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o ‘ Abstract

Y
[

. The'purposeuof this study naslto design and-produoe a
videotaped £1ln on residential milieu treatmefit of disturbed
Z“and delinquent Juveniles and ‘to assess film impact on viewer
attitudes._ | |

Synthesizing some of the research findings in the areas
.off a). mess COmmunication, its process and effects,
b) .mass communication, its effects on attitude

-

.stability and change,’

c) communication and persuasion, as related to ex- -

RN

periments on mass communication,
d) instructionallfilm and television,
e) music in film as a form of communication of embtion,

13

. and,
£) - the medium of film and stimulus conditions that
| _lead to arousal and'result;in viewer attention, -
‘comprehension and ‘acceptance of opinions ‘advocated,
a filming rationale 'as outlined for the production of a-
videotaped film based on Westfield (a major residential
milieu treatment centre for emotionally disturbed and delin-‘-
quent children in Edmonton, Alberta, Canada) The f%lm was_
_‘produced through the faoilities of C B.C. deonton and the
University of Alberta Audiovisual Media Centre and shown*dn o
,network television. The film, in videotape format, was '%w

placed in the University of Alb ta Eduoation Audiovisual




Media Centre Library as part of the dissertatio‘p
To assess videotape impact on, viewer aftitude;i.BO
subJects (ho from an adult prior employment program at a
‘community college and 40" from a grade eleven htgngschool
.program) were randomly selected and assigned to an ekperi-
mental and control group. A post-test only control grgtp»
design'was used to examine\influence of the videotape on:_'
a) ‘viewer evaluations of the\juvenile delinquent,’
b), viewer attitudes towardupunishgent of‘tne juvenile
‘delinéuent 'and - - _ . g '
' c)~ viewer attitudes“toward residential milieu treatment~of ‘
: "'Juvenile delinquents asa social action Proposal.
Attitude was defined as,a relativaly enduring system ml"m

of‘affective evaluative reacﬁions based upon and reflecting

evaluative concepts or beliefs which have been learned about

dthe characteristics of a social object or class of social
_objects. . ' ' |

Results showed that the group exposed to theﬂvideotape
demonstrated significantly more favorable attrtudes toward
residentiafwmilieu treatnent’ofn}uvenile delinquents as a
soclal action proposal and were significantly less punishment-
-oriented in their attitudes toward»Juvenile offenders. This
group also tended to evaluate the Juvenile delinquent more
positively, although differences between the experimental

and control group could not be considered significant.

It was concluded that the medium of ‘f11lm ‘can best be

- - . B



_used to influence viewer attitudes toward‘theJJuveﬁile’ ,

dellnquthow he should be treated when effort 18, ° / ?
made to 1nc1ude production effects that w111 shift vlewerrj  ;i
attentioh to stlmqli that wlll reinforce the 1nd1v1dual L/ 3‘ V{
‘ pradispositlolal snnd soc1a1 mediating factors Which lafgely
govern attltude change and stability. o o ,; .
- / e
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Chapter I .

Introduction .

For many years a dustodlal, punishment-oriénted philo-
sophy characterilzed mostlattempts to deal with the problem of
Juveﬁile delinquency. betention'centres, based on the brlson
model,.were built to protect the“publlc and to punish the
‘Juvenile deiinquent for his wrongdoings. It was belleved
that punishment would "teach the juvenile dellnquent a lesson"
so he would not do it again. Studies, however, began to show
that many did do it again. Goldfarb and Singer (1973) in-
dicated that between half and four-fifths of young offenders
placed in‘prisoh?like setbings returned to a world of crime.

In the ;960'3, as a reaction agg;nst these punishmept
oriented approaches, the concept of therapeutic environmenf
' began'to;éppear in the literature. Phelan (1962) published
‘'a paper. on the meaning and use of mllieu therapy'for disturbed
and delinquent Juveniles.

Since that time, studles by Allerhand (1966) and Lerman
(1968), examinlng agenclies using this approach, have revealed
a relatively high degree of "treatment success™. Despite
these impressive findings, howéver, attitudes towgrd the
Juvenile delinqueht and how he should be treated have made

taxpayers reluctant to support such a treatment approach. 1In

addition,_these same attitudes have made it difficult for the

“Juvenile delinquent'to_assume”a productive role in his com-
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_dunity following rehabilitation.

; .

|
Pnr ose of the :tud
» It was theiprimary purpose of this study to describe the
model of residential milieu treatment for disturbed and de-
linquent Juveniles. Approqohing this objective, it soon.
became apparent that this Jae not something that could be

done effectively uSing a written-fOrmat. For this reason

- the medium of film was selected. Plans were fina/}zed to.

produce a film¥%* based on the treatment program at Westfield

Diagnostic and Treatment Centre (a maJor residential milieu “

‘ treatment centre fox emotionally disturbed and delinquent

u}"

=ch11dren in Edmonton, Alberta, Canada).

Secondly, it was the purpose of the study to develop a

filming rationale that would alter viewer attitudeS'toward

" the Juvenile delinquent and how he should be treated.

-~

*Although the final production was placed in the University

.of Alberta Education Audio Visual Media Centre Library as a

videotape, the term "film" has been used throughout the

- theslis beoause it was initially_produced.as a film.

N _‘ . ' ' © D

-~



Research by Hoban and Van Ormer (1950), Maddison (1966),
J/Reid and MacLennan (196?), and Schramm (1972) had clearly
supported the conclusion that film and television can teach
'factual information effectively over a wide ranse of eubJect-
matter, content, ages lnd conditions of use. ' '

A question, however, not conclusively answered in the
fgliterature was . uhether or not film could effectively be used
to alter viewer attitudes. Hoban and Van Ormer (1950) and
Réid and MacLennan (1967) had argued that there was 1ittle -
evidence to suggest that film was more effective than. other
means of communication in influencing general attitudes. On |

the other hand, Hovland's (1955) experimente‘on mass commun-
icetion had indicated that attitude change could result from
learning produced through reinforcement (Insko, 1967).
Klapper (Schramm, 1972) had concluded, following twenty years
of research on mass communication and its effects on attltudes,
| that a film could significantly 1nfluence attitudes if it -
reinforced the social'mediating and individual predispositional
-factore responsible for attitude change and stability.
: Further to_ that, Klapper (Schramm§ 1972) argued that attitude
conversion was possible if the: above stated mediating factors
-were‘inoperative, as in the case of exposure to an entirely
new topic.
A .

~

”Methods and Procedure

A e e

Using the facilities of C.B. C Edmonton, a film entitled
~"Westfie1d" was produced by the author and Nick Bakyta in :



YT
N ~’\

b - B - b

Vo
\

June 3£\1973."_The film examined the environment, atiltudes
and methods involved in residential milieu treatment et7'
Westfield Diagmpetic and Treatment Centre, The film was
used for network {"Take 30") and 1oca1.(5qurgla88”) C.B.C.
television ﬁroadcasting and was later placed (in videbtape'
format) in the UnIVersity,of.Alberfé Education Audio Visual

Medla Centre Library, where 1t has been used as an 1ntro-

. ductory 1nstructiona1 videotape for undergraduate and gradu-

ate’studenbs in Educational Psychology. A copy of the video-

tape was.also requested by Westfield Diégnostlc and Treet-\\\

ment Centre, where it‘hes‘been‘ueed~for,;n-service and

puelic informational purpoggs. ' q~‘ 4. SR
In an effort to examine thelinfluence of the fllm'bn

viewer attltudes toward the Juvenlle offender and how he
should be treated, 80 subjects were randomly ‘selected and
assigned to experimental and control sub-groups.

On. the baeis*of'research'findlngs by Hovland (1955);
showing thet a pre-test reduced persuasive effects of ;' .
audiovisual eommunicationst and recommendatipns put forth by
Schramm (19?2);‘Cémpbell and Stanley (1963) and Insko (1967),
a post;test only control group de31gn was used.

The lntent of the study was ‘to examine the 1nf1uence
of the "Westfield" film (in videotape format) onz
a) viewer evaluations of the juvenile delinquent (as

measured by ‘the evaluative factor of the Semantic Bif—

’’’’’

ferentlal), : T
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b)l vieyer attitudes.toward punishment of the.Juvenile delin-‘
quent [as measured by a'Thurstonefbased attitude scale,
developed from one used by Kelman and Hcvland (Insko,

1967) to measure the influence of an audio tape on atti-
tudes toward‘puniehment of Juvenile delinquents]; and

c)} viewer ‘attitudes toward residential milieu treatment of
Juvenlle offenders as a social action proposal [as measured
by the Attitude Toward Any §ocial Action Proposal Scale .
(Shaw, 1967)]. .

"The experimental group was informed prior to viewing
the film that it was based on a kreatment approach for Juven-b
ile delinquents. Twenty (one-half of the subjects comprising
the experimental group) were tested immediately after viewing
the £ilm and twenty were tested two weeks_arteg exposure to |
the film. Control gfoups were tested at the same time inter-
vals, \ o |
Attitude was defined for study purposes ass.
a relatively enduring system of affective
evaluative reactions based upon and re-
flecting evaluative concepts or beliefs
which have been learned about the charac~
teristics of a social object or class of
soclal obJects. (Shaw, 1967, Chapter 1)
Shaw (1967) accepted the usual analysis of attitude as
involving affective, behavioral and cognitive components but

" believed that these components were related in a manner dirf-

ferent from that described in some former approaches. He

believed that attitude could best be viewed as a set of affec-

tive reactionsvtoward the attitude object, derived from the

35" )
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concepts or bellefs that the individual has concernimg the

obJect and predisposing the individual to behave in a cer-

tain manner toward the attitude object.

' BReviewing present and traditional oonceptualizatlons of

attitude, Shaw (1967) noted that most were adequate regarding
 the describtionS'of attftdde, however, did not explain the

process by"which‘attitudgs were formed and changed, nor did
;they relate in ahy simple way to techniques of measurement.

Qn the.basis oT an-eclectic approech, abst&aoting commonal- -

ities from, and intesraflng ‘xisting f_omulitidhs, he advanced

the preceding definltlon ‘and presented a catalog of attitude:
. gcales which adequately measured attltude as defined. From
- this catalog the three gcales uéed for this stgdy were selec-
ted, ® specific reliability and validity data regarding scales
used are presented in the chapter on‘Study Deslgn.ahd
Methadology. ‘ ' A
Multiple tAtests.weré used to compare experimental and

A

control group means. For a poét-tést-only control group'dé—f

sign of this nature Campbell and’ Stanley recommended: i T

The simplest form. would\pe ‘the t test.

This design is perhaps the only setting

for which this test is optimal.
(Campbell and Stanl§¥: 1963, p. 26)

Limitations of the Study ‘ \\
Limitations concerning the production o s film were
primarily those of “camera produced" reacﬁlve effects which

had fo be overcome to achieve a :ealistic and representative -

-~

3
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portrayal. . In this regard, a small film crew, involving cne
cametaman, one light andjsound man, cne technical producer
and the author, was used. Time was allowed prior to actual
filming for children and staff to get, comfortable with the
presence of thé‘eamera. Filming took approximately two weeks
and involved approximately roupteen.hours_of film footage.
‘Editfng the fiim to: fourty mlnﬁtee permitted an adequate de-

leting of coverage that refleoted reactive effects induce

by the presence of the oamera and crewv. _
_ A maJor methodological problem xegarding the examination
L,.of the influence of a film on attitudes is that of experimen- L
? tal demand characteristice,- Demand characteristics are con-
sidered by Insko to be’f. .
the tota¥ity of cues which convey an

experimental hypothesis to the subject.
: (Insko, 1967, p. 6)

Insko-(1967) recommended the use of an after only rather than

a before-after re earch esign to minimize this limitation._
Additional onsiderations built lnto the study design

to reduce demand characterlstics (Klapper, 1967; Schramm,

1972) included: | 2 o

a) use of the Semantic Differential Potency and Activity

_ factors to disguise_experlmental'1ntent;
b) essurance that responees would remalnnanonymoue;‘and

c) assurance/ that differences of opinions were to be expected.

Diffic ty operationalizing and measuring "attitude® as

a construct’ constituted a limitation of the study, as did the

™N
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lack of examination of longer term effects of the film. In

: addition, the study design did not cdhtrol for all possible

: social mediating variables influenoing the experimehtal

group and limited the generalizdkility of findings in view S V‘;)
of the samples and settings selected for viewing purposes.

Finally, the study focused on, the influence or the

vidéofapedhfilm_"Westfield" on viewer "attitudes" but did
1ittle to explore its impact on viewer behavior. ’

v

Organization of the Thesis
Following the introduction of the nature and purpose of

~

‘the thesis in Chapter I, a revlew of the literature related

to residential milieu treatment of emotionally disturbed and , ’;
delinquent children and attitude change as a result of filmed
communication are discussed in Chapter II. Chapter III

contains an outline of the treatment program at Westfield.

Chapter IV describes the study design andoéfthodOIOgy used. ”~;
Chapter V outlines the filming rationale developed for the -
project. Data sathered from administration of attitude scales0 ‘
is presented in Chapter VI. Chapter VII contains study ‘ °

conclusions and’ implications.



Chapter II- ‘

A Review ‘of Rel#tted Literature

W,

Residential Milleu Treatment of’Enotionall Disturbed and
' Delinguent-Children‘ o . '
The Hall Royal Commieeionéuin‘its‘19§% brief to the
Canadian Mental Health Associqtion,nmadggﬁhat'it called a
very conservative estimate. that between five and ten percent .
of all children show signs of mental and emotional distur-
bance. By .the time children geach adolescence, the brief
stated, the percentage of those showing emotional and social
disturﬁanceg ranging from psychotic behavior to those.who

vhave become disenohanted, alienated, hostile and full of fear

S

will very probably have risen to fifteen percent.
The acuteness of bhe problem has been recently outlined .

in One Miliion Children - The Celdic Report, .which stated-.
e - a) 12% of, the population up to 19 years of
S age, or no less than one million children
. and” youth in Canada today require attention,
s treatment and care because -of emotional and
. learnlng disorders.
b) In any other field, ;a problem of this mag-
, nitude would be heralded as an acute ‘

‘ ‘epidemic or national disaster.

c). We deplore the fact that the specialized
clinic or specialist all too frequently
‘assumes no responsibility for treatment
and the parents are left to start their
difficult search again.

(The Celdic Beport 1970, P 1)

w R. N. Blair (1968) conducted a study in the province
of Alberta, deeigned as a critical examination of all '

- . : . : o
provincial aspects of mental health. The -Beport described
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'regionalization of existing services as most insurficient

and outlined the following as essential ‘for providing an

adequate standard of care and treatment in a regions

a) diagnostic and assessment service

' b) in-patient treatment'faoilities

ﬂ‘c) day patient and out-patient treatment in associationd
with special classes in the school system

d) emergency service seven days a week

e) supportive and rehabilitative services in the community.

Treatment of emotionally disturbed and delinquent chil--

dren was described as ¥equiring the provision'ofvspaoe, which

is not alﬁsys present at conventional hospital or institutional

settings. Suggested as a facility for”treatment nas a small

‘ cottage-type unitvwhich; as part of an overall treatment ap-

proach, could meet diagnostic, treatment and educational.needs‘

of such children. A

Bagic to the approach reoommended'in the Blair Beport_
is the concept of therapentic environment in-whioh‘liferfor
each chlld is planned toward the resolution of conflicts, the
development of ego strengths and the adoption of standards

cof' behavior.

Redel (1959) demonstrated that a great number of factors:

essentlal in this regard can be subsumed under the term
*milleu". - ' ,

Jones (1953) indicated that children separated from their

communities and families need an institutional environment ’

\.rp

10
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-that 1s focused as much as«posslble on the "reality".nofld
of 1living, with the key difference being a' greater numbe;h’

of prescribed personal relationships than the child miéht g

!

have: .-in his own cbmmunlty;

-

. B . ) ‘ -A-N .
Some Recent Research Findings
Phelan's (1962) research on the meaning and use of the

therapeutic enVifonment in a large resldential milieu treat-
ment agency, led him to conolude: , , . ‘ - SR

The environment necessary for treatment must 3
.be an accepting one in which normal standards

are high, one that conmmunicates a feeling of
'security to the child that results in self-
expression and learning as well as insight
' concerning interpersonal problems.

o helan, 1962, p' 3) o i
Lassiter (1966) outlined the following goals 1in the ‘

residential,care of emotlionally disturbed and delinquent.

children:
a) a relationship based on trust
b) safe limits on impulsiveness and aggression

c) a respect for the child's needs for individuality and

autonomy.

Dubois (1967) described the essentials of a resldential

treatment grogram as involving:

g) firm external controls
b) provision of an on-campus school specifically
. _tallored to the needs of each child
. c) exposure of the child to mature consistent
and responsible adults who could provilde
warm yet firm relationships with the child.
(Dubois, 1967, p. 30)

AN



Within such an interdisciplinary approach.the duties\of
~all participating diaoiplines within the iﬁstitmtioh must,
" clearly defined and coordinated in addition to being flexibl
| to the needs of the individual child. This requires adminis-
trative sensitivity at’ all timee to the. population being
served'and,to the resources\of the staff. SPhelan, 1962)
~Goldsmith (1963), in his article on treatment as prac-
tised at Cddar Knolie-échooi iﬁ Hawthorne, New York; stated

‘mental healing to be'the"resu1t*of“interaotion—in—residentiai————“4

treatment programs for children, involving hour by hour
management in all phases of living. The milieu was seen as
constituting the attitudes of personnel around the .child

| forming a psychological atmosphere. ~ﬂ

Allerhand, Webber and Haug, in their research in 1966
on fifty poorly adapting boys~atuBellefaire (an institution
Hin Cleveland),_indicated a reiatively high degree of success
using a residential treatment model, both within'Bellefaire
and at follow-up, despite the severity of disorder within
the institutionalized population.

In Alberta, the author (1973) conducted a follow—up
study on.all~graduates fourteen years of age and ‘over at
Westfield Diagnostic and Treatment Centre. in Edmonton.r
Treatment ﬁsuooess" was ‘defined in terums of,suocessful adap-=
tation to the community following discharge. Findings
showed 77% of the graduates living in community plecements.

. The remaining 23% were im institutions for Jjuvenile or adult
v - .

2.



13

~

.offénders. Fourty-six percent of the gfaduates were enrolled.

\

in community schools, withfthe‘majority.taking vocat!bnal
or pre-vocational programs, while 19% were not workins nor\
| attending school. Significant post- treatment problem areas
identifled by the Moone} Problem Check List included social-
psychological relations and home and family. |

Also embodied in this study was an attempt to relate

pre-treatment, treatment and post-treatment variables‘to

'successful adaptation in the community following dischargei
Findings of the author's research resulted in the fol-

lowing conclusions, interpretations and recommendations.

Many of these findings provided important imputs. with regard

to filnm production. )

1. Emotionally disturbed and delinquent ohildren have develop-

: mental and behavioral problems in conjunction with unresolved

situational conflicts. 'The up-grading of skills‘ and competence

vof those who deal with the protection of such children

should be encouraged to enable preventativa and crisis~counf

selling services in times of situational stress. |

2. Special focus and consideration should be glven to post-

itreatment placement and follow-up services. ~Situational fac-

tors following discharge.were'found'to'Often-quickly "undo'v

what had ‘been aocomplished in residential,treatment. vFindings

pointed to a need to educate the public in the hope of re-.

ducing discrimination agalinst the ex-Juvenile offender.

/
- 3. Findings indicating that adaptationAto institutional en-



vironment did not forecast post-treatment adaptaticn sug-
gested;a need to look carefully at criteria used to Judgéﬁ
when a child is ready for dlscharge.. Suggested was a need‘
to place greater enphasls on criterla such as ability to"

) assume responsibility 1ndependent1y, self concept posltive
“-attitude and_planning for the future and 1life gkills developed,
b, .The stafﬁicn;id relationshlpland‘abillty of staff tc.
facilitate meaningful contact with the children appeared to
be an. important predictor of post- treatment adaptation.
Staff -should be 1nvolved in in-service programs of a theor-
etical and experiential nature tc better understand and deal
with the needs of emctionally dlsturbed chiidren. As eugges-
ted by Paterscn, Sawatzky and Oliva (1972) these programs ‘
should be‘conducted by nlghly qualified people (and use the
most effective teaching alds). J ‘

5. . Staff role functions should be examined'utilieing fre-

quent coordlnatlng meetlngs and communicatlon labs to: ensure

effective staff 1nteractions. _ i

6. Family 1nvolvement 1n treatment was fcund‘to‘correlate
_significantly with successful;adaptatfon following discharge~
and should be emphaslzed.

7. . Research in this area has lndicated that children in
resldentlal treatment suffer more from character defects as
a result of distorted relationships with parental figures or

identifications with poor adult mwodels, than internalized

- )
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‘.oonflicts which characterize neuroses and psychoses. These
findings suggest'a therapeutio orientation utilizingm"ego "
supportive” and relationship therapy.} It would seem that
these children are first and foremost at odds with their
environment and only secondarily at odds with.themselves.
Ina recent survey involving interviews with Directors
of Alberta‘%‘Residential Treatment Centres, MoAra and
~ Paterson (1974) pointed to a need ror pudblic inrormational

educational materials in this area.

Some Related Besearch on the Medium of Film and Affective

Percegtion

Extensive research by Hoban and Van Ormer (Reid and

MacLennan, 1967), summarizing the findings of over 200
experiments on instructional film énd television,. has estab-
| 1ished the conclusion that audiovisual ‘products can teach.
‘Maddison (1966) also has stressed.the'teaching potential in-
fila. - | ///( -
~ Schramm (1972) has indicated that pérception through
film can provide experiences that are unavailable in tradi-
tional forms of instructional presentation.
McLuhan has stated: ' o \\\
All media are extensions of some human )
faculty psychic or physical.
| (McLuhan and Flore, 1967, p. 26)
As such, medla are also constitutive. ‘If_cognitive growth

1s partly dependent upon‘the internalization of new. images

-,



‘Aand repretgntations.of the envlronment,xas suggested by -
Bruner (1964), then an lmportant function of fllmvis“the
extension of man's'capabilitles_for interacting with his
environment. \.

If attitude, as defined for the purposes oftthle study;
1s essentially a set of affective reactions which can be
altered by newmrepresentatlons or beliefs about a class of
social objects (Shaw,.1967),.then'a potential function of
film might be to facilitate the formation of positive and
constructdve public attitudes toward.the Juvenile offender
and how he should be treated. '

One generally accepted theony Qf attitude change which

conceptually 1ncorporates the ‘medium of film 18 that of re-

lnforcement theory.

‘The Reinforcement Theory of Attitude Change

The reinforcement theory of attitude'change hae Tre-
ceived greateet emphasis from the work of Hovland end his
'assoclates in the. Yale Communications Research Proéraﬁi The :
theory, as set forth by Hovland, Janis and Kelley (1953),
ddraws mainly_upon the prlnciples of_learnlng developed by
'Huil and is adapted to complex forms¢of sociaIFbehavlor by
Miller and Dollard and Doob. -The essence of the theory 1is
that attitude change results from learning produced through

reinforcement.

Related to the medlum of film, Hovland has asserted. that

»
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one.of the main ways in whf%h persuasive communioation gives
‘rise to attitude change 18 through the production of related
opinion change. Opiniong are defined as interpretationa,
expectations and evaluations - sucn asibeliefa”ebout the
- intentions of other people, enticipetions'conoerniné'future!
events, and appraisals of the'feiagding‘of punishing con-
sequences of altefnative coursee'of action. - Pnyluck andWSnow S
(1967) have pointed out the meny'leveis of input that film
provides as e meane to alter opinions. They view ingonmﬁtion
presenﬁed in a film as being &ivioed into two classes: “
digital and analogical. These ‘c:orres’po'nd roughly to the |
_distinct{6n~between verbal and nonverbal oonﬁent.' Two
digitel channels are distinguiehed as the audio verbal and.
the video vembal.' Four analogic channelg are distinguished
as the audlo nonverbal, video nonverbafileudio paraverbal.
and the video_paraverbal. Each 1s capablevof in\ependent'
transmission of interpretations,‘empectations anz\entici-
pations which Hovland, Janis and Kelley have described as
ingredients of opinion change. ' oy
‘Insko (196?),eriting on the . "learning” of néw Opinions
as a process 1in reinforcement theory, regards the persuasive
communication as a oompound stimulus which gives mise\po'a
: question an& euggesﬁs an answer. When exposed to a persuasive_
communication, Insko (1967) described the individual as re- -
;acting with two distinct responses-_ to-think’of his own .

answer to the questlon, and the answer suggested by the com-

T . L o .
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munlcatlon.‘ He saw the acceptance of arnew optnion'as continQ
gent upon theeinoentives that areloffered in the communicatidn.
Relnforoement'theorylhas pointed to attention, oompreJ
hension and acceptance as three variables important in the.
acqulsition of new opinlong. Before an individual oan be
‘persuaded by a communicatlon, 1t 18 obviously necessary . that
he first attend to 1it. Even if a oommunlcatlon is attended
to, however, it may not be persuasive if the tndividual is
incapable of combrehendingeor asslmilating the new infor- |
mation. The principles of learning conoerned wilth attention
and»comprehension are'aSSﬁmed to operate-in"ﬁersuaslon ln;
the same manner as they operate_in ordlnary.instruction.
- Hence, many of the hypotheses whion}relate to effective 1n-
struction will also relate to effectave persuasion. Instruc-
tion differs orucially from persuasion in that acceptance 1se”_
usually taken for granted in the classroom,eituation.
Assuming that attention to and-comprehens;on of‘afcomu_luni":~
,cation have occurred, ﬁersuaslon will depend upon acoeptande.
These variables are also relevent to the‘medlun of film.
Research by Klapper (196?) and Schramm (1972) has supported
the conclusions that films can command attention, can teach,
and can facllitate the acceptance of opinions communicated%
Acce tance of opinions communlcated,\however, tends to be .
rathir speciflcally related to the 1nformatlon and techniques
of communication used within the film. |

"Within the reinforcement theory conceptual framework,‘

the occuranoe of acceptance 1s dependent upon 1ncentives in
‘ _



tne fofm cf'argunents or reasons why‘tng advocated‘point of

_view should be accepted;-or the persuasivb communiocation nay

‘ axrouse expectations of phenomena that are reinfcroing (incen-

- tives) or that in the past have been associated‘wlth rein-

forcemerit. ) ‘
Hovland,.Janlsrand~xelley do not attempt to catalog all

of the éxpectat;cnq that might concelvably affect acceptance,

”bnt.they'nafé singled out three as being of'majcr 1mportanceé

1. :The.eipecpat;cn of‘being right or wrong. 1In thc'past;

being right has usually been assoclated with various types:

of rewarding circumstances: Conclusions advocabad.by an expert

}111, othcf things belng egual; be 'more readii&.accepted.,v

2, The exbectatlon of manipulative intent will influence the .

acceptance of an advocated conclusion. Being 1nf1uenced by |

someone who has somethlng to galn has in past research been

associated with. non-reinforcement and feellings of exploi-

'tation. Communication coming from an untrustworthy source

15 not 11ke1y, therefore, to be accepted because it arouses

théféxpectatipn of manipulaplve_intent which has been associated

'nith non-reinforcement. _ o -;

}3. The final type of expectationlqptlined by Hovland, Janis |

and Kelley 1s the expectation of soolal gpproval or disap-

proval. Social approval 1s seen as rewarding, thus, any-

thing in a communicatlion which 1ndicates that the acceptance

of the advocated conclusion will lead to social approval

'should facilitate the acceptance of thls concluslon. Since

prestigious 1nd1v1duals may be seen asvindlcators of social

B



climate, concluaions-acvccated by these inditiduale nay
‘arouse the- expectation of reinforcins eocial approval end
thus, produce acceptance or agreement. '

Insko (1967) isolated . source credibility’es one area of
'research showing a high degree of ccneietent empericel find-
ings concerning acceptance or\;\ccmmunicated message, ‘a8
viewed within the reinforcement theory framework.

.In view of the high degree of oconsistency

in source otredibility literature we can

safely generalize that a high credibility

source will be more influential than a '

low credibility source. (Insko, 1967, p;.UB)
Since recelving information from credible sources has, for
most everyone, been associated with reinforcement, con-
..clusions advocated by credible sources wlll be more readilY
accepted. Insko (1967).described an intenaction effect be-
tween source credibility and communicaton—communicatee dis-
orepanoy, - suggesting that a lack of or a moderate
communicator-communitatee discrepancy regarding positions~
advocated will heighten source credibility influence.

Whether_the image on film is a credible copyfof the,
reelity that_ie in fron of the camera or whether, instead, -
it creates a separate reality of 1ts own 1s a point of con- :
tention among film theorists.' A strcng pnoponent of the image-
as representative of the photographed reality is Bazin (1967).
He stated: o o .3; ‘
" This production by automatic means.hes _
radically affected our psychology of the

image. The objective nature of photo-
graphy confers oﬁ it a quality of Ce




credibility absent from all other
plcture-making. In splte of any ‘ , -
objections our oritical splrit may
offer, we are forced to accept asa\
real the existence:of -the object
- reproduced, actually re-presented, ..
set before us; that is to say, in
- mmeieo- .- time and -spaces - Photography enjoys -
a certain advantage in virtue of this
transference of reality from the thing
to its reproduction. The photographic
 image 1s the object itself, the object
freed from the conditions of time and
space that govern it. :No matter how
fuzzy, distorted, or discoloured, no
matter how lacking in documentary _
value the image may be,; it shares by
virtue of the very process of 1its v
becoming, the being of the model of
which 1t is the reproduction; it 1s
the model. '{Bazin, 1967, p. 13-14)

Pérry,j;??l) argued convincingly for the opposite view-
point. | '

' Simply stated, the argument I wish to
make 1s that the cinema experience 1is
totally unique and in no sense an -ex-

" perience available prior to, or apart
from, the cinema. There 1s no such
thing as the camera which acts as a
recording device, reproducing some
world which exists in front of the
camera. The world on the. screen ls
a world constituted by cinematic pre-

~ cess, regardless of the degree to which

~ 3t gseems faithful to the world supposed
to exist 1A front of the camera. . ,

(Perry, 1971, p. 110)

..Rélatéd;to Hovland, Janis and Kelley's positilon, hd;evei,
Tilmvdoes offer a memns of conveyling the opinions of many.
‘experts 1n>a‘shorﬁwper10d ofvtige. \

Although mosﬁ behavioristic reiﬁforce;ent-théorists
would Eoé.;upportAhim, Insko (1965) ﬁaé stated: |

' One could argue that the word wreinforcer®
ought to be reserved for those stimull

. -
o



that involve or evoke at least gome degree
of positive ‘affect or reduction of negative
affect.e. (Insko, 1967, p. 62)

Reduced fear of Juvenile delinquents would ‘be a possible »

"reduction of negative affect" potentially aohIevable using

cléﬁSical conditioning within the medium of film. '
.j

A~Comparison of ﬂaaor Theories of Attitude Chggg :

. Briefly comparing the maJor theoriles of attitude change

as outlined by Insko (1967), it is apparent that many of the

‘theories are‘characterized by one or both or two emphasee,u

the importance of reward, reinforcement, or need reduction

and the importance of consistenoy.' An emphasis on revard or .

need reduction is seen in reinforcement theory, 1ogica1-

affectlve consistency theory, affective-cognitive consistency

:theory, psychoanalytic theory and the type theories.’ An
emphasis on consistency is seen in logical-affective consis-
tency theory, congrulty theory, belief congruence theory,
affective-cognitive consistency theory, and dissonance
theory. -In addition, many other theories make more minor

use of these explanatory concepts. Inoculation theory, for
example, deals with threat reduction and reinforcement theory,
as previously outlined, deals with attitude change.as a con-
sequence of opinion change. Threat reduction is a kind-of
reinforcement, and attitude change following opiniOnichange-:

is a movement toward consistency.

In view of the pervasiveness of these ‘two principles,'it'

is not surprising that an attempt has been made to reduce one
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to the other in the intereet of theoretical pareimony. R

Hovland and Rosenberg (1960) argued that the motivation to

‘ained on, the baaie of rein-

reduce inooneietenoy oan be ex] e

roroement-produoed learni They stated that this learning
oiﬁ*oéﬁﬁ?'ae‘a'ooneeduenoe either of. adaptation to the ‘en-
vironnent or of deliberate soclal. training. If the individual
adapte euooeesfully to the environment he will have to

aohieve consietent.zelations~between his feelings,-beliefs‘[
~and behaviors; otherwiee,'conrlicte could not be reeolved in «
a manner productive of reinforoement. Eventually, oonsis-
tency may itself ‘becone a rewarding state of affairs and,

thue, be a learned incentive. Following this 1line of reasoning,
reinforoement theory was selected as'a ﬁramework for exam ing

the influence of the author's film on yiewer attitudes.

—-

ggg ;nfluenoe of Audiovieual Mgdia on Attitudeez R
: Some geeearch Findigg :

Ramseyer's study (1938)‘on sooial attitudes as influended
| by dooumentary'films-strongly indicated that'a.motion-pioture
can influence specific attitudes if the attitudes to be

changed are olosely related to the oontent of the film and 1if
the film ‘conforms to- the soclal norms of the audience. He
stated that if a film tried to promote an attitude mn confliot
with-the social norm, it might result in a "boomerang effect

, aotually reinforcing the existing attitude instead of changing'<
it. This result was.seen in the etudy by Cooper and Dinerman |

(1951). A study by Wilner (1950) found that southerners o
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viewing the film "Home of the Brave® were not persuaded to "
change their'ettitudes toward the Negro, but actually had '

‘their prejudices reinforced. These_tind & have also been

noted regardihg the'rboent television seriés "All in the
Family". N ' -
Fearing (1950) found that rllms‘én venereel disease and

malaria were efreotive in changing the attltudes of naval

»trgﬂ?ees and college studente in the direction advocated by

th&ﬁ?ilms. Meierhenry ﬁ1952) reported Peterson's doctoral
dissertation on the effectlveness of selected films in modi-
fying the bel;ers of high school etudents toward the United
Rations and 1ts’act1#1ties.— As measured by a speclally pre-~
pared scale, the films changed students' beliefs positively
as compared'with'inoidental teaching about the.U. N. in
control schools. | - | ' | |

Using a cemblnatlon of film and eiosed-circult Tv;’
presentetlons in teaching a uhi?efsity *Introductory
Education" course, Driscoll (1957) reund that students'
attitudes toward teaching as a profession were altered sig-
nificantly over thevmethod that used conzeﬁtional non-visuel
methods. ’ | | |

Kelman and. Hovland (Insko, 1967) examined a ‘taped com-
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- munication which advocated a more lenient treatment of

juvenile delinquents from three sources. First, as attributed

to a high credibility sourceﬁ(a Judge in a juvenile eourt who

was also the‘eﬁthor of‘several authoritative books onfjuven- '

ile delinquency); secondly, ag_attributed to a low e



credibllity source (a dope peddlar out on bail)s and thlfd;y,

as attributed to a'neutralvaource. An atéltude scale,

adapted from the Thurstohe Attitude waa;g hg ggggshment of -

_Criminals socale, taken after the communicatlon indilcated that

subjects exposed to the hlgh, neutral and 1ow credibility .

gsources differed signlficantly in the expected direction.
Klapper (1967) in a paper entitled Mass cOmﬁunicetion

Attitude Stability snd Change (Scnramm, 1972) conciuded that
mass communication ordinarlly serves as an agent of rein- |
rorcement for attitudes the audience already possesses. His !
research 1ndicated that a slgniflcant change ln attitude would -
result under two conditlons:

a) when the-film enhances gsocial mediating and individual
predispositional fectofe (selectlve perception and reten-
tion) that reinforce the attitudes in question under
normal cireumstances, and | ..

b) when the above stated mediating factors are 1noperat1ve,

.as in the case of exposure to an entlrely new topic.

‘Some Recent Studiles In#olvigg Production and'éssessmenﬁ'of

In 197b Razlk conducted a study involving psychometric

! assessment of the cogn; ‘ve and affective 1mpact of media.
The purpoée of thls#efudy wee the design, execution and eval-
uation of-a recruitmentiand education program.ln rehablli-

tation counseling.

It was assumed that the target population for which the



film was intended would have little, if eny, kncwledge of
rehabilitation counseling as a profession and the employment
opportunities which exist for trained personnel. The film,

‘therefore, was intended to introduce the bssic philosophy and

| the.professionsl_aspects of rehabilitation counseling, as

" Well as create'favourable attitudes towards the professioncu. -
In order to achleve these goals,~it was necessary for the-
film content to appeal to the audience on both the afrective
and cognitive levels. '

The production of the film involved'three basic parts:'
prologue, main body and epilogue. The prologue consisted of
abstract ‘visuals and sound with a’ poetic narration to intro-
duce the general problem of disability and rehabilitation.
The main body of the film presented the role and function of
4the rehabilitation counselor in different professional dimen-
sions. This was_accomplished through a realistic portrayal
of thr;e counseling sltuations with stress Placed upon the
intellectually challenging aspects of the counselor's role.
The epilogue relayed the.need for trained'professionsls'in

"rehablilitation counsellng and encouraged students to investi-
gate the opportunities which exist in the fleld. - S

Since both informational (public information) and affec-',
tive (recruitment) dimensions of the film's impact were to be
investigated, twor kinds of instruments were constructed-,one ‘

to assess cOgnitive effects, the other to assess arfective

effects. The cOgnitive instrument consisted of 22 multiple-

choice 1items and the: pftective instrument consisted of two
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sub—scalesdin Semantic Differential form. One'affeotive sub-
soale conslsted of a series of fifteen bipolar dimensions
(rewarding - unrewarding, boring - interesting, etc.) along
which the fieid of Rehabilitation Counseling was to be rated.
The other subscaie called for the concept of 'disabled
person' -to be rated along 21 blpolar dimensions. |

A random selection of . high school senlors and graduate
college‘students was used in a_'post-test only control group'
design. |

Concluslons indicated:

a) that the film was a good medium for provlding 1nformatlon
_about rehabilitation counselling to the public in general
and to students in particular- and L )
b) that the film helped those vlewing 1t é;nerate more - *
positlve attitudes toward rehabllitation.counseling and
'dlsaﬁled'persons._ |

The present author (1974) produced an édﬁcational and
public informational film portraying a communityrbaééd
education program for addlt offenders at Grdnt Mchwan Cbm-
munity College in Edmonton (the Attorney General’s Special
',Project, 1973-74). The purpose of the study was to examine
the degree to which the film entitled "Doing Time" represené
.tatively portrayed the A.G.'s Special Project, as rated by an_‘
independent: panel ofjexpert»dudges. Baker (1973) had sup-
ported‘thé use of‘expert Judgments and;inter-rater reliability;

as a means of gaining valldation data on audio-visual products;
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Using a small film crew with location filming at the
Fort Saskatchewan Correctional Institute and at Grant MacEwan
00011ege, the film examined the educational model, attitudes
and.methods involved in the A.G.'s Special Prdjeot.

A rating scale was developed,using kiesleris (1967)
guidélines, EB assess f1lm representativeness at two levels:
a) a cognitive level, involving the degree to which the film

validlyAportrayed proJect,purpose, objectives, roles and
realization of objectlves; and ‘ ‘v ;
b) an affective_level,,intolving the degree to which the
film validly portrayed the feelings and;attitudes of 1n-
mates and staff involved. | ‘tw '

The author concluded that the filn&"Doing.Time" offered
a relatively accurate look, from the inside, at a new and
potentially promising approach to the treatment of crime.‘
The affective components were Judged to be more effectively
portrayed than Wwere the cOgnitive components. Music composed
for the film was rated as a very effective means of | |
"representatively reflecting feelings and attitudes of in-
mates involved in the project. _ -

To conclude this section, Salomqn (1970), examining the
role of film and television 1n research, has stated'

Research on msdia needs to be closely
related to research in other areas such
as human development, individual differ-

_ences,' etcs ... and to become part of
- them ... The ultimate goal of research

1s understanding. Without this we have E
a mere accumuIa%ion of devices and sig- o )
nificant differences which add up to very- '
little. - (Salomon, 1970, pp. 33-34) ~
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Sumnery -
| Reviewing some recent research in the Areas of residential
~ milieu treatment of disturbed :and delinquent children and
the influence of film on viewer attitudes, it was the purpose
of this chapter"to outline the conceptual framework within
which the film."Westfield" was produced. |

| An attempt was made tov@erge gome research findings in
the areas of: u
a) filmed'communication,.1ts process and effects, and

b) filmed communication, attitude stability and change.

RIpe
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| Chapter III‘
Westfield.

The Setting . _ _
. On August 1, 1964 a pilot project to. study and put into '

practice porposed ooncepts for a Diagnostic and Treatment
Centre for emotionally disturbed and delinquent children be-
came Operational, in Edmonton, Alberta, Canada. The project
layed the ground work for the oonstruction of a residentlal.
treatment centre for emotionally disturbed,anddelinquent.
children. The centre was completed July 2h{~498§f |

Basic to this philosophy of treetment‘etxweetrield.is
the ooneept of therapeutic enrironlnnt or milieu treatment.

| The complex is not isolated rrom the community but

.located within the City of Edmonton in Alberta._ It is of
modern~erchitecture so as not to stand in stark contrast to .
surrounding homes, and consists of three treatment units,
three smaller'cottagee; an administration:building with an )
adjoining school,‘e recreation»building and group homes. /
The grounds are 1andscaped to include small ‘pPlaygrounds,
"a skating rink, a ‘sports fleld, a covered walkway extending
between units, and several small patios.

Planned architecture in the units_follows a ranch style
depor with high beam cellings, a large kitchen, dining and
li%ggg area with en open fireplace, a craftroom,’a~small gym,

a workshop,_seging snd laundry rooms, staff rooms, an office,

<



a plano 750m and two doimo - one for males ond tho‘othor ror
females. There are mainly ainsle rooms with the sharad roows
containing no more than three persons. Cottages are ocon- i
struoted olong the same style, although smaller and perhaps
tore like other homos in the community. B ; =
Seven group homes - five for boys and two for girls -

are. located in the community but staffed and admigistered _
through .the Centre. . . | | ,// | |
- .( ) :
e e of Child Treated |
A114phildron'who are admitted to the Contre are the
sreoponsibility of the ﬁirector of Child Welfare of the Deport-
ment of Health and Social Development, and are categorized. "
in one of the following classificationsz 3
a) Permanent wards - inoludes all children whose oafents‘
or guardians have relinquished all their rights to- the
“ welfare of that child and the courts decide this step
0 to be in the best interest of the child. ) oo “
b) Temporary wards - includes children who have appeared |
before a Juvenile Court-~where a deoision for wardship .
has been made on grounds of parental neglect or lack o;
control or delinquent behavior by the child in the home,
';~bommunity or schoOl;',In the caso of temporori”uardshiL;
the parents retain involvament but have no Jurisdiction
over the child.’ The child can be a temporary ward for

_three.§eafs. , - ol



'¢) Non-ward care - includes children whose parents have re-

¢ , , .
quested the Director .of Child Welfare to accept respon-

s1bility due to their inability to cope with their child's

bsharior at home, school or in the community. |

All children classified as permsnent or temporary wards
must be classified as such through court order, whéress'chil-
dren on non-ward care are classified through theasigning of
an aggreement bptween'the parents‘andbthé biréctor'of Child

Welfate.

All referrals to thsafestfield Dlagnostic and Treatment

Centre must be initlated through any of the regional offices
of the Department of Health and Social Development and ln-
volve completioq~of a case study-appllcation~which is then

b .
forwarded by the Admissions‘Committee. Applicants forwarded

" by the Admissions Committee are 1nterviewed along with theilr

family by the intake social worker at the Centre, who, along
with the Director, unit or cottage social worker and school

principal, form the Centre's Admission Committee.

The Living Units at Westfleld

At Westfield Disgnostic and Treatment Centre the unit or

cottage is the living unit for the child. There are two open
units which house approxlmatsly twehty children and one .
_closed unit with locked doors for chlldren who ‘need a more
structured setting because of their 1nab111ty to maintain
themselves in the less. structured settings throughout the -

rest of the complex or because of theirAhistory_prior to

32
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admission. This unit houses approximately,twelre ohildren{‘
| Ages of children in unlte‘usually range from about 12 to 1@'
or 17 years. o ; | B
The cottages offer less lnstltutlonal programming and
structure, and cater to the youngernchlldrennor those ready
to cope wi _'more‘responslgllley\but perhaps not dplte ready"
 for a comm- 1ty setting. There are three cottages which //
house appro ately. ten children, from as young as 2 or 3/
years (although admiaslons thls young are rare) to 14 or/15
years.,
~The group homes are designed to meet a variety of eeds:
a) They are a resource for permanent wards who have been
through a serles of foster homes whlch have failed and
find group homes less_threatenlng slnce they can first
relate to the peer group in the home.
b) They are a resource for temporary wards or non-wards in’
uceses_where the child may still be harlng some inter-
“\-personal relationshlp problems that need to be worked out
‘before he or she 18 able to return to the ‘parents.”
¢c) They are a resource for children who are stlll in need of
‘a greet amount of emotional support whll they are making
the adjustment to community and‘femily 1 ving -from a
more structured 1nst1tutional setting.
Thelr schooling and recreatlonal actlvlty 1s all communlty
based, wlth’e social worker from the'Dlegnostlc and Treatment
Cehtre malntaining contact:with the schools endbthe community

resources as well as acting as a lialson with the social
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workers a€1the regional offlve.

Staff Roles and'Besgogeipiiities'

The staff at the Centre cons1sts of\a director, social
workers, a reCreatlon directorg oh11d therapy counsellors, a
nurse, houseparents, institutional service workers, cooks, a
supply clerk, and stenographlc and clerical office staff.
Consultants consist of h-psychiatrist; psychologists, a
pediatric1an~neurologist, sn endocrlnologist, an ophthamolo— h
gist and several dentists. .‘There are also.staff members
'from thé Department of Public Works employed at the Centre
for caretaking, maintenance, carpentry and gardening. '

Each unit or cottage is headedlo% a soclal worker whose
responsibilities ;nclude: - . g . -
a)  contact with regional offlce soclal worker as-neil as

others 1nvolved with the chilld and his fanily.
b) supervlsion of the Child Therapy Counsellor II employeestl
and 1nd1rect1y all employees in the unit or cottage.
c) general administration of the unit or cottage as outlined
. by. the director. |
d)} liaison with'other,menbers of the treatmenf team, psychie#".'
trist, psychologist, schOol officlals, physioian, nurse >
and child: therapy counsellors. The soclal worker attenos
all case conferences 1nvolv1ng children under his super-

vision and reports on soclal history, individual and

»group casework, and fanlly therepy.-

-—
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e) ooordination:of ué-po-dgte records of all children in
" the unit or cottage and gubmission of regular progross
reports to onple-qonoefned. .
f) staff placement §h¢.asoessment in the unit or cottage.
g) organiiation and coordination of regular staff meetings
and participation in 1n-ser§ioe gtaff development pro-
grams. ' | |
h) initiation and'maihtenance of contact with famllies of
children in the unit or cottage, instituting family
*  therapy wherever- indicated.
1) facilitatlon of commonity contaots for the ochild.--
) group therapy and facllltatlon of therapeutlc encounter
.of staff and children.
| One of the soclal workers serves as‘a coordinator and
consultant for‘lhtake;'volunteer programs, and family
therapy. o E \ |
Working with the soclal worker 1n the un1ts are treat-~'
ment teams headed by a- Child Therapy COunsellor II employee.
The team approach with the unlts wao not_part of the original
philosophy of the Centre, however} was experimented_wlth in
1968 and adopted in 1970s Advantages of a therapy team ap;‘~-
proach within the unit were felt to 1nclude 1ncreased con-
sistency with the chlldren, as well as lncreased staff co-
ordination and balance. - _ ' »
-Responsibilities of a - Chlld Therapy.Couhsellor I1

employee includes:



a)

b).

c)

a)

e)

f)

36

supe;;IEIen'of-e eteff—o;.Child.Therapy I workers on a
shift basis | '

maintenance and development of an environment necessary

for . therapeutic prosramming

observation and recording of the day-to-day experlencea

of each.ohild which are pertlnent to the child's develop-

ment . _ <

attendance at case conferenoces and'coordination of i
residential reports relevant to the case under dlscussion
understanding ‘the philosophies, concepts and goals of
therapy programs within the unit and imparting the
phllosophy to employees under his supervision

evaluation of staff members and volunteers working on

?Qs team, ~ . . - , ‘ s

Responsible -for -carrying out the bulk of the thera- '

peutic 1nteraction are the Child Therapy Counselor I em-

ployees, whose responslbilities ;nclude~

b)

c)

d)

e)

of unit programming.

providing and sustaining arhome and family-life environ-

ment.

€

‘establishing and supervisiﬁg'a realistic home of dally

routine.
assisting 1n and plapning leisure time programming.
facllitatlng the establishment of good. personal habits

' among the chlldren.

meaningful.participation and understanding of all facets
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on‘progress and difficuities of each child's adjust- .

ments. | ) |

g) reporting moﬁthly and at case oohferenoos on groupvliviné
progress of assigned caseS. ;

Besponsibilities of Housemother II's and I's in the

cottages roughly parallel those of the Child Therapy Coun-

sellors, in addition to including oooking and other domestic

responsibilities. Houseparent responsibilities in the group

homes are similar to those‘of*foster parents.

The. Sohool

The schgol program at Westfield Diagnostic and Treat-
ment Centre is operated by the Institutional. Services Branch
of the Edmonton Public School Board. = The school staff con-
sists of a principal, a #ice-principal and teaohérsi—'The
school is basioally of a remedial‘nature, individually de-
signed to help the child overcome histlearning problems, &8s
‘'well as his classroom behavior problemst Included also are
craft and oﬁtdoor edgcation programs, The classes are kept
small,'ussally under ten,ﬂtOJmaximize individual lesson
“planning. A .success orientation 1is stressed with little
emphasgis on grading'or failﬁre. Childreh are‘plaoedvin
classrooms SO as not to feel out of p1a0eion thetbasis of
age, size or learning ability. An’ individual program for

each student is planned and initiated through the media of

t £,A

n

| . . n | e
f) reporting regularly to the Child Therapy Caunsellor II R



. scholastic abllity test mechanisms.

The classroOms, arohitecﬁhrally, reSemble the moders‘
| theme of the overall complex, yet have provigions to faoili-
'A'tate general re-development of deviant, non-integrative |
‘elassroop behavior. Most olassrooms are situated in the

administration-school complex, with additional rooms in each

of the three units. The closed unit has 1ts school program

".within the unit. |
Examining basic'goals ofpthe school program involves

an analysis of priorities. of initial importance in this

. regard‘is,the'development of social adjustment to the school

environment; -In light of progress shown in adaptation to
the school environment, remedlation, programmed on the basis

of academic evaluation, is embarked upon, The intention of

the institutional program is to bring about sufficient change

in school behavioral and learning patterns so as to enable.

the child to be reabsorbed into community life;‘VRemediation

is, therefore, geared to "short term tregtment" with.move-
'ment to an outside school being encouraged as soon as the
child hasvdemonstrated that he can cope adequatély with
social aspects .of his school setting and 1is sufficiently
receptive to instruction. -Communitylschoolvplacement'is
selected in light of resources ‘available to meet the "long

term educational needs" of the ohild.

Criteria for admission to the school includes residence

at the Centre. Additional screenins factors include seVere

"-t'jéurw



physical or mental handicap.'.Childrsn nho,appcar to have

tne ability to function in a community school upon admission

are encouraged to do so. ' | | 0
Initially, classes are organized primarily on-a- peer : ///

compatibilicy basls with additional consideration given to

soclal history and residential group living assessments.

Subsequent,reorganization involves learning.levsls'and in-
) :

L2

dividual learning needs. |

| Indlvidual student assessments constitute the basis for
educational planning and are formed by ;ooling essentially
three data,inputs. Of initial consideration are psst edu-
cational records which are requested as intake requirements.
A second input is provided by psychometric testing data ob-
tained by the psychologist and presented at each case con-
ference. A third 1nput is that of the teacher's observatio*
and assessments. At case conferences, 1earning capacity is'_
compared with achlevement, with the resulting discrepancy
'providins the focus for remediation. _

- To attain the short term obJectives;of the school pno—s

gram at the Westfleld Diagnosfic and Treatment Centre -
emphasis 1s placed on'gratificstion and ﬁrsdictability.v
".Some'of the principles incorporated withingthis philosophy
~includex | ' B
a) 1individual teacher contact |
b) reduction of- confusing classroom stimulation

c) establishment of realistic working levels in various '



subjects
d) .simple progression in learning |
e) avoidance of excecsive frustratioﬁ and cnxiety
f) consistency | |
g) structured and directed activities for those who need it
h) allowance fof individual differences - |
1) balancing academic wérk-with craft, shop, recreational
and soclal acpivities. | - - |
In addition c;\focucing on the learning problems of
each individual, the school setting providesian»extcndcd
milieu in which to increase therapeutic.impact_and evaluate
treafdcnt obJectives. .Consistency of échool and residential -
objectives are gssuréd by ‘case conferchceéyevery three months,
at whichAtiﬁe all disciplices involved coordiﬁate an overall
treatment plan. Despite this additional function, however,
the role‘ofthe,teacher 1s not confused with that:of'a coun-
selor in the eyes of the children. The classroom 1is seeﬁ'ag
a means of providing the child with tangible measurable cvi-

dence of his ability to achleve, progress and groﬁ.

Treatment Phllosophy =

Westfield Diagnostic and Treatment Centre was estab-
“1lished fo? the overall treatment of emotionally disturbed
children. Children who are admitted havs experienced 1itt1e
~love or understanding of their feelings and needs from
- adults during most of. their childhood. - Although some ap-}

- pear capable and healthy, these children usually feel |
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worthless, hopeless and distrustful of themselves and adults.

In contrast with other children, their time énergies‘are not
spent 1n learning end growihg but instead in hiding thelir
true'feelingé, avoidiné'close relationships with adults and
provok;ng adults into rejecting them as did their parents.
To prnvide a program for such_children necessitates the'
creatlonﬂofAenvlronment withihAwhich treatment can be func-
tlonally implemented. The personaliﬁies and behavior of .
emotionally dlsturbed}children are distinct from ther com-
munlcy children since, 1n most cases, these reflect anger
and problems in deaiing with thelr 1nher~feel;ngs. The
underlying motivation of such'behaygor and treatment of the
same. creates a need for fundamental uoderstanding‘of prin-
clples of child development and growth.
Westfield*Diagnostic and Treatment Cehtre begins with
the needs of the individual child. The combination of pro-.

'fessional assessment data made avallable in case conferences

and 1nteraction of those in the environmental setting pro-
vide the 1ngred1ents for the establlshment of a therapeutic

milieu. The program at Westfield does not recognize the

lprinciples of change in youngsters' behaviors as resulting

from any one discipline's contribution but rather the con-
tribution:of‘all disciplines as members of a team, continu-

ally assessing the positives and negatives of personality

~and character formation, and prescrlbing ‘the necessary treat-

ment direction within the therapeutic community.

e
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Each child 1s” case conferenced every three months, at o

i )
which time assessment is made in terms of his total makeup,

-1ncluding his perceptions of hlmself, his behavior and
,social adaptation within the therapeutic, environment and his

home setting, with the ultimate objective of returning him

to his_home community as a responsible and productive person..

Attending case conferences are the director, social worker
from the Centre, the regionalroffice soclal worker, the '
psychologistz;the psychiatrist or othe; consultant pefsonnel
who may be involved, the teacher'and principal or vice-
principal from the Centre, the school psychologist and
teacher if the child is attending an outside school, the
child therapy counsello? and the nurse. Esich member has a
‘unique and distinct role in both assessin; the sickness and
‘health of each child's groth:snd in protiding theﬂnecgssary
treatment snd services to eneolevthe youngster to»overcome

and/or adapt to his illness, both at the Centre and in his

home community.

Conferences begin with the social worker from the Centre

presenting a summary of soclal history and assessmentS'ree
garding individual, group and family'therapy. He 1s usually

followed by a regional office social worker who discusses

family contact and assessment. The child therapy counsellor -

discusses group living and soclal adaptation within'the unit.

or cottage, while the psychologist's responsibilities center

on his impressions as an outsider from interview ‘and psycho+



metric testing, and recommendetions for therapeutic planning.
The nurée-provides-an up-to-date medical report Including
an assessment 1n all wmedically related areas, and the
teacher reports on adaptation and learning achierPent.

From these various reports ‘common themeé“are isolated~and—)
r;commendations for therapeutlc progqamming are tabled.

d’ Common to each member of the residential treatment
teemfis;their capaclty and need to establish a relationship
‘with each child under.care.: This quelity, cOmbinedﬁwith
training and experlence, 1s essential in achieving the goal
- the development of the total personality of each child.
Staff members in resldentlal treatment'mmst be secure 1in
their own field of professional training and must be capable
of participating with"members of other disciplines in the
recognition that the.team and environment can create growth
. and change in the indivldual child.g Such gh inter-
disciplinary approach requires communication, coordination,
interpretation, and proper assessment of the dynamic needs,‘.
of the children under care at all times. Fmphasis 18 placed
on short term treatment with the return of the child to the
communityﬂto live 1n a family ggttlng.. This placement might
be the child's original family, and adoptive home, a foster
home, a group home or an“independent living situation.

° The "therepeutié environment® (ﬁestfield Diagnostic and

Treatment Centre) is basically an accepting one and'yet is

desligned with clearly defined expectations and consequencee

1l
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’Tom»behav;oi, 1n6ended'to<oonve§ e-teeling of security to w

' the child, that reeultsain self-expfeesion“and leaining,‘ms
iellias lneigpt.ooncernlng interpere;nal problemeﬂﬁqorder.ie
"provided to. lessen fears and anxietles so that potential for
growth and ad Justment can be realized. Volunteer 1nvolve-
ment and .community contact ensures an . 1nst1tutlona1 envlron-
ment that is focused, as much as possible, oh the reallty
world of living. ) i ‘E o . \@;J

Embodied within the ooncept of the "therapeutic mllieu® . 1@}
at Westfield ‘Diagnostic and Treatment Centre 1s a focusing
on ;ehavior, Basio to‘this theory is thefalﬁering'of sig-
nificant components of the social environment in. which the_

" child 1s 1nteract1ng for the purpose of altering or shaping ,
deviant behavior% Using a color system regulat&on of privi-
leges .and rewards withln the ungts and cottages, speeific
behavior can be 1solated and modified.a The coior system,

d ranging from red (confinement 1n a bedroom) to purple (un-

\\\\\saRQEZEfjitoutings with extra allowance) with orange (unit

conf inemen and yellow (supervlsed\outings) as transitlon o

':colors, allows a foou g on specific behaviors with posi-,

_ tive relnforcement for those w 1 are soclially. adaptive

and conslstent consequences for those w are_mel-

e °

-~
~adaptive. Points and star sub-systems serve ‘to e
further breakdown of color status ln terms of specitio be— &

haviore, in additlon to reducing the emphaeis of aversive

¥

'oo;ﬁequences embodied “ﬁi'he oolor syetem. In ‘this uay . .
' v .J",. o - . ‘ . . v
- : ; y ,
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emphasis on positive reinforcement for adaptive behavior can;,

be maintained. A third function of the point or star sub- '
system is to link_more closely behavior rith consequences.
The’oolor system;is designed to enaole the child to gain
greater control over his own environment. By pointing out
the cues to which he should react and by reinforcing him
for such reaction, the child develops\a”greater repertolre
of available behaviors which he can use as his color status
permitslmore freedom ard &esponsibility. As the child
reaches green'and.purple, reinforcement is‘paired'with
social reinforcement gsimllar to that which he'will recelve
shenJhe again enters the community.

Whereas etlology has its place in case conferencss-and
individuaI,'group and family therapy, emphasis—in treatment
within the units and cottages is placed on observable be-. jQ’

havior. Dealing with behavior symptoms, as well as causes,

is seen as important. It is not as important to know why a.

ohild smashes his head against a: wall 80 to 100 times a day
ias it is to stop the behavior. In many cases real causes
cannot be isolated or dealt with, and, for that reasbn, one
can deal only with current behavior. The ‘chance of new j
'symptoms develoPing\i\.diminished by the treatment of the ‘:
maJor maladaptive behavior in that the symptom releif frees
I.the child from limiting emotional side effecte, making him 71'

P

8 i
more open to new experiences ‘and sources of positive/rein- |-

forcement. This approach within the units‘and cottages,ijp

-




w

_ provides a clear and concrete approaoh to behavlor for

Lo

housemothers and child therapy counsellors, unclouded by the

N

abstract concepts of many psychologilcal theories. w1th1n _
the Centre's treatment philosophy the relationship between
feelings and behavlor is seen as a transitive in that al-

terlng elther one produces an effect upon the other.

'

N4

Family Therapy .. ' ‘ -
Family contact and involvement in treatmeépt is seen as

~v1ta1 in overall treatment at the Diagnostlc .and Treatment

Centre ‘for a number of reasonsz

~

1) Contact with the parents assures a continuous‘reaiity"

of parental proximity to the child.

. Ll |
2) Contaet with the parents reduces the tendency to 1deallze

iy ot

\

absent or rejecting parents.. ' _
3) Contact with the parents reduces the tendency to shift -
: neéatlve feelinge to surrounding parental subatitutes.
) Therapy wlth the family reduces the tendency to repress
| intrafamilial conflict areas.
3) Therapy with the family permits an attempt at modifi- |
cation of parental attitudes and handling of thelr |
. chlldren. : - ' .
The famlly as a treatment unit is viewed as an 1nteract1ng,‘
dynamlc_system which 13 ‘shaped~by -1ts members and in turn
shapes its members. Treatment is seen as tuning 1n on the

famlly eystem to learn how this ayeﬁgm can distort or help

.
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the growth of the members of the family.
In cases where a chlld will not be going home, contact

. 1s initlated with other community placément possibilities.

G?oug Therapy
Group therapy or 'rap sessiéns' af'ford and opportunity

to deal with the Intensive pressures prodused by the dyna-

mics of reslidential group living. BRap seséion.object1Ves

: include: ., » '
1) ﬁo facllitate meaningful contact and particlpation Qf'
Broup membefs | _ | |
2) to identify inner feelings and how they affect our be-~
~havior | |
'3) to learn how to give andxaccept feedback from others
;u) to overcome'communication'barrie;s
5) to facilitate awareness of how we handle and integrate
affective and dognitive eipérienées.. |
Bas;c‘to rap'séssibn phlioébﬁhy at the-westfield:piag-
nostic and Treatment Centre is the belief that stateménts of
understanding precede those of confrontation, adviﬁe or

instruction. Statements that simply refiect, withoﬁt adding

. . . - ‘ N ,
flattery or faults, are encouraged. All feelings.afp'seen:

: _ . \
as legltimate with only acts being subjecEiEB\Judgme?t and

control. Feelings are to be identified and expresge# whereas

aots may have to be limited and redirected. Orientations of

-
s

mutual frust,_Jolnt-exploratiOn;-openness and interdepen-

Coep

4y -

RSP )
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déﬁée are encouraged with contact beilng on both verbal and -
non-verggl levels. Intefactions are sééﬁ in terums of needs,
values and fgellngs of partiqipanﬁs, with féedbéok being:
1) - descriptive rather than evaluative o
2) épeclric rather than general - - i
3)"d1rected toward behavior which the receivgr can do some-
thing about ! - |
k) solicited rather than imposed
5) based és closely as possible on the here and now
6) checked to ensure cléar communication »
To summarize treatmeA¥ philosophy ag Weétfield, em-
phasls is«put on modification of maiédaptlve behavior and

meanlngful relationships and communication.
- \

1

‘&he odlor system and point and star sub-systeas alléw
a fosusing on specific behaviors With positive reinforce-
ment for those which are adaptive while,oét the same time,
defining clearly wh&t is acceptaple and unacceptable'con-
ducf. Purple-and‘greén colors }ndicaﬁe approved behavior;
orange and red 1nd1¢at§.ungcceptable behafior; while yellow
;hdicates tolerated behavior. Limits and cpnsequencés for |
behavior are clearly defined and firmly enforced.
Communication is based on, the peeds, values and;feelings

of participants and stresses/ﬁgn#eyancé of understanding.
Help is given in a relationship of trust in the hope that

both children and the residential staff will grow.as & result

of thelr 1ntera¢tion.'

. . . . . L4
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Chapter IV
Study Design and Methodology

-

Prolect Phases

The project involved three phaees.j Phéise one was to
research and deslgn a formetive raticﬁale for the production
of a film based on the treatment éﬁosram at Westfield.

Phase two was to produce.a film that represehtatively
portrayed a) the residential milleu treatment model as

practised at Westfield, and

v

b) fhe characterietlcs_of Juvenile offenders being

treated at Westfield.,
Phase three was éc_examine the influence of the film
(1n5v1deoyape format) on_audience attitudes toward:
a) the Juvenile offender,
b) punishment of.the juvenile delinquent, and -
c) residential milleu treatment as a way of

treating the juvenile offender.i

/

The formative - obJectives of phase one”of the study uere;

based on six years of work experience and research. During
- the perilod 1968 to 1972, the author worked 1n»residence as

‘a child therapy counsellor, social worker, psychOIOgist and
administrator at Westfleld. 1In 1971 a follow-up study of |

graduates of the Centre, fourteen years of age and aver,

= XS

was initlated by the author. Theistudy examlned "treatment,‘

success" in terms of pre-treatment, treatment and'post-

. 49



‘treatment variables.

»

/
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N
Also.included‘during this time period was the pfoduc-
tion of a pilot videotape.‘ fhis.videotape, entitled "Love
Works Here", was produced by the author snd Dr. J. G.
Paterson, Professor of Educational Psyehology at U. of A.,.
Edmonton, and was presentedbat the'1971‘CanaddanaGu1danoe |
and Counselling Assoclation Convention im. Toronto. Feed-
back from the presentation was 1ncorponated*;nto final film e
production. The pllot film'was retained and placedlin film. |
libraries at the University of Albﬁmta.and the Northern
Alberta Institute of Techrology for imstsugtional snd public
1nrormet10nal use. '
. The final fllm production, entitled "Westfield", was '
produced by the author and Nick Bakyta through the facilitles
of C.B.C. Edmonton and U. of A. Education~Audlo Visual Media

’Centre in 1973. A vldeotape version.was retained for U. of

A.'instruct10na1 purposes.

Subjects : _
The subjects used fo}\the purposesﬁofvexamining the

1nfluenoe of the videotaped film on attitudes toward theﬂ

Juvenlle delinquent and his treatment consisted of 80 T oy

. randomly selected students from Grant MacEwan‘Communlty . o

College and Queen Elizabeth High School in Edmonton. Forty
students were randomly selected from the Adult Prior

Employment Program at Grant MacEwan and forty were randomly )

-
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jereelected from grade eleven students at Queen Elizabeth High

School. In both the experimental and.control groups two sets
of. data were incomplete, leaving 38 in each group.

Design | v ) . o /

Onwthe'basis‘of research findingS»by Hovland, Lumsdaine
and Sheffield,'snOwing chaf a pre-test reduced persuasive
effects of films, aopoEt-tesc only control group design was
used. This decision was reinforced'by‘arguments put forth
by Campbell and Stanley, stating: 4

While the pre-test 4s a concept deeply
embedded in the thinking of research
workers in education and psychology,
it is not actually essential to true
"experimental designs .... Within the .
limits of confidence stated by the =~ o
tests of significance, randomization ‘
can suffice without the pre-test.

(Campbell.and Stanley, 1963, p.25)

Insko (1967) had also supported the use of this deslgn 1in

the study of attitude change. .
.This deslgn has the advantage of con-
trolling for everything that  the before- -
~after deslgn does and, in addition,
not creating the opportunity for a
pre~test interaction to occur.

KInsko, 1967, pP. 5)

One-half Of the subgects comprising the experimental
group were tegsted immediately after vieuing the film and the
other half were tested two weeks following exposure to the
film. The control eubjects were assessed at tne sameitime

* ¢ : . LY
intervals. ' : R
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'tive impact of media. t' ' . , ;Mff,,,~'

. '5'2

eagurement Instrumentatio) B, ”?‘¢~f*

'A scale based on ‘the Semantio Differenbi‘l uao deveIOped
and administered to tap evaluative attitudes tow‘fd the
juvenile offender. _ '

Although of relatively fecent origin, the'Senantic Dif-

ferential has been employed in considerable research, which

' has contributed to its construct validation. Tests carried -

out at four age levels from the first grade to college showed
that with increasing age, subJects tend to agree more closely
with each other in the connotations of common obJects

(Anastasi, 1$ﬁﬂo Intercorrelations and factorial analyses

of different scales have revealed three maJor factors~
‘evaluative, with high loadings in such scales as good-bad,

-valuable-gorthless,.and clean-dirty; potency, found in .such

scales as strOng-weak, large-small, and heavy-light; and

activity, identified in such scales as active-passive, fast-

slow, an&‘sharp-dull. The‘evaluative'factoi has been found

to be the'most conspicuous, accounting for the largest per-

centage of total varilance.

‘Razik (1974) used the Semantic Differential in a study.

involving psychometric assessment of the. cognitive and affec-

Triandis (1964) conceptualized attitudes as consisting

.of evaluations and intentions, and suggested that both aspects

could be measured by the Semantic Differential.
Using five items@ OSgood and his colleagues (1957) re-

-



ported test-retest reliabilities ‘ranging from .83 to 91 .
ignkins,/nnssell and Suci (1957) reportedran average test-
retest reliability of .97 for N=30. ~  >~"

| Osgood et'al. (1957) have presented'evidence of validity
as estimated by eorrelatiens witn other seales. Correiations
- with Thurstone scales, including ég attitude toward capital
punishment scale, ranged from .74 to .82. Osgood (1957),
demonstrated that the Semantic Differential correlated sig-'
nificantly with the Bogardus Soclal Distance Scale.

The four evaluative bipolar adjectives used for study
purposes all loaded .75 or higher on the evaluative factor
(0sgood, 1957).

A second scale to measure attitudes toward. punishment
of Juvenile delinquents was deVeloped by the author, using
stems from an established Thurstone—like attitude scale en-
titled Attitude Toward Punishment of Criminals. Shaw (1967)\\‘
described this scale as adequate for research purposes.

The scale used was largely based on one’devised by Kelman -
and Hovland (Insko, 1967) to examine the influence of a

taped communication on attitudes toward punishment of Juven- -
1le delinquents._

On the Attitude Toward Punishment of Criminals scale;

Lorge (Shaw, 1967) repq:ted reliability estimates from .69

to'.?6, while FergusonbﬂShaw,A196?) reported a range from

.57 to .73 . Thurstone (Shaw, 1967) obtained®h test-retest .

53

reliablility coefficient of .66 following exﬁosure to a o
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motion picture dealing with a relevant topic, using a retestl
1nterval of two weeks.

. The scale has demonstrated good content validity.

Diggory (1953) reported that this scale correlated +. 50 and
+.30 with Thurstone's scale measuring attltude toward
capital punishment. These correlations would suggest that
_the scale possesses concurrent validity... |

A scale to tap attitudes toward milleu treatment as a:
soclial action proposal for treatment of Juvenlle delin-
quents was developed using asAa stem an established Thur-
stone scale entitled Attitude Toward Any Proposed Action.

Remmers (1960) reported the following equlvalent form
.relldﬁility coefficients for this scale when applied to
these proposedlsocial actions: .abolltion of compulsory.

military training in college, T .9?; abolition of townshilp
| trustees in Indiana, r .81; compulsory sex education for
adults, r .70; divorce, T Z.81~ soclal insurancé, T 753
old age pensions, T .783 cutlawing communisn; r .78.

The Thurstone procedure used'to,oonstruct'the gcale en-
sures a degree of-content validlty (Upshaw, 1965). Shaw
(1967) has descrloed the Attitude Toward Any Proposed Action
scale as an adequate scale for research purposes.

The proposed gocial action was stated as placement of ;_f;
:Juvenlle dellnquents in a treatment rather than a detention
centre. The centre was described as generilly being unlocked'ﬂ
and involving a residential and school counselling orien- |

14

~tatlon.
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Three null hypotheses were stated for study purposes.
An examination of evaluative attitudes toward the Jjuven-
ile delinquent would reveal no signifioant difference
between the group having seen the "Westfield" video-
taped f1lm and the control groub.

An exsmination of attitudes toward punishment of the
Juveﬁile delinquent would reveal no significant differ-
ence between the 5roup hating'seen'the "Westfileld"
videotaped filﬁ and the control group.

An examination of attitudes toward the concept of resi-

dential millieu treatment would reveal no'siénificsnt"

difference between the group having seen the "Hestfield"

videotaped film and the control group.

Statistical Analyses ' e

On the basis of, recommendations by Campbell and Stanley

(1963), regarding statistical- analyses for a post ~-test only

" control group design, multip1e~t-tests were used.
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Chapter V
A Pilming Ratlonale

Introduction | . ' e
Developing a rationale to describe the model of resi-
déntial milieu treatment for disturbed and delinquent child-
ren -lead the author to select the medium of film for a
number of reasons.
Fleming (1970) had researched perceptual principles as
they relate to the design of instructional audiovisual

materials and had concluded:
It should be clear by now that, the
behaviors labelled percéption have
consequences that extend far beyond
themselves to learning, concept for-
mation and problem solving.
(Fleming, 19?0, Pe 190)

Roemer had argued°
Only film renders experience with
‘ enough immediacy and totality to .
call into play perceptual processes

‘we employ in life 1itself.
: (Roemer, 1971, p». 99)

Deren (1960) had stressed the potentlal available to

use reality creatively through clnematography.

Conslderations in Film Production

The general focus-of the film was to examine the en- :
vironment, attitudes end methods 1nvolved 1n resldential
millieu treatment at Westfield Diagnostic and Treatment Centre

3

in Edmonton, Alberta, Canada. R

s
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Educational Value | ) ' S

The medium of film was selected because of its demon-
strated potential (Schramm, 1972; Razik, 1974) to convey
both the cognitive and affective treatment components'in-
volved in residential milieu treatment of disturbed and de-
linquent Juveniles. There were no educational er publilc
informational films on this topic 4in Alberta at the time of
project initiation.' For instructional convenience the film
was retalned in videotape format for use at the University

of Alberta.

Idea |
‘Reviewing recent 1iterature (Schramm, 1972} Klapper,

19673 and Raziﬁ, 1974) it was the belief of the author that
the medium of fiim provided an.excellent educational avenue
to portray the model of residential milieu therapy and the
characteristics of young offenders being treated. Working
from a central hypothesis that attitudes and behavior are
largelyaa function of the stimull to which an‘individua1v~
selectively attends, comprehends and accepts (Hovland, 1953,

19553 Gilbson, 19593 Berlyne, 11960, 1971' Rogers, 196L4;

Christensen, 1964), 1t was felt that film offered a potentlal -

way of altering viewér perception of the young offender and

‘how he should be treated.

B N

<
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ob"etives . L - o
| In addition to educational and.public informa-tional

obJeotives, therefore, a primary obJective of the film was

\Qﬁfgto alter affective perception gf the Juvenile delinquent.
k .

With‘the mode 1. residﬁpt}al milieu.trqétment being new to
“most vieers; was predj&% }rindividual predis-v

'held ‘negative attitudes toward the Juvenile delinquent and

‘_ how he should be treated. : ' . . . i

' ;4c0unselling session with Dr. Paterson, a consulting psycholo-

Implications of this impact would mean a more- favorable
L3

attitude a) toward the Juvenile offender, and b)- toward

treatment rather than punishment of the ycung Sffender.

!
positional blases against ig.would}bqﬁie ced, allowing for

“a md%e pﬂsitifr perception of the pro&ram (Klapper,=1967)

-+ '“4’

Implications of - a\favorable attitudeftoward the program )

{

‘éould be a tendency for the viewer to reconsider previously

,

vContent

To meet project obJectives it,was necessary for film

content to appeal to the apdience_on'both affectiVe and B

<@
. .

cognitive levels.

~ The introduction was directed essentially tOWards the
’ ‘»"- ‘v) .“~
affective domain and consisted of an opening filmed:éequence

¢

- of two girls venting their frustrations and feelings in a

gist at Westfield. This was’ followed by music and lyrics“

composed by the author to establish an,emotional set aimed
@ . 5
(N .
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.a) interviews with treatment staff, focusing on thelir’

The Use of Music

59 -
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Y .

at conveying the feelinge of a typioal Juvenile delinquent

in treatment.
_ The main body of the film was directed toward both oog §

nitive and affective portrayal. Maln ing;edients in the‘body .
of the film included: - | | '

specific roles in the ovegllinterdisc-iplinary treat-
" ment philosgphy; | '. ‘Q - ‘| .

b) in@erviews with children and adolescentsfin all phases
of treatment, 1ooking at "life" and the proéram through . ﬁl'

thelr eyes;

c) in-aotion portrayak of milieu therapy,'beha?ior modifi--

catlon, the educatien program. individual group, recre= 4
atipnal and family therapy; and

d). musical "leads and . cues" to underline emerging themes

and impressions. _ | - &

The conclusion consisted of a- case confef%nce»eeguehce ‘

involving a girl .who had successfully gone thrdugh ahl phases

"of&treatment. This sequenﬁe allowed for a summiné up of the

treatment roles of all disq{plines involved, and d%abnstrap;d
tredtment "growth" possible, The film ended q%th -

entitled "With Love There 8 a Way o

&
<
'x T

- AT e ;;é
The question of how mnsie oommunicates - how it chansei/,,»f éf

our moods and even gives us insights - has traditionallg _ S
i <

-



Ed \

4

i

fallon~within the provinoe 3! osthetics or musio critioism.
And’ yet. one ocan 1ook at the lansuase of musioc from-a )

scientific perspectivo, for it's a feot that nusic involves
emotions (CIynes, 1974) and it is possible to predict ‘which
~emotions it will involve (Clynes, 197&) As early as 1957,
Osgood had noted signifioant difrerences on the Semantic ’
Differentlal, exemining film impact with and without music. ,ES
| It became evident ‘to the author that music is a form

.or communication that transmits emotion, end.speaks about

emotion, in preclse weys._ Clynes (1973) had formulated a

' ftheory of ”sentics" (the scientific study of the communication

.

~'of emotion). He discOVered‘that, under standard conditions,
1t was possible to measdre the expréssion of rQﬁ asized
emotions bocause peOple expressed them in very gimilar and
predictable ways. He argued thaé the important factor to ,
characterize was the quality of the expressiog rather than
the particular part of the body used:> Having subJeots ex-‘
press thelr feelings with only one finger, using a trans— |
-ducer designed to ‘recorrd transient pressure in two dimen—"

' sions*(up and dowv, and away from ‘and tovard the subject),

;Clynes (1973) discovered that each fantasized emotion pro-

- duced a“‘ypical and predictable pattern. Performing similar
experiments in Mexico, Bali and Jepan, he discovered that
people of diverse languages and cultures expressed themselves

Ain stmilar ways. These natural expressive movements he

termed “essentic forms"'and considered them to be biologi-
l‘_“" v’ -
-
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cally determined expressions.e

- Examining music using these. same measurément methods,

\.). VO:HW

.,Clynes (1974) concluded. S fﬁ&g‘ﬁ

Musilc is truly a language of ”essentic

forms." Musicians use this language in W

order to communicate emotions... K
(Clynes, 1974, p. 53)

These conclusions have been supported by French, Ru§§e11 and
Tupin (1972). _"Sentics" has glven insights into the process

of empathy (Clynes, 1974) . Muslc
provides-an illty to- have another
individual 'Bge inside oneself through

‘an act of imagination (Clynes, 1974, p. 55) :w

In this sense, music for the "Westfield" film Was com=~
’posed 80 that the viewer might feel the author's point of
'view_as a "presence".

Empathy in music is a kind of -
resurrection. (Clynee, 197#,.p. 5§)<»‘”

3
»

'Theoretiéal ilming Rationale - - , - .

The theoretical ratlionale developed for filming was -

[

| arrived at by merging some 'Fr/é a research f‘indings' of

an (1967),. Klapper (196?),

Schramm (1972), Reld and M y
Bazin (1967), Berlyne (1 ;k McLqun (1964, 1967), and -
~CIynes“(19735 with Hoviand's theory of ettitude chaqge
(Insko, 1967). | ’F’_. | |
Reviewing findings accumulated by1§:f~Lf

Klapper (1967), the first assumption for p435ﬁetion purposes

Y
was, based on the premise that what a person bfings to the

:',_

5 - s : ~ N
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media interacts with what the media brings to the person.
Schramm (1972) rather conclusively demonstrsiiéd that the
recelver of a medla odﬁmunioatlon 1s'not a defenseless tar-
get at the mercy of any message he happens to enoonnter.
Rather, he 1s an active peni;eipant in the communication
“:pfoeess,'ehoosing which messeéesxtskettend to, 1nterpreting'
in terms of his own frame of reference,,as‘his own needs,
values, desires end:oepaoillties dictate and allow. _
| : Klapper(1967) conoiuded that mass communication ordinarily
serves as an agent of reinforcenent‘for the attitudes,’ |
opinions and behavioral tendencies the vlewer already posses~-
ses., He lsolated the signiflcance of audienoe predlspositional
rectors which resulf” in seleotive perception and selective
retention. 'K1apper argued that only when the mediatingtfeo-
- tors-of'aud}ence predieposition and social influences are
inoperative doee a mass communication serVe'as an agent of
attltude conversion.\iIn this'regard mese communication has
' been found to be effective in creating new attltudes when
topics which the-audlence has no previous knowledge or opin-

ions are used. For this reason the topic of residential

milieu treatment of juvenile offenders was selected for fil-

. -
“«

ming pq;poses. - S0 |

A secona assumptlon for productdon purposes was8 based on
:'the premise that’ 1nforma#ton and . dttitudes are 1nextr1cab1y
'1ntertw1ned [Hovland (Ingxp‘at95?&, Schnamm §%$72;] What |

‘a person knows about som "nghis att

Ay >



tudes and, donvbrsely, a‘person's attitudes about something

- olearly influence his organlzaéion of what he knows and

whether and how he interprets new information about it.

A third assumption in the formulation of a filming

rationale was based on the premise that certaln factors,
through their interaction, function to. influence whether and

" how a filmed communioatioﬁ will affoét the information and/or

attitudes of the audlence (Schramm, 1972). These include s

"l. Message factors -

'a) how the message is organized
b) the source to which it is attributed

¢) what it includes '

d) what 4t omits

£)' the nature of its appeal | | )

-_2. Situation factors

. 3. Audience.factors

p .
a) whether the message 1s received while alone or in

o T
f

a group | o
' b) whether the setting in which 1t 1s received would
| make Soiebeliefs more $glient than. others ‘
¢) the’ presence or absence of disfrdotlng elements in
reéeption~situution : e ‘ |
d) the historical context in which the cbﬁmunidégion is

received .

a) the range of intellectual cipabilities’,
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'b) needs
c) valuee .
d) personality oharaoterietios
Regarding message faotore, 1t uae decided to.. organize
’filmed sequences withln a mueloal rramework 80 as to enhanoe
emotional arousal and affeotlve portrayal of the treatment -
. program at Westfield. Messages were attributed to experts
in” the fields of education, social work, medicine and psy-
‘chology, as well as "typleal children® in treatment. \Mes-
sage factors were selected to adequately portrayz |
a) ‘an introductory "feel" for Westfleld as a‘treatment“-
'\.gentre; | . -
"b) staff'rolee'and treatment philoeophy;m
c) ‘the attitudes and feelings of children 1n treatment- and
d) a;!jn-action "feel" for milieu therapy, behavior modlfi--
| eation, the education prdgram, 1nd1v1dua1,groqg&
recreational and family therg@y.
Filmed rootage that was not considered representative or
that was considered by the author to be beyond the compre-
hension level of the intended audience was deleted.
lThe film was produced eesentiaily for group showing in
edncatlenaf settings where'discriminatory attitudes toward
the Juvenile offender and how he'ehoﬂid be treated would be
less salient and: where distracting situational factors would 5;"
be mimimal. The film was deslgned to provide an 1ntroductery
look at the mddel .of residential milieu treatment‘ae prac-

'tised at Westfield, which could then be followed by a group



were built into film produetions

discussion lead by a qualified person in this field.

The followilng ooneideratione regarding audience factors
. ne N
' ‘.'{ .-:\

a) Film content was selected eo as to be easily inderstood
- at an 1ntroductory level by junior high school through

to University level studente.

b) Message factors were - selected eo as not to be/ so one-
siged or demanding that they resulted in a " oomerang
effect”, reinforcing such things as pudienc self-
protection needs or negative values that niéht already
have been assoclated with the disturbed J venile delin-
quent and how he should be treated. '

Effort was made to produce a film. that woyld:s

a) facllitate viewer empathy concerning the needs, values
and feelings of the children in treatment,

b) dfacilitate viewer awareness of the IOgic behind eych a
treatment approach; ° _ ' ,f dad

c) "facilitate viewer awareness'of the social approval and

positive values generally attached to such action, ‘and

d) facilitate viewer awareness of his potential as a res-

ponsible citizen to supportéthis type of.program and‘
treatment philosophy.‘“‘ - R ,\
. In an effort to integrate the above mentioned considera-
tions with the Reinforcement Theory of Attitude Change*'?
(Inskau 1967), the following three variables were" isolated |
for examinag}on., attention, comprehension, and acceptance._
;if v E

¥q
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wéttention

Variable one was that of attention. For study purposes

the olject of perception was‘regarded‘asvanhlogue to a stin-
ulus situation. Berlyne has stated: _
‘ A stimulus situation is the sum total ) -
of events stimulating sense organs at -
a particular moment. (Berlyne, 19?1, p. 35) . '

A stimulus situation is'one that leads to a condition of

arousal in the viewer of the film. . Berlyne (1971) related

arousal to motivational or emotional states. He indicated
three maJor classes of stimulus properties that could lead

to this effect. There are psycho-physical properties which
depend on spatial and temporafghistributions of energy.

be more arousing.‘ Secondly,

§ RS

eoological,stimuli involve assoclation with elther biologi-

Intense or sudden stimuli. tendto,

cally noxious orfbeneficial conditions. Humans may learn to
attribute ecological significance to stimulil. ~Finally, the
collative prgperties of stimulus patterns such. as novelty,
surprise, complexity, ambiguity and puzzlingness, can lead to
arousal.

Use of these stimulus properties had important impli- ‘.

)

cations for the development of a filming rationale.,‘ -
“Westfield” was produced to impose a mental activity on
the viewer 1in the sense that he was presented with material
that he did not seek out himself.' It, therefore, had to rely
on arousal to attéggt and ‘maintain attention if active per- |

ception was to result. A high levelvof arousal ﬁas used to



\

,beéin the film. Referred to as a "teaser" in f1lm production,

[y

the intent regarding initial viewer impact was to combine
high arousal with nOVelty, surprise and ambiguity.. The
\"teaser" in’ thls case conslsted of a rew opening minutes of
two adolescent glrls venting thelir hostilltlesbin a counsel-
ling session wiﬁh Dr., Paterson, a psychologist.

Beginning "cold" with this filmed sequence, imposed a
'stafe of hlgh‘emotlonal arousal which could.then be followed
by. the film title and 1ntroductory 1nformat10n. According
to Berlyne (1971) the reduction of arousal 1n this following
inlmed sequence to that-of only moderate arousal would be"
assoclated with reward condltions'and pleasant feelings.._;-

A focusing on the relatlons of people and their environ-
ment ( Berlyne, 1971) was selected also for 1ts motlvational
and emotional arousal potentlal. ' )

The,general ratlonale wlth regard to maintaining.attan-
tion was one of determlning optlmal combinations of arousal-
inducing properties for a gilven stimulus sltuation.,

Two visual channels (16 mm. and 'stiliw Q-and two sound
channels (llve sound and music composed by the author) were
used to enhance the procees of selective attention. Accen-
“tuation of one sensory modallty while blocklng 1nformationb
from'other'modalities was used to shift viewer attentlon to
stimull or characterlstics assoclated with the Juvenlle delin-

quent which the viewer might not have been awsare of. oExamples

in this regard included:

R
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a) the similarity of the juvenils offender to what soclety
defines as & "normal” ohlldj o

b) the Juvenile of fenders' feelings of rejlection, frus-~
tration and being alone,

c),'the juvenile offenders' positive personality charac-
teristics such as gsense of humor, sincerity, mbtivation

and capacity to relate;

68

d) the Jjuvenile of fenders' academic and vocational abilitles;

and -

e) the-Juvenile offenders’ petentlal to contribute to
socle ty. A _ “ . IS
. L )

‘ Production effects were also.deslgned to shift viewer
attention to the logic behind ‘such ;ftreatment approach for
Juvenlle del quents and the potential social 1néent1ves
assocdated with acceptance of the oplnlons and attitudes ad-
vocated.

-Music Wes used as & means of achleving emotlonal arousal
to.selected'stlmull. Muslc and lyrics were composed for two
basic purposes. The first was to provlde an " emotionally
stimulating conceptual framework around which to plan filming
and production. The second major purpose of the muslc was |
’to enhance parts of the film that tended to drag in final
edltlng stages. ‘Musical "leads ‘and cues" were composed for
‘these sequences. Use of a separate sound.: channel for the '

"music allowed for increased utillzatlon of potentlal for

emotional arousal.: Stills and facial close-ups were used to



achleve visﬁal attention shifting and stlhulus arousal,

Comprehension

Variable two 1n the filmlng ratlonale was that of com-
prehension. For the purposes of achleving comprehenslon of

material presented, the orientation developed by the author

., Mas based ons

;) an understanding of the "grammar" of film, and i

b) . an understanding of the characteristics of the viewing

»

audience.

~ Gessner (1968), looking at ¢1nema as an art form, pro-

¢

posed tha shot as the basic unit of comprehension.

Qrammat;pal fluidlty consists of connected
el units of expression, each the result of a
- single camera operation, its length deter-
o mined by editing, and is called a shot oo
‘Shots are 1lke sentences in wrlting or
melodic phrases in music ... Shot- °
consclousness 1s the essential tool for
measuring any film ... Grammar in
cinema 1s the means of evolving seeing
1nto perceiving. (Gessner, 19%8, P. 19)

Pryluck and Snow (1967), emphasi71ng the audience com-
ponent, stated:
' ' Sophisticated communication through the
medium of motion pictures depends on a
nutual acceptance of the conventions of
motion pictures by both the audience
~and the. producer. (Pryluck and Snow, 1967, p.- 14)
Development of the author's rationale with regard to the vari-
able of qomprehénsion.lnyolved first, the specification of
the multiple information channels available for ‘cinematic

>

communication -and the. na interactions between separate

69



channels. This‘was a primar ohJective in the prodnction~of -
‘the pilot film "Love Works HS&e Secondly, developing a = .
rationale involved specification of’the unique functional |
roles of the‘production features“of each channel and com~
bination of channels, particularly those related to editlnb
and cinematographlc technlques. A third stage 1nvolved
'ﬁglectlon of the appropriate units of’ cinematic communication .
in each channel to effectlvely“ convey the‘verbal and non-
verbal content of the intended message to»the'intended ‘
_au%&ence. | |
A number of steps were taken in film production to en—
hance viewer comprehension: Staff belng 1nterv1ewed were
encouraged to avoid using cOmplex educatlonal or medrﬂal
terminOIOgy. Production pointers and cues were used when
use of such terwminology was necessary. Secondly, editing
. was geared to the comprehension and assimilation skills of .
the "general viewlng publlcn.::fhe number of;elements pre- ‘ N
sented simultaneously was limlted»to“facllitate viewer
attention and . abstractlon., Treatment components practised
at Westfleld were portrayed 1n.un1que filmed sequences.
Production ailms were to present these concepts 1n relatively
_small, yet integrated, steps. Thlrdly, emphasis 1n.produc-~§
tion was placed on affectlve portrayal. Achierement in this
‘regard involved careful qelection and edlting of the visual,

live sound and ausic production channels. A-more complex

theoretical inf-rmational approach was not used because of
o : [
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the comprehension skills that would have'been required by the
audience. It was,felt.that this emphasis on affective por-
trayal would not detract from the film's iﬂétructional use

at avuniversity level becauée proféssionals in this area

tend to. view the key ﬁreatment components in residentia{

; milieu therapy as originating in the affective facilitative

71
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conditions existing in the relationships formed with thy i, ™

v

. ﬁiﬁally,“}yrics for the music we:e composéd to empha-
size "common‘vernacular" properties pﬁd, thereby, contribute
.to éudience comprehension. | |
iWith:the exception of thé inclusion of musiql Hoban angd -
’Vgn.Ormer.had researched filmed effects slmllar'to those em-
ployed-bx the guthor and had'conﬁggggg, as eafly as 1950,.
that instructional film and’teleéggiéh were capable of

v .

. [N ' . - N by

meeting <the attention and cgﬁppehenslon variables necessary
. - //

for learning. ) // .

Acceptance . :
S :

)

.\3

To meet the/iioject objectives of altering attitudes L

f;toward the Jpveﬁile offender involved a third variable.

Thls varlable wa.- that of.augience acceptance of:vieﬁs'a&;> 

xyocated. S v
_ Hg#lan;jEJanls'gnd Kelley (Insko, 1967) argued ﬁhat’whilé
atténtion“ﬁﬁ and coﬁprehenéion of a filmed—pommunication were

two essential varilables in producing attitude change, the

a
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Key. variable was qne of audience acoeptance of the filﬂed L
v ;4+,

message.. " Insko_ (1967) and Klapper (Schramm, 19?2) stated

L . j
that whether or: not a film results in audiénce-adceptandg“

% ! ’ JJ‘Q’A‘;:. g :r )
depends on the reﬁnforcement effects of stimull attendad?td_nﬁ e
.ow < £ R

=

‘in the film., *Inske v1967), revlewins relnforcement theory

reSearch conducted

dlcated that acceptance 13 dependeﬁt upo_

e

‘in the forq\of arguments or re%agggﬁyh ;:?
of view should be accepted.egﬁnsko also rq} ted acpeptanoe

%
,to the arousal of phenémena or tncentxyes t

'-;. ‘5*‘

\. ) ‘
fbrcing of have been assdclated 1n the phst w}th reinforce--e~eV
ment. o ,“'i e 2 L

Hovland et al. (Insko, 1967), a8’ out}ineg in: Chaptg;~;I,;w.i;ﬁ

isolated three factors affectlr;g audlence acceptance.a Thesgﬁ &

" ypcluded the expectatiop of being rlght in acceptfmg views .

advocated, the expectation of aﬁlack bf manipulative 1nten¢,l 4

- and the éxpectation ofgsoc1a1~approval for’ accepting the ’. .

.'views advocated. These ractors also fit Klapper S, (Schramm, ? ‘n_r”
1972)~conceptua1 mpdel as factors reinforC1ng,the audience o §

;predisposltional and soc n
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ttitude stabllity’ and” cha -4
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Working wlth these T
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of. productﬁon prooesses‘were ﬁs%% to enhance viewer accqib _;

- tance of qne ‘views advbcated in the Pilm "Westfield"~'
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First, to enhance viewer expectatlor o f befng rlght fn |

>

ccepting views advocated 1n the film, . codmuq&gi?lon "expert— 5 :

B
] . 4 : SR -‘zQ?v
- . ~ . '
.
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\thq Yale Commhnlcation Program,'inr *'”"f;ﬂ‘
w;ncentlves 1n the » RN

€ advocated potnt s -ibt

al mediat,,mg rﬁctors responQiblg f'or\ R -
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ness" ‘was stresseda" Interviews with expert. educational and

residential tred%ﬁént staff werTe spaced throughout the film.

Secondly, po;trayal of the program in action was used to o '

K ‘,.v«-

emphasize source credibility (Bazin, 1967). ) L e

1

W}th regard to off-setting posSible audience expectation )

of manipulative intent, editing directed attention to the .

v

utrustworthy motives of the educatiOnal and treatment staff.

B Secondly, editing was aimed at showing the lack”of GGNmUﬁi‘g .

¢

Once’aware that these.

-

views did not_ differ signiflcantly from their:pwn, it was .

antﬂbipated that the viewer wbuld be le E sﬂspect of the
“® o L W
".motives of - juvenile dffenders'ipterviewed (Insko,,1967)”w . 5~$

ke

ThirdIy, ‘the, “affect ‘of presenting both'ﬁides 'y vieﬁ‘a oo
(opinions of’ ‘gtaff and opinions of. "‘the Juvenf%f offeqdemp
Was designede%o produce, in thetionger run, a d*issociatio,s E N

.of source and content, and possibly enhance V1ewer acqu— b A

tance of the views advocated by the Juvenile delinquents in
treatdbnt (Insko, 1967). Asﬁa fourthnmeasure taken ,to‘ﬂ;'«e-.f-?~ S Y
duce audience expectation of gandpulat&ve intent, classical }_«!ﬁ*'
conditioning effects _Were usgg'ln thé production process.~}f&::f§
¥ o

Music, cpmposzsifor its stimulus arousal and emotional con- SRR
. A

T

T -"(.u-
. ~ 4,

ditioning imp was paired wrth selected filmed coverabe

of live ‘therapy and interviews with Juvenile offenders.

~: With regard to the thirﬁfmajor factor outl&ned by Insko
“ (196?), the expectation ‘of possible social disapprOVaL was ?g*
° . Ces 0t ot q --_~

- .. S
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£ .. : ' n
’\,\ . ik . ' : ': .
.offsdt by portraying professional staff interviewed as valid .
barometers of the social climate& A second indication of
social appréval was achieVed by making the audionco aware o

) LY

A 4tnat the t&eatment program at Westfleld was in actual pracJ
tise and government funded. S -
Intended in film production was an affective portrayal
of the treatment prOgram for J&venile delinquents af West-
: - f1eld which would not result in ap"béomerang" effect o -
attitudes toward the Juvenile éffender (Bamseyer, 1938)
Selected therefore, Was a filmed pOrtrayal of attreatment

“program that most viewers would know little about.; It wasi

residential milieu tr%atment
E,

!F? tbe viewerrpredispositional factors resuiting ingselective

m\perception and gelective retentrog“(xlapper, 196%) and the

social mediating factors of. group.nerms and influence would
ﬁ‘“z

‘be largely inoperative,'and result in greater acceptance of

opinions advocated. . ’;a B a o

) v

EIEN . " [

- An- implication of this assumption would be. the develop- %‘

&,

;ment of audience predisp&sitions which would créatearesis-4

. o #
F .tance to. futureebommunications advocating a less favorable o

.outlook regarding the disturbed Juvenile delinduent

y Q‘l

;; L 'ikf’k Co S gé,,f‘ e o

o The rationale deve10ped for producttpn of the’ "West- S ‘
& - g, .
wh“ilm was based on the premise that attitudes can be

: altered\t agai, f&'ndt“ion Jgf thg stimuli to w}‘ch arfwindividua1 R
~ . e "'. “/"» "

«

) o
o <
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L

) s
selectively attends, comprehends and aocepts.»

Implementation or the fllming rationale was based on
declsions made by a panel composed of ‘the author, the tech=-

nical producer and the fllm editor. All film fOptage was

 examinead by the panel and edited in terms of the.filming’

rationale as outlined in this chapter.
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G ‘ Ohapter VI o & 5 RS

The Impact of the "Westfield" Film' on ,Vmer Attitudes | :

. - _ :

Introdue tlgj? o T S —_— .
| The proJect, ag initially proposed by the author, vas . - ﬁa

to involve the production of a film based on the residential

milieu treatment model for juvenile delinquents as practised L

‘-

'at Westfield Diagnostic and Treatment Cenugy
Had this initial plan ‘been persued it would have in- PR

A
a

volved th‘e prod,uctiqn o’a 16“mm. £1lm. © ° E S0
E )!gcaminaﬁn.on of intended uses of the final product how-
ever, lead) th?] auth%; to. change the initial plan and ‘
"package" the film in videotape format. )

' ‘ It was felt that facilities available at the University
of Alberta and at Westfield . (Oere the filmQas to be used T
for in-service and puglgc informational pug)oses) were more o

o

ﬁconducive to utilization of a videotape rather than 'a 16 mm.
v o
film. ¢ Videotape was also considered to be a more compact

W K i meeting cgmmur}ication objectives. L

~"t should "be ‘stressed, therefore, that a‘g’sessment of
film JAmpaet refers to assessment of film impactb 4n video-
tape format on viewer attitudes toward the Juvenile delin-: .
quent and how he should be - &;reated. B : o . . - g
WOrking from Shaw -8 (1967 )gdefinition ‘of attitude as a L

reiatively endurin&S system of affeotigs evaluative re,actio*‘

- ‘ . . L .
’ I ‘B - .v ’ 3 \ - N ’ . “ :.\-’ . T
- L f‘ . g 4

' ;‘- Y & : . . > S

RN VI o . S T T -
s }%“g : ' LR ' . PE’ T, . . L.
o e T Ry o . S " o
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b,

S NN

e
based upon and reflecting evaluatlve coneepts or bellefs

wh;ch have been learned abouﬁ‘ the charecterlstios of &,

ocial object or class of soclal, obJeete, three pencil and

paper seales yere selected which adequately measured atti-

“fude as defined (Shaw, 1967). -

Results . S

Thf@e null hypotheses were conetructed for e purpose .

' 6f'assessing film influence on audience ‘attitudes.

-
3

’Hypothesie 1 stated: ' An examlnatlon of evaluative attitudes

g toward the Juvenile delinquent would reveel no

slgnlricant dlfference between the grouﬁ‘having,

seen the “Westfield“ videotaped film and the

e {

control group. o, _vvj,f

Table ) S . ' L e

PV

A t-test Comparison of the Experimental and 7
~ . .Control GrPup Means on the Evaluative Factor
v the ‘Sementic Differential .

&

| —— - - _ . .
Group N Mean Standard -~ t ‘
T i A B i SRt or IR RE ) 7Delrj-§§l9n ' /7 S

. . B B . —_ :g
‘Experlmentel '38' 21,68 = 5.75 % - E
Contrdl 38 -2.81 . 5,05 . - loaT T
4 c “. . ’ " . . Ju ] el ’ . g“l -
J L o - % two-tailed



-----

Hypothesis 2 stated: An examination of attitudes toward
punishment of the Juved‘levdellnquent would'

reveal no significant difference between the
group having seen the "Westfield" videotaped
f£11m and the cotitrol group.

J

T\able II
A t- test Comparison of the Experimental and

Control Group Means on the Attitude Toward
Punishment of Juvenile Delinquents Scale

e

Group . " N : Mean . Standard St
- ' 4-Dey1ation '
- - . - - ol - .
Experimental 38 “4.02 . 1.07 . 2,22%%
- Control ' .38 4,62, o 1% 35 ’ ’

b s N

R two-vailed‘“'
' significant at the W5,
. . level_'

L]



Hy;othesss 3 stated: An examination of attitudes toward the
conceptmpf residential milieu treatment would
feveal no. signiflcant dlrference between the
group having seen the "ﬁbstfield" videotaped
film and the oontrol group.

‘Table III -

A t-test Comparison of the Experimental and -;' o
Control Group Means on -the Attitude Toward

egsidential Milleu Treat t as a Soclal :
A ctlon Proposa cale ' .

P

Group ' N _ Mean -.Standéfd o ‘~t | L
) . S Beviation :
éEberimentél 38 - 8.73

~ Control 38 7.8

#u two-talled’ B2
slgnifi%ant*;
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Chapter VII o

Summarj,‘gonclusions and Implications

Summ arx

Using a research-based formative rationale, it was the .

primary purpose of this sgudy to produce a £1lm on residen-

® tial milieu.freatment of disturbed and delinquent children.

The filming rationale was formulated to meet two specl-

f‘ic objectlves' ‘ ' ﬁ

'a) to produce a film that could be used as an introductory

&

1nstructiona1 film 1n the areas of counselllng psychology

and special education, and

b) to produce a film that would have general educational
~
value as a way of alteringwnybllc attltudes toward the

- woung offender and how hghshould be treated.

¥
- fhe fllm was based on the treatment prOgram at Westfileld

("a ma jor residential milieu ﬁeatment centre .in Edmonton,
Alberta” Canada) ‘
Syntheslzlng research findlngs 1n the areas of

a) masaﬁégmmunlcaﬁron,gits process and effects (Schramm,!
agre), < |

b) mass communication, its effects on ‘attitude stabilityr

_%i and change (Klapﬁer,'1967), 0 _A |

c)( communication and bersuaaion, as'refgted to experiments

, on mass communication (Hovland, Janis and Kelley, 1953,

%

1955),. - R ; g

« o C L o : “b

o

&

€ .

-
A

~ e
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) -
- d) research in 1nstructicna1 film and televieion (Hoban and
Van Ormer, 1950; Reid and MacLennany 1967), : X .
e) music in film as.a form of communication of emotion
(Clyhes,v1973, 1974), and | \
f) psydh@metric assessment of the cognitive and affective
1mpact of media (Razik, 1974; Schramm, 1972),
three basic variables were 1solated for the formulations of
s filaing rationale. ‘f;‘ t
" Attentilon, ccmprehension and acceptance were postplated
as the three.variailes necessary to produce a film that would
reeult in viewer acguisitiqn of new knowledge, opinione and
attitudes. : |
Related to-thedfirst vafiable, techniques‘developed B
largelj from Berlyneis reéearch (1580,,1971) were used to X ¢

gége optimal audlence arousal to stimulil selectgd to portray

Q

characteristics of residential milieu therapy and the Juven—

ile delinquent.

f Attentlon, however, was not consldered sufflcient to

n,,‘

meet project objJectlves without audlence comprehénsion and

L4 .
~

;tion inputs, - ,_gg

assimilation of 1nformation-presented.

‘multiple com-

film te con-

the fore, were geared to effective use |

. munication channels available to the medi‘L

vey a message that would be*ﬁggily uhderstood by the in- : ®
tended audience. SR . ~) | .
© .
To meet study objectivesvof altering attitudes, a t!ird ‘:

:: variable 2 acceptance - WAS included in the production
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rationale."Acceptance~gf‘views communicated was seen as
largely dependent upon three audience efpectations:
a) the expectation of being right, _
b) the cxpectation of a lack of’manipulative intent, and
c} .the expectation of social"approval. i

‘To facilitate audience acceptance of views, cOmmunicated,
a toplc. about which the average viewer would have little o
previous in?grmation or "attitude set™ was used. ‘ |

%

Conclusions

Study results indioated that’ viewer attitudes toward ¢

the concept of residential milieu treatment for t;{‘l
delinquent and toward punishment of the Jjuvenile {
were Significantly differeJ\'for groups having seen and not

having seen the "Westfield" film. « - .

of Juvenile delinquents than did those who did not vierthe

._“_

»

film. - 4
' Secondly, study results, Signifioant é;-the .05 level,

indicated that subjects exposed to. the fili were less : o

-

punishment oriented in their attitu%ss t ard the Juvenile
delinquent than were subjects.not exp seé to the film. ..

Differences in experimental and cgntrol group d%titudee

toward the Juvenile delin%Bent were_nét significant. -
T Jwoo
f; v 3
| %



Y

&

P
I

Reviewing study results and‘considerations involived in

 film production, the following interpretations were reacheds:.

1. Skggat a person brings to the media, in terms of

individual predispositions and soclal mediating factors,
lnteracts with what the media brings to the person. This

would provide one possible explanation for the lack of

significant differences obtained comparing experimental o

j‘dlﬁd:control group. evaluative attitudes toward the

JuVenile delinquent. It might be argued that while

-residential milieu treatment was a new concept about )
which the average viewer had 1ittle knowledge or pre—
ﬁ'
determined ”attitude set” and that attitudes regarding

B {?unishment of the Juvenile delinquent werefmore suscep-

EN

s
. p
Re

. dential milieu treatment for Juyenile delinquenff‘

tible to source credibility and other intended medla .

“effecﬂb the altering of evaluative attitudes toward

4
the: Jutenile offender involved the breaking down of a

auch stronger attitude system. In this case, individual

;predispositional factors would be more likely to result
“ in selective perception and selective retention to

'maintain attitude stability and consistency.

Significant differences found between experimental"'

controi group “attitudes regnxding the. cpnggpt,of '

o

LD ) - A ’ N m

v
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influence

The medium of film, with 1its many sﬁ_s\cﬁa}{nels,
‘offers an effective way of shifging

/\. |

gests that information and attitudes tend to be inter-

twined. What a person knows about some’ ~ influences -

#*-

his attitudes toward it.
Mass communications ordinarily influennq 3l hutudes to
the extent that they. reinforce the individual predis-

positional and soclal mediating factors goveﬁning atti-;

fude change and stability.* ‘When these mediating rad?eors

are in0perative, mass communicatiOn can result in atti—

BNy 'a .
-

tude. conversion. o ' ‘\\

| Certain factcrs through .their 1nteraction»functipn fb

er and_how a filmed communication will

These‘inc i)'_messag factors, - - % ) f.i ;

'« b) situatlo actofs, and.
.¢) audienge factors.

Music 1s a form of communication that transmits emotion

. ‘and can be used ,in film to facilitate attitude‘change.

_Attitude change can occur a8 a function of the stimuli -

to which an 1nd1v1dua1 selectively attends, comprehends
and accepts, L ,--.. = Sy '

. PR
er attention to .

new stimuli that, will reinforce the individual predis-

positional and social mediating factors reqponsible forf "

attitude change and stability. | o »gl j'; -

'Acceptance or oginions and attitudes adyocated in. a

,%__, . , e CEo

1
4

-8k

41
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‘filmed communication will be more 1ikely to occur when

the following viewer exmtations are reinforced by

Al
¥

viewing the film: I ‘N‘

' <

a) the expectat,ion of bei‘hg right,
b)  the expectation of: no. manipulative intent and .
c':). the expectation of social approval for accepting »the

« ‘views advocated. ‘ .

9. The medium of f‘ilm offere potential tool to alt - pub-»
1ic attitudea-&hwerd the Juvenile delinquent and how he - -

»‘s“@v . .
should be treated.r g T ,
. * ) 1
g Implications - ) L \

McGrath, ifa reoent publication,gCﬁme and .its Treat-
ment in Canada, has supported maJor studyffindings (The Hall
Royal Commiesion, 1962; 'I‘he blai‘r Report 1968° and the

. Celdic Heport {970), indicating that between twelve and

i ':-. fifteen percent of Cdnadian children are in need of attention,
’ . treatment and care fOr what is commonly labelled emq;ional
disturbance or JuVenile delinquency.' J%nston, Sav{hﬁ and
wOlfgang (1970) and Goldfarb ',and/Singer (19?3)&hav§ con- ’

vincingly argued that traditional punishment oriented ap-" “4

L proaches have done’ little to alleviate the prOblem.. Theser ¥
‘c;" studies have indicated a preseing need for new and' more ) |
effec.tive ways af - trea‘ting these phildren. * T ‘ el - .
r v'Ihe film,' "Westfield", provides a research-based look @ | .

. TF
% at one rehabil,itatlve approach that has prover%fectiave &8 . o
P ‘d . . o - . . o« o __“_l

.'f - f .
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‘a way ‘of treatiné the emotionally disturbed and delinquent
child. Sipce its completion, 'the film ’has been used as an
instruotional videotape at the University of Alberta in the
departments of Educational Psychology and Special;Education.
As a public informatiorial and'education~program, the film -
has been broadcasted on network ("Take 30") and local
(”Hourglass") C.B.C. Television. Wdstfield Diagnostic and.
Treatment Centre has requested a copy of the videotape.
There, 1t has recelved public informational and in-service
vee. N ‘ . : y 4

. Ay
a ¥

_ Study'results suggest potential for use of film and .
videotape as a way. of altering public attitudes. Research

findings by Hovland (1955) and Schramm (1972) have indicated

that the 1ong-range effects of films on general attitudes

tend to be greater than the short-term effects. If this

effect (largely attributed to aﬂdissociation of source and

’ pontent) is true, it is possible that longer tern assessment

of the impact of the film would have revealed a significant

difference in evaluative attitudes toward the juvenile |

) delinquent. ‘ |

It should be stressed, however, that results 10 this

study were obtained using an "experimental" rather than a

"naturalistic survey" type of research design. Had the study

_ been conducted in naturalistic settings, as would have been
the case if the author had. chosen to assess impact of the

f1lm as 'seen over C;B.C.itelevision, findings might not have

86
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been as significant. Lipset. (Sf:hramm, 1972) has shown that
viewers geperally expose-themselves to the Flnd of meﬁerial
with which they agree to begin with. Those who were most
1nf1uenced by fhe author's flim were likely those who, in a
realistic situation,would not have‘watched it. Secondly, \i
the impact of the film on‘thgee haf*rg'seen it on television
would, in all probability, have been influenced to a greater
degree g social mediating factors resulting from discussion
with friends and family. With group membership belng more
sallent, these T.V. viewers would have-beeg:more resistant -~
to counternorm messages. ‘ .
Results, therefore, suggest that the "Westfleld" video-~
%ape would best be used d5 a meams of altering attitudes to-
ward the juvenile delinquent and how he should be treated
Af ‘shown in a classroom or greup-setting, with a group dis-
‘cussion following.. Qith this fwo-step pattern of communi-
cation, an experf giscuseion leaderi who personified group
values, could be useé aﬁd would ‘serve, not only to relay in-
formation, bgt also es an agent of reinforcement for.
* opinions and attitudes advocated.

- In the fleld of educatioﬁ; schoolseare assuming a greater
role in the process of soclalization and greaterbemphasis is
‘being plaeed on the teaching of skills that will help the" |
stﬁdeﬁt/gain a better upderstending‘of himself and others,

The film, "Westfield", represents a pior;ee‘ring audlovisual

example for future development in the area of affectlive

education.

87
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In conclusion, study results and limitations suggest a

need for further research in the following areah Firet,
studles are needed to examine the longer term effects‘of.film
. on attitudes. Although this study represented an attempt to
examine more than\the immediate impact of a film on attrtudes,
future research might 1nc1ude post-test periods of one month,

six monthe, and one year. Such a study would necessitatc

)

' separate experimental and control groups for each time delay
post test, which would serve tc demonstrate differences in

short term and long term effects, as well as yield greater

o

insisht concernlng the role of soclal medidting factors.

14

Research is also needed. to explore more effective ways of .

>

operationally defining and measuring "attitude" for studies

3

of this nature. Traditionally, attitude measurement has meant

lotating individuals along a single attitude continuum,
! . ~ .
-usually an evhluative dimension. Attention should be turned

-

to studying how attitude objlects are located in a nmulti-
dimensionaltspace. Interpretations for this‘study were based'
on self rebOrt'instrumentation, Future studies might use a
multiple approach to attitude measUrenent, invol#inghaddi-
tional measures in which inferences are drawn from obser-
vatlion of overt behavior or an individual's reactlion te or
Interpretation of part}ny structured stimuli. Thi¥dly,
research 1s needed to explore the relation between attitudes‘

and behavior. ories seem to have concentrated on the re-

- 88

“Jatlion between attitudes (afgection) and ppinions-(cognitions}
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" and have almost completely neglected behavior. ngw (1967)
- has indicated four general oategories-of behavioral conse--
quences resulting from.attitude change;- '

) positive approach eg. frieﬁdlihess B .

b) negative approach eg?ﬁattack Q . |

c) positive avoidance eg. allowihg privacy

vd) ‘negative avoldance eg. repulsion' |
Thése general eategories, ﬁowever,.do not allow for accurate
" prediction of behavibr that might be expected from subjects
having seen the "Westf‘ield"“film.. Future research should
attempt to better locate the link between attitudes and

behavior.

\

Finally, research 1s needed to. examine the impaet_pf
specific audiovisual stimuli on viewer attitudes. "Additive'
Adesigns" in which‘the experimenter begins with a basic Tilmed
communication and then pgogressively adds variables and com-
pares the new combination of. variables each time with the .
basic production! would bevone avenue’forvfuture research.
Another would bexthe use of the complex malti-variate'design‘n
involving a considerable number of variahles in different
combinations. S&éh a manipulation of,the "audiovisual -
sestalt" might reveal the Specific combinatiens of variables

most conducive to altering viewer attitudes.

1
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Please fill out the following questionnairea after firwst. reading
the directions. You are not required to give your name. Differences
of opinion are to be expected., Although questionnaires might look
lengthy, all three will take you leas than 15 minutes to complete.
Thank you for your cooperation, '

Instructions for First Questionnajire

..The purpose of this study is to measure meanings of certain things
to various people by having them judge them against a series of
descriptive scales. In taking this test, please make your. judgements
on the basis of what the selected concept means to you. Below you will
find a concept to be judged and beneath it a set of scales. You are to
rate the concept on each of these scales in order. '

Here is how you are to use these scales. It you feel that the
concept below is very closely related to one- -end of the ecale, you
shOuld place your check-mark as rollows ' .

nice v : : : - : :

- or RN

‘nice ___ Wi s : % "(' awful
If you feel that the concept is quite closeiy related to one end of the
scale (but ndot extremely), you ehoukq placeeyour‘check-mark as follows:

'awful,

pleasing s Vo : #4fi, _ ! . annoying
‘%‘)r or - i 4y v
,-Jf«a , ,

pleasing : RPN 2 : Vo annoying

If the concept tegna)NEly sbiqqégy related to one side as opposed to .

the other side (but 'is not ré&ﬁiy\%eutral) then you should check as follows

believable "'c>§~ : v/ ‘ﬁ? § : : unbelievable
“ . {;, or | ) ;
believable ' : e VA : unbelievable
The direction’ toward which you check of course, depends upon which of
the two ends of the ‘scale’ seems most characteristic of the thing you're
Judging.  If you consider the concept to be neutral on the scale. (both
sides or the scale equally associated with the concept), or if the scale

is completely irrelevant, unrelated to the concept, then you should place
v . . _

\
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your check-mark in the uiddlo space .
1mportant "yt P v : : tuygal

IMPORTANT: 1. Place your check-marks 1n the middle of .spaces, not on
the boundariea.
this not_ this
: : Vo . v

2. Be sure you check évery scale for every concept -~ do not

omit. any.
3. Never put more than one check-mark on a-single scale.

Sometimes you may feel as though you've had the Bame item before on the
test. This will not be the case, 80 do not. look back and forth through
- the items. Do not try to remember how you checkéd similar items earlier
in the test. Make each item a separate and 1ndgg$ndent Judgment. Work
at a fairly steady speed through the test. Do not worry or puzzle over

- individual items. It is your first impressions, the immediéto "feélinga"

atout the items, that we want., On the other hand, please do not be
careless, because we vant your true. 1mpressiona.

Juvenile Delinquent ¢ : - Lo

good : : : s : . bad .
‘powerful : : : 3 : : ___-powerless ¢
calm : : : : : :" agitated
hard : : : : H B _ soft o °
active . : : : : : : pasqive_ J
fair - : : K : -3 - unfair
lenient : : : : : ‘\Q severe
slow H : : : : fast

. valuable : 2 K : K 2 worthless
weak ' : : e : : : strong
?aéh . f: : : : Pt ___ caltious
cruel : : : e o kind
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Instructions for BSecond Questionnaire
This 18 a ktudy of attitudes toward punishment of juvenile delinquents, °
Below you will find a number of -statements expreaaing different attitudes -
toward punishnent of juvenile dolinquenta. -
v Put a check-mark if you agree with the statement.
. X Put a cross 1if you dilagroo with the statement.
Try to indicate either agreement 6r disagreement for onch_stateiont. It
you simply cannot decide about a statement you may mark it with a question
mark; ‘ |
This is not an examination. There are not right or wrong answers to
these statements. Thia is simply a study of people's attitudes toward the
punishmant of juvenile delinquents. Please indicate your own convictions
by a check-mark when you agree and by'a.cro-s when you disagree.

l. A Rpfson should be 1ﬁtt1tutionalized oniy for serious offenses.

— Z.JIt is wrong for sociqty to make any of its members éuffer.

— 3. Hard institutional life will keep minors from committing crime.

—— 4. Some Jjuvenile delinquents do not benefit from punishment.,

— 5. Most locked 1nstitutions for Juwenile delinquents are schliools for,
crime, T . ' :

6. We should not consider the comfort of a juvenile delinquent.

7. A Jjuvenile delinquent '111 £o straight only when he finda that
detention life is hard.

8. No punishment can reduce crime.

—— 9. Cruel dotention'treatlont“nakes Juvenile delinquents want to get even.
10. Only Juvenile delinquents who have committed several crimes should '
be punished. )

11. We should use phyeical punishment in dealing with all Juvenilo
delinquents. )

12. T have no opinion about the treatment of crime.

13. Punishment of Juvenile delinquents is a disgrace to civilized society.

14. 'Putting a juvenile delinquent in a cell by himself will make. him

sorry. - : d .

.15, 1t-is° advantageous to society to be easy on some juvenile orfenderl.
16. Only~humano treatment can cure those who commit crime.
17. Harsh institutional treatment merely embitters a Juvenilb delinquent,

‘ »
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18. No lenieney should be shown to Juvenile delinquente.
19. Many pett! offenders becone-dangeroue crininals after being -
institutionalized. :

20, Failure to punish the Juvenile delingquent encouresee crime.

21. Only by extreme, brutal pnniehnent can we cure ‘the criminal.
22, The more severely a Juvenile delinquent A8 puninhed the greater
_ criminal he becomes. .
23. A juvenile delinquent should be punished first and then reformed. |
24, One way to deter ninore fron orime is to make them eutfer.
ZS.IPunilhnent is wasteful of ‘hunan 11 fe. :

é@. A bread and water diet in a locked inatitution will cure the

- juve delinquent, .
2?; Brut:Zl:reatuent of a. Juvenile delinquent makee him more dangerous. :
28. A detention sentence will cure nany Juvenile delinquents of :
B further offencee.

29, Prison inmates should be chained :

30. *We should consider the individual in treating crime.

.31. Even' the most vicious juvenile delinquente should not be harmed.
32, It is feiz~£hr'eociety to punish those who offend against it.
33, Humane treatment inepiree the Juvenile delinquent to be 5ood
— 34, Some punishment is necessary in dealing with the Juvenile e

g delinqnent.

| |

RN

Instggctione for the Last Qgestionnaire

Felloving is a list of statements about a proposed eocial action.
Place a plus sign (+) before each statement 'ith which you agree with

' reference to the proposed social action. Your score will in no way: affect.v’

your grade in any course. : S
PROPOSED SOCIAL Agg;o’- Placement of Juvenile delinquenta in-a treatment
rather than a -detention centre. Such a centre would not be 1ocked and

.would involve a cottage and school counselling program. :

-8

1. will do just as nuch harm as it will good
2. 18 vitally necessary for the welfare of the—community ,
3. is a ridiculous plan BRI

4. will stand the test of time

,“IIH.
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Se
6.

?O'
8.

9.
10,
11.
12.
13.
1y,
15.
16.

17.

evaluative scales were all high, of equal relevange,-

is too much of a deviation fron nor-el procedure.--

shows great poleibility of being a success
can mean only disaster

probuhly will be nceepted by the naaority

will advnnoe oivili:ation to a higher level

is a diegrace to -ociety

will be appreciuted by the geueral public

will proceed to injurious limits

is a practical basis for future plnnninc

qannot meet the de-ande of a complex social order
will not fit-into our modern vorld . '
hase its merits

will soon become an obJect of bitter diltruet

¢

- Instrumentation and Interpretation of Heans o
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For the Semantic Differential the factor loadings on the four

and coaparable

in size so that the rating vaniancee”iene approximately equal.

Scales. were, therefore, weighted equally (-3 to +3), with the means

of the ratings serving as\the factor scores. A more positive mean |

was seen as reprpsenting a more favorable evaluation ‘of the

juvenile delinquent.

The Attitude Toward Punishment of Juvegiig.gelinguents Scale

was developed using the Thurstone ‘equal appearing intervals tech-

* nique. A more positive mean was seen as representing a more

favérable attitude toward punishment of juvenile delinquents.

The. Attitude Toward Residential Hilieu Treatment of Juv g;;

based scale with more. poeitive meane representing a more ravorable

attitude toward milieu treatment as a aocial action proposal. ‘

Delinquents as a Social Action Prozoeal chle waa also a Thurstone- -



