LA S
ol

"CANADIAN THESES ON MICROFICHE™ -~ =~ ="~
T \\ % ssnN \ - :
THESESENAD'IENNESSUR-_MICROF'ICHE | -
3 : | R ,
. o \:. : “ {' N \:, ’g“‘ : " . .
l* National lerary of Canada '-BrbhothquJe nationale du Canada e LT

Cotlectlons Development Branch

'Canadlan Theses on, -

Microfiche Service - .. sur'microfiche *

-:i:'.:.lottawa,“Canada'f e
-, KIAON4 - e L

.

M /‘:"\ N ST B : .
~ NS . . .
.o : R

NOTICE

‘_"The qualrty of thls mlcroflche |s heavrly dependent'
“upon the . quahty of the original thesis submitted for

_ vmlcrofllmlng ‘Every “effort -has been made to ensure
] the hrghest quahty of reproductuon posslble '

' lf pages are mlssmg, contact the umversrty whrch .

granted the degree

Some pages may have mdrstmct prmt especually'
if the original ‘pages were typed with a poor typewnter et

o ;rlbbon ot if the umverssty sent us a poor photocopy
. } | l.

Prevnously copyrlghted materuals (1ournal artrcles
publlshed tests etc.) are not fllmed :

fw - 4
) oo

. \Eeproductton in full or in part df this f|Im is gov- -
erned tw\the Canadian Copyright- Act, ‘R.S.C. 1970,
- ¢.. C-30. Please- read the authoruzatloh forms whach

accompany thls thesw

ey
' o~ ay. o
e R TR

" THIS DISSERTATION .-
. HAS BEEN MICROFILMED |
. EXACTLY: AS RECEIVED

3 ‘-

CNL-339 (r. 82/08)

'Servrce des théses canadrennes S

R

quallte

Drrectroqdu developpement des collectlons

La: quahte de cette mlcroflche depend grandement de .

, la qualité de. la these soumlse au 'microfilmage. Nous. .
.avons ‘tout fart pour " assurer une quahte supérleure
- de reproductoon . : '

S'l| manque des pages veu:llez commumquer o
" avec | umvers:te quu a confere le gra\de SR R

- La quallte d'unpressnon de’ certames pages peut

laisser a désirer, surtout si- les pages orlgmales ont été =

dactylographlees a Ialde d un ruban usé ou si Iunlver-
sité nous a fait parvemr une photocopue de mauvarse

4

Les documents qui font déja Iobjet dun droit .
dauteur (articles de revue examens publles etc) ne -

- sont pas mlcrofrlmes

La reproductlon meme partlelle de ce mlcrofllm

" est saumise. a la -Lot~canadienne sur e droit.d" auteur, -

SRC 1970 c. C-30: Veuillez prendre connaissance des

»formules d’ autonsatlon quu accompagnent cette thése.

LA THESE A ETE. .
MICROFILMEE TELLE QUE
NOUS L’ AVONS RECUE he

Pl

.:4 ‘. Ca.na dlol



.- o C B P T B .:.",.-I" o

.* . Natlonal lerary . Blbhotheque natronale
1T of Canada - = . /. du- Canada

-~

Ottawa Canada

",K1AON4 R 63945

./:’7 il ahal LSk Cabih

-

./

e

’ Canadran Theses Duvrsron Dnvrsron\yes theses canadlennes‘ .

. Please prmt or type — Ecrlre en lettres moulées ou dactylographner

+ -4 ~ ' [

‘\gFH_MISSION,!'O MICROFII‘.‘M %:AUTORIS_ATION_‘DE MICROFILMER

: - ?’.‘Full ‘Name-of Author - Nom compIet de lauteur

THOMAS, & a/r/) &/\/

RoBERT

) Date of, Birth — Date de naissance

AueusT 27, 19S5

Country of Blrth — Lleu de nalssance o

/4 VAL

. Permanent Address — Résidence fixe

2z 3404 2 gl I%reef
& /m 0/7%27/1 ) ,4 /ﬁéfv%
TSE Y8y .

o s

" Title of Thesig — - Titre de la these

~. . "
<. )

EK/‘éﬂ///t ﬂ/{éje/% //Mm
W@//VM.Z/\ : ‘ﬁ‘?c //L/ f‘/(,(a/yéf E//m:a—/ el

suir ' s /‘4 7é_ﬂMth

Umversrty — Université .

Uni t/éfj/@ oA ’7%/52*%

© eyt TTy EEvETy

‘ .

Degree for which thesns was presented — Grade pour quuel cette these fut présentée

 Ed- s

o'

-

' Year this degree. conferred - Annee d'obtention de ce grade

/?3’3

Name of Supervrsor —_ Nom du dtrecteur de these

}/ Tame 5 ﬂtkfoa;

Permussron is hereby granted to ‘the NATIONAL LIBRARY OF

CANADA to mtcrofrlm this thesis and to Iend or sell copies of -
the fitm. " .. :

‘ The author reserves other publication rights, and nerther the -
thesis nor extensive- ‘extracts from it ‘may be printed or other-
wise reproduced without the author's. wrrtten permission. -

<

~

L'autorisation est, par la presente accordéew la BIBLIOTHE- _
QUE NATIONALE DU CANADA de microfilmer cette these et de
préter ou de vendre des exemplairas du fllm '

L auteur se réserve les autres droits de pubhcatron ]
ni de longs extraits de celle-ci ne dow_ent,“etre imprimés ou -
autrement reproduits sans I'autorisation écrite de I'Auteur.

Date

%C G /5@/77 /75/7/'

=

NL-91 (4/77)



. THE UNIVERSITY OF ALBERTA

EXTENDING ONESELF'

HUMOUR AS A TEACHING MEDIUM IN SOCIAL STUDIES EDUCATION

by T
‘ ‘3 GORDON R. THOMAS A o
[ Y
. A THESIS -

SUBMITTED TO ‘THE FACULTY OF GRADUATE STUDIES AND RESEARCH
IN PARTIAL FULFILMENT OF THE REQUIREMENTS FOR THE DEGREE

OF MASTER OF EDUCATION

'DEPARTMENT OF SECONDARY EDUCATION

s

. \ .
EDMONTQN, ALBERTA

SPRING, 1983

:ﬁﬁﬁk-

N
7



. vl e - . o .
e e T e g

"”%,}[}TngprIVERsITiTOF<AiBERTA”

R - RELEASE FORM . e
- o - .
.‘» . :ji .
‘ [ . 4.
'NAME OF AUTHOR- GORDON’R; THOMAS. - . L
TITLE OF THESIS- EXTENDING ONESELF: HUMOUR AS A |
- TEACHING MEDIUM IN SOCIAL STUDIES
SR QEDUCATION

DEGREE FOR WHICH THESIS WAS PRESENTED M.Ed."

YEAR THIS DEGREE GRANTED: 1983 o e T
/ > - T T A
j o : R S ' R

!

'

Perm1551on is hereby granted to THE UNIVERSITY

£

i OF ALBERTA LIBRARY .%o reproduce: s1ngle coples of thls‘._
the51s and to lend or . sell such coples for prlvate, B
scholarly or sc1ent1flc research purposes only.

The author reserves other publlcatlon rlghts,
| and nelther the the51s nor exten51ve extracts from it

may be prlnted or otherw1se reproduced w1thout the

author's wrltten perm1551on\

LY . . R . 7’-\ : '/
‘ | ‘ . L(;:vv o
' C
L N
PERMANENT ADDRESS: ,
#22 13404 - 96 Street'
Edmonton, Alberta ’
-TS5E 4B4

' DATED DEGEMBER 1, 1982



,”: hv: ST L
- THE UNIVERSITY OF ALBERTA N
FACULTY OF GRADUATE STUDIES ANQ'RESEABCH
. <

The under51gned certlfy that they have read
land recommehd to the Faculty of Graduate Stud;es and
Research for\atceptance, a thesis entltled EXTENDING :
AONé\;;; HUMO AS A EEACHING MEDIUM IN SOCIAL STUDIES
EDUCATION\::B;Z::Zdby GORDON R. THOMAS in partlal :
.fulflllment of ‘the requlrements for the degree of

Master of Educatlon.

. . Sn‘erV1sor | o
| (\J;ZTT::)&??TT)()()!f??%?%ﬂc.f ;
Date:..........;“ﬂiqa??r.. s
»/ . ‘ N



AB’S.TRACT:_.. S o

'_“ In llght of recent rev1ews whlch suggest that
'soc1al studles 1s a, borlng spbject for many students,'
thls thesas develops an argument that humour has an
1mportant place ln soc1a1 studles educatlon, and that

Cits place“ is more than 51mple boredom rellef

_The srs examlnes the lnterrelatfonshlp of

. L

.'humour and communlcatlon, argulng that humour can pro-.'
,v1de a lens through Wthh to v1ew the world ' As well

humour ca?“contrlbute to the formatlon of one s
»attltudes, and thlS has a cruc1al relatlonshlp w1th
01tlzensh1p educatlon. ‘.. AR -s.,l . f};q‘ o

- The humorous attltude 1n a - socﬁal studles

’classroom, then, may make an lmpmrtant contrlbutlon to,

"the development of a student S. phllosophy of llfe and

3

the clarlflcatlon of a.world view. -

Al o
#fer oo

‘Humour'mayAserve otherrfunctions; as.mell
‘Humour of words,yzdeas; 81tuatlon, 3& oﬁ_character all
have 1mp11catlons for claszroom 1nstructlonﬁ¢ As well
humour can be used as a ch1al lubrlcant, a safety valve,
therapy, as a tonic, or as a surv1val kit.

| Because the- soc1al studles tend to approach
the non—tr1v1al questlons or 1ssues rooted ;n an S
=abundance of fact “humour hds a spec1al relatlonshlp

torsoc1al stud;es.‘.Whether used to anlmate, provide a

v
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change of pace, Ancrease motlvatlon and appeal or: to :;_"
create a warm classroom env1ronment, humour touches’

L the student 1h a spec1al Way.x The teacher 3 use‘of«a : <
ﬁumorous attltude just “may- make ‘the soc1a1 stud es e
“ classroom a betterrplace to be. : - _-_‘ J' e s e
'\'3'” 7-,_ Thls the31s should be con51dered an "1deas o :
work" whlch qualltallvely addresses the issue of the i
. M 1
= humorous attltude 1n SOClal stud1es.-~ 3
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- Approaches to Teachlng Hlstory ‘"

%

.;:? CHAPTER I

INTRODUCTION TO HUMOUR INV@DCIAL STUDIES EDUCATION St

INTEREST IN HUMOUR IN TEACHING _”{

At the 1981 Natlonal Counc1l for the Soc1al
Studles (NCSS) Conferepce in Detr01t, there was much
dlscuss1on about current (but un01ted) research that 0
contlnues to 1nd1cate that soc1al studles is percelved
by students to be thelr least favourite school subject
In my few years as a teacher, I have heard many students
growl about the ordeal they face .in the soc1al studles
classroom | Indeed -our school counsellor belleves

-

that soc1al studles is the least popular subject at

- school. Durlng recent parent teacher 1nterv1ews,‘a

parent asked how I can stand to teach such dry trlpe
as social studles. A former principal rldlcdled my
choice to accept 'a full social studies timetable ("You're.

sure you won't take a .few Englishwclasses for your own

5 enjoymentﬁ"). In Detroit, I dozed off in the midst ofﬂ

a horrendous presentatlon on a fasc1nat1ng toplc--"New

Others have cr1t1c1zed the soc1al studles and
sacial studles educators; A few years ago, A.B. Hodgetts
chastised Canada s soc1al studles teachers for empha-
5121ng nlce, neat Acts of Parllament and dates and

-

facts. Soc1al studies was teacher -centred; ‘the student

was the bench bound listener in a classroom augmented



'”:'on tradltlonal methods and ‘the fallure of the 1nqu1ry

-
1nvolvement, o

rooms.. Thelr

e

only by chalkdust. (Hodgetts, 1968) In Alberta, the
1975 Downéy Report commented on the teachers' empha51s

)
process 1n many classrooms.' All of this descrlbes a

v

soc1al studles classroom whlch does,not promote 1nterest,

awareness. (Downey, 1975) However,

some of my best eachers" used humour in thelr class-,"

¢lasses (and courses) .Were 1nterest1ng

ﬁnd maybe even beneflclal because I became an actlve
partlcrpant 1n the learnlng process. I. was happy to be"
T 1in ¢lass and enjoyed the,coprse work. .

| Humeur exists in many forms which can be
adapted to the classroom. Wordplay, incongruity, humour
of s1tuatlon and character aré applications which serVe<
as an exten51on of oneself in the classroom;—an exten51on‘
whlch increases classroom appeal - This attractlon and
1nterest in learnlng 1s an important goal for~soc1al

studies educatlon,_and this the51s is a statement of

the author s 1nterest in such a goal. T

. : PR

THE NEED FOR QUALITATIVE HUMOUR RESEARCH

\

In studylng the use of humour and its

relationship or appllcatlon to the classroom, one is

’struck-by,the minute collection of'research. At the

International Conference_ondHumour and Baughter convened
in Cardiff, Wales, in Julyl1976, a vast number of papers

were presented on such topics as ethnic humour, cross-

Y
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b'cultural humour,,humour as therapy, humour 1n 1nd1vi—

-~ N

: dual dlfferences, and approaches to the psychologlcal
_study of humour. One smaii sectlon was devoteq to humour

L

as a form of communlcatlon, and. thlS toplc 1ncluded one

paper relatlng humour to the classroom. Only an

abstract was publlshed in the collected papers, and the .

Jone paragraph summary was too short to be of very much

L4

"as51stance. (LlnfleId in- Chapman and Foot, 1977, p. 328)
The central 1nterest of researchers of humour

fhas been 1ts p%ychologlcal lmpllcatlons. Questlons

such as - "What is funny°" or "Why are diffeqent thlngs

funny to dlfferent people’" have been researched many

*\»

tlmes. However, the Varlous functions of humour in the

.classroom have not drawn the attentlon of researchers.
Leacock obServes that people who write books

fabout humour have none., The Joker is not as respected

as the "solemn ass": 'i -

«+. people who sit down to wrlte b00k$ on
humor are- scientific people, - phllosophlcal
analysers who feel that they must make -

' something serious, something real out of 1t,
and show us that humor can, . 1n the proper , ot
hands, be made as dull a .as respectable. as
philology or eplstemology.  (Leacock, 193s,
p. 7) L ‘ .

'.v

As Baughman reallzes, "no sooner does educatlon become
~ e

formallzed than 1t becomes solemnlzed In these two -

;;solemnltles humour has partlcular importance: educa-

'utlon as an adjustme & to llfe and educatlon as- the-

ldevelopment of the mlnd (Baughman, 1974, p.'62) 'The



'vstake of humour 1n educatlon~1nvolves both A humorous é

v o »

’attltude can create or contrlbute to the creatlon of a‘

©

"soc1al env1ronment cpnduclve to learnlng. In such ‘an
4enV1ronment, the student galns 1nterest in the subject

'materlal and feels better about hls studles. As well,

[N

?1,the humorous attltude has 1mpllcat1ons for values :

'educatlon because 1t serves as an exten51on of man.
_ -
Humour reaches out to touch 1nd1v1duals and may Lnfluence

‘?Rstudent outlook ln :a rapldly chang1ng~wor1d ThlS the51s

examlnes a role for humour 1n socral studles educatlon

+

'jand CallS upon teachers to extend themselves by 1ncor-,

‘*poratlng humour into thelr program plans. By 1mprov1ng

R

s'the soc1al env1ronment, the humorous attltude as a form . |,
of communlcatlon becomes a v1ta1 medlum 1n soc1al ST
qstudles educatlonfa-' ST - }M,.] ’ :;'_,ﬁf v

[

- . - _ R A R

TACKING JELLY TO THE WALL' DEFINING HUMOUR

/.
R Humour 1s an elu51ve word but lts or1g1ns

PRI A
) ST !* -t Doy

'.h may bevtraced to a Latln term meanlng "wetness"*(llke

| "humld" and "humldlty ).' A llquld that was belleved |

fto be flowrng somewhere in the body determlned ‘one’ S
'"humour. ’ A phy51c1an s taSk could be v1ewed to keep

Uy man in’ good humourc\ LT .' G

T

»

Some authors-con51der‘humour and laughter to.
h-qbe the same. The sc1ent1f1c deflnitlons of laughter
v‘ane partlcularly amu31ng, lncludlng the‘deflnltlon
vprov1ded in the fourth century by Salnt Gregory of ﬂ

v 3 .
L T

¢ -

o
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. If-ohe iswgladdened,by a pleasant - :
communication the ducts of the body wilé“also
be enlarged owing to the pleasure. Now in
% the case of pain the fine and invisible
evaporations of the ducts are checked, and as
the viscera within is bound in tighter posi-
tion, the moist vapor is forced to the head L
and to the membrane of. the brain. This vapor ‘'’
being accumulated in the hollows of the brain **’
is then pressed out through the ducts lying .
beneath the eyés, where the contraction of .
the eyelashes ‘segregates the moisture in the:
form of drops' called .tears. . Likewise, on the
- other hand, it must be observed -that if the
" ducts are ‘enlarged beyond t eir accustomed -
“size-in consequence of the”opposite affections,
" a quantity of air is drawn through them to- ol
.. ward the depths, and is there a§ain naturally
expelled through. the mouth, since the entire
viscera, and especially it is said the liver,
- forcefully ejects this air by a convulsive and
violent movement. Nature therefore provides
for the passage of this air through an en-
largement of the aperture of the mouth by
means of the pushing apart of the dheeks
_ enclosing the ‘air. This condition is termed
“-iaughter. - (Eastman, 1921, pp. 136-~137) = -

—

Sugh‘a‘defiﬁitioﬁ-gives the'liVEr‘added'importaQCe.
'”Dearbbrn'é'definition of.laughéefy'recofded at the furn
of  the cenﬁury, also'repregéhﬁé a high ievel of
scientiﬁic proficiency:  | |

", There occur in laughter and more or lessin

- smiling, clonic -spasms of the diaphragm in
number.brdinarily.abOut eighteen perhaps, and
-contraction of most of the muscles of the
face. The upper side of the mouth and its
corhers are drawn upward.  The upper eyelid
is elevated, as are also, to some extent, . the
brows, the skin over the glabella, and the
upper lip, while the skin-at the outer. canthi
of the eyes! is. characteristically puckered.

.- The nostrils are moderately. dilated and drawn
 upward, the tongue slightly. extended, and the
cheeks distended and drawn somewhat upward;
in persons with the pinnal muscles largely

L ) - o

~
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developed, the pinnae tend. to incline for-
wards. The lower jaw vibrates or is somewhat L
withdrawn (doubtless to afford all possible ’
air to the distending lungs); and the head,. _
in extreme laughter, is thrown_backward; the ’
trunk is straightened even td the beginning
‘of bending backward, until {(and this usually
happens’ soon), fatigue-pain in the diaphragm
and -accessory abdominal muscles causes a '
marked proper flexion of the trunk for its
relief. The whole arterial vascular system
is dilated, with consequent blushing from
the effect on the dermal capillaries of,the"'
face and neck, and at times of the scalp
and hands. . From’this same cause in the main
the eyes often slightly bulge forwards and
the lachrymal gland becomes active, ordina-

. .rily to-a degree only to cause a "brighten-

. ing" of the eyes, but often to such an ex-
tent that the tears overflow entirely their
proper channels. (G.V.N. Dearborn, "The
Nature of the Smile and Laugh," Science, 11:

283, June-1, 1900,.pp. 853-854, quoted in

* Moody, 1978, pp. 1-2) =

£

More modern approaches distinguish betwéén huﬁodf'and
laughter. Early theorisps outlihe theories of laughter
finstead of humour. Laughter is certainly a body

response, but it can be the result.of facters which are

- ~<

not humorous. Humour itself has to do more with a
stimuluS«or a condition, Consequently,‘desqriptions of

humour (instead ofjlaughtér)”tgnd‘to‘avoid thevquaﬂti—A

tative dilemma shown above.
.Baughman concludes that

~humor is that soothing and compensating piece '
of the mind which prevents us from being over-
comé by life's adversities. Humor can dissi-
. pate the fog and make life more ehjoyable' and
(. v far less threatening ... Humor is our sixth
sense--as important as any of the other five.
It creates happiness, fosters friendship, - )
, cheers the discouraged, and dissolves tensions.
And, as a bonus, it frees the mind, oils the
squeaks, and enables us to carry on with fewer
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dgrk hours.. (Baughman, 1974, P. 52)

' This freedom is a freedom ‘to talk nonsense or to con-
. A '} . . } &’ ’ "
sider i;logical thoughts: "Laughter occurs when the

circuit- is complete," '(Batesonvin Levine, 1969, p. 165)
Oﬁe aﬂthor éoncludgs fhat humour ié like-a diaéer change:
"It doesn't.solvé any problems permanently .;.:jusl makes -
lifewafbit more comfortable for & while." (Baﬁghman;’
1974,.p. 61l) The importénf aspe¢t of‘thiﬁ conception

of humour is the development of g humorous_attitude, as

Baughman suggests: R
Much more should be said and written abofit

humor "for so many thinks it means no more than

the ability to tell a funny story or to res-

pond to one. Actually, a sense of humor re-

fgrs to a complete philosophy of life. It
includes the ability to take-it as well as to

hand it out: it includes poise, the capacity

v to bend without breaking, taking life's res-

- . ponsibilities seriously but oneself not too
‘seriously. A man who can laugh at himseﬁf
will always be '‘amused. Other less obvious
components of humor are  these: the ‘ability
to relax, to escape from tension,_togget
Pleasure out of the joys of others, to'live
unselfishly, laughing with people, not at

- them. . (Baughman, 1974, p. 52)

. Leacock ﬁraces the deyélopment of humour and
laughter, and detects ité rise first as "a short
exultation or triumph" of the "cry of the savage over
his fallen éﬁemy." (Leacock, 1939, p. 12) Through
‘time, humour has become moré'complex."The Eliéabethan
.age represents some of the best'litérary humour, and
Leacock-fearg that humour ﬁay be leséeniné‘in an_

increasingly inquisitive, technological environment,

\
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The one constant consideration, however, is the univer-
sality of humour»andllaughteyz - .

But most . of all, we laugh. This is a
. physiological trick carried down from our _
monkey days. Aristotle is scarcely correct:

when-he says that man .is Fhe only laughing
animal. There‘ié’good,grOUnd‘forfsaying that
the rimates all laugh--the word here being
used to include not only archbishops and
bishops,,but orangoutangs, gorillas, and
chimpanzees. (Leacock, 1938, p. 12)

The humorous attitude'and the universality of humour

<

and laughter are important considerations in defining
" 13

humour. Quantitative ﬁeésureS»are,not adeQuate. In
the élaégrdoﬁ; oﬁe‘is not vitally inﬁérestéd in the

' deqree of fdnniness o%vthe SPecific éroésalvpoint in
jéke-telling.\ However, the role of humour in the
inte;-felationships of té;che;, student, and curricﬁlum
is of éarﬁicular fascination.

' o

r. THE MULTIPLICITY OF HUMOUR THEORY
There is no attempt in this thesis to outline
a new, improved theory of humour. There are already

-

many theories of humour (as described in Chapter 2),

:nd some of these theorieS'develop'uhique perspectives
or.create n%w configurations‘of knowledge. Many of
Fhése théories have application tb‘the educational
process, But the password is the use of humour as a form
-Qf communication. Humour theéry attempts:to scienﬁi;

fically answer outstanding issues of a psychological

nature, and the directions. for future research outlined

¢
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‘by Keith-Spiegel include research“toplgfiin need of
‘ 4 s
, STr
Thls thesis does not propose to answer quantltatlve

fquantification;

i

' questlons about humour. Yet, quantlfldﬁglon seems to

‘,be an 1mportant pastlme for humour theorlsts.f Adapt—

‘s
0,, e

ing Keith- Splegel ] research the follow1ng qﬁestlons
can be identified: (1) leen the 1ncred1ble-number of
'Eerms——some of whlch are used 1nterchangably——what is
humour, anyway? (2)' Should humour research focus\on

the thlnklng process, motlvatlonal aspects, or theggmo—
Q\Q
tional qualities? (3) Is there one or more than one

L

categary'of humour? (4) What is .the relatlonshlprof;j'
laughter and humor?  (5) What is the relationship of;{Q
vlaug ing and smiling? - (6). Which comes first, the

plea" eﬁor the'laughter’ (7) Is laughter an expression
of pleasure or of dlsgulsed dlspleasure° ‘(S)f What is
'the role of the release of nervous energy? (9) Is
laughter and/or humor a ‘human phenomenon or is it shared
with higher anlmals? (lO) Is humour and/or laughter
inhorn or acquired? (ll) Is‘humour a universal or
selective characteristic? “(1#) Is humour individually

distinctive or similar- for ev%ryone?, (13) 1Is humour

.

e

representatlve of goodness or|a demonstration of cruel

nature’ (147 How does humoyr relate to truth and false—'
hood? (15) Is one's humour/ sense drlven consc1ously,
unconsciously, or by environmental circumstances? -(16)

Is humour and/or laughter .4 sign of a healthy or unhealthy
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person? (17) -Is humour the-result of creative expression

or a survival/défensepgroceés&{wLIS) Is humour/laughter

a reaction to a dbbd mood or a cure for ‘a bad mood?.

- (19) Does humour involve mental work or is it a work-

. humour, It seems that today's humour researchers are

.saving device? (20) How do intellect and emotioq relate

to humour/laughter? (21) Does humour. serve individda}‘
or sécietal needs?..(22) Ié it possible;go develab af
theory of humour thét'coﬁers these issues? (Keit@—
Spiegel, 1972, pp? 14-34) These questions may bezimppr; .
tant,.but they will not directly serve as thé cent;e 0§  ;

-

attention for this thesis.

“The emphasis of research that attends to these .

twenty-two questions, however, focuses on quantitative
instead of qualitative and philoSophical}theories of

? .

Vo

more interested in supporting knowledge claims with

N I ’
statistics. Anthony Ludovici explains the generation

~of his own humour theory, which involves a different

kind of measurement: -
The author has carried the theory about in
his mind for many years, lecturing(upon it
and discussing it with all sorts and condi-
tions of men. But it was only after wide
reading, mature reflectién, and the careful e
consideration of much bitter criticism : S
received from audiences at lectures, scholars,
psychologists, offended humorists and, above
all, women, that he decided to record it in

Y book form ... (Ludovici, 1932, p. 6)

og__%o many unanswered questions in humour research
AN RN N :

ahd\so‘many‘inéomplete attempts to answer the psycho-

.
s
N

10
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loglcal and’ phllosophlcal questi\NS, one can understand

why there is no 51ngular theory of humour. lee;Ludov1ci,

e

‘ theorlsts battle out,p051tlons, 1deas, and conclusions

and frequently pose new questlons whlle addre531ng the'

o

old.

o HUMOUR‘AND TEACHING: IDENTIFYING THE QUESTIONS

ThlS thesis deals w1th humour 1n social.

' studles educatlon. It is the author's belief that humour

has an 1mportant place in soc1al studles. A central
question posed for thrs study is this: What argument
can be constructed for the use of humour as a teachlng
medium in social studies educatlon°

There are other questlons as well; HOW'does
humour interrelate with communication? Humour prouides.
a lens through which to view the worldﬁaround us and
can be‘important'in attitude“formation and citizenship'
education. Can a case be made in support of.a humorous
attltude in social stud1es° Maybe the soc1al studles
teacher has important thlngs to say to the student which
contrlbute to the development: of a phllosophy of life
and the clarlflcatlon of a world view. What are the
~ functions of humour in social studles educatlon° If
humour Creates a better social environment for learning,
.there must be types of humour which can be applied to
the classroom. Flnally, why is humour important to

the social studies? Social studies content and objectiVes
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should be abl to clarify the impOrtance of“humour.

Ex

nding the work of Stephen Leacock,

-

2

Marshall McLghan, and a host of humour theorlsts, thls '

the51s acts/as ‘a response to the kinds of cr1t1c1sms of

social stuflies posed at the outset of this chapter.

ORGANIZATION OF Tgtrs
&
Follow1ng thlS 1ntroductlon to the thesis, an

examlnatlon is made of the approaches to and theorles

&

of humour 1n Chapter 2. Theories of humour are used to

"explaln the communlcatlons process of humour and its
relatlonshlp to educatlon. An argument is presented

' relatlng humour as a form of communlcatlon. Chapter 3

focuses on the work of Marshall McLuhan, and the idea

of a "medium" 'ig applled‘;o humour. The chapter puts
forward the notion of the humorous attitude--a kind of
phllosophy of teaching (and of life) that has signifi-
cance for social dtudies instruction. The types and
functions of humour are examined in Chapter 4. Humour
is seen as a Way of galnlng attentlon and energ121ng'
education. The chapter studles not .only the types

of humour, but 1n what c1rcumstances humour ¢an be -
used. The importance of humour to soc1al studles educa-
tion is an lmportant component of Chapter 5. The nature

of the social studies classroom is explained to'help

clarlfy why humour has a place in the soc1al studies. -

'vThe the51s concludes that there 1s a v1tal need for the
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development of a- humorous attltude in soc1a1 studies
-educatlon to help- students meet’ the challenges of a
changing world. - - , oy ..”- Mié,v

-
>

DELIMITATIONS OF THE STUDY

-

. Thls study is 1ntended to be a qualltat;ve
examination of humour in soclalkstudles educatlon.‘
Although some of the questlons ralsed may be psycho-
loglcal the overall dlrectlon is phllosophlcal and the
end product is consldered‘ﬁovbe an "ideas work. Classi-
fication and analysis or questionnaire work is just out
of place. This study lnvolyes_no test tuhes or Bunsen
burners: "You qannot meigh*an argument in a balancef.
measure’ social forces with a sllde rule, and resolve
humor with a spectroscope." (Leacock, 1938, n;US)f?
‘Humour is a quality which is felt, not a quantity which
is measured." |
/ A second are§~of interest'which has beén
excluded from this study is”sarcasm-(humour not always- ..
based on human hindness). Leacock notes that sarcasm
involves the "infliction of pain asva'perverted source
of pleasure ... Here belongs 'scarcasm‘—-that SCrapes
the human feeling with a hoe ... " (Leacock 1938, PP.
20—21) This the51s is dlrected ‘at the posrtlve uses of
| humour, and sarcasm and cynicism have been excluded

from the study. There are mahy dangers, in terms of

education-transactions, from the use of sarcasm in the



social studies classroom. An interest of this research
endeavour is the .development of‘an3improved social
environment. The use of sarcasm can be an obstacle in

-attaining this goal. '
. " ,

‘ééSUMPTIONS OF ‘THE STUDY
‘Aniimpoftant assumption of this study is that
humour is'good; Ceftainly, therevisua c9nsensué of
opinion‘théﬁ a greaﬁér humber of optimisﬁﬁ.and gbod-
nétured-people'are men of'ﬁumour. (Kéiﬁh—spiegel,‘1972,
P. 24) Yet, so&e'authors (iike Lﬁa§§iei) poiﬁt out that
' humour has exceptisnally de@ad;ﬁ£ qualities:

Guided by their newspapers and their modern
books, the average man and woman (particularly

. the latter) without any idea or thought of
what laughter really is, cling tenaciously to
the view that humour is good and desirable,
and, what is more, unquestioningly assume the
right of makjng the most damaging remarks
about people who lack it, and the most lau
tory about people who possess. it.. In fac
during the Great War, when journalists .
exhausted the last dregs of invective against
the German Kaiser, and cast about them for
some final and annihilating insult that would
express the ultimatum of their own and their
readers" loathing ‘and. contempt for him, you .
will remember that they could ‘think of noth-
ing worse than to accuse him of having no
sense of humour. And the Anglo-Saxon world
rejoiced, because it imagined that this
finished him much more effectively than did
the revolution in his own cbuntry.

The fact that this view of humour, like most
popular views on other subjects, is the out-
come of the modern standardisation of opinion,
and that' the majority of people adopt it
without knowing how or why does mot pPrevent
the average man and woman (particularly the
~latter) from displaying every sign of resent-

14
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ment and anger if, to their faces, you
question its validity. And from the bitter-
.ness and fervour with which they defend
humour ‘when its extreme desirability is
questioned, you might almost be led to
believe that each individual in modern
society had independently and by his or her
original effort arrived at the .conclusion
that humour is a good thing. It is one of
the marvels‘of“modérn.standardisation that
those persons seem to'be the least aware of
it who are its most humble victims.

(Ludovici, 1932, pp. 7-8)

.. This stiddy

dual, ana'fhis is accompliShed in a responsible way.

pdrtrays the positive impact of

humour, 'Theq or's mission is>to teach the indivi-

Humour, iniéiding this‘étbdess, is.u?éd positively..

. There 1is nobstgndardizatioﬁ of/thbﬁght about humour in
tﬁié sense. The only standafdization seeﬁs to be. that
humorists. are not serious about their work. 'Ludo;ici'g
argument appeérs unfounded.

- There aiésome.thecrists (e.g., Plato, Hobbes)
that see humour 4s a negative or evil force.'lih society
at large, this may be true, but in the classroom situatiqn}
the teacher ﬁs cha:ged with a reSpdﬁSibility that must be
undertaken./ Tﬁé notion thSE humour is géod is a kéy

éssumptiop-of this work. |

IMPLICATIONS OF THE STUDY ,
One educator suggested that if I planned to
write a book about humour ir teaching, I should lend my .

"expertise™ to teach other teachers how to be funny.

Such a statement misses the point of the research. :



Humour in the classroom does not mean the presence of

/the'teacher,-who as Stand-up comedian, provides enter-'

tainment to the édolescent‘crowd'bﬂ,a daily basis. It
geans‘the dev?lppmént,of a,teaqhiné.envirqnment which
permits‘QOéd'Humour in the>interrelationship of teacher,
student, and program. However, the imaginative Stephen
Leacock actually pfoéoses a college degree pfdéiam iﬁ”'
humour, based on some intefeéting courses: ' b

COURSE No. I--Elements of Humour. Open to
first-year men and fourth-year women. -
COURSE No. II--The Technique of Humour. ,
Four hours a week for four years, leading to the
degree of D.F. . .
COURSE Ng. III--Practical: How to tell a Funny
Story. Men only. This course leads to a Govern-
ment diploma, or licence, to tell funny stories
in Pullman cars. L S
2 ' COURSE No. IV=~Rost-Graduatg: Tears and
Laughter. The highest phase of humour where
it passes from the Ridiculous to the Sublime.
This course is open only to the older members
of the faculty and to first-year women. For
in this matter women start where men end.
If this book turns out, as it probably
will, to be one of those epoch-making volumes
which create a revolution in human thought,
it will be followed by the establishment of
regular college departments in humour, lead-
ing to such degrees as thoseAgndicatedjabove.
There.will be correspondence courses with
circulars and printed testimonials after the
- following models: ’ -

GRATEFUL ACKNOWLEDGEMENT
' TO THE
EUREKA SCHOOL OF. FUN

Gentlemen: ‘ : §
I desire to express my appreciation of the
effect that your Course Number 6 (Six Weeks'
Course in Applied Humour) has had upon my ,
mother-in-law. Before taking the course her -
disposition was of a melancholy if not morose
character. Now she keeps us in fits at meal . .
C . ,

-

16
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-times. Please give her another six weeks.
) .S.--What would it cost to send her abroad
‘,.for a two-year post—graduate course?

BROKER BREAKS SILENCE' TESTIMONIAL
TO THE BOISTEROUS BUSINESS COLLEGE

Gentlemenf :
- T want to thank you for the excellent =~

results obtained from your  correspondence
~course on Humour as a Business Stimulant. I

am a - stock broker and up till now have been
- constantly depressed whenever I was cleaned -
- out by a heavy fall of the market. ' Taking

your course " has altered everythlng.' The more
. it falls, the more I laugh. To-day there was
X a twenty~p01nt drop in International Hydrogen
and I simply sat and roared. This may have
been partly because I was- selling 1t But
your: course helped me to see the funtpf the
fthlng. (Leacock -1935, pp..5- 7) S

aI,'llke Leacock, do not éxpect to see Humour Depdrtments

sprlng up across university facultles, vet, therelis:au,

1mportant message in Leacock's fantasy. The end product

,of.the courses'he desoribes‘is always "to see the fun

of the thing.“<,The humorous attitudevinoludes this idea;.

ihdeed, it develops lt; | ) o

| The. crucial lmpllcatlon of this thesis is that ﬂﬁ"

"as 1nd1v1duals,‘can and should place more lnterest

in humour as a medlum It is What makes thlngs fun"

-_;"Human SOCletles treasure laughter and whatever can

vfproduce 1t. Wlthout 1aughter everyday living becomes

drab and llfeless, life would seem hardly human at all.

_(Gruner, 1978 p. 1) Maybe the strongest 1mp11catlon is-

presented by Soviet diplomat ‘Boryev: "In the worid of

-‘laughter and in the laughter of the world lies one of

5.' ,{s\o—"."z.'

‘the hopes for peace onlearth.... The wpxld will never

- ¢ o



1perlsh so long as 1t can 1augh'"‘ (Boryev, 1976, D.. 24)

.. By glVlng some llfe to humour, Oone 15 able to bring some

"7lhumour to llfe. ThlS may be consldered to be an’ attractlve

ch01ce of futures.



CHAPTER IT1

APPROACHES TO AND THEORIES OF HUMOUR AND THEIR
RELATIONSHIP TO EDUCATIONAL COMMUNICATION

e SR In the Appendix of J.Y.T. Grieg's The

Psychology of Laughter and Comedy, over one hundred

different approaches.to humdur are outlined. Each
Twritéi hasﬂa:newI"theory" of “humour which is'adhit .
different (and, therefOre,valbit better) than the most
recently Proposed" theory. (érieg, 1923, pp. 225-279)
The term,- "theory" is used to distinguish the . ideas
Presented by these writers; yet, sometimes these "theories"
would be more accurately referred to as "descriptions" ' |
or .explanations" of humour Indeed ‘many of these
statements include components or make assumptions for
which any empirical measurement is’ impossible. . For the
“purposes of this study, the terms "theory" "description"
andv,explanation" Wlll be used interchangably to repre-
By
sent ‘the ideas of a wrater or writers.. It would be
difficult to assess the separate, independent theories
- of one. hundred indiVidgals, so these'ideas have been
grouped into claSSifications for the convenience of the
‘reader (and writer) .‘Téh distinctive theories of humouft -

‘can be ClaSSlfled into four separate groups. (l) physio—

" logical, (2)~ emotional—comparative, (3): divergent, and

.
e I JUR

(4) intellectual categories of humour “‘The- broader streams

of thought wi;lmbq ;eferred'tq asi approaches“'vexpressing“_I -

-gengralizations of humour theory.x_'

- ot
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.Physiological approaqhes'to"humour emphasize

some evolutionary body function which is perceived as a
natural, instinctive part of good humour and laughter.

o :Theorlsts representlng thls approach develop the notion .
H;‘f Vthat,laughter is evolutlonary or that it serves the ‘
purpose of returning the body to ainormal state.  These

theories are biological,_instrhctive, and evolutipnary

ature. .Emotional—comparative generalizations of
humour involve the comparlson of feellngs as a factor

in humour, especially statements of amblvalence or
superiority. Humour is found,,lt is belleved,‘ln the
relationship of.pleasure_versus pain or superiority versus
inferiority. 'Divergent approaches stress dlfferences

or dlstlngulshlng features in perception, 1nclud1ng
1ncongru1ty and surprlse factors. There is a marked
dlfference between what is expected and what is dellvered‘
.Intellectual approaches to humour 1nvolve mlnd play 1n
plec1ng together components of humour [ jlgsaw puzzle.
Conflgurational'and psychoanalytic theories fall:iﬁtOJ‘

this approach to humour, which centres on intelligence.

PHYSIOLOGICAL APPROACHES TO HUMOUR
R ‘*B‘IOL‘,OGICA‘LT'i"Hfoiz'I'Esff 2 ‘_ ij‘_ A

Blologlcal theories of humour propose that

@ e e

¢ O

';laughter serves some~funct10n to %he human’ body" it is -

a7 a part of the central make-up of our llfe as human belngs.

- . R RPE——

) As early as 1860, phy51ology was used to explaln smlles
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and chﬁckles as a. function of the body-%sometﬁing that
aébears‘before cognition. '(Spéncer, 1860, p. 402f
'Theorists also-describe the.positive\effects 0f laughter,
'which "hasten the circulation and respiration and rgise
the blood pressure; and so bring about a condition of
éﬁphoria or general wellTbeing which gives a pleasurable
tone to'consciousness.“ (McDougall, 1922, pp. 299—300)
The mostmedical of the\describtions notes that

... hearty laughter stimulates practically
all the large organs, and by making them do
their work better through the increase of
circulation that follows the vibratory
massage which accompanies it, heightens
resistive vitality against disease. Besides,
the mental effect brushes away the dreads and
fears which constitute the basis of so many
diseases or complaints and lifts men out of
the slough of despond into which they are so
likely to fall when they take themselves
overseriously. (Walsh, 1928, pp. 147-148)

Humour anq,laughter are, according to this explanation,
just like the heart or lungs--a kindlof biological equip-
ment. Laughter serves the fole of being a mental'kidney
in heightening ohe's vitality.

Biological thedrists'make their judgments

from a biplogical perspective and do not discuss environ-

”Vméﬁfal,alternéiivés}? ?6f:fhése Ehinkéfé, humour and

laughté: aré‘COmplete;y_patural-componedts:of the

- genetic buildingﬁblqué,ofihﬁmaé'life}=-zﬁk“”'

Y R

-

© ' "INSTINCTIVE THEORIES

D oy ™ . & @

"Laughtér can also beiconsidered to be.an

-

i@stinct‘because "it appears so early and so spontaneously.
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> We never have to teach chlldren when to laugh- we have to

teach them when not to laugh " (Eastman, 1921 pP. 227)
Eastman reasons that 1aughtec,s early appearance (before
llntellectual functlons) signifies heredltary behaviour.
Further, he notes that "humorous laughter is 1nfec§£ous"
and this assigns it tp instinctive behaviour on the basis
of the reaction of others (Eastman, 1921,4p. 230) McComas,
too, views laughter as an instinctive act. He concludes
that even in.its simplest fofm; laughter is "an expfession
~of a pleasufable state of being Lﬁhich7 ... may be aroused
by-no-appeal to thé intellect whatevef." (McComas, 1923,
P. 47) With maturlty, control and direction emerge, as
well as intellectual aspects of humour. In actuality,
instinct theorists write off humour as an inexplicabley //0
éart of nature. They have no real explanation, so
laughter must exist courtesy of Mother Nature. These
'theoriets, as well, tend . to note the presence of sympathy
and suggestion in tUrnlng on instinctive behaviour. As
McComas concludes, Other theorles may explain why men
sometimes laugh but "they are useless in explaining the
hilarity of a boy with a new toy." (McComas, 1923, p.

46) 1In such a case, there is no intellecuual wordplay;

'no disbaraging situations; no-feeling of superiority:

"We speak of the sense of humor as a dlstlnct heredltary
emotlonal endowment, and that is what an instinct is.

(EasLman, 1921, p. 23¢) Humour and laughter, then, may
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be considered to be an integral.part of the human--a

genetic birthrith.

EVOLUTIONARY THEORIES

A third e:imple based on phy51olog1cal
approaches to humour is evolutlonary theory. -ThlS’per—f.
.spectlve puts forward the notion that humour is simpiy
T a part of an evolutlonary deVelopment that may be traéed
to- before the cave man. ILudovici suggests that “even
the sounds accompanylng laughter, that cachinnation which
is always dlstlnctly gutteral may be merely a specific‘
variation of the hiss of the cat and its remote ancestor
the reptlle, at the time of the dlsplay of the fangs.
(Ludov1c1, 1932, p. 73) If one accepts such a possibi-
lity, then one could argue that,laughter has_developed;
over a period of time, through the animal kingdom. Man
has progressed; in some form, from'hissing.and showing
the teeth to'a more intellectual form‘of humour. Some
theorists believe that laughter served as a communications
device in prelingual times#—as "a vocal 51gnal tQ other
members of the group‘that they may relax with safety."
(Hayworth, 1928 p. 384) Hayworth concludes that "laughter
orlglnated long before language developed as a byproduct
of heavy breathlng of struggle or the suspended breath-
ing of tension." (Hayworth, 1928, p. 384) McComas
agrees by obserying that "any attempt to explain its

origin and development must recognize it /humour/ as
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-an. 1ndlspensable ad]unct to the human race at some tlme

e

in 1ts evolutlon*“'?%McComasy 192-37 p,vSZJ. Humanlzatlon
has gradually occurred '1f thls theory is to be followed
‘on an evolutionary basis (See Darw1n, 1872, PP. 196 219)
'Humour and laughter today represent the evolutlonary

product of bltlng, phy51cally attacklng and snarllng.'

24

The - humanlzatlon oﬁ these qualltles-ls seen -as thefessence.:

~of--humour. .. . - :y_qj_.‘ﬁ ) h‘ e

RELEASE/RELIEF THEORIES e
Body functlon is also a key part of the

release or rellef theory of humour. Theorists believe

/

that a. functlon of humour is'to- prov1de Lellef from stra&nf,..

r . Y . K LI

'llor stress by felea51ng excess tenSLOn ‘as laughter.y
‘Spencer’”'s bellef is that excess nervous energy 1s.created
by ten51ons or constralnts, and one S energy level is =~
1ncreased. The release of this energy comes in. the ﬂorm ‘
of laughter. (Spencer, 1860, pp. 401—402) These theorists
share some of their ideas with the biologicél'theorists,;
who suggest that laughter is‘a natural, hereditary func-
tion that returns the body to homeostasis. The release/
relief theorists tend to believe that the cause of the
tension may include intellectual activity; indeed, Kline
puts forward the idea that' tension accompanies thought

ahd results in a wave of emotionf-a humorous explosion

to relieve the strain. This conception of humour and

laughter Kline calls a "freedom theory"” and a "mental



process":

The failure to see that the sense of freedom
is a constituent part of the sense of humor

is doubtless responsible for the "superiority"
and "degradation" theories. 'The sense of -
power is wrapt up with obligations, practical
interests and relationships, the humor stimu-
lus does not make us aware of power. Incon-
gruity, descending or otherwise, all disorders
of time and space relations in our a¢tions,
customs and' language, all mechanized living
movements, all deliberate manipulation of the
humor stimuli are only humorous when they
‘excite the sense of freedom ... It would

then appear.that:thevmpltiplicity of humor.
theories may be. resolved into the freedom
--theory. - The theories hitherto advanced have
been more a classification of humorous sti-
muli than explanations of humor as a mental
process. (Kline, 1907, p. 437)

e

:Kline brushgs aside other theories because they do not

-

-'“studY“thefhature'of_humou:ﬁand i£é9E§latinsb¢p“to‘thevmu

| -bibiogical.fﬁnction of“fhé'boay.guMosf'othéffthgdfieé,
in’ﬁisbmiﬁd,;deéi 6n1§ Withlthe-humOur~stimuli, and
'bthis neglects the physiological aspects of humour and
laughter. Kline's theory does not ‘explain, however,
why different persons would react differently to the
same hdmour stimulus. Gregory's perspectives on religf
are more liberal because he does not consider release
or-relief as ﬁhe whole of ladghter, and he rgcognizes
that other theories may incorporate release into a more
general theory of humour: '
[ ) ) .
Relief ... is written on the physical act of
laughing and or the physiological accompani-
ments., It is wtitten.on the occasions of
laughter and, more or less plainly, on each
of its varieties. A laughter of sheer relief ™

may be the original source of all other laugh-
.ters, which have spread from it like a sheaf.

.25
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" Humanization and social discipline are con-
. nected with laughter through its relief:

relief permits sympathy to enter by ending
aggression and favours a restricted animus
because withholding a blow can suggest con-
tempt. The element of relief simultaneously
gives value to laughter and involves a risk
of .degeneracy. Relief is not the whole of
laughter, though it is its root and funda-

"mental plan. The discovery Of ‘sudden inter-
ruption through relaxation of effort merely
begins the inquiry into laughter. But it
does begin it, and no discussion of laugh-
ter that ignores relief or makes it of
Iittle account can hope to prosper.
(Gregory, 1924, p. 40) ‘

'AlbéfE'Rapp believes that léughterlis tﬁévreleasing of - -

" energy hébilized for attack. _Whileﬁthe defeated person’

' weeps, the %ictéf"iﬁughs, draiqiqgipﬁﬁ the:excess energy -

" (Rapp, 1947) ' Other theorists have recognized release

"ot relief as. a part. of himoiir: and -laughter: “(Bergson, .

-

©1911; Sidis,'19i3) Humofbﬁs iaughter'is "unstringing
':yéur¥b6w“ in‘such §“way‘as"to.;thrqw,ofﬁ the poisons.
-wﬁich_might accumulate in our bodiés;énd;@inds."f (Rapp,
1951; R; 173) But tékéh élone; the relief theory of
humour is ihcomplete for it fails‘éo deal with the

humour stimulus. To say that laughter is a release may

be acceptable, but»frdm_wnat”is;this“release2 Other .

approaches to humour haVe‘atEémptéddfo.deéiiwiﬁhﬂﬁhié“tf”” B

question,

Physiological approaches to humour, then,- empha-
size body function or nature in explaining humour and

laughter. It may bé difficult to-disagree with any of'

these proposals; however, all four theories“seem to

H
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be.incomplete. The phy51olog1ca1 perspectlve 1n some

ways is not an expianatlon of humour or laughter.c It

'is'a-statement of the mechanlcal results: the laugh'

‘that v1brates “the major organs of the body, the smlle

that 1nst1nct1vely appears, the sounds of snarls and ;

e
w e e v T - .

glaring .of- blcusplds reﬁlned by a llneage of evolutlon—
ary ancestors, the wav1ng dlsplay ‘of eXCess nervous
energy.: These explanations pervade other theorles of“
humour,fwhlch'concentrate more on humour's environmental

o EMOTIONAL CQMPARATIVB APPROACHES TO HUMOUR )

SUPERIORITY THEORIES

VIR . ' R L
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Superlorlty theorles of humour move away from ,.-l””’

o~ A

heredltary or release*type conceptlons of humour and

deal‘mone dlrectly w1th ‘environmental aspects of humour.
Kelth—Splege;‘s.deflnltiOn is best:v "The roots of
laughter in triumph over‘other_people (or circumstances)
supplies the basis for superlorlty theorles. Elation

is engendered when we compdre ourselves favorably to

7others as belng less stupld; less ugly,.less unfortunate,

Ul or less weak. Accordlng to the pr1nc1ple of'superlorlty,_;.-

mockery, rldlcule~and laughter at the fOOllSh actlons

of others are central to the humor experrence."' (K§ith—

. Spiegel, 1972, P. 6) Such conceptions of humour can»be

traced -back to Plato.

Plato proposed that malice, misfortune, and
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'enyyware the basis of “enjoyment: As well, he encouraged

la\\hlng at conceit of wealth, beauty and 1ntelllgence-7'

Socrates. .;. Inxfgspect of wedalth; he may

think himself ric er than ‘his property makes

him. e
Prptarchus.* Plenty of people are affected ST

that way, certalnly o :
) Socrates. But there are ‘even moére who thlnk
: themselves taller~and .more handsome and ’

C e ;phy51cally finer, 1n general _than they really I

| .- - -.andvtruly dare. : , w

Protarchus.# Quite.so. -
'Socrates. But far the. greitest number are
mistaken as regards the third class of -
things, namely possessions of the soul; they
think themselves superlor 1n v1rtue, when
they are not. . _ Dl
‘Protarchus. - Yes 1ndeed S S
Socrates. And is it not the v1rtue of wisdom - - =
that the mass of men insist on clalmlng,
'1nterm1nably disputing, and lying about how
. Wwise they are? (Plato, Philebus 48E-49A;
‘Dialogue) .+~ -~ o0 vt T

Plato's age is one in which laughter 1s reserved ln

nature. Laughter at the mlsfortunes of frlends is a

part of. Plato's dlscuss1on of humour, but he 1s careful

to note that exce531ve laughter is unacceotable:
Nelther ought our- guardlans to be given to., . .. -
laughter, for a fit of laughter which has

been indulged to excess almost always pro-
duces a violent reaction ... Then person-

28

.ages.of wortH; ‘even if’ only mortal men, . - o

‘must not be . represented as overcome by
_laughter, ‘and still-less-must such a rep-

resentation of the gods be allowed.

(Plato, Republlc 3, P. 388) L e e

Note the - pa551onlessness w1th whlch Plato refers to the
humorous. He belleves that laughter has its place in
sOciety, but dlrected toward entertainers who éxpose

the unexposed interests of others:
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It is necessary also to consider and know
‘uncomely persons and thoughts, and those
which are intended to produce laughter in
comedy, and have a comic character in respect
of style, song“and dance, and of” the imita-
‘tions which these afford; for serious things
}éahﬂhdt-bejunderstood~without'léU&hable oppo-
‘sites, if he is to have any degree of virtue«
» .And for.this very reason he should learn them
. both in order that he may not in ignorance do
‘Oor say anything which is ridiculous and out
of place. . He should command slaves and hire
stranger$ to imitate such things but he should
never take any serious interest in them him-
self, nor should any freeman or freewoman be
discovered taking pains to learn them. And
- v;thprg.shoulﬁ_glways}bemspme.g;emgntgof,nqveks-‘
-~ ty“in fhe imitation- - Lét these, then, be laid
down, ‘both in law and in our discourse, as the
.-reqgulations of laughable. amusements which are
generally called comedy. (Plato, Laws 7,
816-817)

e

This cross~section of ?lato's work reveals an important
conception of humour. Even to this day, the humorist
may be shunned because his aims are not always serious.

Indeed, some society‘members (especially the'Stapg's

s PR

-

‘are not to be givéa to

“guardiansg)’ laugﬁtéi.l (Plato,

ﬁépﬁblic ITI, 388) As well, Plato's beliefs demonstrate

29

the imporggngq,of;apwemot;qnallp: Comparatiye;supetiorr,qw»'°

”ity-%being betterjﬁhan‘onng“f;iend>or'mOrg ‘truthful.
' The'adVersary bgcomes comic because of this relation-

L - -
.~ . w

ship, and is the object of laughtet.
AriStotie's perspectives-on humoﬁr are'very
- similar to Platofs. He believes that the ludicrous is

A\

found in human defects whichAafe not painful:

Comedy is as we said it was, an imitation of
persons who are inferior; not, however, going
all the way to full villainy, but imitating

P
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the ugly, of which the ludicrous is one part. -
The ludicrous, that is, is a failing or a
Piece of ugliness which causes no pain-or

‘destruction: thus, to go no farther, the -

Arist
vidua
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comic mask is something ugly-and distorted o

but painless. (Aristotle, Poetics, V)

6tie, however, did not believe in satirizing indi-
ls,‘which was painfﬁl‘and distorting: "We feel

with respect to those whose chief occupation is
ailings of their feliow men: sahifists, for example,
omic poefé;-for £hese are, in effect, evil—speakers
ale-bearers." (Ariqﬁotlé, Rhétoric, 2.6) it is
esting to nd;e that the term ”agliness" could be

to describe other applicatidns of huﬁour, as well.
ness" is something that can be moral,.emotional, or
lectuai, and Ariétotlean thgory is clearly usefuﬁ
stilling other theories of hgmgprﬁ e e
=y ‘Cicéfd7§£ci§vd; from Aristotle in saying that
thé field or procince‘... of thg'laughable‘,.. is
icted to'ﬁhaffwﬁiéh méy'bé'describéd'aé unseemly

ly; for theuchief;fif_nét the\only, objécts-qf )

ter are those sayings which remafk'updn aﬁd pqint‘ 4“

omething unseemly in no unseemly manner." (Cicero,

wit o
basgd
or a

words

atore II, p. 236) Cicero defines two types of wit:
f matter and wit of form. ﬁ?ﬁ of matter is humour
on fécts and présented in, the form of an anecdote ,

caricature. Wit of form, however, is based on -

and should be used sparingly. This shows Cicero's

perception of humour as jokes on SOmebody by uhderstate—

E)

PR



ment, irony, ‘farcical jests, hinted ridicule, comparison,

etc.” (Cicero, De Oratore II, PP. 235-290) Cicero's

conceétion of humour, then,  involves ridicule on the .

basis of character defects, especially perceived differ-
ences from expectation. Cicero clearly sees limits to

the use of humour. He fears that the wrong people could

-

be ridiculed: RN

' For neither outstanding wickedness, such as
involves crime, nor, on the other hand, out-
standing wretchedness is assailed by ridi--
cule, for the public would have the villain-
ous hurt by a weapon rather more formidable

- than ridicule; while they dislike mockery
of the wretched, except perhaps if these
‘bear themselves arrogantly. And you must
be especially tender of popular esteem so
that you do not inconsiderately speak ill
of the well-beloved. {Cicero, De Oratore
II, p. 237) < 3

Laughter is stimulated, then, by a deception in
jexpectétion, by satire, or by comparing something With“_
sOmething worse. . Superiority is victorious.

The superiority theory of Thomas Hobbes, which

dates back to 1650, is one of the most significant ’

explanations of humour. Hobbes discusses his percep-
tions of humour in this frequently cited excerpt:

I may therefore conclude that the passion of
laughter is nothing else but sudden glory
arising from some sudden conception of some
eminenc in ourselves, by comparison with the
inflrmltz of others, or with our own formerly:
for men laugh at the follies of themselves
past, when they come suddenly to remembrance,
except they bring with them any present dis-
honour. It is no wonder therefore that men
take heinously to be laughed at or derided,

"that 1is triumphed over. - Laughter without

7 v ¢



»-pffence must be at absurdltles and ;nflrml--

ties abstracted from persons, anduwhere all-
. the company may laugh together: - for laugh—

" jealousy and examlnatlon of themselves.
. Besides, it is in vain gloryh and Jan argu-
ment of little wor®#h, to think®the 1nf1rm1ty
. of another suff1c1ent matter for his trlumph

ifg to one's self putteth all ‘the rest 1nto”-~w7_”"“

(Hobbes, . Human Nature, Volume IV, - Chapter IX, =+ ™

- paragraph 13; Emphasis Hobbes)

Hobbes'develops the idea of’superiority c&ér
others by comparlng an - opponent s attrlbutes w1th the
goodness 1nherent 1n oneself Indeed this feellng of
,superlorlty can be generated by one S own actlons.

: 'Sudden Glory, is the pa551on whlch'maketh»those
Grimaces called LAUGHTER; and is caused either
by some sudden act of their own, that pleaseth
them; or by the apprehen51on -0f some deformed =
thing in another, by’ comparison whereof they
‘suddenly applaud themselves. And it is inci-
dent ‘most to them, that are con501ous of the_'
fewest abilitiés in themselves in their -own
favour, by obserV1ng ‘the imperfections of
'~ other men, 'And therefore much Laughter at
the. defects of others, is a 51gne of Pusilla-
nlmlty.” For the great minds, one of the pro-
. per workes is, to help and free others from
scorn,_and compare themselves ' onely /51c7
with the most: able. ¢ (Hobbes, Lev1athan,
Part I, Chapter 6; Empha51s Hobbes)

Hobbes S emphasis on "sudden glory" is lmportant
because he con51ders the process as a- trlumph of the.
.mind. | Hobbes belleves that there are many defects in
manklnd Wthh cgn be bullt upon to demonstrate one's
superlorlty over other 1nd1v1duals and c1rcumstances.'
_Hobbes s views ‘howerrer, do not enjoy unlversal ,

acclaim.

Eastman, in‘his The Sense of Humor, calls
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&hiS"is“theAmbét famous opinion” about *

. e

purely-and perfectiy -incorrect. --Hobbes .so. - . nf-ui!jié

explicitly identified humordus enjoyment with

s+ . . egotism and scorn, ‘and drew therefrom so wry

~and -erroneous a moral, that we might almost
'dismiss’his.remarks,as-a:treatise'upon sneers,
.- 1f it were not for the word sudden which is
~ advanced stroqgly,'and intimates that even
this bitter taste of joy must come .in against
our. expectation if it is to have the quality

* 7 %0of a Jest.~ Hobbes did not develop this inti-

-t mation,vhowemerﬁ;nOrjhimself pPerceive its . =
significance, and" tHé :fame ofhis ~theoky~ = ..., <.
...Eests upon its lucid-simpleness, rather than .

» m%uﬁaﬁ”ahy'ﬁroadikxnship with the truth. It w0
rests upon the poetic¢c felicity of the name, ”

"sudden glory." (Eastman, “1921, pp. 139-140)

In Eastman's judgment, Hobbes {s'too concerned with ego

and_gcorn. Just the-same, the superiority theories of

2

humour'place a majbr_pFiority,onf£he4envirohmental
factors and, in ﬁhis case, the suddenness.of the
,internél glorification. Other authors ére supportive
of %pbbés's theory. Ludovici, for example, believes
thdat Hobbes's theory covers all possibilities bY,.
explainihg man's-;aughter_without direct.stimglus:

-<. I do maintain, in opposition to most .
Anglo-Saxon critics and thinkers that we have
an exhaustive definition,-becauseé ... in
Hobbes's explanation, not only is the old

. field of. the ancients retained, but.it is-.
greatly extended to include both:the series
of laughs which are subjective;va;l\ghe .
laughs which are objective, and ih'addition, )
a satisfactory‘reasqn why laughter) can -
offend, and. why.some people laugh' excessively
-+« Laughter is self-glory. So wé can now
understand why a person can laugh apparently

I TR ) LR RSy n ke s N L T O RN 4 - "~
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iat nothing, that is. to. say, unprovoked by any

external. stimulus, or the memory of any exter- a

nal stimulus. We can now understand all those
-laughs in which there jsdefinite outside pro-
‘Vocation; “for ... those externally provoked
laughs ... are ... implicit in his /Hobbes' s7

»-‘*two words, '"self—glory.? . {Ludovici, 1932, e -

pp. 49- 50)

L

More recently, Gruner states that Hobbes's explanation
of Superiority is best. It is the "suddenness" and the
"glory" that makes up’ Gruner's notion of laughter

emitting elements-

-What is necessary and sufficient to cause ‘
laughter is & ¢émbination of 4 l1dser, a Vic-"
tim of derision or ridicule, with suddenness

of loss. The victim must be embarrassed, dis-
comfited, injured, demeaned, or exposed, and
our perception of his embarrassment, discom-
fiture, injury, demeaning, or “exposure, must °
occur in a brief instant. - (Gruner, 1978,

p. 31) . :

Thus, superiority over the victim is declared
quickly. Degradation is also key to understanding
superiority‘ 'Alexander Bain' s interpretation of the
'ldaicrous is as an occasion of "degradation of some
person or interest possessing dignity, in circumstances
that exc1te no other strong emotion." (Bain, 1899,
pP. 257)‘ Bain actually extends Hobbes s thinking to
include other things for'ridicule: " laughter can
be excited against classes, parties, systems, opinions,
institutions, and even inanimate things that by per-
sonification have contracted associations of dignity ...
(Bain, 1899, p. 259) By extending Hobbes -} theory, Bain

" ‘'sees superiority as a Wider concept than: dealinq only

34
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* with persons aﬁd"iﬁdiv&duéifdifiérénéés. ;Bain's notion = -

permits "sudden glory" by demonstrating superiority over

such things as mechanical devices, jigsaw puzzles, or

- build- 1t yourself proyects. Such a deflnltlon explgins

"the good feellng 1n51de Qheﬁ one completes such a project.
Henrl'Bergson'sttheory~of humour is an impor-

tant conception of superiority. Bergson believes that

"in laughter we always find an unavowed intention to

humlllate, and consequently to correct our nelghbour,

IR . -
< . as e e

.1f not 1n hlS w1ll at least in his deed (Bergson,
~l9ll; p. 136) . Laughter, then, forces people to COnform
to the conventions.oftsociety. Laughter S functlon 1s
to,prov1de a dlsc1pllnary social lashlng ‘which dlscourages
any kind of eccentric behaviour, One's bad ways are
corrected by means of numiliation,fand laughter becomes
a social gesture'that.creates a superior atmosphere in
which one recognizes a more appropriate line of conduct.
Raymond Moody suggests that, as far as Rergson is con-
cerned, comedy serves a socially'therapeutic function:
ies the very ex1stence of a social order de-
- pends upon its members maintaining, through
their attitudes and behavior, a vital, flex-
ible attitude toward life, Bergson thought
_ that ultlmately what makes us laugh are situ—
~ations in which someone has become inflexible
to the point of 1051ng his social elast1c1ty
(Moody, 1978, p. 103)
At.that point, sogiety and other individuals become -Q

LS
superior and the solemn 1n&gv1dual endures social

laughter
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A writer, whose conceptions of humour are more
clos\I§ related to Hobbes's work is" Ludov1c1, who inter-
prets humour as a kind of "superior adaptation" in
which the. individual ‘feels’ better 1n a given s1tuation jj:
than others Ludov1oi's ‘ided of superlorlty is that
some People are able to adapt to 51tuations better than

others. 1In the case of simple joke telling, the indi-

vidual who delivers the punch . line has adapted better o

@ e e

to, Ehe srtuation.than tne pefsoh_who as.tryang oo S
ansWer.% The 1nd1v1dual ‘who "laughs last" has demonstrated
superior adaptation._ Ludovici also notes that one?s
amusement changes,signifiCantiy'depéndéntfupon-the diéenu
nity of the victim. The greater the dignity of the
viotim, the greatér the resulting amusement. (Ludovici,
1932, pp. 62-73) Ludovici~is critical of other theorists
who fail, in his. opinion, to: explaln ‘how humour fllls S
the'described soc1al function. Bain s theory is v1ewed
‘as weak because lt does not explain expression 1tself

and Bergson s ideas do not outline Hew laughter develops
"an element of scorn and contempt ... " (LudoViéi,'1932,
P. 39) . Ludovici's argument is that, tO'explain humour

as a'result of superiority, it is important to determine
how this superiorlty comes about. In his judgment,  the
process of adapting successfully or unsuccessfully to
Circumstances and ind1v1dual Situations is superior

adaptation.

A
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' Boris Sldls s theory of humour takes a number

of preViously posed conceptions and works them into one

.. Jlarge presentation,_ Sidis suggests that

C e W@ “

Thé sourée’ bf laughter, Sldls nétés, is the "superabun-" ‘-

dant,

‘We 1augh 'in a state of enjoyment when the’
-difficult is accomplished with' ease, and we
-laugh again when the easy ‘is-accomplished -

with difficulty.  Shall we ‘say-that the one -
is the ascending laughter,’ the laughter of
trlumph and the other the reverse, the

- descending laughter, - the laughter over the

defeated? | (sidis, 1913, 'p. 23; Emphasis

Sldls) : B "

4> o ' - e . o o o - e o . s

spontaneous overflow of unused energies /Which7

gives rise to joy and its accompaniment, laughter.

(Sldls, 1913 p. 80) A combination of emotional compa—w

rative and phySiological approaches to’ humour, Sldls s

P o : L rias

ideas 1nvolve super;ority in one form or another.

”theory of humour, as well,

L Articles'by Albert ﬁapp aevelop tHe - superiority

.and. laughter can be traced from a phy51cal duel to a

= ~y

a8 i

contest of w1ts--a duel of mental skill The laughter

of v1ctory,'then, is "the relaxation of the superior

persoﬁ.ﬁ“#(Rapp, lgAQ, Pp..:85-91) Laughter~can be a

powerful weapon. Rapp. comments that a:person ‘can bei

humiliated by the power -of laughter and, given the con~

tagious nature of laughter, the humiliation can be

Rapp believes that w1t humour,

extensive. (Rapp, l947, P. .217) Through this humiliation,

the superior individual enjoys the 1aughter of v1ctory.

“Martin Grotjahn also outllnes the 1mportance

~



) of superlorlty 1n hdmour theory

;to glve an onlooker a féellng”of superlorlty., One way~ o e m

& U
“'n--’-*..’m“"“_r-. ° +

_,..,_.,.“_ , . - e el ot

.:mHe.belleves that bx

depr1v1ng ‘one of authorlty and dlgnlty,ilt lS p0551ble:

"to deprlve an 1nd1v1dual of dlgnlty is- to~overempha51ze S

a feature, a mannerlsm, or to develop a carlcature.'

' (Grot]ahn, 1957, .vl7) In}such-a way, superlorlty is

" assured.

Canada S . own Steohen Leacock observes

superlorlty as a part of: humour theory
.. Humor meant éxultatlon, the«sense of Rersonal . .. ..
triumph over oné! ] adversary, "ok - the gense* of - - »
delight in seeing something--anything~-demo- -
lished or knocked out of shape. In such a
form it was older than.written language it-
.. self, belonging in the age of grunts and
;barks out of .which - language ‘arqse. . It ex-
pressed itself in actlon, not\words. ‘(Leacock,
"1938, p.: 15) :

vLeacock uses examples to demonstrate this feellng of

superlorlty; exultatlon" occurs when the teacher 51ts

.

- on a tack, when a c1gar ‘blows up 1n ad 1ndlv1dual s

face, or when an umbrella breaks on its way up or down.

The subject or maybe. the -onloocker becomes superior, and .

‘laughter is the result.

Superlorlty theories are frequently used to

explain the nature of w1t, humour, or laughter Whether

,one agrees w1th Plato or one of his successors, this

notlon 1s a focal point»for humorists. There is no

doubt that superlorlty has a major role to play in ex-

plalnlng many forms of humour. 'However, assorted theorists

AR &
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-- AMBLVALENCE THEORIES - - -
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. emotion and comparison. These conceptions of humour

hold that "laughter results when the individual simul- . -

“:fA@BiGéIénEé7ﬁheories»Qf‘hﬁmbﬁr invaolve  both ... .
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taneously experiences incompatible emotions or feelings."

(Keith-Spiegel, 1972, p. 10)

Plato expresses the belief that laughter

comes from the simulténeity of pain*andﬂbleasure, In

PhileBus” hé ‘charts his argument gf'thig“fuhdaméntal‘

B
™ - e -

duality: e
Socrates. And did we not say that it is ma-
lice that makes us feel pleasure in our

" friend’s ‘misfortunes? , :
Protarchus. Tt must.be. N ' .
Socrates. The upshot of our argument then is
that when we laugh at what is ridiculous in
our friends, we are mixing pleasure this time

‘ with malice, mixing, that is, our pleasure

. with pain; for we have been for some time
agreed that malice is a pain in the soul, and
that laughter is a. pleasure,. and both occur
simultaneously on the occasions in question. |
Protarchus. Trueé. S S
Socrates. Hence our argument now makés it
Plain that .in laments and tragedies and
comedies--and not only in those of the stage
-but in the whole tragi-comedy of life--as

~well as on countless other occasions, pains
are mixed with pleasures. (Plato, Philebus,

50A-50B) .
Such a belief is closely reléted to the superiority
theory of humbur,‘but Plato also notes the mixture of

feelings that emerge in life's tragi-comedy. Laurent

Joubert emphasizes this idea in his Treatise on Laughter

N
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'but has some'llttle of sadness."; (Joubert 1579 p:‘20)
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by observrng that"laughter "does not .come. of ggre joy.,

N
PN

- e oeew

-This OSClllatLQn.oﬁ joy. and sadness results ln laughter. EERERIIE

' mlxture of confllct. Descartes concludes that

the tltillatiOn of the sense is so nearly
followed by joy, and pain by sadness, that
the greater part of mankind does not dis-
tinguish the two. And yet they differ so
much that pains may “sometimes be suffered
with joy or pleasurable sensations received-
which cause displeasure. (Descartes, 1649,
II, XC1iv, 373) - ' '

To Descartes, then, joy and shock equal laughter.
Gregory uses Descartes ] ;deas to conclude that "the gwu

act of laughlng seems to be a rendez—vous for very

various emotlons (Gregory, 1924, p.'ZOl) The same-

-
A

conclu51ons are made by Greig., (1923, p. 21)- =~
Wlllmann)uses the ambivalent theory of humour

a bit differently‘tb explain his perspective. He notes

that a situation is most appealing if it involves play—.

fulnessuand fear or alarm: "Wlth adults the typlcal

funny 51tuatlon is one prov1d1ng a ‘playful appeal E_E_ r

an antagonistic response to reenforce,it." (Willmann,

1940, p. 85) Together, these strengthen the response.

It is like sitting above a dunk tank; you fear a ball

- will release the swing into the yater, but you also know

‘that you might not be dunked.

Monro brings together the ambivalent theories

of humour by concluding that "we laugh whenever, on

Descartes‘“‘v1ew of humour also 1nvolves a -
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e emotions,struggling Within us for mastery.g (Monro,"

@

1951 p. 210) At that guncture, humour becomes sub- - -

I;Jective, it may ‘be Viewed as a change of standeints

or attitudes. Ambivalence theories stress emotions and

feelings and the conflict mixture that produces laughter

" as an end product

’

Both superiority and ambivalent theories of
humour express a comparison or relationship; humour‘may

be’ seen to be ‘the statement of superiority over an indi-

vidual or a set of Circumstances, or humour mayrbe found

ot

“in the emotional mixture of pleasure and pain. These
perceptions of humour and laughter deal more directly
with the stimulus instead of the result and emphasize

~

environmental rather than natural factors in humour.

v

DIVERGENT APPROACHES TO HUMO:UR“
INCCNGRUITY THEORIES
Keith -Spiegel's definition of incongruity
theories is probably the best: "Humour arising from

=

disjointed, ill -suited pPairings of ideas or Situations
\‘ .

- or presentations of ideas or Situations that are diver—_'

gent from habitual customs form the bases of incongruity-

theories." (Reith—Spiegel, 1972, p. 7) While ambiva-
lence stresses emotions and feelings, incongruity empha-
sizes ideas and perceptions. Things are funny because

their presentation is unusual and not because there is |
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a mixture of pain and pleasﬁfe. Fur#he}mor;;‘the
vincpngruous elements ao not necessarily’reflect a’
$upérior/inﬁerior rélatébpship..‘v |

One 6f the first writers to describe an

incongruity theory was Alexander Gerard, who explains

‘incongruity_in his Essay on Taste:

Its object is in general incongruity, or a
surprising and uncommon mixture of relation

and contrariety in things. More explicitly;

it is gratified by an inconsistence and

dissonance of circumstances in the same T
object; or in objects nearly related in the

main; or by a similitude or relation unex-

pected between things on the whole opposite

and -unlike. (Gerard, 1759, Part I, Section

VI, pp. 62-63) - S i

In the longest eighteenth century essay on laughter,
James Beattie distinguishes different kinds of laughter.
- , L . ; - -

Laughter caused by tickling is animal laughter; senti-
mental laughter is aroused by ideas. (Beattie, 1776,
P. 303) He concludes that innumerable combinations of
inCongruous circumétances can provoke laughter. 1In the
following year, Joseph Priestley also argues in favour
of incongruity theories of humour. He concludes that
humour is Principally a matter of‘contrast——things are
funny ndt because they are the same but because there is
something different: Y

This effect is the same, whether the 6bjects

be brought together in order to be compared

Or contrasted, because analogy is the founda-

tion of both, and they differ only in this,

that when things are compared, the pointst of

resemblance are chiefly attended to; whereas,
when they are contrasted, the circumstances



of'différence are principally noted.
(Priestley,_l777) p. 213)°
Thé;moséiimpofﬁéﬁtuthe6fy“of:iﬁcoﬁéfuify wés
"preseqﬁed4byAImﬁanuél kaﬁt~in 1796; Kéﬁt;s cbnception.
of humour studies expectation and its'impact on body -

health and the mind:

Laughter is an affection arising from a sﬁ}ained
expectation being suddenly reduced to nothing.
This very reduction, at which certéiﬁly under-
standing cannot rejoice, is still indirectly

a source of very lively enjoyment for a moment.
Its cause must consequently lie in the influence
of the representation upon the body, and the

reciprocal effect of this upon the mind. (Kant,
1790, Book II, 332-333)

Humour, then, was seen as an enliveriing feature good
~for body and mind:

Humour, in a goéd sense, méans the talent fdr
being able to put oneself at will into a cer-"
tain frame of mind in which-everything is es-
timated on lines that go quite off the beaten
track ... and yet on lines that follow cer-

tain principles, rational in the case of such

a mental temperament. (Kant, 1790, Book I1,
335-336) '

Kant develops the idea that incongruity is an unful-
filled exﬁéétation.’ Exampies of this conception of
humour might include the chair that is supposed to be
located by the desk (but is not), the door that is
supposed :to open (but does ndt), or the tack that is
to émbed itself into the teacher's backside (but does
not). kant's'theory of humour became quite popular hQy
the turn of the nineteenth century.‘ Othg; éheorists

)
like Schopenhauer recapitulate Kant's theory by con-
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cludlng that laughter is the end product of one's per-
44ceptlon o¥ the 1ncongru1ty between one thing and another
--an expectation and the result. (See Schopenhauer,
1819) h, o |
Spencer‘emohasizes that incongruity does not
always oause laughter. He defines ascending incongruity
as the rise of an-insignifiCant entity to something great,
and this results in wonder . Descendlng incongruity, . -
however, is consolousness transferred from great things:
-to small, and this does result in laughter.; (Spencer,
1860, p. 403) Alexander Baln also points out that incon-
gru1t1es are not ‘all funny and in hlS judgment, this
invalidates the 1ncongruut§ theory of humour. Bain
provides examples such as snow in May, a fly in oint-
ment, or an instrument out of tune which "are all incon-
grous, but they cause feeiings of'pain, anger, sadness,
/and/ loathing, rather than mirth." (Bain, 189§ ‘P. 257)
-The 1ncongru1t1es referred to by different
theorlste are best represented by Henrl Bergson's
description of humour § cause: '"something mechanical
-encrusted on the iiving." (Bergson, 1911, p. 37)
Bergson notes that we laugh at a person who is stiff,
mechanical, and rigid. He calls it -"essential incon-
gruity":; “"A situation is invériably comio when it
belongs simultaneously to two altogether indebendent

series of events and is, capable of being interpreted in,



two entirely different meanings at the same time."

“

(Bergson, 1911, p. 96) These Wesséntial incdﬁgru;ties"
mﬁSt have that featufe——simultangous dual'intefpretations.
Bain's examples of incongruityiare singular, and cannot-
be interpreted as Bergson proposes.

Willmann sﬁd@ests that it is "the union of two,
ideas which involve some sort of contradiction or incon-
gruity" that results in humour, (Willmann, 1940, p. 72)
This interpretation makes little sense in the midst of
discussions of'incéngruity as céntrast. Clearly,  humour
is not the product of thehuﬁion of‘inéongruous elements
but in their differences. Bateson is one theorist who
emphasizes coﬁtrast in incongruity which results‘in
confusion and inner disdrder‘and a new_afféctive organi-
zation of experience: "T am arguing that therd is.an ’
important ingredient commog?to comfortable human rela-
ti~ns, humor, and péychotherépentic ﬁhanée, and that +thisg
ingradient is the implicit presence and ;’;lcceptanrf'b ~nf
paradoxes." (Bateson, 1969, p. 165) Bateson's conception
{which may have been engendered by KOéqt]er 1964) is
expanded and devoloped by - Ba;ley who notes that "an

opposite is the ba51Q*o all or, and convincingness

is the thing that pOosite work. Wiﬁhout con-
vincingness there ig no humhrﬁ‘ Together they form the
humor structure."” (Bailey, 1976, P. 53) This convin-

cingness, then, is what strikes one as correct but an

individual can be easily trlcked Bailey's thesis

-
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: CLngness (the expectatlon) n produc1ng humour.

clarlfles 1n¢ongru1ty by not;ng the dlstlnctlon between

LI 4 v

the contrast ("essentlal 1ncongru1ty ) “ang the convin-

-

-'The manner of telllng, that 1s, the style—-ls
" 'a part of conv1nc1ngness. - The dégree of the

~ reader's famlllarlty with the subject and its

relative importance to his ego are factors in-
the success of the attack by the oppos;ter' !

But how much laughter is evoked by a p;ece of

humor depends ‘mainly -on the oppositeness of " Wl om
the opp051te, and the conv1n01ngness of the -~ o
convincingness. The more of each the better,
provided . they balance each ‘other., (Bailey, . ‘
‘1976, p. 54). ) _ i g e

»

3

One other aspect of 1ncongru1ty,,wh1ch has not really
YU
been mentloned to date, 1s noted by McGhee. He sees’

the 1mportance of 1ncongru1ty in Aumour as the mental

.proce531ng ‘that resolves the 51tuatlon, 'He poslts that

‘humour is 1ntellectual'play. (McGhee, 1979, pp. 42 -43)

Puttlng these notlons together permlts an audlence to

galn a better understandlng of 1néongru1ty theorles oﬁ

humour. In Paulos 3 recent ertlngs, the concepts of

contrast (or opp051tes), conv1n¢1ngness (mlnd play

expectat;ons),vand~mental processwcome togethe#. Paulos

defines humour theory'like this:

L What seems falrly uncontrover51al or ) )
'unproblematlcal is the logic of humour. Most
theorists: agree, once allowance 'is made for

. different phrasings and" empha51s, that a
. necessatry 1ngred1ent for ‘humour is that two

incongruous ways of viewing something (a
person, a sentence, a situation, etcetera)
be' juxtaposed. Different theorists have -
emphasized dlfferent 1ncongru1t1es ..
(Paulos, 1977 : ll3) cooEel :

'g ,A_Joke .o depends'ongthe perception of incon—‘



i
.

gruity in a given 31tuat10n or 1ts descrlp—
tion. A joke can thus be considered a kind
of structured amblgulty, the punch llg
prec1p1tat1ng the catastrophe of switching
interpretations. It adds sufficient infor-
-mation to make it suddenly ¢lear that the  _,
second (usually hidden) .meaning is the ln--‘
tended one. - (Paulos, - 1980, p. 85)

The reason that 1ncongru1ty theorles of
humour make sense, one supposes, 1s best expressed by
Stephen Leacock who v1ews humour as "the" klndly contem-
platlon of the 1ncongru1t1es of llfe, and the artlstlc
expression thereof. (Leacock,v1938, p. 3) InCongruity
is essential in humour theory because it is ‘so much a
part of life 1tself Leacock.concludes that humour,
flndlng its ba51s in the lncongrulty of life, can be
seen as "the contrast between the frettlng cares and the
.petty sorrows of the day and the long mystery of the to-
morrow. Here laughter and tears become one, and humour

becomes the,contemplation and: interpretation of our life."

(Leacock, 1935, p. 17) -

”~

- SURPRISE THEORIES

pry

- "Surprlse" “shock",. or unexpectedness" are
elements whlch many theorlsts V1ew as necessary condll
tlons for humour, Some - theorlsts would agree that more_>
than surprlse is needed to- create humour, but the ele-'

1 ments of surprise appear as' a part of other theorles._

Incongrulty theory and surprlse theory go well together,

'for example,_ln that both 1nvolve a klnd of breaking up

47



48
of the 51tuatlon——a dlvergence._
The phy31ology of laughter is explalned by

*‘Descartes ‘'who notes (1n 1l649) that the lungs are in-

flated w1th blood in repeated gushes anthhe\resultlng
o Al

ﬁlaughter 1s alded by "the surprlse of wonder._ (Descartes,
1649, 1I, CXXVI p. 386) ThlS concept of’ "surprlse" is
'_‘developed infhis}aSSessment of humour.

When we ourselves jest, it is more flttlng to'
-abstain-from laughter, in order not to seem”

to be surprised by the hings that are said,

nor to wonder at the i enulty we show:in

1nvent1ng them. And that makes those who :
hear them all the more - urprlsed - (Descartes,” - . "
1649, I1I, CLXXXI p. 413) T . -

14

To Descartes, then, laughter 1s a mlxture of joy- and

shock.

\

)

Thomas Hobbes, ‘as- noted earller, uses the term -

sudden glory“ and "sudden act" as a Cause of laughter-
thls also suggests an element of surprlse or shock ('
(Hobbes, Lev1a§§ n,_i, Chapter 6, in Smith /Oxford7 1909,
p;.45)_ Sully's summary of humour also notes the .impor-
.tance of suddenness and surprlse as lngredlents in humour.
(Sully, 1902 pp 67-69) Even Wlllmann s‘work on humour
theory dlscussed earller 1ncludes an element of shock

accompanled by an 1nducement to play~ "Laughter OQCurS

o iy

'when a total srtuatlon causes surprlse,’shock or alarm,
'and at the same tlme 1nduces an antagonlstlc attltude of
playfulness or 1nd1fference." (Wlllmann,.1940, p. '70)

Kelth—Splegel observes that a repeat “surprlse" brings {\

.3



a decline in the'level of appreciation. Thrs decline of
Aapprec1até5n 1s apparent 1n the surprlse theorles of
‘humour,;ust as it is ln,other theorles. A joke*retold
‘or a duplioate surprise reduceslone's‘interest.v {(Keith-
'Spiegel, 1972, p;'lb)v , ' :
The”surprise theories can.be linked with

other theories of humour in the development of a larger :
humour model Surprlse does seem to be an essential part
of the humour exXperiernce.

| Dlvergence is vital to humour and laughter.
Evén the emotlonal—comparatlve approaches to humour
‘formulate a klndyof dlvergent plcture 1n a superior/
ilnferlor relatlonshlp or a mlxture of pleasure and pain.
Incongrulty and surprise theories; however, emphasize

the contrasts instead of the comparisonSg

INTELLECTUAL APPROACHES TO HUMOUR
CONFIGURATIONAL THEORIES
]Configurational theorists believe that -humour
~ is experienced because discrepant elements suddenly come
-together. While incongruity theorists"believe that it is
the disjointednesslthat is amusing, configurational

theorists ‘put more emphasis onvthe disjointed elements

falling into place. ‘One gains ‘insight and “is amused by

hd ’

the process, which 1nvolVes ‘some 1ntellectual manlpula—

tion.

The configurational theories are best repre-

o iy



'_%k' sented by N.R.F. Maier's work, sometimes referred to as
the Gestalt theoryvof humour. Maier‘suggests that when
information is presentedAtovus, we order it in a certain
way and an unexpected configufation is the'result;

The thougthEonfiguration whichnmakes for a
. humorous experience must (1) be unprepared
E for; (2) appear suddenly and bring with it a
f change in ‘the meaning of its elements; (3) be
'made up of elements which are experienced
entirely objectively (no emotional factors
can be part of the configuration); (4) con-
tain as its elements the facts appearing in
‘the story, and these facts must be harmonized,
explained and unified; and (3) have the cha-
racteristics of the ridiculous in that its
harmony and logic apply only to its own ‘
elements. (Maier, 1932, pp. 73-74)

The assumptions, facts and ideas must harmonize or the

‘intelligent audience is disgusted. The joy in con-
figurational humour is seeing the logic and the pattern
of'reaégn, as the discrepant informatiqn is processed
by the individual. (See Betlyne,-lgso, p. 256) It is
interesting to note the importance of surprise in deal~-

ing with this conception of- humour.
4

PSYCHOANALYTIC THEORIES OF HUMOUR

ATbe man‘behind the dévélopment of‘psychOanalytic~
thebries of humou:, Sigmuﬁd Freud, put forward the idea
that humour-leads.to a ;sychic'release of energy and
that- the feéuiting'pleasure provideé for ,economy in the
expenditufe.dflthought,;feeliné,vor inhibition. - (Freud,
1928, p. 3) This intelleeﬁdal'mind pPlay is satisfying,

and generates laughter and rel%@xation:

‘50.
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It has seemed to us that the pleasure of wit

originates from an economy of expenditure in
- inhibition, of the comic from an economy of

expenditure in thought, and of humoy from an

economy of expenditure in feeling. All three

modes of activity of our psychic apparatus . o &
derive pleasure from economy. All three

methods strive to bring back from the psychic

activity a pleasure which has really been lést

in the development of this activity. For the

.euphoria which weé are thus  striving to obtain - -

is nothing but the state of a bygone time, in -

which we were wont to defray our psychic work .

with slight expenditure. It is the state of : -
our childhood in which we did not know the ’ '
" comic, were incapable of wit, and did not

need humor to make us happy. (FPreud, 1905,

pPp. 235-236) o 3

Freud diécusses two wé?s in;which humour isﬁ
§ q%ﬁg'to take place. . Eithgr a person can adopt a
humo;ous attifﬁde.or an individual can derive enjoyment
as a épectaﬁor'of this humorous attitude:

--. We may say that the humorous attitude--in
whatever it consists--may have reference to

- the 'subject's self or to other peoples;
further, we may assume that it is a source of
enjoyment to the person who adopts it, and,
finally, a similar pleasure is experienced by
Observers who .take no actual part in 4t.
(Freud, 1928, pp. 1-2)

There is something about ‘-humour, Freud notes, thét is a
liberating element. What Freud admires about humour
(and what distinguishes it from wit and the comic) is

the triumph of narcissism, the ego's
victorious assertion of its own invulner-
ability.. It refuses to be hurt by the
arrows of reality or compelled to suffer.
It insists that it is impervious to wounds
dealt 'by the outside world, in fact, that
these are merely occasions for affording
it pleasure. This last trait is a funda-
mental characteristic of humour. (Freud,
1928, p. 2)



Thus, Freud concludes his theory by_bringing into focus
- the intellectual manipulations that result .in the
euphdbric feeling:

... in bringing about the humorous attitude,

the super—ego is really repudlatlng reality

and serving an illusion. But ... we attri-

bute to this less intensive pleasure a high

value: we feel it to have a peculiarly 1li-

beratlng and elevatlng effect. Besides the

jest made in humour is not the essential

thing; it has only the value of a proof,

The principal thing is the intention which .

humour fulfllls, whether it concerns the

‘subject s self or other people Its mean-

ing is "Look here! This is all that this

seemlngly dangerous world amounts to.

Child's play--the very thlng to jest about.

(Freud, 1928, P. 5)
-Freud s belief is based on the 1nner actions of the
mind, and 1ts mental delight in getting the humour
The incongruity or ambivalence is not a factor ln thls
theory; Freud is concerned  about the mental process and
the pleasures galned from the successful resolution of
the humour experlence. This precess is what separat&s
intellectual approaches from other approaches to humour.
The emphasis is placed on natural process rather than

env1ronmental stlmulus Humour results not from con-

trasts or comparisons but from the 1ntellectual endeavour

of reveallng‘tp oneself what is funny.‘ ' E T

TOWARD A‘SINGLE APPROACH TO HUMOUR
There are maﬁy theories of'humour, all which

Put forward reasonable arguments in favour of a certain

52
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approach to humour. Clearly; a single approach to humour
is not really possible, although it islpossiblé to comi
bine some of thesefnotions to begtgr unde}stand huhour.
In ¢combining and gene;Alizing,'it is also possible that

one might create a new humour theory:
A general feature of the literature is that e
few authors are satisfied with the formula-
tions of their predecessors. Where so many
eminent minds have failed to agree, it would
be ‘presumptuous to suppose that any satis-
factory explanation of classification of the
causes and nature of humor can be easily
achieved. (Flugel, in Lindzey, 1954, p. 709)

Stephen Leacock's explanation of this bugbear in humour
ﬁhéoryvis that humour itself has‘uhdergone conéidérable
refingment and change as a result of man's increased
symﬁathy with pain and suffering of 6tﬁers._‘EXultation;',
then, keeps away the reality of destruction and pain:

... Humor ... changed from a basis of injury
or destruction, to what one may describe as a
basis of "incongruity" or "maladjustment."

It is in this form that it began to find its @
place more and more with the rise of litera-
ture when the spoken and written word becomes
the prevalent method .of communication of hu-
man beings in place of thé pantomine and
grunts and "direct" action of primitive beings.
‘And more and more it became possible to derive
humorous satisfaction out of the incongruities
of speech itself, dqueer inconsistencies and .
oddities of speech. (Leago;k, 1938, pp. 17-18)

Leacock's central belief is fhétv"both the sense of

humor and the expression of it undergo in ﬁhe courée of

Y

history an upward and continuous progress." Leécock's
statement about humour is important in a technological

»

age. He attaches humour to progressive forces ‘in

-

e



51tuational message.

‘("getting" the Joke), 1t set!ba db@ﬁ establlshes a tonek T

. . k3
and expects certain behaV1ours.'“Moreover, humour deveiops
o

-

/.

identifying its potential for application. : His statement

. 4
is also representative of the essence of a. humorous

0y

exper{@nce, and.a unifying element in the theories of

and approaches,to humour: communication of a special

ST
feeling, behav1our oqd, or.attitude, as well as the
R i |

ERA NN

In this light, humOurjié communication.

]
WD

Humour communicates more tj

G AT

*; the 51tuat10n itself

L ,,1*‘

)

s W

~an attitude in both parties of the communication .process.

As such, communication is an important part
of 'the humour experience; Commum.catlon occurs‘&ben—
ever people a551gn meaning to each other's behavior".
(Bassett and Snythe, 1979}.p. 5) Indeed, it is:impossible
to do otnerwiee. o ;o | |

Bassett and Smythe make three key statements

about communication. They note that communication is

'unavoidable: "No matter what the 1nd1v1dual is dOing, he

)

or she is behavxng, and you cannot be aware of the behavior

and fail to interpret it in some way ... If one. is aware

‘of the other's presence, he or she w1ll assign meaning to

the person's behavior." Second, the authors state that
communication is continuous. Indeed, the verbal or non-
verbal transaction may have been completed but the action

becomes subject to reflection. . Third, communication is

54
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a process of mutual influence. Each person affects the

actions of the other through feedback and other response

‘cues. (Bassett and Smythe, 1979, pp. 5—9)

Communlcatlon is vital to teaching because it

is a key to the educatlon process, which can be described

- as "communication between ,society and the Andividual"

for the beﬁgflt of the student. (Hills, 1979, pp. lOO,
117) The authors suggest that teachers are effective
participants in the communications process when "they

interpret students' behdvior in the way students intend,

- and when they behave so that they convey thelr 1ntended

meanlng. (Bassett and Smythe, 1979, pp. 9-11) Communi-
catlon is enhanced when students gain positive rather
than negative feelings about learning. Such a feeling
can be obtained from the social environment of the
classroom which is very much controlled by the teacher.
ﬁ%hour may be an important part of thisﬂsgﬁial env1ron—
ment--and therefore an lmportant part of communication.

Bassett and Smythe‘suggest that the teacher

~must establish trust first. Such trust may lnvolve the

acceptance of individual dlfferences and the develop—
ment of cons1stency in deallng with students._ The
establlshment of empathy 1nvolves comprehendlng the
students' feellngs, experiences, and perceptions and the
ablllty to ask questions about student thought and feel-'
1ngs. The third aspect useful in the creation of a

%
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. . - ” ’
positive social environment is the ability to listen.

(Bassett and Smythe, 1979, pp. 237-242) This‘leads to

‘the development of interpersonal attraction, which‘comes

from physical propinqdfty (closeness) .and the teacher's

availability and perceived openness. Much of how we are
. . R v :

‘ vgewed“byﬂgfudentS‘is based on our self-presentation:

Role behavior is one of the principal ingre-

~dients of self-presentation. When we detect
discrepancies in the role enactment of those
around us, we usually devalue those indivi-
duals, hence feel less attracted to them.
Positive attraction effects results from our
perceptions of another's mastery of his and
her role. For this reason, teachers are
expected to be competent, composed, and com-
Passionate in their dealings with students.
(Bassett and 'Smythe, 1979, p. 202)
Such a situation results in "mutual esteem enhancement"
in which teachers and students modify their actions
for some social reinforcement referred to ‘as the "nar-
cotic of the classroom." (Bassett and Smythe, 1979,
P. 204) The teacher can use humour to achieve better
5D
communication in the classroom. This communication may
be the fesult of an enhanced or fortified social environ-
ment, or the product of an attitude. In creating the
right mood, the teacher may be able to improve the
classroom situation for all parties who have -a stake in
Lhe communications process.
Leadership must be apparent to deliver this
kind of education. Cortis includes humour as an

important part of his personal factors of leadership

s
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(capacity, achievement, responsibility, status, and

3

responsibility /including humour7 (Cortis, 1971)
Aspy makes Similar remarks when hg:swrites about the
assumptions of humanized education. He sees inter-
personal faoilitation as vital in the schools so that
the teacher and student understand, car;, and develop
an interest in others. Understanding enhances communif
cation in the classroom. (Aspy{ l972, P- 5)

It is important to note, as well, that Flanders'
Interaotion Analysis Categories have some application
bggo the souial'eovironment of the classroom. The humanized,
or maybe even humourized, education discussed aone
relies on a free exchange of ideas and‘student interest
in the goings on in tﬁe class. (Flanders, 1970, p. 34)
The sooial environment is probably best aided by the
teacher's acceptance of feelings, praise and encourage-
ment, and use of pupil ideas . (Categories l; 2, and 3).
Asnwell pupil initiated talk indicates a freedom (and
the'propinquity, too) representative of a warm social
atmosphere. Flanders' categories are useful in showing
the kinds of teacher and student behaviour that helps
to oreate a Satisfactory atmosphere.

Humour and communication in any classroom are
important factors in the educational process. Although
it may not be possible to draw a precise definitiOn or

theory, humour has cruCial applications in the creation



of a successful téach%ng situation in the SOCial,studies.
Humour as an attitude-~-a part of the soctial environment
of the cléSSroom-;has'consiéérable implications on-
,knowledge,'skills, and Qalues inherent in Alberta's
social studieg.'

Chapte; 3 outlines this:notion of a hﬁmorbus
attitude by applying the work of Marshall_MéLﬁhan to

the classroom.
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CHAPTER III

-THE HUMOROUS ATTITUDE IN SOCIAL STUDIES EDUCATION:
MARSHALL McLUHAN AND THE. EXTENSIONS OF MAN

Marsha;l McLuhan is viewed as one of the mos£
significant writers of our time. (See,‘e.g., Crosby and
and, 196é) Whether McLuha? is considered a pop philé-f\
sopher or an all—knowiﬁ§ guru of communication arfs, |
his work ®on the extensions of man proposes a a;fferent
way of understanding media. |

'An impoftaht link exists bét&een McLuhah's \

# - : .
extensions of man and humour. Keith-Spiegel ﬁQtes that
"laughter and humor are often extensions of a 'light
frame of mind.'" (KeiﬁE—Spiegéi, 1972, pp. 30-31) 1In -
e#plaining the word, "comic", Eastman downplays such

’ : A :
descriptions as "lampoonery”, "satire". or "ridicule"

ke

~and inSEehd emphasizes the presence nf an "organized
conviviality," (Eéstman, 1921, p. 126) The‘"social
environment", SO critical in.the cla§Sroom, canﬁbe f
organized to,dg&éiop "convivialityf and if thisbisvthe'
~ase, then humour has an important relationship as an.
extensiogp ofﬁonesélﬁ in the Cclassroom environment:
"Humour depends, indeéd,'hore.than.any other quality
strived after in art or conver§étion, upon the existence
of 'a favorable atmosphere." (Eastman, 1921,Ap. 230) v
Hence, it must be concluded that a potential link

exists between humour and the social envifonment.

McLuhan's ideas can be develobed to show the inter-
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"frelatlonshlps of the exten51ons of. man, the soc1al

env1ronment, and the nature of humour.

e o EXPLAINING THE EXTENSIONS OF MAN'
' | McLuhan suggests that ‘we are about to reach
the "flnal phase of the exten51ons of man--the techno—
loglcal 51mulat10n of consc1ousness. (McLuhan, 1964
p. 3) His bellef is that medla and technology have
: been 1nfluent1al in developlng world hlstory to the

age 1s

extent that a great new oldlng around us.

-

EEE i_' McLuhan argues Thz he personal and soc1al

60

”consequences of any medlum——that is, of: any extens;on of -

ourselves—-result from the new scale that is 1ntroduced

'1nto our affalrs by each exten51on of ourselves,‘or by

\

'Lany new technology:" (McLuhan 1964 p 7) lechnology,

then, determlnes the dlrectlons of hlstory., To McLuhan,,

L.

hlstory can be explalned ln terms of technologlcal
.change: ’ e

-What we are considering here ... are ‘the
psychic and social consequences of the de-
signs or patterns as they ampllfy or accele-.
rate exlstlng processes.~ For the 'message' :
‘of any medium or technology is the. change of
scale or pace or pattéern that it introduces
into . human affaxrs. (McLuhan, 1964 8)

4

McLuhan concludes that "it is the medium that shapes

and controls the form of human assoc1at10n -and actlon L

(McLuhan, 1964 p. 9) 'h bf P - “
What McLuhan states 1s that there have been

four great perlods-of human hlstory.\ Flrst, man
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”develogeduon the basislof‘totally-oral communication'
("prellterate trlbalLSm").‘ Customs tradltlons, ‘'recol-
o lectlons and ways of llfe were passed on orally as.well
A,as by more formal hlstorles (dances, rltuals, etc.) The‘
codlflqatlon of scrlpt (beglnnlng around Homer) can be
con31dered to be a second perlod of human hlstory, in

whlch language developed to record experlences , Wlth
the teﬁbnologlcal advancement prov1ded by the age of g
prlnt (" Gutenburg technology ), a new perlod commenced

in which the number of books 1ncreased and wrltten commu-l‘
nlcatlon became paramount in day to day llfe. Slnce 1900
a fourth perlod of human history has begun to take hold.

* This fourth perlod is the age of the electronlc medla,
Wthh has botally reallgned the communlcatlve order. '

The electronlc age is 1nstantaneous—-one does not read
“_accounts of the eruptlon of” Mount St. Helens but 1nsteadiw'
ftunes in the telev1slon for plctures of the eruptlon,

, maybe even llve. ‘In each period of human hlstory, kt is

e

'the medlum that matters. B o : "
. When McLuhan says that "the medlum is the

message" he means that the message" of the medlum is .

‘its impact on the form of soc1ety.v The}o;;l“stage of

.human_history took man faxr ahead " With the. development'

"of a phonetlc language, it was’ pos31ble to communlcate.‘

This capah;llty ‘is representatlve of the medlum, as

soc1ety changed gradually over the years based on oral



communication{ The 1mpact of the medlum 1ncluded the
ablllty to repeat storles over a perlod of tlme (develop-
ment of cultural tradltlons and unlty) - With the deve-
'lopment of a wrltten 1anguage, the era of codlflcatﬂbn
s1gnalled a new perlod of hlstory.f The impact of thls
technology (literacy) extended man's capabllltles and
created the basis of llterature. With the development n

. of the\prlntlng press, mass llteracy was p0551b1e and

McLuhan p01nts to the Renalssance and the rlse of natlon‘

states to demonstrate the lmportance of thls medlum in

“terms of social change. McLuhan sees the fourth period

of human history, the age of the electronlc media, as an _:

L.

exten51on of man's central nervous system. This exten-
sion of man\ls a key step forward in the, technologlcal

51mulatlon of ‘human - consc1ousness, and McLuhan believes
‘that the\lmportance of. this electronlc age equals or

\

exceeds the significance of the Renalssance (McLuhan,
L ) .t

&

,1964 p; 90) The content of. the’ medlum ls not an,l\sue
to McLuhan. What one watches 8n telev151on 1s not
crucial; it is the fact that the medlum telev151on, is

there to watch Each med ium develops an audience whose

” A

' love for the medlum 1tself is greater than~the1r concern
for 1ts content People read books—-any books——because
they enjoy readlng. Many 1nd1v1duals w1ll turn on the

telev131on n&t to(watch a spec1f1c program, but_gust_tp;

watch.- From chandel to channel these lndlviduals keep

{‘ , ! - .

62



" 63

fllcklng the controls until they. flnd somethlng of
1nterest and if there is nothing- of lnterest they keep
fllcklngj' The-content of the«medium ig§ not crucial. It
is the medlum itself which 1mposes a tremendous impact
’on society by reordering the communlcatlve and techno-
loglcal world around us. Societies have been shaped

more by the nature of. the media than by media's content.

. THE PLACg OF MEDIA

-McLuhan cla551f1es medla by the way they
inform and 1nfluence socdety.. He examlnes hot and cool,
medla in order to explain the varylng degrees of soc1al
part1c1patlon 1nvolved in 1nterpret1ng meanlng. lOne
could conclude that McLuhan's idea of a hot medium is
one sharp in deflnltlon with ‘an empha51s on visual and
verbal communlcatlon. Such a medlum is low in- audlence
participation because it -is filled w1th data, and one
does not need to do much filling in to;draw meaning
fromjthe picture. McLuhan's-idea‘of a cool medium is
somethlng fuzzy, low in 1nformatlon, and open for the
audlence to 1nte{pret meaning, Hot medla include print,
photographs, movies, and radlo, cool medla include tele-
phone, telev1s1on, speech, cartoons, and the moderm
painting: In the case of a photograph, the visual 1mage
is there totally (that is the orientation of the photo-
graph), and there is no need to complete the picture. i

Talking to.anllnd1v1dual-on.the telephone, howeve;$jp€r-

‘L



mits one ‘to fill in a lot of information. These

-

assorted media, both hot and cold have tremendous impact.

on one' s day to day life. »

McLuhan describes a startling future for
society. McLuhan concludes that man is liVing in an
age. of implosion, not eprOSion. Traditionally, man has
lived the one way pattern of expansion, but the electronic
age has different ramifidations:

-

The ‘process of upset resulting from a new
distribution of skills is accompanied by much
culture lag 'in which people. feel compelled to
look at new situations as if they were old .
ones, and come up with ideas of 'population
explosion' in an age of implOSion. (McLuhan,
1964, p. 24)

'.But new situations are not'old ones, and "in our .Present

~

ielectrical age the imploding Oor contracting energies of
ouroworld now clash With the old expansionist and tradi-
tional patterns of organization." (McLuhan, 1564 p. 35)
With more people on this planet we are closer together
phySically and internally, too, because of the increased
proximity through electrical involvement in other people S
lives. McLuhan points out that the electronic age prOVides
an opportunity for us to View, electrically, what is
happening anywhere on the face of the earth The marvel
of today's newscasts ig that the headline stories always
seem equipped with pictures shat permit the indiVidual to

see what it is really like in another land another cul—

ture, and another person s life Mankind is drawn closer

-
e
13
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.
together by the_electonic age, and in this reépect,:éheré
are considerable similarities to thé "preliterate tribalism"
'in4£he.first phase of human hi%tory. The printed word is
losing its'signifigance, and the electronic age iél
'teturhing mankina to an aural pfedominance ahd hn,inter—‘
relaﬁédnéss. This implosibn; McLuhan reasons, permits

tﬁe qreation of a global village, in thch all of<mankind

~ is bréught ﬁbgetﬁér technblogically; th; future is the
'interdependence of the global villaéé.; The;electrénié'

‘age, and its crucial technological innévations, changes

-
P

SOCiety..
McLuhan studies humaﬁ history initerms of

advancesin space and time‘(a differént way of looking
at ‘technological innovations). McLuhan sugéest that
"the spoken wqrd'waégﬁhe first technology by which man
- was able to let go of his environment in order to graép
it in a new way." '(McLuhaa,u%964ﬁ P. 57) Communication
reached a new level because‘ﬁofe fndividuals couldfunder-
‘stand more things ﬁore quickly:

It is the extension of man iﬁ-spéech that

enables the'intellect'to detach itself from

-the vastly wider reality. Without language

.+« human intelligence would have remained
® - totally involved in the objects .of its

65

attention. Language does for intelligence . ' A

what the wheel does for the feet. and bedy.
It enables them to move from thing to thing
with greater ease .and speed and ever less
/involvement. -Language extends and amplifies

'man but it also divides his faculties. His
collective consciousness or intuitive.
awareness is diminished by this technical
extension of consciousness that is speech.
(McLuhan, 1964, p. 79) ' !



McLuhan concludes that: .
the phonetitc alphabet, alone is the techno- -
logy that has been the means of creating
‘'civilized man'~-the separate individuals .
equal before a written code of law. .Sepa-
rateness of the individual, continuity of
space and time, and uniformity of codes are
the'prime marks of literate and civilized
societies. (McLuhan, 1964, p. 84)
Civilization_today is a literary world in transition;
‘the tribal cultures were based on an auditory life.
But the electonic age is changing all of thig. The. -
electric implosion is making mankind less separate by
eliminating distance and increasing technological
togetherness., Electronics captures space and time as
society continues to extend itself to increase power,
speed and control In Some ways, man is returning to his
preliterate tribalism. In actuality, he iS'extending
the universe around him,  His separateness is diminish-
ing, space and time becomes-less of a factor, and tech-
nology blooms as man becomes'more interdependent in a
global village which McLuhan Sees as an optimistic future
for all mankind. (McLuhan, 1964, pPp. 77-105) .
. S
-Some reviewers are generous in accepting
McLuhan's views, Foshay, for example, credits'MCLuhaq
with summarizing the entire Western intelléctual tradi-
tion into one hypothesis that "the basic experience of o
 western man has been shaped mainly by the'invention of

type." Duffy and Littlejohn are also laudatory in dis-

cussing McLuhan's ideas. (Duffy, 1969; Littlejohn, 1978)
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However, not all reviewers accept McLuhan's idea of

technological determinism. Writing in The Canadian
‘EEEEQ' Paul West states h;s.admiration‘of.McLuhan's
work but disagrees with the Qefinitlon of "meaium".
West suggests-that a medium'is really just a form of
energy. He is critical,'as well, of McLuhan s classi-
fication of hot and. cool medla, and he proposes that
the degree of appeal to the sense would be a better
classification than the amount of information prov1ded
by the medium. _(West,.l964, PpP. 165-166) Some-writers
see McLuhan. as a pop philqsopher, whose work w1ll fade
as the fad wanes. (Rosenberg, 1965, pp 129—136)‘ If

. there is one recurring c;itioism of McLuhan's work, it
is his’yhoiesaie dismissal of the raqle (or any role) .
for content in communication. Lleberman, for example,

~ sees McLuhan"s bellefs as "McLunacy" because "McLuhan is
=To) full of jerry-built theory, dogmatié oVergeneraliza-

2 . s
tions, non-sequiturs, disorganized successions of paren-

thetic observations, and bewildering sw1ft and large*
leaps among high peaks of mlsconcept;oh -that he makes -
little contrlbutlon ces " toward understandlng medla.
(Lieberman,.l965 p. 647) He notes that McLuhan's ldeas
are "content" themselves. Further, McLuhan "ignores the
power of ideas, of values, of emofigns, 4357 oﬁvcumula;

tive wisdom «++ " (Lieberman, 1965; P. 649) By dis-

missing the content, McLuhan's theories fall apart.



.
Kltman s rev1ew of McLuhan's. Qork is crltlcal of the form.
Whlle heralding the electronlc age,  McLuhan' s presenta—
tion is in the form of a book, repf;;entative'qf the
i}térary} civilized Qorld that is changing. Kitman
suggesta‘thatvoae should telephone McLuhan because to
buy his book is to'play into the hands of his enemies and
would diSCfedit'his thinking: "To show you’reaily under-
stand the working of media, try calling dollect " (Kltman,
1967, p. 7) There is no doubt that McLuhan s beliefs,

whether jargon, junk, jud1c1ous,«or justlflable, contri-

. bute to the historiqgraphy of human history.

APPLYING McLUHAN TO THE'CLASSROOM

McLuhan's ideas also'ralate to the classroo@
~and a -humorous attitude.. McLuhan's beliefs are critical
to eduaational progress;,as Foshay emphasizes: \

At the root of our thinking about education
is our conception of the nature of knowledge/
) "the nature of knowing, the nature of exper-
. lence. Here is a man who says that the o
development of the electronic forms for ex- ’
perieng{swholly transforms it: that the

cultur hift we -are a half-century or more
into is as fundamental as the shift from

-~ medieval to Renaissance experience. (Foshay,
1963, p. 37) :

Duffy explains what McLuhan means by a medlum it
"appears to be anything which conveys 1nformatlon,
deflnlng 1nf0rmat10n broadly as any new sensual or

1ntellectual 1mpre551on " (Duffy, 1969,'ph 39) Clearly,

,then, a number of qula can be drawn from education.-
‘ . .
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It appears clear, as well, that the humorous attitude
(as a part of‘the‘social'enyironment of the classroom)
can neiinterpreted-as an ex@ension of oneself--a "new
sensual or intellectual impression."

Humour is an important part of the hot and

' cool media: "as for the cool war and the hot bomb

scare, the cultural stfategy that is desperately needed

is humor and.play.“ (McLuhan, 1964, p. 31) War has

many angles and much information to fill in, but the

‘nuclear bomb scare is a minimal part1c1patory act1v1ty.b

McLuhan suggests that one ‘good way to counteract these

difficulties isaby~COoling'off the'hot.situations: Thepbu

use of humour is a cool technlque, because it permlts
the 1nd1v1dual to read into the situation to develop a
personal attachment.. One is able to reflect on the_
message and f£ill in the missing informetion to interoret
meaning. One attaches a values'perspective to this

situation, which has importantramifications in social

X studies. Creating an opportunity for participation

encourages individuals to develop their values system in

a logical, consistent way. D

. ' This leads one to another key polnt-—values

~

clarification in a free, open env1ronment requires the

‘

opportunity of touch: g

v

Since all media are extensions of our own

. bodies and senses, and since we habltually
translate Qne sense into another in our own
experlence, it need not surprise us that our

.

<
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extended senses or technologies should repeat
the process of translation and .assimilation
in one form into anhother. This process may:
well be inseparable from the character of
touch, and from the abrasively interfaced
action of 'surfaces, whether in chemistry or
crowds or technologies. The mysterious need
of crowds to grow and to reach out, ‘equally
characteristic of large accumulations of
‘wealth, can be understood if money and num-
bers are, indeed, technologies that extend
the power of touch and the grasp of the hand,
(McLuhan, 1964, pp. 116-117)

-~

Does humour as an attitude'possess_this character of
touch, ' this ability .to reach out? Humour as a medium
excludes the content; it is ‘not crucial what the nature

of the educational leSSOd'may be. However, the nature

" of humour is such that one's defences are lowered,

* -

attention is ;aised, and_interest ié increased in the
humoﬁr itself. The conteﬁt may be a substantive part
for its educational value, but the extenéion of our- .
selves--the humorousugttitude——gets the appropriate
social environment by cooling down the situafion and
providing an appealing leaﬁning opportunity. ?he

, ;
contentl coated in the humérous attitude, represents
Fhe kndwledge or skill generalizatiéhs; The extension
6f Onesélff;ﬁhe Coating——ié a values statement. It is -
a representaﬁion of good humour: akin éo good citizep-‘
spip. In the McLuhan sense, the medium is’saying "let's
not get too hot with knpwledgef—let{S'get cooi in undér—
sténding and Clarifying our values iﬁ the world around

us." This does not underemphasize the importance of

v »
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édge or skills in the social sﬁudiés; it only
~underlines the significance of valuing in a changing
W§rld. The humorous attitude is a way of living, a way
of giving, and‘a way of_feceiving~information about'the
social environment. Good humour maintains a crucial
relationship; it helps tovdeveibp”liﬁe skills.and social
.relationshipé. Nicé; neat fa;ts and dates are not thé
social studies legacy. 1If one acknowledges social étudies
to be the school subject directed toward citizenship
education and life skills, then the humoroﬁs attitude

Mmay be key in the success of social studieS'methodology.

13

OPPORTUNITIES AND DIRECTIONS

"

- McLuhan expresses'a partidular interest ih
the hybrids'of meetings of two media. He discusses,
for‘examplé, the meeting of the wheel and an industrial,
lineal form which results in the Creation of the air-
plane.' The coming togéﬁheerf’med§a involves some
restfictions,‘bgt also great fréédbm: |

The hybrid or the meeting of twosmedia is a
moment of truth and revelation from which a
new form' is born. For the parallel between
two media hold us on .the frontiers between
forms that snap us out of the Narcissus-nar-
cosis. The moment of/themmeéting'of media
is ‘a moment of freedom and release from the
ordinary trance and numbness imposed by them
on our senses. (McLuhan, 1964, p. 55)

In the case of social studies education, hybrids could

result from the coming together bf;the humorous atti-

N

tude and administrative or curricular restrictions in

/ Lo /
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education or educatioﬁal planning. a humorous attitude
requires some situation on the intersection of some
experience in order?to ekist. Could itihe'that the
openness and reach o% humour when'teamedﬂwith the
restrlctlons and llmltatlons of the soc1al studles cufrl—
culum can result in effective pedagogy° The attractlon
of humour works in conjunctlon w1th the restrlctlons

Jof currlculum '

We,*as soc1al studies teachers, must recognlze
the opportunltes of the humorous attitude--an important
medium in education; yet, our conventlonal response

" to all media, namely that 1t 1s how they are used that
couuts, is the numb»stanoe of the technologlcal idiot.
(McLuhan, 1964, p. 18) . It is the medlum itself that

- matters., The ex1stence and presentatlon of the humorous
attitude sets the. tone, prov1des the opportunltles, and
reaches out, Televlslon, for. éxample, ”H&s altered
students' perceptions of the world around them by
Creating "a taste for .all experience in depth ... The
TV image reverses this literate process of analytlc .
fragmentation of sensory life." (McLuhan, 1964, pp. 322-
333) The individual is able to v1ew what is happenlng
around the world and his level of consc1ousness is
raised as a result. He understands and appreciates the'
situation better by -seeing and hearlng than by readlng.

'_The TV medium isg important not for the electronic pic-

turesgfrom all over the globe, but for providing the

3
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technological availability of in~-depth coverage‘by
instantly connecting scene and spectator. As a medium,
TV can siguifiéantly alter students' perceptiohs of

;citizenShip.' As;a medium, the humorous attitude (com-
bined w1th the restrlctlons of currlculum and admlnlstra-
tion) may alter students' outlook on life," values,/and
life goals.J | .

To capltallze on the opportunlty of the
humorous attltude, one must not assume the "numb stance.
The world is .#o longer the repetltlve and fragmented
place of the mechanical era. ,(McLuhan, 1964, p. 358)

In the electronlc age, man has more lelsure tlme,;more
“time to develop the artistic qualltles 1ncrea51ngly
important in today s world In this sense, too, one

»

sees the s1mllar1ty of ‘the prellterate trlballsm to the

-

extended universe. The implications of thls for,the
social studies (or for 'school generally) is ‘that for
those students'whﬁ wish to "let go of theirAenvironment

<

1n order to grasp it in a new way" there are alteBnatlve
medla avallable to help the individual translaze the
world around him. (McLuhan, 1964, p. 57) The hybrld

&of humorous attltude plus currlculum hay«be less impor-
tant than the hybrld of the worklng world plus the hlgh,
hourly wage. In elther case, the medium is the message'
about life goals and one’ ] future dlrectlons.

The electrOnlc 1mp1051on of a globail VLllage
\
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: fattltude sets 1ts lamltatlons and 1ts openlngs for N

’ 1

<pr03ects certaln dlrectlons for socxal studles. Rooted

)

1n technologlcal determlnlsm, McLuhan foresees a gfobal
adaptatlon of the world through the balanc1ng of the o
senses and the destructlon of the old power bases., The
prlnted present w1ll become the prlnted past, and there
”w111 be a larger role foh,eye and ear. Soc1ety w111 X
contlnue to be. shaped by the nature of the medla,v~
‘rather than the content of the medla.- For the soc1al
"studles teacher, the humorous attltude creates an audl- ‘
vence whose 1nterest 1n ‘the medlum hs greater than thelr B

11nterest in the content 1tself ThlS results 1n students

‘1nterested 1n belng in one’ s soc1a1 studles classroom; L ,

t"As well:.the message of thekmedlum rs 1ts lmpact on ’ m“’.eA
;soc1ety,_and the humorous attltude helps ‘to develop a

pray of deallng w1thépeople, as well as a551stance 1n

1_values clariflcatlon, c1tlzensh1p devglopment, and the c

idetermlnatlon of llfe goals. Flnally,.the humorous e

content communncatlon so that currlcular alms ‘@an be

'ifgjaddressed | ff:’_'d f_'” ,.5"' .

'fls the most cruc1al subject, and

In McLuhanws electro £

. R

age, SOcial=Studies’“ el

2

|

. by 1tself or 1n comblnatlon w1tA other medla prov1des

Ca wa?>of fac1ng a'd co*lng w'th a technologlcal world
Humoun lS a. cool medlum it establlshes a cruclal

fsocxetal openness. It 1s play, but 1t 1s also a way of
& . s ' *

o

fe. humorous attltude e



lbdking'at‘theWWerd'around‘us.. It 1s a true exten51on
srof oneself-—a medlum of 1ncrea51ng value in- f1x1ng‘£§g

':'manlpulatlng one s soc1al envxronment

«

. . . -
e - . . .
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CHAPTER IV
THE FUNCTIONS OF 'HUMOUR' IN THE CLASSRobM
At the outset of thlS presentatlon, assorted

&
theorles of humour were presented and a llnk was

4

) a

establlshed b&tween humour and communlcatlon.. Humour

~ showed con51derable usefulness to educatlon. . In

~

examlnlng humour as a- form ‘of communacatlon, an argu-

Y kY

ment was constructed that humour serves as a medlum——an
‘Aexten51on of ourselves. (See Chapter 3) The develop-
ent of the humorous attltude was presented as an 1mpor-
tant aspect of sdcial studles lnstructlon;.one whlch
~1mproves soc1al relatlonshlps and prov1des an’ opportu-
n;ty for educatlonal communlcatlon. ‘The purpose of
'thls chapter is to outllne and examlne the functlons’

humour can. serve in the classroom.,

A BASIS FOR HUMOUR IN THE CLASSROOM
Bradford observes that

Of all the" thlngs whlch lncrease the pleasure
taken from study: and instruction humor must
' be among the first. 'Humor- that was. 'good . and
. fit and warmly human, that turned .on lights,
.~ . that was' the one touch of nature maklng all
- truth kin--such humor- was a’ vivid quality of
“the teaching- we all remember ‘best -as the best -
teachlng we ever had. A rare and wonderful
- grace that ‘exhibited the comlcality dn per- .
sons, - places and,thlngs was'. this humor as we
remember ‘it. We remember it £o0,’ for. the
- way it seemed to: shorten the- distance between
- ourselves- and others,.and how . although it
reduced, the space we occupred together, it- R
'+ somehow did not make us more crowded. -We' . .
remember well that it made the classroom )
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‘cllmate, summer or w1nter, ideal. (Bradford,
1964 P 67) :
| As Aspy notes, " . We must'seek to bring

the feellng part of man more on a par w1th the thlnklng
'part of man ...'" (Aspy, 1972, PP. 1-2) 1In a.techno-
“loglbally advanc1ng world, it is important to be‘uarm
and responsive in the:classroom‘by acéepting:people

for what theylare and understanding needS‘are’doing

o

“‘something for them. (Kong, 1970, pp. 28 -29) Hurt

~

Scott and McCroskey describe thlS exten51on of ourselves.

The ways in which you communlcate with stu- ,

dents not only helps them to develop speci- -

fic concepts abgout classroom content, it '

also helps to shape’ their attltudes, beliefs,

‘and values about the 'real world' and the

_ people in it ... You provide them with a

= model of how to get along with a wide varlety
of people. And, perhaps most lmportant of -
all, you help to-shape their values about . .~
‘learnlng and 1ntellectual development.
(Hurt, Scott, and McCroskey, 1978, P. 205)

fValues are made apparent by the- teacher =1 model of
X g

W{e deploys a spec1al

¢ -

communlcatlon.v A humoro‘?
varlety of the communlcatlons process which- cultlvates
'a feellng of hope and promlse in shaplng one's. partl—
“c1patlon in an. 1nteract1ve soc1al env1ronment ,rto

' 51gnals a freedom from constralnt, an 1nterest in )
dcommunlcatlon. | . _i R o

| The importance of communlcatlng in- a class-

droom cannot be overstated Students may communlcate : /}
to galn 1nformatlon, to seek 1nfluence, to acqulre
u;ass1stance pn the maklng of deClSlODS, to achleve.

\'I

)
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certainty, or tnget.along‘with others. Students’ fail
to communlcate because they may wish to be left alone,
they may -wish to conceal 1nformatlond“or they may be
“allenated or apprehen51ve. -The classroom atmosphere
may. also deter communlcatlon' however, humour can play '

an- 1mportant role 1n establlshlng a pos1t1ve soc1al

-

environment. (Hurt, Scott and McCroskey, 1978, pp. 138-

, 145) Bradford's conclu51on is partlcuIarly useful 1n

relatlng the functlon‘tf humqur in the classroom-
'Humor S - place in teachlng is g hlgh place
. because it is’ always on the side of civili-
zation against darkness, on the side of life
against death. It not only brlghtens, it ,
cleanses the common life. .It not only helps
thg oppressed, it shames the oppressor.
-However mordant it - may be, however it .
somet;mes prick our  consecience or. dlsturb us N
in our ease, it is always on -the side of .
hope, high hope. It is always on the side of, N
promise. It asserts that the sun still
shlnes, however dlsmal the weather of the
moment, that the mornlng Stars still srng,.
and that, ‘what lS more, there is something
to: s1n3 about. (Bradford 1964, pP. 70)

Humour is. a factor of attentlon and "few
thlngs hold attentlon as’ well as humor jud1c1ously used ".
Qulps and storles provxde nelaxatlon from the tenSLOns |
. Created by some of the other factors of attentlon and ?
prepare ‘'listeners to consxder the more serious 1deas that
may follow.r‘ (Monroe and Ehnlnger, 1969, p. 232) Other
authors refer to humour as “a speclal klnd of change»zl' ot

and suspense" or a "matter of style" that may have

'"dlrect motlvatlonal effec%ﬁ " (Ollver, Zelko, and
J - N

¢

O o -
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Holtzman, 1968, p. 165; Andersen, 1971, p. 185)

_Andersen-notes, as“well,'that'the use,of'humour_"connotes

- warmth, friendship,-aCceptance, Zand7-communality" and

"may'weli affect the'communicator's fmage." (Andersen,

'41971, P. 185) This communlcatlon becomes 1mportant in

47

-gaining attentlon and influence. ' Wilson and Arnold

report that a. number of factors assist in galning atten-
tlon ;ncludlng act1v1ty, proxlmlty, reallsm, famlllar-
1ty, confllct, v1ta11ty, spec1f1c1ty,,1nten51ty, and v
humour (Wllson and Arnold, 1966, p. 291) The 1nterest
galned may also be useful 1n energlzlng Skllls and-values

-

attalnment by creatlng positlve learnlng condltlons for

.the student ,Thls er9121ng is the ba51s for the use °

n‘ . -~
of humour 1n s001a1 studles.

TYPES OF HUMOUR APPLIED TO THE CLASSROOM - 7X]

Leacock belleves that humour 1s an lmportant
a »

. ‘q
energizer, and he describes four types of+ humour._ (1)

humour bf words, (é) humour of ideas, (3). humour of

situatibn, and (4) humour of character. 'He also traces
the degree of complexlty'of hggagr development
- Humour of ‘words is the flrst form of humour, b

/
whlch 1ncludes the use of repetltlon, rhvthm, alll—
/

: teration, and puns. Repetltlon, LeaCock argues, 1s

|

probaEly the oldest form of amusement 1n such examples~
as the 'blg, blg man or 'bumpety-bump.' Addlng sound
to sense, rhythm prov1des an lnterestlng form of har-

Y

R o T



»

mony. Alliteration,’especially in newsPaper headlines,

is a 'funny! incongruity. . Puns,  however, are of spe-

cial interest to Leacock Some pﬁns involve some inge-

L Y _
'nulty (on whlch the humour ;s based), e, g 'told' and

'tolled.'. The best puns, however, become "a subtle way

of saylng somethlng with much greater p01nt than plaln

2

matter-of fact statement.v Indeed it often enables one

"to say W1th dellcacy thlngs whlch would never do if sald

oufright." (Leacock,_1938, PP. 22~32)

The verbal and visual,impact of wordplay has

an important place in the classroom. Some‘of the most

frequent appllcatlons of humour occur when the wrong.

word is u§%d in the rlght way or a word appears to be

ama21ngly rlght contrary to expectatlons. (A student .

recently told me that the Prlme\Mlnlster of Canada 1s
-

“Mr Turdo", and many students agreed ) Metaphors and

vefbal absurdltles are. also used w1th skill. (Leacock,

. 1938, pp. ©33- -44) The-sound of.words can alSO,be

important, espedially tonal sound in conjunction with

use or meaning-,.Such tonal'words as . goof'r' 4 slob'
convey anclmage because of thelr'SOUnd Proper names

can be- funny, too. chkens s 'Gradgrlnd' or Wodehouse s

e »'Jeeves’ are examples of wordplay based on the under; »

\'soundY of ‘the word.t (Leacock, 1938, pp. 45 *46) They

.promote lmages very parallel to actual characterlzatlons.

Slnce words are used so much 1n the classroom, there is

“
.~ At

o

80

A



ample opportunity.for.the injection of‘humour. "Exclama-
tions, descriptioﬁsﬂor certain quotations provide good
opportunxtles, espec1ally if colourful words are in-
_jected (My grade ten~soc1al studles teacher‘said thihgs

like "Great Greasy Caesar!" and the whole class glggled

-=but also became very attentlve in the class activi-
@ .

e

‘ties. )

Humour of ideas involves bming together. .

'of incongruities. This type of humdSMEncludes the .
‘parody and the imitation.v The parody is used as "a

'corrective to over-sentiment ... as a relief from pain
'.;.ras a consolatronraéainSE the shortcomings‘of life
itself*" (Leacock, 1938 ‘p. 60) It is the highest
form of 1ncongru1ty of . 1deas, espec1ally as a parody.u
of cr1t1c1sm. sThe teacher can use parodles ‘and lmlta-

;:tlons to asglst in the classroom. %&e sxmulation game.
and role playlng methodologres are, in part,ﬂexten51ons
of thls ‘kind of humour. A part of the success of these
methods 1s the 1ncreased attractlveness of the learnrng
activity as a fun 1m1tatlon of a real situation. In*
thls sense, humour plays an.lmportant functlon.

& . A key type of humour is 31tuat10nal This

—

kind of humour 1Avolves a set of 1ncongruous c1rcum-
stances--a sort of’ t§ICk playlng. Traced gack to
] prlmltlve tlmes, sitdational humour 1nvolves a combl-

¥
natlon of dlscomfort and actlon. Lea ock descrlbes

81
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humour of 51tuatlon in thls marvelous example.

' The bdll game in Jones s cow pasture last
Saturday. afternoon ended in violent alter-
cation when William Van Nostrand, a visitor

- from the city, took a8 long body slide into

"what he had understood to be third base.
R (Leacock, 1938, p. 94) -

The classroom envxronment provides an opportunity for.
51tuataonal humour. Such humour may centre upon the'
teacher or the student but the opportunlty certalnly
ex1sts. Because the 51tuatlon involves a ‘cross of
dlscomfort and action, thls ‘hybrid may ex1st in many
‘wdlfferent c1rcum3kances.. Sltuatlonal humour may. be
rooted in the teacher s or student's actlons or dls—
comforts, or in the ordlnary or unusual c1rcumstances
of thevclassroom._ The student. who arrlves lateLto
class with an unordlnary excuse, the Canada wall map -
that will not,retract; the chalk brush that falls rrom
~the ledge to the teacher's shoe; the projection s¢reen
‘that will.not stay down; the overhead projector that blows
up, the student who brlngs the wrong notebook the |
'_up51de-down slide show; the globe that does not rotate; °’
the desk that breaks——around these 1nc1dents or c1rcum-

stances 1t is- poss1ble to develop a humorous mood By

g{ extendlng ouESelf the teacher 1s more approachable and_

moreh"human " Humour is a gift from teacher to student _
1 that serves “to persuade the student that the 51tuatlon "
around hlm is good (Humour may also be a glft from

.

student to teacher that persuades the teacher that the

N

Qi.
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. PP. 109- 112)

~

. situation around him is good.) 'Sltuatlonal humour serves

N\

an lmportant educatlonal function: one of developing a -
social env1r0nment conducive to humanized or humourized

education. The teacher capltallzes on thls env1ronment

.by touching the student with humour. The studeht and

' teacher share together the essence of humanlty. : v

-

Humour of character is deflned as "individuals

'in whom some particular quality or eminence.is developed

’beyond those of this fellow men." (Leacock 1938, 99)

This emlnence may be expressed in the dlfferences and

oddltles of character, Wthh prlmarlly develop one's

,personal qualltles. (Thlnk about the geographer who

has trouble readlng a map or the hlstorlan who cannot

'.remember dates ) A technologlcal world has taken‘away

the 1nd1v1dua11ty of the workplace and, as a result,l~

"the uniformity of 11, 1nterposes a mediumfof similar-
. * . \ ..
ity ... " (Leacock 1938 p. 104) The 1nd1v1dua1 pro-

motes humour prlmarlly by reputation. The 1nd1v1dual

Ay

‘when comblned‘w1th the situation, generates an element

'of the soc1a1 env1ronment/ The tone and tune of one s
¢ Com . 3
contrlbutlon 1n a glven 51tuatldn plays a slgnlflcant

‘fole in settlng a humorous attltude. '(Leacock, 1938,
' : } >

In each‘of theSe'typologies described by
Leacockk ways of deallng w1tH the con%?nt.of‘humour
g ; :
serve as. the central focus, Words,.ldeas, situations,’
. S r . ‘

.‘,

83



N
and characters do not serve as the message of humour,
though. These descrlptlons form a useful explanatlon
of humour content “but are less useful in explalnlng
lthe social env1ronment or humo;ous attltude. The exis-
tence of a humorous attltude permlts the extension of
man from the values perspectlve, rather than from the
knowledge generated and skills learned As s~eacock
notes, "the humour becomes the method, not the matter."
(Leacock, 1938, P. 207) It is the method that carries
a'values attachment. This reinforces, the argument
egpressinguhumour as a_medlum. “The teacher becomes a

model  of a ‘humanized citizenship.
» N ’ \ ’

FUNCTIONS OF HUMOUR IN EDUCATION

The only work dedlcated exclu51vely to. humour

and educatlon is M, Dale Baughman s Baughman's Handbook

of Humpr in Education, Baughman suggests that communl—

cation 1s most enhanced when the teacher is scholarly
and funny. (Baughman, 1974, p. 52) -Baughman-believes
that humour fuﬁarlons ip a varlety of ways in the class-
\’ : ,'# "' One of the most im rtant reasons for humour )
%igas a soc1al lubrlcantﬁ\ Baughman notes that w1th
& prox1m1ty, there~ﬂ§ an even greater need to get along

‘"}w;:h our nelghbours. As well,ztechnology is prov1d1ng

"mbhklnd with a greater number of" lelsure hours, and

; f7soc1al relatlonshlps are’ 1mportant in such a case.
'\.____‘ ‘ : - " R -.A'
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Baughman concludes that with humour, "there is greater
hope that the mov1ng parts of. our soc1al mix will be
lubrlcated (Baughman, 1974,‘p, 55) MCGhee explains

that "it 1s difficult to imagine a substltute device

" that would be eauallysuccessful at promoting smooth

———

and comfortable social interaction.f (McGhee, 1979, ‘.
Pp. 245-246) g

| Humour is also a safety Valve in the class-
room. It is p0551ble to ease’one s aggre551ve 1mpulses
through humour, and this can be useful in the classroom.
Humour can serve as therapy. It can take one' s mlnd
off the 31tuatlon at hand by castlng a. dlfferent inter-

pretatLon of life., There should be no apprehension
about assuming some lev1ty., (Baughman,,l974, p. 56)- ’
.8 .8 - .

Hdlour can also be used as a tonic "which

\
3

inyigorates and stimulates the recipient. Properly K

applled humor does that. It 3lso restores and refreshes."

(Baughmaak 1974, ‘P. 57) It serves as a k1nd of mental >

v

Lysol because the teacher has c0ntrol of the classroom

I'4
51tuatlon. In rece1v1ng such humour, one recognlzes

the awareness and empathy associated w1th educatlonal
transactions. In thls,case, the sense of humour may

receive or give 'tHe stimulus.
. Pl

. " 3 4
Humour can be used bs;mztivation and cogni-

tive challenge in the classroom, and’ such an application

can be llberatlng, constructlve, and enabllng. Humour,
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‘becaQSe’of_lts motivatlonalAtendencies) can push an
indivldual to achleve new goals. As McGhee notes,.“the
‘ad@ltlon of an emotional 1nvestment in the content of
the’ humorous event -and a soc1al context glve humor the
zest of which it is capable." (McGhee,. 1979, pp. 245—2465-
*The classroom can be cooled down with humour through its
use as a surv1val klt. In such a way, humour is a
defence against one's dally trlals and trlbulatlons—-
to help tide one over to tomorrow. (Baughman, 1974 P-
58. " There 1s a strlklng (and unacknowledged? SLmllarlty
- between Baughman s functlons of humour and Steve Allen\s
functlons of comedy descrlbed in Allen, 1972 pPp. 83-
85.) o |
‘_Raymond Moody, a phllosopher—phy51c1an, ls
41nterested in the medlcal heallng power of humour, and
dthls is dlrectly related.to the use of humour as a sur-
viyal.kit; Hls concept of. "heallng" means "maklng
whole" and he expresses a hope that
- we are developlng ..; a broader concept .x.
in which we ‘pay attention not only:to the
“mind, But also to the functlonlng of the
‘pPerson within his social’ context, and
ultlmately, within the natural environment
as well.. (Moody, 1978, pP. 108)
Inaéed, in studylng(the role of humour as v1ewed/by
elghty comedlans, Fisher ang Flsher conclude that the
most meortant appllcatlon of humour is to soothe and
heal people.’ (Fisher and Flsher, 1981 p.,216). Maybe ‘. )

b}
1ts 51mp1est therapeutlc appllcatlon is that humOur
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w1thdraws attentlon from paln and helps secure coopera-

tion and understandlng in 1n1t1at1ng communlcatlon.
(Moody, 1978 'p. 112) All of these eXplanatiOns~con-
nect the humorous attltude with a blueprint for‘situa-

-
o .

tional survival. Humour's contribution can be weighed

as an important quality of citizenship in an electronic

age. -

INITIATINGiHUMO?R B
Flve reasons for 1n1t1at1ng humour are out-
llned by Kane, Suls and . Tedeschl. One’ of the ‘key indi- :

cators of 50c1al 1nfluence ;s problng, in whlch 1n1t1a— ‘ o '

S

tlves may be taken amblguously w1thout real’ rlsk. There

is an apparent move toward 1nt1macy w1thout accountablllty

for one's actlons because of the presence of humour.x

.

9

4

1ﬁv1ct§§;as a respected 1nd1v1dual
‘used for |

s ugmasklng qualltxes R

S W
1ncongru1ty or the ludlcrous. Asé}ell humour 1s an-

-

"1nv1tatlon to 1nteract on a personal level. As'indivil‘i

duals, we want to be liked, and humour conveys a ba51c e

-

\\hggdesty that encourages soc1al sen51t1v1ty.‘ ﬁKane, Suls'
and. Tedeschl, 1977 - pp.- 13- 16) |
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>\\af B Braden suggests other reasons for 1n1t1at1ng

" MhumourL. Humour prov1des fpr emphasxs or ampllflcatlon

»

: of a spec1f1c p01nt. It is an 1mportant ten51on—reduc1ng

,dev1se or 1t may serve as a klnd of thought hreak

[N - . 1

’~,Humour is also an expre851on of good w1ll toward Issteners
4‘and a551sts 1n coplng w1th the unexpected (Braden,
.1966, pp..161 162) Baughman suggests the use of humour

as an opener, a way ‘of galnlng and retalnlng attentlon,»’

~

.and as an excellent Way of redlrectlng energy. (Baughman;

1974.,pp. 84—89)‘ Humour can be utlllzed throughout the

classroom settlng in a varlety of appchatlons.

. . HUMOUR, PERSUASION .AND ATTRACTION .
Research~conducted'into ~the use of humour as a-
form of persua51on is partlcularly lnterestlng. Gruner
AN

'reV1ews research on humour s power of- persua510n and,

concludes that'

1
Y

'humor falls to increase persua51veness of ‘argu- -
‘mentatlve messages. - Sprlnkllng jokes, wise-
cracks, puns, sarcasm, or ‘even satire. through.
~ @ speech seems to add nothing to ‘that speech.
Adding humor Wthh is’ germane- to the particu-
‘lar message seems’ to heighten its entertaln—
ment (amusement) value, but. that is. all. On
the other hand, no. study thus far has found
. that the addition of humor - to a message’will ..
R detract from that message's persuasiveness.
".This conclusion. seems to be limited to three
“condltlons, however. The original message.
must be an effective,’ persuasive message with .
or without-the humor. And the humor added to
- the message must be appropriate to the audi-
ence and germane to the.message portion into
which it is inserted. . And the humor used
must. apparently be of a kind and nature that -
w1ll not cause the source of the message {the

‘a
s

. . . PR W"lz. ‘/\ . "-'h . T s T A



writer or. speaker) to be percelved by hlS
audience as "clownish.™" v(Gruner, 1978,'p.‘ . -
P B 203)\ . ' ‘ . - ) . - . ) A

e, N

,Gruﬁer believes that - N

a speaker ‘who can and w1ll follow the pre- O

. scriptions of speech content, organization, . \ -

and delivery which are advocated by a?most : N
any speech textbook will produce sdme. mea- o
surable persuasion ... Common sense nse would
indicate that if one speaker or- wrlter is
known to be entertaining as well as- per-
' suasive, he would draw the audlence whereas
"the persuasive but nonentertaining speaker ,
or writer would not. (Gruner, 1978 p. 204;

Although the persua510e Influences of. humour
I
are belng scrutlnlzed Gruner is encouraged by the

”1ncreased use of humour in advertlslng. He concludes

? A ‘
that "advertising men have found humor to:be successful

~

in-moving the merchandi//."b (Gruner, 1978, p. 205)
‘Through humour, an audlencels attractaiwhlch is "elther
unw1111ng or only sllghtly motivated to watch and 1lsten.
(lelmann, 1977 293) Humour s use in gaining and
retalnlng attentlon lS partlcu;arly 1mportant (Gruner,
f1978, pp; 209 209) Gruner has found h6wever, that the
addltlon of humour results in hlgher ratlngs for the
speaker s character.: The 1nd1v1dual who-entertalns and
'informs ls better admired than the’ ;nd1v1dual who just
'1nforms. Humour added: to a ‘dull speech 1ncreases the
speaker s authorltatlveness. The speaker S 1mage is
enhanced as a result, but learnlng may not necessarlly

v

" be increased. (Gruner, 1978 pp. 227-228) The speaker

~

may use humour to reduce hls own nervousness and 1ncrease

89
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nithe opportunlty for audlence partlclpatlon. Gruner

. )

3 bemoans the fact that there is llttle research completed

on humour as a form of qommunlcatlon, but he does make

these conclusxgns- .
-About the use of hnmor in- 1nformat1ve dlsf'
‘course, we can. probably conclude that. its
inclusion. does not aid in learning factual
material; that it adds interest to dull
messages but not to-already interesting ones;
‘that the addition’ of ‘humor to informative | _
_messages may, under some: condltlons, enhance,'
the "image" of the message s source.

(Gruner, 1978, P. 242)

Egrller work by Gruner places some condltlons on thls

1ssue. Negatlve rev1ews for humour are predlcated on -~

P

"studles requlrlng unlversal attendance-—a captlve audl-*

énce. Consequently, "1t is probable ‘that’ humour operates

: dlfferently in securlng and holdlng attentlon 1n the real

.world (Gruner, 1976, P- 303) In hlS recent, conclu- .

51ons**Gruner plnp01nts newer but unc1ted research that
suggests that long-term retentlon levels are increased
by. humorous over. non-humorous presentations. f(Gruner;J
1978, p. 245) - Common sense suggests thlS may be the

case.f When I meet former students who talk about thelr

bygone school days, thelr memorles centre on .some of the

humorous 1nc1dents that occurred 1n the classroom and

.the" assorted learnlngs that revolved around the humour.

If thls i§ indeed the case, then_humour s,role may have

[

increased significance.
1 :

Not all commentators express positive,feelings




about the functlon of humour 1n the classroom. Zillmann,

for example, has major concerns about humour becaude 1t
may generate hlgh ekpectatlons in students to be.@nter—'
talned 1n the learnlng proceSS'

FChlldren may 'get. ‘hooked . to these gratlfl-
'catlons, attendlng to educatlonal messages
‘only. if they are spiced with humour. The

last'blt of motivation to leéarn w1thout

laughs may thus be- undermlned - This seems

a fundamental problem in educatlon.: - » ‘
(211lmannn in Chapman and Foot 1977 P.. 295) Sy

lelmann belleves that the llnk between educatlon and

humour 1s not very strong. Other commentators suggest N

that the use of humour is very important in the class-
/
room eénvironment:

n

«e« Of the many ... uses of humour, the class-
room is one of the places where-it might be
most helpful. Take the enormous success of
¢ the children's television programme. 'Sesame
Street'. Chlldren have been taught to read,
and to count, and to use concepts, 'in the
context of. funny and ridiculous situations. .
Learnlng can be’ fun ... (Levine, 1977,
p. 136) - '

DEVELOPING'THE HUMOROUS‘ATTITUDE

Not all teachers méke use of humour in their

teaching. Moody belleves that teachers, because of the

nature of the educatlonal process, are more responsive
to negative emotions.like aggression; anger, greed,.
‘depressiOn, anxiety, and hostility instead ot pOSitive
emotions like love, elation, altrulsm,ﬁsympathy, genero-‘
‘sity, or understandlng.f (Moody, 1978 x1v) Moody s

perceptlon of the teacher's llfe in the classroom
b :
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seems to welgh such elements as discmpllne, over—fllled f{5ﬂ"

classes,'curraculum change7

;iﬁd truancy 1qstead of

dedlcatlon, lnterest, anddpersonal commltment . Stanford@,

- and Roark argue that empathy, p051t1ve regard, congruence,

.,;.,

?and cthreteness Qf expresslon are,the ba515~of the: best

soc1a1 relatlonshlps.;” (Stanford and gﬂarkh 1974, pp.v
40-41) The qualltles outllned”are well represented by
the humorous attltude. When the teacher adopts the'
humorous attltude, he adopts "a state of mlnd ‘In ‘that

stdte, man re—asserts his 1nvulnerab1l1ty‘and refuses to

submiit to threa\ or fear." (Levine, 1977, wp. 127)

>

. N‘\\V> Tgssfiz:zmust learn to laugh at’ themselves
:"The folly of ¢ g one 's self too serlously is no-

where more ev1dent than in educatlon. When we. laugh-
at ourselVes, we have a healthy perspectlve and are
able to neutralize our shortcomlngs. (Baughman, 1974,

P. 70)7 By assuming the humorous attltude, the teacher

"'opens hlmself to the world and extends hlmself to.

A

'others. He communlcates w1th a smlle and w1th a p051t1ve

'regard for others.’ He' d;xe}ops a pos1t1ve soc;al envi-

: ronment into a p051t1ve- earning envirorment. He

creates an opportunlty for the establishment of an

operative'working relationship with others. As wellp
'he~helps,the student:deveiop a broader perspective on
"life and derives therapeutic benefits from the experl—

ence: "humor 1tself 1is one of the good thlngs of

')
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vllfe‘m; /and7 to dlspense laughter to someone -
would‘be to. 1ncrease the quallty of hls élfe.
(Moody, 1978, p. 120) ' L

If one can accept thls argument, then
'.humour is an 1mportant pass key into a soc1al env1— “? e
‘ronment 1n mhlch the locks are always changlng. , |
AThe humorous attltude puts empha51s on p051t1ve ...7' L
soc1al relatlonshlps and develops a feellng of o ., o %é
openness -and - attachment It develops 1nterest I

/ .

and galns the attentlon of an audlence and may

even haveégmportance as a form of persua51on. B't
mOSt central tovthe classroom, the functlon of
humour is to extend the attltude of the teacher'yi
and to provoke a p051t1ve outlook on a changlng,
technolod}cal world. The dlstance-between one
another ‘is reduced the unlversal medlum 1s

‘- deployed ‘and an Optlmlstlc v151on encompasses__ N

the 1nter—relat10nsh1ps of the electronlc global
~

: v1llage.' As a teachlng medlum humour in 5001al
Astudles educatlon tempers knowledge attalnmenE and
skill development, and dromotes p051t1ve personal
eXpre551on. The world becomes a better place to
livef

Soq1al studles is espec1ally sulted to

‘the medium of humour. The nature of the soc1al

studies classroom and-its»relationship to humour as
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a.téaching_medium'iSﬁthéjsubjeCt of the next chapter.' .
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AR CHAPTER V' -~ '

THE IMPORTANCE OF HUMOUR IN SOCIAL STﬂbIES EDUCATION'-
o CONCLUSIONS AND IMPLICATIONS Co

ﬁ~—- . The central p051tlon of thls the31s is that
humour 1s a key medlum in soc1al studxes educatlon. At,
“its most ba31c level humour ls a. part of a teachlng
phllosophy and maybe even\a phllosophy of llfe.' If We;
as,teachers,‘extend‘ourseIVes in#the_classr&dm we may
be better able'to"meet‘the pedaéogical‘andipersonal
challenge of ghe soc1al studlesa*‘

| Huméur permlts a more relaxed social enV1ron-.

mént in'whrph learnlng is p051t1vely addresSed In |

such a 51tuatlon, the teacher anﬁ students are able to

galn pleasure from the ]OYS of. others and to part1c1pate
e in a slrc&zof life that 1s unselflsh 1nteract1ve, and

essentlally lIberatlng. Such an env1ronment has partl-'

cular im t on the student s development of values,

beliefs,gigd attitudes, and can make 'le attainment of
'knowledge and skllls objectives a less difficult task
The student develops an outlook on life whlch 1s conlls-
tent with his personal nature and hlS Values. Humour

&

as a teachlng medium may éncourage the growth of inter-
~active citizens who carry forward a pos1t1ve and con-
structive world view of man and essentlal humanlty in

a technological (and sometimes 1mpersonal).world.

\ . ) .

%



HUMOUR AND TEMPERAMENT ; -

v . . ~

.' ' A traditional meanin of humour involves the
T g

T e Y
notion of "dlSpOSltlon" or "temperament' and applies to
. r » .

the nature of the human condition.: Once a medical

96

_1degzription of one's general health it was '‘the phySic1an s

L

task to keep a man. in good humour), humour is accepted

+

today as meaning odd, exceptional, or 1ncongruous 1n a
SRR
.pleaSing or amuSing way. (Leacock 1838, PP-. ?-9) A
‘further attempt at gefinition ‘is 51lly. “"DefinitiOn,
of course, lS as free as disbelief and it would be aof
no value to pile up c1tations of authority, since the
.matter lies out51de the ambit of quantitative measurement "
(Leacock 1938, p. 46) »;n a Similar sense, it is not |
reasonable to expect a single.theoretical\approaéh.to -
humour since cognitive, soc1al, motivational, rand phy31o-
logical aspects of humour vary and this- discrepancy makes
a more general theory exceptionally difficult to deVelop
(McGhee, 1979, p. 42) o
- "The notion of temperament is of striking
vSignificance to humour and education, As Gregory
observed, "the ways men laugh and the things they laugh
at are exCellent indexes of their nature." (Gregory,
1924, p. 202) The nature of the social studies class- R

a

room itself can provoke a variety of dispositions. By
v < ; ,

teaching toward the maintenance of "good humour"'it seems

apparent that there is identification of the factors
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whlch relate to actlve catlzenshlp, a key lelSlon of

the Alberta soc1al studles. ' co if.

f'. o

\

THE NATURE OF THE, SOCIAL STUDIES CLASSROOM N

Thtre are a number of reasons why humour is

-

an lmportant component of 5001a1 studles educatlon.

These reasons centre on the 1ssues approach to soc1al

)}

studles, the hlstorlcal sllce of life", the problem

-

of knowledge generatlon and the nature of that know-

ledge; ﬁéacher student status, and the use of humour as,
., .
a control dev1ce.

' Issue _horganized on the basis of social»
inquiry in.Alb sac1al studles and students are glven
' the opportunlty to make judgments about crucial ques—

) tlons based on thelr research 1nformat10n." Some of the
questlons are certalnly non-tr1v1al In grade eleven,
for example, stdﬁents study projections for the -future
of the world and some students may conclude that there

is no hope for mankind. In grade'ten, students examlne
the unlty questrﬁn an Canada and some 1nd1v1duals believe
that there are no solutlons for our apparent dlsunlty

and reglonallsm. Humour is lmportant in such a soc1al
studies- class because of the gravity of the questlons

and the onslaught of depre551on or helplessness.c Whlle
the program may empha51ze the role an 1nd1v1dual may

have to 1mprove the human condltlon, some»lssues focus'

Mmore on the collectlvetwelfare of mankind,'Which is not



, Overwhelmed by the rnfluence of one actlve c1t1zen.

“Humour breaks the ten510n and restores a balance. It

N -1/‘°>“_

takes the mlnd away from the questlons, or at least,

makes the questlons a bit llghter It may be man s

*

- nhature to turn to humour'as a-way of deallng w1th dlffl—

LS

"cult, tense 51tuatlons. In thls sense,’ humour is a form

L}
N

“of therapy for a troubled .anxious world

Central,to the 5001al studies experience'is
man‘and'his world In light of real live personalltles,
the soc1al studles must animate the flgures of the past
as well. The hlstorlcal "slice of'life" means that the

5001al studles can use humour to personallze characters

- -in history By extendlng oneself in thlS sense, the

¢
teacher ‘is ableto conVlncestudents to w1lllngly suspend

their d;sbellef that the personalltles are no_lon&ér
living. When animated, thevhistOricalvfigUreSfalso
become'relevant to students.

The tradltlonal view of soc1a1 stuies is

that 1t 1s a mass of nice, neat facts and dates and that

lthe teacher s job is to spout off as the topic demands.
Although the Alberta social studles program uses a
:,reflectlve 1nqu1ry orlentatlon, a key point needs
elaboratlon.v Social studles classrooms are frequently
places where factual data abound, and. to _pProvide an
improved classroom tempe;ament the use of humour

becomes an 1mportant change of pace. Humour breaks the

[
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monotony of the factual expert and puts a blt of 21p
1nto .classroom experlences. S . p. L

-.’ v , .
The classroom 51tuatron c¢an- also be affected

B

3 5 \

-

" by the customary relatlonshlp between teacher and

TN

student._ The 1ssue of statusdlctatesthe dlfferences
between the teacher and the: studentw‘ Status 1mplres )

'\\dlfferences in approachablllty and personal regard.
The student ’ may view the’ teacher as hlghly competent’
and knowledgeable but not very approachable. ThlS
51tuatldn could emerge 1n a 50c1al studles classroom

tueled by factual learnlng,'ln which’ the teacher is seen.
‘as the all- ~knowing w1zard who has mastered absolutely
everything that students need to know. An extension

- of this situation permlts the emergence of a master

I teacher who students see as far superior to themselves
the teacher knows-everythlng;. In s@me classes, the
student may view the teacher as 1ncompetent and unapproach- f
able. The teacher s lack of approachablllty can also

“ affect respect. 1In: any of theée c1rcumstances, the,

"‘relatlonshlp between teacher and student is 1mpeded on
a personal level.' Humour is a useful pragmatlc tool to-
demonstrate how people are really the same 1n thelr
essentlal humanity. A formal classroom can mean formal
learning, but it may also reduce the opportunltles for

lnterpersonal communlcatlon which are a key element in

the- teacher S extension of oneself The ‘humonrized
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5

'iclassroom 1s dlrected by a teacher who breaks down the

barrler separatlng teacher and student In such a
'classroom, it is p0351b1e to ‘have more authentlc/dls~.
cus51ons because the.soc1al environment’ encourages the
1nterrelatlonsh1p‘of human belngs. Such an 1nter* ." .E .
relatlonshlp is v1tal to meanlngful c1tlzensh1p
educatlon. | ;‘: ”‘“«‘ B R

Flnally, humgur canlbe used 'as an 1mportant | 'aﬁ;
control deV1ce 1n SOClal studies educatlon. -Humour is
bthe medium by whlch the teacher is able to cool down or
heat_up the classroom. The teacher may use humour to L
- cpol down a controvers1al issue” (llke populatlon growth
and scarc1ty of resources) or to“enhance the relatlon— )
;Shlp with students.’ In a 31m11ar sense, the teacher
may heat up the examlnatlon of past personalltles and .
humour may be used to enllven knowledge generatlon. ' -
Humour can also be used to begln a social studles class.
-The teacher uses humour to contrdl the classroom env1ron-‘-f
ment by persuadlng the student that the teacher -and
student are both human. Humour can be used to focus
student attention and to 1nLt1ate a lesson, espec1ally .
if the, lesson deals with non=<trivial issues. 'The COntrol
device: helps to create thebclassroom env1ronment in. wh;ch

" a humorous attltude flourlshes. A teacher who uses hlS

Sklll in such a way becomes a superlor teacher-

o
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- Regardless of most other Varlables, the .

... teacher does make the'difference. ~And the
" “'teacher with humdtpower makes an even greater

1fference. ‘The teacher with the higher

humox;: quotlent may -find it easier to communi-

' cate with youth (Baughman, 1974, pp. 82~83)

[

' The soc1al studles teacher who teachers to reach stu-
denﬁs helps them to recognlze thelr céndlthn and
thelr potentlale-thelr "belng? and thelr "becomlng"-— | :fZG
;u.as 1nd1V1duals settlng thelr goals for the future from_

‘a p051tLVe perspectlve.'

KﬁOWLEDGE, SKILLS, AND VALUES AT

Humour, as an exten51on of the teacher, helps

achleve the knowledge,,skllls and values lnherent in | BN

| the Alberta soc1al studles program.. Humour frames the 1”&;%

content W1th an appeallng coatlng that 1s 1nv1t1ng tof

.an audlence.‘ Knowledge and skills objectlves arejjp T
R '

attalned w1th the use of humour, whlch helps create . the lj7

\,,
7,

i 1ve soc1al env1ronment in whlch the student makes

LAy

. I

values judgments. The teacher' s outlook is p051t1ve,

and - the student adopts such an orlentatlon.« This does
{

. not, mean, h0wever,~that the use of humour 1s.the e

l

' absolute anSWer to powerful and approprlate soc1al .

s studles 1nstructlon.; It 1s worth rememberlng that even»;}f

5

humour cannot make ‘the world better 1f 1t is bad to

begln w1th-
I What we need in our : trme isa mature real;sm ST

v which makes ‘us understand ‘that the’ human' =~ - - .
R predlcament 1s w1th us to stay. We - shall not S
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elimindte’ sin in others and we shall not
eliminate it in ourselves. We shall not -
achieve utopia in our schools,- though we can
make some things relatlvely better than they
are. Meanwhile weé are wise to learn again
to laugh, primarily at ourselves. _{Baughman,
1974, p. 75) '

The appllcatlon of humour techniques to the, =

currlcular objectives of the soc1al studies results in

the creatlon of McLuhan ] hybrld 1n technology—-the

résult is a- new dlmen51on 1n soc1al studles educatlon.

h;Through this comblnatlon, the qualltles of good

'
c1tlzensh1p 9écome central leen a model temperament

and the questlons4mandated by the curriculum,)how does

social studies achieve visions of'good_andebad?; Flugel

explalns that : a * ' '

1nsofar as we have. learned to laugh at the .
right, thlngs, we shall have. freed ourselves ,
from an immense burden of anxiety, confusion,
cruelty, and- sufferlng, and shall have taken
a significant step towards attaining %that
godlike clarity of vision ‘that will enable us
to distinguish what is truly good from what
is truly evil. (Flugellln Lindzey, 1954,
p. 732) R ' o

It is in such a hybrid that the social studies achleves

ca degree of success in attalnlng values, skllls, and

.-,knowledge objectlves.

i
i

UNIVERSALITY OF HUMOUR

‘We all laugh. Humour is a unlversal experi-

Humour is also a democratlc experlence because

.

"people all over the world engaged in. humour are equal

and unlted ' Humour 1s the very expreSSLOn of equallty.

. L
r . ~
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Humour is national and international--
national in its form but its content common
"to all mankind. Springing.. from the depths
of a people's life, and drawing upon the
incomparable wealth of . experlence,.humour

in its highest classical forms of expre551on
.always becomes: international pronerty.
Universality 15\of the very essence of
humour.  (Boryev, 1976, p. 24)

Social studies teachers need to share in this

humourized education. Universal in nature and’ demo-

cratic in form, humour'is the international link, the,
cultural brldge, and the ideological buffer all rolled

1nto one. In,lts most positive extens1ons, humour as -

an attitide means a World of peace and understanding.

In the final analysis,.huﬁour humanizes

education. The struggle between man and machlne makeS"

_humour even more 1mportant in the development of a
<hrespon31ble, actlvely aware 1nd1v1dual in a changlng
world. The 1nfluence of humanlzlng s-w1despread, |
indeed. This conception of citizensRZp education
profiles the future from a positive perspectlve As:
shapers of a future world, the students of social’

stud%es have a partlcular challenge ‘which can be

focussed by the appllcatlon of humour In doing so,

the world moves closer ‘together to redlscover the true

essence of humanlty. A humorous attltude may help to

ate a ngbal v1llage shaped by a new generation of

N " ."
’_'éctlve,
view.

v s

ring c1tlzens gulded by a universal world. -
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