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A

ot L 'ABSTRACT' |

Sy

Th1s study exam1ned the comprehenslon strateg1es used by 10

“_Grade 4 prof1c1ent readers to read a story w1th1n an 1nstruct1ona1

'enVTron$ent Instruct1ona1 ou1de11nés were based on the nature of

AresearcHer ) W1th1n the p]an each subject s11ent1y read a story and

° e

Voo

_‘the comprehens1on process ' These gu1de11hes, in- turn, formed the

g \

bas1s for the 1nstruct1onaT p1an wh1ch was 1mp1emented by the

-
-

-~ paused at se]ected 1nterva1s to express what he was - th1nk1ng about
1Th1s procedure was fo]]owed by the’ subJect s rete]11ng of the story

‘ and hws responses to prob1ng quest1ons

o . .
v . °

Categeines of comprehens1on strateg1es were - 1dent1f1ed N

a pr1or1 and subjects' responses were ana]ysed accord1ng ‘to them

’ F1nd1ngs 1nd1cated that these prof1c1ent readers used background

%

.‘,know]edoe, purpose for. read1ng and story 1nformat1on to. construct T

'"n'aa ng, TTeT to“precht'and‘nnfer'-'ThosimvaTTOU%'meﬂﬁ*ﬂgs'WGA “*”“**“4_";
nfexpressed by d1fferent subJects after‘readwng the: same—Tnformat1on e
Among the subJects, two patterns of response types. were - 1dent1f1ed

: Because of the reader S act1ve role” 1n constructlng mean1ng, 1t was

suggested that teachers adopt a respond1ng ro]e more frequent1y 1n

‘classroom interaction. - Lo T Hh

=N L

r
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T processes that readers use to ach1eve those outcomes One theme

CHAPTER T . . - -

. A'STUDY OF THE EOMPREHENSION PROCESS IN READING ~

: ‘Recentlresearch“in reading and 1anguage éducation‘has shifted7h

emphas1s from comprehens1on 9k11ls br var1ous k1nds of cogn1t1ve out-

comes of readmno to comprehensaon strateg1es or var1ous cognnt1ve

recurs Tn the research; the reader is the act1ve agent in the comprev'» ’

. . 4 l " g .
hens1on process ‘f' R
Readnng is .an. act1ve process in wh1ch readers use the -
strategies: of - sampling, predicting, conf1rm1ng or.t-. o

reject1ng, and 1ntegrat1n? information in orde

. .derive meaning from the.g aphic, - syntact1c and! semant1c S
». - cues provided by the author (Goodman 1n Goodman and o
R watson, 1977 p 869) S o

Many c1assroom procedures des1gned to teach chwldren to read

reta1n a. sk111s focus at 1east part]y because sk111s can be sequenced

"“iﬁpract1sed and tested F1nd1ngs of recen% research 1nd1cate hoWever,.‘

, it is - not d1rect1y observable)or man1pu1ab1e Yet f1nd1ngs of research

. ~concern1ng the comprehen51on process are usefu] 1n he1p1ng to shape the

'-iffteacher S - ro]e as a fac111tator\of the reader s use and deve]opment of -
h1s comprehens1on strateg1es Th1s~focus deve]ops as the theory and ,';fu'“t'" .

research concern1ng the comprehens1on process are exam1ned and practical = -

1mp11cat1ons ¥or teachers are cons1dered

.'
- - . 3
. B ! o s, PUEEEEIE T

i

|

' that the’ comprehens1on process cannot be s1m11ar1y packaoed because ;i' .

_.r.-




)

‘TPURPOSE

hens1on process of prof1 jent readers w1th1n an 1nstruct1ona1

- env1ronment wh1ch was de 1gned to be conduc1ve to. that process,_as

S

it was based on 1mpT1cat1ons for 1nstruct1on conta1ned 1n the L

.M

st

P

2

process :
Ty L '
Th1s purpose was. accomp11shed\by,7 (1) creat1ng a. theoret1ca1

framework based on 11terature from read1ng and 1anguage educat1on o
AN

' regard1ng the nature of the comprehens1on process,n(2) 1dent1fy1ng

5(5) ana]ys1ng and d1scuss1ng the f1nd1ngs and the1r 1mp11cat1ons »

1mp11cat1ons for 1nstruct1on based on the theoret1caT framework

- “(3) app1y1ng these 1md11cat1ons by - deve1op1ng an- 1nstruct1ona1 r

- env1ronment w1th grade four subJects, (4) study1ng the. comprehens1on

process w1th1n th1s 1nstruct1ona1 env1ronment by adapt1ng and

app1y1ng.techn1ques for “observ1ng" the comprehens1on process, and

)

for 1nstruct1on

A ‘f"RESEARCH]QUESTIONs.:PIV»"

o readers in th1s study use when read1ng a’ story wh1ch they encounter

WL

w1th1n an 1nstruc31ona1 env1ronmentndes1gned“to be conduc1ve to the :

-

: comprehens1on process7

Y SR

'-'2; In what ways . does the 1nstruct1ona1 env1ronment 1nf1uence p

the comprehens1on strateg1es used by the subJects in thlS study7 i

r

1.’ what comprehens1on strateg1es do fourth grade prof1c1ent




. /.

\.\:.‘l'_'S\I.GNIFI(fANcl'E o
o Durlng th1s deo;de much 1ns1ght has bEen ga1ned repardino
"the nature of the comprehenswon process/ ‘Recent theory and f
*_research 1nd1cate that 1nd1v1dua1s emp]oy strategies when read1ng .
.s1m11ar to those they use to comprehend da11y events and oral. )
. 1anguage Yet th1s 1nformat1on has had 11tt1e effect on. 1nstruct1ona1
r,,.methods or mater1ais psed in c]assrooms _ Therefore study1ng the
- nature of the comprehens1on process ahd der1v1ng 1mp11cat1ons for ;
'anstruct1on which. are usefu] for teachers in a c]assroom sett1n0
- is - 1mportant | o 3 . |
Second 11tt1e recent research has stud1ed the comprehens1on
process w1th1n a c1ear1y def1ned 1nstruct1ona1 envwronment Usua]]y, ;
fthe experwmental s1tuat10n 1s 1401ated from the subJects other |
_5exper1ences 1n a 1aboratory tYPe sett1ng G1ven the nature of the' N
' comprehens1on process, it is important to exam1ne 1t within the'
framework of an 1nstruct1ona1 envwronment in wh1ch the teacher pro-

v1des for exper1ences wh1ch the ch11d may use to he]p him comprehend

o

' when reading. ,ﬂ;Jg;;

o f1na11y, much of the study of comprehens1bnvstrateg1es has -
focused on the methods readers use to 1dent1fy words 1n ‘a passage
context. For examp]e miscue ana]ys1s (Goodman and Burke, 1972)
which focuses on comprehens1on, is still 1arge1y word- centered

‘ Little work has been done to - exam1ne strateg1es readers use to compre;
hend 1arger e]ements of d1scourse in.a. passage However th1s focus

- 1s 1mportant g1ven what is known about the comprehens1on process and "

the posswb111ty of f1nd1ng new 1nformat1on



L‘IM‘ITATIONS S Ty

The fo]10w1ng 11m1tat1ons of th1s study must be recogn1zed
‘g;‘"' e i F1ndﬂngs of th1s study depended on the verba11zat1on,

- ab111ty of the students Sonte students may have been more art1cu1ate

than others “The students’ cho1ces of what to say or om1t may have

affected the outcome of the study

» 2.' The: sma]] samp]e s1ze 11m1ted the genera]1zat1on of

f1nd1ngs th 1arger popu1at10ns |
o y3.' The 1nstruct10na1 env1ronment was eva]uated at the same’

-

. t1me as 1t was, evo1v1ng _ For. examp]e, the re]at1onsh1ps between N

_jteacper/researcher and ch11dren were deve]op1ng on ayda11y bas1s

'fszxpectat1ons were also c]ar1f1ed as the study progre sed

DE-_FINIT_IONS

For the purpose of th1s study, the fo]]ow1ng def1n1t1ons
w111 ‘be emp1oyed _ o 1;j‘_‘ o R ..k B

Comprehens1on -a comp]ex process whereby a reade makes sense of ”4'v‘

,1tten 1anguage, a part of the da1]y process of making sense of

in {
.« 1‘ .
T "

€

\:mat1on rece1ved #rom the env1ronment

(R

Fry' §Lﬁraph for Est1mat1ng Readab1]1ty (1967) -a graph used to

=determ ne the - grade 1eve1 of wr1tten mater1a1 The readab111fy 1eve1
S N

'advance as words and sentences 1ncrease 1n length

Instructtdna] env1rgnment -.a context for teach1ng 1n wh1ch the
\

o Tteacher s role is to fac111tate the student S use and deve1opment of
' \ ' o

(R




\\\\J: comprehension strategies. -~ . . : AR

PrediCting - an ant1c1patory process whereby a reader e]1m1nates

N

’ mun]1ke1y a1ternat1ves based on what he knows a1ready and h1s

- purpose( s} for read1ng

,.f Proficient‘readersv- ten'chi]dren‘in grade.four (May-1978) who.

ach1eved above the 75th percent11e on the comprehens1on subtest of

.the Edmonton Public Schoo] Board otandardwzed Read1nq Ach1evement

[
0.

- . . o 0w

Test adm1nt§tered to them in’ May, 1977.

\

Protoco1 ana]ys1s - a procedure for ”observ1ng“'the comprehens1on.

'process The reader stops read1ng s11ent1y at se]ected Junctures (
. in the' story and verbally exp1a1ns what he 1s th1nk1ng about at that o
 point. ' : o \‘\ b\ i Co ‘

P
~ P

- y ' - A . v, g - - » ) . B X .P v‘ . .: '. . .
Purpose - a personal reason for reading, for example, Jnf%rmat1on; _
. - . \\ . . - . ‘ .

’ aesthetic experience;,etc.

= Samp11ng surface structures - a process whereby the reader makes the"’

l

o most econom1ca1 use poss1b1e of pr1nt marks on the page by us1n? -other

ava11ab1e cues such as 11ngu1st1c and exper1ent1a1 background

Strategwes - the reader S methods for us1no 1nformat1on ava11ab1e to

fh1m pr1or to dur1ng and fo]]ow1ng the readwng task

E

_ Unaided reca11 4‘a procedure‘for ”obserying“'the'comprehension ‘
_process. Following the silent reading of a story, the reader oraT]y"

reconstructs the'stdry in his. own words. vThe'teacher/researcher may

£}

askﬁopeg§:nded,questﬁons»based on information which the reader has

?.



s o _ S ,“:w&‘c‘
aTready'suppTiedf
IR B o v
PLA\N'OF‘THE sTUDY
The theme of th1s study 1s that the: reader 1s the act1ve agent
in the read1ng procsss The study encompasses theory and.practise

'.wh1ch focus on tL1s theme. : \““T*"t"

b

) ‘ Chapter II presents theory and research concern1ng the\nature
_Aand deveTopment of the comprehens1on prLcess 1n read1ng The. ~
‘Txtheoret1ca1 framework descr1bes essent1aT eTements of the procéSs and
~-their reﬂat1onsh1ps to each other Instruct1ona1 1mpT1cat1ons are
derwyed from thws 1nformat1on sResearch techn1ques for the observat1on :
of the. comprehens1on process are descr1bed and adapted for- the purposef
‘of th1s study: - B _ | ,. ‘
Chapter 110 exam1nes the deveTopment of an 1nstruct1ona1 p]an
"and‘env1rdnment w1th1n wh1ch Qhe comprehens1on process to be studwed
occurs The central quest1on of the plan is “What w0qu T1fe be T1ke 1
for me 1f 1 were a. p1oneer ch11d 1n ATberta7“' The 1mp1ementat1on of

the pTan with 10 Grade 4 prof1c1en readers is- d1scussed in reTat1on '_

.

3> _' ," Chapter IV deaTs w1th the focus of the study, comprehens1on .

b

fto process and content ob3ect1ves -

" .
f the study In order to- 1nvest1qate

strateg1es used by the subJects
the two research quest1ons, cat‘qor1es of comprehens1on strateg1es
fare deveToped through an anaTys s of each reader S responses in
iprotoco] anaTys1s and una1ded ecaTT v

Chapter V reviews the f1nd1ngs and the1r reTat1onsh1p to the

| comprehens1on process, the i pT1cat1ons for 1nStruct1bn, and the use



of the 1nstruct1ona1 p]an The effect1veness of th1s type of: 1nstruc-

t1ona1 study for exam1n1ng the comprehens1on process 1s eva]uated and

recommeﬁdat1ons for further research are dwscussed - .
- D :u‘ S S L
. , - ' . . N\
., M‘ A ) \ ‘
e t
-
N " .
ke N |
N . ) R : E :
. ) b
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. CHAPTER 11
THEORY, RESEARCH  AND TECHNIQUES
In\1908 Huey reaT1zed the 1mmense ta§k fac1ng researchers'

| . who attempted to def1ne the process of comprehens1on

PR VU

:def1n1t10n of comprehens1on 1nd1cates the contr'

‘ "To compTeteTy anaTyse what\we do when we read woqu . “
~_indeed.be the-acme. of & psychologist's achievements.,
~for it would describe very many of the most intricate -
workings of the humar mind as well as unravel the tangled -
story of ‘the most remarkable specific performance that
) c1v111zat10n has, Tearned 1n all its h1story A{p. 6)

Comprehens1on of read1ng mater1aT has aTways been a maaor

e concern of read1ng educators, a h1gh pr1or1ty goaT for read1nq " -

(r‘

w;'1nstrucf1on, and the subJect of theoret1ca1 specuTat1on and educa-

~

t1ona1 research However, on]y w1th'f’u d1ssem1nat1on of f1nd1ngs -

from psychoT1ngu1st1c research— the st_ y of ¢t reTat1onsh1p between v

“'ff thought and Tanguage-was greater insight Qr°V1d 4 into the aCtua1

process of . comprehend1ng and a more va11d fa tual base estab11shed

» \
nstruct1on. The fo]]ow1ng

-

from wh1ch to draw 1mpT1cat1ons for read1ng

ution. from psychoTogy

omprehens1on means - reTat1ng new exper1ences to the
Tready known (Sm1th 1975, p. 10) f Q

The contr1but1on of a T1ngu15t1c perspect1ve is ev1dent 1n the

‘ foTTow1ng def1n1t1on . ﬁ‘ o ., :," o .d;v"

; Read1ng is a. comp]ex proceEs by wh1ch a reader . 1 e
reconstructs, to some degreée, a message encoded by
,a wr1ter 1n graph1c Tanguage‘ Goodman, 1970 p 5)

N

P

The essent1a1 concept under1y1ng th1s study s that mean1ng 1s the :

p

foundat1on, the process, and the goal of read1ng

D



s s

F1rst the rev1ew of the ]1terature dea]s w1th theory and
' research concern1ng the nature of the comprehen51on process in
read1ng, concept deve1opment and Tanguage 1earn1ng An out11ne
prov1des the structure for d1scuss1on of essential factors 1n thes_:_y
process and 1nd1cates the sequent1a1 process of read1ng comprehens1on‘
Imp11cat1ons for 1nstruct1on re1ated to each tactor in the process are_
“ldwscussed in conJunct1on w1th a rev1ew of current methodo]og1es nThe
“f1rst part‘ends w1th a summary view of the compra.sns1on processbl‘ B
4 Second the rev1ew of the 11terature exam1nes research tech-
rn1ques for observ1ng readers lcomprehens1on ﬁtrategtes. The}two‘prq‘:

‘p‘cedures used in th@s study are d1scussed protoco1.analys1s3'

(O]shavsky,1975) and unaided reca]] (Goodman‘and BUrke, 1972).

,fo‘umt* of’ 'T‘HEF_THEORFET:ICAL‘:F FRAMEw_o‘RK ~ T
.TﬁfftkéadtngzoeginsAbeforé'the book js_opeﬁ“ (Goodman}and:f
atson, 1977, p. 869). | R
- A Encounter1ng the Lor]d _
dB;. Re]at1ng an exper1ence to what one knows a]ready p;”
C. \Imp11cat1on for 1nstruct1on (1)?1*'
 ',05 Purpose for read1ngv o ; SR
E. Implication: for instruction {Z)i
1L i”Readinga[requireS] ;H..l,an 1nteract1ve‘re1at1onsh1p betweenrbr

uthe reader and an'author“ (Goodman and Watson, 1977 p. 869)

v

”nA»_’Pred1ct1ng

.ltB. »Samp11ng surface structure ({;él; gréphics)/Contirming’qr

-.- o © . ""b
e S o rest-'ng pred‘!ct-' Ons ) A* ) .4

“.C.. ImpTication for instruction (3)



"111. "R

ead1ng/th?nk1ng\cont1nues after the book 1s~closed"

< (Goodman and Natson 19773 p. 869).

\*\\\\s A.
CIV. A
"A.

"Réad1ng

Imp11cat10n for 1nstruct1on_(4) .
summary v1ew of the dpmprehens1on process\

xImp11cat1on for 1nstruct1on (5)

Beg1ns Before the Book is Open o)

constant
understa

purposes

Enco

b

Read1ng is not a matter of go1ng from words to mean1ng t

. but rather from mean1ng to words - (Smith, 1971, p. 35) -

Comprehens1on 1n read1ng operates w1th1n the 1nd1v1dua1 S
endeavdr to make sense of da11y exper1ences The reader S
nd1ng of the wor]d wh1ch he has stored in his m1nd and h1s

for read1ng determ1qe what he w111 g]ean from the prlnt

4, g""_

IR R o ' | ST
unter1ng the wor1d A “ I E S e

The 1nd1v1dha1 is” mot1vated by a genera11zed need to.

*exp]ore his .environment, to.come to terms-with it by

'S0 fam1]
v t morn1no
S at some
through

- what mad
' 1nstance

| of or c

. ma1n 11n

~Jsemny,;-

gaining competence to cope with 1t (Sm1th Goodman,

“and Meredwth 1976 p 71)

Da11y, 1nd1v1duals encounter the wor]d Some'encounters'are

1ar that one's act1ons are usua11y pred1ctab1e, for examp]e,""

rout1nes oggwash1ng, dress1ng and eat1ng breakfast L 0f. course, .

ear1y pb1nt these routlnes were not pned1ctab1e but became SO
regu]ar]y engag1ng 1n them l In fact, becom1ng rout1nes is
e them pred1ctab1e Even with rout1nes, however there are
5 that cause momentary uhcerta1nty, and the need to make sense

omprehend, some unexpected encounter For examp1e, the water

e has burSt .a favor1te sh1rt is so11ed or the m11k p1tcher



'encounter w1th the woer cont1nues as a person reads because he 1s

’j¢' BN

B There ahe many encounters in the T1fe of a ch11d that are more

“'start11ng than any of these because the ch11d s exper1eg;e¢W’th the

- N

’ for exampTe, a new baby 1n the fam11y, a new ch1Td 1n the cTassroom,

¥

make sense of the woer in order to make 1t predwctabTe

In the context of read1ng comprehens1on, an encounter w1th

_ the woer is a s1tuat1on or a questwon for wh1ch a person Tacks the

- 1nformatJon to act appropr1ate1y Read1ng is one way to. "reduce

uncerta1nty (Sm1th 1975) ‘when a person is confronted by an actuaT

or hﬁbgthet1ca1 problem that s oF 1nterest or concern to h1m -'The '

I

' constantTy faced w1th reduc1ng uncerta1nty, that 1s, comprehEnd1ng
~"Thus, read1ng 1s a probTem—soTv1ng process as the reader act1veTy

‘ empToys strateg1es in order to comprehend the author 3 message

(OTshavsky, 19753 Goodman,-1975 Stauffer, 19 69) )

ReTat1ng an E;per1ence to What
One Knows ATready

_ There is a pr1vate theory in the head of all of us,
- a theory of what the world i like and how it is
.~ organized. .This theory, which I have called ¢ ogn1t1ve
'.structure,[ehphas1s added] is every individual's .
attempt to.summarize what he knows about the world.
Without such a theory our past would be incoherent,
S eur: present 1ncomprehens1b1e and our future a barrage
‘\; of, surpr1ses (Sm1th 1975 p. 243)

biEach 1nd1v1dua1 deveTops a system of categor1es in order to

vbase for the deve]opment of categor1es, but an. 1nd1v1dua1 dec1des

0\

' woer 1s Timited and he encounters many th1hgs for the f1rst t1me,4;yF“

a - snow fall. In short the thrust of a. ch1Td S da1Ty act1v1t1es is to

s\

'make sense of the obgects and events he perce1ves Experwence 1s the

: whether tq treat one ObJECt or event d1fferent1y from another Thus, .

n



categor1es ex1st on]y in. the m1nds of 1nd1v1dua1s For examp1e, a

N

. young -child may po1nt to an- obJect qenerale referred to as'a’ cat and

say “Dog " Th1s statement d1cates that the chl]d has 1nterna11zed

\

..many of the character1st1cs 0 W"Dog” (four 1eos, ta111iwh1skers) but ‘

has no- system for separat1ng do S from cats In order to separate

dogs from cats the ch11d mus '1dent1fy features pecu11ar to dogs

~

'(dogs bark dogs bury bones) Th1s'”d1st1nct1ve features” 11st b
(Katz and Fodor ]963) 1nsures 1nc1u51on of the obJect 1n‘one
_ category but exc]us1on from others v o ‘

4; Mak1na sense requ1res.not on]y the re]goatwng of ob]ects -and. :

events into categor1es based on d1st1nct1ve features but a]so the o
're1at1ng of categor1es in mean1nofu1 ways for a’ “wor]d representat1onf

to deve]op (Br1tton 1970 » P ‘]5). In the exper]ence of a ch11d

- many re]at1onsh1ps for "Dog" can develop because mean1ngs are 1nter-‘
.re1ated through exper1ences. For examo]e,’”My dog is my - fr1end” “vafr
' you are Jost, a po11ceman s dog W11] f1nd you | | f;t,
| | Only re]evant 1nformat1on ts se]ected from ex1st1no cogn1t1ve
.'structure 1n attempt1ng to make sense of, or comprehend;'avpart1culan :
‘is1tuat1on S 7'>'~ o . hvb-ll_ | |

- We use what we know about the world in order to make sense.
. of it, not" blindly, but by seek1ng 1nformat1on that will
_+ .- answer specific questions. - The true art of making sense of
the world Ties in knowing what can be safe1y 1gnored‘[1n any
- given encounter] ~(Smith, 1975, p. 35) . : o o

kror example, the uncerta1nty with which a ch1]d meets a strange dog »
‘7?cou1d 1nd1cate conf11ct1ng past exper1ences w1th dogs., The child may,.
"need to be reassured that th1s new. dog is ﬁr1end1y before he rea11zes “'
- that 'not fr1end]y encounters of his past do not app]y in th1s |

v

. particular situation.

12



A study by Anderson, Reyno]ds, Scho1]ert,_and Goetz (]977)

p111ustrates the effect of co_n1t1ve structure on the 1nterpreta—

: . ‘ :
;tt1on of amb1ouous read1ng mate 1a1 Th1rty phys1ca1 educat1on students.

‘and th1rty mus1c educat1on studenls read a passage that could be given

e1ther a pr1son break or a wrest11ng 1nterpretat1on and another .

- passage tha% cou]d be 1nterpreted as p]ay1ng cards or p]ay1ng woodw1nd v

1nstruments The resu]ts showed that thT subJects persona] h1stor1es
~and know]edge 1nf1uenced the 1nterpretat1on of the passages Wr1ters

_,’str1ve for c]ar1ty, not amb1gu1ty, because’éo%E?n1cat1on is the

. process and the goa] of wr1t1nq and read1ng However th1s study

ar
ldoes 1ndhcate that readers 1mpose mean1ng on a passage 1nrre]at1on to

.. Y ‘-

' cogn1t1ve structure

LN

Pwaget (1959), 1n exp]a1n1no the nature of the 1earn1pq process :
‘h’1n ch11dren, stresses the re1at1onsh1o between the act1on of the ch11d h;‘

'Ahlon the env1ronment (ass1m11at1on) and the action of the env1ronment

”-fon the ch11d (accommodat1on) .. The ch11d h1mse]f must 1ncorporate the
"hﬂnew 1nformat1on 1nto h1s ex1st1ng cogn1trve structure or., adJust h1s-
. r

7cogn1t1ve structure to f1t the‘hew 1nformat1on from the env1ronment

‘These two processes compensate for each other in a tendency towards

o trans1tory equ111br1um although the cont1nuat1on of the processes

- yields d1sequ111br1um Therefore, the ch11d cont1nuous1y and actively

structures his own ]earn1no as he 1nteracts w1th the env1ronment
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- Implication f0r'1nstructionv(1) ) ﬂ‘(.t : ,".f I e

N
>

. Because atreader can on1y omprehend in. re1at1onﬂ S N
“to his. cognitive structur . appropriate back-" o .

- ground knowledge ‘should be reasonab1y assured or - s 8
‘available for most read1ng s1tuat10ns '

The questxon,,"What do you know about : :? L opens up a.
~view of the ch11d S comprehens1on of a part1cu1ar top1c Teachers
'use aud1ov1sua1 and f1e1dtr1p exper1ences, exp]anat1ons and storles, _
to prov1de a common experjence base‘for exp1or1ng a top1c._:And they |
"_huin}from'experiences of individuals;ﬂ_Regard]egsﬁof how a teacher
'might tryvtovassure thts, it must‘be rememberep that what-anperson
'knonstalready ms‘a?major'tactor in comprehengimg a:wrjtten'passage;“'

e

S

Purpose( ) for Read1ng ';: ‘t

What is common to every use of f%nguaqe is that 1t v .
is meanwngfu], contextualized and in the broadest L .
sense soc1a1 (Ha111day, 1969, -p. 26) _f\ | ‘ .
. No one edhages in. us1nq 1anguaqe w1thout a purpose for 1t ‘}'“.' .
.1anguage makes sense on]y when one knows 1ts purpose; and one 1eal ,
.1anguage on1y by us1ng 1t purposeful]y (Ha111day, 1969 Br1tton, |
| 1970) | Read1ng is one use of Janguage that, in these respects -
~is o d1ffereht from the use of oral’ 1anguage\ e e
| ' Ch11dren growwng up 1n\a 11terate soc1ety are general]y aware
that the purposes of wr1tten 1anguage are re1ated to ora1 1anguage
'A_The 5 or 6 year o]d ch11d is not a]ways ab]e to art1cu1ate this
iawareness by respond1ng appropr1ate1yqto termsﬂsuch as . mord -
7‘ etter,! andv number (C]ay, 1975 Down1ng ‘and 011ver 1974),_h‘

3
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v

'_ For examp]e t]ay (1972) stud1ed the pr1nt awareness of 5 year o]d

oral language wh1ch he states are acqu1red and mastered by the ch11d »

'However the ch11d "knows what 1anguage is- becauge he knows what

<

.]anguage does" (Ha1]1day, 1975 p. 244) ﬁa111day;1dent1f1ed

o SeVen'genera1 functmons of 1anguage from'obserVationa1 studies.of~

¥

before he beg1ns schoo] Goodman and Goodman 19?%) have 1dent1f1ed

o -
- 1nstances of these funct1ons in wr1tten 1anguage common]y exper1enced ’
AR 1% young ch11dren in a 11terate soc1ety . '
fHaJ]iday's Functtons'Otf N ;GoodmanS"Exampies in
(Ora1) Language .~ -. . . . ;_written:Language
'Instrumehtal _‘I wantj h O advert1sements on TV, in
" B N magaznnes e . ,ji i
. Regulatory hv'. Do as I te11 you 'STOP s1gns, PARKING s1ons
-Jnteractiona1 | Me and you ' 1etters from orandparents
I _ * S
- Personal -~ . Here‘I come-"i . my written name‘
- Heurjstie,'ﬁ‘* Tell me why '1nstruct1ons for mak1ng someth1ng
Imaginatiye';" Let 's pretend \_ story te111n0, read a1ong bookst
o ' ”»and records ‘
~Informative - | I've got some- | signs in grocery and department;
' . |~thing to tell °~ stores B
you ' - _ ‘

Funct1on or. purpose is essent1a] for deve10p1ng ab1h1tv in
"~1anguage use Ha111day (]969) states that 1anguaqe ‘learning .
:%_15 not 1ndependent of mean]ng or funct1on Furthernnre funct1on
_t preteeds form 1n 1%nguage deve]opment and a]ways rema1ns'pr1mary o

-l : T A T
L, Learners bu11d~from who1e to ﬁart and build a sense of s T
S . form ‘and - structure .Within their functionals;. mean1ngfu1 A

! ‘ exper1ences w1th 1anguage (Goodman, 1976, 13) R R

15
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z: ch1Tdren who exhibited read1ng T1ke behav1or but were not fo]]ow1ng

\
the pr1nt The ch1Tdren used phrase and sentence structUres such as

te.

“"Once upon a time . .';f and “Mother sa1d |DW you want a p1ece of

T~

cake7'“ These ch11dren had Tearned that "Books taTk 1n a spec1aT

]

way“'thrOugh the1r contact w1th written Tanguage in personaTTy
mean1ngfuT s1tuat1ons (p.’ 5). R o N

0bservat1ona1 stud1es w1th many ch1Tdren have led: Goodman and

'GoOdman to concTude that

. ch11dren Tearn to read and\wr1te in the same way

and for the same reason-they Tearn to speak and listen. o
... The way is to. discover language-in.use as a vehicle of
RN - commuhicating meaning. The reason is need. Language

learning whether oral or written is motivated by the
- need to commun1cate, to understand arid be understood
| (1976, . 2) - | |
Torrey (1969). cites the case study of 5 year old John who: taught 1-\;T,'7*fﬂ”
h1mse1f to read. w1th the heTp of Tabels and teTev151on | ”John |
treated wr1tten ]anguage as a naturaT a]ternate vers1on of spoken ’\
' Tanguage .. [In other.words] L‘. John expected to find 1n pr1nt
the th1ngs he woqu normaTTy say (p;ﬁ555) For exampTe h1s oraT '>7'%'f~

readwnq reta1ned norma] sentence \ntonat1on However, he refused

. e B S a

.‘T to read Tong passages oraTTy because the tutor was abTe to read
j17 ; Gpp 553 554) That 1s, he feTt 1t was not purposefu] to. read to her
T f\:d i Doake (1978) found that seTf taught readers in’ h1s study S
had enJoyed many purposefuT exper1ence§ w1th books ; He hypothes1zed i' .
that cont1nua1 exper1ence w1th books and pr1nt 1s necessary for the

'» ch1]d to 1ndépendent]y beg1n to read



7

Implication for”InStruction:(gl

] Because comprehens1on is.a persona1 search for e e
| ‘meaning, “the reader must .be aware of the ‘ | '
- | purpose for read1ng\and must perce1ve the |
v\‘~ purpose as his own. =+ . - ‘ l

Often a ch11d is unaware of the purpose for. read1nq J1nce
\on]y the quest1ons asked after a read1ng ass1onment reveaT what he _

lshould have been read1ng for For examp]e, Ne]son S anguage

L

gDeve10pment 1n Read1ng Ser1es (1978), author1zed for use 1n A]berta,

:often emp]oys such a quest1on1nq strategy Wardhaugh (1971)

descr1bes 1earn1ng ‘to read as. a forma] and de]]berate acqu1s1t10n of. .f N

7

' ug-know1edae about language through ana]yt1c and synthet1c techn1ques
7w1th emphasws on v1sua1 d1scr1m1nat1on |

: VEv1dent1y, many ch11dren do- not understand what read1ng \

. is or what.they are .supposed. to. be. doing,. or. what the
terms mean- that are being used in the 1nstruct1ona1
'process (o 6 179); : v .

T - -

liftwardhaugh s descr1ptTon of read1ng hnstruotwon 1s not 1nd1cat1ve ofi'
- the brocess that natura11y geecurs when ch11dren ]earn to read on e

(“cthewrwown that 1s, when “chiTdren are seek1nq meaning from wr1tten '
o 1anguagé B B |

Goodman and Goodman (]976) Suggest that\Ha111day S, func—'

- tlon of language (1969) prov1des a. foundat1on for mean1ngfu1 encounters

.w1th wr1tten ]anguage In th1sacontext,mread1ng to 1earn 15\£he y" ;jf‘t‘b'"

Y

” - . o

vehicle for 1earn1ng to read. Chl]dren 1earn to read as they read con-,T~

’ﬂ’f;ftent mater1als from sc1ence math, soc1a1 studJes, the arts They. read'

’r:'forva~purpose‘ Perhaps th1s purpose is to ga1n 1nformat1on'or to f1nd L =



‘\

~.out how a story ends. Learn1ng about read1nq, on the other hand a

\task wh1ch is isolated from- 1anguage use because it is outs1de the frame-

N

-work of-the purposefu] (fnd‘therefore, meaningful’) endeavors.ofvthe child.

Nt

"Readina [requires] . . . an dnteractive:

_re1at1onsh1p between the reader and an

.;\

‘_unseen‘author.ljfu

author \

'Language carries the message from the writer but 1t ‘ .
.must be re-created by the reader out of raw materials -
within himself. (Sm1th et al., 1976 P 259)

'}Cue systems that 11e w1th1n the reader——background exoer1ences,

concept deve1opment and Hurpose—-are supp1enented by cue systems within f
..words and w1th1n the f]ow of’ ]anguage w1th wh1ch the reader-is fam111ar

, The reader must effect1ve1y use cues 1n order to commun1cate w1th ‘the

' red1ct1ng

18

Pred1ct1on --does not mean wild QUéssﬁng;“nor”doeS" ROt

,'j;e . Jit.mean.staking everything on a: single. outcomé. Rather, -
predwct1on means the e1%m1nat1on from contention .of-those SEIEA
_.possiblities that are h1gh1y un11ke1y, and: the. examwnatwon*
“first of those possab111t1es that are: most 1Tke]y L
(Sm1th 1975, e 308) SN

(DRI
2

There are two cond1t1ons wh1ch enab]e the reader to make e

'}tsens1b1e pred1c 1ons (Smwth“ 1975)

.a_s/i.‘ ‘11 The passage to be read must be re]ated to what the

reader a1ready knows

~

g The reader must make use of what he a]ready knows .

'tf'The artof f1uent‘read1ng 11es 1n the sk111ed reduct1on off

W w s e -

the amount of v1sua1 1nformat1on the bra1n has to process (Sm1th, R

-;1975 P 308) Ina study by Sm1th and Ho]mes (1971) h1rty

random 1etters were fTashed on a. screen for 1/10 second Expertenced

A

;




A

readers were able to recall onTy?five'or'six‘Tetters. TWhen-the thirty *

Tetters-comprised a meanfngfuT sentence'or phrase‘and-were fTashed,
modt of the readers 1dent1f1ed the ent1re phrase or. sentence ' ‘Rather

than attempt1ng to 1dent1fy the d1st1nct1ve features of all the

dTetters in the sentence, ‘the readers reT1ed on the redundant features

of Tanguage to help them eT1m1nate unT1keTy poss1b1T1t1es For exampTe,

some comb1nat1ons of Tetters are common in wr1tten Tanauage (st, ai);

-some comb1nat1ons never occur (sr yz) : Some Tanguaqe patterns

‘.are common (to the house), some never occur (boy the went)

. ;Instead of trv1ng to slog through thickets of mean1nq1ess
Tetters 'and words in- the fond hope that eventually some
. nugget of comprehension will arise, the reader is 100k1ng
for meanino aTT the t1me (Sm1th 1975, p 3TT) ‘

Mean1ngfu1 pred1ct1ons are made on the bas1s of what the

P

reader has read and the knowTedge he br1nqs to the. read1ng s1tuat1on

regardmnqwthe~nature of Tanguage and -the woer The reader checks - !

"'h1s pred1ct1ons in order to conflrm or revise-them by samp11ng .

o surface structures ff?'*""

Sa4p11dg Surface. Structure/Conf1rm1ngf v
or Rev1s1ng Pred1ct1ons :

Read1ng is a seTect1ve process. It 1ny01ves part1a1 use
of available minimal language cues selected from perceptual
“input on the basis of-the. reader's e&pectat1on As this.

- partial information is processed, tentat1ve dec1s1ons are.

~ made ‘to be conftrmed, reJected\or refined as read1ng
progresses . (Goodman, 1929, p 260) I

“t.i Olshavsky (1975) out1ined Goodman's’ model (1970) for

s\

.1nteract1on w1th the pr%nt deveToped throuqh stud1es~of oraT readlng

\4

0 T, The reader scans the pr1nt from Teft to r1ght

‘%; The reader fixes at a po1nt

~3. The reader uses the seTect1on process and pickshup'

T e e et s an ik AT A



e :fz1nd1cate the.cue system ‘the reader s us1ng to make sense of the fﬁﬂff%Tf,fj” '

~

Jgraph1c cues (constra1nts of pr1or choices, language
‘knqm1edqe, coanitive sty1es and- 1earned strateq1es)

'_4f Thel reader forms a perceotua1 1mage—-what he sees and
expects. A . . _

5. The reader searches his memory for re]ated syntact1c, \‘*
semantic and phono]og1ca1 cues _ o

6. _The reader makes d guess consistent wwth graph1c cues, .
semantic ana1y51s leads to part1a1 decod1ng, and mean1no
is stored in short term memory . ‘

47._ If no guess is . poss1b1e, ‘the reader checks reca11ed
. perceptua1 1nformat1on and tries aoa1n

8. If he can make a decodable- cho1ce he tests Lt for semant1c
and orammat1ca1 acceptab1]1ty 1n context

9. If the choice is not acceptab]e, he reoresses to the
~ point of 1ncons1stency ’ ‘

10, If the ch01ce is acceptab]e, decod1ng is extended, O

meaning is assimilated -with prior meaning and pr1or . .

mean1ng is accommodated ~1f necessary.. AT _'*. 3 1

-0

. 11; ,The cyc]e cont1nues %p 30)

-

The process 1s much faster than the sequence seems to 1nd1cate
Goodman (1970) states.
n In s11ent read1no the reader sweebs. ahead sampling from IR
the graphic input, predwct1nq structures, leaping to quick
~conclusions about the meaning and only slowing down or =~
‘regressing when- Subsequent sampllng fa11s to confirm what '
he expects to find. '(p 19) - ~ . 2

:’Sm1th (1973) d1sagrees that prof1c1ent reading necessar11y occurs 'ﬂfh
‘from 1eft to r1oht " He - c1tes the examo]e of speed readers who read

: pdown the center Lf a page In short the eff1c1ent reader takes the
most exped1ent route to meanwng |

Us1ng oral 1anouaqe as.a w1ndow" on. the s11ent read1ng 'f;isffff;'r:;i~‘~~k

Tprocess, Goodman deve]oped the theory that ora] read1ng m1scues 'j}ftfifjff:;jf;




A ,\‘ . \ T

prtnt There are three cue systems accord1n0 to Goodman (1970 p 15);

i ] Grapho phon1c 1nformat1on con51sts of ]etters, soe)]vnq o -

. O
-

atterns, and phrase or sentence patterns created by convent1ons of

spac1ng words and- punctuat1on . It 1ncUudes sounds and sound patterns 7“‘

and the re]at10nsm1p between these and graphic representat1ons Anf
l

»examo]e of a grapho- phon1c m1scue s The sme]] boy pretended he WaST -

| 2. )§yntact1c 1nformat1on cons1sts of the sentence patterns

and pattern markerd such as funct1on words (the but, 1n, etc.), N

o 1nf1ect1ons (- -ing, -ed v-s, etc )” and punctuatwon An examp]e of a

syntact1c m1scue is The sma]] boy p]ay he was . a cowboy (Exoected

response The small boy p]ayed he was a cowboy)

3. Semant1c 1nformat1on 1nc1udes the reader s exoer1ences and :

conceots that he brlnds to K read1ng s1tuat1on, and ‘the way he re]ates

the 1nformat1on to re]evant exper1ences An examole of a semant1c

m1scue is Go down the sta1rs (Expected response Go sweep ‘the sta1rs)

-

Ora] read1no miscues “have prov1ded much 1nformat1on on the

Y

read1ng process A bas1c d1st1nct1oh between good and poor readers

has been’clar1f1ed Goodman (1976) found .that the reader who

)

str1ves for word- perfect read1ng\(grapho phon1c accuracy) qenera]]y

comprehends 1ess of what he . reads than the reader who strwves to make .;jf:"}‘f~-

sense of the passage (semant1c accuracy) _G '

a cowboy X ected resoonse The sma11 boy pretended he was a cowboy)
? . :

R

2]




22

i fflmplicationffor_Instruction‘(3j” ~,' . f'~f;f; ';ﬁ-"a;if;';if,iu e
S .”‘Because read1no is a meaning- gett1no process——a\f‘ B o
DR R osycho11ngu1st1c guessing: game" (Goodman, . ", oo o
| 1967)=the reader should be encouraged -to_take ST A CL
SRR ‘7”r15k5,>1 e., predict when he reads. - He- should" be‘-;f~ e
P ‘given much time td read in school‘so that he-can ' ‘
R fdeve1op strateg1es for comprehend1ng what he reads.
e . . IRV § 1.
,‘ ;.' o ) o e ;' "! eren “ . - et f_._., .-:-:'_', ’; ‘ . 4.:‘,_'?_-_-,_ - ‘ ey \ T
LT Accord1ng to B}em1T1er (1975), the average,hour o% readmng s
1nstruct1on conprwses on]y four m1nutes of actua] read1ng Sk111 -
bu11d1ng act1v1t1es such as\decod1ng exerc1ses and word 1dentnf1ca-4u;g*-~v-;
H t1on dr111s take most of the tlmew Yet such act1v1t1es prov1de few ﬁ
| c1ues for. pred1ct1no and samp11no te t Certa1n1y, much mean1ng'1s a-'_'l ].;';,.‘?“fv'

: m1ss1ng as are other 1anouage cues Read1ng a. story is often done
.ora11y outswde the framework of a funct1ona1 1anouaoe context because

all the ch11dren have the. same books and are read1ng a]ong kfhéf;v:ffl;;p~
passage may be read because 1t happens to be in the next 1esson.“

‘.Sm1th§(1975 p 310) refers to the tyo1ca1 reck]ess guesser——the

SO

ch11d who 1s try1nq to produce the correct word for the teacher\

"regardless of how ]1tt1e sense 1t makes
\

Goodman and Watson (]977) descr1bed a. broad 1nstruct1ona1
_ p]an wh1ch features methods deve1oped\by others wh1ch fac111tate the

'read1ng process A11 the act1v1t1es requ1re the ch11d to act1ve1v

{j;épjsearch for mean1ng Seven examoles fo]low ﬁ) Un1nterrupted

P T L T U . s .
N

"F,F;susta1ned §11ent reab1na usua11y,referred to as USSR (McCracken, ﬁfﬁ7f»ﬂ?f‘f1f{ S

P

1f5;11971) and.(z) reread1ng a]]ow ch11dren to use strateg1es wh1ch cannot "j;;;ff;:%;;a5
'ﬁﬁ}sﬁbe taught darect1y (usqng.background experwenceSwvsamp1Lng text » ‘j¢-Vw;1_,> L
'“;;etc ) (3) Read1ng aloud to chwldren heTps them become fam111ar w1th“'r;fhj{t,fﬁ;"':f
. o o \



.,u'<u»~c"e-....,

"-*thé7éahna of wrttten;languade‘ ( 4) Usinq cTosure torces readers to‘
seek mean1nd w1th1n the constra1nts.1moosed by the author VF(S)fReaders'*
,;55',ﬁ must reconstruct the author S message-1n order to reteTT a story or 3
‘ '?_oart\thereof Thws rev1ew can provwde a base for pred1ct1ng what w1TT

~?bihappen next (6) Stauffer s d1rected read1ng‘th1nk1ng actfv1ty-—DRTA

R

B (1969)——focuses on the pred1ct1nq part of'the read}ng process Readers

'?df‘are asked quest1ons such as "What do you thﬂ‘ik’fL Why do you th1nk so’ -?“ijij»l

.o I
. Can. you prove 1 2" at 1ntervaTs 1n a story be1nq read bv aTT P1cture

'fftﬁand tthe cTues as’ weTT as cTues e the pr]na and personaT cTues from
N“‘bacquound exper1ences are shared As readers become fam111ar W1th the
ds _ procedure, they stop read1ng at su1tab1e 1ntervaTs and express the1r

fpred:ct1ons to other readers wsthout the aid of quest1ons._ Aga1n, readers ;_‘g._‘}

N N

) are forced to seek” mean1ng, i.e., comprehend {7) The Tanguage exper1- T:

va ence approach (_TTen and AlTen, 1966) aTTows readers to u?e Tanguage

e L O ]
RRREIE N -

i and exper1ent1a] background Much of the mater1a1 for read1ng 1s se]f—{gi;;féﬁtf&f{
‘T chosen 1n an attempt to ensure appropr]ate background and funct1on S
| Strategy Teskons have been deveToped by Goodman and Burke
.(1972) and Watson (1976) for use w1th1n the above nnstruct1ona1 '
‘pTan.- These Tessons are based on f1nd1ngs of m1scue anaTys1s for
: an.ind1v1dua1 reader They focus on reTat1onsh1ps of words in .
sentences and across sentences that a reader is not attend1ng to
For exampTe, the word perfect reader 1s\encouraged to sk]p over words :
he cannot f1gure out or. 1nsert a marker for Tater study if he under-
‘-' stands the g1st of the message ' 'k'ﬁ i - :i o v:‘k;iudfbh d ‘ d_;:f: =

These act1v1t1es heTp readers to recogn1ze that pn]y compre— ‘jwfd;: o

e e
e

hens1on counts when readJng In oraT Tanguage, there are more words

U R v e J:? -\ TN AR
S L R

e , X B T L R ~
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-‘1n the speech stream than what one 115tens to and one st1]] compre- -

hends the message ' In read]ng, eff1c1ency 1s mu1t1p11ed when - thought
. ’ ' - {dy -,!
"i‘un1t$ rather than word un1ts are processed Every read1ng strategy

o 15 u1t1mate1y a cOmprehens1on strategy Mak1ng sense is the name of
\ the gamel As Goodman (1977) states,'“'Readwngﬂfomprehens1on

_»f a'”EdUndant~term;"~ .

ead1no/th1nk1ng cont1nues after ST
the b00k is closed™ o R
N o o T S

We each bu11d our- own representat1on of the wor]d but we - QV PN
great]y affect each other s representation, so- that much.. -

of what we build is bu11t in common . (Br1tton, 1970, p 19)‘ . '<?

N -v»"

AR

T Prof1c1ent readers Lo beyond the 1deas held pr1or to read1ng

by 1ntecrat1ng the 1nformat1on from read1nq 1nto ex1st1ng cogn1t1ve

‘structure (Goodman and Watson, 1977) Feedback occurs not on]y

tnvalas a\person medwtates W1th h1mse1f dur1nq or after read1ng, but as 21';f*;;9«F5'A A

R

}&;}j(he talks w1th parents or fr1ends about what he has read or as he
tljmakes yse of the 1nformat1on 1n a’ nean1ngfu1 way (Moffett and .
[JWagner, 19?6) For examp]e, read1ng 1nstruct1ons 1mp1v makwng or ?'
'.bu11d1ng someth1ng, read1nq descr1pt1ve accounts of 11fe in other
. t1mes, adventures ‘and ta1es 1nsp1re re enactments What'the reader fh R
t-f makes of the read1ng exper1ence (1 €y -what he comprehends) depends,‘ t
._1; to a great extent on: any use he makes of the mean1ng wh1ch may

prov1de h1m w1th feedback on h1s comorehens1on
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JmpTication‘forainstruction (4) -
‘Because reading s a purposefuT Tancuade act1v1ty,‘
the reader should be g1veg the opportun1ty when
) ffaoproorwate, to use the 1nformat1on in a way' that
L. | -he perceives as. vaT1d thereby receiving feedback -
R 'A-;, .on; the effect1veness of his -comprehension.
) Th1s 1mpT1cat1on does not mean that a ch1Td shoqu be requ1red
©to- wrlte a book report or pTan a orogect based on_every book he reads
Rather, s1nce readlnc occurs w1th1n a mean1n0fuT s1tuat1on and
'Tanquaae context, us1no and shar1nq the 1nformat1on 1s often aDpropr1-
“ate and-naturaT :
Teachers have Tono used d1scuss1on and- var1ous k1nds of nro-~:~r-*”"'k"'f
1Jects as a means of evaTuat1no and extend1no student Tearn1ng
'*'5The act1v1ty 1s purposefuT to the ch1Td One way to accomp11sh

'":th1s 1s Eb g1ve cthdren 50me opportun1ty to determ1ne 1f and how |
“ a read1ng act1v1ty coqu be extended For exampTe, ch1Tdren coqu
-be 1nvoTved 1n dec1d1ng upon group of11nd1v1duaT act1v1t1es,f_“' fA;q'ti]'
.‘the nature of the act1v1ty, etc The react1ons of others to | |
| the1r efforts woqu prov1de the. ch1Tdren with 1nformat1on con-_
cern1ng the effect1veness of comprehens1on The 1nformat10n becomes

T N

more personaT1zed 1f used for 1nd1v1dua1 or. group effort

\

B A Summary V1ew of the Read1ng Process

~In the same purposefuT way that the reader seeks mean1ng 1n

da1Ty encounters w1th the woer he attembts to make sense of what

he reads. To be mean1ngfu], the read1ng materwa] must be reTated to ;

B . h . A . L e 3 .
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i

"'fﬁé;ééédéétgféackgrouha eXperiences (actua1 and v1car1ous) s1nce the
w“’reader ‘can comprehend on]y in re]at1on to what he knows already.
iTo be purposefu], a read1ng exper1ence must ar1se from the 1nterests
_Qﬁand needs of the reader and serve as a means to ends wh1ch he per-
>#ce1ves as va]uab]e For examp]e, the reader reads to. answer a quest1on N

,arr1ve at a dec1s1on, etc. Because the readtng exper1ence 1s based .

on the reader S - 1nterests and background exoer1ences, and since the
\ .

1anguaoe he reads is who1e, natura1 .discourse, what he reads is

R uSua11y h1gh1y pred1ctab1e, an 1mportant aspect of the readtng process

. N1th1n ‘this mean1ngfu], purposefu] and (therefore) predtctab1e context

......

- the reader samp]es Just enouoh prtnt 1nformat10n to” conflrm or- revwse aet,;;;:”; T

~ ’if'h1s predtct1ons Dur1ng and after read]ng, he med1tates w1th him-.

“self, prov1d1no h1s own feedback to the comprehens1on process After.L'
’24';read1ng, ‘he often recetves forma] or 1nforma] feedback from others
,'}The feedback he]ps h1m to eva]cgte the effectlveness of h]S comprehen?".v

sion and may 1ead to re read1ng, further readtnq, or some persoda1

“%ﬁart1st1c or 11neu1st1c express1on

The reader 1s at the center of ‘the reading process Read1ng f.ggg_
o RN

.. can occur only as he act1ve1y re]ates a]] of the elements of the -

«

.._orocess in order to comorehend thure 1 d1agrams the re]at1onsh1p

" of essent1a1 e]ements in the read1ng process

f Because the reader is the act1ve aoent in the
comprehens1oE process, the teacher's role is to - -
‘provide an a propr1atee4¥1ronmentfor the reader -
to engage in the entire process so:that the reader .

can deve1op and enhance h1s comorehens1on strateg1es.

N
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_ vs1nce the deve]opment of - 1anguage and th1nk1ng ab1]1ty in a-child. 1s

28

Grow1nq out. of the descr1pt1on of the. read1nd orocess and
1mo11cat1ons #or 1nstruct1on is this maJor implication concern1ng the,
c1assroom env1ronment ~Since there are so many factors\re1at1ng to

.a ch11d S reading comprehens1on that are on]y oart1a11y understood and

“not. d1rect1y man1pu1ab1e, no teacher can tell a ch11d everyth1ng he
' must do to bé a orof1C1ent reader. For examp1e,\a teacher cannot
‘ 1nstruct a ch11d how to use his. backoround knowledge in order to
: comprehend how to samp]e pr1nt 1nformat1on\to confirm or rev1se
hTS pred1ct1ons, or how to use d1scourse structure to Dred1ct mean1ng
'Norﬁcan a teacher dr111 on. 1dent1f1ed parts of the process w1thout
- 1os1ng the Drocess and the goa] |
| , Lanange 1s 1nd1v1s1b1e v1tva1n "t no- sa1am1 that you can ln
;s11ce as th1n as’ you want and still have all the- nieces
- looking 1ike the whole salami. “When you break it up,:each ,
~ “piece rot only changes its relation t¢.the ‘whole butchanges
its phys1ca1 character1st1cs (Goodman, 1975 P 628)
‘ Read1ng must be.kept a whole proce%s as . much as poss1b1e because.
only in thws context can the ch11d act1ve1y and 1ntu1t1ve1v
1ntegrate his know]edqe about 1anguaqe and the wor]d in order to~
comprehend what . he reads | -
Therefore the emphas1s +s far more on thl student 1earn1no on
his® own in ‘an exper1ment1nq, trial- and- -error process than on the v
\iteacher teach1nq h1m to read Accord1nq to P1acet (1959) the ch11d . .
is theAact1ve'structurer'of his own 1earn1ng He approaches -a prob]em
Cas a sc1ent1st wou1d in order to ftnd a so]ut1on (Sm1th 19 52;‘
: Read1no is an examp]eiof such a prob]em so]v1no process (Stauffer;

‘19d\3 In re]at1on to” what he knows a]ready, he hynothes1zes



S
1

0
(i. e, predicts) a so]ut1on and exper1ments (1 e., uSes strateg1es

‘ such ‘as samp11no pr1nt 1nformat1on and/or ut11121ng the mean1ng

ga1ned from read1ng) in order to conf1rm Qr rev1se theyhypothes1s

nUhen he arr1ves at a so]ut1on that makes senser, he 1ncorporates that ':

: conc]us19n 1nto h1s system of mak1ng sense of pr1nt for future use,

unt11 he encounters further data that wou]d ca11 for any revision of

'the system

. 3 process descr1bes growth 1n read1ng ab1]1ty “come. From stud1es wh1ch

]have 1nvest1qated the process of youno ch11dren 1earn1ng to read

-~ »

natura]]y“ (1 e, before schoo] exper1ence and without' d1rect 1nstruc-
h t1on)-' Durk1n (]966) was one. of the f1rst to study the character— <

»1st1cs of ch11dren who 1earn to read before enter1no schoo1 She

.

fﬁoud//that the basic’ e]ement of the process was “the ch11d s 1nterest

cur1051ty and de§1re to master read1ng wh1ch caused h1m to 1n1t1ate

the process of 1earn1nn to read and mot1vated pareﬁts or s1b]1ngs to
'd.prov1de he]p, usua11y of an 1nd1rect and unsystemat1c nature ’More

recent]y, Doake (1978) stud1ed the process 1n greater deta11 and
‘.conf1rmed\the genera1 out11nes of the orocess sugqested by Durk1n s
,ﬁwork Accord1ng to Torrey (1969) 7_; . ; | .. R \ |

The key - to Jearnina. to read may be the" ch11d s ask1ng
. the right question.of the environment. . If the child
- does that, he will be ab]e to get the answer from a var1ety
_of sources _ _ ' T o y‘

) A]thouqh the child is the act1ve aoent the most 1mportant

_ factor 1n the process, the teacher's ro]F is cruc1a1 too 0 Jhe tgiipe

a K3 1

¢

i"engage in the ent1re readxng process as out11ned 1n th1s cbdpte
‘ : poe s , ».__'n},'

must create the r1ght k1nd of env1ronnent 1n whrch the ch11d\ca2/

o

«

Further ev1dence and 111ustrat1onL‘that this natura1 1earning- -

3
A

e




She'must«interact'with each child in such a way as to promote the

read1ng/th1nk1ng process to a greater and more efchlent deqree than .

- . . ' <

otherw1se possvb]e o ?jf*f'=‘ a ‘Wg L o ‘

T ome e

Rosen and'Rosen (1973) d1scuss the teacher S ro]e in creat1ng

a- 1earn1no env1ronment The f1ve aspects of the teacher s ro]e wh1ch _

they descr1be can fac111tate the’ ch11d 5. act1ve dfve1opment and use of
vl

Y.

his comprehens1on strateg1es o ) o
| 1.. 1The teacher creates;an“informa1.c]fghte“ﬂ(p.‘zés)x ‘This
ﬁs qcconp1ished;’in*part,‘by providtng time for:clildrehito talk‘nith
n”lher.l'She.reconnﬁzes that-the.children wt]tvd0~this~aslshe accepts

L

and\vaTues the exper1ences and 1mag1na ion of each 1nd1v1dua1 Th1shv

LN . .\\‘

k1nd of support1ve envwronment he]ps the ch11d take risks, i. e.,f

..

pred1ct when he reads

2. "The teacher d1rects attention to- ch11dren s exper1ences .
| ‘{Attent1on] is d1rected back to. the essence of the1r own 11ves and
the 1nv1tation is a]wayseto turn the1r own 1anouage upon th1L wor]d“
(p 228) In th1s way,_new exper1ences are persona11zed as .they are
re]ated to what ‘the ch11d knows a]readv o | '

- 3. ”The teacher 1n1t1ates and perpetuates a centra] ro1e for o
. \

'fora1 Tanouaoe (p‘ 223). D1scu551on prov1des ch11dren w1th-a w1de .
range of exper1ence with vocabu]ary and 1anguage patterns wh1ch he]p

. make read1no mater1als pred1ctab1e DLscussnon a]so he]ps each ch1]d h

l . 2
arr1ve at a purpose for readwng and/or recevve feedback on h1s

~ .o \

comprehens1on  This centra1 role for ora] 1anguage is- the foundat1on -

for an’ 1ntegrated aooroach to the 1an0uage arts, 1nc1ud1ng read1np

k 4. "The teacher-evaToates what ik happen1nq and 1s the Judqe

.

B




Vread1no 1s r3 funct1ona1 1anquage act1v1ty, therefore, she and the

31

a

of the rioht'moment“h(p. 229) The teacher is sens1t1ve to the

.-ch11dren S needs and 1nterests She mon1tors when it is the r1ghtf'”

the to move from one kind of express1on to another, for examp]e, from

' d1scuss1on to read1no to d1scuss1on aga1n, or perhaps to read1ng o »h \ -

2145;2 ”The teacher se]ects mater1a1 that w111 exc1te and/or .

,1nterest the ch11dren (p 229) She Tistens to ch11dren and encourages

them to seek -out. their own soUrces And she never turns to the next

*story in a text Just because 1t 1s the next story She reasons that

children have a purpose in msnd when reading. -

,The teacher will somet1mes introduce a theme, and, more
important, encourage new ways of exploring it.. She keeps
it alive for sustained inquiry and concentrat1on She helps
children'to part1c1pate, not allowing them to be rubbed out-
by more boisterous ones and letting the 1mportant contribu-
tions have time to reverberate She 'sets an -example of how -
th1ngs may be-discussed, she interprets the children's.
meanings. to themse]ves and she opens up-all _kinds of .
possibilities and exp]orat1ons that the children themselves..

, ‘would not necessarily see for themse]ves (Rosen and.Rosen,

\ 1971 p. 43) T E

Thus, throuqh the key role p]ayed by the teacher the c]assroom :

[N

~h env1ronment he]ps the ch1Td re1ate new 1nformat1on “to what he a1ready

EL | .OBSERVING COMPkEHENSION STRATEGIES;

knows, supports h1m S0 he is act1veTy 1nvo1ved in pred1ct1ng,.and

a

prov1des fo the funct1ona1 use of 1anguage and feedback 1n the

N

_pEob]em so]v1ng exper1ence ca]]ed read1ng > L SR f\-.

Ton
0

Because of the psycho]oq1ca1 nature o‘ the. read1no process, '

'comprehens1on strateg1es must be 1nferred through 0bservat1on of the

'behav1or of readers when read1no and 1nteract1on w1th them_fo110w1ng

‘s
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ead1ng Two such procedures for observ1ng*comprehens1on strategies
are. usefu1 within® this” framework o S L ;
O1shavsky (1975) used protoco1 analysis as a means of
re]atwnc 1nterest abstractness of concepts and reader prof1c1ency \:
-to the reperto1re of strategies used by 10 Grade 4 readers to compre- J.
hend a short story The subJects vere asked to stop the1r s11ent f
read1ng of the passage where red dots had been 1nserted (at the end of
each 1ndependent c]ause) and " to verba11ze the1r thouqhts
Upon ana1yz1nﬁ the protoco]s,(O]shavsky dwscovered ten magor
'types of comorehens1on strateg1es " She found that all subgects used
the same strateg1es a1thouqh readers w1th h1gh 1nterest- readers w1th
' abstract sty1e mater1a1s, and good readers used certain stratea1es
more often " Three of the ten strateq1es operated at the word 1eve1
‘s1x at the c]ause 1eve1 and one at the story 1eve1 However these
yresu1ts appear to be 1nf1uenced by the fact that readers were asked
”to verba11ze the1r thouchts at the end of each 1ndependent ciause
‘In the present study, the dots werep1aced at Junctures in the
-story where a change of sett1ng or: mood is-~ 1nd1cated , Th1s p]acement-.t
a110ws the researcher to tap the readers comprehenswon strateg1es for
'dea11no w1th 1arger e1ements of d1scourse for examp]e events, anp
9raphs, susta1ned d1a1&‘pe etc IR ',(ld '_:.7 1 | ﬂ \,
_Goodman and’ Burke (1972) used unajded‘reca11'(after reading).”v

]

to determ1ne the effect1veness of a reader’s comprehension by

gask1ng h1m to reconstruct the author S messaqe in h1s own words The

:una1ded reca11 techn1oue 1nc1udes open ended quest1on1ng by the “".'

: researcher us1nc only thdse names or events to wh1ch the reader has L



'”'a1ready referred Be51des revea]wnq how wel] a reader comprehends a

“rT o ¢

passaoe, the way the reader restructures the passaoe (e.g., time

‘sequence and the 1nc1us1on or omission of various deta1]s) and the

\

'way he answers quest1ons provwde c]ues to his comprehens1on strateg1es.‘
‘ Th1s use “was not app11ed by Goodman and Burke but serves the purposeb‘f
of th1s study |

| These procedures do not 1mpose structures (e»g R spé¢%f1¢' N
content quest1ons) or strateg1es (e g P What do you th1nk w111 happen .
next?) on the reader S thought processes The reader s1mp1y verba11zes
his'thoughts‘dur1ng and after readtng a‘passage. Thus, the data"

.Hreveat, to'a-certain extent, how the reader actively structures his .

. . . B \
own.comprehension.. .

\

REVIEW OF CHAPTER‘II AND OVERVIEW OF.CHAPTER 11

\“

Th1s chapter exam1ned theory and research concern1ng the“
nature and deve]opment of the comprehens1on process in order to create '
a theoretwca] framework ' Imp]1cat1ons for 1nstruct1on were deve]oped
.vfrom 1nformat10n regard1nq essent1a1 e]ements of,the process andcfhe1r'
_ re1at1onshmp toreach other F1na1]y, two procedures for observ1ng

_comprehens1on and adaptat1ons for th15wstudy were d1scussed

Chapter ITL presents the 1mp11cat1ons for 1nstruct1on 1n an

. instruct1ona1 p]an The use. of the plan with prof1d1ent readers 1n_'
: \
“Grade 4 is descr1bed and eva1uated us1ng these 1nstruct1ona1 1mp11ca-

-

"~ tions and observat10na1 data co]]ected in the c]assroom
. : S .
W _ :
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“THE INSTRUCTIONAL PLAN AND INSTRUCTIONAL
OUTCOMES (

; Chapter III beg1ns w1th a d1scuss1on of . the. seTect1on of R

subJects and tT@BdeveTopment of the 1nstruct1ona1 pTan The 1nstruc—' .

AN

; t1onaT pTan,'“What woqu T1fe have been lee for me. if I»were a .

_ p1oneer ch1Td 1n ATberta’” s, outl1ned ;,i'

wo

Second the 1nstruct1ona] outcomes, i.e.s the da11y deveTop-‘- B

ments of the pTan w1th the ch1ldren, are descr1bed In particular,

',the-ch11dren's progresslon from dependence‘on~the teachef>t0~se1f- L

\

'11nstruct1ona1 env1ronment descr1bed in Chapter II wh1ch deveToped

. d1rected Tearn1

in this study The roTe of the- story read1ng exper1ence 1nvoTv1ng
‘protocoT anaTys1s and una1ded recaTT, w1th1n the 1nstruct1ona1 pTan,
Cis descr1bed - The p110t study and procedure for data gather1ng are sO

1nc1uded w1th1n the. d1scuss1on of 1nstruct1ona1 outcomes

THE INSTRUCTIONAL‘PLAN

_ SeTectlon of. SubJects f":' e I Nfd
The teacher/researcher was prov1ded with 13 ch1Tdren, the -
' Grade 4 group of a Grade 4/5 cTassroom Of these 13 ch11dren, 10
,'sat1sf1ed the requﬂrement of the study for prof1c1ent readers
"they had ach1eved above the 75th\percent11e on the comprehens1on

subtest of the Edmonton Pub11c SchooT Board Standard1zed Readtgg

'fAch1evement Test adm1n1stered to them in Grade 3 (Spr1nq, 1977) B

3 ;;

ng s chron1c1ed because it is a key aspect of the * (\‘
R P



..ooas poss1b1e.'

N

: A]though three ch11dren d1d not qua11fy, they part1c1pated 1n the

s »1nstruct1ona1 p]an because they were accustomed to work1ng w1th the

.

other ch11dren HoweVer, these three ch11dren were not 1nc]uded
i1n the protoco] ana]ys1s and una1ded reca11 sesston “,.7 “

Grade 4 ch11dren were chosen because it was cons1dered that
":they wou1d be more art1cu1ate than younger ch11dren A]s , ;hevuk
]:teacher/researcher had taught ch11dren at th1s 1eve1 but had |

\

minimal exper1ence w1th o1der ch11dren

"Deve1opment of the Instruct1ona1 Plan

N
Y

: Because of the nature of the comprehens1on proces
observ1ng the strated1es prof1c1ent readers use to comprehend a\story
" w1th1n an’ 1nstruct1ona1 env1ronment was 1mportant Therefore, an. |
' 1nstruct1ona1 p]an was deve]oped wh1ch was des1gned to prov1de for
o (1) background exper1ences, wh1ch the child. cou]d re]ate to the d

b"story—read1ng exper1ence, (2) purpose.for:read1ng,‘wh1ch the ch11d :

"cou1d create h1mse1f, and” (3) feedback, 50 that the ch11d cauld.

N

- rece1ve 1nput regard1ng the effect1veness of his comprehens1on

<

The teacher/resear her recogn1zed.a paradox deve}op1ng from
the 1mp11cat1ons for 1nstruct1on based on the theoret1ca1 framework
. 1 The deve1opment of the: 1nstruct1ona1 plan was pre-

' determined in accdrdance~w1th the 1mp11cat1ons for 1nstruct1on‘

b 2. In accordance w1th the same 1mp11cat1ons for 1nstruct1on,‘

it was 1mportant that the ch11dren d1rect thelr own 1earn1no as much

x_;“.{x;s-p&ag' *

ey

e P e et



The 1nstruct1ona1 pTan was des1gned to accommodate th1s

Z-ﬁparadox The essent1a1 pr1nc1p1es set: forth in the theoret1ca1

"framework prov1ded the basie structure “for- the | p]an These,weres -

fjcaTTed Process ObJect1ves ':f"vf' Co .;,uf:,_‘ _ ‘ >,{
The Process ObJect1ves were then embod1ed“1n the content area

“of Soc1a1 Studwes 1n a un1t about the p1oneers of ATberta, su‘gested

1n the ATberta Curr1cuTum for Grade 4 (1978) ‘ The use of a Soc1aT

\

.aStudtes un1t for th1s read1ng study was a d1rect outcome of a tenet of

f'the theoret1ca1 framework ch11dren Tearn to read by read1ng to. Tearn

N

|
Th1s part of. the 1nstruct1ona1 pTan was ca]]ed Content ObJectwves

Thus far, the pTan resembTed a trad1t1ona1 teacher structured‘

- effort. However, in order for the ch11dren to be act1ve1y 1nv01ved
fto'structure thewr own-Tearn1nc'as much as;poss1b]e, appropr1ate
act1v1t1es wére not- st1pu1ated Rather, sucgest1ons caTTed Poss1b1e
' Act1v1t1es were deveToped for. use in. the 1nstruct1ona1 pTan Sugges—‘
. tions made by the chw]dren dur1nﬂ the course of the. study were
I1mp1emented 1nstead of, or aTong w1th these poss1b111t1es In other

words, the ch11dren were' encouraged to d1rect the1r own 1earn1ng

Y
N

N
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The Instruct1ona1 Plan 0ut11ne

hY

Central quest1on:
- \"

Nhat wou]d 11fe have been 11ke for me if I

- were a p1oneer:ch1]d in Alberta?

7_Prdcess Objectives

‘Content Objeetives B

PoSSibTevActiVities

 Because the reader is the active aoent in the comﬁre- o
hension process, the teacher's role is to provide an
appropriate. environment for the reader to engage in

“the entire process so that the reader can deve]op and .
enhance his comorehens1on strateaies. ‘

;Encounter

- Because compre- -
hension is a personal = i
- to answer the -

search for meanling, .
the‘readerrmust\be
aware of the purpose

. for reading and must

perceive the purpose

‘as his own.

Becausea reader can
Aonly comprehend -in

relation to his
ctognitive structure,

~ -appropriate back-
: ground- knowledge

should be.reasonably

“assured or available

for most reading
situations.

I. Ra1se quest1on =

What would 1ife have
been like for

" were a\pioneer
in Alberta? -

CI1. To'conéiderfwhet‘

information to. find

question and how to
find .it.

A Throuoh f1rsthand
and vicarious ‘
experiences, students
learn about aspects
of p1oneer life in
which they have
expressed interest.,

B. Students use above
knowledge to formu- -

late uest1ons con-
cerni g\rout1nes of

‘children in- p10neer

times o
~community
-home-1ife

e if 1
hild

-read story in news-

- paper about old-timer: -
-view photos or . '
_paintings of o1d farm:
g bu11d1ngs _

Plan unit tooether R
~=<discuss what aspects

-of pioneer life
students would like
to-learn about

137

-djscuss how to find N

the" 1nformat1on

-visit to John Walter*

. Museum, part1c1pate

in routines of pioneer -

.Tife

-v1s1t Prov1nC1a]
Museum, view art1facts
and costumes :
~view films and/or B
slides. '

-study old maps rf‘\

-read 1nformat1ona1

‘material.

1-1nterv1ew an old t1mer,

interviews are taped

“and/or_transcribed for
1istening, reading and -

discussing.

[

. S s sk P TN
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.,\‘ .
”,\ Because reading is .

AN

_~process—a "psycho-

Procéss,Objectives

Content Obje¢$ives_

Possible Activities

a meaning-gettino

11nu1st1c guessing
‘game" (K. Goodman,
.1967), the child

“should be encoyraged
. to take wgsks,/i.e., -

predict when he_

reads. He should
be given much time
»to-read'in,3ch001-
so that he ' ¢an
develop strateg1es
" for comprehending
: what he reads.

What strateq1es do
~children use to
- comprehend a story?

Because reading is
a purposeful language
activity, the reader
shouldbe given the
opportunity, when
~appropriates, to use
‘the information in a
way that he perceives
~as valid, thereby
receiving feedback on
~the effectiveness of.
his comprehension.

-travel

-education
-entertainment=

~A. Produci
“account o

_ the Tife: of a p1oneer
»chw]d _ .

'11ve in.

b

-food and c1

o
. Students' read
jes of pioneer
to add informa-
to; compare
other 1nforma-

\

. N,
IV. Students use alil

sources of 1nformat1on
to: - :

a day in.

B. Cohs1der which

they would prefer to

.

V'P110t L ‘
- -at des1gnated Junctures o

an origwha]
~ w=report

+=Story
,Q'Skit ‘

in a story, students

and verbally share
what they are
thinking = - -
—students read stories
-about pioneer 1ife

" that interest them.‘

'Data Gather1nq _ :
-at designated Junctures

in a story, the -

- student stops read1ng
~Silently and verba]]y
- expresses what he is
"+ thinking (protocol
~analysis); after |

‘reading, he is .asked
to tell in his own
words what- the story.
was about -and probing:
questions are asked
(unaided recall).

Class members and old-

;tfmers participate as
aud1ence, debaters, etc

-rad1o play

-art work; . -

.rdebété

- -panel discussion.

38

- Stop reading silently v

{
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INSTRUCT TONAL OUTCOMES

Encountering the World _

Process Objectives ~Content Objectives . PossibTe ‘Activities
Encounter . - - I. Raise question - -read story in news -
" S - What would life have - paper about o]d timer
been like for me if 1 -view photos or \
_were a pioneer child paintings of old farm
“in Alberta? L bu11d1ngs

-~

The centra] quest1on was ra1sed 1n re]at1on to h1stor1ca1 data

that- wou]d hopefu]]y be mean1ngfu1 to the ch1ﬂdren the1r schoo1 and

v d1str1ct was named after a p1oneer surveyor None of the ¢hildren

- was aware . of th1s fact and 1t ‘appeared to capture the1r 1maq1nat1ons

Two ch11dren explained to the others the JOb of surveywng with the

-he1p of a d1agram of a townsh1p wh1ch the teacher/researcher prov1ded

P

':(see Append1x A for d1aoram) ‘The . d1scuss1on eas11y moved from the

which deschbes cond1t1hns 1n a ‘sod house when it ra1ns

Surveyor to the p1oneer sett]ers who used his maps to choose a sect1on

N

of land.: Once on the1r ]and, she?ter was needed Sources of

mater1a1s for she]ter were d1scussep and a few s11des of Ukra1n1an
p1oneer bu11d1ngs (Shostak 1969) were. exam1ned - One ch11d re]ated ;

these scenes to "the new structures be1ng built on h1s re]at1ves farm.

N

_from mater1a]s such as 1umber, br1ck, concrete and. sh1nq1es Several

‘remembered see1ng s1m1]ar bu11d1ngs in the1r trave]s : < SR

Some ch11dren knew that when p1oneers were forced to erect a

'she1ter hurr1d1y or when other su1tab1e mater1a1s were not ava1]ab1e,‘ . (////

‘~they1make sod houses. The teacher/researcher read an exderpt from‘

Pioneér Days in Bardo; A]berta (Steen and\Hendr1ckson, 1944)

. B - \‘

|
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4ater 1ebk1no through ‘the sod roofs brought with 1t
mud .and -clay which plastered clothing, bedding and furn1ture
~As rain will coge by night as well as by day, one would waken
from a*sound sleep to find water dripping -down all over the
rogm and right into the bed.- Some found -it better to® sleep
under the bed. The only other partially dry place would be
‘under ‘the kitchen table but this spot was usually already
occupied by the doa. Fortunate 1ndeed were the few who had
" sh1no1e roofs -on their house. .

v Barns and outbu11d1ngs also had sod or straw roofs. No
--animal could be kept dry during the heavy rains. Mrs. J. = .
Letourneau tells us:  "We had a good roof on our house but -
~not so good on out-buildings. ~Often dur1ng heavy ‘rains, we
had to take chickens, turkeys; small pigs, and even calves ‘
into the house to warm: and dry them.or they would have died.
‘~\ After the rain was over, I would clean and scrub the house -
' and perhaps next day it would rain again, making it necessary.
to repeat the performance- of mov1ng the. barnyard\1nhab1tants
"~ into the family residence." The p]oneer woman learned not
'to be squeam1sh about certain d1sagreab1e dut1es

Mrs. H. Jensen had a big box in wh1ch she used to put
the children to keep them dry during heavy rains. Mrs.-
Ingrid Johnson put the baby in the c¢cradle and then shoved .
“it:under the table wh1ch wou]d be the dr1est spot in the
house.. . h ,

- One fam11y, it .is. reported had to ho]d an umbre11a over
A the stove when the evening mush was.being made otherwise
it would have been diluted with too much rain-water and the-
fire put out. 'Many families had p1eces of canvas stretched
over the stoves: to keep the fires going during rain storms.
If matches were not kept in a dry place, fires could not be
1it. |The rain-soaked roofs ‘leaked for two days aftgr the
rain was over. (p. 132) .

The.ch11dren read11y responded to th1s 1nformat1on " For example one
boy compared 11v1ng 1n a sod house when 1t ra1ns to the d1scomfort of
'r1d1nq home on h1s b1cyc1e in a downoour a few days ear11er There was’

a strono react1on to the exper1ence of eat1ng the even1ng mush " Forv )
those who d1d not know what mush was, ‘the ch11dren offered qraph1c
descrjpt]ons of grueh;"’ The ch11dren a1so re]ated mush to porr1dge

i~

‘ and baby food \. _ _
These examp]es 111ustrate the ch11dren 5: constant endeavor tof



make a‘school _encounter eaninofuT»by reTatino 1t'to uhatvthey'aTready
know even as the maJor q est1on was ra1sed Teachers tend to cut sﬁort
descr1pt1ons of oersonaT encounters -because they believe they are\Out~
side the bounds of the d1scuss1on Perhaos the children's contribu-
t1ons do make sense in. reTat1bn to the new 1nformat1on "Forlexample;

'1n this study the teacher/researcheg did not 1mmed1ate1y connect thF
b1cycTe r1d1ng story toTT1v1ng in a sod house Uhen the teacher/
researcher asked the bo}, he exp1a1ned the reTat1onsh1p In th1s

way, a mean1ngfu1 br1dge was estab11shed for most of. the ch1Tdren

‘e

from a personaT encounter to the new 1nformat1on s1nce the1r exper1ence

_v\

base was similar.

‘Purpose for Reading

“Process Objectives ~~~ Content Objectives: ° Possible Activities
‘Because compre- + II. To consider what .Plan unit together
‘hension is a personaT information to find -discuss what aspects.

~ search for meaning, to answer the - o of pi neer life.
the reader must be, quest1on and how to - students would, like
aware of the purpose. find it. ~to. learn about X
- for read1ng and must . .. . -discuss how to find
perceive -the purpose _ v o L the 1nformat1on

as his own. ~ = |

The ch11dren were Tess respons1ve concern1nq what 1nformat1on

4]

they would 11ke to. know about p1oneers in order to answer “the quest1on,¢.

'“What woqu T1fe be, 11ke for me if I were a p1oneer ch1]d in Alberta?"

- They were accustomed to be1ng ass1gned top1c§b for study. A few shared

quest1ons oraTTy but the group was more product1ve when q1ven twme to

—

Jwr1te»the1r questions.: The ch1Tdren read these quest1ons aToud and

i

1

 discussed them'brieny. The wr1tten quest1ons wére orqan1zed as th

\\' | | *
. . R
a0 \
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42
appear in Tab1e 1. In order for the contr1but1ons of each ch11d to be
recorded, some dup11cat1ons were 1nev1tab1e One’ ch11d did not con-
tr1bute any wr1tten questions. ., The quest1ons revea] that the ch11dren

‘7 were- aoa1n most 1nterested in 1nformat1on wh1ch they cou1d re]ate to

'thewr da11y 11ves
N

The teacher/researfher-askéd the chi]dren'how to find informa;'
i tion to answer"the questions %he 1ntt1a1 response, “books and f
encyc]oped1as" came qu1ck1y, fo]]owed by- a“%ong-STience ‘ The answer
_ was repeated Ahen other a]fernat1ves were caut1ous1y sugoested
f11ms, s11des, visit the museum; ta]k to an o]der person Te]ev1s1on
was a1so ment1oned but, in genera], it d1d not have much cred1b111ty
.w1th the group However durwnq the course of the study, severa]
ch11dren re]ated 1nformat1on from ”Professor K1tze1“ and "L1tt]e
House on the Pra1r1e,” two te]ev1slon programs

For most of the ch11dren, the study appeared purpoSefu]

| They vere °°”51de””9 ways of finding mformatwn m&%w%thew o -

.equest1ons D1scuss1on p]ayed an 1mportant ro]e in th%gd,' meent'? ' '-Y
of a sense of group purpose. For examp1e when a g}r] aé?a‘ e :
. that members of the group cou]d ta]k to)an o]der person, one boy | -q;'
'suggested a v151t to the sen1or c1t1zens res1dence in the ne1ghborhoodl

and another boy, a conversat1on with a senior c1t1zen in a shopp1ng
| mall or on the street. (" You see them on the street a]] the t1me,” E

he. said. )' Thus, contributions from 1nd1v1dua1s he1ghtened group .hil o

1nvo]vement and 1nterest - _ : R
) % ‘ o :
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Quest1ons of Interest to ‘th Ch11dren

. P Lo 3
L \ I o ] . -'. . iy ‘\t &

o if Twere 2 Cyear

Nhat would 11fe be Tike for me , )
0ld- -pioneer 1in Alberta?

, o T - #
1. vhat would 1 do. a)/1 day? RR |
(a) Nou]d I work: harder ‘than I do now7 o \
2. wou1d my. fam11y have much money? . L e ;
\’;( ) Cou]d my fam11y afford food? :’ 3"e R e S f\_-
| 3.!;Nhat wou1d L eat7 , '_,\_ s ) s
i (a) Nou]d I get very much candy7 o ) ;._’k,;,e_ o

_4 What wou]d I wear7 o : _ - o
. (a) Would I: have a warm w1nter coat7 R SLRR - S

(b)-Would T have w1nter c]othes and summer clothes7

. ‘Nhat about w1nter7

a) What was it 11ke when it showed7 : S - )
(b) What was it like in the sod house when 1t snowed7 - - S

6ﬂe How 1ong d1d it take to make a house7

(a) How ]Ong d1d it take to fix a house7 L
(b) How. 1ong would: it take to renair the roof7
(c) What kxnd of bed was;1t7

LT
N S,

Would 1 go to schoo17 Hd S ‘\ e I } Y
(a) What was.school like? o ‘

(b) What kind of work would I do in schoo1? e B o
~(c) How hard was school work? . . ] [ S T 5%
(d)- How Tont was school? ' o 1
- (e) WOu1d 1. ‘g0 to schoo] as-long then as we do now? ‘
.; 8. - what wou]d I do. w1th no doctor7 Ny '
(a) How would T fix a cit? ' S J\ |
(b) Nhat would I do if % had append1c1t1s7 R
' 9; Vere some th1ngs the sa -as: they‘are today?" ‘ A f!
(a) Were_ they mak1ng cars in those days’ ’ ]
3 “Jé - - — - ;‘ h\qg ) o
N v R T
-~ R £ '.'“_,
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31:Propess.ijéctives .

Content 0b3ect1ves

/ﬁfesm1b1e Activities

Because a reader can
‘only .comprehend in
“relation to his
cognitive structure,

" appropriate back-
ground knowledae
should be reasonably
assured’ gr available
~for most read1ng
s1tuat1ons S

' B. Students use above

s

“A. Throuqh f1rsthand
and vicarious a
experiences,, students

_.]earn about aspectS\
' of pioneer life.in |.

which -they have

expressed interest.\
: ’

knowledge to formu-
late questions con-.

‘cernina routines of

~_children in p1oneer
“times
-community .

© ~home-life

-travel

-food and c]oth1ng "

-education -

. -entertainment

(5 1§Tt to John- Walten

"Museum, part1c1pate

in routines of pioneer
life .
-v1s1t Prov1nc1a1-
,Museum, "view arf1facts
and cestumes '

-view films and/or
slides

/-study_o1d,maps .o

-read informational

material. .

‘-interview_an old timer,

‘interviews are taped
and/or transcribed for

listening, reading and '

d1scuss1no

: -

w Because of the t1me factor, the teacher/researcher co11ected

| pr1nt and nnn prwnt mater1a1s and set up f1ve 1earn1ng stat1ons

hch11dren chose partners

~

for four groups

\ :
. The

The teacher/researcher

44

,exp1a1ned the»nature dv the mater1als at the 1earn1no stat1ons and
each group dec1ded where 1t wou]d beg1n The f1ve ]earning stat1ons

were: - I \;

1. P1oneer 11fe on the pra1r1es,‘1812 -1900 (Filmstrip, 1972).
‘ P1oneers at work and p]ay are deplcted through photographs and

'draw1ngs

" 2. Early Edmonton (Slide set, 1975)."

This, set of photographs



-of Edmonton and v1c1n1ty at the turn of the century was taken by

”

.Ernest Brown, a p1oneer photographer o _-;; ‘ {

: \ 3\ P1oneer sk1lls (S11de set, 1970) Th1s set depicts actors

mak1ng soap, churn1ng butter, etc in an h1stor1ca1 sett1ng

4. "Lvdia Kupsch“ (Yed11n, 1976) The teacher/researcher

t

'.read the b1ography of Lyd1a Kupsch, a German pionéer, on tape,_ﬁyd

.5." ‘Book d;so]ay o L T R

. | \ A]berta at the\turn of the century (Ho]mgren, Ed
‘.1975) Photographs taken at. the turn of the century in A1berta havev 4
"been pub]qshed in this vo]ume by the. Prov1nc1a1 Arch1ves \ >

P1oneer days in Bardo A]berta (Steen et al. 944)

N

“True stor1es of the adventures of Norweg1an ploneers were reproducedf

1

\tfrom this’ book by the teacher/researcher

P1oneer arts and_crafts (Gui11etv 1968) Instruct1ons

‘ for mak1ng soap, tann1ng h1des, etc and rec1pes are o1ven
v - . ' > _
- "The pra1r1e pqoneers TAP1r own stor1es in the1r own o

'bwords“?(Canad1an Magaz1ne, October 16, \1978) Th1s art1c1e 1nc1udes l
' p1ctures and accounts of p1oneer ]1fe B _
| The book d1sp]ay was unexpected]y popu]ar It had been set
'up as a re]1ef tab]e if a group f1n1shed ear]y at another 1earn1ng
Wﬁ: station. Howewer, after 11sten1ng to the tape, one group\asked to f:
"spend tde remainder of\the sess1on at the book d1sp1ay Ind1v1dua]s -
cou]d pore over p1ctures and descr1pt1ons in books in their own way |
and at the1r own pace whereas the . speed of presentat1on of - aud1ov1sua1 )
mater1a1s depended on group\1nterests Read1nq books may have ‘been |

"a more purposefu] and‘therefore, mean1ngfu]) endeavor

\



) S -\;3
As the ch11dren part1c1pated‘at the 1earn1ng stat1ons, it was
‘ev&dent that they were: accustomed to teacher d1rect1on - THree
_ examp1es fo]]ow erst members of one group (three’ boys) djstracted_.
-Ieach other cont1nua11y The exc1tement of be1ng'together during \
‘c1ass t1me and ' gett1ng out of” class. work 11m1ted any mean1ngfu1
bjfpotent1a1 of the exper1ence Re]uctant]y the teacher/researcher adopted
; the role of po11ceman w1th this group Second,‘severa1 ch11dren «3941
¢asked the teacherJresearcher 1f they. should take notes and/or wr1te
‘ answers to the1r quest1ons (wh1ch had been m1meographed and d1s—
ttr1buted) The puroose of tak1ng notes was d1scussed, 1 e s to record
and. preserve 1nformat1on for future use 1f one cannot remember 1t
}At.th1s~po1nt, thgx dec1ded'they_cou]d remember the 1nformat1on. |
,eiThtrdf~a group;compfained that:the commentaru_fOKTsome'of‘the slides
was:too lengthy and détai]ed They Wondered ff~theylcou1d~continue
on. to. 1ater s11des in’ the set. The reason for exam1n1ng the slides
was d1scussed, i.e., to f;nd background 1nformat1on concern1ng the ‘.
‘”s11fe ot a‘ch11d in p1oneer times that was 1mportant to them Ihgx
;dec1ded to om1t the sequence ‘which compr1sed photographs of a ra11road

depot and env1rons s 5o

The 1earn1ng stat1ons appeared to prov1de some background

exper1ences whlch the ch11dren cou]d relate to other exper1ences 1ater'.

in the study | For examp1e, a by product of the 'study was the1r
1ncreased awareness of the ag1ng process Each group who 11stened
-to the tape of Lyd1a Kupsch S p1oneer daxs as-a young g1r1 1n‘A1berta
marve]]ed at .the age she would be now and wondered if she had d1ed

= This experience seemed to provide the background for the1r_1n1t1a]

. e v \

=~
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acceptance offand'respect for Mrs. Stainton, the 81 year old speaker

v.ireTated the sT1des of P1oneer SleTs to the artifacts they Tater saw

who'Tater“addreSSed the roup Another.examp]e, severaT ch*ldren

at Fért Edmonton, such as a butter churn and stone oven.

Despite these exampTes of usefu]ness, the background experi-
g:ces at the Tearn1ng stat1ons wou]d probably have .been more mean1ngfu]
'for the ch1Tdren 1f they had secured the print and non\pr1nt resources
themseTves ~ For exampTe, they coqu have exam1ned cata]ogs ava11ab1e
'at the schooT and wr1tten Tetters to museums or h1stor1ca1 soc1et1es
request1ng brochures, charts, pamphTets, etc These actﬂv1t1esl
were not feas1b1e because of T1m1ted t1me in the study in reTat1on
to the need for the students to. become more self- d1rected, as opposed
to teacher d1rected, in the1r work. However, the poss1b1T1t1es for-
~ch11dren S 1nvoTvement at th1s stage of pTann1ng woqu be a worthwh11e
1nvestment of twme in cTassroom-s1tuat1ons In thTS context wr1t1no
Tetters and f1111ng order® forms woqu be purposefuT endeavors

The next backoround exper1ence 1nvoTved an afternoon v1slt

. to the Fort Edmonton and 1885 Street Museum Gu1des in severa]

T. bu1Td1ngs‘expTa1ned the s1gn1f1cance of furn1sh1ngs and art1facts and

also gave accounts of the people who had Tived there At the Fort,
‘the ch11dren watched a blacksmith and baker at work.: However , most
.Tof the1r interest centered on’ 11885 Street. In one house they sat
- :on benches by the Targe k1tchen tabTe and Teaned the1r eTbows on the
oilcloth tablecoth. . They wondered how the sp1nn1ng wheeT and the
vcream separator worked but the .quide coqu not ex91a1n either

-~

procedure They took p1ctures of the pony t1ed in’ the yard and

\ ‘ s

|



checked the outhouse door.' They took turns'sitting in the buagy and

rA'Wagon in the Tivery staQ]e They enjoyed Tocking each‘other in

the jalT cells but did not seem to not1ce that the cramped quarters-*

of each. ceTT were occup1ed by only a short, narrow cot -

° <3

‘A h1gh]1qht of the afternoon was’ buy1ng T1cor1ce wh1ps, h
raspberry drops and all. day suéﬁﬁrs atvthe drug store One mother :
who accompan1ed the ‘group wondered 1f the ha]f hour spent 1n the i'_
drug store was not wasted t1me A g1r1 responded “That's what makes

.'t " That S what ”made it," too “for’ p1oneer ch11dren accompany1ng

. -the1r parents to town.

SN

The second h1gh11ght was r1d1ng in a: wagon behﬂnd two

CTydesdaTes guwded by a burTy dr1ver Two boys sat up with the

Y

driver. It was a bumpy r1de and several ch11dren sa1d a Tong r1de
\

'-.‘woqu be'yery uncomfortab]e. They Jmag1ned that a-w1nter r1de-woqu‘
gbe yery_con,. | ‘ '} | | | L

A oirT'summed up‘the experience in{a‘way.which appeared to'.
represent the grouo s: general att1tude "TheseAwere great.times:

weren 't they Students appeared to have enJoyed ‘the novelty of the .

_ exper1ence and had not genera]]y identified w1th the hardsh1ps of the

© times.
The final backgrOUnd‘experjence'prOVTded,for_in the instruc;r\
| tionaT plan was a talk given by'Mrst Stainton, who had been a\pioneer,‘\

A_ch11d in ATberta * She preferredvthat the chi]dren’ask questionS'after,

?her taTk Her appea] to the children 1s ev1dent'1n the foTTow1ng

’ e erpts from the transcr1pt of her taped taTk The ch11dren S

ses are coded CR

§

4g

\~.
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~ Bush cranberries

R

- strawberr1es

And‘saskatoons

~

In the summertime there'was 1ove1y'w11d fruit. tThe Jand was
new. Because it was so new, there was..an abundance of w11d

And'raspberries :

Mmm

Mmm. Youtre.making‘me hungry' (1aughter) o 1', e

My brother and I, when we were sma11, we' used to. get a chance to

pick-berries. My mother would go out and sometimes|father came
- with her when he wasn't too busy. . And they would take bigipails
~or bia ‘metal cans and .they would p1ck these pails fu11 .dump -them -

into the can. We were each given a cup and we were’ creat1y
encouraged: to fill those\cups and also ‘dump them in the can.  For
two reasons:. if we-ate too many berries, mother thought ‘we. m1ght

" be siek; and it was ‘a good thing to fill up can -as fast as

possible. - Well, she used to preserve this fruit you know. We

- had quite a bit—we had all summer Strawberyjes with eream are’

&R

4Yaaa _.f ’ ;:’; o . *“;?

really aood you know. L
,“}uﬁ
-

Saskatoons and cream or’ raspberr1es and cream p]us sugar .

“We'enjoyed all those .things. And you notice I didn't mention
“-meat.on.the grocery 1ist because 1iving -on. the homestead they

had cattle but no refr1gerat1on, you see. SO there was no way'

of keeping beef so-we had beef:in the winter time. The meatmwas L

frozen—the weather was cold enough to. freeze meat,.I'm telling

you.. And in summer, they had pork. - They used to cure the hams -

and salt- the rest of the meat. And they had what ‘they called a

‘milk house which was.a dug-out inh.the® grounp-—about 3.or.4 feet.
" down in the ground with ‘slabs around" it—slabs are boards you
know.. And often it had a sort of sod roof on top. You'd go
“down two Or three steps. You'd open the door .go_in there and

it was cool in there. It was amaz1ng -how coo] it cod]d be..

-So you'd put your pork barrel-in there. And also-the milk 'cause
~in those days .there were no cream separators. They used to strain-
*the 'milk into little milk pans—oh, about 9 inches in:diameter— -

Tike this you know and set that down. on the floor and mother
used to put. those pans.on a board that had cheese cloth. around -

~it to keep the dust out. After they sat so.many hours, the

- cream-would be sk1mmed off—it would all come to the top. Lwe‘MR

.
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'Huhf

Y.
\

skimmed off into a crock and that would be.saved “to churn info ’
butter. Well,.that was.a lot of hard work. But children had lots

of fun, young children especially,.on the farms. We loved to . ..
‘roam around, and we loved. the young things—the Tiftle calves and
**co]ts R S ‘ . D

Mmoo :

’Eveh 1itt1é pjgs.»': S _ , e Te ,WA”*'

(Laughter) . _ o o o ////\

Mind. you, I had a Tittle pet pig one time.

a

' haVeAto.te11=you_abbut\?ha§ Tittle pia. There was a large

11ttér-of_pigs»and my father said, "You know that one is a little

runt.  It'11 never get ‘any food." He said,"It'11 be crowded out."
. 'So he said, "I think I'1 take it out." I was just a small girl,

: ivthenf+l suppose about five. = He said; "How would you Tike to take.

R

care of that pig?" Well, I thought it was fun. It was so cute,

~such a 1ittle pig. So here I would bs, a Tittle girl, sitting

in the grass, with warm milk in a teaspoon. 1'd be opening his

‘1ittle mouth and pouring in one teaspoon of milk at a time. N
“Well, that,was-a,1ot¢of'fun. I.called it Runty -~ L

Laughter)

=~

bétauséjmyEfather»had called it a Tittle runt. And so0, he would

- chase me around the yard, you know, when he was Jhungry, squealing

" to be fed. Very soon, he had 'to have a bigger vessel than a cup -

“to-put his head in and- drink. As the summer went by, it grew and o
-“it?grveand,fina11y~my father said, "That pig Rs a nuisance running o

around this yard! I thi
‘the’ others." I ‘said, "Wel| . ... » :He said, "He's really not a -
.runt anymore." So he threw him back in the pen. I{d go up to the
~fence ‘and call "Runty! Runty!{ and the 1ittle rascall never
" botherediabout me! A1l he was ‘interested in was food -

S et

. ‘_CR.

nk, I'T1 throw him back in the pen with

L%

SN

"

‘and'I{d see him'at the trough, eating Wfth‘theﬁothers. 1 was
- quite disappointed in“Runty so-I never had another pet pig. .
Never! e I . , : .

N N

n(LaUthéh) ‘ ' . llff’ a: :i'Jf =  \ .v ‘ - N

.'i uéed'tb'beg my father to']etfmé hé}ﬁ}him:feed‘the caTVes-and by

-’.and'by,,as‘l»got older, it was one of my duties and I wasn't very

“happy about it-sometimes. When I was small, I thought it was

" lovely to go there, see the calf putfits.head-in the bucket,'’ )

50..



. watch it dr1nk1ng
e k1ttens . - : RN

‘-9 e

'.&ut then, when I got.old enough to "go. to school, I had a mf$% and
;a half to waTk Co N . e

- y

"'From'Mrs Sta1nton, the ch11dren rece1ved a baTanced view of
4

’the Joys and hardsh1ps of pioneer T1fe Th1s view was Tater refTected

»when they cons1dered if they woqu prefer to T1ve in p1oneer times.

Mrs. Sta1nton S taTk appeared to heTp the study of p1oneer T1fe “come

'aT1ve for each ch1Td FoTTow1no her presentat1on, each: ch1Td

‘

appeared to part1c1pate bct1ve1y and enthus1ast1caTTy in. each act1v1ty

This change in att1tude heTped the teacher/researcher \
evaTuate the effect1veness of the act1v1t1es prov1ded for the ch1Tdren S
. deveTopment of background exper1ences The ch1Tdren were able to |

B

'reTate Mrs-. Sta1nton s cthdhood experiences most eas1Ty to the1r own

,

_ because\Mrs Sta1nton had presented the. p1oneer woer from a ch1Td s

"po1nt of view. The exper1ences in the bu1Td1nos at the museum Tacked

vthe charm and 1nt1macy of- her stor1es The exper1ences at the Tearn1ngv

stat1ons were even further removed from the chw]dren S. exper1ence of

~ the woer Perhaps some of the 1n1t1aT Tack of 1nvoTvement on the.

- N\
.part of some ch1Tdren coqu have been avo1ded if they ‘had been

:g1ven the opportun1ty earTy 1n the study to reTate the more saT1ent
faspects of p1oneer T1fe as presented by. Mrs Sta1nton to the1r own
':T;T1ves Th1s personaT1zed 1nf?rmat1on woqu T1keTy have made. the

) Tsearch for. further 1nformat1on at. the museum and cTassroom Tearnlng

- stat1ons more mean1anu1

51
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. Because reading is;" 111.

Pred1ct1ng/Samp11nq §urface Structure/
Conf1rm1ng 0¥ Rev1s1ng Pred1ct1qns

-

Phheesslohjeetives

_Cohtent Objecttves‘ S

POssib]é'Activities

Students read -
stories of pioneer
'Fﬂfe to add informa-
tion to; compake

a8 meaning- getting
process (a psycho- _
11nouwst1c guessing-

~

i

Pilot

-at designated
Junctures in a story,
Students stop reading

game the child w1th other 1nforma- : silently -and verba]]y

- should be encouraged” tion. ' "share what they

to.take risks, i.e. thinking.

ﬁred1ct when he reads . N

e<should be -given- -Students read stories

much time to read about pioneer life

in school so that hé ~that interest them.

~cdn develop strategies : :

for comprehend1ng SN

what he reads,

What strateg1es do v - Data Gathering *

children use to - e -at desngnated \ .
- comprehend a story? . BTN _ junctures in a story, .

‘the student stops
reading silently and
verbally expresses
what he is thinking -
(pratocoT analysis);
after reading, he is

~asked to tell in his .
~own words ‘what the . . ..~
- story was about and.
- probing questions o
are asked (unaided -
~ recall). : '

At this po1nt the past exper1ences in. the study were rev1ewed
The teacher/researcher asked 1f there was any -other way to f1nd

information about p1oneers The group d1scussed the usefu]ness of an

_ encyc]oped1a for answer1ng the centra] quest1@n, “What wou]d 11fe be

]1ke for me if I were a p1oneer ch1]d in @1berta’“ \pne boy did not

think that an encyc]oped1a wou]d be usefu1 because the group was -

o 1nterested 1n f1nd1ng information about p1oneer ch11dren whereas an S "



~

e e )
N ‘ . . M :
b

v K; U ! b B . ’
encyclopedia érovided information on~pioneers,1n:genera],v A girl
added that an,encycTopedia would tell aboUt important'dates rather - ‘ i‘ o

than the da11y T]fe gf p1oneers

None of the cRildren ment1oned stor1es as another way to

{ R

f1nd 1nformat10n SO the teacher/researcher suogested it. The consensus

PR SR YL SO ST P

of the group was that a story would have to be ”reaT“ to prov1de L \
' 1nformat1on,'1 e., not necessar11y true ( ) b1ography) but true- to—' _
’T1fe "It coqu havevhappened " ds t&e way one g1rT expressed 1t

 The Pilot Study o S S

~

FoTTow1ng th1s 1ntrodué§10n, the teacher/researcher presented

' each ch1Td with a copy of the story, "B1rthday,' a chapter from

Farmer Boy by 'Laura Ingalls W1Tder (1933). (See Append1x B for :
'“B1rthday D) ;
The teacher/researdher h laced a red dot at:each juncture ‘ i

'1n the story where there is a change of sett1ng or ‘episode (dots 1, 2, -7 .. !
5,_9, TO,‘TT,\TZ), at po1nts which introduce or add'anotherTeTement of,:, . \
~ conflict (dots 3, 6), at moents of cTwmax (dots 7,. 8) and at’ moments

of contTTct resolution dot 4). The teacher/researcher asked the

»

children to read s1TentTy unt1T they encountered a red dot then stop )

: read1ng and share aloud what they were th1nk1ng wh1Te they were read1nd

Y
hd /

- Th1s experience served as a p1Tot for the. 1nd1v1dua1 protocoT

anaTys1s research . g There were two major. concerns.

| t"
4 R were the 1nstruct1ons cTear7 It was 1mportant that the . -
1nstruct1ons woqu‘not indicate to the "}ldren any strateg1es they ‘

m1ght use because t\E“puroose of this study was to observe how _'

td

"

ch1Tdren strdcture the story—read1ng,exper1ence OraT sharwno'

NI - X . ‘ '\ - . v
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»of comments wwthout the teacher s
a w1de range of examp]es for te]
. - ,2. Would the chw]dren be
bthinhing7 A verba1 indicator of
'chosen The verba*ff1uency of in
" MWhat would the ch11dren saygbnd h
Would the1r comments ref]ect the
' they choose a spec1f1c response P
- say noth1nq7
| The ch11dren seemed exc1t
: eager]y beoan to read. They volu
of the ch11dren s responses were
| “1. Pred1ct1ng - A repeat
'next7”: For examp1e, Mother says,
And. then there s other ‘things you

©was “I m wonder1ng what other thi

1ntervent1on wou]d hopefu11y proyide '

1ing: what you are th1nk1ng about.'

able to express what they were.
theecomprehens1on process had been .
div:duals was an unknown factor.

ow much wou]d the1r comments reveal?

strateg1es they were using or wou1d

attern (efg., rete]],deta11s) or worse,v

>

ed about th1s new exper1ence and
nteered a var1ety of comments “"Most
easwqy grouped 1nto f1ve categor1es
ed concern was, - “Nhat will happen j
_“You fill the woodbox, A]manzo, .

can ‘do" (p 56) A common response

ngs." - IR

2. Re]at1nq exper1ences of story characters to personal

_exper1ences For. examp]e,.“1n hii
k and 1n his- 1eft hand two cook1es\
then'a b1te of cooky -(p. 58). Or

doughnuts in front of - his father

S r1ght hand he he]d 2 doughnut,
He took a b1te of doughnut and
ne response ~ “Eating that many

H1s father should say someth1ng

b

If 1t was me, my dad would be o) mad !

3. - Relating exper1ences
=

' prov1ded in the 1nstruct10na1 en &5

of 'S BE

ment‘ Severa1 ch11dren reacted

'to the number of COOklES and douéhnuts Almanzo ate. \ One ch11d cou]d

not comprehend th1s g]uttony in t

erms of the p1oneer hardsh1ps he had

\

v54‘

vy characters to'expertences ﬂ"_\ -
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o
- -

Tearned:about ‘“They must ve had more money to buy all. that f]our to . |

make all those doughnuts'“ o B -

_‘( 3;> 4; Inferr1ng emot1ons of story character ‘A cOmmon_reaction

to the f1rst part read (pp.~49,q500'was that A_' nfo must be very"anory
and frustrated with his mother for demand1nq that he eat h1s breakfast
before seeina. hiS present When he ate qu1ck1y, h1s mother commanded
h1m to take sma]]er mouthfu1s B . 'ﬁit"h

5. Fa111no to comprehend For examp]e, ”The troughs were

.scoated w1th 1ce, and ‘the, pump hand1e was 50 co]d that.jt/burned like
'\i ]f1re if you touched it w1th d bare f1nger (p.,62)}. Response: "How)>
~can 1ce.burn7 I don t understand that " f h;' e
The pt]ot exper1ence 1nd1cated ‘that the 1nstrudt1ons were
clear and that protoco] ana]ys1s would prov1de 1ns1ght 1nto the compre-_v'
hens1on process 1n terms of the theoret1ca1 framework wh1ch had been‘v |
, t deve]oped N A %ﬁx t\\ .
" ' Through th1s exper1ence the teacher/regﬁ@gc@é? alse ga1ned “
'-'1nterest1ng 1nformat1on regard1ng the deve1opmeat of the 1nstruct1ona1
.env1ronment. The children made the1r own\dec1swons: they 11stened to.;'
‘each other and sometlmes exp1a1ned or expanded the” response of another
l,ch11d they were models of . respons1b1e behav1or Severa] ch11dren
_rsuggested it wou]d be a good idea to use the procedure aga1n A]d';v
ﬁv appeared p]eased and some were‘exc1ted that they cou]d take home their
~copies of the story They responded favorab]y wmen the teacher/
:{researcher asked. 1f they would 1ike to read more about A]manzo and
yre&}"p1oneer ]1fe Thus, the ch11dr@n had structured thelr own 1earn1no_

"f;exper1ence to.a 1argf extent.

|

I



) of the d1scourse structure in: the passage

' K
Procedure for Data’ Gather1n$

Cho1ce Qf text Ehe text chosen for protoco] ana]ys1s and

una1ded recall research ﬁnc]uded the final two chapters 1n Farmer Box

(W]]der 1933)' “Mr Thompson s Pocketbook” and'”Farmer Boy“ (see

'Append1x C) Th1s text was chosen on the bas1s of Fry s Readab111ty

FScaJe:(1967) whwch p]aced readab111tv at fourth grade after the
‘cr1ter1on of a rea]1st1c pioneer story was sat1sf1ed .

L1terary d1scourse in story format was chosen as the type of
passage to be read by the’ ch1]dren s1nce 1t was thoucht that th1s was‘

x’

. the type of 1anquage funct1on and task (Ha111day, 1969) that ch11dren |

‘ 3:wou1d certa1n1y have had much exper1ence w1th by Grade 4 This is

R
.an: 1mportant cr1ter1on s1nce the study was des1gned to 1nvestigate

readers comprehens1on strategles, espec1a]]y as they re1ate to
,elements of discourse structure s Thus,-1t was necessary to ensure
that the type of d1scourse encountered by: the chlldren was fam111ar -

S0 that resd]ts wou]d not be undu1y affected by the1r 1ack of knG“Tédge

N

Host 1mportant the ch1]dren wanted to cont1nue read1ng about -
'.A]manzo to ftnd out more about p1oneer ]1fe, therefore, it was |
'.appropr1ate to use this. prev1ous1y se]ected text from the same book
“B1rthday” (A]manzo aga1n is the major character) In short, it
!"-served as purposefu] read1ng, thus fu]f1111ng one of “the character- ;i‘

1st1cs of the comprehens1on process 1dent1f1ed in Chapter II

-~

P]acement of red dots Red dots, to 1nd1cate po1nts where h

i ‘subgects were to stop and verbal1ze ‘their thoughts dur1ng the read1ng,

:r'were p]aced at 1ntervals d1ctated by the structure of the d1scourse

.‘f‘



.,jth1nkjng as you read tha¢ part of the story.

* The placement of theSe_dots‘is.indicated in‘the copy of the passage

N,

"< (Appendix C). Dots were placed at changes of setting or episode

!

;(dotsv]3f2, 4,5, 13, 14), at points which introduce or add another

element of conflict (dots. 3} 7, 9, 10, 12, 15\ 16), at moments of

'c1¥mak (dots 64 T7 ]é) vand at moments of conflict reso]ut1on o

(dofs 85 11, 19) The researgher cons1dered that these natura]'

b; divisions'wou1d proyvde*opportun1t1es to'ach1eve_the puroose of the

‘ ;'Etudy’uithout unduly segmehtjng the story.

SN

Protoco] ana1y51s and una1ded reca]] v#hegdata gaﬁEefihd

e

. procedure took p1ace in the school 11brary A cardboard écréehb

,bseparated the ch11d and teacher/researcher from other groups us1ng
o4
the 11brary At the beg1nn1ng of the ph1vate sess1on, the ch11d and

“~teacher/researcher ta]ked br1ef1y about the group protoco] ana]ys1s
’ I
V'exper1ence 1nc]ud1no the ch11dren S w1sh to read more about A]manzo.

‘Then the teacher/researcher to]d the subJect "Th1s story is about .
A1manzo too Hould you 11ke to reéd 1t7‘ I w1T]-read you some Cu

d1rect1ons I w111 read them because I want them to be exact1y the‘

oo -

same for euerybody Here they are
1. You will be g1ven a story to read s11ent1y‘ s K : N
2. You shou]d read the story s11ent1y but stop read1ng |

vlwhen you come to a red dot At the dot, ta]k about what you were

rS

!pu shou1d contlnue read1ng and ta1k1ng th1s way until you

"ffhish'read1ng.the Story,'reaﬁ and ta1k\as though you were alone, you fl

' w111 not be 1nterrupted

4, You, ww11 be tape- recorded "‘h(Adabted from'O]shavsky, d

078 noR)
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511 "When you have f1n1shed read1ng and ta1k1ng,'you w111
.rete11 the story to me as if you were te111ng it to a fr1end "
| (Adapted from Goodman and Burke, 1972, p. 25)
“Are there.any qué§t1ons7”
- The cassette tape was: started Only one chtid.was contused

-'about dhe 1nstruct1ons She read past the f1rst red dot- w1thout

' ‘_speak1ng The teacher/researcher re- read the d1rect1ons and the

| ch11d continued to read the story ‘and ta]k at appropr1ate 1nterva1s
Eo]]ow1ng each ch11d s read1ng ta1k1no exoer1ence, the. teacher/
Jresearcher asked the ch11d to te11 about the story. . The ch11d gave an
”vuna1dedirecal1gwh1ch was taped,__wh11e the_ch11d,ta]ked,fthe teaCher/'
nesearcher nthered.a‘bre-determihed 1tst of story evehts.accordino to

R

. the Chi1d's .order of presentation\' (See Append1x D for. story’ e&ents )
ifwhen the chle f1n1shed the teacher/researcher asked, k"Anyth1ng»eise?“
The child e1ther stated more 1nformat1on or. sa1d "No." o

| In order to find out more about the ch11d 5 Comprehens1on
' strateg1es, the teacher/researther asked severa] quest1ons based bn »
the_tnformat1on the ch]ld.had'already,provmded.e The questions were o
':droUped‘ihto three.oateébrtésf | | | -

1. Character Ana]ysxs

What was .- e 1ike? - . e
. (name of character) R
Who e]se was in the story? : SRR —
. What - was he/she 1ike? B g

L2 P]ot
‘What was the prob1em the story was try1ng to so]ve’

g Anyth1ng eTse7\

- I
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3. Theme - f. o o BN
" ;'__" :-';f;’ Hhat do you think the story was try1ng to’ te]] you7
L Anyth1ng e]se7 SR _
' ?;*\ o Ad‘pted from Goodman and Burke, 1972 p. 26) A

- vhese quest1ons ended the 1nd1v1dua1 protoco1 and una1ded
A
: reca11 séss1on : Later, the responses were transcrwbed and categor1es

of responses were deve1oped In Chapter IV, the responses are

: presented_and'tategor1zedsnn order to answer the two research

N : o - . LR . \ .- o 1 \

" questions. ) R SR S
~ Feedback :
.v_EtoceSS\Objectives . Content Objectives . Possible Activities. ™
: / : R P '

Because read1ng is a IV, Students use a11 Class -members and old-
purposeful language '/ saurces -of 1nformatqon_ timers - participate as

. activity, the readery to: - . ».aud1ence debaters,
should be given. the/ 4 ST etc. - N
“opportunity), wheri ,/ - s ‘ v L S
appropriate,to use/ ‘A. -Produce an origihal -rad1o_p1ay -

_ the information fin. . account-of a day in -report . : o

@ way:that he per- ~ the 1ife of & p1oneer -story - R
ceives as. valid, ._'.ch11d , ooo=skitoooL ,
thereby. rece1v1ng o _ _— -art work;
‘feedback on the ' = e e SR
effectiveness of = - \ B. Consider which era. . -debate

his ‘comprehension. they wou]d prefer to : “-panel discussion.
S ) Tive in. o R

‘ Fo110w1ng the 1nd1v1dua1 story read1ng exper1ences, the

\ ch11dren met to d1scuss what they had ]earned and to determ1ne how to
'Y
preserve the mnformat1on SO others\cou1d benef1t from the1r findings.

’wh11e d1scussnng what they had ]earned the teachen/researcher

t

" asked in wh1ch era they would prefer to 11ve Most of the ch11dren o

'/dec1ded they preferred the present era because of tha many conven1ences;

\ B '» . \,x e

< T \
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“(e.q., bui]djng-a'log»cabin) stated a preference for living in the"

"pioneer‘times when the other ch11dren quest1oned h1m concern1ng the

60

: * e
‘b . -

' they enjoy. At the same- time, they expreSSed a desire 'to return to

pioneer’ times "for a visit;”'preferabTy‘in7the'summertime.‘\One.boy, '

- who had a great deal .of experience in the out—of-déors with his father

‘hardsh1ps of w1nter life 1n p10neer t1mes, he enumerated some of h1s
-outdoor sk1TTs wh1ch 1nc1uded bu11d¥ng and T1ght1nq a f1re and h1k1ng

JMrough the w11derness 1n search of game . I ¢

‘f\Qn ‘ Because of the generaT consensus of the group, there was nob
‘ purpose for ‘a debate Therefore, the ch1]dren and teacher/researcher
‘began to d15cuss poss1b1e procedures for preserv1ng the 1nformat10n

.IjOne g1r] suggested that 1nd1v1duaTs 1n the garoup coqu tell others

what they,had Tearned. However, because oral commun1catJon~

Tacks'permanence,-the children expTored other;possibilities including

mak1ng a tape of the 1nformat1on, or wr1t1ng a story and drawwng

EY

plctures Each member of the group appeared enthus1ast1c when a boy

: suggested they coqu produce a pTay - The ch11dren qu1ck1y resoTved

that the pTay should present a day in the T1fe of a p1oneer ch11d

N

They had aTso conswdered a compar1son between 11fe 1n p1oneer t1mes and |

. the present but dec1ded\that it wou]d be»too d1ff1cu1t to stagew

v

‘ The ‘children d1scussed the needs forproduct1on of the pTay

.wh1ch 1nc1uded«':(T) a_scr1pt (2) background scenery and effects,

..ﬂ(3) cTothing (4) props. Each ch11d VoTunteered to be respons1bTe

for one, area of product1on in part1cu1ar The ch11dren d1scussed

essent1a1 eTements in the pTay,~ wak1ng up 1n\the ﬂnrn1ng, do1ng chores,

ST

go1ng to schooT part1c1pat1ng in a conmun1ty p1cn1c, r1d1ng home

. ~

- L SRRV



o Because of other'commﬁtments, the teacher/researcher could not

X

,take t1me w1th the ch11dren except for two half-hour sess1ons and -
dur1ng the morn1ng of the presentat1on of the: p]ay
“Three children. vo]unteered to wr1te the scr1pt They 1nc1udeo
the e]enents d1scussed by the group and prOV1ded a speak1ng ro]e for

each group member Th1s schpt was presented to the teacher/researcher '
R

- dn typed format for dup11cat1oh and d1str1but1on to other group members

It 1s/\eproduced ‘here as a°ch11d typed it fxcept‘that numbers have re- -
| \plated ‘names of ch11dren in the study and typograph1ca1 errors have
| béen COrrected : . S T . “
| | The Life of Pioneer Children |
Scrtot”writers:-.1, 8, ? , \ | 'y o o f;:u
-Backéround:'is,_9; 10 . _ | L .,_u
C]oth1ng A 33y4tj7 ' .f :L, R . : A;_tq"7
: Props : 6'vv . ‘ ' '} o
Narra' r:- A fam1]y of nine woke up to the‘crow1no of the roosler
13 on Apr11 5th, 1888 e
~ Tom: Nakey, wakey, rise and shine! -~
- Alfred: Oh, DO we have to? .
-f-Joane (stgh) WeHhave tot-.;' f“ B

Caro] Be-quiet' T'm try1no to s]eep

"Harold What S go1nc on? - L | ' - , o
Tom: Breakfast' - ‘\ o o -
Harold: Breakfast’ That's for me! L \ Y | |

._ESusan: Haro]d, stop th1nk1ng about your food! -



H%ron: So, 1 get'hungryein the morning. Ybula1ways\thin&<;*m'hungry{
Dick: Quiet! Ma and Pa are comina! | '

,Faﬁhéf: ‘Come on you 1azy_Toti :Ne;ve‘gét'wofk‘to,do?

Harold: What about bréakfégt? |

L)

' Mother:)'Ahd then Qe‘]]val] have bié} fat, flapjacks with syrup: ;.

Dick: Come on: Let's got R e . )
. \ . L ~ ) o ‘ E
“Tom: Hurry up kids® 3 ™

AT ‘(children) Llet's go! R #
ﬁﬁ. S o | Scene 2 g ¢7 1\'Qf’3}, AR

\ , oo R . N
' Narrator: The;chi1dren‘quick]y'go§ dressed_and,s;artgd working.

" Father: Now Tom you can feed thé‘pigs.: Joane, Carol and Susan can .
‘ - feed the chickens, the dows, and the horses. Dick, you-and -

Harold can c¢lean thé.stéT]s and the barn. Alfred . . . you .

" come with me:- LS

Alfred: Yes? * ;: 3fih [ S ~
5Fatheriv¢How‘wou1d‘youni{ke to help me with the breaking of the
‘ « colts; you won‘t_1earn:any‘yquhgeraj, - .

Alfred: Really?’

Father: - Re611y3_We'1b §taff'tomofrow.. ; }dokay? 

Alfred: You betcha! >

~ N

Mother: | Breakfast! Come on, get it while it's\hot!

AN Coming!'-

| Scene ¥ u ’
Nafrator:. Afﬁer sChoo1 the.¢hi1dren come home and %ind £hey are |
» . going to a. picnic. : _ ; ' R ~
f_Ieacher: Class djémissed.
.All: Hooo;raaay! | g SRR . | g
. : A ‘
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v

Dick: ~Honestly .

. Narrator

Al :Ye

Father

Teacher

9"

- ‘Father

Mother:*

s'

o L /. S R E
. : . .'/f . k‘%' o , A_ -
l AR .
- : L - o , .
- Teacher: :0h5'DTCk’ maysI see you for a“minute,‘ptease?
Dick: Yes? o Ty B
feacher: :Dtck,tyou got an A on_ypurhtest{ ' o ',_, j | myx
Dick: RealyZ. | - | |
| Teacher Yesl Here s y0hr cert1f1cate o - o hf‘_ »
Tom A1fred (etc ): Let's g0 7ome ,"é | B - ';}_ N
Narrator  The girls raced the boys home, then .. | -
Mother Boys, qirls, guess what7"_ ’ : o
ChiTdren: What? vff7'\,q-"‘ SRR L
: kMother: _Ne_re going totaipicnic.today}‘ 52 -, o __!‘(\5
Children: Really? - = "

. you arén't joking are you?

- “ T . ’ . . :‘ \' 5 .. . W e ' :
.No, I'mnot joking, well, come on, let's get going. .
Scene 4,
= v\,‘ . ‘ t\ ’ . . ' N
) ‘\\. : i K . < . \ . ! '

The ch11dren and their parents ¢limbed on the1r waoon and

" headed for a tall oak tree where other townspeop]e were L
wa1t1nq ' N , .
Ah we must do th1s aga1n o \.

Are we. ready to start7 ' ‘.f“

,Father Okay, we 11 start w1th some oames, then some races, and then
. we'll eat' ~ -
. B .Scene 5
'Narrator: The’ townspeop]e p]ayed some games w1th 1aughter and fun
The races are g1r1s, boys, women~ men. v’ '
Women: - We have a b1g bunch of fﬁbd gett1ng co]d we cou]d do the races

after

63



Father: Well . . . shaTj'we? o _'t-w,-\ R
LY : " ‘ s -
A11 (except-women): . Okay. | '

Scene 6

Fd

4 “Narrator:  After’ eating and hav1ng the races the peop]e start say1ng
goodbye and then ‘Teave for home.

. \ -
\ R :
!

'Tom;. Thad was fun ""’ﬁ
Haro]d Yes, it sure was ]

.Susan Mama éan we do that agam?
'JAfMother Yes,\dear,_we‘11 do‘1t agajn.v
_Susan When?\' | o o
'Mother Nextfhonth, is that»okay?\ SRR | »

uSusan: Yes mama, that s perfect |
- ~vf R The End

0bv1ously, the wr1ters used the1r know]edge concern1ng the

’horoper form for a p1ay when wr1t1ng 1t,~ For examo]e, they co%rectTy

- used punctuat1on,they d1v1ded the p]av 1nto scenes based on thé e1ements
;;hof the p]ay d1scussed in c1ass, they prov1ded for a narrator td c]ar1fy

othe‘p1ot As well, eacicﬁn]d in the group was ab1e to use his know-t
1edge about ‘the form of p1ays to correct]y 1nterpret h1s roﬁe Thus,h
the ch11dren 1nteqrated sources of know]edge “unknown to the teacher/
"researcher w1th know]edge ga1ned durlng the study to produce the p]ay,t
| The ch11dren discussed the1r dup11cated cop1es of the script

.

_and dec1ded that further\1nformat1on regard1ng the school. exper1ehces

- of p1oneer ch11dren shou1h be 1nc1uded in the play, The scr1pt __—

| | |
-;wrxGers comp11ed-w1th the‘fo]]ow1ng two.scenes. o

"

—~
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’ Joane Stop th1nk1ng about food

&

- Joane: I brought the box for crayons

. »Haro]d It s Just a carrot I'm hungry! - _1 ‘ S

. 65

\

Scene -3
| \Narrator: The chi1dreh’go of f to school. g . -
AN Bye Mom. : b ‘\ ' ’.§, -
Motherf Bye ch11dren ceo R . - . ,1 R
Harold: You know, Joane, schoo] is not good any more ‘we . do not get
a snack. :
RN ! : \ | b ——

~

Haro]d I can't he]p it if 1 get hungry : L —
Tome: Come. on, we: have to go S \_ | - L

A1l except Tom: Oﬁg.

Scene- 4

v

Narrator: The\chi1dreh get to school. : - . )

Joahei What are’ we do1ng today’ . :, o \ T
M1ss Cravets ‘“Be qu1et or go to the corner ' N -'\

Caro]; Teacher may I go to the»oythouse? e

~

”_Miss CravetS' “Yes, you may. - . T

\.: *v'

Miss Cravets: : Good

.Joane Miss Cravets, HLro]d is eat1ng in school

. Lo
Miss Cravets. Go to the corner. ‘I want everyone ‘to do three 1essons\
\ _fin your TDAS books ’v e U

L

(Scene_3 of th+ or1g1na1ao0py becane:Soene 5, and sooon.)__

The children altered. the original Scene 4 to fnc]ude.perf‘ |
formances by several cast members’ at the picnic because they had . h

R



-Hsated for th1s unrea11st1c e]ement

ad

]1earned from-Mrs; Stainton that.ptoneerS'provided their own entertain-
o_ment at soCiaT'gatherings Father performed a magic act wh1ch
‘1nc1uded pu1]1ng a- rabbwt from a hat “Tom played "Mary Had a L1tt1e
_ Lamb“ on his recorder \ Carol danced "The Highland Fling" wh11e every-;
'one c]apped in rhythm and Susan p1ayed "Aura Lee," “Greens]eeves

‘and “Sk1p to my Lou" on the p1ano AN cast members danced dur1ng

.

vthe final number. The ch11dren recoon17ed that 1t was un11ke1y that

\

" a p1ano would be brought to a p1oneer sett]ement or hau1ed to a p1cn7

"s1te However, they felt that the su1tab1e ch01ce of

The c]assroom teacher he]ped the ch11dren 1earn the1r ]{nes"‘
'The teacher/researcher he]ped them stage the p1ay The ch1]dren ;
produced two background scenes ‘in- co1ored cha1k on a portab]e
 reversible blackboard One scene dep1cted the tnter1or of a p1oneer
home *and the other -the p1cn;c s1te ~ The ch11dren deve]oped su1tab1e
: stage act1on and gestures to comp]ément the1n spoken parts 'For

,\

3 examp]e, 1n Scene 5 M1ss Cravets -asked Dick to stay after schooﬂ
The other ch11dr£: agreed to hurry out of the school and peek through
"1mag1nary w1ndows to see what wou]d happen o e

'»‘\. - The ch1]dren brought wagon1oads of prbps that 1nc1uded cold
'~pancakes, pea shooters, lunch pa11s and s]ates Sound effects of a
rooster crowing th barnyard an1ma1s were provided by a g1r1 who had
| taped them on a weekend V151t\to a farm ‘

| . The enthus1asm engendered by this seff d1rected act1v1ty ‘ ; >
”vresu1ted intthe 1nvo]vement-of_parents. One mother he]ped her daughter f

‘make home-made ice cream'forvthe'picnic ‘scene. A mother chose a tartan

. ) ) I
YU , S \\\"
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worn by sett]ers in A]berta at the turn of the century for her
Adaughter s dance number in the p1cn1c Scene, Severa] mothers brought
| 'props that were Too heavy or. too rag1]e for the1r ch11dren to carry.
\The ch11dren dec1ded that the Grade 5 members of the1r c]ass-
‘room cou]d attend the play. A Grade 2 c1ass was. 1nv1ted because
severa] ch1ldren were younger s1b11ngs of the cast TheyAalso
‘Ag 1nv1ted the1r French teacher and the pr1nc1pa1 Some cAH]dren were .
.'"exc1ted1y nervous because the1r parents were. attend1ng but they a]h
wanted them to be there F1na]1y, the teacher/researcher requested
'that the Jun1or Adaptat1on c]ass attend . ,
,jfe Fo110w1ng the p]ay, severa]'parents discuSSedlthe\p1ay with o
- the teacher/researcher They stated that they were pleased that the
- p]ay had been wr1tten ‘and produced by ‘the ch11dren They noted that
"~ it was not as- po]1shed a performance as a teacher d1rected effort

could be However they expressed de]dght at the ch11dren S. 1nnova—

67

't1ons.' For examp]e, the wagon r1de to the D1cn1c was com1ca1 The'\ o

' wagon was outf1tted w1th re1ns, a wagon master was dr1v1ng, but

L foot{power rather than horse power got the contrapt1on to the owcnqc

. Thu5r the parents enJoyed exper1enc1ng p1oneer days in A]berta from
their th1]dren s po1nt of view. l T o o S

A The children' S ‘peers also enJoyed the_p]ay They clapped
tspontaneous]y 1n rhythm wh1]e the cast danced and clapped \n'the |
p1cn1c scene FolTowwng the p]ay, several students expressed the1r
enJoyment to the teacher/researcher and many congratu]ated ‘the members
“of the cast. - - A .

‘The chj]dren;“toé, were excited about_their'performance; They

-~



’ hurr1ed to te11 the French teacher, who had been unab1e to attend
of "its success After a]] the chairs had been folded and put away
and the 1ast of the props had been gathered, a child- paused to _

express the group consensus, "He %id good;” didn't we. |

'REVIEW OF CHAPTER III'AND,OVERVIENrOF'CHAPTER_IV

4 SRRV
This chapter examined the development of an 1nstruct10na1

68

‘plan and environment. One 1mportant character1st1c of the env1ron-‘ '

ment was that each Grade 4 prof1c1ent reader qradua11y became 1nvo1ved

~in a personal d1scovery of a part1cu1ar top1c, i. e 5 11fe as a

~

p1oneer ch11d in ATberta ' Protoco] ana]&s1s ang una1ded reca]] of a f.

¥ /
'story operated w1th1n the 1nstruct10na1 p]an because of the 1mportance

of background exper1ences, purpose for read1ng pred1ct1ng and feed-
back for comprehension. . -0

In Chapter IV,‘categor1es of responses for protoco1 ana1ys1s

and una1ded reca]] are def1ned “The f1nd1nqs are descr1bed and- /J\

evaluated -in terms of the two research quest1ons posedlin Chapter I.




. the study use when " reading a story wh1ch they encounter w1th1n an

. as they re1ate to both research quest1on§ ~~Children's. responses for

CHAPTER IV
R
FINDINGS OF RESEARCH: COMPREHENSION
 STRATEGIES R

Two research quest1ons were presented in- Chapter 1 fhe .

d1scuss1on of f1ndgngs in this chapter addresses these questlons

3'f]; What- comprehens1on strateg1es d0 PV0f1C‘ent readers in

Q

: l-1nstruct1onah en%1ronment des1gned to be conduc1ve to the compre-

e

: 'hens1on process7

2. In what ways does the 1nstruct1ona1 env1ronment 1nf1uence '

4

the comprehenswon strateg1es ‘used by the subJects in the study7 N
F1rst “this chapter deals w1th flnd1ngs of protoco1 ana]ys1s

SN |

the protoco]s are categorized 1nto genera] types, each category is

defined and c1ar1f1ed through the use of a sample protoco], and

\ 'the 1nter rater re]1ab111ty of response categor1zat1on 1s reported

: Second the ch11dren S responses per category are d1scussed “

in response. to both quest1ons Tables of f1gures and percentages are

G

included from wh1ch two Jenera] response patterns are identified.

.\
’vResponse character1st1cs of the two groups are d1§cussed, 1nc1ud1ng

tﬁe-compar1son of responses of a typ1ca1 Group 1 chw]d and a typ1ca1

Group 2 ch11d ' | {
Th1rd both quest1ons are exam1ned through an analys1s of :

unaided reca]]s and refponses to prob1ng quest1ons wh1ch foﬂ]owed \_;

the read1ng of the story from armer Boy (H]]der, 1933).



/'7\

_ represent the 1nformat1on gathered Each response g1ven

Category B: ' Re]at1ng story 1nformat10n to _purpose for read1ng

70°

F1na11y, the re1at1onsh1p of the f1nd1ngs to the research 13 S

. quest1ons is. summar1zed

\, »
\ ~ - ANALYSIS OF PROTOCOL RESPONSES

Categories of protoco]s or comprehension~strategies were

-

deve1oped after an. exam1nat1on of the data in order to effect1ve]y

by a subJect

\

at a red dot was cons1dered a un1t Two, and (rare]V three strateg1es

were: ev1dent in some un1ts However one unit was usua]]y character-

‘1zed by one strategy Ora1 1anguage features such as mazes. and \

pauses were not cons1dered strateg1es .and, therefore were not 1nc1uded

.

’w1th1n response categor1zat1on No un1t was 1ncomprehens1b]e a]though :

a

there were e1ght dots where no response was g1ven by one or two -

subJects. - .'_ L e N

An out11ne of the cateoor1es appears below, fo]]oWed by..

~

def1n1t1ons and examp1es AN

| Categor1es of Comprehens1on Strateg1es .'“., {f;'*

Used in Protoco] Analys1s

o

Category A Extend1ng beyond g1ven 1nformat1on

AT Factual specu]at1on concern1ng 1nformat1on other than p1oneer

life )
A2 Inferring - ~ T
A3 Ask1ng a quest1on o

Bl Ident1f1cat1on with character o
B2 ldentification with situation - >
S 83 Factual -speculation concern1ng p1oneer 11fe

~



e the sfory on the bas1s of facts presented

S

”'-.category LT *.V;h'

-

- Category C'. Usan background know]edge for comprehen51on

v

1 Us1ng personal exper1ence
€2 . Us1ng 1nstruct1ona1 exper1ence

Category D Reduc1ng a]ternat1ves for cont1nued story act1on T
D1 Pred1ct1ng s f_", | .; S
D2 "Revising a pred1ct1on DR e .
D3 Conf1rm1ngga pred1ct1on ' Coae SRR

Category E' Rete111ng

. Category F,A Fa1]1hg to comprehend : ”“.[ SR R ’ o
Def1n1t1on of Categor1es : f’ o C,‘;' a,‘f ' e / S v
;5 . ategory A responses were those in. wh1ch subJects extended

+ [

beyond’1nformatlon prov1ded 1n the story except where subJects

v

respOnses were re]ated to. thelr purpose for read1n (Cate ory B)
L

Sﬂnce purpose for read1ngfas~a‘ma30r aspect of the mode] of read1ng

' upon wh1ch th1s study 1s based such responses were kept 4in. the second o

?:‘

2u\ : gﬁ].- Factual specu]at1on concern1no 1nformat1on other than

\p1oneer 11fé SubJects speculated about 1nformat1on not‘1nc1uded 1n :

I’

-l - N
‘X
.

’Ye’eﬁg fhwas wonder1ng whv A]manzo d1dn t h1t Mr.
' T ompson when he ca]]ed h1m a th1ef (Dot 8) o

. .7

™
.

A2.. Infgar1ng SubJects drew conc1us1ons about characters ii:‘:‘

emot1ons and\att1+udes on the bas1s of d1a1ogue and/or act1on i Atv*u

”Cf_ t1mes, persona] 1dent1f1cat1on w1th a character was ev1dent in~

re1at1on to story elements other than the p1oneer theme .\w

g

e.g.. I th1nk that A1manzo 1s-that h1s ﬁather
o trusts Almanzo a lot, that he's g1v1ng him:
A - "the choice of what he wants—that he's 1ett1ng
"'//\. 7 him p1ck What he wants to be . (Dot 18)

o I
]

- ) . ’ " . ° N -
- : : N . - . .



A3.  Asking a;guestton. . Subjects indicated they were thdnking‘.

' ahead by asking open-ended questions‘which focused on majortaction at

D that po1nt in the story C e v -\

-]

e.qg. I wondered what - A]manzo is go1ng to do when his
dad sa1d he cou]d'keep the money (Dot 1)

ategory responses were those in wh1ch subJects re]ated :

story 1nformat1on to the1r purpose for read1ng The centra] quest1on .

“'of the un1t was ”what wou]d 11fe be 11ke for me 1f I were a p1oneer

chr]d 1n-A1berta7" Th1s purpose was ref]ected when subJects cons1dered -
A\

e what 11fe wou]d have been l1ke for,them if the* were p1oneer ch11dren

o “.return to p1oneer t1mes to fu1f111 \

-

~. As stated ear11er, Category B is a part1cu1ar 1nstance of Category A

'Bl._ Ident1fication w1th a character SubJects expressed

.'hpersona1 1dent1f1cat1on with a Character wh1ch wou]d requ1re them to . “\fjﬂ
'return to P1oneer t1mes to fu1f111 o ; :_‘ ".‘.37 ) a'__;h_ L
o e.g. We}J I th1nk 1t would be’ fun work1ng a- R
SR haypress I think Almanzo was really hav1ng e TN
B o fun working the haypress (Dot 1) . N S

BZ Ident1f1cat1on w1th a s1tuatlgg‘ SubJects expressed

persona] 1dent1f1cat1on w1th a s1tuat1on wh1ch wou]d requ1re them to_l_ N

e.g. In the last. paragraph we]] "the a1r was - c]ean\
- “and co]d and ‘the sky was b]ue and ‘a1l ‘the- snowy -
* fieldswere sparkling.” What it was- 11ke well,
S -+ I would Tike to be: there to see because 1t sounds
Ax o B so p/etty Dot 3) ' S
¥ Sub}ects DR

_'B3 Factua] specu]at1on concern1nq p1oneer 11fe

~

_ speculated about what p1oneer Tife: was: ‘Tike on the basxs of facts
'”;upresented in the story”// o TN EER
. e. g T m wonder1ng 1f they have Just about the

: same food every n1ght (Dot 16)
B \



| '.“; the un1t ) -

-

ategory responses were those in wh1ch SubJects related ,’
; persona1 and 1nstruct1ona1 exper1ences to story information as
.';Jrat1ona1e for pred1c$1ng (D1) and 1nferr1ng (A“) responses SubJects
'uged Category B only for these: purposes Once aga1n th1s category

j. was inéﬂuded separately because of its 1mportance in: the mode] of

. read1ng used in this study.
B

¥

exper1ences not prov1ded for in the 1nstruct1o a] sett1ng C1is

4 , A

"under11ned in the examp]e

e}g. We11 1 bet A]manzo s mother disn t gonna 11ke )
D1 .}it, you know. Her son.would have to go to -

“|school, you know—what he hates just like what'“‘, -

~ people in our: ‘school- hate—going to school.

the job, -1 shou]d say (Dot 15)

';CZ. Us1ng 1nstruct1ona1 exper1ences SubJects re1ated \

| exper1ences pr0v1ded for in the 1nstruct1ona1 sett1ng C2 1s under—

[

' T1ned 1n ‘the examp1e .

i e;g. Almanzo must have been real] mad ‘at Mr.
A2 Thompson-—Otherw1se ‘he wouldn't have .given
' I the nickel-back- because a nickel meant

gu1te a 1ot (Dot 8)

s N . :
.3 . - s,

"(The d1fferent va1ue of money in p1oneer’t1mes as discussed‘during o

S

.“.

ategory D responses were those in wh1cq subjeCts,reducednthej |

. »~a1ternat1ves for cgnt1nued story act10n to one ar xwo

A

He 3 Just sa1d,v"Han h1m $200 AN
~ he's rather. scared-‘cause Mr: Paddock’ s‘brobab1y

-DT[ Pred1ct1ng 3 SubJects Squested po s1b1e p]ot sequences L
© e.g.' 0 boy! o

“he's probably going -to get. $300-— cause: he .

C1. Using persona1 background expert%nc_s SUbjects related

~»«b1gger than he is—he's probably go1ng to. g1ve-—-“

\ 1 T think he might get the. job—might not get| o ,f L

2 doesn t want to suffer/the conseqﬁences (Dot 9) ,‘*3



o ,,was done

" Rel 1'ab1"1iﬂ:yf of Response “'CateQOrizat-‘ion o

t ’ ) . N

“

D2. Revising a predictfonf Subjects referred to a previous:

pred1ct1on and‘chanqed 1t

e.g. We11 I guess I take—I kind of take back
S what I -said about him not doing it very well
. - 'cause he seems to be doing it pretty good. o
\ . 1 think he'd make a good hay-baler so Mr. 'Dh
Weed's go1ng to offer h1ﬁ a.job or someth1ng.(
A(Dot 2)Y. - > A

v\'»f ’ pD3f' Conf1rm1ng a pred1ct1on Subjects affirmed that a pre-

d1ct1on made ear11er was correct
e.g.  Well, ‘when 1 read this over, it. sa1d um he was

. ,'wonder1ng if he could—1if he- had ‘engugh- money

N ‘ o to buy a little colt and that's exact]y what I
R . - sa'id before so I wonder what he 11. get next | A3
o '(Dot 13). B s

ategory responses were. those in wh1ch subJects reto1d

1nformat1on from the story as the1r on]y strateqy at that po1nt

Thws category does not 1nc1ude those frequent \Cstances when subJects _

' retold 1nformat1on 1n the passage as)a bas1s for .their pr1mary

Y

tratecy (see examp]es for A] A2 A3 B] BZ B3 D1, -D3).

f e.g¢ They asked Mr Thompson if he had 1ost h1s .
. pocketbook (Dot 6)

'eCatedorg F responses Were those 1n wh1ch the subJects
!

"1nd1cated they d1d not understand what - someth1ng was. or why someth1ng

S * L e

v what a. whee1r1ght is. (Dot 14)

~

oy

¥

one 1ndependent Judge Was asked to categor1ze the protoco1s 1n order .

;f».;e.g, Throuoh a]] these paraqraphs, L was th1nk1ng /W'o

ter the responses had been categorrzed by the researcher,. i

P



“

e

to determ\ne the re11ab111ty of the system The protocoTs of |
‘;ch1Tdren were randomTy seTected and the ]udge categor1zed the ch11dren S
responses on the basis of ‘the above wr1tten dean1t10ns and exampTes
Inter rater reT1ab1T1ty between the*researcher and Judge was caTcu- o

Tated at .89 (Fe1fe1 ‘and Lorge, T&SO | _-,Aj N
\\ o TABULATION o\FRESPONSEs R PR -

TabTe 2 1nd1cates the number of responses given by each ch11d '

for each category and sub catecory 1n protocoT anaTys1s TabTe 2 has'
\ ‘\
‘been transTated to percentage equ1vaTents because the number of s

ffresponses for each un1t var1ed for d1fferent ch1Tdren Thus, Table 3 'A\*

.1nd1cates the percentage use of categor1es and sub categorles by eachv A \.‘

H-Ch11d in protocoT anaTys1s '-“ S SIS - _,' 4:di\\ ' . ‘\

™ -~

_ Percentage totaTs for each: category 1nd1cate that the most\

frequentTy used strategy ‘was Category A (extend1ng beyond g1ven 1nfor- _\ -
;mat1on) wh1ch accounted for 45% of the responses The reTated response
N\

_:cateéory, Category B (reTat1ng story 1nformat1on\to purpose for

-‘read1ng) accounted for another TT% of ‘the responses, mak1ng the tota]

o~

;1nference percentage 56% _
o - ) A
‘ The next most frequentTy used strategy was’ Category D (reduc1ng
g aTternat1ves for cont1nued story act1on) wh1ch wa% used 26% of the t1me
. Category C (us1ng background knowTedge for comprehens1on), 1 e
\as a ratrona]e for Category DY (pred1ct1ng) or Category A2 (1nferr1ng)
| respgnses, was used 12% of the t1me : A Tower percentage of responses "'.1'
\; . F

1n Category C 1nd1cates that aTthough backgrdund exper1ences are j

essent1a1 as a rational for pred1ct1n they are not . aTways stated ro

Perhaps, exper1ences that have been 1nterna]1zed to ‘the. extent that e
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5 - S 2 ' - Tab]e 3
Approx1mate Percentaqe Use of Response Cateaor1es by Each
v ... Child in Protocol Analysis .

v ‘ Chi]d o - % of
. S\ - —— ‘ — - — Total .
S Category- = 1 2 3 4 5 .6 7. 8...9 10  Responses

-

M 15 27 s 16 0 15 2 0 8 24 14

CA2C 3834 14 12 68 30 11 58 2119 2

BN

s M 0 024 1250 0 1.0 W o s

Total A © 61 43 40 68 45 48 38 32 43, 45

LB 0 0 13 10 0 0 3 o0
B2 4 _0o 5 16 0 0 00
S NB3 46 90,0 0 16 0 0 13

-
-
(8]

L. TotalB 92 6 14 16 13 10° 16 0 3 .13 n

- C1 : J2.  O»& 5: .54‘ -:O..N*O  J:0,'i?8" TT-1 6
2. 00 N0 002 0 0 .1 9

(TotalC' 12 0 5 4- 0 25 b 28 2 15 12

Dl < 15
‘D2 0.
03 o

20 3123 32 -2 24

o o o
o o o
O
7
——t

o TotalD 15 62940 6 20 3 W 4325 - 26

~Zages - 1007760 100 100 100 190 100 160 t00\100 100
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‘ they are part of the way the child v1ews “the wor]d are not ava11ab1e

Cat a con3c1ous verbal 1eve1 Howeveru they do affect the process

1ead1ng to, pred1ct1ng and 1nferr1ng : S

~

R : Category E (rete111ng) accounted for 3% of the responses

Its use by smbers of Group 2 on]y is descr1bed 1ater in the chapter

~ —~

Categpry F (fa111nq to comprehend) also accountsd for 3% of
the responses | Th1s category was used very 11tt1e by anv ch11d " The

- low incidence

:f Category F may resu1t from the choice of a story L wa

w1th a su1tab1e readab1]1ty 1ewe1«doup1ed with exper1ences (both

: persona] and ?hstruct10na1) wh1ch prov1ded a background of 1nformat1on
K

~ for the readlng of the story As the-analys1s of una1ded recalls ’

indftates (ana]y 1s of Unaided Reca]]s is presented 1ater 1n the e

< chapter), accuraoy of comprehens1on Wwas gepera]]y not affected by
fa11ure to comprehend in protoco1 ana]ys1s | {
: These reszts 1nd1cate that the “children 1n th1s study

genera11y constructed a great dea] of the mean1nq wh1ch they der1ved
\

from the story In\other words, they used (1) the 1nformat1on 1n the

v

Story’ (2) theTr purbose for reading and (3) their background know- f*

: 1edge to deve]op 1dea¥ re]ated to the- story rather than to s1mp1y

. reca]] the author s <tatements.,_ 'f‘._‘” : .'ﬂ‘f ‘ -

An exam1nat1on of sub cateqor1es w1th1n Cateqory D prov1des

\ |
further 1ns1ghf into the comprehens1on process.v Tab]e 3 1nd1cates that

Category D1 (pred1ct1ng) a;count for 24% out. of 26% of responses 1n k
\ Category.D. Th1s resu]t shdws that’ the ch11dren genera]]y d1d not rev1se-j
or confirm7<red1ct10ns ora11>\b It appeared that" thedr pred1ct1ons were .

usua1]y accurate so that revision or,conf1rmat1on:was often unnecessary.

R
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e o 9

N

Th]s may have been due to the use of 11terary d1scourse (chosen

‘ .

- —

because of its fam111ar1ty for.most Grade 4 ch1]dren) rather than o

AN

informational, persuasive or self-expressive discourse.

CHARACTERISTICSfOF'GROUPr]7AND'CR0UP 2

W
= \\

v On the bas1s of the7f1nd1ngs in Tab]es 2 and 3 two maJor “~.t
response patterns were ‘identified. Response patterns of Sub]ects 1 =3y
4, 6 7y 8\ 9 10 ‘were 1dent1f1ed\as Group 1 and response patterns of \
SubJects 2 and 5 were- 1dent1f1ed as Group 2. The nesponse patterns of
these groups d1ffered in the percentage use of :. Category A

\

tives’ for cont1nued story act1on \\and Category E (rete111ng)

(extendlng beyond g1ven 1nformat1on) Category D (redpcing»alterna-

These d1fferences are presented 1n a bar graphcnn F1gure 2.~ B *

Use of Categor1es A and D S ':h.df ‘__75‘ R y;

One base for group1ng the responses was the proport1ona1 use of

Category D (reduc1ng a1ternat1ves for cont1nued story act1on) as com—

a pared to Category A (1nferr1ng) by the two gr0ups Category D can be

character1zed as 11near extens1on,-1 e., the 1mportance of p]ot for

story developmen mot1vated the ch11dren to dec1de among a1ternat1ves

wh1ch answer the\questlon,t"What w111 happen next7"' Thus, the ch11dren

constrncted the1r own meanwng w1th1n the conf1nes of p]aus1b1e cqn-

|
t1nu1ng act1on 1n the story Category A can ‘be character1zed as \

1atera1 extens1om Th\s process 1nvo1ved thlnk1ng beyond the 1nforma-

t1on g1ven in the«story 1tse1f, 1 e. B f1111ng out what the text pro-

| .
v1ded, considerin 1mp11cat1ons of characters ‘actions (often 1n

<

"re1at1on to se]f) and search1ng for 1ns1ght into’ character att}tudes o

.'\
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‘and emotions. Thus, the chderen'eonstrUCted.meaning beyond the'conf
-fines of the Story.

Category D responses (predicting, i.e., linear extension) weré

aTmost nonex1stent in Group 2, in. contrast to Group 1 who used the

,~strategyx15m to,43% of the time. Therefore, Group T is referred to as

~

‘L1near Group (T). ATthough Category A responses 1n§err1ng, ..,

TateraT extens1on) were used extens1ve1y by beth qroups, percentage"

use of. this strategy by each Group 2 member was h1gher than for any-

member in Linear Group (T). Therefore, Group 2 is refersed to as'“

Lateral Group (2). Thus, LateraT“Group (2) appears to have responded

hore oftén to»eharacter\tra1ts and.mot1ves (TateraTnextension) than -

to the‘pTottof'theTStOryy(Tinear‘extension) whereas. Linear Group (1)

P

.foundvbOth strateqies‘uséfuT; o

- Use of Category e | ) | \

K read1nq?toﬁ?earn,-u

v'apprec1at1ve

'qnformat1on an_' €

-~

A second d1fferent1at1ng feature appeared to. be the use of

»

’reteTTlng ( ): by LateraT Group (Z) as- opposed to Llnear Group (T)

A7

fwho néver use the ?tra%egy This difterencerseems'to be-important

} -6
when the nature of readwng 1nstruct1on is. cons1dered ﬂ;te111ng is

-~

‘“Tearn1h0 to read“ '}rategy Whereas the other stra eq1e§ 1nvoTve

e, read1ng w1th purpose Chifl ren often enJoy\
& ) i ,

rete111ng a story—-a teTev1sqon ep1sod ? ybook—-to an”

Nie\ The purpose

“this act%yity Ts\fharﬁhg the
the story t uuh the rete111ng However,~‘

th1s purpose 1s not %v1denﬁ'when a subaect pauses at\a ]uncture in

the story and paraphrases or summar1zes b 'or action. The use of

- —0":

f rete111ng 1nsthds s1tuat1on coqu )nd1eatéﬁ%tsuracy Of'litera}'r'

SA

13
.

5regaTTurather»thah a reaCtTdn’to theuinformation;'i,e.;;anlattempt by

81



]

the child to personally rsconSfruct the author's message in aomeanino—
ful way. .Sihce'rete111ng in -answer to factua1'questions”1s'ann'

29

expected skill in many reading classes, Lateral Group'(Z) may have
assumed thatvrete111ng was an eipected response for protoco] analysis -
though the teacher/researcher 1nstructed each ch11d to s1mp1y

”te]] what you are thinking."

Comparison of Response Patterns of One ‘ : : _
- Typical Member from Each Group Ty { EREEY e

L3
o

Protoco]s from one typ1ca] member of each group were chosen
because they exemp11fy ‘the qeneral trends 1dent1f1ed for each qroup
‘\ L1near Group (fO was characterwzed by 1ts frequent use. of~pred1ct1nq

as compared to Latera] Group (2} wh1ch seﬂdom pred1cted but\wh1ch
.used the strategy of 1nWerr1ng proport1ona11y more often than ‘any
member of Linedr. Group (1  In add1t1on, Latera] Group (2) used
- rete111nq, a strategy never used in 1so]at1on by Linear Group (]).
However, the str1k1ng feature of these orotocols is each
\ ch11d s use-of 1nformat1on from the same passaqe for d1fferent _
1nterpretat10n at most of the dots; 1'e s 1mposed pauses Each readerm
decaded.what»ﬂnformat1on wasA1mportant; 'Theldec1s1ontwas personakzj
as unique’as,chevmndaviq@a] who nzgf_it}' R

.t _ Linear Group (1) - Cate-| - tLateral Group .(2) = .| Cate-
- Pot 3 5 Number 10 - - . | gory - Number 2. _ gory
jf‘ ‘I was thinking when.he |. DI ~ No response | _—

‘asked, his dad wou'ld - : .
, say, "No," because he | - T
I~ th0ught he could do 1t C1 o :

i himself. -~ - _ | fxf




SRy R

, Dot

Linear Group (1)
'Number 10

Cate-
gory -

. Lateral Group (2)
‘ Number 2

Cate-{.
gory |

I was th1nk1nq that

Almanzo (whatever his

name is)iwould get

“tired from all of it,\

~ just'standing tHere .

telling.Bess to go
and te111ng Bess to

- stop.

1 thought thét'wheh,

he. was talking at the
table, he was going
to get some kind.of °
pun1shment because

he wasn't supposed’ to

'ta1k at the tab]e

-and then when his" dad -

I thank that when he ..

found it.he was "happy

found out that he had
to-give it all back

"-he was pretty sad

becaugg you tan, buy
quite a-bit w1th all.
that ‘ _ : \

P
N

. I think that, when he, |
~ when the man said that.
| ‘he was smart-and his.
. dad didn't take ‘the

“money for the hay and

Jet him—that Almanzo

" count it for himself— |

_'\

I th1nk that jt—1.
think that he would
think himself
~and start b]abenq it
all over town and. may-

be Tosing some of his-

~ friends blabbing about
» a11 that. _

1 thouqht that when ‘he
‘was waiting in Tine
‘there that he'd get so

bored that he' d Just

" _ye11 out.

Peal: b1qA'

B3

B3

c2

| o

B3

.morn1ng

o pocketbook

\Well A]manzo S father

_must have been really |

strong because he

'} could 1ift 250 pounds.
. SN S

TN

.l‘

| ATmanzo. must have liked|
- riding-on hay because

it says .um he>shouted
and shouted when h1\0
father let-him ride
the hay the- next

”He-found‘someone's
pocketboek and um he .

~didn"t know who it was .
- and it had lots of i
money in it and they -

Mere try1nq to find the
man who s afraid of.
banks 'cause it' s got
SO much money in it—

nobody would carry such

money .
[

,A]manzp is very smart

|.because they were going
| to-take bales of hay

for $2.00 so he told
-the liveryman $2.25 and

he said -he wouldn't pay|

‘a penny: over $2.00. So

“if he had*said $2.00 he|

probably would have

-gotten someth1ng about'

f75¢

N . e
They asked Mr. Thompson

if he had 1ost h1s
o 5

N

Al

iB3‘

A1
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Linear Group (1) | Cate- Latéral Group (2) T Cate-

1Dot .- Number 10 gory .| Number 2 . gory.
7 | 1 thought when Mr. D1 ~ |~“Um, he satd he had lest| E
.| Thompson snatched it ’ his pocketbook and .
away he would run . - .| Almanzo gave it to him. |
away with it without 0« | It was his and he
thanking Almanza or - counted all the money
anythino. | . {-over twice. And he had |:
: S S Tots of relief and he
[ . | .~ 1 said Almanzo didn't \
. - -t steal-any of his money.
8 I thought that - : D% Mr. Thompson gave e -
| Almanzowas so-mad - |* | Almanzo back a nickel | -
that ~e¢ would just :  for givina-back his o
hit Mr. Thompson : pocketbook i Le
so hard tnat he would - : R U
start tc oawl. . .~ | «;. N SRR I
‘9 | I thought for a second-| D1 - I th1nk\Mr Thompsen -
|7 | that the man who came |. =~ th1nk§ A]maaza}b
to Mr: Thompson would— . -th; i# 3
" and when he: put "his -
‘face under Mr.
Thompson s _hose. wou]d

- sock him there nem'-

P ‘hard - RN ® |
10 | 1 think. that Mr. i \ on 't th1nk\A1manzo A
Kgompson—-l thoughfﬁﬁjy- % haﬁ a1l that money in
“that he wouldn't g¥g~#F % ) his-hand before. 1 - -
~ the money-because he’ | don't think he's seen | .~ .
1 was sb happy to have ’ L ~all that money before, | P
1. it back. ‘ © '\' . o R o
11 I think“that um‘A]manZO‘ A2 | I think Almanzo's . | A2 |.
1 would give' the guy that .. | father is.rather kind. |. . |¥
. kinda:made Mr. Th pson{ - | because Almanzo thoughtyj .. . . Vo
‘give the money— -7 .} his father wouldn't-let{ |~
would think-he wou]d - - |'him keep the money Lut "
give some/money to that -~ 1 'he d1d he got to keep | R
1. guy for-giving some = '1t , v .
mmwyfm*Mm S = \
112 11 th1nk he would be so |. A2 | No response. , \°
1+ | ‘happy he .couldn't , SR . T
really answer his N o) CL T _
‘father and this—the o SR >
man who asked him -about| R B AR
_what he was going to do} - T
iwith all that money.. < | = . ' R ‘

. . . . & . ' - .
N \
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“.dad ‘told him both sides|
te. this, he'd get a]l
_m1xed up aga1n

is trying to make
Almanzo take a job he:

N . * A
- . . N / .
N L1near GrOUp () ] cate- Latera] Group (2) |Cate-| .
Dot .}~ Number 107 7] gory . Number 2 gory |
I thought that ‘he - A2 N0'resp0nse. h
- .-would really think . . ST
- | himself proud . that—— S
. .| putting his own money R A '
.. .1'in the- bank and having | . B2 . ~
| .| more money probably W‘ “ ' >
-'\ than all his friends . . |..! s
~ .} put together——th1ngs ) T g
: 11ke that. : o .
14 I th1nk'that when he D I think they're gonna . | DI
\ was so.tired and S give. A]manzo a job
~. | exhausted from every- fsoon 'cause he has so
1 thing—T1 think fe much money . ,
would suddenly fall & -
"as1eep or faint or o
someth1ng : . ,
15 1 th1nk that his mom AT | No response.
o -wou]d get so mad that A :
.- he'd—that Tisvmom : '
“would throwia fit— . '
~ she was 'so. mad for- = . .
1 some reason e ‘ »
116 1 th1nk that after he { A2 [T think A1manzo's\' | A2
| 'put-his money into = | | mother doesn't want |
| the bank and every- . him to have a job -
: { thing by himself and | -and his father does -~
“then after his mother, | 'want him.to have a job.
said he was too young R &
‘and shouldn't go— \
wagon. builder—that : .
he would suddenly -
. feel small and get - .
S a11 m1xed up- '
AN . N L
17 I think that when he . C1 - | Almanzo's mother knew A2 .|
| was choking he would , | Al um- that something was i
throw up or get rea1 | on. His:-father was
's1ck , -asking ‘him questions
"] and he was answering
' “them but she still -
didn't know what was -
LT v go1ng on. '
18 |- I think ‘that when his A2~ I;think A]manzo's father{ A2

doesn't want redlly. - . i
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Linear Group (1) T Cate- 'u'pLateraI Groupz(Z)i B Cate-

, Dot : Number 10 1 gory | Number 2 - T gory YT
o~ - |19 | Bthink that when his | A2 | Um) T dén't think | A2
< R , dad said, “Keep the " - .. | ‘Almanzo's father. . .

: Cooa | mone L1nqthe bank, . . .| would like Almanzo -
|'. then ‘he yas probab1y o - | to spend-a™ his ‘
* ‘sad ‘and ANis dad said, | T .f meney just on a colt.
. . "T'T1- giveiyou - \v ' and they have . one
' ' Starlight,. ‘them he' d | already. And™
- probab1y be very.. } Almanzo's father -
happy A \_f\s L could get money for )
e _ , . I < ] his-colt and he - -
AR o g -~ ] could do what he
e . - o © -+ | wants with it, instead
AS : ) :
- : r ' [ -of wasting his money N
o o . : » ‘cause they a]ready N
.Q‘ 4,/ . o “ "\< . .."\'.- v .. L '. have one )
o T . SUMMARY AOF'FINDINGS OF PROTOCOL ANALYSIS =~ . . .

_ The prdf1c1ent readers 1n th1s study constructed much of the 2
- i\nean1nq of tWe author S message rather than mere1y pass1ve]y rece1v1nd
) the words on the paqe 1n a coqn1t1ve1y s1mp1e\and un1form way ‘
: '\.',‘ ; ? B .1, They used the story 1nformat1on while they were read1ng
o in order to create pred1ct1ons (11near extens1ons) and 1nferences
(1atera1 extens1ons) Thus, Categor1es A B and D accounted for 82% .
. of the total responses Category C (back round exper1ences) was,usegi
o as a ratlgna1e for 11near and 1atera1 ex ensxon; Its Jnclusion wou1d4
» | br1ng the tota1 for creat1ve responses to 94%. ‘ | | |
C AR ,2. vCategory E ?rete1]1nq of story events as an isolated
::strategy) was - never used by Linear Group (1); Th1s was the on1y
, ‘strategy that d1d not appear to serve any cogn1t1ye functwon in the =
prOtoco1 ana]ys1s s1tuat1on : Latera] Group (2); wh1ch d1d«restate



| was

©
-

; port1ons of ‘the dhscourse, a1so made the h1ghest percentage of ':ﬁ o

-1nferences but fewer pred1ct1ons Thus, they responded more to the

K nopportun1t1es for lateral extens1on than for 11near extens1on.
3.

way that was persona]]y mean1ngfu]

responses g1ven by d1ffeﬁ3nt ch11dren after read1ng the same 1nforma—

_,t1on in the protocol ana]ys1s situation. e
. | ng. : .._
o ANALYSISiOFQUNAIDED REGALLS"

Little: 1nformat1on was gathered from the una1ded reca]]s

R .except that the: ch1Tdren s 11tera1 comprehensuon of sequence of events

was genera]]y accurate However, severa] ch1]dren were unable to

reca]] minor detaw]s, such as the wagon bu11der §' name and the

store OWner s name

fto rete11 the story as if you were te111nd 1t to a fr1end”'1mp11es

an accurate statement of the p1ot ,A_samp1e una1ded reca]]lappears

| A sample u
~in Appendix E. SIS 1.

. o=

o -

. ANALYSIS OF RESPONSES TO PROBING QUESTIONS

o 'Responses‘to'Character Ana]ysis Question H\J_'"
| Genera]]y, the responses to the character ana]ys1s quest1on,
“What Was -

» 11ke7“ were necessar11y of an 1nferent1a1 nature

Just as the-statement "Retel] the story as 1f you were. te111ng it to

a fr1end“ 1mp11es a 11tera1 sequent1a1 account, 'so the questlon, “What

)

SRR '
Responses were’ eas11y categor1zed accord1ng to ‘the cr1ter1a

~ for protocol ana]ys1s. ‘As a]ready stated, mostaresponses were of an -

I R Lo S : . . -

.\\\ . . ‘ . ‘\ ‘ ¢ v . - \

: Each child restructured Ihe same story 1nformat1on 1n a S

Th1s ‘was 1nd1cated by the d1verse

These resu]ts 1nd1cate that requestwno-a chi]d -

1fkev" 1mp11es an 1nferent1a1 response R _ .

.87
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1nferent1a1 nature and thevefore cat@gor1zed as Category A (extend1ng ’

beyond ngen 1nformat1on) /Cateqory Bf(re]at1ng story 1nformat1on to

gor1es, there were no Category A3 responses (ask1ng a quest1on) or -~
Category Bﬂ responses (1dent1f1cat1on w1th a pioneer character)

There were a few responses that 1nd1cated fa11ure to compre-

~ hend &ategory F). (Th1s.had not been apparent in the una1ded

reca11s ) 'id ohe 1nstance,‘a ch11d used rete111ng (Category E) as

;5 an 1so1ated strategy Because reduc1ng a]ternat1ves for cont1nued

o ¥

story act1on operates w1th1n the story read1ng s1tuat1on, nQ
Category D responses were ' observed ‘
Examp]es of responses whwch 1T1ustrate the use of 1nferent1a1

and other strateg1es are presented be1ow -(Each of the fo110w1ng

examp]es was a response to the quest1on "What was .

(name of characte_T
“1ike?")

1 ¢ .
*

Category A: Extend1ng beyond g1ven story 1nformat1on
.A]' Factua1 specu]at1on reqard1ng story 1nformat1on

& o other than p1oneer Tife.

" He [Father] sm11ed but he never 1aughed cause: a]]
hé did was have a twinkle in his- eves' He had a,
o funny —a funny tw1nk1e - _ o 0

. fib A2 Inferr1ng

We11, she [Mother] wasn' 't calm, that's for : sure
. ' - 'cause she was kind of maybe nervous sometimes.
Y .~ ..And she was very busy.too. And she d1dn t want
~N. .« her'sons to 1eave because she 1oved them very much.

EES

purpose for_read1ng) w1th Category C (us1ng background know]edge for \‘

A\

,comprehension) somet1mes a factor 1n the response / w1th1n these.cate-_f‘ '

.
~%
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- Category B: Relating sfoby informqtibn‘tovparpose’for.reédfng._' .
A

v o B2 Identification with situation.- v

L - 1 Well, he [Almanzo] was just Tike his father. o .

- He  handled ‘things really well: .~Except Mr. Thompson.
That's one thing he: 'didn't handle very well. e
felt like hitting\him. 0 boy! Would that ever’be
fun!  Whack! .- Lo _ _ T

B3 Factual speculation cpncérhingﬁinf0¥matibn~about

T plemeertiifer o
~ It sounded 1ike he [Mr. Paddock] ran a pretty good
. business because all the peop—just about every _
" person came-.in and well maybe that's because. that
, ~ was the only store in town. : :

 Category C: Relating background experiences to.stbry.informafﬁon for

comprehehsioh. } S S o '7:5f
o e N . E ) N " ) .\>;‘ ”‘":.vﬁ»;__»»]ﬂnr—"»_*_w“—” . _ B o
- oLl ~Using personal experiences. o I
AZ‘,HE [Hr. Thompson] was greedy. He was, selfish Just - NG
) | 11ke that man, that was.on—you know, Cratchet. and ‘
~ Mr. — that man that always said, "Humbugl™ )

C2 ‘Using 1nstructiona1 expefiéncés.- , _ .\

A2 |She. [Mother] had-to be patient. Like, if it was :
winter, well, um, they'd have just dried fruits e
maybe ‘and if, well, ‘she'd have to soak them. She'd
have, well, she—Tike if dinner's ready or something
b . and the men weren't back from town or something,
- she'd-have to be patient for them to get back .and
not be mad or.something. And well, she'd have to
be quite, well, she wouldn't have to worry, well, .
if the wagon was not too. good. ' Then. she would have— - -
- . . then if it broke down or something on the way—a s
S thunderstorm .or a deep snow or something, then'she'd -
: have to be calm in case her hysband got trapped or '
something .. . .. - oo v -\ :

Categbry;E{»vReteT1ﬁng.\

L He [Almanzo] was'a boy who lived on a farm. He Tiked  *
R colts and, he wanted to break them. He had fun around

PR SR o : e
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the farm\ He d1dn t. ESpec1a11y 1ike schoo] That's - i'p. »
‘about all 1 can remember ‘about him.-

i Y

~ Category Fi Failing to comprehend. v
‘ I don"t know if it was Mr. Pad]ock or 1f it was Father N
R ot , because they said it would be very busy because ‘there :
o R ;. was no.—. T-didn't: understand. I didn't understand ‘if.
L : - there was no railroad or if there was -one. But I thought
v o ' it was no railroad so that it would be busy so that lots .
- : \ of people would want um the wagons to ride and buggies
and stuff because ‘they needed to 9o to town——to get to
. the1r p]ace wherever theﬁ were oo1ng ’ _ .

TheAchi1dren's use of strategies tq_ansWerpthe-charaCter‘ -
‘analysis questions’which they'had used while reading (i.e., in protocol
'analysis) adds support to a major tenet of Chapter 2: "Reading/ ﬁ

: th1nk1ng cont1nues after the book is c]osed” (Boodman nd Watson, DR
| %ﬁ

S - e e [

T972,7p E:71 PR .

C Responses'to‘PTotuQuestionsi
. . X st . ) \ N N
“Followidg the character analysis questions, a.questionvcon4

: cerning'p1ot'was\asked‘ ”What was the prob]em the story was try1ng';'

é'tvaOTVe?” \The ch11dren 1dent1f1ed three prob]ems‘ wh1ch ‘were sub—i'b .
Sequent]y categor1zed as G H and 1. g o \; . S .
ACategory G: Nou]d A]manzo choose to be an apprent1ce or a.- -
" farmer? v‘? o :,hf’-‘ e T L

"CateQOry-H: Wou]d A]mahzo find- Mr Thompson and g1ve the

. o e e money back7 e o ‘l L ‘h: N \"\\<\\\\ T
o ,. L Category,I:‘ Shou]d a problem be solved by f1ght1ng? e

Thehcategor1es of responses given by.each ch11d;are,recordéd-_

in Table 4. Ly
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Response Categorization for Each Child
) . to Plot Question ’
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Gitegory 1 2 3 4 5 6 7 8 9 10 Total
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Tab]e 4 1nd1cades that the ch11dren general]y 1dent1f1ed at

1east one of the prob]ems the story was try1ng to so1ve Seven

AN

'_ch1]dren1§tated the key issue’ from the chapter, "Farmer Boy" (Category
”.:G)u Four ch11dren 1denb1f1ed the centra1 e1ement of the p]ot from
- \ . 9 -
the chapter, "The Pocketbook“ (Category H), Of these cht}dren, twot‘
1dent1f1ed both e]ements L : | |
_e{g.' Well, in one part they were try1ng to give Mr. a
.Thompson back his pocketbook—trying to find out c
_ who the pocketbook belonged to and they - found out.

In another part of the story, they were wonder1ng
jwhat A]manzo wou1d do: DR ‘

RN \
In add1t1on, three ch11dren a]so reacted to the f1st f1qht proposed

' by Mr. Paddock (Category I). The 1mpact %f th1s story s1tuat1on was

llhe1ghtened by a graph1c 111ustrat1on The argument between Father
Aand Mother over A1manzo S apprent1cesh1p was another factor that the,

A11dren consxdered 1n re]at1on to nght1ng (a1so Category I)

'«‘e.g. Everybody started td ftght -just because A]manzo

got $200. It started a lot-of fights . . Almanzo's
- Mom and Dad had a fight when Almanzo had the < -

. money . . . the problem was that everydne was-. f1ght1ng__
because Almanzo had gotten $200 R

s -
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Responses to Theme Quest1on 'A:, : f (' S R

\ F1na11y, A quest1on concern1ng the theme of the story was

asked "wWat do you th1nk the story was try1ng to tell you7”. The

_lch11dren 1dent1f1ed four themes, wh1ch were subsequent1y categor1zed B
, Category 3 ,Purpose for raid1nq _k T '

, ,Category.K. Va]ues demonstrated 1n,the story 4
Cateéory‘t; :Ident1f1cat1on w1th persona] re1at1onsh1ps , ’ a,,-"
| ‘..‘ L expressed in the story. %» | | “

, '.CategoryM The P1dE of the story. u DR |
The category Of response 91ven by each child is recorded in Tab]e 5.

N

- ? : Tab1e 5 1nd1cates that four ch11dren re]ated their persoda1 .

mean1ng for the story to the1r purpose for read1ng (Categorv J)

@ g We11 L think - it told me about how rouqh it was ..
~ o in p1oneer days and that it s—it's just kind of hard
“v to .Teave home sometimes .to work and raise a family. .
So I th1nk it's trywng to te11 ‘me- about p1oneer ‘days.

Four obTer ch11dren expressed the theme in terms of - one of

L

<

the va]ues demonstrated 1n thefstory (Cateqory K) vThese 1nc1uded
the v1rtues of hohesty, po11teness thr1ft1ness, assert1ng onese]f
o and the destruc%:ve force of greed wh1ch resu1ts in f1qht1ng f» B o

_je.é. “stand- Up for what you want to be even 1f someone .
' - wants you to be someth1ng e]se-—what you. want to be

“T .

B

One ch11d expressed the theme in terms of h1s 1dent1f1cat1on

»

:;Q‘V’w1th persqna] re]at1onsh1ps expressed in the story (Category L):"

o—

e. ~That if you' re ever oo1ng to-be an apprent1ce .
o wagon or car maker,.don te]] your motherI

N 'b F1na11y, ‘one ch11d stated the essential e]ement of the
A.i'p1ot (Category M) ' ' '

. e.g: About A1manzo, I th1nk Most1y.about A]manzo wanting a
) co]t , e -

P



Response Categor1zat1on for Each Ch11d
- to Theme Quest1on

Table 5 - - =

"Child_‘f B

,Tot51..'ﬂ_t~ 111

o 11tera1 statement

t - 1nferent1a1 statement !

94
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Perhaos the most 1mportant po1nt to note however, s that i
"fthese 10 prof1c1ent readers produced 10 d1fferent statements of theme
(The four ch1]dren who reIated p1oneer 11fe to the1r purpose for \
read1ng focused on d1fferent eIements of p1oneer life. ) As stated in’
“the- theoret1ca1 framework what one. takes from a read1ng exper1ence s
determ1ned fo a Iarge extent by what one br1ngs to that exper1ence
tlThus the persona11zed output that was observed appears to. have
iyreercted each\ch11d S endeavor ‘to. make sense of the new 1nformat1on
.‘nn reIat1on to what he aIready knew about Ianguaqe and the worId Tﬁ '
other words, the persona11zed output resu]ted from persona11zed 1nput-
SUMMARY OF FINDINGS OF UNAIDED RECALLS
o AND PROBING QUESTIONS oL
‘ifI. The una1ded recaTIs prov1ded 1nformat1on on the accuracy.
i of I1tera1 sequent1a1 recaII The 11teraI responses were pre-
'determ1ned by the type of quest1on These prof1c1ent readers were’

genera]]y accurate 1n the1r reca]] of story 1nformat1on

‘2 To answdr the character anaIys1s quest1on,_the ch11dren k

L

used strateg1es they had prev10usly used in protocoI ana]ys1s, partwcu-

larly 1nferr1ng However a maJor reason for the frequent use of 1nfer-<p

1

ent1a] responses was th0uqht to be the 1nferent1a1 nature of the

'quest1on

‘try1ng to soIve Most often, the1r statements were conf1ned to story
' fe]ements aIthouqh severaI ch11dren qenera]1zed the1r 1nterpretat1on of

'story eIements to reaI worId s1tuat1ons

4. In response to-the themegquestion; mpst of the children

|

‘3. The ch11dren 1dent1f1ed three maJor probIems the story was



. expressed a persona] meanlng 1n re]at1on to. the1r purpose for read1nq

or a unlversa] vd]ue The outstand1ng f1nd1ng was that each ch11d f

\

'constructed a s11ght1y d1fferent persona] mean1ng

" RELATIONSHIP OF FINDINGS 70 R LT
_ RESEARCH 'QUESTION 1 .., . C e e o rf
| Research Quest1on 1 e - g f'p‘f »:4f R, ‘).hn;'“f'.»
- ,/ : What comprehens1on strategies do prof1c1ent readers ‘in
- . this study use when reading a. story wh1ch they encounter
- Within an environment des1gned to be conduc1ve to the
comprehens1on process7 k : :

e . . . o

3_‘-‘informat1on to answer th1s question was gathered from protoco] \ _ﬂ,‘
'ana1ys1s, una1ded reca]] and prob;ng quest1ons The main source of

. 1nformat10n was protoco] ana]ys1s Throuqh the use of prob1ng o g A

{1quest1ons, some 1nformat1on was ga1ned even though 1t appeared that

: the coqn1t1ve Tevel of the prob1nq quest1ons predeterm1ned to a . tén

_ 1arge extent the 1eve1 of responses However 11tt1e 1nformat1on

;was gathered in una1ded reca]] because thé task requ1red a 11tera1 ’ :fv’ ; -

. ‘sequent1a1 statement of story events : . ' _ “f”'-; . ‘ L

| S1x categor1es of comprehens1on strateg1es were 1dent1f1ed ,f:;L.j ;_%f‘.

.vv1n the responses to protoco] ana1ys1s. These cateqor1es 1nc1uded

A extending beyond g1ven 1nformat1on (subsequent]y referred

to as lateral. extens1on) i

‘B: re]at1ng story 1nformat1on to purpose for read1ng,

C: 'us1ng background know]edde for comprehens1on, ,:

be; reduc1ng a]ternﬂt1ves for continued story act1on (sub—
.;sequent1y referred to as 11near extens1on) '

vh?E;};rete]11ng,’

.

ST '
‘failing to comprehend.

A ‘. - . A




_ 'Thé'pre&omfnant use ofjeitending'strategies”(Ajand'D)'with \ '
fthe re]ated strateg1es (B and C) 1nd1cated that these prof1c1ent
readersnconstructed mean1ng rather than mere]y focus1nq -on the factua] y

' 1nformat1on prov?ded in the . story (E and" F) E ;” ~,;:'f t““.dy'”v:
w1th1n th1§ maJor f1nd1ng, two response pattern types were h~¢‘,f ‘;j'ﬂ TT
3 observed and 1dent1f1ed as’ L1near Group (1) and Latera1 Group (2). p o :;:‘;!ﬁx’
L1near Group (1) reSponded proport1ona11y more often to the p]ot of : ‘v,'_fj;:kj‘
;the story, 1 e , pred1ct1ng what wou]d happen next whereas Latera] ‘ o
‘Groupq(Z) responded pr0port10na]1y more often. to the 1m011cat1ons of o
character att1tudes anduemot1ons, i.ety f1111ng out what the text {?L“.'
}prov1ded In add1t1on, Lateral Gr0up (2) reto]d port1ons of d1scourse
"whereas L1near Group (1) never used this - strFtegy in 1so1at1on -Thetwfafiﬁ'
' s1gn1f1cance of these f1nd1nas in re]at1on to Research Quest1on 1 y{g}_f-'
needs to be further 1nvest1gated | | | i | |

In response to- the character ana1ys1s quest1on, the ch14dren »L | _L
'i7used all categor1es 1dent1f1ed in protoco] ana]ys1s except Category D ‘
(reduc1ng aTternat1ves for cont1nued story act1on) wh1ch operates w1th1n{f :_Q;.;f%‘
.the codt1nes of the story The use of most of. the: strateg1es they had -
used dur1nq protoco1 ana]ys1s to answer the.character ana1ys1s _" e .
,quest1ons appeared to support Goodman and Burke s statement - \G?:, )5;‘ "G?v;; T:“
T:fthat “read1ng/th1nk1ng cont1nues after the, book is c]oseda” / o ’
| An outstand1ng character1stic of responses to protoco] ana]ys1s G~"'h
"‘and prob1ng quest1ons was that each ch11d constructed h1s own 1nterpre--‘ :

: |
- tat1on from tqe same story 1nformatlon to create responses that were

jpersona]]y h16 in, many respects



BT S RELATIONSHIP OFFIQDINGS-TO e
o .. . .., RESEARCH QUESTION 2 : o

Research 0uest1on 2

V-
YU e

In what ways does the 1nstruct1ona1 enV1ronment nanuence
" the comprehension strateg1es used by the subJects in the
study7 : . _ :
| , : 7 : _
It appeared that the teacher pIanned exper1ences had 11tt1e e
bear1ng on the strateqwes used in protoco] ana]ys1s ‘as the ch11dren
used 1nstruct10na1 exper1ences for comprehens1on onIy 5% of the t1me

0

Th1s f1nd1nq may be reIated to the use of 11terary d1scourse as ooposedb F“W .
to 1hformat1ona1 d1scourse for protoco] anaIys1s The background . '_v k;%ff _
exper1ences prov1ded at Fort Edmonton and I§85 Street, and at the. ; iv' \
1earn1ng centers (Chapter III) 1nvo]ved factta] 1nformat1on wh1ch the ‘
chw]dren may have}pe]ated more eas11y to 1nformat1ona1 d1scburse than t'.d.'
tto the story format of the chapters from Farmer Boy

Througﬁ the use of 1nstruct1ona] exper1ences, the teacher/ o
¢esearcher pIanned that the ch1Idren wou]d deve]op -a mean1nofu1 ourpose
for reaﬂing the’ story from armer Boy The ch1Tdren reIated story |'1 '};

. .
1nformat1on to purpose for read1ng 11% ,of the t1me in protoco]

o

ana1ys1s However the e]aborate teacher preparat1ons d1d not seem
“to be a maJor factor 1n the development of the ch11dren S 1nterest
1n the centraI quest1on, "what wou]d 11fe be I1ke for me 1f 1 were
a pwoneer ch11d in AIberta7" As suggested 1n Instruct1ona1 o
Outcomes (Chapter III) the p]an became purposefu] as the Gh11dren S .
actlver 1nvoIved themseres in answer1ng the cent;aI quest1on Con-°
tr1v1ng the un1t before the ch11dren were 1ntroduced to it appeared

to I1m1t seweral pOSs1b111t1es for Ihe1r act1ve 1nvoIvement in.
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:fJ/-“s arching‘for tpfOrmation. Possibi]ities for'adapting the teacher's

vo]e-are discusséd in Chapter V.

REVIEW OF CHAPTER TV.AND &
IR | OVERVIEW OF CHAPTER V. |

«

| Th1s chapter has. prov1ded an,ana]ys1s of findings in re]at1on
’ to the two research quest1ons posed in Chap%er I Respoqses to
protocol.ana1ys1s were categorized.and,discussed. gFindfngs'ofsunaided -

l o~ recalls andrprobing questions were a1so discussed 'Fina11y, the

'f1nd1ngs were eva]uated‘1n terms of the research quest1ons

€2,

Chapter v presents the 1mp11cat1ons of ‘the ¥indings for the'

theoret1ca1 framework for 1nstruct1on and the 1nstruct1ona] env1ron— o

r

- ment and for further research N R Jy_‘



' CHAPTER V'

e i

IMPLICATIONS FOR THEORY, INSTRUCTION AND RESEARCH -

S In apter V, impIicatiOns are drawn for the theoreticaI
- gframewonjj\ﬁar

further research 1n reIat1on to the f1nd1ngs in this study- ~ The

In
nstruct1on, the 1nstruct1ona1 env1ronment and
—~

chapter begins w1th two proposa]s for mod1fy1ng the theoret1caI
framework Second two 1mp11cat1ons for 1nstruct1on in read1ng are

1)
d1scussed Thtrd, an 1mpI1cat1on for the teacher S roIe in devé70p1ng

the 1nstruct1ona1 env1ronment is exam1ned Fourth, a maJorl1mpI1ca- o
. t1on for research in educat1on is proposed FJnaIIy, p0551b111t1es
' for reIated stud1es are suggested | o
| IMPLICATIONS FOR IHE THEORETICALIFRAMEwbRK | oL
The mode S% the comprehens1on process descr1bed 1n Chapter II
-anpears to account for moSt of the comprehens1on strateg1es used.

o

by prof1c1ent readers in this study The ch11dren used their: purpose-
- for read1ng, background exper1ences and 1nformat1on in the story to
-construct mean1ng ThJ comprehens1on modeI fhrst.presented in -
. Chapter I, is presented aga1n (Fxgure 1. Howeyer, this'modeTVdoes;.
‘not account for two aspects of the comprehens1on process observed in
| * the study o ' ' |
F1rst the study ‘showed that the prof1c1ent readers constructed::j
‘; meahing not onIy by th1nk1ng ahead as they read the story (I1near -
extenstontor;predjct1ng) but by th1nk1ng bevond the story as they

1100
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. ENCOUNTERING .\, =~ COGNITIVE "\ /7 N . MAKES NG/ reepack
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| Vor
Figure 1 .

Qeadihg,Comprehénsion‘
’ (C. 0lson)



""read (1atera1 extens1on or 1nferr1ng) F1gure 1 shows that

-

' readers constructed and rev1sed pred1ct1ons as they samp]ed the

'..'surface structure The f]nd1ngs of thﬂs study 1nd1cated that

'the prof1c1ent readers also constructed 1nferences as - they sampled
the surface structure Thus, 1atera1 extens1on was: an 1ntegra]

'part of the c0mprehens1on process for these proficient - readers.

| ' Second the 1mp11cat1ons for 1nstruct1on wh1ch deve]oped from
' the theoret1ca1 framework 1nd1cated that the teacher cou]d des1gn the'
1nsfruct1ona1 env1ronment so that ch1ﬂdren cou1d use the elements of
. the comprehens1on process\1n a sequent1a] way (Refer to Figune\l.)
"However, regard]ess of the teacher S focLs on a'particu]ar e1ementlof
the process at any given t1me, each ch1]d used the ava11ab1e‘fnforma—
ﬁt‘t1on in h1s own way. Whether ‘the 1nformat$on prov1ded background o .
exper1ence§ and/or a purpose for read1nq and/dr feedback depended on
how the ch1]d used 1t For examp]e, the 1n1t1a] exper1ences seemed

to provide feedback for some- and the final (feedback) procedure,

a purpose for further read1nq for some. In the same way, Mrs V~_"
. y ,

Sta1nton s talk appeared to be the f1rst mean1anu1 encounter for others,>

F1gure 3 presents a rev1sed mode] of the comprehens1on

process Th1s mode] accounts for ]atera] extens1on as an 1ntegra1 part

of the comprehens1on process (see F1gure 3 L1near and- Latera] _ \
“Extens1ons) It a]so 1nd1cates that. the ch11d determ1nes whether to-
f‘use 1nstruct1ona] exper1ences as the teacher 1ntended (see_FigurefB—f

Persona] Search for Mean1ng)
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IMPLICATIONS FOR"INSTR%CTION:

ImpﬂicatTOns foA'instruction deveToped'from an analysis of '

“responses ‘in protocoT anaTys1s, una1ded recaTTs and prob1ng quest1ons

/

These were feedback procedures and therefore, the implications for
: 1nstruct1on relate to the feedbtck part of the comprehens1on modeT » ' ﬂ
F1rst, a quest1on1ng procedure common]y used in read1ng ser1es is’ -d
b ;
exam1ned SecQ/ﬂ feedback procedures other than quest1on1na are
).d1scussed ' \- | g ’ | s
e, _ N
Because read1ng is a persona]1zed search for mean1nq, 1t 1s

Cr1t1que of a Ouest1on1ng Procedure

&

‘1mposs1b1e for the authors of .a read1ng ser1es to ant1c1pate the
correct“ answer to an’ 1nferent1a1 quest1on vHowever the correcth‘“ -
answer ws.often prov1ded-1n the teacher s manuaT The foTTow1ng
xexamp]e is taken from G1nn Read1ng 360 (Teachers Ed1t1on, T972
140) The teacher 1s 1nstructed to read the poems "Penc11

n Magic“ (see Append1x F for "Penc11 Mag1c“) and ask the quest1on,‘ |
‘“What eTse bes1des a penc11 and paper does ‘a person heed to draw
‘aTT the th1ngs that are ment1oned7“‘ The g1ven answer 1s “Imag1na— K
t1on: A ch11d who cons1ders answers such as ta]ent or t1me or the
- teacher s perm1ss1on is at Teast part1aTTy wrong because he does not
@lsuppTy the answer that the authors of the ser1es dre Took1ng for j?" E
__Th1s restr1ct1ve and untrust1ng att1tude towards the child's act1ve

.and spontaneous 1nvo]vement in. 1nferent1a1 cogn1t1on dJrectTy opposes 'j;;fl

urrent 1nformat1on concern1ng the nature of ‘the c0mprehens1on

L fffprocess The opportun1t1es for us1ng past exper1ences and shar1ng

- N C o - a . - - -
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knowIedge may be h1ndered by the teacher S, expectat1on of a, part1cuIar

ianswer A more open approach wouId encourage each ch11d to Iearn
' from others; to rece1ve feedback on the effect1veness of his compre—‘,*

hens1on bnd to expand h1s exper1ence Pase
\ ’ ' ’ ' , - - e

E Alternative Procedures. for i 3 (
© Receiving Feedback - L -

One reason teachers ask quest1ons is to rece1ve feedback for
evaIuat1on on the effect1veness of a ch1Id S comprehens1on 'In' '

‘7'Chapter III, aIternat1ves to ask1ng quest1ons were eprored .Two a
1 _

";feedback pnocedures wene- emponed at the end of the 1nstruct1ona1

. pIan F1rst the ch11dren d1scdssed wh1ch era. (p1oneer or present) _

: they wouId prefer to I1ve 1n Subsequent]y, they wrote and produced

V"}:the pIay “The L1fe of P1oneer Children.™ It was ev1dent dur1ng

’f_pIann1ng and pract1ce sess1ons that the chi]dren cons1dered stag1ng,
o costumes, props, roIe types, act1on and d1§?ogue in terms of khow—
Iedge ga1ned dur1ng the 1nstruct1onaI pIan and that this funct1ona]
.;use refined and deveIoped that knowIedge  They aIso‘used other,;
-sources of knowIedge, such as how to write a play. InformaI and "',(

- formal- feedback wou”d aIso be poss1bIe through the use of prOJects

b':-ftreIated to ‘a part1cu1ar area of cIass study or 1nd1v1duaI 1nterest

"7-wh1ch a ch1Id wouId choose to ‘do, and then present (Spache, 1976) ;‘ jm;

These 1deas for feedback compIement the nature of the. Compre_ e

g

;”hens1on process because they prov1de for the ch1Id S 1nvoIvement 1n

i - choos1ng a prOJect that is of 1nterest to h1m, i. e ) reIated to what

"I',i: he knows and wants to- f1nd out ‘Also, the presentat1on €Or performance) . Qi:p

fprov1del a I1ngu1st1c and soc1aI purpose for susta1ned 1nvoIvement

e

~—



Each ch11d benef1ts from ‘the . know]edqe wh1ch the others share The
teacher benef1ts too, because she receives 1nput (e;g , for eva]u.'1.~

~ from each ind1v1dua1 in the c]ass In short, such feedback pro-

cedures can a]low the ch11d to structure ; S own 1earn1ng to. a much

-greater extent-than is otherwmse possTb],. Because 1nd1v1dua1

O :part1c1pat1on is enhanced eva]uat1on of the ch1]d!5 1earn1ng could

be more prof1tab1e for both teacher and ch11d than many quest10n1ng ‘ j'd' =

f‘procedures. DR ;;.-"' : & S R
IMPLICATIONS FOR THE/TNSTRUCTIONAL ENVIRONMENT

There were two maJor f1nd1nqs that 1nd1cated teachers shou]d

adopt a respond1ng ro]e much more: frequent]y as compared to ther
: .trad1t1ona1 role as the structurer of 1earn1ng exper1ences F1rst
el the overwhe1m1ng use of 11near .and 1atera1 extens10n strategles 1n B

. ;‘

protoco] ana]ys1s 1nd1cated that cpnstruct1ng mean1ng when read1ng was

"]'natura1 for prof1c1ent readers in this study,p1 e., - they used the thher‘f

\ - !
1eve1s of cogn1t1on in the absence of questions: to direct the1r ' R

th1nk1ng : Second the teacher/researcher tr1ed to structure an

1nstruct1ona1 exper1ence to comp]ement the nature of the comprehens1on

"process but each ch11d appeared to use,the 1nformat1on in h1s own way

In a respondhnq ro]e, the: teacher wou]d serve as a resource

: }person who 1s aware of ‘the varwous exper1ences and mater1b1s‘that are
cava11ab1e | She would prov1de opportun1t1es for act1ve 1nvo1vement on

"f\the part of the ch11dren by respond1ng to quest1ons, 1deas and. concerns,l . fV

:d11 e. N by 11sten1ng and reacthg to the ch11dren much more. “To- o

c1ar1fy the d1fference in role expectat1ons for the teacher and
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chderen, an examp]e of a teacher d1rected mode] of 1nteract1on is

tab1e is fo]]owed by a cr1t1que based on the nature of the compre-

hen51on process.

“

e S

Table 6-

'-presented in Tab]e 6 and a ch11d centered mode] 1n Tab]e 7. Each

A

‘A Teacher-DirectediReadingtExperience

Condensed from‘the Teachers

' Ed1t1on of W1th Skies and w1ngs (G1nn

Read1ng 360, Level 9, 1972, pp. 131-]37) (See Appendix G- for a

h

N

TEACHER S ROLE

Introduce the new ‘words "

wr1t1ng them on, the cha]kboard

ﬁ[:~D1rect chlldren to:

,“

Rém1nd ch11dren the uni
ca]]ed "R Feast of Fun”

¢

'ﬁGrandpa'starm”
P

by

t is .

D1rect ch11dren to

Ask what could happen on a
farm that wou]d be funny

N

~\ .

Te11 ch11dren ”Grandpa S Farm"
s ca]]ed a ta]] tale. ‘

S . D1rect ch1]dren to

Say, ”The p1cture on: page 95

shows a fire barn on
Grandpa S farm R

D1rect ch1

ren to:

At

:, F1nd the title of the story and
“name of-the author in the Tab]e _
of Contents. . ‘ :

:Grandpa
-.,handsomb bu11d1ng

synops1s qf the story, ”Grandpa S Farm“ by James F1ora )

 CHILDREN'S ROLE

. 7

Check the meaning: of the above

‘words in the g]ossary

’.:Respond to question.

Decide Whatfts'“tall“fabout it.

Read pages 94 to 99 to ]earn how .
‘happened to have such: a

~N



‘Tab]e*ﬁ (EOntfhued).

TEACHER'S ROLE

- Ask the fo1]ow1ng questions .

after  the children f1n1sh
" reading:

~What did ypu th1nk of Grandpa s

story?

Which part. d1d you th1nk was
funniest?

What did- Grandpa mean by the
Big Wind of 347 i

'4'C;;

'Ask the fo]]ow1ng uestions
after: the ch11dren?f1n1sh
reading:.

Which parts of the sect1on

- did you think were humorous?"f
-Do ‘you think, any part of the

story might. be true?

- Which parts7

;Why7

Remind children they were. tol -

think about a tall tale- as
they read the story

'Ask if the found anyth1ng
“ta]]” in Grandpa s. farm.

1f ch11dren ment1on phys1ca1
ta]]ness only, draw out
exaggerated incidents, list
them on, the cha]kboard

D1rect ch11dren to

. Direct Chi1dren‘tb;ﬂ-;f

‘-.i'Chdereh respdndi L

CHILDREN'S' ROLE

' éespond to'questions;

Read pages 100 to 103. Read .to
. *'see How Grandma's cow salve
~‘helped the farm..

Respond to questions.

3
3

®

- Describe Grandpa 's mood when he -

'was telling the story ‘They .

"should realize that:Grandpa was
apparent]v ser1ous when he: to]d

. _'h1s ta]e S

108



. . Note:

’”*the ass1gnments

" TEACHER'S ROLE

Example of a suitable
udef1n1t1on i
"a story that is funny

'f;because of exaggerated.

; happenings and one ‘that
is told in.a serious
‘manner"

.

‘Direct chidren to:

'.dr1te sentences on -
'chalkboard | o

\ .

Provide opportunities for
children to. read other tall
ta]es

| )/ii“ CHILDREN'SLROLE o

_ Direct chi]dren'to: “’Try to keep the tale br1ef

~ * Read the story aloud:
.. minor changes. "

Develop a simple def1n1t1on of a .
tall ta]e ‘

v

Reread the’ story in order to paint

p1ctures of the events “in- the story;"

Present the f1n1shed o1ctures w1th
an oral reading of the story to an’
jaud1ence

e

Write & ta11 ta]e as a group
Ch11dren d1ctate

) .

~end the story with a good sentence.
Make any. '

“
)

v

Try to -

tab]e 1

In Tab1e 6, the focus is: on the teacher s ro]e

AN

WOrkbook and worksheet exerc1se§ haVe been om1tted 1n th1s

‘purpose for read1ng, gu1des the read1ng,_asks the quest1ons, gives

There appear to be severa] prob]ems with th1s _'

1nstruct1ona] procedure when the nature of the comprehens1on process

1s cons1dered

l

S I Background experience:

The Teachers' Edition assumes

She states a L

109



\\—act1v1t1es for rece1v1no feedback but generaTTy, the ch1T

! [

[
i

: that thech1]dren have not had any exper1entes w1th tall tales.

D
Ch11dren are. not g1v§Q\the opportun1ty to share expe&\ences w1th
N | -
"fish storwes,“ or exagée(at1ons, or other taTT taTes they have read.

;

:‘2, Purpose for read1nq The teacher sets the overaTT

purpose for read1ng and the purpose for read1nq each part of. the

vstory In each case, the ch1Tdren are to read to f1nd a T1tera1

 detail. The authors of this Tesson have obv1ousTy 1nterpreted "purpose“

as an 1nstruct1ona1 reason for read1ng they 1nstruct the ch1Tdren ‘~

/

B what to th1nk about beTe they are read1ng The nature of the compre-

A

':zhens1on process, onéthe other hand, 1mp11es that the children must .

’ a{..perce1ve a mean1ngf 1 purpose for read1ng ’ Thus, they act1ve1y

construct mean1ng wh1ch 1s necessar1]y un1que 1n some respects because

-

T'?of the d1ffer1ng nature of each 1nd1v1dua1 s cogn1t1ve structure

:'_T.{TETT1qg5Ch1Tdren what to th1nk about wh1Te they read coqu 11m1t
H(Q.,

: pthe range of comprehens1on strateg1es wh1ch they empToy ' \._”‘ -

3.. DeveT;pment of concepts FoTTow1ng the read1nq exper1ence, L

the ch11dren are 1nstructed to define ”taTT taTe " Th1s study found
fthat the mean1hg wh1ch the prof1c1ent readers constructed was f1rst

' persona11zed then genera]1zed A def1n1t1on (wh1ch is abstract)

deveTops as the cuTm1nat1on of one's. personaT encounters w1th a..

phenomenon (wh1ch 1s cohcrete) Th1s 1soTated contact w1th a. taTT

taTe woqu not prov1de suff1cnent ev1dence for the! deveTopment of a

v_genera11zat1on regard1ng the common charactertst1cs of taTT taTes

4,ﬁ Feedback The teacher ass1gns prOJects These are usefu]

en wou]d

. be more act1ve1y 1nvo]ved 1f they were given. the oppor un1ty to suggest



s

e

a]ternat1ves of 1nterest te them ' A shar1ng t1me wou]d be more -

mean1anu1 if groups of ch11dren had d%fferent prOJects to share

¢,if~'-"- ;0 Table 7 - D
A Chﬁ1é&<%?tered Reading Experience . .
‘\.. ."— A———*— —s = ——— S — - v‘ . - . s .
' Excerpt transcribe f om -a- v1deotape of M Trimm 1nteract1ng w1th her
Grade 1 class (197 ) .
| o _ “Airplane Research"
Two boyé had prepared a chart wﬁth chtUres and written ekp1anatﬁons
concerning the history of aviation.  The followina is an outline of
the1r c]ass presentat1on . - j - :
© TEACHER'S ROLE .~ CHILDREN'S ROLE"
S Ly This 1s#pur‘aifp1anefneseatch.
: (reading) First men"thought they o
could fly with.wings but it did not >
.~ . work well. (Shows drawing of a man .
, UL . jumping off a cliff, his parents -
R R LG ., - watching in horror. ) He exp1a1ns
¥ | o . : - " ||_', -
T R Lo ~ He d1ed _
. 1'-;’ o ’ '_' :‘-(read1ng) Next they built p]anes ,
N e that did not fly well. Explains
S -~ - that planes were too heavy. ~ - =
Teacher e1ar1ties P]anes' - ' ' o
were not designed well.. - SRS SR :
. Explains. '..:YAJ» . N Y Y ”t
| ; 5\’f”7i a "(reading)g'Tne brothers called ‘
o ~ Oryville and Wilbur Wright built
‘ . _ : planes ‘that codld fly. (Show.
e T S drawing’ of a bi-plane.) :
ﬂ T S
Asks, How many wheels does o AR A B
" a bicycle have? Tr1cyc1e7 o
.- If you hear bi or tri in e A N
front.of-a.word, what do ;-;".'{_ . vx;.', ‘ ;*_; o
- you know7 R L B " T
- v o P Severa] ch11dren respond
RN S
: o D '(readzng)~ Men wanted to f]y ]1ke
) T o B ,,b1rds so ‘they built planes without:

.. motors. (Show draw1ng of a g11d?r
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Table 7 (continued)

TEACHER'S ROLE = "CHILDREN'S ROLE

EXp]a1ns, I've been in one. It's
very scary, you th]nk 1t S crash1ng,

e . ) (read1ng) Men wanted to fly fast
A S0 they built Jets (Show drawing
o of a jet.) _ i

. Exp1a1ns I‘ve_been in a jet, it's.
o very’nice,‘comfortabTe ’

;;1; o "'Vb Shows' resburce: book for .the report
<ﬁ." , Explains, Th1s book was qu1te handy.

Asks "Why?" o

Shows sources of draw1ngs and
1nformat1on

JAsks "Is 1t f1ct1on or ', oo ’,'- '7“‘5' R
non- W1ct1on7“ -~ : ' ; P : :
- ~Children unsure.
Teacher eXp]aﬁhs.

Comments "You’ 've done an R L
exce11ent job exp1a1n1ng '

your information and where
1tcmmsfmm”

Jn\Tab]e 7, the children have'structured‘the%r own learning
-exper1ences to a 1arge extent The teacher assumes a respon1ng ro1e,

much more frequent]y She Tistens to the ch11dren and adds her con~

'_gtrxbutnons to the dwscuss1on The quest1onsysheﬂask57are des1gned tot' ;‘- .,‘\ \»

‘ 3h919 c]ar1fy, develop or. expand 1deas which the ch11dren “have ™ - ;‘} - ?§~'?'1f,

ilgsresghtedk” o Y | "t.'“xt';ﬁ;;;yr:jw :qb;_',,‘_e_yj'f .\ri* : f.tvu ,?‘  o
' ‘:i.-j;’ Ba¢k§round‘experiehces The ch11dren soootaneousi; 'w':h_ S e

1ncorporated the1r background exper1ences dur1nq the shar1ng t1me.

Perhaps, these exper1ences he]ped mot1vate and susta1n 1nterest as

® . C i




‘ the prOJect progressed

} 2. Purposes for read1ng The.most obviousvpurpose forlreading
twas‘to:gainvfactdaT 1nformat1onﬂconcerning'the.history of avtation.
The researchers were'fnrther motﬁvéted’by the’ requirement Of‘accuracy_'
-in»reporttnqrbecause,they.were introducing the=informatﬁon to,the
other children.in the'c1ass‘ The shar1ng t1me therefore‘provided a
- real-life purpose for read1ng | o

3. DeveTopment of conceDts The teacher and ch1Tdrén shared:

———

the1r knowTedge Thg teacher bu11t on the 1nformat1on orov1ded by

_the ch1Tdren so that concepts were: deveToped in a mean1ngfu1 way. \;t
~4 Feedback The shar1ng t1me experwence prov1ded feedback,h; ;i d;_‘

for the teacher and reporters on the effect1veness of read1nq compre—T \\

hension in an‘1nforma1 way. FoTTow1ng most of.the presentat1ons the -

aodience‘(cTassmates) also had an opportun1ty to evaTuate the pro—.

- ceedings ‘and ask’quest1ons As ”A1rp1ane Research” was one of thev" ST

Tatter presentat1ons ontthe v1deotape, ”Shar1nq T1me,ﬂ erhaps there

- .,. i » Y e a

: Twas 1nsuff1c1ent t1me for aud1ence react1ons ' However, audwence

react1ons are an 1mportant source of feedback

The outstand1ng d1fference between~TabTe 6 and TabTe 7 1s the
Anature of the teacher S. roTe and therefore the 1nstructaona1 env1ron-‘f.'
}‘ment In TabTe 6, the ch11dren depend on the teacher to 1dent1fy :

' .their roTes _ they respond to her d1rect1ons, quest1ons and’ ass1gn— _
- ,-mentso\ In TabTe 7 the teacher depends on the ch11dren to 1dent1fy

alher roTes she responds to the1r 1nterests and the Tnformat1on

et e
PR

they prov1de e “5"7"f,"- e N *-."' :a‘f¥?n\”¢ \,;. .
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, IMPLICATIONS‘FOR FURTHER'RESEARCH : B S
: . . . -

Long1tud1na] Ethnoqraph1c Research

As the research progressed, a major tmp11cat1on for further
. research became ev1dent Long1tud1na1 ethnograph1c research, 1 e\,' s :
research conducted in a c]assroom over-a substant1a1 per1od of t1me f'” .
which tr1es to study the factors whxch affect a produ@t or process,- .
.may be necessary to ga1n further 1nswght 1nto ‘the nature of the -

oAl

fcomprehens1on process. _ ) |
e In th1s study, the use: of protoco] ana]vses\and\prob1nq
quest1ons prov1ded 1ns1qht concern1ng the strategies wh1ch the -
prof1c1ent readers used to comprehend a story However protoco]
;ana]ys1s d1d appear to affect the cont1nu1ty of the process A more |
Enatura1 way of obta1n1ng 1nformat10n cohcern1ng the comprehens1on

4

R from the1r read1ng over a; oer1od of t1me The use -of typ1ca1 c1assroom Tae

'process wou1d be to observe how ch11dreu cons1stent1y use 1nfdrmat1on

f”stfeedback procedures for research wou]d a]so prOV1de pract1ca1 anforma-

,.’ el

. '“t1on for teachers
N

<« .

’A s An 1nstruct1ona1 p]an was an 1ntegra1 part Of th1s study.

»»However the teacher/researcher used another teacher S c]aSsroom to

.carry out the two week plan wh1ch was 1so]ated from other c]assrﬁo
. \ \ ~, - R
stud1es 0bserv1ng ch11dren in the1r natura] sett1ng as 1mportant ol

- s

bfbecause the comprehens1on process of’ each ch11d operates wwth1n that

' ‘:Vﬁ,sett1ng The events.of the ent1re schoo1 day requ1re ‘the, ch11d to

-

e ‘>make sense of new experwences in re]at1on to h1s coqn1t1ve structure R o
. ReadJng 1n a funct1ona1 1anquaqe framework is 'one way that\the

wo st

o ch11d can make sense of his exper1ences Trying toistudynread1ng -

~



115

“'outside of thjs naturaT setting, part1cuTarTy try1nq to "contro]“
eT1m1nate factors that affect it, coqu seriously Jeopard1ze the va11d1ty
of the data that are coTTected and the concTus1ons that are drawn &

One exampTe of Tong1tud1na1 ethnograph1c research is a current
Study - by Graves (1979) He is involved in a two year study which
‘ 1nvest1gates how ch11dren change when they wr1te

o The study w1TT foTTow e1qht ch1Tdren from grade one throuqh
grade two, and eioht children from grade three through
- grade four in five different cTassrooms - Since” the case
. study method-will be used, readers [of the. study] can expect
. deta11ed observations when children write, play ox compose
~in any area that might affect. what a. ch11d does 1p~§he
/ wr1ﬁ1ng process (p 77) . :

The purpose of the study is to prov1de teachers w1th 1n$:(mation ,

v

concern1ng ”the protess of wr1t1ng and. how young wr1ters deveTo

- o~

( 77) in order that they m1ght “'read out from ch1Td behav1ors to R

L - S T

wr1t1ﬂg.whether the ch11d 1s ready or not”'(p 78) f Thus, there
) J“cmay be a Tog1caT and necessary.rZTattonsh1p between ch11d centered
-T1 . research and ch1Td centeredt1nstruct1on N o
’ lmp]ications;for ReTated Research

.

ReTated research shoqu focus on how the ch1Td structures
mean1ng as he reads There are many pTans for research wwth1n the f

Tong1tud1na1 ethnograph1c modeT wh1ch w0u1d accommodate th1s

s e e

. \,\ ) - i - : o . - ) O Y .
o focus _ E . L ’f;T

.,\ h T The study of the comprehens1on strateg1es whwch deve]op

among students in var1ous cTassroom env1ronments, such as those >

N

-contrasted in TabTes 7 and 8, coqu prove 1mportant

ol

"2:_ A study similar-to that pTanned by Graves (1979) coqu{f

_ teach1ng act1on, rather than Tnfu51ng methods 1nto the teachtnq of T:;&f‘; }



. examine the deve]opmenta1 aspect of ch11dren s use of comorehens1on

.

'-examined:cgf;“--"

. was that the ch11dren confronted new exper1ences in a. persona] way

strateg1es

‘3. Strategies used by children of diffgring abilities
(e{ghi-proficient andfnonéprofictent readers;vlow and high IQs, etc,)

cou]d be compared S . B » y
4. Strateg1es used by ch11dren to read. d1fferent k1nds of

discourse°(e.g., informative, persua51ue, nacrat1ve,_etc.) cou]d be_

N

CONCLUDING STATEMENT

‘This study has. revealed more fully to the researcher the

comp]ex1ty of the comprehens1on process The most 1mportant f1nd1nq

'-"1 and took from those exper1ences what was relevant to. them. In

'“'re1at1on to th1s f1nd1ng, factua] 1nformat10n bapkground exper1ences

and purposes for read1nq appeared to be used as spr1ng boards‘

f for h1gher 1eve1 cogn1t1on, 1 e , 11near and 1atera1 extensions.

- ch11d knows, can be 1mp1emented in the c]assroom

Thus, the ch11dren act1ve1y constructed meaning. | Therefore, it \
appears that a teacher cannot 1nst1]1 know]edqe But she can.initiate
1nterest prov1de gu1dance and resources, and respond to the ch11dren s
quest1ons and concerns In th1s way, the tenets of. the comprehenS1on

~

proceﬁs read1ng as & funct1ona1 use of ]anouaqe re]ated to what the

-

. N
N\,

(/-J/Q"‘\
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o 0 CHAPTER 5%
‘ , - BIRTHDAY o e
C : L R :
Next ‘morning while Almanzo was eating his$ oatmeal, ; p. 49 .

Father sa1d this was_his birthday.. Almanzo had forgotten
it. ' He was nine years o]d that cold winter morn1ng

-

IlThere s someth1ng for you -in the woodshed w Father
said. :

s,

\v % o A]manzo wanted to see it right away But Mother said BN
7f he did not eat his breakfast he was sick, ‘and must take
med1c1ne Then he ate as fast as he could, and she said:

"Don' t taQe such bwg mouthfu]s "

: Mothers a1Ways fuss about the way you eat You can . p. 50 - o
hard]y eat any-way that p]eases them. _ . -
.o But at 1ast brFakfast was ‘over: and A1manzo got to the ‘ ,
woodshed. There wasia 1ittle ,calf-yoke!. Father had made it (1) ST

. of red cedar, so-it was strong and yet light. It was Almanzo's
-~ very own, and Father said, .. | . -

”Yes,,son,vyou are_o]d'enough now to break the calves." .

. Almanzo did not go to:school that day. He did.not have
" to go to school when there were more important things to do. He :
carried the little yoke to the barn, and Father went with him. = - N
Almanzo thought that if he handled the calves perfect]y perhaps
‘ Father might let h1m help. w1th the co]ts next year

Star and Br1ght were in the1r warm stalt in the South
Barn. The1r little red s1des were sleek.and silky from all the
curryings Almanzo had given them. They crowded against him when

\ - he went into the stall, and licked at him with their wet, nough
tongues. . They thoUght he had brought them carrots. They did -
- not know he was going to teach them how to behave ‘Tike bwg o pf551
/oxen : ‘ , A: A

, Father showed h1m how to f1t the yoke carefu]]y,to the1a
soft necks. He'must scrape its inside curves with a _pit o€ v ’ 1
broken glass, till the yoke fitted perfect]y and.the w was
silky-smooth: Then A1maan let down the bars, of ‘the 53231‘ and
the wondering calves followed him 1nto the dazz11n0, co] , snowy
barnyard > a o e

N « -
K g

. ; 4 ) » "
. 0t . ' v 7 B T Lo
T S . e S C e o e
R R - . A . . i ) L. e o

) <

)

Laura Inga1]s W11der Farmer Boy (New York: - Harpere;1933),ﬂ; - S

pp. 49 64.
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" *Fatker held -up.on end of- the yOkevm11eA]manzoq1awd the

other end on Bright's necE Then Almanzo 1ifted up the bow ;

under Br1ght s throat and pushed its .ends through thé holes made

~ far them in the yoke. He slipped ‘a wooden bow-pin through one
,end of the bow, above the: yoke, and it he]d the bow in place.

‘ Br1ght kept twisting his head and try1ng to see the:,
strange thing on his neck. . But Almanzo had made him so gentle
”,that he stood quietly, and A1manzo gave him a p1ece of carrot _

~

- Star heard h1m crunch1nq it and came to get his share.

. Father pushed him around beside Bright, under the other end of P-[52'

the yoke, and ‘Almanzo pushed the other bow up under his throat
and fastened it with its bow-pin. There, a]ready, he had his ;
11tt1e yoke of oxen. * . - . _ ‘ (2)

R " \Then.Father t1ed a rope around Star's nubs 5f horns and -
-Almanzo took the rope. He stood in front of the calves: and
“shouted,. ' . o _

- "Giddap!".

127

© Star's neck stretched out longer and longer. Almanzo ‘p. 53

tpulTed ti11 finally Star stepped forward. Bright sngrted‘and
pulled back.| The yoke twisted Star's head around and stopped -
h1m, and the two calves stood wondering what it was a11 about.

Father he]ped A]manzo push them, till: they stood
»proper]y side by s1de aga1n Then he said,

: ”We]], son, I'11 Teave you' to f]gure it out. And he )
went 1nto the - bﬁrn S R , L - (3)

Then Almanzo knew that he was rea]]y old enough to do
j1mportant th1ngs a]] by h1mse1f
_ He stood 1n the snow and 1ooked at the catves, and they
‘stared inpocently: at him. He wondered how to teach them what
"Giddap!"“meant. - There wasn't any way to te11 “them. But he
' must find ~some way to tell. them, _:mv PO '

‘B Al

"’"When -1 sav ‘G1ddap" you must wa]k stra1ght ahead "
A]manzo th%ught awh11e, and then he 1eft the calves™ and
~went to .the cows' feed-box, and filled his pockets w1th Aarrots..
He came back and stood as far in front of the calves as he *
could, holding. the rope-in his left hand. He put h1y'r1ght

. p. 54,
hand into the pocket of his barn jumper. ' Then he shouted, ' ‘ <\>-,

: "G1ddap'“ and he\showed Star and Br1ght a “carrot 1n his hand.

They came eagerly. .: o o ?;. R

e
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_ - "Whoa!" - Almanzo shouted when they reached him, and they
stopped for the carrot. ‘He gave each of them.a piece, and when
they had eaten it he backed away again, and putting his hand in
~his 'pocket he shouted: : . ' o :

 “"Giddap!" -

1t was astdnishing‘hOW»q01Wk1y'theyl1éarned thatv”Gfddap!“

meant to start forward, and "Whoa!" meant to stop.-: They were
behaving as well as grown-up oxen when Father came to the barn
door and said: = - X S -

" "That's enough, son."

'Cou1¢ not contradict Father.

14

ATﬁahio‘didlnot-think it was enough, but of-coﬁrse he _

- "Calies will get sullen and stop minding you if you work’

them too long at first," Father said. "Besides, it's dinner-:
©time. " - : ’ _ Co ' )

.. Almanzo could hardly believe it.  The'whole morning had
~gone in a minute. : S T S

‘the yoke 'off the calves' necks. He put Star and Bright in o
‘their warm stall. Then Father showed him how to wipe the bows -
and yoke with.wisps of clean hay, and hang them on their pegs.

" He must always clean them and keep them dry, or the calves

He took' out the bow-pins, Tet the bows down, and 1ifted p.

would have sore necks. -

In.the‘Horse Barn he-stopped just a minute to look at

~ the colts. He liked Star and. Bright; but calves were clumsy

and-awkward compared with the slender, ffne,_quick;ko1ts.‘
Their rostrils flyttered when théy breathed, their ears moved

as swiftly as birds.- They tossed their heads with a flutter of

‘manes,-and’'daintily pawedzwithatheir.slender‘1egs_and Tittle. -
‘hoofs’, and their eyes were full of spirit. T

~ "Tid Tike to -help bye'k'a3CQ1t;”vA1mdhioAvehtured'td-sayf

\ Lo v IR
- "It's a man's job,.son," Father said. "One 1ittle
- mistake'1l ruin a fine colt." - AR . 3

7\A1manzp,did not say any more. He went soberly into the
_house. -~ o S . ‘ : Y

S It was strange to be eating a11'a¥oné.with Father and
Mother." They ate at the table in the kitchen, because there . _
was no company today. .The kitchen was bright with the glitter
of snow outside. The floor and the tables were scrubbed bone
“white with lye and sand. " The tin saucepans glittered silver,

oy

DN : ) ) B s - N “.
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and the copper pots gleamed gold on the walls, the teakettle
hummed, and the geraniums on the window-si11 were redder tha '
~Mother's ‘red-dress. . - R ey IR h

Almanzo was very hungry. He. ate in silence, busily . - (j a
filling the big emptiness inside him," white Father and Mother ‘
talked. When they finished eating, Mother ‘jumped up-and began

putting the dishes into the dishpan.. o E o

. "You fill the wood-box, Almanzo," she said. "And
~ then there's other things you can do." - o : ‘ (7).
v Almanzo opened the woodshed-door~by the stove. Thére,i
right before him, was a new hand-sled! R
3 » . : \ » .. - ’ ’ - .
. ‘He could hardly believe it was for him. The calf-yoke .
- was his birthday present. He asked: \ : a '

"Whose sled is ‘that, Father? Is it—it isn"t for me?"

"~ Mother laughed and Father twink1ed'his.eyes'and>a$ked,f p. 57

"Do you know any other nine-year-old that wants it?"

: It was a beautiful sled. Father had made it of hickory.
It was Tong and slim and swift-looking; the ‘hickory runners
., had been soaked and bent into long, clean curves that seemed
5 ready to fly. Almanzo stroked.the shiny-smooth wood. -1t was
polished so:perfectly that he could not feel "even the tops of
the wooden pegs that held it together. . There was a bar
 between  the: runners, for his feet. o

: "Get along with you!" Mother said, Taughing. -"Take
that sled outdoors where. it belongs." - ' (8)

The cold stood steadily at forty below zero, but the A
~Sun was shining, and all .afternoon Almanzo played with his sled.
- 0f course it would nQias]ide in the soft, deep snow, but“in the
" road the bobsTeds" ruRders had.made two sleek, hard tracks. -
\A;.the‘tog of the hill Almanzo. started the sled and flung N
himself on' it, :and away he went.. DR . o =

: © v Only the track was curving and-narraw, so sooner or C
-*later he spilled into the drifts.. End.over’end went the flying p. 58
~sled, and headlong went Almanzo. But he floundered out, and

. climbed the hill again. - ~ e L

-  Several times he went into the house for apples and

~ doughnuts and cookies. Downstairs was’stf11 warm-and empty. .

- Upstairs there was the thud-thud of Mother's Toom and the .. - -
clickety-clack of the flying shuttle: Almanzo opened the o Vo
woodshed door and-heard the slithery, soft sound of a shaving- v

“knife, and the flap of a turned shingle. - v o (9)
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He climbed the sta1rs to Father s d@ttic workroom. His:

~snowy mittens hung by their string around his neck; in his

right hand he held a doughnut and in‘his left hand two cook1es.,

He took-a b1te of doughnut. and then a bite of cooky

Father sat astraddle on the end of the shav1ng bench,
by the window. The bench slanted upward toward him, and.at’
the top of the slant two pegs stood up. At his right hand ,
was a pile of rough shingles which he had- sp11t w1th his ax
*.from short 1engths of oak 1ogs '

RN

He picked up a- sh1ng]e, 1a1d its end aga1nst the peqs,h~.~

and then drew the shaving-knife up its side. One stroke
smoothed i't, another stroke shaved the upper end thinner .
than the lower end. Father flipped the shingle over. Two
- strokes on that 'side, and it was done. Father laid it on

the pile. of finished sh1ng1es, and set another. rough one
aga1nst the pegs :

His hands moved smoothly and quickly.  They did not
stop even when he looked up and tw1nk1ed at A]manzo

"Be you hav1ng a good time, son?" he asked

Vo

- ”Father, can I do that7” sa1d Almanzo. » P

R Father~s]1d;back on‘the bench to make' oom.in'front-‘
- .of him. -Almanzo Stradd]ed'it, and crammed thelrest of the

© doughnut into: his mouth. ' He teok the handles of the 1ong
. kn1fe in his hands and shaved carefully up the shingle. It

- wasn't as easy as it Tooked. 'So Father put his big hands over
, A]manzo s, and together they shaved the sh1ng]e smooth

- Then Almanzo turned it over, and. they shaved the i
-other side. That was all he wanted to do He got off the.

~ bench and. went in to see Mother » ' ‘

- ~ Her hands were flying and her right foot was- tapping
on the treadle or ‘the loom. Back and forth the shuttle flew
-_from her -right hand to. her left and back again, between the
even threads -of warp, and sw1ft1y the threads of warp criss-

crossed. eath other, catch1ng fast the thread ‘that the shutt1e .

1eft beh1nd 1t\

Thud' said, the treﬁd}e.\ Clackety- c]ack' said the

_shuttle.  Thump! sa1d tHe Wand- bar, and back flew the shutt]e ‘

_ Mother S workroom was 1arge and br1ght,,and warm from
the heat1ng stove's.: ch1mney Mother's 1ittle rocking-chair:
" was by one window, and beside it a basket pf carpet-rags, torn

" for sewing. In. a corner: stood the idle sp'nn1ng“whee1 A1l

a1ong one wa]1 were she]ves full of hanks bf red and braqwn and
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- blue and yellow yarn, which Mother had dyed last summer. . , ' S

. ‘But tHé c1dth,on'the‘100m was sheep's—gray{ Mother
‘was weaving undyed woo]_fromua”white sheep'and'woo1 from a-.

black sheep, twisted together.”
 "What's iha%‘%or?” said Almanzo. -

“"Don"t point, A]ménzo,f'MofperAsaid.""Thét's not good 7‘p;'62
_\manners.“'_SheAspoke 1oud1y,vabove the ngise of the loom. .. : :

. "Who is it for?" asked Almanzo, not pointing this time. ~

"Royal. 1It's his Academy Suit;“fsaid Mother . \_ B 3
’f‘"-Roya1»Was.going.{o.thé'Adademy,in Malone next winter,
and Mother was weaving the cloth for his new suit. a

~

So evefything was snug and comfortable in the -house, s
" and Almanzo went downstairs and took two more doughnuts’ from ‘ <\~
.the doughnut jar, and then he played outdoors again with his
sled. - T TR o
S Too soon the shadows stanted down the eastward slopes,
and he .had to put his sled away and help water the stock, for
it was \chore-time. - e (1)’
The well was quite a long 'way from the barns. - A little.
house stood over the pump, and the water ran down.a trough .-
through .the wall :and into the big watering-trough outsidef '
The troughs were coated with ice, and the pump handle was so : _
cold that it burned Tike firé if you touched it-with a bare . . P. 63
ﬁ'nger‘. : \ S A : . o N

. Boys sometimes dared other.boys to lick a pump handle -

~in cold weather. Almanzo knew better than to take the dare. ,
" Your tongue would fngeze_;o*the jron, and you must either. SRR
starve to death or pull--away and leave part of your tongue * S o
there. - o ' R : L : ‘

. . P " E N

I3

Almanzo st%od in the icy pumphouse and he pumped with

all his might, while Father led the horses.to the trough :

“outside. First Father led out the teams, with the young colts
following their mothers. Then he led out ‘the older cqlts, one

- at-a time. Thgy were not yet well broken, and they:pranced ,
and jumped and jerked. at- the halter-rope, because: of Qhe cold.

~ But. Father hung on and did not let them get away. . L

, K11 the time Almanzo was pumping as fast as he could.
 The water gushed, from the pump with a chilly sound, and the
horses. thrust their shivering noses into it and drank it up®

- Qquickly. : , Vo

Yy o .
: D -\
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Ihen Father took the pump hand]e He pumped the b1g

trough full, and he went to ‘the barns and turned out a11 the ~ . -

‘catt1e ' ‘ - : S o
R { Cattle did not have to be led to water They came
eagerly to the trough and’drank while Almanzo pumped, then-

they hurried back to the warm barns, “and. ‘each went to dts: own- .
place. Each cow turned into her own stall and put her .head

between herowﬁ stanch1ons They never made a ‘mistake.

Whether ﬂh]S was because they had more- sense. than .
~ “horses,.or because they had so little sense that they b1d
: everyth1ng by hab1t Father did not know. -

‘Now A]manzo took the p1tchfork and began to c]ean the
stalls, while Father méasured oats and peas - -into the feed-
boxes. = Royal came from schoo1, and they. all ﬁ1n1shed ‘the -
chorses together as’ usual. A]manzo S b1rthday was over.

‘ He thought he must go to school next day But that

night Father said it was time to cut ice. A]manzo'could stay .

at home to help, and so cou1d Roya] . ;

Lo.p. BG4
(12)
) N\
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CCHAPTER 28*

L MRﬁ THOMPSON'S-POCKETBOOK SR
Father had so. much hay that year-that the stock . coqu
~ not eat it all, so he decided to sell some of it in town. He
- went_to the woods and brought: back .a straight, smooth ash log..
_He hewed the bark from it, and 'then with a -wooden maul he beat
the log; t it and poundwng it un§11 he softened the layer

of wood t at had grown Tast summer, and loosened.the thin layer
of wood underneath it, wh1ch had grown the summer before

; Then whth his kn1fe he cut Tonq gashes from end to end

.of the log, about an inch and a half apart. And he peeled off
“that-thin, tough laVer of wood in strips about an 1nch and a *
half wide. Those were ash withes. \

- When ATmanzo saw “them piled on the ‘Big- Barn FToor, he
. guessed that Father was go1ng to baTe hay, and he asked

“Be you qo1nq to need he1p7“ _ |
. Father's eyes twinkled. '"Yes, son,” he said. ' “You
‘can stay home from schooT You won 't Tearn hay ba11nq any:
_younger." .

Early next morning Mr Weed the hay baTer ‘came with
his -press and ATmanzo helped to set it up on the Big-Barn
Floor. 1t was a stout wooden. box, as long and wide as a
bale of hay, but ten feet high. Its”cover ‘could be. fastened
on, tightly, and its bottom was Toose. Two iron levers were
h1nged to the loose bottom, and the Tevers ran on little wheeTs
on iron tracks going out from each’ end of the: box.

. ™ .

The tracks were T1ke small ra1Troadvtracks, and the
press was. caTTed a ra1Troad press It was'a new,;fine machine’
for baling hay. : ‘ : -

In the- barnyard Father and Mr . Webb set up a capstan, -

li.w1th a long sweep on it. A vope from the capstan went through
. a.ring under the hay- press, and was’ t1ed to. another rope that :
went to the wheeTs at the end of the levers.

- R

When everyth1nq was ready, Almanzo h1tched Bess ito the

SWeep " Father pitched hay into the-box,.and Mr. Weed stood in

the box and trampTed it down,.ti11 the box would hold no more.
_ Then he fastened the cover on the box, and Father caTTed

‘ ,\

Laura IngaTTs W1Tder, Farmer Boy -(New York:. Harper, 1933),

" pp. 344-361. R o
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“through narrow cracks in the box. . He pulled them tight
around the bale of hay, and knotted them. f1rm1y :

'.,said‘ '"That s sixty dollars a To--{

(h1s stomach and kicked up his “heels. ,

i

”A]iiright >A1manzo'" S ,f | :,',;}: ‘t

A]manzo s]apped Bess with the 11hes and shouted!
'“G1ddap, Bess'“' ,

" Béss: began to walk around ‘the capstan,,and the capstan

be@an to wind up the rope. The rope pulled the ends of the
levers toward‘the press, and the inner ends of the levers

- pushed its lbose bottom upward. - The bottom.slowly rose;

squeezing the hay. The rope creaked and the box groaned, till

the hay was. pressed so tight it couldn't be- pressed tighter. p.

The Father shouted "Whoa'“ And Almanzo shouted ”Whoa,_-
Bess!" L o .

Father c11mbed up the hay-press and ran ash w1thes' \

Mr Weed unfastened the cover, and up popped the ba]e

~of hay, bulging between the ti%ht .ash-withes. It we1ghed

250 dends, but Father 1ifted 1t eas11y

" Then Father and Mr Need re-set the press, A]manzo ,-
unwound. the rope from the capstan, and they began again to ' ™~
make another bale of hay. Al1 day they. worked, and that o

_ nwght Father said they had baled enough.

A]manzo sat at the supper tab]e W1sh1nq he d1d not
have to go back to'school.- He thought about figuring, and
he was thinking so hard that words came. out of h1s mouth
before he knew it.

"“Th1rty ba]es to a. 1oad, at two dol]ars a ba]é y he

|

-

, He stopped; scared He knew better than ‘to speak . p.
: at tab]e when he wasn't spoken -to. . » :
“Mercy on- us, 11sten to the boy'" Mother sa1d ) e
; [ : .
“Ne]], we]], son'" sa1d Father. "I see you've been-

'study1nq to some purpose."”". He ‘drapk ‘the tea out of. his

saucer, set it down, and 1ooked again at Almanzo. . "Learning
is best put into practice. What say you ride to town w1th

. Me tomorrow., and sel that 1oad of hay?"

“Oh yes'» P]ease, Father!" A]manzo almost shouted.

. He dld not haVe to go to schodl next morn1no .He
c]1mbed high. up on top of the load of lhay, and lay there on
ather's hat(was down -

.4
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‘\be]ow him, and beyond were the p]ump backs of the horses
He was as high up as if~he were in a tree. }

The 1oad swayed a 11tt1e, and the wagon creaked, and
the horses' feet made dull sounds on the hard snow. The air
‘was clear and cold, the sky was very b]ue, and a11 the -snowy ‘
f1e1ds were soark]wng - B , - (3)

‘ Just beyond: the bridge over'Trout R1ver A]manzo saw .

a sma]] black thing lying beside the road. When the waaon - p. 349
~ passed, he Teaned over .the edge of the hay and saw that it :
was ‘a pocketbook. " He yelled, and Father stopped the horses
to let him climb down- and pick it up It_was a fat, black
wa11et o :

‘ ~Alm, on sh1nn1ed up the bales ﬂf hay . and the horses
went on. kﬂooked at the pocketbook He opened it, and it
was full of banknotes There was noth1nq to show who owned

.them

¢ /

He handed it down to Father, and Father gave him the
‘reins. The team seemed far below, with the Tines slanting
~down ‘to the hames, and Almanzo felt very small. But he liked
to drive. He held the lines carefully and. the horses went v
Ssteadily a]ong Father was looking at the pocketbook and the.
money . , ' ' ‘ o

. "There's fifteen hundred dollars here,". Father said.
"Now who does .it belong to7 He's a man who's afraid of banks,
or e wouldn' t carry so much money around. You can see by the
“creases in. the bills, he's carried them some time. They're -
big bills, and fo]ded together, so 1ikely he got them all at _
once.  Now who's' suspicious, and st1n9y, and sold someth1ng ‘ p. 350
valuable. 1ate1y7” . . : o

A]manzo didn't know but Father d1dn t expect him to
answer. The ‘horses went around a curve inXhe road as well
as. if. Father had been dr1v1ng them. ’ o - -

\

R »
some land last
', and so stingy
pson's the man!"

. -”Thompson'” Father exc]awmed '”He 501
fall. He's afraid of banks, and he's ‘suspicio
he'd skln a f1ea for its. hide and ta]]ow Tho

A . 'He put the p cketbook in his pocket.and.took the Tines
~from Almanzo. "Wel'll see if we can find him in town,“'he said. - (4)

Father drove first to the L1very, Sale and Feed Stable.
“The 11veryman came oui, and sure enough Father Tlet: A]manzo sell
the hay. He stood back and did not say anyth1ng, while A]mahzo -
- showed the liveryman that the hay was good timothy and clover,
'c]ean and br1ght, and every bale solid and full we1ght
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“How much do you want for it?" the liveryman asked. . 4': \/-
"Two dollars and aiquarter'a bale," Almanzo said. - ;

, "I won't pay .that price,“ said the liveryman. = "It ~ p. 351
isn't worth it."" -~ L : '

“What would you call-a fair price?” Almanzo asked him.

"Not a penny_ovér two dollars," the 1iveryman said.

[ “A11 right; I1'11 take two doT]arS,“_said A1manzo, -
quickly. co . ' V '

‘ The 1iveryman looked at Father, and then he pushed back

his hat and asked Almanzo why he priced the hay at two doltars. |

and a quarter in the first place. . : ' \

N i

“Are you taking it at two.do1Tars?ﬂxA]manzo'aéked; The
liveryman said he was. "Well," Almanzo said, "1 asked two and

a quarter because if 1'd asked two, you wouldn't have paid but
one seventy-five." ' ‘ : :

The 1ivefymanf1ahghed, and_éaid to Father,‘"jhat'sla

smart boy of yours.”" i
. . 1! .

‘ "Time will show," Fathe?‘said, “Many;a“good beginﬁing
‘makes a bad ending.. It remains to be seen how he turns out inﬂ'L/g

the long run.?! '

" ‘Father did not take the money for the hay; he let p. 352
‘Almanzo take it and count it to make sure.it was sixty - Y
“dollars. = - - - (5)

. Then they went to Mr. Case's store. This store was
always crowded, but Father always did his .trading there,
. because Mr. Case sold his goods cheaper than other merchants.
Mr. Case-said, "I'd-rather have a nimble sixpence than a Slow
shilling." ' - ' : ' . :

‘ Almanzo stood in the. crowd with Father, waiting while

Mr. Case served first-comers. Mr. Case was polite and friendly ,
to everybody alike; he had to be, because they were all ' Lo
customers. = Father was polite to everybody, too, but he was
‘not as friendly to some as he .was to others. . .
‘ After a while Father gave Almanzo the pocketbook and

told -him to look for Mr. Thompson. Father must stay ‘in the
store to wait his turn; he could not lose time if they were
to get home by chore-time. - : g -

Sl . . vy
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S ng other boys were on the street; they were all in .

~school. rglmanzo'1iked to-be walking down the street, carrying o

a1l that money, and he thought how glad Mr. Thompson woquvbe' p. 353
to %ee it again. - . . ' 3 T

. ~ . \

| He looked in the stores, and the barber shop, and the

:bank. - Then he saw Mr. Thompson's team standing on a side

- street, in front of Mr. Paddock's wagon-shop. He opened the .

"door of the long, Tow building, and went in. B ' |
r‘ Mr. Paddock and Mr. Thompson were standing by the ‘ -

round-bellied stove, looking at a piece of hickory ‘and ' :

talking about it. Almanzo waited, because he could not-

“interrupt them. S _ ‘ co

: It was warm-in ‘the building, and there was a good :
_ smell .of shavings.and leather and paint. Beyon? the stove two
workmen were making a wagon, ind another was painting thin red
‘lines on the red spokes of a new buggy-. The buggy glistened
proudly in black paint. “Long curls of shavings lay'in heaps,
“and the whole place was.as pleasant as a barn on a rainy -day:
“The workmen whistled while they measured and marked and sawed
and planed the clean-smelling wood. =~ ° : e '

. Mr.. Thompson was arguing about the price of a new p. 354 -
wagon. | Almanzo decided that Mr. Paddock did not 1ike Mr. | "’ R
Thompson, but he was trying to sell the wagon. He figured - _

the cost with his big carpenter's pencil,- and soothingly =~ - B
tried tg‘persuade Mr. Thompson. - T R

"You see, I can't cut the price any further and pay

. my'men,r he said.  "I'm doing the best I gan for you. I
guarantee w%'11‘make a wagon to ‘please you, ‘or-you.don't have

to take it." TS o SR

o | "Well, maybe I'11 come back to you, if I can't do
betterje]sewhere,”;Mrm‘Thompsqn said, suspiciously.

|
i

| "Glad to serve you any time," said Mr. Paddock.v;Then :
he saw Almanzo, and asked him how the .pig was g&tting along. .
“Almanzo. liked big;'jp]]y-Mr. Paddock; he always asked about = —
Lucy. S : Coe o T .

-

:  “She’i1;wéﬁgh afodnd\a hundred ari'dvf.if’tyvnow_,'II _— _: _ ek
Almanzo. told~him, then he turned to Mr.. Thompson and asked, _'( ;
”Did you lose a pocketbook?" - o ' '

- Mr. Thompson jumped. . He clapped a hand to his pocket, p. 355
and fairly shouted. < - .. : - : , S

' "Yes, I have! Fifteen hundred dollars in it, too. | o
What about it? What\do you know about it?" - o .
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~

"Is this it?" Almanzo asked. .o o

. "Yes, yes, yes, thatns‘ﬁt!” Mr. ThompsdhAsaid,a :
snatching the pocketbook. He opened 1tvah§ hurridly counted
the money. He counted all the bills over wice, and he

_1ooked_exact1y like a man skinningla flea~for its hidevﬁnd

_ta11pw.

- Then he ‘breathed a long sigh-ofgre]ief,<and‘said,'

- "Well, this durn boy didn't steal any of it " .

{

e : B

. Mr. Thompsonf L : .

_ . S . . REE ¥
: ~ Mr. Thompson thrust his skinny hand into his pSnts
pocket and hunted around. He took out something. -
"Here," he said, putting it into Almanzo's hand.
It was a nickel. - v - : o -

~

~ Almanzo ‘was SO -angry he couldn't see."Hevhéted"Mr.f

" Thompson; he wanted, to hurt him.  Mr. Thompson1¢aﬂ§ed him @.

\

o
A

: "And-‘he's not a,beggar,-eitheﬁ!

" Almanzo: But Mr. Paddock's fists clenched an

over, quick! r-I'17 see you, do!"

durn boy, and.as good as called him a-thief.  #manzo didn'g,
~ want his old-nickel. Suddenly he thought what,.to Sq¥h s L R

~ "Here," he said, handing. the nickel baék:k.#?e.h:  3
your nickel. T ‘can't change it." - A 1_vf"u .ﬁ}§§'
\ - Mr. Thompson's tight,-meanqucerjurned‘red. One of
&hejworkmen laughed a short, Jeering laygh. But Mr. Paddock
Stepped up to Mr: Thompson, angry. . :

. "Don't you call this boy ‘a thief, Thdmpson!” he 'said.

1t? When he brings you back your fifteen hundred doTl7lars!
Ca]]»him a thief and hand‘him»a ni;kel, will you?"

~ Almanzo's face was hot aS>f1re: "He wanted fo'hit'>_ ”

BN =
av
P
R P
L\«

That's how you treat him, is .

M. Thompson stépped back, but Mr. Paddock?stepped ?:‘g .

Vight'after him. . Mr: Paddock shook his fisﬁ under Mr. -
Thompson's nose. - L : . _

139

"You measly ékinf]int!”'Mr-‘Paddock said. - "Not if I ‘f\ a

know it, you won't! Not in my place! A good, honest, decent

1 little chap, and you—For a cent I'11——No!\ -You hand hin'a
hundred of that money, and do it quick! No, two hundred! Two

hundred dollars, I say, or take the consequences!"” -
'”Mr;'Thombsonftried-fousay'something; iﬁdiéo did., -

( and the muscles
of hiS'arms*bué:ed.,'”Two hundred!" he shouted. . "Hand it -

L



1

. long strides.” The bills were clutched: tight in.his. hand.

’ Mr;'Thompson shrank down small, watching Mr. Paddock,

- and he licked his thumb and hurriedly counted off some bills.

He he]d them out. to A]manzo A]manzo said "My, Paddock=ﬁ”

“Now get out of. here, if you know what' s hea]thy'
Get out'” Mr.<Paddock said, and before Almanzo could blink-
he was standing there /ﬂ1th the bills in his hand, and Mr
Thompson s1ammed the door beh1nd h1mse1f ‘
[

A1manzo was so exc1ted he stammered He said he didn't a

think Father would 1ike it. ‘Almanzo felt queer about taking all
that money, and yet he did want to keep it. « Mr. Paddock.
said he would talk to Father; he rolled down his sh1rt '
sleeves and put on h1s coat and asked

, “where,ls~he?”c . .
- Almanzo almost ran, to &eep up with Mr. Paddock's, . -

Father wad putting packages into the wagon, and Mr Paddock
told him what had happened. »

- "For a cent 1'd have smashed his snear1ng face,

‘Mr Paddock ‘said.” "But it struck me that giving up cash

N

RN

ina good cause,

T don t know as anyore's ent1t1ed to anyth1nq for
common honesty;" Father objected. “Though I must say I
apprec1ate the sp1r1t you showed, Paddock R

“I-don't say he deserved more than decent grat1tude -
for giving Thompson his own money," Mr. Paddock said. “But
it's too much to ask him to stand and take insults, on top
of that. 1 say’ Almanzo® s entitled to that two hundred o

"Well, there's somethlng in what you say,? said.Father.
F1na11y he dec1ded "A11. right, son, you can keep that
money . L ' L , \ '

A]manzo smoothed out»the b111s and looked at them,
two hundred dollars . ‘That was as much as the horse-buyer
pa1d for one of Father S, four -year- o]ds.c : RS :

AN

| ”And I'm much ob]]ged to. you, Paddock étand1ng up
for the boy the way you did," Father sa1d oo ,

5 “We11 I ‘can ‘afford to 1ose a customer now and then,
"'said Mr. Paddock.: He| asked A]manzo "What ~
are you going to- do with. a]] that money?!" s
N\ ~ “ v

Amanzo looked at Father. “Could.l putsit in the

bank7“ he asked. . R

#

A.QsiS\what hurts him" most And T - f1qure the boy's ent1tked to 1t "ol

(12)

.p._359.
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, a “That s the place to put money,." said Father "Well;
‘well, well,: two' hundred do]]ars' I was tw1ce your age before I
had so much ! R v _

“,250 was 1. Yes, and o1der\than that," Mr. Paddock.
said. S : . T *
.- . ‘Father. and A]manzo went ;o the bank. Almanzo could
just leok over ‘the ledge at the cashier sitting on.his high
stool with a pen behind his ear. The cashier craned to look
down at Almanzo and asked’ Father . "Hadn't I.better put this
down to your acci unt ,’ 51r7“ : S ,

" "No," said Father "Tt's the boy's money; let him .°° =

;hand]e'1t h1mse]f “He won t Tearn any younger.“

"Yes s1r,“ the cash1er said. Almanzo had to wnite h1s ‘

name twice. Then the cashier carefully counted- the b111s,
and wrote-Almanzo's name 1n a little book. He wrote fhe
‘f1gures $200, in the book, and he gave the“book to Almanzo.

_ A]manzo.went out of the,bank~w1th Father and,asked
him: : ? LT ' ’ - )

"How do I get the money out- aga1n7”

. "You ask .for 1t, and they 11 g1ve 1t to you. But \
remember this, son; as long.as that money's in the bank, it' 3
work1ng for you. Every doliar in the bank is making you
‘four cents ‘a-year. That's a sight easier.than you can: earn
‘money any other way. Any timé you want tq spend a n1cke1 you
stop and think how much - work it takes to darn a.dollar.’ s

[e.}

"Yes., Father," Almanzo- said. He was th1nk1ng that he o -

had more than enough money to: buy-.a 1ittle colt. He could:
break a little colt of his own; he could teach it everytthg
'Father wou]d never 1et him break one of his colts., :

But th1s was not the end of that exc1t1ng day

)

(13"),'_ o



CHAPTER 29%

,\FARMER BOY

Mr. Paddock met Almanzo and Father outs1de the bank . p. 362
, He told: Father that he -had someth1ng in mind. =~ . ‘o SR
~ : ’ -
'I've been meaning.to speak about it for some 11tt1e
. time," Ae sald "About th1s boy of yourS'"

A]manzo was surpr1sed

s "Yo4 ever th1nk of mak1ng a wheelwright out of h1m7” T
‘aM Paddock asked. . :

, no,“ Father answered s]ow]y, “I can't say as R .
. A ) . ' . . ! ,' .'i\‘ '
_ "w ]1 think it over- now;“ said Mk Paddotk Mt's B

a grow1ng hus1ness, Wilder. The country's growing, popu1at1on p. 363
getting bﬂgger all the time, and folks have got to have

-wagons and bugg1es They ve got to travel back .and forth.’

" The railroads won't hurt us. We're getting more. customers
a11 the t1he . It's a good. open1ng for a smart young fe]]ow\

“Yes,” ‘Father said. R

o "T've got no sonsief my own, and you've got two, "
sa1d Mr Paddock. "You'll have to.think about starting
Almanzo. out in life, before Tong. Apprentice him to me,
and I'n treat the boy right., If he\turns out the way I
EXpect, no reason he shouldn't have the business, in time.
He'd be”a rich man, with maybe half a hundred workmen under
“him. - It's, worth- th1nk1ng about." :

"Yes," Father said. "Yes, it’s worth th1nk1n9 about.
I appreciate what you've sa1d Paddock." T

Father did not talk.on the way home A]manzo sat
beside h1m on the wagon seat and did not say anyth1ng,
- either. - So much had happened that he thought about 1t all S
‘together, all mixed up o _ S ey

-~ He thought of the cashier's 1nky f1ngers, and of 7, p;w364,'
,Mr Thompson's thin mouth screwed down at the corners, and - o
of Mr. Paddock S f1sts, and the busy, warm, cheerfu]

, ‘ Laura Inga]]s W11der FarmerﬂBox (Nekaorkﬁ 'Harper,'i933),.f“
pp 362 372 L L o L e e o



wagon shop He. thought, if he was Mr. Paddock's apprentice, .
he wouldn't have to go to school. : :

b He .had often envied, Mr Paddock s workmen. ~Their

- work was fascinating. . The. thin, long shavings: cur1ed away

“from the keen edges of the planes. They stroked “the . smooth

~wood with their fingers. Almanzo liked to de’ that, too He
would like to spread on paint with the wide paint-brush, and

‘he would like to make fwne, stra1ght 11nes with the tiny
pointed brush

. When a buggy was done, all sh1n1ng in 1ts new paint,
or when a wagon was-finished, every piece good sound hickory
or\oak with the wheels painted red and the box _painted green,
and a little picture painted on the tailboard, ‘the workmen -
~were proud. They made wagons -as sturdy as Father S bobs]eds,
and far more- beaut1fu1

PR -

- " Then A]manzo fe]t the ‘small, stiff bankbook in his
_pocket, and he thought about a colt. He wanted a colt w1th
'sTender 1egs and large, gentle, wondering eyes, like .
Starlight's. - He wanted to teach the: 11tt1e colt everyth1ng, :

as he had taught Star- and Br1ght ' .

So Father and A]manzo rode a™ the way home, not saying
anything. , The air was still and cold and all the trees were
11ke b1ack 11nes drawn on’ the snow and the sky

- It was chore t1me -when they got home A]manzo he]ped
do .the chores, but he wasted some t1me 1ook1ng at Starlight.
He stroked’ the soft ve]vety nose, and he ran his hand along the
firm curve of Starlight's little neck, under the mane.
v Star11ght n1bb1ed w1th soft 11ps a]ong h1s sleeve. ) _ \

‘ ”Son where be you?" Father caT]ed and A]manzo ran
: gu11t11y to his m11k1ng ‘ T
' : \
_ At supper-time he sat stead11y eating, while Mother
talked about what had happened. . She said that. never'in her:
~life—!  She said you coE1d have knocked her.over with a
feather,.and she didn't know why. it was so hard to get it
all out of Father. . Father answered her questions, but like
' A]manzo, he was busy eat1ng At last Mother asked him:

- "James, what s on your m1nd7”

v Then Father to]d her that Mr. Paddock wanted to take
Almanzo as an apprentice. ‘_. . ,

’ Mother S brown eyes snapped, and her theeks turned as
“red as her red wool dress. She. 1a1d down her kn1fe and fork

p. 365
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T e “I\nevensheard of such a thing!" she said. "Well, the
F ':sOoﬁPv+M(. Paddock gets that out of his head, .the better! 1
;’hopevyou\gave him a piece of your mind!‘ Why on earth, I'd
\<\-/\11ke to kpow, should Almanzo 1live in town at the beck and call
+_ of every Tom, Dick, and Harry!" : L

\

b\i;#;rfﬂ;;ybaddotk'makes good money,“ﬁsaiévFathér. "I guess if I
- Tthe"iruth-were told, he bahks more rioney every year than T do. :
He Tooks on it as a good opening for'the’boy.f o ' : '

: : - \ o
. "Well," Mothér snapped. -She was all ruffled, like an
angry hen. " "A pretty pass the world's. coming to, if any man .
>~ thinks it's a step up in ‘the world to leave a good farm and :
- go to town! How does Mr.. Paddock make his money, if.it isn't . p: 367
catering to.'us? I guess if he didn't make wagons to suit \' o :
farmers, he wouldn'lt last long!" . - R ’

ﬂThat“s true enough,”_said{Father. "But="

- "There's no 'but’ about it!" Mother said. "Oh, it's
bad enough to see Royal come down to being nothing but a
storekeeper! Maybe he'l1l make money, but he'll never be . |
the man you are.  Truckling to other people for his 1iving, -
all his days—He'll never be able to call his soul his own:™ y

- For a minute Almanzo- wondered if Mother was going
-to cry. o ' - _ o .
o “There, there," Father said, séd]yt__“Don't take it .
“too much to heart. . Maybe it's al] Fgr_the best, somehow.".

“I‘Won'%ghave Almanzo 'going the Séme>wayl” Mothér‘

cried. -"I.won't have it, you hear me?"
- " feel the same way you do," said Father. . "But the ‘\1*-
boy'11 have to decide. We can keep him here on the farm by -

~Taw till he's twenty-one, but it won't do -any good if he's - , '

~wanting to go:" No., If Almanzo feels the way Royal does,; - p. 368 -~
we better apprentice him to Paddock while he's young, enough." B

. Almanzo went on eating. . He wSS Tistenin@l.but he
‘was tasting the good taste of rdast pork and apple sauce in
~every corner of his mouth. He“took a long, cold drink of
- milk, and then he sighed and tucked\his napkin farther in,

- and he reached for his pumpkin pie. N

He cut off the‘qUiverihg point;of"éd}denébrown - - p. 369
“pumpkin, dakk with spices and sugar. It melted on his ' Co
tongue, and“a]T_his;mouth and nose ‘were spicy. - ST S \n

~ "He's too.young to know his own mind," Mother , e
- objected: - ' SR T (16)

CoLa
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. . o . N .
v A]manzo took another big mouthfu] of p1e . He ‘could . R

not speak till he was spoken to, but he. thought to himself

that he was old enough to know he'd rather be 1ike Father than

. 1ike anybody else. He did not-want to be 1ike Mr. Paddock, ‘
even. Mr. Paddock had to,please. ean man like Mr. Thompson,

or lose the sale of a wagen. FatHer'was free and independent;

- if he*went out of h1s way to p]ease anybody, 1t was’ because he

‘ what Paddock said about you being apprenticed to

. up, inside walls. Likely you 'd always have p]enty to eat and .

- said. _ v N

wanted to.

Sudden]y he ‘realized that Father had spoken to him..
He swallowed, and almost choked on. p1e - 'es, Yther,“ he

N

" Father was looking so1emn ""Son,". he saﬂg you.heard’*:a

| fu "
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- "Yes, Father . : ] \“-7,)j¥f'-m
'“What do: you say about 1t7“ e - ' .(17)7’
Almanzo didn't exact]y know'what to say. He hadn't. '._’p, 37of

-supposed he cou]d say anyth1ng He would have ‘to do.whateveh
Fathen said. . ' :
( . .
"Well, son, you th1nk about it," sa1d Father. . "I
“want you should make up your own mind. W1th Paddock, you 'd
\have‘an easy life, in some ways. You wou]dn t be out in all
kinds of weather. Cold winter- nights, you could lie*snug
in bed and not worry about young stock freez1ng Rain or _
shine, wind or Snow, you 'd be under shelter.  You'd -be shut A

wear and money in the bank."

RN "James'“ Mother said.

h '”That S the truth, and we must be fair about it,"

\Fatheh answered. "But there's the other side, too,,A1manzo
You'd have to depend on other foTks, son, in _town. Every- '
th1ng you got, you 'd get from other folks. : , \

, A farmer depends on'h1mse1f and the 1and ‘and - the
weather If you're a farmer, you raise what. you eat, ‘you raise
what you wear, and you Keep warm with wood out of your. own.

timber. You work hard, but you work as you please, and no. \.:_p.>371;

man can’ te]l you to go or come You'll be free and

-,1ndependent, son, on a farm R o

A A]manzo squ1rmed Father was 1ook1ng at h1m too hard
' and so was Mother. Almanzo did not want to live inside walls
and” please peopie he ' didn't 1ike, and never have horses and
cows-and fields. - He wanted ‘to be just 11ke Father But he

-didn’ t want to say S0.
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\

o "You take your time, son, Think it over," Father
said. ”You make up your mind what you want. "

"~ PFather!" Almanzo exc1a1med.\ ’
"Yes, son7“' : L 'f.
~ . vCan 1?7 Can I rea11y te11 you what I want7” |

~ "Yes, son,“ Father enfouraged h1m

"1 want a co]t,“ Almanzo said. '"Could'I buy a co]t alt
my own with some of that two hundred do]]ars, and wou]d you let

me break him?'-.

Father' s beard s]ow]y w1dened with a sm11e He put;* :

down his napkin and leaned back in his chair and 1ooked at
Mother v Then he turned to A]manzo and sa1d

”Son you leave that money 1n the bank "

Y

oo A1manzo felt everyth1n5 s1nk1ng down 1ns1de h1m - And
then,. suddenly; the whole world was a great, -shining, -
expanding gtow of warm 119ht For Father went on:

'”If it! s .a co]t you want I 11 give yOUJStar11ght

a ”Father'" A]manzo gasped "For- my very own?" .
~ ‘"Yes, son “You can breas him, and dr1ve h1m ~and
when he's a four-year- -0Td ‘you can sell him or keep him,

" just 'as you want to. We'll take him out on a rope, f]rst
~ . thing tomorrow morn1n$, and you can beg1n to gentle him.'

Cp.32
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I STO_R.Y.EVEN{S )

ATmanzo stays home from schooT to baTe hay.

. Nextlday,~ATmanzo goes w1th Father to seTT bales.

“Almanzo finds pocketbook on way to town.

~Father deduces that the pocketbook bejongs to\Nr Thompson
Almanzo sells baTes at the Tivery stable. . _+ . -
Father and ATmanzo wait for seryice at Mr. Case's-store.

\lO\Q’l'-bwT\)—‘

- Almanzo finds Mr Thompson d1scuss1ng the price;of‘a Wagon with
Mr.. Paddock. . - PN

o 8. ATmanzo returns the- pocketbook
AL

. 9. Mr; Thompson treats him like a thief— g1ves h1m a n1ckeT

TTO. ATmanzo returns the n1cke1

‘TT. Padpock makes Mr. Thompson g1ve ATmanzo $200 . e%
12. Mr. Paddock expTa1ns to. Father S )

T3, Father. lets’ Almanzo keep the. money

]4', ATmanzo takes the money to “the’ bank

15. Mr. Paddock asks Father if ATmanzo %an be h1s apprent1ce
W whee1r1oht .

M 1 AN

6. They have a- quiet ride home. .. - o
17. "They do the chores. . .

'18 “When supper is over, Father expTalns to Mother that Mr-. PaddOck RS
- wants to apprent1cé Almanzo.”

.

19. ‘Mother s very upset—believes that true freedom and 1ndependence
are found on the farm. ‘

20! Father exp1a1hs both s1des of the 1ssue and\asks ATmanzo what he
thinks. : , .

21. Almanzo.wants to buy'a coTt

. S .
e .

22. Father Lays the: money w1TT stav in the bank
23._ Father g1ves ATmanzo Star11ght s
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"~ when -he finds’all your money T think “ou ~hould give him $200 you

: . . '\ ’ HU \ - ) B .
A SAMPLE UNAIDED RECALL

-

Well, A]manZo's he's—going to go to .town you know, to help his father
sell hay—He's Tearned how to bale it so he's-going to help bhis father—
to town to help his father-sell hay. = So; he starts, they start off.
He's riding in the back of the hay wagon and he sees a wallet. ‘He
tells his father to 'stop-and he Jumps off and goes-on down and he

- picks it up, gets back.in the wagon and he wants to see it so he.
shows it and he gives Almanzo the reins to drive the horses and he
feels that the horses are so.-big and ‘that it's so far down to them.
And so they get to town right and they've been wondering whose it

- was you.know and they finally figure oyt it's Mr. Thompson's! And so
where is-Mr. Thompson? THey just walk in the store. Right? They—
so Father-says "You go and.look for Mr. Thompson" in the barbershop
and everywhere and then he sees Mr. Thompson's team outside the wagon “®
- shop. So he walks in and there's Mr. Thompson and he doesn't.
interrupt them and he says to Mr. Thompson "Did you lose a wallet?"

He says "Yes. Did-you find it?". He says "Yes." "This durn boy =
didn't steal any of it"and he gives him a nicke] you see so and then
then he gives it—Almanzo gives it back to Thompson: cause he doesn't
want his—his darn nickel cause calling him a durn boy is worse than
-calling him a thief!  So then, the man Mr. Paddock who owns the wagon
shop ‘butts in.and says "And you just gave him a nickel? You know

- know or .be prepared to suffer the consequences' so he decides not to

suffer the consequences anc gives him $200. £nd then he goes' and Opéhs;

a bank account with Father. "Then Mr. Paddock wAnts him as his .
' appréytice so- then he Just—they go home—they do their chores and he

really wants a colt—And he does-his chores right and he strokes the (”

colt right and his F:ther says "Where ‘are' you Almazo? You can't .
forget to do your s-de of the work" so.he does it and the Mother and *
Father are talking about it and the Mother's really shocked, you know .
and so he says wel” "You might as well be able tc Ho it" but see then
they keep on arguing and finally Mr.—Father—asks him which one—
'whét:he wants—to be a farmer or a wagon salesman and{he,te115‘him ,
about all the thimqg a wagon salesman does and &1 the things' a—all
the things a’farmer “does“so he's really shy and says he-wants a colt—
see so he gives him- StarTight, one of their colts so he can break it° ,
himself 'cause he's never broken a colt befere. So he decides you know
~ "Well, sure-}'1T give you a colt'so he ge .s a.colt and he breaks it in
- the morning-—he's .going to take it out first thing in the morning and
‘that's the end. ' ‘ : R R

T: O.K;Q,tan yqutthink of anything else that happened.:

‘ _\

€ oM No.

150

o , ) o o S , .
~.T: 0.K: - What happened after Almanzo said that he wanted to buy a colt?

i;CE"Uﬁ;& His father said\that he Cou]d-havé Starlight and um.
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. M

Let me see. Nhere was A]manzo be“ore he found Mr Thompson dis- .
cussing - - uh Mr. Thompson and re*urned the pocketbook?

-Weil he was sin the store lnd then he went out into the street -

and 1ooked all around for h1m and then he spied his th1nq, his
team. : v _ . ‘

When they figured out that the: pocketbook be]onqed to Mr Thomp?gn; :

where did Almanzo and his Father 9o, first?

Note:

Oh, the livery stable to sell the hay. -

T - teacher/researcher

C—chﬂd B DU IERE
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“PENCIL MAGIC*

JI’]ikeJ vye]low peﬁc11, -

| shiny yellow pencil = . J Eeom R L
. With a rub-away eraser S o N : .
S And % point all sharply black. : o

I can draw all kinds of pictures
Of animals, things and people- N s .\
. - With a shiny yvellow pencil - ' : :

Lk ~ There isn't aething I lack!

If I want a brand. new spaceship .
‘Or a secret house in a treetop - '
" Or a friendly bear. to play with.

Or eleven ducks on a pond, . - -

I've only to use my pencil

And there they are on the paper— -

Oh, a shiny yellow. penéil -
 Is a'magical fairy wand!.

v

Jane»Mekchant-

AU
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v . From Ginn Reading 360 Teachers' Edition, With Skies and. 8
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Y. GRANDPA'S FARM*
A ~ STORY sumMARY
, Grandpa tells his grandson how the Big Wind of '34 brought '
the barn that is now-a part of his farm. The barn, unfortunately,
settled on the cow's tail and broke.it off, but Grandma produced a
salve which, when rubbed on. the stump:of the cow's tail, made a new
tail grow overnight. The.same salve, rubbed on the cut-off tail,
~ grew a second cow and when rubbed on a cornstalk, sent the plant -
shooting §kyward,'and Wilfred the pig with it. ' '
‘ A1 summer Wilfred stayed on the éornsta]k;eafing.corn'and L
dropping the cobs on Grandpa's -and Grandma's heads forcing‘ghem to . -
-wear dishpans.-on their heads whenever they went outdoors. - When the
cornsta]k_stopped_growing, Wilfred climbed down. He had eaten So.
much corn that he weighed. over a- thousand pounds. "It was a good ;
thing because it was very cold up there. However even with all his - ,
extra weight, poor.Wilfred”fjna11y froze stiff_in.the\terrib1euwinter';' .
~,0f '36—but that is another story whiFh*Grandpa promises to tell some
v -Other‘timg.- : - i o ~ . RS

> . .\ ’ ' \

. ]

. "From 6imn Reading 360 Teachers' Edition, With Skies and
v MWings, p. 131, oL T T R




