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i Resource room programs are special programs which have operated
jg most Alberta schools for 10 years to aid classroom teachers by
providingthanaroantowhichtheycouldrefertrbsesttﬂentsm
manifest difficulty in Reading and the- other I.anguage Arts. As many
oftheseresourcemanshavebele\mdedmpartbygovermentmy,
the label "specj.al" prog‘ram has often k;ecare associated with these
programs. One special program feature is the COOperative working
together of the resource rocm teacher, classroam teacher and the prin-

»

cipal. This study spoke to’ the nature of this cooperative working
together.
The purpose of this study was to investigate the match or mis-

/ ' -

match of perceptions among principals, classroom teachers andresource
roam teachers of the resource m’mac&r's role. The extent to th.ch
they were similar would suggest role satlsfactlcn for the resource '
roanteacher,andtheextenttowmchtheyweredlssmlarwouldbe
interprerted as a possibleiindicatic'm of role conflict for the resource
- roan teacher. Indlcata.cns of role conflict would seem tomply the’
.nece‘ssity,for'further studyl lo.f the resource room teacher role, partlc- .
ula.rly regarding the communication among resource roam teachers,
classroom teachers and pr:.ncxpals

A descrlptlve study was carried out involving teams of three
{a principal, classroom teacher and resource rocam teacher) frcm ten
schools from the Edmonton, Alberta Public School System. Each of these
30 participants was asked to respond to a pa_rta.ally unstructured
questionnaire concerned with their perceptions ofthe?res?mir’ce room

i\

concept, resource roam teacher role, referral and placement of students

in resource rooms, termina,tion’ of student's visits to the resource

/
iv



v ..

roam currlculun, and J,nstructlm. These responses prov1ded the data
for the study and were analyzed interpreted and utilized in drawing
' general conclusians. ard. mph.catlons regarding the resoﬁroe room teacher
in relation to role oonfllct and/or satlsfactlon
~ Findings 1nd1cated the suggestlom of lack of oonsensus ‘within and ‘

.aonoss the three grmxps on 'cgptam 1ssues ooncerm.ng resource Yoam
P teacher's role and resource room functlon Major fmdmgs indicated
role oonfllct (1 between resource room . teachers and classroom teachers

bregardmg the. planning and orgam.zat:.on of resource roam curriculum:

- (2) among classrocm teachers versus resource teachers and prmmpals

of resource roam curriculum oontent and phllosophy, where the classroom
teachers prefen'ed a subject matter focus and the resource rodm teachers -
'and prmc:.pal_s- favored a student centered focus: (3) among. reSouroe

: roam teachers versus priricipals -and .classroan teachers regarding resource
room teacher expert.lse These and other'findi_ngs' have raised questions
for further research in relation to these isstes, particularly reqarding
commmnication between resource and classroom teachers and their pércep-
tions ofvcertain resource room related issues. Important quest.ions

were also ralsed concernmg the resource room teacher's percept.lons bf

'themselves as "experts" in the school setting.
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Over the past ten years resouroe roams have become ocmmn—-.
place in Alberta elementary schools. A resourqe room is a separate
Torm ;rithin the elementary school where a teacher caters ;;wriﬁarily to
children of average to above-average mtelllgpnce who are displaying a
noticeable discrepancy between ~their learm ng po'centlal and academic
achievement. Subject areas 1nwh.1ch all children in resource rmoms
tend to be mak.are‘Reading and the other Ianguage Arts. Thus, these
subjects are dealt with predominately in the resource room. Resource
rooms are not hame rooms but rather places where children are sent for
ane short time period (30 ~ 50 minutes), generally on a daily basis, for
remediation a&iﬁdes. The resovrce r~wm teacher, then, works with
~hildren referred to h:im/her"‘by ~lassroom teachers to develop the skills
these chilcifen need to cope with regnular clases instriction. T™wo of the
primary nbﬁecﬁ.l;Ales'of resnurce rocme outlined in the Peasnrce Rorm
Handrexlt for the Edmonton Public School Board are: !
(1) To overcame specific deficits in the lLanguage Arts skills
before these become crippling disabilities 'erpllcaher‘ hy
' social and emt-mnal factors. : -

(?) To prevent a child's loss of self-confidence and to
enbance bis feelings of sucres<. (Finch, Craiq, <+
al, 1975, p. 1)

The innovation of the resource room originated \in many schools
as a result of added funding by the PYwViJv‘ial‘govemnent for special
education classrooms. The Alberta sovernment ;-hmquh the Educational

mporttmlty Fund (E.O.F.) glves grants to be used in whatever capacity

At rad er\ ferve rmrtiomlary nweadg ~F the W‘,}YDOIS. Many s~h~ols mtilized



the1r E.O.F. grants for the resource roam facility when such a room was
oonsldered a pr:Lerty by the principal.

. Resource roams have recently became a centre of controversy
among various pecple concerned with educaticn and children. Regular
classroam teacl;ers and other educators have often expressed concern
that in attend.mg resource rooms children rm the risk of having
ambigquous, unclear, yet highly suggestive labels attacl'/)ed to them
because of theil" association with the resource roam. f‘or exarrple,"'-w
resource room students are considered by many to be "learning disabled,
slow learning, dyslexic, brain-damaged, etc."  However, to warrant
.fundlng these labels are attached to the children so they can became a
part of the resource room program. The labels endure throughout the
child's scho01 career and may unfairly bias ‘ ptions of educa-
tors, parents. and. cormunity members. Reqular classroam teachers, then,
have concemns that in attending any “"special” room, the child is -
vulnerable to burtful name-calling and labelliﬁg from peers, thus
damaging the child's emotional and social development. Some resource
room teachers feel that pressures from parents of resource room
~hildren have become too strong in that they often place unduly hiah
e@éctat.irvis on resource room teachers who are mtédiatirxq their
~hildren. Often there ‘ils‘ha similar tendancy on the part of princirale
and regular class teachers to regard resource rnom teachers as
madj.rig sphecialists. o

Job pressures for resource room teachefs may be extermal as

fraom patents and governments, or they may be internal as fram students,

oﬂﬁ%er staff members, and principals. The extent to which these pressures

exjat 11311 ary widely with the si.tuatiqn’." For purposes of this thesis,

\o



the researcher is concerned with intermal pressures, ‘that is, pressure
on resource roam teachers from within the school setting. It see;ﬁ
logical that if ample professional suﬁport is available fram within
the school setting, the external pressﬁrés will be significantly easier
to cope with for the resource room teacher.

‘. J_Resourée room positions have either been full or part-time
and their organization and instruction have been'tha reéponsibility
of a resource room teacher who may have had experience wofking as a
reqular r*lassrq_an teacher. The resource room teacher works in
" co-operation with the principal and other teachers in the school with
the position in the school scmewhat unique in that she does not have a
regular hane room class but rather several, small, temporary classes
which are dealt with by the teacher in groups of usually no more than
six or seven students. The number of students requiring resource room
assistance in the school negulate's”the resource room teacher's time-
table and amount of instruction time available for each child. Not
having a home room class could give rise to staff resentment as there
is considerable added responsmlllty associated with the home room. 7s
well, if_thf:ase same classroom teachers were not cl,ea:r as to the
objectives, purpoqes, and usefulness of the resource room program,
resentment cogld arise. For purpnses of the following discussion the
innovation referred to is the resnurce room program, the change agent
is the persoﬁ responsible for rhe introduction of the resource room
progrvam within the school, and the direct recipients of the innations
are the classroom teachers and students.

AR

Argyris (1970) identified three primary tasks for one = _

4
attempting to introduce a change in any system of organizations,



in this case the individual school. Keeping the recipients in mlnd,
the three tagks for .the change agent were:

l. To generate valid and useful information.

2. To ensure the recipients of(tr\le possibility of free,
informed choice over whether or not to attempt the innovation.

3. To ensure internal comitment to the choices made.

L 5

~(p. 78,79)

Applying this to ‘a resource roam in an individual ‘sclpol,
it would seem very important that the school staff be knowledgeable
about many aspects of the resouroé roam and its function in the schooll
before that room became part of the school. The person n'os;t
knowledgeable of the resource roam concept in the school would seem to
iae the résource room teacher. Therefore, any Vagueness~among the staff
members regarding the resource room concept would most likely stimulate
questions or precipitate praoblems that would be directed towards the
regmirve mom teacher for solutions.

Tt is the cnnr\em of 1:he~ wr:Lter of this research report that
the resource room innovation of Alberta schools may have been initially
introduced without sufficient explanation to brincipals (PR#) ,» regular
classroom teachers (CRTs), and resource room teachers (RRTs) of its
function as well as of the role of the resource romm teacher. As a
result there m;/ be a problem w1th the credibility of the resource room
concept among school staff nerrbers mcltxhng the resource’ roan teachers
themselves. A problem with the_‘credlblllty of the resource roam
concept would in tum reflect on the credibility of the resource room
teacher's role. One problem area vfor research then is the pgssible
role perc_eption incompatibility of resource room tea~hers among

.
‘ /
S
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principals and classroam teachers. The problem area addressed in
this study is the perception of the role of resource room teachers held
by prj.ncipals, classroom teachers, and resource room teachers.

G .
.

PROBLEM AND PURPOSE OF STUDY

Sargent (1951) defined a role as "a pattern or type of
social behaviour which seems g;’.tuationally appropriate to him in
terms gf the demands and expectations of those in his group" (p. 360).
rIhus, the resource roam teachers' role will be influenced.by other
teachers, pr1nc1pals, supernsors, pa.rents and students. It would -
seem that 1ftheresouroemanteacher falledtoneetorwasm\auéjte
of group demands and expectations, role qonfllct would likely occur.
Gi'ace (1972) refers to such conflict as "role incarpata’biliﬁy" (p. 2),
which involves an incompatability of expéctations for a role, or an
incompatability between the orientatiofi of a role and a particular
social or cultural context. The possible role percepta.on mccmpata—-
bility of resource roam teachers is the problem area addressed in this
study which is an investigation of the resource room teacher's role
in the context of Sargent's definition. That is, w;at'role
) expectatlms do resource roam teachers have of themselves? Do the
expectations the rgsoﬁrce roam teachers have of themselves match those
held of them by classroom teachers and principals?. The answers to
these questions should serve to show 1f indeed resource. roam teachers,
classroom teachers, and principals share a cammon mle peroeptlon of
'nesource room teachers and, if a role confllct ex.lsts to prov1\
descrlptmn of specific problem areas in the role confllct

To ascertain these role perceptions, the need to alq.ow free



and wide ranging caments on the problem areas was recogmzed after

" which follow-up research studies could describe more definitively the

problems and offer solutions. .
| Theparticula.tpgrposeofthispst\pythenwastoexandm.
the extent to which resource roam teachers (RRTs), classroan' teachers
| (CRTS), and prmc1pals (PRs) undexrstood the resource room teacher's |
role by explormg four areas:

1. Perception by the RRT of his/her role and of the
. resource rocm concept. o~

2. CRT's perception of the RRT's role and ofgfthe resource

3. PR's perception of the role of the RRT and of the @
resource roam concept. - | .'

4. Consensus among the three groups of the perceptions noted
in 1, 2, and 3.

§

In the process of- exploring these four areas, five aspects of

the research problan were addressed in terms of perceptlons of \

.:o‘

prmc1pals, classnocm teachers, and resource room teachers of the

@
resource roan teacher's role,

A

| ‘"\‘ SN
The five reseaa:&b questlons posed reflected five aspects of

the four areas identified above

,.‘

1. what concepts do RRTs, CRI‘sSR‘and PRs hold of -the resource
roam program in terms of functions, efficaey, and physical features?

2. what peroeptlms do the RRT, CRT, Land PR hold of the RRT
in terms of edtnatlm,persqaa,l;ty,‘axy.’i role reSpons1b1‘11Ey” et
DL . S % - 'M:;W .. . . ‘, .. 0#%“{’ ﬂm gh
Q‘{l-v :A@{“’ ’ REs <] Qm % [ PR v "".\7-‘..-'1"‘ “;..,‘»' . .
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3. what perceptions do the RRTs, CRTs, and PRs hold w1th
regard to refen:al and placanent of students in resource rocms”
4. What perceptions do the RRTs, CRTs, and PRs hold of the
criteria for the termination of students' visits to the resource roam?
I 5. WhatperceptlmsdoRRTs CRI‘s andPRshaveofresource

roam currlculum and instruction?

>

_ DEFINITION OF TERMS

Principals (PRs): The principal is the person holding the ultimate
authority within a particular school of a particular coamunity who

is -respmsi_ble- for the effective operation and administration of that

séhool. H:Ls/her responsibilities are to the students and teachers in
ﬂzeschoolas'wellastetheparentsinthecammmityinwhichthe
school is located.

Classroam Teachers (CRI‘s)': They are teachers within an elementary school

who are respox151ble for the. cogmtlve and affective development of _
students ass:.gned to the1r classroms for regular daily instruction.
Theclassroanteachersroanservesasahareroanforthe students

and the classroom ‘teacher has the ultimate respons1b111ty for the .
cognitive and effective develognent of all the students in hls/her X
class. | | . -

Resource Roam Teachers (RRTS) : Thse teachers are full or part-time

staff nezbers in an elementary school who instruct small groups of

- students referred by c;lassr'oan teachers on a reqular basis. The RRT

has his/her own room within the school to recei\)e referred students

‘ »and works in co—operat.l.cn w1th the principal and regular classrocm

i fas Y e op -
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Role: A role is a coherent pattern of behavior common to all persons
who fiil the same pOSltllon or place in society and is a patter of
behavmr e:q:ected by other members of the society. A role mclud‘

a pos:Lt.mn, a pattern of behavmr assocagted with the position, and a |
pette,m of expectatlcns held-of:{:he occupant of a position which
implies bow he ought to aft, hot merely how it is anticipated that
 he will act. (Havighurst & Neugarten, 1962, p. 127).

Role Perception Based upon Porter and Lawler's lnt.erpnetat.lon (1968) ,

role perception is defined as "thedlrectlm of effort, that is the
kinds of behavior and activities that teachers engage in to perform

successfully" (p. 19). If the direction of effort matches the effort

of other groups with whom the person warks, role sat1 ction occurs.
If the direction of effort runs contrary to the group expectations,

role conflict occurs. Role peroeptlon implies the interpretation of

expectations and demands of self as resource room teacher and of
others.as he/she attempts to carry out his/her duties. .

Role Confllct Role conflict occurs when the dlrectlon of effort

runs contrary to group expectatlons : (Porter, Iawler, 1968) v

Bacon (1971) mentioned four specific occasions when role conflict may

: 4 , v
~occur, all of which were pertment to this study For purposes of: .

this study, role confllct mcludes

1. D15agreem_ent within the refefent groups defln.mg the
same role. With reference to this study, the question was: Did all
resource roam teachers agree upon and hold smular views on“role
responsmlhty and role function? o

2. Dlsagreement among referent groups, each having the

right to define expectatlons for the sane role. .The referent groups in .

A\



this study were‘pri.mipals, classroan teachers, 'and resource room
teachers, andthe questiori was :Did all three groups agree and
similarly define their expectations of the resource room teacher's -

»

role?

3. An individual's own percepta.cn of the behavior

expected®of him in his role may differ from and conflict with the

expectations of other groups. In this study, the question posed was:
Does the resource rdam teacher's perceptions of his/her role aonflict
with those of classroom teachers and. prmcipals? DR

4. Contradictions in the expectatlons of individuals about

two or more roles which one person may be occupying_at_the same time.
The question would be: Were the resource room teadrers asked to
assuna one or more roles in addi'tion. to that of the resource roam
.teacher? If they were, contradlctlms of role expeé‘tatlons could

¥

| occur. | (p. 14-15)

RESEARCH DESIQ\I

It was the mtentlon of the researcher that this be a
descrlptlve, not emplrlcal study That 1s, any results or- flndJ.ngs
were not to be mterpreted as def.uutlve statenents, but rather |
statanents pertammg to the extent of consensus or lack of it among
RRTs, CRTs, and PRs’ of their perceptlgns of the RRT role in a large
urban center, which could serve as catalysts for further research.’
+In qrder to gather as much information as possible regarding irrportant
a.spects:'of the resource mcm teacher's role; phd was necessary to
_develop a lengthy, samewhat unstructured questionnaire which would
,befllledoutbytherespmdents 'I‘hlsquestmmalreservedasthe
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research instrumentfor the study. For those ‘questions in the question-

naire which were r structured, respondents were always given an

opportunity to ,add‘ "other" information which may have been amitted
fram any given question. This questlcnna_u:e was delivered in person - - |
by the researcher to the respectlve schools in the study fran which- :
the saxrple populatlm was chosen, left w1th them for a perlod of ‘ -
approximately on}m/ti/'r to be ccnpleted and was later plcked up by
the researcher. By allow:_ng respondents many od)ortunltles to ‘state
freely their viewpoints the researcher hoped to beccne aware of
aspects of the role perceptmn problens that a more tJ.ghtly structured
que$tlonna_1re might not pemut
SIGNIFICANCE OF THE STWPY S [
If role conflicts are identified in this .st@, Findings may -,
serve to: | | |
1.” Indicate a more ccmplete: and precise description of
oonfllcts assoc1ated with the.role’ of the resource roqn teacher that
may then be resolved. o '
2., Aid administrators in prov:LdJ.ng approprlate support for
resource ~room teachers. | o ‘ I
| 3. Identify necessary camlunlcatlon techniques  to ensure
adequate camnmcatlcn between classroom and resource room teac.hers.
4. Aid others in un&rstanchng the role of the resource
roanteacher, thus making this role more credible. |
i . 5. Aid resource room 'teac:hers m understanding their own - .
.role in terms of .eJq:ectatlons of ‘the prmcpals and classroam teachers
with whom they work. |

-



R IS )
I.M‘I?\TIONS QF THE STUDY

1. 'I‘he results of this study can only be generallzed to
Aresourcerocmteachers in a largeurban school sysiz.emlnAlberta
as it was from a like systanﬂ'matt:lmesaxrplewaschosen.

. 2. The use of a lengthy : scmewhat L:nstrt.lctured questicnnaire

with @ smalier sample of educators nakes it mpossxble to pre\gent any

statistically significant findings w1th regard to the results of the

study. The study, ﬂ'xen is GeSCrlpt_lve and flndlngs of the study that

seem to indicate areas of role conflict can only be regarded as’
suggestions or hypotheses for follow—up studies. .
PR 3. ’I‘he study only includes a limited sample of grotlns with
~ whom the resource room teacher associates, these being prmc1pals,,and
classrocm teachers. Perceptlons held by other groups, i.e. parents,
Departme& of Education personnel, central office personnel,
representatives of specialist associations and so forth, would have '
provided richer data from which tct/ay resource room teacher mle
perceptions. o

'The concept of the resource roam has b’leen'a source of

contmvefsy to same extent among ‘educators in recent years in terms

. of its function and pnrpose as well as .in relation to the question of ‘

- whether or not they are actually neoessary The 1nd1v1duals most
respons.Lble for the rescurce room program have been the resource roam
;teachers, whosedutyprmarllyhasbeentomaketheresourceroanan

- J.ntegral and functlcxung part of the school. 'I‘hls thes1s was

g

.concemedmththemleperceptlmsoftheresourceroanteachersm

: __1]'_-‘:
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the schobl’fr‘om the viewpoints of pn'ncipa.Ls' classroom teachers, and

resom:ceroanteachersthenselves 'megxrposeofthlsstudymsto X

catpareandcontrastthepemeptlaxsoftheresourcemantead’ner'

role with the three previously mentnned groq:s in terms of how each

,a.ntezpretmg the resource room teacher's role and v ch in turn may
. : ‘ N
identify more precisely defined problems with the résource room

~ teacher's role for future research :

12



-
REVIEW OF RELATED LITERATURE -
INTRODUCTION TO CHAPTER II

To relate dieconcerns of rble.perception ofithis study
to the existing litetature it was necessary to consider wle theory.
What did social scientists who have been "‘r_éép\gnsiblé primarily for
role theory report: about how people related to one another in the;.‘rr
occupational roles? 'I‘hJ.s chapter begins by defining role theory and
then continues by relatmg that theory to the roles of classroan
teachers, prlnCJ.pals, and resource room so, the latter
section of this chapter eviews the recent research on the current
status of the resource room teacher's , noti imRLicatj for the -

future.

ROLE THEORY

’I‘here is considerable literature ifi‘the social sciences
related to role theory which serves as a theoretical franework for
this study. Biddle (1979) referred to role theory as’ ma sc1enoe |
concerned with *the study of behav:.ors that are character:.stlcs of
persons w1th.1.n contexts and with var:Lous pn‘;eesSes that produce,
explaln, or are affected by those behaV:Lors." ' (p 3) He, used role
theory as’an example to streng'then the relevance of the soc1al Ssciences
in society and to prov:l.de a theory that preserves the humanity of human .
beings and allows them, to examine the soclal pmblems that concern
us all. Bacon (1971) Spoke ‘of the importance of an individual's
belonging 4n a soc:.ety th.ch is mfluenoed to a large extent by

Yomr
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hi's persmal satisfaction mth his role in that soc_iety as an
accepted, contributing, and respected member (p. 1). Hoyle '(1969)
vigwed the concept of a role as important because it hnl.i:)ed to explain
pne of the basic characteristics of social life, which is that we base

E}

our behavior towards the ~e~pant of a partiemlar role :position onithe

asswption that, in general, he will ter’ to conform to expectations

<
and Fulfill certain ohligations (p. 7). Foskett (1967) omserved
that "many of the prrhlams experienced Pv schanl officialé in the
administration of an educatimnal pr-viram and by teachers as.they wok
with students and paré\tq (...) are hasic éf;.atures of the context
within which individuals and groupe carry on their activities" (p. 1)
He '.hol..ioved that 'w looking at the normative stiucture in the form of
ewtﬂki;ns that individuals h've for :Y\GIILC.:@T"QS and each ~ her

(R A oA fermet Toee v ey Tine i ten rv‘"::ﬁha'l yalab i ol et

R1e thenryy . then, seems o he concerne ' with:
T, A =t N of hehayi v x rhorackayint L B SER SAEENRRE R o R RR

ERER IS CAINPIIE 1) SORTR )

2. Pole omflict and ro'e havmny remrulting from perronal
aatiafa ki m Aot iafact ion in The 1 la e v teq wikhin the

rvkongd [ w\r-y('f( .

¥ ¥nle Rvpactations hnld of one by others a~sociated with
role pogitions where N vt v lay s ale peeitian Sl ice oo bieglar

l\"f\/\l'.’ﬁ" ;r‘v‘g_ [

Tn_thifstwiy, it was within the omtext of the a~honl whe v»

- K 2 - - -
respurce rywe teachers worked thrt their 1~ has b~n st 'ted with
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classroam teachers and principals serving as a group of others with wham
resource roam teachers associated rcadulaf ly. The social interaction of
these groups was studied in the light of wle expectationg and
mét*msibilit—i.es that principals, classroom teachers, and resource

room teachers themselves ,had of the resource room teacher's role as

w=d1 ns roléeconflict and/or hammy Whlr‘h resulted from thtq role.

LTTERATURE REIATED TO THE ROLE OF CTASSROOM
TFACHERS AND PRTNCIPALS

[

Waller (1932) was much cohcerned with the rnle of the
te-~her in the school setting in his book The Seciology of Teaching.
e gtidied the social i;i;-‘e:-'\f'tion of teachers and administrators
within the school. The aim nf his work iq this context was "to
~riable prospecti-e teachers and adninistrators tor )fi.nd their way
mare readily and amn~yrately in khe intri-ate maze of social life in
schanl™ (p.3). Grace (3972) Y»wrrwed the teym "the socinlogy of

teahing” friwm Waller and viewed this nrea as mne which is important

and growing bt has yet tr!i omerge as a =ystematic field of in%ﬁrv.
race dafinad the aciology of teaching as heing a systematic study

~f tha problams and canflicts of the tearher vnle wh‘l ~h, in his qview,
has been an imfashionable coneern in the past (ix). That concen¥ for -

conflict in the teacher ;ole was unfastncmable in the past s'eemed to

—.—

oo

AU -

*_mplv that+ teachers and admmmtratr)rs have felt that teachers were ,’
hived to teach and not to qupstmn working conditions or admlnlstrat.lon

al procerhires, regaxﬂles; of hoey m\favnrable they were. To adnuttp

»

~mflict wae an “Amission ~f jnvvompetrence.  There was an implication,

Tvean my i bhidie ebtabagemt that il enbian 40 Phe Feachey vmle wae

15
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gradually ganu_ng acceptanoe ln the eaucatlonal rea]m Perhaps educa-—
tors are beginning to realize that if schools are to operate effectively,
all of the members involved in their maintenance must.be able to feel
oanforteble airing per;mal concerns and confiicts which may be
affecting job efficiency and satisfaction. Communication among etaff
members, administrators, and all teachers seems to be an important and
necessary factor in the effective conduct of a school. Questions
dealing with the referral and placement Kf students in resource roams,
the termination of students' v:LSJ.ts to resource roams, and resource
room curriculum and instruction were spoken to in this study and each
of these had a separate section in the questionnaire research

.
ingtrnment.

Knoblock and Goldstein (1971) studied the commnication among _‘
Vteac*herc; within schools and observed that it has been very dlfflcult
for teachers to obtain clear messages regardjng how they could, should,
and need to behave as well as to learn reward systems within the school.
They expressed a concern for the teachers whose growth as professionals
seemed tq he neglected. That is, instead of 'be'ec;hers bemg able to
feel as if they were proqreqqmq and learning through their bxr’erlence
as teachers, they ware experiencing feel:.nqs of ahenat_mn and conf]wf.
A, "I‘hJ.s may . be one of . the fac'tors cmtrlbut_mq t'o the recently developed
term.. "teacher bumouk" . Pnoblock-and Goldstein stated,. "No envir-nment
for children can dccommodate the need for children's growth and
develogment withrut an equal emphasis on an adult-centered process
wh:rh allmws for the continual growth of adults" (p.11). This
"gtowth” wonild weem to imply a perqonal and emotlonal growt:h rnore t‘.han

that of a pmfaessional nature. Being knwledgeap/ and cavpetent m

o
[N
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terms of professional expertise is important; however, it also seems
important that people know how to relate to'ane another on a more
intérpersonal level considering the amount of time teachers spend
with one another on a daily basis. Knoblock and Goldstein gave an
example of how teachers responded when confronted with problem
situations in the classroom. "For things to get better for teachers
who are confronted with difficult children in their classroams, there
needs to he a reversal of teachers autamatically internalizing their
reactimns of what they are dning to children and translating such
feelings into negative self-perceptions" (p.10). They suggested as
an alternative that teacheré begin commnicating with one another more
frequently, discussing among themselves conflicts with children and
other job-related concems. Through such sharing and interaction, *
teachers conld learn from one another and ease job-related pressures.

- In relating this literature to the present st{de, therp seem
to be implications for teachers, administrators, and researchers in the
adueation field to focus at*-entmm on stnx:turugg school sxtuatlons
hquch that. camnm:ratlom channe]s are open ameng- staff members, and that
teachem bn free to express job Ponverns w1thout fear of losmg |
proﬁasqacnai qtaf*uq Only whon fo'af-herq personal perceptuane or
feelmgs an a subject are np@nly aJr\ed can attempts be made to :merove
A :1tuat1m Impllcatlcns for princi pals 4ré ‘that as administrators in
a school, they serve as catalysts in structuring theix school environ-
ment +n foster such commnication. That is, by encouraging discussion
amng themselves and their staff over concems of students or
~emunity, principdls are taking the first step 'in'-c.:re‘a“f:in'g fsxjch"fan -

. - . .
onvyi rrwment: |
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’I"herefore, for this present study, if the resource roam

concept is to function effectively ;\.ﬁ"gegularscl'mool settings, all
J

three groups (PRS,R:!I‘y@ CRTs) must be fpee to air their personal
concerns over s role and W function in the school. An
opportunity to do tin

wasg«xdé in this study through the relatively
unstructured questionnaire. |

-

l LITERATURE RELATED TO THE RESOURCE
ROCM TEACHER'S ROLE
: ‘ A
Recent literature reveals that there is indeed reason to be

concerned about resource room teachers and their role. Sabatirxo (1972)

saw problems associated with resource rooms when he described them as

"instructional nightméres" in which the teacher was‘expected to perform

an impossible task by being all things to all children (p. 329). This

description would seem to indicate that perhaps the 'nla definitions

and descriptions for resource room teachers have noh always been clearly

defined. Are they expected to be reading diagnosticians, psycho-
metricians, lanquage-arts specialists, or self-esteem buiiders? Tt
is not difficult to understand how role-co;lfl.icts oould arise for
resource room teachers when they themselves are unclear about their
role dgscripti.ons. In this study, Section TT of the research
questiomaire dealing with hridus aspects of the resource rocm
teacher's role was intended to éxplore the extent to which resource
{ room teachers' perr:eptidms of their role matched those of the
~lassynom teacher and principal groups within the school setting.
Apart fram unclear explanations of role descriptions, there

was Aalso an indication in recent literature that a change in role

“

\,
\\\

,
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high degree of re,s,pmsj.blllty. Lllly (1975) suggested that these »

&\p'
fram that of diagnostici‘an to classroom teacher consultant was
necessary if resource roams were to be suocessful in pmv1d:|.ng a useful

service to students (Evans 1980; Vance, 1979; Baver, 1975; Reyer

1972) . Rhodes' Alberta Special Education Study (1977) very straongly

suppoi:‘ted the notion that the role of the resource room teacher must

'change frcm that of a "block—scheduled tutorlal" teacher to a "learning

developrent" teacher, a term fonmxﬂ.ated by Swenson in 1968. The
learning development teacher was defined as both a spec1allst in
teaching and in the diagnosis of learning problems, whose responsibility
it was to organize the€ special training of the handicapped child so as
to keep him/her maximally involved in the regular school program
(Rhodes, 1979). . Such ab role change would sean to have several impli-
cations in terms of an increased neoessity for school staffs; i.e.
classroam teat:hers, special teachers, p.tincipals, to camumicate and
interact more closely in adapting to the change. There is also the
possibility that the classroom and resource room teacher groups would
be unwilling to accept the change as it would imply increased
responsibility, particularly for the resouree room teacher group.
Although most resource room teachers in the sample of this
study still operate in the block tutoriai mode, recommendations are
bemg made to school board officials that perhaps resource room teachers
would function more effectively as classroom teacher consultants
(Rhodes, 1979). Deno (1970) has proposed that decision-making
responsib‘iiities for selection, placement, and programming for all
children should be assigﬁed to the spec1al class teacher, but he

questloned the w111mgness of resource roam teachers to aocept -such a: L

R Sl - R G



‘;---_tothefunctrmof t'lnskuxdofpersormel-~1\saresulttheyexarn1ned

‘decisions be made by regular class and specn.al class teachers =~ -
.oo-operatlvely.l This research certainly has mpllcatlons for the
"role ofbothregularandspecml classeducators mtermsofhoweach
group will react to. such proposed changes. 4 wfll spec1al class |
teachers want the” increased responszblllty and w:.ll regular Class
teachers be willing to take the adv:.ce of spec1al class teachers"

How will decisions be rade' with regard to whether or not the mle w1I],“ IR

be changed? Do resource room teachers desire such a change" Answers

to these questlms are neoessary before the role -as classroom teacher,

oonsultant becomes standard practlce._ Hmzer, lt J.S doubtful
whether these answers have been glven or ‘even the questlons asked

The impldications of this metho_d of mplement.mg role change
could be extra'nely negative in that they allow mlmmal input fram
teachers with regard to decision-making in reference‘to'th.eir role
change. Surely, if poss;'.ble pitfalls were considered prior to
inplerrentation,. there is a cha'noe.that they could be prevented or
reconsidered. If, oh the other hand, they are only encountered after
the fact, changes must be made in mid-stream, detracting from the
opportunity to .work efficiently. Although these questions were not
specifically addressed in the questiomnaire, it x&as anicipated that
Section II, Parts C and D of the research instrument on the |
perceptions of responsibilities \éaah of the groups have of the:ﬁselve_s
and others would speak to these issues.

Mcloughlin anhd Kass (1978) stated that'the resource roam

| the resouxceg.'oan teacher 'S role’ c&:efuliy in. ana;tExpt tO

N ~-c,...
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: _:Ldentz,fy reasons for resource teachers finding themselves frustrated
“in their work. "... Even canpetent. resource teachers can find them-
selves frustrated by factors beyond their control”  (p. '57) They
-V"_;urge.ntly stressed the need for. further ‘research :Lnto the resource rocm

teacher's role since resource room teachers are assuymning an

mcreas:.ng amomt of rGSpCIIS:Lblllty for spec1a1 educata.on serv:.oes. ,

' (p 61) 'lhlsstudywasmdeedanattenpttoprobesureaspectsof '

'-theresouroeroanteachersrolewhlchmaybeofpartlcularcmoern

. to resource. roam teachers. McI.oughlJ.n prev10usly carrled out a study

»a"-n—-""\. m'm'.,vt’_';

oh reSOm'oe rodn teacher"s roles m 1973 and fomd a dlspa.rlty pet%veen

. ‘the peroeptlms of t.he adnunlstratlon expectatlons and the r:esource R

'man teachers perceptlm of the:.r role ’I‘hey found that thene was »

“also a d;sparity between what the resource roan teachers seemed to be
doing and what they felf was acceptable. In Section II of the
questicnnaire, this study dealt with the perceptions of the
respansibilities which. various‘staff members had of each other's role
including resouroe roam teacbers and principals and was intended to
further investigate aspects of resouroe roam teacher—adrﬁihistratof :
camnmcatlm and resource Yoom teacher role acceptance as investigated
by McI.oughlm.
| Harris and Mahar ) noted problems involved with the

'mplarentatlonof resource roanswh.lch in turnhadan J.mpacton the
' resource roam: teacher's role. 'I'hey found the following four factors
' m)stly respons:.ble for the problets

e ,j_a_. e : - 1 Lack of orgamzatlmal readmessf-_-. |

wa e T m N
3. Inper—persmal IOadblocks SO R
3 Ll - ‘ .
R R R PRI AL -;.” i,m»‘t-«.".-‘ . ,,'.’..-'-,wqef-.' A SRR ST IR :
; - - [P T A L. [ T LA P I . T e e ~.a
Yy
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4. lack of trained- perscnrnel _
_Scneattentlonhasbeenglvmtoeachoftheseproblemsmthls study .
However, it primarily addresses itself to J.nterpe_rsa'xal‘road blocks; A
.that-is, the carﬁnmicatim syste‘n—'an.tng resom:ce rodh teachers with'
| classroan teachers and pr1nc1pals w1th.1n a glven school | Herr and . '
Algozzme (19’76) stated that the study of the role of the rescurce
teacher could clarify ‘and sibstantiate the teacher oarpetenc1es
necessary" to- serve in'this"capacity«. - This. study throu@m the
quest:.cxmalre, attenpted to do this whn the resom'ce roam teachers L
views on. thelr role. responsibilities were ccnpared,to prlncrpals' ar:d 3

, classroan teachers' perce;;t;ms -‘of resource roan teaoher role R |
respons:.bllltles (Sect:Lcn II Parts C and D of questlonnalre)

_' . Mattu (in preparatlon) is studying the resource rcom o

- teacher's role in Alberta schogls ‘using Allport s theor_etlcal nndel S T
of role analysis as a guide. The four dimensions of role Outlinetl |

by Allport (1961) and used by Mattu were: . o -

1. 'Ihe role expected by adnu.nlstrators.

L
e

2. The role perceived by resource. roam teachers thenselves
3. The role performed by resource roam teachers tlmerr\selves."'
4. The role accepted by resource rocm teachers themselves. (p. 20)
*His intent in domg this study was to cla.rlfy the role of the .
‘resource room teacher in terms of the expectations of other groups
which he felt would mﬂhnnce the extent to which effectlve educatlch/
programs would be provided for resource room students (p. l) The \
_'.'.other_ gm.tps ;nclt:ded in his study were:
' Regula.r classroam teachers.

Ky

Sc.hool and central office adtmmstrators.

e T A -



rd

3".. Specz.al educatlon trau.ners at-the Universr.ty of- Alberta

4. Educatlmal personnel L 'l

5. ‘Papents of RR students. (p: 10) RSN o ﬂ," o
Thee:@ectatlonsofthesegrmpsweregaﬂmeredﬁhmughasmured e

o questlmnalre to be campared with the expectatlons the re50u§:oe- toom

teachers had of thenselves gathered also .through a questlonnalre. " The
flnd_mgs of thJ.s study wére unpublished at the time of wrlt.mg of
_‘ thlS the51s. | . |

. - Sl e e e e~
- .

Although Mattu s purpose m dong hlS study was sunllar to
that of th.'LS study, he cansidered the role of the RRT in greater depth

,'.i,usmga stnx:tured questlcmxa.u:e,to mclude RRI‘s a.nd CRTs from across LR

- '-_’ mdlv:.dual concerns prov1di.ng rich data wtuch ma,y not have resulted

one entire province and gathered informationA frgn a widely inclusive
group of administrators and educators .;l‘ﬁerefore', hJ.s results will be
generalizable to the entire provinceh"while these ai)ply to one large
urban school system within the province. This study, on the other
hand, w1th its samewhat unstructured questionnaire and smaller

population sample, may be valuable in the sense that it allowed

Te s aer o
PSR .

‘-frespondents to express .t'hemselves more freely rega.rd:,ng mportant e e

from a mone structured questlmnalre J.nstrument

~ SUMMARY OF ‘CHAPTER IT
A review of the literature revealed that although some
attention was bemg given to the role of resource roam teachers E
by researchers, 1tqas not extenswe. . Eff:.cacy studies of ‘resource -
roams mdlcated that - resouroe roam teachers must change theJ.r role

frcm diagnostician to classrocm teacher consultant if resource’ roans are

-



Algozzme) ’Itusstudywascondm':tedﬁoadd ‘thelmowledgeofthe '

to maintain credibility. (Rhodes, 1979; Lilly, 1975; Deno, 1979;

- - r. .

‘.m' 1968) ‘ PR PP (“ L . . -y

. S .
L « i -~ A - - [P P i
R ] -, “ & -

‘Those researcher:s who see'ced to be serlously J.nterested 1n

L4
e = P, v

thefutureofnesoumematsasapartofoureducatlmal system

,—r*"‘-

- -styressed an - urgent neoessity for more research..to be done J.n the role

of the resource ‘roam teacher if thls p051t:Lon is to mamtam cred.lbl—

lity (McLoughlm and Kass, Mattu, Harris and A

- -

.'rolé of resource. roam teachers perceived by pnmc1pals, classroom

’

teachers and resouroe room teachers theuselves in elenenta.ry schools

S

"in.cne- largeurban school systenbypenmttmg free oamentto

questions on a relatively unstructured questlonnalre

t

e



- CHAPTER III

. RESEARCH DESIGN AND METHODOLOGY -

- - ,4 ® -

. . M - . " P
© - ~ . v e - L - .- . . . . B - .

- m'rRODLYcrION TO CHAPTER ITT

- This chapter describes the research desu;n and methodology,.

Thepopulatmnusedandthesanplectnsenfmpltmllbedescrlbedasw111‘

SO }

+ the. feseard'r mstnment, 1ts adm:mstratlm and use in the pJ.lot
~and the main stpdy.
SAMPLE FOR THE MAIN STUDY , /\
-
The sample chosen for the main study consisted of one
principal, one classroom teacher, and one resource roam teacher from

each of 10 randdmly chosen ele(t\entary schools throughout a large urban

school systen, t:he Edtm;xtcm ‘Piblic- School Sysf:an in Alberta; forming a -~ - -

' total sample of 30 T'hese ten prlncn.pals were chosen fram a populatlon .

of 135 elementary school prmm.pals Ln the school system, the classroan

_teachers from'a total: saxrple of 1750, and the resoﬁro; ”m teachers '

_..frcm a- total populatlon of 55 ‘This sampllng by t‘ne ‘Research and ’

Develognent Department of the E‘dxmntm Publn.c School System prov&.ded

" the researcher w1th the names of schools and prmcnpals to be ;—
"included in the study. FEach respondent was required to hive had at

| least one year's experience with resource roams in some capacity so

' that responses would be appropriate for thekmﬂ of information

reqmregi For exanple ‘Pesource room teachers rmust have had a

. 'nunnmmof one. year s experlence teachmg in the resource _room; a

..classmcm teacher” must have referred children to resource roams for

.25
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a£ least one year's duration, and-the prindipal must have had the
resource roam facilii:y,in'his/her school for at least a year. Of the
10 schools originally cinsm, only eight Of the principals in these™
schools agreed to part:.c:.pate .Subsequently, two addltlmal elementary
schools were chosen by. the Research and Development Department of the
u school systan to brlng the sample size to the desired 10 schools and
) 30 respondents. ;‘he decision to restrict the sample to one large urban
school - system, maklng the results generalizable only to a comparable
system, was primarily taken for the sake of expediency. 'I‘hat( is, given
the__’ﬁine available to the researcher to complete the study in the
schools as well as the nature of the research design and the
administration of a lengthy relatively unstructured questionnaire, it

was neoessary to use a smaller sanple which was-easily accessn.ble to

oy - - Pla &

R the researcher of the 30 questicnnaires dlqt-rlbgted, 28 were
canpleted neturned and found sultable for analy31s. As ~;de.cated m
'Tak‘)lt_a 1 belqwh 10 completed questlormalres were returned by the |

.Prinpcipal group and nine by ésch of the resource rocm and cl.aésroan
teacher groups. The resource room and classroan teachers were chosen in

+ each sdhoolk by the prln01pal of that school«

Table 1 9

Number of Responses to Questionnaire
" by Respondent Groups

»

: Number Nunber Percentage
© distributed completed returned
PR 10, 0 " 100%
CRT o 10~ 9 90%
9 90%

RRT 10

26
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Table 2 shadsthebeachlngmtperlenoeofeachofthe '
respondents to the questionnaire. i
RRT Group: The mscsxupe roam teachers (RRTS) in the sample had an
avefage of 7.9 years experience teaching in the regular élassrorv\ and
3.5 yéars experience teaching in the nesouroe roam. As a group, they
had all taught an ayerage of 2.6 years in the school they are presently
teaching in. All of the resource room teachers in the sarple had
experience as classroom and resource ,room teachers and in all bt Fwn
cases their classroom teaching experience was greater than ¥hat of
their resource room teacher experience. |
CRT Group: 'I‘he classroom teachers in the sampl< had an average of 8.5
years experience as reqular classroom teachers. Two of the classrocam
teéé:hers had.had ewperience as rerource room teachers. The classroom
teachers as a group had taught. an arerage of 2 1 years v w'ue school in
ﬁlich they Présentl.y teach.
PR Group: The pn.nmpals were by far the raet e?\'pariencevi tmachera
the three aroups and a,‘ltoqéthe.r had an average o" 1R 4 yeare awperience
aé reqular classronm teachers. One princirg) f 'he 'an in the sam1 2
had experience tmaching in a resource v a_J.sm The principals as A
group had taught an grerage of 7.1 years in the school in which they-
presently t~=ch, thus were in their present schonl slightly Yomaer than
" both the ~lasernom and resource room teachers in the sample.

In summary, then, the RRT group had the least classrﬁr;m
Aeaching evrerience, the st resource rocm teaching experience, and
as a. gxo;rr‘. wova in their bresent school on the average five months
more than the CRTs and seven months less than the PRs. The principal

aroup had more than double the classroom teaching experience of the

27
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RRTs and CRTs. Neither the CRTS™nor the PRs had any apprecishle .

experiance teaching in the resource roam.
 DESIGNING THE RESEARCH INSTRUMENT
# - "‘-x - 3 L
o» . The mgjor purpose ‘of this study .was stated as a camparison
w Janh e B S

0? pé&ceptmns of the re ,ume, rocm teacher role as eeen by resource
voom teachers, pnn(*.lpa]s and claseroom teachers in the e“].arentary
schpn] . 'I*he method chosen to examine these perceptions was a 42-itém
quastionnaire developed by the researcher and answered by each of the
28 regpondents in the sample. Personal expor‘i.enc'e by the researcher as
hoth a classrnom and resouree room teacher as well as concerns expresae:
hy colleaques regarding the resource room innovation served as major
influences in choosing this parti~vlar sub]ecf- e e werthy of
r'eséa.rchmg further.

The questimmnaire was entitled "Perceptions of the Resource
Roan Concept and Teacher Role in Elementary School Resource Rooms.
The rr\v‘f»‘ti,o;m wer  intended to explor~ earh respondent'es personal
arnvd vhi]"\etm"ir“a' "vliant;\*"i,ms trraryl st imder atanding of the vof;' SALERR
rom v ept A 1 oeouree Torn btencher e rale Information was

"~

At e bt gh 3 variety  f Jypen anyd o'-ed Fwstions descrihed in
the Fell wing five et ine ac eompyers o' T The qpemt i annin e whicoh
1 enve T Appendiv R (r 187

Table ? Autlines the yomear-h ingtviment in terms ~f pAarts
=ectisms, purpose Aand mwatisnae.  The intantion of including three
i Ff-mr‘en":’ types of questions (open—ended, mltj,ple—v.kbice/ rank orer,
‘vea nn" ~hev klist) in the questiannaire was t~ cive respondents some

BT IR R T € 20y R IR VRN T PO RV [EERS < IEIPA RRTTTRNERRE RN I A T Fom e eyl )
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"yes-no" checklist) but also to allow them freedom "i};di'v\vidﬁa;ilgz‘tb '
express opinions an certain issues which' may have been excluded in
the questions or which required further coment. To provide this
freedam, the open—ended questions, the "other" categories in the ,
xmltlple—chome questlons, and the roam for further “oaments" in
’the "yes no" checkllst questu;ns were %ncluded 'I‘hls mtent to
allow for freedam also considerable influenced the length of the’
queef:curznalre (17" pageS')#.which attetfpted to obtain as much important
information in each of the five sections as was possible. Also in
keeping with the researrrlquer's desire for freedom in answering, the
respondents were not forced to make a pre-specified number of choices
in the mxltiple—-choice/rank-order questions, nor, generally, were they
askad to rank-order a partim:].ar'nmnber of‘ these choices. Because
respondents were not consistent in how they ranked these multiple-
chnice respanses and berause somr choices may have been ccmside'red
equally important {(i.e. 1, 1, 2, 2,-.?, 4) , it was necessary to weight

thase rocp nses proportionately. Thus, all first choices were weighted

10, s= 0 hedees 2 thipd choices 8. and so forth Y'n sughout the

=4y

SECTION I: QUESTIONS RELATED TO TVF
CONCFPT OF THE RESOURCE ROMM

This section consisted primarily of five open—ended
- -
questions which allowed respondents to freely express their persansl
philnsmphical orientations toward the resource room concept. In
Fart A of faction T the questions were structured to probe whether
oY r\nr the respondents' concept of the resource room had developed

over time or was rigid and unlikely to change. The answers were

-~
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“also intended to providé acofparison across the three grodps of
teachers and administrators of the nature of their individual concepts
aslﬁell as an indication of the extent to which each group's concept
remained stable. Part B of Section I included a rank—order quest.lon

allowmg each respondent to expness his/her. J.ndlmdual v:.ewsam what

. w * *s_}m'q Q‘o’n.ﬂvq-m’m, e . ‘&401

the functJ.on of iesoume rooms should be. Fraom these views on answers
to the question of whether there was a consensus an the function of
resource TOamS across ‘the groups was sought‘ Part C of the same.
section included two open-ended questlons and allowed nespondents to
evaluate resource roam programs as they knew them in terms of strengths
and weaknesses and of the desirability of their remaining a part of the
educatlonal systsn Re,sponses fram these questlons then would provide
some indication as to whether reso&roe rocms, as they presently exist
in Edmnton Public schools, are credlble S necessary facilities as
viewed by msource room teachers, classroom teachers, and principals of
this system. Part D of Section I dealt with the phys:Lcal feature: of
resource rooms in terms of locatlon in the school, phy51cal size,
physical af:pearance am;ii arrangement of furniture, equipment and
materials in the resource roam. These physical features have sig’pifi—
cant bearing on how resource rooms are viewed in ichnol settings®as a
lack of philosophical agreement between other edUCatqrs in the school
and resource room teachers creates role conflict. |

SECTTON II: QUESTIONS RELATED TO THE
RESOURCE ROOM TEACHER

Section 1T focused on four aspects of the resource room

teacher's role:

&
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.l.»Teachereducatimofresourceroomteachers.

2. Characteristics of a desirable resource rcan teacher'

3. Responsibility of“reSOurce room teache;rs' to otl'ier' groups.

e e e ,4.. Bespons:b:.llty Qf. then groups to resr.mrce ,rocm teacherS- .

‘. ®,a’ @ T%rg e o v e ,®

Pa.rt A of Section IT on teacher education cons:.sted of four .
nultiple—chome and rank-order questions inquiring into the respondents'
e e.xpectatlons of».uthera.neas,and Ssources of e‘xpertise req.uivred_by‘resource !‘
" roam teac}iers. Part B of Section II was a rank—order, multiple—chruce N

ER

question. on perscnality characteristics necessary for resource Yoo A R _
_teachers. Part C of Section IT cons:.dered roie fuhction ‘and expectations -
of resource room teachers to other grocEs within the- school——students N t‘
classroom teachers, parents and prmCipals. Five structured questions E
were- asked tmexplom hew~each of th® three groups. perce:wed the du,ties
of resource room teachers in relation to the four mentioned groups with
wham they worked in the school setting Part D of the same section was.
similar in format to Part C in tl';t 1t also‘“'&nsmted of structured )
closed questions but was the reverse in content ’I‘hat 1s, the respond
ents were asked for their views on the role of other groups (classroom
teachers, principals, other specialists, central office cansultants) to
the resource room teacher in the school. Parts C and D then served to
probe specific areas of interaction and communication- among the resource
roam and classroom teacher as well as principal groups within the school

setting.
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.SEX.?I‘IQ‘IIII QUESTIONSREIA’IED'IDREFERRALAND
: PI.ACEMENI‘OFS’IUDENISD\IRESGJICER(II’B

| ~Sectial Ii]f-of thequestlmnalre consists of seven structured

questlons concerned w1th crltena used in placmg and schedul:.ng stu— -

dentsmresouroemansandwasthoughttobeanmportantfeatuxeto

E AR
R
. .o

T be cms,l.de,red ﬁ1 explorlng ,;Lnteractlon and camnmrcatlm among princi-

~e 4 oo

pals, classroan and resource roan teachkers! I!T a* sc;hooi. sett.mg S

mismderstand.ings could arise among staff if principals, classroom

teg.chers, and. Jresource room teachers did not agree on these criteria
orlftherewas ‘ tecammucatlonmthrega;rdtoschedulng«;
| "ot rescurce roan‘studen(:s partlcularly between ‘classroom and resource

e
- e

& " ) i -

SECTION IV: QUESTIONS RELATED TO TERMINATING S .
STUDENTS VISITS TO RESOURCE ROOMS - =~ -

[

An ¥ssue of J.mportance to students resource roqm teachers, ‘~
and classroom teachers was the terminatiofi of’ referred students v151ts
. . b the resource roam. Are resource room and classrocm teachers able

| Ao nu.rtual_ly egfee on the time when a child no langer requires the |
- assistance of the resource roam? Section IV of the quest.l.onnalre
" addressed this issue through structured questions specifically dealing
with cmterla used J.n making dec:.s:.ons to terminate resource room

~

students‘ v151ts as well as the questlm of" who held the responsrbll;\.ty
for making such a decision. ) ‘

‘— .,
-
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SectlonVoftheresearchmstrm\entcmoemedresourceroan ‘” s
J_nstructlon and curriculum and onsisted of seven structured rank-order
and mult.lple-chOJ.ce type quest.lons on the follow:.ng four aspects of i
AU thlsarea
- - e Lo - Areas. of mstructlm '

3. Methods ef J.nstnr:tl.on. . "
RETTERIN - G.Instructimal natexf‘ialsg'n the resource room.
-As resource roam teachers work with students neferred by classroam. ]
teachers, both gmups should be commmcatmg w1th each other regardmg
currlculum selectlon and :Lnstructlonal methods to serve the best
_interests of the child. " Construdtive camnm.xcatlcn can occur only lf
thetmgroupsareabletoreachsareconsensusmtheseareas, i-
cularly in the area of currlculum which 1s in essence the ba31s or
. framework of the resource room program The -questlons in this fmal
section of t‘ne questlonnalre were mtended to explore the expectatlons
of)the resource rocm teacher, classrocm teacher, and pr:.nc1pal groups
‘ vtowards the selectlon of currlculum and instructional methods utilized
’mresourceroans 'I‘hev1ewsoftheprmc1palsmtheschoolonsmh‘
matters .are equally as important as those of the other two" S even -,
though the principals generally do not work as closely with the reBource
roam teacher as is the case with'classrean‘téachers However unless
the pr:.nc1pal and resource room teacher are operat:.ng from a s:.mllar
* educational and plulosophz.cal base and can agzée upon ways %o best
A' ‘attain these phllosoph.tcal goals, it is doubtful that the resource room

o
< . P
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. rogramwlll‘beca\e an. integraipartof the school SGt.tmg
PILOT STUDY - )

A pllot study was oonducted usmg educators fram the same '
'populata.on as the main study, that is, eler\smtary school principals,
resource room and classroom teachers frcm the E‘dnonton Public. School .
system. 'I\»oschoolswerechosenbythebepartrentofResearchand

‘ ,Development of the. E‘dtmton Publ;\.c School Systen and a princi-

pal, classroan and resource room teacher were used to form a total
sample of six educators. Ne:.ther of th'ese'schools was used in the

' :ma:Ln study After receJ.vn.ng ‘a llst of schopls and names of pr:.nc1pals B

L3
- ®

fram the Research and Develq:ment Depart:ment, the researcher .
| personally contacted the principals by telepljmorle mak_mg arrangenents
o meet with the respondents in their respective schools, Geliver the
~quest.i.chnaire, discuss brieflyl the purpose of the study, and provide
dlrectlans for questlormaire ooupletlon ' The one classroom teacher .
who campleted the questlonna.lre for each school was, chosen by the
prmc1pal. © At. that meeting the researcher arranged to pick- up the
carpleted questlcxmalre All _srx,.quesélonnarres were conpleted and
returned. Comments on format, questions,}and content of the

questionnaire in general were carefully noted and recordedby the

. researcher. Although none of the original questions were deleted,

minor changes in mrd.mg were made m several questlons to provide

greater cla.rlty, a major mfluenoe in questlonnalre valldlty
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‘The dec1s:Lon to J.nplement a pll,pt study was undertaken

prl.marlly as a pre-test of the content of the testmg 1nstn.ment or

study. The oontent was considered in terms of appropriateness and

. completeness of qdestim_s and categorie; used in the questionnaire

and of the objectives and design of the study. Blogm, Hastings and

MadAus (1971) stated that the task of the ‘author of a test i.ns‘trment

was to spec1fy the content as’ prec:.sely as poss:,ble in order to ‘convey

. clearly to both the test ~author and the user what was being measured

(p- 103)« . Thezquestlonnalre instrument used m the pllot study dincluded -
five major categories relatmg to resouroe roam programs and teacher
roles which were subsequently outl;.ned in the opening letter to the
respom]ents'when they reoelvedthelr questicnnaires. - The validity of |

all of the questions was- -further tested by allow1ng blank spaces for

"other" ‘categorles giving ‘the respondents an opport‘ty to add other .

1.mportant information not considered by the mvestlgator. All aof the

respondents in the p:Llot study utllJ.zed the "other" categories to sane

: ‘extent. 'Ihere were‘ho questions frcm the questlonnalre which were

1gnored No ocxments a.ppeared by the respondents lndlcatmg that

.questlonsweretmmportantortrlv:.al. Mnxxorchangesvemnvademttme'

WOrding and organization in same of 'the questions. 'I‘he pilot study

confirmed that the issues of concern to the mvestlgator dealt w1th in

+ the questionnaire were also important to the resource roan'teachersr

principals, and ciassr'oan teachers who filled out the pilot »

~

questionnaire. _ ' P ) |
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PROCEDURE OF MAIN STUDY . .+ -+ - - - = .

~ The principals lneach of the 10 schools chosen 1n the main
study were personally contacted by telephone by the researcher and
their decision to participate or not in the study was made at this
time. Similar arrangements to the pllot study were made in the
del.wery of the questlonnalres to the scl'nols. ‘It was originally
mtended that the researcher would meet with the principal, the

resource room teacher, and the classroam: teacher as a group in each

et

“school to brlefly discuss the purpose of the study and the expectatlons

for respondents in campleting the questJ.onnaJ.res. However, it was
possible to n’eet,,as-_aﬂgmup':'o_f three J.nonly vone school ~In three
schools it was possible only to meet with the principal. In five
schools the’ researcher netw:.ththe principal and the resource room |
teacher, and in one school with the principal and the classroom teacher.
at least one representative frcni_ the grOup of respondents; The reason‘

: : o . : . .
for not being able to meet with all of the groups was not relthtanoe

onthe part of the respaondents to oo-operate, but rather was.a result

.

of difficulties which arose :Ln scheduling a suitable time for all three

to meet. 'Ihe dec151on was left to the respondents as to when they oould

._have the questJ.onnalre carpleted The majorlty were ready to be plcked

bytheresearchermthmtvnweeksof thelrdellvery At the time
of delivery of the questionnaires, the respondents were informed .
that they could contact the researcher at any time if problems arose
‘.

in campleting the questlonnalre. No calls were received. By

personally plckJ_ng up the questionnaires on .campletion, it was also '



' posslble @8: the researcher to receive feedback fmm the respondents”
on their t'eactlms to ccmpletung the quest:.onnalres Several camments
veremademreferenoetothelengthstatmgthatthequestlormaim
was too 1engthy Othérs carmented that the questlormlre appeared

. mtenestmg and the topic worthy of research,
SUMMARY COF CHAPTER III

| 'Chapter IIT consisted of a description of the research
’t\iesign and rrethodology followe;i j,n the study. A description of the’
sanple used ;Ln the main and pilot. study was provided as well as a
thoroggh descrn.ptlon of the research mstnment its de51gn, validity,
andhovvltwasusedmthestudy 'Iheprqcedure foLllowedmboththe
pilot and main study was fully explaJ.ned

e w e
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CHAPTER IV

ANALYSIS OF DATA AND FINDINGS FOR SECI‘IQ*IS I AND II
QF THE QUESTIONNAIRE ‘

INTRODUCTION TO CHAPTER IV

Chapter IV. reports and discusses the findings of Sections I
and IT of the questionnaire. In this chapter responses to each
| questJ.on in these two sectlons are tabulated and reported with the
findings from each question discussed separately. Section T consists
of five open-ended questJ.ons cﬁnoermng the "Resouroe Room Concept".
~The renamder of the questlonnalre is prjmarily multiple-choice and
rank—order checkllst questions. Section II is cancerned with various
~aspects of the resource room teacher role. For reader convenience
the questions are repeated at the beginning of each section.

SECTION T: RESOURCE ROOM CONCEPT

“

Secticq I consists of Parts A, B, C, and D. Part A deals

with Concept of the Resource Room, Part B with Function of the Resource

Room, Part C with Evaluation of Resource Room Program, and Part D with

Phys1cal Features of the Resource Room and its lLocation in the School

The findings fran each part of Section I are reported subsec_mently

Section I, Part A: Concept of Resource Rooms:

Part A of Section I consists of the:'followina five
questions: |
Part A, question 1: .

Jhen I first heard the term "resource room" and before I

hadknowledgeoflt I thought of a resurce room as ... :

@ ¢
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through a: (Check one or more of the follow:xng)
a) resource roam teacher

b) superintendent .

C) resource roam consydtant

d) principal

__.. @) other(s) (Speci

Part A, questi~n 3:

Through my initial encounters (1-3 months) with the
person(s) identified above, I came to view a-resmwae
room as’...

Part A, question 4:
After having had at least one year's experlence with
theresourcerocmbyteacl'nngln it or by other contact,
my idea of a resource room is ...

Part A, question 5:

My present concept differs from former views I held

about the resource voam by ..

The above five open-ended statements were completed hy
all three growups of educators in the study on the development: of their
~oncept. of "resource roam". Table 4 is a cdtparlson of their responses
to questions 1, 3, 4, and’'S in terms of percentages of responses per
qrop o each question and spec1f1c* categorles of resgonses emerging

within and across groups to the qmest.tcms3 ‘(;"

those responses which were not possible to incl:
categories. Perr\:-mtaqes were used to serve as a n"e h
responses within and across qr‘oilps. Question 2 is then discussed

separately follewing Ais~=sion »~f questions 1, 3, 4, and 5.
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Part A, question 1: When I first heard the term “resource roam” and
before T had knowledge of it, I thought of a resource room as ...

All participants responded to this que=tion  Four district
rateqgorias of answers emerged wvhich demonstrated some aqre'em_—:;n% ei thv
within r a rnec the 1rovps of rerpondents  From ‘hese catrgorier

e-‘m] LN L I R RS \npp:‘w‘ ey [£-1-TA\A XN o IR AR {,7-] Derrovar e~ vy wyne

1. Tlarnae v Doading and o 1 oanguage Nvd o ineapy et i
Rall berlent e

? Materiale ~an'e,r s

! Tt v fian ]l manbker e Fay lews army nege intel liagener
chi'Aren,

s,
The fFrth category was "Vnew ~neept when first propsed” . Answer e
nat inclhivied in these four categories were classified as "other
reer nees”. e PUT group Afsplaved 'he most uniformity as 4 grevr
ith yagar ! ' Fha cempigens C ith 3% ofF Fhis grovp agreeing wqpon
categerice 1 oan? 2, e Fhat yeaource rowms were (1) Tlaces for Pea '
v

nd, v Tangnage Arteoinstriaction Tor weal students and (2) Materiale
cent o va There vas olightly less agreament -ithin the grop hy the
e whare 22 2% Ayl 2R, % o~f the (DTe agress to Pah-*gor‘hg N and 1,
i..ot that »asovuyee yoome W"Y\° Materiale ~aptera and (3 Ingtrvtioo
=l enkeya foy low A e b Tdreny e pm .A..,;g ey ‘:\Yi"'y n~rase Fhe
Nt and M qmu'ps Aty with af‘@go’r\' 2, i ~. ‘hat rngource rocme waye
Marteyinla CP!]"EY%". e ~f ratagrryieas 1, 2, and 3 were agree pon A
A grovp hy the ‘r‘p" and B0% f tleiy veaponnes wer o ~lagsifed .;g "~thar

inddiczticqg a -k nf miformity el 3 wide rangs i +he peveapbiong of

v R R L L e 1 v At thir CARGTs LN
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More miforrﬁity in perception among the CRT and RRT groups
than the PR group is again evident by t& quantity of "other responses".
anly 2298 of the RRTs and 33.3%.0f the CRTS provided "other responses”
while 80% of the PRs responses fell within this c;tegory The .
responses by the PRs in this section indicated an extremely diversified
and global virw of resource rooms, including general responses such ar
"mini-clinic, a helping place, a room for rem~rlial assistance” and an
indication hy two of the respondents that they had no "eonception of
resource roam” before special meetings were set up by central office
cnsultants. On the other hand, those of the RRT and CRT gqrowps
inr1vded more specific answers such as "roam for helping average to
above-average stulents in Tangnage Arts” and "program for bnilding
ir\rii\/ié;lal. qklU‘: to q'rade leve]”.  There were no responses from eithe:
the RRT or CRT grmups which indicated t-hav- any of th» rﬂ.qpn;ﬂen*s wer
wi thout s mv]/w:qo-m\.din"; nf the reamirse rovm rhen Fheay firat head
the term,

F

Part A, __?uestion 3: Through my initial encounters (1-3 months) with the
prveon (e} identified above, I came to view the resourcs room as ...

The rmber Af responges to this qoect ion was 1~se than for
~
mweation 1 fer Fhe O anAd PR groups (77.8% fv CRTs and 0% for pr~)
but remained the same fr the RRTs (100%). The iden that rasource
rooms  (PP=) aere p1=";>'== for Peading and/or Language Arts instructicos:
(f‘RQ":W'\Y\' ]) was the anly ":!f'ﬂb(]‘(\ry frrm qmst*i(\n 1 which y'wo'awo.-nﬁr‘l ~e
a rategory in questirm 3. The notion that rasource rorns were

Ma'erials ~enters” or "Tnstructional areas for low-averase children”

oo Tepvgery inchiviad in the grenee’ remrapt. of RR After 1 2 nvakhe
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A new category emerged, however, i.e. that RRs were places for "'éverage
to above-average children with reading problems" (Question 3, cate-

gory 2).  In contrast to question 1, there appeared to be some agreement
by all three groups in the study to both categories 1 and 2, with the
most agreement occurfing between the RRT and PR groups with respect to
category 1 -- that RRs were placés fo's Qée:adinf;/IanglJage Arts instruction
for weak students”. 'I'his response w'as1given by 44.5% of both the RRTs
and PRg. The mmber of "other" yesponses remained virtually the same

as for guestion 1 for the RRTs and CRTs, but was considérably less for
the TR group suggesting more niformity in this group's perception ~f
PRs after }nitial encminters with the RR after 1-3 months.

Part A,.question 4: After having had at least one year's experience
with the RR by teaching in it or by other contact, my idea of a RR is ...

»

As set forth in Table 4, (}:9% of both the CRT and RRT groups
and 100% of the PP growp respvded to this question. Afthr having had
one year's experience Q:it-h the PP, three categories of responses

resul ted an the par'kicipa;nt—e' gAnswers o qx;nm-*inn 4, of which one W?"‘-
different from thoee respanses in gwnstion 3. The new concept which
regprondents reprrted (category 3) was the idea that RRs were places

for "increasing stndents' setf (v 'f‘eg", Thi= particular concept was
vrerxtinned'gwlly by the RRI?ﬁvi R’ qrc:mpq. As in question 3, category 1
("Place for Reading and/or‘ 'Tana;qu Arts instruction for weak studente”)
appreared tr be mnst significan’ to the RRT and PR grotmc T‘he' most
mmiformity among the CPT group appeared in category 2, i.e. that'ﬁRs
were places for "swerage to ahove average children with reading problems. ™
The percentage of "other” responses remained the same as in question 3

(pprovimately Ae-third frvm aach grop) indicating that after ore
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'year's experience with the RR program, there were still one-third from
each group who had résponses different from the remaining two-thirds

'
X4

of each group.

Part A, questlon 5: My present concept differs from former views
held about the:resource room by ....

Respandents were asked to answer this question only if their
present concept was different fram that which they held after one year's
experience with the RR program. Approximately orxe;half from each
group responded to this question (RRTs -~ 55.6%; CRTs ~ 5§.6%; PRs - 40%)
showing that these respondents held a concept of the RR which was in
a state of change even after the program had been in the system for
nearly ten years. It also reveals that the other haif. of each group
has developed a somewhat stable concept of the RR program éfter having
é.xperieﬁced it for one yea.r 'I'here were three new concepts of the RRS
reported among those who responded to m.psﬁon 5. These were as
follomme: |

1. Closer cooperatim"vbetwec-m CRTs and RRTs is reqm.red

?2. RRs may disappear dué to school~hased budgeting.

3. Resource room programs should be more flexible.

There was some i formity of opinion actqss all three groups with
respent to rateaories 1 and 3 and only between the RRT and FR grblms
to category 2. )

Part A, question 2: Then I began to develop my concep::of a, resource
rorm themigh ac N

a) resource roam teacher

b) superintendent

C) resource room consultant

d) principal
.e) other (specify)

s

Each respondent was given the option of choosing one or more «



ef‘ the four provided responses to this question. Four further
sources th.ch deQeleped fram the "other" category were:
1. Interv1e,w camittee. A 1,
2. In—seryioes.
3. gupervisor.
4. Reading specialist. )
Those sources mentioned most frequently by the members ofweach group
will be said to have i the most influence on ti}at group.
B RRT group (n=9): This group developed their ooncept through the
following sources. They appear beldwﬂ;'.n order of greatest to least
inport:ance‘f‘or the group. |
1. Resource roam consultants. (Chosen by 6 RRTS.)
2. ResQurce room teachers (Cl'qsenby 5 RRTs.)
3. Principal; interview comiiftee; in-services. (Each
chosen by 1 RRT.)
CRT group (n=9): The CRT group developed their concept fram the
following two sources: | ’ N
1." Resource room teachers. (Chosen by 8 CRTS.)
2. principal. (crosen by 1 CrT.)
_lfg_grp_{zg_ (n=10) : ,The following sources influenced the PR group:
1. Principals (Chosen by 5 PRs.) -
2. Resource room teachers; resource room consultants.
(Each chosen by 4\PRs.)
3. Supervisor; reading specialist. (Each mentioned by 1 RRT.)
In sumary, then, each group chose a dJ.fferent source as the most u
influential for their group. The RRTs seemed most influenced by RR

'

consultants, the CRTs by RRTs, and the PRs. by other PRs..
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SUMMARY OF SECTION I, PART A: CONCEPT OF
" RESOURCE ROOMS
1. (a) When the term "resource room" was first heard by

the respondents, the follbw:ing concepts . were evident:

‘ i) A RR is a place for Rear:iing and/or I.angﬁagti
Arts instruction for weak students.

ii) ARR is a materials center.

iii) A RR J.S an instfuctional center for low-
average iﬁtelligmce children. . ‘

iv) Concept known when first proposed.

(b) There was the most uniformity within the RRT group

regarding the RR concept (i.e. what is a resource Yoam), slightly less

by the CRTs, and the least by the PR group.
| (c) The most sj.milarity between groups was with the
CRT and RRT groups. | o |
2. Eachgroupmthestudywas mfluencedmstbya
different source in their RR oonceprt development. RRT consultants
| most influenced .the RRTS; RRTS.nmost .uﬂfluenced the CRTs; and other
PRs most influenced the principals. :

3. (a) ‘After 1-3 months experience w1th RR programs, all
three groups Stlll percelved RRs to be places for Read.mg and/or-
Language Arts lnstruct.lcn The notion that they were for "average
to above-average I.Q. children with reading problems" emerged as
well. There was some agreement across all three groups_ to these |
concepts. |

(b) The PR group were more uniform in their responses
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after 1-3 moriths experience with the RRprogram
. 4. After having experienced ;-; RR program for oneyear, the

RR concept for all three groups was similar to that after 1-3 qonths
(question 3) with the addition of the’hetion that it was "a place
for increasing students' self-conce

5. Fifty percent of the respondents fram each group had a
"present" concept of the RR wh.lch differed fran that held after one
year_s e:cperlence with RRs (question 4). The "preserxt" concepts
were: ‘

(ary RRs reqliire closer co-operation between CRTs and RRTs.

(b) ‘RRs may disappear due to school-based budgeting.

(c) RR programs should be more flexible. |

,+  SECTION I, PART B: FUNCTIONS OF THE RESOURCE
ROOM PROGRAM -

Part B of Section I coﬁsisted of two questions concerned
with functions of the- resource room. In question 1 'resporadeﬁts were
asked to choose fran a rmltlple-choice llst, and in questlon 2 to’

- rank these ch01ces in order of importance.

Part B, questlon l ‘

In your opinion, what SHOULD the functions of the resource room program
be in thesgchool? Below is a list of these functions taken fram the
EPSB Resource Rocm Teacher Handbook along with additional functions not .
listed in the handboock. There is also space for you to include

- additional functions if you wish. IncludJ_ng all the functions from a-k-
below, in Colum 1 check those which you feel should be functions

of the resource room.

Part B, quest.lon 23

In Colum 2, rank those checked in Colum 1 in order of mportance,
where 1 is the most :mportant




Colum 1
(What
' functions
should be)

peroeptlons of the function of the RR pmgram in the school.

Column'z‘

- (Rank-order
of import--
- ance)

a)

. b)

¢)

d)

e)

£f)

50

: PR
Resource Room Handbock (a-f) . . .
To help children in elegentary grades overcame
specific deficits in Language Arts skills be-
fore thesebecanecnpp'- kit

To teach so the goals of .academic
set by parents teachers and studen .
met. i ) LS

To enable resource roam teachers and classrocm

teachers to use diagnostic teaching methods.

To acquaint more teachers with materials which o
can be used for remedial reading in a classroom -
as well' as resource room setting.

To plan and implement individual programs for
pupils where requlred in co-operation w1th
classroom rs and spec;lala.sts.

'lJ.ence
éanbe

.. Addltlonal .thctlons (g-1)

9)

h)

i)

>

)

X

To provide instruction for ‘students which will

. bring them up to their present grade level in Coa

Reading and Language Arts skills.:
To diagnose students' academic weaknesses and

- teach to them.

To diagnose students' academic strengths and
teach ‘to -them.

Others
Other (state)

Other (stat_e)

The above questlons were asked to determine each group 5 -

Inorder

to campare the responges, each ranked answer was assigned a weighting

- factor.

choice 9, third choice 8, and so on.

RRI‘s and PRs who responded to this question, it was pbssi.ble’

Any first choice by a respondent was ranked 10, second d

Because there were .8 and 9

responses only between the RRT and PR groups. The total poss:.ble we1ght1_ng

factorsforCKI‘swas80arxiforPRsandRRI‘s 90

References to the CRT

group}wene made separately.



N

~Table 5

Perceived cht:.onsOf the RR by RRT, CRI‘ and PR Groups

School Perceived functions of RR&

-

Group a b ¢ d e £ g h 'i. j (other) ~ k (other)
RRT .~ 820 84 9 52 36 35 ¥ 20 32 36 -

(n=9) ‘ N

CRT 74 68 13 37 43 36 38 45 29 5 -
(n=8) . - . ‘

PR 86 84 17 50 48 67 59 56 35 O

(n=9) - '

b s

a List of fmetlons appear in questionnaire. (Améndlx B, p. 2)

b Number 82 represénts a weighting factor of 82. The highest possible B
weighting for the RRTs and PRs was 90 and for the CRTs 80. For further

~ explanation of weighting system, see text, p. 50.

These —findings mdlcate that the thre‘e~groups of respondents
'i.n the study had a wide range of perceptims related to how resource

roams should function as the crxoloes ranged fran a-j for both the CRT

and RRT cjroups and fx:th a-i for the PR group. The weight of . %

" responses for__the CRT group was Somewhat lower than that of the ,other.
two groups in the study because ‘there_ was one less respondent to this

) quest.lon fram this éroup. Therefore, the responses of the CRT will be
. reported sebai‘abe}; and not oarpa.redto lthe RRT or PR responses. The
" functions (a) "To help children in élementary grades overcome specific
deficits in Ianguaag Arts skills before these became crlpplmg disabi- -
lities" and (b) "To prevent a child's loss of selffconfldenoe and

- enhance his/her feelings of suooess" were ranked by all three groups
as elther their’ flrst or second cho1ces. For the CRT amd PR groups (a)
was ranked first and (b) second The RRTs, on the other hand, ranked
(b) first and (a) second. Thépe was no uniformity of choice anong
groups beyond the first and second choice rankings. There appeaxed,to

be a strong concensus within all three groups that function (a) was

Sl “—_»_—:—T—‘-;b—-'ww' HRICRE
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most important as over half of the respondents fran each group ranked
it m.mberone With respect to flmctlm (b), 100% of the 9 RRTs who
answered, 89%ofthe9Prsvmoansvered e&ldGS%oftheSCRTsm :
answered ranked it as elther chou:e 1 or 2, aga.in 1llustrat3.ng strong
consensus within groups.' ‘The RRT group had the most responses in the
"other" cate%ries, shggesting a broader rangé of fgnctioné éf the

RR program fc;r this gmup.l (See Appendix A, p. 164) Function (f),
"To plan and implement individual programs for pupils where required
in co—operation’with CRTs and RRTs" was of cansiderable importance to

the PR group, but of less mtportance”t\s the CRT and RR groups.

¥ .
o \

’

SUMMARY OF SECTION I, PARTB FUNCI'IONSOF
'I'HE RESOURCE ROOM PROGRAM

1. 'I'he primary funbtion of resource roé'ns as p:erceived
vby the CRT and PR groups in the study was (a) "To help children in -
elenentaxy grades overcare spec1f1c deficits in Language Arts skllls '
before these beoane crippling d_lsabllltles". The RRT group, on the
other hand, considered (b) of primary J'nportance,. i.e. that RRs are
necessary-to "prevent a child's loqe of self~-00nf1dence and enhance
‘-'hls/her feelings of success". ' }

2. Second choice for the CRT and PR groups was (b) and for
the RRT group (a).

3. The PR group saw co-operatiwe planning of RR programs
between RRT's and CRTs as considerably more important than the RRT and CRT

5

- groups did themselves.
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Part C, question 1(b):

- % SECTION I, PART C: EVALUATION OF RESOURCE
ROOM PROGRAMS

Part C of Section. I consists of two open-ended questions
where respondents were asked to evaluate the RR.program as they knew
it in terms of strengths and weaknesses and to suggest changes,.or
alternatives to the existing RR program. The questions were as
follows and the findings are fepéi:ted below.

Part C, quest.l.on 1(a):

‘What do you consﬁer@ae educatisenal and/or other strengths or the

resource room program as you have experienced 1t/than’> Give specn.f1.c
examples to support your opinion.

What do you consider the educational and/or other weaknesses of the
resource roam program as you have experienced it/them?

Part. C, question 2(a): <
Resource roams as you know them should contimpue to he a part of the
public school system. ' vyes no

Part C, question 2(b):
Why or why not? ' h

Part C, question 2(c):

What chariges, if any, (phllosophy, instruction, currmulum, fimetion)
would you like to see in RR programs?

Part C, question 2(4d): ‘
If you do not think resource room programs should cantinue, what
alternatives to them can you suggest?

The "response cateqgories” referred to J_n Tables 6, 7, and 8
to follow were forrulated by the researcher fmn:-the original responses
given to questlons 1 and 2, Part C, Section I..

Part C, question l(a): s
What do you consider the educational and/or other strenqths of the

resource roam program as you have experienced it/them? Give specific
examples to support your opinion.

The findings to question 1l(a)

- in Table 6 ~n the following page.



Table 6

Strengths of RR as Seen by RRT, CRT, and PR Groups

Bt
—~—

Responses by school groups \
expressed in percentages " .
$RRT $CRT $PR Response Categories" of RR Strenqt;,hs

(r=7) (n=8) (n=9)

43 50 22.2 a) Students receive individual attention.

14.3 25 11.1 b) Allows students to make up skill deficits
in Reading and/or Language Arts.

14.3 00 11.1 c) Builds positive self-concept in students.

14.3 00 11.1 d) Helps improve students' reading ability.

14.3 00 22.2 e) Students are instructed at success level.

00 12.5 00 f) Provides uninterrupted remedial teaching.

00 12.5 00 g) Exposes students to A varlef'v of teachinqg
methods.

00 00 22.2 h) RRTs pmr\nde support to other staff.

1

o PSS O e e

The perceptians of RR strengths appeared very Aiverse amona
the three groups of respondents as is illustrated hy the nimher of
different categories which evolved and the lack of consensus wi +hin
and across the armps. T‘hé most uniformity mong each group in terr=
of RR strengths was demonstrated in cateqmvry (™), "Stuaents receive
1nd.1v1ﬁ\1:\1 atten'ion,"” T‘h1= "a*ogory, as wel!l as r-a?*e‘gorzy (b)Y "M
.st't-.v‘onte ty make vy g@li]ll W ficite in Peading and v Tang}xage Arte
are the anly Fun categories which all three gmvr;.\.c 30“’"& upon tr
sane extent.  The 'wnqo of resprnces was qroateﬂ-:&lz rthe TR ;-\nr1 loaw!
Fr the CRT o, The CRT grmap showed the ngt &"‘IP annsenens b
. r‘-vv'*'w';'u.'lar response (‘?0%) of the three qroup's in the study.

From thesa findinas, thew, it qeems/otha{; the vajor st""“"v""

of RRs 75 seen hy 11 threa arvwpe i5 that students mra ahle to

oreise individnal attention
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Part C, question 1(b):

What do you onsider the edu-ational and/or other weakrw=ar= - ¢ '
YRBOU T Yoam proxdaramas you have esperienced it/them?

P .
7 W R RN I rer e LA L R "il’)d.l'"q" tey Yhyv e ,,wq;;m'

Tahle

'

°
Weaknesses of RRs aa Saen Ry RRT, PR, and CRT Groups

e —— e C g iamm vt e e -

Responses by school grow

e}cp e t2py 1 neecenta e e .
&1 e ng ny %PRf . "NMoapnge Cateanriag’ ~f P’ (lanl- v

=7) (n=F) (o)

14.2 00 25 a) Lack of time and money tn acealate
needy students. .

28.5 16.7 no b) RRTs too "diagnngis" oriented.

14.2 00 25 c) Tength of daily RR“kime too limit:’

28 5 16.7 25 4) Tack of CRT-RRT communicaticn.

14 ° 16.7 12.5 e) Mis referral of stidents to RR.

po 6.7 12 7 f) Unsure of transfer of PP =kill~ te
¢lrssroam.

o 3.3 ne 7) PP sfheduling 4 fficnlties.

= vrespy Ty rvTe .'\lv--',’r\y'i o nwanM 'iY\ t+hi e "wny\' " as qpp(,‘:

Vo ;'1':’ Ty gt o 1Y - bhie anvtior.'. S OF bhame -~ ey ! oy ey

bum vy afFer o ) ‘-V A1l kYl m -ur'\g-.g o omalnaggr @ of the Ny
pr o'ram Mwnms ey qbogHr e .;,‘11\ ' Al fom Y PR ocesoam P oation
(o) THia v nf yral HF =iy lant ~ +~ R hat +the Q-hvr_:_e g (v e w\]‘/'

refor ~d to rnly ey of the meven mateq oij e ivAicatea lac o o pan
Ameng bheee qyonpee 'reqprﬂw'nq weaknacara ~f the DIy qrem Th ™7

Arean Ty ab abad 0—}\\ m‘\_(Q/- "v?“hi' g o cemyee enie o of 21l kb

with ¥Y Y% v/ thie yyony: vefarrin POy Ehem 0 b s Ehant et 2 )g) 3
arony qg o [a]

/
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Part C, question 2(a):

Resnurce ™oms, 2° you Jev 1Y e O
the pohlin echon! =yeal )

Par" C questior °(b)-

T, vty [T
nev .
R R
Ml e gror s ebe 7'y agraerl Fhint
v VY romy Ty TR Y ~fen (lﬁ()’ ey e oy
Ymepee A R v Ve gl In ' o

'1va;7\d e !

LI ]

Peracvanem f ' "\q P oy oew

Fiesp by o« ol g

BXr Y in enta peasans b ok e DIy em omee
AR T RCIT AP e "
(n (n Q (n 7 fJ A
37 22 2 14 3 a) Meets stidents irdividual neads.
T T 12 0 ') Positive reslts observed in ~hil 'reny
academicn]ly ar ' amotionally.
’ 'l " ' Provides v ' rvovt bo echon' A
cormmmnity.
Yy T ‘1Y RR (:onr‘«epf S ey yg 4""(p'n"v\' f
educa ' on.
' a Y Ghen' 2 onttiey b b mest be £1000
. ' [ Vo I T
LECER. A e [
V. AN A1) “5’1 1o b sy o wapresesy ey 0})1’1 qlrtvl HPRCRY (X TE T TR RPN
! N
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considrrad most often by the RRT growp (37.5%) and category Sb‘, that
RRs de prodive positive results in children academically and
amtional 1y was ti’ln most frequent chnice for the PR growup (42, R%) .
The CPTe regponded most frequently t~ categories (/b) , that RRs
nrodnce positive remilts in chilAren ar‘f*ﬂev"ical'lg (32.3%), an!

(), Fhat PDa gre A necromoar s v egeaiant b s ko (37 1)

Part C, question 2(c)-

What bamves, if ~ny, (philosophy, in=trvowrtion  eovyiemdoan, funcbion)
vty 1ile b osee it PR progrAamet

O Fhe bota] parkbicipants in o the skhady, 78% of the RRTS,
R0% ~f t1~ CRTs, And '100% ~f the FRe responded o this qt:eéfion- The
.
majority of these whe respnded etatel that they would live to see
~hanges tn the existing RR program in e wme capaci ty. All »f the PPT
rearonree avygegte? oy ~{fic chavyes of s nature while appr'*xima'f-o‘l,'\:

PE% ~F Aach o f CPT el TR q-rr\npr:' magrvnaeae indicgted that the Yoy am

{
~lvanld ramnain as it e A’ precan! e corvwern of all three ~Arvpe f

Nalar &8 ndent o oo Fat by porecont proqram be oy onAed £ acovvnndn!

e Atadents nd Al rvvre dngtructi v Fime hie onapee'n mea
gt jue v b ‘o "he 1P a mp (1Y 3%) and leaat inmorrtant to the
181 &4 Y Yoy R v oy et fy vyt Ty ref oo v b hy the MRTs
1. M dee've for mmve flewibilit: in "\\ Poyesgr o Lo vt
ot ! ~! oo A aetivient
e Y i b s e bha PO ey e G gehon ] bamed

'niA ret iy

(O +hea ¢l vyoer-~ Aenba, 28 &% vafe vred bt earh ~' tly = ch'nger.)

I R N Y T L L N ITa T by sV v yrowvp s e e



the role of the RRT had to change (37.5%). The PRs were most concerned
that the program should be expanded to accxmmdé\te more students and

allow more instruction time (33.3%).

e

SUMVARY OF SECTION I, PART'C: EVALUATTON
9 OF RESOURCE ROOM PROGRAMS

1. 1In general, RRTs, CRTs, and PRs perceived the strengths
~f the RR program differently. 'Eight categories of responses were
formilated and a;grf?e;fent wés shown agross the groups to twn of theea
eight categorie=. The RPR strangths perceived bv all three ar-vms
YT . B

a) That students receive individua] attention.

b)_ The proaram allows etivdents Fo make i ki) Aeficrika
‘n T angnage Arts and Reading.

2. The responses to question 1(b) on RR weaknessess were
aimilar to 1(a) on RR gtrengths. ’T'hel range ~" response was wide for
a1l ~F H.\o qYNmQ, A, an in 1 ({nY, the three areima frf'vvvvnﬁly aing'T.‘
" D ~bmagses: . B

A) .The RN program @sphlys'a lack of ppT PT f*mvwvnﬁica;:iﬂrv.

b) 'ﬁ\ér'\ is mis-refe'ral of students tn RP.

3. .7\11 three grmmps ~Fyvvvyly ~yresd khat the RR 'prmra:rﬁ
1A cvhtinue in the system.

4. The responses regarding reasone for contimiing the RR
progryam in the E'PSQ were mor= ni form arross groups than were rhnse®
~onerning the strengths and weaknegses of the program. (Regponees
were ~ondensed inte five categories, with agraement vy 211 three
yyenre v four of those categorigd).

T Fven theagh a1 q*rvﬂ.\DS‘ strongly fareyed arntinning the
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RR program within the system, they also strongly favored changes to the

existing prbqram. The nature of these changes, however, were diverse
and perceived differently by the responding groups.
SECTION I, PART D: PHYSICAL FEATURES AND
IOCATION QF RR TN THE Q)CHOOI
/

Tn this final part of Section I respondents were 7l'ed to
“roegs vheir views on four physical features of the RP:

1. Location of the RR in the schvw~] .

7. Physical size of the RR.

3. Physical appearance of the RR.

1. Physical arrangement of RR furmiture, amipment and
materials. _
The que.c:;:i.on aprenre directly and the findinye nve veported following
tha question,
Section I, Part D:

o \

Camment on each of the following aspect\s of resource roam physical
structure and location in terms of what you would consider ideal arA
functional in a school setting andd why these aspects are import+ant,
1. Location of resource rooms in schnls.
2. Physical size of resource roams.
3. Physical appearance of resource rooms.

4. Physigal arrangement of resource room frrnibtove, aquiprent and
materials.

Part D, question l: Jocation of RR in the school
(PPT- n-%: CPT: p=R: PR: n—10N)
The vresponse which ncoiured most frequently for all three

groups regarding location of the RR was that it be centrally

within the school as this wa= most convenient for students travelling

o theiv ~lagsroams te the RR.  Npproximately half of each avop
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mentioned this as being important (RRTs 45%; CRTs 50%; PRs' 50%).

Part D, question 2: Physical size of RR -

(RRT: n=9; CR‘I‘ n=8; PR: n=10) , ) .

In tenns of phy51cal size of the RR, the CRT and PR %‘oups
agreed strongly to one condltlon concemmg RR size whlle the 'RRT gqroup
favored samething different. The feature of size mentioned most
frequently by hoth the CRT and PR groups was that the resource roam
be "the same size as the reqular classroom". (PRs 50%; CRTs 63%)

The RRT group .on the- other hand mentlmed most frequently that
resource roam space be- "adequate for qmall groups of students as well

as for sufficient materials and equipment”. (77._8%)

Part D, question 3: Physical appearance of RR

(RRT: n=9; CRT: n=8; PR: n=9) .
The moSt consensus across all three qroups with regard to

physical appearance of resource rooms was that they b{attractive,
bright and pleasant places for students to attend (RRTs 40%; CKPS 78%;
FP= 40%) . The most frequent reasons for this choice %emed to be a.
mommon belief within the groups that an attrartlve atznosphere 1s :
motivating and stimilating to stirdents, thus enhancing learming. f‘“f"
equal inporténm to the RRT group was that the room exhibit a wide
range of reading materials and book dispmys.

Part D, question 4: Physical arrangement of the RR furniture, equipment,
and materlals

It is difficult to make accurate statements concerning the
respondents’ answers to this particular question hecause of the nature

~f recponses given and the imewen response to the three parts of the
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question by the three growps of respondents. Only 33% of the CRT
group respon@d to each aspect of the physical arrangen’ént (furniture,
equipment, materials) suggest.mg; that this group placed limited
-importance an tﬁis feature of resource . roam organization. This
question specifically asked what was important in the physical
arrangarent of the resource roam in terms of furniture, equlpnent, and
materials. All three groups, however, tended to giye answers ' )
specifying particular furniture, equipment, and materials rather than

commenting on their importance to effective RR functioning.

SUMMARY OF SECTION I, PART D: PHYSICAL FEATURES
OF RESOURCE ROCM AND LOCATION EN THE SCHOOL

.~

1. The caonsensus of the three groups in the study was -
that t;he RR be "ceritrally located” in the school for the convenience
of students travelling from their respective classrooms to the RR.

2. With respect to the size of the RR, the PR and CRT
groups most frequently rrentloned that the RR be the same size as the
| regular classroom while the RRT group wanted "adequate. space fO;C
small groups of students and sufficient materials and equipment".

3. All three groups in thé study preferred that RRs be
bright, attractive and pleasanf places for students, seeing this
environment as motivating-and stimulating to. students. |

47 The quality of answers given to question 4 on the
arrangement of equipment, fumit;Jre, and materials made it difficult

to report them accurately. i



SECTION II: RESCURCE ROQM TEACHERS

Section II includes fourteen questions in which the
respondents were asked to express their perceptlons of several aspects
of the resource roam teacher role. Part A is concerned with the

Teacher Education of the Resource Room Teacher, Part B with Personality

Characteristics of Resource Room 'Igachers, Part C with Responsibilities

of Resource Roam Teachers to Others, and Part D with Responsibilities

of Others to Resource Room Teachers.
~ SECTION II, PART A: TEACHFR EDUCATION OF RRTS

Part A, question 1l(a):
Resource room teachers must '’ have knowledge and expert:.se dlfferent

fram that of the classroom teacher. yes no
Part A, question 1(b): o o
'If no, why not? a_gp

- Part A, question 1l(c):

If yes, go on to questlms\Z 3, and 4.

. ’I'here was considerable agreement that RRTs must have knowledge ’
and expertlse different fram CRTs expressed by the three groups in the
study—-75% by the RRTs, 88% \by\the CRTs, and 80% by the PRs. One
respandent ffom each of the RRT and CRT groups neither agreed nor
disagreed but camented that CI;'I‘s rmust also have a strong background:
in Reading and child development, implying that CRTs need expertise
as well as RRTs. 'I'he group which disagreed most with ‘question 1 was
the RRT group where 25% replied "no", that the knowledge and emertlse |

of the RRT did not have to be different fram that of the CRT. Those

. who disagreed felt that teaching experience was more important than .

special knowledge and expertlse and that it was also important that

CRTs have a strong background in Reading and child development.

.
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Part A, question 2
Fields or areas in which resource room teachers must have knowledge and
expertise are: '
(CheckthosewhlchapplymColmmlandrarﬂcmorderoflmportance
in Colum 2 where 1 is the most important.) o
Column 1 . Colum 2 S
(Essential (Rank order
fields) of import- ‘ N

ance) ’

a) Reading and the other Language Arts
- . b) Child psychology

‘ c) Language development process
d) Special education
e) Diagnostic testing and assesstent
f) Clinical teaching

g) Other (Specify)

h) Other (Specify)

) The first choices were given a weighting faotor of ten, the
second choice of nine, the third.choice of eight, and so on. Table‘9
below represents the choices of each group. . As the same number from
each group responded, 1t was possible to compare the results both
within and across groups. W) N

The‘areas of (a)"Reading and the other,,ﬁnémge Arts” and.
(c) "Language develognent\’ revealed the most agreenent among groups as

fields in which RRTs r.eun_red knowledge and expertlse as is indicated

by similar weighting factors by all three groups to thesq,chomes. of

the responses to (a) by all three groups, 75% or more were r. ed either
as first or second choice as. were' ove; 60% of those by all thrée groups
to choice (¢). There was more diversity in op).n.mn, however,, among

the groups regarding the areas (b)"Child psychology™, (d) "Special

" education”, (e)"Diagnostic testing" a.nd (f) "Clinical teaching" as

be:i,ng areas in which RRTs required expertise. There was oonsiderable
agreement among all three groups with regard to the1r first, second,

and third choice rankings. The first choice for allﬂthree groups was
(a) "Reading and the other Language Arts"; second choice for all three
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groups was “(c) "Language development"; and third choice for all three
_ groups was (e) "Diagnostic testing and assessment”. Choices (b)"Child
psychology_", (d) "Special education", and (f)"Clinical teaching" were -

‘ranked cansiderably lower by all three groups.

Part A, question 3: .

Outlined below are several categorles of sources fram which resource

roam teachers receive education. Under the categories outlined below:

“(a) Checkatthemargmlfyouthuﬂ(thecategory fram (a) - (g) is
effective.

(b) List specific sources in the outlmed categories fram which you feel
resource roam teachers can gain effective education.

(c) Specify the mature of the sources.

SOURCES - NA’IURE

___ (@) Courses (Cate- Number of Kind/level of subject matter of
gory ‘'or number) half courses course

eg.  Educational 3 Child development
Psycholocy;y
(b)s Ass:.stance fram other people .
" egd consultants Provide ideas for resource rocm
' activities

__. (c) Observation of resource room
teachers in the classroom
' While teaching small groups

___ {d) Inservice training from ...

eg. Central office personnel Diagnosis procedure
. ) I3 . L3
____ (e) Conferences/Conventions o
» €g. DIearning disabilities Identification of L.D. children
(f) Other (Specify) L ;

(g) Other (Specify) ,
Table 10 below. représents responses to question 3. Findings

pertaining toeach of the sources (a) - (f) are repofted separately
following the table. '

o
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Table 10

Sources of Effective Education as Seen by RRTs, CRTs, PRs

Sources of RRT education a percentade of responses chosen by

. $RRT (n=8) %CRT (n=7) %PR (n=9) °
a) Courses 62.5 . .100 77.8
b) In-service training from ... 87.5"° 71.4 - 88.9
c) Observation of RRTs in ¢lassroam 50.0 71.4 88.9
d) Conferences/conventions 100 57.1 88.9
e) Other ' 50.0 42.9 22.2
f) Other - , © 25.0 - -

@ Percentage totals exceed 100% as number of choices per respondent
... were not limited

The original number of participants in the study were nine
RRTs, nine CRTs, and 10 PRs. Of these, eight RRTs, seven CRTs, and
nine PRs resédr;ded to question 3. Thus, all numbers referred to in‘
the fcﬁlwinq discussion of findings represent a proportion of those }
who responded to this question and not of the oriqir\xél participants.
a) &%5 Of those who responded from epch growp, all of the (WS"
62.5% of the RRTs, and 77.8% of the PRs cinsjdlerad "courses” an
effective source of RRT education. The CRT group provided the
examples to supporg all of théir’choic'es, while the RRT and PRRTOUDS
provided,examples to suppor(f only .half of their choices. | 0Of the
exa:rpleé provided, "Readihg Curriculum and Instruction" courses
were mentioned most frequently by both the CRT and RRT groups whi Te
"Educational Psychology” ?:o'urses were mentioned most frequently by

the PR grouwp.

b) In-service training: The "in-service" choice was most frequent for
the PRs (88.9%) and the RRTS (87.5%) and favored slightly less by the

* CRTs (71.4%). The exanples provided were varied; however, "reading
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épécialists"‘ were mentioned by all'three groups. The RRT examples were
related entirely to Reading, the CRFs to Reading and/or Language Arts,

“use of materials, and testing, while those of the PRs included Reading/

I_anéuage Arts, testing and tgaching strategies, organizatim of the RR,.

and evaluation.

c) Observation of RRTs in the classroom: The wording of this

particular choice appeared incorrectly in the question as "observation
of RRTs in the RR". Therefore, it is not possible tn make any acmrate

statements rega.rdlngthe response to this choice.

d) Conferences/Conventions: Of those who responded, 100% ‘of the RRTs,
e
- 88;9% of the PRs, and 71.4% of the CRTs chose (d) as an effective
_éource of RRT education. Tess than half who responded from each group
provi. examples to support their ch010e The example “learning
theory” was mentioned once by all three groups in the study. ;'Reading"
as a conference or convention t;oplr' was an exanple cited by the RRT
and CRT grmups but was not mentionéd by the PRe. The PR examples,
lJike those in the "courses” option, — mesetly crncemed with T‘H\;a
tional Psychology” related topics.
?.).,ifl@._‘,(,f.)_..o...*&b_f?.{ categories: The RRT group provided six responses in
the "other" cateanries, CRTs provided three r@qponqeg, ard the PP
group provided two responses., The "CEL" (C&)ild—mm experienced-
based feaminq) simmer program was a response common to the RRT And PR
grovps, the remainder being different. The CRT grovps suggested
three "other" topics which were distinct from those of the RRT and
PR groups and all were concerned with "teaching éxperionce" as being
an "other" important ‘source of RRT education.

In summary, these findings seem to indicate more agreement
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between the RRT and PR growps regarding sogroes of effective RRT
education than between the RRT and CRT or CP'T and PR groups. Both
Ehe RRT and PR gyoups responded strongly .‘m favor of the "In-service"
and "Conference/convention” choices while the CRTs stmncily favored
"Courses". With regard mpexanples givén by respondents to support
their choices, there ‘a;pean:ed to be more agreement between the RRT
and CRT grops fhan be\"ween PR and RRT or TR and CRT groups.  Thw
RRT and CRT groups made more referencas to "Reading and Languace
Arts" as pre-requisites for effective RRT education, while the PRs
more often referred to "Faicational Psychology" (partlcularly courses
and workqhopc on child development) ar being of primary mportance
Part A, question 4:

Choose three categories fram question 3 which yon consider to ke th~
most effective in the education Of s vree room teachers, apnd rond

them in order of impor Fance.
A) mnet e fastimw ) <Y Thant affackive.

The findings in questiem 1 connnt he inkr‘rrv otad ar~arats
bacanea nf 'The i vopor wording of (~) ﬂht:,@r\‘gﬂ"‘fm Cf TTe I Fhwe

i
laaseyes o oy the findinge f thia questior are vl g o fed

~TreMPV AF SECTION I', MART A:  ITACTITD
FIVICAT (™ OF PRTq

1. Between 75% and ‘Q()‘- of respndents from all three groups
perceived it necessary that RRTs Yave kel odge and QKF.\@""QTiSé ALFF v et
from reqular clarsroom Faachers Thrr e s vwiaidaral Ve Ay Aenen b
Aacyres ayvips on this roint.

2. The mnst agreement acreoee Flys three arpr in the stady

vnqavﬂing "areas ~f ppT axpertica’ wnera in tha Avgpe of Deading ard



the other lanquage Arts and in Language Development. There was alsn
Agqreement ACTOSS groups regarding firSﬁ,_.seocmd, and third chnice
rankings. They were the same for each grmup and were, first, "Reading

and the other Tanquage Arté”, servnd, "f;*'h'wﬂge Aecrgl-ywent”  and. third, .

™ ayeaatkic f-ogtj ng”

- Ty

3, The mnat effective amirrmes f RRT aducatinn were not

o

percnived eimilarly hy thd three roups  "Conrseg” wac chosen as b
most. effectitve by the CRTs, while "Tn services” and "C nferences/
W;P‘lm‘s" were of primary irportance o the RPT ‘md PP gro PSs.

| 4 M1 Fhree grovprs eramed in reasmmable aqreerwnt that

RPTs "are evpertiae and rhat the ovpartise ahanld ~ nai + oof Ve vy

Fhevs ans oo agresten' among Fhe growms vegardioor b !

meyFhewls o f r\}'v’--aj_r'lj_rlg the e w\‘]_rreé_

vttty PART B:  DESIRABLE PPT OPEPTIMLC e
CHAPACTTEPTRTI(S

"art B of Section 11 « ngi te of vbhe F Tlowing maleipl- 0

R R I 2 ) f‘nhnt-iw\" L EERES I P ey oy [P I [N

Pa't C, stion l:
T the following personality chara teristics listed below
(R) Choose ? which you fesl are rmost leneficial to the re wur:
teac’er in his/hex '21 and + k them in ~olum 1.
(P Pant Fham G v lomm 0 0 0 e et T g b magd
Colum 1 Zolummn 2
(Desirable (Rank orde:
characte of imr->rt¢

istics) ance)

. _._ .. ___ a) Has patience

R , W - ___: b) Is well-nrganized

— . c) Has good cammmication &ills

o __d) Gets along well with other people

— o e) Is enthusiastic about teaching program

f) Is encouraging to strdents

Q) Manlirag @ nevepa Timibabrione 0 e 0V S



o . ) h) Is flexible
; o i) Is creative -
j) Is firm with st'dents
k) Other (specify)
1) Okhery  (speci fy)

Table 'l raporte the findinge tn quact ion 1, Part

A

Fach

mnuanbery appeAar ing in Mable 'l abheve i w ight -7 Tny chvaisa yankad ]

waa w  ghtedd ""‘“1, b e D owmg wiq}ﬂ-pﬁ nins, and chyicae T owm o weia ! !
eight and e~ f vrh. he 'immbar in there 0 ) T yaspaas o "The + ¢ !
"\F‘: o R AL 4ot PR FRY +that Trngy
TAahle 11
~eir~hle RRT P rsmnality Chiric faintie:

as Seen by PRTg, CPTs,
Pex;‘sonality Characteristics of R [s ‘chy ro
Arpearing in mwakiemnico page RT ‘RT R

n= = n=
a) Has patience 37 35 8
b) Is well-~rganized 36 19 17
c) Has good cammunicati-n skjl' - 17 8 17
d) Gets along w=1] with othe ; 45 0 33
e) Enthusiastic alout tegehi Co 53 56 8
f) Encouraging ‘o stude te “5 “3 5
g) Rerlizes anv' - ' V7 0 0 0
h) Is flexible 17 6 9
i) TIs crrative '8 8 0
j) e firr with st dents 0 0 0
1Y 1 foe o f Y omer) ) fa} .
‘
711 Y men oy RN At] Ty k1 by 'y ~eyr vy ath 2 st eay ey "\
. . " .
wWhi ol ey s 10 vy Py mbge vy e BEakalada R IRY £ oo b !
P it w Yl mpcequd chuste o e mimiTay Ca ey By oy Ty
\
i

chtee e ) Tt h -a‘qgk"r' Ak ! hes bt o hijng vy e 12T B T YRR RVR S R VRO
veey "' ' R KR 5 ""H:Trw\'-r:' Thivd b iee wmea b i v TP and
1 L 1Y o~ «; ~1 Tw 1Y yvih asthe [ T A S - I L e AL A

. ' A o : ve  IbY te
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well organized." The two choices receiving no responSe from any of
r

the respondents in any of the groups were (g)'"Realizes and accepts

limitations of self" and (j)"Ts fimm with students. "

SUMMARY OF SECTION II, PART B: DESTRABLE RRT
PERSMIAT.TTY "HARACTERISTICS

1. The RRT persanality characteristic of primary importance

to all three growps in the study waes that the RRT he "enthusiastic

ahout the tea~hing program". \

2. second choice for all three grwrr;.c in the stwily was that
the RRT he "encouraging to students"”.

. The PRes and RRTs ranked "Gets along well with others” as .
third choice vhile the CRTs ranked "Ts well-organized” as third.

4. "Realizes antl accepts 11‘mi.tat",imc= of self” and "Ts
fivm it 'chndents" were not f‘ﬂnsirieréd by any ~f the q_rwmé J' the

-t~ Aggirable ppT reroonality characterisgtics.
CTYTION IT, PART ¢ Vl"“-QW)NSIP”r”'"F‘.‘? OF TRTe 10 OTHFRS

Part © ~f Sectin TT consists of four “'es-n," checklist

¥

qurstions intended to probe the respondents' “ier -t f RPT resprnsihi Vity

t~ RR students, CRT=s, parer“s, "1 'Rs.

Part C:
Responsibilities of Resource Room Teachers to Others
The following questians are « nivwre’ w'th your percertions of what the
resource rowm teacher’'s gral 1Y 7 SENling Vheiy regponsibi
lities to:

(a) Resource room stude: '~

(b) Classrowm tenctu =

(c) Parents

(d) Principal-~ .
For e'ch of 'he groups aho e ‘a, b, = a4' s+tate whether the goals listed
heler kel b A IS IERVEN I T T be T yaeivce Yoom - teachers when
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dealing with these groups. Camment on your answer.

Part C, question 1:

Responsibilities of resource roam teachers to resource room students
while students are attending the resource roam should be to:

: : __yes/no ______Comrent:
(a) Provide a special resource roam |-

program for those students with
average to above-average I.Q.
who are having difficulty in
reading and/or language arts.

(h) Assess and measure student's
ability in reading/language
arts in relation to his/her
peers.

(r) Work with students until their
reading ability is on par with
their grade level. *

(d) Structure activities for stu-

- dents to strengthen their self-
confidence.

(e) Provide extra drill in the area
of the language arts.

(£) Other (Specify)

(@) Other (Specify)

Table 12 prmn.des the results of questio‘n 1, Part C. The
percentage of agreement and disagreement by each group with each of
the stated "responsibility goals" appears' in this table.

All three groups in the study were strongly in favor of
choice (a) that RR';s "provide a special RR program for thoée students
with average to above-average I.Q. having difficulty w1th Reading
and/or lLanguage Arts* Choice‘ (d) that RRTs "structure activities
>for students to strengthen their self-cmfidence" was also mentioned
frequently by all three groups. The choice least favored by the CRT
- group was (b) "Assess and measure 'students' ability in relation to

hJ.s/her peérs", by the.'PR group choices (b) ‘and (¢) "Work with .
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students until their reading abiiity is on par with his/her grade
level" and by the RRT group choice (e) "Provide drill in the
Language Arts area". 'I'here was a considerable difference of opinion
between the CRT and RRT groups 'with (b) "Assess and measure students
ability in Reading and Language Arts ..." (77.7% agfeement for RRTs
versus 33.3% for CRTs). C;I‘loice (e) "Provide extra drill in the
area of the language arts" also appeared to be considerably less
inportant;totheRRPstbahtotheCRTandPRgmups. Two ftri:ther"
responsibilities c_>f RRTs toﬁstydents were added by the CRT group
stressing the importance of "having fun with and getting to know
the RR students",

i -~

- Jurther ccmnents'to question 1:

Several ocxments were made by the r‘espohdenté in this
question in addition to the "yés—no" responses Twenty were added
by the RRTs, nineteen by the CRTs, and thirteen by the PRs. ' They
are set forth in gé'tail in Apéendix A, p. 167. Approximately half
&of these cormegts showed same si@larity across the groups whilfa
t.:he\other‘ half were.mmelajcgd. One cament which was mentioned most

{ frequently by each group was that "it is not realistic to expect
RRTs to bring RR students up to}'grade level' in reading." There |
was skepticism in all t.}‘u‘ee'mgroups as to what loarprised »"g‘rade

O

level”.

o
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Part C, question 2:
Responsibilities of resource roam teachers to classroom teachers should
be to: .

yes/no Camment

(a) Assist them by providing reme-~
dial instruction in the resource . -
room for those students who are : :
underachieving in reading and t:he
other language arts.

(b) Alert -them to the resource roam .
program and -its function m the
school.

(c) Schedule meetings with them to
discuss progress of students,while
child is attending the resource room.

(d) Familiarize them with different .k
materials and methods: to be used’ '
with underachievers.

(e) Be available to them for consul-
¢ tation regarding students.

(£) Accept aPl referred students.

ult with them reqularly . @)
ing students' classroom an

ss in general after students
no /longer attend the resource roan.

(h) Work with classroom teacher to

structure a program for child when

she/he returns to the classmm.

(i) Other (3pecify)
K3

(). Other (Specify)

Table 13 below provides the findings vof question 2, Pa::‘-t C
concerned with the perceptions by RRTs, CRTs, and PRs of RRTs'
resgons:.bllltles to CRTs. In general there appeared to be con51derab1e
consensus among all three groups regarding the RRT's responsxbllltles
to. t:l" CR;‘ with (a) ‘through (e) of the listed RRT role responsmllltles

, /e
‘Briefly, then, all three groups felt RRTs had responsmllltles

Ay

tocamo.k%}. | SR .

o

g
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1, Prov1de them with a remedial Readmg/language Arts
program for underachlevers in thelr classroams in these areas.
| 2. Make'them aware-of their RR program and its function
in the ?’xool.- _
. 3. Take the initiative to sthedule meetings with them to
discuss .students' progress, o | |
4. Familiarize t'han with RR materials.
5. Be available for consultation regarding RR students.
All three groups disagr%dxstrongly with (f) that it was the RRT's
responsibility to accept all referred students (% disagreement:
RRTS 100%; CRIs 77.8%; PRs 90%). There was eonsiderably less agreement
among all three groups that the RRTs had a respons:.blllty to consult

S reqularly after a student no longer attended the RR

(RRTs 4@. %; CRTs 55.5%; PRs 20%), Of the RRTs, 3373% were not sure -

wheth&r this was their respohsibility. On the other hand, 55.5% of

the CRTs were certain.this was not aARRI‘ responsi{aility and there

were.no "Not Sure" responses for this group. ’Ihe PR group was more in

. favor of the RR"I‘s providing RR students with a remedial program when

they no longer attended RR (70% agreement) than were the CRTs and
RR‘I‘s (CRTs 44. 2% RR'I‘s 55.5%).

)

__Further conments to questa.on 2:

_ The CRT gm > provided the most elaboratlon in the. “commants"
colum: (25) followed by the RRTs (23) a.nd’ the PRs (17). There was
‘more disagreement by all growps with (£ - h) as more comments appeared
for these etatatmts than fer (a -'e). In reference to (f)‘ that RRTe .

"aocept all referred studen ", camments added by.all three groups were:

l Screaung and testing were mportant before acoeptance of
’ -

77
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V)

RR students to RR. Y\ °

| 2. Time and nurbers were necessary considerations for

RRTs when dealing with referred students. |
Comments regardl,;lg (9) ‘that RRTs "oo;isﬁlt regﬁ.larly with -

CRTs on students' pfogress after returning to regular program" included:
l..TimewastoqliJr.iitL;.d.forSLk:han‘occurrencé. |
2. Consultatlon nay be feasible occasienally, if possible

and necessary. | ,

Two CRTs and PRs made the comment that the CRT should take the

‘ mltlatlve in this form of consultation, not the RRT. Further camments

S

to (h) "Work with CRT to structure a program for child when she/he

returns to the classrocm" irfcluded: '

1. Unfeasible because of time. | %
2. Possibly, aepend.mg on situation.

3. Should be the CRT's responsibility.

Part C, question 3:
Responsibilities of resource room teachers to parents should be to:
t -

s/no - Comment

(@) Alert them to and familiarize
them with the schopolgs resource room.
program. :

(b) Consult with them regularly re-
'garding child's progress.

(c) Ask, their consent before
referring child to resource room. . . -~

(d) Offer six'ggestions to them for
working with their child at home.

(e) Otheér (Specify) .
(£) Other (Specify)
R

N ' . .

T

Table 14 below provides ‘fi_ndings fram queétién 3,‘ ‘Part C on
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the perceived role respdnsibilities 6f the RRi‘s to parents by the RRT,
CRT, and PR groups. Responses were somewhat uniform across all three '
groups to (a) and (c) 'in the list of responsibilities of RRTs to
parents. All three groups strongly agreed to (a) ‘that it was the
responsibilAity of the RRT to "alert parents to the school's resource
room program" (% agreement: RRTs 100%; CRTs 88.9%; PRs 80%) and
agreed lgss with (c) that RRTs "ask the consent of parentsb'efore
their children were.referred to the resource room” (% agreement:'

RRTs 33%; CRTs 55.6%; PRs 50%). ’I‘here was more agreanent within

the RRT and PR groups and less w1th.m the CRT group tos(b) and (4).

That is, the RRTs, and PRs felt more strongly than did the CRTs that
RRTs were responsible for (b) consulting with parents reqularly
regarding their child's progress in the RR (RRTs 88.9%; PRs 80%; versus
CRTs 55.6%) and (d) offering suggsstions ‘to parents for working with 7
their children at hame (RRTs 77.8%; PRs 100%; versus CRTs 55.5%) .

The most "othexr" suggestions were offered by the RRT group.

Further caments to question 3:

Séventeen further camments were added by the RRTs, fiftean
bytheCR‘I_‘s amitwelvebythePRs (See Appendix A, p. 169-70.) All
three qr&ps @ama“hted an the importance of paterrbs\bemg aware of how
the RR proc}ram functlons and” the necessity of thelx co—operatlon if
the RR Jprogram was “to Operate effectively. CRTs and PRs alike commented
that’ &ﬂbéy felt a responsmlllty to consult with parents regarding - the:Lr

-

chJ.ld's BR pmgress and ask parental consent for sending

- child to
ts that
'?Rs have a ]og.nt respo parents régarfilng

. ts fr_om thvee group
RRI‘S,.CRTS,

the school RR progran"\\

y
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Part C, question 4: .
ResponsIbJ.Htles of resource room teachers to pri J.Egls should be to

yes/no o Comment
(@) Provide a remedial language arts T
program in the school to deal with
underachieving students.

(b) Provide him/her with goals and
functions of the resource room
program,

(c) Meet with him/her regularly to
dlscuss Students' pmess.

(d) Request that she/he visit the
resource roam to observe resource
roam activities*and inst.n_lction.

) . .
(e) Provide him/her with written
reports and files of studenfs
progress.
(£) Other »(Specﬁify) ."v;

(g) Other (Specify) | _

The findings frc.m" question 4, Part C appear in Table 15
below. Of the ;?ive listed role respons_ibil.itie's of RRTs to PRs,
t-her\s was most agreement across all three groups with (a) that RRTs
had a respoﬁsibility to PRs {o provide a remedial Ta;\guaqe Arts
program in the school for underachieving students (% in favor:

RRTs 88.9%; CRTs 77.8%; PRs 60%). 'I‘here was less agrearent by all
three qroups to (d) that RRTs req'dest PRs to visit a:ﬁ‘m,m/
‘activities in progress and (e) that RRTs provide PRs with written

reports and files of RR students' progress There was more agreement

bytheRRI‘andCRTgmupsmth (b) that s provide PRs with the °
goals and functions of e RR program ARRTs 88.9%; CRTs 77.8%)
than by the PRs themselves (60%). T the other hand, the PR3‘wers
strongly in favor (80% agreement).of.RRTS meeting with them regularly
to discuss FR students' progress, while ohly 55.6% of both RRTs and

( |

@
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CRTs saw this as ‘a RRT pesponsibility. Addiri mal "other e
respansibilities were added by the *PT and '™ v wmpa.

F\wthe_zr owments to question 4

Fifteen further ~comments were added tn gquwstion 4 by th-
group and H\irt-eeh: by tth the PPT and CRT groups. (S~~ Appendi 7,
p;. 171-172) Comments were made by respwdents frem bath the PR any?
FR groups *hat the "gmals and fimctions nf the ' pr gram should - a

Jjointly by the staff and not hy the RPTg mmly.” M1 three graps

- cxmented that "time" was a factor in preventing RPTe fram menting

remlarly with PRs to discuss RR students’ progre~s. The PRs comment: !

that they should "visit the resource room without necessarily having

Al

been invited by the RRTs just as they visit regular classrooms.” They

also caommented that it was not necessary for RRT= to -proVide them with

~

writton files and rervwr's of RR students’ progress., but these.ﬁht’\"’ e

il ~he hy the RPT o requeat .

Part C, questlon 5:

In my opinion, resource roam. ¥ Ebould be rosponsib)  tn:  (Ran
in order where # f,_ person ich you fred g1 e

roam teacher wq the initiby.,

__. 4) "Principa . .
. Students '

— CIB.SS OCKH

;__ Q) Parents Ny

___ e) Central offlce pt=1:‘sc1r1nf=1 &
____ f) Other: (Specify) o
Crmment :

~

In Table 16 eppear the weighted scores reprneenfix_’ﬂe
findings of question 5 above. Every first cho'ice was weiqhted 10,
secnnd nme, Hurd elght etc. The responses to each of the groups

were mlqht-ed and tots\t’l.ed J th the total welqht Aappearing in Mble 16

“
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Table 16

Ranking of RRT Responsibility to "Other" Groups
as seen by RRF, CRT, and PR Groups

"Other" groups to wham RRTs are Rankings by School Group

responsible ) RRT CRT PR -
(n=9) (n=9) (n=8)
a) Prinipals . : 373 55 58
b) Students 89 . 86 69
¢) Classroam teachers 79 73 52
d) Parents ‘ 69 53 - 45
e) Central office personnel ' 36 . 42 36
f) Other - - - -

a- The numbers in table represent a weighted score, not a
percentage or cy count. Each first choice wag weighted 10,
second 9, third 8, and so on. . “

First choice:

All who responded to question 5 ranked first choices. Owver 75% of
the total who responded from each group ranked Ystudents" as the
groups to whom RRTs should have the ‘most respansibility.

Second choice:

Of the total responding in each ggoup, 75% of the PRs and 100% of both
theRRTsandCRI‘s ranked seoondchcuces._ BoththeRRI‘andCRTranked
"classroan teachers" as second choice'while the PR group ranked
themselves as second choice.

N

Third choice:

Third choices uerer/anked by '75% of the PRs,78% of the CRTs, and
100% of the RRTs. As in the second choice, the CRT and RRT groups
had similar third choices, this being the "principal” growp. The
third chvice for the PR group waq the "classroam teacher" group.

Fourth and fifth choices:

»

nreraximately 79%° of all three groups chose fourth and fifth ra.nk:‘xg"s.

) ’
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Therg was agreement among the three groups regarding these choices.
"Parents" was weighted the fourth choice for all three groups and the
scores comprising the weighting factors appearing in Table 16 were
avenly distributed for the three groups. “Central office ‘personnel”
was ranked fifth by all responder?ﬁs—-—a unanimous decision acrc;ss all
th.r'ee groups tﬁat RRTs should be least responsible to central office.
All three groups agreed that the RRT shou%d be firstly .
responsible to "students", fourthly to "parents" and fifthly (least)
to "central office personnel", There was same disagreément regarding .
second and third choices, The RRT and CRT groups agreed'thait RRTs
should be responsible secondly to-CRTS, while PRs saw themselves in
this, position. RRTs and CRTs ranked PRs as third choice while PRs

[N

ranked CRTs as thlrd

SIMMARY OF SECTION II, PART C: RESPONSIBILITIES
CF RRTs TO OTHERS

Responsibilities of RRTs to RR students

1. All three groups in the study agreed that the following

were mpor.tant aspec'ts of RRI‘ role responsmlllty to RR students:
¢

a) That RRTs provide a special RR program for those students

with average to abm}e—average I.Q. having difficulty with
Reading and/or language Arts.
b) That RRTs structure-activities'f{ofstludents td strengthen
their self-confidence. |
2. The RRTs felt more strongly than the CRTs that assessing
and measuring students' ability was an important RRT responsibility.

e -
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3. Thg providing of Language Arts skills "drill" was seen!’
asrroreinportanttoCRI‘sandPRsthantoRRI‘s.‘

Responsibilities of RRTs to CRTs:

1. All three groups in the study felt RRTs had responsibili-
ties to CRTs to:* - :

a) Provide them with remedial Reading and/or Language Arts
programs for underachievers.

b) Make them aware of the RR program and its function
in the school.

c) Take the mJ.tJ.at:Lve to schedule meetings with them to
discuss students' progress.

d) Familiarize them with RR materials.

e) Be available for consultation rega.rding RR students.

2, All three groups agreed less that RRTs had a respons1b1-

lity to consult with CRTs after the stude.nt no longer attended the RR.

-

Respansibiljties of RRTs to parents:
l(. All three groups in the study strongly agreed that RRTSs *

bad responsibilities to pa.rent? to alert them to ﬂ; school's RR

- program and agr: sllghtly less that it was not important ‘that RRTs

ask the parents'" consent before a child was referred to a RR program.
2. RRT and PR gmups’agreed more strongly than the CRT

group that RRTs were responsible for oonsult.mg with parents regularly

regarding their child's progress in the RR.

Responsibilities of RRTs to PRs: - . ’

1. All three groups agreed most strongly that RRTs had a
responsibility to PRs to “"provide a remedial Language Arts program in
the school to mderach&ving students" and agreed least“that RRTs must

«
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- request that PRs visit and 6bserve RR actJ.vit:Les in progress and _
provide PRs with written reports and flles of RR students' progress.

2. ’I‘hePsteremremfavorofRRI‘smeetingmthﬂm
regularly to discuss students' progressthanweretheCR’I‘sorthe ,—>
RRTs themselves. | ' ‘

3. The CRTs and  RRTs thought it important that the RRTs
provide PRs w1th the gogls ar/ld functlons of. the RR program while the
PRs themselves saw this as ll.éSS important.

Responsibilities of RRT! "Other" Groups:

-

1. All three groups in the study agreed that RRTs shquld
be primarily responsible to students - y .

2. RRTs and CRTs ag,reéd ‘t next to studgnts, RRTs ‘shou_ld
be responsible to CRTs, while PRs named themselves. CRTs and RRI‘s
agreed RRTs should be thirdly responsible to‘PRé'whi'le PRs said CRTs.
Parentvs were ranked fourth by all three groups and central offioe
persannel fifth, ‘ | |

SECI‘ION II, PART D: RESPONSIBILITIES CF. OI‘HER
GROUPS TO THE RRT . /
Part D of Section II consists of four éuestions whereby the

respondents are asked to camment on their perceptions of the

responsibilities of -other groups to RRTs. The other"groups'”inéluded
CRTs, PRs, other specialists, and central office consultants. .

Part D, question 1: Responsibilities of CRTs to RRTs
Classroom teachers should: W, - . . :
Respanisibility o yes/no ___Comment
(a) Utilize the resource room
service in the school.

(b) Co-operate with the resource
roam teacher by meeting him/her

{7



* .progress.

regularly to discuss students’

(c) Observe students who are mder—‘
achieving and consider them for
resource room referral. ‘

“(d) Assume responsibility for child
when she/hs returns to class‘roan.

v(e) Listen to resource room teacher
suggestions for classroom. instruction
of child and attempt to implement them.
(f) Other (Specify)

(g) Other (Specify)

Findings fram questidn 1 above on the respondents percept.wns
of the role responsibilities of CRTs to RRTs appear in Table 17.
There was 4 high consensus of opinion among all three groups to fdﬁr
of the five listed "role responsibilites". There was between 89% and
100% agreement within all three groups that CRTs were fesb@nsible to
RRTs for the following: o
(a)? To utili_zé the RR serv1ce in the school.: ‘
(b) To cs-operate with®the RRT by meeting reqularly to
-dissuss students' progress..
(c) To observe underachlev:mg students and con51der them
for‘ RR referral
(@) To assume responsibility for child when she/he returns
to classroom. | | | .
The PRs also stror1giy agreed to (e)"Listen to RRT ‘suggestions
for classroom instruction of child and attempt to implement them" (1004
agreement). However, the RRT and CRT groups were féss sure that this

was a necessary CRI"res;aoa'xsibility'(RRrs 66.6%; CRTs 77.8%). Two

po N
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"other“ '-suggestic;n.s were offered by theCRI‘ group. (See Appendix A,
p. 173); - " o
Further camrents to quest:.cn l - | . | , ' \,

L 4

Sixteenfurthercaments toquestimlwereprow.dedbythe

CRT group, thirteenbytheRRI“group andm.neby;ﬂaePR up. There
 were éevaraléamentsmadémneferencetottusques&onbytheRRTand
CRI‘ groups, pr:i.marily on the necess:.ty of RRI‘s and CRTs working
co-operatively to maJ.nta.i.n an effectlve RR program in tne school. In
‘response to {e) "That CRI‘s 1lsten to and attenpt to J.mplanent RRT -
suggest.lons" all three groups ccmnented that this was a "two-—way

process"-’ that is, CRTs and RRI‘s should be llstenlng to each other oo
respectively lf they are. catmunlcatmg as they should be. Th%e |

caments appear in detall m Appendlx A, p 173-174.

Part D, question 2: Responsibilities of PRs to RRTS
Principals should: .= . o

Responsibility _ ves/no Comment ’
(a) Provide a physically adequate K

room in the school for the functlorumj
of the resource. man program.

(b) Support the program philisophically.

(c) Support the pro'graxp financially.

(d) . Became aware 6_f the activities and
instruction of resource room program.
(e) Integrate the program within the
school with the regular school
programs.

(f) Interpret the resource rocm :
program to staff within the school.’

(g) Other (Specify)
(h) Other (Specify)-




k<]

- Ta.ble 18 tespressnts the fmdings from questlm 2: PRs' )
remi.bilities to RRTs as Jpemeived by RRTs, CRTSs, and PRs. There
was perfect agreement *(100%) with:Ln and across all three groups in the
study in favor of four of the six listed role responsxbilitles in

’ »?

question_ 2, A1 three groups stmngly aqreed that PRs should

-

(a) vaide a physically adequate room'in the school for , ~

N\

'theRRprogram. T T

»'

" (b)- Support the program philosophlcally
_(c) Support the program f1nanc1.ally.

(d) Become aware of the act1v1tJ.es and J.nstructlon of the

.RR program.

Y
All three group,s, however, agreed less stmngliy w:.'ch (e) that
& "
PRs “J.ntegrate the RR program within. the regular school Qrogram i

(% agreement: RRI‘s 66.7%; CRTs. 66 7%; PRs 70%) and (f) that PRs "in-

texpi'et the RR program to “the staff within the school" (% agreement:
_ ~ )

'RRTs 66.7%; CRTS 55.5%_; PRs 70%). The percentage of agreement was

uni form .across groups for all listed choices in question ‘3. There were

no additional "other" suggeétions in (f) and (q).

Further comments to questlon 2:

In questlon 2, ten further oaments were offé'i%/by PRs, nine®
by RRI‘s and seven by CRTS. (See Appendix A, p. 173-173). The majority
of comments were made in reference to (e) and (f) on the PRs responsi- .
bility in mtegratmg and mterpret:mg the RR progran w1th.1.n the school.
SeveralcamentsweremadebyallthreegroupsthatRRTs,hadmreofa .
responsibility to integrate and interpret the RR program in;’,the school |
than did the PRs. The PR group in particular commented that they felt
they could help RRTs in this role and that "CRTs should also be included
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-

ih deciding how the RRprogram should function within the school..”

* part ‘D, question 3:- Resgmsxbmues of other specmhsts to. RRTs

ferred for 'testing before testing.

. dents who have assessed
EY Other (Spec1fy)
. (g) Other (Specify) |

-

Other specialists (psychologlsts, read:.ng specialists, etc.) should:

_Responsibility

_ yes/no : Cament
spec:.al:.zed . B
of refen:ed students.

(b) Ass:.st with the deve‘]ogrent of
remediation for children. who: have
been assessed by offering ‘sugges- ;
tiors for. materials and techm.ques.

(c)Actasomsultantstoresouroe
room teachers. '

v(d) Became aoquamted ith resource

(e) Follow the progress of the std

I

_ As is shown in Table 19, all three groups i_n the study
strongly agreed that "other specmllsts" should be respohs:n.ble to RRTs
for the following: - |

~ (a) To prov1de further spec:.al?zed testing of referred RR
students. - " S

(b) To assist in the ranedlatlon of RR students by sﬁggestmg

spec:lal materials and J.nstrtrtlcnal tecl'm.l.ques. o - /

(c) To act as consultants to RRTs.

The CRT and RRT groups agreed less that it was the spec:Lallsts'
respons:.blllty to become acquamted w1th RR' students before test:.ng»\,
(% agreement: CRTs 66.7%; RRTs 55,6%) while thePRs as a group |
- considered this very iuportant (80% agreenmt) . AL three groups

. omsidered it less iui)ortant tl'at spec:.allsts,followup assessed

-

-
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1

respons:.ble to\RRI‘s for becommg aoquamted w1th RR'I‘s, and RR students

students after assessment (% agreement: RRI‘s 66;7%, CRTs 55 6%;
PRs_ 60%-). —An’addltlmal "other" role responsib:.l;ty was added by the

'CRI‘group "Thatother spec1allst9helpRRI'smaccordancewithandto

assxst tbe major school phJ.losophy

2

Further oonments to questJ.on 3

9 ‘

QuestJ.on 3 contained, seventeen further ccmnents by RRTS, twelve |

by PRs, and eleven by CRTs. (See ‘Appendix A, p. 175—176 ) PRs often
. commented that other spec1a.l.1.sts should help RRTS only "1f required

while RRTs edmented that- the¢r help was "very mport:am; As there was<. -

less agreenent by all three groups to (d) that other spec1allsts be

5
prJ.or to the testing « of students. and (e) that they follow students'
progress after testing occurred, most caments appeared for these o .
suggested responsibilities. All three -groups appeared to be samewhat
~ skeptical that these were necessary respons:.b:.llties of other

: spec:LalJ.sts, perceiving 'chem to be "haﬁily realistic", with "tJ.me

., being a factor in preventing them from being carried through.

- Part D, question 4: Responsmllltles of Oentral Offlce persormel to RRTS

Central offloe consultants should:

yes/ho Corrment ot

_ resource roam,

(a) Assist resource room teachers
in the planning of the program.

(b) . Inform the resource room teachdr
of his/her respons:.bxl:.t:.es and
duties. :

i4

(c) Assist the resource roam teacher

- with the ordering of materials for | . ' ' N

resource rodm.

(d) Check reqularly on the resource -
roanteachersmanagermtofthe

-
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: “(e) pmde m—semce“t;raining for -
resourcerqcmteacherﬁforthe;ob ;

O]

- (B Assist. resourcerbanteachers
with problems wh:.chmayoccurm
'cheresourcerocm '

Ag) Provide feedbackmthe,resoume - ./ 1 * "' . i

" roam_teacher's performance of h.rs/ 7
her dut.les. ’

(h) Other (sgecify) SRTEE B B
(i)otise:'<specify> I I

Table 20 contams the results of quest.ronJ Of the

S

provided llst of seven role respons:.bllltles of central personnel .
to RRTs, all three groups in the study strongly agreed only to
(a) "Assist RRTs in the planning of the program“ (% agreenent

ﬂ"C:RI‘s 77 8% RRTs 77 % PRs 100%) g (e) "Prowde m—servme tralm_ng

for RRTs" (% agreenen 3 S 100% CRI‘s 77 8% PRs 100%) ’
(f) "Assrst RRI‘s with problens wh:Lch rray occur in the RR" - ‘
(% agreement- 'gi?l‘s 100%; CRTs 77. 8% PRs 100%). 'I’ne “percentage of v |

agreanent to ﬂie ranam_mg four listed respensrbllltles was vafled |
across groups. There was a considerable dlscrepanc;?\m “the perceptlcns
of the RRTs versus that of the CRTs ahd PRs in cho:.ces (b) and (g)
The strongly favored (b) (Ba agreanent) percelving the role of |

: central fJ.ce to "Inform the RRT of h:Ls/her respons:.b:.llt.les and - |
duties" wh.rle CRTs and PRs percelved th.rs as only sl:.ghtly mportant
(CRTs 33, 3¢; PRs 40%) SJmlla.rly, 77 8% of the RRTs Versus 22 2% of - ~
CRTS and 40% of the PRs agreegd: to (g) that central offrée was

' responsible for prbvidmg feedback to RRT's on the perfontance of
his/her dut:.es. 'Ihe follovd.ng other™ functlon was added by the CR‘T

: g:roup “'Ib help support najor school philosophy."

o
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Furthet caments tbzquestion 4:

Question 4 contained twenty-three further camments by PRs,
twenty-two by CRTs, and fifteen by RRTs. Comments were distributed
evenly across all choices (a - g) in question 4. Respondents in-each
group commented that .central office consultants should be "asked to
assist only if necessary" and "in accordance with the " 1's plan”,
and that the "RRT role responsibilities should be decided by the school
and not by central office." PR and CRT respondents mentioned that it
was the "principal's job" to check on how RRs were being managed. Sever-
alcamentsweremadebyRRI'sthat "resource room consultants were no
longer ava;lable since - school-based budgeting has been established
within the system. " Members fram all three groups carmented that "PRs
shc;’ﬁd be providing RRTs with feedback, nbt centra]‘. officé éonsult-ants."
(Appendix A, p. 176-177).

SUMMARY OF SECTION II, PART D
RESPONSIRTT,ITTES OF OTHERS TO RRTs

Responsibilities of CRTs to RRTs

1. There was considerahle agreement between all three
. groups in the study that CRTs were respnnsib]e t~ RRTs for the
}Kollowipg,é |

ST a) ’[butilizethéRﬁserviceintlescl’nol.

b) To oo--operate by meeting regularly with RRT to discuss
students' progress. |

c) To abserve underachlevmg students and 001'151der them for
RR referral,

d) To assume responsibility for student when she/he returns

totheregularclassroan

98
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Responsibilities of PRS :to m //

1. All three groups were strongly in favor of the
“following role responsibilities of PRs to RRTs. PRs should:
a) Provide a ph&'sically adequaf.:e; man in the school for
E t'he RR. - 4
b) S\Ipport the program pl'u.losophlcally
¢) Support the program fmancially
a) Became aware of the activities and instruction in the
RR program in their school.
2. There was less agreement across all three groups that
it was the PRs responsibility to "inﬁégrate the RR program within %
- the reqular school program” and J.nterpret the program to the staff.

Responsibilities of other specialists to RRTs

1. All three groups in the study strongly agreed that
other specialists should be responsible to RRTs for the following:

a) To provide further specialized testing of referred / I

RR students.

b) To assist in the remediation of RR students by suggesting
' special materials and J.nstructlmal techniques.

c) To act as consultants to RRTs. -

2. All three groups considered it less important that
specialists follow up students after assessment. | |

RBSPOﬁSlbllltles of central office’ consultants to RRTs >

1. Of the list of seven role responsmllltles of central
office personnel to RRTs, the following three were agreed to by all
groups in the study:

a) . To assist the RRT in.the planning of the RR program.

’
¢
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b) To provide in-service training for RIW

c)’ To assiSt RRTS with problems which may occur in the RR. '
2. The remaining choices in thelJ.st were varied across groups.

™~



CHAPTER VY

SECTION III: REFERRAL AND PLACEMENT OF
STUDENTS IN RESOURCE ROCM

Section IIT was intended to solicit the respondents’
perceptions of the following two aspects of the referral and placement
of students in RRs: | ) B\

1. Criteria for initial placement of ‘students in RRs.

2. Scheduling of students in RR. ‘

SECTION III, PART A: CRITERIA FOR THE INITIAL
PLACEMENT OF STUDENTS IN RESOURCE ROOMS

s 0

Part A, g.\estlon 1:
Check those characterlstlcs from the list below, same of which you
think teachers should see when considering children for resource room

a) Are of average I.Q. or above but are not achlevn_ng accordnngly
academ:.cally

b) Are in the Grade 1-4 range. '

c) Are achieving below peers in reading achlevement.

d) Have a short attention span and poor listening skills.

e) Are hyperactive. . 3

Have poor writing skills.

Have poorly developed oral language and speakmg skills.

Rarely finish assignments.

Have poor physical coordination skills.

Are disruptive in class.

Others (Specify)

8

ZeZa

=

Part A consists of three questions concerned with criteria
for the placement of studéhts in general in RRs. In question 1 above
resporndents were given the option of choosing as many of the listed
criteria (a - j) as they felt were mportant .Findings_a-towjuestim 1
appear in Table 21. The nutbers in the table represent the percentage
of the total respondents fram each group who chose each of the 10

&
listed criteria. ' - ) \/
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Table 21 e

Criteria for Considering Students for RR Placement
as Perceived by RRTs, CRTs, and PRs

Cha(racterlstics llsted in questionnaire’ % of Response by School Group

(Section ITI, Part A) as criteria for RRT  CRT PR s
RR placenent o (n=9) (n=9) (n=10) - :
The children: v % % Y va\,,;-c
*a) are of average I.Q. or above but are not g
‘ achieving accordingly academically. 88.9 88.9 100
*b) are in the Grade 1 - 4 range. - 55.6 -77.8 80
*c) are achieving below peers J.nReadJ.ng .8 .9 88.9 60

*d) have a short attentlon span and poor - .
tening skills. - 55.6 . 44.5 50

hyperactive. ' 0 33.3 1.1 00
) have poor writing skjlls. . 66.7 88.9 60

*g) have poorly developed language and

speaking skills. 77.8  77.8 90

-‘ h) rarely finsih assignments. | 3.3 222 20
i) have poor physical coordination skills. 22.2 1.1 30
j) are disnuptive in class 1.1 1.1 . 10

k) other ' 00 00 00

* Either a flrst, second, or third choice by oche or more of the
groups in the study as a suitable criteria for RR placement.

s s
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~ Each of the ten listed crlterJ.a ‘were chosen at least once
by respondents from all three groups., No "other" suggested criteria
were added by respondents fram any growp, The findings of each group
to question 1 are reported in Table 22 which represents their first,

~

 second and third choices.

Table 22

First, Second, and Third Choices of Criteria for RR
Student Placement by RRT, CRT, and PR Groups

P

Group +First Choice . ' Second Choice Third Choice
Responding *Choice % Choice $ Choice & |
RRT (n=9) (a), (o) 88.9  (q) 77.8 () 66.7
CRT (n=9) (a), (c), (f) 88.9 b), (g9 77.8 (d) 44.5
PR (n=10) (a) 100 (9) 90 ~(b) - 80
- .

- *See Table 21 for criteria for RR placement (a - j).

These findings 1nd1cate that a priman‘/, consideratioﬁ by all
bthree groups in the study regarding criteria necessary for the
placement of students in the RR was that these children be of average
I‘;Q. or above, but not be achieving accordi'ngly\ ag;dmnical_ly (a).

The RRTs and CRTs considered it equally important that these children
be achieving below their peers in Reading (c). That children have poor

)

s writing skills (f) was also equally mportant to the CRT group. The
N second most’ frequently chosen criteria by all_three gmﬁps was (g) that
cl'u.ldxen. have poorly developed meaning "oral" language and speaking

skills. 'Ihe tmxd‘chomes for the three groups were varied. (See

Table 22.) In su%r&a:y’ the findlngs from question 1, Part A suggest
that. (a), (b}, (c),. (d), (£, and (9‘) (see Table 21) are consmdened '
J.nportant criteria for the’ placenent of chlldren Ain general into RRs
as perceived by the RRI‘s, CRI‘s, and PRs J.n*thls study

i e . N I i
e «“v,.«‘-nv { P , .
M : ey . M'f .4-‘,:%:" ¥ A%

A o
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>

Part A, question 2¢

Fram those characteristics checked above, indicate below those which you
feelshouldbemarufestmeachchlldwhois referredtotheresource
room.

while question 1 above referred to same of the cnaracteristics
mspmda;&wouldemecﬁ:toseeinRRd{x_ildren, question 2 concerns
itself with the essential camon core of charactéristics respondents feel -
should be manifest in each child who was being considered for RR ;eferfal. L
Table 23 below represents &ese responses "giving the percentage of
response to the listed crit'eri‘.a' (a - §) (see Table 21) for each of the
three groups- in the study. |
e The range of respcnses to question 2 was most Lunlted for
theCRI‘groupfollcwedbytheRRI‘gmxp and was greatest forthePR
group. Choosing only those characterlstlcs from Table 23 1dent1f1ed
by 50% or more of the respondents from each group, it can be seen that .
the majority of the respondents in each group consxdered the followmg
(stated in order of i.rrpdrtance)~ ‘as necessary crLte;';a for placing a' ’
particular student in‘.'a RR program: o A |
- da) 'Ihat the chJ.ld e of average 1.Q. or above but is not
ach1ev1ng accord_mgly academ.cally | . ]
(b) That the child ls achlevmg below peers ln Readmg.
“ (é)'IhatthechJ.ldlsmﬂnegradel—4range
Over 50% % the PR group also referred to.(g) that the child
have poorly developed language and speakmg skllls
Part A, question 3: .
(a) Do you feel that there are certain ages or grade levels when ch:.ldren

should benefit most from respurce room mstn:ct.ton"
Yes

: No
(b) If yes, spec;.fy’?vﬁen and give a reason for your choice.

». o
oy 5
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All respcndents fram each groupanswered questlon 3(a).
Of the respondents from both the RRT and PR groups, 1008 agreed that
there were certain ages‘ or grade levels when children benefit moet -
from RR instruction. Of the CRT growp, 77.8%.agreed and 22.2% dis- .
agreed. with this statanent |

o

Table 24

Grade Levels Most Beneficial for RR Instructlon | J

) ‘as Perceived by RRTs, CRTs, and PRs' * '
School. % of - Grade ‘Levels Most Beneflca.al
Group Response : Wy
RRT 77.9 Grades 1 - 3’ -
(n=9) 22,2 "The younger the child, the more chanoe for
. : remedial success "
CRT 87.5  Grades 1 - 3 |
(n=8) .12,5 "Whenever a pmblen develops.” . o S
PR ‘60  Grades L - 3 |
(n=10) 20 ' Grades 1 - 4 '

10 . "The earlier a problen is detected the easier 1t

' .can be remediated."

10 "The lower the grade level the better "

\\
)

' The reasons given in questlon 3(b) above were considered by
the in\)estigators and collapsed into' the following» four statements. An
_mdlcatmn of the proportlons of references by menbers from each group :

bl

is also J.ncluded

. 1. anary grade level students respond mst qulckly to RR
instruction.. . (RR‘TS 33.3%; CRI‘S 12.5%; PRs 10%)

- 2,\ 'Ihe younger the student, ‘the more chanoe of renedial »
suocess (cm:s 37.5%; RRTS 22.2%; PRs 208)
I 3.EPSBstudyshowsstudentsmlategradeoneandgrade

' two benefit most from RR :Lnstructlm (RR'I‘S 33.3%; CRIs 12.5%; PRs 10%)
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,-Glxé”baSic skills foundat:.m is requlred in the early

- o

" grades. (CRTS"12.5%)

[

Lo

spg’fiwnx, PART B: sc}wmmmREsoumEms

Part B of Section III of the questmnrmre consisted of

- four questla'ms cmoemed with scheduling students in RRs. Bas:Lcally,

\questlons asked the followmg _ .
}. Should students attand RRS on a da.lly or weekly bas:.s" .
2. wWhat length of time is reascnable for a student to

) attend a RR (daily, weekly)?

3. What are appropriate t:unes durmg the school day for
sendnng students frcm the classroan to the RR? C ’_; : ;
4. who decuies on the RR schedule”

B

Part B, question’ 1: '

If referred for resource room asmstan’oe the child should attend the

resource room: . .
a) On a daily basis. - o . oy

b) n a weekly bhasis. S g o

c) Bi-weekly. -

d) Whenever the child is havmg dlfflculty in t.he classroom

e) Other. (Specify)

f) Other (Spec1fy)

TTI'

‘i‘he results from questlm 1 above are reported J.n Table 25
- The majonty of respondents from each of the three groups ln the study
agreed that students should attend the, RR on a daily bas:.s ' However,

it was.the PRs who providéd the most "other" syggested times.
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. | 'Tablezsmj . o /
= ‘ Appropr:.ate RR Scheduh.ng Tm\es as Peroelved
byRRI‘, _CRI',andPR Groups

' school: % of - Scheduling TinésmforRRStLﬂe‘r_xts T s
RM' . 88.9 Should attend RR on a dally hasis.
n=9) . 11.1 "As frequently as can be scheduled."
CRT 88'.9 o Should attend the RR cn a\\dally basis.
(n=9) 11.1 Should attend the RR bl-weekly. :
PR - 70 * Should attend the RR o a daily basis.
(n=10) 10 Should attend the RR 4 out of 5 days.-per’week.
10 "Ideally ona da:Lly basis, but 3 out of 5 days o
sufflcient., ) A

10 . "AsoftenasRK[‘scanpmmdethemce"

L d

S &

3 e

*

~ Part B, guestlm 2: ' S '

- How long (minutes, days, hours, etc.) do you feel[ﬁchlld should attend
. the. resource. room?

© (a) Daily

v(b) Weekly

'I'nereasonthatquestlmz asked fort.memadallyand
vweekly ba51s was because it was speculated that same of}kgg/pondents '4;-"" e
would feel that students should attend the RR on less than a da:l.ly basis,
possxbly two or three times per week 'I‘he responses to quest.mn 2
_appearmTable 26 'IheRRI‘groupagreedmst strmglyasagrotpon
the dally length of. time for RR instructlon, 75% of the RRTs agreed that
30 mmutes per day was suff:Lc:Lent. . The m:)st agreement by the PR group
was 44. 4% Wlthm the group for 30 mJ.nutes per day The most frequent
choice of the CRT group was '.'more than 30 minutes per day "

‘Question 2, Part B (appropriate RR time weekly) ' responded

to by less than half of the fespondéqt_s from each group; the ' '_
~ frequent respcnse was "150 minutes per week"by all three groups. .

k)



Table 26
\\u/ ' .
- Length of Daily RR Attendance for Students as Peroelved
: by RRTs, CRTs, and PRs

'Length;of,’rimePerDay %ofiespmsebySchoole\Jps
~ _ : ' IR RRT (n=8) CRT (n-8) PR (n=9)
" 30 minutes per day B 75 37.5 0 44.4
More than 30 minutes per day -~ k2.5 50 22.2
" Less than 30 minutes per day ‘ o= - 22.2
" "Other" responses '
Whole Language Arts program “ 12.5 12.5 -
Depends on child - - - 12.5
./ .

Part B, quest.mn 33

If a child 1is referred for resource room placerent, whlch criteria
should classroom teachers use in deciding when to send the child from
the classroom to the resource roam? That 1is, is, are there times to
schedule the child which are more appropriate than others? Indicate
fram the list below which of these criteria should be used and comment
by writing yes or no for each line nent:.med 'Ihe child should attend

yes/no Criteria : Ccmnent
: (a) During Language Arts i

(b) During phys. ed and/or music L &
(c) During classes which involve :

novel activities, experiences : '
(d) During the first class of the day ' : .
(e) During the last class of the day :
(f) Other(s) (Specify)

- The respondents were very inconsistent in their manner of
responding to qﬂesticm 3 above Several falled to respond' correctly
with “yes" or "no" responses to each. of the five promded crlterla
.(a-e) as requested Oftenonlyoneortwoof thef.lve prov1ded
-'chomes were responded to with "yes" or "no" responses. This awomt&
,for the h1gh percentages of “No response" wh.lch appear in Table 27
Table 2-‘7: reports the fdengs to quest-lon 3. To determme the total
percentage of re’spmses per group for each of the suggested cho;ices"

(a - £f), it is necessary to read the table across and notdown /

109
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J
There was the most consensus within- the RRT group with \
(c) that children should not attend the RR during classes which involved
novel activities and experiences (62.5% dlsagx:eed) . "Within the CRT
group most consensus appeared with (b) that the child should not attend
the RR during phys. ed and/or music (87.5% disagreed) and with (a) that
the child should attend the RR during Language Arts (75% agreed) .
Wlthm the PR group, 87 5% of those who responded made "other"
caments (see Appendlx A, p- 178) in whlch most of the respondents’
caments suggested an unstructured and flexible RR timetable.
Part B', question 4:
The child should attend the resourse roam:
__- a) whenever scheduled by the classroom teacher.
b) Whenever scheduled by *+he resource room teacher.
c) Whenever resource roam heacher and classroam teacher

co~operatively decide. e -
. d) Other (Specify) ‘ ’

All of the CRT= 4 RRTs fr&neach‘groqpandsevem of the ten
PRs re3ponded to question 4. There was 100% consensus w1ththe CRTs
and ‘RRTs with (¢} that the ch11d should attend the RR whenever 'che RRT
and CRT co~operatively decn.de. Of the PRs who responded, 87.5% agreed
‘with (c) while 12.5% menti-wwed (b) "Mver scheduled by the RRT" .

SUMMARY OF SECTION III, DART Ai CRTTERIA FOR THE

INJITIAT, PLACEMFNT OF STUDFNTS IN RRs
' 1. Below are -the flrst, second and thlrd most mportant

oonmderatlms for referral and p’(acement of students in general in
RRs as percelved hy the various grows involved in this study.
Flrst cho:.ce

@ e a) '1hechildren areofaverageIQ orabovebutarenot

EP N

' ag:plgvmg, accozdﬂlgly academn.éally. '(RR'-I\S,, CR1‘§, PRs)
. ] ) T L . " F v~

. L ) - - [ —
v e R . .

[ pre . ©o - . . . A I

oo A
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c) The children are achieving below their peers in Reading.
(CRTs, RRTS) |
f) The children have poor writing skills. (CRTSs)

Second choice:

g) The children have poorly developed language and speaking
4. : .
@ . e ; ‘ Skills. (Rm\s' CKI‘%,PRS)
b) The children are in the Grade 1 - 4 range. (CRTS) ¢

Third choice:

d) 'Ihe children have a short attention span and poor

listening skills. (CR’;‘s)
£) The children have poor writing skills. (RRTS) ‘ -
b) The children are in the Grade 1 - 4 range. (PRs)
2. Fiftﬂ/ per cent or more 6f the “respandents fram each
g"rm.p considered the following as pre-requisite characteristics evident |
in “any child” before she/he should be considered for RR placement:

‘ a) The child rust be of average I.Q. or above but not

. ‘_,] achievipg accordingly academically.
> c) The child must be achieving below peers in Reading.

- b) The child must be in the Grade 1 ~ 4 range.

¢

" Over 50% of the PR group considered poorly developed language and

speaklng skills as a necessary characterlst_lc as well S

ARSI

- :.35 ~Over 75% Fram all- thf%e.groupsfxn the study agreedpthat

students in the Grade l - 3 ra.nge beneflt most - from RR~ mstructlon ﬁor

o w e e

thefollcxmngreams “
a) Primary grade students respondmst qulc:kly to RR
instruction. (RRTs, CRTs, PRs)_

b) The younger the student, the more chance of remedial
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.+ -+ -ghocess. (RRTS,, CRTS, PRs) \
c) lLate Grade 1 CGrade 2 students benefit most from
RR instruction. / (EPSB study) (RRTs, CRTs, PRs)
d) Good basic skills fomdatim is required in the early
grades. (CRTs) |
SUMMARY CF SECTION III, PA.;H‘ B: 4SCHEDULING
OF STUDENTS IN THE RR -
1. Between 70% and 88.9% of the respondents from the
three groups in the study agreed that students should attend the RR
on a daily basis. The RRT and CRT groups agreed most strongly with
this scheduling (88.9% agreement) .while 70% of the PRs agreed. The
PR growp seemed less definite and seemed more concerned with the
"administrative technicalities"' | (See comments, Appendix A P l77j-78.)
2. (a) Regarding length of time students spend in RRs .
‘ dally, RRTs and PRs most frequently n\entloned "30 rm.nutes per day"
while CRTs mentioned "more than 30 minutes per day".
(b) The most frequent responses to amount of time weekly

were "150 mlnutes per week“ across. a].l three groups. mthe stuy. |

.t A . -

3. There were d.lfferent perceptions among the - three groups o i

m the study regardlng approprxate tmes durmg the school day to’ send l v
T 'students fram the classroom to the RR. The RRTs felt strongly that
| chlldren not attend "RR dur:.ng classes J.nvolv:mg novel experiences-and
g act1v1t1es, the CRTSs ‘that the Chlld _no_t attend durmg physical
" education or music-but-should attend during Languade Arts, and the

'PRs considered no particular time of aijdr signifieance but made

more "other" comments concerned.with vamous gons:.derathns WhenJ . "a. o

-y
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scheduling RR students. (See Appendix A, p. 178-80.)
4. All three groups strongly agreed that the CRT and RRT

should co-operatively decide when a child should attend the RR.

)

SECTION IV: TERMINATING STUDENTS' VISITS
TO RESOURCE ROCMS

Section IV has only ane part and includes two questions

concerned with:

1. The criteria to be used in deciding when RR students

no longer require RR assistance.

2. who is responsible for making this decision.

Section IV, question 1:

/

What criteria should resource room teachers use to decide that their
students are ready to remain in their regular classroam full time and

" cease their regqular visits to the resource room?
to the criteria below and camment on your answer.

Indicate yes or no

A child should not continue resource roam visits when:

Criteria

yes/no

Camment

(a) She/he has reaEﬁed'her/his grade
level in reading achievamt. :

(b) She/he seems to be ach.xevmg on
par with her/hls peers in most
subjects.

~ () She/he has regained her/his L
self—confldence in academ:.c ab:Ll:Lty

Ld)_ ShE/he ha.s developed good class— .

rmnworkbabl.ts P

(e) She/he does not co-operate w:Lth _

~ the resourge room teacher. .
(f) Her/his classrocm work does not

improve after 2-3 months instruction
in resource roam.

(g) AOther (Specify)
- th) Other _-(Speeifj)"

T O T ~ofei




The fi.ndings\ for question 1 regard;mg criteria for decisions
“regarding the termination of RR students' visits appear in Table 28.
As in Tabl‘e‘?..7, the percentages across in rows represent the total
response for each particular group to each of the suggested choices -
(a - g) fram qusstion 1, Section IV.
RRT (n=9): The RRTs agreed tfost strongly as a group that children !
should discontinue RR visits when (a)"She/he has reached her/his grade
'i_.evel in reaciing" and (c)"She/he has regained her/his sel f-confidence
in academic ability" (75% egreement to each). There @s least agreement
with (e)"when she/he does not co-operate with the RRT." Only 33.3% |
_agreed with this choice. Ten comments were made regarding respanses
(seehAppendix A, p. 178-79) where the most appeared to support "no"
responses to (f) ‘which was concerned with dlscontmumg RR visits by
- students if they do not progress after 2 - 3 nonths.
CRT (;1=9): The choices made most frequently by CRTs were (a) "when she/
he has reached grade level in Read.i.ng"..: and (b) "When she/he seems to
be achieving on par w1th her/his peers" (88.9% agreement to each).
There was the ost disagretment (44.4% to each) with (@) "When she/he
has developed good classroam work habits" and (e) "She/he does not co-
operate with the RRT." “Sixteen caments were offered in addition to
.-- "yes/no" responses. (See Appendix A, p. 179.) As with the RRTs, most
comments &ppeared in relation to (£) and opinicns were divided
concerning whether to continue‘ or not after 2 - 3 months w1thno
improvement mRR student progress.
PR (n=10): There was most agreement among the PRs tof ) fillat "the
child discontinue RR visits when she/he has regained r/fhis self-

confidence in academic ability" (80% agreement). There was also

115
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considerable agreenent (70%) within the growp to (a) that cluldren
dJ.somtinue ‘RR msits when they have reached their grade level in .

Readmgand (b) wlmtheyseentobeachlevmgmparmthpeers
Most: d:l.sagreenent (40%) occurred for (f) that "RR visits dlsoontlnue

after 2 - 3months lf progressnotemdent ‘I'm.rt;een ofthe

'-respcndents comentedm thelr choxces (See APPendlx A, -_p;"179;-)- e
: Asw:.thboththeCR'randRM‘groups, themstodmentswezemadeln
reference to -(g) . i S R o

-

Section IV, question 2:
(a) Should the resource room teacher be respons:.ble lely for dec1dJ.ng
when a student no longer tequn:es asslstanoe :Ln the resouroe roan? T e
. yes R . = » oo
(b) If no, o5, who else should be. r.esponsmle for deciding° o ; ‘
(c) In your school, who .generally makes this- dec:.sun? ERREIUE
(d) ‘Are you satlsfled with this procedure used in your school”
yes :
(e) Why or why not'>

Fmd.mgs from parts a, b c, d, and e of questlon 2 above,

conderned with who should be responsmle in deciding when RR students
_no longer requlre assmtance, are reported below: : -
(a)® Should the RRT be respons:.ble solely for deciding when a student
‘no longer requires a551stance in the RR" .
RRT (n=9) : "yes" response 4 0 %
" "!no"  response 100 %
CRT {n=9): ‘'"yes" response - 11.1%
"no" respanse ¥ 88.9%
PR (n=10): "yes" response 30 %
_ , "no" ' response 70 % .
Between 70% and 100% frcm all three groups disagreed that RRTS
should be solely responsible for ternu.nat;mg RR students' visits. ' The
RRTs felt the least in "agreement (0%). followed by the CRTs (ll 1%) while
. the PRs. were most in agreenent (308) that RRTS should have. ﬂus i
*Q ceere R L e



. The resportses to questlon 2(b) 1ncluded refere!wes to several

(b) If no, who else should be regg:ns:.ble for dec:.dmg"

e
J.pdivz.duals and groups of J.ndiv:Lduals. 'Ihe follomng groups were

neferred to by the respondents J.n the study as 1.nd1v1duals nespcns:.ble

for assmtmg the RRT in the dec:.s:.on to tennmate st.udents' VlSltS to o

| the RR. (AT n=9, CRT 1=8; PR neT).

Q) crrs cnly © . 55,6% oftt"hfe RETs -
. 62.5% of the CRTs
. . 57.1% of the.PRs

(ii) CRT's and parents 22.2% of'the RRTS
g 14. 2% of the PRs

v e ain e, (11.1) cm's aml students. -11.1%. of the RRTS, ..

RN

LR -t S - e " < “,.. ]

- .

(1v) CR'I‘s and PRs : ll l% of the ‘RRTS. . :

ST 25 'y of the €RTS .

’

far ol Beidl o 14,28 Of the PRS s

“iv)cm*s PRs, paren, ts 11. l%oftheRRI‘s‘.w"

12 5% of the CRTs

(v1) CRT and counsellor 14.2% of the PRs : .'

‘o

. The majorlty of -those responding from each group ‘referred to. "CRTs" -

as responsxble for asmst:.ng RRI‘s in theu dec:.smn rega.rd:.ng the

texmmatlon of students' RR v151ts "Students" were mentloned only

by an RRT an ""cormsellors" only by -a PR.

(c) Who general ces this decision in your school? | .

The following gmups were mentioned as bemg responsible for dec1dmg

/
when students d;.soont:.nue RR visits.

(i) RRTs only . 22.2% of the CRTs

. 20" % of the PRs
'55 5% of the RRTs
- 66.7% 0f the CRTs
40 %ofthePRs'

(id) CRTsandRRI‘s'

(m) cms RRTs pa.:mts A1.1%. oﬁ the Rm*s'*i?'iii.f R -

10 - %ofthePRs

e e e e e e el s B S -
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- (iv) CRTs, RRTs, PRs 11.1% of the RRTS
< - ' 11.1% of the CRIs . .
_ _ 20 % of the PRs ‘
. (v) RRT, PR, parents - - "10%.of the PRs
(vi) CRT; RRT, student, = -
- parents ) 11.1% ofthe-Rm‘s'.')

(v11) Dont}snow R ,lll%oftheRRI‘s |

A Besults frcm quest:.on l(a) and (b) J.ndicate that the majonty of

. respondents fmn each group feel CRI‘s should assmt RRTS in decxd.mg
when students no- longer reqlnre RR ass:.stance and that this is ‘
generallytheproceduretfakenmtl’lerespectlveschoolsofthe
'respaldentsmthesttﬂy o E ) ,,, o

- »

(d) Are you Satleleﬂ/Wlt‘h this procedure J.n your ScbOOl?

There was 100% agreerent to (d) for the RRT and PR groups and 87 5% B
ﬁjagreenentbytheCRIs.? OneoftheCRl‘responde.ntscammted that o
) CR‘Ts should be free t‘o "pull the’ chlld out" of the RR iE. the phlld . | w ,
does not appear to be benefltmg frcm the RR program. S

SUMMARY OF SECTION IV: TERMINATING STUDENTS'
VISITS TO'THE RR T

IS

,;“ L. ,.”.-A», - - .

 1. (a) The criteria for: tem:matmg RR stugiehts' v151ts to

RRofprunarymportancetotheRRI‘grougwas thatthechlld»

(i) Had reached his/her grade level in Reading
ac_hievenent.‘ B | _
(1i}. Had recjained his/her self-confidence in academic
ability. L |
.(b) Of primary concern to the CRI‘s was that the child:
(i) Had reached grade level in Read.LrIg acrnevetmt
‘ .(11) Seemed to be ath;evmg ‘on parw1th hls/her peers.

S



“

.

y (c)MP%mestl thatt'hechlldhad
regained self—oonfldence in hJ.s/her acadenmc ablllty. SRR
.2, Allthreegrwpsmthest\xiydz.sagreedthemstmthme
notlm that~ RR students should d:Lscmtinue attenda.ng the RR after o
2 - 3 months if they haven 3 tmproved substanuellyhyﬁxls “tin'e - ;'»
. 3. Over 70% oftherespcmdents franallthreegroups S

respcnded that RRTs should not“be solely responsible for temunatmg

JRR: studegts' v151ts to the RR the’ majorlty fran each group agreed that

: CRI‘s sl'buld be nesponsn.ble for assisting the RRI‘ in thlS &cn.s:.on.

RIE R 4 Benﬂeen 40% and 66 7% of the xespondents from all three

. m their resPectlve schools. »

., o~ -

T e -
P .

groups stated that the dec:.s:n.cn te tefxm.nate RR students visits was
made inthe:.rschool jolntlybythe RRI‘andCKI‘ Altl’nugh 20% of the
"CRTs .and- PRs saw RRTs a’ be:mg solely respons:.ble for th.'LS decision,

noneoftheRRI‘spercelvedthJ.stobethecase Ingeneral the -

' respa'xses to thls pa.rt:.cular questlen wére vamed and’ rather

-

"inconsistent across groups
5. AlloftheRKI‘sandPRsandS? 5%oftheCRTswere

satlsfled w:Lth how dec1$10ns to termmate RR student v151ts were made

i

. 5 T e w ot
. PR
e . . e - R
- @ B - - . . -
-. ,4..:.“' 4

SEE‘I"ICN V RES(IJKZE ROCM INS'I'MICI‘ION AND CURRICUIUM

Sectim V of the questlormalre has four parts each dealmg

w1thoneaspectofRRmstn1ct1mandcurr1culun \
'-l..AreasofRRmstxu'::tJ.on.1 ' o -
'2. ResourceRodnCurriculun. '

3.‘ MethodsofmstructlmmRRs

4. Instmctimal Mater:.als in the RR R -



‘part A, guestlon 1:

-School

PR (n=10) - .

4 ] ‘ - .
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SEL'I’IG‘I v, PARI' A: AREAS OF INS'I‘RUGI‘ION
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" The findings from each section are reported separately on the _follemi.ng

In which areas (school su!:>3ects or- personal development) .- below should

-where -1 is the most important.

i ()
PR )

(e)
(£)
(9)
(h)
(i)

the table are the ranked scores whn.ch have- been wen,ghted Any flrst

cho1cewas ranked 10 second&;ceQ thlrdchome8 andsoon.

© -

| Table 29 '

resource roci teachers be responslblefor-mstrgctm P
.(a)--Check- thoss ‘which 'you fe&l are important-in Column L. .
(b) Fank in Colum 2, thosecheckedml"(a) mbrderof :urportance )

N ; :

Language arts mth an exrpha515 -on r&ad_mg

"skill.s

. i
P L |

-Language arts Wlth an enphasm on wrltlng.
language arts with an emphasis on develdp-

'corunal. Colum 2
(Important (Rank order - |
areas) of inportame) ‘
' '(a)
st '-:'-“'";‘: ' -7 (b)

‘ment of oral language.

Language arts with an emphasis on reading,
writing, afid>oral lariguage.-

Mathematics.

Perceptual-motor training.
Social, and/or self development. ' -
All areas in which child appears to be,weak
Other (s) (Spec1fy) _

P

Inportant Areas of RR Instruction as Pemelved
o by RRI‘s, CRTs, and PRs

.....

The findings to questlon NI above appea.r 1n Table. 29

'I‘henmbersin.»

c e

. Areas of Instruct:.on prov:.ded in questionnaire . -
.- Groups " (Section IV, Part A, questlon 1, p. 15) T
*a . *b Txc *d * *f . *g *h-  *i (other)
RRT (n=9) 46 35 .26 8 17 16 41 .8 - 0 ‘
CRT (n=9) 57 42 39 64 27 22 24 9. O
73 29 .29 73 21 24 61 4 RLLLAE

© ¥ "Ayeéas of mstruct:.cn" lJ.sted m questlonnaixe, P- 15
- '** "Other" responses by a PR.

‘»

 (See: Appendlx A, p- 180-181)-.

b

PO



':“.-: _— Thea::eaofmstructlonwhlchappearedtobemstmportant’

to-the RRE, CRT, and PR gnoups was (d) "Language Arts w1th an enphasis

son Reading,- erting, ‘and ‘Oral ‘Language. \l' The PR group found (a) "Ianguage

e

R

Arts mth an enphasm on’ Readmg" as equally mpostant The second

thJ.ce fcr .the RRI' and CR'i' groups was (a) whl‘le the PRs chuose (g)\ "Soc:.al

.. In your opmlcn, mstructlon glven children in resource rooms should be
. (Check- those which apply)

a) The campleting of written seatwork act1v1t1es «

b) Mostly oral with an emphasis on discussion. )

c) Combination of both written and oral activities. :

d) Student-initiated, self-paced mstructlon (i.e. programned
learning SRA Rdg. kits.) '

e) In small groups where children are grouped by ablllty

f) with individualized programs for each- student developed by -
resource room teacher. S

g) Carbination of all of the above

. h) Other(s) (Spec1fy) ‘

:l_ SRR

- o )
Py - ! . i = e e mee e 40 LI
PR e, w = otlee s e o n

P SR

.-” Table: 30 nepoits the fmdmgs frcm quest.mn 2 regardmg foxms of RR

’J.nstxuctlon percelved as appmprlate by the three groups in the study.

"'choz.ce forther:espeetivegrcup ResultsmTable 30md1catethatthe

The numbers represent the total pereentage ~frem. each- group who responded

-

?.toeachofﬂlesevenpmvn.dedc}nxces(a—h)J.ntbéq.\estmrma.\xe - - “

.'Ihe highest percentage in, each column represents the most frequent

choice favoa:ed most strongly By all three groups -in the study was (c) '

_that the most appropr:.ate mstruct.l.cnal techmques .m the RR were "a

, carbmatlcn of both wrltten and oral act1v1t1es" (88. 9%‘agxeement by

. RRTS and CRTs, 90% by, PRs) (g) "Oariomat.len of all of the above" was

nmt:.med by 70% of the PRs. All three groups’ mannmusly dlsagreed

b

w1th (a) "'Ihe cmple&xm of wrltte'x seatwork actJ.VltJ.es "- (0% nesponse



o

- ° Table 30
Appropriate Instructional Techniques for RRs ¢
as Peroeived by RRTs, CRTs, and PRs
*Instructlcnal 'I'echm.ques Listed in - % of School Group Response
Questimnaire (Question 2, p. 15) o : RRT CRT PR’
o (n=9)  (n=9) (n=10}).
a) ees ccnpletlng of written seatwork. . - 00 00 00
b) Mostly oral...emphasis on dJ.scussmn e 22.2 11.1 10
c) Cambination...written...oral. 88.9 88.9 90
d) Student-lmtiated, self-paced. . 11.1 22.2 10
e) ‘In small groups ... 44.4 33.3 30
f) ... individualized programs. , 33.3 11.1 20
- 'g) Combination of all the above. " 33.3 44.4 70
-h) - ** (Other) . 1l.1 . 00 10

*See questionnaire (page 15) in Appendix B, p.200.
**"other" suggestions - See Appendix A, p. 181-82.

SECTION V, PART B: RESGJRC.E ROCM CURRICU[.UM

a) Resource roam teacher§ L85 @ GEOUP. ~ - @ sa = e e
by Resource roo feathérs individually..
c) Cambination of a and b above.
d) Classroom teachers. '
e) Classroom teacherssand resource, room teachers together
f) Curriculum cgmuittee-of spec1allsts and téachers.
g). Reading specialists or psychologlsts
h) Other(s) (SPeleY)

The respandents were given the optlon of makmg asmany .choices frcmthe: '

' ~l:Lst in questicn above as they felt neoessary -All respondents from
each of the three gmups in the study responded to this question. Of

- \theRRI‘sandCR'I‘s 66.6% chose (¢) as did 908 of the Mks. That is, the
majority of all three groups belleved the RR currlculun should be ’
decided by CRI‘s and RRTs working together. The responses ‘to all other

cho:Lces were minimal for all three groups. An "other" odment was made

bymematberofeachofthethreegroupsthatthePRs}nuldbemcluded

123 .



in vthe curr:.culun plgnning. 7 (See Appendix A, p. 181.)

.-

PartB,g_uestJ.mZ L t

Should the resource roancurricultmz IR

a) Complement classroam teachers' curnculum?

b) Supplement classroam teachers' curriculum?

c). Replace ¢lassroam teachers' curriculum?

d) Be written up officially by central office personnel listing
goals and objectives for resource room t:eachers as guldellnes
with suggestions for instruction?

____e) Be left to the discretion of the resource roam teacher and
classroom teacher working together"

___£) Other(s) (specify)

Illl

The respondents were glven the’ freedan to cl'xeok as many of the provided’
choices (ve - e) as they felt were epplicable. The percentages‘ reported
below refertothepmportlon fromeachgrotpwhorespondedtoa |

_ .parflcular cI'lolce All members of the PR and CRT FrRUPS responded th.le‘
88.9% ‘of' the RRTs did lJ.kew18e. The cho:.ce first in 1mportanoe to the
CRT and PR groups was (e), (PRs 80%; CRTs 55.6%) while the RRTs

considered” (e) and (a) to be equally important (75% response ta each.)

~~Chon.ce (a) was of second importance to ﬂme PRs and CRTs (PRs 60%-

\
CRTs 44 43). 'I‘hese findings’ lndlcate that all three- groups felt that h

s

" RR curriculun should (e), "Be left to the discretion of the RRT and CRT
_workmg together" émd (a), Complement CRI‘e' cwrriculum.” There were
no "other" suggestimns added by members frrm any ~f the three gmups

in the study. '

SECTION V, PART C: METHODS OF INSTRUCTTION

g
Part C, question 1:
The follow:mg instructional techniques are generally cons:.dered to be
acceptable forms of resource. room instruction. :
(1) Rank them in order of importance in terms of your prlorltles for
effective resource room instruction. -
(2) Comment on your choice.

‘ | Conment
- a)&xetometutonngof&hlldby ‘
teacher. .



125 -

___b), Teacher instruction in small v
student 'groups. ’

c) Programmed instruction (pre- <
planned, structured program
providing immediate feedback
in Distar, SRA, Sullivan Rdg.

d) Teaching and learning through

games.

e) lLearning through oral and
written drill.

f) Teacher provision of each student
with pre-planned, written program
planned especially for student to
suit his/her needs, which child : i

. follows in checklist fashion. :

___g) Other (Specify)

____h) Other (Specify)

The ranked choices in question 1 above were weighted with all first
choices weighted 10, second choices 9, third: 8, and so forth. The
nunbers appeariry in Table 1 represent the total weight for each
sxgge§'ted mstructlonal technique (a - f) based upon a total possible

s

weight of 90 for RRTs and CRTs and 100 for PRs,

Table 31

Neceptahle Forms of RR Instruction as Perceived
by RRTs, CRTs, and PRs

—————rer

School ~ *Ipstructional Techni iques as T1ieted in questionnaire,

Group ap' b b c da e f g h
SR _. : (Other) (Other)

RRT (n=9) 33 90 5 62 30 6 *v9 - =~
CRT (n=9) 42 75 ‘22 65 57 25 - -

PR (n=10) 60 93 31 53 48 50 - -

! <

f

* See questionnaire, p. 16 in Appendix B, p. 201

\) “* % "Other/"/esuggestion by CRT. See Appendlx A, p. 181-82.

Findings from Table 31 indicate that (b), "Teacher instruction in small
groups” was most strongly favored by all three groups in the study and

(d.) ., "Teaching and learning through games" was second choicea‘for all
three groups. The choice Of leastmpqréance to all three groups was B
- .ol R ”“ ; e g
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- (c), "Programmed J.nstnx;tlou:i " 'Thetre appeared to'be a emsidefable .
g dlfference between the PR and RRT groups regand:mg the. mportance of
(a), "One-to-one tutoring of child" ‘and (b), 'I\eacher—made pre-planned

progralrs "whereby the PR groups favored these chon:es rmx:h more than the

RRTS. Eighg comnents‘by the . RRI‘s, sevenby the PRs, and 11 by the CRTs

ﬂ}.‘ T = L3
* tere prowded for queét:,m 1 _bo expand on their choices regarding methods

i
of lRR mstructlon. (See Appendlx A, p lgl 82) . ¢

i
fa

SBCTION V, PART D: INSTRUCTIONAL MATERIALS IN:- THE RR

- 'Part D, question 1:

For question 1 below

1. Check those materials you consider to be important alds to resource
- room instruction in Colum 1.

2. Of those checked, rank them in order of importance in Colum 2.

1. The kinds of materials which should be used in the resource roam
are:

Colum 1 Colum 2

' ' a) Camplete lanquage arts/rdg. programs which are -
the same as those used in child's regular
classroam.

b) Complete language arts/rdg. programs which are -
different from those used. in child's regular
classroam. .

c) A wide variety and range of language arts/rdg.
programs and materials.

d) A wide variety and range of llbra.ry and leisure
reading books to suit varied reading levels.

»e) More instructional games than "work-like"
paper-pencil. activities.

f) More paper-pencil "work-like" activities than
games.

g) A complete oral language development program
i.e. Peabody.

h) Materials to aid perceptual-training.

i) "Self-concept, personal development .programs
i.e. Duso Kits

j) Wide selection of A-V materials.

k) Other (Specify)

1) Other (Specify)

U Wt RN

T
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‘The ranked choices fram questlonl regarding RR materials were

weighted with all first choices given a weighting factor of 10, second

choice 9, third choice 8, and so forth. Table 32 below represents

the total weight of choices (a-1) in question 1 for eagh growp in

the study. The total possible weight for the RRT group was 90,

. . .for &he CRT group. 80, and far the PR growp 100,

Table 32
Approprlate RR Materials as Percelved
by RRTs, CRTs, and BRS .

School *Listed nﬁtérials from questionnaire (question 1, p.17)

Group a b c d- e f g h i 3 k 1

RRT (n=9) '8 .15 87 84 43 0 19 25 R

CRT (n=9) 30 9 76 72 32 0 22 18 5 28 **7 -
PR ~(n=10) 20, 3 95 8 47 12 9 30 1 27 - -

‘[,. d 0 -i: <

.1

* See questiaonnaire, p..1l7 in Appendlx B, p.200-

** "Other" comments by CRT and RRT groups. See Appendix A p. 182

The first, second, and third choices were ranked similarly

for all three groups in the study. Of primary importance to all three

groups in the study was that the RR materials consist of (c), "A wide

-

variety and range of language Arts/Reading programs,” secondly, that

they consist of (d), "A wide variety and range of library and leisure

books to suit varied reading levels," and thirdly, that they consist of

(e), "More mstructlonal ganes than "work-like" paper—penc11 act1v1t.1es.

'I‘he CRT and PR gr_oups percelved (a) ’ Cmplete Language Arts/ReadJng

programs whlch are the same as those used in child's regular classrocm”

“to be cons:Lderably more J.mportant than the RRTs percept:.on

groups J.n the study

"Personal

' " development programs" (l) ) Were of lJ.mlted urportaxwe to all three
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Part D, questlm 2 :
- (a) Resource roam materlals ‘should be restrlcted for use by resource
room teachers. -

(b) ﬁrﬁ,__wm should use them and how?

All respondents from the three groups in the study answered
ciuestion 2(a) which stated that RR materials should be restficted for
. .use, by RRTs.. - All Of. the RRTs and PRs {(100%)-and 77+8% of the CRTs

responded "no" to questlm 2(a). That is, all three groups felt -
' strongly that RR' materlals should not be restricted for use by RRTs.

Quéstion 2(bj: “If ho, who should use them and how?

Question 2 (b) was answered by all to the RRTs and PRs (100%
fram each group) and by 77.8% of the CRTs. Responses to this question
were collapsed into the fof”lowing five categories. The percentage

fram each group responding to each category is also included.

. RRT (n=9)  CRT 9n=8) * “PR (n=10)
l. CRTs in co—operation with RRTs: RRTs 55.5%
© : CRTs 71.5%
PRs 60 % Y
2. only CRTs having RR students: RRTs 11.1%
3. CRTs and Parents: RRTs 22.2%

PRs 10 %

4. CRI‘B\.and RRTs, with RRTs hav1ng

prlorlty- RRTs ‘ 11.1%
CRTs 14.2%
5. Anyone; whoever needs them: PRs 10 %

CRTs  14.2%

The range of responses by the three grbups in the study was great- -

est for question 2(b).. However, the largest percentage from each group

mentioned CRTs in co-operation with RRTs.

128



- Part D, qmstibnz-(c‘) R P

! t—

,qr'eSPogde%qt??aehs%a‘lﬁ 2§CL. fu-a'np]:e’ was, Eerfect QOI'ISED&!S “(lQQ%a) mm' ; (:‘e,.-’l..: 2

R g

. . For.a. resource.roam to eperate effect:l.vely, the mstmctxonal materxals' IR

a) 'Ihe cerrtral elsrent of instruction with or wiﬂ'xout the teacher.
b) Support to effective instruction by the teacher.

c) Other (Specify) :

d) Other (Specify)

'All of the respondents franthetkueegroupsmthesttxiy L

‘all three groups with (b) that RR materials must support effective ‘

instruction if the RR program is to operate effectively.

SUMMARY OF SECTION V: RESOURCE ROCM o
INSTRUCTION AND CURRICULUM |

A. Areas of Instruction _ B
A/l. The ar‘fa of mstruct.xon oons.uiered to be of primary

t

. bQ
,AAA‘_ -

urportanoe to’ RRTS ' CRTS, and PRs co“llect:.vely was Language Arts with

an atphas:.s on reading, ‘writing, -and, oral language. There was least

agreemint within all three groups that RRs should cater to "all areas

in which child appears to be weak”, ¥ a
-.2. In terms of specific types of RR instruction, there was

most agreement w:LthJ_n all three groups that it should conSJ.st of a

cambination of both written and oral act1v1t1es and least agreement by

all three that it should oon515t of "the caxpletmg of wr1.$ten seatwork '

activities". .

..

B. .Resoxirce Roam Curriculum

1. There was a consensus within the three groups in the

study that CRTs and RRTs together should be responsible for RR .

‘curriculum building and that it should be developed at the discretion

of these twogrdxps.



......

#-C. Methods of Instnlctlon B SRR S

1. The method of J.nstru::tlon most. strmgly favored by

"respondents frem allthreegroups J.nthe studywas "teacher mstructlm [ P

_b in small groups" ’Deaching and learnmg through games" was of
seco:ndary mportance.

O R Cw e -

PN Itastfwtlonal Materia].a in-ghe RR.Y UYL S ’;°, ;:"; A

1, -All tﬂ'lree groups in  the study agreed that a w1de varlety
and 'i’ange of language Arts/Reading programs and ma%emals were of
prﬁnary importance: A wide variety and rangé of leisute reading books

to suit various reading levels were also consldered lmportant by all

A - e,

three groups. Games" was the thJ.rd most frequent choice by all three ‘
' P ) o at';‘,. e .
“groups 8s - JmportantRRmaFrLals. R S 4'

2. 'I’nere was almost unanimous agreen‘ent anong all three

groups J.n the study that RRmaterlals should be shared with CRTs J.n L

partlcxﬂar and others who may fJ.nd them useful (i e pareri’Es '*"sttxieri!:s,

Y

_principals) .

~

Bt

s
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. Chapter VI zncludes thefollomng A

'-‘1 Abriefoverviewofthestudy | TR
* - :-”: . “2 R reparting and dlscussz.on of the major fmdmgs frcm
the five sectlmsandfifEeEn sub—partsofthequestmnnalre. o s

S e e oo

Perceptlons of the Resource Room Concgpt and 'I\eacher Role in Elementary
,, :School ResourceJ?ooms

5

3! General conclu510ns B “.A"_._? Salw

4v»~ S;Lgnlflcance of the study and mlpllcatlorns of
T ”}
. e furi:her research E : . ‘ oo ‘

B -

e '
£ 5, Conclt:dmg statenent

-
- >~ o . a "-‘ o
. . i R
" N [
. : . )
. L . e
Do 2 . e a
-~ OVEK\IIE.W OF THE STUDY . '
Rl R A .
N R .

'I'he problem addressed 1n thlS study was an mvesta.gatlon s

of role confllct or role agreenent in relatlon to the role of ‘the -

resouroerocmteacher. 'I‘ruswasdonebyexanp.mngtheextentto

wh:Lch RRTs, CRI‘s, and PRs understood the RRT' s role by e@lorlng

four areas:

1.

.

Perception by the RRT of hls/her role and of the RR
concept. - f . |
CRTS' peﬁeepl)tion.of the RRT's role and of the RR
concept... S

B3

A

2.

3. pRs! perceptlon of the role:of the RRT ~:1.ef,_it_1'1e -

. . ' . -
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’ 'I‘hese perceptlons were exammed t.hrough ‘the - use of a. 42—1tem

§ quest:.cnnaire entltled Perceptlons of the Resource ‘Roam Concept and

'I‘eacher Role in Ele:rentary School Resource Rooms and des:.gned to

gather informatlon on the followmg five aspects of the four are@s
R Concepts oftheRRprogrammtermsof functions, = .. .

efflcacy, and PhYSlcal features. " "' - .»;

2. The RRT in tems of educatlon, personallty, \and role R

responsrb:.llty

a ~ .

" to-the RR.

e 3 The referral’ md"place:nent.gf students in RRs

4. The crlterz.a for the termmatlon of sttﬁents' V:I.SltS - Tt

5, RR currlculmn and mstructlon \

The same questlcnnalre was filled out by .a RRT, a CRT, and a PR

inthesan'eschool 'I'herrresponsestothequesta.onsWerecmpared

_suggestlms and further camments to "yes-no"

w1th.1n and across groups. A pilot study was undertaken to test the content
valJ.d_'Lty of the questlonnalre. The sample for the pllOt study conSlsted
of threethree—-msnberteamsofoneRRI‘, oneCRI‘, and one PR from the .
Edmonton Pule.c School Systen 'Ihe questlormalre allowed respondents ;

to express the:.r opmlons freely by prov1d.mg blank spaces for "other"

the pmvision of several open-—ended questions. Minoy changes in the'
word.mg and . organlzatlon of certain’ quest.xons were made in the questmn—

naire after the pllO't study However, the general response rate and

vquallty of responees o’ the pllot questlcnnalre confirmed the researcher s

o . PR
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purpose of the si;_udy e h e e - :e. - .
’I’ﬁesatrplechosenforthenamétxﬂytytkeResearchand
_»l'Develogtent Departmemt of the Edronton Public School Board consisted
~ of 10 RRTs, 10 CRTs, and 10 PRs from the ‘Bdnonton Public School
| System After the re*a.rther was prov1ded with the names of the
schoolstobeusedmthestt.ﬁy, thePRsofthese schoolswere
contacted and the questionnaire was 'Persmally delivered on a pre-

arranged date by the research'er. to the réspective schools.- If N

or the purpose of the study, they were ablé. to ask*thése quest:.ons e

when the questionnaire was delivered. After a period of three weeks,
'28°f the 30" questichnaired were"?‘cmpleted by the respondents and
plcked up personally by the researcher. 'I‘he resilts from the
questlonnalre were then neported and analyzed for the study. E‘ach
_ question item fram the questlonnalre was reported on and analyzed in
Chapters IV and V. 'I‘he major fmdings are reported and dlscussed in .

DISCUSSION OF MAJOR FINDINGS AND CONCLUSIONS
. SECTION I: OQYCEPT OF THE RESOURCE ROCM PROGRAM |

SectlonI Part A:. CbnceprtofResourceRoans

| 1. The RR'I‘ and CRT groups displayed more uniformity than
. the PRs in the original development of their concept of "resource

fcﬁom" and preceded the PRs in the developrmt of new concepts -

assoc1ated w1th the RR.

" 2. 'Ihe three groups in the study were. all mfluerwed most -

participants in ‘the study had ‘ahy" questions regarding the questionnaire



stm‘ng‘.[y.by dlfferent groups in the develognent of then: concept of B
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,RR, the.RKEsbyRRqonsultants, theC'RI's byRRI‘-s, andthe PRsbyother
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3'_, Fmd:mgs suggested that the RR oonoept was not stablllzed
mtheEdnmthubllc SdmlSystanaswasmdlcatedbytteremmnce

of "other" responses th.rougl'x)ut questions 1, 3,-4;-and 5 (questlmna.l.re.

p. 1) and the fJ.nd_mg that approximately 50% of the respondents fram

all three groups stated that their present concept of RR had changed

subsequenttooneyearsexperlencemththeprogram

’

- 'I‘he fmdlngs, that more consensus appeared to ex_lst between

u o

-

tl'e RRT and CRI‘ groups~m the developnent of the1r cmcept of RR than
among all three groups (CRTs, RRTs, PRs) and that the RRTs were a |

strmger »source of influence on the CRTs than an the PRs, suggqs:t that

o,

when the/three groups were. developmg thelr concepts of RRs, more

groups (RRI‘S, CRTs, PRs) ‘Perhaps because the PRs’ are 1ess directly o

J.nvolved with the students attending tg RR -and w:.th the RR program

'.,1tself theychosetomvolve ther*selves less than the CRT and RRT w

groups. It seems, however, that if the RR program is to serve the

school 'effectivély the PRs shouldprov:.de t:ure 'when- PRs, RRI‘s, and .
A
CRI‘s can dlscuss collectlvely their perceptlons of the RRT role and

in domg so,“mcrease each group's understanding of the RRI"s role

s ~

and prevent oo_nfllct for that role as much as possible.

Section I, Part B: Functions of the RR Program

l. 'Ihe RRT, CRT, and PR groups saw resource roams functioning
to "prevent a child's loss of self—omflderme arEd enhance his/her feelings N

of success" and "to help ¢hildren in elenentary grades overcame specific

ot -

deficits in I.anguage Arts".

[
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'I‘hene was a strong consensus of opinion- among all three r

_'group*smthe studyonlytotte flrstandsecmdraxﬂcedcholces of
mportant RR functlcns mentloned prevzously it point 1;- that is
(a) "To help chlldren in: elenenﬁa.ry grades: overcéome

specific deficlts in Ianguage Arts skills before these became

€ .- -

- . oo -

cnpplmg dJ.sabllJ.tles." L - '

" (b) "To prevent a.child's loss of self-confldence and
enhance" h;s/her feelings of success." |

| 3, The PR group percelved "joint RR program planning among
RRTs, CRI's, and specialists" as an mportant RR' program ﬁmctlon,

.~ while” the CR’I‘ and RRT groupsv con51dered 1t less mportant. - The RRTs
appear to have a samewhat different v1ew of the functlon ‘of the RR ' ¢
program than the CRT and PR groupg in that. they place more enphas:.s
on ‘the chlld (i.e. "to prpvent the child's loss of self-confidence...)
while the other two groups seemed to concern themselves more with

subject matter (i.e. "the aoquisi.tionvof‘deficient.: Language Arts
skills.") The mpllcatlon of th.ls finding may be . that CRTs ‘see. them-

‘selves as responsmle for developing the ch_xld's self-—confldence ‘in
the classroam whlle RRTs should restrict thenselves to thler students'

. ac‘:adem.c develogrent However, same role confllct appears to. exist

and instructiconal strategles taken by the RRI‘ in fulflll_mg these two

"role functlons could differ 51gnlf1cantly because the expectatlons

o -of the RRI‘ may not necessarlly match those of the CRT and PR groups.

- For exarrple, if the RRT felt that by "drxll:l.ng" students in their weak
‘areas, they were serving to destroy. the student's self—concept further,

) they may choose a different approach by which the student's areas of

s-ti:ength were errphas:Lzed instead, but the CRT may feel the RRT has time
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“to rei.nforce skills through drllls and should do so. This is not to’

.mply thatCRTsﬂuirﬂ(drlll .is' more necessary to‘RR mstnx:tlcnthan
s

' to RKI‘s, but is nerely one interpretatlm of this fmding.

- v

'IheexpectatlmbythePRgroupthatRRrs CRTs,andother

specij sts should plan RR programs jo;nt;y appears-to be of lesser
nce to the RRT and CRT groups than to PRs. This could be a
- 3

r contributing to strained staff relations if placed on RRTs and

CRTs without their approval. An evaluatlon of the RR program in the

Edmonton Public. School Systen by that systen's Research and Developrent '

Department (Blowers, 1979) indicated that PRs percelved a ".great deal

~of co-operation was evident between resource rocm and classrodn

teachers" (ps 14) and that RRI‘s and Clﬁ‘s were prov1£d with time

) "'during sc.hool hoursJ:o meet and dlscuss issues related to the RR.

program. Thls may expla:.n why thJ.s expectatlon of joint planning by -
RRTs and CRI's would be feasible to PRs,. but does not clarlfy why it
is a problem for RRTs and CRI‘s when school t:Lme is prov:.ded for such

.
meetings. .Perhaps this is an area where further research J.nto

- . : .
RRT-CRT camnmlcatlon.s systans is required.. Blower"s 'report also

".mdlcates that RRTs and CRTs cons:.dered time avallable for.

camunication was adequate in the system (p 11) whlch again leads , ,. SN

.onetowanttofurtherexplorethenatureoftheRRI‘—CRT ,

‘cammunication.
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Section I, Part C: Bvaluatlm of the RR Program

. . e

S Frrm the eight categories of responses :de.Catmg RR

\st;.rengths tvmwereagreedupmbyallﬂ\reegroupsmthestudy 'I’ne
one most strangly agreed upon was that "students receive individual
. attentlon and the second was that "the program allows students to make -
-up skill deficits in Ianguage Arts and Reading." _
| 2. The range in responses rega.rdJ.ngRRstrengthsand
weaknesses was wide for al’1 three groups in the study. The CRTs
seemed more focusseci o "subject matter" (¢,d - questionnaire, p. 12)
and RRTs and PRs on "students” (e, £, g - questicnnaire, p.12). The
finding that PRs are more concerned with the student than with subject
,'rratter is a- Shlft in the§r view from SectJ.on I, Part B, where they @
percelved RR programs functioning primarily "to overocme deficits in
Language Arts skills .;.". On the .other hand, the responses by the CRT
aﬁd ‘RR'I‘ groups are in keeping with those in Section I, Part B where the
primary function of RRs as viewed by CRI‘sv\ms '_ruelbing students overcome,,
"specific deficits in I..anguage.Arts._" (su?ject matter emphasis) and- by
RRTs ad "preventing ;students' loss of séif—oonfidence" (student
emphasis). . | | -.

3. Of the seven categories of RR weaknesses, two were agreed
upon by all three groups in the study: ’ N
| (a) Lack of CRT-RRT camumlcatlon, |

(b)- Mis-referral of stu’dents to the RR.

This finding that all three groups consider "lack of CRI-RRT
commmnication" a problem supports the PRs in thelr constant '
- encouragement of the need for moreco-operat:,on between the two groups,,
but conflicts with the EPSB evaluation (1979) which seemed to indicate



that commmication between the two, groups is saqsfacmw (p. 12).

Keeping in mind that thetme is available for RRI‘-CRI‘ cartmmication@‘and |
yet is still peroeived by all as a problem further suggests the need = - -
forrroreresearchonthenatureofthecarmm:.catlon Arethegroups
perhaps not oorrmunicatlng because they appear to have scmewhat dlfferent
perceptlms on how the RR should function with the RRTs' philosophy
bemg nore chlld—centered versus the CRTs' which is more centered on

ﬂ "subjgct—matter"? TIs it feasihle that agreement can be reached when
badic ;:hiloso'phies are in o-pposition? '

4. All three groups in the study'were.strrmgly in favor of
" RRs oontlnul?g in the system and were able to prmnde reasons for the
importance of their oontmumg. ‘I'hese reasons, however, varled w1th

: >
each group. Fori the RRTs "meetJ.ng' students' individual needs" was most
lmportant and for the CRTs and PRs "p051t1ve results observed in |
children academlcally and enotlonally" was of-pPrimary importance.

The RRTs' emphasis on the J.ndlv:Ldual needs of the students is '
oon515tent with former flnd:mgs of their concern for the student; the |
cancern w1t'h "p()51t1ve results..." is consistent w1ﬂ1 CRTs' previous
‘ focus on acquisition of subject-matter ’I‘he RRTs seem more i_nterested
in finding nethods for rreetmg students needs which w111 in turn help
the student master the program (i.e. makJ.ng the. program fit the child)

while the CRTs are mamly concerned ﬂ':at the ChlA.d "f1t the program" as

ject-matter"..
5. All gmups agreed that changes to e existing RR program .
were necessary However, /ehere wuas limited agrearent across_as aell as

within the groups’ regarding the specific nature of the changes. One

4
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reomuendatlon, however, agreed upon by all three groups was that "the
program should be expanded to allow more instruction time."

This particular finding is consistent with latter concerns -
by the CRTs in Section IIT (Scheduling.of Studentg in RRs) who

exénesmd that more than 30 minutes per day in the RR was necessary

bt conflicte with concems of the and PRs who felt 30 minutes per
day was adequate. Are CRTs askinqg{for more time ﬂlgacéus'e they feel
students aren't progressing adequately in the time gi\”/en and that with
more time, achievement could be acoeiérated? 'l‘hq'.q would appear to be

in keeping with t-he;'.t constant emphasi= on achtevement. Or perhaps they
feel that the RR should be responsibl~ for a larger part of the students'
Reading and lLanguage Arts program.

: R N
Section I, Part D: Physical Features and Location of BR in the School

1. A "%entm.l location" in the school for the RR was favored
t;ylthp maijnrity of the respondents from each group in the study. The
aqre;‘n’ent by all three groups that the RR should be centrally located
suggests that RRTs, CRTs, and PRs alike perceive the RR-@§ an inteqrat
part of the school seth‘nq.,'__PRs and CRTs further support this in
their r:f‘v"aeption that RRs shouls be the same size aé reqular classrooms.

2. There was a discrepancy between the RRT group versus the
PR and CRT groups in their views relating to the size of the RR. The
PRs' and ER'T‘S most frequently suggested "regular classroom size" while
the RRTs only asked that it be "adequate for small groupsv'with sufficient
materials and equipment.”

The differenée between RRTs versus CRTs and PRs in their
intexpretaiéioné of appropriate RR size suggests eith'er a mis-match of
expéctatimsbetwemtresegrmxpsmgardingRRsizeorthattreRRréare
bei.nq careful not +~ appear as if they avre .ixrpgsinq on the scheol by

(

[
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asking for space which may be lJ.m:Lted. If CRTs and PRs perceive reqular
classroam size to be.the appropriate size for RRs and RRTs feel they
should be smaller, are CRTs and PRs expecting RRTs to provide "regula.f/
classroan-like instruction" as opposed to "remedial , 'ind;.viduelized
programs"? Or perhaps they would like to see RRTs with a reg,u}a.r;éype
classroam to give the RRT a feeling of staff solldarlty” If RRTs are
being retlcent in asking for necessary space, are they not compramising
their program? N |
| 3. With regard to physical appeax%nce, all three groups were
in agreement that RR./S be "attractive, bright and pleasant" places for
etudents to attend as these were important qualities in "motivating and
stimulating leagring”. The RRTs, to the exclusion of the PR and CRT
groups, equally stressed the importance of an "exhibit ‘and wide range
of reading materials and book displays.”

This finding supports the earlier view by CRTs and PRs that
RRs sheuld be like the regular classroam as the notion that classrooms
also be attractive, pleasant places to stimulate learning is held by
most educators at present in this country. Tt also supports later views
held by PRs who stress the Jmportance of "educational ‘psychology"
(learning theory, motivation) which they feel should be included in the
curriculum of RR p ams. The emphasis by RRTs on a wide range of books

and book‘displays is)ggrgistent with findings in Section V on RR materials.

SPCTION II: RESOURCE ROOM TEACHERS

Sectimm I~i, Part A: Teacher Education of RRTs ‘
1. The majority of the respondents from each of the three
groups in the study agreed that RRTs must have e:q:ertlse and knowledge

different from that of regular teachers in the figlds of:

Ty P



’ (a) Reading and ‘thie other Language Arts. /\/
" (b) Language develqin_éﬁt.
{c) Diagnostic testi/ng and assessment.
This relates to earlier findings in Sectlon I, Part A (Conoept
Development) where Réading and lan%ua@e Arts were closely associated
with RRs, as well as to Section I, Part.B (Function of the RR Program)

where "helping children overcame specifi‘c deficits in Language Arts" was

agreed upon by all three groups in the study as an'important RR function.

In keeping with responses in Section Y, s of Instruction)
all three groups perceived "Langmsis on Reading,
Writing, and Oral Language" as an mportant area of RR instruction.

2. "In—servige training" and "cm'{ferences/conventions" were
the sources of effective RRT educétioq mentioned most frequently by RRT
and PR groups while “oourse:s" were of mrSst mportance to the CRT group.
Cmfererbes/cmventims were pa;rti.cnﬂarly less important to CRTs than
to RRTs ‘and PRs. |

3. In terms ‘of examples given by respondents as preferable
topics for in-services, ;:onferences, courses, etc., the RR'_I‘s most
frequently mentioned Readmg and/a@r Language Arts" while the PRs
stressed topics related to educatianal psychology (i.e. child
development, iearning theory) .

These findings suggest that the expectations for effecti\‘re
RRI‘ education in terms of specific areas of expertise held by CRTs and
PRs match fairly closely these expectations of the RRTs themselves.
what is not known is whether or not RRTs actually have this expertise
which would be a question worthy of further research. If the e;épertise

is lacking (i.e. RRTs fail to have adequate training and knowledge in

141



these areas), it would not be possible for RRTS to consider themselves
"e:qaerts" in these areas which is the obvious expectation of them by

CRTs and PRs.

The overwhelm_ng choice of "courses" among CRTs as an !
effective source of RRT tré;mmg and the clear indication that they
favored "conferences and conventions" considerably less and in—ser(ricgs
somewhat less than courses may be inter;preted in several ways. Do CRTS
question RRTs taking school time to fulfill these training requlrenents
by attending conferences , conventions or in-services? RRTs, by not
having home rooms, can cef,;tainly do ﬂnis/easier and with less expense
to the school board than CRTs. As courses can be taken in emg
classes or during summer school, the CRTs may view these times as more
aﬁpmpriate as this is when they, as classroan"teachers, must further
their own education, ‘ |

The  finding that PRs suggested to_gics related }to_\educational
psychology is consistent w1 their enphas:.s in Section I, Part C on
the importance' of the student receiving "individual attentién". The
suggeétions by RRTs and CRTs that tc;pics be related to "Reading and

Language Arts” is in keeping with their original concept in Section I,

Part A and with jhe CRTs' perceptlon of RR function in Section I Part

B. ‘It is in ,'stJ_ng to note that the RRTs dld not suggest topics
dealing with child development in the light of the fact that they were
consistently stressing the importance of the student more than the .
program.

Section II, Part B: Desirable RRT Personality Characteristics

1. 'All three groups in the study agreed that the two most

importé.nt personality characteristics of. RRTS should be that they are:
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(a) Enthusiastic.about the teaching program.

(b) Encouraging to students |
2, The RRT and PR groups favored "getting along well with
others" as an lmpqrtant feature of RRT persanality while all CRTs '
faJ.led +0 . oons:.der this important. | Point 1 above is oonsmpent
with findihgs in Section I, Part B (Function of the RR) where all groups
erphasized the program (o help children overcame specific deficits)
as well as the student (to pr"é{;ent a child's loss of self-confidence).
Point 2 which stresses the importance of gett\:.ing alopg well with
others is consistent for the PR group with findings in Section I, Part
B (Functions of the RR) where they emphasized the importance of RRTs
and CRTs oo—operatlvely planning RR programs. |

Section II, Part C: Responsibilities of RRTs to Others

1. There was most agreement among the three groups in the
stﬁ:ly in their perceptions of the responsibilities of RRTs to CRTs,
students, and PRs. | |

.-‘\2. There was more: agreement between PRs and RRTs in relation
to their perceptlons of RRT respons:.bllites to parents than between
all three groups or any other combination of groups. CRTs saw RRTSs.
as less responsible for censulting with parents regard.mg RR students'
progress and for offering parents solutions for working with their
child -at~ home than did the RRT or PR groups.

The finding that the groups are able to agree upon.the
responsibilities of RRTs to CRTs, PRs, and students is ire keeping with i
earlier find.i.ngs. that RRTs, CRTs, and PRs agreedon the concept,
function, and strengths of the RR program. with stugients always being

a consideration. The finding, that less agreement is apparent among )
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CRTs régard.ing responsibilities of RRTs t.ovpare'nts thar; betweeh PRs and
RRTSs, suggesﬁs that perhaps.m's felt they, rather than RRTS, should
bé responsible for some of the listed RRT duties. The decision of who:
is responsiblevfor consulting with parents fegard:ing RR students"
progress requires Commmication among CRi‘s, RRI‘s,.‘and PRs. If CRTs'
perceptions are differen‘t, the implication is that this is not o A
happem.ng'and both RRTs and CRTs are experlencmg "role oonfllct"
regarding responsibilities to parents.
" 3. The perceptions of the CRTs and RRTS were more in
agreement regax&g RRT rgspdnsibilities to CRI'S and PRs while the PRs
agreed with the other two groups less on these issues.
4. PRs felt more strongly than RRTs or CRTs ‘that RRTs
should "work with CRTs to structure a program for the child when he/she
returns to the classroom.”
5. The fmd_l.ng thatCRI‘sandRRTsagree upon thedutlesof
RRTs to CRTs while PRs agree less w1th elther of the two groups on thlS
issue seems evident as RRTs and CR'I‘s are frequently directly involved
with one another regardlng students' progress. 'Ihat the expectatlons
by the PRs of RRI's are different from those of RRTs and CRTs implies
lack of commmication between éRs with RRTs and CRTs. 'PRs seem to be
indicating that they desire.to be more involved with the RR program 1n
 ways that RRTs and CRTs feel are less inpdrtan‘t'. For example, 80% of
"PRs versus 55.6% of both the CRT and RRT groups menticned they would
like to be reqularly informed by RRTs of ‘students' RR progress which
indicates different expectations by PRs and RRTs of .the RRT role and
provides .an' opportunity for role conflict to present itself.

6. The RRT and .CRT groups felt that-RRTs should be
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respansiblle to CRTs before PRs, while the PRs felt RRTS should be
responsible to them before CRfs. |
| This fhﬁing is an indication of role'oonfiict in the
perception of the RRI‘s and CRTs versus that of the PR group and
supports a prev10us finding.in this Section regard_mg the responsn.bllltles
of RRTs to CRTs andPsthere PRsseemedtobemdlsagreenentw:Lth
the other two groups :Ln the study. It seems.apparent that commmn-

. ication is lacking between the three groups regarding respons:.bllltles

of RRTs to others, particularly between PRs and RRTS or PRs and CRIs.
. . ‘3

¢:7 -

Section II, Part D: Responsibilities of Other Groups to RRTs |

1. There was strong CONsensus across all three groups “to -
the majority of the listed role responsibilities of "Other groups
to RRTs" in three of the f<jur ."other"' groups (CRTs, PRs, other ,
specialists) _The strong consensus of opinion across all three groups
in their perception of the responsmllltles of CRTs, PRs and "other
specialists" to RRTs suggests the possibility of "role harm:my" for
RRTs in their relation to at least the PR and CRT groups. As"'other
specialists" were not included in the study, it was not poSSible to |
determine whether their expectatlonsbf ,thehse_lves matched those of
the RRTs, but at least all three groups ih the school (RRI‘,CRI‘., PR}.
_ agreed upon the role of "other specialists" in relation to RRTS.

' 2._ All three groups in the study were less uniform in their
peroeptlons regandmg the role of central office admnlstratlve personnel
in relation to RRTs. The PR and CRT groups agreed on the responsxb:.lxtles
of this group to RRTs, while the expectatlons of the “RRTs themselves

' from central offlce administrative personnel were sanewhat different.

* ..
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RRTs strongly agreed that central office administrative 'per'so_nnel‘. sh?uld'

.

inform them'of their duties and provide them with feedback on their

faa&lng perfoxmance', while PR and CRT groups saw tHesé as relatively

unmportant functions of\_the central adxm.mstrat.xon
The pOSSl.blllty of role conflict for the RRT in relatlon to. e
cehtra‘l off:%ce adrmnistretlve personnel and -to PRs and CRTs in stxmgly
implied fram this émdmg RRTs seem to be asking administrative staff.
for help while PRs and CKi‘s think it is unnecessary. 'I'tlis suggests that

RRTs, may be v1ewed as "experts" by the PR and- CRT groups but not by the -

. RRTs thenseLves, who see thenselves in need of: advice from this source.

This Jmpllcatlon is in keepmg with an earlier flnd_mg in Section II, Part
A ('I\eacher Education of "RRTSs) where PRs and CRTs viewed RR'I‘s as requlrmg

expertlse in various fields of education. As RRTs seem to be asklng for

~ help frbmj cthe’rs con51dered more "expert" than themselves, the indication

is that RRTs do not view themselves as "experts" in this capacity.

SECTION III: REFERRAL AND PLACEMENT OF 7 ' @
" STUDENTS IN RESOURCE ROOMS .

Section ITI, Part A: Criteria for the Initial Placement of Students in
RRs ' '

l ﬁ'Ihe thxée'groups in the study were in agreement to the
fJ_rst and second ranked choices as crlberla for RR student placement.
'Ihese crlter:l.a were that chJ.ldren ‘
(a) Are of average I1.Q. or above but are not achlevn.ng
accordlngly academlcally

w o

(b) Have poorly developed language and: speaklng skills.

\/_
5,
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2. JI&'nerewassc:onsensus across the three groupstothreeof

the listed criterla of "characterlst.lcs mam.fest in each Chlld

i consmered for RR plaoeme‘n " 'Ihese were that children:

but not achxev;ng

8

o~

aeco gly academlcal y

(b) Are achleVLng below peers m Readmg.
E

v (c)Aremthegradel-"llrahge

- "»-q-g

e e
SR ’Ihese findings suggest*that the cr;tg;ia ‘femthe referral and
. » Al ""V";‘ . _.- R X
placament of students in the RR in the Edmonton Pubfic.‘s_y:hool System 7 »:”
s " Y o U

presently seems to. be well establlshed and supported anong the PR, CRT,

and . RR'I‘ groups throughout the system. This lS J.ndlcated by the Lm,lfonm,ty ‘
_‘of the responses by these gmups shown in relatlon to the prov1ded llst-icySf

criteria for RR plaoatent One. would expect to find few problems a.rlsmg '

in schools throughout the systen to the present method‘used in- referrJ.ng

students to and placmg them m the. RR y,et prlor fde,ngs (Sectlon I,

Part B: Function of the RR). suggested that problems were evident when

all three groups in the study mentioned "mls—referral of students to the

RR" as a major weakness of the present RR program As th:Ls response

was generated by the res’pondents themselves and not. by structured dheck-

list questlals, the J_ndlcatlon is that mls-referral was oon51dered a
."-problem by the respondents As earlier findings suggested a dlfference ot

J_ntheoonceptofRRs (SectlonI Part A: Functions of RRs; Section I«
Pa.rt B: Role Responsmllltles Sectlon II, Parts C and D) by all .

three groups P ,.1t seems reasonable that referral
be an area of confllct Will- CRTs .went to ref _sttxient‘s' to the RR »
when they know the RRI' is more lnterested in building students self-

confidence whlle they thenselves are more concerned that def1c1ent

.
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Language Arts skil s be built?

Secticn ITI, Part Bi Scheduling in Resource Rooms -

’Ihe majority From each of the three groups were in
agreement to sl:udexzts attendlng ‘the RR on a dally basis.

2, The three groups were less un:Lform in the1r views
regardJng the specific length @f t.me per day suffa.c:.ent for students
tospendlntheRR TheRRI"andPsterelnagreementmth "30
minutes per day" ' while the CRTs jndicated that "more than 30 minutes
per day" was necessary. |

The_above indication that CRTS would Like to see students

" spending more time in the RR than either the RRT or PR groups ‘indicates
'thatthére may be same dissatisfaction among CRTs regardmg this aspect'
of schedullng Blowers (1979) mdlcated ‘d'lat students spent an average
of 30 ,minul:es per day in RRs in the EPSS The present study now |
. suggests that CRTs find this time madequate CRTs niay wish 'to seb
. the, student spend more tlrre in the RR to acqulre necessa.ry def1c1t
skllls necessaty to reach. grade level as qulckly as, possmle. %I'm.s
~coimcides with their perceptlon of RR function. RRI‘s, on. the other
hand with le‘ssn éfphasis on l‘skill development" may_find 30 minutes.per
/iay as "the maxirmm llmlt that children can attend the RR and beneflt.
Regardless of the cause for the descrepancy there appears to be a
problém which should be discussed by the RRT and CRT growps or =
pursued in further research on RRI‘-CRT communication. © -

3. There was limited agreement 'across the three groups '
regarding a.pphaprlate time~blocks du.r:Lng the school day for- students

: to atterxi the RR All three groups agreed upon only one out of five

choices regarding thls issue: that children should not ‘attend the RR
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~ during classes involving novel experiences -and activ'%;'es. ;
4. The RRT and PR groups were more in agreement'regarding
approprikte t_u"es to schedule than were RRTs and CRTs or PRs and CRTs.

5. All three groups were strongly in favor of RR students

attendin§ the RR "when RRTs and CRTs co-operatively decide."

These findings(indicats ‘that ‘the only aspect of RR Scheduling
agreed to strongly by al three groups in the study 1s that students
should attend the RR or> a daily basis. Scheduling of students in RRs
appe@és to be more of a problem in the Edmonton Public School System N
than referral ‘of students. " Although all groups expressed the inportance
of CRTs. and RRTs working co—operatlvely in dec1.d_1ng the most approprlate
time during the school day to” schedule students in the RR, these findings
suggesti that such a procedure would be dlfflcult even if the w1llmgness
to co—operate is present. Firstly, CRTs feel more time should be spent
- by students in RRs.on a dally basis than do RRTs and, "secondly, there
appears to be‘no partlcular tme hlock in the day which both groups
strongly atgree would be an appropriate time to send students to the RR.
The finding that CRTs and PRs are having difficulty in®deciding when
students should be scheduled in the RR is consistent with the
dlscrepanc1es between the two groups in relatlon to their basic
philosophies of the function of the RR program- (Section I, Part B); to
the major strengths of the RR program (Sectian I, Part C): and to.
referral and placement of students (Section II, Part A). It is also‘
consistent with the finding that RRT-CRT commnication is v1ewed by all
groups asaproblemandhasbeenpercelvedas smhbytheCRI‘sandRRTs

consistently throughout the study. >
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‘SECTION IV: TERMINATING STUDENTS' VISITS o
TO THE RESOURCE ROOM ,

v 1. One crlterion for teminatmg students' v151ts to RRs

o

w

& . J.dent.lfled by all three groups was "when ‘she/he has reached his/her (
grade level in Reading." This, ho'wever, was not the primary criterion
| for all the groups. - '- ‘
2. The criterjon considered of primary importance to the PR
and RRT groups, and considerably less by the CR'I‘s, was "whe.n she/he has
regamed hls/her self-confldence in academ:.c abJ.lJ.ty "o
| 3. Prmary cons:.deratlon for termmatmg RR students' visits
totheRRby@theCRI‘grglpwereWhenshe/Mhas '
(a) 'Reached grade level in Reading.
(b) Seems to be achieving on parWlth peers in most subj:ets.
The findings that the priniary'considerations of the PR and RRT
- groups: are related to the 'self—OOnfidence of the student is consistent
with earlier findings in the study.: In Sectlon I, Part B (Functlons
of the RR Program) RRTs were found to view RRs as places to "prevent a-
child's*loss of self-confidence" and the RRTs now emphasize the
neeessity of RR students regamlng their self-confidence as a primary
oonmderatlon in deciding when ‘the child no longer requires RR
assistance. Similarly for PRs in Section I, Part C (Evaluation of the
RR Program) » it was found that this groups' major perceptions of RR
st';rengths were related to students’and, ‘a's for the RRTs, their primary
conslderat:l.on for temu.nat:ng students' RR visits was when the students
‘ had rega:.ned the:.r self-confldence These fmdmgs are also oon51stent '
for the CRTs who, in Section I, Part C (Evaluation of the RR) consxdered

RRs primarily as plaoes where students 'go to "overcame their Sklll
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deficits in Reading and Language Arts® and, subsequently, whose pr:mary -
' oonsideratim in'RR termination is "when the student has reached grade
level in Reading" and "is actu.eVLng onpar with peers in most academic
subjects. " '_Iﬁese findings, therefore, are in keeping w1th the CRTs'
"subject-matter" focus and the RRTs' and PRs' emphasis on "the child".
4, The.ﬁwajority from all three groups felt.that only CRTs

should be respoxieible for assisting 4RRi‘s in deciding when sfudents no
1 longer require RR assistance. ~°

- This finding implies the necessity of an increased amount of
RRT-CRT co-operatiion. The different focus held bgr/ RrPTs and CRTs
regarding the primary criberioa for ten'u_natmg students visits to
the RR appears to indicate that this decision will be difficult. —

)
Y

SECTION V: RESOURCE ROOM INSTRUCTIONM AND CURRI\CUTIJM

Section V, Part A: Areas of Instruction

)

1. A1l t-hree groups agreed that "Language Arts with an
enphasis on Reading, Writing, and Oral Language" was the area of
instruction of primary .unportance in RR instruction, This errphésis
or Lang'uage Arts and Reading is,oonsistent vk\th %inding’s associated
with RR concept (Section I, Part A), RR functior. tsectlon I, Part B),
Teacher Education of RRTs (Section II, Part A) and Respons1b111t1es of
‘ RRTs to students: and PRs (Section II, Pa@p) which all emphasized
" .that "Reading and/or Language @s tﬁ@he,pagor ‘thrust of the RR
program in the system. - e o :

2. The PR group ranked soc.iial ‘and self de(zelopmexit as their
- second choice and RRTs as their third® chome while the CRI‘s ranked 1t

A : e S L ¥

asd'lea.r sixth,
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Consistent with earlier findings (Section I, Parts B and C; '
Section II, Part A; Section IV) the greater ertpha51sby PRS and RRTS
on "the student" is evident. It is also in keeping with the PRs'
concern for '?educatidﬁl psycholagy” ;:ourses in Section II, Part A and
with the CRTs' perception that a child develcpment focus should mot be
the majoar emphasis of the progfam. .
Section V, Part B: Resource Roam Curriculum | | '

> »
1. The majority from each gf the three groups agreed that

2

RR curriculum should be ®eveloped by Clgq*s and RRTs working together.
However, this was important to 90% of the PRs versus 66.6% of both the
RRT and’CRT groups.

As earlier findings m‘ﬁbeted, CRTs aﬁd RRTs are less
enthusinstic. than the PRs that they should Blan jointly (Section T,
Part B: Sec*'.im;l IT, Part C). Blower's report (1979(‘)‘ indicated fhat'
CRTs and RRTs are provided time for such planning, yet they are
 std 11 reticent aboﬁt thetask As there appears to be some ac’ eement
by the twd émwps regarding the subject aFeas to be ' dealt with in Phe
curriculum (Sécfim V, Part A; Section II, ‘Part A) per‘hapsi the "snhiject
matter versus child cmtrmmrSy';""«is,'}icreatinq the conflidk |
Section V, Part C: Methods of Instruction

1. The nethrﬁ*(\% ingtructisn favored mnst strengly by Al
three qrowps was "Teacher instruction in small groups."

2 Tha RPT and CRT qroups agreed rﬁwh less ‘"' the P' =
that -

(a) "One-to~one tutoring of ¢hild by teacher;"
(b) "Iﬁdividualized, pre-planned rr a v for studets ..

waere effective forms of RPR instruction.



™at all three groups favor "Teacher instruction in small
groups” is ~onsistent with the RRTs earlier suggestion regarding RR
size: that RRe provide "adequate space” for studentss, programs, and
materials (Se~'im I, Part D) and somewhat ihcmsistent with the
perceptions of ''e PRs and CRTs that, RRs be "the same size as reqular
classroams.” T¢ » larage clacerorm ngressary for instructing amall
growps of etﬁdents?

That "one-to mne tutoring and individualized instruction™ were
mrrvgi\nd as mere usef1 merhods of RR instruction to PRs than to RRT=
or CRT= seénﬂ to imply that perhaps it appear‘s rrore useful to FRs
hbecause they a'e ot immlvad in the actual program planning. Tt mrv
A~ be lint'»1 t« theiy amphasis on the importance of “"the child".

3. Implicptions are that PRs woxﬁd pe willing to support
the BPT finan~inlly in the pwrchasing ~f PP materials. It seems that,
if ~ wide range ~f hooks and "wrerials to svit variera reading level=
wAs 'n be pro ideAd and eacily asregsible to gtndanta A largr v gi-ed
vover wld be remiipred. This ic olatad 0 bhe CPIe A ) 1De Folen iy
PRg he remilar clasgreve ~izre
“ection  Fart D:  Instructional Materials in the RR
Rerprndents “rom all Fhree grogps in f‘}‘;P atudy were
miform i Theiy reeprniscs yeqgarding apprr)priatP PP instrunticonal
ma ey '\c The iy '+, aecand, and third s amlrad ohesiovwe fior all three
oty Mhaabr "D omaterials comeis’ of .

(9 N wide variety anel sanas of Tanquage ke and
Peading progr e,
A wide smariety of library ar ' 1eisare books f';\ suit .

e

arind Pediny T wla,
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(c) More instructional gamei‘thaln "work-like" paper-
pencil activities. ~

The enphasis on Reading and Language Arts is consistent with
earlier findings (i.e. RR concept, RR function, RRI‘ education, Areas of
RR instruction) which all focus a{Readmg and Language Arts as bemg
the major thrust of the RR program. They are partlcula.rly related to
the CRTs "subjeat-matter" focus and less consistent with the emphasis °
by PRs apd CRTs on "the child". The strong agreement across the three
groups in relation to RR materials suggests that they are-perceived as
an important feature of an effective RR program in this system.

2. All three groups strnngly"a'tgr%d that RR materials should
suypport effective instruction and shonld be shared by RRTs with CRTs.

If RR materials are to be shared wit;h CRTs, several problems
are immediately evident. Who is responsible for looking after the
materials? Are they to be returned to the RR? When? All of these
questions have inplications for the necessity ~f effective CRT-RRT
o epervation.

Tf RR'T‘S‘ are to share materinls the implication is that these
two groips are using simi lar programs in their respective classrooms.
This is A positive finding in terms of each reinforcing the ntklér's
work, but also implies that adequate agreement exi.;:ts between the RRTS
and CRTs if cammon materials are to be shared. Further research into
the nature of this commmication is necessary to determine whether or

not CRY instryiv+ion iae similar o thatr ~f the RRT.
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GENERAL CONCLUSICONS

Bacon (1971) mentioned four sources of role conflict:
Souroe 1: Disagreement within the referent groups defining the same
role. '
Sc_mtoe 2: Disagreement among referent groups, each having the right
to define expectations for' the same role. | |
Source 3: Individuals' gv_m; perceptions of behavior expetrted of him in
his role ma}y differ from and conflict with the expectations
of other groups.
Source 4: Contradictions in expectaoions of individuals about two or
more roles which‘me may be occupying at the same time.
(p. 78-79)
To determine wkletkler'or not role conflict existed for the RRTs in this
st‘l it Qas necessary to consider the questionnaire findings fram ..

Bacon's four sources of role conflict.

(1) Did all RRTs agree upon RRT role respons:.blllty and functlon’7
(Source 1) .

Que,stimmaire Findings indicated that the majority of RRTs
were -in agreérent with same ‘of the issues expressed 'in 39 of the 42
questions in the questionnaire 'indicating consensus of opinion within
the*RRT group regarding RRT role responsibilities and furiction. There

was less agreement within ‘the RRT group to Section I: Concept of the (

Resource Room as this section included questions associated with the

group's RR concept development which appeared to develop spasrrod:.cal]y
for this group. Overall, the RRTs appeared to hnld similar views in

relation to RRT vesponsibility and. function.



(2) Did RRTs, CRTs, and PRs similarly define their expectations of the
RRTs role?  (Source 2)

Of the total number of questionnaire items, there was a
majority agreement expressed by RRTs, CRIs, and PRs to 74% of these

items. The three groups were in lease agreement with Section I:

Concept of the RR which concerned itself with how each reipondent
developed his/her RR concept. Res£>onses td‘this section were not
uniform across the three groups. With specific reference to Section II,

Part C: Responsibilities of RRTs to Others there was majority agreement

by all three groups to between 75% and 100% of the list;.ed items suggest-
ing smular definitions of the RRT's role in relation to "Other g.roup.s"
by the RRTs, CRTs, and PRs in this study. Similarily, all three groups
agreed strongly on the responsibilities of other groups to RRTs . '
(Section II, Part D) excepting the central office persannel gro@ whose
function was seen differently by the RRT group than by the PR and CRT
groups. Generally, then, RRTs, CRTs, and PRs had similar expectations
for some of the RRT's role requirements.

(3) Does the RRT's perception of his/her role conflict with that of
CRTs and PRs? (Source 3)

There were indicatié'\s of role conflict in several of the
sections of the questionnaire. They included the following general
findings:

1. ‘PRs cmsistent;ly appeared more in favor of "co-operation"

between\RRI‘ and CRT groups in planning for and working with students in

PRe than either of the CRT or RRT groups. LN
~——

l 2. CRTs were consistently emphasizi the importance of curric-
ulum content and student achievement (subject-matter focus) while PRs and
RRTs consistently emphasized the importance of building students self-

confidence (student. focus). The basis philosophy of CRTs versus RRTs

156
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and PRs appears samewhat in oppositim. p
3. The RRTs' perception of central office personnél was
different from that of the CRTs and PRs in that RRTs saw central office
(performing a cansultant role to themselves as a group much more than.
did either of the other two groups.
4. CRTs and PRs regard RRI‘s as "experts" in their field
more than RRTs do themselves. "
5. The concept of RR is not stabilized among the three groups
in the study but is changing, not necessarily in the same direction,
for RRI‘s, PRs, and CRTs aé a group

(4) Were the RRTs asked to assume one or- more roles in addition to that
of RRI? :(Source 4)

Findings indicate that RRTs were primarily expected to assume
one role, that of "resource room teacher", suggesting that "contradictions
in expectations ..." was not a criterion of role conflict for RRTs in

this study.

SIGNIFICANCE P:ND IMPLICATIONS FOR FURTHER RESEARCH

This study indicates that, although there are many aspegts

regarding RRT role and RR.program function agreed upon by

themselves and by RRTs, CRTs, and PR§ together, there: is alsé eVidence
of a‘ lack of consensus within and across groups in certdin areas which
makes role conflict a possibility for RRTs and passibly CRTs. The
major significance of this sthiy'seems to be that it has raised’
further questions in relation to the RR program and RRT role which
should be of interest to educators, part'icﬁ;arly with the present

movetrentm education to change the role of RRT and CRT consultant
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(Rhodes, 1980) The following questions have been generated from the
findings of this study and would seem to be woﬁ-thy of further research.

1. Are RRTS and CRTs ready and willing to work jqintly in
making decisions regarding RR students, particularly when the RRT is
viewed as the "expert" in relation to the CRI? The finding that "lack
of RRT-CRT cannunlcatlm" is perceived as a major weakness of the RR
program by all three groups in the study suggests that thlS J.s an area
which needs further investigation. How can this lack of carmumcat.lon
be overctme”

2. Do RRI‘s llx have the exp7ertlse requ:.red to fulflll
the expectatlons of’ CRI‘s, PRs and the RRTs themselves of the RRT role?
Do they have the expertlse to work in the capacity of CRT consultant
which Rhodes (1980) suggests will be their major role respohsibélity
in the near future? o i |

3. What efféct will "school-based budgeting" have on the.
‘RRT's roleandthéRRprograminthefuturewhenRRI‘sappeartobe

/rmre dependent on central office for support than ‘the CRT or PR groups?

4. As PRs seem to be. suggesting that RR program plannmg
and curriculum be the joint decision of RRTs and CRTs, will the quality N
of such work not suffer if these‘tw'o groups are not communicating
effectively and if PRs choose to make RRTs and CRTs soley responsible
for these decisions? Former research (Blo_we{s, 1979) indicates that |
time has been available for RRTs and CRTs to neet and jointly plan or
make decisions regarding the RR program, while this study indicates
that effective cb—oéeration between the two groups remains a problem

even when time has been available.



CONCLUDING STATEMENT
The sarewhat unstructured design of the qtmstiainai_re which

allowed for the free Floy of the respondents’ ideas was successful in

gathering infonﬁation which was important to the purpose of the study: °

to explore perce'ptions.Of RRTS, CRTs, and PRs of the RRT's role. " Many
of the perceptlms of thege three groups were in accord. However,
several f:LndJ.ngs mdlcated the posslibility of role. conflict for RRTs.
) These indications of ogmffict served to generate more questiohs which
: requ.LrG further research particularly in the area of .the nature of

T resource roam teacrxer/CIagsroan teacher commmication. ‘
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Other" Suggestions - Section I, Part B, question 2 (j) and (k),
(fram questlcnrmre, p.2) Functions of the RR Program

i 5 1’0 provide enrichment programs
To ensure that children are not over-paced in their read.mq

programs.

3. To provide a language a.rts milieu in which a child can be
“successful and challenged

4. To make learning fun'and rewarding; a turn on.

(k) - 1. .Keepmg a record of standardlzed EPSB and reader tests for
.each pupil.

PR Group - no other camments.
CRT GrOL_IE

(3) "I.” To provide instructions to students to bring them up -to their
) potential which may not be grade level.

"Other" suggestions - Section II, Part A, question 3(e) , (£) and (q9),
(frcm qvuestlonnalre, p.6) Teacher Education of RR Teachers

RRT Gro Do

(e) 1. Discussions, meetings with ether RR teachers.
2. Reading, talking with other teachers.
3. CEL sumer program.
4. Observation of experieénced RRTs in RR.

(£) 1. Association for‘children with learning disabilities (meetings).
2. Private reading.

(q) No "other comments,

PR ,
ey CEL summer program.

. Behavioral problems,~lassrmom djecipline.

Group
I
2

i
_Y I Classroom experience.
, Showld be primary teach~rs Ff possible.
3. Experience.

(f) No "other" comments.

(qd) N "other" ~omment«s.
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7

"Other" Suggestione - Section II, Part B, question 1 (k), (1)
(fram questionnaire, p. 7)

RRT Gro _
(k) 1. Sense of humor.

(1) No "other" comments.

CRT Gro
(k) I. #Has a. sense of humor.

(1) No "other" comments.
PR Group - No "nther" corments.

"Carments" - Section II, Part C, question 1 (from questionnaire, p. 6)
Responsibilities of RRTs to Students o

~

" RRT G A
T T don't worry about, I.Q. scores. T make all students with low
grades a priority. .
2. (c) I don't work with students after two years of PR instruction.
3. (4d) A priority. 3
4. (e) Drill through games and exciting activities.
5

. (a) The prrgram may not be so special, but ‘= “one in co—operab'i"m
with 2 reqular teacher.
() Grade levels vary fraom s-br»l to achon! = thig jg very
difficult to ascertain. .
7. (d) Extremely necessary.
8. (e) Perhaps, or capitalize on streng'ths
9. (b) Informally you do this oFten Unless Ywmeeted
10. (c) Try to. - :
11. (d) Definitely! Always! '
12. (e) Unless requested for J_ndlv:Lduals
13. (a) Average I.Q. worries me. If verbal skills are now in ".Q. theee
skills should be worked on - not eliminate student.
14. (e) Don't feel drill may be that effective. Thmbably mrighk need move
than isolated drill.
15. (c¢) Must have realistic expectations,
16. (d) Very important to the acquisition of the process of reading.
(
(

N

17. (e) I'd rather drill on their weaknesses while working.

18. (a) It is for this grmp of students tha+ resource rooms Ave
developed.

19. (b) Measurement should not be compared wnth peer group.

20 (c¢) Grade level scores are rather nebulous. The cancern should he
to provide the student with confidence and gkill= r~ waeary
to read.

21. (e) Provide experlence working through strengthe.

22. (a) When applicable to particulakx stidents,

23. (d) At all times!

74 () ™t goed dimproverent is achieveAd
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(b)
(c)

§ 167

A special time and place each day for .skill practice work in -
reading and language arts should prove helpful.

"Measure from level to lewvel."

Teachers should work with students until an improved attltude

and progress is evident.

4. (d) Once the student feels confident that 'he can, he will.
5. (e) Practice should help overcome areas of weakness.
6. (a) May be able tn help pupils catch up faster in a small growp
setting.
7. (h) Classroom teacher probably has a better idea of how pupils
perform campared with his/her peers in the rest of the class.
8. (d) If their performance in language arts inmproves, likely thejv
self-confidence will also J.npmve
9. (e) Drill on isolated skills will not imprmve performance in
. Jlanquage arts. _. LA .
10. (b) Classroam teachers ]Ob ,
11. (c) If this happens readily (2 - 3 mos.).
12. (c) This may be realistic.
13. (d) This is not done enough. .
14. (e) Limited, not extensive. o -
15. (c) This is only an ideal. You can hope for imp: t but not
' to correct 1% years of being behind in % hour/Hay.
16. (d) But this will came incidentally if the program is good.
(f) Other. Have some fun once in a while. Play same games, writ=
stories. These children often don't have time fr extras.
Talk to children. Get to know them.
17. (a) To help them overcome their Aisab’lities.
18. (b) They'ré individuals but mur' mee! ~ ~taniard,
19. {c) Aids students' confidence.
20. (@) It helps.
21, (e) Very impertant.
PR Gropp
1. (a) These are the childrer she will most likely help.
2. (b) Diagnosis, evaluation; not measuremen' in rela'ion t» peers.
3. (c) Not necessarily. Work for as lorg a<= ~an halp ~hi i impro
up to class level.
4, (A) However, I.Q. tests measure what 1 0 tests measure nd wn
+work with human beings. .
5. (¢) It is difficult t~ ~~commodnte the 27 vear 1A arade
6. (d) Most important.
7. (e) Usar a fun approach!
8. (c) The major jeb.is to get the child "back on track"”
9. (e) But mnly in as far as it helps the child learm-
10. (e) Only if indication as the suitable approach.
1) (a) These are best risk pwpils. Work W'if'h clegwey prrilg Hf alvew
not Hgsible.
12. (b) To determine areas of weakneqs and strengthx
13. (c) Not always possible. Attain close to potential e rwacihle.
14. (e) Egd strengthening very important.
15. (e) Languag~ arts canmot be easily fractionated. ..
v {~)

THITTRL Tamd) and grade 1o ! are pot necarearily synonomous.,
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"Caments" - Section II, Part C, question 2 (fram ques'i:iormaire, p. 8)

Responsibilities of RRTs to CRTs

RRT Gro
1. After discussion with beachers, RRTs make final dec%slon
2. (1) (Other) Make teachers aware of latest info on L.D., etc.
3. (f) Not necessarily accept but lock at. Test and discuss students
and accamodate the # you can.
4. (a) Function of RR. N
5. (f) Screening is required.
6. (g) Perhaps an occasion.
1. (h) Student should not reguire a special program. Teacher should
understand instructional level.
8. (f) Sametimes not possible or child really doesn't have the
difficulties as perceived by teachers.
9. (a) Need not be just remedial. |
10. (1) . (Other) Assistance with keeping pupils on programs suited to
“them.
11. (b) Especially at beginning of year when you're new to school.
12. (c) Often at noon. Frequently should be done during school time.
13.° (@) Only if they ask.
14. (e) Only if they want it.
15. (f) Numbers in RR have to be realistic.
16. (g) If possible - if teachers and students still in school.
17. (f) RRT may not have time available to accept all students.
18. (g) Not necessary but as needed. If a.child has made good
progress in regular classroom, regular consultation may
not be necessary.
19. (h) If the classroom teacher has time for such a program.
20. (a) Need not just be remedial.
21. (a) This is our purpose.
22. (b) Saretimes more necessary than ane realizes.
23, (c) Important.
24. (d) If requested.
25, (e) If time allows.
26. ) Impossible.
27. (g) ,Occasionally
28. (h) 'If they have reached grade level they should "fit J.n"
29, (d) A two—way process.
30. (e) Impossible; but volunteer program helps.
CRT Gro 6
1. (g) In case they need encouragement.
2. (h) Very important.
3. (a) Remember the written aspect.
4. (b) Again, especially new teachers.
5. (c) Should be % day where teachers are released by sub; especially
new teachers.
6. (f) Time/space would not permit this.
7. (g) Teacher could or should do this if felt neoessa.ry
8. (h) For teacher with little experience. N
9. (a) But showdd stick t~ materials,
10. {a) Once in »~ while
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11. (h) The final responsibility for child is CRT's. The RRT can
offer suggestions and help in any way she can, but should not
be responsible for entire L.A. program for groups of children.
If the child still needs a lot of help or a special program,
he is probably not ready to go back.

12. (a) By program.s

13. (g) Not necessary unless recamended.

14. (b) Perhaps at staff meeting.

15. (c) Perhaps once a month.

16. (d) If time permits.

17. (f) Screen applicants.

18. (g) No time on a formal basis, perhaps informally.

19. (h) Time?

20. (a) They could also give the teacher advice so she/he could work
more efficiently with these pupils..

21. (b) All the teachers should agree on what the resource roam

. teacher should be doing.

22. (c) It is imperative that CRTs and RRTs work together toward
camon goals.

23. (f) The resource roam should not became a dumping ground for
children with behavior problems. Many times this happens

24. (g) RRTs would not have time to consult with CRTs but idea is good.
25. (a) Students with low I.Q. need different kind of instruction.

26. (b) Otherwise the teacher might neglect to refer candidates for I

. this program. The students would suffer.

27. (c) A second opinion is helpful.

28. (d) Anything to help CRT to be more effective.

29. (e) A team effort would work best.

30. (f) Just accept those who fit this category after careful diagnostic
testing.

31. (g) Teacher should take initiative and consult RRT.

32. (h) Depending on situation and child.

PR Gro

1. (a) Must be related to student capability - what does

_ underachiéving mean?

2. (g) This is not always a realistic expectation.

3. (a) As much as possible. Also in the class.

4. (b) To utilize same strategies.

5. (c) Alert teacher to progress« Inservice.

6. (f) Some children may not benefit if problen is chronlc

7. (a) Purpose of program.

8. (b) Needed for co—operation and success of program.

9. (¢) Necessary. -~ . .

10. (@) If needed.

11. (f) Time limits - need to prlorltlze.

12. (g) Follow-up should be done by contact with child's teachpr.

] Responsibility of CRT.
13. (h) If necessary.and/or requested. : ;
14. (b} Principal's job. ' , .
15. (g) Nice to do but should not allow.

16. (h) If enough time. ' L .

LR
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18.
19.
20.
21.
22,
23.
24.

(g) But only to ensure child is "back on track"!
(g) To the extent which they can. T v
(h) To the extent which they can.

(d) This is a two-way street.

(f) Can't be done.

(g) Should be during and follow-up.

(g) This would be impossible. . Should be available for

(f) To test and determine if they can help the child but not to

acoept all referred children. /

consultation at request of class teacher.

"Comments" - Section II, Part C, question 3 (from questionnaire, p. 9)
Responsibilities of RRTs to parents »

RRT Group g
1. (d) A home reading program is essential.
2. (e) (Other) Utilize parent volunteers.
3. (a) Send letter hame when child enters RR.
4. (b) If parents desire or care.
5. (¢) If part of every school. -
6. (d) If such suggestions are welcome. : :
7. (e) Other: Ask them to read to their child. We learn to read
by reading.
8. (a) Must have co-operation of parents if program is to ‘be
successful.
9. (c) Not required for referral.
10. (d) Very important - also to enoourage pa.rents to prov1de same
assistance at home. & -
11. (c) Discuss it with them after tes f ‘ ."7". i‘é‘avallable.
12. (e) Other: Familiarize them with o places their children can
be helped (i.e. AACLD).
13. (a) Individual letters and phone calls good for this.
14. (d) Parent newsletters serve this purpose.
15. (d) Possibly - if consistent with CRT's ideas.
16. (a) Group meeting early in year to outline priorities.
17. (b) Written and interviews.
18. (c) Memo.
19. (d) Handouts at meetings are appreciated.
CRI‘ Gro
(a), They might get a negative opinion about the RR program
unless they know what it's all about.
2. (b) A note should be sent hame with each report.card.
3. (¢) The parents might object to their child being pulled fr?m the
regular class.
4. (d) A simple reading system such as signing their name to a book
" that they know their child has read would be good. But
nothing too involved. ~
5. (c) CRTs might be in a better p051t:|.on to do this.
6. (d) Perhaps both teachers could do this together.
7. (a) lLet parents know what's happening.

°
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11.
12.

(b)
(a)

(b,c,d) This should be done by the classroom teacher.

(a)
(d)

At the end.
At the end.

I think

a written report to the parent about the child by the RRT
is a good idea at report card time. -
Newsletter sent by administrative staff should do this.

Would enhance program-if parents follow through.

PR Gro
(c; Parents should be mfomed
(e) Other: Parents and helping hands. Set up supplementary

"Comments" - Section II, Part C, question 4 (frcm questlonnalre, p.9) “

programs.

(b & c) To the extent it is possible.

(a)
(a)
(c)
(a)
(b,
(a)

- (b)

(c)
(d)
(c)

This is the adnu.ru.strator s jab to be shared by the teacher.

Principal's job

Principal advises parent.
Should be administration and CRT.

c, d) Necessary for
As much as possible.

Yes, ideally, but not possible reallstlcally

success of program.

Parent should e aware.
1f parent wishes ito help

I'm not sure permlsmon is required to offer an authorlzed

educational service

to children.

Responsibilities of RRTs to PRs

RRT Gro .
1. (a) I dislike word "remedial".

2. (b)

"3, (o)
4. (4)
5. (f)
6. (b)
7. (c)
8. (f)
9. (a)
10. (e)
11. (c)
12. (e)
13, (b)
14. (c¢)
15. (e)
CRI‘ Gxo
2.

‘Talk together and send frequent written summaries.

Depends on school size.

Open invitation.

Other: Provide enrichment program. Enrlcmnent program
operates out of RR in our school. -
This is done as a joint effort. Prmc1pals and RRTs work

out goals together.

Possibly, but at least 2 - 3 times per year.
Other: 'Provide long range plans of programs.
'To provide a program to suit the needs of a part.lcula.r school.

When requested.
Only when reques
These are available.
In handbook.

Time?

If desired.

for spec1flc students.

(c) Time prabably does not permlt.
(e) Flle_s are open for PR to see.

;./
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3. (a-d) I think it is important to make the principal aware of what
you are doing. How you do it is not important but I think
the results are worth showing if there's improvement. Make
your room look -like things are happening and he will see that
the program is wortlwhile.

4. (a) Only in IA.

5. (b) For program supervision.

6. (c) No time/informally.

7. (d) Occasionally.

8. '(a) Not unless the teachers request this.

9. (b) The principal should be made aware of what the RRT's goals are.

10. (c) Would take too much time.

11. (b) If parents are questlonlng him/her about the RR room, he/she
will have answers. .

12. (c) Twice a year. Once to explain why certain students have been
chosen and once to consult about the progress made by these
students.

13. (d) She/he might have good suggestions. _

14. (e) The PR should know specific student s progress

PR Gro ' SR
b) ’I'nls is to be worked out eratively. Teacher does not
"own! program.
2. (e) These reports should be available as part of record-keeping
associated with the program not especially for the PR.

3. (a) Purpose of program.

4. (b) So philosophy of program is oon51stent

5. (c) Only if required. Special problems. _

6. (d) Unless there is a need. Should do so himself.

7. (e) Although same report on progtess is required.
May make the teacher aware but RR is waste of valuable time
for underachievers.
(b) This should be a joint project before RR is set up.
(a) Purpose of program. , \
(b) Initially and only when changed : .
(c) Regularly. At the end of each session.

(d) Depends ‘on circumstances, experlenOes, etc.
14. (e) Available if and when needed. :

15. (b) This should be done as a staff.

16. (d) But the principal should do this anyway.
17. (e) At specific times of the year. s

18. (d) Should came anyway just as to classroans
19. (e) So long as administrator is kept informed.
20. (c) Generally - not necessarily each student.
21. (e) On request or in special cases.

]




Coamnents" - Section II Part D, quest;l.on 1 (from questlonnalre, p. 10)

Pbspons:Lblllt.les of CRTs to RRTs

3.
4.
5.
6.

7.
8..

9.

" 10.
11

v
12

(e)-
(a)
(e)
(a)
(b)

(d)
(d)

(e)
(a)

. (d)

(e)

1. (d) CRT is ultl.mately responsible whether child is in RR or not.
2. ‘

A two-way process. RRT should reinforce CRT's work.
As they wish. 4

Discuss together.

If. required. .

A great deal of two-way co~operation is reun.red to maintain
a good RR program.

With continued help from RRT.

RR students are always responsibility of CRI‘s except for
half an hodr per day.

There is joint effort between CRTs ‘and RRTs. RRT is not
necessarlly the "expert" nor should she come across as such
If RRT is viewed as competent.

The child is the responsibility of everyone: parent, RRI‘

PR, and most important, the child himself.

And adapttoherwnstyeof chlng

CRI‘ Gro ‘
1. (a i Ees this should* reinforce his/her own teachlng

2'.

14.

18.

PR
1.‘
2 .

4.
5.
- 6.
7.

'(b)

(c)
(4)
(e)

(b)
(e)

(b)
(e)
(e)
(£)
(9)
(a)
(ay-
(b)
(c)
(d)
(e)

)
(e)
(a)
(b)
(c)
(d)
(e)

.-

v

Yés, so she/he will have a second oplnlor{ on areas of
<+ weakness needing work.
This is very important. ’
The child is'no longer the RRT's student.
Listen to suggestions and then use own judgement whether to
implement them or not.
Both teachers must be working toward common goals with child.
Both teachers should be vprk:mg with children in a similar
way. RRT may have same insight that the CRT does not have
As time permits. ° \

possible and appropriate.

for suggestions if you want then

r: Get the childreh there on time.
Other: Encourage reading at home with the entire class.
If it is needed.
1if required.
Time should be provided.
Teacher's job.
Teacher and RRT "both" decide.
The RRT knows the child.

When there is a ma value.
CRT's main responsib "is the student - RRT.

Unless they can provide same service.
As much as possible. .
Referral should be by t:eacher 's felt need.

As much as possible.
As much as possible.

<
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.

8. (e) Two-way stfeet! <
9. (d) With the guidance of the RRT.
0. (a) Purpose of program.

Comments" - Section II, Part D, question 1 (fram questlonnalre p. 10)
PRs" Ihsponsmlllty to RRTs

1. Ze5 I feel this task is more for RRT and CRT to accamplish.
2. (f) Maybe initial J.nterpretatlm fram then on RRT could
‘ assume this role.
3. (e) It already is.
a) When possible.
(£) "Principal" support is highly dependent upon RR functioning
. effect:l.vely His encouragement of its use and materials
'~ encourages teachers to partake of the serv1ce
6. (b) .Believe ,in what's happem.ng - yes!
7. (f) With the RRT.
8. (f) RRT should be: able to do this.
9. (c) As staff decides.
#10. (f} If necessary.
~11. (e) RRT's responsibility.
‘12, (f) RRT's resporisibility.

CRT Gro
1. (f) WlththehelpoftheRRI‘
2. (b-f) I think the PR needs to support theRRI‘mher selection

of candidates. This is samething that has to be decided on
‘with the staff. Who goes? Who doesn't? What do we want
our RR to d? The*function of the RR should really fit the
, needs‘“bfthesdwol—mtthegoalsmthehandbook
(d) If possible. 4
4.\(f) The RRT can do this.
5. Jtf) The RRT is prcobably in a better poeut.mn to do this.
7 (a) It deserves adequate room as it increases LA effectlveness
7. (b) So those involved in it will have more incentive. v
8. (c) This will foster a chance for better instruction.
9. (d) Knowledge of all programs in the school is important.
10. (e) In%gratlon should be done by teachers involved.
11. staff is more lJ.kely to support program better.
.PR Group )
. (). OrhelpRRTsd:so
: 2; (f) Jointly with the RRT.
3. (£) And to parents. f
4. (a) With the assistance of the district. - \
5. (d) At least to the philosophy of the program:
6. (e) Not necessarily. This depends on the school's plan.
7. (£) In dism and sharing with the RRT and staff, )
. 8. (f) When requifed. RRT can do herself. .
. 9+ (a) Every program responsibility..

@
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10. (d) As much as- possible. ' ' . _
‘11. (e) Enocourage as much as possible. - o0 .

12. (f) Allow RRT time to do so at staff meetlngs. ‘
- 13. (£) If he can.

14. (f) Wlth help of RRT. *

-
q Bt

"Comment - Section II, Part D, question 3 (from questlonnalre, p. 11)
Raspons:.bllltles of Ot:her Spet:lalls;:s to RRTs

g

(e) Very difficult with numbers.

(a~f) All very important. )

(a) Especially when special ed placement is under consideration.

(c) when possible.

(@) Acquainted with teachers. Impossmle for students.

(a) when requested. ‘

(e) Whenever possmle - a phys:.cal J.ItpOSSlblllty!

(d) Would be nice if it could be..

(f) Other: 1 ‘would like to see'a team approach for spec1allsts
working with students. ,

(d,e) Great difficulty would be encountered if both were
attempted to any degree. Our bureau teams are very busy
testing and their time is llm:.ted

11. (a) And quickly! - ‘

12. (d) Hardly realistic! ,

13. (e) Depends on numbers and severlty of dlagn051s.

14. (a) RRT should be able to test unless in an exceptlonal case.

WoOoJdJOuUl o WwWwhN
L)

—
o

1. (d) They should become acquainted with teachers but not students
unless there is an unusual praoblem. ) .
2. (e) No, except in a very exceptiocnal c¢ase. t
3. (d) If possible. This takes time which perhaps these people do
: ~ not have.
4. (b) This is difficult but essential.
5. (c) No time. Would be nice.
6. (d) Not practical. or worth time.
7. (e) Not practical or worth time. ¢
8. (c) It would be nice. ’
9. (d) If they have time.
10. (f) Other: M accordance with and to assist the major school
philosophy.
11. (a,b) All the expertise should be utilized.
12. (d) Time doeS not permit. Idea good..
13. (e) If possible. Depends on load.

PR Group
(a) As available. : ’ -
. 2. (b) If required and 51tuat.§bn beyond RRT's ability.
(d) Ideal, Tiie does not permit. :
.4'. (e) Periodic check. ) I o S
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5. (d) If, there is time.

6. (d) It wouldberu.oe but... . ‘

7. (a) rReadJ.ng o .o ‘ : f

8. (d) Time is a factor. .

,9. (a) If required.

10. (b) If required.

11. {c) If assistance requ.l.red '

12, (d) Should but often can't due to pxessures of time and workload.

v

"Comments" Sectlon 11, Part D, questlon 4 (fram questlonnalre, p. 11)
Rasponsmllltles of Central Office Consultants- to RRTs

RRT Gro :
1. (a) For new RRTs.

2. (c) For new RRTs. :
3. (d) Numbers prohibit this.
4. (g) Consultants advise and assist; not evaluate. Feedback cames
only on request. ’
5. (b) But school also does this.
6. (g) This may be gone more ably at school level
7. (a) Can best be done with CRTs.
) V ies with each school.
9. (a-TTr"These are all what I would con51der to be part of the
" consultant's job, however, we no longer have RR specialists. I
think the lastpersonwhowassmposedtobeaRRoonsultant
was a’ phys. -ed. major. L
10. (a) Methods, yes, but programs are to fit each child. -
11. (d) Check regularly and prov:.de assistance with mana t 1f '
- required. !
- 12. (e) This has been very helpful before school—based budgetl.ng.
13, (e) Very helpful before school-based budgeting.
14. (d) Was done in past. No longer 1s there a RR consultant

[

1. (a) If needed.

2. (a) RRT knows needs of school.

3. (c) School budget dictates this.

4. (f) Principal's job. '

* 5. (e} Only for new RRTs. Other teachers can often assistrnmore, as

they dre 1in in the’ jOb, whereas many consultants have not seen
a classroom for years. ° )

6. (d) An RRT is a professional and- doesn t need td*be checked on

v aaynnrethananyotherteacher.: o \

7. (g) This is the PR's role. .
& (a) If asked.- /
-~ 9. (b) This should be done at a school level. S
10, (c) Offer suggestions. What's the latest"' -

11.- (@) Just for the first year. .

12. (g) This should be the PR's Job The superv:Lsors aren't around .

. emm - 4 ' ‘ ) -
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(a)

14. (b)

15.
16.
17.
18.
19.
20.
21.

22.

(c)

(d)

(e)
(9)
(a)
(b)
(a)

(£)

PR Gro
(b) School should do this. a

1.
2.
- 3.
4.
5.
6.
7.
8.
9

.
12.
13.
14.
15.
16.
17.
18.
19.
200
21.
- 22.
23.

(a)
(b)
)

(£)
(d)
(9)

(£)
(9)
(a)
(b)
(d)
(9)
(c)

If asked.

Determined by needs of the school. .

Each school's needs will be different.

Perhaps occasionally.

Coaching.

If requested.

If requested.

If necessary. :
Offer suggestions as to general objectlves but leave it
up to RRT to plan his/her own program.

No, unless the PR also requests assistance.

2

Same specialists help in L.A. area.

Depends on circumstances. Regularly?

Their function is not evaluative. Should be fac:.lltatlve
Upon request. .

Principal's job.

Principal's job.

.Upon request.

Principal's job unless requested by teacher.

Within the school's plan. ’
Part of school's planning.

Provide assistance to school in mamtam:.ni; a good program.
When asked to d&o so by the school.

If requested. -

+

(Y If inexperienced.

(b)
(c)
(@)
(e)
(£)
(9)
(b)
(£)

"Other"
p. 12) CrlterJ.a for Initial Placemen’c of Students m RRs

School should-decide. Assist.

Suggest suitable materials.

If possible.

If possible.

If possible. If requested.

Assist principal. Encourage and train.
Consultants may only advise. Suggest.
On request.

suggestlons - Section III, Part A, question 1 (from questionnaire

/ ESL guplls in l &2 read_mg oral language.

F-£20
o

.

No

*'.

L
"4
9

e i - -
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"Other" suggestions - Section III, Part B, quest.loh 1 (fram questlonnaue,
p. 13) Scheduling in RRs :

1. As frequently as can be scheduled within parameters of RR - {
schedule. .

'
No "other" odments ) 7

PR Gro
(e) 1. On a daily basis for4—5days .
' 2, AsoftenastheRK[‘canprov1detheserv10e.
3. Child referred when experlencmg d_lfflculty, but treat:nent is
daily.
4. This varies - ldeally dally, but often t:hree times per week .
is good.

(f) Other
1. Nbst flexible t.l.me-table possxble.

-

"Clrments" - Section IIT, Part B, question 3 {from quéstionnaire, p. 13)
Appropriate Times for RR Scheduling

RRT Gro
1. In consultation with gRF a nmtually agreeable time.can usually
‘be agreed upon.
2. Scheduling, should be detemu.md by meeting with staff mvolved
. rotating’ type of schedule so child goes at different time.
3. Schedule for total L.A. if possible. Depends on child. \quot.late
. with teacher to decide what. {S-best for pupil.
4. Achlldmustnotml,gs the same class more than once a week..
Ideally*he should miss one L.A., one math, one soc1al studles,
one phys. ed, and one other- period per “week.
5. Depends on size of RR, size .of school,-child's likes and dislikes,
flexibility of classroom teacher, etc. .
6. Children attend when scheduling permlts. We try to vary
schedules so that a student does not miss all P.E. or music, :
howeg‘e;.t may Pe necessary to miss one of these periods each week.
Same during L.A. last class of the day not the best, but .-
sameone has to came then. ‘
8. The child need not miss the same subject every day. Students
should hot be.taken fram khtﬁ In grades 1, 2 S8, or Sc1ence or
Health are good subjects when child could be sent. E ‘
. !
CRT Gro ' '
1. Assuming that the chlld experlences frustratlon, durmg the
- glasses that involve L.A. :
2. RRI‘couldbemrkmgw:.thonegmp fpupllsrlghtmthecblld' S
own classroam during L.A. period.. -
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3. Students should not be taken frcm core subject areas; Reading, Math,
gym. (This they consider punitive and then they resent going).

4. Intirely up to the teachers involved. :

5. During L.A.; make it interesting ard not a bore.

6. Need all L.A. they can get. Wnuld be punishing #f they missed
the "fun" subjects.
(f) Other: During SS or Health - If they can't read they'11l have
difficulty with these subjects anyway.

7. Only during L.A. time.

8. L.A. time is best. _

9. L.A. is the area where their difficulties lie. The classroom
activity is usually ffustrating to them, so lt S not a case of
missihg anything from class.

PR Group

1. Has to be done in co-ope.ratlon with reqular teacher.

2. Should not be rigid; situation will vary. , ’ »

3. Prablem in L.A. should be dealt with during that period. Time-

~tabling not always possible. Favorite subjects should be short-

changed.

4. Children should come out in a variety of times on a daily basis.

5. It is necessary to. schedule the whole day. If you're talking
part-time, a.m. is best.

6. (f) Other: Rotate time every week so that the qt-udent is not always
absent from the same subject area.

7. Should be none of these; however it is not always possmle or
feasible.

8. Whenever timetable permits. Should be consultation.

9. Highly individualized depending upon need and circumstance.

"Comments"- Section IV, question 1 (from questi-nnaire, p. 14)
Terminating RR Sbt;udent“s"ﬁ._visits,__bo_ R

/
4

RRI‘ Group ’

(c,d) These are the two most important points. Grade levelsm
--relatlvelz unimportant. Tt is hoped that as the student gains
confidence and develops good work habits, and as his reading
improves, his teachers become aware of the importance of having
the child read at instructional levels, regardless of what

" "grade level" that may be.
(c) Difficult to determine.
(f) Sarething else should be done.if this happens
(g) Other: RRT and CRT oo-operatlvely decide.
. (e) Only"if the problem is really severe and not unt:Ll a
counsellor and specialist have been consulted. “o
6. (f) Further testing with specialists should be' done. Child may
be in a period of consolidation.
7. (a) If learning deeins well entrenched.
8.. (c) Learning must also have taken place.
9. (d) If work habltscwere the pnoblem \ﬁ ,
10. (e) If all attenpts to elicit co-opératiod have failed.

[ 4

(S SEWN ]

N
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11. (f) Sometimes a period of two years is needed.
12. (a-f) When RRT and CRT and student feel he is ready.

CRT Gro '

1. (f) Often needs more time. Getting outside testing takes a

month !

(a) If good mprovenent is shown in both attitude and ability.

(b) RR deals with L.A. refediation only.

(c) This would be great but shouldn't be first criteria. ./

. (e) RR time is too valuable to waste.

(f) There obviously isn't .the potential for great mlprovpment

.. (a) Children should move in and out of the RR as ‘mi~klv ns

possible.
8. (d) RRT does not have tJme to work on this.
9. (e) It is pomtleqs to oontinue if this happens.
10. (f) If this child is not being helped, andother shoulAd be given a
chance.
11. (a) The child has not obviously mastered same of the appmprlaf-e
' skills.

- 12. (c) Besides being confident he should perforr“ better academica? Ty
13. (d) Good work habits do not necessarily mean 7ood I..A. skille.
14. (e) No co—-operation; no progress.

15. (f) This would suggest child still needs help in mastering
these basic skills.

NSO U W N
L] L]

PR

I. (b) Can fit better into a group in her classroom.

2. (c) Won't be self-confident unless is at par w1th a .

3. (e) Essential.

4. (f) Problem may be in need of a "spec1allst" help.

5. (e) Other action may be necessary. -
6. f) Other resource may be necessary at this tlme

7. (d) Should be hame room teacher's responsibility. . - ;j_'_
8. (f) As long as the student is trying to mtprcve '

9 (a) Decisions must be made re ablllty tq. reach’ &wn'l &M when
(f) De hild;.:] b > g 5Chool plan 2

\“ \

p. 15) Areas i

@.
PR Group * .
. (1) Cmﬁculun should meet the. heeds of the paJ‘t"lC'”Tar student. “

Major ultimate objective lS readJ.ng
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: -"Ot'her Suggest_lons - Section V, Part B, question 2 (fram questlonnaire
p. 15)

RRT Gro
r(ﬂ)—%m_r For such short periods, the'teacher's time should
be spent working directly with the students.

CRT
r(%%%m: This depends on the needs of the students, their ages, -
and the teacher.

.

"Other™ suggestions - Section V, Part B, question 1 (from questionnaire
p. 15) Resource Room Curriculum AN

&

RRT k b
1. (h) Other: The curriculum cannot be laid out but it would be
*  helpful to have specific methods and/or lesson plans for specific

problems ~je.g. sequence, visual perception problans with mlddle
parts witll words, etc.

f

CRT Group
1. (h) Other: RRTs, CRTs, Principal, specialist.
2. (h) Other: RRTs in consultation with CRTs.

PR Gro
1. (h) Other: The RR curriculum should be developed by the RRT with
‘ the assistance of curxiculum committee and specialists but
lmplemented according ta the school plan.

Other" suggestions - Section V, Part C, question 1 (from questionnaire
p. 16) Methods of Instruction :

RRT Gro . ~ A} ’ :
1. (a-f) Most instruction should be a combination of oral instruction
and reading/writing. Small groups are preferable to allow for
sharing of experiences; howewer, one~-to-one tutoring may also be
effective at times. Pre-planned programs are for the benefit of
the publisher and teacher; not the child, and should not be used.
2. (a) Effective for new students for "gatch up".
3. (b) Greater ca ication through discussion; they learn through
one anothey; small groups are less intimidating for speaking out.
4. (f) Occasi y needed.-
5. (g) Other: whole language based learning. Emphasis on language

patterns. Writing and reading for purpose of small group actlv:Ltles

6. (b) I think that peer relationships in RR are helpful.

7. (e).If interesting and varied. ’

R (f) The child should receive personal feedback and pot just do !
more seatwork.

181
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PR Gro

1. (a-%) Teacher screens children, detenm.nes their wea]messes and
groups thanmthpeersvmohavesmlarneedg Teacher plans to
neettheneedsusmgscxreofthe1deaslisted

(b) With related activities..

(f) Often for a group who are having similar problens

(a) Ideal.

(b) Most realistic and productive. : !

(c} Too structured - progra% should fit pup11 not reverse.

(f) Good but time restrictions of teacher does not permit.

. (€) You use anything that works.

-

VOO UN B WN
L]

CRT Gro

1. (b) Provides greatest student/teacher J,nteractlon

2. (b) Mosteffective to work with peers. -

3. (d) Learn by liking what you are doing-

4. (a)’Don't favor tutoring a child for a long perlod of time.

5. (f) Language Arts cannot be taught well in this "cut and dried"
fashion. . Also emphasis should be on pupil trying to achieve his
own needs when trying to communicate better. Teacher assists

‘ him with this.

6. (b) More instruction in small grqups. necessary in early grades.

7.v (c) If directions are clear and prec1se this method would be
excellent.

8. (d) Games provide motJ.vatJ.on for learnmg

9. (e) Oontinuwous repetition should. result in learning.

10. (f) satisfactory as long as child has same kind of feedback as to
whether or not he has performed torrectly.

"Other" suggestions - Section V, Part D, question 1 (from questlonnalm
p- 17) Instructional Materials in the RR

RRT Gro * ,

1. (k) Other: Manipulative materials, flannel board.

I_W%)er Field trips; children bring in materials that interest
them. )

PR Group

N6 "other" comments.



APPENDIX B
QUESTIONNATRE INSTRUMENT':
PERCEPTIONS OF THE RESOURCE ROOM
CONCEPT AND TEACHER ROLE IN EIEMENTARY
SCHOOL_RESOURCE_ROOMS

d o .
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Jear Respondents: I :

The following questionnaire is télbe QSed in a'study to determine the various per-
ceptions held by class%oom teachef%. resource room teachers and principals of the re-
‘surce room concept and the resourcé room teacher role in the school. These 3 Jroups
will be asked to share their perceptions of the following topics:

(1) Concept of the resource room '

(2) Resource room teacher
(3) " Referral and placement of students in resource rooms
(4) . Terminatﬁon‘of Students’ visits to resource room '
(5) Resource room éurricqﬁum and instruction

My personal experience as i resource room teacger gave me reason to believe that educators
sometimes became famil{ar with the resource room innovation without adequate background
—knowledge as to it's purpose ghd function, and, as is the case with many innovations,
u‘%hout having seriously considered the concept in tgrms of "necgssity" to their part- *
fcular situation. ‘Events such as these could considerably affect the role of the

resource room teacher in the school. The intent, then, is to gather information for
purposes of comparison amohg the groups mentioned above, of fhe perception of the

resource room concept and resource room teacher ro1g. The study will include only
elementary schools in tﬁe,Edmonton Public School system. Names of people and schaals

used in the ;study will EEmain confidential and each will be identified by a number only.

7

Your part in the study will be to fill out the questionnaire which will be picked

up by myself before November 30, 1981. Qur agreed time for this is N

~7 \
If you wish to know the results of this stuc, I will be willing to share infcimation
with ybu on completion of the work. . P

The following information would.be helpful in compiling and interpreting the questian-
. naire data{/7 7 ; 4

(1) /7 Number of years of: teaching experience in regular classraom(if any)

(2) Number of ye;rs of teaching experience in resource room (if any)

Number of years of teachjng in present school ]

(8) Position on staff: (Check those which apply to you):
' Principal : ) i
& —_Classroom teacher ™

—— Resource room teacher

Vice principal

———

Other.

|
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Your co-onaratinn dn this study is sincerely appreciated. If you require help
1n1nterpret1na questions or have any other questions, I can be reached at the numbers
below. - : _ ’i,

Name of Invest1gator Patricia Heffernan
Phone: Home - 484-7654 (after 6:00 p.m. Wed. - Sun.)

Work - 432-3913 (can leave a message if unable to reach me here before 4:00

on weekdays )
(4

Sincere1y,

Pat Heffernan
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I. Concept of Resource Room Program e &\

The -following questions are intended to giVe'the investigator information on:

(1) Concept of Sthe resource room program (Section A)

éZ%q{gnctions of the resource room program (Section B) :

J) Assessment of adequacy of resource room programs (Section C) °

(4) Physical Features and location of resource room in the school (Section D)

A. Concept of the Resource Room Program
]

1.

2

~When I first heard the term 'resource room' and before I had knowledge

of it, I thought of a resource room as * S ‘

Then I began tb develop my concépt‘df the resource Edom through a:
(Check one_or more of the following)

'a) Resource room teacher o
'b) Superintendant ‘ S
c) Resource room consultant “

d) Principal.

e) Other(s) (Specify)

. Through mj initial éncoﬁntérs (1-3 months) with the person(s) identified

above, I came to view the resource room as _ » . '

[

3

After having had at least one years experiehce with the resource réom,
by teaching in 1t, or by other contact, my idea of a resource room is

\\
.

(If you present1}~have a different concept of resource room from number 4,
go on to 5.) _ o o

My preseht éoncept_differs from former views I held about the resource
roiomby o

r
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.. B. Functions of the Resource Room Program - \ | e

LN

1. In youf;opiﬁidn, what SHOULD the functions of the resourcé room program .
be in the's;h¢01?, éelou‘is a 1ist of these functions taken from the
- EPSB Resource’ Room Teacher Handhook along with additional functions;\\x h
 'not‘1isted'jn the: handbook. - There~1§ also space for you to. inciude '
*  additional functions-1f you wish. Including all the functions from a-k
below (1) In column 1, check those which yguﬁfeel should be functions °
.~ of the resource room. - o - - )
2. In Column 2, rank those checked fn Column 1 1n‘order§of impOrténce. where
s thé most mportant.
Column 1 “Column® _ -
~(What  (Rank order :
~ functions of import- L
- ~should be) ance)- o Resource room Handbook (a - f) :
5 : . a) To help children 1A elementary grades,Bvercome ‘
T - specific deficits in Language Arts skills be-
> . fore these become.crippling disabilities. ]
b) To prevent a child's loss of self-confidence
N . and enhance his/her feelings of success.
5 c) To teach so the goals of academic excellence
. set by parents, teachers and students can be
K - mt. : .
d)r;To enable resource room teachers and classroom N\
-~ . teachers to use diagnostic teaching methods.
N e) To acquaint more teachers with materials which
- can be used for remedial reading in a classroom
, as well as resource room setting. ° ‘
f) - To plan and implement indivicluail aregrams for
‘ pupils. where required in co-operation with
classroom teachers and specialists.
'Additional Functions (g - 1)

.g) ~ To provide instruction for students which will
bring them up to their present grade level in
reading and langyage arts skills.

h) To diagnose students academic weaknesses and

& . teach to them. v -
' . 1) To diagnose students academic strengths and
- teach to them. ’ B
¢ Others

j) oOther (state)

k) Other (state)

C. Eva]uétion of Resource Room Prbgrams v ‘ '
1.

(a) " What do you consider the educational and/or other strengths of the
résource room program as you have experienced it/them? Give specific :
gxamples to support your opinion. : A

2
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(b)

.:‘(a)

- (c)

(d).

© 188

‘Sgrengths : 9\3 ° o Example o “K\\
eg.’ Provide more opportunity. eg. Resources room teachers

for teachers to consider in- ‘ work with small groups of
.dividual di fferences of students * .
students S o AR

P *\ R .
) ~ | ‘

What do you consider the educationa1 and/or other weaknesses of the
_resource room program as you have experienced tt7them? .

Weaknesses | xample '

eg. Teachers may be too TeacE?ng of children neglected
‘diagnosis’ oriented/’ : because of too frequent testing

_ . % AR

L

s .

.\; q

Resource room programs as you know them now, should continue to be a
part of the public school system.

yes T N0y o
Why or why not?

What changes, 1if any, (phi]osophy. instruction, curr1cu1m, function)

would you Tike to see, in resource room programs? (If space is too
Timited, write on back of the sheet) -

*

If you do not think resource room programs shou]d continue what
a1ternat1ves to them can you suggest?

\ ~
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. Physica] Features and Location of Resource Rooms ‘in the School

Comﬁent on each of the fb110wing aspects of resource room physical structure '
. and locatfon in terms of what you wouid consider as {deal and functiona] fn
- a school setting and why these aspects are 1mportant s

‘, 1.'-

Location of resource rooms in schoot :
(a) What. fs important? e -

© (b)) Mhy is it dmportaner !

. 4 L]

' Physical Size of resource rooms

(e) What is important? - S f - , ‘ !
(b) Why is it {mportant? o . M

Physical App&arance oF resdurce rooms
(a) What is important?

o _
(b) Why is 1t import&nt? /

£ﬁysica1 -arrangement of resource room furniture, eqdipment and materials:

"what is important? ~ Why is it important?

a) furniture L " a) .
b) equipment _ " b)

) materials - ).
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II" Resource Room Teachers : yfyj' .

, This section is. intended ‘to provide the investigator with your pgrceptions of several’

vaspects of. thT\\source room teacher role fn the school Answer the questions as ybue;“ :
Understand ot/percefve the aspects of the resource room teacher role as listed below 2l

(1) Teacher education of resource. ‘room. teachers (Section A) :

(2) Characteristics of a_ desirabte resource room teacher personality (Section B)
(3) Responsibility of resource room teachers to- other groups (Section C)

(4) Responsibility of other groups to reg\urce room teachers (Section D)

[3

~A. Teacher Education of Resource Room teachers

? 1. (a) Resourcefroom teachers ‘must have knowiedge and expertise different
* from that of the classroom er.
' yes ~no
(b) If ne, why not?
";ﬁ - . () . If yes, go onfto‘questions 2, 3, 4.

2. Fieids or areas fn which resOurce room teachers must have® knowledge and
expertise are: e
(Check those which apply in Column 1 and rank in order of importance in ’

CoTumn 2 where 1 is the most important.)

* Column 1 ~ Column 2
‘(Essential - (Rank order
fields) " of {mport-

ance. -

Reading and the other 1anguage arts.
Child psychology

Language development process

Special education -
Otagnostic testing and- assessment L
ClinfRal teaching ’
Other (Specify)
Other (Specify)

- 3. 0utlined below are several categories of sources from which resource Foom
teacher receive education. Under the categories outiined beiow

(a) Check at the margin if you think ‘the category from i (a) - (g) ) is
. effective

(b) List specific sources in ‘the out1ined categories which you feel re-

- source room teachers can gain effective education N

(c)  Specify the nature.of the sources " - 4 N

o

T w0 A0 T
Nt Vst st nat” S’ St St e




Sources .

(g) Courses (Cat- Number of &
""'f? egory. or number) courses.
' eg. Educational = 3
L Psycho1ogy '

_.7

@

(b)' Assistance from other peopie
eg consultants o

——_'c) Observation of resource room
" teachers in the classroom

i 1 d)  Inservice training from
- “eg. Central office personne1

- < (e) Conferences/Conventions
o eg. Learning Disabilities

—_—.(f) other (Speci'fy)

[

— (ﬂ) Other { S'peci fy)

‘,. ) i PR

. . Nature 2
Kind/level er Subgect Matter of

" Course .
child development ‘g " -

Caer

eg. Provide ideas for resourse room
activities. .

-

\

eg. whiie.teachingvsmali groups

eg. Diagnosiseprocedure

d

eg. Identification of L.0. children

- 4, Choose 3 categories from question 3 which ydh consider to be the most
| effective in the education of resource roaom teachers. and rank them in

- order of importance
(a) (most effective)

P
.\_/

- (b)

(¢) (least effective)

\« '



:B.

Desirabue Resource Room Teacher Personal1ty Character1st1cs

- 1.70f the following Personalrty characteristics listed be‘OW ?*1 "

l(a) Chaose. 3 wh1ch you feel are most heneficial- to the resource. room
teacher in his/her role and check them in column .

“

(b) Rank them in column 25 where 1 is the mos t lmportant

Cqﬂuﬂn 1 - Column 2
(Desirable = (Rank order ‘ ‘ o .
character-_ of import- . S . -

- 1st1cs) - ance) .

Has patience

'Is well-organized

-Has good communication ski11s

Gets along well with other people

Is enthusiastic about teaching program

Is encouraging to students - .
Realizes and accepts ¥ mitations of self .
Is flexible .

Is creative- ‘

Is firm with students

Other (specify)
Other (specify)

—“tHs T RO AO T

A+

Responsibilities of Resource Room Teachers"to Others

i

The following questions are concerned with your. perceptions of what the’ re-
source room teachers goals shou1d be {n fu1f111ing thefr responsibi]ities to:

(a) Resource room students

(b) Classroom teachers

(c) Parents

(d) Principals P

For each of the groups above (a, b, ¢y d) state whether the goals Iisted betow
should or 'should not be’ adhered to by réseurce room teachers when dealing

" with these groups . Comment on your answer. i g -

1. Responsibilfties of resource room teachers to resource rqom students while

students are attending the - resource room should be to:

192

. B yg;/no _ Comment
(8) Provide a specfal resource I '
. room program for thase :students
with average to above average -
[.Q. - who are having difficulty N :
in reading and/or._lanquage arts . D

(b) Assess and measure students a- . S .
bility in reading/language arts '

Y qn relation to his/her peers
Work with students until their

reading ability {s on par with
1 B 5

(d) Structure activities for stu-
dents to strengthen their self-
_.__s.qnﬁeem;_




o

2.

-

(a)
' . medial instruction in the re-

T

(5)

(o)

" Provide extra-drill in the -

area of the* lanauaae arta S
Other (Snecify) \'

Other (Snecify)

A

Responsibilities of resdurtg r?pm.téaéh§¥s‘tc GIaséroom»teachers shqyld__‘
be to: : | AR

Assist them by urov1d1nq re-

source room for those students
who are underachieving 1n read-

ina_and the other 1anguagg arts.

(b)

Alert them to the resource room

program and it's function 1n the
schaol.

~7

Schedule meetings w1th them to
discuss progress of. students
while child {s attending ‘the

_resource room.

Familiariza them with. d1fferent

materials and methods to. be used’

w1 h unde__chiavers

students, . -

~Accent‘a11 refarred studentg

Coné 1 with‘}hem reuu]ar1y
reqarding students classroom

.proqress in uenerai after

.-‘students no longer att“ the

resourcg,rnﬂm-

®

» Work with classroom teacher to
~structure a program for child

when shé/he returns to the
classroom,

Other (Sneci fy)

OtherjtﬁqecifY) "

-

e
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. Rgspogs1b111t1e57qf resource room teachers to parents should be to:

WY

yes/no

Comment

(,) AIert them to and familiarize
' them with the school's resource
~_room program.

{b)” ConsuTt with them regularly re-

garding child's progress.
\c) RAsk their consent Before re-

W ferring child to resource room. :
(d]Offer suggestions to them for
working with -their child at home.

(e7 Uther (Specity)

(f) Other (Specify)

Responsib111t1es of reseurce room te cﬁers to principals should be to:

yes/no

Comment

(a) Provide a remedial language
arts program in the school to
deal with underachieving stu-

nts .,

() Provide him/her with goals and .
‘functions of the resource room

rogram, -
(c) Meet with him/her regularly to.

discuss student's progress

(47 Request that she/he visit the
resource room to observe re-
source room activities and
instruction,

(e) Provide him/her with written
reports and files of student's

_progress .

(f) Other- (Specify)

(a) Other (Spectfy)

/

In my opinion, resource room teachers should be. responsible to:

(Rank in:

order where #1 is the person or group to which you feel the resource room
teacher should have the most responsihility:

a) Principal

e) Central office personnel
f) Other (Specify)

i b) ‘Students
¢) Classroom teachers
. d) 'Parents

Comment :

e . e
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Responsibilities of other groups to the Resource Room Teacher

195

This section is similar in format to section C, the differeﬁce here being that

tha Emphasis is on’'the responsibilities of other grohps‘to the resource room
taacher.

1

()

- f[lassroom teachers should:
. ’
- Responsibility

5

yes/no

Comment

(a)

Utilize the resource room
service in the school

(b)

Co-operate with the resource

"room teacher by.meeting him/her

regularly to discuss 'student's
progress :

(c)

(d)

Ubserve students who are under-
achieving and consider them for
resource room referral.

Assume responsibility for ChRiTC
when she/he returns to class-
room L

OF

Listen to resource room teacher
suggestions for'classroom in-
struction of child and attempt
to implement them.

-

(g)

‘Gther (Specify)

Other (Speci fy)

Jrin

ncigals should -
- Responsibility ~

yes/no

Comment

(a)

Provide a physically adequate
room in .the school for the
functioning of the resacurce
room program.

T5)

Support the program philisophi-
cally.

SUppoTt the program Finacially

-Become aware of the activities
‘and insturction of resource
room program. -

Integrate. the program within
the school with the regular
school programs.

()

(g)

Interpret the resource room

program to staff within the
school. .

Jther (Specify]

“(h).

Other (Specify) =

T e e — - —— & .- -
— e 0 - e ¢ e

10




3.

yes/no

Comment

Other spgcialists (psy@hologfsts, reading spgnialists. etc.) should:
Responsibility . -

¥

+ 196

(a)

Provinde further specialized
testing of referred students.

\b)

¥

Assist with the development of
remediation for children who
have been assessed by offering

suggestions for materials and
techniques.. :

(cr)

Act as consultants to resource .
room teachers.

(@

Become acquainted with resource
room teachers and the childrew
referred for testing before
testing,

(e)

Follow. the progress of the s tu-
dents who have been assessed.

(f)* Other (Specify)

(g)

Other (Specify)

8, Central office consultants should:

yes/no

Comment

(a)

Assist resource room-teachers
in the planning of the program

(b

[nTorm the resource room teacner

of his/her responsibilities and
duties.

(c)

(d)

Assist the resoufce room teacher
with the ordering of materials
for resource room.

Lheck requTarly on_tﬁE resource
room teacher's management of the
[esource room. 3

(e)

(f)

Provide in-service training for
resource-room teachers for the
Job. .

—

)

Assist resource.room teachers
with problems which may occur
in the resource room.

Q)

Provide feedback on the re-.
source room teacher's per- .
formance of his/her dutfes.

Other (Specify)

(1)

Other (Specify)

11
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I, Re:

ferral and Placement of Students in Resource Room .

/

Oissension can result in schools when and if there is not a clear understanding
among staff as to which students are placed in resource rooms and how and why
they came to be there. The 1ntent10n in this sectiop?1s to solicit yourkv1ews
on the referral of students to and their placement in resource rooms.

A. Criteria for initial placement of students in resource rooms

S

Check those characteristics from the list beiow, some of which you think

" teachers sh

The childre
a)

Ko~ TQ - A.O T .
Nt Vet st Nt Nang Vet Vet il Nl Sue®

TR T

From those

ould see when. considering children for resource room placement..
n

Are of average [.Q. or above but are not achieving according1y
.academically. .

"Are in the Grade 1-4 range

Are achieving below peers in reading achievment.

Have a short attention span and poor listening skills.
Are hyperactive. '

Have poor writing skills

Have poorly developed oral language and speaking skills
Rarely finish assignments

Have poor physical - coordination skills

Are disruptive in class

Others (Specify)

\

characteristics'Ehecked above, indicate below those whiéh.you

197

feel ‘should be manifest in each child who is referred to the resource room.

~r

1

(a) Do you feel that there are certain ages or grade levels when chi]dren

should benefit most from resource room 1nstruction?

Yes
(b ) If yes

o

No . ’
pecify when and g?ve a reason for your choice

12



B. - Scheduling in Resource Rooms

1. If referred for resourén\room assistance,
resource room,

111

— (f)

2. How Tong (minutes. days, hours
the resource room?

(a)

T~

, -
a) On a datly basis

On-a weekly bdsis
Bi-weekly -

e) Other (Speci fy)

198

the child should attend the

d) Whenever the child is having difficulty in the classroom

Other (Speci fy)

Daily

, efc.),dosyou feel a child should attend

3. If a child.is referred}for resourée room p1acement, which criteria should
classroom teachers use in deciding when to send the child from the class-

room to the resource room? That is,
which are more approporiate than othe

are there times to schedule the child .
rs? Indicate from the list below

which of these criteria should be used and comment by writing yes or no for

each line mentioned.

yes/no

Criteria

The child should attend the resource room:

Corman+

fa)

-

'b)

——

—_—(d)

During language arts .
Ouring phys. ed and/or music
Puring-classes which involve
novel activities, expériences.
Curing the fist class of.the day

e) During the las class of the day
(f) cher?s) (Specify)
4. The child should attend the resource room:

——r——
——
——————

b) Whenever scheduled by
c) Whenever resource. room
.1y decide.

d) Other (Specify)

a) When ever scheduled by the classroom teacher
the resource room teacher '
teacher and classroom teacher co-operative-

8

ey

&

IV. Terminating Siudents Visits to Resource Rooms : '

What criteria should resource room’téachers use to decide that their\students are
ready to remain in their regular classroom full time and cease their régular visits

13
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da

: i
P
., o

to the resource room? Indicate yes or no to the criteria below and comment on

‘.

your answer. : ' ' 1%?; ;

A child should not contine resource room visits when:

Criteria , ves /no Comment

vy
£ '

199

1. (a) She/he has reached her/his grade|
level in reading achievment. ‘

\b) She/he seems To be achieving
on par with her/his peers in
most subjects. ‘

(€T 3he/he has regained Fer/hie
self-confidence in aCademic
ability. ‘

{d) She/he has déVeToped‘good ::55
classroom work habits. o
e) She/he does not co-operate wr—

with the resource room teacher

(f) Her/his cTassroom work does not
improve after 2-3 months in-
struction in resource room.

(g) Other (Specity) o

.(“

(h) Other (Specify)

2. (a) Should the resource room teacher be responsible solely for deciding
. when a student no longer requires assist;nce in the resource room?

yes no '
(b) 1f no, who else should be responsible for deciding?

(¢} In your school, who generally hakes_this»decision?

°

(d) Are you satisfied with this procedure used in ydﬁr school?
yes no :

(e) Why or why not?

V. Refource Room Instruction and Curriculm

' A. Areas of Iﬁstruction _

1. (a) In which areas (schoo? subﬁects or personal
resource room teachers be responsible for in

‘(a) Check those which you feel are important Column 1,

(b) Rank in Columh 2, those checked in 1 (a) in order of importance

where 1 is the most important.

Ad .
-, ' Lo .



B., Resource Room Curriculm:
.A O“

1.

-

Column

1

-{Important

areas)

200

Column 2

(Rank order

of import-

ance) '

a) Language arts with an emphasis on reading
skills, '

b)  Language arts with an emphasis on writing
c) Language arts with an emphasis on development .

or oral language.

> d) Language arts with an emphasts on reading,
writing, and oral language. -
Mathematics : ’

Perceptual - motor training

N

e)

f) .

- @) Social and/or self development =~ -~ "7

hg A1l areas in which child appears to be weak.
i , .

N

Other(s) (Speciﬁy)

ez

In your opinion, instruction given children 1n resource rooms should be:

(Check

T

T
e N Nt S

thos

a)
b)
c)
d)

- learinging SRA Rdg kits.)
In small groups where children are grouped by ability-

e
£

e which apply)

The completing of written seatwomk activities.

Mostly oral with an emphasis on 4iscussion. :
Combination of both written and oral activities..
Student-initiated, se]f—paced'instnuctton'(1,e.'programmed_

With individualized programs for each student developed by
resource room teacher. :

Combination of all of the above,

Other(s) (Speci fy)

{x

4

Who do
Y

T

you

a)’
b)

¢},

d) ©
e-
.f)
g)
h
i)

feel should be responsible ‘for deciding resource room curriculm?

Resource room teachers as a group

Resource room teachers individually

Combination of a and b above . -
G%asirqgm teachers . :

¢ " .

9

Curffiulm:committee of specialists and teachers
Reading specialists or psychologists o
Other(s) (Specify) '

6
LN

-
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~2. Should the

I11

s

‘room teacher wrorking together.
_ Other(s) (Speci fy) -

201

resource room curriculm:

Complement classroom teachers curriculm?
SuppIement-claserOm.teacher”s curriculm?

Replace classroom teacher's curriculm? o

Be written up officially by central office personnel listing
goals and objectives for resource room?

teachers as guidelines with suggestions for instruction?

Be left to the discretion of the resource room teacher and class-

"C. Methods of Instruction

!

1. The fol16w1ng instructional fechniques are generally considered to be accept-

able forms:

of resource room instruction.:

, tive resource room instruction.
(2) Comment on your choice

(1) Rank them in. order of importance in terms of your priorities for affect-

R

Comment

, =

. _ by teacher. .

One to one tutoring of child

D)

_Student groups.-

Teacher instruction in small

c

|

rogrammed 1nstruction (pre-"
planned, structured program ' ‘
providing immediate feedback -
in Distar, SRA, Sullivan Rdqg.

d)

—

.Teaching and Tearning through
_qames” '~ -

‘-‘e)

Learning through oral and — -ﬁ,
written drill

)

S

- follows in a checklist

‘student with pre-planned,
"written program, planned es-
‘pecially for student to suit

Teacher provision of each

his/her needs, which child.

fashion.

_ 9)

Othey, (Speci fy) = - < -
R4 . :

)

Other (Speci fy)

D. Instructional M&terials'1n the Resource'Robm

g‘--ikdggﬁUg§tfon 1

. = }"‘Qf/s"{g ey

below

e'materjals.you consider to be ‘important aids to rescurcé moom

>
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instruction in column 1. :
2. Of those checked, rank them in order of importance in column 2.
~ The kinds of materiais which should be useddn the resource room are
Column'1 2 Column 2
\ . - ‘a) Complete Tanguage arts/r‘F programs which are
‘ R the same as those used in child’ s regular ciass-
' ® room.
A b) Complete language arts/rdg. prograns which are’
, Y - different from those used in child's regular
. AN . classroom.
" c) A wide- variety and range of iangque arts/rdg.
’ ; programs and materials.
. d) A'wide variety and range of library and leisure
;. V ' reading books to sui't varied reading levels,
e) More instructional games than "work- like"
: " _paper-pencil activitiesé :
L _*f) More paper-pencil “work Tike" activities than
i ' games .
g) A complete oral language deveiopment program i.e.
Peabody. :
h) Materials to aigerceptuai training
1) Self-concept, pe onai development programs 1.e.
—_ " Duso Kits : .
‘ ~J) Wide selection of A-v materiais
-k) Other (Specify)
_—
1) Other (Specif?),
2. (a) Resource room materiaTs should be'restricted for use by resource room
teachers. : i : 7 R
yes no
(b) If no, who should use them and how?
(c) For a resource room to opefdte’etfectiie]y, the inctrdctiOnai materials

HI I

- should be

"a) The central eiement of instruction with or without the
- teacher

b) . Support to effective instruction by the teacher -
c) Other (Specify) . ‘ R

d) 'Other'(Specify)‘;

17 .



