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ABSTRACT s
a4

Most women in the ‘ensuing decages will combine mar -
riage and family with a full-time,career, but statistics im-
ply thatﬂwomen will remain underemployed. .The present study
%nvestigated whether the major vocational counéeliingvtech—
niques.devised to aid adolescentvgirlé are adequate to in-
d}eese their career aspirations;' Consequently, a six Qeek
vocatienal eounselling program was devéloped for twelve
Catholic, senior highsehoo; girls y}fh twelve additional*
éirls serving as a control. The‘seﬁdy was also interested
in: (1) ascertaining methods of improvement for thé‘adOp—
ted program and (2) establishing whether the chosen pre
and poet—test measﬁres, The Career Maturity Inventory -
Attitude Scale, the Personal Orientation Inventofy aﬁd‘Sex—
. Role Questioﬁnaire, were sensitive to the unique problems
_efscontemporery women;

WIt was concluded that the adopted program was not in-
tensive enough to eignificantly increase the participanys'
flexibility, and therefore wes unable to reduce their’eex
role'conflict; .Several indicators however pointed to the .
Qalue of an expanded prégfam;'eséecially>since the third
ijective,.that the girls expe?%é%ée the course as person-
ally worthwhile,\ﬁasbaccoﬁpiished. ReCommendations fo;

4

improving the quality of the program were made. The final

Siwv



conclusion was that the POI proved to be a satisfactory
and sensitive measure; however, both the Sex-Role Question-
naire and CMI - Attitude Scale proviifd limited informatioq

and seemed to be inadequate measures in this study.
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CHAPTER 1

RATIONALE FOR INVESTIGATION

‘Employment outside the home has becore ah increasingly
lntegral part of women's lives in the last ten years. Pres-
ently women are the fastest grow1ng component of the labour
force. Eight out qfﬂten glrls now graduating from hlghschool
will'spend 25 to 35 years in the labour force (Shields, 1974).
It 1s no longer true that for the average wofen, working is
only a StOp gap measure untll she marries oOr has chlldren.
Now the majorlty of women W1ll continue to be employed whlle
ralslng their families, except for brlef periods of absences
from the labour market (Bingham & House, 1973+ Ewing, 1973
Marsder ’9757'Ontario Women's Bureau, 1973; Task Force on

Women in th. Alberta Labour Force, 1974: Vetter, 1974).

R - Tr -+ peper contends that working ui'l‘become an even
more cruc.iual aspect of a women's life in the future. waer—
ful eeonom}c and social changes are continually revolution-

izing the role of women in our society. "Despite present
constraints in the labour market and the family institution,

these trends indicate ‘that this type of role expansion may

be a near universal experience for American women in the



ensuing decades" (Klemmack & Edwards, 1973, p. 511). The
-historical realities causing thie trend are the‘limiting

of pOpuleﬁion growth, effective birth control, increased
cost of living, rising oivorce"rates, and the longer_lifé
of women (Ewing,.l973- C. Young, 1974). Women are not
working for little extras for their home, but for their own
economical and psychological survival, and often for their
families as well (Ew1ng, 1973; Loughran, 1975).

However; women face serious unemployment problems while
prime—age males have almost full employment (Marsden, 1975).
In Canada, women are presently llmlted to 5 of_the 21 major
occupatlonal cla531f1catlons as defined by Canadlan C1a551—
’flcatlon and Dictionary of Occupatlons (Ontarlo Women's
Bureau, 1973). The service occﬁpationsbhave e‘limit on
the number of women they can absorb. Super (l957)_while

attempting to explain the economic factors of vocational
N o
dec151ons stated:

If men tend to leave or not enter an occupatlon,
. and if women tend to take the places open, the
men will, if no one feels tHat it is particularly
desirable to. keep them in that field, be paid less
in it than formerly because of the availability of = |
cheaper feminine labour supply. (p. 287) RS

Almost twenty years later, The Task Force on Women in the

LS

- Alberta lLabour Force "discovered that women were/ére vele~
gated to traditionally .'female' jobs and that wage: aocom—

penying these jobs are continually low payingj,(p. i). n

reality, women "form a large supply of 'cheap labour' for
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public and private industry" (p. il). EVen though women
have increasingl- entered the labour market since the be-
ginning of World War II,  they remain in culturally defined:
roles, (Thomas & Steward, 1971) and are not-aspiring to as
high level occupations as thirty years ago (Farmer & Bohn,
1970; Schlossberg & Pietrofesa, 1973). Many women are only
one man away from poverty in a society where no person. can
afford to risk her security and’' stability on any one other
person.

These facts are ample proof that work is a 51gn1f1cant
part of the contemporary woman's life. Unfortunately the
limitations mentioned do not seem to he changing signifi-
cantly (Marsden, 1975). Marsden (1975) suggested that the
contradiction between women increasingly entering the labour
market and not causing a change in their opportunities and
rewards mey‘be rectified by career planning in highschool.
Yet\the indications are, that very few highéchools are in
fact helping their female students, for when studies done
in 1974 are conqxued w1th ones done thirty years ago, there
is no significant change in the life plannlng of the typi-
cal femaleAhlghschool student (Manual, 1975). As a result,
even if the opportunities are available for their diyerse
talents, young women without special guidance are unpre-
'pared because of their remaining belief in the traditionélA
women's role. This happens despite the fact that this

. . _
belief is based on outmoded information (O'Neil, 1975;



Shields, 1974). Being a woman in today's changing society
is an extremely difficult task (Bardwick & Douvan, 1972;
0'Neil), 1975; Thomas & Steward, 1971; C. Yo-ung, 1974), for
th': exists a gép between opportunitiesvavailablé‘and
social sanctions, a situation that young women are ill-pre-
pared to cope with (Farmer & Bohn:’l97Q). A second gap
exists, for although intellecﬁually one may dgrasp the.needs
of women, a satisfactory means to aid their adjustment are
lacking (Ewingu 1973; ﬁoughran, 1975). Unless girls now
A.graduating from highschool are better equipped, they Qill_
be unable to meet future demands (MacDonald, 1975; C.leung,
1974). Unfortunately few girls today are leaving highschool
with clear and‘realistic caree:.plans.

then\society.is in thé midst of slowly changing the
roles of its members, canfUSion and uncertainty arises. )
Both women aﬁd girls are suffering from the ambiguity con-
cerning their roles which in turn is inhibiting their career
aspirations. Although research has been unable to determine
a significant change in the life planning of girls, it has
been able to isolate a number Qf barriers that are preQén-
ting women from utilizing their diverse taients and abili<
ties. It is the present author's contention that_if-girls
confront their feelingé and reactions‘io changes in the
role thrust upon them by society, tpgy'may bevfrée to invest

. 2
the necessary psychic energy into their career planning.

s



By doing this, they mcy avoid the crises and anxiety that

is presently afflicting many older women (O'Neil, 1975).

Summarz

Until the cultural lag referred to in ﬁhis section is
eliminated, girls seem to require specialized guidance in
career planning (Smith & Herr, 1973). The ideal place for
. girls to systematically conffont their feelings toward
theif cQanging rele is in the scheols. The evidenee sugges-—
ted that females may begin to receive the status and re-
wards due their diverse talents and abilities, if girls
participate in a career progfam deveioped to accomplish -

more adequate life planning. The evidence presented in

"this chapter, and in the review of iiteratu{ewip Chapter ITI

sﬁbstaeéiates'the need for a SpeCié;ized program. Chapter
ITI isolates 'a pumber of issues that eppear'crucial in
women' s carég}%gevelopment; Ideas on facilitating the
reqﬁifed cﬁg;gesjgre then illustrated.

Consequently, in this study, a vocational counselling
program for teenage girls was developed by amalgamatlng the

1deas\and methods from a number of sources. The goa

acceptance of women's more complex role in so
substantiate that the program achieves its goals, both
subjective and objective evaluations were carried out.

However, information aboutvevaluations for this type of



program was é%ronically lacking: therefore, consideration

%}IfJ;e given to the appropriatehess of “the measures used.

e

The study will conclude with comments and recommendations

for the future use of programs devised to meet the needs

of females.

Limitations

The major limitations in the presént stﬁdy are the
sample-size and the fact that the participants were volun-
teers. Therefore, demographic details of the twb groups
are provided in Appendix C. - However, it was felt that
woiking with a small group would enhance thé impact of the
prograﬁ and allow a more thorough evaluation. ..

Also the nature of this study meant that the person-

alities of participants and leader would interact to in- =
‘fluence the program's effectiveness.. Therefore, whenever
possible the leader's and groups' reactions were noted for

the benefit of future researchers and interested readers.



CHAPTER II

REVIEW OF RELATED RESEARCH

Vocational Theories and Women

For many years, dquestions of caréer development
concerning women were ignored or given cursory
treatment, partly out of lack of general social
interest and partly because of the confusing,
nature of career development in women made the
topic difficult to study. (Osipow, -1973, p. 256)-
Only within the last ten years have vocational theorists
recognized that female career development necessitates spe-
cial explanations and concepts (Vetter, 1973). After re-
viewing studies of sex differences in vocational choice,
Osipow (1973) suggested that although similarities between
the sexes exist, the differences in the process warrant
eparate theories to clarify Spécial concerns of women.
ytoWski,(1969) stated’a new theory of vocational develop-
mendw focusing on women is essential because of the dual

. -ecers of women as homemakers and wage earners. He de-

e L -ine postulates to account for the existihg career’
p-"te * women which he'perééi;éd as orderly and devel-
opment: 7ytowski (1969) hypoﬁheéized that eventually
wcnen®.. . -2x3 w’ 1l beer no distinction from men's, since
techni-a. - "~ ants will eliminate differences due to

child rear —. dowz . ar, ‘2sently their occupational involyé-

7 _ '/



ment 18 determined by motivation and by external factors
which differ from meﬁ, meaning their life patterns are dis-
similar (Lew;s, 1963; Osipow, 1973). Rose and Elton (1971)
found ghat_the personalities'ofvmen and women making sim;lar
career choices are different.r They concluded that roation—

al theories based on male personalitieé are ineffective for

females and that the female charactefistics that account for
cgreer'choices may remaih unrelated to mens. The’maié—
female personality difference seemed to account for the
finding that Holland's‘theory, relatively sﬁccessful'and
useful in prédicting males; choices,.has:provenvleés'reliai
ble for ‘women (Rose & Elton, 1971). Osipow (1973) :-on-
cluded thét although a vocational théory for women is im-
peraﬁive, a new theory may prove to be tentétive'uniil the
présent chahging roles of women sfabilize. \

The lack of. understanding of women's career develop-
ment has meant that vocational;couhsellors, éven if sensi-
tive_to'the needé of‘their female cli;its, have had vef
little in eithef.theo:y or vocationé; maierial to guide
them (Rose and Elton, 1971). Counselling prbgfaméyand tests
baéed in a masculine model‘appear irrelevant for.females
(Osipow, 1973; Patfersoﬁ} 1973; Rose & Elton, 1971; Vetter;
1973, Zytowéki,.l969). Because of the inéfféctiveness of
‘traditional vdcatiopal'approaches,”ney‘programs are needed

to aid females with their unique vocational concerns. Be-

fore examining newly devised programs for females, it is



imperative to understand the exclusive problems and con-

cerns of women which must be incorporated into new pro-

grams. .
\

Barriers to Female's Career Aspirations

Self-Concept
Pietrofesa and Splete,(l975) described career devel-
opment as a complicated
balancing operation = recogniéing and meeting the
needs of the individual while recognizing and re-
sponding to the outer forces and a life long pro-
cess of working out a synthesis between the self

and the reality opportunities and limitations of
the world. (p. 1l1)

During the adolescent stage a girl should begin converting

her self-image into the reality of the working world (Pie-

trofesa & 8§1§£é7“19757_8upéf7“1957); According to Super
(1363) when a person selects a vocation, she/he is making a
statément_apoﬁﬁ the kind .of person they pe;cei&e themselves
to be. In initially%estéblishing ones occupation, a per-
son is taking the first step in a continual redefining of.
ones self—cdncépt thaﬁ should lead to.self—aqtualizéﬁion ’
(Starishevsky &.Matlin, 1963). - The hypotheses-that self-/ .
concept is intimately related to occupationél choice, aspr -
ation-lével; Jjob satisfaction and even academic achievemenf
has been largely substantiated by research (Pietrofesa &‘
Splete, 1975). From their review of réiitant.research they

further pbstdlate that the degf%e of agreement between self-

percepts to occupational preference is related to self-
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esteem. Therefore, the Eeality testing of oné’s self-con~- "
cept in relation to chos;n occupations is crucial to career
development (Pietrofesa & Splete, 1975; Super, 1963). |

For females, résearch supports the positionlthat a
female;é self—concept,.because of/;;Ziety's expectatibns
often creates a barrier to her makinglan adeéuate employment
decision (Deutsch & Gilbeit,.l976;'Q'Leary, 1974; Putman &
Hansen, 1972: Steinmann, Levi & Fok}ji9§9; Vettgr>,1973).i
our culfure values vocationél acﬁie&éﬁeht‘and rewards ﬁhose
who-develop a self-concept that féCiIiﬁages vocational )
success (F'Leary, 1974). Women ha?é'traditionally been
reared to'develop self-concepts pﬁaf‘incofporate affiliation,
passivity, ;pd empathy, but‘ténd to oppose competént vbca-
tional behaviéur (Hbrnér,.lS?Z). Pietrofesa and Spleté
kl975) reporged. that underachievement has been assoc.:ted
with social motives of affiliation and nurturance since
personal rélétionshipé-are placed abober§oqational success. *
\Cenggquentiy, maﬁy women,.fihd themselves in thé double bind
béf attempting té be the more'socialiy desirable achie?ing
individual while remaining sééiety's_traditional women |
(O'Leary, 1974). |

The :..nflict between expéctéﬁid@s was éxemplifiéd byﬁi(
Hollender's (1972) discévery-that feﬁ;leé with A aﬁerages |

‘ _ o

‘in highschool had significantly‘lcwefaself—esteem than fe—

males with C averages}' HiS'%fsultS*indicated»the opposite
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was true for males. Hollender (1972) interpreted the
resulps aL implying that high self-esteem for females re-
sulted ﬁrqh éxhibiting sex~role appropriate:behavioﬁr.;“
However, more; recent research by Gordon and Hall (1974)
found that a woman was more satisfied if She‘incorporated
predominantlY”male characteristics of potency and uhemo—

' tionality into her self—cbncept. ‘Deutsch and Giibeit‘(l976)
also éoncluded’that women who describea themselves as mas-
culine proved to be more adjusted than the average women,

- and the least adjusted were those who described thémsélves
as very feminine. In our society where thé norms aré pre-
dominantly masculine, femininity may be unhealﬁhy'for both
sexes (Deutsch & gilbeit, 1976). Their conclusion supported
Broverman gg_él (1972) earlier findings that the clinical )
standard for a mentally healthy "adult" is ﬁasculine. How-.
ever, the average college woman views herself as slightly
feminine but wants to be more androgynous. She also be-
lieves that she will be m&re desirable to men if she is
-extremely feminine (Deutsch’&iGilbeit, 1976; Steinmann,

Levi &‘Fox,.l969).’ Deutsch and Gilbeit (1976) related
thgsé findingé to Rogérian personality theory in which con-
flict and rigidity of self arises whén one's sélf—percep—
’tion seems inconsistent with social expectations or expec-
tations of/significant others,' Only‘by deVelOpihg a flex-

.ible approach can these conflicting areas be integrated
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satisféctorily into the self.

Putman and Hahséh's data (1972) supported their hy-
pothesis that the more a girl‘viewed herself as libefal.
and strived to fulfill herself by personally achieving,
the higher her self-esteem and career maturity. They con-
cluded 'that a woman's vodational éhoice'will be determined
by her methods of dealing with the inconsistency between
her expectations and attitudes and society's. Lawlis and
Crawford kl975) explained fhat women ' choosing masculine

" occupations have to develop a strong self concept to survive

‘external- pressure. , -

‘However, Pietrofesa and Splete”(1975).p03tulated tﬁgt
a person may choose their occupation to be consistent with
their ideal self-image rather than their self-concept.[
Then, a woman's career chlice méy be dependent on whe*her
herApersonal goal ié'td become more ahdrogynbus (her-own
ideal) or to become more femiﬁine hef perception of men's"
ideal). According to Healy (1973) they Qill'then

’ geek to actualize themselves through, rather than

in, an occupation; that is, they hope that the
occupational duties will change them so that they
become more their ideal. Their goal is not rea-
lized when they enter an occupation, but only
when the occupation has changed them. (p.73) .

Therefore, the vast majority of women may Epoose stereoty~
p%c occupations in hopes of becoming more feminine.

The final assumption to be considered when using the
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self—céncept’moael is the role of the individuality in sel%
definitions. The methods by which people incorporate their
self-concepts into their roational choice seems to account
for the diversity in occupational decisions (Starishevsky &
Matlin, 1963):"However, statistics clearly demonstrate that
the.vést majori of women enter only five of the twenty-

one major qccupational categories as classified by the Can-
adian Classification and Dictionary of Océupations, even if
the pay and demana is relativelﬁg}ow. Rand %nd Miller (1972)
conducted a cross-sectional comparison of women at three
'educational levels and ét all levels they tended to choose
stereotypic women's occupations. The evidence indicate that .
women have diffiéulty differentiating their self—concépt from
the outmoded sﬁereotypic view of women to puisue diver%e
occupations. The conflict between a woinan’ s pérception\of

vocational success and men's supposed ideal woman seems to
: A
\

result in a dilemma that -indermines her owndself—conceptiénd
causes her to suppress her achievement striving (O'Leary,
1974).

In relation to highschool girls, Patteréon.(l973)
stated by the time a girl reaches highséhool, social con-
ditioning has caused her to‘expfess the feminine centre of
her personality at the expense of her competitive achieve-

_ @ent,rqfe. The price for abdicating onésicomﬁetitive role

appears two-fold as frustration and hostility result as



well as the stifling of one's ability (Horner, 1972). Pat—
terson (1973) concluded by stating its a girl's solf—conccbtgli
that is the crﬁcial.wariable in determining her career§  s
choice. Therefore, if-a girl is to make an adequate car-
eer chmithSnt she must have integrated a number of incon-
sistent expectations into her self-identity. Unless ghé
explores her self-perceptions,. a éirrs first v0cationalL
statement may be more a reflection of her perceidéd expec-
tations of society than her bwn identity. Bngeturning to
Pietrofesa and Splete's (1975) definition of career devel-
Opqgnt, one can see lhat the Qalancing of self and outer

\
forces for females bés become extremely complicated due

to the changes occurring in their role.

Sex~Role Conflict

Tﬁé second barrier to women's career aspirations, has
been labelled the "sex~role" or."home—career conflict". Al-
though the sex-role conflict consists of some sepafate di-
mensions, it is dependent upon a woman'svself—conCepﬂ
(Lawlis & Crawford, 1975: Rosenkrantz et al, 1968). Since

ones- sex-role definition directly affects self—concebt, it

I3

also plays-a significant r..e in career aspirations. Zy-
towski (1969) postulated that the role of the homemaker
.excluded the role of the wage earner. However, many working

women are married and have children (Ontario Women's Bur-

eau[“l973?4The Task Eprce on Women in Alberta Labour Force, -



1974), a@d statistics imply that the combination of wife,
mother and worker will be more typical in the future (Klem-
mack & Edwards) 1973). Some research demonstrates that the
major cqnflict is petween multiple roles rathér than con-
flicting expectations withih a réle’(O'Léary, 1974).

O'Leary goes on to state that the conflict appears to be

a functlon of’/yerrba@ and time rather.than intrinsic incom-

patlblllty.

In view of the fact that the sex-role conflict may at
N ~

o

least partially stem from more demands than a woman feels
she can adequately Copevwith,'it is somewhat surprising to--
learn that both men and women are unwilling to revise the '
homemaker role. -Q'Leary (1974) when §§amining the litera-
ture c:oulé-find no indication that the relative balance y
of duties within the home are trarnsforming. Women are sti¥1
primarily responsible for the home even if they work full-
time outside the home to supply vital income.

It thus appears llkely that American working women

.will continue to be subject to the pressures stem-

ming from role conflict inherent in their dual

responsibilities and these pressures may constitute

another  barrier to ascending into higher level

occupations. (O'Leary. 1974, p. 818)

In contrast, other researchers have concluded that sex-
role conflict is associated with the incompatibility of
home and career roles. O'Neil (1975) stated that a woman

has been made to feel incomplete if she decides to be a

traditional housewife but also unfeminine if she maintains



a full-time career. ﬁalf of the sampled middle class wbmeﬁ
felt dissatisfied with homemaking role as sole‘source of
identity, but many also could not aspire‘to developing a
career as well (O'Neil, l§75).

When attempting to isolate the nature and cause of the
role conflict, the attitude and‘perceived expectations of
males aéain plays a substantial part. Komarovsky (1973)
found thét the majo:ftyMpghﬁpllege men samp. - felt women
should be ableqto pur;ue careers at all levels'andvexpre$Sed
higher regard for working meenltﬁan housewives. However,
they desired wives whose major comferns centred around the
'needs ofihusbahd and families. Theﬂsex—role cpnfl;ct Seems
éssociated with conflicting ﬁeésages teenage girls may be
receiving from males. For instance, Hawley (1971, 1972)
found that women who choose traditiqnal feminine careéfs
believed that the significant men ihttheir lives dichoto-‘
" mized attitudes and behaviors into male-female categories.
On thé‘other hand, thOSe young women, choosing non-tradit-
>ionalAcareers_§id ﬁot believe men felt that -+zy. Of the
women'pursﬁing non-traditional occupations only 10% said
tﬁéy Q&uld pursue ;heir present goals over the objeétions
of significant males in their lngs. It is apparent that
men's expectations of women seem to influence their sex-
role decision and consequehtly their caree; aséirations
(Horner, 1972).

- Still other researchers have concluded that the sex—
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ro}le conflict has been solved by many glrls, especially
those from higher social class backgrodhﬁ\fGaskell 1973).
Rand & Miller (1972) judged that the vast majority of youn
woméh have broken.the culture barrier as 95 percent of
their sample indicated they plan to combine wdrk‘and mar-
riage. However, the junior highschool and college groups
expecfed ts‘marry between the ages of 20 - 24 while‘the
highschool girls felt >they would msrry before 20. Génerally
their career aspirations were limited to pursuing culturally
defined jéﬁé. Richardson %f;;4a) described such women as
work orienréd rather than career oriented as they do not
deviate very much from the traditional feminine role. Their
occupations incorporate .traits associated with feﬁibinity.A
-Wolken (1972) found women pursuing traditional occupations
more similar to homemakers in work'values; than to women
seeking male dominated careers. By entéring stereotypic
jobs ybung wsmen~may reduce their role conflict but slsb
form‘slosure very early in their careers. However, Rand
and Miller <l972) also concluded that role's?nflict‘still
existed for work-oriented women because even though they
expect to combige marriage,'work and children, they psssess
ambivalent.feelings concerning workipq mothers.
.anetheless, othér expertsnfeéi that .girls are\only
' presenting themselves as having accepted their: dual roles
A

but, in the end, they‘are simply intellectually masking.
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their emotional hope foi an outdated traditional qgrriage
and life style (Patterson, 1973). Consequently, these
girls will be unprepared for future demands because they
have failed to invesélenough energy into their career |
~decisions (Shieids,_;974). The general effect of céreér—
héme‘conflict is thaf although mére women will continue to .
work-than ever before, they generally will aspire to less
(Farmer & Bohn, 1970). | ’
. Another dimension of thc sex-role conflict- is its
apparent effect on the explofator? occupatiqnal_behaviour
of highschool giris. The pegiégﬂg;ésgding and following
entry into a new iife stage, which fpr adolescence is the
completion of highschool, should, according toé.Jordaan
(1963) result in Ekploratory career behaviour. Rand and
Miller's (1972)'fesults showed‘that by junior highschool,
females have selected stereotypic occupations and” that by.
the completion of coliege they are still intent on pursu-
ing these choices. . Eor adolescent females,’exploratory
behaviour is limited. To acéounﬁ for the fact that career-
oriented college women are geﬁerally uhdecided about a
specific career, Richardson (1974a) hYpothesized that since
they also expect to marry, théy expefience anxiety from -
-role conflict which inhibits their ability to explore a
particular occupaéion. Jordéan (1963) stated societal

conflicts will impede exploratory behaviour if the con-
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flict is deeply réoted and society is ambivalent in its
attitude. The evidence indicates'that the sex-role con-
flict is subpressing girl's exploratory behaviour and con-
sequently limiting-ﬁheir choices to sex appropriatevoccu—
pations.

In éummary, two components seem to contribute to
sex-role conflict. Many'femAles feel overwhelmed by try-
ing to juggle time‘commitments betWeen home and work. At
theléame time they may be suffering from an inability to
‘meet the incompatible demands from society.: Pionéer women
whé seem to have adequately resolved the conflict, appear
to be more comfortable and at eaée with playing two or more
foles. They tend to be éehinine in dress and social contacﬁs,
bﬁt Eompetitiveband probleﬁ solvers with male peers (Law-
lis = Cra@ford, 1974). The evidence supports the assump-
tion that;girls need to resolve their role confliét before
they will feel complete and satisfied in their career and-~
7home life. Through the reéolﬁtion‘of sex—rolé confliét,

young women should become freer to explore diverse types’

.

of occupatidns.‘ ‘///

Lack of Appropriate Role Models

- In the home children learn a variety of roles that

become incorporated into their self7concepts. Parents and

'thei; friends are not only the major teachers of sex-roles

[y
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but also the most influential vocational role models

(Pietrofesa & Spléte 1975).

Fathers often play a somewhat authorltarlan

role, aided by absences from the home during .

~much of the day and the fact that many domestic
activites are planned around them . . . mothers

often play a sympathetic, supportive mothering

role. (Super, 1957, pp. 82-83) ,

Girlé today may be growing up and léérning the roles that
Super described in 1957 but these models are inadequate

for the role demands that aré'now being placed upon them.
Putman and Hansen (1972) concluded .that young women are
faced with learning their functions in a éociéay without
tradition or sufficient rnle models. Society's general
‘isolat;on nf teenagers_means‘that“young women make initial
careerxr décisions without enough contact with diverse adults
to broaden their scope (Pietrdfesa & Splete, i975).

The lack ;f role models to illustrate that'womenﬁcan
_comblne career with a satlsfylng marrlage may be preventing
girls from pursuing this goal (Tiedt, 1972). Observatlonal
learning enables individuds to acquire complex, integrated
patterns of behav?our_which form tneir life styles. With—
ou£ modeling, persons are forced to learn through’tedioué |
trial and error'qf_not to learn at all (Bandura, 1977).
Role mode%?’proviae'a'technical-explanation of how one can

actually perform the role (Almguist & Angrist, 1971).

Current research substantiates that role models are

{

N

effective in increasing girl's career aspirations. Many
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studies ﬁave proven that daughﬁefs Qf wOfk%ng mothers who
combine family and career with expressea satisfaction, have
similar‘orienfation (Almquist, 1974; Klemmack & Edwards,
1973: O'Leary, '1974). Evidence also indiéates that ybung
children can accept the concept ;f‘people in non-traditional
‘roles if“models are apparent (Tibbitts, 1975).

The ;gtroduction of role models during adolescencé and
young womanhood tend to provide evidence to them that one
"can maintain feﬁinine characteristics while achieving suc-
cess in a vé&ation (Plogsky & Goad, 1974).- Alméuist (1974)

concluded that college women who select maié dominated .

fields are

influenced by women, both their mothers and some

of the occupational models, who play multiple

roles of wife, mother and worker. Broader ex-

posure to role models, male or female clarifies the

nature of work roles, and because of their .own work

entry job, some women begin to see themselves as |

capable of performing well in jobs that are often

thought of as unsuitable for women. (fé 20)
Elliott (1973) found that the presentation of video taped
interviews with female caréer role models and small group
discussions increésed occupational aspirations of college
'femaleé. Joesting and Joesting (1972) suggested from their
findings that qualified female rdle models may enhance the
self-image of young women students. However, presenting
dual career female models in career booklets alone failed °

to produce any significant change in career explération of

senior highschool girls (Dodson, 1974). The effectiveness
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of role moaels in enhancing career aspiration is consistent
with Bandura'é (1977) statement that "imagns'of desirable
futures fostér-;ourses of action designeq\toblead toward
more distant goalsJ (é..lB); ¢ v

In Summary} the evidence in literature supporﬁs éhe”
hypothesié that girls need appropriate role modeig,to demop—
strate that the effort involved in éccomplishing intégration

. .

of dual roles will be positively reinforced. The occupa-
Eioﬁai exploration of highschool girls seems also to be
'hindered-by:thé absence of fémales.in their lives who are
successful. in ﬁale‘dominated occupations.

~

Counselling Programs for Teenage Girls

Researchers stress that Counsell§rs must heip high;
school"girlé with their urgent heed_to develop all their
capacities for future demands (Lewis, 1965; MacDonald, 19755
Marsden, 1975f Shields, 1974). However, as Loughran (1975)
stated theréhexists an-enormous lag between the recognition
-of a need.and.the development and usage of méthods.to meet
the need. ‘Ewing (1973) explained that Qéry‘few people h?X?
develdpedvan effective\cdursé»éf action to stimulate career
planhipé for highschool-gi;;s. Interested counsellors can
rea&iiy'find descriptions such asfthe following:

Counsellors must design courses specifically to

aid girls, particularly those in lower socio-

economic families and they must design‘instruc4
tions to provide information that will help girls
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plan for a career and that will help motivate
them to achieve and to consider themselves as
individuals of cons1derable worth., (Tiedt,
1972, p. 356)

Deseriptions like the above set forth noble objectives for
connsellors but fail to provide techniques to aecomplish»
them or criterion to evaluate £neir objectives. However,
the‘litefeture doee provide some starting points fon coun-
sellors-who seek to help girls.

Prior to even beginning to implemer =2 program con-
cerned Qith females' career aspirations, 1 sea_-~hers stress
that counsellors critically and in depth exp.nre beth.their
censcious end unconscious sex biases (Hansen, 1474, Roney,
1975: Schlossberg & Pietrofesa, 1973: P. Young,v19/’t .  The
counsellors' attitudes toward women may be the erucial
variable in determining the effectlveness of guldance pro~-
grams for girls (Engef;ard & Jones, 1976; Schlossberg &
pietrofesa, 19737 F. Young, l974). |

Counsellors tend to explieiﬁly state they are against
sexism in counselling and that they are aware of the needs
of girls and act accordingly (Manual, 15757 F. Young, 1974).
ReSearch analyéing both subtle and overt.actions of coun-
sellors have generally falled to confirm the verbal re;orts
of counsellors (Ahrons, 1974 Blngham & House, 19733
Schlossberg & pietrofesa, 19737;Thomas & Steward, 1971; F.

Youngd, 1974). Indications from more recent research is

. that both female and male counselloré are becoming more-
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accepting of the dual role and have broader sex-role defin- ,
itions than three years ago (Bingham & House,il975; Engel-
hard & Joneg, 1976). Howeveg, these studies only indicate
counsellors in general are'improving_af least on question-
.Anéfiea‘bu£ not that sex bias has been eliminated. - The
lattér étudies relied on written answers Whereas the forme;
tended to analyze client-counsellor interaction.

The implication for effective counselling programs
for girls iévfhat a counsellor'§>unconscious and unexplored
biases may'inadvertently sabotage their own goals. Initi-
ating a program wiﬁhout the co@nsellors.having carefully
explored their biaées may further impede the career aspir-
_Matggns of highschool girls. Ml xed messagés from the coun-
sei;br may confﬁse-girls'Eeekiﬁglsupport and clarification
..of'pbssible deviant careers (Thomas &.Séeward, 1971). For 
the majority of gifls.in the proggam, the counsellor may.be |
nonfverbally supporting conformity to outdated cultural
- norms while verbaliy striving to fécilitatéfgﬁploration;of

alternative life goals. Thereforé, prior to beginning a

program, interested counsellors should undergo Some process

\ ¢

tbat critically‘examines their knowledge 6f sex differences
aﬂd deep rooted sexiét-attitudes. |

Once counsellors have increased their knowledge of
bcareér needs of girls and come to terms with their own bi-

ases'they'must cease waiting passively for ‘girls to come
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to them (Hansen, 19747 Loughran, 1975: Morris, 1971: Pat-
terson, 1973; Shields, 1974). Because of cultural lag high-
school girls tend to be unanafe/pf the problems\awaltlng

‘them and consequently, remain uninterested in vocatlonal
counselling (Patterson, 1973; Shields, 1974: Tiedt, 1972).

| while assuming a leadership role, counsellors must realize
vthat‘simplyfopening the doors will be unsuccessful because
teenage girls are almost completeiy socialized by tradi-
‘tional attitudes. To acoomplish career and self .explor-
ation of girls, counsellors must actively recruit girls

with some awareness but also must seek girls out by going
into classes and openly discussing women's problems. Ini-
tiating interest wil; probably require working with teachers
to facilitate career and attitude changes (Tiedt, 1972).
| Once interest is created, counsellors need to be pre-
pared to abandon traditional one to one consultations

which are unrealistic and impractical,vand to implement
group approaches (Loughran, 1975; Mathews, 1976- Patterson,
l973° Shlelds,_l974~ Tledt, 1872). 1In groups, teenage
girls can learn from.thelr peers as well” as experts.

Through examlnlng mutual problems and concerns, they can
begln reallty"testlng and’ deve;op alternative plans. .
Through the*group»experience‘girls can learn self~-confidence,
assertion and action—oriented behaviour rather than passive

acceptance (Loughran, 1975). ©Lloyd (1973) concluded that
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her active participation Life-Planning)\Workshop combined

with assighed reading produced signifidantly greater atti-
tudinal changes than passive programs. Nowakowski's (1974)
study indicated that classroom instruction or group dis-
cussion caused signifiéant chaﬁge§?ih scores of vocational
maturity, self-concept and vocational concept. Group dis-~
cussion also heighféned‘the awaxéness of material and non-
material dimensions of wofk values. Klarreich, (1974) dem~-
onstrated that group sessions focusing on girls career
exﬁioration combined with written assignhents produced a
significant change on her speciglly designed career ques-—
tionnaire. It appears that.én adequately facilitated group
~proéess cgn aid career exploration. >
Once the group has been established, the counsellors
first task is to inform the girls of the reality’of;théir
workinéllives (Hansen, 1974; Morris, 1975: Shields, l974).l
;Ogly By;knbwing how the world of work and society at large
are changing for women, can adolescent gifls seek out
methods of coping with the confusion that sﬁrrounds them
v (ﬂérris, 1971). The use of gquizzes concerning women's
present siéﬁation in the labour market has be n recommended
as a useful‘means ofvexploring the reality of work (Morris,
1975). | | )
Shields (1974) stated that counsellors often make the

mistake of asking girls about their career decisions before



establiéhing how girls feel about themselves. Exploration
Qf'self—concept and sex-role identity séem imperative if
girls are going to become vital meabérsaof the labour force.
Generally the programs documented in the:feseafch stress
explorafion of marriage and self—éoncept before lobking at
occupational information (Ewing, 1973; Mathews, 1976; Rich-
ardson,-l974). Unfortunately the techniques to facilitate
growth'in the critical area of self-concept are vague and
unsubstantiated. Three methqu were writing autobiog;gphies
(Ewing, 197379, discussion of such topics as Understanégng~
Friendship, Family, Marriage and Alternative Life Styles
Matthews,1976), and role playing non—traditional situations
(Morris 1975). The criﬁical area of self—conéept and sex-
role identity present an’ enormous challenge for counsellors
because of thé lack.of effective methods to faciLitétg_
grpwth, plus the fact that many girls reject any kind of
reaiistic information which threatens»théir'fantaSY (Shields,
1974).

One technique for illuminating differences in self-
concept and role idengity takes precedeﬁt over all others.
The importance of exposure to a variety of role models with
many djfferent careers and life style$ cannot be overempha~’

sized (Hansen, 1974). Diverse role modelé{seém imperative

in a program which hopes to increase career ‘aspirations

(Pietrofesa & Spiete, 1975; Richardson, 1974; Tiedt, 1972).
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As stated earlier, role models have proven“successful in
expandlng girls' career aspirations (Almquist, 1974; Elliott,
'1973: Joesting & Joestlng, 1972: O'Leary. 1974). .

In conclusion, the evidence suggests that ﬁor a\suc—
cessful program, counsellors initially should examlne in
depth their attitudes to women's changtng roles. Next
they must actively search out female students and then
fa01lltate change in a group process. During the group
experience, the girls need to become aware of Qhe realltles
of work7 to’explore their own self—concept and sex-role
identity; be exposed to role models and then develop some

realistic job search techniques.

Purpose
The statistics presented in Chapter I indicated that

work will become an sincreasingly important part of the lives

of girls presently graduatlng from highschool. However,

O

the statistics also demonstrated that women are falllng to

make the impact on the labour market or xreceive the status
and rewards that thelr numbers and length of employment
warrant. The eV1dence ‘denoted that more adequate llfe

planning may remedy thlS situation. Career counselllng

-

programs~initiated-in highschool have been suggeSted as the

. vehicle through which more adequaté.life planning can be

facilitated. Chapter IT 1solates a number of barriers

that appear to be inhibiting female career aspirations .and
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recommends that these issues sﬁbuld be dealt with, within
a career prog:ram. The latter part of Chapter I1 synthe-
sizes techniques which should be incorporated into programs
devised to aid\female career development. .

From the information gathered, a career couﬁéelling‘

program was developed for use in the present study (see

-

Appendix A). . From the theoretical and empirical evi ce,
the_following objecfives were established for the' coun-

selling program adopted.

Objective #l: The treatment group will deyelOp a sig-
nificantly more flexible orientation to li‘évin order to
more realistically.assess their abilities and future needs.
A significant increase in flexibility or self—actualization
should enable them to broaden their self-concept so that
they can adequately integrate a number of conflictihg ex-

pectations in their lives.

Objective #2: The ®reatment group will be signifi-

cahtly more able to resolve their sex-role conflict so that

théy are freer to expibre diverse occupatidns.
Objective #3: The'treatment group will percéive their

participaéion in the program as perso;ally worthwhile and

enjoyable.
By meeting the above objectives, the counselling pro-
gfdm should have facilitated for the participants a more

in depfh understanding of self in relation to women's more
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expal 1g roles. Thé final result of more adeguate life
planning will bé reflected in;their.futurc occupational
achievements. However the immediate changes $peculated on,
should.suggest that the;e~girls Are better prepared for

the future becagi?/éz their involvement in this counselling
process.

From the reaction to the prdgram from the girls' and
leader's perspectivé, and the.results of objective measures,
the s?udy will go oﬁ to recommend improvements for the
prograh adopted. Final.y, since current reseqfch fails to
stipulateAapproériate measures for the evaluation of this
type of dg;am, the present study will consider whetheg
the choSenimeasufes of.change\were‘sensitive to the uniéue
~problem of contemporary wpme;}‘ Chapter VI wili“summarize

these findings andbmade~reCOmmendations for future research

in this area.
vl

[¥s



) CHAPTER III \

METHODOLOGY

In ChapteQ¥TIf, the design for implementing and evalu-
ating the effectiveness of the treatment progrdé’adopted
in the present study are‘dié&ussed. Initially the sampling
prdéedufe and, fesearch design are présénte&. Next the

author elaborates on th~ rationale for choosing both the

ctive and objective measures used in this study. Sta- -

subj

1stical “hypotheses :-e then generated from the measures

[tH

gjven, The_statistical procedures employed to determir

change are stated. 1In the final section, a brief descr. -

tion of the treatment program isigiven;

Sample

The sample consisted of 24 Grade 12 giris froﬁ a local
Céthblic highschool. The author obtained permission to
~address four Grade 12 English classes in order to explain
the naturerof the study and to ask for volunteefs. The
four classes apéfoachedzwere chosén so that the sample

would be comprised of both academic and business stream

girls. ) o .
Approximately 50 girls volunteered to participate in
thevgroupy however, 20 were'eliminateg_since they were unable

31
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to attend the.workshOps to be held on Saturday. From the
remain{ng 30 girls, 15 were randomly chosen, by using the .
1ist of random numbers, to be members of the experimental
group. The remaining 15 girls formed the,cdntrol group. \
Since the ég;ection process.was not truly randongdemogfa—
phic information was collecféd from all participants. For
a more detailed analysis of the characteristics of the
groups_see Appendix C: As a final check on biaéing due to
sampling procedure, pre-tests were administered.

Asfthere was only one Qroup leadér, the author, 12
girls @ére deemed the appropriate number for the experimental
g;oup.g Héwever,}lS girlg were initially included in case
somé<of the experimental group dropped out during the two
months. By the conclusion of the ;Ewnugx.three girls were
eliminaﬁed because two had not attended enough sessions and

the. other student had moved away. Also three subjects in

the control group did not show up for post-testing.

Research Desiag

One week prior to the beginning of the course,
all thirty girls were excused from their classes and ad-
ministered all the tests. Then the experimental group _

» - . i 3 .
participated in‘the treatment program for six weeks. The
program was run once a week for two hours during the
last period in tHe morning and over their lunch hour. Two

four hour workshops were held on Saturdays during the 5%5/
’ . (A :
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week period. One week after the completion of the course,
the rgmaining 24 girls were excused from class and re-—-admin-
jstered all tests. The experimental group also answered

a subjective evaluation of the program.

The pre-post test design with control and experimental
grSups was utilized to insure that changes in behaviour
wogld be more directly éftributable‘to the experimental
treatment. The two‘months between testing occasioné were
thought to be sufficient to eliminate'carry oVef effects
~from the \ re-test. Oﬁ the post-test, the girls were also

dfto respond as they felt now, rather than attempt-

requeste

ing to recall previous answers.

Rationale for the Subjective and Objective Measures

Subjective~Measurés

Descriptive Data: Guided by findings reported in pre-

vious_research“énd since no scales have been directly,devele
oped to measufe éhange inﬂthis area,"subjects\;ére required
to‘fill in a questidnnarie concerning their backgrounds

(see Appendix D). Demographic inforﬁation‘such as occu-
pation of mother. and father, number of siblings and expds—
ure to Qorking through part—time\or voluﬁteer jobs was
compiled. Thé results are presented in Appendix C. They
were also asked to place in rank order their tentative

plans for the next 10 years.

©
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Evaluatlon Forms: As the objective measures of atti-

tude change do not conclusively indicate that the subjects
themselves found the program enjoyable and worthwhile, an
evaluation form was devised (Appendix E). This form attemp-
ted to determine if'overall the girls found the program
worthwhile and meaningful enough to incorporate into the
regular school curriculum. They were also asked if they
would recommend such a program to.-their peers. The evelu—
ation further.broke the program inﬁg:components and the
girls were required to rate each segment on a five point
scale. Finaily, the girls stated their recommendations for
improvement.

A section on;hhe evaluation form asked all subjects to
'agein place‘ih order of importance their tentative goals

for next 10 years;

Objective Measures

Personal Orientation Inventory: "A self-actualized

person is more fully functioning and livee a more ‘enriched
iife than dees the average persqn; Such an individual is
seen as. developlng and utiuZLng allof ‘her! unique capabili-
tles, or potentlalltles, free of the 1nh1b1tlon ‘and emdFlonal
turmoil of those less self—actual;zed"}(Shostrom, 1972, p- 5).
As the ultimate aim of the treatment program was to help

the. participants increase thei: ability to use their unique

capabilities without restrictions from emotional conflicts,
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an objective measure of self—actualization\:éeQed appro-
priate.. Since the Personai\Orlentatlon Inventory (hesz\\
after referred to as Pp I) wag»developed ko meet th;s need,
it was chosen as the measure for objective’#l.

The POI consists of 150 two-choice comparative value
and behavior judgements which provide two basic scales of
personal orientation. ThenInner Direction Support Scaie
determines the degree in which .an individual is gq}ded'by-
prlmarlly 1nternallzed rules. and motivation or the extent
that one 15 1nfluenced by peer groups or external forces
(Shostrom, 1972). The scale was deemed quite appropriate
sinee,;because of the cultnral lag, girls are experiencing
many cenfllctlng expectations from others, Wthh appear ‘to
be inhibiting thﬁ}r‘career development, -The .Time Competence
Scale determine;/the degree that a person lives in the pre-
sent with full awareness, the past with guilts and regrets
.and/or'futurerwith idealized goals or plana. The signifi-
cance of this scale is that girls must begin to realis-
tically plan their career commitment now withbut clinging
to the outdated traditional female role'or without idealisé
tic“hopes that the future will bring them a traditional 7
marriage. e”Selanctualized people appear to haQe liber-
ated themselves. from tigid adherence to social preésures

and social expectations."' The ev1dence suggests that fe-

males with liberal views are/more able to personally
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achieve (seé Chapter II). The ten subscales of POI which
measure conceptually important elements of self-actualie-
étion were also exéminéd in hopes of more precisely estab-
lishing where chgnges occurfed; Briefly the ten subscaies

and their syﬁbols for future reference are:

SAU - Self-Actualizing Values - affirmation of a primary
: value of self-actualizing people
EX - Existentiality - ability to react without rigid
- adherence to principles’
FR - Feeling React1v1ty - sensitivity to ones own needs
and feelings
S - Spontaneity - freedom to be oneself
SR - Self Regard - affirmation of self because of worth
or strength . .
SA - Self Acceptance - acceptance of self in Spite of
- weaknesses or deficiences  _
NC - Nature of Man - constructive view of the nature
. of persons »
SY - Synergy - ablllty to%transcend dlchotomles
A ~ = Acceptance. of Aggre551on - ability to accept ones
' natural aggressiveness
c - - Capacity for Intimate Contact - ability to develop

contactful intimate relatlonshlps with others un-
emcumbered by expectatlons and obligations

(Shostrom, 1972)

©

'In the initial validation study, Shostrom (1972) re-

ported that POI was able to significantly discrimin
tween clinically judéed self-actualized and noheactu lized
groups on 1l of 12 scales. Shostrom (1974) also stated
147 reférences substantiate the POI's ability to discrimin-
ate groups. ,Cohcurrent vaiidity has been éstablished'by

correlating the POI with other standardized measures of per-
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sonality.(Shostrom, i972, 1974). Of’particular interest
to this study are the findings that high self—actuglizers
are more inclined to be liberal in their outlook and mofe
resistent to encylturation (Wills , 1974). Wills' study
(1974) indicated that auclose relationship may exist be-
tween self—actualizati and self-concept.. The implication
for this study is that if the girls become more self-actu-
'lizéd they may develop a higher self-esteem and then be
more capable of exploring diverse bécupations.

In reliébility stgdies, the test-retest cprrelations
for the two major scalés range from .55 to .7& with ﬁhéi_
range for subscales being .32 to .82 (Shosﬁroﬁ, 19724
Wise & Davis(v1975). Wise and Davis (1975 ~luded that
their te;t—retestﬂcorrelations‘df .{5 and . or Time |
Competence and Inner Direction r§§pectively,_were suffic-

- iently high to aldto the stability of the irventory.' Their
‘K-R20 aﬁd'split half reliability estimates of .83 or bet-
ter prévided additional evidence for §cceptable internal

properties of the POI. A

Research oh sex differences shoyﬁthat females. tend to
score higher on the two major scales than men (Shost;om,
1972; Wiils, 1974; Wise.& DaQis, 1975). Shostrom (1972)
stated that sex differerice on individual profiles is so
small that it produces no significant difference ip'norming

or interpretation; however, Wise and Davis (1975) concluded

o

that sex should be included systematically when analyzing
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scale scores. Of special interest, is that males ahd fe;
males with comparable levels of self-actualization were dis-
criminated by different combinations of personafity,vagi—
ables (Wills, 1974). Wills (1974) concluded that there -~
seems to exist both a sex difference in self-actualization
and the personality variables. associated w1th the level of
self-actualizatjion.  There is suff1c1ent ev1dence to war-
rant further investigatioe"bﬁgsex differences in self-ac-
tualization. ‘ |
Cr1t1c1sms of POI stem mostly from vagueness of its
concepts, looseness of its language and talk of 1nadequate
evidence related to its main hypothesis (Raanan, 1974:
Wiils, 197451 'HoweVer, consideriné the lack of-othef scales
deallng with thlS 1ssue and the need gfr females to develop
a life orientation SLmllar to self- actuallzatlon, the POI
was-ﬁsed as an objective measure of flexible or;entatlon,
The criticisms against.the theoretieal bases of POI are.
inherent in the present study as well, since one is attemp-
ting to evdluate a p:ocess rather than specific behavioral

components. _ . ©a

 Sex—Role Questionnaire: To substantidte whether the

Al

treatment program aided-in the resolution of sex-role con-
flict, the stddy used the Sex-Role Questionnaire developed
by Rosenkrantz et al, (1968). Thefgghre very few scales

developed to measure sex-role stereotyping, as until ree
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~centl§, sex-roles have been accepted uncri%iéally by psy-
chologists as essential to persohality development and
function (Brovermén et al, 1972). Other sex—roie question-
haires\were rejected for use in this étudy‘beéaﬁse it was
felt girls may know expected aﬁswers‘because of the recent
Aabundance'of publicity Surréunding sex steredtybing. Thére—
fore, their answers may have reflected what they £hbught was
expected rather £han what they truly believe.

The Sex-Role Questionnaire was developed to measure the
anticipatéd.fluidity in definitionsAof sex roles due ta the
.present period of re-evaluation of sex-role standards. "Sex
‘roles were conceptualized as‘the'degree to which men and
women are . perceived to posseés'any particular trait" (Bro-
verman et al, 1972, p. 60), rather than éssuming a trait
was either'masculine or feminine. Consequently, 100
college men and \women listgd chafaéteristiés; attributes
and behaviours gh Which they thought. men and women differed.
Therefore, lZé‘pairs of items were placed in bipolar form
with'60 poiﬁts separating them. ‘Through. a succégsipn of
studiés, 41 stereotypic,characteristicsvwere identified by
75% agreement among S's of each’ sex thét these characteris-
tics wege descriptive of either the average man or woman.
The difference between the masculine pole and feminine pole

was significant at ;OOl'level on each of 41 stereotypic it--

ems in both samples of men and women. The items span a wide

_range of content such as interpersonal senq}tivity[ emotion-



ality, aggressiveness and dependence—indépendence.

Although traditional tests of validit?”and reliability
have yet to be done, it has been adminisﬁered to almost a
thousand subjects, providing normativg.indicies of the
content of sex-role standards (Brovgrman et al, 1972).

Thedir findings”from‘a number of studieés leads to thetfol—
lowing b%béd conclusions: - I ¢
~ N
W
1. A strong consensus about the differing char-
acteristics of men and women exists .across groups
which differ in sex, age, religion, marital status,
and educational level.

2. Characteristics -@ascribed to men are positively
valued more often than characteristics ascribed to
women. The positively-valued masculine traits form
‘a cluster of related behaviours which entail compe-
tence, ratior ity and assertion; the positively-
valued feminine traits form a cluster which reflect
warmth and expressiveness. :

3. The sex-role definitidns are implicitly and un-
critically accepted to the extent that they are
incorporated into the self-concepts of both men and
women. Moreover, these sex-role differences are
considered desirable by college students, healthy
by mental health professionals, and are even seen
as ideal by both men and women. Co

4. Individual differences in sex-role self-concepts
are associated with (a) certain sex-role relevant
behaviours and attitudes such as actual and desired
family size, and (b) certain antecedent conditiaons
such as mother's employment history.

(Broverman et al, 1972, p. 61)

Further research has also shown that 29 of 41 stereotypic
- items (roughly 70%) are items in which\}he male pole is
corisidered more socially desirable. Only 12 itemS (30%)

were female valued.

o T : ”
For the purpose.of-this-study 86 of the original 122
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items were administered to the subjects. As 46 of these
items do not differentiate betweéh masculine and -f@minine
they were not scored (Broverman et al, 1970). Forty of

the original 41 stereotypic items were used and sogfed in
'the,present study. The feminine end of each pole regardless
of social désirability was scored one and the masculine

rena was scored with 60 points. Therefére, an.increase in
the means from pre to post test meant - movement away from
the stereotypic response and indicated in this study a
resolution of éex—role conflict.

The self-concept of both-men and womeﬁ are less ex-
treme than their sﬁereotypic resﬁo%se for fheir own sex
(Rosenkraﬁtz et_al, 1968). The review of the literature
demonstrated that the sex fble conflict arose because of
incompatible deﬁands placed on women by society of remain-
in~ "feminine" but,becoming more voéationally competent.
Cousequently girls were asked to rate their‘perceptions of
what the average woman is rather_thaﬁ:themselveé. As the
sex-role conflict is intimatély related to self-concept
;.(ROSenkrantzng_gé, 1968) and since the self conceptldilémma
also partially arises because women's self éppears rigid
due to gﬁe inconsistencies between their self-evaluation
and perceived expectatibné of others‘(Deutsch & Gilbeit,

1976 ), rating the average woman segmed more appropriate.
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The basic assumption was that the g. s probably would

have a realistic perception of their characteristics but
would probably have an.unrealistic or stereotypic image of
women in general. Therefore movement away from stereotypic
coneptions of women could mean that their self-concept was ..
more in line with their perception gf society's édeal %

woman. In conclusion, an indicaticn of the resolution of

sex-role dilemma should also indicate an increase in self-

.

esteem, -

Career Maturity Inventory - Attitude Scale

'Recently, instruments have been devgloped to meet the
need for "conceptdaLly‘éound and empirically practical ways
of jﬁdging the impact of career education on st dents"
(Super, 1974, p. 5). The primary c?ncern is to assess
whether involvement in a career education program improves
an individual's aﬁ}lity to make career decisions at the
appropriate time. To determine if the 'girld career maturity
improved after the treatment, Crités‘ Career Maturity In-
ventory (hereafter referreg to as CMI) was used. The éon—
cept -of career‘maturity permits one to assess the rate and
level of an individual's development with respect to céreer
matters. The person's vocationél matﬁrity is 'greater when
there exists congruence between the indiviéﬁal's vocational
behaviour and the expected vocational behaviour at that

age (Pietrofesa & Splete, 1975; Osipow, 1973). For the CMI,
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an individual's reference group for éyaluating.career matur-
ity is the peer group, not the age (J! Hansen, 1974).

Only the Attitude Scaleﬂof CMI was used as a measure
in'this study, as the primary focus ié to change the
attitudes that fhe girls possess toward their future goals.
The Attitude Scale "elicits the feelings, the subjective
reactions, tﬁe disposition that the individual has toward
‘.
making a career choice ‘and entering the world »f work"
(Crités)31973; p- 3). The current form consists of 50
grade—rélated itehs which measure five attitudes that have
been identified as being central in career maturity. The
five dimensions are as follows: "involvement in the cho{cé A
processf orientgtion toQard work; independencq}in.decisiﬁn—
making; pfeférénce for vocational choice factors and con-
cept;on:of fhe choice process" (Crites, 1974, p. 924).

Normative studies indicated'that differences between
males and females and éhbng different socioeconomic groups
were negligible (Crites, 1974). ‘The gg;devlevels provided
greater-differentiitidh along'thé éim dimension rather
than age leveis. Crites (1973) stated| that CMI- Attitude
Scale conceptually seems appropriate t evaluathVOCPtional
p;ogfams. He described assessment presently being carried
on.and cited a few studies that have,shoﬁn tbat‘Attitude

Scale is an effective means of evaluation. Flake et al,

(1975) concfuded that career maturity as measured by CMI-
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Attitude and Self Appraisal scale can be influenced by a
program designed to strengtheﬁ.career immature studentsl
responses. They state further inveStigétion is needed to
determine the effects of counselling high career hature
students.

Tpree types of validity heve ~een. established for the
Attitude Scale (Crites, 1954) Content validity was es-
tablished by the fact that expert judges agreed three out
~f four times w1th the emplrlcally derived scoring key (J.
Hansen, 1974). Sigplficant correlations were found with ¥
other measures of slmilar variables (Crites, 1974). ' J.
Hansen (1974) stated that studies indicate that Attitude
Scale has criterion validity but the N were small and
therefore the findings need repllcation.' Conetruct valid-
ity was established by its interrelationship with an exten- ;
sive "nomolbgical network" of variables (Crites, 1974).

In establlshlng rellablllty, the average internal con-
51stency coefficient was .74 using the Kuder-Richardson
Formula 20 (Crites, 1974) Stability over extended periods
of time 8hould reflect individual ‘differences in rate of
career development. In a year's interval 3t-retest r
was .71 based on a sample of 1648 students in grades 6- 12

(Crites, 1 74- J Hansen, 1974).

Reseanch into sex differences in CMI are contradictory

< 1 wz-rant further study (Pietrofeds & Splete, 1975).
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Crites (19745 stated items were carefully selected to
eliminate sex biases and his validation studies verified
this conclusicn. Although Crites (1973) disputed the
interpretation, Smith and Herr (1972) found significant
mean differences associated withwsex, with girls sooripg
significantly higher than boys. |

However, Richardson (1974b) points out that both the
theoretical and empirical foundation of the concept of
vocational maturity is based on male career development.
She stated that there is‘insufficient empirical evidence
to assume that instruments, such as.Career Maturity Inven-
tory, measure important behaviors and attitudes of women.
"These instruments are limited not only by what they mea—“

N\

sure but also in what they do not measure" (Richardson,
1974B, p. 134) "

In conclu51on, conceptually the definition of . career
maturlty seemed congruent W1th ‘the attltude changes the
present program was attemptlng to facilitate. Howdver, the
CMI - Attitude Scale is based on a masculine model of ca-.
reer development to measure ‘changes from tradltlonal vo-
cational courses whose effectiveness and relevance for
hjghschool females are critically doubted. Consequently,
the Attitude Scale was included to determine. if instruments

designed to detect changes from a traditional vocational

program would be sensitive and/or appropriate for innova-
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tive programs dealing specifically with vocational con-

cerns of females.

Statistical Procedur

First, as a chec;\on\the validity'and.stability of the

15 measures employed between pre and post testing, a perlod
of two months, a correlatlon matrix was compated for the
total sa;ple (see Appendix 7).

Then,| since the research design was pre-test - treat-
ment - post— est with a control and experimental group, the
differences between the pre and post scores for each‘mem—
.ber‘of both groups on‘all objective‘measures were deter-
mined. The mean scores for the'differences (hereefter
referred to as the pre to post tests score means) were 551;
culated for each measure. As there were 4 major dependent
variables and 10 minor ones from POI subscales, the sta-
tlstlcal procedure best suited to the analyses was Hotel-
ling's T . The multlvarlate technique of Hotelling's T2
wasochosen to COntrol for Type T.error of rejecting an
hypothesis incorrectly.’ If 14 uni-ariate tests of signifi-
cance Qere cerried out, thers was an iricreased likelihood
of)reﬁecting an hypotheses whose difference was ;ttributable
only to chance. Hotelling's 72 provided a method of testing
the overall null hypotheses that the two populations from '
which‘the groups werersampled do not differ in their means

on any of the "p" measures (Harris, 1975; Morrison, 1967).
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The overall null hypotheses would be rejected if the F-
ratio was significant‘at the accepted level of .05. Then
univariate 't' tests would be oonductea to determine which
individual Yariables were most important at .05 level.

[

N The other statistical procedures used in this study,
were for comparisons between the control and experimental
groups' ranking of their tentatiﬁe'plans. _Chi Square -was
used to test the hypotheses that rankings on the post-

tests were independent of pr, —testing,rankings for each
group.’ ﬁhen the rank:S;sﬁng not change‘in‘pre to post
testing, two scores were computed to test,the hypotheses
that there was no significant'difference between the pro-
portlons of the experimental and control groups who answered

in a certain manner. To rejec&-the above hypotheses, a

slgnlficance at the accepted level of .Q5 was required

Hypotheses

In order to assess the value of the treatment program,

the following statistical hypotheses were generated-

Hypothesis #l: There will be no significant difference

between the pre to post-tests score means of the experi-

menital and control group on measures for Self-Actualization.

Hypothesis #2: There will be no significant difference

detween the pre to post-tests score means of the experimen-

tal and control group on the measure for Sex-role Stereo-
5 .

typing. . ‘ 5
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rix

Hypothesis #3: . There will be_no significant differ-
ence between the pre to post-tests score means of the
\ﬂ?kperimental and control group on the measure for Career

Maturity.

Treatment‘Program

The.éctual~tréatment program was developed from the

recommendations discusdsed in the conclusio

of Chapterng.

The girls were actively recruited by going |to their clas’ses

" and presenting them with minimal information concerning the

program. The information was kept to a imum because of .

, : ¢
the possible effects it may have on the pre-testing. The

entire process took place within a group format which was

E / -
set up to facilitate spontaneous interaction. The program

ran over 6 weeks to-givé th?§gi;ls an opportunity to}inte-
grate and aséimilafe‘fhe new ideas. ‘Tﬁe seven sessi;ns are
bfiefIQ.summariZed below and a more detailed description
appear$ in Appendix A. .

.Treatment Hours 1 and 2: Thé program‘began with an

introductdry and clarification session. Both the leader
and the girls shared their career or work experienCeS, and
expectations and goals for the program. Some statistics

concerning women and work were discussed.

Treatment Hours 3 to 6: The Life Planning Game pur-

chased from the University Women's Club of Oakville Ontario

was carried out. This simulation game offers players the
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dpportunity to plan out the lives of real young men for
a period of 10 years. Dufing the procéss fhe participants
tested tﬁ;ir decision—making skills and explored a number
~of careers. It further granted an Opportunity'to experié
ence the financial realities-of theif decisions as-weil as
to learn how unpredictable the labour mérket can be. They
theh dealt with marriage ahd unexpected events in both
their careers and marriage. A fairly realistic pictufe of
the labour market and marriage was éreéented'to the girls

throughout the game. Finally through role play, the girls

learned their characters' true stories.

. Treatment Hours 7 and 8: The girls and leader dis-

cussed their reaction to the Life Planning Game, At this
time, each girl filled out a Holland's Self-Directed Search -
and discussed whether the findings were consistent with

their personal evaluation.

Treatment Hours 9 - 13: The girls listened to a panel

of;seven women, selected on the basfg of their occupationaic
choices, discuss tﬁeif lives. The women's general guide-
line was_ﬁo focus on theif bersonal'life (see Appendix F).
Follbwing the individual presentations, a spontaneous dis-
cussion dccurredvbetweén the women and gifls. prics such
as marriage, children, careers, men's and theif own expec-—
tations were covered. The panel was scheduled to run three

hours but because of interest ﬁook approximately five.
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Treatment Hours 14 and 15: The leader and the girls

explored their reactions and conclusions to the panel. The

primary focus was combining marriage and career. The girls
- R4 .

talked freely about their families and friends' expecta-

-

tioné'for them,

Treatment Hours 16 and 17: Two guest speakers from

Alberta Manpower Counéelling Centre spoke on career Search,
resumé writing, job application and interviews. The women

distributed a number of handouts for the girls' reference.’

Treatment Hours 18 and 19: The‘final‘seséion dealt

mainly with the girls' personal concerns about seeking
employment. The major focus was positive presentafi?n of
self despite their lack of work experience. .Then, general

comments concerning issues arising from the program were

7

"discussed. -The program concluded with a film, "Women Want"

by the National Film Board. It is a documentary which cov-
i T A\ '
ers many idsues pertaining $o women and employment.



CHAPTER IV
RESULTS

In Cﬁépter 1V, the results,of the subjective evaluation
of the treatment program will be presented first.. Then the )
objective results will be demonstrated, aleng with some post-
hoc anaiyses of the objective data.

Participants' Evaluation of the Counselling Program

o

Table 1
Subjective Evaluation of the Total
Program. (N=12)
Yes No 'Undecided
Personally found program bene-
ficial 10 1 1
Recommend others take part - 11 1
Like the program integrated into
_the regular school program 9 3 0

~

‘from Téble:l, it can be seen‘that‘lQ éf 12 participants
felt the program had béén of benefit to them personally.
From their. comments (see'Appendix B). the personal benefits
were grouped into three categories. For 5 members, théir

participation expanded both their kndhledge of labour market

51
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and themselves which helped them develop a more realistic
outlook on the future. Six comments reflected that the
program caused the girls to focus both on themselves and
océupations, and'consequentiy, aided their own career de-
cisions. The remaining commenté indicated that specific
components of the progfam proved most useful to certain
members.
' The one girl that did not perceive any benmefit indi-
cated that the information‘was repetitive of her career
explératioh and failed to help‘hef with her own career
choice. The undecided member felt thét specific components
were useful bﬁt that overall she did not.experience the
benefits she had é#pected.

Eleven of the twelve girls found the program suffic-
iently useful that they would recommend their peers take
part in a similar‘éxperience. Nine of the'g%rls viewed

it as important enoughifo be incorporated into the regular

school program. | ’ : NS

Participants' Evaluation of‘Components of Program

Life Planning Game: The respohses to the simulation

game were quite variable. For seven girls the éxpefience'
was either very worthwhile or vvérthwhile, but for four it
was fun but of no benefit to their careefﬂdevelOpment.

From the comﬁents, it appears that the game.wasrbeneficial

for those who felt the experience prepared them for the
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Participants' Evaluation of Components
of Program (N=12)

Very Not
Worth- Worth- Ade- Worth- Total

while while quate while
2 5 o) 4 11
9 2 0 0 11
3 a2 6 2 0 12

Job Seﬁ%éh :

Techniques 5 6 . 0 1 12
Speakers - 4 5 0 1 10
SedfcRirected 5 . . ¢ 1 1 11
Film S | 3 2. 1 ' 7

future and broadenedﬂtheipdknowledgef However, if it re-
mained solely a éame and the experiénces of the characters
seeﬁed foreign to participants' expectations for the future,
‘the game was of no consequence.

Panel: The panel of women sfands out as a—worthwhile)
experience for all eleven girls that atténded. Nihe of
them ranked the panel as very worthwhile and the ramecining
two felt it was a worthwhile experience. From thé response
and comments concerning the panel, it seemed Eo have a sig-

nificant impact on the girls.
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Discussions: In the evaluation, ten girls felt the

discussions were either very worthwhile or worthwhile,

‘ A
Two of the twelve girls found them adequate.

Job Search-Techniqyes: - Learning about resume writing,
job exploration, interviews and applications proved to be
valuable to eleven of the twelve girls. 1In the general
comments, a number of girls indicated that knowledge of:
these skills was of the greatest benefit to them. Only one
girl felt she had all the necessary skills prior to*the.

group.

Speakers on Job Search Techniques and Exploration:

Even though the topic was covered partially in other ses-
' sions, nine out of 10 glrls ‘who heard the speakers felt it

worthwhile to cover the lnformatlon more systematically.

Holland's Self-Directed Search: Of the eleven girls

who completed the Self-Directed Search, nineAgirls felt it

‘was worthwhlle. One viewed it as adequate experlence while

the remaining glrl found it a waste of time.

Film - "Women Want": . The film was shown in the last

session by which time attendance had fallen off due to
other committments and pressure from teachers,ﬁhose classes
they had been misaing. Of the seven girls who saw the film

only four found it worthwhile.

Recommendations: Finally, the participants were asked
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about things they woﬁld like to have added to the exiétingz
program, Sdﬁe commeﬁts proved too general to be of prac- :
tical use. However, three girls desiréd more information
concerning specific jobs. One girl suggested including a
second panel of men discussing their.feelings toward work’ g
women. Anothe? wanted more discussion timé while one girl
would like more discussion with resource people. One
comment suggested more focus on unexpected future evengs.
The final comment stated that girls should spend some gime

at a place of employment for the occupations they are éon—
) . :

sidering, té.test out if if'is'really suitable.

~Listing of Future Plans.

As the author was qpcertain~whether the chosen objec-
tive measures would adéquately assess the change in attitudé
attempted by the program, the girls in pfe and post testing
were asked to list in order of importance their future goals.
When the pre ana post lists weré Cbmpared no conéistent
errallﬁphange was nofed; however,‘to‘clarify_these results
the following information was compared. (See Table 3 on pb56 ).

The obs. Tx/i =4.5 for control group indicgted that
their post-test ranking of education as their first éhoice
was dependenf on théir pre-test ranking; However, there
exiéts 95 chances out of 100 that the rénking of educétion

' és@ﬁ%fst choice in the post-test for the experimental

group was not significantly related to their pre-~test
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Table 3

Shifts in Education Rankings

Experimental Group N=12

Post-Test
. lst choice Not 1lst choice
Pre~test  1lst choice 3 T 0

Not lst choice 4 ' ' 5.

critical A3 = 3.85

Observed 'X,i = 1,03 (using Yates' correction for continukty)

'

Control Group Ne=l2 ) Post-~-Test , .
' 1st choice Not lst choice
-Preetest 1st choice -8 . 0
)
Not 1lst choice 1 . 3

v

3.85 A

i

Critical /X,i

i

Observed Aﬂ;f 4.5*% (using Yates' correction for .continuity)

-

* gignificant at .05 level

'
ranking (obs, “X,f =1.03). It may be inferred that the

treatment program stimulated a greater concern for edu-
cation for some members of the experimental group. ‘How-
" ever, the result is”Pdf conclusive because of t.:2 ceiling

placed on the control group due to their higher interest

in further education on pre-testing occasion.
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~ Tahle 4
Marriage
- Experimental Group N=12 N
. Choice Not a choice
Pre-test ' ‘9
Post-test 12 0]

Control Group N=12

Pre-test A R 10
j =9 A, BT

Post-test, ) » )“fﬁ : . 0

There was no . utice le i(ference betweén-the pre or
.post ranking of ma:riage Z6r the cént;ol»and experimenggi”
grohps; The only v Tolie tgénc waé that in both groups,
the Qirls who did not specify marriage on the pre-test
listing did so on the post-teét. all twenty—gsarséirls by

post;testing felt that they will marry within the next ten

years.®
Table 5
Number of Girls that Indicated a
. Specific Occupation

P

Experimental Group (N=12)

o i¢'Specific . Non-Specific
Pre-test T TTTET—— 7
_Post-test | e 5, 7 -7
Control Group (N=12) . » '
Pre-test . o 4 - : 8

Post-test o _ 4 L 8
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Even though some members of the experimental group
indiégted the program facilitated their cafeer choice, u
there was no chaﬁge from pre t» post testing in the number
who specified a career in eitr~r _oup. Thére'WQS‘no sig-
hificah; difference between the proportion of the experimen-
Lél;ahé control group wﬁs sbecified a particular .. cupation,

ﬁmsiﬁce the obtained z score of:..456 1is substantially lower

» b

_fhan,the required z = 1.96,

Table 6

Number of Girls that were Considering
Non-Traditional Occupations

————— e e _ — ————

Experimental Group (N=12) e T

Traditional Non-Traditional
Pre ‘n~st . ’ 12 ° . ‘ 0’
Pos- 28t ) 11 1

Control Group (N=12)

Pre-test 11 ' , 1
Post-test ' 11 1

~Only 2 of the .24 girls one in eéch'group, indicated
théyvyeré considering male dominated fields. However, it
must be remembered that 15 gipls did not specify any occu-

pational choice.
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Table 7

Numbe:r f Girls that Indicated
Career After Marriage
|

—- ‘ \\7&# '
Indication’ Ne Inﬂlcatlon
. \Jn
Experimental Group . ; - i
(n=12) P : \
f » ‘
Pre-test 0] 12 2
Post~-test 1 11 v -
| NS
Control Grdup f . RN
(n=12) N 8
Pre-test 2 | 10
Post-test 3 . 9 .
& - -

7

There existed very sllght d;fferences betwee? the,pre
and post-testing of the experlmental and control groug on

the dimension of indicating career after marriage. the ob-
taiﬁed z score of 1.2 (p > 05) indicated there was.no sig-
nificant dlfference betw@eh the' proport;ons ‘in the two
lgrbups stating they would pursue thgir{career after marriage.-
Unfortunately the format of ghe‘questiennaire;did_not spec-
‘ifically ask if the girls would{centinue their career dﬁring
raising their family. " Those thydia stipulate-career aftet

marriage may have Just assumed they would contlnﬁe working.'

However, on the whole, thelr plans ended elther thh mar-

. : . <
riage or children.
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Results from Objective Measures

Table 8

Pre -~ Post Correlatlons for the 4 Major
Variables for the Total Sample

CMI » SEX Tc ' I
cMI .798* . 244 .372 .176
SEX . .194 .734% .351 .499%
H ) ", b4
Tc .233 . 369 L654* .691%
I .176 .568% © .283%  .804*

* significant at .0l level | .

[y

'As stated eaflier; a corre%ation matrix was computed
for all pre and post measures fet_the total sample (see
Appenaix G) to subetantiate_the vaIidit%/and stability of
the chosen measures. A-complete analysis is heyond the
scope of the present paper; however, Table 8 demonstrates
the correlations between the four major variables in the
pre and post- tests. Of 51gn1f1cance is the fact that the
pre—test measure for Time Competence correlates sllghthr§9
higher with the post- test measure of Inner Dlrectlon Sup—
port (.691). than w1th 1ts own post- -test results (.654).

' This result sheds some ?uestlon on the stability of the

Time Competence Mears ire over a two month duration. Caution

must be taken in the'interp:etation of the correlations as
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each sample grohp only consisted of 12 subjects. The sex
stereotjpe measure correlated significantly with Inner Sup-
port Direction on the pre-pre test; post-post test ‘and
pre-post test correlations. |

Pre to Post Tests Score Means:

The experlmental group demonstrated ? smaller pre to
post tests scon%ﬁmean increase on the measure for Career
Maturity. . However, when the individual scores for;each
groop were compared, a difference between the groups ,in

\
post-testing were apparent. In the control group, three

subjects h d no change, seﬁen increased.slightly and two
slightly on the post test. In the experiﬁental
} subjects showed-some-change with half increasing
and the other half decreasing. Consequently the experi-
roup changed more but in both directions which

. s ‘
‘meant their pre to post test score mean was lower than the

mentalv

control group.

The‘pre to post tests score mean for the control
group on sSex-role stereotyping measure augmented slightly

.more than the ekberimental'group's On 9 out of 10 sub~
r‘.. '

scales of POI, the experlmental group changed in the pre—

dlcted dlrectlon whereas the control group only -increased

on’%our of the subscales. Although the experimental group's

&
pre to” post tests score mean increased less than the con—'

trol grpQ;ﬂs on Time Competence, their pre to post test
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Figure 1

-1.5

P

——— Experimental Group

. = Control Group'

*  For deflnltlons of variables refer .to
Chapter III pp. 34 46 o

Pre to Post Tests Score Means on the
4 Major Variables
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‘Chapter III, p.36. : ‘ i
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Pre fo Post Tests Score Means on 10
Subscale POI Variables
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score means on Inner Direction Support incremented substan-

tially more than the control.
Table 9

Hotelling's T2 Multivariate Analysis "of Differences
Between pPre to Post Tests Score Means for
Experimental and Control Groups

Hotelling T° on: 2 '6& DF1 DF2- F-Ratio P

[y
A e

2 Variables’ e - ) ,
Tc and I 3.547 2 21 1.69 .21

2 Variables ‘ - ,
. CMI and Sex - 1.535 2 21 - .733 .49

10 Minor Variables : : ‘
in POI 21.574 10 13 "1.275 *34

Hypotheses Testing:

Alﬁhough Hotelling's Tz»dgterm%pes if there exists a
§ignificént1difference between the means of both groups on
all measufes simultaneously,.three.Hotel;ing‘s 72 were nec-
_essary in the present study. Since thefé*were 14 _variables
andfonly 12 subjects in each group. the;e were insufificient
degrees of freedom for only}one computation. Hypothe81s #1
was tested by two Hotelling's T?. The first analyzed. the
10 minor variébles,énd the second the 2 major variables.
Hypotheses #2 and #é were tested by a-supsequentvﬁotélling[s*

T2. _‘

Hypothesis #l: There will be no significant difference
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between the pre to post tests score meaﬁs of the experimen-—
téluand control group on the measures for Self—Acutalizagﬁgn.
Findings: When the Hotelling's T2 waé compyted for 10 mi;or\
: variébles, a F(10,13) =1.275 with p=.34 was established.

The analysis of the major variables resulted in a F(2,21) =
1.69 with p=.21. ThereforeiHypothesis #1 was accepted as
neither F's were significant atv.OS lével. \
Conclusion: No significant difference between the pre to
post tests score-means of the experimental and contﬁpi |

group on the measures of Se1f~Actu§lization resulted from

participation in the treatment prdgram'

Hypothesis #2: There will be no significant difference

between the pre to post tests score means of the experimen-
tal and control group on the measure for Sex~Role Stereo-
typing.'

Hypothesis #3; There will be no significant difference

between the pre to post tests score means of‘the experimen-
tal and control group on the measure for Career Maturity.
Findiﬁgs} The Hotelling Tzlperformed with the results from
Sex-Role Stereotyping and Career Maturity measﬁres produced
a F(Z,Zi) = .733 with p = .49. Therefofe, as the signifi-
czanée level was not equal to or less than .05, Hypotheses

#2 and #3 were accepted.

Conclusion: Involvement in the treatment program did not

cause a significant increase in the pre to post tests score

.
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means on the measures for Sex—-Role Stereotyping and Career

/‘
Maturity.

Post Hoc Analysis of the Support Ratio and Time
Ratio of POI

For interpretative value, two ratios - Support and Time,
were computed for each subjéct. In the following section,
8ince no significant differences were fqund between the con-
trol and experimental groups on the depéndent variables of
Support and Time, the results were combined to form one
group. |

Time Ratio: The time competent person is defined as

~ someone who appears to live'moré fully in the here and now,
This person is apparently -able to join the pést and future
to the present in a meaningful continuity. In contrast the
time incompeﬁent person is unable to adequately discrimin-
ate amongst past, future or present. éonsequently the
person ig ‘preo ccupied with either £he past or the future
to such a deg:ee that it inhibits li&ing most productively
in the pres :t. Table 10 indicates where each subject fell
on the post-test according to Shostrom's (1972) distri-
bution.

" From Tabfe 10, it can be %een that approximately 80%
of the girls were in the nonfsélf-actualized,range, with
~another 12% in the normal range. Théir Time Ratio's points

:but that 92% of the girls are-time incfmpetent. They are
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<¢ Table 10

Time Competence Ratio ~ Post Tests
Both Groups N=24

|

Number Percent
Self~Actualized Range
1:2.2 to' 1:6.7 : ' 2 . 8.33%
Normal Range . : .
1:6.5 to 1:3.0 3 12.50%

Noﬂ—Self Actualized Range
1:2.9 to 1:1.1 19 . ~ 79.17%

Totals 24 . 100.00%

unable to adequately discriminate the éast and the future

~from the present. Only 8% or 2 of the twenty-four éirls
~are able to join the past and future to ﬁhe present in such
'a'faéhion as to %aéilitate living primarily in the here
“and now.
B Tables 11 and 12 wére constructed from Shostrom's
(1972) key to determine if thére‘e;ist any'consisﬁeﬁcy
amongst the girls on whether their time incompetent respon-
Sses are primarily present, past or‘futﬁre oriented. The
following definitions are provided as a reference to the |
meaning of present, past or future oriented.

A pefson who ié past—oriented may be characterized

by guilt, regret, remorse, blaming and resentments.

The past-oriented person is still nibbling on the
undigested memories and hurts :of the past. :
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39,
.‘\lh

A person who is future-oriented is an individual
‘who lives with idealized goals, plans, expec-
tations, predictions and fears. The future ori-
ented person is the obsessive worrier who nibbles
at the future. ' :

-

A present-oriented person is the individual whose
past does not contribute to the present in a mean-
ingful way and who has no future goals tied to
present activities. This is a person who engages
in meaningless activity and unreflective concen-

tration. (Shostrom, 1972, p-16) :
Ta?le 11
‘Breakdown of Time lncompetent Rrsponsesb
Both :Groups - Pc Test =24
Subject 1 2 3 4 5 6 7 8 9 10 11 12
Past 4 3 0 0 3 0" 2 3 1
Future 3 4 4 4 6 3 3 4 4
Present’ 0 1 0 0 11 1 o . 2 1 0
. . N » J

w
[
‘N
=
(%)}
'—l
(o)}

Subject 13 17 18 19 20% 21% 22% 23**24%%

Past 1 3 3 5 4 3 0] 1 0
Future 4 4 6 5 .0 2 0 3 0 3
Present 1 1 0 2 0 1 0 1 0

* - gubjects that are normal range
** - gubjects in self-actualized range

From the breakdowﬁ of time incompetent responses, .-
major categorieS‘account‘for the responses of nearly
bthe girls. 'Forty—one percent of the 24 girls-appear
individuals who are preoccupied with either fears or ideal~

ized hopes for théﬁfuture. Another 33% seem to shift from
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Table 12

Number and Percent of Girls Whose Time Incompetence
Ratio Fell in Following Categories
Post-Test N=24

Numbex ' Percent

Past : : ’ 1 4,17
‘Future S - 10 ‘ 41.67
Present o 0.00
Past/Future .8 33.33
Past/Present 1 4,17
 Future/Present 0 0.00
Future/Past/Present -2 N\\\> 8.33
No Category ’ 7;\\\\\  8.33

- ~
** Raw score of one in any category was not\cggffed

régretting the past to worrying and speculating about the

future. Eight percent or 2 girls féll into all three cate-
gories. One girl was placed in the present/past category.
indicating if éhe reflects at all, its generally concerne
with her past. Another subject thinké primarily.about the
past when.éhe is time incompetent. Only 2 or 8% of the 24
girls made so few and diverse time inéompetent responses,
that they were not placed in any'category. i

Support Ratio: .

Before examing the support ratio, it is iwportant to
understand the definitions of Iﬁ%er and Other-Directed Per=-

son used in this study.
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The Inner-Directed Person. The inne- lirected

person appears to have incorporated -  vchic
'gyroscope' which is started by par: . influ-
‘ences and later on is further influe:u: -3 by

other authority figures. The inner-directed

man goesgs through life apparently independent,
but still obeying this internal piloting. - The
source of inne. -direction seems to be implanted
early in life and the direction is guided by a
small number of principles. The sdurce of dir-
ection for the individual is inner in the sense
that he is guided by internal motivations rather
than external influences. This Source of direc-
tion becomes generalized as -an inner core of
principles and character traits.

The Other-Directed Person. The other-directed
* ,person appears to have been motivated to develop
a radar system to receive.signals from a far
wider circle than just his parents. The boundary
between the familial authority and other. external
authorities breaks down. The primary control feel-
."ing tends to be fear or anxiety of the fluctuating-
“voices of school authorities or the peer group.
There is a danger that the other-directed person
m3y become over-sensitive to 'others' opinions in
matters of external conformity. Approval by others
becomes for him the highest:goal. Thus, all power
is invested in the actual or imaginary, approving
group. Manipulation in the form of pleasing others
and insuring constant acceptance, becomes his pri-
mary method of relat - . Thus, it can be seen that
the original feeling ¢ fear can be transformed
into an obsessive, insatiable need for affection or

reassurance of being loved. '
‘ - (Shostrom, 1972, p. 17)

Self~actualizing ge}sons tend to be bétweén £he two
extremes., VThey,are_othéyﬁdirected since they aré'%§ somz
‘degree sensitive tdﬁpeoéié's approvél and love, but the
source of their direction is‘éssentially inner. ’As stated
earlier, selfv-actuai‘iz:e’d persons seem to have liberat§ |

themselves from rigidly conforming to society's<é;pec e
LY.
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tions (Shostrom, 1972)

The support ratlo determlnes the degree an 1nd1v1dual
L o : s '\A‘f'
is inner and other directed. From the ranges provxged by';

Shostrom (1972),'Tab1e 13 was constructed to detefmine the
deg:ee_ef inper and other directedness of the girls involved

in the present study.

' ’ o
[}

- . .Table 13

‘Support Ratlo - Post-Tests
“*  _Both Groups N=24
/' .

# 3 -

ke

“n

.Too Inner Directed
l;llﬁ?fto 1:7.5

Self Actualized Range o

1i5.4 to 1:3.2. . L3 12050
; , o .7 & S
Normal'RaﬁQéﬁﬁ; S s ; L
1:2.6 to 1z2.2% ¢ . v g 4 16.67 -
Non-Self Aé%ualizediRange P e ‘ -
1¢2,1 to 1:0.9 ° 17 . ~ 70.83

Total T . 24 - 100,00% P

only 12.5% or three of the girls involved in this study
éell within the'self—actualized‘range.' These three girls
then appear to be the only ones in the sample group capable
enough at present to transcend soc1etal expectatlons. The

remaining 87.5% were in the normal or non-self actualized

S . -



oy

rangﬁgwhich indicates they will probably conform to t;e
thpeétations thex perceive from others.” 70.83% are very
:féghgr-direqted which seems to mean that much of their
' present energy goes to pleasing otﬁers and recgiving con-

stant acceptance. B

e ¥
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{
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b 'DISCUSSION AND IMPLICATIONS
j - C -

; b=
“; . . v . .
In1t1ally it Chapter V, the three oblectlves for the

.”‘

.\r

counselllnc proﬁ?am stated in Chapter II will be dlSCUSSGdJ/
in llgHt of’ téﬁ? L8 %resented in Chapter IV.: The focus
' L

w1ll then turn to the remalnlng two purposes 3; the present

Y 4

study‘w The components of exrstlng ‘counselling. program w1ll
Hoyes .

be dlscussed lnqorder'toimake recommenoatlons for 1mprove—
ments. The sensrt:.vrt; ‘and ‘usefulnesg of- the ‘\:hosen mea; B
sureg §¢ the problems‘of cghtemporary women w1ll then bik
dealt w1th. ”?° o oy, :! LZW";
5 . , S

a Y e . . L
- . : . ' - i

Discussion ofsobi”

ObJectlve #l-ﬁlmy treatment group did not develop a
G

srgnlflcantly more flexible” orlentatlon toward TFife. - How-

a 9 2

Z

ever a number of 1nd1cators lend support to the hypothesrs

A

that exposure ‘to the counselling program began the process

of change in life. orientation for at least some members of

4 v
the experlmental group. It must be recognlzed that these

indicators may be chance“occurrences. Nevertheless the ex-~
perlmental group did demonstrate an 1ncrease on 9 Qut of lO {

ofpihe minor self-actuarlzlng variables, whereas the con-
trol only increased on four. On the major self-actualiz- ?

N

ing scale which measured the girls' ability to reﬂy on their
, - : %

.73 RS
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-~

. )

own inner values rather'than other's expectations, the

experimental gro'_;;“ﬂ
increment than thepcoitrolzin the appropriate direc -
_tion, even thoudgh the reswlt did not reach statistical
Significance (see Figure 1, p.62). Five of the girls
‘commented that the program broadened their knowledge and
outiocak on the future, lent further supportvto theifact
that the program may have initiated “the process of re-
evaluation of their values and decisions. It appears«ihat
some girls may have sé&;ted the process of exam;naﬁﬁon of
their future plans, in the direction of beggming more flex—
ible, even though a Significant change in life orientation

( ; : A .
,did not occur for the total group from involvement in the

program.
‘ Partic1pation in the pre%ent program did not cause a

sufficient increase in flex1bility to enable the girls to

«

. broaden their self-qoncept. Consequently, the girls are

S~

=probably still experiencing diﬁficulty in 1ntegrating‘con—

flicting expectations from others. Post hoc examination
' \

. » , .

- of the total -samples' results  of the\Personal Orientation

*

Inventoryfilluminated why the adopted pfogram could not

create change in such a short time span. Only three of the
4_1 (‘ ‘?'\"\* S

twenty—four girls possessed suff1c1ent -inner direction tag

be able to critically but openly examine the issues pre-

sented in the program, Almguist (1974) stated that it is

g
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a flexible orientation to life which appears to determine
whether young women are receptive to the influences operating
in their environment. Erghty—five percent of the girls

were very dependent on external forces for their life dir-
ection. ASxa'group,-tney then needed to cgnform rigidly

to their perceptions of society's and significant others'
expectations."” Theréfore, whenever‘the program waS»incon—

e

sistent with their'personal expectations, their life ori--

entation seemed to interfere-with their ability to exam
the issues. .
:ﬂ&"
‘,becauﬁ over! 7% oft the sample seemed to 1nves sulighlis

. e ’
‘energy into pleasi'&’g others, in orde\r to gai *

val. The need for approval from si ificantdothers/may

appros

o , : : - :
account for the girls resistence to :nformation concerning
changes in women s roles. It appeared throughout the pro-

gram, ﬁrom the glrls"comments and dlstortlon of 1deas,that
]

.

the majorlty were threatened by the - fact, that women could
possibly lead drfferent lpves than the more tradltlonal fe-
male life pattern. It seems concelvable from the limitéd
demograph;c data and glrls' statements,.that changing tﬁgﬁru‘
plans may mean -the risk of 1051ng approval from their famlly,
.peers and srgnlfxcant males in thelr lives. Percelved ex-
pectatlons from males have ‘been proven to limit the careerﬁ

aSpirations of young women (Hawley. 1971, 1972: Komarovsky,

1973). Research also demonstrates-that young women with ‘-
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. 3 . — g ‘
high career aspirations come from families whose fathers

are more highly educated and whose mothers have a greater
,,,,, =

career@bommltment than the present sample group (Vett;er4 o

w

1973). However, it must be remembered €hat the girls 1h—

volved in the present'study need special guidance goxe than
' oo o,

upper class girls who may -prové more open to.the idea&
-(Tledt 1972). . f‘€:‘ , | g X
’ I &

_Another a:sumed 1mped1ment to the- 1mpact of the pro-

-&mam was that approx1mately 90% of the sample were unable
» I
to adequately dlscrlmlnate the past and the future- from the

-

“present 1n order to llve most fully in the here and now.

.i% of the glrls were preoccupled with speémlatlng-

-on an 1deallzed.ﬁu€ure of varying.: degrees which may ‘have
further retarded their acknowledgement of the changing"
roles of women. As the program—suggesged that they make

fchanges in thelr dec1s;ons now, it appears many glrls could B

dlsmlss this because tbelr dreams for the future were %@-

’

ddlfferent from the. p"ture belng presénted to them.

&
the post-hoo analy51s presents a new
4 i
s 1t better fcr counsellors to, 1nvest

In conclu31on
/consideration.y
their energyzl to programs for glrls who already possess
the necessary flex1b111ty to be receptlve to the informa-.

tlon, or attemgt'to devlse means to aid those most resistent
. v .

N -

to change, but most 1n need of an experlence that¢w1ll help

i

them develoQ-the flex1b111ty to be open to the changes in .



their e.wv_.onmert? The girls involved in the present
study anpe. cc be the very segment of young women who
need . specialized guidance, or they will be unprepared for

the fnture. However, the indications are that some of

%

.
IS

the experlmental group members may have been re- evaluating
their llfe‘orlentatlonf Theregore, expanSLOn, refinement,
‘ané neﬁ*technioueglmay in>fact fagilitate a more flexible
orlentatlon for gifié comparabie’to those in the present

fstudy.A The process of enlarglng the self concept to inte-

‘grate cénfllctlng expectatlons may then take place.
P o 4

Objective #2- The members of the treatment program

.did not s;gnlflcantly resolve thelr sex—role confllct 80
N

thsy they Were freer to explore diverse occupatlons. From :

the statlstlcal analy51s, not only was the change attribu-
table to° chance but the pre to. post te?ts mean score was
hlgher for the control %han for the experlmental group. ¥
Thiswresu%t seeps quite consistent in light of the preced-
ing discnssion that.theﬁﬁirls involved were riot flexible
enough to he receotive to the information bﬁt-the,experi-
mental group also invested a good deal of energy in dlsmls-
sr;g the alternatives presented. ‘Also the fact, that the*
,one'member of the experimental group who was in the self-
actualizing range, was the one experimental member who was
‘considering a male dominated cereer-at the conclusion of

.the program, provides further support .that the girls' rig-
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iaf!y hindered their resolution of their sex-role conflict.
However, a more detailed diecussion of the lack of
resolution of the sexxgﬁle.eonfliot is warranted in order
to better understand the process and to better prepare
‘those who choose to pureue‘vocat;onal couneelling with

females.. First, Richardson (19743) and Wolken 1972)

determlned that there are two separate career orlentatlons

be31de5'the tradltlonal homemaker. Career oriented women .
. . R . N - ’

are highly career motivated, and their careers are per—
ceived as central.ﬁx)thelr adult life.. Work~oriented women
placgndfﬁlgh value on. both career and marrlagd%famlly Te-

Slnce, work—orlented women are ‘more. Slml—»‘

lar in work values to homemakers tHan career-orlented women,
,they generally llmlt thelr occupatlonal asplratlons to stere—

otyplc flelds. However, even though ;he glrls, by the very
!

fact of their volunteer participation in the program demon-—

strated they were cognizant of the necessity for career de~

‘,,\

c151ons, theln reactlons made them appear less career com-~

-mltted than work—onlented women. Sinae they seemed unable \\
2o accept the comblnlng‘of a career with motherhood, the
girls in this study seemed most 31m11arvto homemakers. It

is not the contentionhof_this thesisito place a negative
value on the homemaker, homever, the reality is that, at

the most, two of the twetve ‘girls involved in the present

study, will have thevoption of remaining home with their
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children through their complete childhood. Ten girls will

presumébiy end. up working in jobs they felt would be sat-

isfying for 5 to lO years for up to 25—35-years beca
financial and soblal pressures they refused to acknowu}

Returning to Jordaan's (1963) statement that deep %

rooted societal conflict’may impede exploratory occupational
<

_behaviour, the results of this study become more understand-

able. As the girls were very low in flex1b111ty, their

general responses ts‘néa alternatlves were discernably de-

fensive agd reactionary. When alternative life styles and

| non-traditional careers were presented, the giris were un-
able to consider them because they had breviousiy dismissed

| .the ideas. In the leader s Sﬁlnlon, the glrls fielt women
were capable of ach1ev1ng, but only at the expense of thelr
role as mothers. rConsequently, the gir}s chose_to conform
to traditional homemaker rales and to choose onlyaccepted

female occupations. Again, the problem is not their confor-

\ . . : : . :
mity per se, but the fact that what .ey are;&onforming to

may not be a real optlon in the future. R i\

- The present study relled heaV1ly on role models to

. ‘o 1
”demonstrate that\home-career ‘coriflicts can be resolved sat-
N i . o '

" isfactorily through methods which increase occupationai
aspirations. The rellance on role models was: made on the
ev1dence that obServatlonal learnlng enag%es 1nd1v1duals to

r

acqulre complex, 1ntegrated patterns.of behaVLour w1thout
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tedious trial and error learning (Bandura, 1977). Although
the girls stated they valued.the exposure to the role
models and the entire program, they verbally rejected the
alternativés.-'The girls insisted that expoeure supported
their position that.a high level career, and family cannot

be satisfactorily combined and; therefore, incregaed occu-

pational aspirations were detrimental to their life goals.
A further examination of Bandura's social learning theory
explalns the glrls' reactions.

The experlmental group could not be 1nfluenced very
much by ro-ke models &at they did not understand Because

of their rgéﬁﬁgl to
they never l?y domprehended that alternatlves of role

& S~

t go of the out-dated view of women,

*y

]
my els were relevant to them. The dirls seemed not to rea-

ize that some”of the models too had envisioned‘they would
be tradltlonal homemakers, but due to circumstances now
common to the majority of women, their dreams had Ealled to

unfold as they\had hg%ed.C3¥£e role models who were aware
- Ty .
that, reality had changed prior to their marriageg seemed
: . . “ -t
\ )

very unacceptable to the girls unless the womeh had also

‘decided not to have children. = The glrlsdwere also unable
. - ( @1

tgfrengnize, that by holding on to their v;ews they were

& Lo o -
remaining victims: of a cultural lag. - Acceptance of women*s
changlng roles and alternatlves presented. Beemed bothaper—

sonally and soc1ally unfavourable to the glrls; The advan-
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tages”of financial‘security and independence presented by
the m6dels seemed foreign to the girls' personal percep-
tions of their future lffe styles. The risk of becoming
more career committed"appeared to be loss of approval,- &
so much needed hy the participants, from significant
others. "If apprehensive individuals do not fully trust
what they are told, they w1ll-cont1nue to behave in
accordance w1th expectatlons rather than rlsk painful con-
sequences" (Bandura, 1977- p. 133).

However, Bandura' s sdglal learning theory 1ncludes the
p0351b111ty%$Pat the mesa‘gp and ted!h;ques pertalnlng to
X ‘Vﬂﬁal”ﬁﬁplratlons 1nto a

'qu:
women's role. may be expressed by glrls at a later date.

1ntegrat1ng 1ncreased oc

Baart>s

"In case of performance-preference; modeled judgements are

Yy g

ey are perscnally or

learned but not expressed becaus‘”

soc1ally disfavoured" (B??dura,vi977b p. 46). Consequently,

if the preSent trend of combining the dual roles does mean
Qo - :
these girls will work |, rajs€ their families, the ideas

¢
- ~

and alternatives in career choite and life styles presented
'may evehtually-be integrated into the participants' life
styles. They'may_increase'theirdoccupational aSpiraticns;
and'exploreldiverse caree;s, once ﬁersonal ci;cﬁmstances
establlsh that the reward will be greater than contlnulng
with their presént life plans.¢ Unfortunately," by the time

-

thls reallzatlon does occur, circumstances such as children
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to careffor may hinder their new found need for career

N
aspirations.

——

There existed one concrete indication that participants

may integrate- the role models'alternatives in their future

RO
v

life style. There was a significant increase in eSting
. . . L
»

of the number of girls in the treatment group‘who were con-
sidering further eduostion. Eirst, if the girls do purSue :
further education or t%aining before marriage; as their "
responses indicated; then'a long term effect of the program

may be that, 1f their drgams do not materlallze they will
tuo

in fact be bette; prepared to cope with the new circumstances.

Secondly, research:demd%étratessthat the_pﬁfsuit_of higher

p

~lpvel occupations is very dependent on the people that young
. : ) ‘ . o

s e ..

women come in ‘contact with dufing further education (Almguist,
- , ; ' £ . : :
1974). The girls then may meet role-models during their

" education that are consistept -with the information presgnted

“4n the programqiand the,dombination may prompé the-dimls to
betten prepare'themselves for the future. As the program. ’
dld brlng many of these issues w1th1n the conscxous awa%qQEss
ok the glrls, peOple they meet may help trlgger the reallz—
atjion that they too cgn and must 1nvest more. energy in their L
careers without sacr1f1c1ng their roles as mothers. However,
now the d18¢q851on has gone full circle since it appears that
it is a flexible orientation to life that will determine’ the

impact future people have on the girls. Therefore, the dis-
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cussion returns to the two considerations presented earlier.
Again counsellore'and researchers are faced with the question
of how to develop a flexible orientation to life so that
young women can become more opeh to the new influences
operating in their ehvirphmentf )

Ly

objedlive #3: The girls involved in the counselling

T .
program: found it personally worthwhile and enjoyable, Ten

of the twelve girls 1nvolved perceived the. program as per—

sonally baanf1c1al.for three major reasons stated in Chap—
\}

ter IV. Also, most of the glris would like to see a 31m11ar

O

program 1ncorporated 1nto the regular schgdl curriculum and
: e

have thelr frlends take part The implication of meetmng

‘objectlve #3 is that regardlesq cf the calibre and statis-

e . . ‘.
‘tlcal resulte% a program that. does not appeal to its target

L
I

¥
-

‘group W1Il ‘be doomed to fallure prlor to its 1n1t1atlon.
S;pce this program spent’ a good deal of time confronting
the girls' beliefs, which appeared <o resdlt ih reaiétanee
att;iﬁes, it is crucial to know the progfgm was meeting
soﬁe needscf the particrpante; Having sﬁhstantiatedlobjeot
tive #3, and because of the initial large number of inter-
eated studenté,,the option of improving the'program to ;
fac111tate the attltudlnal change remains v1able and neces—'

sary. . ! .

i
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Discussion of the Components of the Counselling ‘Program

The‘following more-in-depth discussion and recommen-
dations for the existing program seems imperative, as the
‘need established in Chapter I may not'diminish unless the
first two objectives are eventually met. The following

section is baSed on the girls' subjective evalyation of the
segments and leader's perceptions.. ,
> v ) /_/——\/ v
oo . ) ‘ oS
’”’fi'.’.ife Planning Game - )

é% The part1c1pants rnterpretatlon of the Life Plannlng

Game proved’ qulte varlable Two thirds of the glrls felt
the 31mulat10n game exposed them: to 81tuat10ns they had not
.prev1ously!con51dered yet may have to face. However, to-
early one thlrd of the group tﬁi experlence seemed to have
. ;g;;

n bearlng on thelr‘expectatlons’for“the ﬁuture:~ "It was
*_ery.interesting butynot worthwhilea I could not relate to
any of the'model.éharacters or their situationsf" Shfeld's
(1974) statement that some highschb6l girfs often resist

reallstlc knowledge that is contrary to thelr 1deallzed

E z

vhopes for the future may account for the Varlablllty.

In conclus:.on, the LJ.fe Plann:Lng Game dlzf exempl:.fy as

'reallstlcally as poss1ble, ‘the nece381ty for adequate life
plannlng. It does though at tlmes,,focus on some harsh
reallties - marrlage break-ups and‘ends og dreams %waever,;

»the~game also offers a chance tO‘bvercqme these 81tuat10ns

W

which do affect most women' 3-31Ve§Jat some point in time.

~
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For those open to the implications the simulation game
established the need for édequatgvvocational planning.
Héwever, the leader needs to be sensitive to those in the
group who cannot relate the situations to their own lives
and help them develop *he awareness that these situations
are not isolated to a few women, but could habpen to anyone
if they'are'unprepared. Facilitators though, must accept
that some girls wiil continue to resist informat%on that
is iriconsistent with’ their.dreams.” Tﬁerefore in hopeé of
reaching more girls, the simulation game woPld be most ?f—
féctive, remaining a component of a more in-depth proéggm.
The girls who fail to understaﬁd.the significance, may do

so through other methods.

 Panel

'~ From the rgspohse on thé evaluation form and fhe dis-
cussions, the panel had a{substéntial impact on all the
participants. .Considerablefexcitement and positive comments
were méde during and after the panel.' However, the nature
of the éffect of the panel was somewhat different than was ©
expected. " A comment by one giri shéds lighﬁ-on the typg
of impact the panel freated. "I wish morc of the women on

the panel had a more active family life and I wish the

single wom wouldn't have come out so much." Another girl‘

. < v
next year and all the ygeng,mafiiages on the panel had failed.

stated it - . frightening to her as s@eoplanned £5’;5}ry
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Consequently, thls young woman never returned to the group.
Agaln,‘the resistance to reality surfaced since the women
were quite representative of marrlaqes ‘that do fall. The
women generally seemed.pleased»with their‘careers and accom;
plishments rather than bitter or unhappy. '

In the follow—up\session, de - neral resistance to
reality arose.clearly.' The r‘s e 2d to haye“distorted:
the information presented to hem > :eciding that the |
marriages of three panelists'failed be&auSeiof their career
commitqfants, However, the three intact marriaoeslwere the
women who‘had stfong career commitmeznts prior to marriage
while the three divorced women only entered their careers
after their marriages dissolved. Even reviewing the’lif:
stages of the women did not seem to clarify this. The girls .
latched onto information that supported their premise that
a woman cannot be both a caimeer person and a mother.~ One
panel member stated at tlmes she doubts that she is elther'
a good mother, wife or student because of the demands on
her tlme. The girls picked up on this statement but appeared
not to hear the conclu31on, that. the panellst realizeéd’ when‘a
she gave her chaices more. thought that only through combining
- the roles does she really achieve satisfaction. The panf;
ellst invested much of her energy that afternoon in clarl-

fying this statement,to no avail. Another panellst stated

she had chosen not to have children because of her career

ot
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commitment. The girls took this one statement as proof that
their stance (that ;orking mothers are inadequate) was truec.
The rest of the women's statement of personal satisfaction
and well-developed children, because of their career commit-
ment went unrecognized. éven though the girls acknowledged
the shortcomings and frustrations built into the role of
belng solely a homemaker, they generally agreed that they
uld just have to do better than their own mothers.

In conclusion, the panel made a great impact on the
<girls and brought to the forefroxit a number .of crucial
issues. However, in the leader's opinion, the glrls dis-
‘torted and selectively picked out information to support'
their beliefs rather than exploring alternatlves. As
leader , this situation proved dlfflcult to effectlvely han-
dle as the girls seemed only able to express thelr feellngs
and not able to examlne 1ncon31stenc1es or alternatlves.
Consequently, as the girls were re51stant, the leader chose<:
not to confront their bellefs too firmly or dlrectly, as it
was feared that this may canse the expre531on of feellngs
to be stlfled rather than promoting growth.\ %n another
situation, with more time, the panel should'sékve as a
means of opening up topics and then the girlsxooulduactiVely
investigate the topics by researching facts and interviewing

a variety of women.
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Discusegions

Generallv, the participants found the discussions
wothwhile. " However, one girl commented that, "the discus-
sione were poor due to general lack of participation and
the group was not closely knit enough." The\discuesion
time‘was a very valualbie component of this program, but a
numbér of factots give validity to this girl's comment.
Although at times the diecussitns seemed to‘ﬁrogress well
and have adeguate invhlvement, too much of the responsi-—~
bility remained with the leader; Activities were planned
with the &east amount of preparation hy the'girls(.as they
were volunteers who we;e'fitting the program into very
busy schghules. ?herefore,when issues arose in yhich fur-
Dther exploration by the gir;s would havelptomoted more in
depth discussion, the process remained rather superficial .
since the girls did not have the resources to really analyze
the topics. Under the restralnts of the present prograﬁ:
the girls remained passlve re01p1ents of information rather
than actlve 1nvest1gators ;

The discussions were further.handicappéd by'irregulatity
of attendance; Due to other commitrwents and pressures by
teachers,'the girls missed sessions,or parts of them. Cen—“
'sequently, the group never became as close as wes'hOped,
which hindered the process. i

On many occasions the leader. felt the need for another
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¢obunsellor. A second facilitator would have had differcont
approaéhes and perSpectives to stimulate diSﬂussions Wlth
only one leader, the persog s tlme is constantly fllled with

/ \b/’-‘
1nteract1ng with active grbup memberu and she is unable to

take the time to evaluate &he entire processj Consequently,
neQ approaches to tﬁe topics are limited and some of the
more reserved members are left out. Co—counseiling would

- give each leader someone to;share the outcome of the indi-

- vidual sessions with and then together they could devise

new methods tailored to the needs of members of the group.

Job Search Techniques

Evaluation of the joﬁjseareh techniques indicated that
these Grade 12 girls needed and wanted Specific skills that
" can be utilized in their job searches. Although jeb search
skills were not the primary focus of the program, they tended
to give the glrls both increased confidende and skllls. The
results suggested this component should be 1ncorporated into
-an exﬁanded program. Some girls expressed a desire for more
preparation ghan occurred in the existing prog%am. If addi-
tional time was available, the participants coald simulate
job 1nterv1ews, preferably with these being v1deotaped Feed—
back from the group and videotape could help the girls feel

more confident in thelr presentatlon of themselves,

Holland's Self Directed Search

The participants evaluation of the usefulness of Holland's
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v

Self;Directed Search indicates that even at grade 12, mény
girls are uncertain about theif interests and abilities.

The girls tenaed to uée this information onlyvin relatiorn

to stereq&yﬁie occupatipns that they were considering.
However, since the proéram‘wants to facilitate exploration
of male dominated careers, in an expanded version, the girls
could be’encograged to explore primar{iy male fields. - Fol-
lowing Morris' (1975) suggestion, éach girl could choose
three hon—traditional occupafions that incorporate their
abi;ities a??_iiiéIQSt’ to explore in-depth. If time per-
‘mits, the girls could)yisit people in these occupations to
determine whether a woman can achievé Saﬁisfaétion in thesé
fields! DAt this point, followingqthe suégestiqn of oneséf
the participants, the girls could also visit someone in the.

occupation they are considering to make sure they have a

realistic picture of it.
)

Film , _ - N

’

_The response to’the film "Womén Want" was again vari-
able. 7ﬁowéver, tﬁe film alsQ confronts the girls’ belief'
thatlthe future will automatically be fair and ideal. There-
‘ fore, the negative responses may be anothér sign of the
girls:® resistance to'change.. The film may have é;so been
a little too sophisticated for an audience&this age:;’Films
are a‘means'of concisely/pzésenting informatiéﬁ coﬁﬁerning’

7

stereotyping and should remain a component of the program.



In summary, the girls'reéponses to thencomponentsvof
the program and the total program were quite positivé. The
‘preceding discussion elaborated on the results of the sub-
jective eValuatioh asﬁwell_és the girls' reac;ions during
, R }
the sessions. From these two sources, it is concluded that
the program was a satisfactory beginning to the process of
change. The-exiéting program broughf many of the issues
discussed ir cnapter II to the forefront but wés_not in-
tensivé enough to create the change'hoped for. T™wo of the
gfeatest handicaps to the program were time'limitations
and situational variables. progrém approximately twenty
fEc1 nt time to facilitate

hours in duration was insuf

attitudinal growth. The process was further hindered by

the fact that the group was volunteer anég;ftendance meant
: - :
missing classes and other commitments. n the author's

(‘\ . ¢ . - N
opinion, schools need to sanction career and self-explor-

ation‘by integrqping them into the established curriculum
with equal stress as more tradiiionalfSubjects, This

pbéition is stréhgégggéd by the fact that three—-quarters
/ ’ .
of the girls involved would a;%o like a similar program
. . ' . // B ) -~
incorporated into the school system. If this is accomplisheg,

school coumsellors will be able to integrate the preceding
M~ - ™.
recommendations into a program. e

Succintly, a second eXpefimental program, a half term

) ! - . - ‘ o
in length, should be conducted to provide more concrete -



evidence of the program's success. To ensure the commitment
of the participante is strong enough to allow them to be-
come active rather than passive recipients, this experinental
program should be incorporated'into,the school curriculum.
Then, assignmente and reaS}ng materials could be easily
added. Two facilitators would further enhance the program.
One last recommend-tion is that each counsellor have at
vleast two individual sessions with the members, 'preferably
at beginning and mlddle of the program. The one to one
counselling may provide the much needed affectlve component
necessary to facilitate attitudinal change and also may
help lessen the girl's defenses toward the changing role of
.women. Individual sessions will allow for modification in
group process so that each program is better geared for the

>

pérticular members involved.

Sensitivity of Chosen Measures to the Problems of
Contemporary Women i

, ) . |
Career Maturity Inventory - Attitude Scale: The Career

Maturity Inventory — Attitude Seale was utilized primarily

because it was developed to measure the impact of career

education on students. When insignificant results occurred

in this study and since the second burpose of the study was
a

to draw some conclusions on whether measures used were

sensitive to vocational needs of contemporary yound women,

research using the’CMI- Attitude Scale in short—term inno—

an
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vative counselling p- :grams were examined.

Although Flake et al, (1975) determined that the total
scores of Attitude and Self-Appraisal scalr shoWed signifivw, .
‘cant changes after short—term counselling wifh.grade nine
‘career immafure students, the change in Attitude Scale
alone was insigﬂificant& In Swailg (1974) study with male
~and female grade nine students, no significant chénge occur-
red in’Attitude and Competence Scale of I when the treat-
ment program comnsisted of the Life Career Géme,’modelilg and
rq}atisnship counselling. Groom (1975) concluded tﬁat if
the simﬁlatidg; Life Career Game did affect the vocatiénal
development of subjééts, the instrument used, CMI was not
an affective measure to detect the differences. Conversély,
if CMI accufat?ly assesses career -development, the , simu-
lation game waslnot an effective method to increaselcareer

a .
maturity. McMilian (1977) found no significant difference
on CMI - Attitude Scale between the pre and post-tests for
his treatment group“wl}.x took part in the Career Explor-
-ation Project. | v

The implication‘is that CMI - Atgitude Scale may not
be an effective measure for change created by innovative
career prbgram run_over'shortqpériods of time. 1In the
present stﬁdy:th's may be especially true becausé the theo-
retical and empirical basis of CMI is maséﬁl?ne which infers

/

it may not measure vital behaviours and attitudes of women
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Richardson, 1974b). The results of CMI ;;Attitude Scale had

B

very limited interpretative value in the rresent study be-
cause it did not deal directly with 1ssues 1nvolved in
conclusion the CMI— Attitude scale“may not be sen31t1Ve.

enough to unlque female“vocatlon

ﬂ

nificant increase over a two mqnth
A

measures were 1n51gn1ficant\eewwell in the present study,
i
only further research w1ll substhntlate this conclu51on

\* cdncerns to show a 81g—

rlod As the other

ot <

Sex—Role Questlonnaire

_Althougn the theoretical basis of the Sex-Role Ques-
‘tionnéire,was consistent with the purpose of the present
study, its usage proved to be of limited value when results

. o
turned out to be 1n31gn1f1cant 3ince the scale was devel-

“* -~

oped to detect changes in attitude, when no change occurred
it was impossible to understand clearly why this happened.
The question of whether no change‘eccurred‘because partici-
pants had satisfactorily reeolved their'sex-role conflict
prior to the sessions or.becaqse the program was ineffective
in changing such a deep-seated conflict was unanswerable
‘from the data. ConseQuently, inferences'were made on degree
of resolution of sex-role conflict by the glrls'}responsgs-
durlng the program, rather than by comparing them to a nopu—'
latlon thbt had in fact demonstrated resolution of the home-

career conflict.

Also the girls' epmments during the administration of
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the test, suggested that at least some bf them were test-
wise. With so much publicity surrounding sex-roles, the
girls seemed to know even® on this Scale, what were the
appropriate, socially desirable rankings. Generally, it
appeared that the girls had ihcorpofated the socialIy\de—.
sirable/male and female attributes in their responses on
'the Sex—Role Questionnaire. From their verbal réacﬁions
dufing the program it seemed inconceivable ‘that they had
accomplished this ﬁor,themselves. Their reactions to the
panel and Life Planning Game suggééted.that they were 7
limiting their career aspirations becauSe they were unable
to integrate satisfactorily career-home. roles. Their ex-—
pressed feeldngs suggested the roles weré incompatible to
them. ) Vi

In hindsight, career salience or orientatién would
‘be a muqh‘more.appropriate and useful measure of resolution
of the seg-role conflict.; Career orientation includes such
variables as extent of work in life plans, role values,
desire to Qork, educational aspiration, field of occupation-
al choi :, .=2vel of océupational choice, certainty, and work
vdlues | ichardson, 1974a)1 In future research, an increase
in career.commitnlent“would infer that the resolution of
éex—fble conflict was occurring. If, as in the present

4

study, change does not occur, vital data will be available

to facilitate understanding of the participant's actual
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career commitments rathe: than ihferrinq it from tneir

reaction to the program.

Personal Orientation Inventory

The POI proved to be a very valuable measure of both
the overall impact of the program and the limitations o.
the program due to the characteristics of the participants.
The scale provided information .on why the girls would not
significantly change from involvement in a 20 hour progranm.
It also explained why many of the girls' responses ﬁo seg-
ments of the program were so reactionary. Théir self-
actualizing score indicated that as a group the partici-
pants would have great difficulty resisting social pressure
and‘expectétionsy regardless of whether their perceived
expectations were based on out-dated information.

However, as the Time Competence Scale pre-test results
correlated more with Inner Direcﬁiod Support Scale on post-
tests, than its own post-test resulté, furtheg research
on a larger sample is needed'to”determine the stability of
this measure over a short time period. -

In future research, the POI, esbecially Inner Direc-
tion Support Séale, appears to be both a useful and sensi-
tiv e measure for two purposes. Using the POI as pre-post
méasure seems to be‘é legitimate way of determining whether
the newly devised program meet their global objéctives.

Also as a screening device, the POI may determine if only



girls at certain lovels ot self-actuaslization a

: ‘ »
enough to be influenced Ly the prog{am.

© flexible
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CHAPTER VI

L)

SUMMARY AND RECOMMENDATIONS ~

-

: ~
Summary .

Statistics'demonstrate)t at
-~

Msomen are the fastest grow-
1ng component of th forfe and in ensuing decades the
vast majorlty of women will ?Dmblne marriage and family with
a full tlme career. , Althoughrthe percentage of women in the
labour market has drastlcally increased, women as a group
are failing to receive the reward. and status their numbers
and length cf employment warrant. ,éince highschool girls
}appear no better prepared for their'careersvthan women
thirty years ago, the indications are that women wlll re-
main underemployed. However, career development prcgraTs
for girls initiated in highschool may rectify this situation.i
Women's life and career patterns differ sufficiently
from m--'s to warrant a separate>vocational theory and coun-
selling'pr;brams. The three major barriers to women's car-
eer a:~‘rat.ons within our culture ar~ <alf-concept, sex-—
role con .ct and lack of approprlate role models. A vo-
cational counselling program for girls should then deal with
these barriers. Several methods have been developed to.

eliminate the barriers, through group counselling.
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Frd//the eV1dence Siesented a vocatlonal counselllng
program was developed, and measures to evaluate its effect
were chosen for use in .the present study. ?Welve senior
hignschool girls participated in the program for six weeks.

v
An additional‘twq%ve*girls served as a céntrol group.

From the analysis of the results of and post-test-

Ving it was determined that the treatment, group did not 2 —

come significantly more self-actualizing canse of their
involvement in the program. mHowever, there were 1nd1ca-)
tions.that some girls had begun the process of }e -evalu-
aZing their life o;ientation. On the whole the sample

group appeared too tigid to incorporate ehe experiences

"and ideas presented to. them in the program,‘into'tﬁeir
self—concepts. Consequently, the girls were unable to
resolve their sex-role conflict and then could not adequate-
ly explore diverse occupations. The p0551b111ty was consxd—
ered that when the girls: actually ‘experience the necessity
to work while raising thelr families, they may be more )
prepared to resolve their home-career conflict because of
their involvement in the progrem. Eventual increase in

occupational aspirations depends significantly on whether

'the”girls becoﬁelsufficiently flexible to be.responsive to

-

their environmental influences.
One implication was, that more affeJtive counselling .

‘techniques need to be incorporated into the gr sup process

to facilitate more openness to change. The alterrnative im-
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plication was that only seif—actualized participants will
be able to resolve their Sex-role conflict through involve-
ment in programs similar to the one adopted in this study.

| The girio involved in the present program did find it -
worthwhile. This result was particularly important because
in many parts of the program the girls seemed threatened,and
yet they still found it beneficial and would recommend ir"‘
to others. This implies that other girls may also appreci—'
ate the experience, and with revisions the program may helﬁ
them‘inerease their flexibility and resolve their asex-role

conflict.
.

From examination of the componeﬁts of the program it
was concluded that the program could be expanded and/im-

proved in order to eventually meet the.course objectives.
The final eonélusion was that the ﬁersonal Orientation In-’
ventory proved to be a_satisfactory‘and sensitive measure \
in this.study. Both Sex-Role Questionnaire and Career A
Matﬁrity‘e Artitude Scale provided limited information and
seemed to be inadequate measures'for the purpoee of this
study.

Recommendations . (/pﬁx

Program Improvements For Future Research

l. The adopted program should be expanded in duratlon
to at least twice its present length and preferably to the

equivalent of a half course."
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2. The expanded program shouldbe indorporated into
the regular school currlculum. | »

3. Assignments and readings should be added for

the purpose of making the participants more active and in-

\ E

volved in the process.

4, Two group leaders should fac11itate the new pro-
gram while plac1ng more responsibility on the participants

&

for activities in the group. ’

5. More exposure to non-traditional occupations must
" be incorporated,. with the members explorlng them in depth

6. The program should promote more personal 1nter—
actlon ‘with role models. |

7. There should be more stress on the affectlve com-
ponent to facilitate more personal growth.

8. Individual counselling se531ons w1th the leaders

should further aid personal growth.

a

rther Evaluation Research

1. The Q;aonal Orientati)on Inventory should be used
to assess the self-actualization level of the part1c1pants
_prior. to 1nvolvement in the program.* Then the control.and
experimental groups should be comprlsed of equal number o¢f
girls at the 3 major self-actualizing levels‘to investigate
if flex1b111ty does determlne the impact of the program on ’

resolutlon of home—career confllct.

2. The Personal Or;entatlon Inventory should also be

i
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as post-test measure to determine if the revised program
can meet the objective of‘indreasing girls openness to

change.

reer orientation or salience measure should be

v

subs¥ituted for the Sex-Role Questionnaire used in this

stu to determine change‘in home-career conflict.

4. Further}research should continue to use the Career
turity Inventory — Attitude Scale to determine the val-

idity of the conclusion of this study. that it is'nét a sen-

-

ive measure for change created by an innovative female
. A
5. With the modifications suggested, similar research

coﬁnselling progranm.

should be carried out with a variety of sample groups to

determine the role piayed'by demographic variables.
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APPENDIX A

VOCATIONAL COUNSELLING PROGRAM

SESSION ONE - Introduction

Purpose: To clarify the nature of the program since it

deals with lifestyles and attitudes - integration of person-
al life and career - rather than solely occupational explor-
ation. ‘ . :

~ To expediate self-exploration and mutual sharing
among the girls and leader. . ’

To begin to provide realistic information con-

cerning the labour market and women.
b : {

Time Required: 2 hours .

Preparation: An outline of the program is required to clari-
fy and t6 stipulate all the separate activities. Then up to
‘date statistics concerning women in the labour force was
collected. Since Alberta does not yet tabulate current fig- .
ures, statistics can be obtained through Women's Bureau,
Federal Depaitment of Labour; Ontario Women's Bureau and

Task Force of the Status of Women in Alberta Labour Force.

Finally the facilitator must take the time to examine
her own life and decide on relevant experiences to share .
with the group. To guide preparation of onds life story
the leader must consider herself a role model, who valued
her career and had through a number of stages reasonably ‘
integrated this with her personal li¥fe. Secondly, by sharing
ones struggles as well as successes Wwith the group, the lea-
der hopes to develop an atmosphere for mutual sharing of
concerns while presenting the girls with methods of handligg
problems they may be struggling with. The leader chose to
begin her life story at about the group's age.

Procedure: - Course outlines are distributed and introductioris
made. Everyone should share something minor about themselves
so that names are more easily remembered. If the members

are completely new to each other name tags may be beneficial.

Next the leader shares her life experiences with the
group and then presents a few introductory statistics on
women in the labour force. Clarification of the leader's
expectations for the group cag\?e discussed.



113

The girls are then broken into small groups of three:
or four to excharge their experiences, the reason they
chose to attend and their expectations for the group. The
facilitator circulates and joins each group to sdlicit
each girls comments individually.

The group ends with a clarification of the outline and
specifically the next meeting's activity.

SESSION TWO - Life Planning Game
Purpose: The Life Planning simulation is designed to enable

girls to develop realistic approaches to planning their
future lives by offering players the opportunity to plan

out the lives of real young women for a period of ten years.

To enlarge the girls' concept and understanding
of marrlageoand the labour force.

To have each girl explore a number of occupations.
© X ' .
- To. have everyone experience some of the unexpec-
ted but realistic events that influences ones life pLans.
1:, )
Time Required: 4 to 5 hours (This game can be run in 5 one
hour sessions rather than as one unit);

Preparation: The Life Planning Kit can be purchased from
Oakville University Women's Club. A leader's guide, a
student's work book and instructions for assembling the
materials are included. Assembling the kit requires a min-
imum of three evenings. A small career library with non- .
sexist and/or female-specific vocational material needs to
be collected. A list of the current program's resources

are included at the end of the section. Collecting materlal
can require con31derable time and foresight.

Next a co-counsellor should be recruited as one, per-
son will have difficulty keeping all the girls involved and
moving through the steps. The leaders rn ¢ to spend a few
evenings learning tHe stories of the six haracters and
the steps of the game. Preparation time for the game is -,
lengthy and should be done well in advance if things are
g01ng to progress smoothly.

-

Procedure: The kit provides a. detalled description of the
process. Since the Life Planning Game was run as one unit
rather than five, the introductory session' was amalgamated
into the second session ellmlnatlng repetition. .Briefly the
procedure is as follows: .

One leader presents the statistics on women in the

sl
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labour force and discusses the implications for the
girls in the group.
A
Each facilitator tel'ls the story of three characters
in the game.| :
1 .

The members then choose partners and ‘the pairs select
~—— the character whose life they would like to plan ard

each pair receives.a work book. During_the remainc.r

of the game the facilitators circulategEb clarify pro-

.cedures and discuss various decisions.

The girls then answer some general questions concern-
ing their character and fill out a Career Readiness

Checklist. The checklist is tabulated and the charac-
ter's greatest interests and abilities are compared to
Vocational Classification Chart. - :

The girls then choose three Occupations to explore for
their characters. They then go to the career library
and determine the following things for each career:
Education and .Praining; Special Qualifncations: Ways
to Enter the Field: Chance of Advancement; Earnings;
Supply and Demand. From this information they make an
in%&jal‘career choice. : -

Next, job applications are filled in and the wheel of
fortune éﬁ/Spun to determine if theé character gets the
job she desires. Once e ployed, the girls fill in a
budget sheet determined v the type of job their char-
r has. ‘ : ) ‘

The whee ofcfortuné is—spun again to determine if the
character marries and if so, her husband's occupation.

FromAthis information they determine if the couple can
afford to have children. - : >

Finally at 28 they spin the wheel twice to determine
if any unexpected events happen in her marriage and
job. - ’ S ' .

. ~ “
The session ends with 6.girls role playing the true
story of the characters. ' ‘ . ‘

SHSSION THREE -‘Discgssien and Holland's Self Directed Search

Purpose: To discussﬁimp;essions_and concerns that arose from
the Life Planning Gam§?\§
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To facilitate sharing of ideas and to relate the sim-
ulation experience to the girls own lives. .

To have the girls focus on their own abilities and
interests. > »

Time Required: 2 hours

Preparation: ' The facilitator notes some of the responses
and reactions of the girls during the Life Planning Game
to utilize as discussion points. The leader familjarizes
herself with Hollands Self-Directed Search and occupational
reference books and’ then obtain copies for the girls. 3

N

Procedure: In an unstructured and informal manner, the

group discusses their reaction to the Life Planning.Game.

The facilitator provides discussion areas if necessary,

clarifies the girls' opinions and feelings and comments on
. inconsistencies,

" After the discussion, each girl individually completes
Holland's Self-Directed Search. The facilitator circu- .
lates to make sure each girl undergtaﬁds the instructions:
and then discusses their findings with them.

SESSION FOUR — Panel of Women

Purpose: To broaden the girls Knowledge of alternatives in
careers and life styles.

To allow the girls to interact with women with diverse
and non-traditional careers and life styles. - :

To achainf the girls with problems faced by women in
careers and marriage as well as how women cope with
them. ’ ‘

Time Required: 3-5 hours:

Preparation: The panel of women needs to be considered
long 1in advance of the workshop as a list of willing. and
suitable women does not ‘seem to exist in Edmonton. The

type of careers to be represented should be carefuly con-
sidered prior to recruiting the participants. .Special
considerations to realistic alternatives to the girls in-
volved will influence the impact of the workshop. Although
methods of selection will depend on the audience, the fol-
lowing discussion of organizing the panel used in this work-
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shop is included for reference.-

--The girls involved in the experimental program were .
primarily interested in entering the labour market immedi-
ating after graduation or after a short training period. g
A few of the girls planned to attend University or college
at the completion of high school. Therefore, five of the
occupations were selected by meeting one of the following
criterion. " » . .

a) needed a highschool diploma but the entry position
" led to promotion, more responsibility and sub-
stantial increase in salary:

b) technical, skilled or semi skilled trade in non-
traditional fields; -

c) non-traditional occupations requiring minimal
training but giving higher financial reward than
"female" occupations such as clerical work.

The remaining two occupations required some specialized
university training. Professions such as lawyers and
doctors were eliminated because women have become suffici-~
ently prominent in these fields so that appropriate role
models can be more easily obﬁained than the professions
chosen.. ‘ . : :

The tentative list was quite extensive; however, lo-
cating appropriate women proved much more difficult than
expected. No-one from the non-traditional skilled labour
area was located even though: unions, technical schools, the
apprenticeship board, and_companies were contacted. The general
response was to justify their lack of assistance and if
pshed, to refer to someone else. -Women's associations and
colleagues only produced a list of university trained pro-
fedsional women. Finally the Business and Professional
Women’s Club of Edmonton produced a number of suitable women
‘who met criterion a. From this source a police dectective,
an insurance salesperson, and assistant bank manager were
contacted and agreed to participate. Through the Edmonton
Transit System, a bus driver was found and through Smith
“Ambulance, - an ambulance attendant was procured. A dentist
was selected on a friend's recommendation and a personal
friend in/the final stages of her PhD was asked to join.

The personal friend was selected because of her youth and
‘her successful incorporation of the roles of student, work.
mother and wife into her life as well as her non-tradition~
al interest in research and computers. The final qualifi-
cations for the remaining 6 were their willingness to dis-
cuss their personal life and their agreement not to pre-
sent their employer's official stance on women. For that
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reason, as much as possible, the women were contacted per-
sonally, rather than through their businesses. The organizer
did not determine the actual content of the presentation if
the women agreed to preceding stipulations. All ‘the women
contacted readily agreed to participate even though the

group was small. ‘

Although the panel was by no means exhaustive it was
felt that it would give the girls an indication of the di-
versity of women's caréers and life styles. It turned out
that although commonality existed, the life choices and .
patterns varied considerably. The women ranged in age from
approximately 27 to 60 and in education from grade 10 to 9
Years of university with( some having attained specialized
courses at night. Three of the women were married: one had
a baby, another 2 pre-schoolers d the third had chosen. not
to have children. Three women wgge divorced at a young age
with small children. Two of thesé women had successfully
raised their children: one without support from her hus-
band and the other one was attempting to raise her school
age children without support. The last woman was a widow
who had completed raising her two c ildren. As this infor-
mation was unknown at the time of selection, the author
-assumes that any selection of career women will produce
diverse life styles and situations. ‘

Once suitable women were located, the preparation was
straightforward. 1In the initial phone call, the purpose
of the workshop and the expectations of the participants
were explained. Once a commitment and fair understanding
was achieved, a letter giving the time, date and location
was sent. Included in the letter was: an oytline of the
tentative areas of discussion (see Appendix F). .

Videotapes or films of role models is an alternative
to spending the two months it took to put.the panel together.
However, the present.study used a live panel, because inter-
action between the girls and women seemed invaluable. Also
no adequate video, slides or films were available in Edmonton
at the time. The only possible exception is for public
school through ACCESS. However. one must send six videotapes
a month in advance to ACCESS and then they remain the school's
property. At the time of this workshop these were not avail-
able. , ' -

p—

Procedure: A fifteen minute introduction and meeting of the

women was held immediately preceeding the workshop during
which the order of presentation was decided on by the women.

: The group of women were introduced to the audiencé and
four of the women took seats in front of the group. Each
member- introduced themselves before they did their .presen-
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tation. A coffee break proceeded the remaining three wo-
men's talks. The above discussions were all videotaped.

'An hour long informal and spontaneous discussion took
place .amongst the women and girls after the individnal
presentations. Such topics as-marriage, children, careers,
men's expectations and their own expections were covered.
Then everyone was thanked and small groups spontaneously
formed to discliss mutuwal concerns and interests. During
this period, refreshments were served and people dispersed
- when they personally felt closure.

The actual procedure depends:on the number of women
involved and the size of audience. The preceding descrip-
tion is given as a guideline for future panels.

1

SESSION FIVE - Processing Information from the Panel
Purpose: To process the information and issues that arose
for the girls because of exposure to the panel.

‘ To relate these areas of concern to participant's
lives. o

Time Required: = 2 hours
N \

Preparation: The facilitator should note reactidns_to the
panel to use as discussion points. o

Procedure: Again this session should be informal and un-
structured so that the girls can freely express their opin-
jons. The leader clarifies feelings, expresses inconsis-
tencies and misused informati¢n. .The girls can briefly
summarize the personal histories of the women in the panel
to refresh their memories- and stimulate discussion. The
discussion should focus on the concerns of the girls. 1In
this group, topics such as their own families and their
influence, personal expectations for marriage, their need
to be loved, and, working mothers were discussed. '

L]
>

SESSION SIX - Job Search Techniques

=

pyrpose: To increase the girls' awareness of how to explore

careers and jobs and to learn job search techniques.

To expose the girls to more women with responsible -jobs.

Time Required: 2 hours



119

RN
]

preparation: “A trained counsellor le.ding this group may
have the expertise and skill to deal with this topic area.
However, as one of the primary.purposes of the course was

to expose the members to as many womer. as possible, two
resource people from the Alberta Manpower Counselling Centre
were recruited to present the material.

. N ‘
Procedure: The procedure will vary with the resource peo-—
ple involved. In the present workshop the one woman pre-—
sented information on how to expleore jobs and careers. An
exercise on how to evaluate resource material was carried
out. A list of places in Edmonton where ocecupational infor-
.mation is available was given to each girl. ‘

The second resource person then covered resume writing;
. job applications, references and job interviews. Materials
on the subjects were distributed. By

o

SESSION\SEVEN -~ Summary

purpose: To conclude the program and to finish‘discquiohs
on topics that arose during the program. :

To present one last realistic picture of women in
the work force. ' ‘

L

Preparatiomn: The facilitator should go over all topics and
decide which need further -exploration. The film "Women Want'
by the National Film Board can be procured to give a visual
and auditory summary of women's struggles. The picture
deals with discrimination in employment, stereotyping,

ies and finally

.gttitudes in labour force, new opportuniti
changes that still need to be accomplished.

procedure: In this group, the girls needed to still deal
with how to present their limited experience in the labour .
market to prospective employers. ‘Each girl looked at her
experience, and attempted to present it more positively

to the group., with follow up-discussion by all members.

_ The discussion turned to stereotyping and its impli-
-cations. Finally, the program ended with the film,  "Women
want " . N . . . . N
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VERBATIM COMMENTS BY PARTICIPANTS
IN THE TREATMENT PROGRAM

Overall Benefits

Broaden Outlook-

1. I found out what it realistically could be like
for some women in the future. I realized I may have to face
some of that reality.

2, It showed up different types and how your life can
turn out with your job. .

¢

3. How to. handle the occupation < amily at the
same time. . What kind of step I was tak aC 1to the . occu-

pational world
- 4. It gave me a better outlook on wc. kin¢ life.’

-5, It gave me a broaaer outlook on myse:“, a job and
others. B i .

"Aid 4n Career Decision: X

1. .The program helped me make a choice of my occupa-

tion.

N

2. ~ It gave me information on jObS and ch0051ng a ¢ar-
eer. I found out that jobs I've been looking at probably
suit me ln both 1nterest and ability.

3. It helped me to think about what I want to do and
also helped me make up my mind. N

5

4, It made me. thlnk harder about what I wanted and I
have now dec1ded what I'm g01ng to do.

.S- It got me 1nterested 1p~n\y jOb opportunities.

6. . In the way, it helped glve me 1nformat10n on speci-
fic careers I had 1n mind. . .

\
“

Specifiogparts of the Program:

: 1. How to go about getting the jobs I want (interviews,
‘resume). - . ’ : \\ -

N
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2. Preparation for interviews, etc.
3. How to prepare for your job. - -

4. The thing I did find beneficial was the speakers
who came to talk to us. :

5. Talking with the.panel of women was a more personal
basis and very realistic. :

Negative Comments

l. . Two girls commented on disliking answering the
-questionnaires.. : N

2. Prior to the program, I had done a lot of career
research on my own. I was very aware of job search tech-
niques, opportunities and the means and ways of entering
higher educational institutions. .Unfortunately, none of
this has helped me make my career choice. I assumed the
program would be more self-directed and less general,

3. Discussions were poor due to general lack of par-
ticipation - the group was not closely knit enough. I
really didn't get anything out of it. '

4. We never exglored‘enqugh jobs.

Recommendations

1. More discussions with ouside people involved in
jobs. ' :
2. More discussion time.

3. iMoré information about jobs»and‘gbing out to apply
for jobs. ' TR ‘ :

4. Have a panel of men and ask them what they think
of women working. ‘ :

5. ,More on line of what kinds of jobs are offered for
us. ' ' ‘ '

6. More job ideas.
7. If the program was expanded, I think that each girl

should actually for example an Accountant, visit an office
and observe what it is really like and find out if. that's
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really what the girls wanted. I.think this would be very
worthwhile, so money will not be wasted on Advanced Edu-

cation.

8; I feel it should be revised according to the times
and type of people involved. '

9, The idea of this program is really good.because
so many people have trouble deciding what they want and- I
feel that this program, through continued offering can al-
ways be improved. .

10. Mone time could be spent on the things that would

unexpectedl;\ggppdﬁ\&#/
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'APPENDIX C

DEMOGRAPHIC CHARACTERISTICS OF CONTROL
AND EXPERIMENTAL GROUPS

All members .of both groups were seventeen year old fe-
.males in Grade 12 and Catholic. THe following tables and
discussion are includedéto provide a more in-depth under-
standing of the demographic make up of control and experi-
mental groups.

Parents' Occupations °

Slnce the groups only consisted 4f twelve members each,
a direct comparlson of parents'.occupations provided very
Iimited comparison of information. Therefore the occupa-
tions of both parents were ranked according to Blishen's
(1968) Socio-Economic Index. :

Table 1
Number - and Pércént of Fathers' Occupations in the 10

Categorles of Socio-Economic Status devised by
Blishen (1968)

Rank Interval No. of Experimental - Control
- " Occupations n =12 ' n =12
B , No.’ % - No. %
1 - 32 : 32 1 8.33 1 " 8.33
33 - 64 - 32 0 0.00 0 0.00
65 -~ 96 - 32 1 8.33 -0 0.
97 - 128 . 32 3 25.00 4 33.34
129 - 160 32 2. 16.16 1 8.33
161 - 192 o 32 0 ' 0.00 1 8433
193 -~ 224 .32 2 16.66 2 16.66 -
225 - 256 - .32 1 8.33 1 8.33
257 - 288 - 32 1 8.33 1 8.33
0 0.00 0 0.00 -

289 - 320 33X'

*  The first rank interval represent the 32 occupations
w1th the highest socio-economic ranklng.

* % In the experlmental group one father was not included
- because he is disabled and in the control group one
father was retired, and therefore excluded.
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From Table 1, it can be seen that the majority of
fathers for both group fell in the four middle categories.
The girls involved in this study, primarily seem to have
blue~-collar, lowermiddle-class fathers which is consistent
with the socio-economic district in which their school was

located.

‘In regards to mother's occupation, 6 of the experimen-
tal group and 3 of the control group had mothers that were
primarily hommnnakers. To determine whether this difference
was significant, a' test of differehce between two propor-
tions was carried out. The result produced a Z ~ 1,33
which is less than the accepted 1.96 needed to reject the
hypothesis- that the proportions are the same. Therefore,
there was no significant difference between the number of

. mothers remaining at home'for the control and experimental
group. Table 2 ranks the remaining.working mothers socio-
economic status. Caution must be taken in interpreting
this table.as the girls were not asked to stipulate whether
the motherg were employed part time,or their,length of em-
ployment. _ 0

Number and Pércent of Mothers' Occupations in the 10
. Categorles of Socio-Economic Status Devised by
_ Blishen' (1968)

A

Rank Interval No. of ' Experimental Control .
S Occupations .n.= 12 : n= 12
‘ . No. <% No. %
1~ 32 32 0 0.00 0 0.00
33 ~ 64 32 1 8.33 2 16.66
. 65 - 96 32 1 8.33 0 .0.00
97 - 128 32 0 0.00 0 0.00
129 - 160- , 32 4 33,34 1 8.33
161 - 192 ' 32 0 0.00" 2 16.66
193 - 224 32 0 0.00 1 8.33
225 - 256 32 0 0.00 0 0.00
257 - 288 32 0 0.00 1 8.33
289 - 320 : 32 0., 0.00 2 16.66

’

", « The working mothers socio-economic distribution appears
comparable to fathers'. The control group's ranking appear
more variable: however, there are three more mothers inclu-
ded than in the experimental group. Only one mother in +
control group vas employed in a non-traditional occupati
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Siblings .

The following tables are presented to provide factual
information concerning the number. of siblings and family
position for each group member.

~ Table 3 —

Number of Siblings

'No. of Siblings - 0 1 2 3 4 5 6 ... 10

EXperimentai :
Group (N=12) 1 2 .4 %3 0 0 1 .1
Control Group ‘ ’
(N=12) 2 5 2 3 0 0¢« O 0
Pt :
\\

Table gj

Position in Eamilj

e

- . .l . .
gg;;;;on 1n JOnly Youngest ‘Middle O{ggﬁF
| -
Experimental ’ o . :
Group (N=12) 1 3 5 3
i ST A -
Control Group I
(N=12) 2 4 1 5

ey

Tables 3 and 4 are self explanatory and there is in-
sufficient data to elaborate on them.

[
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Exposure to Working World

Table 5

Number of Part-Time Jobs

Part-Time Jobs . 0 1 2 3 | 4
Experimental
Group (N=12) 1 3 2 6 -
Control Group : - ] .

(N=12) s 3" 6 1 2

N Table 6
Number of Volunteer Positions .

Volunteer ‘ ' -
Positions 0 1 2 3 4
Experimental N .
Group (N=12) ' 8 -3 1 0 0 G
Control Group ' :

(N=12) 9 2 0 0 1

Tables 5 and 6 demonstrate that .all subjects had had’
some exposure to the working world either through part-time
or volunteer jobs. )

Summary S

Appendix C has been included to give a more comprehen-
sive look at demographic characteristics of sample groups.
As there is only 12 .members in each group, conclusions and
implications pertaining to these characteristics are very
limiteHd. : '
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S APPENDIX D , (

INFORMATION SHEET (Confidential)

Name

.

7

Age
Occupation of Father

Occupation of Mother

Number and age of sisters

Number and age of .brothers

Please list the type“of part-time jobs you-have had

1.

- . - : ¢

nob w N

Please list any volunteer work you have done

1.

>

Vb w

Please list in order of importance the things, you hope to
accomplish in the next ten years, i.e., education, travel,
types of jobs, marriage etc., :

1. '

pel

2.
3.
4

[0 cBEN N0 W T, |
L]
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-APPENDIX E

INFORMATION SHEET

Name :

Please list in arder of importance the things you hope to
accomplish in the next ten years, i.e., education, travel,
types of jobs, marriage, ‘

1.

® N 0O Wwm
.

2. o
3. . , \
4 B

L. | " S
Please answer the following questlons if ‘you took part
in the vocational program. ,

Overall, was the progfém of benefit to you?' Yes No

_ If yes, in what way?
If no, why?

Would you recommend that. other girls your age take part
in this type of program? Yes No

Would you like to see thls type of program 1ncorporated

into the regular school program°
Yes No

Please rate thevfollowing parts of the program

<

‘(a) L1fe Planning Game

Very Wbrthwhlle Worthwhile | Adequate Not Worthwhile

(b) Panel of Women ]
Very Worthwhile Worthwhile  Adequate Not Worthwhile
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(¢c) Discussions

Very Worthwhile -~ Worthwhile - Adequate Not Worthwhile
(d) Job Search Techniques - i.e., resume _

Very Worthwhile worthwhile Adequate Not wprthwhile
(e) Speaker's on. Job. Search | ‘ )

Very Worthwhile Worthwhile Adequate Not Worthwhile
(f) Self Directed Search i.e. determining own interests
Very Worthwhile Worthwhile Adequate Not Worthwhile
(g) Film , ,
Very Worthwhile Worthwhile Adequate Not Worthwhile
(h) Leader *

Excellent Good Adequate Poor

5. What things would you feel should be added to thié-pro—'

6.

gram in the future to help other highschool girls with
career plans? :

Any further comments?



130

APPENDIX F

Dear’

I am writing to confirm your speaking engagement at

a Career's Day for a group of Senior highschool girls on
April 2, 1977 at the University of Alberta. As I mentioned,
the format will be a panel of 6 women in various careers
discussing both their occupations and life style. After

each person has, spoken there will be an opportunity for the

. girls to ask questions. At the end of the panel, I am hoping
you will be able to remain for coffee and to -speak with the
girls in an informal manner. '

This panel is one session of eight, in a course on vo-
cationas,preparation; This experience allows the ‘girls to
interact with a number of women in different -occupations.

I am hoping that in your presentatioen you will stress how -
you personally made your choice of life style. I am in-
cluding an outline of areas that I feel will be important
to these girls. »

We will meet at 9.45 at the main entrance of the Edu-
cation Building which faces 87 Ave just past 112 St. At
that time I will take you to the meeting area.

I also wanted to let you know that I am planning to
video this session. The primary reason is that in the next
session, we will use segments of it to stimulate discussion.
Further, if you give your permission, I woul&:iike to use.
it in later courses. - '

If you have any qﬁéstions or concerns please feel free (
to contact me at 482-4644. Thank you very much for your h
-involvement in this program. -

Yours truly,
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‘Any discrimination either overt or subtle that you have

131

Outline - . ‘

Please feel free to present this material in any way

'that is comfortable to you.

Brief Personal;History - stressiﬁg all major choice
points. -
A descriptioh of your‘presént job

~ stressing the things you find the mbst_rewarding

- the drawbacks that you have to cope with and why
you do. S
How your personal’ life style is reflected in your career
choice. . How do you balance your personal life with
your career choice. ‘

How do the significant people in your life feel about
your choice of occupations (i.e. parents, friends,
spouse and children. If some of these people have
changed their feelings over the years, please explain.

experienced during your career. How did you cope with
this. . : ' '

‘How do your colleagues both male and female react to

youw. If you have people working under you, please des-
cribe their reactions and how you have learned to super-
vise people.: : : . . :

Educational background - how you_financed your schooling.‘

Day—Carevprdvisions fochhildren._
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