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. ABSTRACT __

Identity deve1opment is believed to be a primary task
during adolescence. This study examined the relationship
‘between 1dent1ty‘status, work experience, family‘cohesion and
geqﬁer. One hundred.and eighty five male (n=li7)‘én& female
(n=68) high school students, with a mean age of 16.3 years, were
adniﬁistered three written questionnaires: OM-EIS, FACES II:,,
and a Demogréphic/work questionnaire designed for the}tﬁgﬁﬁéi§y
. The TSCS was also given to some of the partitipants. LoQ]%hear
analysis revealed that a main effect of work experience and an
yinteraction effect of'work experiénCe and family cohesion—;ere
~stgnificant at a 0.05 probability level. Nonworking ado]eséents
were fouhd to be in a crisis category moré than a noncrisis one.
Those students. in a‘noncrisié category were also 1n'fémi1jes.
with high cohesion. Chi-squared aﬁaﬁysis indicated
significantly more fam11y_busingss workers‘wene in a’nohcrisis
identjty"stétustcategory. The results of this study lend
suﬁport to the concept of identity development during

' adolescence. Work experience and family cohesion were two-

variables which were significantly related to identity status.
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INTROOUCTION
Adolescent development involves the formation and
crystallization of one's identity (Erikson, 1968; Ellis & Davis,
1982). Through experiences of role experimentation, an
adolescent begins to define the self in terms of who one is and
what one will become (Erikson, 1968). Experiences which
facilitate this process occur from both inside and outside of
the family (Havighurst, 1976).
One experience, outside of the family, which has been
hypothesized to promote role experimentation is participation in
)

the labour market. 1In 1983, er fifty percent of all youth in

e

Canada between the ages of 15 and 24 were employed to some

degree (Minister of State, Youth, 1984). Since a large number

of adolescents are experiencing the world of work, it is

' necessary to study its impact, if any, on identity development,
An adolescent also experiehces changing relationships witH

family members. As an ado\escent strives towards defining

oneself, a moderate degree of~Eloseness and distance between the

adolescent and family is optimal (Olson, McCubbin, Barnes,

Larsen, Muxen, & Wilson, 1983; Bell & Bell, 1982).

Connectedness islessential to promote the adolescent's feeling

of belonging; however, to facilitate role experimentation and

those experiences outside of the family, such as working, a

sense of.separateness is also necessary.



, N
"The purpose of this study is to determine if experiences

inside and outside the family are related to the deveIOpment of
adolescent identity. Specifica11y<one's‘inyoTyement in the work
world is the constrict used as the experience'outside'of the
famiiy | Family cohesion is the construct chosen to represent an
'7-adolescent s experiences Within the famiiy |
Studying the reiationship between adolescent identity
'deveiopment, work experience and family .cohesion has practical
. and theoretical significance.. iThe practica1 significance
involves recent tranSitions-of youth experiences in both areas
of family and work - (Minister of State Youth 1984). In terms
of work , it has been increaSingiy difficuit for ado]escents to
‘find employment of any type.\ This has reportediy affected their ' l
re]ationship with their families by pro]onging and promoting |
depghdence (Minister of State, Youth, 1984). Due to‘present
economic conditions there’ does not appear to be any signs of
improvement It seems necessary therefore to study adoiescent
’ development in relationship to both family and work experiences
The theoreticai Significance of studying these |
reiatiohships involves providing support for previousiy stated

»propositions and concepts on adoiescence A primary task during

4\adolescence is defining oneself in terms of one S present and

future abiiities and roles (Erikson 1968) This process of

identity formation is faCiiitated by experiences outSide of the
i . u’



- family which ensmote indepenqence(Havfghurst, 1974).
Egberiénces within the family also can contribute to an
adolescent's identity formation. Particularily a family ¢an
promote'Both a sense of belonging and conngctedness within anv
{ndieidua1 (O]son 1983). Theories on ado]escenge'have stated
that exper1ences inside and outS\de of the family wh1ch
fac1]1tate a fee11ng‘of be1ng both separate and connected are.
necessary during this stage (Hav1ghurst 1976). Thus it seems
necessary to study both types of exper1ences whén the %ocus is
ado]esceqcew \

vResearch dea]ihg with the impact of eaf]y work experience
- onjado]escence has resulted in twb oppos}hg and,cdntréstjng
positions; occupational competence and occupational cynicism
(Steinberg, Greenberger, Vaux, & Ruggiero, 1981). Within an
occupatfbnél combetence viewpoint adolescents are capable of
/’ac¢e§sing iqdividua1 and social benefits from work experience
(Steiﬁberg, Greenberger, Jacobi, & Garduque, 1981; Cole, 1980).
In céntrast' those holding the occupational cynicism view state
that ear]y work experience is detrimental to the deve10pment of
- -an ado]escent (Ste1nberg, Greenberger,kVaux & Ruggiero, 1981)
Working is viewed as'a negetiJé experience because it
premature1y exposes the adolescent to the’stresses of emp1oymen€

and adu1thood. Studying the relatienship between work

‘experience and adolescent jdentity development directly



addressés this issue. .

Theoretically, identity formation is éonsidened as
primarily an adolescent expe;ieqce (Erikson, 1963). However,
many empirical stuQi;s have focused on late ado]escencg\and
éar]y adul thood (Adams & Jonés; 1983; Marcia & Freidman, 1970;
‘Marcia, 1967). Middle adolescence havé Seen viftqal]y ignored
'in these studies. Many aaolescents begin to havé'wbrki‘ﬁgxﬁ
. experience at the age of 14 or 15. Thus, an empﬁasis~is pfaced“
on the development during mfdd]g-]atekado1escéncé and the impact
of work and family exberiences (Minister of State, Youéh, 1984)?7} -

Th{s leads to the ma;or.queétion of the study. What isftﬁé ‘
~relationship between adolescent identity and work experiéhceg?'AEGif
sub—que§tion\deafs with the relationship betweeﬁ.ado1escéﬁt S
. idehfity and family cohesion. More generally, the question 15  ?
what is the relationship betWeen the adolescent's identity, and
experience$ inside and outside of the family?

A ‘second question of this study is what is the relationship
betwéén identity and self concept? With regards to defin?tions; .
these two concepts are sihilar. »Identity, as stated earlier, is
ffdeéining oneself in terms of future roles and abilities
fErikson, i968); Self concepE is defined as an individual's
internal frame)of reference (Combs & Snugg, 1949). It is how
one views onéself and involves a dynaﬁjc’process between the

>

1Bdividua1\and the environment (Fitts & Hamnér, 1969). A



secondary interest is to determine whether identity and self
concept are empirically similar.

To explore the re1at1onsh1p between work exper1ence family
cohesion and ado1escent development in greater depth this study
1s d1rected toward three basic subprob]ems The first :
subprob]em is to measure the identity status of ado]eséents‘

The second subproblem is to determlne whether 1dent1ty format1on
is related to work exper1ente and family cohesion. Finally, it
is of interest to determ1ne how gender influences ado]escent
identity development. Thus, the dependent variable 1s identity.
The independent variables are work experience,'fami1y cohesion
and gender. “

To explore the’relationship between identity and self
'_concept it is necessary to measure the self concept of
adolescents. For the purposes of this quest1on’ self concept is
the dependent van1ab1e and jdentity is the 1ndependent variable.
DEFINITION OF TERMS

'The subseQuent,conceptuo1 framework and literature review
is based on\tive main cbncepts in this study. These‘are'
adoJescence, identity, work experience, family cohésion, and
self concept. |

Adolescence is defined as the period between puberty and
adulthood. Adolescents in this develdpmenta] stage primarily -

undergo physical and emotiona1.naturationa1 changes. It
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nvolves those youths between approx1mate1y 12 to "0 years of
age. Three substages of ado]escence have been defined: ar]y,‘
middle, and late. | The age ranges for ear]y and middle- stages
differs'depeanng on-gender (Mitchell, 1979).. Early adolescence
refers to thgseﬂfemales-between_the ages of 11 to 1?, and males
between 12 and 14. Middle adolescence are those female
adolescents between the ages Of'i3 to 16 and 14 to 16 for male

‘adolescents. Finally late ado]escence refers to those
approximately between the ages of 16 to 19 For the purposes of
this study, m1dd1e and late adblescence‘1svemphas1zed.

. | An individual's fdeni:{ty primarily involves defining the  ~
self to -the point whe;e one feels comfortable in one's own body
(EYikson 1968). There is A sense of knowing who one 1s and
what the future ho1ds The process 1nvolved in formtng an

b 1dent1ty requires a samp11ng of dlfferent 1dent1t1es emotions

and habits (Mltchell 1979)

Nork exper1ence occurs when an individual 1s/1nvolved
regu]ar11y_1n contributing tb_the cont1nued sustenence}of a
business. Thts'indftidua1’has'the responsibilities of an
employee. In'thas study, paid wages are not a determining
factor. Examples of work experiences are work1ng as a part-time
cashier in a department store, work1ng as a stockperson in a ’

' fami]y grocery store or a person 1nvo]ved in volunteer work.

Family cohe510n is defined as the degree of separateness



anq cbnnectedness between an individual and.the family system
.(01§on,'1976). This concept is often used. in reference to
.emot1on$1 bonding. The continuum of family cbhesion'in901ves B o
'vfoﬁr levels. The fdur ievels are disengaged'(1ow cohesioni,
‘sepdfate (low to moderate cohesion), connected,(hoderate_to high
cohesfon), and enmeshed (high éohesibn). An example of high
family Cbhesioaiié a family who requi;es all members to
P pérticipate»iﬁ all agtivitfes together. N
Self concept is defined as an individual's awareness and
v -conceptualization of one's own person. It is a person's
internal frame of:reference and is.based on a‘dynamic prscess
" ewhich involves an aSQeéSment of who one is, what one does and

how one %e1ieves others view oneself (Burns, 1979).



. CONCEPTUAL FRAMEWORK

The developmental conceptua1 framework utilized is a
combination df theﬁzheoreticaj propositions proposed by Eric
.Er1kson,andidames Marcia in thejarea of identity development.
Erikson‘prgyides a g]oba] and guiding perspective’as to the
dynamics involved durind.ado1escent identity fonmation. Erikson
proposes that a state of confusion or "moratorium” is a

' necessary part of attaining an identity. During this stage
ado]esceﬂts are 1nvo]ved in role experimentation' Marcia
e]aborates on this by propos1ng 1dent1ty status categor1es which
are differentiated by spec1f1c processes as relevant to the,a
development of a sense of se]f. Exper1enc1ng crisis apd making

~-a commitment are two main processes involved during adolescence.

Erikson's. developmental theory, as ge11'as many ochers,:is
-, based on a progressive growth 6rocess (Hilgard, Atkinson, &
:;bﬁtkinson, 1975). Development is progressive because many

}~ physicat- and mental skills contnibuting to growth occur in a
natura1 ‘sequence. This.sequence is initiated by innate
biologica1 changes and influenced by environmental cond1t1ons
This,observatidn has led to the.suggest1on that development is

cnaracter1zed by regular and cumulacive stages. During each -



»
stage, there are normative bioiogicai and envionmental \\\\
experiences which contribute to the continuous deveiopment of an
1ndividua1 Failure to deal adequately w1th~these experiences:
and prob]ems at a particu]ar time may result in- difficulties
with development in subsequent stages (Erikson 1963).
Development is governed by two factors,vmaturation and
enVironmentaiievents. iMaturation refers to physical or
biological c¢hanges which. guide the gronth'sequence. These -
cnanges occur irregard]ess«of.external.or enuironmentai
conditions. Environmental events are conditions or stimuii
external to the individual which can accelerate or impede the
natural growth sequence, but usually do not alter the
developmentai sequence. Development requires an interaction
between these two factors. During certain times of development,
an individual is optimaiiy ready to acquire new ski]is. The |
person has matured’to the point wnere one is biolodica}iy -
equipped to learn and imp]ement changes. Tnis period is
considered as "critical" because if appropriate experiences‘do
“ not occur during this time, there will be difficulty in
acquiring these skills at a later stage{ In generai, this
developmental perspective emphasizes the 1mpact of biological
'_‘changes env1ronmenta1 conditions, and past experiences and
'their-combined effect on the growth process. . _

Erikson proposed an eight-stage 1ifespan‘process_which



emphasized the impact of social-personal problems in tﬁe
development of -an individual's fdentity (White, 1976). He
considered a person‘s.interaction and relationship with others

| as vital’ to development. During each stage, an individual is
presented wifh a psychosecial‘crisis. A psychoso¢1a1 crisis -
occurs when the individual faces situations durjhg aepartfcu1ar
’developmental stage which affect’identfty formation. These
situations involve interacting witﬁ one's environment and
experfmensing with different roles These crises‘predominant1y
focus on human re1ationsh1ps and part1cu]ari1y those’

-

1nteractions which 1nvo]ve a person s fam11y During childhood

an emphasis is placed on one's family of or1gin while crises

‘occuring in adu]thqod'invo1ve the format1on and maintenance of
one's owﬁ family. . Experiencing a crisis results in both
“bggilive and‘hegatiVe outcomes (e.g. trustaxs;vmistrUSt). When
érisis ‘is dealt w1th successfully, both aspects are
1ncorporated into an 1nd1v1dua1 s identity. However,v1§ }s

preferred~that the positive elements are emphasized. With each

developmental_crisis experjenced; an individual further deveiops

and ref1nes one's identity : For examp]e during the first stage
of deVelopment the .infant faces a crisis between acquiring a
sense of tryst versus mistrust of oneself and one 's environment.
Through experience with the ceretaker, an infant realizes that

relationships, especially the parent-child one, represent some

10
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degree of consistency and continuity. An element of sameness 1in
the environment promotés this sense of trust and belief in

oneself and others. For healthy deQelopment, an infant needs

~to inierna]ize primarily a sense of trust with a small degree of
mistrust is necessary to enable the child to protect himself
ffom others wishing to do harm or to manipulate.‘

The second stage of Erikson's theory begins hear the age of
eighteen months. During this time, fhe chi\d/attempf; tol
develop a .sense of autonomy and sepérateness. This 1s
facilitated by a child's fncreasing physical control. A
movement towards autohomy facilitates the child's abilty to make
future choices. A danger during the ;écond stagé is the
devé]opment of a sense of shame or doubt. Shame resu]ts in-one
being self conscious about onesel f while doubtﬁleads to
questioning one's ability as well as othefs; abtlities. The
family during 'this stage‘is involved in helping thé ch{1d obtain
a proper balanée. A]thdugh they encourage{the child to "stand
on his own feet", they also serve as a source of protection
against the consequences of "over-autonomy" (Erikson, 1968,
p.252). In addition, a child gaining a sense of free will is
high]j dependenf“on the degree.of autonomyifelt and exhibited by
the parents (Erikson, 1968). Thus the family, particularily the
parents,‘may be insfrumental or detrimental to a éhild. At the

pre-school sﬁage,~the crisis experienced is acquiring a sense of



fnitiative versus a sense of guilt. This phase requires the
child to find out what one is capab]é of doing as well as what
one is allowed to do. This process encourages 1n1£iative—taking
and p}omotes a sense of purpose in fulfilling one's
capabilities. A problem during this staée develops when a child
feels jealous about others who block his or her plans. A

- classic example is sibling rivalry and the conquest of being
mother's favorite child. When a child fails, feelings of
resignation, guilt and\gni?egy are arou;ed. The family plays an
important role during this sﬁége by teaching the child when
initiative-taking should occur. The fourth/itage involves the
~school-aged child who has not reached puberty. Exberience§ from
school allow the child to attain a sense of pleasure from
complet1hg‘tasks successfully. Those who are not able to
develop a sense of accomplishment in school may feel inadequate.
Thus thé crisis presented is a sense of 1ndustry versus a sense
of inferiority. Those who adequately deal with the crisis gain
a feelfngﬁof competency about their abilities and future
participation in the adult community. It is necessary during
this stage for parents to pquote a sense of trust between the
child and teacher. This encoﬁrages positive identification with
people who have the potential to offer information and
experience to the child. Although many of the child's

expériences are a result of contact with people outside of the

12



family, parents play an important role in allowing the child
space to learn from others. The past stages have promoted a
basic sense of trust, autonomy, initiative and industry.
Satisfactory completion of these four stéges is a basis for
satisfactory completion of the next stage.

The next stage of adolescence is critical to development.
The presented crisis is between attaining an identity versus a
role confusion. . Since the adolescence phase is the area of
concentration, it will be elaborated upon subsequent to the

discussion of the three final stages of identity development.

.
§

After gaining an identity during adolescence, an adult's primary
issue deals with intimacy. The young adult, who has formed a
strong sense of self during ado1escence,uis now capable of
making a commitment to an intimafe relationship. A danger
during this stage is that a person may develop a sense of
isolation. One determining factor is whether an individual
feels ready for intimacy; this depends highly on.the
satisfactory completion of previous stages. The next stage, the
seventh, is concerned with making a contribution to future
generations. Although there are many ways to be fulfilled
during this stage, couples who feel this need often produce
offspring. Those who do not fulfill this need to guidé or aide
the next generation may experience a sense of stagnation. The

final stage of development presents a crtsis between attaining

13



integrity versus a feeling of despair. DOuring old age, people
should be capable of integrating the crises experienced from the
past seven stages. A realization that one's 1ife cycle has
purpose elicits a sense of satisfaction. However, those who
feel unfulfilled with 1ife often fear death becéuse of their
lack of a sense of achievement. Resolution of the eighth crisis
is dependent on an integration of the éxpe}iences during the
past seven stages.

Overall, Erikson's proposal of development is based on the
development of one's identity and involves a crisis at each
stage. Progression through each stgge results in a sense of
competence in a component of identity development. As an
individual grows, experiences from each stage are integrated
with what has been learned previously so one's identity
progresses towards a higher level of adaptation. The
developmental crists of identity is especially relevant during
adolescence where an individual considers childhood experiences
from the bast four stages. Thereafter, a person's identity is
constantly changing and being modified as life progresses
through adul thood. The phase of adolescence is when the
transition from a chf]d identity to the adult one is made.
Since a need to determine an identity is initially felt during
adolescence, it is necessary to consider the adolescent

expgrience in'greaxer dépth.

14



Adolescence presents one of the most important crises
during identity development. Primarily this involves
experiencing a sense of identity versus a sense of confusién
(White, 1976). There is a struggle between being a child and
becoming an adult; resolving what ado1e3cents'fee] they are
versus how others view them (Erikson, 1963). They are
attempting to connect and combine what they have taken from
childhood with the expectations and offerings of adulthood.
Adolescents must integrate all of the identity elements formed
during childhood to help answer the question of "Who am [
(Erikson, 1968); The majority of the confusion aﬁd exploration
centers around defining political and religious ideologies an
adopting a work role (Monte, 1980). During this time period,
adolescents are expected to decide on an occupation. As well a
work ideology, which is an understanding of work and how one
decides to participate in work, assists an individual in
progressing towards an adult role. To facilitate this pracess,
it has been proposed that adolescents explore many different
work roles; they enter a state of moratorium (Erikson, 1963).
It is during moratorium that adolescents experience crisis Dy
exploring and experimenting with possible opbortunities of the
adult world, but without making a firm commitment. For example,
one can temporarily explore the work world by having a part-time

or seasonal employment position. This allow an adolescent to

15
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exper1ence work1ng in that part1cu1ar field without mak1ng a
i

Jong- term* ﬁ{f‘ﬁtment s . . a S
Certain factors facilitate an adolescent in facing this |
_identity crisis. For one, an.adolescent has begun to mature
biologica]ly; Physical chandes in development provide the
equipment" necessary' to become an adult. Environmental events
also play a role in fac111tat1ng or deter1ng identity formation.
| jThe major environmental conditions'conduc1ve to dealing with the
gdolescént crisis are opportuniéies for_gxperimentation inside
_End outside the fami]y (Erikson, 1968; 01lson, 1983). Both of.
thése types of experientes assist the individual in searchifig
' and choosing an ident?ty. The first conditioh ré%ers to having
a fami1y,westecia11y the parenté, who understand th::‘this phase
of development involves a sense of confusion. They need to
provide the adolescent distancé and space in dea)ihg with the
confusion. This allow for the néééssary time to fully
) expefiment and}exp]ore adulthood. Secondly, it is helpful if an
individual ha§ the opportunity to.experiment with‘different
ro]es (Erikson, 1968). Role exﬁerimentation Brovidés the

i

ado]escent wwth various exper1ences which assist an 1nd1v1dua1
in attempting to def1ne the1r own identity:™

‘ At the end of ado1escence it is hoped that individuals
have gained a sense of fidelity or &ommitment. This refers to

one choosing.an identity as a result of one's own adolescent

~
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experiences. ’Pbssible-eoﬁf1icts with nonna@@we*br family values
~and expectations often aide the individual‘inﬂaaking a
commitment. This would a551st the adolescent in quest1on1ng and
{défining one~s own beliefs and.va1ues. Those who ‘have aﬁtafned
fide]ity.by ekpefigﬁéing a beriod of crisis, have achieved a
-firm sense of self. The roles ahd lives they lead are
representative of thefr core identities and not -those of the
external environment (Erikson, 1963). A coré identity is a
basic sense of one's be1ng and results from nntegratwng past
cr1ses, as well as a search for and belief in one s own ability
to gu1de and direct one's 1ife. Thus Erikson's concept of
Cidentity development during adolescence is based on one s
incprporatfng past and présent experiences into their '
identities. ExperienCes both inside and outside the family
which encquhage indepeﬁdendekare'inf]uentia] during this stage
of identity development. | u '

Marcia (1966) elaborated on this fifth stage 9f development
and proposed é four-pronged classification system of adolescent
identity status. This classification scheme is most \
appropriately applied to the areaé_of occupatfona1 chbice,
religious and po11t1cal ideology (Marcia‘ 1966). Accdfding'to
Marcia (1966), the two var1ab1es of crisis and commitment
pr1mar11y determ1ne an ado]escent S 1dent1ty status. Crisis

refers to a ppr1od of experimenting w1th various ro]es and | -

-



ideals; and commitment is the amount of personal investment.made
towards the adolescents' choice (Marcia, 1970). An example of
an adolescent in crisis who 15 attempting to define an
occupétional ideo1o§y is an individual who contaéts and
‘discusses work issues with people whose careers are an area of
in{érest. On the other hand, an ado1escent,wh6 has made a
commitment has decided on a work role and has médé\future.p1ans
accordingly. 3

Using these two constructs Marcia proposed four statuses:

{dentity achiev *ment, moratorium, foreclosure, and identity .

diffusion. Each of these statuses-differ in terms of whether

crisis has been experienced and a commitment has been made (see

Figure #1). 'Idéntity achieVement‘refers to those adolescents
“who have ekperienéed érérﬁsis and made a commitment.
Adolescents.classified as‘béing in moratorium are experiencing
crisis, but haQé not made a Ebmmitment. Foreclosed adolescents
have made a commitment, but havs not gxperienced crisis..
Finally, an adolescent who is identity diffused has nefgher
:éxbérienced a crisis no} made a commitment.

During the adqlescent stage, indiyidua]s may progress
thrbugh differeht statuses at various periods of development.
They may 6; catagorized into different statuses in terms of

occupation, religion and politics. This depends upbn on their

experience; in each of the areas. For example, an adolescent

18
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Figure 1: Marcia's Model of Identity Satus
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may be confused in the area of‘reﬂfgion but at the same time

1ndicate conf1dence in terms of political preference [dentity

status may a]so shift through time as an ado1escent encounters

di fferent experiences. For example, an: ado]escent maybe

confused and in a state of moratorium in the area of occupation.

However an 1nvp19ement(in the work world may assist in defining

occupational direct{on. As adolescent act towards this

direcf1on, he or she moves into the identity acheived category

in terms of occupat1on Therefore placement in a partieu1ar

identity status 1s by no means permanent or uniform. |
Ident1ty-ach1eved pe0p1e ‘have experienced crisis and are

commi ted to'anlideology and occupation. These individuals have

successfully dea]t with the strugg]e and are capable of -acting

in a way which is congruent with their 1dent1ty In terms of an -

occupat1ona1 1deology, these adolescents have considered various

vocational areas and as a result made a decision on their own-

‘terms. Previous part1c1patlon 1n a work role prov1ded the

individua] w1th tne opportun1ty to explore aspects of the

occupational worfd. Relying on work experientes as well as

others assists an individuial in defining an occupational

: ideology. In addition, an identity-achieved adolescent has been }

able to separate from the}ramily to the extent where the

individua)l has been able to sufficiently explore and experiment.

At the opposite end of the continuum are the identity-diffused



adolescents who have not experienced crisis nor made a
commitment. These individuals are not concerned about a lack of
a sense of self which is evident in theﬁr fluctuating ideas and
values. Attitudes and goals are usually unstable and easily
cﬁénged. These adolescents may express an occupational
p}eference hqwever their choices are easily modified if othe}
‘opportuqities arise. As well, rea1ist1£'aspects of a career
';have nbt been explbred seriously nor taken into considefation.

" The fami]y of this type of adolescent~fs probably uninvolved and

distant. There is a lack of parental concern as the adolescent

“moves ﬁowards adulthood and develops a sense of self. The two .
remaining statuses {ie between these two polarities and differ
in terms of théir enphésis on commitment or crisjs. Moratorium
ihdividua]s are in a state of crisis, but are unsure and vague
about a commitment. These adolescents are concerned with
occupational, ke1igious, and po]%ticalvissues the majority of
the time. Théy usually try to find a compfom?ée between -
parerital wisﬁes, societal demanas and personal abilities. In
terms of occupation, they are considering different cCareers

" _which interest them, but have not yet made a decisfon.
Adolgscenﬁs\who are in.moratorium have probably achieveq‘a
margiha] sense of independence from the family. The fourth and

final identity ététus is labelled foreclosure. Adolescents

-
4

characterized by this st&tus experience minimal experimentation

e
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and crisis, but have made a:commtment. As a resu1t, idéntities
~are greatly influenced by parental ideologies or those of a
significant other. This individda] is prdbably quite connected
to the family and has not achieved a sf;ong sense of
independence. Adolescents in this category have chosenqan
erUpation,ﬁrimari1ylas a conseqdence of atcepting otherﬁ'
»percept1ons, particu]aru]y parents, rather than re1y1ng on their
own needs and interests. In sum, Marc1a S 1dent1ty status
categories are dependent on whether an adolescent has
Aexperienced cr1sis and/or commitment. '
A comb1nat1on of Erikson's and Marcia's theor1es on.

' development proyide a perspect1ve on the adolescent experience.
The stage of adolescence ‘has an important role in identity
deve10pment betause it is during this period that individuals -
) first realize who they are and what they will become
| Environmental cond1t1ons which fac111tate th1s process prov;de
-9pportun1t1e§ for role exper1mentatwon and moderate family
.1nvolvement.‘ Adolescents who are able to experiment wifh
different roles are able toilearn from the confusion presented-k'
during this stage Fami]y-invo]vement'is a factor during this
time period. Both 1ndependence and support from family members -
are necessary to ‘alTow the individual to understand and
experinent with one's identity. Since one of the major concerns

during this stage -for the adolescent and the family is



estab1ishing separateness, a theoretical understanding of the .
family and'its re]ation to the closeness/distance issue is !
necessary. |
FAMILY

The Circumplex model, developed by Olson, Russell, and
Sprenk1e (1979), focuses on the issue of c]oaeness and distance
~as one of tne three aspects of family dynamics. The model .is
based on cohesion adaptability and communication (see Figure
#2). Family cohes1on directly relates to the’ closeness distance
issue as.it refers to the degree of separateness and

connectedness between the individual and family system.

Specific concepts which describe“the cohesion dimension are-

emotional bonding; boundaries, time, space, friends and Jec:sion

making: (O1son, McCubbin, Barnes, Larsen, Muxen, & Wilson, 1983)..
In a family with high cohesion, there is an overidentification

between family members resulting in limited individual ‘autonomy.

~This type of family is refered to as beingfenmeShed} Connec ted

3

families are those with moderate ‘to high 1eve1s of fam11y
cohes10n. Families with low to moderate cohes1on are referred
to as separated. At the low end of the cont1nuum are disengaged
, fami]ies. These families are characterlzed—by 1imited
attachment and high levels of autonomy | 4

- Family adaptab111ty is deflned as the ability of the system

‘to make changes in its power structure, role relatlonshfps and

23



FIGURE 2. CIRCUMPLEX MODEL: SIXTEEN TYPES OF
‘ MARITAL AND FAMILY SYSTEMS
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relationship rules in dealing with sftuational or developmental
stress. The continuum of adaptability involves four levels:
rigid (very 1ow), structured (low to moderate), flexible
(moderate to high), and chaotic (very high). The third
dimension of this model is family communication. Family
communication is considered as a facilitator for cohesion and
adaptability. It is critical for moVement in the other two
dimensions. There is a differentiation betweeh positivevand
negative communjcation ski11§. Positive communication allows
families to discuss their needs whi1elnegative communicaﬁion
minimizes their ability to share feelings and therefore limits
' movement on the adaptability and tohesion'dimensions.

The Circumplex mogel is used to describe fami]ies as they
develop ﬁhrpugh the family life cycle. Fami1y development hés
been viewéa as progressing through seven stages (DuVa11, 1970).
‘Thé criteria for creating these stages are the age of the oldest
child, amount of transition required to deal with the changfng
needs of family members,‘and changes‘in_famj1y goals and |
direction. The seven stages are: young couples without
children, families with children in the preschool years,
families with school-aged children, families with adolescents in
the home, launching families, empty nest families and families
in retirement. Specifically, fami]fés with adolescents cbmprisé

the fourth and fifth stages of the developmental cycle. This
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period ﬁas been found to/be extremely stressful and challenging.

The Circumplex model predjcts that families with moderate levels

of cohesion and ddaptabi]fty dea).with the developmental stress

better that those families with very low or very high levels.
The Ciréumplex model focuses on changes in fhe.fami\y

system as it develops. . Efikson and Marcia's theories about

identity used in conjunction with the Circumplex model allows

for a fuller understanding of the factors which influence

adolescent development in relation to ;gmily dynamics. As the

| adole§cent,attempts‘to define the self, inter..tion with others M

serves as a vital function in providing feedback. In |

particﬁ]ar, a family which allows a certain degreEESf both

autonomy and support 1s conduc{ve to assisting the adolescent

through crisis. This type of family“a11ows the.add1escent

distance to experiment with differéht&rb1es. While the

~adolescent searches and experjments, there»is also a feel{ng of

connectedness with the family. Both elements of closeness and

distance are necessary and conducive to adolescent identity

deve1opmént. -
To expand further, it is conceivable that there is a

relationship between adolescent identity status and the level~of

cohesion within a family. For example, an adolescent who is

identity acheived is probably in a family with low cohesion.

There has been enough independence allowed to the adolescent to
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experience crisisgﬁﬁﬁ make a commitment. In contrast, a
foreclosed adolesggﬁg is 1ikely to have a family characterized
by high cohesion. In this type of family, bonding is encouraged
which makes it difficult for an adolescent to be independent and
experience crisis. A commitment can be made or strongly guided
by the opinions of parents.

In terms of its re}ationship to adolescent identity
development, family cohesion was conceptualized on two
dimensions; high or low level. Although others have preferred a
balanced versus extreme perspective, it seems appropriate to -
study the degree of family cohesion when the emphasis is placed
on adolescent development. The interest is on adolescent
development ratner than the family system and its development.

In conclusion, achieving an identity is an important
developmental task during adolescence. Erikson emphasizes the
importance of experiencing crisis which is further elaborated by
Marcia's classification system invo]ving‘crisis and commi tment.
Both theorists agree that role experimentation is conducive to
identity development. Processes involved in identity are a
result of an integration of continuous learning throughout 1ife.
In addition, the interactions with significant others are vital
to development. ‘Two sources of‘interaction during this stage

are those within the family (e.g. cohesion) and external to the

" family (e.g. work experience). Both sources play an important



role as the adolescent attempts to experiment with.roles inside
* and outside of the family. Role experimentation provides the
adolescent with opportunities and should be facilitated by an

environment which encourages autonomy and provides support.
]
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REVIEW OF LITERATURE

The empirical link between adqlescent identity and work
expertence involves the conglomeration of various areas. To
~ ensure a comprehensive literature review, it is necessary to
divide the empirical research on adolescents into four matn
categories:. identity status, the family, work experience and
self concept. In general, the literature review indicates that
work experience and family cohesion influence adolescent
development.
[DENTITY STATUS
| Research studying adolescent %dentity status have utilized
and referred to the theoretical contributions of Erikson and
Marcia. During the adolescekt stage, identity formation
involves attaining a sense of autonomy. For many adolescents,
the family and especially the parents, are capable of promoting
or deterring an individual from experiencing independence
(Erikson, 1968). Therefore many studies on identity status have
focused on its relationship to independence and parental
influence (Adams & Jones, 1983; Bell & Bell, 1982; Oflofsky,
Marcia, & Lesser, 1972). ’

Havighurst (1976) states that one of the developmental
tasks during adolescence is to establish a certain degree of
independence from parents and other adglts. A study by

A

Oflofsky, Marcia and Lesser (1972) focused on the relationship
IG
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between identity status and autonomy. Fifty-three male college

students were administered Marcia's Ego Identity Status

Interview and -Edwards Personal Preference Schedule. Analysis of
data indicated a significant difference between @utonomy scores

among subjects with different identity statuses. Foreclosure

,subdects-had the Towest autonomy scores while identity achieved :

students scored higher thah_the other groups of identity
statuses. (Other studies have Eopcentrated,gn identity status
during adé]escence and_ its re]étioﬁéﬁibdioféqncgpts siﬁf]ar to
independence. Specifically, locus of control and field

independence have appeéred in the literature. An internal locus

‘of control is the degree to which an indiyidual refers to his or

B

her own beliefs and feelings in the'degisidn‘making process.

Similarily, field independénce is a term used to describe those °

- who uyse an internal frame of reference when fnteraétjng with

others. A.persdn Qho is.fiequingependeﬁtiis more likely to’
rely on‘one;s own va]ues;ahd be]iefsﬁrather than on external
factors. Waterman, Beubef and Waterman (1970) studied |
internalfeXté}naI‘locﬁs of control in re]ationship_to identity

status. _The resufts.indicated/that significantly more

‘adoTescents in the fdentity achievément and moratorium

~ categories had an interna] Tocus of control than those with a =
_foreclosured or d?ffused'ideﬁtity status. A study of college

‘women by Schenkel (1975) suggested'fhat“a positive relationship

A
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existedhpéfﬁeen a cogﬁitive style of field indepéndence and
-identity status. ‘Fieidéindependeqcé referred to one hav{ng a
separate'sense of identity. This type of person was able to
distinguish oneself from otherg and was éware of one's needs and
fee]ings. An inpgrndl ﬁrgmeApf reference was developed which
served as a guide for defining and ré]atiné to'bthers, To tesf
*this relationship college QomenQere»qdmini;tered'ghevEmbedded
:Figukes Test and the Human Figures Drawing whidh determined .
field’independence as well as ﬁarcia'g (1966) identity status
;dnﬁérview. Aﬁg]ysis of variance was performed andythd‘fesults ¥
indicatéglthat identity stafuses significant}y differed in ténns

. of degree of fieid'indepéanhce; Achievement subjects were

highést on the fie]d—indebendént measures, fo]]d@éd by'those in
fpreclosuré, then moratorium, and finally diffusion subjects.
,‘wereimogt field-depehdent. These two)studies on autonomy

indjcate fhat'a sense of independencé'is likely to be more
'prominént‘in people who ﬁave experiencedytommitment andAcriéis.

. A second issue re]aged,to identity is.the concept of
motivation. During adolescence, one is often‘ronfused and vague
~about future direction and commitment. Adole ts begjh a
prPCessnof:definihg who they are and wﬁat they want to bécome;
Those who begin to fée1 confident and sure about tﬁgik identity

are more likely to take an-initiative in actions related towards

those goals. Therefore, adolescents who are.closer to achieving



a sense of }dentity and independence are more likely indicating
this'overtly through their motivat}on than those who still are
vague about themsé1ves and their future (Erikson, 1968).
Orlofsky (1977) dealt with identity status and achievement
motivation in college men and women. The independent variable
was identity status andLFhe dependent vérféb]é wés achievement
motivation. Students were administered the identity statué
__interview and a questionnaire on motivation. The study.
cohcluded that subjects in the achievément and moratorium
cgtegorie§ scored higﬁer in achievement motivation than those
with a diffused and foreclosed.identity status. By combining
the literature on independence and motivatidn, ft is suggested

¢

that adplescents who are 1dentity acnieved nave d greater sense

¥

&Y : .
- “of autonomy and exemplifly this through motivation in their

activities.

A third issue discussed when reseqrching identity statﬁs is’

R <9 K
the role of parents during adolescent devélopment. This issue

is related to an adolescent striving for independence because it
is the parent-child bond that is greatly affected during this

process (Stierlin, 1974). The research on the adolescent-parent
i

P

o

relationship is primarily divided into two

%eas. The fﬁ/‘first

area deal € with the way in which ado]escénts'identtmy with their .

v

parents. Specifically this re‘grs to how children view their
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parents' ideas and whether they agree with them. The second
area of research deals with the influenge of parental
“childrearing attitudes and behaviors. In terms of parental
identification, Jordon (1971) concluded from his study of
parents and male college students that achievement and
moratorium subjects viewed their parents as ambivalent te them.
Thése students at times accepted their parents' points of view

as well as disagreed with them in other situations. Their

identification with their parents was viewed as both accepting

and rejecting. In contrast; those who were foreclosed were very

close to parents and thus viewed them as encouraging.
Foreclosed adolegcents agreed with their parents in mdny areas.
Jordan's (1971) study suggests tﬁat those a&olescents
axperiencing crisis do ot tataity accept sor totally disagree

with their parents' viewpoints. This study’ supports the

proposition that adolescents who experience crisis are more ' \

SN

likely to have both accepting~and rejecting reia%i%ﬁships with
their parents. This type of relationship which offers both
autonomy and support promotes an=ado1es§ents' examination of
themselves and their own viewpoints.

Other information regarding the roie of parents can be
extrapolated from Eesearch on childrearing practices. Adams and
Jones (1983) conducted a study toncerned with parenting style

and its effect on adolescent development. They administered

-
~
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hfgh school female students a written version of Marcia's
identity status interview and a questionnaire regarding their
pare;ts. The study indicated that identity achievement was
associated with a parenting style which encouraged some autonomy
and individuation in adolescents. Foreclosed ado1es¢ents’viewed
their quents as supportive and warm whereas diffused ‘ |
1nd1v1édals saw their parents as encouraging an extreme degreé
of independence. In a similar study, Enright, Lapsley, Dfﬁves
and Fehr (1980) differentiated between three types of parenting
styjes: democratic, autocratic, and permissive. The democratic
p;¥ent encouraged the adolescent to contribute to discussions
however had the ultimate decision and responsibi1ity. The
autocratic parent, fn contrast, did not permit an expression of
the adolescent’s vieWpoints. Finally a permissive parent was
one who allowed the ado]esceht more influence than the parent
during the decision-maging process. The study indicated that a
democratic parenting style was related more with identity

achievement in male adolescents. In terms of identity achieved

female adolescents, the autocratic style was predominant. Thus,

this studf suggested that at least for male ado1es¢ént§, a
parenting style whiéh allowed for some'indebendencg was
cpnqucivé to identify development. Adams (1984) studied the
Vcorrelation between female adolescent identity development and

parental rejection and withdrawal versus support and affection.

34
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~ QOver 200 college students and parents were involved in the '
study,, Students were administered the Objective Measure of
Ego-Identity Stafus. Pdrents and students were asked to report
on parent-child relations via the Parent-Child Interacton Rat:ng
Scale, Cornell Parent Behavior Description and Parent Behavior
Inventory. Analysis indicated that noncrisis daughters were
1ikely to have withdrawn fathers and less cbmpanionship from
mothers. In contrast, students experiencing crisis réported
more supportive and affectionate relationships with their
fathers. These studies support fheztheoreti¢a1'propostion,that
parents play a vital role in adolescent identity developmnt. In
general, barenfs whoyencouraged a moderate degree of autonohy
were ident{fied with those ado]escent5~who;had successfully
dealt wfth the identity crisis experience. This conclusion -
resulted frdn $tudies which involved the participatiOn.of male
and female adolescents. Howgvér there is support that different
“parenting styles are associated with fema]e versus male acheived
adolescents. Genera11zat1ons are made w1th caut1on and
emphasize the ngs? for future stud1es to include both male and
female adolescents. ‘
A final is;ue that appears consistantly throughout the
literature on identity status is the appearance of gender

differences. It has been sugéested that identity development is

different for females than that experienced by males (Morgan &
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Farber, 1982), A primary reason for thiﬁ distinction is the.b
difference in physical deve]opment‘(Eriksoh, 1968). However,
another reason for this distinctioﬁ ts a result of the
environment; specifically, changing cu]tpra] norms. In the
past, females' 1dentities.weré 1arge1y-§ resu]t of their e
intimate attachment to ma1es‘(Morgan & Farber,’1982).
Presenfiy, essential-pat}é of a woman's identity are achieved
independently and therefore are similar to how males ééhieve
their identities. As a result, women are faced with an
increasingly greater number of alternatives and therefore are
placed in é position where confusion and struggle are inherent
- parts of choice*(Morgén & Férber,’1982). However, past |
empirical findings support‘gender differences in the
‘“adoléscents' process of identity formation. Studies have
indicated that with ego developmental concepts such as
decisibn-méking’and locus of control, males in the achievement
and moratorium identity categbriesidiffer from those in the
foreclosure and diffused stanses.; In contrast, fema1e subjects
differ in their groupingé.‘ it fs achievers and forec]osqres
versus mor;toriums and diffusion (Marcia, 1980). Although the
literature suggest that gender differences exist, the findings
were dra;n from studies using different populations and status
interviews (Bourne, 1978). Therefore, the findings on gender

di fferences should be used cautiously and an emphasis should be



placed on conducting studies which utilize samples of both
genders and then test for differenceé. |

In cohc]uding the literature review on identity status, the
fssue of independence and the role of paren&s in fostering
autonomy should bg important to adolescent idenf}ty deve1obment.A
‘ Research indicated that experiéncing autonom§ is strongly ~
related to one having to initially face and than succesﬁfully‘ '\
deal with the crises presented during adolescence. The |
dehocratic‘parenting style whjch encourages a certain aﬁbunt.bf
independence is assqciated with male adolescents in the'identfty
achieved status catagory. In terms of female adolescents,
studies have reported that bdth an autocratic ahg_demécratic
parenting style have been associated with achieved‘adoleécents.>.
This ;mphasizes the need for the inc]usjon’of-both male and
female participants.' The research §Uggests that males and
females may have different experiences during identity
~ development. |
THE FAMILY
‘ The family is most influential in the socialization process
of a chk]d (Hetherington & Parke, 1979). The family fulfills -
the majority of emotional and physical needs of a child. buring
adolescence, relationships with family meﬁberévchange as the
individual attempts to -define oneself (Muss, 1980). Con "ict

may arise as sources outside of the family become more involved

-—
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in the socia]izétion process. Although family relationships
undergo chénge{ they sti11 have an impact on adolescent growth.
Thefemb1r1¢a1 literature has noted that certain conditions

in a family environment are conducive to development.
Specifica11y tne,concept of cohesion and its impact on an
adolescent has beén addressed (Otson, 1983). Family
connnectedness, otherwiée réferred to as‘cohesion, is defined as
the dégréetof emotiona1 bonding between family members (01son,
1976). Cohesion is viewed on a cnntinuum ranging from enmeshed
(extremely high;cghesion) to diéengaged (extremely low
_cohesiony. Studies which have‘dﬁrect1y addressed the issue
l’indicate that families whfch provide both connectedness ‘and
separateness fqngtion successfuf]y with the si£uationa1 and
developmental crises of adolescence. |

| Rissell (1979) conducted a study on families with female
adolescents. The independent variable was fani1y cohesion as

defined by Olson (1976). The dependent variable was family

functioning which was defined as thenfamily's ability to handle

situational and deye]opmena1 crises successfully.” A mul timethed —

apprdach including self reports, benavinral measures and a
quesfionnai?e were used to assess fémi1y functioning and

| cohésion. The self reports involved gathering information on
whether the adolescent hadvever considered running away. In

addition, family members were asked to report on. cohesion by
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completing a questioﬁnaire containing items from Marlow-Crowne
‘and Bowerman sbcia] desirabi]it} scales. The familfes were also
asked to partiéipate in SIMFAM which was a family interaction
game designed to provide behavioral data on adaptability,
cohesion, support, and creativity. The findings indicated that
families who were low on family functioning had either extremely
high or low 1eveTs pof cohesion. fhey concluded a moderate
degree of family cohesion was associated with fah]ies who
successfully dealt wifh the crises of this_deve1opmenta1 period.
An éx;ensive research sfudy which involved the participation of
over 200 families with a ﬁa]e or female adolescent had simi]Lr
findinés (01son, McCubbin, ééknes, Larsen,-Mussen, & Wilson,
1983). Parents and adolescents were administered twelve major
research scales including the Fahi1y Adaptability and Cohesion
Evaluation chies 11, Family Strengths, and Family Satisfaction.
The results indicated that famiiies offe}ing both closeness and
distance reported a higher level of fémi]y sgtisfactfon, fami]y
pride and quality of :Jife. "Both ;f theée studies indicate that
families who have a moderate level of coﬁégjon, which allows for
pofch a'nomy and depeﬁdence, are best ab1é.";co deal with the
stress resulting froT having an adolescent in thé family.
Similar findings were found in the literature on parental
influence on adolescent identity\deve1opment.

The positive effect of the family on adolescent development
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has been addressed directly. Bell and Bell (1982) focused on
the 1nfluence of family climéte on adolescent functioning. A
two hour stfuctured interview'developgd around the Moos Family
Environment Scale was used to assess the family climate while
adolescent functioning was determined by the California
Psychological Inventory and the Loevinger's sentence completion
measure of ego development (Bell & Bell, 1982). The results
indicated that there were certain aspects of the family
environment which were re1atéd to a healthy functioning
adolescent. These components were respeét for each individual's
point of view,'high levels of initiéiive, and a sense of both
separateﬁess and closeness. This involved respect for
_1ndividua] autonomy and a demonstrated level of togetherness.
The 1iter;ture supports the pr0posftion that an
adolescent's family experiences influence individual
develoﬁment. Research on fami)y cohesion, which is the degree
of emotional bonding, was emphaéized..AStudies which involve the
partiéipation of families with male or female adolescents
reported that both bonding and jndependence were associated with
a healthy functioning adolescent as well as families which were
able to successfully deal with the crises at this stage
(Russell, 1979; Bell & Bell, 1982). Both a sense of
'separateness and connectedness from the family aliows for a
certain degree of ‘autonomy in individuals. Thus the literature

4
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on the family supports the proposition that a degree of
independence is conducive to adolescent development. However,
environmental experiences outside of the family which pfomote
independence should also influence adolescent development. One
such experience is an adolescent;s participation in the world of
work .
WORK EXPERIENCE

Work expe;ience plays a-major ro]e'in adolescent
development (Super, Starishovky, Matlin, & Jordaan, 1963). A.
major advantage of this'experience is that if allows an
adolescent to try new and different }oles. This process of role
_ experimentation provides 1nd%vidua1s with.the opportunity of
learning about the many roles available as well as testing which
ones are and are ﬁot suitable. An adolescent participating 1n a
business also has the opportunity to learn about the world of
work. This experience may assist the individual in deciding on
an occupational direction (Super, S;arishovky; Matiin, &
Jordaan, 1963); In'addition; being employed and receiving
paymént for services encoufages independeﬁce and responsib-  ty
(Cole, 1980). Role experimentation,‘a sense Of autonomy, and
achieving an occupational ideology are vital to adolescent
development (Erikson, 1968).

Empirical studies on the early exbérience of work focused

-ggecifica1ly on its advantages'and disadvantages to adolescents.
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Cole (1980) interviewed part-time working adolescents an. .ame

to the conclusion that there were many benefits‘as a result of
the experience. These individuals said they had gained a
‘practical knowledge about work,'learned how to manage their
money and time, and saw how thé business world functioned;
Adolescents.also indicated that working gave them a sense of
‘power and independence. Steinberg, Greenberger, Jdcobi and
Gérduqué (1981) studied the relationship between work experience
and an individual's social-cognitive development. The findings
~ indicated that work 1nvolvedffhe adolescent in advanced
foletak{ng, increased their understanding of interpersonal
ré)atfons, facilitated the detachmeﬁt process from the fami1y;
and therefore encouraged independence. This literature on work
suggests that there are four basic adVantages to early work
.experience: independence, improved social interaction skills,
'inCreased'roletakfng; and practical knowledge about business and
work. ) »

Attainiﬁg a sense of independence, role experimentation,
and know1edgé?éb0ut work is vital to identity development.
'Identfty,formation usually involves an!exp]oration and
éxperimentation ofVQifferent‘roles (Mitchell, 1975). A gertain
amount of in&ependéﬁce is\required when an adolescent moves
through this process. One area in which this has an im,prtant

: . o~
influence is the development of ‘a vocational identity (Eriksor,

3



1963). Learning about the business world through work
experience allows an adolescent to experiment with roles and
assist in defining a work ideology. Gaining knowledge about
work also assists in the development of the self. An
adolescent's perception of self is related to vocational growth
(Super, Stérishovky, Matlin, & Jordaan, 1963). This process
also involves an exploration of roles which is facilitated by
work experience. Adolescents who gain autonomy and knowledge
about business through work experience are probably more capable
of successfully dealing with the processes involved in identity

development.

The empirical literature presented; ly work experience

has focused on those adolescents holdin¥ -time position
(CoIe, 1980; Steinberg, Greenberger, Jacobi, & Garduque, 1981).
The advantages of this experience relevant to jdentity
development are role experimentation, independence and knowledge
about work. However, adolescents can also participate in the
wdrk world through their involvement in a family business.

Al though both_types of experiences invoIve work, there are
dffférences between héving a part-time position and
participating in a family business.

FAMILY BUSINESS

The family business involves the participation of family

members in contributing to the continuation and sustenance of
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_ the business. The majority of family businesses are involved in

either retail or manuf'cturing and services (Le1cher & M1tche11
11978). These types of operatlons tend to be on a small sca1e
and usually employ 1ess than five people (Lglcher & Mitchell,
. 1978). As a resu]t all family members are expected to ass1st
.w1th produc1ng the income while mainta1n1ng fam11y roles and
responsibi11t1es (Glenn, 1983). This means that an ,individual®
not only ho]ds‘an employee position in the business but also
simu1canecusly is a member Pf that family; The |
business-operating family is unique because chere is not aicleaf
boundary between the family and ‘occupational systems (Berkowitz
& Perkins, 1984; Glenn, 1983).

To faci]itace our understanding of the family»business, the

- findings from studies on farm families.are also included. .

t N

{

theoretical comparison of families operating a business versus a

" farm indicate that.there are similarities (Berkowitz & Perkins,

- 1984; Rosenblatt & Anderson 1981). Specifically the T

s1m11ar1t1es are the. 1arge degree of togetherness, canmona]wty

of bus1ness goals and the 1ntegrat1on of work and family 11fe

(Berkow1tz & Perkins, 1984)..¢ Two 1ssues “are relevant when'
..——""”/

discussing the famx?y‘bus1ness, fami]y farm, and ‘adolescent

development. ,They are mutua1 dependency and parental

involvement in the_sociaTization of work attitudes.

A)though empirical research,1inking the two was not available, a
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Kod] (L976)\§fudied.farm families in South Western

Saskatchewan.. Tdis was a 1ongitudfha1 study beginning in 1962

x\iand ending in 1971. Sata collection primarily consisted of
interviewing adproximately 400 peo?]e from 170 households.

" Other methods included participant observation and official
records The interviews focused on family roles and obligation,
expectat1ons of chl]dren and h1story of the family enterpr1se
Koh] (1976) had some observations on the relationships and roles
between parents and their children. ‘For one, adolescents and
chi]dren are an important source of labor in a faﬁf]y bdéiness
(Kohl, £976). This results in a‘form.of mutual dependency
between parent and chitd. Parents rely onmtheir'chi1dren‘fo?
their contribution to the family economy which makes it

‘difficult fof them to allow an adolescent to break away ffom the
‘business (Rosenblatt & Anderson, 1981). TﬁQS'the family
business allows for less independence for adolescents.: Another
study by Salamon and Markan (1984) eommented on the sense of
mutual dependency between parent add~ch51d. Thirteen farm

“families from I1linois were studied durfng 1980-&981.’:Methods
of data col]ect1on included sem1structured interviews,
genealog1ca1 and land h1stor1eei and part1c1pant observatwon
Sa1mnon and Markan (1984) observed that if an adolescent is - ‘a
'salaried emp]byee, there is a dependency on the parents for

'incaﬁe (Salamon & Markan, 1984). Mutual dependency in family

&



46

business.may iﬁhibit an ado]escént_from‘gaining a sense of
autonoﬁy; ,Ado]escents’who'chose to we;kgoff the farm had a
sense of self-worth and independ;nce not available at home
(Rosenblatt & Anderson, 1981f. Thus adolescents participating
in a family business may have a minimal sense of autonomy which
may affect their development. -

Parents in a family business also play a role in
socia]ithion of wofk,attitudes in their children (Kohl, 1976)-
In these families, parents have moré d}rect contact with their
children'in the work en;ironment. As a result, they have a
gréater influence in promoting attitudes regarding business and’
respbnsibi]ity (Rosenb]att & Anderson, 1981). For example,
parents may bé more influential in teaching their children the
vaILe df_completinglwogk assignments, of being responsible and
how to pace oné's work. -Thus another characteristic of the

family busjnéss is the role of parents in promoting work

B

attitudes and responsibilities.

In terms of adolescent deve]qpmeht participa;ion in a
family business has advantages and d1sadvantages Thé advantage
is that children begin to develop’ the1r work 1deo]og1es at an
early age (Kohl, 1976; Rosenblatt & Andersan 1981). _ There is
an opportunity to feagﬁ about the bus1ness world and develop
attitudes conducive to&?u1f1ll1ng an_ adult voc&%1ona1 role and

hence achieving an identity. The disadvantage for children in a.

L



family business is that ft may inhibit ado]eﬁcents from
deve]opingia sense of autonomy. This type of adolescent may .
have less opportunity'for experimenting with roles. Since both
of these issues ére influential in adolescent déveTopment, it
will be an intereét of this‘study to see how they affect
1dent1ty status and self concept.~
A COMPARISON BETWEEN IDENTITY AND éf@r @dnﬁﬁh

The theoretical and emp1r1ca1 11terature re]atwng identity
status to self concept has concentrated on three basic areas.
By focusing.on these aspects there are obvious empirical
connections.between identity formation and self concept. The

r&h on self concept and 1dent1ty status both emphasize that

j ent during this stage involves both stabi11ty angd -
is influenced by parents, and fina11y development
1{fers with regards to gender. L
| The first similarity is concerned with the issue of change
and stability. Theoretically, identity formation states that
change should be apparent during adolescence. The empirical
research indfcates that there is botH change and stability in

the adolescents' self concept (Dusek & Flaherty, 1981). It

further adds that chan@e occurs when adolescents are faced with

dramatic situations involving issues especially relevant during

this deve1opmenta1 stége. Specifically mentioned were

graduation and changing parental relationships (Dusek &
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Flaherty, 1981). Many of the experiences which create
1nstabi]1ty are related to some extgnt to an adolescent gaining
independence. Studies focusing on ;dolescent identity status
have also discussed the role of indepehdehce. Schenkel (1975),
as_reporte&”ear1ier concluded that students who differed in
terms of “identity status hqq yarying degrees of field
independence. Achieved individuals were highest in terms of .
field independence while diffused had the lowest scores. Thus
independence is a factor in distinguishing between,ado]escéﬁts
with varying identity status and various 1éve1s of self concept.
Identity development and self concept similarily disbuss

+

the importance of parents. Both suggest.that a certain degree
of independence facilitatés ado1és¢ent development.. Iden;ity
status literature have focused on tﬁé'dégree of identification
and varying parenting styles. Jordan (1971) reports that
foreclosed adolescents are hfghiy influenced by their pggént§.
In comparison moratorium and achtgyéd are characterized by
independence of parental values and are more dependent on the
experiences as a result of crisis. In terms of parentiﬁg sty1é;
both male and fema]e identity achieved adolescents were ;

, associated with democratié parents who encouraged some K

independence and individua]ity (Adams & Jones, 1983; Enright,

Lapsley, Drives & Fehr, 1980) In addition, achieved females :

were also correlated with autocratic parents (Enriqgt; Lapsley,m

-
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Drives & Fehr, 1980). Diffused adolescents, in contrast, had
parents who‘were permissive and al]owed an extreme degree of
éutonomy. Self conéept is s{milar in that adolescents with
higher standings have some degree df independence from their
parents (Coopersmith, 1967). Specifically these parents were
accept1ng, had consistent d1sc1p11n1ng and encourages some
autonomy 1n,dec1s1on making. Thus empirical 11terature
indicates th parents play a vital role in the development of
an adolescents ldentlty and self concept
Alﬁhird linkage between the'two concepts is that both

empirically have disp]ayed'gendeé differences. Self concept and
identity’deve]opment‘have indicated that their processes are
different for females than for ma]es In terms of identity
status, ma1e and female ado1escents dlffer in terms of their
groups. For example, male subjects are_d1chotom1zed into two,
groups. The first grbup are those Qho‘ére either achieved or in
moratorium. The second group consists of foreclosed or diffused
male subjects (Marcia, 1980). In the.case of female
adolescents, the groups consist bf those who’are achieved and

foreclosed. The second droup are those female adolescents who
‘are in moratorium or diffused. ‘The second gender‘difference is
with respect to parenting sty]eﬁ. Male 1dentity achieved
jndjvidua1s were associated with democratic parents whereas

- female counterparts had more parenfs with an autocratic or |
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democratic style (Enright, Lapsley, Drives & Fehr, 1980; Adams &
Jones, 1983). Gender differences are also observable in.the
empirical literature on the self concept. In pasf studies, male
adolescents have had higher sé]f concepts than females  (Sherrifs
& ﬁckee, 1957). However, more recent studies have noted an -
increase in self concept scores with‘those adolescent females
ath hévé a high degree of assertiveness and reject sex-role
stereotyping (Tolor, Kelly, & Stebbin, 1976). Although this - .
study included both male énd female adolescents, it did not |
report differences across gender. . An implication of this
finding is that differences between ma]es’and fanales are
possib]y'changing. Thus tpe empirical literature on identity

and self concept have both demonstrated that gender differences

may exist. . Thié suggests that aspects of adolescent development

_ may differ between the genders which may be due to externaE»

Influences such as the family and in general society. However
caution is used in reporting these results since some studies

“included the participation of one gender.

Three studies directly tested the relationsip between self .

| concept or self esteem and identity status. Marcia (1967) was

intéfested in the existénce of a positive refgtjonship between
self-esteem and identity status. The proce~-.re initially

involved subjects being administered Marcia - 1366) identity

status interview. Subjects completed a sel* -st:-m

)
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questionnaire before and after the manipu]a;iéﬁ of positive and
negative feedback. Marcia (1967) was inte}ested in whether
adolescents in dif ferent identity status categories varied with
"~ regards to the‘effect'of thé feedback. It was also hypothesized
that people high in identity sﬁatus;wbuld héve less chapge in
sel f-esteem after being giveﬁ a false peksonaI evaluation.
Approximately 86 male college students were told by the
experimenter that\ah exerciselgiven was a méasuremént of
academic success. Subfects fandom]y received either pogitive or
negative feedback as to how well they had done on the
qggationnaire. The results indicated a nonsignificant
felationship between the initial self-esteem scores and

identity statuses. —However it was reported that achieved‘and‘

moratorium subjects were less affected by the feedback

manipU]atiOn. Marcia (1967) concluded,that the results were in

the expected direction. A subsequénf;study‘by Fannin. (1979) was

t

interested in whether a'composite preaictor 6f sék-}o1e
attitudes, work-rolé salience, atypicality of co1lege major and.
sel f-esteem quferentiated among identify status gfoups. The
instruments uéed were the Identity Status\Incomp1ete Senten&es
Blank, Attitudes ioward»women Scale, a céreer salience
questionnare, and Rosenberg Self-Esteem Scale. It was found

that a combination of all four predictors significantly varied

»
¢

among identity statuses. Fannin was also interested in whet2§§
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a'single prediétor was more influential in differentiating
between {dentfty statuses. Further analysis indicated that

~ self-esteem was not”a s1§n1%icant contributor to producing the
q1fferences;‘ A" third study by Lavoie (1976) concentrated on the
, relationship betwéen identity and self concept in junior and
senior high school studenté. One hundred and twenty male and
female étudgnts completed the Ego Identity Status Scale and the
Tennesseé Seif Conéept Scale. Results indicated that se1f_f
concept wasisignif{cantly different for high versus low identity
subjects. :éelf concept was more positive among students
characterized by high identity. The few studies directly
assessing the relationship between self concept, se]f-esteem and
- {dentity status are inconclusive, but do point towards a
pdéitive re]ationship:between identity and self concept.

The literature review on self concept aﬁd identity status
suggest that there are similarities. An environmental condition
which assists an individugl through this stage and influences
both self cdhcept and identity, is the presence of parents who
encourage moderate independehce. The second similarity is that
both stress the possibility of gender differences. Although
comparisons between the research on these two concepts indicate
similarities, findings from ;tudieg focused on establishing a
Iink have been intonclusive.‘ In addition, research in this area

has-been sparse. Therefore this study further examines this
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linkage.
SUMMARY

The main task during adolescence is to achieve a sense of -
'identity. Self concept is similar to identity because it also
deals with detefmininngho one is and what one will become. The
empirical literature on identity and the self concept emphasizes
the importance of an édolgfcent‘gaining a sense of independence.
Experiences both inside and outside the family contribute to
adolescents achieving autonomy. Specifically parents who
encourage a moderate deg;ee of independence are associated with
achieved adolescents apﬁ thosé'with higher self concepts (Adams
& Jones, 1983; COOpEr;ﬁith,:1967). An application of 0lson's
Circumplex Model suggests that an indicator of a\fami]y's
influence in promoting independence is the degree of family
cdhesion. ”

Experiences outside of the family also facilitate a sense

of autonomy. In particular an adolescent's participatibn in the

work world is emphasized. This involvement may occur in two
ways. First an individual may hold a part-time position outside
of the family. This experience provides the adolescent with the
opportunity to learn about work and also promotes independence
(Cole, 1980). A second way of gaining work experience is
through the participation in a family business. Although this

experience allows an individual to learn about the work world,

s



it tends to create dependency between parent and adolescent.
Therefore experiences both inside and outside the famf]y during

adolescence are predicted to be influential in promoting

- —

independence and eventually attaining a sense of one's identity.
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HYPOTHESES
As a result of the subsequent literature review on identity
status, family cohesion, work experience and self concept, the

following null hypotheses were stated. For the first six
1
hypotheses, identity status was the dependent variable. Work

experience, family cohesion and gender were the independent
variables. For the last hypothesis, the independent variable

was identity status and the dependent variable was self concept.

1. There will not.be a significant difference
between crisis versus noncrisis identity statuses
for adolescents with varying work experience.

2. There will not be a significant difference
beteen commitment versus noncommitment identity
statuses for -adolescents with varying work
experience,

3. There will not be a significant difference
between crisis versus noncrisis identity statuses
for adolescents wtth varying degrees of family
cohesion.

4. There will not be. a significant difference
between commitment vérsus noncommitment identity
statuses for adolescents with varying degrees of
family cohesion.

5. There will not be a significant difference
between crisis versus noncrisis identity statuses
for adolescents of different-genders.

6. There will not be a significant difference

between commitment versus noncommitment identity
statuses for adolescents of different genders.
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1

7. There will not be a significant difference in
the degree of family cohesion between adolescents
with varying work experience.

8. Self concept scores will not be positively
correlated with identity status. i

To facilitate testing the hypotheses, the following
operational definitions of identity status, family cohesion,
work experience, and self concept were utilized. One's 1dent ity
status 1s‘determined by the degree of crisis and commitment in
the threé areas of politics, religion and occupation. [t was
determined by the Objective Measurement of Ego Identity Status
(Adams, Shea, & Fitch, 1979). family cohesion is.defined as an
ihdividual's perception of the degreecbf emotional bonding
between oneself and one's own family and was determined by FACES
Il (O1son, Portner, & Bell, 1982). Work experience was
determined by a criteria which distinguished whether an

adolescent was considered as part-time working, working in a

family business, or non-working. The criteria for the three

categories were: BTN
part-time working - those who at the time of the study ’ "a;,fg ‘ vg-t
worked regularly in a business or . ‘ Yoogr
had worked there during the past. SRR
. year RO

- those who received a regular wage
- those who worked between 3-20 hours
per week




non-working - those who at the time of the study had
not previously worked at a part-time
position i
- those who presently chose not to work

family business those who at the time of the study

worked reqularly in a business

with other family member or those

who had worked there during the

past year

- those who worked between 3-20 hours

per week
Students who have worked in the past but did not ful fill the
time criteria were not included in the study. Self concept is
defined as an individual's perception of who one is, what one
does and how one believes others view oneself. It will be
determined 'by the score resulting from the Tennessee Self

Concept Scale (Fitts, 1965).

57



| METHOODS
SUBJECTS |
Male and female subJects between the ages of 14 and 18
years. of age were asked to participate in the study A1]1
,potent1a1 subjects were students enrol]ed in the Edmonton Public
Htgh Schpol System during the Fall of 198§. Schools were chosen
on the basis of general socioeconomic statys as deternined by
the schoo] board as well as the schools' 1ocat;\h in the
'aEdmonton region: Three schools were chosen which were
"c1ass1f1ed by a low, mrdd1e and high socioeconomic standing As
we11 the schoo]s were 1ocated in different areas of the c1ty,
Prinicipals from two of the three schools agreed to part1c1pate
in the study. Both of theserschools were cons1dered to be of
‘ average swze approx1mate enrolliment was 1000 students per
. schoo] Both schools permitted classes in grades 10, 11, and 12
to be approached. It was requested that Students be in classes
-which taught the core ‘subjects of either Matigematdcs, Eng]ish;
or Soc1a1 Studies. Prinicipals from both schools‘chose 8
classes; three from grade 10,4three from grade 11 and -two from

o

grade 1%; Six wene'English classes; one was a Mathematics class
ther was a Social Studies class. This involved a total

4and ano
of 185 students) The'age ranged from 14 yzars to 18 years "with

a mean age f !°.3 years. Approximately 62% of the subjects

S were-ma]e’while 37% were female. Of the 185 students apprached,

o



146 fell into one.of the three work catagories.

Further demographic information was collected 6n

socioeconomic status and fami1y structure. 'Socioecononf€BP

standing was determined by us1ng a coding method of occupatlons .

(Pineo & Porter,”1973). In terms of fathers employment status,
60f5% of the entire sample had a low-niiddie socioeconom1c
~standing. Ten percent had a low socioecohomic standing'wh11e |
5.9% were considered to be in the high socioeconomic category.
In terms ofteducatlon approx1mate1y half of the students'
. fathehs had completed grade 12. Cver ohe-thwqp of the students
had mothers who were hpusewives, whi]e 60% Qf the mothers were
emp1oyed. Those who were employed'had”occupatiqhs which were
cons1dered as also hav1ng a.low-middle socioeconomic standing.
The family structure of students varied including b1o1og:ta1
adopted, blended and s1ng]e‘parent fam111es. The majority
(55.1%)"were living with bothvnatura1 parents. = Twenty-twS -
percengof the students were Tiyingtwith single parents,
pa}ttcplarily mothers. These;statistics do‘not deviate from the
norms for Canada or Alberta (Minister of Supply and Services,
Canada, 1984). o o |
Students be]ong,ng in any of the three work experience
categories were determined through the Demograph1c/Hork
,Quest1onna1re.» One hundred and forty six students fulfilied the

work criteria and were placed in one of the three work .. :
S , 3 S
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categories. Approx1mately 49% (n=91) 6f these stﬁdentQ”were f
working, 9.7% (n=18) were in the family bus1ness category and'
20.0% (n=37) fulfilled the criteria for nonworking. Of the ones
not used,-5% (n=9)‘of.the students were past workers who did not
fulfill the time criteria of one year. Approximately 9.2%
(n=17) of the students were past workers who did not prov1de‘
information regarding their’ work’ experience, and therefore were
not placed in the work cetegory.liThe remaining 4.3% (nié)‘of
the students were volunteers or studehts who worked in both a
fami]y business and also held a job outside of the famfly.%
‘Thus, students who were not included in the stqu (i.e. out of

study group) were those who did not meet the time criteria, or

did not provide enough work experience information, or who were
volunteers,,o; those who-had jdbswboth inside and outside of the
fami1y (see Appendix A).”
MATERIALS

The mater1als utilized in th1s study 1nc1uded three

= &
previously estab115hed questaonnalres | Tiiese are the ObJect1ve

Measurement pf Ego Identity, FACES 1II, and the Tennesse Self
ijoneept Scale. In addition, a questionnaire was developed byj =S
the researcher to.gather demogFEbhic and work experience
informetion. |

IDENKTTY STAfUS._ The Objective Measurément of Ego Identity
 Status (OM-EIS) was developed by Adams, Shea and Fitch (1979).



The instrument is used to assess an individual's identity status
according to Marcia‘s (1966) paradigm. Its deve1opment is a
direct result of Mareia's Identity Status Interview which is the
instrument most commonly used to assess identity status (Bonrne,
1978). Questions which were used in Marcia's interview were
altered to suit the format of a written questionnaire. The
OM-EIS offers four strengths. First it has a direct
relat1onsh1p to Marcia's c1ass1f1cat1on of identity status.
%§§econd1y, the OM-EIS overcomes the prob]ems which are apparent
when using an 1nterv1ew method. It dea]s w1th the problems of
t1me involved in adm1n1strat1on wh1ch affects the assessment of
Marcia s identity status. Th1rd1y OM-EIS 1s eas1er to
admfiister both from a research and participant standpo1nt.4
Finally, although OM-EIS was deve]oped relatively recently, it
has displayed reasonable reliability and validity.
The OM-EIS consists of 24 randomly arranged items which
assess occupational, po1itica1 and re]igious attitudes. Each df
,,thé four identity statuses is represented by six statements.
These six statements consist of two items each for’eccupationj
po1itics and religion. Subjects indicate on a five—pdint
L1kert scale the degree to which the statement is s1milar to
their self perception. Items are- scored by assigning a value of
6 for "strongly agree" while ‘the “strongly d%%agr;% response

has a value of 1. Ident1ty status scores are calculated by
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totalling a11'6 jtems representing that particular status. The
scares for each identity subsca]e can range from 6 to 36. The
subsohle scores are then compared to cutoff points. ~ For
examp]e the cutoff point for the moratorium subscale is 21
wh11e”tne cutoff for the diffusion subscale is 19. The subscale
which sd?passes its given cutoff point represenEs an
1nd1v1dua1'§ identitflséatus. To determine which participants
have experienced'crisis or commitment depends on their placement
in one of the four identity statuses. In tenns of crisis versus
noncrisis, adolescents rﬁth ache1ved or moratorium identity
status were p]aced 1n tﬁé crisis category whereas forec]osed and
diffused were, placed in the noncrisis category. L1kew1se in
determ1n1ng comm1tted versus noncommitted adolescents, those

with achieved or forec}osed identity" statuses were considered

committed whereas those who were in moratorium or diffused were

: referred to as noncomm1tted

The OM- EIS has demonstrated both va11d1ty and re11ab111ty

In terms of rel1abi]1ty, Adams Shea and Fitch (1979) used the

1nstrument w1th approx1mate1y 50 freshnan college students A

composite reliability score (interna] consistency) of .76 was
reported} In{addition, test-reteét»reliability over a two-week.
period of .93:yas indicated in the ‘sanfe study. Research
utilizing OMTEES has demonstrated both construct and concurrent

validity. In terms of the former, Adams, Shea and Fitch (1979)



compared the placement of college students in identity status
catagories using the Incomplete Sentence Blank (ISB), Marcia's
Identity Status Interview, and the OM-EIS. The ISB was the
dependent varfab]e and was used as the primary validation source
in this_study. Comparisons were made between the results from.
ihe'ISB and Maréia's interview. A one-way ANOVA on thé'four
identity statuses from fhe interview on'ISB }evea1ed F=l3.§5.
Another comparison between the OM-EIS and ISB régulted fn 5' J
similar finding. Finally comparison between Marcia's interview
and OM-EIS suggestgd similarities in identity status.
Spec¥fically placemeﬁt according to the interview method was
compared With scores from the OM-EIS for each status. Use of
the multiple range test revealed that achieved and foreclosed
subjects had a significantly lower OM-EIS diffusion score. In
addftion foreclosed students had a significantly higher
foreclosure score than the dthers. Diffused and moratorium
adolescents had a greater moratorium score. "Finally although
theré was not a significanf effect for the achieved categories,
there were observed mean differences in the expected direction.
That is, uncommitféd adolescéhts scorea lower on the achievement
scale than the committed ones. Thus the stud;'ind{cated that
students placed in identity status categories were similar on
.Marcia's-intérview, the OM-EIS, and ISB. thh respect to

concurrent validity, the OM-EIS differentiated between
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ado]éscehts of different agés (Adams, Shea, & Fitch, 1979). A

Qreater number 6f younger adolescents were found to be diffused

whereas there wereymdégﬁblder adolescents who were in a state of

_ ,pégorium. As wel],'A?ams and Jones (1983) compared different

) .{2§renting g£y1es and adé?escent identity statuses. Adolescents

v//with d1ffereﬁt identity‘statuses had parents with varying
discip]iné styles. Thus, the OM-EIS has indicated both validity
and reliability (see‘Aﬁpendix B).

FAMILY COHESION. #The degree of perceived family cohesion
is measured by FACES Il which is a mod{}icétion of fhe Family
Adaptabiiity and Cohesion Eva]uétion Scores (FACES). FACES is a
self report instrument developed by Olsqn,-Be11,'and Portner
(1979) and designed to empirically assess the two dimensions
within the.ercumplex Model; cohesion and adaptability. FACES
was shortened and simplified from one hundred e]eveﬁ ftems to
the 30 items present in FACES II (Olson, Portner & Bell, 1982).
” FACES II is a 30-item self report scale consisting of 16
cohesion items and 14 adaptability items. Subjects indﬁpéte;dn
avfive;point Likert scale whether their perception of_theiﬁ '
family 1s most 1ike or least like the given sfatement. The
degree of family cohesion, as perceived by the individual, is
ca];ulated45y mathematical formula combining the responses (see
Appendix C). h ’ | ‘ E

/> \ Studies;us1ng FACES II havefin#%’&;éd satisfathry levels
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of both reliability and validity. In terms of internal

consistency reliability, an alpha score of .87 for cohesion was

reported; A test-retest reliability over a four week period of

.83 was reported in a study involving university and high schop1
students. Research utilizing FACES II has demonstrated
construct‘Qélidit};"A"samp]e of erh two thousand involving
both parents and adolescents were‘admih;;tered FACES II.. A
factor analysis limited to two factors was performed which

demonstrated cohesion itaﬁé loaded heavily on one factor while

" adaptability items loaded mainly on the other—factor.

" SELF CONCEPT. The Tennessee Seif Concept Scale (TSCS)
developed by Fitts (1965), was constructed.primarily to access
the various components of an individual's self concept. This
scale is appropriate for the purposes of this study for the
following reasons. First, the scale interconnects all the major
aspects of self concept (Botton, 1979). Second, the instrument
displays a satiéfactory degree of reliability and validity.
Finally, TSCS has been used in studies on ado]gscenceﬁ(Thompson,

1972).

The TSCS is a scale consisting of 100 self-descriptive

~ statements (Fitts, 1965). Subjects are to indicate the degree

to which the.statement is a description of themselves by
circling their response on a 5-point Likert scale. The scale

ranges from 1 to 5. As Wel], items are phrased half positively
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* and half negatively to control response bias.

The'development of TSCS depended on fhe judgement of seven
psychologists. StateTents were included in the scale if all
psychologists agreed as to its p1acément in a classification
_system. The classification system consisted of two categories.
The first category referred to an internal frame of reference:
identity, self satisfaction, and behavior. Identity referred to
the individual's perception of what the person is. Self
gatisfaction included those items which ‘described how a person
felt about oneself., The behavior component included those
statements which described what an individual does or how one
~acts. The second category focused on an external frame of
reference:n physical, moral-ethical, personai, family and
social. The physical aspect referred to physical attributes
_such as state of health and appearance. The moffal-ethical items
pertained to an indivjdual's sense of morals and attitudes
towards religion. Personal ifems referred to an individual's
perceived'worth, adequecy, self respect andfconf}dénce. The
fami]y'component was concerned with the relationship one
perceived that one has with family members. Finally an
individual's perceived relationships with others in general was
a concern. |

The .scores resulting from TSCS are varied and complex.

Twenty-nine possible scores are available to the researéher. A
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profile sheet was developed td access tne different scores. Faor
the purpgﬁes of this study, only one type ofjsccre was
emphasized. In general, p;sitive scores are an indication of
how much the self is 1iked§ respected and valued. There is a

total positive score which is an overall measure of self concept

-

as well as separate scores for an internal and external frame of
reference. The total positive score ranges from 150 to 450 -
while the subscale séores vary from20 to 150. A higher score

' ]

compaTed to a lower score répresents a more positive self

concept.

W

“In terms of reliability, Fitts (1965) reported the

following test-retest reliability coefficients following a
! ! .

F]ege students: total self-regard

two-week ‘administration to col
equalled .92; reliability between rows varied from .88 to .01;
reliability between columns varied from .85 to .90. These
§f§f?§£ics indicafe that TSCS is a reliable instrument. In
Léddition,Atwo types of validity have beeﬁ indicated: predictive
~and‘construct; In terms of predictive va]idit},AFitts (1965) -
studied the relationship between TSCstcorés and ’> -
:Qork-inhibitedness verus non-work 1nn1bitednes§ in males between
the’ages of 20 and 60. Work inhibited males were characterized
by frequent.job hopping, long periods of unemployment and wokk
adjusfmént difficulties (Tiffany, Cowan, & Shontz, 1969). The

data indicated that there was a significant difference in TSCS
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score betwéen the two groups. The nthQork inhibited group had
a higher TSCS score. Studies indicating construct validity
reported positive_re]ation;hips, between TSCS scores and other
related measures. for example, Bealmer, Bussell, Cunningham,
Gideon, Gunderson and LiQihgston (1965) found a positive
correlat1on between responses from the "Who am [" Test and self
concept scores. Thus these stud1es suggest that TSCS -is a valid
and reliable instrument (see Appendix D).

DEMOGRAPHIC & WORK QUESTIONNAIRE. A questionnaire was
developed to gather demographic information such as age, sex,
school grade, parents' occupation, and family structure. In
addition, a second part of the questionnaire focused on aspectg
of work for those who are employed either inside.or outside of
the family. These questions focused on tbe reasons why
addlescents chose to work, the number of hours worked, and what
they gained ffom the experience. Those adolescents who chose
not to work were given a similar questionnaire, however the
‘questions were focused on their general activities both inside
and outside of school (see Appendix E).

PROCEDURE

The researcher entered the chosen classes as scheduled and
briefly explained the study to the group of students. The
description was limited to minimize bias. Students were told

the study involved two parts. The first part involved the
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Demographic and Work gquestionnaire. The second part consisted
of the three remaining questionnaires. Both sections involved
students giving a writtenwresponse. The majqrity of the‘anSWers‘
‘were placed on computer forms. Students were asked to complete
the De@ographic and Work questionnaire first. This was
collected after all students had indicated they were finished.
The Objective Measurement of Ego Identity Statué (OM-EIS) and
FACES II was administered to all participants. To deal with the
problem of response bias, the two instruhents were arranged in a
packet in two different orders. During each session there was a
random distribution of the two.packets. The Tennessee Self
Concept Scale (TSCS) was always administered following the
completion of all othef questionnaires.

The major hypotheses dealt with the relstionship between
work experience, identity status and family cohésion. QThus the
questionnaires dealing with these concepts had priority and
therefofe were administered first. If time permitted the TSCS
was given. Due to the restricfion of class time, the TSCS was
only administered in gne'school. A1l questionnaire packets were
collected when -all students were finished or approximately 10
minutes prior to the end of the class. The researcher verbally
debriefed the participants.' They were asked not to share ﬁhe1r
experience with others who had not yet been included in the

résearch and were then thanked for their participation.
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Mosf of the subjects required approximately 50 minutes to
complete all quezgionngfres, excluding the TSCS. Those students
who also completed the,TgtS spent approximately 70 minutes.
DESIGN

This study was designed as a static group comparison
utilizing questionnaires. During primary analysis, the
naturally occurring independentvvariab1es were the degree of
work experience, family cohesion and gender. The dependent
variable was identity status. Since identity status was a
nominal variable, the analysis was restricted to ﬂonparametric

_statistics.
DATA ANALYSIS

Loglinear aha]ysfﬁans chosen as th; primary form of
ané]ysis. It is a stafistica] procedure which provides a
regression—]ikehequatidn for categorical dependent variables
(Gilbert, 1981; Knoke & Burke, 1980). Loglinear analysis
attempts to fit a number uf statistical models to the existing
data (Gilbert, 1951);, Loglinear analysis proposes that in
research two worfds exist. The first is the imaginary world or
that which is baséd on theory and previous research; this is the
basis for proposing hypotheses. The second, is the real world
ywhich is represented by the existing data. With loglinear
anquSis one attempts to put these two worlds together by

}

finding the theoretical model which best fits the existing data
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(Gilbert, 1981). The kind and numberqof theoretical models ‘
avdilable for analysis depends on the number of variabq%s in the
study. The first step in determining the best fitting model fis
to test a model containfng allg@dossible variables (Knoke &
Burke, 1980). This is called the a saturated model. Analysis
of the saturated model involves determining which effects are
significant. For instance, a study with two variables (A & B)
has three efﬁéets; They are main effects for A and B, and an A
by B interaction effect. One tests all possible effects and .
those which are significant belong in the best fitting model.

The statistic which indiggtes which effects are significant are

"_-scores". Each efféct!hés”a corresponding Z-score. The

‘highest medel s, whose coMpdnen;S are a combination of significant

ef<ects are then preee$§ed; For instance, in the model with two
independent vahiap1e§ﬁA'and B where only the A main effect was
sfgnificantr the beEP‘Titting modé] contains only. the A variable
main effectf waever if an AB interactionéis significant, then
the best fltt1ng model.uould contain. the A and B variable
1nteract10n effect as we\] as the A ma1n effect and B ma1n
effect Once the best f1tt1ng model has been determined,
further ana]ys1s cons1sts of numer1ca1 transformations of the
model's coefficents The model . coeff1cents are a type of
stat1st1c ava11ab1e from the computer procedure of loglinear

analysis. A mode1 coefficient is available for each effect.

o
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Through nathematica1 computations, "odds ratios" and a
,‘regress1on 1ike equation are eventually produced These odds
§are then 1nterpretab]e 1n terms of - indicating the strength of a
-particular effect. For_example, if the odds of the A work |
effect-is‘Z.O, thfs 1ndicates that individuals were found'to be
working twfce-as often’as‘nonworking;

There are two approaches w1th1n 1oglinear ana]ys1s The
first, general 1og-11near\ana1ys1s, does not d1st1ngu1sh between
independent and dependent var1ab1es In contrast the logit
approach requires spec1fying one var1ab1e as the dependent
. variable and other variables as 1ndependent. To facilitate the
~ testing of hYpotheses presented in this stddy, the 1ogit
approach ;as chosen w1th 1dent1ty ‘status as the dependent
) variabie and work exﬁfr1ence, fam11§ cohesipn and gender as
1ndependent var1ab1es B |

‘ Log]inean,analys1s requires a m1n1mum frequency of. f1ve per
cel] for models w1th more-than one 1ndependent var1ab1e i Th1s I O
requirement 11m1ted the hypotheses that cou1d be tested rn th1s o
j stUdy 0n1y two basic 1091t modeﬁs were poss1b1e The f1rst K
“‘model tested the effect of work expér1ence and family cohes1on

-

on 1dentity status The second model - tested the - effect of work
experience and gender on identity status In add1t1on a?]
‘i-'variabies invo1ved had to be ana]yzeq as a dlchotomy o T e

‘Specifically, ident1ty status was d1chotom1zed into. two

A



_ categories. One was crisis versusgznoncri'sis ,and -the other was

commitment versus noncommitment. The crisis identity category

8 . v . .
four models being tested. The family cohesion variable was

1nc1uded identity achievement and moratorium while the noncrisis’

| identity category consisted of those who were, forec]osed or

identity. diffused. The commitment identity category cons1sted

of those adolescents who were achieved or foreclosed while the

noncommited identity category were those who are in moratorium s;'

or d1ffused This resulted in two separate operational

definitions of 1dent1ty'status and therefore two dependent

vvar1ab1es. Each one was used in the two mode1s thus leading to

W

" dichotomized acdordingito high and'jow debrees of family

cohes1on Thé'rationaie for dichotomizing“family cohesion into

a high versus Tow group is based on the theoret1ca1 rationa]e of

u"*y‘

the study. A focus was to ine the r onsh1p between A

the amount of lndependence from t:e fami1} and ado1escent

1dent1ty status High fam11y cohesion cons1sted of those

_fam1]1es who were e1ther enmeshed or connected whl]e low family

1/.‘/

ucohes1on 1né1uded d1sengaged or separated fam111es F1na11y

. Qjana]ys1s of the work exper1ence ‘'variable required cencentrating

;"f on - the effect of part*t1me work1ng versus nen- workfng Family

4

business workers were not rnc1uded in- the 1og1t model\hue to the

ce1] frequency requirement and the. presence of many empty ce11s

Loglinear analysis is not appropriate with models conta1n1ng
i} . : : S

é
RS

~
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more than a few empty cells.

Each of the four models produced a three- -way table w1th
'foud&ﬁoss1b1e effects The effects1were the main effect for the
_1ndependent variab]e A, main effect for the 1ndependent variable
B, and the 1nteractidn between A and B T AN of these effects
are 1nc1uded in the saturated models as thex were processed

thrdugh the data for the four basic logit models (see Table 1).

In addition to loglinear analysis, chi-squared statistics

werg&used_to.determine the ship between identity status

“and family business work ;Again, ijdentity status was

dichotomized into the two variables of crisis versus noncrisis

and commitment versus noncommitment. R4

Finally, the .analysis used to determine the re]ationship
between identity status and self concept was linear régressidh. b
The dependent variable was self concept and thevindependent"

‘varﬁﬁgge was 1dent1ty status Identlty status was d1cotom1zed

again into the two var1ab1es of cr1s1s versus noncrisis and

commitment versus noncommitment.



Table 1: Saturated Models and Effects to be Tested

DEPENDENT -INDEPENDENT INDEPENDENT  INTERACTION

Model
# VARIABLE: VARIABLE A VARIABLE B  BETWEEN
: VARIABLES

Identity -A&B
» Status

1 crisis work . work experience
versus experience _ ©,and .
noncrisis . family cohesion

2 ‘crisis work work -experience
versus expgrience and gender
noncrisis B

3 cbmmi ment "work ' /’ family work experience
vergus  experience - cohesion and
noncommi t- . family cohesion
ment ‘ ’

4 commitment work gender work experience

versus
noncommi t-
ment

experience

and gender
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- RESULTS
Logjinear analysis provides frequency tables with each of

the saturated models tested (see Tables 2, 3, 4, 5). The crisis

-versus.noncrisis models had a sample size of 92 while the sample

'éontained

>

size of commitment versus noncommi tmertt models was 96. Further
analysis of the frequencies tables was possible onfy for the .
saturated model containing significant Z-scores.

The four saturated models were tested and Z- scoiﬁg were

analyzed for~ significance 0n1y one of the saturated models

cts ﬂhichcreached one- tai]ed s1gn1f1cance at the
.05 level. Further ana]ys1s of: ih1s logit saturated mode]

indicated that -the strongest effectywés work experience on
' ’ : véb L

crisis identity status. » s g;
VIR

The three models which did not‘contain significdht Z-gdores
can be found on Table 6. fhese were crisis versus noncrisis by
work experience and gender (2), commitment veréus noncommitment
by work experience and family cohes1on (3), and commitment

versus noncommitment By work experience and géndér,(ﬁ). Since

Z-scores were not significant; furtherhanalysis on“these’three

_models is not necessary. The data does not fit these mode1s and

therefore does not support the corresponding hypotheses
The’ 1ogitwsaturated model which did coptain significant

1 ) .
Z-scores was crisis verdus noncrisis.by work experience and

,famﬁﬁy cohesion (see Table 7). Specifically the main effect of

e
NP

.
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Table 2: Frequencies of Saturated Model #1

NONWORKING

¥

WORK ING

.-Family Cohesion

Family Cohesion

Low. High%otaﬁs :

Low

CRISIS 10.8% 8.7% 19.5%

<

NON-

CRISIm:-Z.Z%- 7.6% 9.8%

TOTAL  13.0% 16.3% 29.3%

27.2% 10.8%°39.0% 47.8%

46.7% 23.9% 70.6% 100.0%

Note . Cell frequencies in percentages of total
sample size (n = 92) - C

Al Ve

*
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Table 3: Frequencies of Saturated Model #2 =

NONWORKING " wor@NG
'Gendef‘v St ﬁpender
Male Female Total Male Female Totaﬁ JOTAL
: JORC W
GRISIS'HS.4%  9.4% 18.43  18.7% 12.5% 31.2% 50.0%
NON- h | W
CRISIS 6.2% '5.2% 11.4% , 26.0% 12.5% 38.5% 50.0%
TO‘TAL 15.6% 14.6%*30‘%; 44.8% 25.0% 69.8% 100.0%

f
i o
]

Né%e . Cell frequencies in percentages of total
sample size (n = 96) C

~
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Table 4: Frequencies of Saturated Model #3

NONWORK ING "WORRING
.. Eamily. Cohesion Family Cohesion
N Rl

‘Low ‘High Total Low High Total * TOTAL . =

COMMITMENT 2.2% 2.2% 4.4% 7.63 2:2% 9.8% © 143

NON- ‘ : ? ' ,
COMMITMENT 10.7% 14.1% 24.8% 39.1% 21.7% 60.8% 85.9%

I

TOTAL 13.0% 16.3% 29.3% 46.7% 23.9% 70.6% 100.0%

&

Note . Cell frequencies in percentages of total
sample size (n = 92).
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Table 5: Frequencies of Saturated Model #4

-5

#ONNQRKING’ * WORKING

Gerider Gender

ich,tgw: N v‘ | K
b s e Ma]é’ Fema1é Iﬁo&tal‘\ . Male Female Total TOTAL
AL Hoo

% b
)

COMMITMENT 3.1%:4;@{,}‘; 5.2% 7.3% 2.1%  9.4%  14.6%
NON- ° &

COMMITMENT 12. 5%‘12;% 25.0% 37.5% 22.9% Y60.42  85.4%

TOTAL 15.6{:1’3'.'6% 30.2% 44.8% 25.0% 69.8% 100.0%

.
IR

: “\,‘ . - B
.ﬁggg,.‘ Cell frequencies in percentages of tptal
. km‘sample size {n = 96) ,

- et
K et
| t e Y .
g Z,L? ( {
N \. R B » \
. R
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Table 6: Z scores and Probabilities for Saturated Models # 2,

3, 4
EFFECT Model #2 Model #3 Model #4
Crisis Commi tment Commi tment
versus versus’ versus
Noncrisis Noncommitment Noncommitment
: p 2 p L P

IDENTITY.PXO'VZI 0.24 -5.387 0.01  -5.507 0.0l

IDENTITY - »
BY WORK , 1.437 0.08  0.333 0.38  0.655 0.26
EXPERIENCE .-~ ’

IDENTITY o | ‘.
BY FAMILY - - 0.673 0.26 R
COHES 10N
IDENTITY - | |
BY GENDER -0.554 0.30 - - . 0.889  0.19

IDENTITY -

BY WORK - - -0.292 0.39 - .-
EXPERIENCE ‘ x

BY GENDER

~ IDENTITY y
BY WORK 0.158  0.44 - . -0.271  0.30
EXBERIENCE B o

BY FAMILY ‘ s
COHESION ' v

g



Table 7: Logit Saturated Model #1

CRISIS VS. NONCRISIS BY WORK EXPERIENCE & FAMILY COHESION

1 scores, Coeffecients,'Anti1ogs and Resulting

Regresston Equation

e

: : h &
EFFECT : g_scoréd’ P

coefficient antilog

CTDENTITY (T) 1.491  0.07

IDENTITY BY WORK
EXPERIENCE (A) 1.764*  0.04

IDENTITY BY FAMILY .
COHESION (B} 0.901 0.19

IDENTITY BY WORK |
EXPERIENCE BY 1.855¢  0.04
ARMILY COHESION (AB)

0.2361 1.60‘

9’

¢

0.1995 1.49

0.120% 1.27

0.2483 1.64

. RESULTING REGRESSION EQUATION

Fig(1)/Fij(2)
- 4.97

H

T T(A)E * T(B)j * T(AB)i]
(1.49) (1.60) (1.27) (1.64)

*p <0.05.
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work experience and the interaction effect of work experience
and family cohesion were signi#icant at p.<.05 (one-tailed).
Since the interaction effegt was significant, the model which
best fits the data is the saturated model.

Further ana]yéﬁs on this ﬂogit saturated model required
mathematical conversion of the parameter est1mates
Coeffic1ents of the model wereitransformed into antilogs in
order to provide a regression-%ike equation. Specifically
coefficents from the saturated model are multiplied by two. The
inverse log (antilog) of theée values are the coefficients of
the regression equation (see Table 7). This equation was broken
down into components of mean, main effects and an interaction
effect. By combining this 1nfonnat1on with the frequency table
(see Table 2), the regression equat1on is 1nterpretab1e in terms
of»defining the strength and direction of the effect. As
indicated in Table 7, the overall mean effect is 1.49. This
" statistictis {nterpretab1e in terms of odds.” Using these odds =
tb interpret the frquencjes in Table 2, there is apporximately @
igh to 2 chdnce of one having a crisis identity status than a |
noncrisis status. The main effect for worﬁ.experience or the
odds of the work effect by identity status has a value of 1.6,
which indicated that tine net effect of a non-worker versus a

. pa(t time worker on. 1dent1ty status. In this mode] non-workers

were found to be in.a c"isis 14e1t1ty status category 1 6 times RESRE
,,_-“&' s
% . N :



"more thahfin a{noncrisis identity status category. The odds
valué of thé*fgh11y cohesion net effect on identity status was
1.27 to 1. This 1nd1cated that ado]gscénts from separated or
disengagéd families were found with crisis identity statuses
1.27 times more than noncrisis. Finally the interaction ef fect

) bgtween work experience and family coﬁesion was 1.64. The
effect was positive which indicated that the effect of a
nonfworker in a separated or -disengaged family was more positive
than combining the main effect of not working with the main
effecf of being in a separated or disengaded fémi]y.

“'A second section of the analysis involved only adolescents
who lorked in a'famdﬁy business. Chi-squared\statistics
compared thosé in tﬁ; ckisis catagory (n=3) ‘to thdse in the

noncrisis (n=11) identity status. The x2=4.57 (4 f.=1) reached

signifcance qt p.=.05. ‘Theré were more noncrisis\ihan crisis
adolescents who worked ih a family business. The éﬁi-%quared
statistic comparing commitment versus noncommi tment was not
significant (X°=1.14, d.f.=1, p=.05). Thus, there was no
difference between the number of committed verus noncanmiied
family business adolescents. | T
A third and f1na1 section of the resu]ts involved
regression analysis on self conceptxfnd 1dent1\y Status.
.Specifica]\y, , near regression was used to analyze the

DA f
nnelationship between crisis versus poncfi&rs‘1dent1ty¢status and
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self concept. Results indicate that‘the*testmstafistic was‘not
significant (p=.66). Thus, self concept was not L&ﬁiarly
relaéed to crisis verus noncrisis jdentity }tatu;. ?ﬁe same
,typé‘of analysts was used‘for comm;ted versus noncommited
;ﬁdentity statuses. Similarily, the téstlstatjstic was mnot
significant (p=.54). Further analysis on self concept involved
muTtiple regression with work experience, family cohesion and
gender as fhe independent variables. The analysis indicated
that family cohesion was the only significant variable, Thus
family cohesion was found to be related to adolescenﬁ self
concept. Specifically students wit" more positive self concepts

had higher levels of family cohes



_ DISCUSSION
The distribution of the varidus igentity statuses for
| adolescents provide information on identity status Quring this .
.deveiopmenta1 stagé}"The pfédominant pure identity status
_category was’ 1dent1ty d1ffus1on Twenty-eight percent of the
ado]escents were 1n thlS category (see Tab]e 8). Only 8.7% of
the samp]e had a pure identity acheived, moratorium or
%oreclbsed Stqtus.v The magst common @ransition category was
d1ffusion mora torium. Tﬁese students weré'moving from an'
identity status character1zed by\éxperwenc1ng ne1ther crisis nor
commitment to a status which suggested thqt crisis was be1ng
experienced. Thus the majority of fhe students were in the -
‘garly stages of defining their identities. This finding differs
from Erikson's propoéa] of when fﬁgntity definition‘occurs.
Erikson stated that adolescent moratorium begins at puberty and.
ends at young agu1thood!(Erikson, 1963).““Thjs findings from
this study suggests that moratorium or crisis begins at middie
adolescence and extend§ fnto young adul thood.

The d1str1but1on of identity status among h1gh school .
students was dlfferent from resu]ts from previous stud1es
(Adams, 1984). To further understand this f1nd1ng, a sample of
adolescents who were s]fghtly older were included in the std&y,
post—hoc.' A sample oé collegé students were given the

Demographic/Work Questionnaire, the OME-IS, and FACES II. The
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Table 8:

Distribution of Pure Identity

. !
‘Status Among High School

. Sample
IDENTITY STATUS # v )
. ;
ACHIEVED .5 2.7
 MORATORIUM - 4 2.5
FORECLOSED .77 i
DIFFUSED * 58 28.6
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purpose was to determine if the co]]ege}samp1e were more equal 1y
distributed in,thetr identity statuses than the high school
sample. The sample consisted of 26 students who were
predom1nate1y female and were enro]1ed in -3 second year Family

~ Studies course. ‘?h1rty ~-four. percent of these students had or
JEre aobro;ching an acheived 1dent1ty (see Table 9). Although
over one-gdarter of the students were ditfused, there were fewer
college students in a transition catagory of diffusion to
another identity status. This'more diverse distribution of
identity statuses among college students is supported by other
'Astud1es with s1m11ar samples (Adams & F1tch 1983; Adams,-Shea,

& Fitch, 1979). Unpfortuneately 42.3 percent of the studénts did

not meet the cﬁiteria for any'identity status However, many of

these students were close to reaching one of the\four cutoff
points. .These students are viewed 1as approach,ng/that
particular identity status category. . By combining these

students with those who did meet the criteria, the results

indicate that there was a more diverse distribution of identity
. \ :
statuses. )
: ?
This comparison suggests that high.school students are

1ikely at an earlier stage of ‘identity development. They appear
a .

to be just beginning to experience a sense of crisis. In

theory, Erikson (1963) discussed the adolescent mind being in a

state of moratorium or crisis. The results on this measure of
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Table 9: Distribution of Identity Status Among College Sample

IDENTITY STATUS: y
ACHIEVED . 3.6
MORATORIUM 11.5
FORECLOSED 11.5
©26.9

DIFFUSED

Note . Sample si

.
2¢ of 26

\

1}
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identity status support Erikson's theory fhat a crisis
experierced during identity development; however it does not
agree with the time period suggested by Erikson. - The findings
from this study suggest that moratorium possibly oCcurs during
late adolescence and early adulthood. In addition, Marcia

A(1980) proposes that during early ‘adolescence, there is a

- ) ~,
predominance of identity diffusion and foreclosure. ’

Approximately at the age of 15, many will “cross over" into
- moratorium or identity achievequ(Marcia, 1980). The findings-
from the h{gh school and college sample offer support to
Marcia's proposition of the predominance of identity diffusibn
and the transition to moratorium; In addition, more high school
students were in a staté ofimoving towards crisis rather than
making a.commitment. Perhaps this supports Erikson's
proposition that experiencing a crisis occurs befOre making a
cdmmitment. |

The data analysis indicated support for the relationship
between identity status and work experience. One of the most
interesting findings supports_theiexistence of a relationship
bétween crisis versus noncrisis identity statuses and work
experience. More nonwofking édo]escents were in the crisis
identity status category. Accordihd'to the loglinear ana1y§1s,
nonwork{ng adoJescents were found.to be in a crisis identity

status category approximately twice as much as a noncrisis



identity status category. Parf timé wbrking adolescents did not
differ in whethér they were .in the crisis or comﬁ'ehent identity
. status category. .Ana1ysis of data on family business workers
also suggs;ted a relationship existed between working and a
crisis.versus noncris1s identity status. Chi- squared statistics
6n aquescents wo;kihg in a family business indicate that the
noncrisis identity statuses.were predominant for tequgeks in
;h1s working cateébfyg Thus, the experience of working'or not
working influenced identity ;tatus and whether a crisis was
experienced. The finding; from this study suggestéd that the
variable of work experié;ce was related to some degréé'to
adolescent identity status.

‘To understand the influence of part-time working, family
business working and nonworking, additional information on the
various aspects of thése experiehces is necessary. In terms of
nonworking‘ado1escents, ekperiencing a cri;is was more common
“than those who were part-tiﬁe or famiiy business working. An
exp]anation‘for this finding may be related to the time
available for ado]escents to contemplate ideological issues.
Part-time and family bus1ness working adolescents spent over
- fifteen hours per week at their jobs. Adolescent, regardless 6f
their work catagory, spent approximately the same amount of time

in various activities. Thus, it would seem that noﬁQorking

adplescents have more time availab1e'to wonder and think about
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different issues or concernd (Hami]toﬁ & Crouter, y980). Siﬁce
eiperiencing a crisis is re]évant during this stage of
adolescence, having time to contgmp1ate about ideo1ogie§‘may
account for a greater number of nonworking adolescents in a
crisis idehtity status catagory. |

\ A further questlon is what kind of crises these adolescents
are exper1enc1ng7 Adolescents who worked part-time said that
the main reason for working was to show responsibility. .The
) secon& reason was for financial purposes and tﬁe third reason
was to be independent. The reason of “choosing a career” was
ranked as the second last of a possible seven reasons given. In
- terms of what part-time workers had learned from working, "how
to deal with people" was ranked first. >Qtﬁbr reasons of
“ieérning about myself" and "taught how a business operates”
fo]]owéd, reSpecgive1y. The statement of Working being an asset
in choosing a career was ranked last. Thu; the experience of
part-time working provides adolescents with a sense of
resﬁonsibi]ity and autonéﬁy. However it was not viewed as being
reTated\Lg\ggfin1ng an occupational 1deo]ogy or direction.
Since ado]escents were 1n pr1mar1]y the diffusion or moratorium
statuses, it is not surprising that part-time work does not
affect or assist in choosing a career. When ado]eséents are
attempting to make a commitment tpis.type of employment

experience may play a different role. Perhaps during that
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period of 1dent1ty:deve1opment, part-time work experience may
have a more 1nf1ﬁent1a4 impact on defining an occupational
{deology. | |

Further information was also available on adolescents who
worked fn a fami]y_buﬁiness. These adolescent primafi]y work?d
to show responstbility. Other common reasons were to assist
their fami]y and to learn about the business. In terWEVS‘ wﬁé
"they had learned from this exper1ence learning how tHe ;;%%hgss
operates was the most common reason. Organ1z1ng one's time"
and "learning to deal with people" were ranked second and
third. For these adolescents, independence was not an important
aspect of their experience. Although they did learn about the
business, this was not re]afed strongly to career aspirations.
Thus the experience from working in & family business also does
not assist in choosing an occupation and in addition does not
provide a sense of independence.. This differs from part-timé
work experience which facilitated a sense of autonomy .

The difference is understandable considering the different
. environments under which work occurs. Part-time work outside of
the family usually involves—people who are not family members.
The individual is work%ng in an environment which provides new
and different experiences in both:people and respons}bilitiés.

In contrast, the adolescents who work in a family business

" remain in contact with family members. In addition, the
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experiences and responsibilities associated with working are
probably not as noveluf

In‘gené¥é1, the results from this -study suggest thag—high
school students are at an early substage of idehtity ,
deve]opmenf.‘.Thus, the issue is experiehéing crisis rather théd
making a‘cawnitme&t. Bofh types of work experience complemented

this process by either facilitating or not facilitating

autonomy. In terms of Erikson's theory on identity deVe10pment,

‘4

there is shpport fdr thé’concept of some crisis or moratorium
\beginning at adolescence. ,Howevér in fhe present society, this
stage of idéntity deye16pment may extend.into young adulthood.
Defining one's ideo?bgy in terms of who you are and what you
want to become ma} actually be occurring after adolescence.
Perhaps the influence of work experience may have a greater
iﬁpact on occupational ideology during young adulthood.

A second finding of the study involved an interaction
effect‘between‘work.experience and family cohesion. Part-time
working ado}escents did indicate §‘1ow degree of family
cohesion. This is evidenttfor adolescents in either a crisis or
noncrisis identity status. In contrast, the degree of family
cohesion for nonworking adolescents depends upon whether they
have or have not experiénced a~crisis. A greater percentage of
nonworking adolescents’who have not experienced a crisis report

a high degree of family cohesion.” Therefore noncrisis |,



nohworking adolescents are more likely to be from conneéted or
enmeshed fahi]ies. On.tthother hand, there is not difference
in the level of f&mi]y cohesion reported by-EBhworking
ado]éscenp§ who havé exﬁ?rienced crisis.
" The finding thét part-timg working adolescents are more

Tikely exberiencihg a low degree of family cohesion was |
- predicted. Ithéﬁﬁports the-proposition that part—tihé work both
nges adolescents a sense of autonomy and requires independence
from the family. Part of the fihdings on nonworking adolescents
were also predicted. In particular, those nonworking
adolescents who had not experienced a crisis have not achieved
" independence from the family. Thus, these adoléscenfs have not
experienced a sense of autonomy in either the fgmi]y or work
world. However, those nonworking adolescents who have
experienced crisis report apprpxngtely equal amounts o; high
and low family cohesion. Perhaps with these nonworking
students, a moderate amountuof family cohesion influences
individuals into crisis.

The third finding from this study was a result of the
analysis of identity and self concept. It had been qxpothesized
that a positive relationship would exist between these two

variables., However the analysis did not support such &

relationship. Possibly this finding is due to problems in the -

instrument used to assess identity. Specifically, the placing
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of adolescents with the Objective Measurement of Ego Identity
Status in a specific identity status catagory was difficult in
22.2% of the cases. Tﬁe scoring instructions for the OM-EIS
were not concise (Adams, 1984). [t was not clear how to
interpret or place adolescents in identity status catagories
which did not fulfill the criteria listed in the manual. 1In
this study, 10.8% of the high school students in the sample
reached she cutoff points for three of the four identity
statuses. Adams, Shea and Fitch (1979) did not provide an
explanation or interpretation for these types of ado1escents;
As well, twenty-one adolescents did qot reach the Cutdff point
for any of the four identity statuses. There is also no
interpretation of identity status for these types of
adolescents. The problems with the OM-EIS was also evident in
the college sample. Forty-two percent of the ;tudents did not
reach the cutoff for any of theyideniity status catagories. A
high percentage of both high school and college students were
not clearly categorized. ‘This suggest some problems and at
present this instrument has limited use.. Further_guide]ines to
interpret adolescents not’fdlfilling the existiné\e}iteria are
necessary. The problems with OM-E1S could also account from
some of the Qiffekgnces found between some of the differences
found between the findi;gs for this sample and propositions made

by Erikson's theory. Errors with the instrument pay be
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affecting its reliability and validity. This has some impact on’

the findings from this study and the strength of its

conclusions.
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SUMMARY

EriKson's concept of a crisis or moratorium experienced as
a process of‘identity development during adolescence was
‘supported gy this study. However it is suggested that the time
period duging which moratorium occurs is later tham Erikson had
proposed. $pecifically experiencing crisis seems to begin
during middie adolescence and extends into young adul thood.
Differenglfypes of work experience seemed to influence the
identity development process. Adolescents who worked in al
position outside of the family seem to have gained a sense of
independence from this experience. This seemed to be supported
by a family which encouraged autonomy. Family business workers
gained a sense of responsibility rather than a sense of autonomy .~
from their work experience. The work environment in this casé
probably accounted from a predominance of adolescents with*a
noncrisis identity status.' Nonworking adolescents were found
with a crisis identity ¥tqtus more than any other work
experience category. This]may be due to a family environment
which offered some independence and thus facilitated crisis. .In
addition, nonworking adolescents may have had more time to
contemplate about issues related to identity development.
Although this study suggested some interesting thoughts about

the relationship between identity development, work experience

and family cohesion, it was hindered by vague instructions,
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particu1ar1iy in placing ado]escgnts with a pérticular identity
status. In addifibn, a unusually large percentage of both high»
school and ¢o1]ege students were not placed with any identity
status becéuse numerical criteﬁia were not mef. Although this
lends some insight into the usage of th@ OM-EIS, it also

undoubtly affects the coné]usions’made from this study.
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APPENDIX A

Demographics on In versus Out Work Group: Gender, and Age ar}d’
Parents' Employment Status !
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Table 10: Comparison of Instudy versus Outstudy Work Group on

- GRender
GROUP MALES FEMALES TOTAL
In Study ¥ 87 59 146
. % 59.5  40.4
Out Study # 14 5 19
% 73.7  26.3

Note . In Study group refers to those included
in study whereas Out Study group refers
to those who were excluded from the study
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“%=*  Table 11: Comparison of Instudy versus Outstudy Work
Group on Variables Age and Parents' Employment Status

GROUP MEAN FATHER'S ~ MOTHER'S
AGE EMPLOYMENT  EMPLOYMENT
STATUS STATUS
In Study 16.25 -~ 4.15 3.93 '
Out Study 16.84 4.50 ~3.00

—x

Note . In Study refers to those included in the
study while Qut Study refers to those not
included in this study.
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Instructions: Read each item and indicate to what degree it
fits your own impressions as to how it best reflects your
thoughts and feelings: Place your answer on Side 2 of the GREEN
computer form. Match the number of the question with the nuimber
on the computer form. Use the following scale when marking your
response. :

A B8 C 0 3 F

Strongly Moderately Disagree Agree Moderately Strongly
Disagree Disagree Agree Agree

6. 1 haven't really considered politics. They just don't
excite me much.

62. 1 might have thought about a lot of different things but
there's never really been a decision since my pareqts said what
they wanted.

63. When it comes to religion I just haven't found any that ['m
really into myself. N
A

64. My parents had it decided a long time ago what I should go
into and I'm following their plans.

65. There are so many different political parties and ideals.
I can't decide which to follow until I figure it all out.

66. 1 don't give religion much thought and it doesn't bother me
one way or the other. '

67. 1 guess I'm pretty much like my folks when it comes to
politics. [ follow what they do in terms of voting and such.

68. I haven't chosen the occupation [ really want to get into,
but I'm working toward becoming a until something better
comes along.

69. A person's faith is unique to each individual. ['ve
considered and reconsidered it myself and know what I can
believe.
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70, .1t took mé a long time to decide but now I know for sure
whqﬁﬁg1rection to move in for a career.

’\\‘ LA 1
71,71 really never was 1nvo1ved in politics enough to have to
make a firm stand one way or the other.

72. 1'm not so sure what religion means to me. I'd like to
make up my mind but I'm not done 1ook1ng yet.

73. 1've thought my po11t1ca1 beliefs through and realize I may
or may not agree with many of my parent's beliefs. °

74. 1t took me awhile to f1gure it out, but now I really know
what I want for a career. .

75. Religion is confusi®ng to me right now. I keep changing my
views on what is rignt and wrong to me. -

76. I'm sure‘1t will be pretty easy for me to change my
occupational goals when something better comes a]ong

77. My folks have always had their own po11t1ca1 and mora1
beliefs about issues like abortion and mercy killing and I['ve
always gone along accepting what they have believed.

78. 1've gone through a period of serious quest1on1ng ‘about
faith and can now say I understand what | believe in as an
individual.

79. I'm not sure about my political beliefs, but I'm trying to
figure out what I can truly believe in. ‘

80. I just can't decide how capab]e I am as a person and what”
jobs I'11 be right for.

81. I attend the same church as my family has always attended.
I've never really‘'questioned why. '

° i
82. I just can't decide what to do for an occupation. There
are so mamy that have possibilities.

+
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83. I've never.really questioned my.peligion. If it's right
for my parents it must be right for me.

84. Politics are something that I can never be tpo'sure about
because things change so fast. But I do think it's important to
know what I believe in. .

Bt

y v
o
e
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FACES Il ITEMS

David H. Olson, Joyce Portner, and Richard Bell

»

Family members are supportive of each other during difficuit limes.
In our family. asy for everyone to express his/her opinlon\.

it is easier tc 38 prbblams with people outsida the family than with other
family members.

- Each family members has input in major family decisions.
< Qur family gathers together in the same room.
Children have a say in their discipline.
Our family does things together. v
“Family members discuss problems and feel good about the solutions.
In our family, everyone goes his/her own way. '
We shift household responsbilities from person to person.
Family members know each other's close friends. -
1t is hard to know what the rules are in our tamily.
Family members consult other tamily members on their decisions.
Falfnilymmem'bers say what they want.
We have difficulty thinking of things to do as a family.
in solving problems, the children’s suggestions are followed.
Family members feel very close to each other.
Discipline is fair in our family.

Family members feei closer to peoplé outside the family than to other family
members.

Our tamily tries new ways of dealing with problems.

Family members go along with what the family decides to do.
In our family, everyone shares responsibilities.

Family members like to spend their free time with each other.
It is ditficult to get a rule changed in our family. N
Family membes avoid each other at home, .”g@;}
When pfoblems arise, we compromise. .

We approve of each other's friends,

Family members are afraid to say what is on'thelr minds.
Family members pair up rather than do things as a totat family.
Family members share interests and hobbies with each‘other.

Family Social Science
: University of Minnesota
Oison 1982 297 McNeal Hall
’ St Paul, Minnesota 65(108



APPENDIX D, the Tennessee Self Concept Scale  fram
péges 117 to 123 have been removed due to
copyright restrictions.

Source: William H. Fitts, 1964



APPENDIX E

Demographic/Work Questionaire

124



125

DEMOGRAPHIC/WORK QUESTIONNAIRE

Instructions: Answer the following questions to the best of
your knowledge. Please place all of your answers in the space
provided below each question. v

What is your father's occupation?

e,

o

o
g

What is the highest level of education your father has had?

What is your mother's occupation?

What is the highest level of education your mother has had?




126

-2-

Instructions: Please place all answers on the GREEN computer
form unless otherwise indicated. Record your NAME, SEX, GRADE,
and BIRTHDATE and fill the appropriate circles. Please do not
place any marks on this question booklet. o

1. How old were you at your last birthday?

14 and under
15
16
17
18 and over

oTAao oo

2. Are you

. male?
. female?

o

3. You are in which one of the following grades?

10
L1
. 12

O oo
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4. Please read all of the descriptions listed below. Fill the
circle of the one description which most applies to you.

a. 1 have not ever worked at a part-time or fulltime position
and also am not presently working.

b. I am working in a business with family members or
relatives. This business is owned by a family member or_-]
relative. I work in this business at least 3 hours per week.

c. 1 am presently working at a position and am receiving a
reqular wage. 1 am working at least 3 hours per week. This is
not a family business.

d. 1 am not presently working but in the past I have held a
part-time or fulltime position which was not in a family
business.

e, i am not presently working but in the past have worked in
a family business

f. I am presently working in a family business and part-time
outside the family business ‘

g. volunteer ,
h. none of the above
5. From September, 1983 to the present, I have worked a total
of :
0 months
. 1 - 3 months

. 4 - 8 months
.9 - 12 months

s .
a o oo

6. I have worked for

a. 0 year
b. 1 year
¢. 2 years
d. 3 years
e. 4 or more years
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7. Since 1 was 10 years old, I have worked for

a. 0 year
b. 1 year
c. 2 years
d. 3 years
e. 4 or more years

8. After I finish high school, I would like to see myself
(choose only one) :

at a college

at a technical school

working

at a university

getting married

at a school and married

at a school, married, and working
at a school and working

working and married

undecided

=T D o0 Ow
. . . . . . L] - . .

9. I live with my

adopted parent(s)

. foster parent(s)

natural mother and natural father
. natura) mother and stepfather
natural mother only ‘

. natural father and stepmother

. natural father only

. other

SWKu Hho Moo

IN QUESTION #4,

If you have filled the circle for description a , that is, you
are not working, please answer the questions on the PINK sheets.

If you have filled the circle for description b or e or f , that

is, you have or are working in a family business, please answer
the questions on the YELLOW sheets.

If you have filled the circle for description ¢ or d or g , that
is, your have or are participating in some type of work , please
answer the questions on the BLUE sheets.



PINK

If you have chosen description a for QUESTION #4, then you are
NOT WORKING. In this case, answer the following questions. If
you are or have in the past worked, refer to the instructions on
page 4 - you are answering the wrong questions.

Instructions: please continue to place your answers on the
GREEN computer form,

Questions 10 to 14 are about how you presently spend your time
when you are not in school. Please indicate the number of hours
spent in each of these activities during an average school week.
Use the following scale to describe your answer.

A B C b E F & H 1 J
0-1 2-5 6-10 11-15 16-20 21-25 206-20 31-35 36-40 41+

10. I spend __ hours per week.- do’ng lomework
11. I spend __ hours per week participating in social
activities .
L

12. 1 spend __ hours per week participating in athletic
activities
13. 1 spend __ hours per week at home doing things for myself

.oy
14. I spend __ hours per week at home doing things for my
family

15. Approximately how many hours do you spend doing homework
per day?

a. less than one
b. 2-3

c. 3-4

d. 4-5

e.

more than 5

AT THIS POINT, PLEASE WAIT UNTIL YOU ARE GIVEN FURTHER
DIRECTIONS.
DO NOT PROCEED ON. *
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¥
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1

X

YELLOW

If you have chosen decriptionb or e or f , then you presently
or in the past worked in a FAMILY BUSINESS. In this case,
answer the following questions. [f you have never worked in a
family business, refer the instructions on page 4 - you are
answering the wrong questions. ‘

Instructions: Please continue to place your answers on the
GREEN computer form.

Questions 10 to 14 are about how you presently spend your time
when you are not working or in school. Please indicate the
number of hours spent in each of these activities during an
average school week. Use the following scale to describe your
answer.

A B C b € F G H 1
0-1 2-5 6-10 11-15 16-20 21-25 26-30 31-35 36-40 41+

10. [ spend __ hours per week doing homework

11. I spend __ hours per week participating in social
activities

12. I spend ___ hours per week participating in athletic
activities

13. I spend __ hours per week at home doing things for myself
14. I spend __ hours per week at home doing things for my
family

15. Approximately how many hours do you spend doing homework
per day?

a. less than one
b. 2-3

c. 3-4

d. 4-5

e.

more than 5
16. Do you get paid regularily for working?

a. Yes
b. No



17. Approximately how many hours per week do you spend working?

a. less than 3
b. 3-10

c. 11-15

d. 16420

e. 21-25

f. 26-30

g. 31-35

h. 36-40

i. more than 40

Questions 18 to 25 are about your reasons for working in a
family business. Read each statement and indicate the degree to
which it reflects your reasons for working. Please use the
following scale for describing your answer.

A B C 0 E

Strongly Agree Slightly Agree and Disagree Strongly
Agree Slightly Disagree Disagree

18. I work because | have an obligation to my family
19. 1 work fgr the mdney I receive -
20. I work to learn about work and business

21. 1 work to help my fa#i]y

22. 1 work to help me choose a career

23. 1 work for independence

24. I work to show that ] am responsible

" 25. 1 work for reasons not listed
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Questions 26 to 31 are about what have you learned from working.
Read each statement and indicate the degree to which it reflects
what you have learned from working. Please us» the followling
scale to describe your answer.

A B ¢ 0 E

\
Strongly Agree Slightly Agree and Disagree Strongly
Agree Slightly Disagree Disagree

26. Working has taught me about how a business operates
27. 1 have learned how to organize my time

28. 1 have learned how to manage my money

29. Working has helped in choosing a career

30. 1 have learned about how to deal with different people
31. 1 have learned about myself

AT THIS POINT, PLEASE WAIT UNTIL YOU ARE GIVEN FURTHER
DIRECTIONS. .
DO NOT PROCEED ON.
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]

b}

BLUE ‘ : : '

If you have chosen des.ription ¢ or d or g , then you are
presently working or in the past you have WORKED. In this case,
please answer the following queStions. If you did not chose
this description, please refer to the instructions on page 4 -
you are answering the wrong questions.

Instructions: Flease continue to place your answers on the
GREEN computer form.

Questions 10 to 14 are about how you presently spend your time
when you are .not working or in school. Please indicate the
number of hours spent in each of these activities during an
average school week. Please use the following scale to describe
your answer. g

A B8 ¢ DO E F &6 H I

0-1 2-5 6-10 11-15 16-20 21-25 26-30 31-35 36-40 41+

10. I spend __ hours ber‘week doing homework

11. 1 spend __ hours per‘week'participating in social

~activities ‘

12. 1 spend __ hours per week participating in athletic
activities .

13. 1 spend ___ hours per week at home doing things for myse? f
14. I spend houksnper'week at home doing things for my
family

15. vApproximafé]y how many hours doAyou spend doing homework
per day?

a. less than one
b. 2-3 '
c. 3-4

d. 4-5

e. more than 5

16. Do you get paid regulafi]y for working? R

a. Yes
b. No .
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¢ .
17. Approximately how many hours per week do you spend}wéhking?

a. less than 3

b. 3-10-

c. 11-15

d. 16-20 - *

e. 21-25

f. 26-30 4

g. 31-35

h. 36-40

i. more than 40

' Questions 18 to 24 are about your reasons for working. Read

each statement and indicate the degree to which it relects your
reasons for working. Use the following scale to describe your

answer. f ‘

A B S D E .
Strongly Agree Slightly Agree and Disagree: Strongly

Agree Slightly Disagree } Disagree
18. I work for the money I earn ( |

19. I work to learn about the business world

20. I work to he]plmy family

21. I work to help me in choosing a career

22. 1 work for independence

23. 1 work to show that [ am responsibTe

24, 1 work for reasons not listed
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Questions 25 to 30 are about what you have learned from working.
Read each statement and indicate the degree to which it reflects’
what you have learned from working. Use the following scale to
decribe you answer. .

A B ¢ D E

Strongly Agrée Slightly Agree and Disagree . "Strongly
Agree Slightly Disagree Disagree

25. Working has taught me about how a business operates
26. I have learned how to organize my time

27. 1 have learned how to manage my money

28. Working has helped me in choosing a career

29. 1 have learned about how to deal with different people
30. I have learned about myself

AT .THIS POINT, PLEASE WAIT UNTIL YOU ARE GIVEN FURTHER
DIRECTIONS. ,
DO NOT PROCEED ON.



