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ABSTRACT

Emotional disturbance in the adolescent population is a

prevalent problem in today's community. It is estimated

that ten to fifteen percent of this age gsgyp have psvchiat

ric disorders. Literature suggests that the long term suc-

cess of emotionaliy istﬁrbed adolescent’s functioning to
their optimum 'in the munity after treatment is limited.
Further studies conc{ude that vocational services are needed
as vocational competénce affects all other areas of commu-
nity adjustment.

There is no evidence in the literature of any study
whifh has specifically taken into account the "felt" needs
of the adolescent clientele being served. As well, clarifi-
cation of the vocational tasks and activities which are mgﬁt

relevant to the needs of problem youth is not given in the

literature.

.

The present study is an exploratory endeavor to carry
«

.

out the philosophy of community development by developing

///and administering a needs assessment questionnaire. The

-

intent of the study is to elicit the vocational needs of a

-

popullation of emotionally disturbed adolescents, in order to

@

develop) a preliminary vocational program plan. .
‘ ' —

Angalysis of "the data from the needs assessment ques -

tionngire indicated the participants do indeed feel the need

to acquire specific vocational skills and knowledge. As

well, work experience is perceived as a viable part of their



treatment pr gram.

Results support the conclusion that work still remains
an i1mportant terct of socieyy. Results alspo agree with the
professional literature's contention that there is a rela-

tionship between the developmental needs of adolescents and
vecational planning.\ The stqu identified a number of voca-
tional dimensions which were viewed by the study Bopulation
as being important.

In conclusion, the study's findings verify research in
the literature which view vocational .programming as an im-
portant component of treatment. As well, findings suggest
that vocational planning may provide a forum for the adoles-
cent to find a meaningful social role within the community.
Further research would evaluate whether a vocational program

based on the study's need identification would influence

successful treatment outcome.

vi
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CHAPTER ONF o

INTRODUCTITON

The present study has given constderation to the devel
opmental tasks of normal adolescence. This is deemed neces-
saryv, for to understand the needs of the Omoilonallv di1s-
turbed adolescent, an appreciation must be given 10 the

needs ot the so-called 'normal’ adolescent.
1.1 Research Rati1onale

Specific consideration has been given to ideas from
the theoretical frameworks on adolescent development put
forth by Erikson, Marcia, Tho}nburg, and Havighurst. These
writers, 1n building their frameworks, used the concept of
age stages related to developmental tasks and thd critical
period hypothesis.

The present research incorporates this theoretical

. ' - LY .
rationale by specifically focusing on two developmental
tasks of adolescence which are identity development and
vocational preparation and choice. Implied in the present
research rationale is the perspective of adolescence
as a life stage and a critical period in which the mastery

of the: tasks of identity development and vocational prepara-

tion and choice must be accomplished prior to tackling the



tesponsibilities of sequential stages. Following this ra-
tionale is the i1mplication that if these tasks are rendered
ditficult or not accomplished during adolescence, the et
fects are detrimental to the adolescent and his present and
future role 1n society.

A key 1ssue to be addressed 1s the present study's
relovan(o.to the area of community development. The link

L4
between the study's rationale and community development c¢an
be viewed from a number of perspectives.

Firstly, the adolescent sub-group of the population
which is the study’'s concern 1s an important group to be
focused on by community development. This is evident when
one views the significance of their numbers 1n society.
According to Statistics Canada, 1n 1981, the ten-to-nineteen
age group acgounted for 4.176,000 children or 17.4 per cent
of the total population in Canada. The implication is clear
that the influence of youth has a substantial place in
society. As Gottlieby Reeves, Houten and Warren (1966:27)
state,”"...huge proportions of the population are adolescents
who will determine the maintenance of cultural continuity or

s

be innovators of discontinuity and social change..." within
’ *
society.

Secondly, in a world of changing values and behavioral
patterns, society's most valuable population, the adoles-
cent, ‘is experiencing change and stress. With the increase

in emotional disturbance in our adolescent population, we

subsequently have more poorly adjusted adults (Dale 1978:



256). As a result, society is losing the future's most
vital resource. .

Consequently, adolescents should be included in commu-
nity development's analysis of local problems and in the
choice of the methods and programs 1t uses. Therefore,
community development can be seen to have a role in the
present study's attempt to find a corrective and a means by
which the emotionally disturbed adolescent can make a signi-
ficant and productive contribution to themselves and socie-
ty.

By utilizing this rationale, the present research takes
the following perspective of community development which
also reflects a community mental health fo;us. Community
development is viewed as a force which aims to maximize
opportunities for people through a better understanding of
their own potential and that of their social and phy%ical
environment (Special Planning Secretariat, 1965:2). Thus,

" ..the ultimate goal of community development 1is to help
evolve.[hrough a process of organized study, planning, and
action, a physical and social environment that is best
suited to the maximum growth, development, and happiness of
human beings as individuals and as productive members of
society,” (Poston, 1958:4).

Thirdly, although the present research in dealing with
the emotionally disturbed adolescent has an obvious psycho-
logical focus, it is also within the realm of community

development. This is supported when one considers the prob-

¥ o



lem of emotional disturbance, not only as an intrapersonal
problem, but also as an interpersonal problem. Thus the
problem ex1sts as the result of the failure of various
systems in the (ommunity such as family, school, eh;)l()yment.
and social agenciles.

The present study is concerned in particular with the
failure of society to provide adolescents with a productive
role. This 1s supported by Reardon and Burck's (1975:9)
belief that adolescents are delayed from participating in @
meaningful way 1In society. This, plus the added stresses-
ﬂ‘om continual changes im the SoCi;I structure, have given
adolescents little support in their search for their ulti-
mate role 1in socirely.

) Consequently, by not providing youth with activities to
promote self-importance and identity formation, séciety
actively encourages and fosters the coping strategles of
apathy, resentment, and emotional maladjustment. Therefore,
the focus of the present study is not only on the psycholo-
gical nature of the emotionaily disturbed adolescent's prob-
lem, but also on the community system in which the:problem
exists.

Lastly, the researcher supports the present study's
relevance to community development within a professional

N
context. It is suggested that there is an inclusive rﬁla—
tionship between the professional operating principals of
community mental health and community development. Essen-

tially both are based on democratic values and working



towards the same end.

Friedlander (1961:2) and Ross (1967:78), respectively,
in stating the values and priﬁciples of community mental
health and community development workers, stress the in
herent worth, the integrity and the dignity of the indivi-
dual and the right to self-determination. As well, Ross, 1n
discussing the articles of faith of community development,

states,” the right of the individual to help in time of need
and (rists and the importance of a social ofganization for
which the individual feels responsible and which is respon-

A

sive to individual feeling," (Ross, 1967:78).

In viewing these principles, the researcher suggests
that there is a similarity in value fusion between the
tradition of community mental health and community develop-
ment. However, all too often, mental health workers have
generally adapted only part of this tradition of principlis
-~ that part concerned primarily with the individual. In
addition, community development often makes operational only
part of its tradition in focusing on community groups but
often not encompassing the individual and direct service
agencies. The present research is an attempt to bring
together community mental health and community development.
This is based on the rationale that their values and prin-
ciples are naturally cognate with each other.

In order for communisy development to rémain faithful

to its principles, it can be seen that it does have a res-

ponsibility towards contributing to the process of identi-

¢

AN



fying problems and solutions which effect the healthy ad-
justment of adolescents in the c(ommunity. Therefore, the
present research is relevant to community development as it
is attempting to identify problem areas and p{ah a program
to ensure the maximum growth and potentiafkgi emotionally
disturbed youth 1in a productive role in society. .

Following from this community development perspective,
it 1s believed that adolescents must be engaged in signifi-
cant community decision-making which affects their lives.
Probably no group in our society feels a keener sense of
alienation than youths, particularly those %xperiencing
emotional and social stress. (Spergel, 1968:177).

It is a generally affirmed notion thafl commgnity pro-
grams should be in response to needs which exist in the
community. The present study is an attempt to carrf out one
of the most frequently cited initial steps in most out]ines
of the community developmsnt process. This is the identifi-
cation of needs through a 'nmeeds assessment' strategy. The
rationale for this is that community development has a role
in the reduction of emotional disturbance and social stress,
specifically, in thg involvement of youth. g§n expression of
needs and in significant decision-making. Consequently,
development of programs should follow from these needs and

decisions.

;

6



1.2 Origin of the Research

At this point it is relevant to discuss the origin of
the present study. During the past four years, the re-
searcher has been involved in establishing the Adolescent
Group Day and Evening Program at Alberta Mental Health

.
Services, for emotionally disturbed adolescents. Many of
these adolescents were experiencing symptoms such as‘depres_
sion, anxiety, low self-esteem, acting-out behavior, pre-
delinquent behavior and alienation from their families and
the community. While it is still in its developmental
stage, the program is attempting to provide an integrated
community assessment and treatment facility. %he program 1is
prevention and reality-oriented, emphasizing whenever possi-
ble, the innate strengths of individuals or groups, rather
than focusing only on psychopathology.

The philosophy of the program is that every individual
regardless of personal or environmental influences, has the
choice to function constructively within his or her environ-
ment by learning their needs, and accepting their potentials
and limitations. The major objective is to have the adoles-
cents integrate into their community and function compe-
tently within their own potential and limitations.

Over the last four years, the program has subje;tively
proven itself as viable. The adolescents initially pre-

sented various levels of emotional and behavioral symptoms.

These symptoms were alienating them from their families and



»

\
community. Dux{(g treatment, clinical ymptoms of depres-

slon, anxiety, ;nd psychosis have been successfully alle-
viated. Externalizing self-destructive behaviors have de-
creased. The initial stage of treatment 1s directed towards
understanding the adolescent as a person and trying to see
what is making him act or think in the way he does. Group
and family therapy develop insight into the intra or inter-
personal conflicts the adolescent is experiencing. lThe

second phase of treatment is removal of these symptoms and

incorporation within the adolescent of more constructive and

143

appropriate means of self-expression. BN
The third phase of the program is the resolution and
integration phase. Although the adolescents make signifi-
cant personal, interpersonal and behaviorai changes, the
KN

- .
objective of community integration is often not being met.

The adolescents after discharge often experience difficulty

”
functioning to the maximum of their potential. Considering

the weakening of the traditional value system and the break-
up of the family, the difficulty of integrating the emo-
tionally disturbed adolescent into his or her community is
not surprising. The present study postulates that this
problem can be alleviated by assessing the needs of the
adolescent during’the transition from the treatment program
into the community. -

From this information further program planning will

provide the adolescent with the appropriate community ser-

vices and linkages which will more adequately meet his



9

needs. As well, more vffective programming based on identi-

fied needs will give the adolescent the improved support and
&

means to find a role within the community which is compati-

ble with his abilities.
1.3 Statement of the Problem

Emotional disturbance in the adolescent population 1s a
prevalent problem 1n today's community. Health studies
conducgjed 1n the United States (Henderson, Krupinski, and
Stoller, 1971;: Howells, 1971; and Rutter, Graham, Chadwick,
and Yule, 1976) show the rates of prevaience for psychiatric
disorders in this age group to be from ten to fifteen per-
cent. Although prevalence studies of this nature have not
been carried out in Canada, it is assumed that these figures

« ) P
have application to the youth in Canada. These statistics
used as an estimalion suggest that there is a-con51derable
population of adolescents with emotional problems requiring
active treatment.

In stating the problem that the present study is ad-
dressing, consideration is given to the nature of the socie-
tal and community influences in which the problem exists.
QOur society has become complex, affluent, turbulent, and is
undergoing rapid changes (Reardon and Burck, 1975:9). Emo-
tional disturbance and deviant‘social behavior are more

readily stimulated in a period of rapid _societal change.

Deep frustration and failure result from the inability to
B2



find a place in the soci1al order and to cope with the new
and complex problems of daily living.(Spergel, 1969:53).

The prevatling treatment which is availlable to the
emotionally disturbed adolescent is specifically the problem
which the present research i1s addressing. Despite the
rather alarming prevalence of emotional disturbance in the
adolescent population, treatment remains a rather cloudy
area, and it has been estimated that only one in three
adolescents who seek tred@yment actually receive 1t (Nationai
Institute of Mental HealthT 1968). - The literature suggests
that the long term success of emotionally disturbed adoles-
cents, functioning to their optimum in the community after ~
trehtment, is limited (Pichel, 1974; Kivowitz, Forgotson,and
™
Gottlieb, 1974; Russell, 1973; Herrera, lLifson, Hartmann and
Solomon, 1974) .

In reviewing the literature, it is evident that mentalu
health professionals are handicapged by the lack of sound
objective information on which to base the planning and
evaluation of adolescent treatment programs (Cardello,
1975:2461). Proérams became highly specialized, based on
psychiatric and disposition diagnoses, rather than on the
basis of the needs of the adolescent population. It seems
obvious to those who work out of a community development
philosophy that community programs should be responsive to
the client's "needs". It seems that all t 00 often, ho;ever,

the services or programs which do exist for the emotionally

disturbed adolescent fail to solve community and adolescent

\



problems. Siegel, Attkisson, and Carson point out reasons

for this weakness, and some conseqféences, which appear to
have wider application than the federal programs of which
they speak:

"...Programs emerge from a political context
of confrontation between special and general
interest groupg, social service ideologies,
demand for services, and the competition for
access to resources. As a result, our commu-
nities are peppered with uncoordinated and
loosely integrated programs that overlap and
compete for sparse resources. Without ade-
quate assessment of human service needs, this
poorly monitored and uncoordinated sityation
will persist and worsen" (Siegel, Attkisson,
and Carson, 1978:215).

There is little doubt that this has been a problem in

many local treatment programs for adolescents. Despite the
rhetoric of éervice to the people, it is too often the case
that there is a paucity of research into needs which could
guide these programs and improve their chances of success.

Indeed, as Roberts (1979:88) has suggested, the desire of

government and other agencies' administrations to see signs

N

of action immediately, result in programs being initiated to

meet assumed needs. Such pressure makes it difficult to
follow through on the community development ideal that peo-
ple should be encouraged‘to define their needs for them-

selves, the reason being that a substantial amount of time

may be required to do so. Therefore, if professionals wish

6?0 see treatment pfograms become highly specialized based on

the needs of the adolescent clientele being served, part of

their work must involve ensuring that a valid assessment of

N [
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the client's needs is carried out.

While taking into consideration the foregoing %robleﬁ;
and solutions in the provision of treatment programs for the
emotionally disturbed adolescent, the present research is
specifically focusing on the following problem. Although
many mental health professionals and researchers have pro-

-
posed that favorable outcomes for adolescent treatment de-

°

pends upon a‘vocationél program, there is no evidence ip the
literature of any siudy which has specifically taken into]
fcount the "felt" needs of the adolescent clientelel Many
researchers suggest that a vocational program is a nécessary
component to aid the adolescent in functioning in the commu-
nity (Adilman, 1973; Fenichel, 1974; Schneider, Levinson
and Weiss, 1974; Herrera, Lifson, Hartmann and Solomon,
1974:; and Hoffman, Lehman and Zev, 1974).

There is a tendency, however, for the research litera-
ture to describe the need for vocational programming in
vague and general terms. As a result, vocatiénal programs
are not}clearly definéd and the skills and knowledge neces-
sary for successful programming are not identifigd. It is
necessary for effective vocational program pla;ning to de-
lineate what specific areas of knowledge and skills are
necessary to meety the needs of the adolescents in the client

~

population.

12
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1.4 Significance ot Study

ljﬂdOIPS(OAI by identifying what needs must be met to factila
™ A
iggge the adolescent's optimal functioning within the commu-

- N B f .

‘nity. A comgarison between "perceived needs" identified as

being sliﬁlbiomht b§ professional literature and program
planners‘and the "félt" needs of the stugv population will

identify areas ofi deti<«1ency in treatment programs. This §
information will help bzofessionals dealing with the emo-
tjonal}y disturbed adolesterdt to identify and undgrstand
problem areas. 'éonfiiﬁatorv results wobuld be in supﬁort of
findings (Herrera, Lifson, Hartman, & Sol;mon,1?74; Hoffman,
Lehman, & Zev, 1974) that vocational programming is extreme-
ly important for the adoiescent 10 integrate in a meaningful

>

way into the community.
L}

Several practical implications of the proposed study

a:;Fapparent. Firstly, part of the 51gni‘if’kce lies 1in its(
g

contribution to specify in the vocational ;;éa the, know -

ledge, ski}ls, and behawior of the study.pgpulation which

reqpire dev?lopment. Furthe;more, the practical signifi-

cance resides in its attempt to carry out the philosophy of

community development which is to base program‘planning and

action on the 'felt needs' of the clientele being served.

Thus the study will identify ideas for the Adolescent Croub



ey
)

Program's develophent so that it 1s responsive to the party
Cipant's nvvds: With the knowledge of the vocational needs
of the adolescent study population, areas of demand tor
future treatment programming will be 1dentified. Data ob
tained from the needs gssossmonl will be anayvzod and the
tfindings 1mplemented tnr"futur(‘ program development deci-
sions.

Secondly, the development of an 1nstrument in the form
of a4 needs assessment questionnaire will provide a useful

tool to be utilized on an ongoing. basis. This 1nstrument
. A /

can be used bv this studv program and other adolescent

treatment programs to ensure that the adolescent's needs are

being met in their transition fronl treatment to the commu-~

nitv. It is essential that research and progragm evaluations
4 .

take place to assess treatment program efforts. In practi-

cal terms, 1f we are to continue the Adolescent Group Pro-

gram with the aim to meet the needs of the adolescents, we

»
require objective measures to monitor our efforts. Only in
this manner can the program be justified. With the develop-
A ° »

ment of a needs assessment instrument, an internal monitor-

.

ing system will be developed which can be used on an ongoing

“basis. “

* » 1.5 Thesis Plan

L

In Chaptey Tw%, literature on adolescent development is
reviewed in several pertinent areas. An attempt is made to

4



systematically formulate a gencral theoretical background
for the present studv.

The theoretical overview 1s discussed 1n several sec
tions. First, a general perspective on the theory telated
to adolescent development 1s given.. Next, an attempt 1s
made to provide a conceptual understanding of the importance
of identity formation as an adolecent developmental task.
Thirdly, the relationship between 1dentaty formattron and

AS
vocational planning 1s supported thirough the presentation of
vocational developmental and self-concept theory. Finally,
from a community perspective, societal 1nfluences on work
\

and vocational fulfillment are discussed. Overall, Chapter
Two provides the theoretical rationale to support the prem-
ise that vocational ;')lannlng 1s a necessary mechanism toward
effective community 1ntegration.

In the third chapter, a literature re‘view of research
relevant to the present study 1s given. The major obstacles
which have effected the lack ot progress in adolescent
treatment are identified. A brieft perusal of adolescent
treatment outcome studies is carried out. As well, atten-
tion is gdven to research studies which support the premise
that vocational programming is an essential ‘process towards
community adjustment.

The fourth chapter describes the research design of the
present study. The assumptions and aims underlying the

study design are put forward. 'in addition, operational

definitions are given for terms which are integral to the
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comprehensiveness ot the rescarch design. A descriptiron s
given of the methodology utilized 1n carrying out the pre-
sentl studyv. Flaboration is givg‘n as to the design of the
study 1nstrument, its limitations, the measurements used in
the statistical analvsis, and the study's propositions.

The frfth chapter presents the results of the needs
assessment questionnaire . As well, analysis ot the data 1s
incorporated 1nto sugpestions for v‘()(atxonal program plan-
ning .

The tinal (hapter summarizes the research findings and
puts forth the conclusions and recommendations of the pre-

.

sent studyv.



CHAPTER TWO

THEORETICAL FRAMEWORK

It 1s unlikely that writers 1n the freld will ultimate
, - R
ly agree on the best way to detine adolescence. Perhaps
1

with scientific data, the concepts of adolescence within the
various frames of reterence will become more easily identi-
fiable. Adolescents, however they have been defined, have
been perceived in varied and sometimes conflicting ways.

The word 'adolescence' comes from the lLatin verb, 'ado-
lescere,' which means 'to grow' or 'to grow to maturity'
(Rice, 1978:953). Here it 1s defined as a period of growth
between childhood and adulthood.

Adolescence may also be defined .chronologically. Al-
though such age definitions can be distorting and vary
between cultures, they can prove useful for certain pur-
poses, particularly legal ones. The most common age demar -
cations used for adolescence in the literature are ages
twelve to eighteen and ages thirteen to nineteen (Rice,
1978:53).

For most people, adolescence is only an intermediate
~n
state between being a child and being an adult (Keniston,

1970:4). Taking this view, the present study defines adole-

scence as a transition stage in which individuals must

17



complete certain tasks prior to taking their places as

mature, responsible adults.
2.1 Theoretical Approaches to Adolescent Development

The studv ot adolescence may be approached by various
theoreti1cal trames of reference. One perspective of adoles-
cence 1n which Hall (1904) has been intfluential is the
biological view which emphasizes this period as (;ne (;f
important sexual and physical growth changes. Hall des-
cribed adolescence as a period of great 'storm and stress.’
Also taking a biological perspective, Gesell and Ames
(1956:32) constructed descriptive summaries of growth gradi-
ents grouped in chronological stages and cycles of develop-
ment. They view maturation as being mediated by genes and
biology. This<in turn determines, the order of appearance of
behavioral traits.

Sigmund Freud (1953) was the forerunner in the psycho-
analytical view of adolescence. However, Anna Freud was more
concerned with adolescence than her father and elaborated on
the changes in the psychic structure of the child at puber-
ty. She characterizes adolescence as a period of internal
conflict, psychic disequilibrium, and erratic behavior
(Freud, 1958).

. Erikson modified Freud's theory of psychosexual devel-
opment with the sociopsychoanalytical view of adolescence

(Coles, 1970). Erikson (1959: 110) descriuej eight stages



ot human development. The overall task of the individual 1s
N

to acquire a positive ego 1tdent ity fromone stage to the

next. Since this studv is concerned onlv with the adoles-

cent period, discussion will be limited to Eirikson's only

adolescent stage, the fifth stage, which is the adolescent

task ot itdentity versus 1dentity ditfusion. Further elabor
-

ation will take place later in this section as Erikson's

theory relates to the stage theory of development.

Since Frikson first introduced his thobry, numerous
research studies have addressed his 1deas. Studies by Marcia
(1966:551; 1967:118; and 1970:249) have been particularly
significant. A((ord}n; to Marcia (1966: 551), a mature 1den-

tity 1s achieved when the individual has experienced a

crisis and has become committed to an occupation and ideo-

logy.

In the study of adolescence, the sociological view
focuses on the social environment as the important deter-
minant of adolescent development. Davis' (1944:1) position
essentially involves the importance of socialization and
agents of socialization in shaping the adolescent. He sees
the process of maturation during adolescence as the process
of becoming socialized. Bandura and Walter's (1959;19631
social learning theory emphasizes that children learn
through observing behavior and modeling response patterns.

Related to the .sociolgical frame of reference is the
anthropological view of adolescence. Forerunners in this

field, Mead (1950) and Benedict (1950) emphasize in their

1Y



theortes that the 1nfluences on the child are dependent upon

the culture in which he grows up.

\ Defini1tion ot

Adolescent Development

Varitous viewpoints on adolescent development have been
presented to serve as background to this area. Fach pers-
pective with its own advantages and disadvantages has made a
contribution to the understanding of adolescence. However,
the theories used in the present study to formulate an
understanding of adolescent development are the developmen-
tal stage theory and (ritical stage theory. The developmen-
tal approach to the study of adolescence specifies that at
each life stage including adolescence, an individual should
master a particular developmental task.

In recent years, psychologists have been paying consi-
derable attention to the related concepts of developmental
theory, stage theory, and critical period. Stage theory has
a venerable history, for among its early proponents were
Aristotle and Rousseau (Rogers, 1977:4). According to the
theory, human development progresses by stages, each of
which possesses a certain distinctiveness.

The concept of stage theory related to developmental
theory assumes tasks must be accomplished at particular
stages before an individual can satisfactorily transact the

responsibilities of higher stages (Donovan, 1975:37). The



¢critical period hvpothesis suggests that certain times 1n
life are especirally si1gnificant for the acquisition ol par-
ticular types of experience. The concept of critical period
is implicit in much ot the d(*vvlopmvn(é:l stage theory
(Rogers, 1‘)77:‘31).

The tollowing authors have viewed adolescence as a life
stage as well as a critical period 1n which specific devel
opmental tasks must be accomplished.

~.

Thornburg (1970:463) assigns eight do(elopmental tasks
to adolescence. The two which are relevant to the present
study are striving toward economic i1ndependence, and making
vocational. selection and preparation.

Havighurst (1972) outlined a developmental task theory
which 1s eclectic. He sought to develop a psychosoctial

theory of adolescence bv combining (onsiderati‘on of 1indivi-

»

dual needs with societal demands. Mastery of adolescent
tasks results in adjustment and maturity. Failure to master
the tasks results in anxiety, social disapproval, and in-
ability to function as a mature: person. According to
Havighur;t, there is a teachable moment, a correct time for
teaching any task. Although Havighurst (1972:49) outlined
eight major tasks during the adolescent. period, preparing
for an economic career is the task relevant to the present
study. R ~/,J

Erikson's theory,,whicﬁ‘was previously mentioned, uti-

lizes developmental stage and critical stage theory. 1In

each of Erikson's eight stages, the individual has a p¥cho-



social task to master. The (onfrontation with each task
produces conflict, with two possible outcomes, either posi-
tive or negative. It the contlict persists, or 1s unsatis-
factorily resolved, the ego is damaged because a negative
quality is 1ncorporated into it which hinders 1ts eftective
ness to successtully master successive stages (Erikson,
1950 :234) .

Frikson  emphasizes 1n his sixth stage, 'adOIGS(eE:ef
that 1t is the time that®an 1ndividual must establish a
sense ol personal identity and avord the dangers of role

'4
diffuston and idﬁ?flty diffusion (Erikson, 1968:2{ﬁ).

Frikson v;;ws adolescence as a psychosical moratorium.
He defines this as a period in which the individual through
free role experimentation may find a niche in some section
of soci1ety (Erikson, 1959:132). He emphasizes that to es-
tablish identity requires individual effort in evaluating
personal assets and liabilities. Frikson suggests the need
to learn how to use these assets in working to achieve a
¢lear concept of who one is and what one wants to be and
become “(Erikson, 1959:132).

For the purposes of the present study, the theory of
adolescent development is being view®ed from a particular
vantage point. Consideration has been given to specific
developmental tasks outlined in the perspectives of Erikson,
Marcia, Thornburg, and Havighurst. Identity development and
vocational preparation and choice are the developmental\

tasks which contribute to the «theoretical premise of the

Fe
[N
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present  study
Developmental stage and critical period theories are
implicit 1n the understanding of these tasks and their
relationship to the present research. - Thus, adolescent
development 1s detined as a critical stage in which o he
\
mastery of the developmental tasks of 1dentitly attainment

and vocational preparation and cholce must be accomplished.
;

The task of 1dentity development will be discussed 1n great-

er depth 1n the following section.

2.2 Theoretical Perspectives on i

Idellt}*ik)rmat 100N

To understand the 1mportance of 1dentity formation 1n
adolescent development, a theoretical perspective on pelson-
ality development is needed. The perspec‘ives and theories
on personality development are too numerous and complex to
come within the realm of the present study. Discussion
will, therefore, be limited to the psychoanalyti(al theories
of personality development. These theories are most congru-
ent with the study's definition of adolescent development.
The following discussion will provided a theoretical under-

!
standing to the present study's definition of identitygfor-
mation.

Freud made the first systematic attempt to outline a

theory of personality development. He utilizes the three

basic structures and functions of the id, the ego, and the

1%



superego. The ego's main task 1s 5(‘lf~pr(‘svrvati()‘n. De -
fense mechanisms control the an§1ety caused by Tfnner tension
arising trom the conflict among the 1d, superego, and the
outer world (VFreud, 1964:141).

Following Freud's trend of 1deas, bkrikson conceptual-
1zed the '«)go as a "central organizing agency.” He attri-
buted to 1t the synthesizing flj‘n(tion necessary for main-
taining a balance between the d?’maﬂds of the society and the
environment on the outside, and the 1d, the ego, and the
superego on the inside (Erikson, 1968:211).

According to FKrikson, the <(>ntyl principle which is
responsible for the organization of personality is known as
the (on.(ept of identity. Further, Erikson suggests that
1dentity is the result of the ego's synthesizing functions,
and is characterized by "™an actually attained but forever to
be revised sense of the reali1ty of the self within social
reality" (Erikson, .1968:211). According to Erikson
(1950:270), adolescence as a developmental stage 1s crucial

0T e
Yo the development of identity.

Erikson feels that during adolescence there must be an
integration of all converging identity elements and a reso-
lution of conflict that he divided into seven parts. Role
experimentation versus }ole fixation and apprenticeship
versus work paralysis are the two conflicts relevant to the
present study. Erikson acknowledges that if one is able to

resolve these conflicts in adolescence, a firm identity

emerges (Erikson, 1959:52).



The term 'selt concept' is commonly used 1n the litera-
ture on adolescent identity development. Zahran (1967:229)
defines self-concept as the consclous cognitive perception

and evaluation by 1ndividuals of themselves.

v

Strang (1957) specitically outlines four basic dimen-
sions ol an adolescent’'s selt concept. Firstly, there 1is
the overall basic selt concept, which 1s the adolescent's
perception of his abilities, status, and roles 1n the outer
wor ld. Secondly, there are the individual's temporary or
transitory selt-concepts. These 1deas of self are influ-
enced by recent or ongoing experience 1n the adolescent's
life. Thirdly, there are the adolescents' social selves,
the selves that they think others see, which influence how
they see themselves. Fourﬁhly, there 1s the i1deal self, the
kind of people adolescents‘would like to be.

Self-concepts are always in the process ot crystaliza-
tion, particularly during adolescence, when they_are under -
going maximum change (Rice, 1978:218). Consequently, as
part of identity dgvelopment,-adoleS(ents are preoccupied
with attempting to close the gap between their self-percep-
tions and their ideal selves. Ideally, by late adoleécence,
they have managed to sort themselves out by determining what
tméy can most effectively be and to integrate their goals
into their ideal selves (Rogers, 1972:19). Realistic sFlf-
concepts lead to self-acceptance, mental health, and accom-
plishment of realistic goals (Zehran, 1967:225).

While building concepts of themselves, adolescents must



deal with the esteem with which they view themselves., -1f
people are to have self-esteem, there must be a corres-
pondence between their concepts of self and their self-

tdeals (Connell, 1970:268; Carlson, 1965:659).

Soctal Aspects of Identity Formation
\

In defining 1dentity formation, the present study has
considered both the .individual and social aspects of its
development . The previous discussion on psychoanalytical
theories and self-concept provide a view of the individual
aspect of identity formation. Paranjpe's (1975) work, as
discussed below, gives consideration to the social aspect of
identity formation.

The reason adolescence may be regarded as a period of
life crucial for the development of identity can be under-
stooddby viewing the developmental changEs of this phase of
life. Paranjpe, in terms of systems thegry, has laid ouf a
framework which view$ mdolescent development in relation to
Lhé preparation for a role in society. Paranjpe's work is
cited as it illustrates how the individual development of

identity is influenced by the external social forces of

M

society. .
First, with the onset of puberty, the adolescent under -

goes a variety of changes physiologically, and psychologi-
. \

cally (Paranjpe, 1975:62). A sense of identity is defined

by Erikson (1950:261) as an "accrued" confidence that the

-~



inner sameness and continuity prepared 1n the past are
matched bv the sameness and continuity ot one's meaning tor
oneself and others.

This sense of identity is diftticult to develop when one
a8

considers that sameness and continuity are threatened during
adolescence by several biological and social factors.
Paran jpe suggests that the transition trom an economically
dependent childhood 1ole to that of an economically indepen-
dent occupational role may come about in an abrupt rather
than gradual manner. Such a discontinutty in transition of
roles may threaten the essential continuity of the person-
ality (Paranjpe, 1975:062).

This is not to suggest that all adolescents must face
problems during adolescence. The point Paranjpe makes 1is
that wherever the.social system demands abrupt changes 1in

role behavior, the personality may face problems 1n 1its

growth.
In order to avoid problems during i1dentity formation,

Erikson (1950:105) suggests a need for the indiviqial to
(‘ R" U"‘ ¢
maintain a balance between individual and social asﬁects of

identity. He uses the term 'psychosocial equilibrium' to
refer to such a“Walance. In his view, psychosocial equili-

brium is one of the integral aspects of identity.

Paranjpe expresses the same idea in terms of systems

igeory. ‘According to Paranjpe, identity and society are

&

independent and, yet interdependent and interpenetrating

systems. Identity and the social system inter‘Fnetrate in

27
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2

having social roles as common functional units of both.
Thus, according to Paranjpe, the solidarity ot the andivi-
dual with the community can be said to be the result of the
emotional investment and commitment to the various social
toles which he plavs. '1'\{1(' (()n(_(‘pt of 1dentity theretore
includes the solidardty of the individual with the community

ry
L

(Paran jpe, 1970H:45).

Definition of ldentity Formation

. ] . .
Based on Erikson's and Paranjpe's conceptualization ot

¢
-

identity formation and its interrelatedness with the commu-
nity social svstem, identity will bé defined as 1t 1s used
used 1n the present study. In the preceding definitions of
ego and identity, Erikson conceived of ego as the synthe-
s1zing process and 1dentity as the result of the ego's
synthesizing function. For the sake of parsimony, the pre-
sent study utilizes the word 'identity' to signify both
process and result because they are\so closely and ;nextri—
cably related. Thus, for the purposes of the preéent-study,
ijdentity is the synthesizing process and the central organi-
zing principle of the persomality system that accounts for
its unity, sameness, and continuity. In addition, identity
is viewed as linking the personality system with the larger
social (and other) systems within which the personality

system functions.

This definiton of identity is based on the assumption



thatr adolescence is the period of lite when the personality
systlem comes into simultaneous encounter with higher ordern
socl1al systems in the community. This 1s an unl\vst(*d as
sumption based partly on the rationale discussed above, and
partlyv on the observations of psychologists like Paranjpe

and Frikson. .

The Failure ot Identity Development

During Adolescence

The developmental task of identity formation is not
¢

equally easys for everv adolescent to accomplish. A rela-

‘
~tionship has been established bet ween mental health and

identity (Oshman and Manosevitz, 1974:207 ). Psychological
maladjustment occurs 1n adolescents when there 1s a diver -
gence between the selves they are being in relationship to

¢
others and the selves they percetve that they are or want to
be (Hansen and Maynard, 1973:9).

Erikson (1956:77; 1968:165) is well known for his stu-
dies on identity diffusion in adolescents. According to
Erikson, the syndrome consists of a painfully heightened
sense of isolation; a disintegration of the sense of inner
continuity and sameness; a sense of overall ashamedness; an
inability to derive a sense of acomplishment from any kind
of activity; a feeling that life is happening to the indivi-
dual rather than being lived; a radically short time per-

spective; and finally a basic mistrust (Erikson, 1956:81).



S
Frikson\(1996:72) makes it (lear that identity diffusion is

often t1hnsitory. When not prolonged 1nto later develop-
mental stages, 1t 1s constdered a normative (risis within
the range of normal rather than abnormal psvchology.

Donovan (1975:32) Jescribes 1dentity diffused students
as having ftew plans and personal commitments, feelings of
“inferiority,” 'alienation,' and 'ambivalence,' and having
the lowest selt-esteem. According to Howard and Kubis
(1964:459) and Nixon (1964:71), individuals whose 1dentities
are weak or whose self esteem has never sufticiently de-
veloped manifest symptoms of emotional 111 health. They are
more prone to experiencing anxiety and psychosomatic illness
(Rosenberg, 1965:149) and tend to have a shifting and unsta-
ble identity (Rosenberg, 1965:152). As well, there i1s a
close relationship between self-concept and social adjust-
ment (lLLawrence, 1965:328). The ébillty to set vocational
goals and have future aspirations is also dependent of a
person's self-esteem fRosenberg, 1965:229). A correlation
between delinquency agd low self-esteem resulting in the
choice-of a negatlive identity has been established (Rathus

h
and Siegel, 1973:265; Nash, 1965:261; Reckless, 1961:18;
. .
Schwartz and Tangri, 1965:922; and Erikson, 1956:88).

The establishment of one's identity is related to the
preparation for a vocational role in society. Erikson de-
scribes the psychosocial task involved in finding one's

identity in society in the following terms: "Man, to take

his place in society, must acquire a 'conflict free' habit-



agal use of a dominant faculty, to be elaborated 1n an occu

pation... (Frikson, 1968:65H).

It is evident that Vo« atitonal preparation and occupa-
tional choice is related to the attainment ot one's 1dentity
in society. Such preparation decreases the discontinuity in
transi1tion of roles from an (‘((;ﬁ()ﬂ“ﬂlly dependent ¢hild to
an economically i1ndependent child. In turn, this insures
that during adolescence the essential continuity ot the
personality 1s not threatened (Paranjpe, 1975:62).

Thus., the developmental tasks of 1dentity formation and
vocational preparation can be seen to be interrelated in the
adolescent's search for his ultimate role in sociely. The
task ot vocational preparation and its role 1n identity

formation within the community social system will be dis-

cussed in the following section of the present chapter.

2.3 Theoretical Perspectives

on Vocational Development

There exist many theoretical perspectiyves on vocational
development. Osipow (1968:10) uses the following four cate-
gories in discussing the theoretical approaches to voca-
tional development.

The trait factor theories assume that a straight for-
ward matching of individuals abilities and interests with
the world's vocational opportunities can be accomplished

»

(Parsons, 1909; Hull, 1928; and Kitson, 1925).



The soci1ological model has the notion that the princi-
pal task confronting youth is the development of techniques
to cope etfectively with his soctial environment (Caplow,
19545 Hollingshead, 1949; and Miller and Form, 1951).

A third category might be called the personality ap-
proach. Here the 1deas range from elaborate lists of needs
(Hoppock, 1957) and the detailed personality types for car-
eer areas (Holland, 1959) to the assorted empirical studies
ot Small (1953), Schaffer (19953), and Roe (1957).

The fourth approach actually weaves two models into one
and can be c(alled etther the developmental or the self-
concept theory. Discussion of this theory will occur later
in this section.

It is itmportant to note that these previously mentioned
models are not independent of one another, but are closely
intertwined. No one theory or perspective of vocational
development truly covers all the variables, i.e. needs,
personality factors, environment, socio-economic status,
familial and peer influences which are influential in voca-

L

tional choice. Vocational development 1is a complicated

process which is influenced by many factors. Much research
has been done in this area. However, it is not within the

realm of the present study to review all the factors which

have been found significant. The review and discussion will
be limited to the developmental and self-concept theories of
vocational development as they relate to the present study.

A basic construct of vocational developmental theory is
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that maturation and career development are closely related.
As a pexson matures, progress occurs through a series of
developmental career life stages with opportunities at each
stage to successfully encounter specitic tasks (Pletrotesa
and Splete, 1975:141). The c(oncepts of developmental lite
stages and (r1tical stage theory, which have previously been
discussed, are fundamental to this particular approach. The
developmental stages of vocational theory reflect notions of
what a person of a certain age should be like or be able to
do (Herr, 1974:266).

Ginzberg, Ginsburg, Axelrad and Herma (1951) in their
writing point out the correlation between the principles of
developmental psychology and vocational development. In
their theory, the major periods are the fantasy (before age
eleven), the tentative choice (between ages eleven and sev-
enteen), and the realistic choice period (between ages sev-
enteen and young adulthood) (CGinzberg, 1952:491).

Several other authors have posited stages of vocational
development. Super (1953:185) states ten propositions of
career theory, including the notion of life stage influences
on career process, antl the possibility of facilitating dev-
elopment through these stages. Super's life stages rele-
vant tg adolescence are the growth stage (birth to age
fourteen) and the exploration stage (age fifteen to age
twenty-four).

Havighurst (1964), who as previously mentioned contri-

buted to the notion of adolescent developmental tasks also
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focused upon vocational developmental stages. One of the
tasks ot adolescence, according to Havighurst, is "to organ-
ize one's plans and energies 1n such a way as to begin an
orderly career, to teel able to make a llving" (Havighurst,
1972:62). Actually accomplishing this task at adolescence .
18 only one stage 1n the process ol si1x vocational stages.
The third stage, "acquiring an 1denti1ty as a worker in the
occupational structure,” also ideally occurs in adolescence
(Havighurst, 1964:216).

The basic theoretical premise to be considered in voca-
tional self-concept theory is that an individual implements
his self-concept by choosing to pursue a career that will
allow ftor self-expression. The expression of self is consi-
dered a motivating force 1n evaluating the attractiveness of
an occupation (Oppenheimer, 1966:191).

The conception of occupational choice as implement ing-~

\
the self-concept began to bridge the gap between personality
theory and vocatonal psychology. Super defined the process
of vocational development as that of developing and imple-
menting a self-concept. According to Super, an individual
needs to develop an accurate perspective about his abilities
and potentialities, his ideal self, the discrepancy between
the two, and his willingness to change life style aspira-
tions (Super, 1953:189).

Crites elaborates upon the relationship between voca-
tionil choice and self-concept when he writes that

"...as an individual grows older, he inte-



grates the various pilctures he has of himself
into a consistent self-concept, which he
strives to preserve and enhance through all
his activities, but particularly through his
occupational activities. He attempts to sel-
ect an occupation which will be compatible
with his selt concept and which will allow

him to make 1t areality by permitting himto
"

play the role he wants (Crites, 1969:98).
View of Vocational Development

The present study's view of vocational development
integrates the Iwn»m()dels of developmental and self-concept
theories into one. This view of vocational development
holds as its general thesis thaf 1) individuals develop more
clearly defined self-concepts as they grow older which vary
to conform with the changes in one's view of reality; 2)
people develop 1mages of the occupational world which they
compare with their self-image in t;ylng to make career
decisions;. and 3) the adequacy of the eventual career deci-
sion is based on the similarity between an individual's
self-concept and the vocational concept of the career he
eventually chooses. This position evolved out of the ehrly
work of Buehler (1933), and more recently sthe work of Osipow
(1968), Super (1957), Samler (1953), Ginzberg and associates
(1951), and Roger (1951).

In viewing vocational development the present study
emphasizes its relationship to identity formation.
Herschenson (1968) attempted to synthesize Freud and

Erikson's theories of personality development with voca-



tional developmental theory. According to his framework,
Freud's stage of 'adolescence' and Frikson's stage of iden-
tity relates to the vocatironal stage of independence which
is 'goal directed’ and achieved through "an occupation’
(Hershenson, 1968:273).

Hershenson's framework illustrales)lhnt there 1s indeed
a correlation between vocation and 1dentity tormation during
adolescence. This can be understood when we consider that
people need to meet their emotional needs for recognition,

o
praise, approval, and independence. According to Perrone,
Antoinette Ryan, and Zeran (1970:86), the manner 1in which
individuals do this is by taking on a vocational identity,
by becoming 'somebodies' whom others can recognize, and by
which others grant emotional fulfillment. Thus, through
vocational 1dentitication, people find setf-hood, self-
realization, and self-fultillment (Perrone, et al.,
1970:86) .

McCandless (1970:Ch. 8) feels that adolescents are
strongly motivated in their search for identiiy and self-
satisfaction to make a vocationakvchoice that will contri-
bute to their fulfillment. Thus, for adolescents, their
vocation is one channel through which their life goals and
purposes might be fulfilled. It is the particular 'niche'
they feel compelled to fill in the world.

As previously mentioned, adolescence is the prime time

to lessen the gap between basic self and ideal self. Voca-

»
tional preparation and choice 1is viewed by the present
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research as a means of achieving congruence between basic
self and ideal self.

Obviously there are other influences on 1dentity forma-
tion. These i1nfluences are not being negated. The pr(-ml:jﬁ
of this study 1s that vocational preparation and cholce 1is

hY
an important influence on i1dentity formation.

Research on the Selt-Concept Theory

of Vocational Development

A great deal of research has substantiated the hypothe-
s1s that selt—(onc$pt 1s (losely related to occupational
level, job satisfaction, and academic aéhievement.

Greenhau% (1971:83) found low self-esteem pRersons }ikely to
(hoosehnggpations below their ability, personality, and
interest functioning. Korman (1967:67) found that low self-
esteem individuals with past unmet needs become accepting of
unsatisfying vocations and actually seek tﬁem out.

Self-concept reflects the individual's ability to eval-
vate oneself realistically. Patterson (1957:379) noted that
the emotionally disturbed have difficulty making good occu-
pational choices. Oppenheimer's (1966:191) findings agreed
with the thesis that people who are dissatisfied with them-
selves are dissatisfied with their work. Tseng (1972:314),
studying people with vocational rehabilitation problems,
noted that poorly defined sélf—concepts contributed’to their

occupational problems. The research of Borow and his co-
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authors enumerated several of the typical consequences for

vocational development that emotional disturbance and low

self-esteem may produce in the adolescent. These are as

follows: 1) persistent fteelings of personal inadequacy as a

AN

worker-to-be; 2) lack of a senyse of direction whereby one

simply does not believe in the efficacy of rational planning
. . . : t

for one's tuture; 3) disturbing disparity between one's

\

verbalized occupational aspirations and one's actual expec-
tations; 4) subjective occupational foreclosure wheréby one
prematurely and unconsciously rejects many occupations from
consideration; and 95) lack of realism evidenced by poor
understanding of the sequence of preparatory steps leading
to the announced vocétional goal (Bor;w, 1968).

In short, research has established that vocational
choice is affected by one's self-concept. Therefore, emo-
tionally disturbed adolescents having poor and unrealistic
self-concepts can perpetuate these concepts by moving to-
ward inadequate vocational choices. Based on this, the
developmental self-concept theory of vocatiopal development
lends support to the hypothesis that a vocational program is
a necessary component to the treatment of emotionally dis- '
turbed adolescents (further research to validate this will
be discussed in the following chapter).

In viewing vocational development, both the intra-
-

—\)
personal and interpersonal problems facing the @dolescent

must be considered. Society has cultural and social influ-

ences which determine the accessibility of opportunities for
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the adolescent to successfully accomplish the developmental
tasks of i1dentity formation and vocational choice. Youth
today are living 1n a complex and ever changing society. As
a result, these torces render the tasks of knowledge and
'\ . . . R
awareness of oneself and vocational planning and choice as
\\ h .
confusing and complex. These societal 1nfluences have even
more dramatic implications when one considers the emotion-
ally disturbed adolescent. For this reason, the following
section will elaborate on the implications that societal
change have on adolescents as they approach the task of

vocational preparation and choice.
2.4 Society and Vocational Preparation

In viewing work attitudes in society, it is evident
that a number of changes Haye occurred over the last cen-
tury. Herr (1974:1061) refers to North America as a classic
example of a heavily work oriénted sodiety. Some attribute
this to the so-called Protestant\work;éthic.

Swiftly moving social, econogif, and technological
changes following World War II led many t; ponder the worth
and meaning of work experience (De Grazia, 5962). During
the sixties, youth were troubled by prédictea mass unemploy-

ment and perceived limited life options. Since the sixties,

although unemployment remains a national problem, the empha-

sis appears to have shifted to the alleged dgpersonalization

of many of today's jobs (Swados, 1969:13) As,a result, work
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attitudes and the work ethic itself have been undergoing

change .

Work AttitudeS“of Adolescents
: et
Studies have been done in the area of work attitudes in
youth. Borow,(1966), in reviewing these sfudies, suggested
that youth haveé negative and rejecting attitudes towards
work. Borow, (1968) in another study concludgd that youth

perceive self-actualization through work as a remote possi-
bility. '

Herr and Neff both challenge this conclusion. Herr
feels that the intensity of the above attitudes have led to
the f@lse conclusion that youth as a class repudiate work as
an obligation and as a redeeming human experience. He
states that survey findings indicate that the so-called
counterculture embraces only a relatively small number of
individuals (Herr, 1974:22). To support thié, Neff writes
that "in the main in our society, few if any, prospective
means to personal power, status, meaningful existence and
self-worth exist apart from work. The vast majority of North
Americans...demonstrate that thii is true" (Neff, 1974:156).

"Similarly, Katz (1973:99) stétes that work ;emains a
"major tenet of the North American culture.” It is not
surprising,-therefore, to learn that the york ideadls of most

high school students do not diffé{\radically from those of

their parents' generation (Measurement Research Centre,

e



1972). Actuatly, Herr concludes that youth seem to take
work more seriously than their elders. Thev place more
importance on how a job contributes to selt-expression,

[

self-esteem, usefulness, and expansion of skills (Herr,
L3

1974:10) .

The Work in Am(‘ri(‘a-Spv(la] Task Force (1973:22) in
agre(;ment with this, concluded that work still holds a cen-
tral position 1n the lives ot yvouth and brings order and
meaning to life. Also, the Yankelovich report (1972) found
four out ot five college students committed to work as an
essential way of life. In (Ioodwin's (1971) interviews with
disadvantaged youth, they saw a meaningful job as enhancing
their self-esteem and avowed to continue working for other
than e“conomic reasons.

Thus, Lhese: studies support the notion that the work
ethic has undergone a metamorphosis. As Story polnts out,
the new work ethic stresses "...such factors as inner satis-
faction, the sense of making a contribut10n,>and the feeling
of appropriate status and well-being" (Story, 1977:144). In
short, the "fulfillment ethic" seems to have replaced the
Protestant work ethic, which made dvvirtue of work itself
(Light and Laufer, 1975:93).

Although the preceding studies support the conclusion

that youth still value work, many tout the value of work for

]

.

teenagers, Little systematic research has been done on the

benefits of employment for teenagers.
. A 4

Greenberger and Steinberg (1980:46), by administering a

.
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questionnarte to students in four Calitornia high schools,
and Cole (108(5:&6), by interviewing twenty-five young people
across the United States, addressed this 1ssue. FEven though
these studies approached the issue in different ways, they
reached complementary conclusions. The findings confirm
that for young people, working 1s a way to acquire practical
knowledge and skills, assess goals, develop selt-contidence
and pride from a sense of accomplishment and a means to
learn to manage emotions and behavlo’i. The studies showed
that students who had most diffi(.ulty at school learned the
most from working. As well, even the youngsters who disliked
theit jobs enjoved the sense of independence and power.

) A study by Hammond (1971:55) in the United States asked
students who worked part-time to state their personal rea-
sons for working. Although money was the most important
reason, they were also interested in work to learn to get
along in the adult world, to get experience in a vocation,
to fill their time, and as an enjoyable activity.. Although
the majority of these studies were performed in the 1970's,
they provide evidence that youth value work.

However, there is some controversy over the idea of
allowing youth work participation. Many adults honestly feel
that we do youth a favor by exempting them from work. As
well, most textbooks on adolescent theory do not even men-
tion "work" as important to youth, except as a way of ;arn-

ing money. Roszak, in support of this contention, feels thht

our leisure-wealthy society does not have an abundance of

1

[

.



jobs for youth and can attord "to prolong the ease and draitt
ot (hildhood” (Roszak, 1968:731).

Roszak and others, who take this pornt of view, torget
that vyouth have an obligation to contribute to sociely.
Since work 1s acentral tact of adult lite, work experience
prepares vouth for the demands of adult soci1ety. In support
of this, Mitchell makes the point that psychologists often
over look work as one ot the primary means by which a person
can construct, change, or modifv his world (Mitchell,
1975:29). As well, Neff elaborates on the 1mportance of
work other than as a means to make money. He states that 1t
is seldom acknowledged that people work to maintain self -
esteem, avoid boredom, acquire an identity, and feel respon-
sible (Neff, 1968:141). According to Mitchell (1975:25),
teenage school dropouts supportvthis by c¢laiming that they

feel more worthwhile and constructive working than when they

were forced to "do nothing” at school.
f
Societal Influences on Vocational Preparation
®

‘The importance of work to adolescents can be seen when
one views the classical picture of adolescence as a struggle

S

for emotional and economig independence. Further, as
Erikson specifies "...identity maturation in adolescence 1s
the time when the individual through role experimentation

finds a niche in society, reconciles his conception of
.

himself and his community's recognition of him" (Erikson,
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195%6:60). However, this process 1s dependent on society's
identification and r1ecognition of the adolescent as )/(-ing
important .

Tl;us far, suppoirt has been given to the notion that
youth do not disdain the idea of work as a necessary and, at
least potentially, meaningful and rewarding activity. How-
ever, the value of work and the soc tali1zation process opera-
ting 1n soclely are 1n conflict. In support of this conten-
tion, Ficks writes

"...the delav in adolescents participating in

a meaningful way in society has given adoles-

cents no support in their search for their

ultimate social role in society”" (Ficks,

1976:91).

Similarly, other writers feel that society is falling
short of 1ts obligation to give recognition to adolescents
and socialize them in a vocational role. VFtriedenberg
(1959), in his writing suggests that adolescence as a life
stage tor preparation and identification with adult respon-
stbilty is waning. Rogers (1977:137) elaborating upon this
states that the adolescent's need to prepare and choose a
vocation is compounded in‘magnitude by a highly industri-
alized society. The end result is a sense of alienation
from society and adult identities.

Historically, technology has had an important role in
diminishing both the family's and community's capacity to
prepare adolescents for adulthood. The organization of the
household and the occupational structure has radically

changed (Herr, 1974:10). In the first half of the twentieth
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century, identity was achieved through the selectiron and
preparation for an ()w\pa(i()n, since work was the basts of
life (Havighurst, 1972:69). Since the depression years,
vouth are no longer economic assets to the household and
society. The occupational potenl 1zal‘g>f youth 1s delayed
through the impositon of age, educat ion and experience bar.
r1ers (Adelson, 1969:7). Now anlghxlxsl (1972:69) teels,
with the emphasis on expressive values, nothing has yet
replaced occupational choice and preparation as the sure
means of 1dentity formation.

As well, it 1s difficult for adolescents to establish a
stable vocational identity in a tluid technological economy
(Rogers, 1977:1138). These factors result in an overly long
period in which the adolescent remailns a dependent being.
Further, when adolescents are continuously prohibited from
doing worthwhile and important work, feelings of nonworth
naturally fill the adolescent §elt—1mage (Mitchell,
1975:161).

Thus, in many ways, we are ratsing adolescents in an
environment that does not provide the permission and encour-

agement to foster self-actualizing growth and healthy ad-

-t

justment.

Consequences of Societal Influences

for Adolescents

A careful examination of the preceding societal condi-
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tions suggests that todav's adolescents have been living in
g world which is in the midst of change and transition. It
is true that every genetration has felt the shock of history,
but probably not as deeply as Ioday's vouths (White, 19773:
19). Not all intl‘uon((*s need be negative, however the point
is that the potential for greater prevalence exists. Sima
larly, not all adolescents have emotional problems, but
" ..the widespread 1ncrease of mental 1llness, alcoholism

- ‘
and drug abuse, and various forms of 'acting out' behavior
among vouths indicate many do have psychological problems”
(Rice, 1978:44).

The suggestion made is that soctal stressels and the
lack ot goal-directed and constructive outlets are creating
part of adolescents’ problems (Miller, 1974:110). When one
considers the incvitable psychological results, the pilcture
is rather dismal. Herr addresses this in his description of
the psychological makeup of the young as being "feelings of
powerlessness, unstable vocational selfconcepts,’aistaste
for many forms of work, substitution of vocational fantasifs
and avoidance of realistic planning and exploration. The
significance of these conditions fesults in the aliination
of youth from society at large" (Herr, 1974:26).

In analyzing the work alienation phenomenon, the Work
in America Special Task Force (1973) identified powerless-
ness, meaninglessness, isolation and self-estrangement, as

being components of the work experience.

In considering the emotionally disturbed adolescent,



the consequences of limited vocational opportunity become
even more severe. Mitchell, in discussing the problem ado-
lescent, states "these adolescents deprived of meaningful

forms of self-assertion invent outlets for 1ts release, many

’y

of which are violent and self-destructive” (Mitchell,
1975:68) .

Fishman writes "that the lack of socral and economic
opportunities has generally been associaved with many char
acteristics of the problem adolescent such as poor self-
image; feelings of powerlessness; lack of a future orienta-
tion; fatalistic attltude;.depressed expectations for
achievement; and, tinally, a greater potential for anti-
social behavior" (Fishman, 1965:1). The distinctive impor-
tance of the correlation between limited economic opportuni-
ties and delinquency has been stated many times (Fleisher,
1966:116).

The lack ot economic and social opportunities for ado-
lescents creates a condition of relative social deprivation
associated with a range of maladaptive\attitudes and beha-
vior, including psychological problems ahd delinquency.
Thus. a major obstacle facing 'problem' adolescents is that
they are given few models and opportunities to which they
may dedicate themselves. The disturbed adolescent, by virtue
of his problems, is already alienated from society.

In brief, the lack of vocational opportunity as a
coﬁtributing force is viewed in two ways. Firstly, as an

instigating force in the prevalence of psychological prob-

~J



lems and delinquency among youth; and secondly, as a force

that perpetuates the already extstent alienation and self-
~

destructiveness of problem youth.

In consi1dering these forces, recognition must be given
to the conditions and structures of our society which are
not giving support to the most vulnerable members ot the
adolescent group. This group is manifesting signs of this
tailure in increasing psychopathology. Fried supports this
contention by stating that the "Jesser importance of dis-
tinctively psychological tactors and the relatively greater
signiticance of social factors in the development of delin-
quency and deviant adaptation should be considered (Fried,
1966:441).

Theretore it appears that society has a responsibility
to devise means by which youth, including the malad justed,
can make significant contributions to their family, society,
and themselves. Similarly, treatment programs must devise
ways which allow adolescents to assert themselves in produc-

‘.
tive creations and sanction more constructive ways to satis-

fy their needs. Methods in which this can be achieved will

be addressed in the present study.

2.5 Summary

There exist a number of theoretical perspectives on

adolescent development. The developmental theory of adoles-

cence has the most specific application to the present

48
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study. Inherent 1n this theory is the critical stage hypo
b
thesis, which views adolescence as the cructlal time of life

during which specitic developmental tasks must be accom

-7
5

plished.

The present study is concerned with the two develop-
mental tasks of identity tormation and vocational prepara-
tion and cholce. Adolescence is viewed as a stage ot lite
and a «ritical period in which these two de*@lopmonlal tasks
must be achieved prior to taking on higher level tasks

The scope of the area of personality development defi-
nitively and theoretically 1s extremely broad. Operation-
ally identity 1s used in the present study as being the
synthesizing agent and central organizing principle of the
personality system that accounts for its unity and conti-
nuity. It is also viewed as linking the personality system
with the larger soclial systems in the community.

As part of the process of {dentity formation, adoles-
cence is a time to close the gap between self-concept and
ideal self. This can be accomplished by integrating life
goals into the ideal self. Integral to identity development
is the establishment of one's place in society. Implicit in
this is the change from economic dependence to economic
independedce which occurs in the transitional stage of ado-
lescence. Vocational planning is the process tﬂrough which
one can close the gap by developing greater congruency
between self-concept and ideal self.

In discussing vocational development, the present study
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has focused specifically on the developmental and self -
concept theories. Writers have identified sequential stages
in the vocational development process which retlects ideas
of what a person at certain ages should be achieving. The
basic premise of vocational selfﬂfon(ept theory i1s that an
individual implements his self concept by choosing a career
that will allow for self-expression.

Youth's perception of work supports the contention that
vocational preparation and choice is an‘important develop-
mental task. Although historically the meaning of work has
changed, there Is nothing to suggest that it is 1n the
process of disappearing. The fulfillment work ethic has
replaced the Protestant work ethic.

Studies have been done in the United States that lend
support to youth's commitment that work 1s an essential
part of life. As well, studies have supported the notion
that work is beneficial to youth.

Work remains a basic tenet of society, however, society
contradicts itself by denying productive work to adoles-
cents. In attempting to take on a vocational identity, the
adolescent experiences a number of societal constraints.
Some of these include adults' devaluation of work as impor-
tant to youth, technologiéal changes, constantly shifting
occupations and extended education. The result of these
constraitif can cause the psychological effects on youth of
powerlessness, instability, and alienation.

When society denies economic opportunity to youth, it
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CHAPTER THREE

ADOLESCENT TREATMENT PROGRAMS

From personal experience, and a review ot the litera
1t is evident that considerable frustration and pessi-

exists regarding both the accessibility and viability

of services avatlable to the emotionally disturbed adoles-

cent.,

ot ad

A number ot major obstacles have kept the treatment

olescents 1n a 'pioneering' phase. Consequently, the

treatment and 1ntervention strategies for this population

group

nihil

notew

relev

remains a «loudy area. Many professionals take a
1stic point of view and 1in general outcome studies are
orthy for verifying the lack of success 1n providing
ant programs. However, several studies in the litera-

ture support the notion that a vocational program is a

neces

cents

meet

sary component in the adolescent treatment process.

3.1 Major Obstacles in Adolescent Treatment

A key aspect of the difficulties experienced by adoles-
is the failure of social opportunities and services to

the needs of youths identified as "problems" (Cloward

and Ohlin, 1960). In addressing this issue Spergel (1969:

50) uses the term, "skimming." This refers to the process

52



/
of organizational avoirdanke of socral problem solutions

A

AN
through not providing services or the provision of inappro-

priate, inadequate, or irrelevant opportunities and ser-
vices.

In recent years, considerable 1nterest and resources
have been expended on additional Services and new opportuni-
ties for the prevention and treatment of adolescent emotion-
al distqrban<e. From personal experience and a review of
the literature, many factors have contributed to the limited
value of most ot these programs.

Firstly, agency administrative functioning precedes
service to the people in a number of ways. The wrong
(lients are served by the wrong programs, insufficient re-
sources are expended for the right programs, and excessive
résour(es for the wrong ones (Fitch, 1967:340). Personnel
are inappropriately trained or their expertise is used for
the wrong purpose. As well, the contributions of community
conditions and organizational arran%ements to the problem
are ignored.

Secondly, treatment programs have been planned on the
assumption that the labels "emotionally disturbed" or
"delinquent" denotes a population to be dealt with as tﬁough
all their members are reihtively similar (Kahn, 1963:IX).
Correspondingly, treatment is often viewed in hunitive terms
instead of rehabilitative and preventativecterms.

Thirdly, communities have been willing to accept the



agency and 1nstitution as a planning unit. Communities have
reacted spasmodi(ally and irrationally to emotional, behav-
ioral and social problems of adolescents.

/Fourthlv, political pressures and inappropriate public
policies have placed priority on one selt of programs at the
exclusion ot others. As well, they have failed to view the
interconnec tedness of problem solutions and the need to
carry out several kinds of efforts simultaneously or 1in
sequence.

Fitthly, organizational policies and procedures often
negate basic goals of the program. Programs are requided to
show evidence of success at the end of a given time, in
order to be in a position to obtain funds for continuing
programming. To meet this demand, agencies may recruit the

1

"best" and "most promising" adolescents to serve as clients.

Sixthly, another variant of the failure of opportuni;
ties is the provision of irrelevant resources by agencies.
Programs are initiated based on the professional's evalua-
tion of needs rather than the population’'s perception of
needs.

The seventh reason involves a process called stigmati-
zation (Spergel, 1969:47). The youth identified as a 'prob-
lem' is provided with a tag which negatively modifies his
view of himself and reinforces Father than reduces aliena-
tion from acceptable values and béhaviors (Wiikins,

1965:96). The reinforced ,self-perception of the youth as

'delinquent' or 'crazy' contributes to his isolation and
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alienation trom other vouths and the community.

Lastly, the 1nvolvement of youth in self-determination
and decision making has been neglected. In the entire pro-
cess of créatlng opportunities for 'problem’ adolescents the
potential of involving them in program determination and
execution has been overlooked (Spergel, 1969:51).

The end result of these conditions 1s that organiza-
tions, agencies, and programs become self-binding and encap-
&

sulating (Sgergel, 1969: 234). The concepts, definitions,
and progfams they c(reate, indeed, may. perpetuate the very
condi™ions they were intended to alleviate. They may em-
phasize issues cen-t to the achievement of organizational
purposes, but are peripheral to the solution of community
problems (Kahn, 1963:1X). Evidence suggests that both

1
youths and the community may profit from elimination of many
"curative" institutional processes (Sutherland, 1949)..

Delinquency and emotional adjustments are often only
transitory adolescent phases, especially if not Yeinforced
by inappropriate institutional and adult reactions (Wilkin,
1965:96). Therefore, in any effort to deal with the prob-

lems experienced by adolescents, it 1s essential that the

failure of opportunities and services be clearly identified.



3.2 Studies on Treatment Programs tor

the Fmotironally Disturbed Adolescent
4

Inpatient and restdential treatment, which removed the
adolescent from his environment, was the most common type of
treatment in the past. The philosophy behind this was that
the problem lay within the adolescent and not the living
environment and social svstem.

Based on the literature review, the inpatient treatment
approach appears to be very ineffectual. Follow-up studies
of these programs indicate that the essential skills needed
by these adolescents to function competently within society
were not being met.

Kivowitz, Forgotson, Goldstein, and Gottlieb (1974:35)
did a survey of onerﬁundred and thirty-eight ex-adolescent
inpatients six years after discharge. They found only a few
suffering from neurotic disorders adjusted over time.
Herrera, Lifson, Hartmann, and Sdloman (1974:769) did a ten
year follow-up on formerly hospitalized adolescents. They
found the majority of adolescents diagnosed as schizophrén-
ic; character disorders; and manic depressives were ;till
poorly adjusted. Two-thirds of the ex-patients were in and
out of the hospital continually and three had committed
suicide. Most of the subjects were functioning one or more

h g

yea;s below others of the same age with average ability.



Warren (1965:141) followed up one hundred and tatty
seven patients s1x Ol More years after admlsslxon to the
Adolescent Uni1t ot the Bethlem Roval Hospital. He tound
that one-third of patients with neurotic disorders (>r‘((>nw
duct disorders (oﬁllnuod to have further disturbance. Girls
had a rather better outcome than boys, particularly 1in the
neurotic group. One-half of the conduct disorders did well,
but oniy one-quarter of the psvchotic 'group improved.

»

Hartmann, CGlasser, and Herrera (1969:66) reported on
fitty-five patients hospitalfzed for mental illness during
adolescence. They followed up the patients six months, one
year, and five vears after discharge. The results indicated
in general that the adolescent patients five years after
treatment were still severely disturbed individuals. These
young people, no longer adolescents but 1n very few cases
truly adult, suffered from severe pathology most clearly
manifested in social relationships and secondary depression.

Overall, a review of these studies\_guggests that in-
patignt treatment of adolescents has had rather dismal re-
sults and has not been successful in integrating the adoles-
cent into the community.

Psychotherapy based on the psychoanalytic iheory of
adolescence is used to treat adolescents. Evans (1976:193)
used psycholanalysis and psychotherapy on fifteen emotion-
ally disturbed males. He found that it was not useful unless

the patients were very realistic about themselves.

Zellerman (1975:199) believed psychotherapy was not too




eftective with adolescents due to the lack of knowledge of
the adolescent process. Fisenberg (1975:181) concluded that
psychotherapy was a possibility wl&adol(‘m ents but 11 was
still in the developmental stages.

From the research, it appears that individual psycho-
therapy could have a place within the overall treatment
program ot the emotionally disturbed adolescent, but by
itself it 1s ineffectual in "curing” the adolescent with
problems. In the main, psychotherapy treatment evaluated in
residential settings and by isolating adolescents from their
immediate environ.wt has proven unsuccessful.

Outpatient treatment is a recent trend for helping
youths with serious problems. A follow-up study by
Flomenhaft (1974:57) four years after the initial study was
performed on two groups of troubled ad\olescents. One group
had been treated as outpatients, the o\tlher as patients
confined to a mental hospital. The st.udy showed that in
comparing the two groups, there was a no difference with
respect to their current level of achievement of the major
developmental tasks of adolescence. Both groups were devel-
opmentally behind the norms for their age group.

Pichel (1974:140) conducted a long term follow-up study
on sixty adolescent psychiatric outpatients. The goal was
to gain some impressions about eventual adult adjustment.

In this group of sixty troubled adolescents, twenty percent

had histories of childhood problems sufficient to have re-
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quired attention during childhood. Results indicated that
forty-six percent of the sixty reported further difficulty
in adulthood necessitating further psychiatric help. Only
twenty-one percent of the studv group ¢laimed that they had
ad justed to society.

There are relatively few studies, however, directed
toward the long term follow-up of young patients seen for
psychiatric evaluation or treatment 1in outpatient selttings.
Most studies have investigated outcomes for hospitalized
patients or attempted an assessment of outcome i1n disorders
that are generally associated with poor prognosis, particu-
larly schizophrenia and dellqu>ency.

Community programs have been initiated as an approach
to prevent mental illness in adolescents. Many researchers
and profeséionals believe the community would be more effec-
tive in dealing with adolescent problems than menta}’hospi—
tals. These programs recognize the importan;é 6f the ado-
lescent's social environment. Focusing on the psfcho-social
theory of adolescence, they have included social environmen-
tal components in their programs. Today many adolescent
programs include school, occupational, and recreational
therapy.

Family therapy as a viable treatment modality is sup-
ported by a number of studies in the literatu;e. Justice
and Duncan (1976:365) studied the runaway problem in the
United States. They viewed the types of adolescenté in-

volved, their families, and underlying factors. Runaway



problems decreased when the adolescent's families underwent
family therapy. Parents were trained to communicate and

make non authoritarian decisions.

Williams and Lyons (1976:243) studied suicides in ado-
lescents and lgeirkfamilies. They found that these families
were, In essence, non—fun(tloning. Interaction between
members was ineffective, conflict rates were high, and the
"family" gave negative reinforcement to the individual.
Williams and Lyons felt family therapy would help. Corder
and Shor (1974:1) studied family history, environment, and
interactional variables in matched groups of suicidal and
non-suicidal adolescents. They found that significantly
more suicidal adolescents had histories of family disorgani-
zation, had been exposed to suicide in the family, had feel-
ings of lack of control over their environment, had lost a
love object, and lacked communication with their parents.
Cordér believgd family intervention for adolescents contem-
plating suicide was essential.

Howes (1976:249) looked at tge natural development of
family crises. He found that families characterized by
rigidity prevented them from moving through the develop-
mental cycle. When families dealt with the crises in inef-

fective or pathological ways, adolescents in the family

often ended up hospitalized.

People that have used family therapy in adolescent

programs have found it successful in terms of integrating
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the emotionally disturbed adolescent back 1nto the commu-
nity. Ro-Trock (1976:59273) studied the t*f(\(*('livvnoss of
family therapy over individual therapy with hospitalized
adolescents. They found that adolescents who underwent
family therapy adapted to their community twice as fast as
those receiving individual therapy. Family therapy made
communication in the family more effective.

Wellisch (1976:3634) also studied the difference be -
tween family therapy and individual therapy with hospital-
ized adolescents in the Tex;n Research Institute of Mental
Services. Similarly, Wellisch found that the use of family
therapy increased their functioning in the commu;ity and
kept the adolescents out of the hospital. Garrigan
(1977:83) found family therapy with emotionally disturbed
adolescents produced positive effects in the family system,
reduced the emotional disturbance in adolescents and, in
many cases, improved the parents’' marital situation.
Hagglund (1974:249) found family therapy more effective than
individual therapy with drug users.

Group therapy has also been effective with adolescents.
While there is already a great quantity of literature avail-
able on the subject of adult and child group treatment,
there are only comparatively few concerning group treatment
of adolescents. Boenheim (1957:398) noted that the improve-
ment of patients who responded to group therapy consisted of

lessening of anxiety and depression, better social contact,

a bettering of family relationships and a greater ability to



cope with authority. German (1975:1976) found that when
group reality therapy was given to institutionalized adoles-
cents, behavior within the institution was rated as more
responsible and acceptable by workers. Individual group
members were more accepted by peers, 'l\l()wever, behavior out -
\
si1de of the institution still required discipline. Roth
(1977:776) used transactional analysis with a group of resi-
dential emotionally‘disfurbed adolescents and found that it
helped reduce anxiety within group members.

Day programs are becoming more prevalent in psychiatric
treatment. Day treatment in the form of an organized day
hospital for young patient; beg;n in the United States only
in 1958. The emergence of day psychiatric treatment might“’,
best be viewed as a technique designed to fill the need
created by gaps in the historical development of the treat-
ment of chiidren and adolescents: Many of these gaps have
been di8cussed previously.

Prior to 1958, children were taken care of either in an
outpatient setting or in a residential setting. Donald Blbch
(1958) observed that there was no overall plan for emotion-
ally disturbed children. He pointed out .that tréatment
facilities came in isolated and discrete packages. Bloch“
advocated a flexible network of facilities available to the
seriously disturbed child. I; was felt these intermediate
facilities would hopefully bridge the gap beﬁween‘outpatiegt

clinics and residential treatment centers.
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A review of the literature on adolescent treatment
N

illustrates that research suffers from small homogeneous
groupings in highly specialized programs, and lack of sound
objective diagnosis on which to base treatment and evalua-
tion. Although adoleécent treatment programs have been b
availliable for many years, outcome in general has been poor.
Up until the last dfcade, disturbed adolescents were taken
away from their environment and placed in meptal hospitals
or residential centers. Re(ently'professionaLs are recog-
nizing that the adolescent's probléms are not only within
himself/heréelf, but also ;ithin the social environment.
‘Group therapy and family Lherapy have proven more effective
in assisting thé'adolescent ad just back into the community.

However, community adjustment still remains the central

issue of concern in adolescent treatment programs.

3.3 Treatment Program Used in

the Present Study

Twenty years later in Edmonton, the situation existed
fhaﬁ.Bloch spoke of in 1958. The lack of differential local
treatment centers resulted in the inappropriate treatment of
large nﬁmbers of adolescents. To circumvent many of thé
shortcomings of adolescent treatment which have been dis-
cussed, the Adolescent Day-Night Treatment Program was ini-

utiated in 1978 by the researcher and a psychiatrist. This Q“

program has been utilized for the present study.
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The objective of the program i1s to focus on the total
individual and the developmental stage which he 1s in. The
program attempts to assist adolescents in overcoming prob-
lems which have arisen within themselves, the family, the
community and the school.

The program is detined as a 'comprehensive community
treatmgnl program.” Comprehensive means that the program
provides a full range of diagnostic and evaluative services
for the adolescent and family, as well as the essential
treatment services, schooling, group therapy, family ther-
apy, and ancillary therapies (such as, occupational and
recreational therapy, and the like).

The treatment program is community-based and consists
of components within a therapeutic milieu program in the
form of an assessment service, day and evening treatment
programs, a therapeutic group home, and community liason and
education. The adolescents are referred to the program py
schools, community agencies, and medical personnel.

"Although as previously mentioned, the adolescents have
made significant behavioral changes while in the program;
the program objectiye of maximal community integration is
not being completely satisfied. After the adolescent is
discharged from the program, he often appears to revert to
many bf his old behavioral patterns. Tﬁe adolescents evi-
dence difficu.lty in in!grating int~o the cominunity and find-

ing a‘gx@ningful social role in society.

VA

»



Based on experience and review of the li1terature, 1t

appears that this problem can be alleviated by adding a

vocational component during the transitional period from the

program to the community. Ongoing vocational counselling
and career development could be the key to the overall
success of the adolescent functioning in the community to
the maximum of his potential. It would serve as a "bridge”
to the community.

In a well-defined social environment the adolescents
could slowly and sensitively 1ntegrate activities appro-
priate for their age, developmental stage, and degree of
pathology. If they were involved in activities to promote
skills, encourage intellectual pursuits, and increase theilr
sélf»esteem, they would perhaps have the motivation and

4
desire to return to the community and function competently
within their potential and limitation.

Other professionals and researchers involved with ado-
lescent treatment hgve come to similar conclusions which
will be elaborated upon in the following section. From the

available literature and personal experience, there appears

to be a definite need for vocational programming in all

-
—

adolescent treatment facilities. o

‘

\
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@
3.4 Studies Which Support the Need
for Vocational Programs
A

From a review ot the literature, various studies sup-
port the need tor vocational programs in adolescent treat -
ment . Russell (1973:2A) wanted to determine the SU(((‘SAS/
failure of a residential treatment program in terms of
community survival and adaptation. He discovered that the
success of the program was determined by external variables.
Vari1ables such as the family situation, returning to special
or vocational programs, or receiving support were adaptation
determinants rather than the program ittself.

Olmi, Paguni and Valgimigli (1974:1062) found that
therapeutic programs themselves were not enough to maintain
the mental health of adolescents. Flomenhaft (1974:57)
supported this finding when he found that formally hospital-
iged adolescents made marginal to poor personal and social
aéjuétments in the family and community over an increased
period of time. Both  Olmi, et atl, and@ﬂioi‘nhaft concluded
by saying that an extension of social psychiatry into the
community 1s necessary to help the ex;patients function more
adea'ptely in the communigy. '

Herrera, Lifson, Hartmann, and Solomon (1974:769) felt
that social psychiatry was not evén sufficient to maintain

adjustment. They found that those persons adjusting to

school or work were often unhappy and bored. Although their



occupation was generally consistent with their level of
training, it was below their socio-economic background and
estimated intellectual capabilities. This attfected their
functioning socially, personally, and economically. These
researchers concluded that vocational services and therapy
were i1mportant, as vocational competence affe?ted all other
areas of adJuSlment.

Schneider, levinson, and Weis (1974:177) established an
adolescent program in the Illinois State Psychiatric Insti-
tute for adolescents lacking social and academic skills.

b
Many of these adolescents had minimal brain dysfunction,
were unemployed, and had experienced severe family disor-
ganization. The program stressed school, occupational ther-
apy, and recreational therapy. They realized that the one
important component missing from their program was voca-
tional rehabilitation. These socially deprived adolescents
needed a forum to discuss future goals and plans to help
give them direction in society. They concluded that an
adolescent program must focus on the family, school, and
vocational planning.

Fenichel (1974:177) worked with children suffering from
autism, schizophrenia, and psychosis, who had been barred
from all schools as uneducable. He realized that a well
planned individualized program focusing on education, social
interaction, self-knowledge, and vocational skills was
necessary to succeésfully integrate the child in the commu-

hd
nity.
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Adilman (1973:547) in addressing adolescent residential
treatment ptograms summarized several different philoso-
phies. He concluded by saying that a program needs a school
curriculum, recreational and occupational therapy; psycho-
therapy, and vocational opportunities.

From the foregoing studies, it appears-that most re-
searchers feel that a vocational program is a necessary
component in an adolescent program. Vocational programming
is perceived as the key to successful integraﬂron of the
adolescent into the community.

"
3.5 Studies on the Outcome
of Vocational Programs

o
W

Many studies have been done op the effect of social

’

class and education on job career éétterns in youth. Like-
wise, the psychological traits that go into job satisfac-

3

4
tion, the personality influences that affect performance on

the job, and the personality ariables related to vocational

choice have all been studied. But surprisingly little has
5

’,"'
been ddéne on the influencé of vocational programs on person-

ality development in youﬁg people, particularly in relation
to their mentalthealth.

- Shore (1972:315), believing that one of the aspécts of
identityvformation for adolescents was delineating a voca-

tional goal, did a study on the mentad health aspects of

68
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employment in youth. Shore investigated three large-scale
) AL
L 4
federally funded i1ntervention programs which used employment

to bring about change: the New Careers Program, the Nation-
al Job Corps, and the Noighbofhood Youth Corps. These
programs had been designed for poor and uneducated youth.
Results were positive in that changes in impulée control,
achievement, motivation, and internal-external controk—had

. ‘ ~,
occurred. The individual's self-confidence, as well, fad.-
improved and vocational orientation skills had aided the
yduth in searching for and maintaining employment. Thera-

peutic. intervention through jobs had also assisted in deal-
ing with anti-social youth.

Shore and Massimo (1965:1) developed a vocational
} -
oriented psycho-therapeutic program for male drop-outs and
males with anti-social beHavior?.The program included reme-

dial education, couﬁselhing, job placement, and work. They

-
L

L &, . ..
“found significant changes in one's feelings about oneself,
. . ¢

-

. 1 - ,
control of aggression, attitudes towards authority, and an

AN

intrease in academic athidvement. In a later longitudinal
study by ShoTe (1969:769), the group, five years after being

tested, continued to improve by showing better social ad-

justment and employment'records. In conclusion, it was

noted that work was important in aiding identity formation

and delineated those dimensions of peftsonality functioning
A , - \

that mighp'bé affected by work experience. These were: 15

'
]

ﬁniinpréase in self-esteem; 2) - -independénce from parents; 3)

. . v

awareness of different types of work available; 4) opportu-

’ . *
»
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nity to work with and tdentify with adults; 5) constructive
channelling. of excessive energy; 6) resolution of sexual
identity and concerns; 7) testing our;ﬂsw skills against
reality; 8) assumption of responsibility; and 9) permission
to be in an active rather than passive role.
r .
lLeonard and Vriend (1975:668) 1 &iewed the ten-year
historv of the "Development of Career and Guidance Program”
(D.C.G.P.) for disadvantaged youth. The program focused on
o

the development of career knowledge, asplrations, choices,
planning ‘and adjustment to an ever-changing society. The
basis of the program consisted of group and individual
counselling techniques, information about different jobs,
test resulis,’audio-visual and printed materials on occupa-
tions, role playing, career games, career information bulle-
tin boards,, field trips to community work sites, speakers
and job related activities related to the students' stage of
development. They found that the prograq.could develop '
realistic occupational aspirations and educational occupa-
tional aspirations. - Students gainéd a better understanding
of tpemselves and were able to accept ftheir strengths and
limitations. Wholesome attitudes in general, which were
missing before entering the program, de;éloped during the
D.C.G.P. program.

i Leonard and Vriend (1975:668) compared the D.C.G.P.

group to a contro}l group who had never been exposed to

vocational counselling. They found the following results in
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the D.C.GC.F'. group: level of 0((upa\iogal—edurational aspir-
ations had increased significantly, greater growth in occu-
pational knowledge and planning had occurred, students in
the lower grades equalled or ex<ell§d in the national
achievement test norms, the high school students' occupa-
tiopal values had positively changed, the high school drop-
out rates had decreased, the students had developed more
positive self-concepts and were more motivated. The study
involved the two groups of students over an extended time
period.

.

Frederick (1975:1902) studied the psychological effects
of a 'planned career deJelopment' program on the state of
anxiety in adolescent youth at the Columbia Training School
in Mississippi. The aims of the program were to prepare
youth to cope with continued changes in the work world; to
acquaint students with major occupational fields; to develop
an understanding of the need for continuing education or
training 1in various career areas; to develop realistic work
attitudes; to help develop realistic self-undertstanding;
and to give employment information. Frederick gave the
Trait Anxiety chle before and after the six-week career
sessions. He found that the career program with delinquent
adolescents significantly reduced voéational anxiety.‘ How -
ever, it did not alter their life goals. The author attri-
buted this to the length'of the program. Frederick felt

that 4f the program were held over an extended period, the

youth's life goals would have been altered.

/
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Schwartz (197#:98) tound that directing psychiatric
patients into employment exerted a strong and beneficial
influence on many of them. Work modified the effects ot
institutionalization and helped prevent regression.

King (1976:7210) studied the differential effects of an
intensive vocational orientation on the adjustment of chron-
ic young mental patients. After a nine week program in
group vocational counselling, work experience, and basic
vocational instructions, there were small positive trends

towards personal, soctal, and vocational adjustments. How-
¥
ever, the results were not significant. Again, the author
attributed this to the short time factor.
Pannabecker (1975:1928) also did an evaluation of group

o
vocational counselling with hospitalized psychiatric pa-

tients by applying the theory of work adjustment. A control
group was used. He found the group with vocational counsel-
ling had a significantly greater need to utilize abilities
creatively, and recognize accomplishments. However,rthis
did not lead to an increased prediction of work adjustment.
Each group of patients (psychotic, neurotic, and‘character
disorders) sought different unrealistic levels of work. The
author questioﬁed whether this aspect was includéd in the

vocational sessions.
Purvis (1969:64) compared work relatéd needs and abil-
lities of psychiatric patients and a control group by usng

the Minnesota Importance Questionnaire and the Patient's

ro



Ability Rating. No differences between the needs ot the two
groups were found, but the work related abilities of the
patients were significantly lower than the control group.

It was concluded that patients’ assets must be determined
and focused on in vocational rehabilitation to increase
congruence between needs and abilities.

Studies on the use of vocational counselling on cul-
turally deprived adolescents and slow learners have also
been done. Tomassetti and Bozzano‘(1972:149) studied the
psycho-social and personality factors in vocational and

academic choice of adolescents from culturally deprived

families, who had school problems. The jbbs they chose were
lower than their intellectual abilities. This limited their
entrance into the working world. Vocational counselling

over an extended period of timg¢ ﬁhproved their situation.
Kennedy (1974:27) studied twenty‘h"'i:MChool reluctant lear-
ners with problems other than mental deficiency to see if
anything besides specific tasks could liip to a more posi-
tive self-concept. He found that after two weeks of voca-
tional evaluation and exploratiqh, the self-concepts of the
youth were a little more positive. A longer term vocational
prog}am maf have led to greater change in self—concept‘
Hoffmaq, Lehman and Zev (1975:283) opened up a communi-

7/
ty based home for disturbed adolescents who were discharged

* . .
from a psychiatric hospital. They had problems such as
anti-social behavior, suicidal behavior, and drug abuse.

The program in the home consisted of a_school program,
o
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psychotherapy, recreation and vocational services. This
program was successful in assisting the adolescents to func-

»

tion in the home. However, community adjustment was nol
addressed in the studyf

Studies on vocational programming which have extended
over a prolonged period of time appear 1o have much more
positiye results than shorter programs. The few studies
which Mave been reported seem oriented primarily around high
risk groups such as the culturally disadvantaged or the

anti-social youth. However, these studies provide evidence

that vocational programs do bring about sigrificant changes’
AN

~

in personality structure, 1dentity formation@‘aﬁd contribute
to better personal and social adjustment.
. «
3.6 Vocational Developmental Self-Concept Theory

Related to Vocational Programs

One characteristic of Super's theory that distinguishes
it from others is the concern for the applicaton of his
formulations to vocational prograﬁmint>and counselling. In
1955, Super suggested the pxisten;e of a close relationship
between emotional and vOcationgl adjustment and éounsekling

(Super, 1955:217). This relationship had long been reco

functional was new.
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Super viewed a certain aspect of self-concept as being
open to outside intervention. His perception fits with the
client —centered assumption that even seriously disturbed
clients have significant capacity for self-direction.

In relating vocational developmental self-concept
theory to vocational programming with emotionally disturbed
adolescents certain factors are important. The adolescent's
ideal self-concept is more tlosely related than current
seff-concept to optimal adjustment (Schuldt and Truax,
1968:159). One must take into consideration the adoles-
cent's emotional stress and the need for experimentation and
reality testing to increase congruence between 'perceived -
self' and 'ideal self.' As Perkins states "...adolescents
need opportunities to increase sensitivity to and perception
of other self-concepts and that progress in narrowing the
gap between what they are and what they want to become is
crucial to self-development and is a measure of increased
self—adjustmegt" (Perkins, 1957:82).

A vocational progr;m operating within the self-concept

framework would attempt to appraise the developmental stage’

of the adolescent in order to define relevant vocational

t
3

goals. It would also try to help the adolescent clarify his
self-concept, and within the context of his developméntal

stage, expose him to events which would permit him to move

toward implementation of that concept. ’ ) -

. .

Such experimentation and intervention is likelr=§o be

most effective in-shaping the self-concept during early

v
.’
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adolescence. The self-concept grows more stable during
later adolescence and maturity and is not as receptive to

intervention (Peitrofesa and Splete, 1975:141). K

There is some debate as to whether a desirable sequence

with which to approach vocational programming with the emo-
tionally disturbed adolescent is known. Traditionally, it

/ : . .
has been assumed that if emotional concerns are resolved,

[ 4
other concerns such as vocational, marital, and so on will

take precedence. Consequently, Super's suggestion that
* -~

resolutions of career dysfunction~may be instrumental in
resolving more general psychological disorders is appealing.
Experienced counsellors, however, know that such is not

always the case.

Pietrofesa and Splete (1975:14) feel khat one must
first improve the emotional problems expe;ienced by the
adolescent before delving /into vocational programming.

Steele (1976:358) used Maslow's need achievement-satisfac-
tion theory to examine the congributions of work and employ-

ment towards rehabilitating patients. He found that the
|

patients had to satisfy their belongingness and self-esteem

needs before benefiting from .work. Similarly, Bailey and
’ [ 3 )
Stadt (1973) stress the necessity of all the individual's

needs being met in treatment, as the motivation to prepare

» '

for and assume a role in‘the world of work is dependent on

all needs being met.

s

Emotionally disturbed adolescents are so maladjusted

3 - —
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that they have trouble living with themdelves and others.
They also would be ineffective and dissatistied 1n almost
any occupafion. Therefore, prior to beginning vocational
counselling, the adolescents must ftirst sort out thelr emo-
tional and identity difficulties. Then they can more real-
istically consider aptitudes, abilities, and their overall
role in society. Thus, vocational prgramming plays a very

.

important role in the overall trealtment process over a

%
!

period of time.

-~

} There 1s a need for more systematic inwestigallon on

the effects of vocational programming on the adolescent's
mental health, community integration, and adjustment, occu-
pational goals and work adjustment. o

A major deficit in'the literature is the lack of iden-

tification of the vocational needs of the emotionally dis-

turbed adolescent. Vocational programming, in itself, is a

broad and nebulous term. Specification is required in order

to plan programs with appropriate vocational tasks which

relate to the adolescent's developmental needs. With this

program deficiency in mind, the present study is directed

-

‘towards the development of & vocational needs assessment

.

. . S
questionnalre.

3.7 Summary

S

A number of organizational, political, and economic

factotrs have contributed to the lack g?'effiqacy in estab-
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lishing adequate lreatment programs for adolescents. To

A

improve this situation, the elerﬁents which need to be con-
fronted are the lack of adequate resources, the low pr?ority
of allocation of services td®™adolescents, organizational
reluctance in providing opportunities to adolescents, irre-
%evant programming, and an unwillingness to permit adoles-
cents to determine their own Social needs and programs.

In the last two decades, a wide variety of significant
studies have been devoted to 1nvest1gat{ng the outcomes of a
number of adolescent treatment ,approaches. - Follow-up stud-

-
ies on  inpatient and outpatient treatment programs for ado-

»

lescents indicated that a high proportion of those adoles-

cents studied over time exhibited continuing psychiatric -

problems and poor community adjustment. Treatment programs

.
[N

tha;'place attention on the adolescent's environment and use
family therapy and group therapy have proven useful.

Studies have been performed that supﬁorf the contention
that therapeutic programs alone are not enough to effec-
tively iﬁtegrate the emotionally disturbed adolescent into
the community. These studies conclyded that vocational 4
services were needed as vocational competence affected all

other areas fof adjfftment. The notion that w¥ocational pro-
~gs.v

!

grams influence attitudinal chapge, self-esteem, and commu-

nity adjustment is well documented. However, little system-

atic research has been done in this area, in particular,

with emotionally disturbed adolescents.
/
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Attention to the area of adolescent needs was only
vaguely given in the literature. As well, the studies have
not delineated the vocational tasks which are most relevant
to the needs of problem youth. To this end, the present
study addresses this problem through the use of a needs

A -
assessment approach, which will be discussed in the next

chapter. ’
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CHAPTER FOUR

RESEARCH DESIGN

In order to establish the assumptions upon which the
present study 1s based, a certain perspective on adolescence
has been taken. Adolef(ence is viewed as a critical stage
of,the‘life cycle in which one's identity must be estab-
lished (Erikson, 1956) and realis:ic yocational planning
accomplished (Havighurst, 1972; Thornburg, 1970). The ado-
iescent requires the opportunities to integrate in relation
to éhe community his identity elements ascribed in childhood
with his newly developing concepfs of self.

1

4.1 Assumptions and Aims

\ » ’

The present study takes as its starting point the
assumption that preparation for a vocation and vocatioﬁal
choice is a process through which the integration beéween
self anh community can occur.

As technologicgl advances create more time between
scﬁool life and the young person's access‘té Speciélized
work, the adolescent is trapped.-in a parédox.f In é society"’
A

which values the 'fulfillment work ethic,’ the édolé%cent is

expected to prepare for adult responsibilities. Yet the
L ) y '
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adolescent is often denied legitimate access to experimenta-
tion and new role assignment. Thus the assumption is being
put forth that in our rapidly changing so;:i_ety, it 1s more
difficult for adolescents to achieve identity and find a
place in the social order.

Consequenlly, a vocational program would Selp the ado-
lescent balance who he is by working out a synthesis between
the self and the reality of the opportunities and the 1151—
tations in society around ﬁip. Erikson recognized this when
he stated that ”.“fulfillment for, the youth of today,

appears to stem mainly from-work or Vocational fulfillment

since that most readily approximates the adult modql that

the youth must identify w;th‘tp be successful” (Erikson,
1968:235). In summary, it 1is adsumed that there is a funda-
mental and inclusive relationéﬁip between identity formation
and vocational planning. : » NN

Adolescent emotional difficulties are a prevalent
problem 1in today's community (Rutter, Graham, Chadwick ééd
Yule, 1926). A basic premise 6f this thesis is that both‘the
troubled adolescent and the community system whi%ch produced
him are elements of the social prdblem being addressed.

The difficulties of adolescents in achieving an iden-
tity and finding a place in societ;_are even more evident
when ohne consider:'emotionally disturbed adolescents. These
adolescents by virtue of their problems, are di;engagéd'f}om

N

the norms, values, and opportunities of the larger culture

and society, (Spergel, 1969:49):

81
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M
Following from this, the present research makes the
assumption that in helping the emotionally disturbed adoles-
/ , 3
cent, one must be cognizant of their developmental stage and

"the tasks which must be accomplished to establish a viable
role in society. Thesg tashs are identity formation and

>

vocational preparation and chowce. ’ 3
. . V »

Previous research implies that the loné term success of

emotionally disturbed adolescents functioning to their opti-
. . LS

mum in the community after treatment is Jimited.” The liter-
ature does suggest, however, that a vocational program is a
necessary treatment component to aid in community %ytegra—

tion 'and successful functioning.,” A" basic tenet of thew'

/
J

present study is the assumppion that a pfoblem igherent in

‘ 4
adoltescent treatment programs can be related to the failure

» Q"ﬁ

to give the‘hdolescent a forum to discover seff7identify by -

\ L]
discussing future vocatiional goals and plans. -

Vocational planhing may be the key to successful commu-

nity integration by giving the adolescent a social role in
society. Introducing a vocational component to the exiSting

Adolescent, Group Program could provide a_;bridge' between

the adolescent ang the community.

Many mental health professiontlé‘ahd researchers have
y .

proposed that faworable outcome for adolescent treatment

depends upon a vocational program. There‘'is, however, no
" . N :

evidence in the literature of research which has specifié-n

ally addressed the 'felt' needs of .adolesgents in treatment.

é

%

t



It was postulated that a vocational program would be
perceived as a 'need’ by the adolescents in treatment as a
means towarés finding an identity in the community. The
present study takes as its concluding point the assumption
that it is what the a&oléscent perceives as his 'felt needs’
gnd the fulfillment of these needs which will influence
successful fungtioning in the community. It is not assumed
that an adolescent's conscious perception of needs repre-
sents with complete accuracy.the identification gf discre-

AN
pancies between the current and desired set of circumstances
in their treatment and role in é?% community. Nevertheless,
it would seem that his own perception of these needs, given
under suitable conditions, would be the most direct evidence
of his actual experience. ; \

-

In view of this, the overall aimof the presLnt study
o .
i's program development based on the adolescent's identified
needs.’ Thé.strategy to accomplish this aim was the utiliza-
tion of a needs assessment with adolescents undergoing
treatment in the Adolescent Group Program.

The primary aim of the study is to explore whether the
sfudy population does identify a common ne;d for vocational
p;ogramming. To this end, the needs assessment question-
naire was designed to systematically elicit and identify the
perceived vocational and developmental needs of the adoles-
cents in the study population. These identified 'felt

needs' were then examined for congruany with the litera-

ture's identification of needs in the *sdolescent population,
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The content of the questionnaire specifies various

dimensions of knowledge and skills which are applicgble to a

vocational program. The study aims to utilize these dimen-
sions to identify what vocational activities are perceived
as being important by the study population. The results
will serve as a basis for a proposed'vocatiopal program

curriculum. This will formulate an action plan based on the

needs which have been identified in the study.

4.2 Operational Definitions

r

»

From the position advanced it is necessary to .opera-
tionally define a number of terms significant to the present
study.

i
Felt needs are defined as a reflection of the relative

strength of personal preference for a varjety of different
activities and interpersonal relatonships ietrofesa and
Splete, 1975:46).

-

Needs assessment is defined as an activity through

which one identifies community problems and services, and is
part of progwsam plannin&zunldevelopment of new or altered
services (Stewart, 1979:287). ;A

Vocational counselling is a dual process of helping the

individual to understand and accept himself, and of helpfﬁg
him* to understand and adjust to society; it is both psycho-

logical and socio-economic (Super, 1949:2).
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A therapeutic vocational program is designed to alter

1 “‘.:4,"

current aﬁﬁj\
‘\i,. ; AEY
better sqif¥h
AT

Emot@onal disturbance is defined as the inablility to

tment: patterns and develop ways of making a

1 and personal adjustment (Shore, 1972:319).

cope with one or all of the various factors within one's
environment (Dubos, 1961:84). It represents the failure in
sucessfully completiné the basic adolescent tasks, 1.e.
emancipation, skill§ for economic independence, psychosexual

differentiation, and adult @elf*idehtity (Fine, 1973:1).

4.3 Methodology

Study Population

The study population of thirty-eight adolescent’s was

taken from the active caseload of adolescents who were
attendiﬁg the Adolescent Group Therapy Program between
December, 1981, and January, 1982. These adolescent§ were )
involved in psychidtric treatment for emotional and/or beha-
vior;1 problems. The study population consisted of all the
'registered cases in the program during this time period.
For purposes of statist?cad anal&sis, this group was seen as
being a random and independent sample of the total popula-
tion of teenagers in the twelve to eighteen age range, who
tend to be refefred to the Adolescent Group Therapy Program.
The study population consisted of two groups in respect

to their ability to function in the community. The Day group

was unable to be maintained in a community school and was

'



involved in a full day treatment program. The Evening group
was able to fuﬁction in‘a community school and attended
treatment two evenings a week. The study pepulation in-
cluded two grodpé in order to cross tabulate and evaluate
whether there were significant differences ih the tw0o groups
in terms of demographic variables and community adaptation.
The adolescents 1in the stuéy were involved in varying
stages of the treatment program in respect to length of time
and progress in the;apy. This was incorporated into the
study design to allow Tor a total evaluation of thisv
population's needs, regardless of tﬁe level of involvement
in treatment. In addition'it permitted examination of dif-
ferences, according to the invol&ement in treatment, in

identification of areas requiring therapeutic intervention.

Needs Assessment Questionnaire
~

3

The needs assessment questionmatre [Appendix 1] was
developed to utilize a problem-need approach (McKinley,
1973). It covered two broad aspects of defining needs: need

identification in a delineated social area; and an estima-
= T

tion of the relative importance of the identified needs in”
t 0
order to determine priorities for program planning (Siegel,

»

et al., 1978). SR | ‘

I
The needs assessment instrument was designed to focus
A ]

on the social area of community integratiQon and adjustment.

-
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by measuring vocational need identification. The importance
of the needs identified was achieved through quantitative
rankings of each variable on the questioznaire. .

The initial questions in the first gection of the
instrument were directed toward providing a demographic
profile which included the following variables: age, grade;
length of time inltreatment. marital status of parents,
subject's living ar}angement, and employment status of each
parent .

The second part of this section was intended to provide
data on the adolescent's level of community and social
involvement and adaptation, which included the following:
work history; work related problems; life transition 1in
terms of school and residential changes; length of time at
present school; level of academic performance;’ career deci-
sion and appropriate knowledge of education needed; partici-
pation and freguency of involvement in sports and leisure
time activities; assignment and §elf—direction in household
chores;-aftainment of allowance; and, number of‘close
friends and frequency of contact with close friends.

The final part of this section was a comparison between
the adolescent and his peers. The queétion was directed
towards determining the adolescent's perception of his abil-
ity to get along with siblings, peers, parents, and school
work. Participants were asked to rate their ability on a

three-point scale: worse than, about the same, and better

than. The questions “n this section were modified from
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Achenbach's (1979) questiodnaire which assesses(children's

social competéncies.

\
Vo

;

The second section contained items designed specifiw‘
cally to measure the three developmentak attitudinal vari-
ables related to vocational planning of fndependence. re-
sponsibility, and self-identity, and to %ive an indication
of the 2ubject's éelf—estéem rating. \The quéntitative
index Jsed to measure these variables was a three-point
scale: like me, sometimes like me, and unlike me.

These variables were designed to validate Hershenson's
(1968) framéwofk which synthesizes the theories of personal-
ity development and vocational development. The questions
were aimed at\evaluating whether the study population per-
ceived that self-identity was related to the vocational
stage of independence, which is goal directed and achieved
through an 6ccupation. The self-esteem variables were di-
rected toward measuring self-esteem fér the purpose of popu-
lation‘dgscriptioq, as well as to assess whether this popu-
lation of emotionally disturbed adolgscents manifested symp-
toms of low self;esteem (Howard ana Kubis, 1964; and Nixon,
1964). )

The third section of the study needs assessment ques-
tionnaire contained statements that identified the study
partigApants' perceived ngeds in the area of vocational

counselling. Three dimensions were identified and included

in the statement ' as follows: the need for counselling in
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ability, skill training, and vocational intormation. Speci-
fically, study participants were asked to rate whether these

needs applied to themselves on a two-point rating scale
3
labelled like me and unlike me.

The fourth section of the questionnaire\was directed

towards collecting specific data on the subject's perception
~ y,"

of teenage needs which are not being met by society. Seven
statements were given ;hich relate to the two core variables
of provision of activities and societal rights. The study
population was asked to select and rank three statements
according to the level of importance. The purpose was to
evaluate the contentioﬁ that society is not providing youth

with goal directed and constructive outlets (Miller, 1974,

and Mitchell, 1975).

The fifth section was aimed at determining the extent

to which the study participants have been involved with
counselling services in their school. The statements iden-
tified the following variables: self and abilities, aﬁd
vocational informétion.

The sixth section was directed at ascertaining whether

v

the participants desired and valued employhent (Herx, 1974
and Neff, 1974). Eight statements were given as réasons for
desiring a job. Three statements were selected and rank
Qrdered according to importance. The intent was to give
(suppbrt‘targﬁher studies in this area (Hammond, 1971;

Greenberger and Steinberg, 1980; and Katz, 1973).

In the seventh section, twelve learning methods were
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listed., The purpese was to establish the study population's
perception of the.most effectiye and enjoyable teaching |
modalities. This information will be used in developing a
vocational counselling program plan. The methods were to be
rank ordered according to perception of effectiveness.

In addition, thd; section probed ten problem areas in
which the adolescent might require help. These areas focused

on vocational and personal needs. Only three areas were to
be Selécted and ranked according to importance of need.

The end of this section posed the question as to
whether the participant wanted the Adolescent Group Program
to help find a job. This question was presented to give' an
indication as to whether work experience was perceivea as
part of the treatment program.

The eighth section attempted to obtain objectiQe data
on knowledge and skills in two vocational areas. Six ques-
tions were given for evaluative purposes to test correct
identification of education and training requiremenfs neces-
sary to obtain specific jobs. The format was to list a job
category with three possible responses. The participant was
asked té select the response he felt was appropriate.

The next question tested whether the participant was
able to correctly read "want ads." Four ads were illus- #

trated followed by questions directly related to information

given in the ads.

IS
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Limitations of the Study Instrument

. »
- Considering the characteristics typical of adolescents

population (i.e. confusion over feelings and needs, diffi-
culty verbalizing and being concise, and short attention
span), there lies a pbtential for a lack Jof vision on the
part of the adolescent in understanding or recognizing
essential needs. In order to minimize this design limita-

. « _
tion, the guestionnaire attempted to ask questions about the
problem areas iq\a variety of ways to improve validity of
response. .

The group of items representing eacﬁ variable were
dispersed throughout the questionnaire to reduce the :halo
effect" and to obtain maximum independence of answers. 'As
well, the wording of quantitative and qualitati?e indices

o . >
were changed throughout the questionnaire to guard against
faked responses, in order to check the internal validity of
the questionnaire.

The maih aspect of the validity of the needs assessment
questionnaire is the question of whether the primary data
are themselves valid. This specifically refers to whetherf
the gata reflects the subject's direct ponscious ex?erience,
rather than what he thinks will please the investigator, or

be too revealing of himself.

Other typical limitations associated with the use of

~

e <
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questionnaires include the impersonality of questions, the
. .
limitation of information as respondents cannot be asked to
clarify or expand their ideas and the inability to determine
if questions were ‘interpreted as intended. As well, the
natural biases built ixto the measurement instrument may OL
LY
mav not be”rglated te the individual's actual circumstances.
Since the questionnaire-is a newly designed measurement
v

"tvol, a lack of measurement precision and construct‘va@ddity
\ ) . -p"

iy . . )
is a study limitation. However, the questionnaire was pre-

tested twice on a small stedy group to minimize this limita-

tion. . v

~—~ !

Pretedts of Needs Assessment Questionnaire

A

Id>June of 1981, six adolescents who had similar

in the initial pretest of the Needs Assess 6n -
naire. Evaluation of the study instrument was aimed at the
length of time to complete the questionnaire, comprehensive-
ness and clarity of the questions, and relevance and useful-
ness of data collected.

The questionnaire was administered by the researcher in
a qléssroom setting. The pretest evaluation indicated that
the measﬁgz; on~community and social involvement and adapta-
tion were not providing useful data. ,0n the final revision
of the questionnaire, major changes were made in the state-

ments in this area. Minor alteratiops were made in the
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wording of some questions to increase clarity.

The sample given the pretest included adolescents who

-

had a raége of difficulties which could make the completion

of the questionnaire problematic. The sample included ado-
lescents who were depressed, hypéractive, dull intellectual-
ly, and suspicious.' Although the time 20 complete the
questionnaire was in the range of twenty to sixty minutes,
the range of time was felt to be within acceptable limits.

Following the initial evaluation of the.pre-test, it
became evident that the inclusion of objective data which-
correlated with the.subjective data would provide a useful
validity measure. Thus the revision of the questionnaire
for the seéond pre-test included a section of vocational
questions in test format. 4

’

The second pretest of the study instrument was per-

|2

formed in October, 1981. Again, another group of six-ado-
lescents completed the questionnaire. The second revision
of the questionnaire eliminated most of the objective items
related tolvocational knowledge. The responses were too
ambiguous and difficult to code., Other than this revision,
the finalized needs assessment questionnaire'was identical

to the, one used in the second pretest.
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Administration of Final

Needs Assessment Questionnaire

In carryyﬁg out the study, Lhiréy~eight adolescents who
were attending the AdoleScen’ Program pet w;aen December,
1981, and January, 1982, were given the questioﬁnaifé with
uniform verbal instructions in the Program's classroom set-

- . ¢ P £
ting. Precautions taken to ensure validity ot responses

r
)

included a standard format of telling the subjects the
’ A

purpose of the study, the confidentiality o6f their respon-

"s@s, and emphasizing that the value of the data depended on

their cooperation and truthfulness.

<

In order to maximize the consistency of the verbal

instructions and questions related to comprehension, the
study investigator administered the instrument and super-
E | 4

vised the carrying out of the study.

Adolescents are reluctant to be open and share their

; .
feelings. In order to ensure honesty and full self-expres-

sion, the investigator, who was also the primary therapist
involved with thé participants. in treatmeﬁt, providéd tAe
instructions as to the purpose and design of .the question-
naire. It was felt that contact witha‘person whom the
adolescents knew and trusted would méximize rapport and

their honesty in completing the questionnaire.

The participants were divided into random groupings of

¢
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six to carry out the study. This was done due to the long
. . . . . - .

time frame in complefting the questionnaire and to imduce

Bositive peer pressure to cooperate with the study.

-

4.4 Measurement

b

Frequency distributions were prepared for all variables
in the needs assessment questionnaire. Questiognaire sec -
\tions in which specific variables were measufed by -a number
of responses were collapsed. It was feli that grouping the
variables would heighten validity by testing more than one
measure. Although it was recognized that other factors
involved in the groubings could weaken the significance of
the measures.

A validity test as to whther thé questions were

measuring what was intended was not performed. A need§

.
L

assessment - is a subjective measure, -not an objective

measure. Therefore it was felt that validity measurement_ was
4

ndt necessary, and in any case, would require costly repli-

- t

cations.

Fér population description purposes, a cross-tabulation
was performed to test for differences between the Day and.
Evening groups included in the study population.' The intent
was to.evalﬁate whether the Day groub versus the Evening

group revkaled~signifipant differences, specifically in back-

3
“

N
grounds acéording to demographics and commumity functioning

variables (section one of the questionnaire). Responses to
— -
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the statements consisted of both nominal and ordinal values.

The Pearson Chi Square was the statistical test used
for nominal values. This test was hosen as best testing
I
differences in distribution across categories. As well, the

present study tultilled the tollowing assumptions for the

Chi square. The assumptions made were that the subjects
were randomly and independently selected, the groups were

independent and each observation qualified for only one

category.

The statistical question asked was whether the Dav and

Evening gtoups differed significantly in the relative dis-
\ .

tribution of responses among different categories. The null
{

hypoghesis (Ho) was that in the population the two groups

did not differ in their relative frequency distributions of

Y

responses among categories. The alternative hypothesis (Hi)

was that the groups did differ (non-directional).

1%
Small values of chi-square indicated the absence of a

relationship beg:en sub-groups and the variables between sub-
groups were statisticelly independent and significant.

Thus, the nul} hYporgesis would be rejected. Conversely, a
large chi—sguhre;indicqted that a systematic relatibnship

existed between the* variables and the null hypothesis would
be accepted. A significance level of 0.5 was used.

I . : : -~
The two-tail t-test for independent groups was used for

¥

ordinal valpes. The gipest was chosen based on the size of
: Y .
the groups and the need to test for homogeneity of variance

e
¢
¥



given the possibility of differences within the two groups.
It was assumed that the groups used in the study were repre -
sentative of the larger population. ‘Homogone§tv of variance
was tested tor and found not to be a problem. The two;
tailed t -test was used as there was no hypothesis as to
which direction the differences should come out.

The two-tailed t test was used based on the present
study's fulfillment of the following assumptions. The
assumptions made were that the subjects were randomly and
independently sampled, that the two groups of measurements
were independent of one another, that there was.homogeneity
of variance, and that the sample mean was normally distri-
buted.

The statistical question being asked was whether or not
the mean differences of response on specified'variables
between the Day and Evening gi%dps were significant enough
to indicate a true difference between the two groups. The
null hypothesis (Ho) was that the Day:and Evening groups'
mean responses on specified variables were the same. The
alternative hypothesis (Hi) was that the Day and Evening
groups' mean responses on specified variablgs were not the
same (non-directional). A significance level of .05 was
used.

In order to compufe the t value for the pair of group
means, the two grqups were sampled by computing means and
variances based dﬁ group sizes. From the pair of group

variance, the pooled variance was computed. A critical



value of t was computed.

If the observedt was greater than or equal to tRe

[y

(ritical t, the null hypothesis was rejected. Conversely,

if

the observed t was less than the (ritical t, the null

hypothesis was accepted.

4.5 Study Propositions

The majority of the study population desire to work and

perceive work experience as a ben(*ti(i-al part of their
treatment .

The majority of the study population will feelAthe need
to acquire specific vocational skflls and information.
The study data will confirm the professional literarﬁae's
contention that there 1s a‘rolatxonship between the de-
velopmental needs of adolescence and vocational planning.
The majority of the study population will/pq; have re-
ceived counselling of a vocational nature at school.

The Evening. program sample group will show higher commu-.
nit} aﬁd social adaptation than the Day sample gfoup.

Study participants who had been in the treatment for more

than six months will place more importance on finding a
*
job than on help for personal concerns.

/’_‘_’M
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CHAPTER FIVE

STATEMENT OF RESULTS AND DISCUSSITON

Prior to discussing the results of this exploratory
study which investigated the vocational needs of adoles-
cents, it 1is approprlaie to describe the demographic charac-
teristics of the study population. The total adolescent
study population consisted of 38 yvoung people ranging 1n age
from 11 to 18 years, and there were a total bf.ZO males and
18 females participating in both Day and Evening programs.
There were 20 adolescents in the Day group and 18 in the
Evening group. Since the following analysis focuses on the
differences between the two groups (Day and Evening Pro-
gram), demographic background characteristics will be dis-

cussed according to these two program populations.

5.1 Description of Adolescent Study Group
Adolescents in the Evening Prog;am were somewhat older
“han those in the Day Program. As shown ih Table 5.1, the
mean ages in years of the Evening Program adolescents and
the Day Program adolecents were 14.5 and 13.7 respectively.
There was a statistically significant greater proportion of

males in the Evening group compared to the Day group (72.2

percent males compared to 35.0 percent‘pales). The Evening
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TABLE 5.1

DEMOGRAPHIC CHARACTERISTICS
OF THE DAY PROGRAM AND EVENING PROGRAM
STUDY GROUPS

p——

Day tEvening
Characteristics Program Program
(N=20) (N=18)
Mean Age: 13.7 14.5
Sex:
Male 35.0% 72.2% *
Female 65.0% 27.8%
Mean Grade: 8.4 9.0
v
Months in Program:
Less than 2 65.0% ; 50.0%
2 to 6 10.0% 22.2%
More than 6 25.0% 27.8%
Marital Status
of Parents:
Married 30.0% 77.8% =*
Common- law 15.0% B
- Divorced 30.0% 16.6%
Widowed 10.0% -
Separated 15.0% 5.6%
Living Arrangements:
Both Parents 35.0% 72.2%
One Parent 50.0% 16.7%
Group Home Parents 10.0% R
Parent and Step-Parent  ---- 5.6%
Residence - 5.5%
Others 5.0% —-- [
Average Number of Moves *
in Past 5 Years: 2.2 1.2 ; v

Table entries represent adjusted frequencies

unless otherwise indicated '

*Significant at the .05 level chi-square (20 of freedom;
*#*Significant at the .05 level chi square (40 of freedom
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Program is a preventative program and problem identification
has been made at an early stage. Male adolescents compared
to female adolescents frequently externalize their emotional
conflicts by acting out aggressively towards the- community,
resulting in early problem detection and intervention. This
may accound for the significant difference in male represen-

tation bet en groups.

There was no groalAdifferenco in the mean grade level
between the two groups (8.4 versus 9.0). The Day Program

W

adolescents | GOwevor, were likely to have been active in
‘ihe program for a shorte} duration than the Evening Program
adolesc;nts (65 percent versus 50 percent had been in the
program less than two months). * Because the adolescents in
the Fvening Program have fewer emotional difficulties,
“their involvement in treatmeﬁt on a weekly basis is much
less. The total duration of their treatment program, how- .
ever, tends to be longer than the Day Program. Thus, the
shorter treatment stay and greater client turnover in the
Day Program could account for this differénce between
groups.
Evening Program adolescents indicated more family sta-

bility than the Day Program adolescents, in that 78 percent
had ﬁntact families and 72.24percent lived with both par-
entg. Between the two stuay groups, the parents' marital

: .
status was statistically significant. The higher incidence

of divorce, living with a single parental role model, and

living with a step-parent in the Day group, could be viewed
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as contributing tactors to this group's severity of emo-
tional disturbance. The greater frequency of mobility 1in
the Day group (2.2 times moved in the past five years) may
be the result of the higher incidence of family preakdown 1in
this group.

Table 5.2, showing the work history of the two groups,
f&dlcates higher familial employment in the Evening Group.
One hundred percent of Fvening Program fathers were em-
ployed, while 75 percent of Day Program fathers were em-
ployed. The Evening Program adolescents' previous employ-
ment was 77.8 percent versus /0.0 percent in the Day group.
The 25 percent rate of fathers' unemployment in the Day
gr§up is not surprising when considered as a contributing
factor, or the result of the higher incidence of marital
breakdown, mobility, and severity of emotional disturbance
in this group. As well, the Evening group adolescents’-
higher incidence of past employment could be seen to indi-
cate greater achievement and community adjustment in this
group.

The mothers of the Day Program adolescents have a
higher incidence of employment (68.4 percent versus 61.1
percent). This is to be expected when related to the

A
higher rate of divorce, single-parenting, and father's unem-
ployment in this group.

In érder to indicate\the status of occupations for

parents and the adolescents in the study population, the

Blishen socioeconomic index for occupations in Canada



TABLE 5.2

103

WORK HISTORY OF DAY PROGRAM AND EVENING PROGRAM

STUDY GROUPS

~

Work Variables

Day Program

tvening Program

£ Adolescents with

father employed 75.0%
% Adolescents with

mother employed 68.4%
% Adolescents

previously employed 70.0%

Father's Occupational Status:

Mean Blishen

Socioeconomic Score 41.4

Mean Blishen

Occupational Class 4

Mother's Occupational Status:

Mean Blishen

Socioeconomic Score 45.6

Mean Blishen

Occupational Class 4

Adolescent Occupational Status:

’

Mean Blishen

Socioeconomic Score 28.2
Mean Blishen

Occupational Class 6
Mean Number of Jobs 1.6
Average Mean Months

At Job 3.9
Total Mean Months

At Job 6.8

(N=2i (N=1})
():‘ i

100.0%
61.1%

77.8%

36.2

4.2

5.2

*Table entries represent adjusted frequencies

unless otherwise indicated
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(Blishen and ﬁcRoberts. 1976) was utilized. This

scale has been validated as a research tool in Canada and
the United States since 1958. The Blishen scale is based on
three key variables: employment income, education, and pres-
tige. Based on ‘these three variables, socioeconomic scores
have been assigned to four hundred and eighty occupational
titles listed in the Statistics Canada 1971 manual. The
final step in the construction of the scale was the dividing
of the socioeconomic scores into six class intervals. The
six occupational classes from highest status to lowest sta-
tus presented with their socioeconomic score range are shown

on Table 5.3.

Table 5.3

Blishen Socioeconomic Scale

-

Classes<® Scores

70+
60-69
50-59
40-49
30-39

30-

SV EWN

¥

Table 5.2 shows a simil®rity between groups on the
mean Blishen occupational class for fathers and adolescents.
The similarity bet ween the two groups of fathers was not

expected, based on the differences in fathers' employment

status and mobility which were previously discussed. Taking
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into acount these variables,.it would be anticipated that
the Evening Pr:gram fathers would havelhigher occupatio;al
status than the Day group. However, based on this/simi~
larity of ‘'occupational status between groups one could
make the inference that the study population tends to come
from the lower end of the middle socioeconomic strata of
soclety.

As shown in Table 5.2, it 1is not surprising that
mothers of the adolescents in the Day Program would have
higher occupational class than Evening Program mothers, due
to their greater participation in the work force. As‘ﬁell,
there is a higher incidence of single parent families 1in
this group which probably has encouraged the motheri to
return to school and upgrade their job status. The 'simi-
larity of job status Hetwaen adolescents in both groups
and the\{if status of the adolescents' occupation (class 6)
is in keeping with.the unava;f%bility of skilled jobs for
teenagers 1in society.

There is no significant differences between groups
when viewing the number of jobs, avcrége months and total
months working, The Evening Program adolescents have held a
jab %or slightly longer than the Pay Program adolescents
(4.2 mean months versus 3.9 mean months). This could indi-
cate a slightiy higher ability @f the Evening group in
perseverence and commitment. As well, the Evening adoles-

cents are older than the Day adolescents (14.5 versus 13.7

years), which could indicate more experience and opportuni-



ties. On the other hand, the Day group overall have
worked a longer period of time (6.8 months versus 5.2
months). This could indicate tha1 in this group there is a
greater desire_or financial need to work.
7

Identified work proble;s for both groups were fewer
than anticipated. Table 5.4 shows that Day Program adoles-
cents identified a higher mean number of probBlems tha; the
Evening Program adolescents (2.2 versus 1.6). This 1s in
keeping with the Day group's shorter average length of
stay at a job, and their severity of emotional difficulties.
Whgn viewing the frequency of problem identification, there
is a similarity between groups in the three highest
percentiles. Identified work problems with the three high-
est prbportionate ratings for the Day group were as
follows: not getting enough money (71.4 percent), being
fored (64.3 percent), and losing one'é temper (50 percent).
The three highest proportionate ratings for.the Evening sub-
group were being bored (33 percen;); missing work, losing
one's temper, disliking orders, not getting enough money (25
percent); and being late (23.1 percent). The common prob-
lems bet ween groups were not getting enough mopey,.being
bored, and losing one's temper. '

Given the natqre of jobs available to teenagers, the
first two identified job problems are to be expected. There
was a statistically significant difference between groups in

the percentage identifying lack of monetary reward for the

job (71.4 percent versus 25.0 percent). The higher propor-

-
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WORK PROBLEMS IDENTIFIED BY
DAY PROGRAM AND EVENING PROGRAM

TABLE S.4

STUDY GROUPS N

Day Evening
Work Problems N Program N Program
<
Losing Temper 7 50.0% 3 25.0%
Being Late 3 21.4% 3 23.1%
Being fFired 3 21.4% 2 15.4%
Missing Work 4 28.6% 3 25.0%
Boredom g 64.3% 4 33.3%
Job Too Difficult 1 7.1% 2 16.7%
Trouble with B;és 1 7.1% 1 8.3%
Trouwble with
Co-waorkers 1 7.1% ] 8.3%
Too Much Pressure 5 35.7% 2 16.7%
Dislike Orders 4 26.6% 3 25.0%
Not Enough Maney 10 7.4% 3 25.0% *
Stealing 2 14.3% 1 8.3%
Breaking Rules 2 14.3% 0 ———-
Others ’ 2 14.3% 1 8.3%
Total Job
Problems:
Mean N= 2.2 N= 1.6

Table Entries rebresent adjusted frequencies

unless otherwise indicated
*Significant at the .05 level chi-square (10 of freedom)
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tionate rating by the Day group may retlect their more

extreme level of deprivation in needing a concrete reward

~
for self-gratification. Similarly, there 1s a fairly high
différence in the proportionate rating betwe groups in the

area of boredom at work (64.3 percent versus 3.3 percent).

The Day Program's higher rating may reflect theilr greater

need for Self—saf?sfaction;énd meaningfulness in a job. The
problem of losing -one's temper identAfied by both groups

can be viewed as a syﬁptom of the emotional-instability
inherent in this population. Again a higher proportion of

the Day *‘Program adolescents have identified loss of temper
as a problem. The inference could be made that this sup-
ports the existence of more severe emotional disturbance in
the Day group in cohparison with the Evening group.

Table 5.5 indicates that the Day Program adolescents

have attended snore schools which is in keeping with their
¢

families' greater mobility. The difference 1in present
attendance at school can be accounted for by the registra-
tion of the Day group at the Program's school, while

Hl.l percent of the Evening group were working. There
was a statistically significant difference between the

-

groups in the number of months attended at the adolescent's
present school (5.4 manths in the Day group versus 25.9
months in the Evening group). This was to be expected
as the Day Program adolescents tran;fer to the Progtam

. A

school when they enter treatment, while the Evening Program

L}
‘adolescents maintain attendence at their community school
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TABLE 5.5

SCHOOL HISTORY OF —
DAY PROGRAM AND EVENING PROGRAM ' $
STUDY GROUPS -

. School Variables Day Program Evening pro?fam -
(N=20) - (N=18)"

w

Mean Number of . .
Schools Attended 4.8 ) 3.9

% attending school 100.0 % 88.9 %
Mean number of
months at present

school 5.4 25.9 *

% achieving grade
levels at school:

Below Average 15.0 ¢ 27.8 %
Average 70.0 % 38.9 %
Above Average 15.0 % 33.3 %

Table entries represent adjusted frequencies
unless otherwise indicated
*Significant at the .05 level t-test *
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v

during treatment.

I et ‘\
g’ ; v A higher proportion of the Day Program adolescents had
AT ) @ :

R 3 .
“,»*‘_‘ ; @ af’hgé\/ed‘an average to above average grade level (85 percent

3

» : .
versus 72.2 percent ). (onversely, a,.greater proportion of
A ) ~ )
3
the Fvening Program adolescents had achieved an abower aver - ‘©
o age prade level (33.3 percent versus 15.0 percent ), as well m
$o ‘
(ﬂ}hﬂq a below average grade level (27.8 percent versus 15.0
- - o™ *
percent). uThe higher proportion of Evening Program adoles-
cents Qaviné’below average educational .achievement may be
N E L
the rqeult of their having to function in a regular class-
room whil® working on their emotional problems. Conversely, !
( . the proportion of the Evening Program adolescents' greater

L4 ’ . :
. Above average achievement could reflect their higher aca-

.

demic ability. I

. Table 5.6, showing the vocational plans }or the Day and
Evening groups, indicates that a higher propgrtion of

the Day Program adelescents have focuigd on a career plan.
This is the reverse of what was ezpecked, although these

results may indicate that the Day group's .inability to

'.

4 ‘
function in the educational system has..'f’hraged them to
o
o

lx view work as an alternative. - .

V Thete was a statistically signific;nt differenge be-
tween groyps in the Blishen Occupational class of the
adolecent's desired job. This difference is not surprising

considering the larger proportion of males in the Evening

group and the presence in their homes of an employed father

4

t



TABLE 5.6

VOCATIONAL PLANS OF

DAY PROGRAM AND EVENING PROGRAM

STUDY GROUPS

-

Vocational Variables

Day Program

fvening Program

Have a Career quw

Mean Blishen Socio
fconomic Job Score

Mean Blishen Occu
pational Score

tducation Required
for Career:

High School
Vocational School
Apprenticeship
Grade 10
University

Jog Experience
Other

Appropriateness
of Education:

Exact
Partially

Not at all

43.

3n.
43.
25.

43.

.
3.

37.

DA A WA A YA A A

50.0 %

81.3

50.0 %
12.5 %

12.5 %

62.5 %

125 %

12.5 %

87.5 %
12.5 % **

Table entries represent adjusted frequeﬂgies

unless otherwise indicated

*Significant at the .05 level chi-square
*#*Significant at the .0S level chi-square

-

L]

10 of freédom;
20 of freedom
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role model. As well, the tendency for a greater pro-
portion ot Evening Program adolescents to achieve above
average marks could be related to higher occupational
choice. The ditference between groups could, as well, be
related to the greater severity of emotional problems in the
Day group and theitr tendency to underrvate their abili-

ties. This would support Patterson's (1957:379) contention

'

that the emotionally disturbed have difficulty making occu-
.
pational choices which equal their level ot potential.
Congruent with the Evening group's higher vocational
aspirations, a greater percentage have identified University
as the education requitgd to achieve their job goal (62.5
versus 25.0 percent). Comparing the Day and Evening
groups, the Day gréup had statistically significant lesser
awareness of the appropriate education required for their
job goal (31.2 percent versus 87.5 perce%t). This result 1is
supportive of Borow's (1968) view that the emotionally dis-
turbed adolescent has a poor understanding of the prepara-
tory steps leading to thei% vocational goal.

It was proposed in this research that significant dif-
ferendes in community and social adaptation would be evident
between the Day and Evening groups. ‘'As shown in Tables
5.7, 5.8, and 5.9, differences between groups in commu-
nity were not statistically significantf This could be .due

to the inability of the questions to accurately assess

adaptation. However, in viewing these tables, a few dif-
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TABLE 5.7

ACTIVITY INVOLVEMENT
OF DAY PROGRAM AND EVENING PROGRAM
STUDY GROUPS

Activity Involvement Day Program tvening Program

(N=20) (N=18)

Involved in Sports:

Yes 80.0 % 66.7 %
No 20.0 % 33.3 %
frequency Involved

in Sports:

Once a Day 18.8 % 8.7 %
Once a Week 62.5 % 30.8 %
Once a Month 12.5 % 0.0 %
Once a Year 6.2 % 3.8 %
Involved in

Activities:

Yes 90.0 % 100.0 %
No 10.0 % 0.0 %
Frequency Involved

in Activities:

Once a Day 33.3 % 55.6 %
Once a Week 46,4 % 33.2 %
Once a Month 16.7 % 5.6 %
Few Times a Year 5.6 % 5.6 %
Involved in Chores:

Yes LI 100.0 %
No 10.0 % 0.0 %
Parents Remind to

Do Chores:

Yes - 60.0% 66.7 %
No 40.0 % 33.3 %
Get Allowance:

Yes 55.0 % 61.1 %
No 45.0 % . 38.9%

Table entries represent adjusted frequency percentage
unless otherwise indicated



TABLE 5.8

FRIENOSHIP PATTERNS
OF DAY PROGRAM AND EVENING PROGRAM
STUDY GROUPS

friendship Patterns Day Program f vening Program

(N=20) (N=18)

Number of
Close fFriends:

None 0.0 % 1M1 %

One 15.0 8 1.1 %

Jwo or Three 45.0 % 16.7 %

Four or More 40.0 % 61.1 % '
Times a UWeek

Involved with

Friends:

Less Than One 30.0 % 11.8 %

One or Two 10.0 % 29.4 %

Three or More Sa 60.0 % 58.8 %

Table entries represent adjusted freguency Bercentage
unless otherwise indicated



TABLE 5.9

SOCIAL ADJUSTMENT OF
DAY PROGRAM AND EVENING PROGRAM
STUDY GROUPS

Social Variables Day Program tvening Program

(N=20) (N=18)

Compared with Other
Teenagers, how well
do you get along
with

Brothers and Sisters:

Worse than 16.7 % 17.6 %
Same 66.7 % 64.7 %
Better than 16.7 % 17.6 %
Peers:

Worse than 20.0 % 1M1 %
Same 60.0 % 2.2 %
Better than 20.0 % 16.7 %
Parents:

Worse than 20.0 % 1M1 %
Same 65.0 % 61.1 %
Better than 15.0 % 27.8 %
Sehool, Chores, ,

or Job:

Worse than 20.0 % 27.8 %
Same 70.0 % 61.1 %
Better than 10.0 % 1.1 %
Total Adjustment v

Mean - 7.0 7.1

y

Above Average = 7.8)

Average = 8

Below Average = <8)
Range 4 -8 5-8

Table entries represent adjusted frequency percentage
unless otherwise indicated
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ferences bet ween groups are notable and worthy of dis-
N
cussion.

The Dav Program adolescents have a greater tendency to
be involved in sports and activities once a week, while the
Fvening Program adolestents have a higher tendency to be
involved on a daily basis. The Day group's higher
frequency of not getting an allowance could be related to
their desire to get more money at a job. In Table 5.9, the
majority of both groups, when Comparingllhemselves with
other teenagers, perceive that thelir relationships with
siblings, peers, and parents are normal. However, the num-
ber of adolescents perceiving their relationships as worse
than other teenagers was significant enough jn.both
groups to give a below average level of total adjustment.
As would be expected, considering the greater incidence of

\\marital breakdown, the Day group had a higher tendency
\go have difficulties with parents (20.0 versus 11.1 per-
cent). \

Although some variables as indicated in the preceding
tables were found to be statistically significant using chi-
square or t-tests at the .05 level between Day and Evening
groups, it was felt that ditferences bet ween groups were not

substantively important other than for descriptive purposes.
,

Therefore, the following needs assessment variables were.

collapsed to describe the total population.



5.2 OQutcome Results Related
To Vocational Needs
’ !

The purpose of the present study was to systematically
examine the study population's perceived self-reported voca-
t1onal needs and to relate these needs to vocational pro-
gramming. Specifically, the initial part of the needs
assessment was directed towards ascertaining the develop-
mental needs of the study population, as well as to verify
whether this population perceived a relationship between
their developmental needs and vocational planning.

Table 5.10 indicates that in all four gategories of
developmental needs, the mean scores for 'like me' ratings
all fell within the range of significance. These results
support the professional literature's contention that there
is a relationship between the developmental needs of adoles-
cents and vocational planning. The results also support
Neff's (1968:141) findings that youth desire work to feel
responsible, to maintain self-esteem, and to acquire an
identity. As well, Table 5.10 indicates that the need to
find self-identity and improve self-esteem have the highest
number of points within the range of significance. This
could be interpreted to mean that the study population's
greatest needs are in the area of improving self-esteem and
developing a self-identity through vocational planning.
This supports Howard and Kubis (1964) and Nixon's (1964)

belief that there is a relationship between weak identities,



SURVEY OF DEVELOPMENTAL NEEDS

TABLE 5.10

OF STUDY POPULATION

Developmental Score Score * ike me
Needs Mean Range Range

Need for Independence 9.9 6 - 18 <12
Need to find Self
Identit 7.0 5.1 <10
Need to Show
Responsibility 1.4 6 - 18 <12
Need to Improve
Self-Esteem 8.6 70 <14

*Mean is significant if it falls within the

"1ike me'

range.
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low self-esteem, and manifestations of emotional i1l health.
This is in keeping with Hershenson's (1968) belief that
adolescents perceive a relationship between identity and
vocational attainment.

Table 5.11, providing i1nformation on the survey of voca-
tional needs, illustrates that twenty-two out of the total
of twenty-seven listed needs were perceived by fifty percent
and over of the study population as being "felt need§£
These findings support the study's proposition that this
group does 1ndeéd feel the need to acquire specific voca-
tional skilli;\a&? knowledge.

Table 5.12 indicates that the vocational need cate-
gories of abilities, skill training, and information, are
all areas which should be included in a vocational program.

A
These findings will be discussed later in the chapter when
they are incorporated into a proposed vocational program

plan.

The results shown in Table 5.13 support th€ study's

proposition that the majority of the study po JT%%; hgsz
not beén involved in vocational counselling in their commu<
nity school. It was suspected due to this population's

emotional and school problems that they would have received
personal counselling at school. Table 5.13 indicates that
the mean score of no personal counselling past involvement
(10.2) is within range of significance (< 12). Thus, the
majority of the study popplation have not been involved in

self-directed counselling at. school.



TABLE 5.11

SURVEY 0OF VOCATIONAL NEEDS OF

TOTAL STUDY POPULAT

10N

Self Ratings

Perceived Vocational Needs Like Me Unlike Me
1. Stop wasting time . 68.4 % /3.6 % §
2. Feel less bored 55.3 % 66.7 %
3. Know how smart 55.3 % a6.7 %
4. Know what good at 68.4 % 1.6 %
5. Know what job good at 7.1 % 28.9 %
6. Learn to make decisions 68.4 % 3.6 %
7. Find kind of work to earn money 84,2 % 15.8 %
8. Work at a job to be responsible 7.3 % 23.7 %
3. Know how to read a want ad 42.1 % 57.9 %
10. Know how to fill in
a job application 50.0 % 50.0 %
11. Know how to act
at a job interview 44,7 % 55.3 %
12. Learn how to take orders 55.3 % 44.7 %
13. Improve study habits 8.9 % 211 %
14. Know how to find a job 55.3 % 46.7 %
15. Be ready for a job
after high school 3.7 % 26.3 %
16. Learn to follow rules 44.7 % 55.3 %
17. Know where to get involved
in activities 389.5 % 60.5 %
18. Information about
courses and credits 44.7 % 55.3 %
19. Information about jobs 73.7 % 26.3 %
20. Know skills for different
jobs 73.7 % 26.3 %
21. Make plans for job and education
after high school 7.1 % 28.9 %
22. Know subjects to take to
get a job 73.7 % 26.3 %
23. Know if University, Nait, or
training is needed for job plan 55.3 % ~ 44.7 %
24. Talk to people who work at
different jobs 68.4 % 31.6%
25. Learn courses needed to
get into University, etc. 63.2 ¢ 36.8 ¢
26. Plan courses for next
semester 60.94 % 39.5 %
27. Know subjects to take to
help get a job 60.5 % 38.5 %

Table entries represent adjusted percentage frequencies
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TABLE 5.12

CATEGORIES OF VOCATIONAL NEEDS
Of STUDY POPULATION
~

Vocational Needs Score ‘Score Like Me
Categories Mean Range Range

Need to know ABILITIES 10.52 : 8-16 <12
Need to learn SKILLS 11.55 8-16 <12
-
Need to find INFORMATION 15.15 11-22 < 16.5

*Mean is significant if it falls

within the "like me" range

TABLE 5.13
SURVEY OF PAST COUNSELLING TNODLVEMENT
OF TOTAL STUDY POPULATION

No Past Involvement in Score Score Like Me
Counselling Areas Mean Range Range
Self and Abilities 10.2 6-18 <12
Vocational Information 19.7 12-36 < 24

*Mean is significant if_if falls
within the "like me" r '



lLooking at Table 5.14, the study participants’ highest
proportionate ratings on areas in which society should
change according to degree of importan;e were to provide
jobs (52.4 percent), lower the drink{ng age (61.95 percent),
‘and provide recreation (53.8 per(ént)J

The study population's perception that society has a
responsibility to provide them with jobs and recreation
could be interpreted to indicate that society is falling
short of its obligation in these areas, or that the ado-
lescents have unrealistic expectations of society. Regard-
less, there is a discrepancy between what youth expect and
what society is providing. This would support Miller
(1974:110) and Mitchell's (1975:161) suggestion that socilety
is not providing goal d?rected and constructive outlets for

|
adolescents.

The population's perception that the drinking age
should be lower could be interpreted as both a positive or
negative indicator. It could suggest that adolescents see
an association bgtween the right to drink and adult-like
status in society. On the other hand, it could indicate
that this population is involved in or desires to be
involved in legalized alcohol consﬁmption. »

wa

{ The area of society having more respect for teenagers
was also rated by a high proportion of the participa?ts.
This could be seen to support the belief that society, by

delayiné youth's participation in work, does not recognize

youth as being important and valuable (Ficks, 1975:91% Frie
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TABLE 5.14

PROPORTIONATE RATINGS
OF SOCIETAL NEEOS

Ratings of Importance N
Society Should:
1 2 3

Provide Jobs 52.4% 33.3% 145.3% 2

Lower the Orinki 15.4% B61.5% 23.1% 13

28.6% 35.7% 35.7% 14
- \25.0% 50.0%8 25.0% 8
Have work ex eri;EEE\a; hool  35.3% 29.4% 35.3% 17
Provide recreation :y 23.1% 23.1% S3.é$ 13

Have more respect for teénagers 35.7% 21.4% 42.9% 28

bY
1

*Table entries represent adjusted frequency percentages

~
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denberg, 1959; .and Rogers, 1077:137).
RA

In respgnse to the question, "Do you want a job

ninety-seven percent of the study population responded 1n

the affirmative. This high proportion supports the present
«

studv's proposition that this group of adolescents desires

to work.

As well, from this high positive response, one could
make the inference that this supports the notion that work
remains a major penot of North American culture (Katz,
1973:99), and youth still value work (Herr, 1974:22; Neft,

1974:156).

Table 5.15 indicates the results of an exploration of

reasons for the study participants' desire to work. Reasons

rated by the majority of the study group were to show

parents responsible behavior, to earn money, to be like
4

friends, to prove that one can be good at something, to

learn something new, and to feel less bored. These results

e
lend support to a number of studies which'have researched

this area. .
~

N U R
Similar to Hammond's (1971:55) findings iﬁ‘genéral,

work was seen to contribute to areas of self-fulfillment,
although money was identified as an important reasons for

working. Findings by Greenberger and Steinberg (1980:46),

which are supported by the present study results are that

?%uth desire work to learn something new and to prove that

M ,

they can be godd at something. The indication that the

study participants desire to work to be like tﬁeir friends



TABLE 5.15

PROPORTIONATE RATINGS

ON REASONS FOR WANTING A 0B

Reasons For Wanting A Job ?atinqs of Importapci N
Show parents responsible .

behavior . 57.1 % 33.3 % 3.5 % 21
feel less hored‘ 16.7 % 33.3 % 50.0 % 6
£arn money 50.0 % 33.3 % 16.7 ? 30
Be less dependent . 231 S: 30.8 % 46.2 % 13
Prove can be good at something 12.5 % 25.0 % 62.5 % 16
Be like friends 0 25.0 % 50.0 % 25.0 % 4
Feel like an adult 25.0 % 33.3 % 41.7 % 12
Learn something new 8.3 % 61.7 % 50.0 % 12

$

.

*Table entries represent

e
ad justed frequency percentages
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may suggest that work still remains a cultural norm for

c

Overall, ,the tindings 1n Table 5.15, with the

teenagers.

except ion of work to carn money and to be like peers, are 1n

support of the beliet that the prevalent work éthic is one

of self-fulfillment and self-actualization (Neff, 1974:156;

Katz, 1973:99; Herr, 1974:10; and light and Lauter,
1975:93) . '

For purposes of future program planning, study particu-

pants were asked to rate learning methods. The majority of

*
the study identified experience, discussion groups, books

hY
and pamphlets, role plaving, interest and ability question

naires, lectures, bulletin boards, and field trips as being

the most qseful learning methods. In general, Table 5.16
indicates that self-exploration and experiential methods of
learning are viewed as the most effective. These results

will be utilized later in the present chapter in formulating
a vocational program.

Results on problem areas in need of help shown in Table
5.17 indicate a widespread perception of need. Areas of
schéolwork, future edu;ation plans, peers, home and family,
accommodation, finding a job, school plans, and recreation
were identified as problem areas by the majority of the
study group. "These results could be interpreted as lending
support to Bailey and Stadt's (1973) belief that it is
necessary to meet all the individual's range of needs in
treatment. When viewing the study participants' problem

rankings according to length of stay in treatment, shown in



TABLE 5.16

PROPORTIONATE RATINGS
ON BEST LEARNING METHODS

Learning Methods Ratings of Importance N
1 2 3

Discussion Groups 54.5 % 36.4 % 9.1 % 1M
Books and Pamphlets 12.5 % 75.0 % 12.5 % 8
Lectures - 50.0 % 50.0 % 2
Films 33.3 % 33.3 % 33.3 % g
Reading Bulletin Boards R 33.3 % 66.7 % 3
Talk to Counsellor s6.4 % 33.3 % 22.2 % 9
Role Playing - 66.7 % 33.3 % 3
fxperience 60.9 % 17.4 % 21.7 % 23
Interest and Ability
Questionnaires N 60.0 % 40.0 % 5
Career Games 20.0 % 40.0 % 40.0 % 10
Talk to People 6.3 % 26.3 % 47.4 % 19
Field Trips 25.0 % 16.7 % 58.3 % 12

*Table entries represent adirsted frequency percentages



TABLE 5.17

PROPORTIONATE RATINGS

ON PROBLEM AREAS REQUIRING HELP

Problem Areas in Need of Help Ratings of Importance N
1 2 3
Schoolwork 55.6 % 33.3 % 111 % 18
Future Education Plans t72. 9.1 % 18.2 % 11
Home and family . 33.“ 568.3 % 8.3 % 12
Personal Problems 38.5 % 46.2 % 15.4 % 13
Peers 60.0 % 20.0 % 20.0 % 5
Money 30.0 % 30.0 % 40.0 % 20
Place to Live 14.3 % 28,6 % 57.1 % 7
Find a Job 6.7 % 33.3 % 60.0 % 15
School Plans 40.0 %  60.0 % B
School and Recreation 25.0 % 75.0 % 8

*Table entries represent adjusted precentage frequencies
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Table 5.18, a number of interpretations are evident. In the

initial phase of treatment, the adolescents either deny or
have little ;nsighl into personal problems and view help in
terms of achieving more c(oncrete goals: i.e. money, finding'
a job, and school work rather than focusing on personal
problems.

Pietrofesa and Splete (1975:14) have suggested that
prior to delving into vocational programming, adolescents
must first focus on their emotional problems. The foregoing
results could be interpreted, however, to suggest that inl-
tial trqatment might better meet the adolescent's needs by
including school and voéational programming. \

The two to six month category of treatment involvement
shows a range of problem rankings from personal problems,
school work and course planning to money, finding a job,
recreatioﬁa} activities, and a place to live. These results
are not surprising when one considers that this is the most
intensive phase of treatment where the adolescents become
aware of problems and needs. Again the wide range of needs

|
supports Bailey and Stadt\(1973) by indicating that treat-
ment must focus on a wide range of problems and needs.

The participants who had been in treatment over six
months have indicated their problem areas as job, money,
school and educational plans. The results in Table 5.18
support the study's proposition that in the later phase of

treatment, the study participants will place more importance

on finding a job than personal concerns. Further support
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TABLE 5.18
. COMPARISON BETWEEN PROBLEM RANKINGS
N AND LENGTH OF STAY IN TREATMENT PROGRAM
Three Less Than Two to More Than
Highest ° Two Months Six Months Six Months
Rated
Problems N Sample = 21 N Sample = 8 N Sample = 9
1 Money 3.9 % Schoolwork 20.1 % Job 40.6 %
2 Finding a Money 14.0 % Future
job 33.5 % fducation
Plans 17.4 %
Place to
Live 14.0 %
3 ' Problems Job 10.6 % School 16.0 %
with
school , School Peers 14.0 %
work 29.5 % course
planning 10.6 % Money 14.0 %
School and

recreation 10.6 %

*Table entries represent adjusted frequency percentages

1
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for this study's proposition is given by the fact t hat
seventy-one percent of the study population perceiving work
and work experience as part of thelr treatment. The f?sults
of the objective questions, in the final section of the
needs assessment, indicated that the majority of the study
parti-cipants were lacking in specific vocational knowledge
and skills. Only twenty-four percent were correctly able to
identify educational reqyirements for various jobs and
eighteen percent were able to read a job advertisement.
These results indicate two specific areas of vocational
need.

5.3 bevelopment of a Vocational Program Plan

Based on Needs Assessment Results

As the final phase of the present study, the results of
the vocational needs assessment questionnaire will be uti-
lized as the basis of a preliminary program plan. 1In a
vocational counselling program, there is both process and
content to be learned (Reardon and Burck, 1975:132). The
process refers to vocational planning as a framework for
learning decision making strategies. The content includes
the skills to be developed, concepts to be mastered, and
generalizations to be arrived at.

The ﬁrocess of vocational counseling involves prbvidi?g
procedures to reduce indecision and conflicting feelings

.
about vocational development. In the process, he learns to



utilize his strengths in the development of a course of

action or career plan (Peters and Shertzer, 1969:267).
N .

Consideration will be given in this section to de-

signing program content in terms of the instruction and
activities which would address the vocational needs iden-
titied by the study population.

Difficulties encountered by young people today in coﬁ—
prehending the intricate relationships of occupational life
have prompted a growing interest in the development and
experimentation with procedures and media by which accurate
information may be communicated. An impressive body of

&
knowledge for providing education and exploratory experience
that dévelops broad occupational awareness has accumu]ate&
(Peters and Shertzer, 1963:141). It is beyond the scope of
this thesis to comprehensively review this extensive litera-
ture. The specific intention 1is to select some suggested,
vocational activities to correspond with the vocational
needs identified in the previous analysis.’

The following preliminary vocational program plan is

1
designed using a 'system approach model.' In recent years,
a new technology known as instructional'design has emerged.
As the field has developed, systems analysis approaches have
been used extensively to facilitate the development of in-
structional materials. More recently, the method has been
used to guide the design of entire educational programs..
Hosford and Ryan (1970:221) illustrate a systems ap-

proach model for program design in the area of guidance and

132
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counselling.

In the system design approaches, there are the follow-
ing three essential elements: the statement of de§ired out -
comes, the treatment or instructional procedures, and a
method of evaluation. Taking these elements into consider -
ation, the researcher haé outlined a preliminary Qo(ational
program according to the steps outlined in Figure 5.1.

The first step in the design process calls for an -
intensive review and thorough understanding of the problgms
the program is to address. Clarification of the problem has
been addressed in the first chapter of the present thesis.

The vocational needs assessment questionnaire developed
for and utilized in the present study has identified the
characteristics of the program constituents and thelr speci-

~

fic vocational needs.

Proposed Vocational Counselling Program Objectives

|

1. To help the clientele understand their pfrsonal charac-

e

teristics, rgalize their potentiglities, attién an appro- —
priate concept of self,” and experience behaviors resulting
from the cognitive analysis in this process.

2. To assist the clientele to egplore vocational opportuni-
ties through the use of vocational information and exper-
ience,

3. To help the clientele relate information about himself

»
and about occupations in terms of self-concept.
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FIGURE 5.1

A SYSTEMS APPROACH MODEL FOR USE
IN A VOCATIONAL COUNSELLING PROGRAM DESIGN

A. Clarifying the Problem

B. ldentifying Program Constituents,
Their Needs, and Entry
Characteristics.

i t

C. Formulating Specific Goals
and Performance Objectives

D. Organizing Program Elements -
(instructional and informawional

3
components)

.”e*‘¥ﬂﬁ..

"E. Ascertaining Formative and
Summative Evaluations

feedback

Modified from Hosford, R. E. and Ryan, T. A.
"System design in the development of counsel-

ling and guidance programs.” Personnel and
Guidance Journal, 1970: 221-230.




4. To develop plans, set goals, and increase his under-
standing of himself in relation to the world of work.

5. To free the learning capacities of the clientele through
the vocational process by strengthening their ego functions,

self-concept, and planning activities to implement them.

Proposed Vocational Counselling Program General Goals

1. To provide the clientele with information about them-
selves through test and inventories for self-exploration.
2. To help the clientéle understand the world as it relates

to their capablilities.

3. To learn about broad fields of work and see the relation--

ship of these fields to curriculum choices. .
4. To move toward greater self-realization through wise
decision-making and planning.

Figures 5.2, 5.3, and 5.4 represent a model descrip-
tion of some suggested vocational program activities and
methods. 1In constructing the program outline section, each
domain contains activities and instfuctional materials which
are proposed to effectively facilitate the attainment of the
needs derived from the presZ?ﬁ research. The model outline
consists of need statements, specific goals, program activi-
ties, and references. )

Following from the development of the gkeleton form of

*

a vocational program, the next step would be to begin the
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task of developing each program element and sequence in a
completed version suitable for an inital field trial. The
various program elements and activities being developed
would need to be tested with small representative samples of
populations characteristically similar to the intended
clientele. The purpose would be to obtain feedback for
possible Tevision before extensive field trial of the pro-
. *
gram takes place. This formative evaluation is needed to
identify problems with‘the materials as they are being
developed.

As part of the full field trial, the last step in the
systems approach modél calls fo} a summative evaluation in
which representative samples of all program clientele pro-
vide feedback. It is this feedback which would serve as the
basis for subsequent program revision.

A number of professionals have made suggestions for
classifying the evaluative studies made by vocational coun-
selling personnel. Wrenn formulated three categories from a
review of the research: 1) ghe logical survey method, in
which the needs of students are determined and services
designed to meet these are developed; 2) the -experimental
cross-section method, in which a counselled group is com-
pared with a non-counselled group; and 3) the development
method, in which evidence of the total achievements of a ,

student is collected over a considerable length of time

(Wrenn. 1940:357).

’
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Rushong, 1n a more recent statement of evaluation,
discusses three classitying methods: 1) survey method, in
which existing procedures and techniques are assessed to
determine the extent to which they achieve objectives; 2)
scientific methbd, in which appraisal is attempted by objec-

’

tive instruments ot evaluation; and 3) comprehensive method,
in which clinical judgment is applied to questionnaires,
observations, case histories, anecdotal records, and inter-
views to estimate the outcomes of the counselling program
(Rushong, 1953:418).

The foregoing model provides a framework for the iden-
tification, development,.implementation, and evaluation of
a vocational counselling program for emotionally disturbed
adolescents. )

Additional information would include the number and
type of students served, as well as a detailed description
of the activity. TIdeally, the model would include a state-
ment of the specific outcomes expected at the termination of
each activity. Although the present model does not include
specific outcomes, the statement of outcomes would be an
imporganp undertaking in future refinements. It should be
noted that the model is incomplete in several areas and
restricted to the description of some possible vocational
develoﬁment activities avaiiable for adolescents. However,
it does provide a starting point which can serve several
.import3nt functions for organizing an effective yocational

counselling program.

Vs



The model allows both staft and clientele the oppor-
tunity to identity the variety of services available to them
and permits them to select the activity which most appro-
priately satisfies their needs in the vocational development
area. In addition, the model provides a format for select -
ing evaluative procedures. It also provides for the coor-
dination of services by identifying areas of unnecessary
repetition and service gaps. [t supplies a blueprint for
the development of new programs. Finally, through the pro-
cess of continual revision and refinement, the model can

.

remain flexible and responsive to the vocational needs of

the clientele i1t serves.
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@ CHAPTER SIX

CONCLUSTONS AND RECOMMENDATIONS

The present study has attempted to systematically eli-
cit and identify the perceived "felt"2v0(6t16n31 needs of a
specitic popuiation of emotionally disturbed adolescents. In
particular, the study aim was to design and utilize a needs
assessment questionnai}e. The study goal was to identify the
vocational dimensions important to the study population as
the basis for a preliminary vocational program action plan.

In designing the present study, it was assumed that
program planning should be based on the program partici—
pants' perception of needs. In addition, it was assumed

that it is the fulfillment of these needs which will influ-

ence successful functioning in the community.
6.1 Conclusions

The needs assessment questionnaire was designed to
focus on quantifying vocational need identification in the
social area of community integration. The study instrument
attempted to elicit data in a number of areas. Firstly, to
provide demographic data for population descriptive pur-
poses. Secondly, to give some indication as to the level of

social and community adaptation of th study participants.

!
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Thirdly, to identify the 'felt' developmental and vocational
needs of the study participants.

Although the study design was explorétory in nature,
the validity of a number of research propositions was being
tested. Contrary to the research proposition, results indi-
cated that there were no statistically significant differ-
ences bet ween Day and Evening groups in community and
social adaptation. However, overall, the population rated
themselves in comparison with their peers as being below
average 1n Social.adaptation.

Results did support the professional literature's con-
tention that there is a relationship between the develop-
mental needs of adolescents and vocational planning. Data
from the survey of vocational needs support the study's
proposition that this population does indeed feel the need
to acquire specific vocational skills and knoizﬁéée. As
well, results support that the study participa?&s desire to
work and perceive work as a viable part of their therapeutic
program. Furthermore, results indicated that in the later
phase of treatment the study population placed greater im-
portance on the need to find a job than on personal problem
areas.

Finally, data on the study participants' past counsel-
ling involvement supports the proposition that this is an
area which is not being provided for in the school system.

In addition to testing the foregoing research proposiQ

tions, the results provide further support for a number of

1473



144

conclusions.

In comparing demographic and social variables between
the Day and Evening groups, a number of differences were
statistically signiticant. Thpxhvening Program adolescents
tended to be predominantly male, have greater family stabil-
ity, less school mobility, and higher career aspirations
with a greater awareness of an appropriate educational plan.

N

A high proportion of the study population perceived
that society has a responsibility to provide jobs and recre-
ation to Leenagers; This‘result lends support to the con-
clusion that work still remains a major tenet of society.

As well, it may indicate that society is falling short of
its obligatiqgn in this area.

The exploration of reasons for the study participants
desiring to work lends support to the belief that the preva-
lent work ethic is one of self-fulfillment and self-actuali-
zation. The study population in general viewed work as a
means to feel responsible, maintain self-esteem, and acquire
an identity.

The study population's identification of areas
requiring help showed a widespread range of needs. This
result supports the belief that adolescents have a range of
treatment needs which have to be incorporated into program
planning. Vocational planning and work experience was iden-
tified throughout the study population regardless of length

of stay in treatment. This supports the notion that voca-

tional programming has a role throughout the treatment pro-



cess.

The conclusions supported by the ﬁ?esent study were 3
he <ﬁ\

based on subjective rather than objective data. Since t
study was a needs assessment, this was not a major concern.
However, it does impose limitations as to the statistical
validity of measur€;::t in the questionnalre instrument
design.

In evaluating the resear;h design, a main consideration
is the validity and accuracy of the study population's
perception of needs. As well, there is no statistical
support for validity of the variables being measured. Con-
cern in the present study was with subjective experiences.
Therefore, the extent to which the Needs Assessment Ques-
tionnaire as a scale measures what it is designed to measure
is a difficult validation process. As in other research
where theoretical variables are given operational form,
validation is necessarily indirect. The design of the study
could be strengthened by emphasizing only major components,
i.e. vocational needs, and eliminating and or controlling
for some of the influencing variables.

The data of this study could only be examined by visual
inspection of tables. A number of tables were presented
by clustering variables into groups to show substantial
agreement or disagreement in certain 'need' categories.

This grouping could be viewed as concealing the significance
of individual variables.

Population size was small as this study was a prelim-

14



, _ , ‘ * :
inary investigation. However, due to thé small population
size, validity of the statistical tests of differences could
be questioned. Although the study population consisted of
two groups, it was not intended to ditferentiate perceived
needs between groups. However, the heterogeneity of the
study population could influence the validity of measurement
in terms of the population rather than groups. Further-
-, w
more, in terms of analysis, broad grouping of the population
was used. This may have obscured, if not vitiated results

that may be clearly demonstrated if more homogeneous diag-

nostic groups were studied.

6.2 Recommendations

The final part of this discussion will focus upon the
main points for future investigation that have been sug-
gested by the data.

Suggestions for future research would include statisti-
cal testing such as factor analysis with an increase in popula-
tion size. The purpose would be to assess the measurement
validity snd the relationship between variables in the study
questiomnaire. Measurement of variables related to self-
esteém, community, and social adaptation could be strength-
ened by using standardized items in the measurement.

Further research in terms of the population would be a

comparison of the vocational needs between a normal control

group and a treatment group of adolescents. Also, explora-
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tion could be done using diagnostically homogeneous Eypula~
tions and a comparison of the differences between popula-
tions.

From the present study:s intital exploration of voca-
tional needs, a data base for preliminary program planning
has been established. Further research would focus on for-

mative and summative evaluations of a pilot vocational prog-
o :

ram. A systems model approach would be used with program
goals that can be objectively measured. Summative evalua-
tion will pose a key question. One f the critical areas to

lnvestigate will be to.find evidence that ‘vocational pro-
gramming increases chances of success in the adolescent's
fuﬁctioning and integrating into the communi;; over a period
of time. Research of this nature would include a control
population and focus on measurement of success and program
effectiveness.

Through research on the vocational needs of the popula-
tion, future direction for planning a training program for
professionals could be established. Further experimentation
and research is also needed to determine ways in which
counsellors can function most effectively in relation to
vocational programs, i.e. teacner, facilitator, team, or
other capacity.

The needs of -young people for effective vocational
counse%%ing are far from being met. &here are some promis-
ing approaches in progress which are helping to bridge the

gap between theory and practice. There exists, however,
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N

uch theory and r1esearch on vocational development, but

L
little research on the application of these te(hrli(fues and
activit}es and their usefulnes. This remains an area for
future research. ;

The practical implication of research in this area is
that professionals can be trained to meet the needs of their
clientele. As well, programming could be developed from need
identification, rather than theoretical constructs. Pro-
gramming will also be held as(ountable by ensuring ongoing
evéluatlon. )

Support for continuing research in this area lies 1in
the community's responsiblity for ensuring that young people
have the opportunity to develop and utilize their potential-
ities as members of society. Since large sums of public and

_ ,
private funds are spent yearly on the education and treat-
ment of teenagers, ther¢ is a pressing societal need for

research on understanding and reducing the social and econo-

mic pressures influencing them.
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APPENDIX 1

ADOLESCENT NEEDS QUESTIONNAIRE

Please answer the following questions:

1. AGE:

2. GRADE: (at present time or when last attended
: school)

3. Your Sex?

1. Male
2. Female

4. How many complete months have you been in this
group program?

1. Less than 2 months
2. 2 to 6 months __
3. More than 6 months

5. Are your parents?

1. Married

2. Living common-law

3. Divorced ' )

4, Widowed : .
5. Separated

6.

Remarried

6. Who do you live with?

. 1. Both parents
2. One parent
3. Foster parents
4. Group home parents—- -
5. Prent and step—pa%ent
6. Prent and common-law partner
7. Residence for teenagers
8. Others ‘

7. Does your father work?

1. Yes
2‘;N°

If yes, what is his job?

e d
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10.

11.

) &
Does your mother work?
1. Yes
2. No
If yes, what is her job? A

Have you worked in the past”?

1. Yes
2. No

If NO go to question 12.

If yes, list the jobs and the number of months

worked. Begin with your most recent job.
JOB MONTHS

1. 1

2.

3. 3

4. 4

When working what are the problems you have had:

Check yes X if it has been a problem.
Check no X if it has not been a problem.

YES

B

Losing my temper
Being late
Getting fired

Missing work * @
Being bored with the wOTk

Finding the job too difficult

Not getting along with

the boss

8. Not getting along with other
workers *

9. Too much pressure

10. Disliking being told what
to do

11. Not getting enough money

12. Stealing

13. Breaking rules

14. Others

NERER

RARRE

~NOWV BN -

|
|

B
|
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»
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12.

13.

14.

15.

16.

17.

18.

164

How man times have oumoved in the ast 5
y Y p
years?

How many different schools have you gone to?

Do you go to school?
Yes ) No
If so skip to question 16

How long have you gone to your present school?

How well are you doing at school or how well did
you do in school when you last attended?

1) below avgrage 2) average
3) above average

Do you know what kind of job or career you want?

1. Yes
2. No

1f no, go to question 20

If yes, what is the job or career you want?

19. What education do you need to get this job or

20.

career?

1. High school diploma

2. Vocational school

3. Apprenticeship training
4. Grade 10

5. University diploma

6. On the job experience
7. Other (please specify)

Are you involved in sports? For example:
swimming, skating, hockey, roller skating, etc.

1. Yes
2. No




21.

22.

24,

25.

26.

27.

28,

165

If yes, how often do you participate in sports?

1. Once a day

2. Once a week

3. Once a month

4. A few times a year

Are you involved in activities in your spare
time? For example, reading, music, parties,
crafts, etc.

1. Yes
2. No

If yes, how often do you do activities?

1. Once a day

2. Once a week

3. Once a month

4. A few times a year

Are you involved in dofpng chores. For example:
dishes, making beds, cleaning, babysitting, etc.

1. Yes
2. No

Do your par%ﬁts have toremind you to do your'

7 ; .
chores? e p )

1. Yes A

No - V )
Do you get an allowance?: ,
1. Yes %
2. No

How many closéf&’iepds«do you have?
1) none 2) 1
3) -2 or 3 4) 4 or more

How many fimesa week do you do things with your
friends?

1) less than 1 2) 1 or 2 3) - 3 or mare

“; ‘



171.

29.

166

how

Compared with other teenagers of vour age,
well do vou .
L 2
¢ Worse About Better
than the than
Same
a) get along with your
brothers or sisters’? -
b) get along with other \
teenagers? _
c) get along with your e
parents”? e :
d) gef along with vour hS

school work, c(hores,

or a job?

"Please mark each statement

If the statement describes

in the following way:

how you usﬂally feel, put

a check mark in the column "lLike Me".
If the statement describes how you sometimes feel, put
a cheek mark in the column "Sometimes Like Me"
If the statement, .does not describe how you usually
feel, put a check mar Kk “in the colunmn "Unlike Me".
w Like Sometimes Unlike
' >, Me Like Me -
. dMe
] 1
: . 4
1. A job makes you less v,
dependent on }our
_parents
.2. 1 want my parents to
g€e me as grown-up
‘3. I would like to be
‘ léss'dependent on my ‘
. parents
4. I wish I had more K :
freedom to find . -
-myself | :
5. 1 often think about i ,
" leaving school aand
‘getting a job to
. support myself ' :
6. I think my parents
* should look after me .



10.

11,

12.

13.

14.

15.

16.

17.

18.

19.
20.

21.

I am beginning to
wonder about what |1
will do when schoal
is over

I have always known
what I want to do
with my life

Working at a job
would help me find
"whg I am" .

I want to know what
I can do well.

I find it hard to
obey rules.

1 wish I could be
more useful 1in the
community.

1 do or have in the
past skipped school
a lot.

I want to be needed.

I really want to
work .

I would get into less
troublée if there were

more activities or
jobs to do.

I find it hard to
feel that I belong.
One of the things I
fear most is being
a failure.

I am a good person.

I feel alone. .

P

-*
I am dumb at most

things.

A

-~

LLike Sometimes
Me Like
Me

Unlike
Me
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22, 1f

Like
Me

Sometimes
Like
Me

I know what 1 was

good at, I would
feel better.

a job.

Unlike
Me

23. 1 want to be liked
by others.
The following statements talk about needsgwhich
teenagers sometimes have.
If the statement describes a need you have, put a
check mark in the column "Like Me".
If the statement describes a need which you do not
have, put a check mark in the column "Unlike Me".
.
Like Unlike
Me Me
1 need to:
1. -- Stop wasting my time.
2. -- Feel less bored with life.
3. -- Know whether I am smart enough
to get better marks.
4. -- Know what I am good at.
5. -- Find out what kind of job 1
would be good at.
6. -- Learn how to make decisions.
7. -- Find out what kind of work I
could do to earn money.
8. -- Work at a job to show that 1
am responsible.
9. -- Know how to read a "help
wanted'" ad.
10. -- Know how to fill in a job
application.
11. ~-- Know how to act at a job
interview, '
12. -- Learn how to take orders from
a boss.
13. -- Improve my study habits. .
l14. -- Know how to find & job.
15. -- Be ready for a job after
high school.
16. -- Learn how to follow rules at
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17.

18.

19.

20.

21.

22.

23.

26.

27.

Iv.

/

Me Me

Like Unlike

- Know where to get invelved in
a sport or activity in the
community, like soccer,
baseball, music, swimming,
crafts, or roller skating.

- Find information about courses
and credits I have to have for
high school graduation.

- Know where to find information
about jobs.

- Know what skills you have to
have for different jobs.

- Make plans to get the job or
education that | want after
school.

[5)

- Know how the subjects I take at
school will help me get a job.

- Know if NAIT, University or
other training is necessary to
get the job I want.

- Talk to people who work at
different jobs that I am
interested in.

- Learn what courses and grades 1
have to have to get into
university, technical schools,
apprenticeship and other
specialized training.

- Plan the right courses to take
next semester.

- Know what subjects to take at
school to help me get a job.

I think Society should do the following for
teenagers: :

Place the numbers 1, 2, or 3 beside the areas where
you most need help beginning with the most important

area. Select only 3 from the list.

1.

2.

Provide teenagers with jobs,

Lower the mge when teenagers can live’
on their own. ) )

Pay for my rent so I can move out on my
own.

Have work experien part of school.

” .

1
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V. We would like to discover
are familiar with counselling services offered
this

be better

5. Lower the drinking age.

6. Provide community recreation centers

teenagers.

7. Treat teenagers with more respect.

for

the extent to which

your school. By knowing how you feel aobut

phase of your school program, we shall
able to help you in the areas which you
Will you please respond as frankly and honestly as

you are able.

DIRECTIONS: Will you please check

V'YES"

you
in

indicate.

indicate your feelings about each question.
feel you cannot give a definite YES or NO answer,

will you please check in the space marked (7).

At your school:

1. ~-— Are you helped to under-
stand yourself and how it
relates to your educational
and job plans? -

2. -- Are you given infqr'rﬂ%n

about the various jobs you
have considered?

3. -- Have you talked to your '8
school ;?gnsellor?

If yes, what did you discuss?
1) Grades. "

2) Courses.

o 3) Personal Problems.

* 4) mMtendance.

5) Your behavior in class.

6)“Others ‘

or

" N O"
If you
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10.

11.

12.

Do you meet with other
students to discuss
education and future plans?

Are you given information

about colleges and schools
which offer courses after

high school?

Are you helped to plan the
subjects and activities you
need and want to take?

Are you helped to become
familiar with the
possibilities for jobs in
the .community.

Do teachers talk about
varioius jobs which are
related to the subjec
they teach?

Have you been told if you
have the brains to go to
college or university?

Have you received help in
the improvement of your
study habits and skills?

Have your experiences
helped you to be prepared
for a job? -

Have you been given job
counselling?

-4
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VI. Do you want a job?

Yes No

!

If yes, why do you want a job?

Place the numbers 1, 2, and 3 beside the most
important reasons for you. Begin with the most
important area. Select only 3 from the list.

1. To show my parents that 1 can be
respgnsible.

2. To feel less bored.

3. To earn money.

4, To be less dependent on my parents.

5. To prove something to myself that I can
be good at something.

To be like my friends.

To feel like an adult.

To learn something new.

I

@0~ O

VII. 1. Place the numbers 1, 2, and 3 beside the three
ways in which you learn best by. Select only 3
from the list.

a) Discussion groups.

b) Books and pamphlets.

c) Lectures.

d) Films.

e) Reading bulletin boards.

f) Talking to a counsellor.

g) Role playing (acting out people and
situations).

h) Experience. (trying out)

i) Interest and ability questionnaires. |

j) Career games,.

k) Talking to people who work in various
jobs.

1) Field trips. (visiting jobs)

IR

2. Place the numbers 1, 2, and 3 beside the areas
where you most need help beginning with the most
important one. Select only three from the list.:

I need help with the following:

<
i

a) Problems with school work. ) -
b) My future education plans.
c) Home and family. -
d) Personal problems.
@) Getting along with peers.

v
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Money.

A place to live.

Finding a job.

What school courses to take.
School and recreation.

g

3. I would like the Adolescent Group Program to help
me get work experience or a job.

Yes

No

VIII, Write the letter of the right answer for each

1

statement in the blank space to the left of the

number .

1.

To become an electrician you must:
a) Go to University, -
b) Apprentice with an electrician
c) Get your Grade 10.

To become aradio and TV service man you
must:

a) Start as a helper .
b) Be able to design equipment
c) Study electronics.

To become a salesclerk you must:

a) Have a pleasing personality
b) Be a college graduate
c) Get a license.

To become a book-keeper iou must:

a) Go to IBM school .
b) Be able to ‘take dictation
c) Be good with fiumbers. ,

To become a newsﬁaper reporter ‘you must:
a) Like to work indoors

b) Be a good writer
c) Like to travel.




6. To become a hair dresser you must:

a) Go to university

b) Be interested

in scilence

¢) Attend a training school.

WANT ADS

Look at the ads on this page.
the questions.

BAKER b
Exper. Apply in person
A.M. ONLY. .
GRAHAM BAKERY
413 Main Ave.
Arlington

LEGAL SECRETARY

Minimum 5 yrs. exp. reqd.
Market St. firm, - Exc. Salary

] telephone 444-1934

Use them to help you answer

TELLER

At Johnston Trust Company,
the position of teller is
interesting, varied, and
satisfying!,

If you have an ability to
work with numbers, an
outgoing personality, and a
neat appearance, we have a
job for you. e

Call between 8:30 a.m.
and 4:00 p.m.
829-5873 Ext. 124

NEW RESTAURANT

Downtown area. Experienced
waiters, waitresses,'bus

help, lunch and dinner shifts.
Call Mr. Brown, 245-7103

. ‘}. What telephone number should you call i+f you want to be a

teller for Johnston Trust Company? -

-~

2, During what hour® should you call the Johnston Trust

Company?

JOHNSTON TRUST COMPANY
Burlington, Vermont

An equal opportunity
employer

-

\
.

L3
©

3. Should a shy person apply for this job? iExplain

n

your anstjjf

. _
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A downtown restaurant needs help. What should you do if

you want to apply fwr a joh there?

Shoulg you apply for a job as a waiter or waitress if you

_have never done this kind of work before? d

A Market Street firm is looking for a legal secretary.

What experience is required?

>

The Graham Bakery needs a baker. Can you call on the
-4
telephofie for more information?

-

When should you apply for the job at the Graham Bakery?

)
- .




