppreciete it if they seid ‘hello.’
She pasees out the children's neme taqge ond reminde
them to weer thew.
(Apgil 23, Resesrcher's Diary)
8y the second day, the name tage weren't required
as esch child's Andtvldu.l'ch.t.ctorlltlc. Quickly emerqed.
The investigator sesuned o casuel, friendly relationship
with the children, Questions vere included 1n informsl
conversations when further clarificetion of an event seemed
necensary. lhe children soon discovered another sourlfce
for help with shoelsces, Zippers and brtoken pencile.
Acceptance seemed certain when the visitor was invited to
ahare snack at the children's request, without prompting
from the telch;r.
Ubservat1dns vere recorded througlout the 4fternoon
i various cohtrees. During discussions and story time, @
;;;xr nesar the csrpeted ares provided a mon-central loce-
tion for observation,. Trips to the librery and gyym were
part of the observations.
finally on May 3, one of the children Questioned

the researcher's activities.

ftonice stands next to the researcher.

Monica: Do you send notes to people?

Reseatcher: Would you like @» note”?

lMonfca: No. Just everytime you're here you're '3
i writing notes.
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The recsareher owpleine that ehe's wveiting abeut whet
boys and gifle do in kindergarien.

Menice:s  On, 1 Jost wondered.
™o emjles ot the ressercher and velke owey. (May )

’ Menice vas the only ‘child to directly yuestion the
ressarchor's conetant note veiting., (ventually the chile
dren came fur help with certain sctivities. As this possl-
bility had been discussed vith the teachdr beforehand, each
tequest wee handled es i\t srose, i/rv & menner which lut!,d
the nituation. Since the child were used to other help-
eres 1n the classroos, to have rtefused their requests would
heve presented the children with en unususl phenuvaenon to
make sense of - en adult who iQnored requests fur essistance.

eactiun to
jon

the leschet's

Since the researcher wvas not &n i1nvited guest an
the ~lamsroom, rathepr aone sent to the g« lassrooe® at the
w.huol boatrd's plessure, every sttempt was made to Jdevelup

a friendly, unobtrusive relat hip with the tescher. In

a study which 1nvolves the alwmo continuous presence af an
sbserver, the early contact befween the obuerver and partic-
1pants requires that the obsefver’'s credidbility n the non-
)udqen.nlll role be cl,ltly estadlished. The fact was
claritied that the d;kb collection veg 1n NO wvay evaluative.
‘we 1mmediacy of the teaghinrg situataion, especially with

voung children, -nu‘?'toqnxzod as & key factor in the study.

Jne often responds v a spontaneous manner, perhaps as 8
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result of the children's own spontaneous reactions to life.
Even with an observer in the classroom, one becomes. so caught
up in the momentum of the day, that a teacher can't'possibly

*

veigh ewery action or statement before reacting to situations.
ééd to these facts was an awareness of the numerous

interruptions and disruptions thch occur in classroom situ-

ations. " Discussions of these factors reassured the teacher

that both the problems and also rewards assdciated in wvork-

ing with young children were acknowledged.

The children d§d not distinguish between the aide or
the teachér in the teAéher'sarole. During the observations,
the children's lack of dist{hction vas acknowvledged. How-
ever, on April 27, when the teacher was out of the room,
the aide told the researcher that she (the aide) wasn't a
teacher therefore everything she said and did shouldn't be
wvritten down. This request was respected.

Discussions of classroom events between teacher and
researcher wvere usually initiated by the teacher, as she
seemed to enjoy the opportunity to share incidents which
occurred durilng phe.course of the observations. At no time

did the researcher feel that observation made the teacher

uncomfortable.



CHAPTER 1V

THE TEACHER'S ROLE

v

Examination of the data revealed many features of

>

the teacher's role. The teacher's beliefs about teaching,
learning, interaction vith childre; ang use gf classroom
resources were illustrated by classroom events. Certain
facets of the teacher's role emerged as cgmplementary,
interrelated positions. In many cases, one aspect of the
teacher's role reflected ‘several other important features
of classroom life.

Analysis of the data resulted in the selectio- «r r

the several cateqgories which appear to be,amportant e

of this teacher's role.

formality/Informality

The degree of formality in the teacher-child rela-
tionship reflected the teacher's philosophy of education
and her perception of her role in the Classfoom. The defini-~
tion of a classroom as informal according to Jackson (1968:
128) was a relative matter.
It's meaning is derived from a comparison of what teaching
once was or what it might become if the teacher chose to
exercise the full power of his authority.
Therefore informal really meant less formal rather

than not formal. The classroom interactions were still

governed by forms, rudes and conventions. Informality wvas

19
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not allowed to interfere with the institution's definitions
of respongibility, authority and tradition.

The teacher's use of her formél title, Mrs. Wright,
indicated that the teacher didn't want.the children to call
her "teacher."

Grant: Teacher? .
Teacher: What's my name, Grant? (May 1)

When questioned about these frequent self-references, the
teacher wvas unawvare of this practice although she agreed that
she didn't wish to be called "teacher" by the children.

On April 24, the teacher presented a request to the class:

Teacher: Who can paint Mrs. Wright a big red
barn? ‘ (April 24)

Later, the same day:

Teacher: Remember rs. Wright told you all the
baby animals are born in the spring”? (April 24)

What vas the rationale b;hind the teacher's use of a distan-

cing mechanism to set her apart from the children? The

teacher implied her status as teacher by the use of her formal

name, Mrs. Wright, wvhen éhe requested that a child perform

a task. If there was a possipility that the'’child might not

vant to do the task or, even .more important, might refuse

to do the task, the teacher "pulled rank"” on the child by

the use of her formal title., Was this one way of ensuring

that certain requests received compliance?

for example, on April 24 the teacher asked:
Wlho can paint a big red barn for Mrs. Wright?

Janice says she will. '
Teacher: You can. Good, Janice!
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Could this incident be captioned "Mission accomplished"?
By volunteering for duty, Janice received a privilege. Since
she was busy painting the bafh, Janice was absolved from
cleanup activities that day. ©ODid Janice expect to receive
a reward as a result of her action?

One of the teacher's main roles 1n the classroom has
been defined - "source of knowledge." When the teacher
assumed this role, she reverted to her formal title:

Teacher: Remember Mrs. Wright told you all the
baby animals are born in the spring? (April 24)

Infallibility 1n the teacher's role was 1mpossible.
Therefore during a slip from the role as "source of knovulg
edge," the teacher used a typically informal term of refer-
ence:

Teacher: Who remembers what food group eggs are
) from? Who remembers from our nutrition?
Child: Heat and alternatives. .
Teacher: Good, I nearly said Dairy Products. I'm
glad you remembered it, (April 26)
When the teacher expressed disapproval of unaccept-

able behaviour, an informal reference was used:

A child boos at a song title suggested by.the teacher.

Teacher: Who said boo? Jeff, I don't believe it!
That's not very nice. We have to sing
some songs that our guests know. (tay 3)
Di1d the teacher react from a personal rather than a profes-
si1onal conviction about acceptable clas?l"oom behaviour? Was
it possible that the teacher viewed the children's behaviour

as an indication of her influence upon the children?

The teacher assumed responsibility for the children's



22

behaviour anywhere in the school: : r
The children are quiét and attehtive while watching
the operetta. When the researcher mentions the
children's behaviour, the teacher says, '"They never
let me down!" (April 27)
A fine line existed betwveen the teacher's right and the
child's right to reflect upon the teacher's feelings, foibles
and appearance. Disparaging statements were made by the

teacher as she attempted to explain her behaviour:

Teacher: But your silly old teacher couldn't put
it all together. . . . (April 23)

Teacher: Grouchy old Mrs. Wright. I'm just afraid
they're going to crack their heads open' (May 17)

In these instances, was the teacher able to predict the
children's perceptions of her behaviour? Did this explain
her use of descriptions such as a child might of fer? A
note from a mother mentioned Jim's reference to the teacher
as "the funniest girl in town." The teacher laughed and
said, "He probably does think I'm crazy." (April 23). Ap-
parently 1t was permissable for the teacher to receilve
this type of information when ;elayed through a third
party. Comments such as this directly.fnom the child might
have evoked a different response. Recorded in the research-
er's journal on [lay 17:

Tara (to teacher): Hi, Fatso.

Teacher (obviously taken aback): That's not very

nice! You shouldn't talk to me like that! (May 17)

Later, the teacher explained that these incidents occurred

because they (teacher and aide) joke around so much with
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the children.

A child suqgests doing some exercises. ‘l
Teacher: No, I'm too lazy! (April 24)

No r‘gbﬁnse vas made by the children. Did the children
realize that any comment which supported this claim wvould
be rebuked?

Another distancing technique was used vhen a child
questionedsthe teacher about an upcoming event:

Ted: Mrs. Wiright, you're going to have a baby.
Teacher: How did you know?
fed: fty Mom told me.
Teacher: Not for a long time. VYou'll all be
in grade one. By then you'll have
forgotten me. (May 15)

fvents scheduled to happen in the future wouldn't affect

the children, since the teacher-child relationship will have

<

ended. Later, the teacher expressed her feelings at the

-

time:

Teacher: My face got so red. [ don't know why.
1 decided to tell them the truth rather
than beat around the bush.
(May 15, Researcher's Diary)

.

The presence of another observer in the classroom, the mother
of a prospective kindergarten child, might have accounted
for part of the embarrassment durimg this 1ncident.

Further examination of the use of referents in the
classroom revealed other situations in which the teacher
used an informal personal reference:

Referring to the books the teacher had asked Monica
to tidy up.

Teacher: Monica, [ thought you were going to do
this for me. (Nay 4)
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Did the teacher ﬂpterpret Monica's lack of compliance as a
challenge of the tescher's authority or a rejection of
estabaished clasg!oom routine? Since these routines wvere
initiated by thqvtencher, could rejections ot clessroom
routines be viewed by the teacher as personal rejection”
When addressing the class as a qroup, the teavher"
often used collective nouns such as boys and girls or
ladies and gentlemen. However, each child considered their
-,
ovn name‘lpeortant. At this time of year, MNay, the teacher
and alde knew everyone's name and no i1nstances were ubserved
1n. vhich a chi1ld was called by the wrong name. ‘/hen the
substitute teacher mistakenly called Tracy by Susan's name,
Iracy corrected her:
Tracy (shouting): My name 1s Tracy! (May 23)
The children retained feelings of 1ndividuality and personal
importance through the use of their owvn name. [t became

itmportant to Tracy to be recognized as a distinct individual

in the classroom.

Teacher as 0Organizer

(lassroom organization was designed and 1mplemented
by the teacher. Examination of the use of time, space and
materials revealed many characteristics of the teacher's rule.

Use of space.

The classroom presents to the pupil a body of 1information
regarding expectations for learning and behavior. These are
communicated to him not only through the physical arrangement
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of space but also through the nature and types of displays
on bulletin boards 1# the room.
Gordon (1966:90)
Although the classroom was divided 1nto seyeral dif-

ferent activity centres, some areas served several functions.
Ihe craft tables wer® also used for snack; the carpeted areas
vere used for qroup discussions, story time and construc-
ti1on activities (see Appendix B for centres available and
Appendix A for c¢lassroom map ). Number limits vere 1mpused,
by the teacher, at certain centres. In some cases the linits

resulted from the nature of the activities:

Ieacher: !Mrs. Jansen can only work with two people
at one time as 1t's a lot of work, (Apral 30

At other times, the limits helped to maintain classroom
control:

Une boy asks 1f they could play with the building

set, making space ships. \hen the teacher agrees,

five boys run to the block centre.

leacher: Only three people at one time.

Two boys are told to leave the centre. May 24

These limits were arbitrary teacher decisions, tven 1f &
child protested, the limits remained firm:

Scotts: That's what | wanted to do.
Dot -to-dot sheets and colour-code pictures are
suqggested as Scott's alternatives. “May 24)

The children reminded each other of the rules:

Tracy gges over to the sandbox. Une of the boys
reminds her that only two people are allowed to
play 1n the sand.
Tracy: [ don't care!
Aide: Tracy, only tvo people 1n the sand. 0D1d you
forget the rule”
Tracy stands up; shakes her head; smiles at the aide
and leaves the sandbox. (April 27)
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Some children tried to impose their own limity:

Susan walks over to'the table where four qirls

are working.
lara: Only four people here. (There are si1x chairs

at the table). Susan 1gnores her by sitting down
on one of the chairs. , (May 9)

Participation 1n activities or movement from ane
area to another were qgoverned by the teacher's curricu-

laur yoals:

lTeacher: | like them to stay at the same centre
50 that they accomplish something. This
develups good work habits for grade one. (May 19

Ilhe children were usually asked which activities they

vished to join:

The teacher asks the remaining children what they want

to play today.

Teacher: Who wants to play with the plastic farm?

Several children hurry to the table occupied by the

farm set. CApril 26)

Some activities veren't as popular as others. I these

cases, the teacher assigned certain children to the act 1v -

1ty:

The teacher wants some people to make stuffed animals
for the farm mural. XNo one volunteers so she selects
tuo children for that centre and sends some to finger
paint. The children complain about this arbitrary
decision.
Tea:hg;z Hurry up, please.
_ One girl doesn't want to go to the stuffed animal
centre. %he says 1f she can't paint she doesn't
vant to do anything. April 23)

fven the teacher admitted that her attempts to organize the
space weren't always successful:

taughing while running acrogs the room, they

{several children} approach the sink together.

Teacher: Of course, they always finish at once,
so we have about 15 people lined up at the sink. (April 23)
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The classruvom became "our space” to the children as
the year progressed, This feeling developed as the children
spent the majority of their time at sghool 1n une classroom,
Although the children went to the lihrary, the gym and
occaslonally other classrooms, their personal belongings
vere always stored 1n “"their" cubbyholes, their coats hung
on the (ovat hooks 1n the room, Part of their life outgide
of school was carried 1nto the classroom, Art wvork and
(*rug$‘;'nade by the children decorated the valls and cerling,
Several displays - the Birthday houses, the telephone chart
and the envelopes containing the leaders' names all reassured
the children that they belonqged 16 this room,

(leanup activities were an 1mportant part of each
day . The teacher attempted to develop a sense of pride 1n
the room as each child was 1nvolved 1n caring for the
materials by putting things awvay.

When another class came to spend time 1n the room,
the children acted as thouqgh their territory had been 1nvaded.
broans and complaints were heard as the children accommodated
another class on "thelir" rug:

Kathy: [ sure had lots of dirty alr back there. May 195)
The other class came back again the next day to practise
their song for the retirement party.

Child: 0Oh, no! \le're going to be squished again! (Nay 167
When the class left, expressions of relief wvere heard:

Children: Thank goodness! That's better! (May 16)
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Order]ly exits from the classruoom were obtalned by
.
sex-gegreqgated dressing, number limits and lining-up proce-
dures:
Teacher: 1'm qguing to let the boys (et ready for
recess, the favourite time of the day.
Now, girls can et ready for recess. (April 2¢)
Jeff leaves the room tu go to the bathroom. C(rant
asks tor permission to go to the bathroom,
A1de:  Jeff 1s there right now s0 you'll have
to wait. April 305
Novements troum one area to another were alsu organitzed by
y_

the teacher:

leacher: Poys, you can tiptoe tp the snack tables.
fiarls, you can go to the snack tables. April 2%

The space near the coat hogks became crowded wvhen
the children all tried to get thelr coats at once. There-
fore a plan had been devised by the teacher to avolrd thisg
congestion, The children brought their coats back to the
(arpet tou get dressed. Although this rule had been estab- '

.
lished at the beqginning of the 'school year, the teacher
, .
reminded the children almost daily:
She {the teacher: reminds the children to put
tryper coats on at the carpet so they don't

have any crashes, April 24)

Teacher: C(oats to the ruqg, please. Uid you
forqget the rule’ MNay 3)

.oe of time, I adult society, the concept of time

carries several connotations, An 1ndividual's philosophy of
l1ife 1s reflected by personal attitudes abuut time. Is time

a commodity (something useful or valuable) or 1s 1t a deplet -
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able remource (once used, gone forever)”? 1Ihe teacher's

cuoncepts of t) were relayed to the children by her mes-

¢

saqges,

()ften these mesoaqges related to a lack of time:
\hen a eMdld sugqgests that they play another qame.
leachef: No, wve don't have time. We won't have
‘ time for Show and lel] tomorrow because
we're going to the dress rehearsal for
the school operetta. We won't have
time for library either, April 26)
tarious Jdevices used 1n the classroom wvere designed to
orient the (hild with the adult concepts of time, Lays and
veexs vere planned using time-slotted lesson plans. IThe
‘lock 16 the room was used to declde when activities started

and cnded:

Aide: Boys, boys, quickly' It's pickup time. Garls!
It's almost time for the recess bell to ring. (April 30)

fvertually, the children could predict the time and ity
related activities (by the urgency 1n the tone of volce” )

Aide: Ukay, listen!

Child: Ti1dyup time”

Aide: Ti1dyup taime. iApril 27)

The calendar was reviewed on a dally basis so that

the children learned the sequence of the days of the week
and the nonths of the year. A row of Birthday Houses, one
for each month of the year decorated one wall. C(ards bear-
ing each child's name and birthdate were attached to the
appropriate house. Some of the children were able to use

these symbols accurately as 1llustrated by an incident 1n-

volving the substitute teacher.
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Scott shows a Tell).

lescher: 0id you for your birthday’

Tare: No, it's in April. Look up there.

lara points to the displey of birthdey huuses on .

the wall. Scott's name 18 on the April house. (May 29)

A dally method of orientatiun rewulted frum the
scheduling of snack. Individual servinqge of snack, bLrought
@y each child, were placed 1n the "sharing basket * Theae

vere pooled and then served to all the children. A apecifi

snack vl"%llnned for eatch day: Monday - ftrutt j Tueqday -

vegetables; wWednesday - cheese and crackers; Ihuraday -
cooking; triday - dried truit and nuty,
,2tatements made by the tegcher revealed her 1terpre-

tation ot the children's reactiong to the schedle, Fegue,ts

for cleanup were often prefaced with interpretive « ament

leacher: | hate to be the Bad “ews Bear hut 1t's
time to tidy up. Apral 0%

Pecess was also defined by the teacher:

Teacher: I'm going to let the buys (et ready tor
recess, the tavourite time of the Jday. April oo

Any changes 1n the schedule were at the teacher’'s
pleasure, usually to provide unbroken blocks ot time for
other artxvxtxe; or to accummodate special plans made by
the teacher.

Because the class was quing to wvatch the school
operetta, snack was served before recess.

Tracy sits on the rug talking with the high school
qicls. When Cameron passes out his cupcakes, she
goes back to the table. Since Tracy is on a

restricted diet, she puts the cupcake i1nto her
lunch box.
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Aider You'll have to have yuur aneck vhen you (ume
it fter recess,
lrecy: | just wish wo weren't having snack so0 esrly. (Apri} 27)

leviatione from the uchedule, nuygeated by the childyren vore
not asccepted:

One of the high schaol students Lrought e Leeutl-

fully decuteted coke for snack. . . . tPonjce

suggents that they have sieck nov.

leacher: You sleeys have snack afler recenn.

lewonty-to-three, ofter recess. vl Je

vae of materimls. The classroum eisvut v me' ! yaoa

,larr et w0 that -atetials wete eanily svatlat le tu the haf-

frer. Apprapriate - atewrials were l\‘glllbl" 4t eg " (e tre,
oplaves attract e YL tre e gt v ent e 'l ,andized by
facailitare iie p oand teld ey oy "Rl ot L IFen, e@nup

At tivit e yrre Jocsudet 10 the ( lassroom toull ¢ o that the
vyultre @ eptet e wibilaty for the mater o,

Carie ] activities, tre te, el gtres et e Tyt

.

.

vay ' tor the _hildren to 19teract with the - ater.asls. "rnm‘
vas Jiven for the caortect use of ~aterials, esrirands o
removal of the mda*werials resultes from Laproper uyse of tre
materialsy.

Mary of the classroon Jisplays feature childten's
VERN U The ,larin and actaual afrangement of these tisplays
g irried oult 'y t'e tea'er ar 3 alte, Ve (n1ldren
Jrie ot (onsylted 4. th wvher g huw attiviti=2g yould Le
1" .*1dted, dafranged of }lwmaﬂtled. ihilaren's vork wes
tamen home vheé 1t was Jistribubed by the ai1de or teacher.

(lay medallions were made as Mother's Day gifts:
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Teacher: Today we're going to start our Mother's
- Day presents. We're going to make
medallions. .
The teacher demonstrates the process for rolling and
cutting out clay circles. Using several small tools,
she dravs a design on the medallion. After each
child finishes their medallion, they place them in
a plastic bag to dry slowly. (May 3)

All the medallions verg made that day.

Scott (looking at the medallions for Mother's
Day): Teacher, what are these?
Teacher: Those are the pendants for Mother's
Day. You vere away so I made your
mother one. (May 3)

Source of Knowledge

Closely related to the teacher's role as orqganizer
wvas her position as source of knowvledge i1n the classroom,
Through her selection of curricular goals, specific acutcomes
vere planned for the children.,

Throughout the day, the teacher used different
methods to check that the children were learning and remem-
berinyg the facts presented 1n a variety of ways. During
'discussion time' and 'story time', many questions vere
asked by the teacher to check that the children wvere attend-
ing to and comprehending the presentations.

Teacher: What does poultry yard mean?
Jim: The farmer yard.
Teacher: No, ducks, geese, roosters and chickens
are all poultry. Are ducks poultry?
Child: Yes.
Teacher: Yes, good! Sit flat please. (April 26)

Quring other activities, the teacher chuse to let

the children find answers to their questions:
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! ‘ v
,'jﬂln: Why did, they candle eggs?
. fYpacher: ¥YouMl find out in a minute.
- the filmstrip progresses, Jim receives
the answer to his question. (April 26)

Unless the children remembered the information they
received, the'teacher's role as source of knowvledge lost

much of its effectiveness. Atcording to the messages con-

.

veyed by the teacher, remembering was a difficult task
requiring concentration, correct posture and frequent
reminders from the teacher. In many respects, remembering
wvas closely related to listenihqg. _It wvas definitely some-
thing for the children to wofry about:

The teacher suggested that the children should read
their {library} books as soon as they took them home
so they could return the books to school in a few
days.
Teacher: Then you won't have to worry about
remembering it. (May 7)

Pemembering was important because vne never knev vhen the
teacher might refer back to knowledge she had presented
earlier:
Teacher: Remember [irs. Nriéht told you that when
. things are far avay they look smaller?
Tara, sit up tall! (hay 15)
Remembering was like listening; It helped if one sat up tall.
lany of the teacher's practices vere based upon her
knowledge of the things that would be expected of the chil-

~

dren in grade one. The classro butines and the rationale
for many activities reflected the teacher's knowledge of.

vhat the children needed to know for future success in

school (see Chapter VI - Preparation for Grade One). o
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Teacher as Judge

Evaluation emerged as another facet of the teacher's
role. These evaluations focused on various aspects of the
child's participation in the‘classroom experience. Jackson
(1968:10) described the evaluative process:

It is not only what you do there but what others think of what
you do that is important. Adaption to school life requires the
student to become used to living under the constant condition
of having his vords and deeds evaluated by others.

The children wvere evaluated on their ability to achieve
the curricular goals, the teacher's expectations and thear
possession of certain character traits. When the children
achieved the curricular goals, they vere praised by the
teacher:

After the story, the teacher checks the childrgn's
attention by asking questions related to the c
tent of the story. When the children's answers

reveal their knowledge, the teacher praises them.
Teacher: GCee, you wvere good listeners! (May 1)

Critrcism resulted from fallure to meet these qgoals:
Nonica moves the plastic silo causing the top to :
fall off. The teacher tries to put it back on.
Teacher: Mrs. Wright doesn't often get crabby
vith you guys but you're supposed to
play with things properly. (April 24)

fvaluations of life vere presented to the children 1n the
teacher's pronouncements:
Jim is cutting out his second farm animal.
Jim: It's so boring!
Teacher: Well Jim, life can't be one big
exciting moment!

Jim continues cutting out the second ape. (April 23)

Tracy's late arrival often disrupted classroom

routline:
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1:20 Tpacy arrives, The aide asks the teacher if

she should start Tracy at the activity.

Teacher: No, Tracy can just watch. Tracy, wvhy are
you late?

Tracy has her fingers in her mouth so her reply 1s

muf fled.
leacher: Pardon, I can't hear you. Take your hand
avay from your mbuth.
Tracy: Mom and Dad didn't get home from the office
in time. (May 1)

\las Tracy punished for her late arrival by not being alloved
to join the activity? Since Iracy vas drabetic, she ate an
individual snack instead of partaking 1n the shared group
snack. This snack had to be eaten at the same time every
day. Rescheduling of snack resulted 1n JTracy eating alone,
before or after the rest of the class.

Because of Tracy's diabetes, the teacher kept a roll

of Life Savers in her desk 1n case lTracy had an

insulin reaction.

\ancy coughs several times. The teacher takes a
roll of Life Savers out of her desk and gives ane

to Nancy.
lTeacher: Tracy, do ycu mind? You're such a good
girl. We don't even need them for you.
(Tracy's diabetes 1s well controlled) May 1)
tvaluations made by the teacher soon b e accepted
facts: <.
Teacher: Tracy's always late, of course! {Nay 7)

Iherefore when the substitute teacher asked the leaders to
do thelr jobs, Tracy's absence was noted.

Teacher: JTracy 1sn't here yet.

Several children explained to the teacher, "Tracy's

alwvays late." (fay 23)

Cleanup provided an opportunity for behaviour evalu-

ation:

Teacher (to Tracy): You're a great one for helping!

" You love to mess up but when it comes to
cleanup, forget it! (May 10)
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Contests were initiated by the teacher for the
purpose of evaluation:

A contest between the boys and girls is suggested by

the teacher, as the children dress for recess.

Child: Who won?

Teacher: 1It's a tie since you were both very quiet! (May 17)

In another contest, the children didn't receive a final

evaluation:

4

pacher: Girls, go to get your coats. See 1f you can
”ﬂ go quileter than the boys.

Jim: Is this a contest?

Teacher: Yes, it's definitely a contest!

Ted ( to the aide, as he puts on his coat): [ vonder

wvho won? \
The aide doesn't realize that he's referring to the
contest and he doesn't elaborate. (Nay 15)
A fvaluations were also made by other people:
Alde: Girls, the house corner 1s a mess! (Nay 9)

Howvever, the teacher administered Justice:

The teacher calls the names of the children wvho wvere
playing in the house corner.

feacher: That's too bad, girls. You'll just have
to miss them {the Star Wars cards}. You knov the

rules! . .
\lhile the qgirls tidy the house corner, the other
children look at the cards. (Nhay 9)

Often the teacher commented upon the appearance of

individual children: *

Teacher (to the birthday girl): You look very nice. (ilay 4)

Kathy 1s wearing a strav sunhat.

Teacher: Gee, you look so cute?

The teacher ties the ribbons under Kathy's chin

and laughs. (Nay 3)

1:10 Janice arrives. She tells the teacher she's
late because her mother curled ber bhair.
Teacher: You look very nice. (hay 4)
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Facial expressions wvere important to the teacher.
Did the teacher use these as a hmethod for evaluating the
child's happiness during school?

Teacher: Smile, Susan. You look so much nicer when
you smile. (Nay 3)

Teacher: I think I'll buy Susan and Scott new
smilers so they can smile when they
come to school. (llay 8)

Teacher: Hi, Scott. Where's the smile?
He laughs. (April 23)

UOccasionally the teacher's evaluation seemed patron-

1z1ing or 1ndulgent: !

then they come to the last verse of a song, the

children shout the last line. The teacher covers

her ears and laughs, "Oh, you guys!" (Nay 3)
Implied: Children will be children.

The evaluative aspect of the teacher's role resulted

from the teacher's belief that the children's behaviour re-
4

flected her ability as a teacher:

The children are quiet and attenttive while watching

the operetta. \hen the researcher mentions the

children's behaviour, the teacher says, "They

never let me down!" (April 27;
Statements made to the children also revealed that the
teacher felt accountable for theé children's behaviour.

The teacher is leaving the classroom. The teacher

tells the children she'll see them in about one

hour.

Teacher: | know I can trust you to be goad. (April 27)

Evaluation of the children's statements focused on

-truthfulness:
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lara: You know what? My friends know some astro-
nauts that went to the moon.
The teacher replied, doubtfully, "Well, maybe.
I'm not going to say they don't." (May 7)
’
Then Susan added the comment, "I've walked on the
maon,"
[n an attempt to find truth 1in an unbelievable claim,
the teacher suqggested, "Oh, you mean at Disneyland.” (May 7)
During a Space story, Tara added to the discussion.

Jara: [ went to HMars.
lTeacher: Pardon me? O0h, you mean at Disneyland? (Nay 10)

Uhen the teacher felt confident that her facts
vere correct, she didn't hesitate to currect the child:
Susan: [y mom had a baby sister.
leacher: You don't knov yet., Your dad said he
would phone us when he knewv. Don't
make things up. (May 10)
tlas the teacher's 1insistence upon factual content 1n the
children's statements related to a need to help the child
distinquish betveen fantasy and reality?
On Hay 24, during a creative movement session, led
by a mother, her introductory statement related to the

distinction betwveen real and make-belleve.

frs. Hill: I vill help you to remember® wvhich 1s the
real and the make-believe. (Nay 24)

Was this considered an important dichotomy for 1maginative

LY

five-year-olds?

Personal Awareness

Certain comments made reflectively by the teacher
indicated awarqtess of her effect upon the children:
Teacher: One more time and you'll be sitting on the

listening chair again. It sounds like the
electric chair. (April 26)
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Sumetimes it almost seemed as though the teacher couldn't
avold certain behaviour.

Teacher (to a mother and child at home time): 1['ve
been an old grouch, yelling and screaming
at them all day but | guess they forgive
me . . (Apr1l 26)
/ .

Attempts were made to assure the children that the
teacher didn't enjoy harping at them,

Teacher: I think some of us are having difficulty
following directions. | don't like having

to remind you of things. It's not very

much fun for me and”1t's not very nice

for you. (May 7)
The children di1dn't have any 1nput 1nto classroom rules and
routines, Could the teacher have found solutions to saome
of the problems by wvorking them out with the children?
Inabi1li1ty to regulate everything 1n the classroom
vas expressed by the teacher:

After a painting session, several children hurried
toc the sink to wash their hands.

Teacher: Of course, they always finish at once so
wve have about 15 people lined up at the
sink. (April 23)

On Apri1l 24, Scott asked the teacher to do something for him.

Teacher (laughs): I'm not your slave.
Scott goes to the garbage can himself. (April 24)

Imitation was the sincerest form of flattery:

Tara brought some farm pictures. The teacher tells
her to look at her pictures and prepare what she's

going to say about them. . . . Tara sits on a small
chair to tell the boys and girls about her pictures.

Teacher (an aside to the researcher): She could
be the teacher if 1 wasn't here. (April 24)
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The Child's Interpretation

Incidents through which the children revealed thear
impressions of the teacher's power and authority 1llustrated
several aspects of the teacher's role.

Susan wvas trying to force Tara to sit down next to

her.
Tara: You think you're the teacher!
Susan (emphatically): [ do not! (May 1)

Obviously Susan wvas not pleased with Tara's 1nterpretation
of her behaviour.
Ihe cuncept of "work" seemed to 1nfluence the child's
interpretation ot the teacher's role:
Two children working at the craft table are talking
about quitting school.

Jim: Llet them do all the work for awhile!
Tara: VYeah, let them see what 1t's like!

lTeacher: .Jim, you're beinqg very si1lly and I don't
like 1t, Tara, if you're beinqg foolish
too, you can just quit it! (May 8)

Hhi1d "them" refer to the teacher and alde” Di1d the children
really feel that they do all the work? Apparently Tara
thought so:

lTeacher: “ancy, o and get me a paper towvel. [Irs.
Wright 1s lazy today.
lara: Poor kids have to do all the work!
Teacher: Poor kids! (ilay 9)

Ji1m and (ameraon felt that the teacher maude all the
decislions 1n the classroom:

Cameron (to the aide): Are we qgoing to the play-
ground today?
Aide: | don't know.
Cameron: The teacher decides. .
Jim: The children should decide sometimes!'
Cameron: Yeah! (Nay 23)
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The children recelved some interesting messages re-
lated to the teacher's role as curriculum planner:

(Uh1le constructing a space mobile)
Jim: What's so qgood about these satellites”
Teacher: Nothing! ANothing's qood about them. They
just keep you busy.
Jim: Uell, 1'd better hurry up. FPlaytime vill soon
be over. May 25)

Andrea also asked a question about the SHpace activities.

Andrea: How long will we be doing Space”?
leacher: Oh, about two weeks. Until I et 510k
of 1t. (May 9)

“n wonder the children felt that activities were imposed
upon them by the teacher:

The teacher praised Susan tor doing something all
by herself.
Tracy: Ve don't do 1t all by ourselves. You tell
US. May 19)

Pecognition of the teacher's role as Judge resulted
\n (ameron's request for justice.

Cameron (to aide): Put Kevin on the listening chair.
He broke what | wae building.

After the alde talks with the boys, the story emerged

that both boys were at fault. Cameron accidentally

broke something Kevin was building se Kevin retaliated,

The aide talks to both boys about not breaklng any -

one's property. May 4)

Some of the children were capable ot assuming the
teacher's role.

' Scott, Susan and Tara are colouring pictures using
a colour-code chart.

Susan: Do you know hov to read”

Seott:  Nol

Gusan: Oh, dear! This is going to be kind of

troubly!
Tara: What?
Gusan: He can't read and [ can't read.
(cont 1nued)
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lara: | can, Come and sit oi&re.
lTara points to the chair hext #er. Scott moves
to si1t next to lara. Tara points to an area on

) L

the picture marked 'r’,
lara: Just colour that red. .lust plain red, then
put 1t back in there. .

lara points to the tray of crayons, (May Z29)
Pleased to demonstrate her ability to read, Tara enjoyed
the 1mportant role she assumed, Hence, her directions re-
gqarding disposal of the crayon after use - a decision
Scott could have made 1ndependently.,

Attempts by the teacher to enter the (hild's regle
ot knowledqge allowed the child to evalualte *he teacher.
Duriny previous discussions, the teacher admitted her lack
gt knowledge about Star Wars and Battlestar “alactica.
“hile working with the Lpace unait, the teacher learned to
1denti1fy the Star tYars models:

ihe teacher shows Jim the Star Uars model, naming
each ane as she holds them up.
Teacher: Aren't you proud of me”

Jim:  But you don't know very much! lay 4)

Apparently Jim wasn't 1mpressed.

fhe Teacher (Can Make Mistakes

(lassroom incidents revealed that the teacher was
fallible. Jackson (1968:153) suggested that teacher's
mistakes may be educationally beneficial.

Unlike the computer 1n the records office and the electrical
system that requlates the bells and buzzers, classroom teachers
sometimes get angry or laugh or make mistakes or look confused.
Unlike televised instructors or teaching machines or text books,
real live teachers must often confess (1f they are honest) that
they do not know something or that they have made an error.
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[
Thus teachers are able to personify the virtue of posse.aanﬁ y
knowledge while at the same time demonstrating the limits
of that virtue,

Ihe many demands 1nposed by the teacher's, role resula-

ted 1n mistakes which the teacher cheerfully aeknouvledqged.
’
Jeacher: Who remembers what food group eqqgs are from”
who remembers fTrom our nutrition?
(hi1ld: Heat and alternatives.
leacher: Lood, | nearly said Lairy Froducts. ['m
qlad you remembered 1t. tApril 26)
\
Through 1ncidents of thio sort, did the children realize

that everyone makes mistakes somet imes”

Teacher: Cameron, did you bring your boxes”
(ameron: Yes,
Teacher: You can go and mske a puppet .
irant: Ao, ['m next. .
leacher: O0h, 1 really made a mistake. o [ make
3 lot of mistakes” May )

o one answered the teacher's rhetorical question, bi1d the
teacher expect agreement from the children”

During a casual conversation with the children,

the teacher asked, "Who's 1invited to the party

today? | shouldn't have asked that, some feelings

might be burt.”

In an attempt to avoid hurt feelings, the teacher

qave a little talk about some people being 1nvited

to one party, then different children are 1nvited

to the next one. Gince all the children knev

who vas qoing to the party, no one seemed upset

by the guestion. ‘May 4)

When the teacher broke her own rules, tt. hildren
obviously enjoyed pointing out her mistake.

After the teacher pours the first batch of milk-
shake, she licks ber fingers.
lara and Jim: Cheater, cheater. C(heater,
cheater, pumpkin eater!
from the teacher's lack of comment, one assumed that
her error was duly acknowledged. (May 10)



CHAPTER V

COMMUNICAYION IN THE CLASSROON

Making sense of the classruum experience was & major
tusk for the chaildren. Situations 1n which contradictory
or conflicting messages were presented to the childten
Increased the diftieolty of thig task., tontusion of misio-
terpretation of classroom events resulted from these contra-
dJictory messaqges,
The ti1ldrean's "work" 1n the Clasaroum obtteo provi -
Jed the tupilrcs tor classroon communication, The (hildren 1e-
Ceroed prailse tor showing roatiative or working Lo tepgndent Ly
Janlce proudly brings the teacher a larqge sun made
of construction paper. The teacher praises her tor .
thinking of such a yood 1dea and for making 1t so
big. The sun 1s added to the bulletin board
display. Nay 7
Sraise was given for independent work on 1deas inatiated by
the teacher:

”

Teacher holds up Kevin's robot.
leacher: Kewvin, you were such a good listener.
You made your robot all by yourself.
Cood for you'! Can [ hang 1t up for nov’ May 15)

If you do something on your Own, make sure you do 1t right.
If you start something and spo1l 1t or make a mess, the
teacher won't be pleased: \\
Tracy printed her name, 1n large letters, over the
title on the booklet cover.
leacher: Tracy, was that necessary? That's not
very nice!

Tracy slumps down in her chair while look1ing at
teacher. (continued)
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lescher: You cen print smeller then thet.
Trecy leasves the table. (Apral 2e)
In other casses, the teachar malie wure the children
didn't do snything wrong:
ihe teacher nelects several snack helpern,
lescher: Go to the table and sit up tall. Don't
touch anything, April Je)
Rules #lno existed to govern the amour' of "work” a thild
vhould accomplish during the Ja,:
Kathy has completed ueversl pagew in the farm
booklet today. While printing a story et

kathy's picture, the teacher tell. katty,
“Thad's enough work for todsy or you'll Le all

fini- hed."” Apt il Je
tortlicting messages Cdaae from the teacher Jegendl g
Up 1 the tecipient of the information. e ot tre tagh

L hool studentsy questioned Taras @Rt 'er tarm Luoklet:

Student: lara, 9 you have to the woras’

Tara: 'nly 1f you feel like 1
Teacher: VYes, you should writ

e. Apral O
NMoments later the teacher was tal

J
Gt dent about the children's wrating:

leacher: They only do 1t 1if they want to. If
they don't, they're not ready vet. cApral o8

Certain questions required dJdifferent types of
ansvers:
leacher: \Mat does prepared mear’
(hildren hold up their hands.
leacher: It duesn't matter 1f you don't know.
Just quess. Apral )
She asks another gquestion andgtells them to think rteally

hard befure they answer the question:

Teacher: How do you know which pig pen was for
; Pinky and which one was for Curly’ April 23}

1ng to another high school
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lhat was the difference between the two questions? One
‘required "hard thinking" but the other only '"guessing."

Children wvandering around the classrdom are redi-
rected by the teacher i1n an attempt to involve them in the
activities., However, if an activity terminaéed near clean-
up Fime, the child received anothe& messaqge:

Teacher: Sherry, don't start anything else. It's
almost cleanup time. (April 26)

Introducing a "special book," the teacher reassured the
children:

Teacher: Mrs. Wright'é not just going to use it as
a colouring book because you've grown up-
so much since the beginning of the year. (April 23)

However, when the teacher mentioned to the children tha:
a boy 1n the morning class sucked his thumb during story,
"she described the behaviour:

Teacher: It's so cute! (April 26,
Clasgroom rules varied from child to child:

Scott mentions that he doesn't wvant to go on the
field trip.
Teacher: Etven if you don't want to swim, you
should come for the trip and the treat.
Don't worry if you can't swim. Lots
of peaple can't swim. (May 7)

Ted's comment that he wasn't going swimming evoked a dif-
-
' \

ferent response:
Y

Teacher: Then what are you going to do? Why not?

Ted: My Mom doesn't want me to get a chill.

‘Teacher: I think if you're going to go you should
go swimming.

Library books were to be transported between the
‘.
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school and home in plastic bags to prevent damage:
Teacher: If you have a plastic bag you can take your
library book home. If you don't have a
plastic bag, put your hand up. (April 24)

Paper bags were not suitable for transporting library books.

Teacher: | have to be fair. 1 can't let one person
take their book home in a paper bag. (April 24)

Except in certain cases:

However, one child was allowed to take her library

book home in a paper bag because the teacher knous

she's reliable. (April 24)

A special position vas reserved for people who acted

silly or disrupted classroom activities. The 'listeninq
chair" vas used by the teacher as a form of punishment for
misbehaviour:

Jim continues to dance around the rug so the teacher

asks him to sit on the listening chair. After a

few minutes, the teacher calls Jim.

Teacher: Why were you sitting on the listening

chair?
Jim: Because I vas being silly at the front there. (April 26)

Why was listening related to punishment 1n the classroom?

How did this affect the child's interpretation of listening?

Shared and Private Knowledqge

Certain misunderstandings between the children and
‘"

the teacher resulted from different types of knowledge. An
attempt to define the differences resulted 1in the terms

R .
fﬁ§ﬁgfed" and "private" knovledge. Shared knowledge repre-

sented facts which both the teacher and children possessed

and understood. Private knowledge was restricted to individ-
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uals and sarose independently of others' knowledge.

Shared knowledge seemed an appropriate term for
situations wvhen neither the teacher nor thé children ques-
tioned the rules and routines of the classroom:

When the teacher plays the Star \Wars theme, Jim
reminds the children to hurry to the rug.
Teacher: You were really good listeners! You
came to the rug as soon as you heard
the music. (May 8)

Praise often accompanied the children's demonstrations Ef

shared knowvledge. When the substitute teacher was in the

classroom, on several occasions, the* children shared thelir
knowlédge of classroom routines:

Teacher: Time for Shov and Tell.
Child: Wait! Wait! Wait!
Teacher: 0h, Susan has to pick up the boaks? (tay 25)

Tracy's late arrivals, although knowledge shared
by the teacher and children, wvas not a part of the substi-
tute teacher's knovledge:

Tracy stands at the door.
Teacher: Come in and join us, Tracy. Were you
playing outside with the other kids?
Tracy: [I'm always late, didn't you know that?
Teacher: 1 thought maybe you forgot to come 1n.
The children laugh. (ty 25)

Ideas regarding fairness resulted from the chrd-

.
-~

dren's knowledge of classroom routines:

Teacher: People vho haven't finished their moblles
may do so. The others can start cleanup.
geott: That isn't fair. iJe should all clean up
together., _ . (May 23)

L

. - 3
Hisunderstandindg'ﬁnd reprimands vere gysually the result
: v e
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of private knowledge.

The reasons for private knowledge were:

The teacher provided newv rules as activities pro-

gressed and problems arose. In these cases, the

children wvere unawvare of the rules until thgse

rules wvere broken.

Somet imes the children tested classroom rules to

see 1f they would be enforced.

The eqocentrfv’oqbd:@"f young children prevented
. R

them from consiggziA§ﬂ§Omeone else's point of viewu.

The classroom reality was different for the chil-

dren and the teacher. Since the children had 1lit-

tle or no input into determining the rules and

routines, this wvas understandable.

Determining the credibility of the children's

statements became an 1mportant feature of the

teacher's role. The ability to distinquish be-

tveen reality and fantasy was not as 1mportant

to the children.
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CHAPTER V]

QC

THE HIDDEN CURRICULUM

Analysis of the data revealed the features of class-

room life which combined to form the hidden curriculum.

Listening

‘Whe teacher assumed that the children received know-
ledge and feedback regarding classroom activities by listen-
ing. According to the teacher's instrucéions, certain
behaviours aided listening:

Teacher: Susan, can you sit up tall? It helps us to
listen 1f we sit up nicely! (Hay 16)

Teacher: Look at these pictures !Monica. [ want you
to be listening. ‘. (April 26)

Teacher: Put your hands in yodr_lap and get ready
to listen, (Nay 15)

Other behaviours alerted the teacher to the fact that certain

children weren't listening:

Teacher: Mutton 1s meat from a sheep. ..
Sean pulls an elastic headband over his head while turning
around to talk to the child next to him.
Yeacher: Sean, are you listening? VWhat did I say
ve call meat from a sheep?
Sean looks at the teacher.
Teacher: You weren't listening, were you?
The teacher then asked the class who remembered what she
called 1t. No one answered. (Nay 1)

Only Sean wvas reprimanded for not listening. By sitting
quietly, not drawing the teacher's attention, Sean would

have avoided this reprimand.

50
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Certaln tests wvere devised by the teacher to check

that the children were listening:

Teacher: Nancy, you listen to one side of the
record then Mrs. Wright widl ask you
some questions about it. (May 7)

Teacher: Now, ve're going to play a listening -
activity so I can tell you're listening. (May 1)

The teacher points to the small space available

where they {the children} may draw a kitten

drinking milk,

Teacher: Did you hear what I sai1d? (ood! \/hen

[ come around ! won't expect to see you drawving

a horse eating fruit., 1['l]l know you weren't

listening. (April 26)

Questions vere asked by the teacher to reveal "the listeners":

Teacher: What day did you say 1t was?
(hild: Tuesday.
Teacher: Good, I'm glad someone 1s listening! (April 24)

tven listening to other people was 1mportant:

Teacher: \What did the librarian say you'd do next
veek?
Chi1ld: Listen to a story. (May 7)

Listening vas rule-governed behaviour:

Several children are talking at once.
Teacher: \lhen 1t's someone else's turn to talk, you
should listen, (Nay 4)

Sometimes the teacher offered reasons for listening:

Teacher: Tracy, you're not going to remember any
of the animals. Sit up nicely and listen
please. \April 23)

{lhen the teacher read the children a story, she
reminded them to be good listeners so they could
write a story later. {(May 9)

Listening helped to pass the time:
Teacher: Tara, Kevin. Just sit up tall and listen

for a few minutes until 1t's time to get
ready. 4 (tay 15)



Not listening resulted 1n unpleasant situations:

Teacher: firs. Wright is going to lose her temper wvith
all of you 1if you don't start listening! (May 7)

If an anqgry teacher wasn't enough trouble, other catastro-
phies resulted vhdn one didn't listen: 9

Heather presses too hard while making a pattern on her
medallion, cutting right through the circle.
Teacher: You weren't listening, then you spoi1l what

you're doing. | already heard !irs. Jansen

qget after you for not listening. (May 3)

‘ot listening resulted 1n other unpleasant actions by the

teacher:

Teacher: 1'm going to get the listening chair out
again. I've had to say the same thing
too many timés! (tlay 4)

On May 18, for the second week 1n a rowv, Iracy brought

several 1tems for Show and Tell:
Teacher: lracy, now listen! N\ext week I only want
you to bring one thing for Show and Tell.
['m only going to let you show one thing
next wveek.

(lassroom activities wvere disrupted ac the teaucher
chasti1sed nen-listeners:

*The teacher asked a child to move to another place

on the rug vhen she noticed he wasn't paying atten-

tion, bothering another child during the story.

Teacher: [ don't like the way you're listening. (Hay 9)

ODuring an 1ncident i1n which the children ignored the

aide's requests for silence. In an attempt to regain

control the noisy children were told to remain curled

up on the rug. The aide referred to these children

as the 'non-listeners’'. L4 (May 16)

Teacher: CGirls, could you please be .iet. That's
not very nice if you're not ..inqg to
listen! (hay 7)
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Good listening had 1t's rewards:

Teacher (looking at Kevin's robot): Kevin, you
vere such a qood listener. You made your
robot all by yourself. food for you!

Can | hang 1t up for now? (May 15)

Sometimes the whole class recei1ved recognition for listening:

Teacher: You were all really qood listeners! You
came to the ruq as soon as you heard

the music. ’ (lay 8)

Complex forms of listening are required at certain times;

for example, when playing "Silent Bingo":
Ai1de: You're going to have to really watch. Mo
talking. Just your eyes are goilng to be

doing the listening and talking. . (May 1)

Judging by the teacher's comments, conprebension was

an 1mportant part of the listening process:
leacher: This 1s the last day I have to help with
the makeup. The last day 1 have to leave
the room early.
(hi1ld: Are wve going to the operetta again”’
Teacher: Mo, you weren't listening. You already

vent to the operetta. (May 1

It became obvious that the chaldren didn't necessarily com-

prehend facts even when théy'llstened and then repeated the

facts themselves:

IThe teacher says the date. The children and teacher
repeat the date twice.
Then the teacher asks three different children the
same question, "What 1s the date today™"
“one of the children are able to answer the guestion. {(flay 23)

tthisunderstandings could also be prevented by careful listen-

L}
inqg, according to the teacher:

Teacher: Boys, quietly go and get your coats.
However, Susan and Kathy also go to the coat racks.

(Were they not listening or not thinking?)
Teacher: You aren't boys! ‘ﬁay 15)



Good listeners were avare of everything that happened aruvund
them:
leacher: Monica, Mrs. Jansen has called you
twice nov!
Monica: | didn't hear.
Teacher: That was obvious. (May 3)

bue to the repeated emphasls on listening, the vhil-
dren developed their own interpretations of jood listening:

Heather: |1 was quiet when | went to the bathroom, 4
| was listening.

Arde: You always are. You're such a good qirl!

She huqgs Heather. ‘May 23)

By the teacher's example, the children learned to
1gnore one sound 1n the classroom. The kindergarten children
started school at 1:00 p.m. The buzzers for the rest of
the school rang at 1:15 and 1:20 every afternoon., buring

this extremely loud noise, the teacher continued to read or

talk, totally 1gnoring the 1mposing sound,

Juality Work

IThrough thelr classroom experlences, the children
learned the teacher's expectations for quality work:

Tara brings a plcture to the teacher so that she may

dictate a story for 1t. The teacher says she thinks

Tara did 1t very quickly but she wvill vrite a story

for 1t anyvay. (April 249

Activities for the day included ". . . vipe-of f cards

to do slowly and properly. If you do 1t so fast that

1t doesn't look like 1t's supposed to, Mrs. lright

wi1ll make you do 1t over."

Tara: And that's no fun!

Teacher: Right! That's no fun. (hay 15)

There vere exceptions to this rule, wvhen the teacher suggested



hurrying to a child:

The teacher tells the children to put their runners
on quickly and sit on the rugq. (Apri1l 24)

sually these requests for speed vere desi1gned to compensate
for lateness of arrival or other disruptions to classroom
rout ine:

Arde: Scott, look at the bunnies guickly. Then
put your shoes on, April 27)

New matertals resulted in suggestions designed to
1nerease the quality of work:

The teacher talks to the children working with
pastels: Think about the picture before you start
draving, Don't just start scribbling. April o sm

Ihe teacher's participation during art activities vas designed
to enrich the children's 1deas:

Ihe teacher 1s working with the boys drawing 1n their

"Farm fFriends'" booklets. The teacher suggests adding

detalls to their pictures,

Teacher: Do the very best drawing you can. (May 1)

lasks varled depending upon the teacher's 1nstructions and
expectations:

lTeacher: Usually !irs. Wright tells you to make b1y
pictures. This time you'll have to make
small pictures. (April 26)

Experience taught the children that quality wvork resulted
vhen one followed the teacher's directiaons:

The teacher demonstrated a method for making rocket
ships. Kevin's rocket\ship 1s very elaborate with
several special featurej.
Teacher: «Kevin, that's y better than mine! Boys
and girls, look what Kevin made. That's
great!
The teacher holds the rocket up so everyone may
see 1t. (May 7)



t laboration on the teacher's basic themes ygeemed to elicat
the teacher's prailse:

Nancy demonstrates another way to make a pattern

on her medallion by using the wheels on a small

car.

leacher: 'hat's a good 1dea! (Nay 3)

Une wondered 1f ouriginal projects, 1nitirated by the ¢hild,

vould alsu receive prailse,

As g result of the teacher's requests tor Llou,
]

carefual vork, some children vere reluctant to 1ovoleve themo
selves 1o certain activities:

The airde attempted to 1nvolve Scott 1 the rocket
ship activities.
Alde: Scott, have you made one of these”
Scott: No, I'l]l make one tomorrow.
Alde: M, do it today.
Scott: How long will 1t take?
Arde: ‘ot very long.
Teacher {overhearing this conversation): Seott, |
vant you to do 1t slowly and properly.
bon't hurry! May )

Scutt made a rocket ship, slowly and properly. Aoain, on
May 9, the ai1de 1nvited Scott to join an activity:
Aide: Scott, come and make your Mother's Day card.
Scott: How long does 1t take® lhat do 1 have to
write? .
Aide: Just a few words. Nay 9]
llh1le Scott worked on his Mother's lay card, the teacher

noticed Scott was printing his name 1n capital letters:

Teacher: Scott, wve have to learn how to make our
names wlth small letters.

The (ext time Scott 1s asked to participate, could his
hesi

ancy be a result of the teacher's criticism? Individual

work styles or methods of approaching tasks were 1gnored by



the teacher, .

Learning "The Right Way"

(ertarn correct forms of conduct vere established

by the teacher. Ihese rules governed the child's use of -

.
mater1als, participation 1n activities and behaviour i1nside
and outside of the classroom. tven the "right way" to st
energyed as one aspect of expected classroom behaviour.
Pules qoverning the correct use of materials emerged

a5 the children participated 1n the activitiey:

The children are dropping the animals into the silo.

The teacher tells them not to put the animals 1n

there. "It's for the hay." She suggests that they
play with the animals and the machinery. (Apri1l 24)

bDamage to the materials resulted 1n stronger reproaches trom
the teascher:
Teacher (noticing Heather folding the card around

her pendant): Heather, you're not supposed
to fold the green card all up. Gee wvhi2! (May lu)

"lonica moves the plastic silo causing the top to
tall off, The teacher tries to put 1t back on.
Teacher: Mrs. Wright doesn't often get crabby
wvith you guys but you're to play vith
things properly. (April 24)

Accidents only occurred when aone played wvith something
improperly”
Gome of the children 1nternalized these expectations,
showling the same care for their owun possesslaons:
One of the girls brings her collection of Bunnykins

for Show and Tell. She describes them as fraqile,
"You have to be careful with them.” (April 27)
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Ypeciral privileges required certain behsviour:
Honica: C(Can [ play the pisne?
leacher: If the music 1s there and if you're not
Just banging. (May 9)

Improper use of materials resulted 1n undesirable actions
by the teacher: t'

While the children are arranging the farm set the
teacher reminds the children to be careful with 3t
or she vill take 1t down and put 1t away. (April 2¢)

Answvers to the teacher's questions we%f expeeted to meet
certaln criteria:

Tescher: Tara, what's the date today’

Tera: four.

leacher: The whole thing,

Tara: Tloday 1s Friday, May the fourth. (ttay 4)

leacher: Remember to answer Mrs. wWright in a
nice sentence, (flay 16)

I'itming 1s also {mportapt vhen one angswvered the yuestions:
Tracy holds up her hand but when the teacher asks
her, she can't think of an answver,
Teacher: When you hold your hand up, you should
have your answer ready. (May 9)

trequently the teacher admounished tte children fot

si1tting 1ncorrectly: . L 2
‘ ﬁ'
Teacher: Boys and qirls, how are you supposed to I, SRR
be sitting? ) o
Several children move from Japanese sitting to a Yo »
cross-legged position, . (ay %) &'
yeasons vere given for the emphasis an Sl(tlnq‘ibrrgptly . "
. - ™ * '
Teacher: 1 don't wvanmt you to Wt like that because :
you won't get strong Muscles 1n your legs. (! 7
Eventually these messages becBme part of the child’ er-,
S

toire:
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Before the atury Jim demonstrates (to hie mother )
"the way Mre. Wright |ikes us to sit." (Nay 10)

Hules wvere also given for correct behaviour oulwide of t he
classroom; ®
Aide: Welk quietly., No talking in the halls... (April %0)

Hany of the rules seemed to smerye while the «hildren
varticipated 1n the clasaroom. Thereforte the (hildren were
unavare of many af the tescher's expectation, unti]l eventa
accarred which gocatiioned the teacher 'y admonityons, leacher
expectations varied from child to child andg si1tuatiaon to

atuatian,

"Mistokes 'tade by the (hil tren

Inspite of the emphasis on quality eork and the raight
\
wdv to Jo things, the children were usoally reass.red that

mistakes could be (orrected:

tAen a child makes & mistake printing his name on
® a library card, the teacher and librarisn look for
an eraser. Ihe aide goes back to the classroom to
Jet one. Wwhen the child reprints his name the
teacher checks him and says, "It's exgellent!' *™rs, .
Jansen 1s bringing an eraser so we'fl fg‘xt up.
Dor't vorry about 1t, o ‘April 23)

11thfxdence Jeveloped as the c¢hildren found they could (orrect
t¥d1r own mistakes :
leacher (to aide): (ilve (ameron .an eraser so he
can fix 1t
Teacher (to Cameron;: Now | Jon't want you to
worry about this, You don't have to
be nervous. Hay 1)

00n 1t became routine to deal with mnistakes @s they occurred:

lara brings an eraser to the table saying, "Then we
can fix our mistakes!'* (May 16)
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The teacher's attitude towards mistakes was reflected

by the explanations she provided for mistakeg or accidents:

The teacher tells Susan she coloured in the wrong

farm book yesterday. She reminds the children to

read the name on a book carefully before using it.

(These were both names starting with S. Susan used

Sarah's book).

Teacher: [ guess it wasn't your fault, Tracy {the

high school student} should have helped you more. (April 24)
Reassurance from the teacher helped to smooth a difficult
situation:

Several children wait, by the door, for the teacher

to arrive. Susan fell in the mud at recess time.

Child (to teacher): Look what Jeff did.

Teacher: 1'm sure it was an accident. pon't

vorry! They'll wash. (hay 8)
These assurances offered by the teacher carried over into
nev situations. C(Confidence and wvillingness to attempt new
tasks resulted from the child's previous successes. De-
emphasis of mistakes or accidents also seemed to increase
willingness to.try again.
Dovwnplaying the 1mportance of the children's mis-

takes could have resulted from the teacher's acceptance of

her own fallibility.

Stay on the Jopic

Classroom activities wére planned and implemented
by the teacher. If these activities ran counter to themeg
prevalént in the children's play, problems arose. During
the farm unit, the teacher spent considerable time and effort

ensuring that the children stayed on the topic.
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When the child requested permission to play with

the blocks the teacher inquired, "For the farm?

Now, no space ships as we're going to do space

next week." (April 30)

Eventually a power struggle emerged as the children realized

that space activities vere forbidden durs e farm unit;
Two boys have made large triangleg with the
struction set, They fly them over to the block

centre pretending that these are space crafts.

As they crash into the cardboard rolls on the

rug, Grant refers to his rocket ship. Then he

turns to look at the teacher. (Is he checking

to see if she heard him talking about rockets

vhile they're still working on the farm unit?) (May 3)

Even being bored was better than straying off the topic,
according to the teacher:

(During finger painting)
Jim: Iirs. Wright, that's too boring!
Teacher: Well, there's no space ships today.
If ve keep doing that then we might
as well not do our space unit in lay. (April 23)

| Although the teacher kept initiating farm ideas it
vas ilmpossible to prevent the children from pursuing their
ovn interests. The children simply modified the activifies
to suit their needs.

Teacher (to boys building elaborate block struc-
: tures): What are they?
Scott: Hideouts.
Teacher: Hideouts for vhat? '
Scott (after a pause): Ships.
Teacher (to the researcher): It wouldn't matter
if 1 watched them every minute, every
day. They'd still be doing space things. (tay 3)

Other people shared the teacher's feelings.

Overhearing the boys in the block centre talking

about landing pads, the aide commented to the

researcher, "I'l1l be so glad when we start Space.

The farm hasn't really gotten off the ground." (April 27)
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Ted (listening to the &tar Wars music):
Space again? (May 7)

”,
According to the teacher's plans the,new theme, Space, was

-

introduced on May 7. . *
Other occasions necessitated a re&inder to stay an
the topic:
While naming férm animals, a child suggests a bee.
Teacher: That's not a farm animal. 8 farm

animal please. That's why we're doing
this, (April 23)

During another game, naming farm objects, a child

suggested a valentine for 'V'. The teacher

responded, "Yes, but that's not on the farm." (April 26)
A similar incident occurred during the Space unit: :

Teacher: D for ?

\ancy: Dog.

Teacher: No, we're doing space. (May 8)

Interruptions which might have misled the class from

the teacher's topic were also discouraged:

During the story, Monica held her hand up. The teacher

looked at her but ignored her request for recognitian.
feacher: Monica, put your hand down for now. (May 8)

Preparation for Grade One r

Preparation for grade one emerged as an lmportant
part of the kindeggaften curriculum. Tie development of
good work habits recelved special emphasis from the teacher.

Teacher (to researcher): I like them to stay at
the same centre so that they accomplish
something. This develops good work
habits for grade one. (May 15)

Aspects of the classroom routine were designed so that the

children could practise for grade one.

Teacher (when children are talking): What's going on?
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['m not trying to be crabby but in, grade one y0u'lf
have to sit quietly at your desks. Nov is the
time to practise. (April 30)

During a music lesson, the children follow
several clapping patterns on a large music chart.
Teacher: I know you're ready for reading because
you're reading this. It isn't vords
but it's reading. (April 24)

0f course, good listening was necessary for grade one:

Teacher: Now ve're going to play a listening
activity so I can tell you're listen-
ing. I will give you some directions.
This is just like grade one. . . .
On the first line make three nice round
0's. Start at the top, go around. Sit
it on the line because in grade one you'll
have books with lines in. (hay 1)

4. Attempts vere made to familiarize the children with materials
used 1n qrade one:
Teacher: I've even put out rulers for you to use. (Nay 15)

Obviously Scott knew vhy they were using rulers:
‘ .
3 Scott explains to the researcher that he needs a
ruler to draw straight lines.
Scott: I have one at home because 1'll need 1t
next year 1n grade one. (May 16)

fertain cancerns resulted from knowledge of the
grade one teacher's expectations:

Susan is colouring her pig red.
Teacher: Susan, what colour are pi1gs?
No answer from Susan. The teacher wvalks away from
the table.
Teacher: Oh, wvhat do I care whether you colour it
red or green as long as you knov what
colour they really are.
However, the teacher looks for another box of
crayons (one containing a pink crayon?) (April 23)

The teacher tells the researcher that she @orries
about the children not colouring thiﬁe the right
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Mlour. She is confident that the children know

wvhat colour things should be, e.qg. the farm

animals. The grade one teachers have complained

to her that some children don't know how to

colour in the lines and colour things the wrong

colour. (April 24)

Dog't be S1lly!
T

v In this classroom, silliness was criticized and/or
punished by the teacher. Silliness disrupted the flow of
classroom activities, provided bad examples for the other
children and annoyed the teacher. Poor timing by the child
sometimes resulted in a behaviour being classifled as silly

although it might have been quite acceptable at another time.

Jim (during a g$me): I should have brought a
dinosadr farm animal.

[d

Teachgr: Now Jim, it's not time to be silly.
Bo you wvant to sit on the listening
chair, my dear”? (April 23)
Une can only assume that there vere proper times to be silly.
Note the reference to the "listening chair" as a form of
punishment.
The teacher counts the children present.
Boy: One, two, three. Don't count me.
Another boy: One, two, three. You can't see me.
The teacher tells them not to be silly. (April 24)
In anothef context these rhyming abilities would probably
have received praise. Inapfropriate timing resulted in
criticism,
Through their experiences, the children learned the

teacher's definition of "silly."

Jim continues to dance around the rug so the
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teacher asks him to sit on the listening chair.
After a few minutes, the teacher calls Jim to
her side,
Teacher: \lhy vere you sitting on the listening
chair?
Jim: Because | was being silly at the front there. (April 26)

Sometimes it required many lessons before a child
learned all the behaviours reqgarded as silly.
leacher: Jim, you can come and sit down again,
Jim, why vere you sitting on the
listeninqg chair again?
Jim: Because | was being silly again.
Teacher: You'd think you'd learn. (April 26)
The teacher had the power to enforce her demands for sensible
behaviour.
Teacher: Okay! Don't be silly or we'll stob. (Nay )
During a game, Jim is teasing the children by
calling them the names of the Star Wars models
they've selected.
Teacher: Don't be silly or we'll stop the game. (hay 7)
S5illiness became relative in 1its definition when one
vas evaluated on the basis of other children's behaviour.
vhen Jim has his turn, he cealls his selection a
"bare-necked storm trooper."
Teacher: Don't be silly! No one else did that
wvhen they had their turn. (tay 9)
It became clear that some children learned, by experi-
ence, to evaluate thelir own behaviour.
Jim is being noisy so the teacher sends him to sit
on the other side of the rug. Instead, he sits on
the listening chair. .

Teacher: Jim, don't be silly. You know what I
., meant! (Nay 10)

Power 1n the Classroom “

Sears and Hilgard (cited in Gordon, 1966) described
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the power structure in the classroom,
The classroom 18 a social situation with a power structure,
including peer relationships, and adult-child relationships,

hence the most favourable motivational conditions need: to take
all these factors into account. . ., .

Learnin ﬁeviglte vithin the power structure
represented onoigzsthe most important elements of the hidden
'l)Curricu)um. Pover has been defined as having the ability
to make someone do something. In this classroom, th‘
teacher's powver determined her use of time, space and materi-
als, curricular goals and her relationship with the children.
The questions one asked and the answvers one gave
reflected avareness of the distribution of power 1n the
classroom.
The teacher selects several girls to work with the
nev farm set. Tara asks to finish working on
her book 1nstead of playing with the farm. (April 24)

Since this was an acceptable question, the request was granted.

The teacher then asked who wants to use the farm
set before she selects anyone else. (April 24)

In this way, the teacher wvas assured that she would select
someone who wanted to do the activity.

The next choice 1s stuffef farm animals. This

doesn't seem to be as popular as no one volunteers.

Instead, the teacher asks, "Who hasn't made one?" (April 24)
This wa® an excellent question because the child vas required
to apsver. Then the teacher knewv who to select for the activ-
1ty.

Self—sel%ctﬁd activity was one of the teacﬁer's goals.

LY
Therefore coercion of the chtren defeated the teacher's
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purpose., However, it was 1important that the children follow
the teacher's, suggestions. Did ‘e teacher luose face or
jeopardize her position 1in the classroom 1f someone refused
her requests? Could a child refuse?
1f the children didn't select certain activities,
the teacher picked participants. The children cumplained
about thege arbitrary decisions.
One girl doesn't want to qgo to the stuffed amimal
centre, She says if she can't paint, she doesn't
wvant to do anything. . (Aprail 23)
Howvever, she vent to the painting centre with the other
children.
Somet imes the teacher 1gnored negative statements
from the children.
Child: I'm tired of this. (April 23)
Jim: Mrs. Wright, that's too boring. (April 23)
At other times, she chose to react:
Jim: It's so boring.
Teacher: Well Jim, life can't be ne big exciting
moment . (April 23)
Statements made by the teacher revealed her power:
Kathy: How long will we be doing Space?
Teacheg: Oh, about two weeks. Until I get sick
of 1t. (May 9)
The children acknowledqged the teacher's power,
especially vhen they could use 1t for their benefait.
Janice and Susan request the teacher's 1lntervention.
Janice: No one will let her wear a hat unt1il
they're finished.

Teacher: They're for everyone to wear so go get
one, Susan. (May 9)
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Howvever, some of the children didn't feel the distribution
of powver wvas fair.

Cameron: Are ve qoind to the playground today?
Aide: I don't know.

Cameron: The teacher decides. .
Jim: The children should decide sometimes.
(ameron: Yeah, (May 23)

Classroom routines could be changed 1f the teacher
felt 1t was necessary.
As the bingo game progressed, 1t became mare
difficult to think of a farm word for each
letter.
Teacher: [If any of you have any 1deas, you
can yell them out. {(Apri1l 26)
Usually the children had to put up their hands and wvait to
be recognized. *
The baundamies of power wvere firmly established. At
school, the teacher's wishes took precedence over ilother's:
The teacher reminds several children still wearing
their jackets to hang up their coats because they
might get too warm. One child says his mother
said to leave it on but goes to hang 1tgup anyway. (April 26)
Topics chosen by the teacher did not always reflect
the children's current 1nterests. Inspite of the teacher's
disapproval, throuqghout the farm unit, many children impro-
viseg when possible to turn farm activities i1into space
activities. The teacher's power enabled her to override
dec1s1ons made by the children.
Teacher: MWould the Princess Leahs put their crowns
on the counter?
Monica: We're going to wear them outside. 3
feacher: No, they'll get ripped and dirty! (Mayﬂ’&é
38

In certain circumstances, the teacher acknowledged tMg 'chil-

2

¢

&
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dren's powver and influence 1n the classroom,

(While discussing the grilled cheese sandwiches)
Cameron: | don't like them!
leacher: Cameron, now let's not start that or no
4‘ one will want them.
Several children say they don't like grilled cheese
sandviches. The teacher says they must at least
try them. Another child says he's never tasted
them but he'll try them,. (April 26)

Lack of enthuslasﬁ could be contagious? [The teacher traied
to stop neqgative comments as soon as they started. 0Did the
second chi1ld try to appease the teacher by saying that he'd
try them?

Although the teacher requlated the pattern of the
day, 1t was 1mpossible for her to enforce enthusiasm,
spontaneity or i1nterest 1in the children. Aimless vandering
from one activity to another or careless, hurried vork vere

-
often the results of the teacher's 1mposed decisions,
Could this be nne reason for the emphasis upon quallty wvork

N
1in the curriculum?



CHAPTER V11

FINDINGS, CUNCLUSIUNS AND IMPLICATIONS

To the Reader of an tthnography

IThe reader is invited to Join the ethnographer 1n
the process of making sense of the classroom experience.,
Incidents vere selected which 11lustrated the tindings,
These anterpretuations reflected the ethnographer's experi-
ence 1n the classroom, Therefore, the field notes were
made avallable so that the reader could develop his own

ethnographer's i1nterpretations, Herei1n lies the value of

research, espectrally 1n g cultural setting as complex as a
classroom, The same misunderstandings, disagreements and
conflicting interpretations, uhlch may occur between the

reader and ethnoqgrapher, may also ocecur betueen the class-
room particilpants, .

Participation 1n the classroom emerged as a SUbJECt;
lve experience based upon the 1ndividual's perception of
events. Ltach reader of a classrogm ethnoqgraphy, because
of personal experiences, vill form his/her own interpre-
tation of the 1ncidents. ’

Une of the purposes of this study vas to define
the classroom experience from the participant's point of

vievu., The following terms were used by the children and

teacher during classroom i1nteractions. In order to partici-

70
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pate knowledgably in the classroom, oune vould have to learn
the expected behaviour 1mplied by each term.

Tiptoe. when the teacher said tiptoe to a certain
location, she meant, go 1n a quiet, orderly fashion. She
did not mean to walk on the tips of one's toes.

Si1t flat, In order to sit flat, a child had to st
cross-legged (Indian fashion). This order was often given
uhen a child knelt or sat Japanese style. Sitting flat
helped listening, remembering and paying attention. Remind-
ers to sit flat occurred most often during group discus-

s1ons and story time.,

Si1t nicely. In order to sit nicely, one was expected
to si1t quietly, stop wiggling or moving arouﬁd.

teaders. Leaders vere classroom Qorkers, rather than
leasders, selected by the teacher, on a dai1ly basis. These
leaders vere responsible for placing the date on the calen-
dar, setting the pointers on the weather chart, collecting
the books and puzzles, leading the class to the library and
gym, and passing out the snack. Efach chi1ld's name card wvas
placed 1n an envelope on an easel near the rug area. Names
vere selected in sequential order by the teacher. Since
the teacher had discovered that some children rearranged
the cards so that they could achieve this position of 1mpor-
t ance more often, the children were not alloved to touch the
cards or the envelope.

Play time. Play time was the name given to the
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self-selected activity time before Chrintmas, )
L]
Work time. Wopk time was the name used for the .

self-selected activity time sfter Christmas. Monica
explained this change:

"Mrs. Wright s9id we're not bebies now. We don't o
need to play all the time!" (Pesearcher's Diary)

Tracy also knew the difference:

"We used to call it play time but now we call it
vork time so wve get the 1dea," (Researcher's Diary)

Ihe terms "work" and "play" were used interchangeably by
the teacher and children when referring to activities.

Boring. Boring was a term used by the children to
describe activi%ies, often teacher-imposed activities. When
the activity was described as boring, the child wished tu
change to another activity, quit before completion or
cumplete 1t at another time, Sometimes the teacher reacted
to the child's statement, offering reasons for staying with
an activity to completion. At other times, the teacher
tgnored the child's statement; however, the child knew one
vas expected to continue the activity wvithout any further
complaints.

Cooperation. Cooperation 1nvolved wvorking with one

or more other people on a classraoom activity. The teacher
might be a part of the group. Certain tasks, such as
cleanup time, required cooperation fraom everyone, Uften
requests for cooperation vere 1ssyed by the teacher, but

some children also employed this term when asking for help.
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. k:r!!u“x. Carefully vaus @ !Ol‘Q.UIld by N.!o.chor
vhen outlining the procedure fur completing cortain tasks.
Doingea task carefully requ;‘,d that one gprk slé;ly. asfter
liastening to the teacher's directions, By vorking carefully
and following xnllruc&’Onn, the child usuvally schieved
acceptable resudts.

Properly. Properly vuas another term used by the
teacher, often 1n conjunction vath carefully, to describe .
tesirab8e vork habits. Aqguin, the ('1ld worked sluvll:
following the teacher's i1nstructions to the letter. NO ’
jeviations or origlnal 1deas vere attempted vhen one J1d a
task properly.

A~ .

quht: Right referred to meeting the teacher's

expectations when do\ﬁq a task. tor example, a child
.t

vas ;\pected to'eolouc objects their real or “right" colour.
There vegy llé& *right” places, such as a line for printing
one's name. ';he most common use of ffxght" referred to the
vay aslbtip‘u;;d materigqls or p;itLCx;ated in activities.
Againy fhig;inpqivoe ;eetxng the tcac‘er's expectations,
%nédkx; Sneaky was used to describe the teacher's
‘actions }ﬁ.pertaln sxtu#tioné. By doing something snéaky,
thé teacﬁ&r vas able to check 1f a child was listening,
remembeginé or paying attention, far example, during a
card ga&e. the chi1ld hfd to remember a seguence of picture

cards.uto 1dent1fy the one removed by the teacher. If the

teacher removed more than one csrd, she wvas being sneaky.
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\ The listening chair. The listening chair was a

small chair, placed near the edge of the carpeted area.
Children 1ere told by the teacher to sit on the listening
chair if they were being silly, disruptive or not listening.
Occasionally, if a child wa$ displeasp‘rwith another
child's behaviour, a regquest was made t6 the teacher or
aide to put the offending child on the listening chair.

In addition to the definitions, children had to
learn a set of rules which governed their behaviour. In
order to be successful in this classroom, the child not

only had to learn these rules but also had to demonstrate

the ability to follov them.

Seven Rules for Success in '
Mrs. Wright's Classroom .

1. Managing time: Follow the teacher's schedule

and dqn'§ s'est variations. Arrive promptly. Learn hov
to wait pafiéntly.

Most of the clgssroom activities'occurred'bécause
it vad the time for them to happen. Suggestions for vari-
atiogps in the schedule were net accepted from the children.
‘Only the teachervhad the perr to change the schedule.

Late arrival by  a chjld disrupted éléssro routings.
Chronic lateness resulted in an‘unfavourable repytation,

- ~

acknowledged by both the tescher and the/bther children,

/ N
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. the loss of participation in activitiesy It wvas advis-
]

‘le to be punctual.

Waiting was required at certain times during the
day. Activities such as s{tting quietly looking at books
or pla?ing vith puzzles helped to pass the time inle waitr
ing. Unacceptable behaviour while wvaiting included moving

around the room, talking loudly to other children, wrestling

~

or fooling around.

2. Classroom conversations: Put up your hand and
» v
[ . -
wait for recognition-before speaking. Stay on'the.ﬁaplc', :"

» "

Don't interrupt the.teacher. &

’ Conwersations during group time vere requlated by

’

the teacher. The children vere expected to put up their
hands when they wvished to add to a conversation or ansver

a question. Recognition by the teacher resulted in permis-
sion'tb speak. Answvers froﬁ the children vere expected to

follov the theme of the currenﬁ dlSCUSSlon.

L 4

CMldreﬁ‘/ﬁe ner‘a‘ed to 1nterx‘:pt the teache ™ -
. L3
or call out ansvers, except tiare occasions, specified
by the teacher.

- The .content of conversations, besides relating to
\
the current topic, vere expected to.m%et certain criteria,

. - .
Bwearing evoked strong, negStive reactions from the teacher.

Acceptable terms vere expected when the children expressed
- [

certain ;deas. There wvere "correct" wvays to express almost

everything. .
A 2 : 5

~
o
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»
When the teacher asks the class in general, "Are
you hot?"
Child: I'm swveating.
Teacher: No, horses sweat; ladies perspire. (April 24)

3., Good rvlassroom manners: Remember to say "please"

and "thank you." "Tiptoe" to the snack tables and coat

racks. "Sit nicely" and "sit flat" during group times.
[ ] . .
CommBh courtesies helped to make classroom life

' more pleasant.

After the story, the aide calls each child's
name as they come to collect theig Mother's
Day cards and pendants.

Aide: There wasn't one thank you, you quys'

- Children: Thank you.
Aide: It's too late now! Why don't you
surprise me ohe day? (Hay 10)

Violations of the rules for claésroom manners
resulted in reprimands from the teacher thereby disrupting

the flow of classroom events. ..

4. Use of materials: Do things."carefully" and
b'?roperly .
imits.

The materials were to be used "carefully" and

Help with cleaﬁupr— Learn and observe number

"oroperly." Both "carefully" and "properly" were defined

as meeting thi/féacher's‘expectations. Sometimes this pre- ?
sented difficulties for the children as certain requirements
emerged when the child failed to meet the teacher's expecta-

N ' .
a
v ‘”?ions. That is to say, many of the requirements wi‘e revealed

)

»

only whem a viclation occurred.
- ' “‘ﬁ ‘
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(leanup activities, a daily occurrence in the class-
room, involved putting materials away, 1n the "correct"
place, aqgaln 1n a "careful" manner. Cooperatiof vas expected
from all of the children during cleanup. °

Materials in certain centres carried number limits.
These number limits wvere imposed by the teacher. After a
certain length of time, the children vere expedéed to remem-
ber and honour these limits. Violations of the limits wvere
not permitted.

5. Propriety between the teacher and the children:

Alwvays use the teacher's name, Mrs. Ulright. Joking, vithin

liblt§,_is acceptable. Learn these limits.

AltBough an inf 1 atmosphere existed in the

> ' .
classroom, Yhe ®hildre ned by experience, vhen they

exceeded the boundartes,,

Tara says, :ng Fatso™ to the teacher when she
comes into the room. The teacher replies, "You
‘shouldn't talk to me like that!"

She explains to the researcher and the aide that -
things like that happen because they joke around t
so much with the children. (Researcher's Diary, May 17)

The teacher criticized her own behaviour, referring
to herself as grouchy or crabby. However, the children
realized that these statements were best left to pass vith-

out comment. '

6. Expressing attitudes about school: Enthusi*m vithin

boundaries is acceptable. Lack of enthusiasm is not accept-

able - especially booing when activities are suggested.
o
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Smile often at the teaaher. She likes to know that one 1is
having a qgouod txme‘at school. .

The teacher judged the success of. activities by the
children's participation. Thiq\participation vas also used
as one criterion when evaluating a child's readiness for
grade one. Negative opinions were best kept private. .Lec-
tures to individual children or the wvhole class often resulted
from negative comments about agtivities.

Happy children were '"good" children 1in this class-

room. Smiling faces reassured the teacher that the children

vere happy. .

7.’t__'duct outsik8e the classroom: Renmember, yogr
[ 4
behavl outside?the C{a§sroom reflgcts upon the teacher.

bon't let the teacher down b{nbehavinq badly or forgetting ‘v
b

' L
rules. -

¥
Rules wvere established vhich ‘qover&ed the child's

\ participation within the total school g&vlrodment. h!{les
such as walking quietly, 1in single file houn the halls v
vays vere designed to reduce confusion in the hallvays.®
Other rules vere intended to prevent injuries to -the younger
children. For example, the kindergarten children played z?

one area of the playgreund, avay frem the climbing apparatus

and the vigorous games of the older children.

How to Have a "Good" Day in Mrs.

Wright's ClassrooE ‘
The followlng sketch is designed to describe what
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8 newcomer to the classroom would have to learn 1n order

to participate successfully in.a routine day 1n this
kindergarten: .
Upon prompt arrival in the classroom, place your ’

snack in the sharing basket (hopefully you have brought the
<

right food for the day), hang up your jacket, place your
outdoor shoes in your cubpp hole (the one bearing your
name) and carry your runnf;g shoes to the rug. After

’
finding a location on the rug, tie your shoes'(if‘ u can).
A

If you can't tie, politely ask for help.

a demonstratlon qf shoe tieing for your b ile

of the chi O arrive,

vaiting, p‘entl& for the re

occupy yourself with a bo puzzle. This helps to pass

the time. If you do tal me, do so quietly.

When the teacher s own on the stool by the
' ° .

.:‘m% this is the signal for -the’aders" to collect the

books and puzzlés. Check to see if you are a "leader" by
looking carefullyA at (but not touchiw the two name cards
placed on the easel. If your name isa}t there, you are not

a "leader" today. One of the "leaders" will place the date
@

on the calendar. Watch carefully as you will be expected to
. :

remember {the date. The other "leader" will move the pointers
e e ., LV :
on the veather chart to two appropriate weather words. If

-

. ¢ .
yBu cen read, you'll know what they say. If not, the teacher
wil,d read them to you. Remember these also as you vill need
9 .
to know them for the "Hello" song. While singing the "Hello"
-

sond, rememberfa' ipsert Lhe date and the weather words in
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the appropriate places (e.qg., "loday is triday," and "It 1s

sunny," etc.).

Group discussionsbased upon a topic selectqp by the
teacher follows th; opening activitges, If‘you vish to con-
tribute to éhe discussion, remember to put up your hand.
Wait to.be recognized by the teacher before speaking. Com-
ments you make should be directly related to the topic.

Only factual statements are acafptable so don't exaggerate
or lie. The teacher has ways of knowing 1f one 1sn't tel-
ling the truth, \When the buzzers ring at 1:15 p.m. and 1:20
§:m., ignore them.  They don't affect you. ‘

Selection of activities followdké‘e discussion time.
Ifﬂgg teacher introduces any new mate"als, be sure to
vatch carefully so that you wvill use them 1 ¥ the "right"

*

wvay. Volunteer for desirable activitjes or you may be forced
te do one of the&ess desirable activities. If t‘ctivity
has a nymber limit, volunteer immedIately befdre the® quota

is reached, Stay at your activity fQr most, if not all of
the time available, so that the teacher will know that you're
ready for grade one, If you find the activity boring“keep
this information-.to yourself. You cbuld receive a leé:ure
for expressing your opinions regaading an activity., \Use

the materials "properly,"” being céreful not to have ahy
accidents. If you are colouring, painting or printing, wvork

slﬁwly and "carefully" to achieve the desired resuits.“

Colour in the linesJ colour things the "right" colour and

P |
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be sure to prfnt your name in tI‘"rlqht" plac%, using a
capital letter only at the beginning ot the wvord. If Yy ou
make a mistake don't vorry ! If you are fortunate, your mis-
take vill be courrected. Independent worL, if a1t is related
to the topic, will be praised. ProJects‘thﬁﬁl’elaburaté
upon the teacher's basic theme also receilve special recog-
nition. Stay 1nvolved in the activities to avoid accusa-

. C s
t%ons by the teacher that yos are just playing.

'. When the teacher plays "The Muffin Man on the piano
ar Egg nﬁpagqu theme from Star Wars, start cleanup. "Co-
opegate" by put{lnq your own materials away then help the
children who are cleaning up ;n’other centrgs. "As se®n ag
everything 1s tidy,. come to*the rug. When the teacher tells
the boys or qlrls to "tiptoe" A?(ﬂn,thelr coats, qgo 1n a
quiet, orderly fash;on vith your group. Don't valk on t he
tips of your toes ér you may be judged as "being 5111;."

In this case you might have to sit on "the listening chair"
to reflect upon your silliness. tnce 1t gets crowded by
the coat racks, bring your jacket and outdoor shoes back
to the rug to put them on. This wvill save the teacher from
haveng to remind y;u of a classroom rule. Line up behind
the two leaders to walk outside.

During recess you w1lf be expected to play on the
kinderg;rten side of the playground. Stay away from the

apparatus. Next year, when you are in grade one, you will

be able to play there.. When the bugzer rings, Quickly come

L4 .

‘ve |, .
«
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back into the school.

follow the same routine for jackets and shoes agailn,
sitting quietly on the rug until the teacher asks you to
"tiptoe" to the snack tables. HRemember what "tiptoe" really
means., Ihe "leaders" will pass out the snack. Do not take
more than two unless the snack is peanuts and railsins. In
this case you may take more. Remember to say thankyou. If
there 18 sna kéremainxng and you would like a second helping,
don't pound om the tsble or say, "we want more!"" Ask politely.
When you havo‘}i:ished snack‘, 90 to the carpet unless you ¢
are a “leadﬁw‘eaders" wipe the tables and put the chairs

‘?-. P Yy a W )
<Ton top of the. tebles o help the janitor. He has enough

vork to do. - may look at a book while vaiting for every-

]
one tofinis
o\
Ihc sf tine for the rest of the day varles but certain
-
knoﬁledqp :egeldxng each of the activities will help you.
’

During story, "sit flat" and listen carefully.
Remember as much ag you can. The teacher will be asking
que;tions. Don't talk to anyone or bother anyone during
the stéry. o T
If you are playing games such as Alphabet Bingo,

listén carefully to the rules as they change from time to

time. If the words should all relate to one topic such as .

the férm or space, make sure your answers clearly relate ’p
the topic. Usually you must put up your hand to give answers.

Occasionally, the teacher will tell you when, you may call
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out ansvers. Even if you have to hold your hand up-tor
several minutes, don't forget youg answer. You should have
your ansver ready 8s soon as the teacher says your name. If
Silent Bingo 18 suggested, remember that you're yoing to
really hsve to watch., No talking. Just your eyes are going
io be doing tiye listendng and talking.

\ If y.0u go to.the library or dym, valk quietly, 1n a
nice line, through the hallways. VYour behaviour rgflects
upon the teacher. In the library, select your book quickly,
print your name %carefully" on the card. TIry not to make a
mistake but if you do don't worry. Someone will help you
fix the mistake. If you don't have a plastic bag, you wvon't
be able to take your library book home. The teacher has to
be fair. If you are v;}y responsible and the teacher knovs
1t, you may take your library book home in a paper baq:

Read your book as soon as you take 1t home so you can return
it to schoaol in a few days. In that way you von't have to
worry about remembering it. If you were unfortunate‘encugh
to forget last week's li?rary book at home, y0u~will not be
able to take a book this week. But don't feel- sad, it's the
same for everyone. ®-

In the gym, follow all the &eacher's directions.
She is watching.and will be able to tell 1f ;bu're not
listening. .
when it's time to go home, follow the same routine

for dressing - coats to the rug, please! Leave the room
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1n a8 quiet, orderly fashion, N
[ hope you remembered to gsmile at the teacher

several times during the day. She likes to know }ou'ui
] -

happy. Have a happy day! Pa

Implications rom the Study
The i cations drawn from this ethnography reflect

the researcher's personal experiences in the classroom.

-

Analysis of the data, selection of relevant 1ncidents and
interpretation of events wvere 1ndividual and personal tasks. ..
The direct observations and vritten reflectlonf, the cate-
qori1zat{qn and analysis W the data communicate as much
1nformat1;n to fhe reader. about the ethmographer as they
~do 1nformation reqgarding the classroom.

The major emphasis during the kinderg ar 1s
a socialfzation process designed to develup th ls
necessary for adJustment.to the Pduéztxonal 1ns£itut16n.
ITraditionally, preparation for participation 1n soclety ‘e
has been one of the goals of schools. 0Ongoing evaluation
and modification of school practices vould facilitate a
closer liaison betveen the socializatlon process 1n schools
and the realities of life outside schools.

Participation 1n a kindergarten programme should
result in children who feel at home 1n the school setting.

Since these children will be familiar with scho6fﬂr0utines

and acqQuainted vith the resources and equipment in the
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crlassroom, they will be better equipped to desl with 1nsti1-
tutional demands.

fertai1n rules and routines are necessary to onaure.
the smooth functioning sf any qrowp situation. Undue empha-
s1s upon these structures dis®rts theur degree of 1importance
in the total classroom environment, Rules and routines
should help to improve the quality of life 1n classrooms.
Involvement of all the classroom participants 1n the forma-
tion of rules and routines could increase the child’'s
personal satisfaction 1n the classroom., Problem solving
behaviours which may be generalized to other situations,
vould also be encouraged by 1nvolving children in classroom
planning activities,

The kindergarten expetience establishes patterns of
behaviour which children continue to use, with appropriate
modifications, throughout their school careers. fany of
these behaviours reflect the child's attempts to adjust to
teacher expectations.

When children learn that outward demonstrations of
paying attention or "working" gain teacher approv’l, their
behaviour is designed to convey these mesaages. As long as
one appears to be attending to the ta%k, one will be left
in peace to pursue one's own interests. Unnecessary stress
is placed upon the child attempting to maintain these
deceptions. Children should be involved in the planning

of their learning situations.. Classrooms which enable each

3
e

oo -
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chlld to develop i1ndividusl skille based on interests and
needs encoursge involvement 1n lesrning experiences. ‘.
Teachers could becOwe ethnogrephers 1in thejr own
Clessrooms. Videotaspes could be used to document q;...-
room interactions and provide the opportunity fur a teacher
to step back and view the classroom reality, after the ‘
fact. Caught up 1n the momentum of classroom activit,es, !
one may miss some of the events uccurring 1n the cl.o&owm. A
Knowledge of one's goals and objectives does ot preclude '
the possibility of analyzing events trom the child's per=
spectives Analysis of situatigns enables the teacher to
reevaluate current prachces. ciaserOm organization and
personal Qehawiour.
Lﬂs~"nborate dut still effective would be the
. use of tape pecordings of daily events., The transcription
and analysis of classroom i1nteractions cguld reveal routines
which ®Qy appear ae confusing, contradictory or repetitious
to the children. | ©
The immediacy of the classrocom experience auggcsté
implications for teacher training. Observation of a class-
room sllows an objectivity not alvays possible while par-
tiqipating in the flux of the classroom. Teacher's rea?tians
are often spontaneous, at the time apparently suited to the
. situation. Later, reflectioﬁ masy reveal other options eor

more suitable responses. Obsgruere, in s non-evaluative
» » ~ . - . - -\ '-‘ -,“'\- .
1_".‘!'{01'0*Qbould provide valusbld .ipfpymation to .taschers.
f ‘,i‘ﬂ:‘? e . . " .

~ 1

..‘ '?



Heview of clesssroona Ov.ngl, focusing on alternative methode
could renult 1n improved teacWing pgectices. Feqdbeck frum

clessroom observers could b8 e pert of in-service eYucation

for student teachers snd teachers ’.th. tielad,
Iy

he mnghodoloqi used during this ethnographic estudy

«

seemed most sppropriste in the classroom petting. Ihe

¢ .

hend-vritten narrative of clessroum eventy provided suffic-
1tent detail to present an accurste description of clesssroom
Iivte., By reviewing the observatiuon netes, s cumprehensive
summagry of the daily events emerged.
Yuéc recorders, positioned 1n the enclosed centres,
Q

such as the house corner, vould have provided additional

dsta. However, the vsluable non-verbal data which the -

researcher gaineqd during classroom observations would not
hauve been avallable,

’ Experimentetion with 8 variety of methods of dats
collection and personal profbtongb will i1nfluence the methods
selected for data collection i1n other studies.

The use of two or more observers, dgriﬁb a study,
could provide additional dats and aiternative interpreta-
tions offcla.nroom events, Sjtudies are now being conducted
using v.riod&‘conbxn.tioﬁn of resesrchers during the oboqr—
vation period and the category fotn.ixon proco-o; Teams {
of researchers using & \arxeﬂx;df ssearch technigues could ,
provide anaflyses of cl.iuroo; events facusing upon aspedty fﬁ'~~'

of classroom interaction from different por.oictivo..
‘ 4 oy .'- - ? ot »
by + A * . .
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Invq&vement,.over time, in the classroom reéulfed
in the feeling that the ethnographer had become a part.of
the classroom cultur;. Attempts to "walk in someone else's
- shoes" or to "see the world through s;meone else's eyes"
resulted in perqo;al involvement. The researcher's experi-
ences in the classroom are communicated to'the reader of an
ethnographic study.

Smith and Geoffrey (1968:255) described one of the
most critical methodological problems, Wthe two-realities
problem." In the field, the researcher perceived the first
reality - the classroom events. The notes made by the

researcher became the second reality. These.notes vere the
basis for analysi%. Hovever, a third reality existed - " -
the unvritten recollections of the investigator - which may

or may not be adequately representéd in the notes."

Reflections on an Ethnography

Previous experience in observational situations
necessitated examination of the researcher's role for this
study. Bikson (1977) titled his research "Classroom Obser-
vation, A Case Study in Obtrusiveness." He suggested:

The only way not to be disruptive as an observer is to interact
wvith the classroom 'ecosystem' in such a way as to become a
familiar, a non-threatening part of that environment. \le con-
clude that the disruptive effect of observimg a classroom varies

inversely with the extent of {the observer's} assimilation with
thes classroom ecosystem.

88
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Forewarned, the researcher patterned her beh‘viour
to meet Talbert's (1973:90) suggestions. .

. . . to be a tolerated onfooker’, participating as much -as allow-
able in everyday customary activities. We cam ask many questions,
follov people around, becomd- a 'part of the scenery and hopefully
be taken for granted. We can hope that people cease structuring
their interactions tg fit our expectancies.

The analysis t;\the data resulted in several inter-

. /

esting problems. Ffollowing Smith and Geoffrey's (1968:5)
procéﬁure, the researcher

. . . vanted to look at the world and describe it ctarefully and

in considerable detail. Then (s)he wanted to back avay and

conceptualize this 'real world' in broader, more abstract terms

that would be applicable to any classroom..

Once this was done, an attempt was made to make
/
sense of the experience, ‘based on the assumption that order
could be found. A nonevaluative orientation was maintained?
These events made up the classroom experience. Why, hov
4

often, and wvith what effects, these were “the gquestions to
- be answvered.

The process of category formation proved to be both
frustrating and rewvarding. Rewarding in the fact that one
could make sense of the 19 déys of observational data.

Data which focused on one classroom but also a myriad of
instances and events. As the categories slowly emerged, so
did the wealth of information and relevant knowledge contained
in the observations.‘

Cjtegories_did not emerge as distinct entities.

Instead, each one seemed interrelated, interwoven with the



90
<
others. Each category reflected incidents included in another
category. The researcher wondered; would the categories ‘
become larger, more inplusive, combining several topics into
one major grouping or would the distinctions blur completely?
Did one eventually impose catego}ies upon the‘data simply to
provide a method ;f organization?
When the final system of categories emerged, each
category seemed to represent the most important features of
the classroom experience. The search for meaning in the

classroom setting was parallel to the search for meaning by

the kindergarten children.
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APPENDIX B
'CENTRES AVAILABLE

Regding Resgdineps

tree branches planted in a heavy pot on an octa-
*gonal table S .

paper taster eggs (ﬁode by the children) hanging
from the branches

six chairs

vord envelopes for each child
gstory books

farm pictures

colouring boek ("Farm Friends")
crayons : »
container of nuts \
file cards

containers of farm animals

a matching game (number cards and cards with
eggs drawn on'them)

a set of animal cards
counters and dye

cardboard barn with farm machines

The walls are decorated with children's art, number
cards, alphabet cards, months of the year.

Rug Area

listening station

record player

calendar

veather chart

musical instruments

pi1ano and stool

"] can tie my shoes" chart

"1 know my phone number" chart



sasel vwith lesders' pockets sand nemes

Rdsher Price doll house

voolen goll house

Fisher Priceé garage

vooden blocks in storage unit

cardboard rolls

thermometer (adjustable - for children to use)

tape recorder

Small] Manipulative Centre

puzzles
peg boards and pegs
games

large cardboard barrel painted with fiah and plants
(an undervater scene)

children's mailbox
lacing cards

tinker toys

fisher Price village
beads and laces
various building sets
attribute blocks .
magnifying stool
balance scale

math games

Teacher's Desk and Chair

Sandbox

storage unit behind the desk

construction toys

funnels



Sangbox (cenl’d.)

- peils
- - eshovele
y - « bress and dualpen
House Cornet
- otove
- sink

- cupboprd

- dishes

- cerciaqQe

- doll's bed
- qarbege can filled with hats

. box fi1lled with dressup clothes
- table and three chsirs

- curtains on wall

Shelving Unit

- filled with puzzles and books

Art Centre

" . tvo tables

- .si1x chairs

- two easels

- Jars of psint
- paint sharts

Cardboard Divider

- covered with wallpsper

- made into @ play office

Storage Area

- qlue jors

"0
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dierase Ares (cent'¢,)

het plete
typovwriter
Jore )
peper
dones

SNenes Countec aog sins

cooking supplies
pens

bowls

deep fryer
|aeesuling cupse

can of Qlue sticks

o



APPEmpIx ¢
DALY w‘

* (wiITH VARIOUS MODIP ICATIONS) .

! s —
Bonth Day Dete 19
51;‘;11: Cfoate off, .ﬂlchl'.vly. funners on,
Qet o buok, sit et carpet unti] )l have
assenmdled.
1:10 i Celender (month, day, dete, year),
‘ 1:3%0 Weather, Attendance, Hello song.
Diacusstion: Topic related to current tﬁo-o..
4ERIN fucyped ‘E!I!lﬁl'!' Self-selected play)
Sy 81g blocks Coloured blockas
Puzzles Woulokocpnnq (A ena -
Paste Books Construction loys
Nuaber Table Letter Table
Modelling '.lntinq Woodyorking
Other ¢
Nevw Act;vlﬁxgu
hursdey: (ooking
fridey: Cyma, Library, Show and lel}l
53;: Clean up ant {valuatton
J:25
a0 Recess
gf:g Snack and Felaxstion
2:%5 Group Activity: One or more of: Music, Poetry,.
3125 Drama, ory Time, Cames
Monday: Lidrary
3:2% '
3¢30 Dismisse]

MEMOS OR COMMENTS:
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APPENDIX D

RESEARCHER'S DIARY
(SAMPLE PAGE)

._54245L‘¢€,4h_2593,¢ 2/79

alnlire s o Zal cessinll Lsnc.
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APPENDIX E

CLASSROOM OBSERVATIONS

-
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MONDAY, APRIL 23, 1979

12:55 Children come into fhe classroom when they arrive.

The rest of the school starts at 1:20 so these children
don't line up with the gother children as the morning class
does., |

The assistaﬁf is 1n the classroom as the children
arrive.,

The children sit in the rugged area and play wvith
puzzles and look at books while'waiting for the teacher
and the other children.

The teacher arrives and several of the children
come to qreet her. She has been avay for the last three
days of last veek. One girl is showing the teacher some-
thing 1n her mouth (a loose tooth?), Une'buy tells her
e sav the first Canada geese today. She says he's a lucky
boy .

she asks the children to put their puzzles and
books away, "for Mrs. Uright." |

Nicole shows her a book about Peter Rabbit. The

teacher says she's finding so many things for Mrs. \Uright.

LN

1:10 Scott arrives.

Teacher: "Hi, Scott, where's the smile”"

He laughs.

Teacher: "Kathy, wve shall have Kathy do the calendar today."

Talk about day and date.
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Teacher: "Now let's all say the date together. Today is Monday,
April 23rd, 1979."

Teacher points to the wvords and numbers on the

calendar,

Teacher: "] want Creg to be the weather man today."
He uses the hands on the veather chart to point

tuo veather words (sunny, vindy?).

' Children and teacher sing:

» "Hello everybody, too de la, etc.

Today is Monday, too de la, etc.

The veather is sunny, too de la."

Teacher infroduces the researcher a§ a 'special visitor
uho vill be 1n the classroom for some time. She tells them the
researcher's name and says OUT visitor would appreciate 1t if
they said "hello" to the researcher.

She passes out the chil@ren's name tags and
reminds them to wvear them. She will leave them on the

L )
table for them.

Teacher: "Today we are going to start a nev theme - The Farm, for
a couple of weeks, then wve'll start another one."

She asks the children to help her by telling her

the names of farm animals.

Teacher: "pPut your hands up tall."
Several children volunteer ansvers in single

vords. JTeacher reminds them to ®se sentences.

1:15 Tracy comes 1in.
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Teachert "Hi Tracy. Can you get your name tag for Mrs. Wright?"
Talks about bird families on farms when one
child ansvers, "a duck." One girl says, "A calf lives on

a farm. A calf is a baby cov." Teacher praises her.
leacher sits on a lov stool at the front of the rug talking
to the children. .
leacher: "Very good:‘boys and girls. You all named aniwels that

live on a farm. I thought you might neme tigers and

elephants.”

One girl suggests a mouse,

Teacher shows them a newv 'gpecial book', "Billy
and Jane's Special Pets." "“Etach one is gogng to have a
special book. They nake take it home when it's finished.
Teacher: “Mrs. Wright's not just going to use it as a colouring @

book because you've grown up so much since the begin-
ning of the year."

- *
/

leacher says they will print wvords (names of ani-
mals) and they will learn to recognize the wvords.

Teacher reads th; book‘to them. The bell rings
but the teacher keeps reading .inspite of the noise. (lIs
she demonstrating how to ignore a disturbance as they
are extremely loud bells?)

Announéemént: Names of children who should go to

the gym for an operetta practice.
‘Child: "Do we go?"

Teacher: "Did you hear your name called? No, you don't go."

Another annougQcement.

L
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A girl is showing another girl semething on her

hand.

s »
B

Teacher: (still reading story) "vhat do you think eagerly mesns?"

Children suggest ansvers. .

Tescher: "What does prepared mesn?"

Children hold up their hands.

.

Teacher: "It doesn't matter if you don't know. Just quess."
"Tracy, sit nicely please."

Child starts talking about another topic.

Teacher: "Susaen, it's not your turn yet!"
The book is put out by a veterinary supply com-

pany. The teacher mentions this to the resghrcher.

Teacher: "It's good advertising," and laughs.

The children answer the teacher's questions about
the stéry.

She picks out words the children might not know
and a;plains them. Children seem to be payling attention.
One girl is banging her feet together, legs stretched out %
in }ront of her. She asks another question and tells them .
to think really hard before they ansver the question,

Teacher: "How do you know which pig pen waggkor Pinky and which one

was for Curly?" .

Johnny points at the pig's pen. She praises him

for recognizing the "P" for Pinky. They also talk about

»"C" for Curly and the sound "ec" makes.
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Tescher suggests they could do this at work time.
\

She also shows them where to write their names and reminds

them to do it neatly - very nont*y.
Teacher says she even h;v another book for éhom.
She holds up shapes of firm animals cut out of

heavy paper for trecing. They talk about the names of farm

animals and the correct names for tqeir babies. The chil-

dren call the chicken shape'a swvan.

Teacher: "tle are going to make a great big farm ﬁural."
The morning class has made a lonqg strip of green
grass.
Teacher: "We're going to make stuffed animals, so how many wf?l you
need to make?"
Some children say one and she says, '"No, two."
Disruption wvhile someone brings the piano back.
Teacher says to leave it in the hall for now until they're
finished.

*
Teacher: "Come on, ladies and gentlemen, sit down please.'

Talks about finger‘pa;nting the sky for the mural.
The aide will give them a gqgob of finger paint and they can
spread it out.

Teacher talks about centers for the day. They can
make stuffed animals, finger painting. _She demonstrates a
numeral-eqgg matching game. She tellé them the line goes at

the bottom of the numeral so they won't get them mixed up.

Teacher shows them an animal matching game. They

-
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can play a énmo like the f]ohinq geme., She shovs them a
couple of examples. After she has explained for & minute,
she says, "Mrs. ﬂright will help you. They haven't played
fish for so long that they probably forget how."
She shows a machine shed to be used on the c(%’eted
he

area. The children move closer when she puts them on

rug.

Teacher: "Excuse me ladies, will you move Sack?"
She shows them all the different machines and
explains wvhat they can do wvith them.

Some high school girls are coming into the class-

room to help - a work study programme at the high school
nearby.

Teacher: "Hi, girls."”

Girls: "Hi.'

Teacher: (Tea¢her tells the children about another kit): "But your
silly old teacher couldn't put 1t all together so she took
it all home at lunch and Mr. Wright vas making it."
She'll bring it back tomorrow.
Teacher lists all the centers availsbde. She tells
them not to play with the construction toys ugless they
make farm things - no space ships because they'll be doing
space next month.
The teacher asks the children vhich center they

want to go to. The children have selected the farm animals

and machines.



" 109

The teacher vants sume people to make atuffed
animels for the farm mural. No one volunteers so she sel-
ects two children for that center and sends some to finger

paint. The children complain about this arbitrary decision.

Teacher: "Hurry up, please.”

One girl doesn't wvant to go to the stuffed animal
center. She says if she can't paint, she doesn't want to
do anything.

The children put on their painting shirts. [four
high school qirls are helping them. The high school qgiarls

help the children spread the finger paint.
Jim: "Mrs. Wright, that's too boring!"
Teacher: "\lell, there's no space ships today. [f we keep doing

that then we might as well not dJo our space unit 1n May."

"Tracy, remember you're colouring in the lines and then
ve write some words."

One of the high school girls 1s helping some
children, playing wvith the animals, to make fences from

vooden blocks.

1:45 All the children are at the centers. G1x children
are finger palnting at a long table covered with newspapers.
Their hands are covered with paint so they go over to the
sink to wash. Running and laughinq across the room, they
approach the sink together.

Teacher: "0Of course, they always finish at once, so we "have about
fifteen people lined up at the sink."
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She asks the aide to supervipe the children wash-

"l

inqg at the aink. '
leacher reminds the children fracing and cutting

animals to cut right on the lines,

lTeacher: "tho wvants to play fish with Mrs. Wright and one of t
other qirls?"

She checlkg a child's hands. They're still di
vith paxz’ 50 she goes back to wash them aquin,

Susan 18 colouring her pi1qg red.

lTeacher: '“usan, what colour are pigs”®" ﬁb
!

No answer from Susan.
[]

leacher walks awvay from the table,.

Teacher: "0Oh, what do | care vhether you colour 1t red or qreen,

as long as you know wvhat they really are."

Teacher looks for another box of crayons (contain-
1ng a4 pink crayon?),.

The teacher goes to play a farm card qgame with
four children.

fhree children are colouring 1n books with one of
the high school qgirls.,

A chi1ld wvalks towards the center wvhere the teacher
1s playing cards. The teacher sends her to the art center
to make a stuffed animal.

One child finishes colouring 1n the "qum friends"

book and throws 1t back into a pile of them on the table.

Student: "Tara, do you have to write the words”"
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lar\ "Only 1f you feel like '

Teacher "Yes, you should write & couple.”
leacher sugqgests Nancy would like tu do the number
matching game with one of the high school students.

lara leaves the table.
Teacher: “what did you write’"

Tara: "1 wrote sun and p1g."
She comes to join the card game with the teacher.
come children are painting their stuffed snimals
at the easels. OUne child vas going to use seyeral colours.
The ai1de tells her to use Just one.
Une hoy qoes to get the teacher. She comes over
tou t;e ruq where the boys are pléylnq vith the farm machines.

Ghe explains to Jam vhat some of the farm machines do.

\nother child starts talking to her.

Jeacher: “Fxcuse me, but 1'm talking to Jim."
The teacher shovs the researcher a nate from Jim's
mother. Ghe laughs at a line 1n which Jim had referred to

her as "the funniest girl 1n toun,"

Teacher: "He probably does think I'm crazy."

The al1de 1s qoing around the chalirs 1n the paint
center, cleaning off finger paint.

The teacher qoes over to the children writing

vords 1n their books. She leans over and looks at one girl's

{
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bouk., She offere some suggestions for vorde to write in

the book,

lToachet! (to high school student) "They only do it if they went
to. If they don't, they're not ready yet."

The side mentions that the substitute tescher who
vas In last week commented that this cllliroo; wee nolieler
than some she had been in. Ihe side holde s tracer for
one of the chldron trecing farm snimale. She reminds him
to make two of them (animal shapes).

Another girl 18 cutting out her animal. She says,
"I'm tired of this.” ’

leacher bends down to talk to one girl. 5he asks

her what she did while she (the teacher) wvas avay.

v

leacher: “Nrs. Wright missed you all. | was wondering what you
vere doing."

Une girl asks 1f she may qou to the listening center.
The teacher sets 1t up so that they may git on the floor
and listen to the record.

Jim 18 cutting out his second farm animal.
Jim: "It's so boring'”

lTeacher: "Wwell Jim, l1fe cean't be one bl1g exciting moment V"
Jim keeps cutting out the second shape.

Teacher: "Okay boys and girls. | hateto be the Bad \‘ews Bear but
1it's time to tidy up."

Teacher claps her hands.

J

/
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“Soye end ?lrln. ve don't have our piano todey for the
signel eo | went you to co-aperete and tidy wp.”

She tells the children ehe doeen't want to heer

them dropping the fara machinety into the box.,

leacher:

“Place it i1n Qently,”

She reminde them that they've borroeed the machinery

from someene o8 they auet be cereful with it.

easel by
2120
it Ghe

The blue finger-peinted paper is dreped over an

the teescher and the aside.

The bell ringe fur recess.
The tescher reminds the children not to bump into

sugqests the children take their coats to the ruq

tu get dressed. leacher tells the children to hurry up

or they won't have any recess left.

e d:40

®
8
Recess. °

The children are snttxnp on the rug. lracy 1s
/

‘very muddy. She was playing wvith a ball wvhen she s]lipped

1n the mud. There 18 @ treil of mud across the floor

4 leading to Trecy's place. Her coast and slacks are muddy.

The teacher helps her roll up her slacks.

Teacher:

“Boys, you can tiptoe to the snack table. Cirls, you can
go to the snack table.”

The children pass out the snack - pieces o’rfruxt.

One of‘the high school students takes lracy to

the wvashroom to change her jeans.

When the children are finished their snack, they
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.

Q8 to eit on the ruy. The tescher telles them they're very

Ju@hy as they're going to take home Jlibrary books todey.

leacher: “Trecy, come here quichly. When Mte. Wright e talking,
what is the routine we follow?

She reminde her tou wit down Quietly.
The chsldr,n must have & plastic dag In Lheir
cubby hole te 2ake their 1idthey book heae sefelyd Thie

wil]l keep the book dry 1f it reining or if they drop it
L]

in the myd., ~

Teacher: “lTracy, If you Jon't be quiet, you von't got to teke o
book home,

Hemgmbel when ve wvere precltising on our librefy cards -
Printing our name on the line, ’

\siwy, vyou listen,
‘»' for kindergartern; .. fur Roowm 22. Mrs. ‘enderson s
Giving you & pencil to teke. | dgn't vant to see them
lying on the flour. Pemember you'll have two things:
your hook and your pencil.

- -

Sov make a big circle ar

ve'll play a memory “ame.’

Jim says he hasn't pfactised on @ libfary card,

The teacher says she knows hg can print his name., She j1an’t
vorried about 1t su she hopes he 1sn’t either!'

| The game corsists of spresding out six animal calde
on the rug. The teacher and children name all the pictures.
The teacher then tells the children to close thei1r eyes
tightly while she takes one away. The teacher selects a
chi1ild to name the card she remo.ed,

leacher: “Okay Jim, €f you peek, vou don't get a turn. Ihat's
probably why you haven't had a turn yet.”
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She watches the children while they're hiding their
eyes to check that no one is peeking.

Teacher reinforces correct answers with "good boy"
or "good girl."

L 4

‘ . Ehe teacher teases one girl: "You must have peeked
or else y

;ve bionic eyes."
Teacher: "Pretty soon I'm going to get sneaky and take two away

but I'll let everyone have a turn once.

You can just close your eyes. You don't have to flap

down like that. If you sat like Scott, you'd be more

comfortable." (Scott is sitting Indian-style).

Wlhen a child $has difficulty identifying the mis-
sinqg card, some children give hin@s such as the beqginning
sound. / ’

Tae teacher suggests another memory game since
they still have five minutes beforé library time. The chil-
dren list the names of animals they will buy to put in the
cattle truck. FEfach child adds their animal and then
recalls the previously-listed animals. The teacher provides

clues to the children such as the number of animals in the

truck and the name of each child wvho sugqgested an animal.
Teacher: "Tracy, you're not going to remember any of Eﬁg/ggz;;z;.
51t up nicely and listen please."
One boy suggests a bee.
Teacher: *That's not a farm animal. A farm aniral, please. That's

ﬂpy ve're doing this."

Cregory: "Mine's pretty tricky!"

\
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Two of the children have listed seven and then

eight animaels (from memory).

.

Jim: "1 should have bought a dinosaur farm animal."
LT 4
Teacher: "Now Jim, it's not time to be silly. Do you vant to sit

on the listening chair, my dear?"

Tracy has difgiculty remembering what each child
brought. The teacher geminds her. Tracy}brouqht a mouse.
the children provide clues for Janice as she is also having
difficulty. (The number of animals iswquite large novw).

The teacher tells the children that she'll get

’

eggs from the hatchery next wveek.

»

3:05 Teacher: "We'll play this game tomorrowv as soon g ‘t‘
come to school."
The teacher seledts one girl and one boy - d

the children to the library. The pencils (for filling out
the cards) are given to each child. The children 1line up
for the walk to the library. When the class arrives in the
kindergarten area of the library, they sit on the floor in
front of the librarian. The %ibrarian reviewvs the rules
for borrowing books (place on card for their name; return
book 1n one veek; showing the bogks to their mothers so
they may help them to remember due date; returning one book
before taking out another). The librarian selects a feuy
children to choosge their books first. They are reminded

to do this quickly.

Librarian: "Don't trample everybody!"
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The high school girls help them to f1ll out the
library cards. The librarian reassures the children vaiting
that it will just be few more minutes. After the children
have printed their names on white catds, they exchange them
for pink cards with the return date on. Ihe researcher
asked several children about this process. They 4ll seem
to understand what they are doing.

The teacher explains that they've practised this
before their first trip to the library. Borrowving books
is a privilege they've been looking forward to for several
months. Some of the children are sitting on pillous looking
at their books. One child has made a mistake on a library
card. he teacher and librarian look for an eraser. They
can't find one so the alde goues back to the room to get one.
The teacher checks the card (he has reprinted his name).

She tells him that 1t's excellent.
Teacher: "Mrs. Jansen 1s bringing an eraser so ve'll fix 1t up.

Don't worry about 1t."

The teacher reminds them to bring their books and

their penctls. The children line up behind Gregory.
[}
[ ]

Teacher: "I want you all to line up behind in one straight line
behind Gregory."

The aide takes the pencils from the children as
she doesn't like them to walk vith sharp pencils.

When they arrive at the classroom, the teacher
reminds them to sit on the rug. She looks at the covers

of the books and comments that they all look really good.



118

The teacher asks who has plastic bags in their
cubby holes. If they have a plastic bag, they may take

their book home. One child has a paper bag.
.

Teacher: "I have to be fair, [ can't let one person take their
book home in a paper bag.

Remember to bring pudding boxes for the puppets."
3:25 Jren go to put their coats on. Tracy qoes to

¢
the girl's washroom to change back into her own pants.

The teacher reminds a child wvho has just moved to

bring her new address and phone number.

Teacher: (in ansver to a child's question) '"This is a flowver for
St. George's Day. I'm sorry I forgot t@ tell you about 1it."

The teacher reminds the children not to stand

on the green rug with their muddy boots.
Teacher: "Mr. Moore has so much work to do." (the janitor?)

The aide passes out art work from previous activi-

ties.
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g
TUESDAY( APRIL 24, 1979

12:55 Most of the children have arrived and are seated

on the rug looking at new farm books. Several boys are
looking at a farm set on a table near the rug (animals,
farm buildings and fences). ‘

Tara brought some farm pictures. The teacher
tells her to look at her pictures and prepare what she's
going to say ab9ut them.

\

The teacher counts the children in the roaom,

A boy: "One, two, three. Don't count me."

Another boyt "One, two, three. You can't see me."
The teacher tells them not to be silly.

Teacher: 'Now, my leaders today are Jeff and Susan. I want Jeff
and Susan to pick up all the farm books." ®

n

Storage problem: The teacher suggests piling the
bouks on the fish tank since they're not using it right ‘ow.
Teacher: 'Have your books ready for Susan and Jeff please. It's

already five aftar one. Now, boys and girls, please look
at Tara. She has" some things to show you." -

Tara sits on a small chair to tell the boys and

girls about her pictures.

Teacher: '"Heather! (Heather is kneeling instead of sitting down).
51t flat, please.”

Tara's story relates happiness vith clean, nev

clothes and unhappiness with old, dirty clothes. Then
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‘she shows farm animal pictures cut from magazines.

The teacher says (to the researcher): '"She could be the teacher if

I wasn't here."

Tﬁtu explains hov a plow worke while showing the
picture.of the plow. The teacher looks through the box
of farm machinery to find the machines which match the
pictures Tara is showing.

A girl leaves the room (to go to the washroom?).

Tara and the teacher show the class a baler.

The teacher hands Tara a small plastic bale.

"It drops out here - wvherever it goes."

The teacher demonstrates the process.
Teacher: '"Cood Tara. Thanks very much. That was excellent!"
1:10 fracy arrives.

Teacher: "Hi, Tracy. Okay, today, I would like Jeff to do the
calendar for Mrs. Wright."

She passes him the numbered card for the calendar.

Teacher: 'Do you know what number that is?"
They say‘the date together.
Teacher: '"Please sit properly so I know you're listening. Susan
can be the weather girl today."
Susan moves the pointers on the weather chart to
the appropriate descriptive terms. The class sings the

"Hello" song while the teacher plays the piano.
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Teacher: "What dey did we say it wés?"
‘ o e :
Child: , ™Juesdeay."
s
Teachers "Good, glad someone is listening. Today we are going
./ to talk about the barnyard. 1 want you all to turn around
and sit up on your knees 80 you can see."
The teacher points to the barn and asks what

building it is. "

1:15 The bell rings but everyone ignores it. (This

sound {3 very loud and one can't hear the teacher for a
few se(ghps).

The teacher talks about the barn. Two children
refer to the various buildings as a farm. Both times the
teacher agrees that the buildings are on the farm but she
is requesting the name of the building.

The machine shed isn't identified by the children.
The teacher points to the hen house. Several children call

it a house. .

"That's where the farmer lives."

Teacher: 'No, it's vhere they keep the chickens."

Thé teacher reminds the children to move back onto
the rug. (Several children have moved closer to the table
upon which the farm is displayed).

One child points to the manure spreader asking
vhat it is used for. JThe teacher explains.

Tara asks about the milk cans. The teacher talks

about the milk going to the dairy.

Teacher: '"What do wve get from the dairy?"
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Childé: "Milk, cheese and stuff like that."

A farm house isn't included with the farm get.
Several children have asked about the farmer's house. Ihe
teacher explains_that there isn't one in this set,

The teacher holds up a silo.
1:20 The bell rings again.

Tara leaves the rug. The teacher asks her yhere
she's qgoing. lara comes back to the ruqg to explain that
she needs a kleenex, Teacher qgives her approval.

Announcement over intercom.

Teacher (aside to researcher): "1 should shut it off."

The teacher tells Susan that she coloured in the
vrong farm book yesterday. She reminds the children to
read the name on a book carefully before using it. (These
vere both pames starting with S. Susan used Sara's book).
Teacher: "I quess it wvasn't your fault. Tracy (the high school

student) should have helped you more."

The teacher selects several girls to work yith the ’
new farm set. Tara asks to finish working on her bogok
instead of playing with the farm. Tte teacher then asks
vho vangs to use the farm before selecting some children.

The next choice is stuffed farm animals. Thisg
doesn't seem to be popular, as no one volunteers. Instead,
the teacher asks, "Who hasn't made one?" (a stuffed animal)y

She then selects four children to work on stuffed animals. , l

N~—

~



123

1:25 The children are at the centers. Two girls are
colouring farm books. Two girls are listening to a story
at the listening station.

The aide and teacher remind the children vorking
tn the farm books to do a really good job.

lTara 1s tracing around a cardboard animal shape,
The teacher explains that she must only draw one line or

she wvon't know wvhere to cut. . fThe teacher sits down next

to Tara. Tara leaves the table to get a pencil.

Tara: "I don't wvant to colour anymore."

The teacher tells her to bring the crayons for
Tracy.

The teacher invents a game for Tara which 1nvolves
matching animals to their names.

lara 1s going to California with her family for a

holiday.

e

Tara: "y dad has enough money."

The teacher and aide laugh at this statement.

The teacher demonstrates for Susan, how to hold
.the‘tﬁacer vith her left hand while tracing around the
outline with a penci1l.

The teacher says to me that she vorries about
the children not colouring things the right colour. She
1s confident that the children know what colour things
should be, e.qg. the farm animals. The grade one teachers

have complained to her that some children don't know how
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to colour 1n the lines and colour things the wrong (olours.
The high school students arrive to vork with the
>
children,

One boy has taken A piece of plastic off the pulley
on the barn, IThe teacher trieg to put 1t back on while
reminding them to be careful with 3t

IThe children are dropping the animals 1nto the
si1lo. She tellsg them not to put the danimals 1n there,

"It's for the hay'" Ghe suqggests that they play uith
the danimals and the machinery,

Susdan 15 pralsed by the teacher for finishiing an
animal tor the muyral.

Scott asks the teacher to do something tour him,

feacher: (laughs) "I'm not your slave."

Scott qgoes to get the garbage can,

The teacher praises Susan as she wvatches her tracing
another animal. The teacher and the high school students
are talking about diets, lack of will] power and eating
vegetables. Susan jJoins the conversation, saving that she
had Kraft Dinner for lunch.

Teacher: "That's good for children."

One of the high school students brought a beautifully
decorated cake for snack. The teacHer thanks her and tells
her to showv 1t to the children.

Teacher: "Mrs. Wright forgot her camera at home again. [ want to
take some pictures of you guys playing."”
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Ime teacher stoups to watch Tracy vorking in her
bouk. She reminds her to print very neatly,

The teacher staples the stuffed animals on the
mural. The brightly painted animals look very attractive
against the blue and green background,
leacher: "Uho can paint Mrs, Wright a great big red barn to put

on our picture?”

Jani1ce says she will.

Teacher: " "you can,  Good, Janice!"
Moni1ca moves the plastic 5110 causing the top tu
fall ottt The teacher tries to put 1t back on.

Teacher: "Mrs. Wright doesn't often get crabby with you juys but
vou're supposed to play with things properly.”

\.

‘Honxra leaves the farm set and qoes to play wvith
the m;atr{x}nr} game and buildingg set .

The boys plaving with the fnrw‘wet Aare cent by the
teacher to make stuftfed animals so that other children may
play vith tre tarm,

The teacher suggests that Janice might make a barn
like the barn 1n the farm set.

ivwe teacher marks the s1des of the traced farm
arnimals betore Jim paints them, lne ot the students pins
the shapes on the easel so that Jim can paint them,

Monica explains to the researcher the number aames
she's play1ing. The line under the number, e.g3. 6, goes

at the bottom so that 1t won't be confused with 9. Monica
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ulso talks about the word curds (friendly Worda) on the
display b d. TIhe children and teacher talked sbaut the
meanjng u‘ ords such as please, thank you, help, ushare,
hello, nice, qive, 1nvite, qood, joy and cooperate,
.f'lnra brings her individusl story buok to show the re-

searcher (at the teacher's sugqgestion). She reads the re-
senrcher the stories (printed by the teacher® agnder each
prcture., A fev words sare misread, e.q. talking 1ns5tead
ot taking.

Frant 13 cutting oul his ganimals., He complalins
that 1t's hard work,

leacher: "Poor firant, You always have to wvork so hard at thisg
kindergarten, Usually you just play, play, play'"

lara brings another picture to the teacher so that
she may print a story with 1t, The teacher says she thinks
lara did 1t very quickly but she will vrite a story for
1t anywvay.

J4N

The teacher reminds the children tuice that 1t's
txdy-uﬁ time.l/hen the children don't respond, she walks
over to the pirano and plays "The Huffin Man" (a3 signal for
ti1dy-up?). The teacher reminds the children to leave the
farm set on the table.

215 The children are all sitting on the rug except

Janice .palinting the barn). Tracy 1s reminded not to play

1n the mud because there are lots of dry places to play.

Teacher: "Boys can tiptoe and get their coats for recess. After
recess you have a special treat."
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Monica suggests that they have snack now, (/

Teacher: "You alveys heve snack after recess. lwenty lo'throo.

after recess."

L

The boys who are dressed leave the room. The qirls
qo to dress for recess.

The recess bell rings,

The gupervising teacher for the high school at udent g
comes In to observe today.

2:40 The children enter the room after recess and hang

up their jackets,

The teacher tells them to put their r1anners on
gquickly and si1t on the ruq.

The french kindergyarten teacher comes 1nto the
room to check what time their combined music lesson will
beqgin,

Ihe teacher tells Nancy and Scott to put thear

shoes on.
Teacher: "Kevin's always ready. Aren't you’"

\ancy 1s sitting on one of the student's lap vhile
she ties her shoes. The teacher teases \angy about
getting "the royal treatment." ‘Aext week she'll expect
to si1t on the teacher's knee to Qave.her shoes tied.

Announcement over the intercom,

Nancy nods her head.

The girls sit at the snack tables.
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lescher: “Flrst you Qet your veqetables, then you et your sweet,
{ hope | hear lots of gowut marvwers todey'"

. Tracy 38 drinking her my ik, The teacher ment jong
that Tracy only @drinke epple juice when she's “feoling
funny® but she hean't felt funny since |last year,

Sev@rnl children are pounding on the tatile waying,

" wWe wui't more'”

leacher: 1 don't like that'", while -he valun over tu the
table. . e
The student pas.es more ' uke to the c(hildren,

2:50 The tea et (alls tre (rmildres to tre rug when

they 're firanhed eatinq. She telly them they'll nave
gqrilled (heese iandwiches on Tt uraday.
‘ve teacher tells them there 18 a really good
0k tor story.
o
eversl children are talking o she plavs a single
note on the planu severdal times as 4 siynal for silence.
Ghe shows them the cover of the book., Ure Yoy
say that the principal read 1t to them arnd e qgot it from
the library.
Tmacher: “Well, you must really like 1t then' Hemember, Mrs. wraight
told you all the baby snimals are horn 1n the spring.

N [}
Tracy!” (several c(hildren are laughing,

»
while the teacher rea@s the story, the french

kinderqgarten arrives. They stand and wvalt at the door for

a moment. C[ven though the story isn't finished, they come

1n, causing a disruption. .
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Teacher: #Move up boys and qgirls so that Madame Green's class can
sit down."

All of the children listen to the end of the story.
The teacher passes the book to Kathy so that she can put

-

1t awvay.

Teacher: '"You know wvhere the new bocks are."
I ]

Kathy looks untertain so the teacher reminds her.
Teacher: "On the fish tank,"

A large illustrated book gives different clapping
patterns for the music lesson. The children clap several

patterns.
Teacher: (turning the page) "That's a pattern vith a rest in 1t."

She demonstrates how to "throu the rest avay."
&
Tara: "It's a quiet,beat."”
The teacher demonstrates howv to Cl;p the "ti tai"
'béat. First they say it. Then Janice asks ;f they can
clap it. She has the néck of her sveater turned up over

her chin, The teacher asks her 1f she's ready.

7

Teacher: "How can you talk like that? Yes, you can clap 1t now."

Ihe teacher then leads them in echo clapping. She
reminds them not to clap when the leader is clapping., A

Y

child calls it "a round."

Teacher: ﬁNo, chause wve don't all start at different times."
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, @ The t:acher prafses them after each clapping ses-
;diép. Moat " the children appear to understand what they're
.§J$posed to do.
ieacher: "1 know you're ready for reading because you're reading
this. It isn't vords but it's reading."
ohe asks 1f Madame Green's class has learned "I
Had a Rooster." The song 1s unfamiliar to them, so she
says the vords while they repeat each line. Then she plays
the tune and sings. Next, the children sing the s0nNM,
One girl 1s sitting vith her hands clasped on top
of her head but no one mentions this.
. The teacher explains that they add a nev animal
each time, They "buy" an animal and make the approprilate
sound. The teacher suggests each newv animal - not the chil-
dren. The children seem to enjoy making the animal sounds

as they are all participating.

Teacher: "Now, I'm going to teach you a song you might be able to

help me with, There's a little white duck sitting 1n the
vater."

The teacher reviewvs the words and demonstrates the
actions. Then she plays the tune wvhile singing the words.
When she tells them the verse about the little green frog,

the children laugh.
Teacher: "Now, listen, now!"

The children laugh at the "glump, glqmp, glumgs"

sound for the fraog.
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Teacher: "Now, a little black bug."

A boy 1is pulling his sweater neck up to his mouth,

Jennifer: "Next comes the snake."
Teacher: "Yes, next comes the snake. Now, Jennifer. There's a
little red snake."

Uhen they've completed all the verses, a girl asks

1f they can sing the whole song without stopping.

-
N

Teacher: "Okay. MNow you want to sing the song right through."

The children all clap approval. Not all the chil-
dren sing the song. Some are looking around the room or
vatching the teacher. MNost of them appear to be enjoying
themselves vhile making the sound effects for each verse.

The french kindergarten goes back to their class-

room,
Tegcher: "Are you hot?" (to the classroom 1n general)
Child: "I'm sweating!"
Teacher: "No, horses sweat; ladies perspire. "

Une chi1ld suggests doinqg some exercises.
Teacher: "No, I'm too lazy!"

"Okay, the girls can tiptoe ?qet their coats. If you
have a plastic bag, you can take your library book home.
If you don't have a plastic bag, put your hand up."

The teacher gathers up some extra plastic bags.
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Nancy tells the teacher about a bump she received

on the playground at recess. The teacher looks at her face.

tomorrow."

»

Teacher: "That's too bad. 1{?11 have to check that it doesn't happen

She reminds the children to put their coats on at
the carpet so they don't have any crashes. One girl 1is alloved
to take a book home in a paper bag because the teacher knovs
she is reliable,

Two children have taken home each other's boots.
The teacher gives the mother the address and phone number

so that they can exchange the boots.
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THURSDAY, APRIL 26, 1979

1:00 The children are excited and talking to each pther

as they come into the room. The teacher reminds them to sit
on the rug and look at their new books. The noise subsides.
Teacher: "That's better! Janice and Grant are my leaders for today.

Janice will pick up the large books. (rant vill pick up
the small books to make two piles.”

-

b,
!} The children must make the decision regarding the

si2e of the books.

Teacher: "1 would like Janice to do the calendar. Yesterday was
the tventy-fifth. Today 1s the tventy-sixth."

N

The teacher reminds several children, still wvearing
their jackets, to hang up their coats because they might get
too warm. One child says his mother said to leave 1t on.

Although 1t isn't the day scheduled for "Show and
Tell," the teacher allovs Kathy to show toothpaste and dental
floss. Kathy had a checkup at the dentist's office this
morning. She also ghows a ring she recelved as a revard
for being a good girl during the examinaﬁlon.

The teacher then reads them a story about the animals

on Mapleridge fFarm.
Teacher: "hat does several mean?"
Child: "Lots."

The teacher stops reading to ask the aide to locate
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materials needed for activity time, The teacher continues
reading, laughing at the description of the cat., The chil-
dren laugh when the teacher describes the cat as a "real
mess, "

) The aide is setting out cheese and bread on the
table vhere the children will prepare grilled cheege sand-
viches. Then she goes over to the sink to wash the knives
vhich the children will use.

A divider separates the reading corner from the
rest of the room., Therefore, these preparations don't
appear to disturb the children lispening to the story.
Teacher: "Look at these pictures, Monica. I want you to be listening.

Cats aren't vegetarians."

The teacher explains to the children the meaning
of the term vegetarian. The illustrations in the book are
excellent, Many small pictures are grouped together to
1llustrate a cat's typical da;.

1:15 The firqt bell rings (loudly).

The aide is nowv stapling animals (made of paper)
so that the children may stuff them vith newvspaper during
activity time, ‘

The next section of the book describes chickens on
the farm. The teacher reminds the children that she told

them about chickens hatching in tventy-one days when a hen

sat on the eggs.

Teacher: "All the hens are sleeping in the chicken?"



Child:

Teacher:

noise,

1:20

hgv a rooster crovs.

Friends.'

activity

children.

Teacher:
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"COOP."

"Cood! You remembered that."

¢

A child is banging her shoes together, making a

.

The second bell rings. The teacher reads on.

!

At the teacher's request, the children demonstrate

.

The teacher holds up a little booklet called "Farm
Since these booklets will be used during the

time, the teacher reads the first page to the

"Usually Mrs. Wright tells you to make big pictures.
This time you'll have to make small pictures.”

The teacher points to the small space available

vhere they may drav a kitten drinking milk.

Teacher:

Teacher:

explailns

Cameron:

"Did you hear what I said? Good! When I come around I
won't expect to see you draving a horse eating fruit.
I'll] know you vemen't listening."

Tracy arrives.

"Today is cooking day and ve're going to make grilled cheese
sandwiches."

The teacher hasn't made a recipe chart so she

the process to the children.

"I don't like them!"
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Teacher: "Cameron, now let's not gtart that or else no one will want
them,"

Several children say they don't like grilled cheese
sandviches, The teacher says they must at least try them.
Another ch{ig says that he's never tasted them
but he'll try them,
The teacher selects several snack helpers.
Teacher: "Go to the table and sit up tall. Don't touch aNyfhinq."
Tvo children are sent to the craft table to complete
stuffed animals.
The teacher asks the remaining children what they

vant to "play" today.
Teacher: "Who wants to play with the plastic farm?"

Several children hurry to the table occupied by the
farm set. Two children are listening to a record. Three
children wvork in the "Farm friends" booklet.

The teacher puts Qn an apron decorated wvith a large
print of Paddington Bear while she walks to the table con-

taining the snack supplies.
Teacher: "You guys, you know what? We forgot to wash our hands."

The teacher and children wash their hands at the
sink nearby.

One of the high school students enters the room.
She offers to help the children make the sandwiches. Mean-

vhile, at the craft table, the aide suggests that a child
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shov the teacher the picture of a kitten he has Just completed.
The child valks over to the teacher, standing near the snack
table. Since she is talking to the children, she sends the

boy back to the other table to sit down.
Teacher: "I'1]l be right there!'"

A moment later, the teacher sits down at the craft
table to print a story the child dictates about hisg picture.
The kitten's name 1s "Biqg Max." (This was the name of one
of the cats 1n the story read earlier).

As the ai1de passes by the table uhere the children
are preparing snack, she stops to demonstrate the procedure
for buttering the bread for the sandviches.

The teacher calls Tracy twice to come back to the
table to finish a picture. Iracy printed her name, 1n -

large letters, over the title of the booklet.
Teacher: "Tracy, vas that necessary? That's not very nice!'"

Tracy slumps down 1n her chair while looking at

the teacher.
Teacher: "You can print smaller than that,"

Tracy leaves tHe table. The teacher calls her back

to dictate a story about her picture.

Tracy: "This cat doesn't stop drinking milk because he's alwvays
thirsty."

Teacher: "That's a good story! Now, you can make plasticine animals."
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A child asks the teacher for permisgssion to paint,
lhe teacher suggests that he paitht a farmyard picture. A
few moments later, when the teacher passes the easels, she
praises his picture (a farmyard scene).

Another group of children are sent, by the teacher,
to prepare their snacks.
(hild (playing with the farm set): "We have tu put the bull by

himself. He always fights.”
(hilds “1 know they bite." (Di1d the secound child mistaken
the vord "fight" for "bite" or was he just explaining the

bull's method of fighting?)

Teacher: "Ladies! The piano center isn't open today.” (This 13

directed to three girls seated on the pirano bench
Teacher: “"There's lots of things you can do."

She then lists the centers available today. Une
of the girls qués over to the carpet to play math jgames.

Une of "our big helpers" (a high school student) will check
1t for her.

The teacher prints another story. Then she sujggests
at the child circle every "F" on the page.

Theeteacher praises a child for going on to wvork on
the next page wvithout anyore suggesting this. {(Display of
inittiative).

At the teacher's suggestion, another child at the

table is circling all the "M"'s on a page.
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The teacher 91veﬁem both sheets ot heavy card to
use as markers (a method sometimes used with beginning readers
to help them keep their place while reading).

Une of the boys 1s bullding an Plaﬁvrute black
structure with one of the high school students,

(ameron 1s degscribing the operation ot the farm

set to one ot the students,

Cameron: "1 have a smart bran.” (In response to a question

about the animals . .
tadent "And so modest too!'"

They both 1.ugh,
Two children are sitting side-by-si1de wvorkilng on

their booklets, Jne points out that the other has made a

llYll’ IIFH|(

mistake by circling some s 1nstead of -
kathy brings another picture to the teacher so that

she may print her story.

leacher: "That 's enough vork 1in your book tor today or you'll be all
finished."

The teacher comments to the researcher that kathy
really likes doing this type of work. While the teacher
says this, she ruffles Kathy's hair and smiles at her.

Kathy completes a page 1n her booklet,
Instead of circling one letter "F'", Heather circled

every vord on the page. The teacher points out examples of

vords beginning with "F',
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leacher: "1 just vanted you to circle words with "F" at the very
beginning."

Heather appears to have difficulty ei1ther under-
standing the instructions or recognizing the letter "F",
The teacher prints "t" at the top of the page so0 that Heather
knows what to look for.

Ctameron discovers that part of the barn roof lifts

up, revealing the hay loftt,
Cameron (excitedly): "Teacher, | never knew this. \eat oh!'"

Jim comes 1nto the tlassroom accompanied by his
mother. IThe mother has been observing Jim's progress 1n the
brench ¢lasy, The teacher 1nvites her to stay for a fevy
minutes,

A group of children are still playing with the farm

set wvhen part of the barn falls off.
Teacher: "How did this fall off, my dear”"

The teacher moves back to the table uhere children
are draving farm animals. OSeveral of the anirals lack ears
or tatls or other essential features. The teacher encour-
ages the children to add details to their pictures.

A chi1ld sitting next to the teacher asks her a

question.,
Teacher: "Don't scream 1n my ear."

Suddenly, the large block structure crashes down.

All eyes turn towards the block center.
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- Teacherti "It's a good thing that no one was under that.,"
She consoles the child vho constructed 1t,
Teacher: "It was too bad that it fel]l over because you worked eo
hard on i1t. Anywsy, it's almost clean-up time. Sherry,

don't start anything else. It's almost clean-up time.”

The teachqt plays "The Nuffin Nan" on the prano to
signal clean up., While the children are arranqging the farm
set, the teacher reminds the children to be careful with 1t
or she will take 1t down and put 1t away.

) The children o to the carpet when finished cleaning
Up .

Tuo boys are hiding something 1n the gundbox because
they don't wvant the morning class to "vreck'" 1t.

A short poetry session passes the time unt1l recess.

The teacher tells the children about a boy 1n the

morning class who sucks his thumb during story time.

Teacher: "[t's so cute

t/hile the teacher 1s reading to the children, the
mother sits next to the researcher chatting about the activi-
ties.

The rhyming vords 1n the poems evoke laudghter from

the children. Some children repeat the phrases wvhich rhyme

e.g. "A Sasguatch from Saskatchewan.” _'&
Teacher: "That's where Mrs. \iright is from. Janice, sit up!"
Mother: "I'm so glad I came to visit you teday and see all the

exciting things you are doing at school. I see you are
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learning al} sbout the fatm. Do you know any songs sbout
the farm"

ihe teacher sugygests that they sing "| Hought o

Rooster,"”

Atter the firat verse, the teacher turneg sround to

look at the children,
Teacher: "Not everyone 1s singing.”
Mother: “aybe they don't all have roosters.”

The teacher lists all the thinja they have to do

today e pltactise operretta an ee g tilmutrip about the farm,
“everal other verses of th follow with naildren sug-
ipati1ng a horse, a sheep, y and & cat.

JilS Teacher: "I'm qgoing to let the boays et ready for recess.

The favourite time of the day. “ww, /jirls can et ready
for recess.”

While the children are outsigde for recess, the high

.

schuul students jrill the sandwiches.

Ag soon as the ¢hildren come 1nto the room, they

51t on the carpet walting for snack.

1240 Teacher: "“wow these are (grilled cheese sandwiches so they
may be.warm. _Be careful before you take a big bite.
Scott doesn't¥want a grilled cheese sandwich so he'll have

to make do with a book."

Jim: "Jo eat”"

Teacher: "No, not to eat. Jim, do you vant to qgo outside the door
again? You know how to be good. Girls, go and sit at o |
place vhere there's a sandwich. “ow boys.," .
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Three boys are still sitting on the caRpet since
they don't want to try the sandwviches.
The teacher moves the screen and sets up the pro-
Jector for the filmktrip.
Several of the children tell each other that they
don't like the sandwiches. Janice ygives her sandwich to one

of the students.
Student: "Oh, you doll!"™
All the child;én laugh.
Teacher: "You've made soﬁeone very happy!"
Following this example, several children share theg

sandviches wvith the students. Une child shares her sandu.ch

vith one of the boys who wvouldn't have a sandwich. After

he eats half a sandwvich, he decides he likes them.

Teacher: "Don't go home and tell your mother I vouldn't let you
. have a grilled cheese sandwich."

Grant picks up the reading books in preparation
for the film,

The projector light illuminates the screen.

Jim (dancing in front of the screen): '"Do you think ['p the star of
the show?" '

Teacher: "I guess so."

Jim continues to dance around the rug so the teacher

‘.
asks him to sit on the listening chair. After a gﬁ’ minutes
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the teacher calls Jim to her,
Teacher: "Why wvere you sitting on the listening chair?"
Jim; "Because I was being silly at the front there."

The teacher starts the film "Gathering the Eqgs,"
relating it to the story rgqad earlier about chickens and

roosters. During the film, the teacher asks the aide to

return the incubator to the science roaom. The incubator isn't

vorking properly so they won't be able to hatch eggs in the

classroom.
Teacher: "Janice, come and sit over here quickly."

The teacher pats the rug next to her. Janice had

been talking to the child next to her.
Teacher: "That's a good girl."
The film shows newly hatched chicks.

Teacher: "Isn't it a shame we won't be able to do this."

4

.Several children brought their sandwiches to the

rug in order to wvatweh the film while they finish snack.

Teacher: "What does poultry yard mean?"
s .
.
“Jfm: "The farmer yard."
Teacher: "No, ducks, geese, roosters and chickens are all poultry.

Are ducks poultry?"
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Child: "Yes."

Teacher: "Yes, good! Sit down flat, please."

This comment was directed to children kneeling on

the rug.
Jim: "Why do they candle the eqgs?"
Teacher: "You'll find out in a minute."
The film provides the answer to Jim's question.
Téacher: "Boys and girls, think of all the different vays youﬂcan

cook eqgs."

The children hold up their hands to offer answvers.
Tracy hélds her hand up. \lhen the teacher recognizes her,
Fiona lowers her head and mumbles: "fried.'" Someone else

had already suggested her ansver.

’

Teacher: "Someone's already said that."
Jim; "Someone took my idea, fried."
)
The teacher nods her head.
B4

Teacher: "\/ho remembers what food group eggs are from? \Who remembers

from our nutgition?" ‘ ’
Child: "Meat and alternatives.”

v ~ "¢
| oE 3

Teacher: ”Good,ql fearly said Dairy Products. I'm glad you remembered

i

.

it. Boy@sand girls stand up. Excuse me, I don't like that!'"

)

It vas not possible to hear)rwhat the boys.vere
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saying. ok
Jim is sent to sit on the listening chair,.
The teacher looks through a stack of music books
on the piano. The children are fidgeting around, moving

from place to place on the rug.
’

Teacher: "Moving the p1an0 and taking the music off every day always

helps."

While sittinq on the listening chair, Jim plays vith

a plow belonquwg to tr‘& *set

Teacher: "Jim, you can come and sit down again. Jim, why were you
sitting on the listening chair again?"

Jimzs "Because | wvas being si1lly aqgain."
lTeacher: "You'd think you'd learn."”

_'“ A short music session in which the teacher presents

a nev song, '"lLet tveryone Join 1n the Game." The actions
. to-the song involve clapping, sneezing, wvhistling and marching.
Teacher: "March. Take two nice steps. Nov, we're going to play. . .

And Mary Jane and Wendy can pass out nine bottle caps to
each person,"

Jimz "Bingo!"

Teacher: "One more time and you'll be sitting on the listening chair
again. It sounds like the electric chair."
A change in the rules of the game today. When the
teacher says a letter, the children must tell her something

on the farm. Ffor "€", someone volunteers sand.
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4
Teacher: "I thought they'd all know that one."

. Q

Next, "V" is called. Someone suggests Valentine.
Teacher: "Yeg, but that's not on the farm."

As they proqgress through the alphabet, even the
teacher can't provide a farm word for every letter.

kychild is sent to the garbage to throw away his gum.

.

Teacher: "He'll bhave to learn for next year."

As the game progresses, it becomes more difficult to

think of a farm word for each’ letter.

Teacher: "If any of you have ideas, you can yell themsout."

‘ 2
3:20 Five minutes before disgissal. No one has called
"Bingo."

Only a fewv children ®all out suggestions. Other
children haven't provided any ideas during the game. Finally,
tvo children call "Bingo." One child squestgfthat they play

* ¥

another game.
Teacher: "No, wve don't have time.,"

As a review, the teacher holds up each letter while
the teacher and children name them. Some of the children
‘aren't looking at the letters or saying the names. The ;
teacher notices this and says the names of several children
who aren't attending.

Two girls are asked to pick up the markers and the
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cards.

Teacher: " isten boys and girls. We won't have time for Show and
Tell tomorrow because we're going to the dress rehearsal
for a schoal operetta. We wog't have time for library
either."

One of the mothers comes into the classroom to meet

her daughter. .

Child: "Mummy . " She jumps up smiling as she runs over to
her mother.
While the children put on their jackets, the aide

and a child shouv the mother the farmyard set.

Teacher: "I've been an old grouch yelling and screaming at them all
day but I quess you forgive me."

This conversation appears to be directed to the child

and her mother.
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FRIDAY, APRIL 27, 1979

1:00 The children are sitting on the rug looking at

books. The teacher is qoing to help wvith the makeup for

[}
the operetta. An announcement over the intercom cal$s the
teacher to the artroom. The teacher tells the children

she'll see them in about one hour.

Teacher: "I know I can trust you to be good.”
The aide takes over the classroom while the teacher
is avay. A construction paper crown, made by the aide, 1is

placed on Cameron's head.

Aide: "Cameron 1is the birthday boy. \hat did you bring for
the boys and girls today?"

Cameron: '"Cupcakes,"

Cameron explainé that his birthday is really tvo
days from now.
¢ One cf the girls has brought her collection of

Bupnykins. She describes them as fragile.
Child: "You have to be careful with them."

The children pass the bunnies around so that every-
one can see them,
L ] .
Two more announcements come over the intercom
calling for various teachers.

Scott comes in late.

Aide: "Today is friday."
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The children don't say it with the aide.
Alde: "Come on, all together!"

Next, they mark the date on the calendar. The
aide.praises them,

Heather is chosen to do the wveather chart. Heather
selects sunny and rainy. The aide explains uvhy this 1s a
good choice.

Alde: "Scott, look at the bunnies quickly. Then put your

shoes aon.,"
[ J

The ai1de wraps the bunnies 1n paper tovels so that
they won't break on the trip home.

The aide and children talk about the operetta.
The children offer their ideas. The ai1de elaborates upon

thejr explanations,

Child: "People dressed up." 4

.
.

Child: "People on stage.”

The aide asks 1f they know the story of "Rumple-
stiltskin.”" Some children do; some don't. The aide says
1t wvould really help 1f they knew the story. She looks
through the story records. Rumplestiltskin isn't avallable.

1:15 The bell rings.

——

Aide: "Now it's playtime. Who vants to play with blocks?"

&

Several children are selected to go to the block
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corner. Other children are playing with the farm set, Leqyo
and at the huuse corner. Heafher 1s listening to a record
at the listening centre.

The children playing vith the farm set are having
difficulty reaching some of the pieces. They're all si1tting
down on chairs around the table.

Alde: "Remember vhat we told you. You're not supposed to be

sitting down. You're supposed tou stand up to play with
the things."

1:20 Iracy arrives,
Arde: "Hov come you're so late every day”"

Ihe father drives the children to school every day.
Since there are older children 1n the family, their arrival
corresponds vith the 1:15 bell. Tracy ansvers the aide,

explaining something about going to the ofYice and coming

home.,

Child: "Where's tMrs. \right?"

Alde: "She's helping to put makeup on for the operetta."
Scott: "lIs she going to be 1n 1t?"

Alde: "No, she's just helping to do the makeup."

While reading the programme for the operetta, the

aide notices that Jeff's sister is involved.

Aide: "Jeff, did you know Laura's in this? She'll be all dressed
up so you'll really have to look for her."



Cameron takes oftf hig birthday c(rown.
Alde "You don't have to wear 1t all day."
Cameron: "Tt's just tickling my hair,”

He puts 1t on again.,
Airde: "Jeft, what are you building?"

Jeft s "\ secret hide-out,"

L4

The children on the carpet have buillt three very
elaborate block structures. Susan sats doun at the prlano
to play a fewv notes. She turns and looks dround the roon
to o see 1f anyone 1s quing to say sumething )., Tarnng
back to the pirano, she quietly plays several notes.

Monica leaves the table where she 15 vorkiling on a
vord puzzle. She sits on the roof of a small playhouse
vatching the children building with blocks.

' Tvo high school girls enter the rooum. Une sitg
doun to play with the children boilding wvith tlocks.

Tracy leans out of the office uvindou vatching
varitaus groups of children,

fracy goes ov&r to the sandbox. e of the boys

reminds her that only tul people are allowed tu play 1n the

sand.,
Tracy: "l don't care!'"
Alde: "Tracy, only two people in the sand. Did you forget the

rule?"
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Tracy stunds up; shakes her head; smiles at the

aitde and leaves the sandbox. Tracy moves ovepr to the tarm

set ,
Alde: "ho 1 your partner?”

The aide 1s referring to the high school qgirl vho
wvas patred vith Tracy. {tracy seems to be wandering trom

one area to another).
The boys 1n the block centre are talking about
laoding pads,

Alde: "1'11 be so glad uhen ve start Space. The farm hasn't
really qotten off the ground. Ukay, listen!'"

(hilds “"Tidy up time'"

Arde: "Tidy up time!"”

The a1de lists the activities for the rest ot the
Jay: Ti1dy up. Have snack. {felebrate (ameron's birthday.
.9 ot tor recess.

Mtonica 1s twirling around 1n one corner. Une of
the high school girls 1s holding Monica's hand wvhile she

tuirls. Moni1ca 1s laughing. Monica tells the hi1gh school

girls where the teacher 1s today.

Monica: "She's putting makeup on the kids."

One of the high school girls 1s dressed 1n a very
stylish dress. Tuvo of the girls in the class tell her that

she looks nice.
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Ihe qgirls who vere playxﬂq 1n the sandbux are sent
back to sweep up the sand.

Atde (teasingly): "You won't be able to clean up next week vithou® '
the high schygl qirls.”

beveral ot the high school qirls are putting the
blocks avay., Jetf 15 gent back to the block centre to help
vith tidy up.

Snack time, wvith the children all s1tting at tyo
tat-les, bnack today consists of dried truit and nuts, The
arde didn't pass out serviettes today. Une of the boys
drops a4 container of nuts and fruit on the rug. UWuilckly
picking them up, he continues passing out the snack, No
une comments on this action.

Tracy sits on the rug talking with the b school
qirls. tthen (Cameron passes out his cun akes, she goes back
to the table. Singe ITracy 1s on a restricted diet, she puts

the cupcake 1nto her lunch box.

A1de: "You'll have to have your snack when you come 1in after
recess., "
Tracy: "I Jjust vish ve weren't having snack so early."

Tracy qoes back to the rug to sit wvith the girls.

Alde: "Listen, 1f you're finished your snack, you can put
your coats on and get ready to go outside.”

Jim comes back from the French kindergarten. The

ai1de offers him a cupcake.

| A
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Uther children put on ghoir contulond line up et
the door for recess,

After recess, the class goes to the gymnasaum to
watch the operetts. Half of the school's pOPUlotxdn 18
qeated on the gym ftloor. The teachers sit on gcheurs al‘;q
the vall, next to their class (an order to keep sn eye oOn
behaviour?). lhe principal takes a fewv moments to explain
to the children the format of an operette. It 1s only

acceptsble to clap at certaln times.
Principal: "Only clap. Clapping only!'"

When the lights are lowered, the group sits quietly,
.
appearing very attentive. The researcher camments to the

teacher about their behaviourl.
Teacher: "They never let me down!'"

This seems to apply to all greup sesslons such as

assemblies. . '!,-
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MONDAY, APRIL 30, 1979

1:00 The teacher reaminds the cfirldren aitting on the
fug that they are supposed to look st books quietly unti)
all the children have srrived.

Nancy blows up.o bglloon and bringm 1t to the
teacher. While Nancy shows 1t to the class, 4he explaing

how her Crandfather makes a4n elephant from ballouns, The

Aeciacher asks her some questions (1 an attempt tu i1ncrease

her descriptionsg™),
Yhe teacher holds up the card tof the calendar.
Teacher: "Who knows this number”  [t's a big one'”
Child: Thirty. N\
Teacher: "\ow, boys and qirls, let's all say 1t toqgether. Today is
Monday, April 30th, 1979,

° “ext, they count to thirty wvhile the teacher pointsy
to each numeral., Ihe teacher asks far the number that
R}
comes atter 39, 49, on to 99. o0 ‘{

leacher: "Today ve are qoinqg to talk about another animal on the
‘ farm, on Mapleridge farm."

The teacher shows the children the pictures of the
dogs she 15 reading about. She points to the uroﬁq picture
but realizes her mistake and corrects herself,

This leads 1nto a conversation about nicknames.
Some of the children don't seem to Bnderstnnd the concept.

Two children tell the teacher their nicknames. The teacher

asks other children 1f they have nicknames. Seversl just
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ansver their own names. .
Teacher (laughs): "I think I'm on the wrong track."
The teacher describes how she weighs her dog.
Several children say that they've seen her dog.
1:15 The bell rings. The teacher stops reading while

the bell rings,
The teacher asks several questions abouut the story’
(to check that the children are paying attention?).

1:17 “ Tracy enters the room, hangs up her coat and puts

her lunch box on the counter. She stands for a moment, hker
fihger in her mouth, watching the children on the rug.
The ail1de asks lTracy 1f she wants to go to the ruqg. Tracy

and the ailde walk over to the rug, hand in hand.

Teacher: "llho brought Jello boxes?"

Several children hold up their hands.
Teacher: "Mrs. Jansen can only vork with two people at one time as

it's a lot of work."

o~

She sends two boys to make animal puppets with the
alde.

The teacher talks to the rest of the children about

vorking wvith pastels.

Teacher: "Think about the picture before you start dréwing. Don't
Just start scribbling.”

Tvo boys are sitting on the rug. The teacher asks

them what tney want to do. They suggest blocks.
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Teacher: "fFor the farm? Now, no space ships as we're going to do
space next wveek."

o
The teacher sits down at the table where the chil-

dren are working with pastels. She offers suggestions about

using the pastels so that they don't smudge lity wvork

is praised and ideas are extended, e.g. trees to the

farmyard.
Teacher: "Just look around and see what you can think of. flake your
pictures nice and busy."
Tracy is drawing an elaborate picture of a farmyard.
Her left arm rests upon the picture, smearing the drawing.

Soon she has pastel on her arm and face. The teacher reminds

thher not to lean on the picture.

Teacher: "Finish your picture and then I'll wash you off."

)

The teacher shows the children the dog puppet

Jeff made.

Teacher: "It's so cute."
e Tracy is painting at an easel. When she finishes

her picture, she comes to the teacher to have her paint
shirt undone. )

Janice is making a puppet. She wants to make a
chick but the teacher and aide can't suggest any changes
to the basic pattern. Janice continues trying to create a

chick.

Heather invents.a game using a pjcture she drev.
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She asks the teacher for a dice and markers. A friend 1is
[ ]

1nvited to play the game wvith her. -

Tvo boys are playidb in the éandbo[. The teacher
asks them what they Hid 1n the sandbox. ;bey explain that
they had filled the teapot with sand énd they dlda't vant
anyone to empty 1it, so they hid 1t,

Four boys are playing a car¢ game (animal snap)
that Scott received for his birthday. .

Tracy 1is making a box puppet..

fhree qgirls A}e listening to records at the listen-

1ng centre.

2:05 Teacher 1s called (over the intercom)’fbr a phone

call.

lara 1s sitting on a stool 1in the listening corner
shoving the pictures 1n a book to the two girls sitting on
the rug, vhile they listen to the story on the earphones.

4
Grant is leaning on the table vatching,

)
€Eameron is making his puppet. The aide asks Grant
if he has anything to do today. A
¢ Aide: "that would you -iike to do?" 5”
. .'
(irant : "Play in the sandbox."
. .
Aide: "Well, I think Janice vill let you play." .
Grant joins Janice at the sandbox.
Aide: "Boys, boys quickly! It's pick-up time. Girls! It's almost

time for the recess bell to ring."

Several children are sent to clean up the block
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area. Jeff leaves the room to go to the bathroom. Grant
N

asks for permission to go to the bathroom,
Aide: "Jeff is there right now so you'll have to wait.,"

Tvo girls are arguing about a stool. They both
try to sit on it together. Tara slides off the edge of the
stool and sits down on the floor. She glares .at Susan.

-

Aide: "Hurry up."

Jeff and Cameron are wrestling behind the divider,
out of sight of the aide.

The aide tells the children that they can't leave
for recess until everything i1s picked up. Several children
hurry over to the block centre and art centre to finish
C%Fanup. v .

2:40 The children are sitting on the rug after recess

but are very no1isy.

Teacher: "UUhat's going on? I'm not trying to be crabby but in
grade one, you'll have to sit quietly in your desk. Now is
the time to practice."

The children go to the snack tables. While waiting

for snack they talk to each other. The noise level quickly

rises.

Teacher: "Boys and girls, you aren't being good listeners."
. ®
The teacher prepares to leA'e o put makeup on

4
children performing in the operetta.
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..Teacheq{(to aide): '"After snack they can do puzzleé or look at a
book. Then they will take pencils and go to the library."
Nancy is passing pieces of fruit to the children
seated at one table.

* Chilgren (seated at another table): '"More! More!"
\

Aide: . | "Who didn't bring back your library book?"
Twvo children hold up their hands. These chil-
dren wvon't be able to take out another book today.
Nancy wvashes the tables with a sponge. As she

finishes, Jim puts the chairs on top of the table.
Jim (to Nancy): "Yoq'xe the Spring Cleaner."

He st&nds behind her waiting until ahe finishes

the longer snack table. v
Alde: "Who knows what month it will be tomorrow?"

'The'aide 1s taking down the letters for April and
putting up the decorations fér May on the calendar board.
Several boys:are sitting on the rug playing with the
small wooden puzzles. The pUzzle pieces are falling on the
rug as the boys are bumping the puzzle boardé together and
turning them over. Tracy puts a puzzle board on her head,

after dumping several puzzles on the rug. Several children

mention thig to the aide.

Children (picking up puzzle pieces): "She's not fair."
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Tracy isn't helping to pick up the puzzles.
Alde: "Tracy, why did you do that?" - o
Tracy looks at the aide but doesn't ansver.
Heather: "I brought a bag today." (for her library book)

Alde: "Walk quietly! No talking in the hall."

-

The children are lining up in front of the door to
go to the library.

While the other children select their books,
the boys who forgot their books sit on the rug loo?inq at

s

an "Ewl" magazine,

e The aide helps several children print their names
on their cards. Jim and Grant exchange their cards at the
library desk for cards stamped with the due date.

The *library contains several open-area classrooms.
Many students are working 1in Jiffereﬁt locations. The chil-
dren working in groups talk together quietly. The children
who have checked out their books sit on the rug talking,
laughing and looking at the pictures 1n each other's books.

Jeff and Grant are hitting each other with the
floor cushions. Jeff looks up (to see 1f the aide 1s
vatching?) and hits Grant with the cushion again.

The*children }line up to walk back to the class-
room. When they reach the classroom, the gide tells the

children to put their books into plastic bags before they

go home.
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Aide: - "Come to the rug. I'm going to read you Susan's book,"
Okay, everyone sit flat,"
After the story, the. aide suggests a game as it is

eeven minutes before the bell rings.

Children: "Doggie@gie." ~

4
~J) “ This is obviously a very popular game. One child
sits 1r the middle of the circle hiding his eyes. A\kooden
JN\\Block behind him represents a bone. The aide selects a child
to sneak up quietly and steal the baone. This child sits
back 1n place with the bone hidden behind his bodyx The
person in the middle must then guess who stole "the baone."
The game carries on for several rounds with great enthusiasm
exhibited by the children.

When the bell rings, the aide tells the children

to put on their coats.

Alide: "Remember, books must be in a bag." (referring to the library
books) .
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TUESDAY, MAY 1, 1979

1

00 The children sre sitting ‘the ruq. As the
teacher wvalks over to the rug, she notices the haphazardly

pl1led books.

Teacher: "Look at the books. Oh my! Monica and Cameron are my
leaders for today. Goodness! 1 vant them to fix the books
later. Okay, sit up tall.”

lToday's story explains the process of sheep

v

shearing. .

Teacher: "Ghearing is a special word for taking the wool of f the
sheep. Then they dye it to make 1t different colours."

The teacher initiates a discussion about things
made out of wool. The children offer their 1deas wvhich the

teacher expands and clarifies.
Teacher: "Mutton is meat from a sheep."

Sean pulls an elastic headband over his head wvhile

turning around to talk to the child next to him.

Teacher: "Segn, are you listening? Vhat did I say we call meat
from a sheep?"

Sean looks at the teacher.
Teacher: "You weren't listening, were you?"

The teacher then asks the class wvho remembers vhat

she called it., No one ansvers.
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leacher: "Do the very best drawing you can,"
Grant: "Teacher."
leacher: "What's my name, (Grant”"

When the boys finish a paqge 1n their books, they

qu to other centres (blocks and puppets).

Teacher: "Cameron, did you bring your boxeg?"

(‘ameron: "Yes.,"

Teacher: "You can go and make a puppet."

Lrant: "No, ['m next,"

Teacher: "Uh, I really made a mistake. Do | make a lot ot mistakes”

Watch the paints now, ladies."

bhe suggests a sater place for the paint jars on
the counter near the easels.
The earphones for the listening centre are tangled

L]
and scattered on the rug.

Teacher: “This 1s ridiculous! I'm not very happy with this.”

The teacher untangles the cords and puts the ear-

phones away neatly.

Teacher: "Nonica, [ thought you were going to do this for me”"
(referring to several books scattered on the rug)
The teacher picks them up and puts them.on the
shelf,
Teacher: "Well Jim, after this week, you'll be coming back early for

all our playtime. You've been looking forward to our
space unit all year."
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Ihe teacher asuggests that all the children bring

things from home to help with the space unit.

Teacher: "This 18 the last day | have to help with the makeup.
The last day | have to leave the room early."

thild: "Are we.quing to the operetta again?"

leacher: "No, you veren't listeninqg. You already went to the

operetta, Girls can go and qget ready for recess. Heather,
qood for you. She's the only girl wvho remembered to dress
on the rug. Boys may go and get ready for recess."

The class qgoes out for recess,

2140 Children are si1tting at the snack tables.
Jim (luogking around the room): "Is 1t still April”"
Alde: "No, 1t's May now.,"

Jim points to a poster titled "April Showers'" on
the side of the playhouse.

fracy has finished her snack so she sits on the
rug playing with puzzles while she waits for the otherps
to finish,

Jim 1s eating sever(l pireces of carrot at once.

Airde: "Jim, are you supposed to be doing that?"

Jim: "No."

He puts several carrot sticks back 1n the bowl.
Heather 1s talking to the aide about a soccer game

later today. Scott and Heather play on the same team.

Aide: "When you have a game let me know. 1'd like tf watch.”
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Several children are nov playing with the pulzlesf ‘“-
.

Ihey are forming teams based upon the colour of the puzzle ¢

~

board (e.g. red team, blue team).

Alde: "Okay, Monica and Cemeron vill be picking up." (referring ,
to the puzzles) )

lracy spills her puzzle pireces on the ruq.
Ailde: "Tracy, did you have to do that?"

Tracy starts explaining that she was trylng to
touch the flower on Scott's puzzle. It seems to have hap-
pened uvvxdentally%

Ihe ai1de tells the children that the morning class
nesrly lost their recess period today because they were
talking and laughing 1nstead of paying attention. MNonica
leaves the rug and valks over to the cubby holes.

Alde: “Monica' ['m going to have to tell the morning class

about the little qirl wandering around.”

The aide reads "A Pig 1n the Puddle" for storytime.

Monica picks at something on Nancy's sleeve, Scott,
vancy and Monica all hold hands. Scott puts on a headband
and takes 1t off several times.

The story 1s funny. The children laugh at the
rhyming words.

Ted 1s’ playing vith a small, plastic telephone pole;
throwvling 1§ up in the air ;nd catching 1t. Jim notices

this so holds out his hand trying to catch 1t.
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MJ.: "Ted, !'d suggest that you put that away i1n your sby
hole."
L] o
“h
Ihe mstory cuntinues %ht is interrupted by several

sannguncements over the intercom,

After the .t"y. the aide suqdeuts a yame of “"letter

Hingo," The helpers pass out the bingo cards and markers,

Ag each child cuunts out ten markers, this takes gevers)
minutes. The first qgame 18 "Silent Bingo" - no one says

e ‘.
the name of the letter when the aide holds up the card.

\1de: "You're quing to have to really watch, No talking, just
your eyes are guing tou be doing the talking and listening."

A ’
The children are paying attention to each letter.
*
The aide notices Tracy? has missed a letter.
.\
-« .

-

AiBe: "Trscy, you're not watching'"

.
L]

Trécys “l,dob't got a 'J'."
¢

Airde: . "Yes ypu do, * Right there." (poinfing to the card)
' - . .

N

‘ _ » ' {
. Sexeral’chxﬁdrenlare vhispering the names of the

letters. ' * -

' <
Grant: '"eihqo'"
’ ,

PP
Aide: "Grant's first. Let's see who's going to be second.”

.

“Several childreén are waiting for the same letter.
As the €xcitement builds, the children bounce up and down,
straining to see the letters. Finally, 'L' 1s shown, Four

children call Bingo.
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Child: "Let's play with the small letters. It's easier."
© Other children dispute this fact.
Aide: "We'11 play one game and I'1l call the letters."

As the aide sa;é each letter, the children repeat
it and offer vords starting with that leter. - The noise

level rises.
Aide: "It's too noisy! You wvon't be able to hear the letters."

Several children call Bingo at the same time. The
cards and markers are collected. Several boys pretend the
bottle caps (Bingo markers) are Cylon ships or Vipers (from

2

Battlestar Galactica) landing in the container.

Two girls are quarrelling.

Tara: "You think you're the teacher!"
Susan (emphatically):>"l do not!" ~
Susan‘s trying to force Tara to sit down next

-

to her.

v

Aide: "We'll play 'Who's That Knocking at my Doop?'."

% One child sits on a chair, Back to the children.

‘Another child comesg, up and taps on the chair.

— »

First Child: "Who's knocking at my door?"

Second Chil® "Then who is it?"

First child guesses who it really is. The .children

3
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hxcellent job of disguising their voices but often

sses are accurate. This game seems to be a favourite

with all the children.

3:30 Time to go home.

——————
- 4

Aide: vRemember to take a pink note home." \

The aide passes out the notes vhile Kathy passes

out invitations to her bjirthday party.



.-\éhgld? "Is it an Easter egg?"

» THURSDAY, MAY 3, 1979

12:55 It is wet and muddy outside so the children arrive
vearing raincoats and boots. The teacher is checking boots

to sort out a mixup from the previous week.
Tea!!gr: "Isn't this wveather disqusting?"

Some cﬁaﬁdren are looking at'the dolls in the play-
hoyse. The teacher sends them over to the rug.

The teacher tells the children they aren't going
to have an operetta this year but thdty're still going to
do‘}ots of fun things. They can lookjforward to a Kinder-
garten Sports Day with the Ffrench kindergarten and a year-
end picnic. The children applaud:
P

Kathy is wvearing a straw sunhat .
Teacher: "Gee, you look so cute!™ . 8.

The teacher ties the r{bbons under her chin and

laudﬁlp

she brought from home. The teacher says they may take .them

Heather shows the teacher syringes (without ngedles)

to the house corner at playtime.
Karen coayééts the books.from the children and
places them on the shelf. The teacher hands Kathy a flover

for the calendar, with the nymber three on 1it.

Y

Te.chq;: "No, ii's a tulip."” . e
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An announcement is heard from the intercom.
The teacher sends Monica to put a strav .4n her
cubby hole. ‘. .

A child knocks on the door. He gives the teacher

a note from the office.

Teacher: “We're having special visitors after recess. The grade one
class is coming in for music. Mrs. Wright taught them
last year." .

The teacher plays the "Hello" song vhile the chil-

dren sing.

Teacher: "\/ho remembers the name of the day?"
No o;;\ﬁhswers SO0 t;f teache} prompts them. ST
‘ ‘\\ i m ‘
Teacher: "It's a cooking day.'l %" .
Child: "Thursday." ot
-~ 4

. /
Grant isn't paying attention so the teacher asks
[ ]

him for the weather vords for today. He doesn't answer her

question.
Teacher: "L ook at the weather chart."

{
Another announcement over the intercom. ,
Today's topic is chickens on the farm. Thé‘teacher
shows the children an illustrated folder about hens, ch\cks

and eggs.

Taras . "My¥Mbm calls fried eggs 'Greg's eggs’."

Teacher: "Why?"
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Tara: "I don't know."

Teacher: "Ask your mother so you can tell md tomorrow."

The teacher reads some poetry to the children.
A

Teacher: "Hickety, pickety, my black hen. Can you pick out the
rhyming words?"

Child: "Hickety, pickety.,"

Teacher: "Good, I hadn't even thought’ of that."

The teacher emphasizes the rhyming words as she
reads the poem. Jhe next poem is "Tom, Tom, The Piper's
Son." The children put up their hands to sggést the
rhyming g s, ‘Jccasio;ally a child calls out the vords

»
but most cHildren iéqembegﬁﬁo put their hands up.

1:20 The bell rings. §ea%'fovers his ears with his
. : r :
hands. v
. . ®
‘ , .
Teacher: "I'1]1 read the poem once so you can elﬁoy it., Then w@ill
) pick out the rhyming words. Okay, this is the last one
s Sit up tall and listen."” ! .

The teacher reads one more poem.

v

Teacher: "Today ve're going to start our Mother's Day presents.
We're going to make medallions.” , [

¢

/

A paper tulip on the board with number thirteen on

-

it signifies the date for Mother's Day.r The teacher pins

the tulip on the cayendar. .

k]

Teacher: "Cooking day with Mrs. Janeén, farm set, building, play-
house, sandbox. So I think there's enough to do. Also,
if you want to, yoy can finish your 'Farm friends' booklet.
who would like to first?" 7

a
>



b ’ 176

Five children hold up their hands. -
Teacher: "who would like to make their Mather's Day p'sent?"

Two chiidren volunteer.

Three boys gare sent to build with.a new construc-
tion set.

A long sheet of brown daper covers one craft table.
The teacher cuts off a piece 3( clay and demonstrates hov

-

to squeeze all the air out of it. A piece of vire ¢s ys d
W

as a clay cutter. The teacher hses a paper cup
around. Using several§small tools, she dravs a

the medallion. ‘ter- sach chil hes their

they place them in a plastic b y slowly.

The aide calls the n ‘of children

.
.
* [}

ﬁ a picture of a

w

chocalate chip cookles.

. -
[
Tara (standing next to tMe teacher, reads):
horse eating fruit."

Teacher: "Yes, it does, guod Tara!"

Tara: "] can read!"

As she says this, she smi¥s at the researcher.

Teaoher: {}Buewa.s Mommy gone ingq hospital yet?"
' - B B “ .
», (;

-

<+ Suswm's mother is expecting a baby. Susan shakes

her head.
L
4 . .
Aide: “Tara, woul%u_ like to come and bake?"
L3 o ! [ 4
Tarq: "No." N
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v

Teacher: "I think you should go anyway. Cookers didn't wash their
hands."

The aide has called Monjca twice to come to Rhe

cooking activity. d

4

Teacher: 'ﬂUhfba, Mrs. Jansen has called you twicé noy!"
Monica: "I didn"t hear."

Teacher: "That was obvious." 3
Three girls come to make their medallions.

Teagher: "I vant you to listen while I tell Tara what to do so I .
» don't have to repeat it." .

Two boys have made large triangle ith th on-
*}\u y v g gl v e con

struction set. They fly them over to the locy centre

pretending that these are space crafts. As they crash into
»

the cardboard rolls on the rug, Grant refers to his rogket

.~ !

ship. Then he turns to look at“{he tedcher. (Ig bhe cking
9 .

to see if she heard him talking about rpockets while they're

still working on the farm unit?)

Nancy demonstrates another way to make a patter“

on her medallion using the wheels on a small car. v
Teacher: "That is a good idea!" Y J

As \Cameron leaves the cooking centre, he leans
over to give the aide a kiss on the cheek. >

Hepather presses too hard, while making a pattern

on her medallion, cutting right through the circle.
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Teacher: "You weren't listening, then yo'poxl vhat you're doing.
| already heard Mrs. Jansen get¥ter you for not®listening.”

x
.
The teacher cuts oyt another circle for Heatherg.
Kevin is praised by the teacher for the wyell-
planned design on his medsllion. She shovs I‘f"lﬁhn aide

and several childr@n nearby.,
The play in the Wouse corner is related to hospi-
, v
tals andga'ving babies. (This geems to be a result of
e;pectant mothers‘and the needles Heather brought to school).
t.1on;c§?‘é"£5?_tlrégken injection.
R

Monica: "lihich hand do you use to write with?" .
* o v oy \'c_“-

e

Susan pas hef injecti%n in her other hand.

The childgen have placed the chairs and table to
simulate a clinic wai@*’g room. Monilica 1s the nurse. Afte§ -
she injects each child, she pretends to squlrt the fluid
into the sink. Ted is washing knives and forks (referred
to as operating tools) in the sink.

* At the cooking centre, Jim spoons cookie batter
'. ‘anto tce cookie sheets. He licks his fingers after each
spoonful. When the bowl is empty, he leaves the centre
still licking.his fingers.
2:05 Py'now, the odouT of cHocolate chip cookies is
floating ihrough the room.

) \
Three boys working on the Fug have built elaborate

bléck-s;rucﬁures.

N

* Teacher: , "What are they?"
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Boys; "Hideouts."

Teacher: "Hideouyts for what?"

C

Scott : "Shipgi"

No ansyer.,

Teacher (eside to the researcher): "It wouldn't matter if I vatched

P them every minute, every day, They'd still be doing space
things, Boys and girls, | hate to tell you this, but it's
time to clean up.”

Tara: "Nhyrt you use the piano?"
-
Teacher: "Becoush my hands are all dirty."
e' e .
»

4

keacher:

The tq-q.“ has made medallions for the children

viposg ¥ avay today. "‘1

.8

!-. .

"Moniqﬁld you wash the rolling pin for me?"
»

LY .

Monfc‘.‘akes it over to the sink where the aide is

.‘ }'“}*MU the B‘Bang dishes.

os'

’ .« .

Jeacher: "Boys and-girls, it's a bit noisy in here!"

. Nancy bringe the teacher, by the hand, to admire

the tidy playhouge.

Teacher: "Jim Ca0 gq, spd gat ready for recess. Get dresgsed on the

rug.”

-

Most of the children stand by the coat hooks

- L

putting on their coets.

Teacher (clapping her hends): '"Coats to the rug, please. Did you

forget the rule?"

When the teacher has checked that thelr coats are

[

4
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fastenad, they cun o outside, Ihe children waltting by the

door are laughing and talking. R

Teacher: "1 can't believe 1t's the afternoon class making all that
noise, That's not very nice!"

-
After recess, the aide arrives before the teacher,

1 ' -
f\e (:Kldren Jre sittang on the rug.

Aide: "Do you have your shoes on? (o to the table for aack.
t veryone gets two cookies so the agnes you touch, you take!"

Sean and Kathy pass two plates of cookies. Tlhere

is sume complaining as some children take twvo cookles immedl-

ately.

Alde: "There's enough cgokies for everyone to take one mure.
-1 haven't heard any thankyou's. (et a book when you're
finished. 1 think we're soon going to get company for
s1inging."

Host of the children are lined up at the sink

vairting for a drink of wvater. .

‘The teacher enters the room, wvalks over. to the
pilanoc stool and sits down,

The grade one class arrives and joins the kinder-
..

garten class sitting on the rug.
’ .’

Teacher: "How are the grade one's? Still as good as %ver I see.”
(The teacher taught many of these children last year.)

' B
"We'll have story first.”

Tara reads two poems from "Carbage Delight" to the

children. ’ .
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-«

Teacher: "How many of the qrade one's remember how te sing "The Big
Had Wolf? | haven't heard you sing for a whole year. You
can see | haven't changed. | can never find my mueic books.
| have so many to remember." . é

a;l,

Hhe searches through the books on the piano until

she finds the right one. The next song 13 "I Bought a Rooster."

Teacher: "You'll h"o rémember the order in which we bought the
animals.," ..

Children (1n unison):  "Oh, no!"

As the song prugresses the number of animals I1ncreases.
: o

The teachey reminds the children of the order while they sing
" e .

each verse, *

— L J
L4 Teacher: - "Do the grade one's have any songs they remember that they'd
like to do?"

Child: "Jgn Little Monkeys!'" (an action song)

i .
L 4
The ‘teacher accepts this suggestion. When they

come to the last verse the children ghout the last line.

The teacher covers her ears and laughs.
Teacher: "Oh, you guys!'"

The next song is "In a Cabin, in 8 Woods." Actions
are substituted for words as the verses are repeated. The
kindergarten children wvatch the teacher following her actlong.
(to make sure they do it{correctly?)

Another teacher comes into the room to take three
grade one children for some remedial work.

Another grade one child suggests "Three Little Ducks.”
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leacher: "You'll have to stand Up, you quys, to make the feather in
your back,"

-
-

Then the teacher teaches the group a nev song,
"Katie, the Kindergarten Cow." The teacher 'suggests "Bingo"
without the piano. The teacher explains the routine for
dropping the letters and clapping as Mhe kinderqgarten chil-
dren haven't done this song before. When the teacher SuUQ=-

gests, "Hush, Litt]e Baby," someone says, "Buo!"

Teacher: "tho said Boo?"
Jeff 13 self-consciously leoki1nqg around,.

Teacher: "Jeff, I don't believe jit! That's not very nice. e have
to sxng Some songs that our quests know."
lara qroans but the tégcher 1gnores her.

Teacher: "Hov about 'Aiken Drum'~?"

As the children suggest 1deas for the song, the
teacher gives encouraging replies. The children laugh at her

statéments.

*

Teacher: "Let's do a song from the Raff} record."
Again someone boos.

leacher: "Okay, what did I tell you about boos? [ don't like that!"
The teacher plays "Clap My Creazies Out."
~ Teacher (joking): '"Don't Jump on me!" .

The children are follovxng the action words of the

song, laughxng as they jump and shake vigorously.
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Teacher: "Grade one's can line up st the door. You're ell reslly
good singers. Mrs. Wright is really pleased vith you!"

A -

The teacher reminds the children of the routine for
taking off running shoes on the rug, qgoing to qget costs,
bringing coets back to the rug to put them on.

Monice stands next to the researcher.

Monica: "Do you send notes to people?”
Researcher: "Would you like a note?"

tlonica: "No. Just‘everytlme you're here, you're vwriting notes.,"

The researcher explains that she's writing about

vhat boys and girls do in kindergarten.

Y [
v

®,’
Monica: "0Oh, l‘yst wvondered., "

Yhe smiles at the researcher and walks away.
e

’

The aide is _giving the children their stuffed farm
AR . -

animals Yo take home.
Teacher: "Smile Susan'! You look so much nicer when you smile."

Susan watches the aide waxtinQ'for her name to be

called., She turns to smile at the teacher.

di'.\\n' -
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L}

FRIDAY, MAY 8, 1979 o

‘ -
Kathy 1s the birthdey girl tod*, The aitde n.\un/

her & (rown and pleces it up her head. f §

\]

. Teachers "You lqgok very nice.” v
‘ {

The number four is already pinned on the cealendar.

Jeacher: “lara, vhat's the Jdate today’"
I}.:, “four.,"
3 !
leacher: "The whole thing.” X
lara: “Today 1s | riday, May the fourth."
1:03 Tracy comes i1nto the room,

wl

Teacher: "My goodness, Iracy's on time. (ood girl'"

The teacher and:children say the names of the
chil ‘ren sabsent today then they count the number of children
present. .

A .

Teacher: "Jeff cen do the weather chert.”
He selegamts rainy and windy.’

TeacHer: "Good Jeff. It's s misersble dey! Who's invited to the
party today? I shouldn't have .pk‘ that, some feelings
might be hurt." ‘ ‘

, | W
She talks about some people being 1nvited to one
pdiay tWus Bth’ti'ato invited to another, trying to compen-
sate fﬂr her questien.

The side and s mother are talking s® the beck af '
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' thegroom. 2
i
Teacher_ (standing up to look): "I wondered vho was yskking back
there for so long." -
b [}
Lot _ .
1:10 ~ Janice srrives. Shg tells the teacher she's late
because her mother curled her hair.
Teacher: "You look very nice. We'll start 'Show and Tell' with the

birthday girl." -

Kathy shows a nev doll. Each child looks at it
then passes it around the circle. .
Scott shows some Star Wafs modéls.

Teacher: "Have masking tape put on with your initials when you
take_them to play."

v -~
.The children tell the teacher the name of each

model as she isn't familiar with them.
A grade six girl enters the room wvith a Star Wars
record for the class to use next week.

Ted shows a space ship made from a Leqo set.

@

Jeff holds up a tooth.

Teacher: "When did you lose it?"

Jeff: "Yesterday." -

The tooth is also passed around.

Sean shows a Cylon model Erom Battlestar Galactica.
Teacher: "Line up for library."

1:20 The principal reads the children a story in the
AY
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library every Friday sfternoon. As the children line up,

someone burps loudly:~;; ) ) o *

Teachér: "Whet .do you say ‘wheh you burp? what's the rule?”

Child: "Pardon?" .
Teacher: "Yes, I should think so!" ,
!

) The teacher uses this preparation time to write
out lessdn plans.

) ’ - .
1:35 The teacher meets the class in the hallvay. They
valk to the gymnasium.
Teacher: "Run around the gym. When I gall your name, come and get

a ball."

,

The teacher demonstrates ball bouncing vith several
variations. "Stop" called lqudly, Q{ the teacher, is the
signal to change activities. After several different tasks
vith the ball, the teacher colleets the balls.

Teacher: "Next Mrs. Wright is going to give you some listening to
follow directions exercises.” )

The exercises involve performing three activities

in sequence. The teacher vatches to see if the children

dre following instructions. Most children are able to do

this.
Teacher: "Next), wve'll play statues to see if you're listening."
1.
A clap of the teacher's hands is the stopping
signal. .

Another game involves following directieons during
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vhich thq teacher corrects, individual children wvho make

mistakes in following her instructions. )

Finally the children walk the length of the gym

imitating their fevourite farm enimel. Several children

s -
.

start a race.

-

Teacher: "It's not a race, I'm watching ta see your strbné arms
‘and legs." :

a

The class lines up to walk back to the classroom,
They sit on the rug to finish "Show and Tell."

Jim comes back from the fFrench kindergarten., The
teacher shows him the Star Wars models, naming each as she

holds‘them up.

Teacher: "Aren't you proud of me?"

Jim: "But§y0u don't know very much."

Several children are talking at once. °’
Teacher: "When it's someone else's turn to talk you should listen.”

Tracy brgught four items for "Show and Tell."

-These are things she brought previbusly.
A\ . .

Teacher: "Try to bring things you haven't brought before so it's
interesting for the children." ) '

Teacher (to researcher): "I set this rule at the beginning aboﬁt
not bringing things more than once."
Jim is talking, laughing and changing places in

the circle.
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-

Teache?: "}'m golhg to get the listening cheir out sgain. I1've hed

to ssy the same thing too meny tiwes."

!

. Two childrep are talking te inch*o@hor. 1lho‘t§q¢hot .
overheais dne s i S ”Ain‘&,f _ ‘ . '

r,t"_:';,v' - X % i . } ;% o
S e

leacher: "I sin't. There's no such vord! 1'm not." o e
2:05 The childrenh select their centres. The noise level

is still high. o
. _ | | | L
Teacher: "You quys, it's still too noisy." .
o
, :

Three girls are playing "with puzzles. Four chil-

dren are playing with the waoden blocks and a space ship.

four boys build space crafts for the Star Wars characters.

Susan plays quietly, one note at a time, on the piano.
QU

Teacher: "You have to play the music at the plano. That's the
rule.” .

&

“ Four girls are playing in the houSe'cornef: Since
thesé are the children vho are going to kathy's party after

school, their cdnversation cenires around activities at the

party. ‘ ' ]

.Books about space are set oyt on a table near the

block centre. Several children notice this and crowd around

the table looking at the books.

Scott: "Oh, gee! All the books about space;” .

feacher: "Use your inside woices. (Aside to researcher) 1 guess it's
not very much fud to be irv space if you have to be quiet.
Friday afternoon is usually a lost cause. The weather has
beem so poor most of the week; the children haven't been
playing outside."

.

.-“‘
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. Lovd nhouto lrl hhotd fron tho block centre. -"
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The teacher sits at her desk writing s lettér: to
' -

[ 34

. . \ .
the parents sbout an upcoming field trip.

-« . .

Teacher: "Listen, 1 hear some bad vibes from over there." (referring ’
: to the block centre) . : 4

: ’
Tracyz' 'tan- I play with the clay?"
_Teacher:  "The plasticine? Sure!" - N
Cameron (to.the aide): "Put Kevin on. the listening chair. He broke
: vhat I was builw\g."-

The aide éa119~le&in over. to talk about the inci- '
dent., The story emerges that Cameron h‘d.; "little accident”
and b?g;Q somethxng'Jeff was buxldxng 8o Jeff broke Cameron's

building. The aide talks to both boys about not breaking

anyone's property.

Aide: "Okay, listen. Let's pick up quickly. It's friday so
e have to meke sure everything is cleaned up to perfec-
. tion.' . .

Jim tries to carry some blocks on his head.
Aide: "Jim, just cool it

When cleanup is completed, the children sit at the

- snack tables. Kevin passes nuts and raisins to both tables..

Jims "We want more! We went more!"
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. . o " 1,
]lnchori 4 'Jtu, that will be juet enough.” “b
* [

e ‘
. K-thy plolol out dhnuto (e trest for the ehllq‘on
bocouo. it'e her btrthdny).

’ 1Y -
O . &

| Jini . ”Huu docp is o donut holo?' DR
'lmuwnih "Oh, dxun uwindw m\nofrnt an inch,*

.
~

Tho tsacher meloufas s donut. ’ ‘

"}

Ie.ch;r; About three contiu.tera. The dodd!; vere a Qgood .idea
: for snack."”
- . The'cﬁiidrch line up st the sink to wash their
'hands and have & drink._ ' '
As the chlﬁ‘pon Sit on the rug, Janic® brings her
"Sesame Street Fever" record to the testher. Sevaral girls
dance to the songs while other ohllJren clap bheir hands.
Soon half the class is dancxng. After the thxrd song, the
teacher plays a atory record, "The Scarecrow of 0z.," While
the childfen listen to the story, the teacher shows the
pictures from the book included with the record. Nancy.
reclines on ghe rug although the rest of the children sit
concentrating on the pictures.

3:26 After the record the children get dressed to go

home.

.



) o B ' ' _ 191.-

N MAY .
. L) o .
The Spece Unit officially starts today. The chil-

. ’ L] ‘
dren are seated on the rug'looking at spece books vhile

ilutenlnq to s Star Wers record. - Jim's Ster Wers poster

is fastened to the door\in the listening centre.

L ~
Ted (listening to the music): "Space, again!"

Tracy and Susan are the leaders today.

Teacher: "Tracy's always late of course!"”

.

. ~
Several children have stopped at different centres

in the room.

Teacher: "That's the rule. We're supposed to come to the rug and
get ready right away. We've been doing it since September.
1 shouldn't have to tell you!"
Several children are asking gyestions about the

space activities,

Teacher: "Mrs. Wright is going to lose her te

pr wvith all of you
if you don't start listening.” .

1:05 Tracy arrives,

Teacher: "Who brought their library books today? Put your hand up.
If you haven't brought your book, you don't get a new one.
Sorry, but it's the same for the rest of the children.”

The teacher suggests that the children should read

their books as soon as they take them home so they can return
o
it to the school in a few days.
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loochon ® “Then you von't have to worry sbout remember it. To
stert our space unit, we will reed sbout 'tThe » Our
Nearest Ster'.”
®
Tare: “You know vhat? My friends know some astronsuts that went
to the moon."” '
Teacher: *“Weoll, smybe. [°'m not going to sey u.y don'ti®™
. [ ]
Suseni “I've walked on the moon."
"Teacher: "@B, you mean at Disneyland.”
.".0 5
~\ T echer attempts, using the illustrations in
the EOOk, to help the children realize the he sun
and the distance from farth to the sun. ' ’ N
1:15 Scott arrives. .

Teacher: "Hi, Scott.”
Teacher (to children kneeling on the rug): "Sit preperly, please.
That's right.”
Several children change position to sit cross-legqoé.
L
Teacher: "I don't want you to sit like that because you won't get
strong muscles in your legs."
1:20 Jim comes back to the classroom,
The teacher lists the centres available:
a) Making rockets from paper rol}g wvhioch may be painted
or covered with tinfoil. The rockets will -be mounted on a
bulletin board captioned "Space Ships." The teacher demon-
strates, to the'hole class, how to m;l;e flames shooting out
of one end, the nose cone and hov to use the tape dispenser
properly.

b) Cutting out space crafts and planets from a roll
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of' veldpsper,

/

c) Building landing pady, space cities, robgto or

rockets. . L

[

d) Story-telling book)Lt. 80 that the childrfn can
drav o tell stories sboyk the things they learned today.

Yhe tescher reads some stories and showve some pictures-the

morning tlass did today.

-~

Teacher: "1 know you cen do as well."

four children select the rocket ships. Ffour girls

choose the house‘'corner.

4

Teacher: "You can play Princess Leah and things."

Five boys are building their own space crafts from
‘construction toys. Susan is draying a space picture. Nancy
is listening to a story about'a rocket ship. Cameron demon-
strates an elaborate space craft with separating stages.

While the teacher changes the record for Nancy, she notices

Susan sitting at the table with her story telling book.

Teacher: "Susan, I'm coming! Nancy, you listen to one side of the
record then Mrs. Wright will ask you some questions about
it."

~ AN

The teacher takes large sheets of yelloy construc-
tion paper over to the playhouse so the girls may make
Princess Leah crowns.

Kevin's rocket ship is very elaborate with several

special features.
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Teacher:  "Kewin, mc' way better than mine! s ond girle,
. look what Kev ..a- Yhat's great!” ( teacher helde
\wthoroebtlomrymmmu)

.

Mogice is walking around the reem wpering e cepe”
ond » cm.\‘ ™ b[u frea the 'emtucuon centire ere
®ovded uroun),tho escher, voitlng for her to come and see

their buildings. .
Teschers *Just vait 'ti]l I finish Hesther's crown then ['l]l come.”

Janjice proudly brings the teacher a lasrge sun made
of construction paper. The teacher praises her for thinking
of such 8 good idea and for meking it so big. The aun‘is
added to Ehe bulletin goard display. -

Scott also brings his rocket to the teacher. Again,

the teacher shows it to the class and praises Scott.

2:10 Tidy up time. '

Teacher (to researcher): "Some of the children seem to have lost
interest in today's activities. [ don't vant them to
get bored!'"
Several Princess Leahs have decided to QeaQ\:heir

crowns outside at receoo\ine.

Janice: "Only us are going to play. No boys!" R
Teacher: "Would the Princess Leahs put their crowns on the cod#ter?" .
Monica: "We're going to wear them outside.”

Teacher: "No, they'll get ripped and dirty!"

The teacher plays the Star wWars record.
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40 The children ere seeted st the snack tables when
the tescher lesves the roem to take s messege te the office.
As thdy ?1ntnh snack, the children select s book end go te
sit on e rug. The aide reads aloud " very, very, very
important nete,” sbout a field trip later in’ the week.

When the teacher returns, she sit® on the gteol to

K4

talk to the children.

Teacher: "1 think some of us are having dtf&lculty following
directions. 1 don't like heving to remind you of thinga.
It's not very much fun for me end it's not very nice
for you." ‘

In preparstion for e trip to the library, the tescher
tells the children that groups of four may 9o to look at the
model spece city built by the qrade six classs.

Teacher: “Who brought their library books? If you don't heve your
book, you can't get snother ones If you bring your book
beck tomorrow, you'll heve it resdy to return next week.”
Alhen the cless arrives at the librery, they line

up beside the partition which separates the grade six clsass

from the librery. Eech group of children, wvhen celled by

the teacher, examines the space city.

Teacher: "Remewmber, don't touch anything."
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Aftes setuening te the cleseress, the chilgpen it
on the rug.

Tescher: ™What ¢id the 1ideurien bey you'd @0 ndat weok?*
Childs  “Listen te % stery.” ° /

Teacher: “Co ond your besks in plastic begs. Oring thew Deck
to ....{':. seen a8 you're (inished Sheding them. Listen!

. lmtwu'npmuunmwmwm.
thet Mre. Jeneen resd te yew.”:

Scott mentions that he doesn’'t went teo 90 on the

trip.
! /
Tescher: “tven if yeu den't went to swim, you sheuld etill cems for

thn trip end the treet. Oon't wotry if you con't owia.
ots of peuple cen't swin.® ’

Tescher (clapping her hands)» “Listen girls, oo o yous ceets

ond bring them te the cerpet. Ne one lesves witheut
bringing their costs to the rug. Ae

all sitting praperly, Mrs. Jensen signt hove & nete fer

The eide pesses out notes to esch child as they

leeve.



nu toacher, rnh the nete uchnnytng the reee.

She replies (96 she wen't ruliget odree 3t lster) wnile .
the children leek at the Gools.

fise epdce * (% the mserning clese) hm

'ro- striage footouol to the ceiling.

Teaches:

YOceh.r (to the aide)s “Wwould you ge te the librery and sign eut

Aeld

-xmvunmwmgm-mup
ondle shen ene to schoel, “I'm
m.- yeer, ldu‘tlnun'u -y

While the teacher seyp this, she hugs Jenice.
Jenice ping.the dete on the eslendar.

Ted selects vimdy snd sumny on the vesther chert.

Teday's otory’GDOut the sun expleins the ressens

for dey, night and ssapens.

8 glcbe for me?™.

The bell rings.
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An announcement is heard from the intercom.

-Teacherg "Girls, could you please be quiet. That's not nice if
you're not going to listen!"

1:20 Tracy arrives,

When the aide return‘ vith the globe, the children

: 7/
stand around the teacher as she points out different
o
countries.
‘Teacher: "Tracy, if you come late on Friday, you'll miss the swimming.

\le'll have to pin a note to you on Thursday. Hopefully
one of us will remember."
\\Monica kneels_next to the teacher, leaning her arm

on the teagher's knee.

4

__. Teacher: "Monica, could you sit down, please?"

The children wvith library books go to the library
with the aide.
. : , . ) .
Directiond are given, by the teacher, for making
the space ships.
Teacher: "Thedgﬁntres available today are: making rockets from card-
boar® rolls; making 'Star Wars' ships from styrofoam cups;

playing Princess Leah in the house corner; building space
cities“from.the construction sets."

1:30 All. the children+have selected activities.
1:35 When Jim returns from the French kindergarten, the
— .

teacher shows him howv to make the styrofoam space ships.

Teacher: "Remember to leave a space on the wings so I can punch a
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hole to hang it up. Monica, you should be doing some-

thing - not just playing! Come here to the table.”

At the teacher's suggestion, Monica draws a pictufe
in her story telling book.

Two children working at the craft table are talking

about quitting school.

Jim: "Let them do all the work for awhile!"
Tara: "Yeah, let them see what it's like!"
feacher: "Jim, you're being very silly and I don't like it. Tara,

if you're being foolish too, you can just quit :it!"

A few minutes later, Tara approaches the aide.

-

Tara: "Me don't know what to do." .
Cameron: "Yeah, we don't know what.;o do.; =
Aide: "Why don't you work on your book?"
Tara: "I took it ho;e."
Aide: "Scott, have you made one of these?" (referring to the rockets)
Scott: " "How dong wiil it take?"
Aide: "Not very 16n§;"'
Teacher: "Scott} I vant you to do it slowly and properly.. bon't
hurry!"

While dictating stories to the teachef, the children
talk about Mork and Mindy. B8oth the pictures and stories
are very detailed. Monica carefully draws her picture wvith
pencil before colouring it. Kathy can't deéide vhat to do.
after figishing her story. The teacher suggests the con-

struction centre.
ooy
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Tara: "Can I go and play'the piano?"
Teacher: "Yes.!

Tara: "Datn, Monica is playing the piano!"

Jim (loudly): "I'll do it! [I'll do it!"

Teacher: "Jim, what's going on? I want you to come over and talk
to me."
Jim explains that he just wanted to help fix a

space craft. .
Teacher: "] hate to be the Bad Neus Bear, but it's cleanup time!"

The teacher plays "The Muffin Man" on the plano.

Teacher (to Nancy, still playing in the sandbox): '"Nancy, did you
hear the piano? Nancy, wash your hands and help clean
Up!"

Scott (looking at the pendants for Mother's Day): '"Teacher, what
are these?"

Teacher: "Those are the pendants for Mother's Day. You were avay
so I made your mother one."

When the teacher plays the "Star Wars" theme, Jim

reminds the children to hurry to the rug.

Teacher: "You‘qz all really good listeners! You came to the rug
as sofn™as you heard the music.” : *

While the children sit on the rug listening to the
music, the teacher looks thrcugh her files for a sample

Mother's Day card.
Teacher: "Girls, then boys, may tiptoe to put their coats on."

2:40 Several children wait by the door for the teacher

———
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to arrive. Susen fell in the mud at recess time,
¢

Child (to teacher): "Look what Jeff did."

Al

Teacher: "I'm sure it was an accident. Don't vorry! They'll wash,
Girls may tiptoe to the snack table. Boys may tiptoe
for snack." ,
All during snack, the teacher goes through files
looking for the card. '

After snack, the teacher sits on the stool holding

a space alphabet book.

.
Teacher (showing the 'A’ page): "What do you think 'A' stands for?"
Children: "Ah." (phoneme for A)

Teacher: "Right, but also astronaut."

The children correctly name the illustrations for

'8' and 'C"'. )
Teacher: "'D' for?"

Nancy: "Dog?"

Teacher:  "No, we're doing space!" g

Another ¢hild suggests donkey, although there is

an illustration of a dirigible.

Teacher: g, Wheré do we live?"
Children: "Edmonton? Earth?"

Teacher: "Very good!"

When the book is finished, the teacher tells the

children to make a circle.
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A knock on the door is heard. A child from snother’
classroom brings the teacher twvo chocolate chip cookies.
The teacher thanks her and returns to the rug. She sits

down on the ruqg and lines up several "Star Wars" models.
vy
| V"
Teacher: "Sorry you guys. This time I get the treati™

While the children hide their eyes, the tepcher

L

removes two of the models.
Teacher: <*"If you're peeking, I won'tjask you!"

When Nancy has difficulty telling which fiqures
are missing, the teacher offers a clue. This doesn't help,

so the teacher tells Tara to whisper in Nancy's eany

).‘\
Tara is kneeling instead of sitting. R
. ot
;
Teacher: "Tara, remember ve're not supposed to sit like thet. Sit

like Kathy. It pulls the muscles in your legs!"™

The next game results in elimination if the child

v

is holding R2D2 when,tﬁe music stops.

+

Teacher: "Okay! Don't be silly or we'll stop."

After the game, the teacher reminds the children

to return their library books and permission slips tomorrow.

Teachers1 "Girls, we have some kites to go home so go and get your
coats and bring them to the rug. Sit down until your
name is called."

Next, the (boys get their coats.
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Teacher (clapping her hends): "ls cvuryoﬁo'jxtttnq—dovn es they're
' s to be?" :

The aide pssses put the kites as the children

1o “b

leave.
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1100 Children are sitting on the rug. The teacher clapp

&

her hands for attention.
. ) \

Teacher: "“Scott and Grent, pick up the books, pl . When Mrs,
Jensen calle your name, stand up 80 ve et vho brought
their notes.” ‘ Lot .

'qulhct'} note isn't back yet. . .

v
'

Kethy: "I think she couldn't find her note when she got home."

leacher:’ "Hesther, get your mother to write s note to say you can go
swimming.” .

~

Teacher repds a story, "what thé Moon is Like." She.
reminds them to be good listeners soO they can vri" s story

later. The teacher asks who looked at the moon last night

-

to see vhat shape it vas. She asks them to think about wvhat

the moon would be like.
Teacher: "Okay, can you tell us about it?"

The children suggi‘t cold, hot, no coal.
N o .
P

Cameron: "There are moon dishes." (craters)

.

Then the teacher reads the author's description of
the moon.
®

Kevin and Grant are turning around to. look at the
[ ]

children still in the school yard.

L]
1315 Sean arrives.

——
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The eide greets him at the door.

Aide: "Have you got your note? ['m so gled you remembered to
bring it,"

- Sesn also returned his librery book, in a plastic
abnq.' He comes to the rug cerrying his runner(;‘ He s1ts down
and looks at the book the teacher was r;ading vhile tying
'hll shoes. L

* Graent is playing a finger game with Kevin, The

teacher notices this and asks Crant to move to the other

side of the rug.

Teacher: "I don't like the way you're listening."

1:20 Tracy arrives. Vfhe aide greets her at the door.
Aide: "Tracy, did you bring your note?"

Tracy: "My Mom's not going to let me go swimming."

Tracy carries her shoes over to the rug and sits
down to put them on.
The teacher assigns children to different centres.

Four girls are sent to one table to make Mother's Day cards.
.. | %%

Teacher: "Anyone who hasn't made a rocket ka must go to do that."

)
The teacher shows a group of boys on the rug hov to

make a rocket from blocks.
Janice (pointing to Susan): "No one will let her wear a hat until
they're finished.,"

Teacher: "They're for everyone to share so go and get one, Susan."
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Jenice and Susen are playing Princess Leah in the
house corner. Monics goes over to the house corner to check
that Susan isn't, vearing her frown,

The teacher sits at the table helping the girls
making Mother's Day ceards. When the card is opened, the
flover stem unfolds, making tﬁe flover "grow." She demon-
strates how to fold the paper borrictly’nnd where to print
their namel The children seem intrigued with the process
as they show it to each other several times; Susan valks

over to the table where the four girls are vorking.

Tara: "Only four people here." (There are six chairs at the table.)

L)

Susan ignores her by sitting down on one of the

chairs.,

The directions for qlueiné the verse to the card
seem to confuse some of the children. Nancy has put glue on:
both ends of the paper. The teacher demonstrates again. |
Teacher: "Nancy, go and get me a paper towel. I[irs. Wright is

lazy today."

Tara: "#oor kids have to do all the work!"

Teacher: "Poor kids!'"

A group of five boys are playing with the space
toys. The teacher and aide notice that Grant doesn't have
a toy so both of them talk to the boys about sharing. 0One

baoay gives Scott a space ship.

Aide: "Scott, come and make your Mother's Day card." A
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Scott: "Mow long does it take? Wha 1 have to write?" (These
: are the same questions he eod dhen he made a rocket the
other day.) ' .
. N LY
Aides "Just a fev words." " e .

Cameron is playing in the sandbox making

surface complete with craters and mountains.
The ggochor notices Scott is printing has
. [}

capit‘l letters.

Teacher: "Scott, we have to learn how to make our names wi mall
letters.” -
. é '
Monica: “can [ play the piana?" ;
leacher: "If the ﬁisic's there and 1f you're not just banging.
leacher (to two girls playing with plastercine): "Don't put anything

in the plastercine, Just play vith it by itself "

‘saﬁl:SO Jim comes back from the French kindergarten.
Teacher: "Jim, did Madame Green forget?"

come back for all of the self-
cause he is very interested 1in

RIYLE “No." (Jim is suppdsed
selected activity time
the space unit.)

Jim si1tsHhon t vith the other boys playing

vith the space crafts.
Heather aBks the teacher if{ she can bring another

chair into the house corner.

Teacher: "Yes, take one."

here. It's so mich
from there."

Teacher (pointing to a chair): '"Take one fr
closer than dragging it all the va

Aide: "Tara, could ybu show Susan how to
8
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. Scott invents s spsce creft using gerdboard ralle
end styrefosm cups. ' -

2110 The teacher plays "The Muffin Men"” on the piano

Tescher: "Okey, let's see everybody help." .

The teacher points to Scott's space toys and then
to Scott implyinq thet he should put them avay. Susan snd,

\

Tars are still working on a spsce craft.

Several children stop next to the teacher, vh;'-
sitting on a stool, showing her items they've mnd;.

when the room is tidy, the teacher calls the children

to the rug to show them the Star Wars cerds Tracy brought,

Teacher: "We'll put them up around Jim's poster.” (on the door)

Aide: "irls, the house corner is a méas."

The teacher calls the names of the children who
vere playing in the house corner.
Teacher: "That's too bad, girls. You'll just have to miss them.

You know the rules!"”

While the girls tidy the house corner, the other
children look at the cards.
Teacher: "Now listen! I promised today you ¢ .uld take out the

She selects a girl and a boy to take the balls out.

Unfortunately, the morning class forgot to bring in one ball

so there's only one ball to take out. The teacher asks the

{
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. \ . .
boys' te look for the ball outside and gives the bell to tRe
.qtrll. , .. '
¥ $) Rocess. time..

48 Three boys are weiting exeited by the door to shovw

the teascher th‘t they found the ball et recess time. Unfor-
tunstely, the girls lost their Bel) eo _they still only have
one ball. The side emd teacher l.?oh ss the ehildren des-
codbe their sserch ol ever the seheel yard. .

Snnc& tgno passes quickly tod;y as the children
don't est very many crackers or cheese. It jisn't as populer
ss some ©Of the othQr snacks. . . 0
While the children are littanc;ﬁ the rug, Hesther

viggles,a loose tooth until it falls out. Surprise registers

on .her face then she holds out the tooth to show the teacher.
Teacher: "Go and get a drink. Put the tooth in your cubby Hole.”

Jim is being very noisy so the teacher sends him
to it on the other side of the ruy. Insteed he sits on the

listening chair. o
Teacher: "Jim, don't be silly. You know what | meent!”

Jim sits on thefrug.

Ihe teachet teachms seversl nev space songg then she
suggests "Aiken Drum"” wusing things from space for 1&0 clothes.
The children are very enthusisstic about this ides, tqueat;nq
a variety of ideas (e.g. space ships, air tanks, etc.)

L\Trucy holds up her hand but when the teacher asks
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. -
" her, ohe con't think of on anever.
[
Teacher: w!mhnu.mm\pmmum”wmt
' ‘ |
Jim and Tere sre waving their drme in the eir,
enxious to shere thelir idess.
g
Teres WVire, Wright, 1 heve onet!” .
Teashoss - WMase, 1% trying te 3% everyonw o Susn. Veu've
slreedy had & turn., We'fe Quing to lesrn & nevw eong,
‘Star Light, Stey Brigt.' Ooys and girls, how are yeu
suppoesd to _tttnq?' Vi
' Several children move their dege from Japenese
sitting to Indian style. Next, the teacher sterts a sensory
avareness game using the Ster Wlre characters. .The wodels
are placed in a bag then the children identify thea by sense
of touch. After s couple of wrong guesses, seversl children
ename themgcorrectly. o .
' ! Jim tesses the children by callang thems by the names
i

of the models they've sele l;h.

- Teacher: "Don't be silly or w'll stop the game.”
Scott: "The people who heven't hed their turn went to teke @ turn.”
Teacher: "Yes, thet's right!®

When Jim hss his turny he csalls his selection "a

bsre-necked storm trooper.” '
* "
Teacher: "Don't be silly! No one else did that when they hed their C,’

: _tum."

~

fFinaslly, the teacher takes her turn. Tars and

“~
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Renies Neld Whe beg fer the toashes. Incyn.ouoih
help Neld the beg.

Tesshers “Trecy, oit Goun. Yeu've slresty hed youd Sum,.”

While the children get reedy te ¢o heme, Lhe
teecher duscribee o recket ohip made of Leuee which will be
wities. ’ ‘ )

Y s e
uet thetr pont "ﬂa'pal ooy,

. A %
Tescher: “Whwy ere y®u thet ?* hd

Jims "o like to.” -,
Andrea’ "Mow long will we be doing epace™

lo’chon _"Oh, sbout two weeks. Unti]l | get sick of 4t!*

As the children go out the door, the @ide hands

them notes to take home regerding an upcosing fleld thip,
. ' ¥
mn
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7 THURSDAY, MAY 10, 1979

1:00 Several children .are seated on fhe ruqg looking at
Tracy's "Star Wars™ comic.

«

- “ . ‘
Te&r: "tach of you get your own book to look at."

Several children watch fraom the window as a truck
dumps sand in the Jumping pits.

A stack of five cardboard boxes sits dn a corner
of the rug. The teacher is making a nose cone, fﬁr a rocket,
out of bristol bzard.

At the tegcher's requesf, Heather pins the date on

the calendar. The teacher and children read today's date.

Susan: "My mom had a baby sister."

Teacher: "You don't know yet. You tell us vhen you know. Your
dad said he would phone us when he knev. Don't make things
up, Susan! The story today is 'You Will Go to the Moon!"

During the story, the teacher asks many questions

(to check if everyone is listening?).

Tara: "I wvent to Mars." _
Teacher: "Pardon me? Oh, you mean at Disneyland?"
1:20 When Tracy arrives, she talks to the aide, standing

————

by the door, then she goes to listen to the story.,

" Scott (looking through the window): "Look, Mrs. Wright, look!"

L J

Teacher: "Yes, they're just unloading sand."

Tracy crawvls across the rug, then sits down next
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to the teacher. When she kneels so that she can see the
truck, the teacher notices her lack of attention to the
- S
story.
y @

Teacher: "Sit back. Sit back Trdcy, so you can listen and look
at the pictures. It's just sand for the jumping pits. i
Don't worry about it!"

- O ’ ©

. . *

In spite of the teacher's comments, the children
continue to watch the truck. The teacher sighs and turrns

o
to look at the clock.

- After the story, the teacher reminds four chil-
dren to make their Mother's Day cards. A mixup in counting
the completed cards results in the aide callingweiﬁe child's
n;me as she passes out the cards. The confusit:’i settled
vhen Scott remembers that he putrhis card in hi. cubby hole.

Four girls are helping the teacher cut and tape

the boxes to make a rocket ship. :
Teacher: "Be guiet. You're not help;p;:%é vith all that noise!"
Jim comes in from the French kindergarten.

-« ,
Jim: "Can 1 bring my rocket to show the French?"

Teacher: "Yes."
Jim hurries aut of the room carrying his rocket ship.
Teacher (to girls helping her): '"Move back while I cut with the knife."

Two of the girls stand beside the piano vhile Monica

plays a simple tune on the piano. Next, Monica decides to
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listen to the "Star Wars" record.

Teacher: "Does anyone else vant to listen because 1'l1l have to

plug in that box." (referping to the listening station)

Tara helps the teacher by carrying all the card-
board scraps to the garbage.

Tara (walking through the block centre): "Excuse me as | walk through
this space city."

The teacher and aide discuss the best method for
preparing snack today so that the children will be able to
see the ingredients combined in the blender. Since there
is only one electrical outlet in the room, the aide goes to
the library to borrow an extension cord.

Ted mentions to the teacher that he's not going to

go swimming tomorrow.

Teacher: "Then what are you going to do? Why not?"
Ted: "My mom doesn't want me to get a chill."
Teacher: "1 think if you're going to go, you should go svimming."

On May 7th, the teacher told’Scott he should come

on the trip even if he didn't go swimming.

2:02 Cleanup time.

Today the children will have snack (Princess Leah
Shakes) before recess since Jim's mother is coming in to
read a story.

Some of the children complain that they haven't
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had time to finish their construction plans. Scott carries

@ chair to the rocket ship. | .
°®
Aide:’ "What are you doing?"

Scott stands, holding the chair, but doesn't

answer the question.
i ) ) ]
Teacher: "I asked him to bring it. Can't you answver Mrs. Jansen?"

As the teacher checks various centres, she notices
the house corner is still untidy. ¢
Teacher (to Tracy): "You're a great one for helping! §pu love to
mess up but when it comes to clean up, forget jt!"

Teacher (clapping her hands): "I'd like everyone to sit here."

The teacher points to the edge of the rug. Since
the blender is set on a table Jus§ in front of the rug,
the children may watch the bananas and other ingredients
.added to the milkshakes.

Teacher: "Just think of all the good, nutritious food in the
milkshakes."

After the teacher Pours the first batch of milk-

shakes, she licks her fingers.
"
Tara and Jim: "Cheater, cheater. Cheater, cheater, pumpkin eater!"
The classroom rule is "No licking your fingers

when you're cooking."

As each child's name is called, the child takes a
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J
glass of milkshake taq the snack table. Scott doesn't want

one.
Teacher: "They're really yummy! Don't you want te try one?"
*Scott shakes his pead.

Teacher: "No? Okay! You'méy go and sit on the rug and look -
at a book."

Because the milkshakes are very thick, the teacher

passes spoons to the children. “
o
Teacher: "Hurry, it's only two minutes to recess. See if you can

be all f%nished up by then."

Several Ehildren pour the milkshakes doun the sink
after tasting it.

Jim's motber arrives after recess to read a space ®
story to the children. Before the story, Jim demonstratwes
"theﬂway Mrs. Wright likes us to sit." Jim interruu“ips
his mother is explaining how she looked in the card catalogue

to find books about space.

. -
Mrs. Hill: "Jim, don't interrupt. This is school and you're just
one of the boys and girls."
A few minutes later, Jim is allowed to showv his
favourite pictures from one of the space books. Hrs. Hill

uses the teacher's routines, e.g. she expects the children
to hold up their hands to answver questions, she expects

careful listening during the story.
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0
After the story, the aide calls each child"mme

as they come to collect their Hothor s Day cards and pendants.

Atde: "There votn'i one fhnnk-yoa. you guyil'

Children: "Thank you."

Aide: "It's too late now! Why don't you surprise me one day?"
-Teacher (notices Heather folding her card around her pendant): "Heather,

you're not supposed to fold the green card all up. Gee whiz!"
n -

Jim mentions'to the teacher that Kevin svore at

him, repeating the obscenities.

Teacher (extremely upset, speaking to both Kevin and Jim): "Don't ever °
talk like that! I don't expect to hear things like that
at school! [ don't like you to talk like that!"

Later, talking to the researcher, the teacher said,

"I don't know where they hear lanquage like that!"

/
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o TUESDAY, MAY 15, 1979

While the children look at books, the teacher talks

to o nothg:gzﬁlorving the class today.

1:05 Teacher: "lLadies and gentlemen, I think we're going to

start, Nancy and Cameron are the leaders. "
Ted: “Mrs. Wright, you're going to have a baby."” e
Teacher: "How did you know?"
-
Te@d ). "M told me."”
eqzﬁ)' y mom told me

Teacher: "Not for a long time. You'll all be in grade one. By
then you'll have forgotten me." -

Nancy is selected to pick the veather words. \hile

the teacher plays the piano, the class sings the "Hello"

song.

Teacher: "Heather, excuse me. It's time to listen, dear. Before
ve have work time, wve'll have talk time. Remember Mrs.
Wright told you that when things are far away they look
smaller? Tara, sit up tallt!”

o
1:13 Scott arrives.
Teacher: "Hi, Scott. Come on in, dear."

A story about the planet reinforces the concepts
of size and distance in space.

Several newv activities are available today.

Teacher: "There's 'Lite-Brite' to make space pictures, wvipe-off
cards to do slowly and properly. If you do it so fast
that it doesn't look like it's supposed to, Mrs. Wright
will make you do it over."

-
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Tarat "And that's no fun!"

Teacher: . "Right! That's no fun."

Directiong are given for constructﬁﬁa’a R202¥robot

vith arms and legs attached by rubber bands.

1:25 " Tracy arrives carrying her library book 1n a plas-

tic bag. The aide checks the due date stamped 1n the book
»
vhile Tracy finds a place on the rug.

Teacher: “I've even put out rulers for you to use."

Dot-to-dot pictures and colour-coded pictures are
also available, ‘
four girls select the vipe-off cards, tuo boys?”
vork on dot-to-dot pictures, Tara 1is colouring a picture,
Susan and Kevin are making robots, Tracy paints at an easel
‘and tvo boys are making a '‘Lite-Brite' picture.
Teacher (looking at Kevin's robot): "Kevin, you vere such a good
listener. You made your robot all by yourself. Good
for you! Can I hang it up for now?"
Teacher (to researcher): "I like them to stay at the same centre so
that they accomplish somethlng. This develops good work
habits for grade one.”

Kevin wvatches the teacher hanging up the puppet.

She #ssures him that she'll give it back wvhen he goes home.
Teacher (holding up Tara's picture): "Tara did this all by herself.

When the teacher praises Tara for working inde‘

dently, Tracy looks up.

\\
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Tracy: "We don't do it sl]l by ourselves. You tell us!"

Trecy bounces her puppet up and ddwn in front of

the teacher,

Teacher: "Tracy, that's just excellent. Very good!"

Teacher (to boys building space stations and rocket ships): "Boys,
['m sorry but tomorrow you can play the game."

Boys: "Oh, no! We just made it!"

Scott: "Mrs. Wright, did you forget the 'Star Wars' muysic?"

The teacher plays the 'Star Wars' theme - the
signal to clean up and come to the rug.
Cleanup 1s quickly completed so the children have

time to listen to the records.

Teacher: "Tara, Kevin, Jjust sit up tall anddisten for a few minutes
until it's time to get ready. Boys, quietly go and get your
coats."

Susan and Kathy also go to the coat racks.

Teacher: "You aren't boys! Ladies, you can g{t your coats. Come
to the rug so that it von't be congesged.”

After recess, the children sit oun the rug talking

PRl laughing.
Aide: "Boys, tiptoe to the tgbles. Now, the girls.”
The noise level increases during snack.

Teacher: "Sit on the rug quietly and look at a book or I'm going
to start yelling!"
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Several minutes’ pass as the tescher looks through
mu;ic books attempting to pick out a tune on the piano.

Words to a song forsanother teacher's retirement
perty ere printed on chart paper hunqg on the divider. The
children repeat each line after the teacher reads it, Two
other classes come into the room, sitting on the ruq with
the kindergarten children. Someone boos but no one comments
about thi1s expression of disapproval. Someone else com-
plains about being "squished." After singing verses of the
song, the kindergarten children sing the chorus alone so

the teacher may check that they know the wvords.
Teacher: "Good, I think you all know 1t."

lihen the other classes leave, the teacher talks

to the children,

Teacher: "Put your bhands 1n your lap and get ready to listen. You
all have to participate or it's no fun!"

Two more songs conclude the music session.

Teacher: "Girls, go to get your coats. See if you can qgo quieter
than the boys.”

Jim: "Is this a contest?"

Teacher: "Yes, it's definitely a contest!'”

—

Ted (to aide, while he puts on his coat): "I wonder uhg/ynn“"

The aide doesn't understand what he's referring

to and he doesn't explain,.

Kathy (to teacher): "I sure had a lot of dirty air back there.,”
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. Kathy wvas referring to singing with the other

cll;u.p. o

Kevin reminds the teacher that he wents his robot

to take home.
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1100 4k One of the school psychologists spends s few minutes
obser g in the clasaroom baforé evalusting H.lth;t'l
r;;dlnoon for grede one. In & quiet conversstion near the
d‘l.. the teacher and paychologist discuss Heather's pro-

qress over the last fev months.
Teacher: "Heather, are you resdy to go with Mrs. Lytton now?"

The psychologiast smiles at Heather. As they walk

to the door, hend-in-hand, the teacher encourages Heather. '
Teacher: "Have fun playing games todey!'"

Today, several children play with puzzles wvhile

vaiting for the teacher.

-

Jeff drops several books as he attempts to cerry

an armful of books to the table.

Teacher: "Kathy, why aren't you helping Jeff? 'I think you'd
better go and help him."

J

The teacher opens the door to warn children swinging
over a small fence about the dangers of bumping their head$

on the concrete sidewalk.

Teacher: "Grouchy old Mrs. Wright. I'm just afraid they're going
to crack their heads open! We're not going to cook today.
You did so much cooking on Monday at the John Walter Site.
You don't need to cook every week. Just as long as you
have a treat - a snack at snack time!"

-

During the story the teacher asks several questions.



Teacher: . “Remember to snewer Mre. Wright in'a nice nnCvn."

lilchor'o commerits such as "That's & Qood .o;zonco"

and "Good thinking!"™ follow the next few answers frea the .

. chlidron.

Teacher (notices Nency playing with the blocks): “Nency, ) at this
picture., Put your hands in your lsp end don't wo
about the blocks.”

1120 Tracy arrives.

Teacher: "Sussn, can you sit up tall? It helps us to listen if we
sit up nicely!'”

)

After the story, the teacher checks the children's
knovledge by asking questions about the dtory,

L .
lonicas "Rockets don't hgve gravity.”

Janice: "Satellites go around the moon.”

Teacher: ™Gee, you were a good listener! These are the centres
‘avsilable today. The rocket is ready. Only two people in
o it because it's only cerdboard. The morning class mede a
large rocket out of blocks. It vas a great idea' R2D2
Puppels. 'G' pictures with Mrs. Jansen for the phonics
trein."”

¢

Several children select the dot-to-dot pictures.

Because the numbers are difficult to reqd, the children

often make mistakes. Tara brings the erssers to the table.

L

Tara: "Then ve cen fix our mistakes'™
Scott (to teacher): “Can I get a ruler?”
Teacher: "Sure.”

Scott: "1'11 bring all of them.” (referring to a can containing e
dozen rulers)

S ‘ zu/c

i
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Tescher: “VYou'll only need sbout three!®

/ Scott expleine to the ressesrcher that he needs the
ruler, to drev straight lines, A

Scott: "l have ofe st hame beceuse 1'l]l need it next yeer in
Qtede one.” .
Monice asks for pereission to listen to the °'Ster
Wars' record.
lTeacher "1 wonder if everyons @ll come to the rug when they heer

the music?”
\

Several children run over to ask the teacher 1f it's
Cleanup time.

(onstruction psper space helmets, made the ofher
day, have 1ncreased the drematic play vith the rocket ship

and i1n the construction centre,

Teacher (watching the children): “Oh, you guys!'™
L] .

Two boys come to ask the teacher if they can leave

thexr:rocket ship ‘TWade of blocks) out on the rug.

Teacher: "No, because the morning clssé has to use thoes blocks also.”
Boys: "Can we meke 1t agsin tomorrow?"

Teacher: "Certainly you llni'

. Tracy has visited four different centres todsy but
: ®

~

4
hasn't steyed to do an actdvity anywhere. Tracy snd Monice

both chose Lite-Brite but the teacher selected Monica to go
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to that centre. Tracy appeared unable to find anything else
of interest.
The teacher has just announced tidy up time when
- 1

Tracy enters the rocket, tipping it over.

Teacher: "Tracy, what are you doing? What time is it?"
>

A contest between the boys and girls is suggested,
by the teacher, as the children dress for recess. A child

asks who won,
Teacher: "It's a tie since you were both very quiet!"

After recesé, the teacher leaves the room for a
conference with the psychologist and Heather's parents.
When the. children go to the rug after snack they're
4

very noisy. Although the,aide asks them to settle“down, the

noise level increases.

v

Aide: "Okay, curl up in a ball!"

- This serves to encourage the children to jump up

b
and down making funny noises.

Aide: "Curl up again. You may stay there until it's time to go
home!"

Finally the aide calls the names of the quiet chil-,
dren, asking them to sit up. Five children are stiil curled

up on the rug.

Aide: "Those are the non-listeners!"
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:4#  ””“‘lter a few minutes, she tells everyone to sit up.

L 3

'T-‘By this time, the children seem to realize the aide won't
permit them to disrupt the class, so remain quietly seated ¢
on the ug. .
The aide suggests playing "Who's That Knockiné at
My Door?" while waiting for the other classes to come in for
singing. When the other classes enter the room, the teacher

reorganizes seating on the rug. Several kindergarten chil-

dren compladn. . I

Children: "Oh, no! We're going to be squished again!"

5inging today consists of practising the song for
the retirement party four times, without the piana, as Mrs.
Wiright 1s still at the conference. Expressions of relief

are heard as the other classes leave.
Children: "Thank goodness! That's better! Now we have some air!"

The aide shous the pictures accompanying a story
record wvhile the children listen to the story. After asking
Jeff to pay attention twvice, the aide tells him to move to
another place on the rug. The story ends with a familiar

song.

Aide: "Now listen! You may sing if you know the song.”

Applauding, the children sing along. .

Aide: "Boys, go to get your coats. Now, girls."
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FRIDAY, MAY 18, 1979

1:00 The children are looking at books wvhile the teacher

searches fqr a space book to be used in a creative drama

€

lesson.
!
Susan is the leader today. Scott (the other leader)
hasn't arrived yet.

The books are collected and set on the table.
Teacher: "Sit up tall.”

The noise level rises as the children talk about

their books.

Teacher: "What did Mrs. Wright say?"
Kathy: "Sit up tall."
Teacher {loudly): "wWell, it sure didn't work that vay. That's not

nicet"

Today's story is about satellites.
. Y

Monica holds her hand up. Does she have a question

or something to add to the story? The teacher lboks at her

_but ignores her request for recognition.

Teacher: "Nonica, put your hand down for now."
1:12 Scott arrives. : ‘
1:15 The children form *) lines; the girls behind Susan,

the boys behind Scott. The class goes to the library to

-

listen to a story read by the principal.
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1:30 Return from the lisrary.

Since several other classes are coming in to prac-
tise the sang for e retirement party, the teacher tells
the children to sitynear the back of the rug. After fifteen

minutes of singing, the other classes leave.

Tara: "Good! We didn't miss play time."
Teacher: "No, you didn't miss play time. Now for work time, we'll
do mazes, construction toys, painting and house corner."
Today the teacher selects four’girls te play in the
récket ship wearing the space helmet§.
Paper and pencil mazes are a new activity today so

the teacher demonstrates the task for the children.

2:15 The fire alarm sounds.

—

Teacher: "Okay! Just line up and follow Mrs. liright."

Still wearing space helmets or .ns, the children

line up behind the teacher Hfd guickly file out of the roam.

Outside in the schoolyard, the teacher counts the children.
Teacher: "Be very quiet now!"

llhen they reenter the room, the teacher calls them
to the rug to talk about the fire drill. Although the
school has practised this procedure several times, the chil-
dren appeared unsure about appropriate actions during the

fire drill.

2:20 Recess bell rings.
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Teacher: "You can blay a bit longer when you come back from recess."
’

2:35 After recess, the children go back to various

centres.

23142 Teacher: "Cleanup time!"

Several children complain that they've just started
' playing.
Teacher: "You've had seven more minutes to play!"
After cfsgﬁZp, the leaders pass the nuts and raisins,
today's snack. While wvaiting for the rest of the class to

finish snack, several children sit on the rug looking at the

books. .
2:55 Shov and Tell. Some children showv their item to

the teacher before it is passed around the circles; other
children just pass their things to the person next to them.
For the secon¥ week in a row, Tracy brings several things

for Show and Tell.

L 24

Teacher: "Tracy, now listen! Next week I omly want you to bring one
thing for Show and Tell. I'm only going to let you show
one thing next wveek. It takes too long for all the chil-
dren if you bring so many things!"

The day concludes with the children singing along

to Janice's record, "One Elephant, Deux Elephants."
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TUESDAY, MAY 22, 1979

1:00 The regular'teacher is avay today. The substitute

teacher has been in the classroom ance befores.

Tara and Cameron are the leaders today. At the
teacher's request, Tara collects the books from the children
seated on the rugqg.

The teacher introduces herself to the children.
Children: "Good afternoon, MHrs. Brown." (in response to the teacher's

good afternoon)

Teacher: "What do ve remember about our manners? If we have some-
thing to say we always put up our hands." (The children
were asking a variety of questions about today's activities)
The teacher pins name tags on the children so that

she may call them by name.

1:10 Scott arrives,

—————

Teacher: "\/hat did you do all weekend?"

Several children talk about camping trips to
o
various locations,
Cameron reminds the teacher that Scott needs his

name tagq. s

Teacher: "Cameron, can you find the number 22?" (referring to the
calendar)
Usually the regular teacher takes the number card
of f the calemdar (since the morning class pins the card up)

and hands it to the child. Cameron stands looking at the



calendar. He t.iog_down the card with 21 on it.

Teachers "No, no! That's not tt:/nneAP

¢
She points to the cards above the calendar.

Child (prompting Cameron): "Two, tvo."
-

Cameron selects the correct card aqd pins it on
the calendar.

A large sheet of cardboard, used as a screen for
filmstrips, is moved to the front of the carpeted area.

The first frame of the film is projected on the screen.

<
Teacher: "Who knows what focus means?"
Tara: "To make it colourful."
Teacher: "Not quite!" (She defines focus for the children.)

When the teacher asks Monica a question, several

.

children answver.

N
' \

Teacher: "Howv many Monicas do we have the room?" /,/
. \
Tara: "About a hundred!" : ,
~
Teacher: "It sounds like it. Only angwer when your name is called." \\
1:20 Tracy arrives.

During the film the teacher asks several questions

but the teacher can't see their name tags because she is

sitting 'lind the children.

Teacher: "If you've heard of a volcano put your hand up."
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Several children put their hands up.

Kathy (to Heather): "You've heard of & volcano, haven't you? Then

put your hand up." o

Heather raises her hand.

Tra and Scott came in after the teacher introduced
herself to the ciass. Do they know her name? Only one child
has asked where the regular teacher 15.

Several children leave during the film to go to
the washroom, ‘Tracyréf;nds up and starts walking towards

the door.
Aide: "Only one person at a time. Go and sit down."

Tracy sits down on the rug.

Three girls in the front row vhisper back and faorth
during most of the film. The topics are related to the film
(e.g. an eclipse vhich occurred earlier this year) and

activities after school.

1:40 After the film the teacher tells the children to

think about what they'd like to do today then put up thgdr

hands.

Teacher! "I'd like you to all try to do some dot-to-dot sheets today.
Don't just play in one area."
A limit is placed on the construction centre. Three
people may play there. Janice selects the matching games.

Monica plays in the rocket ship but comes to observe the



people working on the dot-to-dot several times. Cight chil-
dren are working on the dot-to-dot pictures, Because the
.dot-to-dot pictures are very difficult, several children come
to the researcher for help. Janice brings her game to the
researcher for feedback. When the reqular teacher is i .
the room, the children seldom request help from the redearcher.
Janice asks the researcher where the alde 18 as she want}\~:
permission to play with the Princess Leah crown.

Jim comes into the classroom. He doesn't ask any

-

questions about the substitute teacher or the reqular
teacher's absence:

Since playtime was very short, the teacher decldes
that the children may play until recess time and tidy up
after recess.

After recess and cleanup time, the children sit
down at the tables for snack (rav vegetables).

Teacher: "Remember our manners. We don't take more than twvo."

After snack, the teacher reads a story then 1t's
time to go home,
The classroom routine is slightly modified by the
>

su;ftitute teacher but the children appear comfortable with

the changes. The aide is available to provide the substi-

thte teacher with guidance and information. The children

seem to ask the aide more questions during the regqular

teacher's absence.
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WEONESDAY, MAY 23, 1979

The teacher and side are preparing materials for

@ craft praject.

Monica (picking up a package of toothpicks): 'What é}e these for?"

Teacher: "I1'11 tell you later.”

Honica: "Why?"

Teacher: "Because | don't want to have to say 1t ten times.”
Ted: “Nobody's picking up the books."

Teacher: "Oh, that's all right.”

Several books are scattered on the rug.

Teacher: "Today's helpers are Tracy and Scott. Scott, will you
pick up the books? Tracy 1sn't here yet."

Geveral children tell the substitute teacher that

4

Tracy”s alvays late.

Teacher (teasing): "Ib's so cold today."
Several children: "No!" »
Teacher: "Remember your manners. Don't talk out. Put up your hand

vhen you want to talk."

The children tell .the teacher what they did yester-
day after school (e.g. flying a kite, running in the sprink-
ler).

Gcott marks the weather wvords (sunny and windy).

He pins the number f} on the calendar wvhile the teacher says

the date. The teacher and children repeat the date twice.

.
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The teacher asks thr’ifl‘erent children the same question.

Teacher: "What is the date today?"

None of the children can answer the question.

Next, the teacher reads\a story about bears.
During the story, Jeff throws a small vooden cube up and
catches 1t several times. No one notices except the chi]-
dren si1tting next to him,

1:20 Iracy arrives,

The class goes to another classroom to practise a
song for the retirement party. The classroaom contains five
rows of desks so the kinderqgarten children sit on the floor
betveen the rovs of desks. Their teacher usually blays the
pirano for singing. Simce she 1s awvay today, a taped plano
accompaniment 1s used.

Two sheets of chart paber. vith ﬁhe words to the
song printed on them, are taped to the front blackboard.
Because of the seating arrangements, 1t must be difficult
for the children to see the words to the song. HMany of
the kindergarten children can't read yet, but several are
stretching their necks 1n an effort to see the words.

Susan complains as they walk back to the class-
room that her seat is sore from sitting on the floor.

As soon as the children enter the room, they all

sit on the carpet,

Teacher: "Do you see a mobile in the room?"
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Several mobiles are hanging from ﬂ‘:lhlllnq.

\

The children nod their heads 8nd stert to name the ob jects

on the mobile (a star, & space ship and a satellite).

Teacher: * "Mrs. Jensen and | will help yqi'.nke them.”
Honica: "Mrs. Jansen, cen I go bathroom, please?"

Aide: "You don't have to ask as lonqg 8s you Qo qgne at a time.”

Heather leaves the room a few minutes later to qo
to the bathroom. - When she comes back to the room she

hurries over to the aide. .

Heather: "I vas quiet gren 1 vent to the bathroom. I vgs listening!”

Aide: "You always are. You're such a qgood girl."”

She hugs Heather.
Seven children are working on mobiles using a

variety of materials (toothpicks, styro'o‘n. paper cups).

Jim: "What 's s6.godd about these satellites?"

Teacher: "Nothing. Nothing's good abnut them, Jim. They just
keep you busy."

Jim: "Well, I'd better hurry up. Playtime vill soon be over."

Kathy and Tracy are standing near the door watching
another class painting outside.

Monica 1s sitting inside the rocket ship. The
teacher calls Monica to make a mobile.

The teacher is talking to Tracy but calls her Susan

by mistake. Tracy corrects her, shouting.
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Trecy:s "My neme is Trecy!"™ ,
. - [ ]

Camerons  “Are ve going to the playground today?"

Aider "I don't know/® ,

Camerons "The teschet Q&l.hn.”

Jim “The children should decide sometimes.”
'C|unrons Yeoh!" N
21]0 Ygl teacher and side forgot thet the children

vere to go to the gym to practise the seating plans for the

retirement party.

Teacher: “Class, line up quickly."
They walk to the gym,

Teacher: "Welk quietly in a good row."

Vhen they reach the gym, the children stand ageinst
the wall until they are assigned seats. The sed#ting 1is
very crowded. The first grade to;cﬁQr organizes ihe group,
pushing children close together so that everyone can fit
on the bleaschers.
2:20 The recess bell rings. The class welks back quickly

to their room., The aide stands in the doorway of the room.
Aide: "Go outside for recess now."

2:35 Since the children didn't have time to clean up .

before recess, clean up is required t‘ore they can have

snack. ¢
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Tescher: “Pecple who heven't finished their mobiles mey do eo. The
others cen start cleen wWp.”
Scotts “Ihat fen't feir. We should sll cleen up together.”

Teoacher: “Ukay, every one cleen uwp.”

Tracy ests her snack while the obhere clean up
then Tracy end Scott péss the snacks around.

The teacher ppts out the Bingo geme and markers.

Several children groas nd complain,
Jam: "We want to Qo outside. It's so mce outside.”

fhe teacher warns the class that they von't go

nutside 1f they're nolsy or misbehaving.

Several boys throwing the bottle ceps at each

other. The teacher & ' down beside thenm.

Teacher: "This could teke time 1f you misbehave.”

When the tescher holds up the letter, the childeen
are supposed to hold up their hands and volunteer a vord .
that starts with the letter. In their excitement, th’
children sometimes casl]l out vords without waiting to de
asked. The teacher ignores these children, only sslling
children with their hands up. The game continues for ebout
five minutes. Trecy calls "Bingo." Several children point
out that she stil]l ®.¢s one space unmarked. Finally they
finish all the letters of the wlphebet. Obviously some
.

children have missed some letters as they still have blamk’

spaces on their csrds. -
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3:05
Teacher:  "Line up and we'll go to the playground for a few minutes.”

¢
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THURSDAY, MAY 24, 1979

1:05 The children, teacher and aide chat informally

wvhile the children arrive. Janice and Heather, today's

leaders, collect the books.

]

Teacher: "Good afternoon, »oys and girls."

Children: "Good afternoon, Mrs. . . .?" (The children have forgotten
the substitute teacher's name)

Teacher: "That's wvhat I thought. I've forgotten some of your names
too, so it's fair. My name is Mrs. Brown."
Janice is selected to mark the cajendar. With the
teacher's*guidance, the children review the \Jays of the veek

for yesterday, today and tomorrowv.
Teacher: "Today is Thursday, May 24th, 1979."

When the children repeat this several say \lednesday.
After the teacher repeats the date, everyone says it cor-

rectly.
LI

Teachef: "Tara, will you come and show us what happened to you
" yesterday."

Tara'®tands next to the teacher, holding her hair
back to reveal a cut on her forehead. Tara explains that

. » . ‘
- z8he bumped her head on the monkey bars.
:'\‘".Q .

Tara: "Guess how many stitches I had."

Since most of the children have already heard the

story, several people guess the correct number. This inci-

. £y
¢ 5 -~
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dent lesds into a discussion about individual accidents

requiring stitches. .

Teacher: "Most children get stitches sometime vhen they're little."

‘Susan: "It vasn't when I was little, it was when I was still five."
4 - :
Teacher (holding up a book 'Bambi'): "I have a story to read to
you taday."

Several children mention that they have that ‘book.

-

Teacher: "Do you want to hear it?"

Children: "Yes."

-

1:17 Jim enters the room.

Several children turn around and kneel to see who

has entered the room.

1:20 Tracy arrives, causing a disruption in the story,

vhile she ®inds a place to sit.

The story leads into a discussion about hibernation.

Teacher (holding up a record cover): 'How many peopie know this song?"

Only Kathy holds up her hand.

-

Teacher: "First, I'1l play 2t then I'll teach you ‘the vords."

Monica: "Can wve dance‘to it -

Teacher: "No,I don't thingosa;‘lﬂaybe you could clap to the chorus."
: ud } 4 -
.’i

vy . nA]ier listeniﬁg to the first verse some children

. 3

sing fvithout enthusiasm) the chorus to "The Blue-tailed Fly."

A\l
-~



Teacher: "Stand up, stretch and run on the spot so that you can
vake up."

Monica reclines on the rug listening as the teacher
repeats each line of the song. °

After the class sings the song, Jim's mother, Mrs.
Hill, enters the classroom. While the teacher tells the
children.about the creative movement activity today, the

M)

mother and aide. re _JQG?Q the classroom to provide a large
Ai". :‘ .

open space. ~ N 20N
p p 'i.’\. ;

Mrs. Hill 8its on-a small chair at the edge of the
rug.
Mrs. Hill: "Hello, boys and girls. I'm sorry Mrs. Wright is avay

today. I miss her and I'm sure that you all miss your
favourite teacher. :

3
While showing the children a get-vell card to send
to the teacher, she asks them to think about what they'd
like to say in the card. The suggestiops "We love you" and
"Hope you get well very soon" are grinted on thé'bard.
Mre. Hill: "Now I'll tell you about about what we're going to do
today. I want you to have lots of fun but I gpn't
tolerate any silliness. I will help you to remember
vhich is the real and the make believe. I am the
commander and I have control. I brought my magic ray gun.
It has freezing rays, melting rays and stretching rays."
A series of trial run activities, e.qg. moving
and freezing, reassure Mrs, Hill that she has "control" of

the children.

Brightly illustrated .pictures of different planets



244

. [ 4
are shown to the children as tho‘asimulua for ideas. At

Mrs. Hill's command, the childte‘?thl up on the rug.
Mrs. Hill: "No giggling or I von't continue."

Monsters (created by monster rays) without sound

are suggested as the first series of movements.

Mfs;\Nill: "These monsters don't have any sound and mustn't move from
their place. Jim, if you're silly, you'll be taken right
out!"

After the children demonstrate their monster shapes,

Mrs. Hill tells them to curl up on the rug agaln.

Mrs. Hill: "Those were the nicest monsters I've ever seen. They
wouldn't scare a flea! Try again." .
~ b ]

A discordant serigs of piano notes is the signal
for the monsters. The;cﬁkldren jump up roaring and growling
wvhile making monster abd;es and faces.

The movement ?ession cgntinues for approximately
fifteen minutes. During this time, th‘ﬁbmphasis on 2ont;ol
and silence surfaces repeatedly. If the children are a%lowed

to make sounds, they can't move. When the children move

arodnd the room they musth't be noisy.

Mrs. Hill (as she is leaving): "I hope I can come back to visit you

and do something like this again. It was lots of fun!"

™

Because the creative movement séssion occurred
during cooking time, the éhildren don't prepare their snack
today. No one asked wvhy' they didn't.cook today; however,
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several children asked what they wére having for anack.'

~

Teacher: "In fifteen minutes the other classes will come in to
practise our song. What do you vent to do today?"
©

One boy asks if they could play with the building
set making space ships. When the teacher agrees five boys

run to the block centre.
Teacher: "Oﬁly three people at one time.

Tuo boys are told to leave the centre.
Scott: "That's what I wanted to do."

Dot -to-dot sheets and colour by code pictures are
suggested as Seott's alternatives. Dejected, he walks to the
table and sits down. When Scott finishes his picture, the
teacher calls to two boys from the construction centre.

Teacher: "Come and do your sheets so that Scott and Jef f may build
space ships."

Soon the other classes arrive.

Teacher: "Go and sit on the rug."

Tara: "Are we going to be squished again?"

After the children sing all three verses of the
sohg, the teacher decides that the children know the vords
wéll enough. ]

Since it is nearly recess time, the other classes

leave while the kindergarten class lines up for recess.
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After recess, the children eat snack, listen to a

short story then spend the rest of the time playing Alph-

bet Bingo.
.
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FRIDAY, MAY 25, 1979

Susan and Jim are the leaders foday. When the
teacher asks the date today, several children remember the

name of the month, and the year.

Teacher: "Time for 'Shov and Tell'."

Child: "Wait! Wait! \Wait!"

Teacher: "Oh, Susan has to pick up the books."
1:10 Show and Tell.

The teacher asks Monica to move over so that theré
) [ )
is room for @ child to stand near her vhen they show some-

thing. Sean taps Scott on the head.
Teacher: "Sean, I'm going to have to move you."

Cameron takes his book out of his bag. Several

other children rattle their bags while holding them.

V BV
Teacher: '"Let's keep tMe.rest of the bags very quiet."
op tle

Ted shows his new baseball cap.

Teacher: "It fits Ted just right."
Tara: "See at the back that thing fastens it up."

Teacher: "I thought Ted might tell us about that."

Heather shows a wvall hanging in the shape of a dog.

P

Haacher: "Is that called macrame?"

Heather: "No, Cindy." "
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Tracy stands at the door,
Teacher: "Come in and join us Tracy. Were you playing outside with
the other kids?"

Tracy: "I'm always late, didn't you know that?*

Teacher: "1 thought maybe you forgot to come in."

The children laugh.

Scott shows a camper.

Teacher: "Did you just get that for your birthday?"

Tara: "No, 1t's in April. Look up there."

Tara polnts to a display of Birthday Houses on the
vall. Scott's name ié on the April house.

The time is 1:15 so the rest of the children must
hurry to finish "Show and Tell" before library time.

1:20 The children go to the library for story time.

1:40 The teacher collects the children at the library

and wvalks back to the room with them.
The teacher lists the activities for the day.
Scott, Susan and Tara are colouring pictures using

a colour code chart (e.g. r for red, bl for blue)

Susan: "Do you know how to read?"

Scott: "No."

Susan: "Oh, dear! This is going to be kind of troubly."
Tara: "What?" r/\\
Susan: "He can't read and I can't read." /

Tara: "l can. Come and sit over here."
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Jara points to the chair next to her. Scott moves

to sit next to Tara. Tara points to an area on the picture

L

marked 'r'.

Taras "Just colour that red. Just plain red then put it besck

in there."

-

Tara points to the tray of crayons,

Several games are set out which involve throwving
dice and moving markers. Janice and Heather are playing
together. Wwhen the games were first introduced, the teacher
explained that a player must throw the exact number required
to reach the end thereby finishing the game. Janice and
Heather explain their interpretation of this rule. If the
number thrown is larger than the number required they move
the marker backwvards the extra nymber of spaces. The
researcher wvatched several other groups of children playing

similar games but no other group had modified the rules.

2:25 Recess time.
\
2:40 The children enter the room.
Teacher: "Clean up before snack time."
Aide: "Today is Ftiday. We have to clean up really vell."

The aide carries the small sink from the playhouse
over to the large\sink. Water splashes over the edges as she
carries it.

Aide: "Tracy, don't do this again!" 1

Sean: "Are we finished Space?"
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Yesterday the side sent many library books home
vith one of the mothers. Today Scott and Ted are given
their spsce books to take home.

The aide nods her head in the affirmative.

Jim: "] have to serve."

Teacher: "Yes, Jim and Susan are servers today."

Tracy eats her snack while the children clean up.
while the rest of the class eats snack, Tracy gits on the rug
playing with the puzzles. The teacher calls the children to
come to the rug for story. Monica is lying down on the rug
listening to the story.

Teacher: "Monica, would you please sit up?"

Tracy also lies down on the rug.
Teacher: "Tracy, sit up!"

Several of the children are still at the tables
eating snack. *

After the story the teacher suggests taking a ball

outside.
Teacher: "what games do you know?"

Several children suggest Dodge Ball. When they
reach the playground, the teacher has the children number
of f to put them into four groups. The rules of the game
appear uncertain as the researcher observes. Many children

remain in the centre of the circle eveﬁ though they've been
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hit by the ball. The game ends when the bell Tinds.



