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- aBsTRACT @ . . -

The purpose of the study was to assess the f 986 "Livnng and Learnlng Expo" ‘an -

) event WhICh promotes hfelong educatlon and lts lmpact on counselmg |ssues wuthln a

'-_‘;socmty in transmont lt also addresses how medla psychology could be utilized to
B helgnten the: mformatlon tlow between practmoners and the public Utllizmg a

| descnptlve survey research method questionnanres Were Talled to the 61 8 volunteers

,»: [ ~

' one year after the Expo The 243 respondents (14 to 75 years M=- 38) are

' comprised of 138 females (57%) and 105males (43%) Hesults 1ndicate a 43% S

response rate wnth nonrespondents recelvmg no follow up

The sample was obtamed from an accessnble populatlon of volunteers WhiCh is".

assumed to be closely comparable to the target populatlon of an estlmaled 15 000

persons who attended the Expo Although one could argue that the re5ults are

[y

) _.generallzabl; to the target (populatlon such an mferential Ieap is not made o

The results have socral scuentlflc and educatlonal |mphcatlons Recommendations o

: ’for further research lnclude assessmg lhe relatlonshrp between "That s lemg" ‘a CJCA

psycho educatronal interactrve radio program which promoted the Expo and'nts lmpact

on partlclpants who W|ll ettend a future Expo
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Chapterl 3 '
INTR()DUCTION

LA

-

The descnptwe survey?vas based on the 1986 "lem g and Leammg E‘(po ' promotcd
by 930 o) CA radlo, especxally a media psychologyprogram "That s Ltvmg and by
Alberta Advanced Educaﬁon “The study assesses the effeCts of the Expo in terms of how
. it impacts counsehng issues in a soc1ety 1n transmon and brlefly addresses how medm
psychology might be utlhzed to hexghten the mion%u_o/n_ﬂow-between practmoners and
‘the pubhc To date, there is, llttle research on the promotxon of the concept of ltfelon;,
educatlon its mtf)act on counsehng issues, and its relatronshlp wath media psychology

_ Dave (1976) addressed the foundatlonal content of llfelong educattort ' '

) thts content should take into account the entire hfe-span includin; g the various e
' educauve agencies operating in the life-space of an individual rather than follow a Ty
narrow conception.of education as formal schooling during childhood and youth. -
Thus, although schooling was not-to be neglected, tlze'ffeld should embrace the .
vertical time dimension from birth to death, and the horizgntal space dimension K
~ including education in-the - home, school, community, places of wogK, culture and
recreation, religious instititions and through mass media and oth structures .md
- situations.of formai; non-formal and informal learmng (p.31)/

~

He also 1nd1cated that many countnes in the wonld are prepared to 1mplement operattonal

L)

aspects of hfelong educanon N0teworthy is hlS havmg mennoned that a speu.tl Alberm "

Comrmsswn Report for the: future development of educatlon mdlcates that ltfelon ;,
educanon is v1ewed asa major. gutdmg pnnc1ple w1th1n the provmce
‘ v
Llfelong educauon depends on the transfer of 1nfor=rﬁliuon amon g persons whtch m.tv

1nvolve a mass commumcattons approach to dlssemmamg 1nfonnatlon The plulosoph*

behmd it lmpllCS that media can distribute mformatton and ellmlnate persons' needs to ahe " j'

NG - .

in contact vvlth‘formal and nonf_ormal schoolmgexperten_ces,;provnde mformatton,about )

P



the world at large and enable remote communmes to. have contact with cities, and depict’
e [~
! ~ past and, future societal trends Wthh effect lifelong educauon and counsehng issues.

.

A. Overview of the Problem and Rationale for 'the Study
The concept of leelong education incorporates developmental issues from cradle to
grave and the concept of adult educatlon ‘Which is but one aspect of llfelon g educatlon 1s

addressed Research on adultveducatxon tends to convey the assumptron that it and

eommumty ltfe would floundel' if the research component were to be taken away from
adult educanon (Courtney, 1986) However the literature conveyed that the crucial -
concemn is that th;%w of knowledge to the general pubhc is hmxted Consequently, an 1 “
exammatton of how the dtssemlnatlon process mlght be 1mproved is addressed E
N Whttney (1987) focused on the relatlonshrp between research and practice and on
' problems of the traditional edUCanon research model Firsdy, he claimed that the flowof -
mformatlon is ltmtted and that research results /are'o\ften published in academic Joumals
Wthh are most. often shared amongrcsearchers Secondly, the ivory tower svndrome |

is perpetuated in educattonal research smce no deﬁmte plan for drspersmg research

: mfonnatron to thie general pubhc 'éxxsts Iﬁesearch and practrce are to be converaed itis
i

tmperatrve that new dtssemlnatlon‘ .processes. be explored.‘

"B. Methods and Procedures
Data were collected in the format of a descnptlve survey. Approxrmately 15, OOO ]
I o persons attended the E‘(po and a survey questtonnarre was desrgned rewsed and malled e

to the 618 volunteers one year after the Expo Nonrespondents recerved no follow -up.

N -




\

C. Definitions- | o | ' | S —
The followmg operational deﬁmuons are uuhzed The first four definitions were
. c1ted in Htemstra (1976 pp 15-16). . o : «
Adult education. The relationship between an adult. student and.an eductttmnttl
s/pec1altst trained to work with adult learnérs in which the specxaltst provndes the student
‘w1th specxaltzed 1nformat10n learnmg expenences. or reference to resource mtuenttls
Education. The prov1$1on of mstructtonal situations wh%re the intent is that .
1nformat10n knowledge and learning sktlls are acqutred SRR i

Le'tmmg soc1ety The prov1310n of purposeful learmng opportumtles both wuhm tmd

) out31de of the tradttlonal educatxonal 1nst1tut10ns In such a settmg, formttl educ.mon

could be obtamed throughout one's hfe . »
Llfelong lggg g A process of learmng that continues throughout one's llh.tlmt,.

~depending on md1v1dua1 needs interests, and Iearmng skills.

Nonformal education. The systems of education which are outsxde the estubltshetl

formal system and are in vogue are: adult career (or vocauonal) conttntnn g, and sou.tl
'educatton Nonformal educanon courses and activities are more loosely structurtd but ™
maintain prescnpttve or formal elements’(Cheong & Ltat 1978)

Form'tl education. A system of educatton in which mform'ﬁtton knowledge, :tnd
'Ieammg sktln are 1mparted thh tradmonally structured te.tchtng, objectives, muhods .ln(l
‘ forms of ¥ evaluatton This compettttve and selecttve system is synonymous wtth
educattonal basics’ such as readtng, wntmg, and anthmette -

Inform'ﬂ Educatton A hfelong process whereby one acquires attttudes values,

- sxills, and knowledge through envxronmental educauonal and expenentml mﬂucnu,s
+



D Background to the Study

In September 1982 CJCA first aired "That s vamg a psycho educatlonal
'theracttve radio program and smce its concepnon it has been successful (Oglov 1984). -
In 1984 it was awarded the top Canadtan pubhc affarrs radto program by the Canadtan
Assocratton of Broadc,asters (The BBM Bureau of Measurement Surveys 1985)

Each weekday from 1405 to 1530 hours the program is hosted by a psychologtst or’
psychramst The format mcludes a bnef preamble ona predeterrmned topic, then o
| hsteners are invited to call and express concerns related to the toptc or any personal 1ssue
' Occasronally the hosts do a Jomt prograrn or invite-a guest who has expertlse ina specrﬁc
area™ The toptcs of the problem- and hstener— onented program range from
psycho -educational and counselrng issdes tQ psychlatnc and medlcal 1ssues

o

"That s Lrvmg" hosts noted that many callers lacked 1nformatton about avarlable V. :
4

educatlonal opportumnes relatmg to career occupattonal personal and general mterest
: courses Consequently, in October 1985 the first Alberta "Ltvmg and Learning E(po
was held and Alberta educattonal msntut:tonS' commumty colleaes vocattonal centres,
techmcal mstrtutes and universities provrded an aftemoon mformatlon extravaganza,
Pnor to [,he 1986 Expo Wthh had 50 exhlbttors, five "That' s lemg programs focused
-on employment and retraining op;ﬁtumues and personal and general 1nterest course
1nforn'_tatlon. The Expo was 'promoted by ualizing a range of r_nedtas. "
E. Dehmttatlons I o ‘

l Stnce the study was desrgned to assess the effects of the Expo in terms of how it

mwht etfect counsehmy issues within a soclety in transmon the medta effects of “That S



F. leltatlons " : ' | s

- Living", a psycho-educational interactive radio prograrn whic\h promoted thé 1986

"'Living and Learning Eicpo" were not examined o _ ?

~
‘v

. The questtonnatre was mailed to volunteers one year after the E"(po $0. th.u the
" long-term effects of the Expo on respondents could be exammed - .

¢ 3, No follow up of nonrespondents was conducted since the retum rate was a htgher

:,percenta'ge th_an that normally expected for mmal,_retums. »

) .- e

-

1 "The expenmentally acce551ble populatlon consists of volunteer \llb_]C(.ib.
cgnsequently the general llmltatlons mvolvmg volunteer SUb_]CCtS apply .
| 2 Dara.on nonvolunteer Expo part1c1pants could not be obtamed R
3 Data on nonpammpants who were aware of the Expo could not be obttuned SR
n 4 The. promotlonal strategy was pnmanly geared toward an adult populnuon for :
1930 CJCA radio is an adult orlented radio station. ' . ey ~ |
| 5 Smce the quesnonnalre was. mmled to volunteers one )(ear after\thz\f:ﬁ)o tlus nmv
" have mterfered with the accuracy of responses and mcreased the nonresponse rate.
G. Purpose and 0vervnew of the Study L e R | \%
. The purpose of the study was to assess the 1986 "Ltvmg and Lettrmng, Expo and s, -
‘impact on counsehng 1ssues wrthln a socxety in transtton The results are addressed |
, accordlng to the, three se‘ctlons whrch eorrespond with the six resear h quesuons 5 V o \
(1) what kinds of persons attended and answered a questtonnaxre ona hfelon" eductttmn
procram (”) how did respondents hear about why did they attend, and what were thexr

h
Mmpresswns of and suggestlons for the Expo and (3) does a preventlve and eduettuonal



“-}; ' v . i -
S ) )
~
|

\_‘ .. program whxch promoteerfelong educanon have an 1mpact on respondents” Four areas

~of research were explored socretal transformauons, lifelong educanon counselin g
v ¢ .
~ issues, and mass medla and megha psychology.

-H. Research Questnons ' v _ . . e

A

- L. What is the stansttcal proﬁle of the respondents who answered and returned the
\ :

1986 "Ltvmg and Learmng Expo quesuonnarre" -

~IQ

. How dld the respondents hear about the Expo"
3. Why did the respondents come to the Expo” ’ : | '

‘4. 'What did the respondents do as a result of what they expenenced or leamed at the
. Expo?’ A k - o

5. What are the respondents 1mpressrons of the Expo"

6. What are the respondents"Suggestlons for 1rnprovmg a future Expo?

R



o Ch.apterII,»
¥ LITERATUREREVIEW

' A Socleggl Transt‘ormatlons

‘l’he unprecedented pace of socral and economic transformauons is reshapmg one s
p1cture of tomorrow Vanous researchers have posited that the rnagmtude and mtenstty
of change i$ presenung srgmficant challenges to educators ancl counselors (Ashley, ‘ _

‘,"1986 Johnson 1986 Mamn 1986; McDamel 1984 Mtller-Tledeman & Tledeman .
- _'1986 Nevrson, 1984 Wrtght 1983 Young, 1987)

L
-',}

The acceleration in science and technology, the great populatron increase, the
improvements in the production of corisumer gogds, the: enlarging network of
communication, the drive towards social mobitity and participation in pohucal and
cultural activities by sections of the populaﬂon that in the past were relatively inactive
in these respects - these are some of the main factors that make our era so different

" . from any that have preceded it. 'I‘hey have shown us that most curfent educanon

systems have deficiencies so serious that they call for a thorough reshapm g
(Parkyn, 1973, P 11)

' Education is both a world in 1tself and aireflecnon of socrety at large (Faure & Herrtm
& Kaddoura & Lopes & Petrovsky & Rahnema & Ward 1972) Tradlttonal educuuon is |
N ’ belng revxsed although 1t is sull meant to provrde fundamental basvr The concept of"
hfelong educatron challenges the lradmonal educattonal concept in that it questions the
| idea of a spec1a1 penod for leammg and dtrectly addresses concems assocmted wnh the -
raptdlty of the t'r"ansfo trons
Socretal changes and the concept of llfelong learmng effect counsé’lmg upproachcs
S | 'Counselmg a person in transmon is normally a challengmg task. Counselmg such an’

mdrvrdual ina 5001ety in transmon may be a dlsc?mcertmg responsxbtltty at best.-

SR A H1stor1ans claim that hlstory repeats 1tself Although this may be true never before have

! ' - ’ r . .
A
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'so many socretal changes occurred in mdrvrduals hfespans It has never been more L

R __and changtng role 1ssues

confronnng North Americans are:

;.necessary to glve heed to- personal expenence and mtelhgence (Mlller-Tredeman &

' _Ttedeman, 1986) To facilitate adJustment to transformanons, educators and counselors

could more effectrvely provide services by seelong 10 understand dtmensmns of socral

-

Gtven the magmtude of change in North Amenca, a prvotal perxod in the h1story of
educatron will be expenenced between 1985 ; and the year 2000 (Mamn, 1986) Durmg
this time it w1ll become evrdent whether or not current educauonal approaches will be
effectrve in vrew of the rapld socretal and economic changes

Accordlng to Martin (1986) the sources: -of soc1al and econorruc transformatrons

1 f[fgg gg Qg ical Advanges Research and sc1ent1ﬁc dtscovenes have reﬁned

commumcauons capabrlttres and altered the structures and roles of many jobs. -

L -, -

’and econormc change, fluld job structures, persons levels of educatronal preparedness o

Sggtgl Interventtgns Restmctunng compames has resulted in cumnor costs w1thm

’treezes, temporary worl(ers and lump sum payments

3 So g 0- g:ultural Re;tgtton 'These transformatlons reﬂect more on an emotronal

_ level the reactlons of mdtvrduals to ‘their personal and social envrronments" (p. ’73)

- lndtvrduals are respondmg to therr environments in a neganve way and the‘tr sense of

A

connectedness wuh socrety at largeas amrss e '

4 §gctg-Stg,1¢tur'tl g; anges ‘Since the m1d 19705 51gmﬁcant chanaes in famtltal

~

structures otten caused htgher.mt gratlon pattems and chanves in demographtc

Za)

~ the permanent work force Thls entails: measures such as early retuement layoffs wage '

.{
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, " characteristics and employment opportunities |
Newson in Stewm & McCann (1987), addressed dtmensrons of cconomrc chan;,e
' Tradmonally Canada has been a farming ; natton however soon after WVVH 1ts economv

-

; soared and created an mtemanonal mdusmal trading nation. She also. acknowledz,ed the

nse of 011 pnces in the 1970 8 and the devastatmg effects of Canada'’s vulnerabtlttv in thie R

.mtemanonal rnarket in the 1980's Wrth havmg to contend with survwal 1ssues in an.

.’ 1ntematlonal market Canadrans can no longer adhere to yesterday s conceptrons ot what |

hfe rmght be hke when a person becomes an adult or elderly o - v"_' ‘ b'
Of the challenges whxch face soc1ety that of mass commumcanon is perhaps chanf,rxtL

the most rapxdly The forrmdable development of modem commumcauons technolo;_.y .

o has profound repercussrons (Lengrand 1970) A posmve aspect 1ncludes a feelm 2 ot

_ 'kmshtp with all nanons since modem technology enables persons to be aware ot every |

» 1mportant world event "Nevertheless 1nformatlon can only play a construcuve role if it s

accompamed by an mtense and contmuous process of training” '(Len grand 197() P 19).
Educators and counselors ought to be aware of how ready persons may be to chanj g,e ,. .v

-"—"themselves Nevrson in Stewin & McCann (1987), noted that one in-six Canadmns is

, functxonally 1lllterate and th

at:
w1th fewer unskilled Job(i/aalable, itis soberm g to riote that 1.682 million workers
have 0-8 years of education; of these 1.444 rhillion have jobs, 238,000 do not. Of *. .
. the population group 25 years or older, a quarter of them 3. 64 mt]hon are in that ! )-
- year category. (p 383) e \ : s

N She further noted that Canadxans attltudes toward educauon must chan ;_.,e and that

The Informatlon Age will requtre that all Canadians be prepared to mcrease thCIr level
- of skill and knowledge, and perhaps even to change to new areas of work.- Instead of
the old pattern of school, work, and retirement, there will be a lifelong combination
" of work and study. Opportunities for upgrading and retrammg occupanonal skills
‘must be readily avallable and encouraged (p 385) .
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- toward llfelong educanon and current education systems must be exarmned

In order for persons to adapt to the rapid social and economic changes the attitudes -

&

* ey A

/

The educator s role 1s to guide the Ieammg process so fhat all persons have an
°

be reshaped in order to achieve this aim. Parkyn s: (1973) first concem w1th regard to

this was that most educatlonal systems attend o only part of any gl\j'gn country s
| populauon ‘Thatis, persons who are’ 1nvolvéd w1th changes of the txmes are those who

- beneﬁt from the most unmedrate adJustments Secondly, many developmg countries

have been adoptm g educatlonal systems whxch prepare chrldren to enter a world tan'at is-.
raprdly passmg by for in many countnes the needs of the new era dre. not necessarxly
bemg fulﬁlled Thxrdly, he. addressed the need for hfelong educauon |

Ttis clear, moreover that the problem is one-of desrgnmg an educatlon not fora -

- known future but for life imr a world characterized by continuing change. . In some L

~ fields it will be possible to predict the nature of the changes-with some accuracy, for
example the spread of automated industrial processes,. the involvement of more

- people in economic and political demsxon-makmg and an increase in longewty and in
leisure Avith the concomitant opportunity for-an enrichment of life through cultural
~activities that once were the privilege of an elite. What is most probable, however, is
_-that unpredlctable changes will be*a major characterrsuc of the futurgerequiring the

' continuous adaptanon of man to new circumstances, continuous learning and -

‘ relearmng, and continding opportunities for education at every phase of the life cycle
. This implies that man can be expected to need facilities to help him to learn ~
throughout 50 or 60 years of a lifetime, rather than just for the first 15 or 20 years.
The twofold requirement of any model for-the future, then, is that it provide: :
~ adequately for the lengthening years of adulthood and that it see the educanon of

' chlldren in the perspectlve of life- long educauon (p 11) :

B Llfelong Educatlon

Accordrng to Dav€ (1976) crmcxsrns have been made agamst the quallty, adequacv

K '.opp?rtumty to comblne ‘work and study Most current educanonal systems will need 6

"”ia‘ §

-and relevance of educauonal systems however, there have been posmve responses o’

4
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such concems The Tlurd Intemauonal 90mm1ssxon orl the Development of Educ.ttton. '
" the Council of Europc, the: OECD ‘Centre for Educauonal Research and Innovauon. .1nd
: b_ the UNESCO Insntute for Educatton have all emphasxzed the i 1mportance of the concept '

~of hfelong education for meenng educatlonal challenges A cruc1al factor Wthh

] prompted UNESCO to study the development of the foundatlons of ltfelong educnuon '

was addressed by Dave (1976) who sewed as the Techmcal Drrector of the UNES CcO I

N
Insntute for Educauon _ : <

g Although an extensive: arnount of theoretrcal hterature on.education exists, tt cannot be

.used adequitely without reorganization and major reformulation because it is not -
generally based on the assumption that education is a lifelong process. Much of thew
existing material on the foundations of education is based on a rather narrow."
conception of education that is confined to primary and secondary schooling. Even -

“when it goes beyond these stages and includes pre-school, tertiary and adult levels, it
limits itself to the highly formal and institutionalized ledmning. The need has now

- arisinto compr.ehend the new scope and: wrder role of educatron (p 20) '

. : . The 1972 UNESCO or Edgar Faure report entttled Leam ng [Q Bg, is an 1mportnnt

landmark in educanon and tnggered an international response (Dave, 1973) Perhups the

crux of the report 1s the statement that. with lifelong educanon persons should no lon ger o

acqu1re knowledge once and for all but learn how to build up a contlnually evolvm;,
. body of knotwledge all through llfe ﬁaam to. be'" (Faure et al 1972 p. Vi. )-
The concept of: hfelong educauon is evolvmg By means of a hterature study Dave
(1973) 1dent1fied twenty tentanve concept charactensttcs of ltfelon g educatlon
1. The three basrc terms upon which the meamng of the concept is based are
- life"; "hfelong" and "education". The meaning attached to these terms and the
interpretation given to them largely determine the scope and meanmg of lifelong ..
educatlon ‘ .

' 2.': Educanon does not terminate at the end of formal schoolmg but 1t isa llfelont,
process Llfelong education covers. the entire llfespan of an mdmdual'

3. Llfelong educat1on is not conﬁned to adult educatxon but it encompasses and o

11



umﬁes all stages of education - pre primary, pnmary, secondary and so forthy.

Thus it seeks to vrew education i in 1ts totahty, . .

It includes both formal and | non- formal patternse( educauon planned as’ well_ L .

as mcrdental fearning.

. The home plays the first, most subtle and crucral role in 1mt1atmg the process

—of ltfelong learmﬁg This continues throughout the entire hfespan

. The commumty also plays an 1mportant role in the system of 11felong educauon _

right from the time the child begins to interact with it, and continues its
ducauve funcnon both m,professronal and general areas throughout life.

. f['hc 1nst1tut10ns of education like schools, umversmes and training centres are

S 10'11

11,

13.

14

" of course important, but only as one of the agencies for lifelong education.
They no ‘Jonger enjoy the monopoly for educating the people and can no longer
exxst in isolation from other educative agenc1es in the soc1ety .

. Lifelong education seeks conttnulty and arttculauon alon g 1ts verttcal or
‘ longltudmal dtmensmn y S : o

. Tt also seeks mtegratlon at its honzontal and depth d1mens1ons at every stagein
life. - _ .

Contrary to the elitist form of educauon llfelong educatron is umversal in
character It represents democratlsauon of educatlon

v' Ltfelong éducation is charactensed by its flexxbthty and leCI‘Slty in content

leammg tools and techmques, and tlme of learning. .

. Ttisa dynamtc approach to education Wthh allows adaptatlon of matenals and

media of leammg as and when new developments take place R
It allows altematrve patterns and forms of acqumng educauon

1t has two broad components general and professronal These- components

are not completely different fmm each other but are. 1nter-related and 1nteracttve -

.- in nature. :

s
S fulﬁlled through hfelong educatlon S el j‘_
- 16f

'."“17‘.

The, adaptrve and innovative funcuons of the mdrvxdual and the socxety are

It carries-out a corrective functton to take care of the shortcomxngs of"the ‘,
cxrsung system of educauon sl

The ultimate goal of llfelong eduoatton is to mamtam and 1mprove the qualtty

‘ of life.

12
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'18. There are three maJor prerequtsttes for hfelong educatton namelv opportumtv
L ,’mottvauon and educabthty

© 190 Tt 1sanorgamsmg prmcxple foralleducanon o ,' ST o

20. "‘At the operauonal level, ltfelong educatton provxdes a total system ‘of ttll
.- education. (pp 14 24) S e

Prospects of Ltfelong Educatton

The principle danger threatemng llfelong educatlon isto forget that 1t 1s merely a
\concept (Lengrand, in Cropley, 1979) The term lifelon g educatlon is often used

haphazardly, apphed to retraxmng, occupatlonal tramtng, contmumg .tnd adult eductttton
-”
Thls termmologlcal dlfﬁculty not only does a dxsserwce to ltfelong educatton it adds to

the existing confus1on Ge1p1 (1985) deﬁned ltfelong educanon

The ephemeral character of deﬁnmon of lifelong educatton which needs to be more -
sharply defined, has been corifirmed during the last decade: - ltfelong education -
.~ continuing professional education; lifelong education= hteracy campaignsi lifelong
" education - adult education; lifelong education - university extension; lifelong
education - self-realisation. - There has been an increasing awareness that all these
different educational activities are aspects of lifelong educatiorzbut that each taken.
* seperately does not constltute the whole of hfelong education. (pp 184-185)

‘ Furter (1977). suggested that the concept of hfelong educatt%)n may be thc symptom of .
, Westem educators gmlty conscxences and claxmed it 15 a utopmn model for educamonttl
planmng ‘He further asserted that hfelong educa,tton does not exist m realtty, however
o _that 1S ot to say | that because somethmg does not exxst it never will."

~In 1970 the Intemanonal Educatlon Year UNESCO addressed a turnmg, pomt inits

'approach to educauonal problems

The process of educanon was.no longer bemg thou ght of as dtthed into separate
*_entities, primary education, secondary education, technical education, and adult

- education: these were now seen as a continuous and mtegrated process ( P.trkyn
' 1973 P 8) R . _



e necd to encompass the concept of hfelong educatron.
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Thc tcrm hfelon g educanon is assoclated w1th the term "leammg socxety *-which has -

o been used in the Umted States smc‘c 1959 to conceptuahze what adult educauon is (Dave '

- .4 1975) Although adult educauon 1s only one aspect of hfelong educauon since the

'majonty of subJects in the research study are adults the concept of development and adult‘-? e

-

' ”educatlon is. bneﬂy addressed o . \

-

Accordmg to empmcal research on talk back radro in anbane approxlmately 6% are -

chlldren and. teenagers, and of the: adults 72% are females and 22% are males (MonaOhan S

, & Shunwah & Stewan & Smlth 1978) Itis apparent that talk back programs attract an - .

adult audlence A Detroit radio program tries to get as many 25- to 54-year-olds as they

can, for that is what most advemsers want (Rlce 1981)

T _' ‘Adult Educatlon and an Operatlonal V(ew of Human Development
mTradmonally chronologxcal age the achrevement of specrﬁc developmental tasks, and

L ,psychologlcal quahtlcs such as matunty were the bases for deﬁmng an adult (Okun

o 1984) "However Cross(1981) Neugarten(l977) and Schlossberg(l984) assert that .- :

sequentlal life- stage theory and developmental tasks for specrfic chronologlcal ages may

. no longer be vahd‘ in today,s socrety (Johnson, 1986 p. 7). Smce the concepts of

_ development'and 'education are changmg, educators' knowlecé servlce_s, and skrlls o

Adult educatton asa ﬁeld of acadermc 1nq\ury no longer completely views an adult .‘

,. w1th1n the tradltronal framework The focus tends to be on contmmty across the hfe span

and the great vanablllty in the adult populatJon For example the 1dea that A person wxll '

.have a _]Ob fora ltfetlme and not requu'e further educauon is outdated
. ST _

P



Although the concept of lrfelong educatron has beEn 4, part of educattonal phtlosophv :

o fora long time it did’ not recexve wide attenuon until the l970‘s (Swift, 1986) Howevert

some educators still tend to respond to adult students as )f they were tradrh ge
students (Rayman, 1981, tn Johnson 1986) Johnson (1986) noted that al hou b\‘

- educators are aware of new concepts of how adult.s learn and} f new concepttons of

o career development their knowledge is often not applled In fact it may be dtfﬁcult for

N\

| educators to understand their own personal adJustmegr}ts (Hosen 1985) let alone those of .

therr students. Consequently, both educators and adult students can beneﬁt ’t'rom L "

research which emphasrzes the need for skill development in burldm g dependable t_

relatlonshrps, self-dlrected leammg acuvrty programs, and an awareness of avarlable
. educattonal opportunmes (Frsher 198&

To counter the danger of adult educatlon becommg static, it is necessary to explore

o new avenues for reaching the masses smce many deterrents to partrmpatron exist. The

construct of "deterrent is mulndrmensxonal and subsumes psychologtcal socral ‘and
envrronmental vanables (Darkenwald&Valentlne 1985 Imel 1986) Unttl recently

adult educauon studres tended to focus on who panrcrpates and why (Imel 1986) N0t

. only,do educators need to know who comes for help, they need to know what motrvates o

: these persons to do so (Mtller & Musgrove 1986). Smce itis drfﬁcult to obtam

-' mformanon on the nonpamclpants by focusmg on. those who do part1c1pate educanonal
researchers may obtam a better v1ew of who therr target audtence is. Consequently, to l

reach a larger audrence it is necessary to employ new outreach or advemsmg strategtes

_ . and attempt to surmise who the nonpartlctpant is.
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C. Counselmg Issues

Whtle remedtal or therapeunc counselmg approaches have tended to be used for

fmdrvxduals whose hfe snuauons necessxtate infervention, some mdmduals snll drtft into
R pattems of tnadequate respouses (Nevrson m Stewm & McCann 1987) The lrterature

.oni chan ge theon revealed that change is etther 2 phtlosophtcal agreement of whatever the

'changes are or it can come_about by coercxon (Bahstrert 1987). Unfortunately, many

s

' 'per‘sons appear to be coerced to change whtle embracmg yesterday S dtctums In

mforrnatton burgeoned soc1ettes the counselor s role is to help perso«adapt to ltfe
changes 50 that fewer persons thl develop madequate response pattems
In 1963 Presxdent John F. Kennedy, in an address to the U.S. A Congress on
mental health stated e l g
. We cannot afford to postpone any longer a reversal in our approach to- mentat
affliction. For too long the shabby treatment of the many millions of the mentally -
disabled in custodial institutions and many millions more now in communities

- needing help has been justified on grounds of inadequate funds, further studies and
future promises.” We can procrastmate no more. (Nadelson 1986 pp 142 143)

It is now twenty-ﬂve years later albett in Canada and one may be 1nc11ned totwonder B

-

B whether the ﬂaws ih the commumty mental health system whrch stemmed from thts era

B have been grappled with. Nadelson (1986) asserted that itis not the concepgthat farled

but that a more effecnve system has not been 1mplemented

‘.r

" Remedial c or Therapeuttc Counselmg

Remedtal and therapeuttc counseltng approaches have not adeqnately reversed the

"trends of the numbers of persons who have mental affhcnons however 1nd1v1duals

.tamrhes and even enttre communmes have demonstrated a wxlhn oness to: advocate the

e



o ' . - _
need for mental health assrstance The social sngma surroundmg, md geneml 15norans.e
. of mental 1llness tends 1o drrmmsh as mental health educauOn increases. ‘
a It has been postulated that the focus of mental health services must turn to the socletal
“System as o“.gosed to the one-to- one remedtal or therapeuttc approaches (Dr.tpel.t 1986
: Jarvis, 1986; Kolb & BI'OdlC, 1982). Lewis and Lewisg1983),.in Drapeltl (1986)

contended that smgle serv1ce counsehng approaches are lneffectwe éven when dealin g .

' w1th 1nd1v1dual chents and that the multIserv1ce approach provxdes for the 1nd1v1du'tl a"td

" entire commumty regardless of the spec1ﬁc heeds of the person involved. However, this .

Y .. : RN e,

author does not go so far as.to say that one&) -one counsehng is meffeclxve

Developmental Counselmg T ,”

A sequent1a1 hfe stage theory approach to coptng w1th societal chanz,es may no ltm Eer ‘

be valld (Johnson 1986) The tradxtronal model of guxdance which mmally provxded
. drrect assxstance to people who needed to make OCCupatlonal decmons is outdated (Herr
| & Crammer, 1973, in Drapela 1986). Occupanonal gmdance isa solutlon to and part of
the problem of some of the socml changes (Madsen 1986) It could posstbly be pm ot
~ social change problems when counseltng approaches do not mcorporate personal or

" social spheres Although gutdance was not lmttally intended to encompass these sphcrcs

'1tcurrentlydoes | e

-

- F Philosophically, developmental gurdance is directed toward the achlevement of

personal adequacy and effectiveness through seif-knowledge, the awureness of one §°

- surroundings, a thorough mastery of the relationship between self and environment,
~and an understandmg of personal and social values (Shertzer & Stone 1981 p. 7”)

<

Developmental counselmg provides assistance w%h exammm;: ‘shifts in lttmxly roles

" and patterns and wrth adjustmg to physrcal 1ntellectual emouonal mdwndual and social -

a
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grOWth patterns. It also 'facilitates adj‘u’s'tmen‘t toa prolonged chlldhood and prepares one

‘for parenthood and retxrement It is analogous to the medrcal model Wthh adtfocates

. “*.,
N

preventlve care (Nev1son, in Stewm & McCann, 1987).
,-':h" . ‘ . . ;

-

Preventlve Counsehng e P
_ Prlmary preventlon isa key concept in the mental health\hterature (Coleman &
Butcher & Carson, 1980 Nevrson in Stewm & McCann 1987, Werner 1983) It
fosters posmve adjustment or mental health by seekmg condmons Wthh mav contnbute ’

to mental afﬂtctlons or dJsorders and by prov1d1ng mterventxons Wthh estabhsh

' ,condmons that enable persons o more effecuvely cope w1th life demands

' Wemer (1983) addressed growmg d1ssatlsfacnon with past mental health approaches

~and Wd on the i 1ncreasmg readiness for pnmary mental health preventton He noted .

that the requrrements for pnmary prevennon programs are:

1." group or mass onented,mt targeted to 1nd1v1duals ' '
2. designed for well, not already sick people (though they can include or even
feature people known by virute of life: c1rcumstances or recent events to be at
risk for psychological dlﬁﬁculnes) S
3. intentional in the sense of resting.on'a knowledge base that suggests potenml
for the program to reduce maladjustment or promote psychologtcal health
~(p. 663) . :

}‘..

‘ "Thats Living™is a preventlvc program Wthh increases the flow of mfonnanon from

“professlonals to the pubhc ln an attempt to promote a leelong educatton program %

vamg and Leammg Expo”, its promouonal strategies were geared to meet the -

) requlrements of a primary prevenuon program -The Expo was mass onented de51gned

for well people and was mtended to promote psychologlcal health



"([k'Mass Media and Media Psychology‘
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. t

If remedial or therapeutic counseling approaches.are not,adequately meeting society's
needs, then practitioners must reexamine approatl%%sto bridge the gap between mental -

health problems and counseling deli'\“/ery‘systetrns." Nunnally (1957) stztt'ed there were not. -

' ,enough mental health professionals to adequately perform the services society rieeded.

Nadelson (1986), the Amencan Psychtatnc Assocmtxon s Prestdent .tcknowledt,ed that
Canada had a maldistribution problem resultmg ina scarcrty of trtuned mental he.tlth

professionals in some provmces For mental\health prot‘esstonals to brtdt,e thls gap, they

‘rmght consrder (1) 1mplemenung prevenuve mental health programs and (") mcre.mm,

v

the ﬂow of 1nformanon from the researcher or practluoner to the pubhc

rd

Htst0rtcal Exammatton of Mass Media Growth
K Mass media growth patterns have reshaped soc1ety s beliefs, values and behavror

(Jowett & Hemm.tngs in Stnger 1975). TIts growth in Canada can be exammed m the -

‘ context of the rural- urban shift which occurred wnhtn the last seventy years ( Nevxson in

vSteWm & McCann 1987) It provtded a populatlon base necessary for ;,rowthful
commumcat1ons networks and created more letsure ttme therefore enttblm g persons to
use media technology for recreauonal purposes

The dcvelopment,of radio usage in Cana '__rs bneﬂy addressed By the 1930's tht.rc o

~ was such concern about the contentof Ca adian programmmg on the arrwttves, the

.. Canadian Radio Broadcasting Commissio, foreryriner to CBC, was created. However,

P

Jowett & Her_nrnings,' igﬁﬁinger,ll9‘75, noted that not only in the early ye::rs of

. PR SO '4"“
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broadcasung did the private stanons provrde service for most of Canada they conunue to
* doso. They mentloned factors WhJCh cuxrently affect the position of radio broadcastmg

1. Smce the 1950's, over 98 percent of CanadJan households have had access to’
" radio broadcasts; the’ remaining 2 percgnt have either made a conscious decision
‘riot to/own a radio, or live in a part of the country maccessrble to radxo '

- coverage.

.. 2. Radiothas shown a‘remarkable resrhence in the face. of heavy competmon from

* . television.
3 .Although radio has reached a saturation pomt 1t does not appear that :
“sHistenership is being reduced; and unless there is a technological breakthrough -
“ “toreplace radxo as we know it, there is 11ttle 11kehhood of any such decrease. -

(bp. 256-258) | | R

_ Contemporary Exammatnon of Mass Medla Growth |
Dunton as cited in Juneau, Thompson McLuhan & Dunton (1977) stated that 1f the
- medw. focuses on soc1etal trends, by the year 2000 Canadlans will be as well 1nformed :fs
the effecuve means of communication whlch are prov1ded within that time.

- We already’ have :a public that hot only is better educated in the formal way, ‘but is
more aware of all sorts of things going on in society and the world about it. There is
more demand for a variety of services and a variety of information, for the meeting of
particulaf interests of people, in all sorts of subjects...I predict the development of the
technological opportunities will feed the growth of the different interests in society.

‘In short, I am optimistic. I beheve that by ‘the year 2000 we shall have in Canada a

much more interesting communication system and asa consequence, amore

interesting society. (Juneau et al;, 1977 p- 84) :

Not everyone beneﬁts frorn the. soc1eta1 econormc and technologlcal advances bemg
made (R0wan m Agee, 1969) The medla has tended to provrde its hsteners w1th ‘
mformauon they want but not necessanly the kmd they need (Cheong & L1at 1978)

5 Although the medra attempts to r@ihure a learning society, it does not always succeeded in
" v servmg an educanonal role Cheong & Liat (197 8) noted that by using mass media to

stlmulate learning acnvmes of sectors of the pubhc wh1ch are dlfﬁcult to reach, there have
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been difficulties with directing the resources of schools and mass, comnrunication 10 u\ke .

on the same function. They also contcnded that even 1f thrs were to. happen it would not -

o

necessanly stimulate hfelong educatron

There is no denying that medla can make a srgmﬁcant conmbunon in upgradmg> the
. quality of education. But the degree of their effectiveness is debatable when media
are employed as palliatives or stop- gaps to: remedy the inherent deficienciesin .
. existing educational systems...There is, therefore, a need to re-examine the '

. educational roles of the mass media to see how they.can be accorded the priority they '

- deserve. By assigning new educational functions t&'the mass media outside the

present school systems, individuals in society can be helped to live better lives in the -

future. Tofacilitate hfelong education this new role of the mass media must be given
‘the same support and prlonty as the regular schools colleges and other i msutuuons

- (p.3)
M,edia Effects .
Media effects refer to what already has occured as a direct.consequence of mass.
media (McQuail, 1n BOyd-lBarrett 1987) Researchon media effects has focused on the

possrbrlmes of persons bem g natural prey to suggestron and 1nﬂuence Curran etal. .

- (1987 exarmned classical emprncal research whrch revealed that the medm consol lddlLS

the values and attitudes of audrence members Learmng and personahty thcones address _

thlS concem through selectlve audrence behavror .
| In partrcular cogmtrve dissonance theory,, which postulated that people seekm
" minimize the psychological discomfort of having incompatible values and behets
_seemed to explain peoples' deliberate avoidance and unconscious decoding of

uncongenial media messages. (Curran & Gurevrtch & Woollacott in Boyd -Barret &- .

Braham, 1987 P- 59) ‘ |

Hovland, in Stemburg (1966). asserted that there isa further need for obJ}cuve
research since there are wrdely drffenng oprmons concemmg medra ef fects Medm
' coverage of psychlatnc patlents, issues, and events play a role m shapm g public atmudes

and mental health public policy (Matas &-el-Guebaly & Peterkrn.& Green & H_urper, _

‘G‘V.
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- 1985), and the. press tends to sensationalize infor’mation (Grace, 1980). Since the media .
: 'can be a powerful catalyst for change, there isa need for two-way COmmumcanon
“The need for commumty dlalogue is obvrous And all the citizens in a cornmumty
_have the responsibility of doing what they can to set it in motion. Those educators -
who have access to communications technology within their institution have a unique

“chance to teach these. people how to de- mystify the media and turn them into tools for
: 'makmg better commumnes (Nxerm 1971 pp 123 124) . e

- Media Psychology _ R RS EUEN
' _ The importance . of-’health education “is acknoyyledged:'by almost all"counuie's' (Alcalay,
| 19839 There isa umversal concern w1th the cost of. psychlamc care and how it will be
dehvered (Nadelson 1986) ‘Inan attempt to evaluate and search for new avenues for
- meetmg mental health needs, ental health practmoners are explonng the use of medla@?z

for dlssemmanng information (Schwebel 1982)

A recent development in Canadi ', broadcasnng is medra psychology, whereby

the masses are exposed to ps cho-educanonal information. In the 1960 s the ﬁrst

: _exploratwe radio talk back shpw, "The anate Lme" | featured guest psychramsts,
psychologlsts and soc1al workers (Bouhoutsos & Goodch1ld & Huddy, 1986). No
advice was given on air since at that time the Amencan Psychologlcal Assoc1anon (APA)

. Code of Ethlcs prohlblted g1v1ng personal adv1ce outs1de of a professronal&relanonshlp

' JW&en the APA ethical code was rev1sed in 1981 it read as follows |

When personal advrce is glven by means of radio or televxsron programs.. the :
‘psychologist utilizes the most current relevant data and exercises the highwst level of:

professronal Judgment (APA Ethlcal Pnnc:plgs gf Psychologlsts, in Bouhoutsos et
. 1986) : o : s

~Prior to this revision in the psychologist's éthical code the literature revealed concerns

5



~ radioprograms (Larson, 1981 Wober, 1978).

)

N

thh (l) medra psychology counselmg models. and (7) media psychology

Many counselmg models do not fit asa therapeutlc tool for psychology medn shows =

| Group therapy, psychotherapy, ind pnmary preventton models do. not exactly ht but
there are elements of each mvolved in medta psychology (Bouhoutsos, 1973)

Consequently, media psychology practmoners are hrmtcd to keeprng w1thm a bnef

2

: ,counseling structure or psycho educatlonal model They encourave persons to use -
commumty resources to obtam more tn depth counselmg servrces ‘ x =

The roles of cns1s centres also funcuon as roles of talk back radio hosts (Powell &
."Ashton & Heaton (1973) in Monaghan & Shun Wah & Stewart & Smllh (1978)

referral to other agencres
assessment from data for diagnosis. :
intervention as an 1mmed1ate source of help, remforcement and actton :
formulation.. -
therapy through support, keeping the client talkmg 1f a suncxde attempt is
imminent and suggesting treatment.” -, _
asa fnendly"h‘Stener of equal status who allows talk without pressure
o 'dragnosls, ahff actton (pp. 352-353)

\
Med1a psychology rad1o programs vary in therr format and approac.h Some hosts

s'«.e .w‘svr*

have Open lme programs review research talk about cllmcal expenences discuss a

variety of themes, and invite gue:gwnh special expertise.. Balter ( 1981) had 4 radio talk :

‘ back show which dealt exclusively with child reanng and.parentmg concerns. “That's
“ Living addresses such concerns but also mcorporates the broad range of foregom g
formats and approaches transcends the remoteness problems of rural communmes and
isan effectlve means by which practmoners camdlssemmate tnformanon generate soual |

' networks teach and advxse Since It is paid for by advertlscments mterspersed -

throughout the program, itis a cost effect1ve means forincreasing the mformauon flow. =
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: thh and atntudes toward radle‘ talk Back prograrns_ .

stable and resourceful as opposed to: b@n;g lonely and lsolated "They vger

..

Ky

pubhc s understandmg ofcmental heﬁlth 1ssyes gnd the Ay at}nm expenences

4. .~
»‘ Q. 1 lc." K3

r%ned to be

In a research survey conducted%y Rubenstem (1981) cailers were
"the proxy voice of troubled ltsten‘&ip;&ho a&too afrald to call in; th.

<
°"‘.

A g
[N, ST

Concerns, Advantages, and Challenges of Mecha Psychology o %_ .

Accordmg to the Bureau df Broadcast Measurement (1985), "That s meg attracts

approxlmately 25, 000 hsteners per qua.rter hour the most popular type of programm1n3‘

of all AM and FM rad10 stauons in Edmonton the locanon of the survey

However, populanty should not be used as a criterion', say the critics." 'What 1f

* such programs are entertaining and not educational? Should psychologists use.
human misery for entertainment?'...Is it not possible that thie hundreds of thousands
of people exposed to problems of others through news media are also stimulated to:

~ think about théir own lives in new ways or to question what they have always- taken -

* for granted" The debate will contrnue (Bouhoustsos, 1983 P. 33)

t

) Klonoff (1983) noted that the new age of psychomedla is clearly upon us and

addressed concems of the rpedxa from the followmg perspecnves

1 Esyghgloglsts as: g;gnsumgr Educatg;s ‘Alggpugh it is possible to describe

- symptom patterns and disorders, there is still controversy over the optiral

form of weatment. The consumer may be given simplified advxce which may not ‘

be focusing on an adequate range of theoretical orientations. Therefore, there -
may be an absence of spec1ﬁcny wfth regard to the answers the caller receives.’

"

%s bemv' -



' 2 §yghglgg s_ts as §Q§1al Cgmme ntators. 'I'here isa concem that much ot the true
science of psychology is ignored in favor of contributing to publtc nustrust and
confusion, instead of demystifying psychological myths,

~ 3."Reasons for Media Involvement. Economics may be a reason for psychologtsts lo. k T

- enhance their own private practices by beconting media "stars”. ‘A second '
motivation may sunply to be in the public eye. A third reason may be the .
consumers curiosity abbut psychologrcal matters (pp 850 851) ¢ _~

; Cntlcxsms have also been made with regard to the entertamment aspect ot medm N
. psychology (the, 1981). . o . |
o James (1983) expressed concerns that while psychologrsts often do not cle'trly
commumcate amongst themselves itis possrble that the publtc may be lead to beheve
1b1ased opmxons of vanous medra psychology talk show hosts. He recommended that

o psychologlsts be tralaed in commumcanon ;ktlls thh a speclﬁc focus on dxssemmaun g

mformatlon via the medla The Assoc1at10n for Medxa Psychology is offeQng workshops

N to assist psychologlsts already mvolved with 'the medla (Bouhoutsos 1983), and in 1986

the: comrmttee on Sc1ent1ﬁc and Professional Ethlcs and Conduct of the Amencan L

L ' Psychologrcal Assocranon was appomtmg a task force to issue guxdelmes for -

» bpsychologlsts mvolved in pnnt and electromc medxa (Bouhoutsos et al 1986)
J ames chks (1984) asserted that the measure of medla psychology and mental he.tlth .

-efforts "may be in the extent to wh1ch we generate successfﬂsocml networks wuhm

.famlhes groups, and commumtres" (p 15) Paterson and Blashko ( 1985) two of the v
original hosts of "That s Lrvmg were pleased w1th thetr llS[CﬂCI’S reactions to the

jprogram smce they far surpassed thetr expectanons Asa long -term- That $ LWI%

| _ hstener the aufhor observed that since the program began six years ago it has "enemted
: successful social networks and has debunked many mental health myths There is litle
’ »doubt about what communication systems can do for, educauon ( 'V[organ 1971) TIna

'study whxch compared the general publtc s and experts (ssychmmsts and psycholoysts )' '



' opmtons on- mental health problems Nunnally (1957) 1ndtcated that more educanon

e s

: 'would mcrease pubhc knowledge of mental healthin a desxrable@trectlon
Psychologlsts are confronted with a social challenge to share their mtellectual
s knowledge thh the: public (Miller, 1969) However Mtller (1969) asserted that society:

- has not commxSsmned them to cure its ills and that there is nothmg in the mandate of .

‘ psychology whrcll ‘demands a mission for them to solve socxal problems Nevenheless

McCall & Stockmg (1982) ad%essed the 1mportance of commumcanng psychologlcal
research through the mass media: . '

" The pubhc needs psychologrsts research mformauon, and they in turn need the

e

public's understandmg and-support. The media and scientists underrate each other as .

- potential partners in the communication of psychologlcal research findings, and if

scientists become more actively involved in the communication process, some of the

irritations we now feel about the media's portrayal of psychology mtght slowly
“disappear in the face of better gﬁducts £p.994)

L




| ) o Chapter III
. . RESEARCH DESIGN AND METHODOLOGY

A Research Design. ' )

' " A descriptive survey research method was uttltzed According to Lehm'tnn and
‘Mehrens (1979), in J uergens (1979), descnpttve research is pnmanly concerned wuh
determmm&lhe nature and degree of e)ustmg condmons (p. 47). lt does not mvolve

. makin g predtcttons S jor drawmg causal 1nferences however two questtons in the survw ’

were specrfically designed for one to do so. e ', e - %
k N E - S ) \".;1;
~The "Ltvmg and Learnmg Expo was held at the Edmonton ConyenttOn Centre on. ' ~ %

5 October 1986 One year after the 618 volunteers attended itand agreed to pttmuptm. in

~%

- the study, they each received a transrmttal letter (Appendlx A) Wthh outhned the Teason

B . for the.research, a paper and pencil survey (Appendtx B) and a busmess reply envelopc._'

Each.of the 618 letters wege personally SIgned and addressed by the researcher and'the =~ ¥
envelopes Wthh mcluded the letter questtonnatre and business reply envelope hada
' 'starnp onitas opposed to havmg been sent by bulk ma11 Researc.h studtes have lndl(,.llt. d

that such actlons 1mprove the retum Tate (Babble 1973)

B. Santplekand P‘opvulat'ion L
- DescnptronQI the Sample and Populatron '
The sample consrsts of 243 respondents of both sexes. who answered and returned
the questtonnatre The expenmentally acce551ble populanon from which the sample was

-

drawn i is the 618 volunteers who had questtonnatres m:uled to them one year after the :
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Expo The target populatton is the estimated 15 000 persons who attended it.

~The subjects range in age from 14 to 75 years (M =38. 64, SD =12. 50 1 rnissmg
response) and 138 (57%) are female and 105 (43%) are rnale They were asked to T
~indicate mantal status, number of children income, employment status educauonal
: background and how they became aware of and why they ch\ose to attend the Expo

: Included were questlons on whether or not they recetved career and/or personal

B ) counseling within one - year prior to and/or one year after the Expo number of exhibttors

o they talked to (Appendix ©), level of satisfaction with the Expo and suggestlons on how

to 1mprove a future Expo The cross hecuonal survey de51gn is'useful not only for
descnpti-ve purposes, it also deterrmnes relationships between vartables at the time of the “
study (Babbte 1973). Data addmonal to’ that Wthh address the six research questions |
| are presented in ?ppendtx D . .
) Samplm Procedure . _ B -' S , e
| “The sample con51sts of 243 volunteers who answered and returned the questtonnaire
-vThe advantage ot drawing a small sample from a large target populanon is that it saves N
_the researcher the time and e‘)vcpense of studying the entire pop'ulation"' (Borg & Gall,
1983‘,‘,p. 241). ,The two primary t&ons for samp’ling in a survey de‘sign,‘t'irrie "and cost,.
were the reasons_ why the researcher was prev'elnted trom mailing‘questionnaires to all of )
,' the estimated 15, 000 persons in attendance. '.Since it was within the research 'budget to'
sengguesuonnaires to the entire expenmentally accessrble populanon of 618 volunteers
a random samplmg procedure was unnecessary - ) |

The sarpple was drawn from the accesmble population since it was 1mpossxble o

draw a representative sample from the target,population. To eQb_omte, u‘Eon entering the



~ Expo as many persons as possible were asked to participate in this research; however,

because of the vast number in attendance it wds impossible to approach each person:

' -Conseduently, the target po'pulation of the eg{mmd 15 000 persons in attendance did

not have a known chance of selection. The 1986 "Lrvmg and Leaming Expo“ S;eenn 5
Commlttee esumated that approx1mately 15, 000 persons attended smce all of the 15, ()()()

programs Wthh were printed were also drsmbuted One mlght assume thttt exther fewer

.

or even more than 15 000 persons attended

Even though the sample is selected from the accessible population, the researcher may
want to know the degree to which the results can be generalized to the target
population. This type of generalization requires two inferential leaps. First, the - i
researcher must generalize the results from the sample she actually stutied tothe -~ "7
accessible population from which she selected the sample. Secondly, she must e

- generalize from the accessible population to the target. population...if the investigator - -
can demonstrate that the accessible population is closely’ comparable to the target
population on a few variables that appear most relevant to the study, she has.done
much to establish populanon validity, (Borg & Gall 1983, pp 241- 24’7)

| N e | B L .
C. The Instrument | . o /\ & o o -

LS

1986 "Living and Learmng Expo" Survey

" The survey was designed and rev1sed according to-a- survey desngn format and no
o rehablhty ‘or vahdlty data ex1st It isa revised edmon of the ongmal suwey desn,ned bv
‘ Dr. Ken Ward an Educational Admmrstratton professor and Mr Joe Damei’ of the .
- Regtstr 'S Ofﬁce both at the Umversxty of Alberta o S N

- t

The descnpuve survey has five sections Wthh mclude Personal Informuuon
Rauonale for the Study, Generdl Informauon Exhxbttors, and Satlsfacuon A sixth

open-ended‘ section addresses suggestions on h_ow a futur_e Expo mlght be 1mprove_d.- :

~



to answ&r every quesnon I .

»

y . ‘ '
Description of the Questionnaire

'I'he research desrgn was revised by the researcher accordmg to procedures outlined

.:by Babbxe (1973) The survey format 1ncludes recomrnendauons made by Borg & Gall )

" (1983). The questionnalre is attractive in that 1t isnot crowded and is organized so it wrll

be easy.to cemplete All of the quesuons and responses are numbered as are each of the

pages The researcher s name and address is mcluded on the front of the quesnonnarre as,

- are brief and clear instructions for completmg it. To ensure anonyrruty and confidentlahty

the pamapants were 1nstructed not to put thelr names on the survey, and were 1nstruc;t}d) ‘

The questronnalre 1s organized accordrng toa loglcal sequence and each,marn part is
X

labelled Part A to l?an E so that relevant rtems are grouped together. Ttisasshortas .

_possible- yeu\s strll consistent wrth the aims of the research

Accordmg to research design several guldelmes for. quesnon construction. are

- recommended (Babbre 19713 Borg & Gall 1983) The followmg gurdehnes mentronéd
'_by Babbre (1973) were consrdered when the survey was rev1sed a combmauon of

factual Jnformauon and oprmons a leert scale clear questrons Wthh avord

. v .

double barre'led questlons andtlose ended quest1ons were asked Mth the exceptlon of

one open ended questlon Also the quesuons are relevant short avord newatlve and.

. K
biased items and terms, and two of the questlons e/abale causal mferences to be made

E
-~

_'Ihe researcher assumed the respondents were competent to answer the quesnonntures

D. Data Collection ‘Procedure's S
The questronnmres were marled to theﬁl‘S pamcrpants on 31 October 1987 and ”43

completed quesuonnarres were retumed to the Umversrty of Alberta Faculty of Educanon .

byi

< ~ R .
’ b -"’Y\— e . . \_
EE aarl e . ‘ : .
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Clinical Services. Of the 618 dtstnbuted questxonnatres. 243 were returned. 'I‘»\ o of
these were. blank smce one person was personally 1nvolvcd" with the Expo and the other
felt that it would not be appropnate to answer a quesuonnatre since she attended to gather
mfonnauon for her husband. "
«"In compuung response rates, the accepted practxce is to omit all those quesnonn.\nu
| -:that could not be deltvered" (Babbie, 1973, p. 165). Babbie (1973) contended that a
: rese‘archer should indicate the initial sam'ple size and subtract the numberi-that could not be
| vdeﬁvered T@ number of quesuonnalres ts then d1v1ded by the net sample size O
produce the response rate (43%) Since 53 quesuonnatres were not dehvered due o
volunteers change of addresses and were retumed unanswered, the total nuﬁ’fber ot

o

‘questtonnatres delivered to and recetved by volunteers is 565.

A low response rate does more. damage in rendering a survey S results questionable

than a small sample, since there is.no valid way of scientifically inferring the e

' ¢haracteristics of the population represented by the nonrespondents (Ferber et al,,
1980 p- 15) .

'Accordmg to Travers (1969) m J uergens (1979) the mmal returns for a mailed
survey can be expected to show only a 20% response However\ thts perc.entai,e can
increase to 30 or 40 if nonrespondents are contacted a second: or [hlrd time. Thls 1mpllt.s

) that the 43% response rate for the initial retum of matled surveys is hl[:,h

.,

'«—"E‘?malysm of Data

The Stausttcal‘Package for the Socml Sclences X (SPSS X), avadable throu"h the

Dmsxon of Educational Research Servlces (DERS) at the. Umversuy of Albml was used

for the data analy51s Informauon was transferred from the quesuonnatres o codm;,

sheets and then to keypunch cardswhlch were used to print the data.
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P N . _ . » . .

‘t ) .
The questionnaires whigh had a few missing responses observed for Part'A, question
seven and/or Part E, question four were still uséd.  Overall, there is little missing data.’

 The data from the descriptive survey questionnaires were primarily analyzed using
frequency distribution statistics. Chi-Square statistics were also used to afialyze data -
additional to that which addresses the six research questions.

T
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Chapter IV |
RESULTS ' &
. ‘ A

‘The results are presented in $ix sections which correspond with the six research

5N

. questions constructed to identify informau'on related to the statistical proﬁle of

respondents, rationale for and level of satisfaction with the ' 'Living.and Lenmmg, E\po

- and suggesuons for future Expos. Included is 1nformatxon on whether or not

- respondents had career/vocatxonal and/or personal development cpunselmg within one B
“. "year prior to and/or one year after the Expo and whether or not the E‘(po 1nﬂuented their

decisions to receive counselmg

A. Questlon 1

What 1s the statxsucal proﬁle of the respondents who answered and returned-the 1986
~ "Living and Leammg Exg quesuonnaxre"

Of the 243 respondents s@bjects range in age from 14 to 75 years (M 38 64,
'SD 212.50, 1 missing response) 138 (57%) are female and 105 (43%) are mttle With

| regard 10 marital status 150 (62%) 1nd1cated they were mamed and 93 ( 38%) wcre '
unmamed The number of chlldren"‘respondents had ran ged from 0to7. Whilemost

_people had chlldren 92 (38%) did not, Each respondent was asked * mdxtate

J household income accrued durmg the year pnor to the nme of the survey Mamed

et .

{persons were asked to report their comblned 1ncome Thé i “ome levels reporttd for the

- .i-entu‘e sample range from $l 000 to $99 000. Elghteen ;?spogdents (7.41% of the”

. sample) left this.question, blank R ’ L

In terms of employment status respondents were asked to check one of the seven
prov1ded categortes Wthh coveres a broad range of employment pOSSlblllllCS The
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. or umver51ty . Te
. 6 -

. frequency dlstnbuuon of responses is presented in Table 1. The cumulative percentages . -

. re\feal that 71% of the sample was worklng at least part-time.. The remamder were not’

’

workmg for one of the followmg reasons seekmg/not seekmg work recervmg dlsabxhtv
PCnsron orretired. - - ‘ ' - ST v

The frequency drstnbuuon for the level of educauon completed is presented in

, ,
Table 2. The cumulanve percentages reveal that 36% of the sample have completed high -

’school whereas 55 (23%) graduated férom a college/technical school and 46 (19%) are

’ umversrty graduates The remaxmng have only partrally completed high school college,

. B

¢ . o

B. Question 2 2

How dld the respondents hear about the Expo?

Volunteers were asked to check only one of the six presented options for the

: _questlon Wthh asked them how thcy first became aware of the Expo Of the 243 who

answered thls question, only 8 checked the other category Therr specxﬁed answers

1nclude the followmg wrfe s adult educanon program Alberta Manpower, oraamzauon I

~ama member of went with my parents Umver51ty of Alberta professor, Umversrty of

'Alberta course (2 responses) and one response was 1lleg1ble

“The frequency dlsmbutlon of how respondents became aware of the Expo is

. presented m Table 3. The largest number of respondents 156 (64%) heard about the
_ Expo from CJCA Radio; whereas the second largest number 41 (17%) heard about it

 froma relanve/fnend/nelghbor/colleague/acquamtance



Table 1 _ _
' Frequency Distribution loy

T

Status o n % : cum! %%

‘a

'@f o - . S -

‘. Fulltme w0 53 53
Part-time 3 13 66
Full and part-time .. 12 sy Tl

| ‘ N%orking?%
 Seeking work | e 20
- Not seeking work - 309 : 1
Disability pension /.. 6

e
92
94

V-t o
N

Retired q',;:’ . ’ 14 .

o

100,

Note. N =243,

4 cumnulative percentage. .



“Table2 : s

1

Frequency Distribution of Level of Education Completed .

'
v

Level n . % '<_:um."%a

Elementary 9 4 4 '.
Somé high school ‘29’ J 12 | 16
High school | 48 .20 ' 36

: Séme cdlege/tecﬁnical-school ‘ 30 - 12 | 48
‘College/technival school 55 23 71

: Some university | 257 10 _‘81 “
University 46 19 100

Note. n =242; 1 missing response.

2 cumulative percentage.



Table 3

" Other

; Frequency D‘.i‘sm_ ibution gf HQ. w Resp ‘ongg‘ngs Became Av‘vm of the Expo
Source n % . cum. %!

CICA radio 156 64 64
vNewspafper ad.b/stqry , 27 ~ 11 15
‘Aq.b at}an educatiohél ins_titution'” /‘j ‘7“ 3 : 73 '
Radio or T.V. an_nouncémém ' ! .4. 2. | 80
(other than CJCA rac'iio) B ' : :
‘Relative/friend/neighbor/ ~ © | 41 17 Y7
colleague/acquaintance , B

B 8 3 100

Note. N =243,

4 cumulative percentage; b advertisement.
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C. Questlon3 ‘ “ S 3

ltfestyle awareness courses (n =67, 28%)

4

Why did the respondents come to the Expo” |
Participants were asked to check as many of the sixteex available options that

correspond with why.they attended the Expo. . The three reasons which wete chosen

_most’ frequently were: 1nvest1gate the possibility of a career change (n =138; 57%)
- explore personal growth and development courses (n 128 .53%), and 51mply browse to
see what it was all about (n=93; 38%) Respondents also expressed a strong 1nterest in -

, explonng courses offered by untversmes (n =91, 37%), techmcal institutes (n 90;

v

37%), and public colleges (n —67 28%) They also 1nd1cated an 1nterest in explonno '

-

_ The frequency distribution of why respondents attended the Expois presented in .. -
‘ .Table 4. Also, the 26 responses provrded in the " other” category are listed in

Appendtx E. The largest number of responses in the other category are to create lln

awareness of career opportumtles in chtldren (5), and conunumg educatton 1s the second

larﬂest response (3). The other el ghteen specrﬁc responses express interest in courses for

slow learners, Eﬂ?ﬁgx’tton Publtc Schools and travel 1nf0rmatron among others.

~

4
;

~ D. Question 4

» What did the respondents do asa result of what they expenenced or learned at the |
Expo') .

Pammpants were asked to 1ndtcate how many programs/courses they attended one

I

o _'ycar before. and one year after the Expo However they were not asked whether thetr )

f:‘.,‘-i’decrstons to take courses after the Expo were. related to attending the Expo. The

(e IE
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<3
Reasons | — n o %
Investigate carce,x_k;han‘ge _ 138 S
- Spend afternoon donown _ 53 220 o ‘ , ﬁ '
Meet CICA radiostaff 36 s
~ Watch entertainment ' ) 26 : 11
" Explore personal growth C 128 53 ‘ ,
& development courses :
Browse S 93 38
Win door prize . 7 - 3
Explore educational | ' 34 14.
financial assistance | )
Explore"lifestyle' R ; 67 . 28 .
awareness courses ‘ ' " R T .
Explore high school N 30 ' 12
upgrading | -
Explofe courses offered by: E ;
‘ _ Universities ‘ 91 37
" Public Colleges - © 67 - 28
Private Colleges L33 14
Techhical Institutes %0 0 37
Alberta Vocatippal Centres 41 17
Other S - 26 1 .'

Note. There were 243 ‘yélidf‘c:z';ses for each option, for respondents

were instructed to check all of the options ;vﬁich applied to them“.
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frequ'ency distributions of how many prograrns/courSes the respondents took one year
before and one year after the Expo are presented in Tables 5 and 6 respecuvely |

" The cumulauve percentage for persons who had not taken any courses one year
‘before the Expo is 59; whereas for those persons who d1d not take any courses one year
_after the Expo the cumu]atlve percentage is 49, This implies that there isa shght 1ncrease

inthe number of courses taken one year after the wapo as compared to the number one

year before; however it does not 1mply causatmn

~ Of-the 243 respondents 35 (14%) had career/vocational counselin g oneyear prior- 1o
the Expo. Those part101pants who indicated t‘l:at they received’ career/vocatronal '
eounselmg one year after the Expo (n =33, 14%) were also asked to 1ndrcate whether or: .
not thelr decision to receive counselmg was mﬂuenced by the Expo. of the 33 (14%) :

- who recelved éareer/vocational C@lnseling one year after the Expo 25 (76%) were
dxrectly mﬂuenced by the Expo expenence ‘This 1mp11es a cause and effect relattonshtp
between the Expo expenence and respondents dec1srons to receive career/vocatlonal

’ counsehng o S : e

Stmllarly, volunteers were asked to 1rl'ﬂlcate whether or not they recelved counselm‘Y
for personal development reasons. Of those who did recetve personal counsehng, 29
(1”%) had counselmg w1thm one year px;lor to the Expo, and 32 (13%) had counselmg :
- .one year after ‘the Expo A cause and effe'g relatlon,shxp also exists between the Expo
. expenence and respondents .dec151ons to recetve counseling for personal development ‘h;
| reasons w1th1n one year after the Expo Of the 32 (13%) who had personal counsehng

. one year after the Expo, 20 (65%, 1 missing case) at least pamally based their decision to o

L recexve counsehng on their Expo experience.
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.‘,Table_Sl DU R L o ) : S
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* Frequency Distribution of Programs/Courses Attended One Year Before the Expo

# Courses — -, . - oon % cum. %4

~0 B VY S 59 59
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 Note: N .=243.
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Table6
Fr n 1 ui n of Proerams/Courses Attend n rAfterthe‘Ex o

fovg

# Courses -, ' % cum, %2

0 o | ‘ o119 - 49 ‘Q"‘ 49

1 o 30 79

- 27 L%
| 9
95
97

B H O

AL e e
-
S NN A

‘ 97
8 R SR
| | Py ol | L0 - 99
2 21 o

Note: N =243 .

A cymulative percentage. ..



E. QuestiolnS .o - R o ‘ “
What are the respondents 1rnpre551ons of the Expo"
Parncrpants were asked to indicate their level of satlsfactxon with the E\tpo by
: respondm gto three Ltkert scale questions. These results are presented in Tables 7,8,
S - .' o and 9. As presented in Table 7, 212 (88%) respondents mdlcated that the Expo met their
| needs in terms of the information provided for their use. Table 8 indicates that 185
. ‘ (77%‘) respondents either agreed or strongly agreed that the_ information provided helped
them in terms of their decision making processes. As presented in Table'9, 146 |
, (61%)respondents either agr;e_d\o_r' strongly agreed that the_:Expo experiences in_tluenced .
their decisions to enrol in{prograrn/course in the future.
Of all of the ex_hibitors _which were .visi_ted, respondents were ’al'so asked to list the
top three which they believed to be persone‘lly the rrxost vtiluable The frequency'
' dlstnbutlon of the three most valuable exhibitors is presented in Table lS) The fop ttve "
‘ exhtbttors are as follows: N.A.LT. (n =44; 20%), University of Albertd (n =35, 16%),
Grant MacEwan College (n=17; 8%), Alberta Advanced Educatron (n=11; 5%), and
, Athabasca University (n 11 5%) The remamlng CXhlbltOl’S ranged from n=7, 3% ton
=0, O% Those exhibiters which were not chosen even once as one of the top three to be
con51dered personally most va]uable are listed in Table 11. Of these nine exh:bltors at -

T 'least four of them are located in Southem Albert'arand two are colleges Iocuted in rurul«

loc:lted in Edmomon

t5 :,n§
@Q«’g‘educanonal institutions located in central Albena I



Table 7

-

Frequency Distribution for Level of Satisfaction

needs'in terms of the information provided

Question One: This event met my

B
Opti.c>ns‘ | | ~ n % - ,.cum. %?
Strongly a_grée | 50 21 21
Agee e 67 38
Disagree ' § | - 28 12 . 99 ,
‘ Strongly disagree - : 2 1 100

Note: n =242; 1 missing response.

4 cumulative percentage.

44
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Table 8

Frequency Distribution of Level of Satisfaction Question Two: The information

provided helped "me. in terms of my decision-making process

- Options - n - % _ 7 cum. %t
Strongly agree - - - 25 .10 o100
Agree . 60 66 TT
Disagree S . , 50 o200 o o 98
Strongly disagree | 6 | 2 100

Note. ' = 241;2 missing responses. oo

o]

cumulative percendage. : D A ¢
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Table 9

LI

46

Freaucncv stmbunon of chcl of Satxsfacnon Oucsnon Threc My Expo e‘(nenence

did hclp 10 mﬂucncc mv dﬁcmon 10 cnrol ina Drogram/course IN 'I'HE FUTU}L R
Options n % cume %2
Strc';ngly agree 34 14 14
Agree 112 47 61
‘ Dnsagrce 82~ 34 .95
Strongly dlsagree 11 5 100 ,

!

.No;;l. h = 239; 4 missing responses.

7 & cuntulative percentage.’



. ,Table 10

Moy

. Exhibiters o ' ;j ; o % curﬁé‘;{‘fiv“
— ¥ T » P
| ,'Alberta Advanced Education - S 5 RS
» Alberta Asso for Dlsabled Skiers h : St T 0 - » | 6 N
AlbertaCollege = o " 3- SR *,v | 7
~,.Alberta College of Art PR 3 . 1 8
- Alberta Correspondence o ’?'f’ 7 3 g lll;{\s e
C ‘Alberta Lung Association | | 2 : 1 SREIE , f
,'.Alberta Manpo'wer ' T 8_ 4 16
a Alberta Socml Semces/Foster Care Dept ‘ 1 0 17 .
Athabasca Umversuy R 3 o 1 5 “?22
. ,‘ Albena Vocamonal Ce‘ntre Edmonton ' 7u : 3 k - oas "
B Albert,a Vocanonal Centre-f Grouard , : 1 F. 0 | 25
‘Ca-mros;eLuthera'n. qulegeb ‘ L b | . 3 .j 1 ’ 27
*“Catholic Sociyaliserlx'/bi'cesz \ o 2 P 28
CICA Radio - L L . 6 3 30
‘Concordla College . o 2 1 31
Edmonton Board of Health - . I 0 o ,
Edmonton Catholi¢’ Schools PR . ’jl . . Q S 32 "
| Edmonton Parks and Recr_eatioa T 4 - 2 34 N

(table contipues)
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Exhibitors ‘ ' n % cum. %
Edmonton Public Sch9qls_ - T 3 37
" Family Life Education Council - 2 1 - 38
Family Sérvicé Aséocia_ition o 1 0 . 39.
~ Grant MacEQa‘h Cbmmunit_y College“L . IR VAR - 8 46
International Training in Communication 3 1 48
 King's College 2 1 49
~ Lakeland College 3 1 50
Leduc Further Education Council 1 0 50
Lethbridge Comfnunity'COIICge' 1 0 st |
. Mount Royal College - » 1 0 51
Northern AIbeq'a Institute of Technology o 20 72 .
Olds College | 2 1 72
Personal Dcvelopm‘ent.“Centre By S Ny 75
' .Plahned Parent'hobd'Association S 1 0 75
 RedDeerCollege * 3 - 77
'~ Southern Alberta Institute of Technology  * 2 B 78
.Singles Resource Centre Co T | 0 \ 78
Society for the Redred and Semiretired - 3 1 79
~ Strathcona Further Education Council ~~~ 2 1 ! 80
~ University ofA1béna s 16 96
‘Wesema - & 3 99

48

(table continues) - -



Exhibitors g . n- % o cum. %

CYMCA. S T 100
YW.CA. - -1, 0 100
M{; n '=218; 25 missing responses. . - ' 2 g

a CUmulatiVG&;rcentage.

" Table 11 N '

Satisfaction Level Question Four: ‘Exhibitgrg not QVgn ghosgn once as one of the top
 three exhibitors deemed to be ggrson_ ally most valuable |

Exhibits

Alberta Vocational Centre - Calgary/Lac La Biche
| Education Alive | |
Edmonton Birth and Parent Centre

" Edmionton Cross-Cultural Centre
R

WD
" Keyano College

RO ~ Medicine Hat College

o University of Calgary

University of Lethbridge




- F. Questnon6 v Uy y :

What are the respondents suggesuons for 1mprov1ng a future Expo" :

Volunteers were asked to provide suggesuons on hog a future Expo could be o
i
improved in an open-ended format The 243 respondenﬁﬁ sug estions were analyzed
. ,) ,
accordin g to the followmg%xght categones

L e, RO &%% ,

“d

g7 a
(-)verall Impressio.ns/Benefi‘ts of a Future Expo

"Well done. Keep up the good work! This kind of Exposmon allows the public to
become aware of choices available to enhance their education & hence, the1r personal
growth, productivity and self sausfactlon

"It made me reahze that I could upgrade mysey?»at my age."
"It helped to mouvate nge ﬂo DO what I had been thinking of domg fora lon g time."

"I feel it really helped with my self awareness. It made me aware of all the
opportunities that t‘here are out there.”

N expected to ﬁnd a n’xore personal approach to adult educatxon

"Wonderful evem It gets people out who Just rrught be interested 1 in further
» educanon nY : :

"Commg from a' small commumty we took a grade XI daughter so she could plck up

~_ ideas & materials to help her make a career choice. Rather than writing for "x" -
amount of information it was available there for-the picking up. Maybe it wasn't for
high school students but it did greatly assist her & us in career planmng Wthh isn't
_always the best in a country school.” _

"Dr. Patterson; your posmve enthusmsuc personahty was my guldance in demdmc to
~ attend the U of A full ime . . . I'hope I get to meet you someday to thank you . '
* The expowas my final resource area that a551sted in the final decision . Thanks to .
all respons»&e for the expo!” -

"I would have liked more time with certain people, however I found it was not

- possible as there were so many people and not enough educators in each booth.
Saying that, I have to say it was the best 3-4 hrs spent in a long time. Because of
your efforts to afford this type of program I have returned to a college [51c] yEmerk on
my law degrce Thankyou for your support.” S I

Ld

¢

d -



7 ,
Primary Concern° Space/Crowding

"Due to the popularity of the event it was difficult to tlght crowds to see all the
exhlbxts of sumlar type that I was interested in."

- "At the U of A booth there were@many people it was hard to get any information.
- One has atendency at booths like this, to justgrab the 1nformanon and keep maving
but if we do this our quesnons are not answered." .

/s
address that a largerr space/different location is necessary. Four persons altributed the

'space problem to madequate isles and one mdmdual suggested the group slze be hmned

One respondent recommended more sitting areas", three oned parkm 1 problexm
' and two requested a chrldrens play area”. @ne of the mothers who had diff leulty o

T

comi_ng to the Expo since she had to pay a bal'ay.snter said, "I would pay $5 for a fumily

of 3 ... Maybe the Girl Guides could bab,ys'it"f With regard to the fzicvility‘. an individual

~ said there was a "poOr seleetion of refreshments”! Overall, most of the comments which ’

v addressed any one concern are those related to problems with crowdm g. Note that an

esnmated 15, 000 persons attend*e 1986 Expo!

'V

Specific Comhe,nts

" There are 72 " general comments” which reﬂeot the success of the Expo, for example:

"Very educatlonal & mformatwe" "excellent 1dea" "nice vanety", "All the displays were

' interesting", and "A very worthwhile endeavor - don't let it die!".

i. Orgahization,ofthe Expo
Fofxrteen respondepts said that the'E,xpo was well run, plﬁnned, and organized.

"Realizing the difficulty of planning such an event, I appreciate how well it comes
_together. [ also believe this is a great community service.”

o

There are 15 comments which indicate that thefacility ‘was too crowded and 25 which-

51



' 1ndepth knowledge o% what thetr mstttutton offered ; a

o .
’-'that some exhibitors unapproachable - not fnendly ;

ii. Convenience

Respondents (5) were Pleased to _have the yariety of exhibitors in one location,

- therefore enabling them to make enquiries without having to "phone, travel all over the

- ¢ity, and write ietters to Qbtain brochures".

Sy

Exhﬂ)“ors) R 2_,; B - : - -‘ e - .

were helpful#any had litdle

"] feel that quahﬁed people. were represented there to. answer quesnons that one may

have." [ ~ CoL e T, ’

iv. Brochures/Written material - ® -

- Three respondents mentioned that the variety of materials was excéllent.

. .
A5

v. Entertainment -

Although one respondent said, "The entertainment was unnecessary & dtsturbm

four sa1d that they apprecmted it, two were happy to meet the CICA personahttes and

one person suggested havmg the c1ty s ethnic dancers perform at-future Expos

Varlety of Resources Avallable for Different Age Groups o S
N ‘
"The Expo prov1ded many with a good intro & overview of all programs that we have
! offered to us right here in our city & province. I never realtzed we had so mdny
resources & excellent learning opportunmes for all ages.” _ ,
~ "More dtrecte to hlgh school students persumc a career rather than providin g mfo tor
acareer chan ge .

individual expressed concern

52
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"It gave me self courage to change my career.”

"For an adult looking for career development or enrichment it was good.”

[\ s .
"y focused on adult education, which is good It did not provide the shd? ase 10 o
provide parents and their children help prcpare plan for career development of the
chlldren For children, even high school age it was boring."

"This experience was great! It helped me to Jecide in my future goals and career. To"
my recollection I would not change anything about the Expo [sic].” (teenager)

"Tcan't wai{ till my mom takes me again next year when I'm grade 10." w8

"Bemg retu'ed I startgd to feel useless, and though if T could getinto computers and
learn a bit about them it would keep me more active and keep the mind functioning. |
just don't want to hang around the house feeling gurlty about not doing housework.
The wife said she hasn't retired so why should 1."

- -

These comments reflect a posiu’ve attitude toward the varicty of resources available
for dlffercnt age groups As anticipated, not all comments are as posmve

"Absolutely very little information on advanced programs courses etc. Staff at the
/' * university and college booths were prepared to give detailed info on basket weaving
. but not in traditional university areas. NOTE: Unlike other Can & N.A. cities.
Alberta has very very little in University courses in,science in Engmeenng at mghl or
evening but excells on pass-Ume courses for the uneducated.”

'Y "“?

The followmg comments 1111]strate the existence and benefit of evenin g courses,

ewdence that not every respondent thlnks there is pnmanly information on baskcl

3

weavmg courses, and that not all retirees arejust 1nterested in "fun” courses.

5

"Asa result of attendmg the EXPO [ am taking a mght course ata College [sic] in lhc
berary Technician's program.” :

"Have less educatlonal groups . too many duphcdte schools

‘ "Would have. been more 1nterest1ng in seemg a wider variety - courscs to mke Just tor
fun. The seniors I was with were bored quickly." : :

. "Asa retiree I didn't find anythlng dlfferent than. "busyness types of activities,
already available at Sr Citizens Centers - whereas I wanted more of a learning or
challenging course of action - e.g. 1)Polotics and how it affects Srs. 2) Family

. relationships in the Sr. years and how we'can help ourselves and m.unmm our
. 1ndependence 3) Group discussions on various subjects

;-
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‘One respondent appeared to be irate that the Expo "supplied no mformanon on career

‘ correspondence schools menuoned each of the correspondence schools he found on his

5

. own, and wrote a lengthy comment regardm g the 1mportance of having such 1nformauon

avallable at the Expo Perhaps the followm g pamcxpants spoke with, exhlbltors from the ~

\ Alber-ta Correspondence booth or with other agencles or 1nsmunons which provxde}

correspondence courses:

LI

"It ,notaonly he;_lp,ed me, it helped my son with university & correspondence.”-

"I took some junior high courses by corgespondence that I couldn't get at my school.”

* “Idid enroll in the correspondence course in Math.”

S pecialv Needs Population

"Tam a laryngectomee,' and I use esphogeal speech. I cannot compete with noise and
music, so as a result I couldn't discuss any questions with the people in the booths."

"After attending; was more informed as to where patients frém where I work can'go
to further education & job skills. This information I feel should be available to
patients-in institutions ie Alberta Hospital Edm/Ponoka correctional instutions etc. *As

now social workers etc are overworked & other professionals do not seem to be -
#Rively involved enough to help many of unskilled & under educated socmlly
deprived md1v1duals " .

"I came mainly for my son who is sli ghtly slow & epllepuc Where is the support for

these kids? I found nothing there in the line of guidance in living accomodations,
jobs, personal counselling for him . . . I found much for the retarded, lots for the
average, person & quite a bit for excepnonal student€but nothing for all the in

betweens students who.can graduate with a high school diploma & still be slow . 1 |

- was hoping to find even a glimmer of somethmg for them & didn’ t For all my other
purposes to day was more than sausfactory .

Repeat the "lemg and Learmng Expo" .

Respondents (14) 1nd1cated they would like to have the Expo be held annuallv #

"Albertans need to be rermnded aboyt the importance of continuing educ_anon.



which elaborated by saymg,v"'If a person is decrded. and knows what ax_ea to focus on

N . . i ’
b4 . N . .

"I'feel itis important for exposure on a continuing bams Someone mxg,ht not be
~intérested this year but maybe three or five years ddwn the road have enough courige

to take the big plunge because they kept seeing the course offered (or-education

facility) each year at the Expo and became familiar with what they wanted to do.”

. Three parncrpants mentroned that "it was more than [ was ablp Jo take in", one of

 there is all and more available to reach one". Having an Expo on a yearly basis may @

\«" v

indeed be beneficial since some respondentsb indicated that they are not yet ready to muke
a decrsmn but that they hope to in the future.

"The Expo was very good. The fact that I did nothmg afterward 18 no reﬂeeuon in,
that I'm stll in the process of deciding where it is. I want to be."

. . ) . o
1 : a

Specific Suggestions forFlitureExpos

i. Time

~Ten persons suggested that the Expo time frame be extended to either "having one

L)

weekday one weekday afternoon open”, or "an entire weekend". Three comments on

‘when an Expo should-be held were: "springtir_he", "July®, and ".ih, the sar‘he month".

2
||.» More Advertlsmg S

Slx persons mentioned a need for more advemsm g.

,,,»More _medla exposure prlor to event “ie. visits wrth talk show. hosls etc (on other

g g,_aﬁtdxo &T. V stations."

"Make it sound as if i itisn't for the intellectual type, Try to make it appeal to hubh
school students séﬁd dut newsletters to all hrgh schools i i Edmonton area."




oW Provnde Informatlon On.

iii. Organization (')fE‘xhibits . _v N

the use of visual

- Respondents suggested: " a booth for general mformanon
_aides/larief introductory ﬁlmsmps , and "a list of exhlbltors and a map .and a
" checklist for gathering infom.ration".w Also requested; was that smular exhibits be situated

. . J ‘ I
in close proximity" and that they ;"display their name more prominently”.

v, Exhlbltors

Not only were more persons requested to work at the booths, respondents suggested

that "a student r@presentatwe/younger spokesperson a551st exhlbxtors to "balance with
the predommantly admrmstratlvc sector” and enable students to relate ona more

eye-to—eye level". Two comments indicated that ' 1nvolv1n°g more instructors’ would be -

beneficial as would "having the same displa.ys'yearly .

F1nanc1al assrstance/student loans. (6) s
. "Federal Development Busmess Bank and Alberta Smail Busmess Dev‘elopment
‘ ‘_.l vbusinesses." (2) | .

Homestudy course in mvestmg money ‘
'_Alberta Career Centre

, Englxsh asa second language course. IR

Qz

gpecmhzanon courses for nursmg & para—medlcal professxonals

o+

"Advanceql courses in a short term full day course forrnat

S

More emphasrs could be prov1ded to mature students thinking of returning. to school
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"Service for people over forty who are lookmg ata career change or wannng to get
back into job market." - ‘ . :

Information on available careers “skills & training 'required and wage scales. (3).

"Technology is the challenge of today' Can you provide 1nforrnatton about
industrial and professional video ;equlpment"" i~

" "Services in the Aid Directory.” * \ -
Leisure programs/activities such as: "outdoor clubs/schools”, "commumty '

groups/support groups”, "massage"”, "travel” (2), and "More hObbleb for senior
people not necessarily 1nvolv1ng edueanon ' ,

Provide Career Counselmg at the Expo

"If I need career counselling I know where to go for it, so that an Expo is hardly :
- necessary. For some people, however it may be more benettclal ‘

Respondents (9) indicated it would be useful to have career counselmﬁ at the Expo.

»

One such respondent specified that it would be beneﬁcxal to have- the counseling not be |

afﬁltated with any of the exhtbttors Career counsehng requests/comments mclude

3
gt C»

Counselmg for mature students (2) "Entrance exams, requlred marks etc

"Professxonal persons time’ allotment to cover spemﬁc questxons wis not-
sufficient.”

L A
"Provide a lecture session to ra1s\e self esteem and develop a more posmve
attrtude toward further educauon

o Lo 'J L. 7

"I pray you Te st1ll hofdmg itin2 years when I'take my daughter for some career -

counsellmg (She'l-l be grade 10 then) " N . Lo

General Comments on Educatlon and the Cost of the "Living and Learmng
Expo" .

w

"There seems to.be qulte a sales pitch gomg on. Educauon isa marketable itern as
presented at Expo 86. I would like to see less of the 'sales pitch" for the educatxon v

dollar and moréof good qualtty leammg S . ‘ o

"'I have not changed _]ObS nor gone to any courses. With our economy today & J()b
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\

Comments on the 1986 "'Livingand-Lea’rni'hg Expo" Surv’ev

™,

: snu)anons it is hard to quita full time _]Ob & lose a paycheck in hopes you may have

another job in a new career. Today it seems to be not what you know but who you
know to have a good job.". : .

"I think the Expo was orgamsed to sell people courses Or.some vague hfestyle '

education.. Not many of ¥em were oriented towards helpmg people in their current
activities or meetmg thelr day to day. educanonal needs."

"The presemanon (1 e. visual appeal was generally good fOr most exhibits but I came
to realize that Education really was a Business and the Expo was little more than a

show and tell affair. Certdinly for the time and $ put into promotional concems, more

creativity & innbvaton could have been directed into the content of this Expo. L1vm<Y

* is Learning.” We lived through this one; I hope we learn to 1mprove on the next one.”

- "I did not take advantage of any opportunities I was- mterested by the show because .

of my age. Iam gyre [ was influenced by the exhibits I witnessed. The show was a
good idea, however the cost to present it should be closely momtored !

}
Five regpondehts indicated that thev had difficulty rememben'n g details of the Expo.

"1 ?hmk your domg a great service to let mfdrmanon be known to the pubhc if
anything can be improved." .

"Keep up the good work and thank you for the opportunity to tell you so!"

o
s

©
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dlssermnate information. Concormtantly, it is imperative that persons in a learnin g

» )X '
N ? ﬁp ’ [l
ChapterV ' . o wé'g L )//
DISCUSSION - E o
. 'y :
One can use some of the phtlosophy of erltam Ailen;Whtte who wrote DR hoiw :

Put fear out of your heart.. Thls nation will survive, ttﬁ state, will prospcr thc A o
ordmary business of life will go forward if only men c;n« eak in whatever wity - . R

- given them to utter what their earts hold - by voice, by gard, by lgtter or by ¢ jﬁ e
press. Reason never has failed men. Only force and oppn:s’ h-lgve: made wrcck' R
of the world. (Rowan, in Agee 1969, P. 48) h . R

. The author contends that it i§ 1mportant fogthose responstble for convergmg m:\c..lrt h

and practice, educatmg, and counseling, persons ina transttory souety to CffCL(th,IV "

5001ety express ‘their attltudes toward and needs and motivations for hfelon;, t_dll(,.lll()n

i
Althou§h the study was desi gned to assess the' effects of the l.986 "Ltvm ;, tmd Le.lmm 1
Expo .-"m terms of how it rrught 1mpact counselmg issues 1n a trunsxtory soucty it also

bneﬂy addresses how mcdla psychology might be utlhzed to hetg,hten the mtommuon !

vflow between practmoners and the pubhc ' Q} o . : ‘

,u

A. What kinds. of individuals dttend and answer a questtonnalre ona
lifelong education program"

l ' ~

Although the Expo was pnmanly promoted for adults Grant MacEwan College

sought the assrstance of Alberta high' SChooks to dlsplay the Expo posters Consnderm;,

+that a broad age range of persons demonstrated interest in the Expo ( 14 to 75 yc.zrs ) lhls Ny R

P

gtves credence to Parkyns (1973) assernon that educatton must provxdc for the ‘
1 ' :
childhood and lengthemng adult years. It also supports the idea that there isa dcmtmd tor -

\.‘ / )l‘\

' Expo agenéres and:mstltutlons to prov1de dtsplays which focus'on formal nonforrml

e : , ,
and 1nformal ed‘ucatlon

K
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| Sincesucha-large percentage of respondents obtained at least some. econdary

" education (48.%) it is apparent that the Expo attracted more formally educated persons as ‘

opposed to those who are p0551b1y less formally educated and perhaps not as llkely to be

: t or lifestyle awareness courses.

the majonty of subjects are between 26

mvolved w1th upgrading, personal deve R

Consxdenng that the mean. age is 38 ye s
and 50 years (SD =12), th1s may be 1ndxcat1ve of & tendency for at least half of the

C oA
respondents to translate their hobbies and personal interests to occupatlgnal terms anciy

may demonstrate an intermediate stage of career consolxdauon. A demand fqr a variety of
- services and informagon about formal education/careers and personal development and

' lifestyl_eawarenegs courses isey<dent. Although 80% of the samplevhave more than a

high séhool education, the extent'of their informal and nonformal education was not

measured . o T : s

Accordtng to 1983 Employment and Immrgranon Canada statlsttcs of those who

have zero to exght years of education, 85% have, jobs and 14% do not (Nevxson 1n |
Q

- Stéwin & McCann 1987)... An employment by-education chr-square analysis which

included collapsed vanables for both categones does not reveal any srgmﬁcant findings.

‘Therefore a comparison of employment status with level of education of the unemployed‘

respondents who were not seekmg work (12%), does not reveal any swmﬁcant ﬁndtnﬂs

Overall, respondents tend to demonstrate an interest in and a demand for a vanety of

: servrces and mformatxon

‘Females' responses (57%) are 14% hrgher than males (43%) This htcher .

-percentage and demonstration of mterest corresponds with Martm s (1986) explanauon

e 4
that socio-structural changes are a primary source of socretal transformattons and that

more females are seekin g employment Adjustments to socio- structural chanves are

'GQ



reflected in demographic m'ovements, a_s“well as in social and economic dcmands l’c’males A
are needmg to place on socxety f ’ ‘

. & Considenng that 62% of respondents were married, 62% had children, 88% wcre

either employed seeémg work reoewmg a dlsabrhty pensron or reured. as opposed to
‘bemg unemplo*ed and'r'u‘)t seeking work, and 48% completed at least some Lolle;,e
’educatlon, thls gives credence to Welner S (1983) assertion that primary prevennon
programs are desrgned for well persons If prevenuve mental health i is to be ta'ken _
senously, counselors will need to make a concerted effort to adapt their counselmg, sl’\xlls .
SO that they can effecuvely c/ounsel persons who are in transmon ina socnety which isin -
transition. The author asserts that therr task is twofold: (1) recogmze the vulnemhle |
1nd1v1dual and (2) focuson the personal and socxal factors whlch contnbute to Or create

the stresses Wthh all persons must contend with. Conconutantly, it is essential that

counselors focus on preventmg the occurence of a drsorder and bulldmg, and enhanung, '

psychologrcal health. ~

LYUR R ERR SO

o

B. How did respondents hear alzout why dld they,attend and what were
their i lmpressmns of and suggestlons for the Expp" . '

R

~ The largest percentage of respondents 5644) ﬁrSt heard about the Expo from Cl CA
_ radxo whereas the, second larg%st peré‘entage (l7) ﬁrst heard about it from a ‘
*.relanve/fnepd/nex ghbor/colleague/acqualnt:nce These ﬁndmgs are consxsten t thh the ™™=
literature (D’rapela 1986; Jarws l986 Kolb & Brodre, 1982 Lewxs & Lewxs 1983)
’ whxch 1ndlcated that the focus of mental health servrces must turn to lhc societal systun
and the’ mulufaceted and multlservxce copnselmg approach mus‘t provxde tor the enurc

/O

»lcommumty Funhermore it supports RleS (1984) behef that the suu.ess of medu
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o

psychology is measured by the extent to whrch social networks are generated wuh,n |
famlltes, groups, and communities. ThlS also relates to the author s assertlon that
counselors must focus on the personal and social issues of the entire commumty S/we\
pnmary preventlon tends to focus on the group as opposed to the 1nd1v1dua1 Weiner
_ (1983) not &nly menttoned that one of primary prevention's main goals is a mass
orientation approach as opposed to bemg targeted to individuals, he stated that " 1ts goal
is to cut down the flow of psychologrcal problems (p 662) One respondent S |

1mpre551on of the Expo 1mplles that the Expo expenence fostered a feeling of hewhtened

”ne& with the commumty "The EXPO provided many with a good into and

' Gvewgw‘o‘,ﬂ«all programs that we have offered to us right here in our cuy and provmce I

e ?
o

never realized we had so many resources and excellent learmng opponumtles for all
ages". ] | ‘ b )

Nevrson in Stewm & McCann (1987), noted that not owmust Canadrans attltudes '
toward educanon change persons must be provrded with the opportumty to combme
work and study throughtout their lives. The results mdtcate that respondents attended the .
Expo to mvestlgate a career change explore formal educatlonal institutions and personal
growth development and hfestyle awareness courses. Also, some parents stated that'w‘_
they are pnmarlly interested in enhancmg their ctuldrens awareness of career |

nch reasons for attendmg the Expo corroborate w1th Dave s (1976)

UNESCOaddreSS' on: the need for a new scope and wrder role of educanon as opposed to,;'
: the narrow c&tcepnon of educauon conﬁned to formal and 1nst1tuttonahzed learmn g.
Respondents 1mpressmns of and su ggestions for the Expo tend to be vastand

, posmve The few negative comments addressed educauon in ceneral whereas afew

g specrﬁcally referred to the Expo as bexng a' sales pxtch" and a show and tell affarr

« -

8. . B »
<
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R "L1v1ng and Learmng Expo to connnue One respondent

comment: ' S o q\ L
. - : . . A

_ With.regard to the variety of resffurces available for different age groups the.rewcrc

some ‘contr‘a’di'c'tory commeénts. For¥kample, while one person "never realized we had so .
many resources and excellent learning opportunities for all ages",'another said the Expo,

_-was for high school studetltlg, and yet another sajd,it.focused on adult education. The"

respondentS' concerns correspond with Parkyn's (1973) concern that most educational
systems_attend‘ to only part of any bgliven' cou'ntry's population. ’
I:fadelson (1986) addressed't\% ed for societ)t to reverse its approach to mental-
affliction. This is supported by a respondent who 1nd1cated that the Expo mfornmuon
should be made avallable to patlents in 1nst1tutrons such as Alberta hosplml Also

several respondents requested that career counsehng be prov1ded at the Expo Johnson

(1986) mentloned that many adults are self—drrected capable ot makmg, their owr career

' demsrons and actmg on them The pnmary concern is: Who wxll provxde the services to

facilitate a hfelong educauon process‘7 Perhaps it would be prehmmary to answer this

question in a definitive way; however, results mdlcate that respondents would like the

feel(s)[_s_t_g_] itis 1mponant for exposure on a continuing basis. Someone mi ;,ht not
be interested this year but maybe three or five years down tHe road have enough
- courage to take the big plunge because they kept seeing the course offered (or
education facility) each year at the Expo and became farrullar with what thcy wanted
. todo.:

N

The author asserts that it is 1mperat1ve for practmoners to beCOme acquamted wnh

'

1nd1v1duals changmg role issues. Thts is supported by the following respondent s

/

I've reached an age (60) when it seems that the- very most important pre-requisite. tor "

happiness & contentment is to be ‘wanted and needed by the young, middle aged &
elderly even a pet; but as you grow. older it seems that you are less needed even by .

. ones own peers. Lonesomeness seems to be a result of not bemg able 10 assimilate in '

this fast paced socxety

63



Furthermore, it is necessary for counselors to’focus on factors which may reduce

" persons’ stress reactions to transitions. For e’xampl‘e' lt'is not only necessary for

counselors to anticipate transmons, prepare for them and attempt to adjust to them itis

' necessary for all mdtvrduals in this transrtory socrety to do 0. .,

L

Bemg retired I started to feeI useless; and thought 1fI could get mto computers and

‘learn a bit about them it would keep me more-active and keepthé mind functioning. 1 ..~ o

just don't want to hang around the house feeling gulltyeabout not doing hpusework
The Wife sa1d she hasn t I'CtlI'Cd SO why shouldI e SRR E P

. B r.'
i .

o . | W ot e
C. Does a preventlve and educatlonal program v whlch promates ll?elongx L
education have an |mpact on. mdmduals" R A N J‘»‘- & B 'i

. N -(' __x‘L X, . (] 3

The 1980 s rmght be v1ewed as the begmmn g of an InformattonrA gefera ydThéf,entu‘e :

' knowledge system is undergomg a pervasrve upheaval No longer is the pnmary focus

Qv'k

on dlscovenng knowledge but rather it 1s on understandm g our socrety s hlstoncny, the

regularmes and conttnumes that stlll exist from one generatton to anothep and the L

P

. }changmg prescnpttve tlmetable for hfe events PRI 5

| Herr & Crammer (1973), in Drapela 1986, 1nd‘1¢ated th;lt the tradmonal view of
gutdance is’ outdated Accordmg to Madsen (1986), 1t now mcorporates personal and . 5.
social spheres The careér counselmg hentage Wthh is based on the tmnsmon from

school to work has shtfted to an emphasrs on forms of counsehng Wthh focus on
) -
' <adJustment and- correspdnd with the growth of mental health movements An 1ncrease of i

\> iy

counselmgnprograms Wthh focus on career development also 1ncorporate mterventton

v

strategtes The school counselor s role is 1deally one of preventlon however the notion

of preventtve counseling w1th dehnquent maladjusted and vulnerable or "at nsk"
N ,.) . . “

» chtldren is unrealtstlc Inasmuch as the school counselor s role is percerved as bemg an



e

agent of change, much of the actual work tends ,t éocus on suppomve work in addition

to educational and vocanonal guldance A new role forcounselors in the 1990's may

 need to incorporate the c0mmunity support perspective whereby the counselor mi'glb

- become more visible and involved in the community while attempting to focus on

facilitating skill development and copmg SklllS
School counselors should be aware of theoreucal developmental coun\clm g theories
such as age and stage, life events and transition, and individual timing and variability

theones among others. Furthermore they would appear to be most flexible if thc.y were:

" to focus on the vanabrhty of life strains that are a direct result of societal trunstonnutmns.
2 skill development, variability in learning capacity, learning styles, special aptitudes,

interests, dlsposmon, motivation, accomplishments, life circumstances, the development

.

- of socrabtllty, among others N . - )

The priorities of school prmcxples are shlfung n that they are begmmn g to work more

closely w1th teachers and school counselors and are percexved as havm g more deuslon

makmg authority. They do have more authonty in some areas of educuuon’al planning; -

- ‘however ’the‘mandate for school counseling priorities for the 1990's would appear to

conunue to be pohucal in nature. B o ' .

N

Although counselors would focus ‘on many of the same issues mentioned above when

'workmg w1th the adult populauon adult problems may tend to pertam (6 Pervasnve
psyghologlcal concerns such as rrudltfe malarse a compellmg urge to ehange pressures
‘. of role conformtty, and anx1et"egard1ng potential transmons among others. Althoug gh |

| the developmental theory of md1v1dual timing and variability would appear to be the most.

o .:. ‘appropnate for v1ewmg the adult ina transxtory szjc1ety, aduit development is stxll too

4

;- f_l"young to have; a umﬁed theory

»
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anary preventton aims at enhancing mental health enabling mdrvrduals to more ,' A

effectively cope with hfe issues (Coleman/ et al., 1980 Nevison, in Stewm & McCann

1987 Wemer 1983). Of the 14% of respondents who recerved career counseh,ng wnhm

7

" one year afterthe Expo, 76% w,ere d1rectly ;}nﬂuenced by therr Expo expenences o

recelve counsehng Of the. 32% whg had«personal counsehng within one yearf after the

Expo 65% attnbuted thelr decrsron to recerve counsehng to the Expo expenence It is

,“ ,,

. mterestmg to note the demographlcs in Table 4. The partrcrpants in this research study

* were most 1nterested in rpvestlgatmg career change (57%) explormg personal growth
and development courses’ (53%) and hfestyle awareness courses (28%) ‘Some measure
of educauonal reform appears to be an 1mportant a1m A d1rect consequence of thlS

would: appear to be a: reform in counselmg approaches for 1nd1v1duals whoare in )

}
,;J

transmon in a socxety thatis in rap1d transmon S

LD

Parkyn (1973) 1nd1cated that. persons who are 1mmed1ately 1mpacted by or 1nvolved

w1th the changes of: the tlmes are those- who beneﬁt from the most 1mmedlate

' ‘/adjustments This was supported by 88% of the respondents who tndrcated the Expo met

.7 their needs, 77% who erther agreed or strongly\ agreed that the mforrnatron assrsted them
o _‘7: . _

with thexr decision makrng processes, and 61% who doc1ded to enrol ina course in the

v future as a result of havmg attended the Expo Whether or not the respondents decrslons :

| were in favor of decxdmg to pursure hfelong leammg or not 1s not known AIthou gh

7

' respondents not only tended to take mhore. courses w1thm one year after the Expo than
' -they had the year pnor to. the event they also mdr&ated that the most valuable exhtbttors
: 'tended to be those w,hrch provrded formal educauonal expenences Len grand (1970)
‘ suggested that ,mformatlon can only be constructlve 1f it 1s aqpompamed by an 1mense and

: ongomg trzumng process o

A
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be no reSearch precedent which indicates the appropriateness of marlmg questionnaires to
examnine a lifelong education program Also, no anWn reliability and validi,tyvd:uu or
in'suuments for measuring the effectiveness and impact of such a progmm exist. |
Babbre s(1973) three general obJecuves for usmg survey research deslgns are:
descnpuon explanauon and %xploratwn The chOsen survey method speuﬁcally

enables the researcher to make descnptwe assertions about Lhe sample and cxpldndlory

, asser.uons about what the respondents did as a result of their Expo expenences. Also, thc

method seems to be an effective search device for exploring all six research quesuons.
Smce the research study mvolved an examination of 1ndxv1duuls chan z,es wyhm one

year after the Expo in theory a panel survey design would have been the most

appropriate for explanatory purposes (Babble 1973) Although panel studies 1nvolve ‘

)a

collectmg data from the same sample of respondents over ume they are costly,

..ume-consummg, and suffer from panel attrition. Con51der1n g that no follow--up of

nonrespondents was conducted the 43% return rate isa hlgher percentage than that

usually expected for 1mt1a1 retums. Consequemly, a descnpuve survey appears to be an’

',approp‘riate rese’arch method for this study. -
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“All of the persons in the sample and the experimentally accessible population are .

volunteers; however rnost educational research is conducted with volunteer subjects
Since volunteers have been noted to be different than nonvolunteers, volunteer SUb_]CC[S
are ltkely to be a biased sample of the target populanon (Borg & Gall, 1983) Even a
though the sample can be generaltzed to the accessible pgpulatton since it is unbiased the
use of volunteer SUb_]CCtS makes it more difficult to generalize from the accessible to the "
target\popula_tion. Had it‘been possiblen-'to_ prov1de the v large target populatton with an
equal chanéfétaf' selection, the author asserts that the acn‘umber of volunteers in the
target population most likely would have increased conéiderably Therefore, the -
: accessxble populauon would have been markedly more similar to the target populauon
' One mrght assume that these two populauons are already closely comparable in that both .
rappear to be compnsed of persons who: (1) demonstrated an interest in and attended the
Expo, and likely (2) heard about the event via su'mlar sources, (3) came to the. Expo for a
comparable assortment of reasons, and (4) had a common range of i 1mpressrons about the
- Expo and suggestions" for improving a future lgpo -Although the target population is

likely very srrrular to that of the expenmentally accesmble population, the researcher does

not infer that the results are generaltzable to the target populatron However one I’ﬂl“ht '

o argue that such an 1nferent1al leap could be made.

Nunnaly (1957) noted that there i isa scarc1ty of mental health professronals to

_ adequately perform the serv1ces requtred by society. In 1986 the American Psychtatnc

| Assocmuon s President, Dr Nadelson acknowledged that Canada Stlll hada
mald_lsmbutton pr_oblem.‘ Stnce itis apparent that a gap between mental health problems -
and counseling delivery systems exists, this author recommends further research on the |

social implications of lifelong educational programs. That is, since the combination of
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ltfelong education and mass medta is relatively new and has proven t0 have posmve

1mphcauons for educators mental health professronals and society, rese.trch with Othl'

’

. Expo parttcrpants is recommended to see if these results can be rephcated Also

a

recommended 1s a study whrch examines the relationship betWeen "That's Livin g". a
media psychology interactive radro program and its impact on part1c1pants who ttttend a
llfelong educanonal program, the "Living and Leammg E‘(po » |

The results of thls research have scientific. and educattonal rmplic:itions. ln vie»’y of
the literature on the theoretical perspective of lifelong educatioh the autho'ris. inclined to
“believe that hfelong education is not merely a result of an educatlonal pendulum swmg, It
is imperative that more ltfelong education and preventtve mental health programs be
- implemented andthat the flow of information from the researcher and practitioner to the
public be effectively increased. ” |

-

If we leave the public communication of psychology completely to journalists, pop

- “psychologists, senators, or others, we have little right to.complain when the public
misunderstands what we are about and legislators slash our budgets. On the other
hand, if we step forward, if we offer useful, interesting, and responsible information
to the public, we-may not only serve ourselves and our discipline, but we might take
great strides toward contributing to the welfare of people everywhere (McCall &
Stockmg, 1982, p. 994) ‘
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. f ‘ AP‘P\ENDlXA _ LETTER OF TRANSMITTAL -

‘October 1987

- TO:

-FROM Dr. John Paterson, Dr. Len Stewin, J. Lynn Sarafrnchan

RE: 1986 Living & Learnmg Expo you ‘attended last October

»

: When you attended the Lrvmg and Learning Expo at the Edmonton Convention Centre in October
- 1986, you expressed an interest in spendrng jUSt a few minutes to answer the attached survey

It will only take 5 mrnutes to do.

. This research project is concerned Specrfrcally with YOU since you are interested in

career/vocational and/or personal development -The results of this study will help to provide -
information for i improving ways in which you and other Albertans can further explore and
develop your career/vocational and/or personal rnterests

We realize that socrety is changrng faster than ever and that we need to-keep up wrth the changes. "

We are particularly interested in your. responses because they will significantly contribute

toward improving how professionals. can more effectrvely counsel a socrety in transrtlon

We thank you in advance for cdmpletlng this survey (BOTH srdes of the page and EACH questron)
If even one question is .not answered, we cannot use your survey! We would apprecrate itif'you
yould complete it AS SOON AS I’SSSIBLE This- rsye[yrmportant Return itin the envelope R
You do not have to puma stamponit. {  ° . . .

T earch pro;ect cannot be carrred out unless our volunteers respond We reallze that it has’
'-beeh one year since you attended the Expo, this makes it even more important that you respond.

Remember it will only take five minutes. Since itis anonymous do NOT put you name on it.

We look forward to recervmg your survey Thanks agarn for your cooperatron Your oprnron Lo

' really does matter o . . R
“: "Srncerelyt, oﬁ\ ‘. ’
" Dr.JohnPaterson . - - Dr.Len Stewir J. Lynn Sarafinchan -
"~ CJCA Radio host, o psychologist . Y ‘Graduate Student
* pspchdiogist, - - ~ UotAprofessor ~~ - ** . Deparimentdf -
UofAprofessor. -~ = * thesis advisor -/~ Educational Psychology



APPENDIXB * SURVEY/QUESTIONNAIRE -

. ‘  Returnto: .
1. Do NOT put your name on this survey : J. Lynn Sarafinchan -’ .
2. Answer EVERY question by placing an ' ' _ Faculty of Education Clinica! -
"X" in the one appropriate box. " ‘ 1-135 Education North T

~ The University of Alberta
Edmonton, Alberta

' o T6G-929
1. SEX: 1(|Female 2] Male o S |

2. AGE:. [____-__ yearsold] - ‘ y L . ', }‘
'3 MARITALSTATUS: = - 1{Married 20 ]Unmarned o I

4. DO YOU HAVE CHILDREN? 1[]Yes " 2[INo . lIfyes, how many? _

5. EMPLOYMENT STATUS:  1[Working full-ime . °2( [Working part-time’

3[ ]Working full and part-time 4] JNot working (looking for work) 5[ ]Not worklng

. (not looking for work) [ JNot working (disability pension.) 7[]Ret|red

6. EDUCATlONAL BACKGROUND:. 1[]Completedelementary school (grades1 -6)

: 2[ ]Completed some hlgh school (grades 10- 12) 3 ]Hugh school graduate

4] ]Completed some oommumty college/techmcal school

‘ 5[ JCommunity college/techmcal‘school graduate S
. 6[ ]Completed some umvers:ty o 7[]Un|versny graduate “

| _ 77.'INCOME What was your household income for the past year’? Lf marned combined mcome)

- . . . . . P S N
: . ~ . . : - B .
: - o Lo C - ~ .
. - . . N . . A
2 - N
. . 3 e B A i . N . . . . v . -
. L “
L . ]
J v

e - . . . .
B » - g ) :

[N . ' v . ~ B
. . : I . . e kL K RPN

1 How dld you FIRST become aware of the anmg & Learnmg Expo’? (check one)

. R | ]CJCA Radlo : 2[ ]Newspaper advertlsement/story

' ~3[ ]Advenisement at antducanonal institution - , o
4 ]PUblic seivice announcement on radio (other than CJCA) or on TV W
ﬁﬁroma relatuve/mend/ne|ghbor/colleadue/aoquamtanoe L Ll

5[ ]Other(please specn!y) _-'- . -g»-‘__ TR Q 2

LI - o e, ‘r

5.




77

2. Why did you choose to attend the 1986 Expo” ,
" attended because | wanted...” (check as many boxes that appty) N
: 1[]To mvestlgate the possnblllty ofa career change
- 2[]To spend a'nice_ Sundayaaxﬂfte_rnoon dovJ‘ntown
- '3[ ]To meet one of CJCA's radio personalities
: 4[ ]To watch the entértainrhent available , o v
5[ ]To learn more about prOgrams/courses in the area of personal growth & personal
“development ]
+ - 6[]To just browse and see what it_was all about . -
: .  _7[ ]To win a door prize - ‘ M '. ) ‘
k - 8[ JTo mqunre about financial assistance f6r furthenng my educatlon T
9[ To learn more about programs/courses in the area of questyle awareness i
1 0[ 1To learn more about progran\s/cdwses offered mr the area of High School upgrading
To leaPn more about programs/courses offered by any of the followmg o
'11[]Un|versmes \ _ ic.Cc | 13[ JPrivate Colleges .
i 4( ]Te.ﬁnucal lnstttutes 18 \ pcational’Centfgs
16[ ]O{her (please spec1fy) ' '
S ) e How many prb%vmslcourses did you attend one year.., ; R
o -~ a)BEFOREteExpo? [ ] b)AFTERtheExpo”[ N
SR 2/Have you had ca:eer/vocatnonat counselmg one year N :A, Cow
‘ )BEFORE the Expo" 1[]Yes '_f 2[1No ’ y
ek b)AFTER the Expo? ” 1{]¥es *. . 2[|No - e Tyl
G ;ﬂc)lf you 5nsweHo "PART. C, 2b was "yes Dtd the Expo mfluence your decns:on to receive '
.7 v ‘careér/vocational counseling? . : o
' i IYes- 2[INo _ . 5
3. Have.you had counselmg for personal development’ reasons one year
a)BEFORE the Expo?. 1[1Ves j 2ANo . . o
b)AFTER the Expo" 1{}Yes - ,_ 2[ INo 8- bo w

B )1f your answer 10 "PARTC; 3b-¥vas yes Did the Expo mfluence your dems;on 1o redewe f_’
counselmgtor personal development reasons? T TR
1[]Yes | 2[]No L B



maknng process T e

3.‘_"My Expo expenence dld help o
"~ "influgnce my decision to enrol in -
a*program/course IN THE FUTURE

‘e A . . N

) ¥ 78
1 Of the 50 llsted exhlbltors present at the 1986 Expo, approxlmately how many of them dxd -
you. talk to? [ ] S o Y
Alberta Advanced Education Family Service ASSOCIatIOH ' ,
Alberta Asso for Disabled Sklers o . Grant MacEwan Community College
" Alberta College . International Tralmng in Commumcatlon
Alberta Qollege of Art . Keyano Colfege :
‘Alberta Correspondence King's College
‘Alberta Lung Association: Lakeland College -
Alberta Manpower ' Leduc Further Edutation Council
- Alberta Social Services/Foster Care Dept Lethbridge Community College
‘Athabasca University Medicine Hat College
AVC.- Calgary/ Lac La Biche: . Mount’ Royal College
AN.C. - Edmonton« N.ALT. -~
A.V.C. - Grouard- _ Olds College
Camrose Lutheran College Personal Development Centre
Catholic Social Services " Planned Parenthood Assoc:atlon
CJCARadio . - : Red Deer College .
Concordia College - SAILT.
Education Alive Singles Resource Centre
.Edmonton Birth and Parent Centre Sgciety for the Retired & Semiretired '
- Edmonton Board of Health ~ . Strathcona Further Education Council
Edmonton Catholic Schools ~ University of Alberta '
~ Edmonton Crogs-Cultural Centre Univergity of Calgary = . , £
.. Edmonton Parks and Recreation University of Lethbmdge
Edmpnton Public Schools Westerra. ‘
- Faigview College YMCA.
‘o Family Llfe Educatlon Council YW CA.
EABI_E__SAIIS_EAQ_‘[]QN N (Please check.-one for each of the questions)
- STRONGLY - . AGREE - DISAGREE = . STRONGLY:
- AGREE ¢t .. - DISAGREE .
1 This event met my needs in terms' _ 21 ey ey
_of the information provnded for - T T
;my use o : Lo ‘ .
- 2. The information provided helped "~ -+ ® 2[} -3(] V4[]
" " mein terms of my own decision- . .. ' *



4

4 Of the exhtbliors that you vus:ted Wthh orles were PERSONALLY MOST VALUABLE?
(P|ease list the top Ihree)d ; A

=t : " ’ v
' , .

1) .‘: " ., ) " N J

PART F ?‘aIMPRQVEMENTS / FOLLOW-UP e

1 We are mterested in knowing about your experlence at the 1986 Luvmg & Learmng Expo ]

-

o M you have any suggestions on how we can improve a future event of thls kmd Pplease feel.

. .freeto Ilst them below. (ln the space prowded only please)

'.,A:Suggestuons L _ L - %

A

RO

. P i B (\

-
-

@ I“ ’ w"" ) - “ ‘ ) .f-'/'y ’ C - -
T
. l - o . . . 2

Bravo' Havmg completed this survey, you have con}rlbuted to résearch which’ wm provsde

i

mformatlon fori lmprovmg ways in whlch you and ot,(er Albgnans can smprove your Me!ong

Iearmng process (career/vocatlonal and personal)

et

‘Please double check to be certain tqét you answer d,’eacn.qyesﬁon.' o

i E : o . - - .»..-‘
One more-thing . . . Please do not let our mailbox feel,

“Thanks again. - * . b

.,

N

~.

AN

ely.-mail this AS SOON AS POSSIBLE!
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~ APPENDIX D R Kk

s Il &
Data addrtlonal to that which addresses the six research qugstlons
B
Chi- Square analyses were conducted by companng as many variables as posslble

| Only those crosstabulations whtch were srgnrflcant at the 0.05 level of probﬁty or

|llustrated noteworthy flndmgs were reported» Chl Square cross?abulatlons were
t U . r. ,
- reported for the followlng variables: . -~ - R

1. Age by Sex a
As presented in Table D 1,no srgnmcant differences were found between the two
groups. The sample w‘as not biased in terms of‘:Sexsmce__ the dtstnbutlon_of ages
, balance well..'Ot the 242-re’spondents (1 misq's"‘ihg respons"e)‘.étl (87%) wel,re'“‘ . .
between 20 and 59 years Th|s |mpl|ed that 13% of the sample was between 14 and 19

Y
’ years or 60 and 75 years

»_‘27Educ.ation by Sex

A drstnbutton on educatron completed and $€x, as presented in: Table D- 2 showed a

\

wu

trend toward females belng ‘Strongly represented at the: Iower Ievels of educatlon as
compared to males Ot those subjects who attalned only a hlgh school dlploma 44%

' were female whereas 24% were male

A major contnbutton lo the chl-square came lrom the two mghest levels ot 4
' . ) o R . '&“ a , _‘{. \
educatlon Areversal in the trend demonstrated a 21 ratio in tavor ol males (68%) as - o o

opposed 1o temales (32%) for sub;ects who completed some umversrty One of the ;" )

! B P : B >/ . : ) ~ .
P . D p .




Table D-1

COUNT |
ROW PCT |
COL PCT- Female  Male
14-19 - 7 4

63.6 364
51 38
20-29 30 21
: 588 - 412
o 219 - 200
' 30-39 43 32
57.3 427
314 30.5
40-49 32 24
: 57.1 429
o 23.4 229
50-59 ‘15 14
o 517 48.3
109 133
60-64 5. 6
45.5 54.5
: 36 57
65-75 5 4
55.6 444
36 38
COLUMN 137" 105.
TOTAL. 566 43.4

= v,

TOTAL

11
45

51
21.1

75
310

56
23.1

129

120

11
4.5 .

Note. Chi-Square (6, n = 242) = 1188, p <0.977. ;
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Table D-2
' Chi-Square Distribution on Education Compl n
v . L
- COUNT , _ _
ROW PCT o ROW
" COL PCT . Female Male TOTAL
Elementary 7 2 9
School 778 22.2 3.7
RS- ¥ 1.9
Some’ 19 10 - 29
High 655  34.5 120
Sch‘ool 13.8 9.6
4. High 35 13 | 48
Y- School 729 271 19.8
% Graduate’ ' 254 125
iy Gmage | ,
. ™ Some 416 30
v College . 46.7 53.3 12.4
LT 101 154 |
»Couege ' 27 28 @ 5
Graduate. = 49.1 509 ¥ 227
, 196 . 269 B
: — -""J"‘q).e- H— ’ .
_ ’Some 4 g T 2s
" University - 32.0 68.0 103
. 58 . 163
University . 28 18 46
Graduate - 60.9 39.1- 19.0
. 203 173 -
COLUMN - 138 104 = 242

TOTAL 570 43.0 - 1000 -

- é m Square (6,n =242) = 16773 p<0 0102

I -
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most significant factors contributing to the chi-square involved the reversat in trend

for, sub]ects who were unrversrty graduates Although approxrmately twrce /as Tnany
? P

males cdtnpleted only some unrversrty as compared to females 61°/% of the females as

[

oppos_ed to only 39% of the males actually graduated from unrversrty.

‘Since one can only speculate about the possible reasons for these patterns, it is -

‘noteworthy to consider different employment trends;tgr females and males.

3. Employment by Sex

A s‘ftjﬁlflcant relationship between sex and employment is evident, as presented in

Table D 3. Of the subjects who were wormng part -time, 81% were female whereas ;" :

' 19% were male Also of those who were not workmg for the vanous reasons stated in

"1

: chapter_4, 31% were female and 26% were male, whereas 69% of females and 74% ot

s

-males-wereworlgLng at least part-time. . o - Wt '

84



Table D-3 -

) .‘:h.-s En -! » .. —E ! 1 S
'COUNT o | _
ROW PCT S . ROW -

~COL PCT Female = Male - TOTAL
Working - 62% 68 - 130

full-time 477 523 53.5
- 449 648 x

 Working © 25 . 6 31
part-time . 80.6 194 12.8

o 181 - 57
Working g - 4 Y12
full and 667 333 49
part-time 58 38 .
4 , .
Not working 13- 7 20

.(looking) ©65.0 350 . 8.2
oy . - 94 6.7 . )

“Not working 18 12 30

~ (not looking) . * 60.0 40.0 12.3

3 130 11.4
Notworking 4 2 6

 (disability 66.7 333 2.5

. pension) 29 1.9 '
Not working 8 6 . 14

* (retired) 57.1 429 - 5.8
S 58 57 o
COLUMN 138 = 105 243

TOTAL . +~ 568 432 100.0 -

Note. Chi-Square (6 N = 243) = 12.965, p <0.0436,

A
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PN S

"Other": responses for Flesearch Questlon 3 Why dld Partlclpants come o

o to the Expo?

.(': R '~.
"To help'my husband who was havnng problems adjustmg afteM head |n)ury "

- "To give mformatlon regardmg a grant of $750 (or less) avarlable to women who are -

~-accepted” - . . ° Lo
' "lamrnterested rnacourse m lnves,tmg money ' ’

a A

"Self- |mprovement "
o “Travel information.” (2 responses) T
"To learn new skills i |n my own career area

"'Keep mformed of 1mprovements changes, new programs etc..”

"Servrce/reparr hrgh -tech. TVnideo & medra (only avallable from lngnu‘facturers

- "Slow. leamers (programs facuhtres, housmg )ob assrstance)
‘_"Broadcastrng schools\ R
- "Nelghborhood schools.”.
"Nursing or related field.” »
& "Correspondence . , r
o had an |dea ofthe courses that | wanted to take ‘and l wanted to see what the
untversmes, colleges & technical mstntutes ‘had to offer " .
"Contrnurng education.” (2 responses) s ' T
"Edmonton Public Schools continuing educatron "
‘ "'Edmonton Public Schools (2 responses)

-*Edmonton Publrc & Seperate School general mterest courses.” . .7_ -

' "Opporrtimtres for chrldren/fo create an, awareness of career opportunmes in our

) j‘chuldre (5 responses)

S
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