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” . ABSTRACT | ,

:J . ‘ ’ o . ) ' v oo ’;
! -~ (. . 7 e . .
‘\"" The present study focused okgm investigation of the development

>
1

of‘ one aspect of moral deVelopment, iﬁternal locus of contrdl, and its
-\,

rep.ation to psychosocial development.f To provide a field £or the focus

-

. of this study some historical and philoa_phic'al *rspectives were
discussed A vieW»of the world as a villagégbas presented"followed-by
an examination of some of the probledﬂ facing %Er village planet.

Various historical views of man were studied in an‘!ffort to arrive at a .

3,

’ N ‘,
concept of .man who might be able to live and work in a village. _ ;"

- .

i\

'Autonomous, moral man grounded in his own personar'landSCape and in the

ethos of human co-reSponsibility seemed to be one ansWerr

The sample was .randomly selected from a large middle class schodf

*.
.

- which offered a large pool of students of average intelligence. This
sample\was divided into eight groups - two grOups at each grade level.

Group L girls and boys (Grade. I, mean age 6 9); Group II girls and boys

L]

(Grade III mean age 8.5); Gdgup TII girls and b0ys (Grade VI mean age

ll 9); Group IV girls and boys (Grade VIII, mean age 14.2).

iThe sequence of 1nqu1ry for this-siudy included:
T AR . _ :

1. a test of ;hxfhosocial development (ESD - Ego.Stage
\ Development test). This test provided idiographic and
3
\nomothetic' ta for analyses of Erikson's first five ego

stages. This data also provided the basis for testing the ’
\ Wt... ,J

two basic posrulates "of Erikson's theory of ego-epigenesis

ﬁ o .Y s
and extended the use of this test to a sample of girls. The

. -
4
| -
| .
A

iv
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L]

- .

A o ,section constitutes a major section of this study.

. o
‘of the ESD were presented in the form of'Percentage Tables and -

ego seems to deve%bp systématically with increasing age. The second

2. a test of internal.locus of control in childreén. (IAR -
Intellectual Achleveﬁent Responsiﬁility test).

. { '
-3. a test of the hypothesized relationship of development of

‘ R
e PR K ' . ".a.' .
" -ESD and IAR. ¥ . i L

4. an investigation of the idiographic data.
) b

.

The analysis of the data involved the computation of group
x

percentage profiles derived from the individual percentage profiles

§leahed frdm the unit utterance analysis of the ESD test The findings

I

>

Frequency Dlstribution Profiles for the five stages testedJin ESD. The-
Kolmogorov Smirnov test assessed the intra-group status in regard to -,
the distribution of the group across ego stages while the Kruskall-

Wallns One-Way Analysis of Variirce by ranks - checked th\\inter group

differences on each ego stage. Results of these tests demonstrate that

*"\'.‘

the first postuldte of Erikson s theory of ego epigenesis was met r The

. b \
postulate which states- that the ego develops as it meets with the

peéychosocilal crises which each new stage affords was questioned
There seems to be an overconcern with Stage II in Groups II akd III and

" a regrfssion to Stage 11 by Group. jﬁ This investigator questions along

with other investigators whether autonomy‘is a continlous area of

" 'concern across the first five stages of ego developnent. ' More research

1s needed for further.clarification. o \
‘The results of the IAR indicated only slight variations from

group to group. Group I, Il 'and III girls indicated slightly higher

. >,

nverlll scores over the boys while the Group IV boys. inditated slight

L Y



"mar’gin‘ .over Group IV girls in the est'ablishmehtvt‘snternal wcus
N .

“:‘,. .' , . .l . ‘— \ N | '. ’

‘,-'. - . i

O_,]

&?’l

.

" the .001 level of significance.

53
\-

.ymeaningful individual profiles was lost when grouped in the manner

‘ ‘conrrol.{ Group Il and vV girls and Group IV boys indicated §1ight1y

.
/

s ' . i'.ki'?

The null hypothesis'whiéh stated there was no significant

loier scores with 1ncreasing age.

difference between the rq)htionship of the development of ESD and IAR

’

e

‘'was rejected when teSted by a Spearman ?ank (oefficient ‘Correlation at

4

"+ A manual inspection of the igiographic data was carried,out'to

’

«

'seo if children who scored in the top 20 per cent of the IAR aldo
«étoréd in.the top 20 per eent‘of the ESD test. The rationale for such
xn nspecttonfwas-to highlight possible subjects for further

invegtlgation whtch mlght identify more precisely, the factors within
Y
childreqs primary and<secondary environment that might be telaLed to or

abet moral and psychosocial &evelopment in children.i-Xnéoconom;;;oon‘“ -

. 5

for this inspection was to check the type of information gained and

1ost by combining groups of scores for nomothetic comparisons. It was

found with rhe ESD test that much valuable information regarding

suggested by the aufhor of the test.

vi o T .
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\L\\ o ) in a world that is
\ - ' L , . ’ all water
‘ _ ' *  who can tell
o when goldfiSh cry
- > (angnz
N

) SOME HISTORICAL AND PHILOSOPHICAL PERSPECTIVES
' FOR THE .STUDY ’ '

s -

This chéptcr, which attempts<to provide a backgfopnd for lhe stydy,
is dividediiﬁ:o four subsections. ihe first subsection discusses a‘view

of the world as a village. The second traces a speciffé‘historical

'event in an cffort to thg%stand;the problems of youth tﬁday. The "third

assesses the views of man thrqgfh the centuries and attempts to arrive.
at a view of man'able to live and work in a village. The fourth sectidn

delineates the major tasks wf the village school master.

N . OUR, VILLAGE

- : ° |

. We are living on'a "Village-planetﬁxin‘an age. when the past is

‘t

coming unstuck. Traditional values and patterns are no longer

Al

operative. Ortega says, ''mo one knows toward what center _human things

are going to gravitate in the near future, and hence the life of the:

world has become _scéndalo&y 'proviéic'mal” (Ortega, 1968, p. 294).

v

. . : . ¢ . V] .
Once more the hqrizon opens out toward new unknown limits, while
——— ° ¥

people everywheie’find it increasingly difficult to give significant &

o

form to their ideas, their tools, thémselves. Lifton tklls us that our

- legacy .of holocausts and:dislocations have left us confused about

' -
limits (Lifton, 1969, p. 37). One response to the crisis of limits

¢ .l .

{

k7Y



LAWY

RN

:‘_according tg Lifton is a desperate attempt to hold fast to all existing

rr_categnries iﬂ the—hope Of restoring 9 golden*age*of exact” boundaries. LTI

ﬂ)

) ’ , -
‘The oppdsite response is to destroy, or to seek to destroy ali : .
~.‘ s [

boundaries ' But boundaries are’ neceSsary "if only to help us. grasp what

we ~are transcending" (Lifuon 1969,  p. 38) While nécessary, our -

:.s‘

: boundaries can no longer be"yiewed as permanent but, rather, subJect to .

‘tenuous" situation. First; the world-wide sense of psycho-historical

) "

|
the fundamental forces for change in any age. Accordingzto Lifton two

general historical developments have helped to create this."'fluid and

.'dlslocation' the break men have felt with vital and nourishing symbols

‘the cultural influences of our mass- communications networks which

of their cultural tradition, such as those that revolve arodnd family,

’

idea systems, religions Today man gerceives many “of these‘ﬁﬁf“*“‘“;*-»-ll;

ttaditlonal symbols as irrelevant and even burdensome The-- second
: it

overpowering historical tendency is the flood of imagery produced by o ‘i
R K '
permlt everyone, everywhere to be touched by everything (Lifton, 1969,

P. 43) The flood of imagery and feelings of dislocations breeds a

-t

” suspicion of the“nurture man receives from the establishment", whether

'bu31ness, government or religion The current saying "let it all come

»
[l

down ‘seems -to sum up the feeling towards traditional institutions as

. man 1is drawn to a renewed search for at-one—ment with nature and hlS .
. . sk ‘ '

fellow man. _ - -

P . Our village world", as any village, calls for cohabitation,.
3 K o

coresponsibility and mutual understanding Versfeld tells us that we

have to face “the plain fact that the world is now one, a single body

connected by the véins and arteries we have woven in the sea and sky.

We shall have to live with those with whom wefare now in a ' new contact,

L
-1

* .
< B N .
¢ . . . Av]



o |

‘grow together in our. village world".
* K

capable of entering into world wide cooperation with all other men
of good will", we must- give as much weight to the stimulation of the

emotions and to the expression of moral and esthetic values as we now

v giverto scienee,‘to invention and toﬂ%raetical organization\(Mumford,
1946,‘pp. 184-185). .1t is-apparent that we did not heed Mumford;s
advice immediately, but perhaps we are now,approaching what the"

Greeks call the Kaipos - the right time - for we in Canada are witnessing .

- ]

efforts at the implementation of Mumford s wise advice The Hall—
. ot

Dehnis Report on education in Ontario (1968), and the, Worth Report on-

education in Alberta (1972) both advocate teaching the whole child and -
— »

—

- st the development of autonomy.

:.\\_ . - * ’
7t ._A PROBLEM IN A VILLAGE

R
-

]

h B Having established our vision of" e world as -a "village planet"
‘beset by rapid and unpredietable ehange:s:::h\ifé’:;ncomitantLbreakdown,
of traditional bonndaries, we now address ourselves.to-the:possible ";;5“\*-
',qf~the3§§owing sense of.alienation of the young villagers. .
| There has alwavs‘been>friction‘between generations. Tt is part ~.
f—\\)of maturing X The older generation today, as in the past, claim that the'

yonng really do not try to understand what is being said, and McGuigan,

——

. . - . ‘ o
» writing about present day student protest; tells us that tﬁiEWElaim—is___‘-
S, . T g | . )
?\\\\\the\ptime misunderstanding. The younger generation knows perfectly well

v

what the olde;\gEEETation is saying and they are rejecting it,f There



\

v ~

\ .
is something much more profound happening than merely differences
 between generations. “Young people today are rejecting old values as’
:inadequate and even dangerous. They are seeking a reassertion of human

\ . .
values (McGu1gan, 1968 p 15). The malaise is directed agalnst any

orthodoxy or establishment whether of the East or West. Apparently!
it is the depression of human values common to all industrialized

societies that forms the root of the problem.

: Sarnoff tells us that the basic origins of the malaise of the
day results from the replacing of the values of realization'by values of

aggrandisement. Values.of realization are those values that lead to the

Al

developing and unfolding of our distinctive human'capacities which are -

expressed by the giving of self to self and to others: The values of
\AV . . . R

’ aggrandisement are directed toward reinforcing the indiv%dual's
c nception of himSelf as superhuman. These values have asfthelr
motives wealth prestige and power (Sarnoff 1966) The crisis is not

. new, but, what’is it that makes today's malaise dlfferent?'.The.village
/ " . : )
‘“fﬂj.schoolmasters need to know.  An existential analysis of the German Youth
i ‘ ' ‘
~§4’Movement, as described by Donald Vandenberg in Being and Education,

v

‘provides‘valuable insight into thejcauses and the nature of today's
‘crisis. - ' : . ‘ |
T '. In the German Youth Movement, the schobl boys in a college
preparatory high sohool'inFSteglite~near,Berlin left their homes and"
school and.wandered around‘Europe. They nere soon‘joined:by others and
the wandering,became a ghngpélfsocietal phenoménon. They fleddthe
increasing drabness of.the industrialized city in protest against the

growing materialism of the time; against traditions that seemed

pretentious and dead. The whole tradition and way of life, which was



l“'. 5

rigid and forced upan them, interfered with their orientation’ toward the

“future and thelr ows Gfforts towards becoming. The ‘Strictured knowledge,
daily‘as%ignments, school and'comﬁuniéy mores gave.fh;ﬁ Ao‘room for. their
own desires, interests; purpoées'and goals. They fled aéa their
wandefing had no aim but itself, fo:viﬁbwas but a mgniféstation of a
quest for a primordial way of living. It was an expression of the
wanderer's search for a épace to be.

Not only‘the spatial domaiq:but also the temﬁoral strycture of the
yoﬁth in"s;hooi had becomg very circumscribed. Thejqrganizing of their
4 1i§es by hours andﬁdays.was not "natural and.was iapOSQd upon them.

By wandering, the young found a space to be and thereby freed their <

v

 pfesent from-its timetable.‘ Time becaré wofthwhile in itself; The
availability of the many éossibilitie# restqged to~thé youth a trﬁst_in
the possibilities of the present‘éﬁd éach tomorrow was an.inviting
challenge.(l ‘

:As the yo&bh wanderéd‘throdgh the:landscépe they underweﬂé ai ’
gradual shifting‘of stétes—of-being and with th seishifting states the
disclosure of the world gfgdually changed. «ThJC the freeing from the
'publ%c,timé of the schools was achmpaniedbe a frEeing‘from the state-~
offbélug it induced. |

»ThrougP‘Qandering the-youth were'fregd'to spatialize and
' temporalize from theif own imposed,centers.'.Tﬁe& experienced an at-one-
ness with thing;'tséy\éﬁéountgréd and came to dwell moréiand more in the
léndscape and gradually became'the landscape. Thgir wandering.hélped.
them to return to'naturé; to return to the groﬁnd of‘being. This -

‘return occurred through joy because the matter of returning to the

origins ofione'g being 15 a real homecoming, a real joygi_This_



)

homecomingngenerated gratitude and posited an acceptance of the world

that had meaning for them.
The recovery of being that occurred was prepared for both by
the sacrifice of “all that could have been theirsd-and'their'readiness‘

|
for nothingness. This, apparently, was precisely the sacrifice

~needed. They fled from all else other than their own being and thus

1
answered a summons inherent in ‘human nature - to affirm oneself as

\someone ' ‘ N

k \ ~
The world with which the child is in immediate relationship,

before he distances himself frgm it, is 1'landscape . The human world

\

A .
is both landscape and geography.\ "Geography' is the common world in.

which private'landsdapes become~o¥@ered._ The‘primordial'problem is the
\
necessity of relating the geography of schooling to the landscape of

the individual There is little douﬁt that the acqu1sit10n of
3

geograph’ is necessary to human developnent The world has to-be'
\ r

structured with peography- But as Vande berg points out "to live in a

‘world of pure geography, is to lose one s\home in landscape and undergo

an alienation aot merely from the world but from oneself and others
(Vandenberg, 1971, p. 86). To lose contact with landscape 1s to be

depersonalized, to be at home nowhere

The German Youth were at home nowhere as a\result of the schooling

to which they were subjected.- When, however, .the

regained -they were at home everywhere. Geography becomes alienating oply,

when it is not grounded in the child{s landscape. Sch oling-has as an
obJective the establishment of a geography - of loglcall ordered
knowledge In order td establish a common world ofvschool ng,

however, the'pupils are faced with the factual, the repeatable ax &



valid for all pupils regardless-of their individual landscape."Thus'

conformlty they express in their song, dance and their reJection of

et ' .
-
- . .
e . 7
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the increasing formalization and intellectualizing of schooling make it

all ‘the more imperative for youth to step back into the landscape.

Today this attempt to step back into the lahdscape is known as opting-

- -

out. Increasingly,,like-the German Youth, the‘youth of today are.

_trying to escape the boxes; the -industrialization. and growing

‘\\\‘, »

materialism in their\yillage. Because of the mass media there are very

few places "outside",where the young can wander. - Nevertheless, many do

“"h}t the road';-ag the number of youth tfavellingathe Gillage paths

indicate. '

Besides travelling around thelglobe, the young are attempting to

regain their’"landscape" in many other ways. Perhapé’theﬁmost'obvious

+

manifestations of these attempts are evident ,in their use of marijuana

L S. D. and other consciousness-freeing medicines, as well as the non—
o

many of the social mores. It is, because the space to wander Moutside"

isllimited, that many of today's youth.haye opted for travel "within"

) ' o . .
themselves. In many rases they have no other choice; they must find a

way to_affirmvtheir ‘ beigg (Vandenberg, 1971).

THE VILLAGER - YESTERDAY, TODAY

Provided with a vision of the world as a villdge planet and an
ekistential analys's of why many‘of.the villagers do not feel at home
in their viliage: we now address ourselves to the problem-of arriving

at a view_of man/capable of living and working in our village.

. In the apcient Greek city-states, man - the free citizen, not the

.slave - was copsidered chiefly in political\terms. Homo politicus was



what he was because of his participation in the affairs of his’ citv- L'

L of

state, and this alone diatinguished him from slaves, barbarians and

-

«

animals..
\'J

With the coming of Christianity man was consiigred a religious

f'bg ‘ ..,Man 5 religious feelings, beliefs and customs distinguished him
L
-~from the heathen and the animal. Man during th”,

G .-

period and up until

the Enlightment was homo theologicus. . e TS 9
‘ ’ o R o
With the 'advent of the industrial revolution Fomé economicus

A

appeared and man became involved in the geography of production, . .

‘ distribution and con%umption of goods and services. ’ Thevgontrol of the
means to these things permeated daily life. yan now became one in a

N .
productlon line and the end result of this phenomenon was man s '
i
allenation "from his work In mostunecent years, we have heard man
AN

~described as blological man, psychological man, secular man, ‘ S

organizatfin man, space man, symbol-forming man, homq ludenslﬁfd hbmo
fantasia, or homo’festivus, as man. is deséribed in Harvey Cox's»workahe‘i
, _ S 1 : : ' . .
Feast of Fools. : 't e ;a
12 . . a : v .
. Today man is painfully struggling toward a new conceptlon of v ﬁ:

hlmself -Some,lmplications of this 1deal are.autlined by Niebuhr ip

The Respon31ble Self The two central components of ideal moral man are *

respon51b111ty and creat1v1ty. The nature of responsiblllty suggests~the

.

«

image of man—the—answerer,'man engaged in d1alogue with self and w1th

others and acting 1n response to action upon him. What this response

should be is suggested by the second eomponent, creativity.  Man is an -

artist and therefore is Ealled to shape the stuff of daily experience A
A}

into something uniquely expressive of hlS own originality as a person

and of that trénscedent plentitude to whlch he is open (Nlebuhr, 196})



o

We must remember howaver that - the Lebensré%m tn which man lives‘

is no longer his. Jacques Ellul in his poignan work. The ggchnological
o . _ Ry \
Society, tells-us: . =~ ; f{- o, NE !

[ «5

[man] . . . must adapt himself as though g@e world ‘were new, to
a universe for which he was hot created® He was made, to go six
kilometers an hour, and he goes ‘a thousand. He was made to eat when
he was hungry and to sleep when: ‘he wis sleepy; in#tead, he obeys a
clock. He was made to have contact with living things, and he lives
~in a world of stome. He was created with™ certain essential unity,
and he is fragmented by all thglforces -the modern world.
. B . IR ' (Ellul 1964, p..325)
If man is to be truly self—responsible, then he must, distantiate himself
_ . )
o "from every relation in order to center himgelf upon his relation to
&

himself as anfindiv1dual" (Kierkegaard 19§6, p. "216). This view of man,

i Iy
although id}al and nece;;ary\ ié not s§fficient for 1t is’ too

4 individualisfic. There are’ issues pf exisgance that can only be met
¢ 4 :
. R
’ .l,through communion:with our-felloy man for, as Joﬁn Wiid tells us.

. , . N . & » i
Mindividuals may"deveﬂdp‘peCufiar meghings o their own which would

separate them fro the»public worlg of th community in'which they live"
$ S .

~ 4'.‘

C #
s (Wild 1963 p 258) While these peculiar .meanings may be the result

o

of in51ght 5nd originality and soghérald a turning p01nt in history,

P
,.

the§ may alsoﬂxz according to Wild, egotism and eccentricity in which
LN . N

8 casewmeﬁ become locked up in a Wfrld of their own so that genuine L
» .

i

2

. communicatlon is impossib}e. ' | '_‘-

a
In-order to respond.and not just’react, man must have as
accurate a grasp as‘gosaibie on what he is; dealing with. Every
. encounter, whether friendly.or;hOStile,Ais in somé,way consciously or

- unconsc1oqsly a struggle for power, says Tillich (Tillich 1954, p. 87).

And to be scandalized by this is to be scandalized by the real. To.

ignore it~1s‘to court,disaster.says Johann in Building the Human (Johann,
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' H .
1968, p. 60). The person is called to‘do battle, there is no

advancing without it. Johann tells us that if man is-called'to know

- - . .-
.

peace as well as to do battle, it is because peace is not a state but a
process, not just a matter of avoiding conflicts but of keeping our
conflicts constructive (Johann, 1968 pi 62). ) s
. The, battleground is the 1life space of each individual wherein he
.fights against moralism and strives to be a truly moral person Moralism

according to Versfeld is "the morality of false guilt, the morality of

1

taboos, of legalism, of sheer convention, of . domination of man from the

outside" (Versfeld 1968, P. 1). Piaget named this burden the morality

{ .
of, constraint’ or of heteronomy (Piaget, 1932- p. 197). A man who always

-

conducts himself under the regard of others is but a pastiche of his

~ . S
‘two, often gxperiencing the sense of being powerless, compelled»

real self. He is'not one with himse%flbut\;ath3:éis dlways torn in
alienated from ‘himself. To opt for the non-self and try  to be for others
is essentially to work contrary to man's fundamental endowment to be for
himself. It is to set up and live up to an image of what others expect
-and thus give the impression of being what one 1is .not. According to

R

"sin" for Stf\éugustine is the

" Versfeld, -the essential manifestatiomv

divided self, the.self_in which intelligence~an emotion have been

N

divorced. 'The essence of sin for Augustine'is idol ry, the. settlng up

of a- false image, false 1nf1n1ties which rule us w1th\compu181ve force
The struggle against these.false 1nf1nities,%these bondages which man has
laid upon himself, must be covered up with systems of 1aw ‘and morals
which are attempts to superimpose an order where inner order and at-one-

ment is lost.  Versfeld claims that it is the creation of an idol or

mask that stifles real'creativitv in morals. ' This creativity can be
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exercised only by accepting ‘the historical present.. Parenthetigally,
man's future is never simply a prolongation of the past Augustine's*
cry ama et fac quod vis not only shatters moralism’ but is fundamentally)’/

. Ny
a matter of that freedom which permits man to introduce novelty intd the

world It is the freedom of the autdnomous man. To drop the mask then
K

iis to awaken and: come home to oneself But that is "to fight the hardest
battle and never stop fighting" for Cassirer tells us. "that man is

declar d to be that creature who is constantly in search of himself
(Ca351r r, 1944, p 6) While this study is addressed to obtaining

further i sight into the autonomous - person, the wr1ter does not wish to

-

) imply that she believes this to be the highest _stage in the development

of morality Just as - socializatlon is no longer an adequate aim of our
" education system, neither is conformity to the ex1sting orfder an .. o,

-adequate reason for "doing good''. Max Scheler in his work Man's Place

®

in Nature ’observed,that if traditional patterns'mahe possible a<certain
kind of progress then human ﬂevelopment also demands a- gradual loosening

of their hold - a g01ng beyond what is (Scheler, 1962, P 26)

N .
. \

As previously noted ‘man's reaction to the rapid changes, the
breaking down of traditlonal supports and the overpowering influence of_

. the media, has been either to give. way to the despair of conformity, or

)

to protest against .everything 1nst1tutional everything traditional It

1§ . ‘necessary that we have patterns, that we know limits if only to free:
.us to work out the details of everyday living. " To have to attend to’
'everything all at~once 1s to bring on catatonic non-action ‘An

'alternative to opting out through total conformity or through total

protest is plausible It is the quest for the greatest possible freedom '

- ~

— w1th1n the human situation It'assumes a difference between the order’
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thétmis>andﬁcheuorde;.thatnoughtvno<be.“”Aﬁdmthis.is;where morality .. . ..

..

beginsi,'Unthinking conformity to the existing.order is not morality.
Pfoqést Against the eéxisting order becomes morality oé&y‘whcn it judges
that order by a vision of what ought to be andlmight be. This is. the

. moril'responsq of a truly autonomous man. This is the response of man

’

whO‘is'awake,faware and grounded in his own personal landscape and in
the ethos of human co-responsibility. "It is the response of a man

capable ofvliving and working "in our.villagef

T R L :Wf 

THE VILLAGE SCHOOL MASTER
: : P

[ D L

"there is an ancient ‘myth about
the, image 'asleep ‘T the block of-
marble until it is- carefully disengaged

" by the sculptor: The sculptor must

himself feel“that he is not so much

L _ inventing or shaping the curve of

- , " breast or shoulder as delivering the
image from its prison.' :

(Antoine de Saint-Exupery)
With more or less awareness, all men yearn to escape from prison;

’

~all men feel the need to come alive. It is;thé work of,@he village’
'school masters to awaken the people; .to provide the space'for'ea&h"human'“"

. to come to be someone himself; to assunelthe'on—going research necessary
to provide answers to questions related to education - questions such as: how

_dovchi;dren come to that inner freedbm which enables them to ;ake

=~

responsibility for théir own successes and failures in life; how go.ye assist

in the'bui;ding of dha;acter struttures of péoplé‘who.are-free enough to
innqvéte a;d sécure enough not tq\sfrike; how do Qe care'for'physigalland
pgychologicai needs without fostering dependency patterns; how do we support
that hum;n aﬂility'to differ so that children learn_to differ .

constructively?



--We- know that-children. hbsorb everything in, their world space -
rv . e

sunlight, home, trees, water, smells, sounds, tastes, feelings, attitudes,

4

people. They seem to\have invisible antennae from their eatliest days,

*»

as the works of Ainsworth Bowlby, Goldfarb Spitz and others have ‘ﬁ" L
- Y Q e

indicated. Childhood is often*referred to as a time of preparation for /

.adulthood. Childhood is a preparation'for'adulthood but it is also’

something, some‘time,~important in and for itself. If we believe that man
.is an artist, free'to create himself; then how the child sees and feels
about himself and others 1§ important, how a child accepts responsibility
for. his own successes and failures at any one stageAis important; how-a
child comes to make choices and take responSibility for his chOices is

‘ important Thus, how a child sees, feels, judges and acts in any'one

situation is in some measure a concomitant of the sediment of. lived

[

experiences within the natural history of the child
| This study is an attempt ‘to id%ntify children who seem able to’
take responsibility for their own successes and failures in one aspect
.of their lives and who also seem td be well developed psychosoc1311y S

This attempt is made in the hope that from a follow—up study of
these children we may glean information to guide the task of the v1llage
.9 3

school masters.

There is little that cannot be
remedied later, there is much that
can be prevented from happening at
all.

(Erikson, 1968, p. 104)



. CHAPTER II
INTRODUCTION TO THE STUDY

This above all to thine own self

“be true
~And it must follow, as the night
the day,
" Thou canst not then false toaany
‘man. P
(Shakespeare) *°

PURPOSE OF THE STUDY

Is social conformity‘the teleological goal? Children are born

" into a society and culture where norms and values are already established

but the process by which children 1nterlorize these norms is one about

which there are still many unanswered questions. A system of ‘norms and
values presupposes that some actlons are good and some bad. Ideas about
good‘and bad have'been common to .all cultures, but what specifically
constitutes what is morally good or morally bad can and does vary from

one culture to another.

'Traditionally, according to Szasz, the designation moral has been

used to character1ze a person who lives up to .the teachings or correctly

obeys the regulations of his partlcular moral code (Szasz, 1967, p. 15).

‘e

We may f1nd however, that ‘the result of a traditlonally good conscience

is that of mnot belng ourselves and this is the destruction of genuine

) consc1ence according to Versfeld, (1968 pP. 15) Today simple "rule~

e
oA

&,

follow1ng—behav1or" has" been greatly weakened, consequently greater

possibllities for -making choices are‘afforded“the indiVidual. Szasz

S

states that '"to the\extent'that people have freedom of choice -7 and to

-
. a

14
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“that extent only - they live as moral beings." To live as moral beings

-

implies mbral‘responsibility which fot this study is defined as the ,

feeling that one has the power within oneself to examine alternatives,
to mrke decisions and to take responsibility for the same (Szasz, 1967,
) : . o : &
p. 46). Concerning the egergencé of responsibility Wild states: o
. ‘ . .
© " The child is born into a public world that is already ordered in
certain accepted patterns which he assimilates into hNg thought and -
action as he learns his mother tongue. This learnin® takes time,
“and, as it proceeds the child becomes more and more responsible. At
first, as we have indicated, his understanding of the whole world
ofder in which he exists.is very dim. 'But with certain limited
regions, like that of the household, he soon becomes familiar, and
~ for certain special acts within such a limited region, he is held
responsible to others, like his parents, who possess a clearer grasp
of the whele. As yet, he:is neither able to think and\ act for
himself, nor, therefore, fully responsible (answerable) to himself.
He cannot answer for the final significance of his acts, but only
for a limited, regional significance. He'is not yet existing in and
for himself in a world that he has worked out for himself (Wild

1963, p. 265)

It was with these certaln limited reglons in mind that a test limited

~

to academic situations was chosen in an attemptvto obtain_a measure of

children's ébility to accept responsibility for sugcesses and failures

o~ ~. T . ' //
in their lives. : T o ya
. o 2

Yy
4

' SIGNIFICANCE OF THE STUDY o

'"While the problem of humanization has always, from an

»

axiological pqiﬁt of view, been man's central problem, it now takes on J

the chéractep of an inescapable concern"(Friere, 1971, p. 27). Thus

Pg&}o Frz(re, in hls work Pedagogy of the ngressed, reminds us that for

corespon51ble participatlon in our village world man must somehow '

- come to grips with the quality of human existenca

In terms of our work w1th‘children and the quality of'humap

existence Eve Lewis, a British psychbtherapist, tells us that those of

-
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us who have the care of children during théir developing years should

v

Ll .,__“chaveminsightuintomtheichildls,way_of,relating tohhis:O§tércteali;y;mr_‘;i_ -
into the child s capacity ‘to reason at different levels; into values,

interests and nanQ§§} religious impulses which prevail in what we may -

=

" call his inner world (Lewils, 1966, p. 29).
| In the continuum of‘ontoiogicai development, whatever .an
,indiyidual does, thinks, or feels in any one area of his life at any
given time is intrinsically linked to the'person's image;of himself,

v .his family, his friends and his key reference points; Psychich
devastation, feelings of powerlessness and the "i am nothing' .syndrome
arise from the individual s perception of himself in interaction with
his personal environment. Since»nothing is, ultimately achieved within

the child that is not achieved by the child himself, it is necessary

that we begin where the child is, with his world his weltanschauung

" The significance of this present study 1ies in the pragmatic —
. possibility of obtaining necessary information from the sediment of a
B child's psychosocial.history regarding his soccesses and failures in his

ongoing strugglejto become someone‘himseif, aS‘reiated to“the‘gromth

- of internal locus of control withln himself ‘ﬁith this insight.we may
¥ . .
? . begin to provide or create the space for children to initiate the

-

process of becoming morally responsible beings.
, | i
- THEORETICAL FRAMEWORK

-

The theoretical backgroond"iﬁ“regard to moral deveiopment in-

-

children is presented in-Chapter I1I. Themfollowing'islthe theoretical -

. . ¢ .
framework for the.instruments,employed.in;this study.

v

In elaborating upqn'his concept af-moral man, Szasz postulates a
: 3 , : “ A

- -
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series of attitudinal polarities which he states, tend on the one hand

to allow ‘man greater freedom regarding ‘the control ‘of his own life ‘and’
environment, and on the other to re-establish subservience to )
authoritative guidance (Szasz, 1967 pp. 47- 50) DeCharms uses the word
"origin'" to connote a person who sees himself as. the originator of his.
own behavior, "and "pawn' to connote a person who perceives his.hehavior
as stemming from a force field - an external source that coercesrhim'
into behaving in a certain wavv(ﬂeCharms, et al., 1965, p. 242). Both
ﬁmoral" man according to Saasz and "origin” man according to DeCharms
récdgnize man's active part in the creation ot'the world\ﬁf,which(he is

a part. Both see man with the possihility of having internal control
over his own personal environment, as having power within himself

Rotter s concept of internal versus external locus of control

'<‘postulates that 1ndividuals exhiblting 1nterna1 control are more 11ke1y

3 N -

upon their. own efforts, that is, they perceive successes and failures as
\

c0nsequences of their own actions.. Individuals exhibitingxexternal '

. control are depicted as those who perceive their succes¥ Frand failures

as being*caused by more powerful others'andiother_outsfde forces"

(Rotter, 1966)

, A
Crandall when considering the developmental aspects on
) 04 .
internality; states: o ' . - &
The’ dependence of young children upon others for instrumental
help and emotional support is, of course, a necessary condition. of
-' early development.. However, the resolution of dependence on such
caretakers and the; Cbncomitant acquisition of independent . problem-
solving techniques-are equally important requ151tes of normal

personallty development (Crandall, et al al 1965 p. 94).

With age and experience, children should begin-to feel that they"

o
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". are the’ originatbrs of and therefore responsible for their own

“'actions.' An examination of how children attain to this 1ofty estate is
basic to understanding how children develop moral responsibility. =
Erikson, with his vast appreciation of human potentialities,.
perceives the deVeloping individual as‘a creative.enterprise in his
efforts to utilize his.own-inner drives and enmesh them with
environmental opportunities (Maier, 1965, p.j73); Accordingly, Erikson's

ase——

hierarchical open system model of psychosocial development was chosen to "
"l .

serve as a framework for ‘this pnesent study. "~

Erikson s hierarchical model of psychosoc1a1 develdpment, is
based on the assumption that ego development takes place in a
systematicvmanner and is divided-into‘eight successive stagesf Each\\
successive stage enables the individual'to engage in more_and more
. complex activities and,interpersonal relationships. Erikson‘also
'postulated that at aAcertain point individuals are propelled into the
next stage regardless of . whether they have coped successfully or otherw1seb
with the present problem. Underlying such postulations is the assumption
that the solv1ng of ‘a present crisis will clear the way for the 1nd1vidua1
to cope with the next stage problem, while the»unsuccessful handling of
. a crisis simply adds a psychic deficit to the individual s coping and

. generally prevents the satisfactory solving of<the-problems of the

* R

succeeding stages (Erikson, 1963). ‘
While Erikson s theory has been popular, it. has béen far'froma

: heuristic. David Rapoport suggests that one reason for this shortcoming‘_‘
is that,the conceptual: status of thiS'theory s terms is so far unclear |

(Rapoport, 1959 p. 16). Ciaccio (1969) addressed himself to‘this

'empirical problem and attempted to test two of" the theory s basic
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bostulates. To carry out this project Ciaccio’ﬁsed a projective

,

* instrument devised by Boyd (1964). Ciaccio developed his own coding
systém for this instrument. In ;o'doiﬁé, Ciaccio worked wi;thhree'
.sgmgles of children ranging in age from appré;imately give to twelve
~years of agef\\"None qf the subjects was draén from ;ﬁx of'the special
education (educabié mentally handicapped or giftéd) classes" (Ciaccio,
1971, p. 307). Cféccio tested only boys. Thé sbcio—economic Sgatus of
the children yas'"either-consistentlwith or'abové the ;average' fdgures o
preé;ntea by thg 1960 Cgﬁsus Bﬁreaﬁ sfatistics" %Eiaccio; 1971, p. 307).
“This present'study, 1ike'Ciaccioﬂs addfeéses-itself to testing the two
basic pqstulates Qé Erikson's ego stage‘ﬁrogfession withiinéreasing age
l épd péyéhologiéallcfisis._ Ugi}?e Clacciﬁ's work, this study addféssés
itself t§ samples of both hoys and girls.of éverage inge}ligence
fénging from grades I to VIII. This'study confines itself.to children l

_ of average socio-economi¢ status as defined by Blishen (1958) Socio-

Economic-Index.

oy

DEFINITION OF TERMS ' : o,

Alice had not the slightest idea
what Latitude was, or Longtitude
either, but she thought they were
nice grand words to say.’

(Lewis Carrol)

Internalization - involves incorporating something with the mind
' - \ .

-r body; adépting aé one's own, ideas, précticesfistandards or values of
another person or of society (English.& EngliSh,ﬁ1958). PR

Moralism - is "the mbraiity of false guilt, of legalism, of shcer

‘ chvontion;‘bf the domination of man from the outside" (Versfeld, 1968,



L p‘. 1)-

'industry, etc. (Erikson, 1963).
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'“ggye&oiagié51“§£Eéh§tﬂ§’l‘féfé?gm£6’the orderly development of

0

the positive psychological qualities of trust, autonomy, in1t1ative,'

~

_§ychological deficits - refers‘to the development of the
negative psYchoiogical qualities of mistfest, shame and dOUwa.SUilt’
inferiority, etc. (Eriksoh, 1963). | |

VSedimeht - as the term is used by Schutz, is the selective

aggregate of significant factors, from the totality of lived experience

which are’ retained by the individual as relevant to his ongoing

”hrealization of himself (Schutz, 1970)

ESD - refers to Ego Stage Development Test which is a measure
employed in this study:
IAR - refers.to the Intellectual Achievement Responsibil1ty

Questionnaire which is @ measure employed in this study,

§';-refers to subject.

HYPOTHESES AND OUESTIéN DIRECTED TO THE STUDY

The basic postulate. of Erikson [ theory is that the ego develops"

systematlcally in stages w1th increa51ng rage. The second postulate is

“that the ego devielops as it meets with psychological crisis which each

. new stage affords (Erikson;'1963).

A. Younger children in the'sample are expected to show greater
‘ " #. . ..- . :
concern for the psychosocial issues of earlier developmental
'stages, while the oldcr children in the sample arc expected

- to be more concerned with the psychosoc1&1 issues of late

stages as measured by ESD.

¢



To demonstrate this progression four grade levels of boys and +

o 21

girls are, represented in the study Grade I (6 year olds),

Grade I1I, (8 year olds), Grade 6 (11 year olds), Grade 8 (14 -

year olds).

1.

-2,

’

-

r

The 6 year old~boys are expected to' be most concerned
with th Autonomy Versus Shame and Doubt issues of
Stage 1II; the 8 year old boys‘are expected to be most
concerned with the Initiative Versus Guilt issues of
‘Stage III;‘the 11 year old hoys.are hypothesized.to show
peak interest for the Initiative and Industry Versus
Cuilt'andllnferiorigy issues of Stage IV; the 14 year
old boys“are'hypothesized to showipeak interest in..
~Industry Versus Inferiority issues of Stage JAYR

The 6 year old girls are expected to be most concerned :

‘with the Autonomy Versus Shame and Doubt issues of

Stage II; the 8 year old girls.arevexpected to be most//

concerned with the Initiative Versus Guilt issues of

Stage III; the 11’ year oldvgirls are'hypothesized to

show peak interest for the Initiative and Industry

' Versus Guilt and Inferiority 1ssues ‘of Stage 1v; the

14 year old girls are hypothe51zed to show peak interest

in Industry Versus Inferiority issues of Stage .

With age and experience children should begln to feel that .

'they are the or1g1nators of and therefore respon51ble for

their own actions

: Therefore, with increasing age, both girls and boys are

expected to demonstrate an increasing ability to accept
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responsibility for their successes'and‘failures in academic™

matters asimeasu;éé by IAR.
In regérd tgvthe Fetationship of the develdpmeht of IAR and
ESD,'it is'hypéthesizeq”théi’thgre is no significént_difference
in the relgtionéhip‘of the develobment of IARﬁand ESD
1) in.Croup I girls ' .
2) in Group I boys
3)‘ in Group II girls '}
4) in.CrouplII boys_-‘.'{.
5) in Gréqp‘III girls .-
6) in Group III boys .
7) %n Group iV éifls”' ‘ I |
.8) in Group IV Boyé _ |

9) 1in total girls group

. 10) in'total boys group

"11) ‘in overall group. .
Question_addressed to the.sfudY. Upon examination .of the
idiogfaphic data; do the samévchiidren emergeﬂin the top 20 per

v . e e

‘¢cent of both IAR and ESD? .



? S | ¢ CHAPTER III .

SOME THEORETICAL PERSPECTIVES

" Kohlberg :in his examination of the literaturé on moral development

ggleaned'three CTiterion measures of internalization: the emotional, the

J

‘behavioraI ‘and’ the cognitive developmental (Kohlberg, 1963 pp 64-69) .

2y

This chapter.presents some theoretical perspectives ut11121ng Kohlberg s
‘ crité!ibn meastres as field of moral developm&ht An emotional

-perspective, a behavioral. perspective and a cognitive developmental

perspective are discussed ThlS discussion is followed by a brief
con31derat1on of several very early studies on moral development
carried out on this continent, a resume of related Russianiwork<and a

SummAry of:the,data as it relates to the present study.

AN EMOTIONAL PERSPECTIVE

LT

. i -Beforebthe time’ of Freud.it was difficult to follow the
admonition of . the old Delphic oracle, "Know Thyself " The execution.of,
this‘inJunction is now possible to a far greater extent than it was -
before this giant emergéd on the psychological soene

According to Freudian psychology the evolution of the moral sense

follows' closely the development of the normal .person. For the_first

year and a half the child looks-upon the world as partbof himself and

_existing_for'no;other end than for his pleasure. The child is

literally self;centered; The idvis master. The id, - according to Wright,

is a generic term for the energies in the system and is what

distinguishes the system at rest from the system at . work. On the

23 o . .,
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physical levelrthe id may simply be._ thought of as a_ gquantity. .of. energy,~7m~;

on the physiological level as a quantity of excitation in the nervous
system, ‘and on the psychological level as a quantity of psychic energy
which may be subjectiVely experienced as discomfort or tension (Wright,
1971, Pp. 32). Any quantity of energy, excitation or tens1on in the

system is called for by stimulation and’ abated by its- removal - Since,

according to Freud the 1d is master then the only criterions of
udgment for the tiny child are, does, it- feel good? or does it please
: me? Reality is non-existent Outside of the child. | Gradually, however,A
the dominandé'of the id gives way as the child begins to differentiate

between himself and his env1ronment
The ego, which 1s the agent of adaptatlon to reality, has as its’

umain functlon the carrying out -of the w1shes of the id and of

’controlling and d1rect1ng behavior- so as. to achleve the fullest possible

gratification. The ego acquires energy fromlthe id through cathex1s

Being charged w1th instlnctual energy the ego is able to delay behavior

'1n the interests of fuller satisfactions later and to bring about a.

¢

ftemporary redistrlbutlon of energies w1th1n the system by fantasy
(Wright,,197l, p. 34) . If the ch11d w1shes to have hlS de31res .
satisfled ‘he is forced to come to terms with a reality out81de hlmself
His one dread seems to he the loss of parental love and protection To'

obvlate such a disaster the child will,renounce any self-satisfaction'

which does not coincide with his wishesv At thlS p01nt the child
simply exchanges the satisfaction of one need for another ) As yet
there is no 1nterna1 sanctlon for hlS acts and apparently no gullt
‘feelings. ‘ ‘/f/m\h\\. o . S L

-~

Freud tells us that ?g'aoproximately_the age of three Years
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authorlty is internalized w1th the formation of the super ego. Now the

chlld sees the father as a competitor for the mother 8 love and somehow
_ knows.that he cannot'compete. Instead,hedidentifles with the father and
'so receiyes the mother“s love directly Durlng this process the chlld -
establlshes the beglnnings of his super ego wh1ch sets itself over a'
portion of the ego’ (Freud 1923) :"._ .5 - o '
The superego has two primary functio;g " The first, consc1ence,
is ‘to suppress, neutrallze or divert instinctual forces wh1ch, if acted
F
out, would v1olate the moral rules of soc1ety Hav1ng no . orlglnal source -
of energy 1tself the superego serves as a channel whereby aggress1vev‘
v .\.

energies from the id are fed. back Into the .system. -The second or ego ’

1
Cot ! !

}deal function of the superego is to hold before the ego p051t1ve
ideals of behav1or that society Judges worthy of cultlvatlon The ego-
ideal LS what the ego asplres to become (Wright, 1971, p. 340)

. When Freud first began to come to gr1ps w1th the problem of the
superego (”On Narc1391sm , 1914), he dealt with 1t in terms of two R
1nterre1ated agencies - the ego 1deal and consc1ence ; Later, 1n his

study of group psychology (Freud 1921), ‘he used ego 1deal as the

generlc term for both agenc1es Soon afterwards, 1n The Ego and the Id

(Freud 1923), he treated ego 1deal as synonymous and interchangeable

with his new structural concept superego : Flnally, in his New _

Introductory Lectures (Freud, . 1933), he set’ the ego 1deal as one.

act1v1ty of the super ego, along with self—observatlon and consc1ence
Concerning the super ego he wrote: "It is also the veh1c1e of the ego
ideal by whlch the ego measures 1tself which 1t emulates, and whose
demand for ever greater perfection it strlves to fulfill" (PP.~64“65)
It is in not meetlng these 1deals, whlth are: concerned fundamentally

e



with renunciation of certain instinctual gratifications ~that one....... ...

experiences guilt and inferiority feelings
After a period of what Freud calls latency, a child steps into _.
gyandzrtended period of SQCialization, which in turn leads to the p01nt
where the conscious 1ntellect has primacy over the unconSCious 1d and
super -ego, and- the final goal of moral growth is achieved At this'

~

stage, according to Freud, a child is aware. of his needs and- constraints
I . . .

" and - has the abllity to make free ch01ces (Freud 1923)
Psychoanalysts, therefore, define morality as conformity to .
RS
cultural standards, and they conceptualize the problem in terms of

_ internalization,vv1ewing moral development as the incorporation of a set

of rules and values that come from the external world (Freud 1926).

26

The child forms an ego ideal conSisting of his parent s standards and .

ST
the parents Ln turnﬁ are seen as transmitters of the cultural

standards The psychoanalysts ‘differ w1th the learning theorists in

’ their view of how the child managés to- make ‘the ego ideal h%s)own, in
. . ‘ i N ¢ o

&

‘that the psychoanalysts see the process ‘as less mechanical

Psychoanalysts agree, however w1th the learning theorists that

the process 1s d’direct 1nternalization and that morality is mainly a.

cultural 1mpOSition on, the indiVidual | Soc1ety 1nsures 1ts surv1val by
imposing restrictions on the ihleid;s} s destructive tendencies (Freud
1930).. L “*»%_,

' ' A BEHAVIORAL PERSPECTIVE .

.:

A . 1:

Learning theorists pOSit that the training and learnlng processes o

»1nvolved in moral development follow the same laws and therefore do not

differ in princ1ple from those found in other sorts of behaVior "This

—

\ [ . .
- . . - . S ...
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'VIEQ is“é'ﬁbfé"mééhénibal“Viéw'fhéﬁ’fﬁat 6f“péyéh05ﬁalyst$?”‘Haftéhbfﬁé o
) -
and May (1928, 1930) conducted én eftensive.Qharacter Educatibn‘lnquiry
vié”which ;he gpsisténce_to ;émptaéion studies defined moral character in
éérms'df honesty,‘etCa Their findiﬁgs suggestgglthat_situational fa§t6r§
"dittate the stahdlé pefson takes -when confrontgé with’moréi dilémhasq
Accéfding to fhe learning ﬁheoriét th;fe.is_né‘éuch thing as a genérally
honest‘pér$5h. .Théir qd;k opégedvup‘;be‘whole aréé of sbécificity an?
Ageneralit& withﬂregard to mdfél deyélopmgntti MacKiﬁnQn (1930): ;
'repddiated this Speﬁificity.v,Usihg‘Hartshofne and May's méthods,‘
MacKinnon féuﬁd.coﬁSiéténcy ip.both honest.gnd'dishonest spbjeéts.
| Bésicélly, acgording ﬁd fhe'Learﬁing thébrists, parenﬁs shape‘
their childrenfs beﬁavior-infthree wayé;;by puniéhingzthem With-vérﬁal
tebhkés, sarcasm, émécké, isolation, ieéréccing.privileéeslana |
’witholding.afféction; by reﬁarding-ﬁhem wiﬁh praiéé, smiles,.hugs, gifts
and;aétéﬁtiéni aﬁd’byiéeryimg.as ﬁodels;il' | )
o ‘Eyseﬁck (1960), inhthe gftiéle,"The Cdntfibutiéns of Learnihg o

Theory", stated that moral values are learned in the course of a child's
OLY : : o > are lear . ure a cat

development and therefore any theory regarding this ared of development
 ﬁdst;be baéed.on kﬁown‘faéts of modern learning theo;y;  He'supported

’his s;atement‘gx ﬁostﬁlgting:fﬁaticonscieﬁée is;acqqirgd'ﬁhrough’thé
'Condifioniﬁé-of‘anxiety respbnses. For eﬁéﬁple, whenfé child

'misbéhavés, thét is whéﬁfhé aéts'iﬁ a sociaﬁly uqdééiréble‘mahnef; ﬁé  .
" is ﬁunishéd. The‘assbéiation of puﬁisﬁmenf WithAa‘céftain_act‘ana
‘situatio%.pesulté‘iﬁ con&itioned anxiety causihg the avoidénﬁe of such .’
k‘behavibr in the future.v Individua1 differences ﬁere explained in termsy
Qf constitutional differences ih'cohditionabilifi.T |

" Other .subscribers to an internalization thedry posited more



e directlylinternalizes the standards of his society
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~fcomplé%‘acouisition’mechanisms“than‘instrumenfal“conditioning;’ Sears EE_él
(1957) and Whiting (1960), for example, have accepted the notion of a -
more global internalization of social rules. Bandura and Walters. (1963)
have assumed that moral behavior_is a result of reinforcement and'

.umodeling. ~Allfi’agree with‘bysenck in defining'moralityias‘conformity‘to
cultural norms: They base their stand on the‘assumption that the child

.

The theory of learning by example is another method of shapfhg

behav1or to which the learnlng Egeorists subscribe (Mischel 1966 Berger,

1962) As an outgrowth of this method the theorists believe that

people s behav1or can also be controlled and shaped b% the group (Asch

"5"

1956 Deutsch and Gerard 1955 Milgram, 1964; Berenda, 1950).

;"’

The learning theorlst s definitlon of man may be summed up in

. B.F. Sklnner a description of men and women as unique bundles of |
behavior determined by environment,'only'that and nothing more If”you
would control, or change ‘human behavior, you need only control |

environment Advocatlng a technology of behavior and bu11ding its

’

program on the ba51s of man the reactor,_the behav1orlst1c approach to .

moral development does not grant man the ch01ce of moving beyond the

stage of morallty of conformlty.'

e
-7

n}

A" COGNITIVE-DEVELOPMENTAL PERSPECTIVE

Developmentalists see the person as.a responding and responsible
actor developing his ounxstructure of the environment; The structure '
changes.in an on—going qualitative way as a result of marn's social’
ekperiences. It is not through passive 1ncorporat10n but rather by

actually cq\ing w1th a social enviromment that man attempts to order and

°
» . . ;o . \

l



. organize his social experience.

. experience in forming structures. N : e

Piaget maintained that the organization of a child's thought is

qualitatively different from that of an adult and therefore he included

"a sequential analysis of developmental changes in his study of morai

.
~

development. The stage approach.(Piaget,‘1932) assumes that each
individual must pass through stages in the orescribed sequence, thus
implying that .the child cannot skip;stages and that he cannot proceed

in-a different'order; for while the order is constant, the age at which
4 - L

g sgage begins is not fixed The age of emergence of a structure is

1argely dependent on the environment which can aid or;impedev
l ‘ .
deVelopment. As a result, -one would expect that ages related to stages

'5 o . S

should Vary from culture to culture as well as. from person to person
(Turia? 1966, p. 97) The stage approach t moral development‘is‘

interactional in that biological characteristics combine with

\ -

'Piaget-delineates three levels of moral development“ﬁhich he

5 . . -

"arrived at from an inductive analysis of the development of moral

'Judgment of the Chlld The three stages are; the amoral stage, the

heteronomous stage and the autonomous stage. ‘Piaget is indebted to Kant
for his two key WOrk§9 heteronomy and autonomy. According to Kant the
; . 2

lchilq7s 1ong apprenticeship of_moral discipline and training by an

authority flgure could produce the- truly moral man. ’ Hence, disc1p11ne
is the eésential training for freedom Piaget rejected this in51ght.
Bull v1ewed ‘this reJection as probably due to Piaget s attachment to
Durkheim (Bull, 1969 - p. 12). Durkheim wanted to construct a secular

society whose authority would be Society. His morality had three

elements; discipline, attachment to social goals, and autonomy of self

“\..i:’

&
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responsibility ~ which autonomy was social and, not personal

A

o

,

In the first stage of development the amoral stage, there is no

awarehess of rules, but simply ritualized repetition of acts The chilﬁ
‘is totally ego-centric andvthus during this stage the world which he.
:confuses with himself exists only to satisfy his interests and desires

" The child feels and understands everything through the medium of his

universe - himself : Hence, the very young child can best be described asl

D @

P

"amoral. . . , K ‘ .

Gradually, however, the child learns to "distanc1ate" himself from '

his environment as he" comes’ in contact w1th the Judgments of others He

acts 1n conformity to rules external to himself for -at this stage rules

i .
are sacred-and inviolable. He seems, to believe in the abSOlute value off.
: N ‘. ) » : .
_ythe commands he receives. The attention or -respect given'at this stage

is directed not to'the command but to the person giving the command

Th< child doesn't seem to know why he/does what he does, he simply knows
. s

N mugt do it' Piaget attributes this conduct to the presence of
unilateral respect for authority and adult constraint. During this

period the child seems .to accept the righteousness and- necesaity of strict

. < i

punishment and the 1mportance of submlttlng to parental dictates.

| Hqteronomous morality is® characterized by moral realism,,that is, "

P LN A

the rules are apart from the indiv1duals who obey them and.. they have a
permanent and objective value

Later, the child becomes 'more concerned with equality among his

pgers and with ‘types of punishment that fit the crime. As his
. LP

Judgments become tore . flex1b1e, hlS concern for unilateral respect is
replaced by mutual respect, and constraint is succeeded by cooperation.

In other words, autonomy follows heteronomy To this stage‘ofvcooperationf
b, - ' ‘
t
-
‘W



. discussion between equals, compares his own motives and activities with

~

31
the child, through mutual rec1procity, which is the outcome“of a

th”others, including adults, and begins now to reflect on his. 7otives and

/

. judge them objectively. Now all semblances of - the primacy ‘of his own

personal convictions and blind faith in adult authority disappear as the

idea of Justice and mutual service takes over. At this point the good

is something that is appealing in itself and not merely obligatory ‘This

' th1rd stage is the only truly moral level. Piaget d1fferentiates between

the ' two,moralities which he sees as different expressions of the same
tendenc1es which are manifested at different stages of children s*s

development.

e
-

'Egalitarian andxdemocratic morality is based on mutual respect -

and,cooperation; There is a sense of justice which arises from

.‘1nteractions between the child and ‘his peers. To the.question, ”How'does

. j .
the'cl" ever attain ‘to autonomy proper?" Piaget answered that the .

iy

'_first signs of autonomy appears when the Chlld discovers that

truthfulness 1s necessary to the relations of sympathy and mutual

‘-'{1',

o respect. Rec1proc1ty to Piaget seems to be. the determining factor. -

Moral autonomy appears When the m1nd regards as necessary an 1deal that

is 1ndependent of all external pressure. | According to: Piaget, apart from :

our relations with others there can be no moral nece531ty because the
1
1nd1v1dua1 knows only anomy and autonomy On the other hand, any

relation w1th other persons;in wh1ch unilateral respect takes place

leads to heteronomy Autongmy appears, therefore, ‘only w1th

rec1ptbcity when mutual respect is strong enough to- make the 1ndiv1dual

feel from within, the desire to treat others as he himself would w1sh to

be treated (Piaget, 1932) C L ' . - , /’

/
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The manner in which the’ organism deals w1th reality is in part
ddetermined by the biological princip]es of organization, adaptation T
and equilihration (Piaget, 1347): The problem'is more complex'hecause
'the theOry considers mnltiplejintefactions.' At any given developmental
phase, change 1is due to an interaction of experience add the fnnctioning‘
stage.of the child."The existing structure inflnences how the‘
environnent is experienced’andfit is the interaction of.that structure f
’ané new exnerience which can'be anal&zed in terms of how it is. dealt with, by
a‘child within a particnlar structure, ‘The child's_structure-has been\\;e
acquiredvin'theldevelopmental process and has been determined by an |

' interaction.of‘organismic tendencies and his'orevious'experiences,.
Development as such;fis a function of thelchild’s interactiontwith hisf.
renvironnent‘. | )

It is said that Thorndike (l s P. 4) gave a contemporary voice

~ to the Socratic maxim "To know the good 1s to do the good" when he

asserted that goodness and intelligence are positively correlated This "
a assertion was based on an exhaustive collection of moral and f ‘{5 o
.“intellectual data gathered by one.of Thorndike s students, Clare Chaswell
(1935) For Gesell and his co-workers (1956) growth in the ethical
'sense was related to an increase in intelligence as well as to personal
relationships; According to‘this team‘of Vorkers, the intellect plays
thefmost important,part.in'grasbing moral values abetted by the

influence of experience'and environment Edwards and’ Pringle (1963) s
found that the more intelligent children gave moreiand a greater variety

of reasons for choosing their Ideal Person. They also offered more and

a greater Variety of wicked deeds. “The intellectually superior were"

better able to handle extenuating circumstances in assessing
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hypothetical moral situations.. Durkin (1959) found that the level of

o

intelligence was not related to the child's notion of Justice. In

Durkin s three studies, intelligence was measured by standard tests and

¢

therefore, it is very doubtful whether this measure ‘was what Piaget

. understood by intellectual development Stuart (196?) gave subjects a

’ o

test of decentering, the process that heralds the end of egocentrism
and is thus 1ntr1nsic to operational thinking ' Stuart was measuring more
directly what Piaget considered to be intellectual development and his

results showed that. those subJects who decentered were more mature in . -

their moral Judgments

e T .

'

For the most part the indications of the work of these
Jresearchers seem to point to. the fact that intelligence does sé&m to f
correlaté p051t1vgly with moral goodness and thus they agree w1th Roger
- Brown s~(1965, p. 243) statement, "the.child's sense of Justice as well
as his notion of naughtiness'reflect the developmental level of;his

’

ﬂ‘intelligqnce"' Kohlberg (1969, p. 391) suggests that "cognitive ;
maturity is a necessary but not sufficient condition for moral Judgment ‘
fmaturity. He found among children of below’ average abiIity a linear

- correlation of .53 between I.Q. and/moral Judgment whereas no relationship
(r 16) was found between I Q and moral Judgment in the above average
‘children The cognitive theorist can- Justly reply that: 1)greater
intelligence does not necessarily mean greater v1rtue, ‘but only that the

reasons for. being v1rtuous are better; and 2) that the situations in

from greater interest

which greater virtue might be expected to follo,
’ha e‘not yet been explored Piaget does not tak¢g I. Q ~as such into
account;

. oo, . N . |
AccOrding to Garrison et al. (1967, p. 258) boys and girls from

e
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- girls tended to choose characters noted. for their religious or moral

34

early childhoodfare~épcouragedéfoéadopt different’values. They state

,»thattboys,are_expected.to'valu independence, responsibility—and o

courage, and they are actively guifded\toward developing an inner

strength for meetingvdiffidulties. A irl: on the other hand, is

taught that"self-fulfillment lies i\ hdr potential'role.as wife, mother,

and homemaker. However,.in the studies that-specifically looked at the

differences between the responses of boys and giyls (Durkin,'l9603 Boehm !

. and Martin,‘1962' Jahoda, i958), no differencerwas found In the

responses given to the Ideal Person test by Bray (1962) and also by

'_Edwards,and Pringle (1963) boys, -on the average, tended to choose male

ideal persons nhile girls quite often tended to chq.setpersons of the

P—— N
a 1

opposite sex as ideal-personsf Boys tended to choose characters ;

-

associated' with warj politics, sports, explorations or adventure, while

'qualities. Piaget'himselfjiénored this difference and_wonked mainly with.

bovs.f ‘ ' - - ,: o - xﬁ‘“

Piaget~(1932) postulated: from his- research findings that morality

changes asjthe child giows older. This stand has been well substantiated

3

by studies which have 1nc1uded children of many different cultures

t

(Lerner, 1937 MacRae,,l954 Mendennus, 1959 Johnson, 1962
I

Durkin, 1959 a and b Loughron, 1966 NaJarian-Svaijlan, 1966 Bresnltz
and Kugelmass, 1967, and Bull 1969) There seems to be- one area that
does not follow thlS pattern, the area of the development of concepts of’

Justlce Hav1ghurst and Neugarten (1955) working Wlth American Indians,
!
found either an 1ncrease or no change with age in belief in immanent. o

justice MacRae (1950) found a decrease in belief in immanent Justice
) \\L

w1th age but’ this trend was not consistent .“Laforce (1967), working'
“ :
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w1th white and Indian children in Alberta, Canada, found that her-
[

~-results- did mot" support a’ decvease with age An belief in immanent Ii

Justice. Age is probably not a major factor in moral deve10pment but
rather 51mply provides guidelines to probable levels of development

_'within certain circumstances.

McCandless (1967, p. 5) tells that the way in which a child grows,b
mentally and phy51cally, is probably affected as much by the way life

treats him, by the opportunitles he has to learn, and by the richness -
and emotional atmosphere of hls environment as 1t is by hls sensory-

neurologlcal and muscular equ1pment The influence of culture" ‘and of ;
social status withln the culture upon the development of moral Judément
‘has been the subJect of many research prOJects Freud (1936) stated |

that the ‘conteént of culture is 1nternallzed through ident1f1cat10n w1th

1 v

parents. Allport (1955) postulates that growth toward moral maturlty

v -
-

becomes p0551ble as the self 1mage and value systems of the 1ndiv1dual
.J

_ develop Allport contends that this develogment is- helped by the process

of 1dent1f1cat10n and experlences withln ‘the 1nd1v1dual ' ‘Brown (1965)

-

~§tates that in a changin%:soclety, the process of moral development 1s_ l

subject tonmddification, Changes are caused by- 1nternal contradlctlons, -

~ the impact of - forelgn moralltles andufhevcreatlon of new c1rcumstances.
: Therefore, accordlng to Brown, thls process ‘can only be understood if we
:take into account varlatlons ex1st1ng,1n the field of experlence .
surroundlng‘the chlld.
‘ Although Piaget.posited the importance of'soclal’relationships‘and'

hence environment, his classic, The,Moral7Develgpment.of'the Child,

(1932)%°dealt with only one ethnlc group andzone social'class, From -

that study he developed the thesis that since the child experiences two .

-t
g
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f,stages. Swa1nsog~(1939) concluded that the development
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types-of"social relationships - first with adults, then progressively

-with peers,—»he develops through two types of morality, the first
I . . .

" heteronomy born of unilateral respect. for adult‘constraint,Aand‘the';

second autonomy born of mutual- respect for peers. Both moralities

o

are social but derive from different authorities 'Hence, according -

'to Piaget s‘theory, we should expect children who did not know.strong

controlling parents to be more advanced towards the morality -of
autonomy,, ln thus stressing the influence of social environment, Piaget

X . u
R - ) . .
is typicgllyﬁﬁgntinental in interpreting child behavior on a genetic

s X :?‘I"‘ .\«‘~ T . i : N ’ v
basis. Genetically, development is from within; adult constraint E

merely retards it (Bull 1969, P. 12)

Harrower (1934) concluded that since results obtained from her

control group differed 51gnif1cantly from the group cultutally similar to '

Piaget s sample, either, the stages as set out by Piaget did not hold

. s o

universally or, that these stages could be accelerated within certain

environmental c1rcumstances.» Lerner (1937) found children of high ,

socio—economic status were less inclined to see moral prlnciples as
'”products of adult constraint, less inclined ;to see them as unvaryingly

-}rigid and more inclined to. take extenuating circumstances into. account.

¥

. From these findings berner felt that Piaget should have studied the

:

1nfluence of parental authority in more detail before genera1121ng his

f moral 1deas

depended upon the progre331ve integration of the perso ality in relation

At0van ever w1dening1env1ronment. - Liu (1950) stddied he 1nf1uence of_ fd

cultural background of Chinese and non-Chinese chil/ en:and found that -

‘at each level more:of the non-Chinese revealed a 3flief,in immanent

’
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justice,'and'he thus'concluded'that‘a'decrease'in moral realism is not

. " L} . - . v e et
due “to‘*mat‘uri'ty"‘aleié';’“"""“ ' : A - -

MacRae (1954) did not find that children whose parents were

authoritarian were retarded in moral insight. Studies by Boehm and Nass

(1962) and: Porteus and Johnson (1965) failed to uphold the fimding that

- }

reduced dependence on adults and close integration into peer groups are o

' related to~moral'insight Laforce (1967) found differences between

Indian and white children at various ages with regard to bellef in’

immanent Justice and retributive justice; andvfrom her ff;dings one
’ .

could conclude that culture is a factor to con51der ‘in the development

of moral Judgments in children. ce

Children. 1iving in a kibbutz are far more subJect to the

soc1alizing 1nf1uence of peer groups than children reared in nuclear

D

family situations However, in a study by Kugelmass and Breznitz (1967)

t

~where kibbutzim children and children from ordinary family backgrounds

were compared no. difﬁerences werq,noted w1th respect to moral 1nsight._

The evidence is indeed 1nconc1usive However, studies'that

‘measure the situation ‘rather than the child s attitude to the 81tuation

may not be attending to the cruc1al factor regarding moral development

T 'SOME EARLY STUDIES

. Several earlier studies in the area of moral devéddpment are

1

L]

cited to demonstrate that as early as 1894 researchers‘/ese able to

postulate from findings that morality changes as the c¢hild grows older
{%

They were also able to postulate that the. younger child emphaSized the

'rightness and necessity of strict punlshments as well as the importance

’of obeying without questioning,_while older children are more concerned

L3N
(R,

’ —tt."
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with punishments that fit the crime. Older children also have more T »

iconcernmfor>mitigating factors in moral issues.
:'Barnes (1894) worked'with American'children ranging in age from.
'7 to 16.: In this study Barnes analyzed 2 000 responses to questions"‘
:'asking the . children to describe just and unJust punishments they had a
‘received The results showed that punishments were\usually considefed
'JUSt because they came from adults; that children believed that offences
'; could be expiated by physical suffering, and that these views changed

.with age S . ;.~‘ 'ﬁ

Schallenberger (1894) worked w1th 3 000 American children., She

analyzed their written responses in order to find out how they saw or.
T'\.'z’ ’
viewed their own rights. Schallenberger found that younger children

'favored severe punishments for wrongdoings, whlle older children favored
' explanations given for the wrongdoing ' It was also-found that

restitutional punishments ware pnesent at all ages but 1ncreased w1th

age.’

12Barnes"(l902515tudy replicated in great'part-thebl894’studyﬁby;v
Schallenberger At this time, howaver, Barnes worked with avf
ipopulation of -1, 047 English school children from the lower-middle soc1o—i'b'
feconomic areas. The age range was 8 to 14 years and the task like ‘the “

Schallenberger study, consisted of written responses of how children saw
. . ' .
thelr own-rights. Barnes found, as did Schallenberger, that younger

children favored severe punishments and’ older children felt that

explanations were sufficient

i

g .
’ Macaulay and Watkins (1925) carried out ap 1nvestigation to

PP s

ascertain the effects of - environment and other inffbences upon the

s

'development,of moral values.’ " They also;sougﬁt‘to_find'out what changes



take place With increasing age. Theyiworked with approximately 3,000'

children ranging in age. from 7 to 18 years from a variety of socio-

’ economic backgrounds. The first section of their work dealt w1th the

children's conceptlof~moral wickedness. Their findings indicated broad

: areas'of development as shown in the moral attitude of the child. Up‘to

approx1mate1y nine years of ~age minor offenses against the child were

‘mentioned; from_nine to adolescence, the conventional morality of his
world is the keynote of -the child's attitude'. Signs of rebellion =

» against'authority_began‘to appear at ‘adolescence and at nineteen the

person apparently had come into full control of himself

The second part of Macaulay and Watkins inquiry dealing with thev

.ideal persons as' named by- the students in their study, revealed that with

aincreasing ‘age, the type of character chosen changed.. The main reasons

N

,given for their chOices revealed that, for the most part, children up to

thirteen ignore ethical ideals and the moral aspects of character The
main‘reasons given for the-choice ‘of the 1deal person by children up to&

fourteen was the desire for power. Those over fourteen mentioned the -

‘desire for wealth and adventure most often. Lo T “xé\ '

RELATED RUSSTAN WORK IN MORAL DEVELOPMENT

To examine Soviet methods of character training is, according -to

Bronfenbrenner,.to become acquainted with the thinking and technology

fof the Russian 'Dr. Spock' Anton SemyonOVich Makarenko. ‘This notable

Russian is primarily concerned with the moral upbringing of children,_.

and Since, according to Bronfenbrenner (1962 P. 550) "Communist

authorities view as the primary objective of education nbt the learning

of subject matter ‘but the development of what they ‘call socialist

7
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morality",'the phllosophy of Makarenko permeates the educational

e . o

System. Characteristic of Makarenko s thought is the view that the.

.parents authority over their children is delegated to them'by the state
and the duty to'one's_children is merely a ﬁgrticular instance ofhone'si'

broader duty toward society. Therefore, when needrand values of the .
. . ) ‘c\' . ) : . .“ “ L . .
'family'conflict.with those of the state, there- is no question as to

which géfé priorfty. The distinguishing characterlstics of communistic
"methods of . character training in and thrOugh the school are’ theoretically

r'and practically aimed at forming/a socﬂalist morality

-,

Iakobson (1960) in his work "Studying the Moral Attitudes and

Judgments of Children of Different\Ages" tells fhat in order to build
T othee character of the Citlzens of the future the teacher should know ‘the
childfens attitudes to the life around them, that is,.to people, fo |
‘,facts and events, to. their parents, relatives and other children, to

their_teachers, class;jand school; to study, to work and to the rules and

‘standards of social behavior.  He went on to stress that the teachets

should alsoytry to know_what'changes take place- over: the years in the

' emotionshof the‘ch'ldren as theyresult'of changes 1in their'life
sitdation an‘d‘ _their 'feiations with people. In nenetrating the ethical -
‘ WOrld'of'the.child'he felt that.wevmustflook into‘the childfs concept‘of
good and.badibehavior;. We must ascertaiﬁlhowAthe child:understands such
concepts as honesty, justice, etc. ‘We'musthsomehow;try to find out how:
he evaluates and mahes judgments abost the actions andvconduct of the. -
:A::people‘around him. Added toythese musts,.Iakobson stressed that it is
essential for us to find out what moralimotives’determine the actions _
:‘and‘deeds'of the child himself. |

_ Although work in this area has been carried on by such Russian -

K]



wpsychologists as Gurkina, Krutetskii Aliakrinskaia MalioVanov,Au»

e

Podberezin, Fd Rubtsova, they have all according‘to Iakobson, studied

,the ethical world of the child from one angle only - the intellectual -

(

,thus limiting themselves to ascertaining the moral ideas of the child
-The chief method used in gathering their data was that of analyZing
compOSitions which the children wrote on assigned topics Feeling that

‘the above mentioned studies -were one- sided Takobson set out to. study .

i‘.' N

"the hasic mornl attitudes of children and adolescents towardbtheir' -

SUrroundings. The first instrument used to’ gather the data was a series
of . questions pertaining to the. knowledge of the .child' s tasﬂes and to

rules of conduct . ' The second instrument.was one:in,which the child was
9 - . . C ' . - . o
placed in'an-imaginary-situation and asked to tell how he‘WOuld act

o,

under such circumstances. One of the essential purposes of the,

experiment according to Iakobson was to arduse génqane emotion in the
. VF

individual and to bring out his real moral attitude toward the given
ZSituation This second 1nstrument conSisted of.20,real—life
'situations. The- experiment was recorded on tape : From the results of

-

this study Iakobson points out that inasmuch as some types of lnfluence,
. >~

- -~

-

E characterized by disrespect and scorn for the adolescent, evoke sharply -
negative reactions, educators should realize that such attitudes on the .
part of adults can be changediso as not to feed to the’ child negative
feelings toward the people around-him;A The experimenter also'felt'that
the situations used in the experiment could be used in developing 1ofty'

: moral qualities |

Further valuable insight into the practicalities -0of Russian work'

in the,realm of MOral development of the child may be gleaned from

A.S. Makarenko's work ThE‘Collective Family (1967, Tr. Robert Daglish);

a : . «

-
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-—Urie—Bronfenbrenn r s Two- Worlds of- Childhood U.S:-and"U.8S. S R's(l970), —

and - Urie Bronfre renner s,article "Soviet Studies of Personality and

Soc1alization 1d Some- Views on Soviet Psychology (1962 pPP- 63 86)

§

i

. . A SUMMARY OF THE DATA AS IT RELATES

e S TO THE PRESENT STUDY
. Boehm and Nass, in a review of literature regarding moral S ‘ ;ﬁ

] )w » '
development w1th1n the Piagetidh framework, concluded that "age 1s the .

only consistently operative factor in development toward maturity

L

(Boehm and Nass,_l962, P. 570) At theé same time they point out that -

there are strong trends toward sdcio—cdltural differenCes p Chronologically

<

we have the follow1ng work whlch hlghllghts 1n varying degrees the
soc1o—cultuxal dlfferences in the‘development of morallty‘ Harrower;
1935 Dennls, 1950 "Liu, 1950; McRae, 1954 Hav1ghurst and Neugarten,
©1955; Boehm, 1957 Morrls, 1958 Kohlberg, 1958 Medlnnus, 1959 Durkin,‘

yl959 Laforce, 1967  In, conclu31on the present author must agree with

Durkin when she stated that. Piaget minimized the 1nf1uence of the-

"environment (Durkin, l959% p.'294).

:Aronfreed"in-a review of ‘many of the same studies, ‘concluded-that -~
the child' s moral conceptlons are age related ~and that the child's COgnltlve

.resources,for moral ‘judgment are "more closely assoc1ated with social. status
o SRS A L,

and other indicatorS-df cultural expectations»'(Aronfreed ,1961 p. 8).’ o

T -
; : .

'A Whilewgeneral rev1ews of the literature on moral developmend often

X

po1nt out the 1mportance of the SOClal context in which morality develops,
no study to this. author s knowledge has d1rected itself to the ’

1nve5§1gat10n of the pasic human- quality. in moral development, naqély; o .-
/‘"‘“\

e, \
~—

.rblnternal-locus of‘cYntrol, . One cannot be morally anythlng until o\e/is

’

“p



for tiedse choices., SRR

_;esponsible,formone'shactions.JMOnetcanmddeorally.good-or‘bad_thing5~»~

within any. cultural context but.one canpot-be‘md;elly tesponsible
unless one has thelﬁreedom Qithin to choose and to take respensibility_

R}

Tﬁe develobment of dnternal locug of controi is‘a‘quality of
— wo . N : ¢
moral development im all cultures, Sinée the Kinds of'experieqﬁes

¢

~3

provided by one's environment seems to be: impottan%)in the development

of autondmcus morality, it was decided to investigate this quality of

j

internal locus of control in relation to children's psychosocial

development.:
Withln the context of this study moral deVelopment is seen as

the result .of the interaction of children's growth in the abillty to.

‘take respon81b111ty'for their lives and their ever increasing

psychosocial matrix.

' . . [ ’} ‘ ' . . ) .
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.~ CHAPTER 1V .

THE DESIGN OF. THE STUDY

S N "Children 'fall apart’ tepeatedlv and AAe

LT U L ~ unlike Humpty Dumpty, grow together
S .- R again,"- (Erikson, 1950) K

- ' L ' T :
In order to test the hypothesis and answer.the question.dirgéted

-:to this-stddy as stated in Chapter I, data.was gathered from a

population of Grade I Grade III Grade VI and VIII children- in- the city

v

of Calgaty,-Alberta, Canada.  This chapter w111 descrihe the samplc, the

(N

" instruments and the testing procedure for ghe ‘study.

S S THE 'SAMPLE. rJ

-, The Calgary’ s®hool board was'requestedlto identify a 1érge :

felementafy~schod1'bf.midd1e<socio—economic status. - From the pdol7of h,

ll year olds of average I Q., a tahdom selectlon of 12 boys and 12
glrls was selected at each age level Slnce the school selécted St.

Mlchael s School had a Junior hlgh school attached to" 1t, ‘the examlner

.‘decided to add a group of Gradc VIII boys annglrls To the sample Ihis .
school seemed to have an equal balance between order and freedom ‘Ihe_

PR . .
@
- various 1nteract1ng personnel, admlnlstratlon,ateachers and students

[ A

seemed to enJoy p051t1ve relatlonshlps bu11t upon a’ keen 1nterest in the
A '
school and what was happen;ng there.

e

-

I
; l .
Table I des(rlbes the mean age of the samp[t by group and bv sex

’

‘THE- INSTRUMLNT§ AND fHF IFbTTNP IRULIDURP

P ’

In‘carrying?out this explcratory investigation the-study was

. _— o i

e
N



Table‘I

The Mean Ages of the Sample by ,
e Gmmpam &mwrﬂ_»-,»sw»ruxwuwem.¢w¢

A’CrQEP ' '“@?3 N ‘_d“ "Girls. ﬁ‘ . 3 Boys B Total
4 N - v 1 ‘ : . .- :

2 I R 6.9 6.9

has L 24 B 9.1 5 8.6

III | "_~" 2% e - 11.8 - - 11.9

W T w0 w2

gu1ded by the following procedure '1.Q. scores were gathered from the

cumulative record cards : Random selections of 12 boys and 12<girls were

N
)

'hlselected at each grade level N The Intellectual Achievement Requn51bility
.(IAR) Questionnaire ‘was administered 1n groups The examiner read each of

the 1tems of the test aloud to each of the groups This procedure was
. : )

hfollowed in order to standardize the testing procedure for all ‘age levels.
. . . ‘r |
- The psychosoc1al development test of ego—stage analysis was administered
-in a one-to—one situation _ . . )
' .. 2, 1“’\ . A ) : o - B

~ [y

Intellectual Achlevement Respon51bility _

S =Questionnaire (IRR) . s v : ) wf_
- : ‘»ﬁ : : . . P .

B cLe . 3
P TR The IAR con51sts of 34 forced—ch01ce questions w1th 17 items describing

P
»

-

- . 'x'ﬁ

p031t1ve achievement experiencfs and 17 items describlng negative achievement_

o

experiences. Each 1tem is follo%ed by two alternatives, one attributes the

»cause of achievement experience Ectthe child' s own behavior while the other

;*‘~attriButes thé cause to ap external‘source The IAR thus questions the degree

L o o v

: QZ to whlch children believe that their successes and failures in common

fntellectual situations are the result of their own efforts (internals) or th‘

-résult of. the efforts of others (externals) The external agents in the IAR

a *

questionnaire are confined solsly to parents, teachers, and- peers

¢ I . ~
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Scoring | ’ L R ' . :

»m-The subject is- presented ‘with~a- descrfption of .an 1nteIIectua1

./’

academic situation and requested to choose one of two alternatives which

1

most’ often happens to him/her. The three scores thained‘in this test

0 : - ) , . .
give the number oﬁ internal ‘alternatives the individual accepts for the

positive inteliectual situationS‘(IAR+), the number'of internal
alternatives the. individual accepts for negative intellectual N
. /

situations (IAR—), and the sum of internal alternatives chosen (IAR+ and

- IAR- = IAR total) A high score indlcates belief in 1nterna1 control of

1 .
1ntellectual achievement 31tuat10ns whereas a low score indicates bellef '

L
in external control in these 51tuat10ns fKey:

IAR+ items 1b, 2a, Sa, “6a, 9b, 12a, 13b, 16b; 17a, 20a; 21b, 24a,
‘ 25b 28b, 29a, 31b 32a. '

IAR- items 3b, 4b 7b 8a, lOb 1lla, l4a, le 18a, 19, 22b 23a;_
' 26a, 27b, 30a, 33b 34b. : ;

R

Validity
Consttuct valldatlon studies have been reported by Crandall
Katkovsky, and Crandall 1965 Crandall Katkovsky, and Preston, 1962

Katkovsky, Crandall and Good 1967 McGhee and Crandall 1968 Further

validlty studles by Crandall in 1969 have indicated that 1nd1v1duals of =

internal orlentation, particularly boys, exhnblt more per81stence,

efflciencv and a greater conceptual approach to 1ntellectua1~type tasks,

than do ind1v1duals of external orlentatlon.-

Reliability-
Crandall, Katkovsky, and Crandall (1965) reported moderately hlgh Ed

test—retest reliabilities (two months, 47 to .74; -p. 001) and. 1nternal

consistency measureS' 54 to .60 for the separate scales.- They also

*

~ . .



f'reported that self—reSponsibility for successes and failures seemed to

'be more generalized at the eighth grade 1evel than at the lower grade

levels (Patsula, 1969, pp. 55-57) . s ",

Studies related to locus of control are of recent origin

_Chronologically there is the work of Strodtbgck 1959 Crandall

Katkovsky .and Preston, 1962; Chance, 1965 Crandall Katkowsky and

Crandall 1965 Crandall 1969 All studies were carried out in o .

: conJunction with child rearing practices Strodtbeck (1959) found that

the less the son was dominated by the father the greater was the _son" s‘

» -

,feeling of pefsonal pawer. Chance (1965) found that the son's belief in

6

..internal control was significantly related to maternal permissiveness,4

{"
early independence training and mother's flex1bility of expectations

-~ This finding did not hold true for daughters Katkovsky et al. (1967)

noted that school- related powerlessness was negatively related to

'j'nurturative parental behaviors and~positively related‘to punitive)

rejecting, critical parents. = ‘ -

[N . T . .

As stated, theISCudies utilizing‘the TAR addressed themselves to

the development of the locus of control in children as related to child

i rearing practices -None of these studies con51dered the development orr'

lack of development of internal locus of control in relation to how

children meet and deal with the psychosoc1a1 crisis in their life spaces. \

ThegAgo-Stage Analysis Ego development is assumed. by Erikson to

vtake place in a systematic manner and is divided 1nto eight successive o

Stages. Each succeeding stage enables the 1ndividual to engage in -more

'complex activitlés and interpersonal relationships Erlkson postulated

~

that at. each stage the ego faces a central problem, the solution of

: X

which w1ll influence subsequent development. Eriksonﬂalso‘postulated



:that at a certain point an individual is propelled into the next stage

Stage I:. Trust Vs..Mistrust - -

- e L - L .

» regardless of whether he has coped successfully or. otherwise with the

present problem. Underlying such postulations lies the aSSumption that

the solving of a present crisis will clear the way for the individual
2 ;
to cope with the next stage problem, while ‘the unsuccessful- resolution

oy, ;
‘o,

of a crisis simply adds a- psychic deficit to the indiv&duals coping,

and generally prevents the satisfactory solving of .the problems of the

- N . b
succeeding stages. . B L v '

The first ﬂive stages of ego development, according to Erikson

(1963) sets the theoretical stage for the Ego Stage Analysis

o

As the new .child perceives the - Tnduring quallty of the thing

world" and expefiences .the ' caretaking person ‘as a’ coherent being" the

child learns'an.atﬁﬁtude'toward self and the-world which Erikson termed A

"a ~ sense of bas1c trust” (Frikson, l964,_p 117) Erikson's definition

'/

of trust is what L is commonly 1mplied 1n reasonable trustfulness ,'

as far as others are concerned and in a sense of trust worthiness as far

' _
as oneself is concerned" (Eriksdn, 1959 P 56) Mutuallty between the.

self and the maternal person is built as- the child grows to rely on the
sameness and continuity of the prov1der as he 1earns to cope w1th his

own urges.- The failure to establish trust and mutuality at this stage
v

Aculminates in’ the chlld s entering the next stage with the psychological

‘ideficits of distrust of self and others : Regarding this monumental

conflict Erikson states ,/,'

The failure of basic trust and of mutuality has been recognized in
psychiatry as the most far-reaching failure, uidercutting all
development . .+ . All moral, ideological, and ethical propensities

:depend on this early experience of mutuality (Erikson, 1964, ps 231).
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StageAII:.Autondmy Vs Shame and Doubt

: .restrictions._ At this time a child must experience firmness for his own

_ Stage III: Initiative Vs, Guilt:

- [P e o

- on autism to reallze the importance of resolving the crisis of this

[ N

stage.

X
. 3

Assuming that the child coped with the crisis of establishlng 4

trust of self and others, he is now ready to test his Sense of trust by
l E

efforts to disengage himself from the maternal matrix To aid him in

- the establishing of thlS new experience of himself in control of himself
.are the facts that he has reached a certain muscular and locomotor

L level he has gained obJect constancy, he is learning to express himself

e

in speech and is, therefore, experiencing parental expectations and

protection and freedom to express his new found autonomy ErikSOn tells
us:’

This stage becomes decisive for the ratio of love and hate, ,
cooperation and wilfulness, freedom of self—expreSSion and. its =
suppression., From a sense of self-control- without loss of self-
esteem comes a. lasting sense of good will and pride, from a sense of
loss of self-control and of foreign overcontrol comes a lasting
propensity for shame and doubt (Erikson, 1963, P. 254) ‘

e

'Rapidimotoric development and the increasing uSeIOf'imagination

and fantasy‘help the ch11d extend the- possibilities of hls new found

~

. 'autonomy Through play he learns to handle needs, to’ channel aggression;

to. think about and act out various pOSSibilltieS‘ without developing

powerful feelings of guilt Erikson states:

Where the child, now so ready ‘to qyermanipulate himself, can
- gradually develop a sense of moral responsibility, where he can gain
some insight into the institutlons, functions, and roles which wiil
permit his responsible participation, he will find pleasurable
accomplishments in wielding tools and" weapons, in manipulating

One has only to read the results of Bettelheim §:(1967)_critiquegqu4"

5 -

Lt



’.50,

meaningful toys - and in caring
“p.256). A

or young children (Erikson, 1963,

Stage IV: Industry Vs Inferiority
‘At this stage the child s chief concern is with skills - a}:demic

'skills, physical skills, mechan cal skills - and he measures his 1lity {_7~‘

N'by comparing.himself‘to other . Failure is difficult to accept at'this

vstage and the fear of inadedpacy lurks’ everywhere Help‘and understanding

are needed from home and soh001 as.the child strives to develop a sense
/ ‘.
. ‘ o o
"~ of industry.' This stage is shaped by experience of competence ag opposed :
< Q . '
ny .

' to experiences of 1nferi rity w1th regard to skills or"g cdmparisdh with

. | /
[ /o B . & - ol N
others. S A o : , Nt e .

L . ,
. .
W S R Lo

Stage vV Ideﬁtity Vs Role‘biffusion R S S 7H a

Erikson cons dered this stage the ‘crucial- one, for at thlS time
the ego calls 1nto questlon all prior ego stage resolutlons before

- moving on to adu}thood Rapid phy51cal growth w1th all its concomitant

problems have tb be fieed by the young person as he attempts to define
o .

/

hlmself in terms of reference groups other than’ the family.u The'ldentity

"crisls is. agéravatﬁd by the lack of clarlty as to the status .of - the young

oW
N A’&

-adult 4n society Invarlably he is caught mldway in the adult world with

,its contrdéictbry value System f Erikson tells us - that at the peak of .
' this 1den£1ty crisis the adolescent beglns to: realize that no longer is
'1t mereﬁy for the old to teach the young, - but rather, it is for the

young by their responses and actions to. tell the old whether 1ife,,as.

v repr sented. by the old and as presented to the young,‘has meanlng.

t ose who confirm them, to.renew and to regenerate or to reform and
% , .

/rebel_(ErikSQn;_1962,vp,‘24).
/I‘ ) . . : . '
/ S e



7

In summary, the ego grows according to Erikson (1963) through the

f\ilowing self affirmations. ny am what I have and give" to "I_am what

I can will freely" to "I am what I can,imagine I‘will be"-to "I am what

I can learn to make work" to_"I am me,"

Ego Stage'Development'Test'

' ’The Ego Stage Develbpment,Test designed bylﬁoyd [et 4) consists of-

. a series of pictures each depicting a ba31c asPect of the ego stages as
‘ postulated by Erikson (l963) Boyd s pictures are actual photographs of

_real persons in real life situations Murstein (1963) collated many

studies which indicated that the 1east ambiguous pictures yield the

greatest amount of projection His}own work (Murstein, 1958)'suggests »f

that the relationship 1s-curv1linear that 1s, both high and 1ow -

E ambiguity p1ctures produced the highest amount of prOJection The

present investigation is directed to what Murstein (1963) calls
attributive prOJection s that 1s, prOJection where the child sees the B

central figure act as he would Boyd s test is sufficiently reality—'

orlented to achieve the purpose of \apping a prOJection of the\child s

'actual behavior

P2

Using the first five pictures of Boyd s instrument Ciaccio (1969)

'dev1sed a coding system ‘based on a content analysis of Erikson s

writings concerning the: various life stages previously described

é.

‘Ciaccio (1971, p. 307) tells us that the major questions posed -

throughout the development of the code highlighted attitudes, capacitiea,.

'behav1ors, conflicts, perceptions, and allegiances which were most
“characteristic of each developmental.stage as delineatedhby Erikson‘

' All of Erikson s writings were examined to obtain this information from"

which lists'were‘drawn up “for each of‘the'stages. The coding system :
- " , . - _ .

/-

ot
3 .-l
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was the analysis of the individual stories into unit utter'lﬂ

»Vgroup of words which compose the smallest unit of . spoken thought dealing C

unveils” both the positive (psychological strengths) and negative (crisis ."'

or conflict) elements of each stage.

‘ Unit'—‘Utterance'Analysis The first part of the coQ&ng p

¢v

the purpose of this investigation, a unit—utterance was defined as that

R

‘“:with one: theme. Thus, unit—utterances generally corresponded to basic

"‘ﬁdtterance.

‘and were: set off in the transcript from other utterances in a §t

the use of brackets (» ) which inﬂicated the,beginning and end

sentence patterns (e g. contain a subJect verb, object or adVerb, ete. ),

f

° \

In instances where two or more d1fferent themes are developed

w1th1n the framework of one sentence structure, the various parts were

set apart from each other by means of slashes G/) This simple method

of llngu1st1c analysis gave quantitatlve .count of verbal data. wh1ch

. could then be coded and submitted to. statistical analysis.

, Test retest reliability studies were carried out by Cicaccio
(1969, p 121) under two’ condltions Condition A involved a retest of

15 Ss after £wo weeks and Condition B involved retest of 15 Ss afterr

e

' five months The average correlation coeffic1ent fqr Condition A was

78 while the average coeff1c1ent for COndition B was. .69

,n

’: The actual. 1nd1vidua1 testing sessions were taped in their )

entirety after prellminary 1ntroductions and the following instructlons
were given.tl v : C - . o . o Co
I m interested in the kind of stories that children tell -I-am

going to show you some pictures and I d tike you to make up a

story about them - any kind of story w1ll be okay. Just tell me
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- WHAT" HAS HAPPENED_IN THE. PICTURE AND HOW--IT - IS GOING TO- TURN OUT‘“ -‘i“

' f:l Ss were given one card' permitted as much time as was necessary to |

lﬁwcomSQEte their story, and then given the next card until the series.of
five was completed The cards were presented in a counter-balanced
order with the order- being changed for each S in ordervto correct for

1
-sequence and position effects.

The only questions permitted to be.directed to the Ss concerning 4
their stories involved instances where there may have been uncertainty
- as to which character in the picture the child identified with. No
furthe‘structure, encouragement or solicitation for further material
wasjallowed o |

" The taped protocols were later transcribed and the investigator

who collected the data also coded them according to the following Unit-

Utterance Analysis : o R ' R

. : . L

Steps for Coding Un it-Utterances for
-Ego Stage Anal¥31s

“A. Each story was read in its entirety to obtain some idea of its

’ L .linguistic composition (structure, grammatical usage) and its.

B o

psychologlcal composition (meaning, attitudes portrayed

.feelings, tones).

_B. 'The story'was then’dividedlintoAunit—utterances as described‘
above; o - -

C. uEach.unit-utterance was then examined.to determine the

v

R N pertinent coding by referring to the coding system.  The
apprOpriate ego stage number and valence were recorded. All
coded utterances received a valence score of either plus

(positive)vor_minus (negative). A plus valence ind@hates
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“movement ‘toward thé positive aspects .of the stage (the . =~

"psichologicai stfengths") or positive rééolution of the

particular ego stage conflict. A fiinus valence'indiéaﬁes

- .

mdvement toward .the negative aspects of the.stage (defined as

-

‘crisis or_cohflict).ofvfailute to resolve the particular ego

‘stage conflict. : . ' o

[}

D. - The following'guidelines were utilized_thrdughpuﬁ the coding

procédure to insure uniformity of method and éomparability of
‘\\‘, : - : '
results: . \

3
. .
- . ~

1. In sentences where there were two or more utterances

deécribing or‘énumeracing activitie3 which are scorable

within the samé gtage'injthe same sentence, these
, ﬁtterancéé wé;e cbmbiﬁeé to yield one single-score.
However, when‘two,or mofe utterhnéeé in'the'éame’l
'A‘sentEpée were found to pertain tb‘diﬁfefént stages, or
wheré~abdés¢riptivé response waé.folloﬁed by an -
_evaiuativé response (even when' they were béth fohnd to
‘be>at tbe_samg‘staée)?’these’Utterances_received
'sepafatéfscores. Aiso,‘?heretWO,Qtteranceé within{the
same’sentéhée might‘ﬁeytéiﬁ to the samevéﬁagé but
differed with regard to valence, tﬁey Were>5§oréd .
sep;rately.“ . - | o
2; iﬁ';hebinitiai coding uEtérahces which obViodsly did‘not
‘include S were not scored. in casgs'Where’descriptions
vof‘twd indiﬁiduals were seen within tﬂe'same Stqry5 the
invéstigator ;ried to ascértain the character with wﬁich‘

S identified. The inVesﬁ;gétot's questions were always

L]
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Vindicated by "Q" and S! a answers by "A". The answers
ithemselves were not coded{ as the questions‘were only
introduced for‘the'purpose of clarification. .ptterances4
which pertained to children in generallor to evaluation
of‘parents or their‘activitieslwith regard t0»children;
were coded. | : o

3. Mere descriptions of phvsical characteriatics rarely
yielded scorable material. |

E} All.sttries in an individual protocol were analyzed in the

above manner until each story in that protocol was covered

-

The Ago development score was found by simply adding up the scores-

of each utterance; Stage I recelves a value of 1, Stage II a value of

2, etc. A statistlcal base—llne of at least ten codable unit-

utterances was held.

hThe Coding System} The coding system is. presented in Appendix A. | ”-' -
Inter-coder rellabilltles, based on eight three—way analy31s of‘ |

h.coder rank agreement, ranged from a 1ow of 45 to a high of 88 ‘with an

‘averagevcorrelatlon coeff1c1ent of .71. None.of the'eight‘independent\

coders recelved any pretraining or coaching during the codlng process,

thereby ellmlnatlng contaminatlng factors which would infillate the

. xx;eff1c1ents (Claccio, 1969, p. 121) S

bl

" RELATED RESEARCH -

'As C1acc1o noted in his review of the 11terature on Erlkson s

,.hera;have been very few studies directed to testlng the theory

-

: Moii references are descriptlve lhg\f 1s,lfor example, the
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.work of Murphy, Green, Henry and Friedenherg (1@56) highlighting the ’4

' theoretical 1mportance of Erikson s work, and the work of Lichtensuein

\ Y
-

(1963) elaborating on Erikson s theory of identity ' o B )

' The work of Gruén (1964), Boyd (1961, 1964), Ciaccio (1969) and
Harding (1971) represent the only four attempts to study the course of
ego epigenesis Gruen wgs concerned with adult personality only, )

Boyd s work eVolved in two stages.‘rln 1961 he diretted‘himself”to

- . .
-

devising a quantitative profile which would give some picture- of the
ego stage development in adults In 1964 Boyd, using a semistructured_

interview methodology, found it possible to"study the ego stages of'

x

children. He also deviséd a detailed coding_system based on E ksonian‘

concepts.' Boyd then devised‘a‘series of picturés of real. live‘people in

& -

© - real life'situations.e Each’ of the pictures reflects one aspect of the

first five ego: stages The same coding was used for children and adults«

e -

A

';specificallv,for children : ThlS system is based on a content analy51s

of Eriksq@ s writfhgs concerning the various stages and reflects boﬁh

the positive and negative elements of each stagg» The coding system is

.. . >,

c0ncise and simple to follow and as such could be a valuable'tool in’
ascertainlng the perceived 1ife space'of children. T L B )

s Boyd's two studies (1961 1964) ‘and Ciaccio"s (1969) study found

ego stage progression with age, thus affirming the first postulate

"CiaCCio s work was also directed to ascertaining the validity- of

,Erikson s second postulate, namely, that the ego develops as it meets

with the psychosoc1al crisis which each ﬂ%w stage affords Hisg results

A\

call this postulate 1nto question in that the conflict Stage II was' g

.

»over-represented and the other four stages .were definitely

. C1ac010 (1969) u31ng Boyd' s instrument went on to devise a cod1ng systemv
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underrepresented. S N v
. : : L . \'

Since Cidecio addressed his work - only to the, male segment ofcthe,

: v

q;omentary school population, this study extended his efferts to the -

‘*female segment of the same population.

P -
AR
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"ANALYSIS OF DATA o ' e

JUA I e

vl

L This chapter s presented in. seven.sections 'lhe’first-section
K v . . LT R -
describes the procedhres for assessing the dita. Themsecond section h‘ {
offers a randomly selected sample protocol This protocol is included at
~ﬁ' ’this point toﬂgiue an idea 6f the raw data from which the conclusions of .
one section of this study were draén The third S;Ztion‘presents.a B

\general summary of”’ the group percentage profiLes and frequency graphs
-7 S

depicting the .ego stage de Iopment ( SD) of the foqr age groups by
ﬂgi ¥

stage and sex Sectio

.Eéﬂ%”‘ statistical analy51s of tﬂi ESD data.

; og che i[’AR‘;teék Jhe Si? section desc‘ribes the '.fu yof ‘the Rank o,
Order Correlation of the wo measures "IAR and ESD uj ed in this

’ study Sﬁution-qeveh presents the repults of a manual check on: the

idiographi.c"data. o

S . PROCEDURES FOR ASSESSING THE DATA,; ‘
1 « B . . .
Lertt N - . , ’( : .
- . . ) ' *‘ .
3
, The~data for thls study were collected from tests administered in
;n_‘ one large elementary school in the city of Calgary, Alberta iAs ‘“~ .

prev1ously reported the sample was. divided 1nto eight groups. One
group each»of boys and girls at four different grade levels Grade I
chlldren are designated -as Gr0up 1 Grade 111 chlldren are designated as

W\
Group II Grade VI children are de51gnated as Group 111 and Grade VIlI -

v .
-» S .-

o chlldren are Qesignated as Group IV, The four fold purpose of this - .

study is outlined as . follows -, B ’ ST ' _
. L ¥ B . .~ k’ T . . . ) i - ) » A ‘. e L " M -
. SRR .. - 38 ' o 3 L

4,
A




. . A
' R P

L e

by . e VIf' RN Lot ) . : ’ - A . : N ‘ g . :' A" ‘ ) ) : . :
N ‘hiﬂp;;l' £o rasearch two basic’ postylates of Erikson s -theory. of ‘ego-
. e ' ': ‘., ‘ . : ) . ’ T , . C - o L '. » e . ’ e '

.

““;f9*1M'fiT"”Q;““to Tesearch” the basic postolate of Crandall s theory o the L e
N B PR
o -development of internal locus of control as one aspect of mor;l"‘g
1.~" ‘ 3. ‘to test the relationshlp betweenathe develqpment of IAR and ‘l
- IA:ESD. B S . E o =4

[

> . -
v o.

4. to check the idiographic data in the form of individual

o - protocols of ESD and IAR test in an effort to locate children‘f

who scored in the top 20 per cent of’ both tests

ST o e ‘ *: o o T ,jn':” g - .
R o PROTOCOL. SAMPLESH | ¥

' ‘ PV v“:"'*:":'. S i i
S A random selection of one protocol is presented in th1s sectlon )

~

v

to’give q@;ldea of the raw data from which some of the conclusions of

this study are derived The number 1mmediate1y following the code

-]
[y

"'-number of the child indicates ‘the’ grdtp the- child belongs to, followed

o by the age of‘the ch11d The protocol contains the story which S told

. ’. . R
' about each of thetgive ﬁards in the’ test The various scorable unit- ' o,

utt@raqpes in the story are indicated, the code for each of the scorable ;n;'F
outterances is given,.and the coders rationaf$ for"- scoring each

utte ance is. discussed briefly. Additional protocol samples are
~ UK i - ?.,- .

included in Appendix B. ) fu .
SO ' R, '
f: RERY -\ inspectlon of the sanfle protoc%} offers the reader a

{anaﬁr51s and coding procedures For further sampres of this codi ’A~;f}i

procedure see Ciacc1o (1969) and Harfling (1971) .
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Code 033,3,9.4

 Card 1 . e

> ' ' oLy _
This 1little girl she is puttin. mething in'a jar and she shuts
the jar and then she is .going' to put J“'

and then she is going to. leave it. there for two days or somethirg and

.then she will take 4t out and- see if there is some difference in it.

& .

[This little girl she is putting something in a Jar] .
This‘utterance is scored as a +2 for it implies an ability to
care for one's: personal property without being told to do so. - What -
follows this utterance 1mplies the ability to make decisxons' '

g

]

& [See if there,is some difference in ic] -

This 15 scored as a +3. It indicates+an attitude of curiosity,

‘thefdesire and even need to explore, to discover.

. Card 2 C Ty

Y - ’ 3 >

' AY * This is a messy. bedroom and one of the bed's left messed up and

'\;

- . *(

A‘?

there arg things on the bed and pyjdmas are ‘there and there's a toy"on
the bed and there's a little dog there and shoes [all].over the place
The- mother s going to comg hpme and see the mess and they 11 have to
clean it up. ) . -

v The first part Oﬂxthls response is not scored as .it is mainly
descriptive not of a person but of a place. "A descriptlon of" the person

is 1mp11ed but' is not scored as it is not . exp11c1t.

. o
[The mother S. going to come home] , :
. This utterance is scqred as +1. A feeling of continuity,

familiarity and believin&yls involved here.

[They 11 have to clean it, up] o
This is 'scored as -2 as the ‘utterance indica s parental

ay on the shelf or on a desk‘.'

.,

dominatlon . They are forced to clean up - the mess. . They have to be toldf

‘to deiit If therg were any indication that  they would have acted on.
their own w1thout being told to do so, the score would have been a +2.

<
“ id

’ Dt : , Card 3 . ol

1

~-ﬂa This is.a boy and glrl in the woods and the boy is trying to

Ciymb a: tree and, qge girl is telling him to get down. He might fall and
a ’ o o

1n aBouﬁ a minute ter he falls. and breaks his arm:

[Thewboy is trying to climb a tree] -
This utterance is scored as +3 -as it indicates an attitude, not

P . : ’._ . . : ¢
. . . )

* w0 . T
(SR 4
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only of "attack and conquest" but also shows initiatdive, an attempt to--
begin an activity. . , A f‘f .- ‘
Vo ! S - L X

[?Thé_,s_iz;, is_telling him to get down] . ___ ' e

 This utterance is scored as +3. This is an indication of
Eriksor's "moral responsibility". The scorer can assume that there. is a
sense of responsibility for the boy. - T o

. -
N .

[He might fall] '

% This is scored ds -3 as this is interpreted.as Jndlr ct or >
symbolic evidence of guilt, of an instance ‘of posslﬂle boﬂ$ amage or
injury sustained while engaged in -a: play activity. What fq ys is'a
rePetition of this theme' so, 1s. not scored e e

[Breaks his arm] :
This is scored as -3 as an indication of symbolic evidenee of .

guilt'with the advent of actual bodily’damage

‘Card 4

These .are two girls. Thiswgirl-is crochetigg somathlng and the
other: one is reading a book -and-one I ihinkd she's making something for
the table and. she s uding two Cq.is@ NI S .

[This girl is crocheting something] oo .
. This utterance is scored as +4 as this task requ1res technological -
knowledge so qualifies as work rather- than play There is. work-skill

mastery involved.- _ . o - .

[The other one is reading a book] -
~ This is scored as +4 for although it is or can be a recreational

activity, it is not the same kind of recreation as a game. It requires
knowledge ' and prior academic achievement in order to engage in such an -
activ1ty o S S S o

[One 1 think] : -

ThlS is scored as +3 as it-indicates use of imagination... What
follows is a repetition ofgtpeme of crocheting so is not scored. Then

- there is a descriptlve.utterance Whlch is alse not scqréd

13

'This is a family.” The qothen‘b.

‘
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W . : :
and she! s just, givina@ to her son to put back in the kitchen ~ and the
- father is making a fire and the daughten is helping him and the younger
one is reading a”book. e e

[This is a family] O : g

‘This utterance is” scored as +5 for, there is no nIy an
indication of a sense of identity but also a -sense of continuity as
implied in. the concept "a family". What follows this; also indicates
perception of clear role patterns : :

[The mother is - ah, she just made something]

.This is scored .as +4. as it indicates mastgry, competence and the
completlon of a task. This is viewed as part of the role of the mother.
What follows is descriptive so s .not scored,. : - :

[And the father is. making a fir;q . . )
This is. scored as"+4 as it indicates” invdﬁvement in a chore and
also ﬂelineates one aspect of . the role of the father :
. ot . g
.7ﬁ~ [The daughuer is helping hlm]

) - 5'; * This is scored as +4 as it is an instance of. helping around the
. h‘ouse S o . ) . o . —_ =

g . -

ke

[The younger one is. reading a book] . o

. _ "This is scored as +4 for it 1s an instance of involvement in-a
recreational act1v1ty requiring previous ‘knowledge and prior academic
achieuement : . . :

P ' ' . .
. ' [ o . . i
. . . . N >

GENERAL SUMMARY OF DATA C R

This.section will analyze the general summary of the ego stage
‘analyses data as: presented in Tables II III and v along yith Figures l,
2 and 3. - - - j,_," R R |

| . The major hypothe51s of thls study predicted that younger children |

~inthe sample are expected to show greater concern for the psychological

Al

‘_1ssues of -earlier developmental stages while the older childreh in the. B
.sample are expected to be more concerned w1th the psych05001al issues of

”_later stages

B -
w

For comparison purposes, the. individual profiles from each of the
R

3

-age groups were converted 1nto grand percentagan?rofiles by finding the‘ o
R -




"stages The raw scores in ‘each stage were then converted to

e

~percentages This procedure standardized all the individualgprotocols R

1nto group profiles in order to depict the ego stage development of each

group bytsex and stage. This data is presented in the form of tables

‘and £igures which can easily be compared with Ciacc1o s sample which is’

"~ is not yet étconCern for most Group I1 children.'A"igd'; f @I

-

-also presented in graphic form (Ciaccio, 1969)

) Table II and Figure 1 present a general summary for the total

~

sample of boys and girls by groups and stages Reference to these o

| graph;c presentations immediately reveal some interesting differences

A

-

~ among the four groups. Group I whose mean age is 6&9 years, reveal<

.

they are dealing w1th the first four stages of ego development but are

s

mainly dealing with Stage II Autonomy Versus Shame and Doubt In

A descendlng order they are: dealing Wlth Stage III Initiatlve Versus Gullt.

o
‘and Stage IV Industry Versus Inferlority Stage VvIdentlty Versus-Role

lefu51on is not a problem for them as yet
' Group II whose . average age is 8 6 years,'reveal thﬁy are clearly

struggling w1th Stages II III v and I in that order ‘While_Stages I

and II are waning as problems for Group II Stages.III and IV arefof'

-

: greater concern thag,for Group I ’ Stage V Identity Versus Role Diffu31on :

P

care : -

L

~ w1th Stage III Ihitiative Versungu}lt. wbile the1r preoccupatlon w1th

Group éII whose méan age 1s ll 9~years, seem to be most occupied /

...J.~

.

F A e g P
Stage I Trust Versus Mistrust and Stage II~Au!5h3hy Versuf Shame and

°

. . -

Doubt is’ less than for Graups I and II they seem 1ess occupled w1th'the

o
problems ‘of Industry Versus Inferiorlty as expected, than w1th g
egi on

A

Autono%rw Shame and Doubt of Stage II Stage.V'relﬁins low

. w
"

the priority ‘of concerns for this group. . o L 3/1‘
e . A

-
L .o

e



- Flgure 1 Frequency Dlstrlbutlons in Terms of Pencentage of. Coded Unlts

‘Percentage of Coded Units:

Table II ,7

Groups and’ Valence of Total Codedr Units .

s

,mmPercentage,of Coded Units within. Ego Stages for Four Age

Group

Stages

1T

11

Y

Units

'Valencé‘

s

1T

“ I1I.

oo o

ot IV

1873

15.6

VWA

'10.2

"27
26.7"

244

30.7

28.2

27.0° .

43,7

-36.1

23,5

21,9

23,5

3.8

. 18.7

- 2.8

3.4

4.2

452

523 .

782

.609 .

71.7
75.9
72.1

74.1

2709

(percenthge)

28.3

24.1 -

25,1

50 -

4o -

o

10 -{°

e—e.Group I
e — - Group II~

+————+ Group IV

- IT

R

TIII

‘EGO-STAGES',:_

w1th1n Ego Stages for the Four Age’ Groups

EEE T

., W@ Group III  '“
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; Stage V Identity Versus Role Diffu51on is har&&y dealt w1th

L .65
. 3

Group IV whose mean age ‘is 14 2 years, seem to be most concerned
/

with Stage III Initiative VerSus Guilt.,,In this. group only, there ,_;Hi;t“;ﬂ;

. 0

»seems to be a general step back into a concern ‘over’ Stage i1 Autonomy

j"Versus Shame and Doubt rather than a moving on to. deal more with ‘the

concerns of Stage IV Industry Versus Infer@ority vStage V.is beginning-

to Be a: slight concern for. this group

The follow1ng analysis is a breakdown of the above overall

‘%ﬂianalyses’of the four groups of children into an anaryses of the resultsf

J

for girls and bhen for boys in the sample ' The same pattern of -

'
" .a

_ reporting group by group will be followed.
fable If? and Figure 2 present a general summary for the total

.Sample-of girls by groups and’ stages Scanning these graphic o 3
Z ) \
pres%ntatlons, one notes a pattern, as’ expecteﬁ quite similar to the

. one gleaned from the total group- analyses

~

Group I, whose sean age is 6 9. years, 1s mainly preoccupied w1ths.; '

o

. L v ’ , i
- Stage II.Autonomy Versus Shame and Doubt while in descending order they o

S

deal w1th Stage III Initlative Versus Guilt,.Stage IV Industry Versus'

Inferiority and Stage I Trust Versus Mistrust : Stage V Identity Versus

N F

Role Difquion barely 1ooms on their horizon as a problem._

Group II whose mean age is 8 6‘&ears, is also mainly v

B,

preoccupied with Stage II Autonomy Versus Shame and Doubt Stage III

-

Initiative Versus Guilt and Stage IV Industry Versus Inferiority Stage G

1 Trust Versus Mistrust remains, ‘to a degree, 1ess p;oblematic while » ﬁl;%

'.,—_

.( '__

Group III whose mean age 1s ll 9. years, seemslto be moving on ';' -
t%/deal mainly with Stage I1I Initiative Versus Guilt while Stage II o
"w PYRE L ;fc.‘ ol .. '. ’ " :

Autonomy Versus Shame and Doubt, Stage«IV Industry Versus Inferiority and ‘*Q

.,



Table III

Q Percentage oAf -Cecied 7UnAits within Ego Stages for Four Age
S Groups. of Girls and Valenee of Total Coded Units

o TTTTE T Siige? v Untgs +Vé1é?°e_  -
Group . ~(pe;cen§_age)' : N (percentage) . -
f"; ' w 17‘6'.,‘37a5'»» 2.6 +19.3 2.8 221 - 76.5° 23,5
i 17!2;_ 3.2 26,2 217 3.6 221 _‘75}6‘ 24.4
'f,III 151 269 353 18.9 36 490 68.8, 312

115 - 30.5. 3109 20.7 5.4 279 '73.1  26:9

50 - o : T o —e Group I

' R - ' 1 ¢~ —-@ Group II
s  'm—a Group III
+—+ Group IV

40 -]

30 -

'Percentage‘ of Coded‘ ._Urtits

,—J
o
1

1o I o1m vy
‘ ) Lo R T “‘"tq/‘;‘ ’
’Figure 2 Frequency Distributi B :ln Terms of P?.rcentm of Coded Units
Lo R within Ego Stages f he F0ur Age Groups Glrls ' :

. EGO STAGES

o




Stage I Trust Versus Mistrust are'dealt with in descending.order of»

dlconcern.p Stage V Identity Versus Role Diffusion remaing’ hardly a. ;I_Ums

problematic area. . 9
. BT

- : Group IV, whose mean age is 14.2 years; while mainlyvconcerned
with- Stage III Initiative Versus Guilt, they seem to have slipped back
"into a preoccupation with Stage II Autonomy Versus Shame and Doubt.

Stage IV Industry Versus Inferiority is on the ascendency while there

[y

‘seems to be less preoccupation with Stage I Trusthersus Mistrust.
“Stage \'% Identity V¢¥sus Role Diffusion is still not a 1arge concern
‘Table. IV and Figure 3 present a general summary for the total
' sample of boys by groups and stages. ' _ .<‘A; |
| Group I whose mean age is 6. 9 years, shows.itself mainly
concerned with, Stage III Indtiative Versus Gu11t and Stage IV Industry

Versus Inﬂfriority, Stage II Autonomy Ver5us Shame and Doubt and Stage I

a

Trust Versus Mistrust in descending order of preoccupation Stage \s
».
Identity Versus Role Diffusion barely surfaces as a psychosoc1a1 problem.g‘.
. <o .
‘Group II, whose mean age is 8.9 years,~shows itself mainly'

concerned w1th Stage 1T Autonomy Versus Shame and Doubt and Stage IV yd‘”c

'Industry Versus Inferiorlty, Stage III Initiative Versus Gu1lt and Stage;

.'“

. A '
I Trust Versus Mistrust in descending order of preoccupation while

»Stage v Identity Versus Role Diffusion remains not an area,

Group III whose mean~age is 11.9 _years, seems to be most
‘preoccupied w1th Stage 111 In1t1ative Versus Guilt and Stage IV Industrv

Versus Inferiority. Both Stage 11 Autonomy Versus Shame and D0ubt and

Stage I Trust Versus Mistrust seem to be: on the descendent while Stage V.

¢

Identity Versus Role Diffu51on is only slightly problematic for this o

>

: group.
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'TablefIV - %\
A”'Percentage of Coded Unlts w1thin Ego Stages for Four Age '
Groups of Boys and Valence of Total Coded Units '
S _Stages " Valence
. _ -1 I1 -+ III v. v Units- + -
‘Group - (percentage) ) : N . (percentage)-
I % 19.L, 24 . 28,9  25.5 2.5 © 204 S 75.9 2441
II. 14.6 . 32.2 0 22.1  27.8 . 3.3, 302 . 76.2  22.8
ITTL - 13.3 20.2 © 32.0 - 31.2 4.1 , 292 77.7 22.3-
v 9.0  30.9 39.7 '16.9 ‘”3.3 330 74.8 25.2.
50 - : ; s o L #E - . &—@ Group I~
S L : : : . ' 6 — @ Group II
: , . © @&—a Group IIT
e .. . +——4 Group IV
40 - -
30 -,

‘Pereedtage of Coded
]
=
i

10 -

LT . I . III B IV _“V
o 'EGO STAGES B S

Flgure 3 Frequency Dlstrlbutlons 1§HQ§rms of Percentage of Coded Unlts
w1thin Ego Stages’ for the Folr Age Groups Boys :

b TN

“ Y .
[ - . . )

Y B
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Group 1v, whose meag age is 14 2 years, seems 'like the sample of

girls, to be mainly concerned with Stage III Initiative Versus Guilt but :

. -

seems to slip back to deal ‘once again with Stage II Autonomy Versus

> 4.

Shame and Doubt instead of "the exSEtted moving on to Stage v Bhdustry
. Versus Inferiority and Stage v Identity Versus Role Diffusion.

S "‘ Generally for boys and girls the younger BIOUPS seem to be'

Ta.

‘,“pre0ccupied with the earlier stages of psychosocial development and with

- '
of

f increased age seem to become more involved with, later psychosocial

stage iThe oldest .group in both sexes seems to slip back ;o deal wi@h

' b.'t" p Looe
an earlier problematic area, namely Stage II Autonomy Versus Shame and

. ‘»v-n-~_
fDoubt and ‘seem less concerned with Stages IV Industry Versus Inferiority

and Stage V Identity Versus Role Diffusion than was expected
Tables vV, VI, VII and VIII as-well as Figures 4 5, 6 and 7
present in graphic form general descriptions of group by group comparisop

llapment data by group and SFX These tables and

'RESULTS OF STATISTICAL ANALYSES-
’-fThe'following'section isladdressed;to'reporting'the -

'findings of the two non—parametric statistical tests performed on ?he
ego stage development data, namely the Kolmogorov—Smirnov One- Samplé

" Test of Variance (Seigel -1956, PP- 47 -52) 'and the Kruskall Wallis One—

'Way Ana1y31s of Variance by Ranks (Seigel 1956, pp 184~ 193){w—53523‘,

“

: the sample was dlvided into eight groups, one group each for .boys and

S LU e

girls and four groups of each there were eight Kolmogorov—Smirnov tests'

. carried out. ‘The null hypothesis was that these eight samples came’ from

. the same. population in terms of thein distribution across the five ego .



" boys.

'-groups but the Gro‘

ifound for Groups I,
- _

'Patternléa}sts for the\Group v girls.f A closer inspection of . ége data .
\ ‘

‘stages. R - . Tl L

Table IX presents a general summary of the results of the "

Kolmogorov-Smirnov tests carried out on each of ‘the groups of girls and'

‘ An inspection of the tests on | the girls' sample shows that the

null hypothesis was rejgcted at the .01 level of 51gnificance‘Tor all

v girls ThlS means that a chance pattern was not

I and 111 girls but*that the possibility of a chance

reveals that at various\age levels, certain stages were more highly '

A

R
represented than other stages Thus, for Group I“ Stage II Autonomy

N ".'

- Versus Shame and Doubt accounted for the greatest amount of coded unlts,

Stage 1T Au&ﬁnomy Versus Shame and-Doubt and Stage III Initiatlve Versus
Iy

" Guilt accounted for the greatest amount of - coded units for Grodb II;

Stage ITI In1t1at1ve Versus Gu1lt and Stage IV Industry Ve\bu

Inferiority for Group III' with Group IV girls slipping back t% deal w1th

'“Stage II, Autonomy Versus Shame and Doubt along with thedr main concern

. ,“ . \
of Stage III Initiative Versus Gullt ;?

- An inspection of(Iable IX in regard to tﬁe boys sample shows that

—— \

.the null hypothe51s was - reJected at’ the .Ol level of signlficance for all

o e

; groups expect the GrOup III boys\ The null hypothe51s was . reJected at

the .05 level of 51gnificance for. Group III boys. This means that a

chance pattern was not found and that the samples ‘actualdy came from

+
-

different populations in terms of their distribution across the five

stages. A closer inspection of the data for the boys sample reyeals

v -

that. certainjgﬁages at the’ various age levels were more highly represented

.«' Y

: than other stages. Thus, for Group I, Jtage III Initiative Versus

B

s

e
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B  Table IX o
"= Results of the Kolmogorov—Smirnov One-Sample .. . .
w0 S - ..Test of Variance for Four Groups of o
% o : o : - Girls and Boys :
RERAY '__w ;’ v E : . ‘ A .
) ;
Do oL . L _ B . Significance’
Information  Group JI ~%.II III . IV v Level
Expected éumulaplve-. , g §
Distribution of , LW . . ) .
'Percentages of “Units 20 40 60 -80 - 100 ‘
- for, each Group R 00 100 100 100" 100 . Sy
Aéﬁual Pefcentage .Girls .
of "Coded Units on - S o R :
“which Max.* D was:' I 15.7 7 37.5. 24.6x 17.2 2.8  p- .0t .
calculated ° e o _ : .
' ' I 17.2 31.2  26.2% 2}.*,75 . 3.6 p .01 . .- .
nT 128 22.8  35.0 2%:‘;‘*3 1 p ool
f IV 108 28.6  29g9% T19.5° 1.1 - p .01
Boxs'
I 19.1 24 ° 28.9 25.5 2.5 'p .01
S II 4.6 .32.1  22.2 27.8% 3.3 . p. .0l
‘ II1°12.8 19.4 32.9 29.9% 4.9 p .05
IV 8.2 -27.8  45.8% 15.3% 3.0 .. p .01
'y
*D = 163 which is' 51gnif1cant at p .01 .‘__ ;
o .136 which is’ 51gnificant at p .03
i -




; S ‘ R 7
' l " ‘.‘.“. . K - "
: S ‘ o e Jl‘ . & 7 ':‘ : S “
o Guilt acc0unts for t:he greatest amount of coded units, \for Group‘ II N
A . : B ' . Co oo
B —— StagE“II“AutonOmy' 'Versus ‘Shame- and Doubt és the- main ccncern' for -

<

Group III,, Stage I11 Inltiatlve Versus Gm.lt and Stage IV Industry Vershs

r o

,Inferiority are ‘the main concern while Group IV seems ma,inly preoccupied
"5':‘r‘r: ' g

o wlth Stage III Initiative Versus Gu;llt imd Stage;:"IIjAutonomy Versus

v
v : SRR
. e ',-

" Shame and Doubt in that order. ..

P

N "‘ o
B

W ‘.

. . - ,
: The second non—parametric test applled to the data was the
rS -

T Kruskall—Walhs One-Way Analy ‘es of Va.z\iance by ranks& . This te§t cal “‘\' :

4 ,perm'itqged the investigatpr t fga.nj.ze the distrihution of unit- ST
u ‘*’ utter’ances for eac'h of the age’ %o/ girls,*’boys angL cot'al sample i
SR - T Y T, S
o All four groups of girls, boys and total groum e C e ed ort' each of f ‘
. ., : . - ( s e o " g R » - .
CuT ':;-._:the ego sta‘ge's. This, t':est reveéls whethe
., .V R o - . - . :li~ ; Ex X .". . o u“" ..
fOur sgrdups of girl -,j boys, and tota} grqaﬁ epresent ;Lng ,gha _c;" ;': ‘

: ‘, . ‘- .-‘ @ % 'r,. E » .,

: var1at10ns from t same populatmn or 1 (t‘hey représent g %‘ ﬂ?
¢ "'.ﬂ"'.'v.‘ ."‘ ; -

TabIe X, deplcting the resuLts of the &ruskaﬁ—WalMs OnegWay

-

' _, Analyses of Var‘iance by ranks for «%ur gr'oup;s of girls and -boys and ,J

. . - . B R ¥

“ i
]

7 total sample shdws that there ar& no significant ~diffe‘x.‘ences in any of ;
o < . : m‘ T St @ .
- the four groupq in the f:ve sta&e distributions at the 001 level of »

ERY

sl,;nifiqant Ciaccio s study accep' thiﬁ level of smnifica’nce for “ ,-m
'ni‘sAStud_v @ ho,vs ncross .tt‘lre,g:" gro'g,p;f;'ﬁ' _ ' =t
;,:i-},, felt ;that *n order bettet tﬂo ‘compar studies d‘it is be .t g‘
. . Yen N
i te ..hnld. '{‘(’.'Cht. .4001 ‘I%;'elnof si’gniﬁffoa"ﬁ';’“e #, 1 ] .
. _ “‘.’.i:n. i;;sf;rri;nn ﬁwf the ’dﬁistriburi,on f;zr"girls‘st"ﬁge,.by
. S ".‘-.';; . ,. . a . ;R' ’(J';’A ? .

DR as G -5 L ey
4 a7 . L e T . . SR



Ny
b e
!
,

o R 'Results of the KruqkalL-Wallis One—Way Analysis of
’ ‘Variance by Ranks fgrr "Four Grou‘ps of (;hi],dren

Level of Signiflcﬂt:e :

. 11 58
e

KX

: fa.or,

<oy

' kH s d‘ist.ribu{ed_;_ as, é'hi-éq.ﬁapé;oﬁgph‘ K= ’

R
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;eveals t&;at Group ‘I was the main source of Stage ¥; '(‘roups I and II were
e e e SR ST i e N — s _ ,._.,._-. F oyl .
the main sources o’f Stage II Group III was the m;;iin source of Stage III
' ' “ (‘ )/
and Groups A¥ and IV wer,e the In&in sources of Stage v while Group IV was
, ‘_the main soxg:oe of StageV ' : RO ' o, v““y "
- . . . S
e ' The stage distributions for’ boys reyeé‘ila %hat Gr%up I was the, main
g . gsouf‘ce of Stage I Group 1T was the main saurce of Stage II Gr@hps III
v i S & ,
' an&;I,V w?fé the madn soarces of Stage III Group III was the ma"&n source’ .
' -of Stage IV and Stage V. S o . . ‘
e R T RESULTS OF INDIVIDUAL ACHIEVEMENT B :‘é
e  RESPONSIBILITY TEST L5(1».1:),,..,% . -
o . 'S ¢ lu-' . *.‘* - ‘ : ¥ ,'_' ‘; ' | &'ﬁ;
! ’f Basm to Crandall s theory regardiggf the d‘e.«\/’elopmental aspects of

. i

' thé growth of 1nternal locus of control in children mo"t-hat w1th age and
P A YQ. \.
experl,ence, children should’ begin to feel that they dre the originators
-

r Jown actions (Cranclall 1965, p. 94).

-~

' °!§@ of and therefore respon31b1e for

.

gherefore vith increasing ‘, the children in these samples ar'e ir
Ea il R a | ‘ R AR S
R ve-kpeesed to take on more respgnsibllity for t\heir OWn sucéesses and é '
o N 4, w . , -
S ! & o .
. failures in: ‘one aspect o‘ -j:xtiheir lives, namely fhe 1ntellectua1 %
°=~-» LT S R SR R S
achievement domag.ns EC B sy IR - 5357 s
T e . . Lt e -,'-3'“",“” o e
,f"’, '?3 ’A'.‘ Table XI dep,;ct’s the percentage table of average IAR+ scores, " ;
’ R § g s
» AR~ scores and L'AR total sco*res for girls and boys, s NN )
- . . . »- . b L] . A" A e 7 l’{
‘@ S An 1nspection of this data shiows an 1ncrease of 1nd1vidual L
respons1bilfty w1th age fOr Group II girls and boys and Group III.Qoys :
._"_3. ;-’I‘h‘gre seems to be a” decrease in the ability to tak? rinditliduai ‘ﬁg
’ " o ~ - % . "'a’wf - ) "
respons‘ibility for positive aspects of the test for Group, J’,II g,irl’s,f.- T

while there lS édecreaselfn t»he ability for both girls' and 'bpys to

~ -

‘tak% indii?idaal respon81b111ty for succeSSes and fa;lures%their Iives

[}

Sen Lt



Boﬁs

- IT

. T . i . \‘ B '
o - . ." i
\ 33@ .
for Group IV,. " T e w ;,.~5-"'" - : . T ot
e R e ;tgﬁﬁ O ik, 10 SR
R . 4 I
. - - : T ' P !ﬂf
. “a RN Table X1+ ' '
. N . R , & . . o |
. U Tercentage Tables of Average TAR+, :
: ' ',y_,. ~ IAR-, TAR Totap*Scores for Four .
. b‘: ~ +  Groups of Gii‘ls and Boys "
63 o Ll : : ! : . ' B
. N ’ . . i 1‘75;' i . _.‘“-_ ' o 'f. . : e . _—
Group " * *" 5. - IAR¥ S IAR- [AR TOTAL -
» R B T
- Girls . . L S e
? AT o L - E
T 66.6 / 431 , 54,9 .
S S s S ) N !
14 .. 84,8 - 754 80.1
SRS SEREN L 76.4 . ... 75.5 75.4
v L 8Tl . i, 4. 65.6 1 E ."fa

2a L 3647 48.7

o 48,0 '65'2"

y ' h . -’ T . ’ . N : B
erh 8L.3 - . L 89.1 | 75,‘2 N
.."i o _ . . “. ' . oo ‘; . ‘ "”..: A
. _ 72,00 oy 68,6 P ‘ " 69. é LY
; ‘ “”* ‘. RESULTS OF THE RANK ORDER CORRELATION f“ﬁg

. N '.n
: b vThe null hypothesis.‘states that there are q ':‘;.

, §c dlffemfm}ee betW@n the develovment of TAR Aand Fqn in nhﬂrh-nn -‘»: .
o o

A Q

EN

,‘%V T ) e .-

$ e To, test,;ﬁ\e rela.tlonshslp be@Ween the devel#pment’o R

*%.5”

Iy -
r’ Nl - ."vA'\ﬂ’)

the ehlldren were d1vided into elght groups, fou'r grOups of girls and

SN

A%

fopr« groups of boys‘?, cme group at each age l,evel tested 1in the - stud‘y

»ahd_ D

Aii,;

, . Y , )
v e glrls were compared all &)ys compared on fmother and
T (m v, ¥ R - -«‘, - 1 L
"3 f1n311y~ 414 ‘the chlldren s's‘pres on- both‘ tests were ranked and
4 e ‘ ’

}.".' vp‘_*B/.‘;;ZOA—'

.
o ﬁ"

» ’
at_ﬁ the divisions of the sample -as. well as thg

‘n K2 PN

o . "gtrelagyy a Speafnfan Rank Correlation Coef-ficlent (Se1gel 1956

.

v

."
C e

P ‘- 1

b3
L
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ay
o e e e - R A -
rﬁnk order correlations, - . '
Fn < Table XIT T :
a Spearman G@@ffic1ent of Rank Correlation g T il
R - for the Relationship of IAR and-ESD’. - & s .4
. . . . . : B N ’. ! . '
3 L W
; ! . > 1 '
Group . Girls T Bovs
g T ‘ » '
I 496 ) 353
, oo ' .
v 1K, i Y236 ~.055
Iy 27 . Cu36
EEEE 3 A = ",‘ L ) : '_ S . I‘A- N oS j',:
v L -.382." ' L . {ﬂﬁ:v <115 ¢
ALL Girls - T e . )
¢ . : = . “ R .
All Boys = R ’ . St 819
) L . L -5Ai T R c
. .9 . ._" R - e / ke 'Q. & g ) ' ’ ) , ) . ’ T
N Upon inspectlon of Table XII depicting the Spearman s Coeff1c1ent o
. ~ s ’
Hof Rank Correlation for the relatlonshlp between IAR and ESD, we flnd -
"ﬂ'that there are ﬁg SLgnlflcant dlfferences repqlted at. the Ol or the
R .05 1evels Thls means that the nulﬂf ypothe51s was accept@d{gpd therp "“f’-
L 3 o . \“ Y O
e 'seems to be a relatlonshlp between .the growth of 1nternal locus oﬁscontrol
. Wnn L}
o K2 . R WhoT ' . ' a
S and psychosoc1al deve}opment CU e R o
. £ OF- AN INSPEOI‘IO&%G‘F “TRE IDI()GRAPHIC DA"_IA - 4
S ] ’ PR .' ’l.

Slnce the rgnk order correlations were computed nomotbetlcalby”in -
. . "'1 ’ %
o order to test the hypothe31s directed to the reiationship between tbe .“

development of IAR and ESD of girls and boys at four different age ‘f, o R

levels, thlS section of the ana1y51s addressed 15§Flf to an inspectloq
e ';s . ,M .
of theqidlograqhic data of the {ota% ranked daea in erderf%g ) ‘} S R



"observe whether those indlviduel children who scored in thertop 20 I

o . : N

per ‘cént of the total group on' one measure namely the IAR test, also

Lt

;'Ecored in the top 20 per cent of the total group .on the ESD test This

N

flnspection indicated that nine chlldren ra‘&ed ;h the tdb ZO'ber}centtj

e iy

l-of the total grOup on. both measures f’»- o _ I ‘,h :. }fe"
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- C . CHAPTER VI . S L . _."_
Ll - SUMMARY, CONCLUSIONS IMPLICATIONS A) I
- o a SUGGESTIONS FOR FURTHER RESEARCH o
R s sUMM/qu «
SR T ' S : ; . Ly :
| Qo L A , . 0 v
3t ?.;‘ To provide context .for the purpose oﬁ\thlq .study SOme hiStorical
. € ' sent ; . : A v1ew of ‘
the world as a v111age was diqcussed and varlous historlcal vdews ofA -
. . : .- --”. e ) ‘
.- ' .man were hlghllghted 1n an: effort to. arrlve at a concept of man who
s . e . D4 K . e BN
;' mlght be able to llve and work on ‘our, v111age planet Moral -
- autenomous, man grounded in ‘his own;per:qonal landstape and 1n the
. o

A.'.'-

ethos of human co- rebpon31b111tv seemed to be one answer._ Acrordlng to C

B Szasz, be1ng an. orlgln of 11fe, that 13'Q'ee11ng ere enough to make

e . . "-' \‘ . ‘h'. ‘ \'.
‘_dec1510ns and ass’ume respon51b111ty for the same 1s a ba‘lc qualltfy 3N
~of moral man (Szasz, 1967 p 46) . To the ex'ient thaﬁ p'ople have T,

The purpose’ of th1s study focused on an” 1nvestigation of the

§ growth of and reéatlonshlp between the development of mternafl l,ocfusz,.;f

.’ A "-w . ..,-} ‘."' ,:‘
' *of con‘trol and paych’bsoc:al development in chlldren. o T
L LA NI . S . : o .‘ . ' )
1.‘“3&, Chapter II pro;n,dedv an Lttroductlon r;o the focusaﬁtkls * v
. s SR IR ?,‘l‘ .
. study as it hlghllghted the 51gn1 flcance@ethe stud\l‘ t:h’g theoretlcal
P .'framework deflnlmon o.f terms and a staLement of ,th& ,B}pOthes.ls and o
: + . .,-.-4.’- ) Q o . "I
’ .-'v'questlon dlrected ‘to the studyy S o . -‘ = vqa. VNP » -
P . Some theore&ie l perspectlves were. outImed-pm &ap‘ter Iﬂ'. Lo Coe Y
R A e B . e 6".,
TN 7:- I R 5
agAell as a sunnm'ry of some of the re,l!ated llteragtxne R T
e - : ¢ ‘j : © B —.mc,,‘ e B R
T 'ﬁf ‘g\a - }\‘ B
, co - 78 o . Ny
5 " ) _ LR " . P 4‘ 4 : - :"u‘.:; -




The design of the study and analysis of the data were B T

described in Chapters IV and V consecutively
The present chapter is addressed to aﬁummmry of the design of

- [ K i

the study as well as a- discusSﬁgqpregarddng the conclusions,

impllcations and suggesthns for further research
: , o : . -

ja-

' CONCLUSIONS AND ‘IMPLICATIONS =~ . . -~ =

e a o o B

RN In order towaddress the study to 1ts purpose, the study was f';5 o
e .y . N o . L

i K X e .
d1 ided 1nt0 four areas of lnvestlgation. TheSe areas of 1nvest1gat10n FUR

- . . (Y

e
E N
o
-
3.
m
o]
s
(ﬂ
f'?
O -
~.
®
[}
]
)
-
(28
ey
[ 3
=
»
[N
e
0.
"U
o]
.n
rr
e
—
[
rt
'T)
"1
O
0,
[«}]
[a)
o
-
o BN
CIQ
l'?
=iy
m
O..
.0
<
®
B
o)
]
=
o
=]
Hd

, s +
1nternal locus of control as one aspect of moral develogment, to

‘ .
d . . e R e et
. . N

test the relatlonshlp between the developmeut of ego*gplgene51s and

check the 1dlograph1c data Jin: an effort to Iocate chl'

T ~"10
”': 1n the top 20 per cent of ESD~and IAR
| .To accomplxsh thlS task four groups of glrls

.o - .
e L}

The analysls of the data 1nvolved the- computatlonfof group

: : R .,‘ N , |
B mproflle Scores derlved ?rom the 1nd1v1d§31 pgpflle scores w1th1n *
; Veachﬁgwodp Reiu;bs are tabulated 1n Tables II III and IV There T
v .. o gl R IR v o
. ére twe ve Ss‘dn eac_ grqyp, the mcan ages of whlch are‘dep1cted 1#
‘ AT _ ‘ L .

gable I o ’I'heh 1ndfngs wer%'presented in the form of tables and .

{Thg.holmggq;ov—amrﬁn v tesr assessed thegintra group ,' e

l!-, Lo . ;‘:" "“‘I';g.ﬂ.‘ b : " R q’ ‘ ‘l 1‘ "a,l o N " o
L N s
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. ,ﬂl is that the ego develops systematlcally inr

fstatus spec1fic lly noting w1th what stage or stages the various age

Ty - . S

ST S, e — [ e

~e

;5 groups were most‘concerned; The hruskall Wallis One -Way Analyses :.

,i

[

Y

of Variance by ranks assessed the intergorup differences, nothing

whether or not developmental prqgre551on from a 1ower stage to thL

. T

, next*higher stage was found when all four groups wefe compared on

o

_each ego stage.v Results of these tests are recorded 1n Tables IX

and XTT The results of the IAR test are shown 1n ‘Table XIi -

' Conclusiong ahd Implications . =

IRY

“

LY

A hypoth951zed relationshlp bttwetn IARnand E%D was testcd

; G

*TbyFSpearman Rank Coeff1c1ent Correlation and the results are &

»abulated in. Table XII o n ) N o df : , : ;m;

“

Regarding Ego §gage Development =~ = R
Eest ‘ S o L .

The first basic possulate of Erlkson s theorv of ego epigenesls

ages w1th 1ncrea51ng :
‘o _;\-T - .

age.} The second postulate 1s that ‘the’ ego develops as it meets w1th

. e v‘
the psychosoc1al crlses qmoh new stage pre } Frlkson clearlﬁ(;

\d

explaiﬁan? diagrams thesa elgﬂt stages of man’ﬂin (‘hapter * of hlS

) ?( work. Childhood and Soc1ety (1950) Eriksmq;g first postulate of
‘l}gﬁf :

',f?' : The pengentage of coded Unlt tables (Tables III and IV), as

k

ego stage progress1on w1th age rec91Ved general support

<

,.-.v ‘¥ s

iwell as the grbup frequencv profiles (Figures 2 and 3) 1nd1cate

1.

: .“_f'.’._t_h,at the expectatw&or Group I girls waas met Group I girls were

"moﬁt concerned with Stage Il. w1th hieh 1nterest 1n St age III

_Group I bovs'however ;showed a ptakcd 1nterest 1n Stage 111 w1th -

':'almgiﬁ equ&u'

toncern for Stage II and qtage IV This Qanﬁpng is o

Tl e -v~.-r.. [ -_'_

“cQﬁQﬂuént w1th Erlkion 's considerathn that age four is the normal

<y

. _ : Lot U, .
Loy . . B s AR A o

“ - . . LTI

¢ . . ’ : . . .
R 2 ot L P C

.
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" age for the res resolution of the Autonomy VersJ?wShame and Doubt cr131q

‘ A L ‘.
It is clearlv seen that Gfbup T girls and boys (mean age 6. 9) are
g

7’well beyond the age where they should be nearing the resolution of

.

- and o sllght 1ncrease of conccrn in Stagcs I%

" the fact that thev were able to move on and deal w1th Stage II

., .l
Stage 1I and deallng with the emergence of Stage III One mlght note

»that both Group I glrls and boys have a falrly hlgh concern with

Stage I wh1ch might account for thelr not resolving Stage II as’
~

early as might have been expected C1acc1o ! sample of five year

u-,

old boys revealed that stages I1 and 11T were almost equally . TR
represented 1n the dlstributlon It 1s to be noted that there was
l"S '

a dearth of Stage I responses for. thls groupiﬁuch may account for ,
S '{ S .;;_,:" .

3 o

'and III dt. a y0unger age than the glrls and bovs in the present

IA‘

sample. As 1n C1acc1o s flndlngs, so in the present flnd1ngs,

. Group f glrls and boys both gave responses in Stages IV and V

v attestlng to Erlkson s eplgenetnp prlnciple that all of the attltudes
pertalnlng to the ego " . . . exist in the beg1nn1ng in some - PR

form ., . v (Erikson, 1968 p. 95) ThlS f1nddng may 1mply that ‘ﬁf“,;ﬂwu_

%9 test that 1s d1rected to all elght*stages of man rather than

_the flrst flve sta es: needs to be constructed
1 g

. ;"a‘l‘ 5

The percentage of coded units (Tables III .and IV) and the»;“
E

frequency dlstrlbutlon proflles (Figures 2 and 3) 1nd1cate tha ! he .

VAP n
expectatlons of the first postulate for‘Group II was not megl ’7:e girfs

ough both groups seem to have peak 1ntereﬁ-]

or the boysw oA

. -

II,'there ‘Is, w th the glrls A s]ight lessenlng of con<orn for‘Stage 11 S
. 7.‘¢. - .q ﬁ; ( . . ,r
3{1d [V lhe Group II .

. . ;'r . s . FURE: 4 .
boys seem to have regressed to Stage II 'ThiSrlS'nOt exactly thé .

- ¢ RV - “
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‘ pigggbe, for when one leaves this nomothetic data and scans uhe . A

<

individual proﬁiles, it is .clear that the majority of Stage II scores

L2

9 arg attributed to only one child who seems overwhelmingly concerned with
4,\;> autonomy issues .::When comparing the present findings wigy Ciaccio si |
findings regarding Group II,. we note that ‘his sample, having previously
: ' resolved .the autonomy crisis, were ahle and d1d move 1nto dealing
;; mainly with the issues of Stage IIT. - . f . ‘~A" B v

units (Table III) dbd the frequency distribution profile (Figure 2)

With regard to Group III mean age 11. Q the percentage of coded

indicate thaf the.expectatioﬁ@ of the first postulate for‘Group III
girls and boys were both Q@t Bqth Group ITI girls and bqysﬁshow as ’ 'fff'

.‘_ -,'. B

hypothe51zed, a Deak concern for Qtaae ITT and an increasing concern fnr

-~ o ) s

.Stage Iv, Ciacc1o found that his. G;pup III wete most concerned wi

;1< . 3

Stage v and to a lesser degree with Stage III S 3,;.~"
ac L ' ' ’ Bain

The present 1nvesﬁhgation extended C!bccio s study by testing a-
group of boys and’ girls of fourteen years. of age

. b
" . i
\‘ . . B ERE

Percentage of coded un1ts as depicted in Tables ILI and IV and

}5?{expectat10ns for Grg¢éfz‘ girls/and boys{werehnot met In fact w%ile:.». »
{r§0v1ng into Stage V, the resulxs seem—to indicate that both girls and ‘ ."???
. SRS

boys 1nd1cate a peak ooncern in Stage III while they have sllpped back
Cown
Ln general while each group did not meet the Easectations of . Q b_é;a

. . ) R ‘ .
ego stage progre551on as clearly and definitely as was hypothesized, an- :g“.f

s . (O S

. .? o
1nspect10n of Tables II, III and=IV ‘as well as Figures l 2band\3fc1early\m;

.",
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',u,‘aﬂtonomy by the first three groups of girls and boys as well as the

L lasting solution during‘the stage 1nd1cated” (Eriksbn, B@SO

~
2

indicate a progression from stage to stage with age except for the

oldest group A closer inspeétion of theéf tables shows -a decreasing

concern: with the concerns of the earlier stagesﬁhcross the groups,“

-

‘ while there is an increasing concern with - later stages across the groups.

Finding contrnuous concern regarding the- establishment of

b . !

‘renewed concern with this stage by the oldest group in the study would

!

seem to 1ndicate that the establishment of autonomy for on-going ego

v

e Y,
< ‘.J,"

‘development. ;yi
¥ -

ewlof Erikson s theory Erikson, in his w0rk In51ght and

-

Respon31bility (1964 p 118) tells us that it lS at this stage that the

'child "faoes the double demand for self—control and for the acceptance
o CEAL :

of cqntrohﬁfrom others

’ £-ﬂ : e

» t

:ile a preponderance of concern regard}ngg'

for the ‘younger; children in this study

o 7

vthe slippsag back to rework this stage for.

-

v v .
.
h‘,', »

atl stageS‘exist 1n the beginning in<¢he same form, then it,follows that

- L A 1 R

7.!

all stages must erist in the’ end 4iM- some form, for every act calls for - 1|

syt z L : K P
MR ‘,.}_;‘ LTS

sy

" an 1ntegration of all stages according to Erikson (1950 P, 2T N »

_ Erikson sees human growth "from the pOint ot view. ‘g'the conflic
. ¢ :‘ ? . " . M PR .
're—emerging with" u"inarq&sed sense of inner unity CErikson, 1959
! 5

eSis 1n the develppment o

., '
'1dent1ty are Similar to Dab@bwski s oncepfs of disintegration and
. ; : ks . ¥

k4

be a more CrUCI%% concern than was previously thoug e

1nner and outer wﬁﬁch the healthy personality weather emerging and. - g

e

-

ki



;-e___,~belaeves'1hat autonomy may be the central 1ssue of importance tﬁtoughout

o

-

g

‘ secondary integration in personality development (Dabrowski 1964);

Ry

1

' %he pace “and tOne for all turther ego develop

»

/\ &
adulthood ~ they gradually achieve independence from their f”‘

L.trust responses that Stage = may well be "th~

vitwo dlfferent s001o economic groups indlcated that m1ddle class children

JUDPIVY

The outcome of Croup IV girls and boys might well be an example

of the disintegratlon that takes place during puberty d%r young enter

]

thlS stage wherein a few short years between childhood and nomi

adJust to their se‘(ual maturatlon, stabllsh cooperative and‘, Jc

relatlonshlps with their peers, w1thouv Helng dominated by them, and

- decide on and prepare for, a meanlngful vocatlon and develop & ‘ ‘ » _1;3
.-‘. ‘.:"::

phllosophy of lgie (Mussen Conger and Kagan 1969 p *621)
\\

Ui

struggle for aut@nomy 1s certalnly a basic 1ssue ”Bettleheim (1967)

ego developmeﬁt and has sh

ot much of what Erikson—calls trustican ;jxﬂ

-~

actually be subsumed und'

R study of ego ep1genes1s wheg .Sﬁthree gro} '§

nt" (Ciacc1o, 1969 p 92) k %5

The f1nd1ngs of . the Hardlng (1971) st dy of ego eplgenesis w1th

¢

' ha@ more*success;resolving the developmental issues\ofvearlier'stages

PR .}" o P
. as-a concomltant of the.cUmulatlve effeif of confllct" [0

p. QS)i/EHardlng alsolstated that the pattern foundﬁdn his''study may .- =

and were able to ”move on" to the issues of subséquent stages. ”The

retardatlon of the low—class subJects 1ncreased w1th 1ncrea51ng agg,{g

'~»(,.‘,._t o, oy :
TRA Y i

- L

51mply 1mply that the earller therstage, the more dlfflcult 1t *is «to o

: : o ° _’. . )
p031tively resolve the issues of ego development : A ql‘. Cop L. T
- . . » A S e
. v - : | I I e :
P The,results 3¢ the present.sgudyjindlcatera,continued.cdncern,
. . 'S [ ; ,i" RPArT . . (’ .

gl

s i .
[ . .,

. o LA T R ’ Lo
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R Co ~\\ .t Ce A
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" -with Stage II and to a lesser degree Stages III and IV over the

d1fferent groups rather than a stage by stage progression with each

’ . ©

crlsls that is met. From these flndings, the conclu51on one logically

S
- - .

arrives‘at, is that the second postulate,_whidh states-that the ego

develops~as it meets with the psychosociaf‘%risis in each new stage,

_.is called into question. ;;{ » . . ) : T .
. In regard to the ESD test'the. present author wisheés ‘to point.
Out‘that_while the test seems to,be_valuable,for employment 1nﬁa R

: . A T R
one to-one sltuatlon, much of the 1ndividual proflle 1nformat is
R v . R . LQ\\ .

otal

,plost when the scored unit utter ncesqgre comuﬁned to give at

_score for whatever reasons

,a“loss<of-valuable information.f o S _ G ' )
. " - ‘,- . ) (--._-‘. t ' : * ) ‘e
Conclu51ons and Impllcatlons Regard1ng g: 3_ .',.--Q. ° -é - ~.,.$
: Results {" e T R 3 - ' f\\» : v:'

) .
) mblne such 1nd1v1dual scores 1nto,

1

e

"
)

group scoree for nbmothetlc analys1s ;s gshtompound the poss1b111tv of‘

o

] . L

Sag

The flndlnps repard,hg the IAR test are tabulated in Table XI ‘,
Ihese group pergzntages 1nd1date a progre551on w1th age for Group II

N

;v_

glrlsﬁalthough there is a slight falllng off 1n regard to’ Groups III
g "

. - .
‘ A

." 4
Y t .

Ehe group pcrceq;agesofdr bovs 1nd1cates a progress1on with' age!ﬂT"

. &
' .) e
for Groups T and IlI w1th ‘a very: sllght falllng off for Froup IV An s @i
. LEE T : r ‘
o . I : o sl ﬁ'
. regard 'to. IAR T . o _ N , o 4f{‘ff .}g.:‘n

r 2
. . . D M N ’~ . D'.. -
. . : T
_‘in' glder groups~were contlnulnh ‘to’ stluggle w1th autonbmv they AlsO"
g . . ‘-e S ..

o0

would be expecafd Lo qutstlon whcther they are ahlc to take regponsibllity*

Y

The lower scores 1n the ipper age gtoups reflects thc flndrngs

v

.in the. ESD test ! It would be congruent to expect that 1f these chlldrent

'A"h . : =

’ 9
Rt R : P
for théir successes 1nd falluros as indicated bv-the IAR test  The-

;
\.v ~, NN “

“Te

.'3" : v

p..
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‘general tendency for positive, negative and total scores to increase
.only slightly with age and’for uhe girls scores to be slightly’higher

than boys; espécially from grade VI upward.. The present study notes.

'» « D

only slight varlations from group to group with the girls- indicating a

4
slightly higher overall scorg in Groups ‘I, “IT and III while the Group

. A
JAY boys total score gained a slight margin over the total score for
. R 4

Group. v girls o : 'l 4§$

One will also note upon inspection of Table XI which is a
summary table for .the IAR and.highlights the percentages of the
average IAR+ IAR~ and IAR total for\the four groups of girls and-
boys, that TAR+ is consistently higher for all groups This may be

. due. te the fact that the school which these children were attending

‘

~ seemed to be’eharacterized“by a warm, open and accepting atmosphere .
i . -4 . )

or. it may reflect the imability of the test to discriminate

S ) ?

snfticiently. //; ":'
At the inception of this study it was decided.to use the

'bilemma Test which was‘devised and dés employed by Dr. U.-Bronfenbrenner

‘gt_al' This test is meantlto tap the development in children ‘of the

qualltles of Self- reliance ‘and respon51bility whlch is the core of .

autonomous,morality. Personal correspondenc% with.Dr. Bronfenbrenner -

in March, 1972 advised not using the test because of the complexity of

the ekperimental design. Hence™it was ‘decided to employ the IAR.

Conclusions -and Implications Regarding -
the Relationship of TAR and ESD L : : o

This study explored the relationship'of the development of IAR

)

.

as pne”aspect‘of the development of morality and its relation to ESD
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in cHildren. : . -

The resolts of the Soesrmah'Rank Order Coefficient'Cotrelation
- #1inds that there is no significant difference betwéen the development
of IAR and ESD. Therefore, there‘seems to be a relationship betdeeA
the growth of IAR ehd ESb in’qhildten; If this relationship'does
{in fact exist then anything'thétAﬁould augﬁent the deyelobment of the
child S psychosocial development would also provide the context for
_the growth of the ability to take fespon31bi ty_for oné's own successes
and failures in llfe, that rs, it would augme t &he,development'of
- autonomous morality. Aceording to Aronfreed, the role oT-cognitive
equipment in the child's moral-behaviot is dependent,upon the'hinds
of experiences‘brovided.by the enyironment (Aronfreed 1961: p. 8).' It
. & .

is the privilege of the village school master ‘to prov1de rich’

N

1lexperlences within the academic ®environment in order that the ch;ldren

have the scope toﬂbe Original and creative in what they do and be able .

to relate the geography of thelr schooling to thelr landscape To

protect this env1rpnment the school master must recreate_those elements
\ . : . N N
. ; . )
of order without which the school environment lapses in chaos.
B b : - » i : «
Conclusions of a Manual Inspection of . p
the Idiographic Data ' . o /

As Barbara Ward tells us, there are no m6re moving accounts of
: » . R

' the ultimate test‘of full humanityvthan_the closing chapters of "’

Solzhenitsyn's great novel,’"TheiFirst Circle", in which the hero,

'believing that the résearph he is doing in the relatively decent
AR . .
surroundings of a prison research center may be used to trap other
citizens, gives it up and chgoses to return to the horrors of a‘ labor

camp: "'Here are\the roots of the primacy and hence, the right to human
° ~ . ° . . . i

~ . -
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——freedom—There—isno-moralitywithout—free chotce—And-only

4

. individual &itizens can make responsible choices" (Ward, 1973, p. 65,

The manual inspection'on the ESD data proved to be the most,

» .

interesting as well as the-richeét source of information on the
thdividual children. The data offered unique pictures of the child's
attitudes toward 'self and others, H*s perceptions and allegence,ahis
behav1ora1 disposit}on and leanings. By combining such information,

. the individual' s protocol offered a picture-of the child‘s psychological
: i Q - . .

strengths and weaknesses. Boyd's instrument.and. Ciaccio's coding .
. - ] y me !

C . . ' ' ' : .

‘system may have'valuable implications for use in the elementary school

setting, on an ind%ziduéﬂ basis. For, if it is possible to glean
a4

important information about children through 'such- an instrument, then

; guidance can be offered to village schoolhmaszirs for their taskvof :;
‘providing the atﬁdsphere for the young villagers to develop into
.'autononous heings. ’ | P | |
-Because_only individual people can'make responsible choices, it

~was decided to build into this*Etudy a manual inspection of the

idiographic data in an’effort to find individual children who scoled in

t
L - .- . w o

the top 20 per cent of-both the .IAR test and ESD test. As previously

\ . . <
reported this analysis’ noted nine such chiljfen The rationale for.
such an 1ns§ection was a planned follow-up study to investigate the

personal torv of each child in an effort to highlight possible

1

patterns that might emerge. " C L;
SUGGESTIONS FOR FURTHER RESEARCH

We are oft reminded that in order to do more, in a qualitative

way, we meed to know more. "Thegefore, to this end the following

’ W
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"wasted ab’ility‘, ?djus;ment and delihquency" be not the price paid

suggestions ave mide in order that, according to Pringle and Edwards

Y

s ~

for lack of researc in the area,of moral " and psy(_hosocial development
(Pringle and Edwards’l%lo p. 215) . !
"f . -]. A fOl]u veup sLudy of the present ctudy on the same subjects
If this is sible then a check might be made to see- xf .
¢ the’ seme qine dﬁiiiren emerge as top scorers in both
* measnres. .This foléw ’ stud;' might help 1dent:lfy more -

precisely the factors wIthin the child 8 prima;y dnd \ Yoe
- . .

.secondary ,environment r;elating,,to or abetfing tne moral
' and psvchosoeial deve.lopme'nt of children. C

2. Further’work needs to- be carried out regardlng the reflnmg

\

of both instruments Before the present author would adv1se :

-
~

'employing t?se same instruments in a follow-—up study ,

3. .Si'nce -this study seems ,to portray the attitudes and total

-ogentatlon of children toward themselves and others, a test
 of moral actioh might be-agded to the design of a study

e similar to the preseat one in an effort te glean whether
“\ childljen who sg_em able to develop individual: responsibil_i‘ty'
| ¢ . . * . -
*%-  for their successes and failures in hypothetical situations

are aBl\e to do so in action.

X

>

S
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R  APPENDIX A .
STAGE ONE: - TRUST VS. MISTRUST. = = = -

Psychosocial Crisis: Trust 'vs. Mistrust

“gggius of_Significant~Relations: Maternal Person

Related Elements af Social Order: Cosmic Order

Psychosocial Modalities: '"To Get" and "To Give In Return“ N oL
Psychoséxual Stages: Oral—Respiratory, Sensory-Klnesthetic
: (IncorporatiVe Modes) ' : .

| !
v |

Uttergnces: which contain th following elements are scored
plus 1 indicating a sense of trusts

1. Being able to trust, depend or rely upon persons, things, family or

- self. Note that the emphasis.here is not on dependence with a view
to not being able to do things for -ondself - this is spec1fically an
“autonomy issue. . et : 4

-

'2. Feelings of* continuity, Sameness, consistency, familiarity,
believing and espegially feelings and attitudes of optimism and
"goodness." . .

3. Descriptions of activities which are directly related to instances
of "mothering" such as comforting, "making well,"” healing, and
protective assurance. Joat : .

4. Instances of reward for_good behavior or accomplishment,'

Utferances which contain the following elements are scored
minus 1 indicating a lack of trust or a sense of mistrust

1. Not being asle to trust, depend or rely upon persons, things, family ,
or self.

2.  Expressed feelings of lack of consistency and familiarity, and

~ especially feelings of pessimism and "badness.”" This category of
responses also includes direct statements of mistrust, i. e.,;"She.
'doesn t like what the boy's doing "o . .

3.. Descriptions of behav1ors which are directly related to instances of
" lack of proper "mothering" or protection such as perceived maternal
rejection, feelings of being alone and not wanted or loved, and

8 --_T\._-
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behaviors and feelings of abandonment or "being lost" without =,
éuffiéignt help dr support.' Please note that instances of parental
discipline are generally not applicable at this stage - these are
relevant materials for stage two. Also, most instances of

" punishment also fall within ‘the province of stage two except where
punishment responses are followed by utterances indicative of - .
feelings of alienation and "aloneness" or where the punishment is
considered to take on "cosmic" proportions, i.e., "She beat me unti] -

I was almost dead." -

. ~ "4
\ STAGE TWO: AUTONOMY VS. SHAME AND DOUBT |

' \
3

\

.

- . \\ . . N Av . )
Psychosqciad Crisis:_ Autbnomy vs. Shame and Doubt

",\ ' . . o ma , : .
. Radius of Significant -Relations: Parental Persons -

~

~.~'v; LN . ‘ L ) .
- Psychosocial Modalities: '"To Hold (0u)" and "To Let (Go)"

. \l . N ) - ".
Psychosexual Staéeé: . Anal-Urethral, Muscular (Reténtive—EliminatiVe

» Utterances wﬁiph,gontgin the following elements are scoréd
| plus 2 indicaédng a sense of autonomy:

" Related Elemékfs of Social Ordér: ‘ﬁLaw and‘Ordgr" . ' R

1: Probably the most mportant issue here is the .ability or
perception of the a ility of the individual to "stand on his own .
feet." Therefore, utterances which indicate the ability to make
decisions, to act on ne's own without being told to do go, to make
free choices, to.care for oneself and one's personal,prbperty, etc. .
are scorablé within'this category, The important issue here is a
sense of freedom from démination,“i?e., "The little boy can make
his bed hisself and she don't even have to tell him." ' Please .note
that utterances which involve decision~making Processes are often
followed by the description of some concrete action which .is
connected with the decision\itself. In such. cases it is often N
possible to obtain two separate utterances, both of which are
codable, i.e., "We decided to go out and play dog-fight," would be
o scorable for both-autonomy because of the decision and for
a " " initiative because of the play activity. 1In this case the utterance
- "We- decided" -is set off from the other- portion of the utterance and
is scored separately. The utterance "to go out and play dog-fight"
"~ . would be scored for initiative. : ¥

. -

2, Béhayiors and attitudes of self-assertion. There is often an
element of rebelliousness here, but when t™ws -~nthasis 1s on self-
, control and positive self-assertion (i cor~f*itstindtion.tp
s . blatant examples of disobedience," the uttereace is scored as .
cor——t-plus 2. . S e : : .

-
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3. Attitudes and feelings that portray the conviction that some rules
are necessary for the conduct of life; or, the feeling that" although
someé rules are distasteful following them is somehow beneficial for '\
the individual. : : N :

o

.
-

‘Utterances which contain the following elements are scored minus 2 v
indicating a lack of autonomy or a ‘sense of shame or doubt:

l.. Feelings and attitudes (often stated directly) which deal with
shame (loss of self-esteem) or doubt as to one's ability to do things
for oneself Instances of parental dominatioh and interruptiomw' of

-, the child's activity, as well as instances of parental discipline,
particularly the application of phnishmehts Note that feelings of
lack of autonomy and shame #nd doubt are often expressed less o

- directly by relating episodes of hiding oneself or destructive .
activities (often with the e implication of - destroying the source or
- product of shame or destroying because of feelings of lack of -

. ' autorfomy).. Also scorable here are simple descriptions of " s
destructive behavior which portray the lack of self~control and are .
examples of what Erikson calls "willful destruction "

. , N _ -

2. Descriptions and attitudes of willful disobedience or negative self-
assertion: behaviors of negativism,,defiance of authority, )
resistance, etc. It should again be noted that these utterances are
sometimes scored within the positive range, depending upon their -+ }
-context and meaniqg for the child T o,

; : TN p

3. Indications that the child prefers to be manipulated by others,:>

instances of indecision or avoidance of self—assertipn, blindly .

following the "letter of the law" by "doing only proper things," ST

etc. :

*

=

of behaviors and attitudes of self—overmanipulatlon,
”

4.'°Description
oral rages, 1nstances of hostility and -anger, indications of
" preference for messy behaviors. :

5. +Specific 1 stances or attitudes of sibling rivalry’ (emphasis here is
on keeping/’ potential rivals out') often expressed/in Jealous rages
‘or Ytantru - . .

-y . - «

© STAGE THREE; INITIATIVE ¥S. GUILT

Psychosocial/ Crisis: Initiative vs. qult

Radius of'Ségnificant Relations:- Basic Family - R

+ Related Eléments of Social Order; Ideal Prototypes - A

Psychosoééal Modalities "o Make" (Going After) and to "Make Like"
/ v (Playing) . .

'

/‘
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Psychose$ual Stages: Infantile Génital, Loéomotof (Intrusive and, -
. . . " Inclusive Modes) :
v .- - . * ' —.
Utﬁeraﬁéqs which ;onEainrtaé fdliowing elements;are scored R
plus 3 indicating a .sense %f!!nitiative: .
1. Play aCtivitieq whichugmpbgsize ibtense and vigorbus.physical
"‘exercige-and.manipulationqgucb_gé'tunning,hjumping,-skipping, .
¢limbing, etc. . Also respolii ? which indicate play skills in thege

r 1

aI‘eaS. . . = T
. Mot e 9

2; Play activities which?eﬂ%hqsizéytﬁb'éntiéipation'and plhnning of play -
Projects such as games, making and-building‘simple objects, doing
things cooperatively with other children:and adults, etc. .

. . L) B .

3. Attitudes and behaviors bf'cdriosity,.expioratiQn;-"attack.and_
conquest," imagination and Pretending responses. Playing at adult
- roles and expectations. ) S : IR

. - . L

4. - Behaviors and attitudes irddicating what Erikson terms "moral AN '
responsibility." This includes the assumﬁgion'of responsibility with .
: ' regards to playmates, younger siblings, pets. _Also the perception N\
» . that one is a responsible person in this fega;q.;‘ R
M . . PO TN N T 3 o
. General Note: There is not the quality of selfzsgsgrtioﬁ for.
‘autonomy's sake at stage three. The "doing! of stage.threé goes
beyond "standing on one's own feet."” The "doing" of this stage
involves pleasure in one's initiative and drive, a "celebration" of
_ ihe-awakening.thSical, mental and social capacifiés'ofwthe-child;' )
lthough Erikson has stressed cooperatione.at this stage (cooperation- .
in doing and making ‘things together, cooperation?in the sense of i
-complementary roles necessary for purposefu1°play'suchlqp a ball game
- or in a play domestic situétion).'competitioh is also seen,heré;;mpt__‘
- in-the sibling rivalry of stage two but in games géared'tO'jhdgg who . -
-can run fastest, who can climb highest, etc. UEtgranceseindicating '
competition are scored as.-positive if the child indicates.mastery or
endeﬁeqt of the situation. ' S B %

-

..B ' )

»

-

Utterances which contain the.following elements are scored

minus 3 indicating a sense of guilt:-‘_ _ - E v

‘1. Direct expressions of guilt, i}e;, "He felt bad inside him." Indirevt .
Oor symbolic.evidence of guilt -such as instances of bodily damage or

“dnjury received while engaged ' in play activities.

"2, Feelings-and'attitudes of fear, expressed feelings of fear which

) prevent the individual from initiating behaviors and attitudes.
This category includes behaviors ‘of withdrawal and flight from the
enterprise of initiative. 'Also included hete are behaviors of
showing off and over-aggressiveness in the play situation..

3. Indipafions of lack'offplay skill, feélingslahd_attitudes of
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passivity, instahces of l ting othé;s initiate for him feelings A
_of defeat about-one's effd in the play situation, and indications
- that competitive play %nds in. p rsonal defeat. :

- ..

4., Instances which specificallxﬁboint to the lack of responsibility

LS

| §TAGE FOUR: ‘-?’INDUS"I*Y vs. fNFERIORITY

‘.4‘ e "é‘ . ~;; S

ychosocial Crisis. Indu@try Vg Inferiority o , . '; .

.

Radius of- Significant Relations'- "Neighborhood" and,"School"
. N . . . , .

Related Elements of Social Order. }Technological‘Elements - o -~ #

{

Psychosocial Modalities. 5"To Maf% Things" (Completing)

-fPsychos;xual Stage' Laeency ." Coe

. f . ;N . | .
' Utterances whieh cq*tain the following elements are scored plus 4
;f’ndicating a sens; “of industry .
; § N

_ ﬁescriptions of industrious situations with 'wh¥ch technological knowledge
,ufficied& to qdplify‘tﬁe task as work rather than play. Descriptions

‘f task—orien%ed school projects which emphasize learning\through—
» ,* .dging and serious acpdemic intent. Also included here is\the - ‘
5.”5' “aéquisition of knowledge in a school setting. _
T2, Behaviors and feelings which are indicative of mastery and N
e competence. 4Note thath the emphasis here is not on play mastery but e
or work" and work-skill mastery Awareness of self and others as

<

workers e ) ‘ o o o QHJQ

e RO T O

I Q; fBehaviors 06 completing tasks, adjusting to the inorganic laws of -
Jwork;, develOping skills, applying- oneself by actually producing
things 1n the work situation. -

- 4. Instances of helping around the house, doing chores, having hobbies
}w Stated feelings of adeguacz because of - completion of, task academic
_ ..achievement, ""good JOb done.". _ S .

.-?.‘(

Utterances which contain the following elements are scored
- minus 4. indicating a sense of inferiority: :

-

1. Stated feelings of inferiority or inadequacy. Behaviors andvfeelingsv
‘ .indicative of failure or "non-mastery" in an industrious situation:

L2, Indications that the individual feels that he does not have the
‘ necessary tools, skills or knowledge.' . : e

N e
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e N

3. Behaviors of leaVing'things undone. . Instartes of fantasies and ,
daydreams of accqmplishiqg great things. '
[+ .

General Note:" Descriptions of‘coopenation and competition are also
present at this stage. Cooperation is generally expressed in .
behaviors of "working together" -to fihish a task (often with 4 sense
of division of labor). ‘Competition is ‘mainly to ‘gauge one's progress
or. skill as a. worker -or ‘studen Where the outcome is favorable_
(feelings of pride, adequacy) thé&\utterance is scored. as plus. -

. “Whlere the outcome is not favorable ¥Qr the individual (see abdve

- ,mcatqgories) the scoring is minus.

»

S - STAGE FIVE: IDENTITY VS. ROLE DIFFUSION

-

Psychosocial Crisis: Idenmtity vs. Role Diffusion °

Radﬁus of SignificanthéLations:‘ Peer'Groups”and Outgroups; Models of
' C Leadership ' ' .

‘Rel

ed Elements of Social Order: Ideological Perspectives _,

Péychoéocial Modali%%es: To Be Oneself (or not to be) and To Share
Co Being Oneself : :

ggyChosexual‘Stagé:l'Puberty

ﬁtteranceé which contain the following elements afe'scbyed
plus 5 indicating a sense of identity: '

—

1. Feelings,of_éecuritY»because,individuél kn§&§'hisg:ole}f_Percebtioqs 4@
«- of clear role patterng.” Descriptions of well-defined role S
behavior. Indicatidnsvof>continuity”or“consistency in his own or

others; roles. S . . o : -

2. Feelings and perceptions’ of "belongingness." Individual indicates
' group membership with the feeling that he has a definite place

there, i.em, "Everyone in our family has'certain_jdbs to do.”" Note
‘that the emphasis here is' on role perception and role behavior

- within -the group structure (the secondary stage would, of course, be
industry). | ' ‘ B o

"3:‘_Meptipn of cafeerbaﬁd possible future fole-ppssibilities.

4. Indications that individual has heroces, image-ideals: persons who
are worthy to be followed or émulated. Note that this is not
. 8enerally related to,immediate'family members ‘but rather to models
. of leadership within the peer gfoup, other reference groups, or
society-at-large. . o L ) S e
5. Stated feelings and attitudes indicative of a sense of identity.

.
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Utterancés which.cdntain the fblldwing elements are scored = -

minus 5 indicating a sense of role‘diffusidn:,

"elgﬁgS'of insecurity»because individual is not sure of his
role(s). Indications of "role ambiguity'" ~ feels lost in a group.

‘Indiv dual "states that he doesn't know who he is, where he's going,
etc. : '

.  Feé1ingé of time diffusion: reports of desperate urgency to act
i immediately or indications of utter apathy. Note: this is often
”found‘iﬁ connection with strong feelings of mistrust.

‘PreoccﬁpatipnAwith,discfepanpies between tﬁe individual‘s self-image
-and the image(s) which others have to him (often with undercurrents

of ‘doubt and shame),

" Descriptions of exﬁloring,the;pOSSibility~of negative identity: here

the individual relates attempts (real or imagined) to be exactly
whik significant others feel he should not be., This is, actually

experimentation with roles not condoned by parents or saciety.

Feelings‘and httirudes of7bisexual diffuéign.-.fhis invélﬁes

' questioning one's heterosexuality, often with implications of
~homosexuality or "asexuality" (Ciaccio, -1969, pPp. 47-53).
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Code 003,1,7.4 |

Card 1

. There's a girl and she s at a cookie jar and she's going to take
wa, cookie and ‘eat it, And then she' 11 put the Jar back on the shelf .and
~ put the cookie thing away. . :

'_~‘=.; _ [There s a girl] - S S .{ 1
N : JNot scorable mainly descriptive. o _ ' _ 5L-——-J‘-—’*

i[She s at a cookie Jar]
Not scorable.
.[She!s. going to take a cookie] ' ¢
: This utterance. is scored as +2 as it indicates she has come to a
gb.decision There is a negative aspect implied here, the 'taking" of a
V“tookie without permission but being able to-come to a decision is a more
weighty factor here so s scored as a +2 ) :
[Eat 1t] ' » & : . _
-This is scored as +l as it 1s a nutritive activity and is
interpreted as such. ) , oo .

[She' ll put, the Jar back on the shelf]
‘Not - scorable

[Put ‘the- cookie thing away]

This is scored as a +2. There is an element of coming to a
"deci51on besides the awareness that " some simple acts are necessary to
malntain an orderly conduct ‘of life. : . :

)

v | Card , | ‘, L ' v ‘

,One bed 1is tidy and ‘the other one, is messy SO the other guy has _'
got . to clean his bed up.. = . . . L .
- ‘ . .
.[One bed is tidy]
- Not scorable: .- - -~

. [The other one is messy] 5
Noc scOrable. o o : ',*5~. A
‘0
[The oth#r guy ‘has _got to clean 'his bed up] o

: :This utterance is scored as a —2 as'there is a sense of being
. compelled to clean up his bed. .

"110
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.

e Card 3- S

' .'.‘ : ) E .
} Some people in the woods and one climbed a tree anﬂf Luldn't get )
W down and that one is going to get father to get- him down. : L 3

[Spme people in the woods]

Cay ) Not - scorable

o
0y

[One climbed a tree]

1 S ;is- scored as.a +3 for 1t indicates involvement in an 1ntense
'-and.v1gdro s play activity.

) Couldn't- ge& down] . - R R SR
¢  _This is scgred as -3 as’ it indicates a lack oﬁ play skill and even ,
an attitude of’fear. . . . o™

~
.

[That one is- going to get father]

This is“scored as +1 as. 1t not only indicates being able to depend

..on.a person but also 1ndicates a desire to protect and help the other”
iperson : SRR

- . Te
.2 ;o

[To get h1m down]
Not scorable as 1t,1s a repetition.of the prev1ous utterance.

. [
~ T

. : - . <
"“'f" — ~:Card_ﬁ

That’ guy's learning how to sew and she's getting him a book to
read. That guy will read the book and that one will start sew1ng

»

[That guy's- learning how to sew]’
Thls utterance is scored as +4 ‘as it. emphasizes learnlng through

. doing.
g [She's getting him~a‘book to readj . ) T _ A
This is scored as +1 as it is indicative of a mothering"_' o
attitude : '

.
[That guy will read the ‘book] .

This is scored as %4 as it indicates an attempt to learn and such
activ1ty requires prior knowledge and previous dcademic achlevement

[That one will start sew1ng]
o . This utterance is a eepetition of the theme in the first

‘utterance so is not scored. _ S
~—
- . . 7
. . _ - Card 5 '

’

, . These guys are cleaning up and. there s a flre and that one'’s
_reading a book and is not: helping. So one guy 1s g01ng to have to clean

-
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it up alone; B

-

[These guys are’ cleaning up]
This utterance is scored as +2 as it 1§“indicative of a positive

self-assertion. There is no connotation of being forced to do:it so in
this sense it reinforces the +2 .score. . v

[There's a fire] ’ ' . » _éﬁs

Not scorable as it is descriptive

[That one's reading a book]

This is scored as +4 as it is indicative of an activity which
requires previous academic achievement and prior knowledge.'

[Is not helping]

‘This however, is a negative aspect of "reading a book" and is thus'

scored as —4. ;
.1'

[So one guy is going to have 'to clean it~ ‘up alone]
Not scorable as it is a repetition of the theme in the first.

utterance.” C
@ J\!



APPENDIX C
TabiéS'of'Percentage of Coded Units within Ego °

Stages for Groups I, II, III and IV Girls
and Boys and Valence of Total Coded Units.

s
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Table V _ | . | . .

Percentage of Coded Units within Ego.Stagés for Group I

Children ‘and Valence of Total Coded UnitS;////’;’,/’,///~_~_,\___

Stages _ : “Valence
P I I - III . IV \Y Units  + -
Group , - {percentage) : N . (percentage)

IGirls 17.6  29.8 - 27.6- 21.7 3.7 221  76.5  23.5

" Percentage of Coded Units

1 Boys: 19.1 26 28.9  25.5 N\ 2.5 = 204  76.0  24.0
I Total 18.3 27 28.2  23.5 2.8 425  76.2 23.8
50 - T . e-—a Girls
’ ‘ T e——-e Boys
40 - S
3 -
20 -
) .
. o
10 - :
I oo I CIIT B v

' . E6o STAGES

in Terms of Percentage of Coded Units
dup I s . S . :

\\Fiigufe 4 Fréquéﬁcy Dist;ibuti ng
- . -within Ego Stage

“x
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Table VJ
. ‘ N

. Percentage of Coded Units within Ego Stages for Groqp I1 -
) Children and.Valence of(Total Coded Units .

4

. Stages L B Valence
: 1 I . IIT . v V . Units. + -
Group ercentage) C - N {percentage) -
P

CIII Girls 171  31.2 ' 26.2 - 21.7 3.6 221 ° 75.6  24.4
ITI Boys' - 14.6 . 32 22.2 27.8. 3.3 302  76.2 " 22.8
R . ,

IIT Total 15,6  31.7  23.9  25.2 3.4  523- 75.9 24.1

50 -| AR ‘ ‘ _"" ‘ ' ) ;lw——o Girls

30 -

N "2 0.~

-Percentage of Coded Units )

10 -

T 11 R I AT v

(EGO' STAGES .

-

Figure 5 Frequeéncy Distributions- in Terms of Percen;age of Coded Units
wit?}gVEgo Stages for Group II Girls and Boys :

i,
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Table VII

Percentage of Coded Units within Ego Stages for Group III
. Children and Valence df Total Coded Units
Y ‘ . . _ ‘
Stages -’ . " Valence
T IT." I 1V "V Units ¥ =
Groups : : (percentage =~ ) N (percentage)
VI Girls 151 26,9 35.3  18.9 ' 3.6 400 68.8 .31.2
YIBoys - . 13.3 202 31 31, 4. 292 77.7 22,3
VETotal © 14.4 204 337 235 3 782 721 27.9
50_-' ’ e - : K - - o——e Girls
o - S ! ®-—-@ Boys
40 -
ol 30 -

20 ;_.

Percentage .0f Coded Units

" 10 -
\: _
x E
A . - R ) " ’ u )
I . IT. "'%11 e v L e
X e w _' L N . . e ] . @r
EGO STAGES ‘ '

Figure 6* Frequency Dietributibns in Terms of . Percentage of Coded Unlts ‘
within Ego Stages for Group III Girls and BOYS‘ : T
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) T Table VIII
"Percentage of Coded Units within Ego Stages for Gr0up IV
Children and Valence of Total Coded Units T
s Stages ' . ‘ Valence
: : I IT" - III- - . I¥  V . Units + =
Group (percentagé) - g . N (percentage)

L4
v

VIII Girls 11,4 30.4 ' 31.9  20.8 - 5.4 279  73.1 26.9
CVIII Béys - 9.0 30.9  39.7 16,9 3.3 330 - 74.8  25.2

VIII Total ~ 10,2 30.7  36.1 18:7 . 4.2 609  74.1 . 25.1.

50 - . , ,‘r. ‘ o , ,.. " @——=e Girls
40 -
@
kS
ot
e
=} .
—030—
-0
3.
0 .
© ° o
-
.0,
- 20.‘."
s
e
-2
o
9]
=
o
A
10 -

N I —I1f - IV v
; EGO. STAGES

Flgure 7. Frequency Distributions in. Terms of Percentage of Coded Units
withln Ego Stages for Group IV Girls and Boys T

K|
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10.

11,

.

]

Tl

E

" Would it probably happen _ . o . ‘
a. because you tried harder, or .- - : e |

A [EERI R

"

 likely to happen

When you have trou
‘usually - :

If~afteather—p§§seé you‘to‘the next grade, bould it‘probably
a. ‘because she liked you, or I
b, .because of the work you did? -

When you do well on a test,at*schobl, is it'moreliikely tq-be
a. .because you studied for‘it,'or ' » -
b. because, the test was especially easy?

b1é~understand1hg SOmethingvin schddl, is it

a. because the teacher.didn't explain'it'clearly,'or

——

b.. because you didn't listen carefully?

When you read a story and can't remember much of if,'ié it .
usually, " =~ = S : » ‘ o

“a.. because the story wasn't well written, or

b. becauSe you weren't interestgd»in mhe”étqry?' )

Supbose your parent§ say you are doing well in school.  Is this

N oS ° _ . : A
a. becaUSe;your<school~work is good, or - . o o ¢ a,
b. because they are im-a“good mood? Sl . -

I

Suppose you did-Béttéf than usual ina subject at school.

‘b, because - someone. helped you?

vSuppbsé éfperSOn*dbééﬁ?g;thihk you are ggrybbfight,orrcléVeff )
: a;u-can'you”makefhim”chahgé ﬁi§’mindaif you try to, . or - B

v When-you 1pse éf a game'pf cérds‘of-chéckgrs, does- it usually '
“happen. - ' ; U ‘

a.. because the other player is~godd;ét'thé_game, or
b. 'becausebyOuAdon'; play well? . =~ . . g

b. ' are there éome_pebple who will think yqu'rg‘not very bright . -
‘ no mattgr what you do? * . : L e

CIf you'solve‘a.buzzlé'quickly,'is’it

a. 'because_it-wasn’tia(very hard puzzle, or
b. beqause_you‘worked;on it»carefuIIY?"j

" If a boy br girl tells yoﬁ thét'you are dumb, is it moréilikély '

that they Say-that v L o _ ,
a. because they are mad at you, or SRR
b,__beéaUSe:what you. did really;wasn't'very;bright?

4

'.SubpoéélyOQ study 'to become a teacher, sclentist, -or doctor
and you fail. Do you-think this would happen

a. because you didn't work hard enough, or

by ,because-you'needed.some'hélp,Zand other peoplefdidn’f_giv¢ .

it to you?.

3
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12,

13.

_ '_16.'

17. -

18.

. 20.

B

. When’ you forget something you heard in class, is it Qj -1'1
a. ‘bdcause the teacher didn't explain it very well, or = D
_b}' because you - didn t try: very hard to remember7 -

| "l

H

21, -

‘_l- l

23,

R

'Supggse yoqueren t sure about the answer to a question your:
'teacher asked ‘you, but your answer turned out to be right Is ..
. it likely to happen e : : ‘
a. because she wasn't as particular as usual,

 |}|_*-_¢.,.'

.4When you don't do well on a test at school,. is it"
a.” because the: test was especially hard, or
‘b, because you did t study for 1t7 .

When you learn sometﬁing quickly in school, is it usually
a. -because you paid close attention, or A

“b. because the teacher explained it clearly7

If a teacher says to you, "Your work is fine," is it

a. domething teachers usually say to. encourage pupils, or
b.. because you did a good job? :

’When you £find it hard to work arithmetic or math probf@ms at

school. is it-

a. because you d1dn t study well enough before you trled them,

or Ry

bl because the teacher gave problems that were too hard°

L.

A}

/

b. because you gave. the best _answer you could think of’»'

When - you read a. story and remember most of it, is it usually

a. because ‘you were, interested in the- story, or

b. because the story was-well wr1tten°

If your parents’tell you. you're actlng 31lly and not thinking

.clearly, is it more likely to. ‘be -

a. because of .something you did, or
b. BFcause ‘they- happen to be feellng cranky’

-

A

>

2%

When you win at a gdme of cards or checkers, ‘does it happen
-a. because you play real. well -or C
b. because the other person doesn t play well'J \'
If people think you 're. bright or clever is it
~a. because they happen to like ‘you, or
b. because you usually act that way7‘
JIf a teacher didn t pass you to the next’ grade, would it
probably .be :
 a. becausé she "had’ it in for you , Or
'b. because your school work wasn t good enough7

Suppase y0u don t do‘as well as usualy in a subJect at school

Would this probably happen :
a.. because ‘you weren't as careful as usual or

~b.. because somebody bothered _you. and kept you from workingﬁ

o
N
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25.

26.
27.
"28.

- 29,

30.

32.

"33;

34..
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" -a. because you thought up a good idea, or

"SuppOSe;you became a famous
‘'you think this would happen -

“Supbosé you ére é% . _
- he learns -quickly. -Would that happen more often
. &. - because'you explained it well, or B

“If.a teacher sa}é to you; "Tfy

If a boyvor gir .teils you that ‘you‘are bright, is it usuaily b‘

b. 'bécauSe,they 1like you?

teacher, scientist or doctor. Do

a. because other péople'helped.you when you ngeded it, or

'b. becaUse*You'worked.Very‘hard?

‘Suppose your pérénts'éay‘you aren't doing well in your school

work. Is this likely to happen more - .
a. because your work isn't very good,: or
b.  ‘because they are feeling cranky?

o foa 3 N R » . ..
%uppqsefyou'afé showing a friend how to play a game and he has
trouble with it. .Would that- happen = - S :

a. because'he~wasn';f@ble to undeérstand how to play, or.
b.  becaise you couldn't explain it well? -

. When you find it easy to work arithmetic or math problems at
‘school, is it usually: . S o
‘a. Because.the'teacher'gave‘you‘espécially easy prohlems, or

- b. because you studied your book well before you tried them?

.When'you remé@ber_somethihg‘you'heafd in class, is-it.ushélly@
_a. because you tried hard to remember; or T L
"b.” because the teacher explained it well?

If you'can't work a puzzle, is-it,mbre'likeiy tofhappen ; S
a. 'because you are not éspecially good at working puzzles, or

'b,.'because,the;ins;ruCtions weren't written clearly -enough? "

If your'parents tell»ypﬁ?;batfyou areybright’of cleVer;.is-i;f-y
more likely - ;_.. e e e T ST C
a, - because they: are feeling good, or.

b. . because of something you did?

e

¥

1éining how to‘play'a game t04a'ffiend and.

'b. . because he was able,to'uﬁdérstand.it?

Suppose you're not sure ébou£ the énsWet to a question your

teacher asks you and thé\énSWér'ypu give turns.out to be 7

wrong. : Is it likely to happén - . SR L

a;“because,she was more particular than‘tsual, or

b. because ‘you answered t e /quickly? ' . . L
~ : ,

to do better", would it be -
a.  because this is something she might say to get pupils to. - -
' ' try harder, or ' - - - T R

~ b. because your work'wasn't‘as.good as usual?

3 :



